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CHAPTER I
INTRODUCTION

An effectively administered program of personnel services for
college and university students occupies a praominent place in higher
education because of its functional relation to almost every aspect
of the educative process. Colleges and universities that provide the
various elements of a program of student personnel services are faced
with the problem of coordinating these services and directing them
toward the ad justment of individual students. To integrate the efforts
of all staff members involved and to coordinate the various elements to
the point where they reinforce each other is an important aspect of the

program of student personnel services in higher education,

Statement of the Problem

The purpose of this study was to determine the trends and practices
in the~organizational structure of student personnel services in selected
state colleges and universities. Specifically, the study was umndertaken
to answer the following questions:

1. In what proportion of the state colleges and universities is

there a coordinated program of student perscnnel services?

2, Who is responsible for its direction?

3. What student personnel services are provided?

4. For which runction; are those concerned with student personnel

services responsible?




5. What techniques are being used to coordinate the various

elements of student personnel services?

Significance of the Study

The first half of the twentieth century has seen the growth and
development of student personnel services in higher education until
such services are now considered an important phase of college and
university administration. With institutions of higher education
giving more and more attention to the belief that education must con-
cern itself with the whole student, there has been an increasing empha-
sis on services which are concernmed with the personal development of
the individual,

The mresent concept of student personnel work has evolved with a
changing concept of education which in turn has come about through a
new psychology of learning and human development which recognizes the
importance of individual differences, and the development of new educa-
tional techniques for studying the individual. Two important factors
which have given particular emphasis to the program of personnel serv-
ices are: (1) provision for the evaluation of student personnel serv-
ices by acorediting agencies, and (2) meaningful statements of the
nature and meaning of student personnel work by recognized individuals
and committees associated with personnel work in higher education.

The early movements in guidance work were without the moderm tech-
niques of student analysis which have developed since the turn of the
century. Emphasis was placed upon giving information to the student

and methods of self-analysis. Practitioners were relatively untrained

and without scientific background.
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An itemized account of the development of student personnel ser-
vices would be impractical because of the immensity of the amount of
publication which has been done in this general field. Space will be
devoted to a sumarization of a few publications and studies which tend
to indicate an era of scientific study in the area of personnel work in
higker education., Early in the twentieth century the aze of scientifie
guidance was visioned by President Harper of the University of Chicago
when his prophesy predicted development in student personnel work:

This (the scientific study) of the student will be made (1)
with special reference to his character . . . (2) with special
reference likewise to his intellectual capacity; (3) with refer-
ence to his special intellectual characteristics . . . (4) with
reference to his special cepacities and tastes; (5) with reference
to the social side of his nature. (15:320)

This feature of twentieth-century college education will come
to be regarded as of greatest importance, and fifty years hence
will prevail as widely as it is now lacking . . . (15:325)

One of the earliest organized movements in personnel services at the
level of higher education was the organization established for this pur-
pose at Stanford University in 1911, In that year according to Maverick,
(30:7=9) the faculty of Stanford University appointed a committee to make
a survey of the "individual training and vocational guidance” of college
students; and in 1913 a permanent Camnittee on Individual Training and
Vocational Guidance was established.

Sumarizing the use of Thorndike's scholastic aptitude test as a
means of predicting success in college, Wood, (52:86), in 1923, presented
evidence which pointed out the value of beginning guidance at the time
of registration.

Young (56:495=-501) tells us that about 1920 the increase in college

enrollments found administrators rapidly losing contact with students

4
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and their institutions charged with being very impersonal in their
attitudes toward students. They further realized the necessity of
placing more emphasis upon the student as a person rather than upon
intellectual training alone.

The responsibility of the college to the student and thus to
soclety in an even greater measure was emphasized by the Committee
on Educational Tests and Thelr Uses when it reported:

« o« o Educational guidance, social guidance, employment
guidance, vocational guidance and all other desirable types of
guidance are merely different phases of a single program whose
purpose is to build the happiness and most fully integrated
personalities possible upon the foundetion with which nature
and previous experience have provided the individual. The prin-
ciples of guidance are the same in all fields. While occupational
guidance 13 most often discussed, it is only one phase of the
?otal grocess and it should not be viewed as an individual task.

47:43

The desirability of educating the total individual with reference
to the total life situation was sumned up in 13937 by the American Coun-
cil on Education Comuittee on Student Personnel ork when it gsaid in
part:l

One of the basic purposes of higher education is the preser-
vation, tranamission, and enrichment of the important elements of
culture —-— the product of scholarship, research, creative imagina-
tion, and human experienceg. It is the task of the colleges and
universities so to vitalize this and other educational purposes as
to assist the student in developing to the limits of his potential-
ities and in making his contribution to the betterment of soclety.

This philosophy imposes upon educational institutions the
obligation to consider the student as a whole -- his intellectual
capacity and achievement, his emotional make-up, his physical con-
dition, his social relationships, his vocational aptitudes and
skills, his moral and religious values, his econamic resources,
his aesthetic apprecistions., It puts emphasis, in brief, upon
the development of the student as a person rather than upon his
intellectual training alone. (7:1)

An indication that student personnel work is now generally ac-

cepted as a major function of colleges and universities is evidenced
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by the fact that resional accrediting associations have adopted cor-
plete standards covering student personnel services. For example,
the North Central Association of Secondary Schools and Collerpes (6:19)
in its statement of policy relative to the accereditation of institu-
tions of higsher learning includes a standard for the purpose of evalu-
ating student personnel services. Numerous other accreditine azencies,
including many state departments of education, have modified their re-
quirements in the same direction. These standards have stimulated in-
terest in student personnel work and officially directed the attention
of colleges and universities to 1it.

That colleges and universities are presently placing important em-
phasis on the welfare of the student as an individual was sugrested in
a recent publication of the American Council on Education Committee on
Student Personnel Work as it discussed present-day objectives in educa-
tion:

The student personnel movement constitutes one of the most
important efforts of American educators to treat the college and
university students as individuals, rather than as entries in an
impersonal roster. The rovement, at the same time, expresses a-
wareness of the significance of student group life in its manifold
expressions from student residence to student mores, from problems
of admission to problems of job placement. It has developed as
the division of college and university administration concerned
with students individually and students as groups, In a real sense
this part of modern higher education is an individualized applica-
tion of the research and clinical findings of modern psychology,
socioclogy, cultural anthropology, and education to the task of aid-
ing students to develop fully in the college environment. (50:3)

Need for the Study

From the foregoing it becomes apparent that in the organization

and administration of institutions of higher education the student
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personnel program takes its place with the instructional prorram, with
business management, and with public relations as one of the four major
functional divisions of the institution, It was in 1939 that Brumbaush
stressed the importance of a coordinated program of student personnel
services in colleges and universities when he said:

It should be emphasized that there is a growing recornition
of the importance of student personnel work in colleges and uni-
versities, There i3 a wide variation, however, in the direction
in which these services have been developed. Seldom does one
find a well-rounded and coordinated program of personnel activi-
ties, but the steps already taken along these lines indicate that
in a few more years student personnel programs fully developed and
well coordinated with the educational program of the institution
will be found in every reputable collese and university. (4:528)

The fact that the student personnel program has developed to the
point of being recognized as an essential phase of college and univer-
sity administration does not mean that the program has been coordinated
80 as to utilize the potentialities of the services in full. A number
of authorities in the student personnel field continue to express con-
cern over the fact that while many 1lnstitutions provide a number of the
personnel service agencies, yet they reflect a lack of organization.,
Blaesser in discussing the desirability of coordinating student person-
nel work with instruction pointed out that, "By far the majority of in-
stitutions have failed to provide any administrative or coordinating
direction for their various student personnel programs.,” (1:85)

Even more recently concern was expressed over the lack of effect-
ive patterns of administrative organization as one of the problems
which must be ramedied if the student personnel program is to serve

the needs of students during their contact with the institution of

higher learning. This concern for the student personnel program was



expressed by Erickson when he said:
e « « It is now important that all of us begin to utilize

the findings of our student personnel programs for the purposes

of reorganizing and improving all of the services carried on bdy
our institutions.

Student personnel programs need energetic a2nd intelligent
leadership. This point of view has only recently been recog-
nized. The importance of providing adequate leadership and
effective patterns of administrative organization has been
seriously slighted in the past, Many of our student personnel
services consist of a series of duplicating, conflicting and
uncoordinated empires. (8:293)

From the above viewpoints it could be inferred that the coordina-
tion and integration of atudent personnel services on college and uni-
versity campuses have not kept pace with the growth and status of such
services as an important phase of the program of higher education. To
plan and adminiater a program of student personnel services is a prob-
lem demanding careful study and investigation. Because of varying local
conditions in the amaller colleges, it is often difficult for them to
adopt the more formal organizational patterns of the larger institutions
to their student personnel program,

The complexity of the student personnel program and the need for
coordination are apparent when we realize that a total program must take
account of the student needs served by such elements as admission, ori-
entation, counseling services, physical and mantal health services,
housing and food services, cunulative records, extra-curricular activi-
ties, financial aids, special remedial clinics, evaluation, and place-
ment and follow-up.,

Because the first half of the twentieth century has been a forma-

tive period in the student personnel movement, it seemed timely to the

investigator to make a study of the structural organization of student
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personnel services in institutions of higher education. There was need
for first hand information concerning the services which are currently
being provided by our colleges and universities and the degree to which
such services are coordinated. Information gathered through a study of
this kind should:

(1) Help define desiradble organizational patterns of student
personnel services in state colleges and universities.

(2) Serve as a basis for making recommendations for the im-
provement of personnel programs in the institutions studied.

(3) Suggest teshniques for coordinating and integrating the

various elements of a student personnel program,

Limitations and Scope of the Study

Because 0f the extent of the study, nationwide in its scope, and
including a study of the structural organization of student persomnel
services in a large number of colleges and universities, it was necess-
ary to establish certain limitations: (1) the study was limited to co-
educational state controlled colleges and universities; and, (2) only
colleges and universities having an enrollment of less than 5,000 stu-
dents were included.

A further limitation, because of the extent of the study, was
that no attempt was made to determine the extensivensss or quality of
the student personnel services which were reported as being provided.

Still another limitation was that no attempt was made in this
study to investigate the training or qualifications of the people re-
sponsible for the administration of the program of student personnel

services in the participeting institution.,
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It was the intent of this study to attempt to find what elements
of a program of student personnel services were being provided; the
personnel to wham responsibility for the variocus functions were as-
signed; and the plans for coordinating the program of student person-
nel services.

The elements of a program of student personnel services included
in this study were adapted from those reccumended by the American Coun-
¢il on Education Student Personnel Cormittee (50:7): (1) admission of
students; (2) personnel records; (3) counseling services; (4) student
health services; (5) remedieal services; (6) housing and food services;
(7) orientation; (8) social and recreational activities; (9) student
discipline; (10) financiel aids; (1l) placement and follow-up; and,

(12) evaluation,

Method and Source of Data

Data were secured by four methods during this study: (1) question-
naires were sent to cooperating colleges and universities, wheredby each
institution was requested to furnish the desired information; (2)
through the examination of catalogs, handbooks for students, bulletins,
record forms, and organizational charts; (3) by writing to several of
the cooperating institutions asking them for a description of their
student personnel organizations; and, (4) through personal interviews
with administrative officers of student personnel services in state
eolleges and universities.

Particular attention was given to the details of the study. Each

one of the many personal letters sent during the study were individually
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typewritten and sent by first-class mail. For replies, self-addressed
envelopes were enclosed, bearing air mail postage. Personal interviews
with administrative officers of student personnel services were made
only after definite appointments were arranged,

The items, check lists, and questions chosen for the questionnaire
were sSelected after an analysis of the general literature in the student
personnel field and from ideas obtained by interviewing people actively
engaged in student personnel work. A preliminary questionnaire was pre-
pared and sent to twenty-one personnel administrators selected at random
for a try-out experience and inviting criticisms and suggestions prior
to the final preparation of the form. From the suggestions and criti-
cisms received the questionnaire was revised and printed with careful
consideration deing given to the wording and arrangement of items in
order to make it corvenient for partiecipating colleges and universities
to report completely and accurately the desired information concerning
their respective student personnel progr-ns.l

From the Higher Education Directory issued by the Office of Rduca-
tion (10:15-167) a list of coeducational state controlled colleges and
universities enrolling less than 5,000 students was prepared, including
the name of the administrative head of each institution. A letter was
then mailed to the administrative head of each institution concerned,
briefly describing the proposed study, seeking his cooperation as a par-

ticipant, and the name of the personnel officer to wham the questionnaire

1 See Appendix D for a copy of questionnaire.
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should be mniled.z Upon receipt of the requested information the ques-
tionnajire forms were then mailed to the designated person at each of
the cooperating institutions, with a let'l;or:5 expressing appreciation
for this cooperation.

When completed report forms were received froxr the cooperating
institutions, the investigator selected eighteen of the institutions
for the purpose of interviewing the person who carpleted the question-
naire, and, also, for the purpose of requesting a description of the
student personnel organization in their respective institutions. Ap-
pointments to discuss the respective programs of stud=nt personnel
services wers scheduled so as t0 inconvenience each one as little as

possible.

Treatment of Data

The type of program offered by the coeducational state supported
colleges and universities cooperating in this study varied. JFor pur-
poses Oof comparison and analysis, a plan of grouping and classification
by type of program offered was adopted. The Higher Education Directory
(10:2) was used as a guide in the determination of the type of program
offered by the respective cooperating institutions. The participating
c0lleges and universitioa4 were classified according to type of program

as follows:

2 See Appendix B for a copy of this letter.

S See Appendix C for a copy of this letter.

4 See Appendix A for list of colleges and universities and
classification.
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Type I. Institutions ofrering programs which were primarily
teacher preparatory.

Type II. Institutions offering programs which were liberal arts
and general, teacher preparatory, and terminal-occupational.

Type III. Institutions offering programs which were liberal arts
and general with one or more professional schools.

The method of classification and grouping used is shown in Table
1 which also gives the total number of state colleges and universities
varticipating in the study and the number and percentage in each class-
ification., From this table it is noted that 39,6 per cent of the par-
ticipating institutions were classified as Type I; 43.8 per cent were

classified as Type II; and 16.6 per cent were classified as Type III.

TABIE 1

STATE COLLEGES AND UNIVERSITIES WITH ENROLIMENTS
OF 1LESS THAN 5,000 PARTICIPATING IN THE STUDY
CLASSIFIED ACCORDING TO TYPE OF PROGRAM

— ]

Number Per cent

Type of Program Participating of Total
Type I

(Primarily teacher preparatory) 74 39.6
Type II1

(Liberal arts and general, terminal-

ooccupational, and teacher preparatory) 82 43.8
Type III

(Liberal arts and general with

professional schools) 31 16.6

Total 187 100.0
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The total number of coeducatiocnal state colleges and universities
in each classification to which questionnaires were sent and the number
and percentage of completed questionnaires returned is given in Table 2,
It 1s shown in this table that a high percentage (83.5 per cent) of re-
turns were received. Conpleted gquestionnaires were received from 8l.4
rer cent of Type I institutions; 83.7 per cent of Type II institutions;
and 88.6 per cent of Type III institutions.

Data from each cooperating college and university obtained either
fran the questionnaire form, or from the other materials furnished, or
by interviews, were classified according to the type of program group
in which the institution was included. Care was taken to amit all con-

fidential statements and informatione.

TABIE 2

COEDUCATIONAL STATE COLLEGES AND UNIVERSITIES WITH ENROLIMENTS
OF IESS THAN 5,000 TO WHICH QUESTIONNAIRES WERE SENT
CLASSIFIED ACCORDING TO TYPE OF PROGRAM

Questionnaires
Number Number Per cent

Type of Program Sent Returned Returned
Type I

(Primarily teacher preparatory) 91 74 8l.4
Type 11

(Liberal arts and general, terminal- 98 82 83.7

occupational, and teacher preparatory)
Type III

(Liberal arts and general with 35 31 88.6

professional schools)

Total 224 187 83.5
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Organization of the Dissertation

For purposes of convenient consideration, the following divisions
of subject matter have been adopted:

Chapter I furnishes a statement of the problem with indications of
its significance, the limitations and scope, and the method and source
of data,

Chapter II is a review of the survey of literature in the field of
student personnel.

Chapter III attempts to present the student personnel services cur-
rently provided in state colleges and universities as revealed by the
data from the questionnaire.

Chapter IV presents the trends in the administrative organization
of student personnel services in the cooperating colleges and universi-
ties as indicated by the data traﬁ the questionnaire.

Chapter V presents a description of the student personnel organiza-
tion in selected colleges and universities cooperating in this investi-
gation.

Chapter VI presents the summary and conclusions growing out of the
investigation and recommendations for further research.

This investigation undertook to determine the trends and praoctices
in the organizational structure of student personnel services in state
colleges and universities with enrollments of less than 5,000. An at-
tempt was made t0 find what personnel services were being provided; the
personnel to whom responsiblity for the various fumctions were assigned;
and what proportion of the colleges and universities had a coordinated

plan for the administration and direction of the student persomnel

program,



CHAPTER I1I
A SURVEY OF THE LITERATURE

It 1s the purpose of this chapter to present a review of litera-
ture related to the subject of this study as follows: (1) studies and
research in the general field of student personnel services; and, (2)
studies, books, and articles which are related to selected elements of

student personnel services included in thia study.

General Field of Student Personnel Services
A review of literature in the field of student personnel services
in higher education tends to indicate that the real purpose of the serv-
ices provided point in the direction as recently stated by the American
Council on Education Coonmittee on Student Personnel Work:

e « ¢« The development of students as whole persons inter-
acting in social situations is the central concern of student
personnel work and other agencies of education. This emphasis
in contemporary education is the essential part of the student
personnel point of view. (50:1)

Strang (40:1-277) presented summaries of 618 investigations in
the field of student personnel, selected from studies made from 1919
to 1934. While oOpinions varied as to the most effective types of or-
ganization, methods, practices, and techniques to use, it was appearent
that all workers were interested in seeking desiredble changes in the
college students who came in contact with the services provided.

Blake (2:1-285) made a study of the status of guidance and person-

nel work in colleges for women in 1925. The aspects of the program
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which she studied were admissions, counseling, orientation, vocational
information, reading problems of students, extra-curricular activities,
and placement. While the study describes various phases of personnel
work including organization and administration, it brought out the need
in these colleges for assisting students in their educational and voca-
tional planning,

In 1932 Townsend (46:79-83) made a study of the administration of
student personnel sexvices in teacher-training institutions. After es-
tablishing twelve criteria for evaluating personnel services, he made
a survey of the various teacher-training institutions for the purpose
of evaluating the personnel programs. Included in his recommendations
was a suggestion that all of the specialized functions of personnel
services be placed under the direction of a person trained in personnel
work and that he be directly responsible to the president. He pointed
out, too, that only three per cent of the colleges participating in the
study had a trained personnel director.

A survey by Reeves (35:82-110) and others of thirty-five liberal
arts colleges associated with the Methodist Episcopal Church and re-
ported in 1932 showed, among other things, that in the colleges studied
no one was designated as the coordinator of the persomnel program.

An interesting report on the reorganization of personnel services
at the University of Minnesota was given by Williamson and Sarbin in
1940. A description of the total student persoanel program is given
including the structure and function of the personnel agencies as well
as the sdministrative relationships. They report that a Coordimator

of Student Personnel Services was appointed in July, 1938, and given
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the following responsibilities.

a. Encouraging further cooperation among personnel officers to
eliminate undesirable duplication.

b. PFacilitating the exchange of case data so that each personnel
worker may have a better understanding of all aspects of each
Student's problems.

¢e Increasing the effectiveness of each type of personnel assist-
ance,

d. Encouraging students to make use of available resources.

e. Discovering the need for and recommending the establishment
of new personnel departments to care for students' needs pre-
viously neglected.

f. Integrating personnel services with instruction.

€. Assisting personnel officers to keep abreast of personnel work
in general as well as in their own specialities, research in
various phases of higher education, and the various disciplines
basic to personnel work,

he Stimulating workers to evaluate their existing services and to
develop new techniques.

i. Integrating the objectives of Aifferent services to the end
that they supplement sach other in a balansed philosophy.

J. Studying the organization of persomnel departments and recom-
mending needed changes designed to improve the effectiveness
of the Personnel program. (51:67%7)

They emphasize the fact that the responsidilities listed abdove

comprise student personnel coordination, and not student personnel

services for students., Coordination is supplementary to the sexrvices
and is concerned with the entire personnel program,

A study in the field of personnel work including an extensive group
of high schools and colleges and dealing with the problems of prepera-
tion, teaching loads, and salaries of personnel workers was made by
Sturtevant, Strang, and MoKim (43:1-110) in 1940. While much of their
attention was centered upon a description of the positions of dean of
women and dean of girls in colleges and high schools, they report a
trend toward the use of coordinating committees, the recognition of

health services, and the responsibility for placement being delegated

t0 a specially trained person,
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That the interest on the part of colleges in developing their
personnel services may be due in a large part to the influence of the
veterans guidance centers which were organized on many campuses in
1945 and after is suggested by Russell when he reports a survey which
he made of negro colleges in 1948, With returns from twenty state or
municipally controlled institutions he found that 52,3 per cent of
them have started their present guidance programs since the autumn
of 1945. He says in part:
It appears that this survey indicates & trend toward the
inclusion of organized guidance service in the overall planning
of Negro colleges. It appears, further, that this trend has
been motivated and influenced by the presence of veterans'
guidance centers on the campuses of many of these colleges and
in some cases by the presence of these centers in the cities
where these colleges are located. The fact that 80 per cent
of the colleges indicating full-time programs and 37 per cent
with part-time programs have started since 1945 is indicative
of the influence. Particularly significant is the 42.5 per
cent increase in the number of full-time counseling and guidance
services between 1946 and 1948. (37:25-27)
An excellent summary of administrative practices generally ap-
proved by student personnel workers is given in the Proceedings of
the Institute for Administrative Officers of Higher Institutions.
(36:1-300) Descriptions of the organization and administration of
the work in small colleges and in large universities, together with
rather eritical analyses of these activities, are presented.
Lloyd-Jones and Smith (27:3-47) point out that student personnel
services should be made an integral part of higher education utilizing
the findings of modern psychology, sociology, and biology to adapt ed-
ucational objestives to the needs and ability of each student. In dis-
cussing the philosophy and organization of a student personnel program,

they feel that the program must be headed up by same One person no
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matter how many services the institution wishes to provide for its
personnel program. They maintain that personnel workers should real-
ize that making life in college as full and immediately rewarding as
possible for students may well be accamplished more fully if the day-
to~day living in college brings physical well-being, social drives,
emotions, interests, and aesthetic tastes into an effective balance.
Their belief in a coordinated program is further evidenced:

e ¢« o« That, if the student personnel program is to serve
higner education well, it must include within its scope a con-
cern not only for educational guidance, intelligence testing,
selection and admissions of students, ets., but also health pro-
grams, housing programs, social programs, counseling, religious
programs, sxtracurricular activities, etc. It furthermore means,
if we are to implement out theories effectively, that these vari-
ous programs, set up to serve the various aspects of the student,
must all be well coordinated so that they will not funetion sepa-
rately but rather with a common viewpoint and in relation to each
other. (27:11)

One of the first universities to institute a program of personnel
work according to Lloyd-Jones (26:1-253) was Northwestern University.
She made a survey at Northwestern University which centered around ad-
missions, counseling, orientation, extracurricular activities, place-
ment, records, mental hygience, financial aids, and the role of per-
sonnel officers in university research. Few readjustmesnts of any
kind were made im the early administration of the program since the
service centered in a personnel office under the supervision of the
president.

In 1936 Lloyd-Jones (27:27-34) attempted to get a picture of the
personnel programs in colleges and universities as they existed then.
She examined 521 college and university catalogs and listed the admini-

strative and academic titles which frequently imply the performance of
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at least some of the personnel functions. She found 6,850 persons
with 216 different titles either sharing their time or giving full
time to personnel functions of scme type. In commenting on the
findings, she says:

e ¢« « It is evident fram any analysis (of the titles) that
the definition and organization of duties in this field (person-
nel) are anything but clear. Great interest and activity are
evident ~- but not much order, again no doudbt due to organiza-
tional inertia, to the personalities and whims of those concerned,
but even more to the lack of knowledge of what actually consti-
tutes a good student personnel program, (27:34)

One frequently rinds that individuals holding the same title in
different institutions may have considerable diversity in their re-~
spective duties and functions performed. Because of the variations
from institution to institution, Strang feels that "it is more satis-
Tfactory to descride personnel work in terms of functions performed
than in terms of personnel officers.” (40:32)

The philosophy of the development of the whole person, which is
a distinctive aspect of the personnel movement and, also, an integral
part of the philosophy of modern American education, makes it extremely
important that educators have a clear meaning of the coordination of
the various aspects of the total educational program. In one of the
most recent publications describing student personnel work in eollege,
Wrenn mentions five premises in the philosophy of personnel services
which guided him in his writing:

(1) Student personnel services and instructional services
are parallel and sametimes overlapping phases of the educational
program. (2) The college and university are concerned with the
development of persons in their sontemporary social setting and

accept the peychological truism that in this development each
phase of the personality is affected by, and in turn affects,
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every other phase of the total personality. (3) Student person-
nel services are in every sense services to students and must
therefore be developed in response to a realistic analysis of
student needs. (4) Individual assistance to students, and as-
sistance through the develomment of group situaticns, are of
equal and interrelated significance in a student personnel pro-
grem. (5) Although some educational functions can be clearly
accepted as student personnel functions, octhers are borderline
between instructional and student personnel, or between general
administration and student personnel administration; whether they
are appropriately considered & part of the student personnel pro-
&€ram depends upon the manner in which they are administered.
(53:4v)

It would seem then, to the writer, since all aspects of the educa-
tional program have a vital role to play if the optimum development of
students is to be achlieved, each aspect of the program should facilitate

each other on a cooperative, reciprocal relationship.

