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Ray Thompson

This study was an effort to gather information re-
lative to the presgent status of courseea for training
coungelors in the atete supported Negro colleges and
univerglties in the stetes with dual educstionsl systems;
to liet the courses thet offered and pronosed for offering
which might prove to be suitsble for hackground and pro-
fesslonel counselor treaining courses; to determine the
eéssentiel kinds of services school sdminlstretors feel
guldance v.orkers should be competent to offer; to brlng
together the findinge of the study snd some of the mos$
accented generrlizations and congepts desling with ocoun-
selor preperation; snd then gsynthesize the findings of the
etudy wlth the generalizations end concepts in order to
meke suggested recomnendations to feclillrtete the setting
up ol counselor-training nrogrrms in the stste sunnorted
Negro colleges and universities thst were studlied.

The vwriter used personal interviews, examined college
catalogues, snd melled out questionnaires to gather the
deta reported in this study.

A guestionnalire was meiled to 2 seleot group of
public school sdministrrtors in the seventeen atestes

having dusl eduoational esystems. These administrators
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had been recommended by thelr state denartments of edu-
cation as heing competent to list the student npersonnel
and guldance needs of boys #znd girls in their particuler
stetes. The recommendrtions stated, further, that they
were capable of giving competent opinlons ss to whether
the strte suprorted Negro colleges &nd universities vere
nroviding the kind of trsining needed by ocounselors vho
would be able to serve the needs of hoys and girls.

Informetion concerning the status of counselor-
treining in the thirty strte suprorted Negro colleges
and univerglitles studlied wes gathered from esch inpti-
tution. This inform-tion wss oomnared with the informa-
tion collected from the school sdministrstors and with
the suggestions for counselor-trzining in the National
Vocetlonal Guidenoe fesocletion nublication on Counselor
Preperstion.l

The following conclusions seem to be tengble:

1. The guidance needs o0f nunpils residing in the
stetes with dusl educstional systems sre basiocally the
seme &8 those pupila residing elsevhere,

2. Pudblioc sahool edministrectors, state guldance
offlolals, and college officisls included in this study

seen to be avere of the need for trained guldsnoe workers.
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3. Provisions made for training sohool-counselors
in the thirty institutions of higher leerning dlscussed
in thils etudy sre generelly insdecuste,

Lk, The public school administrstors included in
thls study seem to feel ocounselorse should have brosd
trelnling in guldsnce as & base, sand specific enough
treining in the study of humen growth snd sd justment
thet 1t wlll be noarlble to understr-nd individusl prob-
lems £nd thelr many ramifications in our social setting.

5. The sohool ocouns=2lor deszcribed by the resnond-
ing sahool administrrtors seem to be g2 generel guildanae
worker, a coordinator of school guidsnees servioces, e
helning a2rm to nunils snd steff, sand s technlclan in
the use o the most commonly used guldanoe toole end
skilla,.

6. The extent to which counselor-trzining ven-
tures rere inltisted and succeed in the vesrious colleges
end unlversitles studied seem to be relsted to the cer-

tilication requirements of the verious stetes,

1233&&:&;_21%31@. New York, Netional Vooe-
tionsl Guidenoe Assooletion, 1349,
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CHAPTER I

INTRODUCTION
The meny studies that have been mede of in-school
end out-of-sgchool youth have tended to show boys and
girls need many individuelized and group services which
the schools are falling to provide. A classic among such

studles 1is Bell‘sl, Youth Tell Their Story. Puplls need

asslstance with their efforts to make wlse cholces and
optimum adjJustment. Services to purlls must include help

in heelth, soclal, emotional, educational and occupational
erees. Individualized and group services can be given, but
they cen be provided best by those persone having the train-
ing, skllls and cheracterlstics which the Job demands. In
thls study an effort hes been made to define the skllls snd
characteristics needed.

Most of the guldance studles reported in the litera-
ture deal with the orgsnization and administration of gui-
dence services. These studies suggest how guidence services
can be offered ot every school level and ways of refining
the various techniques used. In surveying the litersture
the writer hes not been sble to find a single study dealing
with the avellablllity or non-svallability of guldance

1
Howard Bell, Youth Tell Their Story, Washington, D. C.
The Americsan Council on Education, 1938, ’ ’




2
treining for those persons greduesting from the state sup-
ported Negro colleges and universities. Nor has there been
any sttempt to clerify the kind of training needed; but, 1t
18 the graduates from these schools who work with the major-

1ty of the Negro puplls.
Statement of the Problem

This study was an effort to gather information rela-
tive to the present status of coursee for treining counse-
lors in the state supnorted Negro colleges and universitles
in the stetes with dual educstional syetems; to list the
courses that are offered end proposed for offering which
might prove to be sultaeble for beckground and professional
counselor treining courseeg; to determine the essential kinds
of services school administrstors feel guidsnce workers should
be competent to offer; to bring together the findinge of the
study and some of the most accepted generalizetions and con-
cepts dealling with counselor preparation; and then synthe-
8lze the findings of the study with the generalizestions and
conceptes 1ln order to make suggested recommendations to facil-
1tate the setting up of counselor-treining programs in the
state supported Negro colleges and universitlies that were
studied. It was felt that counselor-trsining programs based
on the compiletion of responses to the questionnsire used in

the study would prepsre workers to satisfy the needs suggested

by the public school administrstors sampled.



Background and Need for the Study

Guidance services ere needed most 1n a socliety where
people are able to make cholces after having the opportu-
nity to consider many slternatives. A few years ego most
Negro boys and girls grew up in the midst of ignoreance and
poverty. They gave little thought to anything beyond earn-
ing e meager living by doing the meniel tasks that had been
designated ss “Negro' jobs. Living this kind of life there
was llttle need for guldasnce services as they are known now.
The lebor shortage precipiteted by World Were I and 1I, plus
the perslstent efforts of democratic fronts have brought about
e chenge in thils matter.

Negro boys and girls have been permitted to look be-
yond the horizon and view the green and fertile flelds of
democracy ln which educetional, occupational and socisal
opnortunities abound. This new look, which brought oppor-
tunity, elso brought frustreting clrcumstences. It was
learned thet one imbued with the idea of higher educetion
may find most of the avenuees to higher educstion closed;
the treditlons of equality and inherent worth of the in-
dividual do not apply to all people alike; end training for
a skilled or professional occupstion does not guarantee entry.

In splte of the limitetions which still exist, Negro
youths eﬁjoy & greater opportunity then ever before and,
therefore, need the kind of services thet many feel can

only be offered through orgenized progrsms of guidesnce ser-




vices. The personnel needed to offer these services 1is

not oresently avalleble but should be trsined. "Where

will they be tralned?" This seemed & loglcsl cuestion to
reilse 2% this point. In light of the slowness with which
liezroes have been admitted to stete supported white lnstitu-
tions it eppeers that for somé time yet 1t will be necessary
to look to the state supported Negro institutions for train-
ing.

The vast me jority of Negro teachere are trained and
emnloyed in the states where the major portion of the Negro
ponuletion lives. In 1940 there were 56,875 Negro teachers
employed in the southern states.2 This figure represents
90 percent of the 63,0397 Negro teachers employed in the
United States 2t thlis time. The me jority or these teachers
were treined in the states with dual educationel systems.

It is imreretive that date be readily aveileble on
the present efforts being mede in Negro colleges and uni-
versities to orevare individuels who will be competent to
offer the guldsance services which boys and girls need. 1In
recognition of the fact thet this need does exlst, the
Southern Regionsl Conference of State Supervisors of Guid-

ance Services end Counselor-Trainers pessed a resolution,

2 Sixteenth Censuc of the United States, Lsbor Force,
Parts 2, 3, U4 and 5.




That conferees individuslly and as a group sccept

thelr responsibllity to implement to the best of

thelr ability State plens to provide for adequate

counselor training for Negroes.
The resolution was revorted in e summery of the Proceedings
of the Conference.>

A search of the literature did not reveal a single
study thet would provide the date whilich was sought in the
present study, and yet; this dets was imperative because
only efter the exlsting condltions were known was it pos-
sible to advance proposals for making desired improvements.

Manley4 and Himes’ have pointed out the need for for-
malized counselor tralning programs in the Negro Colleges.
In thelr surveys only ebout one-tenth of the schools re-
ported having guldance workers or special guldence classes
and services, and two-thirds of the teachers in these schools
never had & course in guldance. Many of thos2 who reported
having taken courses in guidaesnce included thelr orientation
and other undergraduste guidence courses. It seemed that

these findings tended to show further evidence of the need

for the data reported in this study.

3 Summary of the Proceedings of the Southern Regionel
Conference of State Supervisors of Guidance Services snd
Counselor Trainers, Little Rock, Ark., Nov. 14-17, 1949,

b A, E, Manley and J. S. Himes, "Guidance in Negro
Secondary Schools in the Southesstern Region", The Journsl
of Negro Educetion, Vol. XVII, No. 2, Spring, 1948.

5J. 8. Himes and A. E. Manley, "“Guidsnce: A Criticsl
Problem in Negro Secondery Education", School Review, Vol.
LVI, No. 4, pp. 219-222, April, 1348.




Definitions of Terms

Coungelor. The term was used in i1ts broadest sense
snd was used for lack of a better term. The recent Nationsal
Vocational Guidance Assoclation report on Jjodb tltles6 and
responsibilities serves to 1llustrate the difficulty in-
volved in trying to find a sultable term to describe guld-
ance workers. The term as used in this study may be applied
to any student personnel workers such as the counselor, teach-
er—counselor, boys' advisor, glrls'! advieor, vocational coun-
selor, plecement counselor, etc.

Counselor training. The academic credlt carrying

courses in the colleges znd universities included in this
study that have as thelr prime objectives the development
of persons with the chsracteristices and skills necessary
to carry on an organized progrem of guldence services.

State supported Negro colleges end universitlies. The

Tfour-yeer colleges and universities thet have been set a-
slde by state laws as institutions of higher learning for
tralning Negroes and which are suprnorted by stete funds.

State with dual educational systemg. The seventeen

Southern States wlith segregated school systems based on

state laws.

6 "Job Analyses of Educational Personnel Workers",

Occupations, Vol. XXX, No. 1, Part II: Special Report,
Oct., 1951.




Scope #nd Limitetions

This study included all of the four yeer state sup-
norted Negro colleges snd universities in the states with
duel educetlional systems. Thus, thirty colleges end uni-
versities in seventeen states were included. The guldence
training survey included 211 of the identified course titles,
reported in the cstalogues of the verious schools, and vhich
seem to heve g8 theilr primary nuroose the eaulvning of teach-
ers end counselors with the training, skills end cherascter-
istlcs needed to offer a progrem of guldance services,

With the exceptlon of Deleswere, ten public school
edministretors from these seventeen stotes were agsked to
ldentlify the guldence needs of boys &nd girls within their
respectlve states. The slze of Delaware mede it desirable
U0 conslder 1t o8 & special case even though 1t had a dual
educetionel system. The smsll Negro populatlon wes not
large enough to nrovide data from five esdministrators.

This study was of & quantitetive rather than of & queli-
tative nature and there were certain limitations due to the
use of the cuestlonnaire method of gethering deta. Efforts
were mede to develop é rellisble end valid guestionneire,
but the writer could not fully contrecl the resvyondents an-
swers to the questionnaire. If the respondents filled them

cut with hest e#nd cerelessnesg then the relisbllity end




8
velidity of the instrument was probably impeired. A further
limitetlon of the study grew out of the fact thet a highly
selectlive sampling of public school administrators was used,
and the statlstics applicable to random sampling could not
be legitimetely applied to this study.

The writer also used the personsl Anterview technique
in gathering some of the data reported in this study, and
also made use of catalogue announcements from the colleges
and universities. These interviews were not standardized
and the findlings of the study are also dependent ﬁpon the

reliabllity of the data reported in the varlous catalogues.
Procedures and Techniques

The writer used personsl interviews, examined college
catalogues, end maliled out questionnaires to gather the
data reported in this study.

A gquestionneire was mailed to the select group of
public school administretors sempled in this study. The
writer felt that one way of determining the kind of training
experliences counselors should have would be to define the
needs they are to serve, and the questlonnalre used was con-
structed with this purpose in mind.7

It was felt that such a questionnaire would permit the

respondents to identify the characteristics and skills that

7 See Appendix B: printed questlionnaire.
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are esgentiel for meeting the guldence needs of boys end
girle. When the plan was first proposed two questionnalres
were envisioned; the first was to answer the question, "What
are the guldance services needed by the boys and girls 1in
your state?'! The second questionnailre was to be used for
ascertaining whether the edministrators felt the tralning
institutions were preparing people to render the services
needed. A detealled. 1list of l1tems wes prepared which the
writer felt would serve this purpose.

Three major considerations served as guides when the
Job of selecting items was undertaken: (1) Some of the
needs of puplls es reported in the 11terature;8 (2) The
Netional Vocational Guidance Assoclation publication on
counselor preparation;? and (3) The seven major guidance

gservices suggested by Erickson,0

8 Some books on the needs and problems of youths:
Howeard Bell, loc. cit.; Harold Dillon, "Early School Leavers:
A Me jor Educational Problem," Netional Child Lsbor Committee,
New York, 1949; R. E., Eckert and T. O. Marehell, "When Youth
Leave School," The Regente Inquiry, New York, McGraw-Hill
Book Compeny, Inc., 1939& Ira D. Reid, "In a Minor Key: Negro

Youth in Story and Fact,” Americsn Council on Education, Wash-
lngton, D. C., 1340.

9 Counselor Pre aration, Washington, D. C., Natlional
Vocational Guidance Essociation, 1949,

10 c1irrora E. Erickson, A Practicsl Hendbook for School
Counselors, New York, The Ronald Prees, 1349, p. 4.
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The first dreft of items for the questionnalre rep-
resented & compllation from these three sources, additional
items were gathered as & result of discussion with staff
members, wlth students in the doctoral seminer, eand from
the Federsal Security Adminlstretlion publicetion on counsel-
ing competenciee.11 The War Manpower Commission's report
on counselor training was also used as a source for obtain-
ing items.lz
After the 1items were combined from each of the sources
mentloned ebove the questionneire had become so long that
the original idea of using two gquestlionnaires was discerded
end the use of & single questionnaire with two columns was
decided upon.13 In column one the administrstor was to in-
dlcate whether he felt a given cheracterlistic or sklll was
needed by the counselors serving the needs of puplle in his
stete. Column two wee to be used to indicete whether the
Negro colleges or universitles in the state were offering
the kind of treining needed to provide counselors capable
of rendering the services desired. A questionnalre of this.

nature would have forced a yes or no response and it was felt

11 Counselor Competences Ain Counseling Techniques,
Washington, D. C., Federel Security Agency, Miscellaneous

Bulletin 3314, Nos. 3, 4, and 5, 1349,

12 ywap Manpower Commission, Bureau of Training, ZIhe
Treining of Vocationel Counselors, Weshington, D. C., 1944,

13 see Appendix B: second trisl questionnalre.
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thie would be undeslrable. This concluslion was reasched sfter
exemining the questionnaire closely and realizing one in-
dividual could hardly be expected to possess all the character-
istics and skllls listed, but one person might possess many
of them to some degree. The blaenks in column one were then
replaced with three letters: E, H, 2nd N which were to be -
used to lndlcate the degree to whilch & characteristic or sklll
should be possessed. With thls reflinement, the questionneire .
was submlitted to a group of graduste studentes in guldance snd
to seversl sgteff members fbf fufther critioisms.lu

There were three ma jor criticisms which had to be rec-
tiflied: (1) some of the items were obviously embigious,
(2) some of the items apveared to be repetitious, and (3) there
wag no opportunlty for a respondent to indicate the leck of
knowledge 1if he was not certein of the meening of e partic-
ular cheracteristic or skill. The first two criticisms were
corrected by rewording and eliminesting items, and the second
by adding the letter "D" to column one to be used for indi-
cating a lack of knowledge.

The questionnaire15 was then administered to a group
of graduate students enrolled in the Michigan State College
1951 summer school guidence work shop. Orel and written

comments from this group 1lndlcated thet after the eliminea-

14 see Appendix B: +third trial questionnaire.
15 see Appendix B: fourth trial questionnaire.
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tion of two repetltious i1tems and one mispelled word, the
list should be satisfactory for the purpose for which 1t
wag devised, A tsbulation of the responses of thls group
to each item indicated consistent agreement on the various
items. The corrections were made and the gquestionnelire was
printed in its final form.16

The guestionnelre wae malled to public school adminis-
trators in each state included in the study. The reclp-
lents of the questlonnaire in each state were public eschool
administretors who had been recommended by thelr state de-
nartments of education. Letters had been mailed to State
Directors of Negro Education in each state with a request
for the names of at least ten Negro public school adminis-
trators most competent to list the student personnel end
guidsnce needs that should be met by school counselors in
their state.l?

The retionale behind esking the etete supervisor for
8. select list of sdministratore was the bellief thet the
supervisor was in the best position to observe and know the
qualifications of the administretors. The administrators
were consldered es a penel of judges, snd for this study
the opinions of men who had broad vision and a ststewide

perspective were needed. The writer felt the one best

16 See Appendix B: printed form of questionnaire.

17 see Appendlix A: letter to Stete Supervisors.
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source for securing the names of these persons in eech state
was the State Supervisor of Negro Education. It was felt thet
findings &nd conclusions should be based on the opinions of
people so selected, l.e., administrators who had been nominated
‘by their stete departments of education as beilng the persons
riost aqualified to know the needs to be served by counselors who
may be trained in the schools that were studied.

Catalogue announcements served as the primery source of
the addlitlonal data that were collected about the colleges and
universities. In some instences data were collected by visiting
the college ceampuses personally and conferring with the proper
officlals. Of the thirty colleges and universlties reported in
thls study only ten offer work leading to the Master's degree.18
The undergraduate schools were included because the writer felt
something must be known about these lnstitutlons because 1t secems
desirable to promqte the student peirsonnel point of view as far
8 posslble at the undergraduste level until the necessary pro-
fesslonal tralning st the greduste level 1s made more easily
avellable. In regards to guldance training st the undergraduate
level the Netional Vocational Guidance publication states:yd

Qualified undergraduates may be permitted to take
certaln professlonal courses 1n this ares....stu-

18 See Appendix U for list of colleges and universities
included in the study.

19 Gounselor Preperetion, New York, Netional Vocational
Guildance Assoclation, 13949,
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dents should possess a broad liberal educatlon

wlth necessary basic training in such flelds as

labor, economies, psychology, soclology, end ste-

tistics...the emphasis upon counseling as a grad-

uate field of study does not preclude the desir-

ebility of incorporating certaln elements of

counselor preparation in the progrem of under-

graduates,

It seems desirable to offer the major portlon of pro-
fesslonal trailning in guildance at the graduate level. But,
there are possibly two good reasons for offering some of the
courses et the undergraduate level: (1) in schools where
there are no trained counselors there 1s a definite need for
teachers who have at lesst been orienteted to the student
personnel point of view, and (2) schools having counselors
can offer better progrems of guldsnce services when teachers

are prepared, by training, to contribute to the program.
Plan of the 8tudy

In addition to the firet chapter, the study was ar-
ranged 1ln five additlonal chapters. In Chapter II is given
a review of the pertinent data releted to the study. The
literature reviewed fell under one or more of the followling
headings: (1) Higher education for Negroes, (2)'Pfob1ems
end needs are baslcally the seme, (3) There is a need for
counselors, (4) Some gulding principles for guldance workers,
(5) Tools eand techniques used, and (6) Preparation of guld-
ance workers.

Chapter IIl1 describes the counselor in terms of the

characteristics which the responding administrators feel
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are essentlal for serving the needs of boys and girls 1in
the states with dual educatlional systems.

The fourth chapter is & continuation of the analysls
of the questionnaire mailed to the public school adminis-
trators. It deals with the skllls which the respondents
consldered essential for gulidance workers.

The course offerings of the varilous colleges are re-
ported in Chapter V, end an analytilcal statement 1s given
for each stété.‘

Chapter VI is the final chapter. In Chapter VI 1is
glven a summary of the study, the conclusilons drawn, and
some suggestions for further study.

The bibliography and the appendixes completed the final

errangement of the study.




CHAPTER II
REVIEW OF PERTINENT LITERATURE

This study did not represent the first attempt to deal
with higher and professional education for Negroes. Many
people have recognized the need to give speclial attentlon
to some of the problems involved. The Negro colleges play
an importent part in the Americsn Educatlonal System and
must, likewilse, play an limportent part in the tralning of
school counselors. Petterson in & letter pointed out cleer-
ly the important role of the Negro Gollege:1

The fact that roughly 75 percent of Negro youth

recelving a college education get such an educatlon

from colleges for Negroes exclusively or primarily
indlcates that it is impossible to overestimate the
importent role which these institutions must play

now and in the future in preparing youth to meet thelr

full responsibilities of citizenshlp and development

of the sort of technlcel competence needed in order

thet they may take their places in a gresat industrious
civilizetion.

Higher Educaetion for Negroes

Thompson in expleining the purpose of & speclal yearbook

on Negro Hlgher Education etqted:z

It has been the purpose of this yearbook to make a
falrly comparative survey of the provision of higher

1 p, D. Patterson, "A Letter to the Journal", Negro
College Quarterly, Vol. 4, No. 1, Maroh, 1946, p. u40.

2 Charles H. Thompson, “Negro Higher Education in the
United States®, Journal of Negro Education, Vol. 17, No. 3,
Summer, 1948, p. 2.




17?7
and professional educationel opportunities in the
segregated Negro colleges end universities in the
seventeen states where separate schools for the
races are prescribed by lew. Fully 80 percent of
21l the Negroes who ettend higher and professionsl
institutions are registered 1n the separate Negro
Higher Institutions in these seventeen states. Ac-
cordingly, & survey of the provisions offéered by
these instltutions constitutes for prectical pur-
poseg an indlcetion of the genersl stetus of higher

and professional educsation for Negroes in the country
ag & wvhole.

A report 1s given in thls yearbook on the status of
higher and professlional educstion for Negroes in each of the
seventeen southern states; but, there is no speclal refer-
ence relative to the training opportunities for schobl coun-
selors. The yearbook brings 1nto'sharp foocus one of the big
problems that must be faced when any progrem involving grad-
uate tralning for Negroes ies considered. Thlis problem 1s
the reletively smell number of colleges which offer graduste
courses as was pointed out in Chapter I. Only ten of the
colleges consildered in thie study offer graduate treining
eand these schools are located in elght ststes; Alebame,
Florida, Missouri, North Carolins, South Cerolina, Texes,
Tennessee and Virginlie. North Carolina hags two schools
offering graduate training asnd there are two such schools
in the state of Texas. One of the schools in Georgla may
soon be added to this list. Presently none of the publiocly
supported colleges 1n Georgle have offered greduste trelning
for Negroes. Fort Valley State College has been authorized

to offer suoh courses in the flelde of Agriculture, Home

Economiocs end Education.
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Problems and Needs are Basically the Same

The literature to be reviewed was not limited to that
which had been written by or ebout Negroes, because, as in
the words of Boykin thelr problems ere basically the same
a8 those faclng other people.-

In a general way the problems of Negro youth are
similer to those facing sny other raciel group...Negro
students should receive guidence in planning thelr
courses, suggestions of appropriete contacts 1in the
world of work help them to evold experlences that
might prove to be too dlscoursging, and dropping in-
cldental suggestions to stimulate independent thought
would help the Negro students develop initiestive and
independence of action that will eventually lead to
self guildance.

In the same vein Williame has etated:u

There is no need for speclal information in coun-
seling Negroes, there 1s need for the kind of data
whloch offers insight into behavior, drives, and motiva-
tions. 8uch data, however, are needed about any end
all 1ndividuals during a counseling process. The basiec
prrinciples, which need emphaesls and re-emphesis, 1s that
all the psychological prineciples involved in personallty
development and edjustment of white youth and adults are

operative in personzlity frustrations of Negro youths
and zdults.

Psychologist recognize certsin basic needs of all
people in our culture: the need for securlty, recogni-
tlion end status, group acceptance, successful experiences,
opportunity for achievement. The Negro hae these same
baslc needs. Almost all individuels have some frustra-

tlons, defeats, and resulting conflicte in trying to
satlafy these needs. -

3 Leander L. Boykin, "How Can We Improve the Vocational

Education and Guidasnce of Negro Youth', Occupations, Vol. 26,
No. 30, December, 1947, p. 165.

L
Claire T. Willjlams, "Speciel Considerations in Counsel-
ing," The Journal of ducétignal Soclolqu,a ol, 2%, May, 1349,

p. 608, .‘
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There 18 & Need for Counselors

The writer wanted to point out some of the reports whioch
deal with the needs and problems of puplls. It wes felt a
review of these studles would serve as a means of deflnltely
indicating the necessglity of training counselors qualified to
help satisfy the problems and needs of youths.

Smith has reported that the concerns and needs of puplls
may be determined by a study of their wishes whiech, he sald,
ere lergely socielly determined.?

Environment plays a great part in determining the
nature and extent of adolescents' concerns. It is sefe,
therefore, to conclude that the concerns of youth are ac-
quired. They eore largely soclal learnings. Ideals, hopes,
wilshes, interests, and attltudes are plcked up through
membership in neilghborhood, a femily, & group. In other
vwords, they ere class teachlings.

In another etudy Smith discussed the interrelationship
of occupational goals, social adjustment end soclial class
rosltion of urban Negro high school eeniors.6

It has been suggested that most, 1if not all, of the major

problems of youths cen be grouped under one or more of the

following eight categories: (1) adolescent growth and develop-

5 BenjJamin F. Smith“ “Wishes of Negro High School Seniors

and Soclal Cless Status,” Journal of Educational Sociology,
Vol. 25, No. 8, April, 1952, P, 7L,

6 A Critical Anelysls of the Relatlonship Between
Occupational Goals, Social Adjustment end Social Status of High
School Senlors in Urban Negro High Schools 1n Two States," Un-

published Doctoral Thesig, New York University, School of Educa-
tion, 1951.
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ment, (2) education, (3) occupation, (4) leisure time, (5)
marriage and femily, (6) health and fitness, (7) delinquency
end orime, and (8) citlizenship.’

One readlly recognlizes the great demand that 1s being
made on schools for lmproved guldence services 1in stetements
typlified by Warters when she etated:8

Modern 1life 1s creating new problems of physlcal and

mental health. It is making much greater demands upon

the individual's emotlons.

In a study of the problems snd needs of-Négro youth,
Diggs9 pointed out five determinants of soclal malad Justment:
(1) disorganizetion of family life, (2) sbeence of community
controle, (3) lack of supervised recreation, (4) inferior home
condifibns, end (5) social end economic disadvantages.

There are at least six claassicel research studies dealing
with the‘problems and needs of youth; Each of them point out
clearly the fact that our schools must assume more responsi-
bllity for preparing youths who can keep pace with our dynamic
soclety. Bell10 in a comprehenslive study of young people in

Maryland reports what they believe thelr problems to be.

7 M, M. Chambers, Youth and the Future, Washlngﬁon, D. C.,
American Council on Educstlon, 1942, Part 1I.

8 Jene Waerters, High School Personnel Work
£ Today, New York
MeGraw-H11l1l Book Goﬁpany, 1946, p. 7. ’

9 Mary H. Diggs, "“The Problems end Needs of Negro Youth
as Revealed by Delinquency and Crime Statistics," Jdtirnal of
Negro Education, Vol. 9, 1940, pp. 311-320.

