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tric h. Baber Abstract

This study was undertaken to ascertain the
status of selected internship programs in educational
administration; to make a critical appraisal of the
ma jor assumpt ions end issues inherent in prozrams of
internship; to synthesize the opinions of twenty
leadiny educatcors selected to serve as a jury of
experts concerning desirable characteristics of such
programs; and to formulate specific conclusions anad
recommendationa relative to acceptable internship
procedures and practices in the professional prepara-
tion of educational administrators.

The normative-survey and survey-appraisal
methods of educationsl research were employed in the
procurement and treatment of data pertinent to the
toplc. Inquiry instruments consisted of (1) a
questionnaire concernin. internship objectives,
assumptions and criterla, which was submitted to
members of the jury of experts, (2) s Questionnaire
concernin: the status of elght selected programs,
which was submitted to college professors directing
those programs, and (3) an interview check-1list, which
was used as a gulde for iInterviews with officlals
responsible for internship programs in the following

colleges and univeraities: Bdll State Teachers
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College, New York University, Ohio State University,

- Southern Illinois University, Teachers College
Columbla University, University of Chicago, University
of Georgia, and University of Maryland.

The number of internships and the number of
institutions offering progcrams of internship are
increasinge. Followings the pattern of an expanded
prozram of offe-campus student teaching at the under-
graduate level, graduate schools are seeking addle
tionsl opportunities for suitable placement of interns
in educational administration., There appears to be a
growiny weight of opinion favoring internships, as
expressed by leading educators and professional
organizations in the field of educatlon.

Representative, on-going internship programs
vary significantly in their organization, scope, and
supervisory procedures, There is little agreement
amon & educaﬁora as to just what constitutoé an
"internship” in educational administration. Opinion
is also divided concerning which types of internships
have proven to be most satisfactory. In general, work
with lay-citizens, organigzed comnunity groups, school
staffs and students appears to be favored over work

with budgets, records, administrative forms, and office
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routine.

Kesults of the study indicate that internship
is 1n some respects superior to a series of brief,
dlsconnected fleld experlences because it provides
the intern with opportunities to develop a "feel" for
the job in its entirety. The weaknesses of internship
center around the difficulties involved in off-campus
supervision and the lack of proper relationships
between extended fleld experiences and the on-campus
programa of instructlion and research. At its best,
internship (1) guides the intern to a better under-
standing of theory in terms of practice, and (2)
promotes desirable growth of the iIntern toward come
petent democratic leadership.

Criteria for the evaluatiocn of programs of
internship include the following: Internship (1)
conaists largely of sisnificant administrative work
neceassary to the well-being of an on-golng educational
program, (2) provides substantlal opportunity for
creative thought and action on the part of the intern,
(3) makes provision for contlnulng three-way planning,
action, and evaluation by the intern, his college
adviser, and the local administrator in the cooperating

school-community, snd (4) makes provision for
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flexibility in types of assignments to meet individual

needs and intereats.
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CEAPTER I

INIRODUCTION

Introdauctory Statement

A nationwiae mbbilization of professional, admin-
istrational and institutlional resources i'ocused upon the
continued improvement of educational administration has
ceveloped since 1949 with the organization of the Cooper-
ative Pro-ram in Lcucational Administration, sponsﬁred
by the :lellosg rounaation. The CiiiA has enlisted the
active participation and support of thousands of educa-
tional aaministrators and representative professional
rroups 1n a comprenensive action-research program
relating to all phases of educational administration.

An important part of the study veing carried on
0y the CFEA ana other orofessional zroups cdeals with
the professional preparation of educational administra-
tors. This portion of the nation-wide study received
its initial impetus two years prior to the formation
of the CPLA. In 1947 members of the National Conference
of Professors of Educational Administration, meeting in
Itnaca, New York, instituted a concinuing study and
research program dedicated to the 1lmprovement of the
prof'essional preparation of school administrators.

This study, correlated with the work of the CPEA slnce

-
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1949, has led to the modification of training programs
in wany institutions--and will doubtless become even
more effective in the years ahead. It is wlth one phase

of the preparatory procram (i.e. internsnips in educa-

tional administratlon) that this thesis concerns itself.
The writer hopes thils investigation may supplement the
work of other i1nalviauals and groups actlvely interested
in the improveuaent of the guallty of educational leader-
ghip in the United States, and serve to clarify issues
and thoughts relative to the nature and desiranility

of internship experiences in the professional prepara-

tion of educational adcaministrators.

furvose of the Study

L S e

It is the purgose of thils study to:
l. Ascertaln the present status of selected
internship programs in educational admin-

istration.

o
.

Analyze the major assumptions and issues
inherent in programs of internship in
educational administration.

3. Present the opinions of selected educa-
tors concernlng objectives and criteria

considered important in such programs.




4, Recommend desirable procedure and
practice for programs of internship 1n

educational administration.

Problems of the Study

This study undertakes to:

1, Describé eight established, representa-
tilve programs of internship in educational
administration located east of the uisgsi-
sissippi River. These programs are
concaucted by the following institutions
of hizher education::L

Ball State Teachers College

New York University

Ohio State University

Southern Illinols University

Teachers College, Columbia University
University of Chicago

University of Georgisa

Unilversity of Maryland

1 Based largely upon the finaings of Wheaton's
study of 1950 (see p. 11 ): Wheaton, Gordon A., A
Status Study of Internship Programs in School Adminis-
tration (typewritten doctoral project) New York: Teach-
ers College, Columbilia University, 1950,




Sources of

Compare certaln characterlistics of these
on-going programs of internship with
criteria spproved by a jury of experts.
Analyze the major assumptions and 1lssues
Inherent in programs of internship in
educatlonal administration, as they relate
to the total preparatory program.
Syntheslze the oplinions of twenty selected
educators relative to objectives, assump-~
tlons, and criteria for evaluation of pro-
grams of Internship ln educational admin-
istration.

Conclude, upon the basis of data presented in
this study, which internshlp procedures and
practices are most desirable in the profes-

sional preparation of educational administrators.

Datsa

l.

A status-survey questionnaire prepared for
presentation to officlals responsible for
conducting the eight selected programs of
internship.

An 1lnterview check-llst prepared for guiding
interviews with offlcials responsible for
conducting the elght selected programs of

internship.




Sae

Procedures

l.

Se

S.
6.
7.

A survey-appraisal questionnalre prepared
for presentation to a jJjury of twenty
selected experts.

Avallable professional literature and other
written materials dealing directly with
administrative internships and assumptions
about the training needs and processes of

learning involved in such programs.

Revlew of avallable professional literature
relating directly to the toplc of the study.
Preparation of the three inquilry instruments
listed under "sources of data."

Distrlbution of status-survey and survey-
appraisal quesﬁionnaires.

Interviews with officlals responsible for
conducting those programs selected for
detalled study.

Collection and tabulation of data.

Critical appraisal of dsta.

Formulation of conclusions and recommenda-

tions.




Methoas of Treatment

This study makes use of the normatlve-survey and
the survey-appralsal methods of educational research in
the procurement and treatment of data pertinent to the

topice.

The Normative-Survey lethod

This methoa seeks to answer the cuestion, '"what
are the real facts with regard to the exlisting con-
Gitionsg?"< By the use of questlionnaire, investigation
and interview, it "surveys" and gathers data regarding
"normative" (i.e. normal or typical) condaitions which

prevail In a group of cases selected for study.

The Survey-Appralsal liethod

Thls procedure involves direct judgment and
rating or classirication according to subjective values.
winlle it 1s not entlrely satisfactory from a scientific
standpoint, it 1s perhaps the most practical aprroach
to problems dealing with human relations.

Appraisal leans more heavily upon the human
element than do objective saciences, for

appralsal is undertaken for the specifi%
purpose of including the human element.

< Good, Carter V., - Barr - Douglas, The lLethodology
of Educational Research, New York: D. Appleton-
Century Co., 1935. (p. 286)

5Ipid., p. 411.
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Educational science is represented by the view-
points of educational professors as well as by prac-
tlces in the field. The lmprovement of practices in
the fleld 1s in part dependent upon the insights and
perspectlives held by the professional group. The two
are interrelated and 1t 1s loglcal to suppose’fhat
surveys which bring the best of educational thought to
bear upon practical problems may make some contribution
to educational sclence--and thus influence future
practices.

A legitimate use of the questionnaire or inter-
view 1s to obtaln informatlon concerning the attitude or
opinion of persons qiestloned toward varlous problems,
condltions or issues. The following point of view is
held in regard to oplinion surveys:

The hastlly expressed opinlons of a large
number of judges of varylng merit are
probably of less value than the mature
judgment of one or two experts who have

the questlon clearly In mind and who are

able to qualify their answers appropriately.4

In aéhordance with thils thought the writer de-
clded to question a group of twenty educational leaders

of natlonal repute, rather than to submit questions to

a larger number. These twenty persons were selected

4The Questionnaire, Research Bulletin of the
National Education Assoclation, Vol. VIII, No. 1,
January 1930. p. 18.
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as a jury of experts on the baslis of thelr representa-
tive positions and first-hand knowledge of internship
prozrams. The jury includes professors of educatilonal
aaministration, practicing acdministrators, officials
of professional organizations, directors of internship
programs, and other inaivicduals believed to be author-
ities on internships:

l. Ancerson, Wwalter A.

Professor of Education and Chalrman,
Lepartment of Administration ana Supervision,
School of Educatlon, New York University.

<. Arnold, william E.

Professor of Eaucational Administration,
School of Educatlon, University of Penn-
sylvania.

3« Aurand, Q. H.
Proifessor of Xducational Administration and
Coordinator of Internsiiips, School of Educa-

tion, State College, Fennsylvania.

4. Borgeson, Fritz C.

Frof'essor of Education, and Coordinator of
Internships, School of Educatlon, New York
University.

5. Dbutterworth, Julian E.

Frofessor of Eaucation, School of Education,
Cornell University. (retired)

©. Campbell, Clyde M.

Professor of Education and Head, Lepartment
of Edaucational Administration, School of
Eaucatlon, Michigan State College.




Be

IO.

11,

1z,

15,

Campbell, Koald F.

Associate Professor of Ekducation and
Coorainator of Internships, School of
Educatlon, Ohic State University.

Cocxing, walter D.

Eaitor, The School Executive marazine.

Cooper, Lan H.

Assoclate Frofessor of Eaucational Admin-
istration, School of Education, State
University of Iowa,

Elliott, Lloyd E.

Assoclate Frofessor o»i maucational Adrmin-
istration, School of Tcucation, Correll
"niversity.

-

4

ischer, John

s

rosuty Superintencent of Schiools, Z2aitimore,
i‘arylanc, ano :‘ormer Coorainator oi Intern-
sirlps, Teachers Collese, Columbia Tniversity.

Holmstect, Raleizgh V.,

Frofessor of Educatlion, School of Educstion,
Ircisna Unlversity.

-:lsner, Faul J.

Superintenaent of Schools, slencoe, Illinois.

Yewell, Clarence E.

Professor of Ecucatiocnal Administration and
Coorcinator of Internships, College of
Education, University of karyland.

rlerce, Truman k.

Frofessor of ELdaucation and Lirector, CFEA
Center, Teorge Feabody College.
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16. Rehage, Kenneth J.

Assoclate Professor of Education, and staff
member CPEA Center, Universlty of Chlcago.

17. Reutter, E. Edmund
Assocliate Professor of Educationsal Adminis-
tration and Coordinator of Internships,
Teachsers College, Columbia University.

18. Rogers, Virgll M.

Superintendent of Schools, Battle Cresk,
Michigan, and Presildent, American
Assoclation of School Admlinistrators.

19. Thurston, Lee M.

Superintendent of Public Instruction for the
State of MNichigan, former President of Chilef

’ State School Officials organization, and
Dean-elect, School of Education, Michigan
State College.

20. Yeager, Willlam A.

Professor of Education and Director of
courses In School Administration, University
of Pittsburg.

Limitations of the Study

l. Thls study does not attempt to make a compre-
hensive examination of all internship programs.
The elght programs selected are bellieved to

be representative (see Selection of Programs,

p. 11) of this type of training, and for pur-
poses of analysls to provide a falr sampling
of the problems, characteristics and oppor-

tunities of all such programs.
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Z. This stuay is restricted to Internship
experiences in ecucational acministration
et the graduate school level.,
5. Tne data obtalned, while largely subjective
in nature, are similar in type to aatea used
in many recognized stuales cealing with

ecucational croolems and practices.

Selection of Frograms

Vizeston's stuay concerring the status of in-
ternsnips in educational administration in 1949-505,
surveyed 152 colleces. Seventeen of these colleges
were oprerating wrat they termed internsilp prosrams,
irciuuing nine colleges where only one or two intern-
si.ips were vreing served in 1949-50., The four institu-
tions which sponsored thie larger numbers of such

irternships in 1949-50 were:

program

started
University of Georgia 13 interns 1947
pall State Teachers College 10 interns 1949
Teachers College, Columbia 7 interns 1947
ew York University 7 interns 1949

The University of l.aryland, while sponsoring

only two internsnips 1n 1949-50, was reportec to have

Swheaton, Jordaon A., A Status Study of Internship
Proprams in School Administration, (typewritten doctoral
project) New York: Teachers College, Columbia University,
1950.
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trained a total of nine interns since the program was
started in 1947,

The University of Chicago, 2lso sponsoring only
two Iinternships in 1949-50, had stesrted the internship
program "prior to 1940" according to the Vheaton report,
and listed an approximate total of 150 interns as having
prarticipated in the program since its beginning. This
total of 150 is consicerably greater than the totals
listed for the other institutions--33 for Unliversity
of Georgia, <26 for Teachers College, Columbla Univer-
sity, 10 for Ball State Teachers College, and 7 for
New York University.

Southhern Illinois University, which started its
program in 1949-50, and sponsored five internships
during that year, seemed to be representative of the
two or three smaller institutions operating such
programs.

Ohio State University, which started its program
~too recently to be included in the Vheaton report, 1is
included in this study because of the unique nature of
its internshlp program. This institution,provides for
a besinning internshiip experience at the master's
degree level, and an advanced internship at the doctor-

ate level.
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The elght colleges and universities mentioned
above were selected for detailed consideration in this
study. They represent instltutlons of varylng sizes
and locations, where the greater number of 4interns in
programs of Internship receive the most experience,
according to obtalnable reports. All programs east of
the Misslssippl River which have been 1in opersation for
three or more years, and which have sponsored a total
of slx or more 1interns, are belleved to be represented
In this study. The elght programs selected are not
necessarily the best programs in current operation.,
No attempt has been made to Judge thelr excellence or
effectiveness, as comparec wlth newer precgrams which
have sprung Iinto belng since 1949-50. However, on the
basls of Wheaton's report and other avallable informa-
tion, it seems reasonable to assume that the selected
programs reflect some, 1f not most, of the better
thought and actlon connected with the operation of
programs of Iinternship in educational acdministration.

In additlion to the elght colleges and universi-
- tles selected for detailed suty, reference 1s made in
this thesls to other excellent internship programs such

as those conducted at Pennsylvanla State College and

Duke Universlty.
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DEFINITIONS

lany words commonly used in ecducational
writings are subject to some variations in meanings.
To avoid misunderstanding and misinterpretation, as
far as possible, the following terms are defined
according to thelr intended meaningsin this investi-

ggation.

Field Experience

This 1s a comprehensive, flexible term intended
to include 211 types of educational experiences under
the sponsorshilip of the training institution (or in an
inservice position) which occur In on-going school or
community situations. IField experience as deflned here
1s meant to include observation, participation, or
survey work, or any combination of these. The term
field experience is equally applicable to a 60-minute
visitation in the state department of education; an
observation of a teachers' meeting; or a full-time
adminlistrative position. Field experience does not
imply any particular length of time, or any particular
typre of educational experience, other than it must in-
volve an on-golng school-community situatioa and person-
nel not exclusively connected with the trainee's

clagsmates and instructors. IFleld experience, in
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ceneral, serves the purpose of placing stucents out of
college classrooms to see and/or take part in other
ecucational prozgrams. It usually carries the connota-
tion of S ome eaucational supervision in connection with

the exrerience.

ieldé Practice

This 1s a type of fielé experience which involves
some participation (other than observation) on the part
of tne trainee. It may be a very limited kind of
varticipation, or it may involve major restonsibility

in a Tfull-time position.

Internship

Internsnip is a type of I'lela gractice engaged
in near the end of the trainee's formal vrreparation
frogram which involves a continuous field experience
or a series oi closely related experiencses in respon-
sible varticipation in any on-going school-community
situation. This presupposes a sufficient length of
time to cGistincuish it from & field trip or visitation.
ine exact length of time i1s a matter of controversy.

Clarerice A. Newell defines internslh:ip in this

mannera:

. + «» an internstip (in educational aaninis-
tration) may be defined as a phase of professional
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ecucation 1n which a student nearing the
completion of his formal preparation works
in the field under competent supervision for
a consiaerable block of time for the purpose
oI cevelopling competence 1n carrying admin-
istrative responsibilities.®

Other authorities are niore explicit as to the
time element, stating that internship must involve
nalf-time or full-time work for a guarter or a semester
or a school year. For the most part, however, those
whno have cefined internship seem content to leave the
time element as a variable.7

Earlier references to internship seem to be
less restrictive concerning the time to be spent 1n
rrosrams labelled internship. One viriter says:

The internsiiip problem a student undertakes
may Dbe anything of administrative significance
--an age-grade study, a survey, the maklng of
the annual buazet, a system of records, etc.
He might go into the school system for one day

rer week for a ceriod of time--or perhaps every
aay for a full quarter.

© llewell, Clarence A., Handbook for the Levelop-
ment of Internsrig Programs in Educational Administration,
Tew York: CPrA, Teachers College, Columbla University,
12, p. 4.

Y For more specific .niormation on the time
elemel’lt, 3e€e Do 49.

8 Haggerty, k. E., Training the Suverintendent
of Schools, Bulletin of the University of Minnesota,
Vol. XXVIII, No. 17, April, 1925.
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liore recent discussions of internship inailcate
somewhat better agreenent among educators as to the
length of time which should be devoted to internship.
V. S. Vincent® contends that the time issue still
needs to be tested by practice, but that six weeks to
one semester should tive the intern confidence to
enter the field as a practicing administrator. The
vattern in present practice seems to be a full-time
internsiiip experlence for at least one cuarter or one
semester, Laximum time 1ln general usage 1s full-time
internsnip Ior one school year.

Some educatlonal writers make no specific men-

tion oI the time necessary for a satisfactory intern-

The internship for the superintendency consists
in apovrenticing school adminlistration students,
eithner curing tneir final year of preservice
training or immecilately after its completion,
to agsist some active superintendent, to work
vnaer nhis airection and sgsupervision, as_well as
uncer that of the tral ning institution.

for curroses of this study, internship in edu-
cational adrinistration may ve regarded as continuous

fielcd practice involving acministrative tasks and

9 Vincent, V. S., "Experience School for Admin-
istrators", School Executive, Vol. ILXVIII, liarch, 1949,
pp. 37-400

1C

rittenzer, 2enjamin *., Local Public School
ration, lew York: licGraw-Eill Book Company, InC.,

i. ; 103 _
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responsibilities unaer the joint supervision of the
training institution and the cooperating school-
~community, for a period of time ransing from three

months to a year.

Viork Practice or Practice work

Tnese terms are used in thelr common meanings,
anc are cistirn_uished from {ield practice only in the
sense tnat vractice work may irnvolve work of a practical
nature in the treining institution, as well as in the

Iiela.

Cooperating School-Community

This term refers to the local school or commun-
ity (or 2oth) in which the intern serves nis internship.
It is sometimes used in the sense of a single school
or school system as a community in itself--and at other
times 1t refers to the local community in general. It
is brosdly internreted to mean the on-zoing educational
rro’ram or situation to which the iIntern 1is assigned,
anc includes any educational agency (such as the state

Cerartment of education) vhich cooperates with the

o)

training institution in providing a suitable situation

ana location for internsniip experiences.
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Supervising-Administrator

This term refers to the practicing adminlstrator
in the cooperating school-community who directs and

supervises the work of the lntern in the local situatilion.

College-Adviser

This term refers to the college staff member
assigned by the tralning Institution to personally and
dlrectly supervise and sponsor the fleld practice
program of the intern. It is the college~adviser's
respensibility to coordlnate the student's internship
learning experlences with the total preparatory program;
to foster and coordlnate deslirable relationships between
the trainlng institution and the cooperating school-
community; and to gulde and evaluate thé intern's work
during the period of hls Internship--all in the interests
of the intern's effective growth in administrative
knowledge and sabllity.

Orientation to the Study

Educational administration is a hlghly special-
lzed professlon. Individuals and groups of educational
administrators over a perlod of years have entertained
a growing sense of concern regarding the basic issues
and procedures 1n the preparation of educatlional admin-

Istrators. They belleve that educational leadership
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of the right kind 1s important to a democracy.

Most educators agree that society will continue
to change, and that education can in some measure direct
that change. But there are at least two schools of
thought concerning types and degrees of emphases needed
in the training programs of prospective acministrators,
in order that these persons might be »:roperly prepared
to assume functional status-leadership roles in the
eaucational worla. These two schools of thought are
by no means mutually exclusive 1n all their character-
istics, although they do revresent points of view winich

are civergent in some respects.

Concepts of Eaucational Administration

There 13, in the first instance, the more
traditional school ol thought which views educational
administration largely as the application of selected
knowledge, skills and teciiniques drawn from the funded
professional knowledge and experience of the profession
itself., Within this concept, the content and method-
ology of the preparatory program is based upon
occupational analysis, and a study of what past experi-
ence has proven to be of value in administrative
procedures and practices.

Persons who subscribe to this concept advocate
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a tnorough knowledge of the specific iniormation which
has been Jjuaped to be wost helpful in enavling practic-
ins adminlstrators to cope successfully with their
rroolems. They recognize the importance of placing
tnie trainee in a practical situatlion where he can
watch ana follow the example of a successful adminis-
trator in the fielc, ana they approve of internship
on an aprrenticeship basis.

In tihe second instance, there 1s emerzing a
scnool of thought wnich puts less of a premium upon
the selected techniques and prescriptions Which
comprise thie bulk of many existing curricula, and
places more e..phasis upon an understanding of the
reasons for various acministrative practices and pro-
cedures. Proponents of this point of view believe
that 1f educational administration 1s to be an instru-
mental agency in education Tfor social change and
adaptation, 1t must concern itself more with why things
stiould be cone. Otherwise the traditional patterns of
what things to do and how to ao them will tend to
become crystallized in the admlnistrative vrocess, as
indeed they have already cone in many places.

This second school of thought seems to conceive
of educational administration as being democratic

leadership in releasing the personality votential and
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cooperative abllity of each individual. It does not
consider administratlion as authority alone, or as the
application of a set of arbitrary regulations,‘or as
a ready-made mechanism responsible only to itself--
but rather as a means for the Iimprovement of educational
servics through democratic group processes and the
applicatlion of critical Intelligence to the problem
at hand.

In this frame of reference, educatlional admin-
Istration as a leadershly process concerned with sduca-
tional service makes use of the method of intelligence
and democratic group techniques 1in evolving plans of
action., It directs the carryling-out of these plans
from the standpcint of status-leadershlp, or represen-
tation of group will. It fosters group dynamics 1in
continulng study and effort to adapt to changing
conditlions; to bring about better coordination; and
to evaluate servlices. Administration is something to
be developed or brought out of the educational circum-
stances 1n a particular tlme and place, and of a
particular 1lndividual, group or community. It is
constantly belng refashloned in the 1light of facts
which emerge as a result of democratic group processes,
and which help In controlling the situation. This

suggests that more attentlon should be gilven to
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actlvitlies directly related to the major concerns of
school-community living, and to the related disciplines
and sub ject-matter fields which can well contribute
to the solutlon of problems in everyday living.

Such a concept does not tend to minimize the
import#nce of field experiences (including intern-
ships) 1n the professional preparation of educational
asdministrators--but rather to emphasize the need for
a type of tralning which puts the tralnee 1in direct
contact wlth actual administrative problems and helps
him to use hls rescurces of knowledge and reasoning
in creative solution of those problems.

It is wlithin the matrix of these conflicting
and overlapplnz thoughts and viewpoints concerning
the nature of educatlional administration and the most
desirable ways of preparing for it, that this study
undertakes to investligate and examine that portion
of the preparatory program which, during the past
three years, has begun to make 1ts ilmpsact felt upon

the total preparstory program--namely, internships.

Representative ontations Concerning Internships

A review of recent professional literature
dealing with preparatory programs in educational

administration reveals frequent mention of the word
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ation. For examrle, Clyce I.. Camprbell says:
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The rext steyr ailter oODservation siould be
actual experience coing tne tasks the students
exrect to ao later iIn a real job situation,.

This may be a Iorm of Internsnip lasting a

year or part of a year, or vernaps Jjust a cay,
merenlling upon thie Zind of exuverience the
stucents need.

at trne Sixth Anrual Iresicents! Conference of
Tre Anericar issoclilaticn of Scrhool Acministreators held
2, tnie Cortmittee oI Further

rrz-Zessicornalization oI the Sunerintencency rerorted

ag Zollovis:

we rtelieve tuls. . . (rrofessional trainingkh . .
srmoull Incluce internstinz and rrectical
exrverience in the [ield.

- ~ <r . 1z

e Li-u2eire 1YBZ Yearbook states:

-

Trhe rurtuer cevelopment of tre internshkip in
ecucational acninistration will be facilitated
by & continued willingness on the part of all
concerned to experiment with new approaches
ana to evaliuste oojlectively the results which

are observed.

11 - 2 o -~ ) -
Campbell, Clyde ., Practical Avvlications
of remocracvic Acministration, ©Kew York: Harper and
Zrothers, 1552. p. 299.

(]

12 gmerican Assoclation of School Aéministra-
tors, The American School Superintendency (Tiirtieth
Yearbook) wasnhington, LU.C., lhational zcucation
Association, 1952, p. 397.
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cuestions for Consiceration

Is there a rcement coion. eaucators as to what

(

Zow Lo rerresentative, or oint Interrnstip programs
vary as to their content, crzgsnization, score and
surervision?

What are sowe o the more desireable tipes of in-
terrsiiiy exveriences?

Stouzla interns have exrperience in one location,
or in a nwnber cf locations?

wiat are the sajor assumptions anc issues inherent
in rrozramsg ol internsnip, anc how co they relate
toc the total vreparatory rrogram?

Zow muchh can we lesrn from books and now much from
experience, and what 1s the relationship between
the two, as far as internship is concerned?

What 1is the canzer of "exploitation" in intern-
ships?®

Is there dancer that Iinterns mav imitate the
rracticing administrator and perhaps learn to do
better the things they shouldn't be doing at 2all?

How can the internship be a creative type of.

learring experience?
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10. How 1s it possible for the intern to assume
administrative responsibility, when legal and
moral responsibllity lle with the practlicing
administrator?

ll. Can the kinds of learning found most easily in
internship programs be brought lnto the more
formallzed campus program?

12, What criteria are most acceptable in evaluating
internship programs?

