MOVING AROUND OR SETTLING DOWN?
OCCUPATIONAL CHOICES BY THE CHILDREN OF MEXICAN FARM MIGRANS IN
MICHIGAN
By

Teresa Joan Van Oosterhout

A DISSERTATION
Submitted to
Michigan State University
in partial fulfilment of the requirements
for the degree of
DOCTOR OF PHILOSOPHY
Sociology

2011



ABSTRACT

MOVING AROUND OR SETTLING DOWN?
OCCUPATIONAL CHOICES BY THE CHILDREN OF MEXICAN FARM MIGRANS IN
MICHIGAN

By
Teresa Joan Van Oosterhout

Ottawa County, Michigan, hosts the largest population of temporary agricultuniedrs in the
state. The migrant stream between West Michigan and the Rio Grande Vallegtallished
during the 1950s and continues to provide a steady flow of workers for Ottawa Coucuituag:
Upon reaching adulthood, youths who grow up migrating between Michigan and the Rio Grande
Valley face the decision of whether to continue in the migration circuit or tog@otker options
for their futures, such as higher education.

This dissertation focuses on the factors that influence migrant youths’ chanitesir
futures, and specifically, the choice of whether to pursue a college educatiorntudye aver-
arching question is, “Which organizational sources of social capital influeigcaninyouths to
continue migrating or to settle out of the migrant stream?” | break down thizélianquestion”
into three primary research questions for this dissertation:

. Who (parents, siblings, friends, teachers, schools, others) exerts the most enflnenigrant
youths and young adults in their decisions about education and work?

. Does bridging social capital affect a migrant youth’s likelihood of collegellenent?

. How does one’s concept of “home” influence the decision to continue to migrate orddHea

migrant stream?



Portes and Rumbaut’s (2001) theory of immigrant assimilation, Bourdieu’s (1986) theory
of social capital, and Flora and Flora’s (2003) concepts of bonding (in-group) andhdpiiehder-
group) social capital are used in this analysis.

| conducted nineteen in-depth personal interviews with young adults who grew up
migrating between Ottawa County (specifically, Holland and Grand Hawen)exas or
Mexico. | also moderated four focus groups (two for men and two for women) with students
the College Assistance for Migrant Scholars Program (CAMP) dtityaa State University.
Interviewees were located through the use of a snowball sample. Focus group mesrders w
recruited through the assistance of the CAMP office, as well as through a Sreanijze.

The results of this study show that young adults from migrant familidkelgto follow
the career and educational path encouraged by their parents. Those with greatex @imount
bonding and bridging social capital appear more likely to pursue a college educatithog&a
with a concentration of bonding social capital and little bridging social tapitaddition, lower-
birth-order children may be less likely to attend college than highterdnder children. There
does not seem to be a connection between participants’ concept of ‘home’ and thein décisi
whether to attend college. The impacts of gender and race, as well aseslistaektling out of
the migrant stream and to achieving higher education are also explored. ifdefd@sny of the

college student participants to help the migrant community in the future is stsssid.
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Chapter 1
Introduction
This dissertation explores the educational and vocational decision processescahMe
origin young adults who grew up in migrant families in the Texas-to-Michiggrant stream. |
investigate whether and how they decide to go on to college after high schoodwThe |
socioeconomic status of many Latino immigrants in the United Statesl isnoein. Children
of migrant farm laborers, whose families typically have low socioecondatigss education,
financial resources, and English proficiency, often struggle in school and mangtelsi drop
out of high school. Few go on to pursue a college education. The following description shows
the perspective of one current college student, who grew up in a migrant family, on how he
decided to attend college while his friends dropped out of high school:

The three [friends] that | had were Mexicans and one of them was...born in Mexico but
raised in Texas and his family had the same thing [as my family]—thegrcbfihd any

job over there so they moved over here...And the other ones, they do the same
thing...[They] lived around the corner, one of them was my neighbor... We lived right in
a row...they ended up dropping out of high school. | was probably the only one that
actually made it through this whole thing... And the mentality that they had it was m
about, you know, ‘I see this other person having this and that'—it was more
material[istic]. And also their families try to push them to actuallyagsttter education

but they felt like, ‘I'm never gonna be nobody;’ they just doubt themselves. And I felt
that was one of those big issues that they had. They even doubted me; they're tike, ‘Jus
drop out, you’re not going to make it anywhere else,” and eventually | was eattept
Michigan State [University] and I'm really proud, and I'm actually taladgantage of

this opportunity. So, | think that was the big difference that happened with thaed | tr

to encourage them as well, but | mean, when someone you know—other people have
their own thoughts and ideas and it wasn’t in their minds to go pursue an education.
(Ricardo, college student, interviewee)

Ricardo’s story introduces the central question of this study: why do some yapig pe
from migrant families “have it in their minds” to continue their educationseattllege level,
while others drop out of high school? More specifically, the research presented in thi
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dissertation is aimed at answering the following research questions: Hdwdmparents
influence their adult children’s choices about school and work? What is the impactabties,
and social capital developed therein, both inside and outside of the migrant community in the
decision to pursue education beyond high school? What is the effect of birth order on adult
career and academic choices for children of migrant parents? Does getidermuae’s
educational pursuits? How does the place that young migrants view as thesr ihituence

their educational and occupational outcomes?

These questions may seem interesting, but why are they important enough b warra
researching for a dissertation? First, Mexican immigrants, who tiypsedtled in the Southwest
and large U.S. cities, have become more visible in the rural Midwest. Theingeesdhe rural
Midwest is not new, as the chapter on the history of migrant farmworkers inggicehows;
but the influx of Mexican immigrant settlers (some of whom are former mg)ramtecent years
has drawn attention to Mexican immigration throughout the U.S., including in areasitas
previously unknown. Even though migrant farmworkers differ from new immigrantsiousar
ways, it is not uncommon for these differences to be overlooked in categorizing Mexica
immigrants, and the research questions presented here are intended to explaeMdratan
migrant farmworkers follow larger Mexican immigrant trends.

Second, even though children from migrant farmworker families comprise a subset
within the population of Mexican immigrant children in the U.S., we know that their low
educational achievement is typical of Mexican immigrants’ children€Ba@mnd Rumbaut 2001;
Bean and Stevens 2003; Telles and Ortiz 2008). Therefore, young people who grow up in
migrant farmworker families are at risk, like the great majorityhefahildren of Mexican

immigrants, of joining the ranks of the working poor and struggling to provide forfémeilies.



One of the aims of this study is to uncover the reasons behind the success of some—and how
these young adults differ from their friends who drop out of high school and continue towwork i
the fields. Such information can be useful to teachers, administrators, socialswpdiiey

makers, and others who seek to assist migrant children in achieving acadenaici@@cbsomic
upward mobility as adults.

Portes and Rumbaut (2001) have formulated the theory of segmented assimilation as an
answer to the question of why some immigrant children succeed and others do notalfyssenti
segmented assimilation theory is summed up in that immigrant children adapt wulture and
norms along five possible paths. These divergent forms of assimilation are etnsona
acculturation, consonant resistance to acculturation, dissonant accultyrdissonant
acculturation I, and selective acculturation. In consonant acculturationgramhparents and
children learn English and U.S. customs concurrently, but are not involved in an ethnic
community. This results in the entire family being rapidly “absorbed” intorfsae culture,
and children quickly forget their native language. In the case of consonannssista
acculturation, the reverse is true—parents and children are immersed @thanicocommunity
but have no learning of English or U.S. customs. In this case, families ared$alatehe
larger U.S. society and are likely to decide to return to their native countrye éveéint of
dissonant acculturation, parents and children have opposite experiences i leaguiage and
cultural norms. In the first type of dissonant acculturation, children learn ErgisU.S.
customs but parents do not; at the same time, parents are involved in an ethnic community but
children are not. This commonly creates a situation in which children seek to bacamat
the expense of the relationships with their parents and the co-ethnic commuriity.sécond

type of dissonant acculturation, family members follow the same pattern adlicagguisition



and cultural learning as in the first type; however, none of the family membdrssalved in an
ethnic community. Families in this scenario often experience role révassaell as conflict,
between parents and children. Finally, selective acculturation occurs ivfeenily members
experience both English and cultural learning as well as insertion in an eshmwaity. This
last type of acculturation is most beneficial to familial cohesion and bilisguamong
children.

The theory of segmented assimilation (discussed further in chapter twapesaaveral
attributes of individual immigrants and immigrant groups in predicting outcomeasfioigrant
children. The factors that affect the outcomes include:

...1) the history of the immigrant first generation; 2) the pace of acculturationgam
parents and children and its bearing on normative integration; 3) the barritensl@and
economic, confronted by second-generation youth in their quest for successful
adaptation; and 4) the family and community resources for confronting theisesharr
(Portes and Rumbaut 2001: 45-46)

In their analysis, Portes and Rumbaut also include the effects of racial distiom, the
increasing inequality of the labor market in the United States, the humar aagita
socioeconomic status of immigrant parents, the social capital within c@-egtmorks,
bilingualism, and family composition as important factors in determining lifeoouts for
immigrant children.
In addition to segmented assimilation, this dissertation applies the theogialfcapital
to the topic of young adult migrants’ decisions for education and work. Sociall ca iz
resources, and the potential resources, that are contained in social connections akd networ
(Bourdieu 1986). These resources provide an advantage to those who possess them over those
who do not. Flora and Flora (2003) further define social capital as either bondingup)-gr

bridging (across groups), and these distinctions are useful in addressing tifesaaial capital



in the lives of children from migrant families. In this study, | examine the ctione between
individuals with the goal of uncovering the relationships that may provide sopitdlda assist
young people in choosing to further their educations beyond high school. Conversely, some
social capital may assist young people in deciding to continue to work in the feddsilés.
Although there are few studies that focus specifically on the educationalcbbipaung
people from Mexican farm-migrant families, there is much literaturediésdribes the academic
achievement of Hispanic, and more specifically, Mexican immigrants inrnfiedStates.
Generally we know that the children of Mexican immigrants have lower acadehievement
than native-born whites (Bean and Stevens 2003; Telles and Ortiz 2008) as weligrauntm
children from many other parts of the world (Portes and Rumbaut, 2001; Rumbaut 2002), and
that college graduation rates for Latinos are low as well (Telles arml20@8; Bean and
Stevens 2003).
We also know from the literature that traditional Mexican norms provide stronky fam
ties (Suarez-Orozco and Suéarez-Orozco 1995), along with the genderedtexpémtavomen
to be wives and mothers (Matute-Bianchi 1991; Smith 2006), and for men to be providers (Smith
2006). In addition, ethnic communities, not limited to Mexican communities, can provide
resources to their members in the form of employment and support for familieg chigdren,
specifically by reinforcing the group’s traditional cultural values andhsdPortes and Rumbaut
2001). Young immigrant women are often more successful in school than their male
counterparts (Matute-Bianchi 1991), despite often living with more demands anctiosst on
their time from parents (Wolf 2002). In her study of children of Filipino immigramt
California, Wolf (2002) found that young Filipinos commonly refer to the “old country” as

“home.” On the other hand, Rumbaut (2002) reveals that the great majority of immautint y



respondents in the Children of Immigrants Longitudinal Study (CILS) saidhthatnited States
“feels most like home” (75) when comparing the U.S. and their countries af.origihe
relationship between birth order and educational achievement is explored byahcwshli
(1995). The authors found that lower-birth-order (older) children from middle clagefa
achieved higher levels of education than their higher-birth-order (yousigkngs; however,
this relationship was not observed in wealthy or poor families.

Many studies focus on Mexican immigrants and children living in metropolitas are
the U.S. (Portes and Rumbaut 2001; Smith 2006; Telles and Ortiz 2008), and many studies
reveal the general trend of academic struggle and failure among Mekiddren of immigrants,
relative to other immigrant groups (Portes and Rumbaut 2001), despite the factidnen afi
Latino immigrants perform better in school than native-born Latinos (MatatecBi 1991,
Suarez-Orozco and Suarez-Orozco 1995; Bean and Stevens 2003; Telles and Ortiz 2008). The
current study focuses on a rural population of Mexican immigrants, and on higlaglyieung
adults within this group. There are studies that focus on Latino immigrantsrurah&idwest
(Millard and Chapa 2004; Crane 2003), which help to provide an understanding of the context in
which Mexicans in Michigan find themselves. However, the current study is unique iinisha
an ethnographic study of young people from Mexican migrant families and it $oonse
Mexican immigrants who often migrate within the United States—betweeas ad
Michigan—rather than internationally (although many still visit MexicDuron (1995)
conducted a mail survey study of young adults who had grown up in migrant farmworker
families, which addresses a subject matter quite similar to that of thetcstudy. However,
the approach of the current study sets it apart from Duron’s research, in thaeseteeher, had

direct and personal connections within the migrant community that | studied, aisdngdéy



conducted in-depth interviews within this community. This approach yields a much more
nuanced and defined “picture” of the study participant—her or his contexts, expgriamnde
responses are known by the researcher in a more thorough and intimate manner.

Before | came to be involved with the migrant community in west Michigaodiest
Spanish from the time | was in elementary school, continuing through my undetgrgeais of
college, where | earned a BA in Spanish. During my final year of high schtualiéd at a
language institute in Guatemala, and later when | was finishing my Spanisie degfudied
again in Guatemala, as well as in Costa Rica, Nicaragua, and Cuba. Aftencetorhie U.S., |
was employed as a bilingual social worker in south Florida, and later, when | movest to we
Michigan, | looked for an opportunity to be involved with the Spanish-speaking community of
migrant laborers in the area. | volunteered with the Migrant Mentoringy&m which is
operated by the Lakeshore Ethnic Diversity Alliance, a local nonprofit ojgonzn Holland,
Michigan. | became the coordinator of the mentoring program and subsequentlyedterac
regularly with many migrant families throughout the next three years.

In order to answer the research questions presented earlier, | conducteehistand
focus groups with young adults who grew up in migrant families. They all speasapart of
their childhoods (prior to turning eighteen) in Michigan, and they all returned s Tex
Mexico with their families for some period of time during the winter. | corstlinineteen
interviews with young adults between the ages of eighteen and thirtydhrelewhom had
migrated between Ottawa County, in western Michigan, and Texas and/ooMdkie
interviewees came from a population in which | had spent three yearsca®ttmator of a
mentoring program for children from migrant families, and some of them we@péfaends

of mine, while others were referred to me by their friends or family membaesfotus group



participants came from a broader group of young people who grew up in migrdiredamhey
had traveled during their childhood years to various parts of Michigan, including buhited |
to Ottawa County. The focus group participants were all students enrolled agaiState
University (MSU), and all were current or former College Assistémchligrants Program
(CAMP) students. | conducted two focus groups for men and two for women, in which
participants discussed various aspects of their experiences while gignwamgl the process of
deciding to attend college.

The CAMP initiative is a federally funded program that works to support high school
graduates from migrant families in their quest for a college education. dtwapris conducted
in various ways at different universities, and | am only familiar withoitsifat Michigan State
University. CAMP recruiters work to locate and encourage young people frgranhfamilies
to consider attending MSU for their college career. The Program offers Ahandiacademic
assistance as well as social support for college freshmen from migrantdaadgyr At MSU,
CAMP is a one-year program; however, as | learned from several “fo@#evP students,
“once a CAMP student, always a CAMP student,” and these upperclassmen o#ign rem
involved with CAMP activities and events.

The patrticipants in this study are more successful academicallyhénamajority of
children from migrant families, or children of Mexican immigrants in géné@raough not by
design, | conducted the great majority of the interviews with current colledendgs. It proved
to be much more difficult to secure interviews with current migrant workers tilacollege
students, or those who were about to enter college in the fall. Considering that thedapus g
members were all college students as well, the great majority ofipantis in this study are

highly motivated and successful individuals, rising above their humble beginnings to move



dramatically up the socioeconomic ladder in comparison with their parentgpo#sible that my
connections within this migrant population led me to the more successful young adhutts4—s
knew families whose children were enrolled in a mentoring program, this couldelatoed
snowball sample of individuals who are more concerned about education than some others in the
population. At the same time, | was well acquainted with several young atioltsontinued to
work in the fields, but was unable to secure interviews with most of them.

The remaining chapters of this dissertation are organized as follows:
In Chapter Two, | discuss the sociological literature that has addressedepaining to those
in the current study. Chapter Three provides a history of migrant workers in Micfogasing
on the western side of the state, as well as the context of the study. ChaptersEobes the
research methods and the analysis used in this dissertation. In Chapter Buesd the
findings of the study; and in the sixth and final chapter, the study is summarizeationred the

literature, and suggestions are made for further research.



Chapter 2
Literature Review

Segmented Assimilation

In their book on the children of immigrants in the United States, Portes and Rumbaut
(2001) theorized that they can adapt to the U.S. along one of five avenues, each ofsuhih re
in a different acculturation outcome. The five avenues are: consonant acauit(iratvhich
parents and children are rapidly integrated into U.S. culture and society withiolveiment in a
co-ethnic community); consonant resistance to acculturation (where parenksldreh@re
isolated within a co-ethnic community); dissonant acculturation | (chilaceunlturate to U.S.
language and culture while parents are rooted in co-ethnic community); dissansdiuiratton
Il (children acculturate to U.S. language and culture while parents lack bothueattton and a
co-ethnic community); and selective acculturation (in which parents and chsldage
bilingualism and a basis in a community of co-ethnics). Each of these possibliemesitc
represents one “segment,” or type, of assimilation.

Segmented assimilation is the result of the environment that immigremasreer in the
U.S. and their response to such social conditions. Immigrants are often undeegessur
assimilate completely to American culture, in a manner that assonilatoponents believe will
result in immigrants’ integration into society. Those that champion “foresgimilation”

(Portes and Rumbaut 2001) believe that this is the best route to immigrant integration;
furthermore, they argue that this form of “complete” assimilation changedsdi groups of
European immigrants into Americans in the past. Assimilationist thought has ayedtine
not-uncommon notion that current immigrants from Latin America, Asia, and ottigopshe

world can assimilate in the way that European immigrants did—or at le&st\valy they are
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popularly believed to have done—by abandoning all traces of past cultures andée) gunal
becoming completely American. Public policy that takes the assimilatioevgtto heart is
exemplified in the U.S. public school system (Portes and Rumbaut 2001). Since schools ofte
work against the retention of immigrant children’s native culture and languagesthieis
fractures within familial relationships, particularly between paremiscaildren; and the

outcome is dissonant acculturation.

Racism and discrimination provide the undercurrent for a second popular approach to the
“immigration problem,” an ideology that Portes and Rumbaut label “intransigéintsm.” The
proponents of this view see immigration as a threat to the American way ofdifeculd
ultimately seek to stop immigration and deport immigrants already in theTh&nativist
approach is to “keep immigrants in their place” through racism and discrianingiegregated
communities and discrimination in education, employment, and day-to-day scaiattidns
impede the acceptance of immigrant groups into U.S. society. Nativist ideoilmpsuhe fear
of becoming a “white minority” population to promote its causes, such as workingltmex
undocumented immigrants and their families from public education and healthcareestith of
such hostility is often a resurgence of pride in the home country, culture, andgarmsgoang
immigrants—and at times, organized political backlash against nativist moveniéetsesult is
ultimately the exacerbation of the “problem” that nativists see in immiigjnaho “refuse” to
assimilate. Portes and Rumbaut (2001) identify this immigrant response to migtamas
“reactive ethnicity.” As in the case of forceful assimilation, the effetnhativist discrimination
and subsequent reactive ethnicity among immigrant youths can also lead tordissona

acculturation.
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Immigrants and their children who are able to withstand forceful assimilattbn a
intransigent nativist hostilities (racism and discrimination) achieleetbe acculturation. This
occurs when immigrants are able to resist the pressures of assinstadimhinativist agendas
while maintaining their ethnic identities. Whatever resources immighants at their disposal
can work to bring about this positive adaptation outcoRmtes and Rumbaut identify several
variables that influence the direction that adaptation will take, includingirhjgrants’

“individual features, including their age, education, occupational skills, wealth, andekigawl

of English; 2) the social environment that receives them, including the policieshaighe
government, the attitudes of the native population, and the presence and size of a co-ethnic
community; and 3) their family structure” (Portes and Rumbaut 2001:46).

Portes and Rumbaut (2001) find that immigrant parents’ resources have aftireate
on children’s achievement and positive acculturation in the U.S. According to thairctese
parents’ socioeconomic status and children’s academic achievement| as eldren’s
expectations for achieving a graduate degree, have a strong positive reiptidisildren of
Cuban immigrants who were enrolled in private schools rather than public (anandictteir
greater resources to pay for school) were sixteen percent more likelyetct éx earn an
advanced degree than other children of immigrants (Portes and Rumbaut 2001: 227). Children
of Mexican immigrants, on the other hand, were nearly ten percent less liksphir®ta attend
college than other immigrant children. The authors cite the “self-reinfpveaio of objective
disadvantages that they face” (230) as defeating the aspirations of Mewimoarant children
and their parents.

The location in which immigrant children grow up also impacts their adaptation in the

U.S. The sites of Portes and Rumbaut’s (2001) study, Florida and California, areohome t
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distinct sets of immigrant groups with varying social contexts. The laggagp in Florida,

Cuban exiles, are refugees and enjoy the support of a large co-ethnic commueityassive
approval of the U.S. government. Mexicans, the largest immigrant group in Califackizhe
official support that refugees receive, and are often the targets of nlatisigity. Portes and
Rumbaut (2001) find that children of immigrants in southern California were likedietify
solely with their parents’ nationality, reflecting the effects of tigacthnicity as well as other
factors. The survey respondents in south Florida, on the other hand, were much ma likely
identify as simply “American.” The authors discuss the environment in southefor@alat

the time of the survey as being saturated with immigrant-exclusion pohwsh resulted in a
trend of reactive ethnicity for many immigrant youths.

Influence of Family

Mexican migrant parents, for the most part, have few economic resourcesland litt
formal education. In Roeder and Millard’s (2000) study of laborers at migrapséam
Michigan, the average education of respondents was 7.5 years. Ward and Atav (2@04: h72)
median of sixth-grade completion according to the National Agricultucak&/s Survey of
1998 (in Mehta et al. 2000). For migrant farmworkers who grew up doing fieldworkyat is
surprising that low educational achievement would be the norm. Children who have t® chang
schools twice per year (or more) due to their parents’ pattern of follohgnigatrvest face great
difficulties in achieving and maintaining academic success (see Roedeilnd 2000).

Despite (or perhaps because of) their low levels of education, many Mexicayramim
parents, including migrant farm laborers, have high aspirations for their chdddecan
influence them to achieve higher intergenerational social and economic stRoses and

Rumbaut (2001:280) assert that for Mexican immigrants in general, the onleyagan invest
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their human capital towards their children’s upward socioeconomic mobilitygis¢dhem
moral support and encouragement. Lépez and Stanton-Salazar (2001:79) concur tleat Mexic
parents value education, although circumstances do not always facilitate it.e$fieres of
staying in school while working on farms, performing domestic chores, and caripguinger
siblings may defeat a migrant youth’s academic achievement. Mexioaigramt parents’
unfamiliarity with the education system in the United States hampers thguding their
children through that system up to, and especially through, college. Because @riddoten
more familiar with the social organization of the school system, their lell@xadgin parents
very frequently rely on them to manage this whole balancing act (Stant@aiS2091).
However, despite the lack of parental mentorship on academic achievement, ioanMe
adolescents strongly sense that their parents value education (Staniam-3a0d.).

In their discussion of the effects of family composition on immigrant childreng$and
Rumbaut (2001) indicate that two-parent families are the most conducive to chifusitige
outcomes in the host society. Having two parents in the household provides children with double
the resources that one adult can provide, and immigrant children from intact$dmaNe a very
low probability of dropping out of school or being ‘inactive’ in school (Portes and Rumbaut
2001: 255). Portes and Rumbaut (2001) report that 73% of Mexican immigrant families in the
U.S. have both parents present in the household. Although this number is relatively high when
compared to Haitians and West Indians, Cubans and Asian immigrants show an adwasttage
their Mexican counterparts.

Among migrant laborers in the Texas-to-Michigan stream, the two-pawetgar, and at
times, the extended family, has been the norm. Chavira-Prado (1992) saysthets‘farefer

to hire men as workers,” (cited in Roeder and Millard 2000:3) and therefore \winigien are
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unlikely to perform migrant labor. While the preference of employers certaaslynfluence, |
would add that there are some single women (and single mothers) who perfoamt mig
farmwork with extended family members. The traditional Mexican (and Catlealiciral norm
against divorce also works to preserve two-parent households among Mexican mhmigra
families.

A child’s position in the sibling group may affect the likelihood of continuing education
beyond high school. There is some evidence that lower-birth-order (older) childreveac
higher educations than higher-birth-order (younger) children (Travis and Xa88j). Travis
and Kohli (1995) indicate that parents’ resource distribution decisions within rulddle
families work to favor oldest, then youngest, and finally, middle childiowever, this pattern
was only present in middle-class U.S. families, and was not observed in weglthyr éamilies
in Travis and Kohli’s study.

