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ABSTRACT

UNTRAMMELED THINKING
THE PROMISE AND PERIL OF THE SECOND AMENIA CONFERENCE

By
Lauren L. Kientz

Beginning in the 1890s, W.E.B. Du Bois envisioned a cadre of highly educated
black leadership called the Talented Tenth. In the 1920s and 1930s, the first generation of
the Talented Tenth grew into adults and young professionals. These social scientists,
professors, social workers, lawyers, doctors, and librarians followed Du Bois’s work
through the NAACP and its magazine, the Crisis, through personal correspondence with
him, and in individual meetings. Du Bois interested them and they interested him. They
were in some ways his intellectual children. He showed this when he invited 32 of them
to discuss the future of African American activism with other leaders of the NAACP in
1933 in Amenia, New York at the Second Amenia Conference. Among these intellectuals
and professionals were Ralph Bunche, Marion Cuthbert, Abram Harris, and Mabel Byrd.

The central narrative of the twentieth century—the Civil Rights Movement—

misses this cadre of leaders because their actions fit their time rather than fitting current
expectation of civil rights leaders. Their parents and communities focused on education
as the primary way to solve racial turmoil—the education of whites about their own
country’s racism and the education of African Americans to join the professional class,
disproving pseudo-scientific theories about the lower intellectual ability of people of
African descent and providing a modicum of security in Jim Crow America. The research

that these men and women conducted and wrote about established a basis for studying



African Americans that continues today. Scholars still use their data sources for
contemporary questions.

The interwar period had several other nodes of black leadership, including black
nationalists, religious leaders, business leaders, and members of the underground market.
Acknowledging all these nodes of leadership, whether or not they led to the Civil Rights
Movement, emphasizes the era’s complexity and the difficult choices facing African
Americans born in a world where Jim Crow laws and lynching were ever-present threats.

This dissertation considers several specific topics in its attempt to map a piece of
the extensive national and international network of the Talented Tenth. They include
almost entirely unstudied topics, like black women’s organizations in Harlem, black
women attending interracial Christian conferences in the United States, Europe, and Asia,
black women'’s role at Fisk University, and participation in the New Deal. Topics covered
also include a thorough examination of the community of social scientists at Howard
University self-titled the Young Turks. They created a vibrant community of political and
economic debate in 1930s Washington DC as important as the cultural renaissance in
Harlem the decade before or the literary community in Chicago in the late 1930s and
1940s. The Young Turks also travelled extensively across the United States and
internationally. In London, they were part of the community of African expatriates that
included several future independence leaders.

Societal change arrives in many forms, sometimes through street protests and
sometimes through the persistent efforts of social scientists and social workers. This

dissertation proves the necessity of considering all forms of change.
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What does it mean to be untrammeled?

“To yield on the question of untrammeled education for Negroes is to invite unworthy
comments, non-recognition from intelligent thinkers, and to accept the castigation that the
petition of the black man is but one of submission and acquicscence.”

--Impavidi Progridiamur to the editor of the New York Amsterdam News, 1925

“In this group might be found the names of some persons who might be able to give some
untrammeled thinking on our problems.”

--Ira Reid to W.E.B. Du Bois, 1933

“l am greatly interested in the proposed conference at Amenia this summer. Most of my
recent associations, however, have been with undergraduates, and I shouldn’t wonder if to
get really ‘untrammeled thought’ you would not have to reach back eventually to this very

young group.”

--Caroline Bond Day to W.E.B. Du Bois, 1933

“I don't see how the Committee can function while it is the guest of the Chairman of the
Board [J.E. Spingarn]. Discussion ought to be free and untrammeled. And I fear...there are
certain proprieties that some people can't ignore."

--Abram Harris to Walter White, 1934



“I know, I have seen, the desperation and disorder of the powerless: how it twists the lives of
children on the streets of Jakarta or Nairobi in much the same way as it does the lives of
children on Chicago’s South Side, how narrow the path is for them between humiliation and
untrammeled fury, how easily they slip into violence and despair.”

--Barack Obama, Dreams from My Father, 2004

“I came across this quote some months ago from a black [Civil War] soldier which sent
shivers down my spine: ‘I was very eager to become a soldier, in order to prove by my feeble
efforts the black man’s rights to untrammeled manhood.” Untrammeled Manhood. That's
what | believed in, and confronted with the essentially conservative/reformist history of black
leadership (as opposed to radical/revolutionary), confronted with lawsuits, marches and
pickets, instead of gun clubs, vigilantism and hand grenades, 1 was left seething.

As1 got older, I came to get the political critique of black radicalism—the unfeasible, and in
fact undesirable, aspects of militancy.”

--Ta-Nehisi Coates, The Atlantic Monthly, 2009

“Our children need training and encouragement and support—they need rehearsal space and
tempera paint and bass violins, teachers and tap-shoes; they need constant, passionate
exposure to the great artistic heritage of their people, so that even if they don’t grow up to be
artists themselves, they will still have been blessed, as Americans have always been blessed,
with the artist’s gift for seeing the possible in the impossible, the fellow soul on the other side

of the fence. Our artists need freedom to pursue the solitary investigations into which their art

X1




inevitably leads them. America needs that untrammeled flow of creativity, of the willingness
and ability to innovate, to skylark, to tinker,

to daydream out loud.

--Michael Chabon, Srudio 360 Blog, 2009
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Introduction and Historiography

W.E.B. Du Bois devoted part of his long life to a grand social experiment—
testing what group of leaders could most help African Americans to struggle, fight, and
overcome. In the 1890s, he first started to conceptualize a name for this group—the

“Talented Tenth,” and envisioned them as the “‘exceptional men” who would save “the

Negro race."l At Atlanta University in the next decade, he turned to female research
assistants to create objective social science. In the teens and twenties, Du Bois and others
stimulated young black writers and artists to create objects and texts that would change
international perceptions of African Americans. In the 1930s, he invited a cadre of black
social scientists, lawyers, and social workers, who were committed to change, to take up
the questions of black leadership in an economically depressed world, torn apart by
colonialism, fascism, and racism. They gathered in Amenia, NY, staying in tents on the
lawn of the NAACP president’s house. in the second such gathering in the Association’s
twenty year history.

By the 1950s, Du Bois had turned to yet another group of black leaders—those
rising out of the working class, rather than those trained for leadership through a liberal
education. He wrote with frustration that his “Talented Tenth”

naturally tended to become, as [Booker T.] Washington hoped, themselves

exploiters of the Negro and white workers, as acquisitive and as hard-

fisted as the white employers. But, on the other hand, some of them did

not. The miracle which I had regarded as probable did come true, but only

after long years: this leadership for the workers came mainly from

intelligent and better paid workers, trained as workers and not as
exploiting aristocrats. ... I now realize that the ability within a people does

]
W.E.B. Du Bois, “The Talented Tenth,” TeachingAmericanHistory.org, 1903,
http://teachingamericanhistory.org/library/index.asp?document=174.



not automatically work for its highest salvation. On the contrary, in an era
like this, and in the United States, many of the educated and gifted young
black folk will be as selfish and immoral as the whites who surround them
and to whom Negroes have been taught to look as ideals. Naturally, out of
the mass of the working classes, who know life and its bitter struggle, will
continually rise the real, unselfish and clear-sighted leadership. This will
not be automatic or continuous, but the hope of the future of the Negro
race in America and the world lies far more among its workers than
among its college graduates, until the time that our higher training is
rescued from its sycophantic and cowardly leadership of today, almost
wholly dependent as it is on Big Business either in politics or

philanthropy.”2
What had happened to Du Bois’ experiment in developing the Talented Tenth? Why did
he cry out in despair at the end of his life, bemoaning the outcome of his repeated
attempts to develop black leaders? One of the primary points of this dissertation is to
examine in detail one of the cohorts of leadership that Du Bois sponsored—those thirty-
two that gathered for the Second Amenia Conference in August 1933.

