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ABSTRACT

A STUDY OF THE ACCEPTANCE OF THE SECONDARY
STUDENT TEACHING PROGRAM AS PERCEIVED BY
FACULTY, ADMINISTRATORS, PARENTS AND
PUPILS IN THE MT. PLEASANT PUBLIC
SCHOOLS, MT. PLEASANT, MICHIGAN

By

Carlo C, Barberi

The purpose of the study 1is to investigate the
extent to which public school student teachers are ac-
cepted by admin'strators, teachers, parents and pupils
of the Mt. ?1easant School System. Four major hypotheses
were formulated: .

1. There is no significant difference in degree

of student ﬁeaoher acceptance among parents,
puplls, teachers and administrators affiliated
with the Mt. Pleasant Public Schools.

2. There is no significant difference in degree

of student teacher acceptance among six pupil
groups organized according to grade level.

3. There is no significant difference in degree

of student teacher acceptance among cooperating

and non-cooperating teachers in the Mt. Pleasant

Public Scheools.
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4, There 1s no significant difference in degree
of student teacher acceptance among four parent
groups organized according to educational back-
ground.

A review of the literature revealed studies which
focused upon the attitudes of selected school affiliated
groups as they pertaln to student teacher acceptance.
However, none of %hese studies attempted to examine these
groups in relationship to each other. Furthermore, in
several instances conflicting results were obtained for
two or more studies,.

The population consisted of selected parents, pupils,
teachers, and admlnistrators affiliated with the Mt.
Pleasant Public Schools.

Attitudes of teacher acceptance were determined by

the Student Teacher Evaluation Questionnaire which was

administered to all study participants. The instrument
was specifically designed for use in this study.
The four hypotheses were statistically treated using

the Chi Square Test for "K" independent samples.

Findings of the Study

Ty v awe

The profile analysis of response for parents;‘pupils,
teachers, and administrators revealed relatively positive
attitudes of student teacher acceptance among all groups.
Areas of low positive response concerned the student

teacher's subject competence, his ability to cope with
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discipline problems, and over-all quality of instruc-
tion.

The analysis of the hypotheses revealed the
following findings:

The flve school affiliated groups did not differ
significantly in their attitudes of student teacher
acceptance. However, pupils and cooperating teachers ex-
pressed the most positilive attitudes. Administrators and
non-cooperating teachers were moderately positive in
their attitudes, and parents were least positive.

The six pupil groups did not differ significantly
in their attitudes of student teacher acceptance.
Seventh, eighth, ninth and tenth grade pupils were most
accepting, whereas eleventh and twelfth grade pupils were
moderately accepting.

There were slight differences in the acceptance
attitudes of cooperating and non-cooperating teachers.
Cooperating teachers tended to be more accepting. How-
éver, these differences were not statistically significant.

The four parent groups organized according to vary-
ing educational backgrounds did not differ significantly

in their student teacher acceptance attitudes.
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CHAPTER I

INTRODUCTION

Discussions with members of the administrative
services staff of the School of Education, Michigan State
University, members of the doctoral committee, and with
the Dean and Assoclate Dean of the School of Education
at Central Michigan Unilversity led to the development of
the ldea that a study of the Central Michigan University
Secondary Directed Student Teachlng Program as practiced
in the Mt. Pleasant School District would provide infor-
mation that would be of benefit to Central Michigan Uni-
versity and the Mt. Pleasant Public Schools. The reactions
of various school affiliated groups to the student teach-
ing program in the Mt. Pleasant School District should be

studied in more detail.

Need for the Study

For many years Central Michigan University has been
sending secondary student teachers to public schools for
laboratory training. The Mt. Pleasant Public Schools
were the first off-campus public schools contracted by

Central Milchigan Unlversity for this purpose.



In 1891 a number of public-spirited citizens of
Mt. Pleasant, Michigan, formed an assoclation for build-
ing a normal school. The school was established and
managed by that group until 1895, when it was offered
to, and accepted by, the State of Michigan.

Total enrollment for the first year of State
Central was eighty-four. By 1901 enrollment had grown
to 540. The 1968 enrollment figure totaled 11,500 stu-
dents.

The act by which the Michigan legislature made
Central Normal a state institution declares that its pur-
pose shall be, "For preparation and training of persons
for teaching in the rural district schools and the pri-
mary departments of the graded schools of the State."l

The Seventh Annual Catalogue of 1901-1902 of Central
Normal stated:

its aim is to furnish better teachers for

the schools in which the masses are educated.

Its influence reaches to the home of the farmer

and the mechanic. The best teachers should be

employed in the elementary schools, not only be-

cause so many children never get beyond them, but
because all future work in school must rest on the
foundation laid in the elementary grades.

At this time the school year was divided into three

terms of twelve weeks each. The fall term started on

lseventh Annual Catalogue of 1901-1902 at Central
Normal.,

2Ibid., p. 4.



September 30; the winter term on January 6; and the
spring term on April 7.

Tultion was free to all students preparing to
teach in the rural schools of the state. All other
students paid a tuiltion of $3 per term.

In 1901 the State Legislature appropriated
$50,000 for a student teacher training school building.
Central Normal at that time had buillding and equipment
valued at $150,000. Present valuation of buildings and
equipment is $57,627,401.

Central Normal's eighth annual catalog of 1902-1503
‘states:

. . . by an admirable arrangement made between

the City of Mt. Pleasant and the State Board of

Education, from thirty to forty children from the

city are regularly assigned to each grade of the

training school.3
The college and the Mt. Pleasant school system have had
a long and excellent relationship.

In the early days of Central Michigan Normal School
very few degrees were granted. The majority of Central's
graduates were given Life Certificates after completing
a two-year curriculum. Most of these graduates taught
in elementary schools.

As late as 1923 all student teaching was done in

the college training school which consisted of a K-6,

3Eighth Annual Catalogue of 1902-1903 at Central
Normal. -

—



7-9 organization. Mr. Park G. Lantz was serving as
superintendent of the training school in 1923. He felt
that as the number of degree teachers lncreased, the need
for more student teacher facilitlies on the secondary level
became more evident. The local public high school seemed
the most logical place to implement a student teacher
program. Mr. Lantz proposed such a program to Dr. E. C.
Warriner, President of Central Normal. Dr. Warriner
attended a special meeting of the Mt. Pleasant Board of
Education on October 20, 1924, The Board minutes read

as follows:

The lack of sufficient tralining facilities for
Normal School students was presented by President
E. C. Warriner and Superintendent P. G. Lantz.
Motion by Hannah S. Vowles, seconded by E. O.
Harris that the Board of Education of the City
schools signify a willingness to cooperate with
the authoritiles of the Normal School in furnishing
additional training facilities for students for
the 1925-1926 school year 4

The Mt. Pleasant Board minutes of May 19, 1925,
state that:

An agreement entered into between the School
District of Mt. Pleasant, Party of the first part,
and the Central Michigan State Normal School, Party
of the second part, for the use of certain rooms in
the schools of said city for the training of
teachers:

It is hereby agreed:

1. That eight critic teachers, or their equi-
valent, shall be placed in Fancher School and
Central School Buildings as soon as vacancies
occur,

th. Pleasant Public School Board Minutes, School

Year 1924-1925,



6.

That critics with not less than four years

of training shall be employed for these
positions, and that the party of the first
part shall pay $1,000 of their yearly salary,
and the party of the second part shall pay
the remainders through the Board of Education.

That the city superintendent, representing

the party of the first part, and the Trailning

School Superintendent, representing the party

of the second part, shall cooperate in employ-
ing the critic teachers.

The party of the first part will supply build-
ings, equipment, and supplies.

That all critic teachers will be under the
supervision of clty superintendent Just as

the regular teachers and will be responsible
to him for all phases of their work having to
do with the instruction of the puplils. They
wlll attend all teachers' meetlngs called by
the city superintendent. The critic teachers,
working in the city schools, will be responsi-
ble to the superintendent of the Training
School only from the standpoint of the training
of student teachers.

That the same course of study and textbooks
will be used in the rooms where critic teachers
are placed as in all the city schools.

Motion by Hannah S. Vowles, seconded by W. D. Hood
that the following agreement with the State Board
of Education be unanimously adopted. It was
adopted May 19, 1925.5

Park G. Lantz, now retired, stated to the writer

in a letter dated August 4, 1962,

in my opinion that it was the financial

part of the agreement which really sold itself

to the Board. I also feel that the college was
getting more than 1ts money's worth.

He further writes:

We contracted to use only critics who had a
master's degree and several years of successful
experience. This would seem a good guarantee for

>Ibid., p. 203.



both parties. It would tend to compensate for

any loss of instruction due to the use of student

teachers. This was rather a high standard for

high schools at that time.6

By May 1928, Central's need for more critic teachers
on the secondary level was evident. The Mt. Pleasant
School District and Central State employed seven addi-
tional critics for the secondary program. Of these,
four were to serve the Mt. Pleasant school system for
many years; namely, E. J. Grambau, G. D. Muyskens, L. E.
Orcutt, and Ethel B. LaMore. Salaries for these critics
ranged from $2,300 to $2,600 of which the Mt. Pleasant
School District paid $1,000.

The number of secondary critics was increased to
fourteen by July 11, 1949. The effect of these fourteen
critics upon the secondary program has been very posi-
tiye. Each has served as department head in his major
area of training.

It was agreed from the onset of the program, ". . .
that the loyalty of these critics was to be to the public
schools; college interests were to be secondary."7

In June 1959, the secondary directed teaching pro-
gram was altered to include a program of directed obser-
vation, affiliation, and directed teaching. This change

resulted in the addition of thirty-one cooperating teachers

to the program. Chapter III presents a description of the

6Letter of Mr. Park G. Lantz, dated August 4, 1962,

"1pid., p. 2.



program now in effect at Central Michigan University and
as practiced in the Mt. Pleasant school system.

The success of secondary directed teacher program
involves the combined efforts and support of adminis-
trators, teachers, students, and parents alike. It is
felt that an examination of the reactions of these groups
to the student teacher will be of value in determining
ways in which that effort and support may be further

strengthened.

The Problem

Statement of the Problem

The purpose of the study 1s to investigate the extent
to which public school student teachers are accepted by
administrators, teachers, parents, and pupils of the school

system.

Scope of the Problem

The study foqqses upon the perceptions and attitudes
of parents, pupils, teachers, and administrators affiliated
with the Mt. Pleasant public schools.

The study is specifically concerned with the follow-
ing tasks:

1. An analysis of parent, pupil, teacher, and

administrator evaluations pertaining to various

aspects of student teacher performance.



2. A comparison of the degree to which puplls,
parents, teachers, and administrators express
positlive attitudes toward student teachers.

3. A comparison of the degree to which pupills
at varlous grade levels express positive
attitudes toward student teachers.

b, A comparison of the degree to which cooperating
and non-cooperating teachers express positive
attitudes toward student teachers.

5. A compariscon of the degree to which parents
with different educatlonal background express

positive attitudes toward student teachers.

Limitations of the Study

The limitations of the study fall into three cate-

gories. The first concerns the choice of population.

The cross-section of parents, pupils, teachers, and

administrators represented in the study are taken from one

school district. This does 1limit the extent of generali-

zation from the findings. However, it also enables an

in-depth analysis of response.

A second limitation is cited in reference to

methodology. The study utilizes the questionnaire

fechnique. This technique 1s subject to the usual

research criticisms.

A third limitation concerns the choice of accep-

tance factors included in the questionnaire. Although



the instrument used in the study does discrimlnate among
various attitudes toward teacher acceptance, the inclu-
sion of other acceptance factors and/or measurement

devices may lead to different conclusions.

Deflnition of Terms

Student Teacher Acceptance

Refers to an appraisal of the following qualities
as they relate to the student teacher situation: (1)
student teacher's subject matter proficiency, (2) stu-
dent teacher's effect on pupils, (3) student teacher's
provision of individual attention, (4) quality of in-
struction provided by student teacher, (5) student
teacher's performance in coping with pupll discilpline
problems, (6) quality of cooperating teacher's instruc-
tion when student teacher is assiénéd to'the classroom,
(7) effect of observers upon the classroom process, (8)
effect of directed teaching program upon total educational
program of the school system, and (9) overall quality of
directed teaching program.

Degree of Student Teacher
Acceptance

For the purpose of this study degree of student
teacher acceptance is defined as the total combined

ratings on the Student Teacher Evaluation Questionnaire

for each respondent.
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Student Teacher Function

Refers to objectives, processes, and behaviors
directly related to the directed student teacher program
as defined in Chapter III.

Professional Laboratory
Experience

Refers to all those organized and directed con-
tacts with children, youth, and adults which make a
direct contributilion to an understanding of individuals

and their guidance 1n the teaching learning process.

Directed Teaching

Is defined as the period of guided instruction by
a supervising teacher when the student teacher assumes
responsibility for the work with a given group of learners

for a given length of time.

Student Teacher

Refers to the indilvidual teacher candidate; a
trainee who actively participates in a process of student

teaching.

College Laboratory School

Refers to a school which is administered and/or
staffed by the college or university, over which the

college or university maintains legal control.
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Off-Campus Center

Refers to a school system which has Joined with
Central Michigan University by contractual agreement to

have student teachers in i1ts schools.

Cooperatling Schools

Refeérs to the individual schools within the

respective systems which make up the Off-Campus Center.

Non-Cooperating Teachers

Refers to teachers on the regular staff who are not

assigned to work with student teachers.

Cooperating Teachers

Refers to a regular teacher on the staff of the
public school system in whose class or classes the stu-

dent teacher is assigned to work.

College Coordinator

Refers to that person appointed by the university
to direct the activities of the directed teaching program

in the Off-Campus Center.

