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ABSTRACT
AN EVALUATION OF THE T.V. HIGH SCHOOL
PROJECT OF THE DETROIT URBAN ADULT

EDUCATION INSTITUTE AND MICHIGAN
BLUESHIELD

by
Matthew A. Klein

Statement of the Problem

This study was initlated as a means of evaluating
"7,V. High School” as an effective way of preparing persons
to pass the General Education Development Test. The main
objectives of the study were: first, to determine whether
"P,V. High School" is an effective way of preparing persons
to pass the GED Test; second, to determine whether there
are any relationships between demographic factors as defined
by this study and the completion of this program; third, to
determine whether there are any relatlonships between demo-

graphlic factors and the GED Test results.

Design of the Study

In order to obtain the information necessary to
evaluate the effectiveness of "T.V. High School" the follow-
ing questions were used:

l. What are the stated purposes of the participants in
taking a program of this type?
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2. Is "?.V., High School" an effective means of prepar-
ing persons to pass the GED Test?

Sub Question 2. Is there any relationship between
demographic factors of age, sex, race, marital sta-
tus, employment status and the successful completion
of the GED Test?

3. 1Is the high school dropout aware that an equivalency
certificate is avallable through sState departments
of education by successfully passing the GED Test?

Sub Question 3. Does age, marital status, sex, race,
employment status or last grade completed have any
effect on the awareness of the GED Test?

L. What are the future educational plans of the partici-
pants upon the completion of "T.V. High School"?

Sub Question 4. Does marital status, age, sex, race and
last grade completed make a difference in aspirational
level of the participants?

5. What is the amount of participation in previous adult
education programs?

Sub Question 5. What are the participants' stated rea-
sons for not participating in adult education programs?

6. What are the recommendations of the participants for
improvement of "T.V. High School"?

7. What are the particlipants' stated reasons for dropping
out of "T.V. High School" before 1ts completion?

Sub Question 7. 1Is there any relationship between age,
sex, employment status and marital status and dropping
out of "T,.V. High School"?

8. Is there a relationship between the amount of time
spent watching "T.V. High School" and the passing of
the GED Test?

9. What type of person is enrolled in a home study course
in preparation for the GED Test?

10. How do the participants in "T.V. High School" become
aware of the program?
The total population of 436 persons who registered
for "T.V. High School" in Detroit during the spring of 1969
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was designated as the sample in the study. The pre-test con-
sisted of one sub-test of Form K of the GED Test Batteriles
randomly assigned to the participants. Form L of the GED
Test Batterles was used as the post-test measure. Upon the
completion of T.V. High School, a questionnaire was mailed
to each of the particlpants.

The following statistical techniques were used to
analyze the data:

l. Frequency counts and percentage distributions were
tabulated for all categories specified by the ques-
tions of the study.

2. Chi-squared tests of independence were calculated
among the demographlic variables of: age, sex, race,
job description, employment status and last grade
completed and the categories specified by the ques-
tions of the study.

3. Post hoc tests were calculated to determine the sig-
nifigant comparisons which caused the rejectlion of
the null hypotheses within the significant chi-
squared tests of independence.

4. A Cochran (Q) was calculated to determine if a sig-
nificant difference existed between the proportion
of persons passing the pre-test as compared to the
proportion of persons passing the post-test.

5. A "t" test of significance was calculated between

pre-test scores and post-test scores.
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6. A chi-squared test of independence was calculated
between the percentage of "T.V. High School" partici-
pants who passed the GED Test and national GED pass-
ing averages.

7. A Pearson Product correlation was calculated between
successful completion of the GED Test and the variables

of age and last grade completed.

Major Findings of the Study

The statistical analysis of the data led to the fol-
lowing conclusions:

1. "T.,V. High School" 1is not an effective means of pre-
paring persons to pass the GED Test based upon pre-
and post-test data.

2., "T.V. High School" 1is no more effective than the
informal means available of preparing persons to
pass the GED Test based on national averages.

3. The lack of a relationship between demographic data
and the successful completion of the GED Test sug-
gests that specific demographic varlables cannot be
identified as potential predictors of GED success.

4. The lack of awareness by the particlipants of the
exlistence of the GED Test indicates that schools,
social agencles and employment agencles are not doing
their job of making individuals aware of the alter-

nate means of receiving a high school diploma.
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"p, vV, High School" is reported as a means of fur-
thering educational aspirations. Many aspire to

the Jjunior and four year college level.

The majority of "T.V. High School" participants had
not previously participated in adult educatlon
courses suggesting that adult education programs

as they currently exist are not meeting the needs

of the high school dropout.

A major reason for dropping out of "T.V. High School"
centered around the lack of two way communication
between the program and the participants. This pro-
blem is partly inherent in the program due to 1ts
uniqueness, but also increased due to the lack of
orientation of the participants at the beginning of
the program.

The lack of significant differences among the demo-~
graphic variables and dropping out of "T.V. High
School'" suggests that demographic factors cannot be
used to ldentify the type of person who would not
complete a program of this type.

The hopes of reaching the hard core unemployed through.
this program were not achieved. Involvement in "T.V.
High School" was primarily among housewives who were
taking advantage of the accessibility of the program

in their homes.
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CHAPTER I
INTRODUCTION

Most employers today are requiring thelir applicants
to be high school graduates and many employees are finding
it difficult to advance 1n industry or professions without
a high school diploma. This lack of formal education in a
segment of our society creates and directly increases poverty.
Since today's world is highly competitive, complex, and
technologically oriented, it imposes on the individual who
is gainfully employed, and on those who wish to be, a growing
urgency for personal knowledge and skills. This problem will
increase in the future rather than diminish. Dr. Norman C.
Harris, University of Michigan technical education expert,
states:

By 1970, one-fourth of the nation's labor force
will be employed in semi-professional, technlical jobs
that didn't exist in 1930.

At the top will be an estimated 18 percent of
Americans who are engaged in professions which require
four or more years of college. Next, some 50 percent
of the work force will hold 'middle manpower Jjoba!'--
ranging from semi-professional and technical to cleri-
cal and sales. These will require at least a high
school diploma and up to two years of college or tech-
nical training. Below will be an estimated 26 percent,
high~school or vocational-school graduates, doing
skilled work (carpentering, automobile repair) or semi-
skllled work (factory production, gas station tending).
This leaves only six percent of the work force for the
unskilled Jobs that machines can't do--and that require
no more than a grade school education.

lNorman c. Harris, Michigan Department of Public
Instruction, The High School Completion Program for Adults
and out~of~School Youth.

. 1l
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The adult who lacks high school certification is
not only handicapped by his inability to compete in the
lébor market, but he also suffers a serious economic'loss.
In his 1ife time the high school graduate earns on the aver-

age thirty-eight thousand dollars more than the non-graduate.2

Magnitude of the Problem

Fifty-three million adults (ages 25-65) and seven
million young adults (ages 18-25) in this country have never
completed high school.? There are 25 million adults who have
failed to complete the eighth grade and another 11.5 million
with no schooling at 5111.)'L Eighteen percent of Michigan's
total population over 25 years of age have less than an

eighth grade education.>

Meetling the Need

Adult education programs have tried to entice the
high school dropout to return to night school and continue
his high school education. Many of these dropouts, whatever
the cause, cahnot or will not enroll in evening or weekend

classes of these continuing education programs.

2Henry Miller, Rich Man Poor Man, (New York: Thomas
Y. Crowell Company), 1964, p. 1lG5S5.

3U.S8. Bureau of the Census, U.S. Census of Popula-
tion 1960, Subject Reports, Educational Attainment Final
Report, PC (2) SB, (Washington, D.C.: U.S. Govermnment Print-
ing Office, 1963), p. 41.

hibia.

. 5U.S. Bureau of the Census of Population, 1960
Volume I, Characteristics of the Population, Part 2 Michi -
(WashIngton, D.C.: U.S. Government Printing Oiflice,

), P. 8T7.
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The problem becomes even more serious when looking
at the statistics of dropouts from evening programs. Between
1956-63 approximately 2,000 adults enrolled in the academic
curriculum of the adult evening school in Lansing, Michigan.
The academic curriculum is designed for students who wish to
complete requirements for thelir high school diploma. Only
122 out of the almost 2,000 who enrolled were graduated.6

Although many adults do not receive high school
degrees through evening schools, many have acquired a level
of educational maturity at or above the level of the high
school graduate as a result of formal and informal educa-
tional experiences. To meet the needs of these adults, the
American Council on Education provides a test of high school
equivalency and upon successful completion of the General
Educational Development Test an individual can receive a high
school equivalency certificate from 43 out of fifty state
departments of education.

The GED Test cannot actually measure the total results
of a high school education. It doesg however, provide z widely
accepted and valid means of comparing the educational devel-
opment of adults with that of graduating high school seniors.

In 1968, 265,499 adults took the GED Test and only

69 percent of these individuals passed.’! One reason may be

6Walter Busby, A Multivariate Analysis of the Rela-

tionship of Academic Motivation, Aptitude, Soclo-economic
Status, and Age to Persistence in an AHqu Evquﬁg School,
{(unpublished %E.D. dissertation, Michlgan State Unlversity),
‘pc 3.

Tannual Statistical Report for Calendar Year 1968,
of the GED Testing Service, American Council ¢n Education.
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that there are very few opportunities; -other than some pro-
grammed materials,-available to help prepare the high school
dropout for the GED Test. In trying to meet the need, the
Urban Adult Institute of the Detroit Public Schools in con-
Junction with Michigan Blue Shield initiated and financed the
running of "T,V., High School" over educational television in
the Detroit metropollitan area. The "T.V. High School"

course was developed by the Manpower Education Institute of
the Foundation in Automation and Employment in New York City,
New York. The "T.V. High School" course of instruction is
composed of sixty half hour sessions run over 12 weeks. The
main objectives of the course are:

l. To prepare the participants for passing the GED
Tests by teaching the major concepts basic to a
practical, effective understanding of each of the
five required subject areas of the course.

2. To improve the individual skills involved in effec-
tive reading, English usage, communication and
problem solving to a level enabling the successful
completion of the GED Tests.

3. To encourage each participant to take a further
interest in education after completing the course.

. To open new opportunities for positive self-
fulfillment in such areas as employment, on the job
advancement, insights into the need for community
involvement, the development of healthy recreagional
habits and the effective use of leisure time.

Purpose of Study

This dissertation 1s an exploratory study into the

use of "T.,V., High School" as a means of preparing persons to

8 s "T.V. High School," Michigan Blue Shield
Public ReTatYons Department, July 1968, pP. 9.
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pass the General Education Development Test. The main
objectives are: first, to determine whether "T.V. High
School” is an effective way of preparing persons to pass

the GED Test; second, to determine whether there are any
relationships between demographic factors as defined by this
study, and the completion of this program; third, to detefu
mine whether there are any relationships between demographic

factors and the GED Test results.

Questions

In order to realize the purpose of this study,
answers to the following questions have been sought. The
purpose of these questions is to provide a general framework
upon which this study is based,

l. What are the stated purposes of the participants in
taking a program of this type?

Rationale: Question One attempts to establish the .

motivational factors behind the participants involve-

ment in "T.V. High School."
2., Is "T.V. High School" an effective means of prepar-
ing persons to pass the GED Test?

Sub Question 2: 1Is there any relationship between

demographic factors of age, sex, race, marital sta-

tus, employment status, and the successful completion
of the GED Test?

Rationale: Since high school dropouts have many

negative feelings about becoming involved in "formal"

educational programs, as shown by their previous
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.8school failures, it therefore is of paramount impor-

tance to determine if "T,V, High School" 1is effective.
The involvement in a program that does not make a
significant difference to the individual may effect
his future involvement in continulng education pro-
grams,

Is the high school dropout aware that an equivalency
certificate 1is available through state departments

of education by successfully passing the GED Test?

Sub Question 3: Does age, marital status, sex,
employment status, race or last grade completed have
any effect on the awareness of the GED Test?
Rationale: Only 4,526 persons in Michigan attempted
the GED Test in 1968.° This represents less than
one-half of one percent of the total population who
qualify to take this test. It is critical for plan-
ning future curriculum to know whether or not people
are aware that the GED Test exists, but are unable

to find a program that would prepare them to take it,
or whether "T.V. High School" is the means by which
they found out about the GED Test for the first time.
What are the future educational plans of the partici-
pants upon the completion of "T.,V. High School"?

Sub Question l4: Does age, marital status, sex, race,

last grade completed or employment status make a dif-

ference in educational plans.

91bid.
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Rationale: Question Four attempts to determine if
"7.V, High School" is a means to an end or an end in
itself. It determines whether the participants plan
to continue other educational pursuits.

What is the amount of participation in previous adult
education programs?

Sub Question 5: What are the participants stated rea-

sons for lack of participation in previous adult
education programs? |
Rationale: Many persons are enrolled in "T.V. High
School" who have never participated in adult educa-
tion programs before or who have dropped out of pre-
vious programs.

What are the recommendations of the participants for
improvement of "T.V, High School"?

Rationale: To improve future programs, the recom-
mendations of theparticipants for Ilmprovements are
of utmost importance. Question Six attempts to
tabulate these recommendations.

What are the participants' stated reasons for dropping
out of "T.V. High School" before its completion?

Sub _Question 7: Is there any relationship between

age, sex, employment status, marital status or
dropping out of "T.V. High School"?
Rationale: 1In ofder to adequately evaluate a pro-

gram, the reasons for dropping out must be examined
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in order to make recommendations for future programs.
This is especially true when T.V. is the only instruc-
tional tool. Question Seven tabulates the number of
dropouts and their reasons for not finishing the
progran.

Is there a relationship between the stated amount of
time spent watching "T.V. High School" and the pass-
ing or failing of the GED Test?

Rationale: Question Eight determines the amount of
involvement in "T.V. High School" and whether this
factor is related to the successaful completion of
the GED Test?

What type of person 1s enrolled in a home study
course in preparation for the GED Test?

Rationale: Question Nine assesses the ty¥pe of per-
son who has identified himself as wanting to complete
the GED Test. This question will examine the parti-
cipants using the variables of sex, age, marital
status;, race, last year completed in school and
employment status.

How do the participants in "T.V. High School" become
aware of the program?

Rationale: Question Ten will help future programs

by determining the most effective means of communi-

cating with a population off this type.
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Significance of Study

"p. V. High School" has been run in 75 cities and is
in its second running in the Detroit area over educational
T.V. This program has never formally been researched or
evaluated. Many cities, with large numbers of dropouts, in
search of programs to meet the needs of their population have
adopted and are continulng to adopt thlis program without any
substantial evidence of its effectiveness. If this program
is effective, it may become a unique way of reaching many
dropouts at home with minimal costs and help them to enhance
their final educational preparation. If thls program is not
effective, it may destroy the last chance of society to meet

the needs of an already alienated group.

