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Moiree Scott Compere

THaSIS ABSTRACT

The purpose of this study was (1) to determine the attitudes of
college freshmen toward their experiences with poetry, and (2) to
evaluate the thcories obtained from the concensus of agreement among
them in the light of expert c¢pinion, From the pattern of favorable=-
unfavcrable attitudes found in the study, the author bpelieved it possible
to obtain data from which teachers, especially instructors of beginning
college classes in poetry, might draw prirciples of teaching, anc gain
an insight into the lives and thinking of their students, a procedure
ceemed necessary in good pedagogy.

The thesis of this study is that if the general unpopularity of
coetry is a fact, teachers should know the factors which cause such a
situation, The seeming ubicuitous acceptance of the inevitability of
poetry neglect needs to be challenged by studizs which examine factis
and try to determinertruths. This stucy ofbattitudes is a beginning of
that cetermination.

The subjects of the study were 2500 freshmen in the Written and
Spoken English Department of Michigan State College. A Poetry Attitudes-
Inventory covering four aspects of poetry experience was constructed and
administered to two sample groups of these freshmen, The Inventory
attempted to ascertain attitudes toward (1) general contacts with poetry
such as those caused by home environment, access to books, opinions of

friends, etc., (2) textual material or the poetry studied by them,
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(3) techniques or teaching methods, and (L) teachers, To this method of
ascertaining student opinion was added that of personal interview,
Interviews were held with members of three groups of students: (1) eighteen
selected from those answering the Inventory, (2) eleven in an elective
Oral Interpretation of Foetry class, and (3) nineteen in a beginning class
in Oral Interpretation,

The pattern of agreement on favorable-unfavorable attitudes was
cecmpared with opinions of experts, From the data obtained, implications
were induced in regard to teaching poetry on the pleasure-principle,
Analysis of the data showed a very definite agreement in regard to those
factors which make students like or dislike poetry, which make them want
to reac anc study it, or abancdon it forever,

There was discovered an obvious traditional pattern in materials,
metheds, and teachers., Texts are largely what they have always been,
containing the usual classics on which teachers insist, seemingly tecause
of values velieved to bé inherent in them. Adults select classics which
students "ought" to know apparently without regard to their emotiocnal
maturity, interests, or ability to comprehend., Relatively little modern
poetry is included in books for study although students indicate their
liking for the little they know, So little pcetry is taught in schools
thiat students rememcer almost nc poems, Students require flexibility
of plan ana extensive reading in pocetry materials which must be made
available for them in great variety and in easily accessible spots,

Teachers must start where students are, accepting, if necessary, inferior
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verse until stucdents want better., For any success in teaching poetry
a definite chiange in materials is indicated,

Data indicate that traditional methods of teaching are largely
the same that they have always been. Twenty per cent of those most used
were the typical ones of assignment in a prescribed text, question ana
answer, discussion of historical, biographical, and metrical mechanics.
Of the thirty possible methods listed, twenty per cent of those most
unused were ithe newer, more experimental ones, Other factors discovered
weret Methods will depenc on goals, A poor teacher can ruin any method
and a good teacher enhances any method, The oral reading method is very
important. Memorization is the most hated of all techniques, and the
most universal, It should eitlhier be avoided c¢r nade pleasant, Foetry
cannot be learred, according to the witnesses in this stucdy, without
the proper guidance., Students claim they do not like poetry because
they do net understand it, anc a great majority claim that few teachers
use effective methods., One fact is very evident: there must be a change
in methods if students are to like poetry,

The data show that teachers largely teach as they were taught,

‘'he evidence points out that they teach poetry if they like it or have
to; they frequently leave it entirely out of the curriculum, Students
feel that poetry teachers must nct only have the abilities and char-
acteristics of other good teachers, but must have something over and
above these, They do not care if the teacher is young or old, man or
woman, if he or she is young in spirit, cooperative, interested, sym-

pathetic, and will consult students as to what they like. A teacher must
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consider student opinion, consistently allowing them to express their
feelings in regard to the peetry studied. Even those who thoroughly
dislike pcetry, and particularly the classics, fecl that educated

people should know scmething about poetr;, that if students coulc under-
stand why classics are important they would be willing to try to read
them, and that if pleasant methods of uncerstanding were provicued, a

great many students might learn to read poetry with pleasure,

-lim
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CHAPTER I
PURPOSE AND BACKGROUND OF THIS STUDY

The purpose of this study is to attempt to ascertain the attitudes
of college freshmen toward poetry and determine the significance of
these attitudes to the teaching of poetry at the beginning college level,
All colleges and universities offer poetry courses; study of poetry is,
philosophically, considered valuable, No research, however, has been
done on the subject of why so few students engage in so important a
study. Importance and neglect are both seemingly axiomatic,

There has been no research on the subject of why students like or
dislike poetry and consequently why they study it or do not study it
when there is any choice in the matter, Teachers have no factually
determined data from which they can formulate principles for teaching,
nor have they any factual knowledge of where their students are in their
relation to poetry., Since such knowledge is the first step in good
teaching of poetry, this investigation attempts to discover and analyze
those factors which make poetry teaching successful or unsuccessful.

Neglect of poetry seemingly stems from lip service to its value.
Actually, there is a‘division of belief about the importance of poetry
as an asset in the life of the student and the adult which he will become,
It is necessary, first, therefore, to attempt to determine the value of

poetry by discussing expert opinions,




STATE AND STATUS OF POETRY TODAY

To ascertain the place which poetry deserves, two steps will be
taken, First, there will be presented evidence of lack of interest in
poetry and, second, there will be presented comments of experts, poets,
teacher, eritics, and philosophers concerning the place that poetry

should have--its value for study in the world of today.

Evidence of Lack of Interest in Poetry

Evidence of lack of interest in poetry is shown in studies which
have been made, These demonstrate that few people are in classes, stu-
dents choose prose in preference to poetry, and they do not voluntarily
choose poetry to read, as shown in the following examples,

T. W, Sussams, Principal of Folkestone Emergency Training College,
England, sums up in & recent book that which seems to be the attitude of

students everywhere. He says his evidence gained from the replies of

five thousand school children, can be summarized as followss!

1. The poetry lesson, whatever its form, is relatively
unpopular with older pupils,

Its unpopularity tends to increase with the years,
This tendency is most marked in the case of the
intelligent pupils.

The reading of poetry is least disliked: the recite
ing of poetry increasingly disliked.

. Girls are more interested in poetry than boys.

vt & wwr
.

Sussams quotes David Jordan, an English writer, who sayst %"Poetry

seems to enjoy little popularity except among the younger boys."2 His

lsussams, T. W., Poetry and The Teacher, Thomas Nelson and Sons
Ltd., N. Y. and London, I§Eg, p. 30,

2Sussams, ibid., p. 79.




statement is supported by f, A, Pritcharc, another teacher in England,
who gquotes replies from his students of secondary schocl level., They
say of poetryt "I have never had any liking of poetry," "Some of the

pcetry is toc nhighorow," "Learning poetry is decidedly boring, useless

ané sentimental "

Three studies made separately by Vergara, Christmore, and MacKintosh
say the same thing of American stucents,

Incuir; maace of scores of people over a pericd of years confirms
the fact that not many read poetry, Some occasionally read news-
paper verse or selections with strong timely appeal, such as

"The White Cliffs of Dover" or "The lMurder of Lidice," though
more listen to such selections read over tile radio or on records,
Librarians also attest to the small numbers who avail themselves
of poetry except to satisfy requirements in literature, At one
university Palgravets Golden Treasury h:had not veen called for in
ten years; at anoiher no books of poetry haa been withdrawn for
mere leisure reading in nine years,

Christmore3 states that 73 per cent of the high school boys and girls
questioned about their appreciation of poetry said they preferred prose
1o poetry, claiming it to ve easier to understand, more exciting, anc
more interesting, Mackintosh says in summing up investigations from

1500-193L that if the conclusions reached in studying the reading habits

1Sussams, ioid,, p. 79.

2Vergara, allys Dwyer, A Critical Study of a Group of College
women's Responses to Poetry, Contributions to Education No, 923, Bureau
of Publications, Teachers College, Columbia University, N, Y., 19L6,

P. 2.

3Christmore, Esther Clare, Oral Versus Silent Reading for Literary
Appreciation., An Experimental Stuay. University of Southern California,
Los Angeles, Masterts Thesis, July, 1933, p. 24.




of children are checked it will be found the status of poetry at the

present time is not high. Either poetry is not menticned by subjects

making the reports or it is given a very low ranking.l

Writers agree with educators on this lack of interest in poetry.
sorman Corwin, famous radio writer, says of poetry:

It is the poor relative among the arts, having vcen sustained

largely by the aesthetic charity of publishers. One of the

reasons for this is that poetry lias descended from its once

nigh position as a national art -~ a poetry of the psople - and

become the almost exclusive propertiy and interest of poets

themselves 2

Herbert Kead, writer anc art expert from England, said in 1939
that "the art of poetry is in danger of extinction."3 Lionel Elvin,
an Oxford Professor, aprrees in these words:

For every ten playgoers or every hundred readers of novels there

is perhaps one reader of poetry, . . .Thie causes for the com-

parative neglect of poetry among the reading public today seem

too complex for an easy generalization. But what may be stated

with some confidence is that the audience for poetry is much
smaller than it need be.b

Randall Jarrel, American poet and critic asks: "Why don't people
admit that anybody must know: that here and now people cantt and

don't read poetry, that the stupidest shepherd or potboy of any other

%Mackintosh, Helen K, A Critical Study of Children's Choices in
Poetry. Iowa University, University of lowa Studies in Education, lowa
City, 1932, V., 7, No, L. p. 23-2L,

2Corwin, lorman, quoted in Donald Ogden Stewart's Fighting Words,
N, Y., Harcourt Srace and Co, 19LO., pp. 8é=87.

3Read, Herbert, "Muses of the hir," Living Age, COCLV (Jan., 1939)
p. LT1.

hElvin, Lionel, Introduction to the Study of Literature, London,
Sylvan Press, 1949, p. 15.




age liked and understood poetry better than the average college student
to day?“l

Muriel Ruckeyser, noted American poet, says that poetry has no
acknowledged place in American life today; the barriers set up against
it are strong; it i1s nothing that enters our lives or that is part of
the social life as it is now organized,

The resistance to poetry is an active force in American life. . . .

We can see our own conflict and our own resource if we look now at

this art, which has been made - of all arts, the one least accept-

able, The hatred of poetry comes through as boredom, as namecall-
ing, as the traditional attitude of the last hundred years which
has chalked in the portrait of the poet as he is known in this
society which Herbert Read says, ™does not challenge poetry in
principle - it merely treats it with ignorance, indifference and
unconscious cruelty "

Miss Ruckeyser quotes reasons for attitudes toward poetry as they
have been given to hert one had no time for it, it bored another, one
confesses a bad experience at school, a veteran returned to school and
was compelled to recite "Bobolink, Bobolink, spink, spank, spink," a
scientist cannot find a framework, it is wilfully obscure, men say it is
effimiate - sexually suspect., Then Miss Ruckeyser draws a parallel be-
tween the answers and the age in which we live. She says these resistances
have the quality of fear; the fear is a psychotic problem. A poem

invites the reader to feel; his emotions must be used., In America,

emotional feelings can be written but individuals are still afraid of

ljarrel, Randall, quoted by Harvey Breit, "Case for the Modern
Poet ," New York Times Magazine, Nov, 3, 19Lé6, p, 60.

®Ruckeyser, Muriel, The Life of Poetry. New York, A. A, Wyn,
Current Books, Inc., 19ﬁ9, P. 8.




their personal expression. This authort's reactions she states in this
ways

In our schools, we are told that our education is pragmatic,
that the body of knowledge is divided into various "subjects,®
that all these subjects on which we pour our youth are valuable
to us in later life, We are told that our civilization depends
on further and new uses for everything it has, the development
and exploitation of these, We may go ahead and specialize in
any of these usable fields, kxcept for one, There is one kind
of knowledge that will be given us through school and high
school which we are told is precious, it defies time, it strikes
deep into memory, it must go on peing taught., No matier what
cities fall, what languages are misheard and "corrupted®™ and
reborn, This is here, to be passed on, bBut not to be used, .
Among all the pragmatic training, never to come into real and
active 1life, That is what we learn about poetry.l

Expert Opinions on the Value of Poetry

It would seem logical to suppose, following all the foregoing dis-
cussion of the dislike of or indifference to poetry, that perhaps there
is no reason to try to teach poetry. If this large a percentage of
people is hostile or indifferent to poetry, it might be wise to abandon
any attempt to reach them with this form of literature, Therefore, before
attempting to evaluate present teaching as reflected in the attitudes of
college freshmen, beforé trying to elucidate conclusions from these princil-
ples, it is necessary to evaluate the worth of poetry, to arrive at some
factual basis for deciding whether the teaching of poetry deserves stﬁdy.
Poets, teachers, literary critics, scholars, scientists, and states-

men pay tribute to the value of poetry in the 1life of the individual and

libid., p. L.




the nation, They attest that (1) poetry provides lasting substance on
which men may feed, that (2) it provides vicarious experience which
broadens and deepens man's living, that (3) it is a prime requisite to
the proper functioning of human society and especially so in a democracy,

and that (L) poetic literature is ideal for imaginative communication,

Poetry Provides Lasting Substance

That poetry is a superficial thing seems to be & feeling among some;
that it provides no real substance on which man can feed; that one must
look beyond it to important things., But Robert P, Coffin, poet and

professor, in his Substance That is Poetry takes the opposile viewpoint,

For a great many people today, knowing ones too, think of poetry
as a minor thing, a marginal thing, Caviar or olives at the

feast of life. Yet the truth of the matter is that poetry is

now, or can be, what it was to our remote ancestors for uncounted
thousands of years, before they had any books to record their
elipses, their laws, or their wars in, the center, the heart, the
meat, the bread of the banquet, Something essential, As essential
as salt. ‘

Of the two, the historian and poet, the poet deals in the really
permanent solidities., The last will and testament of Villon lasts,
whereas most of the deeds of Villon's time are dead letters now,.
The few ears of corn Ruth gleaned behind the reapers are safe, but
the pyramids of Egypt sent to feed Rome are less than a2 handful of
sand in today's Roman Forum, , . ., For all these things have
escaped out of history inte literature. Only the deeds and the
houses and the grain that escape the ruins of years can continue

to shape ments thoughts and actions. And poetry provides an
escape into real life .l

Sir Rennell Rodd, diplomat and scholar from England, says in a

lecture delivered to various American colleges, that we must never lose

1Coffin, Robert P, Tristram. Substance That Is Poetry, N. Y. The
Macmillan Company, 1942, p. L-S,




sight of the poetry of life, In the modern world, especially in the
epochs of great prosperity, inducing what is known as high standards of
living, a thing which is no doubt desirable in itself, there may be a
counterbalancing danger, a belief that we can dispense with poetry, a
spiritual barenness, a tendency to reduce the average of a people to a
common denominator of the commonplace and, as a result, to fail to
appreciate in life the things which make it worth the effort of living.l

Robert Farren, Irish poet, raises his voice in defense of poetry
sayings

Poetry is neither a sham nor a snare; it is neither a folly nor

a bore, Were it any of these could its age be the same as the

world'!s = the recorded worldt!'s, at least? How could it have

elicited the ceaseless dedication of men, both those that make

it and those that merely love it? Unless it were for all men a

thing to test and weigh, how could it be for some a pearl beyond

price - #"the breath and finer spirit of all knowledge,® a thing
"more philosophic than history?'2

Poetry Provides Vicarious Experience
The second reason acdvanced in the defense of poetry is that it pro-
vides vicarious experience necessary for broadening and deepening man's

living, James Harry Smith, teacher at Culver Military Academy Junior

College, and author of The Reading of Poetry, says in that book?

In the first place, poetry, like literature in general, increases
the amount of experience which we may have in a life time,
Physically, we can have but one life; we can be but one person,
we can be in one place at a time, Not so with the life of the.

lRodd, Sir Rennell, "The Essence of Poetry,® Dayton, Ohlio, University
of Dayton, 1929, p. 83.

2Farren, Robert, How To Enjoy Poetry, N. Y., Sheed and Ward, 198,
po 3-




mind., It is of undiscovered limits, Whether one be a king or
a manual laborer, he can share in the course of the evening in
the feelings of the lowest or of the greatest, Nor does time
matter. He can be led to dream with Ulysses three thousand
years ago or be drawn into a contemplation of the future with
someone living in his own time, The pleasures of the imagina-
tion are so various that here, perhaps, is reason enough for
the reading of poetry. . . . Literature strengthene us and
prepares us for living. One gains from it in the same manner
in which he gains from experience, , ., . From participation in
the variety of feelings of other human beings, he comes to
understand humanity as it is, as it might have been, as it
ought to be.

Elsa Chapin and Russell Thomas, authors of a text on poetry, champion
the necessity for poetry in these words:

The poett's keen and true evaluation of the faects of human life
and the power of transferring his evaluation to us by means of
words used at their highest potential energy is poetry, It
deals with every phase of existence; nothing is too big, noth-
ing is too low, It pierces to the heart of the matter and
reveals to us its essence in words which inextricably entangle
our own experiences with the poet's version and make that vision
an actual reality.2

John Drinkwater, famous English poet, discussaes the prevailing dull-
ness of spirit which he says is the gravest penalty that we can pay for
an over-specialized civilization., Routine and example have become blind
paths for us, warping our imaginations. We cannot have absolute knowladge,
he comments, but it is our experience which counts,

It is the act of experiencing that matters, that exercises our

nature in the only full and significant way., . . .[We must have

a wealth of passionate experience to destroy lsthargy of spirit.]

To shape all our daily meditation and intercourse and the fertile
activity of the natural world into sharp and intimately realized

lsmith, James Harry, The Reading of Poetry. Chicago, N. Y.,
Houghton Mifflin Company, 1939, p. 372.

2Chapin, Elsa and Russell Thomas, A New Approach to Poetry. Chicago.
University of Chicago Press, 1929, concTuding paragraph,
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forms in our own imaginations is the aim of every right
disciplined mind, And in the accomplishment of this aim the
poet is he who of all men can give surest help, . ., . For
contact with fine poetry is precisely contact with most vital
and personal exrerience conveyed to us in the most persuasive
medium invented by man for habitual intercourse - pregnant
and living words. Pregnant and living: for here is the
secret of poetry, ., . . Poetry proclaims lifet that is all
and that is everything.,l

Poetry Is a Prime Requisite to the Proper Functioning of Human Society
There are many peopls who believe that poetry will contriobute to

the acguisition of right attitudes about good and evil, attitudes necessary

in human society, They believe that a study of poetry if it is successful

engenders ethical qualities in a student. This view is supported by

Sussams who sayst

Wwithout preaching, without moralizing, without self-conscious
rectitude the poetry lesson can make its contribution to the
development of desirable character qualities in the child,
Humility, gentleness, and sympathy are characteristically
Christian virtues. A recognition at once of the many-sidedness
of truth and the need for mental integrity is a characteristic-~
ally Christian outlook. An indifference to material comforts
and pleasures, a constant questioning of man-made values of
force and size and power, a restatement of the importance of
motives as well as of deeds, of feelings as well as of the
intellect, of spontaneity and intuition as well as of the calcu-
lated judgment are charactsristic elements in Christian philoso-
phy. No one can study poeiry without being compelled to ask
himself searching questions. If his reading of poetry is deep
the answers may not come easily, and when they come they may

not be smooth comfortable answers, In early adolescence this is
all to the good, for adolescence should be a time of soul search-
ing. . . . Children who have been made aware of spiritual values
through their reading of poetry as well as through more formal
scripture lessons . . . will be ready to add their strength to
the creation of a new interpretation of the Christian _way of life,
a task that must be performed by each age for itself,

1prinkwater, John, "Poetry and Conduct," Prose Papers, London,
Elkin Mathews, MCXVII, p. 13.

2Sussams, op. ¢it., p. lLL-LS.
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John Darwin is quoted as saying that he lost the love of reading
poetry through an experience in lzarning in his early youth, He bitterly
regretted this loss and in discussing his diminishing power to read
poetry and hear music, he wrote: "The loss of these tastes is a loss of
happiness: and may possibly be injurious to the intellect, and more
probably to the moral character by enfeebling the emotional part of our
nat.ure."l

The writefs of Literature in American Education express the same

idea in this fashion:

The student of letters becomes aware, both with his mind and with
his emotions, of the laws that govern mankind., He learns that
black is not white and evil not good. . . . He knows the dead
Hamlet is greater than the living Fortinbras. . . . The power of
the King James Version of the Bible has been, not merely in its
precepts, but in its moving quality as literature. . . . Students
who have felt the antithesis of Light and Darkness in Paradise
Lost, the crises of Shakespearean tragedy, or the spirit-testing
decisions of Browning's men and women know the meaning of the
word choice, They have had a new experience in quality.

For life has accent as well as substance, 8Single lines of poetry

quietly working in the mind or stirring the heart like a trumpet,

a great sentence unfolding itself as the perfect utterance on the

matter at hand, educate men and make memorable the truths of

history or social thought, . . .2

It would then seem logical to conclude that acquisition of ability
to evaluate the things of the world is a necessary thing if students
build & rich life for their own sakes and for the sake of a democratic

govermment, Knowledge of poetry is education in humanity for the new

lDarqin, quoted in Chapin and Thomas, op. cit., p. 172,

2Modern Language Association, Literature in American Education,
Enoch Pratt Free Library., Baltimore, 19LL, p. 16, 18.
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human being as he steps forward in his time to learn both what he is
and what he is to become,
H. Garuth, an editor of Poetry, writes in an issue of that magazine:

Now when death has conguered so much of the world, spreading
abroad its destruction and futility, its unreason and untruth,
its immorality which is the final ugliness, when so many
people have been deprived by monstrous systems and sterile
philosophies of the inherent privilege of aesthetic perform-
ances, now poetry is needed more than ever, Poetry is the
only incorruptible antidote, one of the few unsullied arts
left in the world, Poetiry is the reason for all things that
are true and beautiful, and the product of them - wisdom,
scholarship, love, teaching, the sounds and the sights of the
earth, The love of poeiry is the habit and need of wise men,
wherever they are, and when for some reason they are deprived
of it they will be taxed in spirit and do unaccountable things.
Great men will turn instinctively to the poetic labor of their
time, because it is the most honorable and most useful, as it
is the most difficult human action. Every spirited faculty of
man is a poetic one, and in poetry is that working of the
spirit which engages man and his world in an intelligible
career, Only in poetry is a man knowledge to himself, The
values with which poetry is concerned cannot diet they are in-
dependent of local or temporary events,l

Poetic Literature Is Ideal for Imaginative Communication

Part of the argument of the humanists for the necessity of cultural
studies is that the imagination must be developed if the individual, as
.an individual or as a citizen, is to take his rightful place in today's
world, It is true that factual material is necessarys people must
learn how to make a living; students must be trained in the use of the

scientific method. However, many authorities contend that the development

of the imagination is just as necessary to make a life as the development

lCaruth, H, "Anti-Poet all Told: present state of poetry.,"
Poetry, Chicago, August, 1949, p. 282,
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of skills is to making & living, Poetry magazine carries on its mast-
head a quotation attributed to Whitman saying that if we would have
great poets we must have great audiences, too, It seems fairly obvious
that we will never have great audiences if imaginations have been stifled
in favor of the so-called "practical®™ pursuits., Quotations have attested
to the wide belief that the poet with his compressed, concentrated,
hignly emotionalized, and inspirational material can make a contribution
that teachers cannot let students miss. Poetry contributes to making
the "dreamer™ who first thought up and aimed at what science can eventually
achieve, -
Shakespeare descrived the power of the poet in these words:
The poet!s eye, in a fine frenzy rolling,
Doth glance from heaven to earth, from earth to heaven;
And as imagination bodies forth
The forms of things unknown, the peett's pen
Turns them to shapes, ami gives to airy nothing
A local habitation and a name.
The power of poetry to perpetuate communication of values is ex-
pressed by Landor in an eight-line poem entitled:
Past Ruint'd Ilion
Past ruin'd Ilion Helen lives,
Alcestis rises drom the shades:
Verse calls them forth; it is verse that gives
Immortal youth to mortal maids,
Soon shall oblivionts deepening veil
Hide all the purpled hills you see,
The gay, the proud, while lovers hail

These many summers you and me,

Again Shakespeare writes of the deathless quality of communication

through the pen of the poett
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Not marble, nor the gilded monuments

Of princes, shall outlive this powerful rime;

But you shall shine more bright in these contents
Than unswept stone besmeared with sluttish time,

When wasteful war shall statues overturn,

And broils root out the work of masonry,

Nor Mars his sword nor war's quick fire shall burn
The living record of your memory.

tGainst death and all-oblivious enmity

Shall you pace forth; your praise shall still find room
Even in the eyes of all posterity

That wear this world out to the ending doom,

So, till the Jjudgment that yourself arise,

You live in this, and dwell in lovers! eyes,

Marianne Moore, Pulitzer poetry prize winner for 1951, writes a
defense of poetry in poem form, She defines poetry, meets some of the
objections to it, and by a device of ingratiating herself with the reader,

placates him in his dislike for poetry while she give a rebuttal of his

criticisms,

POETRY

I, too, dislike itt there are things that are important
beyond all this fiddle,
Reading it, however, with a perfect contempt for it, one
discovers in
it after all, a place for the gemine,
Hands that can grasp, eyes
that can dilate, hair that can rise
if it must, these things are important not because a

high-sounding interpretation can be put upon them but
because they are
useful., When they become so derivative as to become
unintelligible,
the same thing may be said for all of us, that we
do not admire what
we cannot understand:t the bat
holding on upside down or in quest of something

to
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eat, elephants pushing, a wild horse taking a2 roll, a tireless
wolf under
a tree, the immovable critic twitching his skin like a
horse that feels a flea, the base-
ball fan, the statistician -~
nor is it valid
to discriminate against 'business documents amd

school-books'; all these phenomena are important. One
must make a distinction
howevert when dragged into prominemnce by half poets,
the result is not postry,
nor till the poets among us can be
tliteralists of
the imagination' - above
insolence and triviality and can present

for inspection, imaginary gardens with real toads in them,
shall we have
it, In the meantime, if you demand on the one hand,
the raw material of poetry in
all its rawness and
that which is on the other hand
germuine, then you are interested in poetry.l

Amy Lowell, the great American poet, pleads in WPoetry, Imagination
and Education® for the cultivation of the imagination as a primary end
in education because imagination is a primary value in life, In her

Poetry and Poets she adds:

The necessity for poetry is one of the most fundamental traits

of the human race, But naturally we do not take that into
account, any more than we take into account that dinner, and the
next day again, dinner, is the condition of our remaining alive,
Without poetry the soul and heart of a man starves and dies.

The only difference between them is that all men know, if they
turn their minds to it, that without food they die, and compara-
tively few people know that without poetry they die. . . . We
should read poetry because only in that way can we know man in all
his moods -~ in the most beautiful thoughts of his heart, in the
farthest reaches of his imagination, in the tenderness of life, in

lﬁoore, Marianne, Selected Poems, N. Y., The Macmillan Co,, 1935.
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the nakedness and awe of his soul confronted with the terror
and wonder of the Universe, Poetry and history are the text-
books to the heart of man, and fcetry is at once the most
intimate and the most enduring,

Sir Rennel Rodd says:

I would hazard the opinion that every age will have the poetry
it deserves, and a survey of literature in relation to history
would, I think, corroborate the justice of this view, which

does not exclude a virtue and a pathos from the poetry of de-
cadence,

From time immemorial poetry has had an important place in literature;
it has been counted as one of the necessary cultural assets of civiliza-
tion., Overwhelming evidence points out that while there is lip service
to the idea of poetry in America, that although teachers, poets,
scholars anc philosophers agree on the necessity of poetry, nothing
1ies been éccomplished to make it popular enough so that students will
study it of their own free will, or adults read it as leisure reading
after they leave school,

It oeliooves teacliers 1o uncerstanc the slack between the iceal of
worth anc the reality of complete neglect., Therefore, this study makes
a first step in discovering Wwinat ieachers can do to make poetry enjoyatle,

to the enc that it may assume its rightful place.3

1Lowell, Amy, Poetry and Pocets, boston and N, Y., Houghton Mifflin
Company, 1930. p. 3, 9.

2Rodd, op. cit., p. 66,

’Further important discussion of the values of poetry may be dis-
ccvered in bocks and articles by the authors listed below, These,
althouzh not quoted here, are included in the bibliography for ready
reference., See the bivliography for full listing,

1. Spcerl howard, Davis, The Status and Mission of Foetiry, preface, pp.
21, Lb-i7.
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Masefield, John, Poetry, pp. 30, 32, 37.

Overstreet Harry, About Ourselves p. 286,

Rittenhouse Jessie B,, "Ihe Reading of Poetry As a National Asset,"
ppo 8&‘85.

Parsons, Kitty, "The Need of Poetry Today," Poet Lore, Vol., 2, p. 172,
Pound, Louise, "The Future of Poetry," p. 180,

Harris, Sydney J. ™Do Schools Stifle Taste for Poetry?" in his
column Strlctlszersonal Chicago Dally News, Feb, 6, 1952,
Drinkwater, John, Wpoetry and Conduct," Prose Papers, p. 13.

Farren, Robert How To Enjoy Poetr p 3.

O'Donnell Margaret J., Feet On The Ground, p. 5.

Spender, Stephen nCanit We Do Without the Poets?" N. Y. Times Book
Review, Sept, 2, 1951,

Chambers E. K., "The Timelessness of Poetry," from A Sheaf of Studies,
p. 109,

. Housman, A, E,, The Name and Nature of Poetry, p. 35.

Millet, "Fred A ., Reading Poetry, Appendix A,

Read, Herbert Education Through Art, See Chapter 13, "Function of
Poetry in the Schools "

Stauffer, Donalc A, The Nature of Poetry, pp. 12-15,

Lewis, C. Day, Poetry for You, ~first chapter,
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CHAPTER II
PROBLEM, SOURCES OF DATA, AND METHOD OF PROCEDURE

Chapter I presented the background and importance of the problem,
Bibliographical evidence on two aspects was reviewed: (1) indifference
to and actual resistance to poetry, and (2) the necessity for the study
and reading of poetry for the good of the individual and civilization,

Chapter II states the problem, gives the sources of data, and
describes the method of procedure. The discussion in this chapter is
organized under the following headings: I. Statement of Problem; II.
Method of Procedure: (A4) Kind of investigation, (B) Construction of
Poetry Attitudes-Inventory, (C) Selection of group to be studied,

(D) Administration of Inventory, (E) Personal interviews. Finally, copies

of the two parts of the Inventory are included,
STATEMENT OF PROBLEM

The attiﬁudes of college freshmen toward poetry and the significance
of such attitudes in relation to teaching poetry are the subject of the
present study. An endeavor will be made to discover what effect the
teaching of poetry has had on students; to gain as complete a picture as
possible of where students are in their knowledge of poetry and their
attitudes toward it; and to ascertain facts which ccllege teachers of
poetry must know if they are to teach effectively. If a favorable atti-

tude toward poetry is desirable, as the evidence in the first chapter
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points up, the teacher of poetry at the beginning college level will
want a complete picture of the poetry experience of college freshmen,
and the reasons for their disregard of poetry in order tc devise methods
which will alter unfavorable attitudes and create pleasure in learning,

Such a study will involvet I, Investigation of what students
remember of their total experiences of poetry learning, their likes and
dislikes in regard to poetry, the methods of teaching it, and the
teachers who teach itj; II, Evaluation of these discoveries in the light
of documentary or bibliographical research; III, Drawing of conclusions
from agreements of these sources.

Teachers should be committed to a search for appropriate educational
methods of presenting poetry. This investigation is logically the first
step in advancing that search, If experiences of students are annotated,
their attitudes analyzed, and resulting implications made available for
teachers, a step has been taken in the direction of discovering the besy
ways of introducing poetry so that the experience may be wholly enjoy-

able.

METHOD OF PROCEDURE

Kind of Investigation

An Attitudes-Inventory was decided upon as the only possible method
of investigation because of the nature of the problem. Wwhile it is true
that personal opinion surveys have wWeaknesses which sometimes leave them
open tu criticism, this particular study demanded a record of personal

opinion, Even if the students cannot make strictly realistic evaluations
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of their attitudes in each instance, even if their limited experience
fails to illuminate every facet of the whole problem, it is necessary
to know their attitudes, If a student thinks he does not like poetry
because a study of it is effiminate, that fact must be known if the
problem is to be understood, If an ove£~a11 trend of thinking is dis-
covered by a general concensus that trend will be accurate, True, it
is only what students remember, but education teaches that that is all
they know,

To supplement the Poetry Attitudes-~Inventory, personal interviews
were held with three groups of students: (1) nine students who in
their answer to the attitudes~inventory said they disliked poetry very
much, and a matched group of nine who said they liked poetry very muchj
(2) an advanced class in Oral Interpretation of Poetry, and; (3) a
beginning class in Oral Interpretation, The advanced class was inter-
viewed because their presence in an elective course indicates their
interest in and liking for poetry and it seemed wise to try to discover
what makes them like poetry. The beginning class was chosen as being
comparable for the most part to the group answering the inventory,

Since student attitudes as sole criteria are not entirely defensi-
ble, it seems worth-while to compare their beliefs and ideas with those
of people experienced in the fields of poetry, teaching, and writing.
Therefore, the attitudes of experts have been reviewed in relation to
textual material, methods of teaching, and teachers, Both experiential

and empirical stucdies have becn included,
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Selection of the Group To Be Studied

Since this study is limited to an investigaticn of the attitudes
of college freshmen toward poetry, it was decided to use freshmen in
Michigan State College as the group to be tested. Students enrolled in
Written and Spoken English in the Basic College are suitable for this
investigation because: (1) Written and Spoken English is required of all
entering students and there is tﬁerefore the largest possible represen-
tation; (2) this course does not include any poetry and therefore a
majority of students answering the questions would have only their grade
and high school experience in poetry, furnishing a composite of attitudes
of people wlw are eligible for a course in beginning college poetry; and
(3) the students are not a picked nor selected group and are therefore
representative of beginning college students,

Approximately 2500 students are enrolled in sections of 25-30 each,
The students come from all sections of the United States., They register
entirely at random in the sections; they are a representative crcss-
section of the ordinary high school graduate and an adequate sampling
of their attitudes shoulc reflect the attitude of the high school graduate

toward the impact of poetry,

Construction of Poetry Attitudes-Inventcry

Two things were done in attempting to construct an objective measur-
ing instrument: (1) free responses in regard to attitudes toward poetry
were sought from experimental groups, and (2) points to be considered

were discovered by reading authorities, both experiential and empirical,
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The opinions of both were combined and compiled inte an inventory
covering three main things: (1) textual material, (2) methods, and

(3) teachers, This inventory was submitted to authorities on tests

and measurements in the Board of Examiners, in Michigan State College,
for approval, Following their approval, the inventcry was administered
tc test groups,

Five sections of beginning Oral Interpretation were used as experi=-
mental groups for testing the Inventory because they most nearly
corresponded to the freshmen to be finally used and because they were
available. They were told that the full trgth about their attitudes
was desirable if the study was to be helpful to other students,

The first step in this experimental process was requesting an
essay from eacl: student in the five sections entitled "Why I Like or
Dislike Poetry.," They were asked to be as detailed as possible and
were assured that no penalty would result from any answer, A total of
103 replies were received and these were annotated, analyzed, and
arranged in groups according to categories suggested by the ideas,

In the meanwhile, a survey of literature was made and opinions
annotated, A compilation of these expert's opinions was added to those
gleaned from the student essays.

Opinions seemed to fall into four areast (1) the general attitude
toward poetry, (2) attitudes toward specific poems, (3) attitudes toward
teaching and testing, and (L) attitudes toward teachers, Therefore,
the Inventory inquired about these four phases. The wcrding of students

was used wherever possible in constructing the questions for the inventory,
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The second step in the experimental process was the administering
of the Inventory to the same five sections who wrote the essays, Their
help in correcting the faults of the Inventory was requested, About
one-third of those participating varied from ore to six or seven sug-
gestions as to puzzling expressions, ambiguous questions, more suitable
wording, etc, There was a general concensus that the Inventory was too
long,

The Inventory was then re-written according to these suggestions,
and in the light of all weaknesses discovered in administering it, To
adjust the problem of length, the Inventory was constructed in two parts,
the first to include all the questions about general attitudes and
attitudes toward textual material, as well as a question about specific
poems remembered and the attitude tcward the poem, The second part of
the Inventory included questions about attitudes toward methods and

teachers,

Administration of the Inventory

The two parts of the Poetry Attitudes-Inventoryl were given to two
sample groups of freshmen enrolled in Written and Spoken English at
Michigan State College, Teachers of sections chosen at random gave the
tests according to directions furnished them, Sections are composed of
about 25«30 people and the random choice resulted in the answering of
Part I by 213 people, ana Part II by 280 people. On the basis of past

experimentation conducted by the Board of Examiners at Michigan State

1Copies of the two parts of the Inventory are included at the
end of this chapter,
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College it was felt that a study of 200 or more cases is adequate,
Tabulations of the total answers to the Inventory are to be found
in the Appendix. Appendix<A is a mathematical 1list of question numbers
with the total answers in figures. Apbendix B is a detailed listing of
totals according to ideas, i.,e,, general attitudes, attitudes toward
textual material, attitudes toward methods, and attitudes towards

teachers,

Personal Interviews

In addition to the attitudes-inventory method and the use of expert
opinion, it was decided to complete the investigation by means of
personal interviews, The pecple selected for these interviews were
chosen by tiree different methods: (1) a group of nine who answered
the attitudes-inventory saying they dislike poetry very much, and a
matching group of nine saying they like poetry very much; (2) members of
an advanced class in Oral Interpretation of Poetry; (3) members of a
beginning class in Oral Interpretation,

The first eighteen were chosen from those who ansWwered the Attitudes-
Inventory because such a choice seemed a possible and expedient way of
checking the accuracy of answers to the written inventory and at the same
time choosing accurate samplings of people for interviews, To that end,
all of the 213 papers which were answers for Part I were divided accord-
inglto answers on Question 12 which reads: %Which of the following best
describes your attitude toward poetry?" The five possible answers are:
1, Dislike it heartily; a form of punishment. 2, Neither like it nor

dislike it because of lack of good background in reading and studying
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poetry. 3, Would like poetry if an easier understanding of it were

made possible, L. Like poetry generally; usually prefer simple or
familiar poetry. 5. Like poetry very muchj find it enjoyable, relaxing,
and inspiring,

Nine students chose answer 1 - they dislike poetry very much,
Twenty-one students chose answer 5 - they like poetry very much, A
matched nine were chosen from the 21 by taking every other paper to the
nunber of nine, Personal interviews were held with these eighteen,

The answers of each of the eighteen in the Attitudes-Inventory
were personally checked item by item, A written profile was made giving
a picture of the total reaction made up of reactions to individual items.
This was done to determine whether there was concurrence in tﬁe individual
and total reactions, In every one of the eighteen papers, without ex-
ception, the answers were carefully and accurately made and the only
discrepancies found were small ones resulting either from opinion or
from misunderstanding the question, Every paper proved to be mosti
accurate, thereby leading to the belief that, on the whole, students
answered carefully and accurately the entire inventory.

The second metlod of choosing people for personal interviews was
that of taking all the members of a class in Oral Interpretation of
Poetry. This was a class in advanced Interpretation offered by the
Department of Speech, Dramatics anc Radio Education., These classes are
always small as are other classes in poetry if evidence is to be
believed. It is an elective course and it seems logical to assume that
few would take it who were not interested in poetry. It was considered

wise to choose students whose obvious interest in poetry might be used
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as guides for formulating principles to interest other people, Some-
where they learned to like poetry and it might be that those things
which interested them in poetry could be utilized to interest other
people.

The third group chosen was a beginning class in Oral Interpretation,
numbering nineteen, This course is known as a ®service®" course, by
which is meant it offers teaching in reading skills for any student who
feels a need, It is not designed for speech majors but caters to students
in all fields who need help in speech work. Nearly all the students are
sophomores, but a few are upper classmen, Half the term is used in
learning to read poetry, the other half in learning to read prose, It
was Jjudged that such a class would be a fair sampling of people who"liké
and dislike poetry since they are not a selected nor a screened group
but are simply members of one of several sections enrolled in this
particular section because of their schedule needs,

Appendix C is a detailed record of all personal interviews., Further
expression of totals according to the ideas of textual material, methods,
and teachers are found in Chapters II1I, IV, and V, together with summa-
ries of significant conclusions,

Attituces of college freshmen toward poetry in general, poems provided
for study, methods of teaching, and teachers were studied through use of
a written Poetry Attitudes-Inventory, personal interviews, and biblio-
graphical evidence. Two sample groups from 2500 Freshmen enrolled in
Michigan State College were used to ascertain attitudes in written answers;

eighteen of these were personally interviewed in a cross-checking of
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results. Members of two clagses were also personally interviewed to
supplement evidence found in written answers., Totals are presented in

Appendices A, B, C and D, A breakdown of totals according to the ideas

listed above will be found in following chapters.




Section 1

INVEMDJRY OF FAJORARLL AND UNFAVORALE
PUBTR I REACII NS

This is an inventory, not an exaaninatione. There will be no grading
of individual studenis because there is no une ri:ht and wrong answere.
The purpose is to gain inforaation on attitudes of students concerning

poetrye

You are asked to cooperate in ascercaining how students truly feel
ahout poetrys It is hoped that the study resuliing from your answers
will aid you and other stndents, Please remenrer that you will not be
penalized in any way for any answ:r. However, unless you answer thoughte
fully and accurately you will defeat any benefit which might be achieved.

If you will read the questions car:fully and answer accurately to
the fullest measure of your ability, this study can be most profitables
It is hoped as a result of your answers that there will then exist some
organized knowledge as to why students like and dislike poetry eventually
making possible better courses planned in the licht of this new knowledgee
Plcase answer as honestly as possibl: after checking your thinking thore
oughly in resard to your real attitudes,

On the answer sheet indicate by blacking in one number from the
nunbers 1=5 as asked for in cach qi.stion. Fill the space with black
marking to show your answ.r vo that particular qusstion. Be certain to
ansver once for cach question unl.:ss uxceptions are noteds In some cases
no answor may fit your foulings exactly; cven so, please answer that which
most nearly describes your attitudece Blank shects are provided for jour
IﬁHIVIHEEI'cBEESETE“EnXEEEitudus differing from any provided hcre.

For examnple: If no ~nswer describes your attitude, mark the one
most ncarly fitting your casce Then on the blank sh.oet mark the number
of the douhtfully ans.er.d qu. stion and note your own attitude in your
own wordse Any other oriinal comacnus will be welecoansde Use the: sheets
providcd for thouse coancnts; do not use the invontory or answer blankse

I. Questions l-lL rclate to your guncral backgrounde Make one answer
in th: appropriatc spac:.

le Your class :
le HeSe Sr. 2. Colloge Freshnan 3. Sophomore Le Jre 5o Sre

2o Your age
14 16 2. 17 3. 18 ke 19 5. 20 or above

3. Your sex
1, Male 2¢ Fenale
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L4e Kind of community whore you have lived most of your lifc

l. Farm

2. Villare, 250 to 2500 populntion

3+ Tovm, 2500 to 25,000 population

he City, 25,000 to 100,000 popul-tion
Se City, ov.r 100,000 popul-tion

II..Questions 5~20 are qucstions on your gencral likes and dislikes in
reading. Select one number in cach unless written exceptions czll

for skippinge. '

Se

6o

Te

Be

9

10.

How much do you r=2ad all kinds of reading materi=l for pastime?
(Do not includ: assigncd school readings)

l. Monc

2+ Little

3- Often

Le Constantly

‘that do you most 1like to read?

1, Fiction (novels, playc, chort stories, ctcs)

2. Bio_raphy, histury, scicneco, n2:incs suen as Harper's,
Atlantic Monthly, ctce

3¢ Poctry .

L. Movie magazines, “truo storics," comics, dotective stories

Se Newspapers and such mnagazincs 2s Reader's Digest, Ladics!
Home Journal, Cosmopolitzn ~nd Sat. Eves Post

What poetry materizls (books, .uasnzines, etcs) Were available in
your home?

1. NMone
2. Fow
3. Kany

Did your parents or othur .acabers of your fanily read poetry
either to themngelves or 2loud to the {anily?

l. Nover
2+ Infrzquently
3¢ Frequently

You rcad poctrys (questions 9-11)

le Nover (if you select this answ.r, skip questions 10 & 11)
2« Occasionally
3. Frequently

le With little or no enjoyment

2+ Mith indiffer.nce

3. With a fair amount of c«njoyncnt
Le With great pleasurc
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11+ 1. For the moral or sentiacnt involved
2+ For rccognition of such elum:znts as siniles; uctnphore,
rhyac schenesy vlice
3, To 1°ke a car.ful cx~:in~tion of the fornal :2le.unts,
structure, ideas and their relationship
L. For the fun of ru:udinyg poctry
5. For the beauty of th. words znd the ideas th:y cxpress

12, Which of the following bust d.oscrib.s your attitude toward
poetry?

l, Dislike it heartilys a for. of punishacnt

2s Neither like nor dislike it because of lack of rood
background in reacing and studyin, po:try

3¢ Would like poctry if casicr understanding of it were
nade possible

be Like poctry genersllys usually prefer siapl: or faiiliar
poctry

Se Like poctry voery muchs find it enjoyable, relaxing, and
inspiring

13, If you dislike poctry is its (if you like po.iry oait this
question)

1. Because you do not gencrally like to rend

2+ Beecausc you find posury uninteresting and difficult
3+ Bucause you have read little or nonc of it

Lo Bicaus: you have never studied it in school

Se¢ Because your study of it in school was unpluasant

llhe If you dislik: pociry, which of th: followinz nost accounts
for your distostc? (If you likc poetry, onit this question)

1. Comments of parcnts who didnt't like coctry

2e A teachoer who didn't like po.try, or whose mcthod of
teaching it .i~de 1t scon Wsillyw

3¢ A fecling that acst pouts 2re Woffiminate®" and that
studying pustry is amsissy" occupstion

be The kind of poctry you were given to rcad was unintercsting

5S¢ Don't re=2lly know why; you just sscuied never to like 1t

15, What was the attitude of your fricnds which caused you to like
or dislike poctry?

1, Attitudes of fricnds did not influ.nce e either way

2¢ I buzan to likc and unaerstiand poetry bacausc many of xy
friends liked it

3¢ I first got the idea that poctry was Ypoor stuff" and unine
teresting to red=blooded people fron attitudes of my frionds

Le I liked postry as 2 child and would probably have gone on
liking it had ny friends not sn.cred at me

Se I have always liked poetry and stilld like it so much that I
cannot change r.gardless of the attituae of .y friends
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(Explanation of qucstions 16 & 173 It has be.n saiu that many aen are
jnclined to dislike poctry; that most .irls are inclined to likc ite
There is no proof of cithors Questions 16 & 17 are phrased to try to get
some cvidence on this subjuct. Since nen know ore about men's reactions
and attitudes, they should snswer question 163 woacn, question, 17.)

16 Choos: the answer which you think from expericnce most
accurately describes why boys who dislike poetry do fail
to like ite (To bc answercd by men only)

le Xost boys instincitivily dislike pociry

2. Most boys who dislike po.try b.:in unfavorsble attituce
at an age when they set the idea that poutry is Wsissy,"
that is, about the tine they be.in to want to be cowboys,
policeazn, mounted policc, ctee

3, Most boys who dislike poutry lonrn to do so in school
bceausc of pocr choice of matcrial and poor tuerching

Le Kost boys who dislik: po.cry do so because they were
forced to lenrn it ond revolted a ~inst copulsion

S« Most boys who are indiff.rcint to poetry hsve that attitude

cczuse of inability to undcrstand it and would probably

lake it if provided acans of understanding

17+ Choose the answer which you think fron experience most accurately
desceribes the attitudes of girls toward poetrye (This question

to be answered by girls only)

1, Yost girls instinctivcly like poctiry

2¢ Most girls go through a period of disliking poetry sinilar
to the rcactions of boys

3+ Most 3sirls continue their natural laking of poctry begun
in their childhood buczuse it is the gencral opinion of
socizty that poctry is suitable for girls

Le Nost :irls who dislike poctry lcarn to do so because of
conpulsory choice of .interinl or poor teaching

S« Most irls lcarn to lik. poctry when they undorstand it

18. Choosc the answer which .ost n~ccuratcly describes your expericnce?

1, I have always liked postry nnd can remcubcr no particular
tine when I began liking it

2¢ I have ncver liked poetry, havc had no expericnce which
cnable a2¢ to like it, and feel thrt I nover shall

3. I liked poetry as a young child, lost .y pl.asur: in it,
and only re=gained it after a rewarding exp.rince in HeSe

ke I rciaember no reaction to poetry as a youn; child but good
teaching caused e to l:arn to like it

5S¢ I do not like or dislik: poutry because I have not read or.
studicd it .auchjy think I would like to understand it
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19, Choosc the answcr which 1ost accuratcly describes your
experience in regard to nmcuorization of poetry.

l. My approach to poutiry is ncpiative because T was foreed
to nenorize it 2nd recite it in class without undcrstanding it

2e I like to menorize certain lines of postry because they are
easy to rcaeiber and give one soaething to think about when
there is nothing elsc to do

3¢ 1 like to memorize such scluctions as Laertes advice to his
son baecause the thou-ht will continue to live with mc all
my life

he I never like to mcaorize po.try for whatuver reason

Se I like to acaorize the pocas I enjoy

20s ™hich .ethod of lenrning poutry do you think aakes (or would nmake
if you have had no expericncc) a poen a0St interusting to you?

1ls H:ard over the radio

2 Rcad aloud by a :00d reader

3¢ Read silently to yoursslf

he Ruad aloud to yoursclf

Se Ruad nloud in a group c2llcd Choral Rcading which is for
poctry whrt a sinzin: chouir is for words

ITI. estions 21=-22 rolatc to your <xpericnee in studying poetrys Their
purpose¢ is to ascertain if it is casy or difficult for you to evalu~
atc answers in this inventory biceausc of how .nuch or how little
poctry you have studied,

21¢ Indicate the azount »f postry studying you have don: by chcek-
ing the answir closest to your exporioncce

l. I have studied almost no poetry and find it diffieult to
answer questions because of lack of cxpori:nce

2e¢ 1 have nover studied poutry as a spscial coursse It was
included as a very short part of En.slish c¢ourses

3¢ I have studiced poctry extunsivily throuhout oy zrade and
hizh school work

Ls Study or lack of it in school has ncver affccted my attitude
toward poctry and I have loarnced it for oysclf

Se 1 had two or nor: courscs in poetry in :rade or high school
and gainod greatly from them

22 From your experience recomaend one of the following about
toaching poetry

ls Poctry as such should never be taught in Jre and Sre High

2+ Poctry should be a definite part of all En.-lish courses and
should be given approximstely the saqe tiae as prose

3¢ If poetry were well taught and encouragcd by brousing rooms,
free choice of waterial, phono:raph records, ctce zost
students would learn to appreciste it and like it

Lbe Study of poetry should bu postponed until college when the
student is zore anture and thercfore zore riady to understand
it
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Se Since poctry has proved its worth throuth the agcs as
an cmiotional stiaulsnt and a literary study it should bc
a part of the course of study in all .radcs from kindere
garten throush collarc

Poetry Attitudes Inventory

Bezinning with question 23 you are askcd to show your attitude toward
poetry by choosing one of th. four possiblc answers in the following

kcys Be sure that you answer ench quostion even thouih your attitude
is not precisely describode Mark the answer nearcst your 2ttitudes.

KEY: 1l. Stronzly a.ree
2e Agree
3. Disa,.rece
be Stron,_ly disagree

Most poetry secms like 2 .eaningless Jjuible of words.

Poetry should be read prin-rily for its .ioral valucs,

The only thing th=at counts in jud-in, poctry as 4ood and bad

is whethcer or not you like ite

since poctry is not sss:nti-l to eornins 2 living, a study of
it is a waste of ti.ce

Modern poetry cannot be undurstood.

Poetry should expr:ss the truth of hunman cxpericnce.

Poetry is nnt intercsting unless it tells a storye

That which is good tastz in poectry should b decided by the
literary critics.

Faniliar poeas are the only c¢njoyable onise

Only poetry of popular t-~st: should be writicne

The fora in which po.try is writt.n usk.s on art fora which

the avers e person canmot hup.. to understande ’

Classical poctry cznnot sorve as a guide for zwdern living.
Poutry has no practical or uszful idczse

Y¥ost pocts write a langua;: which only thoey understand.

Poetry is not the sort of roading fur 2 roed=blooded nane

More wurks of poctry should bz ensily av-il-ble to increase
intcerest «nd faailiarity.

Po:try can be z3njoyed only after ucking a foraminl analysis of ite
Classical poctry offars oppo tunitics for pleasant experiencese
There is no use to try to ro¢ad pociry in which the vocabulary

is out of your recache

Since rhytha is 2 basic cleaent in all of .aants lifc it follows
that puetry could arke a lar;. contribution to .icntal enjoymuente
No student is in a position to challenge the worth of a poea which
literary suthorities hsve d.clarcd 2 classice

The meanin. of poutry should be perfoctly clear on the first
reacinge

lost pucns expr:css nothing which could not as well be expressed
in proses

Eubarrassacnt 1s the only possiblc reanction to poctry expressing
intense cnotional feeling,

Classcs requiring only browsing in poctry would be more helpful
than thosc rcoquirin, foraal studye
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KEYs 1. Stron;ly agrcc
2e¢ AZree
3. Disazree
Le Strongly disnirze

Since postry was written to bc renad ~loud there is no enjoy.cnt

in readin; it silcntlye

Poctry written by Ai.rican authors should be scvudicd o3t of the
tizc bucause such peotry fits the lives of Lhe reocers.

Pootry is iaportznt boccause it is an waotionnl stisulont.

Rcading poetry for leisure prstine is iaprobrotle for -ny

cxcopt hi ;hbrows. .

Poetry is a pl:isure hecaus: iv brond.ns thinkin: by givine knowluodiae
of uirny centurics of living.

Poctry is valuible to the r:ador b.ocnusc it cxpresscs boauty in a
lovely conbinstion of words boyond the pow.r of the reaucr to Cxpress
for hinself.

Poctry is enjoy=blc bucnzust the beruty nind inspirntion help countore
balance so.e of the drab r.alivi.s of 1life,

Good oral r:ading of pustry b, the te-chor without coiucnt, discussicn,
testin,’y, and aarkin. would inerozs.e the ploasure and value of ite

In tines of atregs with resaltaing politic~l -n¢ e¢mgtional uphoaval
the study of poctry should bz abolishud in favor of wniineering,
scicnce, etcey 1.6 f2vor the practical over the isa-inative.