0
19 H. M. Bell, op. cit.
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Alk.en11 in a report for the Progressive Education Assoclatlon
pointe out the possibllities of providing more effectlive pro-
grams through experimentation. Dillonl? studied 1,300 drop-
outs and mentioned a number of problems which he feels can be
partially solved by improved services in the schools. The New
York State Regentel3 inquiry covering some 20,000 cases gather-
ed data on the characteristics and needs of school leavers 1in
an effort to make svallable information that might be used in
planning school programs. Pacelu in his study dealt with an
older group than did the other authors mentioned here, but his
findings pointed out implicaetionsa for educational planning that
must be the concern of educators if the present complacency now
abounding 1s to be overcome.

Gheney15 had senlors in 120 Montana high schools to list
their beliefs as to what would be thelr greatest problems after

leaving high school. Problems involving vocational adjustment,

merriasge, and getting eslong with other people were listed most
frequently by this group.

11 w. M. Aiken, The Story of the Eiﬁgt Year Study: With
gonglusions and RecémmendationsT“New ork, Harper Brothers, lnc,
943,

12 H, J. Dillon, Early School lLeavers, New York, National
Child Lebor Commlittee, 1959, 94 pages.

13 R. E. Ekert and T. 0. Marshall, When Youth Leave School,
New York, McGraw-Hi1ll, 1938.

1% Robert C. Pace, They Went to College: A Study of 951
Former Universgity Students, Minneapolis, The University of
Minnesota Press, 1941, 148 pages.

15 Pruman Chene "A Method of Identifying Problemg of
High School Students:{' Occupations, Vol, 273,’ grch, 195<, p. 387..
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Some Guiding Principles for Guidance Workers

Some Justification for the treining of guildance workers
wae established in the preceding section by pointing out a few
of the many problems, needs and charsoteristics of puplls. The
literature reviewed in this section should serve to set up Iframe-
work that would govern and give some direction to the counselor
in his efforts to serve the needs of puplls whilch should rep-
resent the basls for his actions.

Many dlscivlines and movements have contrlbuted to the
- development of guldence as 1t is known todesy, and each dis-
cipline or movement hes emphasized the importence of whatever
it had to contribute. These emphases have influenced those
who work and write in the fleld of guldasnce. It seems to
follow that the degree to which a counselor has been influenced
by & given discipline will determine to a great extent his con-
ception of & counselor's professibnél responsibility.

The school counselor should be edept in the use of know-
ledge from esch of the major contributing movements and dis-
cilplines. He should be able to meke use of this knowledge in
21ding indlividuals in deeling with their problems.

Warter516 has llsted five ma jJor movements which heve

contributed to the development of guldance énd they are:

16 Jane Warters, op. cit., chapter 3.




23
(1) the vocational guidesnce movement, (2) the measurement
movement, (3) mentsl hygiene, (4) social work, and (5) child
guidance clinics. These five movements have drewn from the
same contributing disciplines, but easch has developed indlivlidusal
practices in thelr use of the knowledge gained. The contribu-
ting disciplines have been psychology, blology, physiology,
soclology, anthropology, psychletry, and medilcine.

A great desl has been written end spoken about the tesacher
as a counselor, and the role of the teacher in guidance work.
Arbuckle,l7 Proctor,18 Shank,l9 and Strangzo have each indicated
that the claseroom teacher 1s the key person in any effort to
organlze e well rounded progrem of guldance services. Erickson21

and Smith have also written about the responsibilities of the

teacher in guldance as well as sbout the administrator and other

steff members.

1
7D. 8. Arbuckle, Teacher Counseling, Cambridge, Mass.,
Addison-Wesley Press, 1950.

18w, M. Proctor, Educatlonal and Vocetlonal Guidance,
New York, Houghton-Miffiin Compeny, 1325.

1%, 7. Shank, The Teacher as a Counselor, Washingtm,
D. C., American Counoll on Educetion, 1948.

20Ruth Strang, The Role of the Teacher in Personnel

Work, New York, Bureau of Publlicstlons, Teaschers aollege,
Columbias University, 13932.

ZlGlifford E. Erickson and Glenn E. Smith, Organization
and Administration of Guidance Services, New York, McGraw-Hill
Book Company, 1346.
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McLean22 sees guldance giving the answers to questions

of what, how and when:

(1) We cannot know what to teach, how to teach and when
to teach until we know thoroughly whom we are teachling.
(2) We cannot know what, how and when to teach until

we know from what homes, groups, socleties and cultures
our cllents sre emerging. (3) We cennot know what, how
and when to teach until we c¢an identify and project, not
only the current and probable future needs of students,
individually and in common, but the needs of our dynamic
and emerging society to have them trained for active ser-
vice in and to soclety.

Counseling 1s often recognized as the heart of the guld-

ance movement and Berd1923 has described counseling as an ed-

24

ucational technique. Froelich has recognlzed some of the

problems faced by small schools and summarized them in five

basic essumptions:

(1) Guidence work is not confined to guldeance experts,

(2) en effective guldence program is possible in e

small school, (3) guidance services cannot be superim-
posed upon a school but must become through a process

of grezdusal growth an integrsl part of the school's pro-
gram, (4) when establishing a guidance program the renge
of services should be limited to funotions which can be
performed adequately by the available personnel, and (5)
the development of the program is dependent upon the speed
with which the staff acquires skill in handling additionel
guldance tools.

‘ 22 M. 5. McLesn, E. G, Williameson, Editor, Trends in
Student Personnel Work, Minneapolis, University of Minnesota
Prese, 1949, p. 27.

23 Ralph F. Berdie, "Counseling: An Educatlional Tech-
nigue," Educetional end Psychological Measurement, Vol. 9,
1549, pp. 89-54.

2k C. P. Froelich, Guildsngce Services in Smaller Schools,
New York, McGraw-Hill Book Company, 1950, pp. 8-9.
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Whether in a large or smsall school there 1ls a dlverslty
of problems thet are peculisr to groups with similar character-
istice and there is a diversity of problems possessed by a
single pupil that are really a group of idiosyncrasies webbed
together in such a manner that they give each 1individual his
identlifying tralts or characteristicg.’ For thos who feel thet
counseling is the heart of a program of guildance services, the
essisting of a student to explore this web of individual character-
istics and then to make intelligent decislons based on their ex-
plorations with the idea of developlng self directlon becomes
the primary responslblity of the counselor. With thls same
group the area of operation for the counselor is limited only
by the number and kinds of activitles needed to satisfy this end.
The number of specific activities carried on in such & process
in working with a number of individuels 1s practicelly limit-
less, but whatever these 1individual sctivities mey be they can
be clagsifed under one or more of the major guldance services;
namely, the Pupill-inventory, Informational, Counseling, Plece-
ment and Follow—up.25

It has been the purpose of this section to point out some
of the baslc definitlone and guilde posts which serve to give
directlion to the guldance movement. The diverseness of the

definitions along with the varlied purposes snd principles which

25 Raymond N. Hatch, Guidence Services in the Elementary
School, Dubuque, Iowa, Williem G. Brown GCompany, 1951, p. 17.
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have been steted polnts out cleerly the difficulties involved.
After a close observation of guldsnce practices and & rether
comprehensive scrutiny of the guldance litersture, one 1s forced
to admlt there 1s not complete agreement among those who wrlte‘
and work in the field ss to every minute detall of guldence
services, This should be expected in a field thet is relatively
new and whlch deals primarily wlth unpredictable and dynamlc

individuals &s subjects.
Tools and Techniques Used

There 1s practically unanimous agreement as to the end
purpose of guldance servlces as cen be geen by an examination
of the definitions and ststements of principles 1n the pre-
ceding section. A further examination of the same section
would lead one to conclude that there 1s not complete agreement
a8 to how this end 1s to be reached.

Guldence 1s & process involving many varied activities
and demanding the specleslized services of many individuals.
Guidance 1s a process which demands community wide effort and
support for optimum operation; but, there 1s one individusl;
the school counselor, who 1s a treined professional worker end
who possesses the baslc competencles needed to carry on é min-
imum of guidence activities in our schools. In view of the
fact that there 18 a latitude of belilefs about the responsi-
bllities of the Counselor; ranging from a belief that his

sole purpose is that of gilving vocational guldsesnce, (defined
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in 1ts nerrowest sense), to that of belleving he must essume
regponsibllity for any needs beyond that of the lmmedlate class-
room subject matter, we would logically expect a dirfference 1in
emphesls as 1t relates to the characteristics and competence pos-
sessed by school counselors and the tools sand technlques they
may use.

Without regard to disagreements there seems to be complete
accord on the matter of competence in the collectlion, interpre-
tation and use of the occupationel data. Thls, wlthout a doubt,
l1s one responsibility for the counselor and 1s one of the major
informational serviceas. The world of work is comorehensive with
millions of workers end thousande of job classifications. The
mess of data resulting from this fact relses a cuestion as to
whet cen be expected of the counselor in this matter. The field
of occupetions is so lerge, and so changlng,'that no course of
study ebout the world of work should aettempt to cover in detall
the preparatibn‘and future opportunitiles for 22,000 jobs that
are known by 40,000 occupatlional titles., A course offered in
college to traln prospective counselors in occunatlons should
show them how to use the Dilctlonary of Occunsationel Titles, how
to recognize and classify occupations they may observe, how to
select workers for various types of work, how to discover personal
cheracteristics of workers, how to recommend training for Jjobs,
and in general, how to find, evaluate, use and interpret informa-

tion about occupations.26

26 Walter J. Greenleaf, Occupetiocons: A Baslc Coursg for

Coungelors, Weshington, Federal Securlty Agency, Vocatiofal
Division Bulletin No. 247, p. 1.
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One of the reporta of the 8th National Conference of
State Supervisors of Guldance Services and Counselor Trelners,
(held at Washington, D. C., September 15-18, 1948), dealt wilth
Counselor Competencles in Occupational Informetion. Thils re-
port describes six major competencies in occupetional ilnfor-
matlion: (1) Competence in the clessification of the world
of work; (2) Competence in the description of the world of
work; (3) Competence in occupational varistions as a result
of soclo-economic changes; (4) Competence in training and
nlacement fecilities; (5) Competence in collection, evaluation,
abetracting, and filing of occupational 1nformation.27

The counselor makes use of both individusl end group
technigques in faclliteting his occupational information com-

29 and HoppockBo have given

petence. B:Llli.ng,28 Forrester,
meny helpful suggestions in their writings. Educetional in-
formation and orientation complement occupational information

in making up the broad area of informational services and taxes

27 Federal Security Agency, U. S. Office of Education,
Counselor Competencies in Occupational Information, Washington,
D. C., Division of Vocational Education, Miscellaneous Bulletin
3314, March, 1349, -

28 M. L. Billings, Group Methods of Studying Occupstions,
2nd Edition, Secranton, Pa., International Textbook Company, 1941.

29 Gertrude Forrester, Methods of Vocational Guildance,Boston,
D. C. Heath Company, 1344,

30 Robert Hoppock, Group Guidange, New York, McGraw-H1ll
Book Company, 1349,
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21l of the resourcefulness and skills of the counselor. The
informational services eare not to be thought of as separate
and compartmentalized entitles even though there hsasve been
meny publications dealing with occupetions end others deal-
ing with education.31

Among the multiplicity of characterietics, skills, com-
petencies and technlques and used by the counselor is one;
cobservation, which is the most netursl end perhaps the most
effective in ailding the counselor in his efforts to understand
and glilve ascsistence to individusls. The use of observation 1is
not by any means limited to the school counselor and any such
cleim would be feulty and erroneous. But there 1s no better
way to study an individual in a naturel setting then by ob-
geerving and wafching him closely. Observation 1s used with
individusls and with groups. It ie used in the formal class-
room setting, in testing ond in counseling sessions. Of course,
a great desl of subjectivity cen and does enter into the procees
of observing, end, therefore, we often find the process belng
refined by the use of rating scales and check lists 1in en attemot
to lend objectivity to the reporting of observations.

Effective observing will entall systemstic note tesking
and the notes should report the circumstences under which the

observetion wes made. Skill in observing and note taking re-

31 Ruth Strang, Educational Guidence: Its Principles
and Practices, New York, The MacMillan Compeny, 1947,
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sulte from purposeful practice in trying to note the indivi-
duzl instsnces of behevior, which tend to ettrasct attentlon,
both fevorsble and unfsesvorable. Carefully reported observstlons
w111l result in a collection of data which 1is cheracteristic of
the pupll observed. This informetion may then be fliled with
that which hass been collected from other sources and serve as
o vesis for asslsting the purll in his effort to grow in self
direction.

The mere mentlon of observetion ae a technlque for in-
dividual or group study, often raeises the question of wvhether
thig is Juet another attemnt to edd more work to the already
over-vorked personnel. But, while #t first the suggestion of
this further duty for an already busy teacher may seem to be
out of order, a small portion of his time for actual observa-
tTion of chlldren mey well be taken from some of the sctivities
now carrlied on without eny significent loes to the latter and
with zreat beneflt to the children themselves.32

The counseling interview reoresents the very heert of
Zuldence services and the pertinent maeteriel found 1n books,
perlodicel literature, reports of conferences and mimeographed
leeflets are legion. There 1ie no substitute for the fact to

fece counseling session in which the counselee represents the

3z Clarence C. Dunsmoor and Leonard M. Miller, Principles
end Methode of Guidance for Teachers, Screnton, Pa., Inter-
netionel Textbook aompany, 13543, p. 93.
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center of activity, and where the recognlized gosl of all
the action 1s that of asslsgting the client or counselee to
grow towsrd self direction and self discipline. All the
cheracterlistics, skills, techniques, and tools of the counse-
lor are brought into actlion in the dAynamic setting of a
counseling interview,

Erickson has indlicated thet the counseling interview
varlies in purposes, charscteristics, and outcomes saccording
to the beslc needs to be served. He has identified five
particular characteristics of the counseling interview.

1. It 1is & person-to-person relationship.

2. One perticipant (interviewer) has assumed

or has been assigned the responsibility of
helping the other participant.

3. The interviewee hes some needs, problens,

blocks, or frustretions he wants to attempt

to change or ssatisfy.

4., The welfare of the interviewee 1s of 2o
central concern,

5. Both participesnts sre interested and willing
to attempt to find soms solutions to the inter-
viewee's difficulties,’3
It was & common prectice, st one time, to try to
categorize counselors into two groups based on thelr ap-
prosches to the counseling process. One group was desig-

nated "directive or counselor-centered”, snd the other was

lebeled *non-directive or client-centered”. For the former

33 c1irford E. Erickson, The Counseling Interview,
New York, Prentice-Hell, Inc., 1250, p. 5.
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group the basic assumption is that the counselors <trainlng,
experience, and information 1s superlor to that of the coun-
cselee, The counselor sets the goal and attempts to direct
~the movement of the interview on the basils of abililties, needs,
end interests of the counselee. For the letter group, the
counselee 18 the center of attentlion and sny superior skill
or Xnowledge possesgsed by the counselor 1s to be used 1in
helping the client to move toward goals that ere decilded
upon Iln e democratic wey to galn the 1insight needed to dle-
solve his own difficulty.

The "directive" counselor'!s claim they are following
the pattern developed snd reported by Wllliamson,Bu Darley,35
and others ploneering in guldsnce at the Unlversity of Min-
nesota. Carl Rogers36 is coneidered as being the leader of
the cllient-centered movement. A close examination of the
work and writings of the members of these seemingly dichoto-
mous groups would indicete that nelther are purely directive
or non-directive. Most counselors combine the basic concepts

of the two groups, and operste somewhere along a continuum

b E. G. Williameon, How to Counsel Students, New York,
McGrew-H1ll Book Compeny, 1339, p. 562.

35 5. G. Darley end E. G. Willlamson, Student Personnel
Work, New York, McGraw-Hill Book Company, 1337.

36 Cerl R. Rogers, Counseling and Psychotherapy, Boston,
Houghton-Mifflin Compeny, 1342,
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between the two extremes depending upon the particulsr nature
of the cllent and the orientetion of the counselor.3?

Due to the lack of agreement among the workers and

writers in the field, no ettempt will be made to 1list nor
discuss in deteill the seemingly indeterminate number of tools
end techniques used by the counselor beyond the three which
heve been given brief mention; nemely, information, observa-
tion, snd counseling. Briefly, some. of the tools and technioues

treested by a ma jor portlion of the writers are:

Case Study Teste and Inventories
Cumulatlive Records Ratling Scales and Check Lists
Anecdotel Records Autobiogravhical Sketches
Socilometric Devices Stetlstlcs

Career Conferences Referrels

The litereture is replete with informetlon treating
these and other tocls and Traxler38 has glven an entire

book to the matter.

37 Additional Books on Counseling: A. H. Breyfield,
Reedings in Modern Methods of Counseling, New York, Apvleton-
Century, Inc., 1350; C. A. Curran, Personslity Factors in
Counseling, New York, Grune and Stratton Company, 1945;

1. E. Hahn and M. S. MacLean, Generel Clinicel Counsellng,

New York, McGraw-Hill, 1950; Frencis P. Roblnson, Principles
and Procedures 1ln Student Counseling, New York, Harper and
Brothers, 1350; Cerl R. Rogers, Cilient-Centered Therspy,
Boston, Houghton-Mifflin, 1951; E. G. Williamson, Introduction
to High School Counseling, New York, MecGrew-Hill, 13L4L0.

38 Arthur E. Traxler, Techniques of Guldsnce, New York,
Herper and Brothers, Publishers, 1945.
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Preparation of Guldance Workers

The preceding sections of this chapter deelt wlith the
literature 1lndicating the dire need of guildance services based
on the problems of puplls, the principles and philosophy of
guidsnce services, snd the verious tools and technicues used
by the school counselor. In this section attention will be
turned to the preparstlion of guldsnce workers; and of course,
the dlrection of tralning should be greatly determined by
the problems to be met, the principles and philosophy of rules
of the geme, and the tools, technigques, and skills thet must
be mastered.

In Georg1a39 schools the counselor is looked upon as the
coordinstor of the guldence services, snd as the speclalist
in guildance. He 18 the one to provide the professlonal leader-
ship for the faculty in guldsnce matters, offer suggestions,
eand encourage teachers. A close check of duties performed by
counselors wlll indicate there 1s reason to belleve one may
safely generalize this statement about counselors. The baslc
treining of the counseelor can be onrediceted on the purpose he
ls to serve. A major problem 1s that of setting up a velid
list of baslec training experiences.

The dilemma faced by those plannlng experiliences for coun-
selor tralnees 1s polnted out cleerly by the list of, Offerings

in Guidance Work in Colleges and Universities, Summer, 1349, as

39 Ernesting Bledsoe, "Counselors Plan In-Service Tralining
Occupations, XXX, No. 7, Page 4395, April, 1351.
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prepered by the Unlted States Office of Education. Specific
Instructions went out from the United States Office that only
the basic guldance courses were to be listed, but the instl-
tutions reporting sent a hodgepodge of courses. In retaliatlon
Meyer wrote o stinging criticism in which he stated, "The
nublication shows an astounding lack of discrimination regarding
what are not offerings in guldence work....has a valuable word
lost all meaning because it 1s used to cover so many different
things".uo

This criticism should not leed bne to conclude that we
have no basls for plenning counselor-treining progrems. There
has been smple resesrch in this sree to provide us with at least
gulde posts thet may be followed 1in plenning training experiences
¢t both the undergraduste and graduste level. It is interesting
to note that the need for verying levels of treining is recog-
nized by many program planners. The ideel onrogram of training
for the guldence worker emphaslizes studlies at the undergreduste
level which provide a broad cultural background and required
basic knowledge. It reserves the courses in the skills and
technlques of guidance until the graduate yeare: end finally,
1t requires a period of in-service training under expert super-

vision. To resch an acceptable degree of competence, at least

4o George E. Meyer, "What Isn't Guidaence," Occuvetions,
Vol. 28, No. 3, pp. 162-163, December, 1343.
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two years of graduate tralning willl be necessary and a four
year program leading to a Doctor of Philosophy degree should
ve consldered as representing the ultimete level of tralnlng
necessary for effective professionel work.ul o

To meet the lmmedlate need for counselors whlch arose
ee a result of World War II the War Manpower Commisslion issued
a speclal treining bulletin which wes suiteble for short-term
training courses for counselors.42

Counselor-treining a2t the advanced level has been treated

by a committee of the American Psychologicel Association43

and
in a study by Scalee.uu
Continued in-service training for guldence duties 1is

imperstive and this matter has been discussed 1in two committee

k1 Wilme T. Donahue, "The Training of Guidance Workers,"
from The Measurement of Student Adjustment and Achievement,

W. T. Donahue, Edltor, Ann Arbor, University of Michigan Press,
1949, p. 81.

b2 war Manpower Commission, The Treining of Vocational
Counselors, Buresu of Tralning, Washington, U. 8. Government
Printing Office, 1344, p. 77.

k3 Committee on Counselor Treining, "Recommended Stesndards
for Treining Counseling Psychologist at the Doctorate Level,"
The American Psychologist, Vol. 7, No. 6, June, 1952.

by Harry Scales, Counselor Training at the Advance Degree

Level of Training in Selected Colleges and Universities in the

gé S., Unpublished Doctoral Dissertation, Stanford University,
50.
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reporte from the proceedings of the eighth Natlonal Conference
of the National Assoclation of Guidence Supervisors and Coun-
Ls

selor Trainers.

In a recent report by a committee of division 17, American
Psychologiocal Ageoclation, an attempt was made %to dlscuss the
methodology of teaching guldance methods and procedures. The
expressed purpose of thils report is thaet of affording e medium
for instructors to present s report of materlals and methods
Ls

they ere using. This revort is not detalled enough to ex-

plore the full possibillities of the materials discuseed but

1t doees carry the names of the professors and the schools in
which & particular methodology is used. Thils makes 1t possible
for an interested resder to contsesct any specific professor
directly whenever it 1s warranted.

The National Vocatlonal Guidance Assoclation Publication
on Counselor Preparationu7 i1s probably the best single source
for getting a prospectus for counselor training. This publi-
cation represents the palnsteking work of individuals chosen

from the following organizations and agencles:

k5 in-Service Preparation for Guidence Duties: Parts
One and Two, FSA Office of Educsation, Washington, Misec.
3314-7A and 7B, May, 1950, pp. 41 end 48.

L6 Counselor-Training Committee, Counselor Training
Methods and Procedures, Washington, American Psychologiocal
Associlation, 1952, p. 38.

k7 Counsgelor Preparation, Washington, National Vocatlonal
Guidance Associetion, 1949, p. 37.
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(1) American College Personnel Associetion; (2) American
Psychological Assoclation, Division of Counsellng end Guldance;
(3) National Rehabllitation Assoclation; (4) National Vocational
Guidance Assoclation; (5) Office of Education, Federal Security
Agency; (6) National Assoclation of Guidence Supervisors; (7)
U. S. Employment Service, Federal Security Agency; end, (8) The
Veterans Administretion.

The Manusl recognlizes & common core of treining for sell
counselors with the understsnding that speclalized tralinlng
in speclfic areas is necessesry, demendent upon the type end
level of service for which the individusel is preparing. The
core areas are:

1. Philosophy eand Principies

2. Growth and Development of the Individusel

3. The Study of the Individual

L, Collecting, Evslueting, 2nd Using
Occupsational, Educetional, and Related
Information

5. Administrstive end Communlty Relationshilips

6. Techniques Used in Counseling

7. Superviged Experience in Counseling

It 18 of particulsr interest to note that there was no
attempt to spell out specific course offerings which would
be needed to cover these core aress. Though thlis committee
report on Counselor Preparstion did not go so far as to suggest
specific courses or treining ectivities there are references
in the literature to which one may turn when seeking more de-

talled dete on treining. The Amerlcan Psychologlcal Assoclation,
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Division Seventeen Report referred to above is one 1lllustreation
and so is the Americen Council on Education Publicatlon by
LeBaar'r'e.M'8
After experimenting with two methods of teachlng a graduate
course in the principles a2nd techniques of group guldance Hop-
pock reports, "The results appear to indicste the demonstretion
method 1s superior to the question snd snswer method."ng Froe-
lich 1in suggesting an outline for & basic guidence course points
out, that students should be ssslsted to competence in the use

of certain fundamental tools snd technigues, and the tools and

techniques to be taught should be selected on the practical

basgis of usefulness.SO

Summary
In thie chapter an attempt was made to digest some of
the more pertinent literature in the field of guidance that
1s related to this study. The litereture was reviewed under
the followlng categoriee: (1) higher educatlion for Negroes,
(2) problems and needs are basiczlly the same, (3) there is

8 need for counselors, (4) some guiding principles for guidance

k8 Corrine LeBarre, Greduate Training for Educational
i;rgonneISWork, Weshington, American Uouncil on Education,
L8, o.

k9 Robert Hoppock, "Two Methods of Trailning Counselors

for Group-Guidsnce," Occupations, Vol. 27, No. 8, p. 532,
Mey, 1S49.

50 giirfora P. Froelich, "The Basic Guidance Course:
An Overview or Training for Job Performence," School and

Society, 1949:70:19-21.
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workers, (5) tools and technicues used, and (6) preparation
of guldance workers.

The complexity of modern dey living has brought with 1t
a profusion of problems for our puplls which seems to meke 1t
imperative that they be given some assistsnce wlith their prob-
lems. The fact that there are slternatives, end that individuals
are free to make choices, have been responsible for the growth
of a democretic philosophy of guidence services. The basic
principles of the most acceptable concepts of guldance services
all plece emphases on the importance of the individual. The
guldance worker uses s number of tools, technlgues, end skllls
in his efforts to assist individuals to grow toward self direc-
tion. There is not comnlete agreement on the relative velue
of the toole and skllls used by the guldence worker, and the
extent to which one tekes precedence over snother is largely
determined by the orientation end nhilosoohy of the counseior.
Neither 1s there full accord smong those responsible for the
training of guldence workers as to speclfic course titles and
course content necessary for the sstisfactory tralning of
guldance workers, But, representatives of several professional
groups who have vested interest in gulidance services have been

eble to agree on what should be the core area of training for

2ll counselors.




CHAPTER III
CHARACTERISTICS OF THE GUIDANCE WORKER
In this chapter the counselor was described in terms of
the cherscteristics which the sempled public school edminls-
trators sald he must possess to serve the needs of boys and

girls in the states with duel educetlonel systems.

Egsential Characteristics
Teable I lists the geventeen cheracteristics which admin-
istretors say sre essentlel for guldence workers i1f they are to

1 Thege cherecteriatics ere

serve the needs of boys end girls.
listed as 2 result of two-thirds egreement by the administra-
tors. Opposite each charecterlstic 1s listed its renk order
based on the frequency with which 1t was checked as being
essentliel, the number of adminlstreators that checked 1t as being

essentiel, and the final column shows the percentage of respon-

dents who indicated the cherzcteristic 1s essentisl.

