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Eric h. Baber Abstract

This study was undertaken to ascertain the 
status of selected internship programs In educational 
administration; to make a critical appraisal of the 
major assumptions and issues inherent in programs of 
internship; to synthesize the opinions of twenty 
leading educators selected to serve as a jury of 
experts concerning desirable characteristics of such 
programs; and to formulate specific conclusions and 
recommendations relative to acceptable Internship 
procedures and practices In the professional prepara­
tion of educational administrators.

The normative-survey and survey-appralsal 
methods of educational research were employed in the 
procurement and treatment of data pertinent to the 
topic. Inquiry instruments consisted of (1) a 
questionnaire concerning internship objectives, 
assumptions and criteria, which was submitted to 
members of the jury of experts, (2) a questionnaire 
concerning the status of eight selected programs, 
which was submitted to college professors directing 
those programs, and (3) an interview eheck-llst, which 
was used as a guide for interviews with officials 
responsible for Internship programs In the following 
colleges and universitiess Ball State Teachers
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Collage, New York University, Ohio State University, 
Southern Illinois University, Teachers College 
Columbia University, University of Chicago, University 
of Georgia, and University of Maryland.

The number of Internships and the number of 
Institutions offering programs of internship are 
Increasing. Following the pattern of an expanded 
program of off-canqpus student teaching at the under­
graduate level, graduate schools are seeking addi­
tional opportunities for suitable placement of Interns 
In educational administration. There appears to be a 
growing weight of opinion favoring Internships, as 
expressed by leading educators and professional 
organisations In the field of education.

Representative, on-going internship programs 
vary significantly In their organisation, scope, and 
supervisory procedures. There Is little agreement 
among educators as to Just what constitutes an 
"Internship1* In educational administration. Opinion 
Is also divided concerning which types of Internships 
have proven to be most satisfactory. In general, work 
with lay-cltlsens, organised community groups, school 
staffs and students appears to be favored over work 
with budgets, records, administrative forma, and office
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routine.
Results of the study indicate that internship 

is in some respects superior to a series of brief, 
disconnected field experiences because It provides 
the intern with opportunities to develop a "feel*1 for 
the Job In Its entirety. The weaknesses of Internship 
center around the difficulties Involved In off-campus 
supervision and the lack of proper relationships 
between extended field experiences and the on-campus 
programs of instruction and research. At its best, 
internship (1) guides the intern to a better under­
standing of theory In terms of practice, and (2) 
promotes desirable growth of the Intern toward com­
petent democratic leadership.

Criteria for the evaluation of programs of 
Internship Include the following* Internship (1) 
consists largely of significant administrative work 
necessary to the well-being of an on-going educational 
program, (2) provides substantial opportunity for 
creative thought and action on the part of the Intern, 
(3) makes provision for continuing three-way planning, 
action, and evaluation by the Intern, his college 
adviser, and the local administrator In the cooperating 
school-community, and (4) makes provision for
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flexibility In types of assignments to meet individual 
needs and interests*
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CHAPTER I

INTRODUCTION 

Introductory Statement

A nationv.'iae mobilization of professional, adrnin- 
istrational and institutional resources focused upon the 
continued improvement of educational administration has 
enveloped since 1949 with the organization of the Cooper­
ative Program in Educational Administration, sponsored 
by the Kellogg Foundation. The CPEA has enlisted the 
active participation and support of thousands of educa­
tional administrators and representative professional 
groups in a comprenensive action-research program 
relating to all phases of educational administration.

An important part of the study being carried on 
by the CPEA and other professional groups deals with 
the professional preparation of educational administra­
tors. This portion of the nation-wide study received 
its initial impetus two years prior to the formation 
of the CPEA. In 1947 members of the National Conference 
of Professors of Educational Administration, meeting in 
Ithaca, New York, instituted a continuing study and 
research program dedicated to the improvement of the 
professional preparation of school administrators.
This study, correlated with the work of the CPEA since
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1949, has led to the modification of training programs 
in many institutions--and will doubtless become even 
more effective in the years ahead. It is with one phase 
of the preparatory program (i.e. internsiiips in educa­
tional administration) that this thesis concerns itself. 
The writer hopes this investigation may supplement the 
work, of other individuals and groups actively interested 
in the improvement of the quality of educational leader­
ship in the United States, and serve to clarify issues 
and thoughts relative to the nature and desirabi lity 
of internship experiences in the professional prepara­
tion of educational administrators.

Purpose of the Study
It is the purpose of this study to:

1. Ascertain the present status of selected 
internship programs in educational admin- 
is tration•

2. Analyze the major assumptions and issues 
inherent in programs of internship in 
educational administration.

3. Present the opinions of selected educa­
tors concerning objectives and criteria 
considered important in such programs.
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4. Recommend desirable procedure and

practice for programs of internship in 
educational administration.

Problems of the Study
This study undertakes to:

1# Describe eight established, representa­
tive programs of internship in educational 
administration located east of the Missi- 
sissippi River. These programs are
conducted by the following institutions

1of higher education:
Ball State Teachers College
New York University
Ohio State University
Southern Illinois University
Teachers College, Columbia University
University of Chicago
University of Georgia
University of Maryland

Based largely upon the findings of Wheaton*s 
study of 1950 (see p. 11 ): Wheaton, Gcrdon A., A
Status Study of Internship Programs in School Adminis- 
tration (typewritten doctoral projecFX New York: Teach­
ers College, Columbia University, 1950.



2. Compare certain characteristics of these 
on-going programs of internship with 
criteria approved by a jury of experts,

3, Analyze the major assumptions and issues 
inherent in programs of internship in 
educational administration, as they relate 
to the total preparatory program,

4„ Synthesize the opinions of twenty selected 
educators relative to objectives, assump­
tions, and criteria for evaluation of pro­
grams of internship in educational admin­
istration .

5, Conclude, upon the basis of data presented in 
this study, which internship procedures and 
practices are most desirable in the profes­
sional preparation of educational administrators

Sources of Data
1. A status-survey questionnaire prepared for 

presentation to officials responsible for 
conducting the eight selected programs of 
internship,

2* An interview check-list prepared for guiding 
interviews with officials responsible for 
conducting the eight selected programs of 
internship.



3, A survey-appraisal questionnaire prepared 
for presentation to a jury of twenty 
selected experts.

4. Available professional literature and other 
written materials dealing directly with 
administrative internships and assumptions 
about the training needs and processes of 
learning involved in such programs.

Procedures
1. Review of available professional literature 

relating directly to the topic of the study.
2. Preparation of the three inquiry instruments 

listed under "sources of data."
3. Distribution of status-survey and survey- 

appraisal questionnaires.
4. Interviews with officials responsible for 

conducting those programs selected for 
detailed study.

5. Collection and tabulation of data.
6. Critical appraisal of data.
7. Formulation of conclusions and recommenda­

tions •



Methoas of Treatment
This study makes use of the normative-survey and 

the survey-appraisal methods of educational research in 
the procurement and treatment of data pertinent to the 
topic•

The formative-Survey Method 
This methoa seeks to answer the question, "what 

are the real facts with regard to the existing con-
paitlons?" By the use of questionnaire, investigation 

and interview, it "surveys'1 and gathers data regarding 
"normative" (i.e. normal or typical) conditions which 
prevail in a group of cases selected for study.

The Survey-Appraisal Method
This procedure involves direct judgment and

rating or classification according to subjective values.
while it is not entirely satisfactory from a scientific
standpoint, it is perhaps the most practical approach
to problems dealing with human relations.

Appraisal leans more heavily upon the human 
element than do objective sciences, for 
appraisal is undertaken for the specific 
purpose of including the human element.^

^ Good, Carter V., - Barr - Douglas, The Methodology 
of Educational Research, New York: D. Appleton-
Century Co., T935. Tp^ 286)

3Ibid., p. 411.
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Educational science is represented by the view­

points of educational professors as well as by prac­
tices in the field. The improvement of practices in 
the field is in part dependent upon the insights and 
perspectives held by the professional group. The two
are interrelated and it is logical to suppose that
surveys which bring the best of educational thought to 
bear upon practical problems may make some contribution 
to educational science— and thus Influence future 
practices.

A legitimate use of the questionnaire or inter­
view is to obtain information concerning the attitude or 
opinion of persons questioned toward various problems, 
conditions or issues. The following point of view is 
held in regard to opinion surveys:

The hastily expressed opinions of a large 
number of judges of varying merit are
probably of less value than the mature
judgment of one or two experts who have 
the question clearly in mind and who are 
able to qualify their answers appropriately.4

In accordance with this thought the writer de­
cided to question a group of twenty educational leaders 
of national repute, rather than to submit questions to 
a larger number. These twenty persons were selected

^The Q,uest lonnalre. Research Bulletin of the 
National Education Association, Vol. VIII, No. 1,
January 1930. p. 18.
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as a jury of experts on the basis of their representa­
tive positions and first-hand knowledge of internship 
programs. The jury includes professors of educational 
administration, practicing aaministrators, officials 
of professional organizations, directors of internship 
programs, and other individuals believed to be author­
ities on internships:

1. Anderson, 'waiter A.
Professor of Education and Chairman, 
Department of Administration ana Supervision, 
School of Education, New York University.

2. Arnold, William E.
Professor of Educational Administration, 
School of Education, University of Penn­
sylvania.

3. Aurand, 0. H.
Professor of Educational Administration and 
Coordinator of Internships, School of Educa­
tion, State College, Fenns2/rlvania.
Borgeson, Fritz C.
Professor of Education, and Coordinator of 
Internships, School of Education, New York 
University.

5. Butterworth, Julian E.
Professor of Education, School of Education, 
Cornell University, (retired)

6. Campbell, Clyde M.
Professor of Education and Head, Department 
of Educational Administration, School of 
Education, Michigan State College.
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7. Campbell, Roald P.

Associate Professor of Education and 
Coordinator of Internships, School of 
Education, Ohio State University.

8. Cocking, baiter D.
Editor, The School Executive magazine*

9. Cooper, Pan H.
Associate Professor of Educational Admin­
istration, School of Education, State 
University of Iowa*

10. Elliott, Lloyd E.
Associate Professor of Educational Admin­
istration, School of Education, Cornell 
Uni versity.

11. Pischer, John E.
- : uty Superintendent of Schools, faitimore, 
Maryland, and former Coordinator of Intern­
ships, Teachers College, Columbia University.

12. Holms ted t, Rale igh
Professor of Education, School of Education, 
Indiana University.

13. Eisner, Paul c_.
Superintendent of Schools, llencoe, Illinois.

14. Uewell, Clarence E.
Professor of Educational Administration and 
Coordinator of Internships, College of 
Education, University of Maryland.

15. Pierce, Truman M.
Professor of Education and director, CPEA 
Center, C-eorge Peabody College.
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16. Rehage , Kenneth jr.

Associate Professor of Education, and staff 
member CPEA Center, University of Chicago.

17. Reutter, E. Edmund
Associate Professor of Educational Adminis­
tration and Coordinator of Internships, 
Teachers College, Columbia University.

18. Rogers. Virgil M.
Superintendent of Schools, Battle Creek, 
Michigan, and President, American 
Association of School Administrators.

19. Thurston, Lee M.
Superintendent of Public Instruction for the 
State of Michigan, former President of Chief 
State School Officials organization, and 
Dean-elect, School of Education, Michigan 
State College.

20. Yeager. William A.
Professor of Education and Director of 
courses in School Administration, University 
of Pittsburg.

Limitations of the Study
1. This study does not attempt to make a compre­

hensive examination of all Internship programs. 
The eight programs selected are believed to 
be representative (see Selection of Programs. 
p. 11) of this type of training, and for pur­
poses of analysis to provide a fair sampling 
of the problems, characteristics and oppor­
tunities of all such programs.



2. This study is restricted to internship
experiences in educational administration 
at the graduate school level,

5. The data obtained, while largely subjective 
in nature, are similar in type to data used 
in many recognized studies dealing with 
educational problems and practices.

Selection of Programs
Wheaton’s study concerning che status of in- 

ternships in educational administration in 1949-50'-, 
surveyed 152 colleges. Seventeen of these colleges 
were operating; what they termed internship programs, 
i n d u c i n g  nine colleges where only one or two intern­
ships were being served in 1949-50. The four institu­
tions which sponsored the larger numbers of such 
internships in 1949-50 were:

program
started

University of Georgia 13 interns 1947
Ball State Teachers College 10 interns 1949
Teachers College, Columbia 7 interns 1947
New York University 7 interns 1949

The University of haryland, while sponsoring 
only two internships in 1949-50, was reported to have

Wheaton, Gordon A., A Status Study of Internship 
Proprams in School Admin1s tration, ^typewritten doctoral 
project) New York: Teachers College, Columbia University, 
1950.
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trained a total of nine interns since the program was 
started in 1947.

The University of Chicago, also sponsoring only 
two internships in 1949-50, had started the internship 
program .."prior to 1940" according to the V.heaton report, 
and listed an approximate total of 150 interns as having 
participated in the program since its beginning. This 
total of 150 is considerably greater than the totals 
listed for the other institutions--33 for University 
of Georgia, 26 for Teachers College, Columbia Univer­
sity, 10 for Ball State Teachers College, and 7 for 
New York University.

Southern Illinois University, which started its 
program in 1949-50, and sponsored five internships 
during that year, seemed to be representative of the 
two or three smaller institutions operating such 
programs.

Ohio State University, which started its program 
too recently to be Included in the Wheaton report, is 
included in this study because of the unique nature of 
its internship program. This institution,provides for 
a beginning internship experience at the master’s 
degree level, and an advanced internship at the doctor­
ate level.
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The eight colleges and universities mentioned 

above were selected for detailed consideration in this 
study. They represent institutions of varying sizes 
and locations, where the greater number of interns in 
programs of internship receive the most experience, 
according to obtainable reports. All programs east of 
the Mississippi River which have been in operation for 
three or more years, and which have sponsored a total 
of six or more interns, are believed to be represented 
in this study. The eight programs selected are not 
necessarily the best programs in current operation.
Mo attempt has been made to judge their excellence or 
effectiveness, as compared with newer programs which 
have sprung into being since 1949-50. However, on the 
basis of Wheaton’s report and other available informa­
tion, it seems reasonable to assume that the selected 
programs reflect some, if not most, of the better 
thought and action connected with the operation of 
programs of internship in educational administration.

In addition to the eight colleges and universi­
ties selected for detailed suty, reference is made in 
this thesis to other excellent internship programs such 
as those conducted at Pennsylvania State College and 
Duke University.
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Many words commonly used in educational 
writings are subject to some variations in meanings.
To avoid misunderstanding and misinterpretation, as 
far as possible, the following terms are defined 
according to their intended meanings in this investi­
gation.

Field Experience 
This is a comprehensive, flexible term intended 

to include all types of educational experiences under 
the sponsorship of the training institution (or in an 
inservice position) which occur In on-going school or 
community situations. Field experience as defined here 
is meant to include observation, participation, or 
survey work, or any combination of these. The term 
field experience is equally applicable to a 60-minute 
visitation in the state department of education; an 
observation of a teachers' meeting; or a full-time 
administrative position. Field experience does not 
imply any particular length of time, or any particular 
type of educational experience, other than It must in-

f

volve an on-going school-community situation and person' 
nel not exclusively connected with the trainee's 
classmates and Instructors. Field experience, in
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general, serves the purpose of placing stuaents out of 
college classrooms to see and/or take part in other 
educational programs. It usually carries the connota­
tion of some educational supervision in connection with 
the experience.

Field Practice
This is a type of field experience which involves 

some participation (other than observation) on the part 
of the trainee. It may be a very limited kind of 
participation, or it may involve major responsibility 
in a full-time position.

Internship
Internship is a type of field practice engaged 

In near the end of the trainee's formal preparation 
program which involves a continuous field experience 
or a series of closely related experiences in respon­
sible participation in any on-going school-community 
situation. This presupposes a sufficient length of 
time to distinguish It from a field trip or visitation. 
The exact length of time Is a matter of controversy.

Clarence A. Newell defines internship in this
manner:

. . . an internship (in educational adminis­
tration) may be defined as a phase of professional
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education in which a student nearing the 
completion of his formal preparation works 
in the field under competent supervision for 
a considerable block of time for the purpose 
of developing competence in carrying admin­
istrative responsibilities.8

Other authorities are more explicit as to the 
time element, stating that internship must involve 
half-time or full-time work for a quarter or a semester 
or a school year. For the most part, however, those 
who have defined internship seem content to leave the 
time element as a variable.

Earlier references to internship seem to be
less restrictive concerning the time to be spent in
programs labelled internship. One writer says:

The internship problem a student undertakes 
may be anything of administrative significance 
--an age-grade study, a survey, the making of 
the annual budget, a system of records, etc.
He might go into the school system for one day 
per week for a period of time--or perhaps every 
day for a full quarter.8

8 Newell, Clarence A., Handbook for the Develop­
ment of Internship Programs in Educational Administration, 
New York: CFEA, Teachers College, Columbia University, 
1S52, p. 4.

7 For more specific information on the time 
element, see p. 49.

8 Haggerty, M. E., Training the Superintendent 
of Schools, Bulletin of the University of Minnesota,
Vol. XXVIII, No. 17, April, 1925.
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More recent discussions.of internship indicate 

somewhat better agreement among educators as to the 
length of time which should be devoted to internship.
YV. S. Vincent® contends that the time issue still 
needs to be tested by practice, but that six weeks to 
one semester should give the intern confidence to 
enter the field as a practicing administrator. The 
pattern in present practice seems to be a full-time 
internship experience for at least one quarter or one 
semester. Maximum time in general usage is full-time 
internship for one school year.

Some educational writers make no specific men­
tion of the time necessary for a satisfactory intern­
ship*

The internship for the superintendency consists 
in apprenticing school administration students, 
either curing their final year of preservice 
training or immediately after its completion, 
to assist some active superintendent, to work 
under his airection and supervision, as well as 
under that of the training institution.10

For purposes of this study, internship in edu­
cational administration may be regarded as continuous 
field practice involving administrative tasks and

® Vincent, V.. S., "Experience School for Admin­
istrators", School Executive, Vol. LXVIII, March. 1949,
pp. 37-40.

10 Fittenger, Benjamin ?., Local Public School 
Aoministration, Mew York: MeOraw-Hill Book Company, Inc., 
1951. o. 103



18
responsibilities under the joint supervision of the 
training institution and the cooperating school- 
community, for a period of time ranging from three 
months to a year.

Work Practice or Practice Work 
These terms are used in their common meanings, 

and are distinguished from field practice only in the 
sense that practice work may involve work of a practical 
nature in the training institution, as well as in the 
field.

Cooperating School-Community 
This term refers to the local school or commun­

ity (or both) in which the intern serves his internship. 
It is sometimes used in the sense of a single school 
or school system as a community in itself--and at other 
times it refers to the local community in general. It 
is broadly interpreted to mean the on-going educational 
program or situation to which the Intern is assigned, 
and includes any educational agency (such as the state 
department of education) which cooperates with the 
training institution in providing a suitable situation 
and location for internship experiences.
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Supervislng-Admin is trat or 

This term refers to the practicing administrator 
in the cooperating school-community who directs and 
supervises the work of the intern In the local situation.

College-Advlser 
This term refers to the college staff member 

assigned by the training institution to personally and 
directly supervise and sponsor the field practice 
program of the Intern. It is the college-adviser*s 
responsibility to coordinate the student's Internship 
learning experiences with the total preparatory program; 
to foster and coordinate desirable relationships between 
the training institution and the cooperating school- 
community; and to guide and evaluate the intern's work 
during the period of his internship— all in the interests 
of the intern's effective growth in administrative 
knowledge and ability.

Orientation to the Study
Educational administration Is a highly special­

ized profession. Individuals and groups of educational 
administrators over a period of years have entertained 
a growing sense of concern regarding the basic issues 
and procedures in the preparation of educational admin­
istrators. They believe that educational leadership
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of the right kind is important to a democracy.

Most educators agree that society will continue 
to change, and that education can in some measure direct 
that change. But there are at least two schools of 
thought concerning types and degrees or emphases needed 
in the training programs or prospective administrators, 
in order that these persons might be properly prepared 
to assume runctional status-leadership roles in the 
educational world. These two schools or thought are 
by no means mutually exclusive in all their character­
istics, although they do represent points or view which 
are divergent in some respects.

Concepts or haucational Administration 
There is, in the Tirst instance, the more 

traditional school or thought which views educational 
administration largely as the application of’ selected 
knowledge, skills and techniques drawn rrom the Tunded 
prol'essional knowledge and experience or the proression 
itseir. hithin this concept, the content and method­
ology or the preparatory program is based upon 
occupational analysis, and a study or what past experi­
ence has proven to be or value in administrative 
procedures and practices.

Persons who subscribe to this concept advocate
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a thorough knowledge of the specific information which 
has been judged to be most helpful in enabling practic­
ing administrators to cope successfully with their 
problems. They recognize the importance of placing 
trie trainee in a practical situation where he can 
watch and follow the example of a successful adminis­
trator in the field, and they approve of internship 
on an apprenticeship basis.

In the second instance, there is emerging a 
school of thought which puts less of a premium upon 
the selected techniques and prescriptions which 
comprise the bulk of many existing curricula, and 
places more emphasis upon an understanding of the 
reasons for various administrative practices and pro­
cedures. Proponents of this point of view believe 
that if educational administration Is to be an instru­
mental agency in education for social change and 
adaptation, it must concern Itself more with why things 
should be cone. Otherwise the traditional patterns of 
what things to do and how to ao them will tend to 
become crystallized in the administrative process, as 
indeed they have already cone in many places.

This second school of thought seems to conceive 
of educational administration as being democratic 
leadership in releasing the personality potential and
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cooperative ability of each individual. It does not 
consider administration as authority alone, or as the 
application of a set of arbitrary regulations, or as 
a ready-made mechanism responsible only to itself—  

but rather as a means for the Improvement of educational 
service through democratic group processes and the 
application of critical Intelligence to the problem 
at hand.

In this frame of reference, educational admin­
istration as a leadership process concerned with educa­
tional service makes use of the method of intelligence 
and democratic group techniques in evolving plans of 
action. It directs the carrying-out of these plans 
from the standpoint of status-leadership, or represen­
tation of group will. It fosters group dynamics In 
continuing study and effort to adapt to changing 
conditions; to bring about better coordination; and 
to evaluate services. Administration is something to 
be developed or brought out of the educational circum­
stances in a particular time and place, and of a 
particular individual, group or community. It is 
constantly being refashioned In the light of facts 
which emerge as a result of democratic group processes, 
and which help In controlling the situation. This 
suggests that more attention should be given to
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activities directly related to the major concerns of 
school-community living, and to the related disciplines 
and subject-matter fields which can well contribute 
to the solution of problems in everyday living.

Such a concept does not tend to minimize the
importance of field experiences (including intern­
ships) in the professional preparation of educational 
administrators— but rather to emphasize the need for 
a type of training which puts the trainee in direct 
contact with actual administrative problems and helps 
him to use his resources of knowledge and reasoning 
in creative solution of those problems.

It is within the matrix of these conflicting
and overlapping thoughts and viewpoints concerning 
the nature of educational administration and the most 
desirable ways of preparing for it, that this study 
undertakes to investigate and examine that portion 
of the preparatory program which, during the past 
three years, has begun to make its impact felt upon 
the total preparatory program— namely, internships.

Represent at lve Q,uot at ions Concerning Internships 
A review of recent professional literature 

dealing with preparatory programs in educational 
administration reveals frequent mention of the word
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internship as a desirable type of train ing experience
for pi’ospecti ve administrators in the field of public
education. E or example, Clyae L. Campbell 11s ay s :

The next s t eo after observe tion should be
actual experience doing the tasks the students 
expect to g o later in a real job situation.
This may be a form of internship lasting a 
year or part of a year, or perhaps just a cay, 
depending upon the kind of experience the 
stuc.er.ts need.

At the Sixth Annual Presidents’ Conference of
the American Association of School Adminisurators held
in Chicago, April 1952, the Committee of further
Professionalization of the Superintenc.ency reported
as follows:

..e believe this. . . (professional training). . .
should include internship and practical 
experience in the field.

12The h.-~-.o.A. 1052 Yearbook states:
The further uevelopment of the internship in 
educational administration will be facilitated 
by a continued willingness on the part of all 
concerned to experiment with new approaches 
and to evaluate objectively the results which 
are observed.

Campbell, Clyde i. . , Practical Applications 
of democratic Administration, New Yorx: Harper and 
Brothers, 1952. p. 299.

1 ̂c American Association of School Administra­
tors, 'The American School Superintendency (Thirtieth 
Yearbook) Washington, D.C., National Education 
Association, 1952. p. 397.
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Ques t ions for Consideration

1. Is one re ajreeoent among educators as to what 
constitutes Internship?

2. How no representative, ongoing internship programs 
vary as to their content, organization, scope and
s vpervision?

3. ‘..hat are sooe of the more desirable types of in­
ternship experiences?

4. Should interns have experience in one location, 
or in a number of locations?

5. what are the major assumptions and issues inherent 
in pro trams of internship, and how do they relate 
to the total preparatory program?

6. How much can we learn from books and now much from 
experience, and what is the relationship between 
the two, as far as internship is concerned?

7. What is the danger of "exploitation” in intern­
ships ?

8. Is there danger that interns may imitate the 
practicing administrator and perhaps learn to do 
better the things they shouldn’t be doing at all?

9. How can the internship be a creative type of 
learning experience?
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10. How Is It possible for the intern to assume 

administrative responsibility, when legal and 
moral responsibility lie with the practicing 
administrat or ?

11. Can the kinds of learning found most easily In 
internship programs be brought Into the more 
formalized campus program?

12. What criteria are most acceptable In evaluating 
internship programs?

As a first step in considering these and other 
quest ions, Chapter II presents the results of a 
survey-appralsal questionnaire concerning programs of 
internship In educational administration. The writer 
was favored with a 100 per cent response to this 
questionnaire which was distributed to twenty educa­
tional leaders selected to serve as a jury of experts.13 
The items of the questionnaire relate to objectives, 
criteria and assumptions of Internship programs In 
general•^

Chapter III undertakes a critical analysis of 
certain major Issues in programs of internship, while

13 See pp. 8, 9, 10 for membership list.

1^ See Appendix A, p . 223 for copy of survey- 
appralsal questionnaire.
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CHAPTER II

A TABULATION AND EXAMINATION OF COLLECTED OPINIONS 
AND JUDGMENTS CONCERNING PROGRAMS OF INTERNSHIP IN

ELUCATIONAL ADMINISTRATION

A. Objectivea
In response to the question, "How do you 

evaluate the following objectives of an internship 
program?" the twenty members of the jury of experts 
replied as indicated in Table I.