By examining “texts as historical artifacts of specific discursive communities,” as
encouraged by Adolph Reed, the dissertation assembles layers of interconnected black
leadership in the 1920s and 1930s—what motivated them, how they interacted, how they
interpreted the expectations they received from black and white worlds, how they related
to foreign environments, and how they developed as scholars and professionals—in short,
how they educated themselves and became educated. These interconnections are steeped
in primary documents—letters, essays, diaries, newspaper articles and others—because of
the danger Reed warns about when careful contextualization and devotion to the
particular historical frame of mind does not occur: “Not having access to the

conventional groundings of black discourse, furthermore, undermines the project of

2
W.E.B. Du Bois as quoted in Dan S. Green, “W. E. B. Du Bois' Talented Tenth: A Strategy for Racial
Advancement,” The Journal of Negro Education 46, no. 3 (Summer 1977): 363-4.
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commenting other than trivially on the durable features and self-driving characteristics of
Afro-American thought. Instead, such commentary has tended to depict either a perennial

chase after platitudinous symbols--'freedom,’ 'equality,’ even 'struggle’--or a Whiggish

saga of the linear unfolding of a grand idea.”3 Part of the contribution of this work is to
look at the spaces of black discourse, not just its content. Those present at Amenia moved
through many different spaces—Harlem, Chicago, Washington DC, Geneva, Mysore
India, rural Alabama and Louisiana, Paris, London, and many others. They sought what
one participant argued they had found in Amenia—*“Amenia seemed to me to furnish
some of the basic things [“the young Negro”] needs and has little chance to provide for
himself, namely, leisure in which to think and talk with others of his day and generation,

a sense of a past from which he has come and a future into which he is going, a sense of

fellowship with others so the journey seems not too lonely or impossible.”4

If one considers black leadership in the interwar period as a Venn diagram, there
was frequent overlap between different cohorts. Part of the way this dissertation adds to
existing literature is by highlighting the overlaps and connections that were forged as
young black intellectuals moved between different geographies and different social
groups. The Venn diagram of those who participated in the Amenia conference includes
professors at traditionally black schools (particularly Fisk and Howard Universities),
Young Women’s Christian Association secretaries, black graduate students at northern
primarily white institutions, the first black employees of the New Deal, and members of

the national NAACP office. Those who touched these circles were newspaper journalists,

* Adolph L. Reed, W.E.B. Du Bois and American Political Thought (Oxford University Press US, 1997),
10-11.

4
Frances Williams to J.E. Spingarn, 23 Aug 1933, Box 95-12 Folder 494, Spingarn Papers MSRC.

3



members of the Urban League, the lawyers building the precedent for the Brown
decision, community businessmen, teachers, Harlem Renaissance authors and painters,
African students and colleagues, the historians who gathered around Carter G. Woodson,
and Euro-American professors, intellectuals, and philanthropists. In many ways, those
who attended Amenia had to search long and hard for an identity. Something displaced
them—sometimes it was that they were black in a predominantly white world, sometimes
that they were female in a male profession, sometimes that they were highly educated
among people without degrees. This dissertation is about their search for identity and the
moments of connection that gave them the strength and purpose to continue to struggle.
On the same plane of the Venn diagram, but barely touching, were the Communists that
Robin Kelley and Mark Naison studied, Garveyites and other Black Nationalists, new
religious leaders like Father Divine and Wallace Fard Muhammad, established black
Christian ministers, and the heirs of Booker T. Washington’s industrial education
movement.

It is worthwhile to study these different cadres of black leadership for many
reasons. One in particular is how frequently educated African Americans have has been
lauded and chided for their leadership. One of the initial driving questions in this work
was how African Americans lived with the enormous expectations placed upon their
shoulders by their communities and by people outside their communities. They were
expected to be Moses and lead their less fortunate co-racialists out of their difficulties.
They were seen as representatives of the race wherever they went and had to pay careful
attention at all times to their behavior. This was both a tremendously meaningful gift of

purpose to their life and a constant presence they daily had to deal with. How did Du Bois



beckon young people to join his cadre? How did they react to him—when did they accept
his leadership and when did they rebel against it? How did an intcllectual who could
sometimes be quite crotchety and a little too friendly with the ladies become such an
important influence on the younger generation?

No matter the profession, their own internal sensitivities and their communities
required them to act as leaders because they had been given the educational opportunities
denied to so many black people. Horace Mann Bond explained the pressure to become
race leaders in his study of black scholars: “An added and ever-present factor [in the
small number of black scholars] has been that the few persons who had the capacity and
skills to engage in scholarly pursuits in the Negro race--yesterday and today--have felt
the pressure of other demands so urgent as to preclude devotion to the scholarly life: they

were frequently called upon to be 'race leaders,' or, in educational circles, were such a

rarity as to be drawn from research and study to administrative responsibilities."5

Du Bois was certainly not the only one to criticize the actions of educated African
Americans and beckon them to work harder and be more responsible. Among many,
perhaps the most famous was historian and iconoclast Carter G. Woodson’s 1933

jeremiad The Mis-Education of the Negro, a collection of two years of newspaper

columns attacking black intellectuals.6 The book, published the same year as the Second

Amenia Conference, was intended to spur the educated to action on behalf of the great

Horace Mann Bond, Black American Scholars: a Studv of Their Beginnings (Detroit, Mich: Balamp Pub.
1972), 14.

Pero Dagbovie proposed the adjective “iconoclast™ for Woodson. See his The Early Black History
Movement, Carter G. Woodson, and Lorenzo Johnston Greene (Urbana: University of Illinois Press, 2007).
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“mass” of black Americans.7 Schoolteachers and schoolbooks had shoved “the thought of
the inferiority of the Negro™ into blacks from childhood. The number of blacks educated
in elementary school, high school, college, and graduate school had grown exponentially
in the early 1920s. More and more black leaders had advanced degrees. But Woodson
believed that the new group of intellectuals failed to change blacks’ persistent sense of
inferiority because their Eurocentric education at institutions like Harvard, Columbia, and
Chicago turned them into proto-Europeans, more interested in their own personal welfare
than in the welfare of the members of their race. He castigated politicians for their

corruption, lawyers for their ineptitude, doctors for their greed, and teachers for their
ignorance of black history.” He called for every black person whose mind was shackled

. .9 . ..
by slavery to loose their chains.” The book fits into a long tradition of black leaders

7 The work was first published by Woodson's The Associated Publishers in 1933. According to WorldCat,
they waited till the Black Power Era to bring out other editions in the years 1969, 1972 1977, 1985. When
the text became public domain, many other publishers began to offer copies, including Africa World Press,
Inc. of Trenton New Jersey, who ran ten printings between 1990 and 1998. Other publishers include San
Diego: The Book Tree, 2006, 2007; Radford, VA: Wilder Publications, 2008; Dover Publications, 2005.
Chicago: African American Images, 2000; Philadelphia: Hakims Bookstore, 1995; New York : AMS
Press, 1977; Washington, Associated Publishers: Mineola, N.Y.: Dover Publications, 2005; Nashville, TN :
Winston-Derek, 1990; Drewryville, Va.: Khalifah's Booksellers. 2006; New York : Classic House Books.
2008.