Knowledge of Self and Intelligent Cholce
The individuel inventory is one of the me jor guidance
services and 117 respondents or 96.6 percent of those return-
ing questlonnalires esgreed thet the counselor must be one who
belleves a knowledge of self is baslc for intelligent cholce
and optimum adjustment. This placeé upon the counselor a

responsibllity of developling the competence needed to assist

1 see Appendix D for "Number and Percentage of Administra-
tors Returning Questionnazires by State'.
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TABLE I

CHLRACTERISTICS CONSIDERED BY SCHOOL ADMINISTRATORS
AS ESSENTIAL FOR GUIDANCE WORKERS

Number and Percentage
of Respondents

CEARACTERISTICS Rank No. Percent
Believes & knowledge of self

is basilc for intelligent

cholce end attainment of

maximum efficiency 1 117 6.6
Believes every individual has

intrinsic worth as a person 3 112 92.6

Possesees knowledge relative to

child growth and development:
A. Physical 3 112 92 .6
B. ©Socilal 5 111 21.7
C. Emotional 8.5 106 87.6
D. Mentel 8.5 106 87.6

Meintains & professionel atti-

tude toward confidentlal in-

formation 3 112 2.6

Believes the guldence worker

has a responsibility to the

client and society 6 102 20.1

Is well adjusted in personsel

1ife ya 108 89.2

Possesses knowledge of the

basic theories of personeality

development:
A. Psychologicel 10 100 82.6
B. Socioclogicsel 16 87 71.3
C. Biosoclal 17 80 8.2

Believes soclety hae the

obligation tohelp each indi-

viduel to live a 1life that is

individuelly satisfying and

gsoclally effective 1) 28 81.0
Has Had broad treining in

counseling and guldance

courses 12 29 78+9
Has had broad training

in psychology 13.5 93 76.9
Reads professional litera-

ture regulerly 13,5 93 76.9
Has had at least one course

in mentel hygiene 15 89 73.6

2 see Appendix E for "Response to Charagteristics and Skilll
Questionneire Items by Number and Percentege’.
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pupils in their efforts of self appralsel and understending.
Knowledge of self will permlt the selection of goals that are

in keeplng with appralsed ebllities.

Intrinsic Worth of Individuals
Guldaence hes a democratic basls 2nd rests upon democratle
orinciples. This second characterlstic, mentioned by 112, or
32.6 percent of the resnondents, snd reported in Teble I, in-
dicetes that the administrators belleve the counselor should

feel that every indlviduel hes intrinsic worth as a person.

Knowledge of Growth and Development

An examinetion of the cheracteristics dealing with phy-
slcel, soclal, emotional and mentel growth and development
indicates the importance administrators nlace on growth and
development. The physic2l well belng of puplls is of great
concern to the school end e mere observatlon of the physical
appeerance of a student mey indicete the need for some remedlal
edaptetlion of the school curricula for him. More and more
attentlon 1s beilng pald to personallty develovment eand soclial
relationships in the school; therefore, 1t 1g of small wonder
thet the responding edministrators stressed the importence of
s knowledge of social end emotional growth, Individuals differ
in their mentsl steture as they do in their physicsl, soclal or
emotional maturation. The counselor should be competent to ob-
serve the significance of mentality es 1t relates to pupll

ad justment at any developmental or grede level,
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Attltude Toward Confidential Informetlon

The counselor 1s a professionel worker and, therefore,
should perform as such. His loyalty 1s primarily to his client
and 112, or 92.6 percent of the responding edministretors slgnl-
fled their beliefs that thls 1s true by polnting out that the
counselor must meintelin & professional attitude towerd confl-
dentlal informetion. This charecteristic 1s closely releted
to the one dealing with the belief in the intrinsic worth of
individuals. Since they were checked with equel frequency 1t
would seem to indlcate thet the adminlistretors held them to be

equal in lmportance.

Responeibility to Client snd Society

The responses given to cherscteristic six seem to sub-
stentlate the responses desling with the worth of the indivi-
dual end with professional attitude toward confidential infor-
metion. There were 103, or 90.1 percent of the responding
administrators who indlceted that the guldance worker has a
responsibllity to the client 2nd soclety. This appears to be
another cheracterlistlic that specifically implles respect for
and loyalty to others.

Well AdJjusted in Personel Life
A re-examination of the section on gulding princlples for
guldence workers given on page 22 of Chapter II will reveel thet
one of the me jor goels of guldance 1s thet of alding pupils in
thelir efforts to gain self direction #nd optimum edjustment. There

were 108, or 89.2 percent of the public school administrators who
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agreed that the counselor must be well adjusted 1in personal
life. This would seem to suggest thet guidance workers who
are well edjusted themselves can best serve the needs of boys

and girls.

Knowledge of Theories of Personality Development

A descriptive study of the characteristice of & counselor
would be incomplete if it faslled to 1lnclude some reference to
his understanding of personality. An examlnation of character-
lstics ten, sixteen and seventeen 1in table I will indicate the
need for the counselor to possess knowledge of the baslc theories
of personality development. There were 10Q or 82.6 percent of
the administrators who indlcated it 1s essential that the coun-
selor have a knowledge of the psychological basls of personality;
elghty-seven, or 71.9 percent checked soclological knowledge as
essentlal snd eighty, or 66.3 percent stated that knowledge of
the blosoclal development isAnecessary. The responses to this
ltem on personallity tend to rslse a gquestion of why there were
not more responses in the essential column relative to the charac-
terlstic or broad training in soclology. This question may not
be so puzzling when it 1s taken into considerstion that these
characteristics relative to knowledge about personality were
stated rather speclficelly. This explanation seems teneble
when 1t 1s noted that characteristic ten was checked more fre-
quently than the characteristic dealing with tralning in psy-
chology. The psychologlcel theory of personality development

recognizee the individuel as dynamic snd unique. The soclo-
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logicel approach to personality would begin with the socletal
agregate and stress the interpersonal rather than the individuel
aspects of persgonality development. The blosoclal approach to
an understeanding of personality development recognlzes the im-
pact of social forces and thelr resulting influences on moldlng
personality characteristics; but, likewise, thls approeach takes
into consideration the limitstions which necessarily result from
the blologicel nature of the individusl.

These three concepts of personallty will certeinly over-
lap, but the contributions made by continuous investlgatlions
of these groups with varying orientastions relative to person-
ality development should provide a great deal of stimulation
to those who work as counselors. In interpreting the responses
to these items 1t 1s of value to note that state certificstion
requiremente and the literature dealing with counselor-prepara-
tion indicate specificelly that counselors should possess some
competence 1ln individusl enalysis, and it seems to the writer
that a knowledge of personsallity development should precede any
development of competence in individusl analysis. It appears
that the sdministrators substantlated this position by indlcating

this as an essentilal characteristic of the counselor.

Social Responsibllity
The table of essential cherscteristics included some which
are truly baslc to & democratic concept of guidance services.

The counselor should recognize his limitations as sn individual
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and thereby reallze that the community with 1ts many agencles
has some responsibility for the well being of 1its 1lnhabltants.
This feelling is expressed by characteristic eleven which states:
(the counselor) believes soclety has the obligation to help each
individual to live a 1life that 1is individually satlsfylng and
soclelly effective., There were ninety-eight, or 81 percent of
the administrators who checked this as an essentlal characteris-
tic. This seems to suggest & mutual interdependance between
individusls and societ&. Such a position is in keeping with
our democratie conocept of i1ndividual freedom snd responsibllity
in group living. This concept 1s compatible with the practice
of working cooperatively with varlous egencies in the community

in an effort to enhance the chanees of puplls to succeed.

Brosd Guidance Training

A look at the brosd erea of guidence will indicate that
1t includes a wlde number of servioces, some rather general in
nature, which can be rendered by classroom teachers. The more
speclalized guldance functlons should be carried on by the school
counselor who, by his training, 1is best equlipped to perform the
Job. 1In responding to characteristic number twelve, nlnety-five,
or 78.5 percent of the responding public school administrators
indlicated that it was an essential cheracterlistio, i1.e., the
counselor must have broad training in counseling and guildance
courses 1f he 1s to serve the needs of boys and girls. When

the response to this item 1s compared to the frequency with
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which some others were checked; & question may be ralsed as
to why there was not a higher percentege indiceting the ne-
cessity of speclslized training. The answer to this question
is given in part by the response recorded under column two of
the questionnelre. An exemination of this c¢olumn will indi-
cate thet in many cases the sdministretors indicated by a
small percent that training i1s not being offered by the state
schools. This may suggest that the administrators feel some
of thesee competences may be ascqulired by on the Job prectice.
Such an explenaticn of this phenomenon 1s superficlsl at best
end what seems llke s questionable response to asn item may
very well represent the true feeling of the group. In relsing
thls question the inherent weskness of the questionnsire method
of gatherling informetion is clearly pointed out because we
cannot be certain of the meening of this item.

Broad training in counseling and guidance courses will
provide the counselor with the basic competence needed to
provide some of the services which would come under the ma jor
guldance sreas such as anelysie of the individual, counseling,
placement end follow-up, informetional services, evsluation
and service to the staff. To get such training it would be
necessary for the trainee to take profeésional courses dls-
tributed among the following aress: Analysis of the individual,
counseling techniques, occupational and educational informetion,
administrative relationships in guidsnce end a supervised prac-

ticum. In addition, the tralnee should take whatever supporting
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and releted courses as may be neceesary. Such courses mey
be in psychology, sociology, educetion or economics. OCoun-
seling 18 probably the most important of these major areass and
ample opportunity should be given for the trainee to get &
s0l1d foundation in its theory end practice. Thils willl re-
present a major underteking and little success can be expected
unless the treinee actuslly engage 1n counseling under proper

supervision.

Levelsg of Training

It should be clearly understood that the school counselor
cannot gealn all the needed competences during one yesr or for
whatever period of time 1t may take to complete the course re-
quirements for the Mester's degree. The essential cheracter-
1stlics dliscuased in this chapter and the essentisl skills
dlscussed 1ln the following chepter mey be geined in part at
the undergreduste snd masters level; but if counselors ere
to meet the needs as suggested by implicetion in the question-
neire returns, there seems but little choice to conclude that
advanced traelning beyond the master's level end continued in-
service tralning ere imperative,

That so many characteristics selected as beilng essential
were chosen more frequently than the one being discussed would
seem to 1ndicate that the high school adminlstrators feel

counselors should have a broad training bsese as suggested by
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the so called student personnel point of vliew, rather than a
nerrower kind of treining as may be the case for vocationsal
counselors or counseling psychologists. This should not be
understood to mean there would not be a place for those per-
sons with more specialized end narrow treining. They will be
needed to render services to supplement the generel servilce
that can be offered by the counselors with more general trealn-
ing. This 18 suggested in the supplement to Part One of the
Netionel Vocational Guildence pemphlet on Counselor Prepara-

tion.3

Psychologicel Training

Characteristic 13.5 was checked as essentisl by ninety-
three, or 76.9 percent of the respondents. The response to
this perticuler characteristlic would seem to velidete those
deeling with physicel, soclel, emotional and mental develop-—-
ment of the individual as well as the one desling specifically
wilth personaelity. It is noteworthy that this characteristic
was not selected as frequently as those Jjust mentioned. This
meay be due to the fact that 1t ie a little more general, there-
by not deeling in specific terms with the components releted

to humen ed justment and behavior. This mey slso suggest that

3 Qounselor Preparation, op. cit., Chapter V.




51
1t really does not matter which department or subject matter
discipline trains the counselor to understand and deel wlith
puplls so long as he 1s able to understand the meny fscets
and ramifications of humen personality and development. Here
agelin the broadness of treining must be limited by the time

and opportunity avalleble for treinees to recelve advanced and

in-service training.

Professional Literature

The counselor's responsibilities make it imperative that
he read professional literature regularly. Ninety-three, or
76.3 percent of the adminlstrstors cslled this an essential
characteristic. The professional litereture represents a
medium through which 1t 1s possible to exchange ideas end
gsecure suggestions which make 1t posslble for the local coun-
selor to beneflt from successful prectices thet have been
trlied by others. The current professional literature comple-

mente end supplements the textbooks.

Mental Hygiene Training
Mental hyglene concerns itself with the adjustment of
individuals end thelr efforts to use the various adjustive
mechanlsms 1in an attempt to meintsin normel equilibrium.
The lmportance of a knowledge of mental hyglene was recognized
when eighty-nine or 73.6 percent of the administrators indi-

cated the essentlal nature of course work in this area.
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Summery

Table I shows seventeen cheracteristics which have been
designated as being essentisl for those counselors who ere to
serve the needs of boys and girls. The criterion of two-thirds
csgreement was arbitrarily decided upon es being the cutoff point
in determining whether & characteristic would be celled essen-
tial. This list of cherecteristics, by responses glven, sug-
gests the resvonsibilities which school administretors expect
counselors to assume.

The breadth of the cherecteristics scored as essentisl
by the respondents to the questionnaire seems to suggest that
these adminlstrators want & guldance worker whose tralning 1s
general rather.than narrowly speclaslized. If this interpreta-
tion is correct i1t could mean there l1ls 2 need for the genersal
counselor in each school, end for specialists who ere able to
glve remedlial 214 snd therapy on assignment to several schools.
The school administrators in checking the seventeen character-
lstlcs discussed as essentlal have provided an 1idealized and
collective picture of the type of guldence worker which they

would like to see the state supported institutions produce.




CHAPTER IV
SKILLS ESSENTIAL FOR GUIDANCE WORKERS

In the preceding chapter it was indiceted thet there
are certain characteristics which represent the minlmum es-
sentilale for successful school counselors. In the present
chepter the skills which seem to be essential for guldance
workers are dlscussed. For the sake of clarity 1t should
be noted that the items designeted as charscteristlcs were
dlstinctive and typlcal mental or perscnal qualities. The
discussion of skills deols with the mastery and deftness 1in
applicstion of the various tools, techniques 2nd speclallzed
knowledges which should be required of those who are engaged
in successful guidance practices.

Table II lists the thirty-two skills which were selected
as being essential for guldence workers by the responding public
school administrstors. The list was based on two-thirds a-
greement among those returning questionnaires. The rank of

each ltem 1s shown slong with the number and percentage of re-

spondents who checked it as essential.

Counseling Interview
There seems to be almost complete agreement among those
who work snd write in the field that the counseling interview
represents the very heart of a program of guldsnce services.

It esppears that the responding sdministrators expressed general
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TABLE II
SKILLS CONSIDERED ESSENTIAL FOR GUIDANCE WORKERS

B } R Numbe r gna Perc en:%e.gze ——
' : of Respondents

Skills Rank No. Percentege
Skilled in the use of the basic

techniques available for the

study of the individual:

A. OCounseling interviews 1 114 94 .2
B. Obsgervation L 108 89.2
C. OCumulative record 12 101 83.5
D. Anecdotal record 19 93 76.9
E. Interpretation of
individual test 22 91 75.2
F. Interpretation of
group test 25 89 73.6
G. Case conferences 26 89 73.6
H. Administretion of
group test 27 87 71.3
I. Administretion of
individual tests 28 87 71.9
J. Interest inventories 31.5 82 67.8
Able to orgenize end administer
guidance services 2.5 112 2.6
Able to aselst students in e
study of their own interests
and sbilities 2.5 112 92.6
Able to geln the confidence end
cooperstion of the staff 5 106 87.2
Able to 1lnltiste a successful
counseling relationship 6.5 106 87.6
Able to evaluate a guidance
program _ 6.5 106 87.6
Able to carry on follow-up
studles of drop-outs, transfers
and graduates 8.5 104 85.9
Able to proceed with a successful
counseling reletionship 8.5 104 85.9
Skilled in the use of occupational
informetion 10.5 103 85.1
Skilled in the use of educational
information 10.5 103 85.1
Lble to terminate a successful
counseling relationship 13 100 82.6

Skilled in the collection of
educational informetlon 15 25 78.5
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TABLE II (CONTINUED)

SKILLS CONSIDERED ESSENTIAL FOR GUIDANCE WORKERS

ﬁumﬁer anijerc en Eage

of Respondents

Skills Rank No. Percentege

Skilled in the eveluetlon of
occupational information 15 95 78.5_

Able tc interpret the guidence
pregram to interested community

menbers 15 25 78.5
Skilled in the evaluestion of

educetional informetion 13 33 76.3
5x1l1led in interoreting recorded

detz2 to other individusals 19 93 76.39

Able to work with the librerian
eané other teachers to provide
proper reeding meterlals for the

oupils end steff 19 33 76.39
Able to evalueste a counseling

session 13 33 76.9
Skilled in the collection of

occupetionel information 23.5 31 75.2

Able to devige record forms

thet ere tellored to the pro-

gram snd institution in which

they are used 23.5 21 75.2
Skilled in getting the coopere-

tion of community service

orgcenizetion 29.5 87 71.2
£ble to make proper use of
referral gervices 29.5 87 71.32

Able to perticipate in a
curriculum study progrem 31,5 82 67.8
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agreement since 114, or 94,2 percent indicated this skill is
essential. Thils important skilll i1s 21lso one which renks high
on the 1llst in Appendix C which indicates skills that ere not
provided for in the state supported schools.

References to the counseling interview are legion as was
ncinted out in Chepter II., There are those who believe the
counselor must be the very center of attentlon because of his
superior knowledge end treining. ©On the other hend, there are
those who believe the counselee must be the center of attentlon
in the interview. No attempt was made to resolve this issue
in this study; but it might be of interest to note thet the
respondents falled to agree thet 1t is essentlal for the coun-
celor to slways have specialized knowledge superlor to that of

the counselees.

Organizing and Administering Guidance Services

Adminlstreators who must work with personnel of varying
philosophles end temperaments readlly recognize the importance
of edministretive reletionships. Thie 1s substentiated by thelr
response to skill number 2.5 in Table II. There were 112, or
32.6 percent of them who egread the counselor must possess the
skllls needed to orgenize end sdminister guidence services.
First, the counselor should secure the support and backing of
the administration, since the administrator is ultimetely re-

sponslble for the success. Secondly, the counselor should
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secure the warm support of the teaching staff. Classroomn
teachers heve more time with puplls than any other of the
school personnel. There are many guldence asctivities which
cen be carried on by teachers who sre sympathetlic toward the
development of successful guidence practices. A clear know-
ledge of line and steaeff relationships supplemented with an
understending of the neture of stetus and roles will facili-
tete the development of adminlistretive end stsff suponort.

After getting support the counselor should serve as
the speclellist which hils position demands. He should exert
lesdershlp by helping the teachers to understand the roles
they are to pley and by indlicetlng the services which class-
room teechers can offer. He should take full adventage of
the use of commlittees by capltelizing on correct commlttee
assglgnments. Through his own #nd committee resourcefulness,
he should masintain e reservolr of ideas 2nd plans which csan
be used to maintein interest end expedite successful guldance
practices.

Eny speclfic plan for orgenizing and administering a
successful program of guidance services ln a given school
wlll depend upon the resources of the particuler individuals
involved. Thls includes thelr stete of readlness for progrem

action. It 1e of utmost 1mportsnce for the counselor to bear

in mind that he cannot successfully implement a program of
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guldence servlces slone. Precticelly eny phese of the pro-
gram will depend upon the ovptimum support of the school steff
end in many 1instences upon community support. More wes sald
ebout communlity supvort when reference was msde to skill number

.5.

O

2

Studyling Interests and Abllities

One hundred end twelve, or 92.6 percent of the respon-
ding edministraetors indicested that it is essentlsal for school
counselors to be skilled in assisting students in a study of
thelr own intereste and abilities. This 1s understendeble
when one recognizee the 1mportance of the individual 1lnven-
tcry in guldance services. The response to this item seems
to velidate the response to charescteristic number one in Teble
I which deelt with a knowledge of self. A primery objective
of guldence is helping pupils to understend themselves 8o
they will be more adept in undertaking self direction. To
develop skill in this ares the counselor would be ekpected
to heve beckground trelning 1ln soclology, anthropology; P8y -
chology. Here agein the sdministrators vellidated thelr state-
ments of bellief by indiceting thet cherecteristics ten, six-
teen #nd seventeen from Teble I are essential for successful
counselors. The counselor should be eble to meke use of a
number of teechniques in his effort to help puplls to study

thelr own interests and ebilities.
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Observation

Speclel skilll isg needed if optimum use is to be made
of observetion ee & technlque for studying individuals. One
hundred and elght, or 89.2 percent of the responding adminis-
tretors checked thils skill es belng essential for those who
are to serve puplls! needs 88 guldsnce workers. Observation
is probebly the mosﬁ naturel method of ell thet eare used for
studying individuals, but 1t revresente only one of the ten
beslc skllls pointed out by this group of public school ed-
ministretors. It wes topped in frecuency of selection only
by counseling.

Teachers snd counselors see studente in many roles dur-
ing the course of their direct and indirect contacts, but
only teechers who 2re mindful of the varilous facets of human
ad justment teke advantage of this opwnortunity by careful and
oblective observation. Individual and group cherecteristics
cen sometimes be identifled by close observetion. Knowledge
of en individusl's chearacteriletice which is gained through
observetion will make 1t possible to anticipete vossible be-
hevior petterns &s puplls cerry on their vaerious reletion-

ships end ac¢t their roles.

Cumulative Records
There were 101, or 83.5 percent of the respondents who
indiceted that the counselor must be skilled in the use of
the cumulative record. This, of course, will include record-

ing pertinent data in the record and using 1t for the well
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peing of puvlls efter it has been recorded. There are numer-
ous generaliietions which can be mede about eny permenent
personnel records which are to be kept for pupils. The follow-
lng ere examples:

1. Records must serve some useful purpose.

2. Records should be esgily sveslilable to those
who ere supposed to use them.

3. Records should be used.
L. Records should be as brief and simple es
posslble, but detasiled enough to provide
et least thls baslic information.
5. Records egre static end individuals 2re not.
6. Records are recorded by imperfect humen beings
and are therefore subject to error.
Anecdotal Record
The eccurate recording of snecdotes mrkes 1t possible
To add objectivity to ones observations. There were 33, or
75.3 percent of the responding administretors who considered
skill in the use of snecdotel records importent. When wri-
~ ting anecdotes, an attempt 1s made to get & word picture or
portreit which provides a factusl account of an incident or
pertliculer bit of behevior of an individual. Care must be
teken 8o thet eny vpersonsl urge to color this account will
be overcome. Observing end recording are complementary and
£2111 in both come with constrnt practice. The suggestlion

tiven for geining competence in observation as a technilque

for studying the individuel applies likewlse to geining skill

in the writing and using of anecdotes.
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The counselor must avold these pltfells when recording
or using enecdotes: (1) The urge to record thet which is in-
terovreted in an action rather than thet whigh is objectively
observed; (2) An accumuletlon of 2 mere bulk of anecdotes whose
very volume render them useless; end (3) The poeslbility of
discarding seemingly insignificent but actually pertinentr
behavior descriptions whenever editing becomes necessery to

avold an eccumulation of bulk.

Interpreting Individuel Tests

It 1e interesting to note the imvortence which has been
vleced on the intervretation of individuel tests. There were
21, or 75.2 percent of the administrstors who indiceted thet
thls is #n essentlal gklll. Here zagein the wezkness of the
questlonnalre method of gsthering data is glaringly pointed
ocut, because the response to this item ralses the gquestion
of wnether the respondents were actually consclous of the
adventages of the individusl measuring instruments when com-
pered with the regular paper and pencill group tests, or whether
the response wss merely a reflection of the "obsession" educa-
Tors seem to have for any idee that bespeske individuelizing
the educationsl process.

There 1s room for questioning the velldity of the cul-
Turally loaded groun tests when used with any underprivileged

or minority group. The use of the individuel teset may minimize
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this culturesl effect. Knowledge of the meening of the results
of the more wldely used individusl 1nstrumente seems imperative
for counselors who ere golng to assume their oblligations in
the area of individual enalysis. The individusl instruments
maey be 1in the nature of intelligence scales such as the Wechsler-
Bellevue or Stenford-Binet, projective instruments llike the
aorscherch or TAT, or some of the perforrance tests used for
apnreising vocetional flttness. These and other individuel
instruments glve the examiner an opnortunity to make deteiled

observetions thet would be impossible when group tests sare

used.,

Interpreting Group Tests

The interpretstion of group tests wse not checked quite
as frequently es was the Ainternretsation of individual tests.
In this case 83, or 73.6 percent of the respondents indiceted
Thet skill in the interoretatlon of group tests 1s essential
for counselors. There are, of course, vealid crliticisms ageinst
the use of group tests which limit their usefulness. A thorough
knowledge of the most frequently used paper end pencil instru-
ments is impersative and an ecqueintence with the sources from

which edded informetion about teste cen be gethered is desir-
eble.
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Administering Tests

The respondents placed eouzl importeance on the adminie-
tering of group end individuel tests., In each case 87, or
71.2 percent of them indicated that thls skill is essentlal.
A test must be administered eand scored before it can be in-
terpreted. This fact may relse a question of why test inter-
pretation was indicated as belng essential more frequently
than was test administration. One possible explenstion may
be that some of the respondents would assign the test adminis-
tering responsiblility to psychometrists who would not be re-
sponsibile for counseling end internreting, or they might
assume thet administretion 1is only incldental in importence

when compered with the metter of interpretetion.

Cege Conference
Teble II indicetes ten besic technloues which are avell-
eble for the study of the individual. There were 82, or 73.6
percent of the respondents who indiceted thet 1t is essentiel
for the counselor to be skllled in the use of the case con-
ference as a technigue. The ceee conference affords en ex-
cellent oprortunity for synthesizing data provided by many

individuals and collected from many sources.

Interest Inventories
The final technique selected as belng essentiesl for the
study of the individusl was the interest inventory. Table II
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shows that 82, or 67.8 percent of the respondents believe
this 1s an essentlal chareacteristic. There sre s number of
standardized interest inventories which sre distributed by
commercial publishing houses. The two most commonly known
vocetional interest inventories are the Kuderl Preference
Record e#nd the Strong2 Vocetionel Interest Inventory. It
18 not alweys necessary to have s standerdized instrument
to gather informetion reletive to the interest of pupils.
A common procedure used in Jjudgling interest is the process
of esklng pupils to list in the order of their preference
the Jobs they like or the kind of recrestionel activities which
they prefer. At the ssme time the published inventories are
useful aedjuncts to this vprocedure.

The real velue of the sttempts to determine interest
18 not to be found in the mere collection of factual date,
but rether in the epplicetion of the findings. The counse-
lor reletes interest dats to whatever other information he
hes collected end es such it 1s recognized as en integral

part of the dete which ere aveilable for aseisting the pupil.

1 Frederick Kuder, Kuder Preference Record: Vocational,

Chicago, Sclence Research Assoclates.

< E. K. Strong, Vocational Interest Blanks snd Manusel,
Stanford, Stenford University Press, 19L7,
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Staff Confidence in the Counselor

At his best the counselor can only carry a pert of s
total program of guidence services. The respondents have
recognized the immortasnce of the entire school staff. Table
II shows that 106, or 87.6 percent of the sdministretors felt
it 1s essential for the counselor to be 2ble to geln the con-
fldence end cooperation of the steff. One of the mejor guid-
tnce services 1ls thet of providing services to the staff.
It ie posslble thet the respondents are suggesting thet ser-
vices to the staff must be vreceded by winning steff confi-
dence end cooperetion. It appeers that the broad treining
of the guldence worker discussed 1n the oreceding chepter
night give him the desired knowledge of human behavlior and
edministretive relaetlonshivs needed to be able to gelin the

confidence and cooperation of the staff.

