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ABSTRACT
CONTENT EVALUATION OF THE PHYSICAL EDUCATION TEACHER
PREPARATION PROGRAM AT UMM AL-QURA
UNIVERSITY IN MAKKAH, SAUDI ARABIA
By

Ali Saad Alghamdi

This study aimed to evaluate the content of the physical education teacher
preparation program at Umm Al-Qura University, Makkah, Saudi Arabia. Three
questionnaires were distributed to 214 1979-1990 graduates, their supervisors (22),
and the department’s 15 faculty members. Descriptive statistics (means, standard
deviations, percentages, frequencies, and rank orders), chi-square, ANOVA, post-hoc
test, and two-sample t-test were used to analyze the data.

The major findings were:

1 - In the professional preparation courses domain, 22 courses were perceived
to be "very important” and 12 courses were perceived to be "important” by the
graduates for their daily work. The highest ranked courses were: First Aid for
Athletic Injuries (ranked highest by graduates) and Functional and Descriptive
Anatomy (ranked highest by faculty members). The lowest ranked courses were:
Applied Physics (ranked 34th by graduates) and Youth Welfare in Saudi Arabia
(ranked 34th by faculty members).

2 - In the teaching skills domain, six skills were rated "good" and seven skills

were rated "average" by the graduates.



Ali Saad Alghamdi

3 - In the student teaching practice domain, "satisfaction with facilities" was
the only aspect rated "moderately satisfactory” by the graduates. The other five
aspects were rated "satisfactory."

4 - In the domain of problems facing the program, the highest agreement by
the graduates was for "opening graduates studies in different fields in physical
education.”

5 - On the average, both faculty members and supervisors overall perceived
the physical education teacher preparation at Umm Al-Qura University to be
effective.

6 - Faculty members perceived four of the five goals to be unachieved. The
only goal perceived as partly achieved or achieved was "preparation of physical
education teachers."

7 - For their recommendations, the graduates, faculty members, and
supervisors emphasized "Improving facilities, equipment, and laboratories” and
"Closer contact between the department of physical education at Umm Al-Qura
University and physical education administrators in the Ministry of Education to
coordinate their programs.”

8 - For their additional recommendations, the supervisors emphasized
"Attention to be given to student teaching by providing more practice and continuous
improvement” and "Give very close attention to the methods of selecting and the

qualifications of new students admitted to the department.”
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CHAPTER 1

INTRODUCTION TO THE STUDY

The basic premise of teacher educators should be to make a positive
difference in students, who then as teachers make a positive difference in their
pupils. In undertaking the evaluation of a teacher education program, a
determination should be made whether or not, and to what extent, this premise is
true (Nelli & Nutter, 1984).

The great impact that teachers have on the quality of schools and students
must encourage educators to develop better teacher preparation programs to ensure
that prospective teachers will be well prepared to meet the challenges of the
classroom in an information-oriented society. Recognizing the enormous impact a
teacher can have, educators and designers of professional programs have focused on
the need for the revision and improvement of programs through continuous
systematic evaluation.

Since the success of teacher preparation programs can best be measured by
the success and effectiveness of their graduates, it would seem logical in conducting
a program evaluation to solicit the graduates’ evaluation of their preparation
programs and to judge their on-the-job performances. Sandefur (1970) stated that,

"A major and continuing problem of teacher education is the evaluation of its
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product, namely, the teacher” (p. 1). He also suggested that program evaluation can
be based, in part, on the evaluation of the programs’ graduates. The National
Council for Accreditation of Teacher Education (NCATE)(1982) recommended
standards for the accreditation of teacher education programs, one of which is:

v i f Gr . . . The ultimate criterion for judging
advanced programs is whether they produce graduates who enter the
profession and perform effectively.

An institution committed to the continuing in-service
preparation of teachers and other school service personnel keeps
abreast of trends in the evolution of school personnel and engages in
systematic efforts to evaluate the quality of graduates from all
advanced programs. The institution systematically evaluates its
graduates when they complete their programs of study and after they
enter their professional roles, and uses the results of its evaluation in
the modification and improvement of its programs. (p. 43)

Consequently, during continuing efforts to improve their preparation programs,
colleges and universities have implemented program evaluations which involve
following their graduates into their employment setting. This approach appears to
be very effective, as indicated by Haberman and Stinnett (1973):

The teacher education institution’s prime task is to process new

knowledge in forms that practitioners can use in the field . . . to close

the gap between standards of university performance per se and the

performance of teacher education graduates in their subsequent

teaching.

The notion of including evaluation as a basic part of any curriculum and
program is deeply rooted in the studies published earlier in this century. The
rationale was presented by many scholars, such as Tyler (1948), who delivered the

following message:

It should be clear that evaluation then becomes a process for finding
out how far the learning experiences as developed and organized are
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actually producing the desired results and the process of evaluation will
involve identifying the strengths and weaknesses of the plans. (p. 105)

Saylor and Alexander (1966) stated that, "The curriculum itself must be dynamic and
ever changing as new developments and needs in our society arise" (p. 4). In a
similar vein, Lawrence (1969) pointed out that, "No curriculum can be allowed to be
static; constant modifications must go on" (p. 211). As a conclusion for these
aforementioned statements, Regan and Shepherd (1977) stated that, “. . . curriculum
planning processes which do not inherently provide for and include evaluation are
likely to be incomplete. Evaluation is a tool of curriculum planning” (p. 446).

As noted previously, evaluation is an essential part of any given program,
based on the fact that improvement and development of a program are accomplished
through the numerous methods of evaluation. Although evaluation has been
recognized and included (theoretically) as an imperative part of most teacher
education preparation programs in Saudi Arabia, in reality these programs suffer
from obvious shortcomings in program evaluation. Teacher preparation programs
in Saudi colleges and universities are not conducting sufficient program evaluation
to satisfy what is recommended in their policy objectives. They must place greater
emphasis on program evaluation. There is clearly a need for a systematic, valid
procedure to examine the performance of graduates in tasks which they were trained
to perform.

Dressel (1980) pointed out the importance of the graduates’ involvement in
a systematic evaluation effort. He explained that although few graduates were

sufficiently aware of present campus operations to offer detailed advice, informing
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them of recent and present issues and providing them with an opportunity for
involvement through mechanisms other than their financial contributions is very
appropriate. Usually, once established within the work force, graduates are experts
in their areas of specialization and they deal directly with the issues and demands of
the world. As experts, they set standards and criteria; hence, their feedback can
provide a measure for improving both the currency and the effectiveness of programs.

