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Je D. Marcous ) §

A 3TUDY OF OPINIONS
TOWARD OFF-CAMPUS COLLEGE CREDIT COURSES

An Abstract

The Problem. This study was primarily sonscerned
with identifying the opinions held by students, teachers,
and county superintendents of schools toward the values
of 6tf-oumpus college credit coursesj and to some extent
determining whether these eourse experiences are modify-
ing teaching practioces.

Method, Teghnigue, and Data. The questionnaire-survey
method was employed as the technique most appropriate for
the approach to the prodlem. Quobtionnairo forms were dis-
tributed to the students enrolled in the off-eampus college
oredit sourses Auring the fall semester, 1952-'53, of the
four Collegea of Edusation in Michiganj the instrustors in
the departments of these Colleges who usually teach érr-
campus classes; sand the 83 County Superintendents of Schools
in Michigan. Data were collected relative to their opinions
regarding values of these olasses, modifications in teaching
practices whieh result from.thnm, and suggestions for modi~-
fying the off-campus sollege oredit esourse programs.
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Findings and Conclusions. In sddition to gathering
personal information about the students, reasults of the
survey revealed among the major findings that:

l. Experiencses with off»eaﬁpus college credit courses
tend to create more favorable opinions toward these classes.

2. As & result of off-campua classes, students gonor-
ally indicated that when teaching they use more community
resources, more pupil pa:ticipation in school planning, and
more modern teaching teehniques. They further indicated
that changes resulted in their dasis for evalusting pupil
progreas, their methods of reporting to parents, and the
use of new teaching materials,

3. The defests or weaknesses of off-~campus clssses
most frequently mentiocned were that the classes are often
impractical and not meeting the needs of the stuldents, that
instruction is often inadequate, that the students are phys~-
ically fatigued for the work, and that fscilities and refer-
ence materials are inadequate.

4. The strong points mentioned in favor of off-campus
olasses were that stulents obtain information and skill for
new teaching teedhmigues and methods, they are more mature
and experiensed, there 1is praotidul application of the sub-
jeat matter, and the olasses result in boitor teaching in
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the classrooms of the students.

5. In oomparing college aredit sourse work on-campus
and off-campus, opinions were generally in agreement that
there were only slight Aifferences, if any, between marks,
diffieulty of work, and testing.

6. It was the opinion of many of the pecple involved
in the study that moat college oour.oi eould be offered
off-gampus as adequately as on-~eampus, that in some cases
eourse sontent and approsch to sontent can and should de
modified, and that modifications are made when these classes
are offersd off-campus.
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CHAPTER I

THE PROBLEM

Statement of the Problem. The purpose of this inves-

tigation 1s to make a study of the values accrulng from
off-campus college credilt courses for teachers 1in service
who are working toward the completion of the requirements
necessary for variocus Michigan teaching certificates and/
or Bachelor Degrees. This study of "values" is primarily
concerned with obtaining opinions of these individuals and
other persons connected with the program toward these off-
campus courses with respect to results and outcomes; and
to some extent determining whether these course experiences
are modifying theilr teaching practices.

Need for the Study and Review of Literature. Programs

of off-campus college credlt classes are not new. There
are, howevef, two rather dlstinct conditions emerging in
this area of educational activity: (1) some colleges are
extending thelr programs and offerings rather deliberately,
in the belief that they have the responsibility to render

this type of service, and (2) there 1s a skepticism on the

1




part of some institutions about the value of off=-campus
college credit classes.

As far as the writer was able to discover through a
thorough and exhaustive search of educational literature
no evaluations of off-campus college credit courses, as
such, have been made. Numerous studies have been made,
however, to evaluate broad and gemneral programs of inserv-
ice education, of which off-campus college credit classes
are a part; and some attention has been given to the total
offerings of school service bureaus and extension and field
servlices of colleges and universities. Current studies on
opinion and attitude measurement and questionnaire construc-
tion were also reviewed. Reference 1is made to some of these
studies in Chapter II.

Dent,1 reviewing the study recently conducted by the
Citizens PFact-Finding Commission in Connecticut which has
as one of s3ix areas of the survey a section on "Teacher
Preparation and Personnel," urges that additional attention
be glven to securing and studying further the interests
which teachers reveal for their continuing development. He
roints out, too, that one of the implications of the find-
ings of this study 1s that teachers colleges and schools of

education can no longer limit their activities to the campus,

ICharles B. Dent, "If the Colleges Asked the Teachers
e « o' Educational Leadership, IX (October, 19561), pp. 22-

26,
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but must seek effectlive ways of providing field services to
meet the needs of teachers on the job. It 1s significant
that teachers have suggestions both for accomplishing this
and for making courses on the campus more effective.

In an unpublished doctoral thesis, colel concluded
that the provision of field services to the public schools
is an integral and inseparable part of the program of all
teacher~training institutions. Fallure to offer and to
participate in the provision of such services tends to iso-
late teacher-training programs from the multiform and ever-
increasing problems met by the personnel of the public
schools. The vitalization of any teacher-training program
demands the constant on=the-=-job contact of students and
faculty.with such problems.

At least one other study is underway which examines
programs of off-campus offerings of some of the institu-
tions of higher learning. The Natlional Unliverslity Exten-
sion Association is currently conducting a Natlonal Study
of University Extenslon in which pertinent data are being
collected from persons using universaity extension services.
The purpose of the.ASsociation study 1is to improve 1its edu-
cational services to adults and to make its services in-

creasingly useful and accessible. The desaign of that study

T Tames Ellia Cole, A Stud¥ of School Service Bureaus

in Selected Colleges and Universities In the Unlted states,
Puerto Rico, sand gawdff? Tnpublished Ph. D. thesls. 0Uni-

versity of Utah, 1952, Seen in abstract omnly.




was taken into account in designing this Investigation.

Since so 1little has been done in studying off-campus
college credit programs, and since these classes are an in-
tregal part of 1in-service training, the need exists for
first steps to be taken in a critical analysis of these
classes.

Scope of the Problem. This study 1s an analysis of the

findings revealed by a survey of opinions held by persons
involved 1in the off-campus college credit course programs
which are conducted by the four Colleges of Education in
Michigan through their Divisions of Extension and Field Serv-
ices. Criterla used for the selection of persons to be in-~
cluded in the survey, procedures used in organizing and valil-
dating the survey instruments, and activities involved in
procuring and interpreting the data will be discussed in de-
tall in Chapter II.

Three distinct and separate groups of people are in-
cluded in the study, and all the people are in some way in-
volved in the off-campus college credit course programs of
one or more of the four Colleges of Education in Michigan:
Central Michigan College of Education, Mt. Pleasants Michil-
gan State Normal College, Ypsilantl; Northern Michigan
College oi' Education, Marquette; and Western Michligan College
of Education, Kalamazoo.

The largest gfoup, in terms of numbers, 1s the people

who were enrolled as students in the off-campus college
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credit classes. The distribution of students enrolled in
the four Colleges of Education, classified according to the
locations of the off-campus college credit course centers,
is shown in Appendix I, Section A.

The next largest group, in terms of numbers, 1is the
faculties of the four Colleges of Education who are or have
been engaged 1n teaching these off-campus college credit
classes, The distribution or‘faculty members thus employed
who participated 1n thils study, classified according to thé
departmenﬁs within the colleges with which these insatructors
are usually assocliated, 1s shown in Appendix I, Section B.

The third group of people included in the study is the
County Superintendents of Schools. Each of these people,
individually and *n groups, is involved in the off-campus
coilege eredit course programs of one or more of the four
Colleges of Education. No distribution or classification
of thils group 1s included in the study because it would be
merely a listing of the eighty-three counties in Michigan.

Definition of Terms.

Off-campus College Credit Courses. It is not uncommon

for Colleges and Universitles to perform functions in many
activities other than those usually conducted solely on
thelr campuses. One of these activities 1s the teaching
of college credit classes in some location other than on
the'c#mpus. This necessitates some instructor, usually a

member of the college faculty, traveling to the location
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off campus and conducting a class in the new location. The
enrollees in these classes have the option of registering
for college credlt which is granted upon satisfactory com-
pletion of the work.

Students. Most of the students in the off-campus col-
lege credit courses are actively engaged in teaching at the
same time that they are enrolled in the courses. Whenever
the term "student" or "students" is used in this study th§
reference 1s to these people.

Faculty. Persons duly appolnted to the teaching staffs
of the four Colleges of Education, and authorized by the
Michigan State Board of Education to perform designated du-
ties, are used by the Divisions of Extension and Field Serv-
ices as the faculty to tesch the off-campus college credit
courses.

Instructor. Members of the faculties who are teaching

off-campus college credit classes are usually referred to

in this study as "instructors'.
Limitations of the Study. The questionnaire survey

method was employed for the purpose of collecting data for
this study. The limitations of this type of instrument are
to be found herein, including the difficulty of validating
the questionnaire, the difficulty of tabulating unstructur-

ed responses, and the difficulty of procuring the desired




cooperation of the sources of information.l

Limitations of the respondents included their blases,
thelr vested interests, the degree to which they were quali-
fled to give the requested information, their interest in
the projJect, the accuracy of their replies, and the degree
to which they applied the instrument to their total experi-
ences with off-campus college credit courses.

Further limitations existed in terms of the highly se-
lected criteria used in choosing the faculty group of re-
spondents. The findings herein represent only the faculty
of those departments usvally engaged in teaching off-campus
college credit classes. No attempt was made to survey those
faculty members of the colleges from departments seldom or
never engaged 1In teaching off-campus college credlt courses.

Plan of the Stu@x. This thesis 1s divided into seven

chapters:  Chapter I includes a statement of the problem,
the need for the study and review of literature, scope of
the problem, definition of terms, limitations of the study,
plan of the study, summary, and other related information
necessary to an understanding of the study. Chapter II con-
sists of a detalled review of the methodology used in con-
structing, validating, distributing, and tabulating the re-

sults of the questionnaire forms used in the study.

JTCarter V. Good, A. S. Barr, and Douglas g. icatgs,
The Methodolo of Educational Research. New York: .
Appleton Century Company, 1941, pp. o924-337.
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Chapters III through VI are concerned with the analyses of
various aspects of the results of the survey. Chapter VII
includes the findings, conclusions, and implications for
further research. -

Summary. This study was concerned with ildentifying
opinions which are held by three groups of persons regard-
Ing off-campus college credit courses and the values accru-
Ing from these courses. Such a study would seem to be
worth-while, since the results of a critical examination of
a state-wide survey would be a contribution to one field of
educational research. The study was confined to the off-
campus college credit course programs of the four Colleges
of Education in Michigan. Limitations of the questionnaire
method of survey and limitations of the respondents were
present in the study. Yet, as more and more attention 1s
belng given to the in-service tralning of teachers, and as
programs of off-campus college credit courses continue to

expand, it would appear that there should be a critical

analysis of these activities.




GHAPTER II

PROCEDURES AND TECHNIQUES OF THE STUDY

Introduction. This study of opinions toward off-

campus college credit courses involved three separate and
dlstinct groups of people, as pointed out in Chapter I.
This fact, therefore, necessitated the construection of
three separate questionnaire forms.l Inasmuch as the pro-
cedures and techniques for developing each form were some-
what similar, the explsnations of the processes are over-
lapping in many instances. It 1s necessary, however, to
treat each questionnaire form individually in certain sec-
tions of the chapter. A discussion of the methods of iden-~
tifying the population, selecting the samples to be studied,
and surveying the procedures 1s also presented.

Initial Activities. The planning phase of this study

was begun by discussing the desirability of and the need for
procuring information about existing programs of off-campus
college credit courses. Various members of the Education
and Soclology Departments of Michigan State College were

contacted concerning the feaslbility of such an undertaking.

1566 Appendix II for coples of the questionnalres.

9
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Each professor with whom the matter was discussed was of
the opinion that the study would prove worth-while and that
the findings should be a valuable addition to the fleld of
educational research.

The second step included a somewhat exhaustive search
for information concerning studies which might have been
made relative to off-campus college credit courses. Mate-
rials reviewed included unpublished theses, documents, pam=-
phlets, bulletins, monographs, leaflets, periodicals, lec-
tures, textbooks, and reference encyclopedias in several
college libraries. Many articles pertaining to in-service
training of teachers were reviewed in the hope of finding
some reference to research on off-campus college credit
courses. Concurrent with this investigation, attention
was given to numerous reports and studies on oplinion and
attitude surveying and reporting, and the methodology of
constructing questionnaire forms. No information was to
be found which applied specifically to problems of off-
campus college credit course programs and very little was
found which had any relatiomship to the present investiga-
tion except to assist with the construction of the guestion-
naires. Especially helpful in this respect were studies by

Quinn McNemar.l

1 Quinn McNemar, "Opinion--Attitude Methodology,"
Psgchological Bulletin, XLIII, No., 4, (July, 1946), ppe.
28 - L]
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The studies made by Romiel and Wangg were also consulted.

McNemar, in a detalled study of methodology, treated
measurement, reliability, scales, and administration. He
indlcated six conelusions regarding results and the inter-
bretation of results.

Twelve criteria were discussed by Romie. These cri-
terla were of value particularly in constructing the ques-
tionnaires as well as the individual questions and scales,

Two general cautions were expressed by Wang, and six-
teen specific suggestions were set forth which were valuable
aids in constructing the questions and scales used in the
questionnaires for this study.

Since few reports were found in the 11teratur; which
were related to evaluations of off-campus college credit
courses, the third step of this study was to confer with
the Directors of Extension and Fleld Services of the four
Michigan Colleges of Education, Michigan State College, and
the University of Michigan. All of these directors and
other members of thelr organizational staffs encoﬁraged the
undertaking of this study and pledged their support and as-

sistance. It was during these conferences that the decision

1 Stephen Romle, "Criteria for a Better Questionnaire,"
Journal of Educational Research, XLII, No. 1, (September,

1948), pp. 69-71.

2 Charles K. A. Wang, "Suggested Criteria for Writing
Attitude Statements,® Journal of Social Psychology, III
(1932), pp. 367-373.
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was made to make the study state-wide but to confine the
investigations to the four Colleges of Education because
of their similarity of offerings, organizational pattern,
and administrative control. These people concluded that
the study was desiraeble and timely, and that they were
anxlous to have a critical analysis of their individual
programs for their own evaluations,

Selection Procedures. This study is a planned survey

of the off-campus college credit course programs of the

four Colleges of Education in Michigan. The four Collegés
in Michligan were selected because extensive programs of
off-campus college credit courses operate within this State,
and because a high degree of cooperation exists among the
four Colleges and their Directors of Extension and Field
Services. The four Directors have a formally orgenized com-
mittee which meets about eight times a year for the purpose
of developing uniform policies and practices, and to seek
solutions to administrative problems. The further fact that
there is similarity of organizational function and adminis-
trative control added to the desirability of making this
study state-wide in scope.

During the fall semester of the 1952-53 school year,
3,416 students were enrolled for credit in the off-campus
college credit courses of the four Colleges of Education.
Tables I, II, III, and IV in Appendix I, Section A, show
the distribution of students classified by locatlions.




13

Table I shows a summary of the information presented in de-

tail in Appendix I, Section A.

TABLE I

SUMMARY OF ENROLLMENTS,
NUMBER OF LOCATIONS REPRESENTED, RESPONDENTS, AND
NUMBER OF RESPONDENTS' QUESTIONNAIRES SELECTED FOR ANALYSIS

W;—
Number of
Number of Respondents'!
Enroll- ]} Locations | Respond~| Questionnalres
College ments Repre- ents Selected for
sented Analysis
Central Michigan
College of
Education 1068 | 22 754 75
Michigan State :
Normal College 1089 19 486 47
Northern Michigan
College of
Education o 231 9 159 17
Western Michigan |
College of
Education 1028 22 715 75
Totals 3416 72 2114 214

The percentage of respondents to enrollments 1s highly
uniform among three of the Colleges. Responses were received
from about 70 percent of the students enrolled in the off-
campus college credit courses of Central Michigan College of
Education, Northern Michigan College of Education, and West-
ern Michigan College of Education. Michigan State Normal

College received returns from 45 percent of their enrollment.
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The difference in the percentage of response from the one
College may be accounted for, perhaps, by deviations from
the procedﬁres used oy the other Colleges; by a less sincere
Interest in the atudy; or by other conditions not so apparent.

All of the students enrolled were surveyed because each
of the four Colleges desired to have as close to 100 percent
response as possible for their own individual studies which
are to be made after the completion of this state-wlide study.
A ten percent sample was ;aken from this group using a table
of random numbers. Garrett'sl Table 29 "For Use in Determin-
ing the Reliability of Statistics" shows in the degrees of
freedom for selecting the number of samples that the probabil-
ity of divergence of say a sample mean from the true popula-
tion mean differs very little as the number of cases increas-
es from 200 to 400 or even 1,000. At the five percent level
for 200 cases he has the "t" value equaling 1.97, and for 300
cases it 1is 1.97. For 400 cases it is 1.96, and for 1,000
cases 1t is 1.96., Thus a minimum sample of 200 cases was
deemed adequate for this study.

The 214 cases selected by the use of a random number
table were origlnally tabulated in four groups for use by
the four Colleges of Education in Michigan. A comparison

of the results of the responses of the four sub groups

1 Henry E. Garrett, Statistics in Psychology and Edu-
cation, New York; Longmans, Green and CO., 1947, DP. 465,
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revealed no significant difference in results, which indi-
cates & high degree of reliability in the sampling technique
uvsed. )

By the very nature of the off-campus college credit
course programs, a major emphasis is the in-service training
of elementary teachers. The“courses offered off-campus,
therefore, are generally concentrated in several departments
of the individual Colleges. Consequently, the faculty mem-
bers of these departments are the ones doing the méjor part
of the off-campus teaching. Other departments of the Col-~
leges and thelr faculty members are employed infrequently
for this purpose. In fact, there are some departments gnd
consequently some faculty members who never have had experi-
ences teaching off-campus college credit courses. Inasmuch
as the experiences of this group were so limited or lacking
completely, it was declded not to include those faculty mem-
bers in the survey. An attempt was made, however, to in-
clude in the study all the faculty members of the depart-
ments usually engaged in teaching off-campus college credit
covrses. The number of returns classified by departments,
and the number of semesters taught off-campus by each fac-
ulty member reporting, are shown in detall in Tables V, VI,
VIiI, and VIII, Appendix I, Section B.

Table II, on the following page, shows a summary of

the information presented in detail in Appendix I, Section

B.
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TABLE II

SUMMARY OF RETURNS FROM
FACULTY QUESTIONNAIRES

College g:?gg;sgg
Central Michigan College of Education 63
Michigan State Normal College 14
Northern Michigan College of Education 19
Western Michigan College of Education 55
Total 151

It was also considered advisable to obtain the view-
points of the administrators of the teachers who are enroll-
ed as students ln the off-campus college credit courses. A
large majority of the teachers are employed in the rural
schools in Michigan rurael school districts. By action of
the Michigen State legislature, the administrative.ieader-
‘ship in each county in Michligan 1s centered in a County Sup-
erintendent of Schools.l Each of the eighty-three counties
in Michigan therefore has a County Superintendent of Schools.
The eighty-three counties are divided into four areas and
assigned to the four Colleges of Education. This division

is by action of the Michigan State Board of Education which

1 General School Laws, Revision of 1952, Lansing, Mich-
igan, Secretary of State. p. 211.
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is the legal governing body of the four Colleges of Educa-

tion. 1

All of the elghty~three County Superintendents of
Schools were included in this study. Table III shows the
results of the returns from County Superintendents of

Schools.
TABLE III

NUMBER OF COUNTY SUPERINTENDENTS OF SCHOOLS AND SUMMARY
OF RETURNS FROM COUNTY SUPERINTENDENTS'! QUESTIONNAIRES

Number of Number of
College Superintendents Returns

Central Michigan College of

Education 38 34
Michigan State Normal College 14 5
Northern Michigan College of ,

Eduecation - - 18 S
Western Michigan College of

Education 16 =]

Total _ 83 52

The high percentage of return from the County Superin-
tendents of Schools in the Central Michigan College of Edu-
catlon area may be accounted for, perhaps, by the fact that
a very close working relationship exists between those County

Superintendents and the office of the Division of Fleld

1 see Appendix IIT for a map showing the divislons and
couvnties assigned to each college.
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Services at Central. Another reason, perhaps, might be the
fact that the writer is located in this area and could have
reflected 8 more Intense desire for responses,

Development of the Instruments. This study was design-

ed to 1nclude all the students enrolled in off-campus col-
lege credit courses during the fall semester, 1952-53 school
year in the four Colleges of Education in Nichigan, instruc-
tors of the departments which usually teach these classes,
and the Michigan County Superintendents of Schools. There-
fore, the development of three separate instruments was nec-
essary.l The normative type of survey was used in carrying
out the undertaking.2 The questionnalire method was consid-
ered the most desirable means of collecting the necessary
data; for not only were oplinions desired which would reflect
the feelings and attitudes toward these off-campus college
credit classes, but also 1t weas deslired to determine what
effect if any these classes might have in modifying the
teaching practices of the teachers enrolled.5 Suggestions
were also invited for the improvement, modification and pos-
sible expansion of the off-campus college credit course pro-~

grams.

Various types of questionnaires, opinionnaires, and

1 see Appendix II for coples of the questionnaire.