As a flrst step in considerlng these and other
questions, Chapter II presents the results of a
survey-appraisal gquestionnaire concerninz programs of
internship in educational adminlstration. The wrlter
was favored with a 100 per cent response to this
questionnalre which was distributed to twenty educa-
tional leaders selected to serve as a jury of experts.l3
The items of the questionnalire relate to objectives,
criteria and assumptions of internship programs 1in
genera1.14

Chapter III undertakes a critical analysis of

certaln major issues in programs of internship, while

13 gee pp. 8, 9, 10 for membership list.

14 See Appendix A, p.223 for copy of survey-
appraisal questionnalre.
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CHAPTER II

A TASULATION AND EXAMINATION O COLLECTED OPINIOKNS
AND JUDGLENTS CONCERNING PROGRANS O& INTERNSHIP IN

ELUCATIONAL ADLIKISTRATION

A. Objectives

In response to the question, "How do you
evaluate the following objectives of an internship
program?™ the twenty members of the jury of experts
replied as indicated in Table I.

An examination oIl thils tabulation siiows that
the experts agree 100 per cent that two of the ob=-
Jectives are either '"very important" or "important'.
These two prime objectives are (a) to gulde the
intern in better understanding and evaluating theory
in terms of practice, and (b) to develop better
administrators than could be developed In an on-campus
program of largely theoretical training. Some
sl niricance may be attached to the fact that 80 per
cent of the experts ratg both these objectives as
"very important'.

By way of further comment upon the first of
these two prime objectives, Lee M. Thurston says,

The intern, like the field administrator, and
like the proflfessor, couples action with
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| ______. . Hesponses
very [ not very
important | important | important

l. To make a gradual transition [from prepara-

tion to full-time administration 8 8 4
2. To put the ideal of "learning by coing”

into practice at the graduate school level 9 10 1
3. To guide the intern in better unaerstanding

and evaluating theory in terms of practice 16 4 0
4, To instil in the Intern an acceptable Inter-

oretation of a code of professional etiilcs 4 12 4
5. To help the intern develop desirable pro-

fessional habits, interests and 1lcdeals 11 6 %)
6. To test whether more training 1ls needed be-

fore the intern beging full-time ,

_administration 5] 12 3

7. To provide practical vwork experience with

lay-citizens in an ongoing educational

program 11 8 1
8. To develop better administrstors than could

be developed in an on-campus progzram of

largzely theoretical training 16 4 0

62
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thought. The essence of the internship, as

I see 1it, 1s to unite in his 1ife the thrust
of the campus, which i1s profounaly thought-
ful, and the impulsions of the administrative
life, wnich are kinetic and passive. Thus he
1s hopefully armed with theory to grapple
with each novel problem of actlon, and 1is
hopefully habituated to act and to refrain
from acting in accordance with thought.,

Similarly, 95 per cent agreement as to "very
important" or "important" is 1ln evidence with respect
to two other objectives, (a) to provide practical
vork with lay-citizens in an ongoing educational pro-
sram, and (b) to put the ideal of "learning by doing"
into practice at the gzraduate school level., However,
only 55 per cent and 45 per cent respectively rate
these objectives as "very imvnortant!", and Lr. Trnurston
points out that,

4

The "iaeal of 'learning by doing'" has become
a cliche ana has already led too many well-
meaning people astray. All learning comes by
aoinge.e HReading, refllecting, conversing,
Judging, speculating, apprehending, judging
people and events, choosing the best line of
action amia baflling circumstances, standing
steady agalnst the resistances of ulterior
forces, all these are matters of "doing".

Altnough 85 per cent of the experts rate two
other objectives as either "very important" or
"important”, it is interesting to note that 55 per
cent agree that the objective of helping the intern
to develop desirable professional habits, interests

and ldeals 1s "very important"--while only 25 per cent

-
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agree that it is "very important" to test whether
more training is needed prior to the time when the
intern besins full-time administracion.

Even less azreement is 1n eviaence with respect
to the two objectives of (a) making a ~radual tran-
sition from preparation to full-time aaministration,
and (b) instilling in the intern an acceptable inter-
“retatlion or a code of pro.essional etnics. Twenty
ver cent of the exverts rate both odjectives as '"not
very important", and only 20 per cent out the latter
objective in the "very imcortant!” class. An expression
was made that the etrical ilmpecratlive :soverns all
administration, and that 1f the intern coes not have
a vell-cevelopec et:.ical sense to pezin with, he
szouldn't be admltted to an internship. Obviously
such an expression 1s not characteristic of the
tninking of all experts since 60 per cent evaluate
this objective as "important',.

lne reouegt to state other oojectives of
lrternsnuip prosrams brousnt the following replies
from members oi the jury:

Jonn H., rFigcrner: "To ~ive opportunity for the
intern to work closely with the teachlng staff, es-

pecially in =roup rrojects for the improvement of

the school vrogram."
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Truman . Pierce: "To provide one reallstic
way Ior professors of educational aaministratlon to
continue theilr own proifessional growth and develop-
ment.'

E. Edmund Reutter, Jr.: (a) "To nelp school
systems and practicing administrators keep in touch
with new ilaeas emanating from the college and vice
versa., The intern can serve as a sort of liaison
vetween the college and the school system, and both
the college ana the system should profit."

(b)"The internsihip program must not be an
aporenticeship. It shoula not be a trial and error
experience, but rather proriessional practice of
sound theory."

Clarence E. Newell: "To help tihhe intern
determine from practical experience wihiether he really
wants to be an administrator; to discover the kind of
position for which an intern 1s best sulted; to
appraise interns, and to stop persons who have no
potential ability for administration before they actual-
ly zet into an administrative position."

Clyde li. Campbell: '"To make a critical study
of schools ana communities to see 1f the practices of
the school are furthering the needs of the community.

In other words, we have two goals in Educatlons: goals
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furthiering the needs of socilety and poals furthering
the needs oi incivicuals within the society. In most
situations the Intern should reject more than he ac-
cevrts. It 1s natural that he should be in dalsagreement
witih the administrator, and even more lmportant that
he should recognize that his abilitlies and inclinations
would not be the same as the adminlstrator under whom
he is working. In the preparation program, the task
snould be to show the intern liow to develop his own
unicgue capacities rather than to imitate tecrinigues

and procecures of someone else."

Be Criteris

Replying to thie cuestion, "How accevtable do

you rind the following criteria for evaluating intern-
ship prosrams?" the twenty experts answered as incicated

in the following tables.

Table 2

Internshilp should not consist of "made work"

The internship siould consist largely of
slrnificant sdministrative work necessary to the well-
being of an on-polng educational program--not so-callsd

"made" work.
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Responses
fully acceptable 19
acceptable with reservations 1
not acceptable

Responses
very lmportant 14
Important 3
not very important

(no responsse) (3)

With 95 per cent agreement that this criterion
i1s fully acceptable as stated, it seems safe to con-
clude that it should be placed high on any list of
criteria for the evaluation of programs of internship.
Seventy per cent of the responsses to this item rate
1t as "very important." It is svident that artificial
wor< sltuations are not 1ldentifled with the proper

7

functioning of internship prozrams.

Table 3

Internship lnvolves assumption
of adminlstrative responsibillity

The Internship should involve the intern's
assumption of real and continuous administrative
responsibllity for the worx he does and, in so far as

legally and/or morally possible, for the results of




55-3€

nis worka.

Keswuonses

fully accentable 14
accootable with regservations o
not acceptable

{no rcsyponse) (1)

nesronses
very important 15
Iwmportant G
A— e e — e e — —

not very Luaportuntg

(no response) (2

Lheress 70 ~e1 cent indg triisg critcrion fully
acceptavle, ZoO [or cent o - ree to 1t wilth reserveations.
dolin H. Milscher says, '"Provicded the tasks assirned are

raced sednenticlly, to avold the oflect of too heavy
& regponsinility too soon." Raleish Ww. Holmstedt
roints ovut that "this would involve difficulty unless
the ceriod was at least a year 1n lengsth,."

Evicences are apparent that tnere are limita-
tions to the axmount and degree of administrative
¥y an Intern may assume, depending upon

t
the nature of hils assigsnment. Ilkewise, it is clear

|

tnat his rcsrconsipvility for the results of his work
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must be in some measure influenced by the length of
time he serves in a glven situation. The total effect
of changes made 1In record systems, budgets, guldance
services, or as a result of community surveys leading
to lmproved educational progrems and better school
plent facllltles, may not be felt for one or more years
after the intern has left the situation. However, more
Immediate reactions and results are usually in evidence--
particularly in regerd to short-range planning,
coordinating, and administerinz certaln portions of
the everyday school-community program. The general
consensus seems to be that 1ln the same manner that
practlce teachers can assume very real teaching res-
ponsibllities, so can Iinterns assume very real

responsibility for selected adminlstrative assignments.

Table 4

Internship as status-leadership in zroup processes

The 1lnternshlp should provide numerous oppor-
tunitles for the intern to serve as a status-leader
in democratlic group processes involving teachers,

students, parents, and other lay-citizens.
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Responses
fully acceptable 11l
acceptable with reservations 9
not acceptable

Responses
very important 8
important 11
not very lmportant

(no response) (1)

Thls criterion appears to e controversial.
rorty-flve per cent of the responses indicate
acceptance with reservations. Comments indicate
that involvement in democratic zroup processes 1is
uniformly desirable, but that caution should be
exercised in tne intern's assumption of status-
leadership rcles.

E. Ednund Reutter, Jr., reports that "Care must
be taken not to gilve the intern too much status, Staff
morale must be considered.”" Walter A. Anderson says
that 1t 1s not necessary for the ilntern tc serve as
a status-leader, but otherwise the criterion is very
important. Truman ii. Plerce comments that it "should
depend on whether or not the intern 1s able to qualify

as a status-leader--i.e., can he cdischarge this
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Responses '

"illy acceptabdle 17

acceptavle with reservatilons S

not acceptavle

Hesg.onses

very important 16

important 4

not very imrortant

aesoonses to tillg criterion are ©8 wver cent in

1.0

Lo

]

~

ement that 1t 1s fully acceptable as stated, and
0 per cent in a reerient thnat 1t s:oulda be cleassed as
"very important'., ritz C. Zor-eson comments that
"tnis 1s I'ar zore importsnt than the tvpical ctractice
of restrictinzg intern activities to rouvtine and
manarerial cuties.'" Hoald F. Campbell points out
tat creatlive action on the vart of the intern pre-
supposeg official clearance. Raleigh w. Holmstedt
notes tnat the position ol the intern mi:-ht limit
his oprortunity for creative exoression.

On the vhole, tiils criterion receives a high
rat.-ng. The consensus of opinion seems to be that

insofar as the intern makes vrofitable use of theor-

etical knowledge to solve a cractical administrative
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problem, he is exhibiting resourcefulnesa and creat-

iveness. liost administrative assisnments satisfy the

concitions for

sone degree of reflective thought and

creative action, since no tvwo problem situations are

exactly alike in all cetails,

Tabdle 6

Correlatec Headlng and Study in Internshlp Practice

The internshiip sriould inclucde a substantial

anmount of sulwed reading ana study cesisned to cor-

relate the funded knoviledge of the vrofession to the

practlical situation at nand.

Resoonses

fully acceptable 14

acceptable with reservations 6

not acceptable

Responses
very lmportant 10
important 9
not very important 1
Seventy per cent of the responses flavored

thls criterion
trast with the
commented that

reading before

as being fully acceptable. In con-
majority opinion, Paul J. kiisner
the stuaent should have done the

his internship. Probably all of the

i



experts would a ree that the stuuent should have an
adecuate bacx round of reading and theoretical know-
ledge before beginning his internship, but as tritz
C. Borgeson points out, adaltional culded reading
"will or should help to fill in the gaps in his train-
ing and experience." John H. "lscher notes that the
function here should be "to develop thie intern's
aullity to use the literature for help on practical
problems." Certainly an internsi.ip oro-ram which
ignored tiils criterion i ht ve open to criticlsm

as £oillins to capitalize upon valuable resource
material. l.ost ecucators a ree that even those
bracticing acministrators vwho have excellent preparsa-
tion for their jobs are oblized to continue their
reading and study of professional meterials which
relate to thelr job situations. It would seem logic-
2l to assume that (a) an Iintern can and shoulé make
profitavle use of pertinent materials relating to his
Job assiznment and (o) that college authorities can

vuidance in this

i
~

and should furnish him with some
eff'ort. Such appears to be the opinion of the 14

experts who find this criterion fully acceptable.
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the "Scere of Action"
by the Collece-Acviser

The internshir should iInvolve periodlc visita-
tion at the "scene oi action" by the college-adviser
S - \ R . o Fa - - oS A
(field-soponsor) for ,urposes of conferring with and
agsistinzy thie Intern, and evaluating his worlk In terms

of the local job situation.

Responses
rm—fully acceptbable 14
acceptable with reservations 4
not acceptable 1
(no response) (1)

Responses

very imoortant , 13
important 6
not very important 1

Opinions about the acceptability of this
critzrion are definltely divideda, with some overlap-
ping and wmerging of viewvoints, On the one hand, 70
per cent of the responses favor the criterion as
being fully acceptable. rfritz C. Borgeson speaks on
this point as follows: "I belleve this definitely
improves the administrative experience, and also aids

in making the professor alert to field problems and
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situations." Ienneth HRehare sugsests that conferences
should also include the local supervising-adminlsbtrator.

Some sirniiicance may be attached to the follow-
ing statements representing a somewhat cifferent view-
ooint. O. H. Aurand says, "Primarily the local admin-
istrator should be reswvonsible. The college
revresentatlive should be cautious about clrect advice
to the intern." E. Edmund Reutter, Jr., reiferring to
the internsizlp vrosram in Teachers Colleze, Columbia

]

Tmiversity, makes thils statement:

the real value of this bevond a minimum volnt. This

nyrotheslis, reaally accdepntanle at first, 1s now

wuestionable so far as we are concerned. Observing

"

an a strative intern's vork 1s c¢ifierent from

O

e
LN

o

observirz a practlice teacher. 'Visits! may become
meaningless 'gulced tours'. On the other hand, some
visits would be necessary.”

Representing the ninority opinion in this case
is Paul J. i.lsner who rejects thls criterion and notes
that "the full resgonsinvility shiould be left with the
local superintencent.”

Clyue 1., Campbell raises the questlon as to
whether the advisers should not be in the community
vith a class of interns where they study the community

L

at the same time the interns are ~lven experience in




seionl acdministration.

Taple B

Joint rlanrin , Action, a2nu Lvaluation

e internsnip shoulc make provision Ior jolnt
nlannin<, action, ana evaluation, by (=) the 1intern,
the suvervising-

(v) nils colleje~acviser, and (c¢)

acministrator in the cooperating school-community.

Resrponses

fully acceptable 17

acceptable with rescrvaclions =

not acceptable

(no resvonse) (1)
ResTonses

very important 17

important 3

not very important

Bighty-five per cent of the responses find
this criterion fully acceptable, and 85 per cent also

t as "very important'. ‘uallifying comments are

H
§0
ct
@
}.)o

made by two of the experts. 0. H. Aurand states that
"the college representative should avold pressing
nimself into the pilcture--the intern should stand on

his own feet". Paul J. ilsner says, "If the college
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needs this for evaluation. I would not want the 1n-
tern worrlied about a gsrade'.

3y ana larce, there aprecars to e general
a-reexent tiint since the internship prosram involves
(a) the intern, (b) his collere-adviser, and (c) the
local supervising-administrator, there should be
Trovistion for Joint rTlanninT, action, and cvaluation
vy the thiree ~asrties. Otheriilse the Interests of each
may not be prrowerly »rotected, and the conditions for
waziimum benefit [{rom the internship excterience leflt

uniuliilled.

Table 9

Internshivc Shoulc B3e Lhear the Ind or rormal Training

et e v

The internsnlo should e served at or near the
completion of the ~raauate stucent's Iormal program

of orolessional preparation,

Resuzonges
fully acceptable 11
acceptable with reservations 9

not acceptable

Kesponses

very lmportant 4

important 12

not very important 4
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The consensus of opinion concerning the

lo

e R~ P LT e
LIti3 CTrive

[
b

~ion is _cnerally favor-
zvle, out 45 per cent of the resronses incicate
reservati->ns and 20 per cent attach little importance
to it. or exaunple, fritz C. Hor.eson says that
interns~ip snould come '"normally at or near completion;
vet some circumstances mi~ht well Jjustify earlier
intcrnshiip 1in acministration. This exverience shoula
stharven the cnoices of later rroiessional training”.
senneth Renage states, "I could argue Ior naving it
occur =eariier." Lee .. Tuurston notes that "1t

would aepend upon some other tih n-s.”

ne wiversence of opinion nere may be accounted

for in some wmessure Dy the fact that some of the

resgorises reflect thainking

in terms of the master's
“e"ree as tre end o formal training, and others are
made 1in rei'erence to the coctorate degree. Raold .

Campbell notes that 1t may be cesirable to have a

.

bezinning ana an advanced level of internship. WValter
A. Anderson says, "Internship mi ht come in advance

of noluing an acministrative post for some on the i .A.
level. Zor others it mizht come nesr the ena of the
coctorate work after holulng minor administrative
rosts." Oobviocusly circumstances misht be such as to

make it cesirszsbvle {or an incividual to have internship
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exveriences early in nls gracuate training program.
Clyde i.. Campbell polilnts out that a stuaent might get
more from hilis course work if he had internship experi-
ences at the besinning or 1In the micdle of hils program.
Jor tinie wost part, nowever, there is agreement that
internship stioula occur near the end of the formal
rreparation program, when the student 1s apt to be
better eguipped to prorit from his training, and to
make a more vorthwiille contribution to the school-

comnunity in wihiich he serves nnis lnternship.

Table 10

Period of Time Involved in Internsnhip

The internsiip siioula involve a consiuerable

olock of time, at least (responses)/1 quartér/?/

/1 semester/9/ /1 year/S/ /2 years/0/ on a full-time

basis, or the ecuivalent.

Responses
fully acceptable 15
acceptable with reservations 4

not acceptable 1
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Responses
very important 1<
important 7
not very important
(no response) | (1)

The experts disa:ree as to the minimum length
of time desirable {or the internship experience, but
find this criterion generally acceprtable and important
In terms of their own opinion as to the period of time
wnich should be required. Truman . Plerce states
that "1t depends somewhat upon the previous experience
of the intern'. Roald I'. Campbell prefers one quarter
at the beginning level and one year at the advanced
level. Fritz C. Borgeson sugsests one semester full
time (or equivalent) as an absolute minimum, and
recommends one year as the optimum. V.alter A. Anderson
comuents as follows: "I don't think the internship
should be full-time. It 1s better to have part-time
for on-campus work." Another respondent believes
that the internship should be full-time, and that the
intern should get completely away from the college
atmosphere and influencs.

It 1s evident that the Jjury of experts is

sharply divided in respect to thls issue, and that
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internsi:ips are presently concucted on time Dbases

ng from rart-time for one guarter to full-time

}_ll

vary

0Q

for a year. A more unlform stanaard in this respect

woula appear to be desirable.

Table 11

2lexibility in Time Allotment

Tne internsi:lp should make provision for flexi-

v1lity in time allotinent to Detter meet the needs and

interests oi the inaividual intern--as determined by

himself and his aaviser(s)e.

Hesponses
fully acceptacle 14
acceptable with reservations S
not acceptable
(no resvonse) (1)

iesponses
very i1mportant 7
Important 10
not very important 1
(no response) (2)

Seventy per cent ol the Jury is in agreement
that this criterion is fully acceptable. Theoretically,
at least, it seems to be sound. In practice as Lee

Me Thurston points out, "circumstances are bound to

R
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~overn." The necessities of the training institution,
as well as of the local school-community, must be
considered. This is particularly true where a financilal
consiceration is involved, in whiich case the intern
is under owvlisation to fulfil the time terms of his
contract. In any case usually it should be possible

to adiust the intern's assirnment so that hils enforced

(%

stay in the Jjob situation results in enriched learning
exreriences, rather than repetition of exuperiences
which have been "learned™. 0. @. Aurand comments that
tiie tlime must be of a reasonable length. Wwiliiam E.
Arnold emynhiasizes the point that internship should be
vractically full-time work--that it "should have

~

riority ana not be simply a “svare-time zroposition”.

[

Table 12

flexipbility in Type of Assignment

The internsnip si:oula make rrovision for flexi-

Fal

20ility in type of assi:nment to better meet the needs

anda intercsts of the incividual intern--as determined

by himself and nhis adaviser(s).

Respodonses
fully acceptable 19
acceptable with reservations 1

not acceptable
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Responses
very important 11
important 9
not very important

Ninety~-Iive per cent of the respoonses favor
this criterion as veling fully acceptable, and 1t re-~
ceives a 100 per cent encorsement as belng either
"important® or "very I1mportant". None of the experts
made Ii'urther corment, except Clyde ii. Campoell who
raised a pertinent question as to whether there might
be some assignments on which all interns should work.
Evicently this criterion should rate nigh on any llst
of criteria for the evaluation of prorsrams of intern-
ship.,.

Table 13

Concuct of Internsiip Programs
to Meet Accrediting Stancards

The internship program should be conducted at
a respectable graduate level of vroficiency (i.e. meet
recognized standards of accrediting acencies as to
qualifications of instructors, supervision, teaching
load, material resources, professional ethics,

evaluation, credits, etc.).
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Reswvonses

fully accentable 15

accertable with reservations 3

not acceptable

(no resvponse) (2)

E35

Zesoonses

very important 1le
important 4
not very Lluportent =
(no resconse) (2)

accerxtable to the memvers of a jury, thelr comments

rodlente thet 16 il ht be better stated., walter A,

Ancerson cays, "CI course it should be 'resoectshle!,

Nod
=

ormity Lo outmoced and

Truman .. rlsrce says, ‘1 wouwld rnot vwanu to

sacrifice zurpose or “cthod 1n ~rier +c achieve a

'respectatle!' craCuate 1k vel of pro.iciency as Lt

. R T |
wiouat Te

ef'ined LY some sruciete schcols." John H.

-

#ie
%)

[

3 Moty

Fischier points out thet, ne neture of the school

vwith whom the intern serves szre of
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such imgfortsznce as to 'make or Lreek' the nrovram,”



n
NS

Tavule 14
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atus of the Re;ular aflf

terrnshic oro ram sihioulc not suostitute

~

ting school-community (i.e, should not

the coop
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he continved ernpleoyment ana privileges

of the comrlete, regular staff),.

2esooiges
Tully sccecentaille 14
2cee-~tevlie With reservailons 3
not scceprtasvle . 1
\ N
(r> resionse) (2)

hesjponses
ortaent 14

imnortant : S

=

ot very important

n

(ro resionse) (
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The majority orinion of the jury (70 per cent)
I'avors acceptance of tnils criterion. However, comments
from ircivicuals inaicate that the statement ig some-
wrnat controversiel sna perhaps voorly framed. For
example, Lee Il. Thurston wonders if accertance of the

criterion means that the intern should be a super-
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v umerary?  Atpropriately encugn, ne raises the gues-

tion as to wiether the '"comrlete, rezular staff' 1s
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by

soretining Gelirnatle an "ixecd? The

~

“hnt the Irtern misnt well be corsiasred 2 part of

conn I, Flscrer comments tnat Iin every resrect
The estevliisnment end operation of tne internsnip
rrocramn must reflect tncse srircinles ana rractices
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Z. Arrolc notes that “the school system ant the super-
visirnz surer.nterdent nust te selected with care' so
tngt nerscnnel LrcLlems cccasiocned by the irntern's
fresence Will not srise vwitnin the locsl steff. Sritz

S.yce . Carmrvell suscests that interng mi:zht act as

sutstitute teachers anc rernavs teach rart tire.

ir resronse to a reguest Ior edcaitional criteria,

memters ol the Jury sussested the following:
It

weiter A, Arncerson: Trne intern snouvld sttend

rerulerly an intern seninsr witn other interns andé
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Paul J. iisner: "3e certain that the intern

~ets a well-rounced experience., Guilcance cf the

o

1

administrator is important, but the intern snould be

bty

airly free cf colleze control wnere possible.,"

3
<

Clarerce E. liewell: "Unless an intern is

5

)

n or scme technical speclalty within the

fJ-
!

repaer

by

Jeneral flelc of school administration (and perhaps
even thnien) thie internship should emrhasize the human
rel=tions aspect cf school admiristration. Consilder-
le ecinasls snould be rnlazcea upon rlanninsg and
eveivatins the intern's exgeriences. Such rlanning
snould provide Ior purvoseful exrerience, anda at the

e time assure (or at least not interfere viith)

s

W

e recegsary flexiviliity.

-

+
+

C. Asswnupticns

In arswer to the auestion, "To what extent co
you azZree tnat the followinz assumctions should

uncerlie prosrams of internship?" the twenty experts

|2

replled as Tollows:

Assumption I

Internship shoula reduce the dualism between
thheory and practice (in the sense of professional

knowledge vs. abllity to administer).
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Responses
agree 19
agree with reservations 1
disagree

Ninety-five per cent oi the recswvnonses arree
with this assumption. William E. Arnolé voints out
that internsiip "must be csrefully »lanned and inter-
rreted 1f this results.” Paul J. iisner comments that
"the cractical is most important.” Lee 1. Thurston
10tes that "the luea of a dualism between good theory
and good practice 1s obsolete." John H. Fischer
focuses attention upon the desirability of "seeking
this rurpose also tiaroucshout the fracuate program in
many other ways." Clyde . Campbell supports this
viewpoint by observing that present day prepsaration
programs for school administrators are prone to be

too acacenmic in naturee.

Assumption IZI

Internship should have as its central purpose
the prorlessional vreparation of the intern--not
economical educational service to the cooperating

school~-community.
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Responses
azree 18
apree with reservations e
disagree 1S
7

The 90 per cent agreernent on this assumption
roints to the desirability of retailning it in any
approved llustings of assumptilons which should underlie
programs ol internship. ILHowever, the comuents of the
experts call attention to the [act that the "centrall
surpose 1s not necessarily the only cvuroose or out-
come, and that economical service to the local school
may be a worthwhile by=-product of internship.

With reference to this assumption, Lee i,
Thurston says, "I fancy you are entitled to some of
each." John H. fischer states that "It recognizes
the oblication of school systems and practicing ad-
ministrators to share in prosressive training.”
william E. Arnold [fully agrees with the assumption,
but would not minimize the fact that the local school
may also benefit., 0. H. Aurand notes that "the second
purpose may be achieved incidaentally'". E. Edmund
Reutter, Jr. places great importance upon this assump-
tion but recornizes that financial considerations may
be a moaifying factor in some instances. Paul J.

Misner belleves that 1f the intern can get his
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professional training and still help the locel school,

"O.k. H

Assumption IITI

Internshlp should promote raplica and dGesirable
arowtih oi the intern toward competent uemocratic leader-
anip in his professional relationships with school

employees and stuaents.,

Resgponses
r-agree 19
agree with reservations 1
disagree

Ninety~-flve per cent oI tlhe rTesoonses agree
with this agsumption. 0. H. Aurand is "not too much
worried avout the 'rapid! feature'. Obviously, the
experts felt that further comments upon this assump-
tion and the companion one which follows were

unnecessary.