Hizh school seniors and collepe frosiiwn would enjoy po.try more

if allowed to study poctry of their own scloection.

Discussion of kinds of rhy . ana iarkin_. psoetry lincs off into

nfe t", (the nuzber f accunted and unneccented syllables) helps noke
th2 nusic of the puctry .or: evidents

Every collere frosnian sho:ld be required to study poctrys

Since poetry h-us praovad 1ts cultur-l worth froa the beiinning of
recorded tiic, it is requir.cd of the trily cdue-ted person that

h:e have 2 knewlod o of poctrye

Pr.sznti courscs in po.try using toxts 1l-r o1y a~doe up of classical
daterial juased by litcrary cxp.rts as vorth studyin,: are the idcal
pPoLtry clnssas.

Po.ts insist on sayin: thines in a voery r.oundeabout way, their
co.parisons 1aking the acaning obacurce

The vaivid and beautiful word pictures in poetry a~ke the cnjoyuent
of poatry incvivables

Po.try conv.ys thouht in subtlc and fi urative words but the
ueaning cen be found if the studont attacks it in the rizht frazce

of ninde.

Great poetry is a challunge to th: studconte

Bacause no two pcople e~n ;:t the sa.e weaning or the author's

cxact tieaning fron a poei, it loscs its valuc as truthe

Poctry which is lyrical is .ore cnjoyshlc when read 2loude

Students like po.try which conveys an idca.

When poetry is well rzad it peraits th: roager to live a vicarious
cnriching cxperiznce shared with the cr.ative nind of the author.
Students can enj .y Chica,o if they have boen there unly once or

not at all because Carl Sandburg crystalizcd its robust action in
living words.
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KEY:1 1. Strongly agree
2e Agree
3, Disagrce
Le Strongly disagroe

Sounds in poectry, lik: rusic, arc plcasing to the ear and add
~eaning as docs a crescendo of not:s in a syaphonic aove wcnte
Poectry written in free vors2 fora is hard to follow and thurefore
less enjoyable then other for.us of poctrye

A good pocn on "Spring" is buttor than 2ny prose description.
Inagination and talent of the pout euphasizc colors, sounds,

s.iclls angd everything in ordinary livin;; until all living is
enlarged and more beautiful,

Beautiful words can give the nost insienificant subjcect importance.
Too siiple poetry has little appcale

Poetry exprz:sses an inn:r < iotion, viuwpoint, or mood in a creative
arrangeaent of words which arc not cold ~nd instructional but
inaginative.

Poetry is an individual expericnce 2nd is writton by an indivicdual
to the individual readers
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This is a separate¢ part of your inventory thc answers to which are
to bc written on this sheet and not, of coursc, »n the regular
ansvier blank.

The purpose of this question is to find out what pozas you reacaber,
like or dislik:, and if you know the naac of the suthorse Ploase
1ist below according to directiuns 23 aany as you renezber.

Title .author Like Dislike
(if you r. wiber) (indicate by chuck)

1.
N
3.
Le
Se
6o
Te
8,
Fe
10,
11.
12,
13,
BUN
15,
16,
17.
18,
19,

2le
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INVENTORY OF STUDENT ATTIT''DES TOTARD POETRY TE.CYINGC

This is an inventory, not an cxeodinations There will be no grading
of individual students becausc there is no once right and wrong answers
The purposc is to gain inforaation »n attitudcs of students ccnccrning
methods of teaching noetrye.

You arc¢ asked to coopcratce in asc.rt2ining how stua.nts traly fecl
about poctry teaching icthuds »5 they affect their knowledg: and their
like or dislike of poctry. It 1, hoped thot you and ouner students will
be helped by the resulting study. Please roicaber that you will not be
penalized in any way for any answere Howover, unlisss you answer thoughte
fully and accuratcly you will defeat any ben fit which aight be achicveds

If you will read the questions carc¢fully and answer accurately to the
fullest .ocasure of your -bility, this study cn be most profitablee It is
hop.d as a result of your onswers thot there will then exist so.ie organized
knowledpe as to how :icthods of tcaching and testing and teacher personality
affcet learning of poctry, eventually .inking possible better courses plan=
ned in the li-ht of this nuw knowliudp.e Plcase answer as honestly as
possiblc aftor checkine your thinking thorou-hly in regard to your reol
attitudese

On the answer shect indaeat:z by blacking in one nu.ber froa the
nuzbers 1=5 as asked for in each questione Fill the space with hoavy
hlack .arking to show your answer tu thot particulur question. ¢ certain
to answer once for each guestions In soinc cascs no answer .avy fit your
fuelings exactly; cven so, pleasc answer that one which aost n:orly dege
cribes your attitudce Blank shusts arc provided for your individua
coxnents on attitudes diffcering fron any provided herece

For exaiple: If no answer describes your attitude tinrk the one nost
n:arly fitting your casce Then on the blank sheet 2ark the nucber of the
doubt fully answcercd qu.stion »ni n:te your ovn attitude in your own wordse
Any other orizin<l cou.cnts will be wilco.ede Usc the sheets provided
for these coiientsy do not use the inventory or answer blanks.

I Questions 1=l rclotc to your g.oncr2l backsroundes VFake one answer in
the appropri~te spaces

ls Your class
l. HeSe Sre 2. Cullcpe Ireshasn 3 Scpho..ore bo Jre 50 Sre

2¢ Your age -
le 16 24 17 3¢ 18 Lo 19 54 20 or nbove

3¢ Your sex
1, Male 2. Fenale
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Le Kind of community where you have lived most of your life

le Farm

2o Village, 250 to 250G population

3, Town, 2500 to 25,000 pupulation

L. City, 25,000 to 100,000 pcpulation
Se City, over 100,000 population

5+ Indicate the amount of poctry studying you have done by checking
the answer closest to your uxperioncce The objoet of this
qu.stion is to deturnine how casy or how difficult it is for
you to answer the quzstions brcnrusc of the cxpericznce or lack
of it in obscrving toaching m_thods.

1. I have studied almost no poctry and find it difficult to
answ.r qu.:stions beeausc of lack of wxporicnce

2¢ I have noever studicd poctry 25 a speeial course; it was
includud as a very hricf part of English cours.s

3. I have studied poctry extiunsivily throughout my srade
and high school work

Ls Study or lack of it in schewl hnas nuver a. fected my
attitude toward poctry znd I have loarned it for mysclf

S¢ I had two or more courscs in poctry in grade or high
school and gained grently from them

II. POETRY TEACHING METHODS

Beclow are listed a numher of w-ys poetry has been taughte You are
asked to read each statemcnt and to scleet from Key A the frequcney with
which your poetry teachcers uscd cach snce For this you will use answer
spaces 6-35 on your answ:r sheote k.5t of the possible ways of tcaching
poetry are listed so therz arc prob-tly many you know nothing about.
Simply mark numb.r 1, "n._ver usid 1t," in such a casce

After you have markcd the ~nswers according to Key A, reread the
questions and answer them according to Key B which tclls how th: use or
noneuse of cach method affectcd your likin., or disliking of poetrys For
this purpose use answ:ir spaccs 36=054

Notice that on the quustion shc. ts two numbers preccde each statce
mecnte Do not lut thase cunfuse yous, The first number is for snswer
with Key A, the s:cond with Kcy Be  Answer according to Key A first,
then start again and answer for Koy Be




6=36
7-317
A=38
9-39
10=L0
11=i1
12-),2
13=13
=g}y
15-45
1€=46

17=L7
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KEY At 1. Nover used it
2¢ S.lurm used it
3+ Occasionnlly uscd it
he Frequently uscd it
5. Used it almost cxclusively

KEY Bt 1l. Since I never cxpericnced this acthod I

have no rcaction to it

2. Fecl that hed this acthod been used it would
have helped in my understanding -nd liking

3. This w2y had n¢ influcnece on .y liking or
disliking postry

Le This way contributed to my favorable attitude
toward poctry

Se This way contribut.d t2 ny unfavor-ble attitude
toward poatry

Forarl lcectures from nut:os on poctry previously assigned in the text
from whieh all poctry scl:ctions wire taken

Info rnal lecturss without not.s on proviously assimad po.try from
the text

Class discussiun on pr-visusly assigncd poctry cir.ct.d by tcacher's
questions

assigned poetry studizd individually in the classroom with the
teacher serving as c.nsultont

Indiviciual stucents r-porting on assigned poetry to assenbled
class with teachzr and class criticism

Individual studentercading cof toeacher==2ssigned .atcrinl such as
the 1life of ~n author ur oathors, the poens of 2 pirisu, ctee

Assisnmacnt of several poems and thiir authors for report noxt day
without pr.ovious help or clarificotion by the toacher

Sil:nt rcacding of pucms in ¢lnss, quistins 21lowed, with further
nssignaent for cdiscussion on the following day

issignant of pocas ons day, these poems read aloud by students
the following day, follow.d by discussion

Reading al.ud by tceachor, nssignaent for further study, and discus=
sion and clarificacion on £u1lowing day or days

Interpretive reaulng by teacher without coament, discussion,
tcsting anu aarking

Interpritive reading by teachor of stu.cnt=chuscn postry followed
by discussion 1l:d by stucdents
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KEY As l. Movor used it
2. Sclion used it
3, Occasi.n2lly uscd it
be Frequontly uscd it
5, Us=¢ it al.ost exclusively

KEY B: 1. Sincc I n.ver cxpericnced this .ethod I

hav: n» r_onction t: it

2¢ Fr2l U1+t had vhis -othod becn uscd it would
h~ve holp.?! in gy une rstanding and liking

3¢ This way had no influence on my liking or
disliking poctry

Le This way contributed to oy favorable attitude
toward poutry .

S This way contrihuted to my unfav.rable attitude
toward pootry

18-48 Conpulsory mcaorization of poens roquir.d by teacher or by the
course of study

19=L49 Prescntation of :octry by ph.nograph rec.rds

20~50 A browsing r<.2 or shelf with any a2vaileble books of po.try for
enjoynent of inciviuual who is fr.e to rep.rt on anything hc likcs

21-51 .\ listcning roon with awmy p..ory recoras +ivail ble for the
plcesure of the incaivicdunl

22-52 Students presznt int:rprotive readings
23«53 Stucents act out idea 2r pl.t when such i3 suitable

2L=5k Po.try taught in Chor-l Rcnaing group in which interpretive roeading
is done by the whole class

25=55 Individual allowed to chiosc his ficld of study in poctry =rking
it availablz to the clnss when he fe.ls he has somncthing worth-
whilej teacher c:onsult. . »niy shen no:daed

26=56 Pocns from the text r:ad aloud by an untrained teacher with a
poor voice

27=57 Rccording on wxire or rccord of poctry read by cach individual
student

28«58 Students enc urag:d and taught to rophrase pootry in prosc fora
with thce .bj.ct of uakins sianing casicr

29-59 .ssignacnts of severnl pages of pootry in a text on which you
reported as to why the pocas ineludced wore "good po:zase®

30-60 Requircaient f written inpressions on proviously assign.d poctry
together with a written study of author ur authors
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KEY As le M_ver used it
2¢ Scldom used it
3. Occasi>nally uscd it
Le Frcquently uscd it
5. Used it alaost exclusivoly

KEY Bt 1. Since I never cxpcerienced this aethod I

havc no reacticn to it

2¢ Feel that had this acthud been uscd it would
have helped in Ly understanding and liking

3+ This way had no influcnce on 3y liking or
disliking poctry

Le This way contributud t» 2y favoratle attitude
toward puctry

5e.This way contributced tu .y unfavorably attitude
toward poutry

31=61 Pogns studi.d with aajor ciphasis un graaznstical construction and
rhyae and aetoer schencs (Lece a=b, a=b, ctce anc rofurcnee to
iaazbic pentancter, sp ncce, ctce)

32-62 Poctry studieZ fr-o: historical viawp.intg histury of poet, the poen
in rcl-tion to the tic it wns writt ny, co.parcd tu other poroas of
its tiac, placinz it in a "p.pi 2" op style »f vriting, pocts of a
nation (&nge, .. ..rican, .tee)

33-63 Study of poe:s by typ.s - balle.s, wucs, -pics, cte.

3L=6L Stuc.nts pres.nt ornl pro re.s of pootry they hove liked for
assc..bly progrons sr for  thoer class.s

35-65 Stucy of p -1 by whol. eluass follo . by inoiviiual doionstration
of understanding and approciation such as onc p.rson acnorizing the
pue.ip another writing :iusic fur it, anuthoer illustrating it by
drawings or wood carvings, <tce

I1I. POETRY TESTING METHODS

Questions 66-78 arc statc.:ents of tosting practices soctines used
in tecaching poetry. You arc ask=d to read cach stateznent and to select
froa Key A the frequiney with which your poctry toachers used cach once
For this purpuse use answer spaces 66-78 on your answer shuete

After you have finished this first rceacaing ge back throurh the list
of practices and select froi Key B the statc.cnt which best tells how the
method affeeted yous For this purpos. usc answ.r spaces 79=91.

Noticc that on the qu:sti.n she .ts two nuiburs pr.cide each statoncnte
Do nut let these confuse youe The first nu.ber is for answor with Koy 4,
the sceond with Key Be This ink:s two 3uts of answ.rs for one set of ques=
tiuns,




KEY 43 1.
24
3.
KgY Bt 1.
2e
3.
L.

Se
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The usual practice
Su.etines used this practice
N.ver usc¢d this pr-ctice

This practice cuntributed to my favorable
attituce tuward poctry

This practice had no influence on 2y liking

ar uisliking poltry

This nroctice cuntributed to ny unfavor-ble
attitudc toward poctry

Fcel that had this practicc been uscd it

would have helped in oy understancing and liking
Since I never oxporienced this practice I have
no reaction to it

66=79 Final cxa.ination usually covering centar: tera's work

67-80 Objective tests scoroed by students

63=81 Essay tests scurcd by students

69=32 Oral quizz.s

70«83 Required intoervicws with students

71-84 sk students to grade thcusclves

72=85 Ask students to grade cach other

73=-86 Grades largely based »n tera's assigned written work

7L=87 Open buuk exaainnstion

75=-88 Oral reading of pocms or sroup of poens with goals of

clzarity, n:<2ning,

enjoynont, ctce

76=89 No cxarinations or quizz.s on the basis that poetry is
means only to be enjoyed

{7=90 Exaiination on dctail of contents for instance, nane of herots
horse¢y, color of heroine's hair, a-~terizl of footnotes

78=-91 Examination practicc chosen by students who write their own

questions
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IVe POETRY TEACHERS

Below are listed traits a2ni pers.nality charactcristics as they arc
founc in varisus teach.rs., Souc. is proviccd to answer these questions
about twe of your tcacherse If you had unly unz outstanding t:acher whon
you reober cither favorably or unfavorably answer only th: first groupe
If you rcueabur twe teachers use buth ansver 2riups. For the first
toachoer USe answ.r blanks 92-133 and 134-1753 for the sccund teachoer use
~nsw.r blanks 176=217 ~nd 218--259 R:._.bcr that this double set of
“ns7.rs, as in previous qu.scions, si.uply :.ans that you answer cach
qusstion twice, once according to Koy A, onee accoraing to Key B.

R.2d through the list of traits 2nd choractoristics as listed below
anC then mark on your answer sheot froo answers 92-133 aceurding to KEY A
whether or not the teacher you are doscribing posscssed thosc traitse

N.xt, rcad through the s2ic list using KEY B and .aarking from
answer 134-175 show how those choracteristics affected your liking or
iisliking of postry.

Then £0llow the sans proesss for toacher two if you reacaber a
s.cond teachers If you can reaz.ubor ore than two teachers scleet the
tw. wutstanding oncs, cither good or bad, who nost affiected your attitude
t.ward poctrys.

KEY At le Yos
2+ No

Ky Bs 1. Possussion of this characteristic contraibuted

tu 7y <disliks for poetry

24 Lack of this charactiristic contributed to
ay dislik: fr puctry ‘

3¢ Noither possession ur lack of this character-
istic alfected 7y liking or disliking poetry

e Lack of this charact. ristic contraputed.
to 2y liking for p..try

Ge Possessicn of this characteristic cuntributed
to iy liking for po try

FIRST TEiCHIR
92-13L Had a pleasant voice

93«=135 Cunveyc. to the class aecaning and fecling of poen when reading
aloud

94=136 Read 21l poems in saze .ianners nonotoncus delivery
95-137 Dressed well: was always well grooned

96=138 H:ld attention of class throuzh a sense of sharing ths
meaning and feeling




97-139
98~140
99=-141
100=142

101-143
102-1L4
103-1L5
104-146
105-147
106=148
107-1L49
108150
109-151
110-152
111-153
112=154

113-155
114-156

-8 - Section 2

KEY As 1le Ycs .
2+ No

KEY Bs 1. Pussession of this characturistic contributed
to oy dislike for poetry
2+ Lack of this characteristic contributed to
ay dislike for poetry
3¢ Neither possessionnor lack of this character—
istic affected .3y liking erdisliking poctry
Le Lack of this characteristic countributed
to 1y liking fur poetry
Se Posscssiuvn of this characteristic contributed
to ny liking for poctry
Paintced word pictures vavidly
Refused to rcad poctry aloud
Was patient and sy.apathetie with student difficultics

Had symp~athetic understanding of student intercst in postry
choices

Couldlportray charactcrs accurately

Exact.d obecdicnce throush creation of inturcst
Facial cxpressicn was pour

kannurisas cetracted froa proscntation of aaterial
Lack of confidence in ability causczd close adhercnce to text
Evicunce of wide knowledge of subj.ct antter

Was too casy-going

Had a quick tempzr

Scenicd indifferent to class choice of naterial
AMways founc fault with evoryone

Liked only the classical pouus

Thought poctry opiganstec in heaven and had no relation
to earthly aattors

Lack of force of persovnalaty destroyed discipline

Creatcd love of poetry throuzh infection of own interest




115-157

116~158

117-159

118=160
119-161
120-162

121=163
122164
123-16%
12L=166
125-167
126~168
127-169
123-170

129=171

130-172
131-173

-9 = Section 2

KEY At 1le Yes
2s NO
KEY Bs 1. Possession of this charactoristic eontributed
to oy dislike fur poctry
2. Lack of this charactcristic contributed to
my dislikce for poctry
3+ Neithor pusscssionnor lack of this character=
istic afficted iy liking or disliking poetry
Lis Lack of this characturistic contributed
to ny liking for poctry
Se. Possessiun of this characteristic eontributed
ty 3y liking for poctry

1

Mever allowed stu.ents to r.oad in class powus by authors
thought t> be cxa.ples of puor writing

Fail.d to uncerstand that stu ents arQ not 2s far advanced
in ability to understand an. enjuy poctry 28 teacher is

Thought stuucnts too cusbh to bith:r with who failed to recognize
anc like "good® poctry

Had a colorful perscnulity
Encouraged stuwents to cxperinaent and ercate

s usually ~ctive in prasenting a-terial to classs sceacd
alive, moved a reat deal, was aniaatod

Sc.e.aed soured ovn the world

a8 proity (handsunc)

acted too 1o for yuung stulents

s gushing, sentiuontal, and ciotional
Tr.ated stu.snts as if thoy wery roal people
Sincercly noved students to ac dration

Had a physical cisnbility

Uncerstooc pootry in its prop.r rol-tionship to all school
work

Denanded perfeetion of aenorizod perforiance rather than
enjoyaent and appreciation

Expocted studunts to aindce tsachurts aznner of reoacing pocas

Stiiulated stuuents to ¢ further rcading on their own




132=17h
133-175

- 10 = Section 2

KEY A’ 10 Y':.-S
2« NO

KEY B: 1. Possession of this characteristic contributed

to my dislik. for poctry

2¢ Lack of this characteristic cuntribut:gd to
ay cdaslike for poetry

3+ Neither posscssinnerlnack of this charnctir-
istic affwct.cd my liking or disliking poetry

he Lack of this characi.raistiec c.ntributcd
to 1y liking for poutry

5, Poss'ssi.n of this charactcristic cuntributed
to uy likirs four poctry '

Mas a2 320

‘Vas a woman

SECOND TE\CHER

176-218
177=219

178«220
179«221

180=222

181-223
132-22)
133=225
164=226

185-227
136=228
187-229
188-230
129-231
190=232

Had a pleasant vuice

Conveyed to the class mcaning and fo . ling of pooa when
readaing aloud

Rcad all poems in saue a~nners .ionotoncus delivery
Dressed wells was always woell grooned

Held attention of class throush a scnse of shering the
J.aning and fc.ling

Painted word picturss vividly
Refusel to reac poztry ~loud
Nas patient anc syapathotic with stucoent Cifficulties

Had syapathctic unzerstaneing of stuzent inter.st in poctry
chuicecs

Coulcd portray charactars accurrtely

Exacted obcdicnee throuch croation of intercest

Facial expression was puor

Mann.risus detracted frun prescentztion of material

Lack cf confidence in ability causcd close adhorcnce to text

Evidcnce of wice knowledge of subject matter




191-233
192234
193=235
194=236
195-237
196=238

197=239
198-240
199-241

200=21¢2

201-243

202=24)4
203=245
20L=2L46

205-247
206=21,8

- 1] - Section 2

KEY As 1. Yes
20 No

KEY B: 1l. Poss:ussion of this characturistic contributed
to my aislike four poctry
2. Lack of this characteristic contributes to
ay cislike for poutry
3¢ Neither possession nor lack of this character-
istic affected y liking or disliking poetry
Le Lack of this charactcristic contributed
to uy liking for poutry
Se Possussion of this characteristic contributcd
to ay liking for poctry
Was too easy=going
Had a quick te.per
Scened inaifforent to class choicce of aaterial
Always found fault with everyone
Liked only the classical pocas

Thought poetry originatcd in hcaven and had no relation
to earthly aatters ‘

Lack of force of pcrsonality destroyed ciscipline
Creatcd love of poctry through infection of own interoest

Nover allowed students to read in class pocas by authors
thought to be exanples of poor writing

Failed to undcerstand that students are not as far édvanced
in 2ability to understand and cnjoy postry as teachoer is

Th.ought students too dumb to bothcr with who failed to
recognize and like "good® poutry

Had a colorful personality
Encouraged students to experiment and crcate

Was usually active in presenting mnatcrial to classy scemed
alive, moved a great deal, was aninated

Sceaed soured on the world

Was pretty (hanusuae)




- 12 = Section 2

KEY A4t 1le Yes
2. No

KEY Bs 1. Posscszion of this charncteristic contributed
to ry uislik. fur postry
2e Lack of this charactoristic contributcs to
my ¢islik. fsr poutry
3. Nuither posscssionpor lack of this charactoere
istic affcectced 1y liking or dislikinj; poctry
Le Lack of this characterisiic contributed
to 1y likinz fur poetry
Se P>ssession of this charact._ristic contributed
to Iy liking f.r poctry
207=2L49 cted too old for young stuwonts
208=250 Was gushing, sentin.ntal, anc cmotiunad
209=251 Trcated stuuents a2s if th.y wer. rozal puople
210=-252 Sincer.ly uovoed stu.ents Lo ~airation
211=253 Had a physical cdisnbility

212=254 Understool soeetry in its sropsr relationship to all school
work

213=255 Deannded perfoeetion of nszuorized perfor.-nee rather than
enjoy.aent ant appreciztion

21-256 Expocted students to tiznie teancher'!s .isnner of reading poeas
215-257 Stimulatid stu.ents t. 2o furthor reading on their own
216=2568 ™Wag a man

217=25%¢ Was a wonan
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CHAAPTER III
DATA OKN ATTITUDES CONCERNING TEXTUAL MATkEILL

Chapter I1 has stated the proolem whichi is the investigation of
the attitudes of college freshmen in relation to poetry with the goal in
mind of evaluating their experiences toward better teaching. Since the
dearth of concern about poetry is so evident, it is the goal of this
study to ascertain the factors which prevent enjoyment of poetry and to
search for factors which will aid in vitalizing the reading of poetry,
Jjucged so necessary a part of the equipment of citizens if civilization
is not simply to flourish but to survive,

The metnhod described in Chapter I1 incluies the use of a Poetry
attitudes-Inventory answersd oy freshmen in Michigan State College, the
use of personal inverviews with three groups of students, and the use
of expert opinion,

Chapter III annotates, summarizes and analyzes the data found in
answars from all these sourcas on the subject of attitudes toward the
coeiry material which students found in their texts or which was given
10 inem oy tneir teachers, or which they studiecd by one means or another,

Attitudes toward textual material is discussed in the following
cruer: (1) data from answers in the Poeiry iAttitudes-Inventory; (2) data
from persoral interviews; (3) data from expert opinion, both experiential

anc empirical,
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DATA ON ATTITUDES TOWARD TEXTUAL MATERIAL AS ASCEaTAINED
FROM POETRY ATTITUDES~-INVENTORY
In the Attitudes-Inventory two types of investigation were made:
(1) general questions about poems read or studied and resulting effect
on likes or dislikes, ani (2) listing by each student of a1l the poems

he could remembaer, the author, if remembered, and his reaction.
) ] ’ 3
General Reactions To Textual Material

The answars to the gensral gquestions elicited the facts that:
{1) the poetry studied was not understood and therefore caused dislike;
(2) the content of a poem is an important factor in like or dislike of
it; (3) the language of poetry can be a stumbling block to understanding;
(L) classical material is not necessarily valuable merely because it is
so judged by experts, and consistently put in text books, (5) the form
of poetry is difficult for some, not difficult for others, (&) the poetic
elements of rhythm, sound and imaginative construction are valuable

assets, and (7) that it is important to know poetry,

Lack of Understanding Prime Cause of Dislike

The most frequently cited cause for disliking poetry is lack of
understanding it. Guestions 12, 1L, 16 and 18 refer to this problem.
Juestion 12, giving five choices as to degree of like or dislike, had
three possible answers related to lack of understanding: (1) 52 said
they neither like it nor dislike it because of poor background; (2) L9

say they would like it, they think, if easier understanding were made
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possible, and (3) 81 who like poetry generally prefer only simple or
famiiiar poetry. Only 21 of the 213 answering say they like poetry very
much finding it enjoyable, relaxing, and inspiring - and, therefore,
understood, Of the 213, only 21 therefore seem pleased with the choice
of poetry.

In gquestion 1k, 29 said the poetry they were given to read was un-
interesting and caused dislike; in question 16, 33 men answered that most
boys who dislike poetry learn to do so in school because of poor choice
of material and poor teaching, and 29 believe most boys who are indiffer-
ent to poetry have that attitude because of inability to understand it.
In a similar gQuestion about girls, there were 16 who claimed poor materi-
al and teaching caused dislike; there were Ll who think poor understanding
causes most dislike. In question 18, 77 people said they thought they

would like poetry if means were provided for understanding.

Content of Poem Affects Like or Dislike

The pleasurable study of poetry may partially depend on the content
of the poemt (1) 157 disagree that a poem should be read for its moral,
(2) 132 favor its expression of the truths of human experience, (3) 124
want a story while 87 do not, (L) 167 think poetry should express know-
ledge of living through the ages, (5) 155 think poetry can transform drab
living by its contents, (6) 177 want poetry with an idea, With these
diverse interests, there must be a wide latitude of choice if there is a

plzasurable journsy into poetiry matsrial,
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The Language of Poetry Makes it Difficult

The language of poetry can be the stumbling block to understanding,
Vocabulary in ordinary prose reading provides difficulties and many
studies have been made on words and their relative difficulty for the
various grades, Poetic language provides even greater trouble with words.

In answering the Inventory, 6L claim that poetry is a meaningless
jumble of words; 93 disagree that beautiful word pictures inevitably
cause enjoyment of poetry; 1L6 think there is no use to attempt to read
poetry in which the vocabulary is out of reach, and 59 insist that poets
write a languags which only they can understand. There are 80, as opposed
to 140, who say that poets insist on saying things in a very round-about-
way, their comparisons making the meaning obscure, Evidently, the textual
material provided for them is one element in their dislike since the.

vocabulary of the poetry they have studied is beyond their abilities,.

Classical Poetry Not Necessarily Valuable

Students were almost evenly divided in their opinions that classical
poetry cannot serve as a guide for modern living. There was almost
exactly the same proportion of disagreement on this idea stated affirma-
tively, Mclassical poetry offers opportunities for pleasant experiences,”
A strong majority express themselves as against the idea that present
coursas in poetry made up of poetry judged by literary experts as worth

studying are ideal poetry classes,

Form of Poetry Difficult for Some

Two questions about form of poetry elicited the fact that a strong

majority do not blame poetry form for their dislike., While 52 think it
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does cause difficulty in understanding, 176 disagree, The same opinions
Wwere obtained on the statement "poetry written in free verse form is
hard to follow and therefore less enjoyable than other forms of poetry.

It is not poetry which is difficult, but poems,

Effect of Poetic Elements
Three statements about rhythm, sound, and imaginative construction
of ideas, questions L2, 71 and 77, reveal strong agreement that these

are valuable and imaginative assets,

Impor£ance of Studying

Since mind-set or the will to learn on the part of the student is
an important factor in determining difficulty and resulting pleasure or
displeasure, it therefore strongly affects choice of literature, State-
ments from three angles tried to determine attitudes of students toward
the importance of studying poetry, Statements 69, 70, 7L and 78, show
that a decidedly high number of people feel that poetry is an enriching
vicarious experience and that the art of the poet enhances beauty, There
is less agreement on the emotional impact of poetry; they agree that the
emotion of poetry causes no embarrassment, but a large number are not
moved at all by reading poetry. This is probably true because of lack
of identification with the living in the poem due to study of poetry be-
yond their comprehension and vicarious participation,

The fact that they do not read poetry vicariously also probably
accounts for contradictory opinions about the worth of poetry and com-

pulsory study., They do not agree on compulsory study and they do not
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voluntarily study poetry while admitting its worth, A stronger motiva-
tion must be found than a mental acknowledgment of value,

The acknowledgment of the worth of poetry as it is different from
fose is expressed in answers to 73 and 45. There is about equal division
of opinion on "a good poem on 'Spring' is better than any prose descrip-
tion," However, a strong majority disagrees with the statement that

most poems express nothing which could not as well be expressed in prose,
Results from Record of Poems and Authors Remembered

Tne group of 213 freshmen answering the first part of the Attitudes-
Inventory was asked to 1list the titles of all the poems they could re-
member, the name of the author, if remembered, and to indicate if the
poem is liked or disliked, In Appendix C will be found a complete record
of the replies. There is listed (1) titles of poems according to students
who remembered one poem, two poems, etc, and (2) a summary of total
references to poems and authors revealing comparative representation of
remembrance.,

It was considered revealing, and a part of this study, to reproduce
the exact titles as given and the spelling thereof. This was also done
with regard to authors. While exactness as to title is not necessary,
and the fact that the students were asked to list titles rather than
identify lines is a weakness, still the haziness indicated in the list-
ings shows such a complete lack of remembrance about poetry as to prove
amazing ignorance.

The first significant fact is the low percentage of people remember-

ing poems, and the small number of poems remembered by each student.
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0f 213 people answering, 17 could remember one poem each, 21 could
remember two poems each, 22 remember three poems each, 18 could remember
four poems each, 15 remember five poems each, 12 remember six poems
eacli, 12 remember seven poems each, and 32 could remember eight or more
poems, This totals 15C people, It is presumed since the remainder of
the 213 did not list any poem, that 63 could rememoer none at all, That
this is probably true was corroborated by the personal interviews, Most
of the students could remember no poem at all until by prodding and sug-
gestion, they could possibly remember one or two, or recognize names
suggested to them. Those who dislike poetry wociferously are likely to
know names and authors and to hate them articulately and specifically.
Others who are totally indifferent and ignore poetry could remember no
details, In written statements accompanying the answers, commenting on
the fact that he could not remember any poems, the student was likely to
say he was indifferent. This is a most important indication since
poetry is such a highly emotional form of literature. Ignoring poetiry
might seem more deadly than hating it.

Comments concerning poetry remembered, written in by students on
the answer sheets, reveal attitudes toward poetry, explain why they list
no poetry, or why they know no titlesxl

I do not rememoer the poems I have read, The reason for this is

that I was never interested in the subject and never felt it im-

portant to me to remember them, The only author who I enjoyed
in the least was Carl Sandburg, but I cantt rmember the names of

his poems,

lThe exact form of their replies is reproduced.




35

I dislike most poetry because, to me, it is meaningless. The
only poetry I enjoy reading is that written by Edgar Allen Poe,
Poe's writings told a story and have a 'sensible! feeling to
the characters involved in the poems, Usually, I think, a

poem written in time of dismay or sadness can only hold mean-
ing for the person who actually underwent the saadening experi-
ence, 1'll read Poe anytime, but cannot stand whimsical poems,
I don't think any of Poel's poems which I have read are whimsi-
cal,

It has been some time since I have done any real poetry read-
ing, that the titles slip my memory, Titles are only names
anyway, One can remember faces better than names and still
like the person, ’

I haven't had the opportunity of reading poetry and so I'm not
sure whether I could read very much of it or not and still like
it., I don't think poetry should be left out in a high school
curricula but it shouldn't be forced down the students throats
with threats, Perhaps it could be presented in an interesting
way, students putting different expression into the selection,
etc.

I did not have poetry in my high school years so I am not capa-
ble of answering questions.

There would be no point in trying to put down my individual
favorites so I have listed some of my most read authors,
(Notet it is impossible to tell if this is merely
an excuse, laziness, or compensation)

I can't remember the titles exactly.
(Note: this on an entirely empty page)

There are quite a few more that Ive read and like but names
I cantt remember,
(Notet this went with two names which were as followst
1, Mac Beth Poe Like
2, The Highwayman Longfellow Dislike)

Implications For This Study

1, Since 63 people presumably could remember no poem at all, and
60 more could remember only 1l-3, it seems safe to say that the amount
read is inadequate. Poetry is not being taught in any amounts sufficient
to make any impression on the minds of most students.

2. Since such paucity of remembrance is indicated, it must be con-
cluded that there was little worth to the student in the poetry studied
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and his mind has dropped or never included poetry which meant nothing to
him, This points up a need to give students, through one means or
another of selection, poetry which is to them worth remembering,

3. Outside of Shakespeare, by far the largest majority of poetry
rememoered is that commonly studied around the seventh, eighth or ninth
grade. It seems important in light of this fact to try to decide if that
is the age when students best remember poetry, if it is the time when
most poetry is offered to students, or if these particular poems are most
consistently offered.

4. The spellings of titles and authors, the titles guessed at in
relation to what they can remember of what the poem is about, the rather
general distortion of titles and names of the most familiar classics
offered to students, indicates a haziness of knowledge about poems con-
sistently taught to students throughout the years, If there is such
haziness about the best known poems, the fact is significant enough to
warrant study with a view toward changing something. Evidently there is
a great waste somewhere, It would seem that there could hardly e any
profit in continuing along the same lines,

5, The list of poems remembered divides itself into two kinds of
poetrys (1) classics found in the texts, and (2) sentimental poems like
"Trees," "Foolls Prayer,® "If ,® "White Cliffs," and "Flanders Fields,"
The few exceptions are Sandoburg, Frost, Millay, E, E, Cumings, Amy
Lowell, and T. S, Eliot., Even Noyes and Riley might be counted classics
of their kind if inclusion in many books is the criterion, Comparative
representation is shown belowt

Classics Accepted Modern Writings
1. Longfellow 92 1. Sandburg 34
2, Poe 62 2. T, S, Eliot 6
3. Shakespeare 58 3. Frost 6
4. Coleridge 1 L. E, E, Cummings L
5. Whittier 17 5. Millay 3
6. Chaucer 15 6. Vachel Lindsay 2
7. Tennyson 13 7. Bugene Field 3
&. Bryant 13 8. Amy Lowell 1
9. Keats 12
10, E. B. Browning 12
11, Milton 10 Popular Poetry
12. Keats 8
13, Kipling 8 1. Trees 23
1), Gray 8 2. Casey At the Bat 13
15, Shelley 6 3, Edward R, Sill L
146, Burns 6 L, In Flanders Field L
17, Homer b 5. Edgar A, Guest 2
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1&, Marvell

19, R, Browning
20, Omar Khayyam
21, Beowulf

22, Van Dyke

23, Holmes

NN N oW

The same proportion of classical, sentimental and good modern
authors exists in other scattered titles, It seems logical to conclude
that continued study of these classical poems has weaknesses., The evidence
shows that these are what students study and since they are largely in-
dirferent or hostile to poetry, a change is indicated,

6. The small numter of modern poems referrec to here indicates that
teaching in the grades and high scliocl includes almost all classical
poetry. Sandburg is almost the only person who might be called a modern
poet who makes any appreciable impression, or has been studied enough to
be remembered, If any real approach is to be made to the protlem of
understanding, consideraticr. must be given to wide inclusion of poetry
written about the present world where the student finds himself, and with
which he is familiar to some extent, It seems obvious that the very
worthy goals of presenting the living of ages to a student, of acquaint-
ing him with other worlds and other peoples, of broadening his outlook
and horizons by acquaintance with literature of all times and all climes
are being surely, but not slowly, defeated by not first presenting poems
about the world of the student which he finds hard enough to understand
without going far afield.

7. A large proportion of the selecticns mentioned are marked as
being liked, Probably the fact that they are remembered would indicate
that fact, In light of the general discoveries of attitudes toward
poetry several things must be taken into consideration in an evaluation
of this fact.

1. Is familiarity likely to make a favorable impression on
the student as he looks back?

2. What effect on attitudes does the often repeated inclusion
of these posms have? Had other and more modern poets been
taught, might the comparison have made tlese seem disliked?

3. It is true that a majority in the Inventory stated that the
familiar poem does not have the most appeal. May not that
be theory in light of the facts? If they know no more poems
than represented here, how do they contrast the familjiar and
those that might be read? If they would like & new poem,
why does not that fact motivate them to reading beyond the
list of the very familiar?
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L. What weight does the approval and accent of the teacher,
and social approval of the classics, together with
accepted inclusicn in texts carry when a student con-
siders what he likes? Does he persuade himself that he
likes what he has been told he ought to like, and uncon-
sciously discarc poetry for the reason that he does not
like the choice made for him by society? It seems in-
dubitable that since he has read as little as he says he
has, there is little spread in choice., He accepts what
seems to him the best of a bad lot and says he likes that
best, but is indifferent to poetry because of the part he
knows. That part leaves him cold, so he leaves poetry,
as such, alone,

DATA CONCERNING ATTITUDES TONARD TEXTUAL MATERIAL AS ASCERTAINED
FROM PERSONAL INTERVIEWS
Three groups of people were interviewed perscnally for the purpose
of ascertaining their attitudes tcward poetry:t eighteen people who
answered the Inventory, eleven members of a class in advanced Oral
Interpretation of Poetry, and nineteen members of a class in beginning
Oral Interpretztior.. Their attitudes toward kinds and amount of poetry

read are given in this chapter,

Attitudes of Eighteen People Who Answered the Inventory:

Of the eighteen, nine like poetry very much, The following is true

of these nine:

1, The first student always had poetiry around, parents read to her, she
mace her own collections, has collections now, and reads frequently.

2. The second student in early life owned many poetry books and enjoyed
reading widely., Now does not own many nor have books of poetry around
anc so does not read much, although she likes poetry very much. She has

read mostly in the classics because they are in the texts,
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3. This student had little poetry at home but seemed always to like it,
She had little in the graces but nothing happened to influence her
negatively. One teacher in the high school surrounded her with poetry,
and thus set her liking for it. She has no objection to the texts be-
cause, since she has never read much, the texts gave her wide enough
choice,

L. This fourth student had many poetry sources at home but little poetry
was taught either in the grades or in high school, One course highly
emphasizing poetry gave him necessary acquaintance so that he continues
his liking for poetry but now reads little.

5. This student likes poetry very much but still does not read much be-
cause of lack of understanding of much pcetry. He has remembrance of
almost no poetry study in school, One teacher who coached a play,
evidently some Shakespearean performance (although he is hazy on that
point), helped him. Two personal incidents motivated him to study on his
own and take a survey course in college., The survey allowed him choice
which was a pleasing feature to him. He chose difficult poetry because
he likes challenging material on which to work, He feels he would read
poetry if he haa time,

5, This student reads little because he has no time, He liked the litera-
ture texts because they contained "the most famous"™ or best-known poems,
He has no objection to the texts he studied as they gave him wide enough
choice for the small amount he has read.

7. Student number seven reads little but he likes poetry. One course in

high school is his only real acquaintance with poetry but great interest
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was stirred up by the course, and he enjoyed reading "on his own" so
much that he continued the writing of poetry which the teacher first
demanded of them. When he says he likes poetry, he uses "Trees™ as an
example, saying it is meaningful. Then he reiterates his interest in
well=known poems, but today he neither reads nor writes poetry because
of lack of time,

§. Student number eight had many library resources put never liked poetry
and had unfortunate school experiences, It was necessary to come to a
post-graduate high school course before any teacher provided any variety
of poetry and did good enough teaching so that he began to explore on
his own, He does not yet like all poetry, and his reading is limited,
9. An emotional cataclysm drove this man to reading, but even with
miraculous acccmplishments he did not find poetry until as a senior in
high school one teacher introduced him to it, His extraordinarily wide
ana constant reading has been on his own, stemming from the necessity to

read, and motivated to poetry by the one teacher.

Attitudes of the nine people who dislike poetry:

1. This first student hates the classics which she can remember in dreary
succession, read monotonously, forced on her, and meaning nothing.
Suffered over "On His Blindness ., Shakespeare is not poetry; it is a
story.,

2. Few poetry materials were available at any time in her life. In all
her study she can remember only "The Bells" and "The Raven," Even though
she thoroughly dislikes all poems she has read, she feels that an educated

person ought to know about poetry. It is her feeling that if students




understood why classics are considered valuable, and if they were ex-
plained to students instead of vpeing forced on them, that learning might
be both possible anc pleasant,

3. This third student had few books around and nobody read to him, He
never learned to read anything and doesn't read a boock a year, He can
rememcer only three poems which impressed him because they were stories,
He never learned to understand any kind of poetry and dislikes the dis-
terted rhiymes and twisted lines,

L. This man never had poetry materials around, and while he had a regular
English course every year and poeiry was roughly one-fourth of it, he
never learned to understand it or like it, His explanation is that

"it has no value," He has no objection to the text saying that since
all people have to learn the same thing that is as good a way as any.

S, The fifth student had no poetry in his home and reads little of any-
thing even now, He feels that the choice of poetry he was given to read
had a great deal to do with his dislike, Seemingly there was not enough
poetry in grade school to remember., He had an excellent teacher in high
school who had to follow a preseribted text but allowed stuaents as much
choice as possible, Still this student didn't like poetry. He can
rememoer only Poe and Chaucer, Poe he calls "light reading® and doesn't
mind tco muchj; Chaucer was once toc difficult btecause of the language
and then when he found out the words, it was too simple a story to suit
him,

6. This man never has liked poetry and thinks he never will but can't

remember details as to what selections caused the dislike., All he can
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remember is "The Ancient Mariner,"® which he dislikes probably because

of length, and ®The Raven" which he coulc not understand, He says
classical poetry does not deal with his living and is therefore not
valuable., The "stuff" is above the heads of students. If students were
taught to realize the value of classics they might learn them whether
they liked them or not,

7. This man had no material or poetry in his home, has almost no acquaint-
ance with it at all, had such a little of it in school that he can re-
member no details, and his total impression is that all he had was very
bad,

6. This man had no materials in his home; he can remember a few M"little
poems™ in the grades; he thinks he had "Ancient Mariner" in the tenth
grade, which is much later than other students usually study it. He

did rot like it for any reason, In his senior year they covered a
"thick book" from which the teachers assigned endlessly. He never
managed to find a single péem which he thought possible or passable,

9. This student had no poetry in his home, never read any which he liked,
and can remember reading almost none. He never read as a child, He
thinks of Mcatchy little poems™ in the grades, but can remember no de-
tails, He remembers "Trees" as one of these which he possibly learned
about the age of twelve. He thought "it a pretty nice poem" but it didntt
interest him, He could give no definition of "interest" but kept repeat-
ing the word. He had "quite a few poems"™ in American Literature but they
also had no interest, Despite the fact that he graduated from a Detroit

high school and thus must have had some exposure to poetry, he could give
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ciniy the aocove as his entvire reaction. He thinks there is nc poen that

Jeulo dAnterest nin, All he is interestec in reading are sports magazines,

inplications For Tidis Study:

1, Thie students who like anad read poetry have usually hac it arcund
tiem in Quantities, and have grown up with it as a matter-cf-ccurse,

LITTC L

<, ra iling wide resources, students who like poetry nave oveen
uCen L texus convaining encogl: variszity to please them,

3. Stuuants wuo vecome interestea in poetry in hiish schiocl or later,
usuzliy find somes specific poem, or types ¢f poetry, or outsice motiva-
“icen Whicl. moves them to Iigirg.

I seanms varznt tnav only when stucents nave a ceep crmoticnal
n=3C tLey can turn to r*o“t,.u, or that th= small amcunt ol poetry tlhey
T a ' cztl=rs 1o arn zrmotional need of sems kino,

s, Foer selzction of classics meonoternousiy feorced ¢n a student is
likely 10 mare him npaite poetry,

o, It seems quite evivent trat students who have no contact with
Losiry car haraly; ce e cter to finc pleasu”~ in it. All evicence
rointis to ths fact Ltat an almest urcelievatly small amount is taugnt.,

7. Likirg for poctry carn depend greatly on a sense of values,

t. 1:0st pecple, evasn thoss who claim to like poetry, have no time
ns r-ad it, It is evicantly of 1littl: imporiance i their lives even
if they lixe i,

7. Bven the nine stusents chosen from those ansWwering tne Inventory
wis profess we like poeiry very much., kncw comparativel;y little aocout
it, read almost none now, and never read it hacitually. BMost of them
sags their liking fer Uostrs on a scanty xnowledege of a few poems in the
usuzl text, If they can like poeiry under such circumstances, what

it e their reaction if they ned cveen proviiza wide scurces of poems
wriitten acout their own worlo? 1t could L2 possible, it seems, tc oring
ip havitual poetry readers with the right envircmment anc encouragement.,

Lirniiudes of Memoers of a Class in Oral Interpretation of Poetry
0 tue eleven people in tids elective ccurse, nine were surrounded

vy poetry ir their ycuth, thzir parents read to tnem, or sisters were




L,

responsible. If they did not have poetry in grade school, every suitable
kind was at home and they always had the kind of poetry right for their
ages, They gradually progressed in their reading so that when they read
classics they found them neither boring nor beyond understanding on the
whole, One man got started wrong in college through inability to adjust
and could not enjoy nor comprehend the poetry given him, But in the
years when he dropped out of school, he evidently began to read what
pleased him, chose what he liked, and made such progress that when he
came back to school, he was a very fine student.

The two who had nc poetry are just now learning it. One is flounder-
ing for lack of background but keeps struggling because she wants to
learn, The other has found the right pace for himself just this year
and is reading in great gulps to catch up with what he normally should
have had through the years past,

A1l of them, at one age or another, have been properly introduced
to poetry, have browsed at will where wide choice was possible and have
not been contined to classics encased in a text. As a result they read
the classics with pleasure, although, of course, they have favorites.
They have always had their opinions which they freely express and are
not and have not been confined to the opinions of others.

Attitudes Toward Poetry Material of Members of a Class in Interpretive
Reading

(1) Had set material with no choice, studied little, even mentions

Silas Marner seeming not to know the difference, (2) Had choice, teacher

started with light material and led up to heavier; likes Carl Sandburg.
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\o4 Likes lu, &, Cuwrmings ana walt wniwman for unique styls and the

@&

messaze cut lzarnec 1L for himszlf; can ausclutely rerembesr nothing
studisd in school. () Knsw much poetry from Lls noms, cul can remem.er
only Macketl frem school. They were given no choice in poetry. (-) Al-
ways likea poetry tecause of having much ir his hwmej grads school was
caay e astes ‘te Lonzfellow ana growning from schwool experiernces, Likes
#1fred Royes, (2) Can reremusr no poetry urtil 7tn or ith w~rade, de-
#zts M"ancient fariner® which is all 12 e2n rememcer. iever uncaerstood
any roeiry ziven to him until he got toc college. (7) rad poetry in hLer

tomey lixkec Wwhat sne hac in gradss vecduse it Wwas "animatec™: "nide of

L7

raul hevers M WID " etc, wmethoa madz all of it enjoyable. (&) Likess
.sasnare liked American Literature vest In nignh school, so nz got most of
that., (¥) Had poetry reacd 1o him; rememiers nons in radss; hated 1t in
Janior hd:ly in bhigh scunool, teacher talkec avout poetry rathsr than

+

:alirg poems, (11) hac a lot and likes it, rememiering "In vemoriam,"

r
-

'3even ages of ran,® "all Tue Worlid's » Stage " hamiet's speech:, etc.,

A1

()'\‘

(12) kememiers poetry from her jouth; liked Stevenson's "hy Shadow" in

‘rases, etc., "avangeline"™ was a class project, remembers "Canterbury

alzz," Zrowning, Poce, etc, Likes poetry (13) Likes poetry butit can

i
P . Y

remamber the names of no poams. hated memory worl cut has come to like

rsetry in college. (14) Did not like posiry in sciwol; no choice allowed;
zcame interested in poetry through reading it in Saturday mvening Fost,

(1.) Ownzd tie "sook hecuse" anu reac it cornstarntly; no poetry in grade

se:o7 1y 1iked "The nighwayman" from junior high; was allowea choice in
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nigh school and remempbers Whitman anc Milton, (16) Can remember only
memorization in both junior and senior high school of poems selected by
teachers, put on board and memorized although words never understood,
She memorized "Prologue," "Thanatopsis," and "Ancient Mariner %

(17) Remembers little definite information; liked poetry on whole except
vhere memory and analysis were required without understanding; could
think only of T; S, Elict as a poet; she did not understand him, (15)
Hemembers "Little Boy Blue"™ in grades, Likes kdgar A, Guest, Memorized
rnglish poetry but can‘remember nothing about it, (19) kememovers only
one pleasant experience since she had to memorize and answer dquestions

on all the poems in a given text, She enjoyed John Brownl!s Body.

Implications For This Studyt

1. Students have had so little poetry that they can call Silas
marner a poem anc never recognize the difference,

2. In nearly every instance, noc student choice of poetry is allowed,

3. Other things being equal, the more poetry a student knows about
or studies or reads, the more likely he is to like it.

i, Students like poetry that is animavecd, interesting, and within
their range of living and understanding.

5. Teachers are likely to teach the kind of poetry which they like
and s» influence the student for good or bad in that direction,

5., Nearly all students were given the same classics to read and

few were introduced to modern poetry.

DATA ON ATTITUDES TOWARD TEXTUAL MATERIAL AS ASCZRTAINs&D
FROM BXPERT OPINION

Georgze tt, Carlsan seems to summarize the opinions of experts in

relation to choice of materials for teaching.
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Our present selections probably have much to do with the fact
that students leave elementary schools with a real liking for
stories and poems and leave high school with a rather active
dislike. If literature is going to help students gain an in-
creasad awareness of the goodness of living, it has to be
selected in terms of its presentation of the experiences that
young people are having,
Carlsen claims that literature teachers are responsible for maturity in
use of language, A man's ability to think is tied up with his command
of symbols, To help students become mature through the reading of
literature of which poetry is an essential and important part, is the
goal of literaturs teaching., All good teaching starts where a student
is, but the eye must be steadily on the goal of maturity which is the
real education, |
We accept the fact which is obvious that we must use literature
within the experiential grasp of the students in any elementary
sch.oolI but we stubbornly refuse to accept it at the secondary
level.

Louis Macneice, well~known British poet, writing in his Modern Poetry,

describes his own youthful experiences in relation to material given him

to study.

When I went to an English preparatory school at the age of ten
[in 1917] I was given Palgrave's Golden Treasury and this was
my chief reading for two years. During this period I underwent
a coarsening of taste and a growing preference for what Yeats
calls those "crude, violent rhythms as of a man running.,® Like
most boys of that age I liked the flashier heroics - "The Burial
of Sir John Moore," "Hohenlinden," "The Battle of Narsby," "The
Execution of Montrose .

He further discussess ths contents of Golden Treasury in its difference

from the natural verse of nursery rhymes. While it is an excellent

lcarlsen, George R. MLiterature and Emotional Maturity," English
Journal, Vol. XXXVII No, 3, March, 1949, p. 12i,
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collection it has too narrow a range for boys; there is too big a gap
"petween the formal self-conscious poems®™ and the rhymes of earlier

years, "3lake's songs might have helpec to bridge the gap, and I should
also throw in a quantity of light verse and of modern folk-poetry such

as the ballads of the American cow-boys," He says thét the great majority
of poems related events and emotions with which he had no experience,

As examples he used the martial poems which were at best means of escape,

He recommends The Poet's Tongue by John Garrett and W, H. Auden as con-

taining the light verse needed, saying it has too great a proportion of
this type of verse, but at least it is & more catholic conception of

poetry and saves boys from "Noli Me Tangere."l

L. A, G, Strong, English poet, teacher and writer, says of his own

experiences in studying poetry:

I was forced to read Milton when I was fifteen, He bored me
stiff. I was urged to persevere by some kind but foolish
pedagogue, I rapidly came tc hate Milton and rebelled.

Some years later, when I had to read him at Oxford, I started
with misgiving, and was at once swept off my feet, I read

on with astonishment and delight, To have slogged on at the
first attempt would have put me off for life. Great literature
exists for our enjoyment, not for punishment., The man who
wants to force it down unwilling throats is merely showing that
he understands neither itself nor its uses.2

Arthur H, R, Fairchild who wrote a book in 191h, The Teaching of

Poetry in the High School, which was referred to frequently in books

read for this study, shows how teachers were even then facing the same

lMacneice, Louis, Modern Poetry, Oxford University Press, N, Y.,
1935, p. b1,

2S't-rong, L. A. G. Common Sense About Poetry, Knopf, N. Y., 1932,
p. 130.
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problems that we are today: surprise that a twelve year contact with
good literature brings no abiding results, the new type of student in
the crowded high school looking necessarily to a commercial and in-
dustrial existence devoid of poetic feeling, the solution of a situation
where the teacher provides almost the only opportunity for development
of literary taste, He says that teachers have lived through many violent
discussions on progressive education, motivation, interests of students,
etc,-~-phases of teaching born in the philosophy of John Dewey,

Such a situation is likely to reveal, sometimes with startling

suddenness, the futility of much of our formal, academic teach-

ing of literature, When the teacher at last perceives youth,

dutifully but mechanically, gathering information about poets,

poetic forms, and themes of poetic compositions, without once

being fired with intrinsic interest in poetry itself, he loses

his assurance, At the same time he is a bit uncertain whether

the way out of the difficulty is to be found in the reconstruc-

tion of his own teaching practice, or in frankly admitting that

some students are doomed never to care about poetic interpre-
tation of life.®

In further discussion of the importance of the pupil, Fairchild says

a teacher must recognize that every student is the "history of his innmer

life up to the present moment "

Between these aims and the poetry in hand, if only the poetry
has been judiciously selected, there is always some connection
possible, some point of attaciment discoverable, some line of
approach open, It is the teacherts task to discern this point
of attachment, and to affect a union, in knowledge and ideals,
between the pupils and the content of the poem,2 (Italics mine)

Note Fairchild's words: "if only the poetry has been judiciously

selected.” Then he proceeds to discuss his own selections for students.