An examination of this tabulation shows that 
the experts agree 100 per cent that two of the ob­
jectives are either "very important" or "important". 
These two jjrime objectives are (a) to guide the 
Intern in better understanding and evaluating theory 
in terms of practice, and (b) to develop better 
administrators than could be developed in an on-campus 
program of largely theoretical training. Some 
significance may be attached to the fact that 80 per 
cent of the experts rate both these objectives as 
"very important".

By way of further comment upon the first of 
these two prime objectives, Lee Ivl. Thurston says,

The intern, like the field administrator, and 
like the professor, couples action with



Responses
very

important important
not very 
important

1. To make a gradual transition from prepara­
tion to full-time administration 8 8 4

2. To put the ideal of "learning by aoing" 
into practice at the graduate school level 9 10 1

3. To guide the intern in better understanding 
and evaluating theory in terms of practice 16 4 0

4. To instil in the intern an acceptable inter­
pretation of a code of professional ethics 4 12 4

5. To help the intern develop desirable pro­
fessional habits, interests and ideals 11 6 3

6. To test whether more training is needed be­
fore the intern begins full-time 
administration 5 12 3

7. To provide practical work experience with 
lay-citizens in an ongoing educational 
program 11 8 1

8. To develop better administrators than could 
be developed in an on-campus program of 
largely theoretical training 16 4 0
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thought. The essence of the internship, as 
I see it, is to unite in his life the thrust 
of the campus, which is profoundly thought­
ful, and the impulsions of the administrative 
life, which are kinetic and. passive. Thus he 
is hopefully armed with theory to grapple 
with each novel problem of action, and is 
hopefully habituated to act and to refrain 
from acting in accordance with thought.

Similarly, 95 per cent agreement as to "very 
important" or "important" is in evidence with respect 
to two other objectives, (a) to provide practical 
work with lay-citizens in an ongoing educational pro­
gram, and (b) to put the ideal of "learning by doing" 
into practice at the graduate school level. However, 
only 55 per cent and 45 per cent respectively rate 
these objectives as "very important", and Dr. Thurston 
points out that,

The "ideal of 'learning by d oing’" has become 
a cliche and has already led too many well- 
meaning people astray. All learning comes by 
aoing. Reading, reflecting, conversing, 
judging, speculating, apprehending, judging 
people and events, choosing the best line of 
action amid baffling circumstances, standing 
steady against the resistances of ulterior 
forces, all these are matters of "doing".

Although 85 per cent of the experts rate two 
other objectives as either "very important" or 
"important”, it is interesting to note that 55 per 
cent agree that the objective of helping the intern 
to develop desirable professional habits, interests 
and ideals is "very important"— while only 25 per cent
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agree that it is "very important" to test whether 
more training is needed, prior to the time when the 
intern begins full-time administration.

Even less agreement is in evidence with respect 
to the two objectives of (a) making a gradual tran­
sition from preparation to full-time administration, 
and (b) instilling in the intern an acceptable inter­
pretation of a code of professional ethics. Twenty 
per cent of the experts rate both objectives as "not 
very important", and only 20 per cent put the latter 
objective in the "very important" class. An expression 
was made that the ethical Imperative governs all 
administration, and that if the intern aoes not have 
a well-developed ethical sense to begin with, he 
shouldn’t be admitted to an internship. Obviously 
such an expression is not characteristic of the 
thinking of all experts s m c e  SO per cent evaluate 
this objective as "important".

The request to state other objectives of 
internship programs brought the following replies 
from members of the jury:

John H. Fischer: "To give opportunity for the
intern to work closely with the teaching staff, es­
pecially in group projects for the improvement of 
the school program.” '
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Truman Li, Pierce: "To provide one realistic

way for professors of educational administration to 
continue their own professional growth and develop­
ment .,f

E. Edmund Reutter, Jr.: (a) "To help school
systems and practicing administrators keep in touch 
with new ideas emanating from the college and vice 
versa. The intern can serve as a sort of liaison 
between the college and the school system, and both 
the college and the system should profit."

(b)uThe internship program must not be an 
apprenticeship. It should not be a trial and error 
experience, but rather professional practice of 
sound theory."

Clarence E. Newell: "To help the Intern
determine from practical experience whether he really 
wants to be an administrator; to aiscover the kind of 
position for which an intern is best suited; to 
appraise interns, and to stop persons who have no 
potential ability for administration before they actual­
ly get into an administrative position."

Clyde Li. Campbell: "To make a critical study
of schools and communities to see if the practices of 
the school are furthering the needs of the community.
In other words, we have two goals in Education: goals
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furthering the needs of society and goals furthering 
the needs of individuals within the society. In most 
situations the intern should reject more than he ac­
cepts. It is natural that he should be in disagreement 
with the administrator, and even more important that 
he should recognize that his abilities and inclinations 
would not be the same as the administrator under whom 
he is working. In the preparation program, the task 
should be to show the intern how to develop his own 
unique capacities rather than to imitate techniques 
and procedures of someone else."

B. Criteria
Replying to the question, "How acceptable do 

you find the following criteria for evaluating intern­
ship programs?" the twenty experts answered as indicated 
in the following tables.

Table 2
Internship should not consist of "made work"

The Internship should consist largely of 
significant administrative work necessary to the well­
being of an on-going educational program— not so-called 
"made" work.
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Responses

fully acceptable 19
acceptable with reservations 1
not acceptable

Responses
very important 14
important 3
not very important

(no response) (3)

With 95 per cent agreement that this criterion
is full5’ acceptable as stated, it seems safe to con­
clude that it should be placed high on any list of 
criteria for the evaluation of programs of internship. 
Seventy per cent of the responses to this item rate 
it as "very important." It is evident that artificial 
work situations are not identified with the proper 
functioning of internship programs. '

Table 5
Internship involves assumption 

of admin is trative responsibility
The internship should involve the intern’s 

assumption of real and continuous administrative 
responsibility for the work he does and, in so far as 
legally and/or morally possible, for the results of
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his work.

Responses
f u 11 y a c c e p t. a b 1 e 14

acceptable with reservations 5
not acceptable

(no response) (1)

Res r ons e s
very important 15

impor tant 3
i: o t v o r y I.m p ore a 1 11

(no response) (2J

'..he re a 3 70 cent him; this criterion fully
acceptable, £5 cor cent a;ree to it v.ith reservations • 
John PI. Hischer says, "Provided the tasks assigned are 
traced seqnen tially, to avoid the of feet of too heavy 
s responsibility too soon." Raleigh Vi. Holms tedt 
points out that "this would Involve difficulty unless 
the period was at least a year in length."

Evidences are apparent that there are limita­
tions to the amount and degree of administrative 

responsibility an intern may assume, dependins upon 
the nature of his assignment. Iikev;ise, it is clear 
that his responsibility for the results of his work
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must be in some measure influenced by the length of 
time he serves in a given situation. The total effect 
of changes made in record systems, budgets, guidance 
services, or as a result of community surveys leading 
to improved educational programs and better school 
plant facilities, may not be felt for one or more years 
after the intern has left the situation. However, more 
immediate reactions and results are usually in evidence- 
particularly in regard to short-range planning, 
coordinating, and administering certain portions of 
the everyday school-community program. The general 
consensus seems to be that in the same manner that 
practice teachers can assume very real teaching res­
ponsibilities, so can interns assume very real 
responsibility for selected administrative assignments.

Table 4
Internship as status-leadership in group processes 

The internship should provide numerous oppor­
tunities for the intern to serve as a status-leader 
In democratic group processes involving teachers, 
students, parents, and other lay-citizens.
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1 Responses

fully acceptable 11
acceptable with reservations 9
not acceptable

Responses
very important 8
important 11
not very important

(no response) (1)

This criterion appears to be controversial.
Forty-five per cent of the responses indicate 
acceptance with reservations. Comments indicate 
that involvement in democratic group processes is 
uniformly desirable, but that caution should be 
exercised in the intern’s assumption of status- 
leadership roles.

E. Edmund Reutter, Jr., reports that "Care must 
be taken not to give the intern too much status . Staff 
morale must be considered.’1 Walter A. Anderson says 
that it is not necessary for the intern to serve as 
a status-leader, but otherwise the criterion is very 
important . Truman Pierce comments that it ’’should 
depend on whether or not the intern is able to qualify 
as a status-leader--i.e., can he discharge this
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Responses

fully acceptable 17

acceptable with reservations 3

not acceptable

Kes ponses
very important 16

important 4
not very important

responses to ti.la criterion are 65 pe r cent in 
agreement that it is fully acceptable as stated, and 
60 per cent in agreement that it should be classed as 
"very important11. hritz C. nor eson comments that 
"this is far sore important than the typical practice 
of restricting intern activities to routine and 
managerial out ies . " ft o a Id F. Campbell points out 
that creative action on the part of the intern pre­
supposes official clearance. Raleigh V* • Holms teat 
notes that the position of the intern might limit 
his opportunity for creative expression.

On the whole, this criterion receives a high 
rating. The consensus of opinion seems to be that 
insofar as the intern makes profitable use of theor­
etical knowledge to solve a practical administrative
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problem, he ia exhibiting resourcel'ulneaa and creat- 
ivcness. host administrative assignments satisfy the 
conditions for some degree of reflective thought and 
creative action, since no two problem situations are 
exactly alike in all details.

Table 6
Correlated Reading and St udy in In bernshlp Practice 

The internship should include a substantial
amount of guided reading and study designed to cor­
relate the funded knov.;ledge of the profession to the 
practical situation at hand.

Res oonses
fully acceptable 14
acceptable with reservations 6
not acceptable

Res ponses
very important 10
important 9
not very important 1

Seventy per cent of the responses favored 
this criterion as being fully acceptable. In con­
trast with the majority opinion, Paul J. Iviisner 
commented that the student should have done the 
reading before his internship. Probably all of the
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experts would a ree that the stuaent should have an 
adequate background of reading and theoretical know­
ledge before beginning his internship, but as Fritz
C. Borgeson points out, additional guided reading 
"will or should help to fill in the gaps in his train­
ing and experience." John II. Fischer notes that the 
function here should be "to develop the internfs 
ability to use the literature for help on practical 
I>roblems." Certainly an internship program which 
ignored this criterion might oe open to criticism 
a3 failing to capitalize upon valuable resource 
material. host educators agree that even those 
practicing administrators who have excellent prepara­
tion for their jobs are obliged to continue their 
reading and study of professional materials which 
relate to their job situations. It would seem logic­
al to assume that (a) an intern can and should make 
profitable use of pertinent materials relating to his 
job assignment and (b) that college authorities can 
and should furnish him with some guidance in this 
effort. Such appears to be the opinion of the 14 
experts who find this criterion fully acceptable.
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Table 7

Via 1 tatIon at the "Scene of Action" 
by the C o 11 e ye - Act vi a er

The internship should involve periodic visita­
tion at the "scene ol’ action" by the college-adviser 
(field-sponsor) for purposes of conferring with and 
assisting the intern, and evaluating his work in terms 
of the local job situation.

Responses
fully acceptable 14
acceptable with reservations 4
not acceptable 1
(no response) (1)

Responses
very important 13
important 6
not very important 1

Opinions about the acceptability of this 
criterion are definitely divided, with some overlap­
ping and merging of viewpoints. On the one hand, 70 
per cent of the responses favor the criterion as 
being fully acceptable. frits G. Borgeson speaks on 
this point as follows: "I believe this definitely
improves the administrative experience, and also aids 
in making the professor alert to field problems and
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situations." Kenneth Rename sunseats that conferences 
should also include the local supervising-adminisbrator•

Some significance may be attached to the follow­
ing statements representing a somewhat aifferent view­
point. 0. H. Aurand says, "Primarily the local admin­
istrator should be responsible. The college 
representative should be cautious about oirect advice 
to the intern." E. Edmund Reutter, Jr., referring to 
the internship program in Teachers College, Columbia 
University, makes this statement: "be are doubting
the real value of this beyond a minimum point. This 
hypothesis, readily acceptable at first, is now 
questionable so far as we are concerned. Observing 
an administrative intern’s cork is aifferent from 
observing a practice teacher. ’Visits’ may become 
meaningless ’guided tours’. On the other hand, some 
visits would be necessary."

Representing the minority opinion in this case 
is Paul J. Lisner who rejects this criterion and notes 
that "the full responsibility should be left with the 
local superintendent."

Clyde It. Campbell raises the question as to 
•whether the advisers should not be in the community 
with a class of interns where they study the community 
at the same time the interns are given experience in
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,i cho o 1 a dm i n 1 a t r a 11 on .

Table 8
JoInt PIanr in _ , Ac b ion, and Evaluation 

The in tern ship shoulo. make provision Tor joint
planning, action, and evaluation, by (a) the intern, 
(b) nis college-adviser, and (c) the suoervising- 
ac ministrator in the cooperating achoo 1-conimunity.

Res oonses
fully acceptable 17
acceptable with reservations 2

not acceptable

(no response) (1)
Responses

very important 17
important 5

not very important

Eighty-five per cent of the responses find 
this criterion fully acceptable, and 85 per cent also 
rate it as "very Important". Qualifying comments are 
made by two of the experts. 0. H. Aurand states that 
"the college representative should avoid pressing 
himself into the picture--the intern should stand on 
his own feet". Paul J. hisner says, "If the college
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needs this for evaluation. I would not want the In­
tern worried about a grade"•

By ana large, there appears to .be general 
agreement that since the internship program involves 
(a) the intern, (b) his college-aaviser, and (c) the 
local supervising-administrator, there should be 
provision for joint planning, action, and evaluation 
by the three parties. Otherwise the interests of each 
may not be properly protected, and the conditions for 
maximum benefit from the internship experience left 
unfulfilled#

Table 9
Internship Should Be Tear the bnd of Formal Training

The internship should be served at or near the 
completion of the graduate student’s formal program 
of professional preparation.

Res conses
fully acceptable 11
acceptable with reservations 9
not acceptable

Res ponses
very important 4
important 12
not very important 4
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The consensus of opinion concerning the 

acceptability of this criterion is 0enerally favor­
able, out 45 per cent of the responses indicate 
ri servatI m a  and 20 per cent attach little importance 
to It. For example, Fritz C. Borgeson says that 
internship should come "normally at or near completion 
yet some circumstances might well justify earlier 
internship in auministration• This experience should 
sharpen the choices of later professional training", 
her.neth Hehage states, "I could argue for having it 
occur earlier." Lee L. Thurston notes that "it 
would depend upon 3 ome other tilings."

Tiie divergence of opinion here may he accounted 
for in some measure by the fact that some of the 
responses reflect thinking in terms of the master’s 
degree as the end of formal training, and others are 
made in reference to the coctorate degree. Raold F. 
Campbell notes that It may be desirable to have a 
beginning and an advanced level of internship. Y.alter 
A. Anderson says, "Internship might come in advance 
of holding an administrative post for some on the L.A. 
level. For others It might come near the end of the 
doctorate work after holuing minor administrative 
posts." Obviously circumstances might be such as to 
make it desirable for an incividual to have Internship
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experiences early in his graduate training program. 
Clyde is.. Campbell points out that a atuaent might get 
more from his course work if he had internship experi­
ences at the beginning or in the middle of his program, 
for the most part, however, there is agreement that 
internship should occur near the end of the formal 
preparation program, when the student is apt to be 
better equipped to profit from his training, and to 
make a more worthwhile contribution to the school- 
community in which he serves his internship*

Table 10
Period of Time Involved in Internship 

The internship should Involve a considerable 
olock of time, at least (responses)/! quarter/2/
/-1— 3..?i)ies-t.e£/.9./ A~~y ear/9/ /2 years/Q/ on a full-time 
basis, or the equivalent.

Responses
fully acceptable 15
acceptable with reservations 4
not acceptable 1
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Responses

very important 12
important 7

not very important
(no response) (1)

The experts disagree as to the minimum length 
of time desirable lor the internship experience, but 
find this criterion generally acceptable and important 
in terms of their own opinion as to the period of time 
which should be required. Truman k. Pierce states 
that "it depends somewhat upon the previous experience 
of the intern". Roald F. Campbell prefers one quarter 
at the beginning level and one year at the advanced 
level. Fritz C. Borgeson suggests one semester full 
time (or equivalent) as an absolute minimum, and 
recommends one year as the optimum. halter A. Anderson 
comments as follows; "I don't think the internship 
should be full-time. It is better bo have part-time 
for on-campus work." Another respondent believes 
that the Internship should be full-time, and that the 
intern should get completely away from the college 
atmosphere and influence.

It is evident that the jury of experts is 
3harply divided in respect to this Issue, and that
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internships are presently conducted on time bases 
varying from part-time for one quarter to full-time 
for a year. A more uniform standard in this respect 
would appear to be desirable.

Table 11 
flexibility in Time Allotment 

The internship should make provision for flexi­
bility in time allotment to better meet the needs and 
interests of the individual intern--as determined by 
himself and his aaviser(s).

Responses
fully acceptaole 14
acceptable with reservations 5
not acceptable
(no response) (1)

Resjjonses
very Important 7
Important 10
not very Important 1
(no response) (2)

Seventy per cent of the jury is in agreement 
that this criterion is fully acceptable. Theoretically, 
at least, it seems to be sound. In practice as Lee 
M. Thurston points out, "circumstances are bound to
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govern." The necessities oi' the training institution, 
as well as of the local school-community, must be 
considered. This is particularly true where a financial 
consideration is involved, in which case the intern 
is under obligation to fulfil the time terms of his 
contract. In any case usually it should be possible 
to adjust the intern’s assignment so that his enforced 
stay in the job situation results in enriched learning 
experiences, rather than repetition of experiences 
which nave been "learned'1. 0. K. Aurand comments that 
the time must be of a reasonable length. Vvilliam E. 
Arnold emphasizes the point that internship should be 
practically full-time work--that it "should have 
priority ana not be simply a "spare-time proposition".

Table 12
Flexibility in Type of Assignment 

The internship should make provision for flexi­
bility in type of assignment to better meet the needs 
and interests of the inaividual intern--as determined 
by himself and his adviser(s).

Responses
fully acceptable 19
acceptable with reservations 1
not acceptable
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Responses

very Important 11
important 9
not very important

Ninety-rive per cent of the responses favor 
this criterion as being fully acceptable, and it re­
ceives a 100 per cent enaorseinent as being either 
"important” or "very important". None of the experts 
made further comment, except Clyu.e k. Campbell who 
raised a pertinent question as to whether there might 
be some assignments on which all interns should work. 
Evidently this criterion should rate high on any list 
of criteria for the evaluation of programs of intern­
ship.

Table 15
Conauct of Internship Programs 
to Ivleet Accrediting Standards

The internship program should be conducted at 
a respectable graduate level of proficiency (i.e. meet 
recognized standards of accrediting agencies as to 
qualifications of instructors, supervision, teaching 
load, material resources, professional ethics, 
evaluation, credits, etc.).
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Responses

fully acceptable 15
acceptable with reservations 3
not acceptable
(no response) (2)

Responses
very important 12
important 4
not very important r-

(no response) (2)

This criterion is less tie fin 1 te than some of 
;he preceding criteria, and although it is generally 
icceptable to the members of a jury, their comments

it might be better stated* 'baiter A.■a - v >

Anders on says, "Cf course it should be 'respectable', 
but not if that seans conformity to outmoded and 
inappropriate standards. "

Truman fierce says, "i .. uld not wane to 
sacrifice purpose or metho& in order tc achieve a 
'respectable' pracuate 1  vel of proficiency as it 
v. ould be uefined by some prac.net e schools." John K. 
nischer points out that, "The nature of the school 
system(s) selected ana the professional stature cf 
tne ac.jinistrs.tor with whom the intern serves are of
such importance as to 'make or break' th e orocram.



fable 14
Tnternshio ohoulu Kot jeopardize
the Status of the Regular Staff

fhe Interr.ship pro rain shoulc not substitute 
an intern for a regular teacher 0 1  •iinistrator in 
the cooperating school-community (i.e. should not 
hopar^ice the cor.tinned employment and privileges 
of the complete, regular staff)*

14ac c
on 5

not acceptable
( r o response)

very ir.ip.crtant
important

responses
14

not very Inroortant
(no response) (2 )

The majority opinion of the jury (70 per cent) 
favors acceptance of this criterion. However, comments 
from ir.aivic.uals indicate that the statement is some- 
v.'hat controversial ana perhaps poorly framed. For 
example, Lee Li. Thurston wonders if acceptance of the 
criterion means that the intern should be a super-
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r.unerary? Appropriately enough* he raises the ques­
tion as to whether the "coraglete, regular staff” is 
something definable anc fixed? The Implication is 
that the Intern mi ght well be cor.siaered a part of

uiar staff.
John H. Fischer comments that in every respect 

the establishment and operation of the internship 
program must reflect those principles and practices 
which the intern should ooserve as scrupulously as 
would any competent member of tine profession. V.illiam
S. Ar-r.olc notes that r,the school system and the super­
vising superintendent must be selected with care” so 
that personnel problems occasioned by the intern’s 
presence will not arise within the local staff. Fritz 
J. merges on points out that the university representa­
tives must be "on guard” to avoid such jeopardy.
Clyde F. Campbell suggests that interns might act as 
substitute teachers and perhaps teach part time.

Other Criteria 
In response to a request for additional criteria, 

members of the jury suggested the following:
barter A. Ar.aerson: ”The intern should attend

regularly an Intern seminar with other interns and 
advi s ers.”
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Paul J. kisner: "3e certain that the intern

rets a well-rounded experience. iuiaance of the 
administrator is important, out the intern should be 
fairly free of college control where possible.” 

Clarence E. hewell: "Unless an intern is
preparing for some technical specialty within the 
general field of school administration (and perhaps 
even then) the internship should emphasize the human 
relations aspect cf school administration. Consider' 
a'ole emphasis should be placed upon planning and 
evaluating the intern’s experiences. Such planning 
should provide for purposeful experience, and at the 
same time assure (or at least not interfere v;ith) 
the necessary flexibility."

0. Assumptions
In answer to the question, "To what extent do 

you agree that the following assumptions should 
underlie programs of internship?" the twenty experts 
replied as follows;

Assumption I 
Internship should reduce the dualism between 

theory and practice (in the sense of professional 
knowledge vs. ability to administer).
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Responses

agree 19

agree with reservations 1

disagree

Ninety-rive per cent of the responses agree 
with this assumption. William E. Arnold points out 
that internship "must be carefully planned and inter­
preted if this results." Paul J. 1. isner comments that 
"the practical is most important." Lee N. Thurston 
notes that "the iaea of a dualism betv/een good theory 
and good practice is obsolete." John H. Fischer 
focuses attention upon the desirability of "seeking 
this purpose also throughout the graduate program in 
many other ways." Clyde 1.. Campbell supports this 
viewpoint by observing that present day preparation 
programs for school administrators are prone to be 
too academic in nature.

Assumption II 
Internship should have as its central purpose 

the professional preparation of the intern— not 
economical educational service to the cooperating 
s chool-community.
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Responses

agree 18
agree with reservations 2
disagree ............ .

The 90 per cent agreement on this assumption
points to the desirability of retaining it in any 
approved listings of assumptions which should underlie 
programs of internship. However, the comments of the 
experts call attention to the fact that the "central" 
purpose is not necessarily the only purpose or out­
come, and that economical service to the local school 
may be a worthwhile by-product of internship.

With reference to this assumption, Lee K. 
Thurston says, "I fancy you are entitled to some of 
each." John H. Jischer states that "It recognizes 
the obligation of school systems and practicing ad­
ministrators to share in progressive training." 
william E. Arnold fully agrees with the assumption, 
but would not minimize the fact that the local school 
may also benefit. 0. H. Aurand notes that "the second 
purpose may be achieved incidentally". E. Edmund 
Reutter, Jr. places great Importance upon this assump­
tion but recognizes that financial considerations may 
be a modifying factor in some instances. Paul J. 
liisner believes that If the intern can get his
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professional training and still help the local school, 
"o .k."

Assumption III 
Internship should promote rapid and desirable 

growth of the intern toward competent aemocratic leader 
ship in his professional relationships with school 
employees and students.

Res oonses
agree 19
agree with reservations 1
disagree

Ninety-five per cent of the responses agree 
with this assumption. 0. K. Aurand is "not too much 
worried aoout the ’rapid' feature". Obviously, the 
experts felt that further comments upon this assump­
tion and the companion one which follows were 
unnecessary.

Assumption IV 
Internship should promote rapid and desirable 

growth of the intern toward competent democratic 
leadership in his professional relationships with lay- 
citizens and organized community groups.
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Responses

agree 19
agree with reservations 1

disagree

The 95 per cent agreement upon this assumption 
is identical to the response tabulated for the preceeding 
assumption (No. III).

Assumption V
Internship should promote rapid and desirable

growth of the intern toward social and emotional 
maturity.

Responses
agree 15
agree with reservations 4
dis agree 1

This assumption seems to be the most contro­
versial one to which the experts were asked to respond. 
While 75 per cent agree in general, there is a strong 
minority opinion to the effect that the student 
definitely should not be considered for an internship 
assignment unless he is already quite mature both 
socially and emotionally.

John PI. Pischer says, "This assumption is less
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valid here than others because as I see it only 
persons of satisfactory maturity should be admitted 
to the internship. While it contributes to develop­
ment of maturity, care must be exercised that the 
internship is not used to do what other experiences 
and qualities should have clone for the individual 
prior to the internship period.”

Virgil Ivi. Rogers comments that "he should have - 
acquired most of this already." Roald E. Campbell 
supports this viewrjoint by noting that "he should 
have this to begin with". E. Edmund Reutter, Jr. 
says, "If he isn’t socially and emotionally mature 
he shouldn’t be majoring in educational administra­
tion at all."

Assumption VI 
Internship, to be of maximum value to the 

intern, requires his readiness in the areas of general 
and professional education (i.e* he must possess, prior 
to internship, some breadth of general and profession­
al education, and some knoviledge of the theory and 
practice of administration).

Responses
agree 20
agree with reservations
disagree
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Here is an assumption which receives the 100 

per cent endorsement of the jury of experts. E. Edmund 
Reutter seems to e g r e s s  the feelings of members of 
the jury in his brief comment, ’’the more the better J"

Assumption VII
Internship should substantially Improve the 

quality of the total preparatory program by providing 
individualized instruction ana flexibility in content 
and methoa to meet the peculiar interests and needs 
of the individual trainee.

Responses
agree 17
agree with reservations 2
disagree

Although 85 per cent of the responses agree 
with this assumption, comments from individual members 
of the jury of experts suggest that as a statement It 
is too broad to have much meaining. E. Edmund Reutter 
says, "This assumption is part of the whole graduate 
program, and only Incidental to the internship." 
Vvilllam E. Arnold agrees with the assumption, "provided 
this does not open the aoor to all kinds of exceptions 
and result in a ’patch work’ internship."
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Assumption VIII 

Internship should provide opportunity for the
intern to carry real administrative responsibility 
■which is very beneficial to him in hi3 preparatory 
program.