Selection and Admission of Students

A major problem facing the high sehool graduate who plans further
scholastic work is the selection of an institution for this purpose and
the proper planning of work in that institution. On the other hand,
every college and university faces the problem each year of securing
accurate information concerning prospective students if the amount and
quality of service to be given students is to be of the greatest value.
The time and effort spent by an institution in studying its prospective
students, their abilities, needs, and desires, and in informing them
about the possibilities of college work before they enroll should result
in a greater degree of success in all phases of their college activities.
Strang points out the importance of getting admission data on students

as it relates to their success in college.
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Parallel with the interest in selecting students who will
fit the college as it is now organized, runs the interest in
fitting institutions of higher learning to the student for whom
success in the traditional type of college or university seems
impossible. Closely associated with this tendency is the use of
information obtained before college entrance in the sdjustment
of the student to college 80 that each student will achieve in
accordance with his abilities. Admission data should be a means
of helping the student to make his course of study worth-while.

(40:133)

The fact that admission requirements of higher education institu-
tions are many and veried has a tendency to cause confusion on the part
of the young people seeking a college education. In one study made of
fifty-seven institutions Gardner (12:13-18) found as many as twenty
different plans for admission used. He believed, however, that the
variety of plans in use indicated an attempt on the part of institu-
tions of higher learning to improve the selection of students. There
was an apparent lack of articulation between the secondary schools and
institutions of higher learning.

In recent years, however, secondary schools and institutions of
higher learning have done much to attempt to bring about a closer rela-
tionship so that high school graduates may be more intelligently in-
formed concerning various colleges and universities. This may be due
in part to the acceptance of personnel services at both of these levels
of education. Houston describes a plen which a group of college educa-
tional counselors in Colorado agreed that they would offer to supplement
secondary-school guidance efforts. The plan includes:

(1) Assisting the college registrars and secondary-school
principals with a testing program if desirable.
(2) Planning and holding a guidance institute at one of the

state colleges for the purpose of inforuming principels about
recent trends and techniques in guidance.



(3) Providing literature and materials of an information-
al character about the colleges for the use of principals and
students.

(4) Giving adequate notice of their coming snd coordinat-
ing their visits so as to avoid toco frequent interruptions of
8chool schedules -- to visit secondary schools and talk to
students designated by the principal as needing guidance con-
cerning colleges. (17:273-275)

This trend on the part of colleges and universities to cooperate
with secondary schools in the development of more effective programs
of pre-college guidance tends to bear out the thinking of Lloyd-Jones
and Smith when they state that "the student should be assisted in se-~
lecting his college by educators who will serve as educational coun-

selors rather than high-powered salesmen or hi-jackers.” (27:63)

Orientation
The recognition of special problems of students at the time of

their entrence to college and the realization of student mortality be-
cause of these problems have resulted in an effort on the part of col-
leges and universities to render special guidance to students as they
make the adjustment to college life. That the entrance to college is
a period of vivid first impressions and important decisions is brought
out by the American Council on Education through its Committee on Edu~
cational Counseling of Students when they say:

No ad justments have quite the same vividness as the initial
ones of the freshman year. The entering student will find it
necessary to consider his time, expenditures, his living habdits,
his home and social adjustments, and his educational odjectives.
(3:9)

From the above it is apparent that the orientation process for
college students must necessarily be for a longer time than a period

of from two Oor three days to & week at the opening of the college year.



24
With an acceptance of the student personnel point of view and an in-
crease in the number of services for students, colleges and universi-
ties consider the orientation process as being continuous throughout
the college experiences of the students. In discussing some of the
most urgent needs in student personnel work, Wrenn lists the orienta-
tion of new students as being the first need to be stressed. He sug-
gests that the orientation process should extend past the freshman
week period and be thought of as a program of continuing induction.
"In fact,” he says, "freshman week has been in the past too often a
rationalization for the absence of a significant and continuing pro-
gram of contact for the student.” (54:28-30)

Specific reasons why orientation was found necessary in colleges
and universities as listed by Knode (19:89) in 1930, are as follows:
enlarged enrollments; lack of homogeneity in social background of stu-
dents; growing complexity of college offerings: growing independence
of the high school; and the current confusion and conflict among edu-
cational objectives,

Williams (49:292) made a study in 1936 to determine the scope of
advice offered freshmen by 107 colleges and universities ranging in
size from 1,000 to 3,000 enrollment. He found that most of the schools
had a freshman week as part of the orientation program, Advice was
glven to students on the choice of majors; on the procedure for dropping
eourses; on how to improve work when failing; on personal problems; on
conduct; on extracurricular activities; on vocations; transferring to
other colleges; use of leisure time; on ability grouping from test

records; and on remedial instruction.
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As the student assumes a place of membership in the student body
and becomss a part of the group life of the college or university in
its many and varied phases, it is the continued problem of the student
personnel program to help the student " . . . become adjusted to his
present situation in such a way as to provide for the greatest develop-

ment for him and to aid him in planning for his future.” (13:2)

Knowing the Student: Cumulative Records - Tests ~ Counseling

Counseling is perhaps one of the most effective means by which a
college or university may emphasize the development of the individual
as a whole person iather than upon his intellectual training alone.
Since all counseling has the welfare of the "whole" student as its ob-
Jective it i3 Aifficult to separate the personal from the academic and
vocational problems of students. If, as Traxler states, " . . . One
of the most important functions of guidance is to help bring about a
better distribution of young people to the offerings of the school and
to vocations, . . ." it follows that ome of the main responsibilities
of educators is8 to " . . . develop a continuing program of individual
counseling which will lead students to discover and recognize the op-—
portunities best suited to their potentialities.” (48:14)

Increased enrollments in institutions of higher learning brought
about the need for more data on each student since it is virtually im-
possible for one person to know more than a few students well enough
to attempt to provide counseling on the basis of personal acquaintancs
alone. "The concept of the cumulative record and of the systematic

collection of information for it by means of regular testing and other
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procedures was the last to develop among the sources contributing to
the growth of guidance programs.” (48:14) A personnel department to
provide these data in a compiled form was recommendad by Zook (57:350)
of the United States Office of Education in 1932. He suggested that
such a department be formed in every college in order that a central
office with individual student record files, posted up to date, would
be readily avajilabdble for the one who advises,

It is the opinion of Miller (31:183) that one who has never used
cunulative records is likely to underestimate their worth. Informa-
tion on the student's psychological measurements, his physical eondi-
tion, family background, financial status, and the like prove to be
of inestimable value in counseling students.

That students 4o have problems 1s pointed out by Wrenn and
Garrett (55:38) when they list some of the difficulties faced by stu-
dents at Stanford University. They indicate that freshmen and transfer
students have difficulty in bquoting their time, in accelerating their
reading rates, in selecting a major field of study, and in determining
distinctive differences between required and elective courses. It is
possible that many of these same difficulties are faced by students on
other college campuses.

The proper utilization of test results and a cumulative record
system are all necessary to a well organized counseling program. Sev-
eral studies have been made in which grade achievement has been the
basis of evaluating the effectiveness of the work of the counseling
program. However, Toven (45:459-466) reported the results of a study

made to determine the effectiveness of a program of counseling at the



27
college level which includes factors other than grade achievement as
a criteria for evaluation. An experimental group of 188 students
chosen at random were matched person to person with a control group
taken from the same classes. Items on which they were matched in-
cluded psychological examination scores and percentile ranks, sex,
chronological age, religion, initial curriculum chosen and socio-
econamic status. To evaluate the effectiveness of the organized
counseling program, he considered such factors as graduation or non-
graduation, student mortality, sumulative yearly averages achieved,
the number of passing and falling grades received, the percentile ranks
upon graduation, and ths number of college credits completed.
Of the counseled students 53.7 per cent were graduated while only
S6.2 per cent of the non-counseled group were graduated. At the end of
the first year only 18.6 per cent of the counseled students discontinued
as compared to 37.8 per cent discontinued from the non-counseled group.
As the counseled students discontinued the counselors assistad them in
formulating new educational or vocational plans, yet the non-counseled
students often left college very much frustrated. Counseling aided the
non-graduate to formulate plans and estadblish goals that were commensur-
ate with adbilities and aptitudes. The results of Toven's study tﬁrnisho-
evidence of what can be done in the weay of assisting students by provid-
ing a well-organized and continuous counseling program.
The President's Commission on Higher Education states its position
on the importance of eoun-oiing when it reports:
One of the most important instruments for accamplishing the
purpose of higher education outlined in this report is an

effective guidance and counseling program. In mass education,
counseling provides the most likely means for adapting instruc-

tion to the individual student.
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In diversifying its means and programs to meet the range
of interests and abilities of an enlarging student body, the
college necessarily assumes the obligation for providing the
individual student with skilled and informed guidance in se-
lecting from the variety of college offerings those best
suited to his purposes and aptitudes . « .

e e « Skillful use of measures of ability, interest, apti-
tude, and previous educational achievement will enable the coun-
selor to help each student to develop a program of courses and
activities adapted to his personal needs. . . .

The counseling staff should be large enough and varied
enough in training, interests, and experience to provide ade-
quate guidance also in the student’s ad justment to the emotional
and social problems he meets on the cempus. . . . Without en-
lightened and enlightening counsel, he may actually derive more
harm than benefit from parts of his campus experience. An ex-
panded counseling program is essential to full realization of
the enlarging aims of higher education. (32:65-66)

From the foregoing statement there is little doubt but that the
Commission feels that counseling plays an important part in the pro-

gram of student personnel services in higher education.

Health Services

If colleges and universities are to aid the student in making ad-
Justments to college life —— his study habits, his extra-curricular
activities, his choice of a curriculum, his social life -~ provisiom
must be made for adequate health services as an integral part of the
astudent personnel program. These services should include both the
mental and physical aspects of health., Usually, colleges and univer-
sities have considered physical and medical examinations as the first
step in any health service. Physical examinations are usually required
by inastitutions of higher learning at the time of admission. It 1is
common practice for colleges and universities to require physical exam-
inations of students before allowing them to engage in intercollegiate

athletics,




29

Difficulties and problems which confront students are not only
scholastic and physical, but also, the difficulties are of a psycho-
logical nature. This 1s borne out in a list of problems commonly
reported by college students and compiled by Cole (5:204) from studies
made by forty-seven different investigators concerned with everyday
problems of adjustment to the college enviromment. In addition to
such academic problems as too little guidance in the selection of
courses, at least half of the students examined reported a number of
social ad justments and emotional difficulties, such as: feelings of
inferiority; embarrassment, or self-consciousness; newness and strange-
ness to campus life, with resulting feeling of being insecure and lost
in a crowd; ignorance of how to make soclal contacts; and timidity in
class,

In a study reported by Hunter and Gorton (18:256-268) they present
evidence whisch shows the value of a psychiatric consultant to a student
health c¢linic, The majority of students who were referred to the psy-
chiatrist were freshmen who seamed to be bewildered, confused and over-
whelmed by the new type of experiences they were meeting and the respon-
sibilities with which they were faced. Ninety-five per cent of the
cases interviewed and treated remained in college in improved conditions.
Five per cent withdrew and were advised to consult other psychiatrists.
Referrals to the psychiatrist were made by the health service, some by
faculty members, and others were self-referrals, Hunter and Gorton
stress the fact that only a psychiatrist or an especially trained social
worker under psychiatric supervision is equipped to recognize the more

deepseated, serious illnesses from same of the simple surface phenomena.
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It 18 obvious that inadequate counseling services account for
many of the difficulties that students continue to face after the
usual short orientation period at the beginning of the school year.
To meet the needs of students colleges and universities must provide
adequate health services to aid students in both mental and physical

health problems.

Housing and Food Services
The American Council on Education Committee on Student Personnel
holds that:
Comfortable and congenial living arrangements contribute
to the peace and mind of efficiency of the student. If effective-
ly organized and supervised, the facilities that provide food and
shelter can also contribute to his social development and to his
ad justments to group opportunities and restraints. (50:7)

Since the personnel point of view in higher education stresses the
optimum growth of the whole individual, which includes all of living,
we must then recognize the housing and dining faclilities as being an
essential part of the whole program of student personnel services.
Lloyd-Jones and Smith ". . . take the point of view that housing units
are subpersonnel divisions of the larger campus personnel program,”
(27:190) Through the housing program the colleges and universities
have an opportunity to make real contributions to the many influences
and experiences which affect the develomment of students.

It is important that the person serving in the capacity of resi-
dent adviser have the student personnel point of view if maximum bene-
fits to the studo#t- are to be developed. Thompson points out that a
residence hall program is an excellent place to develop social compe-

tencies when she says:
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e « ¢« The right kind of residence-hall situation is an
excellent setting in which to learn the techniqgues of dealing
in human relationships and, more importantly, acquiring every-
day every-minute practice in them. It would be impossible to
live that intimately with a great many peopls for four years
and not learn a2 great deal about them and about one's self in
relation to them. The residence hall is inherently a labora-
tory for such learnings.

e o o« Since it is the problem of every college to make
the most effective use of each one of its facilities, it is
essential that the person in charge of the program in the
residence hall have a conception of the educational objectives
of group living. (44:103)

Some colleges and universities have developed such programs as
study alds; residence hall councils and self-government; varieties
of activities to meet the interests and necds of the students in
residence; and counseling help on problems of adjustment. MoCarn
in describing the plan of housing students at Northwestern University
lists some of the things which i1t is hoped that students will get out
of their living group:

l. A capeacity to live happily with people their own age
who have come from different backgrounds,

2. An atmosphere that makes for growth in each individual
in his immediate problem of learning self-direction to replace
parent direction.

3. An opportunity to practice the principles of coopera-
tive, democratic living.

4, A Aiscovery of intellectual interests new and compell-
ing and enriching.

5. Some ways of using leisure time intelligently and
fruitfully.

6. A chance for each student to participate actively in
the program of the dormitories ~-~ to feel himself a mneeded

member of the group. (29:203-4)

The administration of housing seems to be one of the most diffi-
cult problems in the student personnel field. Sharing responsibility
for the administration of sollege or university-owned residences with

the business mansger presents a major problem. The business manager
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is concerned with the operation and physical maintenance, while the
personnel services division is concerned with the use of the residence
for the educational and social develomment of the student. Wrenn sug-
gests the following arrangement for the administration of housing:

A director of housing, responsible to a dean or vice presi-
dent for the proper functioning of all housing, should have on
his staff an expert in building operation and maintenance. The
man or woman so appointed as a building expert should be one of
whom the controller approves, but he will report to the housing
director. The financing of the buildings, original cost and
maintenance, should be the joint function of dean and controller,
both reporting to the president.

If such a unified plan is not adopted, and the very tangible
but secondary physical aspect is allowed to dominate the esduca-~
tional, then one has an exemple of structure before function, &
situation which social architecture abhors. (53:317-318)

Swuzmary

Education broadly conceived takes into consideration the total
develomment of the individual. The early pattern of administrative
organization in most institutions 4id not seek the achievement of
this objective or d4id not have the staff personnel to meet it. With
the steady increase in the enrollments of institutions of higher edu-
cation and changes in philosophy of higher education, demands were
made upon the administration to provide adequate housing, boarding,
health, recreational, counseling, testing, and other personnel serv-
ices and to make them more significant in the educsational rwrogram.

The acceptance of the philosophy of the development of the whole
person, which is a distinctive aspect of the personnel movement, and,
also, an integral part of the philosophy of modern Americam education,
makes it extremely important that educators have a clear meaning of the

coordination of the various aspects of the total educational program.




CHAPTER III
PROVISION FOR STUDENT PERSONNEL SERVICES

It will be recalled from Chapter I that it was proposed to present
in this chapter the findings concerning the provision for student per-
sonnel services in state colleges and universities as revealed by data
from the questionnaire. It will be recalled, too, that for purposes of
comparison and analysis, since the type of program offered by the insti-
tutions cooperating in this study varied, a plan of grouping and classi-
fication according to the type of program offered was adopted, dividing
the 187 participating colleges and universities into three groups as
follows:

Type I. Institutions offering programs which were primarily
teacher preparatory.

Type II. Institutions offering programs which were lidberal arts
and general, teacher preparatory, and terminal-occupational.

Type III. Institutions offering programs which were liberal arts
and general with one or more professional schools.

For purposes of brevity in comparing and analyzing the data, refer-
ence will be made to the colleges and universities in the discussion to
follow as being either Type I, Type II, or Type III institutions in ac~

cordance with the groupings as defined above,
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Student Personnel Services Provided

An important question was that of how extensively the elements of
a program of student personnel services were provided in state supported
colleges and universities., The answer to this question is presented in
tabular form in Table 3. None of the 187 colleges and universities an-
swering the questionnaire fajiled to provide for the selection and admis-
sion of students and for the orlentation of students. Other services
which were mentioned as being provided in more than 90 per cent of the
institutions in each of the classifications were part-time employment,
counseling, social activities, testing, a physical health program, hous-
ing program, loans, recreational activities, student discipline, food
services, and cumulative personnel records. The least frequently pro-
vided elements were remedial services in speech and reading, follow-up,
evaluation, and a mental health programnm,

A possible explanation of the fact that remedial services in read-
ing and speech were not listed more frequently as a student personnel
service may be that in some colleges and universities the academic de-
partment concerned with such programs instructionally have assumed the
responsibility for the remedial work, too.

It 18 noted in Table 3 that the service which institutions in all
three classifications mentioned as being provided least frequently was
mental health., While only about S0 per cent of the institutions re-
ported that this service was provided as a part of the student person-
nel program, it might well be that on the campuses not reporting such
service, some phases of a mental health program were provided even 1if

not directly related to the student personnel organization. Progress




35

TABLE 3

STUDENT PERSONNEL SERVICES PROVIDED IN 187 STATE COLLEGES AND
UNIVERSITIES WITH ENROLLMENTS UNDER 5,000

Type I Type II Type III
(74) (82) (31)

Type of Service N % N % N %
Selection and admission of

students 74 100,0 82 100.0 31 100,0
Cumulative personnel records 68 91.9 76 92,7 30 96.8
Counseling 73 98,7 8l 98.8 30 96.8
Testing 71 96,0 8l g98.8 29 93.6
Health program:

a. Physiecal 72 97,3 79 96.3 30 96.8

b. Mental 36 48.7 40 48,8 16 5l.6
Housing program 71 96.0 79 96.3 31 100.0
Food services 67 90,5 77?7 93.9 31 100.0
Remedial services:

a. Speech 56 75.7 61 74.4 20 64,5

be. Reading 54 73.0 59 72.0 19 61l.5

6. Study habits 58 78.4 sS7 69.5 18 58.1
Orientation of students 74 100.0 82 100.0 31 100.0
Program of sociasl activities 71 96.0 82 100.0 29 93.6
Program of recreational

activities 69 93.2 78 95.1 28 920.3
Student discipline 69 93.2 79 96.3 29 93.6
FPinancial aids:

a. lLoans 70 94,6 79 96.3 30 96.8

be Scholarships 66 89.2 73 89.0 29 93.6
Part-time enployment 73 98.%7 8l 98.8 31 1100.0
Placement 73 98,7 78 95.1 27 87.1
Follow-up 49 66.2 50 61.0 17 54.8

Continuing evaluation of
student personnel services 50 67.6 53 64.6 17 S54.8
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in the progrem of the mental health of students has been increasing
steadily in recent years along with our knowledge about mental illness
and emotional and social maladjustments. The acceptance of the person-
nel point of view with an interest in the development of the student as
an individual is relatively new in higher education. With personnel
such as qualified counselors, psychiatrists, and clinical psychologists
being added to the staffs of well-planned personnel programs, it would
seem that higher education is cognizant of the importance of the inclu-
sion of an effective mental health program.

A further examination of Table 3 reveals the fact that of the
twenty-one elements of a student personnel program listed, seventeen
were reported as being provided in more than 75 per cent of the Type
I institutions. Fifteen of these elements were reported as being pro-
vided in more than 75 per cent of the Type II and Type III institutioms.
It would seem from the responses and the tabulations that the ecocoperat-
ing institutions in all three classifications considered it a definite
responsibility to provide for a reasonably full program of student per-

sonnel services.

Selection and Admission of Students
Colleges and universities face the problem each year of properly
assimilating its new students, and accurate information concerning pro-
spective students is an important factor in the amount and quality of
the possible service which an institution can render. The person or
committee charged with the responsibility of the selection and admis-
sion of students plays a particularly important part in the program of

personnel services designed to meet the needs of prospective students
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as well as students already enrolled. Every student who receives in-
telligent guidance before he makes important echoices is likely to be
prepared for a greater degree of ultimate success in the work upon
which he decides. Only as the prospective college student possesses
acocurate and adequate information concerning further scholastic work
can he make intelligent preparation to enter upon that work, Particu-
larly is this true if the college or university offers a wide variety
of preparatory, vocational, or other curricula, as do so many state
schools,

Equally important in the student personnel program is the securing
of information concerning prospective students. Such information as
data concerning the student's family, the student’s anticipated college
pPlans, the student's avocational interests, the rank of the student in
the high school graduation class, a record of the student's vocational
experiences, a report of the student's special abilities and disabili-
ties, and a recommendation for college admission by the high school are
mutually helpful in giving both the student and the college more of a
common basis of understanding than would otherwise exist. Wrenn points

out that:

e « o« the difference between recruiting and selection lies in
the extent to which attention is given to the best interests of
each prospective student. Selection may be exacting, but if based
upon research and the individualization of admission procedures it
is always in the best interest of the student as well as the insti-
tution. Students admitted carelessly or upon the basis of general-
ized admission eriteria are done a real injustice. And so are pro-
spective students who are denied admission upon the basis of inad-

equate evidence. « « o (53:424)
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Data showing the title of the persom or committee responsible for
the selection and admission of students in the state colleges and uni-

versities cooperating in this study are presented in Table 4.

TABLE 4

TITLE OF PERSON OR COMMITTEE RESPONSIBLE FOR SELRECTION
AND ADMISSION OF STUDENTS

Type of Progrem

Type 1 Type I1I Type 111
(74) (82) (31)

Type of Service N % N % N %
Registrar 30 40,5 50 6l1.0 13 41,9
Admissions coomittee 2C 27.0 b4 20,7 7 22.6
Director of admisaions 15 20.3 S5 6.1 8 25.8
Dean/Director of student

personnel servicses 4 5.4 S 3.7 1 o I
Dean of students 1 l.4 2 2.4 2 6.5
Dean of instruction 3 4,1 1 l.2 - -
Coomittee on admission,

promotion, and graduation l l.4 1l l.2 - -
Dean of administration - - 1l l.2 - -
Dean of the college - - 1 1.2 - -
Dean of men - - 1 l.2 - -

An inspection of this table shows that the registrar was mentioned
as being responsidble for this function in more than 40 per cent of the

Type I and Type III institutions and in 61.0 per cent of the Type Il
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institutions. An admissions committee and a director of admissions
were the titles of committees or persons most frequently mentioned in
addition to the registrar.

The selection and admission of students was reported as being the
responsibility of an admissions cammittee by 27.0 per cent, 20.7 per
cent, and 22.6 per cent of Type I, Type 1lI, and Type III institutions
respectively. Further, it is shown that 20.3 per cent of Type I insti-
tutions and 25,8 per cent of Type III institutions reported that this
function was assigned to a director of admissions. It is interesting
to note that only 61 per cent of the Type II institutions reported that
they had a director of admissions.

In addition to the three titles referred to above there were seven
other titles reported which designated the person or committee responsi-
ble for the selection and admiasion of students. Thease titles were:
dean of instruction, dean or director of student personnel services,
dean of students, dean of administration, dean of the college, dean of
men, and a comittee on admission, promotion, and graduation. Table 4
showa the number and per cent of each title in each of the three class-
ifications of colleges and universities.

With the exception of the director of admissions whish was reported
by only 6.1 per cent of the Type II institutions, it would seem that in-
stitutions in eech of the three classifications tend to assign the re-
sponsibility for the selection and admission of students to persons and
committees with similar titles. In fact, of the ten different titles
reported and listed in Table 4, three of them, the registrar, the admis-

sions conmittee, and the director of admissions were reported by 87.8
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per cent of the institutions in each of the Type I and Type II classi-

fications and by 88.3 per cent of the Type III institutions.

Cumulative Personnel Forms

One of the most important functions of the student personnel pro-
gram 18 t0 study the individual student in order to discover his abili-
ties, interests, and needs and thereby to help him make an effective
ad justnment to college and to give shape to his future plans. This in-
volves the collection, recording, and interpretation of much data con-
cerning individual students and its use in counseling. The success of
the personnel program is to a very large extent dependent on the system
of cumulative records since the information in the records should be
avajilable and sasily accessible to counselors and others qualified to
use and interpret significant information.