Assunption IV

Internshlip should promote rapld and desirable
growth of the Iintern toward competent democratic
leadership in hils professional relationships with lay-

citlzens and organized community groupse.
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Responses

agree 19

agree with reservations “ 1

Glsagree

The 95 per cent agreement upon this asssumption
is laentical to the response tabulated for the preceeding

assumption (No. III).

Assumption V

Internshilp should promote rapid and desirable

growth of the intern toward social and emotional

maturity.
Responses
agree 15
agree with reservations 4
disagree 1

This assumption seems to be the most contro-
versial one to which the experts were asked to respond.
While 75 per cent agree in general, there is a strong
minority opinion to the effect that the student
aelfinitely shiould not be consicered for an internship
assisnment unless he 1is already quite mature both
socilally and emotionally.

John H. Fischer says, "This assumption is less
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valid here than others because as I see it only
persons of satisfactory maturity should be admitted
to the internship. While 1t contributes to develop-
ment of maoturlity, care must be exercised that the
internship 1s not used to do wnat other experiences
and ocoualities should have cdone for the lIndividual
prior to the internship period."”

Virgil li. Rogers comments that "he should have -
acauired most of this already.'" Roald F. Campbell
supports this viewpoint by noting that “he should
have this to begln with". E. BEdmund Keutter, Jr.
says, "If he isn't soclally and emotionally mature
he snhouldn't pe wajoring in educational administra-

tion at all."

Assumption VI

Internship, to be of maximum value to the
intern, recuires his readiness in the areas of general
and protfessional education (l.e. he must possess, prior
to internship, some breadth of general and profession-
al education, and some knowledge of the theory and

practice of administration).

Responses
agree <0

agree with reservations

digagree
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Here is an assumption which receives the 100
per cent endorsement of the jury of experts. E. Edmund
Reutter seems to expresé the feelings of members of

the jury in his brief comment, '"the more the better "

Assumption VII

Internship should substantially improve the
guality ol the total preparatory uvrogram by proviaing
incividualized instruction ana flexivility in content
and methoa to meet tnie weculiar interests and needs

pf the iIndlvicdual trainee.

Responses
agree 17
azree with reservations <

dlsagree

Although 85 wper cent of thc responses agree
with this assumprtion, comments from incividual members
of the Jury of experts suggsest that as a statement it
1s too broad to have much meaining. E. Edmund Reutter
says, "This assumption 1s part of the whole graduate
program, ana only incidentel to the internship."
William E. Arnold agrees with the assumption, "provided
this does not opren the Goor to all kinds of exceptions

and result in a 'patch work' internship.”
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Assumption VIIT

Internshlp should provide opportunity for the
intern to carry real asaministrative respcensibility
wvhich is very peneflcial to nim in his mmeparatory

DroTram,

. REesponses
agree 18
asree with reservations 2
dlsa:ree

Bishty per cent of the responses incicate
arreemnent with this assumption, and 20 _er cent in-
aicate asreement with certeln reservations--such as
the onre volced by Raleizh V. Holmstedt who comments,
"There may be some wilficulty in this, Gepending ubon

how one defines 'real!' responsiollity."

Other Assumptions

In reply to a request for statement of other
assumptions, members of the jury of experts make the
following suggestions--some of which are in the form
of cuestions or acvancement of ideas for consideration.

1. Internship should provide opportunity for
vwilge use of graduate Institution personnel from fields

rcla ted to educationagl administration.
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Z«. An intern should nave achlaved mature
Jucomwent. wmeturity as a factor in his success cannot

e overlookede.

3¢ Thne internship clan 1s the veat experience

o}

~ro-ram that can be used. It 1s cucerior to (a)

nistrators, (&)

}.u

coserving a nunoer of successful ady

woidng soclioloical stucles of scnools and communitles,

anc (c) avereviatea Ilela exseriences in two or more
communities.
ternu to reiuniorce thne

4o Loes 1nnterrnsii

I
BN

status=-2uo? OSnould creatlive woriers leasrrn {rom

i—e
W
[~de

tatins? Wwill the intern be learnins to o vetter

~
—

02

N

thiat srculdn't e cone at all or at best be

L T e
! 1.
GiL LTS

learning to Co thinzs tnat asre of lesser importance?
Se¢ The Internship pro ram shwould rrove
successful in education pbecsuse 1t nhias roved success-
ful in medicines
6. The internship crooram is desirable

vecause 1t 1s to.ular with students, faculty members,

upe rintendents.

<

anG school

[ ]

s rfuture Frograms

The final section ol the survey-aooraisal
questionnealre submitted to the twenty members of the

Jury of experts, concerns their ccnsidered opinions
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and juicnts as to what should be the Internshlp

prozram of the future. These comments are represen-

tative of some of the more acdvanced, mature thinking

in the field of education today. The writer values
them as a partial basis [or conclusions and recommen-

in Cnhanter V1.

Cs

Lale

Ly

cabtions

John H. ~ischer: "we shiould look forvard to

the time when internships will be an established part
of the professional training of all school adminis-
trators, and grovided in all ~racuate institutions on
an acceptable basis., The use of a school system for
this purpose will be a mark of evcellence, and the
coopsrating administrator will be accepted as an
assoclate of the —raduste faculty. Ouviously he will
need to have nigh nualifications himself.”

"The internship should come at the concluding
pert of sraduste tralning (certainly at the nost-masters

level) and should {ollow a variety of other field

-

experiences such as :;ulded visits and ouservations,

vurticipation in rfield research, increasing respon-
sibilities in administration, and finally full-scale,

full-time internship with principal or superintendent."

Clarence A. NTewell: "We have le arned a great

deal about the administrative provisions for intern-
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smips, but have not learned enoush yet (and rperhaps
gome cases have :ob heen coricerned encurh) about

internship experience itself., 1 belleve the Dest

sinle way to lmprove the internshlp exrcrience 1is to
learn tetber hov to evaluate the rowth of an iIntern."
sature internsnips shiouvld place _reater
c;noasts uoon hunan relstionships and less e.iphaslls
noon sone 08 the routines of sdministration. In the
ould rrobetly incluce more roncening
crrerliences such ag sarticleacion in f'ield stucles

andc scnrool stuwy councils, but the hard core of an

internshiiz srould corbtinue to we the resconasiuvilities

O

actually Invelvea in fne asuminlistration of an on--oing

tor will hasve had an internshiz.”

i

Jgulian E. Sutitervworth: "IMe internship will,

in my Jjudrment, e & recuirement in the not-too-distant
future. However, one should reco-nize that there are
other inilluences that may »nrecede or, il necessary,
gubstitute for internship. “or examprle, directed
ooservation of school-communities for short oeriods,

or for part-time over lonser reriods. Such experiences
are not as zo0od as first-class internships but may

have to e used as substitutes in some instances for
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many years to come. Surveys and other field experi-
ences are imvortant means of ~iving men an enlarged
conception of the job. There will be much experiment-
ing here with means we laven't thiousht much about.

It vould be well [for tihe college-adviser to live 1n

the community wnere interns are working, but in my
Juagment this is far in the future andc not as important
as other matters.”

Truman . Flerzce: "I think the internship of

the future should be more closely seared to the campus
vnases of the stucent's vrosram of rrenaration. Rette
studeht ~suldance and rersonnel iractices are essentlal
to the vwisest use of internshlip experiences, 1In
seneral, the mcaning ol the term Internship should be

broadened to incluce more exverience in the 1life of

the commanlity.

Lee 1. Thurston: "The nature and scope of

future programs will nrobably be culte varied., Intern-
shlp as a requirement for all 1s a long way off. 1In

this age we may perhaps see a broadening program, but
administrators willl continue to make theilr way by wvarious
vaths. As to the use of rield surveys, I feel that

this 1s of value, and that the intern should be a point
of creative contact between the faculty and staff of

the local school and the faculty of the graduate school."

o
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Paul J. tigner: "Internship should be a

reccuirement. The intern should vork on a full-tlme
basis, as an integral part of the school staff, under
the direct supervision of the local administrator.

He should be assisgned specific responsibilities with
staff, board, community, ana children.”

Raleizh W. Holmstedt: "The internship has

many possivilities when croperly organized and super-
vised., Problems inclide (1) how to provide intern
experiences for stucents who take their »re-service
preparation on a part-time basis, l.e. summer school
and extension (2) the selectlion of school systema to
nrovide adecuate and desirable oprortunities for
interns, (%) the selection of candidates who will
actually become administrators from among those who
want to be awministrators, and (4) determining the
appropriate Internship situation, l.e. principalship,
superintendency, or other. There may be ~ood reason
tQ believe that nore effective, economical preparation
would result from a well-organized in-service training
program after the candaidate secures his [irst admin-
1strative position. I doubt the desirability of

internship as a requirement for all."
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Lloyd H. Elliott: '"we should tend toward a
reguirement as a vasis lor other cevelopments., It
should cevelop toward a pvosition which is comparable
to the medical internship, followed by a period of
residency. Internshlp should become an experience

supported by state authority."



CHAPTER III
A CRITICAL ANALYSIS OF MAJOR ISSUES AND ASSUMPTIONS
INHERENT IN PROGRALS O INTEZRWSHIP, AS THEY RELATE
TC THE TOTAL PREPARATORY

PRCGRAM

A. Internshlp Reduces the Dualism Between Theory and

Practice (in the sense of professional knowledge

versus abllity to administer).

Many studles of the professional programs for
educators have brought out the critlicism that there 1is
too much theory which 1s remote from practice,
Certainly it 1s true that tralning institutions vary
significantly in the emphasis they place upon develop-
ing sklll in meeting real professional situations.

Some students receive degrees after training
which has besen almost entlrely theoretical;
in other flelds students may have been super-
vised very closely in almost every detail of
their practice.l

Students often have dlfflculty in making direct
application of abstract materlal from historical,

phllosophical, psychological and soclological courses,

L Watson, Goodwin; Donald P. Cottrell and Esther
M. Lloyd-~Jones, Redirecting Teacher Education, New York;
Bureau of Publlications, Teachers Collegs, Columbia
University, 1938. p. 63.




71
Leading educators have long sought methods of
bridging the gap between theory in the classroom and

practice in the field. Ploneers in the advocacy of

internship-type training were such men as Reavis2

who wrote 1in 1923,

e ¢« o 1in the tralning of principals and
superintendents no . . . provisions have
yet been made for bridging the gap between
theory and practice. The courses in admin-
istration. . . are still little more than
expositions of (theory).

and Strayer3 who in 1926 called attention to the need
for a more practical kind of learning experience than
the lecture-recitation classroom method in current use.
In 1931 Eikenberry? wrote,
A year's experience as an assistant principal
or as an understudy to the principal of a
progressive school would give the student

opportunity to put into practice the techniques
learned during (his) graduate study.

2 Reavis, W. D., "Bridging the Gap Between Theory
and Practice 1in the Teachlng of High School Administra-
tors", School Review, XXXI, September, 1923, p. 547.

S
Strayer, George D., "Job Analysis and the
Problem Attack in the Training of Superintendents of
Schools™, School and Society, XXVIII, March, 1926,
pP. 289,

¢ Elkenberry, D. H., "The Professional Training
of Secondary-School Principals", School Review, XXXVII,
September, 1931. p. 508. -
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In spite of the apparent slowness of training
institutions to change the formal and traditional
organization, content and methodology of the preparation
program in educational administration, evidences of
change have been observed for some years. Walter D,
Cocking5 reporting the findlngs of a commission
appointed by the National Assoclation of Colleges and
Departments of Educatlion to study the administrative
offerings in fifteen universitles, concluded that
l. Seminars were beginning to replace formal
courses.
2. Admiﬁistrative apprenticeships, clinics, and
surveys were beginning to recelve conslderation.
3e Cooperatlive relationships between departments
were being stressed.
4. Desplite the lag in improving the preparation
of school administrators, there was a growing
interest 1n this field.
Among the stronger voices which have been raised

in recent years in favor of internships, are those of

5 Cocking, Walter D., "Education of an Adminis-
trator”, The Nation's Schools, XXVIII, July, 1941.

Pp. 31-32.
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6

Alonzo Grace  who in 1946 recognized the need for

programs of internship, and recommended that

. « « every program (of preparation) should
include an internship in administration of
not less than one year. . .

and Herold C. Hunt’, who said in 1949 that

Internships for school administrators truly
bulld administrators who can go into theilr

first inaependent post with the assurance,

ability, and competence of a long-seasoned

principal or superintendent.

and Clyde M. Canpbella, who wrote in 1952 as follows:
How to set up teaching and learning situa-
tions that combine knowledge and experience
in the most efficacious manner is the cutting
edge 1ln preparation programs. At the present
time there i1s too much emphasis upon book
learning to the neglect of application.
Internship 1s no panacea for reducing the
qualism between theory and practice. It may well have
a proger place and function in the solution of the
problem, but it 1s not a unlversal remedy. Although
it 1s probable that there 1s an intimate relationship

between the actual experiences of internship and the

6 Grace, Alonzo G., "The Professional Preparatbn
of School Personnel®™, Natiohal Society for the Stud of
Education, Part II, ChIcago: The Unliversity of cago
FFess, 1946, p. 176.

7 Hunt, Herold C., "Why Not Internships for
School Administrators"™, School Management, XVIII, Feb-
ruary, 1949. p. 12 -

8 Campbell, Clyde M., Practical Applications of
Democratic Administration, New York: Harper and Brothers,
1952, p. 294.
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effectiveness of the program of professional prepara-
tion, this relationship is not necessarily or
automatically a desirable one. It 1s entirely possible

that internship experiences may be mis-educative in

effect, and narrowlng by repetition of automatic

skills--or so disconnected as to defy integration,

John Dewey said,g

The belief that all genuine educatlon comes
about through experience does not mean that
all experiences are genuinely or equally
educative.

e« « o experiences, in order to be educative,
must lead out into an expanding world of
subject-matter, of facts or information, and
of ideas. This condition 1s satisfied only
as the educator views teaching and learning

as a continuous process of reconstruction of
experience.

A viewpolnt held by a few educators stresses
Job analysls as a basis for the preparation program
in educational administration. It seems evident that
such a pnilosophy leads to a series of technical
courses, devoted largely to the how and what of school

administration, without due regard for the why. A

° Dewey, John, Experience and Education, New
York: The Macmillan Company, 1938. p. 13.

10 1p1a. p. 111
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prosram SO narrowly conceived tends to perpetuste the
status-guo, and to develop administrators who are
irncapable of dealing competently with the rapid changes
ir ocur soclal order.

Another viewpoint held by some educators empha-
sizes a type of preparstion program developed in
relstion to the whole prilosophy of education in general.
It seems ecually evident that this approach results in
lack of recognition of the functions of administration
a8 ciffering from those of teaching and other types of
ecucaticnal enceavor.,

John Lund points out that the latter viewpoint
is not focused properly upon the nature of the pro-
fesgsional protlems at hand, and that what 1s needed
is a fusion of the two viewpoints which would give
due recognition to all groups and agencies concerned,
and make possible a coordinated attack upon the total
problem. His conclusion is that

Opportunities for varying kinds of experiences
which will assist in the development of skills
and the acqulisition of knowledge specifically
related to important administrative functions
should be provided as an important and integral
part of the on-going program. These experiences
should be carried on under the direction anad

supervision of experienced and skilled adTin-
istrators on the campus and in the field.

11 rund, John, The Education of School Admin-
istrators, Bulletin No. 6, United States Office ol
Education, Washington, D.C.: 1941. p. 74.
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A further statement which 1llustrates the
awareness educators have for the dualism between theory
and practice is the following:

We want men of broad educatlion and understanding
in the flield of educational administration. We
need those who are students of society. No one
would propose that the period of graduate study
should be devoted to acquliring the particular
skills involved in the admlinistration of schools,
to the excluslion of a solid foundation in the
history and philosophy of education, in educa-
tional psychology, in sociology, in economics

and in government. . . . But in the last analysis,
the education of a superintendent of schools will
not have been successfully accomplished if he 1s
unable to meet and solve the maigr problems which
confront him in his daily work,

Professional Knowledge vs Abllity to Admlnister

Stated another way, the assumption here 1is that
adequate professional preparation in educational admin-
i1stration 13 not exclusively theoretical, but involves
a certaln amount of practical work.

This assumption 1s probably acceptable to most
persons in the profession, but the point of departure
1s in the concept of what is impllied by the term

practical work. One point of view would ailm at an

apprentlice type of work experlence with the object of

giving the tralnee skill and proficlency in handling

12 Strayer, George D., "Education of the Super-
intendent of Schools", Teachers College Record, XLVI,
December 1944. p. 169.
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administrative routine, and a working knowledze or
command of tne tools of the profession.

The other polint of view would aim at a laboratory

type of experience 1n making real and vital the
theoretical knowledze of subject-matter and principles
of education acquired by the trainee In his graduate
courses., OCf course, the two viewpoints are inter-
related, and the results of elther method are not
~exclusive. It would indeed be strange if the laboratory
type of practlice worx which gives the traines a better
understanding of princlples and methods d4id nct at the
same time Insure some increased competsnce 1In actual
adminlistrative skills. Nonetheless, there is a funda-
mental édifference in the conceptlon and conduct of
practice work accordinz to the apprenticeship viewpoint,
which aims at meklng on the spot, as it were, a competent
administrator by extensive practice In the performance
of administrative tasks and dutles.

Internship 1s a kind of practical work experience
wnich might be organized and developed in line with

either the apprenticeship or the laboratory point of
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view, In terms of power for future professional
growth, it would seem that the laboratory type of
experience provides a better professional foundatlon.
and baslic understanding of the science and application
of educational administration, than does the appren-
ticeship. The tralnee who spends his time 1in acquiring
premature proficiency in the mechanics of school
management may do so at the expense of a more complete
working knowledge of administration as a whole--and
thus 1limit his personal resources for the maintenance
of steady growth in the profession.

In short, it 1s the business of the preparatory
program to emphasize the meanlng and effective usage
of content and theory in terms of practical situations,
rather than to provide comprehensive experience in the
field of administration. As the laboratory type of
practical work in internship serves this function, it
is most desirable. As 1t goes beyond this function
and attempts to develop experienced competence in
applied skills and techniques which might best be learned
after graduation, it approaches the apprenticeship
idea and is less desirable.

« « o practical work should be pursued
primarily with reference to its reaction

upon the professional pupll in making
him a thoughtful and alert student of
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education, rather than to help him get
immediate proficiency. . . . For immediate
skill may be got %t the cosat of power to
keep on growing.l

Experience Is the Best Teacher?

Although many skills and techniques can beat De
learned by experience, experlience itself 1s not
necessarlly the best teacher. Some of the learnings
from experlience may easlly do more harm than good. A
student who 1s not properly prepared to profit from a
glven work experience may be forced into contact with
unavoidable clrcumstances which cause him to seek refuge
in negative practices designed merely to prevent their
recurrence., Such types of learnings, thrust upon a
student by situations beyond his control, may serve
to inhlbit progress and cause him to adopt undesirable
defenslve measures in the interests of expediency.

It 1s possible that the off-campus internship
experience may be largely wasted upon the student who
does not have laboratory training in use of the
scientific method--analyzing situations, sorting
essentlals from non-essentials, drawing critical

generalizations, and testing and evaluating results,

13 Dewey, John, "The Relation of Theory to
Practice in Education™ .Third Yearbook of the National
Soclety for the Scientific Study in Education, Bloom-
Ington, Yllinols: Public School Publishing Company,
1904, p. 150.
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Experience divorced from the "community of knowledge"™
that characterizes every profession, 1s of dubious
value.
On the other hand, the assumption that "experi-
ence 1s the best teacher" may be generally acceptable
if a libersal interpretation is given to the word

experlience, and if the further assumption that proper

use is made of it, 1is inherent in the cliche{ A student
who 1s ready to learn (not Just passively waiting to
be taught) can realize much value from a work experience
situations Such a student takes the initiative in
examining the meanlings of a given experience and in
focusing his theoretical knowledge upon the task at
hand. With guldance, supervision, reflective thinking
and correlated study, he acts independently and intel-
ligently 1n terms of the Jjob situation, and has a
satisfylng experience in self-directed growth.
Pittenger says:

Possibly the main contributlion of this period

of study (internship) will be to teach the

students how to learn through experlence, how

to select problems, collect data, and draw and

test conclusions. Especlal attention should be

given to orienting the internship experiences

with the fuiied, recorded knowledge of the
profession.

14 Pittinger, Benjamin F., Local Public School
Administration, New York: McGraw-H1ill Book Company,
nc., 1951, Pe 488,
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Only as the experiences of the administrative
internship are planned against the background of the
student's knowledge of theory and recorded professional
information, and analyzed in terms of the local school-

community situation, can "experience be the best teacher”.

The Expanding Role of Direct Experlience

It recuires only a cursory examination of recent
professional literature to note the expanding role of
direct experience in teacher education. Since the
professional preparation of school administrators is
but a specialized branch of the whole fileld of teacher
education, 1t seems logical to assume that this trend
in the larger fielc will be reflected in 1its special-
ized branches. Internship serves the expanding role
of direct experience in administrative training in
much the same way as does student-teaching in the
broader area of teacher educatilon.

Florence Stratemeyer says that a program of
profeasional education shoulé provide opportunity for
indi;iduala

l. To go beyond verbalizing and intellectual-
izing to an understanding of the meaning
of educational theory in action.

2. To try and test thelr own ablility to qpplyv

theory in the varied activities of the
profession.
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3¢ To develop lncreased sensitivity to
problems and factors 1n situations.

4, To grow in the abllity to use baslc
principles 1n meeting and dealing with
new and changing circumstances.l

Internship, by its very nature and definition
congtitutes 4 form of direct experience.

Direct experience, then, becomes an essential
and integral part of professional programs
which recognize such basic elements 1n the
learning process as active involvement and
participation in experiences that have meanilng
for the learner in terms of his purposes;
involvement that helps the learner approp-
rlately relate experiences, develop general-
izations, and use these generalizafiias in
dealing with subsequent situations.

The conclusion of the dlscussion of this first

assumption 1s that internship at its best serves to

reduce the duallsm between theory and practice, and
merits serious consideration as an integral part of

the total program of preparation for educational
administration. Internship may, however, lead to blind
following of local example, unless the quality of

direct experience 1is safeguarded.

15 Stratemeyer, Florence, 0ff-Campus Student
Teaching, Assoclation for Student Teachling (30t
YearEooE),

Lock Haven, Pennsylvania: c/o State Teachers
College, 1952. Dp. 3.

16 1p14, p. 9.
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Experience that 1s not criticized, reflected
upon, generalized from, may result in little
more than patterned behavior. . . . quality
of experience resldes both in the nature of
the experlence itself and in the way in which
it is guided.l7

B Internship has as 1ts Central Purpose the

Professional Preparation of the Intern.

By-products such as economical education service
to the cooperating school-community; improved relation-
ships between the training institutlon and the cooperating
school-community; and assistance to college professors
conducting field studies, should not be confused with
the central purpose of the internship program--the
professional preparation of the intern. These by-
products are valuable and lmportant, but they should not

become prime objectives.,

Professional Preparation Involves

Many Types of Learnlng Experlences

Internship should be seen as an integral part

of the total preparatory program. Tylerl8

of

says that

17 1b1da. p. ©

18 Tyler, R. W., "Training Administrative Officers
for Democratic Leadership”, Elghth Annual Conference for
Administrative Officers of Public and Private Schools,

rkley, California: University of California Press,
19390 ppo 63‘72.
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the educational needs of school administrators, if
they are to function as democratic leaders toward
desirable educational goals, include the following
four elements:

l. The study of human growth and development of
both chlldren and adults. Assoclated with the
study and giving directlion to it should be a
study of functional educatlonal and social
philosophye.

2, The study of fields of learning that contribute
to better understanding of basic problems of
the school. Some of these fields, such as
curriculum, supervislon, evaluatlon, and
guldance, are covered in readily available
courses 1ln education. Others lle outside
this genersl area. These include pertinent
aspects of soclology, economics, government,
and public adminlstration.

J« Extenslive participation during the administra-
tor's preservice training period in educational
activities with teachers, pupils, parents, and
other members of the community.

4., Contlnued inservice training.

It 1s with the third of Tyler's four elements

(1.e., extensive participation with teachers, pupils,
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and other members of the community) that internship 1s
most directly involved. Internship, however, 1ls not
the only medium serving this purpose.

President James B. Conantl® recently announced
that fleld work in school systems and practice in
making declslons and solving problems in actual admin-
istrative situations wlll be stressed in the new program
for training educational administrators at the graduate
school of education at Harvard University. The program,
which begins in September, 1952, will use the "case
method" of teaching, in which group discussion is
applied to an actual sltuation reported to the class.
The school of educatlion described the course as

2
followa:

It beglins with group discussion of problems
end practices and methods 1n administration.
It goes on to an extended group of cases.

The capstone of the new program 1s not a
doctoral dissertation, nor does the completion
of a specified number of approved courses
congtitute fulfillment of degree requirements.
Instead, the new program emphasizes a core of
responsible fleld experiences for the individ-
ual student. He does not simply talk about
problems of administration; he also works with

them. And he will be evaluated chliefly as an
administrator in action.

19 Conant, James B., release published in "News
in Review", The Nation's Schools, L, August 1952, p. 102.

20

Ibid.
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Professional preparation of this type 1s not
internship, but it includes many of the same kinds of
learning experiences found in programs of internship.
The advantages of a variety of field experlences 1n
the Harvard program may be counterbalanced by the dis-
advantages of the lack of continuing, comprehensive
experience in responsibility to one significant
situation. However, it seems reasonable to conclude
that provision fdr internshlp experiences might well
be substantially modified in time and scope, where
the prospective administrator has had the advantages
of the Harvard type program.

Risb'821recent study reports that only 24 of
90 selected colleges and universities surveyed make
any provision for an apprenticeship period--and some
of these only occasionally, not as a regularly
organized aspect of the student's program. An explan-
ation of the small number of schools which make
provision for internship may be found in the
representative comments quoted from answers to the
questionnalre distributed--"most of our students have

had experience®”. . . . "stu&ents are mostly inservice,

21 Riso, Sister Mary Karen, The Professional
Education of School Administrators, (typewritten
doctoral dlssertation) New York: Fordham University,
1950, p. 110,
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and graduate work is tied up closely with fleld
experience”". . . . "not needed because most students
are inservice". . . . "Ed.D. is not granted unless
person has had evaluated administrative experience."22
"It 1s obviousa", says Riso, "that where a
student body in graduate work is composed in large
part of practicing administrators, or where adminis-
trative experlience 1s prerequisite for an advanced
degree, an apprenticeshlp perilod would be non-essential,
This 1s not to argue, however, that no such provision
need be made for preservice students."23
This viewpolnt, which is evideﬁtly held by many
tralning institutions, seems to assume that administra-
tive experlence provides the desirable learning
experiences of an internship program. Such 1is not
necessarily the case. In a good internship program
the intern 1s guided and supervised so that he grows
professionally in his knowledge of theory and his
abillity to use 1t democratically in improving an
educational situation. Experience as a practicing

administrator may or may not have served this function,

depending upon the individual and the school-community

22 1p14. p. 111

23 Ibid. p. 112
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situation. There 1s reason to believe that internship
may be as valuable for some persons who have had
previous adminlstrative experisnce as for others who
have had none. However, fleld surveys, visitations,
observations and other types of laboratory experiences
may serve adequately In place of a formal program of
Internshlip for those persons who have had extsnslve,
successful experience in democratic adminlistration.