Responses
agree 18
agree with reservations 2
disagree

Eighty poor cent of the responses indicate 
agreement with this assumption, and 20 _er cent in­
dicate agreement with certain reservations— such as 
the one voiced by Raleigh 7;. Holmstedt who comments, 
''There may be some uifficulty in this, depending upon 
how one defines ’real1 responsibility•”

Other Assumptions 
In reply to a request for statement of other 

assumptions, members of the jury of experts make the 
following, suggestions —  some of which are in the form 
of questions or advancement of ideas for consideration,

1. Internship should provide opportunity for 
wise use of graduate institution personnel from fields 
related to educational administration.
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2. An intern should have achieved mature

juc.nr.ent. Maturity as a factor in his success cannot 
be overlooked.

3. The internship plan is the best experience 
propram that can bo used. It Is superior to (a) 
observing a number of successful administrators, (b) 
making sociological studies of schools and communities, 
ana (c j abbreviated fiela experiences in two or more 
communities•

4 o Does in te rn s it I g t en o. to re i n force the 
siatus-euo? Should creative workers learn from 
i.witnt ing? 'will the intern be learning to do better 
things that shouldn’t be c.one at all or at best be 
learning to uo things that are of lesser importance?

5. 'The internship program should prove 
successful in education because it has proved success­
ful in medicine.

6. The internship program Is desirable 
because It is popular with students, faculty members, 
and school superintendents,

b, future Programs
■ —  I . . .  . .  . w .

The final section of the survey-appraisal 
questionnaire submitted to the twenty members of the 
jury of experts, concerns their considered opinions
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and j uiggrnts as to wliat should be the Internship 
program of the future. These comments are represen­
tative of some of the more advanced, mature thinking 
in the field of education today. The writer values 
them as a partial basis for conclusions and recommen­
dations stated in Chapter VI.

John Ii. f 1 a cher: "we should look forward to 
the time when Internships will be an established part 
of the professional training of all school adminis­
trators, and provided In all graduate institutions on 
an acceptable basis. The use of a school system for 
this purpose 'will be a mark of excellence, and the 
cooperating administrator will be accepted as an 
associate of the raduate faculty. Deviously he will 
need to have high qualifications himself.”

"The internship should come at the concluding 
part of graduate training (certainly at the post-masters 
level) and should follow a variety of other field 
experiences such as guided visits and observations, 
participation in field research, Increasing respon­
sibilities in administration, and finally full-scale, 
full-time Internship with principal or superintendent."

Clarence A. Newell; "We have He arned a great 
aeal about the administrative provisions for intern-
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ships, out have not learned enough yet (and perhaps 
in some cases have not been concerned enough) aoout 
internship experience itself. 1 believe the Dest 
sinpie way to improve the internship experience is to 
learn better how to evaluate the rrov;th of an intern.” 

"future Internships should place _reater 
emphasis upon human relationships and less emphasis 
noon some of the routines of administration. In the
r. t ur e we should nrobeblv include more brooeeninp;O

experiences such as participation in field studies 
and school stuuy councils, but the hard core of an 
Internship should continue to be the responsibilities 
actually involved in the anministration of an on-.point; 
educational program in a specific situation. I hope 
the time 'will come when practically every administra­
tor will have had an Internship.”

Julian E. futt erworth: "The internship will,
in my judrment, be a requirement in the not-too-distant 
fuuure. However, one should recognize that there are 
otner influences that may precede or, if necessary, 
substitute for internship. for example, directed, 
ooservation of school-communities for short periods, 
or for part-time over longer periods. Such experiences 
are not as pood as first-class Internships but may 
have to be used as substitutes in some instances for
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many years to come. Surveys and. other field experi­
ences are important means of .iving men an enlarged 
conception of the job. There will be much experiment­
ing here with means we haven’t thought much about.
It would be well for the college-adviser to live in 
the community where interns are working* but in mjr 
judgment this I 3 far in the future and not as important 
as other matters.”

Truman L. fierce: "I think the internship of
the future should be more closely geared to the campus 
phases of the student's program of preparation. fetter 
student guidance and personnel practices are essential 
to the w i s e s t  use of internship experiences. In 
general, the meaning; of the term internship should be 
broadened to include more experience in the life of 
the c o mm u n11 y .

Lee L_. Thurston: "The nature and scope of
future programs will probably be quite varied. Intern­
ship as a requirement for all Is a long way off. In 
tnis age we may perhaps see a broadening program, but 
administrators will continue to make their way by various 
paths. As to the use of field surveys, I feel that 
this is of value, and that the intern should be a point 
of creative contact between the faculty and staff of 
the local school and the faculty of the graduate school."
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Paul J. i.'ianer; "Internship should be a 

requirement. The Intern should «<ork on a full-time 
basis, as an integral part of the school staff, under 
the direct supervision of the local administrator*
He should be assigned specific responsibilities with 
staff, board, community, ana children."

Raleigh h. Holmstedt: "The internship has
many possibilities when properly organized and super­
vised. Problems include (1) how to provide intern 
experiences for stucents who take their pre-service 
preparation on a part-time basis, i.e. summer school 
and extension (h) the selection of school systems to 
provide adequate and desirable opportunities for 
Interns, (o) the selection of candidates who will 
actually become administrators from among those who 
want to be administrators, and (4) determining the 
appropriate Internship situation, I.e. prlncipalship, 
superintendency, or other. There may be good reason 
to believe that more effective, economical preparation 
would result from a well-organized in-service training 
program after the canaidate secures his first admin­
istrative position. I doubt the desirability of 
internship as a requirement for all.”



Lloyd H. Elliott; "Vue should tend toward a 
requirement as a oasis for other developments• It 
should develop toward a position which is comparable 
to the medical internship, followed by a period of 
residency. Internship should become an experience 
supported by state authority."



CHAPTER III
A CRITICAL ANALYSIS OF MAJOR ISSUES AND ASSUMPTIONS 
INHERENT IN PROGRAMS OF INTERNSHIP, AS THEY RELATE

TO THE TOTAL PREPARATORY 
PROGRAM

A. Internship Reduces the Dualism Between Theory and
Practice (In the sense of professional knowledge
versus ability to administer).

Many studies of the professional programs for
educators have brought out the criticism that there is
too much theory which is remote from practice.
Certainly it Is true that training Institutions vary 
significantly in the emphasis they place upon develop­
ing skill in meeting real professional situations.

Some students receive degrees after training 
which has been almost entirely theoretical; 
in other fields students may have been super­
vised very closely in almost every detail of 
their practice.1

Students often have difficulty in making direct
application of abstract material from historical,
philosophical, psychological and sociological courses.
 ----------

Watson, Goodwin; Donald P. Cottrell and Esther 
M. Lloyd-Jones, Redirecting Teacher Education. New York; 
Bureau of Publications, Teachers College, Columbia 
University, 1938. p. 63.
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Leading educators have long sought methods of

bridging the gap between theory In the classroom and
practice in the field. Pioneers In the advocacy of
internship-type training were such men as Reavis^
who wrote in 1923,

. . .  in the training of principals and 
superintendents no . . . provisions have 
yet been made for bridging the gap between 
theory and practice. The courses in admin­
istration. • • are still little more than 
expositions of (theory).

and Strayer^ who in 1926 called attention to the need
for a more practical kind of learning experience than
the lecture-recitation classroom method in current use.

In 1931 Eikenberry4 wrote,
A  year's experience as an assistant principal 
or as an understudy to the principal of a 
progressive school would give the student 
opportunity to put into practice the techniques 
learned during (his) graduate study.

o Reavis, W. D., "Bridging the Gap Between Theory 
and Practice in the Teaching of High School Administra­
tors", School Review, XXXI, September, 1923, p. 547.

3 Strayer, George L., "Job Analysis and the 
Problem Attack in the Training of Superintendents of 
Schools", School and Society, XXVIII, March, 1926, 
p. 289.

4 Eikenberry, D. H., "The Professional Training 
of Secondary-School Principals", School Review, XXXVII, 
September, 1931. p. 508.
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In spite of the apparent slowness of training 

institutions to change the formal and traditional 
organization, content and methodology of the preparation 
program in educational administration, evidences of 
change have been observed for some years, Walter D. 
Cocking5 reporting the findings of a commission 
appointed by the National Association of Colleges and 
Departments of Education to study the administrative 
offerings in fifteen universities, concluded that

1. Seminars were beginning to replace formal 
courses•

2* Administrative apprenticeships, clinics, and
surveys were beginning to receive consideration.

3, Cooperative relationships between departments 
were being stressed*

4. Despite the lag in improving the preparation 
of school administrators, there was a growing 
interest In this field.

Among the stronger voices which have been raised 
in recent years in favor of internships, are those of

5 Cocking, Walter D,, "Education of an Adminis­
trator", The Nation fs Schools, XXVIII, July, 1941, 
pp. 31-*32.
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gAlonzo Grace who in 1946 recognized the need for

programs of internship, and recommended that
. . . every program (of preparation) should 
include an internship in administration of 
not less than one year. . .

7and Herola C. Hunt , who said in 1949 that
Internships for school administrators truly 
build administrators who can go into their 
first independent post with the assurance, 
ability, and competence of a long-seasoned 
principal or superintendent.

Qand Clyde M. Canpbell , who wrote in 1952 as follows!
How to set up teaching and learning situa­
tions that combine knowledge and experience 
in the most efficacious manner is the cutting 
edge in preparation programs. At the present 
time there is too much emphasis upon book 
learning to the neglect of application.

Internship is no panacea for reducing the
dualism between theory and practice. It may well have
a proper place and function in the solution of the
problem, but it is not a universal remedy. Although
it is probable that there is an intimate relationship
between the actual experiences of interhship and the

Grace, Alonzo G., nThe Professional Preparation 
of School Personnel", Natiohal Society for the Study of 
Education, Part II, Chicago: The University of Chicago 
t^ress, 1546. p. 176.

^ Hunt, Herold C., "Why Not Internships for 
School Administrators", School Management, XVIII, Feb­
ruary, 1949. p. 12

Q Campbell, Clyde M., Practical Applications of 
Democratic Administration, New York: Harper and Brothers, 
1552. pT"254:
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effectiveness of the program of professional prepara­
tion, this relationship is not necessarily or 
automatically a desirable one. It is entirely possible 
that internship experiences may be mla-educative in 
effect, and narrowing by repetition of automatic
skills--or so disconnected as to defy integration#

gJohn Dewey said,
The belief that all genuine education comes 
about through experience does not mean that 
all experiences are genuinely or equally 
educative#

Again,10
. . . experiences, in order to be educative, 
must lead out into an expanding world of 
subject-matter, of facts or information, and 
of ideas. This condition is satisfied only 
as the educator views teaching and learning 
as a continuous process of reconstruction of 
experience#

A viewpoint held by a few educators stresses 
job analysis as a basis for the preparation program 
in educational administration. It seems evident that 
such a philosophy leads to a series of technical 
courses, devoted largely to the how and what of school 
administration, without due regard for the why, A

Q Dewey, John, Experience sued Education# New 
York: The Macmillan Company, 1938. p. 13.

10 Ibid. p. Ill
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program so narrowly conceived tends to perpetuate the 
status-quo, and to develop administrators who are 
incapable of dealing competently with the rapid changes 
in our social order.

Another viewpoint held by some educators empha­
sises a type of preparation program developed In 
relation to the whole philosophy of education in general. 
It seems equally evident that this approach results in 
lack of recognition of the functions of administration 
as differing from those of teaching and other types of 
educational endeavor.

John Lund points out that the latter viewpoint 
is not focused properly upon the nature of the pro­
fessional problems at hand, and that what is needed 
is a fusion of the two viewpoints which would give 
due recognition to all groups and agencies concerned, 
and make possible a coordinated attack upon the total 
problem. His conclusion is that

Opportunities for varying kinds of experiences 
which will assist in the development of skills 
and the acquisition of knowledge specifically 
related to important administrative functions 
should be provided as an important and integral 
part of the on-going program. These experiences 
should be carried on under the direction and 
supervision of experienced and skilled admin­
istrators on the campus and in the field.

Lund, John, The Education of School Admin­
istrators, Bulletin No. 6^ United States Office o£ 
Education, Washington, D.C.: 1941. p. 74.
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A further statement which Illustrates the

awareness educators have for the dualism between theory
and practice is the following:

We want men of broad education and understanding 
in the field of educational administration* We 
need those who are students of society* No one 
would propose that the period of graduate study 
should be devoted to acquiring the particular 
skills involved in the administration of schools# 
to the exclusion of a solid foundation in the 
history and philosophy of education# in educa­
tional psychology# in sociology# in economics 
and in government. . . • But in the last analysis# 
the education of a superintendent of schools will 
not have been successfully accomplished if he is 
unable to meet and solve the major problems which 
confront him in his daily w o r k .

Professional Knowledge vs Ability to Administer
Stated another way# the assumption here is that 

adequate professional preparation in educational admin­
istration is not exclusively theoretical, but involves 
a certain amount of practical work*

This assumption is probably acceptable to most 
persons in the profession# but the point of departure 
is in the concept of what is Implied by the term 
practical work* One point of view would aim at an 
apprentice type of work experience with the object of 
giving the trainee skill and proficiency in handling

12 Strayer# George D.# "Education of the Super­
intendent of Schools"# Teachers College Record* XLVI, 
December 1944* p. 169.
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administrative routine, and a working knowledge or 
command of the tool3 of the profession.

The other point of view would aim at a laboratory 
type of experience in making real and vital the
theoretical knowledge of subject-matter and principles
of education acquired by the trainee in his graduate
courses. Of course, the two viewpoints are inter­
related, and the results of either method are not 
exclusive. It would indeed be strange if the laboratory 
type of practice work which gives the trainee a better 
understanding of principles and methods did not at the 
same time Insure some Increased competence in actual 
administrative skills. Nonetheless, there is a funda­
mental difference In the conception and conduct of 
practice work according to the apprenticeship viewpoint, 
which aims at making on the spot, as it were, a competent 
administrator by extensive practice In the performance 
of administrative tasks and duties.

Internship Is a kind of practical work experience 
which might be organized and developed In line with 
either the apprenticeship or the laboratory point of
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view. In terms of power for future professional 
growth., it would seem that the laboratory type of 
experience provides a better professional foundation 
and basic understanding of the science and application 
of educational administration, than does the appren­
ticeship. The trainee who spends his time in acquiring 
premature proficiency in the mechanics of school 
management may do so at the expense of a more complete 
working knowledge of administration as a whole— and 
thus limit hi3 personal resources for the maintenance 
of steady growth in the profession.

In short, It is the business of the preparatory
program to emphasize the meaning and effective usage
of content and theory in terms of practical situations,
rather than to provide comprehensive experience in the
field of administration. As the laboratory type of
practical work In internship serves this function, it
Is most desirable. As it goes beyond this function
and attempts to develop experienced competence In
applied skills and techniques which migjit best be learned
after graduation, it approaches the apprenticeship
idea and is less desirable.

. . . practical work should be pursued 
primarily with reference to its reaction 
upon the professional pupil in making 
him a thoughtful and alert student of
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education, rather than to help him get 
immediate proficiency. . . • For immediate 
skill may be got at the coat of power to 
keep on growing. ^

Experience la the Beat Teacher?
Although many akilla and techniquea can beat be 

learned by experience, experience itself is not 
necessarily the beat teacher. Some of the learnings 
from experience may easily do more harm than good. A 
student who is not properly prepared to profit from a 
given work experience may be forced into contact with 
unavoidable circumstances which cause him to seek refuge 
in negative practices designed merely to prevent their 
recurrence. Such types of learnings, thrust upon a 
student by situations beyond his control, may serve 
to inhibit progress and cause him to adopt undesirable 
defensive measures in the interests of expediency.

It is possible that the off-campus internship 
experience may be largely wasted upon the student who 
does not have laboratory training in use of the 
scientific method— analyzing situations, sorting 
essentials from non-essentials, drawing critical 
generalizations, and testing and evaluating results*

Dewey, John, "The Relation of Theory to 
Practice In Education" -Third Yearbook of the National 
Society for the Scientific Study in Education, Bloom­
ington, Illinois: Public School Publishing Company,
1904. p. 150.
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Experience divorced from the "community of knowledge" 
that characterizes every profession, is of dubious 
value*

On the other hand, the assumption that "experi­
ence is the best teacher" may be generally acceptable 
if a liberal interpretation is given to the word 
experience, and if the further assumption that proper 
use is made of it, is inherent in the cliche^ A student 
who is ready to learn (not just passively waiting to 
be taught) can realize much value from a work experience 
situation* Such a student takes the initiative in 
examining the meanings of a given experience and in 
focusing his theoretical knowledge upon the task at 
hand. With guidance, supervision, reflective thinking 
and correlated study, he acts independently and intel­
ligently in terms of the job situation, and has a 
satisfying experience in self-directed growth*

Pittenger says:
Possibly the main contribution of this period 
of study (internship) will be to teach the 
students how to learn through experience, how 
to select problems, collect data, and draw end 
test conclusions. Especial attention should be 
given to orienting the internship experiences 
with the fund.©cl, recorded knowledge of the 
profession.14

14 Pittinger, Benjamin F., Local Public School 
Administration, New York: McGraw-Hill Book Company, 
3!nc., 1951. p7 488.
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Only as the experiences of the administrative 

internship are planned against the background of the 
student’s knowledge of theory and recorded professional 
information, and analyzed in terms of the local school- 
community situation, can "experience be the best teacher".

The Expanding Role of Direct Experience 
It requires only a cursory examination of recent 

professional literature to note the expanding role of 
direct experience In teacher education. Since the 
professional preparation of school administrators is 
but a specialized branch of the whole field of teacher 
education, it seems logical to assume that this trend 
in the larger field will be reflected in its special­
ized branches. Internship serves the expanding role 
of direct experience In administrative training in 
much the same way as does student-teaching in the 
broader area of teacher education,

Florence Stratemeyer says that a program of 
professional education should provide opportunity for 
Individuals

1, To go beyond verbalizing and intellectual-
izing to an understanding of the meaning 
of educational theory in action,

2, To try and test their own ability to apply
theory In the varied activities of the 
profession.
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3* To develop Increased sensitivity to 

problems and factors in situations*
4* To grow in the ability to use basic

principles in meeting and dealing with 
new and changing circumstances.15

Internship, by its very nature and definition
constitutes & form of direct experience.

Direct experience, then, becomes an essential 
and integral part of professional programs 
which recognize such basic elements in the 
learning process as active involvement and 
participation in experiences^ that have meaning 
for the learner in terms of his purposes; 
Involvement that helps the learner approp­
riately relate experiences, develop general­
izations, and use these generalizations in 
dealing with subsequent situations.

The conclusion of the discussion of this first 
assumption Is that Internship ajt its best serves to 
reduce the dualism between theory and practice, and 
merits serious consideration as an integral part of 
the total program of preparation for educational 
administration. Internship may, however, lead to blind 
following of local example, unless the quality of 
direct experience is safeguarded.

15 Stratemeyer, Florence, Off-Campus Student 
Teaching, Association for Student Teaching (30th 
Yearbook), Lock Haven, Pennsylvania: c/o State Teachers 
College, 1952. p. 3*

16 Ibid, p. 9.



85
Experience that is not criticized, reflected 
upon, generalized from, may result in little 
more than patterned behavior. . • • quality 
of experience resides both in the nature of 
the experience itself and in the way in which 
it is guided#

B. Internship has as its Central Purpose the 
Professional Preparation of the Intern.

By-products such as economical education service 
to the cooperating school-community; improved relation­
ships between the training institution and the cooperating 
school-community; and assistance to college professors 
conducting field studies, should not be confused with 
the central purpose of the internship prograra--the 
professional preparation of the intern. These by­
products are valuable and important, but they should not 
become prime objectives.

Professional Preparation Involves 
Many Types of Learning Experiences

Internship should be seen as an integral part 
of the total preparatory program. Tyler'*-8 says that

_  M

17 Ibid. p. 9
Tyler, R. W., "Training Administrative Officers 

for Democratic Leadership*, Eighth Annual Conference for 
Administrative Officers of Public and Private Schools, 
Serkley, California: 'University of California Press,
1939. pp. 63-72.
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the educational needs or school administrators, if 
they are to function as democratic leaders toward 
desirable educational goals, include the following 
four elements:

1. The study of human growth and development of 
both children and adults. Associated with the 
study and giving direction to it should be a 
study of functional educational and social 
philosophy.

2. The study of fields of learning that contribute 
to better understanding of basic problems of 
the school. Some of these fields, such as 
curriculum, supervision, evaluation, and 
guidance, are covered in readily available 
courses in education. Others lie outside
this general area. These include pertinent 
aspects of sociology, economics, government, 
and public administration.

3. Extensive participation during the administra­
t o r ^  preservice training period in educational 
activities with teachers, pupils, parents, and 
other members of the community.

4. Continued inservice training.
It is with the third of Tyler's four elements 

(i.e., extensive participation with teachers, pupils,
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and other members of the community) that internship is 
most directly involved# Internship, however, is not 
the only medium serving this purpose.

President James B# C o n a n t ^  recently announced 
that field work in school systems and practice in 
making decisions and solving problems In actual admin­
istrative situations will be stressed in the new program 
for training educational administrators at the graduate 
school of education at Harvard University. The program, 
which begins in September, 1952, will use the "case 
method" of teaching, in which group discussion is 
applied to an actual situation reported to the class.
The school of education described the course as

20 follows:
It begins with group discussion of problems 
and practices and methods in administration.
It goes on to an extended group of cases.
The capstone of the new program is not a 
doctoral dissertation, nor does the completion 
of a specified number of approved courses 
constitute fulfillment of degree requirements. 
Instead, the new program emphasizes a core of 
responsible field experiences for the individ­
ual student. He does not simply talk about 
problems of administration; he also works with 
them. And he will be evaluated chiefly as an 
administrator in action.

Conant, James B., release published in "News 
in Review", The Nation *s Schools, L, August 1952, p. 102,

20 Ibid.
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Professional preparation of this type is not 

internship, hut it includes many of the same kinds of 
learning experiences found in programs of internship* 
The advantages of a variety of field experiences in 
the Harvard program may he counterbalanced hy the dis­
advantages of the lack of continuing, comprehensive 
experience in responsibility to one significant 
situation. However, it seems reasonable to conclude 
that provision for internship experiences might well 
be substantially modified in time and scope, where 
the prospective administrator has had the advantages
of the Harvard type program.

21Riso's recent study reports that only 24 of 
90 selected colleges and universities surveyed make 
any provision for an apprenticeship period— and some 
of these only occasionally, not as a regularly 
organized aspect of the student's program. An explan­
ation of the small number of schools which make 
provision for internship may be found in the 
representative comments quoted from answers to the 
questionnaire dlstributed--nmost of our students have 
had experience”. . . . "students are mostly inservice,

21 Riso, Sister Mary Karen, The Professional 
Education of School Administrators, Ctypewritten 
doctoral dTssertation) New Yorks Fordham University, 
1960. p. 110.
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and graduate work la tied up closely with field 
experience". . . .  "not needed because most students 
are inservice". . . • "Ed.D. is not granted unless

22person has had evaluated administrative experience."
"it is obvious", says Riso, "that where a 

student body in graduate work is composed in large 
part of practicing administrators, or where adminis­
trative experience is prerequisite for an advanced 
degree, an apprenticeship period would be non-essential* 
This is not to argue, however, that no such provision

p»7need be made for preservice students."
This viewpoint, which is evidently held by many 

training institutions, seems to assume that administra­
tive experience provides the desirable learning 
experiences of an internship program. Such is not 
necessarily the case. In a good internship program 
the intern is guided and supervised so that he grows 
professionally in his knowledge of theory and his 
ability to use it democratically in improving an 
educational situation. Experience as a practicing 
administrator may or may not have served this function, 
depending upon the individual and the school-community

2 2 Ibid. p. Ill 
Ibid. p. 112
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situation. Thera Is reason to believe that internship 
may be as valuable for some persons who have had 
previous administrative experience as for others who 
have had none. However, field surveys, visitations, 
observations and other types of laboratory experiences 
may serve adequately In place of a formal program of 
Internship for those persons who have had extensive, 
successful experience in democratic administration.

Internship experiences should help the student 
to understand In terms of an ongoing school-community 
situation the meaning and practicability of the theory 
he is learning concerning desirable practices in 
educational administration. Internship should combine 
sound theory and practice in an integrated program, 
rather than merely substitute work experience for 
theory. It should stimulate the Intern to do more, 
rather than less reading and study. Practice alone 
may as easily serve to develop bad habits and perpetuate 
undesirable practices, as it may serve to develop 
desirable skills and understandings. There Is always 
some danger that the mechanics of the program may be 
emphasized, rather than the experience itself.
Attention must be given to the quality of the experience, 
as well as to its scope.
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The Intern's assumption of status-leadership 

in selected situations is a logical outgrowth of his 
previous experience in observation and participation.
Of course, he may be required to assume all three 
roles (observer, participant, and leader) in any given 
situation, but the emphasis in Internship is upon 
experience in status-leadership for the purpose of 
developing the student’s administrative ability.
Where internship experiences are not provided, it is 
necessary to rely entirely upon in-service education 
to accomplish this purpose.

Hanna^states that status-leadership helps 
groups and group members to:

1. Discover group goals sufficiently vital so 
that they will call forth a maximum of coopera­
tive effort.

2. Set up a system of values enabling the group 
to define, select or choose the needs and 
Interests of first priority.

3. Instil in others a desire to "belong” and to
take active part In group action.

^  Hanna, Lavonne (et al.) Group Processes in
Supervision. Bulletin of the Association for Supervision
and Curriculum Deve lopment, ’Washington, D.C.: The 
National Education Association, 1948. p. 59.
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4. Discover their skills, competencies, interests 

and abilities so that each, while taking part 
in group processes, may gain the maximum 
security which results from each having a part 
to play and a contribution to make#

5# Develop good human relationships and satisfac­
tory personal interactions so that a cooperative, 
permissive atmosphere characterizes group 
functioning#

The developmental process assumes no automatic 
or magic transfer from knowledge of the theory of 
educational administration to practical ability in 
educational leadership. While certain technical 
skills may be adequately developed in the on-campus 
preparatory program, there is reason to believe that 
competence in other phases of administration, partic­
ularly those relating directly to social-engineering, 
may be best developed in more realistic settings. It 
is in this latter category that the internship may 
best serve the central purpose of the professional 
education of the intern.
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Must the future administrator carry administrative 
respons iblllty if he is to learn how to become an

effective adminlatrator?