Many sources of information are aveilable from such places as the
application for admission form, the officieal high school record, the
health service, instructors, the residence halls, employers, and inter-
views. To be of use in the improved understanding of the individual
student, it is the responsibility of the student personnel program to
make provision for the assembling and recording of the information re-
ceived from the various sources in a meaningful ocumulative form.

The title of the person or committee responsible for the cumula-
tive personnel records in state colleges and universities is tabulated
in Table 5. The registrar assumed this responsibility in 28.4 per cent
of the Type I institutions, 24.4 per cent of the Type II institutions,

and 32.2 per cent of the Type III institutions.
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TABLE S

TITLE OF PZRSOI! OR COMMITTEE RESPCONSIBLE
FOR CULULATIVE PERSONNEL RECORDS

Type of Program

Type I Type II Type III
(74) (82) (31)

Person or Cammittee N % N % N %
Registrar 21 28.4 20 24.4 10 32 2
Dean of men - women 12 l6.2 14 17.1 8 25.8
Dean or director of student

personnel services 13 17.6 24 29.2 4 12.9
Dean of students 6 8.1 11 13.4 4 12,9
Counselor of students 6 8.1 b l.2 - -
Director of counseling and

guidance 3 4.1 1l l.2 - -
Coordinator of student

personnel l l.4 2 2.4 - -
Dean of administration 1l l.4 l 1.2 1l 3.2
Dean of instruction S 4,1 - - - -
Recorder x l.4 - - 2 6.5
Dean or director of student life 1 l.4 1 l.2 - -
Director of student affairs - - 1 1.2 l 3.2

While the record kept by the registrar contains much pertinent in-
formation concerning the student, it is usually thought of as the offi-
cial record of the student's academic relationship with the institution.
The central personnel record, or cumulative record, which is used in
many colleges and universities differs from the registrar's record in
that it contains those items of information that can be used for diag-

nosis and counseling in relation to specific problems of students.




42

There were twelve different titles of persons or committees re-
sponsidle for the cumulative personnel records as reported by all of
the institutions. The three most frequently mentioned titles in addi-
tion to the registrar were the dean or director of student personnel
sorvices, the dean of students, and the dean of men or dean of women.
The other remalining eight titles reported, and which are tabulated in
Table 5, were: counselor of students, coordinator of student personnel,
dean of instruction, recorder, dean of administration, dean or direoctor
of student life, director of counseling and guidance, and director of
student affairs.

If the type of records kept by the personnel designated as dean or
director of student personnel services, the dean of students, and the
dean of men or dean of women may be regarded as substantially central
personnel records, it is noted in Teble 5 that the persons with these
titles were reported as being responsible for the cumulative records in
41.9 per cent of Type I institutions, in 59.7 per cent of Type II insti-
tutions, and in 51,6 per cent of Type I1I institutions.

It would seem from Table 5 that the title of the person responsible
for keeping the cumulative records tended to be quite similar in the col-
leges and universities in each classification. While approximately one-
fourth to one-=third of the respondents reported that the registrar was
assigned this responsibility in their institutions, it is significant to
note that over one-half of the colleges and universities in each classi-
fication reported that the responsibility for keeping the cumulative
records was assigned to persons with such titles as the following: dean
of men or dean of women; dean or director of student personnel services,

dean of students, counselor of students, and director of counseling end

guidance.



Counseling
The student personnel point of view emphasizes the develomment
of the student as a whole. Williamson in stating the purpose of higher
education and the relatiocn of the student personnel program to the edu-
cation of the student, says:

e o « The student is thought of as a responsible partici-
rant in his own develomment and not as a passive recipient of
an imprinted economic, political, or religious doctrine, or
vocational skill. As a responsible participant in the socie-
tal processes of our American democracy, his full and dbalanced
maturity is viewed as a major end-goal of education and, as
well, a necessary means to the fullest development of his
fellow-citizens. From the personnel point of view any lesser
goal falls short of the desired objective of democratiec educa-
tional processes. . . o

The realization of this objective -- the full maturing of
each student -- cannot be attained without interest in and in-

- tegrated efforts toward the develomment of each and every facet
of his personality and potentialities. His need for developing
a sound philosophy of life to serve as the norm for his actions
now and in adult life is not neglected in the college's emphasis
on his need for intellectual and professional competence. Rather
sre all known aspects of the personality of each student viewed
by the educator and personnel worker as an integrated whole «-
as a human personality living, working, and growing in a demo-
sratic society of other human personalities. (50:1-2)

One of the most effective means by which the colleges and universi-
ties can fulfill this essential phase of the personnel point of view is
through the counseling process. Many phases of student personnel work
can be adequately cared for by group methods, such as orientation
courses and survey courses. However, many other student situations re-~
quire the attention of a counselor for the specific problems and person-
ality of the student. Group guidance must of necessity de somewhat im-
personal and general, and it, therefore, must be supplemented by more

attention to the individual, According to Erickson eounseling is:
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The entire process of helping a person having problems and
needs to achieve more desirable goals, Interviewing is only
one stage in the counseling process. Counseling includes:
l. Gathering data about the counselee.
2. Conferring with other persons about the counselee.
3. Interviewing
4. Giving, scoring, and interpreting tests.
5. Attempting to locate helpful information and
referral sources.
6. Checking cases with others to compare notes, evaluate
counseling process.
7. Following up and evaluating help given.
8. Writing up case report or recording results. (9:49)

The process of counseling in an institution of higher learning in-
volves the utilization of such information as may be available from the
high school records, health service, test profiles, college academic
records, employers, residence hall reports, instructors, perents, and
the extra-curricular interests of students. The program of eounseling,
then, to be effective should be under the supervision of an individual
or office since in the counseling situation all of the information ob-
tained about the individual student through observation, carefully kept
records, and other sources of information should be readily available
and usable.

An examination of Table 6 shows that four titles, namely, dean of
men or dean of wamen, dean or director of student personnel services,
dean of students, and director of counseling and guidance were reported
as the most cammon designations of the person responsible for the coun-
seling program in the state colleges and univeraities included in this
investigation. The dean of men or dean of women was reported as having
this responsibility in 39,2 per cent and the dean or director of student
personnel services in 17.6 per cent of the Type I institutions. The

dean or director of student personnel services, the dean of men or women,
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and the dean of students were reported by 31.7 per cent, 20,7 per cent,
and 15.9 per cent, respectively, of the Type II institutions as being
responsible for the counseling proeram. It is further shown in Teble 6
that the dean of students and the director of counseling and cuidance
each assumed this responsibility in 22.6 per cent of the Type III insti-
tutions. Also, in this group of colleges and universities, the dean of
men and dean of women, and the dean or director of student personnel
services each assumed the responsibility for counseling in 19.4 per cent

of the thirty-one schools.

TABLE 6

TITLE OF PERSON CR COIMITTEE RESPONSIBLE
FCR COUNSELING

Type of Program

Type I Type 1II Type III
(74) (82) (31)
Person or Committee N % N % N Y
Dean of men - women 29 39.2 17 20.7 6 19.4
Dean or director of student
personnel services 13 17.6 26 31,7 6 19.4
Dean of students 7 9.5 13 15,9 7 22.6
Director of counseling and
guidance 7 9.5 7 8.5 7 22,6
Counselors 6 8.1 5 6.1 - -
Faculty advisors 4 S.4 S Se7 1l 3.2
Dean or director of student
affairs 2 2.7 1l l.2 1l Se2
Guidance committees 1 l.4 3 37 - -
Dean of administration - - 2 2.4 - -
Director of psychological clinic -~ - 1 1.2 - -

Director of psychological
service center - - - - 1 3.2

Director of student life 1l l.4 - - - -
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Other titles of persons or committees responsible for the counsel-
ing program which were mentioned rather infrequently by the resvondents
included: counselors, faculty advisors, dean or director of student af-
fairs, guidance committee, dean of administration, director of psycho-
logical clinic, director of psychological service center, and director
of student life.

It is interesting to note in Table 6 that approximately two-fifths
of the Type I institutions and one~fifth of both the Type II and Type III
institutions reported that the dean of men and the dean of women were
responsible for the counseling program. It would appear that the titles,
dean of men and dean of wamen, were sStill retained in many of the partic-
ipating institutions even though there has been considerable reference to
the discontinuance of these titles dAuring the past ten or fifteen years.
There does seem tO be a tendency, however, for the colleges and universi-
ties to assign the responsibility for counseling to directors of student
personnel services, directors of counseling and guidance, and deans of
students. This seems to be more true in Type II and Type III institu-

tions than in Type I institutions,

Testing
Froehlich (11:196) has stated that, "tests should dbe introduced to
supply Tacts which are supplementary to other evidence or to provide in-
formation not otherwise readily available or obtainable.”
That the testing program is en important phase of the program of

personnel services has been suggested by Lloyd-Jones and Smith when they

point out that:
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e ¢« « Testing has value only in its proper relationship
t0 the educationsl and vocational guidance program, as a sup-
Plementary aid for proper and wise counseling, and is merely
one phase of the services in the student persomnnel program on
the campus. (27:140)

A well pleanned testing program, wisely administered, should pro-
vide a means of securing additional information about students. Tests
results, if wisely interpreted and used, should be most useful in pro-
viding information to supplement that which has been secured from rec-
ords and interviews. The importance of the testing service amnd its
relationship to the total counseling process is sumuned up very well
by Blasesser in this statement:

The determination of level of ability, special aptitude,
differential achievement, occupational interest patterns, and
certain personality characteristics may be speeded up and re-
fined by the use of appropriate psyechological testing proced-
ures. Since knowledge of personal characteristics is essential
in the total counseling process . . . faculty counselors must
be able to turn to specialists for instruction in the use and
interpretation of such tools. It would be wise for the student
t0 be referred early in his college career to the college test-
ing agency so that he ¢an obtain objective information about
his interests and abilities. (1:42-43)

The colleges and universities which cocperated in this study re-
ported fifteen different titles of persons, committees, or departments
as being responsible for the testing program in their respective insti-
tutions as revealed in Table 7. Seven titles, including dean or direct-
or of student personnel, the psychology department, director of counsel-
ing and guidance, director of testing, dean of students, testing commit-
tee, and dean of men were those most frequently reported by 70.4 per
cent, 89,0 per cent, and 87.1l per cent of Type I, Type II, and Type 1IIIX
institutions, respectively.

It is shown in Table 7 that 25,8 per cent of the Type III
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institutions have a director of testing, while only 6.8 per cent of the
Type I institutions and 12.2 per cent of the Type II institutions indi-
cated that a person with this title administered the testing program.,
The dean or director of student personnel services was reported most
frequently by both Type I and Type II institutions as being the title
of the person in charge of the testing program. It is seen in Table 7
that 34.1 per cent of the Type II institutions and 20.3 per cent of the
Type I institutions assign the responsibility for testing to the dean

or director of student personnel services.

TABLE 7
TITLE OF PERSON OR COMMITTEE RESPONSIBLE FOR TESTING

Type I Type II Type II1I
(74) (82) (31)

Person or Camnittee N % N % N %
Dean or director of student

personnel services 15 20.3 28 S4.1 5 16.1
Director of counseling and

guidance 9 12.2 9 11,0 S l6.1
Director of testing S 6.8 10 12,2 8 25.8
Psychology department 8 10,8 6 7 e3 S 16,1
Dean of students 4 S.4 9 11.0 2 6e5
Dean of men 8 10.8 2 2.4 2 6.5
Testing committee 3 4.1 9 11,0 - -
Dean of the college 3 4,1 2 2.4 - -
Registrar 4 Se4 l 1.2 - -
Dean or director of student

affairs 2 2.7 1l 1.2 1l 3.2
Dsan of instruetion 2 2,7 1l 1.2 1l 3e2
Psychological elinic 2 27 2 2.4 - -
Director of admissions 3 4.1 - - - -
Dean of administration 1 l.4 1 1.2 - -
Director of student life 1l l.4 - - - -
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Physical and Mental Health

The health service when planned as an integral part of the educa-
tional pattern of a college or university serves as an important ele-
ment‘in the student personnel program. To achieve the objectives of a
g00d health program necessitates close cooperation between those
charged with the responsibility for the physical and mental health of
students and every other department and individual in the college or
university. Instructors, counselors, and others have an opportunity
to observe students who may seem to be in need of health care and ad-
vice.

The importance of the health service as an agency for understand-
ing the student and the need for close cooperation of all agencies is
well stated by Reed and Congdon, when they point out that:

No department of the institution has a better opportunity
to understand and to help with student problems than has the
8004 health service because of the traditional confidence of
patient in physician and the interchange of information pos-
sible between the internist and the psychiatrist in the well-
organized health service, Parenthetically, the health service
will never fulfill its duties to the utmost unless there 1is
close cooperation with deans and other educational officers
and advisers. In this connection it is well to remember that
s0o far as we know, all learning involves physiological pro-
cesses, The role of the physician in the group who are con-
cerned with understanding the student and assisting him to
adjust to college seems clear. Finally, the efficient health
service staff must have in mind continually the greatest good
of the institution as s whole, as well as that of the individ-

ual student. (34:157)
As sumarized in Table 8, it is shown that the responsibility for

the physical health program wes assigned to the college physician or
director of health services in 4l.9 per cent of Type I institutions,
39.1 per cent of Type II institutions, and 58,0 per cent of Type IIIX

institutions. Other titles most frequently reported included health
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health committee, director of physical education, and college nurse.
A further examination of Table 8 shows that the persons or cammittees
with the four titles mentioned above assumed the responsgibility in
83.9 per cent, 75.7 per cent, and 77.4 per cent of the Type I, Type 1I,
and Type III institutions, respectively. In other words, when the re-
rlies of all of the colleges and universities reporting were considered,
these four titles were reported by more than three-fourths of them to
designate the persons or camnittees responsible for the administration

and supervision of the physical health program.

TABLE 8

TITIE OF PERSON OR COMiIITTEE RESPONSIBLE
FOR THE PHYSICAL HEALTH PROGRAM

————

Type of Program

Type I Type II Type III1
(74) (82) (31)

Person or Committee N % N % N %
College physician or director

of health services 31 4.9 32 39.1 18 58.0
Health cammittee 9 12.2 14 17.1 2 6.5
Director of physical education 9 12.2 12 14.6 S 9.7
College nurse 13 17.6 4 4.9 1l 3.2
Director or chairman of health

and physical education dept. S5 6.1 8 9.8 1l 3.2
Director of student

personnel services 2 2,7 S Se7 - -
Director of health education 2 2.7 1 l.2 b S8
Dean of men - women - - 1l l.2 1l 32
Dean of students - - - - 2 6.5
Director of student affairs - - 1 l.2 1 3.2
Health coordinator - - 2 2.4 - -
Health c¢linic 1 l.4 1l 1.2 - -
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It was shown previously (Table 3, p. 35) that one of the ele-
mente of the student personnel program least frequently mentioned
was the mental health program, being provided by approximately 50
per cent of the colleges and universities. Yet, as shown in Table
9, these same institutions reported sixteen different titles of per-
sons or comnittees responsible for the mental health program. While
no title ssems to stand out as being reported more frequently than
others, it is noted that the dean or director of student persbnnel
services was reported by 1l2.2 per cent and 13.4 per cent of Type I
and Type II institutions, respectively. The psychologist, the col-
lege physician or director of health services, and the department
of psychology were each reported by 9.5 éer cent of the institutions
in the Type III classification.

When combined, such titles as psychologist, psychological-educa-
tional clinic, psychiatrist, and mental hyglenist constituted 17.8
per cent of the titles reported by Type I institutions. The titles
of psychologist, psychological—-educational clinic, and psychiatrist
were reported by 13.4 per cent of the Type II institutions. The
tendency to place the responsibility for the mental health program
in the hands of people with a background in psychology is even strong-
er in the Type III institutions. An examination of Table 9 shows that
the responsibility for the mental hygiene program in 29.1 per cent of
the Type III inastitutions was centered in four titles which included
psyohologist; department of psychology, psychiatrist, and psycholog-

ical-educational cliniec.



TABLE 9

TITLE OF PERSON OR COLMITTEE RESPCNSIBIE
FOR THE MENTAL HEALTH PROGRAM

Type of Program

Type I Type II Type III
(74) (82) (31)

Person or Committee N % N % N %
Dean or director of student

personnel services 9 12,2 11 13.4 - -
College physician or director

of health services 4 S.4 7 8.5 3 9.7
Paychologist 5 6.8 S 6.1 3 9.7
Dean of men - wamen S 6.8 2 2.4 1 3.2
Psychological—-educational clinic 3 4.1 4 4,9 1 3e2
Committee on health and

physical education 2 2.7 53 6.1 - -
Pasychiatrist 2 2.7 1 1.2 2 65
College counseling service 1 l1.4 2 2.4 1 3.2
Dean of students 1 l.4 - - 2 6.5
Department of psychology - - - - 3 9.7
Director of guidance 1 1.4 1 1.2 - -
College nurse, state

psychiatrist 1 l.4 - - - -
Dean of students and

consulting psychiatrist - - 1l 1.2 - -
Mental hygienist 1 l.4 - - - -
Mental hygiene clinic -

state psychiatrist 1l l.4 - - - -

Special counselor




Housing Program and Food Services

The housing and boarding services planned as a part of the stu-
dent personnel program provide another means by which the college or
university can contridute to the welfare and development of students.
Housing and feeding arrangments, suitably supervised, should provide
excellent opportunities for inforrial eounseling and for both informal
and planned social experiences for students. Hand places the influence
of the student living group as one of the most important in the life of
the college student when he states that:

Ranking over any other factor in college learning is
the twenty-four-hours-a-day influence of the student living
group. A student's adjustment to society, his scholarship,
his attitudes, and his mental and physical health are as a
whole largely determined by where and how he lives. (14:147)

It is important that the personnel responsible for the housing
and feeding services on a college or university campus be trained in
personnel worke The residential groups provide opportunities for the
development of self-government within the respective residences. Co-
operation with other personnel services in utilizing the housing and
dining facilities can aid greatly in promoting the general development
of students through coumnseling, integrated recreational activities,
the social program, and health activities.

Lloyd-Jones and Smith express the point of view that:

e o ¢« housing units are subpersonnel divisions of the
larger cempus personnel program. Dormitories for both men
and women, private homes in the cammunity which house stu-
dents, and cooperative houses are all units in this program.
Group living can have much the same values that family life
offers and an institution that neglects its opportunities in

this direction does not offer a camplete educational program.
(27:190)
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It is shown in Table 10 that the dean of men and dean of women
were responsible for the housing program in 54.1 per cent and 47.5
per cent of the Type I and Type II institutions respectively. How-
ever, in Type III institutions this responsibility was delegated to
a director of housing in 4l1l.9 per cent of those reporting. Institu-
tions in this classification also reported that this responsibility
wasgs assumed by the dean of men and the dean of women in 22.6 per cent
of their schools. Apparently the housing of students was the respon-
sibllity of the dean of men and dean of women in approximately one-
half of the Type I and Type II institutions and in about one-~fifth of
the Type I1I institutions. There seemed to be a trend toward the as-
signment of this responsibility to a director of housing in Type III
institutions.

The title of the person responsible for the management of the
Tfood services was the distitian in 36.5 per cent and 39,0 per cent of
Type I and Type II institutions respectively as shown in Table 11,
Type III institutions reported the title as being director or super-
visor of food services in 22.6 per cent of their schools w;th the
title of dietitian being used dy 19.4 per cent of them, While six~
teen titles were reported concerning the responsibility for the food
services, it is interesting to note that more than 40 per cent of the
institutions in each classification reported either the dietitian or
the director of food services as being the person responsible for
directing this function.

There was no opportunity in the questionnaire for the respond-

ents to indicate the relationship between the student personnel
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services and the business menagement division. Because of the nature
of student housing and food services, joint supervision of this phase
of the personnel services program with the business management divi-
sion is generally recommended by authorities in the field of student

personnel worke.

TABLE 10

TITLE OF PERSON OR COMMITTEE RESPONSIBLE
FOR THE HOUSING PROGRAM

Type of Program

Type I Type II Type III
(74) (s2) (31)
Person or Camittee N % N % N %
Dean of men - wamen 40 54.1 39 47 .5 7 22,6
Director of housing 6 8.1 4 4.9 13 41,9
Dean of students 4 5.4 7 85 4 12,9
Dean or director of
student personnel services 3 4.1 8 9.8 1 3e2
Dean of women 6 8.1 3 3e7 1l 362
Business manager 3 4,1 5 6.1 - -
Housing committee 4 Se4 3 3.7 1l 3.2
Director of dormitories 1 l.4 2 2.5 1l 3.2
Manager of housing 1l l.4 1l 1.2 2 6e5
Director of student affairs - - 2 2e5 1 3e2
Secretary to president 2 2.7 1l l.2 - -
Dean of administration - - 2 2,5 - -
President 1l l.4 1 1.2 - -
Dean of the college - - 1 l.2 - -
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TABLE 11

TITLE OF PERSON OR COLXMITTEE RESPONSIBLE
FOR FOOD SERVICES

*f
Il
|

eyt
et——

Type of Program

Type 1 Type II Type III
(74) (82) (31)

Person or Cammittes N % N % N %
Dietitian 27 36.5 32 39.0 6 19.4
Director or supervisor of

food services 10 13.5 9 11.0 7 22.6
Manager of cafeteria S 6.8 10 12,2 3 9.7
Business manager 6 8.1 6 73 S 16.1
Manager or director of

dining hall - - 6 73 4 12,9
Manager or director of union 2 2.7 4 4.9 2 6.5
Dean of wamen 3 4.1 3 Je7? - -
Domitory managexr 4 5.4 - - 2 6.5
Dean of students l l.4 2 2.5 2 6.5
Business manager and dietitian 2 2.7 1 l.2 - -
President 3 4.1 - - - -
Student-faculty board 2 2.7 1 1.2 - -
Bursar and dean of waomen l l.4 1l 1.2 - -
Dean of administration - - 1 l.2 - -
Director, department of

business and finance 1l l.4 - - - -

Supervisor of auxiliaries - - 1l 1.2 - -
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Remedial Services
Recognizing that students may enter college with deficiences ir
the areas of speech, reading, English, mathenatics, and proper study
habits, authorities in student personnel work recomend that colleges
and universities make provision in their prorsrams for such assistance
in these areas as may be neoeded by students. That colleges and uni-
versities should provide remedial services for students who need help
was suggested by Williamson as he pointed out factors related to a stu-
dent's success in college or university.
The college or university has a primary responsibility
in selecting for admission students who have basic gqualities
of intelligence and aptitudes necessary for success in a given
situation. However, many otherwise able students fail, or do
not achieve up to maximum capacity, . . . because of deficiency
in reading or study skills, because they do not budget their
time properly . « « In order that each student may develop
effective work habits and thereby achieve at his optimum poten-
tial, the college or university should provide services through
which the student may acquire the skills and techniques for ef-
ficient utilization of his ability. . « « the student may also
need remedial reading and speech services, training in effect-

ive study habits, remediation of physical conditions, counseling
concerning his personal motivations, and similar related serv-

ices. (50:7)

From Table 12 it is revealed that the speech department was re-—
ported most frequently as being responsible for the remedial speech
program, Approximately three-—eighths of the colleges and universities
in each of the three groupings reported that the speech department as-
suned this responsibility in their respective institutions. It is
shown that the English department was mentioned next in order to the
Speech department in assuning this responsibility. The title, direct-

or of speech clinic, was listed next in order by institutions in all

three groupings according to Table 12,




TABLE 12

TITLE OF PERSON (OR COMMITTEE RESPOIISIBLE
FOR REMEDIAL SPEECH

e e ettt e e e | e o A e | 7 e .

Type of Program

W T e

Person or Cammittee N % N % N %

Speech department 29 392 31 37.8 12 3847
English department 13 17.6 15 18,3 4 12,9
Director, speech clinic 9 12,2 13 15.8 2 €6e5
Speech correctionist 1 l.4 hi 1.2 1l 3e2
Speech and hearing cliniec 2 2.7 - - - -
Psychological-educational e¢linie 2 2.7 1 1.2 1l 3e2

In Table 13 it i1s shown that the English department, the depart-
ment of education, and the director of the reading clinic were most fre-

quently reported as being responsible for the remedial reading program.

TABLE 13’

TITLE OF PERSON OR CQMKITTEE RESPCNSIBLE
FOR RZMEDIAL READING

——— — _— —
Type of Program
Type I Type II Type III
(74) (82) (31)
Person or Committee N % N % N %
English department 17 23.0 26 3le7 8 25.8
Department of education 17 23.0 8 9.8 2 65
Director of reading cliniec 10 13.5 10 12.2 3 9.7
Director, student personnel
services 3 4.1 4 8¢5 - -
Paychological-educational e¢liniec - - S 6.1 1 3.2
Reading specialist 3 4.1 2 2.4 b 3.2
Counselors 2 2,7 - - 2 6.5
Orientation course 1l l.4 - - 1l Je2
Psychology department 1 l.4 - - l Se2
- - 1 1.2 - -

Director of guidance
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In the Type I institutions the English department and the department
of education were each reported by 23 per cent of the schools. The
English department assumed the responsibility for the remedial reading
program in 31.7 per cent of the Type II schools and also for the pro-
gram in 25,8 per cent of the Type IITI schools.