Anderson and Ball (1978) reminded evaluators that providing negatively
oriented individuals with opportunities for input may stimulate program support.
Consequently, both positive and negative inputs are very important in the
examination of program components.

Colleges of education should maintain contact with every graduate. Those
graduates who spend four to seven years in an institution usually develop a lifelong
interest in it. Furthermore, they are an invaluable source of data for improving the
college’s programs and also can provide opportunities for field research (Leher,
1970).

Obtaining evaluative information from graduates is commonplace, but it is
more valuable to investigate whether information solicited from superintendents and
supervisors relative to the graduates’ commitment to the profession, their
performance of teaching skills, and their evaluation of the graduates’ preparation
program, is congruent with conclusions suggested by similar information from the
graduates. Clearly, adding supervisors’ judgments to the graduates’ evaluations is a
more comprehensive approach for evaluating physical education preparation

programs than is investigating graduates’ evaluations alone.
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Due to their unique relationship with the teachers in their districts, supervisors
have an objective understanding of the graduates and can provide useful assessments.
Bornstein (1978) pointed out some distinctive outcomes that might be gained from
a supervisor’s follow-up:
- rating graduates’ professional and generic skills.
- assessing the competence of specific teacher education programs.
- comparing the professional qualities of program graduates with those of the
general population of teachers.
- providing supervisors with the opportunity to recommend areas of
improvement or programs to be developed.
- developing employer contacts and assisting the institution with its public
relations efforts. (p. 2)
Rationale for the Study
In educational development, we have not yet reached the stage where one
theory or set of techniques is considered to be excellent under all conditions. Until
we reach that stage--if it is at all attainable--it is apparent that educational
preparation programs must experiment with diverse means of preparing qualified
teachers and evaluate these means through follow-up studies of their graduates. Such
studies could reveal if there is a relatively high congruence between the graduates’
evaluation of their preparation program and their teaching performance as indicated
by their supervisors. In this case, the college or university has some legitimate basis
for evaluating their program. On the other hand, if a high level of congruence is not
revealed, a more intense search is needed to diagnose the reasons and adjust the
program to the teaching performance needed.

In 1976 the Department of Physical Education was established in Umm

Al-Qura University in Makkah, Saudi Arabia. It was the first academic department
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in the country which conferred a Baccalaureate in Art upon those graduates
completing the required credits. The graduates are directed by the Office of Civil
Service to work in the country’s public schools as physical education teachers. The
Department has no contact whatsoever with the graduates, their supervisors, or even
their employers (the Ministry of Education) and receives no feedback from these
groups concerning the performance of the teachers or the effectiveness of the
preparation program.

If the department faculty are to provide appropriate educational experiences
for students, they must be receptive to the comments and remarks of employers
concerning high standards and perfection in preparation. Communicating with the
graduates and their employers is one means by which the Department faculty can
recognize and understand the realities of the students’ preparation and how to
improve the status quo. A follow-up study of graduates who are working in the
educational mainstream could provide the basic coordination needed to bridge the
gap between theory and practice. The prerequisites for reaching excellence in
physical education teacher preparation are accomplished in part through evaluation.
In this regard, the American Association for Health, Physical Education, and
Recreation (1974) stated:

Appraisal and fact-finding are basic to the evaluation process and often

result in recommendations for change. Total evaluation is not

achieved until valid changes are made and in turn evaluated in terms

of desired results. (p. 51)

Conducting follow-up studies in physical education preparation programs, in

particular, can not only provide valuable information but can also serve as a means
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of communication with the public and officials, which is vital for program support.
Both physical education and art education programs are receiving the least amount
of support from University administrators. Conducting such follow-up studies may
help these officials to recognize the importance of physical and art education
programs, and that these programs should be supported.

No formal evaluation has ever been conducted of the physical education
teacher preparation program at Umm Al-Qura University. The need for this
evaluation is already past due, but the information which will be collected can still

add to the program’s improvement.

Statement of the Problem

Programs for physical education teacher preparation in Saudi Arabia, in
general, and at Umm Al-Qura University, in particular, are encountering problems
which restrict their improvement and development. One such obstacle, which is a
chronic dilemma, is the complete absence of program evaluation. According to the
guidelines established at the Department’s inception, and guidelines of the College
of Education, evaluation is an essential element in the improvement and
development of the department. Based on an extensive review of the Department’s
history, and the personal involvement of the researcher, it is his conclusion that there
has been no single effort by the Department (internally) or by the College or the
clients (externally) to evaluate the physical education teacher preparation program

since its inception in 1976.
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Because this is the case, content evaluation of the physical education teacher
preparation program is perceived to be more appropriate and feasible at this stage
due to the researcher’s limitations of duration, financial support, and access to
information. It is proposed that in this study the content evaluation consist of the
evaluation of the professional preparation courses, teaching skills, student teaching
practice, and the seriousness of some problems facing the program. The evaluation
also included the judgments of the physical education supervisors and the faculty
members of the department of physical education relative to the preparation program
and its product, the graduates. Budget, facilities, institutional support, cost-benefit
analysis, and other administrative aspects of evaluation will not be evaluated in this
study but will be considered in future studies. Therefore, in an effort to improve and
advance the existing physical education teacher preparation program, the purpose of
this study centers on the content evaluation of the physical education teacher

preparation program at Umm Al-Qura University in Makkah, Saudi Arabia.

Purpose of the Study

The main purpose of this study was the evaluation of the physical education
teacher preparation program at Umm Al-Qura University in Saudi Arabia. The
study seeks to accomplish that objective through the following steps:

1-  Describing and examining background information of the 1979-1990

graduates, present faculty members at the Department of Physical
Education at Umm Al-Qura University, and the present physical

education supervisors at the educational administration offices.
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Determining how the 1979-1990 graduates evaluate their physical

education preparation program at Umm Al-Qura University in the
following dimensions:

a. professional preparation courses.

b. teaching skills.

c. student teaching practice.

d. problems facing the program.

Determining how the supervisors in the educational administration
offices evaluate the performance of graduates with whom they have
worked and, consequently, the graduates’ preparation program in the
following dimensions:

a. teaching skills.

b. program evaluation.

c. professional activities of the physical education teachers.
Determining how the faculty members of the Department of Physical
Education at Umm Al-Qura University evaluate the preparation
program in the following dimensions:

a. department’s goals achievement.

b. program evaluation.

c. professional preparation courses.

d. teaching skills.

e. student teaching practice.
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S -  Describing and analyzing suggestions and recommendations made by
the 1979-1990 graduates, their supervisors, and the department faculty
members concerning improvement of the ongoing physical education
teacher preparation program at Umm Al-Qura University in Makkah,

Saudi Arabia.