In his review of the book in 1933, Horace Mann Bond noted with frustration the persistent pessimism in
Woodson’s work. He wrote. for example. “Dr. Woodson chides the Negro school teacher for not including
the curriculum a study of literary classics from the pens of Negroes. and a few pages further on states that
‘Comparatively few American Negroes have produced creditable literature, and still fewer have made any
large contribution to philosophy or science.” He then explained how Woodson criticizes African
Americans for not supporting black professionals and then criticizes black professionals for being
completely inadequate. Horace Mann Bond, “Review: Dr. Woodson Goes Wool-Gathering.” The Journal
of Negro Education 2, no. 2 (April 1933): 210-213.

“Large numbers of Negroes live in such a community [where a black person would choose a white
hospital and poor treatment over a black hospital and dignified treatment]. You say that such an atmosphere
is not congenial and you will not lose time with these people who are thus satisfied. but the exploiting
preacher. the unprincipled politician, the notorious gambler. and the agent of vice are all there purposely
misleading these people who have not as yet shaken from their mind the shackles of slavery. What is going
to become of them? What is going to become of you?" Carter G. Woodson. The Mis-Education of the
Negro (Trenton, NJ: Africa World Press. 1998), 164. He extended his analysis of black protessionals the

6



calling for blacks to raise themselves up, epitomized by Booker T. Washington,

suggesting that many societal ills could be overcome by developing “the Negro™ “into a

.. .10 . .
worthy citizen.”  In this book, he wrote to a black audience. In many other venues, he

analyzed the systemic problems and racism African Americans have faced in this country

. . . 1
“in the light of science.’

next year in The Negro Professional Man and the Community with Special Emphasis on the Physician and
the Lawver (Washington DC: Association for the Study of Negro Life and History, 1934).

Woodson, The Mis-Education of the Negro, 181. Leaders differed on the ultimate purpose of self-
help—whether it was to change the political and legal situation of African Americans by changing the
opinions of white lawmakers, or whether it was to improve the socioeconomic situations of African
Americans by changing physical circumstances. Many combined these two ideas, while others emphasized
one or the other more. W.E.B. Du Bois, Washington’s famous opponent, emphasized the necessity of self-
help many times during his career, even while arguing that it was necessary to always directly confront
legal and political segregation. For instance, in the 1920s, he argued that a hospital was so necessary in
Harlem, that it was ok to accept segregation. During WWI, J.E. Spingarn and Du Bois argued that a
training facility was so necessary for black officers that it was necessary to accept segregation. Many others
in Harlem and other black communities rejected both of these positions. See. for example, Mark Ellis,
“"Closing Ranks" and "Seeking Honors": W. E. B. Du Bois in World War 1,” The Journal of American
Historv 79, no. 1 (June 1992): 96-124. The literature on black self-help is voluminous. A few works are V.
P. Franklin, “Hidden in Plain View: African American Women, Radical Feminism, and the Origins of
Women's Studies Programs, 1967-1974." The Journal of African American History 87 (Autumn 2002):
433-445; Traki L. Taylor, “"Womanhood Glorified": Nannie Helen Burroughs and the National Training
School for Women and Girls, Inc.. 1909-1961,” The Journal of Afiican American History 87 (Autumn
2002): 390-402; V. P. Franklin, “Patterns of Student Activism at Historically Black Universities in the
United States and South Africa, 1960-1977." The Journal of African American History 88, no. 2 (Spring
2003): 204-217; Jacqueline M Moore. Booker T. Washington. W.E.B. Du Bois, and the Struggle Forracial
Uplift (Wilmington, Del: SR Books. 2003); Barbara P. Josiah, “Providing for the Future: The World of the
African American Depositors of Washington. DC's Freedmen's Savings Bank, 1865-1874,” The Jowrnal of
African American History 89. no. | (Winter 2004): 1-16; Stacy Kinlock Sewell, “The "Not-Buying Power"
of the Black Community: Urban Boycotts and Equal Employment Opportunity. 1960-1964." The Journal
of African American History 89, no. 2 (Spring 2004): 135-151; Derrick P. Alridge, “From Civil Rights to
Hip Hop: Toward a Nexus of Ideas,” The Journal of Afiican American History 90, no. 3 (Summer 2005):
226-252; Marci Bounds Littlefield, “The Black Church and Community Development and Self-help: The
Next Phase of Social Equality.” Western Journal of Black Studies (Winter 2005); Karen A. Johnson.
“Undaunted Courage and Faith: The Lives of Three Black Women in the West and Hawaii in the Early
19th Century.” The Journal of Afirican American Historv 91, no. 1 (Winter 2006): 4-22; John S. Butler,
Entrepreneurship and self-help among Black Americans (SUNY Press, 2005).

Carter G. Woodson, “Ten Years of Collecting and Publishing the Records of the Negro,” The Jowrnal of
Negro History 10, no. 4 (October 1925): 598.



Woodson suggested that in the struggle so far, the Talented Tenth had had

“nothing to offer.”12 Yet even in this critique, Woodson recognized that a group of

educated blacks had arisen, numerous enough to have real influence, if still not close to a
tenth of the black population. This book experienced a second surge in popularity during
the Black Power Era and continues to command attention among college-educated black

youth, who recognize themselves in its pages more than seventy five years after its

publication.13 Was Washington right? How were black Americans educated? What did
they believe about themselves and their race? What did they teach others? How did they
act out their personal ambitions and their desires for social change? How did they
conceptualize that change? What comfort did they take from each other and when did

they enter into conflict?

2 Green, “W. E. B. Du Bois' Talented Tenth,” 358-9. Green argues that Du Bois’s theory of the Talented
Tenth was one of his greatest ideological contributions and one that remained remarkably consistent
throughout his life. Woodson, The Mis-Education of the Negro, 107. Pero Dagbovie elaborates on this point
in his study of Woodson and Woodson's student/colleague Lorenzo Greene; “Woodson also continued his
attack on black intellectuals and the black middle-class in the Negro History Bulletin. More than five years
afler The Mis-Education of the Negro was first published, Woodson described the typical black graduate
from Yale, Harvard, Columbia, and Princeton as being useless. A graduate of Harvard himself, Woodson
used such generalizations in order, he hoped. to spark debates and critical conversations. The black college
graduate, in Woodson's estimation, was one ‘equipped to begin the life of an Americanized or
Europeanized white man,” one without the proper training to help the masses of his people. These
‘intellectuals,” Woodson added, despised Africa and its descendants. He instructed blacks to ‘learn to (59)
do what whites cannot do’ and then make the world ‘much better off” with these gifts. Woodson advocated
a ‘revolution’ in the American educational system, calling for institutions that would be molded to the
conditions of black Americans.” Dagbovie, The Early Black Historv Movement, Carter G. Woodson, and
Lorenzo Johnston Greene. 58.

Some of the book s continuing influence is suggested by the following anecdotes: The title of Lauryn
Hill's 1998 best-selling album “The Miseducation of Lauryn Hill™ is a reference to the book's title. Most
introductions to various editions begin by emphasizing how relevant the book remains. Historian Charles
Wesley wrote in 1969 that “Considerable time has passed since the first printing of this volume. but it is
significant that it has meaning and direct implications for today's consideration.” A student at Morgan State
University, a historically black college, wrote in 2004 that “Although published more than six decades ago,
the impact of these poignant words by Dr. Carter G. Woodson in The Miseducation of the Negro has
continued to resonate throughout the minds and hearts of Black people around the globe.™ Leah Taylor.
“The Miseducation of the Negro - Perspectives.” Morgan State University Spokesman, October 8, 2004,
http://media.www.msuspokesman.com/media/storage/paper270/news/2004/10/08/Perspectives/The-
Miseducation.Of. The.Negro-750673.shtml.