Research about the children of migrant farmworkers in the United States oftezsfoous
primary and secondary education and/or the health status of migrant children, ansltigmore
topic of college education. The few that do address the topic usually omit therdetiking
process to pursue post-secondary education. Duron’s (1995) article is an exception. It
summarizes the influences that spurred migrant youths’ interest in, and elijincabice to
attend college. Duron finds that parental influence is the most frequentlyrditezhce on the
decision to attend college. These findings are consistent with those of Sudzer-(995).
Other common answers to the question “Who/what was key to your decision to attend
college/post-secondary education?” were “myself; desire to get out ofntwgpek; other family
members; high school counselor; and teachers” (Duron 1995:19-20). By contrast, ficknds a

peers had very little influence on individuals’ decision to pursue a college education.
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Influence of Schools

One of the ways in which Portes and Rumbaut (2001) indicate that children of Mexican
immigrants differ from Mexican-American young people of native-bornnsi@s well as other
native-born whites and minorities) is in their educational achievement and attibucerd
school. The children of immigrants have a greater educational achievemerthan\ather
children of the native-born (see also Telles and Ortiz 2008; Suarez-Orozco and Suarez
Orozco1995; Stanton-Salazar 2001; Vernez and Abrahamse 1996). Suarez-Orozco (1997) found
that recent Mexican immigrants to the U.S. were more likely to aspiredaaeafrom college
than U.S.-born Mexican-Americans (cited in Cuellar 2002). Both Portes and Rumbaut (2001)
and Suéarez-Orozco and Suarez-Orozco (1995) found that the more assimilatgairhmi
children become to U.S. culture (and the less they retain the culture of their hormg)ctuat
lower educational achievement drive they possess. Vernez and Abrahamsei{@é896;dpez
and Stanton-Salazar 2001:81-82) found that despite the academic achievement gap betwe
Latino immigrant and native-born Latino children, the higher poverty rate and educational
disadvantages of Latino immigrant parents, relative to the greater paesaatces of other
immigrant children, defeated children’s higher-academic ambitions.

Portes and Rumbaut (2001) find that Mexican-origin students perform poorly in school,
with lower-than-average academic outcomes. Are the low educationaleroleigts of many
Mexican immigrant children largely the result of living in urban areas? €eTihas live in the
inner city often face the same challenges that native-born children fdmeurban context.

Some inner-city minority youths come to view school as a tool of oppression thadtwvil
improve their lives in the end, and reject it and their peers who continue in school. Matute-

Bianchi finds that students are labeled “wannabes” by peers who view themtamwa be
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white—as evidenced by working to achieve in school (1991: 219). Although Portes and
Rumbaut (2001) find that immigrant children are less likely than their native-boanity
counterparts to drop out of school, there is a significant risk that the children of antsigill
follow the example of some of their native-born peers and quit school, join gangspmebec
juvenile delinquents. Despite their “immigrant achievement drive,” those in urbaavand |
status schools are more likely to suffer academically than those in suburbasmtar sthools
(Portes and Rumbaut 2001).

Juvenile delinquency and school attrition are not social problems unique to urban areas;
however, it can be argued that the urban context promotes these outcomes moreastrongly
compared to rural areas and smaller cities. Sherraden and Barrera (I88erstories of
Mexican immigrant youths who, growing up in Chicago, dropped out of school partiallyafor fe
of gang violence and drug use in the schools. In addition, children that live in inner egies m
be more likely to attend a poor or failing school where they are less likely teeslicBortes and
Rumbaut’s (2001) study shows that immigrant children who attend inner city schools have
consistently lower reading and math scores than students who attend suburban schools.

Duron’s (1995) analysis also points out the importance of secondary education
experiences for migrant young people in influencing their choices aboutecollégee out of
the five most important influences that Duron identifies—*access to qualitysthool and
college counseling that offers an array of options;...financial factors imgjwdicess to
scholarships, loans, and work or work-study programs; and ongoing support from fasnily a
educational personnel” (Duron 1995:34-35)—involve the impact of a student’s high school

experience on their college choices. High school counselors, teachers, angrdrg Mi
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Education Program are all mentioned as influences toward post-secondary edycBtioons
respondents as well (Duron 1995).

In addition to investigating the key influences on the children of migrant farkews in
their academic pursuits, Duron (1995) also questions her participants regardbgttuates to
their participation in post-secondary education. Responses to this item includedfinaka#s,
financial responsibilities to family, adjustment to college life, lack ofilfasupport (of college
goals), and a lack of preparation for college provided in high school.

Despite all of the challenges they face, some Mexican immigranteahitdirness the
potential of their strong family support system and reach high levels of eshadatttainment,
specifically in the form of college degrees. For Mexican immigrants, threebaf “making it”
in U.S. society are higher for their children than for subsequent generatiahsugkl
immigrant children face a host of complex obstacles, research has shoteyh@itperform
native born Mexican-Americans academically. Mexican immigrandie@nl make big advances
in education compared to their parents; the following generations again oehosvet levels
(Telles and Ortiz 2008; Portes and Rumbaut 2001). Telles and Ortiz (2008) explain that the
reasons the subsequent generations decline in educational standing are basadkotiza|
immigrant perspective—they don’t remember how things were in “the old coumtrgddition,
they have always known the racial hierarchy of the U.S., which helps to diminishdhei in
their chances of achieving the American dream.

Influence of Social Capital

Bourdieu defines social capital as “the aggregate of the actual or potestiaices
which are linked to possession of a durable network of more or less institutionalized

relationships of mutual acquaintance and recognition...” (1986: 248). Social capital is the
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advantage, contained in connections between individuals, over those that do not possegs the sam
social connections. It is “capital” because it has value on the social ‘mMiaRe&dationships can
help people advance socially, and those who do not have relationships that connect them to other
people who can help them get into college, get a job, gain respect, etc., are at a digadvant
compared to those who do have such connections. Bourdieu (1986) states that social capital and
the connections that support it are not naturally occurring; rather, it must\myadaveloped
and maintained through work at relationships that can yield benefits to the indivihaal
capital is built up and accumulated through reciprocal social relationships basetuahtrast
(Putnam 2000).

Flora and Flora (2003) define the difference between bonding and bridging spdal: c
bonding social capital is built through in-group ties, while bridging social ¢apiased on
social ties to people outside of one’s in-group. In this dissertation, social capstdeaftthe
migrant community (bridging social capital) is possessed by participdnathrave, or have had,
positive relationships with school teachers, counselors, and other school staff;drtiesids of
the migrant community; and employment outside of migrant farmwork. Sopishloaithin the
migrant community (bonding social capital) is built through employment in mi§edevork,
friends within migrant circles, and close familial relationships.

Telles and Ortiz (2008) found that several variables related to social cagriéal w
correlated with years of education achieved. They asked adult MexicaneAngewhether they
knew professionals (doctors, lawyers, or teachers) while they werengrowj whether they
attended church regularly as a child; and whether their parent(s) communidatéuewi
teachers/school during their growing up years. The results are revéatisg children who

knew professionals, attended church regularly, and whose parents communidateeiwit
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schools all achieved higher levels of education than those who had the opposite exgierience
childhood. Telles and Ortiz (2008) connect social capital accumulated over thess leatting
outside the migrant community—with adult professionals, religious communiti@scaool
administrators and teachers—as having a statistically significaneéndé on children’s long-
term academic achievement.

As Telles and Ortiz’s research shows, social connections with positive adkdsican
have a lasting impact on young immigrants. Conversely, the life outcomemaframt children
who have ties with individuals who influence them against pursuing education and upward
mobility experience the “downside” of social capital (Portes and Landolt 199fi}jes and
Landolt (1996) explain that social capital accumulation within particuldesigan exclude
individuals from the benefits of social interaction within other circles. Thasidenced in the
case of a young person who “falls in with the wrong crowd,” and thereby earnsaticepwith
teachers for being a troublemaker. His or her social capital within a gfduends excludes
the student from developing, and receiving the potential benefits of, social capital fr
relationships with teachers. Immigrant children are often subject to pesuprdrom native-
born ethnic minority youths to reject academic pursuits and goals of upward yno¥oing
people who continue to do so are often ridiculed by peers for being “wannabes,” wije bei
pressured to assimilate to the norms of the peer group (Portes and Landolt 1996:;Biéattcii
1991).

Flora and Flora (2003) discuss another downside of social capital. Bonding soc#él capit
within a dominant group can work to exclude those in dominated groups from external resources,

which reinforces the status quo. Therefore, bridging social capital, often thmetwgorks
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comprised of “weak ties” (Granovetter 1973) becomes very important in providingstherces,
information, and opportunities to which young people in migrant camps have access.

Influence of Ethnic Communities

Ethnic communities are defined as geographical locations where a concerdfab-
ethnics reside. Portes and Jensen (1989) distinguish the ethnic community from the ethni
enclave by defining the latter as a region where a high concentration mé$ses are owned,
and often staffed by, minority co-ethnics. In Portes and Rumbaut’s (2001) analysigrant
groups that enjoy a neutral-to-positive reception from U.S. federal and lthalities are also
more likely to enjoy the benefits of co-ethnic communities and enclaves. Southizasand
Cuban refugees fall in this category, and they have been successful in builethgico-
communities and enclaves that provide many benefits to their members. Co-etflihic cre
societies help entrepreneurs start businesses without taking out loans frokn &beial capital
accumulated within the community gives occupational advantages to co-etimhite
children. In addition, co-ethnic communities provide ready customers for ethnicdaesrkat
provide goods and services that are specific to the population and unavailable outsidepthe grou
Ethnic niches such as Chinese laundries, Cuban building contractors, and Vietnahsesensa
provide services both within and outside of the ethnic community, finding economic and social
success in the larger U.S. society as well.

Co-ethnic communities also provide immigrant parents with social support from
neighbors in rearing children by reinforcing cultural norms and providing aroenwent where
the group’s native language is spoken. Hein (2006) finds that the Hmong and Cambodians in
Chicago and Milwaukee were able to develop active ethnic enclaves, diespitew position

on the urban ethnic continuum. By contrast, members of the same ethnic groups living in the
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smaller cities of Eau Claire and Rochester reported greater frastvath English skills than
those in large cities, who did not need English as much as their small-city pautsteiue to
residence in an ethnic community. Portes and Rumbaut (2001) find that children who learn t
adapt to American culture while retaining their native culture, and who becoems flilinguals,
are most likely to achieve selective acculturation.

Although some examples of Mexican ethnic communities exist in very largeitieS, c
Mexicans generally experience a hostile reception in the U.S. and do not have fihi@bene
strong co-ethnic communities or enclaves. Mexican immigrant parents adpokt of support
from co-ethnics, reflecting their limited access to co-ethnic commear{Portes and Rumbaut
2001: 278). Using data from the Children of Immigrants Longitudinal Study (Cllbg¥z and
Stanton-Salazar (2001) contrast the socioeconomic context and outcomes of Memiggarnin
young people to those of other immigrants, particularly Asian groups assvestlger waves of
Mexican immigrants and Cubans. They point out that although “two-parent householdshand hig
levels of labor force participation are the norm,” (2001:57), the Mexican immigoanmunity
“...lack(s) the web of organizations and social practices that have alloweticsgemips to
utilize traditional culture to help children achieve” (2001:57). The lack of school achét of
Mexican immigrant children, in comparison to other newly-arrived immigrantsrther
evidence of the cancellation effect that a hostile governmental and soeption can have on
the possible benefits of co-ethnic communities (Portes and Rumbaut 2001).

The Gendering of Opportunity

This study will explore the role of gender in structuring which migrant farkaver
children drop out of their parents’ occupation and pursue higher education. Gender is a key

social component of all peoples’ lives, and the role that gender plays in the livesicdiMex
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immigrants has been well documented. Gender influences the types of emylMenecan
migrants are able to obtain (Hondagneu-Sotelo 1994; 2001; Roeder and Millard 2000; Bean and
Stevens 2003). Traditional Mexican gender roles and norms can also be disruptgchbigmi
(Hirsch 2003; Hondagneu-Sotelo 1994; Smith 2006). Gender norms likewise play an important
role in young Mexican migrants’ lives and are important in understanding olgcdmahis
ethnographic study of transnational Mexicans in New York, Smith (2006) describes hayv youn
Mexican-origin males must negotiate their identities as meartecherosversus striving middle-
class men. Similarly, young Mexican immigrant females must recamcilégple conflicting
identities as deferentishncherasversus autonomous American career-women. Both genders are
under pressure to redeem their parents’ sacrifices by succeedimgah @od work. However,
the young women have additional challenges: to marry “good” men; to have children; and to
provide domestic services to both.

Smith (2006) recounts the divergent paths of man- and woman-hood that his participants
encounter, and the various ways in which they maneuver the intricate details of cho®sing t
right gendered responses in given contexts. He describes a setting iryamghmmigrant
males are presented with competing versions of masculinity, and their atterhptd onto
traditional male power in an environment where women are granted more autonomy than
traditional Mexican culture allows. Smith acknowledges that while culturesicgmévalent
gender norms, they are by no means concrete: “...the cultures of the countrigsairat
destination are themselves both evolving and internally inconsistent” (2006:126).ioviarat
gender roles, depending on the physical location of the study participantgiag tenes, are

apparent in his analysis.
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Smith (2006) also develops the concept of the “immigrant bargain” in relation torgende
The “bargain” is the trade-off of parental sacrifice through work and livirgforeign context
in order to give their children a better life, in exchange for the childreateacic and
occupational success. Smith refers to the work of the Suarez-Orozcos in higisarofrthe
three responses of young people to this “bargain”: “...some try harder, someawitlathd some
reject this narrative and come to feel that their parents’ expectatibtestiie account of their
children’s difficulties and greatly exceed their ability to help thé&doln live up to them”
(2006:126). The importance of gender within the “bargain” involves the pressurelto fulfi
traditional gender roles, as well as the educational and occupational eppsdtat “bargain”
entails. Individuals will rely on gender roles and interpretations depending omltilme
which they find themselves at any given time, and may switch between atéiqrs depending
on whether they are in Mexico or the United States. It is likewise expéetietthé participants
in the current study will seek to balance the expectations placed on them hgrahdiexican
culture and the “immigrant bargain,” as well as the gender norms they havedevhile living
in the United States.

For migrant workers in Michigan, and their children, some specific gendeomes are
evident. Roeder and Millard’s (2000:8) survey of migrant camp residents inditatt@gmen
respondents generally had more education than men—women had typically attendedrgdhool
the eighth grade while men had attended up to seventh grade, on average. Thydosdduee
young men had stronger pressures than young women to quit school in favor of warkiag f
to help support their families of origin. Children growing up in migrant families ¢itéee
truncated educations due to this fact; fieldwork is viewed as labor that chisreloc In

Mexican culture, eldest sons are especially expected to contribute to thesfagonomic
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wellbeing, although this expectation may fall to eldest daughters as wetufzaly if there are
no sons in the family or if sons are significantly younger than daughters.

Roeder and Millard (2000) also found that women were much less likely than men to be
living without family members (approximately 2% versus 34%; 2000:7). Thistefladitional
Mexican gender norms of women being in the company of other family membei)lpdyt
fathers or brothers, when in public places, traveling, or simply not at home w@darlgrow up
in immigrant families often experience more parental control and influencéddys (Wolf
2002), who are conversely encouraged to engage in activities outside of the fantdy énar
Rumbaut 2001). Girls, on the other hand, are commonly expected to take care of the home and
to prepare for adult lives of caring for a husband and children (Hirsch 2003). Evenliesfami
that are less traditional, girls more often consent to their parents’ wisdredd boys.

Girls from immigrant families typically outperform their male coupsgets academically
(Portes and Rumbaut 2001; Matute-Bianchi 1991). Portes and Rumbaut (2001) note that even
though girls have higher rates of depression and poorer self-esteem thahdyogsll thave
higher educational aspirations and outcomes. Girls also have higher ratasgofahisim, a
factor which Portes and Rumbaut (2001) find to be related to selective acculturation.

Notions of Home

Transnational migrants have been defined as those that engage in activitiessthat ¢
national borders, including economic, political, cultural, and religious pursuits (R986%
Some scholars define the transnational experience as more broadly incluplimgakity of
codes and symbols that go beyond the nation-state” and see migration encompassing many
complicated and at times divergent contexts and situations in an individual’s 6fe2002:

257). In her study of Filipino immigrant youths in California, Diane L. Wolf (20€nés
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“home” as “multiple locations...that may exist not only geographically but adgcally and
emotionally as well” (2002: 257). She found that young people commonly referred to the
Philippines as “home,” a place which exists within their lives in Califagmen though it is
located across the Pacific Ocean. Employing a transnational perspeatiVeg®¢éribes the
common use of the term “home” to mean the Philippines among Filipino children of iamtsig
whether or not they were born there or had ever visited their parents’ homeland (263).

Rubén Rumbaut (2002) likewise explores the meaning of “home” among children of
immigrants in his analysis of the Children of Immigrants Longitudinaly5¢GéLS) data. In the
process of measuring the level of transnationality among children of inmtsgraspondents
were asked whether the U.S. or their home country feels “most like *‘home”’&ura002:

75). Rumbaut reports that the great majority—88% of respondents—reported that the U.S. is
home: less than 2% said their parents’ native country is home, or that neitheejplbloe f

home; and 9.5% said that both countries are home. Fifteen percent of Mexican imyagtast
said that both countries are home, displaying a higher level of transnationaiatta¢chan was
found in the sample as a whole. A possible reason is that due to Mexico’s proximity to the
United States, Mexican youths had more opportunity to visit their home country and tupdevel
greater attachments to it than many of the other respondents in the sample, in@utheg$
Asian refugees (Rumbaut 2002).

These divergent findings regarding the children of immigrants’ clainptace called
“home” are further highlighted by Rouse’s (1991) description of the postmodern migrant
experience. Rouse (1991) explains that migrant communities take on new and broadeyganea
in the postmodern era, and that current technological advances in communicatgigsitcant

in this transformation. In this respect, “home” may be one more example akalpdd has
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taken on multiple new definitions in the postmodern era. It is possible that childregrahimi
farmworkers would be more likely to remain in the migrant cycle as adltisy view multiple
locations as home.

The Context of Migrant Farmworkers

If the children of migrant farmworkers have much in common with other children of
Mexican immigrants, what social factors are not shared between them?oSithimehallenges
faced by the children of Mexican immigrants, as identified by Portes antd&uif2001) are not
common to the migrant youths who are the focus of this study. These are likelydeinc
“...insecure legal status, persecution by immigration authorities, poor and dangerous
neighborhoods...” (2001:230). The majority of migrant families with whom | am iamaite in
the United States legally. Most have work visas or permanent residency, amtittdezn born
in the U.S. are U.S. citizens. Although participants in this study were not asked alvdeg#ie
status in the country, it is apparent through their narratives of constathtimakeand forth
between Michigan and Mexico that they have the protection of the proper legallstiarbesin,
and regularly leave and re-enter the United States.

Second, the Mexican immigrants in Portes and Rumbaut’s study are located in the San
Diego, California, area. Migrant farmworkers, by definition, live in rurahay where they may
have less contact with the social ills of a heavily populated urban setting.s Dhiy to say that
the challenges they face in rural America are different from thoseé Bgcenmigrants in
metropolitan areas. Hein (2006) found that Hmong and Cambodian immigrants in Eau Claire
Wisconsin and Rochester, Minnesota identified racial discrimination and atgm#s the most
significant problems they faced in the U.S. On the other hand, members of the same ethni

groups living in the major cities of Chicago and Milwaukee identified crinteasprimary
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concern (Hein 2006). While Holland, Michigan, is a city, (not a small town or village)not a
sprawling metropolis. Although migrant workers’ neighborhoods can be describeca$ “po
simply due to the economic status of the inhabitants, it would be incorrect to stnethate
“dangerous” in the way that inner-city neighborhoods may have relatively igls i&f violent
crime or gang activity. Hein (2006) describes the Hmong and Cambodians initeages
being placed into a “pecking order of racial and ethnic groups” (227), while thosalircgies
experience “small-town hospitality and hate” (228). However, as influestglbae of
residence is in this regard, overall Hein concludes that immigrants’ etigiicse—the culture
and politics of their home country, as well as the relationship of the United St#tes t
history—has a greater impact on their adaptation in the U.S. than their plaselefce.
Portes and Rumbaut (2001) find that selective acculturation takes place whenantmi
children are immersed in U.S. culture while maintaining strong roots in theireoff origin.
Reactive ethnicity, an indicator of dissonant acculturation, can occur among younrg fpeopl
those immigrant groups that experience a hostile reception and feel for&eohtioa their
culture, language, and identity in order to become American. This is often theittatew
children of Mexican immigrants (and even more so with third- and higher-gemexéexican-
Americans), who “react” to their social position by actively embradieg Mexican identity
while rejecting approved channels to upward mobility (such as education and wakicam
immigrant parents may have high educational aspirations for their children, &trdrcbiten
have the same lofty goals for themselves, but the parents’ lack of humahaagita.the
scarcity of educational resources that parents bring to the table meananhaty cases they are
not able to translate those values into effective institutional support for thelirechiespecially

as they confront the difficult years of adolescence” (Portes and Rumbaut 20Md®&@gver, an
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ethnic community can compensate for the resources that parents lack, if the garent
integrated in an ethnic community. It is in this context that selectivataation occurs and
provides young people a path out of migrant farmwork.

Conclusion

Children of Mexican-origin migrant farmworkers inhabit a unique space. Although the
participants in the current study are immigrants or children of immigraets are different in
several ways from other Mexican immigrant children studied by socialtstge First, they
experience constant moving within the U.S. throughout their childhood years, combined with
changing schools at least twice per school year. Second, most studies @riMiexiagrant
children focus on metropolitan populations. Portes and Rumbaut (2001) consider San Diego and
Miami; Smith (2006) studies transnational families in New York City; Shenradd Barrera
(1997) interviewed the children of immigrants in Chicago; and Telles and <)2i208)
longitudinal study covers up to four generations of immigrant families thiégdiaut in Los
Angeles and San Antonio. The context of the young adults in the current study, while not
entirely rural, is that of a small-city setting in Holland, Michigan. &kgeeriences in school
alone are expected to be quite different in Holland versus any of the laegenogintioned
above.

While there are certainly studies of rural Latinos in general &kiland Chapa 2004) and
of Hispanic migrant workers in particular (Rothenberg 1998), none focus on the fadtors tha
influence migrants’ children in choosing to obtain a college education or to corttidae t
fieldwork. This dissertation will begin to fill this gap through personal interwith young
adults in migrant camps in Holland, Michigan, complemented by focus groupgwdénts at

Michigan State University who grew up in migrant families.
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Of all the studies reviewed here, Duron’s (1995) study is the most similar intsubjec
matter to the current study. However, this study is distinct in comparison to Dapgmsach in
two ways. First, it is ethnographic, having developed through my personal tiotesagithin a
specific migrant community. Second, it focuses on young adults who had spent some part of
their childhood years in a specific area—Ottawa County, Michigan—and expandtuttei
Mexican-origin college students (in the focus groups) who migrated to Michigama point
during their childhood years. Duron’s survey sample is comprised of students liwngttout
the U.S., selected from the recipients of a scholarship for students from migndieista

This study combines elements of several of the works cited thus far: the small,
Midwestern-town focus of Millard and Chapa (2004), Smith’s (2006) ethnographic perspec
on Mexican immigrants, and Duron’s (1995) subject of college students from migrarefam
The current study is unique in providing a synthesis of these elements thatng lagkiese
other studies. In addition, since the participants in the current study all coméhérom
Texas/Mexico—to-Michigan migrant stream, the results of this stuedgxpected to be most
pertinent to educators, social workers, and policy makers in the state of Michigant eyt pe
Midwestern states along the route between Mexico and Michigan, as they seekstanddéis
particular migrant stream and how to best serve its members.

Like other children of immigrants, migrant farmworker youths understand through the
everyday experiences the difficult lives that their parents endure, and @t their own
futures if they follow in their parents’ occupational footsteps. For the mosthyrtalso have
regular experience with Mexico, and they know what opportunities they lack irotirety

Many of them have motivation to succeed academically; and on the whole, thencbildre
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migrant farmworkers should be expected to follow much the same pattern asaRdriRasmbaut

(2001) identify among Mexican immigrant youths.
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Chapter 3
Context of Migrant Farm Labor in West Michigan

Introduction

Migrant farm laborers in the United States often spend their lives moving fromamee pl
to another—working in fields, traveling to the next job, and at times returning toawsli/for
home. Some constantly move to new places, while others follow a pattern of trapéde af
work and return at the end of each season to a place of rest. While their individusivstigrie
migrant workers often experience similar challenges, choices, and ebstatife. This chapter
is intended to give a historical overview of migrant farmworkers in west Maahig

Latino migrant farm labor has been an important force in Michigan agrictittiuad least
the past seventy years. In the early part of the twentieth century, Southerrstand Ea
Europeans made up much of the migrant farmworker labor force in the United States. |
1920s, legislation restricting immigration from Southern and Eastern Europel easisertage
of farmworkers. Mexican-origin migrant farm laborers began to filhthed for temporary
agricultural labor in the U.S. during this time. With the advent of the Great Deprassich
resentment arose against Latino farmworkers, but World War Il soon createdreeed for
their labor. The resulting Bracero Program, which lasted until 1964, channeledugrdegrs of
Mexican workers to the farms and factories of the Midwestern United Quditeesd and Chapa
2004). Migrant farm laborers traveled to western Michigan in large numbers byas%a€)ries
and tree fruits increased and sugar beet production declined in the east partadé thréakiés
1991). This steady flow of migrant farmworkers from the Rio Grande Vatidyexico to
Michigan, identified as the Midcontinental route by Rochin, Santiago, and Dickey (168ah b

in the 1950’s, gained much strength in the 1960’s, and continues to this day (Valdés 1991;
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Rochin et al. 1989). Roeder and Millard (2000) conducted a survey of migrant farmworkers in
southern Michigan, including Ottawa and neighboring counties, in 1997. They point out that
“...Michigan workers mostly do not come directly from Mexico, but are citizensgai |
residents, many of whom grew up and were educated in the U.S.” (2000: 1). This statement is
true of the participants in this study: while some came from Mexico origiaadl return there
regularly, others were born in the United States and have spent their livaingipetween
Texas and Michigan (many of this latter group visit Mexico often as well).

