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ABSTRACT

A STUDY OF EXPECTATIONS HELD BY SIGNIFICANT 
REFERENCE GROUPS FOR THE POSITION OF 

HEAD RESIDENT ADVISOR AT MICHIGAN 
STATE UNIVERSITY

By
Gary Burgess North 

The Problem
The purpose of this study was to identify the 

role expectations which counselors, residence hall mana­
gers, Head Resident Advisors, Student Affairs Personnel, 
faculty, and students living in residence halls hold for 
the position of Head Resident Advisor at Michigan State 
University. It was hypothesized that no significant dif­
ferences existed among the groups being studied on 
expectations held for the position of Head Resident 
Advisor. The expectations, measured by the instrument 
used for this study, were examined to determine overall 
differences among the groups. Areas of agreement and 
areas of conflict were noted among expectations held 
by Head Resident Advisors for their role and other's 
expectations of the Head Resident Advisor's role.
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Proc edure
A random sample of six groups (counselors assigned 

to residence halls, residence hall managers. Head Resident 
Advisors, Student Affairs Personnel, University College 
faculty teaching in residence halls, and undergraduate 
students living in residence halls) were identified as 
"significant reference groups" and selected as subjects 
for the study.

An instrument concerning selected aspects of the 
Head Resident Advisor's role was developed. The instru­
ment contained ninety—seven items within six sub-scales.
The sub—scales were: (1) expectations for program
functions; (2) expectations for group advising functions;
(3) expectations for individual advising functions;
(4) expectations for student behavior functions; (5) expec­
tations for liaison functions with residence hall manage­
ment; and (6) expectations for administrative functions.

The instalment was submitted to 67 2 subjects 
during Spring term, 1971. A total of 489, or 71.2 per 
cent usable questionnaires, were returned.

A multivariate analysis of variance technique 
was used to determine overall differences among the 
six groups on the six sub— scales. A one-way analysis of
variance technique was used to examine the questionnaire 
as a single scale. Following the one-way analysis of 
variance, the mean scores of the six groups were analyzed 
by the Scheff^ post hoc comparison technique to precisely
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locate differences among groups. The individual items 
of the questionnaire were analyzed by the chi square 
technique. In addition, the percentage responses of 
each group were ranked to determine degrees of concensus 
or disagreement for each role segment measured by the 
instrument developed for the study.

Findings
The multivariate analysis of variance indicated 

significant differences among the six groups for each of 
the sub-scales. The one-way analysis of variance indicated 
significant differences among the six groups on the total 
instrument. The Scheffe post hoc comparisons indicated 
that significant differences existed between: tl) Head
Resident Advisors and students, (2) counselors and Stu­
dent Affairs Personnel, (3) Student Affairs Personnel and 
faculty, and (4) Student Affairs Personnel and students.
It may be noted that Student Affairs Personnel held the 
highest expectations for all the selected role segments 
measured in this study.

The generalist nature of the position of Head 
Resident Advisor was supported by the data gathered for 
the study. Generally, all groups indicated relatively
high expectations for program responsibilities, group 
advising, and working with discipline and student behavior. 
Very little support was expressed, however, for expec­
tations that required the Head Resident Advisor to function
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in a counseling capacity* All groups tended to view the 
Head Resident Advisor as a referral agent, a resource 
agent, or information agent and not as one who delivered 
primary specialized services. All groups tended to reject 
expectations that the Head Resident Advisor play a primary 
role in the management of a residence hall- The Advisor's 
functions were seen as that of maintaining regular com­
munication with hall management and providing assistance 
with interpretation and clarification of policies and 
regulations.

Significant differences were found to exist 
between the groups on fifty-two of the ninety-seven items 
included in the questionnaire. Sixty—eight of the items 
were given positive support by the groups being studied.

Since a significant statistical difference has 
been indicated between Head Resident Advisors and students, 
and Student Affairs Personnel and students, it is recom­
mended that a committee composed of the identified sig­
nificant reference groups be established to more clearly 
define the responsibilities of the Head Resident Advisor. 
After the position has been more clearly defined, an 
effort should be initiated by the Office of Student Affairs 
to communicate expectations held for the position to the 
campus community.
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CHAPTER I

THE PROBLEM 

Introduction
This study is an attempt to clarify and describe 

the emerging professional role of the Head Resident 
Advisor at Michigan State University. It reports the 
outcome of an empirical study of role expectations held 
by significant reference groups for the position. The 
essential purpose of the study is to determine whether 
there are differences in expectations held for the 
position by significant reference groups. Role concepts 
developed in the fields of social psychology, sociology, 
and anthropology are used as the theoretical base for the 
study.

Michigan State University is recognized as a 
national leader in the field of residential housing.
The University operates thirty-six residence halls and 
annually houses over 17,000 students on campus. It 
takes great pride in "providing more than just a place 
to eat and sleep for students."^" A  wide variety of

^Michigan State University Catalogue, 1970, East 
Lansing, Michigan, pT 237.
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housing facilities and educational programs has been 
developed to make residence halls a more important part 
of the student's total educational program. "Living- 
Learning Centers, " a new phrase applied to a very old 
concept in housing, were constructed in the early 60's 
as the University attempted to break away from more tra­
ditional models of housing and better integrate exper­
iences outside the classroom with classroom experiences. 
Classrooms, faculty offices, lecture rooms, recreation 
space, and other facilities were added to the living 
areas in order to cope with the problem of a growing

2institution and to make maximum use of space and time.
As President John A. Hannah stated:

It is proposed to improve the environment of learning 
by making greater academic use of residence halls, 
and of the time students spend in them, thus elimi­
nating as best we can physical inconveniences as an 
impediment to learning and capitalize upon our 
greatest advantage as a resident university.3

The new focus on the academic environment of resi­
dence halls brought with it the assignment of faculty to 
the living units, the development of decentralized

2Howard R. Neville, "How to Live with Bigness,"
Phi Delta K a p p a , April, 1966, pp. 430—32; Edward Blackman, 
"Residence Halls as an Integral Part of the Learning 
Environment," Current Issues in Higher Education (Washing­
ton, D . C . : Washington National Education Association,
1966) .

3John A. Hannah (address to faculty and adminis­
tration, Michigan State University, East Lansing, Michigan, 
March 27, 1961).
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counseling center facilities, and the assignment of busi­
ness officers to manage the food service and physical 
facilities of the halls. A student affairs staff 
directed by a Head Resident Advisor was assigned to 
each of the buildings by the Dean of Students. Residence 
halls had been staffed similarly in the past, but with 
the advent of the "Living-Learning" centers, the position 
of Head Resident Advisor took on a new level of edu­
cational responsibility in the administrative structure 
of the student affairs organization. In 1961, the first 
full-time professionally trained female Head Resident 
Advisor was employed by M.S.U. Prior to this date, 
housemothers had been employed for women's halls.

The aim of the new housing program was, in short, 
to develop an environment which provided a greater 
variety of faculty-student contacts, more counseling 
and orientation assistance, and more cultural, social, 
and academic programs for students. As the concept 
developed and grew, some forms of the "living-learning" 
idea have been extended to virtually all other residence 
halls on campus.

The Head Resident Advisor and his staff have 
assumed the role of catalyst or facilitator in the process 
of enriching the residence hall environment. Working 
through student government, ad h o c , student groups, 
faculty, the counseling staff, and other university
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personnel, the Head Resident Advisor has assumed the 
initiative for organizing and coordinating hall orien­
tation programs, encouraging faculty-student interaction, 
making use of University referral resources, and provid­
ing students with a primary staff contact at the house 
and hall level.

The Problem
The position of Head Resident Advisor has begun 

to emerge and grow toward a full-time professional level 
in the student affairs organization at Michigan State Uni­
versity. As the position has developed, however, incum­
bents have often encountered problems of ambiguity, 
identity, and status as they have attempted to more 
specifically delineate an appropriate role for themselves 
in the process of education. Head Resident Advisors 
have often encountered conflict in role expectations as 
they function as administrators, advisors, counselors, 
and disciplinarians. And, inadequate, inconsistent, or 
unclear interpretations of the position from higher level 
administrators often make for ambiguous and inconsistent 
definitions of expectations. Such a lack of clarity 
permits a high degree of latitude on the part of Head 
Resident Advisors in setting job priorities and contributes 
even further to misunderstanding and confusion about the 
position. In addition, little has been done by way of 
research to adequately justify and define the position as
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a part of the educational p rocess, and thus its functions 
have not been immediately recognized and accepted by 
other segments of the University. Thus, part of the 
problem has been a result of inadequate information about 
the new dimensions of the position. The Head Resident 
Advisor has often found himself in limbo, somewhere between 
the faculty and the non-academic employees with a pay 
scale consistently below that of faculty. Recognition 
for his accomplishments has often gone unnoticed and 
unrewarded. The position has been staffed primarily by 
doctoral students who have had prior experience in higher 
education, and thus it is often viewed as part of an 
internship training program rather than a full-time pro­
fessional position which has importance to the educational 
purposes of the University. In addition, staff turnover 
has been relatively rapid and incumbents often perceive 
themselves as students first rather than professional 
educators. This factor alone has contributed significantly 
to the problem of acquiring status and recognition for 
the position in the University community.

One's interpretation of his role is shaped by the 
expectations of others as he perceives them, by his own 
attitudes and beliefs toward his role, and by the formal 
role definitions which communicate institutional expec­
tations for his role. As Gross points out:
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Three basic ideas which appear in most of the con­
ceptualizations (of role analysis) if not in the 
definition of role themselves are that individuals:
(1) in social locations (2) behave (3) with reference 
to expectations.^

The Head Resident Advisor is viewed somewhat dif­
ferently by each group with whom he comes in contact.
Some view him as an educator, others as an administrator, 
others as a counselor, while others often see him as a 
hotel clerk or recreation director. Such lack of common 
understanding on the part of significant reference groups 
has contributed to reduced productivity, frustration, and 
confusion for role incumbents. Thus the identification 
of areas of divergent expectations and role conflicts 
regarding the position of Head Resident Advisor is 
necessary if potential, real, and perceived conflict is 
to be resolved.

Traditionally, the position of Head Resident 
Advisor has been one of control. Throughout American 
educational history, dormitory staffs have functioned as 
agents of student control. This tradition was rooted in 
colonial colleges and has continued on through modern- 
day education in the form of parental rules and penalties. 
Dormitory staffs functioned to communicate and enforce 
such rules and policies. If at the same time they could 
assist students with social and academic concerns, it was

4Neal C. Gross, Ward S. Mason, and A. W. McEachern, 
Exploration in Role Analysis (New York: John Wiley, 1958),
p. 17. (Hereinafter referred to as Role Analysis.)
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appropriate but not as a primary responsibility of the 
5job. However, as the emphasis on learning environment 

has grown, the control element of the Head Advisor's 
position has declined. During the mid-60's, a number of 
significant shifts occurred in the area of student social 
regulations which changed the emphasis of the position.
The University moved away from its strong in. loco parentis 
orientation toward a more liberal posture in the areas of 
visitation, selective hours for women, and usage of 
alcohol on campus. As more attention was given to 
students' rights as citizens, due process became a part 
of the disciplinary procedures. With this change, the 
Head Advisor had to rely more on persuasion and logic 
rather than arbitrary decision-making power to resolve 
problems and mediate disputes. A press also developed in 
the student community for more privacy, greater decision­
making authority in the areas of social and academic 
governance, and more personal independence and autonomy. 
Thus, as the position of Head Resident Advisor was begin­
ning to take on new organizational and educational 
dimensions, a number of internal forces added another 
definition by taking away some of its traditional authority.

5John R. Powell, Samuel A. P l y l e r , Barbara A. 
Dickson, and Stephen D. McClellan, The Personnel Assistant 
in College Residence Halls (Boston: Houghton Mifflin
Company, 1969) , p'p. 6-10.
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Efforts by other University agencies have also 
failed to deal adequately with the question of the appro­
priate role of the Head Resident Advisor. In 1967 the 
Committee on Undergraduate Education endorsed the value 
of the "living-learning" program for students. Their 
recommendations suggested (1) the extension of the living- 
learning program into intercollegiate units of instruction 
and residence and (2) the appointment of an all—University 
committee on residence halls.^ The committee does not, 
however, make mention of the position of Head Resident 
Advisor at any point in its preliminary remarks on hous­
ing nor in the recommendations for expanding the "living- 
learning" program. A Faculty Committee on Student Affairs, 
after investigating a challenge to the University resi­
dency requirement by the Off-Campus Council, an agency 
of student government which represents students living
off campus, did, however, influence the Provost to appoint

7a committee to study the residence hall system. The 
committee, established in 1968, considered physical facil­
ities, regulations, staffing, and the living-learning 
program as a part of its study. Here again, however, the

^Arthur Adams, et a l ., Improving Undergraduate 
Education (East Lansing! Michigan State University,
1967), p. 52.

7Faculty Committee on Student Affairs, "Report on 
Off-Campus Council's Proposal Regarding Housing Regu­
lations" (East Lansing: Michigan State University, 1968).
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committee report, while strongly supportive of the con­
cept that residence hall experiences are a significant 
part of a student’s out-of-class education, failed to 
give anything more than cursory attention to the fact 
that the Head Resident Advisor is a part of the housing 
structure. Thus, the Provost's Committee on Residence 
Halls, although charged specifically to look at residence 
hall staffing as one part of its responsibility, failed 
completely to clarify and interpret the role of the Head 
Resident Advisor so that it might be better understood by

gthe University community.

Statement of the Problem 
The basic purposes of this study are to describe 

and analyze expectations held by significant reference 
groups for the role of Head Resident Advisor at Michigan 
State University. The study is based on the assumptions 
that each of these groups holds specific expectations 
which have primary importance for the position, and the 
extent to which such expectations are convergent or 
divergent strongly influences the way the position is 
defined by role incumbents. In addition it is assumed 
that role conflicts will result from ambiguous or unclear 
statements of role expectations.

g Ann Garrison, et a l ., The Residence Hall S t u d y , 
The Provost's Ad Hoc Committee on the Residence Halls 
(East Lansing: Michigan State University, 1969), pp. 24-
30.
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To illustrate the extent to which differences in 
expectations prevail, one might point out some opinions 
which have been verbalized by members of the different 
groups about the position. Students generally expect the 
advisor to function in a supportive role— as an advisor 
and helper rather than as an administrator, supervisor, 
or disciplinarian for the University. The management 
staff often views the Head Resident Advisor as responsible 
for helping maintain order, protecting property, saving 
money for the operation, and enforcing regulations for 
the University. Counselors see the Head Resident Advisor 
as a facilitator and referral agent working through them. 
Faculty often perceive the Head Resident Advisor as 
social director, service personnel, or "babysitter" who 
keeps students entertained and provides for creature com­
forts. Faculty do not often view the position as one 
which has complementary educational value to the functions 
they perform in the classroom. Student affairs adminis­
trators tend to view the position as administrative and 
usually expect role incumbents to work in a way that 
reflects University objectives. Among Head Resident 
Advisors there prevails a host of definitions for the 
position. Som'i see it as advisory; others as a service 
position; while others still tend to see it as eclectic—  

administrative with supervisory, counseling/advising,
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9and control responsibilities included in its functions. 
Such divergence in points of view suggests that at best 
there exists a considerable degree of ambiguity regarding 
the position of Head Resident Advisor; and at worst, a 
high degree of conflict exists regarding the position. 

While it is recognized that the definition of 
role includes many aspects, the primary focus of this 
paper will be on role expectations and the impact they 
have on the position of Head Resident Advisor. An exami­
nation will be made of the expectations incumbents hold 
for selected aspects of the role. These will be compared 
with those held by student affairs administrators who 
formally define the role to determine congruences of 
expectations and also with other significant reference 
groups which impact the position. Bentley points out 
that expectations are what is prescribed for a position. 
They are the rules of the game and are what is expected 
of an incumbent in a certain position of a social system. 
Incumbents are judged and evaluated as being competent 
according to the extent to which they are observed as 
carrying out or conforming to expectations for a position 
by others. If a person is significant to the incumbent, 
i.e. (supervisor, primary interactor), then the

Q These opinions have been drawn from the writer's 
contacts with the various reference groups during his 
experiences as a residence hall administrator.
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expectations of. that person for the role must be attended
to.11 Bentley further states that role expectations are
anticipated actions pertaining to positions in a social
structure and that they fall into two general categories:
(1) the actions expected of a role incumbent of a
position— his obligations or duties, and (2) the actions

12an incumbent expects to be able to perforin— his rights.
Drawing on these comments, one could assume that 

an incumbent could not adequately perform a role for 
which he lacks an awareness of necessary role expec­
tations. The communication and interpretation of appro­
priate role expectations for a position are a reciprocal 
responsibility of the formal role definers and the role 
incumbent, not the role incumbent himself. An incumbent
must be provided with clear and consistent role expec-

13tations if he is to perform in a satisfactory manner.

^''''Joseph Bentley, The Counselor's Role: Commentary
and Readings (New Y o r k : Houghton Mifflin Company, 19 6 8),
p.” 7 4 7 ---

12Ibid., p. 75.
13 Clinton Snyder, "Variations in Expectations for 

the Teacher Role, as Related to General and Specific 
Roles, Expectation Categories, and Social Distance" 
(unpublished Ph.D. dissertation, Michigan State Uni­
versity, 1965), pp. 122-24.
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Brookover and others have pointed out the need to
14give careful attention to the impact of role expectations. 

They conclude that when role expectations are unclear or 
inadequate, uncertain cautious role performance is likely 
to follow. Sarbin extends on this idea by stating,
" . . . conflicts are likely to follow from ambiguous
role expectations.

Thus, a primary assumption of this study is that 
role conflict may arise when the actions of a role 
incumbent (Head Resident Advisor) differ appreciably 
from the role expectations of significant others. And, 
in order to minimize the potential of conflict and pro­
vide greater clarity and predictability for the position, 
a more thorough understanding of role expectations is 
necessary. Such understanding can best be accomplished 
by a thorough study of role expectation held by signifi­
cant reference groups for the position.

Hypothesis
The major hypothesis of the study is;

There are major differences in expectations held by 
significant reference groups for the position of Head 
Resident Advisor at Michigan State University.

14 Wilbur Brookover, "Research on Teacher and 
Administrator Roles," The Journal of Educational Sociology, 
XXXIX (September, 19 5 5T^ 317-53.

15Theodore Sarbin, "Role Theory," in Handbook of 
Social Psychology, Vol. I, e d . by Gardner Lindzey (Cam— 
bridge, M a s s .: Addison—W e s l e y , 1954), p. 227.
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The data will be analyzed to determine expec­
tations held by significant reference groups for the per­
formance of the Head Resident Advisor in selected areas 
of responsibility defined by the current job description 
for the position (see Appendix C) . They are: (1) pro­
gram functions, (2) group advising functions, (3) indi­
vidual advising functions, (4) discipline, (5) management 
relations, and (6) general administration.

Included in the major hypothesis but also subject 
to study are the following secondary hypotheses.

A. There are significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by residence hall counselors as 
measured by the instrument developed for this study.

B. There are significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by residence hall managers as 
measured by the instrument developed for this study.

C. There are significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by Student Affairs Personnel as 
measured by the instrument developed for this study.

D. There are significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by faculty working in residence halls 
as measured by the instrument developed for this 
study.

E. There are significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by students living in residence halls 
as measured by the instrument developed for this 
study.
These five secondary hypotheses are being studied 

because of the emphasis in literature on role theory about 
the importance of understanding how a role incumbent views
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his position in comparison to other groups. A number of 
writers (Gross, Bentley, Brookover) affirm the importance 
of studying differences in expectations held by a role 
incumbent and those held by formal role definers of the 
position. For the purposes of this paper, Student Affairs 
Administrators will be defined as formal role definers.

The hypotheses will be stated in the null form 
for the purpose of statistical analysis in Chapter III of 
this study.

Importance of the Study
The position of Head Resident Advisor in a large 

university has never been studied in depth. A study of 
this nature should have implications for all members of 
the student personnel profession and for members of the 
academic community who hold different points of view 
about the position or who do not understand its role and 
functions.

The issue of the role of the Head Resident Advisor 
has become more central as the position has become more 
professionalized. A part of the process of professionali­
zation is defining and limiting the activities of a 
position. This study attempts to provide a greater degree 
of clarity and predictability for the position and point 
out its functions and limitations. Role theory is used 
to study the position of Head Resident Advisor in an 
attempt to better define the position and to apply role 
concepts to the analysis of a position in the student



16

personnel profession. Professions are constantly looking 
for better methods for describing, analyzing, and evaluat­
ing positions within their field of interest. A  basic 
assumption of this study is that role theory will prove 
to be a useful tool for this purpose.

Since this study is of a pilot nature and localized 
to Michigan State University, the findings may suggest that 
it is appropriate to apply the study more broadly to a 
cross section of Head Resident Advisors' positions in 
other schools where the position is emerging to a more 
significant level of importance.

The study should provide a bench mark which Head 
Resident Advisors can use as a point of reference for the 
interpretation of their own role.

The study could also have implications for the 
way job descriptions are written for the position and the 
way in-service education programs are developed. A 
clearer definition of the position should be provided 
for those people responsible for the development of 
selection and training programs for new Head Resident 
Advisors.

The results of the study should have implications 
for faculty and other groups on campus who have a limited 
knowledge of the position. Such information should pro­
vide a basis for further communication and clarification 
about the functions and responsibilities of the housing 
staff in the educational process of the University.
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The study is also an important first step toward 
building a more systematic body of knowledge about the 
position of Head Resident Advisor. It will point out 
some selected areas of conflicts in expectation for the 
position and will more specifically pinpoint the location 
and nature of the conflict. Such information should be 
instrumental in helping administrators define, understand, 
and clarify points of conflict in the position. The 
study will hopefully generate data that would contribute 
to greater insight into the role of the Head Resident 
Advisor. It should help increase organizational effec­
tiveness, improve morale, and generate greater personal 
satisfaction for role incumbents. Data generated from 
the study could also be used to develop a more compre­
hensive job description for the position.

Finally the study will test the value of role 
theory as a model for evaluating positions in the student 
personnel profession.

Definition of Terms

Role.— A set of standards, expectations, 
descriptions, norms, or concepts held for the behavior 
of a person or position. Here role is defined as a
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normative concept emphasizing the expectations of 
behavior held by others for a role i n c u m b e n t . ^

Position.— The location of an individual or a
17class of individuals in a system of social relations.

Role Expectations.— An evaluative standard applied
to an incumbent of a position, i.e., what a person is

18expected to do in a given situation.

Role Incumbent.— The focal person in a position.
For the purposes of this study the Head Resident Advisor

19will be referred to as the "role incumbent."

Role Conflicts.— Inconsistent prescriptions or 
standards held for a person or position by one or more
. i 2 0others.

Role Concensus.— Sameness of commonly held norms,
. . 21expectations, or conceptions of a position.

Bruce J. Biddle and Edwin J. Thomas, Role 
Theory: Concepts and Research (New York: John W i T e y ,
1966} , p~. 12. (Hereinafter referred to as Role Theory. )

p. 58
17 Gross, Mason, and McEachern, Role Analysis,

181b i d . 19Ibid.
20 Biddle and Thomas, Role T h e o r y , p. 12.
2 1 ,.,Ibid.
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Formal Role Definers,— Student affairs adminis­
trators .

Head Resident Advisor.— The chief administrative 
officer of a residence hall; a male or female responsible 
to the Dean of Students Office for the development and 
maintenance of a personnel program in a specific residence 
hall and for the supervision of a staff of graduate and 
undergraduate students.

Significant Reference Group.— A group having an 
impact, either formally or informally, on the definition 
of expectations of a position within a system of social 
relations. For the purposes of this study, significant 
reference groups are defined as: I. Counselors assigned
to residence halls, II. Residence halls managers,
III. Head Resident Advisors, IV. Student affairs 
administrators, V. Faculty teaching in residence halls, 
and VI. Students.

Expectations.— A standard held for the behavior 
2 2of a person.

Scope and Limitations of the Study
Because of the lack of theoretical or empirical 

research on the position of Head Resident Advisor, this 
study is confined to an examination of expectations held

^ I b i d ., p. 1 0 .
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for the position at Michigan State University. The pilot 
nature of the study limits the extent to which results 
can be generalized. A purpose of the study, however, is 
to test the instrument being used and the role theory 
model of analysis as possible tools for a more expanded 
study of this nature.

In addition the study is limited by factors 
inherent in the use of any questionnaire. These include 
the difficulty of securing complete cooperation of the 
sample, the biases of the respondents, the difficulty of 
getting consistent interpretations of the questions being 
asked, and the fact that some elements of the sample may 
be unable to adequately reflect perceptions of the 
position of Head Resident Advisor.

The findings of the study are limited to the 
position of Head Resident Advisor at Michigan State Uni­
versity .

Overview of the Study
This study of role expectations of the Head Resi­

dent Advisor is presented in five chapters.
Chapter I deals with an introduction and delin­

eation of the problem; the problem statement, the 
importance of the study, a definition of terms to ne 
used, and an overview of the study.

Chapter II consists of a review of related liter­
ature in the areas of role theory and its application to
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research in education. Section one treats the development 
of role theory in social science; section two covers its 
use in describing and analyzing positions in education, 
and section three treats literature related to the 
position of Head Resident Advisor.

Chapter III describes the research methodology 
used to develop and analyze the study, procedures for 
designing the study, the development of the questionnaire, 
and data collection and analysis are discussed.

Chapter IV deals with the presentation and 
analysis of the data.

Chapter V presents a summary of the study, draws 
conclusions about the research findings, makes suggestions 
about possible implementations, and recommends possible 
areas for further research.



CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter is devoted to a review of literature 
related to the origin and development of emerging theo­
retical concepts of role analysis, to research in edu­
cation using role concepts, and to a review of literature 
dealing with the position of Head Resident Advisor.

Historical Development of Role Theory
Role theory is a relatively new field of inquiry 

in the behavioral sciences. It has developed primarily 
through the interdisciplinary areas of anthropology, 
sociology, psychology, and education. Role concepts 
have been used to analyze and describe a variety of real- 
life behaviors such as an individual's appraisal of him­
self, the adequacy of a person’s performance in a 
position, expectations groups hold for a role or position, 
and many more.

Since the issue of role appears to be central to 
an adequate understanding of the position of Head Resident

22
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Advisor, it would appear that role theory would be an 
appropriate technique to use in analyzing and describing 
the position.

Brookover and Gottlieb support this assumption in
their estimation of the value of role theory as a tool
for analysis. They state:

Recent studies demonstrate that status-role theory 
provides a framework for fruitful analysis of various 
positions in the school system. . . . Understanding
of the expectations held for teachers, administrators 
and other positions in the school is an essential 
foundation for the education of school personnel and  ̂
the effective functioning of the school system.

Gross, Mason, and McEachern concur with Brookover 
and Gottlieb by asserting "that students of the social 
sciences frequently make use of the concept of role as a 
central term for the analysis of the structure and
functioning of social systems and for the explanation of

, . . 2 individual behavior." Parsons, Newcomb, and other
researchers in the behavioral sciences make use of role
concepts as anchorpoints in their framework for analyzing
positions in social systems. With role concepts becoming
so widely used in a variety of fields, it is appropriate
to consider its origins and development and some of the

■^Wilbur Brookover and David Gottlieb, A Sociology 
of Education (New York: American Book Company^ 1964),
p~. 353. (Hereinafter referred to as Sociology of Edu- 
cation.)

Neal C. Gross, S. Mason, and A. W. McEachern, 
Exploration in Role Analysis (New York: John Wiley, 1958),
p . 3. (Hereinafter referred to as Role A n a l y s i s .)
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definitional problems encountered in advancing the con­
cept to a common level of understanding and acceptance.