Definition of Terms

For purposes of clarification, terms which are fre-

questly used throughout the report of this investigation are

defined.

1. Dropout: Any person who left school
prior to completion of high
school.

2. Adult: Any individual beyond com-
pulsory school age and not
enrolled in a day school
program.

3. GEDT or GED: GEDT or GED refers to the

American Council on Educa-~
tionts battery of five tests
of General Educational
Development.

4. Equivalency Certificate: Equivalent Certificate is
the equivalent of a high
school diploma. It is im-
plied that this certificate
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i1s issued on the basls of
receiving s passing score
on the GED battery of five
tests.

5. T.V. High School: Sixty half-hour tapes which
are intended to prepare non-
high school graduates to
pass the GED Test.

Limitations

The limitations of the questionnaire include the 4dif-
ficulty of validating the responses, of tabulating unstruc-
tured responses and of obtaining complete cooperation in all
instances. Limitations of the respondents include their
biases, thelr interest in the study and the accuracy of their

replies.

Organization of the Study

CHAPTER I. INTRODUCTION
The introduction includes: purpose of the investiga-

tion; questions to be answered by the study; significance
and value of the study; definition of terms; limitations
of the study; organization of the study.
CHAPTER II. REVIEW OF RELATED RESEARCH AND LITERATURE
The review of related research and literature includes:
history; description;, purpose and intent of the GED Test;
valldity, reliability and current usage of the GED Test;
success of GED examinees in college situations.
CHAPTER 1I1II. THE RESEARCH PROCEDURE
The research procedure includes: the research design;
description of the questionnaire; description of the analy-

3is process.
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CHAPTER IV. ANALYSIS OF DATA AND FINDINGS
The analysis of data and findings includes: the
setting; the sample population; the correlation analysils
and statistical tests.
CHAPTER V. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
The summary, concluslions and recommendations include:

synopsis of the problem; conclusions and recomméndations.



CHAPTER II
REVIEW OF RELATED RESEARCH AND LITERATURE

Development of the GED Test

The creation of a high school equivalency program
became a reality in the United States in 1945. The equiva-
lency certificate was designed to provide assistance to ser-
vicemen and women who had left high school before graduation
to join the military during World War II. The issuance of
equivelency certificates was based on scores obtained from
a battery of five @General Education Development Tests devel-
oped through the American Council on Education and adminis-
tered by the United States Armed Forces Institute (USAFI).

The inception of the GED Tests was in 1941 when the
War Department established the USAFI with the express purpose
of enabling men and women engaged 1in active duty to continue
their education. The USAFI also served as a clearing house
for the records of educational experiences in the military
to be used by civilian schools and employers after the war.lo
To meet the needs of the military personnel, the USAFI pro-
vided programs of correspondence courses, off-duty classes

and a testing program for any member of the Armed Forces

interested in improving his educational status.

10¢ar1 w. Hansen, "The Armed Forced Institue," Jour-
nal of the American Association of Collegiate Registrars,

Vol. XIX, No. 4, (July 194l), pp. 43L4-439.
12
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In April, 19,42, a special committee of the American
Council on Education, together with the subcommittee on edu-
cation of the Jolint Army-Navy Committee on Welfare and
Recreation, selected the University of Chicago to construct
tests that would assess the educational gains made by indi-
viduals involved in programs administered by the USAFI. Dr.
Ralph W. Tyler, a leader in the field of tests and measure-
ments, was appointed director of the total project while the
specific tests of General Educational Development were under
the direction of E. P. Lindquist of the University of Iowa.

The GED Tests were developed, in part, because of
the widespread dissatisfaction with the "blanket credit"
system of accreditation employed following World War I. It
was hoped that the GED Test would ease the post war problem
faced by educational institutions in evaluating in-service
educational experiences of veterans in order to determine
thelr appropriate placement when they returned to school.

In 1945, the American Council on Education established
the Veteran's.Testing Service so that the civilian restricted
forms of the GED Tests might be made available to civilian
educators for the testing of veterans and non-veterans. 1In
July of 1963 the name of the Veteran's Testing Service was

changed officially to "Official GED Agencies."ll

Ma jor Purposes of the GED Tests

In the fall of 1942, Dr. Lindquist reported that the
.committee had decided to create two distinct batteries of the

11United States Armed Forces Institute of Tests of
General Educational Development (High School level). Examiner's
Manual, (New York: American Council on Education, 1945), p. 5.
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Tests of General Educational Development, one for use at the
high school level and the other at the college level. The
original examiner's manual indicates that the major purposes

of both batteries of the Test of General Educational Develop-

ment were:

l. to provide a more adequate basis for the educa-
tional and vocational guidance of those who have
served in the armed forces.

2. to asslist the schools in the appropriate place-
ment in a program of general education of the stu-
dents returning from military service.

3. to help the schools determine the amount of aca-
demic credit which should be granted students for
their educational experiences in ‘the military.l2

The specific purpose of the college level tests of
General Educational Development was stated in the test manual

as follows:

The tests are accordingly designed to measure the
extent to which all of the past educational experiences
of the individual tested--including the experiences
gained in military service--have contributed to his
general educational development, or to his ability to
carry on successfully in a program of general educa-
tion of the type which the academic high school and
the firsivtwo years of the liberal arts college aim to
provide. 3

The specific purposes of the high school level of the GED Test

were stated in this way:

The high school level tests are intended for use
primarily with service men or veterans who either had
never attended high school or had completed only a
part of their course before entering the service.
With such individuals these tests may be used to
determine whether--through formal or informal educsa-
tional experiences, both in and out of the service--
they have acquired the equivalent of a general high

l2pxaminer's Manual, 1964, p. 2.
131bid.
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or are as able to carry on in a program of

general education at the college levels ai are students
who have formally completed high school. L

Description of the Tests

The high school level battery of the Tesats of General

Educational Develcpment consists of five separate tests:

Test I.

Test II.

Test IIT.

Test IV.

Test V.

Correctness and Effectiveness of Expression
Part 1. Twenty spelling exercises, each con-
sisting of four words, one of which is mis-
spelled.

Part 2. Four themes which might have been
written by a high-school student. These
themes contalin errors in: punctuation,
capitalization, redundancy, word choice,
uniformity. and sentence structure.

Interpretation of Reading Materials in Social
Studies

The Social Studies Test measures ability to
read and interpret correctly passages 1in
history, economics. and world events. Each
passage is followed by a number of multiple
choice questions based on the passage.

Interpretation of Reading Materials in the
Natural Sclences

The Natural Science Test measures ability to
interpret passages dealing with the different
aspects of science encountered in every-day
life. Each passage is followed by a number
of multiple-choice questions based on the
passage.

InterEretation in Literary Materials
e BEng Test measures abillity to inter-
pret passages of prose and poetry. Each

passage 1s followed by a number of multiple-
cholce questions based on the passage.

Test of General Mathematics Ability

The General Mathematlics Test measures ability
to use the fundamentals of arithmetic such as
is taught in a high school general mathema-
tics class. The problems include addition,
subtraction, multiplication, division, deci-
mals, simple algebra. and geometry.

pxaminer! s Manual, p. 7, 1945.
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Each of the five tests is in a separate booklet ang
each may be taken at a different time but all five must be
completed as a unit battery. Each of the sub-tests of the
GED Test has a time l1limit of two hours. . However, they are
described as "work limit" tests and not "time limit tests,"
and additional time may be taken if needed, although two
hours per test has been found adequate for most examinees.ls

The college level battery of tests consists of four
sub-tests which correspond to the first four tests of the
high school battery list. This dissertation focuses on the
use of the high school battery of the GED Test, therefore.
the college battery will not be examined in any detail within

the review of the literature.

Content of the Battery

The high school level battery of GED Tests as a whole
was designed to minimize some of the short range content
objectives of specific high school subjects such as the
retention of factual information. It instead emphasizes
the student's ability to make application of concepts, ideas
and generallizations based on the specific subject areas.

The sub-test of Correctness and Effectiveness of Expres-
sion, according to Lindquist, attempts to measure the mechanics

of writing and a judgment of adequacy of grammatical usage.16

15United States Armed Forces Institute Tests of
General Educational Development (High School level). Exam-
iner's manual. (New York: American Council on Education,

.1964), p. 10.

16E.F;‘Lindquiét, "The Use of Tests in the Accredi-
tation of Mllitary Experience and in the Educational Placement
of War Veterans," The Educational Record, XXV, 1944, p. 369.
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The sub-tests of Interpretation of Readlng Materials
in the Social Studies, Interpretation of Reading Méterials in
the Natural Sciences. and the Interpretations of Literary
Materials all bear the same characteristics in thelr struc-
ture. These passages, according to Lindquist, cannot be com-
prehended readily or interpreted easily by individuals who do
not have rich backgrounds of experience in these different
fields. or who are not already famillar with and have done
some thinking about the problems and concepts in these fields.1l7
The Test of General Mathematical Ability attempts to
be a test of general problem solving ability of a very practi-
cal sort. The problem situations include simple busineass
transactions, insurance, taxation, algebra, geometry measure-
ment and graphs.18
It should be emphasized that the GED Test does not try
to measure all the qualities that a high school aims at develo-
ping in its students. Therefore, no attempt was made to mea-

sure such factors as interests, appreciations, attitudes. or

citizenship practices.

Norming of the High School Level GED Tests

The following information, relating to the original
norming of the GED Test was obtained from the Examiner's
Manual (High School 1eve1)19 and Dr. Lindquist's address before

17E;.]i', Lindquist,"The Use of Tests in the Accreditation
of Military Experlence and in the Educational Placement of War
Veterans," p. 368.

18Examiner's Manual, 1964, p. L.

19gxaminer's Manual, 1964, p. 6.
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the National Association of State Universities.2® standards
of achievement on the GED Tests were obtained by testing 35,000
students from schools representative of different sections of
the country during the spring of 1943. More than 880 high
schools were contained in the original sample. Separate norms
were established for different sections of the country by
dividing the forty-eight states into six regions. The results
obtained from the performance of these high school students
were used as a basis for determining minimum passing scores.
The median score on the GED Tests during the 1943 norming
study was a standard score of 50. From the results of the
1943 norming, the American Council on Education recommended
that an average standard score of U5 for the five tests, or

a standard score of 35 or more on each of the individual tests
was acceptable for the purposes of qualifying for a high school
diploma or equivalency certificate. This recommendation would
have resulted in failure of approximately 20 percent of the
sample upon which these tests were standardized. The results
alsc showed that some regions of the couptry had more than

20 percent of their students scoring below the minimum stan-
dards for passing the GED Tests. Therefore, the Commission
strongly recommended that the individual state departments of
edﬁcation designate minimum scores on the tests, at levels
that would be consistent with the educational standards of

their respective states.

: 2OLindquist., "The Use of Tests in the Accreditation
of Military Experience and in the Educational Placement of
War Veterans,'" pp. 337-376.
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In 1955 it was decided that a new set of norms should
be developed. The same procedures used in 1943 were employed
in 1955 so that the norms would be comparable. The 1955
norms were established by a sample of 38,777 public high
school seniors tested in April-June 1955. just before their
graduation from a general (non-technical or non-trade) high
school. The median score of performance by the students 1n
the 1955 sample was slightly higher than the 1943 sample, but
it was felt that the difference was not great enough to war-
rant a change in the minimum passing scores for the tests.

In 1967, a norming study was conducted in the same man-
ner as those in 1943 and 1955. The only difference was that
non-public schools were also included in the sample. This
study involved 28,773 high school seniors. No significant
differences in achievement levels were found to warrant the
revision of minimum passing scores on the GED Test.

Degcription of the Examinees and
Use of the GED Test Battery

Table 1 illustrates the increase in the number of
agencies participating in the Equivalency Certificate Program
and the number of persons tested between 19!49-1968.21 This
situation has developed over the last decade where a larger
number of non-veterans participated in the High School equiva-
lency program than veterans.

The following information was'taken from the

annual statistical report of the American Council on

21 s Comparative Data on High School Level
GED Testing at Official GED Centers 19,9-1968, (American
Council on Education, High School Level GED Testing, 1968).
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COMPARATIVE DATA ON HIGH SCHOOL LEVEL GED
TESTING AT OFFICIAL GED CENTERS 1949-1968
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1950 563 36,853 3 3 ™ 3% % 3t 3¢
1951 563 25,58 #* 3* * 3% % * 3%
1952 557 29,733 3* 3#* 3% 3% * * 3*
1953 568 32,533 61% 38% 1% # # 39 #*
195, 571 42,141 65% 35% - 3% 3 * 20
1955 587 44,840 58% 37% 5% * * L6 21
1956 597 52,552 L6% 29% 25% 3 3#* L3 23
1957 634k 52,874 L49% 35% 16% * * 35 2
1958 642 58,723 L43% Li% 16% 27 10 38 22
1959 660 56,496 374 L4 5% 18% 28 10 36 2l
1960 658 61,093 324 uhag - 244 29 10 31 23
1961 702 68,080 28% L46% 264% 29 10 34 26
1962 745 75,428 274 504 23% 29 10 34 25
1963 801 88,242 25% 53% 22% 29 10 33 29
1964 840 116,875 224 584 20% 29 10 32.5 27
1965 928 143,974 19.4% ©58.6% 22% 29 9.73 38 28
1966 1,031 185,778 18.74 59.7% 21.54 29.3 9.8 35 28.3
1967 1,194 218,386 #* 3 29.5 9.7 36 30
1968 1,336 265,499 3 3 29.5 9.7 39.9 30.6

# Data not available
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Education.?2 The average age of examinees at the time of

the 1968 GED testing‘was 29.5. The average number of pre-
vious years of schooling was 9.7. The percentage of examinees
failing the GED Test was 30.6. O0f the examinees, 39.9 percent
stated that their purpose in taking the GED Test was to qualify

for further education.

Review of Related Literature

The GED Tests as a means of certification for high
school equivalency have been the subjJect of wvarlied amounts
of research. In most cases the research focused on two cate-
gories: (1) research examining success of equivalency holders
in college situations; (2) research concerning the validity

and reliabllity of the GED Test battery.

Use of the GED Tests 1ln College

Success of equivalency certificate holders in colleges
and universities has been the main focal point of the research
that has been done on the GED (high school level) battery.

The various research studies tended to be more favorable
about using the GED than unfavorable, although it must be
pointed out that equivalency degree holders as a group were
not as successful in college as regular high school graduates.
Contained below are summaries of some of the representative
studies that have been done concerning the success of GED

examinees in college situations.

