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ABSTRACT

A STUDY OF ATTITUDES OF GRADUATE STUDENTS IN
ADMINISTRATION AND HIGHER EDUCATION
TOWARD A DOCTOR OF ARTS DEGREE
AT MICHIGAN STATE UNIVERSITY

By
Amy D, Cato

Purpose of the Study

The specific purpose of this study was to investi-
gate the attitudes of graduate students presently enrolled
in Administration and Higher Education toward a Doctor
of Arts degree at Michigan State University. 1In addition
this study sought to determine the extent to which gradu-
ate students' past experiences and future career goals
were related to their attitude toward the Doctor of Arts

degree.,

Procedures

The population consisted of a total of 397 gradu-
ate students in Administration and Higher Education who
were enrolled full-time at Michigan State University
during the 1972 Fall term. Two hundred and thirty-nine
of the graduate students to whom the questionnaires were

sent responded and were the subjects of this study.
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An analysis of Contingency Tables (ACT) was used
for this study. The data were analyzed with the ACT pro-~
gram from two different perspectives: (1) area of study
in regard to background data and attitudinal data, and
(2) categorization of graduate students on the research-
tecaching continuum in regard to background data and
attitudinal data.

Nine rescarch questions were formulated and
examined to investigate attitudes toward the D.A. degree,
and to determine the extent to which graduate students'
past cxperiences and future carcer goals were related to

their attitudes toward the D.A. degree.

Conclusions

Analysis of the data supports the following con-

clusions:

1. Graduate students who view themselves as
primarily teachers and anticipate careers as
tcachers tend to have a more favorable atti-
tude toward the D.A. degree than the opinions
of graduate students who anticipate careers
as researchers.

2. Graduate students viewed the D.A, degree as
a viable program, not only for their own
purposes but also as being good for the edu-
cational profession, particularly the two

year colleges.
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3. An overwhelmingly significant number of
graduate students indicated a desire for such
a program to be offered at Michigan State
University, and would consider further study
in a D.A. degree program.

4. A significant number c¢f graduate students
categorized themsclves as being more of a
teacher than a rescarcher, had more experi-
cnce as a teacher than as a researcher and
anticipate careers as teachers rather than
as resecarchers,

5. Graduate students view the D.A. degrce as
being cqually as demanding as the Ph.D.
degrece.

6. A significant number of graduate students
feel that an internship is an important
experience in doctoral programs.,

The results of this study support the contention
that the Doctor of Arts degrce should be established at
Michigan State University. It is essential in this period
of ferment and change that Michigan Statce University
suppork its professed interest in the improvement of
teaching through the establishment of a doctoral program
specifically designed to prepare one for effective

college teaching.
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CHAPTER 1

INTRODUCTION

Of the many concerns in the area of higher educa-
tion, one that has received greater attention in recent
years is the need for improvement of undergraduatec instruc-
tion. Evidence of this concern is furnished by such

studies as those of the Carnegie Commission on Higher

1 2

Education,” Ann Heliss,” Goff and wilson,3 Dressel and

4 5

Delisle,’ Kenneth Ebel,~ the study done for the American

Association for Junior and Community Colleges,6 and others.

lThe Carnegie Commission on Higher Edugation, Less
Time More Options: Education Beyond the High School (New
York: McGraw-Hill, 1972).

2ann M. Heiss, "The Troubled Campus," in Preparing
College Teachers, (Washington, D.C.: U.S. Department of
Health, Education and Welfare, Office of Educ., 1968).

3Jerry G. Goff and Robert C. Wilson, Faculty Values
and Improving Teaching (Berkeley: Center for Research
and Development in Higher Education, 1970).

4Paul Dressel and Frances Delisle, Blueprint for
Change: Doctoral Programs for College Teachers (Iowa City:
The American College Testing Program, 1972),

5Kenneth E. Eble, The Recognition and Evaluation
of Teaching (Washington, D.C.: American Association of
UniversIty Professors and Association of American Colleges,

1970) .

6The Preparation for Junior and Community College
Teachers, Committee Report IWasﬁlngton, D.C.: American
Assoclation for Junior Community Colleges, 1968).

1




Recent attempts have been made to develop or revise
graduate programs to prepare doctoral candidates specifi-
cally for prospective careers as college teachers. It is
gencrally believed that the present Ph.D. degree programs
are heavily oriented toward those who wish to engage in
rescarch or scholarly writing; consequently, a program
designed for college teachers is needed, and the Doctor

of Arts degrec has been developed to mecet that need.

Statement of the Problem

The specific purpose of this study is to investi-
gate the attitudes of graduate students presently enrolled
in liigher Education and Administration toward a Doctor
of Arts degree at Michigan State University. 1In addition
this study sought to determine the extent to which gradu-
ate students' past experience and future career goals
were related to their attitudes toward the D.A. degree.

The Doctor of Philosophy degree has traditionally
emphasized rescarch, and the majority of doctoral candi-
dates are trained exclusively along those lines. How-
ever, the Ph.D. degree is counterproductive in that the
majority of its graduates actually follow careers as
college teachers. Relevance in a doctoral degree is
achieved only if its structure is appropriate to the

career goals determined by the student.7

7Carnegie Commission, op. cit., p. 35.



There has been a growing feeling that professors
should devote more time and energy to stimulating stu-
dents' intecrests, instead of being primarily involved in
the research aspect of their professional responsibili-
ties. Students arc demanding more relevance and account-
ability from instructors in higher education. With better
preparation for college teaching, great strides in meeting
the educational needs of students can be taken. This
training should emphasize the importance of those factors
which shape interest, attitudes, and belicfs of the stu-
dents.

The establishment of a new degree program designed
to prepare college teachers is a possible solution to the
problem. The Doctor of Arts degree is structured to
better prepare teachers to qualify for careers they
anticipate or jobs they do in fact perform. It has become
quite obvious that the Doctor of Philosophy holder has
not had adequate training for all the parameters of
college teaching. College teaching is the only profes-
sion that does not require any professional training.

We now select and train a student to do research; then
employ him to teach; and then promote him on the basis
of his research. This is both confusing and subverts

the tcaching process.8

81bid., p. 17.



Junior and community colleges are also concerned
with the caliber of teachers. There has been a vast
expansion of two-year colleges due to an increcase in high
schopl graduates, open admission policies, and societal
demands. Due to this expansion the neced for more teachers
has been tremendous. Teaching at this level should be
dynamic and diversified with interactions between teachers
and students in both the affective and cognitive domain.
Teacher awarcness of the particular needs of these stu-
dents, and the ability to relate to these students and
the ability to relate to their needs, may be developed
through teacher training programs or an internship which
is inclusive in the Doctor of Arts degree program, in
contrast to the Doctor of Philosophy degree holders, who
arc prepared mainly to be involved with research or
writing and may not possess those gualities or want to
dcal with the special kinds of problems that exist when
teaching in a junior or community college.9

Whaley states that:

Graduate education should assure the advanced
professional training of individuals who then
can deal effectively with the requirements of

a rapidly changing social order. Comprehensive
high-level training is being increasingly

called for . . . somewhere within the perspec-
tive of this purpose, there ought to be a

9Nationa1 Faculty Association of Community and
Junior Colleges, Guidelines for the Preparation of Com-
munity Junior College Teachers (Washington, D.C.: American
Assoclation of Junior and Community Colleges, 1968).




scparation between the Ph.D. program, with its
emphasis on research, and the sort of doctoral
program that would impart a broad spectrum of
knowledge but attach to it a specific require-
ment that would ensurce competence in practice
within a specific professional area. For my-
self, I see this purpose met by a group of
quite different sorts of doctoral program . . .
Doctor of Arts. . . .10

Need for the Study

The Doctor of Philosophy degree made its first
appcarance in American colleges and universities through
the medium of granting honorary degrees. The practice
was very popular during the nineteenth century. Bucknell
University was the first to begin this practice in 1852
and was discontinued as late as 1946.11

In 1860, the authorization of the Doctor of
Philosophy degree was granted "to retain in this country
many young man, and especially students of science who
now resort to German universities for advantages of study

n12

no greater than we are able to afford. In 1861, the
first "earned" doctor's degree was conferred by Yale

University.

10Gordan W. Whaley, "Time for Change," Journal of

Proceedings and Addresses of the A.G.S. in the AAU-21st
Annual Conference (October 22, 23, 1969).

1IWa1ter Crosby Eells, "Honorary Ph.D.'s in the
2l1th Century," School and Society, LXXXV (March, 1957),
74.

2Hverett Walters, ed., Graduate Education Toda
(Washington, D.C.: American Councill on Education, 1965),
p. 4.




Shortly afterwards, Columbia, Harvard, Syracuse,
Michigan, New York, Pennsylvania, and Illinois Wesleyan
Universities were also conferring this degree. Only
thirteen "earned doctor's"” degrees had been conferred by
these different institutions by 1876, when Johns Hopkins
University was established. Johns Hopkins University was

13 There the

the first independent graduate school.
graduate school was organized as part of its adminis-
tration.

The research orientation of the Ph.D. is a result
of German influence on the Johns lopkins University model.
Yale had conferred the first Ph.D. in 1861, but was moving
slowly toward university status. This was partially due
to their concept of keeping undergraduate and graduate
education separate. Through extensive research, Johns
Hopkins made a decision to develop a new and different
concept which led to the evolution of a faculty-centered
institution. From the beginning, Johns Hopkins had an
undergraduate department, but it was mercly a feeder into
14

their graduate school.

Diversity and freedom of action is a distinguish-

ing mark of the graduate programs in the colleges and

laByrne J. Horton, The Graduate School (New York:
New York University Press, 1940), p. 18.

14Frederick Rudolph, The American College and
University (New York: Random House, Inc., 19%62),

PP. =-271.




universities of the United States. Typically, the depart-
ments have much freedom and responsibility for developing
and administering their own program of graduate studies.
Autonomy in graduate education is probably more complcte
than in any other segment of higher education. Graduate
education has never bech directed or guided by a single
philosophy of education. There have also been diversc
viewpoints, different schemes of organization and control,
and various plans of support for the collcges and uni-
versities.

As colleges and universities expanded, the Doctor
of Philosophy degree took predominance and still carries
the greatest prestige. Carmichael suggests that there
arc two distinct avenues of the Doctor of Philosophy
degree--teaching and research. It can be seen that from
the doctorate's inception in this century it has tried
to fill both of these avenues. The degree is often
rcferred to as the badge of the proven investigators,
whether used in the classroom, laboratory, government
or private enterprise.l5 Over 176 institutions offer the
Doctor of Philosophy degree in the United States today
in one or more arcas of study.

Many occupations in our society require the Doctor

of Philosophy degree, the most common being the occupation

15Jane Graham, ed., A Guide to Graduate Study:
Programs Leading to the Ph.D. Degree ({(Washington, D.C.:
The American Council on Education, 1965), p. 3.




of college teaching. The pertinent question is: Does
the Doctor of Philosophy actually prepare one to teach?
The answer to the guestion is that it probably does not.
The degree itself does not insure adegquate preparation in
this role even though there appears to be a widespread
opinion that the Doctor of Philosophy degree is suitable
for college teaching. This is evident in the low level of
ability and/or interest in undergraduate teaching demon-
strated by some professors. There is marked indifference
on the part of university administrators, and there is
also the fact that the doctoral program stresses research.16
A related point of interest is: Can teaching be
taught? As far as higher education is concerned, the
question remains unanswered. The use of graduate assis-
tants has been helpful in preparing the prospective college
teacher for his eventual role, although this is not a
requirement, and not all of the Doctor of Philosophy
degree candidates desire or have the opportunity to serve
as teaching assistants, For those who do have the experi-
ence of working with an established and capable tcacher,
complemented by relevant experimental and theoretical
studies in education, it appears to be a valuable experi-

ence., Ideally, such experiences should also increase the

16Walters, op. cit., p. 39.



self-confidence that comes from an intern exercising his
competence.17 Suggestions have been made to allow options,
such as a teaching internship, to be incorporated in the
Doctor of Philosophy degree program for those interested
in college and university teaching. According to one
author, the idea is attractive since it would presumably
inform the prospective teacher of the general institu-
tional environment which he plans to enter, if not the
particular one in which he will eventually find himself.18
Some colleges have attempted to implement these sugges-
tions, but the number remains small.

In 1968, the Council of Graduate Schools endorsed
in principle the following statement on the Doctor of
Arts degree prepared by the Council's committee on the
preparation of college teachers.

The Executive Committee of the Council of

Graduate Schools and the Council have in
principle recommended the establishment of
graduate programs leading to the degree Doctor
of Arts to prepare graduate students for a
lifetime of effective teaching at the college
level.