Interview Reletionships

Teble II indicates that the respondents recognized three
dlstinct steps or stages in the counseling process - lnitiet-
ing, proceeding with and terminsting the reletionship. There
were 106, or 87.6 who ilndicated the ebllity to initiate the
reletionshlp is an essential skill thet must be possessed by
the counselor; 104, or 85.2 percent indlcated 1t 1ls essentiel
to be able to carry on the relationship; and 100, or 82.6 per-
cent sald 1t 1s essential to be eble to termlnate the relation-

ehip successfully.
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It 1s noteworthythot these responses substezntiste the
contention that the counselor be skilled in the use of the
counseling interview. The successful counseling interview
deoendé almost entirely upon the esteblishment of the proper
relationshlp between the counselor end the counselee.3 The
counselor must be awere of the importance of a workable re-
lationshlip ae he goes through the vnrocess of initlating,
proczeding with, and termineting & counsellng seesion. There
is also the denger of getting so entsngled in the mechenics
of the onrocess that sight might be lost of the fact thet the
client end not the process should be the center of attention.

There 1s no tellored psttern for esteblishing the warm,
permlisslve snd properly controlled relstionship which 1s known
as rapvort. A mejor portion of the initial end even some time
during subsecuent contacts mey be spent in developing this
relationship. When the workling relationshlp permits the coun-
gselor and counselee to venture into the explorstory process
which cheracterize an interview; or when the relationship
perults the counselor to provide some information, 1if thet
be the case; or when the counselee sterts feeling free and
telketive in the permissive setting, the second step of the

process 1s in operestion and the interview nroceeds. No coun-

3 carl Rogers, Counsgeling and Psychotherapy, Boston,
Houghton-Mifflin Company, 1942, Chapter IV.
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seling interview can be carried on indefinitely. Therefore,
the counselor must be able to cell into play his skill for

terminating the sesasslon.

Program Eveluetion

Table II reveals thet 106, or 87.6 percent of the edmin-
istretors feel it 1s essentlal thet the counselor be able to
eveluste & guldence program. This skill is elso recognized
es one of the me jor guldance functions. Expension snd improve-
ment of guidance services should be prediceted on a close ob-
servetion and evslustlion of the practices, procedures, tools,
techniques and skllls commonly employed by guidence workers,
end especlally by the workers in the local institution. Evel-
uetions mey teke the form of surveys in which a collection of
successful prectices 1s complled. Attitude of the personnel
involved, i.e., administretors, teschers, counselors, students
and eny othere who meay be concerned. Evelustion mey teke the
form of determining the reliebility end velldlty of the tools
and technigues used and of the counselors who use them. This
18 by no means a simple undertaking, becesuse in addition to
the technicel difficulties involved, the guldence workers ere
often reluctent to have their own work observed end eppreised.
It should be noted thet the sdminlstretors indlcated the essen-
tlal nsture of evaluation but fealled to indicate that profilclency

in the use of basic statisticel procedures ls essential. Most
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counselors have both good snd poor prectices, as well as effi-
clent and lnefficlent methods. Nevertheless, through a process
of contlinuous evsaluatlion--simple or complex--guldence services

- cen be improved.

Follow-Up Studies

To serve the needs of bojs and gilrls, counselors must
be able to carry on follow-up studles of drop-outs, transfers,
end gredustes. There were 104, or 85.3 percent of the admin-
istretors who indiceted that this 1s an essentisl skill. The
response to this item tends to substentiate the contention
thet the counselor must be able to evaluate e guldance progran.

The findinge of such follow-up studies may stend as a
testimonlzl or es incriminating evidence as to the worth of
e glven guldence orogrem. The follow-up may be used as an
in-egervice training technique to stimulate interest in guid-
ence, or the findings from the use of thls technique mey serve
a8 a beasls for indicating specific needs thaet should be served.
The effective follow-up study 1s no longer confined to surveys
of the students who zre eble to greduste, but includes those
people who have dropped out of school before grasdustion. Among
this group is found & lerge number of unmet needs which the
counselor must serve. The follow-un 1ls an expensive under-
TekZing in time ond money, and it will eometimes require con-

sldersble perseverence to complete the collection of the deta
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which 1s being sought. In meny ceses members of the group
under study will heve moved out of the community served by

the locel school making the study.

Occupsational and Educationsl Informetion

Teble II indicetes thet skill in the use of occupatlionesl
end educationesl informetlion are equally essentlel. In both
cases there were 103, or 85.1 percent of the respondents‘who
indlceted thst these are essentiel skills., The informational
service is considered one of the major areas of guldaence. This
service includes, among many other things, the collection,
eveluation and use of both educational and occupaetional infor-
netion. In each case the administrators indiceted these are
essentlal for counselors if they are to serve the needs of
boys and girlg. There were 35, or 78.5 percent who indicated
the collection of educationel informetion wes essentiel; 93, or
76.9 percent indiceted thet skill in the evaluation of educa-
Tional 1Informetion is essential; 2nd 91, or 75.2 percent felt

skill in the collection of occupetionsl information 1s essen-

tlal.

Interpreting Progrem to the Community
There were 395 or 78.5 vercent of the sdministrators who
indlcated 1t 1s essential that the counselor be sble to inter-
pret the guldence program to interested community members. It

is certainly essentlial that the program be understood by the
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community 1if it is expected to exverience success, but 1t
1s interesting to note that the administrstors placed the
responsibility for intervretetlon on the shoulders of the
counselor rether than on their own. A reel guldence ovrogrem
is a community orogrem end 1t should be recognized as such.
The degree to which the lay members of the community under-
stend the progrem may often determine the degree to which
the program receives support. It 1is sgreed that the counse-
lor cen end should assume some responsibility for internreting
the progrem to the community end the ebility to verform this
responsibility ls & worthwhile virtue. At the seme time, the
principal should recognize thet he 1s ultimetely resvonsible
for the success of any pert of the school nrogram and ee such
he must essume hls enpropriste shere of the obligation for

interpreting the school progrem to the community.

Interpreting Recorded Deta to Others

It 1s not et ell surprising to note thet Teble II indi-
cated 1t 1s essential for the counselor to be ekilled in in-
terpreting recorded data to other individuals. It 1s surpris-
ing to note that only 233, or 76.3 percent of the administrators
marked thls as an essentisl skill, It is surprising because
8o much of the counselor's work deals with recorded data snd
the ability to lnterpret this data mey often determine the

success or fzllure of a conference with & client.
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Working With the Librarian and Other Teachers

There were 33, or 76.9 percent of the respondents who
indiceted 1t 1s essentiel thet the counselor be able to work
with the librerlien and other teachers to provide proper reasd-
ing materials for the puplls and staff. The litersture 1s
replete with guildance meaterials and informetion, some of which
has been published and distributed without proper thought
heving been given to the ethicel princinles that should govern
the oublishing and merketing of informetional meteriels. The
counselor should be competent to screen out sulteble materlals
#nd he must maintasin continued contact with relisble sources

of guldance materials.

Evaluating Counseling Sesslons

There were 93, or 76.3 percent of the administrstors
who 1indiceted thaet it is essential for the counselor to be
skllled in the evelusatlion of & counseling session. Here e-
gain 1s a validating item and this response substentlsates the
selection of skill number 6.5 as beilng essentisl. It will
not suffice for the counselor to know the steps involved in
the counseling vrocess, but he must be able to gzuge the rei-
ative velue of & given sesesion. There 18 slweys the genersl
objective of encoureging self-directlion 2nd growth which per-
meates any counseling session and the counselor has the re-

sponsibility of determining the degree to which thilis objective
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has been attelned after each session. He might concern him-
self with the extent to which proper rapport was established;
the retlo of vnarticipation of client to counselor; the degree
to which problems were identified; the degree to which theravy
took place; &nd the effectliveness wlth which some tool or
technique was used. Many counselors work slone and thelr 1n-
service improvement wlill depend lergely upon the degree to
which they are sble to evaluate or improve upon their own coun-

seling sessions.

Devising KRecord Forms

Meny schools utllize record forms which are dlstributed
by commerclal publishing firms; but there were 31, or 75.2
percent of the responding administrstors who indlcated it 1is
essentlal that the counselor be able to devise record forms
thet ere tallored to the program end institution in which they
are used. Commercisl record forms are seldom entirely satis-
factory for a speclfic school and in some cases thelr cost may
ovrove to be prohlbitive. Commercial records mey sometimes
&ive too much space for irrevelent deta snd in many linstances
Tell to provide emple swesce for deta which teachers feel to
be pertinent.

The counselor must be sble to work with teachers in-
service 1ln developing records. He should be sble to nrovide

the technicsl assistance needed. Records ere a vitel paert of
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any well organized orogram of guidence activities end 1t is
significant thet the counselor be esdept 1in their construction

and use,

Cooperation of Community Service Organizations

A real guildance program is 2 community oprogram which
demends and depends upon community cooperation and support.
There were 87, or 71.9 percent of the respondents who indi-
ceted 1t 1s essential thet the counselor be skilled 1n getting
the cooperztion of community service organizations. There are
2 number of agencies ond individuels in the community who are
eble to supplement the individuellzed and group services of-
fered by the counselor. It 1s hlis responsibility to work
cooperatively with them in an effort to mske evelilable every

possible opvortunity for optimum development of his cllent.

Referral Services

Proper use of referresl services makes it possible for
The counselor to give more effective sid to hls cllients; there-
Tore, 1t 1s not surprising to note thet 87, or 71.9 percent
of the respondents indiceted 1t ie essential for the counselor
to be skilled in the use of referrsl services. In certain
respects the school counselor 1s e generel prectlitioner like
the general medicsl prectlitloner. Since there ere & number

of speclelists, the counselor must be sble to recognize the
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need for a particulesr referral service end be prepsred to

direct his clients to the proper source for essistance.

Curriculum Study
There would be little Jjustification for & progrem of"
Aguidance services which frlled to heve 1ts lmpressions re-
Tlected in the sclhiool's curriculum. Table II indicated thet
there were 82, or 67.8 percent of the resvondents who indi-
cated that 1t 1s essential that the school counselor be able
to perticipete in 2 currlculum study p»rogram.

Guldance sctivities based on puvils' needs will often
necessltete curriculum modifications &nd revisions. These
changes grow out orf data gethered in studying individuel
students, or they mey be the results of follow-up studies
of gredustes and dropouts. The counselor must be eble to
glve some technicel aseistence to curriculum study groups
ptesed on his knowledge and understending of puplls. He oc-
curles & stretegic position which affords him en opportunity
to determlne needs thet esre more basic than those superficiliesl
ones which are‘often easy to discern, but mey tend to be only
gymptomestic of something more serious.

The curriculum is an outstending sspect of the totel
school environment. Beceruse of this fect it has many impli-
cetions for guldence. The rigid onrogrems often found in schools

must be supplanted by progreme flexlible enough to bend them-
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selves to meeting student needs. A willingness to meke cur-
riculum changes, when need werrents it, should precede or
eccompany &any plens for guldence services 1f optlimum success
is exvected. Chenges should serve some worthwhlile vpurpose,
but can only be accompllised in cases vhere schools heve the
regsources required for continuous curriculum study. The

counselor should vlay 2 najor role in determining the chenges

to be mede.

Summe ry

In this chepter the thirty-two skills shown in Teble II
have been discussed. The administrestors resvonding to the
cuestlonneire heve indicested, by & minimum of two-thirds agree-
ment, thet these skllls sre essentlel 1f the needs of punlls
ere tc be served by the school counselor. It is of particuler
immortence to note that the essentiel skills mentloned here
ere based on the needs to be gerved. These essential skllls
ldentify the mininum functions which cen be pnerformed by the
school counselor if he 1s to assume responsibility for the
ennlication of guldance services 1n the nubllc schools.

First of all the counselor should be sble to cerry on
& couneeling interview; he should be eble to initlate, pro-
ceed wlth snd terminate ¢ successful counseling relestionship;
he should be eble to appralse end evaluate a counseling
sessgion. In instsnces vhere the client needs svneclal assles-
Ttence, which the counselor ig not cspable of rendering, he

should be able to mske use of proper referrel services.
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The counselor should be skilled 1n the use of a number
of pasic technigques which he mey use for the study of en in-
dividuel client. He should be able to edminister and interpret
group and 1indlvidual tests. He should £lso be able to mske
use of enecdotal records, cumulstive records, case conferences,
interest inventories and observation. There are other basic
technicues which meny counselors gsre able to use, besed on
thelr indlvidual compestencies, but these given here seem to
represent the minimum essentials.

lhe informetional services represent one of the major
¢reas of resvonsibility for the guldance worker. The coun-
selor should be skilled in the collection, use end evelustion
of occupationel end educetionel informstion. He should be
sXilled in gaining the cooneretion of the librerien or other
ey nersons 1n order thet proper informetional materiesls will
be evellable for puplle end staff.

The counselor should possess the necessecry skillg for
orgenizing, administering and evealusting guldaence services.
This would seem to require him to possess & number of other
skllls in addition to those which have been mentioned in the
preceding peregrephe. He should (1) ssslst students in a
study of theilr own interests and sbilities; (2) obtain the
confidence &nd cooperstion of the staff; (3) be capable of

cevising record forms thaet are teilored to an individuel
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school program; (L) intervret recorded date to others; should
be eble to interpret the guldence program to ilnterested com-
munity members; {5) should be able to get the cooperstion of
community service orgsnizetions; (6) should be able to cerry
cn follow—up studlies of droonouts, transfers end greadusetes;
end (7) should be eble to varticipete in cufriculum study
nrogrems.

it is interesting to note the number of sneclfic remedilal
skxllls which were not listed gs essentlisl. The respondents
elso failed to give two-thilrds egreement on the essentisl
recguirement of skill in the use of a number of group guildsnce
technicues. These ommiesions would seem to werrent et leest
two concluslions: (1) The counsslor identifled by the partici-
vetling edministretore is e generel guldence worker recuiring
brecad training; end (2) Specific remedial services probebly
should be offered by some epecleslist other then the counselor,
with the eteff aesuming respongibility for & number of group

gulcdesnce activities.




CHAPTER V
GUIDANCE COURSES IN THE COLLEGES AND UNIVERSITIES

This survey included thirty stzte supported Negro col-
legee e#nd unlverslties thet are located in the seventeen
southern and border stetes. Table III llsts the schools and
indicates the number of institutlions found in eech state, and
elso sirows whether & school has & graduete depertment. In
this chepter the guldance courses offered by each college or
universlty were listed end comments were made whenever they
were warrented.

It must be pointed out egein thet thlis is primarily e
quantltetlive, rether then e qualitatlive survey; therefore,
evaluetive statements will be held to e minimum and quelita-

tive stetements will be mede with reservations.

Sources of Information

The primery source of the date collected and used in
this chapter came from the catalogues of the institutlons
being dilscussed. In each instence where course titles are
from catelogues they represent the announcement for the school
year of 1951-52. They eare courses offered in the third snd
fourth year, or above. Personel vislts were made to some
campuses snd in a few ilnstences 1t was possible to telk with

2 responsible officlial of the instilitutlon while attending
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TABLE III

LEVELS OF TRAINING IN STATE SUPPORTED NEGRO
COLLEGES AND UNIVERSITIES

Treining Level
College or Under

University Graduete Graduate

e e = ____ o T

Alebame A & ¥ College

Alebame Stete College

Arkensas A.M.&N. College
Delewere Stete College

Florida A & M Vollege

Albany State College

Fort Velley Stete College
Savennah State College

Kentucky Stete College
Grambling College

Southern University

Bowie State Teechers College
Yeryland State College

siorgan State College

Alcorn A. & M. College

Jeckgon College

Lincoln University

North Carolina A & T College
North Carolina College 8t Durhem
Elizebeth City Teachers College
Feyetteville Teachers College
wWinston-Sslem Teaschers College
Langston University

South Ceroline A & 11 College
Tennesgee State A & I University
Prerie View State College

Texes Southern University
Virginia Stzte College

Blue Fleld State College

West Virginie State College

X

Lk

ML MMM
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professlionel meetings. 1In every instence 2 check list of
courses wae melled to each ilnstitution in an effort to get
& reaction from £n offlciz)l of the school reletive to their
course offerings. Conversations with stete supervisors of
guldence services afforded 2n opportunity to gein additionel
insight into some of the problems of counselor training in
the esouthern region. Ststements reletive to recuirements
for couns<lor certificetion in the various stetes which ere
mede in thie chepter sre beesed on Woellner's?® report on certi-

ficetion regulirements unless otherwise indiczted.

Common Core Treining Arees

The publicetion, Counselor Preoeretion,z is regarded

&8 one of the most accenteble guldes for use in counselor
treining. In Tables IV and V ere shown the cormon core trein-
ing ereas suggested by the menual on counselor prepesration

elong with the cherecteristice z2nd sxllls thaet have been desgig-
nated ze beling essential for guidance workers. It should be

the purpose of tralning in esch core arees to »nrovide the trainee
with certain ekills snd pertinent exneriencee. The areaz under

wich & given charecteristic or skill should be 2 teaching

Robert C. Woellner end A. M. Wood, Recuiremente for
Certificetion of Teschers, Counselors, Librarisns znd Adminis-
Iretore of Elementery Bchools, Secondary Schools and Junior
uollegf—“s , The University of Chicago Press, 16th Edition, 1251-52.

Counselor Prepsretion, op. cit.
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objectlve or goal, or an exvnected outcome, 1s shown by the
use of checks (x) in the appropriete columns. The first
cheracteristlc listed in Table IV can be used for an illus- ‘
tration: the check in the first column of that table, under
thhe core searea of philosophy end principles, indicetes that
one of the exvnected outcomes of & cless dealing with the prin-
cinles of guldance is theat the treinee wlll accept the belief
that a knowledge of self is basic for intelligent cholce and
ettainment of maximum efficiency. There are lnetecnces in
wnlch certeln characteristice or skills may legitimetely Dbe
expected outcomes in more then one core arees; #nd in instsesnces
vhere this 1s true, checks heve been vlaced opposite thet
characterlstic or skill under vhatever sreas sre involved.

There 18 e2lweys denger of categorizing in cases where
the 1lmpression 1s given thet counselor-treining cen be neatly
compartmentslized. The grouping wes used merely for the sake
of convenlence end is not being used to suggest thet the train-
ing of counsslors cen be caerried on without the complete inter-

gration of instruction 1in every core srea.

Trailnee Screenlng
The characteristic, "is well adjusted in personal 1life",
does not lend itself very well to the kind of grouping scheme
used end, therefore, no effort was made to include 1t under any

core grea. Any school which accents the responsibllity for
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TABLE IV

ESSENTIAL CHARACTERISTICS FOR SCHOOL COUNSELORS
AND NVGA CORE TRAINING AREAS

rinclpnles
dual
Counseling

Informetion

I)

Growth end Developn-
ment of the Individuel
Study of the Indivi-
Occupetlonsl, Educe-
tionel and Related
Administretive end Com-
munity Relationships
Supervised Exnerience
in Counseling
Allied Subject Mattert

Philosophy end
Technioues Used in

SEERACTIRISTICS
Believes 2 know.edge of
c¢lf is basic for inteli-
5ent cholce 2nd ettesinment
of maximum efficlence X X
Believes every individuel
hes intrinsic worth as e
Derson X : p.4
Possess knowledge rele-
tive to child growth
and development:

A. Physicel

B. ©Sociel

C. Emotional

D, Mental
Meinteine e professionel
ectitude towerd confiden-
tiel information X
Belleves the guildance
vorker hes & responsi-
Lility to the client
end society x X
is well ad justed in
oersonel life X
Fossess knowledge of the
Deegelc theoriese of per-
sonellty development:

L., Psychologicel

E, ©Soclologzicel

C. Diologicel
Selieves society hes the
obligetion to help eazch
individuzl to live & 1life
Thet 1s individuslly satie-
fyirg 2nd socially effective x

L lie B I

M M M
| YEVEY
VY
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TABLE IV (CONTINUED)

ESSENTIAL CHARACTERISTICS FOR SCHOOL COUNSELORS
AND NVGA CORE TRAINING AREAS

dual
in Counseling

Principles
Informetion
Counseling
Supervised Experilence

i

ment of the Individual
Study of the Indivi-
tional end Related .
Administretive and Con-
munity Relationships
Technlques Used in
Allied Supject Mettert

Growvth snd Develop-
Occupationel, Educa-

Philosophy and

CHARACTERISTICS
Has hed broasd tralning

in coungeling end guid-

ance courses X X X X X X X

Has had broad training

in psychology X X b4
Reads professilonal

literature regularly X

Has had at least one

course 1in mental hy-

giene X X

*Pgychology, Soclology, Educsetion and Economics Courses
Not Considered Part of NVGA Core.
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TABLE V

ESSENTIAL SKILLS FOR SCHOOL COUNSELORS AND
NVGA CORE TRAINING AREAS

dual

duel
Information

seling
Supervised Experience

-

nunity Relationships
in Counseling

Principles
Technicues Used in Coun-

Philosophy snd

Growth and Develovn-
ment of the Indivi-
Study of the Indivi-
Occupational, Educa-
tional and Related
Administretive and Com-
Allled Subject Matter®

Skilled in the use of
baslc technigues avall-
oble for the study of
the individual:

A. Counseling Inter-
view
Observation X
Cumuletive Record
Anecdotel Record
Interpretation of
Individual Test
Interpretation of
Group Test
Case Conference
Administretion of
Group Test X x
Administration of
Individuael Teste x X

J. Interest Invento-

_r_j_eg X X

Able to organize end ed-
minister guidance services X
Able to assist studente in
& study of thelr own inter-
ests and abllities X X
Able to gain the confidence

and cooperation of the staff X
Able to initiete & success-

ful counseling relationship X X
Able to evaluate a guldance

program X X
Able to cerry on follow up

etudiee of dropouts, trans-

fers 2nd gradustes X

L B Rl
E I B
"
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TABLE V (CONTINUED)
ESSENTIAL SKILI.S FOR SCHOOL COUNSELORS AND

1
NVGA CORE TRAINING AREAS é«n g -
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Able to proceed with e
successful counseling
relationship X X
Skilled in the use of
occupetional informetion
Skilled in the use of
educetlioneal informetion X
Able to terminete a suc-
cessful counseling relation-
shilp _ X x
Skilled in the Collection of
educeational information X
Skilled in the evslurstion
of occupaetional information X

Able to Ainterpret the guid-
ence program to lnterested
community members X
Skilled in the evsluation
of educstional information X
Skllled in interpreting
rscorded date to other
individuals x X
Able to work with the librerian
and other teschers to provide
proper reading materials for
pupils and staff X X
Able to evaluate a counseling
sesslon X X X
Skilled in the collection of
occupational informstion X
€ tTo de Tormse
thet are tellored to the pro-
grem end institution in which
they are used X X
Skilled in getting the co-
operation of the community

service orgenlzetlons X
Able to make proper use of

referral services X X X .
*Pgychology, Soclology, Educetion and Economlice Courses are no_

consldered Pert of NVGA Core
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tralning guldence workers must be willing to use some method
of screening prosnective trasinees and should seek out cendl-
datea who seem to fit this criterion while elimineting those

wvho do not.

ALABANMA

Alsbame has two stzte supported Negro Colleges: Alsbeamae
Agricultural and Mecheanical College st Normal and Alzbema
Stete College at Montgomery. There i1s no stete supervisor
of guldance services in Alebama; however, en observer from
the stete vocational office wes in attendance at the Southern
Regional Meetlng of the National Aseocletion of Guidance Super-
visors snd Counselor-Trainers, New Orlesns, 1252 end he was

personelly contacted by the investigator.

Alabema Agriculturel snd Mechanicel College

Alebame Agricultursl and Mechenicel College 1is the stete
land grant college for Negroes and offers only undergreduate
work, There 1ls no formel progrem for training school counselors.
Nor are there any present plens for orgenizing a formal train-
ing »nrogrem. Those courses listed in the school's catalogue
with tltles which suggest that they mey be eaporopriste back-
ground courses for guldance work sre llsted under psychology
or educeation. Those 1n opsychology ere: educeationel psychology,
child psychology end edolescent nsychology. Those in educsation

ere: child development and guidence, test end measurements,
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and mental hyglene. In response to the course check list the
respondent indiceted, "Since the program has not reached the
planning stege, 1 sm not in position to indlcete the courses
thet would or should be included," in & formel counselor-

treining prograem.

Alebema State College

Alsbame Stete College offers work leading to the Mester's
degree 1in educetion. It was not possible to get a catalogue
fron this institutlion. & personel visit wes made to the cam-
ous April 1, 1952 and an interview wes held with Dr. W. E,.
Anderson, Director, Division of Graduste Education. Under-
greduate degrees are offered in elementary ond secondary ed-
ucatlion. It wes felt by the college steff that these curricula
nrovide sufficient courses pertaining to humen relatlions to
glve the student the kind of background needed to take more
advanced professional courses in guidance. At the undergrasduate
level there are two guldance courses: guldence in the ele-
mnentery school; end guidence in the secondery school.

There 1e no formal program for training school counselors
at LAlabama State, but there are plens for orgenizing such a
orogram. It 1ls proposed thet the program will be offered in
the educetional psychology department. The educstion department

presently offers eight courses which would contribute to a

counselor-treining progrem. They are (1) principles of guid-
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ence; (2) vocetional guidence; (3) clinicel guidance; (L)
versonelity dlegnosis; (5) messurement of humen behavior;
(6) Philosophy of Educetion; (7) psychology of leerning; and
(8) mentesl hyglene.

Alebame does not have counselor certificetion. The col-
lege assumes thet 1ts orimery responsibility 1s that of pre-
pering people to quelify for tesching certificates issued by
the stete. The present guldence courses are being offered so
thet classroom teschere, mey be sble to perform a few guldeance
functions. There seems to be little chance for e reai counselor-

training program until the state starts issuing a counselor's

certificate.

Ansalysis

Alebame 18 one of the eight states which provide gradu-
ate tralining in the institutions studied. One of its colleges,
Alabema A end M does not heve & graduate progrem and does not
offer a course 1n the principles of guidence. The graduate
courses 1n guldence are offered at Alebamea Stete College. An
examinatlion of the titles of the courses and a look at Tables
IV and V will indicate courses for the core areas of principles
end phllosophy, growth and development of the individual, study
of the individual, occuvnetionel and educational information and
other titles which may be placed under allled subject aress.

Assuming the course titles suggest thelr contents and will prove
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setisfactory for the core sreas names, there 1s still & com-
nlete lack of titles sulteble for the aress: technicues used
in counseling, administretive and community relationships,
end supervlised experlence in counseling.

It appears thaet Alabema provides the kind of treining
vhich would nermit en ovpvortunity to egqulv guidznce workers
with some of the baslc principles and nhilosonhy, & chence
to become acquelinted with the techniocues used for studying
individuels and en opportunity to gein some commetence wlth
the informational services. There 1is 2 need to provide ad-

itionel treining vhick would eculp the treinee with the know-
ledge needed to synthesize the skills £nd characteristics he
mey ecaulre. This cen be done by adding proper course offerings
under the three core arees not presently covered; nemely,
techiniaues used in counseling, edministrstive and community

relstionships, &and supervised experiences in counseling.