There is a tendency on the part of some educa­
tors to conclude that theoretical knowledge of 
administration can only contribute to the improvement 
of a given situation if the administrator has developed 
skill (through direct experience in assuming responsi­
bility) in applying this theory to a real, ongoing 
school-community situation. In other words, these 
persons believe that practice in the assumption of 
actual administrative responsibility Is necessary for 
competence in administration. They believe, further, 
that the Internship can best provide this needed 
pract ice.

To a certain degree, such a conclusion may be 
justified. On the other hand, theory, which Is 
valuable as it contributes to the Improvement of 
present practice, may be used (applied) to advantage 
by a person having little or no experience in the 
assumption of actual administrative responsibilities.
It depends upon the administrative task and upon the 
individual.
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It would seem that graduate students should be 

able to gain an adequate understanding of the adminis­
trative theory of budgeting, or reporting, or guidance 
services, and to develop their abilities to apply these 
principles in hypothetical or real situations by means 
of supervised, on-campus exercises in making budgets, 
report forms, and organizational plans. The point here 
is that the philosophy and technique of budgeting or 
reporting or guidance organization can be understood, 
developed, and demonstrated by the student without 
resorting to internship experiences in the assumption 
of administrative responsibility. This contention 
applies to many of the technical knowledges and skills 
in administration, except those more directly concerned 
with the field of human relations.

Faunce and Bossing25p0int out that
It Is fairly easy to learn administrative 
procedures concerned with buying supplies, 
constructing a budget, or maintaining the 
building. It is quite another thing to 
learn the techniques of group process and 
the methods of leadership In cooperative 
planning.

^  Paunce, Roland C., and Nelson L. Bossing, 
Developing the Core Curriculum, New Yorks Prentice- 
Hall, Inc. , T 5 5 T :  p T T Wl
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Another factor in the deairability of intern­

ship programs is pointed out hy Clarence A. Newell*
26who says

An internship experience will be no better 
than the thinking in the school system where 
the intern is assigned. More specifically, 
it cannot rise above the thinking of the 
sponsoring administrator.

While it is true that interns, under supervision 
of a college adviser, may learn something from observing 
poor administrative practices in the field, such 
situations do not provide the positive conditions for 
effective learning found in school-communities where 
more desirable administrative practices prevail.

The key to the proper selection and evaluation 
of a school-community for use in the cooperative 
development of an Internship program, is the local 
administrator. If this person is a democratic leader 
who is able to delegate genuine administrative respon­
sibilities and who has his staff working intelligently 
and cooperatively on local school^coramunity problems,

26 Newell, Clarence A., Handbook for the 
Development of Internship Programs in Educational 
Administration, Cooperative Program in Educational 
Administration, Middle Atlantic Region, Teachers 
College, Columbia University, New Yor, May 1952,
p. 12.
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then the total situation is apt to he conducive to a 
good internship experience. In a school where adminis­
trator and staff members are using democratic group 
techniques in solving their own problems, the well- 
prepared intern will be welcomed for the professional 
contribution he is able to make toward the solution of 
one or more of these problems. In such situations, 
responsibilities tend to be delegated to interns almost 
automatically, and the internship to be a real learning 
experience, rather than just a temporary job confined 
largely to clerical and other routine duties as assigned 
by an administrator in another school-community where 
the professional atmosphere is less stimulating.

What is the nature of administrative responsibil- 
27ity? Gulick's analysis of administration (without 

reference to the character of the enterprise in which 
the executive works) is as follows:

1# Planning, that is working out in broad outline 
the things that need to be done and the methods 
for doing them to accomplish the purpose set 
for the enterprise.

27 Gullck, Luther, and L. Urwick, Papers on the 
Science of Administration, New York: Institute of 
Public Administration, Columbia University, 1937. 
p. 13
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2. Organizing, that is the establishment of the 

formal structure of authority through which 
work sub-divisions are arranged, defined, and 
coordinated for the defined objective.
Staffing, that is the whole personnel function 
of bringing in and training the staff and 
maintaining favorable conditions of work.

4. Directing, that is the continuous task of 
making decisions and embodying them in specific 
and general orders and instructions, and 
serving as the leader of the enterprise.

5. Coordinating, that is the all-important duty 
of interrelating the various parts of the 
work.

6. Reporting, that is keeping those to whom the 
executive is responsible informed as to what 
is going on, which thus includes keeping 
himself and his subordinates informed through 
records, research, and inspection.
Budgeting, with all that goes with budgeting 
in the form of fiscal planning, accounting and
control.

28Sears sums up the nature of administrative

28 Sears, Jesse Be., The Nature of the Adminis­
trative Process, New York: McGraw-Hill Book Company,
Inc., T95^5 p. 42•
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responsibility in this way:

The process of administration is concerned 
with five forms of activity— planning, or­
ganizing, directing, coordinating and 
controlling. Each of these is related to 
all the others when at work, and its effective­
ness depends upon its proper use of authority, 
knowledge, custom, and personality.

Certainly nothing less than extended internship
or apprenticeship could provide the prospective
administrator with opportunities for significant
experience in the assumption of responsibilities in
all of these categories. The question is, can some
of this knowledge and ability be adequately developed
without a prolonged internship. It seems clear that
there should be a closer contact between instruction
and administrative practice, and that a way should be
developed in which the prospective administrator may
feel as well as know about responsibilities and

29opportunities. Pixley intimates as much in his
statement that

. . • the chief factor in determining the 
scope and content, as well as the length of 
the ideal training period, should be a 
consideration of the service rendered.

29 Pixley, E. H., "Governing Factors in the 
Construction of Training Programs for Superintenden- 
dents of Schools", Educational Administration and 
Supervision, XXIV (April, 1938) pp. 632-633.
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Vender Werf*^ calls attention to the varied

training needs of professional personnel as follows:
The apprenticeship period should provide 
experience in divergent school situations, 
rural, city, village, and in varied size 
classes and age groups.

Obviously, the conventional preparation period 
of one to three years beyond the baccalaureate degree 
cannot provide the prospective administrator with 
opportunities tc assume major administrative responsi­
bilities in all tnese situations, In addition to the 
multiple specialized course work required. A desirable 
compromise might well consist of pertinent course work 
supplemented by various laboratory and field experiences, 
and climaxed with an internship experience which 
would allow him to assume some administrative respon­
sibility which emphasizes the human relations aspect 
of administration. The conclusion here Is that the 
assumption of responsibility can be beneficial to the 
intern, ana should In some degree be provided for 
in the preparation program— preferably with emphasis 
upon social engineering rather than routine.

~ T  A Vender Werf, L . , “New Concept of Teacher 
Preparation," Peabody Journal of Sducation, July 1950. 
p. 71.
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C . Internship promotes rapid and deslrable growth of 

the intern toward competent democratlc le aderahlp 
In his professional relationships with school 
employees, studentst lay-cItizens and organlzed 
community groups.

Relationships with Lay-men and Community 9roups

It is no longer enough that the administrator
possess a body of specialized knowledge and an array of
skills for working effectively with teachers and students.
The modern twin concepts of administration as democratic
leadership ana education as community improvement now
make it necessary for the administrator to know a great
deal about effective professional relationships with
lay-citizens and community groups. Koopman s a y s , ^

It Is no simple problem to organize a complex 
activity like education In such a way that 
large numbers of persons are blended into a 
cooperative whole, even when efforts are 
restricted to those groups normally living 
together In the school. To involve that large 
and loosely organized group known as school 
patrons, which Includes both parents and other 
adults living in the community, is a formidable 
task and educators may be pardoned far having 
been slow about tackling It.

^  Koopman, Robert G., Alice Miel, Paul J. Misner, 
Democracy in School Administration. New Yorks Appleton- 
Century-Crofts , Inc.” 1943• pi 281.
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The fact that administrators themselves clearly 

realize that their own preparation has been lacking 
in this respect is shown by the data in Table XV.

The 1586 superintendents reporting in 1950 to 
the A.A.S.A. questionnaire (see section 17 of Table 
XV) clearly indicated that they considered their 
college preparation to be most helpful in the areas 
of instructional leadership and financial management*.
In cities of all idfferent sizes 43 per cent of the 
superintendents reporting listed instructional leader­
ship and 26.3 per cent named financial administration 
as being the areas in which they had received the best 
college preparation. Only 5.7 per cent said that their 
college preparation had been most helpful in public 
relations, and only 7.8 per cent listed cooperative 
planning in this category. Equally significant is 
the fact that only 2.8 per cent listed delegating 
duties, 2.1 per cent relationships with board, 3.8 
per cent school plant management, and 1.1 per cent 
supplemental pupil services as constituting lines of 
endeavor in which their college programs had been 
most helpful.

Asked to check the areas in which their college 
preparation was least helpful, 19.5 per cent named 
public relations, 15 per cent relations with boards,



SELECTED CHARACTERISTICS OF CITY-SCHOOL SUPERINTENDENTS BY CITY-SIZE GROUPS, 1950*

1586 Superintendents Reporting in 1950

Characteristics Pop.: 
200,000 
and more

Pop.: 
100,000- 
199,999

Pop.: 
50,000- 
99,999

Pop.: 
30,000- 
49,999

Pop.; 
10,GOO- 
29, 999

Pop. i 
2,500- 
9,999

Total

1 £ 3 4 5 6 *7 6
17. College preparation most helpful 

In:;
Relationships with board. . . . 8.0# 6.1# 0.0# 0.9# 1.8# 2.4# 2.1#
Cooperative planning........... 12.0 3.0 8.7 7.3 6.7 8.6 7.8
Delegating duties ............. 4.0 0.0 3.8 4.5 3.4 2.0 2.8
Instructional leadership. . . . 52.0 39.4 37.5 47.3 40.9 44.5 43.0
Personnel administration. • • • 4.0 21.2 10.0 7.3 8.3 5.6 7.3
Financial administration. . • • 12.0 18.1 27.5 25.4 28.9 25.3 26.3
School plant management . . . . 0.0 6.1 2.5 1.8 3.9 4.2 3.8
Supplementary pupil services. . 0.0 0.0 2.5 0.0 1.2 1.1 1.1
Public relations............... 8.0 6.1 7.5 5.5 4.7 6.2 5.7
Other .......................... 0.0 0.0 0.0 0.0 0,2 0.1 0.1

18. College preparation least helpful 
in:
Relationships with board. . . • 26.1# 24.3# 20.7# 10.3# 14.6# 14.5# 15.0#
Cooperative planning........... 8.7 12.1 7.8 14.0 9.7 7.9 9.1
Delegating duties ............. 4.3 3.0 1.3 6.5 5.8 2.9 4.2
Instructional leadership. . . . 4.3 3.0 7.8 6.5 7.2 6.4 6.7
Personnel administration. . . . 4.3 3.0 2.6 0.0 3.7 5.4 4.2
Financial administration. . • • 13.1 3.0 9.1 9.4 8.0 12.2 10.1
School plant management . . . . 13.1 9.1 15.6 11.2 14.8 18.2 15.9
Supplementary pupil services. . 4.3 18.2 14.3 16.8 12.8 14.0 13.7
Public relations................ 21.8 24.3 19.5 17.8 21.8 17.7 19.5
Other .......................... 0.0 0.0 1.3 7.5 1.6 0.8 1.6

* American Association of School Administrators, The American School Superintendency, 
Washington, D. C.: National Education Association, 1952. p. 450.

Ho
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9.1 per cent cooperative planning, 15.7 per cent 
supplemental pupil services, 15.9 per cent school 
plant management, 4.2 per cent delegating duties,
4.2 per cent personnel administration, and 1.6 per 
cent other areas. (see section 16 of Table XV).

An analysis of these findings would seem to 
indicate that the professional preparation program in 
educational administration might well consider the 
desirability of giving more attention to developing 
knowledge and skill in the areas of public relations, 
cooperative planning, and relationships with boards. 
Superintendents seem to feel that their college 
preparation is also somewhat less than adequate in 
the areas of supplementary pupil services and school 
plant management.

The implications for practical and field 
experiences (Including internships) are fairly obvious. 
Host of these areas in which the college program is 
judged to be lacking in adequacy, involve an Integration 
of professional knowledge and skill that can often be 
best promoted in practical experience rather than in 
theoretical study alone.

It must be conceded that inconsistencies exist 
between expressed opinions of educators favoring a 
broad, social foundations type of training, and the
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actual stress upon specialized technical skills in 
many training institutions, A reaction against 
specialization in administration courses was expressed 
as early as 1933 by Hill?5 who deplored the ", . • 
influences which led schools and departments of educa­
tion to attempt ridiculous subdivision of indivisibles". 
He approved the trend toward organization of subject 
matter around large units of instruction, and advocated 
making courses less academic and linking them closely 
with school practice,

Finney pointed out that the administrator’s 
work might be placed in two categories, (a) executive 
detail, which he referred to as school shopkeeping, and 
(b) formulation of policy, which he termed educational 
statesmanship. He noted that

To perform the first function the educator 
needs the minor specialty of his profession 
--the science of school administration. But 
to perform the second function he requires that 
major specialty of his profession which turns 
out to be not special at all, but the broadest

^5 Hill, C. M . , "Trends in the Teaching of School 
Administration", School and Society XXVIII (July 8, 1933) 
pp. 33-35.

36 Finney, Ross L,, A Sociological Philosophy 
of Education, New York: The Macmillan Company, 1934,
pp. 539-540.
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and most liberal enlightenment possible*
For this second function any narrow special­
ization in mere technology is more likely 
than not to prove a disqualification in the 
end*

The impact of post-war issues and problems upon 
the preparation of educational administrators was dis­
cussed in 1944 by the National Society of College

37Teachers of Education. Members of this group felt 
that the wave of specialization and the acquisition 
of particular administrative techniques had reached 
a crest, and started to subside about the time of 
World War II* According to this group, the trend is 
now toward an understanding of the social function of 
school administration, and competency in:

1. Human behavior and growth 
2* The school as a social institution 
3* Social, economic and political problems of 

American democracy 
4* Procedures for studying administrative problems 
5* Human relationships

This emphasis upon social foundations echoed the 
voices of such men as Jesse H. Newlon and his associate 
who had declared ten years earlier that the important

37 Brownell, S* M., "Some Needed Adjustments in 
Courses of School Administration in the Light of War 
Demands", National Society of College Teachers of Educa 
tlon (Twenty-Ninth YearbookTT Ann Arbor, Michigan: Ann 
Arbor Press, 1944* pp. 71-76.
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considerations were the broad social frame of reference 
in which the administrator conceived his work* and

38the ways and thoughts of his own life* Newlon wrote
Many of the techniques of administration can 
be quickly learned on the job, when and if 
needed, and should receive a minimum amount 
of attention in the schools of education*
More attention should be given in the future 
to the fundamental social and economic prob­
lems of school administration and to the
social methods and techniques which their
solution requires*

39In contrast with this concept, Sifert!s report
of 1943 concerning data collected on the training and
experience of 193 principals (which incidentally re­
veals the embryonic stage of internships) indicates 
the principals' preference for training in the practical 
aspects of their work* Slfert asked all the principals, 
together with 91 city superintendents and 56 college 
professors to name the courses which principals should 
study before securing positions* The principals 
advocated preservice training for their specific 
duties, while the superintendents and professors con­
curred that a broader program should prevail* Sifert 
noted that ". . * . little or no recognition was given

38 Newlon, Jesse H*, Educational Administration 
as Social Policy, New York: Charles Scribner's Sons,
TSzT.— pT SSI

Sifert, Earl R*, "The High School Principal", 
Clearing House, XVII, (March, 1943) pp. 387-391*
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to an apprenticeship for future high school principals•"

But the weight of evidence points to an increas­
ing involvement of laymen in fact-finding, value- 
criticism, policy-making, and procedures for changes 
in educational programs of the community. This 
Involvement can be successful only if the leadership 
responsibilities of educational administration are
clearly defined. In this connection, B. 0. Smith 

40says
The leadership function (of the profession) 
is limited to four spheres of knowledge and 
skills technical skills and knowledge of 
education, knowledge of intellectual disciplines, 
knowledge of social and educational values, 
and knowledge and skill in educational 
engineering.

It is apparent that the first two of these 
four have received moat of the attention in preparatory 
programs, and that more attention should be paid to 
values and human relationships, if the profession is 
to help ferret out and resolve value conflicts within 
the community. How to get people to work together 
effectively in a common cause is a major problem in 
educational administration. Citizens committees are 
springing up all over the country, and laymen are

40 Smith, B. Othanel; Wm. 0. Stanley; and J. 
Harlan Shores, Fundamentals of Curriculum Development, 
New Yorks World Book Company, 1950. p. 651.



106
participating in school affairs to a greater and 
greater extent. If the administrator is to be a 
functional leader, he must learn how to exercise 
his status-leadershlp in such a way as to release, 
develop and guide the critical intelligence of many 
members of the community in the discovery and solution 
of educational problems common to the group. This 
grass-roots approach is sound. As laymen themselves 
are helped to understand and resolve educational 
issues (using their own intelligence and the assistance 
of experts as needed) reforms will be positive and 
enduring. The administrator will have that solid 
support without which he cannot operate effectively.

Internship can serve perhaps better than any 
other pre-service medium to place the prospective 
administrator in community situations where he can 
most quickly develop a degree of sensitiveness, sym­
pathy and appreciation of the layman's viewpoint—  

and where he has a chance to test and improve his 
knowledge and skill in the area of human relationships.

It Is one thing to assume a status-leadership 
role in the college classroom or seminar where relative­
ly homogeneous groups of professional educators are 
discussing problems of no immediate significance to 
their pride or pocketbook. It Is quite another thing
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to assume leadership responsibility in a heterogeneous 
group of laymen where stresses, pressures and strains 
of immediate social, economic and emotional significance 
run rampant. Somewhere between the two lies an area 
where the prospective administrator may well experience, 
under competent guidance and supervision, some of the 
realities of educational administration which are not 
always obvious to him from a distance. Direct experi­
ence gives meaning and purpose to professional knowledge. 
Internships which provide suitable opportunities for 
work directly with laymen contribute to the quality of 
the total preparation program.

One type of field experience which sometimes 
falls within the province of the internship program is 
the field survey. Field surveys fall into two general 
categories! (a) those dealing directly with the 
educational program within a single school or school 
system, and (b) those dealing directly with the 
community Itself (I.e., population trends, social- 
economic status, characteristics, attitudes, etc.).
More often there is an overlapping of these two cate­
gories so that the field survey considers aspects of 
both the community as a whole, and the school or 
educational program In that community. Surveys to 
determine school building needs are perhaps the most
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common. Surveys to evaluate the school program, or 
some phase of it, as a basis for proposed change, are 
also quite common. In any case, surveys are apt to 
involve working directly with lay-citizens and organ­
ized community groups, as well as with local school 
personnel. They provide excellent opportunities for 
first-hand experiences in democratic group techniques
at the community level#

41Riso’s study found that in the 90 colleges 
questioned, school survey work was included in 66 of 
the programs. This is in sharp contrast with the 24 
internship provisions noted. In 8 of the colleges, 
the survey work did not extend beyond the student’s 
needs for his own dissertation— but in 22 universities 
students participated to fulfill a required field-work 
assignment in connection with a course in school 
surveys, ”. . • and thus the participation became an 
integral part of their graduate programs.*’ The remain­
ing colleges enlisted student help occasionally when a 
survey was undertaken.

41 Riso, Sister Mary Karen, o£. cit. p. 11#

42 Ibid. p. 113.
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It Is interesting to note that while more than 

two-thirds of the schools in this study made some 
provision for students to participate in field surveys, 
less than one-third made any provision for apprentice­
ship or internship of any type. The conclusion might 
be made that this neglect of Internships reveals a 
divergence from theory expressed by educators in their 
professional writings and the actual characteristics of 
the preservice training programs. However, field survey 
work is a step in the right direction, and is especially 
valuable in helping the student to understand and appre­
ciate the culture of which the school is a part.

The point of view here is that the preparation 
program should recognize the fact that education 
stems from and is Interwoven with community living. 
Autocratic administration is Incongruous with democratic 
society. That person who can organize and stimulate 
people to think through problems together Is the real 
leader In a free society. The training of school 
administrators Is not an f,either-or,f proposition of 
specialized techniques or broad social knowledge.
Rather It is a blending of all essential elements in 
terms of the probable school-community situation and 
the Individual needs of the learner. As Internship serves 
this function it becomes vital to the preparation program.
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Relationships with School Employees and Students

The democratic leadership concept of educational
administration calls for expertness in releasing the
creative talents of teachers and students with whom
the administrator is associated. This, in turn*
involves a basic democratic belief that society is
more productive when the human spirit is free#

If administrators put the same amount of 
energy into stimulating creative effort 
that is now put into catching violators 
of rules, they would discard most of the 
rules•43

Reeder, in discussing democratic school admin­
istration, comments as follows:

In a democratic type of school administration, 
the school official conceives his duty to be 
to serve as a leader among his co-workers, not 
as their dictator# He stimulates the group to 
work cooperatively for the achievement of 
common purposes. . . and this ability to work 
together is the essence of democracy#44

4 cAlberty says 0 that the modern democratic 
leader (a) respects the personalities of those with

4^ Melby, Ernest L., "Leadership is Release of 
Creativity”, School Executive, LXVIII, (November, 1948) 
p • 33 •

44 Reeder, W. G-., The Fundamen tals of Public 
School Administration, New York: The Macmillan
Company, 1941. p. 11.

45 Alberty, Harold, "Administrative Leadership 
in the High School", Educational Leadership, V, (April, 
1948). p. 433.
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whom he works, (b) is skilled in the techniques of 
group planning and action, and (c) accepts the croup's 
decisions.

Campbell^® points out that if teacher partici­
pation in planning is to be secured, the following 
conditions must obtain:

1. Problems of immediate concern to teachers 
should be the point of beginning.

2. Work must be done in areas where teacher 
decisions can make a difference.

3. Administrators are to work with teachers as 
partners in a common enterprise.

4. Any program is to be kept flexible so as to 
meet the desires of those who are working 
on it.

5. Decisions reached must be translated into 
action. Here administrators have a cardinal 
role.

6. Considerable autonomy is to be granted an 
individual faculty.

7. Leaders need a rich background of association 
with adults and youth of the community.

Campbell. Roland F., "Educational Leadership 
in Group Planning," Educational Admlnlstrat ion and 
Supervision. Vol. XXXII (April, T§46). pp. 193^232.
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8. Leaders must have important social ideas and

ideals and see the significance of schools in
our culture.

These same conditions would, of course, apply
to student participation in planning. In order to meet
such conditions, it is necessary to take the prospective
administrator out of the college classroom, and place
him in a continuing practical situation. Internship
provides him with a special challenge to employ his

47status-leadership in such functions as these;
1, He leads the group in social orientation and 

in planning desirable program changes, espec­
ially during initial stages,

2, He participates in such planning and action 
as one of the group,

3, He follows cooperatively the leadership of 
his colleagues when they emerge as leaders,

4, He stimulates them to renewed group activity,
5, He interprets the effects of the group’s 

efforts to the faculty, students, and members 
of the community.

6, He analyzes the quality of group dynamics and 
human relationships which constitute the

47 Faunce, Roland C«, and Nelson L, Bossing, 
Developing the Core Curriculum, New York: Prentice-Hall,
Inc,, 1951 p. 206,
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matrix of program change,

7, He expedites the plans that he and the faculty
and the students develop,

48Otto says
Leadership to be democratic, must abide by 
certain assumptions and principles. In the 
first place there must be a basic belief in 
the greater wisdom of the group than in any 
one person. • . . thoroughly democratic methods 
improve efficiency because they instil purpose­
ful activity, greater Individual comprehension 
of the problems, and greater personal concern 
for the success of the plans agreed upon by the 
group.

The feel for this kind of educational adminis­
tration can only be developed in an environment which 
is significantly realistic. Internship experiences 
may provide exactly the learning conditions which 
promote rapid and desirable growth of the intern 
toward competent democratic leadership In his profes­
sional relationships with school employees and 
students*

D. Internship, to be of maximum value to the intern, 
requires his readiness in the areas of general and 
professional education.

The assumption here is that the intern should

48 Otto, Henry J., Elementary School Organization 
and Administration, New York: D. Appleton-Century Company, 
1944. p. 300.
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possess, prior to internship, some breadth of general 
and professional knowledge, and some education in the 
theory and practice of administration. The readiness 
concept also implies conditioning of attitudes, and 
the presence of felt needs on the part of the learner.

General Education
A general education program should he designed 

to meet the personal and social needs of all students, 
regardless of the vocational intent of such students. 
An educated person has, among other things, some 
mastery of the tools of learning and some fundamental 
appreciation of the Humanities, the Sciences, and the 
Social Studies, as these relate to modern living. The 
breadth and depth of an individual's understanding of 
human beings and of environmental factors and forces 
are probably conditioned less by prescribed lists of 
courses than by the liberal spirit in which he has 
been taught. Personal attitudes and feelings based 
upon socially acceptable moral values are quite as 
important as academic knowledge.

The student needs a general education to facil­
itate his greater effectiveness and happiness as a 
citizen in a democratic society, as well as to give 
him a better understanding of the correlationships



between professional training and the culture in which 
he lives. As the student matures he is better able to 
think intelligently and critically, to discern relevance 
and to discriminate in values--which suggests that 
general education should more or less parallel the 
professional program from the beginning to the end of 
formal higher education*

The exact type and amount of general education 
should depend upon the individual student*s personality 
and cultural background. More extensive and intel­
ligent use of testing, counseling and guidance services 
would give more accurate clues as to what is most 
needed by a particular student at a particular time-- 
but only a more flexible curriculum than now exists 
would enable colleges to implement such an individual­
ized program. What probably is needed is (a) less 
compartmentalization of subject matter, (b) a clearer 
focus of integrated knowledge from the various discip­
lines upon the persistent problems of personal and 
social living, and (c) a greater emphasis upon the 
development of personality as it relates to the common 
welfare.

In any case, the intern is in no position to 
properly relate his professional knowledge and special­
ized technical abilities to the tasks at hand, unless
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he possesses some breadth of general education.

General Professional Preparation 
In addition to general education, the intern 

should have, prior to.internship, adequate profes­
sional preparation in the broad field of education 
itself. This area of general professional preparation 
involves learning experiences in:

1. The reconstruction of the purposes and 
functions of education in a changing, 
democratic society.

2. The utilization and improvement of personal- 
social-physical community resources.

3. Modern concepts and practices In human growth 
and development (including guidance services).

4. The cooperative planning and evaluation of 
educational services.

5. Personal-social-organizational relationships.
6. Content, materials and methodology of 

curriculum and instruction.
Traditionally, Item six has occupied the center 

of the stage in programs of teacher education, and 
learning experiences concerned with the other five 
items have been comparatively meager. This is of 
importance here because most administrators have first 
been trained as teachers, and have had some teaching
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experience before going into administration. Fortunate 
indeed is the prospective administrator who has 
received his general professional education in a 
college whose teacher education program reflects the 
influences of organismic psychology, the philosophy 
of experimentalism, and the techniques of democratic 
educational leadership. Readiness for internship in 
the specialized profession of educational administration 
presupposes some breadth and depth of learning 
experiences in general professional preparation for 
teaching.