Interest in the Doctor of Arts degree has grown

rapidly since 1969 when Carnegie-Mellon established the

first Doctor of Arts degree program. Since that time,

17tbiga., p. 41.

181pid., p. 40.

19Carnegie Commission, op. cit., p. 35.
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76 universities are offering, planning to offer, or study-
ing the degree.20

The rapid growth in the number of institutions
offering this degree has been accompanied by studies of
deans in regard to the number of institutions offering,
having plans to offer or not intending to offer the D.A.
degrce. The most exhaustive of these studies was done by
Robert H. Koenker.

This study is designed to determine attitudes of
graduate students at Michigan State University in Admin-
istration and Higher Education toward the Doctor of Arts
degree. In addition this study sought to determine the
extent to which the graduate students' past experiences

and future career goals were related to their attitudes

toward the D. A. degree.

Importance of the Study

The impending crisis in education in which esti-
mated college and university enrollment will be involved
in a tremendous increase will make the doctoral programs
in the field of teacher-preparation even more important.
Harris reports that at the turn of the century enrollment
of higher education was 38% of the total enrollment, but
by the late 70's it will be about 80%. This would show

20Dressel and Delisle, op. cit., p. 4.
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21

an increase from 91,000 to 8,000,000. Statistics

reported by Ness as early as 1960 estimated college and

university enrollment between 1966 and 1971 would be

approximately 7,000,000.22 Yet, not until 1968 were

strides taken to set up a doctoral program to prepare col-

lege teachers, or revise the present Ph.D. programs to

emphasize competency in teaching skills and subject matter.
Heiss states that:

The emphasis in most Ph.D. programs is
heavily weighted in favor of preparing students
for discovering knowledge and only incidentally,
if at all, for imparting it to others . . . as
more than information in terms of the nature,
meaning, and value of that knowledge. As a
result, the American College teacher is the
only high-level professional person who enters
his career with no practice and with no expgg-
ience in using the tools of his experience.

Statement of Research Questions

Nine research questions were formulated and
examined. The questions formulated for this study were
as follows:

1. Are the opinions of graduate students who
anticipate careers as tcachers more favorable
toward the Doctor of Arts degree than the
opinions of graduate students who anticipate
careers as -rescarchers?

21Seymour E. Harris, A Statistical Portrait of
Higher Education, a Report for the Carnegie Commlission on
Higher Education (New York: 1972), p. 3.

22Frederick W. Ness, ed., A Guide to Graduate
Study (Washington, D.C.: American Council on Education,
I§GU;, p. B.

23

Heiss, op. cit., p. 174.



12

2. Do significant numbers of graduate students
view the Doctor of Arts degree as a viable
doctoral program?

3. Will a significant number of graduate students
indicate a desire for the Doctor of Arts to be
offered at Michigan State University?

4. Would a significant number of graduate students
consider further study in a Doctor of Arts
degree program?

5. Do significant numbers of graduate students
categorize themselves as teachers rather than
researchexrs?

6. Do significant numbers of graduate students
anticipate careers as teachers rather than

researchers?

7. Do significant numbers of graduate students
have more experience as teachers than as
researchers?

8. Will significant numbers of graduate students
view the D. A. degree as being equally as
demanding as the Ph.D.?

9. Will significant numbers of graduate students

feel than an internship is an important exper-
ience in doctoral work?

Limitations of the Study

The investigation of this study limits itself to
the opinions of only those students enrolled at Michigan
State University. A further limitation of this study is
that the data is limited to graduate students enroclled in
Higher CEducation and Administration within the College of

Education.
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Definition of Terms

In order to clarify the concept of certain terms
used in this study definitions are as follows:

Graduate Programs for the purpose of this study is

defined as programs of studies leading to Masters or
Doctor of Philosophy degrees.

Institutions for the purpose of this study is

defined as an institution of higher learning.

Doctor of Arts for the purpose of this study is

defined as a graduate degree program designed primarily
to preparce doctoral students for carcers as cellege
tcachers.

Doctor of Philosophy for the purpose of this study

is defined as a graduate degree program designed primarily
to prepare doctoral students for carcers as researchers.

Graduate Students for the purpose of this study

is defined as those students classified as Master's or
Doctor of Philosophy degree candidates.

Career for the purpose of this study is defined
as the profession one undertakes during his course of

life.

Overview
A frame of reference for this study is developed
in Chapter I. Included are the introduction, statement

of the problem, need for the study, importance of the
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of the study, general statement of research questions,
limitation of the study, definition of terms and overview,

In Chapter 11, a review of the related research
literature is presented. This includes a review of the
literature pertaining to the history of graduate degrece
programs in the United States, with particular reference
to the development of and rationale for the Ph.D. degree,
and the need for an alternative degrece program for pros-
pective college teachers.

The design of the study and the procedures followed
in the rescarch arc reported in Chapter III. Information
in this chapter includes sources of data, the research
instruments, and the treatment of the data.

The examination and analysis of the data are
reviewed in Chapter IV. Included in thc chapter is an
analysis of the data obtained from cach resecarch instru-
ment as it applied to the testable gquestions.

In Chapter V, a summary of the study, conclusions,

and implications for further research arc presented.



CHAPTER I1I

REVIEW OF RELATED LITERATURE

History of Doctoral Programs
in Europe

The term "doctor" is derived from the Latin docere,

which means “to teach." 1Its essential and carliest mean-
ing was simply "one who teaches." The same lLatin root is
found in other English words such as "doctrine," “docile"

(teachable), and "document," words which no longer directly
refer to the art of teaching.1

The usage of the title "doctor" is believed to
have beqgun in the twelfth century as Europe emerged from
the Dark Ages. At about this time learning and education
became highly valued, due to changes taking place in
Western Europe consisting of a revival of trade and a
growth of the National State and church., To meet the
demands, certain educated individuals set themselves up to
provide tutelage; any teacher who gathered a group of
students around him was then called "doctor,"

From these humble beginnings, church schools

gradually grew in the larger European towns such as

lGeorge K. Schweitzer, The Doctorate: A Handbook
(Springfield, 11l.: Charles C. Thomas, Publisher, 1965),
pP. 3.

15
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Rheims, Chartres, Laon, Tours, Orleans, Paris, Bologna,
Salerno, and Oxford. These institutions received students
from all over the Western World. The early curriculum
was restricted to the Arts of language, oratory, logic,
mathematics, astronomy, music, philosophy, theology,
medicine, and 1aw.2
The masters of these schools organized into guilds
and set up rigid requirements for those wishing to join
their ranks. They would award a tecaching license only
after these regquirements had been met. Some considered
this to be the first prototype of the university degree.3
By 1130 and 1160, the institutions at Paris and
Bologna had become large enough to be called "universi-

ties." It is said that when one graduate from either of

these he was granted jus ubicunque docenti, "the right to
4

teach anywhere."
Although the early guilds had previously made
doctors of students, it is believed that the first actual
granting of doctoral degrees in Canon Law and Civil Law
occurred at Bologna in the twelfth century. From this
beginning Southern Europe continued to award degrees at

the doctoral level. 1In certain disciplines, the master's

21bid., p. 5.

31bid.

A1bia.
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degree became a prerequisite for doctoral study, and in
the German universities, the Master of Arts was often
combined with the doctorate.5
As the fourteenth century began, the doctorate
became a significant sign of intellectual prestige. The
degrce was taken by many people who did not remain in the
academic setting, but preferred to practice in a specific
discipline. Thus the degree took on a much broader mean-
ing than that of teacher, referring also to practitioners
in medicine, law, philosophy, music and other fields.6
New universities followed the guidelines estab-
lished in France and Italy. There was a marked prolifer-
ation of universities in the Scandinavian countries as
well as in Britain, China, and ultimately in the newly
scttled Americas. New programs evolved, and with them
came the awarding of new doctorates with the performance
of original research becoming a reguirement in almost all
degree programs. By the twentieth century many institu-
tions had shortened the time required for the doctorate

while others had reduced the number of required inter-

mediate degrees.7

SIbid., p. 6.

61bia., p. 8.

71bid., p. 11.
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History of Doctoral Programs
in the United States

Desires were expressed for graduate schools in the
United States as early as 1837. During this year President
Phillip Lindsay of the University of Nashville said:

There should be schools in the United States for
all the sciences, arts, languages, and profes-
sions, so that no youth need to cross the ocean
for study and to learn what should be taught
much more safely and advantageously at home.

Before this time Americans had to travel to
European countries for study and completion of the Doctor
of Philosophy degree. The first American to earn the
Doctor of Philosophy degree was Edward Everett in 1817 at
a German university.

The Doctor of Philosophy is an import from Europe.9
The Doctor of Philosophy degrec made its first appearance
in American colleges and universities through the medium
of granting honorary degrees, a practice which was very
popular during the nineteenth century. Bucknell University
was first to grant such a degree in 1852.10

In August, 1846, the Yale Corporation authorized

a faculty committee to look into the possibility of

offering studies beyond the bachelor's degree for graduates

8Richard J. Storr, The Beginning of Graduate Edu-
cation in the United States (Chicago: University of
Chicago Press, 1953), p. 6.

9

Lells, op. cit., p. 74.

10Walters, op. cit., p. 4.
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of Yale and other institutions. From 1846 until 1860,
during which time a Department of Philosophy and Arts was
crcated, and authorization was given to offer the degree
Doctor of Philosophy "to retain in this country many young
men, and especially students of Science who now resort to
German Universities for advantages of study no greater
than we are able to afford."'l

In 1861, the first "earned" doctor's degree was
conferred by Yale University. Shortly afterward Columbia,
Harvard, Syracuse, Michigan, New York, Pennsylvania, and
Illinois Wesleyan Universities were also conferring this
degree. Only thirteen "earned doctor's degrees had been
conferred by these different institutions by 1876 when
Johns Hopkins University was established.l2

Before 1876 graduate work being offered by
colleges and universities was on an individual basis.
Graduate education was not organized into departments or
divisions. The work was usually directed by a single pro-
fessor or faculty committee, but, as enrollment increased
and the activities of the institution became more complex,
a tendency developed for the appointment of a professor

or committee to have charge of the graduate work in the

different colleges and universities,

llHorton, op. cit., p. 18.

12:h54a.
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This practice was followed by Columbia University
in 1880, Clark University and Catholic University in 1889,
Harvard University and the University of Chicago in 1890,
and Yale University in 1892. Three state universities
joined this group of graduate schools before 1900: the
University of Wisconsin in 1892, University of Nebraska
in 1895 and University of Kansas in 1896.13

The expanding industrial and economic needs and
developments of the United States brought new demands upon
colleges and universities after 1900. The graduate schools
were gquick to respond and the modern graduatc school,
with its emphasis upon the pursuit of truth as well as the
dissemination of knowledge, evolved. Gradually, the
graduate school in the colleges and universities achiceved
status along with the longer established professional
schools in law, medicine, and theology.

Some ideas as to the tremendous growth of the
graduate schools can be found in growth statistics. 1In
1876, when the first graduate school was cstablished,

25 institutions offered some tfﬁe of graduate program.

By 1920 the number had increased to 270; and in 1955, 615
institutions offered graduate programse. The increase in
graduate students attending these schools also indicated

the rapid growth. For example, in 1871, there were 44

131pia.
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students enrolled in graduate schools; in 1920 there were
15,612, and in 1954 the number had increased to 278,261.
Between 1930 and 1950 the number of graduate students
increased by 400 percent, while the number of undergraduate
students increased by 131 percent.14
From 1861 through 1958, 157,650 doctoral degrees
were conferred by different institutions. With the expan-
sion of the graduate schools and the increasing demand for
Doctor of Philosophy degrees in industry, government, and
teaching, the degree has now attained a place of distinc-
tion as a symbol of academic excellence. Yet, up to World
War I, the American doctorate was considered inferior to
that earned at German universities.15
The individual who earns a doctoral degree in the
major colleges and universities in America, however, can
hold his own with the products of the universities of any
nation in the world. The fact that over 15,000 doctorates
had been conferred up through 1958 does not mean that every
college conferred doctorates; between 1861 and 1958, 37

institutions in the United States had been responsible for

78 percent of the doctorates awarded. These institutions

14National Science Foundation, Graduate Students
Enrollment and Support in American Universgities and
Colleges (washington, D.C.: Natlional Science Foundation,
1957), p. 28.

15Eells, op. cit., p. 93.
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had developed strxrong prograrns.l6 In fact, attempts were

made in Europe, England, France and other countries to
adopt such characteristics of the American schools as
extension of cducational opportunity, less emphasis upon
comprchensive examinations, and greater emphasis upon
occupational skills and technical knowledge.