Internship experlences should help the student
to understand In terms of an ongoing school-communlty
sltuation the msaning and practicabllity of the theory
he 1s learning concerning desirable practices 1n
educational administration. Internshilip should combilne
sound theory and practlce 1n an integrated program,
rather than merely substltute work experilence for
theory. It should stimulate the Intern to do more,
rather than less reading and study. Practlice alone
may as easlly serve to develop bad hablts and perpetuate
undesirable practices, as 1t may serve to develop
desirable skllls and understandings. There 1s always
some danger that the mechanlcs of the program may be
emphaslzed, rather than the experisence 1tself,
Attention must be glven to the quality of the experilence,

as well as to 1ts scope.
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The intern's assumption of status-lsadership
In selected situations is a logical outgrowth of his
previous experisence in observation and participation.
Of course, he may be required to assume all three
roles (observer, participant, and lsader) in any ziven
situatlon, but the emphasls in internship is upon
experlence in status-leadershlp for the purpose of
developing the student's adminlstratlive abllity.
Where Internship experilences are not provided, it 1is
necessary to rely entlrely upon 1In-service education
to accomplish this purposs.

Hanna4states that status-leadership helps
groups and group members to:

1. Discover group goals sufficlently vital so
that they will call forth a maximum of coopera-
tive effort.

2. S8et up a system of values enabllng the group
to define, select or choose the needs and
interests of first priority.

3. Instil in others a desire to "belong" and to

take actlve part 1ln group action.

<4 Hanna, Lavonne (et al.) Group Processes in
Supervision, Bulletin of the Associatlon for Supervision
and Curriculum Development, Washlngton, D.C.: The
National Education Assoclation, 1948. p. 59.
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4, Discover thelr skills, competencles, lnterests
and abllities so that each, whiie taking part
in group processes, may galn the maximum
security which results from each having a part
to play and a contribution to msake.

5« Develop good human relationships and satisfac-
tory personel interactions so that a cooperative,
prermlssive atmosphere characterizes group
functioning.

The developmental process assumes no automatic
or magic transfer from knowledge of the theory of
educational adminlstration to practical ability in
educational leadership. While certaln technlcal
skllls may be adequately developed in the on-campus
pPreparatory program, there is reason to belleve that
competence in other phases of administration, partic-
ularly those relating directly to social-englineering,
may be best developed in more realistic settings. It
is in this latter category that the internship may
best serve the central purpose of the professional

education of the intern.
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Must the future sdministrator carry administrative

responsibility 1f he 1s to learn how to become an

offective administrator?

There 1s a tendency on the part of some educa-
tors to conclude that theoretical knowledge of
adminlistration can only contribute to the improvement
of a glven sltuation if the administrator has devseloped
sk1ll (through direct experience in assuming responsi-
bility) in applying thls theory to a real, ongoilng
school-community situation. In other words, these
persons belleve that practlice In the assumption of
actual asdministrative responsibility 1s necessary for
competence Iin admlnistration. They belleve, further,
that the Internship can best provide this needed
practice.

To a certain degree, such a concluslon may be
justifled. ©On the other hand, theory, whlich 1s
valuable as 1t contributes to the lmprovement of
present practice, may be used (applied) to advantage
by a person having little or no experilence in the
assumption of actual administretilve responslbillities.
It depends upon the adminlstrative task and upon the

Individual.
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It would seem that graduate students should be
able to gain an adequate understanding of the adminis-
trative theory of budgeting, or reporting, or guldance
servlces, and to develop their abilitles to apply these
principles in hypothetical or real situations by means
of supervised, on-campus exsercises in making budgets,
report forms, and organlzatlonal plans. The point here
1s that the philosophy and technique of budgeting or
reporting or guldance organization can be understood,
developed, and demonstrated by the student without
resorting to lnternship experiences 1in the assumption
of admlnistrative responsiblility. This contention
applies to many of the technlcal knowledges and skills
in administration, except those more directly concerned
wlth the field of human relations.
Faunce and Bossing<5point out that
It is fairly easy to learn administrative
procedures concerned wilth buying supplies,
constructing a budget, or malntaining the
building. It 1s gulte another thing to

learn the technlques of group process and
the methods of leadershlip 1ln cooperative

planning.

25 Faunce, Roland C., and Nelson L. Bossing,
Devseloping the Core Curriculum, New York: Prentlce-
Hal1, InCo, I§510 jo 197,
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Another factor in the desirabillty of intern-
ship programs is pointed out by Clarence A. Newell,
who say326

An internship experience will be no better
than the thinking in the school system where
the intern is asslgned. More specifically,
it cannot rise above the thinking of the
sponsoring administrator.

While it 1s true that interns, under supervision
of a college adviser, may learn something from observing
poor adminlstrative practices in the field, such
situations do not provide the positive conditions for
effective learnling found in school-communities where
more desirable admlinlistrative practices prevail,

The key to the proper selection and evaluation
of a school-community for use in the cooperative
development of an internship program, is the local
administrator. If thls person 1s a democratlic leader
who 1a able to delegate genuine administrative respon-

slibllitles and who has hls staff working intelligently

and cooperatively on local schoolecommunity problems,

26 Newell, Clarence A., Handbook for the

Development of Internship Programs in Educational
Administration, Cooperative Program in Educational
Administration, Middle Atlantlc Region, Teachers
College, Columbia University, New Yor, May 1952,

P. 12.
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then the total situation is apt to be conduclve to a
good internship experience. In a school where adminis-
trator and staff members are uasing democratic group
techniques in solving their own problems, the well-
prepared intern will be welcomed for the professional
contribution he 1s able to make toward the solution of
one or more of these problems., In such situations,
responsibilities tend to be delegated to interns almost
automatically, and the internship to be a real learning
experience, rather than just a temporary job confined
largely to clerical and other routine duties as assigned
by an adminlstrator in another school-community where
the professional atmosphere 1s leas stimulating.,

What 1s the nature of administrative responsibil-
ity? Gulick's27 analysis of administration (without
reference to the character of the enterprise in which
the executive works) is as follows:

1, Planning, that is working out in broad outline
the things that need to be done and the methods
for doing them to accomplish the purpose set

for the enterprise.

27 Gulick, Luther, and L. Urwick, Papers on the
Science of Administration, New York: Institute of
Public Administration, Columbia University, 1937.

Pe 13
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2. Organizing, that 1s the establishment of the

formal structure of authority through which
work sub-divisions are arranged, defined, and
coordinated for the defined objective.

3. Staffing, that ls the whole peraonnel function
of bringing in and training the staff and

maintaining favorable conditlions of work.

4, Directing, that 1ls the continuous task of
making decisions and embodying them in specific
and general orders and 1lnstructions, and
serving as the leader of the enterprise.

5. Coordinating, that 1s the all-important duty

of interrelating the various parts of the
work.

6. Reporting, that is keeping those to whom the

executive is responsible informed as to what
is going on, which thus includes keeping
himself and his subordinates informed through
records, research, and inspection,

7. Budgeting, with all that goes with budgeting

in the form of fiscal planning, accounting and

control.

28

Sears sums up the nature of administrative

28 Sears, Jesse Be., The Nature of the Adminis-
trative Process, New York: McGraw-Hill Book Company,
Inc., 1950 p. 42.
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responsibility in this way:

The process of administration is concerned

with five forms of activity--planning, or-

ganizing, directing, coordinating and

controlling. Each of these is related to

all the others when at work, and its effective-

ness depends upon its proper use of authority,

knowledge, custom, and personality.

Certainly nothing less than extended internship
or apprenticeshlp could provide the prospective
administrator with opportunities for significant
experience in the assumption of responsibilities in
all of these categories. The question is, can some
of this knowledge anc ablility be adequately developed
without a prolonged lnternship. It seems clear that
there should be a closer contact between instruction
ana administrative practice, and that a way should be
developed in which the prospective administrator may
feel as well as know about responsibilities and

<9

opportunities. Fixley “"intimates as much in his

statement that

« « o the chlef factor in determining the
scope and content, as well as the length of
the ideal training periocd, should be a
consideration of the service rendered.

29 Fixley, E. H., "Governing Factors in the
Construction of Training Programs for Superintenden-
dents of Schools", Educational Administration and
Supervision, XXIV (April, 1938) pp. 632-633.
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Vender Werf3© calls attentlon to the varied
training needs of professional personnel as follows:

The apprenticeshlp period should provigde
experlence in divergent school situatlions,
rural, city, village, and in varied size
classes and age groups.

Obviously, the conventional preparation perlod
of one to three years beyond tne baccalaureste degree
cannot provide the prospective acdministrator with
opprortunities tc assume major administrative responsi-
bilities 1iIn all tnese situations, in addition to the
multiple speciallzed course work reguired. A desirable
compromise mizht well consist of pertinent ccurse work
supplemented by varilous laboratory and fileld experiences,
ané climaxed wlth an internship experience which
would allow 2im to assume some administrative respon-
5ibility wnlch emphasizes the human relations aspect
cf géministration. The conclusion here 1s that the
assumption of responsibility can be beneficial to the
intern, ané should in some degree be provided for
in the preparation prosram--prefergbly with emphasis

upon social engineering rather tnan routine.

30 vender Werf, L., “"New Concept of Teacher
Freparation," Featody Journal of Zducation, July 1950,
23 Y y
D» .
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Internshlp promotes rapld and desirable growth of

the lntern toward competent democratic leadership

in hls professlional relationships with school

employees, students, lay-citizens and organized

community groups.

Relationships with Lay-men and Community Groups

It 1s no longer enough that the administrator

possess a body of speclallzed knowledge and an array of

skills for working effectively with teachers and students.

The modern twiln concepts of administration as democratic

leadership anéd education as community lmprovement now

make It necessary for the admlnistrator to know a great

deal about effective professlonal relationships with

lay-citlzens and community zroups. Koopman says,

34

It is no simple problem to organize a complex
activity like education in such a way that
large numbers of persons are blended into a
cooperative whole, even when efforts are
restricted to those groups normally living
together In the school. To involve that large
and loosely organlzed group known as school
patrons, which Includes both parents and other
adults living in the community, 1s a formidable
task and educators may be pardoned far having

been slow about tackling 1it.

54 Koopman, Robert G., Alice Wilel, Paul J. Mlsner,

Democracy in School Administration, New York: Applston-

Century-Crofts, Inc., 1945. p. 281.
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The fact that administrators themselves clearly
realize that thelr own preparation has been lacking
in this respect 1s shown by the data in Table XV.
The 1586 superintendents reporting in 1950 to
the A.A.S.A. questionnalire (see section 17 of Table
XV) clearly indicated that they consildered thelir

college preparation to be most helpful in the areas

of instructional leadership and financial managemente.
In clties of all idfferent sizes 43 per cent of the

superintendents reporting listed instructional leader-

ship and 26.3 per cent named financlal administration

as being the areas in which they had received the best
college preparation. Only 5.7 per cent sald that their
college preparation had been most helpful in public

relations, and only 7.8 per cent listed cooperative

planning in thls category. Equally significant 1s

the fact that only 2.8 per cent listed delegating

duties, 2.1 per cent relationships with board, 3.8

rer cent school plant management, and l.1 per cent

supplemental puplil services as constituting lines of

endeavor in which their college programs had been
most helpful,

Asked to check the areas In which thelr college
preparation was least helpful, 19.5 per cent named

public relations, 15 per cent relations with boards,




SELECTED CHARACTERISTICS OF CITY-SCHOOL SUPERINTENDENTS BY CITY-SIZE GROUPS, 1950

il

1586 Superintendents Reporting in 1950

Characteristics Pop.: Pop.: Pop.: Pop.: Pop.: Pop.:
200,000 100,000~ 50,000~ 30,000- 10,000~ 2,500~ Total
and more 199,999 99,999 49,999 29,999 9,999

B! ~ 2 K 4 5 [ ﬁ7‘ [}
17, College preparation most helpful
in:
Relationships with board. . . . 8,0% 6.1% 0.0% 0.9% 1.82 2.4% 2.1%
Cooperative planning. . . . . . 12.0 3.0 8.7 Ted 6.7 8.6 7.8
Delegating dutles « « « + « « & 4.0 0.0 3.8 4.5 3.4 2.0 2.8
Instructional leadership. . . . 52,0 39.4 375 4743 40,9 44,5 43.0
Personnel administration. . . o 4,0 21.2 10.0 Ted Bed 5.6 Ted
Financial administration. . . . 12.0 18.1 27.5 2544 28.9 25.3 26.3
School plant management . . . . 0.0 6.1 2¢5 1.8 . 3.9 4,2 3.8
Supplementary pupll services. . 0.0 0.0 2.5 0.0 1.2 1.1 1.1
Public relations. . . . « « . & 8.0 6.1 7¢5 5.5 4.7 6.2 5.7
Other « « « ¢+ ¢« ¢« o« ¢ o o o o o 0.0 0.0 0.0 0.0 0.2 0.1 0.1
18. College preparation least helpful

in:
Relationships with board. . . . 26.1%  24,3%  20.7% 10,3% 14.6% 14.5% 15.0%
Cooperative planning. . « . . 8.7 12.1 7.8 14.0 9.7 7.9 9.1
Delegating duties « « « « . . . 4,3 3.0 1.3 6.5 5.8 2.9 4.2
Instructional leadership. . . . 4,3 3.0 7.8 6.5 7e2 6.4 6.7
Personnel administration. . . . 4,3 3.0 2.6 0.0 a7 5.4 4.2
Financial administration. . . . 13.1 3.0 9.1 9.4 8,0 12.2 10.1
School plant menagement . . & 13.1 9.1 15.6 11.2 14,8 18.2 15.9
Supplementary pupil services. . 4,3 18,2 14,3 16.8 12.8 14.0 13.7
Public relationa. . . « « ¢« ¢« & 21.8 24.3 19.5 17,8 21.8 17.7 19.%
Other ¢« « ¢ ¢« ¢« ¢« ¢ ¢ ¢ o« « o 0.0 0.0 1.3 7¢5 1.6 0.8 1.6

# American Assoclation of School Administrators, The American School Superintvendency,
Washington, D. C.: National Educatlion Association, 1952, P. 450,

00T
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9.1 per cent cooperative pleanning, 13.7 per cent

supplemental pupil services, 15.9 per cent school

plant management, 4.2 per cent delegating dutles,

4.2 per cent personnel administration, and 1.6 per

cent other areas. (see section 18 of Table XV).

An aralysis of these findings would seem to
incicate that the professional preparation program in
educational administration might well consider the
desirability of giving more attention to developing

knowledge and skill in the arsas of public relstions,

cocperatlive planning, and relationships with boards.

Surerintendaents seem to feel that their college
preraration is also somewhat less than adequate in

the sreas of supplementary pupll services and school

plant management.

The implications for practical and field
experiences (including internships) are fairly obvious.
¥ost of these areas in which the college program is
Judged to be lacking 1n adequacy, involve an integration
of professional knowledge and skill that can often be
best promoted in practical experience rather than in
theoretlcal study alons.

It must be conceded that inconsistencles exist
between expressed opinlons of educators favoring a

broad, social foundations type of training, and the
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actual stress upon specialized technical skills in
many tralning instltutions. A reaction agailnst
speclalization in administration courses was expressed
as early as 1933 by H1119S who deplored the ". . .
influences which led schools and departments'of educa-
tion to attempt ridiculous subdivision of indlvisibles".
He approved the trend toward organization of subject
matter around large unlits of instruction, and advocated
making courses lesas academlc and linking them closely
with school practice.

Finneysepointed out that the administrator's
work might be placed in two categories, (a) executive
detall, which he referred to as school shopkeeping, and
(b) formulation of policy, which he termed educational
statesmanship. He noted that

To perform the first function the educator
needs the minor speclalty of his profession
--the aclence of school administration. But

to perform the second function he requires that

major speclalty of hils profession which turns
out to be not speclal at all, but the broadest

35 Hi1ll, C. M., "Trends in the Teaching of School
Administration”, School and Society XXVIII (July 8, 1933)
ppo 35"35.

56 Finney, Ross L., A Sociological Philosophy
of Education, New York: The Macmillan Company, 1934,
Pp. 539-540,
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and most liberal enlightenment possible.
For tkhis second function any narrow special-
ization in mere technolcogy is more likely
than not to prove a disqualification in the
end.
The impact of post-war issues and problems upon
the preparation of educational administrators was dis-
cussed in 1944 by the Natlional Society of College

Teachers of Education.sv

Members of this group felt
that the wave of specialization and the acquisition
of particular administrative techniques had reached
a crest, and started to subside about the time of
World War II. According to this group, the trend is
now toward an understanding of the social function of
school administration, and competency in:
l. Human behavior and growth
2. The school as a social institution
3s Soclal, economic and political problems of
American democracy
4. Procedures for studylng administrative problems
5. Human relationships
This emphaslis upon soclal foundations echoed the

voices of such men as Jesse H. Newlon and his associates

who had declared ten years earller that the important

37 Brownell, S. M., "Some Needed Adjustments in
Courses of School Administration in the Light of War
Demands", National Society of College Teachers of Educa-
tion (Twenty-Ninth Yearbook), Ann Arbor, Michigan: Ann
Arbor Press, 1944, pp. 71-76.
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considerations were the broad social frame of reference
in which the sdministrator conceived his work, and
the ways and thoughts of his own life. Newlon wrote38

Many of the techniques of administration can
be quickly learned on the job, when and if
needed, and should receive a minimum amount
of attention in the schoola of education,
More attention should be given in the future
to the fundamental social and economlc¢c prob-
lems of school administration and to the
social methods and techniques which thelr
solution requires.

In contrast with this concept, Sifert'ssgreport
of 1943 concerning data collected on the tralning and
experience of 193 principals (which incidentally re-
veals the embryonic stage of internships) indicates
the principals! preference for tralning in the practical
aspects of their work. Sifert asked all the principals,
together with 91 city superintendents and 56 college
professors to name the courses which principals should
study before securing positions. The principals
advocated preservice training for their specific
dutlies, while the superintendents and professors con-
curred that a broader program should prevaill., Sifert

noted that ". . . . 1little or no recognition was given

S8 Newlon, Jesse H., Educational Administration

a8 Social Policy, New York: Charles Scribner's Sons,
1932, p. 261

39 sifert, Earl R., "The High School Principal",
Clearing House, XVII, (March, 1943) pp. 387-391.
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to an apprenticeship for future high school principals.”
But the welght of evidence points to an increas-
ing involvement of laymen in fact-flnding, value-
criticism, policy-meking, and procedures for changes
in educational programs of the community. This
involvement can be successful only 1f the leadership
responsibilities of educational administration are
clearly defined. In this connection, B. 0. Smith
says4o
The leadership function (of the profession)
is limited to four spheres of knowledge and
skill: technical skills and knowledge of
education, knowledge of intellectual disciplines,
knowledge of social and educational values,
and knowledge and skill in educational
engineering.
It 1s apparent that the firgst two of these
four have received most of the attention 1n preparatory
programs, and that more attention should be psaid to
values and human relationships, if the profession 1is
to help ferret out and resolve value conflicts within
the community. How to get people to work together
effectively in a common cause is a major problem in

educational adminlistration., Citizens committees are

springing up all over the country, and laymen are

40 Smith, B. Othansl; Wm. 0. Stanley; and J.
Harlan Shores, Fundamentals of Curriculum Development,
New York: World Book Company, 1950, p. 651.
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participating in school affairs to a greater and
greater extent. If the administrator 1s to be a
functlonal leader, he must learn how to exercise
his status-leadership in such a way as to release,
develop and guide the critical intelligence of many
members of the community in the discovery and solution
of educational problems common to the group. This
grass-roots approach 1s sound. As laymen themselves
are helped to understand and resolve educational
issues (using their own intelligence and the assistance
of experts as needed) reforms willl be positive and
enduring. The administrator will have that solid
support without which he cannot operate effectively.

Internship can serve perhaps better than any
other pre-service medium to place the prospective
administrator in community situations where he can
most quickly develop a degree of sensitiveness, sym-
rathy and appreciation of the layman's viewpoint--
and where he has a chance to test and improve his
knowledge and skill 1in the area of human relationships.

It 1s one thing to assume a status-leadership
role in the college classroom or seminar where relative-
1y homogeneous groups of professional educators are
discussing problems of no immedlate significance to

their pride or pocketbook. It 13 quite another thing
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to assume leadership responsibllity in a heterogeneous
group of laymen where stresses, pressures and strains

of immediate soclal, economic and emotlional significance
run rampant. Somewhere between the two lies an area
where the prospective administrator may well experience,
under competent guidance and supervision, some of the
realities of educational administration which are not
always obvlious to him from a distance. Direct experi-
ence gives meaning and purpose to professional knowledge.
Internships which provide suitable opportunities for
work directly with laymen contribute to the gquality of
the total preparation program.

One type of field experience which sometimes
falls within the province of the internship program 1is
the field survey. Field surveys fall into two general
categories: (a) those dealing directly with the
educational program within a single school or school
system, and (b) those dealing directly with the
community itself (i.e., population trends, social-
economic status, characteristics, attitudes, etc.).

More often there 1s an overlapping of these two cate-
gories so that the field survey considers aspects of
both the community as a whole, and the school or
educational program in that cbmmunity. Surveys to

determine school building needs are perhaps the most
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common, Surveys to evaiuate the school ﬁfogram, or
some phase of 1it, ss a basis for proposed change, are
also quite common. In any case, surveys are apt to
involve working directly with lay-citizens and organ-
ized community groups, as well as with local school
peraonnel, They provide excellent opportunities for
first-hand experiences in democratic group techniques
at the community level.

Riso's41 study found that 1in the 90 colleges
questioned, school survey work was included in 66 of
tne programs., This i1s 1n sharp contrast with the 24
interrnship provisions noted. In 8 of the colleges,
the survey work ala not extend beyond the student's
needs for his own dissertation--but in 22 universities
stucdents participated to fulflll a required field-work
assignment in connection with a course in school
surveys, ". . . and thus the participation became an
integral part of their graduate programs." The remain-
ing colleges enlisted student help occasionally when a

survey was undertsken.

41 Riso, Sister Mary Karen, op. cit. p. 11.

42 Ipida. p. 113.




109

It 1s interesting to note that while more than
two-thirds of the schools in thils study made some
provision for students to particlpate in field surveys,
less than one-third made any provision for apprentice-
shilp or internship of any type. The conclusion might
be made that this neglect of Internships reveals a
divergencs from theory expressed by educators in theilr
professional writings and the actual characteristics of
the preservice training programs. However, field survey
work 1s a step in the right direction, and 1s especlally
valuable in helping the student to understand and appre-
clate the culture of whlch the school is a part.

The point of view here is that the preparatlion
program should recognlze the fact that education
stems from and is interwoven with community living.
Auvutocratic administration is Incongruous with democratic
soclety. That person who can organize and stimulate
people to think through problems-together is the real
leader in a free soclety. The training of school
administrators 1s not an "eilther-or" proposition of
speclalized techniques or broad soclal knowledge.
Rather i1t 1s a blending of all essential elements in
terms of the probable school-community situatlon and
the individual needs of the learner. As Internship serves

this function it becomes vital to the preparation program.
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Relationships with School Employees and Students

The democratic leadership concept of educational
administration calls for expertness in releasing the
creative talents of teachers and students with whom
the administrator is associated. This, in turn,
involves a baslc democratlic belief that soclety 1s
more productive when the human sgpirit is free.

If administrators put the same amount of
energy into stimulating creative effort
that is now put into catching violators
of ruleg, they would discard most of the
rules, %

Reeder, in discussing democratic school admin-
istration, comments as follows:

In a democratic type of school administratlion,
the school official concelves his duty to be
to serve as a leader among his co-workers, not
as thelr dictator. He stimulates the group to
work cooperatively for the achlievement of
common purposes. . . and this ability to work
together 1s the essence of democracy.

Alberty says45 that the modern democratic

leader (a) respects the personalities of those with

43 Melby, Ernest L., "Leadership is Release of
Creativity'", School Executive, LXVIII, (November, 1948)
Pe 33.

%% Reeder, W. G., The Fundamentals of Publie
School Administration, New York: The Macmlllan
Company, 194l1. p. 1ll.

5 Alberty, Harold, "Administrative Leadership
in the High School', Educational Leadership, V, (April,
1948). Dpe 433.
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whom he works, (b) is skilled in the techniques of
group planning and action, and (c) accepts the group's
decisions,

Campbell46 points out that if teacher particil-
pation in planning l1s to be secured, the following
conditlons must obtain:

l. Problems of immedlate concern to teachers
should be tne point of beginning.

2. WwWork must be done in areas where teacher
declsions can make a difference.

3. Administrators are to work witn teachers as
partners in a ccmmon enterprilse.

4, Any program 1s to be kept flexible so as to
meet the desires of those who are working
on 1t.

5. Decislons reached must be translated into
actlon., Here administrators have a cardinal
role.

6. Conslderable asutoncmy 1s to be granted an
individual faculty.

7. Ieaders need a rich background of associlation

wilth adults and youth of the community.

46 Campbell{ Roland F., "Educational Leadership
in Group Planning," Educational Administration and
Supervision, Vol. XXXII (April, 1946). pp. 193=-202.
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to student partlcipation 1n planning.

such conditions,

112
Leaders must have lmportant social ideas and
1deals and see the significance of schools in

our culture.

These same conditions would, of course, apply

administrator out of the college classroom, and place

him in a continuing practical situation. Internship

provides him with a special challenge to employ his

status-leadership in such functions as these:

1.

Se

4.
Se.

6.

47

He leads the group in social orientation and
in planning desirable program changes, espec-
lally during initial stages.

He participates in such planning and actilon

as one of the group.
He follows cooperatively the leadership of
his colleagues when they emerge as leaders.

He stimulates them to renewed group activity.

He interprets the effects of the group's

efforts to the faculty, students, and members
of the community.

He analyzes the quality of group dynamics and
human relationships which constitute the

Developing the Core Curriculum, New York: Prentice-Hall,

47 Faunce, Roland C., and Nelson L. Bossing,

Inc.,

1951 p. 205.

In order to meet

it is necessary to take the prospective

g
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matrix of program change.

7. He expedites the plans that he and the faculty

and the students develop.

Otto says48

Leadership to be democratic, must abide by

certain assumptions and principles. In the

first place there must be a basic belief in

the greater wisdom of the group than in any

one person. . . « thoroughly democratic methods

improve efficiency because they instil purpose-

ful activity, greater individual comprehension

of the problems, and greater personal concern

for the success of the plans agrsed upon by the

BroupPe

The feel for this kind of educational adminis-

tratlon can only be developed in an environment which
is significantly realistic. Internship experiences
may provide exactly the learning conditions which
promote rapid and desirable growth of the intern
toward competent democratic leadership in his profes-
sional relationships with school employees and

studentse.

D. Internghip, to be of maximum value to the intern,

requires hls readiness in the areas of general and

professional education.