Adminlstrat ive Knowledge and Ability 
In addition to general education and professional 

education of a broad nature, the intern should have, 
prior to internship, some special knowledge and ability 
in the field of educational administration. Learning 
experiences in this special area might well be concerned 
directly with:

1. Administrative personnel relationships with 
students, staff, board of education, and 
community.

2. Supervision and improvement of Instruction.
3. Administration of student activities and 

student v/elfare.
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4* Planning, adjustment and evaluation of school 

organization*
5. Administration of budgeting, finance, business 

and office practices*
6* Administering the school plant*

As the prospective administrator gains knowledge 
(through academic study) of the nature and theory of 
administration in such categories as those listed above 
--and as he is guided to use direct experience (through 
observation, field trips, participation in group problem 
solving, etc.) to make this theory more meaningful to 
him— he approaches a point of readiness which insures 
the maximum value of the internship to him in his 
professional preparation for educational administration*

Attitudes Contribute to Readiness 
Readiness for internship involves not only 

adequate academic background and a degree of competence 
in communications and human relations, but also such 
personal characteristics as good health, stable emotions, 
and acceptable social habits which affect a person's 
attitudes toward a given learning experience* Relish 
and enthusiasm for the job— eagerness to explore and 
try out— these are attributes which reflect personality 
as well as professional preparation* They are



conditioned not only by the character and qualifications 
of the student himself, but also by the personality 
impact of his teachers and associates.

Those somewhat intangible qualities which 
characterize what might be loosely defined as "good 
teaching” can affect the student's attitudes more than 
can any amount of academic study or experience in the 
field. Persons responsible for the student's profes­
sional preparation program should give more attention 
to his growth in the formulation and expression of 
desirable attitudes, by helping the student to overcome 
fears, to have confidence in himself, and to have the 
will to learn. Desirable attitudes, while not easily 
described or measured, are important. Without them a 
student is not ready for enrichment experiences of a 
professional nature in internship.

4.0Charlotte W. Junge^points to a number of 
generalizations which have emerged from research 
regarding readiness:

1. There is no sharp distinction between readiness 
and lack of readiness. The growth process is 
gradual— one stage merges imperceptibly into 
the next. Educators will understand the

49 Junge, Charlotte W., "Readiness for Student 
Teaching", from Off-Campus Student Teaching, (30th Year­
book, Association for Student Teaching), Lock Haven, 
Pennsylvania: c/o State Teachers College. 19R2- rm-sn_-*o



learning process much better if they think of 
individuals being more or less ready, rather 
than ready or unready. There are degrees of 
readiness•

2. Readiness is an individual matter. . . .  readi­
ness programs should vary with the needs of 
the students.

3. Readiness is not something to wait for. It 
can definitely be prepared for.

4. A broad preparatory program is more successful 
than narrow techniques in developing readiness.

5. The problem of creating readiness depends 
upon a variety of both group and individual 
experiences which are both appropriate and 
satisfying and which lend toward feelings of 
adequacy and security.

An examination of these generalizations and the 
previous discussion leads to the conclusion that (a) 
internship, to be of maximum value to the intern, does 
require his readiness in the areas of general and pro­
fessional education, and (b) more attention should be 
paid to this readiness factor in terms of the individual 
student and the time and type of his internship 
assignment.
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£• Internship substantially Improves the quality of

the total preparatory program by providing Indi­
vidualized Instruction and flexibility in content 
and method to meet the peculiar interests and 
needs of the Individual trainee*

The conflict between standardization and indi­
vidualization in preparatory programs for educational 
administration has not yet been resolved. Twenty years 
ago some educators were decrying the lack of standard­
ization among such programs. Ullrich®°suggested that 
courses be standardized in number and variety, to 
compare with offerings in schools of law and medicine. 
Perhaps it is fortunate that programs have not been 
standardized, since the trend of thinking nowadays is 
in direct opposition to standardization, and strongly 
in favor of individualization.

But even twenty years ago educators were not 
in accord on this subject. Kilpatrick51 wrote boldly

5® Ullrich, P. H., "Colleges Make Big Strides 
in School Administrator Training", The Nation's Schools, 
XI, April 1933, p. 43.

51 Kilpatrick, William H., "A Reconstructed 
Theory of the Educative Process", Teachers College Record 
XXXII (March 1931) New York: The Bureau of Publication, 
Teachers College, Columbia University, pp. 556-558.
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in favor of individualization and his words, as applied 
to the desirability of an experience-centered curriculum, 
reach us through the years with remarkable freshness 
and vigor:

• . . the curriculum seems best conceived as 
the succession of educative experiences con­
sidered with reference to the accumulating 
effect • . . • this accumulating effect may 
be thought of either as growing personality 
or as increasing power and control. Both are 
needed; each fulfills the other. . • • the 
unit element of the curriculum is not fact 
or skill, but a novelly developing life ex­
perience. . . .  the learning process Is 
essentially a grappling with the novelly 
developing difficulties of the situation 
. . . .  subject matter ceases to be thought 
of as named in advance of the situation.
Study is the attack upon the situation, and 
what is learned is learned as and because 
it is needed for the control of the situation. 
Subject matter is thus Intrinsic and inherent 
. . . .  what we seek, then is not an education 
which confirms our ideas and our ways in those 
under our care, but such a self-direction in 
all as means the ever-widening and deepening 
search for truer insight and the evergrowing 
will to direct life accordingly with sensitive 
regard to all concerned. Our criterion is the 
welfare of the whole (person) ever growing in 
wholesome relations with all others.

Nevertheless, It might well be argued that a 
certain amount of standardization is a peculiar and 
desirable characteristic of any profession— there being 
basic principles, knowledge and skills which should be 
learned by all candidates for their successful practice 
in the field. The conclusion that standardization to 
the degree of agreeing on purposes, principles, and
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areas or preparation would result in a higher quality 
of professional preparation, might be justified. Such 
standardization might well provide the framework within 
which individualized instruction would be most effec­
tive— particularly at the preservice level.

On the other hand, it is difficult to disagree
entirely with those who favor a more completely
differentiated and individualized program. Riso®^
reports one dean of a graduate school as responding
to a question concerning standardization in these words:

If a university is trying to study each of its 
students as an individual personality and is 
trying to develop not one thousand prospective 
administrators all of whom are faithful copies 
of a standard model, but is trying to produce 
one thousand school administrators each of whom 
Is unique, it is then obvious that a course in 
methods may be precisely the thing needed to 
develop a particular man or woman for a school 
administration job and the same course in methods 
may be precisely the sort of thing which is not 
needed at all for another student. Under such a 
concept of the proper method of training pros­
pective school administrators, It is ridiculous 
to attempt to rank a variety of courses. . . .

This latter point of view was also held by 
members of the 1947 Endicott Conference^who pointed

52 Riso, Sister Mary Karen, o£ cit. p. 236.

Marshall, J. E., (editor) Developing Leaders 
for Education, A report of the Work-Conference of 
Professors of Educational Administration at Endicott, 
New York, 1947. p. 47.
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out that it was not possible to develop a list of 
specific courses and experiences for every college to 
use. However, the Conference did set forth the follow­
ing major categories or areas which should be included 
in the total training program:

1. Broad general education including a knowledge 
of human growth and development, social and 
legal aspects, economics, effective speaking 
and writing.

2. Professional courses in philosophy and 
psychology of education.

5. Competence in curriculum organization, 
development, and evaluation.

4. Skill in use of research techniques.
5. Specific training in educational administration, 

including the role of the administrator, ability 
to use democratic procedures in administration, 
and competence in administrative skills and 
techniques•

While it is true that comparatively little has 
been accomplished by way of establishing a desirable 
degree of standardization, it is also true that there 
is emerging in various institutions a greater conscious­
ness of the need for an individualized type of instruction 
tailored to the personal needs, interests and abilities
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of the trainee. This trend has found one medium of 
expression in programs of internship.

The assumption that a flexible, individualized 
type of program is desirable assumes, in turn, the 
more basic premises that individuals learn differently; 
that one learns within a matrix of situations and 
experiences rather than through the cumulation of 
discrete experiences; and that experience becomes 
meaningful as the learner brings to a given situation 
certain previously acquired concepts and perceptions 
which enable him to analyze, interpret, and to some 
extent control the new situation.

The character of the learning process should
have a direct effect upon instructional procedure.
H a l d a n e ^  said,

. . . .  an organism and its environment are 
one, just as the parts and activities of the 
organism are one, in the sense that though 
we can distinguish them, we cannot separate 
them unaltered, and consequently cannot under­
stand or investigate one apart from the rest.

Traditional instructional practices may have 
placed too much emphasis upon the organism (learner) 
and too little upon the environment (external learning 
s ituation).

Haldane, J. S., Organism and Environment, New 
Haven, Conn.: Yale Press, 1917. p. 99.
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Psychologists have made important discoveries

about the learning process, but these discoveries are
slow in being reflected in methods of teaching*
Gates said,®®

Learning may be defined as the progressive 
change in behavior which is associated, on 
the one hand, with successive presentations 
of a situation, and on the other, with re­
peated efforts of the individual to reach 
to it effectively. Learning may also be 
thought of as the acquisition of ways of 
satisfying motives or of attaining goals.

Learning is a change in behavior resulting 
from reconstruction or enrichment of experience. 
Experience (in the educational sense of conscious 
learning) involves such intellectual or cognitive 
elements as thinking, judging, and reasoning. As 
one "experiences" (i.e. endeavors to modify a situation 
for some conscious or unconscious purpose) he learns* 
The key to learning is purpose, which is an individual 
matter* Purpose cannot always be imposed directly; 
it must usually come from within the individual. It 
develops as a result of interaction between a person 
and his environment. Since no two persons are exactly 
alike or have exactly the same environment, it is 
unlikely that they might bring to a given problem

55 Gates, Arthur I. (et al.), Educational 
Psychology, New Yorks The Macmillan Company, 1942* 
p. 299.
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or situation exactly the same purpose. Such a concept
of learning obviously demands some individualization
and flexibility in the instructional program.

The clearest lesson for teaching is that 
instructional procedures should be so 
arranged that the learner’s efforts will, 
or can, have a high degree of purposefulness.

By exerting some control over his learning 
environment, it is possible to stimulate the learner’s 
awareness of his inadequacy in his relationship to a 
situation, and to prompt his desire to improve that 
relationship. Controlling his environment means 
placing him in a situation where he is most likely to 
meet and recognize problems which are challenging to 
him, and to which his previous experience and insight 
can be brought to bear with a promise of some degree 
of satisfaction. Direct experience (as in internship) 
is a desirable feature of a controlled learning 
environment.

With awareness, purpose, and the perspective 
of past experience thus established, the learner is 
ready for the final phase of the learning p r o c e s s -  
planning and executing a course of action to bring 
about a desired state of affairs. In accomplishing 
this, the learner has at his disposal his own insight ,

Featherstone, William B., A Functional 
Curriculum for Youth, New York: American Book Company, 
1950. p7~2167
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imagination and skill; the opinions of his teachers and 
other associates; and the wealth of recorded knowledge 
of others who have had similar experiences.

This concept of learning certainly demands that 
provision be made for direct experience and individual­
ized instruction. Internship, by its very nature, 
provides the direct experience. It may also provide 
the flexibility of content and method required to meet 
Individual needs and interests. Proper organization 
and conduct of the Internship program makes it possible 
for supervisors to guide the intern on an Individual 
basis, and to vary work assignments and instructional 
materials and methods to help him solve, to the mutual 
satisfaction of himself and those to whom he Is 
responsible, the problems at hand.



CHAPTER IV

A DESCRIPTION OF EIGHT SELECTED PROGRAMS OF 
INTERNSHIP IN EDUCATIONAL ADMINISTRATION

The Internship Program at 
Ball State Teachers College^

Ball State offers a fifth year (master1s 
degree) program, and a sixth year program In 
educational administration. The sixth year of 
training is a prerequisite for securing a state 
license as a superintendent or permanent principal. 
Internship experiences are provided at both the 
fifth and sixth year levels, and are organized on 
the basis of full-time work for one quarter.

During the spring term, 1952, approximately 
one hundred students were enrolled as majors In 
school administration. Some of these were part- 
time students, and only three students were assigned 
to internships during that quarter. A total of 
approximately eighteen Interns have participated In 
the Internship program to date. Seven internships

^ Described by Dr, John B. Baker, Associate 
Professor In Educational Administration, Ball State 
Teachers College.



130
have bean served in the superlntendency, eleven 
in principalships, and one in the county 
superlntendency•

Six different school-communities (locations) 
have been used in the internship program. Normally 
but one location is used by any one intern. The 
cooperating school-communities represent cities and 
villages of varying sizes, chosen for the excellence 
of their educational programs and for their breadth 
of opportunity in internship experiences under 
local supervision of desirable quality.

Internships in the superintendency are served 
in such off-campus locations as New Castle, Rochester, 
Richmond and Muncle— all except Rochester being 
within a radius of forty miles of the campus in 
Muncie, Indiana. Interns training for principalships 
make use of laboratory school facilities on the 
campus to a considerable extent.

The prospective Intern files a written 
application for assignment to internship. This 
application is made to the head of the education 
department several weeks or months prior to the 
expected internship service period. The application 
is approved or rejected largely on the basis of
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judgment of members of the college faculty, who take 
Into consideration the a p plicants previous success, 
college record, and his request for a particular 
ass ignment•

Prior to the assignment, the prospective 
Intern has a conference with the local supervising 
administrator, and during the quarter of his internship 
he has at least two conferences involving both his 
college adviser and the local administrator who 
directly supervises his work. The Intern receives 
no salary, but may earn eight term hours of credit 
toward an advanced degree.

During his term of internship, the intern 
keeps a daily anecdotal record of activities, problems 
and related theory. He has conferences with his 
college adviser as needed, and takes part in informal 
get-togethers with other Interns and faculty members 
upon occasion.

The college adviser works closely with the 
local administrator in helping the intern adjust 
to the job situation, as well as working to maintain 
and Improve relations between the college and the 
local school.
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In an Interview with the writer (August 25,

1952) Dr# Baker commented upon the Ball State 
Internship program as follows:

1# The reactions from students as to the 
values of their Internship experiences have 
been uniformly favorable. All seem to consider 
Internship to be of more value than much of 
their regular course work.

2. The internship program is of value to 
college professors, who have wider contacts 
with practicing administrators as a result 
of the program.

3. The internship program gives the local 
superintendent a greater sense of responsibility 
to the profession, and a broader perspective, 
since he actually takes a hand In helping to 
prepare young educators for administrative 
positions. A valuable by-product of the program 
is that it draws the superintendent Into more 
professional activities, and Is beneficial
from the public relations standpoint of both 
the local school and the college.

4. Internship Is a way to raise the level of 
the profession. It will cause many practicing 
administrators to be aware of (and do something 
about) the training problems of the profession.
The close tie-up of Internship experiences in 
the field with the instructional and research 
programs on the campus is most desirable. A- 
two-way channel of communication between the 
field practitioner and the college professor 
creates an avenue to better service and Improved 
relationships•

5. The Ball State program seems to be gaining 
some momentum and strength. Four or five Interns 
per term seems better in our situation than 
would a larger number. I believe we would like 
to have some internship periods of longer than 
one quarter (twelve weeks). We are working to 
strengthen our evaluation procedure. Superintendents
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in the area have been invited in for conferences 
relating to what the college is doing and expecting 
in the internship program*

6. At present, the intern has to pay his own 
expenses* This arrangement may be subject to 
change in the future. Also, we have a problem 
in setting up an improved seminar program for 
interns, and perhaps more visitation on the 
part of the college adviser*

7. The internship program is here to stay*
There is a possibility that a cooperative program 
of a regional or state-wide nature might be worked 
out together with the other institutions of 
graduate training in Indiana*

The Internship Program at New York University^

New York University offers both the master* s 
and doctor*s degree programs in educational administra­
tion* Internship experiences are provided during 
the fifth, sixth or seventh year of preparation* 
Internship in the college professorship is also 
offered at the post-doctoral level.

During the spring term of 1952, approximately 
one hundred forty school administration majors 
were enrolled (some on a part-time basis) and five 
Internships were served. From three to eight 
internships are normally served each term, and a

2 Described by Dr* Walter A* Anderson, Head 
of Department of Administration and Supervision, 
School of Education, New York University
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total of about twenty-fiv© Internships have been 
served since the beginning of the program.
Internships usually require full-time work for one 
semester or one school year, and a seminar program 
is correlated with the field experience. Occasionally 
the intern may take a limited amount of course work 
during the internship.

Fifteen or more different locations have 
been used in the Internship program— usually one 
location per intern. These locations are within 
a radius of fifty miles of the university and include 
school systems of various sizes such as those In 
Mineola, Manhasett, Bronxville, and the New Lincoln 
School.

Cooperating school-communities are chosen 
largely on the basis of breadth of opportunity for 
several kinds of internship experiences, the personal 
and professional qualities of the local administrator, 
and request of the local school for interns. Six 
hours credit per semester, or a maximum of twelve 
semester hours is allowed. Some Interns receive a 
salary of $1500 to $2500 per year for their services, 
while others receive assignments where no payment 
is involved.
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During the past three years, seven internships 

have been served in the elementary school principalship, 
three in the high school princlpalship, two in the 
superlntendency, two with the School Executive 
magazine, two in state survey work, one with a 
school architectural firm, and several in college 
professorships of different types. The most 
satisfactory internship experiences include supervising 
and inqproving instruction, working with groups of 
lay citizens, with groups of students, and conducting 
field research.

The university sponsors weekly seminars for 
Interns, and interns frequently take part in college 
faculty meetings and social get-togethers. Each 
Intern has a series of conferences with his college 
adviser, including meetings prior to assignment 
as well as during the internship period. He also 
has similar conferences with the local administrator 
who directly supervises his activities. Interns 
are chosen on the basis of their needs for field 
experience, as well as upon their qualifications 
for such service. Each Intern is required to keep 
a careful record of his professional activity, and 
to participate in a written evaluation of his work.
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The college adviser makes two or more visits to 
confer with the Intern and the local administrator 
during the internship period.

In an interview with the writer (August 24,
1952) Dr. Anderson commented upon the New York 
University program of internship as follows:

1. The internship program is making a wholesome 
impact upon the rest of the preparatory program, 
by focusing attention upon the practical problems 
and situations in the field.

2. The reaction of interns to the program has 
been entirely favorable. No adverse criticism 
of consequence has been received.

3. In response to requests from superintendents, 
New York University is considering a plan to
help local administrators train qualified 
personnel within the local system for administra­
tive duties.

4. The university Is making use of the wide 
variety of opportunity in the metropolitan 
area of New York for Internship experiences
of many different kinds. This is a strength 
to this particular program.

5. More attention Is being given to the need 
for more adequate allotment of college funds 
and personnel time to properly supervise the 
program. Inability to make proper advance 
arrangements in some instances is being 
overcome.

6. Eventually the program may serve ten to 
fifteen interns at a time. A year seems to be 
a more desirable period of time than one 
semester. It is probable that interns might 
profit more from experiences in several locations 
than to spend all their time in one job situation. 
Attention needs to be directed to three-way
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cooperative planning and evaluation by the Intern, 
the university representative, and the local 
administrator•

7. The college adviser should be a thoroughly 
professional person who has the welfare of 
both the Intern and the local system at heart.
He should be especially competent In the field of human re latIons•

8. The problem of assumption of administrative 
responsibility by the intern solves itself.
If he Is actually employed by the local school 
system, the responsibility is where it belongs.

9. On-campus workshops in educational leadership, 
and more attention to the techniques and practices 
of democratic group processes in the academic

fprogram might do much to bring some of the 
/ inate values of Internship training Into the 
v campus program.

10. The internship program Is benefiting
the university in its relationships with schools 
In the area served. University personnel learn 
from visits to local school systems, and Interns 
give good service which reflects credit upon 
the training institution.

11. Internship fills the gap between academic 
course work and administrative practice. It
is gaining steadily In Importance and popularity. 
More students are requesting internships each 
year. The development of different types of 
Internship, and the recognition of the benefits 
to be derived from working with lay committees, 
are desirable characteristics of future programs.
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The Internship Program at Ohio State University*̂

Ohio State University offers both the master*s 
and doctor’s degree programs In educational 
administration. A unique feature of the Internship 
program Is the offering of a beginning Internship 
at the pre-master’s level (usually consisting of 
full-time work for one quarter) and an advanced 
Internship at the pre-doctorate level (consisting 
of full-time work far one semester or one year).

This program is largely In a developmental 
state, having been in effect only about two years. 
However, it has served ten or more interns and seems 
to offer an interesting pattern for consideration.
The following description Is adapted from duplicated 
material released by the university in August, 1952.

In educational administration as In many 
other professions, the need to combine good theory 
and opportunity to apply or practice that theory 
is apparent In the preparation program. The 
Internship Is one means of extending the application 
or experience aspect of the preparation program.

® Described by Dr. Roald F. Campbell, Director 
of Internships and Professor of Education, Ohio State 
University.
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The Internship program should provide the 

prospective administrator with an opportunity to 
observe successful practice, give him some actual 
experience in performing administrative functions, 
and permit appraisal of how well these functions 
are performed. The prior background of each student 
should be considered in making the assignment. This 
suggests that the internship should be used as a 
means of supplementing other professional experiences. 
For instance, a person with teaching experience 
largely at the secondary level might be placed 
with an elementary principal. Or, a student with 
much experience in business administration might 
wish to work with a curriculum director or supervisor.

Manifestly, any extension of the internship 
program will require close cooperation between the 
university and the public schools. Such cooperation 
would appear to be an advantage, not only to the 
Intern, but to the cooperating institutions as 
well. For instance, the professor in the area of 
school administration will probably be stimulated 
to appraise his courses as a result of continuous 
contact with school practices and problems. Then, 
too, the administrators in the public schools may
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find reason to examine their current professional 
practices more critically.

The relationship Implied in the Internship 
program will operate only in an atmosphere of mutual 
confidence aid respect. Thus, the university has the 
obligation to use special care in the selection of the 
professor or professors who are to assist In supervising 
the program. Furthermore, only those administrators 
whose academic background and administrative ability 
are cf high quality should be used In the program.

In Ohio where there is a wide range of 
administrative positions and of administrative 
preparation there seems to be need for Internships 
at the beginning and advanced levels.

Beginning Internship

The beginning Internship is available only to 
those people who have completed the bachelor's degree 
and who have had at least one year of successful 
teaching experience. Interns may be assigned (with 
the approval of persons concerned) to selected 
superintendents, elementary or secondary principals, 
local executive heads, or to supervisors or directors 
of Instruction. The assignment Is dependent upon the
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experiences deemed most desirable in the total 
graduate program of the individual student.

The intern is expected to arrange his schedule 
in such a manner that he can spend no less than 
fifteen hours per week at the place of his assignment. 
An effort should be made to give the intern a wide 
range of experience. For instance, an intern assigned 
to a superintendent or executive head should have, 
among other things, an opportunity to attend faculty 
meetings, group conferences, meetings of citizens, and 
school board meetings. Five term hours of college 
credit may be granted for the beginning internship.

Since the internship is a joint program of the 
public schools and the university, supervision of the 
intern is a joint responsibility. The local 
administrator to whom the Intern is assigned should 
be willing to give frequent conference time to the 
intern. The professor in the area of educational 
administration will also visit the Intern on the job, 
confer with the local administrators with whom the 
intern is working, hold conferences with the Intern 
following such visits, and hold a weekly conference 
with the group of interns. At times it may be 
desirable to have other practicing administrators
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and/or college professors assist with this weekly 
group conference.

The Intern Is expected to keep a dally log of 
his internship experience, and to make a written 
appraisal of the total experience at the end of 
the quarter. Copies of these reports are submitted 
to the local sponsor and to the university supervisor. 
Such reports are a part of the data used in appraising 
the work of the Intern. Additional appraisal data Is 
had from the administrator with whom the Intern has 
worked, from conferences with his college adviser, 
and from his participation in the group conferences.

Advanced Internship

The advanced Internship is available only to 
those persons who have completed the master's degree 
and who have had at least three years of successful 
teaching, administration, or other school work. 
Assignments are made (with the approval of persons 
concerned) to superintendents, principals, supervisors, 
or other educational leaders. The assignment should 
represent an experience closely related to the placement 
desires of the student.

The Internship Is a full-time assignment for no 
less than one-half a school year. The assignment Is
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made with the assumption that the Intern Is to he 
employed by the local board of education as a regular 
staff member for the duration of the assignment.
Thus, in each case, the school district concerned 
needs to concur in the selection of the intern.
Possible positions which interns might fill are 
those of administrative assistant to the superintendent, 
and a cadet princlpalshlp. The intern should receive 
no less than subsistence salary and necessary travel 
expense to and from the university. This amount 
should probably not be less than $300 per month.
For this program five hours of college credit per 
quarter may be granted.

Projects or field studies for which an intern 
may take major responsibility include such items as 
follows: the curriculum development program of a
particular school, the school-community relations 
program of a school, the evaluation program of a 
school, the school plant program of a school district, 
the establishment of a cumulative record system for a 
school district, etc.

Several criteria are used to evaluate the work 
of the intern. These include all written reports 
including the field study, participation In conferences, 
and reports from administrators with whom the Intern
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has worked. Willingness of the school district to 
employ the intern as a regular staff member in a 
leadership position would, of course, be a strong 
indication of successful internship.

Appraisal of the Internship Program

As the internship program Is extended, careful 
appraisal of It seems necessary. This appraisal 
should stem from the specific purposes of, or the 
learnings expected from, the Internship. A partial 
list cf the anticipated learnings is shown below:

1. A real chance to learn about the problems
in human relations— with parents, students, and lay- 
cltizens•

2. An opportunity to understand community 
structure and community forces--the many groups and 
their objectives, the necessary contacts, and the 
press•

3* A place where legal requirements, forms, and
Instruments are seen in actual use.

4. Some comprehension of the personnel function 
selection, assignment, and supervision.

5. A real opportunity to exchange experience 
with other Interns.



In an interview with the writer (August 27,
1952) Dr* R* P. Campbell commented upon the Ohio State 
program of internship as follows:

1. The beginning internship seems to meet the 
needs here in Ohio at the master1s level* It 
helps the student relate theory to practice, and 
provides opportunity for field practice to meet 
the diverse requirements of administrative 
positions•

2* The reaction of interns to the program has 
been very favorable* Local administrators have 
evidenced their satisfaction with the program by 
their reluctance, In some Instances, to release 
the interns from their school systems*

3* The training institution must assume the 
major responsibility for relating internship 
experiences to the total training program.