" An examination of Table 14 indicates that the dean of men and the
dean of women were assigned the responsibility for the remedial study
habits program in 20.3 per cent of the Type I institutions. In this
same group of colleges and universities counselors were assigned the
responsibility in 16.2 per cent of the schools and 13.5 per cent having
indicated that this function was carried on through orientation courses.
Remedial work in study habits was reported as the responsibility of the
counselors in 20,7 per cent of the schools and of the dean or director
of student personnel services in 18,3 per cent of the schools clessified
as Type II. In the Type III institutions, 22.6 per cent reported that

this responsidbility was given to the counselors.

TABLE 14
TITLE OF PERSON OR COMMITTEE RESPONSIBLE FOR REMEDIAL STUDY HABITS

L e ]
Type of Prozram

Type I Type 1II Type IIIX
(74) (82) (31)

Person or Cammittee N % N % N %

Counselors 12 1l6.2 4 20.7 ? 22.6
Dean or director of student

personnel services 6 8.1 15 18,3 2 6.5
Dean of men - women 15 20,3 4 4.9 2 6.5
Orientation course 10 13.5 6 7.3 l 3.2
Dean of students 6 8.1 3 3.7 3 9.7
Psychology &epartment 2 2.7 S 6.1 1 3.2
Director of guidance 3 4.1 4 4.9 - -
Department of education 3 4.1 - - - -
English department 1l l.4 - - - -
- - 3 3.7 - -

Paychological-educational clinie
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The academic departments concerned with the institutions of spe-
cific subject matter fields frequently have assumed the responsibility
for the remedial work in their respective fields. However, an increas-
ing acceptance of the student personnel point of view in the colleges
and universities should bring about a closer relationship between the
student personnel program and the wvarious departments in offering the
needed remedial services. The addition of psychological-educational
clinics, staffed with qualified personnel, to a program of student per-
sonnel services should increase the effectiveness of the remedial ser-

vices on the campuses able to provide such a clinic.

Orientation of Students
The orientation process is considered as a program of activities
designed to assist students in their social, scholastic, emotional,
and personal adjustment to the college or university campus.
Effective pre-college guidance and effective induction procedures
must be supplemented by a continuous program of orientation while the

student is in college. For, as Wrenn states:

Orientation is part of the counseling and group processes
carried on throughout the college yesars., In a sense, orienta-
tion is the initial step in meeting the day-by-day problems of
college life. The crientation aspect of personnel work is moat
prominent at the beginning of the freshman year and near the
end of the senior year. At the latter time the student is con-
fronted with the problem of what to do with his life after col-
lege, for which college has been a prelude. (53:290)

A program of orientation activities, then, must depend for its
success upon the effectiveness with which it is organized and adminis-
tered, as well as the type of activities which it includes. Provision

should be made for a person or cammittee to be responsible for the
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coordination of all activities which are included in the continuous
process of orientation.

The dean or director of student personnel, the dean of students,
the dean of men or dean of women, and the orientation camittee were
the four titles of persons or committees most frequently reported by
the colleges and universities as being responsible for the orientation

program according to the tabulations as shown in Table 15.

TABLE 15

TITLE OF PERSON (R CCMMITTEE RESPONSIBLE
FOR THE ORIENTATION OF STUDENTS

I
|

\

Type of Program

Type I Type II Type III
(74) (82) (31)
Person or Camuittee N % N % N %
Dean or director of student
personnel services 17 23.0 23 28,0 4 12,9
Dean of students 10 13.5 22 26.8 10 32,2
Dean of men - women 20 27 .0 7 8.5 6 19.4
Orientation camittee 9 12.2 9 11.0 8 25.8
Freshman week camittee 6 8.1 5 6e1 - -
Student personnel committee 3 4.1 4 4,9 - -
Counselors - - 4 4,9 2 65
Dean of the college 3 4.1 3 37 - -
Director of counseling and
guidance 4 5.4 - - 1 3.2
Guidance camitteea 1 l.4 3 37 - -

Coordinator of student
counseling b § l.4 2 2.4 - -
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It is also shown in this table that the dean of men or dean of
women was reported as being assigned this responsibility in 27.0 per
cent of the Type I institutions. The dean or director of student per-
sornel, the dean of students, and an orientation committee were re-
ported by 28.0 per cent, 13.5 per cent, and 12.2 per cent, respective-
ly, of the Type I institutions as being responsible for the orientation
program of the institutions. In the Type II institutions the dean or
director of student personnel services was reported by 28.0 per cent of
the schools and the dean of students by 26.8 per cent of the schools as
being assigned the responsibility for administering the orientation pro-
gram. In this group of colleges and universities the title listed as
orientation committee was reported by 1l1.0 per cent of the schools.

Further inspection of Table 15 shows that in Type III institutions
the dean of students was given the responsibility for the orientation
procram in 32,2 per cent of the schools and that the orientation com-
mittee had this responsibility in 25.8 per cent of this group of schools.
In 19.4 per cent of the schools the dean of men or dean of women was
assigned this responsibility and 12.9 per cent reported that the dean

or director of student personnel administered the orientation program.

Social and Recreational Activities
That the activities program is an important phase of college was

emphasized by Strang when she said:

Just as essential as a curriculum that meets the needs
of all the students admitted to the college or university is
a program of outside-of-class activities that provides addi-
tional experiences basic to the social education and personal
development of each student. . . . (41:244)
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Undoubtedly the extra-—curricular activities of the college or uni-
versity have an important bearing upon all that the student doesg and
achieves. Student activities offer an opportunity for the development
of leadership, self-realization, good citizenship, poise, and all-arounad
grovithe As Scott has stated:

e o o Extra-curriculum activities . . . are a part of the
life and concern of a very large proportion of students. They
make their contribution to the individual learning process and
to the development or acquisitions of attitudes, appreciations,
and kinds of behavior as well ag of information and skills.

They are a part of the camplex of intellectual, social, and
emotional factors at college which help to cause the individual
to become what he becomes, and their impact upon his personality
cannot easily be differentiated fram the impact of his other ex-
periences. (38:211)

The person or coammittee directing the student activities program
should develop a balanced program of social and recreational activities
on the campus. Lloyd-Jones and Smith place considerable importance on
a well organized and well directed program of extra-curricular activi-
ties when they point out that:

e o« o Extracurricular activities can provide the best
possible means for developing fine leaders and followers, but
this development can be very haphazard and unsatisfactory un-
less the extracurricular program is recognized as an inmportant
part of the total educational program of the institution and
placed under the direction of someone who is campetent to cul-
tivate its potentialities. . . . (27:168)

An examination of the tabulations of Table 16 shows that most ecol-
leges reported that the responsiblility for the social activities on
their campuses was delegated to a social affairs or activities cammit-
tee., The dean of women or the cambination of the dean of men and the
dean of wanen were listed by the colleges and universities as being the
persons mentioned most frequently other than the social affairs commit-

tee in assuming the responsibility for the social activities program.
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TABLE 16

TITLE OF PERSON OR COLI-ITTEE RTUSPONSIRLE
FOR THE PROGRAM OF SOCIAL ACTIVITIES

Type of Program

Type I Type II Type III
(74) (82) (31)

Person or Cormittee N % N % N %
Social affairs (or activities)

canmittee 20 27.0 30 36.6 8 25.8
Dean of wanen 20 27.0 18 22,0 4 12,9
Dean of men and dean of women 10 13.5 8 9.8 6 19.4
Director of student activities 4 S5.4 3 3.7 S 9.7
Student council 2 2.7 S5 6.1 - -
Dean of students 3 4.1 3 3.7 1 B2
Dean or director of student

personnel services 1 l.4 4 4.9 2 65
Social life and recreation

committee 3 4.1 1l 102 2 6.5
Personnel camittees 2 2.7 2 2.4 - -
Sogial director 2 2.7 1 1.2 - -
Dean (or director) of student

life 1l l.4 2 2.4 - -
Dean (or director) of student

‘fmirs 1l 1.4 h 1.2 1l 3.2
Student activities and welfare

committee 1l l.4 1 le2 h Se2
Student affairs coamittee - - 3 37 - -
Calendar cammittee 1 l.4 - - l 3.2

According to Table 16 the same number of Type I institutions list
the dean of wamen and the social affairs committes as being in charge
of the social progxram, By canbining those who reported that the dean
of wamen and the combination of the dean of men and dean of women were

responsible for the program, it was found that 40.5 per cent of the
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Type I schools place the responsibility in these two offices. The sit-
uvation was a little different in the Type II schools with 36.6 per cent
having reported that the social affalirs committee was responsible for
the social activities program. Agzain, the dean of women was responsi-
ble in 22.0 of the schools for the program with 31.8 per cent reporting
that the dean of women and the combination of the dean of men and dean
of women directed the program.

It is further shown in Table 16 that the dean of wamnen and the
combination of the dean of men and dean of women were responsible for
the social activities program in 32.3 per cent of the Type III institu-
tions. The responsibility was assigned to a social affairs committee
in 25.8 per cent of thelir schools.

A director of student activities was mentioned as being in charge
of the social activities prosram in only 5.4 per cent of the Type I in-
stitutions; 3.7 per cent ¢f the Type II institutions; and 9.7 per cent
of the Type III institutions.

The responsibility for the supervision and administration of the
program 0f recreational activities in the colleges and universities
participating in thies study seemed to be that of the physical education
department as shown in Table 17. In the Type I institutions the physi-
cal education department was named by 33.8 per cent of the schools as
being responsible for the program. In the Type III schools it is in-
teresting to note that a faculty-student recreation committee was listed
by 18.3 per cent of the schools and the physical education department
which was mentioned most frequently in the Type I schools was listed by

only 20.7 per cent of the schools in this group. Further inspection of

y




66
Table 17 reveals that the physical education department was mentioned
most frequently, 19.4 per cent, by the schools in Type I1I institutions.
However, in this same group of colleges and universities a director of
intrae-murals was mentioned by 16.1 per cent of the schools and a direct—
or of student activities by 9.7 per cent of them. The dean of men and
dean of women, algso, are listed as being in charge of the recreational
activities program by 9.7 per cent of the Type III institutions and by

12.2 per cent of the Type I institutions.

TABILE 17

TITLz OF PERSON OR CONLITTER RESTOISIBLE
FOR THE PROGRAM OF RECREATIONAL ACTIVITIES

Type of Program

Type 1 Type 11 Type III
(74) (82) (31)
Person or Camittee N % N % N %
Physical education department 25 33.8 17 20.7 6 19.4

Faculty-student recreation

committee ? 9.5 15 18.3 2 6e5
Department of health and
physical education 4 S.4 8 9.7 2 6e5
Dean of men - women 9 1z2.2 2 2.4 3 9.7
Director of intra-murels 4 S.4 3 37 5 16.1
Faculty coammittee 4 S.4 7 865 - -
Dean of students 3 4.1 S 6.1 2 65
Student couneil 4 9.5 3 37 - -
Dean or director of student
personnel services h § l.4 6 7.3 3 9.7
Dean of women 2 2.7 7 8.5 - -
Director of student activities - - 4 4,9 3 9.7
Social activities canmittee 3 4.1 - - 1 3.2
1 l.2 1 Je2

Camittee on student activities - -
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Student Discipline
With the growing acceptance of the student personnel point of
view, there has been a tendency on the part of colleges and universi-
ties to change their concept of student discipline from that of re-
striction and punitive measures to a concept in which discipline 1is
made a part of the educational pattern. Since the student personnel
program is basically a part of the educational process for the effec-
tive adjustment of students through individual and group counseling,
it plays an important role in this newer concept of student discipline,
That the disciplinary function may well be related to student
counseling is stated by Hawkes when she says:
The regulation of student conduct, in harmony with the
concept of serving the best needs of the total personality,
calls for diagnosis and appraisal on a clinical counseling
basis, in an effort to reorient the individual in the frame-
work of sociletal demands and expectations. In other words,
discipline should be educational rather than punitive, and
should consider always the rights and welfare of the individ-
ual up to the point where the rights and welfare of the group,
of which he is a part, must be considered. Disciplinary ac-
tion of a purely punitive nature should not be taken until
all remedial measures have been tried and failed., (16:117)
Approximately one-fifth of the colleges and universities in each
of the three classifications reported that the dean of men and dean of
women were responsible for student discipline according to the tabula-
tions which are shown in Table 18. In the Type I institutions the dean
of men and dean of women were reported by 21,6 per cent of the schools
as having this responsibility with a faculty discipline conmittee being
reported by l14.9 per cent, the dean of the college by 12.2 per cent,

and a student personnel cammittee by 10.8 per cent of the schools.

Table 18 also shows that in the Type II institutions the dean of men
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and dean of women were responsible for student discipline in 23,2 per
cent of their schools with a faculty discipline cammit tee being réspon-
sible in 18.3 per cent of the schools. In this same classification of
colleges and universities the dean of students and a faculty-student
camnittee on discipline were each mentioned by 11.0 per cent of the in-
stitutions. The same general pattern prevails in the Type II1I institu-
tions with a faculty discipline camittee mentioned by 22.6 per cent;
the dean of men and dean of women by 19.4 per cent; the dean Of stu-
dents by 16.1 per cent; and a faculty-student camittees on discipline
by 12.9 per cent.

TABLE 18

TITIE OF PERSON OR COMMITTEE RESPONSIBLE
FOR STUDINT DISCIPLINE

_Tyve of Program

Type I Type II Type ITI
(74) (82) (31)

Person or Cammittee N % N % N %
Dean of men ~ women 16 21l.6 19 23.2 6 19.4
Faculty discipline comittee 11 14.9 18 18.3 7 22,6
Dean of students 6 8.1 9 11.0 S5 16.1
Faculty-student committee

on diseipline 4 S.4 9 11.0 4 12,9
Student personnel camittee 8 10.8 5 6.1 2 6.5
Dean of the college 9 12.2 4 4.9 - -
Dean or director of student

personnel services 6 8.1 6 73 1l 3.2
Administrative council or

committees 1l l.4 S 6.1 2 65
Student council 3 4.1 3 37 b | 3.2
Dean or director of student

affairs b | l.4 2 2.4 l 3.2
President 4 5.4 - - - -

Student problem committee - - 2 2.4
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Student Financial Aid

Several types of financial aid including scholarshirs, grants-
in-aid, part-time employment, Tfellowships, and loans are availeble
in colleges and universities. The administration of the financial
aild program should take into consideration the need of students for
financial assistance, the amount of time which students mirht well
afford to take fram study time, the possible effect of the mental and
physical health of the student, and the possibilities of developirgs in
the students those attitudes and abilities which tend to make them in-

creasingly self-sufficient,

The need for centralizing the responsibility for the administra-
tion of financial aid in colleges and universities has been suggested

by irenn when he pointg out that:

A "gtudent personnel point of view" has seldom invaded a
financial aid program, and yet it is most necessary that this
step be taken. Tradition has it that a scholarship or a fel-
lowship has more prestife than part—-time employment or a loan,
Therefore student employment is frequently not even linked with
financial aid in the form of scholarships and loans. A student
on many campuses can ¢cet a loan, and then secure part-time work,
each fromn a different person and with no cross examination.

And yet both loan funds and employment are limited in resources.
Justice to all students is impossible with such sharp separation
of types of financial aid. Organizing as one unit in a person-

nel program the total facilities of financial aid means relating
such aid more closely to counseling information and to personnel

records. « . » (55:363)
The colleges and universities participating in this study were

asked to list the name of the person or cammittee responsible for the

administration of three financial aids to students, loans, scholar-

ships, and part-time employment.
It is shown in Table 19 that the administration of the loans was

the responsibility of a loan fund committee in 33.8 per cent of the
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TABLE 19
TITLE OF PERSON OR COMMITTEE RISPONSIRLE FOR LOANS

b —— ———— =~ = T
Type of Program

Type I Type II Type III
(74) (82) (31)

Person or Committee N % N % N %
Loan fund committee 25 33,8 22 26.8 12 38,7
Dean of men - wanen 9 12.2 12 14,6 3 9.7
Dean or director of student

personnel services 7 9.5 11 13.4 1 3.2
Business manager 6 8.1 11 13.4 4 12.9
Dean of students 4 Se.4 7 8.5 3 97
President 7 9.5 4 4,9 1l b P
Scholarship committees 1 l.4 2 2.4 3 9.7
Dean of the college 3 4,1 2 2.4 - -
Registrar 2 2.7 3 3.7 - -
Dean of administration - - 4 4,9 - -
Dean of men 3 4.1 1 1,2 - -
Scholarsghips and loans

canmittee - - - - 2 65
Student aid or loan corporation 2 207 - - - -
Cammittee on student economie

services - - - - 1l Sel

Type I institutions; 26.8 per cent of the Type II institutions; and
38,7 per cent of the Type III institutions. The dean of men and dean
of women were mentioned by 12.2 per cent of the Type 1 institutions,

by 14.6 per cent of the Type II institutions and by 9.7 per cent of the
Type III institutions as having this responsibility, The dean or d4i-
rector of student personnel services and the business manager were each
reported by 13.4 per cent of the Type II institutions as being in

charge of the loan program. It is also noted in Table 19 that the
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business manager waes reported as being responsible for administering
the loan program in 12,9 per cent of the Type III institutiors. In
the Type I schools the president was reported as being in charge of
the program in 9.5 per cent of the schools.

In addition to the titles referred to above there were eicht other
titles reported which designated)the person Oor committee responsibls
for the loan program. The number and per cent of each of these titles
in institutions in each of the three classifications of institutions
which are shown in Table 19 were: dean of students, scholarship cammit-
tee, dean of the college, registrar, dean of administration, scholar-
ships and loans committee, student aid corporation, and camittee on
student economic services.

As ghown in Table 20 the administration of the scholarship program
ssems to be the responsibility of a conmittee on scholarships in most
of the colleges and universities in each classification. This commit-
tee was reported by 36.5 per cent of the Type I institutions, 45.1 per
cent of the Type II institutions, and 48.4 per cent of the Type III in-
stitutions. In the Type I institutions the president was reported as
having the responsibility for the administration of the scholarship pro-
gram in 14.9 per cent of the schools. Approximately one-eighth of the
Type II schools reported that the dean of men and dean of women admin-
istered the scholsrship program.

If the positions designated as dean or director of student person-
nel services and dean of students may be regarded as essentially simi-
lar, it is seen in Table 20 that these two officials were reported as

being responsible for the administration of the scholarship in 10.8
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per cent, 11.0 per cent, and 12.9 per cent of the Type I, Type II, and
Type III institutions, respectively.

Other titles mentioned less frequently and which are tabulated
and shown in Table 20 were: faculty committee on student aig, registrar,
deans of colleges, admissions and scholarship cammittee, dean of admin-
istration, director of admissions, administrative council, and commit-

te® on student economic services.

TABLE 20

TITLE OF PZRSON OR COMMITTEE RESPONSIBILE
FOR SCHOLARSKFIPS

Type of Program

Type I Type II Type III
(74) (82) (31)

Person or Committee N % N % N %
Canmittee on scholarships 27 36.5 37 45.1 15 48.4
Dean of men - women 6 8.1 10 12.2 - -
President 11 14.9 3 3.7 1 3.2
Dean or director of student

personnel services 4 5.4 6 73 1l 3.2
Dean of students 4 Se4 3 Se7 3 9.7
Admissions and scholarship

conmittee 2 2.7 4 4,9 2 65
Faculty cammittee on

student aid 2 27 3 Se7 3 9e7
Rggistmr 4 S.4 2 2.4 - -
Business managexr 2 2,7 2 2.4 - -
Deans of colleges - - - - 3 9,7
Dean of administration - - 2 2.4 - -
Director of admissions 1l l.4 l 1.2 - -
Administrative council 2 2.7 - - - -
Camnmittee on student

economic services
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As revealed by an inspection of Table 21 the dean of men and dean
of women were responsible for the administration of the part-time em-
ployment program in 43.2 per cent of the Type I institutions. The dean
of student personnel services was mentioned by 12.2 per cent and the
dean of students by 10.8 per cent as having the responsibility for part-
time employment in Type I institutions. The percentage of the frequency
of mention of the title of person or cammittee in charge of part-time
employment in Type II institutions is shown to be dean of men and dean
of women, 24.4 per cent; dean or director of student personnel services,
14.5 per cent; director of student employment, 12.2 per cent; and, the
dean of students, 8.5 per cent.

It 1is shown in Table 21 that in the Type III institutions the dean
of students administered the part-time employment program in 25.8 per
cent of the colleges. Others mentioned most frequently in this group
of colleges and universities were the director of student employment,
16.1 per cent; the dean of men and dean of women, 12,9 per cent; and
the director of placement, 12.9 per cent.

Nine other titles which were reported less frequently which desig-
nated the person or camittee responsible for the part-time employment
program and which are shown in Table 21 were: president, student work
comnittee, student aid camittee, dean of the college, dean of student
affairs, comittee on part-time employment, committee on student econ-~
ocmic services, director of campus Y. M. C. A., and director of student
activities,

Tt would seem from the responses from the institutions in each of

the three classifications that the supervision and administration ot
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both loans and scholarships tended to be that of a comittee set up
for this particular purpose.

The responsibility for the part-time employment program tended to
be a responsibility of one of the personnel offices, that is, the dean
of men, the dean of women, the dean of students, and the dean or direc-—
tor of student personnel services. It is ipnteresting to note that while
the placement office on some campuses assumes the responsibility for
part-time employment, that the percentage of the respondents who report-

ed such an arrangement on their respective campuses was rather small.

TABLE 21

TITLE OF PERSON OR COIMITTEE RESPONSIBLE
FOR PART-TIME ENPLOYMENT

e e——
—

Type of Program

Type I Type 11 Type 111
(74) (82) (31)

Person or Camittee N % N % N %
Dean of men - women 32 43,2 20 24.4 4 12.9
Dean of students 8 10.8 7 Be5 8 25.8
Dean or director of student

personnel services 9 12.2 12 14.6 S 9.7
Director of student employment 1 l.4 10 1z,2 5 16.1
Director of placement 4 S.4 S5 6.1 4 12.9
Business manager 6 8.1 S 6.1 1 Je2
Student aid camnittee 2 2.7 4 4.9 1 32
Student work commit tee 2 2,7 3 3.7 2 6.5
Dean or director of student

affairs 1l l.4 2 2.4 2 6.5
Cammittee on part-time employment 2 2.7 3 3.7 - -
Dean of the college 1l l.4 2 2.4 - -
Cammittee on student economioc

affairs - - - - 1 3.2
Director of campus Y. M. C. A, - - i 1.2 - -
Director of student activities - - 1 l.2 - -
President 5 6.8 6 73 - -
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Placement and Follow-Up

The centralization of placement functions on a college or univer-
sity campus seems desirasble. Such centralization lessens the number of
contacts which a prospective employer need make prior to visiting a
campus in seeking prospective candidates for employment. Also, it should
make it much simpler for interviews to be arranged between the prospect-
ive employer and graduating students,

The placement office should have in its files all pertinent infor-
mation concerning individual graduating students who are secking employ-
ment. This information should be readily available to employing offi-
cials. Likewige, information concerning potential employment possidili-
ties, adequate description of vacancies and working conditions, and
employment trends should be kept up-to-date and made availadble to stu-
dents by the placement service. To function effectively, the placement
service needs to cooperate fully with all departments or divisions of
the college or university as well as with the potential employers.
Through close cooperation the placement office should be in a position
to nominate qualified candidates for job openings which it receives.
Also, by keeping in touch with employers it should be possible for the
pPlacement service to keep candidates for employment from all depart-
ments of the institution fully informed of opportunities for employment.

The placement of a graduate in a job should not terminate the
placement office's interest in the graduating student. A college or
university should be interested in the satisfactory adjustment of the
graduate on the job as well as essisting him in promotions and the

securing of better jobs for him. The follow-up function is closely




76
related to the placement service. Placement follow-up may be consgid-
ered to have two main purposes according to Wrenn (53:405): "™ . . .
(1) Individual student follow-up to assist the individual in his job
ad justment; and (2) more general follow-up to secure information re-
garding former students, alumni reactions, and job conditions that
will be useful in educational planning."

The colleges and universities participating in this study were
agked to list the title of the person or committee in charge of the
placement services on their respective campuses. Their replies are
tabulated in Table 22. Nearly one-half of the institutiors in each
of the three classifications reported that the responsibility for
placement on their respective campuses was in charge of a director or
supervisor of placement. Another title mentioned by institutions in
all three classifications of colleges and universities was a placement
bureau or service. This title was mentioned by 12.2 per cent of Type
I institutions, 11.0 per cent of Type II institutions, and 12,9 per
cent of Type III institutions. In Type I institutions the department
heads were reported as being responsidble for placement by 12.2 per
cent of the respondents; In Type III institutions the dean or direc-
tor of student perscnnél services was mentioned as being responsible
for the program by 12.9 per cent of the schools.

In addition to the four titles referred to above there were eight
other titles reported which designated the person or committee respon-
sible for the placement program. These titles which are listed in
Table 22 by number and per cent as reported by institutions in each

classification were: dean of the college, dean of students, director




77
of student teaching, cammittee on placement, director of student em-
ployment, alumni office, dean of instruction, and director of labora-
tory school.