Research Questions

In carrying out the purpose of this study, answers were sought to the following
questions as they relate to the physical education teacher preparation program at
Umm Al-Qura University in Makkah, Saudi Arabia.

1. How do the 1979-1990 graduates evaluate the professional preparation
courses they studied?

2. How do the 1979-1990 graduates evaluate their preparation in teaching
skills?

3. How do the 1979-1990 graduates evaluate their satisfaction with their
student teaching practice?

4. How serious do the 1979-1990 graduates consider problems facing the
program?

5. Do the graduates’ evaluations of the importance of the professional
preparation courses vary with certain demographic characteristics (e.g., grade-point

average, years of experience, school level, and school location)?
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6. Do the graduates’ evaluations of their preparation in teaching skills vary
with certain demographic characteristics (e.g., grade-point average, years of
experience, school level, and school location)?

7. Do the graduates’ evaluations of their satisfaction with their student
teaching practice vary with certain demographic characteristics (e.g., grade-point
average, years of experience, school level, and school location)?

8. Do the graduates’ evaluations of the seriousness of the problems facing the
program vary with certain demographic characteristics (e.g., grade-point average,
years of experience, school level, and school location)?

9. How do the physical education supervisors in the educational administration
offices evaluate the teaching skills and professional activities of the graduates with
whom they have worked, and how do they evaluate the preparation program?

10. How do the faculty members of the Department of Physical Education at
Umm Al-Qura University evaluate the achievement of the Department’s goals, the
preparation program, professional preparation courses, physical education teaching
skills, and student teaching practice?

11. In comparison to each other, how do the 1979-1990 graduates, faculty
members, and supervisors evaluate the graduates’ teaching skills?

12. In comparison to each other, how do the supervisors and the department’s
faculty members evaluate the preparation program?

13. In comparison to each other, how do the 1979-1990 graduates and the

department’s faculty members evaluate the professional preparation courses?
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14. In comparison to each other, how do the 1979-1990 graduates and the
department’s faculty members evaluate the student teaching practice?

15. What suggestions and recommendations are made by the 1979-1990
graduates, their supervisors, and the department faculty members for improvement
of the ongoing physical education teacher preparation program at Umm Al-Qura

University in Makkah, Saudi Arabia?

Basic Assumptions

The following assumptions regarding the study and the respondents are made
by the researcher:

1. The 1979-1990 graduates, their supervisors, and the department faculty
members can correctly interpret the intent of the questionnaire items using the
Arabic version.

2. The graduates, their supervisors, and the department faculty members will
respond to the questionnaire items in an objective, honest, and sincere manner.

3. An appropriate method of evaluating the effectiveness of the preparation
program is to ask the graduates and the faculty members of that program and the
supervisors in the educational administration offices how properly it prepared the
graduates for the demands of their position as a physical education teachers.

4. The use of a carefully constructed and validated questionnaire will yield
valid data with regard to information about the physical education teacher
preparation program collected from the program’s graduates, their supervisors, and

the department faculty members.
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5. Components of the preparation program have an impact on graduates.
Therefore obtaining more responses about the value of the program from teachers
with experience who have been able to apply what they have learned will be more
valid than responses from current students.

6. The outcomes of this study will be of value in improving the program.

Definition of Terms
The following terms are to be construed in the context in which they are used
in this study.

1 - Physical education teacher preparation program.
The totality of professional activities and experiences provided by the
Department of Physical Education at Umm Al-Qura University for
students preparing themselves to teach physical education in the Saudi
Arabian educational system.

2 - Graduates.
Students who have successfully completed the requirements of the
physical education preparation program, have received a degree from
Umm Al-Qura University, Makkah, Saudi Arabia, and are working in
the Saudi educational system.

3 - Professional preparation Courses.
Those courses which are designed and developed by the Department

of Physical Education to provide the students with the required
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knowledge and experience in the field of physical education. (See
Appendix for complete list of courses.)

4 - Teaching skills.
Definite actions that the physical education teacher has learned to
perform with calm and precision in the areas of psychomotor,
cognitive, and affective performance.

5 - Student teaching practice.
Student observation of and actual participation in teaching in the
classroom during one school year, consisting of Student Teaching
Practice I and Student Teaching Practice II.

6 - Professional activities of the physical education teachers.
Activities which physical education teachers practice either as part of
their teaching duties or voluntarily in and outside the school.

7 - Department faculty members.
The professors and lecturers working in the Department of Physical
Education at Umm Al-Qura University in Makkah, Saudi Arabia.

8 - Supervisor.
Person working for the Ministry of Education who supervises the
physical education teachers’ performance in the schools of the
educational administration offices in Makkah, Jeddah, Taif, and Baha.

9 - Educational administration offices.
Offices under the auspices of the Ministry of Education which are

responsible for: establishing new schools, implementing programs
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developed by the Ministry of Education, assigning new teachers to
schools, supervising and evaluating the totality of the educational

operation process in the schools.

Limitations and Delimitations of the Study

The following delimitations are placed on the study:

1 - The study is delimited to all students who graduated from the Department
of Physical Education at Umm Al-Qura University in Makkah, Saudi Arabia, in the
years 1979 to 1990.

2 - The study was delimited to all physical education supervisors at the
educational administration offices in Makkah, Jeddah, Taif, and Baha, Saudi Arabia.

3 - The study was delimited to all faculty members of the Department of
Physical Education at Umm Al-Qura University in Makkah, Saudi Arabia.

4 - Results of the study are delimited to the physical education teacher
preparation program at Umm Al-Qura University in Makkah, Saudi Arabia.
Generalization to other physical education teacher preparation programs within or
outside of Saudi Arabia should not be made unless the characteristics of the program
and its students are similar to those included in this study.

When conclusions are to be projected from this study, they should be
interpreted in light of the preceding delimitations and the following limitations of the
study:

1 - The study is limited by factors inherent in the use of any questionnaire.

These factors include difficulties in acquiring complete cooperation of the
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respondents, time needed to complete the questionnaire, biases and interests of the
respondents, and the possibility that some of the respondents might be unable to
appropriately reflect their true evaluation of the program.

2 - Data utilized in this study were obtained from graduates, their supervisors,
and faculty members of the Department of Physical Education only by using a survey
questionnaire.