4* Present problems Include scheduling 
difficulties and the fact that some local adminis­
trators seem to be unable to delegate proper 
responsibility to the intern*

5* The internship program is beginning to have 
an impact upon academic courses in the training 
program* As university instructors visit Interns 
on the Job, they are reminded of practical 
situations and materials for class study and 
seminar work.

6. Internships may step up individual promotions 
by as much as ten years* Competent principals 
may find it easier to step into responsible 
superintendencies, by means of the internship 
program*

7* Flexibility and effectiveness of internship 
programs might be Increased by state-wide 
cooperation and the establishment of a central 
office through which all internships would clear*

8* There are some kinds of learning found most 
easily in Internships which might well be brought 
Into the more formalized campus program, in the
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Interests of economy and efficiency. These 
include learnings in the area of group techniques 
(using class and seminar groups), reviews of field 
survey findings, and class visitation to local 
school systems— with the resultant focus of theory 
upon actual job situations and problems.

9. The internship program is developing well, 
aid is expected to expand in the future. Attention 
is being given to the establishment of procedures 
for the selection of students to enter internships; 
the development of more detailed procedures to 
be followed by local administrators and university 
representatives in the internship program; and 
formulation, with the aid of the School Community 
Development Study, of an appraisal study of the 
internship•

The Internship Program at 
Southern Illinois University^

The university staff has defined three criteria 
to be kept in mind throughout the planning of each 
i n t e r n ^  program: (1) the teaching profession cannot
be exploited, (2) the entire internship program must 
always be retained at a respectable graduate level of 
proficiency, and (3) the administrator of the 
cooperating school must be able to justify the program 
to his taxpayers. Southern Illinois University will

^ Described by Neal, Charles D., “Internship 
in Teacher Training*. EducatIon. 71:183-9, November, 
1950. Also responses to the sfcatus-survey 
questionnaire submitted to Dr. Neal (Director of 
Teacher Training, Southern Illinois University) 
September, 1952.
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not contract with any public school system to supply 
an Intern year after year in order that the public 
school system can permanently eliminate a regularly 
employed teacher, supervisor, or an assistant 
administrat or•

The university operates three types of intern­
ship, all at the master's degree levels (1) teaching, 
(2) supervising special subjects, and (3) admlnistra- 
tional.

Interns are accepted in the order in which their 
applications are filed with the Director of Teacher 

Training. The following prerequisites are adhered tos
1. Graduate students interested in the internship 

program should file application at the beginning of
the spring quarter, one term prior to the anticipated 
summer session immediately preceding the Internship.

2. The prospective Intern must meet the approval 
of the Chairman of the Graduate Council, the Director 
of Teacher Training, and the administrator In the 
cooperating school.

3. The school in which the Intern will be 
employed must be approved by the College of Education 
and the Chairman of the Graduate Council of the 
university.



148
4. The candidate must meet with the Chairman 

of the Graduate Council and the Director of Teacher 
Training for the purpose of designing a graduate 
curriculum*

5. The candidate must be a graduate of a recog­
nized college, have thirty-two hours of academic 
credit in education— Including student teaching--
and be a certified teacher in the State of Illinois*

6* The candidate must have completed (with 
grade of WC W or better) courses in English composition 
and in Speech. Special exemption may be made by the 
chairmen of these departments*

7. The candidate must be of excellent moral 
character, emotionally stable, a practitioner of 
democratic principles, and a scholar*

Schedule of Work

The general schedule of work, including the 
summers immediately before and after the nine months 
internship, is as follows:

1* Attend summer classes at Southern Illinois 
University.

2. Hold school position under internship 
supervision through a nine-months school 
year* During this time the intern will be
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under the direct supervision of a campus 
consultant working out of the Office of the 
Director of Teacher Training. The following 
requirements must be fulfilled in this periods

(a) Field study.
(b) Two Saturday or evening courses.
(c) One-half school time devoted to 

administrative duties agreed upon by 
the school administrator, the college 
consultant, and the intern. The 
cooperating public school will pay 
the intern approximately one-half the 
regularly scheduled salary.

(d) One-half school time devoted to a 
"practicum" assigned by the consultant. 
This practicum is a course of 
instruction aimed at closely relating 
the study of theory and practical 
experience, both being carried on 
simultaneously.

3. Attend summer classes at Southern Illinois 
University.

Quarter hours of academic credit offered for 
the above program are as follows:
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1. Summer classes 12
2. Internship

(a) Field study
(b) Saturday classes
(c) and (d) Intern duties and

8
4

practlcum 12
Total 48

Adminlstrator Internship
Administrator Interns are assigned to work 

directly with a master administrator In a public school. 
The schedule for the intern in his daily half-time 
duties In his public school position migit well 
Include a selection from the following listi teaching 
one class, doing one hour of guidance and personnel 
work supervising pupil attendance, assisting with 
extra-class activities for one hour, assuming 
responsibility for one recreation program before 
school or during the lunch hour or after school, 
taking charge of one study hall, assisting with records 
and reports, handling the routine duties required by 
the Illinois High School Association, giving one hour 
to supervision of classes, attending teachers and school 
board meetings, assisting with developing the budget, 
helping design a salary schedule, supervising and
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assisting in routing school buses, helping with any 
other administrative duties that may need attention.

Role of the Cooperating Public School
An internship is requested by a public school 

official, and a college representative is then sent 
out to approve the proposed job-sltuation in terms of 
these criteria:

1. The administrator and any teacher to whom an 
intern is assigned must possess a master's degree from 
a recognized institution of higher learning.

2. The physical plant must be one accepted by 
the North Central Association of Secondary Schools or 
the State Department of Education.

3. The equipment, including both the student and 
the professional libraries, must be approved uncondi­
tionally by the N.C.A.S.C. or the State Department of 
Education.

4. The school system must have a minimum 
enrollment of one hundred students.

5. The rapport among the student body, faculty, 
and administration must be acceptable by present day 
educational standards.

6. The administrator must be willing to cooperate 
with the intern, and he must recognize the extent to
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which assistance and guidance are needed by the Intern, 
If the program Is to reach professional significance.

7. The cooperating board of education must 
approve the internship program by Issuing a regular 
written contract to the intern, and adopt a resolution 
to this effect.

Role of the Intern
Applications for internship are received in the 

office of the Director of Teacher Training. Upon the 
receipt of a request from a public school administrator 
for an intern for the following school year, a 
candidate Is recommended and sent to interview the 
prospective administrator. Usually during April or 
May preceding the school year of internship, an 
accepted candidate for internship, with his college 
adviser, plans a summer's program on-campus to serve 
as a basis for the subsequent Internship program. 
Sometime during the summer session a meeting is 
arranged for the cooperating school administrator, the 
intern, and the Director of Teacher Training. Here, 
a complete daily schedule for the following school year 
is worked out. At the end of the nine months of 
Internship, the student arranges with his college 
adviser the final summer's program on the campus.
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This completes hia requirements for the master*s 
degree•

Role of the University Consultant
The university consultant works in close 

connection with the cooperating school administrator 
in supervising the intern during the entire nine 
months program. The university consultant makes a 
minimum of one visit a month to the intern in the 
school where he is employed. He spends the entire day 
evaluating the program and discussing problems with 
both the intern and the public school administrator.
In addition to these monthly meetings, the university 
consultant conducts Saturday seminars on-campus, 
on the average of once a month, where interns meet 
for discussion of their program and the problems that 
have arisen in connection with it. Each intern is 
expected to keep a day-by-day record of the problems 
he has encountered, the solutions he worked out for 
these, and his appraisal of the results obtained. 
University consultants are finding that such a day-by- 
day record, properly kept, is an Invaluable instrument 
In evaluating the student*s progress and growth, and 
In providing a basis for revising and improving the 
program of supervision.
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In an interview with the writer (September 12, 

1952) Dr. Neal commented upon the Southern Illinois 
University program of internship as follows:

We are now in our fourth year of internship, and 
have been studying it very carefully. In the 
evaluations from twelve interns and their principals, 
we find nothing but good being said about the 
program. So far as we can tell, internship has 
greatly Improved our relationships with the 
cooperating schools. We feel that our process of 
cooperative planning and evaluation is adequate for 
the present. Research along this line is 

continuing, and future Internships may be modified 
as a result of this research— we should know more 
two or three years from now. Our main problems 
seem to be (a) securing qualified supervisory 
personnel who have practical experience In the 
public schools as well as having academic training, 
and (b) the fact that we must use public schools 
located more than 40 miles from the campus, thus 
Increasing the difficulties of supervision and 
correlation with the campus program.

The Internship Program at 
Teachers College. Columbia University5

Teachers College, Columbia University, offers 
an internship program in educational administration 
for doctoral candidates. During the spring term, 1952, 
the college enrolled approximately seven hundred fifty 
school administration majors (including one hundred 
fifty full-time students) and twelve Internships were

5 Described by Dr. E. Edmund Reutter, Jr., 
Associate Professor of Education and Coordinator of 
Internship Program, Teachers College, Columbia 
Universlty•
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served* A total of about fifty-three Interns have 
participated In the program since its inception in 
1947• Most of these internships have been served 
during the seventh year of the preparation program, 
with a few at the post-doctoral level* Approximately 
one-third of the internships have been on a full-time 
basis for one year, and two-thirds of them on a half- 
time basis*

Although twenty-five different school- 
communitles (locations) have been used, one location 
per intern is the normal arrangement* The cooperating 
school-comniunities range in size from small villages 
to large cities, with most of the internships being 
served in small cities of the five thousand to thirty 
thousand population class* The average distance of 
the community from the campus is approximately fifteen 
miles* School-communities are chosen for such 
characteristics as the general quality of staff and 
leadership in the school, breadth of opportunity for 
several kinds of internship experiences, and the personal 
and professional qualities of the local administrator* 

During the past three years, five internships 
have been served In the elementary school prlnclpalshlp, 
eight in the high school principalship, seventeen in
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the superintendency, two in the State Department of 
Education, two in professional magazine editorship, 
and one in university administration. Maximum credit 
of twelve semester hours is allowed for internship 
experiences. In addition to college credit, the 
average Intern receives a salary of approximately 
$175 per month for half-time work.

The college provides opportunities for Interns 
to get together In Informal sessions with college 
faculty members, to talk over common problems.
Regular seminar sessions are also required, as well 
as frequent conferences with the intern*s college 
adviser and with the local administrator under whose 
direct supervision he Is working.

The candidate is recommended for a particular 
internship assignment largely on the basis of his 
character, health, social maturity, and college 
record. The judgment of his college adviser and the 
coordinator of Internships in these matters is 
paramount. Two or more candidates are recommended 
for each job, and the local administrator makes the 
final selection. The intern is required to keep 
rather complete written records of his experiences 
in the field, and to help prepare a joint evaluation
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report (at the end of the Internship period) In 
cooperation with his college adviser and the local 
administrator.

In an interview with the writer (August 26,
1952) Dr. Reutter commented as follows upon the 
internship program at Teachers College:

1. Approximately 65 per cent of our graduate 
students in educational administration Tat the 
doctoral level) have had actaninistrative experience. 
In general, those with previous experience do
not take internships. Last year we had eight 
interns doing half-time work for a whole year, 
and four spent full-time in internships. We are 
fortunate in this metropolitan area in having 
many opportunities other than internships for 
students to gain practical experience in the field. 
Some work part-time in the Cooperative Project 
in Educational Administration, some help in the 
Metropolitan School Study Council, and others 
assist in the Institute of Field Studies.

2. The required internship seminar brings 
together members of the faculty to work with Interns 
on problems brought In from field experiences. 
Several college staff members go out into the field 
a great deal. These things have a wholesome 
effect upon the total preparation program.

3. Interns have been uniformly enthusiastic 
about the value of the internship program.
Favorable reaction has also been received from 
superintendents and boards of education. The 
rapport (between the local school administrator 
and the college representatives) established 
prior to and during the internship has been of 
great value to all concerned. So far we have 
been Ibrtunate in placing interns In situations 
where they have had considerable success.

4. The two basic problems of finance and 
supervision are receiving close attention.
Although Interns here receive higher salaries 
than in most other sections of the country, many
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who could profit from Internship experiences 
cannot avail themselves of the opportunity because 
of financial considerations Involving family 
responsibility. In the matter of supervision and 
coordination, there is a need for improved 
procedures so that college representatives will 
have more accurate and complete knowledge 
concerning what experience the local administrator 
Is giving the intern.

5, There Is tremendous interest In internship 
programs today. Standard certification in the 
future may require internship of the inexperienced 
administrator. The trend seems to be toward 
Increased emphasis upon training in human relations 
and group techniques. Possibly the better 
internship programs of the future may be patterned 
after medical internships— involving full-time 
work for at least a year, and actually living 
in the local community during the internship 
per iod•

The Internship Program at Unlverslty of Chicago^

Contrary to the reported finding of Wheaton’s 
study P  the University of Chicago has no organized 
program of internship in educational administration. 
However, some experimentation has been done along this 
line in recent years. Dr. Reavis placed three interns 
(1944, 1945, 1946) in Oak Park and Chicago public 
school systems. The Interns served under top

6 Described by Dr. William Reavis, Professor 
of Educational Administration, University of Chicago, 
and Dr. Cyrus Houle, Dean of University College, 
University of Chicago.

7 Wheaton, Gordon A., op. cit.
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administrators in full-time internship work for a 
period of one year. These three interns stepped 
directly into responsible administrative positions 
in Illinois, Wisconsin, and Florida.

In an interview with the writer (August 15, 
1952) Dr. Reavis commented as follows concerning 
internships:

1. The values of internship are obvious. We 
had no trouble placing our interns in fine posi­
tions, and all three students spoke most favorably 
of their Internship experiences. However, our 
university has not yet seen fit to establish a 
policy which would encourage a continuing 
internship program.

2. Internship should be of one year*s duration. 
It is most Important that the internship be served 
in an excellent school system. Not everyone
will succeed as an intern. Probably only the 
most promising candidates should participate 
In such a program.

3. Internship should be provided during the 
sixth or seventh year of preparation, i.e., 
beyond the m a s t e r ^  degree level. Bach Intern 
should be closely associated with his college 
adviser, as well as with the local administrator 
who directly supervises his work in the field. 
Instruction should be related by means of informal 
conferences. The intern should receive at least 
half salary during the period of his internship 
and should also receive credit from the university 
toward his advanced degree.

Another phase of the experimentation in 
internships conducted by University of Chicago was 
described by Dr. Houle (interview with the writer, 
August 15, 1952). Dr. Houle, commenting from the
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standpoint of a University Dean, spoke of six graduate 
students who had interned for periods of one year each, 
between 1940 and 1950, with title of Assistant to the 
Dean. Their jobs Involved work with people in the 
field of adult education. These internships were not 
directly related to the field of educational 
administration in the public schools. Each intern 
served as a staff officer to the Dean. Each was 
responsible for office detail, and for one segment of 
the adult education program.

Dean Houle stressed the importance of the 
evaluation sessions conducted with each intern. A 
definite time was set aside once per month when the 
Dean and the intern sat down together and exchanged 
viewpoints about the job situation and the intern*s 
progress. The intern was free to ask questions about 
the job situation and why certain things were done. 
These evaluation sessions were judged to be of value 
to both participants. Dean Houle indicated that 
internship should be reserved for the top students—  

persons with outstanding ability and personality.
For such persons, he believes the internship plan 
is highly superior.
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The Internship Program at University of Georgia®

The University of Georgia has an excellent 
program of lnservlce training for practicing 
administrators, and while the program Incorporates 
some of the principles and procedures of internship,
It Is Dr. Sprowles opinion (expressed In an Interview 
with the writer, August 28, 1952) that the program 
Is essentially different in purpose and organization 
from internship as defined in this study. Further 
correspondence between the writer and university 
officials substantiates Dr. Sprowles opinion. 
Accordingly, no detailed description of the University 
of Georgia program is included In this study. It 
seems appropriate, however, to make brief mention of 
the fact that the Georgia program features university- 
sponsored workshops and seminars for practicing 
administrators, visitation by university professors in 
local school systems, field studies, and efficient 
educational service to cooperating school-communlties• 
These things are characteristics of good Internship 
programs, as well as of lnservlce training programs.

8 Described by Dr. Lee Sprowles, Associate 
Professor of Educational Administration, University 
of Georgia.
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The Internship Program at University of Maryland9

The University of Maryland enrolled approximately 
eighty school administration majors (most of whom were 
part-time students) during the spring term, 1952, and 
sponsored one Internship during that term. The 
internship program, which is organized on the basis of 
full-time work for one semester, has served a total of 
fifteen interns since its beginning in 1947.

Internship experiences are normally provided in 
the fifth, sixth, and seventh years of the preparatory 
program, depending upon Individual circumstances. 
Twenty-six different school-communitles (locations) 
have been used. Most of the Intern*s time is spent 
In one or two locations. However, he usually spends 
one or two weeks in school survey work and visitation 
Involving several locations, to supplement the balance 
of the internship experience.

The cooperating school-communitles vary in size 
from small rural villages to large cities. They 
include such locations as Washington, D. C.,
Rockville, Gambrills and Bladensburg, Maryland, all

9 Described by Dr. Clarence A. Newell,
Professor of Educational Administration, University 
of Maryland.
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situated within a radius of twenty-one miles from the 
campus. They are chosen on the basis of the 
excellence of their school systems and staffs, 
together with their provision for breadth of intern­
ship experiences. Prom among these approved school- 
communities, the prospective intern and his 
university adviser jointly select the particular 
location to be used. Then the intern, the university 
adviser, and the local school authorities jointly 
select the specific situation (or situations) for the 
internship.

At present the Intern receives no salary. He 
may earn twelve to sixteen semester hours of credit 
toward the master's or doctor's degree. During the 
past three years, ten internships have been served in 
the senior or junior high school prlnclpalshlp, one 
in the elementary school superintendency, one in the 
National Education Association offices, two in county 
supervlsorshlp, and one in teachers college administra­
tion.

Types of internship experiences which have been 
found to be most satisfactory Include (a) conducting 
community surveys, (b) supervising and inqproving 
instruction, (c) working with groups of lay citizens, 
(d) working with groups of students. There has been
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a noticeably greater demand on the part of hiring 
authorities for graduates who have had Internship 
experience than for those who have had no such 
experience•

The prospective Intern flies a written applica­
tion for assignment to Internship. This application 
Is filed with the college adviser several months 
before the Internship is to begin. Prior to 
internship, the student confers with his college 
adviser and with the local administrator who Is to 
supervise his work in the job situation. These 
conferences are continued as needed during the period 
of internship, and are supplemented by a regular 
intern seminar held bi-weekly on the campus. The 
intern is required to keep careful written records of 
his work. These records are of value in the 
preparation of a Joint evaluation report involving 
the intern, his college adviser, and the local 
admlnlstrator.

During the course of the internship period the 
college adviser visits the scene of the intern's work, 
for the purposes of (a) maintaining desirable relations 
between the university and the cooperating school,
(b) helping the Intern to adjust to the local situation, 
and (c) working cooperatively with the local
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administrator. Normally these visitations occur at 
Intervals of two weeks throughout the semester.

In an Interview with the writer (October 30,
1952) Dr. Newell commented as follows upon the 
University of Maryland internship program:

Our interns have been uniformly enthusiastic 
concerning the value of their Internship 
experiences. We feel that the program is educa­
tionally sound and thoroughly desirable— particularly 
with respect to the administrative provisions of 
the program. Much still remains to be done In the 
area of evaluating the experiences of the intern 
and evaluating the growth of the Intern. In 
general, more emphasis needs to be placed upon 
the human relations aspect of professional 
training. Internship experiences Involving 
leadership activities of a democratic nature in 
working with adults in group processes have a 
parallel in on-campus committee work. Intern­
ship tends to make university work more realistic 
and to give point and purpose to academic study.
We feel that our Internship program has also 
benefited the university by establishing closer, 
friendlier relations with local school-communities 
in this area.

Other Internship Programs

T*ie University of Pittsburgh is Inaugurating a 
program of internship in educational administration 
this year. The following description of this new 
program is adapted from materials released August, 
1952, by Dr. William A. Yeager, Professor of Education 
and Director of Courses in School Administration, 
University of Pittsburgh.
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The School of Education of the University of 

Pittsburgh has entered upon a new program on the 
doctorate level for the preparation of educational 
leaders for the public schools* In order to provide 
for field experiences as a necessary part of that 
program, two lines of experiences are in operation* 
The first of these consists of field experiences 
through field studies, the most significant aspect 
of which is in educational surveys of school systems. 
Each candidate for the doctor's degree in school 
administration is required to participate in one or 
more of these educational surveys. The second i3 the 
internship. This statement concerns the latter part 
of this program.

Nature of the Internship
In order to provide for adequate experiences 

in the actual administration of a school system, the 
Internship has been generally accepted as the best 
means of achievement. Comparable professional 
fields of medicine, social work, and public 
administration offer excellent illustrations of 
success in providing practical experience through 
this means. Medicine, particularly, has been 
successful in utilizing the Internship for this
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purpose. The purposes of the Internship in educational 
administration are, first, to give the candidate a 
better insight In one or more selected school systems 
Into the nature and scope of the administrative 
process, in which he should be able to observe the 
operation of the several functions of school 
administration, such as the development of the 
educational program, sound budgetary procedures, 
relations with the board of education, supervision 
of Instruction, and administering teaching personnel; 
and, second, to enable the candidate to actually 
perform on the Job some specific assignments for 
which he must accept complete responsibility. Such 
assignment might include any one or more of the 
above, or any other assigned function pertaining to 
the administration of a school system.

Internship Flan
When the prospective Intern has completed a 

considerable body of his basic preparation for the 
doctorate (say sixty semester hours of his post­
graduate work), he Is assigned to a selected school 
system which may offer him opportunities for his 
further development along lines suggested above.
This Is ordinarily a half-time assignment. Normally,



1B8
he reports to the school system the first three days 
of the week* During this time he will be given a 
chance to observe the several functions of educational 
administration and of leadership in action. He will 
also be assigned the responsibility for one or more 
specific responsibilities to be agreed upon. These 
tasks may be illustrated as follows* (1) conduct 
a workshop for teachers, (2) assist In budget 
preparation, (3) make cost studies, (4) study the 
community, (5) make pupil population studies,
(6) make building surveys, (7) set up a guidance 
program, (8) set up a testing program, (9) set up a 
pupil record program, and (10) set up a public school 
relations program. Of course, there are many others. 
These activities, however, should be so arranged as 
to continue through a period of time and for which 
the Intern assumes almost complete responsibility.

The present plan contemplates that the intern 
will remain In the school system for a period of one 
semester, although Cooperative Program In Educational 
Administration recommends that a year, If possible, 
will be preferable. The student will receive 
university credit equivalent to half time (six to 
eight semester hours) for the Internship. He will
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also continue his university preparation (six to eight 
semester hours).

The intern sets up a schedule of activities, 
keeps a day to day record of his internship, makes 
observations of the operation of the school's program, 
evaluates his own progress, and makes a report at the 
completion of his internship. As an intern he should 
receive a designated title, such as Assistant to the 
Superintendent, which is recommended. The 
superintendent, or someone delegated by him, becomes 
his local sponsor, renders some supervisory service, 
and evaluates the work of the intern on forms 
prepared by the university. The university provides 
supervision through plans and procedures and 
visitation to the intern on the job.

Payment for the services of the intern by the 
school system is recommended up to $1500 for the 
semester. However, any amount mutually agreed upon 
by the school system and the intern will be acceptable. 
It should be remembered that it will be difficult to 
induce candidates for the internship to secure leaves 
of absence, which will become necessary in most 
instances for full-time graduate students, unless they 
receive some compensation. It must be remembered also 
that many of these likely young people have financial
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obligations and must receive some financial support.
It is presumed, of course, that the nature of the 
services which interns render to the school system is 
such that value received is given. The school system 
should receive benefit far above any expenditure for 
services rendered.

Development of Educational Leadership, a Cooperative 
Undertaking

The notion has come to prevail that the 
development of educational leaders must become a 
cooperative undertaking. This means that the university 
will assume responsibility for the institutional 
preparation of the educational leader. School systems 
must contribute their share in this undertaking by 
providing opportunities for these persons to secure 
practical experiences essential to a thorough under­
standing of the function of educational leadership.
It is proposed that superintendents of schools should 
assist also in sponsoring such persons in their school 
systems by making possible the above opportunities, 
as well as assisting in the candidates1 professional 
development. This theory of cooperative responsibility 
has already been accepted in the medical program by 
means of which interns are sponsored by staff
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physicians and are paid while Interning In their 
hospital work. It Is also accepted in the fields of 
industry and social work.

Application
It is proposed that this program of Internship 

begin with the fall semester as of September, 1952. 
Since budgetary provision will need to be made before 
the end of the fiscal year, we are inviting school 
systems to make application for one or more of these 
Interns at this time. In addition, we are Inviting 
prospective interns to make application, so that 
leaves of absence may be secured for the fall semester 
and other necessary arrangements made, both by the 
intern and by the local school system.

It should be added that this program is 
developing rapidly among the better institutions 
throughout the United States, notably Teachers College, 
Columbia University; New York University; Pennsylvania 
State College; University of Maryland; and others. It 
should be emphasized that the assignment of an intern 
in school administration to a school system 
contemplates that the intern will render services 
to the school system In payment for the remuneration



172
mutually agreed upon between the school system and 
the Intern.

The task of educational leadership in these 
days is one of great significance. The problem is 
not only to Improve educational leadership in the 
field of school administration, but to encourage 
younger men to become qualified educational leaders 
and to assume the responsibility of assisting in the 
direction of the great public school system. Ways and 
means must be found within the profession itself for 
the growth and development of its educational leaders.

The University of Iowa is also planning to 
inaugurate a new program of internships in educational 
administration. Dr. Dan Cooper, Associate Professor 
of Educational Administration, University of Iowa, who 
has been instrumental in planning this program, 
indicates (interview with the writer, August 26, 1952) 
that he believes internship to be a coming thing. He 
suggests that it may gradually become a recognized 
essential in the training program. He stresses the 
Importance of field trips, visitations, and survey 
work to precede Internship experiences.
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Pennsylvania State College conducts an 

interesting type of internship program in which interns 
serve a total of eight weeks, circulating through a 
variety of administrative positions. Normally, this 
rotation system allows each intern to spend two weeks 
with each of four different administrators. The 
program has been in operation since 1947-1948, and 
has been concerned exclusively with internships in 
general administrative positions (superintendences 
and supervising principalships) rather than with 
elementary or secondary school principalships.