Affiliation

Refers to the period of guided or supervised study
when the student assumes responsibility for the work with
a given group of learners for a given length of time.

(Same as directed teaching except for the time assigned.)
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Directed teaching i1s usually for an elght-week period all
day. Affiliation 1s usually for one or two hours a day

for all or part of a semester.

Affillate

A student who engages in the afflliation program.

Observation

A program whereby students who are planning to
teach will visit classes to observe with clear purposes
in mind. These students usually jot down specific things

to look for, and also record observations made.

Observer

One who participates in the observation program.

Administrators

Refers to those persons in the school system who
spend their entire time in the administration and super-
vision of the school. These persons are generally superin-
tendents, assistant superintendents, principals, and

assistant principals.

Hypotheses to be Tested

Hypothesis I

There is no significant difference 1in degree of
student teacher acceptance among parents, pupils, teachers
and administrators affiliated with the Mt. Pleasant

Public Schools.

A
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Hypothesls II1

There is no significant difference 1n degree of
student teacher acceptance among six pupil groups

organized according to grade level.

Hypothesls 111

There 1s no significant difference 1in degree of
student teacher acceptance among cooperating and non-

cooperating teachers in the Mt. Pleasant Publlic Schools,

Hypotheslis IV

There 1s no signiflcant difference in degree of
student teacher acceptance among four parent groups

organized according to educational background.

Organization of the Study

The thesis is presented in six chapters:

‘Chapter I: Examines the nature of directed student
teaching, the need for the study, the scope of the study,
its limitations, and a definition of terms used in the

secondary directed teaching program.

Chapter II1: Presents a review of the pertinent
literature.

Chapter III: Presents a functional description

of the Central Michigan University secondary directed
student teachlng program.

Chapter IV: Detalls the methodology used to develop

the four questionnaires and explains procedures.
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Chapter V: Interprets the data obtained from

cooperating teachers, non-cooperating teachers, adminis-
trators, pupils, and parents.

Chapter VI: Summarizes the study and makes recom-

mendations and suggestions for future research.



CHAPTER II

A REVIEW OF THE PERTINENT LITERATURE

Colleges and universities now engaged in a program
of teacher tralning have re¢§gnized from the beginning a
need for laboratory experience for prospective teachers.
Most colleges and universities started with a laboratory
or campus school to provide this experlence, but because
of increased numbers of student teachers and a need for
a broader experience, many teacher training institutions
in the early 1920's began to contract with the public
school systems for off-campus facllities for this experi-

8

ence.

Laboratory experiences provide a resource for stu-
dents and teachers which gives meaning to ideas and
helps the learner to see more clearly the implementation
of those ideas.

There 1s a need for the student teacher to be ex-

posed to a laboratory experience that involves children

8Association for Student Teaching, Off-Campus
Student Teaching, Thirtieth Yearbook (Lock Haven, Pa.:
The Association, 1951), p. 10.

15
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of varied intellectual abilities, home background, and
soclo-economic levels. The experience should provide
direct contact with the range of activities of today's
teacher. The student teacher working closely With
puplls in the classroom is not enough. Much of a teach-
er's work involved the activitles of the school as a
whole. The student teaching assignment takes on more
meaning when the college student shares in assisting in
activities such as assembly programs, school paper and
student council.

Schorling indicates that:

. + . the concept of student teaching is too
limited. We need to think of it as living with
puplls in a great variety of situations in which
emphasis is on the effort to get a desirable
inter-play between individuals and environment

that contrilbutes to normal growth. Student teach-
ing should be broadened to lnclude experience with
tasks that carry the teacher beyond the classroom.9

The editing subcommittee of "Who's in Charge Here?"
stated:

Elementary and secondary schools have responsi-
bllities in teacher education since they provide
the essentlal resources for student teaching:
puplils, supervising teachers, physical facilities,
and an ongoing education program. Schools and
colleges have responsibility for joint planning
of student teaching, and they benefit mutually
from it. The inter-play of collaboration in

. student teaching prompts examination of present
practice and stimulates experimentation in teach-
ing. It also provides opportunities to test
relationships between theory and practice, to

9Raliegh Schorling, Student Teaching (New York:
McGraw-H111l Book Company, 1949), p. 10.
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reduce the lag between discoveries in research

and applications 1ln practice, to learn from re-

sults of actual teaching-learning situations,

and to contribute to assurances that new teachers

will be well prepared.lO

After 1928 many teacher training institutions
used college campus secondary schools as well as public
schools for student teachers.ll Recently, the responsi-
bllity has shifted to public schools.

Foster'® states that in 1933, the number of campus
schools was expanding, while at the same time off-campus
contracts were increasing. Brink further substantiates
this trend by saying: ". . . even though most colleges
and universities had campus schools by 1948, they also
had working arrangements with nearby public schools."13

Public school systems in the United States have in

recent years been demanding that beginning teachers be

lO"Who's in Charge Here?" a discussion paper,
Natlional Commission on Teacher Education and Professional
Standards, Washington, D. C.

llE. L. Welborn, "Cooperation with Local Schools
in Student Teachilng," Educational Administration and
Supervision, VI (November, 1920), UO5-L470.

12Frank K. Foster, "The Training School in the
Education of Teachers," Teacher Education Curricula,
National Survey of Education of Teachers, Bulletin No.
lo (1933): pp' 367—“01.

13William G. Brink, "The Administration of Student
Teaching 1n Unlversities Which Use the Public Schools,"
Educational Administration and Supervision, XLIV
(October, 1958), 394-007.
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better quallified to teach. Hence, the public schools
have been agreeable to enter into contract wlith teacher
tralning institutions to help qualify beginning teachers
by placing them 1n the typical setting.

Many educators belleve that the public school
has lncreased its function as a laboratory to the point
where it is of least equal or of greater importance than
the campus laboratory school in the education of teachérs
for our schools.lu

Several studiles indicate acceptance of the off-
campus student teachling program by parents and pupils,

Sharpe15

in a study of 500 students who had student
teachers from Indlana State University, indicated that
the "puplls in the off-campus schools vote student teach-
ers some place between 'outstanding' and 'satisfactory!'"
on all competencles except the one which relates to the
help given pupils with theilr personal problems. In
general, pupils believed that student teachers were well
prepared to teach their subjects; that they taught
democratically; that they made pupills think for them-

selves, and that they provided considerable individual

lL‘Ester J. Swenson and Robert C. Hammock, "Off-

Campus Laboratory Experiences, Thelr Growth, Importance
and Present Role in Teacher Education," O0ff-Campus
Student Teaching, Thirtieth Yearbook (Lock Hauer, Pa.:
The Assoclation for Student Teaching, 1951), p. 21.

15Donald M. Sharpe, "The Pupils Look at the Pro-
gram," Off-Campus Student Teaching, Thirtieth Yearbook
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help. At the same time, puplls felt that student teach-
ers needed ilmprovement in theilr ability to help with
personal problems; in thelr ability to keep the class
in order; in thelr ability to keep pupils busy and
interested, and in their ability to communicate effect-
ively. The study indicated that pupils do not appear
to be highly critical of student-teacher competencies.

Reactions favoring student teachers were in six
categories: (1) satisfaction with program but no reason
for favorable attitude, (2) approval of the program be-
cause student teachers presented new ldeas, new approaches,
and a new experience, (3) welcome to an opportunity to
help future teachers, (4) enjoyment of student teachers
because they were young and more nearly their own age,
(5) provision for more individual help and a feeling
that student teachers understood them better, and (6)
approval of a tendency to make class less formal and
more interesting.l6

Unfavorable reactions to student teachers were in
four categories:~ (1) student teachers were inferior to
regular teachers and pupils' learning was impaired, (2)
they do not make class'infereéting, (3) the class disci-

pline deterilorated, and (4) pupils found it difficult

to adjust to more than one teacher.17
(Lock Hauer, Pa.: The Association for Student Teaching,
1951), pp. 104-120

16

Tbid., p. 106. T1p14., p. 107.
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Shar'pe's18 interviews with supervising teachers

revealed that with few exceptions they felt .that pupils

liked to have student teachers 1ln the classrooms,

The North Central Assoclation Subcommittee on

Student Teachling in its report on current practices 1n

student teaching in 1000 school systems in the North

Central Association area stated:

On the whole, the general feeling or atti-
tude of the faculty toward the supervision of
student teaching was favorable. More than 80
percent of the respondents said their staff mem-
bers conslidered 1t a professional responsibility
and welcomed the opportunity to share in the
preparation of a new generation of teachers.

About 20 percent more said their staff members

for the most part considered supervision of
student teachers to be an additional load--burden-
some but necessary. A very few admitted that some
of thelr staff members preferred not to have such
a responsibility and served only because theilr
principal insisted. It should be kept in mind
that these findings came only from those direct-
ing student teachers. It could be assumed, per-
haps, that thils sample of the profession repre-
sents the more competent and professionally minded
and 1f all teachers had been included in the study,
the percent eagerly assuming responsibility for
the training of theilr successors might be much
smaller,

Sharpe states 1In his summary and conclusions:

Almost any point could be 'proved' by the
'right' selection of pupill responses. However,
the following conclusions represent insofar ‘as
possible thée opinions of most pupils who have
had student teachers:

181p34., p. 118.

19Student Teaching Programs in Certain Schocl

Systems of the North Central Association Area, edited

by Byron L. Westfall. A study conducted and reported
by the Sub-Committee on Student Teaching.
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1. Puplls enjoy having student teachers in their
classes. They do not want them in every class
nor do they want them throughout the whole year.
Probably the most important reason for liking
student teachers 1s the fact that having them
constitutes a novel, and therefore an interest-
ing experience., Other reasons include the
recognition that two teachers are able to pro-
vide more help than one teacher alone, and the
recognition that the program provides valuable
experience to future teachers.

2. Puplls feel that thelr learning does not suffer
when student teachers are assigned to a class.
Most of them feel that the total learning situ-
ation 1s improved. The fact that they feel as
they do 1s a high compliment to the cooperating
teacher, who plays the crucial role,

3. Puplls recognize that matters of group control
and discilpline present more difficult problems
to the student teacher than to the regular
teacher. However, they do not feel that they
have suffered because of the student teacher's
inexperience.

4, Puplls seem to share the opinion of those persons
who have instituted off-campus student teaching
programs that such a coogerative arrangement
is a desirable practice.<0

Coleman21 reports on the reaction of parents to
the Michigan Stété University student teaching program in
Marshall, Michigan. The report is based upon personal
" observations and discusslions with parents in the community.
Findings of the study indicate that: (1) local citizens
are happy to have student teachers in the community, (2)
teachers are 1in accord with the student teaching program

and devoted to these future teachers, (3) puplls received

2OSharpe, "The Puplls Look at the Program," op. cit.,
pp. 119-120.

21Mary S. Coleman, "The Community Looks at the
Program," Off-Campus Student Teaching, Thirtieth Yearbook
of the Association for Student Teaching (Ann Arbor, Mich.:
Edwards Brothers, Inc, 1951), pp. 89-94,
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more individual attention, (4) student teachers brought
new ldeas into the classroom, (5) student teachers
helped with many of the non-teaching tasks connected
with the daily routine of classroom management, (6)
having student teachers allowed for greater partici-
pation in extra-curricular activities, and (7) the
citizens of Marshall endorsed the student teaching pro-
gram and felt the program was good for school and
community.

Alterman,22 in describing a new program of teacher
education at Central Michigan University, indicated that
the major contributions of college students were: (1)
that the regular teachers were aware that a good example
must be set, (2) that some help was given the regular
teachers in routine tasks and (3) that college students
brought new ideas and energy into the schools,

It was further stated that:

Teacher Educatlon Project schools reported that

students (interns) were considered a part of the

faculty and that students (interns) adapted as
such. Schools from the regular directed teaching
program did not make an assoclation more strongly
than that college students 'fitted in with the
faculty.'23 '

Alterman also reports that the administration and

cooperating teachers were asked what effect the Teacher

22Ronald A. Alterman, A New Approach to Teacher
Education, Central Michigan University Story (Mt.
Pleasant, Mich.: Central Michigan University Press,
1966), pp. 89-90.

231pid., p. 90.
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Education Project had upon the admlnistration, teachers

and students in the school system. Responses were placed

in the following categoriles:

Il

II.

III.

IV.

The program was recelved favorably by adminis-
tration, teachers and students.

Students accepted interns (student teachers).
Many respondents emphasized how well the in-
terns were accepted as teachers and not just
as "student teachers."

Programs resulted in improvement in the school
system. Many improvements were mnentioned, in-
cluding the increased professional viewpoint
of staff as well as actually relieving teachers
of routine tasks so that more time could be
spent on professional matters.

Schools themselves realized that they have a
responsibility for preparing teachers. Many
school systems found that working with pro-
spective teachers could be an asset rather
than a liability.

Programvhad ho effect on administration,
teachers or students. Only two participants

reported that there were no noticeable effects.

Summary

The foregoing review of literature reveals several

studies concerning the apprailsal of student teachers by
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various school related groups. Perhaps the most signifi-
cant finding 1s that parents, pupills, ﬁéaéhers, and
administrators allke tend to express positive attitudes
with reference to student teachers. However, exceptilons
to this trend do appear in isolated instances. Some
pupils, for example, indicate that learning 1s impaired
in directed teacher programs, that discipline is poor,
and that it 1is difficult for pupils to adjust to such
circumstances.

The studies cited in this chapter suggest a high
degree of student teacher acceptance by parents, pupils,
teachers, and administrators. However, these studies
do not examine the groups in relation to each other on
the basis of those factors which influence attitudes of

acceptance or rejection.



