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CHAPTER I

THE PROBLEM

Introduction. During the vast three decades, programs of guidance
services have received increasing emphasis and acceptance in our public
secondary schools. Recognition of the importance of these services has
been sufficient to warrant including o section on Guidance Services in the

Evaluative Criteria (74:219-234) designed by the Cooperative Study of

Secondary School Standards as an instrument for evaluating the programs
of secondary schools.

In connection with the increased recognition of the importance of
guidance services, corresvonding emphasis has been given to the selection
and training of the counselors who mast provide the services and to the
spyecial training snd expsrience which is required by counselors in order
to implement and provide leadership for these programs.

While there have been numerous studies of the role of the counselor
in the school program and the nature of the courses to be included in
vrograme of counselor trainineg, there is little evidence of investigations
of thé more svecific skills and characteristics which are considered
important in influencing the effectiveness of a counselor at worke. This
study remnresents an attempt to provide some information in this area.

Statement of the Problem. It was the yurvose of this study (1) to

obtain, from professional guidance workers, an appraisal of the relative

importance of selected competencies in influencing the effectiveness of



secondary school counselors; (2) to determine the degree of congruence
in the appraisals of these compvetencies as made by representatives of
different specialized grouvs concerned with Guidance Services; and (3)
to attempt to determine what implications might be drawn from this data
regarding the selection and training of candidates for positions as

secondary school counselorse.

Importance of the Studv. The selection and training of secondary

school counselors has bheen 2 matter of great concern in guidance and in
counselor training for many yvears. The National Vocationzal Guidance
Assgsociation appointed a committee in 1947 to study this probleé?nd the
results of the study were published in 1949 as a manual entitled
Counselor Preparation (70). Many states have set up certification
standards for secondary school counselors. According to Kremen (22)
twenty-three states now have laws designating the gqualifications which
a counselor must possess in order to be certificateda.

The standards, however, have been very general in nature and have
been stated in terms of credits earnsd in specific courses or areas of
study and years of various types of experience. A need has been recog-
nized for information more swecific in nature. This study was desigzned
to provide this type of informatione.

An examination of previous statements of desirable characteristics,
training, and experience for counselors seems to indicate that most of
these statements were made at the "expert“level. Some of these state-
ments, as for example. those made by the Committee of the N.V.G.A. (70) (78
and the Committee of State Supervisors of Guidance (73), represent the

combined opinions of a "jury of experts", usually counselor trainers and
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state supervisors of guidance. Others have been included in textbooks
for guldance courses and, in many cases, represent only the opinion of
the author.

Most of these statements of counselor competencies and qualifica-
tions have not been the result of actual studies but rather represent
largely "armchair opinion". There are & few exceptions such as the
studies made by Cox (5), Larsen (23), Scales (32), and others, but they
appear to be the exception rather than the rule,

There are few studies, on the other hand, that reflect the ideas
of guidance workers who are actually on the firing line. What do the
counselors themselves consider a2s necessary cheracteristics, training,
and experience for them to work effectively on the jobT Have they
found that all of the courses that they have been required to complete
as a part of their training vrogram are really of value? What personal
characteristicg do they feel have helped or hindered their effectiveness?
Do they believe that some necessary factors are missing in the programs
for selecting and training counselors? The ideas regarding some of
these questions have been included in this studye.

And what of the school administrator who selects and employs
counselors? Have they found that the individusls who have been selected
by the colleges for training as counselors actually prove to be effective
on the job? What do zdministrators consider to be important in terms of
training and exverience when they select a counselor for employment? Do
their ideas agree with those of the counselor trainers who have super-
vised the training? This study also attempted to provide some informa-

tion from the administrator's voint of view,
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In brief, this study was designed to obtain an appraisal of the
importance of selected counselor competencies from members of different
groups of professional workers in guidance. It would appear that such
a study should make vossible comparisons and agreements which might have

implications for the selection and training of counselors in the future.

Scope of the Study. The study was made on a nationwide basis in
order that the information obtained might be as comprehensive as pos-
aible. There were several reasons that appeared to make this advisable:

le Results of a study made for any state or local situation
would not neceséarily be valid if used in any other state
or localitye.

2, IBvaluations obtained from a small geographical area might
reflect the volnt of view of one training institution or one
authority who was influential in thst area and thus would
not be truly representative of the opinions of trainmed guid-
ance personnel generally.

3. Because of the relatively small number of counselor trainers
available in any given location, it appeared to be desirable
to sample this population on a nationwide basis in order that
a sufficient number of cases might be included in the study of
this groupe The same situation prevailed for the state super-
visors of guidance as there is no more than one such supervisor
in each state and some states do not employ anyvone for this

rosition at the oresent time,
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Methodologoy of the Studyv. This studv was conducted as an apvals-
al using the technigques of a normative survey. "Appraisal is a form of

classification or scaling according to subjective values" (12: 410).

It was possible, through the use of this technique, to obtain responses
from individuals over a wide geogravhic area-—- in this case the entire
forty-eight states,

There is undoubtedly a need for experiemental research tc deter-
mine the effect of certain competencies upon the effectiveness of coun-
selors on the job. This kind of information could not be obtained from
a study of this type. However, it seemed desirable to isolate first
those competencies which are generally considered to be important in
determining effectiveness as a counselor so that subsequent research
might use different methods to study the actual effect of such competen-
cies, The purpose of this sppraisal is to ismolate some of these com-
yetencies. Good, Barr and Scates state:

Appraisal leans more heavily uwoon the human element than

do the objective sciences, for appraissl is undertaken for

the specific purvose of including the human element. It is

not an attempt to measure objective characteristics; that can

be done by the ususal methods of the phyvsical sciences. It is

" rather an attempt to determine the effects of these character-
istics upon human beings. It is concerned vrimarily with human

values and secondarily with the physical attributes to which
these velues are, somewhat ephemerally, attached. (12:411)

The data were collected by means of 2 questionnaire or score card
which was sent to professional guidance wogkera, The instrument con-

sisted of =2 list of competencies which were selected as possible influ-~
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ences on the effectiveness of counselors. The items were divided into
ten major divisions as followsa:

I. Personal Characteri;tics
II. Previous Experience
ITI. Educational Background
IV. Educational Orientation
Ve Relations with Staff, Parents, etce
VI. Understandings of Behavior
VII. Counseling and Interviewing
VIII. Counseling Tools and Techniques
IX, Informational Services
Xe. Administration and Evaluation of Guidance Services
The respondents were requested to appraise the relative importance
of the various selected competencies according to a four point scale.
The number of the response selected was entered in a blank preceding the
statement of the item to be rated. The four categories for rating were
described as follows:
l. Esdential for all counselors to the extent that it would
be practically impossibhle for an individual to perfornm
adequately as a secondary school counselor without possesg—
ing this trait or characteristice.
2. Necegsary for ovptimum performance and valuable for all coun-

selors but not considered to be absolutely essential for
adequate performance as a secondary school counselor,.

3¢ Of some value to the secondary school counselor in carrying
out certain of his duties but not necessary for adequate
performancee.

4e Of 1little or no value in determining adequacy as a secondary
school counselors



It was recognized that while the four categories of the scale were
in order of decreasing importance, they did not meet the requirements of
a continuum, and there was no way of determining at what point each cate-
gory should fall., For example, there was not valid basis for assuming
that a "I® response to any given item should be assigned four times as
mich weight as a "IV" response in determining that importance of the
compeétency described in that item. It zvpeared more desirable to treat
the four possible responses as discrete categories which were merely
listed in 2 descending order of importance,

In an attempt to make the data more meaningful, it was deemed de-
Sirable to obtain an evaluation from a broad sampling of the different
types of personnel and levels of training represented in the field of
guidande. In this way it was vossible to determine to some extent the
degree of similsrity in the appraisals made by the various meajor spe-—
cialized groups in the field. In line with this point of view, a samvle
was selected from four different populations,

l« The secondary school counselors themselves.

2. The administrators or directors of guildance of secondary
schools who have selected and employed counselors.

3« The state suvpervisors of guidance who are responsible for the
training and supervision of counselors at worke.

4, The counselor trainers who are responsible for the selection
and training of students who desire training as counselors.

The sampling technigues which were used in this study for each of

the rating grouns are discussed in detail in Chapter II1I,




Definition of Terms
There has been considerable confusicn in the field of guidance in
regard to the definition of certain terms used in the literaturee. The
meanings of many of the terms overlap considerably. The following défi-
nitions attempt to clarify the manner in which certain terms are uwused in
this study in order that the confusion regarding their use may be mini-

mizede

Counselor. Any member of the staff of a school who has a primary
resvonsibility, either on a full-time or pvart-~time basis, for the imple
mentation of an efficient and effective program of counseling and guidance
services for the schoole Since this study was directed toward the secon-
dary schocl level, it was assumed that the term "counselor" referred to
a member of the staff of a public secondary school unless otherwise desig-
nated.

Administrator. The superintendent or principal of a public second-
ary school. In this study it was further designated that these officials
have as part of their administrative duties the gelection, employment and
supervision of counselorse

Counselor Trainere An individual, usually & member of the staff of
an institution of higher education, who is responsible for vroviding
formal training experiences for students who are training for positions
as counselorss

State Suvervisors of Guidancee A member of a State Department of
BEducation or State Department of Public Instruction who is responsibdble
for the improvement of the guidance programs in the public schools of

the state in which he is employede.
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Secondary Scheolse Schools which include students from the seventh
through the fourteenth years of their vublic school education. Such
schools are usually designated as Junior High Schools, Senior High Schools,
and Junior Colleges., Technical schools aand other special schools were not
included in this studye.

Competencyes Any ability, either natural or acguired, which is
necessary to meet the conditions of work,

Ability. The power to perform resvonsive acts...without implica-
tion a8 to whether this power is votential or actual, native or acquired,

Trait. A AdAistinguishing quality of character or mind usually ex-
rresgsed in terms of perscnality or behavior.

Characteristic, A trait, property, or quality which distinguishes

one individual or group from all others,

Limitations of the Study

It is necessary to recognize certain weaknesses in the study if the
date presented are to be intelligently interpreted. Some of these weak-
nesses resulted from the technigques used in making the study. Others
were unique to this particular study.

One of the difficulties encountered in the interpretation of the
data was the result of the lack of agreement concerning the role of the
counselore. It has bsen sald that the only common factor in the many ip-
terpretations of the role of a school counselor is the term "counselor®

itself, This idea seemed to be borne out to some extent by the results
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of this study. Some respondents seemed, from their remarks, to regard
the role of the counselor to consist almost entirely of the actual
counseling of students. Others felt that the role of the counselor ine
cluded certain responsibilities for teaching, administration, and for
acting as a guldance consultant for other members of the staff. Some
others differentisted hetween a counselor and a "chief counselor" of
"director of guidence® in responding to certain items of the question-~
naire. In interpreting the responses to some items,. therefore, it was
impossible to determine how mmch of the difference in responses was due
to differences in the evaluation of the importance of the item and how
much was a result of different interpretations of the rocle of the coun-
selor. An attempt was made to point out the items of the acquestionnaire
which seemed to be affected to any appreciable extent by these differ-
ences of interpretation of the role of the counselor.

Due to the necessity of restricting the length cof the instrument,
it was not possible to include every factor which might conceivably have
some influence on the effectiveness of counselors. An attempt was made
to provide for this contingency by leaving a svace for the respondent to
write in additional factors which might apply. The few additional com-~
petencies which were suggested are included in the chapters dealing with
interpretation of datse

Some of the variance in the responses may have been due, at least
in part, to differences in the interpretation of the meaning of the state-
ment of the items. The descrintions of the rating cestegories were revised

several times after administering the instrumernt to trial groupe in an
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attempt to make the four categories as succinct as possible. It is im-
possible to determine, however, whether or not these differences of inter-
pretation have been eliminated.

It was also impossible to determine the degree to which all re-
spondents possessed the necessary background to make a valid appraisal
of the importance of the items included in the instrument. This is par-
ticularly true of the groups employed in public schools. In the plan of
the study the fact that guildance programs are not highly developed in the
schools of some states was taken into consideration. For this reason
the names of only five counselors and five administrators were requested
from each state. It seemed that at least five gualified veople in each
category would be available in every stzste. Some state officials, however,
did not return a full guota of names, stating that they did not believe
that sufficient qualified veople were available. It must be assumed thsat
the individuals who were recommended were qualified to make an avpraisals

Since it was impossible to determine what the avppraisal of those
individuals who were included in the sample but did not return a completed
questionnaire might have been, it cannot be proved that the responses ob-
tained were tyvical of the total sample. No apparent selective factors
were detected, however, which might have caused the returnse to be biased

in any specific direction.

Plan of Presentation of Data
In orgenizing the data for presentation, an attempt was made to
combine the material into major divisions which included data in the
same general area. Bach of these major divisions became a chapter in

the presentations
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Following are the titles of chapters included in the study:

Chapter 1
Chapter II
Chapter III
Chapter IV
Chapter V
Chapter VI

Chapter VII

Chapter VIII

Introduction and Statement of the Problem
Review of Iditerature

Procedures Used in the Study

Persomal Characteristics of Counselors
General Background of Counselors

Counselor Competencles Related to the Counseling
Services

Counselor Competencles Related to the Other Guidance
Services

Summary, Conclusions, and Implications for Further
Research



CHAPTER II

REVIEW OF LITERATURE

In studying the material published in the professional literature
for the rurvose of establishing a2 background of information for a study
of counselor competencies, three major areas of emphassis appeared to be

indicated for investigation. They were:

le The role of the counselor
2. The treining and experience which is desirable for counselors

3. The personal characteristics of counselors

The investigation of the literature in these areas attempted to clarify
what the duties and responsibilities of secondary school counselors
actually are, what training and exverience is necessary in order that{ a
counselor may be able to meet these responsibilities, and what versenal
characteristics are necessary for a counselor if he is to perform at the
optimum level of effectiveness.

The revport that follows is organized under these three major head-

ings for vurposes of presentatione.

The Role of the Counselor
Before the competencies which influence the effectiveness of
secondary school counselors can be isolated for appraisal, it is neces-

sary to clarify the role of the counselor in the total program of the
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school. What are his duties? What are his working relationships with

other members of the staff? These and similar guestions must be answered
before the competencies which are important for school counselors can be
selected for aprraisal.

There is considerasble material available in the professional liter-
ature concerning the role of the ccunselor. A majority of the material
appears to be contributed by three major types of sources. The first of
these sources is the aunthorities in the field of guidance who publish
books and write articles for periodicels. Many of these sources contain
statements of the role of the counselors. The material included is usually
an expression of the opinion of the author regarding the counselor's rolee.
The ovinion expressed usually reflects the experiences of the author and
the best information that he has been able to draw from other sourcese.

The second major source of material regarding the rocle of the
counselor is the published reports of committees appointed by profes-
sional orgenizations to study the problem. In most cases these committees
are composed of qualified people with different types of background and
experiences, The people are brought together to discuss the problem and
then publish a report which reflects the best thinking of ths groupe.
Probably the most influential of these reports is owublished in the pam-—
phlet Counselor Preparation (70)e It is the report of a study committee
appointed by the National Vocational Guidance Associatione Quotations
from this report are found in numerous textbooks in guidance and in

articles in the periodical literatures
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The third major source of information concerning the counselor's
role is the published reports of actual studies made by individuals or
groups. Many of these studies, such as those reported by Cox (5) and
Lersen (23), were made by sending questionnaires to counselors. Others,
such as those reported by Wfight (63) and Goldstein (50) are the result
of actual job analyses made of a group of counselors at worke

There appears to be considerable agreement regarding the counselor's
role in the educational program. There are, however, some divergent
opinions that should be mentioned if we are to get the broadest possible
reflection of the ideas published in the literature.

There appears to be a relatively small group of authorities, for
example, who feel that the counselor is a specialist who is highly trained
in psychology and psychotherapye Hirning (51) indicates that the role of
the counselor is to be a miuch needed supplement to the psychiatriste He
feels that the counselor should be oriented toward psychiatry, trained in
projective technigques, and have training which seems to indicate that the
counselor should probably be concerned primarily with problems of behavior
and emotional adjustmente.

Another view is expressed by Kitson (56) and others who seem.to en-
vision the counselor's role as primarily one of assisting students in
selecting a vocational objective. This group speaks of "vocatioconal
guidance" which appears to consist rimarily of matching men and Jjobse
A similar proposal concerning the role of the counselor was published by
the War Manpower Commission (81). In this case, however, the counselor

described was not necessarily employed in a schoola
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Proponents of another school of thought propose that every teacher
is a counselor and thus there is little place in a school for special-
ized guidance personnel. They say that schools might possibly desire to
employ a director of guidance who would coordinate the guidance program
and serve as a confultant to teachers. Alberty is one of the proponents
of this point of view. In his book he discussed vroposed reorganization
of the secondary school curriculum which is desigﬁed to more adequately
vrovide for the interests and needs of students, In discussing the role
of guidance in such 2 curriculum he states:

As the high school curriculum is reorganized to meet the needs
of vouth in the modern world, the need for elaborate guidance vpro-
grams with a separate staff tend to disapveare. (1:376-397)

It should be pointed out, however, that the tyve of high school curri-
culum proposed by Alberty is considerebly different from that found in
most present day schools. Thus, even if the ideas expressed by Alberty
are sound., there may be a need for specialized guidance personrel in most
of our opresent schoolse.

As stated previously, in spite of occasional expressions of divergent
points of view, there appears to he considerable agreement concerning the
duties and responsibilities of counselors in secondary schools. This is
reflected by the numerous statements in the literature, especially those
published in the last ten years, which apvear to be essentially similar.
One of the most comprehensive outlines reflecting this view was constructe
by & committee appointed by the Superintendent of Public Instruction for
California and revorted by Xitch and McCreary (77:6-10). The committee

proposed the following "General Functions of the School Counselor'.



17

Counseling Individuals

l.

2e

3e

Helping individuals to understand their own personal assets,
liabilities, and opportunities,

Aiding individuals to develop worthwhile personal objectives
and to make and carry out plans for their achievement.

Helping individuals to work out solutions for their per-
sonal, social, educatioral, and vocational Dproblemse.

Agsisting Teachers

1.

Lo

S5

Helping teachers to secure information about individuals
which will be of assistance in planning and conducting class
workae

Agsisting teachers in the use of tests and appraisal tech-
niques,.

Agsisting teachers who are responsible for group guidance
activities in planning and conducting such activities.

Assisting teachers to secure and interpret guidancees

Working with teachers in the solution of problems involving
individusal vupils.

Contribution Toward the Jeneral Program of the School

1.

2.

3e

L,

Providing leadership in the planning and cconducting of
certain activities. (Suggest such activities as orienta—
tion, cumulative records, educational and occupational in-
formation, follcw-up studies, community studies, and
research.)

Particivating actively in the school's curriculum develop-
ment programe.

Bringing to the attention of the school staff effective
mental hygiene techniques and procedures,

Participating in and contributing to the schoolls in-service
training program in guidance,

Agsglisting the School in Working Closely with the Commuanity

l.

Acting as a lialson agent between the school and the com-
manity in making available to students and teachers all
community services and resources,
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2. Consulting with parents concerning the problem of
individual children and youth.

3« Interpreting the school program, varticularly the

guidance program, to community groups and individual

citizens.

Performing Necessary Administrative Duties

The proposals made by Dugan (48) in a discussion of the counselor
and his responsibilities are essentially the same as those listed above,
He intimates, however, that a part of the duties of the counselor are of
a clerical nature. Clerical duties are not mentioned in a maJjority of
the other proposals made by guidance authorities. Clerical responsibi-
lities are emphasized, however, in other studies which were made of the
duties performed by counselors in actual situations. Arnold (44) reports
that counselors studied in Ohio spent almost as much time on clerical
work as on counseling. Rutledge and Yockey (60) also point out that
clerical duties were found to be one of the major responsibilities of
counselors in terms of time consumed. All of these aauthors, however,
reflect the opinion that in svite of the fact that many counselors must
spend considerable time on such routine duties, it is not desirable that
they do so. They indicate that the counselor's time should be spent
on other activities.
The proposals made by Ellis (49) and in the report of the Sixth

National Conference of the State Supervisors of Occuvational Information

and Guidance (79) are rather zeneral in nature and agree essentially with

those previously discussede.
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It may be noted that none of the lists of functioms of counselors
which were not the result of actual studies of counselors at work list
attendance or discipline among the responsibiliiies of counselors. Many
of the texts in guidance, in fact, state svecifically that attendance and
discipline problems should pot be the responsibility of the counselor.

On the other hand, studies of counselors in specific situations often
indicate that counselors are verforming these duties. GCox (5:58) after
discussing the undesirable aspects of requiring counselors to merform
disciplinary functions, points out that fifty-seven of the hundred
counselors studies had disciplinary duties. Arnold (44), reporting a
study of guidance workers in Ohio, found thiat these counselors spent
more time on absence and discipline problems than on counseling. It
appears, therefcre, that in spite of the fact that most authorities
advocate the separation of attendance and discipline problems from the
work of the counselor, many guldance workers are still regquired to assume
these resyonsibilities.

Reports of actual job analyses made of counselors in svecific locali-
ties indicate that many counselors also have teaching responsibilities.
Wright (63) 1in remorting a study of counselors in Minneapolis listed
teaching and homeroom among the duties of counselors. Goldstein (50)
reported similar findings in a study of counselors in Tucson, Arizona.
The other activities listed in these analyses, aside from being more
apecific and detailed, varlied only slightly from vproposals discussed
previouslye.

In general, the role of the counselor can be summed up by a statement

of the functions of counselors made in the Preliminary Sugegestions of the
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Committee on Preparation for Guidance Services of the National Vocational

Guldance Agssociation more than ten vears ago. They stated:
eeesthe school counselor whose chief responsibility is to

stimulate, initiate, develop and coordinate the guidance work

of the entire school. He will, in many schools, verform one

or more specialized guidance services. What this is will be

determined by the tvvpe of organization of guidance activities in

the school and the tyvme of other personnel available. He must

act as a guidance leader and as a rescurce person in the school

and should have superior qualifications and training....(?78)

Treining and Experience of Counselors

Myst authorities seem agreed that if counselors are to work with
maximum effectiveness, they should have developed certain skills and
ebilities. It appears, therefore, than an eppraisal of the competency
of counselors should include the training and experience which is im-
vortant in develoving these skills and abilities. The information in the
literature regarding training and experience of counselors can be drawn
from about the same sources as those mentioned in connection with the
role of the counselor. They are: the statements of recognized authorities,
the reports of professional committees, and the revports of research pro-
Jectse

The available information tends to be of two major types. The ovin-
ions of authorities and of committees are usually reported in terms of
general areas around which the courses to be taken should be centered.
The research reports, on the other hand, usually ares exvnressed in terms
of the relative importance of svecific courses in the training of coun-

selors. A few authors also exvressed their ideas of desirable training

in terms of specific skills which the training program shounld be designed

to develope.
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Probably one of the most influential of the shggested training
vrograms, if Jjudged by frequency of mention in the professional liter-
atures, was published in Counselor Prevnaration (70). A sucgested core
training program in this publication lists the following major areas to
be studied:Philosophy and Principles; Growth and Development of the
Individual; Study of the Individual; Collecting, Evaluating, and Using
Occuvational, Educational, ;ﬁd Related Information; Administrative and
Cammunity Relationshing; Techniques Used in Counseling; and Supervised
Experience in Counseling. Group Methods in Guidance; Placement, Follow-
up Techniques and Uses; and Methods of Research and svaluation are addi-
tional areas of preparation suggested for those who counsel con educational
and vocational matters,

Cox (5), in her report of a study of ore hundred school counselors,
sucgests six major aress of skills which should be developed by courses
wnich are alse listed in detail. The areas of skill which she suggests
appear to be in the same major areas as thosze suggested above. Numerous
other statements in the literature suggest the same general aréas of
study. To repeat them here would only be revetitiouse.

Some statements of suggested areas of training for counselors re-
flect the specific orientation of the author or of the group to which
the material was presented. For examvle, a rewncrt of an address given by
Bell (65) to the American Psychologicel Association reflects a psycholo-
glcal orientation as he recommends the following areas of training for
counselors: research, statistics, experiemental design, test construction
and validation, rsyvchodynamics, growth trends, mental hygiene, case

studies, and records.
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Super (80), in an address to the same group, also appeared to em—
phasize the psychological aspects of training. The training which he
suggested were concentrated primarily in the areas of psychology, counseling
and research. The training suggested by Strang (35) were very similar.