ARKANSAS

The Arkanses Agriculturel, Mechanicsl and Normsl College
1s the state supported Negro college in Arksnsas. Three deys
vere snent visiting the cempus at Pine Bluff, the Stete Super-
visor of Guidance Serviceg in Litﬁle Rock, and public school
counseelors who work under the supervision of the Couneelor-
Treiner. The stete iscsues & counselor's certificate, end
counselore worklng in certified guldsnce progrems mey have

pert of thelr szleries reimbursed with federal funds. The
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Counselor-Treiner =2t Arkanses A. M. 2nd N. 1is charged with the
responsibillity of sunervising these vnrograms end teaching three
courses in guldence et the undergradueste level on the campus.
The three courses tzught are: (1) principles and practices of
the guldence progrem; (Z) occupetional informetion snd vocationsl
guldence; and (3) tools and technioues of guidance. The other
courses required for stete certificetlon are offered et the
University of Arksnses which hes dropved 1ts rsciel barrier
cnd admits Negroes to its courses.

In addition to the three coursee tsught by the counselor-
treiner there were other courses listed in the catsalogue whose
titles suggest they ere sulteble for beckground treining in
guldence. These courses were labor ovoroblems, msthemeticel
stetlstics, the femlly, courtshin end merriesge, introduction
to soclal work, soclal cese work, child develoopment, tests snd
meesurements, philosoprhy end history of educetion, 2dolescent
nsychology end technicues in corrective reeding. These courses
ere distributed emong the economice, soclology, vsychology,
matnemetlcs and educetion depertments. The counselor-trainer
amnended to the questionnelre this stetement, "skills in the
use of stetistical methods ere pertinent, but the methods used
in teaching thkhese sikille ere poor; snd this criticism is not
limited to counselors trained in our state slone, but seems to
be rether genersl where the counselor training progrem 1is

limited to & one year offering. I think thet skill in this ares
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is absolutely essential for meximum efficlency, but the skills

should be correctly taught'.

Anelysis

Arkenses £. M. end N. 1s vprobebly offering as meny guld-
ence courses £t the undergreduste level eos it 1s feasible to
offer. Tre principles courege arfords an opoortunity for orien-
tetlon end & chence to develop within the trainee a student
nersonnel voint of view. The informetion course may vprovide
the student with the minimum essentials needed to deel effec-
tively with occupetionsl end educationel information. The
toolese =#znd technicues course offers & chance to vrovide the
treinee with some of the tools of the trade. Since Arkanssas
makes provisions for graduete treining in guildence at thre
Btete University thers 1e no need to expend the undergraduste
culdence offerings 2t £. . end N. An ettemnt to put more
rrofesesionel courses in the undergreduste progrem would likely

weckxen the subject metter, mejor and minor fields.

DELAWARE
Delewere 1s & smell border stete which has an exceeding-
ly emell Negro populetion. It supports one college for Negroes,
Telewere State College which offers only undergreduate courses.

ihegroes sre admitted tc the University of Delewsre for gradusate

etudy.
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The courses offered at Delawere State which seem to be
sultaeble for background courses 1n guldsnce and are distributed
emong the psychology, sociology, home economics and educetion
depertments. Thelr titles as ligted in the catalogue ere:
sociél nsychology, anthropology, the family, educational tests
end measurements, child nsychology, edolescent psycholgy,
psyehology of adjustment, guildence of pupils in elementery
schools, educatlonsl soclology, philosophy of educeztion, child
development snd cere.

Dr. J. C. Finney, formerly Heed, Educetlion Depsrtment,
Delaware State College end ovresently Professor of Education
et North Carolina College steted, "we did not try to offer any
of the guldsnce courses, basic or otherwise. No member of the
steff wes sufficlently trained to perform this function. Those
students seeking guldance courses st the greduate or under-
sreduate level had to secure such courses at the University of
Delaware. We were not in position to offer the kind of salary
that would be commensureste to the training and experience of

the person who would be needed to f£1ll such an important po-

sition."

Analysis
Deleware, llike Arkensas, hes made provision for the train-
ing of 21l counselors at the Stete University. Delaware State

can meke an optimum contributlion to counselor-training in 1its
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undergraduete ovrogrem by continuing 2nd strengthening 1ts
vresent offerings and nosslbly adding undergraduste courses

in the vrinciples of guldsnce end occupetionsl and educationel
information. Thelr psychology #nd sociology offerings'should

nrovide a satisfactory background for advenced and professionsal

courses 1n guidence,.

v FLORIDA

Floride Agricultural and lMechenlce2l College et Tallshes-
see 1ls the state supported Negro Institution of higher learn-
ing end offers courses leading to the Mester's degree. Florids
Coes not have & state suvervisor of guildence services, but the
slze 2nd zeel of Florids delegetions &t the varilous profegslional
meetings lesves no doubt sbout the interest in the growth of
Zulasnece in thet stete.

In reeponge to the check list of course titles 1t wes

-

nélceted thet there ie no formel counselor-treining nrogram

O}

t Florlda A end ¥; vut there ere planse to orgenize a formel
progrem for treining school counselcrs. The cetzlogue gives

¢ relezively extensive listing of undergresduste courges which
mlzht serve &8 Deckground courses. These courses are divided
emong the educstion, megychology end soclology devertments.

iLe titles ere meesurement end evalustlion of educetionel growth,

mrinci-les gnd tecinioues of vocational guldence, principles

én& technicuees of educestionzal guildsnce, sdolescent psychology,
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psychometrlic methods, introduction to clinicel psychology,
the psychology of leerning, esdvanced educational vsychology,
personnel ovsychology, child development, measuring intelli-
gence, the dynemlics of humen beshavior, the famlly, principles
end onreacitices of soclael work and mentel hygliene services.

At the graduate level the followlng courses ere offered,
nrincinles end techniaues of research, use and interpretation
of tests and resding dilegnosls a2nd imorovement. The followiling
graduate courses are plasnned as part of the nroposed counselor-
trzining crogrem: occupational information, vsychology of
ad justment, theories and technicques of counseling, theorlies

of personelity end orgenization and administretion guidance

services.

Analysis

The rather extensive undergraduate offerings ot Florida
£ and M should nrovide sstisfectory background training for
those 1interested in guldance. It might be advisasble to offer
a course in occunetiongl information.

From the graduate courses offered and proposed for of-
fering 1t would seem that the vrogrem planners have assumed
that the tralnees would have slreesdy had a course in the prin-
ciples of guildence. (Florida offers a princinles course at
the undergreduste level). The course titles eas suggested
cover silx of the seven core sreas shown in Tables IV and V,

but no mention is made of a practicum experience. The inter-
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pretatlon of the course titles assumes thet during the courses
teken in psychology, the tralnee will heave ample opportunlity to

#aln the needed knowledge relative to growth and development.

GEORGIA

The state of Georgla has three stete suvnorted Negro
colleges, none of which offers graduate courseg. Albany State
College 18 loceted at Albany; Fort Valley, the land grsnt
college, 1s locsted at Fort Valley; end Savanneh State College
is located 1in Savannah. Georgls has 2 state supervisor of
guldence services, but none of these three institutions hsve
formal counselor-treining nrograms. It has been brought to
the attention of the writer, since the data sbout these schools
wvere collected, thet greduste offerings sre to be svalleble

in these institutions in the very neer future.

Albeny Stete College

The Albeny State College listed one economlcs, one ed-
ucation, one methematics, end two home economlcs courses whose
titles suggest they may be sppropriste background courses for
guidance workers. Thelr titlees were: labor problems, tests
end measurements, elements of statistics, child guldance and
femlly relstlonships. In response to the check list it was
indiceted that they plan to organize & formal program for

Ttreining school counselors and five other course titles were
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edded to the list tesken from the cetalogue. Theilr titles:
mental hyglene, principles of guidance, orgasnizstion end ad-
minlstretlon of the testing program, counseling technlques

in elementeaery and secondary schools and student personnel

work.,

Fort Valley State College

The Fort Velley Stete College feilled to return the course
title check list #nd the only information avallable is that
wvhich wes taken from the coctelogue. The economlc, soclology,
psychology and educetion depsrtments list & total of seven
courses which might contribute to the undergrasduete background
training of e counselor. The course titles were: Iintroduction
to stetistics, labor problems, nhllosophy of education, intro-
duction to anthropology, the femily, socilal psychology end
child guldence.

Savannah State College

Bavennah Stete College, the third stete supported Negro
College in Georgla, indiceted in 1ts response an intention
to set up a formallized counselor-treining program, but fsiled
to indliceate Just what courses would be offered in this pro-
gram. The college cetelogue shows five education courses
which as background courses should enhsnce the counselors!
pre-professional training in humen relatlons and adjustment.
The five course titles were: educetlonal psychology, elemen-

tary principles of guldence, child psychology, psychology of

adolescence snd elements of statistics.
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Anelysis

Eech of the three institutions discussed here serve as
tescher-training institutions. In each cese there sre course
titles listed vhich should be beneficlel as undergreduste
beckground courses for guldence workers. In eesch school there
is et least one course in guidence #nd Albeny Stete listed
five course titles vhich will be »nert of e mroposed counselor-
training »nrogrem. These course titles would provide offerings
in five of the seven core areas shown in Tsbles IV and V, but
no titles are suggested for the informational area nor the
orecticum erea., Such & proposed program will not oprovide an
oonsortunity for tralnees to get trealning exveriences in the
essentiel iInformetionel end wnrecticum skills which the admin-

istrctors check es lmportent.

KENTUCKY

Kentucky 18 @ border stete 2nd supports one Negro Col-
lege, Xentucky Stete College, which is located in Frenkfort.
Kentuckxy Stete College does not offer greduste treining, but
Negroes are admitted to the University of Kentucky. In response
to the course title check 1list it wes indiceted that there 1is
no formal program for treining school counselors st Kentucky
Stete and there ore no plans to orgenize such & progrem. The
Kentucky State College catalogue lists three soclology end

four education courses which might be helpful beckground courses
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for the school counselor. The course titles were: soclal
dlsorgenlzetlon, soclzl psychology, the femily, tests and
messguremente, educetionsl stetistics, educstionel sociology

¢nd child psychology.

Analysis
Treining for counselors 1s provided et the University
of Kentucky so the job of Kentucky Stete College should remain
thet of offering # good undergraduste progrem. It seems de-
sirepvle that at least en introductory course in guldence be

edded to the undergrsduste progrem at Kentucky State.

LOUISIANA
Loulsiana supports two institutions of higher learning
for Negroes. Nelther offers work 2t the graduste level. The

two schools are Grembling College e#nd Southern University.

Grembling College

The dean of the college, in resnonse to written inguiry,
notes thet Grembling College does not have a formel progrem
for treining school counselors and there ig no anticipation
of en eerly initietion of such a progrem. The cetalogue in-
dicetes the primery function is teacher-educetion with specisal
efforts to prepare teachers for rurel work. Two course titles
ere listed which should vrove to be sultable background courses

for guldence workers. The two courses ere child psychology and

humen growth snd development.




Southern University

Southern Unlversity i1s & land gront college located at
ccotlandville, Loulsiena. Southern Universlty d4id not respond
to the written reauest for date reletive to the stetus of
counselor-treining in that institution. It wss possible to
secure e listing of their course offerings from the catalogue
end 1t was slso possible to secure a personel interview with
Deen Mertin Hervey, Director of Student Peresonnel Services.
Southern does not heve & counselor-treining orogrem. It offers
only undergreduate courses c£nd there sre no lmmedieste nlens
for setting up a counselecr-treining orogram. The courses
oifered which might do most to enhence the background train-
ing of the school counselor sre princinles of guldsnce, tech-
nicues of counseling, abnormal psychology, vsychology of person-

¢lity, exceptional children snd lebor econonics.

Anelysis

Loulsiane does not heve eny recuirements for & counselor's
certificate at the present. In two personal conversstlons with
the stete supervisor of guldence services, no knowledge was
‘gelned as to the oresent status of plenning for such a certifi-
cete. Greduzte tralning in guildance is aveileble 2t Loulsisna
State University. Under the present circumstences 1t scems most
desireble to expend end improve the undergresduate bsckground

courses 2t Grambling and Southern so thet those who choose to
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continue a2t the University for gresduste treining wlll be eble
o recelve optimum velue from such trsining. Gremblin, it

gseems, should most certrinly offer at least & course 1n the

principles of guildence.

MARYLAND
Merylend 1es a small border stste with three stete sup-
vorted Negro Colleges: Bowile Stete Terschers College, Mary-
land Stete College and Morgan Steste College. Negroes ere
admitted to the University of Mscrylend where they can take

greduate courses in guidsnce. No graduate work is offered et

the three Negro Colleges.

Bowie Stete Teschers College
In response to written 1nqu1r1esrebout counselor-training
¢t Bowle, the president of the college wrote, "I wish to inform
you thet this institution does not offer snything in the tralilning
of counselors". No cetalogue was secured from thils school so

it is not possible to report 2 list of course offerings.

Meryland Steote College
Meryland Stete College 1s a lend grent school locsted at
Princess Ann, Meryland. There were two courses listed in the
catalogue whose titles indicste they might be sultable under-
greduste courses for school counselors. <hese courses were
femlly 1life educetion &nd enthropology. The respondent steted

thet they have no formal counselor-treining vrogrem but plen to
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orgenlize such & program. ©Six other course titles were added
to the two given in the cetalogue. The course titles were:
rural soclology, urben soclology, vocetionel guildence, tests
end meesurcements, vocationel educetion, genersl psychology and
edolescent psychology.

In commenting the respondent stsated, "It does not appear
thet the stste supnorted Negro Colleges in Meryland have formal
orgenlzed vrogrsms for treining school counselors. There ere
included in the offerings of the various schools certeiln courses
thet might lend themselves to besckground treining for teschers
who mey have to devote some time to counsellng esctivities.
Throughout the steste, those persons serving ss counselors have
recelved thelr training st the grsduste level, mostly in Eestern
universitlies. It 1s my oninion, therefore, thst the leck of
organlzed counselor-treiners onrogreoms mey lessen the emvhesis
vleced on guldence technlorues in the verious courses offered
wnich might ordinsrily be included in such a treining program".
This position 1is well teken end points out = reel need for
expenslion of present counselor-treining orograms to supoly

treined personnel ne=sded 1in the schools.

Morgan State College
Morgan 1eg the third of three state supported Negro col-
leges in Merylsnd. BSome tesacher-training 1s carried on, but
Morgan is primarily e liberesl erts college. In response to

the course title check list, 1t wes indicated that Morgan
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Stete College hes & formnel progrenm for treining school coun-
celors &nd peresonnel vorkers in generel. Morgen dces not heave
r srrduste nrogrem, olthough certificstion recuirements in
Zeryland do not speclfy thie necessity of greduste trelinlng

in guldenece, 1t wes suggested thet graduste credlits in guld-
rnce ere preferrble. At tkle point the veskness of the survey
rietlod or reseerch is polnted cut, beceuse 1t wes not possible
to deternine the full implications of the stetement thet this
undergreduste school hes & counselor-treining progrem end a
orogram for treining personnel workers 1ln generel,

ihere are & number of courses at Morgan whose titles

indlicate the gchool cen glve & number of bsckground courses
wiich should vrove beneficliel for the school counselor. <There
cre twenty-five of these courses: one in economics--lebor
economlics; eleven in educetion--philosorhy of educetion, ed-

cetional vsychology, 2dolescent psychology, edvenced educe-
tonel psychology, principles =nd prectices of educstlonal znd
vocetional guildence, extre-curriculsr ectivitles 1n the second-
cry school, v»upll growth e#nd personeslity #8Jjustment--Fert I,
guldence e2nd pupll sdjustment--Fert II technicques of counseling,
occuonetional inforration end guldence, and guildence of learning
¢ctivitles 1n the elementery schools; seven in psycholegy--
reychology of exceptional children, apovlied psychology, ebnormal
wesychology, psychology of nersonality, introduction tec clinicel
ssychology, psychologilcel ststistlics, construction admlinistre-

tion and enslysie of nsychologlcsl test; slx in soclology--
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the comnmunity and its soclel egencies, soclel nsychology,
culturesl snthropology, the femily, collective behevior and

femily reletionships.

Analysis

The informetion from ierylend seemed to heve been some-
vhat contredictory. In one inst-nce there wes & report thet
the stete suvnorted institutions ere not gilving eny formelized
counselor-treining; end, in anotner, ¢ revort thet Morgan Stete
Colleges oifers formalized counselor-treining. Since greduste
coursecs rre oif=red =t the Unliversity of lerylend, the schools
clscussed here should concentrete on imnroving their offerings
¢t the undergresdurte level. Morgen Stete College has 2 rele-
Tively conplete offering in guildence; but there 1is some cues-
ticn as Yo how meny of theece courses should ve tezken 2t the

andergraduste level if the student 1s tc get e broed liberel

education.

MIBESISSIPPI
ihere ere two stete supnorted liegro colleges in Mississlipoi,
Jackson College and Alcorn Agriculturel &nd lMechrnlcel College.
~1ltiough Mississipnl hes counselcr certificetion which reguires
creduste treining, neither of these 1nstitutions offers grad-

uete treining.

Jackson College

Jeckson College 1s loceted et Jeckson, liississippi. The
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cetalozue lists six course titles which might prove beneficiel
s beckground treining for school counselors. The titles were:
femily reletionship, enthrooology, educetional soclology, edu-
cctionel nsychology, ecolescent vsychology, remedial reeding
ené clinlcel nractice.l In enswer to the written inculry, rel-
stive to counselor-training, the scting deen of instruction
renlied, "We regret to say thet ue do not heve a formal progrem
for the training of school counselors. Presently, there is

no nlen for the offering of work in this field".

Alcorn Agriculturael and Mechanlcel College

L£lcorn A, end M, College is the state lané grent college
loceted =t Alcorn, Mississipni. The college cetalogue lists
four course titles which might serve &8 background courses for
counselor-training. These rre elements of statistics, the
femily, educetional vsychology #nd child growth 2nd develon-
ment. In resvonse to the course tlitle check list, no formel
crogrem for treining counselors wee indlceted 2t Alcorn, nor
¢re there plens at onresent for the orgsenizastlion of such o
progrem, "but we do offer seversl courses in our educstion
curriculum which we hope gre helpful to teeschers who will heve
to provide gresduste services 1n the schools". These course
titles were given in additilon to those listed in the cetalogue:
princlilples of guidence, orgenizetion end administretion of
extra-curricule activities, mentel hygliene, tests and meassure-

nents snd vocetlonal guldance.
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Lnelysls

No pnrovisions are mede for treining counselors in the
two schools discussed here, but both of them meke en effort
to egulp teachers with some baslic knowledge of guldence during
tiie course of thelr reguler teecher-training progrem. In
order to Trein counselors to meet the needs as suggested by
the resnonding edminlstretors 1t would be neceessary to stert
vith the »rincinles of guldence courses et Jeckson College
tnd go right through each of the core sreas. Llcorn listed
come undergraduste courses vhich mey setisfy the core reauire-
nents under the vrincinles of guldsnce. It is doubtful the
undergraduete treining would nermit emple oonportunity for the
troinee to gain the needed competences to meske the sdministra-
tlon course as useful ss it should be. There se=sms to be amnle
justificetlion for suggesting the need for the initiestion of

¢n entire counselor-trsining nrogrem in the stete of Misslissippl.

MISSOURI
Missocurl is 2 border stete #nd Lincoln University is its
lone stete-supported Negro institution of higher learning.
~incoln University offers some grsduste work on the camous,
but Negroes heve been admitted to the Universgity of Missouri
end meny take their greduste tresining there. Lincoln Univer-

S1%y does not have a formel counselor-treining vrogrem ond in
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ite reply to the check list expressed uncertesinty #s to vhether
sucin @ training program would be orgenlzed. An exemlinstion
of the school cetelogue revealed ¢ number of course titles which
mey enhence the undergraduste tralning of e guldence wvorker:
one course ln home economics, c¢hiild cere snd develonment; one
in nsychology, mentel hyzlene; four in soclology, educstional
sociology, the modern femily, social psychology, sociel antinro-
oology; nine in educetlon, nsychology of childhood, educstionel

tests oend meesurements, w»eychology of cdolescenc=s, educational

}_h

stetlstics, wnsychology of humen relestions, problems of child
development, extra-curriculer ectivities, sociel foundations

0T eaucetlon, end ovhllosophy of educstion.

Anelysis

An exeminstion of this llast of course offerings et Lincoln
reveals thet not even & course in the orincliples of guldence is
offered 2t tiils institutlion. Graduete training is svsileble et
thls school, but & comnlete counselor treining progrem is e-
vellable only et the University of lMlssourl. With the oroper
meérgonnel 1t would be nossible to 5rgpnize a treining ovrogrem
¢t Lincoln &8 pert of thelr greduste progrsm, but for the
present 1t might be more feeslible to suggest the offering of
Courses 1in the principles of guldence, tools and technlques end
posslbly enother desling with occupetlionel end educational in-

formation which would be evelleble to students in their teacher-
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treining vrogream. Further treining in guldence could be token
in the estesblished treining orogrem £t the Universlity of Mis-

sourl.

NORTH CARQOLINA

There are five stete supported Negro colleges in North
cerolina; two of which offer work lesding to the Mester's
desree. The Stete Lgriculturel end Technicel College at
ureensboro and the North Cerolina College at Durhem have been
cutnorized to ewerd gredueste degrees. There are three teecher's
colleges: Ellzavbeth City Teachers College, Fryetteville Teachers
College and VWinston-Selem Teechers College. North Ceroline
issues & counselor's certificete and the college at Durham
hes been deslgnsted as en officlel counselor-treining insti-

tution. Each of the colleges offers &t least one course in

suldence.

North Carolina Agriculturel end Téchnioal College

In response to the course title check list, the A. end T.
College indicated 1t does have =z formel vrogrem for training
school counselors. The college catzlogue gilves & rather com-
nrenensive listing of courses wvhose titles suggest they would
be sulteble for counselor-training. Among the undergreduate
courses: one in economics, labor problems; one in methemetics,
elementary statistlcal methods; and four in educetlon, sdoles-
cent psychology, introduction to guldance, measurement end

avelustion e#nd vocational guldence.




108

It is of particuler interest to note the number of gred-
uste courses included in the cetelogues: three 1ln economics,
recent lebor legisletlon, soclel security leglisletion, emnloy-
nment nroblems of the Americen Negro; twenty-five in educetion,
cstetlstics in educertion, mentel hyglene for teschers, educe-
tionel ﬁsychology, meesgurement 2nd eveluetlon, educetional
soclology, technicues eand methodé of resesrch, disgnostic
tecnnicues in vocstlional guldence, the field of guldsnce,
coychologlicel ssvects of guldence, school ond community guld-
e£nce programs, student personnel vnrogrem end nroblems, case
work in guidence, =nrincliples end ovractices of vocetlonal
suldesnce, dilsgnostic technigues in vocetional guldence, re-
geerch and studles in occuvstionel end educetional ovnnortunities,
nersonnel edministretion, guldence for rurel youth, guldance
in the school, vwrinciples of guldsnce, technicues in counseling,
occunstlional informetion, disgnostic technicues in guldence,
edminigtretion of guidence, guidence leborstory (precticum),
Technigues 1n educestional and vocetional guldence; one in
rethemetlcs, methematlical stetistics; two in vnsychology,
industrial nsychology and social nsychology; one in socilology,
comunity orgenizetlions.

The writer has visited the A. 2nd T. College on several
occeslons., There is one staff member in residence holdling a

Doctor's degree in guldsnce end two other persons with ecuive-

lent treining are 2dded to the staff in the summer. In view
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of the fact thet the one full time vrofessor in guildence hes
crlso been assigned ¢ number otf edditionazl administrative de-
trils assoclated with the operstion of the veterans' progrsm,
the rether lmoressive number of courses listed in the cetalogue

wes somewhat surprising.

North Ceroline College et Durhem

This college hes been designeted as en officisl counselor-
treining inetitution by the Stete Depertment of Public In-
struction and 1s presently engeged in offering courses which
will setisfy the stete reoulrements for counselor certifice-
tlon.

The catalogue does not show on extensive listing of
undergraduate or graduste courses in guldence, but courses
lezding to the Master's degree with 2 major in guldance are
being offered. The major courses ecre offered in educstion.
Supvorting snd electlve courses are offered in home economics,
peychology end soclology. The state certificsetion require-
néents as well o8 the greduate school will permit the trzinee
to take the principles of guldence course for undergraduste
or graduate credlt. There asre two persons in residence to
Teach guldence courses, with a third being added for summer
coursges. Additionel teaching onersonnel is asvallesble from
the University of North Csrolins. The nrogram 1ls in an ex-

nerlmentel stege end modificestions sre belng made as often
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es the need rrises. With the exception of e suvnervised
nrecticum in counseling, courses heve been offered in each
of the me jor erees speclfied by the stete certificetion re-
culrements as well as those suggested by the National Voca-
tionel Guidrnce Associetion. The nracticum exverience 1is
to ve offered as soon &as there 1s a demand.

The me jor ereas speciflied for counselor-training and
certliiicetion by the state of North Ceroline ere:

a2, onrincinles of guidance

b. eanalysls of the individual

c. counseling techniques

d. occunationel end educstionel information

e. ednministrastive reletionshin of the guldrnce nrogram

f. sunervised orscticum
ihe trzinee 1s 2lso recuired to heve sdditional work distributed
fmong releted courses in the erees of educetion, economics,
nvsychology end sociology.

Undergraduste courses given a2t North Crroline College
which might be helnful beckground courses for the school coun-
selor: one 1n economics, economics of lebor; four in educe-
tion, nunil development, lecrning end 1ts measurements, teasching
end guidence procedure end princinles of guldence; two in
home economics, child dsvelopment, and femlly snd soclal reletilon-
ships; seven in psychology, abnormal psychology, mentsel hy-

clene, adolescent psychology, individual differences, psychology
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of learning, psychology of vnersonclity snd nsychologicel
measurements; two in soclology, the femily and culturel
snthropology.

Graduate offerings which mry enhence the nrofessionsel
development of the counselor are dlstributed smong soclology,
rsychology £nd educetlon: one 1in soclology, culture and
nersonellity; four in psychology, ebnormel psychology, clinicel
ennlicetions in psychology, basic nrocedures of clinicel pey-
ciology, survey of nrojective technicues; thirteen in education,
educestional stetistlcs, remedial resading, the extra-class life
of the school, human growth and develooment, mentel hyglene
in tesaching, osychology of excevntionesl children, mental
measurements, educetlonal tests &#nd measurements, occunetioneal
tnd educestional informetion, messurements in guidence, orgen-
icetion and sdministreatlon of guldence services, tools =znd

technicues of counseling e#nd guldence prescticum. .

The Teachers Colleges

None of the three teachers colleges offers work at the
greduste level, Each one follows elmost inflexible curricule
which sre designed to sctisfy the stete requirements for pri-
mery end gremmer grade teaching certificetes. The colleges
rnieke no formal efforts to trein counselors; but the basic
Training for teescher certificstion effords an opportunity to
teke courses which should prove to be beneficsl for those who

mey leter decide to teke formel treining in guidsnce. Personal
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vicits were made to each of these schools. The following
titles, common to the three institutions, mey be helpful
courses: educetlonal vsychology, chlld psychology, tests
cné measurenents, vhilosovhy of education, principles of
suldence, mentel hyglene, socliel nsychology, merrisge and

iemily reletlionshins end socilology of the femily.