3 - The graduates’ evaluation of their preparation program was limited to four
dimensions of the program, namely,

a. professional preparation courses,
b. teaching skills,

c. student teaching practice, and

d. program information.

4 - Data were collected in a specified and limited time.

5 - In comparisons involving supervisors or faculty members the tests may be
statistically weak because of the small sample sizes of supervisors and faculty
members. However, the sample of supervisors represents all the supervisors in the
four educational regions and the sample of faculty represents all the faculty in the

department.

Research Plan
In order to evaluate the physical education teacher preparation program at
Umm Al-Qura University, it was necessary to review related literature. Based on

that review, it was deemed feasible to conduct a survey by using a questionnaire
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which was developed for that purpose. The questionnaires were validated by
referring to publications on the validity of survey instruments and to related studies,
by having three Saudi doctoral students conduct a study of the face validity, and by
consulting a panel of experts to validate the content of the questionnaire.

The population of the graduates since the first commencement in 1979 until
1990 is 237. Of that total, 214 graduates could be located, therefore the study
population is 214 physical education teachers. These teachers are distributed in four
cities: Makkah, Jeddah, Taif, and Baha. There are 22 physical education supervisors
in the cities, and the total number of faculty members of the Department of Physical
Education is 15. The 22 supervisors and the 15 faculty members were also included
in this study.

The instruments used in this study consist of three questionnaires. The first
questionnaire was developed for the 1979-1990 graduates and consists of six parts.
The second questionnaire was developed for the physical education supervisors and
consists of four parts. The third questionnaire was developed for the faculty
members and consists of seven parts.

Data were collected in Saudi Arabia from the aforementioned populations
upon the researcher’s arrival in Saudi Arabia. The time required for data collection
was three months.

To analyze the collected data, descriptive statistics such as means, standard
deviation, percentages, frequencies, and ranks were used for research questions 1
through 4. Chi-square and one-way analysis of variance (ANOVA) were used to

address research questions 5 through 8. For research questions 9-10 and 15,
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descriptive statistics such as means, standard deviation, percentages, frequencies, and
rank order were used. One-way analysis of variance (ANOVA) was used for
research question 11. Chi-square was used for research question 12. Finally,

research questions 13-14 were tested by chi-square and t-test.

Study Organization

This study is organized into five chapters. Chapter I includes an introduction
to the study, rationale for the study, statement of the problem, purpose of the study,
research questions, basic assumptions, definition of terms, limitations and
delimitations of the study, and the research plan. Chapter Il embraces a review of
related literature on the following topics: educational system development through
the development plans in Saudi Arabia, physical education in Saudi Arabian public
schools, narrative description of the physical education teacher preparation program
in Saudi Arabia, evaluation research, evaluation history and concepts, evaluation
approaches and models, evaluation of teacher education programs, and evaluation
of physical education preparation programs. Research methods are discussed in
Chapter III, which contains research questions, research design, study population,
instrumentation, instrument validity, instrument reliability, instrument translation,
data collection procedures, and data analyses. Results of the data analyses and
discussion are addressed in Chapter IV. Finally, Chapter V contains a summary,
summary of the findings, discussion of the findings, conclusions, and

recommendations.
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REVIEW OF RELATED LITERATURE

An extensive examination, including a library computer search and direct
correspondence with the individuals, institutions, and centers presently conducting
research pertaining to teacher education and educational administration, revealed a
number of studies which focused on program evaluation that were related to the
present study. Still, no single study included the diversity of designs and processes
required to provide a logical background for answering the questions of this study,
as posed in Chapter L.

The seven main sections of this chapter were developed in order to provide
the reader with the background requisite for understanding the conceptual framework

of the study. These seven sections are:

Educational System Development through the National Development Plans

of Saudi Arabia.

- Physical Education in Saudi Arabian Public Schools

- A Narrative Description of the Physical Education Teacher Preparation
Program in Saudi Arabia

- Evaluation History and Concepts

- Evaluation Approaches and Models

19
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- Evaluation of Teacher Education Programs
- Evaluation of Physical Education Preparation Programs
Educational System Development through
the Natiopal Development Plans of Saudi Arabia
The twentieth century has witnessed phenomenal growth and expansion of
professional teacher education preparation programs in Saudi Arabia. In response
to the urgent demands of the country’s development process and to the progressing
society, the Saudi government, through the Ministry of Education (established in
December 1953) and the Ministry of Higher Education (established in 1974), has
established seven universities and numerous colleges, junior colleges, and scientific
institutions to mobilize and accelerate the rapid educational development movement.

Modernization and effectiveness of every aspect of the educational system

were, and still are, permanent goals of Saudi Arabia’s S five-year development plans.
The first development plan covered the years 1970-74. That plan enabled the Saudi
society to start a race against time to catch up with other developed nations. Two
main objectives of the First Development Plan (1970-74) for education were:

- continued expansion of opportunities for education at all levels to provide
the capability at each level of accepting all qualified graduates from
subordinate levels who seek enrollment;

- strengthening educational institutions at all levels with efforts concentrated
on those measures that will improve efficiency and produce excellence in
the educational program. (p. 95)

The First Development Plan’s main concern was to establish the infrastructure for

the country’s economic, social, and health projects. Another concern was to
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strengthen already existing projects and programs and to direct efforts which would
lead to the next development plan.

The Second Development Plan (1975-79) continued building the infrastructure
for future projects. Some aspects of this development plan were devoted to teacher
training and explicitly called for the following:

2.5  Teacher Training.

25.1 Enable the teacher training program to meet all requirements for
elementary teachers through expansion of the secondary level institutes
and the establishing of a junior college system for teacher training.

2.5.2 Increase opportunities for specialized teacher training with emphasis
on subjects of critical need.

2.5.3 Provide continuing educational opportunities for assigned teachers.
(p- 259)

More specifically, the plan states:

3.5.5 Increase the number of physical education institutes from one to three
by 1980 with a total enrollment of 687 students. During the five years
of the second plan, a total of 530 graduates are forecast. (p. 275)

By the end of 1980 there were actually three physical education departments in three
universities and one institute (Institute of Physical Education).