1Fairchild Arthur H, R,, The Teaching of Poetry in the High School,
Boston and N, Y., Houghton Mifflin, 191k, p. ix.

2Tbid., p. 11,
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He began a high school course with narrative poems: %"Ihe Pied Piper,"
"How They Brought the Good News from GChent to Aix," "Herve Riel "
"Incident of the French Camp.® These were followed by patriotic poems:
"Cavalier Tunes," "ilome Thoughts from Abroad," Next they studied poems
dealing with Italy: "The Italians in England.,® "Up at a Villa-Down in
the City," "lLove Among the Ruins," "De Gustibus."™ Personal poems in-
cluded "My Star," "Summum Bohum,“ "Why I Am a Liberal," "The Lost Leader,®
WProspice," "Epilogue to Asolando," Finally, philosophical and ethical
poems included "My Last Duchess," "Childe Harold to the Dark Tower Came,"
"Raboi Ben Ezra,® "Saul," songs from "Pippa Passes . "

Fairchild used "Andrea Del Sarto™ as an example of a poem on which
he spent much time, and for which he develops his method of teaching in
full. vaany of the writers on interest are correct, high school stu-
dents should never be given such a poem, Fairchild advocates judicious
selection and defeats his own philosophy. High school pupils have not
lived long enough to grasp the emotions presented in the 1ife story of
a weakling artist who allowed an unscrupulous wife to make him an ingrate,
a traitor, and a wastrel, Nor does it seem on the surface particularly
good taste to introduce to students the more sordied aspects of an
artistts life.

Fairchild spent the third day of study on "Andrea Del Sarto" dis-
cussing attitudes toward old age and comparing them to Browning's, and
to what he had Andrea say on that subject. This seems a direct refuta-
tion of all the studies in interest which point out that young people

simply are not interested in the subject of autitudes toward old age,
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It is important to this study to compare what was taught in 191k,
by a reputable teacher and author, with what is taught today., To that
end, the investigator inquired from curricula authorities names of
literature texts most used in Michigan today, 8ix texts, three in
American literature, and three in English literature, are most commonly
used. They are:

American Literature:

1. Miles, Pooley, and Greenlaw (Eds.) Literature and Life
(American Lit,) N, Y., Scott, Foresman and Company, 1936,

2. Sharp, Tigert, Mann, Dudley, and Abney (Eds.), American
Life in Literature, N, ¥,, Laidlaw Bros,, 19348,

3. Barnes, Bessey, Gambill, Green, Haber, Knox, Seay and
Shattuck (Eds.), The American Scene, N, Y., American
Book Company, 1940, _

English Literature:

1, Miles, Pooley, and Greenlaw (Eds.), Literature and Life,
(English Literature), N, Y., Scott, Foresman and Co,,

1935.

2, Cross, Smith, Stauffer, and Collette, (Eds,), English
Writers, Boston, Ginn and Co., 19L5,

3. Cross, Smith, Stauffer, and Collette, (Eds.), Writers in
England, Boston, Ginn and Co., 19L9,

A compilation of all titles and authors in the six texts revealed
a number of vital facts. First, practically every poem taught by Mr,
Fairchild in 1914 is now included in our texts, Lvery one of the English
Literature texts included "Home Thoughts from Abroad." One included
“How They Brought the OGood News From Ghent to Aix," "Incident of a French
Camp," "Cavalier Tunes," "Up at a Villa=Down in the City." Two included

Wiy Star,® three, "Prospice" and "My Last Duchess.," "Childe Harold"
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merited two and "Pippa Passes®™ three. "Epilogue to Asolando% was in
two books,

Moreover, these same texts out-did Mr, Fairchild on the subject of
old age, and added death for good measure, Beginning with the first of
the listed titles can be found Byron's "Adieu! Adieul®, Sassoon's
"Aftermath,"” Tennyson's "Break, Break, Break," "Crossing the Bar," and
"Charge of the Light Brigade.® These are followed by Shakespeare!s
"Come Away! Come Away! Death!®, Sassoon's "Does It Matter?,® Gray's
"Elegy Written in a Country Churchyard,® and "Epitaph on Charles II."
Shelleyt's "Dirge" also appeared, Further listings are proportionately
inappropriate subject matter for high school people, and follow the
typical pattern of traditional selection of material,

The American books avoid these subjects for the most part and in-
clude such modern authors as Benét, Frost, Lindsay, Sandburg, Emily
Dickinson, Amy Lowell, Untermeyer and MacLeish, Except for Sandburg
who is represented by several poems, these modern poets have from one
to three or four poems each., Nobody more modern than these is represented
at all, Not more than one-fourth of the poems could be called modern,
and there is no discernible standard for selection., The traditional
pattern is clear throughout,

This comparison of new texts with selections made in 1914 leads to
the query, "what good are interest studies if there is no progress from
191l to 1952 in providing literature in which students are interested?
What good does it do to give lip service to the old and tried educational
principle of interest motivation, and fail to give texts or other books

of poetry to students based on their interests?®
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Fairchild further commented that after they finished studying
Andrea del Sarto students blithely undertook M"Ulysses®™ or Shelley's
"Stanzas s#ritten in Dejection Near Naples," and Milton's "Sonnet on His
Blindness." If his students were blithe about these two, they refute
the testimony of the freshmen at Michigan State College, and are probably
the only adults today who like poetry. It is too bad that one can think
of the attitude of students as being "blithe" when reading such selections |
and have no way to check on their later poetry reading.

Ezra Pound in his ABC of Reading says that the first decision to be

made in every beginning class in poetry is the purpose of that class,
Is it for criticism, history, or just pleasure? He wonders what we can
expect of college freshmen in thé line of critical analysis, Poems in-
cluded for study 'in any book must be selected with the purpose in mind,
When he talks of Whitman he says he is "Certainly the last author to be
tried in a class room,® Yet fifteen selections from Whitman were in-
cluded in the three American Literature texts mentioned as being'most
used in Michigan high schools.1

Carl Niemeyer, a professor, writing in College English on the sub-

Jject of what to teach in beginning courses of college poétry defends
and asks for the use of recent poetry. Recent poetry he defines as that
of W, H, Auden, Stephen Spender, Louis MacNeice, Cecil Day Lewis,
Archibald MagLeish, Muriel Ruc#eyser, and perhaps also T. S. Eliot whom
he calls their ghostly father because he believes that Eliot probably

influenced all of them.

1Pbund, Ezra, The ABC Of Reading, New Directions, Norfolk, Conn.,
p. 192,
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He says the characteristics of their verse are: a keen awareness
of the contemporary scene and a consecuent use of contemporary subject
matter, a tone of disillusionment, and a tendency to experiment in
matters of poetic technique, as shown by thie use of devices like sprung
rhythm and of assonance in the place of rhyme,

Urging their suitability in terminal courses in Jjunior college, or
in introductory courses in a semester's required work in poetry, Niemeyer
names the two main objections to the use of modern writers and discusses
why these two objections are not valid.

The two objections usually made to this kind of poetry are pedagogi-
cal and literary, Tcachers say it is too difficult to teach. Mr. Niemeyer
admits freely that there is modern poetry too difficult to teach to stu-
dents of high school and beginning college age and cites socme poems of
Hart Crane as examples, Then he names Huckeyser's "Boy With His Hair
Cul Shorti" as a very goed example for use,

As she snips, encouraging her brother to think he will soon be

able to find a job, the boy from the corner of his eye looks

at the "precision®" of the "successful" neon sign visible

through the window, No poem I can immediately recall presents

sc economically and so clearly a typical contemporary subject -

the fumbling of man and the superiority of man's gadgets; and

no class to whom I have presented the poem has failed after a

careful reacing to grasp the implications and the significance,

Niemeyer names Spender's "And I Can Never Be a (Great Man "

"Different Living is Not Living in Different FPlaces," Audent's "Law Like

Love ," Kenneth Fearing's$ "X Minus X," as being good recent poetry suitable

for stuay.

lNiemeyer, Carl, "Kecent Poetry in Terminal Courses," College English,
University of Chicago Press, Vol, 3, No. L (January, 19.2) pp. LO3-L,6.
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In showing comparable ditficulty between recent poetry and the
classics he Quotes Shakespearels

A barren-spirited fellow: one that feeds
On abject arts, and imitations,

Which out of use and stal'd by other men,
Begins lhis fashion: do not talk of him
But as & property,

Of this selection Mr, Niemeyer asks:

How many minutes will it require a class to understand Antony's
opinion of Lepidus and the figures in which he clothes it? 1Is
it slovenly teaching to dismiss the passage by saying simply,
"hintony does not approve of Lepidus"?

To the objection that recent poetry is not literary, this writer
sayst

The objectors de not so much deny the merits of the poetry I am
discussing as believe that other, traditional poetry has greater
merit, Once again their objecticn is valid in part, From the
hierarchy of English poets our classics, the Miltons, the Donnes,
the Wordsworths, are unshakable, The place of the moderns is
unsure, Who knows what posterity will think of even Housman, or
Hardy, or Yeats, all now safely dead and in the pantheon? But
the question is not which poetry is greater - at beat a futile
cuestion ~ the question is which poetry is better suited for
presentation to studenis in freshman and scphomore ccurses, The
appreciation of English literature is the reward of a long and
exacting discipline. How many years of reading has it taken
even English teachers to understand a page of Shakespeare, a
poem of Andrew Marvell, or a book of Paradise lost? That these
skills are not for the terminal student in freshmen English or
in a ccurse in the introduction to poetry let us frankly confess,
Rather than teach him the classics inadequately (and in freshman
English we no longer even attempt to teach them), let us intro-
duce him to poets already of nis own backgrounf, with whom he
may pe presumed already to have some sympathy.

Mr, Niemeyer thinks that modern poetry needs little defenseti

. « o its virtues today are what the virtues of irue poetry
have always beent economy, precision, imagery, and emotions.

l1bid., p. LOS.
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Is there anything fresiman writing needs more than the first
two; is there anmything better than poetic imagery to awaken
a student!s perception of the relation between the world of
men and thing and the world of language? And what better
than poetry can give him an example of emotion which finds
it powers in self-imposed discipline?l

The Harvard Committee which wrote General Education in A Free Societz

says that the principle to be granted is "thiat nothing less than the best
practicable literature is good enough for school atudy."2
liow to judge or grade what is the vest is the problem, It is a much
discussed and entirely unsettled point, The Harvard Committee calls it
a "vast anad downirodden topic," and lists three poirts in this connections
Under-grading. With a view to "estavclishing the reading habit¥ great
numbers of lower-level texts are now written in words and construction
which exact no reading effort from a learner, beyond his encurance of
veroal boredom, anc offer him in content nothing whatever to strengthen

hiis mental bite. Is it any wonder that he is at a loss later when he
meets sentences which are trying to say something worth saying?

Sub-kEnglish. The texts in literature are written in intolerable
kEnglish. Unconsciously they serve as models, and since they are such poor
models, they have a bad effect,

Pre-mature formulation, They spend too much time, too soon, formulat-
ing material and summing up ideas which the student should do for himself,
He could not see the trip for being buried in the guidebook,

Nor can selection of poetry be based on choice of that which is
merely easy., Difficulty may be a matter of preliminary steps. The
fiarvard Committee says that relatively simple narrative (The Odyssey)
and peoetry of fairly open and uncompacted meaning will naturally come

- early. They go no further on suggestion of poetry, although they mention

1Tbid,, p. LO6.

®Harvard Committee, General Education In A Free Society, Harvard
University Press, Cambridge, Nass., 19L6, p. 110.
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sible narrative, myths, travel and adventure, as well as simple character
studlies in prose., These might well, then, be the subjects to be used
in poetry form. The Harvard group suggests the five bocks of the Cambridge

Readings in Literature as containing samples of great writing for provoca-

tive study from twelve years up, They suggest endless variety kept on
the highest possible level.l

The Harvard Committee also says that material anc methods liave been
ruch under discussion and cast their report on the choice and ordering
of text in & summary form as follows:

The limits of available time to be kept in mind. Less to be
studiec rather than more. Omissions to be planned, not settled
by the accident of the shortage of time,

0ld and new writing to be proportioned with regard to a two-way
traffic betweent
(a) The new as more immediate and leading to the more

remote.
(b) The o0ld as explaining the tradition on which more
difficult modern writing depends,

The values of American and English literature and of other
literature in translation to be balanced.

Texts for classroom study to be supplemented by less difficult
books for outside reading, Guidance is to be provided since a
chief end sought is extensive and discriminative private read-
ing.

Proper liberty to be secured for teachers in choosing the textis
they can handle best - with enough organization to prevent unde-
siravle duplication,

Historical secuence to be followed only if illuminating to the
literature read,?

lIbid., pp. 109, 113,

2Ibid., p. 111,
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The report of the Harvard Committee decries numbers of books since
the teacher might think that with so many he and the class could have a
good time, It counsels looking into what "is a good time," saying
wiile valuable class work is often, even usually, enjoyable, it does not
follow that enjoyable times in class may be valuable,

As things are, however, so sad a proportion of time spent on
literature is plain boredom that attachment to anything which
amuses is very understandable., A safe test perhaps mignt be
thist let the teacher ask himself, "Am I needed for this
enjoyment?® If the answer is "No, they woulc read it as
happily and as fully without me," then some other text which
will not be enjoyed without the teacher's help should replace
it, The choice unfortunately camnot be left to the_pupil.

He does not know the alternatives to be considered.l

May Hill Arbuthnot, writing in the Proceedings of the Annual Con-

ference on Reading, 1S94%, on the subject of the teaching of poetry says:

As for the choice of poetry for different ages who shall say
what is desirable? One person repsonds to a poem with in-
difference or even distaste, while to another that same poem
brings a little shiver cf delight that marks the impact of
authentic poetry. Is it not, then, the responsibility of
adults who guide the reading of children and youth to expose
them to a wide variety of poetry from nonsense verse and

story poems to the best of our dramatic and lyric poetry . . .?

Young people of all ages like ballads and story poems from

"The Night Before Christmas® and "The Pied Piper of Hamlin"

to the latest Burl Ives records. . . . Young people like the
heroic too which they find in some of the ballads and Walt
Whitman, . . . Somehow, #alt Whitman, with his cheerful earthi-
ness and his concern with the individual and the cosmos, seems
to prepare young readers for some of the modern poets which
many oldsters are finding rather hard to take.¥

11bid., p. 116.

Flote difference of opinion between Arbuthnot and Pound, previously
guoted, p. 53.
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The personal quality of poetry young girls enjoy in the cryptic
poems of Emily Dickinson and the more rumantic earlier books of
Edna St, Vincent Millay. On the whole, our youngsters are fair-
ly catholic in their poetry tastes, but they seem to siy away
from the continual descriptions of nature with which we used to
assail them almost to the exclusion of any other type of poetry,
The humorous, the dramatic, the heroic, and the personal -

these remain permanent interests in any poetry which "reads
aloud" well and "listens well, "l

Leland B, Jacobs, writing in the same proceedings about teaching
literature comments that the early school experience of teachers of
today was vastly different from that of children whom they teach,

Their school experience toock them very early to what was remote,
past, even adult, There was a dichotomy between their real
learning out of school and their vicarious learning in schocl,
[Modern children's books] show clearly how unrealistic the
curriculum of the past was in terms of the developmental and
aspiration levels of the young children who were then being
mschooled M4

Jacobs contends that chance has operated largely in getting the
right oook to the right individual at the right time to be understood,
cause a lasting impression and create delight.

The danger, then, of a tempting to generalize for whole groups
of young readers on what was individually developed is quite
obvicus, Every individual develops within his own growth
pattern and his unique cultural context. His reading musi
approximate his developmental level as well as his individual
aspiration level, His purposes affect his reading; his back-
grounds of experience affect the meanings which he can get
from printed symbols. As great stories are made available for
children to read, teachers and parents must be realistic about
some problems of understanding that may arise,

lArbuthnot, May Hill, Proceedings of the Annual Conference on

Keading, University of Chicago Press, 19L9, pp. C2-03.

2Jacobs, Leland B, "Great Stories and Classic Material " Classroom
Technigues in Improving Readi Supplementary Educational Monographs,
University of Chicago Press, 19L9, p. 85.




Since the classics, to have reached this status, have had to
stand the test of time, they are already removed in various
conceptual relations from today's children and youth. Modern
living is, in anc of itself, an intensive and extensive ex-
perience, , . , classic material, rooted as it is in the past,
frequently imposes semantic obstacles that impede understand-
ing, obscure meanings, anc slow the rate of reading for pleasure
and entertainment. Changes in cultural designs fer living, in
mores, and customs, make some of the major concepts in these
stories from the past difficult to read meaningfully.l

Changes in living bring changes in vocabulary; styles of writing
have changed; stories Written for adults mean the young reader must

stretch up toward the intellectual concepts presented.

He must be able to reach out toward greater maturity than he
actually possesses, Even if he is able to pronounce and get
some meaning from most of the words, he may still be left on
just the fringes of the central thought or total meaning be-
cuse of the mature insight necessary to unlock the ideas as
an organic whole,

A young person can read avidly and assidulously on a high
level of taste, and choose almost exclusively from good

books for children and youth that have been published in the
past ten years. Should he periodically stop this reading

that orients him to his world, past and present, and read a
classic? Are any of these children's classics sc priceless
that every child in every community in America should, some
time in their school life, read them? If so, who will consti-
tute the board of experts for making this decision?

Jacobs concludes that probably the best the teacher can do is to
provide a lush enviromment of reading materials,
Luella Cole, teacher and author of numerous texts on educational

suvjects, states in her Psychology of Adolescence in the chapter dealing

with the High School Curriculumt

lJacobs, Leland B. "Great Stories and Classic Material for Children
And Youth," Classroom Techniques in Improving Reading. Supplementary
Educational Monograpns, Clicago, University of Chicago Press, 1949, pp. 72-73.

2Ibio‘.', p. 73, ?ho
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The details of curriculum development are, however, not as

important as the conviction that what is taught in class

really matters. The method of presentation also matters,

Both method and content should be adapted to the nature of

adolescent needs, adolescent abilities, and adolescent atti-

tudes, Classwork ought to be about something that boys and

girls want to hear because it is important to them, either

immediately or in the future, And classes ought to be fun,

When these two conditions are met, the curriculum has a

chance to be a vital force in adolescent life.,l

Students and authorities agree (1) that students do not like and
do nct generally reac poetry, and (2) that the material offered for class
study follows the traditional pattern and is largely that which has been
includec in text books at least since i900. Students claim that they are
given material in which they are not interested and which does not fit
their lives. Authorities, from the first advocacy of John Dewey, around
1500, agree that interest motivation is necessary; that poetry must be
about the experiences of the student, or something comparable, Why,
then, is nothing done? Can no adequate change in textual materials be
made in fifty-two years?

H. Hoyt Norris, a publisher's representative, writing for the

english Journal sayst

Publishers, like leaders in education, have noted that there
is a great discrepancy between what is recommended and what is
being done in the schools, As Professor Hedrick, speaking of
high-school mathematics once said, "Everybody renders lip
service to the reform, but nobody does anything about it,"

1Cole, Louella, Psychology of Adolescence, N. Y. Rinehart and
Company, 19L2, p. 026,

2Norris, H, Hoyt, "Textbooks and the Changing Curriculum," English
Journal, Vol, XXXVIII, No, L (April, 19L9)
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no further proof: these school teachers would never be picked as gamblers,

~ith every evidence of fifty years pointing to the contrary ithey cling to
tiz oold,

llie american Council of idducation report on Wahat the righ Schools
Jugihiv To Teach ," says "actually these recent studies (of secondary educa-

{all of which advocated changes]) have had relatively little effect

-

2i0on the schools "t

Chiarlottz Peterson who anali zed tihc then existing studies concerning
Jlacenent of literature in secondary schools, in 1931, came to substantially
vLE sae cenclusions as writers of today

Trz curriculum stioula take the bpest from prevailing practices,
rzcognizs the play activities of youth, retain desiraclie

se lentlong ana eliminate the undesirable qualitiss in litera-
Lture, and consider the reading tastas of tne students, o . .
The most desiratlzs vocks in the opinicon of uoth ieachers and
stucdents are thoss wnhizh are full of acticn anu adventure ana
Lhave interesting plots ancd charactzrs. The most common reason
fer placing a selsction on the "black list" is because of over-
maturity or immatuarity of ccntent,

A true picture of student's reading tastes is found in their
reactions to ithe classics and their choizes in voluntary read-
ing. hating of classics aepend largely upon the classroom
presentation of the selections. . . . The investigations of
Crow and Safarjian indicate that only a small group of classics
are peing effective in realizing some of the general aims of
literature, In additicn, the classics are more adapted to the
inter=sts of giris than for ovoys,

1, merican Council of “ducation, "Wdhat the iHigh Schools Ought to
ieazh,® Wasnington, D, ©,, 1940, p. O,

2Peterson Charlotte, iAn analysis of Objective Studies Helating
Lo tie igachlnc of English Literature in Secondary Schools, ki, &, Thesis,
Univarsity of Southern California, 13731, p. 176.
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As early as 1922, Hubert Corvell, studied extensive reading, using
only books recommenced by the boys who were his students, These divided
books into three types: those no boy should miss, worth-while but not
of such high value, and time~killers, The investigator found that their
ciioices were so accurate that teacher intervention would have been like
"sand in a gear-box." His study indicated that full student participation
in selection of literature makes a much richer experience for them.l

In Chapter 1 reference was made to the Mackintosh study "A Critical

tudy of Childrent's Choices in Poetry.® She surveyed the studies made
from 1£96-1931 and concluded that they all prove the failure of present
courses of literature to provide poetry within the range of children's
intsrests and experiences, Other conclusions reached by reason of the
survey aret (1) Reasons stressed for dislike were: "too mature,™ "hard
work," "no story," "too long," etc. Reasons for liking weret interest-
ing action and character, adventure, humor, easy content, easy diction,
portraying of supernatural, kindness, faithfulness and loyalty. (2) Materi-
al stressed and studied must deal with situations common to the ages group
which is doing the studying. (3) Adults select most of the poetry in
texts, lists are compiled by adults, and perpetuated by adults, Studies
show thers are many poems, possessing literary merit and value and which
are not included in adult prepared courses of study, that are more

interesting to the children than the ones in the books. This conclusion

lcorvell, Hubert V,, Wihat Books Do Boys Recommend to Each Other?”
Outlook, Vol. 131, (August 16, 1922) pp. 6L5-6,
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was buttressed by another study which found that expert opinion differed
little from inexpert opinion and that actual experiment should determine
poems for use in schools,

flacintosh concludes as a result of her own study thats

Literary merit is not necessarily an indication that a poem will

be liked by children; that is, literary merit in its present

accepted sense, Some objective measure shoulad be developed for

the elementary school level so that valuable new findings in the

field of poetry for children will not have to be subjected to

the test of time, out may at once be available for use with
children.l

EXPERTENTIAL STUDIES ON TEXTUAL MATERIAL

T.W. dn, Irion writing on Comprehensicn Difficulties of Ninth Grade

Students in the Study of Literature concluded that the literature given

o high school pupils is tdo difficult for them, He devised and adminis-
tered snglish tests to first year senior high school pupils and found

nuis study emphasized the fact that appreciation camnnot take place without
comprenension,

Joseph Shachtman in Elements of English ielated to the Judgment Of

Poetry in Grade Eleven, concluded that "as poetry'is taught in the high

sciiools today there is little guarantee that after several years of study
3

the pupils will be able to discriminate in their choice of postry.

lMackintosh, op. cit., p. 1106,

21rion, Theophil William Henry, Comprehension Difficulties of Minth
Grade Students in the Stuq%;of Literature, N, Y, Teachers College
Columpia University, No 9, 1925,

3Shachtman, Joseph, Elements of English Related to the Judgment Of
Poetry in Grade Eleven, Teachers College Contribution to Education, No.
373, Columbia University.
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A study entitled Attitudes of An Age Group to Poetry, a thesis

done in the University of (Glasgow, investigated children's preferences

for different kinds of poetry by giving them twenty-five lyrical poems

divided into five groups, Differentiated according to subject matter

they were (1) exciting narrative, (2) humorous, (3) description, (L) love,

(5) the supernatural, Fifty children were tested by a questionnaire and

a memory test of poetry previously read as to their likes and dislikes.

The most important results were: (1) ninety-six per cent said they liked

poetry, (2) the poems best known to these children because most read to

and by them in school, were descriptive poems, A probable cause of this

was divulged by an examination of school antholoagies, seven of which con-

tained an average of 63% of descriptive poems, (3) These children

preferred humorous, exciting narrative, and supernatural poems almost

equally but probably in that order., They had relatively little liking

for descriptive poems and expressed little liking for love poems, but

whan taken off their guard in a memory test, they beirayed a significant

interest in them, All, both boys and girls, preferred humorous; the boys

liked exciting narrative most, the girls, love poems.l
L. V. Cavins attempted to ascertain grade placement of poems by

testing over 3000 children in grades L-8 on the central thought of 66

popular poems. His conclusion was that the most used poems were taught

at inappropriate age levels, If boys and girls cannot grasp the main

lMartin, D. R. Attitudes of An Age Group to Poetry an Ed, B. thesis
in Glasgow University, September, 19L6,
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thought of the poem, it is probable that the rest of the poem is not
understood or appreciated, If the main thought is not grasped by a
grade group, the poem should not be taught in that grade.l

In an attempt to review the literature on poetry materials studied

in school, Helen Welch Painter's Synthesis of Research on The Placement

of Reading Material in Secondary-School Literature written in 1941 will

be discussed here to find out what she discovered about the placement of
selsctions in literature according to student's interests and comprehen-
sion, The Painter study is limited to grades 7-12 and to experiential
studies written from 1895 to 1939 inclusive.

Details as they pertain to this study afe as follows:
1, Necessity for scientific study of placement problems,

In the National Survey of Secondary bEducation a forceful statement

is presentedt

Obviously there is paramount need for determining through
scientific investigation the relative difficulty of classics

and the years in which they have their greatest appeal ., . .

There is no doubt that the problem of proper selection of
content in classroom reading is receiving more serious con-
sideration by curriculum makers today than ever before,

There is imperative need for abundant materials to be read
with ease and understanding,

2. Why The Need for Relative Flacement of Materials?

Poems placed too early in a grade repel the pupil because of
their over=-maturity of sentiment and difficulty of mastery.
If placed too low, there is a similar effect because it is

too juvenile.

lCavins, L. V. Standardization of American Poetry for Schocl
Purposes, University of Chicago Press, Chicago, 1925,




68

Proper placement reduces dislike, and increases enjoyment
and wider reading.

Successful teaching of reading depends much on the fitness of
selections for the grades in which they are to be taught,

Fluency and a real love for reading can be developed when
children have plenty to read at their own level of ability,

Poor placement results in little realization of objectives,
in short-lived interest in poor taste for good literature,
and ignoring of a book vecause of lack of experience or
blocking of comprehension or because of boredom at its child-
ishness,

There must be no inflexibility nor rigid selection, Children
need extensive reading materials, In one study it was dis-
covered that only 57 of 156 courses of study agree on any one
classic to be studied by all children, "Who shall say which
classic is necessary to the soulls salvation?®

Children's interest in a book gives a legitimate basis for
placement., Teacher training institutions should give scienti-
fic training in children!s interests and difficulties as re-
liavle guides to siandards of placement and selection.l

3. Proportion of Modern and Classical Material in Literature,

In actual practice, most of the material studied in secondary-
school literature is traditional, with the btulk of the selections
written before the twentieth century (five studies). There is
probably more recent material included in books of American
literature than of English literature,

Modern selections are preferred by pupils (ten studies)., Modern
authors, themes, or settings are also preferred (three studies)
In view of the statement that most of the material presented in
the classroom is traditional, it would seem that the present
literature curriculum is contrary to student preferences, Two
procedures seem necessary, Firsi, some consideration should be
given to what children like to read |, if we are to adhere to our
psychological principles, This does not apply however that too
much emphasis should be given over to student opinions. Extremes

lpainter, (Mrs.) Helen Welch, Dissertation, Indiana University,
June, 1941, A Szg;hesis on the Placement of Reading Material In

SecondaQXtSchool Literature, p. 2.
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along the line of letting students do what they like and read
only what they like are definitely not advocated, Still they
should be considered in curriculum making and revision, Flexi-
bility of offering seems to be the sclution.

If few modern selections are to be included, methods of teach-

ing should consider childrent!s attitudes with regard to modern

ana classical writing and make an even greater effort to arouse
interest in things that are old. Such a procedure is necessary

in view of the bulk of classical writing, some of which un-
deniably has quality and appeal., It would seem wise, in general,
to include some modern selections in accord with pupil preferences,
and at the same time to include some of the classical writings,
with methods of teaching adapted to arousing children to their
value and charm,

Mrs, Painter's thesis synthesizing studies on interest and comprehen-
also made the following discoveries about poetryt

There is 1littls interest in poetry

Interest in poetry increases with age and schooling

Most children dislike poetry

More girls than boys reaa and like poetry

Girls like poetry

Boys like poetry (three studies); boys dislike poetry (2 studies)

Each sex dislikes the othert!s choices

The majority of poems disliked are dislikea consistently by all

Reasons for disliking poems were dull, uninteresting, don't like any

Memorization of poetry is most unpopular

Children resent so=called appreciation lessons

Children like action, plot, and humor in a2 poem

Poetry which is liked has sentiment, action and romance

Poets liked best have obvious sound effects, commonplace subject
matter, and obvious humor

The most frequently named poems are largely narrative and lyric,
war-like and moral in theme, and individualistic in point
of view (traditional in subject matter and type)

Patriotic poems decrease in interest in higher grades

Modern poetry is preferred

Modern poems are listed as favorites

Poems read are limited to those read in school

" Boys like poems of the sea and girls, of nature

The only poetry read is that of Zdgar A, Guest

11bid., p. 75.
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The poetry read is mostly that of hiley and Field

Factors determining reactions to poetry are sex, age, mentality,
cultural history, and immediate environment

In general, in Grade 7, poetry read contains satire, more
romance and bloody encounters and fewer hero poems; in
Grade &, the themes are romance, tragedy anc retribution;
and in Grade 9, they are introspective - the reader seeks
the cause of things

A variety of interests is found in esach grade in poetry

Most pupils seem to prefer poems below their grade level

Teachers rate poetry higher than pupils

Poetry is interpreted with greater accuracy than the essay

Reading comprehension differs with types. Poetry is the hardest

Few pupils snowed signs of appreciating the real value of poems

A poem of stronger personal appeal than LYAllegro should be used

Teacliing improves appreciation of poetry

Situation in actual practice:

Yost selections studied are traditional (written before the
twentieth century)

Textbooks in American literature contain tWentieth-century
writings in about half their content. Those in English
Literature nitave less than one-sixth of itheir content
devoted to pressnt-day writing,

Of 91 anthologies recommended by 17 courses of stiudy published
apout 1930-3L, only 10% were published after 1930, and 1922
is an average date

sodern Selections

Modern selections are preferred by pupils

“ew fiction is read in higher grades

¥odern authors, themes or settings are preferred

Modern poetry is preferred by teachers

nheasons for liking modern pcetry are simple, familiar language,
and interesting thought

A course in modern literature was judged by pupils as more
important, interesting, and enjoyable than other courses

Zooks oy contemporaries were in the lowest quartile of those
read

kecent books have no "special attraction®

Classical Selections

iMany of the classics are among the popular books
Classics are seldom reac except when required

If a book is liked, its age Las no effect

Only a few liked the classics




Not one child said he liked to read any book usually read
in the English course
300ks most often listed as difficult were classics
Most classics are easier for girls than for boys
Literary classics are third choice for girls and fourth
for boys
In general, more girls_than boys rate classics as valuable,
especially poetr
Professor I, A, Richards undertook an experiment with his students
at Cambridge to finc cut what part of the poetry they studied was under-
stood by them, or if they understood any at all, He testied people whom
Iie says represent "a high standard of critical discermment® but who
could not make out the plain sense of poetry. Richards calls this "a
most disturbing ana impressive fact.® He says not only could the students
not interpret the symbolism of the poems but that they could not inhibit
their own concepts. Insteac they read into poems meanings of their own,
Stock responses, mnemonic irrelevancies, their individual biases, are
expressions which Professor Hichards uses to describe their answers,
Cne poem would elicit everything from praise teo overwhelming condemnation,
e came to the conclusicn that nineteen or twenty is too early an age for
students to make sympathetic contact with the subject matter of a large
part of our poetry. He feels that their life experience is too limited
for students te read accurately. He says that we must cease to regard

a misinterpretation as a mere unlucky accident but to look for it as the

normal thing, and to judge & successful interpretation as a gamble against

odds .2

1Tpid., pp. 65-56.

2nichards, I, A. Practical Criticism, London: Kegan Paul, Trench,
Trubner and Company, Ltd,, 1929,
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Sussams summarizes the findings in relation to the materials of
textbooks or the poetry to be given to students to read by saying:

Reluctantly, then, on the evidence of the chilcdren themselves

we are driven to the conclusion that much of what a conven-

tionally educated schoolmaster would regard as the typical

expression of English poetic genius is, for tle time being,

beyond the scope of his pupils.l

He further statest (1) reactions are highly individual; attitudes
are affected by age, sex, intellectual capacity, and circumstances of
their environment and upbringing. (2) Sex is one of the most important
and predictable factors: girls like nature lyrics and since they like
poetry more than boys, texts are overloaded with nature lyrics. Boys are
inaifferent or hostile to such verse; they want adveniure, the sea,
stirring deeds, prefer dogs to cats and like jungle animals - and loathe
fairy sleighbells!

Poetry that deals with experiences beyond this narrow range, or
that express adult emotions, leaves the secondary modern school student
bored and restless. Unfortunately for such'pupils most truly great
poetry falls within tids category. Poets do not write for school children;
they write for themselves and the like-~minded. Their finest verse is
born of the experiences of their manhood and womanhood; it is essentially
acult. Thus with very few exceptions the flower of English poetry, the
nature poetry of Wordsworth, the great odes of Keats and Shelley, the

dramatic lyrics of Browning, the romances of Tennyson, and the love

poetry of Swinburne, is outside the range of the secondary modern school,

lsussams, op. ¢it., p. 127,
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The exceptions are all the more precious, Where a teacher finds that
verse which by common consent has stood the test of time and makes an
appeal to his class, that surely is the verse to be got ty heart.

The adult, says Sussams, can deal with archaisms in poetry or even
find it an added attiraction, But the younger generation living in a
world so fundamentally different from past worlds cannot possibly sur-
mount the double hurdle of mature thought and a remote setting, He goes
on to say that we cannot ve tempted to swerve from this decision by the
artless simplicity of the language of some lyrics, "for the simpler the
language the more does it rely on its evocative power, the greater the
depencence of the lyric on its reference to a basic field of human
experience.," He says that the familiar love lyrics canm only appeal to
somebody who has been in love. "Otherwise they seem commonplace and
trivial, no different from the banalities of the danceband crooner,
iio teacher has any right to introduce such poetry to his class until he
hears his pupils spontaneously singing the latest love ditty." The older
girls may feel at home in such an ideabut the modern school boy is em-

varrassed, The result is that he curses poetry because of his embarrass-

ment.1

Mr. Sussams advises letting the child find his own poetry, browsing
in large collections so he will be spared "the sense of immodesty and
humiliation that comes when people insist on talking to him about emotions

the existence of which he suspects but of the nature of which he is

ignorant,

11bid., p. 127.
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My own conviction is that a2 systematic study of the English
heritage should be left until the middle years of adolescence,
Until boys are sixteen or seventeen they have not the reguisite
experience of life tc make contact with great poetry, . . .
Boys and girls will not be fobbed off with the excuse that one
day they will understand., That day, they know, will never
dawn; for if poetry is branded for them as the most tediocus
lessons of their school days, they will escape from it forever
as soon as schooldays are over, Nor does the argument that such
and such a poem has been acclaimed by the greatest critics in
the land carry much cogency with ordinary boys and girls, They
are Jjust not interested in our literary heritage as suchj; they
never will be,l '

No one offers algebra to children struggling with the four
rules or puts plates on map projection into a first atlas; yet
something of this nature is happening in the realm of poetry,

The anthologies are veritable gallimaufries, containing anything
from tongue~twisters and limericks to the songs of Shakespeare
and the lyrics of Blake, , , . Offering children everything
without first obtaining some incication of their preferences may
upset those children who for the time being are allergic to cer-
tain kinds of poetry. The few indisputable facts that we have
disclosed are that poetry has ceased to attract the average
eleven-year old, that the tastes of girls and boys differ, that
boys dislike poetry lessons more than girls and that fairy poems
are anathema to almost all boys at the top of the junior school,

William S, Gray says of the nature of reading materials that the
content of what is read should be inherently interesting and challenging
tc the reader. When promoting competence in reading for specific ends,
the materials should relate to purposes that appeal to pupils as signifie
cant and worth-while, The difficulty of material also merits study.

He also speaks of the difference between knowing words and being able

to make correct implications from ideas involved, Students can read

1bid., p. 128.

2Tbid., p. 89.
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iceas beyond their compreliension, but materials which they cannot at
least partially experience will hardly appeal as worth-wiile and
significant.l

Peterson has the same vieWpoiht as the others quoted:

It is not enough merely to hope that the literature presented
in the classroom will influence the reading hapits of adult
life; rather, it is necessary for the reading of the school
period to make such a strong contribution to the life of thLe
student that the habits developed will remain throughout life,
{The curriculum maker] must consider the reading habits in
which a high school student now engages and also the reading
activities in which he is likely to practice as an adult.?

A, B, Weiser and E. J, Ashoaugh writing on the subject of what
Junior and senjior high school students read say?

Reading should be a leisure interest for children and adults,
Children's reading interests are the basis upon which adult
appreciations in literature are developed, Children do read

for experience; they shoulcd read for desirable experience, As
they are guided to select reading materials that will give

them desired and desirable experiences they will develop appreci-
ation of life and literature, Opportunity for children to choose
reading materials that they like is the starting point for adult
guidance of their experiences in reading and in living through
reading., One of the important guides to the selection of read=-
ing materials which will give children desirable and desired
experiences at any stage of growWwth is found in their own inter-
ests,

Implications For This Study:
In Chapter III are four presentations of data concerning attitudes

toward poetry material provided for students to read, Viewpoints of

lGray, W. S. "Group versus Individual Instruction in Fromoting
Growth in Interpretation,® Classroom Technigues in Improving Reading,
Supplementary £d. Monograph, University of Chicago, IS&?, p. 6.

2

Peterson, op. cit., p. 14,

BWeiser, A. B. and Ashbaugh, E, J, "what Do Junior and Senior High
Schiocl Pupils Kead?" Educational Research Bulletin, III (192i), p. 23.
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fresimen students answering the Attitudes-Inventory are summarized,
attitudes of students seen in personal interview are added, and the
opinions of two groups of experts, one subjectively, and the other
objectively arrived at, are listed,

The following ajyreements are evidentt
1. The material given students is largely traditional.

All four groups are apreed that the material included in texts
for students is largely that which has been taught from 1900 regardless
of the fact that Dewey introcduced and advocated the principles of appeal-
ing to interests around that time., All writers, students, and experien-
tial studies show that the factor of appealing tc interests is very
important; all the summaries show that students have not been interested
in what they studied; and, yet, publishers continue to turn out textbooks

with few changes because that follows most nearly the demands of teachers,

2., Classics are taught to students because they Mought" to know them,
almost without regard to their ability to comprehend.

Adults have traditionally listed and included for study those so=-
called classics which they studied, which custom has said are important,
and which ®society" feels it is the duty of children to know. Such a
poem, universally referred to by all groups, is Milton's "Sonnet On His
Blindness™ which is hopelessly beyond the experience, and therefore the
interest, of nearly all young people, Not only do they hate the poem

because of lack of comprehension, but Milton and all poetry eventually

is included,
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Too much of the poetry included, even where it attempts to cater
tc the interests of young people, is selected by adults without an
objective study of the wishes of students., These adults select poetry
about children, or with simple words, or with seeming artlessness, a
great deal of which is deceivingly rich in symbolism, experience, or

ideas beyond the grasp of the student.

3. Relatively little modern pocetry is included in books for study.

Students profess to like modern poetry; it is necessarily about a
worlc which they understand rather than some remote world long gone by
the language and symbolism is that to which they are likely to be
accustomed; archaisms and liberties taken in the name of poetic license
are largely absent; the rhythm of ﬁhe spoken word of today is usually
found and is therefore more contrivutive to understanding. Still modern
poetry is not provided for students to study.

Students who have read any modern poetry say they like it, but
teachers say that they must become acquainted with the treasures of the
past, regardless. They dwell upon the sacredness of "classics" and make
little attempt to create any measuring rcd or standard for good modern
poetry. Teachers almost blindly accept poetry to which they are accustomed,
which has been taught to them as "good," and which is found in the books,
Either through lack of knowledge on their part, inaccessibility of materi-
al, curriculum requirements, or laziness they have not made access té
modern poetry easy. Only a few names are known, and they stand, in the

mind of the student, for only one or two poems,
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It is acknowledged by all, that classics, in and of themselves,
are not bad, It is not poetry but a pcem which starts the student to
hating it, A classic within his field of interests and experience can
be a valuable study; beyond his interest and experience it is a positive

menace to all his future reading habits.

li, Students require flexibility of plan and extensive reading in worlds
which they themselves choose.

Even if students like Edgar A, Guest and Robert W, Service, they
must not be discouraged by teachers and experts, Teachers must begin
where the students are, in worlds they understand, then lead them gently
and expertly to reject for themselves the less literary and the spurious,
Arbitrary formulae and pronouncements of worth will never convince a
student of value, He must be led to experience all poetry, however good

or bad, and learn to adjudge on the basis of the experience which is real,

5. Poetry materials of every kind must be made easily available,

People who like poetry have been consistently surrounded with
poetry, have grown up accepting it as part of their reading world, and
usually make no great transition from another kind of literature to
poetry because it has always been an accepted part of their world, The
only other students who like poetry, somewhere along the way found some-
body who introduced it to them in rather large quantities, led them to
pursue their own interests, flicked their interests, and more or less
turned them loose on their own. Prescribed reading is largely proscribed;

skillful guidance is a necessity. A great majority of students feel
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that it is not difficult poetry which they mind. Sufficient leads must
be given them, and comprehension made possible, so that with understand-

ing will come enjoyment,

6. For any success in teaching poetry a definite change in material is
indicated,

No person, whether student or professional, presumes to say what
should be included in bocks for study. The uppermost point agreed on
is that there must be many varieties provided. Texts must not discard
the values of the classics, but they cannot be taught without careful
discrimination as to interests, experience, and comprehension, Some
method must be agreed upon to determine the worth of modern poetry so
that the best of it can be ineluded. There must ve objective studies
made, These have been done for children and seemingly, of late years,
resulting finds are largely included in books for children, But high
school teachers stubborrnly resist change. They will not admit that the
same principles apply to them as to the younger children., DNothing has
been done by way of change regardless of the studies already made in
which all agree on the general rules for choice of poetry. Experts make
known the results of research, but teachers teach the same thing they

have always taught regardless of the conclusions,.

7. Growth in literary appreciation and enrichment of experience through
reading do not conflict with stucent's interests in reading.

To teach poetry to students toward the end of enjoyment does not
preclude literary appreciation. But it does preclude arbitrary choice

of material by the teacher, presentation of material without special
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attention to method, and lack of recognition on the part of the teacher
that he is facing a group of people whc do not like pcetry, have a mind-
se2t against it, and do not actually know anything acout it, If the
teacher indulges in wishful-thinking and bases his teaching on where he
thinks his students ought to be, he perpetrates and perpetuates dislike
of poetry.

Chapter IV will deal with the methods of teaching poetry., There will
be presented data on attitudes of the same four groups of Chapter III:
(1) students answering the poetry Attitudes-Inventory, (2) students inter-
viewed personally, (3) bibliographically expressed attitudes of experts,

and (L) findings of experiential studies,
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CHAPTER IV
DATA ON ATTITUDES CONCERNING TEACHING METHODS

Chapter IV deals with data on attitudes toward methods of teaching
poetry, These include both recitation and testing methods.

There is presented first the attitudes of students toward poetry
teaching methods as these are expressed in the poetry Attitudes-Inventory,
second, attitudes of students toward poetry teaching methods as expressed
in personal interviews, and, finally, attitudes of experts as these have

been ascertained from both subjective and objective writing.
Method of Obtaining Information Through Attitudes-Inventory

Two hundred and eighty freshmen in Written and Spoken English in
Michigan State College were used as a sample group from the 2500 enrolled
freshmen, This was done by giving the Inventory to random sections of
students, numbering 25-30, until that number more than represented the
200 adjudged an adequate sampling by previous tests,

Thirty methods of teaching were listed and answers recuested on a
double key basis. The first key was: 1. never used it, 2, seldom used
it, 3. occasionally used it, L. frequently used it, 5, used it almost
conclusively. In this fashion the student indicated methods his teachers
used, and the frequency of use.

Kay B wast 1. Since I have never experienced this method I have no

reaction to it; 2, Feel that had this method been used it would have
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helped in my understanding and liking; 3. This way had nc influence on
my liking or disliking poetry; L. This way contributed to my favorable
attitude toward poetry; 5, This way contributed to my unfavorable atti-
tude toward poetry,
Attitudes Toward Teaching Methcds as Expressed
in the Poetry Attitudes-Inventory
Of the 30 listed ways, 265 out of 280 had never experienced "a listen-
ing room with poetry records available for the individual,®™ The next
_ greatest number, 246, had never experienced a method of teaching in which
the study of poetry was followed by individual demonstrations of under-
standing and appreciation such as writing music for the poem, or illus-
trating it, The twenty-fifth way listed "Individual allowed to choose
his field of study in poetry making it available to the class when he
feels he has something worth-while; teacher consulted only when needed"
had not been experienced by 232 people out of the 280, Almost that many,
230, had not experienced the method of "recording on records or wire
the poetry read by each individual student.® Method 3L "students present
oral programs of poetry they have liked for assembly programs or for
other classes® had never been experienced by 218 people. There were 20k
people who said they had never experienced "formal lectures from notes
on poetry previously assigned in the text from which all poetry selections
were taken,” ®"Poetry taught in Choral Reading group in which interpretive
reading is done by the whole class" has never been experienced by 187,
and "presentation of poetry by phonograph records" has never been experi-

enced by 166. This constitutes approximately twenty per cent of the
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thirty methods listed which shows the trend of experience in relation
Lo methods of teaching poetry.

On the other hand, twenty per cent of the methods most experienced
ére as followst 77 students indicated frequent or almost exclusive use
of "class discussion on previously assigned poetry directed by teacher's
questions"; 141 indicated frequent or almost exsclusive use of "study of
poems by types - ballads, odes, epics, etc."; 108 indicated constant
use of the historical method; 113 indicated the same for "assignment of
poems one day, these poems read aloud by students the following day,
followed by discussion®; "individual student-reading of teacher-assigned
material such as the life of the author, poems of a period, etc." and
"poems studied with major emphasis on grammatical construction, rhyme
scheme, etc."™ had 91 people indicating their frequent or almost exclu-
give use, Eighty-six people said that this was true of the method of
compulsory memorization. Seventy-nine people said they had, frequently
or almost exclusively, the method of "reading aloud by teacher, assign-
ment for further study, and discussion and clarification on following
day or days."

These two studies of least and most used methods, charts of which
are shown on pages 84 and 85, are as clear an indication as it is
possible to get of the sharp cleavage between the use of traditional
and experimental methods., Traditional materials are almost exclusively
taught in traditional fashion regardless of the results. There is
scarcely any teacher who could not have phonograph records or a record-

ing machine, or who could not equip a simple browsing room where
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students could easily find poetry instead of digying it out of dusty
libraries, or who could not teach poetry by Choral Reading methods,
instruction in which is possible at almost any good college and the popu-
larity of which is easily provable, Certainly any teacher could motivate
a class by letting it present an oral program of its favorite poetry to
some group, yet this is evidently seldom done, There is a lack in the
knowledge, ingenulty, or aggressiveness of the tsacher which should be
investigated, Lack of use of many methods points clearly to deficiencies
in teacher training in colleges,

The top number of answers in relation to methods which made students
like poetry ares

1, Class discussions on previously assigned poetry directed by

teacher's questions - 134

2. Assigmment of poems one day, these poems read aloud by students
the following day, followed by discussion - 110
Study of poems by types -~ ballads, odes, epics, etc, - 109
Reading aloud by teacher, assignment for further study, and
discussion and clarification on following day or days - 91
. Poems studied with major emphasis on grammatical construction

and rhyme and meter schemes - 82

6. Individual student-reading of teacher-assigned material such

as the life of an author, poems of a period, etc. - 70
7. Presentation of poetry by phonograph records - 70

v W

The top number of answers in relation to methods which made students
dislike poetry arei

1. Compulsory memorization of poems - 125

2. Assignment of several poems and their authors for report
next day without previous help or clarification by the
teacher ~ 79

3. Poems studied with major emphasis on grammatical construction
- 75

L. Interpretive reading by teacher without comment, discussion,

testing and marking - 72

Poems from the text read aloud by an untrained teacher with

a poor voice - 61
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6. Recording on wire or record of peetry read by each
individual student - 57

Several facts are immediately apparent here, First, since students
have experienced sc few methods, the choice as to like and dislike has
to be made among those few., Their likes would probably be different had
they experienced various mefhods. The authoritarian viewpoint is
clearly represented, The first six choices involve specific assigmments
from a definite source and include teacher help and direction, Students
want to be told what the poem says, how to get the meaning, and what are
the specific facts which they should remember, Even the sixth method,
poetry presented by phonograph records includes the idea that they will
receive help in understanding what they hear,

The direct opposite is true in those methods which cause dislike,
Compulsory memorization, which has a high number of votes as causing
dislike and from which there is a sharp drop to the second answer, in-
volves individual effort without aid from anybody. It clearly puts the
student‘on his own with nobody telling him what to think or how to under-
stand, Two, four, five and six also represent this thought, The third
highest reason for dislike is the same as one reason given fb; liking=--
poems studied with main emphasis on grammar, etc, Since personal
interviews which are reported later clearly indicate that the detail
of such study is highly objectionable, we have two choices of reasoning:
(1) having experienced so few methods, this choice could be made by
both those in whom it causes liking and those in whom it causes dislike,
and (2) since there are different kxinds of people, some do not mind

detailed study and others do, Since so many are accustomed to study
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by detail in the very small contact they have with poetry, some students
accept it as part of study, others rebel,

With few exceptions, students say that poetry is difficult., Since
they are little accustomed to the form in which poetry is written,
their minds say it is difficult almost before starting reading. The
evidence on lack of poetry readers in America shows a majority opinion
to this effect concerning the poetical form of literature, Also, al-
most without exception, those people who like poetry because they under-
stand it, have had good help. They have been fortunate to have teacher
guides, Almost no student says he can learn it by himself, Implicit
in each of these answers is the student attitude toward guidance. He
must have help in poetry reading or perish as a poetry reader.

Since preliminary discussion with students, all bibliographical
reading, and incidental discussion with professors, etc. point up the
fact that memorization is the most hated method in teaching poetry, as
is shown clearly in the answers here, a question was also included in part
one. It read as followst Choose the answer which most accurately
describes your experience in regard to memorization of poetry:

1, My approach to poetry is negative because I was forced to

memorize it and recite it in class without understanding it.

2. I like to memorize certain lines of poetry because they are

easy to remember and give one something to think about
when there is nothing else to do

3. I like to memorize such selections as Laertes advice to his

son because the thought will continue to live with me all

my life
L, I never like to memorize poetry for any reason

5. I like to memorize the poems I enjoy
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To answer 1 there were 29 responses, 32 to answer 2, 27 to answer 3, L8
to L, and 75 to 5,

Certain facts are implicit here: (1) Memorization in itself need
not necessarily be bad, It has good points, Again, comes up the issue
of the right kind of teacher help. With help in memorizing, by various
methods, memorization might occur pleasantly, (2) Students forced to
memorize words the meaning of which they do not understand will never
like memorization, poetry, the poem being memorized, or the teacher. If
the student sees a reason for memorizing, and knows what he is doing,
memorization is a useful method. Otherwise, it is a sure means of making
students hate poetry,

Since poetry was written to be read aloud, and because sound is so
vital a part of any poem, specific questions on oral vs, silent reading
were framed for answer in section 1., Question 20 of section 1 was stateds
Which method of learning poetry do you think makes (or would make if you
have had no experience) a poem most interesting to you? (1) Heard over
the radio had 7 answers, (2) read aloud by a good reader received 139,
(3) read silently to yourself, 3L, (L) read aloud to yourself, 31, and
(5) read aloud in a group called Choral Reading which is for poetry what
a singing choir is for music, received 10 answers, Most of the students
in section 2 indicated no experience with this fifth, Choral Reading,
method, so it is presumed the same holds true for section 1.