Other publications of suggested areas of training for counselors
reflect the vocational guidance orientation. The suggestions of XKitson (%)
and of the Bureau of Training of the War Manpower Commiseion (31) propose
a training pregram for wocational counselors., The proposals are very
similar and include, in addition to training in counseling technigues,
emphasis on such areas as knowledge of occupational trends, ability to de-
velop occupational and training information, training in relating humen
abilities and interests to Yocational goals, and labor law, The voca-
tional emphasis gﬁ these programs is apparent,.

If we accept the concept of the role of the counselor which weas
proposed by a majority of the asuthorities as discussed in the previous
section of this chapter, it appears that the programs of training which
emphasize either the psychological or the vocational aspects would leave
serious gaps. It appvears that abroader and more well rounded program,
similar to the one outlined in Counselor Preparastion (70), should more
nearly meet the needs of school counselorse

Numerous studies have been made of the courses which have been
conpleted by high school counselorse. A typical example of research of
this type was made by Iarsen (23) who studied the training of over two
thousand high school counselors in California. He found that over seventy-
five per cent of the counselors studied had comvleted courses in General
Psyehology, Fducational Psychologyv, Tests and Measurements, Child Psycho-

logy or Child Growth and Development, and Principles of Guidance. Over
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fifty ver cent of the group had also completed courses in Sociology,
Statistics, Adolescent Psychology, Counseling Techniques and Economics.
larsen also asked which courses the counselors considered to be desirable
ag part of the counselor training program. Some interesting facts can

be drawn from a comparison of the courses taken and those indicated as
desirable. JFor example, over twenty per cent more of the counselors had
taken courses in Educational Psychology, Sociology, Statistics and Eco-
nomics than felt that these courses were desirable as vart of the training
orogram. On the other hard, over twenty per cent more veople wished that
they had taken Adolescent Psychology, Counseling Techniques, Mental Hygiene,
Abnormal Pgychology, Psychology af Personality, Interviewing Techniques,
Occupational and Educational Information, and Analysis of Yccuprational
Trends than had actually completed the courses. It is possible that these
figures may reflect the disappointment of some of the counselors with
courses they have completed and undue optimism regarding the benefits that
might be obtained from taking courses which are identified in the guestion-
naire only by name and not be content. It avpears, however, that these
cocmparisons at least reflect the dissatisfaction of students with some of
the courses most frequently taken by counselors in training and a felt
need for more information in the areas described by the courses that they
would like to have taken.

Similar studies made by Graves (13) and Brown (3) found similar pat-
terns of courses for counselors in training. 7The studies mentioned are
only examples of suggested courses of study for counselor traininé. The
courses listed in the various sources are very similar to those discussed
above. Since the appraisal of training and experience in tris study is of

a more general nature, it does not seem pertinent to include further lisis

of suggested courses reguirements.
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The importance of suvervised experiences in diagnosis and counseling
has been emphasized by many of the authorities wheo vropose programs of
treining for counselors. Williamson (61) points out the need for such
training when he states, "Skillful use of the techniques of counseling
cannot be learned by reading 2 book or listening to a lecture." Hamrin
and Paulson (16, 327) in a discussion of counselor training programs
quote from a publicetion of the New York State Tounselors Association
which recommends a2t least one year of supervised experience for anyvone
whose professional dutieé involve counseling.

In a discussion of the Guidance Ilaboratory at Columbia University,
Iloyd-Jdones (57) states:

No smourt of theoretical knowledgee, however, insures & good
counselor. Ve nre sure, after our ten ywears of exverimentation

in the Guidance Ilaboratory, that there is no substitute for closely

supervised experience in counseling.

It appears that most of the authorities in the field eof counselor trein-
ing would agree with this voint of view.

Most authorities a2lso recommend a background of exverience in cer-
tain fields as a prepvparaticn for counseling. Successful teaching experi-
ence is recommended almost without excevtion by those who suggest
requirements of vreparation intended svecifically for high school counselors,
The list of authorities who suggest teaching exverience as a requirement
would be so long that individual recommendations will nct be enumerated here.
Kremen (22, 253) suggests that the reasons given by the resvondenta to his
study for the requirement of teaching experience in programs of counselor
certification can be grouped under three major neadings: (1) to achieve
an understanding of the setting in which counseling takes place; (2) to

achieve an understanding of the complex and multiple relationships be-
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tween the student, the teacher, and the administrator; and (3) to
achieve acceptance by teachers as ome who speaks of school problems from
exverience. Kitch and McCreary (77:19) express a similar point of view
and give as an additional reason for teaching experience that it develops
in the counselor a familiarity with the need for integrating sguidance
activities with other aspects of the school programe.

Iarsen (23:187) in speaking of the value of teaching experience
as preparation for high school counselors states:

As the counselors have aslready emvhasized, personnel

workerse will render more effective services if they have

been well grounded in the educational knowledges and skills

required by classroom teachers. Not only will they vossess

a better understanding of the school and the problems that

both administrators and teachers must face, but rapport with

teachers and other personnel will be easier to maintainm.

Most authorities also suggest some experience in business and in-
dustry as a valuable preparation for counseling. Kitch and McCreary (77:
19) list as the benefits of such experience, (1) it vrovides for famil-
iarity with what it means to work on a Jjob in business or industry,

(2) a variety of work experience will add to the counselor's ability to
assist others in developing occupational vplans, and (3) it provides close
contact with versons from a variety of socic—-economic and cultural back-
grounds., Xremen adds:

. ee2Ny kind ‘of work experience is of value which gives him

(the counselor) an understanding of the worker's point of view

and of the problems encountered in seeking work and progressing

in it. (23:254) -

Kremen also found that some counselors did not agree that work experience
outside of education should be included 28 a regquirement for counselor

certification. They gave as reasons (1) work experience provides an

understanding of labor management problems only when the worker is
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dependent upon the ,job for his livelihood, (2) work experience other
than teaching and counseling is not necessary for good counseling, and
(3) requiring mach work experience is impractical since we recruit coun-
selors from among teachers and teachers cannot reason=bly be expected to
leave the vrofession in order to get other experience. In general, how-
ever, there appears to be agreement that work exverience in business and
industry is valuable preparation for high school counseling.

Some autirorities also suggest experience in social work or work with
community service organizations as a preparation for counseling. Cox (5:
148) suggest social work as the best substitute for teaching experience in
this regard. wuxperience of this tyre appears to be mentioned somewhat
less frequently, however, than teaching experience and business and in-

dustrial experience as vreparation for counseling.

Personal Characteristics of Counseling
An investigation of the literature reveals that authorities in the

field of guidance wro Tublish materials concerned with the qualifications
of counselors have long been concemned with the effect of certain personal
characteristics on the competency of counselors. There appears to be gen-~
eral agreement among these authorities that certain of these personal
characteristics influence the effectiveness of counselors irregardless of
the training and exverience which has been completed. It appeared, there-—
fore, that an appraisal of the importance of some of these characteristics

should be included in a study of counselor competenciese.
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A majority of the material in the literature concerning the personal
characteristics of counselors ie found in the form of lists of suggested
factors which are held to influence the effectiveness of counselors at
worke. Many of the lists, especially those taken from less recent publica-
tions, were couched in very general terms. For examvle, Williamson and
Darley (43:XII) list the factors proposed by Parsons in 1909. He suggested
such factors as age, character, ability, and manner and dress as influences
on the effectiveness of counselors. Proctor (28:320-323) discusses a simi-
lar list of versonal characteristics in general terms in a book published
in 1925. He vlaces vrimary emvhasis uvon the ability of the counselor to
understand people and work with them effectively.

Other discussions of the versonal characteristics of counselors taken
from more recent vublications are also exvressed in general terms. ix-
amples of this ityve of proposal can be found in the writings of Kitson (5€)
Super (38:271-274), Keller (55), Bois (47), and Bailevy (45). Certain
characteristics are included in most of these lists, Those most often
included are:

Interest in and liking for peocvle

Bmotional stability

Integrated versonality

Sensitivity to the feelings and beliefs of others

Cooperativeness

Broad range of interest and exverience

Effective social relationships




28

Other characteristics are also mentioned in one or more of these lists.
They include high intelligence, high ethical wvalues, tactfulness, good
judgment, common sense, sense of humor, and adaptabilitye.

It may be noted that most of the characteristics listed above gre of
the typve that are very difficult to measure objectivelyes This situation
is pointed out repeatedly in the discussions of the personal characteristics
of counselors which are found in the literature. For example, Kremen (22)
questioned the respondents of his study regarding the advisabillty of in-
cluding certain persomal characteristics in the requirements for counselor
certification. He found that in generel guidance workers were aware of the
tremendous importance of such characteristics in influencing the &€ffective-
ness of counselors but that the respondents hesiiated to suggest that the
characteristies be included in the requirements for certffication because
they could not be evaluated with a sufficient degree of accuracy.

The pamphlet Counselor Preparation (70:20) divides its list of per-

sonal characteristics into two groups. Deen interest in peovle, patience
with them, sensitiveness tc the attitudes and reactions of otners, emo~-
tional stability and objectivity, a capacity for being trusted by others,
end a respect for facts are listed as essential qualities of counselors,
but qualities which are considered difficult to appraise. Qmalifications
which are said to be possible to appraise include scholastic aptitude,
measured and exvpressed interest, and a well adjusted emotionally meture
and objective personality. The methols to be used in the appraisal of

these gqualities of personality are not discussed.
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Some lists of the versonal qualities which 2are important for
counazselors, esvecially those published by committees of professional
organizations, attempt to be more specific in the description of the
characteristics. Ixamples of the more comprehensive listings include
those prepared by the Committee on Preparstion for Guidance Services of
the National Vocational Guidance Association (78), by a committee of the
State Supervisors of Guidance 3Services and Counselor Trainers at their
Eighth National Conference (73), end by the committee of guidance workers
in California reported by Kitch and McCrearyv(77).

The proposals of the Tommittee of State Supervisors for Guidance
Services and Counselor Trainers (73) referred to above is probably the
most concrete of the statements avalilshle in this area, The committee
makes the following statement regarding the versonality of counselors:

The personality characteristics of a prospective or prac-
ticing counselor must indicate his emotion=2l maturity as demon-
strated by the organizetion of his personel life--particularly =as
evidenced by his ability to live in a social order and to varti-
civate in commanity affazirs. An examination of the role he has
vlayved in *the community may reveal civic leadershin, 2 feeling
of responzibility oand the Aability to inspire confidence. TFurther
evidence of a well adjusted personality can he obtained from
records, family life, references, (wvhat others say about his personal
traits, his character, and his place in the community). clinical
interviewgs, and by the use of one or more tests of »nersonelity.
Insofar as possible it should be determined that he possesses
gualities such as patience, tact, poise, 2 sense of humor, a sense
of worth, freedom from withdrawing tendencies, the ability to
orofit from mistakes, end the ability to take criticism.
Another important regquirement for both the counselor and prospective
counselor is that of personal avpvearance. This includes good
health, pleasing volce, magnetism, and freedom from annoying
mannerisms. Any physical deformity should be appraised and con-
sidered in light of its effect upon counselees.

The vpreceding statements do not include all of the published lists

of the versonal gualifications of counselors. They have been selected,
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however, as representative of the many standards which are available.
Farther listings would only be revetitous,

Some authorities have stressed the importance of certain attitudes
which are believed to be important fecr counselors. Karraker{5%) Pre—~
gsents a long list of one word descrivtions of attitudes which ne proposes
as being desirable for a good counselor. Similar lists of desirable
attitudes are encountered frequently in the professional libterature.

Some authorities also recommend certain characteristics which should
be considered in eliminating candidates from selection for training or
emplovment as counselors. Keller (55) emphasizes the fact that a counse-
lor must not be z person who attempts to help others in order to com-
vensate for nis own feelings of inadeguacye The same point of view is
erpressed 1in a booklet nrepared for diszstribution to vrospective appli-
cants for training as counselors by the Harvard Graduate School of Edu-
cation (82),

Hahn and Mclean express a similar viewvoint in the following state-—

ment:

Pogsitive selection must, of course, be accomvanied by
negative selection. It seems to he a truism thet many versons
quite unfit to nhandle their own affairs hunger to advise and
counsel others on the management of theirs. These frequently
clamor for admission to training for clinical coun~eling. . « =
The zuthors have seen manyv graduate students in opsychology and
education, although themselves floundering miserably in the tolls
of harassing anxiety, a compulsive neurosis, or an ambulatory psy-
chosis, strugegling to win admission for trsining of clinical
counseling. Too frequently they have been successful because, no
matter what their emctional tensions, they still possessed high
scholastic competence. . . . Any of these, unless first healed
by therapy and then thoroughly trained, seem at worst dangerous
and at best ineffective. (14:17)
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Since one of the stated vurposes of this study was to attempt to
find implications for improving the training programs for counselors, a
word seems in order regarding the resvonsibility for selecting cendidates
who have desirable versonal gualities and eliminating those who do not.
The authorities who mention this resvonsibility avvear to be agreed that
the vrimary resvonsibility for this selective process rests with the
graduate training institution. A statement from Counselor Preparation is
quoted by Dugean and others and apvears to reflect the vooularly accepted
a2ttitude. The statement reads:

The responsibility for determining these basic qualities

rests squarely upon the graduate training schools even before it

rests upon the emvloyer. It is difficult to keev a verson lacking

certain of these qualities from vracticing, often to the detriment
of himself and his clients, if he is allowed to take the vprofes-
sional training. Selection at the vpoint of entrance to training

is desirable, rather than at the mnoint of certification or emvloy-

ment. (70:21) (48B:67)

Williamson (61) also emphasizes the responsibility of the graduate
school for the selection of prospective counselors for training. He sug-
gests counseling of the candidates as one of the possihle aids in im-
proving the quality of selection. Other authorities sugszest tests, in-
terviews, statementa of references, records of activities and experience,
and other avsilable indicationa of the ability, avtitude, and personality
of the apvlicants as possible factors in the selection of counselors. It
seems generally agreed, however, that many intangible personal qualifica-
tions have a tremendous influence uvon the orobable success of the pro-

svective counselor, but that they cannot be accurately avpraised by tech-

niques vresently evailable.
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There appears to be general agrecment regarding the importance of
person2l gqualities in influencing the effectiveness of counselors. How-

ever, the importance of effective training should not be overlooked. As

Cox states:

While the work unquestionably is done best by peovle who
have a natural aptitude for it, the hypothesis of this study
is that training can make a better counselor out of a good one.

(5:13)

Summary

In summary some general statements may be made concerning the infor-
nation gathered from an investigation of the literature.

1. With the exception of a tew studies, most of which were con-
cerned with the svecific couvrses taken in training or a Jjob
analysis of counselors in a specific geographical area, the
information in the literature which deals with the competencies
of counselors is largely a reflection of the opinions of the
author or of committees appointed by professional organizations.

2. A majority of the authors visualize the schcol counselor as a
member of the school staff with a broad range of duties and
resvonsibilities. Some of the typees of activities included in
the role of the counselor are:

a. Providing counseling and other activities to assist in-
dividual students in sclving their oroblems and making
future mnlans.

b. Agsist in gathering, recording and interpreting information
about students for mnese by counselors and teachers. The
counselor may be expected to direct this program.

c. Direct the placement and follow-up programs.

d. Asgssist teachers toward a better understanding of students.

e, Work with ecroups of students in group guldance, tecaching, or
co-~-curricular situations.

f. Work with marents and community agencies.

Z. May be asked to assist in developing in-service training pro-
ZTramse.

h. May be asked to assume certain delegated administrative and
clerical resvonsibilities.
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5.

6o
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g+ May be asked to assist in developing in-service training
programs.

he May be asked to assume certain delegated administrative
and clerical recsponsihilities,

Job analyses of counselors at work in certain areas reveal that
councelors often are asked to assume resvensibilities for atien—
dance and discipline problems as well as numerous romntine clerical
duties, Guldance authorities generally state positvely that
counselors should not be expected to assume such responsibilities.

A minority of the suthors continue to describe the counselor as a
psynhological or as a vocational svecialist. Most of the authors,
howaver, do not appear to agree with this view,

Literature concerned with the training of counselors appear to
emphasize several major areas in which formz2l trsining should be
completed. They include:

a. Specific courses in guidance and counseling.

be Supervised counseling internshivs.

Ce Psychology and child development.

de XZducation, particularly teacher training.

e. Sociology =2nd anthropology.

fe Iconomics.

Certain tyvpes of work experience are also recommended bv most
authorities as a background for counseling. They in-clude:

ae Teaching expverience.
b. Exverience in business snd industrye.
Cce Work with socisl and welf=re agencies,

In svite of the fact that most counselor training is at the grad-~
uate level, authorities are not agreed as to whether a masters
degree should be required for counselors. The trend, however,
seems o be in the direction of requiring a masters degree as a
minimam requirement.

There appears to be general agreement that the personal charac-
teristics of counselors are tremendously imvortant in influencing
counseling effectiveness. There also seems to be general agreement
that most of these characteristics zre of the typve that defy objec-

tive measurement or avppraisal, at least with the techniques presently

available.
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9. The material in the literature concerned with versonal
qualifications of counselors tends to be couched in very
general terms. Some of the versonal characteristics suggested as
impvortant for counselors are:
ae. Interest in snd liking for peomnle,
b. Emotional stability.

ce Abiiity to work effectively with others and to establish
wholesome relationships quicklye.

de Integrated versonalitye.

e. Cooperativeness.

f. Broad scome of knowledge and interest.

Ze Flexibility and adavtability.

e Sense of humor.

i. Good manners, dress, speech, and personal habits.

10. It appears from the investigation of the literature that there is

still a need for a study of counselor competencies which is designed
0 obtain a relatively objective appraisal of the importance of a

wide range of competencies in contributing to the effectiveness
of counselors.




CHAPTER IIX
PROCEDURES OF THE STUDY

As previously stated, this study was pleonned as a survey-anvpraisal
tvoe of normative survey, using a questionnaire a2s the instrument for
collecting the data. There has been much criticism in the past of the
use of the normative-survey type of research. Perhaps some of this criti-
cism resulted from the lack of care with which some of the research was
donee. ‘Whitney (40:155) says, "It is hasically important that the begin-
ner irn research recognize fully the contrast between the too often found
unthinking survey and adequate scientific descrinticen with interpretation".

It should also be recognized that all tyres of problems, esvecially
vroblems concerning the resctions of human beings, cannot be adequately
investigated by means of the more scientific technigues of research,

Gocd, Barr ard Scates steate:
Apparently the more nearly we get to the heart of human

problems, the less completely we can devend on approaches

that are acceptable to those ko emphasize the formal charact-

eristics of objective science. In these areas one has to

choose betwesn loyalty to formalism and the desire to do some-

thing of vrzctical worth, even though it is not entirely above

criticisme (32:410)

Construction of the Instrument. In vpreparation for the construction

of the guestionnaire, a survey was made cof current literature in the area
of counseling and guidance in an attempt to locate major areas of comve-

tencies which seemed to be related to the effectiveness of counselors,
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A tentative form was drawn up and discussed with several counselor train-
ers and vrofessional guidance workers in the secondary schools. On the
basis of these discussions ten major areas were selected as the basis for
the construction of the trial questionnaire and proved to be retained in
the final #nstrument. They were:

1. Personal Characteristics

2. Previous lixperience

3. Educational Background

Lk, XEducational Orientation

5. Relations with Staff, Parents, etce.

6. Understandings of Behavior

7. Counselinzy and Interviewing

3. Counseling Tools and Techniques

9. Informational Serwices

10, Administration and Evaluation of Guidance Services

¥Yollowing the tentative selection of these major areas of emvhasis,
the current professionsl literature was again reviewed for selection of
specific items to be included in each major divisione. It is possible that
the training and experience of the investigator influenced the selection
of items to some extent, but an honest.attempt was made to provide a choice
of items that would include as meny of ihe differing points of view con-
cerning the role of counselor 2nd of competencies wiich might influence his
effectiveness as was possible. Because of the necessity for limiting the
length of the questionnaire in order that a representative return might be
obtained, sceme items concerning competencies which might have been of some

value to counselers were of necessity omitted. An attempt was made, however,
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to retain all ltems which were held to be of consideraﬁle importance.
Approximately one hundred fifty items were selected for tle trial gquestion-
naire. After several revisions, trough which items which were pointed

out as being revetitious were eliminated and items suggested by members of
the trial groups were added, thz final form consisting of one hundred
twenty-three items plus spaces provided for the respcndents to suggest
additions was devised.

The next major task in the preparation of the instrument was the
construction of the scale for rating the degree of importance of the var-
ious items. It was decided after considerable study and discussion with
experienced research workers in education and sociology, that the most
usable scale for tris type of instrument would consist of several categories
vhich were as discrete as they could be made by means of accurate des-
cription. It was originally vlanned to use a five category rating scale.
After administration to trizsl groups, however, the raters found that it
was difficult to differentiate between the categories for resvonse to
many items, so & change was made to a four category scale, This scale was
revised several times in resvonse to suggestions from members of the trial
groups. The final scale included four categories which were descrihed as
follows:

l. Essential for all counselors to the extent that it would be
practically impossible for any individual to perform adequately
as a2 secondary school counselor without possessing this trait
or characteristice

2. Necessary for ovntimum performance and valuable for all counselors

but not considered to be absolutely essential for adeguate per-
formance as a secondary school counselor.
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3. Of some value to secondary school counselors in carrying out
certain of his duties but not necessary for adequate psrfor-
ance. -

4. Of 1little or no value in determining adequacy as a secondary
school counselore.

The following directions were given to each resvondent for making
hie eppraisal. "Please indicate your evaluztion of the importance of the
various traits and characteristics listed according to the following
scale. Place the apovropriate number in the blank before each item." The
statement of the four categories was followed by this comment. "It is
intended that you will make Four evaluation of these items according to
their importance for the counselor in the actual »erformance of the duties
of his job as youn see them, not according to whether or not it might be
‘nice for him to know'." It apvears that these directions were sufficient-
ly clear as almost every questionnalire returned had been properly com-
prleted.

The original form of the gquestionnaire was presented to approxi-
mately fifty graduate students in counseling and guidance at Michigan
State College. They were asked to complete the questionnaire according
to the directions and, in addition, to make suggestions in regard to both
the items and the scale of rating. On the basis of the.e suggestions nu-
merous changes were made in the instrument and a revised form was prepared.
This revision was vresented to about thirty-five asdvanced graduate stu-
dents at the same institution. Most of these students had previous ex-
verience as counselors, teachers, or school administrators. Five coun-
selor tralners also were asked to complete this trial forme The members
of these groups were also asked for suggestions toward improvement of the

items and the scals for ratinge
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On the basis of these suggestions, a second revision was made.
This form was presented to several members of the Division of Education
and of the Institute of Counseling, Testing, and Guidance at Michigen
State College. It was also presented to several experienced research
workers in the social sciences for suggestions. On the basis of these
sugeestions a final revision was made before the copy was sent to the
printere

The form of the instrument which was distributed to the resporndents
was set up on lLinotyve and vrinted on & four rage, folder-type sheet. A

copy of this instrument is included in the Appendix.l

Selection of the Sample

Selection of the Sample from the Public Schools. As previously stated,

it was vrovosed in the plan of the study to obtain an z2ppraisal from a
sample of two grouvs of the members of the staff of pyublic schools: the
counselors, and the administrators who regularly select and employ coun-
selors. Problems of selection immediately presented themselves. The
plan nroposed that the study be national in scorees The question then be~
came one of the method and criteria for selecting the samplee. Should the
sampling be done on a random basis by selecting schools by some technigue
of random sampling? Should an attemrt be made to obtain a sample of those
most qualified to malze such an appraisal? These vossibilities as well as

many others we-e considered carefully before a final decision was reached.

1See Appendix A
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There were several reasons for not adopting a random technique of
sampling. At the present time many secondary schools do not provide an
organized guldance program. Other schools, although they may maintain
that they make provisions for guidance, do not employ counselors. It
appeared, therefore, that if the samples were selected on a random basis,
at least part of the schools selected would not have provisions for a
guidance program and, therefore, the members of the staff would probably
not be cognizant of the competencies which are valusble for counselors.