By examining the cohort that attended the Second Amenia Conference, this
dissertation illuminates a world of black intellectuals, thinkers, and activists in the 1920s
and 1930s as they grew, went to college, and established themselves as professionals.
These terms are useful but difficult to pinpoint exactly. For most of the male professors in
the dissertation, intellectual fits as a professional label and a label they recognized as
their own (Abram Harris proudly and Sterling Brown reluctantly). The women had
curvaceous paths through aid organizations and higher education. Few of their letters
were preserved that might document their intellectual journey in the same detailed way
as, for example, Abram Harris’. They did not have the same social and cultural space to
grasp on to an “intellectual” identity. Yet, they inhabited roles as crafters and disbursers
of ideas. They acknowledged and criticized the emphasis on scientific objectivity that
dominated a lot of contemporary thought. Whether or not they fit the label of intellectuals
does not consume much time in these pages. Rather, their individual journeys through
ideas and struggles for rights are presented and analyzed. Those journeys are bigger than
the label intellectual, and also capture when they and the men that share these pages do
and do not inhabit that label.

For the first time, enough African Americans sought higher education that they
made up a significant presence throughout the country. Black men had received
doctorates and masters in small numbers since Edward Bouchet graduated with a PhD in
physics from Yale in 1876 (in the period in which the PhD model of education began to
arrive in the United States from Germany). This was the era that Stephanie Evans calls

“The Third Step” in black education, when African American women earned the



doctorate.l4 The larger (though still relatively small) number of African Americans in
higher education changed the nature of the national leadership in various ways.
Throughout the country, the interwar period represented one of the last eras in which
most intellectuals made their living outside the academy. Many African Americans had
pursued a life of ideas from the earliest days of the country, as charted in many excellent
works about black historians, the convention movement, reading groups, black ministers

and theologians, and prominent black intellectuals like Alexander Crummell, Henry

Highland Gamnett, and Frederick Douglass.]5 Many of the nineteenth century intellectuals
wrote and meditated upon multiple meanings of freedom, race, and Christianity.

At the turn of the century, Alexander Crummell founded the American Negro
Academy to bring together professional and lay scholars to discuss African Americans
within the context of new and old scientific methods. He wrote that the ANA’s purpose

e

was the ““civilization of the Negro race in the United States, by the scientific processes of
literature, art, and philosophy.' Its members were the scholars and the thinkers 'who have

secured the vision with penetrates the center of nature, and sweeps the circle of historic

4
Stephanie Y Evans, Black Women in the Ivory Tower, 1850-1954: An Intellectual History (Gainesville:
University Press of Florida, 2007).

> William M Banks. Black Intellectuals: Race and Responsibility in American Life (New York: W.W.
Norton, 1996); John Emest, Liberation Historiography: African American Writers and the Challenge of
History, 1794-1861 (Chapel Hill: University of North Carolina Press. 2004); Stephen G Hall, 4 Faithful
Account of the Race: African American Historical Writing in Nineteenth-Century America (Chapel Hill:
University of North Carolina Press, 2009); Earl Ofari, Ler Your Motto Be Resistance; the Life and Thought
of Henry Highland Garnet (Boston: Beacon Press, 1972); Alfred A Moss, The American Negro Academy:
Voice of the Talented Tenth (Baton Rouge: Louisiana State University Press, 1981); Wilson Jeremiah
Moses, Alexander Crummell: A Study of Civilization and Discontent (Oxford [Oxfordshire]: Oxford
University Press. 1989); Evelyn Brooks Higginbotham, Righteous Discontent: The Women's Movement in
the Black Baptist Church, 1880-1920 (Cambridge, Mass: Harvard University Press, 1993); Martin B
Pasternak, Rise Now and Flv to Arms: The Life of Henrv Highland Garnet. Studies in African American
history and culture (New York: Garland Pub, 1995); Wilson Jeremiah Moses., Creative Conflict in African
American Thought: FrederickDouglass. Alexander Crummell, Booker T. Washington, W.E.B.Du Bois, and
Marcus Garvev (Cambridge, UK: Cambridge University Press, 2004).
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enlightenment.' He added that true scholars were also 'reformers' and 'philanthropists'

. . T {¢ .
who would challenge the country to live up to its promises.” ~ Crummell’s focus on

“civilization™ and the focus of others in the Progressive Era on “uplift” have come under

careful scrutiny by historians like Michelle Mitchell and Kevin Gaines.17

The interwar leadership in this dissertation inherited many ideas from earlier
generations. Prior intellectuals had also explored what it meant to be responsible to black
communities, to their own ambitions, and to the struggle against personal and
institutional racism. They questioned the nature of civilization, their place within the
United States, and their relationship to Africa. They explored their spirituality and their
Christianity. Some things also marked the Amenian participants as a new group. This was
a large enough group that it included more than the first people to enter a profession,
lived in urban centers besides Washington DC or New Orleans, and had even begun to
attract the fundamental critiques of someone like Woodson. Professors usually got their
start in civil rights or uplift organizations before teaching at black Southern colleges.
They frequently gave talks to groups of interested community members about their
scholarly activities and about their plans for world change. Black women professionals
built community through private parties, literary salons, and organizations in
metropolitan centers like Harlem and DC as well as in small towns throughout the nation.
Throughout their activities within black communities, educated blacks also moved within

white and interracial worlds. Many leaders attended “whitestream” educational

6
As quoted by John Hope Franklin, Foreword, in Banks, Black Intellectuals, x.

Kevin Kelly Gaines, Uplifting the Race: Black Leadership, Politics, and Culture in the Twentieth
Century (Chapel Hill: University of North Carolina Press, 1996); Michele Mitchell, Righteous
Propagation: African Americans and the Politics of Racial Destiny Afier Reconstruction (Chapel Hill:
University of North Carolina Press, 2004).
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institutions, particularly Harvard, Columbia, and Chicago, while others arose from

historically black colleges whose attendance grew by a hundredfold in these years.lx
YWCA secretaries worked in segregated local associations, but had to go to the “main™
branch to discuss budget and planning issues. In the 1920s, due to the work of black
secretaries, the executive committce of the YWCA desegregated their conferences and
started to attend closely to the housing situation for black conferees. Black lawyers
usually studied under white lawyers, took the board exams before a panel of white men,
and appeared before white judges. Almost all remembered the first time they picked up

Du Bois’ Souls of Black Folk and recognized themselves in its description of a “double

consciousness” and life “behind the veil.”]9

The term “Amenians” often appears in these pages as a short hand to identify the
kind of Depression-era leadership that was focused on objective social science and felt
pulled between their personal ambitions and their desire to change the place of African
Americans in the world. It also captures the fact that these individuals continually
encountered each other around the country and around the globe and depended upon each

other for connections and support. Each individual had their own circle of close friends,

I follow Dagbovie’s use of “whitestream™ as a more accurate alternative to “‘mainstream.”