A review of the theoretical aspects of role con­
cepts soon becomes extremely detailed and complex. An 
attempt will be made to describe the basic constructs of 
role analysis and provide a framework for understanding 
and clarifying the term "role" and its related components. 
The works of Gross, Mason, McEachern, and Biddle have 
been used extensively for background material on the 
development and classification of emerging role concepts.

The prevailing definitions of role are generally 
summarized in three categories: (1) Normative, (2) Indi­
vidual, and (3) Behavioral. Definitions of role which 
fall into the normative category refer to standards or 
norms expected of occupants of positions rather than to 
the actual behavior of individuals. Ivey and Robins 
follow the normative category when they define role "as 
an expectation of behavior, stemming from a general social 
agreement or from those whose judgements are psychologi-

3cally significant to a role incumbent." The work of 
Ivey and Robin will be discussed in more detail in the 
section on role theory in education.

3Allen E. Ivey and Stanley S. Robin, "Role Theory, 
Role Conflict and Counseling, A Conceptual Framework," 
Journal of Counseling Psychology, XIII (Spring, 1966), 30.
(Hereinafter referred to as "Role Theory, A Conceptual 
F ramework.")
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In the individual category, role is defined as 
behavior that is seen as appropriate by an individual in 
a social setting. Here, role is defined as what the

4individual considers to be appropriate behavior. Sargent
5and Parsons and Shills are writers who treat role from 

the perspective of an individual's definition of his 
situation. The behavioral category includes definitions 
of role which focus on the behavior of role incumbents in 
social positions. Davis, Gross, Roeber, and others have 
used this definition of role to develop their work. Their 
emphasis has been, not on what an incumbent should do, 
nor to his orientation to a situation, but what an 
incumbent actually does as the occupant of a position.
Or, as Davis states, "Role is the manner in which a

4 Stansfeld Sargent, "Concepts of Role and Ego m  
Contemporary Psychology,” in Social Psychology at the 
Crossroads, e d . by John H. Rohrer and Muzafer Sherif (New 
Y o r k : Harper and Brothers, 1951), p. 360. (Hereinafter
referred to as "Concepts of Role and Ego.")

~*Talcott Parsons and Edward A. Shills, Toward A 
General Theory of Action (Cambridge: Harvard University
P r e s s , 1951) , p p . 5 3-5 W T

^Kingsley Davis, Human Society (New York: The
McMillian Company, 1948) , p . 9 O', (Hereina f ter referred 
to as Human Socie ); Gross, Ward, and McEachern, Role 
Analysis, p"I 14;
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person actually carries out the requirements of his 
position. It is the dynamic aspect of status. . . . ”7

Gross, Mason, and McEachern use the three cate­
gories— normative patterns, individual's definitions, 
and behavior of incumbents— as one method of partitioning 
definition of role into segments which provide greater 
clarity and understanding of the concept as it has been

gformulated over time.
James, Baldwin, and Cooley laid the foundation

for the concept of "role" as they worked toward an
improved understanding of "self" in personality develop- 

gment. Mead and Linton followed up on the ideas of "self" 
advanced by Cooley, and Mead was one of the first American 
theorists to employ the term "role" in writing on role 
p r o b l e m s . ^  Mead used the term "role," not so much as a 
pragmatic concept, but as a theoretical means of getting 
at a better understanding of socialization processes as

7Davis, Human Society, p. 90.
gGross, Mason, and McEachern, Role Analysis, 

pp. 11-17.
gBruce J. Biddle and Edwin J. Thomas, Role Theory: 

Concepts and Research (New York: John Wiley, 196 6 ) ,
p p . 4-7. (Hereinafter referred to as Role Theory.)

"^George H. Mead, Mind, Self and Society (Chicago: 
University of Chicago Press', 1934) , pT 72.



27

he analyzed in detail the mental and social processes
involved in taking the role of the o ther .11

Such concepts as "status," or "position," and
"role" come primarily from the work of anthropologist
Ralph Linton although they remained highly abstract

12until the late 3 0 ps and early 40's. Linton defined the
concept of "status” as "a position in a particular
pattern" and "role" as the performance of the status
requirements by the individual. For Linton, a status
was simply a collection of rights and duties while a
role represented the dynamic aspects of status. When
the rights and duties of a status are put into effect,

13an individual could be said to be performing a role.
In The Cultural Background of Personality, Linton further 
defines role as a normative cultural pattern by stating 
that it consists of . . . "attitudes, values and behavior
ascribed by the society to any and all persons occupying 
this status."1^

11Biddle and Thomas, Role Theory, p. 6 .
12 Ralph Linton, The Study of Man (New York: 

Appleton Century Crofts, Inc., 1936), p. 113. (Herein­
after referred to as Study of M a n .)

13Ibid., p. 114.
14 Ralph Linton, The Cultural Background of Person­

ality (New York: Appleton Century Co., 1945), p"I 77.
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Newcomb follows much the same definition for role
as does Linton in his conceptual framework. He says
. . . "the ways of behaving which are expected of any
individual who occupies a certain position constitutes

15the role associated with that position."
Sargent gives emphasis to the individual in his

definition of role. He states that "a person's role is
a pattern or type of social behavior which seems situ-
ationally appropriate to him in terms of the demands
and expectations of those in his group." He further
states that "roles have ingredients of cultural, of
personal and of situational determination. But never
is a role wholly cultural, wholly personal or wholly
situational."'*'^ Thus for Sargent a role is defined as
an incumbent's orientation to a situation.

In a broader definition of role, Parsons refers
to it as "that organized sector of an actor's orientation
which constitutes and defines his participation in an

17interaction process."
One of the most significant contributions to the 

clarification of the multitudious definitions for the

1 5Theodore M. Newcomb, Social Psychology (New 
York: The Dryden Press, 19 51), p. ^8 0.

■^Sargent, "Concepts of Role and Ego," p. 360.
17Talcott Parsons, The Social System (Glencoe:

The Free Press, 1951), p. 23.
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concept "role" was a study by Neiman and Hughes in 1950. 
This article reviewed literature of role theory from 
1900 to 1950 and did much to clear away the confusion 
and semantic problems which had developed over time.
In the various conceptualizations of role, anthropolo­
gists have given emphasis to normative patterns which 
influence behavior without reference to individuals 
being included. Sociologists have strongly emphasized 
the interaction situation as the starting point while 
social psychologists have given emphasis to the indi­
vidual and his orientation to a situation. In many 
situations the differences in definition have been found 
to be previously of a semantic nature.

In distinguishing various definitions and usages 
of the concept "role" in terms of (1 ) the dynamics of 
personality development, (2) functional definitions in 
terms of society as a whole, and (3) definitions in 
terms of specific groups, Neiman and Hughes found three 
elements of similarity:

1. In all the definitions and usages of the concept, 
there is involved either an individual definition 
of a specific situation or an individual 
acceptance of a group's definition of a 
specific situation.
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2. Role behavior, no matter how it is defined, or
even when it is defined, involves the assumption
of a process of symbolic interaction, or com­
munication as a prerequisite, which leads then 
to further generalization; namely that man is 
the only role-playing animal and that is one of 
the characteristics which distinguishes man from 
other animals.

3. Human behavior cannot be explained nor described
by the use of traits or other atomized concepts,
but must be viewed from the framework of organized

1 8and integrated patterns of behavior.

Neiman and Hughes comment that the most definitive 
use of the concept and the one about which there is the 
most concensus was the trend toward associating the con­
cept of role with that of status and that in spite of 
the confusion and lack of concensus, the concept "role" 
is at present an integral part of sociological literature. 
They further point out that in psychological literature, 
although the word "role" may not be used itself, the
implication is found in such concepts as "self," "self-

19perception," and "self-awareness."

18 L . J. Neiman and J. W. Hughes, "Problems of 
the Concept of Role— A Re-Survey of the Literature,"
Social Forces, XXX (1951), 141-49.

19Ibid., p. 149.
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Neiman and Hughes conclude in their re-survey of
literature that the concept of role

. . . is still rather vague, nebulous and non­
definitive. Frequently in literature, the concept 
is used without any attempt on the part of the 
writer to define or delimit the concept, the 
assumption being that both the writer and the 
reader will achieve an immediate compatible 
concensus. . . .20

This comment made in 1950 is still applicable.
In the literature of education today, there is a tremen­
dous amount of material being written about various 
"roles" in educational systems but relatively little 
work is placed in a theoretical framework of role theory 
as developed in the social sciences. The term "role” is 
generally used inclusively as a generic term rather than 
as a concept developed through research.

Two studies having paramount significance for 
advancing role concepts toward acceptance as a legitimate 
theoretical body of knowledge are those by Gross, Mason, 
and McEachern and by Biddle and Thomas.

The study by Gross, Mason, and McEachern, Explor­
ations in Role Analysis, attempts to combine theoretical 
and empirical research efforts in a review of role and 
role conflict in public school administration. An exten­
sive effort was made to examine and deal with a number 
of theoretical and operational problems of role analysis 
which have restricted the development of a systematic

2 0 T. . ,Ibid .
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body of role theory. These writers attempted to synthe­
size prior research efforts and to develop a conceptual 
model for role analysis which reflects a minimum of 
semantic and definitional problems. Gross and his 
associates developed a language for role analysis that 
reflects in eclectic nature--it is made up of combined 
thinking and contributions of earlier researches of role 
concepts and is restricted to concepts which lend them­
selves to operational definitions. Gross concludes that 
three basic ideas which appeared in most conceptuali­
zations of role were that individuals (1 ) in social

21locations (2) behave (3) with reference to expectations.
Their research shows that an understanding of expectations
held for a position is an essential element of any model

22developed for predicting social behavior. This idea is
supported by formulations of Linton, Parsons, Davis, and 
others describing the extent to which behavior is influ­
enced by expectations.

Gross, Mason, and McEachern extend on their formu­
lation by discussing the importance of identifying social 
locations. They comment that expectations are assigned 
to individuals on the basis of their locations of 
positions in social systems and that such locations must

21 Gross, Mason, and McEachern, Role Analysis,
p. 17.

2 2 Ibid., p. 1 2 2 .
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be specified, in order to determine what expectations are
23held for a specific position.

The analytical model generated by Gross, et a l ., 
has been widely used at Michigan State University for 
emperically based studies of positions in secondary and 
higher education.

The work of Biddle and Thomas has been greatly
influenced by that of Gross and associates. Their efforts
during the past ten years have been of such magnitude
that they far surpass the scope of this study in so far
as review of research is concerned. Biddle attempted to
study the "total role" of the public school teacher
through a series of studies originating at the University
of Missouri. His effort to accomplish this task is

2 4somewhat grandiose and extremely complex. Role T h e o r y :
Concepts and Research, by Biddle and Thomas, is a culmi­
nation of much of the previous research done by Biddle 
on public school positions. In this most recent text 
on the subject of role theory, the development and 
present status of role analysis, the conceptual structure 
for classifying role, and the basic concepts of role 
properties for the variables for role phenomena are d i s ­
cussed. Their review of the development of role concepts

23I b i d . , p. 18.
24 Biddle and Thomas, Role T heory, p. 1.
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and the current status of the language of role is one of 
the most comprehensive statements available on the subject 
today. It is pointed out by Biddle and Thomas that in 
role theory the behavior of an individual is examined in 
terms of how it is shaped by the demands and roles of 
others, by their sanctions for his conforming and non- 
conforming behavior, and by the individualfs own under—

2 5standing and conception of what his behavior should be.

Role Theory in Education
Role theory has been used extensively by edu­

cational researchers as a technique for analyzing 
positions in school systems. In 1932, Waller used the 
concept of role in a descriptive study of the teaching 
profession. He gave particular emphasis to the concept 
of role in describing social life in schools. Waller 
stated that:

The role appears as the organization of the indi­
vidual with reference to an entire situation; it is 
the response of the individual to the entire situation 
as it has taken shape in his mind. Some insight 
(correct or incorrect) into the attitudes of others 
is implied. The insight may be incomplete, but to 
play a role is to regulate one's behavior by the 
imagined judgement of others.26

Of course, Waller made use of the concept "role" 
in a rather general sense. However, his study was among

25Ibid., pp. 17-18.
2 6Willard Waller, The Sociology of Teaching (New 

York: John Wiley and Sons^ 1932) , p . 322.



the first recorded in education using role concepts. 
Waller used the concept "role" as applied to the theater 
and reported his work in descriptive terms rather than 
use statistical analysis and role theory as it is viewed 
today.

Brookover has written extensively on the uses of 
role concepts for studying a variety of positions in edu 
cation. He contends that role theory is an important 
theoretical model for analyzing educational systems and 
their constituent positions. He also asserts the 
importance of understanding expectations held for 
positions. He recommends research on three levels of 
expectations which groups may hold for a role incumbent. 
They a r e :

(1) General or normative expectations which apply to 
an actor in a general status;

(2) Status in situation expectations which apply to 
an actor occupying a status in a particular 
situation, and

(3) A group's expectations of a particular situ­
ation. Public image and expectation of teachers

Brookover and Gottlieb also suggest examining 
status-role expectations of three types:

27Wilbur Brookover,
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(1) Differences in expectations held by a number of
the wide range of relevant groups which exist for 
most positions. They refer to intra-group dif­
ferences as ‘'divergence" and to similarities in 
expectations as "convergence";

{2} Differences in the expectations held by several
members of the same group. Degrees of similarity 
within a group is called "consensus" by Brookover 
and Gottlieb;

(3) Differences in general expectations held for a
position or status and expectations held for a

2 8specific person occupying the given role.

Brookover offers a conceptual framework for better
understanding the relationships of role concepts as they
apply to the analysis of positions in education:

An actor enters a situation w ith his previous 
experience in a related situation, personality needs 
and the meaning (for him) of the present situation.

Self—involvement by the actor is his image of 
the ends anticipated from participation in the status 
as he projects his self-image into the role.

Definition is the actor's perception of what he
thin3cs others expect of him in the role.

Actor's behavior in interaction with others which 
continually redefines roles and a c t o r ’s definition.

Role— others1 expectations of a given actor in a 
given situation.

28 Brookover and Gottlieb, Sociology of Education 
pp. 321-22.
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Status in Situation— others' expectation of any 
ac tor in a particular situation.

General Status— others' expectations of any actor 
in a broadly defined position, such as a teacher.29

Brookover points out that behavior is not fixed
or static but is a function of communication. Brookover
regards it as significant that behavior in interaction
involves continual redefinition of role and actor's
definition. As communication occurs, new expectations
and the actor's understanding of them replaces previous
expectations and understandings. Thus the process is

3 0dynamic and changing in definition over time,
Brookover is also supportive of research focusing

on role expectations. He states:
It would seem important to identify significant sub­
groups of students with varied expectations of 
teachers. . . . We would hypothesize that teachers
who are aware of the possible variations in the 
expectations which students have of them would be 
more likely to communicate effectively with their 
students. 31

If this assumption made by Brookover is valid, 
it has many implications for research on role expec­
tations in other areas of education. A purpose of this 
study is to test the assumption that expectations held 
by "others" has an impact on the definition or on the 
position of H.R.A.

2 9Wilbur Brookover, "Research on Teacher and 
Administrator Roles," The Journal of Educational Sociology, 
XXXIX (September, 195 57^ 2-3.

3 0 t, • jI b i d ., p. 7. ^Ibid . , pp. 8-9.
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Brookover and Gottlieb further support the idea 
of research on role expectations by suggesting that 
status role expectations be studied in three areas.

The first area suggested for study is differences 
in expectations held by a number of the wide range of 
relevant groups which exist for most positions. The 
differences in expectations held by significant reference 
groups are identified as "divergence" and the similarities 
as "convergence."

The second area suggested for research is the 
difference in expectations held for a position by several 
members of the same groups. Brookover calls this con­
census. And a third area suggested is the general status 
expectations held for all incumbents in a position and
those held for a specific person occupying the given

i 32 r o l e .
Charters also used role concepts to study the

school as a social system. One of the basic assumptions
of his study was "that an individual's behavior is
strongly influenced by the expectations which members
of various important groups have of him and his relation-

3 3ships with them." In the context of organizational

32 Brookover and Gottlieb, Sociology of Education, 
p p . 331-32.

3 3W. W. Charters, "The School as a Social System," 
Review of Educational Research, XXII (February, 1952), 41.
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theory, role has added significance because certain of 
these expectations become institutionalized and an indi­
vidual is penalized by the organization if his behavior 
deviates from that which is expected from him.

Charters, like many other researchers, suggests
studying the internal organization and its relationships
. ,. ■ , 3 4within a social system.

The study by Getzels and Guba focused on role 
conflict in the teaching position. The major issues 
under consideration in their work were: the nature of
expectations attached to the teacher's role; the extent 
of conflict among these expectations; and the differential 
effect of such conflict on the teacher as a function of 
certain personal and social characteristics. Three areas 
of the teacher's role chosen for study were: (1 ) socio­
economic role, (2) citizen's role, and (3) the professional 
r o l e .

From this study, the authors concluded that:
1. The teacher is defined by both core expectations 

common to the teaching situation in general and 
by significantly varying expectations that are a 
function of local school and community conditions.

2. Many of the expectations attached to the teacher's 
role are inconsistent with expectations attached 
to other roles the teacher typically occupies; or 
the teaching role is subject to conflicts in many 
critical areas.

3. The nature of the conflict is systematically 
related to certain differences among schools and 
among communities.

34I b i d ., pp. 41-43.
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4. The existence of role conflicts may be taken as 
evidence that the teacher role is imperfectly 
integrated with other roles. The result of such 
role conflict is likely to be frustration for the 
teacher and ineffectiveness for the institution.

5. Reactions differ among teachers according to the 
extent of their liability to role conflict in 
the teaching situation. Such reactions are 
related to certain personal characteristics of 
teachers.35
The outcome of this study reflects many of the 

assumptions made by the writer of this paper about the 
role of the Head Resident Advisor (a) within the student 
affairs organization and (b) as he relates to other 
significant reference groups in the university.

Doyle studied convergence and divergence of 
expectations held by parents, board members, and ele­
mentary teachers for the role of the elementary school 
teacher. Using a 48— item check list, he sampled ninety- 
six elementary teachers, ninety—six parents, and nineteen 
board members. He found that teachers often erroneously 
define for others role expectations which do not exist 
and that teachers often identify potential role conflict 
where none exists. Doyle also found that teachers held
many beliefs which the other groups under study did not
, 36share.

35J. W. Getzels and E. G. G u b a , "The Structure of 
Roles and Role Conflict in a Teaching Situation," Journal 
of Educational Sociology, XXIX (1955), 30-40.

3 6Andrew Lewis Doyle, "A Study of the Expectations 
Which Elementary Teachers, Administrators, School Board 
Members, and Parents Have of the Elementary Teacher's 
Roles" (unpublished Ed.D. Thesis, Michigan State Uni­
versity, 1956).
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SL’oman did a major empirical study of role conflict 
in school administration positions. He defined role con­
flict as "the exposure of the individual to incompatible

37behavioral expectations in a given position." Seeman
concludes that institutional leadership positions are 
positions of high vulnerability with mutually contradic­
tory demands. Seeman suggests that the public places a 
leader in a position of built-in conflict and then
demands of him greater clarity and decisiveness regard-

3 8ing that role than it commands.
A study by Smith on the effects of clear and 

unclear role expectations showed that ambiguous role 
expectations reduced group productivity and that when 
role expectations were clarified, productivity increased. 
Smith observed that unclear role definitions also pro—

3 9duced defensive behavior on the part of group members.
Snyder did an elaborate study of variations in 

expectations for the teacher role which relate to general 
and specific roles, expectation categories, and social 
distance. The primary thrust of his study was toward

3 7Melvin Seeman, "Role Conflict and Ambivalence 
in Leadership," American Sociological Review, XVIII 
(1953), 373-80.

~̂8 Ibid. , pp. 379-80.
3 9Ewart E. Smith, "Effects of Clear and Unclear 

Role Expectations of Group Productivity and Defensive­
ness," Journal of Abnormal Psychology, LV (1944), 213-29.
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a further refinement of role concepts. He concluded
that expectations held for both general and specific
roles appear to be highly stable. Respondents generally
held the same expectations for teachers they knew as they

4 0did for teachers in general.
Bass studied the role of the public school princi­

pal in Tennessee by surveying seventy-six principals and 
twenty-five authorities in the field of High School 
Administration. Using a check list of duties performed, 
he found that principals spend most of their time in 
administration and supervision of the school. Problems 
identified for high school principals were encouraging 
acceptable student performance, leading the teaching

41staff, recruiting new teachers, and funding the budget.
Role expectations for selected college and uni­

versity presidents were studied by Nelson. He concluded 
that:

1. Prospective presidents should be familiar with 
expectation which board members hold for the role 
of president.

2. It is desirable for board members to be aware of 
expectations upon which they and their incumbent 
president hold differing points of view.

4 0Clinton Snyder, "Variations in Expectations 
for the Teacher Role, As Related to General and Specific 
Roles, Expectation Categories, and Social Distance" 
(unpublished Ph.D. dissertation, Michigan State Uni­
versity, 1965).

41Floyd Bass, "Duties of Tennessee High School 
Principals," National Association of Secondary School 
Principals Bulletin, XLV (October, 1961) , 79-88 .
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3. It is desirable for an incumbent president to
familiarize himself with the expectations of
divergence in order to better understand the
board numbers position.

4. That presidents and board members should r ecog­
nize that there are hidden areas of conflict in
expectations for the role of college p r e s i d e n t . 42
Alton Cowan studied the role of the building 

director in the Flint Community school system to determine 
role expectations held by relevant groups. Using a 
7 4— item questionnaire to determine expectations held for 
the professional roles of teacher, administrator, p r o ­
fessional staff member, and coordinator of school and 
community relations, Cowan found that "significant 
others"— defined as building directors, principal adult 
education coordinators and a random sample of teachers —  

hold different and sometimes conflicting expectations 
regarding the selected aspects of the position. Building 
directors, adult education coordinators, and principals 
tended to agree on expectations while teachers tended to 
hold decidedly different expectations for the position. 
Cowan concluded that the conflict between building 
directors' perceptions of the role and those held by
teachers could create serious problems for the community

4 3school program unless they were resolved.
4 2Lawrence O. Nelson, "Role Expectations for 

Selected College and University Presidents" (unpublished 
Ph.D. dissertation, Michigan State University, 1960), 
pp. 132—40.

4 3Alton W. Cowan, "The Flint Building Director: 
Role Expectations Held by Relevant Groups" (unpublished 
Ph.D. dissertation, Michigan State University, 1960) .
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Blue did a similar study of the community school 
director during 1970. His focus, however, was more 
directly related areas of conflict in the position than 
Cowan*s study. Using the survey method, he studied dif­
ferences in conflict and differences in expectations for 
the position of community school director as defined by 
the actual and perceived expectations of community 
school directors, parents, principals, and teachers 
when comparing (1 ) inner-city and non— inner-city 
schools; (2) teaching and released community school 
directors; (3) perceived and actual expectations;
(4) role segments, and (5) groups of role definers.

Blue did not find significant differences when 
comparing inner-city and non-inner—city conflicts of 
expectations; nor did he find differences when comparing 
released and teaching directors. He did find significant 
differences existing; however, between the expectations 
of the directors and the perceived expectation of other. 
In all cases the director’s expectation for the role 
exceeded the expectations of significant others on all 
four role segments.

Blue found, as Cowan had determined ten years 
ago, that differences in expectations for the position 
still existed between teachers and directors. He
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suggested that improved communications appeared to be
44needed to close the gap of understanding.

Smith studied expectations told by teachers,
administrators, board members, and citizens of three
Michigan communities for the teacher role in the school
and the community. He found that as the local area grew
larger, attitudes toward teachers became more liberal.
The most restructive expectations for the teacher role

45were found in areas defined as village-rural.
A number of researchers have used role analysis 

to study the principal's position and superintendent's 
position in public school systems. Sweitzer attempted 
to define the nature and magnitude of agreement between 
role expectation and role perception held by various 
groups for the superintendent's role. He found that 
there were great differences among the groups studied 
on role expectations (desirable behavior) and role per­
ceptions (actual behavior) held for the position. 
Sweitzer recommended that the gap between what "should

4 4 Fermin K. Blue, "The Flint Community School 
Director: Analysis of Role Conflict and Expectations"
(unpublished Ph.D. dissertation, Michigan State Uni­
versity, 1970).

4 5Rex B. Smith, ”A Comparative Study of the Expec­
tations Which Teachers, School Board Members and Citizens 
of Three School Districts Have of the Teacher's Role in 
School and Community" (unpublished Ed.D. thesis, Michigan 
State University, 1960).
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be” and "what is" be closed by making a greater effort
46to clarify role expectations and role perceptions.

In the field of Student Personnel, role theory 
has been used to conduct a number of empirical studies at 
Michigan State University. Eldon Nonnamaker used the 
model advanced by Gross to study the role of the enroll­
ment officer at Michigan State. Seven groups were identi­
fied and surveyed. A 60—item questionnaire based on 
the scale developed by Gross was used. This study 
suggested that there was no one set of expectations 
held for the enrollment officer. It did, however, serve 
to point out areas of agreement for many categories of 
the position. Nonnamaker did find that there appeared 
to be significant differences in expectations held for 
the role of enrollment officers by counselors. He 
suggested that a faculty committee define the duties of
the position and conduct an in-service education program

47consistent with the 30b description.
Upcraft used a similar approach to study role 

expectation for chief student personnel administrators 
in large universities. His study was empirically based

4 6Robert E. Sweitzer, "The Superintendent's Role 
in Improving Instruction," Administrator's Notebook, VI 
(April, 1958), 1-4.

4 7Eldon R. Nonnamaker, "The Role of the Enroll­
ment Officer at Michigan State University" (unpublished 
Ph.D. dissertation, Michigan State University, 1959), 
pp. 83-93.
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as was Nonnamaker1s ; and although an exhaustive effort 
was made to review pertinent literature, few of the 
theoretical concepts were used in the actual analysis 
of the results. Upcraft found in his study that there 
is a high degree of consensus among Chief Student Person­
nel Administrators as to their role and functions. Only 
four of eighty—one items under study were found to yield 
significant differences.^^

The most comprehensive application of role theory 
to Student Personnel has been made by Bentley in his 
attempt to clarify the counselor's role. He too draws 
heavily on the theoretical work of Biddle and the 
empirical research of Gross for his thesis. Bentley 
points out the extent to which the term "role" is used 
in counseling and then attempts to apply role theory to 
the position of counselor. He advances five role con­
cepts which provide a more comprehensive framework for 
understanding the role of the counselor and which could 
be applied to the analysis of similar positions. They 
a r e :

1. Role Expectation— what others expect an incumbent 
to d o .

2. Role Concept— what an incumbent conceives his 
role to b e .

48 Lee Upcraft, "Role Expectations for Chief Stu­
dent Personnel Administrators in Large Universities" 
{unpublished Ph.D. dissertation, Michigan State University, 
1967), p. 99.
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3. Role Acceptance— what an incumbent will accept 
of others' expectations of him within the frame­
work of one's own role perception.

4. Role Performance— what one actually does on the 
job.

5. Role Conflict— a variance in role expectations 
and role conceptions.49
Bentley discusses these points with reference to 

the part they play in a social interaction system. Then 
each point is considered in more detail by other 
researchers in the counseling field. One has a much 
greater appreciation for the counseling field after 
reading Bentley's commentary on counseling and role 
t h e o r y .

Ivey and Robin agree with Bentley that the role 
of the counselor needs clarification. They suggest that 
role theory may provide a conceptual tool which may 
better describe the role of the counselor. In their 
research they define "role" as a normative concept 
dealing with expectations held for a position and "role 
behavior" as what a person actually does.