Statement 55 is "Good oral reading of poetry by the teacher without
comment, discussion, testing, and marking® would increase the pleasure

and value of it. Agreement and disagreement are rather equally divided,




a few more being against the method, Diagnosis of the reason for the
answer in light of other answers, and in light of personal interviews,
discloses that those who are against this type of presentation are not
against the oral reading but against that part of the statement which
indicated to them that the teacher would not give them any help; they
would simply listen and be called upon to be responsible for meanings
or ideas which they could not get solely through hearing the poem,
They never want to be responsible for meaning without leads,

Statement 67, "poetry which is lyrical is more enjoyable when read
aloud" had a very large majority agreeing with the idea, Statement 71,
"sounds in poetry, like music, are pleasing to the ear and add meaning
as does a crescendo of notes in a symphonic movement,” had an even
larger number of agreements,

Evidently, students like to hear poetry well read, They do not
like it monotonously read by a person with a poor voice; they do not want
it read to them without further clarification; they would probably like
it over the radio if it were well done but they have too little experi-
ence to know., Since only 166 of the 280 indicated no experience with
listening to poetry on records, quite a large number have had some con-
tact with that method, Those with experience are divided on the subject
of the worth of this method, Since the records are not always good and
because it is possible that students simply listened and received no
further clarification, the prejudice against records in some cases can
be easily understood. Poor reading defeats its own purpose; poor se~

lections for reading would also be a prejudicial factor against liking

to hear poetry on records,
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Attitudes About Testing Methods

Thirteen methods of testing were listed and answers requested accord-
ing tc a double key, Key A asks about the frequency of use on this
patternt (1) the usual practice, (2) sometimes used this practice,

(3) never used this practice, Key B was framed to ascertain how the use
of these testing methods affected liking or disliking poetry: (1) this
practice contributed to my favorable attitude toward poetry, (2) this
practice had no influence on my liking or disliking poetry, (3) this
practice contributed to my unfavorable attitude toward poetry, (L) feel
that had this practice been used it would have helped in my understanding
and liking, (5) since I never experienced this practice I have no re-
action to it, |

The five most freaguently used methods of testing are: (1) final
examination covering the term's work, answered by 195; (2) grades largely
based on term!s written work, answered by 83; (3) oral reading of poems
or groups of poems with goals of charity, meaning, enjoyment, etc,,
answered by Tu; (L) examination on detail of content: for instance,
name of hero's horse, color of heroine!s hair, material of footnotes,
ansWered by 51; (5) oral quizzes, answered by L8, A chart giving these
percentages is shown on page 92,

Charts are also given on pages 93 and 9L for the methods causing
like and dislike of poetry. The largest number, 109, like oral reading
of poems or group of poems with goals of clarity, meaning, enjoyment,
etc. Oral quizzes were second best liked, 5L people indicating that this

method caused a favorable attitude, Thirty liked the examination method
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95

chosen by students who write their own questions; 25 indicated liking
for examination of detail, and 25 like 2 final examination on the term'!s
work.,

Dislike for poetry was increased for 100 by use of "no examinations
or quizzes on the basis that poetry is meant only to be enjoyed; for S6
because of final examinations on term's work; for 53 because grades
were largely based on term's written work; for 32 because of oral quizzes;
for 24 because students graded each other; for 23 because of essay tests
scored by students.

The first striking fact in this summary of answers is the evidence
of very few methods of testing in use, The fifth answer, no reaction
because of no experience with the method of testing, varied from 23 to
16L, One hundred and eighty-four had never had a personal interview on
poetry; 165 had never had a course in poetry studied only for enjoyment
with no examinations; 161 had never taken an essay test scored by another
student; 1k8 had never been allowed to choose their own kind of exami-
nation and write their own questions; 13L had never had an open book
examinaticn, and 132 had never been ailowed or requested to grade them-
selves.

While the use of these methods listed in the questionnaire may
not be important, as such, certain trends in poor teaching are very
evident. This list of thirteen covers most of the possible testing
methods; it includes most of the traditional as well as the experimental
methods, The data shows that few teachers are using anything except

traditional methods; fewer still are using even varied traditional methods.
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Teachers with so little imagination and ingenuity can hardly be ex-
pected to turn out students with enough imagination to like poetry,
Teacliers who are bound to realize the apathy toward or dislike of poetry
either find it boring or uninteresting enocugh to adopt a "don't-care®
attitude in their teaching, or are so untrained and inexpert themselves
that they merely seize upon the method used on them, or the one most
used, and let the rest go untried. On the one subject requiring the
most imagination, they seem to use the least in methods.

The answers here also show that students are so well-drilled in
the authoritarian method that they answer, to the number of 100, that
studying poetry for enjoyment without examination, makes them dislike
poetry more, On the surface it sounds impossible that such an answer
could be made., In the light of personal interview comments, the answer
seems to be explained by the fact that the student thinks he will have
to be held responsible for the knowledge in the poetry; he will have to
answer questions some way at some time; he is not willing to be held
responsible unless somebody explains to him or gives him verbatim what
he is supposed to think about the poem., Also, he is so accustomed to
being forced to study in order to answer questions that he doubts his
own ability to force himself to make any adequate preparation unless a
day of reckoning is coming. Most students seem to be unable to compre-
hend the fact that they could get interested enough or understand poetiry
sufficiently to be willing to study it without coercion, It is a tragic

comment that the student seems to believe that value lies only in facts

to0 be handed back verbatim to a teacher,
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Attitudes of Students Personally Interviewed
Concerning Teaching Methods

bEighteen Students Answering the Attitudes Inventory

Of the mine people who like poetry, the following was discovered
in regard to their attitudes toward methods of teaching:

Student number 1 had poetry read to her constantly, first by her
parents, then by two teachers whom she remembers as good readers., One
teacher offended by her looks and dress but was forgiven because of her
reading. This teacher's method was reading aloud followed by a dis-
cussion, This discussion should follow the reading, not ruin it by
being indulged in right in the middle of the idea and the beauty, The
student feels that difficulties should be cleared. Another teacher using
the detailed method ruined poetry for the student by analyzing, memoriza-
tion, too much discussion and too little emphasis on the beauty of the
whole poem.

The second student has only one remembrance of ‘the érades when a
teacher read and acted out the poems requiring students to memorize and
act the same poems for the following week. The students hated this.

The high school teacher read aloud mostly, following with explanations,
and since it sounded "nice when he read it® even the boys enjoyed poetry.
This student also likes toc hear it over the radio.

The third student remembers a pleasurable experience when she en-
gaged in a "project® about "Snowbound® which consisted of a booklet made
by herself, with history of author, pictures, drawings, etc. It was a

creative activity in which the urges engendered by the poem were worthily
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expended, One of the high school teachers who taught her throughout ‘
thie student!s entire high school 1life, had an unpleasant personality
out because she was a good reader and followed the reading by discussion
made poetry good for this student, She had little memorization and
tninks this helped. Listening is difficult for her so she wants explan-
ation added,

The next student remembers nothing in high school except memoriza-
tion which he did not 1like. He learned almost nothing about poetry;
one fine man teacher didn't like it and therefore taught none except
Julius Caesar which was done for regentls examinations. A post-graduate
nigh schiool course in which he had to "diz in" to get meaning challenged
him, Biographies entranced him; he feels human interest studies about
authors should be made, He likes to hear good oral reading and admires
Cunarles Laughton on TV; feels that he himself would never ve a good oral
reader, obut that method followed by discussion is best,

The next student likes poetry with vague reasons since he has had
so little, But he became interested through the biography of a poet
so that method evidently is good with him. The biography was written
in novel form, He likes difficult poems so he has something to get his
teeth into; he likes a survey of poems which gives a wide range and
adequate chioice, In this fashion, comparison can be made and Wyou learn
even by the bad ones." He has no patience with metrics and close
analysis saying you don't start driving the car by taking apart the
carpuretor, He, too, insists that students must have help in classes
contending that the student cannot make a report on the analysis of a

poem he has never learned to read,
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Tiie next man likes poemsfor the rhythm anc is interested in study
of that factor; e is interestec in memorizing only "famous" poems; he
likes the "new"™ in poetry he has not heard and likes for the new to be
read to him although he prefers to read the familiar poetry to himself,

A teacher read to him, likening poeiry to music and causing students to
learn enough metrics to begin writing for themselves, Thus the music
of pcetry got through to this student who still likes it for that,

The next student had two good teachers both of whom assigned a poem,
reac it orally the next day a few lines at a time, and stocpped frequently
to explain, Time was divided between oral reading ;nd explanation which
seems a good method to the student. Biography is impcrtant to him - he
saw a picture about Joyce Kilmer anc became very interested, This student
likes to memorize,

The next student still likes only certain kinds of poetry - humorous
and light verse. He prefers to explore on his own and thinks the best
assignment is student study first, teacher discussion the next day, and
personal help whenever needed., His teachers taught poetry for enjoyment
which this student approves as a goal,

The final student in this group gives all credit to a teacher who
was utterly feminine but firm; she gave them a wide choice for reading,
never imposed her own ideas, and became so close to the students that
they liked pcetry partly through their complete respect for her ability,

Student opinion was important to her but she requirec thorough work on

their part.
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Attitudes of Nine People who Dislike Poetry

The first student cannot understand the compressed meaning of poetry.
She hates compulsory memorization; she hates the teacher who punished her
by locking her in a room because she didn't get her lessony she hates a
teacher who monotonously read "Beowulf"™ hour after hour; she hates the
teacher who made her analyze every word and comma in the poemj she didn't
like it that she had to find a deep thought and wasn't given time. She
likes only Macbeth and Hamlet which are "stories.®

The next student remembers only "The Bells"™ and "The Raven®" neither
of which were enjoyable, and the latter understandable only in parts.

She wants only poetry easy to interpret or feels that the teacher must
help with the meaning. The teachers who read aloud did it in such a
fashion that it sounded unreal, She found no method which was good;
didn't even enjoy recordings probably because lack of facial expression,
etc. took away from the interpretation.

The next man has no understanding or liking of poetry, remembering
only three poems because they were stories. He feels that if the meaning
were first written in prose it would be understood,

The next student remembers only one method: that of reading aloud
by teacher and student-answering of printed gquestions at the end of each
poem, He couldn't make sense of any of it and felt the teacher should
have explained, He was forced to memorize that which didn't make sense
to him, Poetry has no value to him,

The next student can remember only one teacher whom he admired

greatly and whose method he judged to be good although he confesses it
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did not work on him, The teacher read aloud, and he thought it good,

Hle believes the student must later do some silent reading if he learns
it, Memory work he disapproved of at the time but now approves. He
believes written work clarifies the thinking of the student. He believes
in liberal student-choice,

The next student generally does not like to read and poetry least
of all, He has heard some re#ding aloud, The one teacher who made an
impression assigned a poem one day, read it to them in class the next,
"kinda went over it and asked questions.® He toock the memory work as
just a part of an unpleasant job, to be got over with and forgot,

The next stucdent thoroughly dislikes poetry, a lot of which is due
to memorization., He said he could understand the poetry but saw no reason
for veing dompelled to memorize it. One older woman teacher, seemingly
the only one he could remember, forced both poetry and meaning on him;
he was not allowed any choice,

The next young man can remember no method, either good or bad. The
teachers were boring and didn't make poetry "interesting"®. An assignment
would be made and next day the teacher would go over it in some fashion
he cculd not remember, but no amount of study got any meaning for him, .

The final young man had good teachers in a large city high school;
they read parts of poems aloud, asked questions, played phonograph records,

and tried all methods to no avail,

Attitudes of a Class Which Likes Poetry
The students who like poetry have, on the whole, always had poetry

read to them, have had teachers whe read well, and who read often, Some
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of them heard phonograph records as well; all of them like biography

for its human interest effect; most of them like to read aloud them-
selves, enjoying the fact that they read well, Courses emphasizing
analysis and technicalities were boring. They especially liked the
teachers who had a broad background, led them to wide exploration through
guided choice, and not only permitted but encouraged student discussion
and opinion, Memorizing was usually of lines chosen by the student as
being valuable and enjoyable. They like help but not too great analysis
nor too much tearing apart of lines so that little is left to individual
imagination, Often these students make their own anthologies because
certain poems are very important to them and become increasingly so as

they learn to be analytically critical,

Lttitudes of A Class In Interpretive Reading

These are students who, on the whole, compare to the freshmen group
answering the Attitudes-Inventory. They are a little older but have had
little study of poetry in college; their experience in grades and high
schools is about the same,

Student 1 had no poetry until high school where phonograph records
started her interest; otherwise there was a set method with assigrment of
textual material one day and question and answer the next., Student 2
also has no recollection of poetry until high school where the methods
of a good teacher gave him permanent interest in poetry., Many methods
were used including full explanation, starting with light verse and

building on that enjoyment and reading aloud in an interesting and soft
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voice which was appealing, The student has learned to read aloud and
finds it very enjoyable,

Student 3 has learned for himself any poetry he has read, He blames
on poor material and methods the fact that he can remember nothing hé
studied in school, Student 4 always had poetry around; the teacher used
varied methods (he remembers only a high school instructor), acting out
parts of the story, playing phonograph records, making full explanations,
However, there was no choice of poetry which he feels is detrimental,
Student 5 always had poetry and read anything he wanted to which gave
him interest, A junior high school teacher dissected poetry, forgoti
beauty, and knew nothing about teaching. Memorization made him detest the
poems so learned, Student & can remember only "Ancient Mariner® in all
of schooling; feels no poetry is sufficiently explained; has come to like
po=try since entering college because of oral reading of it. Teachers
take too much for granted about understanding and interests of students,

Student 7 has pleasant memories of animated poetry read to her in
grades; enactment of the story; infection of interest from the teacher,
In high school she remembers wide choice; a teacher who was a good reader;
methods of oral reading and Choral Reading. Student 8 remembers being
read to in childhood continuously; in grade school he re=-read for himself,
incited to interest by vivid methods of teaching such as acting out stories,
In high school,English Literature was lost because of disinterest on part
of the teachers; American Literature made a unit with other things so
that the living apparent in it made it enjoyable; there was infection of

enjoyment from teachers, Student 9 remembers his mother reading poetry
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to him; hating memorizing in grade school; disliking teacher talking
"about" poetry in high school; learning to like poetry in speech class
#shere teacher and student read orally. Student 11 memorized a great deal
but does not mind this method, rather liking it when she likes the poem;
likes wide selection she had in high school, remembering vividly a large
number of authors and particular selections she memorized, Student 12
had parents who read to her; remembers only 6th grade when teacher read
to pupils; made a "project" of "Evangeline®; used restricted text in high
school but teacher read and explained well,

Student 13 had no poetry at home; in grades, student and teacher read
together, with explanations; in junior high school, teacher chose poems,
forced memorization, and dic not explain, which was very bad to student;
no poetry in high school; memorized it and hated it in college, Student
1L was surrounded by poetry at home; in grade school had memory work;
Junior high did not stress; in high school teacher read; became interested
in pocetry by reading poems in Saturday Evening Post because that is poetry
he understands. Does not like to read in front of a class. Student 15
had poetry frequentlj read to her at home; had her own set of books; can
remember little in grade school; memorized "The Highwayman™ in Junior high
but didn't mind because it was "fun"; in high school allowed some choice
and did not mind memory work because they learned what they enjoyed.
Student 16 had little poetry either at home or in school until junior high
school where all memorized and recited the same thing, the same way; poenms
copied from board and memorized without help or explanation, In high

school selections were made entirely by teacher who did give help and
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explanations, but analytical method left them far from any understand-
ing and therefore bored accordingly.

Student 17 remembers little poetry until seventh grade where read-
ing aloud with no discussion made her dislike it; stressed meter, rhyme,
etc, while student missed meaning completely, In high school the
approach was better because of an interested teacher who did the best he
could in using a prescribed text and made explanations so that this girl
found knowing a few poems helped her understand others on her own,

Student 1% had a few "childish poems"™, liked Edgar A, Guest which he seems
to have studied in a guidance class; in high school memorized assigned
number of lines, given no choice, no explanation, no means of evaluating
poetry; teacher read and forced her interpretation on student and then
compelled memorization of a certain number of liﬁes. Student 19 has
unpleasant memories of compulsory memorization in grades; assignment of
page number with no explanation; no choice, In high school they read

all the poems in the book on which they were quizzed by the teacher, and
her hatred grew as she was continually asked to explain poetry nobody ever

helped her to understand. She had only one pleasani experience,

of John Brown's Bodyread orally and made vivid as a story,

Implications For This Study:

1. On the whole, students have a memory unfavorable to methods
they have experienced, A change seems to be necessary,

2. Students want a full explanation where needed.

3. Ubiguity of poetry materials is a large factor in the liking
of poetry, Students who have grown up with poetry all around them are
more likely to accept and like it.
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L, Memorization by ordinary methods is the largest single factor
in making students hate poetry.

5. Oral reading, when good, is the preferred method, With the oral
reading the students want explanation when it is needed.

6, Students condemn set methods with prescribed material, They like
variety, change, and a chance to choose their own poetry, and express
their own opinion freely,

7. Teachers must not take too much for granted about the interests
and knowledge of students. They must find out definitely where students
are in their thinking and build on that, rather than doing wishful think-
ing and beginning where they think students should be.

8. Dissection is not helpful. It is boring, and death to love of
poetry.

9. Poetry is properly taught by infection of interest.

Attitudes of Experts Toward Teaching Methods

Methods of teaching poetry have not changed with the times, They
nave changed far less than methods of teaching other subjects, Curricula
and teachers perpetrate and perpetuate a way of teaching born with the
education of the leisure class, the aristocrat, and those people eventual-
ly entering college and the professions. There has as yet been found no
adequate system to provide for pervasive culture in mass education, Folk
culture died and we have not developed a culture appropriate to urban
society,

Democracy may be excellent as a system of government; but col-

lective judgments, workable compromises, and shared responsi-

bilities do not favour the arts, The Industrial Revolution

and the rise of democracy killed the aristocratic culture of the

eighteenth century, and so far our industrial democracy has

failed to produce another culture with standards as high or as

consistent., . . . scholastic concern does not necessarily re-

sult in effective action. There are certain tendencies inherent
in a modern urban civilization which are definitely hostile to
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the creation of appreciation of poetry, and the practice of

the schools has sometimes been quicker to honour the poets

of a past generation than to fulfill the emotional needs of

the children of the present.l

Some teachers have retained a vague sentimentality over the old
ways; this sentimentality is augmented by aesthetic stirrings felt some-
where to the effect that that which has been beautiful will always be
beautiful; some learned poetry in the old way, know no other, and are
either unwilling or incapable of learning better w#ys. factual materials
they might cope with; inspirational education leaves them baffled,

There are teachers who conscientiously believe still in the intel-
lectual discipline imposed by a detailed study of the classics, When
the classics were a unigue educational tool, and the method of pondering
each syllable was used to gain the habit of close study, precision,
clarity, and intensive knowledge, they were rightly valued, Classics
still have a value today but not for the old detailed, analytical, gram-
matical, metrical discipline, and only when rightly chosen for the
emotional needs of the child, Ratings of classics depend a great deal
upon the classroom presentation, A great number of articles on experi-
mental classroom procedures are written but if one believes the evidence
of students, few of the suggested methods are ever utilized.

George S. Counts reports that, according to the methods of litera-
ture instruction in fifteen cities, the traditional analytical methods

are used, This he decides upon the basis of the number of class periods

1Sussaxns, op. cit., p. 14, 16,
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given to one selection, His reaction is:
In their formulation of the purposes of English instruction,
teachers state very explicitly that their great object is to
develop in their pupils an interest in reading, but many of
the Tethods they use are hardly calculated to achieve this
end,
Peterson agrees with Counts, She says of methods:
The student's reactions to a selection, whether pleasant or un-
pleasant, depend largely upon the manner in which the selection
is presented by the teacher. Appreciation comes only through a
pleasurable experience and in literature this is especially

true, for upon this first contact depends the future reading
inclinations of the students.?

Intensive Vs, Extensive Reading'

The old, analytical method of studying favored, of course, the in-
tensive method of reading, Nearly all of the studies for twenty-five
years have proved that extensive reading is as good if not better than
intensive study of material in class, but all the evidence from students
shows that teachers are still concentrating on intensive reading. Nancy
Coryell endeavored to determine which method, extensive or intensive,
was more effective for securing comprehension and apprecietion. She dis-
covered that (1) the extensive group made as high scores in comprehension
of required material, (2) they were as well prepared for the State Regent's
Examination, (3) scores showed equal appreciation, although the extensive
reading group calls for wider appreciation in its objectives, (L) extensive

proup covered six times the amount of material, (5) extensive method is

1Count.s, G. S., The Senior High School Curriculum, Supplementary
Educational Monograph, Chicago, University of Chicago, No, 29, 1926, p. L3.

2

Peterson, op. c¢it., p. 132.
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practical for low (mentally) groups, as it allows for more individual
guidance, (6) on the basis of stenographic reports, there was greater
readiness in expression and more pupil activity in the extensive group,
and (7) in general, it is believed that a deeper and more satisfying
experience comes with the results of extensive reading.l

Peterson says:

The movement of extensive or free reading is regarded by many
educators as the soclution to many problems in the teaching of
literature. In the first place, extensive reading would elimi-
nate the analytical methods which are so detrimental to
literature, The emphasis would be placed on the wide and
varied reading in order to provide rich experience for the
students, Greater responsibility and versatility in individ-
ual guidance are demanded of a teacher under this plan, but the
returnsein realizing the aims of literature are worth the added
effort.

Ralph R, Williams studied two hundred ninth graders in paired
sections by alternating methods with the same teacher. He tested extensive
and intensive reading for (1) comprehension, (2) recall, (3) improvement
of comprehension and word knowledge. He used classroom recitation, anony-
mous pupil comments, and reading records as evidence, findings:

(The extensive group) discovered more material to hold their
interest and had a greater store of ideas, greater iﬂﬁensity
of interest, greater freedom. . . . and the teaching was more
in accord with the objectives of education, [The extensive
method received more favorable comment from students than the
traditional, and many students said they had developed habits
of reading for pleasure.] Extensive reading methods are more
effective in achieving the aims of instruction in literature

than are intensive study methods .3

lGoryall, Nancy, An Evaluation of Extensive and Intensive Teaching
Literature. Teachers College Contribution to Education, No, 25,

Columbia University, 1927.
2Peterson, op. ¢it., p. 132.

34illiams, Ralph R, "Extensive Reading Versus Intensive Study of
Literature,* School Review, Nov. 1929, p. 678.
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Yet there are teachers who believe in intensive reading of litera-

ture. A recent text Reading Poetry, written by Fred B, Millett,

director of The Honors College, Wesleyan University, says in the fore-
wordt

The purpose of this book is to train young people in the intensive
reading of literature. I have spent all my adult life teaching
English, but only within the last decade have I come to the con-
clusion that we, as teachers, can help young students most by
training them in the technique of close reading., Most of them
will learn to read rapidly without our help, although every Eng-
lish course should furnish some guidance in the acquisition of
this important skill, But unless we train students to read in-
tensively, no one will, and their understanding and appreciation
of literature will always be superficial, Emphasis on the in-
tensive reading of literature may help to keep primary the most
appropriate and meaningful approach to literature, the aesthetic,
the study of a work of art as a work of art and not as a footnofe
to biography, social or literary history, philosophy or ethics,

Mark Van Doren, famous poet, professor and critic, teaches by the
intensive method leading to what he considers the geoal of literature
study - critical analysis. His latest book contains ten great poems
judged by his standards, Three of them were written by Homer, Dante and
Chaucer who are the only ones he considers wholly beyond criticism, In
this book he attempts to answer for these teh poems these questions:
What is a given poem about? What happens in it? What exists in it? If
too little of the world is in it, why is that? If all of the world is
there, by what miracle has this been done? Is tragedy or comedy at work,
and what is the difference brtween those two, and what the resemblance?

Are the facts of l1life accounted for in the unigue way that poetry accounts

lnillett, Fred, Reading Poetry, New York, Harper & Brothers, 1950
p. ix.
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for them, and is this poem something therefore that any man should read?
Does its author know more, not less, than most men know?l
The writer of this investigation asked three sections of an oral
reading class to consult Van Dorents book for help in selecting a poem
and getting meaning from it, in order to read the poem adeguately to a
class, transmitting meaning in as rich a fashion as possible, Not one
student would admit he found any help; not one would say he liked any
poem in the group. Replies of the students who made the best grades and
generally comprehended meaning more readily were jotted down for future
reference, One girl said the poems were not about & single thing in
which she was interested; a man said the explanation made him more con-
fused than ever; others said they could not find one interesting enough
to try to read to the class, Literary criticism is evidently beyond a
freshman or sophomore class, or it must begin with poems within their
experience, which they are capable of enjoying. Literary merit is no

guarantee that a poem will have value for a student,

Necessity For Variety of Methods

The Society for the Teachers of English in their book, Teaching
Poetry, says that from the diversity of the nature of poetry springs the
diversity of method necessary., 1In fact, they say poetry cannot be taught;
ithe teacher can only create conditions in which a poem may have its full~-

est significance for the pupils reading it.

lsaturday Review of Literature, January L, 1947, advertisement of
The Noble Voice, Mark van Doren, N. Y., Henry Holt and Company, 1951,

p. 6.
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The poem is the method, and no two poems are treated alike, but
there are ways of approach which have proved particularly stimu-
lating, and which may be used again with profit. The methods

of treating poetry must therefore be as infinite as poetry it-
solf's words, feelings, images, rhythms, and associations all
contribute to what is essentially a unit--a poem, It is some-
times tempting to develop a technique of approach which hardens
by habit into something stereotyped and therefore dead: to
study first the logical meaning or Wstory"™, then the meaning

of difficult words, followed by the apt use of adjectives and
figures of speech with a short talk on rhythm by way of con-
clusion, The danger of such a technique is that it does not
begin with the poem but with itself; and it may easily become as
escape_from poetry rather than an approach to its fuller appreci-
ation,

They recommend the methoc¢ of concentration on the poem itself,
usually choosing a well-known poem from an anthology and using with it
otliers of a like theme less well«known and asking the students to study
them in comparison, This same method is used by Marguerite Wilkinson
who presents to students three poems on the subject of an old lady. One
is good, one mediocre, and one bad poetry according to her Jjudgment. But,
by actual study of the three poems, teaching is more efficient than
through judging the good poem by itself.2

James Harry Smith, author of a text, The Reading Of Poetry, modifies

the comparison idea, using not several poems but several choices of
expression for the images in the poem being studied, The original ex-
pression of the poet is one of three similar choices given with the idea

that the student compares all three ami learns to recognize the best,

lgociety for the Teachers of English, Teaching Poetry, London,
Oxford University Press, 1937, p. 2, 8.

%dilkinson, Marguerite, New Voices, N. Y., The Macmillan Company,
1929, pp. 212-21kL.
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Traditional methods of teaching poetry exclude student-evclved or
approved methods. Experimental teaching welcomes any approach which
seems to involve the student, his interests, and his living. Eunice
Helkamp is of the opinicn that enlisting student criticism of teaching
methods and devices is always an exciting and valuable practice. In an
eighth-grade English class the students were asked to give their frank
evaluation of fourteen longer narrative poems, Their evaluation of
various techniques, the worth of the poems, designation of methods which
had fallen flat, and personal reactions were very helpful, A boy new
to the school who had dreaded this poetry unit commented on the pleasure
he got from it because of "the teachert's discussing the poems with me
and emphasizing the interesting parts instead of giving assigmments,
testing me, and then just forgetting about it."l

L, A, G, Strong asks, when a teacher is faced with a class of LO or
50 blood-thirsty, ten-year old savages, what is the poor poetry teacher
toc do? These are the secrets he reveals as he found them out from his

studentg=-

1. Pick poems on subjects that will interest the pupils,
2. Stress sound and rhytims (Vachel Lindsay will help a great

deal).
3, Don't be afraid of noise (let them say it with all the

ferocity they can manage.)
L. Keep explanation and anmotation to a minimum. (I have heard

more than once a heartfelt cry, "Oh, sir, please, don't ex-

plain it.")
5. Never do violence to a child!s feelings or sense of reticence,

6. Be sparing in expressing opinion,

lﬂelkamp, Eunice, "In Junior and Senior High Schools," Classroom
Techniques in Improvig%EReadigg, Supplementary Educational Monographs,
Chicago, University of Chicago Press, 19L9, p. 222,
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7. Put enjoyment first, second, third and fourth.l

Ezra Pound sayst

1. Stop analyzing the metre and get the feeling of poetry,

2. Sense its relationship to music,

3. Concentrate on imagery until it is sharp to you, as it was

sharp to the Chinese ideographist who invented symbols for
abstract ideas by combining the symbols for several concrete
objects which illustrated the abstraction required.

While students say they want to understand, ana lack of comprehen-
sion seems to be the greatest single barrier tc liking poetry, there
seems to be some poetry which is liked in spite of not being understood,
It is a parallel to the feeling of the student who insists he likes
poetry but he doesn't know why. It is a necessary corollary to the
study of anything as intangible as poetry.

Matteson says of approaches to teaching poetry that his suggestions
are not original but are the result of trial and error and the expenditure
of nervous energy. He has gleaned them from experience, fellow teachers
anc study in his efforts to make poetry meaningful. Since there must be
many approaches because of many kinds of poetry, he discusses six teach-
ing techniques, The first, “didactic", he uses when the poem contains
a moral or great truth, but he warns the teacher against carrying that
to an extreme, Students, he says, do not like these memorable capsules

any better than they like sermons. Adults are likely to feel quite

pleased when they have found a great truth and tuck it away for future

1St.rong, L. A, G, The Teaching of English in Schools, London,
Macmillan and Co,, Ltd. 1949,

2Pound, op. cit.
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reference; youth will often resent it unless rightly presented and the
moral of a pocem is not alone sufficient reason for its teaching.

He discusses his historical approach tc poetry which is, according
Lo research, seemingly the most used., He says it scmetimes helps for
students to see poetry as a changing and devrloping art of any nation
but that if this approach is overemphasized, poetry becomes secondary
to history and students dislike poetry., One way of getting boys to
see that poetry is not a weird form of activity appealimg to grownups
and eccentrics is to read and study some poetry "just for fun,” He again
warns that not all poetry can stand this methcd, He has found paraphrase-
ing fairly successful in senior but not in junior high school, He warns
against 1t as a dangerous technique saying he uses it not more than
iwice a year, The sociological approach tc¢ poems sucl: as "The Man With
The Hoe," "Anne Rutledge," etc. helps pupils increase their knowledge of
recple because they get such exact pictures. He warns again against
cveremphasis even though students are sometimes led to understand current
life provlems better, The final method is the analytical one where
pupils are led to study the ideas set forth by the poets. This includes
-a study of rhyme, metre, imagery, etc., The aim is to let the student
see how the mechanics contribute something to the total impression., How-
ever, pupils quickly tire of this method, They will accuse the teacher
of tearing poetry to pleces and spoiling their pictures.

The important thing is to vary the approach, Dont't try to build

a house with one tool! If you expect to hold the interest of

your pupils and if you hope to instill a love of poetry, you must
chogse your approach according to the characteristics of the poem,
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your own objectives, and the knowledge and ability of the
pupils in your class,l (italics mine)

dsemorizing

Memorizing is easily the most unpopular and fruitless method which
teachers use, It is not that it is bad in itself, nor that there can-
not oe good result from it, The trouble lies in the method of memoriz-
ing, and the selection of lines, Students hate rote memorizing of
lines the; neither like nor understand, and no possible good can result,
If pleasant methods of memorizing are found, and there are several, and
if students memorize what they like or what they find significant, great
zood may ocecur, VBut until teachers are willing to observe these two
inescapable rules, they are ciusing students to hate poetry because of
ccripulsory memorization,

In Teaching Poetry (published by the Society for Teachers of English)

we are told that "repetition", which is the English term for memorizing,
is one of the most potent causes of that dislike of poetry in school
which makes so much good work by teachers of so little effect. By a
quaint turn of phrase, the secondary name for this exercise is "learning
by heart ,® often a most inaccurate description of a process by which,
against their hearts'! desire, pupils cram into themselves a collection
of lines for no reason other than the need to reproduce them on the fol-
lowing day, They say that unless the student has a reason to remember
the lines, they are merely one further addition to the burden of accumu-

lated fact which robs education of its signiflicance,

1Matteson, R. Albert, "Poetry in Junior and Senior High Schools"
Annual Proceedings, University of Chicago Press, 19L9.
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If memory work seems desirable the drudgery may be taken from it.
The teacher can show the student how to avoid line-by-line repetition,
and how to get at the whole, Part of the learning may be done in class
where pupils can enjoy the chorus and the chlnting.l (See Choral Reading)

J. F, Hosic discovered that the analytical treatment of literary
selections persists to a large extent. He found in one experiment that

testing and memorization of facts occupy approximately one-fourth of the

time,

There seems to be a considerable discrepancy between educational
theory with regard to the study and enjoyment of literature and
the methods actually employed by teachers in their classrooms,

Several writers have warned against ineffective methods of learning,
particularly in memorizing,

The special importance of a learning technique is most evident
when we discover how inefficient students are in learning.
Practically all investigators attest to the inefficiency of
student learning, Even college-trained adults are not exceptions,
What may be called a case of "poor memory" may be nothing more
than poor methods of study.3

Kate Gordon attests to the importance of knowling the meaning of
that which is memorized:

We shall never have a complete account of memorizing so long as
we leave out of our experiments the very factor, meaning, which
is most effective in bringing about memorizing. We need to
know more about ﬁhe memorizing of particular instances of mean-
ingful material,

lsociety for Teachers of English, op. cit., p. 15.

2Hosic, J. F, Empirical Studies in School Reading, Teachers College
Contribution, Vol. 11, N, Y, Columbia University, 1921, p. 55.

3Sailer, H, Carl, A Comparative Study of Various Methods of Memo-
rizing Poetry, Ed. D, Dissertation, Schoo% of Education, N, Y. Unlver-

sity, 1936, p. L.

hGordon, Kate, "Some Records of the Memorizing of Sonnets,"
Journal of Experimental Psychology, Vol. XVI, Oct,, 1933, p. 10,
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Gordon quotes from a study by Meumann to the effect that the in-
creased demands of the present age require children to master a much
greater body of knoyledge than was deemed necessary in former generations,
Meumann believes that improvements in methods of learning is one way of
avoiding overburdening the pupil. If he must memorize, the instru;£or
must be acgquainted with all the known facts, foresee his students!
difficulties and lessen them.l

Sussams quotes from two of his students who replied, when they were
asked to give criticism of poetry they had studied and the methods used,
by sayingt

1, Poetry lessons do not appeal to me, and I shudder at the

thought of having to be present when a poetry lesson is to be

taken, I do the latter because I think of verses ana verses
to be learnsed by heart and then recited out aloud in front of

any army of critics, my classmates.

2. As regards the pcetry lessons, in my opinion they are awful,
I dislike especially learning poetry by heart and then saying
it aloud. Even learning a poem I like bores me, I think if
teachers ceased making their pupils learn poetry by heart it
would become more popular among the boys. Instead I suggest
that teachers should give a poetry lesson, and with the aid of
books explain the poem and then answer and ask questions upon
it. I am confident if this method was adopted the school
poetry book would not be such an instrument of torture as it

is now,

Oral Vs, Silent Reading

Marguerite Wilkinson, a poet, expresses whai seems to be the majority

opinion that "all good poetry is written to be read aloud n3

11pid., p. 12.
2Sussams, op. cit., p. 0.
Milkinson, Marguerite, op. cit., p. 11.
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Yvor Winters writing on "The audible reading of poetry," says:

The rhythm of the poem permeates the entire poem as pervasively
as blood permeates the human body; remove it and you have a
corpse, It is for this reason that the audible reading of
poetry is quite as important as the philosophical understanding
of poetry; without audible reading the adequate audibls reading,
you simply do not have poetry.l

Stephen Vincent Benét represents modern poets in this statement:

For poetry is a rhythmic thing. In books, all writing, it con-
sists of words printed on a page, But thess words are meant to
pe heard withh the ear as well as read by the eye. Unless you
can find and listen to the rhythm of the words of a poem, you
are missing half the poem,

[To learn to appreciate poetry] we must train our ear for it,
as we train our ear in music to appreciate counterpart and har-
mony, We can do so best by remembering first of all that
poetry is meant to be lieard as well as read,

Faul Farmer agrees with all the others:

Despite widespread practice to the contrary, writers on the
technique of reading poetry seem to agree completely on one
point; namely, poetry should be read aloud. Indeed, long be=~
fore books were printed, poetry was widely enjoyed; and its
composers as Well as its reading performers were sure to find
welcome in the palace or in the market place. People loved to
hear them and eagerly learned the new songs and stories. What
strong contrast exists today! Silently poring over the book,
the high school or college reader of poetry is frequently found
searching for figures of speech, identifying metres, or frantic-
ally memorizing the thirty or forty lines assigned for tomorrowt!s
recitation, Reading poetry in silence is almost identical

with a musical artist's appearing in concert and passing to

the audience printed copies of the compositions instead of
playing them, The two-fold duty of words in poetiry - that is,
the achisvement of harmony in sense and sound, together

with the numerous contrivances which the poet employs

kﬂinmers, Yvor, "The audible reading of poetry," Hudson Review,
Juoted in Quarterly Journal of Speech, April, 1952, p. 9 (adv,)

QBenét, S. V. The Magic of Poetry and the Poet's Art, Chicago,
Compton's Pictured Encyclopedia, F, E. Comton & Co., 1936, p. 27.
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to achieve this harmony - presupposes the reading of poetry
aloud.

Earl Daniels says:

No one ought to think of feeding a six-months-old baby with
corned beef and cabbage; no one who cares for poetry ought to
confuse beginners with what are the arcana, the mysteries of
the craft, proper only to one who has learned already to read,
and read well The general reader doesn't need to know the
name of a single verse foot, need never scan, in the world!s
accepted sense, a line of verse, in order to enjoy poetry as
it was meant to be enjoyed.

Coffin agrees entirely with these views:

Poetry began and poetry existed for thousands of years before
there was the written word, It was kept alive by lips -
thousands of warm lips passing it on warm to later ones. It
began as a public function, a public exercise of man's nobility.
It was a man's voice and the passion and calm on a man!s face
before it was books, befgre it was moods ard musings or
intellectual gymnastics,

Richard Church expresses it even more stronglyt

It is really a most extraordinary, a most abnormal state of
affairs that the matter I am discussing in this article should
need to be discussed at all, To me, it is just as trite as if
I were to go to a body of orchesiral players to point out to
them the necessity of music being performed rather than merely
read from the printed score, , . , What does the pcet wish for
if not to make & music of consonant and vowel, a patterns of
verbal shapes with length, depth and thickness., . .

Hirman Corson, the great teacher, lecturer and reader who wrote

The Voice and Spiritual Education said:

lfarmer, Paul, "On The Reading of Poetry," English Journal, Vol.
XXXII, No. 3, Ha.rch 19L3, p. 1L9.

2Daniels, Earl, The Art of Reading Postry, N. Y. Farrar & Rinehart,
isil, p. 31.
3coffin, Robert P, Tristram, op. cit. p. 67.

LChnrch Richard, "Spoken Poetry," in Speech of Our Times, Sansom,
Clive, Loncon, Hinrichsen Ed., 19k8, p. 135.
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A poem is not truly a poem until it is voiced by an accomp-
lished reader who has adequately assimilated it - in whom it has
Yo some extent been born again according to his individual
ipiiitufl constitution and experience, It must give life to the
etter.

Helen Ogg's dissertation, 4 Critique of the Oral and Silent Reading

of Poetic Literature sums up attitudes in this way:

. . . We belive it possible to say that for full aesthetic en-
Joyment and appreciation, poems should be read aloud rather
then silently. 8Since our public schools are introducing more
and more of aesthetic education to supplement the assimilation .
of factual material and to broaden the students general outlook
on life, we believe that the oral reading of poetry should ine
creasingly supplant, or at least supplement, the silent reading
which has of late been the main type of reading in our schools,

Ogz further states:

If, in spite of these conclusions, the fact remains that many
excellent appreciators of poetry testify to their preference for
silent reading, the explanation of the fact must be looked for
in their rather extraordinary powers of auditory imagery and in
the accidents of education, It is believed that if the same
emphasis were placed upon oral reading of poetry that is now
placed upon appreciation of music thought that has been called
creative listening, by far the greater mumber of people would
prefer oral to silent reading of poetry, and poetiec agpreciation
would bs much more wide~spread than it is at present,

Choral Reading
Choral Reading is group interpretive reading, It is for words

what a singing choir is for music. This method is as old as the Greek

1Corson, Hiram, The Voice and Spiritual sducation, N. Y. Houghton,
Mifflin & Co,., 1914, p. 111.

2Ogg, Helen Loree, A Critique of The Oral and Silent Reading of
Poetic Literature, Ph, D, Dissertation, University of Southern Egiifornia,

June, 1938, p. 177.
31oid., p. 139.
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chorus, was revived successfully in 1922 by Marjorie Gullan, in England,
where there were many verse-speaking choirs, and spread rapidly in many
countries,

Its use in America has been sporadic seemingly due to the fact
that it is either very successful or very unsuccessful according to the
skill and knowledge of the teacher using it. Teachers in the grades
have used it very widely at times but lately there have been few evi-
dences of its employment as a method of teaching.

The scarce employment of such a method is evidence of lack of
ability, knowledge and skill on the part of the teacher since all arti-
cles, books, etc, written on the subject point to highly successful
attainment of goals of understanding and liking poetry through use of
Choral Reading or Verse-Speaking,

There are many valuest (1) it is a highly democratic form of
teaching since the group must necessarily work together, (2) it is an
effective method of engendering appreciation since the use of mény
voices gives requisite variety, (3) the consultations between teacher
and pupils cause more vivid comprehension of essential meaning, (L) it
relieves the individual of any possible embarrassment since he is part
of a group, and (5) it is a painless and efficient method of memorizing.

Sussams discusses the values of Choral Reading thuss

It is now much more common for recitation to be a creative

experience for the normal child, Sunk in the anonymity of the

semi-chorus or chorus he can let his feelings go, sensing the
disciplined utterance of the group as a whole yet contributing

his individual voice to the total orchestral effect, Further,

this group recitation - so different from the mass-mouthing of

verse which results in little more than an unmusical sing-scng -
is a powerful aid to appreciation,
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A sympathetic recognition of one another's enjoyment by the
individuals making up a group enhances the quality of the ex~
perience for each individual, even though no comment is
offered afterwards and no request for a special effort is made
before hand, Indeed the experience is probably all the more
profound for being accepted without the fuss of teachery
flourishes and fanfares, Song and dance are group activities;
ballad poetry through its use of simple refrains recognizes the
importance of identifying the tale and the teller with the
group, Choral speaking performs a similar function for the
young primitives of today. It is a disciplined expression of
the emotions through group activity; well done it can be
aesthetically as well as emotionally satisfying.l

Mr., Matteson says choral reading is more than a technique:

I find it one of the most effective ways of making poetry live.
The more senses we lend to any experience we have, the more
vivid and rich it becomes, This is true with poetry, When we
lend it eye, ear, and voice, we make it yield a fullness of
reality that is rare and unforgettable., I have had pupils say,
"It gives me a feeling of happiness inside that I have never
had before," Choral speaking gives the retiring child who would
never dare speak alone an opportunity for participation in a
group, and it provides an opportunity for self-expression with-
out self consciousness,

Not all poems lend themselves to the choral reading method, It is
not a solution for all teaching problems, But it 1s one very effective
method, it can be learned by any teacher who has ability to teach poetry,
and it should be employed whenever suitable, The neglect of any suit- |
able method is a reflection on the imagination and ingemuity of the

teacher,

lSussams, op. cit., pp. 109, 139.

2Matteson, op. cit., p. 96,
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SUMMARY

There is decided agreement among all the sources quoted as to the
proper methods of teaching poetry, and the methods which should be
avoided if the goal of poetry appreciation is to be reached.

1. There must be a varie@y of methods, The teacher who does not

provide variety is asking his pupils to drink from stagnant pools when
they should be drinking from swiftly flowing streams,

2, Methods will depend on goals, Modern educational goals include

aid for problems or interests, search for values, ways of checking
comprehension, and checks for wvalidity of conclusions, These enable
students to engage in proper behavior and attitudes, If a teacher does
not believe in these goals his methods are likely to reflect other goals

or lack of any.

3. There must be a change in methods if students are to like poetry.

Overwhelming evidence points to the fact that students generally do not
like poetry; they do not like the methods used, and they associate the
methods with the poetry. Since all the svidence points up the fact that
we have taught poetry the same way at least since 1900, it seems axiomatic
that change is desirable, Change is unavoidable unless we desire to
perpetuate the present general dislike and apathy. It would seem almost
impossible to make things worse; at least experiment is called for,

L. A poor teacher can ruin any method, and a good teacher can en-

hance any method, Methods are not important in themselves alone, The

right kind of teacher personality can make almost any method enjoyable,
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out such a personality must almost necessarily include imagination
calling for creativity in approach to reading poetry.

5. The oral reading method is very important., The usual method in-

cludes oral reading but not always good oral reading. The teacher must
be & good reader or provide examples of good reading through records, or
some such fashion, if the student is ever to appreciate poetry properly,
Poetry was written to be heard and will never be really liked until it
is really heard,

0. Memorization should either be avoided or made pleasant, This

almost universal method of teaching has probably caused more dislike of
poetry than all the other methods put together. This is not true because
mamorization in itself is bad because it is not, It is called a bad
method because students are forced to bolt great lumps of undigested
mental food, regurgitate it, and have a memory of sickness forever attach-
ed to learning poetry., Learning painlessly in groups, expert help from
the teacher, understanding before memorization, all are vital and
necessary aids if memorization is to do anything but harm,

7. Students cannot learn poetry without guidance, Evidence points

to the inevitable conclusion that poetry is difficult; that for most
people it is a foreign language; that there is a mind-set against it from
the beginning. Therefore, there must be better teaching of poetry than
in any other subject if the teaching is to be successful. Students,
almost without exception, claim that the main reason they dislike poetry
is because nobody taught them how to understand it. While some poetry

is enjoyed without complete understanding, most of it must appeal to the

mind of the student. When it has no appeal he cannot like it.
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b. The best method seems to include the following:

(1) Popular study of the author with human interest facts orient-
ing the student to the writer,

(2) Assignment for reading one day followed by oral reading of
some or all of the poem accompanied by helpful discussion, The reading
must be good and the discussion cover only those points likely to be
difficult. Some poems will require more discussion, some less,

(3) Students want help in getting meaning but not so much detailed
help as to make the méthod odious and boring, Nearly all students with
eﬁough imagination to learn poetry want to be left to realize beauty
and meaning for themselves,

(L) Class discussion should be a free expression of the studentis
mind, for good or ill,

(5) The whole thing must be kept alive and moving; static methods
and not the age of the teacher is the bane of a studentt!s life.

(6) Make memory incidental, occurring through mental compulsion
or curiosity on part of the individual and of favorite lines only, or
of lines completely understood before the process of memorization startis,

9. Use of traditional methods without regard to reading readiness
of student is inevitably death to poetry,

10. Intensive reading of some poetry in class; extensive reading
outside from many sources provided for easy access; and study of the

poem itself seems to lead toward the goal of student enjoyment of

poetry.
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CHAPTER V

DATA ON ATTITUDES CONCERNING TEACHERS OF POETRY

In Chapter IV attitudes on the subject of poetry teaching and test-
ing methods were annotated and discussed with the goal in mind of arriving
at principles of teaching which might be important for teachers of a
beginning college class in poetry.

Chapter V deals with attitudes about teachers of poetry, It will
follow the pattern of Chapters III and IV in summarizing the attitudes
of students and experts as expressed in the Attitudes-Inventory,in person-
al interviews, and subjective and objective studies. The final step is
a summary of the conclusions reached on the subject of what a poetry

teacher should and should not be.

Attitudz2s About Poetry Teachers

From Poetry Attitudes Inventorys:

Personality traits and characteristics of poetry teachers as listed
by experts, expressed by students in preliminary tests, and mentioned
in essays on poetry written by students, were compiled and listed in
forty statements., These were designed to cover every important aspect
of a teacher!s personality and equipment for teaching. Students were
asked in the Attitudes-Inventory to state their reactions to these forty
statements by use of a double key, Key A simply indicating whether the

teacher had that trait or characteristic, and Key B showing whether
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possession or lack of the characteristic affected the student's like
or dislike of the poetry and to what extent.

Space was allowed for answer about two teachers but so few indicated
their attitudes toward & second teacher, results were used for the first
teacher only.

Two sets of tables which are shown in charts on pages 129 and 130
show percentages of students affected in their like or dislike of poetry
because a teacher possessed or did not possess certain personality traits
or characteristics.

Those who were affected in their liking for poetry listed the
following as top favorable characteristics in a teacher,.

1. Conveyed to the class meaning and feeling when reading a
poem &loud

2, Had a pleasant voice

3. Showed evidence of wide knowledge of the subject matter

L, Painted word pictures vividly

5. Was patient and sympathetic with student difficulties

6. Held attention of class through a sense of sharing the
meaning and feeling

7. Could portray characters accurately

8. Was usually active in presenting material to class:
seemed alive, moved a great deal, was animated

9. Had a colorful personality

0. Understood poetry in its proper relationship to all school
work

i

Those who were moved to dislike for poetry by characteristics
and personality traits of their teachers, indicated that the following
most contributed to that feeling?

1. Demanded perfection of memorized performance rather than
enjoyment and appreciation

2. Mannerisms detracted from presentation of material

3. Seemed indifferent to class choice of material

L. Read all poems in same mannert monotonous delivery

5. Expected students to mimic teacher's manner of reading poem




PERCANTAGE OF STUDENTS WHOSE LIKING FOR POETRY WAS INCHEASED

BECAUSE OF THESE TEACHER CHARACTERISTICS

129

50 4
L5 d
10
354
50
2‘,:-1
lo-
5
1 2 3 L 5 6 7 8 10
Teacher Characteristics
TABLE VI
Keys 1, Good oral expression of poems and connotation
2. Pleasant voice
3. Knowledge of subject matter
L, Painted vivid word pictures
5. Patient and sympathetic
6. Shared sense and feeling of poem with students
7. Portrayed poems characters vividly
8., Active and animated presentation
9. A colorful personality
10. Awareness of poetry's relation to other school work,
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PERCENTAGE OF STUDENTS WHCSE DISLIKE FOk POETRY WAS INCHEASED
BECAUSE OF THeSE TwACHEER CHARACTERISTICS

25 -

15 4
10 4

54

1 2 3 L 5 £ 7
Teacher Characteristics
TABLE VII

head poems monotonously

Demanding memorization rather than allowing enjoyment
Required students copy teacher'!'s manner

Adhered to textual presentation due to lack of knowledge
of subject matter,

Possessed distracting mannerisms

Authoritarian in selecting reading

Fajiled to understand students' lack of knowledge,

Key:

-~} O\ Erwm

*
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6. Failed to understand that students are not as far advanced

in ability to understand and enjoy poetry as teacher is

7. Lack of confidence caused close adherence to the text

8, Had a quick temper

Almost all teachers read aloud and most of them had pleasant vcices
according to the opinions of their students, Yet the fourth reason for
dislike of poetry 's the monotonous reading of poetry., Therefore, it can
be safely saia that teachers of poetry need to have training in Oral
Interpretation, Facial expression seems to have been a fairly neutral
factor, or it may be that students are unaccustomed to analyzing facial
expression as part of meaning being projected tc an audience. They
objected teo mannerisms which might well have arisen from nervousness or
a feeling of inadequacy and could be eliminated with proper training.

Those factors which they did like, vivid word pictures, vividness
of feeling and meaning, character portrayal and aliveness in presentation
are all cefinite goals in oral interpretation and ought to be required as
part of the training of all teachers of literature who will eventually
find themselves teaching poetry.

There were four times as many women teachers as men, By far the
greatest majority said this fact made no difference., Those factors in
which the students are interested are an interesting personality, vivid
and alive, a sympathetic person understanding their problems as individuals
and their difficulties with the study of poetry, a person who considers
their opinions and choices important, somebody who knows what he is doing

and demands good work from them without being unreasonable in his de-

mands.
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The general trend in their attitudes is that, with few outstandinz
excepticns, they had teachers so colorless, so lacking in any particular
apility and knowledge, so geared to the time-honored selections and
methods, that they do not remember the teacher at all, Time after time
students made the comments that they simply do not remember any teachers
it is "too long ago." One would presume that a freshman could remember
one or two years ago if a teacher were worth remembering, or if he hacd
ability to give poetry any value whatever, It seems that teachers wed
to tradition and without proper evaluation of modern pedagogical methods

are discarced along witii the poetry which they perpetrated.

From Personal Interviews With Eighteen Students Answering Inventory:

The nine people answering question 12 of the inventory saying that
tl.iey like poetry very much disclosec the following about their teacherss

The first student remembers two teachers: one too old and narrow
in thought for young people and too plain of dress, but forgiven for all
of it because she coulcd read poetry well; the second "lovely," well-
dressed, popular, helping with extra curricular activities, old in years
but young in spirit, The second student remembers two teacherst one a
younger woman who recited and acted poetry and made the students do like-
wise, They disliked her, The second was a man who read so well even
the boys liked poetry. The next student had the same English teacher
through three years of a small high school. The woman had such peculiar
mennerisms, such a poor teaching personality that she alienated all the
boys and was eventually asked to leave, This woman student said she did

not however object to the teacher and liked to hear ner read, The next
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stuaent can remember no good teacher and no interest in poetry until

a post-graduate course after high school. In his sophomore year he had
as teacher a "swell guy" and "a regular fellow" who didn't like poetry
and therefore didn*t teach it except the little they had to have for an
examination, The woman who fipally woke him up to poetry in this fifth
year of high school was "a honey™; she "was so wrapped up in poetry her-
self that you couldnt't keep from liking it.

The next student can remember only one teaclier and that was a man
who coached a play, which evidently must have been in poetry form, and
was able to help the boy get at meaning., Otherwise his interest in péetry
has been caused by reading a novel depicting the 1life of one poet, and
hearing one lecture, Teachers had nc influence on him, The next student
can remember only one teacher, a Catholic father who read well and had
the students begin writing poetry. By helping them write it, he taught
the fundamentals of poetry leading to enjoyment., The next student re-
members two teachers: the first, a young, friendly and sympathetic man
Wwhom students liked very much and who helped them with baseball, etc.
However, he knew his poetry, recquired them to be on their toes in class,
and if they were not, cut them down as fairly as he called signals in
football wames, They liked that, He liked the other teacher who was a
woman but gave no details as to her personality.

The next student, a man, remembers three teachers in grade school
all of whom he considered poor. Students felt that poetry was forced
on them; the teachers had no feeling for it and were merely performing

their teaching assigmment. They "just gave a stiff assignment and didn't
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pbother " They were neither sympathetic nor accommodating and he feels
they probably didn't understand the material themselves, In his high
school work he had one teacher entirely opposite. Because of difficulty
he consulted the teacher whom he came to know sc well that he volunteered
to check papers, etc, for the man's good will, All his high school
teachers, he felt, were outstanding, teaching poetry for enjoyment, try-
ing to interest the students and having such pleasing personalities

that the students enjoyecd them in class. The ninth student in this
group learned nothing about poetry in school until his senior year in
high school, A small, feminine woman with an iron will which rarely
showed taught students by her great love of poetry. She led students
through love of her to fina for themselves understanding in poetry,
Writing an assignment, made by this teacher, "I Am A Part of All I Have
Ever Known" affected him greatly both because of his own thinking in
regarc to his life and because he was closesenough to her that he helped
grade the papers, He thus realized the confidence of students in her
sympathy anc¢ understanding., He insisted that they would and did tell
her anything anc everything., He found that made her a "woncerful in-

structor ®

Nine Pecple Who Dislike Poetry

The first student claims she never had a good teacher of poetry,
In the grades a terror, a "battle-axe, and a man-hater™ locked her in a
room one lunch hour for some infringement. She made them memorize,
totally without help and understanding. This was an older woman but the

student said that did not matter: "she was just a woman who had no
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business in school with young children; she starts you off all wrong;
she loved it, knew a lot about it, but didn't have the faintest idea
how to teach young children.,® 1In high school she had a teacher whom

she supposed reaa well but she wouldn't know, having no experience, But
the teacher demanded delving deep intc the thought, covering material so
fast, and giving so little help that the student couldn't find out what
it was all about, The instructors of the second student made the poems
seem unreal to her; they seemed to read something false into the inter-
pretation, She remembers one lecturer who visited the high school read-
ing his own and other poems. She does not know who it was but it was her
only enjoyment of poetry, Her ideal ﬁeacher, she said, could be either
man or woman, young or old, but would be well dressed, very sympathetic
and cooperative., Any person whe "is cranky tears down what the students
say, and does not pay attention to the students,® is a bad teacher. She
wants a teacher who teaches poetry for the enjoyment of the student.