This study focuses on the agricultural communities near Holland and Grand Haven,
Michigan, both located along the shores of Lake Michigan, in Ottawa County. Theirgllow
definitions of migrant farmworkers fit the population of interest in this study:

Migratory farmworkers are those who change residence during theoy@@ammodate

their agricultural employment. Many patterns of migration exist amaggatory

workers. Some workers migrate to their place of agricultural employau¢imé

beginning of the work season and return home (either in the United States or country of
origin) at the end of the season. (Ward and Atav 2004: 169)

The in-depth interviewees in this study all originated from the stream cambignorkers that
travel between Ottawa County and Texas or Mexico. Some of the focus group partiggrants
also from this same group, while others come from the larger stream thag tcawtier parts of
west Michigan or other parts of the state. The geographical scope of tlyissdintted:;
however, the experience of migrant farm laborers in this region of Michigamadbo@ppear to
be unique from that of their counterparts in other parts of the state, the regioMadiwest, or,
in many cases, the country.

The places to which migrant farm laborers travel for work are those with much
agricultural potential: the area along Lake Michigan is well suited torigrmontaining rich

soil and abundant moisture from the lake. The primary crops in this area are seberr
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raspberries, strawberries, apples, cherries, grapes, celerygaspanrad cucumbers. Nursery
stock and Christmas trees also flourish in the region, and many nurseries eraptmake
migrant laborers as well. Migrant workers perform various tasksidmg “the harvesting of
plants, the production of vegetables, the production of poultry and milk, ranch activitr&s)gv
in fisheries, and working at activities related to the cultivating of tré@lake 2004: 40). In
Ottawa County, they are primarily employed in blueberry cultivation andring:for nursery
plants and trees. The participants in this study typically worked in bluehexoigainer plants,
or both.

Michigan is the fourth largest employer of migrant and seasonal farm ialotbe
nation, and Ottawa County employs the most temporary agricultural workers abamty in
the state. Seasonal and migrant agricultural workers in Ottawa County nusth®rgr 6,000,
and the migrant household population including non-employed members totals nearly 12,000
(Larson 2006). Ottawa County has become an attractive location for migrantsyairke
eventual settlers, for many reasons. While the local agricultural ecos@anyobvious reason
that migrants come to the area, their choice to return, or to settle, is tikebniced by the
presence of social support for Mexicans, Mexican Americans, and Spanish spegkaeral
within the community. According to the 2000 United States Census (which is being updated
with the 2010 Census as of this writing), Holland, Michigan’s population is 22.2% Hispanic,
compared to the national average of 12.5%. Holland Township had fewer Hispanic residents i
2000, but still represented a higher-than-average percentage of 15.8% (U.S. Bthieau o
Census 2000).

Holland has various churches that provide Spanish and/or bilingual services; there are

also exclusively Spanish-language congregations in the local area. 4eké¢hare are Spanish-
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language church services in Grand Haven, Michigan, just to the north, although in smaller
numbers than in Holland. Ottawa County schools provide English as a Second Language
instruction as well as special summer school programs for migrant students.afiéhalso
several grocery and consumer goods shops that market directly to the MexicaexarehM
American population in Holland, providing ethnic foods and goods imported from Mexico.
Mexican restaurants serving authentic Mexican fare are present indhardahe local
advocacy group Latin Americans United for Progress is a great ass&ing ISpanish speaking
newcomers with local resources. The local social support systems helatéoasrenviting
atmosphere for Latino settlers, and an appropriate location for reseaaatimgghe topic of
migrant settlement.

The cities of Holland and Grand Haven were founded by Dutch immigrants, and a strong
Dutch heritage remains in these two communities. Although there is often thptmerof
homogeneity and an entirely white population (the population of Ottawa County was 91.5%
white as of the 2000 census), some racial diversity is present in west Midhifagh cities
such as Benton Harbor and Muskegon Heights contain largely segregated populatiens, as
following statistics reveal). The 2000 U.S. Census indicates that the population ogbluske
Michigan, is 31.7% black or African American, while Muskegon Heights is 77.8% black or
African American. Benton Harbor is 92.4% black. Grand Rapids is 20.4% African American
and 13.1% Hispanic (slightly over the national average of 12.5%). Despite the hatge w
population of Ottawa County, there is a growing number of Hispanic residentscioutiity. In
2006-2008, the population of Ottawa County was estimated to be 89.5% white (U.S. Bureau of

the Census 2006-2008b), and Holland’s Hispanic population was estimated at 24.7% (U.S.
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Bureau of the Census 2006-2008a). Holland, in southern Ottawa County, has the langest Lati
population of any city in the west Michigan region.

In their article “Latinos in Rural America,” Saenz and Torres (2003) provitsistieal
overview of Latinos in the Midwestern United States. They point out that the rurakbtidw
experienced a 112.8% increase in the number of Latino residents between 1990 and 2000,
compared to a 77% increase in metropolitan areas of the region. The Midwest, igthaihg w
South, “...regions that have traditionally had relatively few Latinos” (SaedZ arres 2003:

59), experienced the fastest growth in Latino population during the 1990-2000 decade. The
authors also refer to the comparative youth of the rural Latino population, and tiaf&&.9%
of rural Midwestern Latinos were foreign-born in 2000. While these numbersaoefiéraral
Midwestern Latinos, they include the migrant farmworker population. The pargentage of
foreign-born Latinos may also indicate a greater likelihood of transnasonalong this group
of Latinos, as those born outside of the United States are probably more likelytaimizes

and return to their country of origin on a routine basis.

In the early years of migration to west Michigan, southern whites and Africeariéan
migrant workers competed with Latinos for temporary agricultural jobs. Aetmer groups
secured permanent employment in industry, particularly in food processing gMAI9§),

Latinos remained in the migrant circuit. Some Latinos also settled in wesigih through
moving to food processing, and the Heinz Corporation in particular has been noted to have
brought Latino families to Holland permanently (Vande Water 2001). Those who continued
migrating were often preferred by farmers over southern whites and MAio@ricans,
according to Maurice Voland, of Michigan State University. “Since fasmesfer a stable work

force, we find that their designation of the Mexican-American famityered crew as the most
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desirable is not at all surprising. The familial organization tends to produce stalgeework
force, one not prone to excessive drinking and absenteeism and keeping erraticioans!’
1968: 24). Mexican American migrant farmworkers have historically trdwvel&amily units
(southern black migrants were less likely to do so), and tended to have more children than
farmworkers of other racial or ethnic backgrounds (Valdés 1991). Mexican-origiannfarm
laborers have become the norm in agriculture, and 98 to 99 percent of the migrarmrkammw
in southwest Michigan are Latino (Crane 2003), higher than the national rate of 9%,perce
reported by Blake (2004). Rochin et al. (1989) indicate that fifty to one hundred percent of
farmworkers in the state of Michigan are of Mexican origin, and that “the tveéming
majority of migrants in Western Michigan are Chicanos or Mexican nasib(i£189: 18).
Wages

Wages for migratory farmworkers have not kept pace with the increasgas wamany
other occupations over time. Valdés reports that by the end of the 1950s, farmwoakgs’ w
were approximately thirty-five percent of industrial workers’ wages.

A 1958 study determined that annual family incomes for Mexican Americaonsgas

farmworkers coming to the Midwest, including parents and children, was $2256. The

relative decline in agricultural incomes contrasted with productivity, winisé by 83

percent in agriculture between 1940 and 1958, compared with only 33 percent in
industry. (Valdés 1991: 148)

While these figures speak generally of migrant farmworkers in the Midivestafe to say that

west Michigan rates were not much different. Comparing reports by the GoveShatis
Commission on Migratory Labor in 1954 and the Rural Manpower Report of 1973, it is apparent
that piece rates in some of the most significant crops in west Michigaremmathed largely

unchanged in nearly twenty years.
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The 1959 Michigan Post Season Farm Labor Report (Michigan Employment Security
Commission) stated that despite the increase in wages from the previgudaryeears still had
trouble keeping laborers in the fields: “Picker earnings were much bedteatyear ago but
labor supply remained a problem throughout the harvest. The availability @imgorkers
was considerably below normal and constant recruiting and shifting of workergeessary in
order to prevent serious crop losses” (1959: 26). Such inconsistent commitment on the part of
the workers could represent a lack of incentive due to the low wages in germechlmay not
have been greatly affected by an increase over the previous year. TiedRepstates that
there was little consistency in who was paid what wage: “Hourly sa@sed a slight increase
over those paid in 1958...Hourly rates varied according to custom, supply and demand of labor,
market conditions, composition of groups or crews, age, sex, experience, attitudeignof abil
workers” (1959: 30).

In 1965, the Michigan House and Senate Labor Committees reported that “Public Act
296 exempts from the minimum wage law agricultural fruit growers, pick\eeas and tomato
growers or other agricultural employers who traditionally contract foraheeskting on a
piecework basis...”(1965: 15). The Committees also state that Michigan Statzditgi
(MSU) was to begin a study of piecework rates, and how these rates might beectlanstethe
hourly minimum wage. Valdés (1991) indicates that the attempt to reform migjpangrs’ low
wages lasted from 1965 to 1967. The resulting recommendations from agriculturtd ekper
MSU were not well received by farm owners. Hearings were held at whnkrf&could voice
their opinions on the committee’s recommendations to increase the wages el fthirty
different crops. In a review of the piece rate for blueberries,

...the board set a rate of 13.8 cents per pound as the piece rate equivalent of $1.25 per
hour. Employers criticized the rates, and a Western Michigan grower oftergueliing
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testimony: “Blueberries are as American as Thanksgiving Day, amagosomebody 14
cents a pound to pick them is a radical idea.” The board then determined that 9 cents per
pound was the piece rate equivalent of the hourly minimum. (Valdés 1991: 177)

The Michigan Civil Rights Commission (1969) included the recommendation that
migrants who were paid piece rate be included under the minimum hourly wagehaiv. T
report indicates that at a time when the Michigan minimum hourly wage was $1.25, Kersvor
paid by piece rate consistently failed to earn an amount equal to the minimum haely wa
($1.25)” (1969: 8). The Commission further describes the situation in specific crogspman
which were important in west Michigan: “In picking strawberries, the averagéyveage fell
below the mhw [minimum hourly wage] on 80 percent of the days worked. In pickingesherr
the average hourly wage fell below the mhw on 30 percent of the days worked. In picking
blackberries, the average hourly wage fell below the mhw on 57 percent of the degd"wor
(1969: 8). Valdés (1991) also indicates that the Commission later found that bluebemy picke
were similarly being paid below the minimum wage 57% of the time.

Currently, wages for migrant farm laborers are required to meetyhaurimum wage
standards. While this is an advancement in the wage laws since the 1960s, the variance
adherence to the law is well known. For example, in a 1999 newspaper report, “Migrant
advocate says fines against blueberry growers not enough,” the legal violatsenem@l west
Michigan blueberry farms are listed, including minimum wage and lack ofi@atyviolations
(Sanchez 1999). According to Farmworker Legal Services of Michigan, variolisdsga
involving the withholding of wages and payment of wages at less than minimunhexagbeen
won against growers in recent years (Farmworker Legal Services bigsinc2010). Therefore,
despite the protection of a legal minimum wage, “agricultural workers are twkave one of

the lowest median weekly earnings of all workers in the United StatesgdR@0{0), with half
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of all farmworker families earning less than $10,000 per year” (Melatla 2000, cited in Ward
and Atav 2004: 173).

Housing Conditions

The housing of temporary farm laborers has been very rudimentary in the past.
According to the Migrants in Michigan (1954) report, “The over 50,000 out-of-state seasona
workers are housed in every conceivable type of shelter, such as cabin housesaitergse t
wagon houses, leased, vacant farm houses, army pyramidal tents, barracks, tpglahatiss,
chick houses, brooder houses, barns and garages” (1954: 17). Voland (1968) says that the
median room size for migrant housing was 200 square feet, and that rooms origieatlgdnto
house single men were not adequate for housing the families that later lteearaen. Voland
goes on to describe the facilities available on farms, among them what hbeteas “extras” to
give incentives to workers to continue with that particular employer:

Hot water is provided on six percent of the farms we visited. Outdoor trench-type

lavatories are provided on all farms; and some farms also provide showers, though not

necessarily indoors, and some type of laundry facility. Forty percent ofrtherfa

provide a refrigerator for the cabins. Providing these extras is one of the desedesy
farmers in securing and keeping their labor. (Voland 1968: 18-19)

In Michigan, prior to 1965, minimum housing standards were not required for migrant
farmworkers who were U.S. citizens. Contracting workers from other cesytiowever, did
require certain housing provisions. According to the 1959 Michigan Post Season Labor Fa
Report, this was one reason that farmers could not secure adequate labor: “..oMless grho
were experiencing labor shortages were not able to provide suitable beddimgaadtcooking
utensils which are prerequisites for foreign workers” (1959: 27). The attituderdvading for
temporary agricultural laborers was an undue burden to farmers helped to keep iViahiga

passing the Migrant Housing Law until 1965.
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In 1965, the Michigan House and Senate Labor Committee reported that they toured
migrant camps and found that many had very inadequate facilities. “Most atlithelual or
family living quarters we saw were of the one-room type (usually 12’ bylift)a two-burner
stove, pit latrine and one outdoor water faucet for all quarters. Most camps had noswash ba
refrigerators (or on a shared basis), showers, laundry facilities, hot @ndieolng water or
flush toilets” (1965: 22).

The issue of what was a generally accepted minimum standard of housing for workers
who were U.S. citizens was left up to the individual farmer. “In 1963 the same question [of a
minimum standard for migrant housing] was put to a placement service directmtonB
Harbor, Michigan. His criterion was ‘a reasonable protection against the el&r{idotsre
1965: 44). The first year of inspections under the Migrant Housing Law showed that the
majority of farms did not meet the new standards. The law called for

...mandatory inspection, licensing, and regulation of all farm labor camps of five

or more persons. It required two annual inspections, one before workers arrived,

to allow growers to make corrections, and another during the season. The 1966

inspections located...an average of 5.9 violations per camp. Only 15 percent of the

camps were inspected a second time, and only half the defects were correckdés (Va

1991: 174)

While pressure for a law to protect migrant workers against inhuman housingarendit
was strong enough to pass the 1965 statute, the pressure from growers agamsheai€osts
also resulted in loopholes in the law which allowed them to keep operating even if standards
were not met (Valdés 1991). The ineffectiveness of the law, due to lack of erdatcepon
became apparent:

In 1967 inspectors found more than 6,000 violations, but took only seven cases to court.

They won five and operators paid fines ranging from ten dollars to fifty dolldre law

was amended in 1968, ostensibly because it was causing a backlog in the courts. The

amended law transferred cases from the more impersonal circuit courtsl tooloids,
thereby increasing opportunities for cronyism. (Valdés 1991: 174)

41



The west part of the state has certainly not been without its housing law violasddgs Y1991)
states, “The inspected Berrien County camp of Walter Schoenfield had flageateviring that
‘spews sparks in the dry wood’ and ‘an outhouse so infested with rats that childrehdrom
camp are afraid to use it (1991: 174-175).

The current condition of migrant housing has much improved since the time that the
housing law was enacted. In 1969, the migrant camp licensing requirements iralilicieige
changed to adhere to the Federal Temporary Labor Housing Rules. The nenctutidi sixty
square feet of space per adult, water under pressure in all labor camps, aqditement of
showers with hot and cold water (Pérez 2000). Despite the improvements, overcrowding
continues to be a prominent issue in west Michigan migrant camps. It is commoffiaimisies
housed two per apartment, giving each family one bedroom and the use of common space, the
living room and kitchen. At times this means that families of six are sleepthg same
bedroom. Families often feel uncomfortable living with a “roommate” fathdy they may or
may not know, and feel the need to relegate themselves to the space of their bedroach for m
of their time in the shared apartment, in order to achieve some level of privasye rhba
families who have a schedule of who uses the kitchen at what time, in order to have some
individual familial cohesion at meal times. Pérez’s Allegan County Uniteyd Mispanic
Assessment Report (2000) also recognized overcrowded conditions at migrant iap®asaa
concern.

The following account describes current trends in migrant housing:

Migrant farmworkers...are often housed in remote and difficult-to-accesgant

camps.” The accommodations may be comprised of a series of mobile homes or may be

dormitory-style housing provided by the grower or labor contractor. When theyamplo
does not provide housing, farmworkers must find their own accommodations.
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...Overcrowding is common in both migrant camps and rental housing. (Ward and Atav
2004:173)

On the north end of Ottawa County, migrant housing is more likely to be in remote locations on
unpaved roads, away from nearby towns. Closer to Holland, on the south side of the county,
some migrant housing is located on the outskirts of the city and is readibsiabedy main

roads. Both the mobile home and apartment variety are common among housing provided by
farmers, although some migrant workers in the area also rent their housingesis.

Employer Relations

In considering the relationship between growers and temporary workers ctwegpi
emerge. One is of the laissez-faire farmer who hardly knows his workers aifslhrsspower
in the crew leaders to oversee the temporary help. This farm owner seentaimare toward
his workers, and often abides by the policy that “You should pay a fair wage and not
meddle...” and that “...you should be ‘friendly’ and ‘treat the workers with the saspect as
any other man,” (Voland 1968: 19). (One variation on this more positive relationship betwee
farmer and worker is the account given by Rothenberg (1998) of the very dadsmship
between a small Michigan farmer and the Latino family that has worked cartmgdr years.)
The other picture is of the micro-managing owner who is aware of every movegis/eas
make. While farmers in either category could be, and certainly are, ab@isngrant workers,
it is the former that seems to have a better relationship with employegsschibing the former
type, Voland indicates:

In general, farmers tend not to interfere in the running of the crews, egpédtiad crew

is Mexican-American. There is a strong feeling that: ‘If the &rmeddles where he

shouldn’t, the whole crew will quit.” Many farmers apparently have little comiglo

the people in their crews...In many cases, the only member of the crew tfatibe
knows by name is the crew leader. (Voland 1968: 18)
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It has often been the employer who is perceived as more caring that wes“gele
away” with poorer quality housing since employees often rated the faratgétude toward them
as being of greater importance than housing:
The farmer whom they considered to be kind, understanding, sympathetic, concerned,
helping and a conscientious businessman was adjudged the most desirable to work
for...when the migrants perceived that the farmer was interested in them andedncer
with them as people, they were much more willing to put up with deficiencies in the

housing than they were when the farmer wasn’t perceived so favorably. (Voland 1968:
32).

One of the problems that can arise when farmers are not acquainted with thenatym
laborers is that it may seem to them that everything is fine, even whenrtbishe case. Itis
certain that some farmers simply make illegal, inhumane, and/or immarsiloths based on
their personal economics. Others may be ignorant of abuses that take place letwesm t
bosses and the workers. They may also be aware of such abuses but choose to overlook them.
The attitude that “there are no problems here” led to much animosity betweensgaoaer
government investigations of migrant conditions. The Benton Harbor News-Pallagiortede
that a state government tour of migrant camps was a “privy-sniffing, undendtteess tour of
migrant living conditions™ (Valdés 1991: 153). At times, the groweesethe government, and
were able to assert that no reforms were needed in the area of migracoladitons:

Sen. Burch Storey of Belding, a grower...called a single one-day sessiorcmavhi

handful of growers, state officials, and corporate representatives panugg@cture.

Rep. Don Pears of Buchanan, representing a fruit-growing district in Southmvest

Michigan, asserted that workers had no complaints and that the only problemieavere t
result of ‘guile’ caused by outsiders. (Valdés 1991: 154)

Community Relations

The larger communities in which migrant farmworkers temporarilgeesie often

oblivious to their existence. A quotation from a 1991 Holland Sentinel article iareegi@mple:

44



“A lot of people don't realize that on the outskirts of Holland, there is a whole otherwatgin
(Caldwell 1991). This statement was made by a Community Education coordinatorysho sa
that her “whole perspective and value system has changed...” through working griéimtmi
families who used a daycare center funded by the group. This woman’s expertalee, w
perhaps not unique for a social services worker, stands out because she, as afétatlantd,
Michigan, learned about, and became involved with, the little-known group of migrant svorker
just outside of the city. Part of the historical reason for this ignorance aimigorkers’
presence could be that, specifically in Holland and Ottawa County, the countpgewner
prided itself on having “no poor people” in the county. Ottawa County did not have an Office of
Economic Opportunity in 1970, and the lack of poor people was the reason given by a county
commissioner (Berry 1970). Berry (1970) also recounts the struggles of the locaill Gounc
Migrant Affairs to become established and support Holland’s migrant commuwoiting
through volunteers and a total budget of fifty dollars in 1970.

Attempts have definitely been made, over time, by year-round residents tthenaeeds
of temporary agricultural workers in their communities. Sometimes sw@h@t have been
ethnocentric enterprises intended to “civilize” and “sanitize” migrakers and their children.
Reul (1967) described such a seemingly charitable endeavor. Many communitipsolvaled
day care facilities for migrant workers’ children (often through the chyrehsored Migrant
Ministry), and one of the centers that she visited had a practice of chanddrgrcbut of their
own clothes and laundering them while children were dressed in “play clothes. hildrerc
would also be given baths every day at the day care center. Reul explainsanesuy’ p
reactions to these practices:

How do you think you would feel if you were this parent and your child came home and
told you he had a bath after you had given him a bath before he left in the morning? Itis
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no wonder that many of the parents said their children preferred to stay home or work in
the fields than to go to the center. What the parents were really saying iethkeeen
slapped across the face. (Reul 1967: 35)

Sometimes powerful community members used their status to prevent broaderdggowle
of migrant laborer conditions, exploitation, and the general disregard of their nebasldngéer
community. In Berrien County, a comparative study of migrant children’s edneadis to be
undertaken during the 1950s. After the researcher had secured permission fronacdunty
school officials to carry out the study, the president of the Berrien County RraeauBfound
out about the project and immediately convinced them to revoke their approval. Mr. Ray
DeWitt, the Farm Bureau president, told the National Council on Agricultifeabnd Labor
(NCALL) researcher that these studies “always result in unfavorable iybticthe growers”
(Valdés 1991: 153). Mr. Greene of the NCALL was compelled to move his study taslllinoi
Such a study would have been enlightening, particularly considering the sestihatreachers
and administrators often held toward migrant children: “an Ottawa County, Michgzort
observed, ‘Teachers are not too happy about them in the classroom,” an attitude ungoubtedl|
known to the children (Valdés 1991: 186).

Voland (1968) found that communities in which migrant laborers spent shorter amounts
of time and only worked with one crop provided better services and had more interaittion w
the migrant population. Such communities

...made greater efforts to provide for medical facilities, day-carehitatren, special

recreational activities, stocking of special food items in grocery stocegenerally a

more open and permissive atmosphere...In contrast, where migrants were in the

community over a long period of time during the season, the community seemed to forget
that these people were present. (Voland 1968: 27)
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It is worth noting here that many of the in-depth interview participants iouttent study grew
up in families that spent a majority of their time in Ottawa County—most of stayed in the
area for nine or ten months of each year.

Although some migrants were provided better services than others, Voland (1968) did not
find great differences in the types of people with whom migrant workerdigedisor who
socialized with them. He found that migrant laborers “...tend to socialize waitiives or other
members of their own camp. Few migrant workers have meaningful contachevitearby
community or with a wide selection of other migrants in that community...In getieeadegree
of contact with any member of the community, be it farmer, hired man, or people inthg nea
community, is quite low” (1968: 27). Voland concludes, “These data indicate a gsotabn
of the migrants from any meaningful association in the community, with the possiblatien
of friends or relatives who might reside there” (1968: 27).