2 Good, Barr, and Scates, op. cit., p. 287f.

S Ibid., pp. 324-332.
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check-lists were studied to f£ind assistance in structuring
a form which would best reveal the desired information.
The variety of data sought made necessary a number of open-
end questions but a portion of each completed instrument
contailned check-1list information which required a minimum
of time on the part of the person completing the survey
blank.1

Survey experts and statisticians were consulted in or-
der that the instrument would be constructed for maximum
accuracy and ease of reporting. Michigan State College
staff members from the Departments of Education and Socilol-
ogy, and Central Michigan College of Education staff members
from the Departments of Education and Psychology, Mathemat-
ics, and English suggested improvements in form and content.
Two persons until recently employed as County Superintendents
of Schools, one with seventeen years experience in Central
Michigan, the other with twenty years experlience in Western
Michigan, and now members of the Central Michigan College of
Education faculty, made constructive improvements 1n the
questionnaire for the County Superintendents of Schools. The
completed questionnaires were designed not only to reveal ex-
isting opinions held regarding the values of off-campusa col-
lege credit courses but also to indicate the influences 1if

any which these courses might have in modifying teaching

1 1bid., pp. 418-424.
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practices.

In developing the instruments, 1t was necessary to keep
several basic assumptions in mind. Each of the groups have
vested Interests and biases which might have influenced their
responses to the items on the questionnaires. Many of the
students are required by law to complete a specified number
of college credit hours each year in order to keep their
teaching certificates valid. A large number of these stu~-
dents are married women with children often resliding on
farms but employed as full-time teachers in rural schools.
1t could be expected that they would favor off-campus col-
lege credit courses if for no other reason than that it is
often more convenlient for them to attend these classes than
to travel to a college campus for classes on Saturdays or
during the summer sessions. On the other hand, many of
these people have had several years of teaching experience
and some are teaching at the present time largely because
they have been influenced to make this decision due to the
acute shortage of elementary sachool teachers.

The teaching of an off-campus college’credit courase
is a completely voluntary decision on the-pﬁrt of the mem-
bers of the College faculties. Circumstances at times,
however, might make 1t rather difficult for some particular
members of the faculties to refuse to assume what might be
coﬁsidered as their share of a responsibility to teach these

classes. Usually the instructors are credited with the
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number of college credit hours represented by the off-campus
college credlt course toward their total teaching load, and
in all cases each instructor receives extra remuneration in
addition to travel, meal, and lodging expenses incurred.
Many instructors consider the additional income an adequate
inducement for teaching these classes.

It would be conceivable to expect that some of the
County Superintendents of Schools might resent the fact that
it is necessary for theilr teachers to enroll for off-campus
college credit courses which require them to spend time, mon-
ey, and energy in this direction rather than on school func-
tions or community activitlies. Many of the Superintendents,
however, have little time for visitation and supervision of
their teachers because of the many demands made upon them
and thelr office, and few are provided with budgets large
enough to permit them to employ additional administrative
assistants. Instructors of off-campus college credlt claases
frequently visit the students while on the job, and when act-
ing in this capaclty of visiting or helping'teachers, they
could be of valuavle assistance to County Superintendents.

With these factors all in mind, pilot-study applications
of the questionnaire were carried out with all three groups
for the purpose of validating the instrument. At the time
this process was taking place there was a Saturday graduate-
undergraduvate credit class being held on the campus of Cen-

tral Michigan College of Education. This class was in
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Methods and Techniques of Educational Research and was in-
structed by Dr. John K. Osborn, a member of the Department

of Psychology and Education. There were thirty-five stu-
dents 1n the class. All were full-time teachers and all of
them had been enrolled in off-campus college credit courses.
The 1lnstrument was given to them and each student filled out
a copy. The class later discussed the questionnaire and made
several valuable and constructive suggestions for alterations
and revisions. Five members of the faculty of Central Mich-
igaen College of Education who had had experiences teaching
off-campus college credit courses volunteered to review the
questionnaire with the view of examining it for completeness
and accuracy. Final revisions of the faculty questionnaire
form were suggested by them on the basis of their total ex-
periences with teaching off-campus college credit classes.
The two County Superintendents of Schools previously men-
tioned again reviewed the questionnaire form for County Su-
perintendents. Their helpful suggestions were incorporated
into the final form.

Three scheduled interviews were held with the four Dil-
rectors of Extension and Fleld Services of the Colleges of
Education. Mimeographed and typewritten copies of the three
questionnaire forms were distributed to them at each of these
sessions as development of the forms progressed through their
various stages. Proof coples of the instruments from the

printer were also given to them before the actual printing
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of the form was started. Throughout the entire process the
helpful suggestions from these four men were extremely val-
vable in the development of the three questionnaires.

Because of their intensely expressed interest in the
study, the Director of Extension at the University of Mich-
igan and the Director of Continuing Education at Michigan
State College were consulted several times, and progress
reports were made to them at several intervals throughout
the development of the instruments.

To each of the groups or individuals involved in the
valldating process the purpose and plan of the study were
explalned and thelr cooperation in the study was requested.
Each person was requested to apply the criteria to his spe-
cific situation in the light of the total program of off-
campus college credilt courses within the State. They were
asked to make detalled suggestions concerning additions,
deletions, ambigulties, haziness of information, or other
shortcomings which might be found in completing the ques-
tionnaires. Follow-up interviews were held with all these
individuals to determine the degree to which the completed
questionnaire might reflect the desired information and to
discover those weaknesses which were present in the instru-
ment. Corrections were made and refinements incorporated.
The completed instruments were designed to reveal the fol-
lowing types of information: (1) factual data about the

students; (2) opinions from students, instructors, and
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County Superintendents of Schools regarding the values of
off-campus college credit courses; (3) opinions regarding
the modification of teaching practices; and (4) opinions
regarding suggestions for the improvement, modification
or expansion of off-campus college eredit course programs.

Survez Procedures. When the instrument seemed to sat-

lsfactorily reflect the types of information desired, print-
ed coples were distributed to the four offilces of the Divi-
slons of Extenslion and Fileld Services of the Colleges of
Education. Each questionnaire form, in addition to direc-
tions, contalned a cover letter explaining the purposes of
the study and the procedures to be followed. ‘

Each office was supplied with enough questionnaires
to cover adequately thelr total off-campus college credit
course enrollment during the fall semester, 1952-53, the
members of their faculty who had had experiences teaching
these off-campus classes, and the County Superintendents
of Schoolé in thelr area. The questionnaires for the stu-
dents were placed in large envelopes, one for each of the
off-~-campus collegé credit course centers. Each envelope
was marked with the name of the location, the number of
students enrolled in that center, and a blank space for
the number returned. A note of directions to the instruc-

tor of the class was attached to each envelope.l

1 See Appendix IV for a copy of the note.
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The Directors of Extension and Field Services distributed
the envelopes to the instructors of the classes, and the
envelopes with the completed student questionnaires were
returned to the individual Directors.

The heads of the departments usually engaged in teach-
ing off-campus college credit courses were given enough
coples of the questionnaire to survey the members of their
departments who had had experiences teaching these classes.,
These questionnailres were returned to the local offices of
Extension and Fleld Services.

Each offlice of Extension and Field Service of the four
Colleges of Education mailed the questionnaire forms for
County Superintendents to the County Superintendents of
Schools in their individual aress, and these instruments
were returned to the local offices.

Desired information from the completed surveys was com-
plled, tabulated, and analyzed. Asslistance was received for
completing the tabulations and analyses of the data. Four
members of the faculty of Central Michigan College of Educa-
tion volunteered thelr time to assist the writer with these
activities. All the men had taken graduate work in Education
beyond the Masters Degree. One had done considerable work Iin
counseling and guidance, and had taught six semesters of off-
campus college credit courses. Another had taught one semes-
ter of off-campus classes only because he was a member of a

department which has limited opportunity to offer classes
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off campus. One was qualified to teach off-campus classes,
but the department of which he was a member has never had
an opportunity to participate in the off-campus college
credit course program. The last member held an administra-
tive position at Central Michigan College, and regulations
prohiblited him from teaching off-campus classes.

These five men met weekly for about three months. Eve-~
ry comment on all the questionnalires used in this study was
read and discussed by the group, and judgment passed on the
remarks to determine the classification 1t should recelve.
All comments to the scales and responses to the open-ended
questions were treated in this manner, and the results were
used in reporting the findings in this investigation.

The material became a survey of opinions concerning
the values of off-campus college credit courses throughout
the State of Mlichigan. Analyses of these data revealed the
opinions from the three groups surveyed. The information
further revealed to some extent the effect these courses
had in modifying teaching practices, and contained sugges-
tions regarding the modificstion of the off-campus college
credit course programs of the four Colleges of Educatlion in
Michigan.

Summary. Data for this study of opinions concerning
the values of off-campus college credlt courses were ob-
tained from stﬁdents enrolled in the off-campus college

credit course classes of the four Colleges of Education 1n
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Michlgan during the fall semester, 1952-53; the instructors
of these classes; and the County Superintendents of Schools
in Michigan. The survey instruments were of the normative
type and were designed to reveal information about the opin-
ions of the persons involved concerning the valuea of these
courses. To some extent, inquirles were made as to how these
activities modified the teaching practices of the students
enrolled; and suggestions were requested as to how the off-
campus college credit course programs of the four Colleges
of Education should be modified.

The instruments were validated by pre-testing and con-
ferring with persons who are directly associated with the
administration of these and similar programs., Uniform sur-
vey procedures for collecting the data were followed by the

four Colleges of Education.




CHAPTER III

THE OFF-CAMPUS STUDENT

Introduction. The purpose of this chapter 1s to make

an analysis of the responses in the personal information
section of the student questionnaire form in order to obtain
a plcture of the off-campus college credit course students.
This analysis is considered an essential part of ﬁhis inves-
tigation because there are no previously reported studies on
this aspect; and this information would be helpful in under-
standing the primary problem of this study. All the students
enrolled 1n the off-campus college éredit courses conducted
by the four Colleges of Education in Michigan during the fall
semester, 1952-53, were asked nine personal questions. These
questions were concerned with (1) age; (2) marital status;
(3) sex; (4) years of teaching experience; (5) amount of col~
lege credit earned; (6) amount of college credit earned on a
college campus; (7) amount of college credit earned in off-
campus courses; (8) amount of college correspondence credit;
and (9) type of teaching certificate now held.

Ten percent of the total responses was selected for

analyslis by using a table of random numbers. This process

28
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provided tvo hnndred tourtoan.individuals ror the aample.
Tnble I cn page 13 shows a aummary‘of the diatribution of

atudents, nuﬁbor of 1ooat10ns rcprcaented, respondentu,

and numbar or qnastionnaires selected for mnalysis. Tablaa.f  N

in- dotail‘are found 1n Appendix I, Saction Ao -
égg ‘a aixppoint scale was oonstruetad ranging trom .

"under 21 yeara" to ?65 ye&rp or more." All students ro- f':

sponded to the queation with the results shown in the" rol- 

'lowing table: | RS |

- TABLE IV

A&ES oF OFF~-CANMPYS COLLEGE CREDiT COURSE STUDENTS

IN THE FOUR MIGHIGAN COLLEGES OF EDUCATION -
FALL SEMESTER, 1952-53 R

:fr ;7.“ e ‘- - . 'f  . e
Age - . |. Number - Percent
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’*21~24 years ‘: }- '?Et”1% R ;'7
‘25-44 yaara‘“' S 0o | 42; |
4650 years | o3 | a5
 560-64 years  =, 'i:”'llqu’i 'f;{  215Y L

wota1 | s | 200 - .

maat oqually divided 1n tno ase groups, 25-44 79‘”Q*Lfb~f'
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45-59 years. Only ten percent are under 24 years of age.

This could indicate that young people are not enter-
ing the teaching profession, that young teachers are not
enrolling in off-campus college credit courses, or that the
young teachers are qualified for certification when they
take their initlal teaching position. Five percent of the
students are over 60 years o0ld, which is the permissible
age for maximum retirement benefits for teachers in Mich-
igan.

Marital Status. PFPour classifications were made on a

four-point scale constructed for responding to the question
relative to marital status. All students responded to the

question with the following results:

TABLE V

MARITAL STATUS OF OFF-CAMPUS COLLEGE CREDIT COURSE STUDENTS
IN THE FOUR MICHIGAN COLLEGES OF EDUCATION
FALL SEMESTER, 1952-53

e ——
Marital Status Number Percent
Married | 158 74
Single 27 13
Divorced or separated 11 5
Widowed 18 8
Total 214 100

Almost three out of four off-campus college credlt
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course students are married; and 13 percent are divorced, sep-
arated, or widowed. Only 13 percent of the students are sin-
gle. With 74 percent of the students married, this means that
in addltion to their teaching jobs and off-campus course load,
most of the students have home and family responsibilities.

Sex. All students responded to the question pertalning
to sex. Eleven students, or 5 percent are male; and two hun-
idred three students, or 95 percent are female.

Years of Teaching Experience. Responses relative to

years of teaching experlience were classified in six groups
ranging from "less than one year" to "30 years or more."
Two students falled to respond to the question. The results
are shown in Taole VI.
TABLE VI
YEARS OF TEACHING EXPERIENCE COF OFF-CAYFUS COLLEGE CREDIT

COURSE STUDENTS IN THE FOUR NICHIGAN COLLEGES OF EDUCATION
FALL SEMESTER, 1952-53

Teaching Experience Number Percent

Iess than one year 10 5

l1-4 years >4 16 -

£~14 years 112 52

15-24 years 42 20

25-29 years 11 S5

30 years or more 3

¥o response 2 1
Total 214 100
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More than half of the off-campus college credit course
students represented in this study have taught from five to
14 years. Twenty-one percent have taught four years or less,
and 7 percent have taught twenty-five years or more. One
percent have taught thirty years or more which is the number
of years necessary for maximum retirement benefits for teach-
ers in Michigan.

Amount of College Credit Earned. The groupings on the

scale relative to the guestion pertaining to the amount of
college credit earned divided into semester hours. This
basis was chosen because the four Colleges of Education op-
erate on the semester-hour plan. Responses range from
"none™ to "ikasters Degree or more." Two students failled to
respond to the question.

TABLE VII

AYOUNT OF COLLEGE CREDIT EARNED BY OFF-CAMPUS COLLEGE CREDIT
COURSE STUDENTS IN THE FOUR MICHIGAN COLLEGES OF EDUCATION
FALL SEMESTER, 1952-53

Semester Hours Number Percent

None 0 o
Less than 30 semester hours 7 3
30-59 semester hours 53 25
60-89 semester hours 63 30
90-119 semester hours 6t 31
Bachelors Degree 22 10
Masters Degree or more o o
~ No response 2 1l
Toé;l 214 100
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Expressed 1n terms of college classes, 3 percent of the
off-campus college credit course students are in the Fresh-
man class; 25 percent are in the Sophomore class; 30 percent
are in the Junior class; and 31 percent are in the Senior
class. Ten percent of the off-campus college credit course
students have earned a Bachelors Degree, and no students
fLave earned a Kasters Degree.

The Michigzan Teachers Certification Code requires that
teackers with a provisional certificate must earn ten addi-

ional hours of college credit within e five-year period in
order to gualify for & permanent certificate. This could
account for a large portion of the 10 percent with Bachelors
Degrees being enrolled in off-campus college credit courses.

Amount of College Credit Earned on a College Campus.

It was considered important tc tre study to determine the
amount of credit the off-campus college credit course stu-
dents had eerned on and off college campuses, Therefore,
question six asked for responses relative to the amount of
college credit earned on a college campus. The groups were
classified on the basis of semester hours and ranged from
"rone" to "Masters Degree or more." Three students failed
to respond to the guestion.

Table VIII on the following page lists the amount of
college credit earmned on college campus by the off-campus

college credit course students.




TABLE VIII

ANOUNT OF COLLEGE CREDIT EARNED ON COLLEGE CANPUS
BY OFF-CAMPUS COLLEGE CREDIT COURSE STUDENTS
IN THE FOUR MICHIGAN COLLEGES OF EDUCATION
FALL SEMESTER, 1952-53

- — — =ﬁF=f‘ —
Semester Hours Number Percent
None 8 4
Less than 30 semester hours 54 25
30-59 semester hours 53 25
60~89 semester hours 66 31
90~119 semester hours 14 7
Bachelors Degree 16 7
Masters Degree or more 0 0
No response 3 1
Total 214 100

Twenty-nine percent of the off-campus college credit
course students have completed less than one year's work on
a college campus. Twenty-five percent have earned between
one and two year's work on a college campus. Thirty-one
percent have earned between two and three year's work on
a college campus, Seven percent have earned between three
and four year's work om & college campus. Seven percent
have earned Bachelors Degrees on a college campus.

Amount of College Credlt Earned in Off-campus Courses.

Question six asked for the amount of college credit which
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off-campus college credit course students had earned on
college campuses. This question is concerned with the
amount of college credit the off-campus college credit
course students have earned in off-campus courses. Table
IX shows the results in semester hours ranging from "none"
to "masters degree or more." Responses were not made by

four students.
TABLE IX

ANOUNT OF COLLEGE CREDIT EARNED IN OFF-CANFPUS COURSES
BY OFF-CANPUS COLLEGE CREDIT COURSE STUDENTS
IN THE FOUR MICHIGAN COLLEGES OF EDUCATION
FALL SEMESTER, 1952-353

Semester Hours Number Percent

None 7 3
Less than 30 semester hours 114 53
30-59 semester hours 77 36
60-39 semester hours 12 6
90-119 semester hours 0 o
Bachelors Degree 0] O
¥asters Degree or more @ 0
No response 4 2

Total 214 100

It appears that Seven students, or 3 percent of those
selected, are enrolled in an off-campus college credit course

Pfor the first time. More than one-half, 53 percent, have
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earned less than one year's work. Thirty-six percent have
ecarned between one and two year's work. Six percent have
earned between two and three year's work. ©No students have
earned three or more year's work in off-campus college cred-
it courses,

Amovnt of College Correspondence (Credit. Each of the

four Colleges of Education represented in this study offers
correspondence college credit courses. It was considered
pertinent to this study to determine the amount of corre~
spondence credit which the off-campus college credit course
students had earned. Regulations of the four colleges pre-
viously permitted a maximum of thirty semester hours of col-
lege credit by correspondence toward the Bachelors Degree
and Provisional Certiflcate, and a maximum of fifteen semes-
ter hours toward the State Limited Certificate. Recently
the number was limited to fifteen hours and eight hours, re-
spectively. Responses to this questlion, with ten not answer-
ing, are given in Table X which appears on the followlng page.
It 1s perhaps significant to note that 44 percent of the
off-campus college credit course students have not earned
hours of college credlt by correspondenée. Another 47 per-
cent have earned 15 or less semester hours of college credilt
by correspondence. Only 4 percent of the off-campus college
credit course students have earned 16 or more hours of col-

lege credit through correspondence courses.
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TABLE X

AMOUNT OF COLLEGE CORRESPONDENCE CREDIT EARNED
BY OFF-CAMPUS COLLEGE CREDIT COURSE STUDENTS
IN THE FOUR MICHIGAN COLLEGES OF EDUCATION
FALL SEMESTER, 1952-53

Semester Hours Number Pércent
None 95 44
1-7 semester hours 70 33
8=-15 semester hours 29 14
16-22 semester hours 7 3
23«30 semester hours 3 1
No response 10 5]

Total 214 100

Type of Teaching Certificate Now Held. Because there

is often a relationship between the amount of college credilt
earned and the type of teaching certificates held by teachers,
each student was asked to indicate the type of teaching cer-
tificate held.1 Two students failed to respond to the ques-

tion. Results from the others are shown in Table XI on the

following page.

1 See Michigan Teachers' Certification Code, Bulletln
No. 601, 1942 Revision, published by Superintendent of Pub-

l1ic Instruction, Lansing, Michigan for déscriptions and re-
quirements for the various Michigan teachers' certificates.
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TABLE XI

TYPES OF TEACHING CERTIFICATES NOW HELD BY
OFF-CAMPUS COLLEGE CREDIT COURSE STUDENTS
IN THE FOUR MICHIGAN COLILEGES OF EDUCATION

FALL SEMESTER, 1952-53

| Type of Certificate Number Percent

County Normal - 12 6
Special 78 37
State Limilted S50 23
Two-year Life 45 21
Three-year Life 3 1
Provisional 16 8
Permanent 3 1
Others S 2
No response 2 1

Total 214 100

An analysis of the types of teaching certiflcates held
by off-campus college credlt course students provides further
insight toward understanding the characteristics of the stu-
dents. Significance might be attached to the fact that with
6 percent holding County Normel Certificates; 37 percent
holding Special Certificates; 23 percent holding State Lim-~
1ted Certificates; and 8 percent holding Provisional Cer-
tificates; 74 percent of the off-campus college credit

course students are required by the Michigan Teachers'
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Certification Code to earn additional hours of college cred-
it. Many of the 22 percent holding two and three-year life
certificates, but not possessing a Bachelors Degree, are re-
quired by accrediting agencies ﬁo earn additional hours of
college credit i1f they wish to continue teaching in certain
kinds of school districts. Only 1 percent of the students
hold the Permanent Certificate.

Summary. A statistical portralt of an off-campus col-
lege credit course student would be described on the basis
of the information obtained from the student responses to
nine gquestions asked on the student questionnaire as pos-
sessing the following: She 1s between 25 to 59 years of
age. She 1s married and has from 5 to 24 years of teaching
experience. Her college training consists of from 60 to
119 hours of college credit. From 30 to 89 of these hours
wore earned on a college campus and less than 59 hours of
college credit were earned in off-campus college credit
courses. If she has earned any college credit hours by
correspondence, the amount 13 less than seven hours. Her
teaching cértificate is probably either a Speclal Certifi-

cate or a State Limited Certificate.