They further point out that basic kinds of role 
conflicts develop when there is difficulty in assuming, 
maintaining, or functioning in a role situation. They 
identify four basic types of role conflict:

49Joseph Bentley, The Counselor's Role: Com­
mentary and Readings {New Y o r k : Houghton Mifflin Company,
19 6 8 ), pp. 74-84.
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(1) Role conflict stemming from role definers;

(2) Role conflicts internal to the role, such as the 
administrator/counselor controversy;

(3) Role conflict stemming from the role in inter­
action with the social system;

(4) Role conflict stemming from the interaction of 
the individual and his role.

Ivey and Robin conclude that these areas must be
considered if such dimensions of role conflict are to be

^ 50clarified.

Student Personnel Literature Related 
to" the Position of Head 

Resident Advisor
A review of literature in the student personnel

area shows a paucity of research on specific personnel
positions. The work that has been done deals primarily
with chief student personnel officers— the Vice President
for Student Affairs and the Dean of Students. Thus one
does not find information in the professional literature
to adequately describe the position.

The most comprehensive information to date on
the Head Resident Advisor is presented by Harold Riker
in a monograph, College Housing as Learning C e nters.
Riker stresses the need and importance of professionally

50 Ivey and Robin, 11 Role Theory, A Conceptual 
Framework," pp. 2 9-37.
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trained full-time staff to assume an active role of 
motivator, initiator, and consultant in the housing pro­
fession. Riker states that a Head Resident Advisor 
should stress the continuity of education throughout the
campus community and work constantly to broaden his per-

51spective and strengthen his role as an educator. He
further points out some of the problems which can develop
when the housing staff is not given adequate status nor
recognition to function as educators in the University
setting. Riker suggests that unless such recognition
is given, barriers develop which prevent housing staffs
from being functional and often prevents them from
receiving adequate consideration when salaries and

52promotions are decided. Riker does not look in detail
at the conflicts inherent in such a position, and his 
work is also too general for use in areas needing more 
specific evaluation and clarification.

One does find in professional literature of stu­
dent personnel, however, continued reference to the 
importance of learning environment, the physical facili­
ties, and programs in residence halls. The press of peer 
culture, the need for security, stimulation, and identity,

“̂ Harold Riker, College Housing as Learning Centers 
(Washington: The American College Personnel Association,
1965) , p. 26.

5 ̂ Ibid., pp. 27-28.
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the value of student—faculty contact, advising, and coun­
seling, and student involvement in community governance 
are all common threads woven into each study of student 
housing. Yet nothing is said about the person expected 
to facilitate such activity— the Head Resident Advisor.

A work that has some significance for this study
5 3is a thesis by Donald W. Kilbourn. Kilbourn examined

two hypotheses in a study of the role and status of 
women Head Resident Advisors working in colleges and 
universities that were members of the Association of 
College and University Housing Officers Association.
They were: (1) the professional status of Head Resident
Advisors is inferior to that of members of the academic 
faculty, and (2) college and university housing officers 
do not agree on the roles which Head Residents should 
play.

Kilbourn was able to substantiate the hypothesis 
that women Head Residents are perceived as inferior to 
members of the academic faculty. In addition, he was 
able to prove, in part, his second hypothesis. He found 
that housing administrators did not agree on the appro­
priate disciplinary role that women Head Residents should

5 3Donald W. Kilbourn, "A Study of the Status and 
Roles of Head Residents in Colleges and University Resi­
dence Halls for Women" {unpublished Ed.D. thesis, Michigan 
State University, 1959), p. 2.
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play. However, they did agree on expectations held for 
administrative performance.

Kilbourn's findings also suggested that the 
primary emphasis found in housing programs was the pro­
vision of food and shelter— the educational mission of 
housing was secondary. He also found that in general 
Head Resident Advisors were not adequately trained to 
undertake the complex duties of counseling and organizing 
educational p r ograms.^

Kilbourn recommended that Head Resident Advisors
should be professionally trained for the position, that
they should be afforded pay and professional status
equivalent to that of the academic faculty, and that
universities should better articulate the educational
mission of residence halls in the total structure and
that Head Advisors should organize and implement programs

55to accomplish that mission.
Kilbourn reaffirms this position in an article,

5 6"The Status and Role of Head Residents." He argues
that residence halls can and should make a significant 
contribution to the student's total educational exper­
ience. He supports his argument by making reference to

54Ibid., p. 3. 55Ibid., p. 4.
C c Donald W. Kilbourn, "The Status and Role of 

Head Residents," The Personnel and Guidance Journal, 
XXXIX, No. 3 (November, 1960), 203-07.



the recommendations made by the American Council on Edu­
cation study group on housing, the recommendations of 
the National Association of Student Personnel Adminis­
trators, the National Association of Women Deans and

57Counselors, and the suggestion of E. G. Williamson.
All the recommendations follow the same basic line of 
thought: "The Head Resident can be a key person in the
effective implementation of a successful housing program 
Housing officers must be made equal to faculty and given 
equal pay and prestige if the educational potential of 
group living is to be achieved. Also, residence halls 
must be viewed as educational facilities; and housing 
programs and personnel, in general, need to be upgraded.

These questions, raised in the decade of the 50' 
just before the enormous expansion of college and uni­
versity enrollment, are still with us. Housing programs 
have undergone considerable change. Programs and person 
nel have been upgraded; however, the questions of pay, 
status, and the appropriate role of the Head Resident 
Advisor in the context of higher education are yet 
unresolved.

Kilbourn's works are of some assistance for 
raising questions about the status of housing. However, 
his research focuses on women Head Residents at a time 
when the position was staffed primarily by untrained
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housemothers and when educational programs in residence 
halls were relatively unstructured and unrelated to the 
educational mission of an institution. The recommendations 
he made, however, are still goals to be achieved.

In the decade of the 60's, a few sporadic 
references are made to the position of Head Resident 
Advisor. Most of the literature refers to programs and 
administrative structures with some cursory reference 
made to housing staff. In 196 5, however, Barbara Keller 
did a follow-up study, using the models advanced by 
Kilbourn and Campbell and Davis, in an effort to determine 
if there were trends toward greater recognition by insti­
tutions of the professional responsibilities assigned to

59the director of a woman's residence hall. Keller asked
questions about (a) titles, (b) incidence of faculty 
status, (c) educational background, and (d) salary and 
other fringe benefits as indicators of professional 
recognition.

She found that women working in residence halls 
in 1962 were most often called "Head Advisors” or 
"Directors." "Housemother" was used less frequently 
and the term "counselor," or some variation, was often 
mentioned. Keller concluded that such findings suggested

59 Barbara Keller, "Status, Role, Training and 
Salary of Residence Hall Directors," NAWDC Journal 
(Summer, 1965), 179.
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that the control concept of the position might be dimin­
ishing. She also found that residence hall populations 
had increased in size and that Head Advisors had larger 
staffs working under them, thus suggesting greater 
administrative responsibility. The majority of respon­
dents indicated that they had counseling responsibilities 
and that they most frequently reported to individuals 
responsible for educational functions in the university. 
The percentage of those people holding academic degrees 
had increased significantly. Thirty— five per cent of 
the group sampled had Master's degrees, thus suggesting 
that institutions were recognizing the need for people 
in residence halls to have more specialized training. 
However, only 15 per cent of the group sampled indicated 
that they held faculty rank. Comparison of salary data 
from earlier studies suggested that some improvement had 
been made; however, salaries of Head Advisors were in 
no way comparable to those of academic faculty.60

Thus, Keller concluded that some progress had 
been made in the areas of professional training, pay, 
and appropriate titles. However, she also found a great 
gap between Head Advisors and faculty on all variables 
studied. She suggested that mobility was limited in the 
position, that few institutions had given formal

6 °Ibid. , p. 181.
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recognition to incumbents, and that few institutions had 
recognized the importance of residence halls to the edu­
cational community.

Beder and Rickard contend that the Head Resident 
Advisor personifies the myth of the personnel generalist
who does all things for all students— trying to function

61as landlord, counselor, and disciplinarian. They argue
that students perceive such role ambiguities as threaten­
ing and often prefer to live with problems rather than 
seek out help from a Head Advisor. They further contend 
that the practice of combining several functions under 
one staff member must be questioned if institutions are
interested in providing conditions that permit Head Resi-

6 2dents to be responsive to student needs.
Greenleaf concurs with Beder and Rickard's 

position by stating that "too often residence hall staff 
members have been forced into a 'control1 role to the
extent that they have lost essential rapport with students

6 3and their effectiveness as advisors." She too calls for
a clarification of role ambiguity and argues that

^ H a r r o l d  W. Beder and Scott T. Rickard, "Residence 
Hall Regulations and Staff Rules: A Substitute Model for
In Loco Parentis,” NASFA Journal, IX, No. 1 (July, 1971) , 
57-61.

6 2 T, . ,Ibxd., p .

63Elizabeth A. Greenleaf, "Residence Halls 1970's," 
NASPA Journal, VII, No. 2 (October, 1967), 66-67.
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expectations held for staff must be made more specific.
She argues that an educational need exists for the redefi­
nition of residence staff roles by institutions so that 
"professional staff will be expected to provide counsel­
ing for individual growth, to facilitate the development 
of educational programs, to administer a program inte­
grating facilities and personnel into a unified edu­
cational sub— system of the institution, and to evaluate
results as a basis for educational and administrative
. . - 1164decisions.

Pool attempted to identify behaviors of Head 
Resident Advisors perceived by students to be "enhancing" 
or "retarding" to their feelings of emotional maturity.
She used the critical-incident technique to secure situ­
ational responses from 195 freshmen and sophomores. Inci­
dents reported as "enhancing" by residents included a 
friendly smile, a compliment, an expression of interest 
and regard, an expression of trust, and the delegation 
of responsibility. Behaviors considered "retarding" 
included reprimands, suspicions, inconsistencies, and 
unrequested advice.

^ ̂ I b id., p. 69.

65Cynthia Pool, "Head Resident Behavior," National 
Association of Women Deans and Counselors, XXX, No" 3 
(Summer, 1967), 178.
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Pool concludes that Head Advisors contribute to 
student development when they value students as persons, 
respect their opinions, and treat them with warmth and 
friendliness.^

Summary
In this chapter, the origin and development of 

role theory have been presented. It has been pointed out 
that role theory is a relatively new concept in behavioral 
science. It has been developed primarily through areas of 
anthropology, sociology, psychology, and education. The 
major works from researchers in the various disciplines 
have been presented to show the growth of role study 
toward acceptance as a theory in behavioral science and 
to show its value as a tool for clarifying and analyzing 
positions in a social system. Specific emphasis has 
been given to describing studies done in education which 
have used role concepts for analysis.

Available literature from Student Personnel 
dealing with the position of Head Resident Advisor is 
also discussed. One is impressed by the extent to which 
articles on residence hall housing point out the ambiguous 
and multitudinous expectations held for residence advisory 
staff. Many writers recognize such conflicts and call 
for clarification of role and better articulation of

6 6 Ibid., p. 179.
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expectations by institutions but little is suggested in 
the way of solutions for the problem.

The following chapter presents the methodology 
used to design the study, gather the data, and analyze 
the results.



CHAPTER III

RESEARCH METHODOLOGY

The purpose of this study was to analyze and 
describe expectations held by significant reference 
groups for the role of Head Resident Advisor at Michigan 
State University. Responses by counselors, faculty, 
residence hall managers, students, and student affairs 
administrators were tested to determine differences in 
expectations held by the various groups for the position 
of Head Resident Advisor. The study was based on the 
assumption that these different groups would hold dif­
ferent and often conflicting expectations for the 
position.

This chapter will describe the hypotheses to be 
tested, the target population of the study, the develop­
ment of the instrument, data collection, and the method 
of analyzing the data.

Hypotheses
The basic hypothesis of this study was stated in 

Chapter I. To be operationalized and tested statisti­
cally, it is stated as a null hypothesis:

60
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There are no significant differences in expectations 
that residence hall counselors, residence hall mana­
gers, Head Resident Advisors, Student Affairs Person­
nel, faculty, and students hold for the position of 
Head Resident Advisor at Michigan State University as 
measured by the instrument developed for this study.

Five secondary hypotheses included in the major
hypothesis are also being studied. They are stated in
the null form to be analyzed statistically.

A. There are no significant differences in expec­
tations held by the Head Resident Advisor for his 
position and those held by residence hall coun­
selors as measured by the instrument developed 
for this study.

B. There are no significant differences in expec­
tations held by the Head Resident Advisor for his 
position and those held by residence hall managers 
as measured by the instrument developed for this 
study.

C. There are no significant differences in expec­
tations held by the Head Resident Advisor for his
position and those held by Student Affairs Per­
sonnel as measured by the instrument developed 
for this study.

D. There are no significant differences in expec­
tations held by the Head Resident Advisor for his
position and those held by faculty working in
residence halls as measured by the instrument
developed for this study.

E. There are no significant differences in expec­
tations held by the Head Resident Advisor for his
position and those held by students living in
residence halls as measured by the instrument
developed for this study.

The Sample
The null hypotheses were tested on a sample of 

professional counselors assigned to residence halls, 
residence hall managers, Head Resident Advisors,



62

student affairs administrators, university college 
faculty, and undergraduate students. These groups were 
identified as having significance for the definition of 
the position of Head Resident Advisor after extensive 
discussions with a number of Head Resident Advisors 
regarding various influences which advisors considered 
to have an impact on the way they perceived the position.

Selection of the Sample

Counselors
All full-time counselors and counseling interns 

assigned to residence halls were asked to respond to the 
questionnaire. Twenty of the thirty counselors surveyed, 
or 6 7 per cent, responded to the survey.

Residence Hall Managers
All residence hall managers were asked to respond 

to the instrument. Twenty—one of the twenty— five managers, 
or 84 per cent, responded to the questionnaire.

Head Resident Advisor
All professional full-time Head Resident Advisors 

assigned to the undergraduate residence halls were asked 
to respond to the questionnaire. Twenty-six of the 
thirty— two Head Resident Advisors included in the sample, 
or 86.6 per cent, responded to the questionnaire.
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Student Affairs Administrators
Student Affairs administrators from the Dean of 

Students Office were asked to participate in the study. 
Thirty of the thirty-five administrators, or 85.6 per 
cent, responded to the questionnaire.

The total sample was composed of 67 2 elements.
Of this sample, 489, or 71.2 per cent, chose to respond 
to the questionnaire. Through the assistance of the 
Office of Research Consultation it was determined that 
the response to the questionnaire was sufficient for 
the purposes of statistical analysis.

University College Faculty
A list of University College faculty assigned to 

residence halls was obtained from the Departments of 
Natural Science, Social Science, Humanities, and American 
Thought and Language. The list was arranged alphabeti­
cally and numbered in order. Using a table of random 
numbers, fifty faculty members were selected for the 
study. No effort was made to identify faculty according 
to teaching discipline. The instrument used for the 
study was mailed to the sample in March of 1971. Response 
to the questionnaire by faculty was not good. A second 
mailing and a telephone follow-up were completed in May 
of 1971 and finally thirty, or 60 per cent, of the 
sample returned the questionnaire.
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Students
Five hundred students were selected from the 

residence hall population on a stratified random basis 
as elements of the sample. A housing list for each of 
the six complex areas was obtained from the Office of 
Residence Halls Assignments; and using a table of random 
numbers, 100 students were selected for the sample. For 
the purposes of consistency in size, the Red Cedar area 
and West Circle area were combined into one unit prior 
to selection, and 100 elements of the sample were drawn 
from each of the five areas. The sample was also strati­
fied by sex prior to the selection of the elements to 
give an equal distribution of men and women.

Of 500 students receiving a questionnaire, 362, 
or 7 2.4 per cent, responded to the survey.

TABLE 3-1.— The make-up of the sample and the percentage 
of the sample returning the questionnaire.

Sample Number Return Percentage

Counselors Assigned to 
Residence Halls 

Residence Hall Managers 
Head Resident Advisors 
Student Affairs 

Administrators 
University College Faculty 
Undergraduate Students

Total Sample

30 20 67.0
25 21 84.0
32 26 86.6

35 30 85.6
50 30 60.0

500 362 72.4
672 489 71.2
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Instrumentation 
The instrument to be used for this study was 

developed by consulting a selected number of Head Resi­
dent Advisors, students, counselors, and student personnel 
administrators to determine what kinds of expectations they 
may hold for the position of Head Resident Advisor. From 
these interviews, a list of 300 statements was developed. 
These items were submitted to six persons from the resi­
dence hall staff for review. After reviewing suggestions 
from these people, the number of items was reduced from 
300 to 97 and organized into six sub-scale categories.
The sub-scales were:

Cl) Expectations for program functions
(2) Expectations for group advising
(3) Expectations for individual advising functions
(4) Expectations for discipline
(5) Expectations for management relations
(6 ) Expectations for administration

The instrument was then submitted to three resi­
dence hall central staff and to a member of the Research 
Consultation staff from the College of Education for 
review and criticism.

Scaling
It was decided that a summated rating scale, or 

a Likert-Type Scale, would be appropriate for an
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attitude instrument of this nature.1 Five degrees of 
response ranging from strongly disagree to strongly 
agree were selected as alternatives for the scale. The 
respondent was asked to select one of the choices for 
each item in the instrument.

Values ranging from 0 to 4 were assigned to each
of the responses. A weight of 4 was assigned to the
strongly agree items, 3 to agree, 2 to no response, 1 to 
disagree, and 0 to strongly disagree.

An attempt was made to construct the instrument 
so that anyone of the five alternatives could be used in
responding to any one of the questions.

Pilot Study
The instrument was administered to seventy-five 

randomly selected subjects during Fall term of 1971. Of 
the seventy-five, sixty-two, or 83 per cent, responded to 
the questionnaire.

A frequency and percentage of response table was 
computed from the pilot data for the purpose of further 
modifying and improving the instrument.

^Fred Kerlinger, Foundations of Behavioral 
Research (New York: Holt^ Rinehart and Winston, Inc.,
1964), pp. 484-85.
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Reliabili ty
A reliability study using the Hoyt technique was

2conducted on the instrument. This technique is a two- 
way analysis of variance computed among individuals and 
items.

TABLE 3-2.— Reliability coefficients computed for the six
sub—scales.

Scales Reliability Coefficient
Scale I .82
Scale II .90
Scale III .86
Scale IV .74
Scale V .75
Scale VI .88

Ordinarily, .80 is cited as an acceptable cutoff 
on reliability coefficients; however, after consultation 
with staff members from the Office of Research consul­
tation and the Social Science Research Center, it was 
decided that the reliability coefficients obtained for 
Scales IV and V were sufficient enough to permit use of 
the instrument.

A final instrument was developed from this back­
ground material and was used in the final study to 
measure selected job expectations held for Head Resident 
A d visors.

2C. J. Hoyt, "Test Reliability Estimated by 
Analysis of Variance," Fsychometrika, VI (1941), 153-60.
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Validity
Validity of the instrument was determined by 

having three professional student personnel workers do 
a content analysis of the instrument. After a systematic 
review of the instrument, they concluded that it did 
cover a representative sample of the subject under con­
sideration. Face Validity can also be claimed for the 
instrument. Subjects in the pilot study agreed that the 
questionnaire did measure Head Advisor job expectation. 
This opinion was further supported by Head Resident 
Advisors and Residence Hall Administrative Personnel who 
reviewed the instrument. Residence Hall staff members. 
Dean of Students staff members, and students were con­
sulted as the instrument was developed and the final list 
of questions reflects their comments and constructive 
criticisms.

Administration of the Questionnaire
The questionnaire and a cover letter describing 

the purposes of the study were distributed to the members 
of the sample during the second week of spring term of 
1971. A follow-up letter and duplicate questionnaire 
were mailed to non-respondents five weeks after the 
first distribution. Nine weeks after the first mailing, 
a total of 4 89, or 71.2 per cent, had responded to the 
questionnaire.
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Statistical Analysis 
The responses of each subject were transposed 

from mark sense score sheets to data processing cards.
Data analysis was performed using either the C.D.C. 3600 
or the C.D.C* 6 500 computer.

A Multivariate Analysis of Variance Program was 
used to analyze interactions between the groups sampled

3by the six sub-scales of the questionnaire. Following 
the multivariate analysis, a one-way analysis of variance 
was computed on the total instrument, treating it as a 
single s c a l e .4

Post hoc comparisons, using the Scheff^ technique, 
were computed following the one-way analysis of variance 
to more precisely determine areas of difference between 
the g roups.^

The CISSR Overlay Program was used to compute 
descriptive data from each of the items contained in the

gquestionnaire.

^ J . D. Finn, Multivariance; Fortran Program for 
Univariate and Multivariate Analysis of Variance an?
Co—Variance' (Buf fa 1 o : State University of New York at 
Buffalo , T9"67 ) .

4 I b i d .
5William L. Hays, Statistics for Psychologists 

(New York: Holt, Rinehart and Winston, 1^64), p . 484.

^CISSR Overlay Program, Michigan State Uni­
versity, Computer Center.
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Contingency tables showing the frequence and per­
centage of responses by each group were computed. A 
mean score and standard deviation for each group's 
response to the individual items on the questionnaire 
were also computed. A chi square score measuring sig­
nificance at the .05 level was computed to show differences 
between the responses of the six groups to each of the 
items. Using the percentage responses, each of the items
was ranked on the Crossland Scale to show degrees of

7congruence or disagreement. Following the statistical 
analysis, a descriptive analysis of the sub-scales was 
presented.

Chapter IV presents an analysis of the data.

7Ronald Crossland, "Role Expectations for Chief 
Administrators of Community Service Programs in Selected 
Community Colleges in the United States" (unpublished 
Ph.D. dissertation, Michigan State University, 1971), 
p. 62. (Hereinafter referred to as "Role Expectations.")



CHAPTER XV

ANALYSIS OF DATA

Introduction 
This chapter is devoted to a presentation and 

analysis of the data gathered for the study. The data 
were analyzed by a Multivariate analysis of variance 
technique to determine if differences existed between 
the sub-groups on the six sub-scales of the questionnaire. 
After the Multivariate analysis was completed, a one-way 
analysis of variance was used to analyze the questionnaire 
as a single scale. Scheffe post hoc comparisons were 
computed on all pair wise comparisons to determine 
specific differences between groups. Next a Chi Square 
test of independence was computed to determine where 
specific differences existed between items. Following 
the Chi Square analysis, the percentage response of each 
group for each item was ranked according to the Crossland 
scale'*' to determine degrees of concensus for each of the 
selected role segments included in the questionnaire.

^Crossland, "Role Expectations,” p. 62.
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These data are presented descriptively to show areas of 
agreement and disagreement held by the sub-groups for the 
selected responsibilities of the position of Head Resident 
Advisor.

The major findings of the analysis are presented 
in statistical, descriptive, table, and graph form. An 
interpretation of the data analysis will be presented in 
Chapter V.

Review of the Sub-Groups and the 
Procedures of the Study

As previously indicated, six groups are included 
in the study. They are: (1) Professional counselors
assigned to residence halls; (2) Residence Hall Managers;
(3) Head Resident Advisors; (4) Student Affairs Personnel; 
05) University college faculty assigned to residence halls 
and (6 ) Students (undergraduate students living in resi­
dence halls).

A questionnaire containing ninety-seven items 
within six sub-scales was administered to the six groups 
to determine their expectations for the role of the Head 
Resident Advisor at Michigan State University.

For the purpose of analysis, scaled values were 
assigned to the items of the questionnaire. The responses 
and the scale values are:

Strongly Agree 4
Agree 3
No Opinion 2
Disagree 1
Strongly Disagree 0
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Hypotheses to be Tested 
The major null hypothesis of the study states:

There are no significant differences in expectations 
that residence hall counselors, residence hall mana­
gers, Head Resident Advisors, Student Affairs Person­
nel, faculty, and students hold for the position of 
Head Resident Advisor at Michigan State University as 
measured by the instrument developed for this study.

In addition to analyzing the data to determine 
differences between all the groups, five minor hypotheses 
included in the major hypothesis will be examined more 
specifically to identify areas of potential role conflict 
for the position. They are:

A. There are no significant differences in expec­
tations held by the Head Resident Advisor for his
position and those held by residence hall coun­
selors as measured by the instrument developed 
for this study.

B. There are no significant differences in expec­
tations held by the Head Resident Advisor for
his position and those held by residence hall
managers as measured by the instrument developed 
for this study.

C. There are no significant differences in expec­
tations held by the Head Resident Advisor for his 
position and those held by Student Affairs Per­
sonnel as measured by the instrument developed 
for this study.

D. There are no significant differences in expec­
tations held by the Head Resident Advisor for
his position and those held by faculty working 
in residence halls as measured by the instrument 
developed for this study.

E. There are no significant differences in expec­
tations held by the Head Resident Advisor for
his position and those held by students living 
in residence halls as measured by the instrument 
developed for this study.
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Tests of Hypotheses 
Table 4.1 summarizes the results of the Multi­

variate analysis for significant differences between the 
six groups on the si_x sub—scales. A test for significance 
at the .05 level indicates that there are significant 
differences between the groups on each of the sub-scales. 
Thus, the major null hypothesis can be rejected.

TABLE 4.1.— Multivariate analysis test for no difference 
between groups on the six sub— scales of the questionnaire.

Multivariate Table

Variable
Between
Mean

Squares
d . f . Univariate

F
P

Less Than 
0.0001

1 . Program aAdvising 332.99 5 and 4 83 7 . 54 0.0001
2 . Student

Behavior 321.85 11.06a 0.0001
3. Management  ̂. aLiaison 242.68 13.01 0.0001
4 . General Admin

istration 121.01 4 . 47a 0.0006
5. Individual

Advising 204.53 9.0 la 0.0001
6 . Group

Advising 141.05 5 . 00 0 . 0002

aSignificant at the .05 level.
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Table 4.2 presents a graphic representation 
of the cell means for the six groups. The mean scores 
suggest a high degree of agreement on expectations 
for the Head Resident Advisor to assume responsi­
bility for the areas of program advising, group advising 
student behaviors, and general administration. Less 
agreement is indicated in the areas of individual advis­
ing and liaison responsibilities with residence hall 
management. A visual inspection of cell means does not 
suggest major differences between the expectations held 
by the Head Resident Advisor and those held by other 
significant reference groups for the selected areas of 
responsibility measured by the sub-scales.

TABLE 4.2.— Table of Cell Means.

1 2 3 4 5 6

*—i D
id C

tn Cn p u <u le e C T3 G +j o e c H  W Cnj *h 'H *rl -H G H 3  o nj O
p . H Cfl a. u > » 0) > Cn co V C-h
d cn -«-i P -H ■ H  -H x j m C(J -rH (U
o o  > o > d  > 3  x: a  oj G g  Idu U T3 Vl TJ g 4J <1) 0) T ) Vo P. C M  ft LQ CQ E  ^ u  <  n

1 . Counselors 61.95 54 .60 32 .30 54.45 28.75 62.80
2 . Managers 62 .86 55.19 32.76 60.24 32 .19 63 .76
3. H.R.A. 65 . 08 55.73 36 . 31 55.34 31. 92 66 .04
4. S.A.P. 68 . 63 59.03 37 .13 59.16 32 .83 68 .10
5. Faculty 61.43 55.33 32,70 55.20 28 .93 65 .10
6 . Students 64 .49 54 .18 32 .19 53.72 28 . 00 64 . 03
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Following the computations of the Multivariate 
analysis of variance, the data were analyzed by a o n e ­
way analysis of variance technique treating all the items 
contained in the questionnaire as a single scale.
Table 4.3 reports the results of the one-way analysis 
of variance.

TABLE 4-3.— One-way analysis of variance test for no
difference between groups on the total instrument.