CHAPTER III

A FUNCTIONAL DESCRIPTION OF THE CENTRAL MICHIGAN
UNIVERSITY SECONDARY DIRECTED STUDENT

TEACHING PROGRAM

The secondary directed student teaching program
is composed of three parts: directed observation,
affiliation, and directed teaching. A description of
directed observation taken from a Teacher Education Hand-
book for Mt. Pleasant Secondary Schools and Central
Michigan University,zLl 1966, is as follows:2?

Education 336 - Directed Observation

I. Objectives
A. Develop readiness for student teaching.

1. Arouse and strengthen posiltive attitudes
toward teaching.

2. Develop an overall understanding of a teach-
er's activities and responsibilities.

3. Develop the individual to the point where
he 1s a good beglinning student teacher and
where he can obtain the maximum benefit from
his student teaching experience.

B. Develop skills for studying youth.

1. Ability to understand pupils as individuals--
how to discover needs, interests, attitudes,
customs, values, rates of growth, differences,
typical traits and handicaps.

2“Teacher Educatlon Handbook for Mt., Pleasant Second-
ary Schools and Central Michigan University (Mt. Pleasant,
Mich.: Central Michigan University, 1966). The writer
served on the committee that prepared this handbook.

25Reprinted by permlssion of the Mt. Pleasant
Public Schools.
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2. Abllity to understand pupils as groups--
group dynamics, soclal structures, controls,
discipline, leadershlp, fellowship, friend-
ship roles, customs and values.,

Develop skills for studying and evaluating

teaching-learning situations.

1. Abllity to ldentify and evaluate different

methods and techniques of teachling with

respect to objectives, planning assignments,
grouping, evaluation, materials, and resources,
individual differences, motivation.

2. Abllity to recognize the importance of such
physical surroundings as types of buildings,
furniture, grounds, equipment, temperature,

" light, molsture, seatling, ventilation, utili-
zation of space and equipment.

Develop skill in evaluating such routine tasks

as the following:

1. Absences, tardiness, reporting and recording
marks, health and safety factors, distributing
and collecting materials, announcements, use
of library, bulletin boards. = ‘

2. Study halls, homework, extra duties, after-
school functions, field trips.

Develop skill for evaluating one's filtness for

entering the teaching profession.

1. Do I have the necessary abilities and interests

~ for teaching? :

2. What grade level or subjects should I teach?

3., Observatlion and particlpation experiences
should be of such a nature that they contri-
bute to the guidance of prospective teachers.

Develop skill for evaluating personal and pro-

fessional characteristics of teachers.

1. Appearance, voice, friendliness, thoughtfulness,
falrness, sense of humor, willingness to be
helpful, professional attltude.

Principles of Observation

A.

Observations should be carefully directed, well
organized, and followed up with discussions and
reports. Observers must have definite purposes,
must understand how to select and organize obser-
vations that are related to these purposes, and
must understand their responsibilities.

Some observations should be general and overall,
and some should be speciflic and concentrated--
some should be longiltudinal and some should be
latitudinal. The principle of continuity sug-
gests the desirability of observing for some
time in the same classroom. Frequently, more

is galned from observation for several days i1n
the same siltuation than observing for the same
amount of time in a number of siltuations.
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C. In preparation for student teaching, the directed
observation should be correlated with the studies
of principles of teaching and with a study of
adolescents.*

D. The quality, depth, and range of the observations
should receive more emphasis than the number of
observations. Flexibility should be provided.*

E. Dilscussions and reports followlng observations
should be treated on an ethlical and courteous
basis at all time.¥

F. Observatlons should be carried out under condil-
tions which are professional, courteous, and
comfortable for all concerned. The total in-
structlonal functlons and responsibilitiles of
supervising teachers must be considered at all
times.¥

G. Arrangements for scheduling and supervising
observations must be made in accordance with
policies that will avoid lnconvenience to, or
imposition upon, coordinating teachers or the
schools.¥

H. Normal classroom situations are expected for
observations. The teachers need not make any
speclal preparation.

General Description of the Observation Program

A. Emphasis will be placed upon quality, depth, and
range of observatlions rather than just quantity.

B. Directed Observation classes will meet on campus
once each week, on Tuesday or Thursday, as indi-
cated by the instructor. Students should keep
both scheduled meeting times open for activities
related to the course.

C. Each student will complete 24 observations. These
observations will be distributed over the four '
followling areas:

1., Growth and development

2. Secondary program (general school overview)
3. MajJor fileld of I1nterest

4, Minor fields of interest

D. For students doling affiliation, a maximum of one
observation may be used from the affiliation -
assignment. ' ‘ -

E. Observations will be made in the Mt. Pleasant
Junior and Senior High Schools and in the Uni-
versity Laboratory School, unless the instructor
of the Directed Observation course .specifies
otherwilse.,

¥Mainly for college instructor's information.
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Scheduling of Observatilons

A.

It will be the responslbllity of the student to

make the selection of observations he will make

in accordance with lnstructilions provided in the

Directed Observatlon course meetings.

Students must not be admitted to classes as

observers wilthout the proper admission ticket

and observation permits,

Observation tickets for class admisslon will be

placed on a board near the principal'’s office in

the Junlor and Senlor High Schools and in the

University Laboratory School. Before observing

a class, each student selects the appropriate

ticket from the board. The ticket must be turned

in to the teacher of the class which 1s observed.

1. Select a ticket from the board only a few
minutes 1n advance of the start of the class
to be observed.

2. Tickets are taken from the board only when
the printed side is exposed.

3. No student i1s permitted or authorized to
secure an observation ticket for any other
student observer,

4, Each ticket must be used on the day that it
is secured from the board. Observers are
requested not to accumulate tickets for
future use.

Not more than 5 observers can be allowed to observe

in a classroom at one time. Therefore, no more

than 5 tickets will be available for any course
for a gilven class perilod.

1. When a teacher has a full-time student teacher
and/or affiliates assigned, the number of ob-
servers could be adjusted so that there will
not be more than a total of 5 college students
during one class hour.

2. Thils adjustment might be made by turning
some of the tickets.

3. Special arrangements may be made in classes
with room for more college students.

When a classroom teacher finds it necessary to

close a class to observers for a day, the admission

tickets for that class for that day will be turned
to face the board.

1. Such closing may be under the followlng cir-
cumstances:

a. When the regular teacher 1s away.

b. When a full-period test is given.

c. When student teachers or affiliates are
teaching.*

¥*While it 1s not generally desirable for observers
to see student teachers teachling too many times, it 1s
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d. When there 1ls some particular reason,
not included in the first three points,
if the regular teacher has recelved the
approval of the principal.

2. Each day, before leaving, the office clerk
should turn all tlckets face out. If any
class 1s to be closed the next day, the
teacher must turn the tickets before class-
time.

F. For 1nstructions of scheduling observations in
the University Laboratory School, see the
appropriate informatlon sheet which has been
given you.

V. Observer Responsibillties

A. Each observer 1s in a sense a guest of the school;
it is hoped that there will be no instance of con-
duct by an observer which fails to reflect maturity,
courtesy, and sound Judgment.

B. It 1s necessary that observers be prompt and re-
port to the classroom prior to the start of the
class meeting. The observer should remain with
the class until the:end of the period unless
arrangements have been made with the teacher to
leave early.

C. Observers will refrain from gum chewing, sleeping,
reading magazines and newspapers, writing letters
and any distracting or unprofessional behavior
while observing in a classroom. Not only will
such behavior be reported to the observation in-
structor, but the cooperating teacher shall have
the right to dismiss the observer from the class-
room.

D. Observers should be dressed in a manner approprilate
for adults in public school situations.

E. An "Observation Permit" card will be furnished by
the Directed Observation instructor for each ob-
servatlion. Fill in the card completely and hand
it to the teacher of the class to be observed.
These cards will be returned by each school to
the University where they will be filed by the
instructor of the Directed Teaching Observation
section in which you are registered.

hoped that the cooperating teachers willl at times use
their own judgment as to when a student teacher might be
observed. The supervisor, the student teacher, and the
observer should approve the situation when a student
teacher 1is to be observed. Perhaps one or two obser-
vations of the student teacher's teaching would be de-
sirable.
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1. Cards are to be 1lnitlaled by the classroom
teacher and returned to the office dailly.

2. Unbecomling conduct should be reported in a
separate envelope whilch will be routed
directly (campus mail) to the observation
instructor the same day.

F. Obseérvers are asked to remember that the principal
obligation of each classroom teacher is to his
class. Unless 1t 1s specifically authorized by
the teacher, don't move around the classroom nor
attempt to glve asslstance to students or to the
teacher. '

G. Each observer 1s expected to prepare observation
notes and reports in accordance wilth instructions
provided by the instructor of the Directed Obser-
vation class.

Duplicated materiald distributed for use in the

Directed Observation program will include:

A. Floor plans of the Junior and Senlor High Schools.

B. Class schedules of the Junior and Senior High
Schools.

C. Instructions for scheduling observations 1in the
University Laboratory School.

D. Observation permit cards.

Education 338 - Educational Affiliation

I.

II.

General Principles

A. The affillation program is designed to augment
student teaching experience and, whenever possible,
to increase opportunities for participation in
professional activities,

B. .If elected, affiliation assignments for each stu-
dent is determined on an individual basis, in
relation to the student's capacities, interests,
and needs as a prospectilive teacher.

C. The afflliation program is conducted in keeping
with the principles that flexibility in the
program is desirable and that experimentation
should be encouraged.

Types of Asslgnments

A. On-Campus: A number of the Departments of Central
Michigan Universilty accept selected majors for
affiliation assignments on the University campus.
The professional experilence offered in the various
departmental affilliation programs are oriented
to the capacitles and interests of afflliates
chosen for such assignments. Representative
activitlies include assisting in University class-
rooms and campus laboratories, preparing instruc-
tional materials, planning and presenting demon-
strations, and lnstructing individual students
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and groups of students 1n various departmental

courses.

Students who are interested 1in a departmental

affiliation assignment on the campus are ad-

vised to check with the Head of the Department
in which the student 1s completing his major

for informatilon concerning affiliation projects

in that department. Application for such

assignments must be made to the School of Edu-
catlon, in accordance with policies presented
later in this section. -

In Secondary Schools: All students who elect

affiliation in the secondary level will be

assigned to projects in the junior and senior
high schools. In general, two types of assign-
ments in the secondary schools are made:

1. Afflliates may do supervised student teach-
ing in regularly scheduled courses in the
secondary schools. Such assignments will
be given to all students who wilsh to supple-
ment the classroom and course work experience
which directed teaching provides.

2. On a selective basis, affiliates may be
assigned to function under supervision in
poslitions appropriate to their interests and
capacities, such as:

a. Assistant in one or more athletic
activities, including football, basket-
ball, baseball, track or field, golf,
and tennis.

. Assistant in intramural program.

Assistant school librarian.

Laboratory assistant in science courses.

Assistant in the adult education program.

Aide in the school testing program.

RO LOUT

such as orilentation programs, assistance

to students in selecting courses, vocational

guildance projects.

h., 'Assistant 1n audio-visual program.

1. Assistant in athletic program in later
elementary grades.,

J. Assistant in driver educatlon program
(for affiliates who are qualified).

k

1

. Assistant to the school attendance counselor.

Alde to faculty sponsor or director in
extra~curricular activities as dramatics.

m. Assistant in administratlive and research
projects.

n. Assistant in directing and supgervising
programs of noon-hour activities.

o. Others.

Participant in general guidance activities,
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C. Others: The affillation assignment may be com-
pleted through participation 1n other approved
programs, such as in counseling and instructional
activities 1n summer camps and 1n community
recreation programs. All arrangements for re-
ceiving credit in Education 338 in such selected
assignments are subjJect to approval by the
Assoclate Dean, School of Education.

JITI. Policiles

A. General Policies:

1.

Each activity and assignment in the Affili-
atlon Program shall be selected for its worth
in contribution to the professional preparation
of the secondary school teacher.

The scope, schedule, and sequences of oppor-
tunitles offered each student enrolled in the
Affiliation Program shall be determined on the
basis of what experiences are most appropriate
to the needs and interests of that student.
Provisions of experiences in such instructional
activities as planning, demonstrating, prepar-
ing materials, conducting discussion sessions,

- directing student activities, and projects,

making critical analyses of student work,
evaluating, and in handling various responsi-
bilities associated with these activities
shall be the primary aim of the Affiliation
Program., Such activities as checking papers,
supervising use of equlpment and materials,
monitoring, and various routine duties that
may be l1lncluded in the affiliation program
assignments shall not constitute a principal
part of any student's work experience in the
program.,

Each department on campus has been encouraged
to organize and offer a program of affiliation
for majors who wish to complete the assignment
on campus. Each student who receives such an
assignment shall be regarded by the department
concenred as a student participant in the
learning and instructional activities of that
department. Precautilon shall be taken to
safeguard this status and to insure against
permitting any student to function in any
capacity or assignment in which the principal
result may be elther to explolt or capitalize
on his services or to fail to offer experilences
and opportunities which are professionally
rewarding.
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5. All responsibilities and privileges pertailn-
ing to student teachers in the secondary
schools shall apply as well to students who
are assigned 1in the affiliation program of
the secondary schools.

6. No affillate in the secondary schools may
recelve pay or compensation for services
resulting from his participation in the
Affiliation Program; any exceptions to this
must be approved by the School of Education
and the Superintendent of Schools.

7. At the end of the semester or whenever the
affiliation assignment has been completed,

a detailed evaluative report and a grade
shall be submitted by the affiliate's super-
visor. Such reports should be made on the
forms available to all supervisors in Rowe
106 and should be returned to Rowe 106 when
due. Supervising teachers are urged to make
reports to the superintendent, principal, or
coordinator on affillates at any other times
when deslring to call attention to the caliber
of the student's work.