Americans soon recognized college tecaching as a
carecer for which one specifically prepared, and the college
curriculum became divided into disciplincs, or subjects,
similar te those in which the teachers had done their
graduate work. Thus one who held the doctorate was looked
upon as a sociologist, rather than onc who came from the
ministry or public service, as had previously been the
practice.l7

According to Oliver C. Carmichael, writing in

Graduate Education, a Critique and Program, the Doctor of

Philosophy degree in the United States had a unique
status.

In the profession of college teaching it is the
union card. With rare exceptions a teacher can-
not rise to the top without it. But government,
business, and industry also hold it in high
esteem and employ almost half of those produced
by the universities each year., They could use
more if they were available in certain fields:

161pid., p. 95.

17Ilorton, op. cit., p. 15.
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indeed, much of the research they require is

done by professors in the universities.
Carmichael suggests there are two poles of the doctoral
degree--teaching and research. It can be seen that from
the doctorate's inception in this country it has tried to
fill both of these needs. The degree is often referred
to as the badge of the proven investigators, whether used
in the classroom, laboratory, government or private enter-
prise.

Diversity and frecedom of action is a distinguish-
ing mark of the graduate programs in the colleges and uni-
versities of the United States. Typically the departments
have much frcedom and responsibility for developing and
administering their own program of graduate studies.
Autonomy in graduate education is probably more complete
than in any other segment of higher education. Graduate
cducation has never been directed or guided by a single
philosophy of education. There have also been diverse
viewpoints, different schemes of organization and control
and various plans of support for the colleges and univers-
ities.

The scope of work in the doctoral programs is
evident by a breakdown of data regarding the fields in
which doctorate degrees were granted in 1955-56, Of the

8,903 degreces granted, almost one-half, or 44 percent

lacraham, op. cit., p. 3.
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were conferred upon students who had majored in six
fields. These fields and the percent of students were
chemistry, 11l percent; education, 10 percent; psychology,
7 percent; physics, 5 percent; and English and literature,
4 percent.19

There appear to be three distinct patterns of
administrative organization of graduate schools.20 The
first of these views the graduate program as the responsi-
bility of few separate schools which would be the reposi-
tories of all human knowledge. Distinguished professors
in all basic disciplines and the libraries and laboratories
needed for study and experiment would be concentrated in
a few institutions. Students would be recruited through
offering stipends as incentives for advanced study. 1In
general, this plan has not been widely used. Johns Hopkins
University has followed this plan and has no undergraduate
students. Clark University, which was first organized on
this plan in 1887, soon abandoned the idca.??

A second plan emphasizes the simultaneous develop-

ment of graduate and undergraduate studies in a single

19M. C. Rice and Hazel E., Poole, eds., Earned
Degrees Conferred by Higher Educational Institutions
{(Washington, D.C.: U.S. Office of Education, I557), p. 49.

20J. Kenneth Little, "Graduate Education,” in
Encyclopedia of Educational Research (New York: The
MacMillan Company, 1960), p. 95.

21

Rudolph, op. cit., p. 332,
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institution. Such an organization is characteristic of
the University of Chicago. Under this type of organiza-
tion the faculty is organized into five different divi-
sions: humanities, social sciences, physical sciences,
biological sciences, and the college. The college devotes
itself to the early and general education of the under-
graduate students but grant no degrees; degrees are
granted only upon recommendations of one of the four upper
divisions, each of which is devoted to advanced study and
rescarch in its field.

The third plan, the pattern followed by most uni-
versities in the United States, sets up the graduate
school as a separate division from the undergraduate
college. The dean or administrator of the graduate schocl
has supervision of all graduate work, but each department
has autonomy in its own field. The dcan of a graduate
school coordinates the graduate work in the different
departments, approves the research conducted, and in
general acts as administrator of the graduate program.22

In 1873, when Harvard conferred its first degrees
of Ph.D., it also granted an earned Doctor of Science
(Sc.D.) the first such degree in the United States. 1In
1891, New York University awarded the Doctor of Pedagogy

(Pd.D.), the degree requirements including advanced

22Little, op. cit., p. 96.
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courses and a thesis. The first Ph.D. in education was
granted by Clark University in 1892, In 1921, the first
boctor of Education degree (£Ed.D.) was conferred by
liarvard University, the degree having requirements very
similar to those introduced for New York University's
Ph.D. which the Ed4.D. gradually replaced.23

The cearned doctorate in the United States repre-
sents the most advanced degree conferred by a university
or college. The title indicates a person who has acquired
the highest formal training in his chosen field of lcarn-
ing. Earned doctoral degrces are available today in a
wide variety of subjects. Changes of the type proposed
in this thesis are really a normal outgrowth of the con-
tinuing diversification which has been going on for a
century with a speed=-up in intensity in the qguarter cen-
tury since 1945. Almost 100 different doctoral degrees
appecared on the list contained in the American Council on
Lducation's edition of American Colleges and Universities
by 1968. Many specialized professional fields have
developed doctoral programs.24

The Ph.D. programs were intended to help America

catch up with and later to lead the scientific revolution

with its implications for material wealth and national

23George K. Schweitzer, The Doctorate: A Handbook
(Springfield, Ill.: Charles C. Thomas, Pub,, 1965), p. 21.

24

Dressel and Delisle, op. cit., p. 2.
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TABLE l.--Doctoral programs offered by 254 graduate insti-
tutions (excluding Law, Theology, Medicine, and
Dentistry).

DArch Doctor of Architecture

DA Doctor of Arts

DBA Doctor of Business Administration
DCS Doctor of Computer Science
DCrim Doctor of Criminology

DEd or EdD Doctor of Education

DEngr Doctor of Engineering

DEngrSc Doctor of Engineering Science
DFA Doctor of Fine Arts

DOF Doctor of Forestry

DHS Doctor of Health and Safety
DHL Doctor of Hebrew Letters

DHS Doctor of Hebrew Studies

DLS Doctor of Library Science

DML Doctor of Modern Languages
DMus Doctor of Music

DMusEd Doctor of Music Education

DMA Doctor of Musical Arts

DNSc Doctor of Nursing Science

PhD Doctor of Philosophy

DPE Doctor of Physical Education
DPA Doctor of Public Administration
DPH Doctor of Public Health

DRE Doctor of Recreation Education
DSc PDoctor of Science

DSS Doctor of Social Science

DSW Doctor of Social Work

Source: Paul Dressel and Frances Delisle, Blueprint for
Change: Doctoral Programs for College Teachers
(Iowa City: The American College Testing Pro-
gram, 1972), p. 3.
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TABLE 2.--Number of the 254 graduate institutions offering
cach doctoral degree (excluding Law, Theology,

Medicine, and Dentistry).

Doctoral Deqgree Offered

Number of Institutions
Offering Each
Doctoral Degree

Doctor of Architecture {(DArch) 1
Doctor of Arts (DA) 1
Doctor of Business Administra-

tion (DBA) 21
Doctor of Computer Science (DCS) 1
Doctor of Criminology (DCrim) 1
Doctor of Education (EAQD) 105
Doctor of Enginecering (DEngr) 6
Doctor of Engineering Science

(DEngrsSc) 3
Doctor of Fine Arts {(DFA) 1l
Doctor of Forestry (DF) 1
Doctor of Health and Safety

(DHS) 1
Doctor of Hebrew Letters (DHL) 3
Doctor of Hebrew Studies (DHS) 1
Doctor of Library Science (DLS) 2
Doctor of Modern Language (DML) 1
Doctor of Music (DMus) 3
Doctor of Music Education

(DMusEQd) 2
Doctor of Musical Arts (DMA) 21
Doctor of Nursing Science (DNSc) 2
Doctor of Philosophy (PhD) 218
Doctor of Physical Education

(DPE) 2
Doctor of Public Administration

(DPA) 5
Doctor of Public Health (DPH} 10
Doctor of Recreation Education

(DRE) 1
Doctor of Science (DSc) 13
Doctor of Social Science (DSS) 1
Doctor of Social Work (DSW) 8

Paul Dressel and Frances Delisle, Blueprint for
Change: Doctoral Programs for College Teachers
(Iowa City: The American College Testing Pro-
gram, 1972), p. 4.

Source:
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power. The historic deqgree structure has served America
well. The Ph.D. as indicated in Table 2 is still leading
the other degrees that are offered two to one, and is

also the one possessing the greatest prestige., Degrees in
medicine, law, and other professions have developed in
more recent years to serve an cver more complex technology

and economic structure of our socicty.

The Present Status of the Ph.D.

Of the various occupations requiring the Doctor of
Philosophy degree in our socicty, the most common is that
of college teaching. The perennial question is: Docs
Ph.D. prepare one to teach? The answer to the gquestion
ig: probably not. There is a widespread belief that
although the Doctor of Philosophy degree is required for
college teachers, the degree itsclf does not insure ade-
quate fulfillment of the teaching role. This is evident
in the low esteem in which undergraduate tcaching is held
on the part of some university professors. Therc is
marked indifference on the part of university administra-
tors, and there is also the fact that the doctoral program
stresses research.25

There is of course still reason for the research
model. It is expected that college and university

instructors be profoundly familiar with the subjects

2SWa1ters, op. cit., p. 39.



30

they teach, and so generate intelligent inquiry and
understanding among their students. To many people, such
a pedagogical background is gained primarily through
research.

There remains, however, a problem: "Does a degrec
program based primarily on research meet its obligations
if it fails to provide training in the art for which it
purports to prepare its students, namely college teach-

26 Teaching itself is a difficult and demanding

ing."
profession. Proposals have been made, accordingly, for
inclusion in the doctoral program, of instruction in
teaching per se. One such suggestion is for instruction

in modern learning theory; anocther is that all prospective
college teachers be required to take a course in history

of American higher education and in the present curricula
and administrative structures of our colleges and uni-
versities. According to one author, the latter idea is
attractive since it would presumably inform the prospective
teachers of the general institutional environment which he
plans to enter, if not the particular one in which he will
eventually find himself.2’

The related point of debate is: can teaching be

taught? As far as higher education is concerned, the

261pid., p. 40.

27 1bid.
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gquestion remains unanswered. Although there have been
some attempts to solve the dilemma, no significant data
exists to substantiate either pros or cons. One suggested
solution is implementation of more imaginative and syste-
matic types of teaching assistantships in order to prepare
the prospective college teacher for his eventual role.
Although not all who obtain the Doctorate of Philosophy
have a chance to serve as a teaching assistant, many do,
and for them the experience gained by working with an
established and capable teacher, complemented by relevaﬁt
experimental and theoretical studies in education can pro-
vide guidance. 1Ideally such experience should also
increase the self confidence that comes from an intern
exercising his competencc.28

These are some aspects of the arguments against
the dissertation as a fixed reguirement of preparation
for college teaching. Many critics call the dissertation
a waste of time because prospective college teachers who
are forced to write a dissertation often never again

29 In spite of numerous

engage in publishable research.
critics, the Doctorate of Philosophy and the dissertation
have become inseparable. However, the D.A. degree programs
in most curricula have a dissertation component specifi-

cally designed for each institution.

°81pid., p. 4l.

291pid., p. 48.
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Dressel states that the D.A. degree must provide
for the development of research skills so that the teach-
ing scholar can maintain the quality of his own scholar-
ship and can utilize the results of research in the class-
room. He further states that "the importance of the
rescarch experience in relation to teaching comprehends
the field of teaching and curriculum deveclopment as well
as the disciplinary field." The research aspcct should
be planned carly in the program, in order to cover both
the discipline and the professional component of the
teachers' preparation, with the major project being the

culminating aspect of the degrece program.3o

Changing Nature of Higher Education

Societal demands have traditionally influenced
American higher education. Social and cconomic changes
are responsible for bringing about dynamic growth, flux
and ferment in colleges and universities., Historically,
the American institutions of higher cducation have been
flexible in responding to these demands.

Contemporary America is a credential minded

socicty. Consequently more people have to rely on degrees
to certify them for job placement rather than to rely on
their talents. Also, there tends to be a trend of experi-

menting with several occupations in a lifetime. In order

30Dressel and Delisle, op. cit., pp. 89-90.



33

to learn these new skills we find more older people
returning to school. Formal education is no longer limited
to the young. All age groups want continuing opportuni-
ties to acquire new skills and knowledge,

Other changes that have an impact on higher edu-
cation is that more students are graduating from high
school than ever before and are attending colleges. 1In
1900, 4 percent of all high school graduates went to
college; in 1970, 40 percent go to collegc.3l

College students tend to be more physiologically
and socially mature than ever before, possibly becausc
more education takes place both before college and during
their college careers, Many of them would like more
options as they select their careers--such as having the
opportunity for work experiences in their field of
interest and getting appropriate educational credits,

External degrees may close the gap betwecen indi-
vidual needs of students and degree reguirements. The
Level Examination Program is an alternative way to meet
degree requirements by the granting of credits by exami-
nations., This concept will cut down on time and money

spent on formal education.32

31Carneqie Commigsion, op. cit., p. 7.