' 22Annua1 Statlstical Report for the Calendar Year
1968, GED Testing Service, American Council on Education,
Washington, D.C.
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Putnam!'s stqdy at the Vanport Extension Center for the
winter-quarter of 1947 examined the scholastic achievement of
ninety-six non-graduates admitted on the basis of the high
school level GED Tests and compared their achievement with
1,404 veterans who were high school graduates. Mean grade-
point averages slightly favored the GED students but the dif-
ferences were not statistically significant. There were no
significant differences in percentages of the two groups on
the honor poll or on probation. There was, however, a larger
proportion of the equivalency certificate students leaving
school. Putnam concluded that this study indicated that high
school graduation is not essential to successful scholastic
achievement in college.23

Dixon, at the University of Missouri, compared the
college achievement of 250 GED equivalency holders with an
equal number of students admitted by high school graduation.-
Members of each group were matched by pairs according to a
number of significant variables such as age, sex, date of
entrance to the University. and aptitude test score. The
results indicated that the total grade~point average was
slightly higher for the high school graduates than for the
GED group. Dixon pointed out in his conclusions that the
achievement of veterans admitted by GED Tests, while not equal

to that of the matched group of high school graduates, was

23Phil H. Putnam, "Scholastic Achievement of GED Stu-
dents at the Vanport Extension Center," School and Society,
‘LXVI (1947), pp. 161-63.
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close enough to continue the practice of using the GED Test
Battery to determine admission.zu

Hartung reported a study of fifty-nine GED admissions
at the University of Tennessee Junior College. He concluded
that acceptable GED Test scores are not a satisfactory sub-
stitute for high school work. He based this conclusion on
the fact that the mean grade-point ratio of the fifty-three
GED veterans was 1l.37 as compared to 2.29 for women students,
2.01 for male non-veterans and 2.13 for high school graduate
veterans; a ratio of 1.40 is necéssary to remain in school
and receive full credit for completion of the entire two year
program.25

Wiegel, at Ohio State University in 1947, examined
the GED Test Battery as a means of receiving high school
equivalency and admission to college. From his sample of
111 veterans who had been admitted to Ohio State University
on the basis of the GED Test Battery, he found only half of
them performing at a level that would allow them to graduate.
Wiegel émphasized this point in hls concluslions--that the use
of the GED Test as a substitute for a high school diploma was
not the issue in question, but rather what minimum scores on

the GED Tests should be used to determine college admissions.26

2hpaul T. Dixon, "Scholastic Achievement of Students
Admitted to the University of Missouri on the Basis of Per-
formance on Tests of General Educational Development," (Unpub-
lished Ed.D. Dissertation, University of Missouri, 1948).

25Arthur W. Hartung, "The Case of the GED Student,"
‘School and Society, LXVII (1948), pp. 137-38.

26ponald F. Wiegel, "A Study of the General Educa-
tional Development Tests," (Unpublished Master's Thesis, Ohio
State University, 194.7).
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Roeber, at Kansas State Teachers College in 1950,
compared grades earned during one semester by seventy-one
veterans admitted to Kansas State on the basis of the GED
Tests with the grades of 397 high school graduates. The GED
group had an average educational level of ninth grade with a
range from the sixth to the eleventh grade. The results found
GED group averages were lower than the high school graduates
but the grades assumed a normal distribution similar to that
of regular students. Percentage of students achieving a "C"
average or better was 72 percent; as compared to 85 percent
of the high school graduates. Roeber concluded that achleve-
ment of these non-graduates was sufficiently high to warrant
the use of the GED Test Battery as a means of measuring col-
lege aptitude.27

Batmale, at the City College of San Francisco in 1955,
compared 100 regular high school graduates with 100 veterans
who had successfully passed the GED Test Battery. Batmale
hypothesized that since the veteran group had not completed
high school, they might do better in the semi-professional
programs than in the professional programs. The conclusions
of the study were that: the veteran group and the non-veteran
group were of equal scholastic aptitude; the GED graduates
majoring in the professional curricula did as well as those
majoring in the semi-professional curricula; and the correla-

tions between the academic performance of the GED graduates

2TEdward C. Roeber, "The GED Tests as a Measure of
Collzgeugptitude," Educational Research Bulletin XXIX (1950),
ppo - .
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and the educational factors studied, i.e., aptitude, age,
semesters of high school were low and falled to establish
any substantial relationship between these factors and the
academic success of the veteran group.28

griffith, at Marshall College in 1950, made a study
of 112 equivalency certificate holders who were admitted to
Marshall College as students. Seventy-one percent of those
students failed to achieve the minimum grade average for
graduation. This study indicated below average success for
equivalency certificate holders enrolled in Marshall College.
Griffith concluded that if the sole criterion for admission
to college for non-high school graduates was the GED Test
Battery, the "cutting scores" should be higher than those
being currently used.2?

Bledsoe, at Peabody College in 1952, investigated the
results of 579 non-high school graduates admitted to three
Southern Colleges on the basis of their performance on the
high school level GED Tests. The study attempted to deter-
mine the extent to which the scores on the high school level
GED Tests predicted scholastic achievement, and to determine
if any relationship existed between grade-point average and

the factors of age, and number of high school units previously

28Louis Batmale, Achievement in College of Students
Graduated from High School on the Basis of Performance in the
General Educational Development Tests, Ed.D., University of
California, January 1955,

29L,inda Griffith, "A Study of the Armed Forces Insti-
tute Tests of General Educational Development as an Entrance
Examination to Marshall College for Non-High School Graduates,"
(Unpublished Masters Thesis, Marshall College, 1950).
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earned. The results showed no significant relationship
between number of high school units completed at the time
of entrance and success in college. The older the student
was at the time of entrance the better his grade-point aver-
age. The best predictor of success in college was sub-test I
(Correctness and Effectiveness of Expression) of the GED Test
Battery.30
To summarize the success of GED students in college,

S. A. Nock's comments on the admission of non-high school
graduates are appropriate.

«+«+«The completion of a satisfactory high school course

is likely to continue to be the normal gateway to higher

education. But if the return of veterans has done

nothing else for us, it has taught us that maturity

and stability are frequently sound substitutes for

formal instruction, and it has diminished our certainty

that four years og high school are necessary prerequi-
sites to college. 1

Validlty of GED Test Battery
Despite their wide application, the GED Tests are

lacking in validity data, since the validity of a test depends
a great deal upon defining clearly what traits or abilitles
are being measured. Graduation from high school has no clear
measurable meaning. The validity of the GED Tests hinges

upon the tests showing that the tasks set in the battery are

desirable outcomes of educational programs and those that

3050hn Bledsoce, "An Evaluation of the General Educa-
tional Development Tests," (Unpublished Doctoral Dissertation,
George Peabody College for Teachers, 1952).

' 31g, 4. Nock, "Admission of Non-High School Graduates,"
American Association of Collegiate Reglistrar's Journal, XXI,
1946, pp. 390-391.
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pass the tests without having had formal educational experi-
ences can handle other assignments for which high school
graduation has been considered a prerequisite. It should be
noted that the available research indicates that the GED Test
predicts scholastic performance rather than measures educa-
tional growth. Contained below are the summaries of several
studies and articles concerning the validity of the GED (high
school level) battery of tests. |

Ostlund, at Oklahoma A. and M., administered the GED
Test to 136 students at the University. He matched the 32
individuals who scored below the 10th percentile on one or
more of the sub-tests with 32 of the highest performers on
the test. Validation was investigated by comparing the per-
formance of students on the GED Tests with other measures of
scholastic performance. One of the tests administered was

2 The conclusions were that the GED Tests

the A.C.E. exam.
had provided a valid instrument for the population tested,
for the 1individual's who scored low on the GED Test also
scored low on other measures of scholastic achievement.33

In conslidering the validity of the GED Test Battery,

Andgrson considered the GED Tests a more reliasble indicator

of college success than the usual scholastic aptitude tests.

32The research available on the American College
Entrance Exam has shown it to be one of the best predictors
of college success. It has a high level of predictive
validity.

33Leonard A. Ostlund, "An Evaluation of a General
Education Program,” School and Society, Jan. 8, 1955, pp. 5-8.
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because it avoided memory for details and instead attempted
to interpret the examinee's competence in handling generaliza-
tions.3l4

Dressel and Schmid evaluated the GED Tests from their
beginning to 1950. They made a comprehensive study of the
literature of GED Tests, including purposes and use of the
battery, validity and reliability of the tests. The test
of validity, according to Dressel and Schmid, was whether
the GED Battery served the purposes for which it was con-
structed. Their results indicated that the tests have served
the purpose for which they were constructed since they found
high correlations between GED test scores and high school and

college grade-point averages.35

Reliability of the GED Battery

The avallable research on the GED Test Battery shows
a high level of reliability. This 1s in part due to the length
of the test, easpecially since no real time 1limit exists, for
reliability is always influenced considerably by test length.
Contained below are two representative studies done on the
reliabllity of the GED Tests.

The University Examination Service of the State Uni-
versity of Iowa made two separate studies on the GED Test Bat-

tery focusing on the sub-tests of social studies, natural

34g. v. Anderson, "The Validity of GED Tests for
College Entrance," College and University, 23: pp. 371-381.

35P. L. Dressel and J. Schmid, "An Evaluation of the
Test of General Educational Development," (Washington, D.C.:
American Council on Education, 1951), p. 58.
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science and literature. One study consisted of seventy-eight
girls who had completed two quarters of work in the School of
Nursing3® while the other examined 300 men entering the Col-
lege of Liberal Arts.37 In both studies the reliability coef-
ficients were the same, using the Kuder Richardson short
method and were as follows: soclal studlies test .93, litera-
ture test .90. and natural science. .92.

Findley and Andregg, in two studies at the United
States Air Force University, using 500 men for each trial,
found reliability coefficients of .88 and .93 for the mathe-
matics test of the GED Test battery.30

Summary
The high school equivalency program was begun in the

United States in 1945. Originally designed to help military
persommel who had left school before gradiation during World
War II, the program awarded an equivalency certificate based
on scores obtained on the GED Test Battery. The GED Test
Battery was constructed to answer the general question:

Does the veteran through his informal education experiences

36Test scores and Grades for First year Students 1in
the School of Nursing, Research Report No. 6, (Iowa City:
State University of Iowa, June 1949).

37Relationships Among the Tests Given to Students
Who Enter the College of Liberal Arts, Technical Bulletin
No. L4, (Iowa City: State University of Towa, April 1949).

38warren G. Findley, "Review of the Tests of General
Educational Development," Third Mental Measurements Yearbook,
ed., 0. K. Buros éNew Brunawlck, N.J.: Rutgers University
- Press, 1949), p. 84.
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have the equivalent of a general high school education and
should he be granted a high school equlvalency diploma? The
use of the test battery has increased since its creation and
more non-~veterans hgve taken the GED Test than veterans over
the last ten years.

The avalilable research examining the GED Test Bat-
tery was concentrated between the years 1945-1952. Since
that time a very limited amount of research has appeared in
the Jjournals.

Although the available research on the GED Test Bat-
tery is not extensive nor current, it indicates that the bat-
tery has a high level of reliability and validity. The majority
of research has been centered around the success of GED stu-
dents in college situations. The results have been varied;
in general the GED Test has proved favorable, although as a
group the equivalency degree holders have not been as suc-

cessful in college as regular high school graduates.



CHAPTER III
THE RESEARCH PROCEDURE

The Population

The population consisted of the ;36 persons who had
registered for "T.V. High School" during the spring of 1969.
The registration list was compiled by havling all interested
persons fill out an application that was published in the
newspaper or call in their name and address to the "T7.V,
High School" office. "T.V. High School" was publicized
through newspaper and T.V. releases before the spring ses-

sion began.

Pre-test

The pre-test consisted of one sub-test of form K of
the GED Test Battery. All registrants were asked to come
into the "T.V. High School" office to take a pre-~teat. Since
the GED Test Battery takes 10 hours to complete, only one sub-
test of the battery was used for the pre-test measure. Parti-
cipants were randomly assigned the five different sub-~tests of

the GED Test, giving a composite set of 25 complete batteries.

Post-test

All registrants of "T,V. High School" were notified
upon the completion of the "T.V. High School" series to come
into the "T.v. High School" office mnd take the GED Test. A

31
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copy of this letter appears in Appendix A. The post-test
measure of this study was the (1) form of the GED Test bat-

teries.

Reinforcement

Since "T.V. High School" personnel had no contact
with the participants, two (friendly) reinforcement letters
were sent to the participants in the hopes of increasing the
future return rate of the questionnaire. One letter expressed
encouragement to stay with the program, the other one thanked
those participants that had taken part in the pre-test. Copiles

of' the reinforcement letters are in Appendix B.

The Questionnaire

A tentative questionnaire, prepared by the author
using the guidelines suggested by Backstrom and Hursh, Survey
Research,39 covering those areas which were considered neces-
sary to obtaln data relevant to the objectives of the study,
was reviewed by a research consultant of the College of Educa-
tion, Michigan State University.

The questionnaire was revised along the guidelines
suggested by the consultant and contains a cover letter
explaining the problem and asking the full cooperation of
those being studied. The questionnaire was mailed upon the
completion of the "T.V. High School" video tape series. Self-
addressed stamped envelopes were enclosed for the convenience

of the respondents. A copy of the gquestionnaire and cover

39%harles H. Backstrom and Gerald P. Hursh, Surve
Research, (North-Western University Presa, 1964), Chapter III.

-
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letter appear in Appendix C. Three hundred and five:participants
sent in the questionnaire giving the study a return rate of

69.7 percent.

Follow-up Procedure

Two weeks after the questionnaire was malled a fol-
low up postcard was sent to those who had not mailed back the
questionnaire. A copy of the postcard appears in Appendix D.
Two weeks after the postcard was mailed, a follow-up letter
including another copy of the questionnaire, was mailed to
those who had not responded. A copy of the lettér appears

in Appendix D.

Analysis of the Data

Upon return of the questionnaire, the author tabu-
lated the data in terms of the categories provided for in
the questionnaire. To answer the specific questions proposed

by this study, the following analysis was used.

QUESTION 1:

What are the stated purposes of the participants in
taking a program of this type?

The data was analyzed by a frequency count and a
percentage breakdown of the responses.

QUESTION 2:

Is "T.V., High School" an effective means of preparing
persons to pass the GED Test?

(a) A Cochran (Q) test was used to determine if a sig-

nificant difference exists between the proportion



34

of persons passing the pre-test as compared to the
proportion of persons passing the ;posﬂ:--tesat:.ll-O

(b) A "t" test of significance was run between the pre-
test scores of the participants on the GED ‘Test
and their post-test scores to determine if "T.V.
High School" is an effective way of preparing per-
sons to pass the GED Test.ul

(c) A crossbreak analysis using a chi-squared test of
independence was computed between "T.V. High School"

- participants scores and the national GED Test aver-

ages.

SUBQUESTION 2:

Is there any relationship between demographic factors of

age, sex, race, marital status, employment status and

the successful completion of the GED Test?