CHAPTER 1V

OPINIONS OF STUDENTS

Introduction. In analyzing the opinions of off-campus

college students regarding the values of off-campus college
credlt courses and to some extent the effect these classes‘
have had 1n modifying their teaching practices, the data are
rresented in two sections in this chapter. Eight questions
were constructed on five-point scales.l Six of the ques-
tions provided for responses concerning values, and two of
the questions provided for responses concerning modifica-
tions in teaching practices. Analyses of the responses to
these questions can be presented effectively by means of
quantitative treatment, and are therefore grouped in Sec-
tion 1.

The responses to these questions are shown 1in tables
with the number of responses classified according to the
sections in each question plus the number falling to in-
dicate a response. The results are analyzed two ways.

One column shows the percentages of responses based on the

total number of cases. Another column shows the percentages

1 See Appendix II for a copy of the questionnaire.

40
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of responses based on the total number of responses. This
technlque was used because the wording of certain questions
did not call for reactions from all the individuals surveyed.

Five open-ended questions asked for responses concern-
ing values, and four similarily constructed questions pro-
vided opportunities for responses concerning modifications
In teaching practices. These nine rather unstructured ques-
tions are treated in Section 2 of this chapter.

The last question on the student questionnaire form ask-
ed for reactions regarding a report of this investigation.
Students were given an opportunity to comment on each of the
questions and these comments are reported on following each
table. Table I on page 13 shows a summary of the distribu-
tlion of students, number of locations represented, respond-
ents, and number of questionnalres selected for analysils.

Tables in detall are found in Appendix I, Sectlon A.
Section 1

Extent to which Instructors Help Students Meet and

Solve Teaching Problems. In reply to the question: "To

what axtent do the instructors of off-campus classes help
you meet and solve your teaching problems?" students had

the opportunity to indicate their opinion within a range of
from “no help in solving problems" to "great help in solving

problems." Twelve students did not respond. The total re-

aults are shown in Table XII.
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TABLE XIT

EXIENT TO WHICH INSTRUCTORS HELP STﬁDENTS
= MEET AND SOLVE TEACHING PROBLENS

Extent of Help Number | Percent |Percent of
of Total|Responses
No help in solving problems 4 2 2
Little help in solving problems 21 10 11
Help in solving problems 41 - 19 20
Some help in solving problems 75 35 37
Great help in solving problems 61 28 30
No response 12 6 -
Total 214 100 100

Forty-one students, representing 20 percent of the re-
rlies, marked the midpoint on the scale. Thirteen percent
were below the midpoint and indicated little or no help.
Sixty-seven percent were above the midpoint and indicated
that the instructors were of some or great help in helping
the studentslmeet and solve their teaching problems.

Comments were made by sixty students. Most of the com-
ments were qualified in some way, uéually by saying that
"1t depends upon the instructor," or the "teaching aids,"
or "classes taught,™ or "facilities." The need for more
practical courses was expressed by a large number of stu-

dents who wrote that "required courses often do not help."
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"We need more help from practical courses" because "practi-
cal courses help." The reactions weré expressed by one
student who wrote: "By their nature, the results in some
courses cannot be seen as soon as others. Suggestions for
equipment show immediate results. Suggestions in methods

are slower."

Changes in Feelings and Qggnions about the Values of

Off-campus Classes Since Taking These Classes. This ques-

tion was included because it was considered important to
this study to determine what changes if any occurred in the
opinions held by off-campus college students as a result of
having been enrolled in some of the classes. Twenty stu-
dents falled to respond to the question. The others re-
sponded as shown in Table XIII.

TABLE XITI

éHANGES IN FEELINGS AND OPINIONS ABOUT THE VALUES OF
OFF-CAMFUS CLASSES SINCE TAKING THESE CLASSES

Som— e ———— ]

Changes in Opinions Number Poercent Percent of

. of Total Responses

Muech less favorable 1 ' 0 1
Less favorable 5 2 3
Remained the same 45 21 23
More favorable 96 45 49
Much more favorabple 47 22 24
No response 20 10 --
Total 214 100 100
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Forty-five students, which represent 23 percent of those
responding, indicated that their feelings and opinions toward
the values of off-campus classes since taking those classes
had remained the same. This was the midpoint on the scale.
Four percent sald that feelings were less or much less favor-
able. However, almost three out of four of the students re-
sponding indicated that their opinions were more favorable
or much more favorable since having taken off-campus college
credit courses.

Those students who indicated that their opinions and
feelings remained the same and who commented, usually wrote
to the effect that the work off or on campus was the same as
far as they were concerned. Those having a less favorable
attitude feel that "off-campus classes create too many in~-
terests,”" that "facilities on-campus are more adequate,"
or that "often the instructors treat us as immature chil-
dren instead of adults." The students with more favorable
opinions think that "off-gampus classes apply to the class-
room," are "more practical," that "off-campus classes give
more time for study," and that "class work when teaching 1is
helpful." Some "wouldn't teach if there were no off-campus
classes," and feel that "more recent classes seem to be

better. "

How Students Think Instructors Mark Students 15 Off-

campus Clesses Compared to the Way They Mark Students on

Campus. In order to make a comparison of attitudes
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regarding certain values of off-campus classes to on-campus
classes, two questions were asked. The first of these ques-
tions asked for the student's opinion regarding the differ-
ences 1f any between the way instructors mark the students
in classes on and off campus. There were no responses by
34 students. Complete tabulations are presented in Table
XIv.

TABLE XIV

HOW STUDENTS THINK INSTRUCTORS MARK STUDENTS IN OFF-CANPUS
CLASSES COMPARED TO THE WAY THEY MARK STUDENTS ON CANPUS

| Students' Opinions Number Pe;::::==?:::::::fi§?
of Total | Responses

Much lower than on campus 2 1 1

Somewhat lower than on campus 26 12 15

Same 121 S7 67

Somewhat higher than on campus 31 14 17

Much higher than on campus o 0o o

No response 34 16 -
Total 214 100 100

Although no students thought that instructors marked
of f-campus students much higher than on campus, two stu-
dents were of the opinion that they marked students much
lower than on campus. Sixty-seven percent, however, felt
that there i1s no difference in the way instructors mark

students in off-campus classes compared to on-campus
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classes. The percentage on each side of the midpoint is
about equal. Sixteen percent think instructors mark some-
what or much lower than on campus, and 17 percent think
that instructors mark somewhat higher than on campus.

The majority of the students commenting thought that
instructors were "reasonable" in the marking of the off-
campus students, and that "classes off-cémpus have the
same goals, therefofe, marks are the same as on.™ In those
cases where students thought that the marks off-campus were
lower than on-campus marks, it is because "the work 1is hard-
er," the "students have less time for study,”" or "teachers
do not know the students,”" and therefore do not have Mas
much to mark by." Off-campus students who felt that their
marks off campus are higher than on campus attribute 1t to
the fact that "off-campus instructors are fairer,'" "more
liberal," or have "closer contact with students." Two 1so-
lated comments were‘that "marks are higher when you grade
yourself,” and "college instructors all mark unfalirly."

How Students Think the "Difficulty" of Work in Off-

campus Classes Compares to Similar Work on Campus. The

second question for the comparison of opinions toward off-
campus classes to on-campus classes was on the subject of
"difficulty™ of work. Twenty-eight students falled to re-
spond to this question. Table XV shows the complete tabu-

lations and classifications.
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TABLE Xxv

HOW STUDENTS THINK THE "DIFFICULTY" OF WORK IN OFF-CAMPUS
CLASSES COMPARES TO SIMILAR WORK ON CAMPUS

f et W
Students' opinions . Number | Percent | Percent of
of Total]| Responses
Off-campus classes much easier (0] o) 0
Off~campus classes somewhat
easier 28 13 15
Same 109 51 59
Off-campus classes somewhat
harder 43 20 23
Off-campus classes much harder 6 3 3
No response 28 13 -
Total 214 100 100

The responses to this question grouped themselves very
similarly to those in the previously analyzed question.
Fifty-nine percent of those answering felt that there was no
difference in the difficulty of work in similar classes on
or off the campus. Fifteen percent are of the opinion that
off-campus classes are somewhat easier, and 23 percent think
that off-campus classes are somewhat harder or much harder
than on-campus classes.

Of the 65 Qtudonts making comments, eighteen mentioned
that the lack of library materials was a handicap in off-

campus classes. Seventeen wrote that "when teaching there
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1s lack of time for study," "pressures from teaching," and
"pressures from family." Those who thought that off-campus
classes were easler felt that way because "experience makes
them easier," and there 1s "more interest" in off-campus
classes. Classes are harder off campus because "there is
less time for projects," "there is isolation from the group"
due to the "span" of sessions, and "instructors and facili-
tles are not available between classes."” It could be that
they "seem harder because they meet at the end of the day,"
or "maybe age makes them seem harder."

Use Made of Community Resources in Teaching as a Result

of Having Been Enrolled in Off-campus Classes. Two ques-

tions are included in this section which refer to the modi-
flcations of teaching practices as a result of having taken
off-campus college credit courses. The first of these is
concerned with the use of community resources in teaching.
Eighteen students did not reaspond. Table XVI, on the fol-
lowing page, shows the results of this question.
Twenty-five percent of the students in off-campus col-
lege oredit courses indicate that there 1s no change in the
use made of commnity resources in teaching as a result of
their having been enrolled in theae classes. One person,
in fact, said that she makes much less use of community re-
sources. Almost three out of four of the students, 74 per-
cent, feel that as a result of their having taken off-ocampus

college oredit courses they make more use or much more use




49
of community resources in their teaching.
TABLE XVI

USE MADE OF COMMUNITY RESOURCES IN TEACHING
AS A RESULT OF HAVING BEEN ENROLLED
IN OFF-CAMPUS CLASSES

Degree of Use Number Percent Percent of
of Total Responses
Much less use- 1l o 1
Less use 0o 0 0
No change 50 23 25
More use 124 58 63
Much more use 21 10 11
No response 18 9 --
Total 214 100 100

As a result of off-campus college credit courses,
students are '"made conscious" of community resources.
They "learn where to find them" and "learn what to use."
Specific examples of community resources used by stu-
dents as a result of the off-campus classes they have
taken, mentioned in order of the frequency mentioned,
are the "local libraries," "old-residents," "print shops,"
"nature,” and "health." One student felt that "filelad
trips are easier and better planned," and one other"makes

use of consumer-economic information.”
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Changes in Pupil Participation in School Planning as a

Result of Having Been Enrolled in Off-ca@ggg Classes. The

second question relative to modifications of teaching prac-
tices as a result of having taken off-campus college credit
courses asked apout changes in pupll pearticipation in school
planning. Classifications ranged from "much less participa-
tion" to "much more participation." Twenty-two students
falled to respond. Tabulations shown in Table XVII indicate
the responses.
TABLE XVII
CHANGES IN PUPIL PARTICIPATION IN SCHOCL PLANNING

AS A RESULT OF HAVING BEEN ENROLLED
IN OFF-CAMPUS CLASSES

Degree of Pupil Number Percent Percent of
Participation of Total | Responses

Much less participation 0 0 0

Less participation o) 0] o)

No change 45 21 23

Moré participation 123 58 64

Much more participation 24 11 13

No response 22 10 -
Total 214 100 100

In the opinion of the students reporting, 23 percent in-
dicate that there has been no change in the amount of pupill
participation in school planning as 2 result of their having




51

been enrolled in off-campus college credit courses. Seventy-
seven percent, however, are of the opinion that there is more
participation or much more participation. No students re-
sponded that there was less or much less participation.

Almost all of the 28 students making comments on the
change in the amount of pupil participation in school plan-
ning as a result of their having been enrolled in of f-campus
college credit courses sald that a knowledge of "modern trends"
in education helped them "develop new methods" of teaching
which created "more interest" in their pupils. Several "have
student counseling" activities in which their pupils partici-
pate., One student reported the "pupils are interested in the
work which the teacher takes."

Value of Off-campus Classes Compared to Correspondence

Courses. This guestion was included because as has been in-
dicated previously, students are permitted to earn a limited
nunber of college credit hours toward their professional cer-
tificates and Bachelors Degrees by correSpondence.1 The four
Colleges of Education in Michigan provide this opportunity
through their Divisions of Extension and Field Services. A
comparison of their values was considered desirable for =a
more complete evaluation of these off-campus college credlt

course programs. Table XVIII shows the comparative tabula-

tions.

1 see page 56.
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TABLE XVIII

VALUE OF OFF-CAMPUS CLASSES COMPARED TO
CORRESPONDENCE COURSES

Value Comparisons Number Percent Percent of
of Total Responses

Off-campus classes

much less wvaluable 0 0 0
Off-campus classes

less valuable 2 1 2
Same value 7 3 6
Off-campus classes

more valuable 59 28 49
Off-campus classes :

mach more wvaluable 51 24 43
No response 95 44 -

Total 214 100 100

I

The unusually large number of students not responding
to this question can be accounted for by the fact that they
were asked in the questlonnalre not to answer the question
if they had taken no correspondence work. The 95 students
not responding agrees with the tabulation in Chapter III
showing the amount of college correspondence credit earned.

The same number reported there that they had earned no cor-
respondence credlt hours.l In the judgment\of those report-

ing, 6 percent believe that off-campus classes and courses

1 See Table X, page 37.
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in correspondence have the same value. Two percent think
that off-campus classes have less value than correspondence
courses. A large majority of the students, representing 92
percent of the group, think that off-campus classes have
more value or much more value than correspondence courses.
The number 1is about equally divided in these two groups.

There were two comments favorable to correspondence
courses. One student felt that there is "more study and
more effort in correspondence." The other one wrote:
"Correspondence is more convenient. It's a shame they low-
ered 1t to 15 hours." Almost all of the 52 comments favor-
ing off-campus college credit courses over correspondence
courses referred to the "inter-action" between instructors
and students, and the opportunity for them to "share experi-
ences™ with "avallable instructors." This "fellowship! they
felt, tends to "develop solidarity" within the groups.

Maximum Number of Semester Hours for which a Student

Should be able to Enroll Each Semester. One of the purposes

for this question being included in the study is that it
would be beneficial to the administrators of the Divisions
of Extension and Field Services to have the reactions of
the students on this matter. Present regulations prohibilt
a student who is teaching full time from enroiling for more
than six semester hours of college credit in a semester.
This same subject 1s alsd frequently discussed by faculty

members and County Superintendents. Table XIX shows the
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results of the tabulations on this question.
TABLE XIX

MA XIMUM NUMBER OF SEMESTER HOURS FOR WHICH A STUDENT
SHOULD BE ABLE TO ENROLL EACH SEMESTER

e
Number of hours Number Percent Percent of
Of Total Responses
3 hours 54 16 17
4 hours 14 6 7
5 hours 29 14 14
6 hours 112 52 S7
Other 10 5 5
No response 15 7 -
Total 214 100 100

There was & rather wide variation in the responses to
this question. It perhaps is significant that more students
think that the maximum number of semester hours for which a
student should be able to enroll each semester should be
three than either four or five, but more than half of the
students feel that six hours should be the maximum. Perhaps
this can be accounted for by the fact that six hours 18 the
maximum number of hours allowed at the present time. The 5
percent who think that the number of hours should exceed six
were asked to specify what they thought should be the amount.
Four stated that they felt that eight hours should be the
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maximum; four stated 9 hours; one student indicated 10 hours;
and one student said that the maximum number should be vari-
able, according to the abilities of the student.

The sixty comments which were made in response to this
question were grouped under the number of hours which had
been checked on the scale. Many variables were mentioned,
but 1In each classification students felt that the maximum
number of hours should be set at the amount they had checked
because "justice could not be given" or "neglect would re-
sult" to "the work," "the family," "the school," "the home,"
or "the children." There are definite indications that a
maximum number of hours should be set because "too much
work" would likely "impair social activity" and "we need
time for ourselves." The differences in opinion seem to be
regarding the number of hours which should be set as the
maximum which students may earn in off-campus college credit

courses each semester.
Section 2

In this section of the chapter an analysis and report
is made on the nine open-ended questions on the student
questionnaire. No attempt 1s made to treat the responses
quantitatively except to indicate the number of responses
and to show the areas of concentration classified in rather
broad, general terms, Items mentioned only once or by &

relatively few number of people are reported if they seem
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to be pertinent to this study. In many cases, direct quo-
tatlons are made to 1llustrate the opinions of the students.

Criticisms of Off-campus College Credit Courses. No

attempt was made on the questionnaire to indicate that crit-
icisms were to be both favorable and unfavorable. The ques-
tlon was merely asked: "What criticisms do you have of the
off-campus college credit courses you have taken?"

Responses were made by 131 students. A general classi-
fication of thelr comments Indicated that 43 were favorable
and 88 were unfavorable. Perhaps the number of unfavorable
comments in relation to the number of favorable comments re-
flects the real attitudes of the students. However, it might
be that the word "eriticism" was interpreted in its more or
less popular or usual sense to mean unfavorable comment.
Favorable comments could be grouped under six headlngs.
However, they were concentrated in three general groups.
Thirty-two students indiceted that the classes were "helpful"
to them in their teaching. Specifically, they mentioned
classes in Art, Biology, Industrial Arts, Guidance, and
Travel-study credit trips as being beneficial. The second
general area was that the classes were helpful in assisting
them to continue their college education. Frequent remarks
were made to the effect that if 1t were not possible for
them to "continue’my education it would be necessary for me
to stop teaching because I could not attend classes on cam-

pus." Favorable reference was made to the teachers and
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instruction by 16 students. There were repeated comments

to the effect that the instructors were "helpful and inter-
ested," "fair and considerate," and "good instructors.”
Other favorsble comments were scattered, but included réf—
erences to location and driving distance, facilities for
off-campus instruoction being adequate, the workshop type of
teaching technique, snd opportunities for contacts and study
wlth other teachers in their own county.

The unfavorable comments covered a wider range of items
than the favorable ones, but certain comments appeared fre-
quently enough to indicate consistencles. The adverse crit-
icism appearing most frequently was‘in respect to the sub-
jJect matter not meeting the needs of the students in the
class. Thirty-two persons said that the classes were "im-
practical," they "don't help elementary and rural teacher,"
there was "too much research," and "too muech lecture and not
enough background." Lack of time for class preparation was
referred to frequently. Nine students said that there was
"too much work required"” for the amount of time they had to
do it. Loss of instructional time was another item which |
was oriticized. Losses were in reference to "instructors
talking too much" so that there is "no opportunity for stu-
dent discussion;" and class time being used for organiza-
tional and administrative procedures. Six students thought
that the classes were too large. Five were of the opinion

that reference materials are inadequate because there are
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"insufficient books," "not enough books; maeps, etc.," or
"not enough samples of tests." An equal number felt that
the teachers were not falr in their evaluations of the
students" work because "tests are poor and inadequate" and
others are "too hard." Other unfavorable criticisms men-
tioned that the variety of courses offered in the field was
not adequate to meet the curriculum or teaching needs of the
teachers, that sixteen weeks was too long a time for clasases
to continue, and that the credit offered off campus should
be the same in every way with the credit earned on campus.

Defects Observed in Off-campus College Credit Courses.

Question 19 on the questionnaire deliberately asked for the
defects which off-campus college ocredit course students ob-
served in these classes because it was felt that perhaps
theig opinions might be somewhat more freely expressed here
than 1n the previous question on criticisms. Seventy-nine
students responded by making comments, and the remarks when
classified corresponded almost exactly to the unfavorable
criticism in the previous paragraph. It should be noted,
also, that the total number responding to this question is
slightly less than the number of unfavorable criticisms made
in question 18, A few students indicated that they had an-
swered this question by writing "same" or "see above," and
these were not included in the analysis of the responses to

this question.

The most frequently noted defect was in reference to
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instruction and teachers, and the most commonly mentioned
defect was poor teaching technique. Twenty-six students

sald that teachers "talk too much," "have unfavorable atti-
tudes towards us," "are not droadminded," and "use too much
time for things other than teaching." The next most fre-
quently mentioned defect was lack of application to elemen-
tary and rural school situations and lack of variety in off-
campus oollege credit course offerings. "Can't use the sub-
Ject offered," "the courses don't apply for graduation," and
"they don't help me where I need help" were phrases which re-
appeared. Other defects noted, presented here in the order
of frequency were "too much work," "classes take too much time
from my teaching," "inadequate reference matefials," "classes
too large," poor evaluation of work because "inastructors don't
mark us in accordance with the work we do," differences be-~
tween on-campus and off-campus college credit, and poor loca~
tion for off-campus center because "I have to drive too far."

Positive Values or Strong Points in Favor of Off-campus

College Credit Courses. One hundred thirty-seven students

made comments regarding the positive values or strong points
of off-campus college credit courses they had taken. This
was more than three times the number of favorable comments
made in response to the question asking for criticisms where
43 students reacted. Perhaps this justifies the assumption
mnde’in analyzing and reporting the oriticisms made to off-

campus college credit courses in the first part of this
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section to the effect that the respondents might have been
looking at Just one side of that question.l This number of
responses also exceeds by more than 50 percent the number
of unfavorable reactions reported on in the paragraph on
criticisms,2 and the defects observed in off-campus college
credit couiaes reported in the paragraph relative to that
aspect of these programs.5

The strongest point in favor of off-campus college cred-
it courses was the information teachers obtain and the skills
they learn 1n acqulring new teaching methods and tschniques;
Sixty-eight students or one half of those commenting, said
that as a result of the off-campus classes they had had they
were able to "keep up with the times" which helped them meet
and solve some tesching problems. Along with scquiring new
teaching methods and technigues, students were able to "better
evaluate" student progress and "use standardized tests." The
students got "immediate help" in "usable" teaching techniqués
by "demonstrations which show not only the how but the why,"
from "participation" and "personal help" from the instructors.
Several members of the faculties of the four Colleges of Edu-
cation were»mentionod by name in the comments of the students.