One-Way Analysis of Variance
Source of 
Variation

Svun of 
Squares

Degrees of 
Freedom

Mean
Square f P

Between
Categories 47,501.11 5 9500.22 13.7la <0.005
Within 
Categor ies 334,585.03 483 692 .71

Total 382,086.14 488

aSignificant at the .05 level. The value of the 
F ratio at the .05 level of significance for 5 and 483 
degrees of freedom 2 .2 1 .

As indicated in Table 4.3, the overall F value 
is significant, indicating that there are differences 
in expectations held by significant reference groups 
for the role of Head Resident Advisor at Michigan State 
University. The justification for rejecting the null 
hypotheses is further supported by these findings.
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The Scheff^ post hoc comparison^ technique was 
used to determine more specifically where there were 
differences between groups.

Table 4.4 illustrates the cell means for the 
groups under study and shows all possible pair wise 
comparisons that will be computed to locate differences. 
The comparisons of primary interest are those between 
the Head Resident Advisor and other significant reference 
groups.

TABLE 4-4.— Post hoc comparisons.

Group
1 2 3 4 5

C ouns. M g t . S.A.P. Fac . Students
Mean
Group Mean 236.00 248.38 269.57 238.37 232.74

1. Head
R. A.

2. Couns
3. Mgt.
4. S.A.P
5. F a c .
6 . Stu­

dents

252.62
236.00
248.38
269.57
238.37
232 .74

16.62 4.24 
-12.38

-16.95 
— 33.57a 
-21.19

14 . 25 
-2.37 
10.01 
31.20a

19.88a 
3.26 

15.64 
36.83a 
5.63

a Indicates significant differences between groups
being compared.
Formula to determine the number of all pair wise compari- 

2sons:

* _ (N) (N-l) _ (6) (6-1) _ (6 ) (5) _ 30 _
 * ------ 2-------------- 2--------------2-------- T  ~ 1 5

^Hays, p. 484. ^Ibid., p. 473.
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The Scheffe post, hoc technique is a method of 
computing confidence intervals to determine if a sample 
mean deviates significantly from the population mean.
A significant difference is obtained when the computed 
confidence interval does not cross zero.

Table 4.5 is a summary of the computed Scheff£ 
post hoc comparisons.

The results of the Scheff^ post hoc comparisons 
show that significant differences exist at the .05 level 
between the mean scores o f :

(1) Head Resident Advisors and students;

(2) Counselors and Student Affairs Personnel;

C3) Student Affairs Personnel and faculty, and

(4) Student Affairs Personnel and students.

No significant difference was found between the
mean scores of the remaining comparisons.

It may be noted that a primary source of sig­
nificant differences was found between Head Resident 
Advisors and students and Student Affairs Personnel and 
students.
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TABLE 4-5.— Results of Scheff^ post hoc comparisons.

Groups Sig— Not
nificant Significant

H .R . A .— Counselors
16.62 - 27.30

-10.68 43.92
V Not significant at .05 level

H .R .A .— Managers
4.24 --- 26.85

-22.61 31 . 09
A

¥ Not significant at .05 level
H.R.A.— S.A.P.
-16.95 - 24.29
-41. 29 7.34
A

¥ Not significant at .05 level
H.R.A.— Faculty
14.25 — 24.29

-10.04 38.54
A

¥ Not significant at .05 level
H.R.A.— Students
19.88 - 18.44
1.44 38.32

¥ Significant at .05 level
Counselors— Management
-12.38 - 28.44
-40.82 16.06A
¥ Not significant at .05 level 

Counselors— S .A .P .
-33.57 - 26.23
-59.80 <r-V -7.34
A

¥ Significant at .05 level

x
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TABLE 4-5.— Continued

Groups . gr nificant

8 . Counselors— Faculty
-2.37 - 26.23

-28.60 23 . 86
A
¥ Not significant at .05 level

9. Counselors— Students
3.26 - 20.97

-17.71 24.23
A

¥ Not significant at .05 level
10. Managers— S.A.P.

-21.19 - 25.92
-41.11 ^  4.73
A

¥ Not significant at .05 level
11. Managers— Faculty

10.01 - 25.92
-15.91 35.93
A

¥ Not significant at .05 level
12. Managers— Students

15.64 - 20.55
-4.91 36.19

¥ Not significant at .05 level
13. Student Affairs— Faculty

31.20 ± 23.39
7.81 w  54.59

A

¥ Significant at .05 level x
14. Student Affairs— Students

36.38 - 17.30
19 . 08 <-+ 53 .68

A

¥ Significant at .05 level x

Not
Significant

x

X

X

X
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TABLE 4-5.— Continued.

Groups Sig- Not
nificant Significant

15. Students— Faculty
5.63 i 

-11.67 --- 22.93
A
V Not significant at .05 level

Scheffe post hoc formula^ for .95% confidence interval

*1 - x 2 t (/ ( J - D  F i _ li (/ MSw (fi + ji)

X x - x 2 - (/ (5) (2.39)a ) (/ 692.72 +

where :

x = group m e a n .
J-l = number of groups minus one.

aF . . = value required for significance atj-l, n-j y
.05 level with 5 and 4 83 degrees of freedom.

MSw - mean square within groups.
= the combined reciprocal of each of the

1 2
groups being compared.

1 Ibid., p. 484.
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Summary of Hypotheses Findings
The major null hypothesis of no significant dif­

ference between groups must be rejected. This conclusion 
is supported by the multivariate analysis of variance 
which shows significant differences between the responses 
of the six groups to the six sub-scales of the question­
naire, by the one-way analysis of variance which shows 
significant differences between responses of the six 
groups to the total questionnaire, and by use of the 
Scheff6 post hoc technique which permitted the researcher 
to precisely locate the sources of difference between 
the groups.

The Scheffd comparisons showed that differences 
by expectations do exist between Head Resident Advisors 
and students thus permitting the rejection of minor 
Hypothesis E. No significant differences were demon­
strated, however, between expectations held by Head 
Resident Advisors and the remaining comparison groups. 
Therefore, the remaining minor hypotheses must be 
accepted.

In addition to testing the hypotheses, the 
researcher was interested in a further explanation of 
the specific items contained in the questionnaire. The 
following discussion will focus on a descriptive analysis 
of the individual items contained within the six sub­
scales of the questionnaire. Findings will not be used 
for inferential purposes.
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Analysis of the Sub—Scales 
As has been indicated earlier, a role incumbent 

defines his conception of his professional role by 
internalizing the expectations of others, especially the 
"significant" others who influence his role performance 
on a regular basis. A primary purpose of this study was 
to identify role expectations held by "significant 
others" for the position of Head Resident Advisor at 
Michigan State University and examine them critically 
to point out the areas of convergence and divergence of 
expectations.

The items of each sub-scale are reported in 
tabular form to show the mean response and standard 
deviation of each group to the questions. A chi square 
score is reported for each of the items to show over-all 
significance. However, since statistical inferences are 
not being made from the item analysis, significant dif­
ferences between groups are not reported. Degrees of 
Concensus for group responses to the items are determined 
by a scale similar to one developed by Crossland^ in his 
study of role expectations for administrators of com­
munity service programs in community colleges.

(1) Significant concensus— 75 per cent or more 
answering in one category;

^Crossland, p. 62.



(2) Strong concensus— 65 per cent to 74.9 per cent 
answering in one category;

(3) Limited concensus— 50.0 per cent to 64.9 per cent

(4) Divergence— less than 50.0 per cent answering in 
one category.

A plus {+) sign following the indication of con­
census is used to indicate positive support where more 
than 50.0 per cent of a group agree to an item. A minus 
(-> sign following the indication of concensus is used to 
indicate opposition to an item when 50 per cent or more 
of a group agree that the item is an inappropriate expec­
tation for the position of Head Resident Advisor.

Analysis of Sub-Scale I
Table 4.6 presents the individual items of sub­

scale I, expectations for program responsibilities. As 
indicated in the table, the chi square analysis indicated 
significant differences at the .05 per cent level for 
eight of the seventeen items. No significant differences 
were reported in nine items.

As Table 4.6 indicates, five of the seventeen 
items received a significant concensus from the groups, 
six of the items received a strong concensus, three 
received a limited concensus, and three received diver­
gent responses from the groups.



TABLE 4-6,— Expectations for program responsibilities held for the Head Resident Advisor.

Legend: "Couns." represents counselors assigned to residence halls; "Mgt." represents residence hall managers; "H.R.A*" 
represents Head Resident Advisors; "S.A.P." represents Student Affairs Personnel; "Fac." represents university 
college faculty teaching in residence halls; "Stu." represents a stratified random sample of undergraduate stu­
dents living in residence halls; "Group Total" represents the total response for all groups; column 8 represents 
the chi square score obtained for the item; and columns 9 and 10 represent the .05 and .01 levels of significance. 
"S“ is used to indicate a significant difference in these columns and "N.S." represents no significant difference. 
The value of chi square required for significance at the .05 level with 20 degrees of freedom is 31.410; at the 
.01 level the required value is 37,566. In the first row, "Cone." represents the degree of concensus for the 
item by each group and it is indicated over the percentage response. "Sig." indicates significant concensus;
"St," indicates strong concensus; "Lt." indicates limited concensus; and "Div," indicates divergent opinion. In 
the second row, "la" represents the percentage of agreement for the item by the groups, and "Id" represents the 
percentage of disagreement with the items by the groups. In the fourth row, "m" represents the mean response of 
each of the groups to the item. In row five, "s" represents the standard deviation for each group response to 
the item. This legend also applies to Tables 4.7, 4.8, 4.9, 4.10, 4.11.

The Head Resident Advisor 0 
Should:

1

Couns.

2

Mgt.

3

H.R.A,

4

S.A.P.

5

Fac.

6

StU.

7
Group
Total

8 9 10 

x2 05 01

4. Have primary responsibility for Cone. St.+ Sig. + Sig, + Sig.+ St . + st.+ St.+
the selection and training of la 70.00 85.71 100.00 96.60 66.66 68.23 72.40 43.225 S S
his staff. Id 20.00 14.29 0.00 0.00 30.00 28.45 24.33

m 2.85 2.90 3.65 3.47 2.51 12.59 2.72
3 1.14 1.18 .49 .57 1.30 1.29 1.24

6. Participate in regular Cone. St.+ Sig.+ Sig.+ Sig.+ St.+ St.* St.+
inservice education pro- la 65.00 90.48 92.31 96.67 66.67 70.91 73.79 41,504 S S
grams. Id 15.00 4.67 0.00 0.00 13.33 7.21 6.96

m 2.65 3.14 3.31 3.63 2.73 2.89 2.95
s 1.09 .73 .62 .56 .94 .90 .90

16. Consult with staff and stu- Core. Sig.+ St.+ Sig.+ Sig.+ Sig.+ Sig.+ Sig.+
dents before filling vacant la 85.00 66.67 76.92 96,67 92.00 86.43 85.86 42.583 S S
staff positions. Id 10.00 23,B1 23.08 3.33 3.33 8.03 9.02

m 3. 20 2.43 2.85 3.27 3.37 3.30 3.23
s 1.11 1.16 1.22 .64 .76 .93 .96

19. Work closely with other Head Cone. St.+ St.+ Div, Sig,+ Div. Lt. + Lt. +
Resident Advisors in coordmat- la 68.42 71.43 46,15 86.67 46.67 53.59 56,15 27.602 NS NS
ing programs and activities Id 10.53 14.29 34.62 0.00 26.67 17.96 17,83
among halls. n 2.68 2.76 2.12 3.10 2.23 2,44 2.47

s .82 .94 1.14 .61 1.19 1.01 1.01



TABLE 4-6,— Continued,

The Head Resident Advisor 
Should;

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8
2X

9

05

10

01

24. Encourage students to plan 
concerts, lectures, seminars, 
and play readings in residence

Cone. 
la 
id

Div,
30.00
30.00

St,+
66.67
19.04

s t ,+
65.38
15.38

Sig, + 
76,67 
6.67

Lt. +
56.67
20.00

Lt.+
58.45
16.34

Lt ,  + 
59.01 
16.60

19,430 NS NS

halls. m
s

2.05
.89

2.67
1.15

2.69
.97

2.87
.78

2.53
1.01

2.59
1.03

2.59
1.01

30. Spend as much time as possible 
in the living areas talking 
with students.

Cone. 
4a 
id

Lt.+
60.00
15.00

Sig.+ 
76.19 
19.05

Sig.+
76.92
7.69

Sig.+
83.34
3.33

Sig.+
83.34
10,00

Lt. + 
62.88 
14,96

St.+
66.60
13.73

30,185 NS NS

m
s

2.50
1.00

2,62
1.02

2.77
.71

3.17
.79

3.00
,87

2.63
.96

2.69
.95

32. Give consideration to the needs 
of minority groups when select* 
ing his undergraduate staff.

Cone.
%a
id

Lt. + 
60.00 
5.00

Sig.+
85.72
0.00

Sig. + 
96.15 
3.85

Sig.+
96.67
0,00

St.+
73.34
10.00

Sig,+
80.11
8.84

Sig,+
80.98
7.57

50.638 S S

m
s

3.05
1.05

3,24
.70

3.23 
, B2

3.63
.56

2.90
.92

2.96
.92

3.03
,91

40. Be trained in group dynamics 
and sensitivity training 
techniques.

Cone.
ta
id

St.+
65.00
20.00

Div.
42.65
28.57

Sig.+
80.77
11.54

Lt.+
60.00
10.00

Lt .  + 
63.34 
6.67

St.+
71,27
10.49

St.+
69.12
11.45

27.636 NS NS

m
s

2,60
.99

2.19 
1 .06

2.88
.86

2.67
.88

2.80
1.00

2.89
1.00

2.83
.99

43. Be the key personnel for 
establishing an intellectual 
environment in the residence

Cone.
la
id

Lt.-
25.00
55.00

Div.
42.36
26.57

Div.
30.77
38.47

Lt,+
63,33
20.00

Div.
43.66
46.66

Lt.-
19,06
51.10

Div.
23.93
47.44

52.447 S S

hall. m
s

1.53
1.05

2.24
1.14

1.96
1.04

2.57
1.17

1.73
1.17

1.60
.95

1.71
1.03

17. Assist students with problems 
of socialization--social and 
personal adjustment.

Cone.
ta
id

Sig.+
75.00
10.00

Sig, + 
80.95 
4.76

Sig.+
88.46
3.85

Sig,+
93.34
3.33

Lt. +
63.33
20.00

St.+
67.12
13.54

St.+
70,56
12.27

50.059 s s

m
s

2.95
.94

2.90
.09

3.27
.78

3.10
.76

2.50
,90

2.63
.86

2.71
.87



TAtLE 4-6.— Continued,

The Head Resident Advisor 
Should:

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8
2

X

9

05

10

01

53, Use student advisory committees 
to provide feedback on student 
needs and concerns.

Cone.
ta
Id

Sig. + 
85.00 
5,00

Sig.+
90.48
0.00

Sig.+
88.46
0.00

Sig.+
96,67
0.00

Sig.+
B6.67
3,33

Sig.t
86,74
3.32

Sig.+
87.53
2.86

19,926 NS NS

m
s

3.15
,99

3.24
.62

3.12
.59

3.30
.53

3,00
.79

3.11
.72

3.12
.71

56. Be trained in first aid and 
safety procedures.

Cone. 
la 
Id

Sig.+ 
90.00 
0.00

Sig.+
80.95
14.28

St.+
73.08
11.54

Sig.+
76,67
13.33

Sig.+
76.67
6.67

Sig.+
79.50
7.20

Sig. + 
78.90 
7.79

17,248 NS NS

m
s

3.10
.72

2.86
1.20

2,92
1.09

2.73
.94

3.00
.87

3.01
.90

2.98
.92

58. See that adequate recreational 
facilities and programs are 
made available to students.

Cone.
la
Id

Lt,+
50.00
20.00

Lt. + 
52.38 
14.28

Sig, + 
76.92 
7.70

St.+
73.33
16.66

Lt.+ 
63.34 
23.33

Lt. + 
64.34 
15.39

Lt,+
64,42
16,56

19.735 NS NS

m
s

2.50
1.19

2.33
1.02

2,73
.83

2.73
1.05

2.47
1.04

2.60
.95

2,59
.97

68. Take the lead in instituting 
new programs and activities 
in the hall.

Cone. 
ta 
id

Lt.+
50.00
25.00

Lt. +
57.05
33.33

Lt. + 
50.00 
34.62

St.+
66.67
20.00

Div.
43.34
40.00

Div.
40.33
37.29

Div.
43.76
35.58

20.393 NS NS

m
s

2.30
1.08

2.38
1.24

2.19
1.10

2.63
1.00

2.07
1.08

2.04
1.03

2.11
1,05

74. Organize study skills programs 
for students needing academic 
assistance.

Cone.
la
Id

Div.
40.00
25.00

Div,
47.62
38.09

St.+
69.23
11.54

st.+
70.00
10.00

Div.
43.33
26,67

Div,
35.08
34.53

Div.
40.29
31.08

34,389 s NS

m
s

2.25
.97

2.14
1.15

2.69
.84

2.63
.72

2.17
1.05

2.02
.98

2.12
.99

85. Encourage the organization or 
special interest living groups 
such as "academic houses," "social 
action houses," or "current issues 
houses."

Cone. 
la 
Id
m
s

Lt.+ 
55.00 
0.00
2,60
.60

St.+
71.43
9.52
2.81
.87

Lt. + 
61,53 
15.39
2.58
1.03

Sig.+ 
86.67 
3.33
3.10
.71

Lt.+
53.33
20.00
2.37
.96

Lt.+
50.00
18.78
2.35
.96

Lt.+
54.19
16,57
2.44
.95

32.549 s NS

91. Organize programs and make infor­
mation available on such topics 
as drugs, sexuality, alcohol, 
self-identity, and personal 
adjustment.

Cone.
la
Id
m
s

St.+
70.00
10.00
2.85
.93

Sig.+
85.72
00.00
3.00
.55

Sig.+
88.46
11.54
3.12
.91

Sig,+
83.33
10.00

3.03
.89

Sig.+ 
B6.67 
10.00
3.00
.95

Sig.+
75.14
11.88
2.82
.95

Sig,+
77.30
11,04
2.87
.93

17.353 NS NS
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A significant concensus ( > 75.0%+) of the 
groups felt that Head Resident Advisors should:

16. Consult with staff and students before filling
vacant staff positions. All six groups supported 
this item strongly or significantly.

32. Give consideration to the needs of minority stu­
dents when selecting his undergraduate staff.
All groups except counselors and faculty indi­
cated significant concensus for giving particular 
consideration to minority students. Faculty 
gave strong concensus to the idea while coun­
selors indicated limited concensus.

53. Use student advisory committees to provide feed' 
back on student needs and concerns. All six 
groups indicated significant concensus.

56. Be trained in first aid and safety procedures. 
Five of the six groups gave a significant con­
census to this item. Head Resident Advisors 
indicated a strong concensus (+73.08%) for the 
item.

91. Organize programs and make information available 
on such topics as drugs, sexuality, alcohol, 
self-identity, and personal adjustment. All 
groups except counselors indicated a significant 
concensus for the item. Counselors indicated a 
strong concensus (+70.0).
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A strong concensus (65.0% to 74.9%) of the groups 
felt that Head Resident Advisors should:

4. Have primary responsibility for the selection and 
training of his staff. Head Resident Advisors, 
Student Affairs Personnel, and managers indicated 
a significant concensus for item four, while 
counselors, students, and faculty indicated a 
strong concensus.

6 . Participate in regular in-service education.
Head Resident Advisors, Student Affairs Personnel, 
and managers indicated a significant concensus 
for item six, while counselors, faculty, and stu­
dents a strong concensus for the item.

24. Encourage students to plan concerts, lectures, 
seminars, and play readings in residence halls. 
Student Affairs Personnel indicated significant 
concensus for the item. Head Resident Advisors 
and managers indicated a strong concensus while 
faculty and students indicated a limited c on­
census for the item. Counselors held divergent 
opinions about the expectation.

30. Spend as much time as possible in the living 
areas talking with students. Managers, Head 
Resident Advisors, Student Affairs Personnel, 
and faculty indicated a significant concensus
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for item thirty while counselors and students 
indicated a limited concensus for the item.

40. Be trained in group dynamics and sensitivity
training techniques. The reaction of the groups 
were mixed to this item. Head Resident Advisors 
indicated a significant concensus (+80.77), coun­
selors and students indicated a strong concensus 
while Student Affairs Personnel (+60.0), and 
faculty (63.34) reflected a limited concensus 
for the items. Residence hall managers indicated 
a divergence of opinion on the value of group 
dynamics and sensitivity training.

47. Assist students with problems of socialization—  

social and personal adjustment. Four of the sub­
groups— counselors, managers, Head Resident 
Advisors, and Student Affairs Personnel— gave a 
significant concensus to item forty-seven while 
students indicated a strong concensus and faculty 
gave a limited concensus to the item.

A limited concensus (50.0% to 64.9%) of the 
group indicated that the Head Resident Advisor should:

19. Work closely with other Head Resident Advisors 
in coordinating programs and activities among 
halls. Student Affairs Personnel indicated a 
significant concensus for item nineteen.
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Counselors and managers indicated a strong con­
census while students indicated a limited con­
census. Head Resident Advisors reflected a 
divergence of opinion on the item, neither agree­
ing nor disagreeing that it is an appropriate job 
expectation.

58. See that adequate recreational facilities and p r o ­
grams are made available to students. Head Resi­
dent Advisors indicated a significant concensus 
for item thirteen, while Student Affairs Personnel 
showed strong concensus. The remaining groups
indicated a limited concensus for the item.

85. Encourage the organization of special interest
living groups such as "academic houses," "social 
action houses," or "current issues houses."
Student Affairs Personnel indicated significant 
concensus for item eighty-five. Hall managers 
indicated strong concensus. The remaining groups 
indicated limited concensus for the item.

Divergent opinions (less than 50.0% indicated in 
any one category) were held by the groups for the follow­
ing items indicating that the Head Resident Advisor may 
or may n o t :

43. Be the key personnel for establishing an intel­
lectual environment in the residence hall.
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Student Affairs Personnel indicated limited 
concensus in favor of item forty-three. Coun­
selors and students indicated opposition to the 
item.

6 8 . Take the lead in instituting new programs and
activities in the hall. Student Affairs Personnel 
indicated strong concensus for item sixty—e i g h t . 
Counselors, managers, and Head Resident Advisors 
indicated a low limited concensus for the item 
while faculty and students indicated a divergence 
of opinion.

74. Organize study skills programs for students need­
ing academic assistance. Head Resident Advisors 
and Student Affairs Personnel indicated a strong 
concensus for item seventy— four; however, the 
remaining groups expressed a divergence of 
opinion on the item.

Analysis of Sub—Scale II
The chi square analysis indicated significant dif­

ferences at the .05 level between the groups on five of 
the sixteen questions in the sub scale. No significant 
differences were found on eleven of the questions.

As Table 4.7 indicates, four of the sixteen items 
received significant positive concensus and one received 
significant negative concensus. Six of the items received



TABLE 4-7.—  Expectations for group advising.

The Head Resident Advisor 
Should:

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8

x2
9

05

10

01

8. Interpret and explain uni­
versity philosophy, policies, 
expectations, and regulations 
to individual students and to 
student groups in the hall.

Cone. 
fa 
%d
m
s

Lt.+
60.00
10.00
2.65
1.04

Sig.+ 
90.48 
4 .76
3.43
.81

Sig. +
100.00

0.00
3.50
.51

Sig.+
96.67
0.00
3.67
,56

Sig.+
93.34
3.33
3.23
.92

Sig.+ 
80.61 
10.25
2.94
.94

Sig.+
82.99
8.40
3.04
.92

54.309 S s

10. Serve as a model for students Cone. Lt. + Sig.+ Sig.+ Sig.+ Lt. + Lt. + Lt,+
through his own actions and fa 55.00 95.24 84.62 96.67 53.33 55.52 61.27 53,776 s s
patterns of living. Id 25.00 4.76 11.54 3.33 16.66 20.99 18,65

m 2.50 3.33 3.15 3.50 2,40 2,50 2.63
s 1.36 .91 .97 ,68 1.13 1,16 1.16

13, Act as editorial consultant Cone. St.- Div. St.- Div. St.- St.- St.-
to house and hall news­ fa 10.00 33.33 3.85 26.67 10.00 8.56 10.63 42,655 s s
papers. td 70.00 28.97 73.08 46,67 66.67 68,78 65.85

m 1.10 2.05 .96 1.67 1.13 1.10 1.17
s 1.12 .97 .87 1,03 ,97 .94 .98

18. Act in an advisory capacity Cone. Lt.+ St.+ Sig, + Sig.+ st.+ Lt, + Lt, +
to Ad. Hoc. qroups as they ta 55,00 71.43 92.31 76.67 66.67 57,46 61.55 34.489 s NS
develop in the hall. Id 5.00 9.52 3.48 6.67 20.00 13.81 12.68

m 2.60 2.76 2.92 2,90 2.53 2.50 2.56
s .75 1.00 .48 .80 .90 .90 .89

22. Socialize with residents Cone. Div. Div. Div, Div. Div. Lt, + Div,
outside the h^ll. fa 45.00 23.81 23.08 98.28 46.67 51.11 47.75 38.411 s s

td 00.00 28.57 11.54 24.14 6.67 6.63 8.61
m 2.55 1.95 2.15 2.31 2.53 2.56 2.49
s .69 1.07 .67 1.04 .82 .85 .87

26. Serve as chief advisor to the Cone. Lt. + Sig. +■ Sig.+ Sig.+ St.+ St.+ St. +
hall student government program ta 55.00 85.72 BO.77 76.67 73.34 66.57 68,71 45.554 s s
and should attend hall govern­ td 15.00 14,28 7,69 10.00 20.00 18.51 17.18
ment meetings, m 2.50 3.05 3.00 3.13 2.53 2.5B 2.65

s 1.05 1.12 .85 1.01 1.04 1.01 1.02



TABLE 4-7 .-‘-Continued.

The Head Resident Advisor 
Should:

0 1

Coung.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8

*2

9

05

10

01

33. Coordinate and administer an 
orientation program for new 
students to help them adjust 
to the hall and the uni­
versity.

Cone,
ta
td
m
s

5 t.+
6 5.00 
20.00
2.65
1.04

Sig.+ 
80.96 
0.00
2.95
.59

Sig.+
80,77
7.69
2,96
.82

Sig.+
80.00
6.67
3.10
.99

st.+
60.97
10.34
2,B3
,93

Lt. +
58.73 
17.7 3
2,53
1,01

Lt, +
63,04
15.40
2.63
1.00

28.074 NS NS

34. Provide training for student 
government officers and com­
mittee members which will 
better enable them to carry 
out their elected functions.