B. Policies on Participation:

1. A minimum for the semester of 60 class hours
of supervised participation is required of
all affiliates.

2. Each affiliate who 1s assigned to public
school classes or activitles meeting five
days each week 1s expected to attend all
regularly scheduled meetings of that class
for twelve weeks from the start of campus
classes for the semester.

For the fall semester, 1961, the affiliation
period will be from September 5 through
December 8 (the equivalent periods in
succeeding years); for the spring semester,
1962, the affiliation period will be from
February 8 through May 11 (the equivalent
periods in succeeding years). Exceptions

to thls pollicy cannot be made without the
approval of the Superintendent of Schools.

3. All affillates on assignments not covered
by Item 2 above (principally, affiliates
assligned on campus) attend class meetings
for a minimum of 60 class hours in accord-
ance with a schedule prepared by the super-
visor at the start of the affiliation
assignment. A copy of thils schedule is to
be sent to the School of Education (for Uni-
versity campus affilliates) or to the Superin-
tendent of Schools (where assignments in the
public schools are involved).
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The work of each affiliate shall be ade-
quately supervised by a member of the
department for those afflliates who have
on-campus assignments, or by a coordlnator
for those affiliates who have assignments

in the secondary schools.

Each affiliate is expected to attend periodic
supervisory meetings or conferences as sche-

‘duled by his coordinating teacher.

Policles on Assignments:

l L]

Application for affiliation assignments

must be made no later than mid-term of the
semester preceding the semester of affili-
ation. The form needed in filing appli-
cation can be secured from Rowe 106 and
should be completed and returned to Rowe

106 no later than the deadline date announced
each semester 1in the campus newspaper.
Students are eligible to apply for an affili-
ation assignment (Education 338) any time
after admission to candidacy for the degree
and certificate. In general, however, stu-
dents wlll not be given assignments prior

to the semester in which they register in

the first semester block of the Secondary
Education Program (Education 335, 336, and
Psychology 312).

‘Each student will need to determine, in

relation to his own program which semester
appears to be best for the affiliation
assignment. In instances where such sche-
duling is possible, the student may secure
valuable professional experience in his
affiliation assignment by scheduling it for
the semester in which he has completed his
student teaching.

The School of Education, Central Michigan
University, 1s responsible for general super-
vision of students assigned to the affiliation
program of the secondary schools.

The Superintendent of Schools supervises

the asslgnment of affiliates who are to
participate in the affiliation program of
the secondary schools.

In some Instances, affiliates in the second-
ary schools may be assigned to a department
or area of the school program rather than to
a specific course, class or activity. In
all cases, however, one supervising teacher
ls to be designated as the coordinator of
the affiliate's work.
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Where circumstances warrant, an affiliate
may be assigned to more than one type of
activity, area of study or level of work

in the course of hils affiliation.

Any affiliate in the secondary school shall
be assigned to a position as assistant or
alde in an activity in the school concerned.
When student teaching is scheduled on an
elght-weeks basis, afflliation may be
scheduled in the other elght-weeks segment
of the semester if an appropriate asslgnment
1ls possible,

In exceptlonal circumstances, affiliation
may be scheduled concurrently with the
student teaching assignment. This does

not apply to student teachers assigned on
the eight-weeks basis.
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The work of each affiliate shall be ade-

qué¢ tely supervised by a member of the

dej artment for those affiliates who have
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for those affliliates who have assignments
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must be made no later than mid-term of the
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to the semester in which they register in

the first semester block of the Secondary
Education Program (Education 335, 336, and
Psy:chology 312). :

Each student will need to determine, in
relition to hils own program which semester
appzars to be best for the affiliation
assignment. In instances where such sche-
duling 1is possible, the student may secure
val :able prcfessional experience in his
afflliation assignment by scheduling it for
the semester in which he has completed his
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The School of Education, Central Michilgan

Uni rersity, 1s respcnsivle for general super-
vls .cn of students assigned to the affiliation
pro.ram cf the secondary schools.

The Superintendent of Schools supervises

the assignment of afflliates who are to

par :icipate in the affiliation program of
the secondary schools.

In ..ome 1nstances, affiliates in the second-
ary schools may be assligned to a department
or :rea of the school procgram rather than to
a syecific course, class or activity. In
all cases, however, one supervising teacher
1s to be designated as the coordinator of
the affiliate's work.
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Where circumstances warrant, an affiliate
may be assigned to more than one type of
activity, area of study or level of work

iIn the course of his gffiliation.

Any affliliate 1n the secondary school shall
be assigned to a posltion as assistant or
alde in an activity in the school concerned.
When student teaching is scheduled on an
elght-weeks basis, affiliation may be
scheduled in the other elght-weeks segment
of the semester if an appropriate assignment
is possible.

In exceptlonal circumstances, affiliation
may be scheduled concurrently with the
student teaching assignment. This does

not apply to student teachers assigned on
the elight-weeks basis.
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COMPARISON OF AFFILIATION PROGRAM AND

STUDENT TEACHING PROGRAM

Affiliation

Student Teachling

e,

Arf111ate regicsters in Bducation 338
for ¢ semester hours credit.

Assiyned to minimum of €0 hours of
participation during .emester.

Assigned to work on ong course or in one
activity in secondary school (or in a few
Instances at elementary level) or to

serve as assistant teacher 1In a university

class on campus, or to provide counseling
and instruction in camping prcgrams, etce.

Accigned usually to work with one class
or group only; attend all meetings
(usually one perlod a day, five days

u week or equlvalent for twelve weeks),

May be expected, as consldered appro-
priate in judgment of affiliate's
cooperating teacher, to observe in the
course of activity, to prepare variocus
instructional materials, plan teaching
activities, assist Individual students
or group, and assist in handling other
teachlng functions 1in the course or
activity to which affiliate 15 assigned.

Attends periodlic supervisory conferences
45 scheduled by the cooperating teacher
or the university departmental staflf
member who serves as affiliate's cooper-
ating teacher. In the secondary school,
sonme affiliates may also be asked by
their cooperating teachers to attend
regularly scheduled "critic meetings"
for Student Teachers,

Quality of partlcipation as an affiliate
is evaluated and graded by affiliate's
cooperating teacher and the results re-
ported on an "Affiliation Evaluation
Sheet" to be submitted at close of
afriliation assignment.

Affiliation assignment can be made any
time after student 1is admitted to candi-
dacy but not prilor to registration in
first semester block of Secondary Edu-
cation Program. Some students complete
affillatlion before student teaching;
other students complete their student
teaching prior to affiliation.

Q.

in Education
credlit or

Ctuident teacher registers
364 for 5 semester hours
Education 374 for 3.

Ascigned for full-time participation for
-veeks (lew exceptions within commuting
distance are asslgned 2 hours each day

1 semester,)

Accignment limited to secondary school
only (and to elementary level for some
flelds such as mucsic, art, specilal
education, physical education).

Asciined usually to work with several
clagses 1n various courses on a schedule
planned in consultation with cooperating
‘eacher at start of assignment.

May be expected to and required to plan,
prepare for, and handle various in-
structional duties of the classroom
teacher in the several courses included
in hls student teaching schedule, and to
participate in related professional
activities and school functions.

Receives evaluations and suggestions

from cooperating teacher as an integral
part of each day's directed teaching
esperience; ctwient teacher may also

be required to attend regularly scheduled
or periodic "eritic meetings" as speci-
fied by cooperating teacher.

Quality of participation as a student
teacher 1s evaluated and graded by the
cooperating teacher and the results
reported on the form, Report on Student
Teacher, to be submitted at close of
ctudent teachlng assignment.

Student teaching assignment can be made
only after admission to candidacy plus
completion of the three prerequisite
courses; Education 335, Education 336,
and Psychology 312.
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Ascipnment:

By:

APPLICATION Foi BEDUCATION 338--EDUCATIO!N AFFILIATION

Please discuss this application with your Professional Advisor before submitting
it to the Department of Psychology and Education Office.

llame 2. Age

Local Address 4, Telephone

Home Addreso

Have you been admitted tc candldacy for a degree & certificate

Overal. grade point average

Majeor fleld Hours completed to date
lMinur field Hourc completed to date
Minor fileld Hours completed to date

during which yeur und cemester do you wish to repister for Education 3387

Wnen did, or will, vou tuke BEducation 33%, 336 and Psychology 3122

When do you plan to take Hducation 364-Directed Teaching? (If you have completed
or are taxine Hducation 364, so state.)

3

Vhen do you expecct to pcradunte?

List coursecs completed in muJor fleld, Including those you uare now taking:

What kind of affiliatlon assignment would you like? Indicute whether your
preference is for an aocipnment on-campus or in a secondary school and, as
specifically as posclble, the nature of the assignment you would prefer.

To assist in determining the most worthwhile and appropriate assignment, pleace
indicate what factorc and conditions, such as your interests, your previouc experi-
ences, your professional needs you feel should be considered in planning your
affiliation assignment.
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AFFILIATION EVALUATION SHEET

Name of Affiliate Year Semester
Last First

Affiliation Assignment

Subject or Activity School

Semester Grade

Will you please evaluate the affllliate at
the end of the semester and return this
form to the Department of Pcychology and
Education?

Outstanding
Above Average
Below Average

Average

Unsatisfactory

Personal Characteristics

Appearance

Enthusilams
Self~confidence
Dependability
Cooperativeness

Adjusts emotionally
General scholarship
Profits from suggestions

O~ W e o+

I —

Professlonal Readiness

1. Speech and usage of English

2. Mastery of specific subject matter
3. Attitude tcward teaching

b, Originality and resourcefulness

5. Interest in school life

Professional Techniques

. Planning

. Presentation of materials

Control of situation

. Ability to organize instruction

. Understanding of individual students
. Adaptability

OV S o=

Student Growth
l. Relations with students
2. Student participation
3. Understanding of ma' erials taught

Other Characteristics (identify)

1,
2,
-3,

On the back of the sheet:
1. List a few of the major activities of the affiliate.
2. Summarize your impression of the affiliate's work, identifying any especially
strong or weak areas you have noted,

éignature

" Cooperating Teacher
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Education 364-Directed Teaching

I.

II.

General Principles

A.

B.

Directed Teachling shall be regarded as a very
important phase of the teacher preparation pro-
gram.,

All policies and procedures of the Directed
Teachlng Program shall be in keeping wilith the
objective of providing a strong program of
preparatlon for secondary school teachers.

All policies and procedures of the Directed
Teaching Program in the secondary schools shall
be consistent with the principle that the needs
and welfare of the students 1n these schools
must receive filrst consideration.

The Directed Teaching Program in the secondary .
schools shall be conducted 1n keeping with the
policies that flexibility in the program is
desirable and that experimentation should be
encouraged.

Assignment of Student Teachers

A.

B.

Student teachers shall be assigned to the regu-
larly scheduled courses in the secondary schools.
Policies and procedures on assignments.

1. The School of Education shall be responsible
for general supervislon of students assigned
to the Directed Teaching Program of the
secondary schools.

The Superintendent of Schools shall supervise
the assignment of student teachers who are to
participate in the secondary schools Directed
Teaching Program.

Student teachers shall be assigned as far as
possible to eight weeks of full-time Directed
Teaching.

Those who can not be assigned to the full-
time, 8 weeks program will be assigned to

two hours a .y for the entire semester.
Assignments are made after considering the
following:

a. Request of student

b. Recommendations of School of Education

¢. Recommendations of secondary school staff
A cooperating teacher will have, as far as
possible, only one student teacher during

an elght-week period.

Two student teachers may be assigned to a
cooperating teacher during one period upon
the mutual consent of the cooperating teacher,
the School of Education, and the administration
of the secondary school.
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12,

13.

14,

4o

Each student teacher to be assigned to the
secondary schools shall submit, through the
School of Education an appllcatlon and per-
sonal data sheet for use by the superin-
tendent and principals in determining an
appropriate assignment. This application

and personal data sheet shall be filed by

the student early 1in the semester prior to
the one in which he desires to do Directed
Teachilng. o '

Personal data sheets should be available to
the cooperating teacher at least one week
before the student teachers are to arrive.

In unusual circumstances, student teachers
may be assigned to a department or area of
the school program rather than to a specific
teacher. In all cases, however, one staff
member 1s to be designated as supervisor of
the student teacher's work.

The student teacher shall plan to devote

his full time to the directed teaching pro-
gram, Exceptions to this shall be determined
by the School of Educatilon.

It is the responsibility of the cooperating
teacher to schedule perlodic conferences with
the student teacher at a time when the teacher
has no other speciflc assigned responsibilities.
A detalled evaluative report and grade shall
be submitted to the school of education by
the cooperating teacher at the close of the
directed teaching assignment.

Provision shall be made for a continuing
evaluation of the Directed Teaching Program.
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DIRECTED THACHING ENROLLMENT CARD

Assignment for Semester 19
Name - | Age
Last Firast Middle

Campus Address

Home Address

Mailing address three weeks prior to assignment

Circle one: Married Single Jumber of Children
From what high school graduated? Year

When do you expect to receive your degree? Yeur __Month

Have you been admitted as a candidate [for degree and certificate?
If not, explain.

On what curriculum are jyou enrolled?

If elementary, what plan C D (Circle one)
Years experience in teaching High Zchool Grades
Rural

What directed teaching or affiliatlion huave you done? Vhere?
Groadec?