There was a strong feeling that some of these benefits were

1 see page 56.

2 Sees page 57.

3 See page 58.
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greatest from classes off-campus because the teachers could
put the "theory into practice" while it was "fresh in mind"
and that "as & result of off-campus classes we can see how
to use community resources in our school room because we
use them in our classes here."

The second most mentioned strong point of off-campus
college credit courses was classified under the general head~-
ing of convenience and was mentioned by fifty-five students.
It would be "impossible otherwise" for these students "with
families™ and "with children of our own" "to continue teach-
Ing" if they "couldn't get college credit off-campus." These
"God~sent" classes are a "blessing” and besides they "save
money."

Closely allied with the acquisition of new teaching
methods and techniques,'but classified separately, were
thirty-two comments pertaining to professional growth and
increased kmowledge and information. Some "learned the pow-
er of public relations through our Music program" and to
others an "interest was renewed" or "interest created" in
subjects which "I couldn't teach before." Experiences in
these off-campus claases were also "like refresher classes"
to others. Subjects specifically mentioned by two or more
individuals were Cresative Arts and Handieraft, Education,
Music, Nature Study, Pasychology, Reading, Science and Geog-
raphy, and Speech Correction. Other classes mentioned were

Avdlo-visual, Drametica, Guidance, Social Seience, Testing,

and Travel-study Tours.
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Twenty-two students wrote that another strong point in
favor of off-campus college credit clesses was that it was
a means for earning additional college credit. Coupled with
the opportunity factor were the facts that off-campus classes
provided "on-the-job" training and "earning-while-learning"
experiences. "Salary increases" were 2lso merited during the
regular school year. Students can "get required courses" and
these classes therefore aassist in "increasing the supply of
teachers." Materials avallable for off-campus classes are
sometimes adequate -- "the same &s on campus."

Personal contacts with the instructors and other stu-
dents are a desirable feature of off-campus college credit
courses. Twenty-one students wrote about the advantages of
the opportunities to "exchange personal experience” with
faculty mentors; and 20 commented favorably on being able
to "share personal experiences™ and "pool i1deas" through
"local friendly contacts." Many instructors were mentioned
by name. All of these personal contacts with instructors
and other students serve as & "tonic" to the pérticipating
off-campus college credit course students. One student re-
marked that the strong point she saw in off-campus classes
was "the consideration in the selection of classes™ which

woere offered in her community.

Improvements Which Should Be Made to Make Off-campus

Courses More Effective. The purpose of this question was
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to gather some reactions from the students which would sug-
gest improvements for the existing programs. Elighty-five
students expressed opinions toward this question and 40 per-
cent felt that the class offerings and experiences should be
"more practical®" to give "more help in rural and elementary
schools." The specific request for help mentioned most fre-
quently was in Science. Generally, however, the requests
were not for help in particular subjects but were for assist-
ance in subject matter courses and technigues which would
help them in thelr rural asnd elementary school rooms.

Almost as many students -- twenty-five, or about 30 per-
cent -- think that improvements should be made by the in-
structors in their teaching technigues. Seven said that
there should be "more discussion'; and four said instructors
should use more audio and visual materials in their classes.
The following comments were made by two or more students:
There should be "more teacher-pupil planning" and "we should
be told at the beginning of the course Just what is oquctod
of us." More classes "should be organized as workshops,"
and "instructors should demonstrate more." There "should be
less outside reading,” and "term papers should be assigned
rather than having final examinations." Let us "have human
instructors" was the plea of one student.

Eight of the 22 students suggested changes for improve-

ment which were classified under the general heading of or-

ganization thouglt that a greater variety of course oftoringgﬂﬁ&ﬁ
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in the fleld would be desirable. Other organizational im-
provements, listed in the order of frequency mentioned, were:
"there should be smaller classes," "more education courses,"
classes should "end sooner -- not so many woeka;" and there
should be "fewer hours per session." Five students made in-
dividual observat;ons by saying that "attendance requirements
should be changed," " tuiltion should be collected different-
ly," "there should be more off-campus centers," "we should

be able to get summer courses off-campus,” and the "adminis-
tration should be changed."

Seven students said that there should be "more materials"
available for off-campus college credit courses and that
"these materials in class would be teaching aids for the
classes we teach." Students also remarked about the differ-
ent kinds of ocredit because they asked "we do the same amount
of work with the same instructors as on campus" so "why donit
we get the same credit?" '"We get help instead of just meet-
ing requirements, but the credit isn't the same." Some also
feel that they should receive '"more courses toward graduation."
Two responses were in reference to the locatlion of the off-
campus centers with one of them suggesting that there should
be opportunities for "lunch during the break."” One student
was of the opinion that the greatest lmprovement would be to
"acquaint off-campus students with college requirements."

Expansions or Alterations Which Would Make the Off-campus

Course Programs More Effective. Thils question was included
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at the request of the administrators of off-campus college
credlt oourse programs. They were anxious to receive sug-
gestions from the'off-campus college credit course students
regarding expansions or alterations which could be consid-
ered for the off-campus college credit course programs 1in
their areas. Many of .the reactions were the same as some
of the suggestions reported in previous paragraphs in this
section of this chapter. A tabulation of the sixty re-
sponses shows that twenty-eight, or almost 50 percent of
those replying, would increase the variety of offerings.
"More centers," "more courses that help us," "more guld-
ance," "more visual aids," "more required courses," “more
practice teaching," and "more courses, but separated by
elementary and secondary levels" were consistant requests
from the students.

The matter of credit was again mentioned, this time
by eleven students. "Allow more off-campus credit toward
the degree" because "ocredit off-campus should be the same
as on-campus credit." For the first time, one student
commented that the "transfer of credit between institu-
tiona" i1s a metter which '"should be settled."

Five students thought that the program would be more
effective if the instructors "used more worksh@ps" and
"discussed subject-metter instead of giving us tests."
Four studenta were of the opinion that smaller classes

would be more effective; and an equal number thought that
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they should have opportunities for "summer classes off-
campus.” A desirable alteration for three students would
be to have "student-planned courses"; and two students sug-
gested that the colleges could "organize better" and give
"more publicity" to the off-campus class schedules. Two
students wanted "more hours per session," two wanted "less
hours per session," and one wanted "more weeks for each
course." One student thought that the instructors of the
off-campus college ocredit course "should not visit the
teacher while she is teaching."

Changes in Teaching Techniques and Methods as a Result

of Off-campus Classes. Probably the moast desirable outcome

of off-campus college credit courses in terms of real value

is the changes or modifications in the teaching practices
of the students enrolled which are brought about as a result
of these classes. Four open-ended questions were included
in this section of the student questionnaire form for the
purpose of determining what changes i1f any are effected in
the teaching practices of the students enrolled as a re-
sult of the off-campus college credit courses they have
taken. These four questions each covered a specific teach-
ing practice. It was not expected that gll the students
would respond to each question. In fact, the questions
woere so worded that only those who had effected any change
or modification would reply. The first of these gquestions
asked about changes in teaching techniques and methods of
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teaching.

Elghty-eight individuals, representing 41 percent of
the total population, reported changes in teaching tech~
niques and methods as a result of the off-campus classes
they had taken. Thirty-nine of the 88 studeﬁfs reporting
ldentified their changes under the classification of demo-
cratic practices. "I now have a democratic philosophy" and
"try to understand the attitudes of the children" were
phrases written by several individuals. "As a result of
guldance classes" I try to "know each student better." From
"euidance" and "testing" I am "aware of individual differ-
ences."” Therefore, "I do not pay so much attention to grade
placement" and have "more flexibility in groups." To "put
the children at ease" several students "make use of the ex-
periences of the boys and girls" in thelr school rooms.

Thirty-two students "improved my teaching" by "using
modern methods" or obtaining new skills and additional in-
formation. "I now know how to teach reading,'" "I plan my
work" and "use units" or "the unit method" were comments
which ranked high in the number of responses. The Iintro-
duction of "additional materials" such as "community re-
sources," "community skills," "newspapers," "visual aids,"
and "fleld trips" appeared next in frequency mentloned.

Two students made theilr teaching "more practical' by "try-

ing to help the puplls become creative" and "developing
sclentific attitudes in pupils." Three students felt that
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"more parent-teacher contacts" was a change in their teach-
ing technique.

Nineteen students identifled "teacher-pupil planning"
as a specific change 1in their teaching techniques and meth-
ods as a result of off-campus classes. This desirable dem-~
ocratic practice could have been included in a previous par-
agraph,l but it was mentioned so frequently and definitely
by this number of individuals that it was thought desirable
to report on 1t separately here.

"Additional subjects" are taught in the school rooms
of seven students as a result of having taken off-campus
college credit courses. Bilology and Agriculture were the
two subjects used as illustrations, and one person sald
that introducing additional subject matter in the class
room "ecreates more interest" 4in.the pupills.

Six students use "integration" and "correlation of sub-
jects" now where they made no use of these teaching tech-
niques before taking off-campus college credit courses. Ex-
amples quoted were "Health and Safety," "Speech," "Dramatics,"
"Art and Handicraft," and "Geography and Conservation."

Changes in Methods of Evaluating Pupil Progress as a Re-

sult of Off-campus Classes. One-third of the students taking

off-campus college credilt courses changed thelr method of

evaluating pupil progress as a result of these classes.

1 See page 6.
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About 70 percent of those students making changes in evalu-
ating pupil progress consider their pupils as individuals.
The most frequently mentioned comment was "I mark the pupil
as an individual instead of comparing him with the group."
Other remarks were "I mark them on what they have learned
Instead of subject matter," "I consider their effort,"
"ability 1s a factof," and "soclal accomplishments." As
many students said that the "growth and development" of

the individual student was their basis for evaluating pu-
vil progress.

Eleven students are "easler" or "more liberal" or
"more tolerant" or "fairer" or "more flexible" in evalua-
ting the progress of their pupils. Six students use "test-
ing devices" and "give more standardized tests." One stu-
dent "gives standardized tests so I can compare my puplls
with those in other schools." Six make use of "student
conferences" for developing "self-evaluation" and one stu-
dent uses individual folder-files to help her in making

evaluations.

Changes in Methods of Reporting to the Parents as a

Result of Off-campus Classes. Changes 1in the methods of

reporting to the pafents as a result of off-campus college
credit courses were made by 63 of the two hundred fourteen
cases selected for analysis. Slightly more than one-half

of these students are now using direct "parent conferences"”

as the method of reporting the progress of their pupils to
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the parents.

Twenty-four students, or about 40 percent, have changed
to written forms other than the traditional type of report
card for communicating pupil progress to pgrents. These
"new type of reports" include "letters," "booklets," "pro-
f1le charts," and "sample materials of the pupils' work."
Some of these devices provide for "comments" and "details"
lncorporated in the forms used. Three students are report-
ing to the parents on "citizenship" as a result of having
taken off-campus college credit courses. 3cattering com-
ments include "no regular time for reporting," "reporting
early on fallures," "changed from letters to S-U," "tried
a change but the parents didn't like it and neither 4ia I1,"
and "I would like to change but the Superintendent in the
school where I teach thinks that we should keep the report

cards we have now."

New and Different Teaching lNaterlials Which Are Used

in Teaching &s a Result of Off-campus Classes. For this

question the students were asked to 1list the changes which
they had made in new and different teaching materlals for
their teaching as a result of the off-campus classes they
had taken. Sixty-five students replled. Thls represents
30 percent of the students sampled. Various types of vis-
ual aids materials were added by 57 percent of the students
using new and different teachling materials as a result of

having had courses off-campus. The visual materlials include
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charts, Art and Crafts, plants, books, "objects," bulletin
boards, projects, character dolls, relief maps, flannel
graphs, and nature study materials.

About 20 percent of the off-campus college credit
course students making changes obtained new books for their
class rooms as a result of their off-campus classes. These
books ineclude library books, books for Music, Sclence, Con-
servation, Nature Study, History, Crafts, "Readers of Adif-
ferent levels," and "outside books." Three students now
"meke use of the local library."

Twenty~-four students reported on various kinds of ma-
terials and equipments with four now using "standardized
tests." Others use "drama games," trips, community re-
sources, free materials, hand work, outlines, a tape re-
corder, a radio, records, music, outlines, and "experiences."

Reactions Toward the Study and 2 Report of the Study.

The last question on the student questionnaire form was:
"Would you like & report on the results of this study?" One
hundred twenty-four sfudents, or 59 percent, checked the space
indicating that they would like a report. Ten studenfs, rep-
resenting 4 percent of the group, would not like a report.

Eighty students made no response to this question.
A foew of the thirty-three comments made by the students

in the space provided following questlion 27 were additlonal
favorable and unfavorable criticisms of the total off-campus

college credit course programs, Most of the comments,
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however, were regarding this study and a report of the re-
sults to the students. Generally, students requested an
opportunity "to exchange 1deas on the report" so that they
could "share the opinions of others." Several were curious
to know whether "I agree or disagree with the majority" and
wondered "what changes are going to result due to the group's
planning." Three students asked directly: "What are you go-
Ing to do as a result of this study?" One student 1s "chair-
man of a teacher's section and therefore would like a report
for discussion by the group." There was a feeling in some

of the comments that the students appreciated this "oppor-
tunity to let off steam," and that "a study is worth-while
only with a report to those who made the survey possible.”

One student wrote: "It would be interesting to know
whether the College really is interested in teachers' re-
actions.to the courses not only as an outgrowth of teaching
but also the allowing of credits." Another student "sin-
cerely hopes that this survey will warrant the continuation
of off-campus classes so that the profession may benefilt
and teachers with homes to keep will be able to have the
classes and do a better job of teaching."”

Summary. In respect to the values of off-campus col-
lege credit courses, students who are enrolled 1n these
classes are of the opinion that:

1. Instructors are of some help or great help in help-

ing students meet and scolve teachling problems.
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2. Thelr feelings and opinions about the values of
these courses, since taking them, are more favorsble.

3. Instructors mark students the same 1in off-campus
classes as in on-campus classes.

4. The "difficulty" of work in off-campus classes is
the same compared to similar work on-campus,

5. Off-campus classes are more valuable or much more
valuable than correspondence courses.

6. The maximum number of semester hours for which a
student should be able to enroll each semester 1s six.

7. Although some courses are helpful, too many are im-
practical and do not help elementary and rural teachers.

8. The greatest defect of off-campus courses is poor
instructors and poor teaching.

9. The most positive values are the information and
skills which teachers acquire in learning new teaching
methods and techniques.

10. The greatest improvement could be made by making
the classes more practical for elementary and rural teachers.

1l. The off-campus program should be expanded by offer-

ing a greater variety of courses.

Regarding the modifications in teaching practices as a
resuvlt of off-campus college credit courses, students who
are enrolled in these classes are of the opinion that:

1. More use is made of community resources.
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2. There is more pupil participation in school plan-
ning.

3« The greatest change 1s toward a more democratic
organization and operation in the school room.

4. Pupll progress 1s evaluated in terms of the indi-
vidual Instead of the group.

5. Changes are masde in reporting to parents by using
parent conferences.

6. The greatest change in the use of new and differ-

ent teaching materials is by adding visual aids.

Students generally would like a report made to them

on the results of this study.




CHAPTER V

OPINIONS OF FACULTY

Introduction. Following the pattern which was estab-

1ished in Chapter IV, the analysis of the opinions of in-
structors who teach off-campus cocllege credit courses re-
cariing the values of these classes are presented in two
sections in this chapter. Five questions were constructed
on five-point scales, and correspond with five of the scales
on the student questionnaire form.l Analyses of the re-
sponses to these questions can be presented effectively by
means of quantitative treatment, and are therefore grouped
in Section 1.

The responses to these questions are shown 1n tables
with the number of responses classified according to the
sections in each question plus the number failing to indil-
cate a response. The results are analyzed two ways. One
column shows the percentages of responses based on the to-
tal number of cases. Another column shows the percentages
of responses based on the totai nunmber of responses. This
technique was used to be consistent with the reporting in

the previous chapter. Teachers were given an opportunity

1 see Appendix II for a copy of the questionnaire.
75
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to comment on each of the first five questions, and reports
of these comments follow each table.

Nine open-ended questions asked for responses from off-
campus college course instructors concerning their opinions
regarding the values of these classes and modifications
which they might make in course content or teaching methods
used when conductinz these classes., These nine rather un-
structured questions are treated in Section 2 of this chap-
ter.

The last question on the faculty gquestionnaire form
asked for reactions regarding a report of this investiga-
tion.

Thirteen teachers returned questionnaires without re-
sponding because they had never taught an off-campus college
credit course. No completed questionnaires were received
from teachers who had not had off-campus teaching experi-
ences. The distribution of the returns from the faculties

1s shown in Table II, page 16; and Apprendlix I, Section B.
Section 1

Changes in Feelings and Opinions About the Values of

Off-campus Classes Since Having Tauvght These Classes. Since

changes in feelings and opinions resulting from experlences
in teaching off-campus classes might tend to reflect certain
values or lack of values, teachers were asked to indicate

changes in their attitudes. A five-point scale ranging from
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"much less favorable" to "much more favorable" was con-
structed on which they could indicate their responses. All
except seven of the teachers of off-campus college credit
courses returning questionnaires replied to this question,

as shown in Table XX.

*

TABLE XX

CHANGES IN FEELINGS AND OPINIONS ABOUT THE VALUES OF
OFF-CAWPUS CLASSES SINCE HAVING TAUGHT THESE CLASSES

A ———

Changes in Opinions Number Percent Percent of

of Total Responses
Much less favoréble 1 1 1
Less favorable 8 4 6
Remained the same 48 32 33
More favorable 74 49 51
Much more favorable 13 8 9
No response 7 5 --
Total 151 100 100

One-third of the teachers responding indicated that
there was no change in their opinions and feellngs about
the valves of off-campus college credit classes since hav-
ing taught these classes. Seven percent said that their
opinions were less favorable or much less favorable about
their values, and 60 percent replied that opinions were

more Pavorable or much more favorable.
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Written comments were made by 53 teachers. The only
comment by one teachér, who Indicated that her opinion and
feeling remained the same, was that she had "always consid-
ered this as a form of missionary work." Three teachers
have less favorable attitudes because "teachers stay too
close to their work so a summer on campus would be better, "
"because of Specilal Certificates the pressure for easy cred-
i1t is increased," and because off-campus college credit
course students are "inferior students."

The opinions and feelings of teachers of off-campus
college credit courses have become more favorable to most
teachers because of an improvement in the quality of work
done by the students. "Off-campus work is now better than
at first." "Students are seeking nurture instead of credit,
as at first," and "the quality of work is steadily improved."
One teacher belleves that "because of labor-saving devices
in the home, students do better work," and another one thinks
that "students' earnesatness compensates for handicaps.”

The next largesat factor which results in more favorable
opinions about the values of off-campus classes by the teach-
ers of these classes 13 the practical application of the work
undertaken. "There 1s more effort in application rather than
throwing stuff at them," and "these refreshers to teachers
result in improved work in schools." "The background of ex-
periences of class makes the work more practical,”™ and one

teacher 1is "surprised to find that I am interested in the
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problems of students." "Even though students are inferior"
there 1s "evidence of progress" and teaschers have "more re-
spect for persons.”

"Definite needs are met" by off-campus classes, and
teachers are "more readily aware of the needs of students."
"Meeting the needs keeps the teacher on her toes."

How Teachers Think Instructors Mark Students in Off-

campus Classes Compared with the Way They Mark Students on

campus. In order to obtain some opinions for comparisons
of on and off-campus college credit classes, teachers were
asked to indicate how they felt instructors mark students
in both classes. This question alsc makes it possible to
compare certaln opinions and feelings of the teachers with
those of the students. The five-point scale ranged from
"much lower than on campus"™ to "mueh higher than on campus"

and the results of the tabulations are shown in Table XXI.
TABLE XXI

HOW TEACHERS THINK INSTRUCTORS MARK STUDENTS IN OFF-CAMPUS
CLASSES COMPARED TO THE WAY THEY MARK STUDENTS ON CANMPUS

o e

Students! Opinions Number | Percent |Percent of

of Total {Responses
Much lower than on campus 0] o] 0
Somewhat lower than on campus 7 5 S
Same 38 25 27
Somewhat higher than on campus 88 58 63
Much higher than on campus 7 5 )
No response 11 7 -
Total | 151 100 100
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No teacher thought that teachers mark students much
lower In off-campus classes compared with the way they mark
students on campus, and only five percent were of the opin-
lon that teachers marked somewhat lower than on campus.
Sixty-elght percent believed that the marks off campus 8&re
somewhat higher or much higher than on campus.

Of the 66 written comments only one was made by a
teacher who thought the marks off-campus were somewhat low-
er than on campus. The reaction was qualified by writing:
"but not lower for same students on campus."

Five comments were made by teachers who felt that
marks on or off the campus are the same. These five com-
ments were: "instructors are fair," "there are fewer faill-
ures off-campus because of the time and money of the stu-
dents," "use same exams -- marks the same," "I do not be-
lieve in marking differently," and "marks are the same as
on-campus adult classes."

Twenty~four of the 60 comments made by teachers who
thought that instructors mark higher or much higher in off-
campus classes compared with the way they mark on campus
were to the effect that higher marks off campus were the
result of more and better work and greater maturity of the
off-campus students. "Better astudents do more work" and
"they lkmow what they want and need." The "more selected
group" with a "pre-disposition for work put forth more ef-

fort" and "show more improvement." These same students
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"participate more" and "contribute more to the discussion."