32Jack N. Arbaline, "A Plan for External Degrees:
New Teaching, New Learning," in Current Issues in Higher
Education (Washington, D.C.: The Assoclation for Higher
Education of the National Education Association, 1971),
p. 67.
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The role of women in our society has changed
from the life style of that of a housewife to a diversity
of life styles. Improvement in the role of women has
become a major aspect of humanistic concerns of modern
society. There has been a tremendous increase in enroll-
ment of women in higher education. In the fall of 1969,
women students comprised about 41 percent of the total
school population in four year colleges and universities.
Almost 2,400,000 women were enrolled in degree-credit

33 Higher education is making great

programs in 1969-1970,
strides in making relevant changes to respond to women's
interest in all levels in academe.

Dunham warns us that the nation is moving into
mass higher education and that universities must not turn
their back on college teacher preparation,

More and more people are concerned with the quality
of teaching of undergraduate students. Since most of the
teachers are trained exclusively in research and are
rewarded for their research and scholarly writing, there
should be a doctoral program designed for those with a
sincere interest in college teaching.34

The growing interest in higher education as a

universal right, coupled with the size and character of

33Ruth M. Oltman, "Women in Higher Education--New
Teachers, New Learning,"” in Current Issues in Higher Educa-
tion (Washington, D.C.: The Association for Higher Educa-
tion of the National Education Association, 1971), p. 134,

34

Dressel and Delisle, op. cit., p. 1ll.
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the population which currently seeks that right, has
generated demands for changes in education which have
definite overtones with respect to the future character
of higher education and for the type of faculty orienta-

tions colleges and universities need.35

Review of the Literature

The concern for graduate programs for preparing
college teachers has been a continuing concern. In 1928,
the association of American Colleges set up a special
commission for this purpose under President Ernest H.
Wilkins of Oberlin College. Anna Reed was to make a study
of effective and ineffective college teachers, to be
followed by Ernest Hallis' critical analysis of conven-—
ticonal Ph.D. training.36 Yet, in 1939 studies showed
that very few graduate schools had accepted any sugges-
tions for curriculum changes and were strongly opposed to
planning a new degree program with emphasis on college
teaching. Nor were they willing to cut down on their

present research oriented program.37

35Heisa, op. cit., p. 1l66.

36Ruth E. Eckert, The Preparation of College
Teachers, Current Issues of Higher Education (Washington,
D.C.: The Assoclatilon for Higher Education of the
National Education Association, 1956), pp. 148-149,

37Edward J. Baxter, "The Teaching Ph.D. Again,"
The Fducational Record, XX (January, 1939), 116-117.
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Howard Jones made his plea for a drastic re-design

of the graduate school programs in his Education and World

Tragedy. There were numerous discussions and debates
after the Second World War on teacher preparation.38
Ruth Eckert, in a paper written in 1949, on "Some
Neglected Aspects in the Preparation of College Teachers,"
suggests an end to "trial and crror" lecarning of college
teaching. She made a proposal for adjustments to be made
in a Ph.D. program. This would allow for a minimum of
ten semester hours in professional training. Inclusive
in this type of program would be an internship, case
studies, obscrvation and help with tests and measure-
ments.39
The first nationwide attempt to focus on the
problem of college tecaching was in 1949, The American
Council on Education and the United States Office of
Education held a conference in Chicago to focus directly
on "Recommendced Apprenticeship Experiences." The Mallon

Report defines an apprentice in college training as "“one
who is learning through practical experience under the

supervision of competent teachers how to perform the

38Howard M. Jones, Education and World Traged
(Cambridge, Mass.: Harvard University Press, i§33§.

39Ruth E. Eckert, "“Some Neglected Aspects in
the Preparation of College Teachers," The Journal of
General Education, III (January, 1949), 138-144,
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40 He further reports

function of a college teacher.”
that apprenticeships should be available to graduate stu-
dents who are prospective college teachers. With few
exceptions the graduate programs used the German university
model, developing research scholars rather than developing
"good" college teachers.4l

In 1948 the University of Chicago's committee on
the Preparation of College Teachers did an extensive
research study. Letters were sent to 850 colleges, uni-
versities and technical schools in the United States, and
to 150 deans of liberal arts colleges and graduate schools
in some of the larger universities. As a result of this
study a proposal was developed for a broad program of
graduate study for the preparation of college teachers.42

Kelly published a report of the results of the
Chicago committee's inquiry in 1950. Of significant
interest was one of the major findings:

The suggestions, mounting to a sort of chorus,

indicate that the graduate departments should
see that such (professional) instruction is

40Wilfred M. Mallon, "Apprenticeship: Report of
Work Group V," in The Preparation of College Teachers,
ed. by Theodore C. Bleger and Russell M. Cooper, Report
of a Conference held at Chicaqgo, Illinois, December 8-10,
1949 (Washington, D.C.: American Council on Education
Studies, 1954), p. 126.

41

Ibid.

42Fred J. Kelly, Toward Better College Teaching
(Washington, D.C.: Federal Security Agency, Office of
Education, 1950).
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made a part of the preparation of college
teachers. Furthermore, in almost equally
certain terms, apprentice teaching, with
honest, competent supervision, is suggested
as Probab1¥3the most helpful single device
available.

From 1949 to 1956 very little had been done in
terms of programs being designed or modified to prepare
college teachers as reported by Eckert. However, a con-
certed effort was made to provide internship training
for college teachers in a number of institutions. But
Eckert's 1956 report shows that out of 9,000 persons
graduating with a Doctor's degree in 1955, the total
benefiting from internship programs did not exceed
500,44

In recent years considerable attention has been
given to the Doctor of Arts degree. This new degree
designed for the preparation of college and univorsity
teachers has been emphasized and endorsed in official
statements of the Council of Graduate Schools. For
example on December 6, 1968, the Council of Graduate
Schools endorsed "in principle" the following statement

on the Doctor of Arts degree prepared by the council's

Committee on the Preparation of College Teachers:

431pid., pp. 12-19.

44Eckert, Preparation of College Teachers, pp.

12-~19.
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The Executive Committee of the Council of
Graduate Schools and the Council have in
principle recommended the establishment of
graduate programs leading to the degree
Doctor of Arts to prepare graduate students
for a lifetime of effective teaching at the
college level.

The Doctor of Arts degree program should take its
place among other respected doctoral degrees. It should
not be looked upon as a secondary degree, but should carry
as much prestige as the Ph.D. or any other advanced degree.

The Ph.D. degrce has traditionally so empha-
sized rescarch that the new title is proposed
in the belicf that the Ph.D. is counter pro-
ductive. Many graduate students are trained
along lines other than those which they will
actually follow in their careers as college
teachers. This is not to say that all Ph.D.'s
become college teachers or that they are not
successful college teachers. Rather that the
Ph.D. is and should be recognized as the high-
est research degree, and careers should be
guided along those lines. Relevance is
achieved best if the degree structure is appro-
priate to the career aims and possibilities of
the students as well as to the primary role of
most as teaching scholars.

The title Doctor of Arts (D.A.) should connote
greater emphasis on preparation of college teaching. For
many graduate students, a program which emphasizes broad
subject matter competence and teaching skills and the
development of synthesizing and dissemination abilities
will be most appropriate. The Doctor of Arts degree has

advantages beyond those for the teaching faculty who will

5Carnegie Commission, op. cit., p. 35.

61144,
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find a greater continuity between their training and
their actual careers. The orientation and preparation
that is inherent to the Doctor of Arts degree will place
colleges and universities under less pressure to create
research facilities, We should recognize that the
enrcllments are great in our two and four year colleges
and universities. Consequently, tcaching positions in

the futurc will be very demanding for two and four year

colleges and univcrsities.47

The Committee recognizes that it is neither
fcasible nor desirable to separate sharply

a university professors teaching and rescarch
functions. Research activity is in many cases
an essential element of a professor's teach-
ing effectiveness and all graduate study must
include rescarch components. But the import-
ance of research as a component of college
teaching is considerably less for those not
teaching at the Ph.D. level, and this group
constitutes the majority of tecachers in higher
education. The necessity for research compe-
tence and activities at these other levels,
varies at least guantitatively and in emphasis,
depending upon the subject being taught. For
most college faculty it seems clear that the
research competence required for the great
majority of college teachers can be obtained
through the proposed Doctor of Arts program.

Robert Koenker has done extensive studies on the
status of the Doctor of Arts degree. His first study was
done in March, 1970, in which he did a nationwide survey.

This study revcaled that three institutions were offering

47 bid., p. 36.

4811i4.
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the D.A. degree, and four were planning to offer the
D.A. degree in 1970. Ten were planning to offer the
D.A. degrce in 1971, six were planning to offer the
D.A. degree in 1972, seven were planning to offer the
D.A., but no date was given, and 46 were considering the
possibility of offering the D.A. degree. This made a
total of 76 institutions which offered, were planning to
of fer, or were considering the possibility of offering
the degree. In addition, 12 institutions reported that
they were offering EAd.D. or Ph.D. degree programs for
preparing college teachers which were similar to the
D.A. degree.49
In November, 1971, Koenker did a follow-up study.
Questionnaires were sent to 288 graduate deans at insti-
tutions of the Council of Graduate Schools in the United
States. This study was based on responses from 272
graduate deans. His study revealed that 16 institutions
were offering the D.A. degree, 1l were planning to offer
the D.A. degree, 60 were considering the possibility of
offering the D.A, degree, and 52 were offering doctoral
programs similar to the D.A, degree. The number had
increased to 87, in spite of the oversupply of Ph.D.'s,

the financial restrictions, and the fact that a number

49Robert H. Koenker, Status of the Doctor of Arts
Degree, Programs for Preparing Junior College and College
Teachers (Muncle: Ball State University, Nov. 22, 1971),

po Io
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of state coordinating boards have ruled against the
cstablishment of new doctoral programs.so
Koenker further reports that graduate student
interest in the Doctor of Arts degree is much greater in
those institutions which currently offer, definitely plan
to offer, or are considering the possibility of offering
the D.A. degree than in those institutions which are not
of fering or considering the possibility of offering the
D.A. degree.51
Faculty interest in the D.A. degree as reported
by Koenker revealed that interest is much greater in those
institutions which currently offer the D.A. degree, or are
considering the possibility of offering the D.A. degrece
than in those institutions not offering the D.A. degrce--
52 institutions offer doctoral programs similar to the

D.A. degree or have modified existing doctoral programs.52

) Koenker's latest study was done in November, 1972.
He sent questionnaires to 301 graduate deans at insti-
tutions of the Council of Graduate Schools in the United
States. He also sent questionnaires to 10 non-member

institutions. The study was based on the responses of

293 graduate deans to the gquestionnaire. Based on the

201pia.
51

Ibid., p. 4.

>21pid., p. 5.
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returns 20 institutions were offering the D.A. degree,
sevan were planning to offer the D.A. degree, 33 were
considering the possibilities of offering the D.A. degree,
and 48 were offering doctoral programs similar to the
D.A. degree. However, of those 48 institutions which
were offering similar programs, four of the institutions
offer the D.A. degree, one definitely plans to offer
the D.A. degree, and five are considering the possibility
of offering the D.A. degree.53
Koenker further reported the number of D.A. degrees
granted at various institutions. Carncgie-Mellon Uni-
versity had granted 46; University of Mississippi, 3;
University of North Dakota, 4; University of Northern
Colorado, 25; University of Oregon, 57; and University of
Washington, 1.54
Ralph Norman conducted a study in September, 1971,
concerning somc attitudes toward the Doctor of Arts degree
in the southwest. One hundred eighty-one institutions
were represented in this study. The majority of the
responses were favorable to gquestions concerning approval
of the D.A. degree; willingness to hire, pay, and promote

D.A. degree holders on an equal basis with Ph.D. degree

holders; allowing D.A.'s to teach all disciplines at all

53Robert H. Koenker, Status of the Doctor of Arts
Deqgree (Muncie: Ball State University, Nov. 30, 1972),

pl »
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four undergraduate~year levels; adequacy of preparation
for undergraduate teaching; and administrators-perceived
prestige. Four out of five respondents felt that the
Ph.D. dissertation was not a sine quo non for under-
graduate teaching. Only in faculty-perceived prestige
did the D.A. fall considerably below the Ph.D. Among the
levels of institutions, the doctoral institutions were
least favorable and the 2-year collcges most favorable
in their attitudes toward the D.A.SS
Jerry Goff and Robert Wilson did a cooperative
study during the winter of 1968-69. Approximately 1,500
questionnaires were distributed to all faculty members
in four small institutions and to random samples of 400
in two larger institutions, with a 70 percent return.
Their study was concerned with the chargces students make
against college professors in regard to faculty neglect
teaching in favor of research; avoiding contacts with
students; and resisting change of traditional classroom
practices. Although it has been charged that faculty
regard research as more desirable than teaching, the
study revealed that most faculty members considered teach-
ing a central activity and a major source of satisfaction.