It appeared, on the other hand, that in order to obtain valid infor-
mation regarding the competencies wnich might influence the effectiveness
of counselors, the sample should be selected from those wiio possessed
the best information regarding such competencies. For this reason it was
decided that the samuvule of counselois should be selected from e group
wno had achieved recognized success as counselors. The administrators
were selected from among those who had developed outstanding guidance pro-
grams in their schools and wiho had selected and employed successful coun-
selors,

With these criteria in mind the problem then became one of obtaining
the names and addresses of counselors and administrators in the various
states who could meet t-ese qualifications. It appeared tat the best
information might be obtained by contacting a representative of the State
Department of ducation in each state and requesting him to submit the
nemeeg and addresses of counsselors and administrators from the schools of

that state who were best gualified to make an appraisal of these items,
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The State Supervisor of Guidance was contacted in those states which
employed a person in that capacity. In the remaining states the infor-
mation was requested from the State Superintendent of Public Instruction,

It was arbitrarily decided that the names of five counselors and
five administrators should be requested from each state. It appeared
that such a nmumber from each of the forty-eight states would provide a
sufficiently large sample and still not make such excessive demands from
any area so that sufficient numbers of qualified people would not be
available. This proved to be a larger number than it was possible to
obtain as the representatives of seven states did not feel that there
were sufficient people in the state qualified to make such an appraisal,
They submitted a smaller number of names,

The representatives of the State Departments of Education were
asked to submit names and addresses on a work sheet which was enclosed
with a letter explaining the purposes of the proposed study. The work
sheet included the following requests:2

Will you please list below the names and addresses of secondary

school counselors employed in your state whom you feel to be

outstanding in terms of training, experience, and performance

on the job,
After spaces provided for five names and addresses the following para-
graph was included:

Now will you please list the names of principals, superintendents,

directors of guidance or other administrative officials who regu-

larly select and employ secomdary school counselors and whom you

feel to be well qualified to make such a selection.

This was followed by spaces for the names and addresses of five administrators.

2See Appendix A
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Two sevarate follow-ups were sent to the revresentative from those
states from which resvponses hid not been obtained. The first of these
was a double posteard wrich they were asked to return if they had not
received the previous letter and work sheets Tiiis was followed by send—
ing another copy of the original letter and work sheet to all those who
had not replied. Replies were received from fortyv-seven of the forty-
eight states. The State Superintendent of Public Instruction of one state
did not include any names in his reply as he stated that he did not feel
that there were any people in his state sufficiently well qualified. The
State Supervisor of Guidance in one other state returned his list almost
8ix months after the request was made. At the time he replied, the
gquestionnaires from the other states had heen returned and the data had
been tabulated so no questionnaires were sent to that state. Only one
state did not revply at all.

Table I shows the distribution of returns by states. It may be
noted from an analysis of this table that a renresentative return was
recelved from each state into which questionnaires were sent. Three re-—
turns were received from two states. Four or more returns were recsived
from all other states. This should »provide an adegquatse gecgzraphical dis-
tribution of the sample.

Sample of Counselor Tralinerse. A somewhat different technigque was
used in selecting the sample of counselor trainers. The first source of

names for the same was the Directorvof Counselor Trainers in Institutions

Approved for Counselor Prevaration by State Boards for Vocational

Education (72) as published by the Federal Security Agency in March, 1951.
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TABLE I

RETURN OF QUESTIONNAIRES BY STATES

State Re. N.R. T. State Re N.R. T,
Alabama >4 2 T Nebraska 5 s 10
Arizona s 3 8 Nevada 0 0 o]
Arkansas 7 3 10 New Hampshire 6 L | 10
California 5 5 10 New Jersey 7 3 10
Colorado 6 L 10 New Mexico 5 S 1 10
Connecticut Y 5 10 New York 9 1 10
Delaware 5 5 10 North Carolina 7 3 10
Florida 7 3 10 North Dakota 9] 0 8]

Georglia 0] 0 o) Ohio 3 7 10
Idaho 5 1 66 Oklahoma 6 L 10
Illinois 7 3 10 Oregon 7 3 10
Indiana S S 10 Pennsylvamnia L 5 9
Iowa 9 1 10 Rhode Island L L 8
Kansas é L 10 South Carolina 6 L 10
Kentucky 3 7 10 South Dakota 7 3 10
Louisiana L 6 10 Tennessee 6 L | 10
Maine é L 10 Texas 7 2 9
Maryland L 6 10 Utah 8 2 | 10
Massachusetts 8 2 10 Vermont 5 5 10
Michigan 9 1l 10 Virgimia L 6 | 10
Minnesota 8 2 10 Washington 5 5110
Mississgippi 6 L 10 West Virginia 8 2 10
Missouri 7 3 10 Wisconsin 5 5 10
Montana 5 S 10 Wyoming 5 5 }10
Totals 137 8L 221 || 13129 87 J216

Re - Returns
Ne Re = No returns
Te = Total
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All pnames from this roster were included in the sample. Additional names
were added by consulting the Bulletin of the United States Office of

Education, Offerings in Guidance and Other Phases of Student Personnel

Programs in Colleges and Universities. (66). The names were selected
from this publication by inclu&ing one member of the staff of each in-
stitution which offered four or more courses in guidance as indicated in
this publicatione An attempt was made to select counselor trainers from
the staff of each of these institutions who were recognized as asuthori-
ties in the field of guidance. ¥Faculty members at Michigan State College,
graduate students in gui-=ance from various geosgraphical areas, and others
were consulted in an effort to make the selection as valid as possidble.
Additional names were selected from this list in order that the completed
sample might include at least two counselor trziners from each state,

The total number of the completed sample was one hundred twenty-four. A
gquestionnaire was sent to each of those so selected.

Sample of State Suvervisorse The entire group of state supervisors

of guidance who were aveilable at tha time the datas was being gathered

was included in the sample. It was not possible %o contact a supervisor
in several states because the position was oven =2nd the selection of the
new supervisor had not bezsn made. ‘<uestionnaires were sent to the state
supervisors of the thirty-eizht stotes in which a perscn was employed in

’

that capacity at the time the sample was selected.
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Percentagze of Return From the Various Groups

Table II shows the percentage of gquestionnaires returned by the

members of the various grouvs.

TABLe II

PERCENTAGE O QUESTIONNAIRES RETURNED BY GROUPS

Total Number Total HNumber Per cent of
Group in Sample Returned Total Returned

Counselors =2nd Admini-

strators 437 266 60.2
Counselor Trainers 124 81 653
State Supervisors of

Guidance 38 29 78.9
Grand Total 599 376 62.7

Examination of Table II reveals that at least sixty per cent of the
members of 4ll grouvs returned the questionnaire. The percentage of retum
in the grouwns containing a smailer number of total cases was somewhat
higher than for the largest grour which was made up of secondary school
administrators an? counselors. This may have been due, at l=zast in part,
to more accurate mailing addresses. The higher percentage of return from
counselor trainees and state supervisors may also have heen a reflection
of greater interest on the part of the members of these groups in the ma-
terial of the study. There is no conclusive evidence, r~owever, that any
single factor or group of factors significantly influenced the percentage
of returns from any groups. As vointed out in the limitatioms of the study,

it must be assumed that the appraisals made by the indiividuals who returned
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the questionnaire represent a tyvical cross-section of the opinion of vro-

fessional guidance workers regarding the competencies of counselors.

Procedures Used in Analyzing Data

Grouping of Returns, It was necessary to make some adjustments in
the classification of the members of the rating groups. The major adjust-
ment was made necessary by a misinterpretation of one of the terms used in
the questionnaire. In the section of the instrument in which the resnon-
dent was regquested to disclose the type of position he now held, the ad-
ministrators were asked to indicate whether they were empioyed as superin-
tendent, principal, or director of guidance. It was intended that the
latter classification would account for administrative officers of large
city school systems who were responsible for the selection and employment
of counselors fer the system. When the returns were examined, however,
it was found that many resvondents who were primarily counselors also
considered themselves to bhe directors of guidance and so indicated on
their questionnairese.

Further examination of thes guestionnaires revealed that a majority
of the group that designated that they were director of guidance probably
were at least vartially resvonsible for providing leadershlp for the
guidance program of the varticular school in which they were employede.
There seemed to be a possibility that the ideas of = guidance worker who
was expected o assume certain administrative and leadership roles might
be somewhat different‘from those of an individu=l whose guldance responsi-

bilities consisted almost entirely of counseling. For purposes of

i



L7
analysis of data, therefore, the responses of individuals employed

in the secondary schools were divided into three groups instead of
the two originally proposed. In other words instead of attempting a
division into administrators aml counselors;an additional category,
director of guidance, was included in order to provide for those
guldance workers who had responsibilities both for counseling and for
administration of the guldance program.

The original plan of the study also proposed that the counselor
trainers be divided into two groups for purposes of analysis of dataj;
one group who were employed in departments of education and amother group
employed in departments of psychology. It was intended that comparisons
be made to attempt to determine whether the different orientation and
training of the respondents might lead to different responses., Exam-
ination of the data, however, revealed that only ten of the eighty-one
counselor trainers who returned questionnaires were employed as members
of a department of psychology. Since a sample including only ten
cases is not usually considered to be statistically stable, the proposed
division was not made and the questionnaires of the counselor trainers
were analyzed as a single group.

A small number of questionnaires could not be used because they
were not completed correctly. In addition, six secondary school empldyees
and three counselor trainers returned their questionnaires after the final
tabulation of data had been made and the data from these forms was not
included in the analysis. Table III shows the number of questionnaires

in the tabulation of responses for each of the rating groups.
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TABLE IIT

FINAT, NUMBER OF RESPONDENTS IN EACH RATING GROUP

Group Number of Cases
Administrators 86
Directors of Guidance 99
Counselors 73
State Supervisors 30
Counsolor Trainers 76
Grand Total 364

It may be noted that the number of resvondents in each of the rating
groups is relatively simlilar with the exception of the group of state
supervisors which is considerably smaller. This difference was unavcid-
able since there was no additional vpovulation available to increased the
gize of the sample of this category of guidance workers,

Method of Analvsis. In order to exredite the tabulation of the data
from the returned gquestionnaires, the resvonses were punched on I. B. M,
tabulating cards. The cards were punched and verified by the Tabulating
Department of Michigan State College, using the regular nrocedures of the
department. The cards were then sorted into the five rating groups. The
total number of each of the four vossible resvonses was obtained from each
1tem of the questionnaire. This was done for each of the rating groups.

After the responses were tabulated in this menner, the percentage of
the various rating groupr making each of the possible respenses for the
items of the gquestionnaire was computed. In order that the total number
of cases might he accounted for in the computation of these percentages,
=~ "no response" column was vrovided to indicate the respondenis who had
not resvonded to a vparticular item. These percentages were vpresented in
tabular form for each of the ten major divisions of the appraisal instru-

menta
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There were several reasoms for the decision to present the data
regarding resvonsaes in terms of wercentages of the total number of the
varticular rating group making each vossible response for the individual
items. It is obviocus that the mere vresentation of the numbers of res-
ponients in any rating group making a response to an item would not be
adeguate because of the difference in total number of cases in the various
raeting groups. Further, it can be observed from examination of the four
categories for rating the immortance of the items that theyr are not des-
criptions of four separzte and distinct categories. It 4did not seem
valid, therefore, to weigh each resmonse end thus attempt to statisti-
cally derive & single index of importance for each item.

After consideraticn of these problems and consultation with ex-~
verienced statisticians, it was azreed that the most meaningful method
of presentation would be to vresent the percentages in tabuler form and
to point out in the discussion of the tables the apperent similarities
and differences in the resvonses of the wvarious rating groups. This is
the plan of presentation which has been followede.

The responses to the items included in the various sections of the
questionnaire are vresented and discussed in the chawnters which follow,
Since the resvonses to the items can be ascertained by consulting the
tables, they are not presented in detail in the discussion. The discus-
sion is intended to point out the relative imvortance of the selected
counselor competencies as appraised by the respondents of the study and to
indicate the degree of similarity of the resvonses of the various rating

groupse.



CHAPITER IV

PERSONAL CHARACTERISTICS OF COUNSELORS

As indiceted in Chapter II, The Review of Literature, the impor-
tance of the personal characteristics of counselors hzs long been recog-
nized. There hsas been little research, however, which was designed to
specify exactly which personal charscteristics are most important for
the successful counselor. This lack of research hes been attributed
rrimarily to the difficulties encountered in isoclating such factors and
in finding adequate means of appraisal for them. The Committee on
Professional Training and Certification of the National Vocational
Guidance sissociation has stated, "The ligt of versonal gquslifications
could be long and imposing. Even when analyvses have been made of the
actual characteristics of successful counselors, these have been exXpressed
in general terms that defy measurement or appraisel® (10:20).

The dearth of identifiable versonal characteristics has made it
practically impossible for emvloyers who are faced with the problem of
selecting prospective counselors to include such factors among the cri-
teria of selection. Similar vroblems confront the training institutions
in the selection of candidates for training as counselors. The Tommit-~
tee states, "Graduante students may scmetimes he able to discuss the
vorinciples intelligzently and to quote facts accurately, and yet be unable

to work effectively with individual human beings who need counseling®" (10:26).
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As already indicated, an attempt has been made in this study to

obtain the ideas of guidance workers regarding the importance of some
selected personal characteristics. Admittedly some of the concepts in-
cluded are still rather general in nature. The characteristics which
were selected to be included in the study were considered to be of a
nature that could be identified and would 1end themselves to an avpprais-~
al of their importance in determining the effectiveness of counselorse.
The items included in Section I of the guestionnaire may not in-
clude all of the versonal characteristics which influence a counselor's
success. A smz2ll number of additional characteristics were suggested
and are listed in subsequent vages. The fact that no single additional
characteristic was noted on more than one response m2y indicate that
there were few obvious omissions in the list. On the other hand, some
of the suggested a2dditions may have been rated as important by the
respondents if the items had been included in the actuzl questionnaire.
It was the intent of this investigztion to ascertain the degrese of
agreement regarding the importance of the selected personal character-—
istica for secondary school counselors. An appraisal of the imrortance
of these characteristics was obtained from counselors, school adminis-
trators, and state directors of guidance in en attempt tn determine
whet»er or not vrofessional guidance workers wecre in agreement in regard
to the effect of personal characteristics in influencing the effective-
ness of counselors at worke The resvponses to the items of Section I of

the gquestionnaire, Personal Characteristics, have been tabulated in
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Teble IV. The table includes the percentage of various rating groups
which made each of the possible fesponses for the individual items. The
responses are deséribed briefly below the table.

It apveared that the personal characteristics which were considered
to be most essential for secondary school counselors were concerned with
the relationships of the counselor with cthers with whom he comes in con-
tact. Since the counselor is constantly working with others, it is to
be expected that such interpersonal relationships should be of consider-
able imprortance in determining his adequacy as a counselor.

The item which was rated most essential by the resvondents con-
cerned the ability of the counselor to gain the confidence and cobpera—
tion of students and staff. Two grouvrs, the state suvervisors and the
counselor trainers, were unanimous in rating this characteristic as
essential for all counselors. At least ninety-five ver cent of the other
groupys gave a similer rating to this item.

There was also considerable agreement of all groups that a whole-
some regard for the feelings and beliefs of others was important for
counselors. Apvroximately ninety per cent of 211 grouprs rated this an
essential characteristic of all counselors. The remaining raters felt
that such a regard was necessary for optimum performance (Response II),

It is interesting to note that only about two-thirds of all groups
except the state supervisors believed that it was essential that all
counselors have a facility for being at ease with people. A small number
in each group did not zgree that such an ability was necesgary for opti-

mum verformance. This seems to indicate that over one-third of the respon-
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TARLE IV
- FIR30VAL CHARANTERT: nTIf‘S OF
CI'7I37107S
ELEEGE S s S I
1 LAl el o s s E s
Ability to gain the confidence and » E et
cooperation of gtudents an@ staff. ,96'5 99.0] 95.9 106,0 [ 100,01 3,61 1.0 4.1 0.0 0.0l 0.0
Intellectual ability superior to B , , o
that of the average teacher. 3.8 9.1 4.1 13,3 9,2] 64,0 54.5] 58,9 | 66.7| £5.8 26,7
A wholesime regard for the feelingzs T T
and beliefs of others. 83.4/ 91.9! 94.5 93,3 | 86.2}10.5] 8,1 5.5 6.7 11,8} 0.0
A cooperative and enthusiastic } Baing el B
attitude towsrd his work, 83,71 73.8] 83.6 70.0 | 76.3] 16.3] 20.2] 16.4 | 30,01 23 7!l 0.0
Ability to assune delegated U] - e R A
responsibility. B .. l|58.1| 52.5] 04.4 80,0 | 50,01 36,0 | 43.4) 31.5 | 16.7] 461}l 5.8
Facility of being at ease 'ith ; H T -
people. 160,51 70,71 64,4 86,7 { 63.2]37.2]29,3) 32.9 1 13,3 34. 2.2
Ability to use tact in contacts o 1T B
with others. 83.7| 90,91 a9, 80,0 | 77.6110.1 | 4.1 9.6 |1 20,0; 2L1 1.2
A pleasant voice and effactiva , TUTTTY T YT 'T"
" speech. ~ 25,61\28,21 26,0 16.7 9.21] 64.0 | 83,7] 63,0 | 80,0, 7L1}}10.5
Above average personal
'~ appearance. 24.4| 16,21 15.1 | 13,3 ! 5,3]59,3 |55.6| 61.6 | 66,7] 539]|16.3
Absence of serious physical B ] X B e T
deformity.. 112.81 9.11 11.0 13 3.0 9,251, 5 44 41 50,7 | 56,7! 38,21|29,1
A wholesore sense of : UV N S S R E—
humor, ' 41,91 49,51 54.3 26,7 | 50,3151.2 149,5] 42,5 | 56.7|  60.5}| 5.8
A discriminating sense-of I [~
ethical values, W74.4 72,71 175.3 60,0 | 51.3}122,1 125.3) 19.2 ] 36,7} 4471] 3.5
A well defined DlllOSOphy B f » i
of-1ife, 69.81 62,61 78.1 | 76.7°| 52,6)25.6 {33.3]19.2 } 23.3] 395 ] 3.5
A-gontinuous effort toward nrofessiond o ‘
al growth and self improverent. 59.31 55,6 63.0 66,7 | 56,6 139.5 42,4 37.0 | 33.3| 42l 1.3%»
Above everage flexibility; ability ot _
to adapt to cheneing conditions, 166.3 70.7 | 65.8 63.3 80,5 32.6 128,31 31,5 1 36.7 | 368 1.2
Ability to view self objectively; to -
.minimize effncts of person=l preju- :
dices and sterestypes. 60.5] 70.7 | 79.5 | 70,0 | 65.8 [30.9 |28.5]20.5 | 26.7 | 289 || 8.5
A devout reverence and belief o : i
in Gods - 39.5) 4l.4128% | 20.0 5.3 146.5-|24,3| 32, QAA{5 30,3 9°§J.
CODE: A-administrators. G - Diractorsof Guidance. © - Caunselors. 55 - State
1. .Essential for All Counselors. - 3.. Of cor
2, Yecessary for Optimim Performance. 4; Of '1it
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dents were not of the opinion that it is essential that a counselor feel
at ease with veople iﬁ order to gain their cooperation and confidence.

A somewhat higher percentage of the state supervisora indicated that such
a facility is essential for all counselors. It is to be expected that
the vpercentage figures of this rating group sﬂow somewhat more variation
than the other grouvs because of the relatively small size of the avail-
eble sample. It sgseems unlikely, however, that such a wide variation
should be a result of chance. -

The greater vercentage of counselors and directors of guidance vho
indicate thzt taectfulness in contacts with others is essential for all
counselors is greater than the percentage for the other rating groups.
This may be significant since the counselors and directors of guidance
are =zctually invelved in cocunseling duties. On the other hand, the vper-
centage of counselor trainers wheo feel that thé@bility to use tact is
essential is lower than th=at of any of the other rating grouvns. The
counselor trainers are resvonsible for the formal training of the coun-
selors and directors of guidance. They are also often responsidle feor
selecting candidates for training as counselors and directors of guidancee
It is impossible to zscertain the reasons for this difference of opinion
from the data on hand. It is only vossible o point out that such dif-
ferences may exist.

The percentage of respondents who indicated that those character-
istics concerned with mental ability and phy¥sical apvearance are essen-
tial for all counselo s was relatively small., This is somewhat.surpris—

ing as it is often said th:t personal apvearance, guality of voice, and
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manner of speech influence the 2bility of en individual to gain the con-
fidence and cooperation of othera. The ability to gain such confidence
and cooperation, as has been pointed out, was rated more important than
any other single item in this section of the gquestionnaire.

Only a small percentage of any of the rating groups indicated that
it is essential th>t coun elors possess intellectual =2bility superior
to that of the =~verage tescher. Most formal training of counselors in
colleges and universities is at the graduate level. It seemed, therefore,
that in order to successfully complete such training, the intellectu=al
ability of the counselor might need to be superior tc that of the average
teacher, and the item was included in the questionnaire on that basise
Evidently the respondents did not agree that such a2 suverior degree of
intellectual ability is essential for counselors. This may heave been
influenced by the fact that in many school systems a majority of a2ll
teachers on the staff are expected to earn a masters degree and, there-
fore, all members of the staff should be able to work successfully at
the graduste level. Approximﬂtely one-third of the members of all rating
groups rated this item "III" or "IV". This indicates that they did not
feel that such intellectunzl ability was necessary for optimum performance.
The counselor trairners vresented the smallest vercentage of responses
indicating that it was essential for counselcrs to possess an intellect-
ual ability superior to the average teacher. This response pattern might
not have been expected since the counselor trainers have these vrospec-
tive counselors as members of their classes. It is also noteworthy that
more than ten per cent of the counselors snd directors of guidance indi-
cated that intellectual ability superior to that of the ..verage teacher

was of little or no value in determing counselor competency.
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All rating grouvs indicated that a pleasant voice =nd effective
sveech is slightly more important to the counselor than above average
personal appearance. Approximately twenty-five per cent of the groups
actually employved in secondary schools--the administrators, counselors,
and directors of guidance--agreed that it was essential that all coun-
selors possess a vleasant voice and effective sveech. Less than ten
ver cent of the counselor trainers appraised these choracteristics as
essential for all counselors. A similar pattern apnears in regard to
versonal appearance. In this case, however, the percentage of admin-
istr:tors who rated =bove average personal apvearance as essential for
all counselors was somewat higher than in any of the other rating groupse.
A few respondents indicated in their comments th=t they felt that good
grooming was more important than personal appearance. Others indicated
cleanliness and neatness 28 being imvortant.

In general, a relatively small percentage of the respondents anpraised
above average personal apvearance and voice and speech as essential Tor
all counselors. On the oth-r hand, a majority of the responses indicated
that these physical characieristics were necessary for opiimum verformance
as a counselor and the responients were almost unanimous in the opinion
that they were at least of considerable value. On the basis of these
data, however, it would not anpear that quality of personal apvearance
and of voice and sveech should be used as vrimery criteria in the selec-
tion of counselors. It seems, however, that the responses might Jjustify
the elimination of those candidates whn present an extremely poor appear-—

ance or an unusually unpleasant voice.
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Only about one-tenth of the respondents indicated that it was
essential thot counselors be free of serious vhysical deformities. The
vercentage of the various groups who rated the freedem from deformities
as an essential characteristic of all counselors were very similar. The
counselors and directors of guidance made the largsest vercentage of
ratings which proposed that the sbsence of deformity was not necessary
but of considerable value for counselors. The counselors end directors
of gulidance made the largest vpercentage of ratings for this item which
indicated that deformities had little or no effect in determining a
counselor's effectiveness. A small number of resvondents in'icated in
their remarks that they felt that the effect of a serious physical de-~
formity on the effectiveness of a counselor was devendent upon the nature
of the deformity and the attitude of the counselor in regard to the
deformitys.

It would appear that the differences c¢f opinion regarding the im-
portance of these vhysical and mental characteristics were more noticeable
within each rating groﬁp than among the various grouns. Aside from the
fact that the counselor trainers tended toward a2 slightly lower vercentage
of "I" resvonses, the ratings of the various groups wvere very similare.