(d) A Pearson Product Correlation was run between success-
ful completion of the GED Test and the variables, the
last grade completed and age, to determine if any
significant linear relationships exist.e'r:l.l*L2

(e) A crossbreak analysis using a chi-sqguared test of

independence was computed among the variables of

age, sex, marital status, last grade completed,

4”w. G. Cochran, The Comparison of Percentages and
Matched Samples, Biometrika 37, p. 256.

u1Sidney Siegal, Nonparametric Statistics for the
Behavioral Sciences, (New York: McGraw-H1ll Book Company,
19567, p. 152.

L2pred N. Kerlinger, Foundations of Behavioral Research,

é¥gw York: Holt, Rhinehart, and Winston Co., 190L), pp. 202-
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employment status and passing or failing of the GED
Test.’-lr3

QUESTION 3:
Is the high school dropout aware that an equivalency
certificate is avallable through State Departments of
BEducation by successfully passing the GED Test?
(a) The data was analyzed by a frequency count and a
percentage breakdown of the responses.

SUBQUESTION 3:

Does age, marital status, sex, race, employment status
or last grade completed have any effect on the awareness
of the GED Test?

(b) A crossbreak analyslis using & chi-squared test of
independence was computed among the variables of
age, sex, marital status and awareness of the
exlstance of the GED Test.

QUESTION L:

What are the future educational plans of the partici-
pants upon the completion of "T.V. High School"?

(a) The data was analyzed by a frequency count and a
percentage breakdown of the responses.
SUBQUESTION l:

' Does marital status, age, sex, race and last grade com-
pPleted or employment status make a difference in educa-
tlonal plans of the participants?

(b) A crossbreak analysis using a chi-squared test of
independence was computed among the variables of
age, marital status, race, sex, last grade com-

rleted and employment status.

Y31pid., pp. 624-649.
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QUESTION 5:

What is the amount of participation in previous adult
education programs?

(a) The data was msnalyzed by a frequency count and a
percentage breakdown.

SUBQUESTION 5:

What are the participants' stated reasons for not par-
ticipating in previous adult education programs?

(b) The data was analyzed by a frequency count and a
percentage breakdown.

QUESTION 6:

What are the recommendations of the particlipants for
improvement of "T,V. High School"?

(a) The data was analyzed by a frequency count and a
percentage breakdown.

(b) A crossbreak analysis using a chl-squared test of
independence was computed between passing and fail-
ing of the GED Test and the respondents' recommenda-
tions for improvements of "T.V. High School."

QUESTION 7:

What are the participants'! stated reasons for dropping
out of "T.V. High School" before its completion?

(a) The data was analyzed by a frequency count and =a
percentage breakdown.

SUBQUESTION 7:

Is there any relationship between age, sex, employment
status, marital status or dropping out of "T.V. High
School"?

(b) A crossbreak analysis using a chi-squared test of

independence was computed among the variables of age,
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sex, marital status, race, last grade completed,
employment and dropping out or completing of "T.V,
High School."

QUESTION 8:

Is there a relationship between the stated amount of time
spent watching "T.V. High School" and the passing or fail-
ing of the GED Test?

(a) The data was analyzed by a crossbreak analysis using
a chi-squared test of independence and was computed
between the passing or failing of the GED Test and
the amount of time spent watching "T.V. High School."

QUESTION 9:

What type of person 1s enrolled in a home study course
in preparation for the GED Test?

(a) The data was analyzed by a frequency count and per-
centage breakdown of the type of person who has
identified himself as wanting to take part in "T.V.
High School."

QUESTION 10:

How do the participants in "T.V. High School" become
aware of the program?

(a) The data was analyzed by a frequency count and

percentage breakdown of the responses.



CHAPTER IV
ANATYSIS OF DATA AND FINDINGS

Results related to the questions

The purpose of this study was to explore the use of
"p V. High School" ac a means of preparing persons to pass
the General Education Development Test.

The main objectives were: to determine whether "T.,V.
High School" was an effective way of preparing persons to
prass the GED Test; to determine whether there were any rela-
tionships between demogrsphic factors as defined by this study
and the completion of this program; to determine whether there
were any relatlionships between demographic factors and the
GED Tesat results. A diacussion of the findings for each ques-

tion follows.

Question 1:

What are the stated purposes of the participants in
taking a program of this type?

The resaponse patterns of the participants were examined
through a frequency and percentage dlstribution within the
following categories: (sex) Table 1; (age) Table 2; (males
in relatlionship to race and employment status) Table 3;
(females in relationship to race and employment status)

Table L.

38
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TABLE J.1

STATED PURPOSES ACCORDING TO SEX

FREQUENCY DISTRIBUTION

A B C D E F G H I TOTAL
Men 23 Iy 13 I 29 26 15 0 n 118
Women 131 11 17 29 63 81 47 5 29 413
Total 15l 15 30 33 92 | 107 62 5 33 531
PERCENTAGE DISTRIBUTION

A B C D E B G H I
Men 19.4 3.3 11.0 3.3 24.5 22.0 12.7 O 3.3
Women 31.7 2.6 4.1 7.0 15,2 19.6 11.3 1.2 7.0
Total 29.0 2.8 5.6 6.2 17.3 20.1 11.6 9 6.2

LEGEND: A. Enjoy learning about things.

B. Needed my GED Diploma to continue in my present

Jobe.

C. Needed my GED Diploma to get a promotion in my

present Jjob.
D. Wanted something to do.

E. Needed my GED Diploma to get a better job.
F. Always wanted to get my GED Diploma but didn't
know how until I heard of "T.V. High School."

G. Wanted to take a college course.
H. No special reason.
I. Other.
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TABLE }.2
STATED PURPOSES ACCORDING TO AGE

FREQUENCY DISTRIBUTION

Age A B c D E F G H I TOTAL
18 - 25 oy 52 68 Th 76 17 18 &5 6 10
26 - 30 21 &5 5 9 2l 16 8 0 3 91
31 ~ 40O 35 2 10 8 21 26 8 o0 8 118
41 - 50 4w$s 5 9 9 14, 31 20 O 7 140
51 or above 28 1 4 7 L 16 9 0 _8 77

Totals 223 65 96 107 139 106 63 5 32 836
PERCENTAGE DISTRIBUTION

Age A B C D E F G H I
18-25 22,9 12.6 16.5 18.0 18.5 L.l g.3 1.2 1.4
26—30 2300 SQL'- 5.'—'- 9.8 26.3 17.5 -7 0 3.2
31-40 29,6 1.6 8.4 6.7 17.7 22.0 6.7 0 6.7
L'.l""SO 32.1 3.5 6.’.]. 6¢L|. 10.0 22.1 1)4..2 0 500
51 or 36.3 1.2 5.1 9,0 5.1 20.7 11.6 0O 10.3

above

16.6 12.6 7.5 .5 3.8

Totals 26.6 7.7 1l1l.4 12.7

LEGEND: A. Enjoy learning about things.
: B. Needed my GED Diploma to continue in my present

Job.

C. Needed my GED Diploma to get a promotion in my

present Jjob.

D. Wanted something to do.

E. Needed my GED Diploma to get a better job.

F. Always wanted to get my GED Diploma but didn't
know how until I heard of "T.V. High School."

G. Wanted to take a college course.

H. No speclal reason.
I. Other.
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STATED PURPOSES ACCORDING TO MALES

IN RELATIONSHIP TO RACE AND
EMPLOYMENT STATUS

FREQUENCY DISTRIBUTION

A B C D E P G I TOTAL
white 10 1 3 3 16 18 N 60
Non-White 12 3 10 1 12 11 6 o) 55
Employed 15 3 9 I 10 22 13 0] 76
Unemployed 3 0 0 0 L 0 6 0 14
PERCENTAGE DISTRIBUTION
A H D H I
White 16.6 1.6 5.0 5.0 26.6 25.0 0 6.6
Non-White 21.8 5.’.’. 18:1 1-8 21.8 2000 O O
Employed 19.7 3.9 11.8 5.2 13.1 28.9 0 0]
Unemployed 21l.4 0 0 28.5 7.1 O

LEGEND: A.
C.
E.
F.
G.

H.
I.

Enjoy learning about things.

Needed my GED Diploma to continue in my present-

Job.

Needed my GED Diploma to get a promotion in my
present job.

Wanted something to do.

Needed my GED Diploma to get a better job.
Always wanted to get my GED Diploma but didn't
know how until I heard of "T.V. High School."
Wanted to take a college course.
No special reason.

Other.



y2

TABLE 4.4

STATED PURPOSES ACCORDING TO FEMALES

IN RELATIONSHIP TO RACE AND
EMPLOYMENT STATUS

FREQUENCY DISTRIBUTION

A B C D E F G H I TOTAL

16 206

White 6l 2 5 15 1y 60 20 1
Non-White 77 11 13 11 15 51 L3 L2 1 277
Employed 59 11 15 12 34 27 27 3 10 201
Unemployed 15 1 0 2 8 11 2 2 3 L)y
Housewives 58 0 1 15 22 L3 16 0 16 171
PERCENTAGE DISTRIBUTION
A B C D B P G H I
White 31.0 9 2.4 7.2 6.7 29.1 9.7 A 7.7
NOn-White 2707 09 LI...6 3-9 S-Ll. 18-,4. 15.5 15.1 5.0
Employed 29.3 5.4 7.4 5.9 16.9 13.4 13.4 1.4 %.9
Unemployed 34.0 2.2 0 3.5 18.1 25.0 L.5 L.5 .8
Housewives 33.9 0 .5 .7 12.8 25.1 9.3 0 9.3
LEGEND: A. Enjoy learning about things.
B. Needed my GED Diploma to continue ln my present
job.
C. ©Needed my GED Diploma to get a promotion in my
present Job.
D. Wanted something to do.
E. Needed my GED Diploma to get a better job.
F. Always wanted to get my GED Diploma but didn't
know how until I heard of "T.V. High School."
G. Wanted to take a college course.
H. No special reason.
I. Other.
The percentage dlstribution of the total sample

responses is: 29 percent enjoyed learning; 2.8 percent
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needed the GED Diploma to continue in their present job;

5.6 percent needed GED to obtain a promotion in their pre-
sent job; 17 percent wanted something to do; 20 percent
always wanted their high school equivalency diploma but did
not know how to get it until hearing about "T.V. High School';
17.3 percent needed GED Diploma to obtain a better Job;

11.6 percent wanted the GED Diploma to get into college;

.9 percent had no special reasons; 6.2 percent had other
reasons for taking part in "T.,V. High School" which included
personal satisfaction, wanting to set a good example for
children at home and self improvement.

A survey of tables 1-i suggests that no large devia-
tions exist between the total samplels response pattern and
the response patterns contained within these categories.

The results of question one suggest that the primary
motivational factor behind the participants enrolling in
"7.V. High School"™ was to utilize the equivalency degree to
upgrade employment status or to enter college. The high
percentage of respondents selecting the item "wanting some-
thing to do" 1is appropriate since over 33 percent of the
sample was cqyposed of housewives who were not wage earners
nor did they plan to become wage earners upon the completion

of the GED Test.

Question 2:

Is T.V. High School an effective means of preparing
persons to pass the GED Test?

A Cochran Q statistic was calculated between the pro-

portion of persons who passed and failled the pre-test as
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compared to the proportion of those who passed and falled

the post-test. The Cochran Q statistic was 2.0 indicating
that a significant difference does not exist between pre-test
and post~test proportions at the .05 level.

A "t" test of significance was calculated between the
means of the pre~test and post-test. The "t" statistic was
-0.958 indicating that a significant difference does not
exist between pre~ and post-test means at the .05 level.

A contingency table illustrating the percentage of
individuals who passed or failed the GED Test on a natlonal
basis with the percentages of "T.V. High School" participants
who passed or failed the GED Test appears in Table 5. A
chi-squared test of independence found no significant d4irf-
ference at the .05 level between the national GED percentages

and those of "T.V. High School."

TABLE 4.5
NATIONAL GED TEST AVERAGES

oe——
——

PERCENTAGE DISTRIBUTION

A B
Pass 75.7% 69.4%
Fail 24.3% 30.6%

LEGEND: A - "T.V. High School"
B - National GED Averages

The results of question two suggest that "T.V. High

School"™ is not an effective means of preparing persons to pass
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the GED Test. These results are not only apparent from the
pre- and post-test results, but they are also exemplified when
national GED Test completion rates and those of "T.V. High

School" are compared.

Sub Question 2:

Is there any relationship between demographic varia-
bles of age, sex, race, marital status, Job description and -
the successful completion of the GED Test?

The data indicate that a linear relationship does not
exist between passing of the GED Test and the age of the par-
ticipants or their last grade completed in school. The result=-
ing Pearson Product correlations are -0.09101 for age and suc-
cessful completion of the GED Test and 0.08821 for last grade
completed and successful completion of the GED Test.

Contingency tables were constructed and a chi-squared
test of independence was used to determine if a statistically
significant difference exlsted between the successful comple-
tion of the GED Test and the variables of: (age) Table 6;
(sex) Table 7; (race) Table 8; (marital status) Table 9;

{employment status) Table 10.
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TABLE 4.6
AGE

FREQUENCY DISTRIBUTION
18-25 26-30____ 3I-40 L TI-50 {3 Total

Pass 11 L 8 1 13 L9

Fail 1 5 L 4 2 16

PERCENTAGE DISTRIBUTION

18-25 76=30 3 I°40 I-50 —5O%
Pass 22.4 8.1 16.3 28.5 26.5
Fail 6.2 31.2 25.0 25.0 12.5
TABLE lj.7
SEX

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
Male Female Total Male Female

Pass 9 L1 50 Pass 18.0 82.0

Fail 3 13 16 Pail 18.7 81.2
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TABLE M.B
RACE
FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A "B Total . B
Pass 36 13 Lo Pass 73.4 26.5
Fail 3 12 15 Fail 2.0 8.0
LEGEND: A. White
B. Non-white
TABLE };.9

MARITAL STATUS

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B C D Total A B ___C D
Pass 6 4O 4 O 50 Pass 12.0 80.0 8.0 0.0
Pail 1 13 0 2 16 Fall 6.2 81.2 0.0 12.0

LEGEND: A. Single
B. Married
C. Divorced
D. Separated
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TABLE ).10
EMPLOYMENT STATUS

FREQUENCY DISTRIBUTION
A B C D B G____ Total
1
0

Pass 2 0 5 L 25 12 L9
Fail 0 1 2 3 5 5 16

PERCENTAGE DISTRIBUTION

A B C D B P <3
Pass 4.0 0.0 10.2 8.1 51.1 2.0 24.4
Fail 0.0 6.2 12.5 18.7 3l.2 0.0 31l.2

LEGEND: A. Self-employed 1n business
B. Skil}ed tradesman (plumber, electrician,
etc.
C. Office worker
D. PFactory worker
E. Housewife
F. Unemployed
G. Other

The Pearson statistlics obtained as a result of the
chi-squared tests of independence were not significant at the
.05 level for the variables of: age, sex, race, marital
status, employment status and the successful completion of

the GED Test.
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Question 3:

Is the high school dropout aware that an equivalency
certificate 1s available through State Departments of Educa-
tion by successfully passing the GED Test?