Great quantitative progress was made in the education and training system,
in particular, but in terms of quality, the Third Development Plan revealed that
". .. qualitative improvement has been given insufficient attention in the last decade,
given the pressing need for infrastructure” (p. 289). The Third Development Plan
covered the years 1980-1984. Under the subtitle of "Education and Training System,"
the plan revealed that:

. .. The main challenge has been an increasing demand for education

and training at all levels. However, progress has been constrained by

such difficulties as the physical implementation of projects in an
efficient manner commensurate with overall development goals; and
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regional imbalances in access to and quality of education, as evidenced
by disparate enrollment ratios and similar indices. At the same time,
pressures for physical development of the system have impeded
adequate qualitative improvement of instruction. (p. 289)

It was during this third plan that serious direction was given to control of the quality
of education and training, as follows:

... It is necessary to lay the groundwork for qualitative improvement
now if there is to be appropriate impact in the Fourth Development
Plan. Specific areas which remain weak are the organizational capacity
for conceptualizing, designing, appraising, and evaluating qualitative
programs, particularly those relating to instruction. Additionally, the
requisite database on the achievement of Saudi students and on the
operational skills they have acquired via training is absent. The lack
of appropriate mechanisms to permit adequate monitoring of students
and evaluation of programs lies behind these deficiencies.

To address the major problems related to developing and
maintaining a high quality of education, no institutional arrangements
are required at the level of general education (Ministry of Education,
Presidency for Girls’ Education, higher education in the Ministry of
Higher Education, and at the level of the individual institutions), and
in manpower development programs (coordination of efforts in
education labor and public sector training and upgrading)(p. 289).

It was clear to the neutral observer that educational operation in Saudi Arabia
was and still is in need of a vital database on student achievement and their
acquisition of operational skills. Although educational research centers have been
established in every university with a college of education, and in almost all of the
educational institutions, their efforts have been inadequate in the area of establishing
systematic procedures for collecting information on students’ achievement.

The Fourth Development Plan, which covered 1985-1989, was the plan of
revision and accountability of the past fifteen years of work and program

implementation in the country. Infrastructure for most of the country’s needs was
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in place, and it was time for quality control of both the ongoing and planned
programs. In the plan, the call was made as follows:

Development strategies for higher education:

Development of Saudi Arabia’s human resources which meet economic and
social development needs is considered to be the main goal of higher
education. Achievement of this goal will be continuous in accordance with
Fourth Plan strategies. These strategies contain two challenges for higher
education and other authorities responsible for developing human
resources:

-  increasing productivity and decreasing the dropout rate among students
- improving program quality and implementation competencies through

evaluation of program costs and benefits. (p. 309)

The plan emphasized the extreme importance of program development and
improvement:

Goals and Policies:

Goals: All Saudi universities and the Higher Education Ministry are

part1c1patmg in three principal goals, which are:
continue followmg the stated objectives of every educational program
as stated in its "bluebook”

- improving the programs’ quality and the implementation competencies

- continue work through the coordination between universities and
colleges to achieve the development goals of increasing the native
human resources (e.g., teachers, administrators, etc.). (p. 310)

The most recent development plan, the Fifth Development Plan of 1990-1995,
is concerned with assessing the effectiveness of higher education, in general, and
preparation programs, in particular. In this regard, the plan presents the correlation
between higher education and the genuine needs of both public and private sectors.
The plan calls for the following:

- The continuous evaluation of the graduated students’ performance in order

to revise their preparation programs.
That would be implemented through:

- knowing the needs of both the public and private sectors of the trained
workforce and meeting those needs.
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- conduct follow-up studies of graduated students in their jobs to
evaluate and assess their performance in order to reach a decision
concerning development and improvement of curricula in the higher
education programs.
- organizing the professional consultations provided by universities to
both public and private sectors. (p. 315)

Eventually, in Saudi Arabia, it was apparent that the educational operation
would have to be systematically evaluated in order for it to continue successfully.
Educational authorities realized that teachers have a tremendous impact on the
education of our offspring. Therefore teachers must be well prepared to handle their
responsibilities in the Saudi schooling system. Recognizing the effect that teachers
can have, it is crucial that colleges and universities develop high quality professional
teacher education preparation programs. These preparation programs are different
and not necessarily equally effective.

On the other hand, as the level of expenditures for these preparation
programs increases, and the quality of the production becomes questionable, it is no
longer a legitimate justification to increase the budget for such programs based solely
upon increased program attendance. Hence, both public and governmental demands
for accountability of the effectiveness of these programs are growing. The
preparation programs are subjects which continue to occupy a prominent place in the

minds of concerned people in our society. Criticisms of present preparation

programs and suggestions for improvement are a universal concern in Saudi Arabia.

Physical Education in Saudi Arabian Public Schools
The Ministry of Education is responsible for boys’ education and follows a

centralized mode in its operation of the country’s public schools. Although education
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is free of charge, it is not compulsory. The Ministry subsidizes and controls every
aspect of the educational operation and, therefore, provides public schools with
teachers, curricula, buildings, and resources.

As shown in Table 2.1, there are four levels of formal education: kindergarten,

elementary, intermediate, and secondary.

Table 2.1--Levels of Education in Saudi Arabia.

S ————————————————————————————g—

Number of | US.A. K-12 |
Grades Grade Levels 3

2-3

| Elementary

{ Intermediate

| Secondary (two sections:

By 1988, the General Administration for Curriculum in the Educational
Development Administration, Ministry of Education, had developed three teachers’
books, one for each level of education: elementary, intermediate, and secondary.
Each book contained a complete outline for every subject at that level (e.g., social
studies, mathematics, physical education). Every subject had the following outlined
parts:

1 - introduction

2 - goals and objectives

3 - curricula purpose
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4 - curricula content

5 - recommendations and notices.

Physical Education Curricula for the Elementary Level

In the Introduction, the importance of physical education curricula was
emphasized. Almost all school students actively participate in these programs which
help their development from year to year. This organized activity has the effect of
arousing students’ love for sport and participation; organizing educational experience
and skills; and developing readiness in a way which is suitable for children’s abilities
(Physical Education Curricula for Elementary Level, 1988, p. 165).

To meet the needs of students, the physical education curricula are divided
into three parts:

1 - Curricula for first level (grades 1 and 2)

2 - Curricula for second level (grades 3 and 4)

3 - Curricula for third level (grades 5 and 6)

The goals and objectives of physical education in the elementary level are:

1 - Development of fundamental movement skills (e.g., walking, running).

2 - Physiological and organic development, strengthening and developing
different organs of the human body.

3 - Development of social skills which prepare the child to adapt successfully
to society.

4 - Development of normal posture and maintenance of body form.
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S - Providing children with a chance to express themselves, to be innovative,
and to satisfy their desires in adventures and enjoyment in order to grow normally.