On the other hand, within each of the grouns the ratings were spread
across all four possible resvonses. This indicates that some members of
each group believe that the vossession of these vhyvsical characteristics
are egsential for success as a counselor. Other members of the same groups
feel that these characteristics have little or no effect in determining a
counselor's success. A majority of the resnondents in all groups, however,

consider these physical attributes to have considerable effect in deter-
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mining the effectiveness of counselors, slthough they may not be abso-
lutely essentizl for all counselors,

Other items which were included in Section I of the guestionnaire
were concerned with the importance of certain attitudes and value judg-
ments in influencing the effectivenmess of counseclorse It seemed that
the attitudes of a counselor might be influvuential in determining his
ability to assist the student in the development of desirable attitudes.
The extent to whiich the respondents z2greed with thic vremise was variede

For example, there was general asgrecment as to the importance of a
counselor having a cooverative and enthusiastic attitude toward his worke
About three-fourths of the members of all rating groups felt that such
an attitude was essential for 21l counselors, while the remainder felt
that it was necessary for optimum performance.

A similar opinion was indicated in regard to the importance of a
discriminating sense of ethical values, although the percentage of coun-
selor trainers who felt that this was essertial for all counselors was
congiderably smaller than for the groups employved in secondary schools.
Only a very small pvercentage of any rating grouv, however, indicated
that this was not necessary for ovptimum verformance,

The ratings of the importance of a well defined philosophy of life
in determining the erfectiveness of counselors vyresent a similar vattern.
The counselo-~s and state suvervisors had the highest vercentage of "I"
ratings with no members of these groups indicsting that they felt that a
well defined philosophy of life was not necessary for optimum verformance.

The counselor trainers, however, again had a considerably lower vercentage
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of "I" ratings when compared to the other rating groups and almost eight
per cent of this group indicated that such a philosophy was not necessary
for optimum verformance.

The grouns emvloyved in the vublic schools svpear to be evaly divided
between resvonses "I" and "II" in regard to the importance of a whole-
some sense of humor in determining the effectiveness of a2 counselor. The
state supervisors and counselor trainers avpear to have attached somewhat
less importence to this item.

Bome of the widest differences of opinion found for any item in
the entire questionnaire were in regard to the importance of a devout
reverence and belief in Gode Not only were there wide differences of
opinion within each group, but alzo there appears to bhe differences be-~
tween the various groups. There is a distribution over all four possible
responses for all rating groups. This indicates a wide divergence of
ovinion within each grouv in regardl to this item. The ratings of the
three groups msde up of public school emplovees are very similsr, although
the a2dministrators showed a greater percentage of "II" ratings and a
correspondingly smaller percentage of "III" and "IV ratings. On the
other hand, the vercentzge of counselor trainers who indicated that
this item was essential for a2ll councelors was considerably smaller than
that of the other groups while almost one-~third of this group indicated
that a devout reverence and belief in God was of 1little or no value in
determining the seffectiveness of a counselor. The ratings of the state
supervisors fell between the public school groups and the counselor train-

ers. One state supervisor, in his remarks regarding this item stated,
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"This might even be a handicap if carried to the point of fanaticism or
the tendency to evalunte behavior on the basis of moral pvlatitudes."
Another respondent asked, "What about counselors emploved in parochial
schools?" Perhaps these remarks give some indication of possible reasons
for the wide difference of opinion regarding the imnortance of this item.
Many of the authors in the field of guidance feel, as discussed in
Chapter III, that an imvortant vart of the role of the secondary scrool
counselor is to provide leadership for the develoovment of the guidance
program and carry out responsibilities delegated by the administrator
of the school. OCn theother hand, only slightly over half of the counse-
lor trainers, administrators and directors of guidance indicated that
the ability to assume delegated reponsibilities was essential for all
counselors. IThe vercentage in this category for the counselors and state
supervisors was somewhat higher., This may be exnlained to some extent
by the comments included in a considerable number of questionnaires
which indicated that the resvpondent felt that such administrative resvon-
8ibilities should be assumed hy¥ a verson called "Chief Counselor",
"Head Counselor", or "Director of Guidance". These resvondents evidently
felt that responsibilities of this sort would not necessarily be a2 part
of the role of all counselors. This may also account for the small per-
centage of "II1I"™ responses made by all rating grouvs for this item.
It is also somewhat difficult to account for the relatively low
vercentage of all rating groups who felt that the ability to adapt to
changingz conditions and the ability to minimize the effects of personal

vrejudices and stereotypes were essential for all counselors. <LYhese
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principles are constantly exvounded by authorities in the area of
counseling, vet approximately ome-third of the respdndents did not fesl
that these abilities were essential for all counselors. It should dbe
pointed out, however, that the responients were almost unanimous in the
belief that this abllity was necessary for optimum verformance as a
counselore.

Some interesting characteristics were listed in the spnace left
for "Other" resvonses at the end of Section I of the questionnaire.
With one exception, each additional characteristic was mentioned by only
one resyondent. The excevtion was in the case of three administrators
who suggested that it was essential that the counselor be "Interested,
and I mean really interested, in youth." The suggested additions are

listed below by rating groups.

Counselors
Appearance of maturity

Varied social life; non-professional avocational interests
Secure and satisfyving family life, either pest or present

Administrators

Interested, and I mean really interested, in youth

Directors of Guidance

Suggest that sge and marital status of counselor might affect
his effectiveness, would not favor z pversor under thirty
vears of agee.

To place service above economic gain

Be & good listener

Ability to see and feel things as others do (understanding of
those things that result in strong emotional responses) ;

practical; common sense,
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State Supervisors

No "bad" habits which might be acquired by students,
Well sdjusted, yet fully understanding maladjustment
A personallity to which children are naturally drawn

Counselor Trainers

Belief in the worth of each individual

Reverence for nature

Faith in people's ability to help themselves

No attempt was made to evaluate these suggested additions., They
have been listed eerbatim as taken from the geustionnaires. The list
mey provide some icdeas of sdditional characteristics which could influeree
trhe effectiveness of counselors.

Summarv. In general, it aprvears that for all items in this section
the differepces of ovinion amongz grouvs were much less than the differ-
ences of opninion within the grours. The differences in vercentages
listed for the various rating groups, as represented by the percentages
for each of the vossible resvonses, were considerasble. The differences
of opinion auwpear to be slightest in regard to those items concerned
with the relationships of the counselors with others and greatest re-
garding the itemrs concerned with the nhysical and mental characteristics.

Some generalizations may be drawn regarding the ovinions of the res-
pondents as to the relative importance of various personal characteristics
in determining the effectiveness of counselors.

1. The ability of a counselor to work effectively with others,

to gain their confidence and cooveration, and to maintain a
wholesome regard for their feelings and beliefs, was con-
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gsidered by the respondents to be more important than the
other characteristics included in this area of the study.

There was o wide divergency of opinion regarding the im-
portance of the included vhysical and mental characteristics
of counselors. On the whole, however, it appears that these
characteristics were considered to be least essential of =211
the characteristics included in this area of the study.

There appears to be little agreement regarding the importance
of a "devout reverence and belief in God" in determining the
effectiveness of counselors.

In generel, the counselor trainers tended to be slightly
more conservative than the other groups in rating characteristics
as being essential for all counselorses




CHAPTER V
GENERAL BACKGROUND OF COUNSELORS

Almost evefy vrovosed set of criteria for determining the quali-
fications of counselors has included various types of experience and
training which have been considered to be a necessary vart of the back~
grouid of qualified counselors. Several of these criteria have been dis-
cussed in Chapter II and need not be elaborated here. Of these, some have
been the statements of expert opinion as published in texthooks and pro-
fessional literature. A few, as for example, Scales (32), Larsen (23),
and Kremen (22), have made studies of courses which are included in train-
ing vrograms of counselors at various levels and of requirements for
certification of counselors in the various states.

Because of the numerous statements in the literature dealing with
specific courses included or suggested to he included in ccunselor trazin-
ing programs, no attempt was made to obtain similsr data in this study.
Further, since this was designed as a study of counselor compeiencies, it
appesred to be more approﬁriate to attempt to obtain data of a more general
nature concerning the educationel and experimental background of individuals
which might influence their effectivenesé as counselors rather than to
designate specific courses to be takens

The data dealing with this genersl background of counselors were
taken from responses to three major divisions of the gquestionnaire:

Section II, Previous Experience; Section III, Educational Background;
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and Section IV, Educational Orientation. These data were presented in
Pables V, VI, and VIiI, and are discussed in the following pagese.

Previous Experience. .As indicated in Table V, experience in teaching
was considered the most important of all the types of previous experience
which were included in the questionnaire as possible influences on the
effectiveness of counselors. Approximately sixty per cent of the respon-
dents who work in the public schools considered teaching experience to be
essential for all counselors while a2ll except about five per cent of the
remaining respondenfé in these categories considered it to be necessary
for optimum verformance. It may be noted further that state directors of
guldance and the counselor trainers, especially the latter, appeared to
place somewhat less importance on such exverience since a somewhat lower
percentage of these groups rated teaching experience as sssential for all
counselors and a higher percentage of the counselor trainers considered
such experience to be only "of some value".

These data apvear to parallel very closely the results of Kremen's
study of counselor certification (22)., He found that fifteen of the
twenty—-three states which have certification requirements for counselors,
or sixty—five pef cent of such states, require teaching experience for
certification. On the octher hand, he found that of those of his panel of
experts who recommended a two level certification program (the majority
of the group), over ninety-eight per cent commended a requirement of
teaching experience for the second, or higher, level and about eighty-
four per cent recommended such a requirement for the first, or lower,

level. Since professional guidance workers were contacted in both studies,
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it is noteworthy that a higher percentasge recommended teaching experience
as a requirement for certification in Kremen's study than considered the
gsame exverience essential for all counselors in this studye. It is possibtle
that svch differences may have been the result of differences in sampling
and/or differences in interpretation of the items on the two gquestionnaires.
An overwhelming majority of the resvondents gave "I" and "II" responses
to the importance of tesching experience in influencing the effectiveness
of counselors, thus in'licating that they were of the opinion that such
experience was at least necessary for optimum performance. On the other
hand, relatively little importance was attributed to exverience in school
administration., In this case a majority of the responses, ranging from
fifty-four to eighty-four ver cent of the various rating grouvs, were in
the "III"™ and "IV" categoriese This indicated that most respondents did mnot
feel that experience in school administration was necessary ior optimum
verformance. In fact, over twenty per cent of the counselors and over
twenty-five per cent of the counselor trainers indicated that they were of
the opinion that such experience would be of little or no value. On the
other hand, although no members of either group rated it as essential for all
counselors, the administirators and state supervisors, whose duties are
primarily administrative in nature, gave somewhat greater stress to the
importance of administrative experience. Perhaps this difference in responsss
indicates that those responsible for administration of the guidance program
in the schools hsve greater appreciation for the value of knowledge of and

experience in administration on the part of those whom they supervise.
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Another type of exverience usually included in discussions of
qualifications for counselors is work experience in business and industrye.
Because of the frequency of discussions of the desirability of such
experience as a vart of the preparation for counseling, an item regarding
business and industrial inexperience was included in the questionnaire.

No more than twenty ver cent of any rating group considered experience of
this tyve to be essential for all counselors. The State Supervisors avpear
to pl=ace more emphasis on work exvperience than any of the other grouns while
the Administrators and Counselor Trziners seem to rate this item lower than
the other groups. Very few resoonses indicated that work exverience was

of no wvalue.

This appraisal of the value of work exverience contrasts sharply with
Kremen's findings (22) regarding certification. It would seem logical that
only those factors should be included in requirements for certification
which are felt to be essential for success as a counselor. In Kremen's studyv
he found that, of the twenty-three states having certification standards,
fifteen, or sixty-five ver cent, recuired exverience outside of educatione.
Of four other states that were considering adoption of wvroposed standards
for counselor certification, each of the four pvrograms included such '
experieﬁces. Also, in the case of his vanel of exverits, seventy-five per
cent recommended work experience outside of education as a qualifieation for
certification. These data apoear to place greater stress upon the impor-
tance of such experience than do those of this studye. Again these differ-

ences may result from sampling or interpretation.




68

The tyve of experience rated =2s second in importance only to exper—
ience in teaching was contacts with grouvs having different cultural and
socio—economic bagkgrounds. Here again the appraisals of the three groups
employved in secondary schools were very similar. They rated such broad
contacts as being somewhat more important than either the state supervisors
or the counselor trainers. The latter group avpears to place somewhat
less stress upon the importance of these broad cultural contacts than any
of the others,.

The literature regarding counseling constantly stresses the importance
of nnderstanding the individual in his emvironment. It is also generally
agreed that what may be considered to be abnormal behavior in one cultural
or socio-economic group moy be perfectly acceptable in a different settinga
For those reasons, it appeared that contacts with a wide variety of these
ethnic groups might be an important factor in influencing the effectiveness
of counselors and the item was included in the questionnaire on that basis,
Cne or two resvondents indicated by their remarks that they were of the
opinion that similar information could be obtained by reading or by taking
courses in sociology or allied fields, thus making actual contacts with the
different gzrouvps unnecessary. Perhaps a similar view colored the responses
of other members of the various rating groupse.

Of the other tyres of experiences included in this section of the
guesticnnaire, the greatest importance was given to participation in com-

munity service vrojedts. ZResvonses to this item indicating that such
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seriences were essential for all counselors varied from zero per cent in
3 case of the state supervisors to nineteen per cent for thé directors of
idance. With few exceptions all respondents indicated that participation
such projects would at least be of considerable value in contributing to
fectiveness as a counselor. The differences of opinion regarding the im-
rtance of these activities were mach greater within groups than among the
rious rating groupse

A similar appraisal is indicated in regard to participation in the
tivities cof religious groups. In this ease, however, the prebonderance
the ratings were found in Responses III and IV, indicating that, while
ch activities might be of some valuve, they could not be considered neces-
ry for ovntimum performance as a counselor. The ratings of the counselor
ainers appear to indicate that they attribute significasntly less impor-~
nce to the varticipation in religious activities than =any of the othsr
wbing groups.

It apveared to be the opinion of the respondents that varticipation
L extra—-curricular activities while in college is somewhat more important
1 contributing to effectivess as a counselor than is participation in the
stivities of religious groups but somewhat less important than participstion
1 community service projects. Again the differences within groups are much
reater than the differences among groupSe.

Some of the mapondents suggestedl additional types of experience which

ney considered to be valuable for counselors. ‘The suggestions are listed
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verbatim belbw.l

l. Military service (CT).

2. Sncial casework training and experience (G).

3. Elementary teaching experience (A) (4 cases).

4., Travel beyond the state in which vou work (A).

5 Camp and group work (C).

6. Participation in professional organization. N.V.@.A,, etc. (C)

Bducational Background. As:indicated in Table VI, the emphasis regarding

the importance of vreviocus educational training was placed primarily upon
broad azreas of education rather than on specific courses. This was done
because in this section of the study the objective was primarily to determine
which types of educational background might contribute to a counselor's
effectiveness rather than to isolate specific skills to be mastered and
concepts and theories to be understood. IFindings covering skills, concepts,
and theories are discussed in later sections of the studye.

Of the types of educational experiences included in this section of
the questionnaire, it appears that the respondents considered the training
which is neces;ary to obtain a teaciing certificate for secondary schools
to be most important. Approximately one-half of the counselor trainers,
three-fourths of the administrators, and two-thirds of the other three
rating groups, considered qualifications for a tesching certificate to be
esasential for all cdunselors; Iess than ten per cent of the respondents
indicated that a teaching certificate might not be necessary for optimum
performance, except for the éounselor trainers who had o slightly higher

rercentage in this category.

1'The letters in parentheses are the code letters of the rating group

from which the suggestion camee The code is the same as that used in the
Tables,
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It may be of interest to note that in general considerably more’
stress was plaged uvon qualification for a teaching certificate than was
nlaced upon actual teaching exverience. There are a2t least two explanations
for this arvraisal: (1) many councelors also are agsigned certain teaching
responsibilities and thus need a certificate in order to be allowed to carry
out such responsibilities, and (2) counselors are considered to be members
of the instructional staff and as such are required by law to be certified as
teachers in meny states. Perraps some of the difference between the admin-
istrators and the counselor trainers in regard to the percentage of "essen-
tial" responses might be attributed, at least in mart, to the probability
that the azdministrators would be more aware of these legel reguirements.
In fact, four respondents indicated that a teaching certificate was impor-
tant only tecause it was regquired by the state.

Anparently, courses in counseling and guidance were considered the
most important of the various fields included in the survey instrument.
Between sixty and eightyv-five percent of the various rating groups indi-
cated that such training w23 essential for all counselors, while most of
the remaining respondents indicated that it was necessary for optimum per-
formance. State suprervisors and counselor trainers placed.the greatest
stress upon such courses, while the administrators' ratings were somewhat
lower than those of asny other group.

Although most courses in counseling and guidance are taught at the
graduate level, a2 majority of the respondents in all groups indicated
that it was not essential that all counselors complete a sufficient
number of these courses, or other graduate courees, to qualify for the

masters degre@ o6r its equivalent. On the other hand, only about ten
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Pper cent of respondents 4id not feel that the moasters degree level of
training was necessary for optimum nerformance. It may be noted that thse
administrators who select and employ counselors place the least stress on
qualification for an advanced degree, while the counselor trainers who
are responsible for the formel treining of counselors place the greatest
streass on asdvanced worlke.

Next of the areas of training in terms of indicated importance for
counselors was nsychologyve With the excevpntion of about ten per cent of
the coun=elor trainers, almnst all of the resvondents considered training
in msychology to be necessary for ovtimum performance. The range of ner-
centages of "essentialY responses for the various grouvs was from forty
for the state suvervisors to sixty for the directors of guridance.

As might also be expected, counselor trainers placed greater emphasis
than the other reting zrouws upon the importance of suvervised counseling
internshivs. Almost h2l1lf of this group indicated that such supervised
training was essential. Lless than one-fourth of the counselors snd admin-
istrators made a similar avvraissl. It may be noted thet the percentage
of counselors who 4id not feel that internship training was necessary for
ovtimum performance as a counse;or wae higher than for any other rating
groupe. Might this be a counselor's evalu~tion of the effectiveness of
many of these progrems? Psrhaps some of the responses for thils item may
have heen influenced by a situation similar to that expreszed by one ad-
ministrator who remarked that it is impossible in his area to find indi-
viduals who had had supervised counseling experience. Similarly, counselors

and directors of guidance who had not been exposed to such programs might
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not be familiar with their cbjectives and content and thus not be cog-
nizant of the vossible benefits which might be derived from such traininge

The pmattern of resnonses regarding the importance of college train-
ing in sociology and anthropology is very sgimilar to the pettern of re-
sponses regarding training in educational theory =2nd methodologye. These
two items received the lowest rating of all of the items in this section
of the duestionnaire. Approximately fifteen ver cent of the resvondents
indicated that college training in these subject areas was essential for
all counselors. The resmnonses of the rating groups were very similar with
the exception of a somewhat lower rating of sociology and anthropology
by the state suvervisors. Between one-fourth and one-hzlf of the members
of the various rating groups were not of the opinion that such training
was necessary for ovtimum performance. It may be vointed out that the most
of the resvondents evidently were of the ovinion that actual contacts with
groups of different cultural and socio-economic status were essential for
counselors than had a similsr opinion regarding the importeznce of formal
study of these grouvs in courses in sociology and anthropologye

Other tyves of educational background weresugasested by entries in the
space vrovided for this vurpose in this section of tﬁe questionnaire,.
The suggestions are listed below. The code in varenthesis following the
item designates the rating group to which the‘individual making the sug-
gestion belonged.

Courses in clinical measurement. (S.S.)

Training in economics. (S.S.)

Training in the medical, psychiatric, and clinical aspects

of personal work to the equivalent of doctors degree. (cT)
Course in salesmanship with some experience. (@)
Training in Mental Health Clinic of a mental hospital.

At least 90 hours. (&)
Coureses in philosophy and ethics. (C)
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Educational Orientation. The responses to the items concermned

with the educational orientation of the counselor have been tabulated
in Table VII. In planning this section of the study, an atéempt was
made to obtain an appralsal of the relative importance to counselors
of certain general understandings. These indluded the role of
various members of the staff in carrying out that program. It appears
from the data presented in Table VII that the respondents were of the
opinion that these understandings were more important in determining the
effectiveness of coumselors than any particular kind of experiesntial
background or any particular type or level of college training. One
poesible explanation of this difference in indicated importance may be
that the respondents believed that these understandings are developed
from many different types of experience in addition to formal training.,
Some may also have felt that counselors and prospective counselors might
develop such understandings from personal study of the professional lit-
erature, participation in in-service training programs, and other means
of proffessional advancemente.

The responses seem to indicate that, in the opinion of these groups,
a thorough understanding of the role of guidance in the total educatiomal
program was the most essential of the understandings mentioned in this
section of the questionnaire. Ninety per cent of more of each of the
groups indicated that such an understanding was essential for all
counselors, while the remaining respondents indicated that it was
necessary for optimum performance. The only exception to this pattern
was one counselor trainer who indicated that such an understanding would

be of little or no value. His reason was not given.
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Similarly high importance was attributed to understanding the role
of the various members of the school staff; the counselors, teachers,
and administrators inthe total educational program. Again all responses
indicated that such an understanding was at leas# necessary for optimum
performance. The percentages of "essential®" responses, however, was
somewhat lower in this ihstance. ‘It also aﬁpeared that a smaller per-
centage of the counselor trainers considered this understanding to be
essential than any of the other rating groups.

Another factor which was reated as being important, especially by
the groups employed in the public schools, was the possession of a well-
defined philosophy of education which is amenable to the philosophy of
the school system in which the counselor is employed. About three-~
fourths of the administrators, directors of guidance, and counselors
indicated that this was essential for all counselors, while most of the
remailning members of these groups indicated that it was necessary forxr
optimun performance. However, less than one-half of the counselor trainers
made a similar appraisal. No explanation seems apparent for this rather
wide difference in rating. Perhaps daily work and personal contacts in
the public schools made the former group more aware of this importance of
amenable philosophies being developed by the members of the school staff
in order that working relationships may be harmonious.

About two-thirds of the members of each rating group indicated that
an understanding of the objectives of mental hygiene in education was

essential for all counselors. The percentage of directors of guidance
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making this response was somewhat higher. Most of the remaining respon-

dents indicated that such an understanding was necessary for optimum per-
formance. It would be interesting to learn the extent to which these
respondents, who evidently consider an understanding of the principles

of mental hygiene so important, actually apply and use these principles
in their work with students.

It is interesting that only about one-half of the members of the
groups that work in the public schools and only about one-fourth of the
counselor trainers, considered a realistic appreciation of the importance
of subject matter mastery to be essential for counselors., In fact about
twenty per cent of the counselor trainers and atate supervisors indicated
that such an appreciation may be of some value but was not necessary for
optimum performance as a counselor. There are several possible explana-
tions of the relatively low ratings made for this item but, since none
of them could be supported by available evidence, they were not enumera-
ted here. One state supervisor pointed out the danger of overemphasis of
subject matter in his remarks. Perhaps a similar attitude also influenced
the appraisal of other respondents.

Only two additional suggestions were mdde in commnection with this
section of the questionnaire, both made by state supervisors. One sug-
gested that the counselor must be able to take "a business-~like approach
to individual differences". Another stated that the counselor should have
"a thorough understandi:grof how the extra-curricular activities of the
schoel can contribute to individual development"™. Both of the suggestions

seem to be extremely pertinent.
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~ Summary

This chapter has been concerned with the factors in the educational

and experimental background of the counselor which may influence his

effectiveness. The following general statements may be made in summar-

ization of the responses to the items discussed in the chapter.

1.

2.

7.

In general, the percentage of respondents who considered the
general understandings and appreciations,such as educational
philosophy and understanding of the role of guidance in
education, to be essential for counselors was considerably
greater than the percentage of similar responses for specific
types of training or experience,such as courses in educa-
tional methodology or school administration.

The responses of the administrators, directors of guidance

and counselors groups tended to be very similar for most

items. The responses of the counselor trainers were con-
siderably different for some items. In a few cases, as

for example in regard to the teaching certificate, the responses
of the administrators varied somewhat from the other two public
school groups.

There appeared to be a tendency for administrators, directors
of guidance, and counselors to emphasize the importance of
experience more than formal college training. The opposite
tended to be true of counselor trainerse.

Experience in and certification for teaching seem to have been
considered as the most essential requirements for counselors in
terms of training and experience.

The respondents of this study did not seem to place as much
emphasis on the importance of experience in business and indus-
try as might be expected when one considers the proportion of
states requiring such experience for certification of counselors.