The next student does not remember teachers at all, saying they
mast have been bad because he never learned to read, He does allright
in college because "they threw him in ﬁo sink or swim®™ and he reacted to
the competition and challenge of this method. The next man remembers
four teachers in high school who all seemed alike to him, reading a poem
and asking questions about it, Nothing they did appealed to him, The
next man can remember only one poetry teacher., He liked the fact that
he was a man and was "human, got along well with students, helped with
extra-curricular activities, was smart, knew his material, seemed to know

everything, the one man who seemed brilliant." The teacher read aloud,
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allowed choice, and tried to create a mood of enjoyment but failed on
this one student. Another man remembers only one poetry teacher, a
woman, who read poetry aloud and he liked that because he could understand
it by that method, The teacher "kinda went over it and asked questions"
after she read the poem but this is all he can remember about it, except
the classical "stuff" is hard to understand and he wants none of it.

The next student can remember only one teacher whom he seems to
nave hacd early in high school about whom he says Mshe was about sixty,
and looked ancient, was very bad, and shoulc have retired much earlier "
Nobody liked her because she taught poetry that she liked and tried to
make students like it because she did. The next young man remembers little
of poetry until high school where Mall ithe teachers made it boring." When
unable to define what he meant when he insisted poetry teachers were not
interesting, he finally said that history teachers were "more lively-like "
"they taught like they enjoyed teaching it.," Finally, he said of one
séphomore teacher who was "a lot of fun in class," that it was not that
she made the work easier but more interesting, "she didn't give a lot of
tests," "she didntt force it on you,® "she took into account the fact that
we didn't like it and let us argue." Being able to express his true
opinion seemed very important to him. The last student in this group wenti
to a big city high school, said he had good teachers, and they taught well
but it didn't help, Hle described a good teacher as one ™who can communi-
cate and hold attention,® "he would sclve our problems" (meaning that he

was sympathetic, and he would help students).
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Attitudes Toward Poetry Teachers As Expressed by 4 Class Liking Foetry

The first girl remembers two teachers unfavorably, the first requir-
ing rote memory of Shakespeare without providing any understanding of it,
the second teaching "iambic pentameter® instead of poetry. The second
girl also had poor teachers, one in eighth grade reguiring rote memoriza-
tion, one in junior high who "had a distorted view of 1life and wanted her
poetry hard and bitter." In high school an intelligent but unemotional
woman cancelled the good of her able presentation by being "tall, bony,
sidnny, angular and totally unemotional . The fact that she was a widow
with two small boys to support may have affected her personality. The
third girl remembers a "marvelous" teacher who when she couldént't change
a text, made assignments in the library, She read well and brought to
them by this method any poem she felt they might not find or would be un-
usually interested in. She made the author interesting, let them read
poems they enjoyed even if it were "Casey At The Bat," and played phono=-
graphh recoras. Always the students were allowed to express their opinions,

The fourth girl had a remarkable poetry world evidently. She re-
members nothing definitely about the grades but had four courses in
Literature in high school from the same teacher, who must have been a
rare person, She was intelligent and able and led them through a great
amount of material; she alﬁays made an author interesting and oriented
the class in his world; she was personable and interesting; she was so
sympathetic with student viewpoints that this student says all her former
students always look her up when they go back home. The fifth girl also

went to a large, good high school, but cannot remember any of her teachers
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and learned almost no poetry, She can remember only compulsory memory
work, The next student had her work in a fine private school where she
hnad individual help from well-trained teachers. She particularly liked
to talk about poems in private sessions with her instructors. The only
teacher the next girl can remember taught her in junior high school,.
She was & gawky, unprepcssessing, tall and awkward person who could not
influence any one except to riot but when she started to read poetry
the class never breathed. This student can remember vividly the im-
pression, the great difference in the personality of the woman when she
began to read, She made poetry a living experience for the students so
that they all liked it and forgot any shortcomings she had.

A man student had little poetry until college and can remember no
teachers until then, He learned oral reading of poetry from a teacher
who could read well and that started his interest. The next man can
remember only one teacher before college. He had as teacher when he
was a sophomore a nun whom he remembers as vivacious, witty and quite
young., She was "good fun"; taught the students square dancing; helped
on the school paper, was most sympathetic., She was very able and her
love of poetry so great that they could love poetry, too, through in-
fection from her, In college he became even more interested through the
oral reading method. The next man remembers little poetry in schools;
in the grades memorization made him dislike poetry then; in the ninth grade

memorizing Lady of the Lake which he still hates as a result; in the tenth

grade a teacher who was better because she made poetry "fun" and let the
students express their opiniong. Then he got into a speech class and

while he seems not to remember the teacher, that class proviced the
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method of enjoyment that he still has., The final student of this group
hac a third grade teacher who was "terrific.,® She read to them for half
an hour every afternoon, stories or poetry or anything she thought they
woulc like. She gave him such a wide knowledge of poetry that he has
liked it since., A fifth grade teacher is the author of a famous children's
stery wihich she read to them as she was writing it, She also had a child!s
version of Shakespeare and would take the children to her home where they
put on plays using these stories. He has no memory of poetry in high
school but & minister reading poetry affected him greatly. He believed

in the oral reading method because when you hear a poem well read it

"rives you a sense of rightness.M
Attitudes Toward Teachers As Expressed by a Class in Oral Interpretation

One man had a good teacher who gave him interest in poetry. She
was from the South, had a soft, gentle vcice and a manner which was con-
ducive to learning, She read aloud well; used varying methods, started
with light verse and built up their interest before attempting more
difficult poetry. Another doesn't like poetry because of poof teaching
methods but is not specific. Another teacher interested students with
varied methiods. The next student was very scornful of a teacher in
junior high who had charm but no ability at teaching poetrys: she picked
out and assigned, she dissected it to see what made it tick, she made
them memorize, and did not show a wide knowledge of poetry. Another man
said his teachers were "all right" but he could never be interested until

college. He says teachers take too much for granted as to the understanding,

i
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age, and interests of students who are conseguently indifferent to poetry
which doesn't live for them. A girl remembers a teacher in grade school
who read "vivid" poems to them; they enacted them as plays; the teacher
infected the children with her love of poetry, In high school a man was
a good reader and nct only reac to them but taught them by the Choral
Reading method which made them like poetry., The next student seems to
rememnber methods rather than the teachers who used them, liking acting of
the poems in the grades, and a "unit" experience of poetry tied up with
history, etc, in high school, 7The next student, a man, had a teacher who
"caused him trouble ., He disliked her., She allowed no choice; the
method was memorizing. In high school the teachsr talkec about poetry,
¢id not let them stucy poems., Tlie next girl simply remembers a teacher
who made her like poetry. Another girl remembers a teacher who read well,
The next girl liked poetry in the grades because the teacher and students
read it together with full explanation, Several stucdents remember methods,
not teaci.ers; one girl éaid her instructor was so interested in poetry
that the studenis became interzsted. The next man judged a teacher bad
who forced her interpretation on the student and required memory work,

The same thing is true of the last girl reporting.
Attitudes on Teachers as Expressed by Experts

kating scales for good teachers are numerous. There have been many
used for judgment of the good instructor. Usually they include the same
general ideas, A rating scale for students to judge instructors used

at Michigan State College for some years included fourteen points and
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asxed for general comments from the students. Those fourteen points
aret (1) objectives clarified by instructor, (2) organization of course,
(3) knowledge of subject, (L) range of interests and culture, (5) pre-
sentation of subject matter, (©6) assigmments, (7) ability to arouse
interest, (&) ability to stimulate thinking and independent work, (9) ex-
aminations and grading, (10) willingness to help, (11} recognition of his
own limitations, (12) speech and enunciation, (13) mannerisms, (lL) gener-
al estimate - superior, average or poor. another evaluation sheet stated
only seven points leaving spaces for favoranle and unfavorable comments,
The seven arer (1) wers important objectives met, (2) does instructorts
presentation of subject matter enhance learning, (3) is instructor's
speach effective, (L) how well does the instructor work with students,
(5) does the instructor stimulate independent thinking, (%) do grading
procecures give valid results, (7) how dces instructor rank with others
you have haa?

In order to encourage good teaching, the most outstanding teacher
of Micihigan State College is sz2lected each year and given not only an
accolade but a money award, The school year 1951-352 was the first year
for this practice. An all-college commitiee prepared an evaluation in-
strument which was given to sach faculty person in the college who voted
accoraing to this evaluation for the person in his department most fitting
the described characteristics. Hach department presented its candidate
and then an all-college zroup chose from these, The evaluation sheet
was entitled "Characteristics of a Good Teacher" and was as followst

I. One who has enthusiasm for his course and teaching.




II,

I1I.

Iv.

VI,

VII.

12

A, One who transmits his enthusiasms for his subject to his
students,

B, One who inspires his students by his own enthusiasms for his
course and for teaching to more than a superficial interest
in the subject.

One who has a thorough knowladge of the subject he teaches,

A, One who is well acquainted with the literature of his field.
B. One whose knowledge of the subject goes far beyond the text
and the course outline,

One who is sensitive to the quality of student work and who
maintains a high standard,

A, One whose examinations require analytical thinking instead
of pure memory and whose grades are discriminating but who
is fair in both,

3. One who holds his own work to high standards and who stimulates
students to their own highest standards,

One who has skill in applying instructional techniques.

4L, One whio presents his material fluently and coherently, and is
not unreasonable in his demands,
B. One who makes effective use of classroom time,

One who stimulates his students intellectually.

A, One who arouses the intellectual curiosity of his students,
B. One whose teaching opens vistas and enlarges the student's
perspective,

One who demonstrates in his teaching the relationship between
teaching and research,

A. One who understands the values of research and demonstrates
the relation of research to the continued progress of mankind,
B. One whose teaching is constantly refreshed by the flow of
new ideas drawn from literature in his field.

One who is sincerely interested in his students and their
problems,

A, One who is regularly available for student conferznces,
B. One who is interested in the intellectual achievements of
his students.

VIII. One who is mature in his personal and professional life,
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A, One who has "put away childish things."
B. One who is respected by students and cclleagues alike for
maturity of Jjudgment,
IX, One who demonstrates in his daily teaching the relationship be=-
tween what he is teaching and the democratic society in which
both teacher and student operate,
A, One who is aware of the great values of personal, spiritual
and intellectual liberty of a democratic society.
8. One who strives to integrate his subject insofar as possible
with the principles of a democratic way of life,
A well~known rating scale was constructed by H, H, Remmers and
D. k. Elliott, It is known as the Purdue Rating Scale for Instructors
and is published by Purdue University. It contains twenty-six items,
ten of which refer specifically to the teacher, and the others to a list
of factors which the scale says is often beyond the control of the teacher,
These items ares (1) interest in subject, (2) sympathetic attitude
toward students, (3) fairness in grading, (L) liberal and progressive
attitude, (5) prasentation of subject matter, (6) sense of proportion
and humor, (7) self-reliance and confidence, (8) personal peculiarities,
(9) personal appearance, (10) stimulating intellectual curiosity,
(11) suitability of method or methods by which subject matter of the
course is presented (recitation, lecture, laboratory, etc.), (12) suit-
ability of the size of the class (consider the subject matter and type
of class - lecture, lab., etc.), (13) the degree to which the objectives
of the course were clarified and discussed, (1L) the agreement between
the announced objectives of the course and what was actually taught,

(15) suitability of the reference materials available for the course,

(16) suitability of laboratory facilities available for the course,
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(17) suitability of the assigned textbook, (18) the use made of tests

as aids to learning, (19) amount of freedom allowed students in the
selection of the materials to be studied (considering the subject matter),
(20) how the :ourse is fulfilling your needs (consider your ultimate as
well as your immediate goals), (21) range of ability in class (are there
too many extremely dull or extremely bright students), (22) suitability
of the amount and type of assigned outside work, (23) the weight given

to tests in determining the final grade for the course, (2L) coordination
of the tests with the major objectives of the course, (25) frequency of
tests, (26) the overall rating of the instructor,

In an attempt to determine the characteristics of an effective
teacher, the reactions of 10,000 high school seniors were tabulated,
with the following most often noted:t Helpful with school work (1950),
cheerful, good natured, sense of humor (1429), human, friendly, as one
of you (102L), interested, understanding of students, (937), makes work
interesting, creates desire for work (805).l

A study of attitudes of 224 high school students elicited this list:
clearness of explanation, tolerance of other's opinions, sincerity, im-
partiality, interest in pupils, knowledge of subject, and common sense.2

A radio program on a nation-wide basis, repeated three years in
succession, (1946-48) encouraged students from grades one through twelve

to write letters on "The teacher who has helped me most." Analysis of

l4art, F. W., Teachers and Teaching, N. Y. Macmillan and Co., 1936
p. 131.

2gnglehart, Max D. and Tucker, L. R, "Traits Related to Good and
Poor Teaching," School Review, January, 1936, p, 31.
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more than 1);,000 letters the first year, twice as many the second, and
spot checking the third showed these as highly rated characteristics:
(1) cooperative, democratic attitude, (2) kindliness and consideration
of the individual, (3) patience, (L) wide interests, (5) pleasing
personal appearance and manner, (6) fairness and impartiality (7) sense
of humor (&) good disposition and consistent behavior, (9) interest in
pupil problems, (10) unusual proficiency in teaching a subject.t

Since a poetry teacher will necessarily be judged by his speech
characteristics, two sources are quoted on this factor, Albert B, Becker
made a study of "The Speech Characteristics of Superior and Inferior
iiigh School Teachers as Revealed by Student Reaction.® He found thats

A teacher who is rated high in teaching ability by students will

usually be rated high in general speech proficiency, even though

the teachers may have a few disturbing traits. The characteris=-

tic assets of the superior teacher will more often be found

among the items of "intelligsnce," "language," "explanations

(organization) ,* MAudioility," "Likeableness," and "Poise," than

among the other items. The more mechanical aspects of speech

(use of wvoice and body) seem to be less significant in the

superior teacher than are the creative aspects (thought process,

language and perscnality traits,)?

A controlled experiment at Ball State Teachers College in Indiana,
on the relationship between speech proficiency and effectivensss of
teaching, was made by dividing senior students, who were preparing to

teach, into two groups, One group was given speech training and the

other was not, Both groups were judged on effectiveness of teaching at

kitty, P. "Some Characteristics of Effective Teachers,' Educational
Administration and Supervision, Vol., 36, 1950, p. 110.

2Becker, Albert B., "The Speech Characteristics of Superior and
Inferior High School Teachers as Revealed by Student Reaction," unpub-
lished Doctorts dissertation, Northwestern University, August, 1949.

p. 117,
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the beginning and at the end of their practice teaching period during
which the speech training was given to the one group. The study found:

All methods that were used for analysis of data indicated

definite and often significant relationships between change

in speech proficiency and change in student teaching com-

petency.

There is a closer relationship between speech and student

teaching proficiency than there is between student teaching

anda intelligence, grades in academic majors, grades in edu-

cation courses, and choice of teaching materials,

There is a closer relationship between change in audible

speech characteristics and change in student teaching than

betwWween change in_visible speech characteristics and change in

student teaching.l

Clarence Simon in discussing "Speech Training for the English
Teacher™ says "literature is experiencet the best experience of the
past, held in a pleasing medium. This expericnce should be made to live
for the student, Hence the student should be encouraged to use all
possible scnse channels in his re-experiencing of the content of litera-
ture,

Therefore, says Simon, the English teacher needs sufficient speech
_training to make overt the knowledge and appreciation of literature which
he has as a covert possession, If the teacher has gained an understand-
-ing of literature and an appreciation of it, he must project that under-

standing and appreciation or fail to teach, Hence the need for speech

training. He mentions the necessity for voice training as voices are

1Huckleberry, A, W,, "The Relationship between Change in Speech
Proficiency and Change in Student Teaching Proficiency," Speech Mono-

zraphs, Kovember, 1950, p. 38&,
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naturally likely to be poor, as they become harsh with the strain and
siress of teaching, and as they become didactic because of teacher
habits., To have expressiveness of voice enough to read literature well
there must not only be good voice quality but the teacher needs training
in emotional expressiveness, College and graduate study inhibit
vigorous expression of any kind; teachers tend to be over-intellectual
and therefore to present literature in a dull, cold and decidedly un-
interesting manner, This lack of emotional expression on the part of
the teacher handicaps the student!s appreciation of the true content of
literature as living experience.1

The importance of the teacher in presenting literature can hardly
be over-estimated, Nearly all literature by nature of its emotional
quality and vocabulary is beyond the immature student. The teacher is
the channel between the living of the poem and the life of the student,
Without that channel, never the twain shall meet, Preceding chapters
on material and methods have shown disccuraging facts., Teachers are
the only people who can change the equation; the right kind of teacher
is the only person to solve the problem in the schools; the personal
element in presenting literature is so vital that it deserves discussion
in any study of poetry,.

Between the reader and the poet stands the teacher; for most

people go to school, and it is there that most of them read

poetry for the first time, It is hardly surprising, there-

fore, to find many people who associate their indifference
towards poetry with the dislike they felt towards the poetry

lSimon, Clarence, "Speech Training for the egnglish Teacher, "English
Journal, Vol, XXX No, 2 Part II, Feb,, 19Ll,
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lesson at school; and although this opinion may do injustice
to teachers, they cannot be freed from all responsibility,
inasmuch as to them is entrusted the early introduction of
poetry to the developing personality., It is easy to over-
simplify the teacher's task, and to imagine that all that is
needed is a happy and attractive approach to something which
is essentially joyous and simple and elemental, Poetry is
not simple, not even those messages which live in the imagi~
nation by virtue of their simplicity alone., It is the most
highly charged form of expression of which language is cap-
able, and one of the blessings to an apge of uniformity is that
it eludes definition,l

Allan Abbott agreses with the idea of the vital importance of the
teachert

In real literaturs teaching, the vital thing is often not the

center of the lesson but the periphery; and how far that ma

extend will depend on the radius of the teacherts own mind.

Essie Chamberlain, as far back as 1921, made a study of classics
to discover their popularity out found that so many factors entered into
students! opinions that making conclusions was difficult, Her report
showed that & classic may be liked in one room and disliked in another,
showing that the teacher factor was a mors vital one than the material
itself.3

That teachers are often not the vital link between the poeﬁ and
student that they ought to be is strongly pointed out by students and
experts, R. Albert Matteson writing on “Poetfy in Junior and Senior

High Schools®™ talks about the sins that English teachers commit, sins

lsogiety for Teachers of English, op. cit., p. 1.

2Abbott, Allan ,"What The English Teacher Should Know," English
Journal (College Edition), April 1928, p. 320,

3Chamber1ain, Essie, "Literary Attitudes and keactions of @oys
and Girls," Illinois Association of Teachers of English, Bulletin 13,

January 1, 1921,
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that will kill pupil's love for this finest of all literature, He says
the first sin is indifference. "The teacher committing this sin looks
upon poetry as a medium for giving marks to his students, He gives a
mark for writing a sonnet, for making a collection of favorite poems,
for paraphrasing Wordsworth's tIntimations of Immortality," or for a
parody on Chaucerts "Prologue W

The second sin, says Matteson, is suspicion of emotion, Teachers
stifle pupils! love for poetry because they do not let them experience
deep feeling and powerful expression of it, "I sometimes wonder if it
is because they (the teaclhiers) have had to curb their own (emotions)
for so many years that they oelieve if one of their charges has an
emotion he is three-quarters of the way down the primrose path to the
everlasting bonfire "

Dislike is the thir« sin: certain types, certain authors. "Many
times a teacher dislikes an author's poems becauss the poet has lived an
urroarious 1life., These little dislikes color the teaching, and pupils
are quick to adopt an older person's point cf view." Then there is
effervescence or gushing. "The teacher goes into a sort of ecstatic
trance, utters ridiculous 'oh's! and 'ah's' and exclaims, 'Isn't this
a peautiful thought?! Little Johnnie sitting in the back row mumbles,
'Aintt she stupid'! This teacher may love poetry, but she does not
know how to inspire her pupils to love it. She is likely to assign

poens for her pupils to memorize because she loves 'their beautiful

;Hatteson, R. Albert, op. eit. p. L.




thoughts,' The children learn to hate poetry because they have nct been
led to master the thought content of the assigrment . "l

L. A, G, Strong, a well-known poet and teacher in England, agrees
largely with Matteson ancd makes a similar summary by listing six common
deficiencies in poetry teacherss: first, he says, the teacher dislikes
poetry. He feels that a great deal of the current Britishi hostility to
poetry dates {rom the careers of Byron and Shelley, reinforced by that
or Oscar Wilde, These connected poetry with effiminacy, goings-on,
incapacity for sport. A teacher who feels this hostility may conscien-
ticusly try tc hice it, He is the more dangerous in that he will enforce
poelry as a aiscipline, Second, says Strong, there are the teachers
who are embarrassed by poetry, Nhothing is so contagious as embarrass-
ment, and although the teacher may not te highly respected, the embarrass-
ment comes to be associated, however vaguely, with the sutject which gave
rise to it.

The next deficiency of a poetry teacher, according to Strong, is
tnat Le is suspicious of emoticns. Here again he agrees with Matteson,
This seems, he says, to be a vice of women more than men. also, some
teacliers are indifferent to poetry. "This teacher is every bit as
dangerous, because he has nothing at all to restrain him, . . . He makes
poetry yield dividends. He gives marks for it, e asks his pupils to
paraphrass it, . . . Ask anyone to pafaphrase a poem and you suggest

that a poem is a sort of fancy dress for a statement that can ve made

ecually well in plain prose."

11ci4., p. Su.
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Then there is the teacher who loves poetry uncomprehendingly,
"Like a man who falls in love, not with a real girl, but with his own
picture of one, ., ., , this sort of poetry lover fastens his own emotions
upon a poem and then believes that the poem has created them, . . . He
misreads the poems." Finally there is the teacher who genuinely loves
poetry but cannot communicate his love to others, "I am inclined "
says Strong, "to believe that this is the worst ¢f the lot. He loves
poetry - obviously - but all he can do is to make it sound ridiculous.
'Listen to this, boys,' he says, 'Isn't it beautiful?' and he prcceeds
t¢ quack or mouth or bleat out something which is a travesty of the beauty
which had truly moved him, ., ., ., He is addicted to giving classes poems
t¢ learn by heart. « «» I was put off Milton for years by a fool who

made me learn the scnnet On His Blindness when I was eleven."1

Henry Simon agrees with the others saying that there are many methods
of teachinpgt some teachers have succeeded by reading the lines beautiful-
ly, some by showing the pupils how to read them, some by telling the
-pupils what the pcetry meant to them. He says, however, that there is
one common element, The teacher must know the poetry and genuinely love
it. Students will be likely to accept a genuine love of poetry, not by
expressiocn of maundering sentimentalities but through the evident sin-

cerity of the teacherts affection for poetry.2

lstrong, L. 4. G., op. cit., p. 56.

2Simon, Henry W., Poetry Appreciation, Teachers' Lesson Unity N. Y.
Series, No, L, Bureau of Publications, Columbia University, 1931.




Tnere stands out prominently then the prouvlem of finding the right
viachers for poetry, It appears that there Las generally ceen a sup-
nosition that anybody could teach poetry; no aptitude tests are given
1o Bnglish instructors - any cf them are simply turned loose on the
luckless students. Such aptitude tests might well result in partially
weeding out the inepu, Personality tests might eliminate a few of the
otners wuo range from the cver-smoticnal to the coldly analytical,

Last, out certainly not least, tests with tie goal of ascertaining the
amount of knowledge of the sucject, range of reading, and acquaintance
witi: the literary field (at least in the age level where they teach)

would point up the weéknesses of existing teachers, perhaps even to the
voint of discouraging coards and superinterdsnts from letting Jjust anyoody
teach poztry. Teachers who do not nhave a broad knowledge of poetry suit-
auvle to the age levels they teach, whose literary vocabulary is limited,
who lack intimate acquaintance with the greatest writers of modern

whose oral reading apility is limited sc that they convey mean-

]

vine »

ing poorly, will never effectively reacl: students where they live with

=

e life experience of-poetry.

rizlere W, dartley, on the premise that comprehension of poetry is
the first essential of the reading, appreciation, or criticism of poétry,
and is therefcre necessary to possible teachers of it, devised tests
using paris of poems which had independent meaning and which came from
outside the range of reading of those who Wwere tested, |

She used the tests first on a group including English majors, non-
rajors, and advanced students, The non-majors bad the lowest median,

ti.e majors the bigzest., She next tried the test on a poetry class taught

>
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by Dr. Allan Abbott composed of teachers, English majors, and many non-
majors, Again the English majors made the highest score thus seeming to
indicate that understanding of poetry can be taught, and pointing up the
fact that teachers do not know all the factual material which they
shoulo know .1

Dora V., Smith administered tests to seventy-eight junior high school
teachers in a summer session of the University of Minnesota. These
teachers were asked in the first test tc place welle-known people in
literature used for junior high school people, The results caused her
tc reach the conclusion that teachers themselves are not familiar with
the material they teach., Of twenty-one characters, Penrod was the only
name known to all, The list included John Silver, Sir Launcelot, and
the like, The teachers also made low scores on information about animal
stories, Familiar names in stories were not known to them, When parallel
tests about modern material were given, they evidenced ignorance and
lack of experience in both English and American literature, They didn't

even know the names of writers in the juvenile fields. Smith concluded

that courses in such literature should be given to teachers in schools

of Education.2

Laura Kennon found that most of the academic requirements for litera-

ture teachers required a knowledge on their part of types of literature,

1Hartley, Helene Willey, Tests of the Interpretative Heading of
Poetry for Teachers of English, Teachers College Contribution to Education,

No, L33, Columbia University, 1930,

2Smith, Dora V,, "Extensive Reading in Junior High Schools,"”
kEnglish Journal, June, 1930.
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thus necessitating the possession of a technical vocabulary, This
vocabulary she proposed to test by checking their knowledge of words
drawn from famous passages, technical terms, words associated with
historical periods, history, etc., She found: (1) there was little cor-
relation between test scores and ages of teachers or degrees helds

(2) there was a slight correspondence between scores and kind of position
anc¢ experience, and (3) there was close correlation between general
intelligence and English grades and department examinations, It seems
logical that the amount of the teacher's knowledge would affect his
ability to teach literature in such a way as to make it effective.l

Peterson found that in spite of the trend toward extensive reading

in junior high schools, that teachers are not familiar with the content

of juvenile and adolescent lit.erat.ure.2

Aerol Arnold discusses methods of teaching saying that advanced

students should be capable of technical analysis of high order, But,

says he,

In the hands of a poor teacher who is not able to see the re-
lationship between the ideas and emotions and the form they
take there is always the possibility that technical analysis
can be pretty deadly, But there is no protection against poor
teachers except not to have them, Those who believe that the
experience approach to literature is a "safe method"™ should
have learned by now that in the hands of a poor teacher it
descends into merely passing on emotional confusion,3

lKennon, Laura H, V. Tests of Literary Vocabulary for Teachers
of Englisn, Teachers College Contribution to Education, No. 223,
Columbia University, 1926,

2peterson, op. cit., p. 173.

3Arnold, Aerol, "Reading for What?" College English, January
1942, p. 388,




Implications for this Study:

There is definite concensus on the subject of teachers of poetry.
Students and experts agree on personality and ability characteristics.
The outstanding tenets in this agreement are:

1. Poetry is taught by infection, and not by rules, The teacher

must have a true love of poetry and an ability to make that love apparent,
right, and non-obvious. It cannot be expressed by gushing, sentimentality,

or insincerity.

2. The poetry teacher must not only possess the assets of a good

teacuer, but must have something over and above these, He or she must

have a colorful, vivid personality which sparkles and attracts. Even
factual subjects need good personalities to engender interest, but an
imaginative subject like poetry absolutely requires an imaginative person,

3. This personality must be warmly sympathetic and considerate at

all times of stucent opinions and prcblems, One of the most strongly

expressed reasons for dislike of poetry was the fact that the teacher
imposed his own meaning, failing to listen to the arguments, reasons or
opinions of students. Had they been able to express their sincere dislike,
some explanation might have been given to take it away, or if they were
made to understand that liking poetry does not mean liking every poem,

the results could have been vastly different.

;. Students want to know their teachers better., This is especially

true of the teacher of an emotional subject like poetry. If students

read about emotions, are required to understand words expressing emotion,

and to some extent must express their lives and hearts out loud for the




puolic to hear, they want to kncw that a most understanding person is
listening, Over and over students usecd in this study expressed the
fact that they liked teachers who participated in out-side activities,
who allowed them to gel close enough for confidences, who respected
confidences, anc understood problems,

5. All pcetry teachers need ability in interpretive reading. Since

poetry is written to be read aloud, that reading must be good if the
poem is to be truly appreciated, Dull, monotonous reading is one of
the great enemies of love of poetry.

5. It 1s not impertant that a teacher be a man or woman, nor that

1.2 be young, In some specific instances, students are affected by the

age or sex of a teacher; on the whole, they are mostly affected by the
personality of the teacher; age is a matter of spirit; ability is the
keynote, not sex,

7. There are some important don'ts for teachers:

a, Do not force teacher opinion on student.

b. Do not stick to prescribed text and fail to allow choice
of reacing matter, '

¢, Do not pamper students; explain, help, sympathize and
understand, but regquire good work, They respect a teacher
for it.

d. Do not take knowledge on the part of the student for
granted, Learn first, last, and all the time that the
ordinary student knows nothing of poetry and begin where
he is,

e. Do not teach poeiry as an assignment; do not punieh by
using poetry; do not penalize for not liking or not
learning poetry.

f. Do not be over-intellectual and pedantic; be properly
emotional.
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CHAPTER VI

CONCLUSIONS, hiCOMMENODATIONS, AND SUGGESTIONS
FOR FURTHER STUDY

The purpose of this study is to discover the attitudes of college
freshmen toward pcetryt the effect that the teaching of poetry has
had on them, the place wherc they now are in their knowledge of poetry,
the reasons for their neglect of poetry, and thcse factors which have
lec to pleasurable experiences with poems,

It hhas been stated that the discovery of these things should be of
great value to the teacher of a beginning ccllege class in poetry. Such
knowledge gives him the over-all picture of his studénts so necessary
to efficient teaching and leadership, The data discovered here, and
the implications, should also be valuable to every teacher of poetry,
giving grade and high school teacliers a clear map of trends and some
indication of directions in which to go and not to go.

The metliod of discovering favorable and unfavorable factors in
poetry learning has been that of ascertaining from students their atti-
tudes which are the result of experience in reading and studying poetry,
These attitudes were ascertained in two ways: (1) administering a
Poetry Attitudes-Inventory to two representative groups of 250C freshmen
in the Written and Spoken English Department of Michigan State College,
and (2) personally interviewing three groups of studentst eighteen

selected as a cross-check from those answering the Inventory, eleven in
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an elective class in Oral Interpretation of Poetry, nineteen ir a
peginning class of Oral Interpretation.

Since it was considered wise not to depend for accuracy on attitudes
of students only, bibliographical evidence of the opinions of experts
was reviewed and compared with the attitudes of the students. The
opinions of poets, educators, philosophers, and others have been pre-
sented as parallel evidence to the data acquired from students.

Three aspects of poetry learning have been examined: (1) textual
~ material or the poetry which the student studiec or read, (2) techniques
or the methods of teaching, and (3) the teachers of poetry. Data on
attituces of students toward these three aspects Were annotated and
anal,zed in three chapters, each of which was summarized by a detailed
statement of implications relevant to this investigation,

Therefore, the conclusions which follow will deal with broad aspects
of the study, and will cover what might be called the philosophy under-
lying teaching poetry for pleasurable learning, as that philosophy seems

tc be suggested by the facts ascertained,

Conclusions

I. Textual Materials:

Data from both the Inventory and interviews show that a great majority
of students neither like nor dislike poetry. They have such paucity of
knowledge of poetry as to indicate almost no study or reading of it. Stu-
Zents remember little from the early grades; the largest amount from junior
hizh; and perhaps some few poems from a literature course in high school.

Shakespeare is the exception, most students remembering at least one play,
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1he outstanding fact apparent here is that nobody can like what
vney have not known; students do not so much like or dislike poetry as
ignore it, They repeat again and again that poetry is simply not a
part of their lives; seemingly nobody makes it so in spite of the theory
tnat it shoula be, Poetry, is neither seen, heard, spoken of, read,
nor written acout in sufficient amounts for any appreciable number of
the students to learn much about it,

Published opinions of experts reveal tieir éeeling that poetry
oughit to be a possessiocn of cultured people, It seems to be the feeling
o students that they ought to know it., Answers to statements in the
Inventory and perscnal interviews reveal a sort of wistful recognition
that poetry should be a part of their cultural equipment but they cannot
guite see their way clear to acquiring it without too much trouble and
distaste,

Evidence points to the fact that the kind of material used in texts
is largely to blame for lack of interest in poetry reading, Text books
ars much the same that they were thirty and forty years ago, Classics
decided upon by adults as being those which children must learn are
forced upon students almost regardless of results., Study of placement
in the grades has changed text books for children, Little study has
been done for the high school level and that which has been done is shown
oy data in the investigation to have veen largely rejected and resisted,

Classics for use in texts must be graded to the interests and

maturity of the reacers, Those teachers who blindly go on teaching the
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old classic selections are heavily obligated to help their studenis see
the values they insist are there but which it is impossible for the
student to recognize,

By some means, standards for Jjudging modern poetry must oce set up
so that more and more poems from contemporary writers may be included in
cooks for student reading, Students will first find value in those works
of art expressing their own lives, and second discover the classics and
their place in our tradition,

Few modern poets are represented in poetry texts and they are
usually reprasented by one to three poems each, Carl Sandburg is the
only modern poet remembered I1f evidence can be trusted, Popular, senti-
mental poetry is remembered by students, but not included in texts as
it is judged unworthy of study. tudents grow up scarcely knowing that
the poetry which they like and school poetry are the same thing.

Data make one fact very evident: since the same poetry has been
taught from time immemorial and since students either dislike it or

ignore it, nothing is to be lost by experimentval chanrge.

I1. Poetry Teaching Methodst

Scientific metiwds of teaching comparable to those usec for other
subj2cts have not been discovered and used, Prevailing exoteric and
zeneral "other world" approaches to reading and teaching poems have
seveloped stultified, traditional ideas, anc blocked knowledge generally.,
Foetry as a cultural activity, as an expression of personal anc social

experience, and as a creative activity has no comparabls place with
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other literature today, It is the stepchild, par excellence, of the
whole field of literature, and Cinuerella must either achieve a beautiful
glass slipper that fits beyond question, or, if the pattern of the past
continues, remain forever in the ashes of disdain,

It has been assumed in this study that poetry must be taught on the
pleasure principle, It can logically be believed that students will
read poetry for the same reason that they do everything else - because
of the satisfactions or values they obtain from it. Data on teaching
methods have shown that such a pleasure principle has been little used;
that students find little or no value in poetry and therefore they do
not read it. They have testified that teachers are not acquainted with
goals based on the life intérests of students; that because poetry is
particularly rich in overtones and implied meanings they miss the mean~
ings unless they get the right kind of help; that the help they need is

missine, or that it is given according to a pattern of the teacherts

=3
choosing, not according to a patiern designed to give the student satis-
faction,

_ It has been discovered in this investigation that methods are
traditional, that they largely are the methods by which the teachers
were taught., Too, there is very little variety even in the traditional
methods. Most of the students had experienced few, if any, of the
experimental methods. Even when no equipment and no extrg training
were required, few teachers had tried anything new,

Most of the students had experienced the method of hearing'poems

read by their teachers. 'A large majority liked this method; a few did
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not. From other evidence, it was assumed that these few had heard poor
reading and were therefore not favorable, A few had heard phonograph
records and liked the method: the few who did not also were presumed
to have heard bad recordings or poor selections. On the whole, hearing
poetry well read was considered the best method.

Compulsory memorization of material beyond their comprehension was
rated by students as the worst method of teaching. Memorization, in
itsel?, is not bad; some students like to memorize favorite lines or
poems they like, However, they almost universally disparage rote memory.

It was discovered that a variety of methods is needed for teaching
poetry; that the teacher must use one method for one kind of poem,
another method for another kind, It was also discovered that a poor
teacher can ruin any method, and that a truly good teacher can succeed
by almost any method.

One of the most important facts ascertained from the data was that
learning poetry can be brought about only with the cooperation of the
learner; that the characteristics of the lzarner cannot be safely for-
gotten, Comments showed that high schooi and college students are
impatient of monotony; they want an ever-shifting variety and excitement;
tiey like opportunities for mental effort (many said they liked difficult
poems - found them & challenge); they like subject matter approached

through emotions and imagination rather than logic; they like intriguing

assignments,
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I1I. Teachers of Poetrys

If the evidence can ve velieved, teachsrs of poetry are, on the
whole, very conservative people, They tend strongly to remain static
in their choice of materials, and in their use of techniques. At least
-part of the evidence points to the supposition that they are proobably
not well grounded in the material they teach, that they seem to be
using the methods by which they were taught, and that they fail to be
interested in experimenting with new methods.

All evidence points to the fact that they have a heartoreaking
task and it might well be that judgment of them by students is harsh
in light of the overwshelming odds against the successful teaching of
poetry to any large numvers of people. It seems saie to say in light
of present evidence that mass education and poetry scholarship will -
probably meet later than kast ang West,

Students have said that neither age nor sex have any real importance
in insuring a good poetry teacher, They want a young spirit, a coopera-
tive person, an understanding human being, a sparklihg and vital
parsonality, a well-dressed individual, and one who knows his subject
and demands their best of the students. Any teacher can probably teach
poetry best by infection; he must love it and impart love &s well as

knowladge.,
Recommendations

1. The first remedy for the almost universal neglect of poetry is

wide acguaintance with it., Probably even Ted Malone's selections and
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Saturday Evening Post poems (and their like) should be encouraged,

vecause if pleasure is derived from reading such verse, and people
accustom themselves to associating pleasure with a rhymed form, they
will pbegin to accept the concept "poetry"™ as a pleasurable one.

Popular poetry like "Casey at the Bat" and "Trees" will have to
be explained away or grown away from instead of being forbiddén. if a
young person is thrilled or entertained by a second or tenth rate poem
there is no profit in telling him he is a moron, or lacking in culture,
Let him enjoy it, play with it, and hope that he moves through it by a
process of growth just as he has done with his wornout clothes, When a
teacher expresses horror at his choice, he will associate the teacher
and all poetry in the resulting disillusion., Certainly all good
teachers would like to teach good poetry, but the spark of life in love
for poetry is so small that fanning it with almost any kind of poetry
is vetter than letting it die completely.

Popularizing poetry means starting where studénts are, Every good
teacher covets promotion of scholarship in students, However, there is
no use to indulge in wishful thinking. Evidence proves that few of the
best educated can get even meaning from poetry; literary criticism must
be properly confined to the upper reaches of college and graduate study,
But, if teachers will be content to begin where they éan; if they will
discard all prejudices about methods to bs used, and experiment for
pleasurable ones; if they will pioneer and persevere in providing wide
source material so that personal choice is pleasantly possible; if they
will encourage all efforts, and lead gently toward better choices, there

is a definite possibility of interesting larger numbers of students .
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2. To make pecple want to read poetry, materials for convenient
reading must be everywhere, All the data points to the fact that
students who like poetry usually have it in their home and read it
along with everything else. Failing material in their homes, the ones
wi:o like poetiry have often had a teacher who proviaed the poetry in
some variety, and motivated them to extensive reading, Poetry is such
an intensely personal literature that wide acguaintancs is necessary
for indivicual satisfaction.

Studant reactions prove that all kinds of resources must be pro-
vided: Dbrowsing rooms with poetry books on every wall, poetry records
to pe played, material about poets placad handily instead of being
suried in inaccessible stacks, record programs played not only to
classes but in every place where music record programs may oe heard,
poetry records included for distribution in every place where records
are available. All these ancd mors must te used, Charles Laughton is
pioneering in reading poetry on TV, Hearing him and encouraging other
readers should be a part of the teachert!s work, Poetry appreciation
must be begun as music appreciation was tWwenty-five or more years ago.
At every opportunity, poetry must be heard, must be taken for granted
as good to know, must be presented by artists who make it good, and
therefore enjoyable.

Little children must have records of poems suitable to them as
they now have stories and music. Poetry for all ages must be handy
for the people of each age; it must be well read to them by their

teachers; arranged for in programs by studenis and expertis; presented




166

on every possible occasion, Choices must stem from students who will
either be gulded through to good choices by skillful teachers, or left
where they are by poor ones,

3. Whatever method of teaching is used must be cooperative and
experiential, Class and instructor must work together to discover the
kind of literature to be shared, Within reasonable limits, students
should be allowed to plan their oWn courses, decide their own methods
of study, look for values they consider good, Since they are at an
age which wants to know ®why", they should be allowed to ask questions
and express themselves freely, Together the students and teacher must
explore inchoate life given form and meaning by the form and music of
the poem, Reading must be intensive encugh in class for clear under-
standing; extensive enough outside of class to create a lively and
persisting désire to continue to read. Those aspects of a poem which
are susceptible cf discussion and analysis should have proper explana-
ticn and evaluation on the basis that pleasure increases with under-
standing. Pleasure will also increase with the recognition of the goal
of finding meaning geared to the student'!s interests and needs,

L. Since students like to hear poetry well read, it is necessary
for the good teacher to get training in Interpretive Reading. With
suchi training the teacher can not only read better, but can help her
students to read aloud intelligently and well., The aims of interpretive
reading teaching are those which develop in the learner the qualities

which students say they like in a poetry teacher: vitality, good voice,
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freedom of expression, freedom from mannerisms, ability to transmit
emotion and meaning, clarity of understanding, and personal knowledge
anc appreciation,

The method of teaching poetfy by teaching students to read well
is recommended because it is a method calculated to help the student

experience literature. It is a good method also because poetry was

written to be read aloud, With such a method, there can be less atten-
tion to academic knowledge as such, less‘emphasis on historical back-
grounds of writing, and less stress on metrics and forms. Data show
these methods as among those which usually lead to dislike of poetry,
Good oral reading can provide the things which students like in poetry,
It gives the student a chance to demonstrate before his fellows, This
is a part of the experiential learning previously discussed.

Oral reading is important because it emphasizes sound which is an
integral part of the beauty of poetry. Without sound, meaning diminishesj;
with sound, nuances of color, flavor of words, depths of meaning are

more likely to be experisnced,

Suggestions For Further Study

Admittedly, attitudes in themselves are subjective., This investi-
gation has discovered attitudes, but several important factors have
contributed to making it a scientific study: (1) a concensus broad
enough to prove factual indications, (2) the use of personal interviews
with a sufficiently large number of people to insure accuracy of

Inventory material, and (3) an almost complete agreement in the pattern
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of attitudes secured from the data in the written Inventory, the
personal interviews, and bibliographical evidence.

It was necessary to make such a study of attitudes as the first
step in the study of poetry methods, materials, and teachers, These
a¢ata must pe known before other studies can profitably ve made. However,
this is only the basic study and many other studies must follow if there
is to be a scientific body of knowledge on which to base poetry teaching.

Throughout this investigation questions have arisen over and over.
Can we continue to accept the literary Jjudgment (aestnetic criticism)
of the so-called authorities - that is, the people who compile anthologies?
If we accept the principle of literary criticism, do we necessarily con-
cluce that those who set themselves up as critics are infallible in
their choice of good postry for young people to study? Is it better to
make students like poetry without strict adherence to "aobsolute®
aesthetic judgments? Since critiecs are not infallible, and adults do not
azgree, cannot we first start with student's choices? Having started
with student!s choices, must we submit them to literary critics for
Jjudgment?

What type of standard, what measuring instrument, must we give to
students on which to base their ratings of poems? If they consistently
vote high for a poem does that necessarily give "value"™ to the selection?
Lre we trying to develop powers of literary criticism in readers? If so,
do we start where they are, with a goal of leading up to a higher
standard, or do we start where time and/or critics have put us?

Should poems studied in school be "classics" or is there a measur-

ing rod, a standard of values by which contemporary poetry can be judged
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and utilized while it is "l1life" for the student? Do we have to wait
until poets are dead and safely ensconed in a critics heaven of praise,
or is there some way we can judge contemporary poetry as worthy of
oeing studied by the students cf the era in which it is written? Since
evidence points up rather conclusively the fact that literary criticism
is not possible to any great number of students before advanced study
in ccllege, what methods can be devised, what study-guides can be
created to help teach recognition of the difference between good poetry
and bad?

If we admit that the material in the usual texts is a poor choice,
liow can we determine scientifically the poetry to be put in a good text?
Evidence has proved thaat adults largely make up present texts, and
even when students are asked to choose, they choose between or among
what was originally chosen by adulis. What kind of stucdy can be made
to determine student choice? Who compiles the original list, and from
what sources? Who is capable of determining what percentage of old
and new material is suitable? If it is not to be just another choice
from among previous choices, where does the investigator start? If stu-
dents are allowec to pick the poems they study, will they not, in their
lack of wide acgquaintance with poetry, narrow the selection rather than
widen it?

If we accept the principle of pleasurable learning of poetry, how
far can we carry that and still make study profitable? Can study be
enjoyable and still contain little or no value? Can the stucent get

enjoyment for himsslf, and does he need the teacher for deeper values?
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Students have shown in the data of this investipgation that they like a
chiallenging problem, that they like a teacner who really knows his
material and who requires good work on the part of the student, What
method or methods can embody the principles of pleasure and discipline
at the same time?

Data in this investigaticn has shown that few teachers are prepared
tc do experimental teaching of poetry. They either do not or cannot use
methods different to the traditional cnes, and they do not even vary

liose much, What stucy-guices could ke constructed tc help such teachers
teach experimentally? VWhat audic-visual aids might be "packaged“ for

tne untrained teacher with little equipment, to give him the benefit of
up-tc-date techniques? %Would the preparation of such guices and furnish-
irg of material make for a stereotyped method lacking in imagination, or
could it somehow be adapted to the needs of the untrained teacher in a

tanginble, usable form, and still ve flexible?
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APPENDIX A

The following is a tabulation of total answers to Sections I and II
of the Poetry Attitudes-Inventory. This table makes possible a quick
reference to each indivicual gquestion by number and is included because
Appendix B does not tabulate answers in numerical order but shows answers
to several questions grouped in relation to the same idea,

TABULATION OF TOTAL ANSWERS TO
POETRY ATTITUDES~INVENTCRY

Section I
guestion Answer " Answer Answer Answer Answver
Number 1 2 3 L 5

1 20L 6 3

2 1¢& 100 sk L3
3 151 62

L 16 25 59 59 65

5 1 105 96 11

6 71 31 i 9 103

7 23 136 53

& 100 98 17

9 L3 16k g
10 2¢ 32 107 1€
11 34 13 5 51 : 72
12 9 Y L9 81 21
13 13 37 9 1 12
1L L 16 3 29 32

s 187 & 8 2 6
16 6 33 29 29 50
17 6 12 é 16 b1
16 L8 26 ic 368 77
19 29 32 27 LB 75
20 7 139 3k 31 10
21 22 138 1k 10 30
22 7 57 114 13 17

Continued next page

*Copies of the Inventory may be found at the end of Chapter II.
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qt Section I

guestion Answer Answer Answer Answer Answer
Number 1 2 3 L 5

23 & 56 131 27
24 3 SL 13k 23
25 22 63 52 il
26 5 13 124 72
27 2 19 113 Sk
28 17 11y 70 11
29 13 Th 108 156
30 2 26 102 83
31 11 32 1hd 36
32 1 30 1] L2
33 3 L9 139 17
3L 10 88 N 22
35 2 17 13hL o5

o) 5 S4 124 31
37 L 22 123 66
3t 33 142 35 L
39 10 59 119 32
LO 13 134 60 6
il 29 117 76 7
L2 22 1bLE L3 5
L3 N i3 113 LE
Lb 6 37 124 Lé
us 5 50 118 42
ué 3 11 14€ sk
uv iy 93 oL 13
L& b 12 155 L3
L9 1 52 139 2k
50 & 116 g2 5
51 3 21 132 59
52 22 145 43 1
53 27 1u2 Lo L
Su 21 13k 5L 3
55 36 56 9l 27
56 7 27 103 5
57 Lo 115 57 L
5€ 17 130 61 11
59 6 37 108 62
60 13 108 82 10
61 L 38 143 26
62 L 76 11¢ 12
63 17 10L 87 6
ol i 17L 20 3
65 21 135 52 5

Continued next page
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Section I
suestion Answer Answer Answer Answer Answer
Number 1 2 3 L 5
od L 3L 142 30
67 15 152 Ll 2
0b 22 165 2L 2
69 25 1hlk L7 5
70 13 111 72 12
71 22 1ih 43 2
72 79 115 10
73 8 90 105 9
T4 13 139 59 2
75 18 155 37 2
76 9 52 &3 20
17 21 147 L2
76 16 106 77 o
Section I1
1 273 3 L
2 20 . 179 L9 32
3 163 117
L L5 ul 71 56 o7
5 21 228 16 9 17
6 20L L5 20 5 1
7 7L 53 70 72 11
& 12 1l 25 122 55
9 11k 66 68 32
10 140 72 51 17
11 35 83 90 56 16
12 98 78 54 39 11
13 89 78 68 Lo 7
. 1k 52 L8 11 87 26
15 39 68 oL 56 13
16 155 8L 28 11 2
17 161 62 39 15 3
16 29 Th 91 72 1L,
19 166 L8 L9 17
20 1c8 67 37 16 2
21 265 & L 3
22 139 76 61 11 2
23 155 61 LB 13 L
24 187 56 27 9 1
25 232 29 15 5 1
26 204 L6 1€ 8 L
27 230 19 23 7 1

Continued next page
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Section II

suestion Answer Answer Answer Answer Answer

Lumber 1 2 3 L 5
28 58 70 80 28 10
29 102 96 52 29 1
30 €3 91 58 L2 5
31 50 L5 93 05 16
32 26 L8 98 g1 27
33 26 27 fo 10t 33
34 218 L5 12 5 1
35 248 17 13 1 1
36 187 17 38 7
37 70 3k 76 67 7
3¢ b 2g 79 134 17
3y 102 25 72 LO 20
L0 121 30 6l 23 22
Ll L1 27 65 70 37
L2 1S 11 é2 20 79
L3 €0 25 66 LO 7
Ll L3 2t 56 11C 21
s LS 3= 66 91 20
L6 133 10 52 23 62
L7 117 52 88 52 6
us 30 L 61 40 123
L9 109 58 16 70 5
50 121 60 51 21 2
51 141 8¢ g & 2
52 98 L3 58 39 9
53 112 36 50 50 i3
5L 146 21 Ll 25 13
55 153 546 19 21 T
55 171 7 22 1z 61
57 145 62 22 L 2
55 69 N 51 Lk 56 2
£9 92 19 1 43 29
60 70 16 76 L6 57
651 35 17 77 E2 75
o2 20 20 71 109 31
03 22 12 92 ok 19
éL 197 L3 15 23 1
65 167 L5 17 13 17
66 195 &0 26
67 28 121 131
6F 26 52 202
69 L8 1al 71
70 1L LO 226

Continued next page
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guestion Answer Apnswar Answer Lnswer Answer
liumber 1 2 3 L 5
71 12 11k 154
7e 7 124 135
73 g3 136 o
o 9 10L 167
75 7L 125 77
7o 25 27 217
77 51 145 EL
7€ 10 ob 193
75 25 1ch 556 i 23
&0 20 115 19 1z 102
ol 22 L6 23 9 161
g2 5L 93 32 19 o2
£3 13 27 11 25 1tL
Gl 20 ce 1k 11 132
co 17 92 i : 4 124
Lo 21 122 53 10 G2
&7 42 61 7 27 134
5L 109 L3 1k 59 LG
c9 1¢ 33 il 59 165
g0 25 Y 100 L 72
91 30 Ll 12 22 14LE
92 20¢E 5l
93 215 50
L Ll 216
95 209 53
96 152 96
97 174 ol
98 1L £im
99 172 £E
100 1o &g
101 194 &l
102 147 104
103 36 197
104 75 182
105 bk 212
106 207 L6
107 50 207
106 &7 165
109 65 189
110 27 225
111 33 220
112 13 239
113 < 201

Continued next page
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Secction I1
uestion ANSWer Answar Answer Answer Answer
lumber 1 2 3 L 5
11k 126 126
115 57 191
116 é5 183
117 32 20¢
11& 158 a3t
119 138 106
120 161 67
121 u2 205
122 o8 &0
173 37 209
124 48 200
125 192 50
126 137 116
127 32 211
125 174 ol
129 o9 172
130 L3 191
131 140 102
132 53 lco
133 165 50
134 2L 19 a7 7 101
135 13 25 L5 7 12z
135 23 16 60 79 11
137 . 5 6 132 6 L2
138 & 38 L7 & 96
139 10 30 c1 5 102
1L0 7 13 &5 o 23
1L 10 22 Y 15 98
142 11 26 66 L &3
1.3 7 25 59 7 91
1L 11 2L go 1: 57
1Ls 15 20 65 55 16
145 22 15 62 57 10
147 1% 11 78 63 15
14LE & 3 58 1& 101
149 11 13 107 37 12
150 15 10 9L 55 6
131 2L 1L 73 53 10
152 14 6 76 6 6
153 10 o &5 62 £
154 9 9 62 50 &
155 1l 10 £3 3E 15
156 1a 21 33 9 66

Continued next page
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Section II
guestion Answer Answer Answer Answer Answer

Numbsr 1 P 3 h 5
157 7 1l 75 53 13
18 1o 14 g7 63 12
159 1k 16 55 69 12
160 7 14 55 L &1
161 g 17 73 2 6l
162 3 19 Lé g &5
163 13 10 69 61 L
164 & ) 123 & 10
16% 12 § 76 5L 5
165 10 9 79 E0 9
167 I 15 38 57 91
148 6 17 35 5 62
169 L & 122 11 7
170 15 10 5E 5 6l
171 27 13 36 LE 19
172 20 5 59 61 6
173 5 17 &7 & sk
174 5 10 125 4 6
175 7 7 117 L 5
175 30 15

177 16

17t 13 30

179 29 1%

180 20 2k

181 26 18

1862 3 LO

1%3 22 22

154 2l 19

1&5 25 1€

186 21 21

187 1/ 28

166 11 34

189 12 33

190 29 1h

191 12 3y

192 19 25

193 17 26

194 10 33

195 5 36

19¢ 5 35

197 10 31

19¢ 17 2l

197 6 35

Continued next page
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Section II
suastion Lnswer Answer Answar Answer Answer

Number 1 2 3 L 5
200 12 30

201 12 18

202 2l 19

203 20 22

Z0L 27 15

205 13 33

2006 13 30

207 9 3L

208 9 3L

209 26 17

210 20 21

211 o 37

212 29 1L

213 15 27

21L 12 31

215 18 2L

216 13 26

217 26 13

215 2 L el 13
219 3 3 12 3 17
220 i 1 17 13 3
221 5 1 21 10
222 7 10 1 12
223 5 2 15 I 12
224 2 2 1L 15 5
225 L o 1i 1 13
226 T 17 1 13
227 3 7 12 1 15
228 3 5 20 2 b
229 3 3 2k 7 1
230 3 L 15 10 3
231 2 L 1t 11 3
232 3 2 12 3 1&
233 L kL 21 6 b
23h 6 5 20 5 2
235 L 7 16 9 1
236 2 5 18 11 2
237 2 2 23 g I
238 2 5 17 9 3
239 5 3 20 5 3
240 2 6 21 7
2Ll S 3 19 ¢ 2

Continued next page
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Section II
wuestion Answer Answer Answer ANsSwer Answer

hiumber 1 2 3 L 5
2u2 O © 10 12 1
2L3 p S 17 11 1
24Lb L L 17 2 10
2L5 P L 18 12
2LE 5 2 12 2 15
oLy 1 3 16 11 3
2L;6 3 26 L 3
2h9 L L 14 15 1
250 1 5 15 10 L
251 I 3 11 3 16
252 3 L 19 3 C
253 2 3 26 3 2
€54 2 3 16 4 11
255 T 3 12 10 L
256 6 Z 13 11 L
257 2 5 20 1 9
25¢ 5 30 1

259 L 2 23 1 2
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APPENDIX B

ITEMIZED ReSUME OF ANSWEnS TO THE POETRY ATTITUDES-INVENTORY,
ACCORDING TO A CATEGORICAL ORGANIZATION OF IDEAS
The following is a tabulation of all the answers given in Parts I
and 1I of the Poetry Attitudes-Inventory copies of which may be found
at the end of Chapter 1I, It is a written summary analyzing total re-
actions anc¢ is organized according to tihe ideas which they answer, as
followst
Part 1
General infcrmation--age, class, etcg questions 1-5

General likes and dislikes in all reading: questions 5-23,
Specific proplems in likes and dislikes of poetry: Qquestions

23-76
Part II
General information--age, class, etc.: guestions 1-5
Specific problems on likes and dislikes of poetry
caused by poetry teaching methods: questions 6-65
Specific problems on likes and dislikes of poetry
caused by teachers: questions 134-259.
Inventory of Student Attitudes Toward Poetry
Two hundred and four college freshmen, six sophomores, and three
juniors answered the first section of the Inventory of Favorable and
Unfavorable Poetry Reactions. This total of two hundred and thirteen
students, studying in the Department of Writien and Spoken English, was
made up of one hundred and fority-eight men and sixty-four women, eighteen

of whom were 17 years old, one hundred were eighteen years old, fifty-two

nineteen years old, and fority three twenty years or older. Eighteen
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n4d lived on farms most of their lives, twenty-five in villages of 250
to 2500 population, fifty-nine in towns of 2500 to 25,000 population,
fifty seven in cities of 25,000 to 100,000 population, and sixty-five
in cities over 100,000 population,

Questions 5-20 were on general likes and dislikes in reading., Not
all students answered each question because the men only answered one
question pertaining to their opinion as to why boys dislike poeiry if
they do, and the women ansWered the same cuestion about girls and women,
Also, if their answer in question 9 indicated that they never read
poetry they skipped the next three questions pertaining to enjoyment
or lack of enjoyment in reading poetry, This accounts for the fact
that there are not the full number of answers to these questions. The
totals also show that in spite of the fact that directions were clear,
some 0oysS answered the question about girls, and some of the girls
answ2red the gquestion about boys,

One person said he reads nons (of any kind of reading) for pastime,
one hundred and five indicate little pastime reading, ninety-six read
often, and eleven read constantly.