The assumption here is that the intern should

48 Otto, Henry J., Elementary School Organization
and Administration, New York: D. Appleton-Century Company,
1944. p. 300.
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possess, prior to 1lnternship, some breadth of general
and professional knowledge, and some education 1n the
theory and practice of administration. The readiness
concept also implies conditioning of attitudes, and

the presence of felt needs on the part of the learner.

General Education

A general education program sinould be designed
to meet the personal and soclal needs of all students,
regardless of the vocational intent of such students,
An educated person has, among other things, some
mastery of the tools of learning and some fundamental
appreciatlon of the Humanitles, the Sciences, and the
Social Studies, as these relate to modern living. The
breadth and depth of an individual's understanding of
human belings and of environmental factors and forces
are probably conditioned less by prescribed lists of
courses than by the llberal spirit in which he heas
been taught. Personal attitudes and feelings based
upon soclally acceptable moral values are quite as
important as academic knowledge.

The student needs a general education to facil-
itate his greater effectliveness and happiness as a
cltizen in a democratlc soclety, as well as to give

him a better understanding of the correlationships
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between professional tralning and the culture in which
he lives. As the student matures he is better able to
think intelligently and critically, to discern relevance,
and to discriminate in values--which suggests that
general education should more or less parallel the
professional program from the beginning to the end of
formal higher education.

The exact type and amount of general education
should depend upon the Individual student's personality
and cultural background. More extensive and intel-
ligent use of testing, counseling and guidance services
would give more accurate clues as to what 1s most
needed by a particular student at a particular time--
but only a more flexible curriculum than now exlists
would enable colleges to implement such an individual-
ized program. What probably 1is needed is (a) less
compartmentalization of subject matter, (b) a clearer
focus of integrated knowledge from the varioua dlscip-
lines upon the perslistent problems of personal and
social 1living, and (c) a greater emphasis upon the
development of personallty as it relates to the common
welfaree.

In any case, the intern is 1n no position to
properly relate his professional knowledge and special-

i1zed technical abillities to the tasks at hand, unless

-
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he possesses some breadth of general education.

General Professional Preparation

In addiltion to general education, the intern
should have, prilor to.internship, edeguate profes-
sional preparation In the broad fleld of ecducatlon
itself'. This area of general professicnal preparation
Invelves learning experlences in:

l. The reccnstruction of the purpcses and
functions of educatlon in a changing,
democratic soclety.

2 The utilization and improvement of personal-
social-physical communlty resources.

3. Modern concepts and practices 1n human <“rowth

and development (includins guidance services).

4, The cooperative plamning and evaluation of
educaticnal services.
5. Personal-soclal-orcanizational relationships.

6. Content, materials andéd methnodology of
curriculum and instruction.

Traditionally, 1tem slx has occupled the center
of the stage 1n programs of teacher education, and
learning experiences concerned with the other five
1tems have been comparatively meager. Thils is of
importance here because most adminlsctrators have first

been trained as teachers, and have had some teaching
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experlence before golng into administration. Fortunate
indeed 1s the prospective administrator who has
receilved his general professiocnal edUCatiqn in a
college whose teacher education program reflects the
influences of organismic psychology, the philosophy
of experimentaliam, and the techniques c¢f democratic
educational leadership. Readiness for Internship in
the specisllized profession of educatlonal administration
presupposes some breadth and depth of learning
experlences iIn general professilonal prsparation for

teaching.

Admlinlstrative Knowledge and Ability

In addition to general education and professional
education of a broad nature, the intern should have,
prlor toc internship, some special knowledge and abllity
in the fleld of educational admlinistration. Learning
experlences 1In this special area micht well be concerned
directly with:

1. Administrative personnel relatlonships with
students, staff, board of education, and
community.

2. Supervision and lmprovement of instruction.,

3. Administration of student activities and

student welfare.
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4. Planning, adjustment and evaluation of school
organlzation.
S5 Administration of budgeting, flnance, business
and office practices.
6. Adminlstering the school plant.

As the prospective administrator gains knowledge
(through academic study) of the nature and theory of
administration in such categorlies as those listed above
-=and as he 1is guided to ﬁse direct experience (through
observation, field trips, participation 1in group problem
solving, etc.) to make this theory more meaningful to
him--he approaches a polnt of readiness which insures
the maximum value of the Internship to him in his

professlonal preparation for educational administration.

Attitudes Contribute to Readiness

Readliness for internship involves not only
adequate academlc background and a degree of competence
in communications and human relations, but also such
personal characteristics as good health, stable emotlons,
and acceptable soclial habits which affect a person's
attitudes toward a given learning experience. Relish
and enthusiasm for the Job--~-eagerness to explore and
try out--these are attributes which reflect personality

as well as professlional preparation. They are
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conditioned not only by the character and qualifications
of the student himself, but also by the personality
impact of his teachers and associates.

Those somewhat intangible gualitlies which
characterize what might be loosely defined as "good
teaching" can affect the student's attitudes more than
can any amount of academic study or experience in the
field., Persons responsible for the student's profes-
sional preparation program should glve more attention
to his growth in the formulation and expression of
desirable attitudes, by helping the student to overcome
fears, to have confidence in himself, and to have the
wlll to learn. Desirable attitudes, while not easily
described or measured, are important. Without them a
student 1s not ready for enrichment experlences of a
professional nature in internship.

Charlotte W, Junge49points to a number of
generalizatlions which have emerged from research
regarding readiness:

l. There is no sharp distinction between readiness
and lack of readiness. The growth process 1is
gradual--one stage merges imperceptibly into

the next. Educators will understand the

49 Junge, Charlotte W., "Readiness for Student
Teaching", from Off-Campus Student Teaching, (30th Year-
book, Association for Student Teaching), Lock Haven,
Pennsylvania: c/o State Teachers College. 1952. nn.32N-21

-l
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learning process much better if they think of
individuals being more or less ready, rather
than ready or unready. There are degrees of
readiness.

2., Readineas 1is an individual mattef; e o o readi-
ness programs should vary with the needs of
the students.

3. Readiness is not something to wait for. It
can definltely be prepared fore.

4, A broad preparatory program is more successful
than narrow techniques in developing readiness.

5. The problem of creating readiness depends
upon a variety of both group and individual
experlences which are both appropriate and
satisfying and which lend toward feelings of
adequacy and security.

An examination of these generalizations and the
previous discussion leads to the conclusion that (a)
internship, to be of maximum value to the intern, does
require hls readiness in the areas of general and pro-
fessional education, and (b) more attention should be
pald to this readiness factor in terms of the individual
student and the time and type of his internship

assignment.
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E. Internship substantially improves the quality of

the total preparstory program by providing indi-

vidualized instruction and flexlibllity in content

and method o meet the pecullar interests and
needs of the indlvidual tralneee.

The conflict between standardization and indi-
vidualization in preparatory programs for educatlonal
administration has not yet been resolved. Twenty years
ago some educators were decrylng the lack of standard-
ization among such programs. Ullrichsosuggested that
courses be standardized in number and variety, to
compare with offerings in schools of law and medicine.
Perhaps 1t is fortunate that programs have not been
Standardized, since the trend of thinking nowadays 1s
in direct oppositlion to standardization, and strongly
in favor of individualization.

But even twenty years ago educators were not

in accord on this subject. Kilpatrick5l wrote boldly

50 Ullrich, F. H., "Colleges Make Blg Strides
in School Administrator Training The Nation's Schools,
XI, April 1933, p. 43.

51 Kilpatrick, William H., "A Reconstructed
Theory of the Educative Proceas®, Teachers College Record

XXXII (March 1931) New York: The Bureau of Publication,
Teachers College, Columbla University. pp. 556-558,
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in favor of individuslization and his words, as applied
to the desirability of an'experience—centered curriculum,
reach us through the years with remarkable freshness
and vigor:

e « o the curriculum seems best conceived as
the successlion of educative experiences con=
sidered with reference to the accumulating
effect . « « « this accumulating effect may

be thought of elther as growing personallity

or as lncreasing power sand control. Both are
needed; each fulfills the other. . . . the
unlt element of the curriculum is not fact

or skill, but a novelly developing 1life ex-
perience. . . . the learning process is
essentlelly a grappling with the novelly
developing difficulties of the situation

e o o« o subject matter ceases to be thought

of as named in advance of the situation.

Study 1s the attack upon the situation, and
what 1s learned is learned as and because

it 1s needed for the control of the situation.
Subject matter is thus intrinsic and inherent
e ¢« « o« What we seek, then 1s not an education
which confirms our ideas and our ways in those
under our care, but such a self-direction in
all as means the ever-~wildenling and deepenilng
search for truer insight and the evergrowing
will to direct life accordingly with sensitive
regard to all concerned. Our criterion is the
welfare of the whole (person) ever growing in
wholesome relations with all others.

Nevertheless, 1t might well be argued that a
certaln amount of standerdization is a peculiar and
deslirable characteristic of any professlon-~there being
basic principles, knowledge and skills which should be
learned by all candidates for thelr successful practice
in the field. The conclusion that standardization to

the degree of agreeing on purposesa, principles, and



123

areas of preparation would result in a higher quality
of professional preparation, might be justifled. Such
standardization might well provide the framework within
which individualized instructlon would be most effec-
tive-~-particularly at the preservice level.

On the other hand, 1t 1is difficult to disagree
entirely with those who favor a more completely
differentiated and individualized program. Riso®2
reports one dean of a graduate school as responding
to a question concerning standardization 1n these words:

If a university is tryling to study each of its
students as an individual personality and 1s
trylng to develop not one thousand prospective
administrators all of whom are faithful coples
of a standard model, but is trylng to produce
one thousand school administrators each of whom
13 unique, it is then obvlious that a course in
methods may be precilisely the thing needed to
develop a particular man or woman for a school
administration job and the same course in methods
may be preclsely the sort of thing which is not
needed at all for another student. Under such =a
concept of the proper method of training pros-
pective school administrators, it 1s ridiculous
to attempt to rank a variety of courses. . . »

This latter point of view was also held by

members of the 1947 Endicott Conferencesswho pointed

52 Riso, Sister Mary Karen, op cit. p. 236.

5% Marshall, J. E., (editor) Developing Leaders
for Educastion, A report of the Work-Conference of
Professors of Educational Administration at Endicott,
New York, 1947. p. 47%.




124
out that it was not possible to develop a list of

specliflc courses and experiences for every college to
use. However, the Conference did set forth the follow-
Ing major categorles or areas which should be included
in the total training program:

l. Broad general education including a knowledge
of human growth and development, soclal and
legal aspects, economlcs, effective spesking
and wrlting.

2. Professional couwses in philosorhy and
psychology of education.

S« Competence in curriculum organlzation,
development, and evaluation.

4, Skill In use of ressarch techniqgues.

5. S8peciflc training in educational administration,
Including the role of the adminlstrator, abllity
to use democratic procedures in administration,
and competence in administrative skillls anad
technlques.

While it is true that comparatively little has
been accomplished by way of establlshing a deslrable
degree of standardlzation, it 1s also trﬁe that there
i1s emerglng in varlous institutions a greater consclous-
ness of the need for an iIndividuallzed type of instruction

tallored to the personsal needs, Interests and abllities
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of the trainee. This trend has found one medium of
expression in programs of internship.

The assumption that a flexible, individuallzed
type of program 1ls desirable assumes, 1in turn, the
‘more basic premises that individuals learn differently;
that one learns within a matrix of situations and
experiences rather than through the cumulation of
discrete experiences; and that experlence becomes
meaningful as the learner brings to a given situation
certaln previously acquired concepts and perceptions
which enable him to analyze, interpret, and to some
extent control the new situation.

The character of the learning process should
have a direct effect upon lnstructional procedure.

Haldan354 sald,

e o « o an organism and 1its environment are
one, just as the parts and activitlies of the
orgenlsm are one, 1in the sense that though

we can dlstinguish them, we cannot separate
them unaltered, and consequently cannot under-
stand or 1lnvestigate one apart from the rest.

Traditional instructional practices may have
placed too much emphasis upon the organism (learner)
and too 1little upon the environment (external learning

situation).

54 Haldane, J. S., Organism and Environment, New
Haven, Conn.: Yale Press, 1917. p. 99.
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Psychologlats have made important discoveries
about the learning process, but these dlscoveries are
glow 1n being reflected in methods of teaching.

Gates said,55

Learning may be defined as the progressive
change in behavior which 1s assoclated, on
the one hand, with successive presentations
of a situation, and on the other, with re-
peated efforts of the 1individual to reach
to it effectively. Learning may also be
thought of as the acqQuisition of ways of
satisfying motives or of attaining goals,

Learning is a change in behavior resulting
from reconstruction or enrichment of experlence.
Experience (in the educational sense of conscious
learning) involves such intellectual or cognitive
elements as thinking, Judging, and reasoning. As
one "experiences" (i.e. endeavors to modify a situation
for some conscious or unconscious purpose) he learns.
The key to learning is purpose, which is an individusal
matter, Purpose cannot always be imposed directly;
it must usually come from within the individual. It
develops as a result of interaction between & person
and hls environment. Since no two persons are exactly

allke or have exactly the same environment, it is

unlikely that they might bring to a given problem

55 Gates, Arthur I. (et al.), Educational
Psychology, New York: The Macmillan Company, 1942,
p. 299.
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or sltuation exactly the same purpose. Such a concept
of learning obviously demands some individualizatlon
and flexlibllity in the instructional programe.

The clearest lesson for teaching 1s that
instructional procedures should be so

arranged that the learner's efforts will,

or can, have a high degree of purposefulness.56

By exerting some control over his learning
environment, 1t is possible to stimulate the learner's
awareness of his inadequeacy 1n hls relationship to a
situation, and to prompt his desire to improve that
relationship. Controlling hls environment means
placing him in a situation where he is most 1lilkely to
meet and recognize problems which are challenging to
him, and to which his previous experlence and insight
can be brought to bear with a promise of some degree
of satisfaction. Direct experience (as in internship)
is a desirable feature of a controlled learning
environmente.

With awareness, purpose, and the perspective
of past experience thus established, the learner is
ready for the final phase of the learning process-~=
rplanning and executing a course of action to bring
about a desired state of affalirs. In accomplishing

this, the learner has at his disposal his own insight ,

56 Featherstone, William B., A Functional
Curriculum for Youth, New York: Americen Book Company,

1950. P 216. .‘
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Imagination and skill; the opinions of his teachers and
other assoclates; and the wealth of recorded knowledge
of others who have had similar experiencese.

This concept of learning certainly demands that
provision be made for direct experience and individual-
ized instruction. Internshlip, by its very nature,
provides the direct experience. It may also provide
the flexibllity of content and method required to meet
individual needs and interests. Proper organization
and conduct of the lnternship program makes it possible
ffor supervisors to guide the intern on an individual
basis, and to vary work assignments and instructional
materlials and methods to help him solve, to the mutual
satisfaction of himself and those to whom he 1is

resronsible, the problems at hand,.




CHAPTER IV

A DESCRIPTICN OF EIGHT SELECTED PROGRAMS OF
INTERNSHIP IN EDUCATIONAL ADMINISTRATION

The Internship Program at

Ball State Teachers College1

Ball State offers a fifth year:(master's
degree) program, and a sixth year program in
educational administration. The sixth year of
training i1s a prerequlsite for securing a state
llcense as a superintendent or permanent principal.
Internship experiences are provided at both the
fifth and sixth year levels, and are organlzed on
the basis of full-time work for one guarter.

During the spring term, 19252, approximately
one hundred students were enrolled as majors in
school administration. Some of these were part-
time students, and only three students were assigned
to internsahips during that quarter. A total of
approximately eighteen interns have participated in

the Internship program to date. Seven internships

1 pescribed by Dr. John B. Baker, Associlate
Professor in Educational Adminlstration, Ball State
Teachers College.
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have been served in the superintendency, eleven
in principalships, and one in the county
superintendency.

8ix different school-communities (locations)
have been used in the internship program. Normally
but one location is used by any one intern. The
cooperating school-communities represent clties and
villages of varying slzes, chosen for the excellence
of thelr educational programs and for thelr breadth
of opportunity in Internship experiences under
local supervision of deslrabls quallty.

Internshlips in the superintendency are served

in such off-campus locations as New Castle, Rochester,
Richmond and Muncie-~-all except Rochester belng
within a radlius of forty miles of the campus 1n
Muncle, Indiana. Interns training for princlpalshlips
make use of laboratory school facllitles on the

campus to a considerabls extent.

The prospective intern flles a written
application for assignment to lnternshlip. This
application is made to the head of the education
department‘several weeks or months prior to the
expected Internship service period. The application

is approved or rejected largely on the basis of
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Judgment of members of the college faculty, who take
into consideration the applicant's previous success,
college record, and his request for a particular.
assignment.

Prior to the assignment, the prospective
intern has a conference with the local supervising
administrator, and during the quarter of his internship
he has at least two conferencés involving both his
college adviser and the local administrator who
directly supervises his work. The intern receives
no salary, but may earn elght term hours of credit
toward an advanced degrese.

During hls term of internship, the intern
keeps a dally anecdotal record of activities, problems
and related theory. He has conferences with his
college advliser as needed, and takes part in informal
get-togethers with other Interns and faculty members
upon occasion.

The college adviser works closely with the
local administrator in helping the intern adjust
to the job situation, as well as working to maintain
snd Improve relations between the college and the

local school.
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In an interview with the writer (August 25,
1952) Dr. Baker commented upon the Ball State
internship program as follows:

l. The reactions from students as to the
values of their internship experiences have
been uniformly favorable. All seem to consider
internship to be of more value than much of
thelr regular course work.

2. The internship program is of value to
college professors, who have wider contacts
with practicing admlinistrators as a result
of the progranm.

3« The 1nternshilp program glves the local
superintendent a greater sense of responsibility
to the profession, and a broader perspective,
since he actually takes a hand in helplng to
prepare young educators for administrative
positions. A valuable by-product of the program
is that i1t draws the superintendent into more
professional activities, and 1s beneficial
from the public relations standpoint of both
the local school and the college.

4. Internship is a way to ralse the level of
the profession. It will cause many practicing
administrators to be aware of (and do something
about) the training problems of the profession.
The close tle-up of internship experiences in
the fleld with the instructional and ressarch
programs on the campus 1s most desirable. A-
two-way channel of communication between the
field practlitioner and the college profeasor
creates an avenue to better service and lmproved
relationships.

5. The Ball State program seems to be galning
some momentum and strength. Four or five lnterns
per term seems better in our situation than
would a larger number. I belleve we would like
to have some iIinternship perilods of longer than
one quarter (twelve weeks). We are working to
strengthen our evaluation procedure. Superintendents
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in the aresa have been invited in for conferences
relating to what the college 1s doling and expecting
in the internship program.

6. At present, the intern has to pay his own
expenses. This arrangement may be subject to
change in the future. Also, we have a problem
in setting up an improved semlnar progzram for
interns, and perhaps more visitation on the
part of the college adviser,

7. The lnternshlp program is here to stay.
There is a possiblllity that a cooperative program
of a regional or state-wide nature might be worked
out together with the other lnstitutions of
graduate training in Indiana.

The Internshlp Program at New York Univer81212

New York University offers both the master's
and doctor's degree programs in educational sdministra-
tion. Internshlp experliences are provided during
the fifth, sixth or seventh year of preparation.
Internshlp in the college professorship 4s also
of fered at the post-doctoral level,

During the spring term of 1952, approximately
one hundred forty school administration majors
were enrolled (some on a part-time basis) and five
internships were served. From three to elght

internships are normally served each term, and a

2 pescribed by Dr. Walter A. Anderson, Head
of Department of Administration and Supervision,
School of Education, New York University
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total of about twenty-five Internships have been
served since the beginning of the program.
Internships usually require full-time work for one
semester or one school year, and a seminar program
1s correlated with the fleld experience. Occasionally
the intern may take a limited amount of course work
during the internship.

Fifteen or more different locatlons have
besn used in the internshlp program--usually one
location per intern. These locations are within
a radius of fifty miles of the university and include
school systems of various slzes such as those in
Mineola, Manhasett, Bronxville, and the New Lincoln
School.

Cooperating school-communitles are chosen
largely on the basls of breadth of opportunity for
several kinds of internshlp experiences, the personal
and professional quallitles of the local administrator,
and request of the local school for interns. Six
hours credit per semester, or a maximum of twelve
semester hours is allowed. Some interns receive a
salary of $1500 to $2500 per year for their services,
while others recelive assignments where no payment

is involved.
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During the past three years, seven internships
have been served in the elementary school principalship,
three 1n the high school principalship, two in the

superlintendency, two with the School Executive

magazine, two in state survey work, one with a

school architectural firm, and several in college
professorships of different types. The most
satisfactory internship experiences include supervising
and improving Iinstruction, working with groups of

lay cltizens, with groups of students, and conducting
field research.

The university sponsors weekly semlnars for
Iinterns, and interns fregquently take part in college
faculty meetings and soclal get-togethners. Each
intern has a serles of conferences with hils college
adviser, including meetings prior to assignment
as well as during the internship period. He also
has similar conferences with the local administrator
who directly supervises his activities. Interns
are chosen on the basis of thelr needs for fileld
experience, s8s well as upon their qualifications
for such service. Each intern 1s required to keep
a careful record of his professional activity, and

to participate in a written evaluation of hils work.
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The college adviser makes two or more visits to
confer with the intern and the local administrator
durling the internship perilod.
In an interview with the writer (August 24,
1952) Dr. Anderson commented upon the New York
University program of internship as follows:

l. The internship program 1s making a wholesome
impact upon the rest of the preparatory program,
by focusing attention upon the practical problems
and situations in the field.

2. The reaction of interns to the program has
been entirely favorable. No adverse criticism
of consequence has been recsived,

3. In response to requests from superintendents,
New York University 1s considering a plan to
help local administrators train qualified
personnel within the local system for admlinistra-
tive dutles.

4. The unlversity 1s making use of the wide
varlety of opportunity in the metropolitan
area of New York for internshlp experiences
of many different kinds. Thls 1s a strength
to this particular progran.

5. More attention 1ls belng given to the need
for more adequate allotment of college funds
and psrsonnel time to properly supervise the
program. Inabllity to make proper advance
arrangements in some instances 1s being
overcome.

6. Eventually the program may serve ten to
fifteen interns at a time. A year seems to be
a more desirable period of tlme than one
semester. It 1s probable that interns might
profit more from experlences in several locations
than to spend all their time in one job situation.
Attention needs to be directed to three-way




137

cooperative planning and evaluation by the intern,
the unlversity representative, and the local
administrator.

7. The college adviser should be a thoroughly
professional person who has the welfare of
both the iIntern and the local system at heart.
He should be especilally competent in the fiseld
of human relations.

8. The problem of assumption of administrative
responsibllity by the intern solves itself.
If he 1s actually employed by the local school
system, the responsibllity is where it belongs.

9. On-campus workshops in educational leadership,
and more attentlon to the techniques and practices
of democratic group processes in the academic
program might do much to bring some of the
inate values of internship training into the
' campus progranm.

10. The internship program 1s benefiting
the university in 1ts relstionships with schools
In the area served. Unilversity personnel learn
from visits to local school systems, and interns
glve good service which reflects credlt upon
the tralining institution.

1ll. Internship fllls the gap between academic
courss work and administrative practice. It
1s gaining steadily in importance and popularity.
More students are requesting internships each
{ear. The development of dlfferent types of
nternship, and the recognition of the benefits
to be derived from working with leay committees,
are desirable characterlstics of future programs.
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The Internship Program at Ohlo State Uni.versit:_x:5

Ohlo State University offers both the master's
and doctor's degree programs in educational
administration. A unique feature of the internship
program 1s the offerling of a beginning internship
at the pre-master's level (usually consisting of
full-time work for one quarter) and an advanced
internship at the pre-doctorate level (consisting
of full-time work far one semester or one year).

This program 1s largely 1in a deve10pmen£al
state, having been 1n effect only about two years.
However, 1t has served ten or more interns and seems
to offer an interesting pattern for consideration.
The following description ls adapted from duplicated
materlal released by the university in August, 1952.

In educational administration as 1n many
other professicns, the need to combine good theory
and opportunity to apply or practice that theory
1s spparent in the preparation program. The
internship 1is one means of extending the application

or experience aspect of the preparation program,

S pescribed by Dr. Roald F. Campbell, Director
of Internships and Professor of Education, Ohlo State

University.
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The Iinternship program should provide the
prospective administrator with an opportunity to
observe successful practice, give him some actual
experience in performing administrative functions,
and permlt appralsal of how yell these functions
are performed. The prlor background of each student
should be consldered in making the assignment. This
suggests that the internship shouléd be used as a
means of supplementing other professional experisences,
For instance, a person with teachlng experlence
largely at the secondary level might be placed
with an elementary principal. Or, a student with
much experience 1in business administration might
wish to work with a curriculum dirsector or supervisor.,

Manifestly, any extension of the ilnternship
program will require close cooperation between the
university and the public schools. Such cooperation
would appear to be an advantage, not only to the
intern, but to the cooperating institutions as
well. For instance, the professor in the area of
school administration will probably be stimulated
to appralse his courses as a result of continuous
contact with school practices and problems. Then,

too, the administrators in the public schools may
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find reason to examine theilr current professional
practices more critically.

The relationship lmplied in the internship
program will operate only in an atmosphere of mutual
confidence amd respect. Thus, the university has the
obligation to use special care in the selection of the
professor or professors who are to asslst in supervising
the program. Furthermore, only those administrators
whose academlc background and administrative ability
are  high quality should be used in the program.

In Ohio where there 1s a wide range of
administrative positions and of admlinlstrative
preparation there seems to be need for internships

at the beglnnling and advanced levels.

Beginning Internship

The beginning internship 1s available only to
those people who have completed the bachelor's degree
and who have had at least one year of successful
teaching experience. Interns may be assigned (with
the approval of persons concerned) to selected
superintendents, elementary or secondary princilpals,
local executive heads, or to supervisors or directors

of instruction. The assignment is dependent upon the
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experiences deemed most desirsble in the total
graduate program of the indlvidual student.

The intern 1s expected to arrange his schedule
in such a manner that he can spend no less than
fifteen hours per week at the place of his assignment.
An effort should be made to give the intern a wide
range of experlence. For instance, an intern assigned
to a superintendent or executive head should have,
among other things, an 6pportun1ty to attend faculty
meetings, group conferences, meetings of citlizens, and
school board meetings. Five term hours of college
credit may be granted for the beginning internship.

Since the internshlp 1s a jolnt program of the
public schools and the university, supervision of the
intern 18 a joint responsiblility. The local
administrator to whom the intern 1s assigned should
be willing to give frequent conference time to the
Iintern. The professor In the area of educational
administration will also vislit the intern on the job,
confer with the local administrators with whom the
intern is working, hold conferences with the Intern
following such visits, and hold a weekly conference
with the group of interns. At times 1t may be

desirable to have other practicing administrators
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and/or college professors assist with this weekly
group conference.

The iIntern is expected to keep a dally log of
his internsahip experience, and to make a written
appralsal of the total experlence at the end of
the quarter. Coples of these reports are submitted
to the local sponsor and to the university supervisor.
Such reports are a part of the data used in appraising
the work of the intern. Addltional appraisal data 1is
had from the administrator with whom the intern has
worked, from conferences with his college adviser,

and from his participation 1n the group conferences.