6 - Development of health skills.

7 - To accustom the child to follow security and safety rules.

8 - Providing children with preparatory movement skills which prepare them
to participate successfully in large games.

According to the Physical Education Curricula for the Elementary Level
(1988), the aforementioned goals and objectives are general ones, hopefully to be
accomplished by the end of the elementary level. These goals and objectives differ
only quantitatively from one grade to another, but they are developed sequentially
from one grade to another (p. 166). In other words, these goals and objectives are
the same in every grade at the elementary level. They are broken down into
enabling objectives and introduced to the elementary students in sequential order
from one grade to another. By the end of the elementary level, these enabling
objectives should be achieved for each goal.

Achievement of these goals and objectives heavily depends on many variables
related and connected to the context of these goals. One very important variable is
facilities in the elementary schools. The rapid expansion of education in Saudi
Arabia forced the government to search for alternatives for the obvious shortage in
school buildings. As an alternative, the government rented housing units and
converted them to school buildings as a temporary solution until permanent school
buildings could be constructed. The problems with such alternative use are

predictable and include having no facilities at all, or small front or back yards
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covered with either sand or asphalt. The problem of rented school buildings is more
serious for elementary level schools than for other levels and for boys schools than
for girls schools, due to the fact that almost all intermediate and secondary schools
and girls schools were built to be school buildings equipped with educational
facilities.

The physical education curriculum in every elementary school is carried out
through the following program components:

1 - physical education classes,

2 - intramural activities, and

3 - interscholastic activities.

It is recommended that games and activities that are used in these program
components relate to the local culture which have been practiced by previous
generations and aim to achieve Islamic means and principles suitable to the
children’s ages (1988).

The physical education class component of the curricula for the first level
(grades 1 and 2) consist of two physical education classes per week for 45 minutes
each class and contain the following components:

1 - story plays

2 - simple fundamental movement skills

3 - tag and chasing games.

Story plays are derived from local cultural activities such as picnics, where the
teacher starts telling the story and the children act accordingly. The simple

fundamental movement skills are those skills necessary for children’s movement
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activities such as walking and running. The tag and chasing games are those games
satisfying children’s desires for chasing and moving body parts.

The physical education curricula for the second level (grades 3 and 4) consist
of two classes per week for 45 minutes each and include the following components:

1 - exercises in the form of games

2 - small and simple organized games

3 - manipulating small objects

4 - hunting and chasing games.

The physical education curricula for the third level (grades S and 6) also
consist of two classes per week for 45 minutes each and contain the following
components:

1 - exercises

2 - simple small group games

3 - agility development by practicing with equipment

4 - introductory games for the large group games of moderate complexity

S - track and field.

The intramural activity component of the curricula includes:

1 - Conducting game competitions between classes in the school.

2 - These class competitions are implemented in the beginning of the school
year, before interscholastic competitions.

3 - Attention is given to track and field and conducting competitions among

students to select the school team which will represent the school in regional

competition.
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The interscholastic activity component of the curricula contains:

1 - Conducting friendly matches between schools.

2 - The supervisor organizes the competition schedules for different games
participated in by schools and informs these schools in a timely manner.

3 - After completing all the game competitions between schools, the supervisor

organizes regional competition in track and field.

At this level, the physical education curricula aim to prepare good individuals
for the Islamic culture which calls for strong Moslems spiritually, mentally, and
physically (Physical Education Curricula for the Intermediate Level, p. 145). These
curricula have some characteristics which emanate from the aforementioned aim.
The curricula are designed to accomplish that aim through physical activities. These
purposes are as follows:

1 - Purposes related to the health, strength, and coordinated movement of the
body. These purposes are received from the Holy Quran and from Prophet
Mohammed (P.B.U.H.) when he said, "A strong believer is better and is more lovable
to God than a weak believer." An aphorism transmitted by tradition states, "Teach
your children swimming, archery, and horseback riding." These purposes can be
summarized as follows:

a - development and maintenance of physical capacity.
b - development of physical skills useful in life.

¢ - practicing good healthy life.



31

d - providing the chance for gifted athletes to compete in championships.

2 - Purposes related to the development of mental capacity:

a - development of comprehension.
b - development of the ability to think accurately.
¢ - development of sport culture.
3 - Purposes related to moral and social attributes:
a - development of good manners
b - development of leadership and followership attributes.

4 - Purposes related to proper use of leisure time. According to Islamic
orders, people should spend their leisure time in ways that benefit both individual
and society. .Therefore, one of the main purposes of physical education is to help
youngsters acquire good methods and precise ways to spend leisure time (p. 146).

These curricula for intermediate schools are implemented in three ways:

1 - physical education classes - One physical education class per week for all
three levels of intermediate school. The class time of 45 minutes is distributed as
follows:

a - administrative work and warm up 5 minutes
b - exercises 8 minutes
¢ - fundamental sports (track and field, gymnastics) 12 minutes
d - group and folk games 15 minutes
e - final activity 5 minutes
2 - an internal program that includes practices, competitions, volunteer

competitions between the school’s classes and among the school’s students
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3 - an external program that includes outside competition between schools as

official and/or friendly competitions.

At this level, the aim of physical education curricula is to fully prepare
students morally, mentally, and physically to become good citizens who are aware of
their life and health. In this regard, the physical education curricula are a positive
part of the total curriculum for the secondary level. These curricula have mutual
purposes with intermediate level curricula, namely:

1 - purposes related to the health, strength, and coordinated movement of the

body

2 - purposes related to the development of mental capacity

3 - purposes related to moral and social attributes

4 - social purposes, which include:

a - preparing a suitable climate which enables students to show
cooperation, self-denial, and true brotherhood.
b - preparing students for successful adaptation into society.
c - providing chances for self-expression, innovation, and satisfying
desires in adventures in order to grow up normally (p. 277).
The implementation of these curricula is the same as at the intermediate level, where
there is one class for 45 minutes per week for all three grade levels of secondary

school. The class time is distributed the same as in the intermediate level. The
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internal and external programs are the same as for the intermediate level with some
modifications in the content, such as duration of practices and competitions.

Although the physical education curriculum in the Saudi public schools looks
good on paper, implementation of this curriculum is hindered by several obstacles:

First, inadequate facilities of both government owned and rented schools
buildings.