One of the barriers to integration with the larger community for migrant workers ca
affect any group or individual that is viewed as an “outsider.” A MichigandamimMillard and

Chapa’s Apple Pie and Enchilad@©04) explains that even Anglos who have not been in his

community for generations find it hard to become seen as an insider. He giveshieiseason
why Latinos have their own social circles separate from Anglos. Wislenthy be part of the
reason for social separation in very small towns, it seems unlikely thagstaplaart in larger
communities. Ward and Atav (2004) cite Latino farmworkers’ linguistic and cLitifferences
with the communities in which they work as potential causes of friction withetéiergund
population, and state that “farmworkers often report not feeling welcome iirieghgaorary
communities (Rodriguez 1993; Rothenberg 1998)” (Ward and Atav 2004: 174).

Exercising Agency
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While migrant farm laborers in west Michigan have certainly endurednéemof
abuses, they have also acted on their own behalf and asserted their human agency. Voland
(1968) found that many farmers were concerned about the prospect of workers ledveng i
midst of the harvest. He also found that some migrant laborers indicated thatd eyedesl
left a farm during the harvest. However, “there are two predominant reasonsiiginghiarms
in mid-season. Forty percent of those who move do so because better housing is offered
elsewhere. Secondly, more pay is important in any decision to leave” (1968: 28). iWhik s
economics can inform such decisions, if migrant laborers were as conterfteintlot as some
owners tried to portray them, such actions would seem unlikely. The attitude of tke farm
toward the workers is also important in migrant laborers’ decision of where ko agor
mentioned earlier. Those employed on farms where the farmer was abusiok Idtle notice
of his employees would also be more likely to move on (Voland 1968).

A particularly violent case of abuse is reported by Valdés (1991). Joe Hassle, a
southwest Michigan farmer, assaulted Don Folgueras, a worker with Uniggdr for
Opportunity. Mr. Hassle broke the windows on Mr. Folgueras’ car and physically beat hi
threatened him with a gun, then called the sheriff deputies and had him arrestespfsding at
one of his migrant labor camps. One of the couples who lived at the camp, George and Alici
Gutiérrez, had a sick child in the hospital, and despite the fact that the baby hactedntra
dysentery at the camp and that the hospital was twenty-five miles awssle Hafused to assist
them in visiting the baby. After Folgueras’ attempt to assist the i@#igamily and other sick
children at the camp, and his subsequent beating and arrest, he filed a suit agsiestatbng
with the Gutiérrezes and United Migrants for Opportunity. The suit was fil@idst Hassle, his

wife, and the crew boss,
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...for violating their constitutional rights of free speech, association, anchiblysand

for injury to lease, hold, and enjoy the full benefits of property. In 1971 Michigan
attorney general Frank Kelly wrote an advisory ruling that the statenal trespass
law could not be used to prevent the entry of visitors to camps where farmworkers
resided...The federal district court in Grand Rapids subsequently ruled agaisist Has
(Valdés 1991: 182)

When a person feels that his or her rights have been ignored, and that he or she is
personally being abused by others for unfounded or unknown reasons, many individuake will ta
a stand to defend themselves. Latino migrant farmworkers are no exceptienses w the
above account. A quick review of the court cases listed on the Farmworker LagedSef

Michigan website (www.farmworkerlaw.oxgs further evidence that many migrant laborers

know how to, and do secure legal counsel in cases of abuse.

Crane (2003) tells the stories of former migrant children who grew up to becorake soci
activists, working for the advancement and protection of Latinos’ and migrant w/aiigéts.
Latino migrant workers who are not social activists, per se, have also been knowetthewoi
opinions to officials on matters that affect them. In July of 1990, a daycare céitbrserved
migrant workers’ children in Ottawa County was to be closed due to lack of funding. Over
twenty parents of children who attended the daycare center took a day off woravaheitito
Lansing to voice their concern and express to the Michigan Economics for HumdopDes#at
office the need for the center to remain open. According to the Holland Sentinefiphsas a
success, and “when they left, each parent had a copy of the signed contracteg tiockeenter
open (Caldwell 1990).

Conclusion

Latino migrant farmworkers in west Michigan, like other groups witlelgtdwer, have
endured many abuses and hardships. However, census figures show that the numbers of
Hispanics are increasing in the region, and many cities in west Michigarsizaable non-white

49



populations. Therefore, the Latino migrant laborers are not alone in their posititrefass to
the white year-round residents of the region; many of the full-time occupamseives
contribute to the diversity of west Michigan.

Migrant laborers have been quite separate from the larger community in thaspas
see in Voland’s (1968) report. However, this is beginning to change; and while many of the
year-round residents of west Michigan are oblivious to the migrant workershpeeaed needs,
many others are taking notice of them, and various community activitiensdand events
have resulted. Several west Michigan counties participated in the CAMIN®Opi€hensive
Approach for Migrant Youth Introducing New Opportunities) Project in 2001, which paid
migrant youth to learn computer and writing skills rather than work in the {fgmskman
2001). In the Holland and Grand Haven areas, a local nonprofit, the Lakeshore EthrstyDiver
Alliance, has worked since 1996 to help migrant farmworkers feel welcome andstarassi
meeting their children’s social and academic needs through its unique Mignatatrivig
Program. The religious community in west Michigan has also reached out to thatmig
population, providing assistance and services in Spanish. The Catholic Church has been
especially active in both, and Spanish speaking priests have been recruited ito ttiegegion
(Valdés 1991). Harvest time fiestas have long been held in cities throughoiialdgan,
supported by local chapters of the Kiwanis, Rotary, and Jaycees, and also fy.the U
Department of Agriculture. These patrties, which celebrate Mexicamrew@long with harvest
plenty, have also become tourist attractions in some places, rather thangasutiie migrant
population (Valdés 1991). All of the foregoing examples, however, point to an increasing
awareness of migrant families and their needs in the larger communttieswhich they live

and work.
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It could seem that Latino migrant farm laborers are passive, perhaps tesshia the
face of exploitation that they have endured historically and up to the preserdlitin ezen
those with seemingly little power carve out spaces for the use of human agdreiy linds
(Giddens 1984). This is evident in the case of Latino migrant farmworkers in unatsgam.
They have exercised their fundamental human right to direct their own cirowestay leaving
unjust employers, taking such employers to court and winning, securing lawnyeehalf of
themselves and their children, becoming social activists, and voicing their agbdstate
government. While they have certainly experienced the direct effects dbthigiosition in the
social structure, the idea that their human agency is absent is in error. oNsmmegrant
laborers continue to work the fields of west Michigan today because of the clhaictel,
their parents, and grandparents made—coming and then returning to west Micaggane of
these choices. One of the reasons that they continue to return, and many sester@athi
(Millard and Chapa 2004; Valdés 1991; Crane 2003), is that they are able to find apsuza
in which to live, exercise their agency, and to have the support of other Latinos in the
community, such as in Holland.

Many of the young people who contributed to this study are the first in theirdanail
attend college (some have an older sibling who attended, or also attends, .cliegdy all of
them are in the first generation to attend college in their respectiveemmilhis represents a
great shift in the choices that individuals in these particular families foatleemselves and
their futures. Many of the families that migrate to west Michigan have di@eag so for several
generations; yet, the current generation of young adults is increasingbirdhtmleave the

migrant circuit and pursue higher education and better paying work. The reatams this
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change in individuals’ life choices are central to this dissertation, and campuch of the

material that we will examine in the coming chapters.
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Chapter 4
Methods

Introduction

This study is ethnographic in that it is grounded in my experience within the migrant
community in Ottawa County, Michigan. Creswell (2003) defines ethnography asla soc
scientific method “in which the researcher studies an intact cultural groupeituiral setting
over a prolonged period of time by collecting, primarily, observational data” (14). My
knowledge of the Mexican migrant lifestyle, culture, and community is based in sonpér
interaction with individuals in their own home settings, over a period of three yegrenthy
into the migrant communities was facilitated through my involvement withakeshore Ethnic
Diversity Alliance, a local Ottawa County nonprofit that runs a mentoring @modor migrant
children. The migrant families knew me as the coordinator of the mentoring mrcagrd my
rapport initially came from my association with the former programdinator. | held this
position from the summer of 2005 until May 2008. During that time, many of the famifies ca
to know that | attend Michigan State University and do research about migrars and their
families. Since | regularly visited and associated with severahmtifamilies over this course
of time, my understanding of the cultural and social situation of these faraik#isnographic in
nature—I have learned through direct contact with the population.

| chose to use qualitative and ethnographic methods in this study for various .reasons
First, | had personal experience, knowledge, and contact with the population atintere
addition to these, | also had a great deal of rapport. For a researcheresdy Aad entry and

rapport within the community, a more ‘personal’ approach was appropriate. dreetefhose
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to use two techniques to gather information for this project: in-depth interaigavocus
groups.

Maxwell (1996) describes five “particular research purposes for which givalistiidies
are especially suited:

1) Understanding the meaning, for the participants of the study, of the everasoss,
and actions they are involved with and of the accounts that they give of their lives and
experiences. ...

2) Understanding the particular context within which the participants act, and the
influence this context has on their actions. ...

3) Identifying unanticipated phenomena and influences...

4) Understanding the process by which events and actions take place. ...

5) Developing causal explanations.” (17-20)

Maxwell’s five points are illustrative of the reasons that a qualitativeoappris ideal for the
current study. The first four points inform the fifth: the utility of the fimstrfresults in the
ability of the researcher to do number five—develop causal explanations. In thisreaaiyng
an understanding of meaning, context, and process, as well as recognizing utedhtiegats,
can illuminate the causal nature of a participant’s experiences on thieoéfideether or not he
or she pursues a college education.

Meaning is important because it affects the actions that an individual takesiiind
part of the facts of each person’s story. Maxwell (1996) explains that “the pgersmecevents
and actions held by the people involved in them is not simply their account of these mélents a
actions, to be assessed in terms of its truth or falsity; it is part of thtg teat you are trying to
understand” (17). Like the meaning, the context in which a person experiences elitggyday
affects the outcomes of choices and decisions that the individual makes. The meaning of

experiences and events also takes place within a context (or multiple cprtedtthis is
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important for understanding how the meaning is developed; or for example, why one event
means different things to different study participants. My population of ihisrasmall group
of people who have some characteristics in common with Mexican immigrantsenalgdmut
they also have significant differences, including their rural U.S. déstinand their regular,
repeated migration to it. This makes their particular context unique as a group. t @matex
varies by individual; and since a qualitative approach promotes analyses thatdieeluals’
stories intact (Maxwell 1996), the researcher can closely examinelaitiemships between
context, meaning, and outcomes in order to develop causal explanations.

Qualitative methodology is particularly suited for identifying unknown influgtehind
the unanticipated results that can occur in any type of study. This, again, pdietsadability
of qualitative methods to uncover the processes that lead to particular outconmesculrent
study, | want to understand how the child of Mexican migrant farmworkers decides to drop out
of the circular migration by going to college. Finally, developing caugdheations is
accomplished through the previous four points: when the researcher understands thg, meani
the context, the unanticipated influences, and the process of a participant@j¢icescauses
can provide a more thorough understanding of reasons behind the outcome than a quantitative
approach is typically equipped to provide. Maxwell explains that qualitative megrbds
“how xplays a role in causing what the process is that connecendy’ (1996: 20, emphasis
in original), rather than only identifying the fact tixatauses a changeyn My goal of
understanding the influential factors that affect young migrants’idaci$ whether to attend
college or to follow their parents and work in the fields, as well as the corttakeffiect these
factors and decisions, fits perfectly with a qualitative approach.

In-Depth Interviews
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Many of the young adults that | know personally were very willing tagyaate in the
study, and/or to refer me to others who would inform my research. Therefore d sisedball
sample to locate my nineteen interviewees. The interview questionnaire wastpcein the
fall of 2008, and each interviewee was given ten dollars to thank him or her for panggipa
the study. All of the interviewees were between the ages of eighteen anditterand had
migrated to Ottawa County in western Michigan, during their childhood years. @&dham
continue to migrate, while others have enrolled in college or live permanently giiic The
interviewees include individuals who migrated between Texas and Michiganll as seme
who migrated between Mexico and Michigan. The interviews were conducted in thiesum
and fall of 2009, as well as one in December 2008. A copy of the In-Depth Interview ¢anid
be found in Appendix A.

Through this process of referrals, my interviewees included young adults wh@ahave:
remained in the Texas- or Mexico-to-Michigan migrant stream; b) stay@dh school or
enrolled in a college or university in either Michigan or Texas; or c) settlechpentty, but do
not attend school, in either Michigan or Texas. At the time of the interviews, most of the
interviewees were young adults enrolled in college (although many were oresbneak), or
newly graduated seniors planning to attend college in the fall.

At the outset, my goal was to secure interviews with equal numbers of males and
females—ten of each. | chose this number because it was a practidar goed interviewer to
accomplish over the course of a summer and early fall. | also made the decssek twenty
interviewees because | estimated that twenty was the approximate rafnimterviews that a
snowball sample among the population | know would yield. | came very close togridi

goal, ending the study with ten female and nine male interviewees.
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| found the process of recruiting interviewees to be varied. Those particigamts iw
knew personally or with whom | had a close connection (such as a relationghgneiof their
parents) generally seemed most willing to participate in the studyen@mat my previous work
was with families whose children were under age eighteen, my connectionsomonely
went through the parents of young adults than directly to the young adults thesnsébveever,
there were several individuals who were referred to me, as well as somel kihawm
personally, who did not wish to participate in the study. Only two directly told me “natli B
were young adults who were still in the migrant cycle. My perception waththaviewed the
potential interview as something of an intrusion, and did not wish to divulge thoughtsydeel
and personal information to me—someone whom they knew by sight, but who knew their
parents better. Itis also a possibility that they believed they would feel, @bjbetified in the
interview, as they understand the uniqueness of their position as migrant labor&ssadiety.
They simply did not like the thought of being objects of curiosity.

More common, however, was one of two responses that | received from severahpotenti
interviewees—either they agreed to the interview initially, but constdetlyed it; or they did
not return my calls attempting to set up the interview. This was an indirect waying,
“thanks, but no thanks.” Again, this group was largely composed of current migrants. Ther
were one young man and one young woman whom | attempted to reach from Jubybier Oct
2009, and finally determined that they simply did not wish to participate in the statdy.oB
these individuals knew me personally, so it was a bit surprising to me that theylkgptgithe
interviews. However, since both were migrants, it is true that they were busyg that time of
year, but | felt that ample time was provided if they had wished to participtite study.

Although I was well aware of the Mexican cultural norm of avoiding the use of “no” im twrde
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be polite, | had often observed direct and concise communication among friends died.fami
Naively, | did not expect people that | knew to constantly delay the interviemigmdre my
phone messages. For this reason, | kept attempting to contact these two [padidiphnts to
schedule an interview, always taking them at their word that they would have timeupla of
weeks, or figuring that they did not receive my last message. Finaliyittad to myself that
both were trying to be polite according to their cultural pattern by tellinghofandirectly
through actions, rather than directly with words.

That being said, it proved much more difficult to secure interviews with currgnants
than with young adults who were attending, or planning to attend, college at the tirae of t
interviews. | believe this is partially reflective of the college stteldetter understanding of
the purpose of such a study, and their interest in education in general. The yifficdturing
interviews with current migrant workers resulted in a sample of individuabshad higher
levels of education and better outcomes overall when compared to the migrant population as a
whole. The findings of this study were affected in that they resulted in muchmfaraation
about those young people who are successful academically than about those who do not attend
college.

Like the gender ratio, | also desired to have an equal representation of cugrantsn
versus current non-migrants in my interview sample. However, for reasons notedl atawve
unable to secure as many interviews with migrants as | would have liked; in the end,
interviewed three current migrants. Two other interviewees were youttg atlll living with
their parents, one of whom was completing high school at age nineteen and the other who had
graduated a year earlier and worked for the same agricultural conmphrisypmarents. Both

families had ceased migrating south during the winters, as is often tha taisemigrant
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population, when children get older and school pressures become more pronounced. (Parents
often decide to stay in Michigan through the winter so that their children can atherad s
without interruption, although they may take a trip to Texas or Mexico over the selmestk.)
These two young people stay in Michigan year-round. While they do not continue ttemigra
currently (and neither do their parents), they have not yet established househdddsobtiteir
parents’ homes. The remaining interviewees included nine current college stanlgfour
with definite plans to attend college in the fall of 2009. One planned to attend a techroochl sc
to earn a certificate in dental hygiene; | am including her in those thmatgaldo attend college
since she has plans to pursue education beyond high school. These interviewees had each
already selected a college, and many had already enrolled at the timee ofterview.
| chose to interview young adults of at least age eighteen in order taceass to
interviewees (no one other than the interviewee—such as a parent or legalnguarasa
required to give permission for the interview), and to attempt to gain clearginti into the
young adult decision making process. In an attempt to uncover the individual and collective
processes of decision making for the future, | have determined that the intisrtth@best
method of data collection, as Tashakkori and Teddlie (1998) explain:
The interview is a powerful method of data collection. It provides one-to-one irdaract
between you (or your data collectors) and the individuals you are studyingrtaila
number of participants in a focus group...). It provides an opportunity to ask for
clarification if an answer is vague or to provide clarification if a questiooti€lear.
Open-ended interviews result in copious information about issues. Such information
might lead to conceptualization of the issues in ways totally differentviroat you
anticipated (102).
The great majority of the face-to-face interviews conducted in 2008 and 2009 took place

in the Holland, Michigan area, at the interviewees’ homes, usually in migbemtHausing

complexes. | also met with two of the interviewees at a local coffee shop, aritvwiat their
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homes in Holland. (One of the coffee shop interviews ended up taking place primarily in my
car, due to noise in the eatery, and rain.) Three interviews took place at Michigan Sta
University, in the fall of 2009, and one took place in Grand Haven Township in northern Ottawa
County. Interviews were conducted in English, except for occasions wherspbadent
expressed a specific preference for using Spanish, or particular Spanistonondsses.
Nearly every individual involved in this study is completely bilingual. Only orexvigwee
struggled somewhat with English, and parts of her interview were translatedeasangc
Focus Groups

In addition to the interviews, | conducted four focus groups, two for men and two for
women, composed of college students who grew up migrating to Michigan and who were
enrolled in the College Assistance for Migrants Program (CAMP) at Mictsgate University.
CAMP offers migrant students financial assistance, as well as sociallacatienal support.
Recruiters from CAMP visit high schools in Michigan and elsewhere to spreadtialbout
the program to migrant students. | held the focus groups in order to gain furthier imsighe
experiences of those former migrants who elected to enroll in the universitgll as w0
diversify the research methods and to ensure the validity of the study (seelMEBO6).

| held separate focus groups for men and women, because individuals’ expearahces
choices in life are greatly influenced by gender. | wanted each partido feel as free as
possible to express his or her thoughts within the group without being affected by aatsi of
the opposite sex. One question | posed only to women in the focus groups asked them to apply
gender analysis to their own experiences (compare Appendix B and Appendix C).

| conducted the focus groups in January 2010 at the CAMP offices, which fedilitat

student participation. The focus group questions arose out of interview data; some of the
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guestions reflect similar themes as the interviews, and others wersuhefeuestions that
arose for me as the researcher during the interview process. For exawvgrial, af the
interviewees discussed intentions to work within the migrant community, in varypagitas,
in the future. Some interviewees also spoke of the pressures of being therfitetnef their
families to attend college. Curious as to how widespread these two findingsweerg fmrmer
migrants who were attending college, | incorporated corresponding questions ifaicuthe
group questionnaires.

The focus groups consisted of students at Michigan State University who wchigrate
between Texas or Mexico and Michigan, not limited to Ottawa County. Some of thesll(as
as the in-depth interviewees) may have also migrated to other statesKpimvaaidition to
Michigan. | did not attempt to hold focus groups among the migrant population, due to very
demanding work schedules, which often inhibit the potential to assemble several inslwidua
the same time availability.

The focus group participants were recruited through a slightly differetitad than the
interviewees. The criteria for participation were: 1) being betweeaghe of 18 and 39; 2)
having grown up in a migrant family that traveled between Texas and/or Mexicoielimdan;
and 3) being a current or former MSU CAMP student. Since | know, or have knowledge of,
some CAMP students (through the referrals of friends or family), | serdanagrigvitations to
participate in the focus groups to these students via email. In addition, the GaflV#3sisted
my research by sending out announcements on the CAMP listserve in order tetudetas to
participate in the study. In this way, | had some students with Ottawa CoustyWiiéhigan

roots in the focus groups, as well as participants from other parts of the state.
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The Focus Group Interview Guides (see Appendices B and C) reflect the
recommendations of Krueger (1998). Namely, each guide contained a list of quasbidns
enough to provide all participants with an opportunity to answer each question; and the questions
were ordered in a careful sequence. As advised by Krueger (1998), | began with ag @peni
breaker) question designed to establish rapport, a transition question meant maosthié i
substantive reasons for the focus group, a small set of key questions, and a firal quest
intended to allow the participants and moderator to reach closure. The Focusr@&soupw
Guides were developed based on the results of the in-depth interviews. Each session wa
recorded with both a tape recorder and a digital voice recorder, in order to debeealsance of
missing any of the conversation in the event that one of the devices did not function properly.
Focus group participants received ten dollars in order to thank them for thearime
participation in the study. In addition, focus group participants selected &ramedhe menu of
a local Mexican restaurant and the food was delivered to the room during the faqus gr
Beverages and chips and salsa were also served during the focus groups. {Ein¢, asBis.D.
candidate in the MSU Sociology Department who is fluent in both Spanish and Engligid, help
with the focus groups by ordering food, taking notes, and distributing and collectirgntons
forms.

The focus groups were held in January, 2010; and one group for men and one group for
women were held in the late afternoon and evening on two consecutive days. Following the
suggestion of Krueger (1998), the focus groups were small in order to faciitatersation and
provide opportunity for everyone to answer each question. The focus groups wereexoipris
three to eight participants, and one of the men’s and one of the women’s groups were pilot

Each focus group lasted approximately one and one-half hours, and all groups wergeddnduc
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English. As with the in-depth interviews, participants used Spanish words or pirisess;
and these have been translated in the transcription process.

Demographically, the in-depth interviewees and the focus group participaetsatresr
similar. All of the project participants were between the ages of eigatekthirty-nine;
however, among both the in-depth interviewees and the focus group participanysalhesme
between the ages of eighteen to twenty-four. There was one thirty-ttaeelyen-depth
interviewee and one twenty-nine-year-old focus group member. Despite all ofubegfoap
participants’ status of college student, average years of education weverglsanilar among
in-depth interviewees and focus group participants, due to the fact that nine eflépehin
interviewees were also college students. Another seven of the in-deptlreinessiwere high
school graduates who had not attended college; thus, they each had twelve ysharatmfre
Two had dropped out of high school and one was still in high school. Among the focus group
participants, four had three to five years of college, while the remainingipants had one-half
to two-and-a-half years of college. The group of in-depth intervieweesicedtthree
individuals with three to five years of college.

One notable difference between the focus group participants and the in-depth
interviewees is that in-depth interviewees were more likely to beedarNone of the focus
group participants were married, while six (31.5%) of the in-depth interveewere married.
Conversely, focus group participants were more likely to have a siblingipant in the study
(either as a focus group member or an in-depth interviewee). Six (40%) of thgifogps
participants had a sibling in the study, while three (16%) of the in-depth inteegdwad a
sibling in the study. While it seems plausible that those young people who decitteddo a

college were deterred from marriage in their quest for education, it isgtitey to note that of
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the six married in-depth interviewees, three were college students an@®ihe begin college
in the fall.

The higher concentration of focus group participants with a sibling in the stady ca
possibly be attributed to the likelihood of younger siblings following an older sitaling
Michigan State University. A family with one child in college would s¢éermave a greater
likelihood of additional children attending college. Therefore, focus grougiparits,
exclusively comprised of current college students, were more likely to rsalkng in college
as well, and in the study.

Research Questions

This study asks the over-arching question, “Which organizational sources of social
capital influence migrant youths to continue migrating or to settle out of thenngjraam?” |
break down this “umbrella question” into three primary research questions for fagatisn:

4. Who (parents, siblings, friends, teachers, schools, others) exerts the mostenfimenc

migrant youths and young adults in their decisions about education and work?

5. Does bridging social capital affect a migrant youth’s likelihood of collegellenent?

6. How does one’s concept of “home” influence the decision to continue to migrate or to

leave the migrant stream?

The first question asks about the structural influences on young migrantsbddoi
continue migrating or to pursue a different course in life. In order to anlsiseand the above
larger research question, | considered the application of the theory of spdial es articulated
by Bourdieu (1986). It seems likely that young adults from migrant faawilaild be more
likely to continue migrating if the bulk of their social capital was built up withimtigrant

community. Likewise, | thought that if a young person had more social cajihial e larger
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community where he or she resided, that individual would be more likely to electn atte

college and/or to settle in that community. In addition, there are many individuahstances

and contexts that may affect a young person’s choice for his or her future.hWitinrmind, |

set out to investigate the impact of the following:

1)

2)

3)
4)
5)
6)
7
8)

9)

whether a participant’s primary friendships were within or outside of theantig
community;

how the participant’s race and ethnicity have affected his or her expemence i
Michigan;

what obstacles exist to leaving the migrant stream,;

how parental opinions influence youths;

how jobs before age eighteen influence what a person does after agengightee
how birth order and gender influence the life decisions of young migrants;
how the concept of home affects young migrants’ decisions;

which individuals have the most influence on young migrants;

how pressure to succeed affects migrants who attend college; and

10)what aspirations, if any, college students have to affect the lives of nsignahe

future.