The percentage distribution of the sample revealed
that }l1.3 percent were aware of the exlstence of the high
school equivalency certificate before hearing of "T.V. High
School." Thirty-elght percent of the female participants
were aware of the GED Test before "T.V. High School'" as com-
pared with 51 percent of the males. An analysis by employ-
ment status found 47 percent of those employéd aware of the

high school equivalency degree compared with only 15.7 per-

cent of the unemployed.

Sub Question 3:

Does age, marital status, sex, race, employment
status or last grade completed have any effect on the aware-
ness of the GED Test?

Contingency tables were constructed and a chi-squared
test of independence was used to determine if any statistically
significant difference existed between the awareness or unaware-
ness of the GED Test and the variables of: (age) Table 11;
(marital status) Table 12; (sex) Table 13; (race) Table 1ll4;
(employment status) Table 15; (last grade completed) Table

16.



50

TABLE L.+113
AWARENESS ACCORDING TO AGE

|
I

FREQUENCY DISTRIBUTION

18-25 _ 26~30 __ 31-1}0 _S51-50 50+ _ Total

Aware 32 26 31 25 12 126
Non-aware 38 25 31 51 31 176

PERCENTAGE DISTRIBUTION

18-25 26-30___ 3I-L0 LI-50 50+

Aware 25.3 20.6 2.6 19.8 9.5

Non-aware 21.5 14.2 17.6 28.9 17.6
TABLE 4.12

AWARENESS ACCORDING TO MARITAL STATUS

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B © D Total A B G D
Aware 24, 79 8 13 124 | Aware 19.3 63.7 6.4 10.4

Non-aware 24 125 13 13 175 Non-aware 13.7 71l.4 7.4 7.4

LEGEND: A. Single
: B. Marriled
C. Divorced
D. Separated

# Significant at the .05 level based on a chi-squared analysis.
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TABLE l.13%

AWARENESS ACCORDING TO SEX

s———

————

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B Total A B

Male 37 35 T2 Male 51.3 8.6
Female 87 141 228 Female 38.1 61.8
Total Total

Sample 124 176 300 Sample 1.3 59.7
LEGEND: A. Aware

B. Non-aware
TABLE L.1)

AWARENESS ACCORDING TO RACE

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B Total A B
White 53 90 143 White 37 63
Non-white 69 173 2l 2 Non-white 28.5 71.5
LEGEND: A. Aware
B. Non-aware

3 Significant at the .05 level based on a chi-squared analysis
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TABLE L..15:
AWARENESS ACCORDING TO EMPLOYMENT STATUS

—
——

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A__B Total A B
Employed 81 91 172 Employed n7 53
Unemployed 12 64 76 Unemployed 15.7 8L4.3
Housewife 36 21 57 Housewife 63.1 36.9

LEGEND: A. Aware
B. Non-aware

TABLE L .163

AWARENESS ACCORDING TO THE LAST GRADE
COMPLETED

———— — ———
—— — ———

FREQUENCY DISTRIBUTION
3 L 5 6 7 3] g 10 II 12 7Total

—

Aware 0 0 0 1 o 8 29 58 27 2 12y
Non-aware o 0 0 2 i 16 29 51 59 10 171

PERCENTAGE DISTRIBUTION
3 n 5 (5 T 8 ) 10 TT 2

—

Aware 0.0 0.0 0.0 0.8 0.0 6.5 22.6 46.8 21.8 1.6
Non-aware 0.0 0.0 0.0 1.2 2.3 9.4 7.0 29.8 34.5 5.8

3 Significant at the .05 level based on a chi-~squared analysis
The Pearson statistics obtalned as a result of the
chi-squared tests of independence were not significant at the
.05 level for the variables of marital status and employment
status.,
Significant differences were found at the .05 level

among the variables of sex, last grade completed and age, and
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the awareness or lack of awareness of the high school equiva-
lency certificate.

The results of question three suggest that the high
school dropout who has participated in "T.V. High School” is
generally unaware of the high school equlivalency degree which
is awarded through state departments of educatlion.

A post hoc testuu was calculated to determine the
significant comparisons which caused the rejection of the
null hypotheses within the chi-squared test of independence
for the statistically significant variables of sex, last grade
completed and age. The results suggest: a statistically
significant proportion of those individuals below a 8th grade
education were unaware of the existence of the GED Test before
"T.V. High School"; a statistically significant proportion
of participants over 51 years of age were unaware of the
existence of the GED Test before "T.V. High School"; and a
statlstically significant proportion of females were unaware

of the existence of the GED Test before "T.V. High School."

Question 4:

What are the future educational plans of the partici-
rants upon the completion of "T.V. High School"?

The response patterns of the participants were examined
through a frequency and percentage distribution within the
following categories: (males 1n relationship to race) Table 17;

(females in relationship to race) Table 18.

lﬂ*L@bn&rafh:.M&r&schilbg "Large-sample Multiple Com-
parisons," Psychological Bulletin, 1966, pp. 280-290.
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" PABLE W17

EDUCATIONAL ASPIRATIONS OF MALES IN
RELATIONSHIP TO RACE

FREQUENCY DISTRIBUTION

A B C D F Total
White 2 8 5 9 36
Non-white 1 3 8 10 3 3 28
PERCENTAGE DISTRIBUTION
A B C__ D E F
White 5.5 22.2 13.8 13.8 19.4 25.0
Non-white 3.5 10.7 28.5 35.7 - 10.7  10.7

LEGEND: A. Will take some classes in Adult Evening High
School.
B. Have no special educational plans.
C. Plan on taking some classes at a Junior College.
D. Would like to enter a technical school.
E. Would like to enter college.
F. Other.
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TABLE L4+18

IN RELATIONSHIP TO RACE

——

A ————— ———

FREQUENCY DISTRIBUTION

A B C D B T Total
White 16 32 28 5 15 8 118
Non-white 3 22 14 23 17 21 100
PERCENTAGE DISTRIBUTION
A B C_ D E F
White 17.0 3.0 19.0 5.3 15.9 8.5
Non-white 3.0 22.0 14.0 23.0 17.0 21.0

LEGEND: A. Will take some classes in Adult Evening High

School.

B. Have no special educational plans.

C. Plan on taking some classes at a Junior College.
D. Would like to enter a technical school.

E. Would like to enter college.

F. Other
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The percentage distribution of the total sample 1s:
15.9 percent planned to take further adult evening classes;
22.3 percent had no further educational plans; 20 percent
planned to take classes in a Junior College; 12.8 percent
rlanned to enter a technical school; 10.9 percent planned to
enter a four year college; and 7.8 percent had other educa-
tional plans which included correspondence courses, art
school and practical nursing courses.,

A survey of the male response patterns (Table 17)
reveals that non-whites had lower educational aspirational
levels than whites. Higher percentages of non-whites planned
to enter technical schools and take courses at a Junior Col-~
lege while higher percentages of white males plénned to enter
four year colleges. Higher percentages of white males and
females are contalned in the category of (no further educa-

tional plans) than non-whites.

Sub _Question L:

Does age, marital status, sex, race, last grade com-
Pleted or employment status make a difference in educational
plans of the participants?

Contingency tables were constructed and a chi-squared
test was used to determine if any statistically significant
differences existed between the variables of: (age) Table 19;
(marital status) Table 20; (sex) Table 21; (race) Table 22;

(last grade completed) Table 23; and (employment status) Table
2L .
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TABLE L..19
EDUCATIONAL PLANS ACCORDING TO AGE

FREQUENCY DISTRIBUTION

A B C D E ¥ Total
18-25 L 16 10 9 1y 9 62
26-30 9 8 9 9 2 9 L6
31-[10 9 11 10 17 12 6 55
,1-50 13 15 15 10 L 9. 66
50+ 8 5 5 o 1 23 _36
Total L3 59 73 L5 39 36 265
PERCENTAGE DISTRIBUTION
A B C D B T
18-25 65 25.8 16.1 4.5 22.6 14.5
26"‘30 19.6 17.L|. 19-6 1906 L'.'3 19.6
31-14.0 16.L|. 20.0 18.2 12-7 21.8 1009
Ll.l-so 19-7 22.7 22.7 15.2 6.1 13.6
50+ 22.2 25,0 25.0 0 19.4 8.3
Total 17.1 22.8 23.8 13.6 11.3 12.4

LEGEND: A. Will take some classes in Adult Evening High
School.
B. Have no special educationsl plans.
C. Plan on taking some classes at a Junior College.
D. Would llike to enter a technical school.
E. Would like to enter college.
F. Other
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TPABLE H20

EDUCATIONAL - PLANS ACCORDING TO '
MARITAL STATUS

FREQUENCY DISTRIBUTION

A B C D B 3 Total

Single 5 11 6 9 L 6 L1
Married 30 L0 38 22 26 25 ..181
Divorced 5 3 5 3 3 1 20
Separated 3 5 L 5 3 21
PERCENTAGE DISTRIBUTION

A B C D ) ™
Single 12.2 26.8 14.6 22 9.8 1.6
Married 16.6 22.1 21.0 12.2 4.4 13.8
Divorced 25.0 15.0 25.0 15.0 15.0 5.0
Separated 14.3 23.8 19.0 .8 23.8 14.3

LEGEND: A. Will take some classes in Adult Evening

High School.
B. Have no special educational plans.

C. Plan on taking some classes at a Junior

College.

D. Would like to enter a technical school.

E. Would like to enter college.
F. Other.
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" PABLE U213
.~ EDUCATIONAIL PLANS ACCORDING T0-SEX

——
——

FREQUENCY DISTRIBUTION

A B C D E F____ Total
Male 2 12 13 14 11 9 61
Female L0 L7 Lo 21 28 27 203

PERCENTAGE DISTRIBUTION

s

A B C D B F
Male 3.3 19.7 21.3 23 18 14.8
Female 19.7 23.2 19.7 10.3 13.8 13.3

LEGEND: A. Will take some classes in Adult Evening

High School.

B. Have no special educational plans.

C. Plan on taking some classes at a Junior
College.

D. Would like to enter a technical school.

E. Would like to enter college.

F. Other

# Significant at the .05 level based on a chi-squared analysis.
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TABLE-- 1. 223

EDUCATIONAL PLANS ACCORDING  TO RACE
FREQUENCY DISTRIBUTION
A B C D B T Total
White _ 18 LO 22 10 23 16 129
Non-white 2L 16 31 27 20 23 141
PERCENTAGE DISTRIBUTION
A B C D E F
White 13.9 31 17.0 TeT 17.8 12.4
Non-white 17.0 11.3 21.9 19.1 4.1 16.3
LEGEND: A. Will take some classes in Adult Evening
High School.
B. Have no special educational plans.
C. Plan on taking some classes at a Junior
College.
D. Would like to enter a technical school.
E. Would like to enter college.
F. Other

# Significant at the .05 level based on a chi-squared analysis.
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. TABLE. ;.23

" 'EDUCATIONAL. PLANS ACGORDING TO
LAST SCHOOL GRADE COMPLETED

FREQUENCY DISTRIBUTION
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LEGEND: A. Will take some classes in Adult Evening

High School.

B. Have no special educational plans.

C. Plan on taking some classes at a Junior
College.

D. Would like to enter a technical school.

E. Would like to enter college.

F. Other.
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TABLE J.2),

'EDUCATIONAL .PLANS. ACCORDING TO
EMPLOYMENT STATUS

FREQUENCY DISTRIBUTION

A B C D )} T Total

Employed 23 19 29 21 ‘26 23 141
Unemployed n 7 L 7 b 2 28
Housewife 15 23 16 8 23 13 98

PERCENTAGE DISTRIBUTION

A B C D B F
Employed 16.3 .13.4 . 20.5. 14.8 18.4 16.3
Unemployed 14.2 25 4.2 25 14.2 7.1

Housewife 15.3 23.4 16.3 8.1 23.14 13.2

LEGEND: A. Will take some classes in Adult Evening
‘ High School.
B. Have no special educational plans.
C. Plan on taking some classes at a Junlor

College.

D. Would like to enter a technical school.
E. Would like to enter college.
F. Other.

The Pearson statistics obtained as a result of the
chi-squared test of independence were not significant at the
.05 level for the variables of: age, marital status, last
grade completed and employment status. Significant differences
were.found within the variables of sex and race.

A post hoc test was calculated to determine the sig-
nificant comparisons which caused the rejection of the null

hypotheses within the chi-squared test of independence for

Y
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the statistically significant variables of sex and race. The
results suggest: a statistically significant proportion of
whites had no further special educatlional plans; a statlisti-
cally significant proportion of blacks wanted to enter
technical schools; a statistically significant proportion of
females would enroll in future adult educational programs;

a statistically significant proportion of males selected

vocational schools.

Question 5:

What is the amount of particlipation in previous adult
education programs:

The responses of the particlipants were examined
through a frequency and percentage distribution within the
following categories: (sex) Table 25; (race) Table 26;
(employment status) Table 27; (age) Table 28.

TABLE L4.25
SEX
FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B — Total A B
Male 27 L2 69 Male 39.1 60.9
Female 109 114 223 Female 51.1 L8.9

LEG‘END H A. Yes
B. No
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TABLE L4.26
RACE
FREQUENCY DISTRIBUTION T PERCENTAGE DISTRIBUTION
A B Total A B

White 58 85 143 White 40.5 59.5
Non-white 78 71 149 Non-white 50,3 L7.7
LEGEND: A. Yes B. No

TABLE L.27

EMPLOYMENT STATUS

FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B Total A B
Employed 77 79 156 Employed 49.3 }J0.7
Unemployed 10 22 32 Unemployed 30.3 69.7
Housewife L1 Y4 98 Housewife 41.8 58.2
LEGEND: A. Yes B. No
TABLE .28
AGE
FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
Yes No Total Yes No

18-25 23 L2 65 18-25 35.3 65.3
26-30 23 2% 27 26-30 48.9 5l.1
31-40 35 2 3 31-40 55.5 4.5
41-50 39 35 ¢n 41-50 52.7 L7.3
50+ 15 28 L3 50+ 34..8 65.2
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A survey of the total sample revealed }6.5 percent
of the sample had been previously involved in adult educa-
tion programs.

A survey of tables 25-28 suggests that no large devia-
tions exist between the total samples! response pattern to
this question and the responses obtained when examined by the
categories discussed above. The only notable exceptions were:
30 percent of the unemployed had been previously involved in
adult education classes; and 35.1 percent of those individuals
in the total sample between 18-25 had been involved in adult
education classes and 34 percent of those over 50 had been

involved in previous adult education.