Most faculty members thought their students viewed them as

55Ralph D. Norman, "A Study of Some Attitudes
Towards the Doctor of Arts Degree in the Southwest"
{(unpublished Ph.D. dissertation, New Mexico University,
1970), abstract.



cffective tecachers. 1In addition, most faculty expressed
a desire to be advanced primarily on their teaching
effectiveness, Their data, therefore, showed a generally
high degrce of interest in teaching on the part of college
faculty members. Indeed, interest is more than the
rescarchers expected to find, even allowing for the fact
that the data were based on self—judgments.56

John Johnson at Michigan State University con-
ducted a study. Questionnaires were sent to faculty
members and administrators at the Indiana-Purdue Regional
Campus at Fort Wayne, Indiana. This study concerned
their feeling regarding such a degree as the D.A., and the
possibility for employment of a person with such a dcgree
at their respective institutions.

Johnson reported that B0 percent of the Indiana-
Purdue administrators said that they would be interested
in hiring pecople with the D.A. degrce. However, only 40
percent of them would consider the degree to be equivalent
to the Ph.D. and 40 percent would not.

The greatest positive reaction came from the
Indiana-Purdue Technology group. Two-thirds of the group
said that they would be interested in hiring a person

with a D.A. degree. An impressive 84 percent said

56Goff and Wilson, op. cit.
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they would consider the D.A. degrece equivalent to the

Ph.D.> 7

Interest in the Doctor of Arts degree is wide-
spread. The pros and cons of teaching doctorates parallel
to the Ph.D. are under discussion at many institutions.
some of the arguments in favor of the Doctor of Arts are:

1. There is a need for quality teaching at the
undergraduate level.

2. A program designed to meet the career aims of
those to enter college teaching should be

provided.

3. A program for preparing college teachers
would provide greater breadth of prepara-~-
tion.

Some arguments against the D.A. degree are:

l. Better structuring and broadening of the
Ph.D. rather than crecating a new degree.

2, The D.A. would be inferior to the Ph.D.
3. Financial resources would posc a problem.

4. Research and teacher preparation should
not be separated.SB

Oyer, at M,S.U. in his paper on Preparation of

Collcge Teachers: Need, Obligation, and Opportunity,

states that:

57John W. Johnson, "A Feasibility Study of the
Doctor of Arts Degree at Michigan State University"
(unpublished manuscript, Michigan State University,
1972).

58Stephen Hopkins Spurr, Academic Deqree Structure:
Innovative Approaches; Principles of Reform in Deqgree
Structure in U.S. (New York: McGraw-Hill Book Company,

1970), p. 147,
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The problem of college teachers preparation has

been with us for a long time. Facing up to it

and working out solutions to it are long over-

due. Now is the time for creative and realistic

responses to a very concrete and tremendously

important educational problem that society is

asking us to solve.2>9

One recommendation fully agreed upon by the Com-

mission as of February, 1971, calls for a Committee on
Graduate Education to study 10 specific items, one of
which is: "The nced for new degrce programs, such as the
boctor of Arts and the Master of Philosophy degrce, to pre-
pare tcachers for two and four yecar institutions, in con-
sultation with the University's academic departments®

(M.S.U, Presidential Commission, 1971).60

Summar

Chapter II has reviewed the development and present
status of the Ph.D. and D.A. degrees. This chapter was
presented in five sections: History of Doctoral Programs
in Europe; History of Doctoral Programs in the United
States; the Present Status of the Ph.D.; Changing Naturec
of Higher Education; and the Review of the Literature
Pertaining to the D.A. degree.

The Ph.D. had its beginnings in 1846 in the United

States, and the first conferred Ph.D. was awarded in 1861

SgH. J. Oyer, Preparation of College Teachers:
Need, Obligation, and Opportunity (East Lansing: The
Graduate Council Committee on Graduate Degrees, Michigan
State University, 1970), p. 34.

60

Ibid.
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by Yale University. Society has throughout the history

of Higher Education had its influences on academia. Social
and cconomic factors were the major influences from the
early beginning, later with the movement for technological
and scientific education.

Doctoral degrees in the United States have been
varied; yvet, the Ph.D. has been most prestigious. It
has traditionally emphasized rescarch as a part of its
doctoral program. Tecaching of undergraduate students
has also been one of the major responsibilities of
Ph.D.'s. However, the Ph.D. is expected also to be
involved with consultations, professional advancement and
governances, but most of their rewards arce based on their
rcsearch or scholarly writing.

With the increasing responsibilities of the Ph.D.
holder, undergraduate teaching has become practically
ignored. Concern about the poor gquality of undergraduate
instruction has recently become widespread.

This concern has led to the revision of present
Ph.D. programs and the development of new doctorate pro-
grams. The most frequently suygested and widely accepted
alternative doctorate degree for the preparation for
college teachers is the D.A. degree.

There is a powerful thrust behind the development

of the D.A. degree. It has been supported by the United
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States Office of Education, the Council of Graduate
Schools, the American Association of State Colleges and
Universities and othera.61
Numerous institutions have developed D.A. degrec
programs or plan to offer the D.A. degree in order to

adapt to the problems of a changing society and to meet

the needs of two and four year colleges and universities.

61Drcssel and Delisle, op. cit., p. 6.



CHAPTER III

METHODOLOGY

This study was designed to investigate the atti-
tudes of graduate students presently cnrolled in Adminis-
tration and Higher ILducation at Michigan State University
toward a D.A. degrce. The basic purpose underlying this
study was to determine the extent to which the graduate
students' past cxperience and future carcer goals were
reclated to their attitudes toward the D.A., degree. A
description of the population, a survey of the sample,
construction of the instrument, procedurcs for collection
of data, and the design and analysis of the data are

reported in Chapter III,

Population

Only graduate students in Administration and
Higher Education and enrolled full-time on the Michigan
State University campus during the 1972 Fall term were
included.

The population consisted of a total of 397 grad-
uate students representing the following areas of study:

General Administration

Student l'ersonnel

50
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Developmental Officers
Business Management
Community-Junior College
Continuing Education

Colleyge and University Tcaching

The Sample

Two hundred and thirty-nine (239) of the three
hundred ninety-seven (397} graduate students to whom the
questionnaires were sent responded and are the subjects of
this study. The area of study represcnted and the number
of subjects in each were as follows: one hundred and
forty-two (142) graduate students enrclled in General
Administration; thirty-eight (38) enrolled in Student Per-
sonnel; four (4) enrolled in Developmental Officers; four
(4) cnrolled in Business Management; eleven (1l1) enrclled
in Community-Jdunior Collegqe; twenty-six (26) enrolled in
Continuing Education; and eleven (ll) enrolled in College
and University Teaching. Three subjects did not respond
to this question, and were therefore unidentifiable in
terms of their special area of study. The group consisted
of one hundred and seventy-nine (179) males and sixty (60)
females. The sample consisted of two hundred and six
(206) white respondents, eighteen (18) black, eleven (11)
Mexican American and foreign students, with five students

not responding to this gquestion.
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Development of Instrument

It was determined that a questionnaire provided
the only practical vehicle for securing the desired data
in usable form and within acceptable time limits. After
a review of instruments used in related studies, the
gquestionnaire was constructed. The questionnaire was
then submitted to Dr., Lawrence Lezotte, the Assistant
Director for Research for the Center for Urban Affairs
for examination. After necessary revisions were made and
put into acceptable form a three page instrument was

designed (see Appendix A).

Instrumentation

Background Data

One of the basic purposes underlying this study
was to determine the extent to which graduate students'
past experience and future career goals were related to
their attitudes toward the Doctor of Arts degree., Por-
tions of the questionnaire were constructed to collect
data concerning the following: the year in which the
Bachelor's and Master's degrees were received; area of
study; number of years spent working on the Master's
degree or in doctoral work; years of experience in teach-
ing or research, and a percentage of time the subjects
anticipate devoting to teaching, research and categoriza-

tion on a research-teaching continuum (see Appendix A).



Attitudinal Instrument

A second purpose of this study was to gather data
concerning attitudes of graduate students toward a D.A.
degree. An attitudinal instrument was designed to measure
their attitudes toward the D.A. degree in regard to: such
a program being offered at Michigan State University; meet-
ing their carecr aspirations, the value of teaching intern-
ships, the prestige of an advanced degree, and a gencral
comparison of the Ph.D. and the D.A. degrece. A scventecen
{17) item instrument was developed using a Likert type
scale measuring responses from strongly agree to strongly

disagrce.

Procedure

A cover sheet outlining the major distinctions
between the Ph.D. and D.A. degrec was cncloscd with the
questionnaire., This was done in order to provide the
subjects with a common basis upon which to make their
attitudinal judgments (sce Appendix B).

The guestionnaires and cover sheets were then
mailed to 397 graduate students cnrolled in Higher LEdu-
cation and Administration at Michigan State University.
Six of the gquestionnaires came back by return mail, indi-
cating that these students had withdrawn from school or
had moved without leaving a forwarding address. Thus the

effective total population was 391.



Approximately seven days after mailing the ques-
tionnaires, 50 percent had been returned, although there
was ho deadline date requested. Twenty-one days were given
to data collection, at the end of which 239 guestionnaires
had been returned.

Once the questionnaires were received it was then
necessary to code cach response in order to have data

processing cards key punched.

Design and Analysis

This was basically a comparative descriptive
study. Once the information was transferred from the
answer sheets to the punched cards, the Michigan State
University Computer Institute for Social Science Research
Center analyzed the data on the Contreol Data Corporation
{CDC) 3600 computer. An analysis of Contingency Tables
{ACT) was determined to be the most effective program for
this study, since two variables were used for this analysis,

The data were analyzed with the ACT program from
two different perspectives:

l. Area of study in regard to background data

and attitudinal data.

2. Categorization of graduate students on the

rescarch-teaching continuum in regard to back-

ground data and attitudinal data.



Rescarch Questions

Nine rescarch guestions were formulated and

examined.
as follows:

1.

The questions formulated for this study were

Arc the opinions of graduate students who
anticipate carcers as teachers more favorable
toward the Doctor of Arts deygree than the
opinions of graduate students who anticipate
careers as rescarchers?

Do significant numbers of graduate students
view the Doctor of Arts deqrece as a viable
doctorate program?

Will a significant number of graduate students
indicate a desire for such a program to bhe
of fered at Michigan Statc University?

Would a significant number of graduatc students
consider further study in a Doctor of Arts
degree program?

Do significant numbers of graduate students
categorize themselves as beinyg more of a
tecacher than a rescarcher?

Do significant numbers of the graduate students
anticipate carcers as tcachers rather than
rescarchers?

Do significant numbers of graduate students
have more experience as tcachers than as
resecarchers?

Will significant numbers of graduate students
view the D.A. degree as being equally as
demanding as the Ph.D.?

Will significant numbers of graduate students
fcel that an internship is an important
experience in doctoral work?
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Summar

Two hundred thirty-nine graduate students in Higher
Education and Administration at Michigan State University
responded to a questionnaire sent during the 1972 Fall
term. The questionnaire, designed especially for this
study, was to investigate their attitudes toward the
bDoctor of Arts degrce. In addition this study sought to
determine the extent to which the graduate students' past
expericence and future carcer goals were related to their
attitudes toward the D.A. degrcee.

Answers from the 239 gquestionnaires were punched
on data processing cards and analyzed through an analysis
of contingency Tables to gather background data and atti-
tudinal data.

The procedures used for this study were presented

along with the resecarch questions.



CHAPTER 1V

ANALYSIS OF BACKGROUND VARIABLES AND
GRADUATE STUDENTS' ATTITUDES TOWARD

A DOCTOR OF ARTS DEGREE

Data and findings reported in this chapter show
the results of the comparative descriptive analysis of
the background and attitudinal data. The chapter is
divided into five main sections: (1) description of the
sample; (2) self report of past and future career goals;
(3) attitudes toward the Doctor of Arts degree by arca
of study; (4) attitudes toward the doctor of arts degrce

by research-teacher continuum; and (5) summary.