College courses in counseling and guidance were evidently con~
sidered to be important in influencing the effectiveness of
counselors. There were wide differences of opinion, however,
regarding the necessity of completing a period of counseling
internship or of obtaiming a masters degree.

A greater percentage of respondents evidently considered college
training in psychology %o be necessary for counselors than
either sociology or educational theory and methodology.
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Of all the items included in these sections of the question-
naire, the respondents evidently felt it was most important
for the counselor to have a thorough understanding of the role
of guidance in the total educational program and an under-—
standing of the role of the various members of the school
staff, administrators, counselors, and teachers in providing
for that program.



CHAFTER VI
COMPETENCIES RELATED TO THE COUNSELING SERVICE

Counseling has often been called the heart of the guldance program.
The counseling Dprocess is emphasized in almost all programs for training
guidance workers. If counseling is such an important part of the coun-
selors' responsibility, then an appreisal of the types of informetion,
understandings, and skills which influence the counselors' effectiveness
in performing this service would seem to be essential in any study of
counselor competencies.

The data regarding competencies which are related to the counseling
gervice were gathered primarily from three of the major sections of the
questionnaire.l They are Section VI, Understanding of Behavior; Section VIJ
Counseling and Interviewing; and Section VIII, Counseling Tools and

Techniques. The data compiled from these three sections are discussed in

this chapter.

Understandings of Behavior
Investigation of the responses presented in Table VIII reveals that
there was considerable agreement among the various rating groups regarding
the degree of importance of the understandings of behavior which were in-
cluded in Section VI of the questionnaire. With a few exceptions there
was less than ten per cent variation in any response made by the various
rating groups for any item. The exceptions are pointed ocut in the fol-

lowing discussion of the responses.

1See Appendix A
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The highest percentage of resvonses for 2ll rating grouvs which
indicated that an item was essential for a1l counselors was in response
to the iltem concerned with the ability to select pertinent factors from
eccumilated datse regarding students. The percentzge of such responses
ranged from seventy-nine tc eizhty-nine percent for all grouvs except
the state supervisors of guidance. The percentage for this grocup was
slightly higher. It was not difficult to understand why this item
should receive such a high avpraiszl of importeance. A counselor usually
gathers voluminous information regarding =z counselee both before and
during the actual interviews and it becomes necessary to select from
this mass of information tho:e facts that are rertinent to the problem
at hand.

Only a very slightly lower percentage of all groups indicated that
a knowledge of patterns of growth and development of adolescents was
essential for all counselors. The range in this case wes from seventy-
three to seventy-nine per cent. With few exceptions the remaining resvon-~
dents irdiceted that such a2 knowledge was necessary for optimum performance,
Since courselors in secondary schools work primarily with adolescents, the
reasons for the responses to this item were also obvious.

A wider variation in the responses of the various groups appeared
in regard to the imvortance of an understanding of the basic mechanisms
of adjustment. The percentage of resvondents who indicated that such an
understanding was essential for all counselors ranged from fifty-two to
eighty~tnree ver cent. The vercentage of administrators in this response

category was‘considerably lower thar for the other groups. The highest
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vercentages were found for the state supervisors and counselor trainers.
Almost all of the remaining resvondents indicated that such an under-
standing was neceésar& for optimum verformance. -It was rather difficult
to explain how aporoximately one-third of the counselors and directors of
guidance and almost h=lf of the administrators evidently proposed that it
was possible for a counselor to assist a student in geaining insight into
his emotional and social problems without an understanding of the basic
mechanismeg of adjustment. Perhavps some of the respondents had not ex-
verienced training in vwsychology and mental hygiene and were not familiar
with this terminology. This can only be conjecture, however.

A very similar resvonse pattern was evident regarding the ability
to interpret test results in terms of behavior. The rank of groups by
percentage of "eggential" responses was identical and ths vercentage of
such responses of each rating group for the two items wasralso practicaliy
the same.

There was considerable agreement among the rating groups regarding
the importance of the ability to recognize symptoms of various types of
abnormal behavior. The range in resvponse to this item was from sixty to
sixty-nine per cent. A small percentage of each group indicated that such
an ability was not necessary for optimum performsnce. Again the responses
are somewhat difficult to interpret. How can a counselor even recognize
the presence.of problemg that require referral if he cannot recognize their
symptoms? Perhaps some c¢f the resvondents are of the ovinion that a coun-
selor is responsible primearily for assisting stuients with problems of a
vocational nature and, therefore, he is not necessarily resvonsible for

providing helop with emotional problemsa.
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It appears thaf each of the rating groups were of the opinion that
an appreciation of the effects of socio-economic status on behavior was
more essential for counselors than a familiarity with different cultural
and social patterns. The range in percentage of "essential" responses wes
from forty-six to sixty-seven percent for socio-economic status and twenty-
five to thirty-eight per cent for cultural and social patterns, Of the
relatively small percentage of respondents who indicated that the compe-~
tencies expressed in these two items were not necessary for optimum per-
formance, the administrators and counselor trsiners were most prevalent.
Conversely these same two rating grouvps tended to include the lowest per-
centage of "essential" responses for these items. Perhaps one of the factors
in the lower rating of the importance of cultural and social patterns was
reflected by a remark made in regard to this item by a state supervisor
of guidance. He states that the importance depends upon the area in which
the counseling is taking place. Probably a counselor in a school that did
not include students from widely divergent cultural and sccial groups
would not be aware of the vproblems that arise from such sources. On the
other hand, almost every school includes students from several different
socio~economic strata.

There was considerable difference of opinior indicated by the raiing
groups regarding the importance of an understanding of the various theories
of personalitye There were wide differences within groups as well as among
grouve. The range of vercentages of the rating groups who indicated that
such an understanding was essential for all counsslors was from twenty-two

to forti-nine per cent, indicating the differences among the groupse. The
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fact that the responses of each of the groups were distributed over all
of the possible response categories indicated the differences within
groups. It may be noted that the counselor trainers, who have often been
accused of overemphasizing theory, included a c¢onsideradbly smaller per-
centage of essential respoanses than any of the other groups.

The item considered least important of those included in this sec-~
tion of the questionnaire was concerned with an understanding of the
possible applications of various theories of learning. In this case
the responses among groups were very similar but there appeared to be wide
differences of opinion within groups.

There were only two suggested additions to this section of the
questionnaire. A state supervisor added "complete knowledge of normal
behavior atieach develovmental level®™. An administrator suggested "to

interpret behavior in terms of the needs of pupils",

Counseling and Interviewing

The data presented in Table IX would seem to indicate that if
the questionnaire is considered as a whole the competencies deasling with
counseling and interviewing are among the most important in determining
the effectiveness of counselors. With very few exceptions at least three-
fourths of the resvondents of each rating group indicated that each of
the iteme in this section of the questionnaire was essential for all
counselors. While some individumsl items of other sections of the study
may have received a higher appraisal of importance, this section which was
concerned with counseling and interviewing is the only section in which

every item received such a high appraisale




" PR S S b----c 1 T e .
o T R R HE I
- . . . . . S <
! | 9 4 O e 2 - B ~ -
—_ oYl et N =4 ey -4 1 S
el aht —— e e s e - oo S i (i o i
») M ﬁf.ﬂ lv Wy ,Qo. W\N. .wm _V; o,m ..H_
3 | W S B -
z i i ie] < o it s _ ' “ 2
)] hv IS ~— N _\AW iy . i %. A
o ; W = - Ralenlib i A b st el - .= i et i
‘ -t oo ' [ r N § ¥, - i l
' ol e A Toer Ay
. . . d ' ! Y -
! ‘ - — 0
3 ~ M ) el - | ! —_ .
.;.. —~ — — i | l_f h :
handhdi - - s - |I'Tvt’x -r - o — <v|‘§’|lAﬂ ‘h"'rmdl T Oy.A
+ OT ol ClJ o 7”., .._ . .M i
| : : : o o oy 3%
‘ o s < ol o wi By 3 5
> m 3 l— l“ \ - . i . . .
——te -
ol - -+ . RaT- e nire s SA
T " rDﬁ 0O 0, c\w. Z.ﬂ rﬁw“ .q, .
: : 9 ¥ ' -+ e g
! | ol o 5 & @ i
: 2, o~ o~ 38 ad, O o \@ _ o
T e B AT
! o o~ o
d\v" O o~ UN P/s. o. . 4 .
. . o~ . «...v_ .\; a I
. © C o 5] 2, = | AR
' [P @, SO d \‘A.r . , | A
-—— - - ———pt- e sy o
B T A AR s e B
) ° ° ot , - — & Wy 9
[@X] il I W w/ Ing i =i o 5
- To ) o~ [e9] 7” a & ) v Uy
L i S e ~
X on) e R~ | ﬁ“ . .m o .
* . - - o
: . @ c~ Wi
. 1|L D\/M. 0 [\BIN 4. ¢ mu. M‘w ~1 & P
W0, X o) D | i* i L -A&* !
vt St ol St ety S e At det it b
! w] N a 2 el i
. . . . ” r,uu r.‘;\“ S~ |
J. — O o ‘mp ol o s
= w© &) &y < o -
L S R T e e st e SRR
-~ - lLvIl S N o* B T e e
Ax i “e
i ' i ! _ | )
: o | i ~ © | . ~ mh
_ N : @ 1 o) 2
. ! ) + i Lo o _‘“ a. : < — Il cow ; ,._A ]
1 . -.. \Yh bl W -.A. = 4 [3) ~ ® 1 I - . 1 o
S T f e 0 Ldlaea B It I T LI A _
- i PO e S Gk 2 Q=+ L 0
, _, \ Py _MJ; t H | Mw .M. - .mﬂ - \ + cLJ - .L . ”.H e ~L H‘“
. ) i - - 1 S Y L O Ty S O e T = .
“ ! ‘ - S ay) o o P 4 e o v i o
! i e e | © ) - D 20 o N . , .ol ot -
i e g b i 1 44 N N oo 0N o ol
i "7 ) 42 54 o o v e o & o,
! i - o - - ¢ At e Yt o 3 q I @ = L 5o C - .IM
: C S & n oo Bl L I : .l o
! ' PN b ¢ Lm, - £ ol Lo O T ke - i N i
L ¢ : oA o ! T W o 3 QLo o o ‘ :
. ' ' e M S o e G4 ) = — Ry @ fx z -
: e R T A e I T Py B R : o
! M ML Ll S O L et e < o 2 . I3 w .
. B v c s o oo caz el oos A a D A - =
' . iy T ' o ~ 1 D £ 54 (9NN ~1 L7 +.u*,, © N ¢ o
i * @ -« \ R o ¢ o « & e hTs - £ =l
Lo S s 0 TELESL §E 08 [moEs ] n é
i M n — * Gt e j=3 T G < \mL 1 .‘IL_‘S L “ e S
! o 30 [ ,.,.“;L. T N o & n o+ | - . . ,
= X L B ~ R R =R DY ) Qi 2 0 g
e A St M s SR T el ) B Ie ) B O R A = |4 »
' ! o 0 [ ! IR L ey o 9 O + C =, N b
! ! o T “ et g o - . (9] @ 3 | O AN 3 XS = P
v ! e, A . o W L >4 [ @ ~ I .P s ol
) ! hu..l +© r. ogier T + R D AR it _.1 P =
‘ 5 ;o : i - ® O U MU +
! PEEE ™ -GN T i . ) poR Yo -t . i
“ . [ o ] [PRS ] s ) .U_ 3 m,._@cod 2O oo b IS %
. . s i N Rk ] dyoo 7 i ,
! R R N e Qal K E 010 ¢ i 0 o 2|
“ < m « oo (ST o Q4 o [CREES IR LONNI] “ 1 o I L
TH.!- bes Al B S04 -illfh w:uﬂlwu,Pulﬁu oo u,.nHl»UnJﬂ.Hﬂnl‘»ls.!hrin trdioz Ph,ntith < ==

&

anas

o}

iry {or ontimum

v
[

ecess

T
\

Wsgential for all

I‘

1.
DAl
[

x



T
AW 4

-
ry

e gup e
LT 1E

IX

K]

CAPLE

[T

.--.4;..!1--.-1-\».,!.!4.

' '

._1\. I\Aw N ,..A.\.
' i \ 13 [
i i, . . '
, B it
i N
Om “ “y )
. ' | T
. et _— . -
' ll'lnllﬁ. ) ot ¢
. i , i ‘ ,
1 . , o, N :l: N
[ ' : v ! i : ) . '
N : it oo 4 SR VRSN S S G
C L T I LTI 1 S S SO SN
~i!90|¢4niv?s R S St T T T H ' ) |
= © a ! ~ o1} i Cg ) ; ¢
b i 1 t [] La, i Lot - A Lot - O.
oy i — i »; ) Dy N i “ - |
{ f . ., i “ly ] ' M \ { ) o ..
i i ' ' lnHv ! N ! ! { X |I'h|||l,||4
R e I S SR B el i S % ‘vl\.ﬁv - m————— _ !
1 ¢ : T ' i [ 1
,I.m\m ot - 7.~ \ : “ _ i N ” ” ‘
T o . ' v !
A : - o) O Uy SN O, o, =y <]
R o | - . S B
T e e i i e - -li-llq|4 S Sl hi
1Ty N . [ ) e | L o | o
et O <, 2 d-N ] ) k~ N - = O
v oy 5

. 1 .
i . ] t “ _
¢ i ! i ! ) !
i . — L , : { : B S T
e e e e e e e TR R e i =¥ =
' { ' ~ + .C, ~ \J. o) ! 0 n.\u_ m.\u.
+ .mL, L ' ~ I S L | o -w
N * . b ot ~ * ;u. D o 1_ l_
_ o — i \ [ : ' oy Ny o ' ¢
Vo \ ) =1 - ‘ ' i i i ) '
0 P B — S NSUUNE W e e
I, i | )] i o 0 : | _ N
“ ten! HU_ M ! ;L“ d N - 'y < =, Oy
Yy : Z . . :
2 . , ), o ) | ' |
m,‘)\m ” . . ) —, u “ : _ ' ~ ' { 1 )
e e e e e —— = e g g = = - - S
o - o N = S “ T
...‘LnJ_ o~ Sy N .m.. L 1 1.“. 2 O, = 2y ]
Y . + 1 R. ~, 1. R i i |
iR i . . L . . ) .
[t ' R R . ' e e e = b - s et st
L B S S e S e e Al
L O, [ ®. *y 7 (] | /.; ~ . — ., )
X ! L —, o, ' , l, . “ ' | L¢
] . * . 1 . _
~ . - J— —» ....... - I T e s et i el deit afhebilid —
[ Hi | o o ol : ol o
_ Aw ol o . O~ o K . Z
. —~|i | §
t : ' . i
{4 ) i A .
_.\l %= 31 e o oy 3 > - g 3 a2 -4 N»“I‘I'.‘.‘I\! Wl(?“ paily S S 4 TETT.Z ”.AT“ —-—a Lo o e ”ﬁ = — S o
R 3 i i o 0 2 —
" )_wl‘ dﬂ 0} o . <+ a ¢ 2 rn_ al 1
i .| . L . o~ ~ o~
1 St ~ N ¢2 ol o - 2
_ i R o, @ Ly R 27! " — -, ~ —
R T S T oo o
.[Io"l.lut|....‘4x_‘v’ﬁuo ....... *. ..... et ol diti i adiaetine etk el A M -1

~y
4

mngel s

~
- G

ns8210r54

CT

scheol con

2f mitdancs.

seconlary

4, {Of‘lihtle or 10 value.

)
4

Supervisors
R

—~

State

YO

ounsabrs.,

s

- O

-
Il
i

nerf{orisnce.

31ors.



86

With the exception of two items, there was almost unanimous agree-
ment that the competency described in each of these items was necessary
Tor optimum performance.

It was also noticeable that the resvonses of the different rating
groups were very Similar for each of these items. With o few notable
excentions, the difference between the highest and lowest percentage of
responses to any item was not more than ten. The exceptions are discussed
later in this chavpter.

There were several items included in this section of the gquestionnaire
which were concerned with the attitudes and feelings of the counselor
toward the counselee =2nd the counseling situation. BEach of these items
were appraised as beings extremely important by each of the rating grouvse.
The item which received the highest percentage of responses indicating
that such a competency was essential for all counselors was the ability to
maintain a nwrofessional attitude toward confidential information. With
the excevption of the counselor trainers, over ninety-five percent of all
rating groups indicated that such an ability was essential for all coun-
selors. The percentage of the counselor trainers making a similar response
was almost ninety per cent. The counéelor zroup, composed of individuals
who are constantly confronted with these problems, were unanimous in apprais-
ing this ability as essential.

Another item which was concerned, at least in part, with the attitudes
and personality of the counselor also was appraised es being essential for
211 counselors. This item dealt with the counselor's ability to show in-

terest and sincerity during the cocunseling process. Apvroximately ninety
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per cent of all rating groups indicated that this ablility was essential
for all counselors. There were no respondents who did not indicate that
this abllity was at least necessary for optimum performance,

More than eighty per cent of all rating groups agrced that it was
essential that all counselors demonstrate the ability to avoid excessive
emotional identification with the client's problem. This ability may
also be partially a result of the personﬁlity of the counselor.,

Over seventy-five per cent of all rating groups imdicated that it
was essential that all counselors have the ability to minimize the in-
fluence of his personal feelings and beliefs on the course of the inter-
view, The remaining respondents were almost unanimous in agreeing that
this ability was necessary for optimum performance.

Examination of the items discussed above may reveal that the abili-
ties described may not be of the type that can be developed through
professional experience and training. It may be argued, on the other
hand, that these abilities are influenced primarily by the personality
of the counselor. If the latter viewpoint is correct, there would seem
to be considerable Justification for including these items in the sec-
tion concerned with the personal characteristics of counselors. Regard-
less of the source of development of these abilities, it is evident that
a prepornderance of the respondents considered them to be essential fac-
tors in determining the effectiveness of counselors at work.

Another group of items in this section of the questlonnalire were
concerned with certain interviewing techniques. There was no item in-
cluded in this section which asked for a direct appraisal of interviewing

techniques in general. It is apparent that a large part of & counselor's
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time is spent in interviewing, If this is true, then it is also appar-

ent that a knowledge of the techniques of interviewing would be essen-
tial for anyone working as a counselor. Since it was necessary to limit
the mmber of items to be included in the questionnzire, the items con-
cerned with interviewing were limited to more specific techniques and
relationships used and developed during the course of the interview,

It should not be assumed that interview techniques were not considered
to be important influences on the effectiveness of counselors merely
because they are not directly mentioned in any of the items. Qulite the
contrary is true,

More than ninety per cent of all rating groups with the exception
of the counselor trainers indicated that it was essential that all coun-
selors demonstrate the ability to establish a give and take relationship
with the counselee. The percentage of counselor trainers who made a
similar response was slightly lower. Perhaps a few of the latter group
encountered semantic difficulties. One respondent, for example, sug-
gested as an additional item "The ability to create a permissive atmos-
phere", This appeared to be f:ractically a8 restatement of the above item.

Another item closely allied to interviewing concerned the ability
of counselors to adapt counseling techmiques to different situations,
Over eighty per cent of all rating groups except the counselor tralners
indicated that such an ability was essential for all counselors. Again
the percentage for the counselor trainers was slightly lower.

The respondents were also asked to appraise the importance of the
ability to communicate effectively with clients at all levels and not

to"talk down" to the client. Again the counselor trainers appeared to
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be most conservative., Over eighty-five per cent of all other rating
groups appraise&'this ability as being essential for all counselors.
About eighty per cent of the counselor trainers made the same appraisal.

Two items of this section dealt with the ability of the counseleor
to make an accurate diagnosis. The first of these was concerned with
the counselor's ability to differentiate between basic problems and
symptomatic behavior; the other with the counselor's willingness to refer
cases to other sources when the client requires help beyond the coun-
selor's range of capability. The responses to the two items were very
similér. Over eighty per cent of all rating groups apmaised these items
as being essential for all counselors. The range of responses for the
rating groups was less than ten per cent except for the state supervisors
who were a bit higher in terms of "“essential" responses to the first of
these items.

The remaining two items in this section of the questionnalire aroused
considerable controversy and difference of opinion, primarily on the part
of the counselor trainers. The items were concerned with the degree of
direction which a counselor should give to the course of the counseling
interview and to the desirability of giving advice to the client. The
first of these items was stated as “the possession of an adequate back-
ground for giving sound advice." The range of those in the various
rating groups who indicated that this was essential for all counselors
was from seventy per cent for the administrators to twenty-six per cent
for the counselor trainers. The percentage of administrators who made
such a response was somewhat higher than that of any of the other rating

groups while the percentage of counselor trainers was considerably lower
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than that of any other group. The responses in the groups of state
supervisors and counselor trainers were almost evenly divided over all
four of the possible responses on the scale. Over ten per cent of the
counselor trainers refused to make any appralsal of the importance of
this item.

More than seventy-five per cent of all rating groups except the
counselor trainers indicated that it was essential that all counselors
exercise good Jjudgment in guiding students toward appropriate goals,
Only sixty per cent of the counselor trainers made such anappriasal.
The latter group was also the only one in which respondents were in-
cluded in each of the four rating categories.

The remarks of the counselor trainers indicated that some of them
were considerably disturbed by these items. Two memberw of the group
~stated that they "absolutely refused to answer these itemsy Others
made rather sarcaétic remarks., The following are examplesé “Are these
Jokers?® %“This is counseling?" "I'm opposed to sinl"

I£~is*not possible to deférminé the reasons for’ihe wide differences
of opinion regarding the importance or desirabllity of the factors men-
tioned in these last two items., It is also impossible to determine why
the responseé of the counselor trainers should be so widely variant from
those of the other rating groups. Perhaps some of the differences can
be explained by the fact that the counselor trainers are usually more
conversant with the latest literature and research in the field. Even
in this group, however, the great divergenceof opinion is reflected by
the wide differences in the responses within the group. Evidently the
issue of “directive" versus "non-directive" counseling is still a sub-

Ject of controversy.
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The nuﬁber of suggested additional items was greater for this
section than for any other section of the study. They are stated ver-
batim as taken from the qQuestionnaire. The code letters in parenthesis
are the same as those used in the tables.

"Ability to let student work out answers. rather than give
.advice.® (SS) ’

“Ability"to effectively follow-up the interview." (CT)
"Ability to create permissive atmosphere." (CT)

*Ability to secure and maintain the compléte confidence of the
.counselee." (G)

"Ability to make client feel at ease.” (G)

ﬁAbility to recogrnize readiness for céunseiing." (a)

"Ability to determine what information a counselee is competent
_to handle." (G)

-

Counseling Tools and Techniques

There is a multitude of tools and iechniques‘which are used by
counselors. Mach of the professional literature is concerned with the
effective use of some of these tools and techniques. Some of the most
widely used books in the field of guidance, such as those by Traxler (39)
and Strang (35), are intended as aids for assisting guidance workers in
increased undefatanding of and proficlency ia the use of these techniques.

Because of the evident importance of these technigques in influencing
the effectiveness of coumnselors, a considerable section of the question-
naire contained items regarding their use, The number of items was
relatively large due to the large number of techmniques which had to be
included, The responses to the items of the questionnaire which were
concerned primarily with the tools and techniquea of guidance are pre-~
sented in Tables X and XI.
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A discussion of each item of this list would be long and tedious.

Therefore, in this section the discussion will consist largely of com-
parisons of items on a more general basis.

Tests and Testing. Of the several items regarding tests there was

one item that'was almost unanimously agreed to be essential for all
counselors. That item was concered with a constant awareness of the
limjitations of test results. The importance attached to this item might
well lead one to believe that many guidance workers are concerned with
the tendency to use the results of tests as "the answer" rather than as
an aid in improving the understanding of the”student.

It appears that the respondents of all groups tend to emphasize
the importance of interpretation of the results of tests more than the
administration and scoring of the tests, Less than two-thirds of the
respondents felt that it was essential that all counselors be able to
administer amd score tests while between eighty-three and ninety-five
per cent of the various rating groups indicated that it was essential
that all counselors be able to interpret the results. Also, more than
ten per cent of the state supervisors and counselorstrainers indicated
that the counselor's ability to administer and score tests was not neces-~
sary for optimum performance. There were only scattered responses in-
dicating that the counselors ability to interpret test results was not
necessary for optimum performance. The remarks indicated that some
respondents believed that the administration and scoring of tests was
the duty of a psychometrist. Probably in schools where no psychometrist
specialist was available, such duties are considered to be the responsi-

bility of the counselor.
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The ability to select the proper test to serve a given purpose

was considered to be essential by over two-thirds of each rating group.
A greater percentage of state supervisors indicated that this ability
is essential for all counselors than any of the other rating groupse.
Agreement was practically unanimous that the ability to select tests
was necessary for optimum performance.