These factors are likely to have an influence on each person’s decisions abeuteducation

and work.

Data Reduction Methods

The interviews and focus groups for this study have been transcribed from thelorigi

format of sound recording. | transcribed the interviews as they were codyaletethe focus

groups were all transcribed in the month following their completion as well. Tiatiat of
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audio files was done entirely by me; the focus group assistant did not work on audio
transcription. Notes from the focus groups and the in-depth interviews (I often teobf not
interviewees’ expressions and body language) were incorporated into theptamscas
appropriate during the audio transcription process. The audio interviews alaemota
cassette tapes and are kept in a locked drawer in my home, along with thevdiggakcorder
that contains the focus group interviews. All of the recordings will be erasieel @nclusion of
the study, and all project participants’ names have been changed in thistiesséo protect
their identities. Transcripts of the audio recordings are stored on my pasanwdifttewall-
protected computer, and the participants’ real identities are not connecteh tantloeder to
maintain the confidentiality of participants’ responses. Focus group panteivare also asked
to confirm, by initialing a statement on the consent form, their agreementcdekdential all
conversations held within the focus group.

Maxwell (1996) points out that “the key feature of most qualitative coding is filsat it
grounded in the data (Glaser and Strauss 1967); that is, it is developed in interglsfiandus
tailored to the understanding of, the particular data being analyzed” (79). ti8sisea
gualitative study utilizing in-depth interviews and focus groups, the researdiogeese
answered through the content of conversations between participants and interVieeve
reduction of this type of data involves the use of content analysis. This analpsiy® various
codes to indicate similar themes, ideas, or concepts within the transcriptaetiiyd of coding
involved reading through the interview and focus group transcripts and labelilngpsed text
according to their topic or underlying meaning. As | read through the tigisstinserted
codes such as “P2” for parental influence in support of college attendance Gilidf6E

economic reasons as obstacles to settlement, for example. The codes wepedaadording
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to the topic a participant was discussing in the pertaining section. Aftertinedading, the

following categories were identified in order to collapse the numerous codiéiseawords to

which they were attached into organized groups of information: relationships,ieducat
race/ethnicity, obstacles and stressors, work and aspirations, language ued auticept of

home, and gender. Corresponding quotations were then compiled into documents that pertain to
each category.

Through this form of analysis, | was able to determine the prevalence oicalpart
theme or response in an efficient manner, as well as reduce larger amountsoofiasdtevthich
are most important in answering the research questions. In this way metheraes are
identified in the data collected from various sources. Themes in everyday oces/raticer
than singular (albeit often very interesting) events are of the most nandéis study, as they
show the day-to-day experience in the lives of individuals, and the continuity ofexqeeand
context across the population of interest. Of course, singular events can also aave gre
influence on a person; and since they often relate to larger themes in an indivitiyahsy
may also be included at times in this dissertation.

The power of content analysis of qualitative data over statistical analysiirvey
guestionnaires is that the former allows the study participants to ansvegretsteons at hand,
without my cues on what | expect those answers to be. While | have asleu gqeestions in
order to prompt discussion on what | judge to be relevant topics, | have also allowesénelre
participants to answer and redirect the questions. The common themes andedispahéair
answers have become important sections of this dissertation.

This dissertation does not avoid numeric representations of data. Some perceajages m

be used at times, and sometimes numbers may be applicable and necessdeytteeréésired
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information. However, as Krueger (1998) cautions, “numbers and percentages should be used
with caution...numbers sometimes convey the impression that results can be projacted t
population, and this is not within the capabilities of qualitative research prosedi4ers).
Much of the data reporting in this dissertation will consist of actual quotatmmsstudy
participants. Krueger (1998) also stresses the importance of consideringubgalyde, tone of
voice, and facial expressions, for example, in the analysis of focus groups. | vguddheat
such considerations are important in analyzing in-depth interview data asAwaligh at the
end of a statement may indicate sarcasm, or it may be that the respondatihgsadunny
story or event. It is necessary for the researcher to take all contiadioat into consideration
when interpreting the data. This is another reason why in-depth interviewscasdfoups are
powerful data collection strategies that can yield more information tharyusuavailable from

surveys and censuses.
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Chapter 5

Findings
Introduction

In this study, | set out to investigate the factors that affect young p@opligiant

families in their decision about further education and occupation after theyachathood. The
research questions | have posed, along with the impact of some of the varitdilan lise
previous chapter, will be explored in this chapter. First, | will discuss the fmthag relate to
the research questions, and then | will move on to review the findings that addressdair,
gender, race, obstacles to leaving the migration cycle, and participasite’ tdegive back to the
migrant community. These results are discussed in addition to the findingsmgghgdi
research questions because they reveal some of the process and the dbmtexhigh young
people from migrant families decide their future trajectories, and bedsyse/ére found to be
important topics to many of the study participamd. names of persons; elementary, middle,
and high schools; and businesses have been changed in this dissertation in order to protect the
identities of the participants. Only the names of cities, states, and of callag@sersities have
remained unchanged.

Parental Influence on College Enrollment

“In many Mexican families, thenly thing going for the children is the support and
ambition of their parents,” (Portes and Rumbaut 2001: 280, emphasis in original).

The above quote is an apt description of this study’s findings regarding panéa&axice
on children’s choices after high school. Despite (or perhaps, because of) low incomed, i
English proficiency, and low levels of education, Mexican-origin migrant-wqréegnts often

impress upon their children the importance of obtaining an education. According to the
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participants involved in this study, parents are the most important influence onpeapigs’
decision of whether to pursue higher education or to continue in the migrant circuit.
Interviewees who were college students or planned to attend college most conuaotiiied
parents as an important influence in the decision to pursue education after high sbheel. T
interviewees indicated that an older sibling influenced their college attemd®f the focus
group participants, all of whom were college students, 73% indicated thattaireas their
parents had a strong influence in their decision to attend college. Thregpaats stated that
an older sibling had a strong influence on their decision to go to college (two oirttlesied
their parents as significant influences as well). One participant indid¢etedrt aunt was most
influential (in addition to her parents). Four focus group members said that the difficul
experience of working in the fields, either their own experience or thatioptirents, was a
significant influence in the decision to pursue higher education:

“What pushed me was the fields, actually. You know, going out there and working under
the sun, and living it. 'Cause you can be told that it's hard—it’s hard labor—you can be
at home and even when | was small, when | was at home, my parents would get home
and they would be tired. You know, it's something that you see that they come tired, but
you don’t know how they go out there. But it wasn’t until | was able to set foot in the
fields, I worked a whole twelve, thirteen hours—that | actually felt wiet tvere

feeling. And that’s when | actually decided, you know, this is not for me. This ismot f

my parents. This is not for my sisters. | need to do something to better them. Not only
better me, but better them too. So | have to go with [the influence of the] fields, and
working out there [as the biggest influence to attend college].” (Luis, focus group
member, college student)

“I knew like my mom always—my parents were always [giving us] a lot ofvatiin to
continue our education, but not necessarily to go to college. They just pushed us to get a
job other than in the fields.” (Cristina, college student, focus group member)

“You start hearing it too from your parents when they're out in the fields thattrély
want that lifestyle for you, so | guess at that point it becomes your clvbether to
follow through or not, and clearly they don’t want that lifestyle for you, what\tae
been going through in the fields all day. And if you have a certain level of respbct
actually care about what they want for you, it's going to push you toward the other
option, which is school.” (Manuel, college student, focus group member)
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Four in-depth interviewees talked about their parents’ encouragement to finish high
school as their highest level of education, never expecting that they would go ¢ge cdllevas
also indicated during the focus groups that many Mexican-origin parents dxpeot their
children to attend college, perhaps because their own level of education is quite Igwwenthe
to focus on the goal of high school graduation and rarely consider college as an option:

“My parents just tell me ‘just finish your high school,’ 'cause my dad—Iikg, m
parents—didn’t even finish, they just went to like third grade back there in Mexico.”
(Ramon, college student, interviewee)

“And as [I] grew older [my mother’s] goal for me was to get my high schqbbicha.

Until that moment | showed her | had a chance to go to college...But she wasnfighinki
of it | guess, at the same time. She wasn't thinking that | was going to glbeigecor
anything like that.” (David, college student, interviewee)

“For right now [my parents] are just like, ‘Finish the whole high school thing and then
we’ll look into that [college].” (Gustavo, high school student, interviewee)

“[For] A lot of our parents, or a lot of the older generation, getting an education to them
meant graduating high school. Cause even to this day | know a lot of people back home,
they think, they sayOh, mi hijo, que se gradua de high sch¢®ly son, | hope he
graduates from high school’]. You know, as long as he graduates from high school, and
they’re proud. And it's that level of comfort that people get, and to them, to an older
crowd, to them getting an education means graduating from high school. So going to
college is way...it's out of the question.” (Cristina, college student, focus gromenge

Sometimes parents did not necessarily encourage educational attainmanhasthey
communicated their desire that their child find an occupation other than migrdwtiik! This
often helped participants choose further education as an alternative eveasiinowdirectly
encouraged. Some interviewees relayed that their parents did not wish for therk tonthe
same company with which they themselves were employed—even just for theisumm

“For the summer here at Greenview, they sometimes hire the high school stutténts, a

my mom would never let me go, even though | would ask her if | could go, she would

always tell me no, that it was not a good job for me, that it was too hot outside and she

didn’t want me to suffer like all of them would suffer. And so she would prefer for me to
go for a different job.” (Raquel, high school graduate, interviewee)
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“I guess [my father] didn’t want me to work out in the hot sun and the conditions that
they were in. He knew what it entailed so | guess that’'s why he didn’t waroitimae.”
(Maricela, college student, interviewee)

“Yeah, well [my parents] actually want me to [start a business] becayseédh¢ want

to see me to have to go through what they did, having to work outside in the fields and
everything, so they actually want me to do something like that.” (Orlando, high school
graduate, farmworker, interviewee)

Only one study participant, Natalia, a current migrant, talked about her parents’
discouragement of education and encouragement of migrant fieldwork as an occupdkiem f
children. (One other interviewee spoke of a step-parent’s discourageneelnication and
encouragement of fieldwork, but his biological parent supported his educational ambitions.)
Natalia relayed that her parents did not see education as a path out of theafiteddsthrey were
resigned to fieldwork as the only option for their children. While she and severasitiregs
dropped out of school, one of Natalia’s brothers graduated from high school despite h&s parent
lack of support. Natalia relayed the following story:

“[My brother’s mother-in-law said,] ‘If he’s going to marry my daughtay daughter’s

going to finish high school and he’s going to graduate too. | don’t care how much it

costs, | don't care if he comes from school, does his homework and gets a second job—I
don’t care. If he wants to be with my daughter, that's what he has to do.” So my dad’s

like, ‘Oh, your mother [-in-law] is stupid. Why does she get into your Ilf#€ is just

work from now on.” And [my brother] got onto his mother-in-law’s side, and he’s like, ‘I
candoit, I candoit, | can do it So my sister-in-law was pregnant when she was a

senior, she had her baby, she went to her graduation, and my brother graduated. ...He had
school and a second job. And he graduated, thanks to his mother-in-law—not to my
parents.” (Natalia, migrant worker, interviewee)

Natalia further pointed out that, unlike her parents, her brother’s mother-iralathe
economic value of a high school education, and it paid off:

“His mother-in-law said, ‘If you want to be with my daughter—not saying thaplpe

that don’t graduate are not good—nbut you can find better jobs out there. So if you really
want to be with my daughter, want to be the dad of my grandkids, | want you to have
your high school diploma.” So that encouraged him to be going and going [to school],
and he kept going. Now he works at [a local auto parts manufacturer] and has aevery nic
position.” (Natalia, migrant worker, interviewee)

72



Despite the fact that Natalia’s parents’ opinion about education is in the gneaitynil
feel it is important to note particularly because it is reflective ofdbgnation to migrant life
found among some migrant agricultural workers. It is also notable thatd\afarents
specifically discouraged their children from completing high school; and, like ottesrtpa
mentioned above, they were not considering college to be an option. Had they been cgnsiderin
college, an argument could be made that perhaps their discouragement reftebisytviewed
the cost of tuition as prohibitive. However, they seem to have had a lack of appreciatten for
value of a high school diploma, a degree for which they did not have to pay tuition. It depossi
that children’s lost wages were a factor in their discouragement of high scmopletion.
However, Natalia does not indicate this; it is her belief that her paremysiid not view
education as valuable in life (in her words, “my parents never think that school wék gtiad
possible that they arrived at this opinion due to experiences of discrimination, or through
observation of fieldworkers who had completed high school but continued to be employed in
migrant farmwork. In any case, they did not consider high school, much less college, to be
worth the effort for their children.

The findings of this study show that parents are the primary influence on geaplg’s
decision of whether to continue their educations beyond high school or to work in the fields. Of
the twenty-one current college students and one graduate (both focus groupsreerdber
interviewees), four participants indicated that neither of their parentscadraged them to go
to college but were pleased with and supportive of their decision. The remaining eighteen
college students indicated that they had received parental encouragemelegefaibéndance.

Of the four high school graduates planning to attend college in the fall (all of whom were

interviewees), all indicated that at least one parent had encouraged thgie ettidedance. One
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of the remaining interviewees had experienced parental discouragementifitoen €ducation.
Three, like their parents, had not considered college to be an option. One inter@ested)
was still finishing high school at the time of the interview, and although he vakantpiof the
possibility of college, his parents were focused on his high school graduation antbtvere
willing to discuss college with him at the time. Therefore, all participaxtgpe four, were
following the path for which their parents had provided specific encouragementourhe
exceptions were cases in which parents were supportive of their child regafdiesir choice
to attend college, to do fieldwork, or to find some other job. Twenty-seven of the therty-on
study participants were actively pursuing the path encouraged by theitgare
Effect of Peers

Peer relationships within the migrant community are one source of bondinigcapdial.
Portes and Rumbaut (2001) indicate that the support of co-ethnic communities helps to promote
positive outcomes for the children of immigrants. The results of this study meg#ndi
influence of connections within the migrant community show that these social knéagend
do support college attendance. Many participants indicated having friends frangthat
community who were continuing to do fieldwork; however, many also had friends who had left
that lifestyle and had gone on to college. As we will see, friends from withinighann
community can provide direct connections (as bridges to extra-community forodaf s
capital) to a particular educational institution.

Carola and Marcelo Suarez-Orozco (1995) found that Mexican immigrant youth valued
their parents’ opinions and choices much more than those of their peers. AccordingbarMex
immigrant youths did not value their friends’ opinions and choices, or devalue those of their

parents, to the extent to which white American youths did. This study bears out the Suéare
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Orozcos’ findings regarding the importance of parents’ opinions, spegiffoalinigrant youths’
college enrollment in this case. This study further indicates that while glirdhtence is
clearly most important, peer relationships can and do influence Mexican iminygrang
people’s life choices as well.
Interviewees were asked about their childhood and high school friends, and whether thes
friends were primarily concentrated inside or outside of the migrant conymwditof the
nineteen interviewees indicated that they had close friends from the mignamiunity in which
they grew up. Six of them said that they also had friends at school who were not ¢n@mtmi
families. Many interviewees remarked that peer relationships withimitgpant community
were much stronger and longer lasting than any outside of it:
“It was mostly people here [at the camp]. Yeah, because I'm alwaysd)dreas
always playing with these guys around here. Then | had some friends at schawhé¥ut
most connected with the guys here that lived at the camp, you know.” (Ramén, college

student, interviewee)

“My closest friends were the ones in the migrant camps, because we all Had simi
experiences and we would help each other.” (Analia, college student, interviewee)

“People from the camp, | mean, that's who you grew up with. | mean, [they're] you
friends. ...1 know you get to meet people from school and stuff but there’s always that
disconnect. ...You can be friends, but it’s like, it's just at school and stuff.” (Dania,
college student, interviewee)

“I mostly hung out with kids from the camp because | saw them every day and went
outside like the girls do now (motioning to children playing outside), like those best
friends are their neighbors in the camp. So that's who | saw every day.” (Elgima, hi
school graduate, interviewee)

“I didn’t really have a whole lot of other friends outside of Mexican friends,gotiyn

because | didn't really speak English very well and also because | jusioie accepted
among people who looked like me. Not everybody spoke perfect Spanish so | did have
some hard times understanding them. But we shared some language and some cultural
aspects, so it was just mainly girls from Texas.” (Gisela, colleghigte, interviewee)

“They were all the same—my friends, my mom’s friends—you know, the ones that
worked there at Greenview, in the camp, so everybody there...[they're all] mgdrie
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right now too, so, we still get together, we all stay in touch.” (Juan, high sclacliage,
interviewee)

“It was just a small group of us, there was about eleven or twelve that used muhang
and it was just the people that were Mexicans that used to hang out. And maybe we

would have one or two other friends that were outside of our circle but, primarily it was
just—we stuck with what we knew.” (Maricela, college student, interviewee)

In summary, the stronger bonding social capital cemented with age peersatistddéhan
outside the migrant community was due to the convenience of proximity to pésyatahe
camp, shared culture and ethnicity, and the comfort of speaking Spanish instegtisbf \kith
them.

One interviewee talked about the difficulty of maintaining friendships outsidaitirant
community due to the migrant lifestyle of constantly moving:

“Well it would be really hard because some of them would move or | would, since |

would come back and forth, | couldn’t really have stable friends. | would just know them
for awhile, and then, ‘Ok, | have to go.” (Raquel, high school graduate, intenjiewee

Likewise, this migratory lifestyle undercuts children’s ability to perf well enough in primary
or secondary schools to achieve and avoid dropping out, and to capture the interest and sympathy
of teachers or school counselors from whom they might obtain the bridging spdiall saeded
to gain admission to and funding for college.
Some of the interviewees talked about the friends they grew up with in the meyrgmt c
as lifelong friends, at times, as close as family:
“My friends were people in migrant families, and those were the only frieadsad.
...It was much easier to fit in when it's in the camp. 'Cause all the kids are outdide a
all they have to say is, ‘Hey, you want to play?’ And those are your friends. !s.That
how | became friends with them. And now, | mean, up until now I still have those
friends from there. There’s some of them right here at [Michigan State sityy,eand
basically since | was ten we've grown up together.” (David, college student,

interviewee)

“They were the ones [my friends]; we were traveling together. Yeah,wewe ever to
get into an argument it would be pretty funny because you couldn’t really escéfse

76



like you couldn’t really get out of the group because either you were with thema or y
were really alone.” (Maricela, college student, interviewee)

For some students, connections within the migrant community directly influenced thei
college enroliment. Many of these had a specific connection to Michigan Stiatrdity and
the College Assistance for Migrants Program (CAMP) through a friemd fine migrant
community:

“There’s a lady that lives [at the camp] and her son got into [Michigan Stewersity] a
couple years ago...and she would always tell us about it, how he got in... A couple
friends got in there the year before | started. ” (Antonio, college studeartjigwee)

“One of our friends, he went to [my] high school in Texas and he worked at the blueberry
place where we worked packaging blueberries in Holland, and...he came to ¢Colleg
Assistance for Migrants Program] and he’s the one who told us about it.” (Danigecolle
student, interviewee)

“My friends that | grew up with in Holland, two of them were attending the usityer
... And where | went in Texas there wasn’t—there was a migrant program imPanA
[University] that | did not know about, so | just took [classes] as a regular stuslent
after he told me that they were accepting applications, he encouraged me toeappl
and | did. That's when | came [to Michigan State University].” (David, gelktudent,
interviewee)

“For me [the greatest influence] was friends. Because when | washgrawj or going

to school, they didn’t have many [migrant] programs, they just had ESL (English as a
Second Language). And | would go only like one hour to ESL. So | didn’t have much
help. | was a drop-out. So | just heard about the GED [High School Equivalency
Program] here at Michigan State [University] through friends. Not through sohool
anything like that. And that’'s when | heard about [College Assistandéifpants
Program].” (Esteban, college student, focus group member)

One focus group member relayed the following account regarding a friend whittiwgsext
to him in the focus group:

“I knew Michigan State [University] through Victor. | was going to staykidaame, it

was in the summer so, he told me, ‘Hey, let’s take a road trip’... [We came] from like
two hours away from here. He asked me, ‘Where are you going after goa@uaind |

was like, ‘[I'm] going back home.” And he said, ‘Nah, nah, let's go check out my
university. Let’s go to Michigan State.’ ...So we end up coming that day and | sit down
with the recruiter and he was able to follow up on me. Make the phone calls, you know.
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He set a good example for me (motioning to Victor). So I'm grateful, you kifaw;
wasn’t for him, 1 wouldn’t be here.” (Luis, college student, focus group member)

Another interviewee who was enrolled to attend a Grand Rapids technical enstitioé
fall recounted how she and a childhood friend had always dreamed of going to college:

“Yeah, well me and a friend, when | was small | wanted to be a school teadns did

she, and we would always talk about like how we were going to go to the same college
and how like she would always tell me like, ‘We have to do this and this to be a teacher
and we have to have good grades and if we don’t, you're not going to [be a teacher]'—we
would just do silly bets like, ‘Oh, if you don’t have a good grade then we’re not going to
give you this,” and we would just play around and give each other help and when | would
need help, she would be there. ...But we always planned on going to college and being
somebody in life.” (Raquel, high school graduate, interviewee)

Teachers, Counselors, and Others

Although family members and friends within the migrant community were theaftest
cited influences on college attendance, several of the college studdmgssitudly also indicated
that they had obtained bridging social capital with people outside of the migranuogym
such as teachers, school counselors, and others who could help them continue their education
into college. At times these individuals were directly involved in the particgpenitege
choices; others were simply noted as good friends.

“I had my brother’'s mentor [from the Migrant Mentoring Program] talk [to ike] ‘All

right, what do you want to do?’ But she’s more like helping me more than actually othe
people, like counselors that like shove it down your throat like ‘Oh you have to do this.’
She’s more like, ‘Well if you want to, | can help you, if not then...” (voice trail} off
(Gustavo, high school student, interviewee)

“I remember in elementary school it was an academic support lady, she wastat W
Dunes Elementary School, so she supported me all throughout elementary, and then [in]
middle school was Miss Vela and she went on to high school. [ think they were also
friends of the family and of all migrants, because they would talk to our panedtey
spoke Spanish.” (Analia, college student, interviewee)

“My middle school teacher, Miss Carlson, she was really, really encougadike for us

to get an education. My ESL teacher in high school, Miss Mary Jo as well, shieajas [
she even brought some students [in to class] who were already in collegeess
[teachers] actually planted the seed.” (Ricardo, college student, integyiewe
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“If [the teacher] had contacted somebody about Michigan State [Universitly¢ drasl
trips, she would look for me during class and she would offer opportunities for me.”
(Flora, college student, interviewee)

“There were teachers, or counselors that would make us do applications. And where
were we going to apply? We had no idea where we were going to apply. And I just
applied here, here, here. ...l got into [Texas State Technical Colleigaritjgen and
PanAm [University]. |just decided to go to PanAm. It was mostly the idéseof t
counselor. When she gave me that idea, | stuck with it.” (David, college student,
interviewee)

“l think Miss Miller, Lori Miller, she did a lot for us. She’s the one that helped us
learn English.” (Carmen, college student, focus group member)

“I graduated high school in three years so | decided I'm going to takeestroff, or a

year off, and then | started feeling like a loser. Like all my friends wesehool and |
wasn’t, so then my counselor from my high school is really close to me so she started
calling me and saying, ‘You should just go to school,’ and | was like, “Yeah, | should.’
So | left everything to the last minute, she got me into this school. But her and my mom
were just pushing me and pushing me, and my mom was like, ‘If you're not going to go
to school, then go flip burgers!” And | was like, ‘Oh my god, no, I'm going to school!”
(laughing) (Rebeca, college student, focus group member)

“[A high school counselor] is basically the one who pushed me and everything. He
changed the way of life that | thought about. He was always there whemltgmible.

For some reason he was always there and always talked to me, like hecgatahe
trouble, he always took me to his office... And | mean, it was because of him ttat | g
scholarship...and | was like ‘Wow,’ you know. And | owe him like everything.” (Jorge,
college student, focus group member)

Of the twenty-one college students and one graduate in the sample, plus the four high

school graduates who planned to attend college in the fall, seventeen talked abet positi

relationships or resources at school during their primary and/or secondary sceerd.ca

Teachers, migrant counselors, academic counselors, academic support stdffetinctahches

were all referred to as friends, positive influences, referrals for oppiesjror sources of

information about continuing education beyond high school. Of the nine college students and

planned college students who did not discuss positive relationships or resources aaafool

them spoke of educational barriers they encountered in school, including problemsringnsfer
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credits between high schools, earning high enough grades to be accepted to coliegg, duye
barrier, and the lack of support and resource information they received from inogh s@&ff.
Students who had help from teachers, counselors, and other school staff often had similar
struggles, but they talked about the support they received from school employees in iogercom
them.