Subjects

Major subject Hours Minor Hours
(as of date you began this wosignuent

Choice of subjects

Choice of grades

)

Choilce of time (circle one) lact o weeks ond 8 weeks AM Pl

Choice of Zchool Cystem

15t c¢hoice 2nd choice 3rd choice

Assignment: (do not {111 thic out)

Grade or subject Hours Supervisor School



CHAPTER IV

THE METHODOLOGY

Source of Data

Nineteen administrators, 59 teachers, 1418 pupils,
and 79 parents affiliated with the Mt. Pleasant Public

Schools provide the source of data used in this study.

The Population

All administrative personnel participated in the
study as did all secondary school teachers. The teacher
participants were organized on the basis bf.theirArole in
the directed student teacher program. This resulted in
two groups consisting of thirty-nine cooperating teachers
and twenty non-cooperating teachers respectively. Pupils
from grades 7 through 12 participated in the study and
were organized according to grade level.

The sample of parent participants consisted of
seventy-nine adult citizens of thevcommunity who had
children enrolled in the Mt, Pleasant Public Schools.
This group represented 79 per cent of a preliminary
sample group selected at random from the total parent
population. Twenty-one members of the original sample
failed to respond to two requests for their participation.

All participants remained anonymous.

42
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Description of the Instrument

The measurement device 1is titled the Student Teacher

Evaluation Questionnaire.26 This instrument was developed

specifically for use in this study.

Thls inventory was developed specifically for use
in the current study. It 1s designed to appraise parent,
pupil, teacher and administrator attitudes toward student
teachers,

The instrument consists of statements regarding nihe
major aspects of the student teacher function. These
categories were established on the basis of previous re-
search find;ngsvand the results of a pilot project con-
ducted prior to the study.

Each question contains a series of responses on a
continuum from positive to negative. These responses are
assigned corresponding numerical values ranging from 3 to
1. The values are summed to provide a total score index
fo?Ae;ch participant. Thils process of comblning rating
scores 1s Jjustiflied on the premise that each category is
directly pertinent to the general concept upon which the
measurement device 1s based.

Three sub-groups (high, moderate and low) organized
according to acceptance level were established on the

basis of total score indexes. The medlans and quartile

26See Appendix A.
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'deviétions assoclated with the range of score indexes in
each group were used to make the division. Thus, the
parent, pupll, teacher, and adminlstrator groups were
each divided into three sub-groups based on total re-
sponses to the questionnalre. The high acceptance sub-
group was most positlve in its responses, whereas the
moderate acceptance sub-group was less positive and the
low acceptance sub-group was least positive.

The validlty of the questionnalre is based on the
following assumptions: (a) that the questions represent
major aspects of the student teacher function, (b) that
one's attlitude of student teacher acceptance is directly
related to hls appraisal of the student téacher function.

The first assumpt;on is Justified on the premise
that all of the questions included in the instrument are
derived directly from the dimensions of fhe sﬁudent
teacher function which are defined in Chapter III. The
second assumption is Jjustified on the basis of follow-up
interviews wlth a randomly selected sample of teachers
and administrators who completed the questionnaire.
These interviews revealed that verbal attitudes do tend

to coincide with responses to the questionnaire.

Procedures

Pilot Project

A pilot project was conducted prior to the study

as a means of testing the adequacy of the questionnaire.
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The 1nstrument was administered to a number of faculty
members, admlinistrators, parents, and puplls affiliated
with the Mt. Pleasant Publlic Schools. Participants were
then interviewed to obtain recommendations for improv-
ing the instruments. These recommendations were incor-

porated in the final questilonnalre used in the study.

Collection of Data

Data regardling the hypotheses under investigation
were collected by written correspondence with the partici-
pants. This correspondencé téok pléce from May 19, 1966
to June 1, 1966.

All names and positions have been kept anonymous

to protect the rights and privacy of partlcipants.

Analysis of Data

The data obtained in this study were analyzed in
two dimensions. The first involved a demographic summéry
of responses to the questionnaire in order to obtain a
general profile of attitudes and perceptilons.

The second analysis tests the four hypotheses set
forth in Chapter I. The Chi Square Test for "K".Iﬁde—

27

pendent Groups was used to treat the data statistically.

* This non-parametric technique was selected because the

27Sidney Slegal, Non-parametric Statistics for the
Behavioral Scilences (New York: McGraw-Hill Book Co.,
Inc., 1956), pp. 175-179.
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following assumptions regarding the use of parametric
statistics cannot be met:

1. No guarantee exists that the population is
normally distributed with reference to the
variables under investigation.

2. The conditlons of homogeneity of sample vari-
ances has not been met,

3. The variables involved in the study are
measured on an ordinal scale rather than on
interval scale.

Group participants were organized into three cate-

gories (high, moderate and low acceptance) based upon total

score indexes on the Student Teacher Evaluation Question-

naire. These categories were established on the basis of
group medians and quartile deviations.28 This procedure

facilitated the statistical treatment of the data.

281b14., p. 176.



CHAPTER V

ANALYSIS OF THE DATA

The analysls of data 1s presented 1in two parts.

The first involves the development of a profile of re-

sponses to the Student Teacher Evaluation Questionnaire.

The second part focuses upon the results of each hy-

potheses under investilgation.

Profile Analysis

The following presentation examines the patterns
of parent, pupl’, teacher and administrator responses to

each question included in the Student Teacher Evaluation

Questionnaire.

Table 1 shows that the majority of respondents
indicate that student teachers are capable of handling
the usual discipline problems in a classroom. Cooper-
ating teachers and administrators were the most positive
in their responses. The parent respondents tended to
be least positive.

The findings in Table 2 reveal a strong pattern of
support for the proposition that puplls were academically

benefited by the work of student teachers. However,

b7



TABLE 1.--Frequency responses of cooperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 1. In general, what proportion of student-teachers do you think can handle
the usual discipline_problems of a classroom?

A1l Most Less Than onéil No None  Total
Can Can Half Can Propor- Opinion Can Response
fion Can .
Coop. Teachers Q1 0% 78 .48 12.82 5.12 2.56 = -—-
No. of Respondents 0 31 5 2 1 39
Non-Coop. Q1 0% 60.00 20.0 5.0 15.0
No. of Respondents 0 12 l 1 3 20
Pupils Q3 3.38% 57.64 20.6 10.93 5.78 .91
No. of Respondents 48 817 293 165 82 13 1418
Parents Q8 1.30% 54.54 10.38 22.07  11.68 _— |
No. of Respondents 1 42 8 17 9 : 77
Administration Q1 0% 78.94 10.52 5.26 5.26 -

No. of Respondents 0 15 2 1 1 19

8h




TABLE 2.--Frequency responses of cooperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 2. Do you think the typical pupil has been academically benefited by the
work of student teachers or not?

Neither
Benefited Not Harmed Benefited No Total
Him Benefited Him or Harmed Opinion Response
Him
Coop. Teachers Q2 50.0% 18.42 2.63 26.31 2.63
No. of Respondents 19 7 1 10 1 38
Non-Coop. Q2 40.0% 10.0 0 25.0 25.00
No. of Respondents 8 2 0 5 5 20
Pupils QY 43,34 0 10.48 27.83 18.34
No. of Respondents 612 0 148 393 259 1412
Parents Q9 38.66 0 14.66 34,66 12.0
No. of Respondents 29 0 11 26 9 75
Administrators Q2 57.9 15.8 0 21.0 5.26

No. of Respondents 11 3 0 y 1 19

61
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many partlcipants indicated that the student teachers'
work neither benefited nor harmed pupils. Again cooper-
ating teachers and administrators provided the most
positive patterns of response whereas the parent group
response tended to be least positive.

Table 3 shows that cooperating teachers and
administrators react most positively*to the question
concerning individual attention given to puplils by stu-
dent teachers. Non-cooperating teachers, pupils and
parents indicate by almost the same percentage that
pupils receive about the same amount of individual help
when there is no student teacher in the classroom. The
most negative responses to thils questlon were given by
the student and parent groups.

Table 4 shows that 63 per cent of the administration
indicated that the cooperating teacher's work was of a
better quality when student teachers were in the class-
room whereas, 46 per cent of the cooperating teachers
felt their wqu was of a better quality when student
teachers were in the classroom. However, nearly 50 per
cent of the puplls indicated that the cooperating teach-
er's work was of the same quality. It would seem that
the puplls are in a better position to judge. This
observation is a compliment to the cooperating teacher.

Almost 25 per cent of the parents expressed no opinion,

as was expected.



TABLE 32.--Frequency respcnses of cocoperating teachers, parents, non-cooperating

~

teachers, pupils and administrators.

Question 3. How much individual attention do you feel the pupils generally receive when
student teachers are in the classroom?

More Than

About Same

When No As When No Less No Total
Student Student Attention Opinion Response
Teacher Teacher
Coop. Teachers Q3 69.23% 23.07 5.12 2.56
No. of Respondents 27 9 2 1 39
Non-coop Q3 35.0% 35.0 5.0 25.0
No. of Respondents 7 7 1 5 20
Pupils Q5 32.20% 45,29 11.39 11.11
No. of Respondents 455 640 161 157 1413
Parents Q10 4o.79% 40.79 10.52 7.87
No. of Respondents 31 31 8 6 76
Administrators Q3 73.68% 21.05 0 5.26
No. of Respondents 14 y 0 1 19

TS



TABLE 4.--Frequency responses of cooperating teachers, parents, non-ccoperating
teachers, pupils and administrators.

Question 4. In general, how do you think student teachers affect quality of the regular
’ teacher's work in the classroom?

Better Than Same Qual- Lower Qual-
When There ity as When ity Than No Total
is No Stu- There is No When There Opinion Response
dent Teacher Student is No Stu-
Teacher dent Teacher
Coop. Teachers Q4 b6.15 41.02 12.82 0
No. of Respondents 18 16 5 0 39
Non-coop. Q4 30.0 45.0 5.0 20.0
No. of Respondents 6 9 1 4 20
Pupils Q6 20.41 49,75 16.37 13.47
No. of Respondents 288 702 231 190 1411
Parents Qb 35.52 26.31 14,47 23.68
No. of Respondents 27 20 11 18 76
Administration Qi ' 63.15 31.57 0 5.81

No. of Respondents 12 6 0 1 19

2s
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Table 5 reveals that cooperating teachers, non-
cooperating teachers and administration indicated that
observation of classes by college students did not dis-
turb the classes a great deal, but all groups indicated
some class disturbance. The majorlty of cooperating
teachers and pupils indicated that the observations had
no effect. Slnce puplls and teacher were in the class-
room during observations, one would assume that their
responses to this question are most valid.

Table 6 shows that the majority of cooperating
teachers and administrators indicated that the student
teacher had a good effect upon the total instructional
program. Most other group members either gave similar
opinions, or neutraI”bﬁinions. Approximately 10 per cent
of the non-cooperating teachers, the students, and the
parents indicated that the student teacher program has
adversely affected the total instructional program of
the school.

The results of Table 7 show that the majority of
most groups felt that student teacher subject matter
proficiency was at least satisfactory. However, a
significant percentage of cooperating teachers, non-
cooperating teachers, and administrators indicated that
student teachers lacked adequate subject matter pro-
ficlency., It is difficult to determine whether these
oplnions refer to lack of knowledge, experlence, or

both.



TABLE 5.--Frequency responses of cooperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 5. How disturbing do you think college student observers are to pupils in
the classroom?

Disburb a Disturb No No Total
Great Deal Somewhat Effect Opinion Response

Coop. Teachers Q5 0 35.89 64,10 0

No. of Respondents 0 14 25 0 39
Non-coop Q5 0 50.00 25.00 25.00

No. of Respondents 0 10 5 5 20
Pupils Q7 3.61 26.22 65.13 5.03

No. of Respondents 51 370 919 71 1411
Parents Q7 5.19 32.46 38.96 23.37

No. of Respondents h 25 30 18 17
Administration Q5 0 78.94 15.78 5.26

No. of Respondents 0 15 3 1 19

it



TABLE 6.~-Frequency responses of cooperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 6. What effect do you think the student teaching program has had on the
total instructional program?

Good Bad Neither Good No Total
Effect Effect Nor Bad Opinion Response
Coop. Teachers Q9 6L .86 5.40 24 .32 5.40
No. of Respondents 24 2 9 2 37
Non-coop Q9 35.00 5.0 35.00 25.00
No. of Respondents 7 1 7 5 20
Pupils Q10 h2.77 9.94 26.89 20.38
No. of Respondents 598 139 376 285 1398
Parents Ql1 52.70 10.81 20.27 16.21
No. of Respondents 39 ‘ 8 15 12 T4
Administration Q8 63.15 5.26 15.78 15.78
No. of Respondents 12 1 3 3 19

GG



TABLE 7.--Frequency responses of ccoperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 7. How much subject matter background do you think student teachers have?

Unusually Above Average Satis- Unsatis- No Total
High for Teachers factory factory Opinion Response
in General Amount Amount
Coop. Teachers Ql1 0 10.25 56.41 33.33 0
No. of Respondents 0 4 22 13 0 39
Non-coop Q11 0 20.0 35.0 20.0 25.0
No. of Respondents 0 y 7 4 5 20
Pupils Q12 10.22 24 .47 51.48. 5.27 6.42
No. of Respondents 145 347 730 74 91 1387
Parents Q12 5.19 14,28 62.33 7.79 10.38
No. of Respondents b 11 48 6 8 77
Administration Q10 5.26 36.84 31.57 15.78 10.52
1 7 6 3 2 19

No. of Respondents

95
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Table 8 shows that student and parent responses
to this question were most positive. The majority of
responses from administrators and non-cooperative
teachers ranged from good to falr. Cooperating teachers
were least poslitlve in thelr responses. It 1s interest-
ing to note that none of the teachers responded in the
high positive category whereas 13 per cent of the pupills,
9 per cent of the parents, and 5‘per cent of the adminis-
trators did indicate that the quality of instruction pro-
vided by the student teacher 1s very good.