Dr. 0. H. Aurand, Professor of Education, 
Pennsylvania State College, is the coordinator of 
this program. He reports (interview with the writer, 
August 27, 1952) that reactions from both 
administrators and interns have been most gratifying*
He feels that the breadth of experience occasioned 
by the rotation system has some definite advantages 
over the more common pattern of assigning the intern 
to a single job situation for a full term. However, 
plans are going forward for additional experimentation, 
and while Pennsylvania State will continue to practice 
rotation of service with some interns, a few will 
doubtless see service in different types of situations—  

including assignment to one location for a full term*
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Duke University offers an Internship program 

for those seeking a doctorate degree In school 
administration* The Internship (which consists of 
one full year's work) follows two years of residence 
study beyond the master's degree* Professor E* C. 
B o l m e i e r ^  of Duke University reports as follows 
concerning the value of the program:

”The Duke Interns placed In public schools so 
far declare that their experiences have given 
them Insights into problems of school adminis­
tration that could not possibly have been 
received In traditional course work* The value 
of the program from the superintendent's point 
of view Is Indicated by the fact that, in all 
Instances, the Intern has been offered a permanent 
position In the system.”

1 E. C. Bolmeier, ”lnternships In School 
Administration”, The NatIon*s Schools, Vol. 50, 
No* 5 (Noventoer, 1952) p* 55.



CHAPTER V

A COMPARISON CP CERTAIN CHARACTERISTICS 
CP SELECTED PROGRAMS OP INTERNSHIP IN 

EDUCATIONAL ADMINISTRATION

A- The Internship Program
Table 16 shows that in the six training 

institutions listed, a total of twenty-seven interns 
were serving internships during the 1952 spring term. 
Twelve of these internships (44 per cent) were 
sponsored by Teachers College, Columbia University.

In the same six institutions, where a total 
of one hundred thirty-three internships have been 
served since the programs started, fifty-three (40 
per cent) were sponsored by Teachers College, Columbia 
University, and twenty-five (19 per cent) by New York 
University.

Internship experiences are normally provided 
only In the seventh year (just prior to the doctorate 
degree) at Teachers College, Columbia. A few 
internships, primarily in college professorships, 
have been offered at the post-doctoral level by 
Teachers College, Columbia, as well as by New York 
University. Other Institutions reported that 
internships are normally offered during the fifth
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TABLE 16
COMPARATIVE ENROLLMENTS IN INTERNSHIP PROGRAMS*

No. Interns 
enrolled 
spring term 
1952

Total number 
internships 
served since 
program started

Ball State T. C. 3 18
New York University 5 25
Ohio State University 2 10
Southern 111. Unlv* 4 12
T* C., Columbia Univ. 12 53
University of Maryland 1 15

Totals 27 133

* Data secured through use of a status-survey 
questionnaire (see Appendix B for copy of 
questionnaire) with university officials conducting 
internship programs at Ball State Teachers College; 
New York University; Ohio State University; Southern 
Illinois University; Teachers College, Columbia 
University; and University of Maryland*
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year (just prior to the master’s degree) and during 
the sixth and seventh years by those Institutions 
granting degrees above the master’s. The pattern 
appears to permit the serving of internships during 
any year of graduate school preparation in at least 
two of the reporting institutions (see Table 17).

TABLE 17
YEARS IK WHICH INTERNSHIP EXPERIENCES 

ARE NORMALLY PROVIDED

5th year 
(master* s )

6th year 7th year 
(doctoral)

Post­
doctoral

Ball St. T. C. X X
New York U. X X X X*
Ohio State U. X X
S. 111. Univ. X
T . C C o l u m b i a X X
U. of Maryland X X X :------------

* Reserved for interns in professorship

The lack of uniformity in internship programs 
is not restricted to a consideration of the year in 
which such experiences are offered. A comparison cf 
the time bases on which internships are organized in 
the various institutions shows great variation among
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the several programs--and In some cases extreme 
flexibility within a single program. Obviously 
there is no unanimity of thought as to what 
constitutes a standard Internship in terms of time 
devoted to It (see Table 18)•

TABLE 18
TIME BASES UPON WHICH INTERNSHIPS ARE ORGANIZED

Ball State T. C. Pull time for one quarter
New York University Full time or part time, 

depending upon the intern*s 
assignment, for one semester 
or one academic year

Ohio State University Pull time (usually) for one 
quarter in the beginning 
internship program. Pull 
time for one semester or one 
year in the advanced program

Southern 111. Univ. Full time for one year (nine 
months)

T. C m ,  Columbia Univ. Pull time for some intern­
ships, and half time for 
others, on a yearly basis

University of Maryland Pull time for one semester

Table 19 indicates that a total of eighty-seven 
different schools and locations have been used by the 
reporting Institutions in connection with their 
internship programs.
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TABLE 19

NUMBER OF DIFFERENT SCH0OL-COMKUNITIES 
(LOCATIONS) USED BY SIX TRAINING 

INSTITUTIONS FOR THEIR 
PROGRAMS OF INTERNSHIP

Number
Ball State Teachers College 6
New York University 15
Ohio State University 8
Southern Illinois University 7
Teachers College, Columbia 25
University of Maryland 26*

Total 87

* Report from University of Maryland 
Indicates that practically all of the 
Intern’s time is spent in one location, 
but that he may spend one or two weeks 
in visiting schools, to supplement the 
balance of his Internship experience.
In the other reporting Institutions, 
the Intern normally remains in one 
location for the period of his internship, 
although visitation may precede or be 
correlated with his internship assignment.

A comparison of types and sizes of school- 
communities in which internships were served shows 
that each training institution utilizes a variety of 
local schools and school systems In communities 
ranging In size from small villages to large cities.
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TABLE 20

DISTANCE OP COOPERATING SCHOOL-COMMUNITIES 
PROM THE TRAINING INSTITUTION

Number of miles from 
campus to most 
frequently used 
locations

Average
number
miles

Ball State T. C. 41 90 25 0 39
New York University 40 30 20 8 29
Ohio State University 10* 10* 10* 10* 10
Southern 111. Univ. 97 50 40 9 49
T. C., Columbia Univ. 15* 15* 15* 15* 15
University of Maryland 8 -• 16 22 2 12

* Average distance only was reported.

The data presented in Table 20 indicate that 
the average distance of the four most frequently used 
internship locations from each of the six reporting 
colleges and universities is 25.3 miles. In the 
metropolitan areas of New York City and Washington
D. C. the average distance Is less. Training 
institutions located farther away from metropolitan 
areas are obliged to use school-communlties more 
remote from their campuses, thereby causing more 
difficulties in the proper supervision and Integration 
of the program.
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Only one of the six: reporting Institutions 

(Southern Illinois University) has a written agreement 
or contract with the cooperating school-community.
The training institution pays the cooperating school 
or administrator for supervising the intern*s work In 
none of the cases.

The two factors exerting greatest Influence upon 
the selection of school-communities in which Intern­
ships are served were reported as follows (see Table 
21) :

(a) Ereadth of opportunity for several kinds 
of internship experiences. „

(b) Personal ana professional qualities of the 
local administrator.

It Is Interesting to note that in only one 
training institution does the Intern’s own effort 
to secure a suitable location carry weight in 
influencing his assignment to location.

It is not surprising that seventy-one (73 per 
cent) of the ninety-seven Internships reported served 
during the three-year period 1949-1952 in five 
training institutions (see Table 22) were served In 
superIntendencies and principalships. Such positions 
comprise the bulk of administrative posts in the 
field of education. More significant, in the writer’s
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TAELE 21
FACTORS INFLUENCING CHOICE OF COOPERATING 
SCHOOL-COHKUNITIES USED FOR INTERNSHIP 
PURPOSES BY SIX TRAINING INSTITUTIONS

Weight of Influence 
(responses 1

Greatest Some Nona
Proximity to the training 
institution 6
Personal and professional 
qualities of the local 
administrator

6

Request of the local school 
for interns 1 3 2
Special opportunity for one 
specific type of internship 
experience

2 3 1

Breadth of opportunity for 
several kinds of internship 
experiences 6
General quality of staff and 
leadership in the local school 4 2
Arrangements made by Intern 
seeking training 1 5



TABLE 22
TYPES OF ADMINISTRATIVE POSITIONS IN WHICH INTERNS HAVE SERVED 1949-1952

Ball
State

New York 
Univ.

Ohio 
State U.

Southern 
111. U.

T. C.,
Columbia

UniV. of 
MarylandElementary School 

Principalship 7 * 1 5 1Sr. or Jr. High School 
Principalship 2 5 5 10
Local Superintendency 7 2 « - -  y i
County Superlntendency 1 3 2
Supervising (or 12 grade) 
principalship 11 1 • *#
State Dept, of Education 2
Private School (K-12) 
Directorship 2
Supervisor Student 
Teaching 2
Professional Magazine 
Editorship 2 2
School Architectural Firm 1
College Administration 1 1 1
State Survey as Consultant 2
Executive Offices of N.E.A. 1

Totals 19 22 * 6 35 15

* Numbers not given In response to questionnaire.
** No differentiation made between supervising principalship and superlntendency, for 
purposes of Internship classification.

a>
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opinion, Is the growing tendency to provide Internship 
experiences in other types of positions such as
(a) service In the state department of education,
(b) service with publishers of professional materials,
(c) work with school architectural firms, (d) state 
survey and consultatory activities, and (e) executive 
responsibility in professional organizations at the 
state and national levels.

New York University has done a great deal to 
promote internships of the more unusual types.
Walter A. Anderson, Chairman, Department of 
Administration and Supervision, New York University, 
says :

"There is great need to prepare promising 
young people for administrative posts in state 
and national education agencies and organizations. 
The chances are good that the young man or woman 
who works closely with top-flight educational 
leaders In such agencies and organizations and who 
has competent guidance and supervision from a 
university will receive unusual preparation.
It is important that this type of intern have a 
variety of administrative and supervisory 
experiences, Including those that take place In 
the central office, In connection with research studies, and in field services.11

^ Anderson, Walter A., "internships in School 
Administration," The Nation* s Schools , November, 
1952, p. 53.
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E. C. Bolmeier, Professor of Education, Duke 

University,2 reports an Internship currently being 
served In the Special Devices Center at Port 
Washington, New York, by a doctoral candidate who 
is also a captain In the Army, Dr. Bolmeier points 
out that "this intern’s experiences in the develop­
ment and utilization of learning aids should suggest 
desirable adaptations to public education and 
adminlstrat ion•w

Other possibilities for future Internship 
assignments include experiences with labor unions, 
city administration, industrial personnel offices, 
chambers of commerce, and various social agencies 
at the local, state, and national levels. There 
is also reason to believe that universities might 
well endeavor to help local school systems select 
and train (by means of internship programs) promising 
teachers already employed in those school systems for 
positions of administration.

The growing emphasis in programs of internship 
upon the value of direct experience in the area of 
human relations (as opposed to practice in record 
keeping, budget making, and routine administrative

2 Bolmeier, E. C., Ibid., p. 55.
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detail) Is illustrated by the data presented In Table 
23. Although opinion is somewhat divided as to which 
types of Internship experiences have proven to be most 
satisfactory, there Is more agreement concerning 
success of Internships devoted largely to working with 
groups of students and with groups of lay-citizens 
than Is the case with respect to internships devoted 
to following the routine of practicing administrators.

In response to the question, ’’Has there been a 
noticeably greater demand on the part of hiring 
authorities for graduates who have had internship 
experience than for those who have had no such 
experience?” representative officials in four 
Institutions answered yes. Two replies Indicated 
It was too soon to judge.

All officials questioned were unanimous in 
answering no to the following question: ”Do you
believe that a young person is apt to be more 
successful In educational administration if he goes 
straight through his undergraduate and graduate 
program, Including Internship, to the doctor’s degree-- 
than if he Interrupts his formal training at the 
bachelor’s or master’s level to teach for two or more 
years, then completes his doctorate program, omitting 
internship?” In other words, the consensus of opinion
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TABLE 23
SATISFACTORY AND UNSATISFACTORY TYPES OF INTERNSHIP 
EXPERIENCES AS REPORTED BY SIX TRAINING- INSTITUTIONS

What types of internship experiences have been found 
to be most satisfactory, fairly satisfactory, or least 
satisfactory?

Type of 
Experience

Most
satis­
factory

Fairly 
satis­
factory

Least
satis­
factory

No experi­
ence or 
basis for 
evaluation

Conducting 
communlty 
surveys

3 1 2
Working with 
budget or 
financial 
affairs

3 2 1
Working with 
records and 
administrative 
forms

2 3 1
Supervising and
Improving
Instruction

3 2 1
Working with 
groups of 
lay citizens

4 1 1
Working with 
groups of 
students

5 1
Following 
routine of the 
practicing 
administrators

2 2 2

Other (specify): Conducting field research, work with 
staff personnel, plant and business administration, 
auxiliary services, board of education meetings
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is that a competent educational administrator needs 
to understand teaching and to have had teaching 
experience. According to this report, internship is 
no substitute for teaching experience In the prepara­
tion of principals and superintendents.

In reply to the question, "Has there been any 
evidence of ’exploiting1 the intern (I.e., continuing 
a learning experience, for the benefit of the local 
school-community after that experience has been 
learned)?" officials In four of the reporting 
institutions answered no, while officials in two 
institutions answered yes. However, two of the rio 
answers were qualified with a statement to the effect 
that representatives of the training institutions are 
obliged to be constantly on guard against exploitation 
of the intern. The conclusion Is that danger exists 
that the Intern may be exploited, unless the university 
exercises close supervision of the Internship program.

B. The Intern
Five out of the six reporting colleges and 

universities state that the prospective intern Is 
required to file with the head of the department or 
his designated representative a written application 
for assignment to Internship. This application is
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filed several weeks or months before the starting 
date of the proposed internship period*

The practice of carrying academic course work 
during the internship period varies considerably.
Most of the institutions permit the intern to take 
one or two academic courses during his Internship, 
but exceptions are so numerous as to render invalid 
any conclusion that there is a definite pattern 
followed in the several institutions.

Southern Illinois University requires interns 
to live in the communities In which they are serving 
their Internships. The other five reporting institu­
tions have no such requirement, although efforts are 
made in some Instances for Interns to identify 
themselves rather closely with local situations.

Pour institutions report that their interns 
receive approximately half salary for their services. 
Salaries are paid by the cooperating school- 
communitles. In no case does the Intern receive 
monetary remuneration from the training Institution. 
Two institutions report that their interns receive 
no salary from any source at present, but express a 
hope that this condition may be modified In the near 
future.
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In response to the question, "What contact does 

the intern have with his college adviser (field sponsor) 
during internship?11 all six reporting institutions 
stated that conferences between the intern and his 
college adviser were held (a) prior to assignment,
(b) at time of assignment, (c) during internship as 
needed, and (d) at regular weekly or bi-weekly 
Intervals. A similar response was received in 
answer to a question concerning conferences between 
the intern and the local administrator who directly 
supervises hi3 work in the cooperating school- 
community. All six reporting institutions also 
stated that each intern has one or more conferences 
involving both his college adviser and the local 
administrator. In addition to these scheduled 
conferences, occasional Intern seminar sessions and 
informal get-togethers for Interns and college 
faculty members are sponsored by all of the reporting 
institutions. Regular intern seminars are reported 
In four institutions.

Responses to the question, "Does the Intern 
have an opportunity to assume a substantial status- 
leadership role in staff meetings, staff committees, 
and lay-citizens1 groups?" were qualified by limiting 
statements. The conclusion is that such opportunity
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Is quite limited In many instances, depending upon 
the situation.

The data presented in Table 24 show that many 
factors are involved in choosing an intern for his 
internship assignment. The factor having the greatest 
weight of influence is the judgment of a single college 
faculty member. One of the factors having the least 
influence is the intern’s own request. Factors such 
as scholastic record, character, and social maturity 
rank high.

TABLE 24
FACTORS INFLUENCING CHOICE OF INTERN FOR HIS INTERNSHIP

Weight of 
(ch

Influence
eck)

Greatest Some None
Scholastic record and academic 
rank 3 3
Judgment of a college faculty 
member 6
Judgment of a committee of 
college faculty 2 2 2
Character 4 2
Physical Health 3 2 ' r
Social maturity 4 2
Speaking ability 4 2
Personal appearance 2 3 ‘ T"
Success in previous job or 
field experience 4 1 1
Intern’s request for a particular 
assignment 2 3 1
Choice by chance (first come, 
first served) 6
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Data concerning records which the intern is 

required to keep during his internship are reported 
in Table 25. Five of the six reporting institutions 
require the intern to keep a daily anecdotal record 
of some kind; four require a comprehensive project 
report and an evaluation paper; while only three of 
the six institutions require the intern to keep a 
compilation of forms and procedures used by the local 
school.

TABLE 25
WHAT RECORDS IS THE INTERN REQUIRED 

TO KEEP DURING HIS INTERNSHIP

Check
Yes No

Daily anecdotal record of activities, 
problems and related theory 5 1
Comprehensive report of projects and 
activities (at end of internship) 4 2
Compilation of forms and procedures 
used by the local school 3 3
Evaluation of his internship experiences 
(at end of Internship) 4 2
Help prepare joint evaluation report 
(intern; college adviser; local administrator 4 2

C. The College Adviser
All six institutions (Ball State Teachers 

College, New York University, Ohio State University, 
Southern Illinois University, Teachers College 
Columbia University, and University of Maryland)
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report that the college adviser (I.e., the university 
faculty member who supervises interns In the field) 
teaches other college classes in addition to his 
duties with the internship program. In none of the 
six programs surveyed does a college adviser devote 
full time to the Internship program.

Some provision Is made in five of the six 
Institutions for reducing the college adviser^ 
teaching (class) load in proportion to the number 
of interns for whose guidance he Is responsible.
Three institutions make provision for reducing the 
teaching load approximately one hour per week for 
each Intern supervised. One Institution reports a 
two-hour per week per Intern reduction of teaching 
load, and one institution reports a three-hour per 
week reduction on the same basis. No fixed plan 
is reported in the remaining institution. The 
conclusion is that the teaching load of the college 
adviser is reduced, on the average, approximately one 
and one-half hours per week for each Intern under his 
guidance•

In reply to a question concerning how many 
interns one person should attempt to supervise (full­
time work, including placement, visitation, guidance, 
and evaluation) officials In the six reporting
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Institutions stated numbers ranging from eight to 
twenty, with the average computed to be fifteen. 
Teachers College, Columbia, prefers to spread the 
responsibility for supervision of interns among 
several college staff members, each of whom supervises 
three to five Interns, rather than to have one person 
supervise fifteen Interns as a full-time assignment. 
This Institution appears to be the only one of the 
six In which the word "internship" is recognized In 
the title of the person who directs the Internship 
program. E. Edmund Reutter, Jr., currently serves 
in a position entitled Coordinator of Internship 
Program. This position also carries with It a 
professorial rank which may vary from assistant to 
full professorship, depending upon the individual who 
occupies the position at a given time. In the other 
Institutions, the person who directs or coordinates 
internships carries no special title with respect 
to the Internship program.

Responses to the question, "Does the college 
adviser visit the intern at the scene of the intern*s 
work?" were unanimously yes. In four institutions, 
the visitation program consists of approximately two 
visits per term, each visit being one-half day In 
length. One institution reports bi-weekly visitation
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during the first half of the semester, with leas 
frequent visitation thereafter, depending upon the 
individual situation. Southern Illinois University 
reports that the college adviser is an off-campus 
consultant who visits the intern on the job for a 
full day at least once per month.

The college adviser’s responsibilities in the 
several institutions are tabulated In Table 26. In 
all instances his responsibilities Include (a) main­
taining relations between the college and the 
cooperating school-community, (b) helping the intern 
to adjust properly to the local situation, and (c) 
working closely with the local school administrator.
In three of the six institutions the college adviser 
supervises the internship work of the student, and 
In only one Institution does the college adviser work 
directly with the cooperating-school staff.
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TABLE 26

RESPONSIBILITIES OF THE INTERN'S COLLEGE ADVISER

la the college adviser (field sponsor) responsible for:
Response
Yes No

Supervising directly the Internship work 
of the student? 3 3
Maintaining relations between college and 
cooperating school? 6
Helping the intern to adjust to the 
local situation? 6
Working closely with the local 
adminlstrat or? 6
Working directly with the cooperating- 
school staff? 1 5



CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS CONCERNING 
INTERNSHIP PRACTICES IN THE PROFESSIONAL 
PREPARATION OF EDUCATIONAL ADMINISTRATORS

A review of the findings of this study makes 
possible the formulation of certain conclusions and 
recommendations concerning Internship programs in 
educational administration.

A. General Conclusions

There is little agreement among educators as 
to what constitutes an Hinternshipw in educatlonal 
administration. Abbreviated field experiences 
involving observation and limited participation are 
called internships in some localities, while in 
other areas inservice training programs for practicing 
administrators are similarly designated. Between 
these two extremes sire internship programs ranging 
in length from twelve weeks on a part-time basis to 
one year on a full-time basis and involving 
experiences ranging from highly specialized research 
in some particular phase of education to the broad 
routines of the public school superintendency and 
principalship•
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Representative, ongoing internship programs 

vary sign If lcantly In their organization. scope. and 
supervisory procedures. Internships are offered 
at different graduate levels in the several training 
institutions; are organized on varying time bases; 
have no common denominator as to types or extent of 
administrative experiences provided for the intern; 
and are characterized by few common standards of 
supervisory procedures.

The number of internships and the number of 
instltutions offerlng programs of internship are 
increasing. Following the pattern of an expanded 
program of off-campus student teaching at the under­
graduate level, graduate schools are seeking; additional 
opportunities for suitable placement of interns 
in educational administration. Several training 
institutions have inaugurated internship programs 
during the past two years. hew programs, now in the 
planning stage, are scheduled to be initiated in 
the near future.

Internship programs are esteemed. College and 
university officials currently engaged in directing 
internship practices endorse such programs most 
enthusiastically. Interns and local school
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administrators are reported to be unanimous in their 
favorable reactions to the Internship programs with 
which they have been associated. There appears to 
be a growing weight of opinion in favor of internships, 
as expressed by leading educators and professional 
organizations in the field of education. The volume 
of professional literature dealing with internships 
is also increasing.

There is general agreement concerning the value 
of two objectives of programs of internship. These 
objectives ares

(a) to develop better administrators than 
could be developed in an on-campus program of largely 
theoretical training,

(b) to guide the intern in better understanding 
and evaluating theory in terms of practice.

These are the only two objectives rated as 
"important" or Mvery important” by all twenty of the 
leading educators selected to serve as a jury of 
experts•

There is general agreement concerning the 
acceptability of four criteria for evaluating 
internship programs. These criteria are:
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(a) the Internship should consist largely

of significant administrative work necessary to the 
well-being of an on-going educational program--not 
so-called Mmade11 work;

(b) the internship should provide substantial 
opportunity for creative thought and action on the 
part of the Intern;

(c) the internship should make provision for 
joint planning, action, and evaluation by the Intern, 
his college adviser, and the supervising administrator 
In the cooperating school-community; and

(d) the Internship should make provision for 
flexibility in type of assignment to better meet the 
needs and interests of the Individual intern— as 
determined by himself and his adviser(s).

These four criteria were rated as "fully 
acceptable" by seventeen or more members of the Jury 
of twenty experts.

There is general acceptance of five assumptions 
which should underlie or be Inherent in programs of 
internship. These assumptions ares

(a) internship should reduce the dualism 
between theory and practice— in the sense of 
professional knowledge versus ability to administer;
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(b) Internship should have as Its central 

purpose the professional preparation of the Intern;
(c) internship should promote desirable growth 

of the intern toward competent democratic leadership 
in his professional relationships with school 
employees, students, lay-citizens, and organized 
community groups;

(d) internship, to be of maximum value to the 
intern, requires his readiness in the areas of general 
and professional education;

(e) Internship should provide opportunity for 
the intern to carry real administrative responsibility.

Eighteen or more members of the jury of twenty 
experts indicated agreement with each of these five 
assumpt ions•

Internship programs improve relationships 
between colleges and the cooperating school-communlties 
in their respective areas. School systems and prac­
ticing administrators become acquainted with new 
ideas emanating from colleges, and the colleges in 
turn become more acutely aware of problems and 
practices in the field. Interns often serve in a 
liason capacity between colleges and local school 
systems, with a mutually beneficial result. Interns
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provide points of creative contact between the faculty 
and staff of the local school and the faculty of the 
graduate school.

Internship is an integral part of the total 
preparatory program. The tendency in some instances 
to divorce the internship from direct relationship 
with other portions of the preparatory program 
minimizes its effectiveness as an instrument for the 
promotion of capability for future professional 
growth. Confidence in the supervisory ability of 
the local administrator does not preclude the 
desirability of continuing guidance and supervision 
from the training institution. The potentialities 
of the internship can be realized only by means of 
three-way cooperation between the intern, his college 
adviser, and the local administrator.

Internship programs afford opportunities for 
raising the leveI of the profession. The close 
relationship between internship experiences in the 
field and the instructional and research programs 
on-campus facilitates the Improvement of educational 
services. As the local administrator helps prepare 
young educators for administrative positions, he
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tends to develop a broader perspective and a greater 
sense of responsibility to the profession.

Internship emphasizes the meaning and 
effective usage of professional knowledge and theory 
in terms of practical situations. In so far as this 
function is served, the internship is desirable.
As it goes beyond this function and attempts to 
develop imitative proficiency in the mechanics and 
techniques of school management routine, internship 
becomes less desirable. The quality of internship 
experience must be safeguarded by continuing coopera­
tive planning, analyzation, and evaluation.

Intern ship provides a. continuing, comprehens lve 
experience in administrative responsibility to one 
significant school-community situation. This is a 
feature which is unique in internship-type training.
It Is superior to a series of brief, disconnected 
field experiences because it provides the intern 
with an opportunity to develop a Mfeel,f for the job 
In its entirety. In no other type training is the 
prospective administrator enabled to realize this 
objective•
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Internship makes an Impact upon the on-campus 

program. By focusing attention upon practical problems 
and situations In the field, Internship stimulates 
creative thinking and gives point and purpose to 
academic study. Traditional line and staff relation­
ships on-campus tend to be modified. More democratic 
group processes are substituted for conventional 
classroom procedure as professors, Interns, and local 
administrators work together on-campus and off-campus 
In a common professional cause. Materials for class 
and seminar study become more vital and significant 
as problems brought in by Interns and practicing 
administrators receive attention in the on-campus 
program. The solution of such problems often demands 
the assistance of experts in the related disciplines 
of sociology, psychology, public administration, and 
government, resulting In more effective use of the 
total resources of the training Institution.

Internship programs provide opportunities for 
professors to continue their own professional growth 
and development. As college professors visit interns 
In the field and confer with local administrators, 
they become more alert to contemporary field problems 
and administrative practices.
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The aize of the cooperating school or community

has no apparent effect upon the excellence of the
Internship experience. Effective internships, as 
reported by officials connected with all programs 
surveyed, were served in communities ranging in size 
from small villages to large cities.