Of those who read for pastime, seventy-seven prefer fiction (novels,
plays, short stories, etc.); thirty-one read biography, history science,

magazines such as Harper's, Atlantic Monthly, etc.,; one person reads

poetry for pastime; nine read movie magazines, "true stories," comics,
detective stories, and one hundred and three prefer newspapers and such

magazines as Reader's Digest, Ladies! Home Journal, Cosmopolitan and

Saturday Evening Post,
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Twenty-three students said that no poetry materials (books,
mapgazines, etc.) were available in their nomes; one hundred and thirty-
six said a few such sources were availaole, while fifty-three said many
such materials were available in their homes. One hundred said their
parents never reaad poetry either to themselves or aloud to the family.
Ninety-eight said this happened infregquently, and seventeen answered
frequently.

Forty-three said that they never read poetry; one hundred ard sixty-
four read it infrequently, and eight read it frequently. Of those who
rzaa poetry, twenty~-two read it with 1little or no enjoyment, thirty-two
with indifference, one hundred and seven with a fair amount of enjoyment,
and ejighteen with great pleasure,

Thirty-four read poetry for the moral or sentiment involved; thirteen
for recognition of such elements as similes, metaphors, rhyme schemes,
ete,; five read it for the purpose of making a careful examination of
the formal elements, structure, ideas and their relationship; fifty-one
read it for the fun of reading poetry and seventy-two for the beauty of
the words and tlie ideas they express.

In question twelve, nine said they dislike poetry heartily finding
it a form of punishment. Fifty-two neither like it nor dislike it be-
cause of lack of good background in reading and studying poetry; forty-
nine felt they would like poetry if easier understanding were made
possible; eighty-one like poetry generally but prefer usually the simple
or familiar poetry. Twenty-one said they like poetry very much finding

it enjoyable, relaxing, and inspiring.
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In question thirteen there was an attempt to find out why those
wi:0 dislike poetry do so. Students were instructed to omit answering
tiiis question if they like poetry., Of those who dislike poetry, thirteen
cislike it because of their general dislike of all reading; thirty-seven
v2cause they find poetry uninteresting and difficult; ninz opecause they
have read little or none of it; one because he never studied it in
school, and twelve because their study of it in school was unpleasant,

question fourteen was also for those who dislike poetry and asked
wnich of five elements best accounted for the dislike, Four found com-
mz2nts of parents discouraging; sixteen had teachers who didn't like
poetry or whose method of teaching it made it seem "silly"; three had
4 feeling poetry is effiminate and that stucying it is a ®sissy" occupa-
tion; twenty-nine saic that the kind of poetry given them was uninter-
esting to read, and thirty~two said they do not know why they do not
like it--just never seemed to.

In guestion fifteen the attitude of like or dislike was approached
from the standpoint of attitudas of friends. One hundred and eighty-
sevan felt that the attitude of friends influenced them neither way;
eight felt that they began to like and understand poetry because many
of their friends liked it; eight first got the idea that poetry was "poor
stuff" and uninteresting to red-blooded people from attitudes of friends;
two liked poetry as children and feel they would probably have gone on
liking it if their friends had not sneered at them for the liking, and
six have always liked poetry and still like it so much they would not

change regardless of the attitude of their friends,
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GQuesilon sixteen was the one to be answered by men only on ihe
suvject of why they thought ooys who do dislike poetry feel this dis-
like, S8ix feel that most boys instinctively dislike poetry; thirty-
three believe that most boys who dislike poetry begin unfavorable
attitudes at an age when they get the idea that poetry is "sissy,"
that is, about the time they begin to want to be cowboys, policemen,
mounted police, etc.; twenty-nine answered that most boys who dislike
poetry learn to do so in school vecause of poor choice of material and
poor teaching, whilz another twenty-nine believe most boys who dislike
poetlry do so pbecause tney were forced to learn it and revolted againsf
compulsion, Fifty men pelieve that most boys who are indifferent to
poatry have that attiiude oscause of irnacility to unaderstand it and
woulc probaply like it if provided means of understanding,

Women were to answer duestion seventeen about girls. Six feel
that most girls instinctively like poetry; twelve believe that most
girlis go thrcough a period of disliking poetry similar to the reaction
of poys; six say that most girls continue their natural liking of poetry
pegun in their childhood because it is the general opinion of society
that poetry is suitable for girls; seventeen thirk that most girls who
dislike poetry learn to do so becaﬁse of compulsory choice of material
or poor teaching, and forty-one pelieve that most girls learn to like
poetry when they understand it. Since this number totals more than the
number of women answering the inventory, it is evident that some of

the men answered it, contrary to the directions.
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wnen asked to choose the ansder in question eighteen which most
accurately described their experience with poetry, forty-eight people
said they nao always liksc poetry and could not remember any particulzr
time when they began liking it; twenty-six had never liked poetry, had
nad no experience wiih it whicli enabled them to like it, and felt they
never would; fifteen liked poetry as young children, lost their
pleasure in it, and only re-gained it after a rewarding experiernce in
high schoolj; thirty-eighit remember no reaction tc poetry as young children
out good teaching caused them to learn to like it, and seventy-seven say
tuey do not like or dislike poetry because they have not read or studiec
it much out think they would like it if theyrunderstood it.

guestion nineteen attempted to ascertain attitudes toward memoriza-
tion of poetry and its effect on like and dislike. One hundred and
sixty-six people said their approcach to poetry is negative because
they were forced to memorize it and recite it in class without under-
standing it, Forty-eight say they like to memorize certain lines of
poetry vecause the lines are easy itc remerber and give one something to
think about when thiere is nothing else to do. Forty-nine like to
memorize such selections as Laertes advice to his son because they
believe such a thought will live with them all their lives, Nineteen
never like to memorize poetry and no reason is sufficient tc make them
like to memorize., No answer was given to the fifth cholice "I like to
memcrize the poems I enjoy."

Question twenty dealt with the method of learning poetry., It asked

what makes (or would make if the student had the experience) a poem most
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interesting to him, Seven feel that hearing it over the radio woulcd

ve pest, one hundrec and thirty-nine prefer hearing it read aloud by

a good reader, thirty-four prefer to reac silently to themselves,
thirty-one like to read aloud to themselves, and ten like reacing aloud
in a Choral Keading group which is for poetry what a singing cheir is
for music,

Question tWwenty-one points up the lack of poetry study in schools
or elsewhere, Twenty-two had studied almost no poetry and said they
find it difficult to answer questions because of lack of experience;
one hunared anrd thirty-cight or almost tiree~fourths the total number
nad never studied poetry as a special course but their experience of it
was in English classes where poetry was a very short part of the work;
fourteen had studied poetry extensively through grades and high school;
ten felt that study or lack of it had never affected their attitude
toward poetry as they had learned it for themselves, while thirty said
they had had two or more courses in poetry in grade or high school and
gained greatly from these,

When asked, on a basis of personal experience, to recommend one
of five things in relation to teaching poetry, seven feel that poetry
as such should never be taught in junior and senior high school; fifty-
seven feel that poetry should be a definite part of all English courses
and should be given approximately the same time as prose; one hundred
and fourteen feel that if poetry were well taught and encouraged by
orowsing rooms, free choice of material, phonograph records, etc. stu-

dents would learn to appreciate it and like it; thirteen feel that the
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study of poetry should be postponed until college when the student
is more mature and therefore more ready to understand it, and seventeen
pelieve that since poetry has proved its worth throuzh the ages as an
emotional stimulant and a literary study'it should be a part of the
course of study in all grades from kindergarten through college,
guestions 23-7¢ inclusive are in the form of statements to which
rasponse was requested according to a key: (1) strongly agree, (2)
agree, (3) disagree, (L) strongly disagree., For purposes of deducing
principles from the answers given in the inventory, statements have been
grouped in categories. More than one question was usually asked on the
same idea so that a cross-checking might be a double surety of accuracy,
or that there might oe profitable comparison when answers did not exactly
jite. The questions fall into the following categories:
I. Content of the poem
guestions 24=-28-29-52-SL-66-6E
II. Critical jucdgment of poetry
Questions 25-30-L3
III. Language of Poetry
Questions 23-27-34-L1-53-62-£3-75
IV. Kinds of poems
Questions 23~27-32-3L4-LO=LL~LF-61-6L=-E5-T76
V. Forms of poetry (effect of)
Gueétions 33-72
VI. Practical vs. the imaginative

Questions 33-72
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Or. the stat=ment (2i) that "Poetry should te read primarily for its
maral values," three strongly agres, fifty-fcur agree, one hundred and
thirty-four disagree and twenty-three strong disagree. uestion 28

stats3 that po2try should exprass the trutis of human experience with

whic: seventsen stirongly agree; one hundred and fifteen agree; seventy
iisagrz2z, anc 2i2van strongly disagree, yuestions 29 stated that poetry

is no%t intsresting unless it tells a story. Thirteen strongly agree;

seventy-four agrse; one hundrea and eight disagree while sixteen strongly




189

c¢isagree., When questioned about the statement, number 52, that "poetry

is a pleasure because it broadens thinking oy giving knowledge of many
centuries of living," twenty-two strongly agree; one hundred and forty-
five agree; forty-three disagree, and one strongly disagree, Statement

SL that "poetry is enjoyable because the beauty and inspiration help
counterbalance some of the drab realities of life" had twenty one re-
actions of strong agreement, one hundred and thirty-four agreement,
fifty~-four disagreements, and tliree strong disagreements., On gquestion

&, "students like poetry which conveys an idea™: twenty-two agree
strongly, one hundred and sixty-five agree, twenty-four disagree and

two disagree strongly. Finally, on the idea content (06), the statement
that Mbecause no two people can get the same meaning or the author's exact
meaning from a poem, it loses its value as truth" received these reactions:
four strongly agree, thirty-eight agree, one hundred and forty-two disagree

and twenty strongly disagree,

II. Critical Judgment of Poetry

Since a great many teachers feel that one cf the objects of study-
ing poetry is to develop critical ability in judgmeni of it, three
questions were asked in relation to evaluation,., Statement 25 was "the
orily thing that counts in judging poetry as good and bad is whether or
not you like it," With this twenty-two strongly agree, sixty-three agree,
fifty-twec disagree, and forty-one strongly disagree so there seems té
be highly divided opinion on the subject. Statement 30 was to the effect
that "that which is good taste in poetry should be decided upon by

literary critics,® With this two strongly agree, twenty-six agree, one
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hundred and two disagree, and eighty-three strongly disagree so they
evicently are not in favor of leaving judgment to experts, A similar
statement with a slightly different approach was made in number L3 which
stated: "no student is in a position to challenge the worth of a poem
which literary authorities have declared a classic.® Four strongly agree,
fcrty-three agree, one hundred and thirteen disagree, and forty-eight
strongly disagree. Students svidently believe that their own likes and
dislikes, as well as the opinion of critics, have something to do with

the evalustion of poetry.

I11I. Language of Poetry
Tre following statements all relate to the ability of the student
to uncerstand the ianguage of pcetry:
Mo, 23t Most poetry seems like a meaningless jumble of words.,
No, 27t Modern poetry cannot be uncderstood,
No. 36t Most poets write a language which only they can understcnd,
lo, Llr There is nc use to try to read poetry in which the veccabu-
lary is out of your reach,
No. £2: Poets insist on saying things in a very round-abtout-way,
their comparisons making the meaning obscure,
Eight strongly agree with number 23; fifty-six agree; one hundred
ard thirty-one disagree; twenty-seven strongly disagree, On number 27,
two strongly agree, nine agree; one hunured anc thirteen disagree; fifty-
four strongly disagree, With number 36 five strongly agree, fifty-four
agree, one huncred and tWenty-four disagree, and thirty-one strongly

disagree, On numoer L1, twenty-nine strongly agree, one hundred and
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ssvantleen agree, seventy-six disagree, ard seven strongly disagree,
Inerefcre, a large majority think pcetry is not a meaningless jumble but
if seventy-nine do so pelieve, tne picture seems rather dark, Finally,

on rumcer o¢, four strongly agree, seventy-six disagree, one hwundred and

g
=

[
iy

nieen agree, anc twelve strongly agree.

Oriy twenty-cne feel that mocern poetry is not uncerstancaocle, while
e great majority feel tnat it can pe undersitood, Practically the same
numcer f=221 that poets dec write a language which others can ungersianc,

& strong majority of tnose answering agree that there is nc use to try

etry ir whicu tre vocacular, is out ¢f your reach, tut the

ot
O
1
h
W
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ority also s3ic that posts make things obtscure,

Fifty-three, sixty-three anz seventy~five apprcach the preelem of
snosrstanding work in poetry from an opposite viswpoint; Lo, 533 FPostry
s vzluacle to the reacer pecause it expressess ceauty in a lovely combi-
rnatizn of words teyonc the powsr of the reader to express for nimself,

+ Tne vivid and cesutiful worc pictures in poeiry make tre enjoy-
mznt o poetry insvivatle. kLo, 75t peautilul words can give the most
irnsigrificant sucject importance,

Witn ©3, twWweniy-ceven strongly agree, one nunired anc forty-two agree,
rty cisagree, and four diszgree strongly, on the importance of beauti-
71 worcs irn pceiry. aith o3, seventeen strongly agree, one hundred and
fzur agree, eiznty-seven disagree, and six strongly disagree, While 2
maiority agree, there is a very large numter wno do not oelieve in the
inevitacility of enjoyment of poetry cecause cf pgautiful word pictures,

Xivh numzer 75, eipnteern sirongly agree, one hunarex anc fifty-five agree,
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thirty-seven disagree, and t4o strongly disagree, so they evidently be~-
lieve in the power of beautiful words., kEighteen agree and 155 strongly
agree on the power of peautiful words to give significance, Only 39

of the total number disagree., Lack of understanding of beautiful words

seems 1o pe the explanation,

1V. Kinds of pcoems

This section deals with kinds of poems and inclucdes statements 31-32-
34-UO-Ll-L9-E1~0L-05-66-T6.

Opinions on familiar or popular poetry are focund in thirty-one and
thiruy-twoz

ko, 31t Familiar poems are the only enjoyable ones,

No, 32: Only poetry of pcpular taste should be written,

For 31,-eleven strongly agree, thirty-two agree, one hundrec and
forty-four disagree, and thirty-eight strongly disagree, For 32, one
strongly agrees, thirty agree, one imncrec and forty-one disagree, and
forty-twoc strongly disagree, Therefore, a strong majority agree that
familiar and popular pcetry is not the only kind to study.

Thirty-four, forty and sixty-one siow attitudes toward classical
poetryst

No. 3L: Classical poetry cannot serve as a guide for modern living.

No. L4O: Classical poetry offers opportunities for pleasant experi-

ences.

No. 61t Present cources in poeiry using texts largely made up of

classical material Jjucged by literary éxperts as worth

studying are the iceal poetry classes,
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niti. 3¢, ten strongly agree, eigihty eignt agree, ninety four disagree,

ind twanty-iwo stronegly disagrse, with u4C, tnirtesen strongly agree, one

U]

canired and tnirty-four agree, sixty agree, thirty-sight stronzly agree,

Il2rs oprortunities for plesasant experiences; anc 3 guite sircng majority

=~ 2g3alnst tne kinds of classss studying material

s2ing clzssizal and wWorthy of study.

Tne difficuit or easy msaningz of pcetry was studieZ from ths stande
viint of four stiztements as followste

N3, et The meaning of poetry suculcd be rerfactly clear on the

No. =5t Poetry written oy Arerican autinors snould de studied most

5o. %t Poetry convels thousnt in suctlz ans Jigurative Words oul

NITh wi, 5ix strongly asres, toirty-ssven agrs:, cne huncdred arc
~-six stronzly zisagree. with 4%, one

- Pam ol e R g —~— o a2 weorpe - - e - < - 54 ~pe oo
ronzly 2isagress, fifly-tws agrse, one hundra: ant tnirtjyenine aisagres,

33 £

an” wwsniyefour sironzly Zisagree, Witk i, sevsn stronzly agrse, one
_rorz. ans saventy-four azres, tWenty dlsagrese, and three SIrongll
tizagzrzs, Tnarefcrs a strong majority 3¢ noT exrelt uncerstanding on une
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Jirst reacingy thsy bpelieve that authors vesides American authors
snoula ce stucied; and they stirongly celieve tuatr the stucsent can get
tie maaning if he atvacks it in the right frame of mind.

Statements ¢5 and 7€ aeali with the quastion of difficuliy versus
simplicivty.

No, =5t (reat poetry is a challenge to the student,

o, 7ot Too simple pceury has 1little arrpesal,
aitlh €5 twenity=-one strongly agree, one hundrec and thirty-five

asree, fifty-two disazrez, and five stirongly disagrees, showing thatv a
ority agree witli the worin of the study of great posiry, witn
=, vweniv-fivs sirongly agree, twWwenlye-seven agres, arnd 2i7 disagree,
Tris directly contradicts £ if the suucsnts preperly uncerstooc tas
staterent, In personal intsrviews witi the studenis who answerec the
inventory and in whose answers to these two Juesticns a contradiction
it was cdisacversc that "ico simple® meant ncthing te them.
“nan it wzs exrlainec what was meant, they saic tiey hac not uncerstood

this %err., Thnis is preocarly true of a great majoriiy of the stucents,

7. Forms of Poetry (effects of)

Tiese questions deal witrn the effect of fcrms of poetry on learn-

%%, 33¢ The form in which the poem is written makes an art form
which the average person cannot hope to uncerstand.
ho. 72t Pceiry written in free verse form is hard to follow and

therefore less enjoyable than other forms of poetry.
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Of 33, three students say they strongly agreed, forty-nine agreed,
one nundred and thirty-nine disagreed, and seventeen strongly disagree.
ﬁ}dle fifty-twe evidently find difficulty witi the form of pcetry, a
rajority feel that it can be understood in spite of its form, A large

majority disagree that the form of free verse adas to the difficuliy of

VI, Fractical vs. the Imaginative
No, 2ct Since pceiry is not essential to earning a living, a
stuuy of it is a waste of time,

3. 35t Poeury 1:as no practical or uszful ideas,
i) I

[arY

No. 37t Feetry is ne sort of reccing for 2 roc-nlood-dl man,
Hho,. £t Aeaaing poetry for leisure pastime is improvacle for any

cut high orows,

o
.-

WO, 5 In times of strass with resuiting political and emotional
upneaval the study of poetry should pe abolished in favor
of englnsering, science, etc., that is, favor the practi-

zal over tiie imaginative,

(b

With 20, fivs strongly agree, ihirteen agree, one hundred and twenty-
four disagree, and seveniy-two disagree strongly sc a strong majority
nsziieves poetry reazing is not 2 waste of time, With 35 two strongly

saventean agres, one hundred ana thirty-four disagree, and sixty-

= practical and ussful. Witk 37, four and tweniy-two are in agreement,

snie Lunires anc “Wenty-tnree and sixty-eignt in disagreement sc they
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sirongly oppose the idea that poetry reading is not for red-blooded men.
wiunt 51, there are turee and twenty-one in agreement, and one lmndred

and thirty-two and fifty-nine in disagreement so again they velisve that
leisurs reading of poetry is not wasteful, Number 56 with which seven
strongly agree, twenty-seven agree, one hundred and three disagree, and
five strongly disagree azain shows that a decided number favors the study

of the imaginative,

VII, affect of Foetic klements,
ho, 423 Since rhythm is a basic element in all of man's life it
follows that poetry could make a large contribution to
mental enjoyment.
wo, 71t Sound in poetry, like music, is pleasing to the ear and
adds meaning as does a crescanco of notes in a symphonic
movement,
lo. 77t Poetry exrressass an inner emotion, viewpoint, or mood in
a creative arrangement of words which are not cold and
instructional sut imaginativs,
with L2, two strongly agree, one hundred and forty-five agree,
furty-three disagree, and five strongly disagree. A majority clearly
appreciate the valus of rhythm, With 71, twenty-two strongly agree,
one hundred and forty-four agree, forty-tlree disagree, and two strongly
gres. With 77, twenty-one strongly agree, one hundred and forty-
seven agres, forty-twe disagree, There is, then, sirong agreement that
tne sicments of rhythm, sound, and mood are valuabls and imaginative

asseivs.
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vIII, Importance of Studying

This division deals with the importance of studying poetry and
approaches it from threse anglest (1) enlargement of living, (2) emotion-
al impact, and (3) value to the students.

(1) includes the following statements:

No, 69t Wwhen poetry is well read it permits the reader to live a
vicarious enriching experience sharsd witi: the creative
mind of the author,

no, 70t Students can enjoy Chicazo if they have been there only
orice or not at all becaus= Carl Sandourg crysvallized its
robust action in living words.

No, 7Tut Imagination and talent of the poet emphasize colors,
sounds, siells and 2verything in ordinary living until
all living is enlarzed and made more beautiful,

No, T8t Poetry is an individual experience and is written by an
individual to the individual reader.

With &9 twenty-five strongly agres, one hundred and forty-four
agrze, forty-seven disagree, and five strongly disagree. With 70,
thirteen strongly agree, one hundred and eleven agree, seventy-two dis-
agree, and twelve strongly disagree, With 7L, thirteen strongly agree,
one hundred and thirty-nine agree, fifty-nine disagree, and two strongly
Gisagree. With 7¢, sixteen strongly agree, one hundred and six agree,
seventy-seven disagree, and six strongly disagree,

A decizedly high number therefore feel that poetry is an enriching

vicarious experience and that the art of the poet enhances living and
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agree, one hundred and eight agree, eighty-two disagree, and ten strongly
aisagree, Thus there is a fairly close vote on the subject of the truly
educated person who must have a knowledge of poetry, Over half agrece
that there is need of poetry in the life of an educated person but a
gr=2at majority are against requiring its study. They give honor to the

idea but are cold to the implementing of it,

iX, Poetry Vs, Prose

IX is made up of two statements about the difference between prose
anc poetry.

NO, 73t A zood poem on "Spring" is better than any prose description,

No, L5: Most poems express nothing which could not as well be ex-

pressed in prose,

With 73, eight are in strong agreement, ninety agree, one hundred
and five disagree, and nine strongly disagree so there is fairly even
division of opinion, With 45, five strongly agree, fifty agree, one
hundrzd and eighteen disagree, and forty-two strongly disagree, so a clear
majority is against the fact that prose expresses everything as well as

poetry.

X, Methods

Section X deals with methods (1) being on the subject of formal
vs. informal study of poetry and (2) dealing with the method of oral read-
ing.

ho. 383 More works of poetry should be easily available to increase

interest and familiarity.
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No, L7t Classes requiring only browsing in poetry would be more
helpful than those reguiring formal study.

No, 57t High school seniors and college freshmen would enjoy
poetry more if allowed to study poetry of their own
selection,

No., 39: Poetry can ve enjoyed only after making a formal analysis
of it,

lho. S€: Discussion of kinds of rhyme and marking poetry lines off
into "fest," (the number of accented and unaccented syl-
lables) helps make the music of the poetrj more evident,

Wwitnh statement 38 thirty-three strongly agree, one hundred and forty-

o agree, thirty-five disagree, and four strongly disagree; therefore
they strongly believe that works of poetry should be more readily avail-
asle, With statément L7, fourteen say they strongiy agree, ninety-three
arr22, ninety-four disagree and thirteen strongly disagree so there is
an evenly divided opinion, Thsz reply would seem to indicate that brows-
inz would nuelp but that some aids in the way of teaching and explanation
might implement self-direction, With statement 57 forty strongly agree,
one nundred and fifteen agree, fifty-seven disagree and four strongly

risagree Here a large majority clearly agrees that students would enjoy

o -

roetry more if allowed to do their own choosing. t seem permissable to

:edusze from these expressions that students would like better a greater

—~

[44]

leeway in the choice of poetry which could be implemented greatly by

3

ziagqiate trowsing rooms, Their own choices could then be brought to

nlasz for the aid of the teacher who could increase the understanding of




thiz stucent who would then browse Turther vecause of mors maturz Know-
ienwe anc interest,

Stoteritnts 39 and 58 deal with a formal study of poetry, witnu 39
ten strongly agree, fifty-nine agree, one hundred ani nineteen disagree
ind thirty-two strongly disazrse. with 50 seventeen strongly agree,
one hundrea and thirty agree, sixty-on=2 disagre2, an- eleven strongly

izagrez, Thus, strangely, & large majority vote for the formal study of

Ho2e4" in poetry ocut in 39 they say strongly that poeiry coes not neeg

B}

4

crmal analysis for enjoyment, but n-eds informal stucy insteaq, incs

n later personzl intervicews, almost without sxcepticn, stucents spoke

[

«f natinz "iampic pentam=ster® and their lack of comprzhensicn of what it
was 41l woout, it seems lik -1y that they are advocating here some means

% aumm nt understanding, an? lack 2n exact knowleczge of what the question
‘neicates, HMost studsnts saic they cannot learn it without hszlp and per=-
haps this is, in their minds, ons way of getting help.

Cral reading as a method oi learning peetry is discussed in state-

c7.

£,

ments &, 35, an

No. ub: Since poetry was written to be read alcud there is nc
enjoyment in reading it silently.

No. 558 Good oral reaiing of poetry ny the teacher without commeﬁt,
discussion, testing, 2nd marking would increase the pleasure
ané value of it,

Lo, o7t Foetry which is lyrical is more enjoyable when reacx aloud.

With 48, four strongly agree, twelve agree, one hundrec and fifty-

“ive uisagree, and forty-three strongly disagree. With 55, thirty-six
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iy apved, Mlivy-six agree, ninety-four uisagree, anc twenty-saven
clrongly disagree, This means that there is a majority whe would like
i oral redding meithod but & sizeatle number would not like tids method,
sith 7, fifteen strongly agree, cne hundred and fifty-iwo agree, forty-
four uisagree, ana two strongly cisagree. Therefore a large majority
vreler lyrical peetry read aloud. At the same time the high disagreement
with statzment 48 shows that students alse like to read poetry silently,
or at least since they have provably done mostly silent reading they are

in tnhe haoit of so reading it,
Invzntory of Student Attituces Towarc Poetry Teaching

Two hundred and eighty students enrolled in the Written and Spoken
snglish course of Michigan State College answerad Section 2 of the Inven-
“ory of Student Attitudzs Toward Foetry Teaching, Of these, two hundred
an- seventy-three are freshmen, three are sophomores and four are Jjuniors,

One huncrea and sixty-three are males and one hundred and seventeen are

1y

zmales, Twenty are 17 years old, one hundred and seventy-nine are 1&
years cld, forty-nine are 19 years old, and thirty-two are 20 years or
«léer. Forty-five have lived on farms most of their lives, forty-cne in
villages {rom 250 to 2,500 population; seventy-one in towns from 2500 to
©7 000 population; fifty-six in cities from 25,000 to 100,000 population;
ani, sixty-seven in cities over 100,000 pcpulation.

Ais with those students who answered Section 1 of the Inventory,

these were asked their experience in stugying poetry so that a check

~ould be made of their ability to answer questions., TwWwenty-cone had studied
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1im>sl ¥ poetry ana founa it difficult to answer cuestions because of
lack «f experience, Twc hundred anc twenty-eight have never stucdied
reetry in a special course obut conly as a very brief part of English courses.
3ixtean had stucied poetry extensively throughout ;rade and hizh school
Jork. AMinz J3lt that study tr lack of it in school had never affectced
thieir attitude toward poetry as they learned it for themsslives. Finally,
seventeen had two or more courses in grade or high school and gained
gr2atly from them, This indicates that the overwhelming majority of stu~

dents have had comparatively little teaching about poetry,

Poetry Teaching Methods

questions 6-65 inclusive are on poetry teaching methods which were
ansWwerad on a double key, The first was in regard to the use of the
method designated and the second was in regard to the student's opinion
of the method. Kay & ist 1, Never used it, (2) Seldom used it, (3)
Occasionzlly used it, (L) Frequently used it, (5) Used it exclusively,
Xey 3 ist 1., Since I have never experienced this method I have no re-
aztion to it; 2. Feel that had this method been used it would have helped
in my understanding and liking; 3. This way had no influence on my liking
or disliking poetry; L. This way contributed to my favorable attitude
toward poetry; 5. This way contributed to my unfavorable attitude toward
poetry.

For statements 6-36 "formal lectures from notes on poetry previously
assigned in the text from which all poetry selections were taken" two
hundrea and four said teachers never used it, ferty-five answered seldom,

twenty~six answered occasionally, five fregquently, and one exclusively.
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Only Zuf answered according to Key 3, Of these, one hundred and eighty
seven indicated no reaction since they had no experience, seventsen

felt that the method, if used, would have helped uncerstanding and liking,
thirty-eight indicated no influence, and seven said it contributed to a
favoraple attitude,

On gquestions 7-37, seventy-four had not experienced "informal lectures
without notes on previously assigned pcetry from the text," fifty three
szlaom, seventy occasionally, seventy-two frequently, and eleven exclu-
sively, Oniy two hundred and fifty-six stusdents answered 37 about which
saventy have too little experience for reaction, thirty-fcur would have
liked to try the method, seventy-eight say the method had no influence,
sixty saven feel it contributed to their liking, and seven feel it con-
iributed to their dislike.

"Class discussion on previously assigned poetry™ is statement 8-38,
Of 22% answering statemant &, tWwelve never experienced it, fourteen
selcom, twenty-five occasionally, one hundred and twenty-twc frequently,
and fifty-five exclusively., Eight studenis had no reaction; twenty-five
would nave liked it; sevanty felt it had no influence; one hundred and
thirty-four felt it added to liking; and, seventeen felt it added to
disiike,

"Assigned poetry studied individually in the classroom with the
teacher serving as consultant® (9-39) elicited 1lh never, 68 seldom, &0
sccasionally, and 32 frequently. Of 259 answers to Key B, 102 had no re-
aztion, 25 would have liked it, 72 felt it had no influence, LO indicated

it added to their liking, and twenty said it added to their dislike.
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"Individual students reporting on assigned poetry to assembled
class with teacher and class criticism" is the statement of 10-LO. One
nundred and forty never used it; seventy-two seldom; fifty-one occasionally,
and seventeen report frequent use. Nobody had known it to be used exclu-
sively. One hundred and twenty-one had no reaction because of no experi-~
ence, thirty feel it would have helped, sixty-four feel it makes no
difference, tWwenty-three that it added to their favoraple attitude, and
twenty=-two to their unfavorable attitude,

"Indivicual student-reading of teacher-assigned material such as the
life of an author or authors, the poems of a period, etc." is number 11-L4l,
It was given thirty-five never, eighty-three seldom, ninety occasionally,
fifty-six frequently and sixteen exclusively., Of these forty-one had no
reaction, twenty-seven would have liked it, eighty-five felt it had no
influence, seventy said it added to their liking and thirty-seven said
it their dislike. This totals only 260 answers out of the 280.

"Assignment of several poems and their authors for report hext day
Wwithout previous help or clarification by the teacher" was 12-L2., Ninety-
eight never, seventy-eight seldom, fifty-four occasionally, thirty-nine
frequently, and eleven exclusively were the answers. Of 258 answers to
Key B there were eighty-six with no reaction, eleven would have liked it,
sixty-two indicated no influence, twenty felt it added to liking, and
seventy indicated|it added to their dislike.

Questions 13-43 dealt with "silent reading of poems in class, questions

allowed, with further assignment for discussion on the following day "

This elicited eighty nine never, seventy-eight seldom, sixty-eight
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sccasionally, forty frequently, and seven exclusively, Of two hundred
an: forty-nine answars, eighty indicated no reaction, twenty-five would
nave liked it, sixty eight indicated no influence, fifty-six felt it
added to liking, while twenty felt it added to dislike.

"Assigmment of poems one day, these poems read aloud by studenis the
following day, followed by discussion™ was the method of 1lh-il eliciting
fifty-two never, ferty-eight seldom, seventy-seven occasionally, eighty-
seven freguently, and iwenty-six exclusively, For LL, forty-three in-
dicated no reaction, twenty-eight felt it would have helped, fifty-six
feel no influence either way, one hundred anc ten say it added to their
liking, and twWwenty-one say to their disliking.

Questions 15-45, "Read aloud by the teacher, assigmment for further
study, &and discussion and clarification on following day or days™ drew
thirty-nine never, sixty-eight seldom, ninety-four occasionally, sixty-
six frequently, and thirteen exclusively. For answer to Key B there are
forty-five never, thirty-five seldom, sixty-six occasionally, ninety-one
frequently, and twenty exclusively.

"Interpretive reading by teacher without comment, discussion, testing
ané marking was statement 16-ho., Studenis answered one hurdred and fifty-
five never, eighty four seldom, twenty-eight occasionally, eleven fre-
quently, and two exclusively. For reaction one hundred and thirty-three
indicated none, ten thought they would have liked it, fifty-two feel it

:as no influence, twenty-three feel it addec to their liking, and sixty-

two to their disliking.
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"Interpretive reading by teacher of student-chosen poetry followed
oy discussion led by students"™ are questions 17-47. These elicited one
nundred and sixty-one never, sixty-two seldom, thirty occasionally, fif-
teen frequently, and three exclusively, Students to the number of one
hundred and seventeen indicated no reaction, fifty-two might have liked
it, eighty-eight felt it had no influence, fifty-two feel it added to their
liking, and eight to their dislike,

Statements 18-48 are: "Compulsory memorization of poems required by
teacher or by the course of study." Twenty-nine students never memorized,
seventy-four seldom, ninety-one occasionally, seventy~iwo frequently, and
fourteen exclusively, Thirty have no reaction to memorization because of
lack of experience, four think it might have helped, sixty-one felt it
had no influence either way, forty feel it added to their liking, and
one hundred and twenty-three feel it added to their dislike,

"Presentation of poetry by phonograph records," statements 18-49,
2lizited one hundred and sixty~six never, forty-eight seldom, forty-nine
occasionally, seventeen frequently. Of these one hundred and nine had
no reaction, 58 think it might have added to liking, eighteen feel it is
of no influence either way, seventy indicate it added to their liking,
and five to their dislike.

%A browsing room or shelf with many available books of poetry for
enjoyment of individual who is free to report on anything he likes,™
statements 20-50, was answered never by one hundred and fifty-eight,
seldom by sixty-seven, occasionally by thirty-seven, frequently by sixteen,

and exclusively by two. No reaction was the answer of one hundred and
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tWwenty-one, thought it might have helped 60, feel no influence either way
51, added to liking 21, and detracted from 2.

"A listening room with many poetry records available for the pleasure
of the individual" was the statement of questions 21-51 which received
as answers an overwhelming majori;y of two hundred and sixty-five never,
elght seldom, four occasionally, and three frequently. Incomplete answers
to statement 51 show one hundred and sixty-one had no reaction because of
lack of experience, eighty-five think it would contribute, eight feel it
does not affect liking either way, eight feel it added to their liking,
and two that it took away. |

Statement 22-52 was answered: "Students present interpretive read-
ings," elicited lack of reaction on the part of one hundred and thirty-
nine; seventy-six think it would have helped, sixty-one feel it had no
influence, eleven think it might have been good, and two feel it contributed
to their dislike,

To statement 23-53, "Students act out idea or plot when such is suit-
able ," there were one hundred and twelve with lack of experience enough
to have no reaction, thirty-six who think it might have added, fifty who
feel it would not influence either way, fifty who feel it added to their
liking, and thirteen that it took away.

"Poaetry taught in Choral Reading group in which interpretive reading
is done by the whole class," statement 24~5L, gained one hundred amd eighty-
seven never, fifty-six seldom, twenty-seven occasionally, nine frequently,

and one exclusively. No reaction was indicated by one hundred and forty-

eight, twenty-one think it might have helped, forty-one feel it had no
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influence, twenty-five that it added to liking, and thirteen that it added
to dislike,

"Individual allowed to choose his field of study in poetry making it
available to the class when he feels he has something worth-while; teacher
consulted only when needed,® statement 25-55, was never experienced by
two hundred and thirty-two, seldom experienced by twenty-nine, occasionally
oy fifteen, frequently by five, and exclusively by one., To this method
one hundred and fifty-three had no reaction, fifty-six think it might have
nelped, nineteen feel that it had no influence, twenty-one like poetry
more because of it, and seven dislike it more.

Statement 26-56 was "Poems from the text read aloud by an untrained
teacher with a poor voice,® This received answers of two hundred and
four with no experience of this method, forty-six who seldom experienced
it, eighteen who occasionally experienced it, eight who frequently experi-
enced it and four who experienced it exclusively. Reactions to this
method weret one hundred and seventy-one with no reaction, seven who feel
it might have helped understanding and liking (showing an evident lack of
thought on the answer), twenty-two who felt it affected them in neither
liking nor disliking, and twelve who felt it made them like poeiry better.
The answers to such a statement indicating that it did not affect liking,
or might have made poetry more attractive show up part of the weakness of
trying to get opinion of students. That many, at least, were not using
their brains and were obviously putting down answers at random, However,

it does not affect the total pattern of the answers,

*




210

"Hecording on wire or record of poetry read by each individual stu-
dent," statement 27-57, received the answers: never used it, two hundred
and thirty; seldom, nineteen; occasionally, twenty-three; frequently, seven;
and, exclusively, one, 8ince they lacked experience with the method one
nundred and forty-six expressed nc reaction, sixty-two think the use of it
might make poetry more likeable, twenty-two feel it would not affect the
liking or disliking, forty-four believe it made poetry better for them,
and two said it affected them adversely,.

WStudents encouraged and taught to rephrase poetry in prose form with
the object of making meaning easier," was the method questioned in 28-56,
eliciting eighty=-eight never, seventy seldom, eighty occasionally, twenty-
eight frequently, and ten exclusively. Of these, sixty-nine had no re-
action because of lack of experience, fifty-one think it might have made
them like poetry more, forty-four feel it would not influence either way,
fifty-six that it increaéed their 1iking for poetry, and twenty-five that
it decreased their li%ing.

"Agsignments of several pages of poetry in a text on which you re-
ported as to why the poems included were fgood poems,'® was the phrasing
of statement 29-59. Never received one lundred and two answers, seldom
ninety-eight, occasionally fifty-two, frequently twenty-nine, and exclu-
sively one. To this method ninety-two had no reaction, nineteen feel it
might have helped them like poe£ry, elghty-~-one feel it would not matter
either way, forty-three feel it helped them like poetry, and twenty-nine

that it helped them dislike it.
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Statement 30-00 was worded: "Requirement of written impressions
on previously assigned poetry together with a written study of author or
authors."” To question thirty eighty-three answered never, ninety-one
seldom, fifty-eight occasionally, forty-two frequently, and five exclu-
sively, To this method seventy had no reaction, sixteen feel that it
might have been helpful, seveniy-eight that it would not influence either
liking or disliking, forty-six that it helped them like poetry, and fifty-
seven that it added to their dislike,

"Poems studied with major emphasis on grammatical construction and
riyme and meter schemes (i.e. a-b-,a-b, etc, and reference to iambic
pentameter, spondee, etc,) statement 31-61, elicited fifty never, forty-
five selaom, ninety-three occasionally, sixty-five frequently, sixteen
exclusively. To this thirty-eight had no reaction, seventeen think it
might have added to their liking had it been used, seventy-seven feel it
had no effect either way, eighty-two feel it added to their 1liking, and
seventy-five that it added to their dislike,

"Poetry studied from historical viewpoint: history of poet, the
poem in relation to the time it was written, compared to other poems of
its time, placing it in a 'period! or style of writing, poets of a nation
(English, American, etc.), statement 32-62, was answered never by twenty-
six, seldom by forty-eight, occasionally by ninety-eight, frequently by
eighty one, and exclusively by twenty-seven. Twenty answered that because
of lack of experience they had no reaction, twenty feel it might have
added if used, seventy-one feel that it makes no difference either way,
one hundred and nine said that it added to their liking for postry, and

thirty that it added to their dislike,
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Statement 33-63 was "Study of poems by types--ballads, odes, epics,
stc.”" elicited never from twenty-six, seldom from twenty-seven,
occasionally from eighty-six, frequently from one hunared and eight, and
é#clusively from thirty-three, Use of this method affected twenty-two not
at all because of no experlence, twelve think it might have been good,
ninety-two that it made no difference, sixty-four that it added to their
liking, and nineteen that it added to their dislike.

"Students present oral programs of poetry they have liked for
assembly programs or for their classes," statement 34-6L, was answered by
two hundred and eighteen that they never used it, forty-five seldom,
twelve occasionally, five frequently, and one exclusively. One hundred
and ninety-seven expressed no reaction because of no experience; forty-
three think they might have liked it; fifteen feel it would neither add
nor detract; twenty-three that it added to their liking, and one that it
caused more dislike.

The final method, statement 35-65, "Study of poem by whole class
followed by individual demonstration of understanding and appreciation
such as one person memorizing the poem, another writing music for it,
another illustrating it by drawings or wood carvings, etc." received two
hundred and forty-eight never answers, seventeen seldom answers, thirteen
occasional answers, one frequent, and one exclusive. One hundred and
sixty-seven had no experience and resulting reaction, forty-five feel
that it would have helped, seventeen feel it would make no difference,
thirteen that it added to their liking, and seventeen that it added to

their dislike. Evidently an overwhelming majority of this group never
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4ere taugnt so that any creative work resulted as a product of the learn-

ing of poetry.

Inventory of Student Attitudes Toward Testing Methods

Numbers 66-78 are statements of testing practices sometimes used
in teaching poetry., The student was asked to comment on the statement,
or answer the Qquestion, by marking according to Key At 1, The usual
practice; 2, Sometimes used this practice; 3, Never used this practice,

Statements 79-91 were these same statements to be answered accord-
ing to Key Bs 1, This practice contributed to my favorable attitude
toward poetry; 2. This practice had no influence on my liking or dislik-
ing poetry; 3. This practice contributed to my unfavorable attitude toward
poetry; L. Feel that had this practice been used it would have helped in
my understanding aﬁd liking; 5. Since I never experienced this practice
I have no reaction to it, These double answer statements are discussed
in the following pages.

The first testing practice was expressed: "Final examination usually
covering entire term's work.® This was the statement of questions 66-79,
the first of which elicited one hundred and ninety-five answers that this
method was the usual practice, sixty that it was sometimes used, and
twenty-six that it was never used, The attituces toward it were thus
expressed: twenty-five that the practice contributed to favorable atti-
tude, one hundred and fifty-four that it had no influence, fifty-six
thiat it contributed to unfavorable attitude, one person felt that he

would have liked poetry more if this practice had existed in his study
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{whicl: leads to suspicion of his carelessness), and twenty-three had no
reaction oecause of no experience with the method,

Of the stucents answering the ©7-00 statement MObjective tests
scorec by students," twenty-eight said it was the usual practice, one
hundred and twenty-cne that the method was sometimes used, and one
nuncrec¢ and thirty-one that it was never used. Evidently few high
schicols use objective tests in their poetry teaching. Twentiy said such
a practice made a favorable attitude; one hundred and thirteen claimed
no influence; nineteen say it made an unfavorable attitude; 12 feel
they might have liked it; one hundred and two have no experience.

Statement 66-81, "Essay tests scored by students," received twenty-
six replies that it was the usual practice, fifty-two that it was some-
times used, two hundred and two that it was never used., Of these,
twenty-two feel it contributed, forty-six that it had no influence,
twenty-three that it made an unfavorable attitude, nine feel that it
might have helped, and one hundred and sixty-one have no reaction,

"Oral quizzes® was the method of 69-82 to which expression of atti-
tudes was requested. It received forty-eight answers of usual practice,
one hundred and sixty-one of sometimes, seventy-one never. Of these
fifty-four think it contributed to their favorable attitude, ninety-three
that it had no influence, thirty-two that it contributed unfavorably,
nineteen feel they would have liked this practice, and sixty-two that
they have no reaction,

Statement 70-83 was "Required interviews with students® eliciting

fourteen answers that it was the usual practice, forty that it was




21¢

sometimes used, and two hundred and twenty-six that it was never used.
There seems little doubt that this method is unpopular with teachers.
For the answer of 83, thirteen said that this method contributed to
their favorable attitude, twenty~seven that it had no influence, eleven
that it contributed to an unfavoratle attitude, twenty-five that it might
have helped, and one hundred and eighty four had no reaction because of
no experience,

~ To statement 71-8L, "Ask students to grade themselves," twelve answers
were received that it was the usual, one hundred and fourteen that it was
sometimes used, and one hundred and fifty-four that it was never used.
Twenty felt this practice added to their favorable attitude, eighty-two
that it had no influence either way, fourteen that it added to an un-
favorable attitude, eleven that it could have Seen helpful, and one
hundred and thirty-two have no experierce,

"Ask students to grade each other" is the practice in 72-865 to which
two hundred and sixty-six people replied, seven saying it was the usual
practice, one hundred amd twenty-four sometimes used, and one hundred
and thirty-five never used, Seventeen feel this practice contributed,
ninety-two feel it had no influence, twenty-four that it contributed to
an unfavorable attitude, nine that it might have helped, and one hundred
and twenty-four that they had no experience.

"Grades largely based on term's assigned written work,* statement
73-86, received eighty-three replies of usual practice, one hundred and
thirty-six sometimes used, and sixty-one never used. Of these, twenty-

one feel it contributed to their liking, one hundred and twenty-two
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that it had no influence, fifty-three that it contributed to dislike,
ten that it might have helped, and fifty-two had no reaction,

"Open book examination,® the practice mentioned in statement 7L=87
received nine answers that it was the usual practice, one hundred and
four sometimes used, and one hundred and sixty-seven never used. The
reactions weret forty-two that it contributed, sixty-one that it had no
influence, seven that it added to unfavorable attitude, twenty-seven that
such a practice might have helped, and one hundred and thirty-four had
no experience,

"axamination on detail of content: for instance, name of hero's
horse, color of heroine's hair, material of footnotes,"™ statement 77-9C,
received fifty-one answers that it was the usual practice, one hundred
and forty-five sometimes, eighty four never. Of these, twenty-five felt
it contributed, fifty-seven that it had no influence, one hundred that
it contributed to unfavorable attituces, four that it might have helped,
and seventy-two had no reactions because of no experience.

The final testing practice, "Examination practice chosen by students
who write their own questions,® 7€-91, received ten answers that it was usu-
ally used, sixty-eight sometimes, and one hundred and ninety-three never.
Their attitudes to this weres thirty think it contributed, forty-fcur
that it had no influence, twelve that it contributed to unfavorable atti-

tude, and twenty-two that it might have helped, and one hundred and forty-

eight had nc experience, therefore no reaction,
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Inventory of Student Attitudes Toward Teachers

Traits and personality characteristics of teachers as well as their
knowledge of the subject and their ability to present that knowledge is
conceded by the experts to be an important factor in whether or not stu-
dents like poetry, A list of these traits and abilities was made and
the students were asked, first, if the teacher possessed them, and then
how the possession or lack of the characteristic or ability affected the
studentts liking of poetry. In the experimental inventory, space was
allowed for answers about only one teacher, the students being asked to
evaluate the teacher most remembered for good or ill, BSBut students said
it was confusing, that some could remember two and tc talkvof only one
was not likely to be accurate under such circumstances,

Therefore, in the final inventcry space was provided for the student
to tell about two teachers with the direction that if he could remember
well only one to omit the second, That accounts in part for the re-
duced number of answers after question 175. Another factor which affected
the number of answers here was that of time. In spite of the fact that
all the questions were double and need be read only once,alﬁhough answered
twice, comparatively few finished the entire section 2 of the inventory,
Its length proved to be a weakness. Because the student had to answer
first "yes® if the characteristic as stated was a possession of the
teacher and then say how it affected him, or to say "no" if that were
the right answer, and then say how that affected him, it proved confusing.

It was necessary to check each individual answer, Totals proved nothing.
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‘hey were given in the previous table but, as Such, could not be inter-
preted, Therefore, each guestion which was answered "yes" was counted
separately from the same Question which was answered "no.," The follow-
irng table clears up the difficulty, It alsc shows hlow many people quit
because of lack of time and on which question.

In the individual check-up four or five people were found to be
consistently confused in their answers, However, their valueless answers
did not affect the total picture, Neither did the percentage of opinion
about the second teacher deviate in any great way from opinion about the

first althoughh there were fewer answers,

YES__ NO Number
1 2 3 L 5 1 2 3 L 5 Stopping
on
Question

134 5 2 L6 3 97 13 11 14 1

135 3 8 26 3 113 8 11 1Lk 1 3

136 12 L 11 4 11 10 5L 73 9

137 5 2 99 6 Lo 2 2 33

1338 1 L 26 i 83 6 31 17 L 12

139 6 2 26 5§ 90 L 27 25 1 6

140 2 L 21 19 5 é 9 69 LS 9 1
141 1 3 33 5§ 88 § 18 22 L 9 2
12 6 S 22 3 36 L 21 33 1 b

1hL3 3 5 30 6 82 4y 20 17 1 9 2
1hl 6 S L9 L L 5 17 37 43 13 3
1u5 9 9 20 2 6 9 62 52 13

146 16 L 28 7 1 6 9 55 L7 8 1
147 10 3 10 6 2 5 7 67 5L 13 2
148 5 2 k2 10 92 3 1 15 3 8 2
149 L 3 25 1 5 6 10 82 38 5

150 10 5 37 3 2 5 5 55 51 L 7
151 1k 6 22 6 1 10 8 us Lé 8 1
152 8 2 11 8 L 6, & 8 1
153 4 3 13 2 6 3 69 &9 5 2
18l 2 2 3 2 6 6 1771 60 7 1
155 7 L b L4 1 6 L 68 L3 16

Continued next page
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YES NO Number
1 3 L 5 1 2 3 L 5  Stopping
on
destion

150 hoo22 7 53 L 18 50 18 8 by

157 I 6 12 8 2 3 7 59 L 1e

158 11 0 9 L 3 L 6 38 L7 10

159 5 5 7 3 7 11 L8 63 10 1

160 5 1 16 1 62 2 1L 37 3 16 2

161 3 6 28 1 sk 2 13 L4 1 8 1

162 3 22 7 12 2 1§ 25 5 1

163 § 3 15 1 2 L 7 53 58 2 1

16k 1 2 30 9 6 & 85 6

165 7 3 8 3 b 6 69 L9 5 1

166 6 3 12 1 2 3 7 58 L7 5 1

167 3 3 26 3 83 1 12 11 2 L 1

168 1 n 2L 2 53 5 11 37 3 8

169 2 2 7 3 1 6 1le2 9 L

170 7 2 L5 L 56 9 9 15 3 5 1

171 17 8 1k L 8 S L3 7

172 12 10 1 2 8 5 L8 56 L

173 3 3 35 2 Lé 3 11 3L 6 6 7

174 2 1 20 5 2 1 95 6 1 g

175 7 3 102 2 5 9 14 1 1 103

218 2 11 13 2 1 7

219 1 1 5 1 15 2 7 1 1 2

220 2 1 6 1 1 1 10 13 1

221 2 15 7 2 7 1 2

222 2 1 g 9 2 6 6 1 L

223 3 1 7 1 10 2 1 8 1 2

224 1 1 2 2 11 1L 5

225 1 2 & 9 2 L 6 1 3

226 3 9 1 9 L 8 2

22T 1 9 12 2 6 3 1 2

228 2 1 6 8 1 L 13

229 2 2 3 3 1 20 L 1

230 2 2 3 2 1 1 1k 8 3

231 1 5 1 2 3 15 7 2

232 2 1 1 15 1 2 L 1 3 1

233 2 2 N 2 1 1 2 16 3 2

23k -3 3 9 1 3 2 10 4

235 3 3 6 2 1 2 1 7

236 1 2 2 2 1 1 3 13 9 1

237 2 2 1 1 20 8 1 1

238 3 2 1 2 1 13 8 3

239 2 1 3 2 2 2 16 5 1

Continued next page
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APPENDIX C
PERSONAL INTEKVIENS WITH STUDENTS

Interviews With Eighteen People Who Answered the Attitudes-Inventory

Nine People Who Like Poetry Very Much
These nine were chosen by taking every other answer sheet of the
twenty-one who said in the Inventory that they like poetry very much,

There were three women and six men,

First Woman

This student is twenty, a sophomore, and lives in a town in the
2500 to 25,000 population group. She likes to read and often reads
poetry as a pastime. She has always had around her collections of poetry
and keeps them with her in college because of her fondness for poetry,
velieving that if more poetry were easily available, more people would
at least try to read it,

At least part of this springs from the fact that her parents read
to her continuously until she learned to read although she says they were
too busy to read poetry for themselves. This habit of hearing poetry
makes her like to hear poetry read aloud., This liking was augmented by
a teacher in high school who was a very good reader. She did not like
the teacher whom she considered too 0ld in ways and toc narrow in thought
for young people., She did not like the teacher's plainness in looks,
but since she read poetry well nothing else matteged.