Table 9 shows that the majority of all participants
rated the question as good or excellent. Administrators
were most positivé in their appraisal. The academic
phase of the student teaching program tended to be
moderately positive, whereas puplls were least positive.
Three of the cooperative teachers rated the academic
phase as poor. This questlon may have been confusing
but had to do with the formal presentation of subject
matter in teaching.

The pattern of responses given in Table 10 indi-
cates that cooperating teachers have strong feelings
desiring a change in length of time student teachers are
assigned. Since the questlonnaire was issued, the stu-
dent teaching program has been changed to allow student
teachers to be assigned to cooperating teachers all day
for eight weeks. Non-cooperating teachers and adminis-

trators seem to favor one hour a day for a semester--a



TABLE 8.--Frequency respcnses of cooperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 8. How would you rate the quality of instruction pupils receive from student

teachers?

Very No Total

Good Good Fair Poor Opinion Response
Coop. Teachers Q12 0 47.36 50.0 2.63 0
No. of Respondents 0 18 19 1 0 38
Non-coop Q12 0 50.0 20.0 5.0 25.0
No. of Respondents 0 10 k 1 5 20
Pupils Q13 13.46 48 .44 27 .92 4,86 3.10
No. of Respondents 191 687 396 69 by 1387
Parents Q14 g.21 50.0 30.26 3.94 6.57
No. of Respondents 7 38 23 3 5 76
Administration Q12 5.26  52.63 36.84 0 5.26

0 1 19

No. of Respondents 1 10 7

85



TABLE 9.--Frequency responses of cocperating teachers, parents, non-cooperating
teachers, pupils and administrators.

Question 9. In general, how do you rate the academic phase of the student teaching
program in our school?

No Total
Excellent Good Fair Poor Opinion Response

Coop. Teachers Q6 2.77 66.66 19.44 8.33 2.77
No. of Respondents 1 24 7 3 1 36
Non-coop Q6 0 52.6 21.1 5.2 21.1
No. of Respondents 0 10 4 1 4 19
Pupils Q8 9.34 53.56 26.46 5.34 5.27
No. of Respondents 131 751 371 75 T4 1402
Parents Q14 9.21 50.00 30.26 3.94 6.57
No. of Respondents 7 38 23 3 5 76
Administration Q6 15.78 57.89 21.05 0 5.26

No. of Respondents 3 11 4 0 1 19

6G



TABLE 10.--Frequency responses of cooperating teachers, parents, non-cooperating

teachers, pupils and administrators.

Question 10. What length of time would you prefer pupils to have student teachers?

1 Hour 1 Hour 1 Hour a v
Per Day Per Day Day Longer No Other Total
One for 8 Than 8 Opinion Plans Response
Semester Weeks Weeks

Coop. Teachers Q10 23.10 5.10 7.69 10.25 53.84

No. of Respondents 9 2 3 4 21 39

Non-coop Q10 50.00 15.00 5.00 30.00 —_

No. of Respondents 10 3 1 6 - 20

Pupils Q11 21.21 b6.23 9.96 22.58 —

No. of Respondents 296 645 13 315 - 1395

Parents Q13 26.02 35.98 10.98 26.02 -

No. of Respondents 19 27 8 19 -—— 73

Administration Qll 42.10 15.78 15.78 21.05 5.26

No. of Respondents 8 3 3 4 1 19

09
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plan that they were familiar with and had worked under
as student teachers themselves. Pupils and parents re-
acted 1n a like manner.

Table 11 indicates that approximately 90 per cent
of the student respondents like student teachers to
some degree; whereas less than 8 per cent indicated some
degree of dislike. It 1s noted that as the pupil ad-
vances in grade and the number of student teacher con-
tacts increases the degree of llkilng the student teacher
decreases. One might assume that the pupil's increasing
maturity is a significant factor in that the pupil is be-
coming more discriminating of student teachers and is
able to evaluate them. better,

The proflle analysis of responses to the question-
naire reveals a relatively positive attitude of student
teacher acceptance by all school affiliated groups in-
cluded in the study. The areas of greatest concern
centered upon: (a) the student teacher's subject matter
proficiency and his abillity to handle discipline problems,
and (b) the general quality of instruction as related to
the student teacher function.

Although the general pattern of response was posi-
tive, fluctuations in group response did occur in relation
to each other. The remainder of this chapter examines

these group differences.



TABLE 11.-~Frequency responses of cooperating teachers, parents, non-cooperating teachers, pupils and administrators.

Question 11. Comparison of degree of acceptance by classes.

Liked Some

Grade Liked All Liked Most Well. Others Did lot Like Did liot Like o Opinion Total
Very Well  Very Well — [°-_ 2 “20 ost of Them  Any of them  ''° VP! :

7th 52 76 29 g 0 9 226
Per Cent of Total 23.01 33.63 35.40 3.98 0 3.98 100%
Sth 37 B4 102 & 3 5 238
Per Cent of Total 15.55 35.29 42 .36 2.52 1.26 2.52 100%
th 19 92 144 26 3 ' 9 293
Per Cent of Total 6.548 31.40 49,15 8.85 1.02 3.07 100%
10th 8 72 161 12 3 € 262
Per Cent of Total 3.05 27.48 61.45 4.58 1.15 . 2.29 100%
1ith 5 58 131 20 5 7 228
Per Cent of Total 2.10 25 .44 57.L5 9.65 2.19 3.08 _ 100%
12t 2 4y 99 19 » 2 5 171
Per Cent of Total 1.17 25,73 57.0 11.11 1.17 2.92 100%
Total 123 426 717 94 16 42 A 1418

8.68 30.04 50.57 6.63 _ 1.12 2.96 100%

c9
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Hypothesis I -

There 1s no significant difference in degree of stu-
dent teacher acceptance among parents, puplls, teachers
and adminlistrators affiliated with the Mt. Pleasant Public
Schools.,

Results of the Chili Square Analysis, Table 12, re-
vealed no significant differences in level of student
teacher acceptance for five school related groups. The
obtained Chil Square value, 6.26 with 8 degrees of freedom
specifies differences which fail to equal the .05 level
of significance.

Table 12 shows that observed frequencies for the
parent group are less than expected frequencies in the
high and moderate acceptance categories; and are greater
than expected frequencies in the low acceptance category.
Observed frequencies for the pupil group exceed expected
frequencies in the high and moderate acceptance cate-
gories, and fail to equal expected frequencies in the
low acceptance category. Observed frequencies for the
cooperating teacher group exceed expected frequencies
in the high and moderate acceptance categories, and fail
to equal expected frequencies in the low acceptance cate-
gory. Observed frequenciles for the administrator and
non-cooperating teacher groups approximated expected

frequencies in most instances.
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TABLE 12.--Frequency of response of flive school related
groups in three student teacher acceptance categories.

Acceptance Level

Group Total
High Moderate Low
(35.3)%%  (25.78) (17.96)
Parents 29% ol 26 79
(632.9) (462.76) (322.31)
Pupils 638 465 315 . 1418
Administrators (8'38) (6‘20) (M.32) 19
Non-cooperating (8.93) (6.53) (4.55)
Teachers 8 6 6 20
Cooperating (17.41) (12.73) (8.86)
Teachers 19 13 7 39
Total 703 514 358 1575
Degrees of Freedom X2 Level of Significance
8 6.26 —
¥Observed

¥**Fxpected
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Findings>concefning the Chl Square test indicate
that differences among school related groups although
not statilstically significant, are accounted for by:
(a) the tendency of the parent group towards a low
positive level of student teacher acceptance, (b) the
tendency of the pupll group towards a high positive
level of student teacher acceptance, (c) the tendency
of the cooperating teacher group towards a high posi-
tive level of student teacher acceptance, and (d) the
tendencies of the administrator and non-cooperating
teacher groups to be evenly distributed in terms of

their acceptance of student teachers.

Hypothesls II

There 1s no significant difference in degree of
student teacher acceptance among six pupil groups organ-
ized according to grade level.

Results of the Chi Square Analysis, Table 13, re-
vealed no significant differences in level of student
teacher acceptance for six pupil groups based on grade
level., The obtained Chi Square value, 4.919, with 10
degrees of freedom fails to equal the .05 level of
significance.

Table 13 shows that observed frequencies for the
Tth, 8th, 9th and 10th grade groups exceed expected
frequencies in the high acceptance category. Observed

frequencies for the 1lth and 12th grade groups are less
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TABLE 13.--Frequency of response of pupils from six
grades 1n three student teacher acceptance categories.

Acceptance Level

Group Total
High Moderate Low
(101.07)%* (75,44) (45.49)
Grade 7 104* 71 47 222
(106.08) (79.18) (b7.74) '
Grade 8 112 73 48 233
(133.39) (99.57) (50.03)
Grade 3 137 105 51 293
(115.64) (86.31) (52.05)
(100.16) (74.,76) (45.08)
Grade 11 90 81 hg 520
(77.40) (57.77) (34.83)
Grade 12 75 60 35 170
Total 635 471 286 1392
Degrees of Freedom 2 Level of Significance
10 4,919 _—
¥Observed

¥*Expected
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than expected in the high acceptance category, are above
expected in the moderate and low acceptance categories.

Findings concerning the Chi Square test 1ndicate
that differences among pupll groups, although not statis-
tically significant, are accounted for by: <(a) the
tendencles of the Tth, 8th, 9th and 10th grade groups
toward a high level of student teacher acceptance, and
(b) the tendencles of the 1llth and 12th grade groups

toward a moderate level of student teacher acceptance.

Hypothesis III

There is no significant difference in degree of
student teacher acceptance among cooperating and non-
cooperating teachers in the Mt. Pleasant Public Schools.

Results of the Chi Square Analysis, Table 14, re-
vealed no significant differences in level of student
teacher acceptance for the two teacher groups. The ob-
tained Chil Square value, 1.13, with two degrees of free-
dom fails to equal or exceed the .05 level of signifi-
cance,

Although no signifilcant differences in student
teacher acceptance were found between cooperating and
non-cooperating teachers, the results did indicate that
cooperating teachers tend to be more accepting than

non-cooperating teachers,
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TABLE 14.--Frequency of response of cooperating and non-
cooperating teachers in three student teacher acceptance
categories.

Acceptance Level

Group Total
High Moderate Low
Cooperating (17.85)%% (12.50) (8.59)
Teachers 19% 13 7 39
Non-Cooperating (9.15) (6.44) (4.41)
Teachers 8 6 6 20
Total 27 19 13 59
Degrees of Freedom X2 Level of Significance
2 1.13 —
¥Observed

¥¥*Expected
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Hypothesls IV

There is no significant difference in degree of
student teacher acceptance among four parent groups
organized according to educational background.

Results of the Chl Square Analysis, Table 15, re-
vealed no significant differences in level of student
teacher acceptance for the four parent‘groupé organized
according to educatilional background. The obtained Chi
Square value, 1.40, with six degrees of freedom failed

to equal or exceed the .05 level of significance.

Summary

The foregoing analyses show that the five school
affiliated groups do not differ significantly in their
attitude of acceptance toward student teachers. However,
pupils and cooperating teachers do tend to express the
most positive attitudes; administrators and non-cooperating
teachers were moderately positive; and parents tended to
be least positive in their attitudes.

The pupil groups based on grade level were not
found to differ significantly in their attitudes. The
seventh, eighth, ninth and tenth grades expressed the
most positive attitudes of student teacher acceptance.
The eleventh and twelfth grades were moderately posi-
tive.

There were no significant differences in attitudes

of student teacher acceptance among (a) parents, pupils,



TABLE 15.--Frequency of response of four parent groups
in three student teacher acceptance categoriles.

Acceptance Level

Group Total
High Moderate Low
8th Grade and/or (7.24)%%  (6,13) (8.63)
High School o% 5 8 22
High School (7.89) (6.68) (9.42)
Graduate 7 7 10 24
Attended and/or
Graduated from (5'22) (5-%1) (7'g6) 18
College
Graduate (4.94) (4,18) (5.89)
Study 5 5 5 15
Total 26 22 31 79
Degrees of Freedom X2 Level of Significance
6 1.40 —
¥Observed

¥¥Expected



71

teachers, and administrators, (b) six pupil groups organ-
ized according to grade level, (c) cooperating and non-
cooperating teachers, and (d) parents with varylng edu-
catlional backgrounds.

On the basls of the above analysis, Hypotheses

I, II, III, and IV were not rejected.



CHAPTER VI

SUMMARY AND CONCLUSIONS

Summarx

Purpose of the Study

The purpose of the study was to investigate the ex-
tent to which public school student teachers are accepted by
administrators, teachers, parents, and pupils of the Mt.
Pleasant School System. Four major hypotheses were
formulated: |

1. There 1s no significant difference in degree

of student teacher acceptance among parents,
pupils, teachers, and administrators affili—
ated with the Mt. Pleasant Public Schools.

2. There 1s no significant difference in degree

of student teacher acceptance among six pupil
groups organized according to grade level.
3. There is no significant difference in degree
of student teacher acceptance among cooperating
and non-cooperating teachers in the Mt. Pleasant
Public Schools.

4, There is no significant difference in degree of

student teacher acceptance among four parent

12
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groups organlized according to educational
background.

A review of the literature revealed studles which
focused upon the attitudes of selected school affiliated
groups as they pertain to student teacher acceptance.
However, none of these studles attempted to examine
these groups in relationship to each other. Further-
more, in several instances conflictlng results were ob-

tained for two or more studies.