19
W. E. B. Du Bois, The Souls of Black Folk (Chicago: A. C. McClurg & Co., 1907). There is a large and

growing literature on black double consciousness. Just a few of the works include Sandra Adell. Double-
consciousness/double bind (University of Illinois Press, 1994); Richard. Hardack, *"A Music Seeking Its
Words": Double-Timing and Double Consciousness in Toni Morrison's Jazz,” Callaloo 18, no. 2 (1995):
451-471; Cynthia D. Schrager, “Both Sides of the Veil: Race, Science. and Mysticism in W.E.B. Du Bois,”
American Quarterly 48, no. 4 (1996): 551-586; David Krasner, Resistance. Parody and Double
Consciousness in African American Theatre, 1895-19 (Palgrave Macmillan, 1998); Susan. Wells,
“Discursive Mobility and Double Consciousness in S. Weir Mitchell and W. E. B. Du Bois.” Philosophy
and Rhetoric 35, no. 2 (2002): 120-137; Nahum Dimitri. Chandler, “The Souls of an Ex-White Man: W. E.
B. Du Bois and the Biography of John Brown,” CR: The New Centennial Review 3. no. 1 (2003): 179-195;
Danny Sexton, “Lifting the Veil: Revision and Double-Consciousness in Rita Dove’s The Darker Face of
the Earth,” Callaloo 31, no. 3 (2008): 777-787. Nahum D. Chandler, “Of Exorbitance: The Problem of the
Negro as a Problem for Thought,” Criticism 50, no. 3 (2008): 345-410.
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but participation in race-based organizations, in professional organizations, and in
becoming friends of friends brought them into frequent interaction. The interactions gave
rise to a similar concentration on the needs of the working class or “masses” but it also

led to frequent conflict of ideas and purpose. Both conflict and cooperation pepper these
pages.
ok koK
This work critiques the growing emphasis in American History on the Long Civil
Rights Movement. In her 2005 Organization of American Historians presidential address,
Jacqueline Dowd Hall advanced a major attempt to deal with the American public’s

inadequate understanding of the Civil Rights Movement (bracketed roughly by the 1954

Brown v. Board of Education decision and the 1965 Voting Rights Act).20 She suggested
that the politically expedient narrative over-emphasized the role of black and white male
leaders, without recognizing the work of African American women or that of black
people working on a smaller scale.

By confining the civil rights struggle to the South, to bowdlerized heroes,
to a single halcyon decade, and to limited, noneconomic objectives, the
master narrative simultaneously elevates and diminishes the movement. It
ensures the status of the classical phase as a triumphal moment in a larger
American progress narrative, yet it undermines its gravitas. It prevents one
of the most remarkable mass movements in Amerifan history from

speaking effectively to the challenges of our time."l

2
20 Jacquelyn Dowd Hall, “The Long Civil Rights Movement and the Political Uses of the Past.” The
Journal of American History 91, no. 4 (March 2005). Dowd explains the national narrative: “Centering on
what Bayard Rustin in 1965 called the "classical" phase of the struggle, the dominant narrative chronicles a
short civil rights movement that begins with the 1954 Brown v. Board of Education decision, proceeds
through public protests, and culminates with the passage of the Civil Rights Act of 1964 and the Volting
Rights Act of 1965. Then comes the decline. Afier a season of moral clarity. the country is beset by the
Vietnam War, urban riots, and reaction against the excesses of the late 1960s and the 1970s, understood
variously as student rebellion, black militancy, feminism, busing, affirmative action, or an overweening
welfare state.”

21
Ibid., 4.
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This last clause encapsulates one of Dowd Hall's fundamental concerns—that history

should instruct the prescnt.22 Herein lies a potential problem: too strong of a desire for
instruction can lead to the avoidance of the moral complexities of the past. She suggests
that one way to overcome this political narrative is by pushing back the official start date
of the CRM to the late 30s, recognizing its close connection to the New Deal, and moving
the end date further into the Black Power and desegregation eras. She also encouraged
scholars to stretch the geographic boundaries of the CRM beyond the South. This shift in

periodization and geography represents “a more robust, more progressive, and fruer

s 23
story—the story of a "long civil rights movement."

Many civil rights scholars have enthusiastically embraced Dowd Hall’s Long

Civil Rights Movement (LCRM). Since she first introduced it, dozens of books and

. . . .. . . 24 . .
articles have used it as a major organizing principle for their work.”  Some simply use it

as a way to focus the CRM scholarship on the resistance of African Americans, rather

2
One of her primary purposes in developing the LCRM is to critique the political uses of the past made
by the “New Right.” She explains, “This essay emphasizes how the movement's meaning has been distorted
and reified by a New Right bent on reversing its gains.” Ibid., 5.

Ibid.

For a selection of those works written with the LCRM as an organizing idea. see Kevin Boyle, “Labour.
the Lefl and the Long Civil Rights Movement,” Social History 30, no. 3 (2005): 366: Joe William Trotter,
“Rethinking the Boundaries of the Modern Freedom Struggle.” The Pennsvivania Magazine of History and
Biography 130, no. 4 (October 2006); Karen Kruse Thomas, “The Hill-Burton Act and Civil Rights:
Expanding Hospital Care for Black Southerners, 1939-1960," The Journal of Southern History 72, no. 4
(November 2006): 823; E. Battat, “'Ain't got no home": Race and American migration narratives in the
Depression era” (Harvard University. 2008); Andrew W. Kahrl, “On the Beach: Race and Leisure in the
Jim Crow South™ (Ph.D., Indiana University, 2008); Shana Redmond. **Anthem: Music and Politics in
Diaspora, 1920--1970s™ (Ph.D., Yale University, 2008); Wendy Wall, Inventing the "American Way": The
Politics of Consensus from the New Deal to the Civil Rights Movement (Oxford: Oxford University Press.
2008); L. Isaac, “Movement of Movements: Culture Moves in the Long Civil Rights Struggle.” Social
Forces 87, no. 1 (September 2008): 33; Catherine Fosl and Tracy Elaine K'Meyer. eds.. Freedom on the
Border: An Oral History of the Civil Rights Movement in Kentucky (Lexington: University Press of
Kentucky, 2009); Hasan Kwame Jeffries, Bloody Lowndes: Civil Rights and Black Power in Alaubama's
Black Belt (New York: New York University Press. 2009); T. Stewart-Winter, “Raids, rights, and rainbow
coalitions: Sexuality and race in Chicago politics, 1950--2000" (The University of Chicago, 2009).
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than on national political changes, a handful of prominent leaders, or when the movement

“burst into white people’s living rooms, brought to them by white media.”25 While this
correction is obvious and necessary, if it is overemphasized it becomes dangerously akin
to homogenizing black history.

In other words, simply recognizing that black people have resisted injustice in
different ways throughout their time on American soil should be a starting point instead
of a conclusion. It should not obscure the myriad ways that black Americans dealt with
racism or the various ways they lived their lives regardless of racism. At the same time,
making all of African American history akin to “The Civil Rights Movement” places too
great an emphasis on “civil rights™ as the sum total of black people’s resistance, while
neglecting the ways the definition of human rights has changed over the years,
particularly in the wake of Nazism and World War I1. Some, like Robin D.G. Kelley,

have attempted to avoid this problem by calling black resistance “The Black Liberation
26 )

Movement.”” " Even that has some of the same problems as the LCRM, as Eric Armesen

points out in a recent Historically Speaking article; “Yet despite its popularity and

classroom utility, the notion [of the LCRM] tends to reduce very different approaches and

agendas to a too simple common denominator, minimizing the importance of chronology,
. T .. w27

precise periodization, and even conflicting agendas and demands.” Amesen does not

suggest ignoring black resistance; rather “[o]ne can appreciate the deep traditions of

25
Glenda Elizabeth Gilmore, Defving Dixie: The Radical Roots of Civil Rights, 1919-1950, 1st ed. (New
York: W.W. Norton & Co, 2008), 2.
6
Robin D. G. Kelley, Freedom Dreams: The Black Radical Imagination (Boston: Beacon Press, 2002).