Cone.
ta
td
m
s

Lt.+
55.00
20.00
2.40
.88

Lt. +
61.91
19.05
2,62
1.16

Lt. +
61,54
23.08
2.46
1,07

Sig.+
75,86
6.90
2.97
.98

Div.
43,34
23,33
2.30
,95

Div.
36.19
32.32
2.04
1.05

Div. 
42.2 2 
28.69
2,17
1.06

44.544 S S

35. Encourage residents to estab­
lish social policies and regu­
lations to govern the hall.

Cone. 
ta 
td

St.+
70.00
15.00

Sig.+
90.48
9.52

Sig. + 
96.15 
3.85

Sig,+ 
96.67 
0.00

St,+
70,00
13.33

St.+
72.10
12.15

Sig.+
75.46
11.04

37.703 S S

m
s

2.80
1.01

3.10
.83

3,23
.65

3.50
.57

2,70
.99

2.75
.97

2.83
,95

39. In addition to providing 
alternatives to a topic or 
a concern, make his position 
known on the subject.

Cone. 
ta 
td
m
s

St. +
70.00
20.00
2.70
1.17

5t.+
71.43
14.28
2.86
1.15

St.+
73,08
7.69
2.69 
.68

St.+ 
70.00 
3.33
2,93
.94

St,+
70.00
13.34
2.50
1.01

Lt. + 
54.58 
22.99
2.39
1.07

Lt,+
58,19
19.88
2.48
1.06

33.633 s NS

44. Not influence elected student 
officers through advice or 
organized training programs.

Cone. 
ta 
td

Div.
15.79
47.37

Sig.-
14.28
76.19

Sig,-
11.54
76.92

St.-
10,00
66.67

Lt,-
23.34
60.00

Lt.-
28.73
50,00

Lt.-
25,82
54,10

25.259 NS NS

m
s

1.63
.85

1.29
1,15

1.23
.95

1.50
1.25

1.60
1.10

1.79
1.12

1.70
1.12



TABLE 4-7.— Continued.

The Head Resident Advisor 
Should:

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8
2X

9

05

10

01

57 , Encourage students to partici­ Cone, Sig. + Div, St,4 Sig. 4 Sig, 4 Sig.4 Sig. 4
pate in the selection and ta 60.00 47.62 69.23 83.34 80.00 79,84 76.64 42.682 S S
evaluation of residence hall td 5.00 42.86 19.23 3.33 6.67 12.19 12.70
staff. m 3,10 2.10 2.77 3.07 3.13 2.94 2.92

s 1,02 1.01 1.57 ,74 .90 .98 1.01

67, Act as a representative Cone. Div. st.- Div . Div, Div. Lt.4 Lt.4
for the students rather ta 45.00 14.29 19.23 30.00 53.34 59.39 52,55 74.641 s s
than the administration. td 35.00 66.67 38.57 46.66 13.33 15.74 21.68

m 2.20 1.29 1.77 1.73 2.57 2.62 1.73
s 1.20 .96 .82 1.11 .94 1.01 1.07

71. Focus his efforts primarily Cone, 5t.- st.- Sig.- Sig,- Sig.- Sig.- Sig,-
on the organized student ta 15.00 23.81 3.85 13.33 6.67 4.09 7.15 30.003 NS NS
government groups in the td 70.00 72,67 88.46 76.67 80.66 79.55
residence hall. m 1.3S 1.48 1.04 1.27 1.17 1.03 1.09

5 1.04 1.12 .60 .83 .75 .77 .80

76, Let students assume responsi­ Cone. Sig.+ Sig.4 Sig.4 Sig.4 Sig.4 Sig. 4 Sig.4
bility for their social and ta 90.00 80.95 92.30 86.07 83.33 B6.74 86.70 17.592 NS NS
recreational activities. td 5.00 19.05 3.85 6.67 10.00 5.52 6.34

m 3.35 2.81 3.12 3.07 3.10 3.14 3.12
5 .81 1.12 .65 .78 .92 .83 .84

90. Function primarily as a Cone. Lt.4 Lt.4 St.4 St. 4 Sig,+ St.4 St.4
counselor and advisor to ta 55.00 52.38 73,07 66.67 80.00 71.73 70.49 24.552 NS NS
students. td 30,00 38.09 23.08 26.67 6.67 14.41 16.B0

m 2.35 2.14 2,77 2.60 3.00 2.76 2.72
s 1.10 1.11 1.11 1.10 .83 .96 1.00



96

strong support. One of the items received positive 
limited concensus while one received significant negative 
concensus. Two received negative strong concensus, and 
two items received divergent responses from the groups.

A significant concensus ( > 75.0%+) of the 
groups felt that the Head Resident Advisor s h o u l d :

8 . Interpret and explain university philosophy 
policies, expectations, and regulations to 
individual students and to student groups in 
the halls. Five of the six groups indicated 
significant support for the item. Counselors, 
however, indicated only limited concensus for 
the item. The reported mean score for counselors 
was also much lower than the other groups.

35. Encourage residents to establish social policies 
and regulations to govern the hall. All groups 
were strongly supportive of student self- 
government. Hall managers, Head Resident 
Advisors, and Student Affairs Personnel indi­
cated over 90.0 per cent agreement for the con­
cept .

57. Encourage students to participate in the
selection and evaluation of residence hall 
staff. Four of the six groups indicated sig­
nificant concensus for the idea of participation 
in staff selection and evaluation. Head Resident



Advisors indicated strong concensus for the idea 
while hall managers reflected a divergence of 
opinion. Forty-three per cent of the m a n a g e r s , 
however, were opposed to the idea of student 
participation.

Let students assume responsibility for their 
social and recreational activities. All groups 
indicated significant support for this concept.

A strong concensus ( > 65.0% to 74.9%+) of the 
felt that the Head Resident Advisor should:

Serve as a model for students through his own 
actions and patterns of living. All groups were 
supportive of this concept; however, they were 
sharply divided in their degree of support.
Three of the groups— managers, Head Resident 
Advisors, and Student Affairs Personnel— indi­
cated a significant concensus for the item; while 
counselors, faculty, and students only indicated 
a limited concensus for the idea.

Act in an advisory capacity to Ad Hoc groups as 
they develop in the hall. Head Resident Advisors 
and Student Affairs Personnel indicated a sig­
nificant concensus for the item. Managers and 
faculty indicated a strong concensus while coun­
selors and students indicated a limited concensus
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for the item. The data would suggest a division 
in attitude among Head Resident Advisors, Stu­
dent Affairs Personnel, and students on the need 
for staff in put with Ad Hoc groups.

26. Serve as chief advisor to the hall student
government program and should attend hall govern­
ment meetings. Managers, Head Resident Advisors, 
and Student Affairs Personnel indicated signifi­
cant concensus for the expectation that the Head 
Advisor should be chief advisor to student 
government. Faculty and students indicated a 
strong concensus for the idea, while counselors 
indicated a limited concensus.

33. Coordinate and administer an orientation program 
for new students to help them adjust to the hall 
and the university. Three of the groups, m a n ­
agers, Head Advisors, and Student Affairs 
Personnel indicated significant concensus for 
this concept. Counselors and faculty supported 
the idea strongly while students indicated 
limited support for the idea of an orientation 
program.

39. In addition to providing alternatives to a topic 
or concern, make his position known on the sub­
ject. All groups except students indicated
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strong support for the item except students.
They reflected a limited concensus.

90. Function primarily as a counselor and advisor
to students. All groups supported this concept; 
however, there was a broad range in the degree 
of support. The faculty indicated significant 
concensus for the idea. Head Advisors, Student 
Affairs Personnel, and students indicated strong 
concensus while counselors and managers reflected 
concensus for the item.

A limited concensus (50.0% to 64.9%) of the 
groups indicated that the Head Resident Advisor should:

34. Provide training for student government officers 
and committee members which will better enable 
them to carry out their elected functions. 
Counselors, managers, and Head Advisors indi­
cated limited concensus for this item while Stu­
dent Affairs Personnel indicated a significant 
concensus for it. Faculty and students reflected 
a divergence of opinion, neither supporting nor 
rejecting the item.

Divergent opinions (less than 50% agreement 
indicated in any one category) were held by the groups 
for the following items indicating that the Head Resident 
Advisor may or may not:



1 0 0

22. Socialize with residents outside the hall. All 
groups except students indicated a divergence of 
opinion for this item. Students indicated 
slightly over 50 per cent (51.11%) agreement 
with the item.

67. Act as a representative for the students rather 
than the administrator. Four of the groups, 
counselors, Head Resident Advisors, Student 
Affairs Personnel, and faculty, indicated a 
divergence of opinion on the question. Students 
indicated limited support while hall managers 
strongly opposed the idea.

The following items were rejected by the groups 
as inappropriate expectations for the position of Head 
Resident Advisor. A significant concensus ( > 75%) of
the groups felt that the Head Resident Advisor should not:

71. Focus his efforts primarily on the organized
student government group within the hall. Four 
of the groups indicated significant opposition 
to this idea while two strongly opposed it.

A strong concensus (64.9% to 75.0%) of the 
groups felt that Head Resident Advisors should not:

13. Act as editorial consultant to house and hall 
newspapers. Counselors, Head Resident 
Advisors, faculty, and students strongly
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rejected the idea of Head Advisors acting as 
editorial consultant to student publications.
Hall managers and Student Affairs Personnel 
reflected a divergence of opinion on the question.

44. Influence elected student officers through advice 
or organized training programs. Counselors and 
managers indicated significant opposition to the 
question; Student Affairs Personnel indicated 
strong concensus in opposition; students and 
faculty indicated limited negative concensus; 
and counselors reflected a divergence of opinion. 
Thus the data would suggest that five of the six 
groups strongly support the expectation that the 
Head Resident Advisor function in the role of 
student government advisor.

Analysis of Sub—Scale III
The chi square analysis indicated significant 

differences at the .05 level between the groups on eight 
of the ten items in Sub Scale III.

As Table 4.8 indicates two of the questions 
received positive significant concensus, and one 
received negative significant concensus. One of the 
questions received strong concensus. Three of the
questions received positive limited concensus, and one
received negative, limited concensus. Two of the questions
received divergent responses from the groups.



TABLE 4-8.--Expectations for individual advising.

0 1 2 3 4 5 6 7 8 9 10
The Head Resident Adviser Group

TotalShould: Couns. Mgt. H.R.A. S.A.P. Fac. Stu. I
\ 05 01

1 1. Work directly with individual Cone. Lt. + Lt. + Sig.+ Sig,+ St.* Lt, + St, +
students in helping solve ia 60.00 57.14 92.31 86,67 73,33 61.88 65.44 39.124 S s
family or personal problems. Id 35.00 33.33 7,69 3.33 16,67 20.99 20.04

n 2.15 2.29 3,23 2 ,97 2.73 2 .54 2.59
s 1.27 1.27 .82 ,76 1,05 1.06 1.06

1 2 . Should consider human factors Cone. Sig.* Div, Sig.* Lt. - Sig, + Sig. + Sig, +
above business, administrative, la 90,00 42.86 80.77 56.67 86,67 89.74 85.09 94.121 s s
or regulatory factors when Id 5.00 47.61 7,69 20.CO 3.33 3.67 6.76
dealing with students. n 3. 35 2.05 3.04 2 .63 3.27 3.41 3.27

s .81 1.24 .87 1.19 .78 .80 .91

15. Be expected to consult with Cone. Lt.- Div. Lt.- St.* St.- St.* St.*
students who overemphasize la 2 0 . 00 42. B6 34.62 70.00 13.33 15.75 21.27 69,199 s s
dating, sports, and other id 60.00 42.86 50.DC 20. 00 73. 34 73.34 68.23
extracurricular activities 
at the expense of their 
academic program.

m
$

1.35
1.09

2 . 0 0
1. 22

1.73
1 .0S

2.57
1 . 1 0

1.03
1.03

1.27
1,09

1.39
1.15

36. Assist students having Cone. Lt. + Lt.- Sig. + St.* Lt.+ Lt. + Lt, +
academic problems by providing la 50.00 61 .90 B0.77 70.00 53.33 51.53 54.71 32.513 s NS
counseling, tutoring, and id 35.00 19.05 15.38 16.67 20 . 00 27.70 25.82
study skills programs. m 2.25 2. 57 3.00 2.83 2.40 2.28 2.37

s 1.07 .98 1 . 0 2 1.05 1. 00 1 . 1 0 1 . 1 0

37. Personally interview each Cone. Sio .- St .- St.- Div. Sig.- Sig. - Sig.-
new student in the residence la 5! 00 4.76 15.38 43.33 6.67 6,91 9,41 58.630 s s
hall. id 80 . 00 71.43 73.08 43.33 00,00 81.77 78.32

n .95 1 . 1 0 1.23 1.93 ,90 .05 .95
s .83 .83 .95 1.14 .88 .91 .95
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TABLE 4-S.— Continued.

The Head Resident Adviser 
Should:

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8

21

9

05

1C

01

46. Be primarily responsible for Cone. Sig. + Sig.+ Sig.+ Sig. + Sig,+ Sig, + Sig.+
providing students with better la 75.00 05,72 96.15 96.67 93.34 90.06 90.18 26.414 NS NS
alternatives for decision Id 5 .00 0 . 0 0 0 . 0 0 0 . 0 0 3.33 3.86 3.68
making rather than making m 3.00 3.00 3.54 3.57 3.57 3.26 3.29decisions for them. s 1 . 21 .55 .58 . 57 .72 .79 .78

61. Try to cultivate and draw out Cone . Div, Lt. + St.+ Lt. + Div, Div . Div.
introverted students who tend la 40.00 52.39 69.23 63.33 46.66 38.40 42,74 33,615 S NS
to be "loners" through personal Id 35.00 14 .28 11.54 2 0 . 0 0 16.67 32.60 29.04
contac t. m 2.15 2.48 2.62 2.53 2.27 2.03 2.13

s 1.04 1.03 .75 1.04 .94 1 . 0 0 1 . 0 0

73. Be faniliar -with any special Cone. Lt. + Lt.+ St.+ Lt. +■ Lt. + Lt. + Lt, +
health problem a student la 60.00 61.91 69.23 63.33 53.33 59.39 59,92 24.108 NS NS
may have. Id 25.00 4.76 19.23 1 0 . 0 0 20 . 00 20.72 19.43

m 2.65 2.71 2.62 2.53 2. 37 2.44 2.47
s 1.19 .78 1.06 .82 .96 1 . 0 0 .99

79. Assist students with academic Cone. Div. Div. St.+ Lt. + Div. Div. Div.
and career planning. la 35.00 33.33 69.23 53.33 40.00 29.56 34.15 34.484 s NS

Id 30.00 38.09 15.38 16.67 43. 33 39.50 36.61
m 2 . 00 1.95 2.54 2.43 1.97 1.85 1.94
s .92 1 . 0 2 .76 . 86 1.03 .98 .98

93. Assist students in integrating Cone, Lt, + Lt, + St,+ Sig.+ Lt. + Div, Div,
and relating classroom exper- la 50.00 57.14 73.07 90.00 56.67 42.54 48.87 59,833 s S
iences to the academic and Id 1 0 . 0 0 0 0 . 0 0 7 .70 0 0 . 0 0 13.33 19,89 16. 36
social life of the campus. m 2.45 2 .62 2.77 3.13 2.40 2.24 2, 36

s .94 .59 .91 .57 .81 . 86 .87
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of the 

12 .

46.

groups 

1 1.

A significant concensus ( > 75.0% or greater) 
groups felt that the Head Resident Advisor should:

Consider human factors above business, adminis­
trative, or regulatory factors when dealing with 
students. Counselors, Head Resident Advisors, 
faculty, and students indicated significant con­
census for this question. Student Affairs 
Personnel indicated a limited concensus, and 
hall managers reflected a divergence of opinion 
on the item.

Be primarily responsible for providing students 
with better alternatives for decision making 
rather than making decisions for them. All six 
groups indicated a significant concensus for the 
item thus giving further reinforcement to the 
overall expectation that the Head Resident 
function primarily as an advisor to students.

A strong concensus (65.0% to 74.9%) of the 
felt that the Head Resident Advisor should:

Work directly with individual students in helping 
solve family or personal problems. Head Resident 
Advisors and Student Affairs Personnel indicated 
a significant concensus for the item. Faculty 
supported the item strongly while counselors, 
hall managers, and students gave a limited con­
census to the item.
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A limited concensus ( 5 0 . 0% to 6 4 . 9 % ) of t he 
groups felt that the Head Resident Advisor should:

36. Assist students having academic problems by pro­
viding counseling, tutoring, and study skills 
programs. Head Resident Advisors indicated a 
significant concensus for the item, and Student 
Affairs Personnel reflected a strong concensus.
All others reflected a limited concensus in 
favor of the question.

73. Be familiar with any special health problems a 
student may have. Head Resident Advisors indi­
cated a strong concensus for the item; all 
others indicated a limited concensus.

93. Assist students in integrating and relating class­
room experiences to the academic and social life 
of the campus. Student Affairs Personnel indi­
cated a significant concensus for the item, and 
Head Resident Advisors indicated a strong con­
census. Counselors, managers, and faculty indi­
cated a limited concensus. Students reflected 
a divergence of opinion on the role the Head 
Resident Advisor should play in integrating 
academic experiences into the residence hall.

Divergent opinions (less than 50.0% agreement 
in any one category) were held by the groups for the
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following items, indicating that the Head Resident 
Advisor should:

61. Try to cultivate and draw out introverted stu­
dents who tend to be "loners" through personal
contact. Head Resident Advisors indicated a 
strong concensus for the item. Residence hall 
managers and Student Affairs Personnel indicated 
a limited concensus while the remaining groups 
indicated a divergence of opinion on the question.

79. Assist students with academic and career planning.
Head Resident Advisors indicated a strong con­
census for the question. Student Affairs Per­
sonnel indicated limited concensus, and the 
remaining groups reflected a divergence of 
opinion on the extent to which the Head Resident 
Advisor should assist with academic and career 
planning.

The following questions were rejected by the 
groups as inappropriate expectations for the position of 
Head Resident Advisor. A significant concensus ( > 75.0%) 
of the groups felt that the Head Resident Advisor should 
n o t :

37. Personally interview each new student in the
residence hall. Eighty per cent of the coun­
selors rejected this question. Managers, Head
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Resident Advisors, faculty, and students also 
reflected a strong negative concensus for the 
question. Student Affairs Personnel indicated 
a divergence of opinion on the question.

A limited concensus (50.0% to 64.9%) of the 
group felt that the Head Resident Advisor should not:

15. Be expected to consult with students who over­
emphasize dating, sports, and other extra­
curricular activities at the expense of their 
academic program. Opinion was sharply divided 
on this question. Student Affairs Personnel 
showed strong concensus in favor of the expec­
tation while faculty and students indicated a 
strong negative concensus for the item. Coun­
selors and Head Resident Advisors reflected a 
negative limited concensus, and hall managers 
indicated a divergence of opinion for the item.

Analysis of Sub-Scale IV
An inspection of Table 4.9 indicates significant 

differences at the .05 level have been found on twelve of 
the sixteen items in the sub—scale. Significant concensus 
was indicated for five of the items in the sub—scale.
Five of the items received strong positive concensus 
while two of the items received strong negative concen­
sus. One of the items received limited concensus from



TABLE 4-9.— Expectations for student behavior.

The Head Resident Advisor 
Should;

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu,

7
Group
Total

B
2

X

9

05

10

01

7 . Enforce regulations established Cone, Div. Sig.+ Div. Lt. + Lt.+ Lt.+ Lt, +
by hall governing groups. la 40.00 00.95 46.15 53.33 60.00 55.96 55.94 40, 324 S s

id 35.00 14.29 42.31 36.66 23.67 29.69 30.13
m 1.85 2 . 8 6 2 . 0 0 2 . 1 0 2.43 2.34 2,31
s 1.18 .91 1.23 1.24 1.28 1 . 2 1 1 , 2 1

14. Notify parents when a student Cone. sig.- Div. Sig. - St,- St.- Sig.- St,-
is charged with a violation of la 15.00 47.62 0 . 0 0 13.33 23.33 14.68 15,67 50.220 s s
law, ordinance, or university Id 75.00 42.86 96.15 66.67 66.67 75.35 73,97
regulation. m 1.05 2 . 0 0 .85 1.27 1.13 1 . 02 1,08

s 1.05 1.41 .46 1,05 1 . 2 2 1.14 1.14

2 0 . Rely on acceptance and under­ Cone, St.+ Div. St.+ Lt. +■ Sig. + Sig. + Sig. +
standing of individual behavior la 7],60 42.86 68 . 00 63.33 76.67 B0.06 76.34 56.096 s s
rather than rules and regu­ Id 5.26 47.62 16.00 23.33 0 . 0 0 9.69 11,72
lations when working with m 3.21 1.95 2 . 6 8 2.70 3.20 3.10 3.01students. s .98 1. 12 .95 1.15 .81 .98 1 . 0 2

2 1 . Delegate disciplinary Cone . Lt, + Div . St.+ St.+ St.+ Lt. + Lt, +
responsibility to student la 60.00 47.62 69.23 70.00 68.97 61.50 62.22 38.411 s s
judiciaries. Id 5,00 47.62 15.38 10 . 00 10.35 19,94 19.19

m 2.80 2 , 00 2.81 2.80 2.79 2.58 2.71
s .89 1.14 1.13 ,89 .90 1.13 1 . 1 0

25. Enforce regulations estab­ Cone. Div. Sig.+ St.+ Sig.+ Sig. Lt, + Lt. +
lished by university policy- la 40.00 90.48 65.38 90.00 76.67 53.87 59.10 45,554 s s
making bodies. id 20 . 00 4.76 23.00 10 . 00 13.33 24. 31 2 1 , 68

rr 2.35 3. 30 2,54 3.07 2.70 2.32 2.45
s 1.14 .80 1 . 1 0 1.05 .92 1.05 1.07

27. Confront students who Cone. DlV. Sig. + Lt.- Lt.+ Lt.- Lt.- Lt.-
illegally enter a cafeteria for la 45.00 80.95 45.97 60.00 2 0 . 00 26.52 31,29 48,547 s s
the purpose of securing food. Id 40.00 19.05 53.85 26.67 56.67 56,63 52,35

n 2 . 0 0 2.81 1,69 2.33 1.43 1.53 1 . 6 6
s 1.30 1. 12 1.16 1.35 1 . 2 2 1.25 1.28
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TABLE 4-9.--Continued.

The Head Resident Advisor 
Should:

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A,P.

5

Fac.

6

Stu,

7
Group
Total

8

2X

9

05

10

01

23. See that a student's rights Cone, Sig. + Sig. + Sig. + Sig.+ Sig.+ Sig. ♦ Sig.+
are protected when the student ia 90.00 1 0 0 . 00 88.46 83.33 90,00 05.31 86.48 12.959 NS NS
is charged with a violation 3d 5.00 0 0 . 00 3.95 3.33 0 0 . 00 6 . 1 0 5.12
of ordinance, law, or uni­ m 3.30 3.24 3.15 3.13 3.27 3.16 3.18versity regulation. 5 .80 .44 .73 .70 .64 . 86 .82

29. Always follow due process Cone. Lt, +■ St.+ Sig. + Sig. * Lt. + Lt. + Lt, +
procedures when handling a 3a 50.00 71.43 80.77 93.33 50,00 54.4 2 58,49 49.905 S S
student disciplinary case. %d 35.00 23.81 11.54 3.33 33.34 27.3 5 25.56

m 2, 30 2.71 3.12 3.43 3.37 2.43 2,53
s 1.49 1 . 1 0 .99 .73 1.33 1.18 1 , 2 0

31. Establish expectations for stu­ Cone. Biv. 5t.+ Div, Lt. + Div. Div. Div.
dent behavior and communicate 3a 20. 00 71.61 34.62 60.00 43.34 36.85 39.35 44,066 S S
then to students. 3d 45.00 19.05 34.62 20 . 00 33.33 40.17 37.50

m 1.60 2.81 2,08 2.57 2.03 1.89 1.98
s 1.14 1,08 1.09 1.19 1 . 1 0 1.13 1.15

49. Counsel with students whc Cone. St . +■ Sig, + Sig. + S1 9 .+ Sig. +■ Sig .* Sig, +
display disruptive behavior %a 70.00 95.24 92.31 96.67 90.00 78.67 81,56 41.412 S s
in the hall. 3d 15.00 00.00 00.00 00.00 6.67 8.31 7,14

n 2.60 3.43 3.38 3.23 3,03 3.03 2.9 2
s .82 .60 .64 .50 .72 .72 .81

52. Report Known instances of Cone. s t . - St . + St.- Div. Lt.- St,- St.-
alcohol and drug violations 3a 25.00 66 .67 0 . 0 0 43.33 13.33 7.46 1 2 . 88 113.914 S s
to university authorities. 3d 70.00 20.57 69.23 30,00 63.33 77.07 70.56

1.35 2.43 1.15 2.13 1,30 .94 2.13
s 1.23 1.25 .67 1.17 1,06 ,96 1.07
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TABLE 4 -9.--Continued.

The Head Resident Advisor 
Should:

0 1

Couns.

2

Mgt,

3

H.R.A.

4

S.A.P.

5

Fac.

6

Stu.

7
Group
Total

8

2X

9

05

10

01

65. Expect students to assume 
responsibility for their 
own conduct and behavior.

Cone. 
la 
id

Sig. + 
30.00 
5.00

Sig.+
90.48
9.52

Sig. * 
92.31 
3.85

Sig. + 
93.34 
3,33

Sig. + 
90.00 00.00

Sig. + 
91,44 

2 , 2 1

Sig. + 
91.01 

2 . 66
16.123 NS NS

m
s

3. 30 
.92

3.24
.39

3.31
.74

3.57
.73

3.40
.67

3,40
.71

3,39
.72

69. Be working with student 
behaviors rather than 
enforcing regulations.

Cone, 
la 
Id

Sig.+
80.00
1 0 . 00

Lt.+
61.91
19.05

St.+
73.07
3.85

L t . + 
56.67 

6 . 6 6

Lt.+
63.33
1 0 . 0 0

Sig.+
77.01
10.25

St.+
74.18
10.04

31.417 S NS

s
2,95
1.05

2. 57 
1 . 1 2

2.85
.73

2.67
.96

2.67
.84

2.93
.91

2 . 8 8
.92

75. Promote peer control and 
self-discipline in residents 
rather than assume responsi­
bility for regulating and 
controlling student behavior.

Cone. 
la 
Id
m
5

Sig. +
85,00
5,00
3,35

. 88

Sig. + 
90.48 
4 .76
3.05
.67

Sig. + 
80.77 
3.85
3 .27 
1 . 00

Sig. + 
93.33 00.00
3.47
.63

Sig.+
80.00
3.33
3.10
.80

Sig.+
84.80
6.91
3.13
.89

Sig. + 
85.07 
5.93
3.16
,87

23.697 NS NS

94. Assist in resolving roommate 
problems and conflicts.

Cone.
la
Id

Lt ,+ 
60.00 
15.00

Sig. * 
95.24 
4 .76

Sig. + 
84.62 
11.54

S1 9.+
76,66
13.33

Lt, +
56.67
30.00

Lt. +
60.38
19.67

Lt. +
63.94
18.64

34.618 S NS

m
s

2.50
.83

3.14
.85

2.85
.78

2,87
,94

2.33 
1,09

2.45
.99

2.52
.99

96. Have his staff enforce Cone, Div. St.* Lt.- Lt.- Div. Lt.- Div.
quiet hours in living units. la 10.00 6 6 .6? 23.OS 36.67 43, 33 26.51 29.S6 36.073 S NS

Id 30.00 14.28 =0.00 53.33 43.34 50.28 47.65
r, 1 . 85 2 . 62 1 .62 1 .B3 1 . 93 1 , 59 1.68
s 1.04 1.16 1.10 1.23 1.31 1.21 1.22
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the groups, and one received limited negative concensus. 
The groups indicated a divergence of opinion on two of 
the expectations.

A significant concensus ( > 7 5.0%) of the groups 
felt that the Head Resident Advisor should:

25. Enforce regulations established by university 
policy-making bodies. Hall managers, Student 
Affairs Personnel, and faculty indicated sig­
nificant concensus for the expectation that Head 
Resident Advisors enforce duly established uni­
versity policies. Head Resident Advisors indi­
cated strong concensus, and students indicated 
a limited concensus for the item.

28. See that a student's rights are protected when
the student is charged with a violation of ordi­
nance, law, or university regulation. All six 
groups supported this expectation at the sig­
nificant concensus level.