Description of the Sample

The sample in this study consisted of 239 graduate
students in Administration and Higher Education at Michigan
State University. The data revealed that 142 of them
were enrolled in General Administration, 38 were enrolled
in Student Personnel, four were enrolled in Developmental
Officers, four were enrolled in Business Management, 11
were enrolled in Community-Junior College, 26 were

enrolled in Continuing Education, and 11 were enrolled in

57
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College and University Teaching. Males constituted 74.9

and females 25.1 percent of the responding sample. The

sample consisted of 87.4 percent white, 7.5 percent black

and 4.6 percent classified as Mexican American, American
Indians or of foreign origin.
Table 3 presents a summary of the responses to

the year the undergraduate degreec was received. These

are reported in terms of the area of study in which the

graduate students are presently enrolled.

TABLE 3.--Year undergraduate deqrece was received.

Areca 1940-1950 1951-1960 1961-1972 NR
General Administration 5 43 90 4
Student Personnel 1 7 29 1
Developmental Officers 1 2 1 0
Business Management 0 2 2 0
Comm.-Junior College 1 2 8 0
Continuing Education 3 9 10 2
College and Univ. 1 0 10 1

Teaching

Examination of Table 3 reveals that within the
area of General Administration five of these students
received their undergraduate degree between 1940 and

1950, 43 between 1951 and 1960, 90 between 1961 and
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1972, and four did not respond to this uestion, In Stu-
dent Personnel, one received his undergraduate degrec
between 1940 and 1950, seven between 1951 and 1960,
29 between 1961 and 1972, and onc did not respond to this
guestion, In Developmental Officers one received his
undergraduate degrec betwecen 1940 and 1950, two between
1951 and 1960 and one between 1961 and 1972, 1In Business
Management, two rcceived their undergraduate degrec between
1950 and 1960, and two between 1961 and 1972. In Community-
Junior College one received his undergraduate decgree
between 1940 and 1950, two between 1951 and 1960 and cight
between 1961 and 1972. In Continuing Education, three
received their undergraduate degrece between 1940 and 1950,
nine between 1951 and 1960, 10 between 1961 and 1972,
and two did not respond to this question., In College and
University Teaching one received his degree between 1940
and 1950, 10 between 1961 and 1972, and one did not
respond to this guestion.

A significant number of subjects in each arca of
study received their undergraduate degrees between 1960-1972.

Table 4 presents the summary of the responses

pertaining to the year when the Master's degrece was

received. These are reported in terms of the area of

study in which the graduate students are presently cnrolled.
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TABLE 4.--Year master's degree was received.

Arca 1945-1955 1956-1965 1966-1972

NR
General Administration 2 35 53 44
Student Personnel 0 5 14 19
Developmental Officers 1l 1 2 0
Business Management 0 2 2 0
Comm.~-Junior College 1 3 6 1
Continuing Education 1 9 | 11
College and Univ.
Teaching 0 2 7 2

Examination of Table 4 revealed that within the

areca of General Administration two students received their

Master's degree between 1945 and 1955, 35 between 1956 and

1965, 53 between 1966 and 1972, and 44 did not respond.
In Student Personnel there were five who received the
degree between 1956 and 1965, 14 between 1966 and 1972
and 19 did not respond. In Developmental Officers one
between 1945 and 1955, one between 1956 and 1965, and
two between 1966 and 1972. In Business Management,

two between 1956 and 1965, and two between 1966 and
1972, In Community-Junior College, one between 1945 and
1955, three between 1956 and 1965, six between 1966 and
1972, and one did not respond. In Continuing Education,

one between 1945 and 1955, nine between 1956 and 1965,
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four between 1966 and 1972, and 11 did not respond. In
College and University Teaching, two between 1956 and
1965, seven between 1966 and 1972, and two did not respond
to this guestion.

A high number of subjects that did not respond to
this question are probably enrolled in a Master's degree
program.

Table 5 included a summary of the study arca in

which the undergraduate degree was cearncd. The areas of

undergraduate study are grouped into various colleges or
departments, and are reported by the specific area of
study in Administration and Higher Education. A total of
B0 graduate students received their degree in the arca

of Social Science, with 47 General Administration students
coming from that area, 15 in Student Personnel, one in
Developmental Officers, none in Business Management, four
in Community-Junior College, nine in Continuing Education,
and four in College University Teaching.

The Physical Sciences were represented by three
graduate students with one General Administration graduate
student receiving his undergraduate degree in that area,
none in Student Personnel, one in Developmental Officers,
none in Business Management, none in Community-Junior
College, one in Continuing Education, and none in College

and University Teaching.



TABLE S.--Area of study in which undergraduate degree was received.

Area Gen. Stud, Devel,. Bus, Comm.-Jr. Cont. College-Univ. Total
Adm. Pers. Officers Mang. College Ed. Teaching
Social Science 47 15 1 0 4 9 4 80
Physical Science 1 0 1 0 0 1 0 3
Natural Science i8 2 0 2 1 3 3 29
Business 8 3 0 1 3 3 0 18
Education 44 8 2 1 1 1 1 58
Arts and Letters 17 6 0 0 2 0 2 27
Communication Arts 2 1 0 0 0 3 0 6
Home Economics 0 1 0 0 0 4 1 6
Library Science o 1 0 0] 0 0 0 1
Agriculture 1 1 0 0 0 2 0 4
Engineering 2 0 0 0 0 0 0 2
No Response 1 2 C 0 0 1 0 4

c9
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Eighteen General Administration graduate students
received their undergraduate degree in Natural Science
and there were two from Student Personnel, none from
Developmental Officers, two from Business Management, one
from Community-Junior College, three from Continuing Edu-
cation and none from College and University Tecaching.

Eight General Administration, threce Student Per-
sonnel, none in Developmental Officers, one in Business
Manayement, threce in Community-Junior College, three in
Continuing Education, and one in College and University
Teaching received their undergraduate degrees in Business,

In the area of Education, 44 General Business
graduate students received their undergraduate degrees,
cight in Business Management, one in Community-~-Junior
College, one in Continuing Education and one in College
and University Teaching.

In the arca of Arts and Letters, 17 General
Administration graduate students received their under-
graduate degrees, six in Student Personnel, none in
Developmental Officers, none in Business Management, two
in Community-Junior College, none in Continuing Education,
and two in College and University Teaching.

In the area of Communication Arts, two General
Administration graduate students received their under-

graduate degrees, one in Student Personnel, none in
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Developmental Officers, none in Business Management, none
in Continuing Education, and none in College and University
Tcaching.

There were only six who reccived their under-
graduate degrees in Home Economics: four in Continuing
.ducation, onec in Student Personnel, and one in College
and University Teaching.

In the areca of Library Science, no General Admin-
istration graduate students had received their under-
graduate degree, once in Student Personnel, none in Develop-
mental Officers, none in Business Management, none in
Community-Junior College, none in Continuing Education,
and none in College and University Teaching.

In the area of Agriculture, one General Adminis-
tration graduate student received his undergraduate degree,
onc in Student Personnel, none in Developmental Officers,
none in Business Management, none in Community-Junior
College, two in Continuing Education and none in College
and University Teaching.

In the area of Engineering, two General Adminis-
tration graduate students received their undergraduate
degrees, none in Student Personnel, none in Developmental
Officers, none in Business Management, none in Community-
Junior College, none in Continuing Education and none in
College and University Teaching. Three participants did

not respond to this question.
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Social Science, Education, Natural Science and
the area of Arts and Letters were the four main areas of
concentration in which the subjects earned their under-
graduate degree.

Table 6 included a summary of the study areca in

which the Master's degree was carned by those graduate

students in the sample. The areas of study are grouped
into various colleges or departments, and the specific
arca of study is reported by areca in Administration and
Higher Education. Eighty-one respondents did not answer

this question.

In the area of Education, 75 General Administra-
tion graduate students received their Master's degrec,
fifteen in Student Personnecl, three in Developmental
Of ficers, two in Business Management, six in Community-
Junior College, seven in Continuing Education, and five
in College and University Teaching.

One General Administration graduate student
received his Master's degrce in Enginecering and none of
the remaining six areas had a graduate from that major.

In the area of Social Science, eight General
Administration graduate students received their Master's
degree, three in Student Personnel, none in Developmental
Officers, one in Business Management, one in Community-
Junior College, three in Continuing Education and one in

College and University Teaching.



TABLE 6.--Area of study in which Master's degree was received.

Gen. Stud. Devel. Bus., Comm,-Jr. Cont. College-Univ. Total

Adm, Pers. Officers Mang. College Ed. Teaching
Education 75 15 3 2 3 7 5 113
Engineering 1 0 0 0 0 0 0 1
Social Science 8 3 0 1 1 3 1 17
Business 2 0 0 1 2 0 1 ©
Communication Arts 1 0 1 0 0 0 0 3
Home Economics 0 0 0 0 0 2 0 2
Library Science 1 0 0 0 0 0 0 1
Arts and Letters 5 1 0 0 1 0 2 9
Agriculture 0 0 0 0 0 1 0 1
Natural Science 2 0 0 0 0 0 1 3
Ne Response 47 19 0 o 1 13 1 81

99
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In the area of Business, two General Administra-
tion graduate students received their Master's degree,
none in Student Personnel, nonce in Developmental Officers,
onc in Business Management, two in Community-Junior Col-
lcye, none in Continuing Education and one in College and
University Teaching.

In the arca of Communication Arts, onc Genecral
Administration graduate student received his Master's
degree, none in Student Personnel, onc in Developmental
Officers, and none in the remaining four areas.,.

In the areca of Home Economics, two Continuing
Education graduate students received their Master's degree,
and none in the remaining six arcas.

In the area of Library Science, one General Admin-
istration graduate student received his Master's degree
and none in the remaining six areas.

In the area of Arts and Letters, five General
Administration graduate students received their Master's
degree, one in Student Personnel, none in Developmental
Officers, none in Business Management, one in Community-
Junior College, none in Continuing Education and two in
College and University Teaching.

In the area of Agriculture, one Continuing Educa-
tion graduate student received his Master's degree and

none in the remaining six areas.
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In the area of Natural Science, two Gencral Admin-
istration graduate students rececived their Master's
deqgree, one in College and University Teaching, and none
in the remaining five arecas.,.

The subjects overwhelmingly received their Master's
degree in Education. The large number of no responses is
probably due to the fact that they are currently enrolled
in a Master's program.

Table 7 prescnts the summary data as to the number

of years these graduate students had worked or have been

working on their Master's degree.

TABLE 7.--Number of ycars working on Mastcer's degreec.

Area NR 1 & 2 yrs. 3 & 4 yrs. 5 & Beyond

General Adminis-

tration 88 35 13 8
Student Personnecl]l 18 19 1l 0
Developmental

Officers 4 0 0 0
Business

Management 3 1 0 0
Comm,-Junior

College 10 1l 0 0
Continuing

Education 1l 11 2 2

College and Univ.
Teaching 10 1 0 1]
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This is reported by areas of study of the graduate
student. One hundred and fourty-four participants did not
respond to this question. This table revealed that the
majority of the graduate students have been working on
their Master's degree one or two years.

Thirty-five General Administration graduate stu-
dents have been enrolled in their Master's degree program
onc or two years, 13 for three or four years, and eight
for five years or morc. Nineteen Student Personnel gradu-
ate students have becen working on their Master's degree
onc or two years and one threec or four years. None of
the Developmental Officers students responded to this
guestion. One in Business Management had been working on
his Master's degrec onc or two ycars. Onec in Community-
Junior College had been working on his Master's degrec
onc or two years. Eleven Continuing Education students
have been working on their Master's degree one or two
years, two three or four years, and two five or more years.
One in College and University Teaching has been working
on a Master's degree one or two years.

with the exception of General Adminstration stu-
dents, nearly all other students have been or had worked
on their Master's for one to two years. General Admin-
istration had 13 people who had worked or have been work-

ing a total of three to four years.
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Table B8 presents the summary data concerning the

number of years graduate students have been working on

doctoral degrecs.

TABLE B8.--Number of years working on doctorate degree.

Area NR 1 yr. 2 & 3 yrs. 4 & 5 yrs. 6 & Beyond

General Adminis-

tration 60 32 32 9 9
Student Personncl 20 11 4 1 2
Developmental

Officers 0 2 1l 1 0
Business

Manayement 1 o 1 1 1
Comm.=Junior

College 1 2 6 1 1l
Continuing

Education 15 4 6 1 0
College and

Univ.