TABLE 22

TITLE OF PERSON OR COMLITTEE RESPONSIBLZ
FOR PIACEMENT

Type of Program

Type I Type 11 Type III
(74) (82) (31)

Person or Committee N % N % N %
Director or supervisor of

placement 34 45,9 38 46.3 15 48.4
Placement bureau or service 9 12,2 9 11.0 4 12.9
Dean or director of student

personnel services - - 9 11.0 4 12,9
Department heads 9 12,2 4 4.9 - -
Director of student teaching 8 10.8 2 2.4 - -
Dean of the college ) 6.8 4 4.9 - -
Dean of students 2 2.7 S5 6.1 l 3.2
Committee on placement 1l l.4 4 4,9 1 3.2
Director of student employment 1 l.4 3 3.7 - -
Alumni office - - - - 2 6e5
Dean of instruction 2 2,7 - - - -
Director of laboratory school 2 2.7 - - - -

It is shown in Table 23 that the director of placement is the title
of the person most frequently mentioned as being responsible for the fol-
low-up program, This title was mentioned by 35.1 per cent of the Type I
institutions; 25.6 per cent of the Type II institutions; and by 29.0 per
cent of the Type III institutions. The dean or director of student per-

sonnel services was mentioned as being responsible for the follow-up

p
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program by 18.3 per cent of the Type II institutions and by 16.l1 per
cent of the Type III institutions. The director of student teaching
was reported by 14.9 per cent of the Type I institutions as being the
person responsible for the follow-up program in these colleges and

universities.

TABLE 23

TITLE OF PERSON OR COMMITTEE RESPONSIBLE
FOR FOLLOW-UP

Type I Type II Type III
(74) (82) (31)
Person or Coammittee N % N % N %
Director of placement 26 35.1 21 25,6 9 29,0
Dean or director of student
personnel services 1 l.4 15 18.3 5 l6.1
Director of student teaching 11 14.9 1 1.2 - -
Dean of the college 2 2.7 S5 6e1 1 Se2
Director of public relations 2 2.7 4 4.9 l 3.2
Heads of departments 2 2.7 1 l.2 - -
Dean of students - - 1 l.2 1l 362
Co-ordinator of field services 2 2,7 - - - -
Dean of administration - - 1 l.2 - -
Dean of instruction 1 l.4 - - - -
Director of off-campus activities - - 1l 1.2 - -
Director of special services 1 l.4 - - - -
Integration department 1l l.4 - - - -

The tabdbulations of the titles in Table 22 and Table 23 would tend
t0 indicate that there was a tendency on the part of the ingtitutions
in this study to assign the placement function and the follow-up func-

tion t0o the same official. For example, the director of placement was
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mentioned most frequently by institutions in each classification as
being responsible for both placement and follow-up. It is noted,
too, that the director of student teaching was mentioned as bveing
responsgible for the placement program in 10.8 per cent, and for fol-

low-up in 14.9 per cent of the Type I institutions.

Evaluation

An evaluation of the program of student personnel services is
considered an integrel part of the entire program. ZEvaluation, which
must be considered a continuous process, should indicate areas in
which the various services are of valus to the students and, also,
pointing out those areas that are ineffective for the student or the
ingtitution and need to be modified or discontinued. Hawkes has sug-
gested certain principles which must underlie any evaluative process
and may be applied to an evaluation of student personnel services.
She lista:

l., Evaluations must of necessity be in terms of speciriec
services rather than in terms of the program as a whole,

. Evaluations require a clear concept of the objective
of the service being evaluated, and they should check the ef-
fectiveness of the technigques and procedures used to achieve
those objectives.

3. Plans for the installation of new personnel services
should include plans for the evaluation of those services.

4. Although evaluation is more effective if it is planned
on a long range basis, it cannot wait for the developments of
ideal instruments and procedures.

S5 Evaluation should be in terms of the needs of the per-
sons whan the service is designed to serve: students, faculty,
administration, and the society of which they are a part.

6. Criteria used in evaluations should be varied and com-~
prehensive and should not be restricted to academic achievement
alone. (16:120-121)
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It is shown in Table 24 that the responsibility for the evalua-
tion of student personnel services was delegated to a student person-
nel committee in 32.4 per cent of Type I institutions, 20.7 per cent
of the Type II institutions, and 25.8 per cent of Type III institu-
tions. The dean or director of student personnel services assumed
this responsibility in 18.3 per cent of the Type II institutions and
10,8 per cent of the Type I institutions. The Type III institutions
reported that the dean of students was responsible for the evaluation

of student personnel services in 16.1 per cent of their institutiomns.

TABLE 24
TITLE OF PERSON OR COMMITTEE RESPOKNSIBLE FOR EVALUATION

et g ——— —— most— — ——————— —————
— ——— p— e — —— —————

Type of Program
e I e II Type 1III
%74) %82) (31)
Person or Conmittee N % N % N %
Student personnel cormmittee 24 32.4 1?7 20,7 8 25.8
Dean or director of student

personnel services 8 10.8 15 18,3 2 6.5
Dean of students 6 8.1 7 B.5 S5 l6.1
Faculty guidence committee 2 2.7 6 7e3 2 6.5
Administrative council 1l l.4 3 3e? - -
Dean of men - women 2 267 2 2.4 - -
Director of counseling 3 4,1 - - - -
President 2 2.7 - - - -
Curriculum council 1 l.4 - - - -
Dean of adminigtration - - 1 l.2 - -
Dean of instruction - - 1 1.2 - -
Director of public relations - - 1l 1.2 - -

Evaluation cammittee l l.4 - - - -
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It is interesting to note that approximately two-thirds of the
Type I and Type II institutions and slightly over one-half of the
Type III institutions have indicated that they have a person or a
comnittee responsible for the evaluation of student personnel ser-
vices., As was suggestad above, a continuous evaluation of the student
personnel services should bring personnel workers to a clearer under-
standing of thelr common objective. However, an institution of higher
education needs to evaluate all of its resources which contribute to
the education of the student if he is to be assisted in developing to
the limits of his potentialities., To consider the student as a whole
and to individualize the educational program cannot be accoamplished by
the personnel staff working alons or independent of the instructioneal
staff and other administrative units. The evaluation process, if it
is to meet the needs of the individual student, must be a cooperative

undertaking carried on by all agencies of the college or university.

Sumnary

The purpose of this chapter was to present the firdinge concern-
ing the student persomnel services provided by the colleges and uni-
versities participating in this study. The presentation included the
title of the person or committee responsible for administering each
of the services provided by the cooperating institutions.

A totel of 187 colleges and universities, classified into three
groups according to type of program offered, returned the question-
naire. The three groups were:

Type I. Institutions offering programs which were primarily

teacher preparatory.
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Type II. Ingtitutions offering programs which were liberal arts
and general, teacher preparatory, and terminal-occupational.

Type 1I1., Institutions offering programs which were liberal arts
and general with one or more professional schools.

None of the 187 colleges and universities failed to provide for
the selection and admission of students and for the orientation of stu-
dents. More than 90 per cent of the institutions in each of the three
classifications indicated that they provided for the following services:
part-time employment, counseling, social activities, testing, a physical
health program, housing program, loans, recreational activities, student
discipline, food services, and cumulative personnel records. The provi-
sion for a mental health progrem was mentioned least frequently by in-
stitutions in each of the three classifications.

The registrar was reported as being responsible for the selection
and admigsion of students in approximately two-fifths of the Type I and
Type III institutions and approximately in three-fifths of the Type II
institutions. Two other titles reported by the respondents next in
order to the registrar were an admissions comnittee and a director of
admissions.

In the Type I and Type III schools the registrar was mentioned
most frequently, and second in order by Type II schools, as being re-
sponsible for the cunulative personnel records. The dean or director
of student personnel gservices was mentioned most frequently as having
this responsibility by the Type II institutions. Other titles which
were mentioned by at least ten per cent of the institutions included

the dean of men and dean of women and the dean of students.
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The responsibility for counseling tended to wvary fram one class—
ification to the other. The dean of men and dean of women assumed
this responsibility in approximately two-fifths of the Type I institu-
tions and in approximately one-fifth of the institutions in the Type
II and Type I1II classifications.

The dean or director of student personnel services was mentioned
most frequently by the Type II institutions, approximately three-~
tenths of them, as being responsible for the counseling program. The
dean of students and the director of counseling and guidance were each
mentioned by 22,6 per cent of the Type IIT institutions as being re-
sponsible for the counseling program.

The responsibility for the adminigtration of the testing program
differed from one classification to the other. A director of testing
was reported as being responsible for this phase of the personnsl pro-
gram by one-fourth of the Type III schools. About one-eighth of the
Type II schools and less than ten per cent of the Type I schools re-
ported this title. The dean or director of student personnel services
was mentioned most often by the Type I and Type II schools as being re-
sponsible for the testing progrem. Other titles which were mentioned
by at lesast ten per cent of the institutions in one or more aof the
classifications included the director of counseling and guidance, the
psychology department, dean of students, dean of men, and testing com-
mittee.

The college physician or director of health services was reported
most frequently as being responsible for the administration of the

physical health program by institutions in each of the three types of
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program. Three other titles which were mentiomed by ten per cent of
the schools in one or more of the classifications were: a health com-
mittee, the director of physical education, and the college nurse.

Sixteen different titles were reported by the colleges and univer-
slties to indicate the person or committee responsible for the mental
health program. The dean or director of student personnel services
was reported as having this responsibility in approximately one-eighth
of the institutions in each of the Type I and Type II groupings. No
title seemed to be mentioned frequently enough to attach any signifi-
cance to it. However, by combining titles which would require person-
nel with a strong background in psychology it was found that such titles
were reported by 1l7.8 per cent of Type I institutions, 13.4 per cent
of Type 1I institutions, and 29.1 per cent of Type III institutions.
Included in these titles were: psychologist, psychiatrist, psycholog-
ical-educational clinic, mental hygienist, and the department of psy-
chology.

The responsibility for the administration of the housing of stu-
dents was that of the dean of men and dean of wamen in 54.l1l per ocent,
47.5 per cent, and 22.6 per cent of Type I, Type 11, and Type III in-
stitutions, respectively. There was a tendency on the part of the
Type III institutions to assign this responsibility to a director of
housing since 41.9 per cent of these institutions reported this title.
The most canmon designation of the person in charge of the food serv-
ices in the Type I and Type II institutions was a dietitian., A direc-
tor or supervisor of food services was the title most frequently men-

tioned by Type III institutions.
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Institutions in each of the three classifications reported three
titles, namely, speech department, English department, and director
of speech c¢linie, all in the same order, as= being responsible for the
work in remedial spesech. The remedial reading program tended to be
the responsibility of the English department, the department of educa-
tion, and the director of the reading clinic. In tke Type I institu-
tions the department of education was mentioned just as often as the
English department.

Counselors were reported most frequently in the Type 11 and Type
III institutions as being resgponsible for administering the program of
remedial study habits. In the Type I institutions the dean of men and
dean of women were reported most often by the respondents as having
this responsibility. Two other titles, the dean or director of student
personnel services and orientation courses were also reported by more
then ten per cent of the institutions in one or more of the classifi-
cations.

The responsibility for the orientation program in the participat-
ing institutions seemed to be largely that of the following persons or
cammittees: the dean or Airector of student personnel services, the
dean of students, the dean of men and dean of wamen, and an orientation
cammi ttee.

The social affairs (or activities) comnittee was the most cammon
designation of the comittee responsible for social activities as re-
ported by colleges and universitieﬁ in each of the three classifica-
tions. The dean of men and the dean of wamen were named next in order

$t0 the social affairs comittee as assuning this responsibility. The
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program of recreational activities was reported most frequently as
being administered by persons or cammittees with the following titles:
physical education department, faculty-student recrsation committee,
director of intramurals, and dean of men and dean of women,

Colleges and universities tended to report that the dean of men
and dean of waomen were responsible for student discipline. However,
approximately the same number as reported the dean of men and dean of
women in each classification reported the assignment of this responsi-
bility to a faculty discipline camittee. A faculty-student committee
on discipline, the dean of students, the student personnel ccmmittee,
and the dean of the college were other titles reported by at least ten
per cent of the institutions in one or more of the classifications.

A loan fund committee was reported most frequently by institu-
tions in each classification as being responsible for administering
student loans. Other titles menticned by ten per cent of the schools
in one or more of the classifications included the dean of men and
dean of women, the dean or director of student personnel services,
and the business manager,

Scholarships were reported as being administered by a cammittee
on scholarships by 36,5 per cent, 45.1 per cent, and 48,4 per cent of
Type I, Type II, and Type III institutions, respectively. Type I in-
stitutions reported that the president administered the scholarship
program in 14,9 per cent of their institutions. The dean of men and
dean of wamen were reported as having the responsibility in 1l2.2 per
cent of the Type II institutions.

Student aid through part-time employment was administered by the
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dean of men and dean of women in 43.2 per cent, 24.4 per cent, and
12,9 per cent of Type I, Type 1I, and Type III institutions, respec-
tively. The dean of students was reported most frequently by the
Type III schools with 25.8 per cent of them having reported the re-
sponsiblility for part-time employment being in this office. Other
titles which were reported by ten per cent of the institutions in
one or more of the classifications included the director of student
employment, the dean or director of student personnel services, and
the director of placement.

The responsibility for both placement and follow-up was reported
most frequently as being that of the director or supervisor of place~
ment by colleges and universities in each of the three groupings. The
placement bureau was mentioned by more than ten per cent of the insti-
tutions in each of the three classifications as being responsible for
the placement function. Type I institutions reported that department
heads and the director of student teaching were responsible for place-
ment in 12.2 per cent and 10.8 per cent of their institutions, respec-
tively. The dean or director of student personnel services assumed
the responsibility for placement in 11.0 per cent and 12.9 per cent of
Type II and Type III institutions, respectively. The responsibility
for follow-up, in addition to the director of placement, was reported
as being that of the director of student teaching in 14,9 per cent of
the Type I institutions and that of the dean or director of student
personnel services in 18.3 per cent and 16.1 per cent of Type II and
Type III institutions, respectively.

The student personnel committee was reported most frequently by
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ingtitutions in each of the three classifications as being responsible
for the evaluation of student personnel services. Two other titles,
the dean or director of student personnel sgervices and the dean of
students were mentioned by more than 10,0 per cent of the institutions
in one or more of the groupings as being responsible for evaluating

the student personnel services,




CHAPTER IV

PROVIDING FOR TEE COORDIMNATICN OF
STUDENT PZIRSOINEL SERVICES

It is the purpose of this chapter to present data as revealed by
the questionnaire concerning the administration of student personnel
services in state colleges and universities as follows: (1) trends
in the assignment of the responsibility for the coordination of stu-
dent personnel services; (2) difficulties encountered in the admini-
stration of the student personnel program; (3) specific techniques
used in coordinating personnel services; and, (4) suggestions to a
person or a committee responsible for the administrative organization
of student personnel services.

The same grouping and classification of institutions as was pro-
posed in Chapter I and followed in Chapter III, for purposes of com-
parison and analysis, was used in this chapter. It will be recalled
that the 187 participatihg colleges and universities were divided in
three groups according to type of programs offered as follows:

Type I. Ingtitutions offering programs which were primarily
teacher preparatorye.

Type II. Institutions offering programs which were liberal arts
and general, teacher preparatory, and terminal-occupational.

Type III. Institutions offering programs which were liberal arts
and general with one or more professional schools.

The coordination of the personnel services provided for college
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students and the integration of the effort of all persons involved,
80 that duplication will be eliminated and all services will reenforce
each other, 1s an important aspect of the efficient functioning of a
program of student personnel service.

Administrative practices, in colleges and universities which rec-
ognize admissions, orientation, counseling, housing, mental health,
physical health and development, extra-curricular activities, finan-
cilal aid, placement, follow-up, and social adjustment as a part of the
total educational process along with the intellectual development of
college students, are likely to be different from administrative prac-
tices which have developed in institutions of higher education whose
primary concern has been focused on the intellectual development of the
students,

The organizational pattern of a student personnel program tends
to vary from campus to campus according to local circumstances. The
program must be developed by each institution in accordance with its
facilities, training and experience of the staff, philosophy, type of
students, local history, and the inter-relationship of the personnel
services to the instructional program.

Student personnel services have grown up on many campuses without
a predetermined plan for coordinating the services provided by the sev-
eral agencies concerned with aiding the individual in his adjustment to
college life. For example, Lloyd-Jones (27:26-27) reports that in one
institution in which she attempted to survey the personnel work being
done and to discover by wham it was performed, "it was evident that

thoss participating in the program had no clear ideag as to who was
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performing which personnel functions or as to how those doing the
various kinde of personnel work were related to each other and to
other administrative officers of the institution.”

That student personnel services need to be coordinated both
with one another and with other aspects of the institution's educa-
tional activities in order to permit an integrated approach to serv-
ing the needs of the whole student was suggested by MacRae as he
discussed the organization for student personnel:

The formalization of the concern for the total develop-
ment of the student 1s evidenced today on almost every campus
in some type of personnel services, These services have grown
up on many campuses in an unplanned way with a variety of de-
partments and officers performing personnel functions with
little or no relationship to one another. As a result there
is competition among the various agencies in their efforts to
serve the students. To be effective agencies in maximum stu-
dent development, these services need to be coordinated with
one another and with other aspects of the total educational
program. (28:52)

There has been a trend on the part of colleges and universities
t0 place the responsibility for the coordination and direction of the
various student persornnel services under one administrative head who
is responsible directly to the president.

Responsibility for the Coordination of
Student Personnel Services

The questionnaire was constructed in such a manner as to make
it possible for colleges and universities to indicate whether or not
the responsibility for the coordination and direction of student per-~
sonnel work in their respective institutions was assigned to any one

person. An examination of Table 25, which gives the responses from

all institutions answering the questionnaire, shows that the
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responsibility for the coordination and direction of student person-
nel work was assigned to one person in 56.8 per cent of Type I insti-

tutions, 80.5 per cent of Type II institutions, and 77.4 per cent of
Type III institutions,

TABLE 25

REPLIES CF COLLEGES AND UNIVERSITI=ZS TO TH- QUESTICN,
"1S THERE ANY PERSON TO HOM THE RESPONSIBILITY
FOR THE COORDINATION AND DIRECTION OF STUDENT
PERSOINI.TL "JORK IN YOUR COLLEGE IS ASSIGKNED?"

Type of Program

Type I Type 1II Type III
(74) (82) (31)
Reply N % N % N %
Yeos 42 56.8 66 80.95 24 774
No 32 43,2 16 19.5 ? 22.6

Title of the Person Responsible for
the Administration of Student
Personnel Services

The one hundred thirty-two colleges and universities which indi-
cated that the coordination and direction of student personnel work
was the responsibility of one person in their respective institutions
reported seventeen different titles for this person as revealed in
Table 26. The two titles mentioned most frequently were dean or 4i-
rector of student persornel services and dean of students. The dean
or direator of student personnel services was the title mentioned by

31 per cent of the Type I institutions, 43.9 per cent of the Type II

institutions, and 16.7 per cent of the Type III institutlons.



THE OFFICIAL RESPONSIBLE FOR THZ ADHIKISTRATION
OF STUDENT PERSONNEL SERVICES

TABLE 26
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Type of Program

Type I Type 11 Type II1I
(42) (66) (24)

Title N % N % N %
Dean or director of student

personnel services 13 31.0 29 43,9 4 18,7
Dean of students 10 23.8 16 24,2 3 54,2
Dean or director of student

affairs 3 7.1 2 3.0 3 12.5
Director of counseling and

guidance 4 9.5 3 4.5 - -
Dean of men 2 4.8 2 3.0 2 83
Director of student personnel

and guidance 1 2.4 4 6.1 - -
Dean of women 3 7.1 l 1.5 - -
Coordinator, student personnel

services 1l 2.4 2 3.0 - -
Coordinator of student

counseling 1l 2.4 1l 1.5 - -
Dean of administration - - . - -
Dean of the college - - 2 3.0 - -
Desan or director of student

life 1 2¢4 1 1.5 - -
Director, department of student

personnel services 1 2.4 - - 1 4,2
Chairman, committee on co-

ordination of student affairs - - - - l 4.2
Chairman, counseling service

coamnittee 1l 2.4 - - - -
Chairman, student welfare
Dean of student welfare - - 1 1.5 - -




94
The title, dean of students, was mentioned by 54.2 per cent of the
Type 1III institutions and by 24.2 per cent and 23.8 per cent of Type
IT and Type I institutions, respectively.

A further examination of Table 26 shows that five of the types
of officials listed by Type III institutions could be classified as
personnel officers, namely, dean or director of student personnel ser-
vices, dean of students, dean or director of student affairs, dean of
men, and director of department of student personnel services. The
positions designated by these five titles were reported by 95.9 per
cent of the Type III institutions. The duties of the chief personnel
official would be thought of as being primarily the administration and
supervision of the program of student personnel services, Approximate-
ly 94 per cent of the titles in Type II institutions could be classified
as personnel officers. At least eleven of the thirteen titles reported
by the Type I institutions, constituting approximately 95 per cent of
the ingtitutions in this group, could be classified as personnel offi-
cers. The two remaining titles in this group, chairman of counseling
service committee or chairman of student welfare camittee, might well
be people with special training in student personnel wark.

It would seem from the data in Table 25 and Table 26 that there
was a definite tendency on the part of colleges and universitlies in
each of the three classifications to assign the responsibility for the
coordination and direction of the student personnel program to a person
or an officiel who could be classified as a personnel official rather
than the traditional administrative officer of the college or univer-

Bity.
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To Whom is the Chief Coordinating
Officer Responsible

The colleges and universities which indicated that the coordi-
nation and direction of the student personnel work was under the
direction of one person were asked to indicate to whan he was re-
sponsible. The tabulations in Table 27 show that three titles were
reported, namely, the president, the dean of the college, and the
dean of the faculty. It is significant to note, however, that over
90 per cent of the institutions in each of the three classifications
reported that the chief administrative personnel officer was respon-

sible directly to the president.

TABLE 27

REPLIES TO THZ QUESTION, "™TC WHOM IS CHIEF ADMINISTRATIVE
OFFICER OF STUDENT PERSOIINEL STRVICES RESPONSIBIE®?"

Type of Program

Type I Type I1I Type III
(42) (66) (24)
Responsible to: N % N % N %
President 38 90.4 61 92.4 23 95.8
Dean of the college 2 4.8 4 6.1 1l 4.2
Dean of the faculty 2 4.8 l 1.5 - -

Experts in the area of student personnel wark in higher education
generally recommend that the person charged with such duties as budget-
ery control, staff recammendations, and the reqponsibi;ity for the co-~-
ordination between the various services in the student personnel pro-

gram should report directly to the president of the institution. It is

evident fraom the data in Table 27 that the official responsible for the
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direction of the student personnel work in the participating institu-

tions, with few exceptions, reported directly to the president.

Effective Date of Coordinated Program
An examination of Table 28 gives the years during which institu-
tions with a coordinated and directed program of student personnel

services put their existing plans into effect.

TABLE 28

YEAR IN WHICH THOSE INSTITUTIONS WITH A COORDINATED
PROGRAM OF STUDENT PERSONNEL SERVICES PUT
THEIR ORGANIZATICNS INTO EFFECT

Type of Program

Type I Type II Type III
(42) (66) (24)

Year N % N % N %
1926 - 1930 1 2.4 1l 1.5 1 4,2
1931 - 1935 1 2.4 3 4,5 - -
1936 -~ 1940 S 7.1 6 9.1 1 4.2
1941 - 1945 7 14.3 12 18.2 7 29.2
1946 -~ 1950 30 71.4 44 866.7 15 62,5

These data show a significant trend toward a goordinated program
in recent years. It is significant to note that of the colleges and
universities with a coordinating officer that 85.7 per cent of the
Type I institutions, 84.9 per cent of the Type II institutions, and
91.7 per cent of the Type III institutions had put their plans into
effect since 1941, A further analysis of these data provide a strongly
significant indication of a trend toward the coordination of student
personnel services with 71.4 per cent of Type I institutions, 66.7 per
cent of Type II institutions, and 62.5 per cent of Type III institu-
ticns having reported putting their plans into effect since 1946.
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Academic Rank of Chief Personnel Officer
A sumary of the replies to the question, "Does the chief admin-

istrative officer of student personnel services have academic rank?"
is presented in Table 29. More than 70 per cent of the institutions
in each of the three classifications which reported that one person
was responsible for the coordination and direction of student person-
nel work indicated that this person had academic rank. There were
14,3 per cent of the Type I institutions and 18.8 per cent of the Type
ITI institutions which reported that academic rank was not given to

their respective faculties.

TABLE 29

REPLIES OF COLLEGES AND UNIVERSITIES TO THE QUESTICN,
"DOES THE CHIEF ADMINISTRATIVE OFFICER OF STUDENT
PERSONNEL SERVICES HAVE ACADENIC RANK?"

Type of Program

Type I Type I1IX Type III
(42) (66) (24)
Reply N % N % N %
Yes 31 73.8 48 72.7 18 75.0
No 5 11,9 9 13,8 6 25.0
None of the
fagulty ranked 6 14.3 9 18.8 - -

The institutions which indicated that the chief personnel officer
had academic rank were asked to indicate the academic rank of this
official. Thess replies are suwmarized and presented in Table 30,

The Type I institutions reported that 90.3 per cent of these

officials held the rank of professor or associate professor.
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Similarly, in Type II institutions it was reported that 93.8 per csent
of these officials were either professors or associate professors.
None of the chief personnel officers in Type III institutions held
academic ranks other than that of professor or associate professor.