Another teacher in the eighth or ninth grade was a "lovely®™ person

who dressed well, was popular with the students who enjoyed her classes,.
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This teacher was active in extra-curricular activities with the young
people who did not mind that she was old in years because she was young
in spirit. Her method of teaching was to read to students, The student
can remember "Snowbound,"® WAncient Mariner," "Vision of Sir Launfal,®
Among some modern poetry she remembers "Chicago." The teacher would lead
a discussion with the students thus clearing up any difficulties., This
student says this is the method she woulc recommend today for all study.
Students cannot adequately learn entirely by themselves so they need
help; they do not want detailed anc boring discussion., This discussion
shiould not be in the middle of the reading and thus interfere with the
loveliness and the mood, but should follow as students ask for it or

as the teacher feels certain difficulties should be cleared.

She has had one class in poetry in college and did not like it at
all, They had a prescribed textbook but she liked that and considers
the teaching at fault. Detailed analyzing, memorizatjon or rhythmical
methods, prevalence of discussion rather than reading the material took
away all the pleasure. This student feels that class work ought to give
a picture of the whole poem with leads from the teacher as to the mean-
ing, details of which should be secured through private reading. She
feels that the music of poetry can easily be apparent without analysis,

The student believes that poetry reading is more difficult than
prose but that the results are worth it, One discrepancy in her answers
was that she agreed with the statement that poets write a language only
they understand, When asked how she understood this statement, she ex-

plained that she thought it referred to the fact that no two people
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can get the same meaning, or that no one can get the exact meaning of
a poet.

She remembers studying poetry only arocund 7th, 8th, or 9th grade,
and the one other high school teacher. That plus the one college course
is all she has learned in school, She feels that all people should
study poetry but resents compulsion; says that she has no electives left

and therefore cannot take another course,

Second woman

This student is a freshman, 18, who lives ir a city of over 100,000
population, She reads often for pastime but not poetry because it is noti
easily available, The early habit of owning books of poetry has svident-
ly been broken because she has pnly one personal copy which she bought
as a gift for a room-mate and kept when she became interested in reading
it, She feels that more people would read poetry if books were avail-
able and handy, As early as five years of age parents and friends gave
her books of poetry with pictures she remembers vividly, Many Christmas
gifts were of this variety. That fact, coupled with her father's recit-
ing to her many favorite bits of poetry, started her liking for poetry.

She remembers little teaching in the grades, In the sixth grade
of a parochial school a woman came in and recited poetry using gestures
and acting it out. She required the students to know the poem the
following week and also to act it out. This left an unfavorable im-
pression.

In high school, teachers mostly read poetry aloud from books. A

tenth grade English instructor #]loved" poeiry and read it aloud
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frequently, following the reading by explanation. He explained the
difficult words not demanding that students look them up, He did not

do any detailed explanation of "feet" and rhythm in poetry saying that
would come later., There was a small amount of memorization which this
student enjoyed, remembering "Little Boy Blue" vividly., That poem was
in the text, She says all the boys liked the teacher and enjoyed poetry
although they would not admit it, The teacher liked it so much and

read it so well that they said "it sounds nice when he reads it," The
stu&ent has heard poetry on the radio and likes that method of listen-
ing also,

Much of the poetry read and studied was by American poets; some by
English poets which she likes also, She feels nationality makes little
difference, GShe likes Emily Dickinson whose poetry she calls “light"
poetry and thinks it quite simple.

She says she has read little modern poetry, however, but is
familiar mostly with classics because they were in the books used as
texts. She thinks simpler books would be better as a beginning text.
She remembers Longfellow and Poe because they were included often in
the literature texts; she also knows Tennyson, Browning and Whitman on
whom she once wrote a paper, She believes that at least one compulsory
course would be advisabls because most students are too busy to have
time to read poetry and without the required course they will never get
acquainted with poetry to know if they like it or dislike it. When re-
guestioned about her own lack of reading poetry in spite of her love of

poetry she reiterated that lack of time and books prevented her reading,
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Third Woman

This student, a freshman eighteen years old, living in a village
in the 250 to 2500 population group, reads little for pastime, and
likes fiction when she does read. There were few poetry materials
available in her home and her parents read it infrequently, She has
always read it, occasionally, with great pleasure, She thinks that
girls go through a period of disliking poetry as boys seem to do, She
has always liked poetry and can remember no influence which seemed to
cause this liking.

She seems to remember none in the grades but had quite a lot of
poetry in the very small high school which she attended. Somewhere
along the way she studied "Snowbound™ about which she made a book con-
taining pictures, the life of the author, character sketches, etc,

She still owns this book which she did as a project,

The English teacher was very fond of poetry and consequently gave
at least half of the English course to studying it. The teacher was
a good reader and followed her oral reading to the class by discussion.
Unfortunately, the teacher's personality was much less pleasing than
her oral reading ability. The boys in the class had a negative attitude
because of her although this girl said she didn't mind, Since in her
small high school they had the same teacher all the time, this student
studied with her three years, and results were not good,

Nutside the class, the student says, the teacher seemed to be all-
right. In the class she became another person giving special attention

to the boys but doing it in such a #silly" way that it was most
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objectionable. Her "very poor teaching personality™ was marked by
severe mannerisms such as sitting on the desk and crussing her legs
conspicuously, snapping her girdle, and like manifestations., The stu-
dent did not know her previous teaching experience nor her personal
packground but there were rumors and she was eventually asked to leave,
The boys were in a continual state of disturbance, scorn, and resentment,
Very little memorization was required, and this student feels she
- would not like that method of studying poetry. She emphasized the need for
understanding which she felt was achieved by this teachert's method of
first reading aloud and then discussing difficulties, She feels that
listening pleasure probably would be augmented after studying the poem
for understanding. Listening is fairly difficult for her although
there was one radio program entitled "And The Night Shall Be Filled With
Music" which she enjoyed,
However, although saying she enjoys reading poetry, and feels that
facilities for browsing would greatly aid enjoyment, she reads little
and does not make opportunities for herself, She had no objection to
thechoice of poetry in her literature book saying that since it was a
bigz book there was a great deal of cholce, and that students choose what
they understand. A wider choice in a broﬁsing room would be good, but

even her satisfaction with what she knows has not driven her to further

reading.

First man

This fresmman student, nineteen; went to school in a small rural

grade school where he had the same teacher from grade l-4, and another
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teacher from grades 5-8, There was little time for poetry here. However
he had many poetry reading sources in his home and his parents read
poetry frequently. He learned to read a great deal for pastime and,
while he enjoys fiction most, is now a reader of poetry which giveshim
great pleasure,

This was not always so as he feels he went through the stage which
boys often do of feeling that liking poetry was "sissy.® This was aug-
mented by the fact that there were seven girls teo one boy in his school
and because they liked poetry he associated their liking with a girl's
weakness, So it was not for him,

Too, the impact of going from the small grade school to a large
high school with a graduating class of one hundred and forty-three made
so abrupt a change that he was not ready for the great difference, He
says he didn't study too much because he didn!t know how. Wwhen studying
poetry in his freshman year he didn't pay much attention to it, He had
to memorize it and didntt like that, The final examination was memoriza-
tion of twelve lines from "The Ancient Mariner .® He learned it for the
moment and "that was that.® Probably, he says, he didn't mind the
memorization but resented being forced to learn it,.

In his sophomore year the teacher was a "swell guy®™ and "a regular
fellow® who didntt like poetry and therefore didntt teach any but con=
centrated on novels and prose of other kinds, In the junior year they

concentrated on Julius Caesar because the regentt!s examination was coming

and they had to pass it, so crammed for the necessary knowledge. In the

senior year they had two or three Wweek!s study of Hamlet.
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Also, in the senior year he took a speeech course studying public
speaking, learning to recite "My Last Duchess" and participating in
some radio plays, This gave him enough courage to Stand on his feet
and talk., However, poetry still was unpopular with him,

For some reason he had to go to high school for a fifth year,
7ig leisurely perused an English cdurse where he learned to like poetry,
Someway, he scarcely knows how, he found there was worth in poetry.

. He began "to dig in" and when he got it, he liked it. Shakespeare and
Wordsworth had great value., "There is so much more in poetry than the
average person realizes,” he says., He likes to réad "Paradise Lost"®
because the idea was "terrific,” He doesn't pretend to know what it
means in places but likes it anyway. Most of the things that a person
reads, he says, are obvious, Poets "beat around the bush and hide mean-
ing® and he finds it worth-while to look behind it and know what they
mean, He likes to study an author and his history, finding the personal
2lement interesting and an aid to understanding. The fact that Shelley
had tuberculosis ("a pretty rough life") made him more appealing to
study; Wordsworth "changed his style between 1802 and 1E05" and it was
good to know why. Biographies, he feels, should be included in texts
for ready reference,

He has heard little poetry on records or radio but thinks he would
like it. He saw Charles Laughton on television for about two hours and
was immensely impressed saying "I never heard poetry recited like that "
He says this would increase liking because people could then go back over

what had been read and study it for increased meaning. For himself, he
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is afraid he would never be able to read aloud, His teachers read it
orally and then gave help on difficult points which were discussed with
the students in class, He thinks this a good method as he "probably
wouldn't have done an assignment" in the days before he became interested,
The woman who taught him poetry. in an English course "was a honey,";
she "was so wrapped up in poetry herself that you couldn't help from
liking it.® She didn't give tests and that helped. But he feels the
ordinary student would have to be forced to study the text by some

means or method as he would not voluntarily study.

Second man

This sophomore, nineteen, lives in Battle Creek, He has learned to
enjoy reading "quite a bit," and often reads for pastime, reading poetry
occasionally with great pleasure, He likes biography, science, history,
etc., He says the reason he does not read poetry more often although he
likes it is because he cannot understand a great deal of it, He com-
pared it to his not grasping modern art. He says the time element is
the biggest thing; he has no time to take classes; and when he has an
hour, no poetry seems to be around to read., He fesls that if there were
a browsing room in the library, recorded poetiry available, etc. that he
would use the spare hour in reading or listening.

There were no poetry materials in his home; his parents never read;
friends probably influenced him; he believes that boys do not like poetry
because they do not understand it; but, that teaching and experiences of

late years have caused him to like it.
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He can remember little poetry study in grade school. He had to
memorize "Night Before Christmas" which caused an unpleasant reaction.
In ninth grade he also memorized and feels that this method does not
help appreciation, He never had a poetry course, as such, and can re-
member only Hamlet which he studied "a little.,” He remembers his teacher,
a Mr, Smith, whom he credits for his liking of poetry, This teacher
coached a play in which he took part, This helped by showing him how to
get meaning,

Two events seem fo have influenced him more than any other. He
read the novel written about the life of Walt Whitman which started him
studying that poeﬁ. He likes difficult things and feels obvious mean-
ings have no appeal so he continues to read poetry which demands thinke
ing and studying saying he looks up the words if éhere are not too many,
and delves deeply. He has greatest respect for the writer who creates in
such a fashion as to cause interest at first reading and thought about
the poem in later contemplation,

The other incident which impressed him most was a visit to a poetry
class at Harvard the professor of which must have besn very good a&s the
student can detail all the class procedures., The instructor read well
and showed the difference between the rhythm the author used and the way
some people read it. He handled the situation humorously. He showed how,
when it was read like prose, it fell flat, He discussed metre, the
nhistory of the author, and such things but made them vital so that they
motivated,

The student has since taken a course at Michigan State College in

Literature and Fine Arts and finds it the best thing he ever took. The
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method was a survey one, & comparison of many things. Many poems were
read and the student felt that hearing many gives a great appreciation of
a few. MYou learn even by the bad ones." He has no patience with intri-
cate study of metre, division, analogies, etc, Says that is not teaching
poetry bul is starting backward., He says that ™when you are learning to
drive and enjoying it you do not worry about the carburetor.® Technical
knowledge will not bring the music of the poetry; it is already there and
enjoyment comes first. Later technical knowledge may be of wvalue,

He insists that students must have help in classes., "How can you
take apart a poem you never read before, for which you have had no
explanation and know no explanation? You, at that rate, will never have

an explanation,"

Third Man

This freshman, over twenty, lives in Lansing and reads the little
ne reads for pastime in biography, history, etc. He had no poetry at
tomz, his parents never read, and now he occasionally reads it with great
pleasure for the bpeauty of the words and the ideas they express, He says
it is a matter of time,

He has seemed to like poetry since he could read it for himself.
Rhyme has always attracted him, ™"Sing-song" fascinated him as a child;
it compared in his mind to music and he found it most enjoyanle, He
found himself growing to like more complicated rhythm to match a more
complicated life. He says he likes "Trees" because it brings out the

meaning and when you lock &t a tres you remember the words and see in a

real way what the tree is like. When reminded of the question "too
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simple poetry has little appeal" with which he disagreed, he said he
didn't understand "too simple®™ and in addition "Trees™ to him is not
too simple, It means something! He likes "The Rhyme of the Ancient
sariner® because that "tells a story, tells about life,"

The first he can remember about poetry in school is a teacher read-
ing aloud to the class., He liked it; it was "something new." He likes
petter reading to himself but if a new poem is presented he likes it
read to him, then he reads it to himself for study. He feels it is not
necessary to memorize although he has no particular reaction against it.
He likes to memorize if it is a "famous" poem or one "well-known" like
Gray's "Elegy,"

He concentrated on the poems in the literature book because they
were most often heard about; the few "famous"™ ones not in the book he
found elsewhere. He never studiea Shakespeare very much; he liked the
story of it; liked the slow music of it which he said was "thoughtful.f

A Catholic father in a parochial high school who liked poetry very
much and knew the subject well read a few poems to the class, He thus
stirred up interest. The student said when he got students interested,
he assigned other poems to read on their own. The teacher emphasiged
scanning; brought out the form of the poem and compared it to music;
then he had them begin writing poetry of their own, At first it seemed
to the student insuperably difficult but when he got the hang of it, he
loved it. He was grateful for the training in metrics and technique,

He wrote quite a lot in high school, one of his poems being the one read

on graduation day, He remembers his laborious start on four lines with
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an a b a brhyme scheme which he thought very difficult, Eventually he
liked the whole process and feels that teachers do not matter so far as
liking poetry is concerned, You get an impression when you are young;
a teacher stirs it up, and you really learn to like it when you start
writing it. He does not often write now but when he starts, spends hours
on a single poem, |

He has no objection to the classics having read them almost exclu~-
sively and finding in a large book or books enough choice, He says if
students pick their own in a wide choice of classics, enjoying them is

a natural thing.

Fourth Man
This freshman who is nineteen years old lives on a farm, He reads
little for pastime and when he reads prefers newspapers, and such

magazines as Reader's Digest, Ladies! Home Journal, etc. He had few

books of poetry in his home and his parents read infrequently while he,
himself, reads occasionally with the greatest of pleasure. He remembers
no influence in his liking for poetry and his first real remembrance of

any poetry is from the eight or ninth grade when he studied Lady of the

Lake, He liked both the instructor and the method,

The male instructor was young, played baseball, was friendly and
sympathetic and understood personal problems. However, students seemed
most to admire him for his philosophy of life which showed plainest in
school when it came time to work. He required work, was not lenient,
and did not excuse laziness, Although usually & good student, this stu-

dent fooled around one time and did not study. The teacher promptly
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marked him down from an "A" to a ®C" and gained the student's admiration
oy so doing, He also remembers another insiructor who was a woman and he
liked her very much, He had both in the eighth and ninth grades which was
his "main time for poetry .

Both teachers used the method of assigning the poem ahead of the
class discussion, Then they read orally a few lines at a time stopping
to explain in detail wherever needed, They related historical stories
cf Loch Lomoné; they provided pictures to make places vivid, Each student
had to write a brief narrative summary of each Canto., The man teacher
also read ®The Pit and The Pendulum" to which he gave a dramatic value.
He divided his {ime between oral reédiné and explaining previous assign-
ments where they had been difficult,

This student actually likes to memorize, The philosophy in a poem
when it suited him made it fun to remember. He alsc particularly likes
"Tress," He saw the "Fighting 69th" a movie on the life of Joyce K?lmer
and this made the author and his poems live always in the mind of the
student. The poems stand out because he heard them read orally. He
likes the 23rd Psalm very much also and says that the same quality of
beautiful words in prose are attractive to him,

This student feels that nearly all the reasons stated in the in-
ventory as to why boys dislike poetry are partially true. But he thinks
tliree reasons are strongest: (1) the idea that it is "sissy", (2) poor
choice of material and poor teaching, and (3) their inability to under-
stand it which likely stems from poor teaching. He says they are no

more likely to revolt against compulsion in learning than girls, and that
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nemory work will noit make them hate poetry, They have to memorize

Gettysturg Address also and they do not hate it,

Fifth Man

This freshman, ninetecn years old, lives in a town in the 2500 to
¢5,000 population group., ke had a complete library of poetry at hLome
and his sisters likec to read, but his parents never did. He started
out with indifference and has only unpleasant memories of grade school
where he remembers three teachers who all seemed bad tc him, Students
felt poetry was forced on them; teachers had no feeling for it; they were
merely doing their duty teaching it, They "just gave a stiff assigmment
and didn't bother ," They were not accommodating ana would not help
students, This man is not sure they really understood the difficult
parts themselves,

The student still is indifferert to some kinds of poetry; he prefers
"Lumorcus," Measy to read," that from which you "can get a clear under-
cstanding," and avoids "some that is fairly dry,"v He likes Shakespeare,
"The Raven," and "Trees.® He started liking poetry in late grade school
and in high school where he stucdied it in English courses,

The school year in English classes was divided between a study of
grammar and fine arts; two weeks of grammar and then two weeks of litera-
ture. He liked this because it provided good variety. He learned te
reacd on his own and still likes this exploraticn, He thinks the best
method is an assignment one day so the student studies for himself; then
“he next day in class the teacher asks questions and if there are places

not mastered, gives help. The teacher augments this by personal
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interviews if there is need. This the student particularly liked, 1In
the first term the student was nct doing too well; he had a personal
interview and through knowledge ¢f the teacher learned to like him; he
eventually came to the place where he volunteered to check papers, etc.
to create good will,

The student feels appreciation of poetry largely stemmed from
teachers, All his high school teachers were particularly outstanding:
tried to please the students; presented material as a thing to be
enjoyed; if poetry was difficult were always ready to help on every point;

haa such pleasing personalities that students likecd being in their classes,

Sixth Man

This man, a freshman, 19, living in a city in the 25,000 tc 100,000
population group, came from a family where he says the cultural back-
ground was only fair and that neither his mother nor father cculd have
made much contribution to his knowledge of poetry, His parents would be
described &s having a negative influence., The only thing he can remember
in relation to poetry in connection with his mother is that in her grade
school work she memorized ®"Charge of The Light Brigade" and still re-
cited it at intervals, For many years he assoclated memorization with
poetry, thinking the two were synonomous,

He can remember that in grade schocl there was poetry but he had no
interest in it. He feels that there is actually an age when boys dis-
like poetry, not instinctively, but because of the cultural atmosphere.
He had a poor introduction to poetry at that time because of the poor

choice of material provided; he says that teachers and texts provided

poor pcetry.
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He was not a very responsible student when in the grades; his
parents allowed him almost complete freedom of which he took advantage
to the extent of running away from home many times, hitchhiking once
to New York, and many similar things. At fourteen he got into such
serious trouble that the juvenile authorities gave him into the custody
of his father who was respocnsible to the law for him. He was confined
to his home, being required to be in at ten every night.

After two months and in complete desperation he turned tc reading.
Rather blindly he went to the bookcase and picked out Tolstocy's War and
~Peace which he doggedly read for two months and one hundred pages without
the slightest understanding. Finally, he conquered that book and now

says that the first book he ever read was War and Peace, He learned in

the same way to read poetry to which he turned for what he says was
absolutely necessary emotional release and escape, There was no religious
belief in his home and in his struggle he turned to poetry for a philos-
ophy of 1life. About 16 or 17 he began to think what a wonderful thing

it would be if we "could see music like a picture" and then gradually
poetry came to mean to him the picture of music,

As a senior in high school he had a teacher to whom he gives credit
for most of his added interest and his knowledge of poetry. Thils teacher
was a small, frail, very feminine type of woman who had never married
because she had a mother to support and because as the student says "she
fell in love with Byron," She was a smart and able woman, head of the

kEnglish Department, and he admired the steel control under the very

feminine exterior,
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Her method was to give them wide choice; she listed a series of
things and they chose from the series., She never tried to impose on
them her likes and dislikes; the student thinks they woulc have had a
mind set againsi such a choice Jjust because the teacher insisted. She
nad them write a theme which he still remembers vividly, "I Am A Part of
411 I Have Ever Known.," He came to know her so well he helped read and
grace these papers and founc the revelations in them amazing., He com-
mentec that the students would tell her anything, and did tell her
everything about themselves, in these papers, because they trusted ﬁer.
He found that admirable in a "wonderful instructor %

He studied "Paradise Lost" with her and came to appreciate‘the ex=
pressicn of her opinion on it, Jhe allowed student opinion and its
expression, He was rather shocked, since he thought he knew her so
well, and she had allowed such a wide latitude of choice, to have her
give a very complete and "stiff" examination,

Of her he said, "Until I studied with her I had no attitude toward
peetry., I can't remember what I felt like before because I had never
related poetry to school; school poetry and the poetry I knew were two
different things,"

This man likes poetry because it is a mature expression of his liv-
ing. He knows what it means because he has lived, however disastrously,
an¢ perhaps largely because of disaster, and he recognizes the wisdom of
a master mind writing from insight and inspiration, His vocabulary and
method of expression are immeasurably beyond the others interviewed; his

knowledge makes theirs seem puerile; he does not merely quote long
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passages of poetry because le has memorized them but because they have
thrust themselves upoh him through necessity. His knowledge anc love of
poetry are not results of surface-imposed cursory covering of material,
but engendered by emotion desperately searching for an outlet and a
discipline, Perhaps the greatest tenet toc be learned from his experi-
ence is that poetry to be effective must be about the experience of the
person reacaing it; that it must touch upon the emotional prcblems of the
reacder with force; that if he realizes that it meets his needs he will
be motivated so that no compulsion is necessary., Since most students
fortunately lack this vioclent experience, good teaching will show them
how they gain experience through reading, and gain maturity to weather

future experience,

Interviews With Nine Students Who Dislike Poetry

In this group there were two women and seven men,

First Woman

This woman is a freshman, eighteen years old, who lives in a city
of over 100,000 population. She reads often for pastime and prefers
fiction, She says she can easily understand many or nearly all types
of prose but never could understand poetry, cannot understand it today,
and can see no reason for trying to read it. The novelist has more room
1o put down things; more space to include complete ideas is possible;
the compressed form of poetry leaves no chance for meaning; the inverted
" word order makes it hard to understand and takes any possible sense away

from it. She says it is impossiktle for her to understand how anybody
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can find what a poet is thinking in.eight to fourteen lines.

She remembers vividly Milton*s "Sonnet On His Blindness" and the
innumerable nights she spent trying to figure some sense out of it. She
doesn't classify Macbeth as poetry. When asked if there was any modern
veetry at all that she liked she said she could understand Carl sandburg.
¥His poetry is most like prese'; It is about things that I myself know'";
I have been to Chicago and can see what he says."

She claims that she never had a good teacher of literature and
poetry, In the grades she had a woman teacher who was the terror of the
school, "She was a battle~axe, a man-hater, and thought of nobody but
lierself " She made them memorize and recite all the poetry with the
result that the student "didn't care a hang about it, didn't understand
it and was self-conscious." When asked about the age of the woman she
replied that she was an older woman but they would not have minded that,
She concluded maybe it was because the teacher was a woman"who had no
business in school with young children.,” She "starts you off all wrong;
she loved it and was crazy about it, knew a lot about it, but didntt
have the faintest idea how to give it to young children, I remember the
actual occasion when she locked me in a room one time without lunch,

I held it against her as much as if she purposefully persecuted me."

A teacher in high school spoke in a monotone. She read "Beowulf™®
to them for an entire hour -time after time in a complete monotone.

The student didn't understand it and the teacher did nothing to help her
understand, Beowulf was followed by Wordsworth, Shelley, Keats,

Shakespeare, Chaucer and Milton., She hated them all, She says she
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enjoyed Macbeth because it had a plot, a story, actors, The poetry
didnt't get in her way, She also enjoyed Hamlet which she saw on the
screen, She remembers nothing of what she learned; she worked for a
mark, and that was all,.

In Modern Literature it was the same thing, according tc her version,
This teacher could read fairly well, she supposed, but since she never
heard poetry well read she was no judge and does not now know if she
would like that metnod. She made the students explore deeply into the
main thought, Since they covered a lot of ground the amount of time
allotted to getting the tiought was not enough and students remained
permanently lost,

This girl does not want any critic telling her what to read nor
what she likes. "If you like it, you like it nc matter what some man
says unless you are a wishy-washy person.,® ®People look for some worth
leading to a final goal, Poetry does not lead to anything. It must

rave something to do with my living now, and I never find any which does."

Second Woman .

This freshman, eighteen years old, lives in a city over 100,000 popu-
lation, constantly reads for pastime such materials as novels, plays,
short stories, etc. Few poetry materials were available in her home,
her parents never read poetry and she never reads poetry. She dislikes
it heartily and finds in it a form of punishment, She has found some
whiich she likes but not often, She saic she could not remember names
because she had not studied for so long a time. In high school she had

a few poems the only one of which she can remember is "The Bells" which
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she did not like, and she only remembers not enjoying all the others
also,

She remembers "The Raven", partis of which she liked and parts she
did not like. She disliked what she called the "sinister" parts which
- others enjoyed because of the dramatic quality,

She thinks that poetry must be easy to interpret or that there
must doe someone to read it aloud who knows how to interpret, 9If a
student is reading for enjoyment and can't interpret, the enjoyment is
gone and dislike occurs." The instructors she can remember reading
aloud made the poem seem unreal to her; they seemed to get something
false into the interpretation, "Poetry is something someone has seen or
read or felt and must be read like that.” She can remember nc method
that was good. She heard a fewlrécordings but didn't enjoy them "maybe
because facial and bodily activity helps the interpretation and meaning
was thus lost,® She can remember a lecturer at high school who read his
own poems and others, He talked aﬁout them in such a way as to make
everybody appreciate the poems more, She cannot remember who the man
was, It is her only pleasant memory of oral reading and she thus prefers
to read by herself, if ever!

She described her ideal teacher. It made no difference if man or
woman, or if young or old, Nice dress is one of the best influences
but personality makes a great difference. Any person who "is cranky,
tears down what the students say, and does not pay attention to the
students," would be a bad teacher. Any teacher who fails to realize

that the student is not as far advanced as the teacher is and who demands
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perfection of memorized performance more than enjoyment is a total loss,
according to this student.

She believes that an educated person should know something about
poetry and therefore students will probably have to be compelled to study
it. She says you cannot shock them into learning classics by force but
if the material is well presented, if sufficient explanationris mace to
aid understanding, and if the students know why it is good for them to

learn it, they will likely learn.

First iHan

This freshman, aged 1E, is the scn of a teacher in Lansing who has
an M, A, from Columbia University and writes poetry. They had few books
on poetry in their lhome and the parents never read poetry to him, He
never liked it; could never seem to get started at understanding it.
He reads little for pastime and likes only newspapers and Such magazines

as Header's Digest, etc. He hasn't read a book in a year which was not

assignedj probably never read ten books in his life; his pastime is
movies. He h#d recently seen Quo Vadis which he considered "wonderful,®
He thinks a large part of his trouble stems from the fact that he
never really learned to read, He probably had a poor teacher at the
beginning; he could call words but could not read. In grade school,
two or three pecple comld read well and they would set examples for the
rest. Since he could not do as well he was discouraged; he felt the
unspoken criticism andeould not compete,.
He says he is competitive only "in important things." He is inter-

ested in making a living; in engineering and learning to build. He can
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see veauty in concrete things but can't see it in words. This competi-
tive feeling has caused him to learn to read much better in college.
Hére he "was thrown in to sink or swim," he had to learn. He "wanted
tc succeed and didn't want to get ditched . " Therefore his reading has
improved greatly and he is doing well in his field.

The way poetry was written caused part of the difficulty, He didn't
like it because of "distorted rhymes, itwisted lines for poetic license,"
Also, he said he didn't like it because he could not understand it. The
only three poems he can remember were in story form so they left an
impression, The others did not, He feels that if the meaning were
first written in prose, the pcetry writing would become clearer.

He feels that students provably ought to be compelled to study
poetry since it really is a part of education., But for himself there is
nothing that could motivate him now to study poetry which he considers a

waste of time.

Second Man

This freshman, aged 16, lives in a city over 10C ,000 population,

He often reads newspapers, magazines such as Reacerts Digest, etc, He

reads poetry none and does not like it at all, There were no books and
poetry materials in his home and his parents never read it,

He answerad the inventory saying there was value in poetry in the
moral, for story telling, in truths of-living; in the interview he
reiterated his belief in a reason for studying poetry but didn't want
any for himself, He does not want a critic to tell him what is good;

"i{he worth of the poem is what the student thinks." However he would not
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wisagree with the present kind of texts containing classics saying that
it is possibly a good way "because probably other people like those
poems and that is the way everybody studies the same,"

He used a regular text in school which was equally divided among
ciopraphy, poetry, short stories and novel selesctions, He cannot
remember any of them, Nor can he remember studying any poetry in Junior
High school, He liked short stories "probably because they were short,"
"came to the point quicker.,"

He had four different high school teachers who all seemzd to him to
teach the same wzy. Somebody reaa the poem ana at the end students
had to answer "them" questions printed at the bottom of the poenm,

#I couldn't answer them questions but had to make a stab, Had to keep
rzading them over and over to try to make sense. It is better for the
teachar to make explanations.®

He was forced to memorize a lot which probably had something to do
with his dislike., "It didn't make sense." "I couldn't figure out what
they intended to drive at "

In his first threes years of high school he had a "CH" average which
was raised to a "B" in his senior year because he liked his subJects
better and had a better choice, He said he chose bookkeeping, economics,
and typing out English was required. The first three subjects had value
to him but poetry has no value, It does not help make a living and he

is interested in learning to make a living,

third Man

The freshman, a young man of eighteen lives in a city in the
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25,000 to 250,000 population group, de reads little for pastime and that

from newspapers, magazines such as lieadert's Digest, Ladies' Home Journal,

Cosmopolitan and Saturday Evening Post. Thnere were few bocks and maga-

zines of poetry in his home, his parents never read poetry and he never
rzaas poetry now.

He feels that the choice of poetry he was given to read had a great
deal to do with his dislike, He also remembers several teachers, one
of which seemed to be outstanding. He knows that he had a little poetry
witi» his languags cor English courses in grade school but can remember
nothing about them. In fact, he says that his memory of poetry in high
school is dim Moecause that was two years ago,"

The one teacher most vividly remembered is a man and he believes
ne liksd the fact that he was a man, He had a good personality which
the student described as®human, got along well with students, helped
With extra-curricular activities."” He was also described as "smart,
knew his material, seemed to know everything, the one man who seemed
prilliant .®

Thz boy says the teacher tried to teach the students to like poetry,
feeling that was the best method but he didn't succeed in this case
although the student believes it is not the fault of the teacher, There
4as a course of study which had to be followed but he allowed student
choice as much as he could, Of all the poems studied the student can
rememoer only one and that indefinitely. He likes Edgar Allen Poe be-
cause he calls it"light reading" and doesn't look upon it as poetry.

Consequently, all the reading in poetry he has done, unless required, is

Poe. i
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The teacher read aloud and was Judged by the student to have read
well. He thinks oral reading is very helpful. Later, he believes the
student should read the poem silently for himself unless it is a poem
like "The Raven"™ which was meant for reading aloud. There was no listen-
ing to recordings or radio and he knows only the reading of the teacher.

He was required to do some memory work which he disliked at the
time, but later approved of, thinking it ha«d value fof the reader,

He approves of written reports by the students believing that clari-
fies their thinking. A group of high school students asked his help,
after he graduated, on writing a report, He thinks their professed in-
ability to understand was caused by mere laziness as he is able to
undarstand poetry if he tries. He never particularly objected to the
written report method simply considering it one of the necessary evils
of study and something which had to be done, so he did it.

In discussing why he does not like poetry he says he finds it hard
to think why he doesntt. It is not a lack of understanding because he
can understand it if he tries, and, also, he enjoys a poem which demands
something of him,., He likes poems with a philosophy or story, Ille says of
Chaucert's "Prologue®" that at first hé didntt understand it but he "loved
to spout it," and he still does, He just 1likes the sound of the original
but now that he has translated the original into meaning it is "too
Simple“ for him. He does not like that kind of story telling.

His trouble, according to him, is not that he doesn't know how to
read., He claims that he does know how, He also says he has a limited

vocabulary but looking up new words is a sort of challenge, He feels
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different from other people about that and likes to accomplish a diffi-
cult job. The main trouble is time, There simply is no time to do all
this,

lie has the idea that people who know poetry are above the level of
other people and are smarter; that probably students should be forced to
xnow something about poetry vpecause of need; that wider acquaintance
mizht help, with choice largely left to the student, although probably the
student has need of certain poems which should be required, But he says
that if choice were left to him he would cheose a historical novel and
no poetry, When he answered the attitude inventory concerning the poems
1@ can remember, he did not list even one pecem and said in the interview with

proedcing that Poe and Chaucer were all he could remember from any source,

t'j]

ourth Man

Tnis freshman is eighteen, lives in a village of from 250 to 2500
population, and recently came from a Southern environment which shows
dzfinitely in his speech and his attitudes. He was brought up in a re-
ligious atmosphere and when he approves of poetry at all, which is most
infreguently, he thinks it ought to have a good moral, an uplifting
philosophy, or be the kind that helps one "do some good to others."

On the whole poetry to him is "stuff." He does not like "real long"
poems like "The Ancient lariner" which didn't make sense to him. It told
a story but he couldn't follow it., He likes a moral more than a stery.
de didn't like "The Raven"; he could uncerstand it but it didn't concern
anything he cared aboutb.

He cannot remember any poems which he does like, On being prodded

he said he has reac poems about basketball which were z00d but he couldnt® 4
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remember anything about them although he thought one was named "The
Cuampion,™ He likes sports and plays baseball, He says "if the poem

is about things you are interested in or really tells something" he likes
them, He is not against poetry as such but just against scme poems.

He studied mostly classical material in school although he cannot
remember details, simply repeating that he is sure most students do not
like long poems like "The Ancient Mariner ,® He does not feel that
.¢classical poetry deals with his experiences and is therefore not valuable,
He feels he had too much poetry but that might have been just because he
disliked it so much, "The classical stuff" was too much above the heads
of the students,

He does not believe that poetry should be required in college, as
students by that time are mature enough to make choices, If they need to
study poetry, it should be in high school, and if the claims of poetry
as a necessity for cultural background were rightly presented, the stu-
dents would probably try harder and like it more,

He generally does not like to readq and when he does read is inter-
ested only in sports magazines, He thinks lack of training in reading
is largely responsible for that attitude. He didn't have enough training
in reading in either the grades or high school, remembering no special
help in reading, and after the fourth grade just didn't bother to read.
He was required to read books for book reports and managed on those
allright because a choice allowed him to pick stories about baseball or

other sports. He reiterated many times ihe narrow limit of his interests,
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If the method included letting him choose what he liked it was a good
method and he inevitably chose one thing--something about sports.

He heard some reading aloud; some reading he had to do himself
which made him react resignedly saying that he didn't mind it, it was
just something he had to do and the fact that he didn't enjoy it was
Just part of the struggle, The only teachér he seems to remember was a
Aoman who read aloud which he liked, She assigned the poem, read it to
them in class, "kinda went over it and asked qQuestlons.,® While he com-
plained that "classical poems are tough to understand"™ the method of
reading aloud and helping the student to understand was good, although
ne thinks other students would Jjust as soon learn it for themselves,

He had gquite a bit of memory work but said he didnt't mind tco much--
"It was Jjust a part of the job."

He stutters rather noticeably and while it seems not to bother him
now, that probably enters into his problem since he says he stuttered
very badly as a young boy. He had a private teacher to help him and
from his accounts has made a remarkable improvement., He himself stated
that he felt his poor reading was partially caused by stuttering but he
wasn't seriously bothered by it.

The student likes music and thinks he would listen to poetry if
tlLere were records around handy. But he prafers song to poetry if given

a chioice of listening.

Fifth Man

This freshman man, eighteen years old, lives in a town in the 250

to 2500 population group, and often reads for pastime such things as

ﬁl"ll
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newspapers and popular magazines. Few materials for poetry reading were

in his home and his parents never read poetry. He never reads poetry
except under compulsion and is rather vociferous in his consistent
disapprcval of all poeiry about which he can say nothing good. When check-
ed on a seeming inconsistency in an answer in the inventory, he having

said that familiar poems are not the only interssting ones, it was found
that he meant that familiar or not familiar, no poems are interesting.

He agrees that boys dislike poetry and is not sure that it is a
certain age or because of psychological attitude. He feels mostly that
it is because they have been forced to learn and resent the compulsion,

This was particulafly true about memorization, He was forced to
memorize it not because he liked it but because the teacher thought it
was gocd for him, He could understand it, he said, but couldn!t see why
he should have to memorize it. He cannot now remember the names of the
poems he had to memorize but he says he memorized "about half of Macbeth"
and accompanies this statement with a great groan,

None of his early experiences seems to be too specific in his mind
except one instructor wh&m he claims was a woman "abdut sixty who looked
just ancient, was very bad, and should have retired much earlier.,"™ "No
one liked her" but it was because of the way she taught, "she tried to
make us like the poetry she liked instead of trying to find out what we
liked . ®

He seems to have had her as teacher in early high school, That
added to an absolute dislike which he had had from the beginning,_so he

could not and now cannot find any good in poetry. He says there are no
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intsresting poems, no rad-blooded man Las any reason for reading them,
they are not praciical, and have no worth, They do not affect him
emotionally, and the form is difficult so that understanding is too

hard to come by with no commensurate results worth the effort,

Sixth HMan

This freshman, a young man of eighteen, livas in a city of over
100,000 population, He was one of two who broke engagement after
engagement and literally had to be hunted up during summsr school to
g2t an interview. Wwhen found, he proved to ce a most engaging and
courteous person, very persondole, very nice, but limited in his inter-
e3ts so0 that he was unwilling to put much effort into anything not in
the scope of those interests. When explanation wés made as to why his
response was valuable he proved to be very cooperative on the basls that
n2 was needed,

iie was entirely vague about his poetry experiences; so totally un=-
irterested in the subject that no experience seemed to have struck him
eniough to remember, his vocabulary was enough limited that he could
£iné no words to describe his reactions, ile is neither & dull nor "dumb*
person and makes a .1 all-college average but both his experience and
interests are limited enough that when he searches for words to describe
interest or lack of it he gets stuck, He neither hates nor dislikes
poetry--ne is so entirely indifferent that his ignoring of pogtry is

colossal., Poetry just doesn't exist in his world., It isn't important

encuzh to dislike,
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There were no books in his home; his parents didn't read., He him-
self reads little for pastime and that mostly novie magazines, etc, He
is an addict of the twenty-five cent iook. Of the serious pocket books
he likes only biographies. Movies are his mental pursuits; sports,
especially swimming, his pastime,

He can rememper nothing about poeiry in the grades but has a dim
recollection of "little poems.® In high school a little poetry was part
of the English course but he can remember almost none, He finally
remembered "Ancient Mariner® which he says he studieou in the tenth grade
ann can remember nothing about it except certain lines. He could not
understand it; "Jjust read it over and over™ and got it over with as part
of a jobo. The teacher would make an assignment and then go over it in
class put still it didn't help.

In his senior jyear they "covered a thick book.," The teachers were
soring in every year %and didn't make it interesting.® The whole subject
of literature was boring and he doesn't think anything would have helped,
He first said they never studied any works of Shakespeare but only the
poet himself but finally remembered Macbeth which "wasn't too bad," "was
a pretty good story."

When he kept insisting that all his teachers Were boring he was asked
if he had any good teachers outside of literature and he finally got
around to saying the history teachers "were more lively-like," taught
"like they enjoyed teaching it," but that was as far as his description
Eventually he thought of one sophomore teacher who was "a lot

could go.

of fun in class."® She didn't make the work easier but made it interesting.
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~ow2ver, he found it impossible to say what was interesting., Other
Loachears gave a lot of tests but this one didn't, "she didn't force it on
sou," "she was pretty broadminded about it,"® (presumably meaning that she
l2t them have ideas and opinions), "she took into account that we didn't
iike it and let us say why and argue." This last seemed to be the strong-
est thing in his mind relative to good methods of teaching.

This student has made no choice of field of study as yet, but thinks

2> will major in police administration.

Seventh: Han

This man, a freshman, over itwenty, lives in a city of over 100,000
pupulation, He reads little for pastime and prefers ficticon, reading no
roetry at all, There were no poetiry material available in his home, his
parents never read anc he has never read poetry., He finds poetiry unin-
terasting and difficult. He does not really know why he doesn't like it--
2 just doesn't, and keeps repeating "it is not interesting." Friends
dic not influence him and he feels boys instinctively dislike poetry,
ie has studied as little poetry as possible, and read none not required,
suo he can answer few details.

He said in an answer on his questionnaire that he thought free choice,
browsing rooms, plonograph records, etc. would help make students like
it nut in the interview he seemed to feel nothing would.

Ir. the grade school he had "a few catchy, little poems." "Trees" is
remembered half favorably as a "nice, little poem" but it had no interest
for him., He had the regulation number of literature courses in a high

schocl in Detroit but can remember apsolutely nothing except Macbeth which




= claims they must nave stuaiec for half & semester anc still he hadn'z
iest iaea what it was all aboul. Teachers read parts of it aloud,
zsxed 3uesticns, playeu it on phono:raph records, and gensrally tried
ail the metnods wo involve his interest to no avail,

ne says ne had all good teacihers out that nothing they could have
done would nave helped, When asked to describe & good teaciier, his reply
was "one who could communicate and nold attention"; e "would sclve our
orovliems® oy wnich ne meant that the teacher was close enough to and
sympathetic enough witii the student that he would help on personal prot-
iems., The poetry teachers were as good as any other teachers but tc ne
avail in his case,

411 tuat ne wanis to r=ad are sports and adventure stcries,

Interviews +ita a Class In Cral Interpretation of Poetry

The memvers cf a small class in Oral Interpretation of Poetry in the
Departiment ¢f Speecl, Dramaiics and hadio art were interviewed personally
as to treir experiences in reading and studying poetry and their resulti-
irng attitudes. There were seven women and four men who were chosen on
the vasis that their enrollment and interest in such a class showed their
interest in poetry; that if they were intersstec, those things which
caused their intsrest might te listed, studied and analyzed as to possible
future utilization for other students. It seemed logical that factors
whicli created interest for them might also create interest for otliers.

Bach student was asked to talk freely on any aspect of the question

which occurred to him, Lo specific or directed questions were asked.




256

Casual comments along the three lines of the attiludes-inventory about
material, techniques and teachers were made in case they hesitated., Each
person was urged to speak in unrestrained fashion on any aspect, favor-
able or unfavorable, Some even came back after the interview to add to
facts already revealed because starting their thinking on the subject had
later caused them to remember asnects not thought of during the interview,
Student one, a girl, 22, a junior, says she has always liked poetry.
She can remember definitely at seven years of age discovering some volumes
of Kipling in her home. These started her love of poetry. She can
particularly remember "Gunga Din%" which fascinated her, Her father read
it to her and she thought his reading admirable, She learned from him
how to read poetry aloud. So great was her love for poetry that she used’
it in games. From the time she was nine until around fourteen years of
age she played with three other girls constantly. Their favorite game
was called "villain" which consisted each day of a different imaginary
excursion to a place where some supposed villain existed., There were many
such plots as the one of three young sisters forced to go to a lonely
house where some Blue Beard or other monster lived, This student made up
the plots which usually consisted of poetry which she read aloud to her
playmates, or sometimes tried to write, She says friends did not influ-
ence her like or dislike of poetry, but that she is sure she thrust poetry

upon her friends,.
She can remember no poetry studied in the grades and not too much in
high school, There were just crdinary literary courses in which poetry

evidently made no impression on her. The only thing she can remember is
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a2 study of Shakespeare in which the teacher would force students to
memorize selected parts which they repeated parrot-fashion without under-

3

stending. All the otler students hated Shakespeare and the teaecher, but
this student says she was accustomed to reading aloud and did it rather
well, according to adults around her, so that she feels she enjoyed the
whole thing because she had a chance to "show off.," However, she knows
little of Shakespeare now and enjoys it probably least of all poetry,.

Aan early college course almost made her hate poetry because of time
spent on technical details, They had wecks of studying "iambic penta-
meter," etc, before they got tc poetry. She says she still doesn?'t
understand all the scanning and likes her poetry vetter without bothering
with it. It is her opinion that freshmen should never be»given such
teaching, and, also, that most of the poetiry given to them is too serious
and deep for their comprehension, and entirely beyénd their understanding.

To her, the greatest joy of poetry is that it crystallizes and con-
denses ideas which she wants to say and cannot, and when she finds such
ideas in the lovely words of poetry they are beyond music or any other
form of art beauty.

This girl has made a high scholastic record, proving her ability both
as an actress and a reader, She is judged by all her teachers as being
an outstanding person,

Student 2, a girl, 21, a junior, was born in the upper part of Michigan
in an isolated spot, All her brothers and sisters were much olcer so that
she hacd no playmates and lived in her own imaginative worla., She was

largely influenced by her mother and her grandmother, the latter of whom
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was the first white child born in that part of the state. When she was
not muci: more than two her mother trained her tc speak a poem at a Sunday
School meeting because the mother disliked heartily the usual way children
recited, Having had some speech training, she started in to teach her
daughter to read well., The student liked it then and has continued to
like speech, and is now a speech major with a good record,

This student did not like fairy stories so that her grandmother
told her stories of early settler life and of the Indians, When she was
five her grandmother reac her the story of M"hiawatha" which became her
favorite and inseparable companion, She wanted nothing except Hiawatha
which seemed to her tc be "so meaningful and vivid," In retrospect, it
seems to her that the analogy petween life as she lived it and "Hiawatha"
was completely satisfactory. From then on she wanted all her reading to
ve poetry. She was given a set of Robert Louis Stevenscon and iiterally

wore out A Child's Garden of Verse which had to be replaced,

She can remember only nursery rhymes in the grades, or other simple
poetry which she already knew, She was not impressed, In eighth gra@e
the teacher forced them to‘scan poetry which made them usually hate the
pcem they scanned, However, she liked "Evangeline" regardl;ss of the
fact that she could not understand it, In her junior year at high school
she had a teacher who "had a distorted view of life and wanted her poetry
hard and bitter.® That evidently did not please the students, In an
English Literature class in which she studied as a senior the teacher was

intelligent in her presentation of poetry but unemotional, She was a

widow with two small boys and just her looks took away from the poetry.
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She was ®"tall, bony, skinny, angular and totally unemotional.® Her g00¢6 ,
logical explanation seems to have been lost in the dismay caused by her
personality.

This s£udent says she is much moved by pocetry and therefore cannot
like it indiscriminately., She likes that which deeply moves her.
Friends did not influence her either way, but her mother definitely

taught her to love poetry.

Student three is a girl of twenty, a junior, who learned to like
poetry from reading it in numerous volumes in her parentt!'s library and
from having her mother read to her from the time that she was very little,
She remembers nursery rhymes, oarticularly remembering Longfellow whom
she likes very much, and can remember a book of early American poets
whichi had something to do with history. She also read Greek legends,
the Iliad and the Odyssey, as she grew older. |

- Grade school ﬁas much what she had at home and because she was
familiar with the poetry she enjoyed showing off her suberior knowledge
before other children. She mentioned "The House on the Hill" by Robinson
as having been learned in the eighth grade along with "Chicago" and "The
Ancient Mariner.® This last selection she felt the students read before
they understood it. Personally, she liked it without understanding it.

When she was in the eleventh grade she had a "marvelous teacher.®
The teacher did not like the prescribed text and since she could not get
it changed, evidently made an effort to bring poetry from other sources
to their attention. This was done by library assigrments on whicp there

was discussion in class to check if they had read and understood. She
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herself read well and would bring to them selections which she felt
they woulc especially enjoy, or material which she felt they might not
find for themselves, She read aloud the parts that she thought would be
most interesting to them.

Before studying an author she would take probably a whole period to
talk about the author, getting at the human interest angles which this
student judges to have been very interesting ana valuable. She liked
to hear that they were drunkards or that the woman poet smoked cigars,
ete, She still feels that to know the human part of a writer is valuable,
She also feels that to have the teacher read such popular poems as
"Casey at The Bat® is a good motivation to the liking of poetry. This
teachef also played phonograph records about every two weeks, She would
first play tnem and then the students were allowed to discuss them in
any fashion they chose. This student said that in those days she liked
every poem she heard; today.she would be more critical.

" Her introductory course in éollege was given by an instructor who
is considered to be very good, He won the first faculty award for merit
although he is a negro and has been in M, S, C. only three years. This
student considers him an excellent poetry teacher. He dwelt heavily on
structure® and literary criticism saying that they were now far enough
advanced to know such things., He emphasized the necessity for "tearing
a poem apart® which many people criticize, saying that it is necessary
to take it to pieces to find out how the whole is constructed. Poems
were . assigned for library study and were discussed freely in class, He
read aloud only passages which they found difficult, using this method

to buttress his explanations of the passage.
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This student likes all poetry but does not know why., She just
likes it, She gives the credit for her liking to her mother and the

eleventh grade teacher,

Student four is a girl, 22, a senior who seems to have had an extra-
ordinary high school backiround as well as family life,., She says that
poetry has always been a part of her life,

Her family liked poetry and had a hﬂge library. There was a varied
collection of poetry among the books so that when she browsed, looking
for something to read as pastime, she often read poetry. Her parents
bought books of childrents poetiry and she cannot remember if she had any
study in grade school or not., Probably there was definite study begin-
ning around the fifth or sixth grade, and definitely study in junior high‘
school, She remembers Elizabeth Barret Browning, Matthew Arnold (Dover
Beach is a favorite), Evangeline (which sﬁe hated) , and such poems.

In high school there were five courses offered in literature of
whiclhh she took four, These were fuli semester courses in American Litera-~
ture, English Literature, World Literature, and Poetry. She did not take
the fifth course, Modern Literature. All of these courses stressed
poetry heavily, the English Literature course consisting mostly of poetry.
She said that in each course they had a comprehensive, many-paged text
which they rather thoroughly covered and on which they took a thorough
examination, She gaQe as an example of the comprehensiveness of the
course in American literature a scope of writing which went from earliest

American through Dorothy Parker and Gertrude Stein.
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She gives credit to the teacher whom she felt was almost entirely
responsible for the great popularity of the courses. The students uni-
versally thought her a remarkable woman and she is personally popular
to the extent that when they re-visit their high school or go back to
the home town, they look her up,

One of the methods thought best was a very full discussion of the
author by the teacher before a study of the pocem, This oriented them
to the poetry to follow and they were led to explore through curiosity
and interest, The teacher included human interest stories and made
the author a real person, The students were required to memorize a cer-
tain number of lines per week but these lines were chosen by the students
as favorites. The student says she carnnot remember any of them now but
feels that such memory work had a definite advantage,

One of the often-used methods of testing was the oral reading of
passages by the teacher who then asked them to identify each. The
student stressed the fact that the teacher did not pick difficult or
obscure passages but those that had proved lovely and enjoyable., In that
fashion they learned to identify things which they would want to remember
and she now enjoys being able to tell where passages come from when
she hears them gquoted.

She likes poetry so much that she has been making a private col-
lection, She likes any kind of poetry and finds it hard to choose, so

far as liking is concerned, between the Aenid, Sappho, dramatic poetry,

modern poetry-=-just any kind.
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Student five, 21, a junior, had no special poetry background.
There was never any in her home and what she read and liked seemed
accidentally found., She just read it and liked it; often didn't know
what it meant. "You feel as if you want to like it; you ought to want
to explore but feel silly when people say what do you want to read that
silly stuff for?" She says she has an intense desire just to own volumes
of poetry.

Although she went to Morgan Park High School in Chicago she can
remember no special poetry work; Jjust a little which was part of a
literature course, No stress whatever was placed on poetry. She can
remember no poetry at all in the grades. She didn't like any of her
literature teachers but can't remember much, She memorized a little,
She is now a speech correction major and has almost no electives and no
time for any extras. Said she had a yearning to take at least this one
course in poetry but her trouble is that she simply hasn't had enough
study of poetry to be very intelligent about any of it. She Jjust likes

it and wants to read it,

The sixth student, a girl, twenty and a2 junior, did all her school
work at Cranbrook from the kindergarten through high school so had a
particular kind of preparation, She remembers a lot of poetry in kinder-
garten but has no other definite recollection until the seventh grade
where she had a teacher she didn't like, She is sure the teacher was a
"marvelous woman and a good teacher but she made students get every bit
of meaning in the pbem." This student resented such a method, feeling

that just to read it for sound and the first meaning which comes to her
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is much preferable, The too great emphasis on detailed meaning took
away beauty for her,

Her mother had studied speech and wrote plays and poetry. She
taught her daughter to read aloud and alsc read to her, The mother kept
her own private collection of poetry which the daughter likes to browse
through and read,

In high school they had individual attention on their work so she
could talk about any and all poems to her teacher in private session;
or she could get any éort of help which she wanted to have. Therefore,
her reading seems to have grown as a private kind of thing leaving her
with decided opinions as to what she likes rather than as to what is
generally read and with an individual approach to learning poetry.