Sub Question 5:

What are the participants stated reasons for not
participating in previous adult education programs?

The response patterns of the participants were examined
through a frequency and percentage distribution within the
following categories: (sex) Table 29; (race) Table 30.

The response patterns of the total sample are: 14.8
prercent felt programs were too costly; 22.9 percent felt pro=-
grams were not offered at a convenient time; 16.6 percent felt
their Job prevented their involvement; 20.7 percent felt they
did not have enough time; O percent felt the courses would not
help them; 11l.7 percent did not know they were offered; and
9 percent had other reasons which included: not safe to walk

to night school; and baby sitting problems.
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TABLE 29

STATED REASBONS ACCORDING TO SEX

ret—

—t—

FREQUENCY DISTRIBUTION

A B____C D E G H  Total
Male 6 11 12 10 51
Female 29 L2 26 L1 7 19 10 17
PERCENTAéE DISTRIBUTION

A B C____ D E i G H
Male 11.7 21.5 23.5 19.6 3.9 0 17.6 1.9
Female 16.6 24.0 14.9 25.5 4.0 O 10.9 65,7

LEGEND: A. They were too costly.
B. They were not offered at a convenient

time.

C. My Jjob prevented it.

D. I didn't have enough time.
E. The classes offered wouldn't help me.

F. I didn't qualify.

G. I didn't know they were offered.

H' Othe]f‘-
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PABLE li. 30
STATED REASONS ACCORDING TO RACE

FREQUENCY DISTRIBUTION

A B C D E G___H Total
White 22 .31 19 28 2 17 6 125
Non-white 12 20 19 2l 7 11 1 ol
PERCENTAGE DISTRIBUTION

A B C D E G H
White 17.6 24.8 .15.2 22,4 1.6 13.6 L.8

Non-white 12.7 21.2 20.2 25.5 7.4 11.7 1.0

LEGEND: A. They were too costly.
B. They were not offered at a convenient time.
C. My Jjob prevented it.
D. I didn't have enough time.
E. The classes offered wouldn't help me.
F. I didn't qualify. (NOT USED)
G. I didn't know they were offered.
H. Other.

A survey of tables 29 and 30 suggests that large
deviations do not exist between these categories and the

response patterns of the total sample.
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QUESTION 6:

What are the stated recommendations of the partici~
pants for improvement of "T,V. High School"?

The response patterns of the participants were examined
through a frequency and percentage distribution within the
following categories: (sex) Table 31; (race) Table 32.

TABLE 4.31
STATED IMPROVEMENTS ACCORDING TO SEX

FREQUENCY DISTRIBUTION

A B C D B B “Total
Male 27 23 3l 10 13 6 113
Female 68 89 112 60 L3 34 1,06

PERCENTAGE DISTRIBUTION

A B K D 4
Male 23.2 19.8 29,3 11.2 11.2 5.1
Female 16.7 21.9 27.5 4.7 10.5 8.3

LEGEND: A. Personal helper
B. Classroom meetings with teachers
C. A telephone number to call for help over the
Phone
D. Records I could buy or check out
E. Other books I could get
F. Other
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TABLE L.32
STATED IMPROVEMENTS ACCORDING TO RACE

—————
i —

FREQUENCY DISTRIBUTION

A B C D ~ B F Total
White 28 Ll 70 35 19 26 222
Non-white 66 72 76 38 37 1L 303
PERCENTAGE DISTRIBUTION
A — B _ —C D E iy
White 12.6 19.8. 31.5 15.7 8.5 11.7
Non-white 21.7 23.7 25 12.5  12.2 h.6

LEGEND: A. Personal helper.
B. Classroom meetings with teachers.
C. A telephone number to call for help over
the phone.
D. Records I could buy or check out.
E. Other books I could get.
F. Other.

The percentage distribution of the total sample
responses ls: 16.3 percent recommended tutoral help be pro-
vided with the program; 19.6 percent wanted classroom situa-
tion for GED instruction; 29.1 percent recommended a telephone
number to call to obtain clarification or assistance; 13.4
percent recommended records to be purchased to help make up
for missed programs or clarification; 10.7 percent recommended
supplemental texts; 7.7 percent had other recommendations

which Included better viewing time when children are in school,
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specific homework assignments, slower pace even if it included
more lessons, free books or llbrary-type book system.

A survey of tables 31-32 suggest that no large devia-
tions exist between the total samples' response pattern and
the response pattern contained within these categories.

The results indicate that "T.V. High School" partici-
pants emphasized recommendations which focused on two way
communications between themselves and teachers or tutorers.

A contingency table illustrating the percentage of
individuals who passed or failed the GED Test and their recom-
mendations for improvement of the course appears in Table 33.

A chi-squared test of independence found no signifi-
cant differences at the .05 level between passing and failing
the GED Test and the participants! recommendations for

improvements.

Question 7:

What are the participants! stated reasons for dropping
out of "T.vV. High School"?

The response patterns of the participants were examined
through a frequency and percentage distribution within the
following categories: (stated reasons according to sex)

Table 343 (stated reasons according to race) Table 35;
(stated reasons according to employment status) Table 36;
(stated reasons according to age) Table 37.
At the time of the questionnaire, 37 percent of the
participants indicated they were no longer watching "T.V.
| High School." At the end of the running of "T.V. High School"

only 26 percent of the total sample had completed the program

by taking the GED Test.
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TABLE k+33

STATED IMPROVEMENTS AND THE PASSING OR
FAILING OF THE GED TEST

FREQUENCY DISTRIBUTION

A B C D o 13 Total
Pasas 11 16 25 1 12 9 87
Fail 6 9 3 8 L b 34

PERCENTAGE DISTRIBUTION

A B C D B ™
Pass 12.6 18.3 28.7 16 13.7 21.8
Fail 17.6 26.4 8.8 23.5 11.7 11.7

LEGEND: A. Personal helper.
B. Classroom meetings with teachers.
C. A telephone number to call for help over
the phone.
D. Records I could buy or check out.
E. Other books I could get.
F. Other'.



272

TABLE ¢34
STATED REASONS ACCORDING TO SEX

FREQUENCY DISTRIBUTION

A B C D E T G B "1 J Total
Male 1 1 1 1 1 10 1 3 3 a 29
Female 1 4 1 5 1 19 2 6 23 27 87

PERCENTAGE DISTRIBUTION

A B C D = F G B T J

Male 3.4 5.3 3.4 3.4 3.4 344 3.4 10.3 10.3 20.3
Female 1.3 L.5 1.1 5.7 1.3 21.8 2.2 6.8 26.4 31

LEGEND: A. The programs were not interesting.

B. Already knew what they were talking about.

Ce The lectures seemed hard.

De I felt I couldn't pass the exam.

E. Books were too hard.

F. Had personal reasons.

Ge A T.V. program came onh at the same time that
some other member of my family liked.

He I preferred to work at a slower rate.

I. Had no one to go to for help when I did not
understand something.

Jda Other .
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TABLE L35
STATED REASONS ACCORDING TO RACE

FREQUENCY DISTRIBUTION

B C D E | I T J___Total
White Yy 2 4 o0 16 0 4 12 13 L5
Non-white -0 0 0 5 13 I 5 15 22 55
PERCENTAGE DISTRIBUTION
A_ B ___C D E _F G H_ T —J
White o 8.8 4.4 8.8 0 35.5 0O 8.8 26.6 28.8
Non-white O 0 0 0O 9 23.6 7.2 9 27.2 23.6

LEGEND:

A.
B.
c.
D.
E.
F.
G.

He.
I.

Joe

The programs were not interesting.

Already knew what they were talking about.

The lectures seemed hard.

I felt I couldn't pass the exam.
Books were too hard.

Had personal reasons.

A T.V. program came on at the same time that
some other member of my family liked.
I preferred to work at a slower rate.
Had no one to go to for help when I did not

understand something.
Other.
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TABLE ) ;36
STATED REASONS ACCORDING TO EMPLOYMENT STATUS

A_B _C D E _F @ H T J__Total
Employed o 1 2 4 1 15 3 7 11 15 59
Unemployed O 1 o0 o0 O 7 0 O 3 7 18
Housewife 0o 2 0o 2 0 7 1 2 11 13 28
PERCENTAGE DISTRIBUTION
A_ B C D B i3 G H 1 J_

Employed O 1.6 3.3 6.7 1.6 25,7 0 11i.8 18.6 25.4
Unemployed 0 5.5 0] 0] 0] 38.8 0 0 16.6 38.8
Housewife (0 7.1 0 7.1 0 25.0 3.5 7.1 39.2 L6.4

LEGEND: A. The programs were not interesting.

B. Already knew what they were talking about.

C. The lectures seemed hard.

D I felt I couldn't pass the exam.

E. Books were too hard.

F. Had personal reasons.

G. A.T.V. program came on at the same time that
some other member of my family liked.

H. I preferred to work at a slower rate.

I. Had no one to go to for help when I did not
understand something. .

J. Other.
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TABLE .37
STATED REASONS ACCORDING TO AGE

——

FREQUENCY DISTRIBUTION

A B C D E F ¢ H T J
18-25 0 2 0 2 0 11 2 1 T 9 3L
26-30 o 2 1 2 o 5 1 1 L4 14 30
31-40 o 1 0 1 0 6 0 2 9 L 23
L1-50 0 1l 0 0 1 1 1 L 5 6 19
50 plus o 0 1 1l 0 1 0 1 2 2 8
PERCENTAGE DISTRIBUTION
A B ¢ D H B (&3 H 1 J
18-25 O 5.8 O 508 O 3203 5.8 2-9 20-5 26.’.'.
26"'30 0 6.6 3.3 6.6 O 16'6 3.3 3-3 1303 L|.6-6
31-40 0 4.5 0] L.5 0 22.7 o) 9.0 40.9 18.1
L1-50 0 5.5 o 0 5.5 5.5 5.5 22.2 27.7 33.3
50 plus O 0O 12.5 12.5 0 12.5 0 12.5 25 25
LEGEND: A. The programs were not interesting.
B. Already knew what they were talking about.
C. The lectures seemed hard.
D. I felt I couldn't pass the exam.
E. Books were too hard.
F. Had personal reasons.
G. A T.V. program came on at the same time that
some other member of my famlly liked.
H. I preferred to work at a slower rate.
I. Had no one to go to for help when I did not
understand something.
Je Othero



76

The percentage distribution of these respondents’
stated reasons for dropping out of "T.V. High School" are:
8 percent felt the programs were not interesting; 10.3 per-
cent ‘felt that they already knew the material; 1.7 percent
felt the lectures seemed too hard; 5.1 percent felt they
couldntt pass the GED Test; .8 percent felt the books were
too hard; 25 percent of the sample had personal reasons;
2.5 percent found "T.V. High School" conflicting with family
television programs; 7.7 percent preferred to work at a slower
pace; 22.5 percent had no one to go to for help; 23 percent
had other reasons which included: lack of books, didn't
know where to buy books, work conflict, started watching
"p,V. High School" too late to catch up on missed work and
didn't have enough time.

A survey of tables 34-37 indicates no large devia-
tiona between the total response patterns of the sample and
the response patterns contained within these categories.

The results of question seven indicate that a major
reason for dropping out of "T.,V. High School" was the way
communication existed between the program and the partici-
pants. This problem was also focused on in the recommenda-

tions for improvement of the program by the participants.

Sub Question 7:

Is there any relationship between age, sex, marital
status, race, job description or last grade completed and
dropping out or completing "T.V. High School"?

Contingency tables were constructed and a chi-squared

test was used to determine if any statistically significant
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differences existed between the variable of: (age) Table 38;
(sex) Table 39; (marital status) Table J0; (race) Table L1;
(job description) Table L43; (last grade completed) Table L 3.

TABLE .38
AGE
FREQUENCY DISTRIBUTION
16—2_5_ 26—_3_0 31=-140 4l-50 50+ Total
Droppéd-out 57 L2 52 56 28 235
Completed 11 9 12 18 16 66
PERCENTAGE DISTRIBUTION
I8-25 26-30 IO L I=-50 {oL>
Dropped-out 24.3 17.9 22.1 23.8 11.9
Completed 18.2 13.6 18.2 27.3 22.7
TABLE Ji,39
SEX
FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B Total A B
Dropped-out 59 174 233 Dropped-out 25.3 Th.7
Completed 12 N 66 ‘ Completed 18.2 81.8

LEGEND: A. Male
B. Female
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TABLE 44O
MARITAL STATUS

FREQUENCY DISTRIBUTION

A B' C D Total
Dropped-out Lo 15 17 24 234
Completed 7 53 n 2 66

PERCENTAGE DISTRIBUTION

A B C D
Dropped-out 15.7 68.0 7.0 8.7
Completed 10.6 80.3 6.1 3.0
LEGEND: A. Single C. Divorced
B. Married D. Separated
TABLE L.41
RACE
FREQUENCY DISTRIBUTION PERCENTAGE DISTRIBUTION
A B Total A B
Dropped-out 104 127 231 Dropped-out LL.6 54.5
Completed 39 25 6l Completed 60.9 39.1

LEGEND: A. White
B. Non-white
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TABLE §.42
JOB DESCRIPTION

FREQUENCY DISTRIBUTION

A B C D oy ¥ G Total
Dropped-out o} 15 25 30 70 29 50 219
Completed 2 1 7 T 30 1 17 65

PERCENTAGE DISTRIBUTION

A B C D B i3 G
Dropped-out 0.0 6.6 10.9 13.1 30.6 12.7 21.8
Completed 3.1 1.5 10.8 10.8 46.2 1.5 26.2

LEGEND: A. Self-employed in business.
B. Skilled tradesman (plumber, electrician, etc.)
C. O0Office Worker.
D. Factory Worker.
E. Housewife.
F. Unemployed.
G. Other.
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TABLE L'.L3
LAST GRADE COMPLETED

FREQUENCY DISTRIBUTION

3 b 5 6 { O G 10 11 12 _ Total

Dropped=Out 0 O -0 3 3 16 L42 41 64 10. 229
completed O O o o0 1 7 16 18 21 2 65

PERCENTAGE DISTRIBUTION

3 L 5 [3) 7 8 9 TO TT 12“

Dropped-out 0.0 0,0 0.0 1.3 1.3 7.0 18.3 39.7 27.9 L.4
Completed 0.0 0,0 0.0 0.0 1.5 10.8 24.6 27.7 32.3 3.1

The Pearson statistics obtained as a result of the
chi-squared test of independence were not significant at the
.05 level for the variables of: age, sex, race, marital sta-

tus and Job description.

QUESTION 8:

Is there a relationship between the amount of time
spent watching "T.V. High School" and the passing or failing
of the GED Test?