Advanced Internship

The advanced internshlp i1s avallable only to
those persons who have completed the master'!s degree
and who have had at least three years of successful
teaching, administration, or other school work.
Assignments are made (with the approval of persons
concerned) to superintendents, principals, supervisors,
or other educational leaders. The assignment should
represent an experience closely related to the placement
desires of the student.

The internship is a full-time assignment for no

less than one-half a school yesr. The assignment 1s



143
made with the assumption that the intern 1s toc be
employed by the local board of education as a regular
staff member for the duration of the assignment,

Thus, in each case, the school district concerned

neecs to concur in the selection of the intern.

Possible positions which interns might fill are

those of adrmlnistrative assistant tc the superintendent,
and a cadet principalship. The Intern should receive
no less than subsistence salsry and necessary travel
expense to snd from the university. This amcunt

should probably not be less than $300 per month.

For thls program five hours of college credit per
quarter may be grantecd.

Projects or field studies for which an intern
may take major responsibility include such items as
follows: the curriculum development program of a
particular school, the school-community relations
prozram of a schocl, the evaluatlion program of a
scktool, the school plant program of a school district,
the establishment of a cumulative recocrd system for a
school éistrict, etc.

Several criteria are used to evaluate the work
of the intern. These include all written reports
including the field study, participation in conferences,

and reports from administrators with whom the intern
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has worked. Wlllingness of the school district to
employ the intern as a regular staff member in a
leadership position would, of course, be a strong

indication of successful internship.

Appralsal of the Internship Program

As the internship program is extended, careful
appralsal of it seems necessary. This appraissal
should stem from the specific purpbses of, or the
learnings expected from, the Internship. A partilal
list o the antliclpated learnings is shown below:

1. A real chance to learn about the problems
in humen relations--with pasrents, students, and lay-
citizens.

2. An opportunlity to understand community
structure and community forces--~the many groups and
thelr objectives, the necessary contacts, and the
preas.

3. A place where legal requirements, forms, and
instruments are seen in actual use,

4., Some comprehension of the personnel functione--
selection, assignment, and supervision.

5. A real opportunity to exchange experlence

with other Interns.
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In an interview with the writer (August 27,
1952) Dr. R. F. Campbell commented upon the Ohlo State

N

program of Internship as follows:

l. The beginning internship seems to meet the
needs here in OChio at the master's level. It
helps the student relate theory to practice, and
provides opportunity for fleld practice to meet
the diverse requirements of administrative
positions.

2. The reaction of interns to the program has
been very favorable. Local administrators have
evidenced their satisfaction with the program by
their reluctance, in some instances, to release
the interns from their school systems.

S« The training institution must assume the
ma jor responsibility for relating internship
experiences to the total training program.

4. Present problems include scheduling
difficulties and the fact that some local adminis-
trators seem to be unable to delegate proper
responsibility to the intern.

S5. The internship program is beginning to have
an impact upon academlc courses in the tralning
program., As university instructors visit interns
on the job, they are reminded of practical
situations and materials for class study and
seminar work.

6. Internships may step up individual promotions
by a8 much a8 ten years. Competent principals
may find it easier to step 1lnto responsible
superintendencies, by means of the internship
program.

7. Flexibility and effectiveness of iInternship
programs might be increased by state-wilde
cooperation and the establishment of a central
office through which all internships would clear,

8. There are some kinds of learning found most
easily in internships which might well be brought
into the more formalized campus program, in the
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Interests of economy and efficiency. These
include learnings in the area of group techniques
(using class and seminar groups), reviews of field
survey findings, and class visitation to local
school systems--with the resultant focus of theory
upon actual jJob situatlons and problems.

9. The internship program 1s developing well,
end 18 expected to expand in the future. Attention
is belng given to the establishment of procedures
for the selection of students to enter internships;
the development of more detalled procedures to
be followed by local asdministrators and university
representatives in the internship program; and
formulation, with the aid of the School Community
Development Study, of an appraisal study of the
internship.

The Internship Program at

Southern Illinols Universitx4

The university staff has defined three criteria
to be kept in mind throughout the planning of each
intern's program: (1) the teaching profession cannot
be exploited, (2) the entire internship program must
always be retalned at a respectable graduate level of
proficiency, and (3) the administrator of the
cooperating school must be able to justify the program
to his taxpayers. Southern Illinols University will

4 pescribed by Neal, Charles D., "Internship
in Teacher Training®". Education, 71:183-9, November,
1950, Alsoc responses to the status-survey
questionnaire submitted to Dr. Neal (Director of
Teacher Training, Southern Illinoils University)
September, 1952.
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not contract with any public school system to supply
an intern ysar after year in order that the public
sSchool system can permanently eliminate a regularly
employed teacher, supervisor, or an assistant
adminlatrator.

The university operates three types of intern-
ship, all at the master's degres level: (l) teaching,
(2) supervising specilal subjeots, and (3) administra-
tional.

Interns are accepted in the order in which their

applications are flled with the Director of Teacher
Training. The followlng prerequisites are adhered to:

l., Graduate stuients interested in the internship
program should file application at the beginning of
the aspring quarter, one term prior to the antlclipated
summer sSession immedlately preceding the internship.

2. The prospective intern must meet the approval
of the Chairman of the Graduate Council, the Director
of Teacher Tralning, and the adminlistrator in the
cooperating school.

3. The school in which the interm will be
employed must be approved by the College of Education
and the Chalrman of the Graduate Council of the

university.
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4. The candidate must meet with the Chairman
of the Graduate Councll and the Director of Teacher
Training for the purpose of designing a graduate
curriculum.

5. The candldate must be a graduate of a recog-
nized college, have thirty-two hours of academic
credit in education--including student teaching--
and be a certiflisd teacher in the State of Illinois.

6. The candidate must have completed (with
grade of "C" or better) courses in English composition
and in Spéech. Special exemption may be made by the
chairmen of these departments.

7. The candidate must be of excellent moral
character, emotionally stable, a practitioner of

democratic princlples, and a scholar.

Schedule of Work

The general schedule of work, including the
summers immedlately before and after the nine months
internship, is as follows:
l. Attend summer classes at Southern Illinois
University.

2. Hold school position under internshilp
supervision through a nine-months school
year. During this time the intern will be
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under the direct supervision of a campus
consultant working out of the Office of the
Director of Teacher Training. The following
requirements must be fulfilled in this period:

(a) Flield study.,.

(b) Two Saturday or evening courses.,

(c) One-half school time devoted to
administrative dutles agreed upon by
the school administrator, the college
consultant, and the lntern. The
cooperating public school will pay
the intern approximately one-half the
regularly scheduled salary.

(d) One-~half school time devoted to a
"practicum™ assigned by the consultant.
This practicum is a course of
instructlon aimed at closely relating
the study of theory and practical
experience, both being carried on
simultaneously.

3. Attend summer classes at Southern Illinols
University.
Quarter hours of academic credlt offered for

the above program are as follows:
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1. Summer classes ’ 12
2. Internship
(a) Field study 4
(b) Saturday classes 8
(¢c) and (d) Intern duties and
practicum 12
Total 48

Adminlstrator Internship

Administrator interns are assigned to work
directly with a master administrator in a public school.
The schedule for the intern in his daily half-time
duties 1in his public school position might well
include a selection from the following list: teaching
one class, doing one hour of guidance and personnel
work supervilising pupll attendance, assisting with
extra-class activities for one hour, assumlng
responslbllity for one recreation program before
school or during the lunch hour or after school,
taking charge of one study hall, assisting with records
and reports, hsndling the routine dutles required by
the Illinols High School Assoclation, giving one hour
to supervislion of classes, attendling teachers and school
board meetings, asslisting with developing the budget,
helping design a salary schedule, supervising and
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assisting in routing school buses, helping with any
other administrative dutles that may need attention.

Role of the Coqperating Public School

An internshlip 1s requested by a public school
official, and a college representative 1s then sent
out to approve the proposed jJob-situation in terms of
these criterla:

l. The administrator and any teacher to whom an
Iintern is assigned must possess a master's degree from
a recognized institution of hlgher learning.

2. The physical plant must be one accepted by
the North Central Assoclation of Secondary Schools or
the State Department of Education.

3. The equlpment, including both the student and
the professional libraries, must be approved uncondi-
tionally by the N.C.A.S.C. or the State Department of
Education.

4., The school system must have a minimum
enrollment of one hundred students.

5. The rapport among the student body, faculty,
and administration must be acceptable by present day
educational standards.

6. The administrator must be willing to cooperate

with the 1nterh, end he must recognize the extent to
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which assistance and guidance are nesded by the intern,
1f the program 1s to reach professional significance.

7. The coopserating board of education must
approve the Internship program by 1issuing a regular
written contract to the intern, and adopt a resolution

to this effect.

Role of the Intern

Applications for internship are recelived 1in the
office of the Director of Teacher Tralning. Upon the
receipt of a request from a public school administrator
for an intern for the followlng school year, a
candidate 1s recommended and sent to interview the
prospective administrator. Usually during April or
May preceding the school year of internship, an
accepted candldate for internship, with hils college
adviser, plans a summer's program on-campus to serve
as a basis for the subsequent internship program.
Sometime during the summer session a meeting is
arranged for the cooperating school administrator, the
intern, snd the Director of Teacher Training., Hsere,

a complete dally schedule for the followlng school year
1is worked out. At the end of the nine months of
internship, the student arranges with his college

adviser the final summer's program on the campus,
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This completes his requirements for the master's

degree.

Role of the Universlity Consultant

The unlversity consultant works in close
connection with the cooperating school administrator
In supervising the lntern durlng the entire nine
months program. The unlversity consultant makes a
minimum of one vlsit a month to the intern in the
school where he 1s employed. He spends the entire day
evaluating the program and discussing problems with
both the intern and the public school administrator.
In additlon to these monthly meetings, the unilverslty
consultant conducts Saturday seminars on-campus,
on the average of once a month, where interns meet
for discussion of thelr program and the problems that
have arisen 1ln connectlon with it. ZEach intern is
expected to keep a day-by-day record of the problems
he has encountered, the solutions he worked out for
- these, and his appralsal of the results obtained.
University consultants are finding that such a day-by-
day record, properly kept, is an invaluable Instrument
in evaluating the student's progress and growth, and
in providing a basis for revising and improving the

program of supervision.
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In an interview with the writer (September 12,
1952) Dr. Neal commented upon the Southern Illinois
University prozgram of internship as follows:

We are now In our fourth year of internship, and
have been studying it very carefully. In the
evaluations from twelve interns and their principals,
we find nothing but good being said about the
program. So far as we can tell, internship has
greatly improved our relationships with the
cooperating schools. We feel that our process of
cooperat ive planning and evaluation 1s asdequate for

the present. Research along this llne 1is
contlnuing, and future internships may be modified
as a result of thils research--we should know more
two or three years from now. Our main problems
seem to be (a) securing qualified supervisory
personnel who have practlcal experience in the
public schools as well as having academic training,
and (b) the fact that we must use public schools
located more than 40 miles from the campus, thus
increasing the difficulties of supervision and
correlation with the campus program.

The Internship Program at

Teachers College, Columbia University®

Teachers College, Columbla University, offers
an internship program ln educational administration
for doctoral candidates. During the spring term, 1952,
the college enrolled approximately seven hundred fifty
school administration majors (including one hundred

fifty full-time students) and twelve internships were

5 Described by Dr. E. Edmund Reutter, Jr.,
Assoclate Professor of Education and Coordinator of
Internship Program, Teachera College, Columbia
University.
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served. A total of about fifty-three interns have
participated in the program since its inception in
1947. Most of these internships have been served
during the seventh year of the preparation program,
with a few at the post-doctoral level. Approximately
one~-third of the internships have been on a full-time
basls for one year, and two-thirds of them on a half;
time basis,

Although twenty-five different school-
communities (locations) have been used, one location
per Intern 1s the normal arrangement. The cooperating
school-commnities range in size from small villages
to large citles, with most of the internships being
served in small citlies of the five thousand to thirty
thousand population class. The average dlstance of
the community from the campus is approximately fifteen
miles. 8School-=communitlies are chosen for such
characteristics as the general quality of staff and
leadership in the school, breadth of opportunlty for
several kinds of internship experiences, and the personal
and professional qualities of the local administrator.

During the past three years, five internshlips
.have been served in the elementary school principalship,

eight in the high school principalship, seventeen in
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the superintendency, two iIn the State Department of
Educatlion, two 1ln professional magazine editorship,
and one 1in univeraity administration. Maximum credit
of twelve semester hours is allowed for internship
experiences. In addition to college credit, the
average intern receives a salary of approximately
$175 per month for half-time work.

The college provlides opportunities for interns
to get together in Informal sessions with college
faculty members, to talk over common problems,
Regular seminar sessions are also required, as well
as frequent conferences with the intern's college
advliser and with the local administrator under whose
direct supervision he 1s worklng.

The candidate is recommended for a particular
internship assignment largely on the basls of his
character, health, soclal maturity, and college
record. The Judgment of hls college adviser and the
coordinator of internshlps in these matters 1is
paramount. Two or more canBildates are recommended
for each job, snd the local administrator makes the
final selection. The intern is required to kesp
rather complete written records of his experiences

in the field, and to help prepare a jJjoint evaluation
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report (at the end of the internship periocd) in
cooperation with his college adviser and the local
administrator.

In an interview with the writer (August 26,
1952) Dr. Reutter commented as follows upon the
internshlp program at Teachers College:

l. Approximately 65 per cent of our graduate
studenta 1n educational administration (at the
doctoral level) have had administrative experience.
In general, those with previous experience do
not take internships. Last year we had eight
interns doing half-time work for a whole year,
and four spent full-time iIn internships. We are
fortunate 1n this metropolitan area in having
many opportunities other than internships for
students to gain practical experience in the fileld.,
Some work part-time in the Cooperative Project
in Educational Administration, some help 4in the
Metropolitan School Study Council, and others
assist in the Institute of Field Studles.

2. The requlred Internshlip seminar brings
together members of the faculty to work with interns
on problems brought ln from field experlences.
Several college staff members go out into the fleld
a great deal. These things have a wholesome
effect upon the total preparation program.

3. Interns have been unlformly enthusiastic
about the value of the internship program.
Favorable reaction has also been received from
superintendents and boards of educatlion. The
rapport (between the local school administrator
and the college representatives) established
prior to and during the internship has been of
great value to all concerned. 8o far we have
been fortunate in placing interns In situations
where they have had conslderable success,

4, The two basic problems of finance and
supervision are receiving close attention.
Although interns here receive higher salarles
than in most other sections of the country, many
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who could profit from internship experiences
cannot avall themselves of the opportunity because
of financial conslderations involving family
responsibillity. In the matter of supervision and
coordination, there is a need for improved
procedures so that college representatives will
have more accurate and complete knowledge
concerning what experience the local administrator
is giving the intern.

5. There 1s tremendous ilnterest in internship
programs today. Standard certificatlion in the
future may require internship of the inexperienced
administrator. The trend seems to be toward
increased emphasis upon tralning ln human relations
and group techniques. Posslbly the better
Internship programs of the future may be patterned
after medical internships--involving full-time
work for at least a year, and actually living
in the local community during the internship
period.

The Internship Program at University of Chicag06

Contrary to the reported finding of Wheaton's
sstudy,'7 the University of Chicago has no organlzed
program of internshlp in educatlonal administration.
However, some experimentation has been done slong thils
line in recent years. Dr. Reavlis placed three lnterns
(1944, 1945, 1946) in Oak Park and Chicago publilc

school systems. The interns served under top

6 pescribed by Dr. William Reavis, Professor
of Educational Administration, Unlversity of Chlcago,
and Dr. Cyrus Houle, Dean of Unilversity College,
University of Chilcsago.

7 Wheaton, Gordon A., op. clt.
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administrators in full-time internship work for a
period of one year. These three interns stepped
directly into responsible administrative positions
in Illinols, Wisccnsin, and Florida.

In an interview with the writer (Augsust 15,
1952) Dr. Reavis commented as follows concerning
internships:

l. The values of internship are obvious. We
had no trouble placing our interns in fine posi-
tions, and all three students spoke most favorably
of their iInternship experiences., However, our
university has not yet seen fit to establish a
policy which would encourage a contlnuing
internsnip prozram.

2. Internshlip should be of one year's duration.
It is most important that the 1Internshlp be served
in an excellent school system. Not everyone
will succeed as an intern. Probably only the
most promising candidates should particlipate
in such a program,

3. Internship should be provided durilng the
sixth or seventh year of preparation, 1.e.,
beyond the master's degree level. Each intern
should be closely associated with his college
adviser, as well as with the local administrator
who directly supervises his work in the field.
Instruction should be related by means of informal
conferences. The intern should receive at least
half salary during the period of his internship
and should alsoc receive credit from the university
toward his advanced degree.

Another phase of the experimentation in
internships conducted by University of Chicago was
described by Dr. Houle (interview with the writer,

August 15, 1952). Dr. Houle, commenting from the
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standpoint of a Unliversity Dean, spoke of six graduate
students who had interned for periods of one year each,
between 1940 and 1950, with title of Assistant to the
Dean. Their jobs involved work with people in the
fleld of adult education. These internships were not
directly related to the field of educational
administration in the publlic schools. Each intern
served as a staff offlcer to the Dean. Each was
responsible for office detail, and for one segment of
the adult educatlion program.

Dean Houle stressed the importance of the
evaluation sesslions conducted with each intern. A
deflnlte time was set aside once per month when the
LCean and ﬁhe intern sat down together and exchanged
viewpoints about the jJjob sltuation and the intern's
progress. The intern was free to ask questions about
the Jjob situation and why certaln things were done.
These evaluation sesslons were judged to be of value
to both participants. Dean Houle indicated that
internship should be reserved for the top students--
persons with outstanding abllity and personallity.

For such persona, he belleves the internship plan

is highly superior.
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The Internship Program at University of GeorglaB

The Unlversity of Georgia has an excellent
program of inservice trailning for practicing
administrators, and whille the progfam Incorporates
some of the principles and procedures of internship,
it 1s Dr. Sprowles opinion (expressed in an interview
with the writer, August 28, 1952) that the program
1s essentially different in purpose and organization
from internship as defined 1in this study. Further
correspondence between the wrlter and university
officials substantistes Dr. Sprowles opinion.
Accordingly, no detalled description of the University
of Georgia program is included in this study. It
seems8 appropriate, however, to make brief mention of
the fact that the Georgla program features universlty-
sponsored workshops and seminars for practicing
administrators, visitation by universlty professors in
local school systems, field studles, and efficlent
educational service to cooperafing school-communities.
These things are characterilistica of good internship

programs, as well as of inservice training programs.

8 pescribed by Dr. Lee Sprowlea, Associate
Professor of Educational Administration, University
of Georgia.
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The Internship Program at University of Manll;ndg

The University of Maryland enrolled approximately
elghty school administration majors (most of whom werse
part-time students) during the spring term, 1952, and
sponsored one internship during that term. The
internshlp program, which is organized on the basis of
full-time work for one semester, has served a total of
fifteen interns silnce its beglinning in 1947.

Internship experlences are normally provided 1n
the fifth, sixth, and sseventh years of the preparatory
program, depending upon individual circumstances.
Twenty-six different school-communities (locations)
have been used. Most of the Intern's time 1s spent
in one or two locatiocns. However, he usually spends
one or two weeks in school survey work and visitation
involving several locations, to supplement the balance
of the internshlip experience.

The cooperating school-communitles vary ln size
from small rural villages to large citles. They
include such locations as Washlngton, D. C.,

Rockville, Gambrills and Bladensburg, Maryland, all

9 pescribed by Dr. Clerence A. Newell,
Professor of Educational Administration, Unlversity
of Maryland.
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situated within a radius of twenty-one miles from the
campus. They are chosen on the basis of the
excellence of their school systems and staffs,
together wlth thelr provision for breadth of intern-
shlp experliences. From among these spproved school-
communities, the prospective intern and his
university adviser jolintly select the particular
location to be used. Then the intern, the unlvérsity
adviser, and the local school authorities Jointly
select the specific situation (or situations) for the
internship.

At present the intern receives no salary. He
may earn twelve tc sixteen semester hours of credit
toward the master's or doctor's degree. Durilng the
past three years, ten internships have been served in
the senlor or junior high school principalship, one
in the elementary school superintendency, one in the
National Education Association offices, two in county
supervisorship, and one in teachers college administra-
tion.

Types of internship experiences which have been
found to be most satisfactory include (a) conducting
community surveys, (b) supervising and improving
instruction, (c¢) working with groups of lay citizens,

(d) working with groups of students. There has been




164
a noticeably greater demand on the part of hiring
authoritles for graduates who have had internship
experlience than for those who have had no such
experience.

The prospective intern files a written applica-
tion for assignment to internship. This application
is filed with the college adviser several months
before the internship is to begin. Prior to
internship, the student confers with his college
adviser and with the local administrator who 1is to
supervise hls work in the Jjob situation. These
conferences are continued as needed during the period
of internship, and are supplemented by a regular
intern seminear held bl-weekly on the campus. The
intern 1s required to keep careful written records of
hlis work. These records are of value 1n the
preparation of a jolint evaluatlon report involving
the intern, his college adviser, and the local
administrator.

During the course of the internship period the
college adviser visits the scene of the intem's work,
for the purposes of (a) maintaining desirable relations
between the university and the cooperating school,

(b) helping the intern to adjust to the local situation,
and (c) working cooperatively with the local
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adminlstrator. Normally these visitations occur at
intervals of two weeks throughout the semester.

In an interview with the writer (October 30,
1952) Dr. Newell commented as follows upon the
University of Maryland internship program:

Our interns have been uniformly enthusiastic

concerning the value of their internship
experiences. We feel that the program is educa-

tionally sound and thoroughly desirable--particularly

with respect to the administrative provisions of
the program. Much stlll remains to be done in the
area of evaluating the experiences of the intern
end evaluating the growth of the intern. 1In
general, more emphasls needs to ke placed upon
the human relations aspect of professional
training. Internship experiences involving
leadershlp activlities of a democratic nature in
working with adults in group processes have a
parallel in on-campus commlttee work. Intern-
ship tends to make university work more realistic
and to give point and purpose to academic satudy.
We feel that our internship prozram has also
benefited the university by establishing closer,
friendller relations with local school-communities
in this area.

Other Internshlp Programs

The University of Pittsburgh 1s lnaugurating a

program of internship in educational administration
this year. The following description of this new
program 18 adapted from materials released August,
1952, by Dr. Willlam A. Yesager, Professor of Education
and Director of Courses in School Adminlstration,

University of Pittsburgh.
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The School of Education of the University of
Pittsburgh has entered upon a new prozram on the
~doctorate level for the preparation of educational
leaders for the public schools. In order to provide
for fleld experiences as a necessary part of that
program, two lines of experiences are in operation.
The first of these consists of fleld experiences
through fleld studies, the most significant aspect
of which is in educational surveys of school systems,
Each candidate for the doctor's degree 1n school
administration is required to participate in one or
more of these educatlional surveys. The second is the
internship. This statement concerns the latter part

of this program.

Nature of the Internship

In order to provide for adequate experiences
in the actual administration of a school system, the
internship has been generally accepted as the best
means of achievement. Comparable professional
fields of medlclne, soclal work, and publilc
administration offer excellent 1illustrations of
success in providing practlcal experilence through
this means. Medicine, partlcularly, has been

successful 1n utlilizing thse 1nternsh1p for this
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purpose. The purposes of the internship in educational
aduinistration are, flrst, to give the candidate a
better Insight in one or more selected school systems
Into the nature and scope of the sdministrative

process, in which he should be able to observe the

operation of the several functions of school
administration, such as the development of the
educational program, sound budgetary procedures,
relations with the board of education, supervision

of instruction, and administering teaching personnel;
and, second, to enable the candidate to actually

perform on the job some specific asslgnments for

which he must accept complete responsibility. Such
assignment might include any one or more of the
above, or any other assigned function pertalning to

the administration of a school system,

Internshlp FPlan

When the prospective intern has completed a
considerable body of his baslc preparatlion for the
doctorate (say sixty semester hours of his post-
graduate work), he is assigned to a selected school
system which may offer him opportunlitles for his
further development along lines suggested above.

This 1s ordinarily a half-time assignment. Normally,
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he reports to the school system the first three days
of the week. During this time he will be glven a
chance to observe the several functions of educatlionsal
admlinistration and of leadership in action. He willl
also be assigned the responsibility for one or more
speclific responsibllities to be agreed upon. These
tasks may be 1llustrated as follows: (1) conduct
a workshop fbr teachers, (2) assist in budgst
preparation, (3) make cost studies, (4) study the
community, (5) make pupll population studies,

(6) make bullding surveys, (7) set up a guidance
program, (8) set up a testing program, (9) set up a
pupll record program, and (10) set up a public school
relations program. Of course, there are many others.
These activitlies, however, should be so arranged as
to continue through a period of time and for which
the intern assumes almost complete responsibility.
The present plan contemplates that the intern
willl remain In the school system for a period of one
semester, although Cooperative Program in Educatlonal
Administration recommends that a year, 1f possible,
will be preferable. The student will receive
university credit equivalent to half time (six to
elight semester hours) for the Iinternship. He will
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also continue his university preparation (six to elght
semester hours).,

The intern sets up a schedule of activities,
keeps a day to day record of his internship, makes
observations of the operation of the school's program,
evaluates his own progress, and makes a report at the
completion of his internship. As an intern he should
recelive a designated tlitle, such as Asslistant to the
Superintendent, which is recommended. The
superintendent, or someonse delegated by him, becomes
his local sponsor, renders some supervisory service,
and evaluates the work of the intern on forms
prepared by the universlity. The university provides
supervision through plans and procsedures and
visitation to the intern on the job.

Payment for the services of the intern by the
school system is recommended up to $1500 for the
semester. However, any amount mutually agreed upon
by the school system and the intern will be acceptable.
It should be remembered that it will be difficult to
induce candidates for the internship to secure leaves
of absence, which will become necsessary ln most
instances for full-time graduste students, unless they
receive some compensation. It must be remembered also

that many of these likely young people have financlal
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obligations and must receive some financial support.
It is presumed, of course, that the nature of the
services which interns render to the school system is

such that value recelved is given. The school system

should receive benefit far above any expenditure for

services rendered.

Development of Educational Leadership, a Cooperative

Undertaking

The notion has come to prevall that the
development of educational leaders must become a

cooperative undertaking. Thls means that the university

will assume responsibllity for the institutional
preparation of the educational leader. School systems
must contrlbute thelr share in thls undertaking by
providing opportunities for these persons to secure
practical experiences essential to a thorough under-
standing of the function of educatlional leadership.

It is proposed that superintendents of schools should
assist also in sponsoring such persons in their school
systems by makling possible the above opportunitiles,

as well as assistiﬁg in the candldates' professional
development. This theory of cooperativs responsidbllity
has already been accepted in the medical program by

means of which interns are sponsored by staff
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physiclans and are pald while interning in their
hospltal work. It is also accepted in the fields of

industry and social work.,

Application

It 1is proposed that this program of internship
begin with the fall semester as of September, 1952.
Since budgetary provision will need to be made before
the end of the fiscal year, we are lnviting school
systems to make application for one or more of these
Interns at this time. In addlition, we are inviting
prospective Interns to make application, so that
leaves of absence may be secured for the fall semester
and octher necessary arrangements made, both by the
intern and by the local school system.