Teaching 1l 6 3 0 1

This is reported by areas of study of the graduate
students. This table revealed that the majority of the
doctoral students have been working on their doctoral pro-
gram for three years. Ninety-eight participants did not
respand to this question. Thirty-two General Administra-
tion students had been working on their doctorate for one

year, 32 two or three years, nine four or five years, and
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nine for six or more years. In Student Personnel, 11 have
been working on their doctorate onec year, four two or
three yecars, one four or five years, and two six or more
years. In Deveclopmental Officers two have been working
on their doctorate one year, one two or three years and
onc for four or five yecars. In Business Management, one
had been working on his doctorate for two or three years,
one four or five ycars, and one six or more yecars. 1In
Community~Junior College, two have been working on their
doctorate one year, six two or three years, onc four or
five years and one six or more years. In Continuing Edu-
cation four had been working on their doctorate for one
year, six for two or three years and one four or five
ycars. In College and University Teaching six had been
working on their doctorates for one year, three for two
or three years and one for six or more years.

A majority of the subjects have been working on
their doctorates between one and three years. The large
number of no responses are probably due to the number
of subjects enrolled in a Master's program. |

Table 9 presents the summary of those responses
of graduate students enrolled in Administration and

Higher Education in regard to the number of years

experience in teaching.

This table is reported by areas of study of each

graduate student. This table reveals that a majority



TABLE 9.--Number of years teaching experience.

General Student Development Business Comm.-Jr. Continuing College-=-Univ.

No. of Years .. . : . :
Administration Personnel Officers Management College Education Teaching

l1=-5 70 14 4 2 3 8 5
6 - 10 37 1 0 1 4 7 4
11 - 15 12 1 0 0 1 1 0
le - 20+ 4 0 0 0 1 2 0

No Regponse 19 22 0 1 2 8 2

L
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of these students have had from one to 10 years teaching
experience. Fifty-one participants had no teaching exper-
ience and three did not respond to this question.
In General Administration 70 graduate students
had taught from 1-5 years, 37 from 6-~10 years, 12 from
11-15 years, four from 16-20 years, and 19 did not respond
to this question. In Student Personnel, 14 had taught
from 1-5 years, one from 6-10 years, one from 11-15
years, and 22 did not respond. In Developmental Officcrs
all four respondents had taught 1-5 years. In Business
Management two had taught from 1-5 years, one from 6-10
ycars and one did not respond. In Community-Junior College
threce had taught from 1-5 years, four from 6-10 years,
onc from 11-15 years, one from 16-20 years and two did
not respond. In Continuing Education eight had taught
from 1-5 years, seven from 6-10 years, one from 1ll1l-15
yecars, two from 16-20 years, with eight not responding.
In College and University Teaching, five had taught 1-5
vears, four 6-10 years, and there were two no responses.
In ceach area of study the majority of respondents
reported that they had taught between one and 10 years.
Table 10 presents the summary of those responses
of graduate students enrolled in Administration and Higher

Education in regard to the number of years research

experience they have had.




TABLE 10.--Number of years--research experience.

No. of Years General Student Development Business Comm.-Jr. Continuing College-Univ.
’ Administration Personnel Officers Management Collece Education Teaching
1-5 28 6 2 1 2 10 3
6-10 3 0 0 0 v 0 0
No Response 111 32 2 3 £l 16 )

vL
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This table is reported by arcas of study of cach
graduate student. This table rcveals that a majority of
these students have had very little experience as
researchers, One hundred and seventy-nine (179) had no
resecarch experience. Three did not respond to this
question.

In General Administration 28 graduate students
had done rescarch from 1-5 years, three from 6-10 years
and 111 had no experience in research. 1In Student Per-
sonnel, six had from l1-5 years research and two had no
cxperience in research. In Developmental Officers, two
had 1-5 years rescarch experience, and two had no research
cxperience. In Business Management, one had from 1-5
ycars experience in research and three had no research
experience. In Community-Junior College, two had from
1-5 years rescarch experience and nine had no experience.
In Continuing Education, 10 had 1-5 years research exper-
ience, and 16 had no research experience, 1In College and
University Teaching, three had from 1-5 years research
experience and eight had no research experience.

Each area of study reported that they had between
one and five years of research experience; however, a
considerable number of subjects from all areas did not
respond to this guestion.

Table 11 includes a summary of the type of teach-

ing certificate those students in Administration and




TABLE 1ll.--Type of teaching certificate they now hold.

Resggnse Permanent Provisional Temporary Vocational
General Administration 47 69 22
Student Personnel 22 11 4
Development Officers 3 0 4]
Business Management 2 1 1
Comm.-Junior College 8 2 1
Continuing Education 18 6 2
College and Univ. Teaching 4 6 1

9L
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tHiigher Education now hold. Examination of Table 11

reveals that the majority of graduate students have a
permanent or provisional tecaching certificate,.

Within the arca of General Administration, 69
students hold a permanent tcaching certificate, 11 in
Student Personnel, one in Business Management, two in
Community-~-Junior College, s8ix in Continuing Education,
and six in College and University Tcaching.

Those holding provisional teaching certificates
arce 22 in General Administration, four in Student Per-
sonnel, onc in Business Management, one in Community-
Junior College, two in Continuing Education, and one in
College and University Teaching.

Temporal tecaching certificates are held in only
two areas, one in General Administration and one in
Student Personnel,

Vocational teaching certificates are held in
only two arcas, three in General Administration, and one
in Student Personnel.

Table 12 presents a summary of the classifica-

tion of grade level(s) graduate students in Administra-

tion and Higher Education have taught. This table indi-

cates that a majority of these students have taught at
the elementary and secondary level. Forty-one General

Administration, five Student Personnel, three Continuing



TABLE 12.-~Classification of grade levels graduate students in administration and higher education
have taught.

No 2 Year 4 Year Private
Area El S Ctl
€ Response ementary Secondary College College Industry ther

General Administration 19 41 54 2 20 3 3
Student Personnel 20 5 11 0 2 0 3
Development Officers 1 0 0 1 2 0 o
Business Management 1 0 2 1 0 0 0
Comm.=-Junior College 2 0 3 3 1 1 1
Continuing Education 19 3 5 1 3 0 4

College and Univ., Teaching 2 3 3 2 1 0 0

8L




79

Education and three College and University Teaching had
taught at the elementary level. Secondary teaching was
reported by 54 in General Administration, 11 in Student
Personnel, two in Business Management, three in Community-
Junior College, five in Continuing Education, and three
in College and University Teaching.

Within the 2 year and 4 year colleges, two in
General Administration had taught and 20 in the 4 yecar
collegqe. In Student Personnel, two had taught in a 4
year college. In Developmental Officers one had taught
in the 2 year college and two had taught in a 4 year
college. In Business Management, onc had taught in a
2 year college. In Community-Junior College, three had
taught in the 2 year college, and one in a 4 year college.
In Continuing Education one had taught in a 2 year college
and three had taught in a 4 year college. In College
and University Teaching two had taught in a 2 year
college and one in a 4 year college.

Table 13 presents a summary of the number of

graduate students in Administration and Higher Education

who have been employed in a college or university. Exam-

ination of this table indicated that slightly more than
half of the participants have had some experience at

the college level.
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TABLE 13.--College and university employment.

Area NR 2 yr. College 4 yr. College Both
General Adminis-
tration 72 4 52 14
Student Personnel 6 2 30 0
Developmental
Officers 1 0 2 1
Business
Management 1 1 2 0
Comm.-Junior
Collcgye 2 5 2 2
Continuing
Education 7 2 16 1
College and
Univ.
Teaching 4 1 6 0

In General Administration four had worked in a
2 year college, 52 in a 4 year college and 14 had some
cxperience in both. In Student Personnel, two had worked
in a 2 year college, and 30 in a 4 year college., In
Developmental Officers, two had worked in a 4 year college
and one in both. In Business Management, one had worked
in a 2 year college and two in a 4 year college. In
Community-Junior College, five had worked in a 2 year
college, 16 in a 4 year college and one in both. 1In
College and University Teaching, one had worked in a 2

year colleqge and six in a 4 year college.
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Summar

Analysis of the data concerning background vari-
ables revealed that the typical respondents earned their
undergraduate degree between 1961-1972, and earned their
Master's degrece between 1966-1972., They received their
underygraduate degree in the arca of Social Science or
Education, and their Master's degree in Education. The
typical respondents arc enrolled in the arca of Gencral
Administration and have been in a Master's or doctoral
program for from one to three yecars.

The background data further revealed that the
typical respondents taught from one to ten years on the
sccondary level, and held a permanent teaching certificate.
In contrast they had little or no research experience,
The data indicates that a considerable number have had
some experience working in a 2 or 4 ycar college, but
many were in a non-teaching capacity.

Self Report of Past and
Future Carecr Goals

This portion of the study addressed the respondents
sclf report of past and future career goals. Thesc data
were reported in terms of past experiences in: (1) tcach-
ing, and (2) research. Respondents were asked to indicate
what they considered to be the ideal distribution of

the above mentioned areas in their professional carcers.
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They were also asked to place themselves on a teaching-

research continuum,

Table 14 represents the responses pertaining to

the question concerning the percent of time spent in

tcaching. These are reported by arca of study in which

the graduate students are presently cnrolled.

Examina-

tion of Table l4 indicates that within the area of General

Administration 58 have not had any teaching experience,

22 have spent from 1-25% of their time tcaching,

from 26~-50%, 11 from 51-75%,

and

34 from 76-100%.

17 had

TABLE 14.--Percent of time spent in teaching by area of

study.
Area 0% 1-25% 26-50% 51-75% 76-100%

General Administration 58 22 17 11 34
Student Personnecl 33 1l 2 0 2
Developmental Of ficers 3 0 0 o 1
Business Management 3 1 0 0 0
Comm,-Junior College 3 1 0 2 5
Continuing Education 10 6 3 0 7
College and Univ.
Teaching 3 1 1 1 5

Thirty-three Student Personnel graduate students

have had 0% responsibility as a teacher, one has spent
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1-25% of his time as a teacher, two 26-50%, and two from
76-100%.

In Developmental Officers only one had responsi-
hilities of that as a tecacher and spent from 76-100% of
his time.

Onc of the Business Management graduate students
had spent from 1-25% of his time as a teacher.

In Community-Junior College there were three with
no experience in teaching, onc that had spent from 1-25%
of his time in teaching, two from 51-75% and five from
76-100%.

There were ten who reported in Continuing Educa-
tion that they had not had any responsibilities in teach-
ing, six had spent from 1-25% of their time in teaching,
three from 26-50% and seven from 76-100%.

In the arca of College and University Teaching
there were three that had not spent any time in teaching,
one that had 1-25% responsibility as a teacher, one from
26-50%, one from 51-75% and five from 76-100%.

Table 15 represents the responses pertaining to

the question concerning the percent of time spent in

teaching. These are reported according to the teacher-
rescarch continuum, Examination of Table 15 indicates
that of those who view themselves as primarily researchers
ninetcen had not spent any time in teaching, eight had

spent between l1-50% and two between 51-100%.
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TABLI. 15.--Percent of time spent in teaching reported by
the teacher-rescarch continuum.

T, SRS P R FmxooETT - TER I Lo TT OSSR LT L e TeN e TEomeyy s sl e ¥R s T B o5

NR

Continuum 02 1-50% 51-100% a

(25)
Primarily Researchers 19 8 2
Equally Rescarchers and Teachers 20 11 9
Primarily Teachers 56 33 56

Of thosc categorized as cqually researchers and
teachers 20 had not had any time spent in teaching. Eleven
had spent between 1-50% of their career time in teaching,
and nine between 50-100%.

Thosc cateqorized as primarily teachers reported
56 not having spent any time in teaching, while 33 had
spent between 1-50% and 56 between 51-100% of their time
teaching.

Table 16 presents a summary of a description of

responsibilities in terms of the percent of time spent in

research. Inspection of Table 16 revealed that in General
Administration 97 graduate students had not had responsi-
bilities as a researcher. Thirty-one had spent from
1-25% of this time as a researcher, eight from 51-75%

and two from 76-100%.
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TABLE 16.--Percent of time spent in research.

Area 0% 1-25% 26-50% 51-75% 76-100%
General Administration 97 31 8 4 2
Student Personnel 28 8 ) 2 0
Developmental Officers 4 0 0 0 0
Business Management 3 0 1 0 0
Comm.~-Junior College 9 1 0 1 0
Continuing Education 16 4 3 2 1

College and Univ.
Teaching 9 2 0 0 0

Twenty-ecight of the Student Personnel graduate stu-
dents had not had any responsibility as a researcher,
Eight had from 1-25% of their responsibility as a
researcher and two from 51-~75%.

In the area of Developmental Officers four gradu-
ate students reported that they had not had any responsi-
bility as researchers.