The distance of the cooperating school-community
from the training Institution has an effect upon 
supervisory provisions in internships, Proper 
supervision and integration of internship programs 
were reported to be less effective, or at least more 
difficult, where internships were served at distances 
greater than forty miles from the campus.

Three factors exert the greatest influence 
upon the selection of school-communitles in which 
internships are served. These factors are:

(a) personal and professional qualities of 
the local administrator,

(b) breadth of opportunity for several kinds 
of internship experiences,

(c) distance of the school-community from the 
college campus.
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Reports from institutions surveyed Indicate 

that 75 per cent of all Internships served during 
the three-vear period 1949-1952 were served in 
superintendencies and prlnclpalshipa. More 
specialized types of internships, such as work in 
executive offices of state and national organizations, 
professional magazine editorship, state department 
of education, educational research, and college 
administration, are receiving an increasing amount 
of attention.

Opinion is divided concerning which types of 
internships have proven to be most satisfactory.
In general, work with students, staff, lay-citizens, 
sind organized community groups appears to be favored 
over work with budgets, records, and administrative 
forms.

Four factors exert the greatest influence upon 
the choice of & graduate student for assignment to 
internship. In order of their importance, as reported 
by officials connected with all programs surveyed, 
these factors ares

(a) Judgment of a college faculty member,
(b) social maturity,
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(c) character,
(d) scholastic record and academic rank.

There is danger that internships may he mis- 
educative. Unless the quality of direct experience 
is properly safeguarded by means of cooperative effort 
between the college and the local school, there is 
danger that internship experiences may be so disconnected 
as to defy integration; so repetitive of automatic 
skills as to become narrov/ing; or so divorced from 
acceptable theory as to result in undesirable learnings. 
Without close supervision and guidance from the college, 
the intern may be unable to discriminate between 
desirable and undesirable administrative practices 
observed in the field situation. Blind following of 
local example contributes to the status-quo and may 
be mis-educative in effect.

There is danger that interns may be exploited.
Care must be taken to see that the intern is not sub­
jected to constant repetition of routine tasks in which 
he has previously demonstrated his competence, merely 
for the benefit of the local school. He must be 
permitted and encouraged to have a variety of types of 
administrative experiences, in accordance with his 
needs and the scope of educational administration



208
as a profession.

Internship is only one of several methods by 
which the preparation program may he made more 
effective. Other laboratory and field experiences may 
be equally valuable in helping the prospective adminis­
trator to understand and appreciate the proper relation­
ships of theory and practice, and to further his 
professional knowledge and competence. The experienced 
administrator may derive more benefit from classroom and 
seminar study alone, or from field trips or survey work 
combined with his on-campus program of study--whereas 
the inexperienced trainee may profit most from a continu 
ing experience in administrative responsibility of an 
internship nature which enables him to develop a nfeel?l 
for the job in its entirety. Whatever method is used

V

to promote the effectiveness of the preparatory program 
for the individual student, it should be recognized 
that there is no essential dichotomy between theory and 
practice. Theory as taught in the classroom may be as 
practical as practice itself. Practice without theory 
is barren and pointless. The dualism between the two 
is a ciualism only in the sense that both are component 
parts of the whole. They cannot be separated except 
for purposes of dissection and analysis of the prepara­
tory process. In reality they are one. As internship
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helps to bring about a better balance in the function of 
theory and practice in the preparatory program, it
serves a legitimate purpose. The same may be said for
other types of laboratory and field experiences.

B • Recommendat ions

Th® intern ship should be standardized in terms of 
the period of time devoted to it. One school year is
considered to be the most desirable length of time for
internship service. Internship-type experiences of 
lesser duration should be designated by other titles, 
such as field practices or work experience programs.

The internship should be served at the post­
master 1s leve1 , preferably during the seventh year of 
formal training. Viith due regard for the excellent 
master's degree program of internship conducted by 
Southern Illinois University, it appears doubtful that 
students by and large have acquired, prior to the 
master's degree, sufficient administrative knowledge 
and professional maturity to realize maximum benefit 
from a responsible internship assignment.

The internship shouId, at the doctorate leve1, 
be an estab 11shed part of the pr of s s s i on a 1 training of 
all school administrator3 who have not previously
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demonstrated their competence in responsible 
administrative positions. Internship should be 
optionally available to experienced administrators 
also, in terms of their needs and desires for 
additional training leading to more responsible or 
different kinds of administrative positions.

Full-scale, full-time internship should be 
preceded by other field experiences, Guided visits, 
observations, field trips, participation in field 
surveys and research, school study councils, and other 
laboratory-type experiences should be provided prior 
to internship. The isolation of on-campus classroom 
instruction from practice in the field bodes ill for 
the future of the profession, A variety of laboratory 
experiences both on-campus and off-campus enriches 
the total preparation program and makes for a more 
comprehensive and accurate concept of responsibilities 
and opportunities in educational administration.

The internship should provide opportunity for 
.ludicious use of graduate in3t ltution personnel. 
including persons from fields related to educatlonal 
administration. Any tendency to relegate total 
responsibility to the local school administrator 
should be vigorously resisted. While the local
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administrator in his own right assumes direct 
responsibility for supervising the work of the intern 
in the local situation, the training institution should 
not relinquish its responsibility for continuing 
guidance of the intern during this phase of his 
professional preparation* Regular on-campus seminar 
sessions involving other interns and members of the 
graduate school faculty should be provided. Informal 
conferences and discussion groups, together with 
correlated reading and study should be encouraged.
The graduate Institution should assume major res­
ponsibility for relating Internship experiences In 
the field to the total preparatory program. This 
presupposes effective usage of guidance services, 
as well as material facilities and personnel resources 
on-campus•

Administrators in cooperating school-communities 
should be invited to participate in internship workshops 
and conferences. Members of the college faculty 
should initiate workshops and conferences on the 
basis of mutual respect and for the unified purpose 
of Improving the quality of educational administration. 
As administrators and college professors come to a 
satisfactory understanding of the opportunities and
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responsibilities of internships, cooperative effort 
will be fostered. Both the college and the local 
school will benefit. Such workshops and conferences 
may well lead to improved programs of preparation for 
future school administrators and improved educational 
practice in the field.

The internship should Include several kinds of 
administrative experiences. The discovery and evalua­
tion of an intern’s major strengths and weaknesses can 
only come about through varied experiences in adminis­
trative work. Inasmuch as the future development of 
an intern in his total competence as an administrator 
is dependent upon this assessment, he should have some 
experience in each of such Important areas in educa­
tional administration as

(a) personnel administration,
(b) administration of student activities,
(c) administrative relationships with members 

of the faculty and board of education,
(d) work with citizens1 groups, and
(e) community surveys.
He might well be assigned major responsibility 

in connection with projects In one or more of these 
areas of human relationships. In addition, an
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inexperienced intern should have at least brief 
experience in other areas such as

(a) budget and finance,
(b) records and administrative forms,
(c) auxiliary services,
(d) school plant management, and
(e) daily administrative routine.

The Intern should keep adequate records of 
his internship experience. Such records should 
include s

(a) an anecdotal account of his daily or 
weekly activities, problems, and related theory;

(b) a report of special projects undertaken, 
including pertinent data relative to facts obtained, 
procedures involved, and actions taken or recommenda­
tions made;

(c) a compilation of materials, administrative 
forms, equipment, organization, methods and procedures 
used in the cooperating school-community;

(d) a final comprehensive evaluation paper 
concerning the quality and value of his total 
Internship experience.

The following criteria should be used for 
evaluating the internship:
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(a) The Internship consists largely of 

significant administrative work necessary to the 
well-being of an on-going educational program, not 
so-called f,madeH work,

(b) The internship provides substantial 
opportunity for creative thought and action on the 
part of the intern,

(c) The internship makes provision for 
continuing joint planning, action, and evaluation 
by the intern, his college adviser, and the local 
administrator in the cooperating school-community,

(d) The internship makes provision for 
flexibility in types of assignments to meet 
individual needs and interests, as determined by 
the intern and his professional associates,

(e) The internship involves the intern’s continu­
ing administrative responsibility to a particular 
school-community situation for a considerable period
of time, preferably one school year,

(f) The internship is served at the post­
master’s degree level, preferably during the seventh 
year of formal training,

(g) The internship provides opportunity for the 
Intern to work, as an administrative assistant, in
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democratic group processes Involving lay-citizens 
and school personnel In the cooperating school- 
community •

(h) The internship provides the intern with a 
variety of administrative experiences, both routine 
and special, including most of those common to the 
administrative position(s) in which he serves his 
internship.

(i) The internship is integrated with the total 
preparatory program by means of seminars, conferences, 
correlated study, and other guidance and supervision 
of the intern by members of the college faculty.
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SURVEY-APPRAI5AL QUESTIONNAIRE 
Concerning Programs of internship in Educational Administration

(name and position of person answering questionnaire)

(mailing address) (date)
I OBJECTIVES

How do you evaluate the following objectives of an internship program? (check)
| very | fnot very f
| important limportant limportant I 

; l.f To make a gradual transition from preparation I 1 | I
; I to full-time administration. 1 I_________ f I
: 2eJ To put the ideal of "learning by doing" into f § I '§
 I practice at the graduate school level* I I I i

To guide the interne in better understanding ! I | f
I and evaluating theory in terms of practice*____I_________ I j

It.| To instil in the intern an acceptable interpre- | | I |
f tation of a code of professional ethics. ______ I I j_______ 1

5.1 To help the intern develop desirable profes- l i l t
I sional habits, interests and ideals. ! f ^ ________-

6 f1 To test whether more training is needed before I I I
f the intern begins full-time administration. l i l t

7*| To provide practical work experience with lay- I I
I citizens in an ongoing educational program. j I I i

6.7 To develop better administrators than could be | | 1
t developed in an on-campus program of largely f f [ I
 ̂ theoretical trainings_________________________ 1_________ E_________ j__________ ?
Other objectives and/or comments: (please specify)
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II. CRITERIA
How acceptable do you find the following criteria for evaluating internship 
programs?
1* The internship should consist largely of significant administrative work 

necessary to the well-being of an on-going educational program— not so-
called "made" work*

fcheckl fcheck |
Ifulljr acceptable | I fvery important
^acceptable with reservations! " | limportant i i
ihot acceptable I ~~i Inot very important
Comment:

2# The internship should involve the intern>s assumption of real and con­
tinuous administrative responsibility for the work he does and, insofar 
as legally and/or morally possible, for the results of his work*

icheck i ___ jcheck 1
ifully acceptable l __l fveiy important E §
lacceptable with reservations • i limportant z

5

inot acceptable 1 1 Inot very important I
Comment:

3* The internship should provide numerous opportunities for the intern to 
serve as a status-leader in democratic group processes involving 
teachers, students, parents, and other lay-citizens.

fcheck^________________________ Icheck" f
|fully acceptable I 1 Ivery important 5?
lacceptable with reservations | I limportant S
fnot acceptable 1 "1 fhot very important I I
Comment:

1|« The internship should provide substantial opportunity for creative 
thought and action on the part of the intern*

jcheck I
ghiilly acceptable I 1 Ivery important 1 I
lacceptable with reservations# 1 limportant \ 1
tiot acceptable I -r |not very important 5
Comment!
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The internship should include a substantial amount of guided reading and 
study designed to correlate the funded knowledge of the profession to the 
practical situation at hand*

check i icheck I
ifully acceptable 1 f ivery important 5 £
^acceptable with reservations f ? limportant -  5
;not acceptable 1 ? Inot very important
Comments

The internship should involve periodic visitation at the ’’scene of action11' 
by the college-adviser (field-sponsor) for purposes of conferring with snd
assisting the intern, and evaluating 
situation*

iclieck I
Irully acceptable 1 =

lacceptable with reservations i §
aiot acceptable f |
Comments

his work in terms of the local job

icheck |
Ivery important § §
limportant 5 £
Inot very important | =

The internship should make provision for joint planning, action, and 
evaluation, by (a) the intern, (b) his college-adviser, and (c) the super- 
vi sing-administrator in the cooperating school-community*

gcheckl  ________„ _______  check'i
gfully acceptable ' I |
^acceptable with reservationsT' I
not acceptable I I
Comments

ivery important i £
limportant = 1
fnot very important I

The internship should be served at or near the completion of the graduate 
student»s formal program of professional preparation*

ich eck I
jfully acceptable I i
lacceptable with reservations \
inot acceptable ? 1
Comments

check i
fvery important 1 |
limportant i f
|not very important 1 s
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The internship should involve a considerable block of time, at least 
(check) /I quarter/ / /I semester/ 1 / A  year/ / /2 years/ / on a full-time 
basis, or the equivalent,

icheck I __________________________ fchecK I
flully acceptable i I
lacceptable with reservations I fmot acceptable  ̂ ^

|very important ! =

limportant I s
mot very important = s

Comment:

The internship should make provision for flexibility in time allotment to 
better meet the needs and interests of the individual intern— as determined by
himself and his adviser(s).

|check'|
foully acceptable I j
I ac c eptable with~*r es ervations I I
inot acceptable I I
Comment:

icheck I
§veiy important
limportant I |
Inot very important I I

The internship should make provision for flexibility in type of assignment to 
better meet the needs and interests of the individual intern— as determined 
by himself and his adviser(s).

Icheck § :_______________________ icheck |
Ifuiiy acceptable I I fvery important I £
lacceptable with reservations 1 1 limportant _

fnot. acceptable 1 1 inot very important
Comment:

The internship program should be conducted at a respectable graduate level of 
proficiency (i.e. meet recognized standards of accrediting agencies as to 
qualifications of instructors, supervision, teaching load, material resources, 
professional ethics, evaluation, credits, etc.).

ich'eok I
ifuljiy acceptable f
lacceptable with “reservations f 
fnot acceptable* I

z ichecks Ivery important =
I limport.-mt l
1 inot very important

Comment:
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13. The internship program should not substitute an intern for a regular teacher 

or administrator in the cooperating school-community (i.e. should not Jeopard­
ize the continued employment and privileges of the complete, regular staff).

gcheck' j jcheckTI
Ifullly acceptable "" * \ g jveiy importani j
la'cceptable wlih reservations I f kmporiant I r~
jioi acceptable | I jhou very important |
Comment:

lU. Other criteria (specify):

15. Further comment:

note: Permission is requested to give credit to you for ideas and suggestions 
given in your comments. Do you give permission to use your name in 
connection with such quotations?. Please check: /yes / / /no / j



6
ASSUMPTIONS 228
To what extent do you agree that the following assumptions should underlie 
programs of internship?
1* Internship should reduce the dualism between theory and practice (in the 

sense of professional.knowledge vs. ability to administer)# 
icheck I

fagree | | Comment:
iagree with f
|res ervations 1 I
Idisagree

2. Internship should have as its central purpose the professional prepara­
tion of the intern— not economical educational service to the cooperating 
school-community#

I check f
|agree__ .

s 5

fagree with t ;
freservations i 1

Idisagree

Comnent:

3* Internship should promote rapid and desirable growth of the intern toward 
competent democratic leadership in his professional relationships with 
school employees and students*

f check i  Comment:
■i ■ ■ -  j

fagree 
Iagree with 
freservations
fdisagree

U. Internship should promote rapid and desirable growth of the intern toward 
competent democratic leadership in his professional relationships with 
lay-citizens and organized community groups.

Iagree________ I
iagree with I" 
Ires ervations I

Icheck I Comment:

Idisagree
5* Internship should promote rapid and desirable growth of the intern toward 

social and emotional maturity*
fagree
iagree with T 
freservations |

§ checK I Comment:
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6* Internship, to be of maximum value to the intern, requires his readiness 

in the areas of general and professional education (i*e* he must possess 
prior to internship, some breadth of general and professional education, 
and some knowledge of the theory and practice of administration)*

I check j Comment;
I 5 3
Iagree f |
iagree with § |
freservations I !
Idisagree I f

7* Internship should substantially improve the quality of the total prepar­
atory program by providing individualized instruction and flexibility in 
content and method to meet the peculiar interests and needs of the 
individual trainee*

I check 1 Comment:
Iagree I
iagree with |
ireservations f
Idisagree_____ [

8* Internship should provide opportunity for the intern to carry real 
administrative responsibility which is very beneficial to him in his 
preparatory program*

I check ? Comment:
Iagree I j
iagree with " | f
ireservations I !
Idisagree I______|

9* Other assumptions (specify):
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8
IV. FUTURE FR0GRAM5

What should be the internship program of the future (i.e. nature and scope 
of experiences; tendency to become a requirement; part that field surveys 
should have in the program; advisability of college-adviser living in the 
cooperating community while working with a group of interns; etc.)?
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Status-Survey Questionnaire 
Concerning Selected Programs of Internship in Educational Administration

(name and position of person answering questionnaire)

(date)(name of training institution) 
The Program

1* i Total No. School Admin* Majors (approx'») , « , 1 ' ' tralr ‘

ko# enrolled j 
Spring term 19$2 j

j rfo. students taking internship training'
; Comment:

2 . total number"of students who have participated in the 
internship program tpedate;

No*

3* Years in which internship experiences are normally provided:

f Fifth year (Master^s)'
Check

j Sixth Year
S Seventh freer (boctoraT
! Post-Doctoral

h+ Time basis upon which internship is organized:

frar-i3Se” " .......................... ...

! Half-time . . .. j
! 6ne-fourth time
I Other (describe 11j
j

J
1

j No* of different school-communitiea (locations) used 1

6. 1 No* of different locations used by any one intern j

No*

No#
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7. T̂ rpes of cooperating school-communities used:
’Rural'

TJKecT
Village or iown (less than pop. J
Small city (£.666-29^999
Large m m

p ° p ‘ >000 or more pop.7

8* Distance of cooperating school-communities from the training institution:
I Name of town (or schooTT INo* of miles

9* Is there a written agreement or contract between the training institution 
and the cooperating school-community?

Check j yes j | j no

10* Does the training institution pay the cooperating school or administrator
for supervising the intern*s work? Check I yes I j = no

11. ’What factors influenced choice of cooperating school-communities used for 
internship experiences? _____________________

Weight of Influence 
(check)

Greatest Some i None
Proximity to the training institution

|•♦
Personal and professional qualities of the local 
administrator

{ | 1 i
Request of the local school for interns " ..
Special opportunity for one specific type of 
internship experience. \

J - .*
Breadth of opportunity for several kinds of 
internship experiences

1 n j 
i

General quality of staff and leadership in the 
local school

I1 : 1 ;
.....) *

Arrangements made by intern seeking training i
Other (explain) i

-------------------------------- j
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12* What is the amount of credit toward the degree required or allowed for
internship experiences?

; Mo* of term hrs* (specify if 
semester hrs*) 

j Has ter* s program jboctoral prog*
Minimum required 1 iI'-iaximum allowed (total;
Maximum aL lowed Cone term)
Maximum 5& of total credits required for | j
degree which may be earned in internship S j
(Comment)

13* In what types of administrative positions have students interned during the 
past three years?

\ No. of interns
i Elementary school principalship l
I Senior or junior high school principalship i
1 Local superintendency 
; Assistant suberihtendencv

::---f  ’. .........
County superlnten&ehcy ""
Supervising princIpalship 
State Department! of Education
Other (explain)

llu What types of internship experiences have been found to be most satisfactory.) 
fairly satisfactory^ or least satisfactory?

!No exper- 1
( most fairly j least lienee or j
[ satis- satis- j satis- ibasis for 1

I Type of Experience | factory factory! factory i evaluation j
i Conducting community surveys I
I Working with budget or financial I
I affairs I
I Working with records and adminis- [
j trative forms I
j Supervising and improving instruc- |
i tion I
i Working with groups of lay citizens * 1 :
i Working with1 groups of students t : f
! Following routine of the practicing 
I administrators
j Other (specify)
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lf>. Has there been a noticeably greater demand on the part of hiring authorities 
for graduates who have had internship experience than for those who have had 
no such experience? Check [ yes j 11 "f j no j j
Comment:

16, Do groups of interns have get-togethers sponsored by the college for talking 
over common problems _______________________

Check 4

j Regular seminar sessions i ..- -i...... . .-iI i! Is tiie college staff represented I : :
[(Comment)

17* What kinds of professional and social activities are engaged in jointly by
interns and college faculty: ______ ______________

Check
I ¥es | No j Frequency j 

T College departmental staff meetings j j
j Paculty-intern social activities ' ! f" 7 ! j
j (Comment)

18, Do you believe that a young person is apt to be more successful in education­
al administration if he goes straight thru his undergraduate and graduate 
program, including internship, to the doctor's degree— than if he interrupts 
his formal training at the bachelor's or master's level to teach for two or 
more years, then completes his doctorate program, omitting internship?
Check: j yea | j j no j j Comment:______________ ________________

19* Has there been any evidence of "exploiting” the intern (i.e. continuing a 
learning experience for the benefit of the local school-community after 
that experience has been learned)? Check: 1 )fes f I I no j I
Comment:

The Intern
20. Does the prospective intern file a written application for assignment to 

internship? Check: I 'tea I ] j No ! 1 If yes, when?
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21* Does the intern cariy  a program of academic course work during his 
internship? Checks j Yes j j j Mo j j If yes, describes

23# Is the intern required to live in the community in which he is having his 
internship experience? Check: [ Yes I i I fa> I 1

2U* Does the intern receive a salary (or other monetazy remuneration) for his 
services?

I— CKScE------ 1
_________     j Yes | Mo j

j From the cooperating school-coimunity I j ?
j "^rbm the' draining institution ~ r" ' r j ] I
I (Indicate approximate amouni) " " j f

2^* What contact does the intern have with his college-adviser (field sponsor) 
during internship?
 ̂ _________  j Check ' ~]
| Conference prior to assignment j ~*1
1 Conference at time of assignment ' " I 1
I Conferences during Iniernsnip as needed 1
| Conferences at regular weekly"'intervals 
I Other (describe briefly)

26, What contact does the intern have with the local supervising-administrator
during his internship?_______________________________________ ___________
 ̂   I Check |
[Conference prior"to assignment ! I
| Conference at time of assignment 
1 Conferences during internship as needed
j Other (describe briefly) I

27, Does the intern have one or more conferences during his internship which 
involve both his college-adviser and his supervising-administrator? 
Check: j Yes j j I'Nol I



28, Does the intern have an opportunity to assume a substantial status- 
leadership role in:

Check
1 Staff meetings?Li StaiT comma 
jlay-ciiizen »s groupsT

m gittees?

Other (specify)

T S F

29 • Is the intern held directly responsible to the local supervising-admlnistra 
tor for his action in the field situation? Check: I Yes ! i j No 1

Weight of influence 1 
(check) I

Greatest Some Nonej
jScholastic record and academic rank »
I Judgment of a college faculty member 1 t 

t

! Judgment of a committee of college faculty j i
1 Character ; ii1 Physical health 1 :
| Social maturity i

.
:

l Speaking ability 1 f :
1 Personal appearance j i :
j Success in previous job or field experience 1 j t
j Intern's request for a particular assignment 1 |
j Choice by chance (first come, first served) !
| Other (explain)

What records is the intern required to keep during his internship?
[ check 
| Yes ! Wo

{
t
iDaily anecdoted record of activities,problems & related theoiy ] j \Comprehensive report of projects & activities (at end of j I 

internship) 1 j
111

Compilation of forms & procedures used by the local school j j
Evaluation of his internship experiences (at end of Internship i i

help prepare joint evaluation report (intern; college-adviser; j j 
local administrator) i I »i
Other (describe)

:1}
i?

The college-adviser
32, Does the college-adviser (field-sponsor) teach regular college classes in

addition to his work with the internship program? Check j ^es j j j Noj | ^
Other assigned duties or responsibilities? ______________ -' " ' 1 Jf§!



33« What provision is made for reducing the college-adviser's teaching (class) 
load in proportion to the number of interns for whose guidance he is 
responsible?
_____  I**"" Check I

[ Approximately 1 hour per week for each Iniern [ I
1 Approximately 2 hours per week for each intern I I
j Approximately 3 hours per week for each intern” j j
I Other (explain) ~ |

3U« Does the college-adviser visit the intern at the scene of the intern*s work? 
Check: s Yes \ t ifooi I If yes, describe average number and
length of visits:________________ __________________________________________

35* Is the college-adviser (field sponsor) responsible for:
! Check

___________  _______[Yes' 1 No
| Supervising dlrecily Die internship work of ihe student^ ] I
j Maintaining relations between college and cooperating school? j j
I Helping the intern to adjust to the local situation? 1 I
jWorking closely with the local administrator? j j
| Working directly with the cooperaiing-school staff 7 T*""" r
j Other (specify)

36, What is the title of the college-adviser who supervises the internship 
program? (specify) __________________________________________________

37 • How many interns should one person attempt to supervise (full-time work, 
including placement, visitation, guidance and evaluation)?
Number of interns i ;

Further Comment:
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Cname"and position of interviewee)

(name of training institutionJ (date;

1* What provision is made for flexibility in the length of time of the intern­
ship experience (i.e. consideration for prior experience, demonstrated 
ability in college work, etc.)?

2. What provision is made for flexibility in type of assignment to fit the
needs of the individual intern (i.e. use of guidance information, student's 
own preference, faculty judgment, etc.)?

3. What impact, if ary, is the internship having upon the rest of the prepara­
tory program (i.e. regular academic courses, the instructors themselves, 
etc.)?
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lw What reactions have you had from students as to the value of their intern­
ship experiences?

5>« What are the main strengths of the present program, as you see them?

6. What are the main weaknesses or problems of the present program, as you 
see them?

7 • What do you consider to be the future of educational administration 
internship programs in general (i.e. modifications as to nature and 
scope, tendency to become a requirement, etc.)?
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8* What are your plans or desires as to the future of this particular program?
(a) number of interns?
(b) length of internship period?
(c) more than one internship session per student?
(d) supervisory modifications?
(e) cooperative planning and evaluation?
(f) changes in types of internship experiences?

9* What special qualifications or abilities should the faculty-adviser 
(field-sponsor) possess to a marked degree?

10* How and to what extent is it possible for the intern to assume adminis­
trative responsibility, when legal and moral responsibilities lie with 
the practicing administrator?

11* Granting that it takes the practicing administrator at least a year to
know his own school-community sufficiently well to become really effective 
in educational leadership, how can the intern expect to have a satisfactory 
administrative experience in less time?
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12• Are there some kinds of learning found most easily in internships which 
might well be brought into the more formalised campus program, in the 
interests of econony and efficiency? If so, what are they - and to what 
extent might they be brought in? (i.e. leadership activities of a 
democratic nature in working with adults in group processes, etc.)

13. How is the internship program benefiting or hurting the training institution 
in its relationships with the cooperating school-communities ?

Hi. General comment (including points of interest in the status-survey 
questionnaire)•