It should be added that thils program is
developing rapldly among the better institutions
throughout the United States, notably Teachers College,
Columbia University; New York University; Pennsylvanila
State College; University of Maryland; and others. It
should be emphasized that the assiznment of an intern
in school administration to a school system
contemplates that the 1ntérn will render services

to the school system in payment for the remuneration
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mutually agreed upon between the school system and
the intern.

The task of educational leadership in these
days 1s one of great significance. The problem is
not only to iImprove educational leadership in the
field of school administration, but to encourage
younger men to become qualified educational leaders
and to assume the responsibility of asslsting in the
direction of the great publlic school system. Ways and
means must be found within the profession itself for

the growth and development of its educational leaders.

The Unlversity of Iowa 1s also planning to

insugurate a new program of internships in educational
administration. Dr. Dan Cooper, Assoclate Professor
of Educational Administration, University of Iowa, who
has been inatrumental in planning this program, |
indicates (interview with the writer, August 26, 1952)
that he belleves internship to be a coming thing. He
suggests that it may gradually become a recognized
essentlial in the training program. He stresses the
importance of field trlps, visitations, and survey

work to precede internshlp experiences.
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Pennsylvania State College conducts an

Interesting type of internship program in which interns
serve a total of elght weeks, circulating through a
variety of adminlstrative positions. Normslly, this
rotation system al lows each intern to spend two weeks
with each of four different administrators. The
program has been in operation since 1947-1948, and
has been concerned exclusively with internships in
general administratlve positions (superinﬁendencies
and supervising principalships) rather than with
elementary or secondary school principalships.

Dr. O. H. Aurand, Professor of Educatlion,
Pennsylvania State College, 1s the coordinator of
this program. He reports (interview with the writer,
August 27, 1952) that reactions from both
administrators and interns have besen most gratifyling.
He feels that the breadth of experience occasioned
by the rotation system has some definite advantages
over the more common pattern of assigning the intern
to a single job sltuation for a full term. However,
plans are golng forward for additional experimentation,
and while Pennsylvanla State will continue to practlice
rotation of service with some interns, a few will
doubtless see service In different types of situations--

including assignment to one location for a full term.

-
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Duke University offers an internship program

for those seeking a doctorate degree in school
administration. The internship (which consists of
one full year's work) follows two years of residence
study beyond the master's degree. Professor E. C.
Bolmeierl® of Duke University reports as follows
concerning the value of the program:

"The Duke interns placed in public schools so
far declare that thelr experliences have given
them Inslghts into problems of school adminis-
tration that could not possibly have been
received in traditional course work. The value
of the program from the superintendent's polint
of view 1s indicated by the fact that, in all
Instances, the Intern has been offered a permanent
position in the system."

10 g, c. Bolmeier, "Internships in School
Administration™, The Nation's Schools, Vol. 50,
No. 5 (Novenmber, I952) p. 5o.




CHAPTER V

A COMPARISCN CF CERTAIN CEARACTERISTICS
C SELECTED PROGRANS OF INT=ZRNSHIF IN
EDUCATIONAL ADKINISTRATION

A. The Internship Program

Table 16 shows that in the six training
Institutions listed, a total of twenty-seven interns
were serving internshlps during the 13952 spring term.
Twelve of these internships (44 per cent) wers
sponsored by Teachers College, Columbia University.

In the same slx lnstitutions, where a total
of one hundred thirty-three internships have been
served since the programs started, fifty-three (40
per cent) were sponsored by Teachers College, Columbia
University, and twenty-five (19 per cent)by New York
Tniversity.

Internship experiences are normally provided
only in the seventh year (just prior to the doctorate
degree) at Teachers College, Columbia. A few
internships, primarily in college professorships,
have been offered at the post-doctoral level by
Teachers College, Columbia, as well as by New York
University. Other institutions reported that
internships are normally offered during the fifth
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COMPARATIVE ENROLLMENTS IN INTERNSHIP PROGRAMS#

No. interns
enrolled
spring term
19562

Total number
internships
served since
program started

Ball State T. C. S 18
New York University S 25
OChio State Unlversity 2 10
Southern Ill. Univ. 4 12
Te C., Columbia Univ. 12 53

1

Totals

27

15

University of Maryland

133

i

* Data secured through use of a status-survey
questionnaire (see Appendix B for copy of
questionnaire) with university offlclials conducting
internahip programs at Ball State Teachers College;
New York University; Ohio State University; Southern
Illinols University; Teachers College, Columbla
University; and University of Msrylend.
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year (Just prior to the master's degree) and during
the slxth and seventh years by those institutions
granting degrees above the master's. The pattern
appears to permit the serving of internships during
any year of graduate school preparation in at least

two of the reporting institutions (see Table 17).

TABLE 17

YEARS IN WHICH INTERNSHIP EXPERIENCES
ARE NORMALLY PROVIDED

S5th year | 6th year | 7th year | Post- }
(master's) (doctoral)] doctoral
sall St. T. C. x x
New York TU. x x x x*
OChio State U, x x
S. Ill. Unlv., x
T.C., Columbia x x
-
U. of Maryland x x i x i 1

# Reserved for Iinterns in professorship

The lack of uniformlty in internship programs
is not restricted to a conslideration of the year in
which such experiences are offered. A comparison .f
the time bases on which internships are organized 1n

the various institutions shows great varlatlon among
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the several programs--and in some cases extreme
flexibility within a single program. Obviously
there 1s no unanimity of thought as to what
constitutes a standard internship in terms of time

devoted to 1t (see Table 18).

TABLE 18
TIME BASES UPON WHICH INTERNSHIPS ARE ORGANIZED

Ball State T. C. Full time for one quarter

New York Unlversity Full time or part time,

depending upon the intern's
assignment, for one semester
or one academlc year

Ohio State University Full time (usually) for one
quarter in the beginning
Internship program. Full
time for one semester or one|
year in the advanced program

Southern Ill. Univ, Full time for one year (nine)
months)
T. C., Columbla Univ. Full time for some intern-

ships, and half time for
others, on a yearly baslis

Unlversity of Maryland Full time for one semester

Table 19 indicates that a total of elghty-seven
different schools and locations have been used by the
reporting institutions 1n connection with theilr

internshlip programs.
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TABLE 19

NUMBER OF DIFFERENT SCHOOL-COMRUNITIES
(LOCATIONS) USED BY SIX TRAINING
INSTITUTICNS FOR THEIR
PROGRAMS OF INTERNSHIP

Number

Ball State Teachers College 6
New York University 15
OChio State University 8
Southern Illinols University 7
Teachers College, Columbia 25
University of Marylend 26%

Total 87

¥ Report from University of Maryland
indicates that practically all of the
intern's time 1s spent in one location,
but that he may spend one or two weeks

in visiting schools, to supplement the
balance of his internship experience.

In the other reporting institutions,

the intern normally remains in one
location for the perlod of hils internship,
although visitation may precede or be
correlated with his internship assignment.

A comparison of types and sizes of school-
communities in which internships wers served shows
that each training institution utllizes a varisty of

local schools snd school systems in communities

ranging in size from small villages to large citiles.
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TABLE 20

DISTANCE OF COCPERATING SCHOOL-COMMUNITIES
FROM THE TRAINING INSTITUTION

Number of miles from Average
campus to most number
frequently used miles
locations
Ball State T. C. 41 90 25 0 39
New York University 40 30 20 8 29
Ohlo State University 10% | 10% | 10% | 10% 10
Southern Ill. Unlv. 97 50 40 9 49
Te Co, Columbla Unlv. 15% [ 16% | 16#% | 16% 15
University of Maryland 8 ¢16 22 2 12

# Average dlistance only was reported.

The data presented in Table 20 lndicate that
the average dlstance of the four most frequently used
internship locations from eaéh of the six reporting
colleges and universilties 1s 25.3 miles. 1In the
metropolitan areas of New York City and Washington
D. C. the aierage distance 1s less. Tralning
institutions located farther away from metropolltan
areas are obliged to use school-communities more
remote from their campuses, thereby causing more
difficulties in the proper supervision and integration

of the program.
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Only one of the six reporting institutions
(Southern Illinois University) has a written agreement
or contract with the cooperating school-community.
The training lnstitutlon pays the cooperating school
or administrator for supervising the intern's work in
none of the cases.

The two factors exerting greatest influence upon
the selection of school-comrmunities in which intern-
ships are served were reported as follows (see Table
21)

(a) Breadth of opportunity for several kinds
of internship experiences. .

(b) Personal and professional qualities of the
locgl admiristrator.

It is iInteresting to note that in only one
training institution does the intern's owsn effort
to secure a sultable location carry weight in
influencing his assignment to locatlion.

It is not surprising that seventy-one (73 per
cent) of the ninety-seven internships reported served
during the three-year period 1949-1952 in five
training institutions (see Table 22) were served 1in
superintendencies and grincipalships. Such positions
comprise the bulk of adminlstrative posts in the

fleld of education. More significant, in the writer's
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TAELE 21

FACTORS INFLUENCING CHCICE CF CCOPERATING
SCHCOL-CCUMMUNITIES USED FOR INTERNSHIP
PURPCSES BY SIX TRAINING INSTITUTICNS

Welght of Influence
____{(responses)
Greatest | Some | Non

Proximlty to the training
institution 6

Persocnal enc professional
qualities of the local 6
administrator

Request of the lccal school

for interns 1 ) 2
Special opportunlity for one

specific type of internship 2 3 1
experience

Breadth of opportunity for
several kinds of internship
experiences 6

General quallity of staff and
leadership in the local school 4 2

Arrangements made by intern
seeking training 1 5




TABLE 22

TYPES OF ADMINISTRATIVE PCSITICNS IN WHICH INTERNG HAVE SERVED 1949-1952

Ball New York | Ohio outhern| T. C., Unlv. o
State | Unlv, State U, ] Ill. U, Columbia | Marylan

Elementary School

Principalship 7 # 1 5 1
Sr. or Jr. High School

Principalshlp J‘ 2 5 S 10
Local Superlntendency 7 2 & 17
County Superintendency 1 3 2
Supervising (or 12 grade)

rincipalship 11 1 it

tate Dqgt. of Educatlon 2

Private School (K-12)
Directorship 2
Supervisor Student

Teaching 2

Professional Magazine
Editorship 2 2

School Architectural Firm 1
College Administration 1 1 1
State Survey as Consultant 2
Bxecutive Offices of N.E.A. T

Totals 19 22 # 6 35 15

# Numbers not given in response to questionnaire.

## No differentiation made between supervising principalship and superintendency, for

purposes of internship classificatlon.

£81
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oplnion, 1s the growing tendency to provide internship
experliences in other types of positions such as
(a) service in the state department of education,

(b) service with publishers of professional materials,
(c) work with school architectural firms, (d) state
survey and consultatory activitiles, and (e) executive
responsibility in professional organizations at the
state and national levels.
New York University has done a great deal to
promote internships of the more unusual types.
Walter A. Anderson, Chalrman, Department of
Adminlistration and Supervision, New York University,
says:1
"There is great need to prepare promising
young people for administratlive posts 1n state
snd national education agencles and orzanizations.
Ths chances are good that the young man or woman
who works closely with teop-flight educational
leaders 1n such sagencles and organizations and who
has competent guidance and supervision from a
university wlll receive unusuval preparaticn.
It is important that this type of intern have a
variety of administrative and supervisory
experiences, including those that take place in

the central office, In connection with research
studies, and in fleld services."

1 Anderson, Walter A., "Internships in School
Administration," The Nation's Schools, November,

1952, p. 53.
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E. C. Bolmeler, Professor of Education, Duke

University,2

reports an Iinternshlp currently being
served in the Speclal Devices Center at Port
Washington, New York, by a doctoral candidate who

is also a captain in the Army. Dr. Bolmeler points
out that "this intern's experiences 4in the develop=-
ment and utlillization of learning aids should suggest
deslrable adaptations tc public education and
administration."

Other possibilities for future internship
assignments include experiences with labor unions,
city administration, industrial personnel offlices,
chambers of commerce, and varicus social agencies
at the local, state, and national levels. Thers
1s also reason tc belleve that universitles might
well endeavor to help local school systems select
and train (by means of internship progrems) promising
teachers already employed In those school systems for
positions of administratlon.

The growing emphasis 1in programs of internshlp
upon the value of direct experlence in the area of
human relations (as opposed to practice in record

keeping, budget making, and routine adminlistrative

2 Bolmeier, E. C., Ibid., D. 55.
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detall) 1s illustrated by the data presented in Table
25. Although opinion is somewhat divided as to which
types of internship experiences have proven to be most
satlisfactory, there 1s more agreement concerning
success of Ilnternships devoted largely to working with
groups of students and with groups of lay-citizens
than 1s the case with respect to internships devoted
to followlng the routine of practicing administrators.

In response to the question, "Has there been a
noticeably greatsr demand on the part of hiring
authorlties for graduates who have had Internship
experience than for those who have had no such
experience?" representative officials in four
institutions answered yes. Two replies 1ndicated
1t was too soon to Judge.

All officlals questlicned were unanimous in
answering no to the following question: "Do you
believe that a young person 1sa apt to be more
successful in educational administration 1f he goes
straight through hils undergraduate and graduate
program, including internship, to the doctor's degree--
than if he interrupts hls formal training at the
bachelor's or master's level to teach for two or more
years, then completes his doctorate program, omittlng

internship?" In other words, the consensus of opinlon
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SATISFACTORY AND UNSATISFACTCRY TYPES OF INTZRNSHIP
EXPERIZNCES AS REPORTED BY SIX TRAINING INSTITUTIONS

What types of internship experiencses have been found
to be most satisfactory, fairly satisfactory, or least

satisfactory?

Type of
Experilence

Most
satis-
factory

Falrly
satis-
factory

Least
satlise
factory

No experi-
ence or

basls for
evaluation

Conducting
communlty 3 1 2
surveys
Working with
budget or
financilal ) 2 1
affalirs
orking with
records and
administrative 2 3 1
forms
Supervising and
Improving 3 2 1
instruction ~
orking with
groups of 4 1 1
lay cltizens
orking with
groups of 5 1
students
Followlng
routine of the
practicing 2 2 2
administrators

Other (specify): Conducting field research, work wit
staff personnel, plant and buslness administration,
auxiliary services, board of education mestings
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1s that a competent educational administrator needs
to understand teaching and to have had teaching
experlence. According to this report, internship is
no substitute for teaching experience in the prepara-
tion of principals and superintendents.

In reply to the question, "Has there been any
evidence of 'explolting' the intern (1.e., continuing
a learning expsrience, for the benefit of the local
school-community after that experlence has been
learned) ?" officials in four of the reporting
institutions answered no, while officlals 1in two
institutions answered yes. However, two of the no
answers were qualified'with a statement to the eoffect
that representatives of the training institutions are
obliged to be constantly on zuard against exploitation
of the intern. The conclusion i1s that danger exists
that the intern may be exploited, unless the university

exerclses close supervision of the 1lnternship program.

B. The Intern

Five out of the six reporting colleges and
universities state that the prospective lntern is
required to file with the head of the department or
his designated representative a written appllicatlon

for assignment to internship. This appllcation 1s
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filed several weeks or months before the starting
date of the proposed internship period.

The practlce of carrying academic coursses work
during the Iinternship period varies considerably.
Most of the institutions permit the intern to take
one or two academic courses during his internship,
but exceptions are so numerous as to render invalid
any conclusion that there is a definlte pattern
followed in the several institutions.

Southern Illinois Universlity requires interns
to live 1n the communities 1in which they are serving
their internships. The other five reporting institu-
tions have no such requiremsnt, although efforts are
made in some Instances for Interns to 1ldentify
themselves rather closely with local situations.

Four 4institutions report that thelr interns
recelve approximately half salary for their services,.
Salaries are paid by the cooperating school-
communities. In no case does the Iintern recelve
monetary remuneration from the tralning lnstltution.
Two institutions report that thelr interns recelve
no salary from any source at present, but express a

hope that thié condition may be modified in the near

future.
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In response to the gquestion, “What contact does
the intern have with hils college adviser (field sponsor)
during internshipf" all six reporting institutions
stated that conferences between the intern and his
college adviser were held (a) prior to assignment,

(b) at time of assignment, (¢) during internship as
neseded, and (d) at regular weekly or bi-weskly
intervals. A similar response was received in
answer to a question concerning conferences between
the intern and the local administrator who directly
supervises hils work in the cooperating school-
community. All six reporting institutions also
stated that each intern has one or more conferences
involving both his college adviser and the local
administrator. In addltion to thess scheduled
conferences, occaslional intern seminar sessions and
informal get-togethers for interns and college
facultyrmembefs are sponsored by all of the reporting
institutions. Regular Iintern seminars are reported
in four institutions.

Responses to the question, "Does the intern
have an opportunity to assume a substantlal status-
leadership role in staff meetings, staff committees,
and lay-citizens' groups?" were gualified by limiting

statements. The conclusidn is that such opportunity
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1s quite limited in many instances, depending upon

the situation.

The data presented in Table 24 show that many

factors are involved in choosing an intern for his

internship assignment. The factor having the greatest

welght of influence 1s the Jjudgment of a single college

faculty member. One of the factors having the least

influence is the intern's own request, Factors such

as scholastlc record, character, and social maturity

rank high.

TABLE 24

FACTORS INFLUENCING CHCOICE OF INTERN FCOR HIS INTERNSHIP

Welght of Influence
(check)
Greatest | Some | Nonel

Scholastic record and academic
rank

Judgment of a college faculty
member

Judgment of a committee of
collegs faculty

Character

Physical Health

Social maturit
Speaking ability

Personal appearsance

Success 1in previous job or
fleld experlence

Tntern's request for a particular
assigniment

L I t\’)1 G o
LV T upmdwﬁwwto

Choice by chance (first come,
first served)

o |~ = rﬁm = N
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Data concerning records which the intern is
required to keep during his internship are reported
in Table 25. Five of the six reporting institutions
reguire the 1nﬁern to keep a dally anecdotal record
of some kilnd; four require a comprehensive project
report and an evaluation paper; while only three of
the six institutlons require the intern to keep a
compllation of forms and procedures used by the local

school.

TABLE 25

WHAT RECORDS IS THE INTERN REQUIRED
TO KEEP DURING HIS INTERNSHIP

‘ Check
es | N

ally anecdotal record of actlvities,
problems and related theory
Comprehensive report of projects and
activities (at end of internship)
Compilation of forms and procedures
used by the local school
Evaluation of his internship experliences
(at end of internship)
Help prepare Jjoint evaluation report
(intern; college adviser; local admlnistrator

> > b o
I A I (I £ T

C. The College Adviser

All six institutions (Ball State Teachers
College, New York University, Ohlo State Unlversity,
Southern Illinoils University, Teachers College

Columbia University, and University of Maryland)




193
report that the college adviser (1.e., the university
faculty member who supervises interns in the field)
teaches other college classes in addition to his
dutles with the internship program. In none of the
six programs surveyed does a college adviser devote
full time to the internship program.

Some provision is made in five of the six
institutions for reducing the college adviser's
teaching (class) load in proportion to the number
of lnterns for whose guldance he is responsible.
Three institutlons make provision for reducing the
teaching load approximately one hour per week for
sach intern supervised. One institution reports a
two-hour per week per 1lntern reduction of teaching
load, and one institution reports a thres-hour per
week reduction on the same basls. No fixed plan
is reported in the remaining institution. The
concluslion is that the teachlng load of the college
adviser 1s reduced, on the average, approxlmately one
and one-half hours per week for each intern under his
guidance.

In reply to a question concerning how many
interns one person should attempt to supervise (full-
time work, including placement, visitation, guidance,

and evaluation) officials in the six reporting
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Institutions stated numbers ranging from eight to
twenty, with the average computed to be fifteen.
Teachers College, Columbla, prefers to spread the
responsibility for supervision of interns among
several college staff members, each of whom supervises
three to five Interns, rather than to have one person
supervise flfteen Iinterns as a full-time assignment.
Thls 1institutlion appears to be the only one of the
six in which the word "internship" 1s recognized in
the title of the person who dlrects the internship
program. E. Edmund Reutter, Jr., currently serves

in a position entitled Coordinator of Internship

Program. Thls position also carries with it a
professorlial rank which may vary from assistant to
fﬁil professorship, depending upon the individual who
occupies the position at a given time. In the other
Iinstitutions, the person who directs or coordinates
internships carries no speclal title with respect

to the internship program.

Responses to the question, "Does the college
adviser visit the intern at the scene of the intern's
work?" were unanimously yes. In four institutions,
the visitation program consists of sapproximately two
visits per term, each visit being one-half day 1in
length. One institution reports bi-weekly visitation
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during the first half of the semester, with less
frequent visitation thereafter, depending upon the
individual situation. Southern Illinois University
reports that the college adviser 1s an off-campus
consultant who visits the intern on the jéﬁ for a
full cday at least once per month.

The college adviser's responsibilities in the
several institutions are tabulated in Table 26. In
all instances his responsibilities include (a) main-
taining relations between the college and the
cooperating school-community, (b) helping the intern
to ad just properly to the local situation, and (c)
working closely with the loccal school administrator.
In three of the six institutions the college adviser
supervises the Internship work of the student, and
in only one institution does the college advlser work

directly with the cooperating-school staff,
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TABLE 26
RESPONSIBILITIES OF THE INTERN'S COLLEGE ADVISER

Is the college adviser (field sponsor) responsible
for:

gesponse
es | No
Supervising directly the Internship work

of the student? 3 3
Maintaining relatlons between cocllege and

cooperating school? 6
Helping the intern to adjust to the

local situation? 6
Working closely with the local

administrator? 6
Working directly wlth the cooperating-

school staff? 1 5




CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS CONCERNING
INTERNSHIP PRACTICES IN THE PROFESSIONAL
PREPARATION OF EDUCATICNAL ADMINISTRATORS

A review of the filndings of this study makes
possible the formulation of certain conclusilons and
recommendations concerning lIlnternship programs in

educational sdministration.

A. General Conclusions

There is llittle agreement among educators as

to what constitutes an "internship" in educational

adminlstration. Abbrevliated flelé experlences

involving observation and limited participation are
called internships In some localltles, while in

other aresas inservice tralnling programs for practicling
administrators are slimllarly designated. Between
these two extremes are Internshlip programs ranging

in length from twelve weeks on a part-time basls to
one year on a full-time basis and involving
experlences ranging from highly speclalized resesarch
in some particular phase of education to the broad
routines of the public school superintendency and

principalshlip.
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Representative, ongoing internship programs

vary significantly in their orzesnization, scops, and

supervisory procedures. Internships are cffered

at different gracduate levels in the several training
institutions; are organized on varying time bases;
have no common denominator as to types or extent of
administrative experiences provided for the intern;
anc are characterized by few common standards of

supervisory proccedures.

The number of internships anc the number of

institutions offering programs of internship are

incressing. Followlng the pattern of an expanded

prozram of off-campus student teaching at the under-
sracduate level, zraduate schools are seekinz additional
opportunities for sultable placement of interns

In educaticnal agministraticn. Several training
institutions have inaugurated internship programs
durinzg the past two years. New programs, now in the
planning stsge, are scheduled to be initiated in

the near future.

Internship programs are esteemed. College and

university officlals currently engszged 1ln directing
internship practices endorse such programs most

enthusiastically. Interns and local school
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adminlstrators are reported to be unanimous in their
favorable reactlons to the internship programs with
which they have been assocliated. There appears to
be a growing welght of opinlon in favor of internships,
as expressed by leading educators and professional
organlzatlions In the field of education. The volume
of professional literature dealing with internships

l1s also increasing.

There 1s general agreement concerning the value

of two oblectlves of programs of internshlip. These

objectives are:

(a) to develop better administrators than
could be developed in an on-campus program of largely
theoretical training,

(b) to guide the intern in better understanding
and evaluating theory in terms of practice.

These are the only two objJectives rated as
"smportant" or "very important™ by all twenty of the
leadling educators selected to serve as s Jury of

experts.

There 1s general agreement concerning the

acceptability of four criteria for evaluating

internship programs. These criterla are:
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(a) the internship should consist largely
of significant administrative work necessary to the
well-being of an on-going éducational program--not
so-called "made" work;

(b) the internship should provide substential
opportunity for creative thought and action on the
part of the lntern;

(c) the internship should make provision for
Jolnt planning, action, and evaluation by the intern,
hls college adviser, and the supervising administrator
in the cocperating school-community; and

(d) the internship should make provision for
flexlbllity 1n type of assignment to better meet the
needs and interests of the 1ndivlidual intern--as
determined by himself and his adviser(s).

These four criteria were rated as "fully

acceptable" by seventeen or more members of the Jjury

of twenty experts.

There 1s general acceptance of flve assumptions

which should underlle or be inherent in programs of

internship. These assumptions are:

(a) internship shoulé reduce the dualism

between theory and practice--1in the sense of

professional knowledge versus abllity to adminlster;
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(b) internship should have as 1ts central
purpose the professional preparation of the intern;

(¢) internship should promote desirable growth
of the 1ntern toward competent democratic leadership
in hls professlional relationships with school
employees, students, lay-citizens, and organized
community groups;

(d) internship, to be of maximum value to the
intern, requires his readiness in the areas of general
anéd professional educatlion;

(e) internship should provide opportunity for
the lntern to carry real administratlive responsibility.

Eighteen or more mewmbers of the Jjury of twenty
experts indicated agreement with each of these five

assumptions.

Internship programs lmprove relatlionships

between colleges and the cooperating school-communlties

in their respective areas. School systems and prac-

ticing administrators become acqualnted with new
ideas emanating from colleges, and the colleges I1n
turn become more acutely aware of problems and
practices in the fleld. Interns often serve 1ln a
liason capacity between colleges and local school

systems, with a mutually beneflclal result. Interns
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provide points of creative contact between the faculty

and staff of the local school and the faculty of the

graduate school.

Internship 1s an integral part of the total

preparatory program. The tendency in some instances

to dlvorce the internship from direct relationship
with other portions of the preparatory program
minimlzes 1ts effectiveness as an instrument for the
promotion of capabllity for future professional
growth. Confldence 1n the supervisory ability of

the local administrator does not preclude the
desirablility of continuing guldence and supervision
from the training institution. The potentlalitles

of the internship can be reallzed only by means of
three-way cooperation between the Intern, hls college

adviser, and the local adminlstrator.

Internship programs afford opportunlties for

raising the level of the profession. The close

relationship between Internshlp experlences In the
field and the instructional and research programs
on-campus facllitates the Ilmprovement of educational
services. As the local administrator helps prepare

young educators for administrative positions, he
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tends to develop a broader perspective and a greater

sense of responsibility to the profession.

internship emphasizes the meaning and
effective usage of professional knowledge and theory

in terms of practical situations. In 3o far as this

function 1s served, the internship 1s desirable.