Elghteen teachers attributed the higher marks off cam-
pus to sympathy on the part of the instructor. "Students
are given the benefit of the doubt" because teachers "real-
1ze the student's first consideration is to their school."
This "Jjob-protection to the student" is given because "a
flunk is such a tragedy to the student." Others feel that
"pressure forces them to be "lenient" because teachers are
not "as well acquainted with student."

According to three teachers, comparative studies of
marks on and off campus for their colleges have been made
by faculty committees and "it's a fact," "extension and
correspondence courses are higher."

How Teachers Think the "Difficulty" of Work in Off-

campus Classes Compares with Similar Work on Campus. The

second question for the comparison of opinions toward off-
campus classes with on-campus classes was on the subject
of "difficulty" of work. Seventeen teachers failed to re-
spond to this question. Tabulations for the others, rang-
ing from "off-campus classes much easler" to "off-campus
classes much harder" are shown in Table XXIT on the follow-
ing page.

Slightly less than one-half of the teachers responding
to thls question thought that there 1s no difference 1n the
difficulty of work on or off the campus. Forty-six percent

were in this category. Below the mid-polnt on the scale,
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38 percent felt that off-campus classes are much easier or
easler compared with classes on campus. Slixteen percent
of the teachers indicated that in their opinion off-campus

classes are somewhat harder or much harder.
TABLE XXII

HOW TEACHERS THINK THE "DIFFICULTY" OF WORK IN OFF-CAMPUS
CLASSES COMPARED TO SIMILAR WORK ON CAMPUS

—— ——— e e —— b
Students' Opinions Number | Percent |Percent of
of Total|Responses
Off-campus classes much easier 5 3 4
Off-campus classes somewhat
easier 46 30 34
Same 62 41 46
Off-campus classes somewhat
harder 15 10 11
Off-campus classes much harder 6 153 S5
No response 17 11 -
Total 151 100 100

Seventy-one teachers added comments to this question.
Seven of the teachers commenting were of the opinion that
the difficulty of work in off-campus classes i1s the same as
in on-campus classes. Four of these teachers reported that
they "use the same materials so difficulty is the same."
"0lder students are not as adaptive" but "students show more

interest” and "students think 1t 1s harder." One teacher
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wrote that "those who work, work wherever they are."

The teachers who thought that the work was harder have
this feeling because "there 1s not so much commonality" and
"reference materials for group problems are more Aifficult"
and "too time consuming."” With "more emphasis'on experi-~
ence" the work is more meaningful so students work harder."
Flve teachers also mentioned that the work was harder on
the 1nstructors because of the necessity for "transporting
materials" and "travel time consumed."

The two reasons most often mentioned by the teachers
which causes them to feel that the difficulty of work off-
campus 15 easier than similar work on campus are that
"toachers are more sympathetic" and "facllities are lack-
ing" especially for "consultation." Classes are also
easier off campus because of the "time element," including
"less preparation time," which makes i1t "impossible to re-
quire more." In addition to the work being easler off cam-
pus, some teachers felt that "the quality of the teaching
programs is poorer' because "some instructors give watered-
down courses" and "require less." Applicatlion and practice
make 1t easler "to this homogenious group” with "less back-

ground."

Value of Off-campus Classes Compared with Correspond-

ence Courses. Many of the instructors who teach off-campus

college credlt classes are also the Instructors for the cor-

respondence courses which are offered to students through
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the Divisions of Extension and Field Services of the four
Colleges of Education. The instructors are often the same
because the two types of instruction provide courses which
apply to the curriculum needs of students who are working
toward advanced certification or Bachelors Degrees. Teach-
ers were asked to 1ndi¢ate whether they thought off-campus
classes have more or less value to the student than corre-
spondence courses. One hundred thirty-nine teachers re-

plied with the results shown in Table XXIIT.
TABLE XXIII

VALUE OF OFF-CAMPUS CLASSES COMPARED TO
CORRESPONDENCE COURSES

vt ——
—

Value Comparisons Number Percent Percent of
of Total Responses

|

Off-campus classes

much less valuable 2 2 2
Off~campus classes

less valuable 5 3 4
Seme value 1 1 1
Off-campus classes

more valuable 45 30 32
Off-campus classes

much more valuable 86 5% 81
No response 12 7 -

Total 151 100 100

Only one teacher thought that off-campus college credit
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courses and correspondence courses have the same value. Six
percent of those responding to the question have the opinion
that off-campus courses have less value or much less value
than correspondence courses. Of the teachers who replied to
this question, 93 percent felt that off-campus courses are
more valuable or much more valuable than correspondence
courses, and of this group about twice as many are in the
latter classification.

Slightly more than one-half of the teachers who indi-
cated thelr reaction on the scale made written comments in
the space provided. Almost every one of 79 commenting re-
ferred to the lack of "personal contact" as the factor which
caused them to think that off-campus classes are more or
much more wvaluable than correspondence covrses. In addition
to the facts that "correspondence has no social value," "no
local value," and "no inspiration," teachers felt that "cor-
respondence 1s credit giving," and "we all know that there
18 copying" in correspondence courses.

Four of the seven teachers who thought that off-campus
college credit courses are less valvuable or much less valu-
able than correspondence courses commented that "the stu-
dent does all the work" and "there is more personal effort
in correspondence." Because "correspondence requires more
work and more effort" these classes are "good for the more

capable student."

Maximum Number of Semester Hours for Which a Student
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Should Be Able to Enroll Each Semester. Individual faculty

members and faculty committees have discussed many times the
matter of the maximum number of college eredit hours for
which a student who 1s teaching full time should be able to
enroll each semester. Present regulations of the four Col-
leges of Education prohibit a student who is teaching full
time from enrolling for more than six hours of college cred-
it In a semester.

Instructors were asked to indicate on a five-point scale
what they thought the maximum number of semester hours for
which a teacher, as a student in off-campus classes, should
be able to enroll each semester. The scale ranged from not
more than 3 to not more than 6 hours. The last space on the
scale was constructed In a way to permit the respondents an
opportunity to specify the number of hours they thought
should be the maximum. Table XXIV, on the followling page,
shows the results of the tabulations to this question.

More than one-third of the teachers responding to this
question felt that three hours should be the maximum number
of semester hours for which a teacher, as a student in off-
campus classes, should be able to enroll each semester.
Twenty-seven percent thought that the maximum should be set
at four semester hours. Less than one-quarter of the teach-
ers were of the opinion that the maximum should be set at

six hours, which 1is the present maximum number of hours

allowed.




87
TABLE XXIV

MAXIMUM NUMBER OF SEMESTER HOURS FOR WHICH A STUDENT
SHOULD BE ABLE TO ENROLL EACH SEMESTER

—
A ——————

Number of Hours Number Percent Percent of
of Total Responses

3 hours 47 30 36
4 hours 36 24 27
5 hours 16 11 12
6 hours 30 20 25
Other 3 2 2
No response 19 13 -

Total 151 100 100

The three instructors who wrote in the last columm of
the scale indicated that the number of hours should be vari-
able but limited to one course. One of them said that 1t
should, however, be limited to seven hours per semester.

Almost 60 percent of the teachers commented on this
question, which was the largest number of remarks made on
any of the scales. The 87 comments were grouped under
headings representing the number of hours which instructors
thought should be the maximum number for which a teacher, as
a student in off-campus classes, should be able to enroll
each semoster. The comments were in the form of statements

supporting the number of hours which had been checked on the
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scale.

Three reasons appeared in all five columms of the work
sheet and were the ones most frequently mentioned. 1In the
order of frequency, the reasons given for the number of
hours checked were home and teaching responsibilities, the
number of hours should be variable depending upon the stu-
dent, and the limit should be one course rather than in
terms of college credit hours. From the "learning stand-
point" more hours would make "too long a day" for the
"tired teachers" with all their "home responsibilities"
and "other duties." "Beginning teachers should take less"
and "teachers could all take more hours if the workshop

technique were used."
Section 2

In this section of the chapter an analysis and report
is made on the elght open-ended gquestions and one space for
additional comments on the faculty questionnaire. No at-
tempt 1s made to treat the responses quantitatively except
to indicate the number of responses and to show the areas
of concentration classified in rather broad, general terms.
Items mentioned only once or by a relatively few number of
people are reported if they seem to be pertinent to this
study. In many cases, direct quotations are made to 1llus-

trate the opinions of the teachers who replied to the ques-

tionnaire.
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Alteration in Content and Approach to Content in Order

to Meet the Needs of the Studenta When College Courses Are

Taught Off-campus. One teacher of the 151 returning ques-

tionnalres falled to respond to this question. From the
150 comments received, 164 items were classified because
in several instances two or more opinions were expressed
by the same Individual. One hundred forty-six items were
in favor of altering content and approcach to content in
order to meet the needs of the students in off-campus col-
lege credit courses. More than one-half of these teachers
wrote as thelr reasons for altering content when college
courses are taught off-campus that it was necessary "to be
practical," "to meet problems," "to be functional,"™ "to
meet the level of the student," "to take work to the chil-
dren,™ and "to meet the interests."

Thirty teachers sald that the "background," "maturity"
and "experience" of students call for alterations in content
and approach to content in order to meet the needs of the
students involved in off-campus college credit courses. Al-
most as many teachers believed that when college courses are
taught off-campus, course ocontent should be altered "to use
local resources,” "to meet community needs," and "to create
and use interest in local problems." The "use of materials"
also requires that content and approach to content be altered

in these off-campus classes.

The students were also mentioned in connection with the
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alteration of course content in off-campus college credlt
classes. Seven teachers felt that the content and approach
to content should be "easier for students." "Students
should not be held to prerequisites" because of the "time
eloment" and these "more specialized students lack ability"
and are "fatigued."

Individual comments were "that content should be alter-
ed but not to lose basic content" and "to change habits and
attitudes of teachers." "Standsrds need not be lowered" for
"different goals" and "good teaching requires it."

Not all the teachers felt that content and approach to
content should be altered to meet the needs of the students
involved. Nine teachers were of the opinion that no alter-
ation should occur because we "must be consistent" and "sub-
Ject matter requires no alteration." "On-campus courses
meet the needs" so they should be taught the ksame on or
off." An equal number of teachers felt that the replies
to this question were variable, depending upon "individual
courses," "individual differences"” and "with materials."

Defects Observed in Off-campus College Credit Courses.

One hundred seventy-seven items were classified from the
145 comments made in response to this question. The two
most frequently tabulated items were in respect to the fa-
tigue of the students and the lack of teaching materials
and library books for the classes. About one-third of the
comments referred to the physical "fatigue" of the "busy"
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students who have "heavy teaching duties" and "too many home
responsibilities." Almost one-fourth of the teachers who
have taught off-campus college credit courses said that the
defects they had observed were inadequate reference books
and lack of teaching materials. The need for more "library
books" was expressed by 28 teachers.

The next two most mentioned responses pertained to the
length of time of the sessions or class meetings and the
credlit-hour load of the students enrolled in the classes.
In the opinions of some of the teachers "not as much work
can be done" in "sixteen meetings of the class" which "do
not equal eighteen weeks on campus." "One, two and one-
half hour" or "one, three-hour session" per week is "not
a3 productive as three, one-hour meetings a week on cam-
pus.“ Suggested remedies to rectify the defect of "too
short a time" were to "extend the number of meetings to
seventeen" or "eighteen," or "meet the students twice a
week."

"poor physical facilities for instruction" was another
weakness observed in off-campus college credit courses by
teachers of these classes. Specifically cited examples
were "run-down court rooms," "no black-boards," and "poor
rooms" with "dim lights."

Eleven teachers wrote about the ineptness of the stu-
dents themselves as a weakness in off-campus college classes.

Students In these classes were characterized by these teachers
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as "lacking in background" and being "less flexible" because
of the age. It 1s "harder to teach them" because of the "ex-
perience range" and "lack of prerequisites.”
Miscellaneously classified reactions regarding the de-
fects or wegknesses in off-campus classes related to "lack
of consultation time with the students," "instructional time
used for organization and administration," "too large class-
os," and "less reading by students." Comments made by too
few teachers to classify or tabulate were: "some instruct-
ors make courses easlier," "credit to student -- not value,"
"relative absence of graduate standards," "too much driv-
ing," "spoon feeding," "some courses not designed for off-
campus,” "students desire lower standards," "mo graduate
credit," "college intended for research," "bad weather,"
and "some teachers do not use local resources." Three of
the teachers wrote in the word "none," or "same as on the

campus .

Chenges or Improvements Which Should Be Made to Make

Of f-campus Courses More Effective. One hundred twenty-six

teachers made 145 suggestions for changes or improvements
which should bpe made to make off-campus courses more effec~
tive. The change mentioned most frequently and most spe-
cifically was to "limit the number of hours" for which stu-
dents could register at one time 1n these classes. There
should be "fewer credit hours" for students, and the sug-

gestions for accomplishing thils was to permit the students
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to register for "only one course."

Almost an equal number of teachers thought that "changes
in organization" would improve the effectivencss of off-campus
college credit courses. There should be "smaller groups" and
the classes should be "planned ahead" for each of f-campus
center to provide a "sequence of courses" "scheduled in ad-
vance" "for maybe a year or two." This would provide "a
more flexible curriculum" to "meet the needs of the students."
The off-campus schedule should "be synchronized with the se-
mesters on campus even though it creates a hardship to the'
off-campus students."

Practically as many teachers felt that changes should
be made in the time schedules of the class meetings as in
the organizatlion of the course programs. "More time 1is
needed," "maybe 17" "or 18 meetings." Classes could meet
for a "longer time"™ by meeting "twice a week" with "short-
er class periods." It was also suggested that classes meet
"on Fridays" or "on Saturdays" or "during the summertime."

The teachers of the off-campus college credit courses
seemed to be concerned about the instruction in these
classes as well as the organization of the programs and
the schedules. About 20 instructors felt that to make the
courses more effective, teachers should "use more work-
shops,” and "plan together for uniform assignments." The
use of "more visual aids," "more demonstrations,” and "com-

munity resources™ would further improve the effectiveness
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of these classes. "Teachers should be selected with care,"
too, and "when they teach off-campus their teaching load
should be reduced." Perhaps "full-time" teachers might be
employed because "the students should be visited on the Jjob
more often.™

The same number are of the opinion that "more reference
books" and "more library books" would be & desirable change.
"Separate" or "departmental libraries™ "circulated 1like book-
mobiles," perhaps on a "rental system," were suggested as
possibilities.

Eleven teachers reacted to the question of changes or
Improvements to make off-campus college courses more effec-
tive by stating that there should be "more guidance to the
group." "Students should know more about the regulations
of the college" and "more consultation time" should be pro-
vided for the off-campus teacher and student. One teacher
said that "the Superintendent should approve the classes."

Nine teachers are of the opinion that "no change 1is
necessary" or they "don't know of any" because the "classes
are very effective as they are."

Individual responses were that "teachers should be able
to travel separately," "there should be more cooperation with
local schoolsa,”™ and that the "students should be encouraged

to attend classes on campus,"

Positive Values or Strong Points Observed in Off-campus

College Credit Courses. This question brought out more
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concentrated responses than any of the open-ended questions
thus far in this study. One hundred forty-two teachers com-
mented on the positive values or strong points observed in
the off-campus college credit courses they had taught. Six-
ty-nine teachers thought that the strongest points of these
classes were in the "practical application" of the course
content. Tllustrations cited of how instruction was "put

to use" referred "to the job," "to problems," "to individual
research,”" and "to needs." This application "with concrete
meaning” "results in change" "to children" and "to the indi-
vidual."

Maturity of the students was the strongest point men-
tioned by 64 instructors of off-campus classes. These "ma~-
ture students" with "interest," "eagerness," "seriousness"
and "enthusiasm" "want to learn" "more than on campus."
Their “"experience" and "background" "contribute materially
to the class" and "to the discussion.”

Eight teachers of off-campus classes felt that the
strongest point in favor of these courses was that "1t takes
the college off campus,” and "extends the college opportun-
1ty" to "people who couldn't otherwise get the work." Five
other comments, none mentioned by more than two people, were
that "off-campus classes have better instruction," they "help
instruction on campus,”" "use community resources," and "pro-
vide social contact for the students." "Visitation of stu-

dents on the Jjob by the instructqr" seemed to be desirable.
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How or in Whst Ways the Off-campus College Credit

Course Program Should Be Expanded to Become More Effec-

tive. One hundred seven teachers responded to this ques-
tion but many of the comments contained no specific sug-
gestions for expanding the off-campus college credit course
program to inorease its effectiveness. In many instances
the teachers relterated strong points, weaknesses or criti-
cisms of the off-campus college programs which they had men-
tioned in their reactions to previous questions on the ques-
tionnalre. Twenty-two areas for possible expansion were men-
tioned by 70 teachers, however, with 11 instructors suggest-
ing that "off-campus classes should offer graduate credit"
or that "graduate classes should be offered off-campus.”

Five or more teachers felt that the off-campus program
would be more effective if "more opportunities for consulta-
tion" or "visitation with the students" were possible; 1if
"more courses to meet practical needs" were offered off-
campus; and 1if "fuil—time instructors" for off-campus teach-
ing were employed "by the college" or the "Divisions of Field
Services."

Four faculty members questioned the advisability of con-
sidering the expansion of off-campus college credit course
programs because "expansion does not necessarily imply becom-
ing more effective." Perhaps there should be "an overhauling
of courses" so that "present classes become more intensive."

Expansion of the off-campus program "might reduce campus
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enrollment"; therefore, one teacher sald that the off-
campus "should not be" expanded.

Four other instructors who had taught off-campus col-
lege credlt courses were of the opinion that the program
would be more effective i1f "special summer courses" were
arranged for the off-campus students.

The following suggestions for expansion were made by
two or three teachers: there should be "longer sessionsa"
so that instructors could "spend more time in the commun-
1ty"; "full-time centers" should be established "maybe
something like Junior Colleges to help those communities
too small to run one of their own"; "all departments on
campus should be represented off-campus"; "new courses to
give greater varilety" should be developed; and "the credit
in all courses on or off campus should be the same."

Individual reactions to this guestion Indicated that
off-campus college credlt course programs should be ex-
panded to "include required courses"; "offer avocational
covrses"; "provide in-service tralning of college faculty";
"furnish several instructoras for workshops"; "provide re-
sources for classes™; "publish syllabi of courses offered";
"contribute to local in-service training programs" and "de-
sign more travel courses" "in all areas where needed" with
"more common gosals."

Courses which should be expanded to make the off-campus

college credit course program more effective are: Art,
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Business Education, Conservation, Elementary Science, Geog-
raphy, Grammar, and Industrial Arts.
How Teachers Feel About the Adequacy of Giving the

Courses in Thelr Department Off-campus. This was the first

of two questions on the faculty questionnaire form which
could be answered with a yes or no response, and many of
the comments had nothing more added. Of the 140 teachers
who reacted to this question, about two-thirds were classi-
fled affirmatively and slightly less than one-third were
tabulated negatively. Eleven instructors were so noncom-
mittal in their answers that 1t was not possible to include
them in either grouping. Most of these teachers saild that
"1t depends on the facilities" availlable off-campus before
they could make a definite statement.

Instructors who felt that the offerings in thelr de-
partment could be given off-campus as sdequately as on
campus explained that they "can and do provide the neces-
sary materiala™ "for the most part." By "using community
resources" the classes are "more practical™ and "meet the
needs" "on a 4ifferent basis."™ Fourteen of the 97 re-
sponses supporting the adequacy of the courses in thelr
department off-campus stated that the classes were "bet-
ter" or "definitely better" off campus.

Eleven of the 38 teachers who felt that the offerings
in their depertment could not be given off-campus as ade-

quately as on campus gave "lack of library facilities” as
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the reason. Ten other instructors mentioned "lack of mate-
rials" and "inadequate facllities" as the reason the courses
in their departments could hot be offered off-campus as ad-
equately as on campus. Other reactions were "not Industrial
Art," "certainly not -- not my course," and "practice teach-
ing -- never." One teacher replied that her course "was
better on campus."

How Teachers Feel About the Adequacy of Testing in Off-

campus College Credlt Courses. This was the second of two

questions of the faculty questionnaire form which could be
answered by a yes or no response, and as in the previous
paragraphs, many teachers replied with no further comment.
With only a few varisbles, more than two-third of 131 com-
ments were classifled affirmatively and about one-third were
tabulated negatively. The results of this and the previous
question are almost 1dentical. Two teachers wrote that they
"don't know"™ and one teacher 1s "not satisfied anywhere'"
with the adequacy of testing programs.

O0f the 88 instructors stating that they felt that test-
ing, or evaluation of achlevement, of off-campus courses is
as adequate as for on-campus courses, nine indicated that
"{t1s the same" because they "use the same exams." Others
remarked that there 1is "no difference” or "at least as ade-
quate" "if standardized tests are used." Five teachers
said that evaluation of achlievement of off-campus courses

is "more adequate" than of on-campus classes.
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Porty teachers felt that testing, or evalustion of
achlevement, of off-campus courses 1s not as adequate as
for on~-campus courses, In commenting upon this question,
3ix teachers are of the opinion that testing 13 "not quite"
or "probably not" or they "doubt" that evaluation of
achlevement 1s as adequate off-campus as for on-campus
classes. Other Ilnstructors felt that testing off-campus
is not as adequate as on-campus because of the "lack of
background" of the students. Teachers off-campus "don't
know students" as well, and the "methods and techniques of
testing are poorer"™ because there 1s "less control" and
"fewer contacts." Three instructors said that testing, or
evaluation of achievement, of off-campus courses is "defi-
nitely not" as adequate as for on-campus courses because

"1t can't be."