Anelyeis

Probebly no erforst should be made to set up counselor
trrining orogrems in the three teechers colleges. It seems
thet £. end T. College £nd North Ceroline Tollege voth have
trie potential for develoning satlsfectory »nrogrems which
should meke 1t possible to train the kind of counselors de-
scribed by the resvonding edministrstors in chepters III and
iV. Each of thece schools offers courses under the ms jor
core arees as suggested by the Nrtlonel Vocetlonel Guidence
Lssocletlon; end esch hes tried to escouire the services of
terchers comvetent to tesch the reculred courses. It 1is
vosslble that A, end T. College needs to re-exemine the resther
extenelve listing of courses given in its cetslogue to de-
Termine Just which ones cen be offered in thelr minimum trein- .
ing »rogrem. North Cerolina College, the designated counselor-
Treining instlitution, should be sble to offer e creditable
program through the Joint efforts of its residence staff and

resource persons from the gresater unlverslty.
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OKLAHOMA

Lengston University 1s the sole Negro institutlon of
nicher leerning in Oklshoms. There is no formel progrem
for treining counselors, nor esre there eny efforts to orge-
nize such & orogrem. Oklahoma 1s enother of the border stetes
wiilch has edmitted Negroes to the Stete University; end, there-
fore, no gredurte work 1s offered ot Lengston. The undergresduste
coursges vhose titles suggest they mey be helpful to & school
counselor ere: one ‘in educetion, educetlionsl measurements
end eveluetion; one in home economics, elementeary child care
end treining; two in metrhemetics, the fundamentels of stetis-
tics and mathemetical stetistics; four in vsychology, mental
hyglene, growth and development of school children, adolescent
development and behavior, wvnsychology of excevntlonsl children;
three in soclology, the femily end merrisge, the child and

soclety and soclal enthropology.

Analysis
£t the vresent there sre no requirements for certifica-
tion &s & counselor in the stete of Okleshome. Lengston Univer-
€lty reports there sre no efforts to orgenize e formel coun-
selor treining nrogrem. Treining in guidence is avallable et

the Stete University and there is little need to attempt to

set up such training at Lengston; however, the addition of

#t leest & course in the orincivnles of guidence 1in its under-

. reduste program might be desirasble.




114
SOUTH CAROLINA

The South Crrolina Stete Agriculturzl end Mechanicel
college 1s loceted et Orangeburg. It is a land grent college,
sunnosedly serving es en a2ll inclusive 1lnstitution of higher
leerning for Negroes 1n South Cerolina. 'The college offers
beth greduete and undergresduste vwork. S8South Cerollina hes a
Etete Sunervisor of Guldsnce Services, but no regulrements
T“or counselor certificetion.

South Cerolina A. end M. does not heve & formal trein-
ing program for coungelore; but in resnonse to written in-
culry indilceted thet there are nlens for orgenizing such a
DroSrenm.

The college catalogue lists seven undergresduste courses
virlch might be sulteble background courses for the school
counselor: humen growth snd develovment, history and phllcso-
shy of educetlon, mentel hyglene, messurements in educetlon,
vocetlonal guidence, child 2nd esdolescent vsychology end child
suldance, There were £lso two graduste courses listed in the
catalogue which might well become pert of any proposed counselor-
Treining onrogrem: educsetionsl guildence in the elementary

schhool and education in the secondary school.

Analysis
The orgenizetion of & guildance vprogrem st South Carolinse

A, 2nd M. would have to stesrt from the beginning. However,
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with & greduate progrem alreedy eavelleble 2t Orangeburg, it
nicht be feeslble to contlnue nlens for orgenlzing e sulteble

counselor treining progrem.

TENNESSEE

Tennessee has one state suprnorted institution of higher
lesrning for Negroes, Tennessee Agriculturel and Industrisl
Stete University. In answer to inaulres relztive to counselor-
treining, the Vice-President revnlied, "Pleasse Dbe advised thet
we do not offer & course of study to trsin counselors”. Tennes-
see L, and I. offers undergrsduete courses in educetion, psy-
chology #nd home economics which may be sulteble for persons
who later choose to study counseling. These include two
courses 1n education--guldence end extra-curricular activitles,
tests and messurements; four in psychology--ebnormel vsychology,
vocetional end industrial =»sychology, clinicel psychology,
ngychometrics; two in home economlcg--child development, end
the growth of chlldren 2s releted to guildrnce. There sre
eeven grsducste courses which might nrove helouful to the school
counselor. “Three are in educetlon--seminar in testing, ed-
ucetlonel stetistics, counseling the high school puprll; 2nd
four are in nsychology--mentel teseting, educetional psychology,

mentesl hyglene end personelity development and child psychology.
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Analysis

lTennessee does not heve eny stete reculrements for
ccunselor certificetlon and Tennessee A, end I. does not
iteve & counselor treining progrem. Here ageln is on instence
of one of the schools under study heving 2 greduete nrogrem
end etill feiling to offer the kind of training for school
counselors which the nublic school administretors indiceted
is needed, In order tc orgenize & tresining »nrogrem at this
cciool 1t weuld be necessery to set up setisfeactory course
experlences in eech of the core screas shown in tebles IV and
V. 1t 1s true that there ere courses vith the word guldsnce
in Thelr titles; but 1t 1is questionabie tvhether they would
nrove getlsfactory, since they were not set up as counselor-

treining experlences.

TEXAS
“ith respect to counselor-tresining for Negroes in Texes,
tilss Virglnie Hufstedler, counsultesnt in Pupll Personnel
bervices, Texas Educestlional fgency, steted in ¢ personel con-
versation to the wrlter thet, "Counseling tresining 1s not es

well developed end comprehensive 28 it would be if federal

1

funds were esvaileble. %We do not use such funds for guidence!.

1ot 2 netionel meeting of State Supervisors of Guidence
ervices end Counselor-Treiners, Michigen Steste College,
~entember 13, 1352.

Ut
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Texes supoorts Prerie View State College 2nd Texeas
Scuthern Unliversity for Negroes. Both of these institutions

oifer vork lesding to the lMcster's degree.

Prerie View

Prririe View 1g ¢ lend grent college with graduste
fecllities, but 1t does not heve & formel progrem for the
training of school counselors. In respvonse to inouiry, it
s lndlceted thet there ere plens for orgenlizing such e
nrogrem.  Lhe cetelogue lists ¢ number of course titles
ct the undergreduate level which might »rove helpful in en-
ricrling the beckground oi the counselor. T1here were seven
in educrtion--child peychology, ¢dolescent nsychology, vo-
crtionel guldence, educestlonal psychology, tests end measure-
ment, teeachiling of reedlng, chlild guildrnce; four in sociology,
coclsl nsychology, introduction to socleal case work, intro-
curtion to soclsl group work #nd the temily.

Preirie View offers some greduste courses wvhich mey
nrove heloful, especlelly when nlens Tor e coungelor-treining
srogrem ere comoleted., There were four in educrtion--vocationel
~uldrnce, edministrcetlion of student personnel, principles of
culdenes, dlagnosis a2nd remedisl trestment in the elementery
school; two in psychology--principles and opractice of measure-

ments, mental adjustment; one in home economics--survey course

in the educetion of exceptional chlldren; one in methemetics--
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stetistics; end two in socilology--problems of child welfare

rnd introcductlion to social welfare.

Texas Southern University

iThe Texes Southern Unlversity hes 2 counselor-treining
awrogrem wiilch affords en oooortunity for the trrminee to secure
the deeter of Lrts degree or the lMaosgster of Educetion degree.
Either degree requires the completion of the seme basie courses
in guldence.,

“he progrem for e lMHester's decsree in guldence pleces
sulteble courses under seven Hroed sress, five of which repre-
gent distinct arees of competencs in counselor-treining:

1. Genersl =2d8ucetion

. hilstory end comperotive educetion

b. ovhilosonhy of education
c. educetlionsl planning

N

. Princinles #nd phillosonhy of guldence services

a. ©wnrinclilples of gulildence
b. <vocatlionel #nd educetlional guldrnce

3. Understending the individuel
. s8tudy of individuel &differences

. vsychology of personelity
. mentsl hygiene

eI o i)

L, Informnrtional services
&, occupationel 1Informetion
5. Technicues in counseling

a. technigues of counssling
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6. Supervised prectice in counseling end guldence
e, oracticum in counseling ond guldence
7. Approved electives
a. (example) educrstlonal messurements

Texes Southern offers & number of other greduete»and
ander. roduate courses which might be beneficlal Tor the school
sounselor. Other greduaete courses include edminlistretion of
ounll nersonnel in the secondery school, metirods of dealing
vith excentional children, ovsychology of remedisl counseling,
rGolescent osychology, educestionel statlstlcs, school use of
soclel egencles, projective technioues, administration of e
testing orogrem, princinles of soclal cesework end clinical
zoclology.

The undergrzduste courses which might be helpful ere
tests end meesurements, educstional wnasychelogy, child develop-
ment, lavor legislation, vocetionel end industrisl vsychology,
introduction to clinicsl wvsychology, mentel hygiene, group
testing, ebnormal ownsychology, the child =nd society and sociel’

entnropology.

Enelysis
Texas hes a counselor'!s certificete and 2 Stete Consultent
for Student Personnel Services. Both of the institutions dis-
cussed here offer vork lesding to the llester's degree, but only

one, Texas Southern Unilverslty, hes & formal counselor-treining
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orosrem. In setting uo the progrem the school has followed
o genersrl pattern vhich 1e sulteble when compered to the core
nrogrem shown in tebles IV #nd V. Preirie View hss plens for
¢ counselor-treining progrem end presently offers grsduste courses
vinicn will become pert of o formellized treining progrem. In
response to the check list used in gethering these date, Prearie
View indicested 1t plsns to use 1ts vresent guldsnce courses
eg nert of the formel progrem which is now bsing proposed. In
view of the fect thet it rlreedy hes greduste focllitlies 1t
seems that 1t should be possiole to set un e formal training
progrem. JThe presence of consultive services ot the stete level

should enhance the development of counselor training in Texes.

VIRGINIA

The Virginia Strte College, loccted =t Petersboburg, offers
Doth greduste end undergreoduate vorkx. In response to written
Inoulry, the dean of the grsduste school indilceted they do not
neve, end are not plenning e counselor-treining progrem. In
the seme communicetlion 1t was steted, “We offer a major in
guldance for the Messter's degree' . A consideration of the
nosltion teken by the Virginla Stete Department of Educatilon
reletive to the role of guidance in the public schools mey
pertlielly explain in this seemingly contradictory statement
coming from Virginia Stste College. 4An inculry relative to
certificatlion in Virginia brought this response, "The guldence

progrem in a school involves such & variety of sctivities end
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of nersonnel and i1s so closely integreted with the 1lnstructionel
orogrem thet 1t does not seem nracticsble to establish certifi-
cetion quslificetions for nerticioation in the progrem" .

The cetrlogue cerrles the titles of eleven undergrsducte
zourses wnich mey nrove sultable as beackground courses for
the counselor: elementary stetistics, soclel vsycholoegy,
vocetlonael guldance, naychology of excentionel children, the
mentelly deficient child, edolescent psychology, a2bnormal
psychiology, clinicel vsychology, spplied'psychology, the femlly
and introduction to psychology. Courses listed as graduste
offerings are: stetlsticel analysls, princivples of guldence,
nroolems in guldence, vpesrsonslity adjustment, occupational
informetion end enelysle, student personnel administration,
technliques of counseling, seminer in guldence and esdvanced

educetional vpsychology.

Anelysis
The course titles glven 1n the cetalogue indicetes that
courses ere given in each of the core egreas shown 1n Tebles
IV #nd V except two, study of the individuel end supervised
practicum. It would seem that there 1s =z need to vrovide some

course viork under these two ereass.

WEST VIRGINIA
The stete of West Virginia supports two institutions
of higher leerning for Negroes. Nelther of the two--West

Virginia Stete College ond Bluefield State College offers




122
graduate trainlng. Negroes ere sdmitted to the University
of Vest Virginia where gresduate work in guildence 1is offered.
The counselor's certificete in VWest Virginie, for the most

pert, embreces work et the gradurte level.

Bluefield Stete College
No cetalogue was secured from Bluefield Stete College
#¢nd the date reletive to this instltution is limited to thet
reported in & wrltten communicetion in whiéh the following
wos steted:

Bluefileld does not have a formal progrem for
training school counselors, and there is no plan
for such & progrem at this time. The only course
being currently offered in keening with your in-
cuiry is Principles 2nd Technilaues of Guldence, a
three hour course open to Jjunlors snd seniors. This
course 1ls deslgned to introduce to the prospective
teacher some generel princlples of personnel work.

West Virginlie State College
In response to a wrltten inauliry relative to counselor
training at West Virginils Stete College, the deen responded:

Plegse note the enclosed requirements for tescher-
counselor certificetion as outlined by the West
Virginie Stsete Depertment of Education. You will
note thet the requirements, for the most part, em-
brace work on the graduste level and first csll for
undergraduate certificetion 2s noted. West Virginia
State College has no greduete school; however, it
doeg offer certeln courses in counseling #nd guldance,

An examlnation of the college catalogue showed ten courses
which might be considered of e guldence nsature and helpful es

beackground courses for e school counselor: child care and
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develoonment, labor problems, principles of guldence, psy-
chologlecel testing and clinicel techniques, humen development
snd adjustment, nsychology of individusl differences, human
zrowth endvdevelopment, ebnormel vsychology, the femlily and

marriege reletlons and soclel case work.

Anelysis

ielther of the colleges hes counselor treining progrems;
put voth offer some courses of a guldence nature in an effort
to #£1d thelr tescher-trelnees gein some understending of guld-
ence princinles. This purvose is in keepling with the suggestions
in chapters III end IV in vhich 1t wes pointed out thst teschers
are expected to be able to cerry on certein guldsence functidns
to suoplement those of the counselor.

In 1ight orf that fect thet counselor-training is aveil-
able 2t the University of West'Virginia and sinée neither of
these instltutions hes e grsaduste progrsm, 1t 1s posslble that
they should continue, for the present at least, to improve
uoon the cuality of thelr present guldence offerings snd leave
the Jjob of formael counselor-treining to the university. Both
schools seem to recognize the purnose of offering guldance
courses ot the undergreoduete level and, therefore, should De
eble to evalusta their own work on the besls of the stated

objectives.
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Summary

In this chapter the verious courses offered in the col-
leges end universitles belng studled were listed. Wherever
nosslole the courses were taken from the catalogues of the
colleges consldered. ©Some of the schools did not issue cet-
clogue announcements. In some instences course titles were
included which the college revnresentestives had listed 1in
versonal interviews or written communicetions. Such courses
cre llsted as being offered or pvrovosed for offering.

Each college under study essumee a mejJor responsibllity
for teecher-treining and, therefore, the undergrasdusate offer-
ings reflect this fect. All of the schools in treir pro-
fesslonel courses for teecher-trsining tend to offer courses
relzted to humen understsnding ond edjustment. This means
thet each school oIifers courses which should provlde a help-
ful background training for »nroswvective school counselors.

In these institutlons course oiferings of & guildence
neture are scettered emong the economics, educetlion, home
economlics, mathemetics, psychology and soclology devartments.
‘hey include such titles as labor vroblems, child growth end
development, elementery statlistlics, personality development,
princiﬁles of guidance end femily reletionshins. Coursee of e
slmiler, but more sdvenced nature ere offered in the ten in-

etlitutions offering graduate work. These ten institutlons
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ere loceted 1n the elght states of Alebeme, Florida, Missouri,
North Cerolina (two), South Cerolina, Tennessee, Texas (two)
end Virginla.

These stete supnorted institutions seem to assume that
tiielr onrimary responsibllity 1s to offer courses which will
setlisfy the state recuirements for whetever vrofesaslonal school
certiflcrtes ere offered in e glven steste. An exemination of
thie course offerings and a2 check of the certification require-
ments will verify this es a fect.

Although courses of guldence neture sre offered 1n each
of the seventeen stetes =t the undergraduste level, and at the
greduste level in eight of them, there may be some doubt con-
cerning the eaulvelency of their velue vhen compered with
courses of slmliler titlee 1in institutions with formel counselor-
training progrens. This doubt 1s besed on the hynothesis thet
the leck of an orgenized progrem for training counselors would
tend to lessen the guldesnce emphesis which should ordinsrily
nermeate such courses 1f they ere belng given as vnert of e
formellized counselor-treining onrogrem.

There was # generecl consensus of oninion thet 2 besic
guldence course should be avelleble for prospective teeschers
in order thet they might be e2ble 4o grin some understending
of guldence »nrinciples. Those responsible for course offerings
in the colleges under study seem to be in accord with opublic

school edministrators reletive to the metter of teachers beilng
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eble To esesune some responsipllity for essisting in the
~romotion of guldence services. It wese generelly sgreed thet
teschers shiould be exvected tc be s2vls to teke cere of certein
non-speclelized guldence functions 1in 2 nrogrem of guldsnce
services., Thke course offerings 1n theee thirty institutlons
su. sest thrt they ere tryling to nrepare tecschers for this
reg~onslolility. OCn thre baslis of course offerings 1t epneers
tret only in thie ceseg of North Ceroline and Texes hes there
veen real succese in setting up orogrems wiich might setiefy
e esgsentiel s1llls #nd chrrescteristice nronosed by the

schiocl s ené in asccoréd vitrh tize NVGA counselor-
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nrenerstlon sternderds. Counselor treining is sveiledle to

e roee £t the stete unilversitiee of Arkanses, Delawere,
lentucky, Loulsiesne, Merylend, llesouri, QOklaslhone end Vest
Virgirlse. Thne followlng stetes rmeke no nrovisions for train-
ing iegro scrool counselors who will nossese the essentilsl
gizills end@ chnereccteristice and meet the NVGA treining standerds:

~lebema, Florida, Georgle, lississippi, South Cerolina, Ten-

nessee #nd Virginise.




CHAPTER VI
SUMMARY, CCNCLUSIONS AND NEED FOR FURTHER STUDY

In this chepter & summary of the npertinent findings 1is
nresented, clong vlith certein conclusions wvhich have been
irewn on the besls of the findings. Finelly, suggeetions
Ior further resersrch which have been forrmuleted as 2 result

of The present lnvestigetion are 1lndicested.

Findings
In Chenter I the provlem being studled wes stated end
expleined; the nurpose #2nd need for such a study s this were
ziven, the terms used in the titles were defined; #nd the
scope or limitations of the study, es well #s the procedures

folloved in collecting end interoreting the date, were dis-

In order to sstisfy the objectives of this study, 1t
wees necessery to identify the essential cheracteristics end
€%11l1ls thet should be noessessed by school counselors if they
fre to meet tnie guldence needs of boys end girls, #2nd to de-
termine the extent of guidence treilning ovvortunities in the
Trirty instiltutions included in the study. A selected group
of »ublic school zdministretors was used to identify these
cherscteristics and skills which were regarded es essential.

College cetzlogues, written communicetions, personel inter-
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views and conversatlions &nd visits to some of the college
cempuses were the mecns employed to gether inforrietion sbout
counselor-treining ovvortunities.

1he check list used in gathering infornetion from the
sclhool #dministretors was constructed in such & menner thet
the resnondéents vere eole to indicate whether e charscteristic
or €xill wee helvful, essentisl or unnecessery for e counselor
t

to sctisfectorily cerry on guidrnce services based on the needs

The criterion used for determining vhether e chesrscter-
letic or skxl1ll weas essentlel wes two-thirds egreement by the
faministretors who resnonded to the acuestionnaire.

L review of tre litersture pvertinent to thils study
wee Siven in Chenter II. Some of the studles desling with
e generel estetus of higher educetion in the south for lle-
~roes vere clted, The r=meinder of the chepnter was given
over to dlscussion of vpertinent litersture grouved under the
followving heedings: (1) higher educetion for Negroes, (2)
problems and needs ere besicelly the seme, (3) the need for
counselors, (U4) some guiding vrincinles for guidence workers,
{5/ toole #nd technicues used end (&) the nrenerstion of
~uldence vorkers,

Chepter III éerlt with the essentisl cherescteristics

w:xlch the school counselor should possess if he 1is tc meet
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the guldence needs of puplls. There were seventeen charac-
teristics which the res—»onding edministreotors, by the criterion
of two-thlirds rgreement, indlceted as belng essentiel., On
the basls of enelysis of these resgsponses en ettemot wes mede
to describe an eflfective counselor in terms of his beliefs,
attlitudes and treining.

In generesl, 1t was round thet the counselor should be
paslically democretic 1In his thcughts and ection. Also, he
srnould for the most nert be & generel guldence worker cepable
of carrying on some svneciflc guldrnce activitiee. Further,
he should be edept in mealiing use of the resources of school
steff members end the service rgencles of the community.

The esgentisl skills of the counselor were dilscussed in
Chepter IV. These skills were besed on the seme criterlon
of egreement as were the essentlal cheracteristics, i.e.,
two-thirds egreement by the resnonding 2dministretors. The
dlscusslon of ekllls denlt with the ability to enply the verious
tools, technicues end svecirlired knowledge reaulred of the
school counselor. There were thirty-two of these skills so
desglgneted by the administrrtors. Thils chepter further de-
scrived the composite plcture of the counselor end his role
which was developed in Chanter IIL. Two broed conclusions
were reeched from anelysis of the date: (1) the counselor
identified here is 2 general guidance worker with broad trein-

ing e2nd many skills which enable him to work with meny of the
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common nrovlems found enong pupnlls end (Z) meny of the sne-
2ific remedlisl services would hieve to e —~rovided by some

neclelist other then the counselor, vhile the school steff

147]

memvers would essume responsivllity for & number of group
suldence sctivitiles,

In Cheonter V sttention wes turned to the thirty colleges
~nd universities included in this ctudy. The titles of courses
vihich mlilglit be consldered vertinent to the nrofessionsl crowth
of echool counselors wers licsted. In ccses where undergsraducte
2ourses were lleted, £n efiort wes -ede to indicete their im-
Dortonce in the veckiround tr=ining of guldence workers.
Gredurts courses vere 'leted snd dilscussed in the light of
thelr reilrtionshin to thie core treining crees suggested by
the lNetlonel Vocetlonel Guidrnce fsscocirtion nublicrtion on
_ounselor Prep:rationl #nd the essentlael cherecteristics end
¢x11lls desliginsted by the »Huvlic school edministrstors in
resnonee to the guestionralre sent to them. It wes found

thet every school offers £t lesst one course thet should

Srove nelpful in the treining of guldence workers.

Conclusions
After exeminling the literesture vmertinent to this study

fnd collecting end interpreting the informetion discussed in

1 Gounselor Preneretion, opn. cit.




crecziing chapters, the followlng conc-usions gsgexm to De
vaneole:
1. e zuldence needs oI nupnlle residing in the stetes

Yy the srme es those
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27 tie rneeld ITor trelned cuildsncs vorkers,

2. ine r»~rovislone msfe Tor treining school counseleors
Lnotne Snirly inestitutions of nisher lersrning Slecussged in
T..le gTuly ere generelly inedecucte,

L., Trhe nudblic school aéminicstr-tors included in this
=Tl enneer te T2 Ln ressonsble agreement on the Xinds of
S, -

cunll nsede which scliool counssliors snould be ~revpered to

5. Thke public scrhool sdministretors inciuded in this
fTaCy sesxm to feel thet counselors should neve & Droad generesl
Treining 1ln zuldence recher then nerrow swecirlized treining
in vocetionel guildence.

S. ‘ine nutlic school edministretors included in this
Ty sBeenm To feel thet counselors should heve broad tresining
sulildence s ¢ bese £nd esveciiic encugh Ttreining in the
stuly of numen growtih enéd =4 justment Thet it will be vossible

o uncderstsnd inédividuel nroolems snd trelr meny remificetlions

in our ssecizl setting.
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1z. Lhe extent to which counselor-trecining ventures
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nd succeed in the verious colleges end univer-
i7ies inciuded 1n thie study eonerrs to be relsted to the
certificetlion reculiresente of the verious strtes.

15, Tne stete supnorted e ro collegses end universities
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This study deslt 'ith only & smell espnect of the entire

cree 0I counselor trecining. The enecific —roblems desling

'ltn tile sublect tre leglon end this present survey study

Ze only & semple. rurther cstudles v'ich are suggested e85 &
result c¢f the present lnvestigetion include the following:

1. There is & need for e more éetriled cuslitative
ctudy of precent end potentiarl counselor-treining onnortunlities
irn each stete of the staetes studied, e.g., pudgets, fecllities,
z2ource content, etec.
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5. there 1s ¢ need to conduct & detsiled study of the
crcfesslionel snd nsrsonel guelificestions of the counselcr-
Treiners tnhemselves. It is nosslible thiet o mnrecgrem 1s only

ce _cod &8s tre nersonnel wno cerry it ocut.

L, ihere le £ ne=d tec snelvoce Sre chiersceteristice end

€xills viich were desi neoted by the ednlnistretors es necesegsry,
co Tlrt 41T i1l o= noesivle to determine trhe extent to vhich
“n2r should te emrhasized in ¢ counselor-tralining nrogren,
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Copy ¢f the initiel letter to scnool edminlstre-
tor

Cony of the follov-up letter to school administra-

e

Copy of nostel cerd enclosed in follow-un lette
to school esdministretors.

Cony of letter to college onregldents.

cony of initisl letter to college officlirls
furnishing informetion.
cony of follow-un letter to college officiels,
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Institute of Counseling
Testing ond Guidence
Michigaen Stete College
East Lensing, Michigsn
July 11, 1351

or. J. C. Blair, Sup=rvisor
Division of Negro Educetion
ctete Depoartment of Educetion
nwont.onmery, Llabama

verr Mr. Blair:

four ~1d 1s Yveing sougcht in an effort to comnlete o
curvey I am meking. "Meeting the needs of youth," 1is e
corunon ¢ry among educetors. There is & cuestion in my
»lnd as to how often trealning orograms are set up on the
vasls of the needs to be met by the trasinees once they ere
emnloyed.

Please send me the names and addresses of 2t leest
ten Negro Publlc School Administrestors most commetent to
111 out the cuestionneire I om using for thils study. The
nuestlonrielire 1s being used to ldentify the student nersonnel
rnc suldence needs that should be satisfied by school-counselors
“ho ney vosslibly be treined in the strte sunported Negro colleges
of AlsDame,

# gelf-addressed strmped envelope 1s enclosed and your
coonerstion in this study will be greatly appreciated.

Very truly yours,
/e/

Rey Thompson




Nerth Carolina Coilege A+ Durham
Durham , North Carolina
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Dear Sir:

You have been recommended by your State Department of
Education as one of the public school administrators
most capable of listing the student personnel or
guidance services needed by the boys and girls in your
state. The recommendation states further that you are
competent to give an opinion as to whether the state
supported Negro college or university is giving the
training necessary to prepare workers who will be cap-
able of rendering these services.

This enclosed questionnaire is being used in an effort
to determine what the real student personnel and guid-
ance needs are in your state. With your assistance it
will be possible to determine the kind of training that
should be provided in a training program for guidance
workers set up to serve the needs of youth.

Please complete the questionnaire and return it at the
earliest possible date. A self-addressed stamped enve-
lope is enclosed. Please indicate whether you would
like to have a summary of the pertinent findings.

Yours truly,

Ray ‘Thompson, Guidance
Consultant for Negro Schools

RT/rmw
Enclosures
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North Caroline College
Durham, North Ceroline
November 1L, 1251

Ir. S. P. Nelson, Princiwnel
incoln IHigh School
amnden, Arxcnses

Dear lir. Nelson:

You were reconrended by your Strte Devncrtment
of Educetion e&s belng commetent to give an ovninion
reletive to the guldence needs in your state.