As 1t goes beyond this function and attempts to
develop 1mitative proficiency in the mechanics and
techniques of school management routine, internship
becomes less deslirable. The gquallty of lnternship
experlence must be safeguarded by contlnuling coopera-

tive planning, analyzation, and evaluation.

Internship provides a continuing, comprehensive

experience in administrative responsibllity to one

significant school-community situation. This 1s a

feature which 1s unique in internship-type training.
It 1s superilor to a series of brief, disconnected
fleld experiences because it provides the Intern
with an opportunity to develop a "feel" for the job
in its entirety. In no other type tralning 1ls the

prospective administrator enabled to reallze thils

objective.
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Internship makes an impact upon the on-campus

program. By focusing attention upon practical problems
and sltuations in the fleld, internship stimulates
creative thinking and gives point and purpose to
academic study. Traditional line and staff relation-
shlps on-campus tend to be modified. More democratic
group processes are substituted for conventional

classroom procedure as professors, interns, and local

admlnistrators work together on-campus and off-campus
In a common professional cause. Materials for class

and semlnar study become more vital and significant

as problems brought in by Interns and practicing
administrators receive attention in the on-campus
program. The solution of such problems often demands
the assistance of experts 1ln the related disciplines
of soclology, psychology, public adminlistration, and
government, resulting in more effective use of the

total resources of the training institution.

Internship programs provide opportunitles for

professors to continue thelr own professional growth

and development. AS college professors visit interns

in the field and confer with local administrators,
they become more alert to contemporary field problems

and adminlstrative practlces.
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The size of the cooperating school or community

has no apparent effect upon the excellence of the

internship experience. Effective internships, as
reported by offlicials connected with all progfams
surveyed, were served 1n communlities ranging in size

from small villages to large clties.

The distance of the cooperating school-community

from the training institution has an effect upon .

supervisory provisions In internships. Proper

supervision and integration of internshlp programs
were reported to be less effective, or at least more
difflcult, where internshlps were served at distances

greater than forty miles from the campus,.

Three factors exert the greatest 1nfluence

upon the sslection of school-communltlies in which

internships are served. These factors are:

(a) personal and professional qualities of
the local administrator,

(b) breadth of opportunity for several kinds
of internship experlences,

(c) distance of the school-community from the

college campus.
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Reports from institutions surveyed indicate

that 73 per cent of all internships served during

the three-year period 1946-155Z were served in

supserintendencies anc principalships. More

speclalized types of internships, such as work in
executlive offices of state and national organizations,
professlonal magazine editorshlp, state department

of educatlon, educaticnal research, and college

administration, are receliving an increasinz amount

cf attention.

Opinion 1is divided concerning which types of

internships have proven to be most satisfactory.

In general, worx with students, staff, lay-citlzens,
and orzanized community zroups appears to be favored
over work with budgets, records, and administrative

forms.

Four factors exert the greatest influence upon

the choice of a graduate student for assignment to

internship. In order of their importance, as reported

by officials connected with all programs survsyed,
these factors are:
(a) judgment of a college faculty member,

(b) social maturity,
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(c) character,

(d) scholastic recoréd and academic rank.

There l1s danger that internships may be mis-

educative. Unless the quality of direct experience

1s properly safeguarded by means of cooperative effort
between the college and the local school, there is
danger that internship experiences may be so disconnected
as to defy integration; so repetitive of automatic
skills as to become narrowing; or so divorced from
acceptable theory as tc result in undesirakle learnings.
Without close supervision and guldance from the college,
the intern may be unable to discriminate between
deslirable and undesirable administrative practices
observed in the field situation. Blind following of
local example contrlibutes to the status-quo and may

be mis-educative in effect.

There 1s danzger that Interns may be exploited.

Care must be taken to see that the Intern 1s not sub-
jected to constant repetition of routine tasks 1n which
he has previously demonstrated hls competence, merely
for the benefit of the local school. He must be
permitted and encouraged to have a varilety of types of
administrative experlences, in sasccordance with his

needs and the scope of educational administration
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as a prolession,

Internship 1s only one of several methods by

which the preparaticn prograem mav be made more

efrfective. <Cther laboratory and fleld experlences may

be equally valuable in helping the prospective adminis-
trator tc understanc and sppreclate the proper relatfon-
snips of theory anc practice, and to further his
professicnal Knovledge anc competence. Tne experienced
acminlstrator may derilve more benefit from classrocm and
seminar study alcne, or frem fleld trips or survey work
comtined withh nls on-campus prozrar cf study--whereas
tne Irexperilenced tralnee may profit most from a continu-
inz experlence in adninistrative responsibiiity of an
internshliy; nature which enables him to develop a "feel"
for the Jjob in 1its entirety. Whatever method 1s used

to promote the effectiveness\of the preparatory prozram
for the indivicdual student, 1t siiould be reccgnized

tnat there 1s no essentlial dichotomy between thecry and
practice. Théory as taught in the classrcom may ve as
practical as practice 1tself. Practice without theory
13 barren ané¢ pointless. The cusllism between the two

is a cualism only in the sense that both are component
parts of the wacle. They cannot be separated except

for purposes of dissectiocn and analysls of the prepara-

tery process. In reality they are one. As internship
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helps to bring about a better balance in the function of
theory and practice in the preparatory program, it
serves a legltimate purposse. The same may be said for

other types of laboratory and field experiences.,

B. Recommendations

The internship should be standardized in terms of

the period of time devoted to it. C(ne school year 1is

considered to be the most desirable lenzsth of time for
Internshlip service. Internship-type expsriences of
lesser duration should be designated by other titles,

such as fielc practices or work experience programs.

The Internshilp should be served at the post-

master's level, preferably durlng the seventh year of

formal training. Wwith due regard for the excellent

master's degree program of internship conducted by
Southern Illinols Unlversity, it appears doubtful that
students by and large have acquired, prior to the
master's degree, sufficient administrative knowledge
and professional maturity to realize maximum benefit

from a responsible internship asslznment.

The internshlp should, at the doctorate level,

be an established part of the professional training of

all school administrators who have not previously
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demonstrated their competence in responsible

adminlistrative positions. Internship should be

optionally avallable to experienced administrators
also, in terms of thelr neseds and desires for
addltional training leading to more responsible or

different kinds of administrative positions.

Full-scale, full-time internship should be

preceded by other field experiences. Guided visits,

observations, fleld trips, participation in field
surveys and research, school study counclls, and other
laboratory-type experiences should be provided prior
to internship. The isolation of on-campus classroom
instruction from practice 1n'the field bodes 1ll for
the future of the profession. A varlety of laboratory
experlences both on-campus and off-campus enrlches

the total preparation program and makes for a mors
comprehensive and accurate concept of responsibllities

and opportunities in educational administration.

The 1l1nternshlp should provide opportunity for

judiclous use of graduate institution personnel,

including persons from filelds related to educational

administration. Any tendency to relegate total

responsibility to the local school administrator
should be vigorously resisted. Whille the local




211
administrator in hls own right assumes direct
responslbility for supervising the work of the intern
in the local situation, the training institution should
not rellnquish its responsibility for continuing
guldance of the intern during thls phase of his
professional preparatlion. Regular on-campus seminar
sessions 1involving other interns and members of the
graduate school faculty should be provided. Informal
conferences and dlscussion groups, together with
correlated reading and study should be encouraged.

The graduate institution should assume major res-
ponsibillity for relating internship experlences in
the field to the total preparatory program. This
presupposes effective usage of guldance services,

as well as material facilities and personnel resources

on-campus.

Administrators in cooperating school-communities

should be invited to partlcipate in internship workshops

and conferences. Members of the college faculty

should initiate workshops and conferences on the

basis of mutual respect and for the unifled purpose

of improving the quality of educational administratlon.
As administrators and college professors come to a

satisfactory understanding of the opportunitlies and
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responslbilities of Internships, cooperative effort
will be fostered. Both the college and the local
school will benefit. Such workshops and conferences
may well lead to Improved programs of preparation for
future school administrators ané improved educational

practice in the rfleld.

The Internshilp should include several kinds of

administrative experlences. The discovery and evalua-

tilon of an Intern's major strengths and weaknesses can
only come about through varied experiences in adminis-
tratlve work. Inasmuch as the future development of
an Intern in his total competence as an administrator
1s dependent upon thls assessment, he should have some
experience in each of such important areas 1ln educsa-
tional administration as

(a) personnel administration,

(b) administration of student activities,

(c) administrative relationships with members
of the faculty énd board of education,

(d) work with citizens' groups, and

(e) community surveys.

He might well be assligned major responsiblllty
in connection with projects 1n one or more of these

areas of human relatlionships. In additlion, an
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inexperienced intern should have at least brisef
experience in other areas such as
(a) budget and finance,
(b) records and administrative forms,
(¢) auxiliary services,
(d) school plant management, and

(e) dailly administrative routine.

The intern should keep adegquate records of

his internsinlip experisence. Such records should

include:

(a) an anecdotal account of his daily or
weekly activities, problems, and related théory;

(b) a report of special projects undertaken,
Including pertinent data relative to facts obtained,
procedures involved, and actlons taken or recommenda-
tions made;

(c) a compilation of materials, administrative
forms, equipment, organization, methods and procedures
used in the cooperating school-community;

(d) a final comprehensive evaluation paper
concerning the quallity and value of hils total

Internshlp experlencse.

The following criteria should be used for

evaluating the internshlp:
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(a) The internship consists largely of
significant administrative work necessary to the
well-being of an on-going educational program, not
so-called "made" work.

(b) The internship provides substantial
opportunity for creative thought and action on the
part of the intern.

(c) The internship makes provision for
continuling Joint planning, action, and evaluation
by the intern, his college adviser, and the local
administrator in the cooperating school-community.

(d) The internship makes provision for
flexibillity in types of assignments to meet
individual needs and interests, as determlnsd by
the intern and his professional associates.

(e) The internship involves the intern's continu-
ing administrative responsibllity to a particular
school-community situatlion for a considerable pseriod
of time, preferably one school year.

(f) The internship 1s served at the post-
master's degree level, preferably during the seventh
year of formal tralning.

(g) The internship provides opportunlity for the

intern to work, as an administrative asslstant, 1in
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democratic group processes involving lay-citizens
and school personnel in the cooperating school-
community.

(h) The internship provides the intern with a
varlety of administrative experiencses, both routine
and speclal, Including most of those common to the
administrative position(s) 1n which he serves his
Internshlp.

(1) The internshilp 1s integrated with the total
preparatory program by means of seminars, conferences,
correlated study, and other guildance and superviasion

of the intern by members of the college faculty.
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X

SURVEY~APPRATSAL QUESTIONNAIRE
Concerning Programs of Internship in Educational Administration

(name and position of person answering questionnaire)

i developed in an on-campus program of largely
* theoretical traininga

QTR RITITUTHT] ZRT

AT ¢ LT128]

Other objectives and/or comments: (please specify)

(mailing address) (date)
I OBJECTIVES

How do you evaluate the following objectives of an internship program? (check) :
f  very ] ot very :
: . . important iimportant :important :
" 1.: To make a gradual transition from preparation _ : :
© i to full-time administration., 3 : :
- 20, To put the ideal of "iearning by doing" into 3 : :
. Z practice at the graduate school level. 3 £ H
3.: To guide the interne in better understanding ¢ :
- and evaluating theory in terms of practices, : : £
s To instil in the intern an acceptable interpre=- : ; :
: tation of a code of professional ethics, : : :
5. To help the intern develop desirable profes~ i : Z
~__: sional habits, interests and ideals. : H :
5¢: To test whether more training is needed before : £ :
___: the intern begins full-time administration. H : Z
7.} To provide practical work experience with lay- : : :
: citizers in an ongoing educational program. i z

d+% To develop better administrators than could be :

STATLVTIITLIENNN 4
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II, CRITERIA

How acceptable do you find the following criteria for evaluating internship
programs?

1l The internship should consist largely of significant administrative work
necessary to the well-being of an on-going educational program--not so=-
called "made'" work,

‘ﬂ
o
Q
" Hﬂ
o
(2]

o, N

Tully acceptable
facceptable with reservations
inot_acceptable

Sery Important
important
not_very important

ety umimuj ot

- Lnub}um

i HIH%v 9

llyld o

Comment:

2. The internship should involve the intern's assumption of real and con-
tinuous administrative responsibility for the work he does and, insofar
as legally and/or morally possible, for the results of his work,

Zoheck
very important s E

important .
not very important ;

: c
{Tully acceptable T
tacceptable with reservations
inot acceptable

(04
0

Lum H T MU

1320 IR U

Comment:

3+ The internship should provide numerous opportunities for the intern to
serve as a status-leader in democratic group processes involving
teachers, students, parents, and other lay-citizens,

icheck : tcheck 3
Tully acceptable : very important H
acceptable with reservations : : fImportant ; =
not acceptable E "t inot very important F E

Comment:

L. The internship should provide substantial opportunity for creative
thought and action on the part of the intern.

:check = icheck =
Fully acceptable = very important -
acceptable with reservations- ¢ iimportant : ik
nhot acceptable H : inot very important 5 E

Comment.
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The internship should include a substantial amount of guided reading and
study designed to correlate the funded knowledge of the profession to the

practical situation at hand.

check :
Fully acceptable
acceptable with reservations :

7ot _acceptable H

:not very important

cheok :
ivery important z :
simportant IR 1,

Comment:

The internship should involve periodic visitation at the "scene of action®™
by the college-adviser (field-sponsor) for purposes of conferring with and
assisting the intern, and evaluating his work in terms of the local job

situation,

Fully acceptable 5
facceptable with reservations :

svery important

important

not acc epEabTe

Comment:

fnot very important

The internship should make provision for joint planning, action, and
evaluation, by (a) the intern, (b) his college-adviser, and (c) the super-
vi sing~-administrator in the cooperating school-community,

' chec
m[ acceptable
facceptable with reservations :
not acceptable

Lok

Comment:

rvery imporiant

l‘t‘j
1)
[2)

important

H LY
e /1 Tt

not very important

The internship should be served at or near the completion of the graduate
student's formal program of professional preparation,

not acceptable

Sheekl
R acceptable : z
acceptable wi reservations : H

Comment:

§HecE '

svery imporitant

Hmportant

;ot very important
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9. The internship should involve a considerable block of time, at least
(check) /I quarter/ 7 /I semester/ /] [l year/ 7 /2 years] ] on a full-time

basis, or the equivalent,

Check : {Check :
g acceptable : very important : :
facceptabie with reservations : HImport.ant : ~ s
inot acceptable z not very important z

Cormment:

10, The internship should make provision for flexibility in time allotment to
better meet the needs and interests of the individual intern--as determined by
himself and his adviser(s).

.. icheck : ‘ohack ;
iTully acceptable : E =very important :

5 2 et =

: simportant E

iacreptsole with reservations:
inot acceptable ]

tnot very important

Comment.:

11, The intermship should make provision for flexibility in type of assignment to
better meet the needs and interests of the individual intern--as determined

by himself and his adviser(s).

_ icheck : . ichecx g
ifully acceptab.e ] 5 ivery important E H
iacceptable witn reservations : Tmportant : T
inct_acceptable_ : 3 inut very important : E

Comment:

2. The internship program should be conducted at a respectable graduate level of
proficiency (i.e. meet recognized standards of accrediting agencies as to
qualifications of instructors, supervision, teaching load, material resources,
professional wthics, evaluation, credits, etc.).

| gggﬁpjébie witn reservations
‘not acceptable

not very important

, *Cheox : ) ' check :
iTully accaptabie E very important : 5
z important H H

UIUTL Y BT

slthinent

L1188 '3l
[ IOt

Comment:

A
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13. The internship program should not substitute an intern for a regular teacher
or administrator in the cooperating school-community (i.e. should not jeopard-
ize the continued employment and privileges of the complete, regular staff).

Theok - fcheck
acceptable ; - fvery important
acceptable with reservations Simportant :
not acceptable N ot _very important ;

Comment:

1h. Other criteria (specify):

15, Further comment:

note: Permission is requested to give credit to you for ideas and suggestions

given in your comments. Do you give permission to use your name in
connection with such quotations? Please check:




III. ASSUMPTIONS 228

To what extent do you agree that the following assumptions should underlie
programs of internship?

1l Internship should reduce the dualism between theory and practice (in the
sense of professional knowledge vs. ability to administer),
check

Comment:

aQ
2]
@
o

8 i
o
]
®
@
&
&

freservations

Yisagree

2. Internship should have as its central purpose the professional prepara-
tion of the intern--not economical educational service to the cooperating

school-community.
check - Comment:
‘apree
fagree with £
ireservations ¢
:leisagree :

3¢ Internship should promote rapid and desirable growth of the intern toward
competent democratic leadership in his professional relationships with
school employees and students,

£t check : Comment:

fagree
fagree with
freservations

disagree

110

he Internship should promote rapid and desirable growth of the intern toward
competent democratic leadership in his profesgsional relationships with
lay-citizens and organized community groups.

ichec : Comment:

hl‘l"l!l Hy

Zagree
fagree with
freservations

idisagree

Se Internship should promote rapid and desirable growth of the intern toward
social and enotional maturity.

.m-*.
¢ check : Comment:
:agree :
agree with £
freservations 2 >
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Internship, to be of maximm value to the intern, requires his readiness
in the areas of general and professional education (i.es he must possess
prior to internship, some breadth of general and professional education,
and some knowledge of the theory and practice of administration).

: check : Comment:

%agree
:agree with
ireservations

%disagree

Internship should substantially improve the quality of the total prepar-
atory program by providing individualized instruction and flexibility in
content and method to meet the peculiar interests and needs of the
individual trainee,

:z check Comment:

Ty

1

1

fagree
iagree with
reservations

e g

adi sagree

Internship should provide opportunity for the intern to carry real
adm:nistrative responsibility which is very beneficial to him in his
preparatory program.

. = check c £ Comment:
§agree

iagree with

Treservations :

gdisagree :

Other assumptions (specify):
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FUTURE FROGRAMS

What should be the internship program of the future (i.e. nature and scope
of experiences; tendency to become a requirement; part that field surveys
should have in the program; advisability of college-adviser 1livi in the
cooperating community while working with a group of interns; etc.%?
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Status-Survey Questionnaire

Concerning Selected Programs of Intermship in Educational Administration

(name and position of person answering questionnaire)

(name of training institution) (date)

The Program

‘NOe enrollea
Spring term 1952

1. [ Total No. School Admin, Majors (approxes )
" No. students taking internship ’l:«?‘gninﬁ

Comment:

No.

2, | Total number of students who have participated in the
i internship program tocdate:

3+ Years in which internship experiences are normally provided:

= Check

"P1Ith year (Master's)
- 5ixth Year

Seventh Year (Doctoral
Foat-Doctoral '

ke Time basis upon which internship is organized:

Weeks or months

F Full-time
" Half-time . )

One-fourth time
- Other (describe

- No.
5. { No. of different school-communities (locations) used | |

Noo .

6. "No. of different locations used by any one intern i
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Types of cooperating school-communities used:
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Check |
TRural
TVIllage or town gless than 11,999 pop.)
sm Ci \ - pop.)
. ge ¢ (30, C or more pop.)

Distance of cooperating school-communities from the training institution:

“Name of town {or school

~No, of miTes

Is there a written agreement or contract between the training institution

and the cooperating school-community?

Check | yes!: i ino i

Does the training institution pay the cooperating school or administrator

for supervising the intern's work? Check { yes: i i no

What factors influenced choice of cooperating school-communities used for

internship experiences?

Weight of 1niluence

(check)

Greatest ; Some :

None

Proximity to the training institution

Personal and professional qualities of the local
administrator

: Request of the local school for interns

pecial opportunity for one specilic type of
internship experience.

Breadth of opportunity for several kinds of
internship experiences

General quality of staff and leadership in the
local school

Arrangements made by intern seeking training

Other (explain)
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12, VWhat is the amount of credit toward the degree required or allowed for

internship experiences?
“Wo. of term hrs. (specily i%
semester hrae.)

“Master's program Doctoral proge

Minimum required -
TaxLmum aI%Eﬁed {total)
Maximum & lowed (one term)

Maximum % of total credits required Tor
degree which may be earned in internshiB

:( Comment. )

13. In what types of administrative positions have students interned during the
past three years?

No. of interns

Elementary school principalship

Senior or junior high school principalship
Local superintendenc;

Assistant superintenden
—County superintenden

Supervising principalship
i State Department of Education

. Other (explain)

1 What types of internship experiences have been found to be most satisfactory,
fairly satisfactory, or least satisfactory?

‘ No exper-
most fairly : least ience or
satis- : satis- | satis- 'basis for

me of Exgerience factog factog factog _evaluation
Conducti commun:i s 8
Working 3§th budge§z6r9§¥§§hciéf
affairs

Working with records and adminis-
trative formsa’

upervising and improving instruc-
tion -

wor, with grou ol L clitlizens
‘ Worll:c':%,v with rouP: of s;,qﬁents
Following rou%ﬁe of the practicing
administrators

Other (specify)




234
-l -

15. Has there been a noticeably greater demand on the part of hiring authorities
for graduates who have had internship experlence than for those who have had
no such experience? Check |yes | i inoi i .

Comment:
16. Do groups of interns have get-togethers sponsored by the college for talking
over common problems
. Check
 Yes | No_:Frequency
Informal sessions
Regular seminar sessions
~Ts the college stall represented
(Comment )

17. What kinds of professional and social activities are engaged in jointly by
interns and college faculty:

Check ;

Yes ; No : Frequency :
College departmental stal?l meetings ' F
Faculty-intern social activities i
(Comment )

18. Do you believe that a young person is apt to be more successful in education-
al administration if he goes straight thru his undergraduate and graduate
program, including internship, to the doctor's degree-~than if he interrupts
his formal training at the bachelor's or master's level to teach for two or
more years, then completes his doctorate program, omitting internship?
Check: ; yes i { ino i ! Comment:

19. Has there been any evidence of "exploiting" the intern (i.e. continuing a
learning experience for the benefit of the local school—commnniﬁy after
that experience has been learned)? Check: i Yes! } [moT
Comment:

The Intern

20. Does the prospective intern file a written application for assignment to

internship? Check: [ Yes: 7 {No | 7 If yes, when?

—




235
-5 -

21e Does the intern carry a program of academic course work during his
internship? Check: {Yes | 7 iNo | i If yes, describe:

23, Is the intern required to live in the community in which he is having his

internship experience? Check: [Yes | i Nb i i
24+ Does the intern receive a salary (or other monetamy remuneration) for his
services?
“Check
es No

“From the cocperatingﬁséﬁdﬁi;communifg;
From the train institution
—(Indicate approximate amount)

25. What contact does the intern have with his college-adviser (field sponsor)
during internship?
" Check

Conference prior to assignm

"Conference at time offass nment
Conferences during 1n€érn:§ip as needed
Conferences at regular weékly intervals

Other (describe briefly)

26, What contact does the intern have with the local supervising-administrator
during his internship?
Check

' Coﬁ? erence prior to assigpment
" Conference at time of assignment
Conferences during interns Ip_as needed

Other (describe briefly)

27. Does the intern have one or more conferences during his internship which
involve both his college-adviser and his supervising~administrator?
Check: [Yes [ i Mo ;
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28. Does the intern have an opportunity to assume a substantial status-
leadership role in:

Check
ies No

{ Stall meetings?
‘“SEETT;commig%éeET
 Lay-citizen's groups?

Other (specify)

29. 1Is the intern held directly responsible to the local supervising-administra-
tor for his action in the field situation? Check: T¥es | i _No |
30. What factors influenced choice of intern for his internship?
Weight of Influence
(check)

- Oreatest | Some ! None:

ocholastic record and academic rank

" Judgment of a college facully member
Judgment of a committee of college facully
Character

Physical health —
Social maturiE{

opeaki ability

Person appearance

Success in previous job or Iield experience
Intern's request for a particular assignment
Choice by chance (first come, first served)

Other (explain)

31, What records is the intern required to keep during his internship? |
ChecE

Yes | No

" Dally anecdoted record of activities,problems & related Uheory
Comprehensive report of projects & activities (at end of
internship)
Compilation of forms & procedures used by the local school
“Evaluation of his internship experiences (al end of internship
Help prepare joint evaluation report (intern; college-adviser;
local administrator)

Other (describe)

The college-adviser

32. Does the college-adviser (field-sponsor) teach regular college classes in _
addition to his work with the internship program? Check [ Yes | i{ Noi |
Other assigned duties or responsibilities? .




33.

k.

35

36,

37.
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What provision is made for reducing the college-adviser's teaching (class)
load in proportion to the number of interns for whose guidance he is
responsible?

Check

Approximately 1 hour per week for e€ach intern

Approximately 2 hours per week for each intern

Approximately 3 hours per week for each intern

Other (explain)

Does the college-adviser visit the intern at the scene of the intern's work?
Check: " Yes . : I No . 1 If yes, describe average number and
length of visits:

Is the college-adviser (field sponsor) responsible for:
. "Check

" Yes No

- Supervising directly the internship work of the student?

Maintaining relations between college and cocperatbing school?

Helping the intern to adjust to the local situatiion?

Working closely with the local administrator?

Working directly with the cooperating-schcol staff?

Other (specify)

What is the title of the college-adviser who supervises the internship
program? (specify)

How many interns should one person attempt to supervise (full-time work,
including placement, visitation, guidance and evaluation)?

Number of interns :

Further Comment:
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Interview Check-list

(name and position of interviewee)

(name ol tralning institution) (date)

l. What provision is made for flexibility in the length of time of the intern-
ship experience (i.es consideration for prior experience, demonstrated
ability in college work, etce)?

2, What provision is made for flexibility in type of assignment to fit the
needs of the individual intern (i.es use of guidance information, student's
own preference, faculty judgment, etc.)?

3. What impact, if any, is the internship having upon the rest of the prepara-
tory program (i.e. regular academic courses, the instructors themselves,
etc.)?
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L. What reactions have you had from students as to the value of their intern-
ship experiences?

S« What are the main strengths of the present program, as you see them?

6. Vhat are the main weaknesses or problems of the present program, as you
see them?

7. What do you consider to be the future of educational administration
internship programs in general (i.e. modifications as to nature and
- scope, tendency to become a requirement, etc.)?
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8, What are your plans or desires as to the future of this particular program?

(a) number of interns?

(b) length of internship period?

(c) more than one internship session per student?
(d) supervisory modifications?

(e) cooperative planning and evaluation?

(f) changes in types of internship experiences?

9« UWhat special qualifications or abilities should the faculty-adviser
(field-sponsor) possess to a marked degree?

10, How and to what extent is it possible for the intern to assume adminise
trative responsibility, when legal and moral responsibilities lie with
the practicing administrator?

1l Granting that it takes the practicing administrator at least a year to
know his own school-community sufficiently well to become really effective
in educational leadership, how can the intern expect to have a satisfactory
administrative experience in less time?
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12, Are there some kinds of learning found most easily in internships which
might well be brought into the more formalimed campus program, im the
interests of economy and efficiency? If s0, what are they - and to what
extent might they be brought in? (i.e. leadership activities of a
democratic nature in working with adults in group processes, etc,)
13,

How is the internship program benefiting or hurting the training institution
in its relationships with the cooperating school-communities?

1. General comment (including points of interest in the status-survey
questionnaire),