How Methods of Teachling and Materials Are Modified for

Off-campus College Credlt Courses. One hundred forty com-

ments were made in response to thils question but ten reac-
tions did not pertain to the modification of teaching meth-
ods or materials for off-campus college credit courses. Of
the 130 remarks made by teachers of off-campus classes, one
hundred eighteen indicated that they modified methods of
teaching and materials for these classes. Twelve teachers
felt that it was not desirable to make modifications.
Slightly less than one-half of the 118 teachers who modify

methods or materials for off-campus college credit courses
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make adjustments "to the problems," "to the experience,"
"to the vocabulary," "to the interest" and "to the needs"
of the off-campus students. This 1s done by "projects"
and "speclial materials" for these classes.

Twenty teachers "use community resocurces" and "local
resource persons" in their off-campus college credit
courses. Almost as many instructors "use democratic pro-
cedures" in their off-campus classes by "dividing the
class Into smaller groups"; "arranging special seminars
for the students"; and "encouraging discussion" on "prob-
lems of the students." 1In other classes the work is "stu-
dent planned," and the "classes are informal."

Seven teachers are "less demanding'" in their off-
campus college credit courses. The work is "easier" or
"more simple" and "less outside reading is required."

Other modifications of methods of teaching and mate-
rials for off-campus college credit courses mentioned by
four or fewer teachers are "to lecture more," "to omit
details," "to make more demonstrations," "to hold more per-
sonal conferences," "to adjust if mneeded," "to require more
oral reports,"™ "to furnish more supplementary materigl,"
"to rely more on the text," "to use more visual aids," "to
use fewer visual aids," and "to use workshops."

Twelve instructors make "no change" in thelr off-
campus college credit courses. Thelr classes are "the

same" as on-campus classes. If modifications were made
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there would be "less achievement" and the "work would be
more elementary." One of these teachers, however, "belileve
they need more help."

Additional Comments Regarding the Off-campus College

Credit Course Program. Ninety-seven of the 151 off-campus

college credit course instructors who returned the question-
naires used in this study commented in this space provided
on the form. Many of their reactions had been mentioned
before and were treated in previous paragraphs in this chap-
ter. Forty opinions expressed by 53 instructors were group-
ed together under broad and general categories for ease of
reporting and convenience in reading in this report.

Off~campus college credit courses are "unequaled for
in-service training" and "it 1s the duty of the college to
provide these classes." |

Teachers "find the work more challenging" and a "won-
derful experience" which "expands our outlook" and "enriches
instruction on campus" through "valuable contacts" "just
like Dr. Poor's."l

These classes "get people to summer school," but they
"result in fewer students on campus.,"

"Why is there different credit" when "students do the

same work as on campus" but "there should not be 'resident

1l gerald L. Poor, "Off-campus Teaching is Fun," Mich-
1gan Education Journal, XXX, No. 7, (PFebruary, 1953), p.
3%0. \
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credit'" in these "diploma milis.™

Suggestions regarding the organization of off-campus
classes included the thoughts that "4if two classes are of-
fered, one should be lighter," there should be "no admis-
sion of students after the second ﬁeeting of the claas,"
there should be "more non-credit classes so that people
could register as auditors," and "credit-non-credit should
be used to mark students rather than A-B etc." C(Classes
"should be made more attractive" and "when centers are es-
tablished the distance should be considered."

Teaching assignments off-campus should be "rotated
among the faculty," so that "all faculty should teach off-
campus." Opportunities "should be voluntary" with "no
classes to heads of departments." "Faculty load should be
reduced” and it would be "swell if included 1in load." "Pay
should be reconsidered" because there should be "increased
pay to faculty" and they should "receive the same pay re-
gardless of miles." Assistance should be given to "help
teachers transport materials," and it is the duty of the
instructors to "do research on campus -- teach off."

"Tests should be given frequently" in off-campus col-
lege credilt courses, and "the teacher should counsel more
with the student." The class work 1s "less academlc and
should be.™ L“Use should be maede of local newspapers."”

"Puition 1s too high" so "the state should subsidize

these programs to reduce the pressures.”
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"A conference of off-campus teachers, the administra-
tion, and county superintendents" was suggested because
"there 1s room for expansion" and ™need for research like

this study."

Reactions Toward the Study and a Report of the Study.

The last question of the faculty questionnaire form was:
"Would you like a report on the results of this‘study?"
Nine of the 151 teachers who returned their questionnaires
falled to respond to this question. This number represents
6 percent of the total tabulations. Three faculty members,
or 2 percent of the group would not like a report of the re-
sults of thils study. Ninety-two percent, which represents
13C¢ instructors, indicated that they would 1like a report.

Five teachers of off-campus college credit courses
wrote comments to this question, but two of these comments
did not pertain directly to either this study or a report
of this study. The other reactions were that "the question-
naire 18 biased -- toward practical courses™; that "the in-
vestigatof'is obligated to report"; and that "a copy of the
results of this study should be sent to the counseling serv-
1ces of the colleges.”

Sunmary. Teachers of off-campus college credlt courses
are of the opinion that:

l. Since having taught off-campus classes, thelr opin-
ions and feelings about their value are more favorable.

2, Instructors mark students in off-campus classes
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somewhat higher compared with the way they mark students on
campus., )

3. The "difficulty" of work in off-campus classes 1is
the same or somewhat easler compared with similar work on
campus.

4. The value of off-campus classes is much more val-
uable than correspondence courses.

5. The maximum number of semester hours for which a
teacher, as a student in off-campus classes, should be able
to enroll each semester 1s three or four.

6. Alterations should be made in content and approach
to content in order to meet the needs of the students when
college courses are taught off-campus.

7« The greatest defects or weaknesses observed in the
off-campus college credit courses they have taught are in
respect to the fatligue of the students and the lack of
teaching materials and library books.

8. The greatest change or improvement which shouid be
made to make off-campus college credit courses more effec-
tive would be to 1limit the number of hours for which a stu-
dent could register at one time. |

9. The most positive value or strongest point observed
in the off-campus college credlt courses they have taugﬁt is
the practical application of the course content by the stu-
dents in their teaching situations.

10, The off-campus college credit course program should
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be expanded by offering graduate credit courses to become
more effective.
1l. For the courses in their departments, these offer-
ings may be given off-campus as adequately as on campus.
12. From their standpoint, testing, or evaluation of

achlevement, 1s as eadequate as for on-campus courses.

The teachers of off-campus college credit courses:

l. Modify methods of teaching and materlals for these
classes by making adjustments to the students and the stu-
dents' teaching situations.

2. Would like 8 report on the results of this study.




CHAPTER VI

OPINIONS OF COUNTY SUPERINTENDENTS

Introduction. Opinions from the County Superintend-

ents of Schools in Michigan were considered important to
this study because many of the students in the off-campus
college credit courses are under the supervision and ad-
ministration of county superintendents. The four Divisions
of Extension and Fleld Services of the Colleges of Education
in Nichigan and the county superintendents in each assigned
area cooperate on county-wide and area-wide educational pro-
grams. Conferences for county superintendents are held per-
lodically on each of the college campuses and the county su-
perintendents rotate their annual state convention among the
four institutions.

Analyses of the opinions of county superintendents re-
garding the values of off-campus college credit courses are
presented in two sections 1n this chapter. Five questions
were constructed on five-polint scales, and correspond with
the five scales on the faculty questionnaire a&and five of

the scales on the student questionnaire form.1 Analyses

1 See Appendix II for a copy of the questionnaire.
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of the responses to these questions can be presented effec-
tively by means of quantitative treatment, and are there-
fore grouped in Section 1.

The responses to these questions are shown in tables
with the number of responses classified according to the
sections in each question plus the number failing to indi-
cate a response. The results are analyzed two ways. One
column shows the percentages of responses based on the to-
tal number of cases. Another columm shows the percentages
of responses based on the total number of responses. Coun-
ty superintendents were given an opportunity to comment on
each of these questions, and these comments are reported
on following each table. This technigue was used to be
consistent with the reporting in the previous two chapters.

Seven open-ended questions asked for responses from
the county superintendents concerning their opinions re-
garding the values of these classes to them and to thelr
educational programs and modifications which they might
suggest in order to increase the effectiveness of the off-
campus courses. These seven rather unstructured questions
are treated in Section 2 of this chapter.

The last question of the county superintendent ques-
tionnaire form asked for reactions regarding a report of
thlis investigation.

The Aistribution of the returns from the county super-

intendents is shown in Table III on page 17.
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Section 1

Changes in Opinion and Feeling About the Values of Off-

campus College Classes Since Having Had These Classes. The

first scale which requested reactions from county superin-
tendents was: "Since off-campus college credit courses have
been taught in your area, how has your opinion and feeling
changed about their value?" The five-point scale provided
for reactions from "much less favorable" to "much more fa~
voranle." Forty-nine of the 53 county superintendents of
schools who returned questionnaires expressed opinions as
shown in Table XXV.

TABLE XXV

CHANGES IN FEELINGS AND OPINIONS ABOUT THE VALUES OF
OFF-CAMPUS CLASSES SINCE HAVING HAD THESE CLASSES

L ——— —

Changes in Opinions Number Percent Percent of

of Total Responses
Much less favorable o 0 o
Less favorable 1 2 - 2
Remained the same 5 10 10
More favorable 22 42 45
Much more favorable 21 40 43
No response S 6 -
Total 52 100 100
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¥o county superintendent of schools hald s mach less
favoranle opinion or feeling about the valune of off-carpus
college credit courses since having had them taught in his
area, and only one had a less favoranle atti{tude. Of the
forty-nine returns, 88 percent of the county superintend-
erts had more favorable or much rore favorable orinions
erd faelings about these classes.

Comments were made to this guestion by 16 county super-
intendents. The person marking the scale "less favorable®
=ace no remark and only one of the five whose opinions "re-
meined the same"™ wrote: "Good to begin with.®

éounty superintendents had more favorable or ruch more
favorable opinions and feelin~s about the value of off-
carrus college credit courses because “the results are evi-
dent in the classroom,” there are "changes in subject mat-
ter” and “changes in methods of teaching,"™ "the classes
are practical -- down tc earth"™ and "meet the needs of the
gcroup.”™ These classes are "of great value" because they
"eep teachers™ and "create more interest." Their opin-
ions %“were always good" but are "growing in favor®™ and
"are appreciated.”

How County Superintendents Think Instructors Mark Stu-

jents in Off-campus Classes Compared with the Way They Mark

Students on Campus. Two guestions were asked the county

superintendents of schools regarding comparisons between on-
campus and off-carpus classes. The firast guestion asked
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their opinion about the way instructors mark the students.

The scale'provided & range of from "much lower than on cam-

1t

pus” to "much higher than on campus." Five county superin-

tendents dld not reply. Table XXVI shows the 47 responses.

TABLE XXVI

FOW COUNTY SUPERINTENDENTS THINX INSTRUCTORS MARK
STUDENTS IN OFF-CANPUS CLASSES CONPARED TO
THE WAY TEEY MARK STUDENTS ON CANVPUS

== =
Degree of Opinion Number { Percent Percent of
of Total | Responses

Much lower than on campus 0 0] o
Somewhat lower than on campus s} 10 10
Same 24 46 50
Somewhat higher than on campus 18 34 40
Much higher than on campus 0 O 0
No response 5 10 0
Total 52 100 100

All of the responses were within the three middle
points on the scale and one-half of the county superintend-
ents thought that instructors merk students the same in off-
campus classes compared with the way they mark students on
campus. Forty percent of those who replied felt that the
marks off-campus are somewhat higher than on campus.

Two of the 16 county superintendents of schools who

wrote comments to this gquestion indicated that they had no
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opinion because they "don't lmow" how instructors generally
mark students in off-campus classes compared to the way they
grade students on campus. Those who were of the opinion
that Instructors mark somewhat lower gave that reaction be-
cause "there is no point in being.too close in marking" but
"teachers are fair." "Marks do not compare because work is
more Adifficult in off-campus classes." Another county super-
intendent is "probably influenced by my own grades. On cam=
pus, my marks were higher."

Three comments were made by county superintendents who
have the opinion that instructors mark the same. They felt
they were the same because "those who have taken classes say
they are the same," but "maybe a little higher." One super-
intendent saild "the scale i1s unfair" because the present
marking system 1is unfair, and he suggested a new grading
system.

Marks are somewhat higher off-campus because "instruc-
tors take into account the student's load" and "give the
benefit of doubt." "More work is required off-campus.”
"More informal classes off-campus provide an opportunity
to get better acquainted" and "poorer students get better
grades than on campus.”" One county superintendent suggest-
ed that "marks should be 'credit' or 'non-credit'.”

How County Superintendents Think the "Difficulty" of

Work in Off-campuns Classes Compares with Similar Work on

The second question asked county superintendents

CamEus.
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pertaining to their opinions regarding comparisons between
on-campus &nd off-campus classes related to the difficulty

of work. Responses to the question ranged from "off-campus
classes much easier" to "off-campus classes much harder."
Table XXVII shows the tabulations of how the county super-
intendents think the difficulty of work in off-campus classes
compares to similer work on campus. Five of the county su-~
rerintendents of schools who returned questionnaires did not

react to this question.
TABLE XXVII

HOW COUNTY SUPERINTENDENTS THINK THE "DIFFICULTY" OF WORK
IN OFF~CANVPUS CLASSES CONPARES TO SINILAR WORK ON CAMNPUS

—— _—_"——_‘-‘——W
Opinions of County Supts. rgumber Percent | Percent of
of Total| Responses
Off-campus classes much easler 1 2 2
Off-campus classes somewhat
easler 9 17 20
Same 25 48 53
Off-campus classes somewhat
harder ) 11 21 23
Off-campus classes much harder 1l 2 2
No response S 10 0
Total 52 100 100

Slightly more than one-half of the 47 county superin-
tendents who responded to this question felt that the 4if-

ficulty of work in off-campus classes, compared with simllar g
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work on campus, 1s the same. The other one-half are almost
equally divided in their opinions. Twenty-two percent be-
lieved that the work off-campus i1s somewhat or much easier
compared with similar work on campus, and 24 percent felt
that the work 1s somewhat harder or much harder.

Nineteen comments to this question were made by the 52
county superintendents who returned questionnsires. Two su-
perintendents who made no response to the scale wrote that
there 1s "more work on campus because of library" and "teach-
ers say they are harder." No comments were written by those
who thought that the work off campus was much easier or much

harder.

Off-campus classes are somewhat easier because 'students
are not able to spend &s much time as they would 1like" be-
cauvse "they are limited with family and homes." "Written
assignments are less strenuous, but more practical to class-
room and community."™ The "longer time between classes for
preparation” also helps to make off-campus classes somewhat
easier.

The difficulty of work 1s the same because "instructors
nake courses comparable" M"if references are available." Off-
campus classes have "less busy work -- more practical® but
"I have heard that some classes require less preparation."”
"Pive years ago I would have said much easier.”

County superintendents thought that off-campus classes

are somewhat harder than on-campus classes becausge 1t 1s
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"more difficult to secure reference material." "Students
do not know where to get material' because "aids and mate-
rials are limited" and "libraries are inadequate." "The
work 1s along more experienced lines" and "those with ex-
perience do & better job than those without." YStudents
have leas time" because "they are influenced by many more
things than on-campus students."

Value of Off-campus Classes Compared with Correspond-

ence Courses. The county superintendents of schools were

asked to give their opinion regarding the value of off-
campus classes compared with correspondence courses because
many of the students in correspondence courses teach in the
schools under the Jjurisdiction of these superintendents.
Some of the county superintendents have also been enrolled
as students 1in both off-campus college credlt courses and
correspondence courses.,

Three superintendents did not react to the question.
Teble XXVITI shows the results of the 49 responses from
the county superintendents who answered the question.

Table XXVIII 1s on the followling page.

Comments were made by 23 county superintendents, but
none of the three individvals who thought that off-campus
college credit courses and correspondence courses have the
same value wrote remarks.

Off-campus classes are more valuaple or much more val-

uable than correspondence courses because of the "interaction'
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of the 1ndividuals in off-campus courses. The "personality
of the instructor,”"” with the "exchange of experiences of the
students" and the "available materials" bring the students

"close to the problems." One superintendont said thet "off-

campus classes are also more valuable than Saturday classes."
TABLE XXVIII

VALUE OF OFF-CANPUS CLASSES COMPARED TO
CORRESPONDENCE COURSES

Value Comparisons Number Percent Percent of
of Total Responses

Off-campus classes

much less valuable 0] 0] 0
Off-campus classes

less valuable 0 ) 0]
Same value 3 6 | 6
Off-campus classes

more valuable 11 21 22
Off-campus classes

much more valuable 35 67 72
No response 3 6 -

Total 52 100 100

Several county superlintendents of schools said that
“"correspondence courses are out of the picture." They hold
"small regard" for the "credit snatching courses" and take

a "dim view of correspondence" because "there is no compar-

ison.™
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One superintendent "recommends correspondence to stu-
dents" because, as two of them said: "It depends on the

individuval."

Maximum Number of Semester Hours for Which a Student

Should Be Able to Enroll Each Semester. County superin-

tendents of schools have dilscussed the matter of the max-
imum number of semester hours for which a student should
be able to enroll each semester on several occasions. It
has been considered in some of the area meetings, and ex-
perimental limitations have been imposed in a few counties.

County superintendents were asked to indicate on a
five-point scale what they thought the maximum number of
semester hours for which a teacher, as a student in off-
campus classes, should be able to enroll each semester.

The scele ranged from not more than 3 hours to not more
than 6 hours. The last space on the scale was constructed
in a way to permit the respondents an opportunity to speci-
fy the number of hours they thought should be the maximum.
Table XXIX on page 118 shows the results of the tabulations
to this question. Seven superintendents did not reply to
this question.

Sixty percent of the county superintendents who re-
sponded to this question were of the opinion that the max-
imum number of semester hours for which a student should
be able to enroll each semester i1s six. One out of filve

of these superintendents felt that three hours should be
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the maximum number allowed.

TABLE XXIX

MAXIMUM NUMBER OF SEMESTER HOURS FOR WHICH A STUDENT
SHOULD BE ABLE TO ENROLL EACH SEMESTER

Number of Hours Number y Percent Percent of
of Total Responses

3 hours 9 17 20
4 hours 4 8 9
5 hours 3 6 7
6 hours 27 52 60
Other 2 4 4
No response 7 13 -

Total 52 100 100

One superintendent indicated that the maximum number
of semester hours should be nine, and one other wrote that
he felt the maximum should be six semester hours per year.

Twenty-six comments were made by county superintend-
ents of schools regarding the maximum number of semester
hours for which a student should be able to enroll each
semester. Several of the superintendents qualified the re-
sponses which they had made on the scale by writing "vari-
ables" in the space provided for comments. Other superin-
tendents felt that the maximum number of hours "depends on

the home" or "the school" or "the courses."” One had the




119

opinion that the maximum number of hours should be "decided
by a college committee."

The county superintendents of schools who thought that
three hours should be the maximum number allowed each se-
mester felt that students "should not attempt more" becausz
they "might not have enough time for social activities" and
"their families." Therefore, three hours "is enough."

One county superintendent of schools had the opinion
that the maximum number of hours should be four because get-
ting more would be "just for credit."

Five hours each semester is "enough" and "sufficient"
"but practice teaching should be limited to three."

Students would be "overloaded if more than six" hours

of college credit were allowed each semester 1in off-campus

college credit courses. "More would be excessive" but '"six
hours are required" and "needed for certification." "Teach-
ers like six" and "the best teachers take six." Some of the

county superintendents who indicated that six semester hours
of college credit should be the maximum number of hours for
which a8 teacher, as a student in off-campus classes, should
be able to enroll each semester thought that "three was
enough" and "three is ideal." Some also said that it was
"variable," "depending upon the distance" and "the individ-
uals.” One superintendent hed the opinion that "students
should have & 'B!' average" to take six hours.

One county superintendent can "see no difference™ if
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the maximum number of semester hours were to be nine.
Section 2

In this section of the chapter an analysis and report
1s made on the slx open-ended questions and one space for
addltional comments on the county superintendents question-
naire. No attempt 1s made to treat the responses quantita-
tlvely except to 1ndicate the number of responses and to
show the areas of concentration classified in rather broad,
general terms. Items mentioned only once or by a relatively
few number of people are reported if they seem to be perti-
nent to this study. In many cases, direct quotations are
made to 1llustrate the opinions of the county superintend-
ents of schools who replied to the questionnaire.

How Off-campus Courses Are Meeting the Needs of Teach-

ers. The first question on the questionnaire form for coun-
ty superintendents of schools asked: "How are the off-campus
college credit courses which are offered meeting the needs of
teachers in your area?® Pifty of the 52 county superintend-~
ents who returned questionnaires answered this question with
sixty~-three comments. Flfteen county superintendents are of
the opinion that the off-campus college oredlt courses in
their areas are meeting the needs of teachers by "being prac-
tical" and "effecting changes." These classes '"help with
teaching®™ and "show improvement"™ "in the elementary grades

especially."” The "refresher' and "workshop" "in-service
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training" "help teachers with their problems," "keeps them
up on their toes" and creates "interest.™

Thirteen county superintendents felt that off-campus
classes are meetling the needs of teachers by "helping them
secure credit for certification." This "preparation" as-
sists "the older teachers" to "maintain their legal status,"
"to get the State Limited" certificate, and encourages
"staying in the profession."

Six county superintendents answered the question by
writing: "“very well™"; and others added: '"satisfactory,"
"well satisfiled," "apparently o.k.," and "quite well, I
would say."

These classes represent & "splendid job by the college"”
and "are the only means,"™ even "better than on campus."