In an eeriler letter we enclosed a auestionnailre
viilch we would like for you to complete 2nd return
to our office. It dealt with the guidance needs of
your state.

We would like to include your resnonses in our
study so nleese use the enclosed postel card to check
the statement eppllicable to your case and drovn it in
thie mail.

Thank you for your cooperstion #nd pleese excuse
this incuiry if you heve elreedy returned the recuested
data.

Very truly yours,
/s/

Rey Thompson,
Guidenee Consultent




COPY OF CARD ENCLOSED IN FOLLOY-UP LETTERS TO
SCHOOL ADMINISTRATORS
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i

CHECXE ONE

( ) 1. Did not receive the cuestlonnalre,.
() 2. Heve meiled the guestionneaire.
( ) 3. %Will meall the cuestionnaire.

( ) 4. Send asnother cooy of the guestlonncire.

s 4 e s st
- b | i ¢
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Room 256 Abbott Hell
Nichigan State College

east Lensing, lMichigan
ucy 14, 1951

Dr. orge V. Gore, Precident
Floride A. & !. College
Tellehacsee, Floride

I would like to include the Florida Lgriculturel
end Mechenicel College in 2 survey I em melking to geother
data for my doctorel thesis, £t 2 later date 1t will
be necessery to recuect some relritively detalled in-
formetion concerning your course offerings in guldence,
end I #m recuesting your coonerstion.

Your »nrograms in educstion, soclology, &nd onsy-
c“nloby will be of primery concern to me. Please let
e Xnow 1T 1t will be possible for you to effer your
coonerstion end 1f so, whether I should communicete
directly with you or with some member of your staff.

If you desire to heve it a cony of the pertinent
findings of the survey wlll be egent to you uvnon the
completion of the study.

I will epprecleste vhetever cooverestion you mey
cive.

Very truly yours,

/'s/
Rey Thomwnson




NORTH CAROLINA COLLEGE AT DURHAM
DURHAM. NORTH CAROLINA
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Dear Sir:

We are in the midst of setting ur a2 counselor-
tiraining program and your gooperation with our efforts
to ccllect information ebout what is being done 1n
other colleges will be greatly sasppreciated.. Plesse
111 out the enclosed mimeographed sheet and return
it to our office at your earliest convenience.

Wc have just completed a survey of e select group
of Negro public school administrators in the south. In
each state the administrators were recommended by the
state department of education as being the persona '"most
competent to list the student personnel 2znd gulidance
needs that should te met by school counseliors working
in the Negro schools." 1In addition to being asked to
list these needs, the administrators were asked to
indicate whether they felt the state-supported Negro
college or university was training the personnel to
meet these needs.

There was practically unanimity on the part of
the administrators in stating that the state-supported
institutions are falling to trein the personnel needed
to render the proper guldance services 1n our schools.
I am enclosing the printed questionnaire used for the
survey and asking that you give your reaction to the
questions ralsed.

Kindly return the requested datas in the self-
addressed stamped envelope.

Thank you, and I shall be gled to provide you
with a copy of any pertinent findings.

Very truly yours,

Ray Thompson
Counselor-Tralner

RT/rw
Encl. (&)
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North Csroline College
Durham, North Carolina
January 21, 1952

Dr., J. H. Johnston, Dean
Virginiae State College
Petersburg, Virginia

Dear Dr. Johnston:

In our letter of recent date, we requested that
you would cooperate with our efforts to collect in-
formatlion about what 1s being done in other colleges
relative to counselor training. A check list of
courses, taken from your cafalogue, was enclosed in
the afore-mentioned communication. We are asgking you
to kindly complete the check list and then return it
to our office at your earliest convenlence. We would
like to use the data in planning for our proposed coun-
selor-tralning program. If there is a need to provide
you with another check list, please let me know.

Thank you for any consideretion you might give
our request,

Very truly yours,

Ray Thompson,
Counselor-Traliner
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APPENDIX B: INSTRUMENTS USED

The stages through which the final printed form

of the questionnalre used with school administra-

tore evolved are shown in this section. The

course tlitle ocheck-list used with the colleges

is also shown.,

1.
2.
3.
L,
5e
6.

Initlal trial check-ligt for administrators.
8econd trial check-list for administrators.
Third trial check-list for administrators.
Fourth trial check-list for administrators.
Final printed questlionnaire for administrators.

Course title check-list for colleges.
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INITIAL TRIAL CHECK LIST >
FOR ADMINISTRATORS

On thls and the following pages are listed some items
which I am asking that you will check with the letter
(X) whenever you agree with a partiocular item.

The firset list contalns some of the speclalized ser-
vices and activitles thet can be offered to the pu-
FPills in your state if the properly tralned personnel
ls avellable. Xindly check those services or activ-
1ties that you feel should be avallable to the pupils
in your state. Only check the items you feel are

really needg,
INDICATE YOUR SELECTION WITH (X):

1.

Individual counseling by a trained counselor.
Alcove of educational information.

Alcove of occupationel information.

Group intelligence tests; administered and scored.
Group achelvement tests; adminietered and scored.
Group personeallity tests; administered and scored.
Group aptitude tests; administered and scored.
Interest inventorles; adminietered and scored.
Group tests and inventories are interpreted.
Individual tests and inventorles; edministered,
scored and interpreted.

Test results are used for individual gulidance.
Test resulte are used for individuellzing end im-
proving instruction.

13. Remedial reading programs.
4, Career planning programe and clasees.

15. Individualized help based on case study conferences.
6. Placement services; educational, vocational, sociel.

Cumulative records for every pupll,.

College day prograns.

Follow up services; graduetes, dropouts, transfers.
Orientation classes and programs for new puplls.
Group guidance.

Private rooms for counseling,

Classes in occupational and educaticnal informetlon.
Instructional program based on communlty surveys.
Instructional programs based on follow up studles.
Individual health inventorles.

Student hand-books with detailed informetion
ebout the school.

Improved instruction as a result of ln-service
treining for teachers.

Asslet studente to study thelr own interest and
abllities.

Embresive extra-curricular activitlies.
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INITIAL TRIAL CHECK LIST
FOR ADMINISTRATORS

INDICATE YOUR SELECTION WITH (X):

3l. Part time work experlence sotivities carrying
course credlts.

32. Made oconscious of oacupational significance of
each course,

33. Refer students to agenocies outside of the school
when necessary.

3L, Remedlal aild for study difficulties.

25, Individual asslstance based on studies of soclogranms,

36, Ample filing space for student records.

37+ Therapy through the use of the psychodrema.

38. Play therapy.

—.39. Opportunity to meke use of the autoblography,
delly schedule, and diery for individual study,
appralsal and planning.

Lo. Detalled local occupational informetion based on
community surveys.

L1, Given individual interpretations of psychographs.

42. Participetion in group planning.

43, Individuel assistence based on anecdotal records.

Li, S8peech correoction services.

L5, Speclial classes or units in personality and soocial
ad Justmant.

L6, Individual assistance based objective observations.

L7, Trips to possible places of employment.

48. Viseltas to the next school unit.

Planning conferences wilith parente.

50. Laison with employment agencles.
51, Periodicel studies of pupll needs.
52. Asslstance with dating problems.,

PART TIWO

This second list glves some of the skills and char-
acteristice possessed by school counselors who are
capeble of offering the specleslized services and
ectivities listed in the first check-list. Indicate
with an (X) those skills or characteristics which you
feel there is s definite need for the counselor to
possegs 1f the pupils in your state are to benefit by
the sgservices and aoctlvitles you checked on the first
list. Check the item with a double (XX) if you feel
the gtate supported college or university in your
state 18 falling to give the kind of treining needed
to provide these skills and characteristics.

INDICATE YOUR SELECTION WITE (X) OR DOUBLE (XX):

l. Belleves every individual has intrinsic worth ag
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INITIAL TRIAL CHECK LIST
FOR ADMINISTRATORS

PART TWO

INDICATE YOUR SELECTION WITH (X) OR DOUBLE (XX):

2

UL

@

L

Belleves that soclety hes the obligation to help
each lndividual live a life that is individually
satlsefying and soclally effeoctive.

Possesses knowledge of tvhe baslc concepts of
growth and motivation.

Possesses knowledge of the basic theories of learn-
ing and maturation.

Possegses knowledge of the plece of motivation

in human behavior.

Poasesses knowledge of basic concepts of mental
hyglene. '
Possesses knowledge of the basic theories of
personallity development.

8kllled 1n the use of the basic technliques aveil-
able for the study of the individual:

8. observation

b. counseling interviw

c. 1ndividual tests

d. group tests and lnventoriles

€. anecdoteael records

f. reports from professlonal consultants

g. questionnalres

h., play therapy

i. group therapy

J. case conference

kX, rating scales

l. home visitations

m. soclograms

n. scattergrams.

Posaegses knowledge of elementary stetistlics needed
for reading professional literature and carrying on
a minimum eveaeluation program.

a. continuous and discrete measures

b. standerds of acourecy in computation

c. constructlon and interpretation of graphs

d. percentiles and quartiles

e, construction and interpretation of tables

f. measures of central tendency and dlspersion

g. sample theorles

he, Z and T scores

1. chl square

J. testing hypothesls

k. uges of the normal corve and other dlstributlons
1, regression and ocorrelation

m, item analysis.




INITIAL TRIAL CHECK LIST 161
FOR ADMINISTRATORS

PART TWO
INDICATE YOUR CHOICE WITH (X) OR DOUBLE (XX)

10.Possesses the ability to collect, evaluate and
use ocoupational informetion.
1l. Competent in the use of the dictlonary of
occupational tltles. '
12, Possesses the abllity to conduct in-service
training programs in guidance for the school
staff .
—_13. Possesses knowledge of the verious adjustment
mechanisms.
14, Possesses knowledge of the rudiments of employ-
ment office procedures.,
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SECOND TRIAL CHECK LIST
FOR ADMINISTRATORS

On this list 2re a number of cherescterlstics end skills
noesesseed Dy some school counselors. This list 2lso conteins
¢ number of student oversonnel end guldsnce services thet cen
be offered by school counselors and steff members Jointly.

Please mark en (X) in column one for eesch of the following
chrrecterlistics or skills thet you feel should be possessed by
counselors working with the boys end girls of your stete. lMeke
o double check 1in column two for ecch of the cherecteristics
or €kllls for which you feel the state supported Negro college
in your state 1ls felling to give the proner kind of treining.

UsE (X) IN COLUMN ONE LND DOUBLE (XX) II! COLUMN TWO:

Jol- Col-
ump 1 umn 2

Belleveg thet every indivicduesl has intrinsic
worth as & verson.

Possesses 2 sense of resvonslbility to cllent

end society.

Pogssesges knowledge of the baslc concepts of
growth snd development.

Believes that soclety has the obligestion to help
each individual to live a life thet is individuelly
gsetisfying end socliaelly effectlive,

Pogsessges knowledze of the basic theories of
learningz and maturation.

- Possesges knowledge of the place of motivation
in human behavior.

Possesses knowledge of the basic concepte of
mentel hyglene.

Skilled in the collection, use £nd evsluetlon

of educatlonel end occuvnetlional informetion.
Skllled in the use of the baslc technicues zvaill-
able for the study of the indlvidual or grouons:
e. obgervation

b. counseling interview

c. individual tests; a2dministretion, internretation.
d. group tests and inventorles

e. enecdotal records

f. cumulative records

g. reports from professionel consultents
~h. oauestionneire

i. »ley theraoy




USE (X) IN JOLUMN ONE AND DGURL

Jol-
umn 1

Col-
umn 2
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SECOND TRIAL GHECK LIST (CONTINUED)
FOR ADMINISTRATCRS

14

(XX) IN COLUMN TW9O:

J. ecese conference

k. groun therapny

l. reting sceles

n, goclodrame

Skilled 1n the use of the dictionery of

occunational titles.

Familier with the besic rudiments of emonloy-

ment office nrocedures.

Able to conduct in-service treining nrogrems in

guldaence for the school staff.

Possesses knowledge of elementery statistics

essentlial for reading the »rofessional litere-

ture end cerryinzg on 2 minimum evelustion pro-

grem:

2. continuous rnd discrete mersures

b. stendards of eccuracy in computation ~nd
rounding off numbers

c. construction and interoretestlion of grevhs

d. wnerczntiles and cuszrtiles

e, constructlon 2nd internretation

f. measures of centrel tendency and disversion
Y. sample tlieorles

h. Z and T scores

1. <c¢hl sguere

J. testing hynothesls

k., uses of the normel curve 2nd other distribu-

tions
1. regression ond correlatlion
m. liltem enelysls
Able to work with the llbrerien &nd other teachers
to provide prooner readling moterials.
Able to organlize end administer guidence services.
Able to meke optimum use of referreal services.
Able to initiete a successful counselling reletion-
ship.
Able to proceed with » successful counseling
relationship.
Able to terminate & successful counseling re-
letionshivn.
Able to evalucste counseling sesslons.




164

SECOND TRIAL CHECK LIST (CONTIWUED)
FOR ADMINISTRATORS

USE (X) IN COLUMN ONE AND DOUBLE (XX) IN COLUMN T%O:

Sol- Col-~
unn 1 umn 2

Able to evsluete 2 guldence program.

Able to initiste 2 currlculum study nrogrem

wlthin & school progrem.

Able to verticioete 1n & curriculum study program.

Able to cerry on follow-up studles.

Hes hed sunervised counselor trainling exneriences

wilthin e counselor treining »nrogram.

Possessgses knowledzge of the basic technloues

used in nlescement.

Is well 2djusted in npersonal life.

Lble to gein cooverastion of the staff.

Hes hed brosd treining in psychology.

Has hed broesd treining in soclology. .

Hes had 2t leest baslc courses in nhilosonhy.

Mainteins & vprofessional sttitude toward nersonal

records.

Mainteins & profeseslonsl sttitude towsrd confi-

dentiel informetion.

Has hed broed inter-culturel contects.

Hes hed work exmnerience other than tesching.

Hee hed brosd treining in guldance courses.

Posgesses knowledge of the baslc theorles of

meesurement and guldance.

Acqualinted with the ma jor studlies releted to

guldence; Youth Tells Its Story, Eight Year

Btudy, etec.

Skilled in interpreting recorded dete to nerents,

teechers znd puvils.

Resds professionel literesture regular.

Posgesses knowledge of the bszsilc technlques used

in group guidence:

e. vVvisits to school, pnlaces of employment, etc.

b. occupetlonal 2nd college conferences

c. group discusslons of disgulised ceases

d. career conferences

€. college days

f. strged employment interviews

g. practice filling out Job 2nd school epplica-
tion blanks

h. drametizetions end mock redio skits

1. making and using occupational and educatlonal

hendbooks.
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SECOND TRIAL CHECK LIST (CONTINUED)
FOR ADMINISTRATORS

USE (X) IN COLUIZl ONZ &AND DOUERLE (XX) IN CCLUMN TWO:
Col- Col-

~

umn 1 umn <

Hes ecuivelent of undergraduste ma jor or minor
in counseling ond guidence.
Hee Mester's degree or esuivelent 1n counseling.

PART TVO

Check in column one (X) for esch of the following student
nérsonnel or guldence services you feel should be sveileble
to the Doys and girls of your stete. +<heck in column two with
double (XX) each of the services you feel the stete supvorted
Kegro college or university in your stete 1s feliling %o trein
students to offer.

USZ (X) I COLUMN ONF £ND DCUBLE(XX) IN COLUMN TVO:

Col- Col-
nmon 1 unn 2z

Individuel counseling by treined counselore.

Group tests; edministered =nd internreted.
Indlviduel tests; rdministered and interpreted.
Tests results esre used for groun guldence.

Test results are used for individual guidence.
Test results sre used for individuelizing and
improving instruction.

Remedlel reeding vrogrems.

Cereer plenning progrems £nd clesses.

College day orogrems.

Individuslized help becged on cese study conferences.
Plecement services

Follow-up studies. ,

Orientetion clesses and progrems.

Educetional and occupetlonal information clesses.
Vieits to pleces of employment esnd the next
higher school.

Instructional ovrogrems besed on follow-un studies.
Instructlionel programs besed on community surveys.
Student hendbooks,

Asslist students in study of own interests and obll-
ity.
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SECOND TRIAL CHECK 1LIST (CONTIIUED)
FOR ADMINISTRATORS

USE (X) IN COLUMN ONE AND DOUBLE (XX) IN COLUMN TVO:

Col- Col-
umn 1 unn 2

Improved instruction based on in-gservice treining
for teachers.

Part time work experiences carrying course credits.
Embrasive extre-currilculum szctivity orogram.
Cumulative record for every ounll.

Make students awere of the occunationel signifi-
cence of eech course,

Refer students to egencles outside of the school
whenever 1t 1g necessary.

Remediesl services for those with study difficulties.
Combined facllities of school, service clubs,

and other community sgencies.

Individusl &nd group zssistence based on

gtudles of soclograms,

Individuel interpretations of wnsychogrenhs.
Oppvortunity to make use of the a2utoblogranhy,
dally schedule £nd other tools for individusl
study.

Perticlnetion in group »lenning.

S8peech correction services.

Agsslstance based on eanecdotel records.

Lelson services with employment esgencles.
Perlodicel studies of »nupll needs.

Record forms thet ere tailored for the locel
nrogrem end institution in which they ere used.
Detailed occunmational information bessed on com-
munlty surveys.

Alcoves of educational &nd occupatlionel informastion.
Agsistence with deting problems.

Individual assistance based on objective observa-
tions.
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THIRD TRIAL QUESTIONNAIRE

A questionnalre for determing the degree to which certein
cheracterletice ¢nd skills chould be possessed by the guldence
vorkers serving the youth of , end whether
the state suvnported college (s) and/or university is (ere) of-
fering the treining to wrovide these cheracteristicse snd skills.

This aquestionnaire conterlns 2 number of cherscteristics
¢nd sizllls which heve been mentioned 28 being immortsnt to the
individuels resmonsible for the ennlicetion of guidrnce services
in the puvlic school.

Plesse use the scele below to indicete in column one
the degree to which you feel guldence vorkers should possess
the followlng cherscterigstics or skllls to serve the needs of
Doys ena girls in your stete:

Circle E if the cheracteristic or skill is =2bsolutely
essentlal

ircleH i1f the cherecteristic or skill is helpful but
not sbsgolutely essentiel

Circle N if the cheracteristic or skill is not neces-
sary or helpful

Place an X in column two before each of the chsrascter-
ilstlcs or skills for which you feel the state supnorted Negro
college (s) and/or university is (ere) felling to give the
proper kind of training.

CHARACTERISTICS

Col- Col-
urmn 1 umn 2

EHN Belleves & knowledge of self 1s basic for in-
tellligent cholce and ettainment of maxlimum

efficiency.
¥ H N Belleves every indivliduel has intrinsic worth

es & person. '
EEN Believeg the guldence worker must alweys heve

e knowledge suverlor to that of the counselee.
EHN Belleves the gulidence worker hses a responsibllity

to the cllient and soclety.
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THIRD TRIAL 2UESTIONNAIRE (CONTINUED)

Col-
unn 2

E H
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Believes society hes the obligetion to help
eech individuel to live a2 life that 1s indi-
viduelly sestisfying ond soclelly effective.

Possesses knowledge of the basic theories of
leerning:

a. Tleld theories

b. essocietion theories

Possesses knovledge relative to child growth
end develonment:

a. vphysicesl

b. social

c. enotlionesl

Possessesg knowledge of the basic tlieories of
personeslity development:

a. psychologicel

b. sociologlcel

c. blosoclal

Hee hed brosd’‘treining in nsychology.

Hes hed broed tralning in sociology.

Hes hed st least e Daslic course in vhilosophy.
Haee hed 2t least one course in menterl hyglene.

Hes had broad treining in counsellng and guldence
courses.

fdes mester's degree or equivelent in counseling
end guldance.

Hes hed suvnervised counseling experlences wilthin
2 guldence treining orogram.

Is well ed justed in verscnel 1life.

Mainteins a professlonal ettitude toward personsal

records.

Mainteins a professionel attitude toward confl-
dentiel information
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THIRD TRIAL QUESTIONUAIRE (CONTINUED)

Col-
umn 2
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Meinteine membership in at lesst one vprofescsionel
orgenizetion.

Has hed broed inter-culturel contacts.

Hes hed viork exvnerlences other then tesching.
Reads professionel litersture regularly.

Is acqueinted with the major studles relezted to

gulildance such es: Youth Tellg Their Story, The
Eight Yeer Study, etc.

Is femilier with routine orocedures of the Stete
Employment Service.

Cther cheracteristics not listed:

SKILLS

Adent in the use of the besilc technloues avail-

able for the study of the individuel.:

]

1111

e. observation

counseling interview
edministretion of group tests
edministretion of individual tests
interpretetion of grounp tests
interpretation of individual tests
snecdotal records

cumulative records

reports from professlonel consultants,
medicel, etec.

questionnaires

pro jective technlagues

case conferences

home visits

rating sceles

autoblogrephies

20U

05 E Mt DR YO
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THIRD TRIAL CQUESTIONMAIRE (CONTINUED)
Col-

[p?

umn <
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0. delly schedules

0. Glerles

r. soclometric techniacues
s. personellity inventorles
t. interest inventories

5311led in the collection of educetionsal
informction.

Skilled in the collectlon of occunetionel
informetion.

Skilled 1in the use of occunationel informetion.
Skilled in the use of educetional informetion.

Skilled in the eveluation of occunetionsl
informetion.

Ekilled in the evelustion of educetionsl
informetion.

S5iz111ed in the use of the dictionery of
occupetlional titles.

Skxllled in interpreting recorded detz to other
individuals.

Able to conduct in-service treining progrems in
guldence for the school steff.

Able to interpret the guldaence progrem to interested

comnmunity members.

Able to devise record forms that are tzllored to
the progrem and institution in vhich they sre used.

Able to work with the librerian snd other teechers
to provide proper resding meteriesls for the puplls
end sgteff. ‘

Able to orgenize and s2dminister guidance services.
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THIRD TRIAL QUESTIONNAIRE (CONTINUZD)

Col- vol-
uon 1 umn 2

E 3N Able to carry on follow-uv studlies of drop outs,
trensfers and greoduetes.

EHEI Able to geln the confidence and coconeretion of
the staff.

= O N Able to eassist students in 2 study of theilr own
interests rnd ebillitles.

E H N Able to meke proper use of referral services.
~ble to rrovide remediel gervices for those
with:

Pl ! a. epeech difficulties

oo b. reading difficulties
£l c. study dirfficulties

tr) b1t

FOR SR £ble to initiete 2 gsucceegsful counseling reletion-
ship.

Z H N Lble to proceed with 2 succeseful counseling
reletionship.

= H N Able to termineste o succeseful counseling reletion-
ghio.

E X N Avle to perticinete in £ curriculum study progrem.

E H ¥ Able to initiste 2 curriculum study progre

Z H N Able to evelurte 2 counseling session.

o= i Able to evelusrte ¢ guldrnce nrogrem.

EE N £Able to carry on communlity surveys.

Skilled in the use of group guldence techniocues:
N a. students follow-uvn z2lumni
I b. occupetionsl conferences
i college end school conferences
I visits to schools
N visits to plsce of employment
N group diecussions of dlsguised cases
1 career conference

oo

"

b1 o7 b b 1
e sieviiosge ofts ritai]
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THIFD TRIAL QUESTIONIAIRE (CONTINUED)

Col-
umn 2
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O.

D

college day

prectice 1n heving Jjob interviews

prectlce in filling out college epnlicetion
blenks :

orectlce in fi1lling out Job spplicestion
blenks

drametlzetion and mock redlo sklts
orientetion clasees #nd orogrems

clesses In educetionsl and occupetionsl
informetion

making and using educetionel end occurwational
handbooks,

audltorium speckers

Proficlent in the use of stetisticel nrocedures
necessary Ior rerding the orofessionel literature
end cerrying on a minimum evelustion progrem:

8.

Ce.

continuous #nd discret nreasures
construction and interonretetion of graphs
standards of azccurecy in comnutetion end
rounding off numbers

oercentlles and ouartiles

congtruction and interpretstion of taebles
measures of centresl tendency £nd disnereion
gemple theories

Z and T socores

chl squere

testling hypothesis

the normel curve

regression end correletion

1tem e2nelysis

Other slzills not listed:

COMIENTS AND SUGGESTIONS:

THANK YOU FOR SPARING TEE TIME NEEDED TO FINISH THIS QUESTIONNAIRE.
PLEASE RETURN IT IN THE SELF=ADDRESSED STAMPED ENVELOPE.

Ray Thomoson
North Ceroline College a2t Durham
Durham, North Csroline
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FOUETH TRIAL QUESTIONIAIRE

A cuestlonneire for determininz the degree to vhich certein
cherecteristics end skills should be nosseosed by the guldernce
workers serving the youth of ,» &né vhether the stete
supvorted college(s) ond/or university is (sre) offering the

treining to provide these cherrcteristics end skills.
A BRI O FOER R N [N LR

This cuestionneire contzins & number of chereccteristics
en¢ skllils which heve been mentioned ss being importent to the
indivicduels resnonsible for the ennlicrtion of guldrnce services
In the public school.

Please use the scele below to indicete in column one the

degree to wvinich you fsel gjuldence workers should possess the
followring characteristics or g8x11l1s to serve the needs of bvoys
cnc “1rls in your stete:

Circle E if the checrecteristic or skill 1s rbsclut=ly essen-
tils1l.

Circle H if the chrerscteristlic or skill is helprul dut not
ebesolutsly essentiel.

Circle N if thre cherecteristic or skill ies not necessery.

Circle D if you don't know.

Plece en X in golumn two before esch of the cherecteristics
or ekills for +hich you f=zel the strte supported MNegro collegel(s)

Lnd/or university 1e (are) feoiling to give the nroper kiné of
reining.
CHLRACTERICTICS
Column Coluun
1 z

EHND _Belleves e knowledge of self 1s besic for intelligent
cholce end stteinment of mesximum effilclency.

EHND Believes every individuel has intrinsic worth as
g person.

EHND Belleves the guldence orker must s2lweays heve
knovledge sunerior to thet of the counselee.

EHND Believes the guldrnce worker hes 2 responsibililty

to the client =#2nd socilety.

EHND Believes soclety hes the obligetion to help each

individual to live e life thet 1s individuelly

setisfying 2nd soclally effective,
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FOURTH TRIAL CQUESTIONNAIRE (CONTINUZD)

Column Column
1 2
EHND - Hes hed broesd treining in psychology.
EEUND Has hed broed treinling in sociology.
EHND Hes hed #t lerst & basic course in philosonhy.
EHND Hes had 2t leest one course in mental hygiene.
EHXZND Heg had work exneriences other thsen teeching.
Posgsesses knowledge of the beslc theorlies of
perconelity develonpment:
EHND £+ Dsycholozicel
EHND b. soclologicel
EHND c. Dblosoclel
Posgesses knowledge of the besic theories of
lesrning:
EHNWND 2. Tield theories
ZHEND b. essocletion theories
Possesses knowledge reletives to child growth end
development:
Z END 2. physlcal
EIND b. sociel
EHND c. emotional
T HND Is well 24 Justed in personsl life.
EHND Meintains ¢ orofessional attitude towsrd vpersonal
records.
EHKEND Meintens 2 »nrofessional attitude toward confident
informetion.
EHND Meaintains membershlp in ot lezst one professionel
orgenization.
EHND Is acqusinted vith the me jJor studles related to

guldesnce such e28: Youth Tell Their Story, The
Eight Year Study, etc.

iel
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FOURTH TRIAL QUESTIONNAIRE (CONTINUED)

Column Column

Reeads

professional litersture regulerly.