A cont%ygency table was constructed and a chi-squared
test was used to determine if a statistically significant
difference existed between failing or passing the GED Test
and the amount of time spent watching "T.,V. High School,"

Table Ll .
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TABLE . N4l

STATED AMOUNT OF TIME SPENT WATCHING
PROGRAMS ACCORDING TO PASSING
OR FAILING GED TEST

————— R ——— S —
————————— ——

FREQUENCY DISTRIBUTION

1l

A B C D o TOTAL
Pass 1. 2 3 9 3 49
Fail 0 1 L. 5 6 16

PERCENTAGE DISTRIBUTION

A B C LD B
Pass 3 L]..O 6.1 1803 69-3
Fail 0 6.3 25.0 31.3 37.5

LEGEND: A. No time spent watching the programs
B. One time per week
Cs Two times per week
D. Three times per week
E. ‘Four times per week
F. Five times per week

The resulting Pearson statistic indicates that a sig-
nificant difference did not exist at the .05 level between
prassing or faliling of the GED Test and amount of time spent
watching "T.V. High School.™

This data further reinforces the results obtained
from question two indicating that the program made no real

difference as to whether a person passed or failed the GED
Test.
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QUESTION 9:

What type of person is enrolled in home study course
in preparation for the GED Test?

A frequency and percentage distribution of the demo-

graphic information of the sample appears below:

Frequency Percentage
l. SEX
Male 73 23.9
Female 231 T5.7
2. AGE '
T8-25 70 23.0
26-30 51 16.0
e e g
1" 0 7 L]
50+ Ly 4.4
3. RACE
White 145 L7.5
Black 154 52.0
Yellow 1 3
L. MARITAL STATUS
Married 207 67.9
Divorced 21 6.9
Separated 26 8.5
5. EMPLOYMENT STATUS
Self-employed 2 .7
Skilled tradesman 15 L.9
Offlice worker 31 10.2
Factory worker 39 12.8
Housewife 101 33.1
Unemployed 30 9.8
Other (unskilled laborors) 62 20.0
6. LAST GRADE COMPLETED
I
5
6 3 1.0
g I 1.3
24 7.9
9 60 19.7
10 109 35.7
11 87 28.5
12 12 3.9
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An examination of the demographlic data suggests:
1. The sample was predominately composed of women.

2. Forty percent of the sample was over forty years
of age.

3. Equal distribution existed among whites and blacks.

. Less than 10 percent of the sample was unemployed
with 33 percent of the sample housewives and 33 per-
cent engaged in semi-skilled occupations.

5. Seventy percent of the sample was married.

QUESTION 10:

How did the participants in "T.V., High School" become
aware of the program?

The response patterns of the participants were examined
through a frequency and percentage distribution within the
following categories: (sex) Table L45; (race) Table L6;
(employment status) Table L7.

The percentage distribution for the total samples!
responses are: 1l5.4 percent heard about "T.V. High School"
over televislion; 17.0 percent heard about "T.V. High School"
through friends; 53 percent read about the program in the ‘
newspaper; 5.2 percent heard about "T.V. High School" through
community action programs; .9 percent heard about "T.V. High
School" through church announcement; 8.1 percent heard about
"T«V. High School" in other ways which included: employment
office, employers, ADC workers.

A survey of tables [[5-57 suggests that no large devia-
tions exist between the total response pattern of the sample to
. this question and the responses obtained within these categor-~
ies. The results clearly indicate the best way to publicize a

course of this type is through extensive newspaper and TV coverage.

“
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Female 13.3

TABLE L.45
SEX

FREQUENCY DISTRIBUTION

A B C D ) by Total
Male 17 12 . 39 7 0 6 81
Female 30 Lo 123 9 3 19 224
PERCENTAGE DISTRIBUTION

A B K] D B Bl
Male 20.4 14.8 L8.1 8.6 0.0 T4

17.8 5h.9 4.O 1.3 8.l

LEGEND: A.
B.
C.
D.

E.
F.

Heard about it over T.V.

Heard about it from my friends.

Read about it in the newspaper.

Heard about it from my community action
center.

Heard about it from my local church.
Other.
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TABLE l:1i6

RACE

FREQUENCY DISTRIBUTION

A B C ¥ Total
White 13 29 86 2 1 9 140
Non-white 19 22 ygn 13 2 1l 1y
PERCENTAGE DISTRIBUTION
A B C D B e
White 9.2 20.7 61.L 1.4 .7 6.4
Non-white 13.1 15.2 51.3 9.0 1.3 9.7

LEGEND: A. Heard about it over T.V.
B. Heard about it from my friends.
C. Read about it in the newspaper.

D. Heard about it from my community
action center.

E. Heard about it from my local church.

F. Other.
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TABLE L3347
EMPLOYMENT STATUS

FREQUENCY DISTRIBUTION

A B C D K I Total
Employed 23 30 88 8 1 14 16l
Unemployed L 2 15 L 1 30
Housewives 10 20 60 y 1 7 102
Total Sample 47 52 162 16 3 25 305
PERCENTAGE DISTRIBUTION
R B C D F F
Employed 13.9 18.1 53.3 L.8 .6 8.4
Unemployed 13.3 6.6 50.0 13.3 3.3 13.3
Housewives 9.8 19.6 58.8 3.9 .9 6.8

Total Sample 15.4 17.0 33.1 5.2 .9 8.1

LEGEND: A. Heard about it over T.V.
B. Heard about it from my friends.
C. Read about it in the newspaper.
D. Heard about it from my community
action center.
E. Heard about it from my local church.
F. Other.



CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
This study was initiated as a means of evaluatling

"7?,V. High School" as an effective way of preparing persons
to pass the General Education Development Test. The main
objectives of the study were: first, to determine whether
"P,V. High School" is an effective way of preparing persons
to pass the GED Test; second, to determine whether there
are any relationships between demographic factors as defined
by this study and the completlon of this program; third, to
determine whether there are any relationships between demo-
graphlc factors and the GED Test results.

In order to obtaln the information necessary to
evaluate the effectliveness of "T.,V., High School" a series
of questions was formulated. The purpose of these questions
was to provide a general framework upon which to base the
study.

The following questions were used:

l. What are the stated purposes of the participants in
taking a program of thils type?

2. Is "T.V. High School" an effective means of prepar-
ing persons to pass the GED Test?

Sub 2. Is there any relationship between demographic factors

of age, sex, race, marital status, employment status
and the successful completion of the GED Test?

87
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Is the high school dropout aware that an equlvalency
certificate is available through state Qepartments
of gducation by successfully passing the GED Test?

Does age, marital status, sex, race, employment sta-
tus or last grade completed have any effect on the
awareneas of the GED Test?

What are the future educational plans of the partici-
pants upon the completion of "T.V. High School"?

Does marital status, age, sex, race and last grade
completed make a difference in aspirational level of
the participants?

What is the amount of participation in previous adult
education programs?

What are the participants! stated reasons for not
participating in adult education programs?

What are the recommendations of the participants for
improvement of "T.V. High School"?

What are the participants!' stated reasons for dropplng
out of "T.V. High School" before its completion?

Is there any relationship between age, sex, employ-
ment status and marital status and dropping out of
"T.V. High School"?

Is there a relationship between the amount of time
spent watching "T.V. High School" and the passing of
the GED Test?

What type of person 1s enrolled in a home gtudy course
in preparation for the GED Test?

How do the participants in "T.V. High School" become
aware of the program?

The total population of 36 persons who registered

for "T.V. High School" in Detroit during the spring of 1969

was designated as the sample to be used in the study. Each

of the registrants in the program was asked to come into

the "T,V. High School" office and take a pre-test consisting

' of a sub-test of the GED Test Battery randomly assigned to

the participants. Upon completion of the program, all
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registrants in the program were invited into the office to
take the GED Test. Form L of the GED Test Batteries was
used for this post-test.

A questionnaire was developed by thé-author in coopera-
tion with the Michigan State University College of Education
Research Department and mailed with a cover letter to each
registrant. A total of 305 returns were received represent-
ing 69.7 percent of the participants.

When the questionnalires were received and the data
tabulated, the following statistical techniques were used:

l. Frequency counts and percentage distributions were
tabulated for all categories specified by the quesa-
tions of the study.

2. Chi-squared tests of independence were calculated
among the demographic varlables of: age, sex, race,
Jjob description, employment status and last grade
completed and the categories specified by the ques-
tions of the study.

3. Post hoc tests were calculated to determine the sig-
nificant comparisons which caused the rejection of
the null hypotheses within the significant chi-
squared tests of independence.

L. A Cochran (Q) was calculated to determine if a sig-
nificant difference exlsted between the proportion
of persons passing the pre-test as compared to the
proportion of persons passing the post-test.

5. A "t" test of significance was calculated between

pre-test scores and post-test scores.
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A chi-squared test of independence waé.calculated
between the percentage of "T.V. High School" partici-
pants who passed the GED Test and national GED pass-
ing averages.

A Pearson Product correlation was calculated between

successful completion of the GED Test and the variables

of age and last grade completed.

Conclusions

The statistical analysis of the data led to the fol-

lowing conclusions based on the results of the study:

1.

"pP,V. High School" is a means to an end rather than
an end in itself for the participants. The stated
reasons for involvement in "T.V. High School" were
centered upon upgrading employment and social status.
Participants took part in this particular program
because so few other programs seemed available to
them.

"7, V. High School" is not an effective means of pre-
raring persons to pass the GED Test based upon pre-
and post-test data.

"7.V. High School" is no more effective than the
informal means avallable of preparing persons to
pass the GED Test based on national averages.

The lack of a relationship between demographic data
and the successful completion of the GED Test sug-
gests that specific demographic variables cannot be
identified as potential predictors of GED success.
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There seems to be a relationship between whether one
is employed and awareneas of the GED.

The lack of awareness by the participants of the
exlistence of the GED Test indicates that schools,
social agencies and employment agencies are not doing
their job of making indlividuals aware of the alter-
nate means of receiving a high school diploma.

The publiclity of "T.V. High School"™ has informed
many dropouts of the existence of the GED Test and
the high school equivalency diploma who would other-
wise not be aware of it.

Although significant differences exlsat between aware-
ness of the GED Test and the variables--last grade
completed, sex, employment status--it is beyond the
scope of this study to deal with the complexity of
the causal factors which brought about these results.
These results do, however, further reinforce the
notion that methods must be employed to make the
drop-out aware of the existence of the GED Test and
that no systematic method 1s currently avallable.
"P.V. High School" is reported as a means of fur-
thering educational aspirations. Many asplire to

the junior and four year college level.

Non-white participants perceived "T.V. High School'"
as a means to an end rather than an end in itself
while white participants perceived "T.V, High School"
as an end in itself. It 1s beyond the scope of this
study to deal with the complexity of the causal fac-

tors which brought about these results.
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The majority of "T.V. High School” participants had
not previously participated in adult education
courses suggesting that adult education programs

as they currently exist are not meeting the needs

of the high school dropout.

The relationship between involvement in adult edu-
cation courses and employment status suggests that
adult education courses as they now exist are dolng
even less in meeting the needs of the unemployed
dropout than the employed dropout.

A large emphaslis in the recommendations made by the
participants was the need for personalized two-way
communication between the program and the partici-
pants. These recommendations are, in part, a result
of the participants not being accustomed to an in-
structional program of this mechanical type. The
significance of the recommendations is enhanced by
the fact that significant differences were not found
between those that passed or falled the GED Test and
thelr recommendations for improvement of the program.
A major reason for dropping out of "T.V. High School"
centered around the lack of two way communication
between the program and the participants. This pro-
blem is partly inherent in the program due to its
uniqueness, but also lncreased due to the lack of
orientation of the participants at the beginning of

the program.



93

16. The lack of significant differences among the demo-
graphic variasbles and dropping out of "T.V. High
School" suggests that demographic factors cannot be
used to identify the type of person who would not
complete a program of this type.

17. Significant differences were not found between those
who passed or falled the test and the amount of time
spent watching the program. This further reinforces
previous conclusions that "T.V. High School'" is not
an effective way of preparing persons to pass the
GED Test.

18. The hopes of reaching the hard core unemployed through
this program were not achieved. Involvement in "T.V.
High School" was primarily among housewives who were
taking advantage of the accessibility of the program
in their homes.

19. Extensive newspaper coverage is the major means of
communication with individuals who need and would

use a program of this typse.

Recommendations from the study

Upon the basis of the conclusions relative to "T.V.
High School" and its evaluation, the following recommendations
are appropriate:
"l. High school dropouts should be made aware of all the
alternative ways of receiving high school certifica-
tion, especially the GED Test.
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Adult education programs should begin to develop
programs that prepare persons to pass the General
Educational Development Test.

Research is needed to determline the acceptance of
the GED Test by industry and colleges today.

Future programs that employ a one-way communication
channel between the program and the particlpants
should include an orientation perliod prior to the
instruction. This orientation period would famil-
iarize the participants with the limitations and
benefits of a one-way communlicatlon channel in order
to maximize the instruction presented during the
program.

Future T.V. instructional programs should attempt

to incorporate the suggestions for improvements made
by the participants involved in "T.V. High School."
Future programs preparing persons to pass the GED
Test should not have any entering restrictions based
on the demographic variebles of: age, sex, marital
status, race, Job description, employment status and
last grade completed as a result of this study.
Further research i1s needed to determine the reasons
why "T.V. High School" participants who passed the
pre-test (K form of the GED Test) did not finish
"P.V. High School" or take the GED Test after they

were notified of their pre-test results.
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8. Future programs of this type should be flexible in
terms of times offered.

9. PFurther research should attempt to 1lsolate demo-
graphic varliables and reduce the number of confound-
ing variables so as to get at causal relationships;
e.g., employment status and participation in adult

education programs, race and educational plans.

Recommendations seen through the Author's Eyes

1. If the GED Test, as we know it, is to continue for
high school certification purposes, colleges, univer-
sities and state departments of education should Join
together to provide programs that prepare persohs to
pass the GED Test.

2. Exploratory studies need to be undertaken to corre-
late the GED Test Battery with standardized achieve-
ment tests in order to establish the minimal reading
and mathematical levels necessary to pass the GED Test.

3. Students dropping out of school should be provided
with an opportunity to take the GED Test Battery.

If the student has the minimal educational skills

he should be awarded the GED equivalency certificate.
If he does not have the minimal skills necessary to
pass the GED Test, he or she should be directed to

a support program that will bring them up to a level
of proficiency that will enable them to pass the GED
Test.
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Variable proficient levels should be made available
to pass the GED Test. A student planning to use the
GED Test as a means of upgrading employment status
should nof have to meet the same standards that a
person planning to enter college should meet.