It is apparent from the data presented in Table 29 and Table 30
that the colleges and universities cooperating in this study gave aca~
demic rank to the person regponsible for coordinating the student per-~
sonnel program. Authorities have recommended that qualified people in
the field of student personnel work be given faculty rank commensurate
with that of the teaching faculty. In a discussion of the organization
and administration of student personnel programs, Seidle has recammend-
ed that "The members of any established student personnel organization
should not be isoclated within the college structure but should, when
qualified, be offered the benefits ordinarily associated with faculty

rank and status."” (39:35)

TABLE 30

ACADENMIC RANK OF THE OFFICIAL RESPONSIBLE FOR THE
ADMINISTRATION OF STUDENT PERSONNEL SERVICES

Type of Program

e I Ty?o I1 e IIX

31) 48) 18)
Academic Rank N % N % N %
Professor 19 61.3 27 56.3 12 66,7
Assoclate professor 9 29,0 18 37.5 6 33.3

Assistant professor 3 9.7 3 6.2 - -
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Use of Advisory Cammittees or Councils

Because it i3 generally recammended that the personnel adminis-
trator be assisted by a cammittee or council in carrying out estab-
lished policies and in furthering the student personnel program, the
question of the extent to which such officials were assisted by ad-
visory groups was an important one. It was interesting to f£ind ac-
cording to the data presented in Table 31 that approximately 80 per
cent of the officials responsible for the coordination of the student
personnel program in institutions in each of the three classifications

were assisted or advised by committees or councils.

TABLE 31

REPLIES TO THE QUESTION, "IS THE CEIEF ADMINISTRATIVE
OFFICER OF STUDENT PERSONNEL SERVICES ASSISTED
OR ADVISED BY A COMMITTEE OR COUNCIL?"

——
. —

Type of Program

Type I Type II Type IIX
(42) (66) (24)
Replies N % N % N %
Yes 34 81,0 54 81.8 19 79.2
No 8 19,0 12 18,2 S5 20.8

The titles of the advisory camittees or councils reported as
working with the person responsible for the direction of the student
personnel program are shown in Table 32. These existing cammittees
or councils were variously designated as the student personnel com-
mittee, guidance committee, counseling service committee, personnel

council, advisory council, committee on student affairs, student
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The predominating

title in more than 50 per cent of the institutions in each of the

three classifications was the student personnel cammittee.

Approx-

imately one-fifth of the Type II and Type III institutions, also,

reported that this advisory group was called the guidance camittee.

In 14.7 per cent of the Type I institutions this advisory body was

designated as the personnel council.

TABLE 32

TITLES OF ADVISORY COMMITTERES OR COUNCILS

Type of Progrem

Type I Type 11 Type I1II
(34) (54) (19)

Titles N % N % N %
Student personnel committee 18 52.9 30 55.6 12 63.2
Guidance committee 2 5.9 10 18.5 4 21.1
Counseling services committee 2 5.9 S 9.2 - -
Personnel council S5 14.7 2 3e6 - -
Advisory council 3 8.8 ) 5.6 - -
Cammittee on student affairs 1 2,9 3 5.6 2 10.5
Student welfare committee 1l 2.9 1 1.9 1l 5.2
Student 1ife committee 2 5.9 - - - -




101

Difficulties Encountered in the Administration
of Personnel Services

The questionnaire provided an opportunity for the respondents to
answer the question, "What particular difficulties have you met in the
administration of the student personnel program on your campus?” The
answers were tahulated under the headings as shown in Table 33. The
chief problem facing student personnel workers in the participating
colleges and universities seemed to be that of the need for more cleri-
cal assistance since it was mentioned by 48.6 per cent, 4l.5 per cent,
and 38.7 per cent of Type I, Type II, and Type III institutions, re-
spectively,

TABLE 33
DIFFICULTIES IN THE ADMINISTRATION OF THE STUDENT PERSONNEL PROGRAM

Type of Program

Type 1 e II Type III
74) 82) (31)

Itenm N % N % N
More clericel assistance 36 48,6 33 41.5 12 3867
More time for counseling 27 36.5 28 34,1 9 29,0
Better understanding of person-

nel point of view by faculty 25 33.8 26 31.7 11 35.5
More trained personnel 17 22.9 19 23.2 8 25.8
Need for coordination of person-

nel services 21 28.4 9 11,0 3 9.7
Need for in-service training

program 9 12,2 13 15.9 S 16.1
Need for better conmmunication

with faculty 15 20,3 11 13.4 - -
Need for better facilities 10 13.5 12 14.6 3 9.7
Need for larger budget 8 10.8 8 9.8 S 16.1
Better understanding of per-

sonnel point of view by

the administration 4 5.4 3 3.7 1 Se2
No canment 9 lz2.2 11 13.4 . ] 9.7
No special difficulty 6 8.1 6 7e4 4 12.9
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The next three greatest needs in which there seemed to be common
agreement among the respondents from each of the three classifications
of institutions were: (1) more time for counseling; (2) a better under-
standing of the personnel point of view on the part of the faculty; and,
(3) more trained personnel.

It is noted in Table 33 that there seemed to be consideradble vari-
ance between the institutions from one classification to the other in
regard to the need for the coordination of student personnel services.
As 18 shown in the table, 28,4 per cent of the Type I institutions in-
dicated a need for the coordination of student personnel services,
while only 11.0 per cent and 9.7 per cent of the Type II and Type III
institutions, respectively, indicated this need. A careful check of
these responses revealed the fact that the indication of the nesd for
coordination of student personnel services was made, in each instance,
only by the respondents fram colleges and universities which had indi-
cated that they did not have a person to whom the responsibility for
the coordination and direction of student personnel work was assigned.
It will be recalled from Table 25 (p. 92) that 32 of the Type I, 16 of
the Type II, and 7 of the Type III institutions had indicated that
there was no person on their respective campuses to whom the responsi-
bility for the coordination of the student personnel program was as-
signed. There seemed to be much closer agreement when the responses
from the non-goordinated institutions were used as a basis of compari-
son. It sesmed significant that 66 per cent, 56 per cent, and 43 per
cent of the non-coordinated Type I, Type II, and Type III institutions,

respectively, indicated a need for the coordination of student personnel

4
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services on their respective campuses.

The need for better communication with the faculty was reported
as a difficulty by 20.3 per cent of the Type I institutions and 13.4
per cent of the Type II institutions., It would seem from the responses
reported by 12.2 per cent, 15.9 per cent, and 16.1 per cent, respect-
ively, of the Type I, Type I1II, and Type III institutions, that the pro-
gram of student personnel services could be improved if an in-service
training program could be provided.

Two other difficulties mentioned by some respondents fram institu-—
tions in each classification were: (1) the need for a larger budget
and, (2) a better understanding on the personnel point of view on the

part of the administration.

Techniques Used in Coordinating Personnel Services

Because coordination is usually thought of as meaning more than
an administrative structure, the respondents were requested to indl-
cate the specific techniques which they had found useful in coordinat-
ing personnel services.

An inspection of Table 34 shows that planned staff meetings was
the technique reported by 45.9 per cent, 52.4 per cent, and 54.8 per
cent of Type I, Type II, and Type III institutions, respectively.
Bulletins, newsletters, and handbooks were reported as being used by
39,0 per cent of Type II institutions and 35,5 per cent of Type IIX
institutions. This particular technique seemed to be used less fre-
quently by the Type I institutions as it was mentioned by only 14.9

per cent of them,
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The use of cammittees composed of faculty, students, and members

of the personnel staff and the use of individual conferences as tech-
niques for coordinating student persomnel services were reported by

approximately the same proportion of colleges and universities in each

of the three classifications.

TABLE 34

SPECIFIC TECHNIQUES USED TO COCRDINATE
STUDENT PERSONNEL SERVICES

Type of Program

Type I Type II Type III
(74) (82) (31)

Item N % N % N %
Planned staff meetings 34 45,9 43 S52.4 17 54,8
Bulletins, newsletters, and

handbooks 11 14.9 32 39.0 11 355
Commit tee meetings, (faculty,

personnel staff, and

students 14 18.9 13 15,9 6 19.4
Individual conferences 12 16.2 1z 14.6 3 9.7
Discussions at faculty

mee tings 15 20.3 8 9.8 1 3.2
Informal staff meetings

(refreshments served) 9 1z2.2 6 74 2 65
Faculty-counselor workshop

with consultants 6 8.1 S 6.1 1l 3.2
In~-service training program 3 4.1 3 Se7 1l 3e2
Orientation period

for new staff members - - 3 3.7 - -

Rotation of coammittee
personnel - - 1l l.2 - -

No camment 11 14.9 1l 13.4 4 12.9
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Discussions at faculty meetings was reported as a useful tech-
nique in coordinating the personnel services by 20,3 per cent of the
Type I institutions. Only 9.8 per cent of the Type II institutions
and 3.2 per cent of the Type III institutions reported the use of
this technique.

Other techniques which were reported as being useful in the co-
ordination of student personnel services are listed as follows: in-
formal staff meetings (refreshments served), faculty-counselor work-
shops with the aid of consultants, an in-gervice training program, an
orientation period for new staff members, and the rotation of cammit-
tee personnel.

That colleges and universities seemed to recognize the need for
an understanding of the personnel program on the part of the students,
faculty, and administretion as well as the personnel staff was appar-
ent fram the various techniques reported as being useful in coordinat-
ing the program. With a mutual understanding of the personnel program
on the part of students, faculty, administrators, and personnel warkers,
it would seem that some of the difficulties encountered in the adnin-
istration of the personnel program might well be removed.

Suggzestions to Person or Connittee Responsible
for the Administrative Organization of
Student Personnel Services

Personnel peopls dealing directly with the problem of student per-
sonnel administration on college and university campuses should be able
to make significant observations, in terms of their experiences, con-

cerning the administrative organizetion of student personnel services.
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With this thought in mind, the questionnaire was constructed so as

to include the question, "In terms of your experience what sugges-

tions would you make to a person or committee responsible for the

administrative organization of student personnel services?" It did

not seem feasible to include all of the responses to this guestion,

80 only representative statements are being presented. The order in

which the statements are presented does not presume to indicate the

relative importance of one statement over the other.

1.

2.

3.

4.

S.

6.

7.

8.

The person charged with the administration of the student
personnel services should be placed in an administrative
position coordinate with the dean of the instructional
phase of the college and the business manager of the
college. This office should coordinate all activities
beginning with recruitment of students, following through
with placement and follow-up.

Try to secure an over-all program approved by the faculty
and administration. Each of the services should have a
policy camittee. Be sure to designate specific respon-
sibilities to subordinate personnel officers. Plan for
a continuous checkup on the efficiency of each service,

I would make sure that all persons working in student
personnel work were responsible to the same individual.

Relieve the persons selected to do the administrative
organization from all other responsibilities and give
them sufficient clerical help.

See that specific duties and responsibilities are assigned,
and that there is no overlapping of authority.

Prepare a definite job analysis with resulting job descrip-
tion and definition of duties,

That effective means for administrative control of all
personnel functions be placed in the hands of a trained
personnel worker and that he be required to exercise
these controls.

Make an analysis of the available services on your campus.
Determine the goals and objectives of a program in view of
needs and realistic viewing of resources.



9.

10.

11,

14.

15.

lé6.

i7.

19.

20.
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In organizing a new gystem, progress gradually and use the
resources on your campus as far as possible. Make it an
all-college program, using faculty and staff and students,
rather than merely an administrative program. Centralize
the responsibility for the program, but decentralize the
actual functioning of the program.

Be sure that student personnel services have equal status
with instructional services.

Avoid including those persons in your personnel who do
not believe in the program and will not cooperate with
other staff members. It is better to eliminate them at
the start even if it means transfer to another position.

Make changes slowly., Be humble about the contributions
of student personnel work. Don't be prejudiced against
academic achievement.

Have specific plans and designated persons to help carry
out these plans. Keep faculty a2nd students informed of
plans and progress. Keep plans flexible., Invite and
accept advice when practical and possible.

Bs assured of sufficient clerical help. Faculty counselors
should be relieved of partial academic load to do the nec-
essary counsseling. Suggest the use of an advisory personnel
couneil.

Keep faculty and administration informed and interested in
what you are doing.

Student partieipation in the personnel planning is of great
assistance in the smooth running of the program. When
using faculty members as advisers, give them information
enough to enable them to do an effective job., Reporting
back to them on referrals is especially important.

Careful planning and designation of responsibilities are
essential to a successful personnel program.

Set up a personnel committee and have it determine the
ob jectives and make plans for evaluating the progream.

Examine what others have done, seek advice, and study your
own situation. Plan your student personnel program in terms
of local needs of the students and the institution.

Determine the services to be rendered. Allocate specific
sorvices to individuals best qualified to handle same. Pro-
vide for the coordination of these services.
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22.

23,

24,

25,

26.

27,

28.

29,
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ldove slowly, but keep moving. Select people to add to
your staff who are cooperative and willing to work. iake
use of students on commit tees.,

Proceed slowly. Discuss your plans wish the faculty and
students who will be effected by the organization or reor-
ganization of services, Have your duties defined so all
may know them. Be sure faculty personnel members (commit-
tee members) are trained persons in personnel or share the
personnel point of view.

Be sure that the idea permeates the institution that per-
sonnel services are everybody's responsibility rather than
the job of one specialist or a few personnel workers,
Carefully select those individuals to whom confidential
material is entrusted be they of faculty rank or adminis-
trative rank,.

I would suggest a most careful evaluation of the needs and
purposes of a specific student personnel program. Decide
first what one is trying to do. Next, try to develop a
realization that no one person or agency is solely respon-
sible for all personnael services. Rather, these services
exist as a distributed function of all mambers of the
faculty and student body. The profession, full-time per-
sonnel workers should try to harness and direct the efforts
of the entire academic community in personnel endeavors.

If the services are being centralized for the first time,
take it easy and be patient about the inevitable resist-
ance,

Develop a clear-cut pattern of organization. Select key
personnel with the greatest of care. They must enjoy the
respect of faculty members and students. Xnlist the co-
operation of students whenever possible on cammittees or
projects.

It is important to arrange for carefully planned and exe-
cuted staff meetings and bulletins to keep both the starf
and the entire faculty informed.

Pirst sell the idea to key members of the faculty and
after the services have been organized the rest of the
staff will accept work.

Build one phase at a time. Be glad for unexpected support
found in surprising places. Start with available resources

and build fram there,
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31.

32,

33.

34,

35.
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Plan a program suited to the local needs. In deciding
on type of administrative organization consider the
qualifications of the persons working in the organiza-
tion. Above all find ways and means of developing
sensitivity to the personnel point of view. Without
this sensitivity the program will fail. Also, facili-
tate easy and frequent cormmunication of all staff
mambers and faculty.

The head of the student personnel organization should
rank with other persons who are directly resvonsible to
the president. The dean of men and the dean of women
should normally be members of the student personnel staff
with duties assigned in connection with all students in-
stead of duties being restricted to men and wamen, as the
case may be. The faculty should be involved in counseling
along with certain specialized counselors. All activities
of the campus related directly to the student welfare,
such as social activities, student employment, discipline
and conduct, student morale, admissions, orientation,
placement, housing, health and recreation, should be
placed administratively under the person concerned with
student welfare as his chief administrative function.

Be sure that the administration is so0ld on the value of
personnel services and is kept informed as to the progress
of the work, Select faculty members to assist who are
sympathetic to and trained in persomnel work if possible.
Plan for a program of in-service training for personnel
workers and faculty. Continue to evaluate the program.

Make the person responsible for the student personnel pro-
gram coordinate with other administrative heads who are
directly responsible to the president. Maintain among the
faculty a conviction that needs of students are not com-
pletely met in the classroom. Personnel pecple need to
demonstrate the effectiveness of the program. Faculty
must know what is being done.

Have plenty of time allocated for the work. Spend a great
deal of time orienting the faculty. Hold numerous sessions
with students. Invite students to membership on committees,

I would advise anyone setting up a program to study care-
fully the objectives, plans of procedure, and discuss
these plans carefully with the administration, the faculty,
and the students. Move slowly and surely forward in the
establishment of the progranm.
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37

38.

39.

41.
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Have an orientation program for administration and faculty
memhers before an attempt is made to set up the program.

A workshop with a national figure provided the means by
which we were able to introduce the program to the faculty.
Plan to move slowly, taking one step at a time.

Move slowly. Bring faculty along for wholehearted interest
and participation. Relate personnel work to instruction
and common interests of teachers. Strive for consistency

ir all educational matters with respect to actually practic-
ing the concept of the personnel point of view.

Start with educating the faculty and administrative staff
to the personnel point of view and get them to feel the
need for a centralized office through which all personnel
mat ters can clear.

A successful program requires time for development and
work must be done with students, faculty, and staff members,

Start with the minimum of trained personnel available,
Utilize as many faculty members as possible, Be sure that
the faculty is in on every step so that the personnel serv-
ices will not be compartmentalized.

Select a competent person to coordinate all personnel work
in the college. Inaugurate any new plan slowly and only
after much comittee work and orientation of the faculty
and administration.

Take it slow and easy. The more information made available
to faculty about students, the better, particularly if same
of the data requires the faculty member to start asking
questions.

Bs patient., Do not try to organize the whole thing at once.
Try for some advancement each year., Take the faculty and
administration with you. Do not run off and leave them.

These statements tend to reflect a sensitiveness to many of the

problems sncountered in the organization and administration of the

student personnel services. Suggestions on which there geemed to be

common agreement were: (1) the chief personnel official should be co-

ordinate with other persons who are directly responsible to the
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president; (2) plan the personnel program tc meet the local needs;
(3) define specific duties and responsibilities for people working
in the personnel program; (4) provide adequate clerical help; (5)
provide for student and faculty participation in the planning; (6)
keep faculty, students, and administration informed concerning plans
and progress; (7) plan to make recoammended chanses with complete un-
derstanding on the part of all concerned; (8) provide for an in-
service training program; and (9) provide for an evaluation of the

student personnel programe.

Summary

The purpose of this chapter was to present firdings concerning
the administration of student personnel services in state colleges
and universities as follows: (1) trends in the assignment of the
responsibility for the coordination of student personnel services;
(2) dirfficulties encountered in the administration of the student
personnel program; (3) specific techniques used in coordirnating per-
sonnel services; and (4) suggestions to those responsible for the ad-
ministrative organization of student personnel services,

For purposes of comparison and analysis, the cooperating col-
leges and universities were classified into three groups according
to type of program offered as follows:

Type 1. Institutions offering programs which were primarily
teacher preparatory.

Type II. Institutions offering programs which were liberal

arts and general, teacher preparatory, and terminal-occupational,
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Type III. Institutions offering programs which were liberal arts
and general with one or more professional schools.

The responsibility for the coordination and direction of the stu-
dent personnel program was reported as being assigned to one person by
56.8 per cent, 80,5 per éent, and 77.4 per cent of the Type 1, Type II,
and Type III institutions, respectively.

The two titles most frequently reported to designate the person re-
sponsible for the coordination of the program of student personnel ser-
vices were the dean or director of student personnel services and the dean
of students. BMore than 90 per cent of the institutions with a coordinated
program, in each of the three classifications, indicated that the chief
peraonnel official was directly responsible to the president.

There was a significant trend toward the coordination of student per-
sonnel services in the participating colleges and universities in each of
the three groupings. During the period from 1941 to 1950 it was found
that 85,7 per cent of the Type I institutions, 84.9 per cent of the Type
I1I institutions, and 91.7 per cent of the Type III institutions had est-
ablished a coordinated plan., The trend toward the coordination of the
personnel services was more significant with 71.4 per cent, 66.7 per cent,
and 62.5 per cent of the Type I, Type I1, and Type III institutions, re-
spectively having reported putting their plans into effect since 1946.

More than 70 per cent of the institutions in each of the three class-
ifications which reported that one person was responsible for the direc-
tion of the student personnel work indicated that this person had academic
rank. The rank of professor or associate professor was given to the chief

personnel officer in 90,3 per cent of the Type I institutions, in 93.8 per
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cent of the Type II institutions, and in all of the Type III institu-
tions which had coordinated programs.

Approximately 80 per cent of the institutions with coordinated
programs indicated that the chief personnel officer was assisted or
adviged by a committee or council. The predominating title of this
committee or council in more than 50 per cent of the colleges and uni-
versities in each of the three groupings was the student personnel com-
mittee.

The four greatest needs reported by the respondents in order to
remove some of the difficulties encountered in the administration of
the student personnel program were: (1) more clerical assistance; (2)
more time for counseling; (3) a better understanding of the personnel
point of view on the part of the faculty; and, (4) more trained per-
sonnel.

It seemed significant that the need for coordination was reported
by 66 per cent of the Type I institutions, 56 per cent of the Type II
institutions, and 43 per cent of the Type III institutions which had
previously reported that their respective colleges and universities
414 not have a person to whom the responsibility for the coordination
and direction of the student personnel program was assigned.

The four techniques found useful in coordinating personnel ser-
vices in which there seemed to be cammon agreement among the respond-
ents fram easch of the three groupings were: (1) planned staff meetings;
(2) bulletins, newsletters, and handboocks; (3) the use of committees
composed of students, faculty, and members of the personnel staff; and,

(4) individual conferences.
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Suggestions from the respondents concerning the admiristration
of the personnel program tended to emphasize the importance of the
following: (1) the chief personnel official should be coordinate with
other persons who are directly responsible to the president; (2) des-
ignate specific duties and responsibilities to personnel and commit-
tees; (3) provide for student and faculty participation in the plan-
ning; (4) keep faculty, students, administration, and personnel staff
informed on plans, progress, and contemplated changes; (5) plan the
program to meet specific local needs; (6) provide adequate clerical
assistance; (7) provide for an in-service training program and the use
of consultants; and (8) provide for a continuing evaluation of the per-

sonnel services.




CHAPTER V

THE ADMINISTRATIVE ORGANIZATION OF THE
STUDENT PERSCNNEL SEEVICES

In the preceding two chapters of this study, the phases of the
student personnel program dealing with the services currently pro-
vided, the responsibility for the coordination of the services, ad-
ministrative difficulties encountered, and specific technigues for
coordination as revealed by data from the questionnaire have been
discussed.

It is the purpose of this chapter to present a description of
the administrative organization of student personnel services in six
selected colleges and universities which furnished detailed informa-
tion concerning their personnel programs.

From Chapter I it will be recalled that when the conpleted forms
were received from the cooperating institutions, the investigator se-
lected eighteen of the institutions for the purpose of interviewing
the person who completed the questionnaire, and also, for the purpose
of requesting a description of the student personnel organization 1in
their respective 1nst1tutiona.1 Care has been taken to omit confi-

dential statements and information.

1 Acknowledgement is made of the assistance of the officers of
the American College Personnel Association and of the Student Person-
nel Association for Teacher Education, in selecting the institutionmns.
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College A

This was a state supported college which offered a program of
liberal arts, general, and teacher preparatory education. It was

located in the North Central region,

Organizational Pattern of the College

The student perscnnel organization on this campus was headed by
a Dean of Students. Coordination of the student personnel activities
with other activities on the campus was achieved by the Dean of Stu-
dents through membership on the President's Cabinet. Other members
of the cabinet were the Assistant to the President, the Director of
Instruction, the Director of Graduate Studies, the Director of Field
Services, the Controller, the Director of Clinical Services, and the

Director of Teacher Education.

Organization of the Division of Student Personnel

The Division of Student Personnel was headed by a Dean of Students
who was directly responsible to the President for the administration of
the Division., He was charged with the responsibility of the selection
and supervision of division personnel, the correlation of intradivision-
al functions and the coordination of the activities of this division and
other administrative divisions. It was his duty to supervise student
records, divisional finances, and standards of student conduct and coun-
seling. He was acting registrar and was responsible for the direction
of the program of academic counseling in which many members of the

faculty participated,
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He served as a member of the committees on (1) Graduation and
Admissions to Candidacy, (2) Curriculum, (3) Credit by Examination,
and, (4) Substitutions. Further devices for the coordination of stu-
dent personnel services with other phases of institutional activity
by the Dean of Students included cooperation with the Controller in
planning registration, the supervising of faculty reports concerning
students, and serving as chairman of the divisional supervisors and
the personnel counselors.

Included in the Division of Student Personnel and supervised by
the Dean of Students were the following offices and services described
in the words of the Dean of Students from this particular college:

The Dean of Wamen supervises student soclal activities,
student organizations, and student employment, assists the
Dean of Students in safeguarding the general welfare of wamen
students, teaches orientation courses and serves as part time
personal counselor.

The Dean of Men supervises admissions, orientation,
veterans' affairs, rehabilitation students, acts as secretary
of the Scholarship Committes, assists the Dean of Students in
safeguarding the general welfare of men students, teaches or-
ientation and serves as a part time personnel counselor.

The Supervisor of Placement aids students in finding
emp loyment during vacation periods, and helps graduates to
£ind permanent positions in their chosen fields. He has on
file in his office notices of civil service examinations and
of vacancies in various organizations,

The Supervisor of Health Services is concerned both with
the general health of students and with the provision of treat-
ment for those who need medical services. Associated with her
are two full-time nurses, a part-time physician and three part-
time nurses.