For the students in this study, approximately two-thirds had social capltalppwithin
the education system prior to entering college. This bridging social cagistedshem,
directly or indirectly, in deciding to attend college, and in many casesldiagid¢d their college
enrollment through staff encouragement and assistance with applications amhggmter
financial aid forms. At times, counselors or teachers made sure studentsvwaezeof
opportunities to visit colleges or apply for scholarships. While it is unknown wheéher th
students who acquired bridging social capital with teachers and other schoebsidfhave
enrolled in college without the benefits available to them through these relgisribiei
students identified these individuals and relationships with them as helping theemazzdly
and promoting their decisions to attend college. Similarly, one could argue thersea@y be
likely to encourage students who were already on course to attend colleg®toldesiata do
not show whether teachers were pivotal influences for each student who went on to college, or
whether the students still would have considered it without a teacher’s support.waghéne
teachers’ encouragement was identified by students as a factor in tleimacauccess.

For migrant children, relationships and networks outside of the migrant comratenity
often located within the educational experience, as noted by many participantsd akdi
caring teacher or school counselor can have a positive impact on a young pdesontsdmes,

specifically college attendance. Conversely, school staff members tiw@batEnto a migrant
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student’s sense of difference within the educational system can negatieetyaatidemic
advancement. One interviewee explained the circumstances that led up to hem t®dip
out of high school:

“I had problems with one of the teachers. In that class, that particulsiadds

hour, | was the only Hispanic person. And it seemed to be that [the teacher] wguld onl
be bothering me. So one time we were taking an exam and ...when | finished | put my
head down and then he comes and kicks my desk. And so | got into it with that teacher
and then they didn’'t want to change my classes. So | stopped going to his class and
then | stopped gaining credits, and I'm like, ‘What'’s the use of going to scHool if

not going to get enough credits anyways and they don’t want to change mgZlaSed
just—at that point | already had my son. He was like a year [old], so | decidey tt st
home.” (Sara, migrant worker, interviewee)

A few other participants had negative experiences with teachers or sgtfbiol Bigh
school as well. One of these, an interviewee who had continued in fieldwork aftertogh sc
graduation but whose family no longer migrated each winter, relayed the follovaograof
how his high school’s administration overlooked racial taunting in the school:

Orlando: “I started getting into some problems with [kids at school] cause ottvdyat
would say to me and everything, and it ended up with me doing something.”

Researcher: “So how did the teachers, or whoever was in charge, handle it?”

Orlando: “Well basically they just, well they would suspend both of us from school but |
would get a long period of time because usually | would like hit 'em or something, but
then usually they would tell me like, ‘If they ever do anything like that just tonddedl’

them and they would deal with it, but thing is that sometimes when | would go do that |
would see that they wouldn’t really do anything about it. So that's why | would think it
was better just if | did something about it. ...Well when | was in high school probably
three years ago, there was this kid telling my sister at lunch that she csitldhthe

table 'cause she was Mexican and everything. So then | heard about it and | told him,
‘What’s your problem?’ So he started saying things to me too, then | got maeaehed

up hitting him and | actually ended up breaking his jaw. So then | got suspended. for tha
And then | guess they didn’t do anything to him, so...l guess they just told him that if he
ever does that again he’s going to get suspended, you know, but at that particular time
they didn’'t do anything about it.” (Orlando, high school graduate, farmworker,
interviewee)
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The two preceding accounts reflect shortcomings on the part of individualreasheell as
school systems as a whole, which can negatively affect migrant studientsittomes. Such
experiences can block a student from obtaining the bridging social capital neeeetin in
high school or to get the necessary information, scholarships, and letters ahesuetion to
enter college.
Employment

Farmwork was the most popular form of employment for interviewees duriinditdye
school years. Seventeen of the nineteen interviewees indicated that they kextliwdine
fields, or in blueberry processing, at some point. (The remaining two intervistaéed that
their parents had prohibited them from doing fieldwork while they were growing upebd&ry
picking is a very popular job for children and teens within the west Michigan migranggopul
and sixteen of the nineteen interviewees had worked in blueberries. Older teamagalso
work in blueberry processing, which involves working in a refrigerated building during the
summer.

“We worked on the blueberries after school in the summer. My parents took me and my
brothers to pick blueberries after summer school.” (Natalia, migrant wamkenyiewee)

“I was like seven or nine [when] | started picking blueberries and | waS\&®g I'm not
going to do this for the rest of my life.” (Ramon, college student, interviewee)

“In middle school and the first couple years of high school | was picking blueberries
and my sophomore, junior, and senior year | worked at [blueberry] packaging...”
(Antonio, college student, interviewee)

“| started working when | was fifteen, that's when | got my first joh blueberry
factory, processing—I picked blueberries when | was ten. | didn't like pickang
much and | still don’t, and | started to say, well, maybe if | have an educatisrsdet
what happens.” (Ricardo, college student, interviewee)

“In summers | work in the blueberries with the guys that | know. I've been duandor
four years already, so that's my summer.” (Julio, high school graduatejemntee)
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“I would go to pick the blueberries. But that was about it...l never [worked] outside of
the blueberries. And that was because my mom took us, not really because we wanted
to....I was like eleven, so [my brother] would have been like seven—seven or sra,” (Sa
migrant worker, interviewee)

Just as bonding social capital is increased within the migrant community through
fieldwork, employment in sectors outside of farm labor are important in esiaglisocial
capital outside of the migrant community (bridging social capital). Of tlee ihterviewees
who were still migrants, none of them worked outside of agriculture during childhood or
subsequent years. Although the interviewees who were college students and thds@médtb p
to attend college had often picked blueberries and worked in the nursery plant indugtry whil
they were growing up (and some continued to do so during their summer breaks in college), ten
of fifteen reported having had other jobs outside of farmwork. The one interweaveedoes
fieldwork but no longer migrates (Orlando) had worked in a fast food restaurant bigtng
school. Several interviewees worked in local restaurants in the Holland areagthbils did
factory work for temporary employment agencies or worked in retail.

The findings show that the accumulation of bridging social capital througlowmgnt
outside of migrant farmwork is concentrated among college students and thosamsttopl
attend college. None of the current migrants in this study have been employdd otitsi
farmwork, while two-thirds of the college students were employed in jobs bdrefarmwork
during high school. Similarly, approximately two-thirds of college students andwuinase
planned to attend college talked about positive relationships, and resources thed rateive
school. All of the interviewees had strong bonding social capital with peats wisihe migrant
community. Six of the nineteen, just under one-third, reported having friends outsidgaritmi
circles as well. This mixed group represented two current migrants, thregecsiidents, and

one interviewee who was to begin college in the fall.
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Although those who reported having friends outside of the migrant community represent
a mixed group, several observations can be made regarding the distributioialafesgmtal
among the interviewees. College students, the college graduate, and those evitobegm
college in the fall had multiple social connections—and social capital—both within amdieouts
of the migrant community. Simply put, two-thirds of those who pursued a collegeiedut
accumulated bridging social capital through employment outside of field wdrkrehad
supportive relationships with teachers and staff at school. All had strong bondalgapital
as well through friends inside the migrant community, and all but one had farm jobs whil
growing up. These college and college-seeking students had ties both inside anabtitside
migrant community.

The second research question asks whether bridging social capital aftgetst youths’
likelihood of college enrollment. When considering the college-pursuing group, thetynajori
(two-thirds) of them had bridging social capital with people outside of theamigommunity
before choosing to attend college. Within this group, bridging social capital ploegr do
influence college attendance, and participants have identified the importareeladrs and
other school staff in their choice to attend college.

If we consider those who are not pursuing a college education to be the three current
migrants along with Orlando, who no longer migrates but continues to do fieldwork, and
Gustavo, who is finishing high school and putting off decisions of college, the effectalf soc
capital concentration is less clear. As mentioned earlier, the threatcomgrants have worked
only on farms—they were not employed anywhere else during their high school @hany
years. This represents a lower level of bridging social capital in thamhigmoup in comparison

to the college-seeking interviewees. One of them, who dropped out of high school, relayed
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having negative experiences in school, while the other two said their schookagpsnvere

quite positive, although one of these (Natalia) dropped out as well. Orlando, who did graduate
had negative experiences with teachers and administrative officiatghis¢tool. Orlando

worked at a fast food restaurant, and Gustavo worked for a friend’s cleaningngodopizg

high school, and did not work in the fields. Two members of this group talked about having
friends outside of migrant circles. It can be said that this group of intensemeeare not

pursuing post-secondary education has a higher rate of negative school expeng@rées a
working only in agriculture than the interviewees who seek a college educatioryenpthese
observations are based on a very small number of cases within a purposive sample. sehus, the
conclusions must remain tentative.

Concept of ‘Home’

The third research question is how young adult migrants’ concept of home influences
their decisions to continue migrating or to drop out of the migration cycle aftestigol. All
of the interviewees migrated regularly as children, having experientesnoé’ in Mexico or
Texas and Michigan, or all three. (Some lived in other locations as well.) In om@iézrnd
college, an individual would typically need to stay in one location to attend classes goleteom
a degree. The decision to stay in one place might be difficult for some migram yomake,
particularly if they are close to their parents who may continue to migfir children enroll in
college. It also seems likely that a person who sees Michigan as home hkdllyo&o want to
live in Michigan in the future, and one who sees Texas or Mexico as home may bekeipre li
intend to live in one of those places. Of course it is also possible that young peoplewhp gre
with numerous places to call home may simply view all of them (or none of thenmhasaad

be satisfied living in any of them.
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Only the in-depth interviewees were asked what they view ‘home’ to be. Chee to t
restrictions of keeping a short interview guide for focus groups, and all@ampte time for
each focus group member to respond to each question, the question about home was not included
in the focus groups. The results regarding participants’ views of horwaragd. The most
popular answer, given by nine out of nineteen interviewees, is that home is wheserdndni
family is located. These nine were quite evenly divided between those who vaotedinue
to live in Michigan in the future and those who were uncertain as to where theyqurefelive,
or thought they would live. One interviewee who said her home was with her familygltanne
move south after college graduation. Of these nine, six are attending college &nd cokege
graduate.

It is not surprising that many of the respondents see home as a place withrigther
than a physical location. Since they are used to frequent moves and change of sugptinading
constant in their lives as children was the comfort of parents, siblings, drapp@ther family
members being there no matter where ‘there’ happened to be. While some aftthesmaiees
enjoy Michigan and would like to stay permanently, others are less calt@im where they
would prefer to live in the future, possibly reflecting that they are accustanaetjusting to
various locations.

The remaining ten interviewees responded to the question of what home means to them i
this way: three said that home is in Michigan. The same number said that honithevas e
Texas or Mexico. The remaining four interviewees were unclear as to whahieans to them
and were uncertain where they wanted to live, or thought they would live, in the future. Not
surprisingly, those who saw Michigan as home were likely to want to stay in lelirghagd

those who saw Texas as home planned to live there. One interviewee who vieweal &8exs
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home planned to be in Michigan in the future, and one interviewee who said that his home is in
Michigan was uncertain where he would live in the future. Of these ten, sevemaieddan
college.

The results regarding the effect of one’s concept of home on college attengance a
mixed. Many of the interviewees viewed home as being with family, or seemataimebout
where home is or where they would like to live in the future. An equal number of the college
and college bound students identified either Michigan or Texas/Mexico as home. h&o of
current migrants as well as Orlando, who works in the fields but no longer mjgrait that
Michigan is home. The remaining migrant said that home is with family but had nofidea
where home would be in the future. Gustavo, who is completing high school, did not have an
idea of where home was or where he would be in the future. The fact that the méjority o
interviewees said that “home is with family” is indicative that the liamia highly stable
element of life for young people who grow up migrating. This is also reflectivaune, of the
strength of the Hispanic family in general. In addition, the interviewessg gp primarily in the
U.S. and are accustomed to the idea that adult children often live far away fropatbeats and
other family members. While they may desire to be in close physical prgxanitieir families
later in life, the U.S. cultural norm of family members residing at glistdrtes from one
another, and in many cases their own experience with living far from grantjpanel others,
may contribute to uncertainty about where to settle.

Birth Order

In Mexican migrant families, older children are often under more pressuré¢héir

younger siblings to work for pay to help support the family. Due to the cultural normnof m

working for pay to meet the family’s physical needs, males are under mosarprésgan females
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to do so; however, in families that lack male children or in which sons are much youmger tha
daughters, females may also be expected to work for pay. Because of the pertasevef na
these expectations and their importance in participants’ lives, | am ingladiiscussion of how
birth order and gender can impact migrant youths’ decisions about education.
In conducting this analysis, | considered where each interviewee fledl irth order in
his or her family of origin. If a participant’s birth order is in the older “haffthe sibship, he or
she is a lower-birth-order child. If a participant’s birth order is in the yauth@lf” of the
sibship, he or she is a higher-birth-order child. For example, a second child in a silfisteip of
would be a lower-birth-order child, but a second child in a sibship of two would be a higher-
birth-order child. (Two interviewees are excluded from this analysis becaasis an only child
and one is the middle of three children.) Of twelve lower-birth-order children indbp gf
interviewees, seven of them were current college students or were tolassges in the fall
semester of 2009. Of the five higher-birth-order children, all are in collegdyated from
college, or are college bound.
Only interviewees were included in the birth order analysis because theslltypame
from families with which | was familiar. Interviewees commonly dgsed their birth order in
the interview, so that those whose families were not known to me told me theinpiaeeirth
order. Some of the focus group members came from families that were known to me,rbut othe
did not. However, some focus group members commented on the difference of respesisibilit
and pressures of being younger or older in the order of children in their respactivest
“...You're in a position where, you know you're the first one, and my grandparents, my
parents—they don’t know anything about college. They barely finished high schgol; the
barely know what high school is. ...But being back [home] and seeing that my little
sisters, they're like, oh, ‘MSU, MSU!" and | take them little gifts that tireake it like a

big deal, when over here it's just a little deal for us, like even a pen. Take theny@upen
can get free anywhere and | take it to them and they're in school [saieryg] my
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brother’s at MSU, you know.” And just seeing that in them, you put the pressure on
yourself. Hey, | don’t want to fail because if | fail, what are they goirsgy@ You

know, ‘I'm not going to college because my big brother, he was smarter than me, and he
failed.” So the pressure you put on yourself. | don’t want to fail.” (Luis, collegerdtude
focus group member)

“I'd say yeah, it puts a little—a lot of pressure. | mean you gotta set the'ilvathe first

even just out of my generation in my family and | have like my dad and two of my aunts
graduated from high school, other than that I'm the only one that has done it so far. [l am
the] first to ever go to college and a big one at that, too. It's mostly, it's apoésdure

cause | have a younger brother who wants to come here too so | gotta set the bar,
hopefully he’ll do a little better. Like it's been a competition in high school, theebar

being the best wrestler in our high school and just one of the best football playerd and jus
an all-around nice, academically-set guy. He’s at the top of his classogy, he’s got

the potential, he’s only a sophomore but he’s going to be like the best in the state, he’s
going to probably have a state title this year. So it's more like seterggaih) if | don’t

set it high enough, then he won’t go far enough. So that’s my main concern.” (José,
college student, focus group member)

“I have set the bar for my two sisters. Now one of them actually made it andngne is
in college. And the younger one, | expect her to do the same thing.” (Carlos, college
student, focus group member)

“I don’t get much pressure because I'm the second youngest. There’s sehenshaot

I’'m the second youngest. You know my brothers, they went to college, two of them
dropped out, but one, he graduated.” (Esteban, college student, focus group member)

The pressure to set an example for younger siblings may be one reason thhtribveeder
children would choose to attend college; but for some, the pressure to support youimggsr sibl
by helping to provide for their immediate physical needs may outweigh thei@ésschieve
academically. This suggests that older siblings can provide a link to the bridgialgcapital
that puts younger siblings in contact with resources they need to gain collegsiadmi
Gender

According to traditional Mexican (and U.S.) gender norms, women are eggect
remain in the home and perform most if not all household chores, food preparation, and

childcare. In the same way, both traditional U.S. and Mexican cultures place higlomal

89



women’s abstention from sexual contact outside of marriage, and traditionabpameiite very
protective of their daughters, as the following interviewee describes:
“When we lived in Mexico | wasn'’t allowed to really go anywhere without a brathe
an uncle or a cousin—a male cousin. Usually whenever my aunts went somevdyere, th
were like, ‘Oh, we need a man,’ or ‘We need a guy.’ It’s like, why? Salto’t really
stay out really late. My brothers could but | couldn’t you know because I'm a gilrh. ...[
the U.S.] 1 didn’'t have a lot of freedom when | was in middle school and high school—
not as much as my brothers, but | feel like you know, [my parents] got used to the culture
here and so they changed a little, and now that they're older too because theystdra

their sixties, so that definitely changed their ways of thinking, but whexs lywunger it
was a lot of restrictions because I'm a woman.” (Gisela, college graduatgjiewee)

Cultural practices of courtship instead of dating, substantial restriciioysung
women'’s social lives, and the escorting of women by a male family member ia peisist in
some Mexican-origin families, while these and other gendered culturaidnscdare less
common in the larger U.S. society. Since the participants in this study aegilyrichildren of
immigrants whose parents were raised in Mexico but live at least partyddhen the U.S., it is
expected that some families will have modified gender roles and expectatemmmmodate
their children in U.S. society. On the other hand, parents who feel strongly abouimmagnta
traditional gender roles and expectations continue to raise their sons and dauginisginct
differences according to sex, despite the influence of U.S. culture on thechilbtne following
exchange provides an example of traditional gender roles in the context of onevgonag's
frustration with her parents’ strict rules, which continued despite the fadtbavas going into
her sophomore year of college.

Researcher: Do you think that your parents raised you differentlyfiatra your
brothers?

Flora: 'Cause I'm a girl. Yes. Yes. Alot. A lot.

Researcher: In what ways?
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Flora: Well, in most everything. I'm usually the one who cleans of courseg’'¢aushe
girl. I have my own room—that’s good—but like | can’t go out, | can’t date,’'t dama

lot of things as my brothers. It's different. It's a lot different.

Researcher: So now that you're in college do you think that will change?

Flora: Huh-uh. It's not. It hasn’'t changed. 'Cause like my brother, he dropped out of
college, and he...got his girlfriend pregnant and it was just like, ‘Yay!" Buiwas me

it would be...(her voice trails off as she looks at the floor and shakes her head side to
side). Even if I'm going to college. | thought it was going to be differentlsutat. |

still can’t go out.

Researcher: So how do you think that would ever change?

Flora: Me getting married and being able to do my own thing. But for now it’s i, sa

| guess.
(Flora, college student, interviewee)

Flora’s situation seems to be an extreme case among the female daliiegessin this
study. Although many others acknowledged their parents’ differentialfariédsemselves
versus male siblings, no other woman stated that her parents continued to contrcibhéfes
beyond high school. However, several female college student participants cominaintieeit
parents kept in very close contact with them, calling at least once per dayheugh they were
many miles apart during the school year. Nearly all migrant wetkss mobile telephones due
to the ease with which they can be transported to various locations, with no need to change
telephone numbers. This use of mobile phones has also made it very easy for parents to keep in
touch with children, particularly daughters, who are away at college. Irid@ase, she has a
very close relationship with her parents, as is common in Mexican families. Mriéedisliked
her parents’ rules, she continued to follow them, even though she was in Texas whilerthey
working in Michigan for the majority of her school year. Although her parenis cot

physically stop her from dating, she followed their rules because she watketiem constantly
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and did not wish to displease them. She valued her relationship with them too much to disobey
them or to lie to them about her actions.
During one of the men’s focus groups, a participant commented on the difficalty tha
young Mexican women have, compared to men, in going against their parents: wishes
“If a girl tries to do that [go against parents’ wishes], it might get to ttreree where
they're just going to be like, “You know what, don’t ever talk to me again.” And parents
don’t—[they] won't talk to them. As with us [men], eventually they’ll warm up to the
idea...eventually, somewhere down the road. But it won’t be as big of a deal. So | think

in that aspect, we are luckier, sometimes we can just be like, ‘All rightd imy own—"’
we can just walk away.” (Manuel, focus group member, college student)

Young women who continue to follow their parents’ wishes, despite the parents’ inability
to enforce rules due to distance, are likely concerned about preserving the tafatiotistheir
parents. In fact, Flora missed her parents so much, and vice versa, during hearfio$
college that she decided to transfer to Michigan for her sophomore year in ordetdsenéo
them. This closeness of the parent-daughter relationship, and the greater cdreokthta
often have over daughters, may be further reason to think that fewer Mexican mwignaerm
would attend college than men.

Like Flora, Analia viewed marriage as her key to freedom from paremtédol, and
believed that her parents would have continued to monitor her movements if she had not
married:

“I remember that when | was my brother's age—he’s sixteen now, my gobngther—

| wouldn’t go out THAT much, you know, so | think there is a difference between the

boys and the girls, well as far as my family. And just recently | askggarents],

‘How come he’s going out more, and why are you letting him go out?’ And it'sest |

‘Well, he’s a boy,” you know, like, he-doesn’t-have-much-to-lose type of thingl s&

they were very protective. Like just because I'm married now they’resnutodective

anymore. | have my family, but, if it wouldn’t be for that—that | got married dralé a

baby now, I think they would still want to know [where | am], even if 'm 21.” (Analia
college student, interviewee)

Maricela described her lack of social interaction in comparison to her brother:
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“I mean the machismo in Mexican families is just over the roof. ...There wéseedt
standards. [My brother] could go out, | couldn’t, that sort of thing—women/men thing.
There was no cleaning around the house from him, but he did other things like help
around the cars or do whatever else. But it was different for him than it was for me,
think. ... I know my brother definitely went out more than | did—a whole lot more. |
wish that it would have been the same thing, because maybe | just would have felt
comfortable around other people like he does. Because he went out everywhere and
maybe he met other people and you know, understood things a lot more differently. ...I
think it still happens now but | would hope that it didn’t because it doesn’t bring that
same experience to girls as to boys.” (Maricela, college student, avwes)

Young women, who may be raised to follow the feminine role of performing
household duties and childcare, would seem less likely to enroll in college than yaunghoe
are allowed much more freedom under traditional gender norms. Howeverchesd®eawns that
young girls from immigrant families tend to outperform their male countisrpaademically
(Portes and Raumbaut 2001; Matute-Bianchi 1991). The stories that participants haledprovi
of their personal experiences point to the often complex and stressful gensléhablaust be
negotiated, and the greater restrictions that young women often facedrentgb rules.

Combined Effect of Birth Order and Gender

If we consider both gender and birth order, it is also possible that the combination of
being a lower-birth-order child and a daughter decreases her likelihood of ragteatiege.
Parents may be more likely to raise higher-birth-order children in adéesganal Mexican
manner, since as parents’ time in the United States increases, they ptapaato American
cultural norms. Parents may adapt more to U.S. cultural practices oveaniniey may be
more lenient with younger children in general, as Gisela’s quote indicalies ieethis section.
Analia, also quoted above, explained that while her mother was still strict, sineonetenient
with her, a younger daughter, than with her older sister:

Researcher: Do you think that your parents raised you differently foombyothers
because you are a girl?
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Analia: Well, yeah. Yeah, | have to say yes. | didn’t see it when | wasygo really,
because my older brother is like ten years older. So then when | was eight, he was
eighteen so he was already an adult so | saw that whatever he did was hedsaséo
work and everything. But now that we’re older, my sister points out, ‘You know, |
wouldn’t have dropped out of school if mom was like that [less strict] with me.’
Sometimes she was like, you know, ‘She was harder with me, she wouldn’t let me go
out.” She was like, ‘With you, she let you go out on the weekends, after school.” So |
think my mom also, after saying, ‘Ok, my two older kids dropped out; what did | do
wrong?,” she started changing a little bit, because she was very strminhgrogt and |
know my sister kind of got frustrated sometimes. But, because really our onlywasng
like there in the migrant camp...so, yeah. (Analia, college student, interviewee)

In addition to experiencing stricter rules at home, lower-birth-order densghiay also
work to help support the family, along with their brothers, while higher-birth-alaleghters
seem less likely to have such responsibilities. (Although higher-birth-dadghters worked
while in middle and high school, they often worked for their own spending money rathéo tha
help support the family.) This added responsibility may also deter celfegbment. Analia (a
higher-birth-order daughter) is the only female interviewee who never warkkd fields or in
packaging blueberries. Other higher-birth-order women acknowledged tmavohlei
experiences were different from those of their older siblings.