LI

Eric Amesen, “Reconsidering the ““Long Civil Rights Movement™,” Historically Speaking 10, no. 2
(2009): 31-34.
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black protest politics while simultaneously rejecting the adjective “freedom™ as too

. — . W28
expansive to have much concrete descriptive meaning.

While some use the LCRM as a tool of political protest or as a way to open the
umbrella of the grand narrative to embrace more activities as part of the Civil Rights
Movement, others use it to establish that the actions of black and white communists in the
1930s built the foundation of the CRM. The most prominent scholar in the latter trend is
Glenda Gilmore. In her book, the Defving Dixic: The Radical Roots of Civil Rights,
Gilmore claims that the Civil Rights Movement began at the end of WWI, though she
spends only a few pages on the socialists and communists of the 1920s (specifically the
Harlem-based African Blood Brotherhood), before turning to the 1930s. She argues that
“the presence of a radical Left [in the South], in this case a Communist Left, redefines the
debate over white supremacy and hastened its end. By brooking no compromise with full
social equality for a decade after they entered the South in 1929, the Communists gave
Southemers a vision and a threat. Their small numbers matter less than their very
existence.” She then suggests that “it was Communists who stood up to say that black and
white people should organize together, eat together, go to school together, and marry
each other if they chose.” There are two problems imbedded in this statement. First of all,
as Arnesen points out, “the communists Gilmore celebrates did not really create a civil

rights movement at all, much less one that compared in size or influence to the movement

. 29
of the ‘classical’ phase.”

28 .
Ibid.

Ibid.
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Moreover, Gilmore again foregrounds the efforts of a small mass of whites rather

. . . 30 .
than the daily perseverance of African Americans.” The classic Civil Rights Movement
would never have succeeded without several local, national, and international planets

aligning. The national legislation required the international pressure that arose during the

Cold War.3] But the legislation would not have arisen without constant pressure from
African American protestors who felt liberated and motivated by the experience of
fighting for Double Victory in World War 11, Supreme Court decisions like Brown, the
powerful rhetoric of national leaders, and the power of daily decisions to resist made by
their peers.

This dissertation is not an attempt to sketch the foundations or antecedents of the
Civil Rights Movement in the interwar period or to refute the Long Civil Rights

Movement, because the importance of the interwar period can stand on its own. It does

not need to be attached to the Civil Rights Movement in order to have importance.32 The
dynamic confrontations and allegiances those years witnessed provide important insight
into race relations, internationalism, intellectual development, and national black culture.
African Americans made nuanced choices in a complicated world, sometimes toward

resistance and sometimes not. The relationships between African American leaders—

A useful insight Gilmore posits, that does not get enough play in her book because of her focus on white
Communists, is that African Americans developing organizations in the north “were similar to governments
in exile. Jim Crow’s black daughters and sons established beachheads in the North and around the world to

ain safe ground from which to fire back at those occupying their country.” Gilmore, Defving Dixie, S.

1
Brenda Gayle Plummer, Rising Wind: Black Americans and U.S. Foreign Affairs, 1935-1960 (Chapel
Hill: University of North Carolina Press. 1996); Penny M Von Eschen. Race Against Empire: Black
Americans and Anticolonialism,1937-1957 (Ithaca, NY: Cornell University Press, 1997).

2
I initially linked my study to the Civil Rights Movement in order to justify it, before realizing that this
was an uncomplicated view of these events.
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scholars, activists, intellectuals, and thinkers—help illuminate those nuances and
complications.

Other historians are turning away from the LCRM as an organizing tool. Darlene
Clark Hine suggests a “proto-Civil Rights Movement™ to describe the foundational
efforts that led up to the major social change of the 1960s, rather than the LCRM. She
argues that the black professional class was central to establishing the foundations of the
CRM: “Without the parallel institutions that the black professional class created,
successful challenges to white supremacy would not have been possible. The formation
of parallel organizations (such as the National Medical Association in 1895, the National
Association of Colored Graduate Nurses in 1908, and the National Bar Association in
1925) proved to be far more radical, far more capable of nurturing resistance, than

anyone could have anticipated in the closing decade of the nineteenth century and

opening decades of the twentieth.”33

Before Hunt suggested the LCRM, Paul Moreno pointed out an ideological
continuity between the New Deal era and the CRM. He explained that the New Deal
represented a change in the way that American politicians thought about racial justice; in
other words, the depression era introduced for the first time the idea that there should be
proportional representation of minorities. He points particularly to “Don’t Buy Where
You Can’t Work™ campaigns which demanded representation in business that served
black communities (without encouraging new jobs—Ralph Bunche and Abram Harris

worried that campaigns like this would encourage greater fighting between black and

Darlene Clark Hine, “Black Professionals and Race Consciousness: Origins of the Civil Rights
Movement, 1890-1950,” The Journal of American History 89, no. 4 (March 2003),
http://www_.historycooperative.org.proxy2.cl.msu.edu/journals/jah/89.4/hine.html.
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white workers, as Moreno points out).”  One of the weaknesses of Hall’s thesis, as Touré

Reed suggests in his forthcoming work, is that it misses the different ways that civil

(93]

ﬁ
rights were defined and the different ways that they were fought for.”~ African
Americans have defined freedom and the goals of their struggle very differently over the

past two hundred years. Moreno’s work (as well as Risa Goluboff’s) shows the necessity

of paying careful attention to these shifts.36 One of the things that this dissertation does is
suggest the different ways that young black leaders in the 1920s and 1930s
conceptualized equality and freedom. Some reached for a class analysis that tended at
times toward reductionism, others found equality in interracial Christian relationships,
and still others sought social science ““objectivity™ for definitions of equality. Almost
everyone in this dissertation believed in the validity of different kinds of integration
(religious, cultural, political, and/or professional), which differentiated them from many

other cadres of black leadership in the period.

%k %k % ¥k

The dissertation primarily follows three of the cadres of the Second Amenia
Group, as they developed prior to Amenia—NAACP officials (in Chapter 1), YWCA
secretaries (Chapters 2 through 4), and black college professors (Chapters S through 8)—

moved through the space at Amenia (Chapters 9 through 11), and changed their

Paul D. Moreno. From Direct Action to Affirmative Action: Fair Emplovment Law and Policy in
America, 1933-1972 (Baton Rouge: Louisiana State University Press, 1997).

Reed to Lauren Kientz, email, March 18, 2010. in author’s possession.

6
Risa L. Goluboff, The Lost Promise of Civil Rights (Cambridge: Harvard University Press, 2007).
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organizations in the aftermath of Amenia (Chapters 12 through 16). While the literature
dealing directly with the interwar period is far less voluminous than that for the CRM or
LCRM, it certainly does exist. It focuses particularly on the Harlem Renaissance and the
founding of civil rights and uplift organizations, as well as the development of black
societies like the sororities and fraternities, religious groups like the Nation of Islam or
Father Divine, and the Universal Negro Improvement Association. Scholars have also
analyzed the foundational work of black academics in the different disciplines later
associated with Black Studies, like psychology, anthropology, history, sociology,
political science and economics.