There were tremendously wide differences of opinion indicated re-
garding the importance of a counselor's ability to administer and inter-
pret individual inmtelligence tests, such as the Stanford-Binet and Weschler-
Bellevue, and projective technigques such as the Rorschach. The responses
to both of these items were distributed over all four of the possible
cholces. The differences in ratings of these items among the groups
were relatively small. The administrators tended to have a larger per-
centage than the other ratimg groups who indicated that each of these
skills were essential for all counselors., Considered over all, it
appears that a greater percentage thought that it was necessary that
counselors be able to administer the individual intelligence tests than
had the same opinion regarding the projective techniques.

Over seventy-five per cent of all rating groups except the counselor
trainers indicated that it was essential that a counselor have the ability
to interpret test scores to parents in a tactful but meaningful manner.
This figure appeared to indicate that for all practical purposes it is
as important for the counseler to be able to explain results of tests to

parents as it is for the counselor to understand the results himself.
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Cumulative Record. There appe ared to be general agreement regard-

ing the importance of two items concerned with the cumulative records.
With very few exceptions, the members of all groups indicated that it
was necessary that counselors have the abilility to evaluate data from the
cunulative record in terms of applications to a given situation and the
. ability to maintalin a professional attitude toward information included
in the cumalative recordy The péiéentage of respondents who indicated
that these abilities were essential for all counselors, however, was
8lightly higher for the items concerned with professional attitude
toward data than for the ability to evaluate data,

Greater difference of opinion was revealed in response to the item
concerned with the ability of the counselor to analyze the present record
system in regard to needed revision. The responses were evenly divided
between appraisals as essential for all counselors and necessary for
optimum performance. The only wide differences among groups was in
the case of the administrators who had a smaller percentage of responses
indicating that it was essential than that it was necessary for optimum
performance, and the state supervisors for whom the reverse was true.

Anecdotes, Autobliographies and Case Studies. Almost twice as

many members of each rating group were of the opinion that it was essen-
tial that all counselors have the ability to evaluate information in-
cluded in anecdotes and autobiographies as made a similar appraisal of
the importance of his ability to assist teachers in developing an

effective program for obtaining the most meaningful anecdotes and
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autoblographies. Also a small percentage of respondents indicated that
the ability to help teachers with these matters was not necessary for
optimum performance. Who is to assist in the development of a .program
to insure meaningful information for the counselors to evaluate is not
immediately evident.

A simllar tendency appears in connection with the items concerned
with the case study. Again it appeared that the respondents considered
it more important for the counselor to be able to analyze and interpret
the data from case studies than it was to be able to assist in developing
the studiea themselves.

It may be worthy of note that while the percentage of respondents
that éppraised the ability to interpret anecdotes and autobiographies
and the ability to interpret case studies was practically the same, a
larger percentage indicated that it was essential to assist 1n the develop-
ment of case studies than had a similar opinilon of the importance of
developing a program for obtaining anecdotes and autobiographies.

Observing and Reporting Behavior. Responses to the preceeding items

seem to indicate that the importance of ﬁechniques and the interpretation
of data derived from their use was stressed more than assisting teachers
in developing understanding of anc competency in the techniques. The
reverse appears to be true, however, for the items concerned with observ-
ing and reporting behavior. It appeared that a slightly higher percént—
age of respordents were of the opinion that it was essential that all
counselors have the ability tohelp others to improve the objectivity of

their observations of behavior than made a similar appraisal of the
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importance of the counselor's knowledge of rating techniques used for
reporting such observations. The ablility to help others to improve
these techmiques of observation was appraised as being considerably
more important than knowledge of other techiniques used for reporting
such observations. A considerable number of respondents were not of the
opinion that the competencies described in these items were necessary
for optimum performance as a counselor. The counselor group seemed
singularly unimpressed with the importance of them.

Sociograms, Sociodrama and Psychodrama. There is much being

written in the current literature about the tremendous values that can
be derived from the use of these techniques., It appears from an.analysis
of the responses to the items dealing with these techniques, however,
that there is very little agreement as to their v;lue in determining the
effectiveness of a counselor at work.

The ability to use sociograms effectively was rated higher in im-
portance than similar abllities with sociodrama and psychodrama. The
percentage of counselors who rated a knowledge of sociograms as being
essential for all counselors was lowef than for any of the other rating
groups. The percentage of "essential®™ responses for the state supervisors
and counselor tralners was éomewhat higher than for the other groups. In
the three groups including members employed in the public schools there
were more of the respondents who did not consider knowledge of sociograms
to be necessary for optimum performance than considered such knowledge
to be essential for all counselors.

The respondents placed even less importance on the value of socio-

drama and psychodrama. In this case only a small number of respondents
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considered a knowledge of these techniques to be essential for all counse-
lors. In fact, there were more respondents who indicated that these tech-
nigues were of little or no value than indicated that they were essential.

Group Participation and Group Therapye. As in the case of the pre-

ceding items, there has been considerable discussion in the current 1it-
erature of the importance of group guldance and the tremendous values

of group therapy. Again, however, there appears to be considerable
difference of opinion cbncerning the importance of these techniques.

The differences in responses within the various groups are much greater
than the differences among the groups.

On the whole the knowledge of group techniques and skills in the use
of them was considered the most important of the items concerned with
group techniques. Slightly more than one-~third of the respondents indi-
cated that such knowledge and skill was essential for all counselors.
Between seven and fifteen per cent did not feel that these things were
necessary for optimum performance. There were no respondents, however,
that did not think these techniques would at least be of considerable
value.

The counselor's ability to train others in effective group partici-
pation was rated cbnsiderably'less important. About one-~third of the
responses indicated that this ability was not necessary for optimum per-
formance. The m"essential" responses ranged from ten per cent for the
state supervisofs to twenﬁy-three per cent for the administrators.

Even less'importance was attached to knowledge of and skill in the

use of technigques of groupvtherapy. The percentage of "essential"
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responses was approximately the same as for the preceding item except
for the counselor trainers who had a considerably lower percentage of
"essential" responses for the item concerned with group therapy. A
correspondingly greater percentage of responses indicated that competen-
cy in group therapy is not necessary for optimum performance as a coun-
selor. Evidently the proponents of group therapy have not convinced the
majority of guidance workers of the value of their techniques.

Teaching. There also appears to be a wide divergence of opinion
regarding the importance of the ability of counselors to teach courses
stressing occupational information and personal-social adjustment. The
responses for the two types of courses were practically identical for
all responses for all groups. Approximately one-fourth of the respon-
dents were of the opinion that the ability to teach these courses was
essential for all counselors while almost the same percentage indicated
that such abilities were not necessary for optimum performance. The
directors of guidance presented a somewhat higher percentage of "essen-
tial" respomses than any of the other rating groups. Perhaps théy are
the peraohnel most often asked to teach such a course.

Remedial Servicese. It appears from the responses that guidance

workers conceive the role of the counselor in regard to remedial services
to be largely one of identifying the need for such services rather than
as a technician or comnsultant in the use of the techniques used for

remedial work with students.
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Approximately two-thirds of the respondents indicated that an
ability to identify cases needing remedial assistance was essential for
all counselors. With the exception of ten per cent of the state super-
visors (representing a small number of responses because of the small
aample of this group) the remaining respondents were almost unanimous
in appraising this ability as necessary forgtimum performance. Seven~-
teen percent of the administrators indicated that it was essential that
all counselors be skilled in the techniques of remedial reading. With
this exception less than ten per cent of any of the rating groups were
of the opinion that it was essential that all counselors be skilled in
the teshniques of remedial reading or speech correction. Approximately
half of the responses indicated that these skills were not necessary for
opéimum performance as a counselor.

The remarks made in conjunction with these items indicated that the
primary reason for the relatively low rating of importance attributed to
these skills in determining the effectiveness of counselors was the re-
sult of the oplnion that remedial activities should be provided by special-
ists in that area and thus such duties are not among the primary responsi-
bilities of counselors.

About one-fourth of the respondents indicated that it was essential
that counselors be able to act as a resource person for teachers in the
remedial areas. A similar percentage, on the other hand, indicated that
such abilities were not necessary for optimum performance. This indicates
considerable difference of opinion. The exception to this general picture

was the directors of guidance, forty per cent of whom were of the opinion
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that an ability to act as a resource person in these areas was essen=-
tial for all counselors. Again it is possible that, as the director of
the guidance program, they are the persons most often requested to per-
form such duties. It should also be noted that the percentage of all
rating groups was considerably higher for the essentiality of the ability
to act as a resource person in remedial areas than the percentage of

similar responses regarding the counselor's personal competency in these

same techniques.

A large percentage of the responses indicate that a counselor should
be able to assist students in improving work habits and study skills.
There is some variation of responses for the different rating groups, but
a majority agree that such skills are necesssary for optimum performance

as a counselor,

General Comments., In addition to discussion of specific tools and

techniques in guldance, some general remarks concerning their use are

worthy of mention.

l. More of the respondents appear to emphasize a counselor's
knowledge of and skill in the use of techniques than the
role of the counselorsgs a resource person for the school
staff in regard to these techniques.

2. In general, the state supervisors tend to emphasize the
importance of the counselor's role as a consultant and
leader more than any of the-other rating groups. This may
be a result of observing the need for such leadership in many

different school programs as part of their supervisory respon-
sibilities.

3. There is little agreement concerning the importance of some of
the more technical psychological techniques such as projective
techmiques, sociodrama, psychodrama, sociometrics, etc. in
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determining the effectiveness of counselors. This may result
from the feeling that the use of these techniques should be
restricted to highly trained specialists. It may also be

that the workers in the field are not convinced that profi-

ciency in these techniques is essential for adequate perfor—
mance as & counselor.

L. There also appeared to be considerable differences of opinion
in regard to the importance of techniques, such as teaching
and remedial services, which are not directly associated with
the counseling process. These differences may also have re-
sulted from various conceptions of the role of the counselor.

5. In spite of current emphasis from many quarters on the
importance of group participation and group therapy there is
no consensus of opinion regarding the importance of such
techmiques for counselors.

6. No specific tools or techniques included in this section were
considered to be essential for all counselors by anything
approaching unanimous appraisal.

Summary

In general the competencies concerned with the effectiveness of
counseling and interviewing were appraised as being more important than
proficiency in the use of specific tools and techniques. Some of the
competencies which resulted largely from the personal characteristics
of the counselor were emphasized by a larger percentage of the respon-
dents than competencies developed through training and experience in the
use of techniques of counseling and interviewinge.

Understanding of behavior was appraised as being important in deter-
mining the success of a counselor. The emphasis seemed to be placed more
on practical, observable influences on behavior than on a knowledge of
the theorlies of personality and of learning which might explain behavior.

There were considerable differences of opinion regarding the essen-

tiality of the counselor being skilled in the various tools and techniques

used for obtaining information which might make possible improved under-




104

standing of the problems of the individual. In general, ability to
interpret information obtained from the use of these techniques was
emphasized by more o¢f the respondents than ability in the application
of the techniques themselves. It appeared that the actual administration
of the techniques and the provision of information derived from their
use was considered by many of the respondents to be the responsibility
of other members of the staff of the school.

It appeared that some respondents conceive of the role of the
counselor to be a rather specialized function consisting primarily of

duties connected with the counseling processe.



CHAPTER VII

COUNSELOR COMFETENCIES REIATED TO THE OTHER GUIDANCE SERVICES

It would appear from examination of the professional literature that
actuél face-to-face counseling is only one of the responsibilities of the
counselor in & secondary schoole. If the guidance program is envisioned
as a body of services, then counseling is considered to be only one of
the services provided. It appeared, therefore, that a study of counselor
competencies should include an appraisal of the importance of activities
performed in connection with the other guidance services as factors in
determining the effectiveness of counselors.

Three major sections of the questionnaire used to gather the data for
this study were concerned with competencies related to these other guidance
gervices. They were Section V, Relations with Staff, Parents, etc.;
Section IX, Informational Services; and Section X, Administration and Evalu-
ation of Guidance Services. The responses to the items in these sections

of the questionnaire will be discussed in this chapter.

Relations with Staff, Parents, Xtc.

Relationghips with Others, The rssponses to this section of the questioa-
naire have been vresented in Table XII. For purposes of discussion, the items.
have been grouped according to the type of activity which is described in the
item. Two items included in this section appeared to be considered more im-

portant than any of the others. They were the ability to work harmoniocusly
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with varents &nd with other members of the staff in reaching a solution for
student problems. Over ninety percent of e£ll rating groups indicated that
it was essential that all counselors be able to work harmoniously with the
other members of the staffe. All other respondents sppraised this ability as
being necessary for optimum verformance.

The percentage of responses indicating-that it wss essential that all
counselors be able to develop harmonious working relationsnips with parents
were, with two notable excevtions, very similar. The exceptions were the
counselors and counselor trainers. Both of these groups had = considerabdly
lower percentage of responses indicating that it was essential that all
counselors be able to work harmoniously with parenis. These differences
were extremely difficult to understand. It seemed possible that the coun-
selor trainers, most of whom are employed in collegss and do not work
directly with adolescent students, might minimize trhe importence of work with
narents,e It would a2ppear, on the other hznd, that the counselors would en-—
counter these problems most directly. Thus the difference in the resnponses
of this grouv and the other rating grouwns could not nossible be explained in
that manner.

Anotrer item concerned with the counselors relaticonships with others
wos the ability to work effectively with agencles outside of the school. In
this case the counselor and the state superviser groups had a higher percent-
nge of "8ssential"™ responses than the other three rating groups. Only a
small vercentage of any of the rating groups indicated trat optimum perfor-

mance could be attained without this =2bility.
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With few evceptions the respondents seemed to agree that the ability
to work effectively in group situations was necessary for optimum perfor-
mance. About two-~thirds appraised ihris aﬁility as esgssential for all
councelors. Again the vercentage of "essential" resmonses was somewhat
lower for the counselors =2nd counselor trainers then for the other rating
groups. Perhaps the counselors 2nl counselor trainers, being primerily con-
cerned with the counseling vrocess, tended to emvhssize the relationships
with individuals rather than with grouvs.

Ability to Interpret Guidance to Others. Several items in this section

were concerned with the couns:lor's role in interpreting the objectives of
the guidance vrogram to the staff 2nd other interested greouvs. Two of these
items were concerned with the imvwortance of the ability to intervret the
objectives of guidance to (1) the staff and (2) to parents. In general, it
appeared that a higher vercentagze considered it essential to be able to in-
terpret guidance to the members of the scheool staff than to parentse.

There were some interesting differences among grouvs for these items.
The administrators appear to have vplaced considerably less stress on the
importance of the counselors ability to intervret suidance fto the staff than
any of the other grouws. The counselor trainers tended %o place more stress
on t is ability than tre other groups. OCn the other hand,the counselor
trainers emphasized the immortance of intervreting guidence to parents much
less than any of the other grouvs. Again the counselor trainers seem %o
vlace less emvphesis on relations with varents as comparqd to the responses
of the other groups. Similarly, the state supervisors continue to emphasize
the importance of the counselor's role a2s 2 leader and concultant more than
the other grouvs. This was =2lso vointed out in the discussion of the items

in Chapter VI.
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The respondents were also asked to appraise the importance of the
counselor's ability to "ssll" the need for guidance services to the com-
munity. With the exception of the directors of guidance only about one-
third of the members of the rating groups considered this 2bility to be
essential for =211 counselors. Apvroximately ten ver cent of these grouvs
did not feel that such an ability was necessary for optimum performance,

The directors of guidance apneared tc have considered this ability to be
more important than the members of the other groups. Perhaps they are the
group most often asked to attemvt suck a2 wublic relations vprogram and there-
by are more aware of its imvortance.

Counselors Role as leader znd Trainer. Several of the other items

included in this section pertained to the counselors role in assisting
teachers to improve certain technigues and understandings. OCf these, the
respondents evidently considered the 2bility to as=ist teachers in gaining

a better understanding of the problems of individunl students to be most
imnortant. With very few excevtions, the respondents were agreed that such
an 2bility was necessary for optimum verformance as a counselcr. Over
seventy-five per cent of all groups except the administrators indicated that
this ability was essential for all counselors. Of the administrators, sixty-
seven per cent made the same aporaisale.

With te excevtion of the mdministrators about sixty per cent of all
rating grouvs were of the opirion that it wes essential that a2ll counselors
possess the ability to assist tezchers in reaching a better understanding of
the significance of test results. Only forty-nine ver cent of the adminis-

trators were of the seme opinione About ten per cent of the latter group
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indicated that this ablility was not necessary for optimum performance.,
This was the only group having a signiflicant percentage inthis response
category.

There was considerable difference of opinion indicated in connection
with the importance of thes counselor's ability to demonstrate ~reas in
which guidance can contribute to more effective teaching. The "essential"
responses ranged from forty-eight ver cent for the 2dministrators to sizty-
five per cent for the directors of guidance. This is one of the few items
in which the ratings of these two groups formed the extremes of the range.

It may be noted that for each of the three items Jjust discussed, the
vercentage of the administrators who indicated that the abilities described
were essential for all counselors is considerably less than the percentaze
of any other group in this resvonse categoryve It is possible that fewer
administrators consider these abilities to be important. It seems more
likely, however, that many administrators conceive of these responsibilities
as being the role of some other member of the school staff--in some cases,
perhaps,the role of the administrator himself.

Considered as a group, the counselor group apparently was least aware
of the importance of the 2bility to vlan and proviide leadership for the
in-service training program. Only thirty-five per cent of them considered
this ability to be essential for all counselors =g compared with fifty-six
ver cent of the counselor trainers. It may also be noted that about ten
per cent of each of the rating groups who work in public schools indicated
that the ability to provide leadership for this program is not necessary for

ovtimum performance. The vercentage of counselor trainers and state suver-




111

visors in this resyponse category is negligible. The responses irdicate that
there is not agreement trat the leadership of the in-service training pro-
gram is rnecessarily included in the role of the counselore.

Only about one-third of the groups emploved in public schools indicated
thatiit was essential that cocunselors be able to train the gtaff in tech-
niques of providing maximum assistance tc the guidance program. It is not
clear whether srecific treining in this area is not needed by the staff or
whether the provisicn of this training should be the responsibility of some
other member of the staff,

There were wide differences of opinion both among groups and within
groups in regard to the importance of the counselors ability to vprovide
teachers with information in the area of mental hygiene. The range of
esgsential responses was from twenty-seven per cent for the administrators
to forty ver cent for the state supervisors. Between nine and fifteen vper
cent of all groups except the state supervisors did not feel that the ability
to provide this informntion was necessary for optimum performance.

The responses to the item concerned with the 2bility teo assist teachers
in relating subject matter to the world of work were almost parallel toc the
responses to the preceding iteme The percentage of responients who did not
feel that this a2bility was necessary for optimum performance was slightly

higher than for the vpreceding item.

Informational Services
The informational services are usually considered to be cne of the
major guidance services to be provided in secondary schools. This service

is intended to provide information for students which will enable them to
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make a‘better present and future adjustment. This includes Occupational
Information to assist in vocational planning, Educational Information to
agsist in planning future education, and Orientation to assist in making
a quicker and better adjustment to the school situation. Harden (17:38-51)
is one of the authors w:o makes these three major divisions in the total
program of informational services. Some authorities also consider work
experience programs as part of this service.

Since these services are usually considered to be an integral part of
the guidance programs, azn attempt was made in this study to obtain en
appraisal of some of the competencies connected with these gervices in deter-

mining the effectiveness of counselora. The responses to these items are

presented in Table XIII.

Occuvational Information. The responses to the items concerned with
the provision of information about occupations to students seemed to follow
a definite pattern. Although some items were considered more important than
others, in general the vercentage of administrators and counselor trainers
wha considered the comvetency described in the item to be essential for all
counselors was lower than the percentage of similar resvonses for the other
rating groupse.

The ability of counselors to evaluate sources of occupational informa-
tion was one of the items in the section which received the highest percentage
of essential resvonses. The range of these responses was from fifty-six per
cent to seventv-seven per cent. A small group of respondents in each group

indicated that this ability was not necessary for optimum performance,
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A similar response pattern was obtained in connection with the
counselor's ability to vlan and inaugurate a file of occumtion2l infor-
mation. The counselors group was the only one in which the responses
varied significantly from those of the preceding item. A greater per-
centage of counselors reccognized the essentislity of evaluating sources of
data then had the same opinion of the ability to plan and organize occupa-
tional files.

Two other items concerned with the counselor's =abilityv to assist
students with obtaining valid information about occuvetions. One was tne
familiarity of the counselor with current occupstional trends, the other
his familiarity witii the community, state, and national employment victures.
In general, the resvonses were very similar to those for the two vreceding
items. The percentage of "essential" responses was slightly higher in
connection with occupational trends than for the overall emvloment picture.

Another item in this area avveared to be aporaised as having the same
general level of imvortance although the relationshivs of responses among
groups was s8lightly <ifferent. This item was concerned with the importsance
of the counselor's knowledge of the requirements ofvarions jobs and
occuvations. In this case almost sxactly half of each of the rating groups
except the directors of guidance indicated that such a broad knowledge of
occupational requirements was essentizl “or all counselors. Sixty-five per
cent of the directors of guidance made the same apvreisal. The latter grouvo,
while it had the highest percentage of "essential"™ responses of any of the
reting groups, also had the highest percentage of responses which indicated
that 2 nowled:e of job requirements was not necessary for ovtimum perfor-
mance. This apveared to indicate a wider difference of opinion in regard to

the importsnce of the item for this group than for any of the other groups.
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About one-~third of each group indicated that it was essential

that all counselors be familiar with the contents and organizat;on of
the Plctionary- of OGccupational Titles (71). The responses of the var-~
ious groups were very similar for this item but the range of responses
indicated wide differences of opinion within each group. Between
thirteen and twenty per cent of each rating group indicated that know-
ledge of the Dictionary of Occupational Tities was not necessary for
optimumn performance.

The responses to each of the items concerned with occupatiocnal
information appear to be very similar, with the exception of the item
concerned with knowledge of the Dictionary of Occupational Titles.

Each group had between fifty per cent and seventy-five per cent "essen-—
tial" responees for each of the other items. Each group also had a
small number of respondents less than ten per cent, who did not feel
that the competencies described were necessary for optimum performance
as a counselor. It appeared that the appraisal of the respondents was
made as the result of an opinion regarding the importance of occupa-
tional information in general in influencing a counselor?!s success.
After this general appraisal, all items directly concernéd with occu-
pational information were appraised as having the same degree of im-

portance,

Educational Information. Three items which were included in this

section of the questionnaire were diredtly concerned with the importance

of the counselor's possession of knowledge of educational requirements
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in influencing his success and effectiveness. These included a know-
ledge of the course requirements for various college majors, knowledge
of the colleges at which training in different areas could be obtained,
and knowledge of the offerings and requirements of trade and technical
schools. There were wide differences of opinion regarding the impor-
tance of such knowledge, both among groups and within groups.

In general, the responses of each group were approximately the
same for each of the three items. A slightly higher percentage of
each group rated a knowledge of schools where specific training programs
could be followed by students as essential for all counselors than made
the same response for the other two items. The responses of the groups
employed in public schools were very similar for all response cate-
gories. In general, a higher perdentage of these groups than of the
counselor trainers considered such knowledge to be essential for all
counselors. Between forty and fifty per cent of the former groups
considered these competencies to be essential compared with twenty to
to thirty per cent of the counselor trainers. The responses of the
state supervisors varied between the two extremes. _

The differences of opinion within groups was indicated by the
fact that the responses for each of the items were distributed among
all four of the possible response categories. It may be noted that
while the counsclor trainers had a lower percentage of "essential"
responses, they also had a lower percentage who indicated that know-
ledge of educational opportunities were of little or no value to

counselorse.
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In brief the three groups employed in public schools appeared to
stress the importance of knowledge in this area more than the counselor
trainers. The respondents in all groups indicated that knowledge of
the schools in which specific courses of study could be obtained was
more important than knowledge of the course requirements of the various
programs of study. The remarks made in connection with these items
indicate that many respondents were of the opinion that the actual
possession of information in this area was less essential than a know-
ledge of sources which could be consulted by counselors and students
in order to locate the information., This opinion undoubtedly in-
fluenced some of the responses., The relative importance that various
respondents attached to the value of such information might also have
been influenced by the number of students from the school who actually
planned to attend college or technical schools after leavirg high
school. In schools where the number of graduates who enter institu-
tions of higher education is very small they would probably not be
aware of the value of such information.