Two unfavorable comments were written by county super-
intendents. One of them sald that off-campus college credit
courses which are offered are "not always" meeting the needs
of teachers in his area: and the other one replied that
needs were being met "mot too fast."

Defects or Weaknesses Observed in Off-campus College

Credit Courses. Sixty-three comments were made by 44 county

superintendents. Eight superintendents did not reply. The
two defects or weaknesses mentioned most frequently by the
county suvperintendents of schools which they had observed
in the off-campus college credit courses which have been

taught in their areas are that the classes are "not meetingv
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needs" and that there is "poor instruction" of these classes.
Thirteen comments were reported for each of these general
classiflications. Off-campus classes are not meeting the
needs because they are "impracticel" and "taught as classes
on campus."

County superintendents of schools were of the opinion
thaet the weakness of poor instruction is present in the off-
campus college credlt courses which have been taught in
their areas because of "the way classes are taught." "In-
structors use poor methods" and "have no appreciation" and
"no consideration" for the students. They are "unreason-
able" "too lenient™ and "too demanding." Some of the in-
struction "lacks depth" and "needs organization and plan-
ning." There should be "more individual assignments" by
"surveying the groups."

Six superintendents thought that the defects they had
observed were "lack of facilities." There are "not enough
librsry materisls" or "visuval education," and the "soecial
1ife" 1s inadequate. Almost &s many superintendents be-
lieved that there are "too many hours of credit" availlable
for the students.

Comments made by one or two county superintendents of
schools indicated that "there should be more variety," "eval-
uation is not the same as on campus,” "class records are
poor," "classes are too large," "there is no follow-up when

classes are completed," "there should be more workshops --
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more demonstration," "there are sometimes poor combinations
of classes," and "they should be more academic" and "not so
much education.”

No weaknesses or defects were mentioned by ten county
superintendents, especially "when the county superintendent
is on the job.™

Changes or Improvements Which Should Be Made to Make

Off-campus Courses More Effective. Thirty-eight county su-

verintendents made 35 suggestions for changes or Iimprove-
ments which should be made to make off-campus college credit
courses more effective. Fourteen superintendents indicated
no reactions to this question. The greatest number of sug-
gestlons were made by 18 superintendents who recommended
"changes in teaching technique™ by using "projects instead
of term papers,”™ and "workshops" which would consider the
"problems®™ and "needs™ of the "every day work" in "rural
and "elementary®" education.

"More required courses" should be offered off-campus,
and "more subjects" made available for "greater variety."
Specific requests made by the eight county superintendents
of schools were for %"sequence" courses and "directed teach-
ing."

Seven superintendents referred to the activity of hav-
ing the instructors of the off-campus college credlt course
visit the students while on the job. They "1ike visiting"
and thought there "should be more" because "it helps." Five
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superintendents felt that to improve the effectiveness of
off-campus college credit courses a "more careful selection
of teachers" should be made and that teachers should be "a-
lerted to the needs."

Other changes or improvements which should be made to
make off-campus college credit courses more effective were
to "have resident credit equal to campus credit"; "have
smaller groups"; "have more library facilities"; and have
classes "start earlier." There should be "more social®
activities, "more use made of community resources,” "more
centers," and "more publicity to Boards of Education on the
values of off-campus classes." Colleges should '"be more le-

nient to accept credit.”

Positive Values or Strong Points Observed in Off-campus

College Credit Courses., County superintendents of schools

are of the opinion that the most positive value or strongest
point they had observed in the off-campus college credit
courses which have been taught in their areas 1s that these
classes "result in better teachers." "In-services" create
"hetter attitudes,” "improved philosophy" and "increased
efficiency." The students are "more alert" to the "recog-
nization of problems" and "make application" of "new meth-
ods" and "new materials." Areas of instruction whilch were
specifically mentioned as being helpful were: Arithmetic,
Art, Blology, Conservation, Guidance, and Health. Twenty-
three of the 55 comments made by forty-eight county
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superintendents related to the improvement of teachers in
thelr areas as & result of the off-campus college éredit
courses which they had observed.

Nlne county superintendents of schools thought that the
strongest points of off-campus college credit courses are
that the classes are "better off-campus than on." Reasons
cited for this opinion were "the use made of local re-
sources™ and the opportunity for "instructors becoming ac-
quainted" with the students. The instructors "work through
and with our teachers" by offering "workshops" which consid-
er the "needs and problems" of "elementary teachers." "Ares
studies"™ enable the students to take information "back to
the clessrooms.™

The "interaction of the group" was another strong point
of off-campus college credit courses reported by the county
superintendents of schools. The "social" and "professional"
relationships encouraged "expressions of 1deas" on "curric-
nlum" which enabled the students to put "theory" into “prac-

tice."

About as many county superintendents had the bellef
that the strong point of off-campus college credit courses
was "good instruction." The teachers of these classes "dem-
onstrated" "material™ and "supplies" and "“used outlines."
They "di1d try to make the classes practical,” although "some-

times the teachers are unsympathetic.®

Other positive valuea observed by county superintendentg
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of the off-campus college credit courses were "the cooper-
atlon of the college with the county superintendent" which
"develops a loyalty to the college"; the "convenience” of
these classes for the students; and the fact that “some of
the credit 1s residence credit.”

Ways the Off-campus College Credit Course Program

Should Be Expanded to Become More Effective. Forty-three

county superintendents made 48 comments which indicsted how
or in what ways the off-campus college credit course program
should be expanded to become more effective. The heaviest
concentration of responses was nine superintendents who sug-
gested that the expansion of the program should be by adding
"more practical subjects" to the offering. The only specif-
ic suggestion was "practice teaching" which was mentioned by
five of these county superintendents.

Six county superintendents think that "more visitation”
by the instructors of the off-campus college credlt courses
would increase the effectiveness of these classes. 1In the
opinion of these six superintendents, "on-the-job" visita-
tion 1s a desirable activity which should be expanded.

More "follow-up of classes" should be made to increase
the effectiveness of the off-campus college credit course
programs. There should be a "survey of needs" to determine
the necessary classes, and "county committees" should be or-
ganized &8 a means for conducting these surveys. There

should be a "greater variety" of claasses offered off-campus,
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and "more required courses" should be made avallable.

Four county superintendents thought that the off-campus
college credit course program 1s "sufficlent" and "good" or
"99% good,."

Suggestions for expanding the off-campus college credit
course program to increase its effectiveness which were made
by three or fewer county superintendents were that "the new-
er methods of teaching should be used more in the classes.”
References were made to "workshops" and various types of
"d1scussion" methods. There should be a "new degree" for
the off-campus college credit course student, and this de-
gree should be "more flexible" in its requirements for com-
pletion. '"More teachers™ and "more centers" should be add-
ed to the program. Perhaps the addition of "branch" and
"community colleges™ in those locations "too small to have
their own" would provide "more time for the instructors"
to be present in the off-campus centers. The additlon of
faculty members to be used as "helping teachers" was also
suggested.

Off-campus college credit courses should offer "resi-
dence credit" and "graduate credit," and there should be
"transfer of credilt from one college to another without
penalty." Classes should "start earlier in the Fall" and
college faculty members should have "rglief from thelr

load" for off-campus teaching assignments.

Real Problems that May Be Alleviated by Off-campus
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College Credit Courses. County sun-rintenderts o~ schools

were asked to indicate some of the real problems that they
face that may be alleviated by off-campus college credit
courses. Forty remarks were made by forty superintendents,
. with three of them writing "none."™ From the 37 problems
mentioned, almost one-half of the county superintendents
sald that "more teachers are needed" and that of f-campus
college credit courses alleviate somewhat this problem.
These classes "orovide an opportunity” and "offer refresh-
ers" to "the older teachers" for "renewal of certificates"
and meeting "certification requirements.” The implementa-
tion of "newer techniques" "raise standards."

Another problem of county superintendents was the need
for "more in-service training." Off-campus college credit
courses may alleviate the urgency of this situation by of-
fering "more classes in Guidance," "Child Psychology," and
"Remedial Reading."

Although off-campus college credit courses '"should be
more flexible,"™ they do "provide the needed" and "required"
courses. This "provides teachers" by "extending the col-
lege™ and "replaces the lack of a Junior College."

Three county superintendents of schools felt that off-
campns college credit courses alleviate the problem of "dis-
tance®” which is a handicap in "in-service training."

Additional Comments Regarding the Off-campus College

Credit Course Program. Thirty-six of the 52 county school
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superintendents who returned questionnaires wrote additional
comments in the space provided regarding the off-campus col-
lege credlt course program. There was one area of consist-
ency in these remarks and that area was in relation to "the
requirements for graduation." These requirements "should

be re-examined" and "liberalized" because "all classes
should count." "All the credit should be the same" because
"these classes result in better tesaschers." The off-campus
college credit classes "provide teachers" which "means more
teachers™ because off-campus classes are "more convenient."
This additional supply of teachers "keeps the schools open"
and is the "only way to compensate for sub-certificated
teachers" and "provide better education for the boys and
girls 4in Michigan."

There has been a "great improvement" in the off-campus
college credit course program; but "required courses" and a
"greater varlety" of courses '"should be designed for off-
campus” because "all the courses should help teachers."

There should be "a $100 bonus for six hours" to the
students but "theserclasses should not be during the school
year."

It was also suggested that there be "more coordination
between colleges in the same area," and the "transfer of
credit" was mentioned again.

One county superintendent felt that "these classes pro-

vide in-service training for the college faculty."
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It was the "hope that these classes continue" because
"they are appreciated" by the county superintendents of
schools.

Reactions Toward the Study and a Report of the Study.

The last question on the questionnaire form for county su-
perintendents asked if they would like a report on the re-
sults of this study. Five superintendents did not respond.
One county superintendent would not like a report and 46
would like a report. This represents 88 percent of the
county superintendentsa of achools who returned the ques-
tionnalires which were used in this study.

Only three comments were made. One county superin-
tendent who would like a report on the study wrote "cer-
tainly." One other one said "yes, and would like to see
a change in the marking system." The thlrd one asked:
"Isn't the real purpose of extension classes defeated some-

what when too much credit is given?"

Summary. County superintendents of schools are of the

opinion that:

l. Since having had these classes taught in theilr
areas, their feeling 1s more favorable or much more favor-
able about their value.

2, Instructors mark students in off-campus classes

the same or somewhat higher compared with the way they merk

students on campus.
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3. The "difficulty" of work in off-campus classes 1is
the same compared with similer work on campus.

4. Off-campus classes are much more valusble than
correspondence courses.

5. Slx semester hours should be the maximum number
of hours for which a teacher, as a student in off-campus
classes, should be able to enroll each semester.

6. Off-campus classes are meéting the needs of teach-
ers 1n thelr areas by belng practical and effecting changes.

7. The defects or weaknesses they have observed in the
off-campus college credit courses which have been taught in
thelr areas are that the classes are not meeting the needs
and that there 18 poor instruction in the classes.

8. The change or improvement which should be made to
make off-campus college credit courses more effective would
be changes in teaching technique.

9. The positive value or strong point they have ob-
served in the off-campus college credit courses which have
been taught in their areas is that they result in better
teachers.

10. The way the off-campus college credit course pro-
gram should be expanded to become more effective 1s to offer
more practical courses.

11. The real problems that may be alleviated by off-

campus college credit courses 1is the need for more teach-

oers.




132

12. The requilrements for graduation should be reex-

amined and lilberalized.
13. They would like a report of the results of this

study.




CHAPTER VII

FINDINGS, CONCLUSIONS, AND IVMPLICATIONS
FOR FURTHER STUDY

This study was concerned with determining opinions of
students, teachers, and county superintendents of schools
regarding certain values of the off-campus college oredit
course programs which are conducted in Michigan by the four
Colleges of Education. To some extent, an sttempt was made
to determine what effect, 1f any, these off-campus college
credit classes have 1n modifying certain teaching practices
of the students who are enrolled in these classes.

The cooperation of the four directors of the Divisions
of Extension and Field Services of the Colleges of Education
was sought in gathering the necessary data for making the
study. The report of the analyses of the results of the
questionnaire survey became not only a tabulated complla-
tion of the opinions held concerning the values of the off-
campus college credit course programs but also revealed
certain strong points and weaknesses which exist in these
activities. Persons contributing information to the study
were the students who were enrolled in the off-campus col-
lege credit classes during the fall semester, 1952~'063,
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members of the faculties of the four Colleges of Education,
and the County Superintendents of Schools in Michigan.

Findings. The following points of information concern-
ing the off-campus college credit course students were re-
vealed by the results of this study:

l. Nlnety-five percent of the students are female.

2. Seventy-four percent of the students are married,
13 percent are single, 8 percent are widowed, and S percent
are divorced or separated.

3. Forty-three percent of the students are between 45
and 59 years of age and forty-two percent are between 25 and
44 years of age. Ten percent are younger than 25 years and
fi#e percent are older than 59 years.

4. PFifty-two percent of the students have taught school
from five to fourteen years, 20 percent have taught school
from fifteen to twenty-four years, and 16 percent have taught
school from one to four years.

5. Thirty-one percent of the students have earned from
ninety to one hundred nineteen semester hours of college
credit, 30 percent have earned from s8ixty to eighty-nine
semester hours of credlit, and 25 percent have earned from
thirty to fifty-nine semester hours of credlt. Ten percent
have earned Bachelors Degrees and 3 percent have earned less
than thirty hours of college credilt.

6. Thirty-one percent of the students have earmed from

sixty to eighty-nine semester hours of college credlt on
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college campuses. Twenty-five percent have earned from
thirty to fifty-nine semester hours of credit on campus

and 25 percent have earned less than thirty semester hours
of credit on campus. Seven percent have earned from ninety
to one hundred nineteen hours on campus and 7 percent have
earned Bachelors Degrees on campus. Four percent of the
students have not earned college credit on a college cam-
pus.

7. Fifty-three percent of the students have earned
less than thirty semester hours of college eredit in off-
campus courses and 36 percent have earned from thirty to
fifty-nine semester hours of college credit in off-campus
classes. Six percent have earned from sixty to eighty-
nine semester hours in off-campus classes. No students
have earned more than eighty-nine semester hours of college
credit in off-campus classes and 3 percent have not earned
any college credit off-campus.

8. Forty-four percent of the students have not earn-
ed semester hours of college credit by correspondence.
Thirty-three percent have earned from one to seven semester
hours of college credit by correspondence and 14 percent
have earned from eight to fifteen semester hours by corre-
spondence. Four percent have earned from sixteen to thirty
semester hours by correspondence courses.

Qe Thirty—seven percent of the students are teaching
with a Special teaching certificate and 23 percent hold
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State Limited certificates. Twenty-one percent of the stu-
dents have been granted Two-yesr Life certificates and 8
percent hold Provisional certificates. Six percent of the

students are teaching with County Normsl certificates.

By the use of five-roint scales the results of this
study further revealed the following opinions held by stu-
dents, faculty, and county superintendents of schools re-
garding certain values of the off-campus college credit
course program.

l. Since having had experiences with off-campus col-
lege credit courses, the opinions of students and faculty
are more favoravle and the opinions of county superintend-
ents are more favorable or much more favorable.

2. Students think instructors mark the same; faculty
members think instructors mark somewhat higher; and county
superintendents think instructors mark the same or somewhsat
higher compared with the way instructors grade their stu-
dents on campus. Instructors explained the somewhat higher
marks off-campus as the result of more and bhetter work and
greater maturity of the off-campus students.

3. Students and county superintendents think the 4dif-
ficulty of work is the same and faculty members think the
difficulty of work 1s the same or somewhat easler compared

with similar work on carmpus.

4, Students think that off-campus classes are more
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or much more valuable, and faculty members and county super-
Intendents think that off-campus classes are much more wval-
uable than correspbndence courses,

S. PFaculty members think the maximum number of hours
should be three or four, and students and county superintend-
ents think the maximum number of hours should be six for

which & teacher should be anle to enroll each semester.

Five-polnt scales also revealed that students felt that
instructors of off-campus classes are of some help or great
help in helping them meet and solve their teaching problems.

Students revealed by five-point scales the following
modifications in their teaching practices as a result of
having been enrolled in off-campus classes,

1. They make more use of community resources.

2. They‘have enQOuraged more participation of their
students in school planning.

Analyses of responses to open-ended questions revealed
the following opinions held by students, faculty, and coun-
ty superintendents of schools regarding certain velues of
the off-campus college credit course programs. Reactions
further revealed certain opinions expressing criticisms of
the off-campus college credit course programs with sugges-
tions for altering specified phases of these programs, and
modifications which are made in identifled teaching prac-

tices as a result of these off-campus classes.
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l. The most frequently mentioned eriticism by students
was to the effect that off-campus college credit classes are
impractical and not meeting their curriculum or teaching
needs.

2. The defect in off-campus college credit courses ob-
served by students and county superintendents of schools 1is
that the instruction in the classes 33 poor or unsatisfac~-
tory. The teachers of these classes reported that the great-
est defects were the physical fatigue of the students and in-
adequate reference material,.

3. Students of off-campus college credit courses are
of the opinion that the information and skills obtained for
new teaching methods and techniques are the most positive
values of off-campus classes. The teachers thought that
the positive value was the maturit; of the students and the
practical application which is made of the subject matter.
The positive value mentioned by the county superintendents
is that the off-cempus classea result in better teaching by
the students in their own teaching situations.

4. The change or improvement which should be made to
meke the off-campus college credit course programs more
offective for students is to make the courses more practl-
c¢cal for rural and elementary schools. Teachers would 1limit
the number of hours for which a student could enroll, and
county superintendents of schools thought that changes
should be mede in the tesching techniques used in the off-
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campus classes.

5. The students felt that the off-campus college cred-
1t course program should be expanded by increasing the vari-
ety of classes offered and the number of off-campus centers.
Teachers felt that the off-campus classes should offer grad-
uate credit and county superintendents sugcested that more
practical subjects should be offered off-campus. Both the
teachers and the county superintendents were of the opinion
that the teachers should have more opportunity for consulta-
tion and visitation with the students.

Students reported the following modifications in their
teaching practices as a result of the off-campus college
credit courses.

l. The students have improved their.teaching techniques
by using modern methods and being more democratic.

2. They have changed their basis for evaluvating pupil
rrogress by recognizing individual growth and development.

3. They have changed their methocds of reporting pupil
progress to parents by using parent conferences.

4., They have added new and different teaching materi-
als by adding visual aids and reference materials.

The following opinions were expressed by teachers of
the off-campus college credit courses.

1. They are in favor of and 4o alter the content and

the approach to content of their off-campus classes to be

practical and meet the needs of the students enrolled.
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2. They felt that the testing, or evaluation of
schievement, of off-carpus courses is as adequate as for
on campus courses.

3. They felt that for the courses in their depart-
ments, those offerings may be given off-campus as adequate-
ly &8s on carmpus.

4. They modify methods of teaching and materiels for
off-carpus college credit courses by ad justing to the ex-
perlences, needs, and rrcblems of the students.

The following oprinions were expressed by county super-
intendents of schools.

1. The off-campus college credit courses which are of-
fered are meeting the needs of teachers in their areas by
being rracticel and effecting changes in teaching practices.

2 The need for more teachers is the real problem which

—_ e

they face that may be alleviated by off-carpus ccllege credit

courses.

Two sdditional comments regarding the off-carpus college

credit course programs were added by students, teschers, and

county superintendents.

1. Students would like an oprortunity to exchange ideas
on the results of this atudy. The faculty felt that these
classes are unequaled for in-service training and that it 1s
the duty of Colleges to provide these services. County su-

perintendents of schools would like to have the requirements

for graduation re-examined.
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2. All three groups of reople who contributed the
iata provided for this study would 1ike a recvort on the re-
sults on this study.

Conclusions. The following conclusions may be drawn

froxr the results of the findines of this study. These con-
clusions are concerned with the off-campus college credit
rrogrars of the four Colleges of Education in I"{chizan.

l. The off-carrus collere credit course stvdent 1is
typicallyﬂa sub-certificate? teacher wro 13 reaguired by the
Teachers' Certification Code of Yichircan to continue her
ccllege training.

2. Experiences with off-carpus ccllege credit courses
as a student, teacher, or county superintenrdent of schocols
gererally result in more favorable attitudes toward these
off-ca-rus ceollece credit course progracs,

3. On the besis of tre findincs which iniicate that
the resrondents generally azree that & stutent should not be
acle to enroll for more than six semester hours or perhaps
tmree semester hours of collere credit each semester, it can
pe concluded that it 18 desiraclie trat a 1lixit be set. The
rresent regulation which limits the nurber cf semester hours
to s4ix for wriech a teacher, &s a student in an off-carpus
class may emroll, is fustified.

4. Counsultative and visitation services to the stu-
‘ents im off-cawpus college credit classes should be extend-

ed Visitation by the teacher to the student imn her class

- @
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room seems to be desired and beneficial.

5. Consideration should be given to the feasibility
of extending classes offering graduate credit off-campus.

It appears that the interests expressed for graduate credit
courses off-campus would justify this consideration.

6. The correspondence college credit course program
should be re-examined because of the number of people who
excressed less favorable attitudes toward correspondence
courses.

7. There 1s a slight difference in the way instructors
mark students in off-campus classes compared with the way
these instructors grede their students on carpus. In those
cases where the marks tend to be higher off-canmpus, it is
often the result of more and better work and the greater ma-
turity of the off-campus students.

Z. There is a slight difference in the difficulty of
work off-carpus compared with similar work on campus. The
work off-campus is somewhat easier because the teachers are
rore sympathetic and certain facilities are lacking.

9. ¥any on-campus classes may be offered off-campus
as adequately as on-campus, and instructors are in favor of
and do modify the course content to meet the needs of the
students.