Methodology

The population consisted of selected parents, pupils,
teachers, and administrators affiliated with the Mt.
Pleasant Public Schools.

Attitudes of teacher acceptance were determined by

the Studenf Teacher Evaluation Questionnaire which was

administered to all study participants. The instrument
was specifically designed for use in this study.
. The four hypotheses were statistically treated using

the Chi Square Test for "K" independent samples.

Findings of the Study

The profile analysis of response for parents,
pupils, teachers, and administrators revéaled relatively
positive attitudes of student teacher acceptance among
all groups. Areas of low positive response concerned

the student teacher's subject competence, his ability
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to cope with discipline problems, and over-all quality
of instructilon.

The analysis of the hypotheses revealed the
following findings:

The five school affiliated groups did not differ
significantly 1n thelr attitudes of student teacher
acceptance., However, pupll and cooperating teacher
groups did tend to express the most positive attitudes.
Administrators and non-cooperating teachers were moder-
ately positive 1n thelr attitudes, and parents were
least positive.

The six pupil groups failed to differ significantly
in their attitudes of student teacher acceptance. Seventh,
eighth, ninth, and tenth grade pupils were most accepting;
eleventh and twelfth grade pupils were moderately accept-
ing.

There were slight differences in the acceptance
attitudes of cooperating and non-cocperating teachers.
Cooperating teachers tended to be more accepting. How-
ever, these differences were not statistically significant.

The four parent groups organized according to
varying educational backgrounds did not differ signifi-

cantly in their student teacher acceptance attitudes.
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Conclusions

One might expect the parents, puplls, adminis-
trators, and teachers to reveal positive attitudes of
student teacher acceptance because of the following:

1. Age of student teachers more nearly approxi-
mate the age of secondary puplils and suggests
better understanding of their problems and
better rapport. Student teachers generally
make an extra effort to be liked by their
pupils, and have chosen teaching as a career
because they like young people.

2. Student teachers generally have a fresh
approach to teaching, have new ideas, are
innovative; to some pupils the student teach-
ing program was a new experience.

3. With two people in the classroom the student
teacher was able to give 1ndividual attention
to pupils, and also to relieve the cooperating
teacher of many routine tasks so that the
cooperating teacher could spend more time in
actual teaching which would benefit pupils.
However, U5 per cent of the pupils responded
that they received as much individual attention

when Just the cooperating teacher was present.
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The study indicated that student teachers
generally were prepared to teach, have an
ample knowledge of subject matter, and that
classroom instruction does not suffer when
student teachers are in the classroom.

Many pupils felt that student teachers were
less formal and more interesting than the
regular teacher,

The study indicated that the regular teacher
did better teaching when the student teacher
and observers were in the classroom. One
might assume the regular teacher is setting a
good example. However, approximately 50 per
cent of the pupils indicated that the quality
of the cooperating teacher's work was the

same when there was no student teacher in the
classroom.

Acceptance of student teachers by teachers and
administrators could be motivated by a sincere

desire to help future teachers.

Criticisms that student teachers were inferior to

the regular teacher could be Justified on the ground
that the student teacher should not be expected to have
in-depth command of subject matter at the beginning of
his teaching career and that quality of instruction

generally improves with experience.
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It can be assumed that the student teacher should
not have a hlgh level of classroom discipline because he
is not the regufar teacher in charge. However, the stu-
dent teacher should be expected to handle the usual
discipline problems that arise 1n the classroom. The
majority of respondents indicated that student teachers
are capable of handling the usual discipline problems
in a classroom.

That some groups were more posltive toward student
teachers than others might be explained by the fact that
they were in a position to observe the day-to-day oper-
ation of the student teacher program, understood it
better, and reacted favorably toward it. Too, some
groups are affected positively by a desire to help the
beginning teacher as a contribution to the teaching pro-
fession. |

The acceptance of student teachers by cooperating
teachers, non-cooperating teachers, and administrators
generally would not be affected by: (a) the fairness of
student teachers with pupils, (b) a pupil's bad experi-
ence with a student teacher, or (c¢) a pupil's difficulty
in adjusting to more than one teacher in the classroom.

The teaching group responses would not be affected
by parents who were desirous of the regular teacher
teaching the class at all times. Also some parents had

ot had student teachers while in school, and could not
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be in a position to pass Judgment on the student teacher
program.

The findings would 1ndicate that student teachers
have relatively posiltive acceptance in the public school
setting, and that they are making a contributlion to
pupils while gaining needed laboratory experience. Under
proper supervision, the student teachers have much to
offer a school system. The cooperating teacher in guid-
ing and advising the student teacher is making a valuable
contribution to the teachlng profession.

Parents, pupils, administrators, and teachers seem
to share the opinion of those persons who have instituted
off-campus student teaching programs that such a coopera-

tive arrangement 1s a desirable practice.

Suggestions for Further Research

The study should be replicated on a regional or
state basis. Since the study was done in one school
system there would be advantage in further study of a
larger population of respondents to determine whether
these findings would generally hold true. Too, there
would be merit in having student teachers from many
colleges and universities studied as to their accept-
ance by pupils, parents, etc.

Further investigatlon should be done to identify
other factors which influence oﬁe's attitude toward

student teachers. Length of student teacher assignment,
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not having student teachers in allAclasses, whether
student teachers made puplls think for themselves, and
whether student teachers teach democratically might be
other areas of linvestlgation.

Another area revealed by this study is the need
to determine how we can improve those puplls who tend
to be negative in their attitudes toward student
teachers. Should some ldentification be made of these
pupils and an in-service program be established to better
orlent them about the student teacher program as to its
purpose and objectives?

Another problem revealed by this study is the need
to investigate how student teachers can be better pre-
pared before the directed teaching experience. Should
more classroom observations be made before starting
directed teaching? Or should more subject matter be re-
quired or more methods courses in teachling be required
before the beginning teaching experience?

Further research is also needed in reference to
whether a more thorough screening might be done of pro-
spective student teachers. The screening could focus on
emotional stability and readiness for directed teaching.

Finally, would similar findings also be revealed
in a study which included private school systems as well

as public school systems?
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These and other questions do merit further in-
vestigation 1f the problems associated with directed

teaching are to be fully explicated.
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STUDENT TEACHER EVALUATION QUESTIONNAIRE FOR PUPILS WHO
NOW HAVE OR HAVE HAD STUDENT TEACHERS

Your class has been selected as one from which we would
like to secure information about the directed teaching
program in which your school and Central Michigan Uni-
versity have been cooperating. In answering the follow-
ing questions, please think of student teachers in
general, not a particularly good or bad student teacher.
Circle the number after the phrase that most nearly
identifles your answers.

1. What grade are you 1n now?

Seventh . . .+ + ¢ .+ . . .+ .+ .+ . . 1.
Eighth . . +« « « + v v v . .. .2
Ninth. . « « +« « + .+ .« < .« . . . 3.
Tenth. . .+ . +« + « v « « < .« < . Ak
Eleventh. . .. . + . .+ .+ .+ . . . . 5.
Twelfth . . . . .+ .+ .+ « .« . . . . 6.

2. How many student teachers have worked with
classes you have been 1n over the past several

years?
One teacher. . . .. .+ .+ + + .+ . . < 1.
Two teachers . . . .+ .+ + .+ .+ . . . 2.
Three teachers. .. . . . .+ . .+ .+ . . 3.
Four teachers . . . . . . .. . . . . bk,
Five to nine teachers . . . . .. . . . 5.

Ten or more teachers. . . . . +« . . . 6.
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3. 1In general, what proportion of student teachers
do you think can handle the usual discipline
problems that arise in the classroom?

All can .« + ¢ « v« v e e e
Most can. + « « « « v+«
Less than half can . . .. .+ .+ .+ .+ .+
Small proportion can. . . . . .+ . .+ .
None can. . « « « « « v ¢ 4 0.
No opinion . .. .+ «+ « .+ .+« ¢ 0 .

4, In general, what effect do you feel the teach-
ing you have received from student teachers has
had on your academic achievement?

Benefited me . . . . .+ .+ . < . .
Harmed me . .. .. . . . . . .
Neither benefited nor harmed me . .

No opinion . .+ .. + + « .+ .« . . L

5. In generdl, how much individual attention do
you feel you recelve when student teachers are

assigned to your classroom?

More individual attention than when there
is no student teacher . . . . . . .

About the same amount of individual atten-
tion as when there is no student teacher . .

Less individual attention than when there
is no student teacher . . . . . . .

No opinion . .. + + .+ ¢ . . .

[© 2NN |
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6. In general, what do you think of the quality of the
regular teacher's work when student teachers are in
the classroom?

Better quallty than when there 1s no student
teacher . . . .+ + + « + ¢« o1

Same quality as usual as when there is no
student teacher . . .. . .+ .+ + .+ . . 2.

Lower quality than when there 1is no
student teacher . . .. . . .+ .+ .+ .+ .+ 3.

No opinion . . . .+ « .+ + « + « « . b,

7. In general, how do you think college student
observers affect a class that they observe?

Disturb 1t a great deal. . . . . .+ .+ .+ 1.
Disturb it some what. . . . . .+ .+ . . 2.
No effect . .. . + .+ + .+ < < + . . 3.
No opinion . . .+ . . . . .+ « < . . 4

8. In general, how would you rate the academic phase
of the student teaching program in your school?

Excellent . . . + + .+ + .+ < .+ .+ . 1.
Good . « .+« 00w e e e e e 2,
Fair . .« + + + « + « v+« .« . .03,
Poor . « « .+« v v w0 w ...k
No opinion . . .. .+ + .+ + .+ « .« . . b5,

9. 1In general, how well have you liked student
teachers you have known?

I have liked all very well. . . . . . . 1.

I have liked most very well . . . . .

I have llked some well and others less well . 3.
I have not liked most of them. . . . . b,
I have not liked any of them . . . . . 5.
No opinion . . . .. . .+ .+ . . . . . 6.
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10. In general, what effect do you think the student
teaching program has had upon the total 1n-
structional program in your school?

Good effect . . .+ .+ .+ L+ .+ < < .« . 1,
Bad effect . .. «+ + « .+ . ¢ < .« . 2
Neither good nor bad . . . .. .+ .+ .+ . 3.
No opinion . . . . .+ . .« & ¢ . b,

11, Under which of the following arrangements
would you prefer to have student teachers?

One hour a day all semester. . . . . 1.
One hour a day for an eight week period. . 2.
One hour a day for longer than an eight

week period . . .+ .+ .+ .+ .+ .+ < < . 3.
No opinion . . .+ .+ « . « .« .« .« . b4,

12. In general, how much background in subject
matter do you think student teachers have?

Unusually high amount. . . .. . . . . 1.
Above average for teachers in general . . 2.
Satisfactory amount . . . . . . . 3.
Unsatisfactory amount. . . . . . . . 4,
No opinion . .. .+ + + .+ < . . L. 5

13. In general, how would you rate the qualilty
of instruction in subject matter you re-
celved from student teachers°

Very good. . « + « + + o« e« o« . 1.
Good + . v+ v v e e e e e e 2
Fair . . .+ .+ < .+ < . < < < .+ L+ 3
POOr . v « « v v e e e e e by
No opinion . . .+ .+ + .+ + .+ . < . 5.
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STUDENT TEACHER EVALUATION QUESTIONNAIRE FOR PARENTS WHO
HAVE CHILDREN IN THE SECONDARY SCHOOLS OF THE MT. PLEASANT
SCHOOL SYSTEM

It i1s important that we evaluate the degree of acceptance
and contributions of student teachers to the Mt. Pleasant
School System. This evaluation will coinclide with the
Clitizen's Committee evaluation of the total school pro-
gram. Questionnaires will also be given to pupils,
teachers, and administrators. Thls study has the approval
of the Mt. Pleasant Board of Education and Central Michigan
University.

In answering the following questions, please think of
student teachers in general, not a particularly good or
bpad student teacher. Cilrcle the number after the phrase
that most nearly ldentifies your answers.
1. How much formal education have you had?
Attended grade school . . . . . . .+ .. 1.
Finished 8th grade . . . . . . . . . 2.

Attended high school . . . e . . .

Graduated from high school . . . . . . 4,
Attended college. .. . v . . . 5.
Graduated from college. . e e . . 6.
Added post-graduate college work . .. . . T.

2. Circle the number of each of the following organ-
lzations you belong to.

PI T . A. L] L] . . L[] L] L] - L] L ] L[] L] :]- .
Junior High Congress . . . .+ . v . 2
Senior High Congress . . . .+ + + .+ .+ 3.

None of these. . . . .« . .« .+ « « . b,
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3. What contact have you had with our student teaching
program? Cilrcle more than one number if appropriate.

I am a professor in the secondary education
division of the School of Education at
Central Michigan University . . . .. . . 1,

I am a professor at Central Michigan
University . L] . . L[] . . [ ] . L[] L] 2 .

I have a chlld who has or has had student
teaChel"S . . . e . . . . . . . . 3.

I am a cooperating teacher on the student
teaching program. . . .+ « + o« o« .« . 4,

I am a regular teacher in the Mt. Pleasant
School System. . « .+ + + .+ .« .+ . . 5.

I have had no contact with the student
teachling program in the Mt. Pleasant
School System R

Others: Explain

4, Did you ever have student teachers in any of your
classes when you attended school? Circle
appropriate number.

Yes « v v v« w4 e e e e,
No [ ] - L] . . . L] . . . . L . ° 20

5. If yes to the above question, what was your reaction
to having student teachers?

I generally liked having them . . . . . 1.
It made no difference either way . . .. . 2.
I did not 1like having them . . .. .. .+ .+ 3.