The Supervisor of Student Housing is an interdivisional
officer responsible to the Dean of Students and the Controller.
He supervises all housing of students both on and off campus
and is responsible for the general welfare of students so far
as it can be served through the housing function.
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The Supervisor of Testing is responsible for the admini-
stration, scoring, tabulating, and reporting of all entrance
examinations, all standardized aptitude and achievement tests
and questionnaires used in counseling, guiding and selecting
students by this college.

The Clinical Psychologist 1s responsible for the thera-
peutic counseling of all persons referred to him by the Dean
of Students, personnel counselors or other members of the
faculty .

Personnel Counselors:

l. counsel each student who needs help in the selection
of a curriculum and see that the student is assigned
to and put into communication with his curriculum and
departmental or interdepartmental counselors as soon
as he has made a choice of a curriculum;

2. o¢ounsel and guide all students who are referred to
the Dean of Students by members of the faculty;

3. report to teachers and others who are properly con-
cerned, pertinent results of interviews;

4. guide students with unusual emotional, social, voca-
tional, or educational problems;

5. preregister and register all students who are unde-
cided regarding the curriculum they wish to pursue;

6« participate in guidance clinics arranged by the Dean
of Students.

Departmental Counselors:

l. aid the student in learning what required courses
he must include in a major or minor taken in the
counselor's department;

2. guide the student in selecting the elective courses
he may include in such a major or minor;

3. advise the student, if necessary, when he preregisters,
and initial his preliminary registration card;

4, file with the Dean of Students a list of office hours
during which he will be available to students through-
out the designated preliminary registration period.

Interdepartmental Counselors:

l. aid the student in learning what courses are required
for the interdepartmental major or minor of his choice;

2. help him select the elective courses to be included in
such a major or minor;

3., guide the student in initiating and completing any nec-
essary substitutions in his interdepartmental major or
minor;
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file with the Dean of Students a list of office hours
during which he will be available to students through-
cut the designated preliminary registration period.

Curriculum Counselors:

1.

2.

Se

4,

Se

6.
7.

guide the counselee in the choice of (a) electives

to meet group requirements, (b) free electives, (c)
alternative courses or programs of study;

counsel and aid the student in preparing and present-
ing apolications for reasonable substitutions;

be sure the student understands and observes all State
Board and faculty regulations regarding certification
and graduation requirements;

approve or refuse to approve the student's proposal
to drop a course or change fram one course to another;
see that both the preliminary registration and the
registration schedules of each counselee conform to
all catalogue regulations;

sign the counselee's preliminary registration card;
help the student understand clearly the consequences
involved and bring about the best possible registra-
tion of the student even if complete agreement cannot
be reached, when conflicts arise between two or more
departmental counselors of the student regarding the
major or minor courses to be taken during a particu-
lar semester or summer session.

Teachers as Counselors:

which
stand

1.

2.

Se

4.

Se

6.

Probably the best counseling relations are those
exist between the teacher and the student who under-
one another. It is hoped that each teacher will:

teach every student to observe the courtesies and the
policy regarding class attendance;

welcome students who want to talk over problems, both
those raised by the course and others of a more per-
sonal or philosophical nature;

help students understand the consequences of the vari-
oug alternatives to be weighed in making important
decisions;

take a personal interest in each student and guide
wherever necessary in order to help every student to
live at his best;

report significant counseling interviews to the Dean
of Students;

seek to know as many as possible of his students well
enough to give them approximate character ratings on
the class card at final marking periods;
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7. 1report significantly good conduct or achievement by
any student and also information which may aid per-

sonnel counselors in correcting the inefficiencies
or less worthy activities of any student,

College B
This was a state supported college which offered a program of

teacher preparatory education. It was located in the Rocky Mountain

region.

Organizational Pattern of the Collegs
The student personnel organization was headed by a Director of
Student Personnel. He served as a member of the Executive Council
which was the advisory group for the President of the College. Other
members of the Council were the Director of Instruction, the Director
of Public Relations, the Director of Business and Finance, and the

Director of the Graduate School,

Organization cf the Department of Student Personnel

All out—of-class activities and services for resident students
were supervised by the Department of Student Personnel which was headed
by the Director of Student Personnel. These services and activities in-
cluded admissions, veterans' counseling, testing, registration and rec~
ords, student health services, counseling, housing, soclal activities,
student employment, and student loans and scholarships,

A Personnel Council which included representatives of each in-
structional division of the college as well as major administrative
officers in the Department of Student Personnel constituted an advisory

committee whose chief function was to assist department members in
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plannirg and executing effective personnel practices.
There follows a brief description of the various student person-
nel services and activities which were administered and coordinated

through the Student Personnel Department.

Admissions. All inquiries for information concerning admission

from prospective students were referred to the Director of the Depart-
ment of Student Personnel. Much information about all phases of col-
lege 1life was given throusrh this department. Instructions for making
application, evaluation of credité, orientation materials, catalogs,
and other general information which was given by this department were
considered by this institution to be of great importance to every stu-
dent entering for the first time. A Committee on Admissions camposed
of members of the personnel department acted on all applications for

admission,.

Orientation. All new students were required to attend a Freshmen

Week Program for four days prior to the opening of tkhe fall quarter,
During this period students were given a battery of placement tests
measuring scholastic aptitude, achievement in various scholastic filelds,
special eptitudes, and interests. Data from these tests were made a-
valilable to faculty advisers to wham students were assigned for assist-
ance in the planning of their respective programs of study.

Group orientation meetings with advisers were held once a week
throughout the first gquarter a student was enrolled. Orientation in-
cluded a discussion of general college rules and regulations, instruc-

tion on how to study, information on self-appraisal, career planning,
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and tre use of the library. Opportunities for individual conferences

with the student's adviser were provided through these weekly meetings.

Registration and records. The Registrar was included in the De=-

partment of Student Personnel. This office was responsible for the
registration procedure and for keeping complste and accurate academic
records of all students. All changes of programs, withdrawals from
college, and the dropping or adding of courses were cleared in the
Registrar's office.

Closely associated with the Regisgtrar and, also, a part of the
Department of Student Personnel was the Supervisor of Records. The
main functions of this office were: (1) to secure information, (2) to
agssemble information, and (3) to disseminate information. Pertinent
information relative to all aspects of student life were included in
a system of cumulative personnel records. These records were readily
accessible to student personnel officers, to administrative officers,

and to members of the faculty.

Housing. The housing of students was directly under the supervi-
sion of the Supervisor of Housing. This officer was administratively
considered in the Department of Student Personnel although he worked
closely with the Department of Business and Finance. The Dean of Women,
the Men's Counselor, and the Supervisor of Housing represented the De-

partment of Student Personnel in coordinating residence hall affairs.

Veterans advisement, Veterans' problems relating to subsistence,

certification, eligibility, and training objectives were cared for

through the Men's Counselor. Following interviews, he guided them to
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those best qualified to facilitate their adjustment, cooperated with
their faculty advisers, and acted as liaison officer betweean the Vet-

srangs Administration and the students.

Social activities. The social activities on this campus were co-

ordinated through the Department of Student Personnel., The Director
of Student Personnel was chairman of the College Calendar Committee.
The Director of the Union was a member of the personnel staff and was
responsible for the supervision of the social activities in the Student
Union Building. Policies with respect to the campus social life was
determined by a joint student—-faculty council which included represen-

tation from the Student Personnel Department.

Health services. The Health Service was under the supervision of

a registered nurse. A physician was present for one hour each morning
and for an hour and a half each afternoon. A nurse wasg always on duty
during daytime office hours. Health examinations were given during a
student's first quarter of residence by‘collego—employed physicians.
The results of the physical examinations were used in advising students
as to their scholastic work and living programs, and in determining to

extent of physical activities.

Student employment. The Department of Student Personnel acted as

the clearing house in the matter of student employment. Employment
needs of students were kept on file and all employers of students, both
on-campus and off-campus, were referred to this department when report-

ing job possibilities for students. Every effort was made to find places
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of employment and to systematize this service so that the largest poss-

ible number of students could be helped through part-time employment.

Scholarships and loan funds. While the Controller was the custo-

dian of the funds available for scholarships and loans, the actual ad-
ministration of all such aid to students was administered through the
Department of Student Personnel. The policies concerning loans and
scholarships were set up by a Comnittee on Loans and Scholarships which
had as its chaiman the Director of Instruction. The Dean of ¥Women and
the Men's Counselor were members of this committee representing the De-
partment of Student Personnel., These last mentioned members of this com-
mittee investigated most of the cases seeking scholarships or loans and

their recommendations were usually followed by the Controller.

College C
This was a state supported college which offered a program of lib-
eral arts and general, teacher preparatory, and terminal-occupational

education, It was located in the Pacific Coast region.

Organizational Pattern of the College
A President's Council which consisted of the principal adminis-
trative officers of the college served as a management aid to the Presi-
dent. Members of this Council included the Executive Dean, the Dean of
Instruction, the Dean of Students, the Dean of Educational Services and
Summer Session, and the Business Manager. The function of this commit-
tee was to advise the President on instructional and administrative

matters. Other camittees of the college, except those specifically
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designated by the President, reported to this Council. The Council
studied and summarized committee reports, made recommendations for

action and transmitted these reports to the President.

Organizetion of Student Personnel Services

The student personnel program was under the general direction of
a Dean of Students who was directly responsible to the President. The
Dean of Students was responsible for the direction and coordination of
the counseling, testing, admissions, academic records, student activi-
ties, student health, and placement work in the college. With members
of the personnel staff and with the cooperation of the instructional
staff, it was his responsibility to plan an in-service training program
for faculty advisors in an effort to develop effective techniques for
student advising and counseling in the college.

There follows a list of the offices which were under the supervi-
sion of the Dean of Students with a brief listing of the main functions
performed by each of the offices described in the words of the respond-
ent from this college:

Admissions Officer:

1. Evaluates records of students seeking admission.

2. Adviges students in the institution desiring transfer
to other schools, such as medicel schools, engineer-
ing schools, other universities and colleges, of the
academic requirements.

3. Adjusts credits of students transferring into the
college, including evaluation of military experience.

4., Makes special studies of admission policies and pro-

cedures.
5. Supervises the academic records work of the college.
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Registrar:

1.
2.
Se
4.
S.
6.

7.

Maintains academic records of the college.

Maintains a student roster.

Reports grades of students.

Upon request, prepares transcripts of student records.
Prepares probation and disqualification lists.
Distributes college bulletins to high school
counselors.

Manages the college's registration procedure.

Director of Counseling:

1.
2,

Se.
4.

5.

Does personal and vocational counseling.

Guides the counseling program, including the academic
counseling of the college.

Reviews difficult student personnel cases.

Manages the loan and scholarship funds of the college
from the standpoint of assignment of money to quali-
fied students. (Bookkeeping done in the business
office.)

Helps plan the student testing program, including the
development and validation of test material.

Director of Testing:

1.
2.

Se
4.

S.

6.

Administers general tests and special tests relating
to personal and vocational guidance.

Makes item analyses and validity and reliability tests
of examinations prepared by the college.

Administers the college testing program.

Makes statistical studies relating to the test program
of the college.

Prepares tests used in selection, placement, and
academic testing of students.

Advises faculty members in methods of objective test
preparation, when asked.

Director of Student Activities:

1.
2.

Se
4.

S.

Supervises and counsels student activities.

Works with student and faculty in establishing policies
for extra-curricular activities and events.

Keeps the social calendar for the campus.

Supervises housing of all students from the standpoint
of sanitary, economic, and moral considerations.

Does personal and vocational counseling.

Director, Student Health Service:

1,

Conducts medical examinations for students at registration




pPeriods and at other times deemed necessary.

2. Supervises the college sanitation program, person-
ally investigating on-campus housing and feeding
facilities,

3. Gives emergency medical service when needed.

4, Assists in the planning of health education,

5. Maintains files and health records.

6. Orders and maintains medical supplies and equipment.

Director of Placement:

l. Develops the program for placing students,

2. Maintains teacher, non-teacher, and part-time student
Placement records.

3. Refers students to prospective employers.

4, Keeps a file of requests from employers.

5. Makes follow-up studies of placements to evaluate the
effectiveness of the teaching in relation to the suc-
cess of students placed.

6. Makss referrals of part-time student help.

University D

This was a state supported university which offered a program of
liberal arts and general education and had two professional schools.

It was located in the North Atlantic regione.

Organizational Pattern of the University
The student personnel organization on this campus was headed by
a Dean of Student Administration. Coordination of the student person-
nel activities with other activities on the campus was achleved by the
Dean of Student Administration through membership on the University
Council., Other members of the Council were the Assistant to the Presi-
dent, the Treasurer, the Secretary, the Dean of the Liberal Arts Col-

lege, the Dean of the Graduate School, and the deans of the two pro-

fessional colleges.
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Organization of Student Personnel Services

The student personnel organization was headed by a Dean of
Student Administration who was responsible for the coordination and
general supervision of student activities and welfare outside of the
formal academic activities. The activities in this area included
supervision of student health, counseling, living arrangements, em-
pPloyment service, extra-curricular activities, student financing,
academic record keeping, and maintenance of academic standards. The
services and agencies canposing the student personnel services are
described in the following paragzraphs.

The Admissions Office was responsible for contacting prospective
college students, processing their applications, corresponding with
them, distributing bulletins and catalogues, and finally, selecting
the students.

The Recorder's Office conducted registration, maintailned the aca-
demic records, issued grades and transcripts, checked the students'
records and advised them of thelr progress toward graduation. It was
closely allied with the Admissions Office. Veterans' routine contacts
with the Veterans Administration regarding educational benefits were
handled through this office.

The Testing and Counseling Service was under the direction of a
person with a degree in psychology and with extensive teaching and
counseling experience. Other members of the staff included a psychol-
ogist, a counselor, a consulting clinical psychologist, a consulting
psychiatrist, and a psychometrist. This service assisted students in

discovering vocational abilities and aptitudes, self-evaluation, and
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in the development of sound educational plans and objectives. Person-
al counsel and guldance were offered to those students facing problems
of emotional and social adjustment, It was the university's official
testing agency charged with the testing program in connection with the
Orientation Week Program and such other testing as might be referred
to them. In cooperation with the Admissions Office, it furnished the
schools of the state the benefits of the university's trained person-
nel for testing and information concerning the problems of guidance.

The Office of the Dean of Wamen was responsible for the assign-
ment of rooms in the women's residences and approved the housing of
off-campus women who were not living at home, In cooperation with the
student social comittee, the social calendar was arranged through this
office. Waomen students in need of financial assistance or those who de-
sired employment during the college year were referred to this office
for assistance,

The Office of the Dean of Men was concerned with the over-all
ad justment of men students to university life. Areas such as peresonal
finance, scholarships, work opportunities, absences, dormitory life,
and fraternity houses were included in the responsibilities of the Dean
of Men.

The University Health Service was under the direction of a physi-
cian, Two other physicians were also on the staff. Through this ser-
vice the university was making provision for the protection, improve-
ment, and maintenance of student health. Registered nurses were on
duty at all times. Individual health guidance was given through person-

al conferences with the university physicians.
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The Placement Bureau maintained a close contact with business and
industry in order to bring employment opportunities to the atiention
of students and alumni. Guidance was given in the selection of employ-
ers and proper methods of interviewing employing officials. An effort
was made to place the graduate in the type of work best suited to his
individual qualifications and aptitudes., The Placement Bureau and the

Counseling Service had a close working relationship.

College ¥
This was a state supported college which offered a program of
liberal arts and general education and had two professional schools.

It was located in the Southwestern region,

Organizational Pattern of the College
The student personnel organization on this campus was headed by a
Dean of Students. Coordination of the student personnel activities with
other educational activities on the campus was achieved by the Dean of
Students through membership on the President's Advisory Council. He al-

80 served as an advisory member of the Academic Senate.

Organization of the Division of Personnel
The Division of Personnel was headed by a Dean of Students who was
directly responsible to the President. This division was responsible
for developing, supervising, and continuously evaluating services de-
signed to meet the needs of the students on this particular campus. In
addition to being a member of the President's Advisory Council and the
Academic Senate, the Dean of Students was a member of the Admissions Com~

mittee and the Student Aid Cornmittee,
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Included within this general administrative unit were the follow-

ing offices and services described in the words of the respondent from

this particular college:

Dean of Students:

l.

2.
Se

4,

Se.
6e
7
8.
9.
10.

1l.

Has the general supervision of all staff within the
division.

Administers the policies of the Student Aid Committee.
Develops employment opportunities for students and the
wives of students.

Works with the faculty in the development of the stu-
dent personnel viewpoint and encourages the faculty to
participate in the counseling program.

Directs and supervises the general guidance and coun-—
seling program of the college.

Directs the pre-registration guidance of prospective
students,

Provides a program of orientation for freshmen and new
students.

Coordinates the work of student procurement,

Serves as an advisor to the student cammission.

Is responsible for the conduct of studenta. (Serves as
coordinator in all discipline cases.)

Works with faculty advisor of the Greek Council in the
administration of Greek Life Policies, particularly in
respect to pledging procedures.

Cooperates with the deans of the three schools in the
administration of attendance problems. Absences due
to college sponsored activities were cleared through
this office.

Counselor for Women:

l.
2.
Se
4,
S.

6.

Schedules all events and is in charge of the college
social calendar,

Cooperates with the Director of the Student Union in
social planning, usage and traditions in that unit.
Directs student organizations and bdbrings all under
the financial plan of the college.

Administers Pan-hellenic rulings and pledging system
for sororities. Also supervises sorority records.
Is responsible for personal problem advisement for
all waomen s tudents,.

Serves as an advisor to the Dean of Students and the
Discipline Committee in cases involving female students.
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Counselor for Men:

1.

2.
§.
4.
5.

6.
7.

Prepares, plans for, and administers the orientation
program for ¥reshmen Days. (Coordinates the orienta-—
tion program so that all freshmen and new students
benefit through better adjustment.)

Supervises the development and preservation of the
student cunulative personnel records for men.

Acts as the Dean of Student's representative on all
fraternity matters.

Serves as advisor to the Dean of Students and the
Diseipline Committee in cases involving male students.
Is responsible for personal problems advisement for
all male students.

Administers the college testing program.,

Cooperates with the Education Department in the
remedial reading program for all students.

Director of Housing:

1.

2.
Se.

4.
S.

6.
7.

8.

Is responsible for all assignment to rooams or apart-
ments in college owned housing.

Maintains reservations list for rooms and apartments.
Provides furniture and other necessary equipment for
all students housing.

Supervises health and sanitation in the residence areas.
Selects and supervises residence hall staff and employees
in cooperation with the Dean of Students.

Maintains apartment and residence hall inventories,
Cooperates with the Business Office in the collection
of residence hall and apartment revenue.

Supervises off-campus housing facilities including
fraternity and sorority houses.

Director of Placement:

l.
2.

3.
4,

S.

6.

Initiates and accepts enrollments of graduates and
former students with the Plscement Bureau.

Prepares credentials and keeps credentials up-to-date
for all current enrollees.

Cooperates closely with deans and department heads.
Provides interviews for students with prospective
employers both on and off campus.

Investigates vacancies before placement and attempts
to place enrollees in desirable positions according
to ability and fitness, interest, and scholarship.
Directs check of effectiveness of graduates after they
have been placed in a position.
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College
l.
2.
3.

4.
Se

6.
7e
8.
9.

10.
11.
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Prepares and maintains adequate and continuing place-
ment records.

Makes provisions for assisting graduates who are voca-
tionally maladjusted.

Physician:

Admini sters the student health and hospitalization
progranm.

Responsible for establishing and maintaining a high
standard of health conditions throughout the campus.

is available to college students in emergencies on a
24~-hour basis.

Provides for a physical examination of all new students.
Treats all regular cases of student illness and pre-
scribes medicines.

Performs operation on students under the Student Health
Plan (with the consent of the parents.)

Inspects all residence units and the dining hall for
sanitation.

Checks physical records of each student and informs
parents of any corrective work needed,

Reports illness causing absences to instructors con-
cerned and the Dean of Students.

Supervises the work of the college nurses.

Cooperates with the Dean of Students in the supervision
and administration of the entire student health program.

Director of the Student Union Building:

1.

2.

Has general supervision of the student union buildings
including:

a. Cleanliness and sanitation

b, General operation

¢c. Employment of workers

d. Protection of property including fire, theft,

and depreciation

e. Upkeep and repairs

f. Purchasing of equipment and supplies

g€e Inventories
Recommends and works out policies with the Dean of Stu~
dents in connection with the operation of each division
of the student union building including:

a. The cafeteria

be The canteen

¢. The bookstore

d. The recreation room

e, The barber shop

f. The grocery shop
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3« Supervises social 1life within the student union
building and is administratively responsible for
scheduling all activities within the building. In
this respect, he cooperates directly with the Coun-
selor for Women who is in charge of social life in
general,

4. Responsible for the establishment of worthy tradi-
tions in the union building, particularly as follows:

a. Dress of gstudents

b. Conduct of students

c. Appearance of the auxiliaries in the union
d. Traditional activities

5. Prepares annual financial report on the condition of
each auxiliary enterprise in the union building.

University F

This was a state supported university which offered a proesram of
liberal arts and general education and had five professional schools.

It was located in the Northwest region.

Organizational Pattern of the University

The student personnel organization on this campus was headed by
a Dean of Students. Coordination of student personnel activities with
the activities of other divisions and agencies on the campus was a-
chieved by the Dean of Students through membership on the President's
Advisory Council. Other members of the Council were the Vice President
of the University, the Business Manager, the Administrative Assistant
to the President, the Dean of the College of Liberal Arts, the Dean of

the Gradﬁato School, and the deans of the professional schools.

Organization of Student Personnel Services
The Dean of Students was responsible to the President for super-
vising and coordinating the personnel agencies, for preparing and re-

commending a budget for personnel services, and for submitting annually
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a report on the effectiveness of the personnel services. The Dean of
Students was assisted by a Personnel Committee composed of the admin-
istrative heads of the various gstudent personnel arencies and students
representing both men and waomen,

The Admissions Office was responsible for pre-college counseling,
admissions, and the orientation program. The staff in this office was
responsible for interpreting admission requirements to prospective stu-
dents, receiving applications of students seeking admission, and evalu-
ating the suitability of the applicants for admission. The orientation
of new students involved the planning and coordinating of the activities
engaged in by new students during the week prior to the opening of the
regular college year,

The Registrar was in charge of registration procedures and respon-
sible for the official records of the students. In addition to the
scholastic record of the students, this office recorded data from the
admissions records and the testing service. Information was made avail-
able to the dean of students, dean of men, dean of women, counselors,
academic advisers, and other qualified staff members having need of such
information.

The principal function of the Dean of Men's office was to coordin-
ate the several agencies which contributed to the welfare of men stu-
dents, While some of the duties were disciplinary in nature, most of
the duties consisted of personal counseling, the adjustment of environ-
mental conditions, aid in problems of finances, extra-—scurricular activ-
ities, and social behavior.

Through the Dean of Women's office such services as the following
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were provided for women students: vocational assistance through indi-
vidual and group conferences; counsel in housing arrangements; finan-
clal aid through loans and part-time employment; guidance in extra-
curricular activities; and ﬁersonal counseling.

A Director of Houéiné in cooperation with the Dean of Men ard the
Dean of Women was responsible for the supervision of campus residences,
including making and administering the budget, room assignments, the
employment and supervision of a staff, the purchasing of new equipment,
and the phyéical upkeep of the residences. Approved off-campus housing
wag cleared through this office, too.

Tests for all new students were administered, scored, and reported
to the registrar, counselors, and advisers by the Testing and Counsel-
ing Service under the direction of a Director of Testing and Counseling.
Additional tests and other diagnostic devices were administered if re-
quested by faculty members, counselors, advisers, administrative officers,
or by a student in conference with a staff member of the Testing and
Counseling Service. Diagnosis and recamendations for achievement
difficulties in reading and general study habits were available. Com-
plete counseling service was available to students based on a careful
survey of aptitudes, abilities, interests, and achievements. The staff
included clinical psychologists, counselors, and a psychometrist.

The Student Health Service was under the direction of the college
physician., Each new student, upon entering, received a medical examin-
ation, and whenever necessary, students were re-examined and advised
regarding their physical condition. A physicien was on call at all

times for illnesses and emergencies occurring off the campus and in
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the student's homes.

The Placement Service coordinated the placement activitiss for
all the schools of the university. This service facilitated the
bringing together of students, faculty, and department heads with
the representatives of companies and agencies seeking to employ spe-
cifically trained personnel. Active public relations were maintained
with prospective employers, in order that current and developing needs
of industry, education, and other fields were available, This office
cooperated with the Dean of Men and the Dean of Women in securing part-
time employment on the campus and in the community for students who
needed ald in defraying their expenses. Information was also maintained

concerning jobs during vacation periods.

Sumary

An examinetion of the descriptions of the student personnel organ-
izations in the six selected state colleges and universities seemed to
indicate certain common characteristics. In each of the institutions
the chief personnel official was placed on an equal status with admin-
istrative officers in charge of other major divisions of the respective
institutions.

The person in charge of the administration of student personnel
services was assisted by an advisory group composed of members of the
various personnel agencies and students.