Orientation. Only one item of the questionnaire was directly

concerned with the orientation service. The item asked for an appraisal
of the counselor's ability to provide leadership for and assist in the
development of aﬁ effective orientation program for new students.

This item was included in the section of the gquestionnaire concerned

with evaluation and administration of the guidance program. The responses
to the item appear in Table XIV. It seemed, however, that since orien-
tation is one of the informational services that the item should be men-

tioned here.
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The responses iundicating that this ability was essential for all
counselors ranged from fifty per cent for the counselor trainers to
eighty per cent of the state supervisors. The other respondents of the
groups employed in public schools agreed that this ability was neces-
sary for optimum performance but not essential for all counselors,
About seven per cent of the state supervisors and coumnselor trainers
indicated that it was of considerable difference of opinion indicated,

however.,

Community Relationships. Three other items relaeted to the infor-

mational services were included in this section of the questionnaire.
The first of these was in regard to the importance of the counselor's
abllity to plan and provide leadership for community occupational sur-
veys. There were wide differences in the responses within the groups
for this item. Approximately one-fourth of the respondents indicated
that this ability was essential for all counselors. Almost as large a
percentage did not feel that this ability was necessary for optimum
performance.

The respondents were also asked to appraise the importance of
the counselor's ability to provide leadership and coordimation for work
experience prdgrams. The percentage of administrators and directors
of guidance who considered this ability to be essential for all coun-
selors was slightly higher for this item than for the preceding onee.

The responses of the other groups were approximately the same as for

the preceding item.
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Closely allied with leadership of work experience programs was
the item concerned with the counselor's ability to maintain effective
working relationships with community employers. The range of "essen-
tial®" responses for this item was from thirty-seven per cent for the
counéelor trainers to sixty per cent for the state supervisors.
Slightly ovex ten per cent of the respondents indicated that this
ability was of considerable value but not essential for optimum per-

formance.

Admirmistration and Evaluation of Gulidance Services
Most authorities in the fleld agree that counselors have certain
responsibilities for the administration of the guidance program.
Erickson and Smith state: |

The staff member who serves in the capacity of head
counselor shares the responsibility with the principal for
the success of the guidance program. It is his job to assist
in organizing and supervising the program and to weave its
services into the total educational program of the school....

The head counselor is the coordinator and trouble shooter
of the whole range of gulidance services. He should possess
a higher degree of training than the other members of the staff
and should be prepared to counsel with special cases, to pro-
vide leadership, and to assist staff members to carry out their
functions in the program ....

In small schools where there is only one counselor'available,
"he might perform many of the duties suggested above as belonging
to the head counselor. (10:56~57)
The remarks made by the respondenté indicate that they share this

view. Two counselors for example asked, "Are you considering counselor

and director of guidance to be the same?" A directer of guidance
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omitted the responses to all of the items in this section and com-
mented that "These are the duties of the head or chief counseloar®,
Others shared this opinion.

From the standpoint of selecting and training counselors, this
point of wview presents serious problems. Evidently those‘who hold
this view do not believe that competencies in administration and
evaluation would necessarily be essential for all counselors. On the
other hand, many beginming counselors will be employed in small
schools. Other counselors will be promoted to become ®chief BGounselors®™
or directors of guidance and as such will find these competerncies
essential, It would appear that factors related to these competencies
should be considered in the selection of candidates for training and
the training necessary to develop these competencies should be included
in the training progranm.

A smaller group of respondents were of the opinion that all ad-
ministrative functions should be the responsibility of the principal
of the school and any administrative activities by counselors would be
encroaching on his domain. One counselor, for example, remarked, "I
consider the administration of the guidance program and the evaluating
of the school program as the role of the school administrator. His
role as chief should not be challenged." Another counselor stated,
“Counselor must not attempt to take the place of the principal as
some of your items seem to indicate". Other respondents may have had

similar ideas.
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One counselor evidently was of the opinion that the best admin-

istration is achieved throﬁgh cooperative staff effort. He stated,
"In items under SextionX, we feel that the counselor should have the
knowledge in order to be able to act as a consultant but a better
program is obtained by staff cooperation and staff respomsibility".
Perhaps similar ideas colored the appraisals of other respondents;

The concept that these administrative responsibilities are the
role of a. head, or chief counselor, at least in the larger schools,
appeared to be substantiated in this study. The group of directors
of guidance were employed in positions of this kind. An analysis of
the responses to the items in this section, as presented in Table XIV,
reveals that the percentage of "éssential" responses for every item
except one is higher for the directors of_guidance than for the admin-
istrators or the counselors. Evidently the directors of guidance
tended to interpret the role of the counselor in terms of their own
responsibilities and thereby made a higher appraisal of the importance
of these items.

State supervisors continue to place a greater emphasis on the role
of the counselor as a leader and resource person. This has been true
throughout the major areas of the studye.

The relationship of the respomnses of the counselor trainers to
the responses of the other groups varied from ome item to another,

The rating groups indicated that the ability of the counselor to
adapt the organization of the guidance mervices to the local school

program was the most important of the items included in this section.
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There was almost unanimous agreement that this ability was necessary

for optimum performance and over eighty per cent of all groups indicated
that it was essential for all counselors. This was the only item in
this section for which the directors of guidance failed to make the
highest percentage of %“essential" responses.

Three items were closely grouped as next in order of indicated
importance. They were the ability to provide dynamic leadership for
the guldance program, the wlillingness to accept responsibility for the
admini stration of the program, and the ability to provide leadership
for the orientation program. The principal differences in the responses
were in Response III. About five per cent of the counselors and direct-
ors of guldance and about ten per cent of the counselor trainers did
not feel it was necessary that counselors be willing to accept adminis-
trative responsibilities. No administrators or counselor trainers shared
this opinion. About seven per cent of the state supervisors and coun-
selor trainers indicated that it was not necessary for counselors to
provide leadership for the orientation program. The other groups did
not have significant aumbers in this category.

‘Four other items were closely grouped at the next level of import-
ance as indicated by the percentage in Response I. They were the ability
to direct and coordinate foXxlow-up studies, knowledge of techniques for
evaluating guidance and the ability to apply them, the ability to plan
and coordinate a testing program, and the ability to assist in plan-
ning a program of cumulative records. The differences in opinmion, both
within groups and among groups appeared to be somewhat greﬁter in re-

gard to the importance of directing follow-up studies and cumulative
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record programs than for the other items in this group. The relatively
high percentage of the groups employed in the public schools who did
not feel that it is necessary for counselors to be able to provide
leadership for the testing program was somewhat surprising to this
writer, Perhaps the schools in which these particular respondents
worked also employed a psychometrist who could provide the leadership
for the testing program.

The items which ranked lowest in importance in this section were
concerned with the counselor's ability to provide leadership for the
evaluation of the total schbél program and his ability to plan and
coordinate the placement program. The differences in responses, both
among groups and within groups were also grestest for these items. The
differences were especially large in regard to the importance of the
counselor's ability to provide leadership for the evaluation of the
total schbol program. It may be significant to note that this is one
of the few items dealing with leadership responsibilities for which
the state supervisors have the lowest percentage of "essential" responses.

It is possible that the relatively low importanée attribuﬁed to
the ability to provide leadership for the placement program reflected
the fact that the guidance programs of many schools do not include an

efficient placement service,

Summary
The discussion of the preceding chapter was concerned with com-
pétencies of counselors which were related to the counseling servicee.

This chapter, on the other hand, was concerned with the competencies
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which were related to the other guidance services. The items discussed
in this chapter were taken from three major divisions of the question-
naire: Section V, Relations with Staff, Parents, etc.; Section IX,
Informational Services; and Section X, Administration and Evaluation
of Guldance Services. The tabulation of the responses of these items
was presented in Tables XII, XIII, and XIV,

There are several general statements which may be made as the
result of the analysis of the responses to these items:

1. The competencies which were considered to be most important
were concerned with the counselor's ability to work harmoniously
with parents and with staff members of the school. These are
in line with responses in sections of the study discussed

2. previously, for example, personal characteristics, which also
emphasized the importance of the ability of the counselor
to work with people.

2. The members of the counselor and counselor trainer groups
appeared to place less stress upon the importance of work
with groups than the other rating groups. This may have
resulted, at least in part, from the fact that the primary
orientation of counselors and counselor trainers tends to
be toward individual counseling.

3. The state supervisors continued the trend of emphasizing
the counselor's role as a leader and consultant more than
any other rating group. This trend was also mentioned in
Chapter VI.

L. The percentage of administrators who considered it to be
essential that the counselor be able to train teachers in
various guidance techniques was lower than the percentage
of any other group making the same rating. The administra-
tdrs may have considered such training to be the rcle of
some other member of the staff, perhaps the administrator
himself.

5. Administrators and counselor trainers appeared to place less
emphasis on the importance of the counselor's knowledge of
occupations than the members of the other rating groups.
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Responses indicated that the raters tended to appraise the
items concerned with occupational information as being of
equal importance. Evidently the respondents made their
ratings on the basisaof their ideas regarding the importance

of occupational information in general rather than for speci-
fic items.

Responses appeared to indicate an opinion that a knowledge
of the sources of educational information was more.important
than specific knowledge., For example, they seemed to feel
that it was less essential to know which schools offered a

specific type of training than it was to be aware of sources
of such information. )

A considerable number of respondents were of the opimion
that the role of the counselor did not include administra-
tive and evaluative responsibilities. Some indicated that
if the counselor assumed these responsibilities he would be
encroaching upon the domain of the principal. Others in-
dicated that these reponsibilities were the role of the
“chief counselor" or director of guidance and thus were not
the responsibility of counselors in general. A majority of
all groups, however, evidently considered such administrative

and supervisory skills to be of value in determining a coun-
selor's effectiveness.




CEHAPTER VIII
SUMMARY, CONCLUSIONS, AND IMPLICATIONS FOR FURTHER STUDY

This study was undertaken in an attempt to obtain an avpraisal of
the importance of selected competencies and characteristics as they
determine or influence the effectiveness of secondary school counselors.
The appraisals were obtained from vrofessional guidance workers and school
administratorse The intent of this study was to emphasize snecific char-
acteristics, skills, and understandings which might be important in in-
fluencing the counselor's effectiveness rather than to emvhmsize courses
to be taken or training to be completed by the counselor. Previous
statements of counselor qualifications have, for the most vart, been very
general and have indicated a need for information of a more svecific n=ture
to serve as a guide for those who are resvonsible for the selection, train-
ing, and employment of counselors at the secondary school level. This

study was designed to provide information of this type.

The Problem

Statement of the problem. It was the purvose of this study (1) to

obtain from vrofessional guidance workers an aporaisal of the relative
importance of selected competencies in influencing the effectiveness of
secondary school counselor; (2) to determine the degree of congzruence in
the evaluation of these competencies as made by revresentatives of

different swecialized groumns concerned with guidance services; and
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(3) to attempt to determine what implications misht be drawn from this

data regarding the selection and training of candidates for vositions as

secondary school counselors.

Scove of the study. The study was made on a nationwide basis in
order that the information obtained might be as comprehensive as possible.

A broad scope was selected in order to minimize the influence of differ-

ences in practice found in certain localities; to obtain an appraisal of

general theory and practice rather than a reflection of the influence of
a varticular training institution on a sinzle cutstanding authority; and
to make vossible the selection of sufficiently large samples for all
rating groupvs to be statistically stahle.

Methodolozv and »nrocedures of the studve The study was coanducted as

an appraisal, using the techniques of a normative surveye. The data were
collected by means of a guestionnaire whieh was sent to §rofessional

guidance workers znc school administrators. The instrument consisted of
2 list of competencies which were selected as possible influences on the

effectiveness of counselors. The items were sevarated into ten major

divisions as follows:

I Personal Characteristics
IT Previous Experience
ITI Educational Background
IV Bducational Crientation
V Relations with Staff, Parents, etc.
VI Understandings of Behavior
VIY Counseling and Interviewing
VIII Counseling Tools and Techniques
IX Informational Services
X Administration and Evaluation of Guidance Services
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The respondents were requested to appraise the relative importance
of the various selected competencies according to a four point scale.
The number of the response selected was entered in a blank preceding the
iteme The four categories for rating were as follows:

1. KEssential for all counselors to the extent that it would be

practically impossible for an individu=l to verform adequately

as a secondary school counselor without vossessing this trait
or characteristic.

2. HNecessary for optimum performance =2nd valuable for all counse-
lors but not considered to be abhsolutely essential for adguate
rerformance as a secondary school counselor.

3¢ Of some value to the secondary school counselor in carrying out
certain of his duties but not necessary for ~dequate performance,

4, Of little or no value in determining adequeacy as a secondary
school counselor,

Construction of the instrument. The instrument was constructed after
studying the current literasiture in order to identify the major are=zs of
resvonsibility which aut:zorities consider to be included in the role of
the counselor. After ten major areas had been selected, furtner inves-
tigation of the literature vrovided a tentative 1ist~of items which were
incorporated into the first of three trial questionnaires. This original
instrument was refined by presenting it to a group of graduate students
and professional guidance workers. The items to be included and the scale
to be used for appraisal were further refined through the preparation
and administration of two ndditional trisl forms before the final form was
obtained. This form was sent by mail to each member of the samples

selectedes
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Selegtion of the samvle. Four different grouvs of guidance workers
were>selected to make uv the rating groups which would be sampled 1o ob=-
tain the aporaisal of the relative imwortance of the items included in
the instrument. These grouvs were selected because it appeared that each
group verformed a vital bhut different function in the field of guidance.
The groups selected were: (1) the secondary school counszlors themselves;
(2) the school administrators who regulzrly select and employ counselors;
(3) the counselor trainers who supervise the training of counselors; and
(4) the state supervisors of guidance who supervise the counselors at
woTrk.

The sampl=s of school administrators »nd counselors were obtained by
contacting the State Supervisor of Guidance or the 3tate Superintendent of
Public Instruction (in those states that do not emvloy a Supervisor of
Guidance) and requesting the names of five outsteaniing counselors employed
in that state and five outstanding school 2dministrators wno regularly
selected and emvloyed counselors. A guestionnaire was mailed to each
counselor and 2dministrator whose name was suzggested. Returns were obtained
from sixty-one ver cent of these grouvs.

The smaple of counselor trainers was selected from rosters published
by the United States Office of Education. An attempt was made to select
the most outst=nding counselor trainers from each stote. A total of one
hundred twenty-four names were selected and a questionnaire was sent to
each by maile A total of sixty-five ver cent of these guestionnaires were

returnedea
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Since there is only one state suvervisor of guidance employed in each
state, a questionnaire wag mailed to each of the available members of this
group. Some states do not employ a» verson in the vosition. Other states
were changing versonnel a2t the time the study waé made. Of the thirty-
eight state supervisors available at the time, twentwv-nine or seventy-nine
rer cent returned the completed questionnaire.

When the data was analyzed, it zppeared to be advantageous to divide
the workers employed in the secondary schools into three groups instead
of the two groups originally vlanned. They were: (1) the school adminis-
trators (principals and suverintendents) who h=d responsibilities which
were primarily administrative in nature; (2) the directors of guidance who
had both administrative and counseling resvonsibilities; and (3) the coun-
selors who had few, if any, administrative responsibilities. This division
was used in the analysis of ithe datas for presentation.

Analvsis of datae The resvonse to the items on the returned gues-
tionnaires were punched on I.B.M. cards. The total number of responses in
each of the four categories was obhtained for the individual items according
to rating groups. The responses were expressed in terms of percentages of
the total possible number of responses in each category. These vpercentages
were presented in tzbular form and discussed in the body of each chapter

of the studye.

Summary of Findings and Conclusions
Because of the nature of this study it would be rather difficult to
draw definite or specific conclusions from the findings. There were, how-
ever, certzin trends in the resvonses that appeared to be meaningful.

Some of these trends are summarized below.
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It should be pointed that any general conclusions drawn from the
d¢ta are valld only to the extent that the appraisal of the importance of
the items made by the respondents of this study are representative of the
total group of professional guldance workers and school administratorse
Further, the fact that a majority of guidance workers are in agreement re-
garding the importance of a particular item does not pecgessarily constitute
valid evidence of the actual influence of that varticular competency on
the effectiveness of counselors. It is always mnossible that the majority
can be in errore. 'The actusl influence of certain comﬁetencies on counse-
ling effectiveness can be established only by further research of a more
specific nature. The conclusions which follow are based upon the data
obtained from the respondents to this studye.

General character of responses. In general, there was little differ-
ence among the rating grouvs regarding the relative importance of the com-
petencies included in the study. With few exceptions the responses of the
five rating groups tended to be very similar for each item. There did
appear to be some general trends, however, in the manner in which some
groups responded to certein types of items. For example:

l. The counselor trainers tended to emphasize the importance of
formal college training more than any other group. The admin-
istrators, on the other hand, placed meore stress upon the
importance of previous exverience than on formal education.

2. The state supervisors stressed the importance of the counselor's
role as a leader and consultant more than any of the cther
groupse. The administrators generally placed least emphasis
upon the importance of these comvetencies for counselors.

3. The administrators also tended to rate the items related to the

councelor's role as a teacher and group leader as less important
than the other groups. The directors of guidance avpeared more
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aware of the importance of competencies related to these acti-
vities than the other groups. Perhaps the directors of guidance

are most often expected to assume the role of teacher ard group
leader.

In general, the counselor trainers tended to have a lower Der-
centage of respondents who rat8d competencies as being essential
for all counselors than the other rating groups. It is possitble
that such differences might have resulted, at least in oart,
from the fact that the respordents in skis group were more fami-
liar with questionnaires and reting techniques,

There were only a few competencies included in this study which
were not rated =s beinz at least necessary for ootimum perfor-
mence as a courselor by a majority of the respondents in each
rating group. It appears, therefore, that counselor training
programe should be designed to provide opportunities for the
development of most of the compeiencles appraised in this stuly.

Personal characteristics. The responses indicated some general con-

clusions which may be drawn regarding the personal characteristics which

irfluence the effectiveness of counselors in secondary schoolse

l.

2.

3e

Lo

Se

It appeared that the ability of the counselor to work with people
is considered to be the most important personsl charscteristic.
This was brought out by responses in various seciions of the
questionnzire to items that applied to relationships between the
counselor z2nd other perscas.

Resvonses indicate that the counselor must be able to adadpt
easily to repidly changins situations.

The counselcr must have = well-developed rhilosophy of life and
a well integrated set of etkthical values,

Tt 18 rot essentizl ihat the intellectual ability of the counselor
be greater than that of the avernge teacher., L2se than five per
cent of the respondents indiceted that it was essgential that the
counselor be intellectually superior to teachers.

Certain pkysical characteristics such as voice, sreech, personal
appearance, etc.,, are considered to be important by some guidance
workers in determining the effectiveness of counselors but it
appesrs tkat these characteristics shculd not be used as primery
criteria for selection or employment of counselorse Less than
one-fourth of the respvordents rated these personal characteris-
tics as essential for 21l counselors.
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Background of training and exverience. Some conclusions may also

be drawn regarding the relative imvortance of certain tyves of training

and exverience in determining the effectiveness of counselors.

l.

2e

3.

6e

Successful teaching expsrience was rated as the most important

type of previous experience in determining success as & coun-
selor in secondary schools.

The respondents of this indicated that broad contacts with
many different cultural and socio-economic groups may be more
important in determining a counselor's effectiveness than
experience in business and industry.

Experience in business and industry is considered as an essen-
tidal gqualification for =2ll counselors by only 2 relatively small
percentage of professional guidance workers. Such experisences
are evidently considered to be valuable for counselors, however,
since a majority of the respondents appraised business and in-
dustrial experience as necesgary for optimum performance as a
counselor.

ualification for a teaching certificate and the successful
completion of courses in counseling and guidance were indicated
as the most valuable educational experiences for prevaration
as a counselor. Some guldance workers, nowever, consider a
teaching certificate to be essential only because it is a legal
requirement of the state.

Most guidance workers consider some training in psychology to
be necessary for ootimum verformance as a counselor although
only about one-half of them consider such training fto be essen-
tial for all counselors.

Less than one-half of the guidance workers consider a super-
vised internship to be an essential vart of the training of all
counselors. Most of them consider such training to be of con-
siderable,valune, however, Workers employved in the secondary
schools seemed vparticularly unimpressed with the value of in-
termship programs. It is possible that many of the members of
these groups have never had the opportunity to participate in a
supervised training program of this type.

Every counselor must understand thoroughly the role of guidance
in education and also ¥he role of the various members of the
school staff in providimg guidance services. ©Such basic under-
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standings were considered to be more important to the counselor
than any particular type of training or experience.

Competencies related to the counseling service. The results of this

study emphasize the fact that the counseling role, the process of sitting

down with a counselee in a face-~-to-face relstionship for the purmvose of

agsisting him to solve his problem, is the mecst i~portant single responsi-

bility of every counselore. The results of this study indicate several

conclusions which may be drawn in this aree.

1.

3e

be

Se

6.

It is essential that every counselor have a thorough understanding
of human behavior and personality. Respondents of this study
emphasized the recognition and interpretstion of pztterns of be~
havior and personality rather thsn knowledxe of theories.

Every counselor should be familiar with the normal vatterns of
growvth and development for adolescents.

Among the most essenticsl competencies for counseling is the abili-
ty of the counselor o take an objective apvroach to the counselee
and his problem, minimizing the effect of the attitudes and feel-
ings of the counselor, and avoiding emctional involvement in the
problem of the counselee. I{ would sppear that these competencies
are influenced vrimarily by the personality of the counselor
rather than by any svecific vattern of training or experience.

It is essential that every counselor be skilled in techniques of
effective interviewing.

The controversy regerding the amount of direction which should
be given to the interview by the counselor is still a very live
issue, There is still little agreement among guidance workers
whether or not a counselor should give advice to and select
objectives for the client,

There appears to be little agreement regarding the importance of
the various tools and technigques of guidance. With few excep-
tions, skill in the use of these tools and techniques was not
considered to be essential for all counselors by anything ap-
proaching unanimous appraisal of guidance workerse

Skills connected with tests and testing were, cn the whole, con-
sidered to be most important of the counselor's tools. Individual
intelligence tests and projective techniques, however, were
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appraised as much less important for counselors than skill in
Interpretation and use of group testas

8. BEvery counselor should be skilled in the analysis, interpreta-
tion and use of the material vrovided in the cumulative record,
according to the resulte of this study.

9. Results of this study indicate that the majority of guidance
workere is not convinced, at least at the present time, that
such techniques as sociometrics, sociodrama, and psychodrame
are essentisl skills for the secondary school counselore.

10. Proponents of group therapy as a counseling technique have not
convinced the majority of guidance workers that skills in this
area are necessary for counselors. Respondents rated skill in
group therapy among the least important of the tools and tech-
niques included in the study.

1l1. The avpraisal by guidance workers indicates that it may be the
role of the counselor to detect and diagnose the need for re-
medial help for students but the actusl remedial work is the
responsibility of specialists in that area.

Competencies related to the other guidance services. Since the
counseling is usually considered to be onrly one of a group of guidance
services, counselors naturally need some comvetencies in the other guid-
ance areas. The following conclusions seem to be indicated by the re-
svonses to items which asked for apvraisals of the importance of compe-

tencies in some of the other services.

1. It is considered to be essentisl that counselors be able to
worlt harmoniously and effectively with other staff members and
with parents. This re-emphasizes the importance of the ability
of the counselor to work effectively with others.

2, Aypproximstely one-half of the guidance workers are of the opin-
ion that it is essential that every counselor have the ability
to provide leadership for the guildance program.

3. Abcut half of the workers in the field alsc feel that the coun-
selor mast be willing and able to assist teachers in developing
an understanding of the guldance program and to assist them in
becoming able to play their psart in its operation.
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L, The responsibility of interpreting the guldance program to the
community is not necessarily considered to be a responsibility
of counselors by a majority of guidance workers.