Previous work carefully tracks the radical opinions of the Young Turks at Howard
University, including political scientist Ralph Bunche, poet and literary critic Sterling
Brown, economist Abram Harris, school accountant Gus Auzenne, and sociologist E.
Franklin Frazier. They founded and developed the Social Science College at Howard, in
constant conflict with president Mordecai Johnson, who was in turn pressed by a
Congress fearful of communist influence on the campus. At the same time, they engaged
critically and frequently with a group of white scholars. They brought sympathetic white
professors to campus several times a year to speak to their undergraduates. They
published in established scholarly journals, like the Journal of Political Economy or the
Journal of Social Forces, while also publishing in and developing black journals like the

Howard-based Journal of Negro Education and Woodson’s Journal of Negro History, as
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well as magazines like the Crisis, the Opportunity, and the Messenger.”  End of the year

For example, see Abram L. Harris, “Types of Institutionalism,” The Journal of Political Economy 40,
no. 6 (December 1932): 721-749; Abram L. Harris, “Economic Evolution: Dialectical and Darwinian,” The
Journal of Political Economy 42, no. | (February 1934): 34-79; Abram L. Harris, “Pure Capitalism and the
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reports indicate that they attended the yearly “whitestream™ conferences of their
disciplines, despite the discomfort they experienced there. When applying for grants and
developing new projects, they maintained dialogue with their academic mentors from
their graduate universities, keeping a careful watch on their access to granting sources
and their critique of mainstream narratives.

In the dissertation chapters dealing with the Young Turks, I add to the growing
literature on them by examining their lives and ideas in concert with each other. They are
attracting greater interest recently due to the differences between their ideas in the 1950s
and 1960s and those in the 1930s. In the earlier era, they seemed like radicals, whereas in

the later era they seemed to advocate a passive, “Uncle Tom” like response to racial

. .. 38 . . . .
inequality.” I argue that their desire to be taken seriously as academics and

Disappearance of the Middle Class,” The Journal of Political Economy 47, no. 3 (June 1939): 328-356;
Abram L. Harris, “Sombart and German (National) Socialism.™ The Journal of Political Economy 50, no. 6
(December 1942): 805-835; Abram Harris, “A Review of Four Books,” Crisis, September 1920; Abram
Harris, “Black Communists in Dixie,” Opportunity. July 1925; Abram L. Harris, “The Plight of the Negro
Miners,” Opportunity, October 1925; Abram L. Harris, “Economic Foundations of American Race
Division,” Social Forces 5. no. 3 (March 1927): 468-478; E. Franklin Frazier, “The Negro and Non-
Resistance,” Crisis, March 1924; E. Franklin Frazier. “Social Work in Race Relations,” Crisis, April 1924;
E. Franklin Frazier, “Psychological Factors in Negro Health.” Journal of Social Forces 3, no. 3 (March
1925): 488-490; E. Franklin Frazier, “The Negro Family,” Annals of the American Academy of Political
and Social Science 140 (November 1928): 44-51; E. Franklin Frazier, “The Negro Community, A Cultural
Phenomenon,” Social Forces 7, no. 3 (March 1929): 415-420; E. Franklin Frazier, “The Negro Slave
Family,” The Journal of Negro Historv 15, no. 2 (April 1930): 198-259; E. Franklin Frazier, “Graduate
Education in Negro Colleges and Universities,” The Journal of Negro Education 2. no. 3 (July 1933): 329-
341; Sterling Brown, “Arcadia, South Carolina,” Opportunity, February 1934; Allison Davis, “Our Negro
‘Intellectuals’,” Crisis, August 1928; E. Franklin Frazier, “The Mind of the American Negro,” Opportunity,
September 1928; Emmett E. Dorsey, “The Negro and Social Planning.” Journal of Negro Education
(January 1936): 105; Ralph J. Bunche, “French and British Imperialism in West Africa.” Journal of Negro
History 21, no. 1 (January 1936): 31-46; Ralph J. Bunche, “The Role of the University in the Political
Orientation of Negro Youth,” Journal of Negro Education 9, no. 4 (October 1940): 571-579.

William Jr. Darity, “Introduction.” in Race, Radicalism and Reform (New Brunswick. NY: Transaction
Publishers, 1989); William Jr. Darity and Ellison, **Abram Harris Jr.: The Economics of Race and Social
Reform,” History of Political Economy 22, no. 4 (1990): 611-627; William Jr. Darity, “Soundings and
Silences on Race and Social Change: Abram Harris Jr. in the Great Depression.” in A Different Vision:
African American Economic Thought, ed. Thomas D. Boston, vol. 1. 1997; John B. Kirby, “Ralph J.
Bunche and Black Radical Thought in the 1930s,” Phvion (1960-) 35, no. 2 (Qtr 2, 1974): 129-141: Brian
Urquhart, Ralph Bunche: An American Life, 1st ed. (New York: W.W. Norton, 1993); Brian Urquhart,
“The Higher Education of Ralph Bunche.” The Journal of Blucks in Higher Education, no. 4 (Summer
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professionals, which led to Ralph Bunche’s success in the United Nations and Abram
Harris® success at the University of Chicago as well as to their absence during the public
debates of the Civil Rights Movement, was present in those earlier years. Ralph Bunche,
in particular, was transformed by a world-wide research expedition from 1936-1938 to
become a peace-maker as well as a scientist. His desire to escape segregation in DC lead
to his acceptance of a permanent position with the UN following WWII. The Young
Turks, with the exception of Sterling Brown, often did not fit easily within black
communities because of their interests and level of education. By the time they were
middle-aged, they seemed entirely conventional to a younger generation interested in
radical change. Contemporary scholars have tried to rescue them by arguing that they too
were interested in radical change in their youth. While it is true that their ideas were
linked to “radical” economic ideas, influenced by Marx, and they discussed these ideas
before myriad audiences, personally they were determined to grow into the role of the
dignified professor. Patrick Rael describes similar individuals in the nineteenth century;

“The black elites who crafted the protest tradition often came out poorly in this view.

1994): 78-84; Ben Keppel, The Work of Democracy: Ralph Bunche, Kenneth B. Clark, Lorraine
Hansberry, and the Cultural Politics of Race (Cambridge: Harvard University Press, 1995); George P.
Potamianos, “Visions of a dying Africa: Ralph J. Bunche and his second African journey, 1936-1938,”
Journal of Black Studies 26. no. 4 (March 1996): 447(20); Charles P Henry, Ralph Bunche: Model Negro
or American Other? (New York: New York University Press, 1999): Clare L. Spark, “Race, Caste, or
Class? The Bunche-Myrdal Dispute over "An American Dilemma".” International Journal of Politics,
Culture, and Society 14, no. 3 (Spring 2001): 465-511; Jonathan Scott Holloway. *‘Ralph Bunche and the
Responsibilities of the Public Intellectual,” The Journal of Negro Education 73, no. 2 (Spring 2004): 125-
136; Ben Keppel. “Thinking through a Life: Reconsidering the Origins of Ralph J. Bunche,” The Journal of
Negro Education 73, no. 2 (Spring 2004): 116-124; Hanes Walton, “The Political Science Educational
Philosophy of Ralph Bunche: Theory and Practice.” The Journal of Negro Education 73, no. 2 (Spring
2004): 147-158: Pearl T. Robinson, “Ralph Bunche and African Studies: Reflections on the Politics of
Knowledge.” African Studies Review 51, no. 1 (April 2008): 1-16; Anthony M. Platt, “The Rebellious
Teaching Career of E. Franklin Frazier,” The Journal of Blacks in Higher Education, no. 13 (Autumn
1996): 86-90; J.H. Schiele. “E. Franklin Frazier and the Interfacing of Black Sociology and Black Social
Work,” Journal of Sociology and Social Welfare 26, no. 2 (1999): 105-125; John Hope Franklin, “E.
Franklin Frazier: A Memoir,” in E. Franklin Frazier and Black Bourgeoisie, ed. James E Teele (Columbia,
Mo: University of Missouri Press, 2002), 17-20; James E Teele, ed., E. Franklin Frazier and Black
Bourgeoisie (Columbia, Mo: University of Missouri Press, 2002); Charles Jarmon, *“Sociology at Howard
University: From E. Franklin Frazier and Beyond,” Teaching Sociology 31, no. 4 (October 2003): 366-374.
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Almost by definition these national spokespersons trolled the language of the bourgeois
urban public, enthusiastically scavenging values, ideas, and rhetorical tropes to sway

public opinion in their favor. If effective resistance could come from nowhere but

isolated slave culture, how could they not look like assimilated sell-outs?"39 By
examining their choices and motivations, this dissertation attempts to illuminate the
complicated lives of the Young Turks, which were neither wholly radical nor wholly
conventional.