GED programs should not only focus on means of ralsing
educational levels to pass the GED Test, but they
should also focus on ways of enhancing the self con-
cepts of the participants. Passing of the GED Test
and recelving a high school equivalency certificate
is not enough to counteract the negative feelings

associated with dropping out of high school.



BIBLIOGRAPHY



BIBLIOGRAPHY

Books

Backstrom, Charles H., and Hursh, Gerald P. Survey Research.
Chicago, Ill.: Northwestern University Press, 190L.

Kerlinger, Fred N. PFoundations of Behavioral Research.
New York: Holt, Rhinehart, and Winston Co., 196L.

Miller, Henry. Rich Man Poor Man. New York: Thomas Y.
Crowell Company, 196l.

Siegal, Sidney. Nonparametric Statistics for the Behavioral
Sciences. New York: McGraw-Hill Book Company, 1950.

Periodicals

Anderson, Gordon V. "Validity of the GED Tests for College
Egtrance," College and University, XXIII (1948), 371-
3081.

Cochran, W. G. "The Comparison of Percentages and Matched
Samples," Biometrika, XXXVLI, 256.

Hansen, Carl W. "The Armed Forces Institute," Journal of
American Association of Collegiate Registrars, X1IX

tJui ’ EM-L), L|-§E'L|-3—§°

Hartung, Arthur W. "The Case of the GED Student," School
and Society, LXVIII (1948), 137-138.

Lindquist, E. F. "The Place of Tests in the Accreditation
of Military Experiences and in the Educational Place-
ment of War Veterans," The Educational Record, XXV
(19hkt), 369.

Nock, S. A. "Admission of Non-High School Graduates," Ameri-
can Association of Collegiaste Registrars Journal, XXI

Ostlund, Leonard A. "YAn Evaluation of a General Educational
Program," School and Society, (January, 1955), 5-8.

97



98

Putnam, Phil H. "Scholastic Achievement of GED Students at
the Vanport Extension Center," School and Society,

LXVI (1947), 161-163.

Roeber, Edward C. "The GED Tests as a Measure of College
Aptitude," Educational Research Bulletin, XXIX

(1950), Lo-LT.

. "Relationships Among the Tests Given to Students
Who Enter the College of Liberal Arts," Technological
Bulletin, LV (1949).

Pamphlets and Test Manuals

Harris, Norman C. The High School Completion Program for
Adults and OQut-of-School Youth. Lansing, Michigan:
MIchligan Department of Public Instruction. M62

Examiner's Manual: United States Armed Forces Institute Tests
of General Educational Development High School Level.
New York: American Council on Education. 1945.

Examiner's Manual: United States Armed Forces Institute Test
of General Educational Development High School Level.
New York: American Council on Education. 196l4.

. "T.V. High School" Lansing, Mich.: Michigan Blue
Schield PuE%ic Relations Depa;tment. 1968.

ReEorts

Dressel, Paul L. and Schmid, John. An Evaluation of the Tests
of General Educational Development. Washington, D.C.:
American Councll on Bducatlion, 1951.

GED Testing Service. Report of the Service. Annual Statisti-
cal Report for the Calendar Year 1968. WeashIngton,
D.C.: American Counclil on EducatIon. 1968.

United States Bureau of the Census, United States Census of
Population. Subjects Reports. Educational Attain-
ment FPinal Report. Washington, D.C.: Government
PrintIing Office.

United States Bureau of the Census of Population. Subject
Reports. Characteristics of the Population - Part 2.
Washington, D.C.: Govermnment Printing Office. 1963.

GED Testing Service. Report of the Service. Comparative
Data on the High School Level-GED TestIng at Official
GED Centers. Washington, D.C.: American Councll on
Education. 1968. ‘




99"

Unpublished Materilals

Batmale, Louis. "Achievement in College of Students Graduated
from High School on the Basis of Performance in the
General Educational Development Tests." Unpublished
Ph.D. dissertation, University of California, 1955.

Bledsoce, John. "An Evaluation of the General Educational
Development Tests." Unpublished Ph.D. dissertation,
George Peabody College for Teachers, 1952.

Busby, Walter. "A Multivariate Analysis of the Relationship
of Academic Motivation, Aptitude, Socioeconomiec
Status, an Age to Persistance in an Adult Evening
School." Unpublished Ph.D. dissertation, Michigan
State University, 1965. ’

Dixon, Paul T. "Scholastic Achievement of Students Admitted-
to the University of Missouri on the Basis of Per-
formance on Tests of General Educational Development."
Unﬁgblished Ed.D. dissertation, University of Missouri,
1948.

Griffith, A. "A Study of the Armed Forces Institute Tests
of General Educational Development as an Entrance
Exam to Marshall College for Non-High School Graduates."
Unpublished Masters Thesis, Marshall College, 1950.

Wiegel, A. "A Study of the General Educational Development

Tests." Unpublished Masters Thesis, Ohio State
University, 1947.

Yearbooks

Findley, Warren G. "Review of the Tests of Genersl Educational
Development," Third Mental Measurements Yearbook.
NGK Brunswick, “New Jersey- "Rutgers Unlversity Press,
1949.




APPENDICES



100

- APPENDIX A

ANNOUNCEMENT OF POST TEST
TO "T.V. HIGH SCHOOL" PARTICIPANTS
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Urban Adult Education Institute
8721 John C. Lodge
Detroit, Michigan L8202

13 June 1969

Dear T. V. High. Student:

G.E.D. testing for the T. V. High School program will be offer-
ed July 7 -~ 19, 1969, Monday through Saturday from 8:30 A.M. -
L:00 P.M. at the Urban Adult Education Institute, 8721 John C.
Lodge, Detrolt, Michigan.

The test is given in five parts, one for each of the subjects
studied. Each part requires approximately two hours to com-
plete. You may arrive as early as 8:30 A.M. but no later

To register for the test, please call 873-2025 between the
hours of 8:30 A.M. and 8:00 P.M.

Sincerely,

Roy L. Roulhac, Coordlnator
G.E.D. - T-V. Hish SChOOl

RR/va
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REINFORCEMENT LETTERS
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T.V. High School
8721 John C. Lodge
Detroit, Michigan

This letter is being written to thank you for your
time and effort in coming in and taking the GED pre-~teat.

We are happy to inform you that your score on the pre-test
was equal to or greater than forty-five. Thls score is
sufficient to pass the one section of the GED Test that

you took as a pre-test. We will retain the score you earned
on the pre-test unless you score higher on this section of
the GED Test when you come in to take all five sections of
the GED Test upon the completion of T.V. High School. If
you would receive a lower score on this section of the GED
Test, we will disregard your final score and use the pre-test
score. Therefore, the taking of the pre-test can only be an
ald to your final score. .

Your score on the pre-test indicates that with your current
ability and the practice provided from T.V. High School,
you will have no difficulty passing the entire GED Test and
recelving your high school equivalency degree.

If you have any questions or problems concerning T.V. High
School, feel free to call our office.

Again may I ¢ongratulate you on your pre-test score. I
hope to see you at the end of this running of T.V. High
School when you come in to take and pass your GED Test.

Yours truly,

Matthew A. Klein
Evaluation Director T.V. High School

MAK:cm



10l

T.V. High School
8721 John C. Lodge
Detroit, Michigan

This letter is being written to let you know that
T.V. High School has not forgotten about you since you
registered for our course.

We know that your interest 1n wanting to further your
education and receive your high school equivalency degree
are the maln factors in successfully completing a T.V.
study course such as ours. We also know that the material
seems difficult and people think about quitting the program
because they are afrald that they will not be able to pass
the test. Let me assure you that the material is hard.

The material has been made more difficult than The GED Test
in order to insure that people like yourself will pass the
GED Exam upon completion of this home study course. Therefore,
don't get discouraged when the material seems difficult.

We know you can make 1t.

If you are having some real difficulty with the course, feel
free to_call our office and we will try to solve your problem.

Again may I thank you for registering for T.V. High School

and T hope 1n a matter of weeks upon the completion of T.V.

High School that I will see you in our office taking and

passing your GED Test and recelving your high school equivalency -
degree. ,

Yours truly,

Matthew A. Klein
Evaluation Director
T.V. High School

MAK:cm
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T.V. High School
8721 John C. Lodge
Detrolt, Michigan

Dear T.V. High School Viewer:

Since we are in the last four weeks of T.V. High School, I
thought I would write you a few lines of encouragement as wWe
near the end. I know that on warm spring daysit is very
difficult to study and you can use a little encouragement.

I feel, along with the rest of the T.V. High School staff,
that you can and will provide the final effort necessary to
finish the course. These last four weeks will go so fast that
before you know it, you will be in our office taking your GED
Test. I also know that you will pass your GED Test as have
most of the people who completed T.V. High School in the past.

As we approach the final weeks of T.V. High School, we will
announce over T,V, the time and place of testing. If you
have any other problems or questions concerning T.V. High
School, feel free to call our office at any time.

Yours truly,

Matthew A. Klein
Evaluation Director
T.V. High School
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T.V. High School
8721 John C. Lodge
Detrolt, Michigan
June 16, 1969

Dear T.V. High School Registrant,

T.V. High School is interested in finding out more
about the interests and desires of people who are working
toward a High School diploma. We hope to use the information
to enlarge programs for adults who do not have High School
diplomas.

There are many problems facing us. We wish we could
sit down and talk with each of you individually, for you are
the only ones who have the information that will help us. Since
this is not possible, we have prepared the enclosed gquestion-
naire which we would like you to fill out and return to us. If
you are not watching T.V. High School any more, we need your
response to find out why T.V. High School did not meet your
needs.

Your feelings and recommendations are very important,
so please be honest and frank. We are trying to do a better
job for those students who are goilng to follow you.

Please £ill out the questionnaire and put it in the
already stamped, addressed envelope. We wish you would do it
today. Thank you very much for your help.

Sincerely,

Matthew A. Klein
Evaluation Director
T.V. High School
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On the following questions we would appreclate your checking
the appropriate boxes.

1.
2

Your name:

Your age: 18 - 25 31 - 40 over 51
26 - 30 41 - 50 N

Your sex: Male Female

Marital Status: Single Married

ivorced Separated
How many children do you have?

0 1 2 3 L 5 over 5

What race are you a member of?
white black yellow

What was the last grade you attended in school? (Please
circle)

3 L 5 6 7 8 9 10 11 12

Please check the job category to which you belong:

self employed in business
skilled tradesman (plumber, electrician, etc.)
office worker
factory worker
ousewife
unemployed
other Please tell us.

As a wage earner in your family, you are:

the main wage earner
the only wage earner

roviding additional money to your husband!'s (wife's)

salary
not earning money
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I am no longer watching T.V. High School this session.

T am still watching T.V. High School and plan to take

my GED test.
I am s3till watching T.V. High School but do not plan

to take my GED test after this running of T.V. High

School.
Have you ever been refused a Job because you have not had
a high school diploma?

frequently sometimes never

If you are a housewife, do you plan to:
work outside the house upon the completion of GED.
remain a housewife upon the completion of GED.
Have you ever been involved in adult education classed

before enrolling in T.V. High School?

es no

L

If you haven't taken any adult education classes after
leaving school except for T.V. High School, please check
your reason or reasons below.

They were too costly.

They were not offered at a convenlent time.
My job prevented it.

I didn't have enough time.

The classes offered wouldn't help me.

I didn't qualify.

I didn't know they were offered.

Other

Do you have any plans after you recive your GED Diploma?

I will take some classes in adult evening high school.
I have no special educational plans.

I plan on taking some classes at a junior college.

I would like to enter a technical school.

I would like to enter college.

Other

Which T.V. High School program do you usually watch?
6:30 a.m. 6:30 p.m.
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We would like to help you and others get their GED Diploma.
What would you suggest to improve the program? (Check
as many of the suggestions you feel apply.)

ersonal helper
classroom meetings with tesachers
a telephone number to call for help over the phone
records I could buy or check out
other books I could get
other (Write any additional comments you would like
to make.)

We would like to know if you feel that television is a
good way of preparing people for the GED Exam. Please
tell us how often you watch T.V. High School. Circle

the average number of T.V, High School programs you watch
during the week.

none 1 2 3 L . 5

People have many reasons for wanting a GED Diploma and
participating in T.V. High School. We would like to know
why you were interested. (Please check as many as were
important to you.)

I enjoy learning about things.

I needed my GED Diploma to continue in my present
JObo

I needed my GED Diploma to get a promotion in my
present job.

I wanted something to do.

I needed my GED Diploma to get a better Jjob.

I always wanted to get my GED Diploma but didn't
know how until I heard of T.V. High School.

I wanted to take a college course.

No special reason.

Other. Please tell us.

Did you know that you could get a GED high school equiva-
lency certificate before you heard about T.V. High School?

e3 no

L

Have you ever taken the GED Exam (the pre-test for T.V.
High School does not count.)

yeos no
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22. In order to help us further develop opportunities for

persons to participate in GED programs, please tell us
how you found out about T.V. High School.

I heard about it over T.V.

I heard about it from my friends.

I read about it in the newspaper.

I heard about it from my community action center.
I heard about it through my local church.

Other. Please tell us:

23. (Question 23 should only be answered by persons not
watching T.V. High School.)

If you are no longer watching T.V. High School, please
check your reason or reasons for no longer watching.

The programs were not interesting.
I already know what they were talking about.
The lectures seemed hard.
I felt I could not pass the exam.
Books were too hard.
I had personal reasons.
A T.V. program came on at the same time that some
other member of my famlily liked.
I preferred to work at a slower rate.
I had no one to go to for help when I did not under-
stand something.
Other.

Your cooperation in f£illing out this questionnaire 1s
sincerely appreciated. Please place it in the addressed,

stamped envelope and drop it in the nearest mailbox.
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APPENDIX D

(1) FOLLOW-UP POSTCARD
(2) FOLLOW-UP LETTER



113

(1) FOLLOW-UP POSTAL CARD

Dear :

Have you completed the questionnaire we sent you on
concerning "T.V. High School"?
If not, please try to complete it as soon as you can.

Your help by filling out the questionnaire will be gratefully
appreciated.

Thank you.

Matthew A. Klein

Evaluation Director
"P,V. High School™



11)

(2) FOLLOW-UP LETTER

T.V. High School
8721 John C. Lodge
Detroit, Michigan
July 18, 1969

Dear T.V. High School Registrant:

We haven't received your T.V. High School information
sheet as yet. It might have been lost in the mail or mis-
prlaced at our office. Therefore, we would greatly appreciate
your filling out another information sheet for us. We have
enclosed a stamped envelope for your convenience.

We need everyone's opinion, whether you watched T.V.
High School or not, in order to do a better job of providing
programs for persons who want to receive a high school equiva-
lency certificate. So please drop this questionnaire in the
mail today.

Sincerely,

Matthew A. Klein

Evaluation Director

T.V. High School
MAK/ ja j

Enclosure