6. In general, what do you think of the quality of the
regular teacher's work when student teachers are
in the classroom?

Better quality than when there is no
student teacher . . . . . .+ .+ .+ .+ . 1.

Continued



Same quality as usual as when there 1s no
student teacher
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Lower quallity than when there is no

student teacher

No opinion.

7. In general, how do you think college student
observers affect a class that they observe?

Disturb it a great deal

Disturb 1t somewhat.

No effect .

No opinion.

8. In general, what proportion of student teachers
do you think can handle the usual discipline

problems that arise in the classroom?

All can. .

Most can .

Less than half can

Small .proportion can

No opinion.

.

9. If you have children under student

academic effect has the teachlng recelved from
student teachers had upon your children?

Good effect

Bad effect.

Neither good nor bad

No opinion.

(3

5.

teachers, what
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10. In general, how much individual attentlion do you
feel your child recelves when student teachers are
in the classroom?

More individual attentlion than when there
is no student teacher . . . . . . . R

About the same amount of individual
attention as when there is no student
teachers . . . . . . . . . . . . 2.

Lless indilvidual attention than when there
is no student teacher . . ., . . .+ .+ .+ 3.

No opinion. . .+ .+ + .+ « .+ o« . . .ok,
11. In general, what effect do you think the

student teaching program has had upon the
total instructional program?

Good effeet . .. .+ + .+ .+ < . . .+ . 1,
Bad effect. . .. «+ + .+ .+ < . .« < . 2.
Neither good nor bad . . . . .+ .+ «+ .+ 3.
No opinion. . . .+ .+ . .+ + « .« . b

12. 1In general, how much background in subject matter
do you think student teachers have?

Unusually high amount . . . . . .. + .+ 1,
Above average amount for teachers in

general. . e e e e ve e e . 2.
Satisfactory amount. . . . . .. .+ . e 3.
Unsatisfactory amount . . . . . . . . 4,
No opinion. . .. « v+ v e« .+« . 5

13. Under which of the following arrangements would
you prefer that your child have student teachers?

One hour a day all semester . . . v A A
One hour a day for an eight week period . . 2.

One hour a day for longer than an eight
week period . . .« + . . . .« <« . 3,

No opinion. . . + .+ « .+ .+ . . . .
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14, 1In general, how would you rate the
instruction 1n subject matter your
received from student teachers?

Very good . .+ « «+ « .+ . .
Good . . . ¢+ 00w
Fair . .« « +« « . o v
Poor . . .+ + v v o 0 0
No opinion . .. «+ .+ .+ <« . .

quality of
chlld has
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STUDENT TEACHER EVALUATION QUESTIONNAIRE FOR TEACHERS IN
THE MT. PLEASANT SCHOOL SYSTEM

It is important that we evaluate the degree of acceptance
and contribution of student teachers to the Mt. Pleasant
School System. This evaluation willl colncide with the
Citzen's Committee evaluatlon of the total school program.
Questionnaires will also be given to pupils, parents, and
administrators. This study has the approval of the Mt.
Pleasant Board of Education and Central Michigan University.

In answering the following questions, please think of
student teachers in general, not a particularly good or
bad student teacher. Circle the number after the phrase
that most nearly identifies your answers.

1. In general, what proportion of student teachers
do you think can handle the usual discipline problems
that arise in the classroom?

All can . « « « « « + v+ e . . 1.
Most can. . « « « « « .+« .+ . 2.
Less than half can . . . .+ . .+ . . 3,
Small proportion can. . .+ .+ .+ .« . . b,
No opinion . . . . .+ . .+ . . . 5.

2. 1In general, do you think the typical pupil in your
classroom has been academically benefited by the
work of the student teachers or not?

Benefited him . . . .. . .+ + .+ .+ . 1,
Not benefited him. . . . . . .+ . . 2,
Harmed him . . . .+ . « .+ + + . . 3.
Neither benefited nor harmed him. . . . 4,
No opinion . . .. + + + + .+ . . . b5,
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3. How much individual attention do you feel the pupils
generally receive when student teachers are in the
classroom?

More individual attention than when there is
no student teacher . . . . . .+ .+ .+ . 1.

About the same amount of individual attention
as when there ls no student teacher . . . 2.

Less individual attention than when there
is no student teacher . . . . . . . o 3.

No opinion. . . .+ .+ .+ .+ « .+ . . . 4
b, In general, how do you think student teachers
affect the quality of the regular teacher's
work in the classroom?

Better quality than when there is no
student teacher . . . .+ .+ .+ .+ .+ .+ . 1.

Same quality as usual as when there is no
student teacher . . .. « . ¢ + . .+ . 2.

Lower quality than when there is no
student teacher . . . .+ .+ .+ .+ .+ .+ .+ 3.

No opinion. . +« .+ « + .+ .« « o« o« . W

5. In general, how do you think college student
observers affect a class that they observe?

Disturb it a great deal . . . . O
Disturb it somewhat. . . . .+ .. . .+ . 2.
‘No effect . . . « .+ . « & . . . . 3.
No opinion. .« .« + « « .+ o« o« .« .oh

6. In general, how would you rate the academic phase
of the student teaching program in our school?

Excellent . . . .+ «+ . .+ < < < .+ . 1.
Good. . .+ .+« v 4 e e e e e e .2,
Fair. .+ . + + « « + v+ v .+« . 3.
POOr. v v+« e e e e e e by

No opinion. . . + + + + .+ < .+ .+ . b5,
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For cooperating teachers:

As a cooperating teacher, what is your reactilon,
other than the filnanclal reimbursement, to having
student teachers?

I like having them very much . . . . . 1.
They cause some problems, but they are

worth the trouble. . . . . . .+ . . 2.
Somebody has to have them, but I wish we
didn't ‘- . (] . 3 * . [ . . L] [] 30
I would abolish the program . . . . . L,
No opinion . .. .+ .+ + .+ + + « . . 5.

For non-cooperating teachers:

What would your reaction be to having student
teachers? (Disregard the financial reimbursement)

I would like having them very much . . . 1.

They would cause some problems, but they
are worth the trouble . . . . . . . 2.

Somebody has to have them, but I wish

we didn't . . . < . . . . . . . 3.
I would abolish the program . . . . . 4.
No opinion . . .« « .+ + .+ . .« .« . 5,

In general, what effect do you think the student
teaching program has had upon the total in—
structional program?

Good effect. . .+ .+ .+ + .+ + .+ . . 1.
Bad effect . . . + .+ .« . . e . 2
Neither good nor bad. . . .. . .. . . 3.

No opinion . . . . . . . . . . . b4,



105

10. Which of the following arrangements would you prefer

to have student teachers?
One hour a day all semester
One hour a day for an eight week period

One hour a day for longer than an eight

week period . .

No opinion. . .

11. In general, how much background in subject
matter do you think student teachers have?

Unusually high amount

Above average amount for teachers in

general e

Satisfactory amount.

Unsatisfactory amount

No opinion. . .

12. In general, how would you rate the
instruction that pupils receive in
from student teachers?

Very good . . .
Good. . .+ .+ .
Fair. . . .+ .
Poor. . .. .. .

No opinion. . .

13. VFor cooperating teachers:

In your opinion, what aspect
student teachers is the most

quality
subject

of working with
rewarding to you?
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14, In your opinion, what aspect of working with student
teachers ls the most frustrating to you?
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STUDENT TEACHER EVALUATION QUESTIONNAIRE FOR ADMINIS-
TRATORS, DIRECTORS, SUPERVISORS, AND COORDINATORS

It is important that we evaluate the degree of acceptance
and contributions of student teachers to the Mt. Pleasant
School System. Thils evaluation will colncide with the
Citlzen's Committee evaluation of the total school pro-
gram. Questionnaires will also be given to pupils,
parents, and teachers. This study has the approval of
the Mt. Pleasant Board of Educatlon and Central Michigan
University.

In answering the following questions, please think of
student teachers in general, not a particularly good or
bad student teacher. Circle the number after the phrase
that most nearly identifies your answers.

1. In general, what proportion of student teachers do
you think can handle the usual disclpline problems
that arise in the classroom?

All can . + « « + « + o« v« . .1,
Most can. .+ . .+ + .+ .« . . . 2.
Less than half can . . . . .+ .+ .+ .+ 3.
Small proportion can. . . . . . . . 4,
None can. . « . + +« + + « « &« . 5.
No opinion . . . .+ + .+ . .+ .+ . . 6.

2. In general, what effect has the teaching received
from student teachers had upon pupils in the schools?

Benefited him . . . . . . . . . R I

Harmed him . . . . . . . . . . . 2.
Neither benefited nor harmed him. . . . 3.

No opinion . . . .+ . .+ .+ . . . . W,
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3. How much individual attention do you feel the pupil
recelves when student teachers are in the classroom?

More individual attention than when there is
no student teacher . . . . . . . . A

About the same amount of individual attention
as when there is no student teacher . . . 2.

Less individual attention than when there 1is
no student teacher . . . . . . . . . 3.

No opinion R
4, What do you think of the quality of the regular
teacher's work when student teachers are in the
classroom?

Better quality than when there is no student
teacher. . . . .+ + . .+ . . . 1.

Same quality as usual as when there is no
student teacher . . . .. .+ .+ .+ .+ .+ . 2.

Lower quality than when there is no
student teacher . . . . . . .+ .+ . .+ 3.

No opinion. .+ + « +« + + « « « < . b,

5. In general, how disturbing do you think college
student observers are to pupils in the classroom?

Disturb it a great deal . . . . . . . 1.
Disturb it somewhat. . . . .+ . . . . 2,
No effect . . .. «+ + + + « « + < < 3.
No opinion. . .+ + + « « .+ o« . . . b,

6. How would you rate the directed teaching program
in the schools?

Excellent . . .. + .+ .+ + + .« .+ .+ . 1.
Good. . . ¢« v 0w e e e e e .2,
Fair. . . + « « . .« v+ . . . 03,
Poor. . v + v v e e by

No opinion. . . + «+ .+ .+ .+ L+ .+ < . b,
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What is your reaction generally to having student
teachers in the Mt. Pleasant School System?

I like having them very much . . . . . 1.
They cause some problems, but they are

worth the trouble. . .. . . .+ .+ . . 2.
Somebody has to have them, but I wish

we didn't . . .+ .+ + . . < . . . 3.
I would abolish the program . . . . . U,
No opinion . . + .+ .+ .+ .+ .+ .+ . . 5,

In general, what effect do you think the student
teaching program has had upon the total instructional
program?

Good effect. . .. .+ .+ .+ .+ + . < . 1.
Bad effgect . . . + . o . . ¢ . . 2.
Nelther good nor bad effect . . . .. . 3.
No opinion . . . . .+ . . . . . . 4

In general, do you think the presence of student
teachers in your building causes you extra work or
not?

Very much . . .+ .+ .+ .+ .+ < .« .« . 1.
Some . . . v 0 e e e e e e e e 2,
None at all. . .. v + + + .+ .+ .+ . 3.
No opinion . . . .+ + .« .+ . . . . bk,

In general, how much background in subject matter
do you think student teachers have?

Unusually high amount . . . . . . .. 1.
Above average amount. . . . . . . . 2.
Satisfactory amount . . . . .. .+ . .. 3
Unsatisfactory amount . . . . . . . 4,

5

No opinion . . . .+ . eh e e e



110

11. What length of time would you prefer pupils to have
student teachers?

One hour a day all semester ., D A
One hour a day for an éight week period . . 2,
One hour a day for longer than an eight

week period . . . . + + + + . < . 3,
No opinion. . .+ + + .+ .+ .+ « . . . b,

‘12, In general, how would you rate the quality of
instruction pupils receive from student teachers?

Very good . C e . S
Good. . + v o« v e e e e e 2,
Fair.v .
POOr. v v « + o« 4 e w e by

No opinion. . + + + o . 0.0

Ul
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May 19, 1966

Dear Parents:

The Mt. Pleasant Junior and Senlor High Schools are work-
ing with Central Michigan University in a directed teach-
ing program. In thils program a student teacher 1s assigned
to one of our cooperating teachers, usually for a perilod

of eight weeks. Some student teachers are assigned for

one hour a day for all semester. Others for two hours a
day for a lesser time. The beginning of this practice
teaching 1s spent observing the cooperating teachers
instruct; and when the cooperating teachers feel the stu-
dent teachers are ready, they are allowed to teach the class
for a specified time.

The classes of our cooperating teachers are also open to
college students for observation. During these obser-
vatlions the college students take notice of the techniques
of teaching, observe growth and development of pupils, etc.
The observers are limited to five per classroom and are to
sit at a designated place in the back of the classroom.
Generally, only one or two college students observe each
class.,

As a parent of children in school, you are interested in
their education and 1in securing the best possible instruc-
tion for them. I am doing a study of the secondary directed
teaching program in the Mt. Pleasant school system. It is
hoped that the result of this study can be used to gain
better instruction for all children.

Both Central Michigan University and the Mt. Pleasant
Public Schools are interested in discovering what effect
the student-teaching program has upon the instruction of
children in the public schools. We believe that as a
parent of children who have had student teachers, your
knowledge of and opinions about the student-teacher pro-
gram will be valuable.

Would you take a few minutes to answer the enclosed question-
naire and return it to me by May 28, 1966. Please feel free
to add any comments relative to the student-teaching pro-
gram. We are Interested in securing your frank opinion.
Please do not sign your name.
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Page 2

This study has the approval of the Mt, Pleasant Board
of Education and Central Michigan University. Your
cooperation 1In filling out the questionnaire will be
greatly apprecilated.

Sincerely yours,

Carlo Barberi,

Superintendent

Mt. Pleasant Public Schools
CB:ns

Enclosure