“I think 1 was the exception [in not working much] because | was the smallest oye. [M

father] didn’t really have a need for me to work and it was just, it was rexinay for

me. ...I know that my brother had to work a whole lot. It was more than probably we all

did. Although | know my oldest sister worked a whole lot too.” (Maricela, college
student, interviewee)

Lower-birth-order daughters relayed their experiences of workingéd@ayounger
siblings, and to contribute to the family income. Elena, the first of two childrplaieed how
she performed household and childcare duties while her parents worked. She stated that he
brother was raised differently than her due to age, not sex, but her experience tiathtional
Mexican gender roles as well:

Researcher: Do you think your parents raised you differently at allytha brother?
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Elena: Yeah, because he was younger—not because [of being] a boy or giuteheea

was younger. He’s like thedtnsentidd (spoiled child)—I don’t know how to say that

[in English]. It's like the daddy’s boy... he’s like mommy’s boy, because my mom is
like, “Oh leave him alone because he’s young,” or just stuff like that—but not bexfause
gender. ...When | was in middle school or fifth grade | started staying byfrapsel

took care of him, because we didn’t qualify for—I don’t know, the DHS [Department of
Human Services] department or something like that—so [the babysitter] stopped taki
care of us. And I think I was in fifth or sixth grade and | took care of him, and then | ha
to do the laundry, clean the house, the living room, | did pretty much everything cause
[my parents] worked a lot. They had more hours than they do right now. My dad worked
until like ten or nine, and my mom came home around eighth&da la comida, a

veces hacia la comid@would make supper, sometimes | made supper)—not all the
time. But like during the week | did the laundry and took care of him, did a lot of things.

Researcher: So does he do chores like that now?

Elena: No.
(Elena, high school graduate, interviewee)

Dania, an eldest daughter with three brothers, talked about how she and her brother ¢ielped th
parents financially by picking blueberries over the years:

“The only reason we worked was because we needed to work. So being nine years old,
I’'m not allowed to keep my paycheck, you know what | mean?...And we got an
allowance and stuff, but then when we got into high school, | guess one thing my parents
did do was kind of give us some freedom, like more financial freedom, like, ‘You're
taking care of your stuff.” And while other parents—Ilike | know some of my friends
worked and their parents would keep their paychecks and give them an allowance. And
my parents made it an option; it was just kind of like, ‘Hey, this is what's going ons this i
what we have to pay. It's up to you guys to help us, it's up to you guys to get out of this
situation faster,” you know. So it was just kind of like they put it out there and then we
chose to give my parents the money that we earned while in middle school. And then
once we went to high school, we realized that we needed other things, you know like
more than we ever—like | don’t know, maybe school supplies or now you're—like the
whole social pressure of you know, being in high school, clothes and all this stuff. My
parents would say, ‘Save that money during the summer,” because during school we
weren’t gonna work.” (Dania, college student, interviewee)

Some interviewees said that they were raised in the same manner appbsite-sex
siblings. Among the women interviewees, one (Raquel) came from a fantigeefdaughters,
and is excluded from this analysis. Of the remaining nine women, the answer to whatter or

parents raised them differently from their brothers is largely divided bydhgen’s birth order
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position. Of these nine, four of them answered that they were raised basicalijnthasstheir
brothers. All of these women are lower-birth-order children. Of the five womenngieeed
that they were raised differently than their brothers, three are higtiembiter children, one is
the middle of three children, and one is an eldest daughter. The eldest daughgeideed
above) confirmed that she and her brother were raised differently, althoulgéligived this to
be due to age, not gender.

The following quotations reveal the feelings of gender equality expressedeyos$ the
female interviewees. Although they did not experience differential treatoyegender in their
own families, some of the women acknowledged this trend in the Mexican culturea dbalad
and chuckled while she described her propensity to go against such traditions:

“Maybe if | was younger than my brother—a lot of the friends that | know that we
younger, that were the only girls that were younger, they had to help out matsée

you know culturally girls do more and that. But not in our house though because | would
always put up a fight. You know I guess | was always the rebel and basicalljyd mot

allow it.” (Dania, college student, interviewee)

She went on to explain how her family shared day-to-day chores:

“I know a lot of people, like a lot of our friends, especially our guy friends, their mom
woke up and did everything, you know in the morning—make the lunch and everything.
Basically what they did was woke up and got ready for work. And with us, one thing
[our friends] were always surprised by was we all woke up at the same timie¢, we a
helped out, and that's something that surprised a lot of people. Like my dad would wake
up, and my mom was never the one doing everything, and a lot of people were surprised
by that. | don’t know why my parents did it, but it's a good thing because my mom

didn’t get stuck doing all the work all the time. And it's hard—she still had to go to

work, like we did. And a lot of our friends wore out their parents, especially theismom
and they don’'t—they’re too selfish to realize it. | mean | guess they'rdiftestent.”

(Dania, college student, interviewee)

Natalia’s brothers were likewise expected to help around the house:

“Well we had to do all the chores. My brothers did too. It didn’t matter if they were

boys. They had to sweep, they had to clean the restroom, they had to wash dishes, they
had to do laundry—they had to do everything, because my mom said, ‘It doesn’t matter
that you're boys. Those things that you have in the middle of your legs ain’t gdhna f
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off from you washing dishes.” We're all the same.” (Natalia, migrant @rork
interviewee)

The difference in upbringing based on birth order position shows that lower-birth-order
daughters are likely to see themselves as having been raised in a simitar toaheir brothers.
Interestingly, the four higher-birth-order daughter interviewees adkdged gender differences
in upbringing, but two of them also relayed that their older sisters experiencedyender-
related family structures than had they. The remaining two that acknowlgdgder
differences (Gisela and Flora) described upbringings in which they warshatered due to
being female. Flora is the middle of three children, with two brothers. Hes sisian only
daughter may increase her experience, and perception, of strict parenting.

It seems that lower-birth-order daughters in migrant families extpagimore
responsibilities, including childcare, housework, and working to provide income fomtilg fa
than do their higher-birth-order sisters. Some may also experience dbricigipgs due to
being female. However, the importance of their responsibilities, perhapsufaalyi work for
pay, may cause them to feel that they are raised no differently than their sarcfherthree
migrant women interviewees all felt that they were raised about theasatheir brothers. If it
is the case that lower-birth-order women from migrant families ardike$gto attend college
than higher-birth-order women, it may be in part because the position of greatiyeqth
their brothers places equal pressure on them to provide for and care for the e fa
including younger siblings. To the extent that this happens, it deprives youryier{hirth-
order) siblings of the modeling and access to bridging social capital deatsithlings can
provide them in breaking out of the migration cycle.

Obstacles to Settling Out
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In the in-depth interviews for this study, | asked participants what obstagttto
leaving the migrant stream, since pursuing a college education would regedssaiing the
pattern of migration. In addition, the obstacles that participants identify canl@m@wnore
complete picture of the context within which migrant youths make decisions abetlterto
attend college. | also asked focus group members what factors keep pebplenigration
cycle. Thirteen of the interviewees responded that economic factors are atedbdtaving
the migrant cycle. The lack of employment opportunities in the Rio Grande Waillegskilled
laborers with little education was given as the foremost reason for contingediom:
“Well, the economy. Yeah, the jobs, I think that would be it, maybe they have jobs but
they don’t pay them enough money. | think that’s the reason why.” (Elena, high school

graduate, interviewee)

“I think if there was enough work down there they would rather stay over there than
come over here.” (Flora, college student, interviewee)

“Yes, well in Texas, there’s not so many jobs. And if you do have a job, it’s just
temporary, it's like less than four months, because my mom and my dad have tried to
stop [migrating], and we’ve gone to Texas and my parents have gone looking for a job in
the few months that we’'ve been there just to see if they do get a job and they usually
never find anything. And if they do, they just tell them that it's not going to lasiga |

time, it's just for like two months and then they’ll [get] laid off and they have to find
another job. So here at Greenview, it's by contract so they’ll be here the whstans
(Raquel, high school graduate, interviewee)

“Typically [in Texas] there are not a whole lot of jobs where you can fit into, Iave t
type of criteria, working in the field—that’s all they know. That's alltiie known. So

it's just kind of hard.” (Maricela, college student, interviewee)

“No employment. It's very, very low employment. And if you work over thereuss |

the minimum wage. No overtime, no nothing. And here when it's shipping season, we
get a lot of overtime.” (Natalia, migrant worker, interviewee)

“No jobs.” (Antonio, college student, interviewee)

While many study participants spoke of familial closeness as importantfmhtial in

their lives, they also talked about family members in the south as one of the reasomifual
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migration. Family ties were not identified negatively in this senseeragparticipants viewed it
simply as a fact that family members in Texas or Mexico are a factorpetpating the
migration pattern. Family ties work in concert with the lack of economic oppagriarthe
south: while employment in Michigan annually draws workers away from Tamddlexico,
their parents, grandparents, siblings, and other family members who live in the sguth ke
drawing them back during the season when employment in fieldwork is unavailaigeniorth.

“[The family] keeps you coming back and forth. And then you also have family in both
places. Like here | have my sister. And it’s only her, but it's my only sigted | have

my three nephews here. But other than that, in Texas we have the whole rest of the
family.” (Sara, migrant worker, interviewee)

“Yeah like mostly my parents want to be over there, like while my grandparerssilare
over there. We got a house over there and everything, you know, we gotta maintain it
and everything.” (Ramon, college student, interviewee)

“My whole family is down there. Most of them don’t migrate, out of all the famitie

just my mom that’s over here. My mom and an aunt. The house is in Texas. But we live
right on the border; my grandma, aunts, in Mexico. All my father’'s family isaridb,

my mother’s family is in Texas. We're on the very border.” (Nataligramt worker,
interviewee)

“I think it is because of the family. | believe it's because my parents waut back to
where they came from, since it's closer. And they want to go back, be at homd...And
guess Texas is the best place cause they're closer to Mexico and Hike tiiey're far
away and they just, come work. And it's not really family, just people they wolnk wit
And in Texas it's more, family.” (Flora, college student, interviewee)

“[They migrate] because they have to go see their families, mosthgt & them do
that... | guess because of Christmas and New Years and all of that they waglbtatee
with the families, | guess.” (Juan, high school graduate, interviewee)

“Some of the reasons that my parents [migrate] is we still have familyilad&xico.

So in those periods, those couple months, we go back there and visit them, and come
back here and work since there’s not that much work over there. But my parents tell me
that it's because of my family—relatives that are still living backetie(Julio, high

school graduate, interviewee)
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Several of the interviewees stopped to think about why their families, friends, andarcases,
they themselves continue in the cycle of migration. One particular intervipmelered the
guestion of why people continue to migrate for several minutes before answering

“I really don’t know why. | guess some people just like it...You get nine months &f wor
over here, then you get unemployment, you can go back to Texas with your fangly—it’
like you're on vacation for four months. And you know, people go back to Mexico, visit
their families, and [get] unemployment from Greenview.” (Miguel, college stude
interviewee)

Focus-group participants were posed with a similar question, which elicitddrsimi
answers: “Why do you think that some kids who grow up migrating decide to continue working
in the fields, rather than going to college?”

“...They take the term ‘family’ to heart, and most people grow up and are taught, the
teaching from our parents is that family is the number one thing, so many peopke choos
to help the family out. That's one of the major reasons | know people decide not to go to
school and keep working in the field. And also it's because, since they’re mignants, t
come up every year and they’re used to it. | guess they don’t want to leavausdec

they got used to it after all those years.” (Jorge, college student,gamys member)

“They feel like they have to be with the family | guess. That's a reason thay stay
[in the migration cycle].” (José, college student, focus group member)

In addition to the factors of family and employment, focus group participants ioubeart
identified a lack of awareness of available opportunities for higher edueegia significant
obstacle to settling out of the migrant circuit:

“I think people are not aware that they have a better opportunity to educate themselve
That’'s why they get married young and go back to the fields. That's wak]”
(Alejandro, college student, focus group member)

“I had the opportunity to come [to college] and maybe that’s a lot of times tenrdaat
students, they don’t know about the opportunity that is there. ‘Cause | personally didn’t
know. Where we worked, the people in the camp that we lived in, none of them got—
older people had not gone to college. | guess they never heard of the opportunity.”
(Jesus, college student, focus group member)

“They don’t see the opportunities they can have, what they can do.” (Carmen, college
student, focus group member)
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Not surprisingly, the college students in this study displayed much greatercahaly
skills in their responses than those who had no education beyond high school, or those who had
dropped out of high school. Itis therefore notable that some of the responses to the question of
why some continue to migrate—such as “a lack of awareness of opportunitieséarid-fvere
offered exclusively by those with at least some college education.

“I'm going to have to say it's fear. Because | think it's just being afragtegping out

of what you know, stepping out of your comfort zone. Fear that you might not get used
to just being in a permanent place, or finding a job that has that security. lkcée a

being afraid of letting go of visiting your family members everyryeahaving that, in a
sense it's some sort of freedom that you're not, you work for so many months and then
you sort of go back and relax or just, use up your savings or something. And if you have
a permanent job, you won’t be able to go visit the family and stay for however long you
want, things like that. Those are the things that | see in my house.” (Gisadggecoll
graduate, interviewee)

“When you don’t see it [opportunity], you're just lacking, you don’t know what it's like
to be here [in college], you don’t know what to expect at all. | think that's one of the big
issues. You don’'t want to try 'cause you're just thinking like, ‘Oh, well.” (Alicia

college student, focus group member)

“And that's another reason why | think that people just keep working in the fieldse’'caus
they just don’t know what to do, or how to get into college and stuff like that, or they're
scared.” (Daniel, college student, focus group member)

Eight participants indicated that some people are just used to migratinguedotdo it
because that’s all they know, have a family history of migration, or they geatimg as
freedom.

“Well it wasn’t like this big decision, it was just like, | guess basycai’re just used to

it, and now we have thought about staying here or staying in Texas, but it's nos | gues
it's just something we have to get used to, staying in one place. I've been conking bac
and forth for twenty years. Kind of hard not to...that’s what | know... a lot of people
here started going to [work at a local meat processor]. But the reason whit bdito

that is that they didn’t have a layoff. We wouldn’t be able to go back down every year.”
(Sara, migrant worker, interviewee)

“l think that they're so used to migrating that they don't feel that they belong tcamee pl

So they find, like, they try to travel and find a place to stay. | know my parents don't
[stay in Michigan] because they don't feel that they belong to the Unitex$ StEhey
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want to go back to Mexico. They want to see us finish school and then move on.”
(Alicia, college student, focus group member)

“I think that maybe you're so used to it ‘cause it’s like generations of pawildo it,

like in my family, it's like my grandma you know, they always do it so, they're not
prepared for school, they don’t have a job, they don’t have a position, so they're like,
‘What else am | going to do? | need food, | need work, | need to get money,”so that
the easiest way you know, to move back and forth. Might as well just do it and keep
going.” (Isela, college student, focus group member)

One interviewee talked about his desire to start an international businessheodbald
continue to travel regularly between the United States and Mexico:

“Yeah | like that because you know, if you don’t want to be here, just go over there, stay
over there if you want to. But if you don’t want to be over there you can just come over
here. Yeah, | don’t know, I’'m used to that...yeah | just want to keep going back and
forth, mostly.” (Ramon, college student, interviewee)

Some respondents identified the immediate income available through fieldwamk as
influence in continued migration as opposed to college enrollment. Parents aipozedhis
phenomenon at times and some discourage children from working in the fields athadl for
reason.

“I considered it [working for Greenview while in high school] because in the summer
they had transportation, so | didn’t need to get someone to take me, but my padents sai
no—it was an angry no, so | knew, ‘Ok, drop it.” But yeah | did consider it just because
of the transportation, and they would give high school students not that hard of a job, but
[my parents] said no...because that would be a full time job type of thing, and then the
money sometimes gets people to just not consider education anymore, because they jus
let—the money controls them...so they didn’t allow me to work there.” (Analia, eolleg
student, interviewee)

“I mean it’s just that they’re already used to you know, what the pattern optrents

is. I mean our pattern here, when my parents were working in Holland, where they
would work eight months and then they would receive unemployment but they still know
that they were going to come back in March. So | mean they would have that same
mentality, | know, a couple of my friends had that mentality, they kept on working,
they're still working there. And they like that life 'cause that's whay v with their
parents. And one of them tried to come here to school but they were used to getting
money and then they just left.” (David, college student, interviewee)

“Well | think younger people have, some start working, | don’t know, they’re able to
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work and they start working and then they think that it's really easy 'causeethey
working and getting a paycheck, but still living with their parents. They justri@ave
motivation to do something better. | know people my age that were just like ‘Well, I
working, I'm making good money, it's not as hard as my parents say it is.” Bistjtrsit
'cause you're starting and they don’t realize.” (Cristina, college stufteus group
member)

The obstacles that prevent movement of young people out of the migration cycle are
important because they reveal the unique challenges to upward mobility thatahegeeople
face. In addition, understanding the obstacles can help parents, teachers, and othrergnwho a
direct contact with children from migrant families to develop strategiesviencoming these
obstacles. Some of the obstacles that are identified in this study may nsangcbs viewed
as such if an influential person (i.e., a parent or teacher) helps a young persondtanddieat
they will have regular opportunities to visit family in the south while in collegiatrincome
potential and long-term security for the family is much greater aftemofgad college degree,
for example.

The Importance of Race

Racial discrimination was identified as one of the obstacles to settling thet migrant
stream by some participants in this study. While some participants spokeeateages of racial
discrimination, two participants said that they had not experienced any sarisaf,rprejudice,
or discrimination. One of these was a current migrant and one was a college stindent
remaining twenty-nine participants had a broad range of comments on the topic. Some
participants seemed ambivalent about the issue, others acknowledged exjgerienc
discrimination due to their migrant status, and still others relayed specifients in which he
or she was discriminated against due to Mexican ethnicity. When asked if tieeireated
differently in Michigan than in Texas, one participant attributed such differéo@esture, and

one found any slighting he may have experienced to be easily dismissed:
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“A little bit. I'm not sure. Not really the way you're treated, but the wayppeact and
stuff like that. I’'m not sure how to say it. ...Not ‘strange’ but just different wagen't
know. Down in the part of Texas where we live, uh it's a little more Mexican eldiut
stuff like that. Up here it's not as much. It’s just like different culturestitgAio,
college student, interviewee)

“I don’t know [if | experienced any discrimination]. | mean I'm pretty sd@ilehad, or if
| have, | didn't really realize it 'cause I'm pretty laid back and stufkelif someone
says something, I'm just like, ‘Yeah, whatever.” If someone tries to gehad, I'm just
like, ‘Nah,’ I just deal with it. So like when people are actually like trymgy¢at me
different or something I just think it's a joke or just kind of like, ‘I'm the bigger @ers
Soif 1 do, | don’t remember.” (Gustavo, high school student, interviewee)

The following exchange revealed ambivalence on the part of the interviegageling
the question of whether he had experienced differential treatment due to hisyethnicit

Miguel: “Not really. | don’t know; not that I've noticed.”
Researcher: “Not that you've noticed?”
Miguel: “I don't really care.” (Miguel, college student, intervieywee

Although a few participants seemed somewhat reluctant to discuss the question of
whether they had been treated differently because of race or ethnicity,ahegjerity
responded that this had indeed been their experience.

“I had a lot of hardships, in school with the kids. You know kids can be very mean. And
also in the stores, when | was first learning English, it was reallyfbarde to speak and

be confident. Particularly because | was the only one in the family that spgkshizso

it was kind of, it was a very big burden to have to translate for everybody, and it's one of
those things like returning a product or something like that, so it felt very d lietitof
pressure and at the same time | was scared because | didn’t alwaysrigpleasant
experiences. | had a kid once who spat in my face and told me, “You're a dirty Méxica
so it was a lot of experiences that were because of my ethnicity.” (Giskdaec

graduate, interviewee)

“I feel like I've been discriminated before....When | was actually in midcheal, we

were sitting in a theater where it was me and a couple of friends, and erealled

names, that was the first time | was exposed to actually a derogatoryTaey called

us ‘spics’ or something. And I didn’t even pay attention to it because | didn’t know what
that word meant, but it was actually, like | said, a derogatory term fordsiexi And a
couple of other places | mean, I've felt, you feel that kind of attitude thateyoatr
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welcome there—just because of the color of your skin.” (Ricardo, college student,
interviewee)

“There [are] some people who are racists...but | didn’t pay much attention. And | don’t
know why people are scared of Mexicans, but they are—some of the people.” (Ramodn,
college student, interviewee)

“I've been to places—restaurants, stores—where, | don’t know, they give yabike
look or something.” (Julio, high school graduate, interviewee)

“I think here in Lansing it’s a little bit different because it's so diversewlegust kind

of blend in. But when we go back, when | go back home to Grand Haven, it's so—it
feels so the same, it just feels like we’re just back to having to go throughteit aiid
it's so uncomfortable. But I just, | don’t really mind it anymore, it’s just estimmes it
does bother [me] 'cause we go to the store and it’s just like everybodyrgystad it
feels so uncomfortable.” (Maricela, college student, interviewee)

“Yeah like at school, or sometimes there would be people like at, if you'd go to the
grocery store and stuff like that, would give you nasty looks...” (Sara, mig@ker,
interviewee)

“No, | never had any [personal experiences of discrimination]. But some [peéople]
kind of look at you like, you know, they act kind of weird to you.” (Juan, high school
graduate, interviewee)

“[In Texas schools] they tease you a lot because of the way you dress, bedaisse of
because of that. And we're the same, we're Mexicans, we're all Hisp&utst's just

the difference if you don't start [school] with them right in September and towesds
whole year, and if you just go like an exchange student for a couple months, they give
you a different treatment. ...Because they say that we have the free lunch, and the
free...well, free lunch. That’'s what we got from them.” (Natalia, migrankaer,
interviewee)

One focus group member, who insisted that his ethnicity had no effect on his experiences
or choices, relayed the following account:

“[I was] never discriminated against 'cause | was Hispanic. Maybe mee ti went to

the bathroom and some wangsters were writing the Latin Kings symbol on one of the
mirrors with permanent marker, and you know | just happened to be in the wrong place at
the wrong time. They weren’t even in there [in the Latin Kings gang]. Me anasty b
friend, he’s also Mexican too, we walked out and | don’t know what they're called, you
know the enforcer people there, you know the person in charge, like gives referrals and
stuff, went in there and called me [and] my Mexican friend, and let my wletedfikeep
walking. And he called us up to it and said, ‘Did you guys write that?’ Thatkeathé

only time.” (José, college student, focus group member)
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Apparently this participant was able to overlook the incident since it was ardselant in his
life, but at the same time he felt compelled to share it in the focus group.

Some of the college students in the study identified their racial backgroanthaenge
to succeed academically, specifically in a context in which many Hispaudents drop out of
school:

“[Racism] has changed a lot over the years but unfortunately it's still drownsh it

wasn't like that, but it is. But sometimes some people use it as motivation too. Some
people just want to prove them wrong; some people just want to say, ‘I can do this.’
Those are the people who succeed in life, you know. And like | mean, people being
discriminated [against], it's always going to be around. It's never coehplgoing to go
away, that'’s just the truth about it. So yes, it does influence a lot on some pegéple. Li
for some migrant students, they come up when they're small, and they go to school here,
[or] like maybe in Wisconsin or something. And they are introduced into a whole
different environment than they were before, and they see how they can’t just hang out
with other people because they don’t accept them. And that can really influence them i
very bad way. But it can also influence them in a different way, like if they can
overcome that and they can become friends, then they can know we can do anything. If
we want to do something, we can accomplish it. Just like anybody else. We're equal.
And | think that's a good experience that everybody has to go through, dspécial

you’re a minority, you know some sort of Hispanic or anything. It’s just pamwuf life,

it's just something that you have to go through, and it eventually will help you out in the
future.” (Jorge, college student, focus group member)

“The way | see it is [that] my color—you can get discriminated [atjeamsl everything

but you can also use it to your advantage. To apply for my master’s programdeca

that as being a challenge, | have to challenge myself twice to dowshateguess |

would say a normal kid—a white person, would do. ... The resources | had were limited
but still, here 1 am....Maybe coming from a low-income background like | dithtmig
influence [some people] to rob, get into gangs. Luckily | had a family who supported me
all the time, even though they didn’t know what | wanted to be or anything like that but
they totally supported me in the right way.” (Carlos, college student, focus group
member)

Discrimination as a barrier to settlement, or further education, was iddnaifily by college
students. It is likely that their higher level of education, compared to the studyppats who
had a high school education or less, enabled them to recognize and analyze the broadl impact o

discrimination on individuals’ lives.
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“l think because when you're in the fields, there’s a lot of discrimination, anchmijyf
has gone through it and | ask my mom, ‘Why do you keep on working [in the fields]?’
And my mom has a very low self esteem so she’s like, ‘Well if they're makimgffus
right now and saying that’s all we’re good for, we might as well just do weaé good
for.” | guess that’'s why [people keep migrating], you know.” (Rebeca,gefiudent,
focus group member)

One focus-group participant relayed the story of her cousin who dropped out of college:

“Somebody asked him like, ‘Are you... (voice trails off)?’ They couldn’t tell hiomfr
different nationalities and other stuff and | think he got so upset with that—[he said,]
‘There’s too much racism, | can’'t do it.” So that’s one of the things that, that's why he
didn’t do it. That was my first cousin that was going to graduate. ...I know for tha
reason that he dropped out of college.” (Alicia, college student, focus group membe

Racial discrimination and general xenophobia can and do contribute to negative outzomes f
Mexican immigrants, as the above quotes display. Carola and Marcelo Suarea-Q885)

and Portes and Rumbaut (2001) discuss the racially charged atmosphere in whoemn Mex
immigrants reside in the United States, and recognize the effects thainseichironment can
have on children’s life outcomes. “Immigrant children’s perceptions of disctiimmiz

American society, their ethnic identities and self-esteem, their aspsaand their patterns of
school behavior are affected accordingly” (Portes and Rumbaut 2001: 56).