She likes reading it over to herself, then reading it out loud,
and she likes to talk about it with some one but she badly resents
having it torn apart. She says she is particular in her likes and dis-
likes and feels that liking poetry is like people=~you get the first
impression and like or don't like them forever according to that initial
time. Liking depends on mood, A friend,once gave her & book of Mase-
field and he has always been her favorite since, She likes descriptive
poetry especially. She would not read poetry as a pastime but often she

is in "the mood" for poetry and reads it while in the mocod,

The seventh woman student is a second generation American in a
Greek family in which the father has been blind for many years and the
mother has had to take the lead not only in family life but in the

restaurant which they run., There has been constant emotional conflict




both because of learning to live in a new world, and the affliction of
the father who, although he does a very good job in adjustment to liv-
ing, still creates a problem,

The mother appears to havé done a good job, as the girl is much
above average in personality, mature thinking, and ability, She is a
senior, graduating in voice,'and has done exceptionally well, She is a
highly emotional person and finds in poetry outlet for her emotions,
While her mother, from deséription, sounds like an able and fine person
she had neither the background nor the time to read poet?y or make a
cultural background for her children. So this student remembers little
of poetry in her early life,

The first thing she remembers happened during her junior high school
years and it made an indelible impression on her., A new English Litera-
ture teacher came to the schocl and this student was in her class. She
was an extremely tall woman "approximately six feet tall and what you
would term 'skimny!.® Her appearance was lanky, awkward, self-conscious,
At the beginning of the hour the class noted how ill at ease she was,
and immediately broke forth into a free-for-all, Miss M- stood weakly
before the class, Then she reacﬂed quickly for her book and began to
read poetry.

"I have never seen the like of it, None of us ever saw Miss M-
the same teacher in class as she was before and after, During her read-
ings she was completely altered. She had complete control of the class,
Her love and work with poetry must have been very great. The interest

created in that hour was unbelievable. To me this is proof that poetry
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isn't merely words but human emotions that can be reached and re-experi-
enced (as Miss M - did) with beauty that is rare and sought."

She remembers no outstanding teacher in high school nor any particu-
lar method used, She did some memorizing which she did not like, But
the interest created by this one incident held and she now reads poetry
often and studies it as much as possible in collepge,

Student number eight, a man of twenty-three, came from a home of
extreme poverty., His father and mother had separated under even more
than adverse conditions for children in a home, His mother had been
brought up in such poverty that she was put out to do housework at an
early age., She must have had a moral fibre and integrity that could
rise above seemingly impossiblé conditions because she brought up three
children by the first husband and now has a young child by the second
whom she has endowed with a thirst for school until all of them in some
fashion have managed high school, One daughter had two years of college,
and this son is a junior in college although he spent three years in
Japan in the army and started at a lafer age than the usual boy. The
mother can do nothing tangible by way of encouraging her children to read
poetry but she has their undying loyalty and her encouragement makes them
want to achieve cultural backgrounds by whatever effort necessary. This
man is highly emotional as a result of continuous turmoil in his life
and finds release in poetry. He says this is almost entirely a recent
development in his college life resulting from interest created in a
class,

He can remember no specific facts about poetry in the grades, and

since he finished up part of his high school credits in extension courses
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for soldiers in Japan he had no contact with it there., He formed a
close Trizgndship with a man about his age who is a speech major., A
spirit of competition was added to 2 desire to do something about acting
and he began studying speech, He heard poetry read orally, he himself
began to read it aloud, he became good enough to win a competitive read-
ing event, and now he is trying to let the emotion come tihrough him by
writing poetry.

He says not all poetry appeals to him; he claims that he has fought
against social and religious prejudice which he ran into in the army
and that he did not know poetry also fought against 1t in the poems of
many writers, Having discovered that some writefs do write on that sub-
ject, he has a new interest, He is at the age when morbid poems appeal

to him, and beautiful words are a strong part of the appeal of poetry.

Student number nine, 2 man, 24, and a junior says that his life was
surrounded by poetry., His family did not have a big library bul had
numbers of books of poetry. He received books very often as gifts and
these were frequently poetry. Most of the pictures on the wall were
framed poetry quotations,

In the grades he did not like poetry. He had to memorize too much
so that it destroyed his pleasure, He says that even when he chose the
poetry he did not like memorizing,

In his freshman year he can remember only mAncient Mariner" which he
regards with indifference., He went to a small Catholic school and had
nuns for teachers, He remembers especially one he had wﬁén he was a

sophomore who was very vivacious, witty, and quite young, She was
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hgood fun," She taught the students square dancing, counselled on their
school paper, and would do anything to help. She seemed quiet and reserv-
ed and was very "literature conscious." She so impressed the students
with her love of poetry that their liking for her carried over into her
love-~-poetry. 1In his junior year he remembers some Shakespeare but
nothing specific about it, He remembers that they had quite a bit of
American Literature but can't remember anything about poetry, He also
remembers nothing in his senior year, He thinks probably boys thét age
feel they shouldn't enjoy poetry because of social pressure; because it
"isntt done too much.," He also thinks that they do not have much time
due to the press of so many other things.

His freshman year in college was rather bad because the abrupt
change from a small school where he was personal friends with all the
teachers to a huge institution like Michigan State left him too bewildered
to study or know what hg wanted, He made such bad grades that he was
asked to drop out of school which he did for a year and a half, He
browsed in poetry during that time and became poetry conscious, He began
to read it because it was a thing to be desired in itself. For instance,
he says, he picked a poem from Coronet magazine in 1950 and because he
wanted to keep that, he started a private collection and now has many
poems in a personal anthology.

When he came back to college he began to study poetry in speech
classes and both likes to hear it well read and likes to try to read it
himself. He is now an exceptional student and makes a high average in

all his classes,
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Student number ten, a man, 23, says that he has had poetry all his
life. His mother read to him and he enjoyed it greatly, He says that
"you can enjoy anything if it is read to you," The mother and father
read from a fairly good sized library in the home. Nothing was ever
forced on him; it was just around if he wanted it.

He can remember no poetiry in the grades, Junior high school in-
cluded an English claéé of which poetry was a small part but he didntt
care for any of it, "It was mostly'lesson, and we had to memorize this
and that, I forgot them right away and disliked poetry then,"

In the ninth grade English class he was forced to read Lady of The

Lake, He hated it then, and hates it now. He could not understand it,

He says of meaning that he likes to read poetry from what he calls the
agsthetic point of view--it has a beauty, an appeal, & worth even if it
doesn't have complete meaning; he likes it just for what it means to

him, He was very much against the fact that he had to accept the teacherts

opinion of meaning; that he was never allowed to express his ownj; that he

was forced to look up so many words in Lady of The Lake that the whole
thing was very boring. |

In the tenth grade literature course he had a teacher who was better,
Poe was her favorite and he particularly remembers "Bells, Bells,'Bells.,"
She, too, had her own interpretation but "made it fun,"” She also asked
the students what it meant to them,

He then began to study poetry in a speech course which he thought

was fun, He was divided between a love for speech and mathematics the

1
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latter of which he considered work but still liked, It was a ™serious"
subject; speech gives you a "freer outlook on life,"

Methods, he says, are not as important as the person who uses them,
He had to recite in some classes but since he is an extrovert that did
not bother him; the introverts and shy people hated it. He personally
prefers the oral reading method although he says he gets more out of it
still when others read to him as he is not yet too capable of getting
meaning for himself. He expressed himself as particularly liking to hear
a class like the one occurring on the day of the interview when each
student in turn read & poem alsud and, in that case, did a rather good
job, He can learn better if he reads to himself when the meaning is left
up to him, He can learn best from others when they read to him. Listen-
ing to records seems a good method to him,

He says that free choice for students is far preferable; that avoid-
ing too strict rules and criticisms is & good idea; and that skilliful
guidance to new material with pertinent and interesting facts about the

author is the ideal method.

-

The eleventh student, a man, is twenty-two years old. His parents
were not interested in poetry but a sister two years older always liked
it and he became interested through her interest and through her books
which she left around so that he always had them for reading and reference,
His first remembrance of school poetry is that read to class by a |
third grade teacher who was "terrific.* She read to them from a half

hour to an hour every afternoon at the close of the school day using
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stories, poetry, and any material which she thought would interest them.
She gave him such a wide acquaintance with poetry that he liked just
anything which was called poetry,

A fourth grade experience is not remembered but in the fifth grade
he had a most unusual experience, One of his teachers was a writer who
very soon after that published what he says is quite a well-known book

entitled Funny Dogs of Humorous People, The teacher's name is May

Trevellyn Smith and she now teaches at a college in Illinoils. She was
writing this book for children their age and she read it to them to try
it out on them, She also had a child!s story of Shakespeare entitled
"3eautiful Stories From Shakespeare" by E, Nesbitt, She seems to have
taken any number of children to her home (he cannot remember why nor
exactly whom) but he knows iﬁ was a private class of some kind, and the
children would act plays from these Shakespearean stories, He calls it
"tremendous fun."

However through 6th, 7th, and 6th grads he was rather indifferent
to poetry which he explains by saying there was not time; there was too
much else to enjoy, particularly sportis.

In high school he studied little poetry still not having time which
was spent in ment!s choir, opera, and chorus. He can dimly remember
Julius Caesar apd Macbeth, What he does remember about poetry, and that
vividly, is the minister who was an older man, Being an acolyte he had
to remain for services and enjoyed the fact that the man read poetry
frequently and well, He always read "Crossing The Bar" at every funeral

and did it most effectively, in the opinion of the student, He heard
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the poem "High Flight" from him the first time and has been constantly
moved by it since,

A poem is "a lot more enjoyable if somebody else reads it, if they
read it right, If you like it when you hear it read, you can even
memorize easier." His present interest in poetry stems from study in an
oral interpretation class because he says that when you hear a poem well
read you have the secret of liking; that it "gives you a sense of right-

ness,"

Interviews With Class in Beginning Interpretive Reading

1. A girl, 20, never had any poetry at home or in grade school,
Her father forbade her ever studying poetry because it was impractical
and useless. In high school no choice of material was allowed and there
was a set pattern of teaching, mostly the assignment and question and
answer kind., However, phonograph records were used which hegan, for

her, initial liking for poetry, and now she likes it because it is an

emotional outlet. She is one student, of many, who mentioned Silas Marner
as poetry studied, |

2, This man, 23, had no poetry at home; father and mother were
apathetic about itj he can remember no poetry until high school, In
high school a very good teacher gave him interest in poetry; she used
varied methods, giving full explanations; started with light verse and
gradually built up to heavier poetry. The teacher was from the South
and had a soft voice and gentle manner which was conducive to learning;
read aloud well, and student learned to like to read out loud for him-

self. He says it is the actor in him coming out, He, therefore,
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prefers dramatic poetry, and particularly likes Carl Sandburg.

3. A man, sophomore, 20, has absolutely no remembrance of anything
concerning poetry study right up until the present time, Any literature
courses he had were so dull and uninteresting that they left no impression,
He blames it on poor teaching methods and material. There was no poetry
in his home, his parents were not interested, and any interest he has
acquired is due only to his own reading, He likes E., E. Cummings and
Walt Whitman, and says he likes poetry for unique style and the message,
These two authors would confirm these reasons,

i, This man, 20, had much poetry in his home; there were many books
around, and he liked the rh&thm and story part of poetry., He loves poetry
now because it is (1) a beautiful way of telling a story, (2) it paints
a picture, and (3) it is very colorful, In high school he remembers
Macbeth which he liked very much as he has always liked story forms,

The teacher used varied methods, acting out parts of the story, playing
phonograph records, giving full explanations, However, they were given
no choice of poetry.

5. A man, 21, always had poetry at home, and read what he wanted,
For this reason he has always been interested in finding out more about
poetry., He did not like poetry in grammar schoocl. In Jjunior high he
had a teacher with one very dull method of teaching poetry she picked out
and assigned; she dissected it to see what made it tick--and it didn't
for the students! Beauty was not considered, The teacher had charm but
knew nothing about poetry and didn't know what to do in teaching. This

student detests Longfellow and Browning which he had to memorize, and
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condemns such a method of teaching. He now likes a particular kind of
poetry such as that written by Alfred Noyes. He likes action and his-
torical poems,

6. A man, 23, senior, had no poetry at home, HHe can remember no
poetry until 7th and 8th grades; didn't understand what he read and heard
then; teachers were all right but he was interested only in sports; re-
mempers "Ancient Mariner." He could not understand it, and did not like
it, Feels that students cannot learn what has not been properly ex-
plained to them, Only understanding of poetry has come in college when
poetry has been read to him, and he has begun to learn to read it, "How
can you learn poetry when you knew nothing about what you were supposed
to read, knew nothing of the author or what influenced him to write
poems? Teachers take too much for granted as to the understanding, age,'
and interests of students who are lndifferent because of it."

7. This girl, 19, a sophomore, had poetry in her home where it was
often fead to her. She remembers grade school pleasantly because an
animated type of poetiry was used, It was read aloud tc the students;
they enacted it in the form of plays; the teacher infected them with her
enjoyment of poetry. She remembers vividly "The Ride of Paul Revere" and
can yet enjoy the vivid picture it made for her: In high school she
studied all types of poetry. Enjoyed "If" most of all. The teacher she
‘most remembers was a man who was a good reader, consistently read to them
interpretively well, and taught them the Choral Reading method, She
learned how a poem ought to be read and enjoys reading poetry interpretively

to others.
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8. This older man, a senior, 30, enjoys poetry very much, He re-
members a constant association with poetry in his childhood; his grand-
father read from many volumes--Browning, Longfellow, etc, During de-
pression years, his parents read nearly every evening., It seems to have
been something to do and a release of emotions. In grade school he began
reading for himself, re-reading volumes he had heard earlier; enjoyed
the teaching of poetry, deciding what the author had to say. In class
the children acted out parts of the poems. In high school English
Literature seems to have been speeded up and lost consequently. The
teachers enjoyed American Literature more and therefore taught it better,
They made a unit of poetry, tying it up with history, political events,
etc., In this way he came to see a value of poetry'ﬁﬂich he particularlj
enjoys. He therefore likes realistic poetry showing social changes,
bringing together in its philosophy a whole pattern of living. It is
also a manner of relaxation for him, He now enjoys re-reading the authors
he read before, and also finding new ones,

9. This man, a sophomore, 20, had a mother who read poetry to him;
remembers none in grade school; no choice in Jjunior high school, and
the method was memorizing. iHe disliked the teacher and "she caused him
trouble.,"” In high school, the literature courses did not cover much
poetry., When they studied it, the method was talking about poetry by the
teacher, He enrolled in a speech class and learned to read poetry there,
He enjoyed what he learned through the oral reading method, He remembers

Shakespeare and Poe,
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10. This girl, & junior, 20, has a speech minor. Her mother read
to her; she can remember none in grades; in junior high they had to
memorize one poem & year, In a literature course they had to memorize
a hundred lines., All the studying was done from a text., However, the
teacher she remembers liked poetry and was able to make her like it in
spite of other things. She most likes humorous poetry. Any poetry study
in college has been in speech classes. She therefore likes the‘oral read-
ing method,

11, This girl, 21, a junior, has parents who like poetry but never
read it to her. In grade school she liked memorizing poems but felt
that from 7th to 10th grades memory work was too time consuming., Yet
she dces not mind memorizing., In high school, in a literature course,
the students made a selection of poetry for themselves and ¥put out" a -
book of poetry including their selections. She had much poetry study
in both English and American Literature and likes the classics, remember-
ing "In Memoriam", others of Tennyson, Scotti, Poe, and Shakespeare., She
evidently memorized "Seven Ages of Man," “All The World's A Stage," and
Hamlet's speech, a1l of which she likes,

12, This girl, a sophomore, 20, had poetry at home, with parents
reading it to her. She remembers nursery rhymes and poems like Stevenson's
"My Shadow." In grade school she remembers little poetry, that mostly in
the 6th grade where they had mostly nature poems which the teacher read
while they listened. In junior high “Evangeline" was a class project.
They did not memorize. She had poetry in junior and senior year of high

school remembering Macbeth (from which she memorized 12 lines),



277

"Canterbury Tales," Browning, and Poe, She can remember only Carl
Sandburg in modern poets. They studied from the text but also read out-
side, emphasizing content always. The teacher read well and explained
it well, She now reads poetry "off and on,"

13. This older girl, 26, had no poetry at home, can remember only
a Valentine poem in kindergarten, disliked it in junior high school be~-
cause of memorization and because the teacher chose the poems which they
- wWere forced to learn, The teacher did not explain the poems, She can
remember liking poetry in the grades because teacher and students read
it together, with full teacher explanation, She had no poetry in high
school; memorized and therefore hated it in college. She likes poetry,
she says, but could not remember the names of' any poems,

1L, This man, a senior, 23, had many books of poetry at home, His
mother recited poetry to him, and read a lot, HHe disliked poetry in
grade school because they had to memorize, Not allowed own choice in
Junior high, and poetry was not stressed. In high schocl the teacher
read the poetry., This man does not like reading in front of & :lass,
and does not like poetry he does not understand., He became interested
in poetry by reading poems in Saturday Evening Post; went out recently
and bought a pocket edition of poetry and enjoys reading it because he is
"on his own,"

15. This girl, a sophomore, 19, had a father and mother who read
frequently to her. They owned the "Book House®", a set of six, from which
they all read constantly and the student remembers these vividly; had

one favorite poem, She had little poetry in grade schoocl; in junior high
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she remembers "The Highwayman"; memorized a great deal and did not mind--
liked the poem so much it was fun, In high school students were allowed
to choose for themselves and evidently had some memory work there but
feels if the poem is understood that memory work is not foo difficult,
She remembers Whitman and Milton.

16, This girl, a junior, 20, had no poetry in the home except nursery
rhymes in books given to her, She remembers no poetry in grade school;
"probably the teacher read to them" but it evidently made no impression,
In junior high English class, thqylhad to memorize verses from the Bible
and other poeiry which the teacher selected, These they recited in
class; everybody had to do the same thing, Poems were written on the
board; students copied and memorized and recited without any explanation
or help from teacher. They never understood any of them "well enough to
go ahead and do something on their own.,® In high school selections were
entirely by teacher, There was discussion and other help in class, The
student memorized Chaucert!s "prologue," and remembers "Ancient Mariner"
and "Thanatopsis.® The teacher used the analysis method and scanning,
which the student has never understood to this day, and is therefore
correspondingly bored with poetry.

17. This girl, 19, a junior, had little poetry at home since her
parents had little time for it. She remembers her first poetry in grade
school and liked it in general; had poetry in seventh grade but did not
like it. They read it aloud in class but had no discussion, They were
not required to memorize, The teacher stressed meter, etc., and the

students missed the meaning completely. In high school the approach was
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vetter because they were helped in-appreciation, One instructor was
very interested and was able to kindle interest in this student in
spite of the fact that no selection by students was allowed; all poetry
was from a text, She had some T. S, Eliot whom-she did not understand;
but liking and understanding some poetry made the rest of it better,

18. An older man, 38, a junior had very little poetry at home as
his parents were not educated., In grade schocl he had "childlike
recitations," and he mentioned remembering "Little Boy Blue.," In junior
and senior high he studied poetry in a guidance class. He likes Edgar
A, Guest, In English class he was compelled to learn a stipulated number
of lines of English poetry, was given no choice, no basis of evaluation
of poetry, He felt the poetry was presented in a dull and monotonous
manner, The teacher read, gave her interpretation which the student
must accept, and then students were required to memorize a certain
number of lines., They always disliked what they had to memorize,

19. This girl, 20, is a senior. At home she learned nursery rhymes
which she recited to all visitors. She has unpleasant memories of grade
school where she had to memorize and recite to the teacher poems which
she never understocod. The teacher simply told them the page number on
which the poem was found, they memorized and recited until the teacher
was satisfied with the perfection of the performance, There was no
choice for the student. In high school poetry was taught predominantly
in the sophomore year; they had to read all the poems in the book and
the teacher gave quizzes on what the poems meant; there was no memoriza-

tion, not much oral reading, and no choice of material, Her hatred for
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poetry grew as she was continuously asked to explain poems the meaning
of which she had no way to obtain. She can remember only one pleasant

experience in high school; they read John Brown's Body which she enjoyed

because it was a story and was done in oral recitation., As a result of
aversion to poetry caused in high school, she has only recently begun

reading it.
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APPENDIX D

ITEMIZED TABLE OF POEMS REMIMBERED AND REACTION TO THEM

Part I of the Poetry Attitudes-Inventory requested the 213 freshmen
answering the questionnaire to list all the poems they could remember,
authors if remembered, and their reaction of like or dislike. There are
two listings given: (1) according to each person's record of remembrance,
and (2) according to author and number of persons remembering poems of
the author, The spelling of the students is reproduced as it is, in it-

self, considered revelatory,

I. POEMS REMEMBERED BY INDIVIDUALS

1, One poem remembereds

Title Author Like Dislike
1., Little Boy Blue x
2. Merchant of Venice = x
3. Canterbury Tales Chacuer x
L. Snowbound x
5. Mac Beth Shakespere x
6. Raven Poe :
7. Trees x
8. Raven Poe x
9. Mary Had A Little Lamb x
10, Trees x
11, My life is like a summer rose x
12, The Raven x
13, 1If x
1L, Sat. Eve. Post Poems
15, When the Frost is on the Pumkin x
16, Poems buy Ed., Guest x

17 . Ancient Mariner

* Original spelling of student reproduced.
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2. Two poems remembered:

Title Author Like Dislike
1, Hiawatha Wadsworth Longfellow x
Bells, Bells, Bells x
2, Paradise Lost x
Shakespearet!s Sonnets x
3. Helen x
Bells .
Ly, Paradise Lose Milton couldn't
On His Blindness Milton x understand
5. Snowbound
Spring
6. Harp Weaver x
Chicago x
7. Ancient Mariner x
Midnight Ride of Paul Revere x
8. Foolts Prayer x!
Village Blacksmith
9. The Ancient Mariner x
The Chambered Natilus® x
10, Chicago Sandburg x
Village Blacksmith Longfellow x
11, Manhattan x
Chicago x
12. Rhyme of Ancient Mariner x
Snow Bound : x
.13, The Village Blacksmith Longfellow x
Trees x
(Mentions he like Edgar A. Guest)
1L. Chicago Sandburg x
America For Me n(attributed to) x
15. Ancient Mariner x
The Golfer Edgar Guest x
16, Hiawatha : Longfellow x
When the Frost is On the Pumkin®
17 . Hiawatha x
Spring x
18. Omar Kyham®
Ogdan Nash®
19. Chicago Sandburg x
Scottts poetry x
20, Canterbury Tales Chaucer x
The Raven
21, Chicago Sandburg x
- Rhyme of the Ancient Mariner Collrich* x

* Original spelling of student reprocduced
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Title Author Like Dislike
1. Trees X
Lady of Lake x
Sohrab and Rustum x
2. Fog Sandburg x
Man With the Hoe x
Raven Poe x
3. Mac Beth™ Poe x
Highwayman Longfellow x
Claims knows more but cannot remember titles
L. Sandburg x
Tenison® x
Shakespear x
5. The Raven Poe x
Annabelle Poe x
(1ikes other by Poe)
Carl Sancburg X
6. Raven Poe x
Hamlet Shakespeare X
Macbeth Shakespeare x
7. Flanders Field x
Casey at The Bat x
French Stenographer x
&, Macbeth Shakespeare x
" Raven Poe x
Chigo* Sandburg x
9. Trees Joyce Kilmer x
Elegy Gray x
The Cremation of Dan McGrew Anon, x
10. Chicago Carl Sandburg
Old Ironsides
The Blacksmith Longfellow
11. Flanders Field x
Little Boy Blue Eugene Feild™ x
Paul Reverets Ride : x
12, Evangeline x
Ride of Paul Revere x
The Highwayman x
13. Hamlet Shakespear x
Crcssing The Bar Tennisson® x
Paul Revere x

*® Original spelling of student reproduced.
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3, Three poems rememberedt cont,

Title Author Like Dislike

1k. Thenatopsas
The Windy City Carl Sandburg
Ancient Mariner

15. Ancient Marinor®
Ogden Nash

L I

Casy at the Bat
16. The Mariner
The Raven
Floyd Irison
17, Cawterbury™ Chaucer
The Raven
The Village Blacksmith
18, The Raven Poe
Sail On
Casey at The Bat
19. The Raven Poe
Evangeline Longfellow?
. The Pit and the Pendulum Poe
20, Lady of the Lake
Barbara Allen
(Tales of Paul Sunyan)®*
21. Snowbound Whittier
Thanatopsis
Chicago Sandburg
22. Paradise Lost Milton
Rhyme of Ancient Mariner Coleridge Taylor¥¥#
To Lucasta on going to war

ME M MMM KKRKNX

L

L, Four poems rememberedi

1, Casey at Bat
Silas Marner®*®#
Lady of the Lake x
Night Before Christmas x

Ll

® Original spelling of student reproduced,
*# Tncluded to show lack of concept of poetry.
®#% Author included as given by student,
%R Silas Marner frequently mentioned in personal interviews,




Iy, Four poems remembered: contd,
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Title Author Like Dislike
2. Raven Poe x
Vision of Sir Launfal x
Chicago Sandbrug* x
Lament E, St, Vincent Millayx
3. The Birches Robert Frost x
Little Boy Blue
A Day Emily Dickinson x
The Railway Train
L. To a Skylark x
On a Grecian Ode x
The Raven Poe x
To A Daisy x
5. Elegy in a Country Churclgyard Gray x
How Do I Love Thee? E, B. Browning x
Tintern Abbey Wordsworth x
Trees _ Kilmer x
6, The Highwayman
The Frog Emily Dikerson™
Eggﬁ ?_f tﬁ: gpaigegoad)from Leaves of Grass by Walt Whitman
1. Ancieng Iﬁariner Coleridge x
Thanatapsis X
Captain, My Captain x
Leaves of Grass
8. Macbeth Shakespear x
Ancient Mariner x
Snow Bound Whittier x
Hamlet Shakespear x
9. McBeth® , x
Silas Mariner® x
Evangeline x
Midnight Ride of Paul Revere
10, Birches Frost x
Any poems by Nash x
Rime of Ancient Mariner x
Lays of Ancient Rome x
11, Thanatopsis Thoreau x
" The Stone x
Belis x
To a Waterfall Longfellow x

® Original spelling of student reproduced.
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Ii. Four poems remembered: contd,

Title Author Like Dislike

12, Evangeline
The Village Blacksmith
Canterbury Tales
The Raven

13. Raven Longfellow x
Everything Melville t2tit1 x
' Keats x
Browning x
1l. Daffodils x
The Blacksmith x
The Crane x
Sorab & Roustum’ Robinson 4
15, Macbeth x
Springtime
Tam O Shanter
All of Burn's works
16. Poe x
James R, Lowell X
Longfellow x
R, Browning x
i17. Raven Poe x
Flanders Fields x
The Mill x
McBeth  (Prose?)® x
18, Julius Ceaser Shakespere x
Ancient Mariner x
Macbeth Shakespere x
Purple Cow : x

®"This is as many as I can remember, The last time I study poetry
was in H, S. and that was ten years ago,

5. Five poems remembered:

l. Trees x
Waterfowl x
Skyscrapers x
Macbeth X
Caesar x

*® Original spelling of student reproducad.
1 Note from student included with this list.




5. Five poems remembered: contd,
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Title Author Like Dislike
2. Paul Revere's Ride H, W, Longfellow x
Courtship of Miles Standish H., W, Longfellow x
H. W, Longfellow x

Evangeline
The Lady of The Lake

The Rhime of the Ancient Mariner™

Anna Bell Lee¥®

Raven

Guinga Din®

Village Blacksmith
Evangeline

Macbeth

To Lucasta on Going to War
The Highwayman

The Village Blacksmith
The Raven

Trees

Silas Marner

Merchant of Venice

The Night Has a Thousand kEyes
Lady of the Lake

Invictus

West Wind

Ancient Mariner

Spring

Canterbury Tales

Casey at Bat

To a Skylark

Rhyme of the Ancient Mariner
The Explorer

Trees

The Bells

Fog

Chicago

Prisoner of Chalise®
Macbeth .

The Vision of Sir Launfal
Snowbound

Trees

The Sandpiper

I Shot The Bird With the Albvatross

Sir W, Scott

Poe
Poe
Poe

Shakespere

Longfellow
Longfellow
Longfellow
Kilmer
.‘:‘»nakeasspe«‘a.rca"'F
Shakespeare

363t

Service

Carl Sanburg*
Carl Sanburg®

Shakespeare

P
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* Original spelling of student reproduced,
B 5ilas Marner frequently mentioned in personal interviews,




5. Five poems remembered: contd,

288

Title Author Like Dislike
10, Trees x
The Raven x
Village Blacksmith x
The Sandman x
Canterbury Tales x
11. The Villiage Blacksmith®™ Longfellow x
The Raven Poe x
Autumn x
Fall x
The Coin x
12, The Congo x
The Raven Poe x
Ogden Nash x
(01d English Poems
Macbeth Shakespear x
13. Great Snowfall C. G. Whitier® x
Children's Hour Longfellow x
Village Blacksmith Longfellow x
Opportunity Sil1 . x
I Never Saw A Moor Amy Lowell? x
1L, Macbeth Shakespeare x
Chicago Sandburg x
Alogy in a Village Graveyard x
The Raven Poe x
Paridise Lost® Milton x (but hard to
understand)
15. Ancient Mariner x
Raven Poe x
Villiage Blacksmith® Poe x
Paul Revere x
Casey at the Bat x
6, Six poems rememberedt
1, Trees Scott x
The Raven x
Hiawatha x
The Lady in the Meadow Richards x
The Spring Cummins x
The Autumn Woods Grant x

#* Original spelling of student reproduced,




6. Six poems remembered:

contd,

289

Title Author Like Dislike
2. The Raven Poe x
The Deerslayer x
Ryme of Ancient Mariner™ X
Longfellow x
Snowbound x
Caterbury Tales™: x
3. About a Locomotive Berton Braley x
A Boy's Prayer Unknown x
Thanitopsis® ~ Bryant x
Wreck of the Hesperus ' x
The Sandpiper x
Trees Kilmer x
L. The Raven Poe x
This Is My Beloved X
Hubyat of Omar Kayam’ X
Gungha Din x
Cremation of Sam McGee X
Rhyme of the Ancient Mariner x
S. Much of Shakespear
Much of Sandburg
Verses Dorothy Parker
Book of poems Poe
Works Milton
Works Eugene Field
6. Evangeline Longfellow x
MacBeth Shakespear x
Lady of the Lake Sir Walter Scotit x
The Raven Edgar Allsn Poe x
The Village Blacksmith Longfellow x
Paul Reveret!s Ride x
7. To His Coy Mistress A, Marvel x
Dover Beach Marvel x
Tintern Abbey Wordsworth x
Night Shelley x
Wonder Evening T. S, Eliot x
Preludes T. S. Eliot x
8. Man With the Hoe
Thanitopsis®

The 01d Violin
In Flanders Field
There is no Death
The Wild Flower

* Original spelling of student reproduced,
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o, Six poems remembered: contd.

Title Authior Like Dislike

10,

Ancient Mariner b4
Casey at the Bat

Trees : Longfellow
01ld Iron Sides

Hiawatha

Concord Hym

Ancient Mariner

Trees

Casey at the Bat

0ld Iron Sides

Hiawathia¥®

Concord Hymn

MW MK MN MMM NN

11, Ancient Mariner
Casey at the Bat x
The Return of Case x
Hiawatha x
Trees x
Concord Hym* x
12 . Macbeth Shakespeare x
Ave Maria ®
Sonnet on Marriage x
To a Daffodil x
How Do I Love Thee Barret x
Twelfth Night Shakespeare x
7. Seven poems remembereds
1. The Barefoot Boy x
Village Blacksmith x
The Hanging of Danny Deever x
Lucy Gray x
Rode the Five Hundred _ x
The Raven Poe x
I must go down to the sea again x
2. Ellegy Written in a Country Churchyard®
Thomas Gray x
Fences Carl Sandburg indifferent
Taming of the Shrew Shakespeare x )
Macbeth . Shakespeare x

S e —

¥ Original spelling of student reproduced,
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7. Seven poems remembered:

Title Author | Like Dislike
Hamiet Shakespeare x
Merchant of Venice Shakespeare x
Julius Caesar Shakespeare X

a few

(Says he has read Shelley, Keats, Wordswortl:, Burns and
others and liked them generally)

3. Trees Kilmer x
Chicago Sandburg X
Fog Sandburg X
Bartht!'s Last Picture b4
The haven x
West-Ward-Ho® x
Annabelle lLee x

4, Man With The Hoe E. Markham x
Charge of the Light. Brigade x
Hiawatha Longfellow x
Evangeline b 4
When the Frost Is On the Pumpkin Frost X
Highwayman x
Casey at The Bat x

5. The Falls of Loddore®
The Tiger Frost x
Ode To A Grecian Urn
The Nightingale
The Raven Poe x
The Flight =
Macbeth Shakespere x

6. Thanatopsis _ x
L'Envoi. x
Kentucky Belle x
Collections Sandburg x
Collectians Edna St, Vincent Millay x
The Last Dutchess ’ x
Sonnets Elizabeth Browning x

7. How Do I Love Thee E, Browning x
Illegero® Milton x
Macibeth® Shakespeare x
The Highwayman x
The Prisoner of Chelate™® x
Chicago Sandberg® x
Fog Sandberg® x

® Original spelling of student reproduced,
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7. Seven poems remembered: cont.

Title ' Author Like Dislike.

€. The Raven Poe x
The Hime of the Ancient Mariner  Coleridege b e ed x
Bells Poe
To Helen Poe =
Fog Sandburg x
Daffodils Wordsworth x
On Blindness Keats x

9. Raven Poe x
Highwayman Noyes x
McBeth Shakespeare x
Hiawatha Longfellow
Ulalume Poe x
The Albatross x
Ta Helen Poe x

10. Snowbound Whittier X
MacBeth Shakespear x
Caesar Shakespear x
Ulalume Poe x
Evangeline Longfellow x
Hiawatha Longfellow x
Highwayman Noyes x

11, Julius Caesar Shakespeare x
Merchant of Venus*® Shakespeare x
Hamelet® Shakespeare x
MacBeth® Shakespeare x
The Riveter X
The Highwayman b
Chicago x

12, The Deserted Village Goldsmith x
Elegy Written in a Country Churchyard Gray x
Sonnets to the Portugese Eliz, Barret Browning x
Eve of St, Agnes Keats indifferent
Lady of the Lake Scott x
Vespers A, A, Milne x

8. Eight or more poems rememberedt

l. Ancient Mariner

XX

Sandberg¥

* Original spelling of student reproduced,




6. Eight or more poems remembered:

293

Title Author Like Dislike
Whitman
Blacksmith Longfellow X
Black Raven x
Emerson x
Thoreau X
Hawthorne x
2. Abeau Ben Adam™ x
Tam O'Shanter x
Gerontion x
Ode To A Nightingale x
Ozymandias x
"Oh to be in England"® x
Batter my heart Shakespeare x
The Ancient Mariner x
3. Gravyard® Gray = x
Julius Caesar Shakespeare x
King Lear Sheakespeare* x
Romeo and Juliet Sheakespeare® x
The Villige Black Smith¥* Goldsmith x
Hiawatha Longfellow x
The Raven Poe
The Highwayman Alfred Noyes
L. Vision of Sir Launfall® Lowell x
Skeleton in Armour Longfellow x
(1ikes all of Longfellow)
All of Edgar A, Guest x
The Raven Poe x
(1ikes all of Poe)
One Horse Shay x
Barefoot Boy Riley x
Village Blacksmith x
Rubaiyat of Omar? Fitzgerald x
5. Thanatopsis Bryant x
The last Leaf x
O, Captain, My Captain Whitman x
Anabelle Lee Poe x
The Rawven Poe x
Hiawatha Longfellow x
Evangeline x
Snowbound x
The Rainy Day x
6. Buffalo Bills defunct® T. S. Eliot x
The West Wind Shelly x
Ode to a Grecian Urn Keats x

* Original spelling of student reproduced
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8. Eight or more poems remembereds

Title Author Like Dislike

Idylls of the King
Poems, sonnets and dramas
Cyrano de Bergerac
(Others too numercus to mention - all of which were
well liked)
7. Under the Spreading Chestnut Tree
Little Flower in a crained wall®

Shakespeare

MM

Hiawatha
The Childrens hr*
elpenseroso® Milton (likes all of Milton)
Dante
Burns
Shakespere
8. Thanatopsis Bryant x
To a Mountain Daisy Burns x
The Raven Poe x
War Sandburg x’
Chicago Sandburg x
Frost x
Crossing the Bar
Evangeline Longfellow x
Village Blacksmith Longfellow x
9. The Village Blacksmith H, W, Longfellow x
The Raven E. A, Poe x
Thanatopsis W. C, Bryant x,
The Coin . S. Teasdale x
The Highwayman A, Noyes x
Trees J. Kilmer x
Hiawatha H, W, Longfellow x
I Never Saw a Moore™ E, Dickenson x
Snow Bound J. G, Whittier x
10, The Hired Man Rob ert Frost x
Boots x
Rhyme of Ancient Mariner Coleridge x
Raven Poe x
Annabelle Lee Poe x
Ode a Cassandre Ronsard
Miniver Cheevey x
Chicago Sanburg x
Villon x

Ballade des Pendus

* Original spelling of student reproduced.




8. Eight or more poems remembered: contd,
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Title Author

Like

Dislike

11.

12,

The Vision of Sir Launfal

The Rime of the Ancient Mariner

Buillding of the Ship Longfellow
Maud Muller ,
Wreck of the Hesperus

Elegy Written in a Country Churchyard Gray
Sunrising Donne

A courtint Holmes
146th Sonnet Shakespear
Charge of the Light Brigade

The Raven

Bar the Door

| Spring

13.

1L,

Rymen of the Ancient Mariner®

To the Dead

Fate

Trees

Concord Hymn

Taps

Trees

Snowbound

Sonnetts#* Browning
Chicago Sandburg
Raven

Ode to a Grecian Urn

Canterbury Tales

Concord Hymn

Annabelle Lee

The Lament

Barrel Organ Noyes
23 Psalm

Ancient Mariner Same?
Anabel Lee Poe
Raven Poe
Higlway Man

Hiawatha Longfellow
Village Blacksmith Longfellow
Paul Reverets Ride

Casey at the Bat

MMM KM N NN NN NN NN VI VIVIIVY

MMM KR MNN

M XN

L]

L]

® Original spelling of student reproduced.




8. Eight or more poems remembered: contd,
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Title Author Like Dislike
15, The OddeSqf. Alright
Daffodils Wadsworth Good
Westminster Bridge Tennyson (I think) Fair
Prisoner of Chillon Bryon : Excellent
O Capt. My Capt, Whitman Excellent
Charge of Light Brigade Excellent
Bells Poe Excellent
America for Me Van Dyke Goed
Gunga Din Kipling Excellent
Danny Dever Kipling Excellent
Mandalay Kipling Excellent
16. Little Orphan Annie x
Village Blacksmith Stevenson x
Casey at the Bat x
Ode to a Nightingale Shelly X
Elegy in a Country Churchyard x
Saturday Night Burns x
Macbeth, etc, Shakespeare x
Canterbury Tales Chaucer x
Why (or How) Do I Love Thee Browning x
Old Ironsides Holmes x
(Best of all! she likes) Burns x
1l7. Ode to A Grecian Urn x
The RLight x
Canterbury Tales x
Rhyme to An Ancient Mariner x
To A Rose x
LtAllegro x
Trees
Bar the Door
The Raven
Concord Hill »
Charge of the Light Brigade
+ Annabel Lee
18. Grass Carl Sandburg x
Sonnets to Portugese E, B, Browning X
The Raven E, A, Poe Indiff,
Rime of Ancient Mariner E, A, Poe x
My Luv's Like a Red Red Rose R. Burns x
Evangeline Poe x
To a Waterfowl Thoreau x
Thanatopsis Thoreau indiff,

# Original spelling of student reproduced,
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8. Eight or more poems remembered: contd.

Title Author Like Dislike
Across the Sands of Des x
Canterbury Tales Chaucer x
The Village Blacksmith Longfellow x
Elegy in Country Churchyard T, Gray x

19, My Shadow Stephens x
Ryme of the Ancient Meriner® Tennyson x
When the Frost Is on the Pumkin J. W, Riley x
Works Paul Lawrence Dunbar x
Snowbound Whitier x
Bells , E, A, Poe x
Anabelle Lee E, A, Poe- x
The Raven E, A, Poe x especially
20, Rime of Ancient Mariner Coleridge b 4
Snow Bound Whittier x
Canterbury Tales Chaucer x
Chicago _ Sandburg x
How Do I Love Thee E, Browning x
Evangeline Longfellow x
Hiawatha Longfellow x
Break, Break, Break Tennyson x
The Raven Poe x
Idylls of the King Tennyson x
John Brown'!s Body Benet x
Elegy in Country Churchyard Gray x
21. Chicago Sandburg x
Ancient Mariner x
Homers Odysey® x
Raven Poe x
0ld Ironsides x
O Captan My'Captan# x
Village Blacksmith Longfellow x
Little Orphan Annie x
The Purple Cow & Gilbert x
Paul Revers Ride Longfellow x
A Farmer in the fields Whittier x
Trees : Kilmer x
22, When Lilacs Last In The Dooryard Bloomed x
Stopping by Woods on a Snow Evening Frost x
Cradle of the Deep x
Wm, Booth Enters into Heaven x )
x

Sylvia

¥ Original spelling of student reproduced.




8. Eight or more poems remembered: contd.

298

Title Author Like Dislike
When We Too Parted x
They Tray® x
My Heart Leaps Up x
The Hhyme of the Ancient Mariner x
Cassie at the Bat¥* x
The Battle of the Keys x
Captain, My Captain x
23, Seven Ages Shakespeare
White Cliffs of Dover Alice Duer Miller
Snowbound Whittier
Evangeline Longfellow
Hiawatha Longfellow
Crossing the Bar - Tennyson
Break, Break, Break Tennyson
The Raven Poe
The Bells Poe
The Canterbury Tales Chaucer
Annabell-Lee®
Captain My Captain
Elegy in A Country Church Yard Gray
24, The Devine Comedy® Dante x
Faust Geothe x
To his coy mistress Melvell x
Sunrise Melvell x
Ode to a Nightingale Keats x
Odyssyi Homer x
Sonnetis Petrarch x
Song of the Bell Schiller x
Sonnets Shakespeare x
Gerontion T. S. Elliot x
Cesar & Cleopatra® B. Shaw x
Ballade des Pendus™ F,., Villon x
Wilhelm Tell Schiller x
25, The Raven Edgar Allen Poe x
To his Coy Mystres™ Shakesphere x
Ode to Grecian Urn x
Sonnets 18=-23 Browning x
Trees x
Sunrise = x
To the Virgine x
Spring x
Annabelle Lee Poe x

#* Original spelling of student reproduced,
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8. Eight or more poems remembered: contd.

Title Author Like Dislike
The Frost is on the Pumpkin x
Village Blacksmith x
Midnite Ride of Paul Revere x -
Elegy Gray x
Gerontion x
26, Chicago Sandberg* x
' Buttons Sandberg b4
White Curtains Sandberg x
Patterns Amy Lowell
Vision of Sir Launfal p 4
How Do I Love Thee? Eliz, B, Browning x
Beowolf x
Canterbury Tales Chaucer x
Elegy in A Country Churchyard Gray x
27. The Foolt's Prayer , Sitl x (favorite)
Opportunity x
I Hear America Singing ' Whitman x
Iliad and Odyssey Homer x
Mending Wall x
How did you Die? x
O Captain, My Captain x
The Daffodils x
The Bells Poe x
The Raven Poe x
Trees Kilmer x
When Lilacs Last in the Dooryard Bloomed Whitman x
If x
28, Highwayman Alfred J. Noyes x
Listening Alfred J, Noyes x
Paul Reveret!s Ride Holmes x
Captain, My Captain Whitman x
Evangeline Holmes x
Courage Johnson x
Fog Sandburg x
Camel x
Pig x
Panther x
Merchant of Venice ' Shakespears x
Julius Caesar Shakespeare x
Macbeth Shakespeare x
Midsummer Night!s Dream Shakespeare x
Sonnet XIV tMarriage of True Minds®" Shakespeare x

#* Original spelling of student reproduced.




8. Eight or more poems remembered: contd,

Title Author Like Dislike

29. Rape of the Lock x

Mac Beth® William Shakespear x

Hamlet , William Shakespear x

Julius Caesar William Shakespear x

To A Skylark Wordsworth x

To My Beloved Wm, Shakespear Ben Johnson® x

Mid summer Nighs Dream® x

as you like it x

Pardise Lost John Milton X

Rliym of the Ancient Mariner® Coloridge® x

Cantabury Tales*® Chaucher™ x

Prologue to Canterbury Tales x

Beowulf b 4

Plowman?'s Charm a x
30, Sonnets from Portagues Browning

Love Unknown

Crossing the Bar Tennyson

Ode to Grecian Urn

My Last Duchess A Ferra

Arabts farewell to his Horse

Thanatophis®

Break, Break, Break

Fog Sanderburg®

Leaves of Grass Whitman

The Raven

-Annabelle Lee
Cremation of Sam Mcgee®™
Dover Beach
fand many others"
31, This student wrote: W%There would be no point in trying to put down

my individual favorites so I have listed some of my most read authors.®
They aret E, E, Cumnings

Walt Whitman

Keats

Byron

Shelley

Shakespear

Browning

Modern poetry

Milton (occasionally)

MM KR MNMNYN
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8. Eight or more poems remembered: contd.

Title Author Like Dislike
32. McBeath® Shakespeare x

Ceasar® Shakespeare x

The Raven Poe x

Hiawatha - Fmerson x

Rime of Ancient Mariner Coolridge® x

Annabelle Lee :

Lesbia Saphio¥® x

I1liad Homer x

Oddessay™ Homer x

"I liked some of Browning's poems, but I can't recall any of
the names . "

* Original spelling of student reproduced,

II. SUMMARY OF POEMS REMEMBERED AND THEIR AUTHORS

1, Coleridge

Rime of the Ancient Mariner Nk
The Albatross 1
#T Shot The Bird with the Albatross® 1
(Both of these presumed to belong here; no author given)
2. Poe
Raven L9
. Annabelle Lee 13
Bells 1L
Helen ) 3
Pit and Pendulum 1
Falls of Lodore 1
Ulalume 1
3. Shakespeare
Macbeth 28
Julius Caesar 8
Hamlet 7
Sonnets "
Merchant of Venice s
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3. Shakespeare (Continued)
Midsummer Night's Dream
Taming of Shrew
Seven Ages
Lear
As You Like It
Romeo and Juliet
Twelfth Night
1L6th Sonnet

HHERE RN

L. Longfellow
Hiawatha
Evangeline
Paul Revere
Village Blacksmith . 25
Courtship
Skeleton in Armor
Building Ship
Childrent's Hour
The Rainy Day
To A Waterfall (attributed to Longfellow)

Concord Hymn (once called Concord Hill, spelled variously
in others)
Wreck of Hesperus (no author)

5. Sandburg
Chicago
Fog
War
Grass

Fences ) Attributed to Sandburg

Buttons
White Curtains) (Do not know to what they refer)

6. Kilmer
Trees

7. Whittier
Snowbound (1 title - The Great Snowfall) 15

A Farmer in the Fields (attributed to) 1
Barefoot Boy

8. Chaucer ~
Canterbury Tales 15

9. No author given - 1 attributed to Serwvice

Casey at the Bat 13




10,

11,

12,

13.

1k,

15.

16.

17.

18.

19.

Alfred Noyes

Highwayman 13

Listening (credited with) 1

Barrel Organ (no author mentioned) 1
Holmes

A Courtin?! 1

One Horse Shay (no author mentioned) 1

William Cullen Bryant
Thanatopsis (Author seldom given, spelling varied and
marvelous) 13

Tennyson
Charge of Light Brigade
(Various titles: Rode the Five lHundred, etc.)
Crossing the Bar
Break, Break, Break
Idylls of the King

W

Gray
Elegy in a Country Churchyard 13
(Various titles, including Gravyard)

Keats
Ode To A Grecian Urn T

Eve of St., Agnes

Elizabeth Barrett Browning
How Do I Love Thee 6
Sonnets ‘

Robert Browning
My Last Duchess
(One attributed poem to Ferra)

T, W, Eliot
Gerontion
Preludes
Wonder Evening
"Ruffalo Bills defunct®
(Exact title and spelling of students)

W

Whitman
Oh, Captain, My Captain
Leaves of Grass
When Lilacs Last in the Dooryard Bloomed
"Adam in the Garden® (attributed to)
Song of Open Road
I Hear America Sing

Laall B S I VARV,
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20, Wordswortih
Daffodils
Tintern Aboey
Westminster Bridge (attributed to "Tennyson, I think")
Lucy Gray (no author given)
To A Skylark (credited to him)

M R,

21, Rubyat of Omar Kayam
Rubaiyat of Omar ? by Fitzgerald

A

22, Beowulf

23 . Marvell .
To His Coy Mistress 2
(Once attributed to Melville)
(Once "To His Coy Mystres - Shakespeare)
Sunrise (attributed) 1

2l;, Markham
Man with the Hoe L

25, Dante
' the devine comedy (exact spelling) : 1

26, Lowell .
Vision of Sir Launfal

i

27. Milton
L%Allegro (once spelled "Illegero™)

ilpenseroso (exact spelling)
On His Blindness (once attributed to Keats)

Paradise Lost

V2N \ VI N

26, Sill
Fool's Prayer
Opportunity (author not mentioned)

NN

29. Edna St. Vincent Millay
Harp Weaver
Lament

N

30. Van Dyke (author not mentioned)
America For Me 2

31, Homer
Odyssey (once spelled Oddesy) 3
Iliad | 1
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32. Riley (given name not mentioned)
When the Frost Is on the Pumkin 5
(once attributed to Frosti)

Little Orphan Annie

-

33. Kipling
Ir
Gunga Din
LtEnvoi (once listed by first line)
Boots '
Hanging Dany Deever

WHNWND

3L, Field
Little Boy Blue 3

35 . No author mentioned
Sohut & Rustum 2

36, No author mentioned
In Flanders Fields L

37. £, E, Cummings
Spring 1
Others mentioned a poem entitled ®"Spring” but no author) 3

38. Amy Lowell

Patterns
39. No author

Prisoner of Chillon (spelled numerous ways) 3
LO. No author

Cremation of Dan McGrew (exact wording) . 1

Cremation of Sam licgee 1
L1, Alice Duer Miller

White Cliffs 1
L2, Stephens

My Shadow . 1
L3, Gilbert

The Purple Cow

L, Robert Burns
My Luv Is Like a Red, Red Rose
(once simply calied "My Love")
Sat, Night (abbreviation studentts)
To A Mountain Daisy
(once called "To A Daisy")
Tam O'Shanter

F o owH n




L5, No author
Dover Beach (once credited to Marvel)

Lé, Frost
Stopping By Woods on a Snowy Evening
Mending Wall
Hired Man
Birches

L7. Shelley
The West Wind
Night (credited to him)
Ode *» a Nightingale
The Nightingale

L8, Sara Teasdale
The Coin (author mentioned once)

L9, Villon
Ballade des Pendus

50. Edgar A, Guest
The Golfer

Miscellaneous mention of one person each

51, Barbara Allen

52. Sail on!

53. Lays of Ancient Rome

54, The Old Violin

55. The Congo

56, General William Booth Enters Heaven
57. Night Before Christmas

58, Night Has A Thousand Eyes

59. Invictus

60, I must go down to the seas again
61, A Boy's Prayer = Unknown

62. This is My Beloved

63. There Is No Death

6L . The Wild Flower

65. The Flight

66, Kentucky Belle

67. The Riveter

68, Ozymandias

69. Oh, to be in England

70. Batter My Heart - $hakespeare
71. The Light

72. The Return of Case

W
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3.
7h.
75.
76.
7.
76.
19.
80,
cl.
82,
83.
8L,
85-
&6,
87.
g8.
89.
90.
91.
92.
93.
L.
95.
96.
97.
98.
99.
100,
101,

To a Rose

Faust -~ Goethe

To a Waterfowl - Thoreau

Mary Had a Little Lamb

St., Eve Post Poems

My Life Is Like A Summer Rose
Manhattan

French Stenographer

Floyd Irion

The Stone

The Crane

Springtime

The Mill

Skyscraper

The Explorer-

The Sandpiper

The Sandman

Autumn

Autumn Woolis - Grant

Fall

The Tiger ~ Frost (attributed to)
Plowman'!s Charm

The Lady in the Meadow - Richards
About a lLocomotive - Berton Braley
Lesbia - Saphio

Cradle of the Deep

Sylvia

When We Too Parted (exact spelling)
Abeau Ben Adam (exact spelling)

102, .Sunrising - Donne

103.
104,
105,
106,
107.
108 L ]
109,
110,
111,
112,
113,
11,
1is.
116,
117 .
118,
119.
120,

To The Dead

Fate

23 Psalm

The Battle of the Keys

To the Virgine (exact spelling)

Barefoot Boy = Riley

The Last Leaf

Cyranoc de Bergerac

#Little Flower in a Crained Wall" (exact spelling)
Ode a Cassandre - Ronsard '
Minliver Cheevey

Maud Muller - Wordsworth?

Bar the Door

Taps

John Brown's Body =~ Benét

Sonnets - Petrach (exact spelling)

Song of the Bell = Schiller

To My Beloved Wm, Shakespeare - Ben Johnson
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121, Wilhelm Tell - Schiller
122, Ave Maria
123, How Did you Die?
12);, Courage - Johnson
125, Camel
126, Pig
127 . Panther
‘ (these three given by one person with no identification)
128, Love - unknown
129, Goldsmith's Deserted Village
130, West-Ward-Ho
131, To Lucasta on Going to War

The following authors had honorable mention as being favorites:

1. Omar Kyam (exact spelling)
2, Ogden Nash
3. Scott
Keats
Browning
. Wordsworth
7. BEdgar A, Guest
€. Burns
9. Frost
10, Poe
11, Iongfellow
l12. R. Browning
13, Dante
1. Sandburg )
15. Paul Lawrence Dunbar
16, Dorothy Parker
17 . Eugene Field
13. Shakespeare
19. Edna St, Vincent Millay

o
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