45. Counsel with students who display disruptive
behaviors in the hall. Five of the six groups 
indicated significant concensus for this 
question. Counselors gave strong support to 
the item.

65. Expect students to assume responsibility for
their own conduct and behavior. All groups



1X2

groups 

20 .

2 1  .

indicated significant concensus for the concept 
of student self-discipline.

Promote peer control and self-discipline in 
residents rather than assume responsibility for 
regulating and controlling student behavior.
All six groups agreed at the significant level 
of concensus with the concept of promoting peer 
control among students.

A strong concensus (65.0% to 74.9%) of the 
felt that the Head Resident Advisor should:

Rely on acceptance and understanding of indi­
vidual behavior rather than rules and regulations 
when working with students. Faculty and students 
indicated a significant concensus for this 
question. Counselors and Head Resident Advisors 
reflected strong concensus, and Student Affairs 
Personnel indicated limited concensus in favor of 
working with behavior rather than regulations. 
Hall managers could neither agree nor disagree 
on the item; however, 47.6 per cent indicated 
that they did not support working in isolation 
of rules and regulations.

Delegate disciplinary responsibility to student 
judiciaries. Head Resident Advisors, Student 
Affairs Personnel, and faculty indicated a
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strong concensus for delegating judicial respon­
sibility to students. Counselors and students, 
however, only indicated limited concensus for 
the idea. Hall managers indicated a divergence 
of opinion on the question.

29. Always follow due process procedures when
handling a student disciplinary case. Head 
Resident Advisors indicated significant concensus 
for the question while managers and Student 
Affairs Personnel indicated strong concensus. 
Counselors, faculty, and students reflected a 
limited concensus for the item.

69. Be working with student behaviors rather than
enforcing regulations. Counselors and students 
indicated significant concensus for the expec­
tation for Head Advisors to work with student 
behaviors. Head Resident Advisors supported the 
concept strongly. Managers, Student Affairs 
Personnel, and faculty indicated limited con­
census for the idea.

94. Assist in resolving roommate problems and con­
flicts. Managers, Head Resident Advisors, and 
Student Affairs Personnel saw this area as an 
important expectation for the Head Resident 
Advisor. They indicated significant concensus 
for the item. Counselors, faculty, and students
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saw less importance for the item. They did, 
however, indicate limited concensus in favor of 
having the Head Advisor assume responsibility 
for helping resolve roommate problems and con­
flicts .

A limited concensus (50.0% to 64.9%) of the 
groups felt that the Head Resident Advisor should:

7. Enforce regulations established by hall govern­
ing groups. Hall managers indicated significant 
concensus for the expectation while Student 
Affairs Personnel, faculty, and students indi­
cated limited concensus. Counselors and Head 
Resident Advisors indicated a divergence of 
opinion on the items.

A divergence of opinion (less than 50.0% agreement 
or disagreement in any one category) was expressed for 
the expectations that the Head Resident Advisor should:

31. Establish expectations for student behavior and
communicate them to students. Four of the groups—  

counselors. Head Resident Advisors, faculty, and 
students— indicated a divergence of opinion on the 
expectation. Managers, however, indicated strong 
concensus in support of the item; and Student 
Affairs Personnel indicated limited concensus 
in favor of the expectation.
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96. Have his staff enforce quiet hours in living
u n i t s . Hall managers expressed strong concensus 
in favor of the expectation. Counselors and 
faculty reflected a divergence of opinion; and, 
in contrast. Head Resident Advisors, Student 
Affairs Personnel, and students indicated a 
negative limited concensus in opposition to the 
item.

A strong concensus (65.0% to 74.9%) felt that 
the Head Resident Advisor should n o t :

14. Notify parents when a student is charged with a 
violation of law, ordinance, or university regu­
lation. Counselors, Head Resident Advisors, and 
students indicated significant opposition to this 
expectation. Student Affairs Personnel and 
faculty opposed it strongly. Managers indicated 
a divergence of opinion on the expectation.

52. Report known instances of alcohol and drug vio­
lations to university authorities. Counselors, 
Head Resident A dvisors, and students indicated 
strong opposition to the expectation. Faculty 
indicated limited opposition. Student Affairs 
Personnel indicated a divergence of opinion on 
the question. Hall managers indicated strong 
concensus in favor of the expectation. The
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data would suggest an area of conflict between 
hall managers and Head Resident Advisors.

A limited concensus C50.0% to 64.9%) of the 
groups felt that the Head Resident Advisor should n o t :

27. Confront students who illegally enter a cafeteria 
for the purpose of securing food. Head Resident 
Advisors, faculty, and students indicated limited 
concensus in disagreement with this expectation. 
Counselors indicated a divergence of opinion, and 
Student Affairs Personnel indicated limited c o n ­
census in favor of the expectation. Hall m a n ­
agers, however, indicated significant concensus 
in favor of the expectation. Thus, another 
area of possible conflict is suggested between 
managers and advisors.

Analysis of Sub—Scale V
An inspection of Table 4.10, expectations for 

liaison with residence hall management, indicates that 
the chi square analysis indicated significant differences 
between the groups on eight of the nine items in the sub­
scale .

The groups indicated significant concensus for 
three of the expectations. Strong concensus was shown 
for two of the items, and limited concensus was indi­
cated for one item. Divergence of opinion was



TABLE 4-10.— Expectations for liaison with residence hall management.

The Head Resident Advisor 
Should;

0 1

Couns.

2

Mgt.

3

H.R.A.

4

S.A,P.

5

Fac.

6

Stu.

7
Group
Total

8
2X

9

OS

10

01

33. Coordinate programs with the 
hall manager in trying to 
Keep within the operating 
budget of the hall.

Cone.
fa
td

m
s

Lt.+
60.00
15.00
2.40
.88

Sig. + 
80.95 
14 .28
2.95
1.12

Sig, + 
80.77 
3.85
3.00
.75

Sig. +
90.00
3.33
3.07 
. 7B

Sig. + 
76.66 
10.00
2.63
.89

St.+
65,19
12.43
2.59
,89

St, +
68.71
11.45
2.65
.90

39.310 S s

SO. Give as much consideration to 
cost factors as he does edu­
cational value or need when 
planning programs or activi­
ties.

Cone, 
fa 
Id
m
s

Lt.-
35.00
50.00
1.85
.93

Sig. +■ 
76.19 
23.81
2.67
1.02

St.-*
65.38
15.39
2.54
.95

Lt. +
56,67
30.00
2.40
1,16

Div.
43.33
30.00
2.13
,97

Div.
40.60
31.49
2.09
1.02

Div. 
42.3B 
30.88
2.15
1.03

34.338 S NS

72. Assist the manager in the 
selection and evaluation of 
cafeteria personnel, reception 
desh personnel, and custodial 
personnel.

Cone.
fa
td

m
s

Lt.-
35.00
50.00
1.90
1.29

Div.
28,57
49.62
1.62
1,12

Lt.+
34.62
53.84
1,77
1.31

Lt. + 
60.00 
26.66
2.63
1.10

Div.
23.33
43.33
1.60
1.07

Lt.-
23.21
59.94
1.41
1.14

Lt.-
26.79
55.62
1.53
1.18

46.020 S s

80. Meet regularly with the hall 
manager to discuss hall busi­
ness and the food-service 
operation.

Cone. 
fa 
td

m
s

Sig. + 
84,21 
5.26
2.95
.71

Sig,+
90,48
4.76
3,33
.80

Sig.+
80.77
15.38
3.08
1.06

Sig.-*-
96.67
3.33
3.27
.78

Sig.+
83.33
6.67
2.83
.65

Sig.+
67,96
13.53
2.63
.94

Sig,+
72.95
11.89
2.75
,93

62.066 s s

82. Assist the residence hall 
manager with room assignments, 
room changes, and other 
administrative tasks.

Cone.
fa
Id
m
s

Div.
47.37
42.11
1.95
1.51

Sig.+
76.19
15,28
2.71
1.01

Sig.+
88,46
7.70
2, B 5 
.78

Lt. +
60,00
13.34
2.40
1,10

Div,
40.00
30.00
2.17
1.23

Lt.+
51.10
32.60
2.17
1.1*

Lt. +
53.90
30.12
2.23
1.15

39,042 s s
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TABLE 4-10.-'Continued.

The Head ^aident Advisor 
Should;

0 1

Couns.

2

Mgt.

3

H.R.A,

4

S.A.P.

5

Fac.

6

Stu,

7
Group
Total

8
2X

9

05

10

01

83. Assume responsibility for 
student behavior in the 
cafeteria, grill, and other 
public areas of the resi­
dence hall.

Cone.
ta
id
m
s

Sig.-
15.00
75.00
1.00
1.08

Lt.+
57.15
38.09
2,24
1.30

Lt.-
26.92
53.85
1.62
1,02

Div,
36.67
40.00
1.87
1.31

St,-
10.00
70.00
1.10
.96

Sig.-
9,34
75.11

.90

.93

St.-
14.31
73,62
1.13
1.04

80.908 S s

87. Personally inspect the 
residence hall at least 
once a week to determine 
the general comfort and 
condition of the building.

Cone. 
4a 
td
m
5

Div.
35.00
30.00
2.15
1.14

Div.
47.62
38.10
1.90
1.45

Lt. +
53,84
23.07
2.27
1.04

Lt. + 
56.66
20.00
2.50
.97

Div.
46.66
40.00
1,97
1.35

Div,
33,14
43.92
1.81
1.18

Div.
36.81
40.69
1.91
1.19

32,819 S NS

92. Mix with the students in the 
cafeteria and eat with a dif­
ferent group as often as 
possible.

Cone.
ta
td
m
5

Lt.+
55.00
5.00
2.75
.91

Sig.+
80.98
14.28
2.67
1.06

St.+
73,07
3.85
2.85 
.73

Sig.+
80.00
6.67
2,93
.78

Lt.
63.34
13.33
2.77
1.01

Lt. +■
59.12
15,19
2.57
.99

Lt. + 
62.16 
13,49
2,63
.97

29.060 NS NS

99. Should assist the hall manage­
ment staff in interpreting 
the housing contract to 
students.

Cone. 
ta 
td
m
s

Lt.+
55.00
5.00
2.55
,89

Sig. + 
B5.71 
4.76
3.10
.94

Sig.+
82.30
3.85
2,96
.54

Sig.+
90,00
3.33
2,97
.56

St.+
73,34
6,6"
2.73
,69

Sig.+ 
75.35 
10, 25
2.76
.83

Sig.+ 
76.64 
8.81
2,79
.81

36.510 S N5 BI
T
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expressed for two expectations. Strong concensus was 
expressed in opposition to one of the questions.

A significant concensus ( > 75.0% or greater) 
of the groups felt that the Head Resident Advisor should:

38. Coordinate programs with the hall manager in 
trying to keep within the operating budget of 
the hall. Four of the groups— hall managers,
Head Resident Advisors, Student Affairs Per­
sonnel, and faculty— indicated significant con­
census with this expectation. Students indicated 
strong concensus, and counselors indicated 
limited concensus for the question.

80. Meet regularly with the hall manager to discuss 
hall business and the food-service operation.
All groups indicated significant concensus for 
this expectation.

99. Assist the hall management staff in interpreting 
the housing contract to students. Four of the 
groups— managers, Head Resident Advisors, Student 
Affairs Personnel, and students— indicated sig­
nificant concensus for the expectation. Faculty 
indicated strong concensus, and counselors indi­
cated limited concensus for the item.

A strong concensus (65.0% to 74.9%) of the 
groups felt that the Head Resident Advisors should:



1 2 0

82 .

92 .

groups

50.

Assist the residence hall manager with room 
assignments, room changes, and other administrative 
tasks. Response to the expectation that the Head 
Resident Advisor assist with room changes was 
mixed. Managers and Head Resident Advisors 
expressed significant concensus for the expec­
tation. Student Affairs Personnel and students 
indicated limited concensus for the question. 
Counselors and faculty expressed a divergence of 
opinion on the question.

Mix with the students in the cafeteria and eat 
with a different group as often as possible. Hall 
managers and Student Affairs Personnel expressed 
significant concensus for the item while Head 
Resident Advisors supported it strongly. Coun­
selors and faculty indicated limited concensus 
for the expectation.

A limited concensus (50.0% to 64.9%) of the 
felt that the Head Resident Advisor should:

Give as much consideration to cost factors as 
he does educational value when planning programs 
or activities. Managers indicated significant 
concensus for this expectation, and Head Resident 
Advisors indicated strong support. Student 
Affairs Personnel indicated limited concensus for



the item. Faculty and students indicated a 
divergence of opinion on the question. Counselors 
indicated negative limited concensus in opposition 
to the expectation.

A divergence of opinion (less than 50.0% agree­
ment or disagreement in any one category) was expressed 
for the expectations that the Head Resident Advisor should

72. Assist the manager in the selection and evaluation 
of cafeteria personnel, reception desk personnel, 
and custodial personnel. Head Resident Advisors 
and Student Affairs Personnel indicated limited 
concensus for the item. Managers and faculty 
indicated a divergence of opinion while coun­
selors and students indicated a negative limited 
concensus to the question.

87. Personally inspect the residence hall at least 
once per week to determine the general comfort 
and condition of the building. Head Resident 
Advisors and Student Affairs Personnel indicated 
limited concensus for the expectation. All 
other groups indicated a divergence of opinion 
for the expectation.

A strong concensus (65.0% to 74.9%) of the 
groups felt that the Head Resident Advisor should not;



1 2 2

83. Assume responsibility for student behavior in the 
cafeteria, grill, and other public areas of the 
residence hall. Counselors and students indi­
cated negative significant concensus for the 
expectation. Faculty registered strong oppo­
sition while Head Resident Advisors indicated 
negative limited concensus. Student Affairs 
Personnel indicated a divergence of opinion for 
the question, and hall managers gave it positive 
limited concensus.

Analysis of Sub-Scale VI
Table 4.11 presents the individual items of sub­

scale VI. A review of Table 4.11 indicates that eleven 
of the twenty-nine items were found to have significant 
differences at the .05 level. No significant differences 
were found between the groups on eighteen of the items.

Ten of the twenty-nine items in sub-scale VI 
received significant concensus from the groups. Seven 
of the items received strong concensus, and three 
received limited concensus. A divergence of opinion was 
expressed for five of the items. One of the items was 
rejected by a negative significant concensus of the 
groups, and three of the items were rejected by a nega­
tive limited concensus.

A significant concensus ( > 7 5.0% and above) of 
the group felt that the Head Resident Advisor should:



TABLE 4-11.— Expectations for general administration.

The Head Resident Advisor 
Should:

0 1
Coons.

2
Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6
Stu.

7
Group
Total

B
2X

9

05

10
01

5. Know something about the 
home background of 
students,

Cone . 
ta 
td

Div .
45.0020.00

Lt. +
52.38
23.81

Lt. + 
61.54
23.08

Sig.+ 
B3.33 
6.67

Lt, +
56 .67 
30.00

Lt. +
50.28
31.22

Lt.+
53.17
28.42

26.284 NS NS

m
s

2.35
1.09

2.33
.91

2.42
.90

2.90
.84

2.27 1. 20 2,181.11 2.261.10
9, Be responsible for 

approving hall social 
policies.

Cone. 
ta 
td

Lt.- 
30.00 
55.OQ

Lt.+ 
52.38 
38.10

Lt.+ 
57.69 
47.62

Lt.+
50.00
36.67

Lt. +
50.00
40.00

Div,
37.02
48,90

Div.
39.08
45.83

26.658 NS NS

m
s

1.75 
1.33

2.33
1.43

2.151.16 2.10
1.18

2,13
1.2B

1.79
1.24

1.B7
1.25

17. Live in the residence hall 
where he works.

Cone . 
ta 
td

Sig, +
75.00
15.00

Sig, + 
85.71 
4.77

Sig. + 
84 .62 
11.15

Sig. + 
B3.33 
3.33

Sig ,+ 
93.10 0.00

Sig.+ 
91.14 
4 .16

Sig. + 
89.53 
4.72

36.880 S NS

m
s

3.00
1.34

3.57
.87

3.15
.97

3.23
.82

3.66
.61

3.53
.83

3.4B.66
23. Be available to students 

twenty-four hours a day 
and on most week-ends.

Cone. 
la 
td

Lt.-
30.00
60.00

St.-
34.29
71.43

St .- 
26.92 
65.38

Lt.-
40.00
56.67

Div , 
36.67 
43.33

Lt.-
36.74
52.76

Lt.-
35.17
54.19

16.258 NS NS

m
s

1.70 1.22 1. 38 1.12 1.421.10 1.73
1,28

1.931.11 1.B01.22 1.761.21
41. Be familiar with campus service 

agencies— counseling, health, 
intramurals, financial aids, 
public safety, registrar's 
office— and make use of them 
for referral purposes.

Cone. 
ta 
td
m
s

Sig. +
90.0010.00
3.45
.94

Sig.+100,000.00
3.67
.48

Sig, + 100.000 .00
3.77
,43

Sig.+100.000.00
3.93
.25

Sig. + 100.00 0.00
3.76
.44

Sig.+
9B.05
1.40
3.67
.60

Sig. + 
98.14 
1.44
3.69
.59

30,467 NS NS

42. Carry out decisions of his Cone. Lt.- Sig.+ Lt.+ Lt.+ Div. Lt.- Div.
supervisor even though he may ta 30.00 90.48 53.84 63.33 23.33 21.27 29.04 91.940 S S
consider them unreasonable. %d 50.00 9.52 23.68 23.33 43,34 51.66 46.01

tn 1.65 3.00 2.38 2.53 1.77 1.59 1.77
s 1.09 .95 .94 1.28 .97 1.04 1.10

123



TAfiLE 4-11.--Continued.

The Head Resident Advisor 
Should:

0 1
Couns.

2
Mgt.

3

H.R.A.

4

S.A.P.

5

Fac .

6
Stu.

7
Group
Total

B
2X

9

05

10
01

46. Communicate with parents about Cone, Lt.- Lt. +■ Lt.- Div. Lt.- Lt Lt.-
matters of social or academic la 15.00 19,05 3,85 26.66 20.00 11.60 12.09 39.081 S S
concern regarding their sons Id 50.00 57.14 50.00 46.67 63.33 69.34 65.24
and daughters. m 1.43 1.38 1.31 1.77 1.33 1.16 1.24

s 1.00 1 .07 .88 1.01 1.32 .99 1.02
49. Participate in the selection Cone. Sig. * Sig, + Sig. + Sig. + Sig. + Sig.+ Sig.+

and training of new residence la 95.00 01.96 100.00 96.67 93.33 91.99 92.44 17.692 NS NS
hall advisory staff members— id 0.00 9.52 0.00 3.33 6.67 4.14 4 .09
Head, Assistant, and Graduate
Advisor s . m 3 .40 2 .90 3. 54 3.40 3.23 3. 20 3,29

s .60 .83 . 51 .67 .77 .77 .76

51. Voice his dissatisfaction with Cone. Div. Sig. + St.+ Sig.+ Div. Div. Div.
policies of his division or the la 45.00 90.95 69.23 90.00 40 .00 35.63 43. 35 75.388 S S
university only through official Id 40.00 19.05 26.92 6 .67 40 .00 40.60 36,81
channels within the system. n 2 .05 3.00 2.62 3.27 2 .07 1.97 2.13

s 1.23 1 .10 1.10 .94 1,20 1.13 1.18

54 . publically support his staff Cone. Lt * - Div. St.+ Div. Div. Div, Div,
or other Head Advisors even la 25 .00 42.86 69.23 40 .00 46.67 36,18 38,65 28,722 NS NS
though he disagrees with their Id 60.00 28.57 19.23 33.34 43.34 41.99 40.49
decisions or actions. m 1.70 2.24 2.54 2.13 2.03 1.96 2.00

s 1.13 1.26 .99 1.07 1.16 1.16 1.15

55. Encourage informal faculty- Cone. Sig. + Sig. + Sig.+ Sig.+ Sig, + Sig.+ Sig. +
student contact in the la 05.00 85.71 B8.56 93.33 93.34 83.71 85.28 20,660 NS NS
residence hall. Id 0.00 4.76 0.00 0.00 3.33 4 .14 3.58

m 3 .25 3.10 3.15 3.57 3.20 3.11 3,15
s .72 .94 .61 .63 .66 .84 .81

59. Recruit able candidates for Cone. St.+ Sig. + St.* Sig. + Lt. + Lt.* Lt, +
staff positions rather than la 70,00 80,95 73.07 90.00 63,34 59.56 63,73 25,361 NS NS
accept only those who make Id 15,00 4 .76 15,38 3.33 20,00 25.76 22.13
application, m 2 .90 3 .00 2.05 3 .27 2.50 2.50 2.61

s 1.23 .95 1,01 ,67 1.20 1,25 1.21
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TABLE 4-11.— Continued.

The Head Resident Advisor 
Should:

0 1
Couns.

2
Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6
StU.

7
Group
Total

B
2X

9

05

10
01

60 . Assist students in securing Cone, Lt. + Sig.+ St. + Sig.-t Lt, + Lt.+ Lt, +
financial assistance, ta 60. 00 80 .95 73.07 76.66 50.00 56 ,90 59.71 21.568 NS NS
scholarships, and loans. %d 25.00 14 .28 15.33 10,00 16.67 19.33 18.40

m 2,45 2 .86 2.73 2.73 2.43 2,49 2.53
s 1.15 1.06 .92 . 9B .90 1.01 1.01

6 2 . Coordinate staff coverage in Cone. Sig. + Sig. + Sig. + Sig. + Sig.+ Sig. + Sig. +
the residence hall so that an ta 05.00 95.24 100.00 93.33 93.33 94.20 94.07 22.991 NS NS
advisory staff member is td 5 .00 4.7b 00.00 00,00 1.93 1.84
always on duty. m 3.00 3 .19 3.46 3.53 3.37 3,36 3.36

s .92 .68 . 51 .63 .61 .68 .66
63. Seek to have regulations Cone. Sig. + Sig. + St.+ Sig.+ St.+ Lt. +■ St.+

affecting students updated ta 75.00 95.24 72.00 93.34 70,00 61.88 66.25 33.492 S NS
and changed rather than td 10.00 4 .76 3.B5 3.33 10.00 14 .36 12.27
reacting to changes pro­ m 2.95 3 .29 2.08 3.27 2.60 2.60 2.70posed by student groups. s 1.10 .72 .77 .69 .93 .99 .98

64. Assist in working with prac- Cone. Sig, + St. + Sig. + Sig. + St.+ Lt. + Lt. +
ticum and seminar students who la 75.00 66.67 8B.46 93. 33 70.00 58.29 63.81 44.356 S S
want experience in residence Id 5,00 4 .76 3.85 0.00 3.33 6.62 5.72
hall work. m 3 .00 2.71 2.92 3.20 2.70 2.60 2.6B

s .36 .90 .56 .55 .60 .78 .77

66. Prepare written reports about Cone. Lt.- Lt.- Lt. + Div, Lt.- Lt Lt.-
student psychological la 25.00 9.52 57.69 43. 33 26.67 16.30 20.86 58.175 S S
behaviors for the counseling Id 55.00 61.40 15.3B 30.00 50.00 55,25 51.53
center and psychiatric services. m 1.40 1.43 2.35 2,13 1.67 1,41 1.52

s 1.19 .93 .94 1.17 1.10 1.06 1.10
70 . Be available to students only Cone. Sig.- Sig.- Sig.- Sig.- Sig Sig.- Sig. -

during posted office hours. ta 15.00 9.52 7.70 13.33 3.33 6.63 7. 36 19.126 NS NS
td 75.00 85.71 00.47 80.00 93,34 85.00 85.07
m 1.05 1.00 .80 1.13 . 87 .92 .93
s 1.05 .04 .95 .90 .78 .89 .09
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TABLE 4-11.--Continued.

The Head Resident Advisor 
Should:

0 1
Couns

2
Mgt.

3

H.R.A.

4

S .A.P.

5

Fac.

6
Stu.

7
Group
Total

8 9

X2 05

10
01

77. Serve as the primary referral Cone. Div. Sig.t Lt. + Lt.+ Lt. + Div. Div,
agent from the residence hall la 40.00 76 .19 53.85 63.34 50 ,00 32.27 46.01 31.567 S NS
to the counseling center. Id 40.00 4.76 2] .08 26.67 40.00 31.77 30.76

m 2.10 2 . 90 2.27 2,53 2.13 2.15 2.21
s 1 .21 .94 .92 1.07 1.11 1.04 1.05

78. Exert his primary influence Cone. Lt. + Div. Lt. + Lt.- DlV, Div. Div.
through his staff rather than la 60.00 42.86 53.84 33. 34 43.33 35.08 37.84 16.028 NS NS
be directly involved with Id 30.00 28.57 34.61 50.00 43.33 47.79 45 .40
students. m 2,30 2.19 2.27 1.80 2.03 1.85 1.91

5 1.22 .93 1.25 1.16 1.27 1.15 1.16

81. Participate with students Cone. St.t Lt. + Sig. + Sig.+ Lt,+ Lt.+ Lt. +
in hall social, recreational, la 65.00 61.93 80.77 77.66 50.00 63.53 64.42 17.177 NS NS
or academic activities. Id 5.00 4 .76 4.70 10.00 16.67 9.12 9,20

m 2.70 2.71 2.SI 2.B0 2.43 2.6B 2.68
s .73 .78 .85 .81 .90 .85 .84

84. Be familiar with the academic Cone. St.+ Div. Lt. * Sig.+ Lt. + St.+ St.+
requirements, regulations, la 70.00 47.62 61.54 90.00 60.00 65.74 66,05 25.881 NS NS
and grading procedures of the Id 15.00 23.81 26.93 6.67 23.33 18.76 18. 81
various colleges within the m 2.75 2. 38 2,35 3.03 2.53 2 .57 2.5Buniversity. s 1 .25 1.16 1.02 .72 1.14 1.02 1,03

86. Make no major policy, nor Cone. Sig. + Lt. + St.+ Sig .+ Sig.+ Sig. + Sig. +
physical changes within the la 90.00 61.91 73.08 92.33 90.00 90.31 88.32 40.613 S S
halls without first seeking id 0.00 33.33 15.36 0.00 6.67 4 .96 6,35
student opinion and support. m 3.40 2.48 2.92 3.40 3.30 3.29 3.24

s .68 1.29 1.06 .62 .84 .80 .84

88. Invite students into his apart­ Cone. Sig. + Div. St. + Sig.+ Sig. + St.+ St.+
ment for social events and la 75.00 47.62 69.2 3 BO.00 80.00 73.89 73.30 25.178 NS NS
informal discussions. Id 5.00 14.28 15.3B 6.67 6.67 4.72 5.95

m 2.90 2.33 2.69 3.10 2,93 2.89 2.87
s .79 .91 .93 . 8 B .78 .80 .83
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TABLE 4-11.— Continued,

The Head Resident Advisor 
Should:

0 1
Couns.

2
Mgt.

3

H.R.A.

4

S.A.P.

5

Fac.

6
Stu.

7
Group
Total

8
2X

9

05

10
01

89. Maintain a record system of 
hall activities, student 
academic programs, and 
other records necessary for 
the operation of the hall 
program.