Desire to Give Back to the Migrant Community

The interdependent nature of the Mexican immigrant family is evident indhksref
this study. Many participants’ college enrollment was influenced by garhlings, and peers.
But bonding social capital is based on reciprocity. Thus, participants in that@tuay also
talked about the pressure that some migrant youths feel to contribute filyaciagir family’s
wellbeing.

“...[My brother] was telling me, ‘You need to come to college. | know you can do it, and

| know our parents have a job but we can get a better job and we can help them after.”
(Alicia, focus group member, college student)
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My findings are consistent with Carola and Marcelo Suarez-Orozcos’ (1995) workxioav
immigrant students, for whom “...achieving success or ‘becoming somebody’ neéamsng to
give back to the family” (181).

Several college and college-bound students in the present study are conscious of the
bridging social capital they have received and of the merits of repaygghoosing a career
path that will let them serve the migrant or larger community in the future:

“I'm trying to come back to Holland because | know this, this camp, this litthgp¢hat

I’'m actually living in right now has a lot of issues and I’'m planning to come back over

here and hopefully | can save one or two kids that actually can go, doesn’'twhatter

college, what community college they go, but hopefully they can get [rid of] this

mentality of just material[lism], just trying to buy a truck, tryingouy something else,

and try to think of a future different than that. | mean | don’t see nothing wrong with

after you graduate if you want to have a nice car but not when you’re like in higbl.sc

To drop out because of that is a bad reason. | mean | guess there’s other issues for other
people but this would be my main focus here, Holland.” (Ricardo, interviewee, college
student)

“Hopefully if and when | do graduate from college, and | get into my career as a
manager, | would like to give a scholarship. | would like to go personally out to the
fields, 'cause showing that you're being a successful man, you know, and sijlgak

and giving back to your community shows a lot about you. It shows a lot about setting an
example for everybody, you know, ‘Hey, he was in my same shoes and now look at him.
| want to be like him.” (Luis, focus group member, college student)

“I am already involved in the migrant community. In the summer this past gehthis
program...like basically what they do is provide summer school for migrant children.

You know they come up to Michigan, you know they take school buses to camps and
pick up hundreds of kids, and you know, just basically summer school. | got into that and
basically | was a teacher’s aide and | got to be a role model for themlghdrtreabout

myself and it was one of the better experiences I've ever had. And that's my
involvement in the community now. ...l love it, it was so much fun.” (José, focus group
member, college student)

These findings are consistent with those of Crane (2003) who reports of migraninchihdre
grew up to settle permanently in Michigan and to work as education, healtnchssceal

justice professionals among the migrant population.
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The goal of these college students to help children who grow up in the same communities
and circumstances in which they did, to achieve upward mobility through educationrys a ve
promising finding of this study. The impact that such change-makers can havéoivg seen,
but their energy, enthusiasm, and not least of all, bonding social capital within taatmig
community will go far in influencing future generations of migrant childrenthuresearch, in
particular a longitudinal study, would be insightful for understanding thet e¢ffaiccollege

graduates from migrant families can have on their home communities.
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Chapter 6
Conclusion

“At first, when | was almost to graduate, | thought to myself if | reatipted to go to college

or not. And sometimes | thought to myself, ‘I could work like my parents, work like ib&ew
weekend and then go to Mexico every year like that,” but | thought about it, but | don’tlknow,
just didn’t really want to have that life.” (Julio, interviewee, high school grajluat

In this dissertation, | set out to discover the factors that influence migrathts’
decisions for education and career in their adult lives. Like Julio in the quothtiee, anany
recognize the difficulty of their parents’ lives and desire to do somethiregetitf The decision
to pursue a different lifestyle through a college degree is affectecby wariables within each
individual's context. The research questions and contributing factors reviewed i
dissertation uncover some of the circumstances that influenced the decistoeseofdung
adults from migrant families.

Review of Findings

This study is designed to investigate three primary research questions:
1. Who (parents, siblings, friends, teachers, schools, others) exerts the mosténflnenc
migrant youths and young adults in their decisions about education and work?
2. Does bridging social capital affect a migrant youth’s likelihood of coleegeliment?
3. How does one’s concept of “home” influence the decision to continue to migrate or to
leave the migrant stream?
Beyond these queries, there exist many variables that influence younggbebpices
concerning work and education. Those that were found to be the most influential or most
important for the participants in this study are also reviewed in the findiffysse include birth
order position, gender, obstacles to settling out of the migrant stream, the impofftaace, and

the desire of many college students to give back to the migrant community.
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The most consistent finding among the study participants is that parents lave gre
influence on their children’s choices for adult life. Eighty-seven percesitdy participants
were actively following the educational and/or career path encouraged bpatents. The
remaining 13% indicated that their parents did not steer them toward one syse@cor
educational goal; rather, they expressed support for any path their chilolsehchioose. This
finding is in accordance with the importance of the family, and family fiegalin Mexican
culture. Suarez-Orozco and Suarez-Orozco (1995) found that parents had greater iofl@ence
children than did peers in Mexican-origin families. Portes and Rumbaut (2001) atsderttat
Mexican immigrant parents’ ambitions and goals for their children, in the cafttew
resources otherwise, are the most significant support the children relbtxean-origin
parents who appreciate the value of education for their children, as many dkelsiréné
greatest influence that children have to encourage college studies. On thenthgrarents
may also influence children to remain in migrant farmwork, as in Natale's. These findings
indicate the importance of parental understanding and appreciation of theifeetitet |
education can bring for their children.

Beyond parental influence, social capital built up both inside and outside of thetmigra
community can work to promote positive outcomes, and specifically college eemt|for
young adults. The college students in this study had more relationships, andesg$oiciging
social capital, with employers, teachers, school counselors, and coaches, thamthaseen
current migrants. None of the current migrants had worked outside of agricuhilesfwo-
thirds of the college students had done so. These findings suggest that young peopekwho w
outside of farmwork at some point during high school may be more likely to attencedbiéey

those who work only in the fields.
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Although some participants spoke of friends’ influence, the effect of peers on young
adults’ choices seems less profound than that of school employees or employmenbbutside
farmwork. This is in accordance with the Suarez-Orozcos’ (1995) finding thathmemuch
less influence on Mexican immigrant children than did parents; Mexican imrhighrédren
were much less influenced by their peers than were white, native-born Amehiddren. While
the importance of multiple ties both within and outside of the ethnic community is found in
Portes and Rumbaut’s (2001) theoretical framework, in this study the effetatodmships with
same-age peers outside of migrant circles cannot be established. Fgeghastreparticularly
with a larger group of migrant participants, may be able to flesh out the effigetr
relationships on young adult migrants.

The final research question concerns the effect of a young person’s coritephef on
his or her decisions for education and work. Not surprisingly, many of the studypaeutsci
stated that they view their homes to be with their families, and not in any onelpartic
geographic location. This finding is indicative, as are previous findings, of thetanperand
influence of one’s family in the lives of Mexican immigrant children. However, noextiom
could be drawn between the location that some viewed as their home (since sonpapitici
did name a location), or the “family as home” and college enrollment.

Due to Mexican cultural norms, as well as to the low paying jobs performedjbgmnni
workers, birth order can be a factor in a young person’s chances of going ¢e cd@litthe
interview participants in this study, all of the higher-birth-order céandattended or planned to
attend college, while just over half of the lower-birth-order children did the. sBarents may
not need higher-birth-order children to work to help support the family, as lovtierelder

children are often expected to do. Higher-birth-order children may also bikédgshan their
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older siblings to be raised in a traditional Mexican manner, since parentaiseghildren less
traditionally as their time in the U.S. increases. The possible effect obbaeh on college
attendance was only examined among interviewees (not focus group members) bleaduse
personal knowledge of the families of interviewees, but did not necessarily knofvttel
families from which focus group members came. | recognized the pagghwii birth order
was influential in college attendance after the data were collectetygngcthe ability to ask
focus group members about their birth order position. However, | believe that furaeches
this area would do well to include an analysis of the effects of birth order on edatati
achievement among children from migrant farmworker families.

There was no pattern of difference observed between the numbers of men and women
participants who chose to enroll in college. However, the women in this study ofterdreiair
experiences of greater parental control over their time and activities thdmedidrbthers.
Parents may continue to exert special influence over daughters into thegeggaars.

When we combine the variables of birth order and gender, we find that the lower-birth-
order women in this study often saw themselves as having been reared in the saareama
their brothers. This may reflect the greater responsibilities thatribisth-order women had as
children, compared to higher-birth-order women. Such responsibilities may dgatbdeel
that her role in the family is just as important as that of her brother. Bik#hn wray be more
significant than gender in its effect on college enroliment for migraunthg. Further research is
needed in order to determine whether birth order alone has a greater effectga eotbliment
than gender and birth order combined. This knowledge would reveal the importance of

encouragement and support for lower-birth-order children to attend college, or conweossd
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help to direct the focus of teachers, school counselors, and others working wittt istigdants
on lower-birth-order women, due to the double challenges of gender and birth order.

Participants identified the lack of available non-farm employment in the Riodé
Valley of Texas as the primary obstacle to leaving the migrant circumilyFaes, lack of
awareness about other opportunities (specifically education), racial disation, fear, the
attraction of income through fieldwork, and the familiarity of routine wise mamed as
obstacles to settling out of the migrant stream and to further education. THye aldents
who participated in the focus groups spoke about their desires to return and “givéolthek”
migrant communities from which they came, either through careersiabworkers and school
staff, or by being an example and sharing their knowledge, resources, and alikwite
others. These findings are consistent with those of the Suarez-Orozcos (1995)nan@@d3a).

Many study participants described experiences of racial prejudice annthisition
because of their Mexican heritage. Two of the thirty-one participantsdlbaving experienced
any racially-motivated discrimination in their lives. The remainingitys@ine had a broad
range of comments on the topic, ranging from a general acknowledgemensif &3 a social
phenomenon to specific personal experiences of racial hatred or harassment. theme of
college students saw racism as a challenge to overcome in order to succeedithifs
acknowledged that racism had contributed to family members’ decisions to segwofk or
to leave college, for example.

Segmented Assimilation Revisited

In Chapter Two, | introduced Portes and Rumbaut’s (2001) theory of segmented
assimilation and its five avenues of immigrant acculturation. The participaolsed in this

study largely represent successful adaptation—most of them are ermadt@dtbge and will
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achieve a higher socioeconomic status than that of their parents. Portes and Ryt
model shows that selective acculturation, the most advantageous adaptation ostechieyed
in cases where both parents and children are involved in a co-ethnic community and learn
English and U.S. cultural norms together. | suggest that the majority of yours)faciult
migrant families in this study fall into a sixth type of assimilation, inclwliamilies are involved
in a co-ethnic community but parents remain monolingual and do not learn U.S. customs. The
children, on the other hand, achieve fluent bilingualism and biculturalism; and likpadhents,
they are involved in a community of co-ethnics. Their parents’ lack of ledfnigigsh and
U.S. customs places them outside of Portes and Rumbaut’'s model of immigrant children who
achieve selective acculturation.

Portes and Rumbaut (2001) indicate that immersion in a co-ethnic community can be an
important component of successful adaptation to U.S. society for young immigkémivever,
in the case of Mexican-origin migrant workers, the community of co-ethnicsgoegeconstant
change in composition, size, and membership due to the migration of individuals andsfamilie
over time. The parents of young adults in this study speak only Spanish and regedyn la
within the migrant community. Their contact with any non-migrants is oftatelinto
interactions with a migrant counselor or English as a Second Language ttablearchild’s
school. They also interact briefly with store employees, healthcare providgovesnment
agency employees, but they remain largely within the community of co-gtitrecmigrant
housing camp.

The adult children of such parents, however, have the great advantage, comeried to t
parents, of speaking English. As we saw in the previous chapter, the friendsasftroigidren

are primarily other migrant children. However, school attendance and Englislesbpen the

115



door for them to meet and befriend individuals outside of migrant circles. Mdhg sfudy
participants said that they had been employed outside of farmwork during hagh. sMany of
them also went on to college after high school graduation. If the parents can beedesrib
“Isolated” within a community of co-ethnics, in accordance with Portes and Rumbizedty,
their young adult children certainly cannot be considered in the same ways pastiats’ lack
of English and cultural learning prevents children from fitting into thegcayeof those who
achieve selective acculturation, children’s social ties outside of themhramunity, as well
as English and cultural learning that occur as a result, keep children fromimgjla path of
consonant resistance to acculturation (which occurs when the entire farediated within a
co-ethnic community).

A sixth path of acculturation is evident in the outcomes of this study: that in which
families remain involved in a co-ethnic community while children achp@sgtive acculturation,
despite their parents’ lack of bilingualism and understanding of U.S. customs.ddisrel
type would fit many in the west Michigan migrant population. A supportive famdyeghnic
community, along with English language skills and connections with teachensisfrand
employers outside of the migrant community, can all work to support positive outcodes a
upward mobility for migrant youths. Policy makers, researchers, and those who work wi
migrant farm families would do well to recognize that promoting family sumgystems
(including co-ethnic relationships and parental authority) can work to bring abouv@ositi
acculturation results for children, even if parents do not learn English or UiBatphtterns.

Social Capital Revisited

Social capital can be defined as either bonding social capital or bridgiagcaqutal

(Flora and Flora 2003), as discussed previously. As Flora and Flora (2003) explaln, soc
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capital accumulation of both types is necessary for change within disadvhotageunities.
Portes and Rumbaut’s assertion of the importance of a co-ethnic community inptatiadaf
the children of immigrants fits well with Flora and Flora’s argument. Yqeuple who have
bonding social capital (built through co-ethnic community ties) as wellidgitg social capital
(accumulated in ties outside of the co-ethnic community) are better equippedeteeaghvard
mobility. Flora and Flora argue that both are necessary to create chémngewommunity; in
this case, change in the intergenerational educational achievement and socioestatosmaf
Mexican-origin migrant families.

For the participants in this study, the influence of both bonding and bridging social
capital is apparent in the choice to pursue a college education. Many respondeedsdbaut
college and how to apply through teachers, counselors, and other relationships with s¢hool staf
in high school. Many also learned of opportunities for higher education through friehats wit
the migrant community. Therefore, this study bears out the importance of both bamding
bridging social capital for positive adaptation outcomes, and more spegifaratligher
educational attainment among immigrant children.

Limitations of Study and Suggestions for Further Research

According to the U.S. Bureau of the Census (2009), Latinos comprise fewerdpachel
degree holders than whites, blacks, or Asians in the U.S., and it has been widely acgewwled
that Latinos lag behind other racial and ethnic groups in educational achievemeRew he
Hispanic Center (2008) reports that in 2008, just 9.1% of Mexicans in the U.S. held a bachelor’s
degree, less than the 12.9% rate for all Hispanics. In addition, the Census B(2@@Q)s
numbers show that young women, on average, have higher educational achievemem-than me

within the entire population and among Latinos as well. Michigan residents fokosame
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pattern as the nation: for the population less than forty-five years of agenveonperform men
academically, holding more advanced degrees (U.S. Bureau of the Census 2003r2009)
study, no comparison was made between the Latino and other populations; however, the great
majority of participants (all of whom are Latino) are pursuing educatiomieygh school,
which goes against the national trend. This is because the type of sample thatiweas use
snowball sample—provided for those who are higher achievers to be involved in the study. The
preponderance of successful study participants was not due to the overall acadessik @luc
young people in the target population (or a lack of individuals not pursuing a collegaaducat
within the population). Rather, field workers proved more difficult to reach and to ewvervi
This resulted in a sample of highly successful young people from migrantefsnaitid although
it would have been informative to know more about those who continue to migrate, it is also
important to understand the context and experiences of those who choose to attend college.

In addition, the sample used here was limited by the fact that only thoseeghatpen
years or more were eligible to participate in the study. This decision adeimorder to ease
access to potential respondents: since all participants were of legal adpkizges or legal
guardians of minors would not be required to give permission for children to participlage i
study. Therefore, individuals under age eighteen who may have dropped out of high school and
remain in the migration cycle were not able to be included in this research. Tiegaigement
also precluded current high school students under age eighteen who may have been gonsiderin
dropping out or continuing to migrate after graduation from participation.

This study reveals no observable difference between males’ and feoudliegé
attendance. It is logical to expect more young women from migrantéanlienroll in and

graduate from college, as is the trend nationally among all populations. Howes/pnssible
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that the combined impact of gender and birth order may result in less likelihood foibliote
order women from migrant families to attend college. Further researchrtorexgender and
birth order differences among college students and graduates from migrdigsfarauld be
beneficial.

There is also a widely recognized educational achievement gap betwadeanduurban
residents. According to the U.S. Department of Agriculture (2003), 15.5% of rucdnmtshad
earned a four-year college degree in 2000, compared to 26.6% of urban residents. Inythis stud
the participants are rural residents who are pursuing a college educatioraggimg the trend
of lower levels of education for those in rural areas compared to their urban cousiénta
moving with the trend of increasing educational achievement for rural resideggneral (U.S.
Department of Agriculture 2003).

In order to address the shortcomings of the sample used in this study, | would es@bmm
that future researchers employ broader techniques in order to recruit nrer¢ mugrant
farmworkers in study samples. First, it would be beneficial to include those ydbage
eighteen years, which would require the permission of parents and legahgaar8econd,
more migrant farmworkers of age eighteen and over could possibly be rednuiteght the use
of greater monetary compensation. This may also increase the likelihood of padents a
guardians to agree to interviews with children under age eighteen. | offevetbarcsation of
ten dollars per participant; but if a researcher were able to offer compensidtifty dollars, for
example, it would likely increase the proportion of current migrant workers imthgls.

Although the greatest challenge concerning the sample composition was iecloé ar
securing interviews with current migrants, | also encountered somd, lafiseidifficulty in

recruiting sufficient numbers of focus group participants at Michigan Stateekdity. Even
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though | was able to hold four focus groups, two in particular were not as well attended a
would have liked. It is certain that for some potential focus group members, class or other
obligations prevented their participation at the appointed times and dates. On thwaothe
like the potential migrant interviewees, offering a higher level of mopetanpensation would
likely increase participation in focus groups with college students.

Conclusion

In sum, this study has reaffirmed the importance of parental influence Faarhig
education on Latino immigrant youth in migrant families. Employment outside ofiglant
community, bridging social capital developed with teachers and other schfaustaigher-
birth-order position in the sibship may also increase the likelihood of college ezmallm
Lower-birth-order women may be less likely to attend college, a finditgntag be of particular
interest for further research. Lower-birth-order children may be deedeork for pay to help
support their families, effectively removing the option of a college edurcatidower-birth-
order children are indeed less likely to attend college, then schools, parents, aad/lothenrk
with migrant children and families should be aware of this challenge and work tolevel
resources that will assist lower-birth-order children in pursuing a catiégeation.

The influence that birth order, and gender in combination with birth order, may have in
the likelihood that a young adult migrant will attend college was most integestme in this
study. These findings were the least anticipated; | expected to find thatgpand bridging
social capital were important—which they are—but | learned that the asstghesks of birth
order and gender may be influential as well.

The results of the current study are limited to a particular population otBferrigin

young adults in Michigan. While the status of being a Mexican immigrant is commniwa to t
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young-adult participants in the study, their status of having been an immigddnt/kbi

regularly circulated between states adds another dimension to theiotiés $hat is not

generally shared by young immigrants who are not the children of migranwdakers. The
circumstances of constant movement between states or countries, the teular af school
environments, and the fact that many of these young adults grew up workingdddhgs
parents and siblings on U.S. farms sets them apart from many other immigrastssavor
otherwise. | argue that it has forged stronger bonding social capital betweeinthandhem in
ways that both help and hinder them from completing educational diplomas that will become
their “passports” out of the seasonal migration cycle of manual farm labor.

Although Latinos of all nationalities face multiple challenges in the, th8 unique
characteristics of each group are likely to influence life outcomes for dudild. Cuban
immigrants, for example, have the benefit of being refugees in the U.S., aridrthergoy
official acceptance by the government. They also may arrive in.Bewith much more formal
education than do Mexicans, and generally settle in the Cuban enclaves of south Ploeida
Ricans are native-born U.S. citizens, and the traditional Puerto Rican enclatteeifronx, in
New York City. Neither of these groups face the same legal hurdles asadexn order to be
in this country. Mexicans are dispersed throughout the U.S. in a way that Puarts &id
Cubans are not, at least partially because the latter two groups are so rallehtean the
Mexican population in the U.S. There is also much more nativist anxiety and tenstationr
to the Mexican immigrant population in U.S. society than in regard to any otheo Lati
immigrant group. The relative lack of Puerto Ricans and Cubans in the U.S., compared to
Mexican immigrants, decreases the sense of threat that some Améradnsm them.

Although some Cubans and Puerto Ricans certainly do migrant farm labor, the shearafumbe
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Mexicans in the migrant population overshadows these much smaller groups. Eoedsesns
and others, | would not expect the findings of this study necessarily to carry ovehgto ot
Hispanic groups.

This dissertation adds to the body of sociological literature in several vitag a study
of young adults who grew up in migrant families, a narrow category in whicbkttelies have
been carried out. It identifies factors that influence young adults fronamitgmilies to pursue
a college education, again, a topic to which very little sociological liter&gwudevoted. These
are perhaps the most unique contributions the study makes to the literature. eltadfsms the
importance of parental support and influence on children’s choices, as welli@apthngance of
bridging social capital for achieving greater levels of human capitalipward mobility. These
latter findings have been well established within the literature.

Each of these findings can inform the actions of teachers and other school staff, and
social service professionals who work in migrant communities, spegifinallest Michigan
and throughout the Midwestern United States, in the goal of achieving college entdthm
children from migrant families. In addition, the obstacles to settling out thatipants
identified are instructive for the same group of professionals who seek to hedminaigildren
overcome the barriers to success that stand in their way. The findings afidlyisvsete
influenced by the fact that my contacts helped me net those who had access tg badigin
capital. Even though these results come from the use of a snowball samplentheysad as a
reference point from which to proceed in ongoing investigations of factors thahicelu@grant
youths’ life outcomes.

Further research is needed to investigate the factors that affeantsgidren’s

responses to racism in the U.S.: whether they see racism as a challerageéd sas did some
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participants in this study, or as a barrier that will stop them from succeedifeg It is possible
that the lack of parental support or bridging social capital accumulated throutiyepos
relationships with teachers, school staff, and others can influence a childptperof racism
and how to confront it. Research on this topic could reveal the factors affectdrgwsiviews
of racism, thereby informing parents, teachers, and others of steps to be taken tonsigjpaiotr

children in confronting the challenge of racism and to promote positive outcomes.
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Appendix A

In-Depth Interview Guide

1.

2.

5.

6.

How many years have you been coming (did you come) to work in Michigan?

Have you worked (do you work) in other places in the US? If yes, where?
2b. How do these compare with Michigan?

Do you feel that you have been treated differently in Michigan because yoatiac?L

Who were your friends in Michigan while you were growing up?
4b. How did you meet them?

How did you decide to keep migrating OR to settle in Michigan?

(for those settled, no longer migrating) What do you think are the obstacles to thaving

migration cycle for settled residents OR college students (whicheveagberay be)?

6. (for migrants) Do you think there are things stopping you from leaving thatioigr

cycle?

7.

6b. How could these be overcome?

Did your parents support your decision to settle out, continue migrating,ra edleege

(whatever the case may be)?

8.

Did your parents raise you differently from your brothers (or sistecaube you are a girl

(or a boy)?

9.

Did (do) you work while you were (are) in high school? Where?

10. What does ‘home’ mean to you?
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Appendix B

Interview Guide for Women’s Focus Groups

Opening Question: Please tell us your first name, your major, and wiegrgw up.

Transition Question: Why do you think that some kids who grow up migrating decide to
continue working in the fields, rather than going to college?

Key Question 1: Who had the greatest influence on your decision to attend college?

Key Question 2: What effect did being a woman have on your decision of what to dogifter
school?

Key Question 3: Does being among the first in your family to attend collegeqratpressure
on you to succeed? Explain your answer.

Key Question 4: How does race/ethnicity affect migrant youths’ decisidiig?

Key Question 5: Do you plan to be involved with the migrant community in the future? rif so, i
what ways?

Closing Question: Is there anything else about the topic of migrant youtisbdanaking
processes that you would like to add?
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Appendix C

Interview Guide for Men’s Focus Groups

Opening Question: Please tell us your first name, your major, and wieggew up.

Transition Question: Why do you think that some kids who grow up migrating decide to
continue working in the fields, rather than going to college?

Key Question 1: Who had the greatest influence on your decision to attend college?

Key Question 2: Does being among the first in your family to attend cqll#g®ore pressure
on you to succeed? Explain your answer.

Key Question 3: How does race/ethnicity affect migrant youths’ decisidrig?

Key Question 4: Do you plan to be involved with the migrant community in the future? rif so, i
what ways?

Closing Question: Is there anything else about the topic of migrant youtisbdanaking
processes that you would like to add?
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