5« Approximately one-half of the guidance workers believe that it
is essential that every counselor vossess the skills and infor-
mation necessary for providing occuvational and educational in-
formaetion for students. A considerable percentage of professional
workers feel that it is possible to operate as a counselor at
optimum efficiency without possessing such skills and information.

6. The importance of a knowledge of sources of information about
occupational and educstional opportunities is stressed by many
guildance workers more than the possession of a vast store of
actual information in these areas.

7. A vprevonderance of professional opinion indicates that it is

necessary that the counselor assume responsibility for the ad-

ministration of guidance activities in the school for optimum
effectiveness as a counselor.

8« Some of those employved in the field are of the opinjion that the
responsibility for the administration of the guldance program
rests only on the "head counselor" or "director of guidance'.
Other guidance workers feel that the administrative resvonsi-
bilities should remzain with the principal.

Implications of the Study

It appears that the results of this study may vrovide information
which could be of value to individuals or grours who are resvonsible for
the organization and administration of counselor training vrograms,
Counselor training hss at least two me jor facets: the selction of can-
didates for training who have the potential of becoming effective counse-
lors, =2nd the vrovigsion of the most meaningfvl training experience for thhse
candidates selected. Some of the suggestions which were drawn from the
data of this study and which apvear to be of value for consideration in

connection with possible changes in counselor trairing programs are in-

cluded in the section which followse
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In most cases, further research of a more specific nature will
be desirable in order to establish the validity of the suggestions
drawn from this study. The results of this study represent an appraisal
by guidance workers of the importance of selected competencies on the
basis of information presently at their disposal. Further research in
specific areas of the counselor's competence may provide information
which will show some of the appfaisals made in connection with this study
to be in error. ©Suggestions regarding areas in which further research

appears to be especially desirable will also be includediim the section
which follows,

1. The results of this study emphasizes the importance of cer-
tain personal characteristics in influencing the effective-
ness of counselors., Most of these characteristics do not
appear to be of the nature which will lend themselves to
development through formal training. It appears, therefore,
that there is a tremendous need for research which would
(1) further objectify and isolate personal characteristics
which influence the effectiveness of counselors, and (2) to
develop objective and usable techniques for the selection of
candidates for training on the basis of the personal character-
istics which have been established as important for counselors.,
Perhaps the data presented in Chapter IV may be of assistance
in selecting characteristics for study.

2., It appears that candidates in training for positions as second-
ary school counselors who have not compieted the requirements
for a teachers certificate should be provided with the oppor-
tunity for completing such requirements concurrently with
their counseior traiming. Successful teaching experience be-
fore beginning training asaschool counselor also appears to
be desirable. Many positions in counseling and guidance are
available outside of secordary schools. It seems improbable,
therefore, that teaching experience should be daésignated as an
absolute prerequisite for candidates for admission to coun-
selor training unless the program is intended to train only
school counselors. Further research may provide additional
insight into these problems.

3. Results of this study emphasize the importance of the counselor's
understanding of the philosophical basis for guidance, Much
stress is also placed upon the importance of understanding the
role of the counselor, the teacher, and the administrator in
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the guidance program. Research might assist the counselor
trainer in determining whether the students who complete
the program of training are well grounded in these basic
foundations of gulidance.

Courses selected from the fields of education, psychology,
sociology, and economlcs have been suggested in addition to
specialized guidance courses as part of the program for
training coumselors. Additional studies seem to be indicated,
however, to determine the nature of courses in these related
fields which actually contribute to the effectiveness of coun-
selors. Means would also have to be developed to allow
students who are in training as counselors to cut across
departmental lines.

Previous studies have found that the content of some training
programs for counselors is concentrated in the areas of
counseling and psychology. The results of this study indicate
that the school counselor is first and foremost a member of
school staff, Research seems to be indicated to determine
whether individuals withsuch specialized training and without
an educational orientation could operate effectively as a
secondary school counselor.

Additional studies seem to be indicated in order to develop
plans through which more actual experience in counseling and
interviewing can be made available for trainees. Results of
this study indicate a feeling on the part of guidance workers
in the field that present counselor training programs may
overemphasize theoretical concepts.

Although the respendents of this study almost unanimously
stressed the importance of develoring skills in counseling and
interviewing, only about one~third of the guidance workers
employed in public schodls were of the opinion that it was
essential that counselors complete a period of supervised
counseling internships. It is possible that the respondemnts
believed that such experiences could be obtained by other means.
It is also possible that some of the present internship pro-
grams are not providing the type of experiences that students
need., There appears to be a need for intensive studies to
determine the types of experiences which should be included in

" internship programs and also to develop facilities through

which these experiences could be provided for students. Ad-
ministrators of training schools naturally are hesitant to allow
trainees to counsel students in order to obtain experience

until the trainees have attainbd a minimum degree of skill in
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the use of counseling techniques. It appears, therefore, that
one of the most pertinent problems in this area is to develop
techniques for providing the beginning practice for inexper-
ienced trainees in interviewing and counseling without endanger-
ing the welfare of a counselee.

Aside from developing skill in counseling techniques, develop-
ment of skill in interpreting the results of tests and of an
awareness of the limitations of test results were stressed more
thanany of the other tools and techmniques included in the study.
It 1s questionable whether the usual testing course, stressing
the theory and construction of tests, would provide the neces-
sary experiences for developling such skills,

Only a small percentage of the respondents of this study were

of the opinion that skill in such areas as statistics, projective
techniques, and individual testing was essential for counselors.
On the other hand, courses in these same areas are often re-
quired as a part of the counselor training program. Additional
studies might be made to determine whether such courses should
continue to be required of all students, made optional choices

to meet special reeds, placed near the end of the sequence of
courses and taken only by students working at the doctoral

level, or eliminated from the training program entirely.

In general, the respondents of this study did not feel that
skill in the use of such specialized techniques as sociodrama,
psychodrama, group therapy and group dynamics to be necessary
for optimum performance as a school counselor. Many of these
techniques are relatively new and may not yet have recieved
the acceptance they deserve., It appears, however, that there
is a need for further study of the benefits to be derived from
the use of these specialized techniques in assisting students
with their problems. At the present time, however, there
appears to be considerable question whether courses designed
to develop skill in the use of these techniques should be
required in programs of training for school counselors.

Many guidance workers consider the problems of the organization,
administration, and evaluation of the guidance program to be the
responsibility of the head counselor or director of guidance.

If this is true, training in these areas may not be essential
for all individuals who work as counselors. On the other hand,
many smaller schools employ only one guidance specialist and
often these are indiciduals who have Just completed theilr
training. It appears, therefore, that experience in these
areas should be included in the training program. Perhaps
courses in these areas should be placed near the end of the
normal sequence of courses to ve taken by trainees for counseling
positions in secondary schools.
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Further studies of methods of developing the important
competencies of counselors would certainly seem to be
indicated. Many of the guidance workers in the field do
not appear to be convinced of the value or the pertinence
of some of the areas of formal training. On the other
hand, many of the competencies which these workers appraise
as essential for all counselors are the very ones that the
courses purport to teach. Perhaps the weakness lies not
so much in the content of the courses as in the methods of
presentation. Perhaps research could assist in developing
more effective teaching techniques for the training of
secondary school counselors.
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MICHIGAN STATE COLLEGE
EAST LANSING

'INSTITUTE OF COUNSELING,
TESTING AND GUIDANCE

"
ol
N
[

You have had the opportunity to observe many counselors at work.,
Have you ever wondered what characteristlcs influence the effectiveness
of a couneelor? We would like to appraise these characteristics in
order that the Job of tralning counselors may be improved. Would you
be willing to help us?

We plan to compare the reactions of many groups iIn the field as
to what makes a counselor effective. We would like to secure the opinions
of five ocutstanding counselors and five school administrators from your
state. Will you help us by listing the nemes and addresses as requested
on the attached sheet?

We hope that this study will provide data which will meke possible
improved techniques of selecting and training counselors. As one of the
leaders in the field you are undoubtedly 1interested in this problem. We
will be glad to send you & report of the completed study. Your cooperation
will be greatly appreciated.

Sincerely yours,

Clifford E. Erickson
Director

CEE: 14

(COPY OF LETTER SENT WITH WORKSHEET)




Work 3heet

¥ill you please list below the names unl addressea of secondury school counselors

oyed in your state whom you feel to be outttunding in terms of training, experience
performance on the job.

NAME

ADDRESS CITY STATE
NAME

ADIRESS CITY STATE
NAME

ADDRESS CITY STATE
NAME

ADDRESS ' CITY STATE
NAME

ADDRESS CiTY STATE

Now will you please list the names and addresses of Superintendents, Principals,
ectors of Guidance or other administrative officials who regularly select and employ

ondary school counselors and whom you feel to be well qualified to make such a
ection,

NAME TITLE

ADDRESS CITY STATE e
NAME TITLE

ADDRESS CITY STATE

NAME TITLE

ADDRESS CITY STATE

NAME TITLE

ADDRESS CITY STATE

NAME TITLE

I will be willing to cooperate further ir this study by checking a short gquestioi-
ire at a later dates YES NO .

I would like a copy of the report of the findings of this study. YIS KNG

Will you please return this work sheet in the enclosed envelope?  Thanik you fov
ov- Wind cooperation,




P

Dear Sir:

Approximately two weeks ago we wrote to you requesting the
names and addresses of outstanding counselors and school ade
ministrators employed in your statees The request was made in
connection with a proposed study of the competencies which
influence the effectiveness of counselors. The study cannot
be completed unless we are able to obtain the names and :
addresses of qualified personnel to be included in the sample,
Your cooperation will be tremendously appreciateds If you did
not receive the original letter please return the attached
card so that a duplicate letter may be sent to you.

Sincerely,

Ce E. Exrickson

I have not received your letter regarding the study

of counselor competenciles,

Name

Address

(FACSIMILE OF POST CARD USED AS FOLLOW-UP OF WORKSHEET)




Michigan State College
116 Morrill Hall )
East Lansing, Mich. May 14, 1951

Dear Colleague:

What s a good counselor?
What sort of a person is he?
What must he be able to do?

These are certainly questions that confront all of us. Do we have the answers? Many
“experts’” have stated their opinions but there have been few attempts to obtain the judg-
ments of those most directly concerned: the counselors themselves and the administrators
who employ them.

What could be more reasonable than to consult representatives of these groups?
This study is an attempt to obtain from outstanding counselors and administrators an
evaluation of the relative importance of various traits, abilities and characteristics in de-
termining the effectiveness of the counselor on the job.

You have been recommended by your State Department of Education as one of the
people from your state best qualified to assist in such a study. I hope that you will be
willing to take a few minutes of your valuable time to check the items of the enclosed
questionnaire. It is only through your cooperation that such a study is possible. I hope
that the information obtained from this study may help to improve the selecting and train-
ing of counselors. I will be glad to send a report of the completed study to all those
who participate in it. May I have your assistance?

Sincerely yours,

e A
DONALD J. HERRMANN

Institute of Counseling, Testing and
Guidance, Michigan State College

(COFY OF THE COVER LETTER SENT WITH THE QUESTIONNAIRE TO THE
COUNSELORS AND ADMINISTRATIONS)




116 Morrill Hall
Michigan State College
East Lansing, Mich.

May 21, 1951
Dear Colleague:

What is a good counselor?
What sort of a person is he?
What must he be able to do?

These are certainly questions that confront all of us. Do we have the answers? There
have been many opinions stated, most of them in very general terms. There have been
few attempts, however, to evaluate the relative importance of various specific traits, abil-

ities and characteristics in determining the effectiveness of the counselor on the job.

We are attempting to make such a study of secondary school counselors. We plan to
ask for such an evaluation from representatives of all major groups who are professionally

concerned with this problem in order to obtain a more complete picture of the situation.

You have been selected as one of the Counselor Trainers who is best qualified to assist
in such a study. 1 hope that you will be willing to take a few minutes to complete the en-
closed questionnaire. It is only through your cooperation that such a study is possible. I
hope that the information obtained from this study may help to improve the techniques of
selecting and training counselors. I will be glad to send a report of the completed study to
all those who participate in it. May I have your assistance?

Sincerely yours,

DoNALD J. HERRMANN
Institute of Counseling, Testing and
Guidance, Michigan State College

(COPY OF COVER LETTER SENT WITH THE QUESTIONMAIRE TO THE
COUNSELOR TRAINERS)




MICHIGAN STATE COLLEGE
EAST LANSING

ISTITUTE OF COUNSELING,

[ESTING AND GUIDANCE May 25, 1951

You willl prcobably recell recelving a letter from Dr. Erickson
a few days ago requesting the names of counselors and administrators
from your state to be contacted 1n connection with a proposed study
of counselor competenciles. It is apprarent that I1f such a study is to
be complete it should include all major groups who are professionally
concerned with this problem. The State Supervisors of Guidance certainly
constitute such a group. It will be appreciated, therefore, 1if you

will complete the attached questionnaire so that we may include your
evaluation as part of the study.

We feel that this study may provide some very pertinent data for
improving the techniques of selecting and training counselors. The

success of the study 1is dependent upon the assistance of those contacted.
May we have your cooperation?

Sincerely yours,

Donald J. Herrmann

(COPY OF COVER LETTER SENT WITH THE QUESTIONNAIRE TO THE
, STATE DIRECTQORS OF GUIDANCE)



Abilities, Traits and Characteristics of Counselors

ckground Information: Please check only that part of the following section that applies to the position which you now hold.

........ Secondary School Administrator. (1) Check type of position.

............ Superintendent, ............Principal, ...........Director
of Guidance. ........... Other (Please State)... (2) Number of students in school \
(8) Approxiniate size of community (4) Number of counselors employed full time.......coo... Part-
time................ . (b) Approximate number of counselors you have selected for employment dvuring the past five years.............
-------- Secondary School Counselor: (1) Check whether a...........full time counselor or b............teacher-counselor. (2) Num-
ber of students in the school...........ocevueen.... , in the system........cccceeceuunens . (4) Years of experience as a counselor................ R
as a teacher......... . (5) Describe briefly academic training in counseling and guidance..............
"""" Counselor Trainer. Check whether (1).............Department of Psychology. (2)................Department of Education.
(8) e Other. Please SEAtE...........oooii e etetseese e e ee et st e s st sec s e e s banas

........ State Supervisor of Guidance.

........ Other (Please state)

ocedure: Please indicate your evaluation of the importance of the various traits and characteristics listed according to the
llowing scale. Place the appropriate number in the blank before each item.

1. Essential for all counselors to the extent that it would be practically impossible for any individual to perform adequately
as a secondary school counselor without possessing this trait or characteristic.

2. Necessary for optimum performance and valuable for all counselors but NOT considered to be absolutely essential for
adequate performance as a secondary school counselor.

3. Of some value to the secondary school counselors in carrying out certain of his duties but not necessary for adequate
performance.

4. Of little or no value in determining adequacy as a secondary school counselor.

is intended that you will make your evaluation of these items according to their importance for the cqunselor in the actual
erformance of the duties of his job &s you see them, not according to whether or not it might be “nice for him to know.”

1. PERSONAL CHARACTERISTICS
................ Ability to gain the confidence and cooperation of students and staff.
................ Infellectual ability superior to that of the average teacher.
................ A wholesome regard for the feelings and beliefs of others.
................ A cooperative and enthusiastic attitude toward his work,
................ Ability to assume delegated responsibility.
................ Facility of being at ease with people.
................ Ability to use tact in contacts with others.
................ A pleasant voice and effective speech.
................ Above average personal appearance.
................ Absence of serious physical deformity.
................ A wholesome sense of humor
................ A discriminating sense of ethical values.
................ A well defined philosophy of life.
................ A continuous effort toward professional growth and self improvémenit.

................ Above average flexibility; ability to adapt to changing situations.




................

Ability to view self objectively; to minimize effects of personal prejudices and stereotypes,
................ A devout reverence and belief in God.
Other

.......................................................

II. PREVIOUS EXPERIENCE
................ Successful teaching experience in public school.
................ Experience in business and industry.
................ Participation in community service projects.
................ Experience in school administration.
................ Active participation in extra curricular activities in college.

Broad contacts with groups having different cultural and socio-economic backgrounds.

III. EDUCATIONAL BACKGROUND
................ Master’s degree or equivalent with major in Counseling and Guidance.

................ Teaching certificate for secondary schools.
................ Considerable college training in psychology. ) {
................ Considerable college training in Sociology and Anthropology.

................ Considerable college training in Educational Theory and Methodology.

................ Considerable college training in Counseling and Guidance courses.

................ Sueccessful completion of a period of supervised counseling internship.

IV. EDUCATIONAL ORIENTATION

A well defined philosophy of education amenable to that of the school system in which he is employed.

A thorough understanding of the role of guidance in the total educational pattern.

A thorough understanding of the role of administrator, teacher, and counselor in the total educational pro?

A realistic appreciation of the importance of subject matter mastery in an effective educational program.

................ Understanding of the objectives of mental hygiene in education.

V. RELATIONS WITH STAFF, PARENTS, ETC.

................ Ability to work harmoniously with other members of the staff.

................ Ability to work effectively in group situations.

R ——— Ai)ility to plan and provide leadership for the in-service training program.

................ Ability to communicate to the staff an understanding of the objectives of the guidance program.
................ Ability to
................ Ability to

................ Ability to

demonstrate areas in which the guidance services may contribute to more effective teaching.
assist teachers in reaching an understanding of the significance and limitations of test scores.

assist teachers in gaining a better understanding of the problems of individual students.

to train staff personnel in techniques of providing maximum assistance to the guidance program.

to work harmoniously with parents in reaching a solution for student problems.

to communicate the objectives of the counseling process to parents.

to work effectively with agencies outside of school.
to

“sell” the need for guidance services to the community

to provide information for staff regarding mental hygiene concepts.

to assist teachers in relating subject matter to the world of work.




...............

................

.Ability to view self objectively; to minimize effects of personal prejudices and stereotypes.
.A devout reverence and belief in God.

.Experience in business and industry.

Considerable college training in Educational Theory and Methodology.
Considerable college training in Counseling and Guidance courses.

Successful completion of a period of supervised counseling internship.

A well defined philosophy of education amenable to that of the school system in which he is employed.
A thorough understanding of the role of guidance in the total educational pattern.
A thorough understanding of the role of administrator, teacher, and counselor in the total educational prog

A realistic appreciation of the importance of subject matter mastery in an effective educational program.

Understanding of the objectives of mental hygiene in education.

Ability

................ Ability

Ability
Ability
Ability
Ability

Ability
Ability
Ability
Ability

Successful teaching experience in public school.

Participation in community service projects.
Experience in school administration.
Active participation in extra curricular activities in college.

Broad contacts with groups having different cultural and socio-economic backgrounds.

Master's degree or equivalent with major in Counseling and Guidance.

Teaching certificate for secondary schools.
Considerable college training in psychology.

Considerable college training in Sociology and Anthropology.

to
to
to

to
to
to

to

to

to
to
to

to
to

to

.....................................................................................
...................

II. PREVIOUS EXPERIENCE

III. EDUCATIONAL BACKGROUND

1IV. EDUCATIONAL ORIENTATION

V. RELATIONS WITH STAFF, PARENTS, ETC.
work harmoniously with other members of the staff.
work effectively in group situations.
plan and provide leadership for the in-service training program.
communicate to the staff an understanding of the objectives of the guidance program.
demonstrate areas in which the guidance services may contribute to more effective teaching.
assist teachers in reaching an understanding of the significance and limitations of test scores.
assist teachers in gaining a better understanding of the problems of individual students.
train staff personnel in techniques of providing maximum assistance to the guidance program.
work harmoniously with parents in reaching a solution for student problems.
communicate the objectives of the counseling process to parents.
work effectively with agencies outside of school.
“gsell” the need for guidance services to the community
provide information for staff regarding mental hygiene concepts.

assist teachers in relating subject matter to the world of work.




VI. UNDERSTANDINGS OF BEHAVIOR

...... Understanding of the various theories of personality.

...... Ability to recognize symptoms of various types of abnormal behavior.

Ability to select pertinent factors from accumulated data regarding students.
..Familiarity with many different cultural and social patterns.
..Appreciation of the effects of socio-economic status on behavior.

--An understanding of the possible applications of various theories of learning.
.-An understanding of the basic mechanisms of adjustment.

..Ability to interpret results of tests in terms of behavior.

...............................................................................................................................................................................................................

VII. COUNSELING AND INTERVIEWING

........ Ability to establish a give and take reiationship with the counselee.

Ability to differentiate between basic problems and symptomatic behavior.

........ Possession of an adequate background for giving sound advice.

Ability of the counselor to minimize the influence of his personal feelings and beliefs on the course of the interview.

........ Ability to adapt counseling technique to different situations.

Exercise of good judgment in guiding students toward appropriate goals.

Counselors ability to avoid excessive emotional identification with the clients problem.

......... Ability to show interest and sincerity during counseling process.

..Willingness to refer cases to other sources if client requires help beyond counselors range of capability.

....Ability to maintain a professional attitude toward confidential information.

Ability to communicate effectively with clients at all levels; does not “talk down” to client.

VIII. COUNSELING TOOLS AND TECHNIQUES
.Ability to administer and score group tests of interest, aptitude, ete.

.Ability to interpret results of such tests.

-Understanding of the possible applications of basic statistical techniques.

Ability to select the proper test to serve a given purpose.

_Ability to administei the Stanford Binet and/or the Weschler Bellevue tests.

.Ability to administer and interpret results of the Rorschach and/or other projective techniques.

.Ability to interpret test scores to parents in a tactful but meaningful manner.

weeeee-.Constant awareness of the limitations of test results.

Ability to select and administer diagnostic tests to detect need for remedial work.

...Ability to evaluate data in cumulative record in terms of application to a given situation.

............ Ability to analyze present record system in regard to needed revision.

Ability to maintain a professional attitude toward information included in the cumulative record.

............. Ability to evaluate information included in anecdotes and autobiographies.

Ability to assist teachers in developing an effective program for obtaining the most meaningful ancedotes
autobiographies.

and

Ability to assist in the development of case studies in cooperation with other staff members.

_.Ability to analyze and interpret information included in case studies.

Ability to help others to improve the objectivity of their observations of behavior.

Knowledge of rating techniques used to report observations of behavior.




................

Knowledge of other techniques of reporting such observations,

................ Ability to use and understand sociograms.

Knowledge of and skills in technigues of group participation,

Considerable skill in use of sociodrama and psychodrama.

Ability to train others in effective techniques of group participation.

Considerable knowledge of and skill in techniques of group therapy.

Ability to teach courses or units on occupational information. -

................

Ability to teach courses stressing personal and social adjustment.

Ability to identify cases needing special assistance with problems of reading, writing, speech, etc,

Knowledge of and skill in the use of techniques of remedial reading.

Knowledge of and skill in the use of techniques of speech correction.

................

Ability to assist students in improving work habits and study skills,

Ability to act as a resource person for teachers in problems in the remedial areas.

IX. INFORMATIONAL SERVICES
Ability to evaluate sources of occupational information.

Ability to plan and inaugurate a file of occupational information.

Ability to provide leadefship and coordination for work experience programs.

A broad knowledge of the requirements of various jobs and occupations;

................ Familiarity with the contents and organization of the Dictionary of Occupational Titles.

Ability to plan and provide:leadership for community occupational surveys.
................ Ability to obtain effective ['wﬁ'rking relationships with community employers.

A thorough knowledge of the course requirements of various college majors.

Knowledge of colleges offering training in various fields of specialization.

Knowledge of requirements and course offerings of trade and technical schools,
................ Familiarity with current occupational trends.

Familiarity with community, state and national employment picture.

X. ADMINISTRATION AND EVALUATION OF GUIDANCE SERVICES

Ability to adapt organization of guidance services to the local school program.

................ Ability to provide dynamic leadership for the development of the program of guidance services.

.Willingness to accept. responsibility for administration of the guidance program.

Ability to direct and coordinate fallow-up studies of school leavers.

................ Knowledge of approved techniques of evaluation of guidance services and ability to apply them.

Ability to provide leadership for evaluation of the total school program.

Ability to plan and coordinate a testing program for all students.

Ability to act as resource person in planning a program of cumulative records.

Ability to plan and coordinate an effective placement program for graduates and school leavers.

Ability to provide leadership for and assist in development of an effective orientation program for new

Remarks and Suggestions:

Please return the completed form in the enclosed envelope. Thank you for your kind cooperation.

y