Cone.
ta
td
m
s

Sig. + 
30.00 
5.00
2.80.62

Sig.+
90.96
9.52
2.90
.83

Sig.+ 
80.77 
3.85
2,88
.65

Sig. + 
06.66 
13.33
2.93
.87

Sig.+ 00,00 10.00
2.83
.79

Lt. +
61.60 
14 .09
2.52
.90

St.
66.8712.68
2,61.88

29.347 NS NS

95. Not be expected to function Cone. Div. Sig .- Lt.+ Lt.+ Lt. + Div, Div.
as an advisor and counselor ta 45.00 19.04 34.62 40.00 36.67 46.96 43.97 46.195 S S
on one hand and as a dis­ Id 40.00 76.19 64.54 50.00 56.67 35.63 41.10
ciplinarian on the other. m 2.25 1.19 1.73 1.87 1.83 2.30 2.16

s 1.45 1.29 1.28 1.43 1.44 1,26 1.32

97. Be able to articulate the Cone. Sig. + Sig. + Sig.+ Sig.+ Sig, + Sig. + Sig. +
various sides of controversial la 8 0.00 80.96 92. 31 96.67 96.66 82.82 84.84 26.544 NS NS
issues which are of concern td 15.00 9.52 3.85 00.00 3. 33 3.32 3.89
to students and the uni­ m 2.B0 2.86 3,19 3.33 3.17 3.02 3.04versity. s .09 .79 .69 .59 .59 ,73 .72

98. Use his own judgment in Cone. St.+ St.- S ig. + Sig.+ Sig. + Sig.t Sig.+
interpreting university ta 70.00 33.34 92.30 76.67 90.00 83,14 80,98 116.545 S S
policies and regulations td 10,00 66.67 3.85 20.00 6.67 7.18 10.43
in specific cases. m 2.65 1.81 3.15 2.57 3.03 3.00 2.92

s .93 1. 21 .67 1.04 .85 .84 .91

100. Be a professionally Cone. St.* Sig. + Sig. + Sig. + Sig.+ St.+ Sig.+
trained full-time staff ta 65.00 76.19 8B.4S 93.33 73.36 79.03 76 .42 31.826 NS NS
member. td 20 .00 14. 28 3.85 3.33 13.32 12.26 13.22

m 2.80 3.00 3.23 3.57 2.93 2.91 2.97
s 1 .28 1.18 .91 .73 l . U 1.14 1.17
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17. Live in the residence hall where he works. All 
groups indicated a significant concensus for the 
expectation that the Head Resident Advisor live 
in the hall where he works.

41. Be familiar with campus service agencies— coun­
seling, health, intramurals, financial aides, 
public safety, registrar's office— and make use 
of them for referral purposes. All groups 
reported a significant concensus for this 
expectation. It received the strongest per­
centage response and highest mean scores of all 
the stated expectations.

49. Participate in the selection and training of new 
residence hall advisory staff members— Head, 
assistant, and graduate advisors. All groups 
indicated significant concensus for the question.

55. Encourage informal faculty student contact in 
the residence hall. All groups indicated sig­
nificant concensus for the item.

62. Coordinate staff coverage in the residence hall 
so that an advisory staff member is always on 
duty. All groups indicated significant concensus 
for the expectation of always having an advisory 
staff member on duty in the hall.
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86. Make no major policy nor physical changes within 
the halls without first seeking student opinion 
and support. Counselors, Student Affairs Per­
sonnel, faculty, and students indicated signifi­
cant concensus for the question. Head Resident 
Advisors indicated strong support for the 
question while hall managers indicated limited 
concensus for the expectation.

89. Maintain a record system of hall activities, 
student academic programs, and other records 
necessary for the operation of the hall program. 
All groups indicated significant concensus for 
the item except students. Students indicated 
limited concensus for the idea.

97. Be able to articulate the various sides of con­
troversial issues which are of concern to stu­
dents and the university. All groups indicated 
significant concensus for the question.

98. Use his own judgment in interpreting university 
policies and regulations in specific cases.
Head Resident Advisors, Student Affairs Per­
sonnel, faculty, and students indicated signifi­
cant concensus for the expectation. Counselors 
expressed strong concensus for the idea while, in 
contrast, hall managers indicated strong
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100 .

groups

59.

60 .

negative concensus for the expectation. The 
difference in group concensus between hall mana­
gers and Head Resident Advisors suggests another 
area of potential conflict.

Be a professionally trained full-time staff mem­
ber. Four of the six groups— managers, Head 
Resident Advisors, Student Affairs Personnel, and 
faculty— indicated significant concensus for the 
expectation. Counselors and students indicated 
strong concensus for the expectation. Thus, all 
groups strongly supported the idea that the 
Head Resident Advisor should be a full-time 
professionally trained individual.

A strong concensus (65.0% to 74.9%) of the 
felt that the Head Resident Advisor should:

Recruit able candidates for staff positions 
rather than accept only those who make appli­
cation. Hall managers and Student Affairs Per­
sonnel indicated significant concensus for the 
item. Counselors and Head Resident Advisors 
indicated strong concensus. Faculty and stu­
dents indicated limited concensus for the expec­
tation .

Assist students in securing financial assistance, 
scholarships, and loans. Hall managers and
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Student Affairs Personnel indicated significant 
concensus for the expectation. Head Resident 
Advisors indicated strong concensus in favor of 
the expectation. Counselors, faculty, and 
students indicated limited concensus.

63. Seek to have regulations affecting students 
updated and changed rather than reacting to 
changes proposed by student groups. Counselors, 
hall managers, and Student Affairs Administrators 
indicated significant concensus for the question. 
Head Resident Advisors and faculty indicated 
strong concensus while students indicated limited 
concensus for the expectation.

64. Assist in working with practicum and seminar stu­
dents who want experience in residence hall work. 
Counselors, Head Resident Advisors, and Student 
Affairs Personnel indicated significant concen­
sus for the expectation. Management and faculty 
indicated strong concensus, and students indi­
cated limited concensus for the expectation.

81. Participate with students in hall social, recre­
ational, or academic activities. Head Resident 
Advisors and Student Affairs Personnel indicated 
significant concensus for the item, and counselors 
indicated strong concensus. Hall managers,
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faculty, and students indicated limited con­
census for the expectation.

84. Be familiar with the academic requirements, 
regulations, and grading procedures of the 
various colleges within the university. Stu­
dent Affairs Personnel indicated significant 
concensus for the expectation. Counselors and 
students indicated strong concensus while Head 
Resident Advisors and faculty indicated limited 
concensus for the item. Hall managers reflected 
a divergence of opinion on the question.

88 . Invite students into his apartment for social 
events and informal discussions. Counselors, 
Student Affairs Personnel, and faculty indicated 
significant concensus for the expectation.
Head Resident Advisors and students indicated 
strong concensus. Managers indicated a diver­
gence of opinion on the question.

A limited concensus (50.0% to 64.9%) of the 
groups felt that the Head Resident Advisor should:

5. Know something about the home background of stu­
dents. Student Affairs Personnel indicated a 
significant concensus for the question. Four 
groups— managers, Head Resident Advisors, 
faculty, and students— indicated limited
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concensus for the expectation. Counselors indi­
cated a divergence of opinion on the question.

3. Be responsible for approving hall social policies. 
Four groups— hall managers, Head Resident Advisors, 
Student Affairs Personnel, and faculty— indicated 
limited concensus for the item. Students 
reflected a divergence of opinion on the expec­
tation, and counselors indicated a negative 
limited concensus in opposition to the question.

77. Serve as the primary referral agent from the
residence hall to the counseling center. Hall 
managers indicated significant concensus for 
this question. Head Resident Advisors, Student 
Affairs Personnel, and faculty indicated limited 
concensus for the expectation while counselors 
and students reflected a divergence of opinion 
on the question.

A divergence of opinion (less than 50.0% agree 
or disagree in any one category) was expressed for the 
expectations that the Head Resident Advisor should:

42. Carry out decisions of his supervisors even
though he may consider them unreasonable. Hall 
managers indicated significant concensus for the 
item. Head Resident Advisors and Student Affairs 
Personnel indicated limited concensus for the



expectation while counselors and students 
expressed negative limited concensus in opposition 
to the item. Faculty indicated a divergence of 
opinion on the question.

Voice his dissatisfaction with policies of his 
division or the university only through official 
channels within the system. Hall managers and 
Student Affairs Personnel indicated significant 
concensus with the question. Head Resident 
Advisors indicated strong support while the 
three remaining groups— counselors, faculty, and 
students— reflected a divergence of opinion on 
the question.

Publically support his staff or other Head 
Resident Advisors even though he disagrees with 
their decisions or actions. Head Resident 
Advisors indicated strong support for the 
expectation. Managers, Student Affairs Per­
sonnel, faculty, and students reflected a diver­
gence of opinion on the expectation while coun­
selors indicated negative limited concensus in 
opposition to the expectation.

Exert his primary influence through his staff 
rather than be directly involved with students. 
Counselors and Head Resident Advisors indicated
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limited concensus in favor of the expectation.
Hall managers, faculty, and students indicated a 
divergence of opinion while Student Affairs 
Personnel reflected negative limited concensus 
for the question.

95. Not be expected to function as an advisor and
counselor on the one hand and as a disciplinarian 
on the other. Head Resident Advisors, Student 
Affairs Personnel, and faculty indicated limited 
concensus in agreement with the expectation. 
Counselors and students reflected a divergence 
of opinion on the question. Hall managers indi­
cated significant negative concensus in opposition 
to the expectation.

A significant concensus ( > 75.0% or greater) 
of the groups felt that the Head Resident Advisors should 
not:

70. Be available to students only during posted
office hours. All groups expressed significant 
concensus in opposition to the expectation.

A limited concensus (50.0% to 64.9%) of the 
groups felt that the Head Resident Advisor should n o t :

23. Be available to students twenty-four hours a day 
and on most week-ends. Managers and Head Resi­
dent Advisors indicated strong concensus in
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opposition to the expectation. Counselors,
Student Affairs Personnel, and students indi­
cated negative limited concensus in opposition 
to the question while faculty reflected a diver­
gence of opinion on how much the Advisor should 
be available.

48. Communicate with parents about matters of social 
or academic concern regarding their sons or 
daughters. Counselors, Head Resident Advisors, 
faculty, and students indicated negative limited 
concensus in opposition to communicating with 
parents regarding social or academic concerns. 
Student Affairs Personnel expressed a divergence 
of opinion on the question while hall managers 
expressed limited concensus in favor of the 
expectation.

66. Prepare written reports about student psychologi­
cal behavior for the counseling center and psy­
chiatric services. Counselors, managers, 
faculty, and students indicated negative limited 
concensus in opposition to the expectation.
Student Affairs Personnel reflected a divergence 
of opinion on the item, and Head Resident Advisors 
indicated limited concensus in favor of the 
expectation.
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Summary
The major null hypothesis that there were no dif 

ferences among the groups in their expectations for the 
role of the Head Resident Advisor as measured by the 
instrument may be rejected at the .05 level of sig­
nificance. The minor hypothesis that there were no 
differences in expectations held by the Head Resident 
Advisor and those held by students for the role of Head 
Resident Advisor as measured by the instrument can be 
rejected at the .05 level of significance. The 
remaining minor hypotheses must be accepted.

The descriptive data reported for the six sub­
scales of the questionnaire indicate specific areas of 
concensus and disagreement for role expectations held 
for the position of Head Resident Advisor by the sig­
nificant reference groups.

Chapter V reports the summary, conclusions, and 
recommendations of the study.



CHAPTER V

SUMMARY, CONCLUSIONS, AND 
REC OMM E ND AT I ON S

The basic purpose of this study was to describe 
and analyze expectations held by significant reference 
groups for the role of the Head Resident Advisor at 
Michigan State University. The study was based on the 
assumption that each of the groups holds specific expec­
tations which have a primary influence on the way the 
position is defined by role incumbents. Significant 
reference groups were defined as: (1) counselors working
in residence halls, (2) residence hall managers, (3) Head 
Resident Advisors, (4) Student Affairs Personnel, (5) Uni­
versity college faculty assigned to residence halls, and 
(6) undergraduate students living in residence halls.

Methodology
The study was conducted during Spring Term, 1971.

A questionnaire containing ninety-seven items within six 
sub—scales was distributed to 672 subjects representing 
the six groups. Four hundred eighty—nine, or 72 per cent

138
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usable questionnaires, were returned and used for sta­
tistical and descriptive analysis. The instrument used 
for the study was developed from a pilot study completed 
during Fall Term of 1970. The instrument contained six 
sub-scales which covered selected job functions of the 
Head Resident Advisor. The six sub—scales were: (1)
expectations for program functions, (2) expectations for 
group advising, (3) expectations for individual advising, 
(4) expectations for student behavior, (5) expectations 
for management liaison, and (6) expectations for general 
administration. Hoyte T s Reliability Coefficients were 
used to test the reliability of the instrument. The 
reliability scores ranged from .74 to .90. All sub — 
scales were determined to be usable for the study by 
the Office of Research Consul tation. A surrunated rating 
scale or Likert-Type Scale was used for the instrument. 
Five degrees of responses ranging from "strongly disagree" 
to "strongly agree" were used as alternatives for the 
questions. Values ranging from zero (0) to four (4) were 
assigned to the responses. A weight of four (4) was 
assigned to the "strongly agree" response and a weight 
of zero (0) was assigned to the "strongly disagree" 
response. The responses were arranged so that the 
higher the response s c o r e , the greater the expressed 
need for the Head Resident Advisor to perform the 
stated role expectation. The degree of support for
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each, expectation was determined by rating the percentage 
response of each group for each stated expectation 
according to the Crossland Scale. Items receiving more 
than 75 per cent response for the groups were ranked as 
receiving significant concensus. Those items receiving 
65.0 per cent to 7 4.9 per cent support from the groups 
were ranked as receiving strong concensus. Those items 
receiving 50.0 per cent to 64.9 per cent were said to 
receive limited concensus. Divergence existed if less 
than 50.0 per cent of the group indicated agreement or 
disagreement for the expectation.

The null Hypothesis was tested by a multi—variate 
analysis of variance test of significance and by a one-way 
analysis of variance test of significance. The hypothesis 
was tested at the .05 level of significance for 5 and 
4 89 degrees of freedom. The Scheffe post hoc technique 
was used to more precisely locate differences between 
mean scores for the six groups and to test the minor 
hypotheses.

Conclusions
It was the major null hypothesis of this study 

that divergent expectations exist among significant 
reference groups for the position of Head Resident 
Advisor at Michigan State University. The major null 
hypothesis tested in the study was:
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There are no significant differences in expectations 
that residence hall counselors, residence hall mana­
gers, Head Resident Advisors, Student Affairs Person­
nel, faculty, and students hold for the position of 
Head Resident Advisor at Michigan State University as 
measured by the instrument developed for this study.

On the basis of the data analysis, this hypothesis must 
be rejected. The multi—variate analysis of variance indi­
cated that there were significant differences between the 
groups on each of the six sub-scales. In addition, the 
one-way analysis of variance which treated the question­
naire as a single scale indicated overall significant 
differences between the six groups. The Scheffd post hoc 
comparisons using 95 per cent confidence intervals indi­
cated that specific significant differences existed 
b e tween:

1. Counselors and Student Affairs Personnel
2. Student Affairs Personnel and faculty
3. Head Resident Advisors and students, and
4. Student Affairs Personnel and students

The remaining comparisons did not indicate any significant 
statistical differences between the groups.

The following is a summary of the findings of 
the minor null hypotheses of the study:

Minor Null Hypothesis A :
There are no significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by residence hall counselors as measured 
by the instrument developed for this study.
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Based on the Scheffd post hoc analysis, this null hypothe­
sis must be accepted. There were differences found 
between the two groups as they responded to individual 
items of the questionnaire; however, the overall d i f ­
ferences were not statistically significant.

Minor Null Hypothesis B :
There are no significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by residence hall managers as 
measured by the instrument developed for this study.

Based on the Scheff£ post hoc analysis, this null 
hypothesis must be accepted. There were differences 
found between the responses of the two groups to indi­
vidual items of the questionnaire; however, the overall 
differences were not statistically significant.

Minor Null Hypothesis C :
There are no significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by Student Affairs Personnel as 
measured by the instrument developed for this study.

Based on the Scheffd post hoc comparisons, this 
null hypothesis must be accepted. There were differences 
found between the responses of the two groups to indi­
vidual items of the questionnaire; however, the overall 
differences were not statistically significant.
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Minor Null Hypothesis D :
There are no significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by faculty working in residence halls 
as measured by the instrument developed for this 
study.

Based on the Scheffd post hoc comparisons, this 
null hypothesis must be accepted. There were differences 
found between the responses of the two groups to indi­
vidual items on the questionnaire; however, the overall 
differences were not statistically significant.

Minor Null Hypothesis E :
There are no significant differences in expectations 
held by the Head Resident Advisor for his position 
and those held by students living in residence halls 
as measured by the instrument developed for this study.

This null hypothesis must be rejected. Based on 
the Scheff€ post hoc comparison, overall differences 
were found to exist between Head Resident Advisors and 
students on expectations held for the position of Head 
Resident Advisor.

In addition to the overall tests for significance, 
the individual items of the questionnaire were tested by 
the chi square test of significance at the .05 level. It 
was determined that significant differences existed 
between the group responses to the individual items if 
the obtained chi square score exceeded 31.410, Of the 
ninety-seven items on the questionnaire, fifty—two were
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found to have significant differences between the groups. 
Twenty-nine items received significant concensus. Twenty- 
seven items received strong concensus/ twelve items 
received limited concensus t and a divergence of opinion 
was expressed for sixteen of the items.

Negative significant concensus was indicated for 
six of the items, strong negative concensus was indicated 
for two items, and limited concensus was expressed in 
opposition to five of the items. Thus, sixty—eight of 
the items were supported by the groups as expectations to 
be accomplished. Thirteen of the items were rejected as 
inappropriate, and the groups indicated a divergence of 
opinion to sixteen of the items.

The following is a discussion of the significant 
findings from the sub—scales of the questionnaire.

Xn analyzing the percentage responses of the 
groups to sub—scale X, it may be concluded that all 
groups were in favor of the Head Resident Advisor assum­
ing major responsibility in the program area. The basic 
differences found were in degrees of support. Head Resi­
dent Advisors indicated significant concensus for ten of 
the items; strong concensus for three, limited concensus 
for two, and a divergence of opinion for two. Head 
Resident Advisors and faculty differed from other groups 
on the expectation that Head Resident Advisors should 
work to coordinate programs among halls. All other
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groups indicated strong support for the concept while 
Head Resident Advisors and faculty indicated a divergence 
of opinion for the expectation. It may be concluded that 
the Head Resident Advisor and faculty do not consider 
coordination of programs among halls to be very important 
while all other groups see it as more important to the 
hall operation.

A  further exploration of the sub—scale indicated 
a difference of opinion on the value of group dynamics 
and sensitivity training for Head Resident Advisors,
Head Resident Advisors indicated a significant response 
for the value of such training. Counselors and students 
indicated strong support for the expectation. On the 
other hand, Student Affairs Personnel and faculty indi­
cated only limited support and managers indicated a 
divergence of opinion for the item. Thus it may be con­
cluded that differences do exist between the Head Resident 
Advisors, Student Affairs Personnel, and hall managers on 
the value of group and sensitivity training.

Another area of difference in degree of support 
was found for the expectation that the Head Resident 
Advisor take responsibility for seeing that adequate 
recreational facilities and programs are made available 
to students. Head Resident Advisors and Student Affairs 
Personnel indicated strong support for this expectation 
while all other groups indicated limited support. These
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findings would suggest that the Head Resident Advisor 
and Student Affairs Personnel see a much stronger role 
for the Head Advisor than all other groups.

Another area of difference was found for the 
expectation that the Head Resident Advisor organize study 
skills programs for students needing academic assistance. 
Head Resident Advisors and Student Affairs Personnel 
indicated strong support for the expectation while all 
other groups indicated a divergence of opinion. These 
findings would suggest that counselors, managers, faculty, 
and students do not expect the Head Resident Advisor to 
get directly involved in providing academic assistance.

Head Resident Advisors also differed from 
managers and Student Affairs Personnel on the expec­
tation that Head Advisors encourage the development of
special interest houses in residence halls. It may be
concluded that counselors. Head Resident Advisors, stu­
dents, and faculty prefer to let the initiative for special
living units develop from student interest.

Overall, all the expectations stated in Sub-Scale I 
were supported by a majority of the groups.

On Sub— Scale II, expectations for group advising, 
Head Resident Advisors gave significant concensus to 
seven items, strong concensus to three, and limited con­
census to one item. Two items received a divergence of 
opinion, and three were rejected as inappropriate.
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Students also gave positive support to twelve of the 
expectations. Counselors, managers, and Student Affairs 
Personnel indicated positive support for eleven of the 
sixteen items while faculty gave positive support to 
ten items.

All groups rejected the expectation that Head 
Resident Advisors function as editorial consultant to 
hall newspapers. Further, they rejected the idea that 
the Head Resident Advisor should influence elected stu­
dent officers through advice or organized training pro­
grams. The groups also rejected the expectation that the 
Head Resident Advisor should focus his efforts primarily 
on the organized student government group in the hall.
It may be concluded from these data that the groups do 
not want the Head Resident Advisor to use his influence 
to restrict hall publications, nor do they want the Head 
Resident Advisor to use his influence with elected hall 
g r o u p s .

The expectation that the Head Resident serve as 
a model for student behavior also elicited mixed responses. 
Hall managers. Head Resident Advisors, and Student Affairs 
Personnel indicated significant concensus for the expec­
tation while counselors, faculty, and students only gave 
limited concensus to the item. Another point of dif­
ference was noted between Head Resident Advisors and 
Student Affairs Personnel on providing training for
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student government officers. Student Affairs Personnel 
gave significant support to the item while Head Resident 
Advisors indicated limited concensus. Counselors and 
managers indicated limited support while faculty and 
students indicated a divergence of opinion for the 
expectation. Thus it may be concluded that some degree 
of difference exists as to the extent to which Head 
Resident Advisors should assume responsibility for stu­
dent government training.

It may be noted that four of the groups indicated 
a divergence of opinion on the expectation that the Head 
Advisor act as a representative of students rather than 
the administration. Managers opposed the idea while stu­
dents gave it limited support. The findings would suggest 
that none of the groups hold strong feelings about the 
expectation.

An inspection of Sub—Scale III indicates that 
significant reference groups do not hold strong expec­
tations for the Head Resident Advisor to assume responsi­
bility for individual advising functions. Comparisons 
between the groups show that Head Resident Advisors and 
Student Affairs Personnel expect the Head Resident Advisor 
to assume major responsibility for individual advising. 
However/ counselors, hall managers, faculty, and students 
tend to reject the expectation. It may be concluded that 
groups other than Head Resident Advisors and Student
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Affairs Personnel assume that the Head Resident Advisor 
would be delving into a counseling therapy area for which 
he lacks adequate skill and training. The data would 
suggest that further clarification is needed on the nature 
of the work done with individual students by the Head 
Resident Advisor.

An examination of Sub—Scale IV indicates a 
number of differences between the groups on expectations 
held for working with discipline and student behavior.
It may be concluded that all groups support the idea of 
the Head Resident Advisor promoting self-discipline 
among students, using student judiciaries, using due 
process in adjudication of violations, and seeing that 
a student's rights are protected when charged with a 
violation of law or university regulation and in mediating 
conflicts between roommates. A pattern of differences 
was also observed between the responses of hall managers 
and all other groups. Managers, in contrast to other 
groups, felt that the Head Resident Advisor should enforce 
regulations established by hall groups; that he should not 
delegate disciplinary authority; that he should confront 
students who enter a cafeteria illegally to take food; 
that the Head Resident Advisor should establish expec­
tations for student behavior; that he should report 
known instances of drug and alcohol violations; and 
that the Advisor should have his staff enforce quiet
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hours in the living units. These data suggest that 
differences do exist between the Head Resident Advisor 
and the hall manager on expectations for working with 
discipline and student behavior. All other groups 
tended to indicate responses similar to those of the 
Head Resident Advisor for dealing with student behavior.

An inspection of Sub-Scale V indicates a divergence 
of expectations for the Head Advisor's involvement with 
residence hall management. Hall managers. Head Resident 
Advisors, and Student Affairs Personnel indicate a 
congruence of expectations for the Head Advisor to 
maintain liaison relations with hall managers while 
counselors, faculty, and students give a low priority or 
reject a number of the expectations for management 
responsibility.

It may be concluded that all groups expect the 
Head Resident Advisor to coordinate programs with the 
hall manager in order to keep within budgetary constraints. 
Counselors rejected the expectation that the Head Advisor 
should give as much consideration to cost as educational 
value when planning programs. Faculty and students 
indicated a divergence of opinion for the expectation 
while managers. Head Advisors, and Student Affairs Person­
nel indicated support for the idea. The groups indicated 
a divergence of opinion on the expectation that Head 
Resident Advisors should be involved in the selection
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and evaluation of management personnel; however, all 
groups indicated significant support for the expectation 
that the manager and Advisor meet regularly to coordinate 
the hall program and discuss the food and business 
operation.

It was concluded that a difference existed 
between the manager and all other groups on the expec­
tation that the Head Resident Advisor should assume 
responsibility for supervising student behavior in the 
cafeteria, grill, and other public areas of the residence 
hall. Hall managers indicated that they expected 
Advisors to assist with the supervision of student 
behavior; however, all other groups rejected the expec­
tation. The data would suggest an area of possible con­
flict between the manager and Head Resident Advisor 
which needs clarification.

All groups gave support to the expectation that 
the Head Advisor should spend time in the cafeteria 
talking to students. They also supported the expectation 
that the Head Advisor should assist the manager in the 
interpretation of the housing contract to students.

An examination of Sub-Scale VI, Expectations for 
General Administration, indicates that all groups indi­
cate support for expectations that the Head Resident 
function as an administrator. Head Resident Advisors 
indicated positive support for twenty—six of the items;



152

faculty supported twenty—one of the expectations; Student 
Affairs Personnel supported twenty—three of the expec­
tations; managers supported twenty of the items; and 
counselors and students each supported eighteen of the 
expectations.

A review of individual items indicated that 
Student Affairs Personnel expressed significant concensus 
for the expectation that the Head Resident Advisor should 
know something about the home background of students in 
his hall. All other groups expressed limited support 
for the idea. A divergence of opinion was expressed for 
the expectation that the Head Resident Advisor should 
approve hall social policies. Managers, Head Advisors, 
Student Affairs Personnel, and faculty expressed limited 
support; however, counselors rejected the idea.

One of the more strongly supported expectations 
stated that the Head Resident Advisor should live in the 
hall where he works. All groups indicated significant 
concensus for the expectation. The groups also indi­
cated significant concensus for the expectation that 
the Head Resident Advisor should coordinate staff 
coverage so that someone is always available in the 
hall. The groups did, however, reject the expectation 
that the Head Advisor should be available in the hall 
twenty-four hours per day and on most week-ends. It 
may be concluded that significant reference groups see
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a need for the Head Resident Advisor to live where he 
works and to provide around-the-clock coverage in the 
h a l l .

The most strongly supported expectation found in 
the study stated that the Head Resident should be familiar 
with campus service agencies and use them for referral 
purposes. All groups indicated over 90 per cent support 
for the expectation. Thus, the data would suggest that the 
significant reference groups see the position of Head 
Resident Advisor as a provider of information and services 
for students.

The groups were divided in their responses to the 
expectation that the Head Advisor should carry out 
decisions of his supervisors even though he disagrees 
with them. Head Resident Advisors, managers, and Student 
Affairs Personnel indicated support for the concept 
while counselors and students rejected the idea.

All groups expressed support for the expectation 
that the Head Advisor should assist with the selection 
and training of new Head Resident Advisors, assistant, 
and graduate advisors. All groups also supported the 
idea that the Head Advisor should encourage informal 
faculty—student contact in residence halls. A divergence 
of opinion was noted, however, on the expectation that 
the Head Resident Advisor should voice dissatisfaction 
with university policies only through official channels.
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Managers, Head Advisors, and Student Affairs Personnel 
expressed strong support for the expectation while all 
others indicated a divergence of opinion. Along the 
same line was the expectation that the Head Resident 
publically support his staff or other staff even though 
he disagrees with their actions. Head Resident Advisors 
supported this expectation. All other groups expressed 
a divergence of opinion or rejected the expectation.