10. Testing, or evaluation of achievement, 13 about as
sdequate in off-campus classes as it is for om-campus classes.

11. Since marks in off-campus classes are the same or
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only somewhat higher for the same instructors on campus ;
the difficulty of work in off-campus classes is the same

or only somewhat easier than for similar work on campus;
courses may be offered off-campus as adequately as on cam-
pus; and since testing in off-campus classes 1s as adequate
a3 for on campus; perhaps an examination shouvld be made re-
garding the different kinds of credit offered on and off-
camrpus.

12. The requirements for gradustion from college for
teachers-in-service should be re-examined. Some of the re-
quired courses do not help the students in their teaching
situations and some students are prohibited from earning
college credit which will apply toward a higher teaching
certificate because of certaln college restrictions.

13. Instructors of off-campus college credit courses
are quite effective in helping students meet and solve some
of their teaching problems.

l14. There should be attempts made to improve the in-
struction in the off-campus college credit courses because
instruction in off-campus college credit classes 1s some-
times poor or unsatisfactory.

15. Off-campus college credit classes should be deslgn-
ed to be practical and to meet the curriculum and teaching
needs of the students. This is particularly desirable for
the students who are teachers in rural and elementary schools.

Consideration should be given to the feasibility of offering
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a greater variety and more practical classes off-campus to
meet the needs of these students.

16. Many off-campus college credit courses are prac-
tical and meeting the needs of the students.

17. Off-campus college credit course programs result
in changes, and new and different teaching techniques are
used by the students in their classrooms as a result of
these classes. They use more community resources and en-
courage more participation of their pupils in school plan-
ning. }Xany students, as teachers, use more dermocratic meth-
ods, have changed theilr basis for evaluating pupil progress,
and have changed thelr methods of reporting pupil progress
to the parents. They use new and different teaching materi-
als in their classrooms.

l. On the basis of the expressed reactions, some at-
tempts should be made to report the results of this study
to the students, teachers, and county superintendents of

schools who furnished the data for this study.

Implications for Further Research. The following ap-

proaches to problems of off-campus college credit programs
faced by college authorities would seem to offer areas in
which Purther research could be carried out profitably:

1. The results of this study showed certain compari-
sons of opinions regarding selected aspects of college

credit course work on campus and off campus. Opinions
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were expressed by some people in all three of the groups
surveyed 1in this study that differences in kinds of credit
issued by colleges should be reexamined. This would seem
worthy of investigation.

2. Another area which would seem to lend itself to
research would be an analysis of the values of college
credit by correspondence courses in relstion to in-service
training of rural and elementary teachers.

3. An attempt was made in this study to determine
what modifications if any were made in the teaching prac-
tices of students enrolled in off-campus college credit
courses as a result of these classes. Students, faculty,
and county superintendents of schools were of the opinion
that certain changes resulted. Tt appears desirable to
study further and rather intensively by case study, per-
haps, the changes which actually take place In the class-
rooms and the comrunities represented by studenté enrolled
in off-carmpus college credit courses.

4, A fourth area of research which has been implied
by the present study would be an investigation of training
programs for the preparation &nd in-service training of

college faculty members for teaching off-campus college

credit classes.




APPENDIX I
SECTION A

TABLE I

OFF-CAMPUS COLLEGE CREDIT COURSE ENROLLMENTS, FALL, '52
NUMBER OF QUESTIONNAIRES RETURNED AND NUMBER OF SAMPILES

CENTRAL MICHIGAN COLLEGE OF EDUCATION

—a——— ——
— N ———

Centers Enrollments Number Number of
Returned Samples

Alpena 71 52 5
Bad Axe 62 60 6
Bay Clty 59 34 3
Benzonia 33 19 2
Cadillac 43 40 4
Caro 77 68 7
Charlevoix 32 23 2
Cheboygan 37 6 1
Clare 4] 15 2
Evart 33 31 S
Gaylord 34 23 2
Gladwin 31 22 2
Ithaca 61 32 3
Midlend 35 34 3
Owosso 920 58 6
Rose City 41 21 2
Saginaw 70 45 b
St. Johns 50 42 4
Standish 51 41 4
Stanton 40 30 3 .
Tawas City 28 22 2
Traverse Clty 49 36 4

Totals 1068 754 75
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TABLE II
OFF-CANPUS COLIEGE CREDIT COURSE ENROLLMENTS, FALL, '52

NUMBER OF QUESTIONNAIRES RETURNED AND NUMBER OF SAMPLES
MICHIGAN STATE NORMAL COLLEGE

Centers j_j Enrollments Number Number of
Returned Samples

Adrian 67 22 2
Capac 37 20 2
Fenton 35 28 3
Flint 2285 21 9
Fowlerville 36 23 2
Genesee County 28
Heintzen School 59 14 1
Fowell 15 8 1
Jackson 117 54 5]
Jonesville 39 22 2
lensing 22 22 2
Lapeer 86 28 3
Monroe 74 28 3
Mt. Clemens 52 21 2
Pontiac 89 39 4
Port Huron 46 11 1
Sandusky 25 23 2
Washtenaw County 15 14 1l
Pinckney 22 18 2

Totals 1089 486 47
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TABLE III
OFF-CAMPUS COLLEGE CREDIT COURSE ENROLLMENTS, FALL, '52

NUMBER OF QUESTIONNATRES RETURNED AND NUMBER OF SAMPLES
NORTHERN MICHIGAN COLLEGE OF EDUCATION

— — —
———

Centers Enrollments Number Number of
Returned Samples

Gladstone 13 11 1
Hancock 20 ) 1
Iron Mountain 72 29 3
Ishpeming 11 10 1
Lt'Anse 17 13 2
Manistique 20 20 2
Newberry 17 17 2
Sault Ste. Marie 46 : 33 3
Stephenson 15 15 2

Totals 231 159 17
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TABLE IV
OFF~CAMPUS COLLEGE CREDIT COURSE ENRCLLMENTS, FALL, '52

NUMBER OF QUESTIONNATIRES RETURNED AND NUMBER OF SAMPLES
WESTERN MICHIGAN COLLEGE OF EDUCATION

Centers Enrollments Number Number of
Returned Samples

Battle Creek 19 16 2

12 4 1

82 72 7

Benton Harbor 19 17 2

36 16 2

Byron Center 13 10 1

Cassopolis 14 10 1

Centerville 33 26 3

Charlotte 56 27 3

Coldwater 31 27 3

Grand Haven 23 23 2
Grand Rapids 19

24 6 1

31 26 3

26 : 26 3

Hastings - 40 37 4

Homer 50 37 4

Kent City 53 49 5

16 12 1

Marshall 37 20 2

Muskegon : 25 24 2

16 13 1

36 22 2

38 27 3

Newaygo 23 23 2

Paw Paw 76 23 2

Richland 9 8 1

St. Joseph 30 13 2

Saranac 41 10 1

30 28 3

Shelby 16 10 1l

South Haven 35 24 2

Zeeland 39 27 3

Totals 1028 715 75
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SECTION B

TABLE V
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RETURNS OF FACULTY QUESTIONNAIRES
CENTRAL NICHIGAN COLLEGE OF EDUCATION

m—_—-——g

—T

Department Number of Semesters Taught
Returns Off Campus
Agriculture 1l 12
Art S 26-16~15=6-3
Biology 3 5-3=-2
English 9 40-12-10-8~5=5
4-3-3
Geography 1 8
Industrial Arts 4 33=14-1~1
Personnel S 22-5-4-3-2
Physical and Health
Education 4 12-10-6-1
Psychology and
Zducation 21 44-40-40-21-~18
16~-10-8=8~6-5~5
4eded3ad3~-2=]1~1-x
x
Social Science (4 40=12=9=9=5=1~1
Speech 3 1ll=-8=8
No Response
Total 63

x Number of semesters not reported in the returned

questionnaire.
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TABLE VI

RETURNS OF FACULTY QUESTIONNATIRES
MICHIGAN STATE NORMAL COLLEGE

X
Department Number of Semesters Taught
Returns Off Campus

Art 2 5«5
English 1 20
Extension 1l 10
Physical and Health

Education 1 4
Psychology and

Education 4 4ebad=]
Sccial Science 2 6=6
No Response S 30=~14~x

Total 14

x Number of semesters not reported in the returned
questionnaire.
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RETURNS OF FACULTY QUESTICNNATIRES

NORTHERN MICHIGAN COLLEGE OF EDUCATION

e et e e}
Number of

Department Semesters Taught
Returns Ooff Campus

Agriculture 2 6=3
English 2 4-1
Geography 1 5]
Mathematics 1 4
Musie 2 4-3
Psychology and

Education 4 12-12-8~5
Soclal Scilence 4 4-3-3-1
Speech 2 S=4
No Response 1l x

Total 19

X Number of semesters not reported in the returned

questionnaire.
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RETURNS OF FACULTY QUESTTONNAIRES

WESTERN MICHIGAN COLLEGE OF EDUCATION

I

Department Number of Semesters Taught
Returns Off Campus
Agriculture 1 8
Art 1l 6
Bilology 4 8elel-x
Business 2 l-x
English 7 33=25=16-12«12-1~x
Extension 1 S
Geography 4 37-30-10-4
Industrial Arts 2 8-6
Language 1 1
Library 1 5
Mathematics 1 1
Music 1l 5
Occupational Therapy b 2
Physical & Health Ed. 1 1
Physics 2 7-x
Psychology & Education 12 51-40-14-10-9-8
8=8e4~4=-3-1 :
Social Scilence 10 66=45=-40=-29=-28=16
15-12-9=-5
Speech 3 Tmb=2
Total 55

x ©Number of semesters not reported in the returned

questionnaire.
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APPENDIX TI

Dear Student:

The Divisions of Extension and Field Services of the four Michigan
Colleges of Education are anxious to improve their off-campus college
credit course programs. In order to help increase their effectiveness, will you
please give us your opinions on the following items. It is hoped that you will
tell how you feel about these off-campus classes on the basis of your total
experiences with such courses so that the evaluation will be as complete
as possible.

This questionnaire is being given to all the students who are enrolled in
off-campus college credit courses conducted by the Colleges of Education
in Michigan during the Fall 1952 semester.

Please feel free to comment about any or all phases of the off-campus
college credit course program. Your feelings and reactions are important
to the program and the study.

You may return this form to the instructors of your classes. They will
then return them to the Offices of Extension and Field Services on their cam-
puses. Your prompt reply will be sincerely appreciated. It is not necessary
to sign your name.

Thank you.

The Divisions of Exterision and Field Services

Central Michigan College of Education
Michigan State Normal College
Northern Michigan College of Education
Western Michigan College of Education




APPENDIX II

Student Questionnaire 155

PERSONAL INFORMATION

Off-campus center - . ___ - e e c e County - ___ .
DIRECTIONS: Place a check mark (v) on the line in the space which indicates the information about yourself.

v
EXAMPLE: Enrolled in off-campus class no yes
1. Age: ] I
under 21 21-24 2544 45.59 I 80-64 85 years
yvears years years years years or more
2. Marital status:
married single divorced or widowed
separated
1. Sex:
male female
4. Yoars of
teaching less than 1-4 514 15-24 25-29 30 years
experience: one year years years years years or more
1
5, Amount of t
college none leas than 30-59 60-89 90-119 Bachelors Masters
training: f 30 semester semester semester semester Degree Degree
" hours hours hours hours or more
6. Amount of ’
callege none leas than 30-59 60-89 90-119 Bachelors Masters
credit 30 semester semester sementer somester Degree Degree
earned on hours hours hours hours or more
a college
campus:
.? !
7. Amount of - T
college none ! less than 30-58 ! 60-89 90-119 Bachelors Masters
credit i 30 semester semester ‘ semester semester Degree Degree
earned in ; hours hours ! hours hours or more
off-campus
courses:
i {
8. Amount of } ‘
college none 1.7 8-15 16-22 23-30
correspondence ! semester semester semester gsemestar
credit: | hours hours hours hours
6 Type of l | | | | |
teaching County Special State 2-year 3-year Provi- Perma- Other
certificate Normal Limited Life Life sional nent {Specify)
now held:
OPINIONS

Each of the following questions asks for your opinion regarding some phase of off-campus college credit courses, or
Ym;r_olpinion regarding the influence of these courses on modifying your teaching practices. Please answer these questions
as falrly as you can.

A space for comments is provided after each question. If this space is not sufficient, use the back of this opinionnaire
or other sheets of paper, and number your comments to agree with the question.

DIRECTIONS: Place a check mark (V) on the line in the space which most nearly expresses your opinion regarding the
following questions.

10. To what extent do the instructors of off-campus classes help you meet and solve your teaching problems?

no help in little help help in some help ?reut help
solving in solving solving in solving n solving
problems problems problems problems problems

Comment:




11. Since taking off-campus classes, how hag your opinion and feeling changed about their values?
I | { |

much less ' loss o remained l

much more

more
favorable favorable 1 the same favorable favorable
l B

Comment:

12. How do yog think instructors mark (grade) students in off-campus classes, compared to the way they grade their students
on campus’

|
much somewhat same someswhat much
lower lowsr higher higher
than on than on than on than on
campus campus | campus campus

Comment:

13. How does the “difficulty” of work in off-campus classes compare to similar work on campus?

oft-campus off-campus same off-campus off-campus
classes classes classes classes
much easier somewhat somewhat much
easter harder harder

Comment:

14, How much more do you use community resources in your teaching as a result of having been enrolled in off-campus
classes?

much less I less [ no change r more much more
use use use use

Comment:

15. As a result of off-campus classes, have you encouraged greater participation of your students in school planning?

| | | l

much less [ leas r no change r more much more
participation participation participation participation

Comment:

16. Do you think that off-campus classes have more or less value to you than correspondence courses? (Answer only if you
have taken correspondence courses)

| l l I

off-campus off-campus same off-campus off-campus
classes classes value classes classes
much less loss more much more
valuable valuable valuable valuable

Comment:

17. What tda 7ynu think should be the maximum number of semester hours for which a teacher should be able to enroll each
semesier!

not more not more not more not more t
than 3 than 4 than § an 8 niet more
than ... resesossmenevmrn
(specity)

Comment:




Please answer each of the following questions as completely and as directly as possible. You may itemize if you desire:

18. What criticisms do you have of the off-campus college credit courses you have taken?

19. What defects have you observed in the off-campus college credit courses you have taken?

20. Illustrate from your experiences with off-campus college credit courses some of the positive values or strong points in
favor of such courses.

21. What improvements should be made to make off-campus courses more effective?

22, How should the off-campus course program be expanded or altered to be more effective?




23. I"fl a}é%l; have changed your teaching techniques and methods as a result of off-campus classes, what changes have vou

24, If 3:101‘1! have changed your method of evaluating pupil progress as a result of off-campus classes, what changes have you
maae

25. If you have changed your method of reporting to the parents of your students as a result of off-campus classes, what
changes have you made?

96. If new and different teaching materials are used in your teaching as a result of off-campus classes, please list the changes.

27. Would you like a report on the results of this study?

no | yes

Comment:




APPENDIX IT

Dear Faculty Member:

The Divisions of -Extension and Field Services of the four Michigan
Colleges of Education are anxious to improve their off-campus college
credit course programs. In order to help increase their effectiveness, will you
please give us your opinions on the following items? It is hoped that you
will tell how you feel about these off-campus classes on the basis of your
total experiences with such courses so that the evaluation will be as complete
as possible.

This questionnaire is being sent to all the faculty members of the de-
partments usually engaged in teaching off-campus college credit courses.
If you have never taught a class off-campus, we would still like to receive
your report.

 Please feel free to comment about any or all phases of the off-campus
college credit course program. Your feelings and reactions are important
to the program and the study.

You may return this form by campus mail to the Division of Extension
and Field Services office. Your prompt reply will be sincerely appreciated.
It is not necessary to sign your name.

Thank you.

The Divisions of Extension and Field Services

Central Michigan College of Education
Michigan State Normal College
Northern Michigan College of Education
Western Michigan College of Education
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Faculty Questionnaire

Department

Approximate number of semesters you have
taught off-campus college credit courses e

1. When college courses are taught off-campus, should the off-campus college credit courses be altered in
approach to content in order to meet the needs of the students involved? Explain.

content an

2. What defects or weaknesses have you observed in the off-campus college credit courses you have taught?

3. What changes or improvements should be made to make off-campus college credit courses more effective?

4. What positive values or strong points- have you observed in the off-campus college credit courses you have taught?

5. {ndxcate how or in what ways the off-campus college credit course program should be expanded to become more effev-
ive




8. For the courses in your department, do you feel that these offerings may be given off-campus as adequately as on
campus? Explain.

7 From your standpoint, do you feel that testing, or evaluation of achievement, of off-campus courses is as adequate as
for on campus courses?

%. How do you modify methods of teaching and materials for off-campus college credit courses?

9. Please add any additional comments you may wish to make regarding the off-campus college credit course program.




10.

11.

12.

13.

14.

15.

Directions: Place a check mark (v) on the line in the space which most nearly expresses your opinion regarding
following questions. - i

Since you have taught off-campus classes, how has your opinion and feeling changed about their values?
much less loss remained more much more
favorable favorable the same favorable favorable
Comment:
How do you think instructors generally mark (grade) students in off-campus classes, compared to the way they gr;
students on campus?
I l !
much somewhat same somewhat ! much
lower lower higher higher
than on than on . - than on - than on
campus campus I campus campus
Comment:
How does the “difficulty” of work in off-campus classes compare to similar work on campus?
off-campus off-campus same \ off<campus 1 off-campus
classes classes ! classes classes
much easier somewhat ' somewhat much harder
easfer harder
Comment:
Do you think that off-campus classes have more or less value to the student than correspondence courses?
off-campus off-campus same value off-campus off-campus
classes classes classes classes
much less less more much more
valuable valuable \ valuable valuable
Comment:
What do you think should be the maximum numbear of semester hours for which a teacher, as a student in off-camp
classes, should be able to enroll each semester?
|
| | | |
not more not more not more ‘not more not more
than 3 than 4 than S I than 6
| ' than  .ceeecccreeneee
(specity)
Comment:

Would you like a report on the results of this study?

|

no | yes




APPENDIX II

Dear County Superintendent:

The Divisions of Extension and Field Services of the four Michigan
Colleges of Education are anxious to improve their off-campus college
credit course programs. In order to help increase their effectiveness, will you
please give us your opinions on the following items? It is hoped that you
will tell how you feel about these off-campus classes on the basis of your
total-experiences with such courses so that-the evaluation will be as complete
as possible.

This questionnaire is being sent to all the county superintendents in
the state.

Please feel free to comment about any or all phases of the off-campus
college credit course program. Your feelings and reactions are important to
the program and the study.

You may return this form to the Division of Extension and Field Services
office. Your prompt reply will be sincerely appreciated. It is not necessary
to sign your name.

Thank you.

The Divisions of Extension and Field Services

Central Michigan College of Education
Michigan State Normal College
Northern Michigan College of Education
Western Michigan College of Education
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County Superintendents Questionnaire

1. How are the off-campus college credit courses which are offered meeting the needs of teachers in your area?

——e

area?

3. What changes or improvements should be made to make off-campus college credit courses more effective?

4. What positive values or strong points have you observed in the off-campus college credit courses which have b
taught in your area?




5. Indicate how or in what ways the off-campus college credit course program shouid be expanded to become more effec-
tive.

6. What are some of the real problems that you face that may be alleviated by off-campus college credit courses?

7. Please add any additional comments you may wish to make regarding the off-campus college credit course program.




10.

11.

12,

13.

‘Directions: Place a check mark (/) on the line in the space which most nearly expresses your opinion regardin

following questions,

Slince oilf-ca;\’mpus college credit courses have been taught in your area, how has your opinion and feeling changed
their value?

much less less I remained , more l much more
favorable favorable the same favorable favorable
Comment: w

How do you think instructors generally mark (grade) students in off-campus classes, compared to the way they ¢
students on campus?
| l |

much | somewhat - same somewhat : much
lower lower ' higher : higher
than on than on ! than on : than on
campus campus ) campus campus

Comment:

How does the “difficulty” of work in off-campus classes compare to similar work on campus?

| [

i
oft-campus | off-campus | same | off-campus off-campus
classes | classes L classes classes
much : somewhat i somewhat much
easier : easier ' arder ‘ harder

Comment:

Do you think that off-campus classes have more or less value to the student than correspondence courses?

| | 1

]
|
off-campus off-campus aame [ off-campus .[ off-campus
classes classes value classes . classes
much less less l more much more
valuable valuable J valuable valuable

Comment:

What do you think should be the maximum number of semester hours for which a teacher, as a student in off-cam
classes, should be able to enroll each semester?

1 | ' {
i I - H
not more ]I not more \ not more ; not more not more
than 8 : than 4 than S than 6 ! h
than  .eivreennee -

(specify)

Comment:

Would you like a report on the results of this study?

|

no | yes
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Figure 1. Counties Assigned to the Four Michigan
Colleges of Eduvcation.
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APPENDIX IV

(Copy of directions sent to the instructors

of off-campus college credit courses)

'TO THE FACULTY OF OFF-CAMPUS CLASSES:

Enclosed in this envelope 1s one information sheet
and one questionnaire form for each of the students in
your off-campus class. W1ll you please paas these out
at the next meeting; have them either complete the form
during the session or some time before the next meet-
ing; and return them to the Extension and Fleld Services

Office.

Your assistance will be greatly apvreclated.

Thank you.
The Offices of Extension and Fileld Services

Central Michigan College of Educatlon

Michigan State Normal College

Northern Michigan College of Education
Western Michigan College of Education
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