Second, unsafe equipment and environment. In this regard, Sarhan (1986)
conducted a study concerning elementary school physical facilities in the Makkah
school district of Saudi Arabia. His purpose was to evaluate the elementary physical
facilities in Makkah and to determine if the physical facilities were adequate as
assessed by the schools’ teachers, officials, and principals. To evaluate the condition
of the school’s physical facilities, he used a questionnaire that employed a four-point
scale (1 = excellent condition; 2 = good condition; 3 = poor condition; and 4 =
nonexistent). The sample for his study consisted of 163 teachers, five principals, and
five officials from the Ministry of Education. The findings of this study were as
follows:

1 - It was found that space for physical education programs was lacking in
urban schools and did not exist in village schools. Physical education is
very important for building good and healthy bodies, and it is an objective
specifically stated for elementary education by the Ministry of Education.
Play areas need safe surfaces and safe playground equipment so students
can play and enjoy themselves with minimal danger of accident (p. 101).

2 - Because of the hot and dry climate, air conditioning, ventilation and
electrical power must be adequate to provide school buildings with clean
air and appropriate temperatures.

3 - School buildings in Makkah had insufficient facilities for safety.

4 - School buildings need safer facilities for loading and unloading
transported students, particularly in urban areas. (p. 99)
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Third, lack of seriousness of physical education teachers in implementing the
curricula.

Fourth, poor qualifications of physical education teachers and supervisors.

Fifth, poor attitudes of school principals, teachers, parents, students, and the
public toward physical education. Basnawi (1986) assessed the attitude of selected
Saudi Arabians toward physical education in Makkah, Saudi Arabia. He wanted to
identify the relationship between the attitude of selected tenth grade male high
school students at Makkah and the attitude of selected administrators, parents or
guardians, academic teachers, and physical education teachers toward physical
education. He used a questionnaire to assess attitude toward physical education.
The scale on the questionnaire statements was 1 = strongly agree, 2 = agree, 3 =
neutral, 4 = disagree, and 5 = strongly disagree. The study sample consisted of 495
students, 278 parents or guardians, 88 administrators, 138 academic teachers, and 68
physical education teachers.

One of the major findings of Basnawi’s study was:

Students, parents or guardians, administrators, and academic classroom

teachers tended to possess above-neutral attitudes toward physical

education (p. 54).
In his discussion, the researcher noted:

The situation in Saudi Arabia is such that many people throughout the

country do not have positive attitudes toward, or successful experiences

in, physical education. In many cases, it appears that people were not
taught to seriously value personal health and fitness. (p. 55)
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Sixth, lack of implementation of the Ministry of Education’s policies toward
physical education. The Ministry of Education (1978) stated explicitly the following
principles and objectives:

General principles of education:

Item #27 Strength in its most sublime form - strength of faith, strength of character,
and physical strength - because a strong faithful is closer to God’s heart
than a weak faithful. (p. 9)

Purpose and general objectives of education:

Item #52 Supplying students with physical skill based on healthy and athletic
principles to form sound bodies enabling the individual to fulfill his duties
toward his religion and society with strength and perseverance (p. 13)

Item #56 Giving mentally and physically retarded students special education and
care in accordance with the teachings of Islam which makes education a
common right for all members of the nation. (p. 14)

Item #57 Searching for gifted individuals, giving them special attention and availing
them with the various opportunities to develop their talents in the
framework of general programs, in addition to special programs set up
specially for them. (p. 14)

Objectives of nurseries and kindergartens:

Item #68 Training the child on body exercises, teaching him sanitary habits and
cultivating his senses and training him to use them properly. (p. 16)

Objectives of elementary education:

Item #75 Developing in him the various basic skills, especially language, counting,
and body exercises. (p. 17)

Objectives of intermediary education:

Item #86 Developing, orienting and refining the various mental faculties and skills
in the student.

Item #90 Training him to use his time in useful reading, to invest his leisure time
in fruitful activities and to employ his efforts in strengthening and
advancing his Islamic character. (p. 18)

Objectives of secondary education:
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Item #104 Preparing the students spiritually and physically.

Item #105 Shepherding young men along Islam, treating their mental and emotional
problems and helping them to sail safely and successfully through this
crucial stage of their life. (p. 20)

In spite of all the aforementioned objectives as stated by the Ministry of
Education, the lack of implementing the Ministry’s actual policies toward physical
education seems obvious. Although physical education has a 100-point grading scale,
it is seldom utilized as intended. In some cases, school principals tend to give gifted
and academically excellent students a full grade (100 points) in physical education
even if those students never participated in physical education classes and/or internal
or external physical education programs. One reason for the principals’ action could
be to have the students’ transcripts show a better record of participation in all
activities. The physical education grades, however, do not affect the students’ G.P.A.

Narrative Description of the Physical Education
Teacher Preparation Programs in Saudi Arabia

A sufficient understanding of the preparation of physical education teachers
requires some knowledge of the field’s history in Saudi Arabia. Establishing exactly
when physical education was incorporated into public school curricula in Saudi
Arabia is a complicated task because of the different terms used to describe the field.
Such terms include "sport education," "physical education,” and "physical sport." Until
recently, most people (educators, academicians, teachers, parents, and administrators)

used the term "sport education” when they talked about physical education because

they perceived no difference between the two terms.



37
In 1947, schools in Jeddah City formed a school union. In 1948 they decided

to return physical sport lessons to the public schools’ program. These lessons were
more in the nature of exercises and sport games such as soccer. Starting in 1952,
educational administration offices throughout the country started supplying their
schools with physical education teachers. Also the Administration of Physical and
Social Education in the Ministry of Education started installing physical education
as a subject area in public schools. The result of these efforts was clear in 1955 in
the form of active competitions between schools in sport games such as soccer,
basketball, volleyball, table tennis, and track and field. The Ministry of Education
had to ask for physical education teachers from neighboring Arab countries to teach
in intermediate and secondary schools. For the elementary schools, the Ministry
provided special training for native teachers either by sending some of them abroad
or by assigning them to local summer training programs (Al-Saloom, 1987, Book 1,
Part 2, pp. 377-379). At that time there were about 36 teachers and supervisors of
physical education working in the Ministry of Education.

The first formal preparation of physical education teachers occurred in the
summer of 1957 (Abdou, 1980). Special summer courses in physical education were
provided in Taif, the summer capital. The main goal of those courses was to prepare
native physical education teachers for the elementary schools. By 1959, the number
of physical education teachers increased to 267, including 200 native teachers.