All groups supported the expectation that Head 
Resident Advisors should recruit staff candidates rather 
than accept only those who apply for positions.

Expectations for working with practicum students, 
helping students secure financial assistance, and seeking 
to have regulations affecting students were all given 
full support by the groups. Thus, it may be concluded 
that the service nature of the position holds primary 
importance with the groups being studied. The expec­
tations that Head Advisors should prepare written reports 
on student psychological behavior was rejected. This 
finding would suggest that further clarification is 
needed on the role the Head Resident Advisor plays in 
working with student mental health.

All groups agreed that the Head Resident Advisor 
should participate with students in hall, social, and 
recreational programs, that he should invite students 
into his apartment for informal discussions, and that
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he should make no major policy changes in the hall with­
out first seeking student opinion and support. All groups 
indicated that the Head Resident Advisor should be 
familiar with general academic requirements of the uni­
versity and know how to make use of university academic 
referral services. All groups also gave strong support 
to the expectation that the Head Advisor devise and 
maintain an adequate record system of hall activities 
and student academic programs. The groups also gave 
unanimous support for the expectation that the Head 
Resident Advisor should be able to articulate all sides 
of controversial campus issues which are of concern to 
students. They also gave significant support to the 
idea that the Head Advisor should be a full-time pro­
fessionally trained staff member. The groups differed, 
however, on the expectation that the Head Advisor should 
not be expected to function as an advisor and counselor 
on the one hand and as a disciplinarian on the other. 
Managers indicated a significant rejection of this idea. 
Counselors and students expressed a divergence of opinion 
while Head Advisors, Student Affairs Personnel, and 
faculty indicated limited support for the idea. It may 
be concluded from these responses that the groups do not 
see any great problem with the advisor—administrator role 
conflict.
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Another area of disagreement was found for the 
expectation that the Head Resident Advisor should use 
his own judgment in interpreting university policies 
and regulations. All groups except managers indicated 
significant support for this expectation. Managers, 
however, indicated strong opposition to such flexibility 
of judgment on the part of Head Resident Advisors.

In summary, Head Resident Advisors, managers, 
and Student Affairs Personnel tend to hold similar 
expectations for the administrative responsibilities 
of the Head Resident Advisor's position while counselors, 
faculty, and students tend to ascribe lower importance 
to these dimensions of the position. It is concluded 
from these findings that more adequate communication 
needs to be established with these groups to help clarify 
and explain the importance of administrative functions 
to the position.

General Recommendations 
The following recommendations are based on c on­

clusions drawn from the study:

1. The Office of Student Affairs should extend the 
committment of Michigan State University by 
developing a more comprehensive statement of 
philosophy for the housing program. Specific 
goals and expectations for operational



performance should be generated from the philo­
sophical position for the role of Head Resident 
A d v i s o r .

Since the statistical analysis indicated sig­
nificant differences among the group under study, 
it is recommended that a committee comprised of 
members from the groups be appointed to further 
study the position for the purpose of developing 
a more adequate job description.

In keeping consistent with a redefinition of the 
housing program, appropriate measures should be 
taken to provide status, recognition, and an 
adequate level of compensation for the position 
of Head Resident Advisor. The status and pay 
adjustment should be similar to professional 
reference groups with whom the Head Resident 
Advisor works on a regular basis.

When the redefinition of the philosophy, goals, 
and objectives of the housing program have been 
updated, all appropriate university channels 
should be utilized to communicate objectives 
and expectations held for the housing program.

The significant statistical differences between 
Head Resident Advisors and students should be 
examined in greater detail. it should be
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determined if differences result from lack of 
adequate information about the position, a lack 
of clear communication on the part of the Head 
Resident Advisor, or from a basic difference of 
opinion on the appropriate role of the position.

6 . A comparison between expectations held for the 
position by Head Resident Advisors and those held 
by hall managers suggests a pattern of disagree­
ment in the area of interpreting and enforcing 
university policy. Hall managers tend to view 
the expectations in a structured way while Head 
Resident Advisors prefer to exercise judgment on 
the enforcement of policy and regulations. This 
difference suggests a need for further clarifi­
cation of responsibility in this area. A more 
specific statement on expectations for enforcement 
of policy should be developed by housing adminis­
trators. In addition, an in-service education 
program involving hall managers and Head Resident 
Advisors should be conducted during early fall 
term as a means of resolving the differences in 
expectations held by the two groups.

7. A more broadly based examination of the position 
of Head Resident Advisor should be conducted to 
determine similarities and differences held for 
the position by significant reference groups in
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schools where a committment has been made to 
enhancing residential education.

Implications of the Study 
The conclusions of this study have implications 

for all people involved in residential housing at 
Michigan State University.

1. The data provide a base of information about an 
effort to more adequately define and describe 
expectations held for the position of Head 
Resident Advisor.

2. The results of the study give a Head Resident 
Advisor a reference point to compare his per­
ceptions of the position with those of his col­
leagues and other groups with whom he works or 
serves.

3. The study provides a starting point for further 
defining and delimiting the professional 
dimensions of the position.

4. The study provides a base of data for use in 
establishing expectations for the housing program 
and for updating the job description for the 
position of Head Resident Advisor.

5. The expectations expressed by "others," however 
incomplete they may be, provide insight for
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role incumbents as they attempt to define needs 
in residence halls and build service and edu­
cational programs.

6 . The findings of the study should result in 
greater organizational effectiveness as areas 
of identified conflict are clarified and others 
develop a greater understanding of the position. 
Role incumbents should have higher morale and 
enjoy greater personal job satisfaction as 
other significant reference groups come to 
recognize the value of the position.

7. The outcomes of the study provide a body of 
information for others to use in better clarify­
ing their perceptions of the position of Head 
Resident Ad v i s o r .

Concluding Statement 
This study was undertaken to provide a greater 

understanding of the role of the Head Resident Advisor 
at Michigan State University. Through an analysis of 
selective expectations held for the position by sig­
nificant reference groups, a concensus of expectations 
has been presented which should assist housing adminis­
trators at Michigan State University to better articulate 
and define formal expectations for the position in a way 
that minimizes role conflicts. As significant reference
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groups become more familiar with the data generated from 
the study, a greater understanding of areas of agreement 
and areas of disagreement and conflict should result.
Such insight should provide a greater understanding of 
expectations held by the Student Affairs division for 
role incumbents and should point up areas of disagreement 
held by significant reference groups. Such understanding 
should bring about a more effective administrative 
structure and should result in expanded programs and 
services for residence hall students.
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APPENDIX A 

LETTER TO PARTICIPANTS



Dear Participant:
I am currently conducting a study of expectations 

that significant reference groups hold for the role of 
the Head Resident Advisor at Michigan State University.

Enclosed is a questionnaire concerning several 
dimensions of the Advisor's role. I would appreciate 
it very much if you would complete the questionnaire 
and return it to me at your earliest convenience in 
the enclosed envelope.

Sincerely yours,

Gary B. North
Michigan State University

All responses will be kept confidential!
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APPENDIX B 

INSTRUMENT USED IN THE STUDY



MICHIGAN STATE UNIVERSITY • Eas t  Lansing, M i c h i g a n  4 8823 
OFFICE OF THE DEAN OF STUDENTS • 3 38 Student Services Building

A  QUESTIONNAIRE ON JOB EXPECTATIONS HELD F O R  THE 
ROLE OF HEAD R E S IDENT ADVISOR 
AT MICHIGAN STATE UNIVERSITY

The purpose of this questionnaire is to d e termine the expectations you hold for the
position of Hea d  Resident Advisor at Michigan State University.
The Student Affairs staff is attempting to determine the perceptions held for the 
position by various groups on campus so that a job description can be developed 
which reflects a minimum of ambiguity and conflict. The items listed in the q u e s t i o n ­
naire include selected activities and functions which may be p e rformed by a Head
Resident Advisor. Please respond to each q u e s t i o n  as you perceive the role of a
Head Resident Advisor. Your cooperation in completing this questionnaire will be 
greatly appreciated.
Please use the following scale when responding to the questions. Mark only one 
response for each question. Please do not sign the q u e s t i o n n a i r e .

(0) Strongly Disagree (1) Disagree (2) No O p i n i o n  (3) Agree (4) Strongly Agree

1. Please indicate the category which reflects your classification: (0) Under­
graduate Student (1) Counselor (2) Management Staff (3) H ead Resident Advisor 
(4) Student Affairs Staff (5) Faculty

2. Please indicate the area in which you live and/or work (0) Brody (1) Cedar Woods 
(2) East Campus (3) Red Cedar (4) South C o m p l e x  (5) West Circle (6) Other

3. Please indicate your sex (0) female (1) male 

The Head Resident Advisor:

4. Should have primary responsibility for the selection and t r a ining of his staff 
members.

5. Should know something about the home b a c k g r o u n d  of the students in his hall.

6. Should participate in regular inservice education programs.

7. Should enforce regulations established by hall governing groups.

8. should interpret and explain university philosophy, policies, expectations and 
regulations to individual students and to student groups in the hall.

9. Should be responsible for approving hall social policies.

LO. Should serve as a model for students through his own actions and patterns of 
living.

:l. Should work directly with individual students in helping s olve family or personal 
problems.

-2. Should consider human factors above business, administrative or regulatory fac­
tors when dealing with students.

.3. Should act as editorial consultant to h ouse and hall newspapers.

.4. Should notify parents when a student is charged with a v i o lation of law, o r d i ­
nance or university regulations.

■5. Should be expected to consult with students who overemphasize dating, sports, 
and other extracurricular activities at the expense of their academic program.

.6. Should consult with staff and students b e f o r e  filling vacant staff positions.

.7. Should live in the residence hall where he works.

8. Should act in an advisory capacity to Ad. H o c . groups as they develop in the hall.
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19. Should work c l o s e l y  with o t h e r  H ead Resident Advisors in c o o r d i n a t i n g  programs 

and activities among halls.
20. Should rely o n  acceptance and u n d e r s t a n d i n g  o f  individual b e h a v i o r  rather than 

rules and r e g u l ations when w o r k i n g  with students.
21. Should delegate disciplinary responsibility to student judiciaries.
22. Should soc i a l i z e  w i t h  residents outside the hall.
23. Should be available to students twenty-four h o u r s  a day and on m o s t  weekends.
24. Should enc o u r a g e  students to p lan concerts, lectures, seminars and play readinc

in the residence hall.
25. Should e n f o r c e  regulations e s t a b l i s h e d  by u niversity p o l i c y - m a k i n g  bodies.
26. Should serve as chief advisor to the hall student government p r o g r a m  and should

attend hall gover n m e n t  meetings.
27. Should confront students w h o  illegally e n t e r  a c a feteria for the purpose o f  

securing food.
28. Should see that a student's ri g h t s  are p r o t e c t e d  w h e n  the student is charged

wit h  a violation of ordinance, law or U n iversity regulation.
29. Should always follow due process procedures whe n  h a n d l i n g  a stud e n t  disciplinar 

c a s e .
30. Should spend as much time as possible in the living areas talking wit h  students
31. Should est a b l i s h  expectations for student b e h a v i o r  and communicate t h e m  to 

s t u d e n t s .
32. Should give c o n s ideration to the needs of m i n o r i t y  groups whe n  selecting his 

undergraduate staff.
33. Should c o ordinate and a d m i n i s t e r  an orient a t i o n  p r o g r a m  for new students to hel 

them adjust to the hall and the University.
34. Should provide train i n g  for student g o vernment officers and com m i t t e e  members 

w hich will b e t t e r  enable them to p e r f o r m  their elected functions.
35. Sh o u l d  en c o u r a g e  residents to establish social policies and regulations to 

govern the hall.
36. Should assist students having a c a demic d i f f i c u l t y  by pro v i d i n g  counseling, 

tutoring, and study skills programs.
37. Sh o u l d  p e r s o n a l l y  interview each new student in the residence hall.
38. Should coordinate programs w i t h  the hail m a n a g e r  in trying to keep within the

operating b u d g e t  of the hall.
39. Should, in a d d i t i o n  to p r o v i d i n g  alternatives to a topic or concern, make his 

position on the subject known.
40. Should be trai n e d  in group dynamics and s e n s i tivity training techniques.
41. Should be familiar with the campus service agencies — counseling, health, i n t r a ­

murals, financial aides, p u b l i c  safety, r e g i s t r a r — and make use o f  them for 
referral purposes.

42. Should carry out decisions of his supervisors even though he may consider them 
to be u n r e a s o n a b l e .

43. Should be the k e y  personnel for esta b l i s h i n g  an intellectual e n v i r o n m e n t  in the
residence hall.

44. Sh o u l d  not i n f l u e n c e  elected s t u d e n t  officers through advice or org a n i z e d  traini
p r o g r a m s .

45. Should counsel wit h  students w h o  display d i s r u p t i v e  behaviors in the hall.
46. Should be p r i m a r i l y  responsible for pro v i d i n g  students wit h  b e t t e r  alternatives

for decision maki n g ,  rather t h a n  making d e cisions for them.
47. Should assist students with p r o b l e m s  of s o c i a l i z a t i o n — social and personal adjus

m e n t .
48. S h o u l d  commun i c a t e  with parents about matters of social or a c a d e m i c  concern 

regarding their sons or daughters.
49. Should p a r t i cipate in the s e l e c t i o n  and t r a ining of new residence hall advisory

staff members. (Head, Assistant, and Graduate Advisors).
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50. S h o u l d  give as m u c h  c o n s i d e r a t i o n  to c o s t  f a c t o r s  as he does e d u c a t i o n a l  value 

or n e e d  w h e n  p l a n n i n g  p r o g r a m s  o r  a c t i v i t i e s .
51. S h o u l d  v o i c e  his d i s s a t i s f a c t i o n  w i t h  p o l i c i e s  of his d i v i s i o n  or the U n i v e r s i t y  

o nly t h r o u g h  o f f i c i a l  c h a n n e l s  w i t h i n  the system.
52. S h o u l d  r e p o r t  k n o w n  i n s t a n c e s  o f  a l c o h o l  a n d  d r u g  v i o l a t i o n s  to U n i v e r s i t y  

a u t h o r i t i e s .
53. S h o u l d  use s t u d e n t  a d v i s o r y  c o m m i t t e e s  t o  p r o v i d e  f e e d b a c k  on s t u d e n t  nee d s  a n d

conce r n s .
54. S h o u l d  p u b l i c l y  s u p p o r t  his s t a f f  o r  o t h e r  H e a d  A d v i s o r s  e v e n  th o u g h  he d i s a g r e e s  

with t h e i r  d e c i s i o n s  or actions.
55. S h o u l d  e n c o u r a g e  i n f o r m a l  f a c u l t y - s t u d e n t  c o n t a c t  in the r e s i d e n c e  hall.
56. S h o u l d  b e  t r a i n e d  in first aid and s a f e t y  procedures.
57. S h o u l d  e n c o u r a g e  s t u d e n t s  to p a r t i c i p a t e  in the s e l e c t i o n  a n d  e v a l u a t i o n  of 

r e s i d e n c e  hall staff.
58. S h o u l d  see t h a t  a d e q u a t e  r e c r e a t i o n a l  f a c i l i t i e s  and p r o g r a m s  are m a d e  av a i l a b l e  

to st u d e n t s .
59. S h o u l d  r e c r u i t  able p e o p l e  for s t a f f  p o s i t i o n s  ra t h e r  than accept o n l y  those w h o  

m a k e  a p p l i c a t i o n .
60. S h o u l d  a s s i s t  s t u d e n t s  in s e c u r i n g  f i n a n c i a l  a s s i s t a n c e ,  s c h o l a r s h i p s ,  a n d  loans.
61. S h o u l d  try to c u l t i v a t e  and d r a w  ou t  i n t r a v e r t e d  s t u d e n t s  w h o  tend to be "loners"

t h r o u g h  p e r s o n a l  c o n t a c t  a n d  discu s s i o n .
62. Sho u l d  c o o r d i n a t e  s t a f f  c o v e r a g e  in the r e s i d e n c e  h a l l  s o  that an a d v i s o r y  s t a f f  

m e m b e r  is always a v a i l a b l e  to students.
63. S h o u l d  seek to h a v e  r e g u l a t i o n s  a f f e c t i n g  stud e n t s  u p d a t e d  and c h a n g e d  rather thar

r e a c t i n g  to c h a n g e s  p r o p o s e d  b y  s t u d e n t  groups.
64. S h o u l d  a s s i s t  in w o r k i n g  w i t h  p r a c t i c u m  a n d  s e m i n a r  s t u d e n t s  w h o  w a n t  e x p e r i e n c e  

in r e s i d e n c e  hall work.
65. S h o u l d  e x p e c t  s t u d e n t s  to assume r e s p o n s i b i l i t y  for t h e i r  o w n  c o n d u c t  an d  behavior
66. Sh o u l d  p r e p a r e  w r i t t e n  r e p o r t s  about s t u d e n t  p s y c h o l o g i c a l  b e h a v i o r s  for the

c o u n s e l i n g  c e n t e r  and p s y c h i a t r i c  s e r v i c e s .
67. Sh o u l d  ac t  as a r e p r e s e n t a t i v e  for the s t u d e n t s  r a t h e r  t h a n  the a d m i n i s t r a t i o n .
68. S h o u l d  take the lead in i n s t i t u t i n g  n e w  p r o g r a m s  and a c t i v i t i e s  in the hall.
69. S h o u l d  be w o r k i n g  w i t h  s t u d e n t  b e h a v i o r s  r a t h e r  than e n f o r c i n g  r e g u l ations.
70. S h o u l d  be a v a i l a b l e  to s t u d e n t s  only d u r i n g  p o s t e d  o f f i c e  hours.
71. S h o u l d  focus his e f f o r t s  p r i m a r i l y  on the o r g a n i z e d  s t u d e n t  g o v e r n m e n t  groups in 

the r e s i d e n c e  hall.
72. S h o u l d  a s s i s t  the hall m a n a g e r  in the s e l e c t i o n  and e v a l u a t i o n  of c a f e t e r i a  p e r ­

sonnel, r e c e p t i o n  desk p e r s o n n e l  and c u s t o d i a l  p e r s o n n e l .
73. S h o u l d  be fami l i a r  w i t h  any s p e c i f i c  h e a l t h  p r o b l e m s  a s t u d e n t  ma y  have.
74. S h o u l d  o r g a n i z e  s t u d y  skills p r o g r a m s  for stude n t s  n e e d i n g  a c a d e m i c  assistance.
75. S h o u l d  p r o m o t e  p e e r  c o n t r o l  and s e l f - d i s c i p l i n e  in r e s i d e n t s ,  ra t h e r  than assume 

r e s p o n s i b i l i t y  for r e g u l a t i n g  and c o n t r o l l i n g  s t u d e n t  b e h a v i o r .
76. S h o u l d  let s t u d e n t s  a s s u m e  r e s p o n s i b i l i t y  for their s o c i a l  and r e c r e a t i o n a l  

activi t i e s .
77. S h o u l d  s e r v e  as the p r i m a r y  r e f e r r a l  agent from the r e s i d e n c e  hall to the c o u n s e l ­

ing center.
78. S h o u l d  e x e r t  his p r i m a r y  i n f l u e n c e  t h r o u g h  his s t a f f  r a t h e r  than to be d i r e c t l y  

i n v o l v e d  w i t h  students.
79. S h o u l d  a s s i s t  s t u d e n t s  w i t h  a c a d e m i c  and c a r e e r  p l a n n i n g .
80. S h o u l d  m e e t  r e g u l a r l y  w i t h  the hall m a n a g e r  to d i s c u s s  h a l l  b u s i n e s s  a n d  the 

food s e r v i c e  operation.
81. S h o u l d  p a r t i c i p a t e  w i t h  s t u d e n t s  in h a l l  social, r e c r e a t i o n a l  o r  a c a d e m i c  a c t i v i ­

ties .
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82. S h o u l d  a s s i s t  the r e s i d e n c e  h a l l  m a n a g e r  w i t h  r o o m  a s s i g n m e n t s ,  r o o m  c h a n g e s ,  a 

o t h e r  a d m i n i s t r a t i v e  tasks.
83. S h o u l d  a s s u m e  r e s p o n s i b i l i t y  f o r  s t u d e n t  b e h a v i o r  in th e  c a f e t e r i a ,  g r i l l  a n d  

o t h e r  p u b l i c  a r e a s  o f  the r e s i d e n c e  hall.
84. S h o u l d  be f a m i l i a r  w i t h  the a c a d e m i c  r e q u i r e m e n t s ,  r e g u l a t i o n s  a n d  g r a d i n g  p r o ­

c e d u r e s  o f  the v a r i o u s  c o l l e g e s  w i t h i n  the u n i v e r s i t y .
85. S h o u l d  e n c o u r a g e  t h e  o r g a n i z a t i o n  o f  s p e c i a l  i n t e r e s t  l i v i n g  g r o u p s  s u c h  as 

" a c a d e m i c  h o u s e s , "  " s o c i a l  a c t i o n  h o u s e s , "  or " c u r r e n t  i s s u e s  h o u s e s . "
86. S h o u l d  m a k e  n o  m a j o r  p o l i c y  n o r  p h y s i c a l  c h a n g e s  w i t h i n  the h a l l  w i t h o u t  f i r s t  

s e e k i n g  s t u d e n t  o p i n i o n  and s u p p o r t .
87. S h o u l d  p e r s o n a l l y  i n s p e c t  th e  r e s i d e n c e  h a l l  at l e a s t  o n c e  a w e e k  to d e t e r m i n e  

t h e  g e n e r a l  c o m f o r t  a n d  a p p e a r a n c e  o f  the b u i l d i n g .
88. S h o u l d  i n v i t e  s t u d e n t s  i n t o  h i s  a p a r t m e n t  f o r  s o c i a l  e v e n t s  a n d  i n f o r m a l  d i s ­

c u s s i o n s  .
89. S h o u l d  m a i n t a i n  a r e c o r d s  s y s t e m  o f  h a l l  a c t i v i t i e s ,  s t u d e n t  a c a d e m i c  p r o g r e s s ,  

a n d  o t h e r  r e c o r d s  n e c e s s a r y  f o r  the o p e r a t i o n  o f  the h a l l  p r o g r a m .
90. S h o u l d  f u n c t i o n  p r i m a r i l y  as a c o u n s e l o r  and a d v i s o r  to s t u d e n t s .
91. S h o u l d  o r g a n i z e  p r o g r a m s  a n d  m a k e  i n f o r m a t i o n  a v a i l a b l e  to s t u d e n t s  on s u c h  top 

as s e x u a l i t y ,  d r u g s ,  a l c o h o l ,  s e l f - i d e n t i t y  a n d  p e r s o n a l  a d j u s t m e n t .
92. S h o u l d  m i x  w i t h  s t u d e n t s  in th e  c a f e t e r i a  a n d  e a t  w i t h  a d i f f e r e n t  g r o u p  as 

o f t e n  as p o s s i b l e .
93. S h o u l d  a s s i s t  s t u d e n t  in i n t e g r a t i n g  an d  r e l a t i n g  c l a s s r o o m  e x p e r i e n c e  to the 

a c a d e m i c  a n d  s o c i a l  l i f e  o f  t h e  c a m p u s .
94. S h o u l d  a s s i s t  in r e s o l v i n g  r o o m m a t e  p r o b l e m s  a n d  c o n f l i c t s .
95. S h o u l d  n o t  be e x p e c t e d  to f u n c t i o n  as an a d v i s o r  an d  c o u n s e l o r  o n  the o n e  h a n d  

a n d  as a d i s c i p l i n a r i a n  on t h e  o t h e r .
96. S h o u l d  h a v e  h i s  s t a f f  e n f o r c e  q u i e t  h o u r s  in l i v i n g  units.
97. S h o u l d  be a b l e  to a r t i c u l a t e  t h e  v a r i o u s  s i d e s  o f  c o n t r o v e r s i a l  i s s u e s  w h i c h  ar 

o f  c o n c e r n  to s t u d e n t s  an d  t h e  u n i v e r s i t y .
98. S h o u l d  us e  hi s  o w n  j u d g m e n t  in i n t e r p r e t i n g  u n i v e r s i t y  p o l i c i e s  a n d  r e g u l a t i o n s  

in s p e c i f i c  cases.
99. S h o u l d  a s s i s t  t h e  r e s i d e n c e  h a l l  m a n a g e m e n t  s t a f f  in i n t e r p r e t i n g  the h o u s i n g  

c o n t r a c t  to s t u d e n t s .
100. S h o u l d  be a p r o f e s s i o n a l l y  t r a i n e d  f u l l - t i m e  s t a f f  member.

Thank y o u  for you r  c o o p e r a t i o n  in r e s p o n d i n g  to this questionnaire.
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MICHIGAN STATE UNIVERSITY . East Lansinq . Michigan 48823
Office of the Bean of Students . Student Services BtnlcHng

Job Description 
Head Resident Advisor Position 

Men and Women

Responsible to: Area Director, Office of the Dean of Students

I. Personnel

A. Assume primary responsibility of the student personnel program as it 
relates to the population of a residence unit.

B. Responsible for the recruitment, selection, training, and evaluation of 
resident assistants.

C. Supervise and evaluate the graduate resident advisor and/or assistant 
resident advisor.

D. Work closely with other head resident advisors, coordinating programs 
among halls.

II. Advising

A. Serve as advisor to various hall student government leaders, committees, 
and boards; or delegate specific advisory responsibilities to other 
staff members.

B. Act in an advisory and consulting capacity to individual students living 
in the residence halls.

C. Provide encouragement and motivation for students in the hall with regard 
to their academic work.

D. Interpret and explain University philosophy, policies, expectations, and 
regulations to individual students in the hall.

E. Be sensitive and perceptive to student problems and act as a referral 
agent to appropriate agencies for students with particular problems.

Ill. Management

A. Interpret to the management in the hall the role and responsibilities of 
the advisory staff.

B. Confer regularly with the hall manager concerning hall programs and 
mutual problems.

C. Assist the management in the selection and evaluation of various student 
employees in the hall.

IV. Discipline

A. Assume primary responsibility for the administrative action of discip­
linary problems involving students in the hall in accordance with the 
Academic Freedom Report For Students at Michigan State University.
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B. Assist student judiciary boards to work effectively with disciplinary 

problems and procedures.

V. Records

A. Maintain records of hall activities, financial transactions, student 
academic progress, equipment inventory, and other records consistent 
with current policies.

B. Submit an annual report to the Dean of Students Office.

VI. Liaison with Various University Services

A. Serve as the principle coordinator for hall programs with the total Uni­
versity conrnunity.

B. Where appropriate, establish working relationships with academic personnel 
working In the hall and involve them in various hall programs and plan­
ning.

C. Understand the role of, and work closely with, various University services 
such as the Counseling Center, Financial Aids Office, the University
College, and the Department of Public Safety.

D. Understand and be able to Interpret the history, philosophy, and objectives
of Michigan State University to the students in the hall.

VII. General

A. Assist in defining the student population of the residence unit.

B. Be responsible for handling of and appropriate execution of policies,
expectations, and procedures defined in the residence hall advisor's 
manual.

C. Keep the Dean of Students Office informed of problems or unusual situations 
within the residential unit.

D. Remain on duty for the full term of employment extending from the fall 
workshop and through official residence hall opening to closing of each 
term including vacations if hall is open.

E. Represent the University to parents and guests of students visiting the
hall.

F. Assist the Dean of Students Office in the formulation and facilitation 
of policies and procedures.

G. Assist the Dean of Students Office in the selection process of new 
Residence Hall Advisory Staff.

H. Assist with research projects as undertaken by the Dean of Students 
Office.