The student personnel program 1in each institution was organized
with one person as being responsible for the coordination and direction
of the personnel services, and, also, he was directly responsible to

the President.
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There was provision made for the integration of student person-
nel services with other phases of educational and institutional ac-
tivities through representation of the personnel division on advisory
committees.,

The provision for the growth and development of the individual
student seemed to be evidenced through the availability of such ser-
vices as (1) providing of individual and group testing and counseling
to aid the student in gaining an understanding of himself so that he
might plan his course of instruction in keeping with his interests and
abilities; (2) providing assistance to the student in finding and reme-
dying basic reading skills and study habits which may interfere with
his academic progress; (3) providing for physical and mental health
services for the treatment of illnesses, for the prevention of ill-
nesses, and the establishment of good health habits; (4) providing
housing facilities and programs which would contribute to the physical,
social, and educational needs of the student; and (5) providing assist-
ance to the student in finding suitable employment upon leaving the in-

stitution and to aid him in subsequent employment needs.



CHAPTER VI

SUMMARY, CONCLUSICNS, AND RECOMMENDATIONS
FOR FURTHER STUDY

The purpose of this chapter is to summarize the general features
of the structural organization of student personnel services as reveal-
ed by a study of these services in 187 state supported colleges and un-
iversities. 1t is proposed to present this summary in the form of in-
formation which was determined from the questionnaire. Also, to present
certain conclusions resulting from the study and to make recommendations
for further study and investigation.

The introductory chapter furnished a statement of the problem with
indications of its significance, the need for the study, the limitations
and scope, the method of procedure, and the treatment of data. Chapter
II included a review of literature related to the study. Chapter IIl
presented the findings concerning the present status of the provision
for personnel services in state colleges and universities. Chapter IV
was an attempt to present the findings and interpretations concerning
the administrative organization for the coordination of the student
peraonnel services. Chapter V furnished a description of the student
personnel program in six of the colleges and universities participating
in this study.

For purposes of comparison and analysis, a plan of grouping and
classification of the institutions by type of program was adopted. The

cooperating colleges and universities were classified according to type
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of program as follows:

Type I. Institutions offering programs which were primarily
teacher preparatory.

Type II. Institutions offering programs which were liberal arts
and general, teacher preparatory, and terminal-occupational,

Type II1I. Institutions offering programs which were liberal arts

and generzl with one or more professional schools.

Summary

Two services, (1) the selection and admission of students and
(2) the orientation of students, were reported as being provided in
the personnel program by each one of the 187 participating colleges.

Services which were reported as being provided by more than 90
per cent of the institutions in each classification were the follow-—
ing: (1) part-time employm;nt; (2) counseling; (3) social activities;
(4) testing; (5) physical health program; (6) housing program; (7)
loans; (8) recreational activities; (9) student discipline; (10) food
services; and, (11) cumulative records. Provision for a mental health
program was reported by approximately one-half of the institutions in
each of the three classifications. Less than 70 per cent of the col-
leges and universities in each of the three classifications indicated
that they were providing for a follow-up program and the continuing
evaluation of student personnel services.

The respondents to the questionnaire were asked to list the title
of the person or the name of the committee responsible for administer-
ing the various personnel service units in their respective institu-

tions.
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Approximately three-fifths of the Type II institutions and two-
fifths of the Type I and the Type III institutions reported that the
registrar was responsible for the selection and admission of students.

Twenty-eight per cent of the Type I institutions and 32 per cent
of the Type III institutions reported that the registrar was responsi-
ble for the cumulative personnel records. In the Type II institutions,
29 per cent reported that this particular service was the responsibil-
ity of the dean or director of student personnel services.

The responsibility for counseling varied among the institutions
from one classification to the other. The dean of men and the dean of
women assumed this responsibility in two=-fifths of the Type I institu-
tions. Three-tenths of the Type II institutions indicated that this
was the responsibility of the dean or director of student personnel
services. In the Type III institutions four titles, namely, the dean
of students, the director of counseling and guidance, the dean or di-
rector of student personnel services, and the deans of men and women,
were each mentioned by approximately one-fifth of the schools.

The dean or director of student personnel services was responsi-
ble for the testing program in 20 per cent of the Type I imnstitutions
and 34 per cent of the Type II institutions, while 25 per cent of the
Type III institutions reported that this was the responsibility of a
director of testing.

Colleges and universities in each of the three classifications
indicated that the college physician was responsible for the physical
health program in 41 per cent, 39 per cent, and 58 per ceat of the

Type I, Type II, and Type III institutions, respectively.
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No title seemed to be mentioned frequently enough to attach any
significance to any one person or committee as being responsible for
the mental health program. However, by cambining titles such as pay-
chologist, psychiatrist, and mental hygienist, all of which would re-
quire special psychological training, it was found that 18 per cent of
Type 1 1institutions, 13 per cent of Type II institutions, and 29 per
cent of Type III institutions reported persons with titles such as
these in charge of the mental hygiene progranm.

The responsibility for the housing program was assigned to the
dean of men and dean of women in 54 per cent of the Type I institutions
and 48 per cent of the Type II institutions, while 42 per cent of the
Type III institutions reported that this was the responsibility of a
director of housing.

Responsibility for the food services was reported as being under
the direction of the dietitian in 36 per cent and 39 per cent of Type
I and Type II institutions, respectively, with a director or supervisor
of food services reported by 23 per cent of the Type III institutions.

Approximately the same percentage, 39 per cent, 38 per cent, and
39 per cent respectively of the Type I, Type II, and Type III institu-
tions indicated that the Speech Department assumed the responsibility
for the remedial speech program. Both the English Department and the
Department of Education were each reported by 23 per cent of the Type
I institutions as being in charge of the remedial reading program.
Thirty-two per cent of the Type II institutions and 26 per cent of the
Type III institutions reported that the English Department provided for

the remedial reading work,
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Counselors assumed the responsibility for the program of remedial
study habits in 21 per cent and 23 per cent respectively of the Type 11
and Type III institutions. Twenty per cent of the Type I institutions
assigned the responsibility for this program to the deans of men and
women,

The assignment of the responsibility for the direction of the pro-
gram of orientation tended to vary from one classification of institu-
tions to another. This responsibility was that of the deans of men and
women in 27 per cent of the Type I institutions; that of the dean of
students in 32 per cent of the Type III institutions; and that of the
dean or director of student personnel services in 28 per cent and the
dean of students in 27 per cent of the Type III institutions.

The social affairs were the responsibility of a sociel affairs
(or activities) committee in 27 per cent, 37 per cent, and 26 per cent
of the Type I, Type II, and Type III institutions, respectively. The
dean of women was also reported as directing this activity in 27 per
cent of the Type I schools.

The physical education department was the title most frequently
reported by colleges and universities in each of the three classifica-
tions, being reported by 34 per cent, 23 per cent, and 19 per cent of
the Type I, Type II, and Type III institutions, respectively.

The deans of men and women were responsible for student discipline
in 22 per cent and 23 per cent, respectively, of Type I and Type II in-
stitutions, while 23 per cent of the Type III institutions reported that
this was the responsibility of a faculty discipline committee.

Loans were administered by a loan fund committee in 34 per cent,
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27 per cent, and 39 per cent of Type I, Type II, and Type III insti-
tutions, respectively. Similarly, a committee on scholarships admin-
istered the scholarship program in 37 per cent, 45 per cent, and 48
per cent of the Type I, Type II, and Type III schools, respectively.

The administration of the part-time employment procram was in
charge of the deans of men and wamen in 43 per cent of the Type I
institutions and 24 per cent of the Type II institutions. The dean
of students directed this proeram in 26 per cent of the Type III
schools.

The most frequently mentioned title of the person in charge of
both the placement proesram and the follow-up program by institutions
in each classification was the director of placement. The placement
program was his responsibility in 46 per cent of both Type I and Type
II institutions and in 48 per cent of the Type III institutions.
Thirty-five per cent, 26 per cent, and 29 per cent, respectively, of
the Type I, Type II, and Type III schools reported that the director
of placement was responsible for the follow-up program.

A student personnel committee was reported by 32 per cent, 21 per
cent, and 26 per cent of the Type I, Type II, and Type III institutionms,
respectively, as being responsible for the continuing evaluation of the
student personnel services.

The responsibility for the coordination and direction of the pro-
gram of student personnel services was assigned to one person in 57 per
cent of Type I institutions, 81 per cent of Type II institutions, and
77 per cent of Type III institutions. The title of the person who as-

sumed this responsibility was reported as being the dean or director
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of student personnel services by 31 per cent emd 44 per cent, respect-
ively, by Type I and Type II instituticns, with the title of dean of
students being reported by 54 per cent of the Type III institutions.

The chief personnel official was directly responsible to the president
in more than 90 per cent of the institutions in each of the three class-
ifications.

There was a significant indication of a trend toward the coordina-
tion of personnel services with 71 per cent of Type I institutions, 67
per cent of Type II institutions, and 63 per cent of Type III institu-
tions having reported putting their plans into effect between the years
1946 and 1950.

Over 70 per cent of the inatitutions in each classification re-
ported that the chief personnel official was given academic rank. Mosat
of thése officials held the rank of either professor or associate pro-
fessor.

Approximately 80 per cent of the institutions in each classifica-
tion with a coordinated program indicated that the chief personnel
officer was advised by a council or committee. Thlis advisory group
was designated as the student personnel committee by 53 per cent, 56
per cent, and 63 per cent of the Type I, Type II, and Type III insti-
tutions, respectively.

The respondents indicated that the greatest needs in order to
improve their personnel programs were: (1) more clerical assistance;
(2) more time for counseling; (3) a better understanding of the per-
sonnel point of view on the part of the faculty; and, (4) more trained

personnel. The need for a coordinated program of personnel services
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was reported by many of the respondents from institutions without a
coordinated program.

Techniques which were found useful in coordinating personnel ser-—
vices and mentioned most frequently were: (1) planned staff meetings;
(2) bulletins, newsletters, and handbooks; (3) comnittees made up of
students, faculty, and members of the personnel staff; and, (4) indi-
vidual conferences.

There seemed to be common agreement that the chief administrative
official of student personnel services shculd be egual in rank to others
who were directly responsible to the president. The respondents indi-
cated that for a program of student personnel services to be successful
it was advisable to seek council from the students, the faculty, and
the administration, and, also, to keep these same people informed con-

cerning plans, progress, and contemplated changes.

Conclusions

From an analysis of the data contained in the questionnaire, lit-
erature in the field, and the current practices with respect to the
administrative organization of student personnel services, these con-
clusions seemed tp emerge fram this studye.

l. There was a definite trend toward an administrative structure
in which the responsibility for the coordination and direction of the
program of student personnel services was the responsibility of one
person, The greatest activity toward this trend has taken place since

1946.

2. The chief personnel official was directly responsible to the
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president, served on the president's advisory committee, and was co-
ordinate with other officials who were also directly responsible to
the president.

3. In most colleges and universities the chief personnel offi-
cial was assisted or advised by a committee or council which was most
frequently designated as the student personnel committese.

4, A dean of students and a dean (director) of student personnel
sorvices were the two titles usually used to designate the chief per-
sonnel officlal,

5. Most of the chief personnel officials were given faculty
status and held the rank of either professor or associate professor,

6. There was a trend in a change in the status of the Office of
the Registrar from an office which had been considered simply an office
where grades were recorded and where certain clerical tasks were per-
formed, to an office included as part of the personnel services and
participating in the policy makirg, planning, administration, and oper-
ation of the student personnel program.

7. The services of specialists for apecial services as physician,
psychologists, psychiatrists, and trained counselors were considered
essential in an effective student personnel program.

8. There was a trend toward the recognition of the importance of
personnel services as a means of aiding the student in his total devel-
opment and adjustment to college life on the part of the administra-
tors, faculty, and personnel workers.

9., There was a noticeable trend toward specific allocation of

functions and responsibilities within the framework of the various



148

personnel units,

10, Colleges and universities seemed to be increasingly aware
of the need for camplete understanding and adequate means of cammuni-
cation between the personnel workers, the students, faculty personnel,
end the administration if the student personnel progeram was to best
gserve the needs of the students.

11. DBecause of the inter-relatedness of the functions of the per-
sonnel services, it was concluded that student personnel services nsed
to be highly coordinated both with one another and with other aspects

of the educational activity of an institution.

Recommendations for Further Study

l. A study should be undertaken to investigate the qualifications
and special training of the persons administering and working in such
svecialized areas as counseling, testing, the mental health progran,
the physical health program, and the various remedial services.

2. A comprehensive study should be mede to determine the exten-
siveness and effectiveness of the student personnel services provided
by colleges and universities.

3., With the increasing recognition of the importance of student
personnel services, a study should be made of the budgets provided for
student personnel services and the relative costs for the various ser-
vices. With unpredictable enrollments in these inflationary times such

a study seems timely.
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STATE COLLEGES AND UNIVERSITIES PARTICIPATING IN THIS STUDY
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ALABAMA
Florence State Teachers College x
Jacksonville State Teachers College x
Montgomery State Teachers College x
Normal Alabama Agricultural
and Mechanicel College x
Troy State Teachers College x
ARIZONA
Flagstart Arizona State College x
Tempe Arizona State College x
ARKANSAS
Arkadelphia Henderson State Teachers
College x
Conway Arkansas State Teachers
College x
Russellville Arkansas Polytechnie
‘ College x
State College Arkansas State College x
CALIFORNIA
Chico Chico State College x
Fresno Fresno State College x
Long Beach Long Beach State College x
Sacramento Sacramento State College x
x

San Diego

San Diego State College
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STATE COLLEGES AND UNIVERSITIES PARTICIPATING IN THIS STUDY

Type of Program
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COLORADO
Fort Collins Colorado Agricultural
and Mechanical College x
Greeley Colorado State College
of Education <
Gunnison Western State College
of Colorado x
CONNECTICUT
New Haven New Haven State
Teachers College x
New Britain Teachers College of
' Connecticut x
DELAWARE
Newark University of Delaware x
FLORIDA
Tallahassee Florida Agricultural
and Mechanical College
for Negroes x
GEORGIA
Collegedboro Georgia Teachers College x
Fort Valley Fort Valley State
College x
Savannah Savannah State College x
IDAHO
Moscow Universisy of Idaho x
x

Pocatello Idaho State College




157
STATE COLLEGES AND UNIVERSITIES PARTICIPATING IN THEIS STUDY, cont.
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ILLINOIS
Carbdondale Southern Illinois University x
Charleston Eastern Illinoias State College x
DeXaldb Northern Illinois State
Teachers College x
Macomb Western Illinois State College x
Normal Illinois State Normal
University x
INDIANA
Muncie Ball State Teachers College x
Terre Haute Indiana State Teachers College x
JOWA
Cedar Falls Iowa State Teachers College x
KANSAS
Emporia EKansas State Teachers College x
Hays Fort Hays Kensas State College x
Pittsburg Kansas State Teachers College x
KENTUCKY
Bowling Green Western Kentucky State Teachers
: College x
Murray Murray State College x
Richmond Eastern Kentucky State College x
LOUISIANA
Baton Rouge Southern University and Agri-
cultural and Mechanical College x
x

Hammond

Southeastern Louisiana College
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1OUISIANA (cont.)
Lafayette Southwestern Louisiana Institute x
Natochitoches Northwestern State College of
Louisiana x
MAINK
Farmington State Teachers College x
Gorham Gorhsm State Teachers College x
Orono University of Maine x
MARYLAND
Baltimore Morgen State College x
Frostburg Maryland State Teachers College x
Towson Maryland State Teachers College x
MASSACHUSETTS
Amherst University of Massachusettis x
Bridgewater State Teachers College x
Fitchburg State Teachers College x
Salem State Teachars College x
Worcester State Teachers College x
MICHIGAN
Big Rapids Ferris Institute x
Kalamazoo Western Michigan College
of Education x
Marquette Northern Michigan College
of Education x
Mount Pleasant Central Michigan College
of Education x
x

Ypsilanti

Michigan State Normal College
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MINNESOTA
Bemidji State Teachers College x
Mankato State Teachers College x
Moorhead State Teachers College x
St. Cloud State Teachers College x
MISSISSIFPI
Alecorn Alcorn Agricultural and
Mechanical College x
Hattiesburg Mississippi Southern College x
Jackson Jackson College x
University University of Mississippl x
MISSOURI
Cape Girardeau Southeast Missouri State College x
Kirksville Northeast Missouri State College x
Maryville Northwest Missourli State College x
Springfield Southwest Missouri State College x
Warrensburg Central Missouri College x
MONTANA
Missoula Montana State University x
NEBERASKA
Chadron Nebraska State Teachers College x
Kearney Nebraska State Teachers College x
Wayne Nebraska State Teachers College x
NEVADA

Reno University of Nevada x
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Durham University of New Hampshire x
Keene Keene Teachers College x
Plymouth Plymouth Teachers College x
NEW JERSEY
Glassboro New Jersey State Teachers
College x
Jersey City New Jersey State Teachers
College x
Newark New Jersey State Teachers
College x
Paterson New Jersey State Teachers
College x
Trenton New Jersey State Teachsrs
College x
Upper Montclair New Jersey State Teachers
College x
NEW MEXICO
Albuguerque University of New Mexico x
Lag Vegas New Mexico Highlands
University x
Portales Eastern New Mexico University x
State College New Mexico College of Agri-
culture and Mechanic Arts x
NEW YORK
Cortland State Teachers College x
Fredonia State Teachers College x
Geneseo State Teachers College X
New Paltz State Teachers College x
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NEW YORK (oont.)
Oswego State Teachers College x
Plattsburg State Teachers College x
Potsdam State Teachers College x
Albany New York State College
for Teachers x
Brockport New York State Teachers
College x
Buffalo New York State College
for Teachers at Buffalo x
Oneonta State Teachers College x
NORTH CAROLINA
Boons Appalachian State Teachers
College x
Cullowhee Western Carolina Teachers
College x
Durhem North Carolina College at
Durham x
Elizabeth City State Teachers College x
Fayetteville Fayetteville State Teachers
College x
Greenville Xast Carolina College x
Winston-Sslem Winston-Salem Teachers College x
NORTH DAKOTA
Fargo North Dakota Agricultural
College x
Grand Forks University of Noxrth Dakota x
Mayville State Teachers College x

Minot

State Teachers College
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OHIO

Bowling Green Bowling Green State

University x

Wilberforce Central State College x
OKLAHOMA

Ada East Central State College x

Durant Southeastern State College x

Edmond Central State College x

Tahlequah Northeastern State College x

Weatherford Southwestern State College x
OREGON

Aghland Southern Oregon College of

Education x

Mommouth Oregon College of Xducation X
PENNSYLVANIA

Bloamsburg State Teachers College x

Clarion State Teachers College x

Kutztown State Teachers College x

Mansfield State Teachers College x

Millersville State Teachers College x

Shippensburg State Teachers College x

S8lippery Rock State Teachers College x

West Chester State Teachers College x

California State Teachers College x

Cheyney State Teachers College x

East Stroudsburg State Teachers College x

Edinboro State Teachers College x

Indiana State Teachers College x

Lock Haven State Teachers College x
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RHODE ISLAND
Kingston University of Rhode Island x
Providence Rhode Island College of
Education x
SOUTH CAROLINA
Colwmmabia University of South Carolina x
Orangeburg State Colored Nomal, In-
dustrial, Agricultural and
Mechanical College of South
Carolina x
SOUTH DAKOTA
Aberdeen Northern State Teachers
College x
Brookings South Dakota State College of
Agriculture and Mechanic Arts x
Madison General Beadle State Teachars
College x
Springfield Southern State Teachers
College x
Vermillion University of South Dakota x
TENNESSER
Clarkswjlle Austin Peay State College x
Cookeville Tennessee Polytechnic
Institute x
Johnson City Tast Tennessee State College x
Memphis Memphis State College x
Murfreesdboro Middle Tennessee State College x
Nashville Tennessee Agricultural and

Industrial State College x
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TEXAS
Alpine Sul Ross State Teachers
College x
Canyon West Texas State College x
Commerce East Texas State Tesachers
College x
El Paso Texas Western College x
Houston Texas Southern University x
Huntsville Sem Houston State Teachers
College x
Nacogdoches Stephen F. Austin State
College x
Prairie View Prairie View Agricultural
and Mechanical College x
San Marcos Southwegst Texas State
Teachers College x
UTAH
Logan Utah State Agricultural
College x
VERMONT
Castleton State Teachsrs College x
VIRGINIA
Petersbhurg Virginia State College x
Williamsburg College of William and Mary x
WASHINGTCN
Bellingham Western Washington College

of Education x
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WASHINGTON (eont.)
Cheney Eastern Waghington College
of Education x
Bllensburg Central Washington College
of Education x
WEST VIRGINIA
Athens Concord College x
Bluefield Bluefield State College x
Fairmont Fairmont State College x
Glenville Glenville State College x
Huntington Marshall College x
Institute West Virginia Stete College p &
Shepherdstown Shepherd State College x
West Liberty West Liberty State College x
WISCONSIN
Eau Claire State Teachers College x
LaCrosse State College x
Mencmonie Stout Institute x
Milwaukeeo State Teachers College x
Platteville State Teachers College x
River Falls Wisconsin State College x
Stevens Point State Teachers College x
.Superior  State College x
Whitewater State Teachers College x
WYOMING

Laramie University of Wyoming x
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NORTHERN ILLINOIS STATE TEACHEERS COLLEGE
Leslie A. Holmes, President
DeKalb, Illinois

January 10, 1951

Dr. s Presidaent
College

Dear President :

I am making a study of the sdministrative organization of
student personnel services in state colleges and universities.
I should greatly sppreciate the neme of the person to whom a
letter should be addressed inviting cooperation in completing
& questionnaire form seeking the desired information concerning
your student personnel program. The colleges and universities
will not be identified in summarizing the materisls received.

A self-addressed stamped air mail envelope is enclosed for
a reply, which may be made by f£illing in the blanks in the form
below and returning this letter,
Sincerely yours,

Ernest E. Hanson
EEH: J§ Dean of Men

For reply:

The person to whom a questionnaire concerning the organi-
zation of student personnel services may be directed is:

Name

Title

College or University

Address
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NORTHERN ILLINOIS STATE TRACHERS COLLEGE
Leslie A. Holmes, Presijent
DeKald, Illinois

January 23, 1951

Dr,
Dean of Students

College

Dear Dean

President has given me your name as the person
to whom an inquiry concerning the organization of student person-
nel services on your campus should L directed, For the pwrpose
of getting the desired information, a questionnaire form has been
prepared and is enclosed with this letter.

The various persomnel services included in ths questionnaire
are adapted from the recommendations of the Soumittee on Student
Personnel Work of the American Council on Educeation.

I am aware of the many similar requests which are ordinarily
made Of you and consequently will be the more appreciative of
your kindness in completing the questionnaire and returning it
to me.

For your convenience in returning the completed form I am
enclosing a self-addressed stamped air mail envelope. I shall
be looking forward to receiving the campleted form.

Sincerely yours,
Ernest E, Hanson
BEH: J Dean of Men

Enclosures «- 2
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QUESTIONNAIRE CONCERNING THE ORGANIZATION OF
STUDENT PERSONNEL SERVICES IN STATE COLLEGES

Part I
Date
Name of College
Enrollment (Fall 1950-51):
Undergraduate men Greaduate men
Undergraduate women Graduate women
Neme of person replying
Title of person replying
Part II

Ingtructions: Place a check mark in Column I after those astudent

1.

2.
3.
4.

S.

6.

7.

personnel gervices provided by your college.
List in Column II the title of the person or the name
of the committee responsible for administering each
of the services checked in Column I,

Column I Column II

Selection and admission
of students

Cumulative personnel records

Counseling

Testing

Health program
aes Physical

b Mental

Housing program

Yood services




8.

9.
10.

1l.

13.

14,
15.
16.
17.

Part 11

Remadial services:
a. Speech

b. Reading
Ce Study habits

d. Others

Orientation of students
Program of social aotivities

Progrem of recreational
activities

Student discipline

Financial aids:
a. Loans

be Scholarships
Part-time employment
Placement
Follow-up

Continuing evaluation of
student personnel services

Others (1list):

(continued)

Column I

Column IIX
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2.

Se
4.

S.

6.

1.

173
Part I1I

Is there any person to whom the responsibility for the coordina-~
tion and direction of student personnel work in your college is
assigned? Yeos Ro

If the answer to the above is YES:
Whet is the title of the chief administrative officer?

To whom is he responsible?

When was his office created?

Does this officer have academic rank? Yes No
(PrOf., Assoc. Prof., Asst, PI'Ofo)

2. If yes, with what rank?

Is he assisted or advised by a cammittee or council:
Yes No

a. If yea, what is the title of the group?

be If yes, please 1list the college staff positions of this group.

Part IV

Are there sny aspscts of your studemt personnel program which you
consider especially successful or unique?



2.

Se.

4.

174

What particular difficulties have you met in the administration
of the student personnel program on your campus? (e.g., lack
of trained personnel, need for more clerical assistance, lack

of understanding of personnel point of view on the part of
faculty, etc.) :

What specifie technijues have you found useful in coordinating
personnel services on your campus? (e.g., staff meetings,
bulletins, etc.)

In terms of your experience what suggestions would you make to
a person or committee responsidle for the administrative organi-
zation of student personnel services?

Please include any available organizational charts, explanatory
material, or significant information describing unusual features
of your student personnel organization, which you think will help
me understand your program. Mail to: Ernest E. Hanson, Dean of
Men, N, I. S. T. C., DeKalb, Illinois.