Has hed broad treining in counseling and guldsnce

courses.

Has had supervised counseling exoeriences within
guldence treining orogrem.

Hes moaster's degree or eculvelent in counseling
#nd guldence.

Is Temilier wilth routine nrocedurss of the stete
emnloyment service.

Pleecse write in other cheracteristics not listed:

SKILLS

Skilled in the use of the baslic technigues o-
vaileble for the study of the individual:

1 2
EHND
& HND
T HND
EHND
EHND
EHZND
EHND
EHWND
EHND
EHNKND
EHND a.
EHND b
ZHUND C.
EHND da.
EDND f.
EHND .
EHND h.
EHND i,
EHND J.
EXND k.
EHND 1.
EHND m,
EHBHND n.
ET HND 0.
E END D
ERND e
EHND r.
EHND S

observation

counseling interview
edministreation of group tests
edministration of individual tests
interpretation of group teets
interpretation of individuel tests
anecdotal records

cumuletive records

reports from professionel consultents;
etc.

questionneaire

pro jective techniaues

case conferences

reting sceles

eutoblogrevhles

dally schesdules

dlaries

soclometric techniques
personelity inventorles

interest inventories

medlcal,
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FOURTH TRIAL QUESTIONNAIRE (CONTINUED)

Column Column
1 2

EHND Skilled in the collection of occuvnational in-
formation. ,

EHND Skilled in the collection of educetlonsl infor-
metion.

EHND Skilled in the use of occupational information.
HND Skilled in the use of educetional informstion.

EHND Skilled in the eveluation of occuvational infor-

metion.
EHND Skilled in the eveluation of educetionsl infor-
metion.

EHND Skilled in the use of the dictionary of occupe-
tional titles.

EHND Skilled in getting the cooperstion of community
service orgenizatlions.

EHND Skilled in interpreting recorded data to other
individuals.

t=1
!

ND Able to conduct in-service treining progrems in
guldence for the school staff.

EHND Able to interpret the guldence program to interested
community members.

EHND Able to devise record forms that are tallored to
the vprogrem end institution in which they esre used.

EHND Able to work with the librerlian eand other teachers
to provide vproper resding msterials for the puplls
and staff.

EHND Able to orgenize and administer guldance services.

=

HND Able to carry on follow-up studles of drop outs,
transfers and gradustes.




FOURTH TRIAL QUESTIONNAIRE (CONTINUED)

Column Column
- . 2

EHND Able to gein the confidence £nd cooveretion
of the steff.

EE ND Able to esslst students in 2 study of their
own Interests #néd ebilities.

EdND Able to meke vroner us= of referrel services.
Able to vrovide some remedisl ssrvices:

EHEND 2. s8peech

= HND b. resding

= HND ¢c. study

= HND ADle To initiste » successful couns=ling reletion-
ship.

EHIIID Able to »roceed with e successful counseling re-
letionshin.

EHUID Able to terminste 2 successful counseling relestion-
ship.

EHND Able to pertlicinete in 2 curriculum study program.

X HND Able to initiste 2 curriculum study vprogrem.

EHND Able to eveluste o counseling session.

Z HND fsble to evaluete 2 guldence program.

E H D Able to cerry on communlity surveys.

Skilled in the use of group guidance technlcues:
2. students follow-up of eslumni

b. occunstional conferences

c. school end college conferences

d. vislts to schools

vigits to nleces of employment

f. groun discusslons of disgulsed cases

. cereer conference

. College day

. Dprectice in having Job 1interviews

. practlice in f£illlng out school #nd college
epplicetion blanks ’

T
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FOURTH TRIAL QUESTION.IATIRE (CONTINUED)

Column Column
1 2

Enr ND . oprectice in filling out Job =2onlicetion blenlks

TEND 1. dramatizetions and mock rsdilo skits

THND m, orientation clesses ond "Hrogrems

EHND n. classes in educstionel £né occunationsal
information

EHND o. meklng end using occunetionel and educetlonsl
nhendhooks

THND . ocuditorium sperkers

Proficient in the use of the baslc statisticel
procedures:

S RrRIID a. contlnuous &2nd discrete meessures

ERND b. construction 2nd inter»nretstion of greovhs

EHND c. stenderds of sccurecy in computetion end
rounding off numbers

EHILD d. percentiles o2nd quertiles

Z END €. construction end internretation of tables

EHND f. meassures of centrel tendency 2nd dlspersion

== HUD £. semple theories

EREND h, 2 end T scores

¥ H I D 1. chil square

EEND J. testing hypothesis

Z HND k. the normel curve

EHND 1. regression #nd correlr-tion

EEND m. 2ltem enelysis. ”

Pleese write in other skills not listed:

ZTHEHND
EHND
EHNTD
EEND
ZdOdND

COMLENTS AND SUGGESTIQNS:

TIME T0 FINISHE THIS QUESTION:-AIRE,
E

THANK YOU FOR SPARING THX
E SELF-ADDRECSSED ENVELCZPE,

PLELSE RETURN IT IN TH

Rey Thomnson




Characteristics and Skills for Guidance Workers
179

A questionnaire for determining the degree to which certain characteristics and skills should

be possessed by the guidance workers serving the youth of and whether
the state supported college (5) and/or university s (are) offering the training to provide these
characteristics and skills,

Phis questionniire contains a number of characteristics and skills which have been mentioned as being important to the

L iuale responsible for the application of guidance services in the public school.

Please use the scale below to indicate in Column One the degree to which you feel guidance workers should
sssess the following characteristics or skills to serve the needs of boys and girls in your state:

Circle E if the characteristic or skill is absolutely essential.

Circle H if the characteristic or skill is helpful but not absolutely essential.

Circle N if the characteristic or skill is not necessary.

Circle D if you don’t know.

Place an X in Column Two before each of the characteristics or skills for which you feel the state supported Negro
Alege(s) and/or university is (are) failing to give the proper kind of training.

CHARACTERISTICS
LU NN COLUMN

1 2
H N D Believes i knowledge of self is basic for intelligent choice and attainment of maximum efficiency.
| NN § O — Belicves every individual has intrinsic worth as a person.
BN D e Belicves the guidance worker must always have knowledge superior to that of the counselee,
i N D —Believes the guidance worker has a responsibility to the client and society.

| S D 1 Belicves society has the obligation to help cach individual 1o live a life that is individually

satisfyving and socially effective,

N D Has had broad training  in psychology.

N D Has hitd Droad  training in sociology.

H N D Hs had at least o basic course in philosophy.
N D Fl a8 had at least one contvse in mental hygiene,
L A NS s — Has had work experiences other than teaching,

Possesses knowledge of the basic theories of personality development:

1o psychological

N D
J] HON DD s0OcCIOlOg AT
N D s ¢. biosocial.

Possesses knowledge of the basic theorics of learning:

T H N D wa. field theories
EHON D oD association theories,
Possesses knowledge relative to child growth and development:
LH N D it physical
N D D sOCHAD
N D o€ €IOLONA]
C LN D el IED AL,
LH N D s Is well adjusted in personal life.
LH N D e Maintaing a professional attitude toward confidential information.
EHON D Maintains membership in at least one professional organization.
L H N D Is acquainted with the major studies related to guidance such as: Youth Tell Their Story, The

Eight Year Study, etc.
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COLUMN
1
HND
H N D
H N D
H N D
H N D
H N D
H N D
H N D
H N D
H N D
H N D
H N D
H N
H N
H N
H N D
H N
H N
H N
H N D
H N D
H N D
H N D
H N D
H D
H ND
H N D
H N D
H N D
F N D
H XN D
H XD
H N D
H N D
H N D
H N D
H N D
HND

180

COLUMN

........................................ Reuds professional literature regularly,
e F108 Nad broad training in counseling and guidance courses,
....................................... Has had supervised counseling experiences within a guidance training program.
........................................ Has master’s degree or equivadent in counseling and guidance.
....................................... Is familiar with routine procedures of the state employment service.
Please write in ather characteristics not listed:

SKILI.S
Skilled in the use of the hasic techniques available for the study of the individual:

et ettt et st s a. observation

arirssasessusmes mensonsmsnrmomsnssansas O

b,

coumnseling interview

administration of group tests

. administration of individual tests

interpretation of group tests

... interpretation of individual tests

e ANICCAOtAl records

s 1. CUMUative records
i, reports from professional consultants; medical, etc.

-.j. questionnaires

. projective techniques

- .l case conferences
- M. rating scales
...................................... o. autnbiographies

. daify schedules

. diaries

sociometric techniques
e s

personality inventories

interest inventories.

]
H
i
H
H
-

e SR IIEA 0 the collection of accupational information.

Skilled in the collection of educational information.

Skilled in the use of occupational information.

v SR 1 100 10 the use of educational information.

comsimmraermmmmeeSKil1€d N the evaluation of occupational information.

Skilled in the evaluation of educational information.

Skilted

in the use of the dictionary of occupational titles.
e SKi11€din- getting the cooperation of community service organizations.

........................................ Skilled in interpreting recorded data to other individuals.
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to conduct in-service training programs in guidance for the school staff.

H N D to interpret the guidance program to interested community members.
H N D -Able to devise record forms that are tailored to the program and institution in which they are l
used. }
HN D i ADIE 10 work with the librarian and other teachers to provide proper veading materials for the i
pupils and stall. ‘
It N D ~.Able to organize and administer guidance services.
N D s Able 1o carry on follow up studies of dropouts, transfers. and graduates.
11 N D -Able to gain the confidence and cooperation of the staff. :
HON D! Ahle 10 assist students in a study of their own interests and abilities. |
H N D Able to make proper use of velerral services.
Able to provide some remedial services:
N D v a. speech
H N DD TERding
N D . study.
H N Db . LAble toinitiate a suecessful counseling refationship.
HON D A blE to proceed with a successful counseling rvelationship.
N DA Dle to termiinate a successful counseling relationship.
HON Do ADIC to participate in a curriculum study program,
H N D -Able to initiate o carriculum stady program.,
i N D to cvaluate a counscling session.
H N D to evaluate a guidance program.
H N D 1O Carry on community survevs.
Skilled in the use of group guidance techniques:
PN D il students follow up of alumni
EHOON D s b, occupational conferences
L T c. school and college conferences
EHON D i d. visits 1o schools
EHON Do €. ViSits to places of cmployment
PN D . graup discussions of disguised cases
FHON D, €areer conference
ELN D h. college day
N D msmd . Practice in having job interviews
L1 N D practice in filling out school and college application blanks
I N D practice in filling out job application blanks
LHON D dramatizations and mock radio skits
1N D . orientation classes and programs
EHON D s 1. classes in educational and occupational information
L £ N Y o. making and using occupational and educational handbooks
EHON D s p- auditorium speakers.
Proficient in the use of the basic statistical procedures:
LIDON D continuous and discrete measures
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E H N Do h. construction and interpretation of graphs
I H N Doomismnnn€e - standards of accuracy in conmputation and rounding off numbers
EH N Do d. percentiles and quartiles
E H N D s €. construction and interpretation of tables
E H N D o .wmaf. measures of central tendency and dispersion
EH N D o, sample theories

F H N D el Zoand 1 scoves
| DU & §

7z

D iinad. i square

E H

Z.

B LeSting hypothesis

K H D . the normal curve

E N D regression and correlation

VAR A4

E H D ML EEm analysis,

Please write in ather skills not listed:
E H N D oo
EH N Do
E H N Do

COMMENTS AND SUGGESTIONS:

THANK YOU FOR SPARING THE TIME TO FINISH THIS QUESTIONNAIRE. PLEASE RETURN IT IN THE SELF

ADDRESSED STAMPED ENVELOPE.
Ray Thompson
North Carolina College at Durham
Box 658
Durham, North Carolina




Yes No 1.
Yes No 2.
3‘
DIRECTIONS:
¢ E 1
C E 2
¢ E 3
s E L
C E 5
¢ E 6
C E Vi
C E 8
C = 3
7 E
¢ E
NOTE:
¢ E N 12.
C E

Pleese
Dy circling

1lo.
11.

Please write in other courses you nre now offering or
plen to offer.

13.
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COUNSELING-TRAINING PROGRAM
glve your reection to the followlng cuestions
the sanswver that spplies.

Do you heve a formal program for training school
counselore?

Do you plen to orgenize 2 formel nrogrem for trsining
school counselors?

Which of the following courses, taken from your
catelogue, 1f any, would be counted es vert of
your formel counselor-treining orogrem if you hove
one or nlen to initiete one?

Circle "C" if the course would be one of the core.

Circle "E" 1f the course would be 2n elective.

Circle "N" if the couree would not be counted.

Ed. 304e Humen Urowth and Development

Ed. 304b Humen Growth end Develovment

Ed. 330a History 2nd Philosophy of Educetion

Ed. 300b Mentel Hygilene

Ed. 309 Meesurements in Education

Ed. 313 Vocetlonal Guidence

Psy. 303 Child end Adolescent Psychology

Ed. 313" Child Guidence

Ed. 51Le Educrtlonel Guldence in the Elem. School
Ed. 514b Educetional Guldence in the Sec. School

Ed. 516b Eveluetion in the Secondary School




Q

Ca

C1

i

i

N

1l
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APPENDIX G

NAME AND LOCATION OF
COLLEGES AND UNIVZRSITIES USED IN THZ STUDY

Institutions Locetion
Llebeme Stete College Montgorery, Alsbeme
Llcbema A. and M, Collepge Normal, Alsheme
Lrianses A. M., ond M, College “ine Bluff, Lrianass
Delesware State College Laover, Delawvare
Floride A. =nd M. College Tellahessee, Florids
Alvsny State Vollege t1veny, Georgle
Fort Valley State College Fort Velley, Georgle
Sevennah State College Ssyannah, Georgis
Kentucky Steate College FErenkfort, Kentucky
Gremblirg College Grembling, Loulsilene
scuthern University
Bowle State Teechers College Bowie, Morylend
Jeryland State College Princess Ann, Merylend
llorgen State College _ Bzltimore, Meryland
Alcorn A. and M. College flcorn, !ississlppil
Jeckson College Jeckson, Mississipni
Lincoln Unlversity _ Y \
North Ceroline A & T Vollege Greensboro, North Cerolins
Ilorth Ceroline College 2t Yurhem Durhen, North Ceroline
Elizebeth City Tezchers College Elizebeth CUity, North Caroline
Feyetteville Teschers College Feyetteville, North Cerolina
wineton-Selem Teschers College tinston=-5Selem, North Csroline
Langston University Lengston, Qklshoma
South Carolins & & M CUollege Orangeburg, South Csrolina
Tennessgee Stete A & I Universlty Neshville, Tennessee
Prerle View A & M College Prerie View, Texas
lexes Southern Unlversity Fouston, Texes
Virginie Steate College Petersburg, Virginle
Bluefield Stete College Bluefield, Weet Virginie

Vest Virginie State College . Institute, West Virginlse
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APPENDIX D

NUMBER +ND PERCENTAGE OF ADMINISTRATORS
RETUENING TUESTIOMNNAIRES BY STLTE

Percent

Stete No. Meiled No. Returned feturned
rlevame 10 8 80
Lrkenses 10 7 70
Florids 10 7 70
Georgie 10 ) 60
Kentucky 10 7 70
Louleiens 10 S &0
Merylend 10 3 80
lsglisslppl 10 7 70
wissourl 10 2 30
worth Cerolina 10 8 30
Oklehome 10 7 70
South Cerolina 10 & 60
Tennessee 10 7 70
Texes 10 3 80
Virsinia 1.0 S 20
Vest Virginile 10 -2 —20

TOTALS 1560 121 75,625




187
APPENDIX E

RESPCNEE TO CHARACTERICSTICS AND SKILIS CUESTIOHNLAIRE
ITENS BY NUMBER AND FERCOTNTAGE

Column Column Cherecteristics
1 z
E H N D
No. No. 2 Wo. so No. . No. m»
117 20.c 4 3.6 0 0 0 0 60 55.5 SZelleves 2 know-

ledge of se2lf is

beglic for intel-

ligent cholce end
_ etteinment of mex-

~ imum efficlency.

74 A : Believes every in-
dividuel hes intrin-
slc worth &g person

s 37.2 62 51.2 7 5.8 7 5.8 -7 3L.3 Belleves the Gul-
dence worker muet
elweys heve know-
ledge suverior to
that of the coun-
gelee,

58.3 Belleves the gui-
dence worker hes a
responslibility to
the c¢lient end
soclety.

1.6 0 0 43 33.8 Believes soclety
has the oblige-
tion to heln each
individual to live
¢ life thet 1s 1ln-
dividuelly setis-
fyilng and soclielly
effective

2_.J
j oy
[AN
Q0
nN)
ON
W
-/
@]
(®)
2
™Y
0
™
\n
*
N

109 20.1 10

Qo
)
<
(&)
N
}__l
ON
ON
W

26 81.0 z1 17.4

Do

93 76.3 28 23.1 0O E 0 79 73.1 Hes hed broed
treining in psy-
chology.

58 48,0 61 s50.L 0 0 2 1.6 71 55.7 Hes hed broad
training in socilol-
OFY »

o2 57.1 L3 35.5 7 5.8 2 1.6 35 32.L Hes hed 2t least
e beegle course in
philosophy

89 73.0 32 26.4 0 0 Q 0 63 58.3 Heos had st leest

one course 1in
lientel Hygiene

P




APPENDIX E (CONTINUED)

188

Column

Column

&

Cherecterlistics

=

D

i)
Jo
~

nO .

<7

;2

No.

7%

1.

o

42

Hes hed work ex-
periences other
then teeschlng

(ool &N =
O~J O

1704
28.1 0
32.2 9

(&

o NOR O]

OO O

NO O

g1l.5
60.2

Lo -~
e

Possesges knowledge
of the besilc theories
of nersonslity de-
velopmnent:

. psyckhologicel

b. soclologicel

c. pblosociel

70
71

37.2 2
38.0 0

QD

ON

-
<

T

)\

Qs (O

= ON

~J ~J
O O

NS}

Possesses knowledge

of the beslc theorles
of lesrning:

e. field theories ;
b. rssocletion theoriesd

(009 *ANG ANY ]

2\ o

Possesses knowledge
relative to child
crowth #nd develon-
ment:

2, vhyeicel

b. sociel

c. ernotlionel

d. mentel

o L
Ol O |
ClONOVH N

WO~ HDN
L] * .
PIJON G2 O

Crs

ol N~
Q=
olo o0 0

b

(o] [GRG RS RS

DO O OO

SO O OO

N YO O
e Jo o & @

T
iy

Is well #djusted in
personel life

[
}_.l
5

)
N

05

‘
e
O

3

o

Wi FoowNOn

U
ANV
.

Meintrine ¢ nrofes-
sional attitude towerd
confidential infors
metlion

ol

=
a-
W
e

(QY)

O

8.3

Meinteins member-
ship in 2t least
one professional
orgenlzation

H7.9 0

(.
Q)
=

s 2cqueinted with

the me jor studles
releted to Guidence
guch as: "Youth Tell
Their Story", "The
Eight Yeer Study", etc.

76.9

21.5 0

1.6

N
O

o

Reads professionel
litersture regulerly

78.5

26

21.5 0

102

.:gj N
O
IS

Hsg hed broad trelning
in counseling end
uldence courses

-
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Column Column Cherecteristics

No. o No. Jo No. 7 No. K No. )
Ly 32.7 70 357.3 2 1.5 1 0.8 10z 2L.I' EHprg hed cunervised
counseling exneriences
vvithin ¢ guldence
trelning orogrem
Hes master's degree
or eoulvelent in
counseling end zuld-
onge
Is femilier wiith
routine »nrocedures
oIl the strte em-
-ployment service
Skxillled in the use
of the beslic technl-
cues avellable for
the study of the in-
dilviduel.:
0 I'2  33.2 e. obsgervetion
32 2.4 Db. counseling inter-
view
n =~ 0 55 52.9 <¢. edministretion of
groun test
26.1 0 0o 9 0 55 78.7 4. edninistretion of
individuel tests
e. internretetion of
group tests
f. interpretction of
1ndivicu91 test
enecdotel records
cumuletlive records
reports from nro-
fessionel consul-
tints; medicel, etc.
). auestionnaires '
k. orojlective tech-
1
m
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APPENDIX % (CONTINUED)

Column Column Chearncteristics
1 2
HE__ N D ]
7 Wo. % No. %  TNo. &
39,58 0 z 1.2 72 66.7 s. interest inven-

toriea

2.3 0 0 N 0 LD 37.0 %Xilled 1n the col-
lection of occune-

o tional informnation

z1l.5 0 n 0 D 533 35.2 Skilled in the col-

lection of educetilonel
information

1.2 9 0 0 0 L1 37,2 ktilled in the use of
océunationesl informa-
tion

]
U

1L.2 9 SR 3 37  30',3 Skilled in the use of J
educretlional infornmetio

o
O\

21.5 0 o 0 0 6L 52,3 Skilled in the evel-
ucstion of occupetionel
Informetion

[4N]

o

z3.,L N n 0 ) 56 51.2 S%11led in the evel-
nrtion of educrstionsl
inforustion

~
[§]
Ny
=
O
O
(@]

70 4.8 Skilled in the use of
the dictlionery of
occunationel titles

™
[Q¥
H
(@]
(]
O
O
o
O
N
L]
N3

kX1lled in getting
the coovperstlon of
community service

orionlizetions

O

W

3.1 2 0 0 0 ol 75.0 Skilled in 1interonreting
recorded dets to other
individuals

32.7 0 N0 ) 37 80,6 Able to conduct in-
service progrems 1in
guldence for the school
staff

z2l.5 0 0o 0 2 1 75.0 Able to internret the
guldaence nrogram to
interested community
members

2L .8 0 0 0 0 67 62.0 Able to devise record
forms thet ere tallored
to the progrem end in-
stitutions in vhich

they are used.
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Column
1

Column

2

Cherecteristics

&3]

H N

5o No.

50 MNo. /‘o

No,

™

\, L

L
wlo

70.7 28

23.1 10 0

Lble to vork with
the librerien 2nd
other tescher to
orovide oroner resading]
meteriels for the
puplls and steff

-
i
S}

ANV
Ny
*
ON
Q

Able to orgenize end
rdninister guldence
services.

Able to cerry on-
follow-un. setudles of
drop outs, trensfers
cnd creaductes

o7.0 15

ADle to gein the con-
Tid=ance end coovnerestio
of the steff

L b

Able to e2se? .5 student
in ¢ study of their
ovm interests snd
pbilities

71.2 34

2.1 0 0

Q

£ble to mexe proner
uge of referrel ser-
vices

b3

50

t.d

IO\

Able to onrovide some
remedlal services:
2. sveech

D. reading

c. study

100

IO AR

o =SS!
ON~T WA
OO O
(N1 GRS

O+ H\Y

Able to Inltlete suc-
cessfulccounselling
reletionship

1ok

Able to »Hroceed with
e successful counselin
reletlionshin

1=
A
-
™
-
L]
ON

3.u

Able to termlnete &
successful counseling
reletionshin

oy

Able to vmartlcionete
in 2 curriculm study
nrogram

~Q
ﬂ
-

53.7

W
IS

Able to initilste a
curriculum study oro-
Zram

72

o9 26

2.5 2 5

Able to eveluete a
counseling sesslion
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Column Column Cherszcteristics
1 2
E H I D
No. 7o No. No. co No o Vo. 55
106 87.0 15 12.4 0 0 0 0 100 22.6 Able to evesluste 2
guldsnece progrem
71 55.7 45 37.2 3 2.5 2 1.6 82 L5, L Able to cerry on
community surveys
8lkilled 1n the use of
groun guldence techni-
~ues: |
53 5.4 52 43,8 0O 0 1 0.3 3z 22.% 2. students follow-um
21 5n,k 52 L3881 0.8 9 8) 1ls 14,53 of 2lumni
b. occunationsl con-
ferences
51 50,0 60 42,5 0 0 0 0 0 0 ¢. school end college
conferences
32 51.2 56 L&,z 3 2.5 0 0 10 3.3 d. visits to schools
S 2 57.L 50 41,3 2 1.2 0 0 24 25.3 e. vislts to vleces
' of employment
53 Lg.3 %2 s51.2 0O s 0 9) 55 - 50.9 f. group dlscussions
of dilsgulsed ceses
37 55.4 52 43z.n 2 1.6 0 0 14 13.0 g. ccreer conference
L1 32.9 72 5%.¢ 6 L,z 2 1.5 2 3.3 h. college day
6l.2 Lsg 137.2 2 1.¢ 9 0 33 35.2 1. vractice in heving
) Job interviews
SV 55.4 54 LL & 0 0 0 0 Lo 37.@ J. Prectice in filling
‘ out school e£nd col-
lege aonlicetion
blanks
71 58.7 50 L1.3 o0 0 s) 0 Lg L1.7 k. oresctice in filling
out Job epplicetion
) blanks
<l 17.4 80 &6.1 15 12.4. 5 4,1 7 6.5 1. drametizetions and
- mock redio
67 55.4 50 41.3 L 3.3 0 0 15 13.2 m., orilentetion clesses
. end progreams !
67 55.4 5z 43,0 2 1.5 0 0 24 22.2 n. clesses 1n educrtio
' 21 end occunatlonal
Informetion
L5 35.5 74 &1L.1 4 3. 0 0 3 7.4 o. meking and using
occuonetional and
educetionel hend-
books
37 30.5 75 62.0 9 7.4 0 0 0 0 p. audidorium speskers

Proficient in the use
of the basic statisti-
cel procedures:
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Column 1 Column Cheracteristics
1 z
£ H N D
No o No, o No., Vs No. 5 No. 2
g. continuous and
5¢ k7,2 52 L3,0 7 5.8 b 3.3 23 21.3 discrete messures
b. construction end
50.4 60..42,6 O 0 0 s) 54 51.8 internretation of
graphs
52 43,0 61 50.5 6 L., 2 2 1.6 L2 38.9 ¢. standerds of eccure
' in computetion and
rounding off numbers
&3 52.1 58 47.2 0o 0 0 0 583 53.7 4. vercentiles end
cuertiles
62 57.0 52 43,0 © 0 0 0 Lo 37.0 e. construction and
interpretation of
tables
61 50.5 52 43.0 =z 1.6 6 L.2 L0 37.0 f. measures of centra
tendency end dils-
persion
Lg 37.2 56 L&6.3 7 5.8 13 10.7 65 60.2 g. semple theories
26 2l1.5 50 L1.,3 L 3.4k L1l 33.8 687 62.0 h. Z 2nd T scores
lQ .3 5z 43,0 9 7.k 50 41.3 31 75.0 1. enhl soueare
Lo 38.0 60 Uu42.6 5 L.1 10 8.3 84 77.8 ). testing hypothesis
76 62.2 L0 33.0 3 2.5 2 1.6 68 58.3 k. the normel curve
58 Lé.m s Lbh g L 3.3 7 5.5 L1 37.9 1. regression znd
o correletion
51 42.1 438 32,7 7 5.8 13 1z.,L 88 8.2 m. ltem gnelyeis