Because black scholars from this period founded many of the disciplines and
explored many of the topics that later became central to Black Studies, there are several

recent books discussing either individual scholars or a group of discipline-specific

scholars. One of the first works was Earl Thorpe’s critique of black historians.40 A more

recent text is Francille Wilson’s discussion of the development and education of black
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sociologists in the volume mentioned above.  Other disciplines considered include

9
Patrick Rael, “Review of Mia Bay, The White Image in the Black Mind.” Reviews in American History
29.no. 3 (2001): 357-367.

Earl E. Thorpe, Black historians; A Critique (New York: Morrow, 1971). Other discussions of black
historians include August Meier, Black Historv and the Historical Profession, 1915-80 (Urbana: University
of Illinois Press, 1986); Jacqueline Anne Goggin, Carter G. Woodson: A Life in Black History, Louisiana
paperback ed., Southern biography series (Baton Rouge: Louisiana State University Press, 1997); African
American History and Radical Historiography: Essavs in Honor of Herbert Aptheker (Minneapolis, MN:
MEP Publications, 1998); Ralph L Crowder, John Edward Bruce: Politician, Journalist, and Self-Trained
Historian of the African Diaspora (New York: New York University Press, 2004); Emest, Liberation
Historiography; Pero Gaglo Dagbovie, Black Historv: "Old School” Black Historians and the Hip Hop
Generation, 1st ed. (Troy, Mich: Bedford Publishers. 2006); Hall, 4 Faithful Account of the Race; Adolph
L. Reed, Renewing Black Intellectual Historv: The Ideological and Material Foundations of African
American Thought (Boulder: Paradigm Publishers, 2010).

: Francille Rusan Wilson. The Segregated Scholars: Black Social Scientists and the Creation of Black
Labor Studies, 1890-1950 (Charlottesville: University of Virginia Press, 2006). Other retrospectives on
sociologists include John H. Jr. Bracey. August Meier. and Elliott Rudwick. eds., Black Sociologists: The
First Half Century (Belmont, CA: Wadsworth Pub. Co, 1971); James E. Blackwell and Morris Janowitz,
eds.. Black Sociologists: Historical and Contemporary Perspectives (Chicago: University of Chicago Press,
1974); Teele, E. Franklin Frazier and Black Bourgeoisie.

23



.. .. . 42
anthropology, political scientists, theologians, and others. ~ Scholars who have attracted

individual biographers include W.E.B. Du Bois, Carter G. Woodson, Rayford Logan, E.

Franklin Frazier, Sterling Brown, and Ralph Bunche.43
Two of the books to study the connections of black scholars across disciplines in

the interwar period are Jonathan Scott Holloway's Confronting the Veil and Stephanie

. . 44 .
Evans® Black Women in the Ivory Tower.  Holloway also uses the Second Amenia
Conference as an organizing focus in his introduction, and his work provides an excellent
foundation of the study of on Washington DC, Howard University, and three social

scientists (Harris, Frazier, and Bunche). In personal correspondence with the author, he

S
has encouraged further study of the subject.4~ With his focus, he discusses thoroughly the
intellectual concerns of each man, but neglects the friendships and tensions between these

men and the rest of the Young Turks at Howard. For instance, Sterling Brown’s house

Some of these texts include Ira E. Harrison and Faye V. Harrison. eds.. Afi-ican-American Pioneers in
Anthropology (Urbana: University of Illinois Press, 1999); Wilbur C. Rich, ed., African American
Perspectives on Political Science (Philadelphia: Temple University Press, 2007); Edward E. Curtis IV and
Danielle Brune Sigler Sigler, eds., The New Black Gods: Arthur Huff Fauset and the Study of African
American Religions (Bloomington: Indiana University Press, 2009).

Dagbovie, The Early Black History Movement, Carter G. Woodson, and Lorenzo Johnston Greene;
David L Lewis, W.E.B. DuBois--Biography of a Race, 1868-1919, 1st ed. (New York: H. Holt, 1993);
David L. Lewis, W.E.B. Du Bois: The Fight for Equality and the American Century, 1919-1963 (New
York: Henry Holt, 2000); Kenneth Robert Janken, Ravford W. Logan and the Dilemma of the African-
American Intellectual (Amherst: University of Massachusetts Press, 1993); Henry, Ralph Bunche,
Urquhart, Ralph Bunche; Teele, E. Franklin Frazier and Black Bourgeoisie; Joanne V Gabbin, Sterling A.
Brown: Building the Black Aesthetic Tradition (Westport, Conn: Greenwood Press, 1985).

Jonathan Scott Holloway, Confronting the Veil: Abram Harris, Jr., E. Franklin Frazier, and Ralph
Bunche, 1919-1941 (Chapel Hill [N.C.]: University of North Carolina Press, 2002); Evans, Black Women in
the Ivory Tower, 1850-1954. Eben Miller’s dissertation also uses the Second Amenia Conference as a
coordinating concept. He provides several case studies of individuals at the conference as well as a chapter
on the conference itself. His work is well researched and individual chapters are well written, but the work
lacks overall cohesion and struggles to back up its thesis. His thesis emphasizes the importance of this
generation of leaders. yet concentrating on individuals reduces the sense of generation and interaction.

Eben Miller, “Born Along the Color Line: The Second Generation of the Talented Tenth and 'The Problem
of the Twentieth Century"™ (Ph.D., Brandeis University, 2004).

5
Jonathan Scott Holloway to Lauren Kientz, email, August 24, 2009, February 13.2010.
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was a central location for parties and “gab fests™ for these men, but Holloway hardly
mentions him. By focusing on Howard, Holloway also misses these scholars’
engagement with other black communities and with white scholars, as well as their
extensive international journeys. His excellent charting of Harris, Frazier, and Bunche's
resistance to race-based strategies for social change and their preference for working-
class solutions freed this dissertation to examine the relationships between these men that
led to their intellectual agreements and disagreements.

Stephanie Evans charts the particular concerns of black women scholars as they
pursued teaching, research and service. She describes four central themes in the
educational philosophies of women academics in a diversity of disciplines: *(1) demand
for applied learning; (2) recognition of the importance of cultural identity; (3)

epistemology that critically engaged dominant ideas; and (4) moral existentialism

. e 240 . .
grounded in a sense of communal responsibility.”  Francille Wilson documents the

many African American women engaged in various kinds of social study during the early

years of sociological research.4

Two other types of literature cover this period—organizational histories and the
works surrounding the New Negro Renaissance. The NAACP has attracted surprisingly
little scholarly work, though there is a brand new comprehensive history, Patricia

Sullivan’s Lift Everv Voice and Sing: The NAACP and the Making of the Civil Rights

Stephanie Evans, “'This Right to Grow' African American Womens Intellectual Legacy,” International

Journal of the Humanities 3 (2005).
* Wilson, The Segregated Scholars.
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