The year 1960 marked the beginning of a wide organizational movement to
increase the teaching of physical education. In that year, the general foundations for

physical education curricula and extracurricular activities were established. Starting
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then, physical education was taught by classroom teachers twice per week in
elementary schools and in teacher education institutions, and once per week in both
intermediate and secondary schools. The classroom teachers were motivated to
participate in the teaching of physical education because the Ministry offered to
deduct six classes from the teacher’s weekly teaching load so that they could
supervise sport activities in the school at that time.

In 1961, the Department of Activities became a General Department
consisting of four divisions: physical education, art education, scouting, and social
services. In 1962, the government established the General Administration of Youth
Welfare, under the auspices of the Ministry of Social Affairs. The purpose of this
organization was to develop and administer, on the national level, the sports
movement and related activities. In order to satisfy the need for qualified physical
education teachers, 12 Saudi teachers were selected to study physical education in
Egypt. At the same time, the Saudi teacher population numbered more than 600
teachers.

In addition, the severe shortage of Saudi teachers was solved partially by
importing teachers from neighboring Arab countries. This solution, however, resulted
in a situation Al-Marsoqi (1980) describes as follows:

Officials in the Saudi Arabian Ministry of Education reported that

most of these foreigners were not trained as teachers and generally

graduated from colleges other than a college of education, i.e., they are

not certified teachers. Since they are not familiar with the Saudi

culture and values, foreign teachers find it very difficult and, in most

cases, unpleasant to teach in Saudi Arabia, because they do not
participate in the decision-making process in the school operation.

(. 33)
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Consequently, the Ministry planned for preparation programs through colleges of

education, teacher education institutes, and junior colleges. In 1964, the Institute of
Physical Education was established in Riyadh to help meet the demand for physical
education teachers in the country.

It should be noted that higher education in Saudi Arabia changed from the
British yearly system to the American semester credit-hour system. Before 1975,
higher education institutions were following the British yearly system. From 1975 to
1992, they followed the American semester credit-hour system. Starting with the
1992-1993 school year, the country will return to the British yearly system, as was
decided by the government at the end of 1991. The obvious failure to completely
adopt the American semester credit-hour system resulted, in part, in the latest
decision to return to the British yearly system. There is a great need to conduct
research on both the British and American systems in order to avoid any negative

consequences of implementing either one.

Institute of Physical Education in Riyadh

The Department of Physical Education at the Ministry of Education was
planning to establish a preparation program for physical education teachers to meet
the growing demands for physical education teachers. In 1964, the Institute of
Physical Education was established in Riyadh, the capital, where students who
graduated from intermediate school (grade 9) were admitted. These students spent

three years at the Institute and graduated with a degree called, "Completion
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Certificate of Secondary School in Physical Education" (Institute of Physical
Education Manual, 1990). The goals of the Institute are:

1 - Preparation of qualified teachers to teach physical education and related
organized activities, mainly in elementary and intermediate schools, according to the
needs of the Ministry of Education.

2 - Spread sportsmanship and sports consciousness throughout society.

3 - Emphasize the importance of the Institute’s students becoming good role
models in holding to Islamic rules and sportsmanship in and out of the Institute
(Institute of Physical Education Manual, 1990, p. 3).

The study plan at the Institute required an internal school system where
students are provided with housing, food, and accommodations. The study plan
consisted of eight categories; under each category a fixed number of courses are
required. The eight categories and the related course work are:

1- theological courses (1)

- Islamic and Quranic studies

2 - general courses (3)

- Arabic language
- English language
- Saudi society

3 - health courses (4)

- anatomy and muscle work
- exercise physiology

- sport injuries and first aid
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- health and health education
4 - theoretical courses (5)
- physical education theories
- teaching methods and coaching
- fundamentals of education
- psychology
- educational recreation
S - practical courses (12)
- exercises
- acting movement stories
- gymnastics
- track and field
- soccer
- basketball
- volleyball
- handball
- folk games and racquet games
- swimming
- sport culture
- art education
6 - specialization activities
7 - camping - one week long

8 - teaching practice - in elementary and intermediate schools in the city.
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These categories and their related courses are distributed over three school
years, each year consisting of two semesters, each semester being eighteen weeks
long.

There are 24 full-time and three part-time faculty members at the Institute.
Since its inception in 1964, the Institute has graduated more than 2000 students
(Institute of Physical Education Manual, 1990).

The Institute of Physical Education was established in 1964 in response to the
country’s need for physical education teachers and sport leadership in different
sectors. Graduates of the Institute were from all regions of Saudi Arabia. They have
contributed (and still do) to the establishment of the physical education movement
in the country.

During the last fifteen years, three departments of physical education were
established in three different universities. Teachers Junior Colleges provide teaching
physical education as an area of specialization for its students. As a response to the
need for quality in physical education, the Ministry of Education in 1987 developed
the "Junior College for Physical Education." This junior college is devoted entirely
to preparing physical education teachers, whereas the Teachers Junior Colleges
provide physical education as an area of specialization among other areas such as
mathematics, science, social studies, and so on.

The Teachers Junior Colleges and the Junior College for Physical Education
are under the auspices of the Ministry of Education, while the three physical

education departments in the three different universities are under the auspices of
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the Ministry of Higher Education. The Ministry of Education’s program to become

a physical education teacher consists of two stages:

1 - The first stage, the Institute of Physical Education, provides a degree

called "completion certificate of secondary school in physical education."

2 - The second stage, the new Junior College forv Physical Education, provides

a baccalaureate degree in physical education. The Junior College major
requirements consist of 78 semester credits, to be accomplished in four to six
semesters. The 78 credit course work is divided into three main categories:

1 - general preparation - 18 credits,

2 - educational preparation - 16 credits,

3 - professional courses - 44 credits.

Some major goals of the junior college for physical education include the

following:

1- to contribute in conducting scientific research in conjunction with
education and physical education which serves the elementary school
level

2 - to benefit from the junior college’s material and human resources in
social and environmental services

3 - to exchange experiences and cooperate with similar educational
institutions. (Junior College Manual, 1990)

The junior college started accepting students in the second semester of the 1988

school year.



Department of Physical Education at
Umm Al-Qura University in Makkah

In 1949, the College of Sharia (Islamic law) was established in Makkah as the
first college in Saudi Arabia. In 1952, the College of Teachers was created to work
in conjunction with the College of Sharia. In the 1960-1961 school year, the two
colleges merged to become the College of Sharia and Education. In 1962, the
college was separated into the College of Sharia and the College of Education. This
separation took place to facilitate the preparation of qualified teach<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>