In Business Management, of the four graduate stu-
dents that reported, only one had from 1-25% responsibil-
ity as a researcher.

Nine of the graduate students in Community-Junior
College had no responsibilities as researchers, one had
from 1-25% and one from 51-75% responsibility as a

researcher,
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In Continuing Education sixteen reportced that they
had not had any responsibilities as rescarchers. Four had
from 1-25% responsibility as researchers, three from 26-
50, two from 51-75% and onc from 76-100%.

The College and University Teaching arca reported
that ninc graduate students had not had any responsibili-
ties as rescarchers and two had from 1-25% responsibili-
ties as rescarchers.

Table 17 presents a summary of a description of

responsibilities in terms of the percent of time spent in

rcscarch on a teacher-resecarch continuum. Inspection of

Talbe 17 revealed that 11 of those who categorized them-
selves as primarily rescarchers had not spent any time in
rescarch, eight had spent between 1-50% and 10 between

51-100¢%.

TABLE 17.--Pcrcent of time spent in rescarch reported by
the tcacher-resecarch continuum.

WET e AR WL g A =
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Continuum 0% 1-50% 51-100% (25)

Primarily Researchers 11 8 10

Equally Researchers and Teachers 21 17 2

Primarily Tcachers 113 32 0

Twenty-one of those categorized as being equally

researchers and teachers had not spent any time in
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research, 17 had spent between 1-50% and two had spent
between 51-100%.

Of those categorized as being primarily teachers
111 had not spent any time in research, 32 between 1-50%
of their time in research and none had spent beyond 50%
of their time in research.

Table 18 represents the categorization of graduate
students in Administration and Higher Education on the

teacher-rescarch continuum. In an attempt to determine

how graduate students would rate themselves on a teacher-
research continuum they were asked to indicate if they
were definitely more of a researcher, probably more of a
researcher, equally a rescarcher and a teacher, probably
more of a teacher or definitely more of a teacher. The
results of that data analysis are reported in Table 18
by area of study.

Inspection of Table 18 revealed that in General
Administration six of the graduate students felt they
were definitely more of a rescarcher, 10 prcobably more of
a rescearcher, 20 equally a researcher and a teacher, 33
probably more of a teacher, 12 definitely more of a teacher
and 12 did not respond.

In Student Personnel one of the graduate students
felt he was definitely more of a researcher, three reported
they were probably more of a researcher, 10 equally a

researcher and a teacher, nine probably more of a



TABLE 18.--Categorization of graduate students on the teacher-research continuum.

v ———
Definitely Primarily Equally Research  Primarily Definitely No

Research Research and Teaching Teaching Teaching  Response
General Administration 6 10 23 a3 58 12
Student Personnel 1 3 10 9 9 &
Development Qfficers 0 1 0 2 0 1
Business Management 0 2 0 1 0 1
Comm.~Junior College 1 1 0 2 ) 1
Continuing Education 1 2 5 9 7 p.

College and Univ. Teaching 0 0 2 4 4 1

88
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teacher, nine definitely more of a teacher and six did
not respond to this question,

The area of Decvelopmental Officers reported none
who felt they were definitely more of a resecarcher, onc
indicated he was probably more of a researcher, two felt
they were probably more of a teacher and one did not
respond.

None of the graduate students in Business Manage-
ment felt they were definitely more of a rescarcher, two
they were probably morec of a tecacher and one did not
respond.

In the arca of Community-Junior College onc of
the graduate students felt he was definitely more of a
researcher, one probably more of a researcher, two prob-
ably more of a teacher, six definitely more of a teacher
and one did not respond.

Continuing Education graduatce students reported
onc who felt he was definitely more of a researcher, two
probably more of a rescarcher, five equally a researcher
and a teacher, seven definitely more of a teacher and two
did not respond.

Graduate students in College and University Teach-
ing did not report any who felt they were definitely or
probably more of a researcher, two felt they were equally

researcher and teacher, four feclt they were probably more
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of a teacher, four that they were definitely more of a
teacher, and onec did not respond to the question.

Table 19 presents a summary of the ideal distri-

bution graduate students in Administration and Higher

Education anticipate devoting to teaching, after complet-

ing their graduate work. Examination of that table

reveals that within the area of General Administration

50 of those graduate students did not respond. Fifty-four
recported that they would devote from 1-25% of their time
to tcaching, 19 from 26-50%, 15 from 51-75% and five from

76-100¢%.

TABLE 19.--The ideal distribution graduate students in
Higher Education and Administration anticipate
devoting to teaching after completing their
graduate work.

= 2T

Area 0t 1-25% 26-50% 51-75% 76-100%
Gencral Administration 50 54 19 14 5
Student Personncl 19 10 6 3 0
Developmental Officers 1 1 2 0 0
Business Managcment 3 1 0 0 0
Comm.-Junior College 2 4 2 2 1
Continuing Education 8 6 5 4 3

College and Univ.
Teaching 0 1l 3 4 3
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In the area of Student Personnel 19 graduate stu-
dents did not respond to this question. Ten reported that
they would devote from 1-25% of their time to teaching,
six from 26-50% and threc from 51-75%.

Graduate students in the area of Developmental
Officers reported that one would not devote any of his
time to teaching, one would devote between 1-25%, and two
between 26-50%.

Three of the four graduate students in Business
Management reported that they would not devote any of
their time to teaching and one anticipates devoting
between 1-25% of this time to teaching.

In the area of Community-Junior College two of the
graduate students reported that they did not anticipate
devoting any of their time to teaching. However, four
indicated that they anticipate devoting from 1-25% of their
time in teaching, two between 26-50%, two between 51-75%
and one anticipated devoting 76-100%.

There were eight who reported in Continuing Edu-
cation that they did not anticipate devoting any of their
time to teaching, six anticipate devoting between 1-25%,
five between 26-50%, four between 51-75% and three between
76-100%.

All of the subjects reporting in the area of

College and University Teaching anticipate devoting part



92

of their career to teaching. One anticipates devoting
between 1-25% of his time to teaching, three between 26-
50%, four between 51-75% and three between 76-100%.

Table 20 presents a summary of the idecal distri-

bution graduate students anticipate devoting to teaching

after completing their graduatc work. This table is

recorded on the teacher~research continuum. Examination
of this table reveals that 13 of those viewed as primarily
rescarchers did not anticipate devoting any of their
career time to teaching, 16 anticipate devoting between

1-50% of their career time teaching and none beyond 50%.

TABLE 20.--The idcal distribution graduate students antici-
pate devoting to tcaching after completing
their graduate work by research-teacher

continuum,
. NR
Continuum 08 1-50% 50-100% (25)
Primarily Resecarchers 13 16 0
Equally Researchers and Teachers 10 29 1
Primarily Teachers 44 66 35

Among those categorized as being equally teachers
and researchers, 10 did not anticipate devoting any of
their career time to teaching, 29 between 1-50%, and one
anticipates devoting between 51-100% of his time to

teaching.
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Of those viewed as being primarily teachers, 44
did not anticipate devoting any of their career time to
teaching, 66 anticipate devoting between 1-50% and 35
between 51-100% of their carcer time teaching.

Table 21 presents a summary of responses to the

ideal distribution graduate students in Administration

and Higher Education anticipate devoting to research after

completing their graduate work. This is reported by arca

of study. An examination of Table 21 revealed that in all
seven arecas none of the graduate students anticipate
devoting between 76-100% of their time to research. It
also revealed that the majority of graduate students did

not anticipate devoting any of their career to research.

TABLE 21.--The ideal distribution graduate students
anticipate devoting to research after complet-
ing their graduate work by arca of study.

Area 0% 1-25% 26-50% 51-75% 76-100%
General Administration 62 62 15 3 0
Student Personnel 16 17 4 1 0
Developmental Officers 4 0 0 0 0
Business Management 1 2 1 0 0
Comm.—-Junior College 7 3 1 0 0
Continuing Education 13 7 S 1 0

College and Univ.
Teaching 4 4 3 0 0
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In the area of General Administration, 62 graduate
students d4id not anticipate devoting any of their career
to researxch. There were 62 who reported that they plan
to devote between 1-25% and three from 51-75%.

Of thosc graduate students in Student Personnel
16 did not anticipate devoting any of their career time
to rescarch, 17 anticipate devoting betwecen 1-25%, four
between 26-50% and onc between 51-75%.

Nonc of the graduate students in Developmental
Of ficers anticipate devoting their career to research.

In Business Management three did not anticipate devoting
any of their career to rescarch, and one anticipated
spending between 26-50%.,

0f those reporting in the Community-Junior College
area, seven did not anticipate devoting any of their time
to research. Three anticipate devoting between 1-25%
of their time to research and onec betwcen 26-50%.

In the arca of Continuing Education 13 graduate
students did not anticipate devoting any of their career
to research. Seven anticipate devoting between 1-25% of
their career to rescarch, five between 26-50% and one
between 51-75%.

In College and University Teaching four of the
graduate students reported that they did not anticipate

devoting any of their career time to research. Four
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indicated that they anticipate devoting betwcen 1-25% of
their career to rescarch and threc between 26-50%.
Table 22 presents a summary of responses to the

ideal distribution graduate students anticipate devoting

to rescarch after completing their graduate work., This is

reported by the tecacher-research continuum. An examina-
tion of Table 22 revealed that cight of those who view
themselves as primarily researchers did not anticipate
devoting any time to research, 18 between 1-50% and thrce

hetween 51-100%.

TABLE 22.--The ideal distribution graduate students antici-
pate devoting to research after completing
their graduate work by research-teacher
continuum,

Continuum 0% 1-50% 51-100% NN

(25)
Primarily Researchers 8 18 3
Equally Rescarchers and Teachers 9 30 1
Primarily Teachers 73 70 2

Nine of those categorized as being equally
researchers and teachers did not anticipate devoting any
of their career time to research, 30 anticipate devoting
between 1-50% and one between 51-100%.

Of those categorized as being primarily teachers

73 did not anticipate devoting any of their career time
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to research, 70 anticipated devoting between 1-50% of their
time in resecarch and two between 51-100% of their time in

research.

Summarz

Analysis of the data concerning a sclf report of
past and future carcer goals revecaled that the typical
respondents had more experience in teaching than in
research, except in the arca of Student Personnel. Inter-
ecstingly about half of the respondents who viewed them-
seclves as primarily rescarchers have not had resecarch
experience.

In all the areas of study in Higher Education and
Administration a majority of the subjects viewed themselves
as being primarily teachers.

A very substantial number of respondents antici-
pate devoting between 25 and 50% of their carcer time to
tecaching. While most of the respondents anticipate devot-
ing 25% or less of their career time to research, even
those who viewed themselves as being primarily researchers.

Attitudes Toward the Doctor

ot Arts Degree by
Area of Study

Table 23 presents a sumnary of the responses of
graduate students responding on a Likert type Scale as to

whether or not they felt that the D.A. degree program
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would be more relevant to meeting their careecer aspira-
tions than the Ph.D. program. This was reported according

to area of study.

TABLE 23.--Do you feel that the D.A. degree program would be more
relevant to meecting your career goals than the Ph.D.

program?
Prob, Def .
- - 1

NR Def Prob Neutra Not Not

General Administration 3 26 42 21 30 20
Student Personnel 1 5 9 9 10 4
Developmental Offjicers 0 0 0 2 2 4]
Bus iness Management o 0 1 1 1 1
Comm,~Junior College 9] 4 2 0 3 2
Continuing Education 4] 4 13 6 2 1
College and Univ. Teaching 0 2 7 o} 1 1

Examination of Table 23 indicates that in response
to this question graduate students enrolled in Community-
Junior College, College and University Teaching, Continu-
ing Education and General Administration responded a more
strongly agree than those in the area of Student Personnel.
However, even this area was distributed equally in terms
of agree/disagree. The trend of responses from those
enrolled in Developmental Officers and Business Management

was toward disagreement,
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For Table 24 graduate students responded more
strongly agree in terms of agree/disagree in the areas of
General Administration, Community-Junior Cocllege, Continu-
ing Education and College and University Tecaching than
those in the areas of Student Personnel, Developmental
Of ficers and Business Management in response to question

20.

TABLE 24.--1f you were to consider getting a degree beyond the masters
would you feel that the D.A. program would best mect your

neceds?

Praob, Def.

NR Def. Prob. Neutral Not Not

General Administration 5 27 52 11 i3 14
Student Personnel 1 4 11 3 l6 3
Developmental Officers 0 0 1 2 1 0
Business Management 0 0 1 1 ] 1
Comm.-Junior College 0 3 2 2 2 2
Continuing Education 1 3 15 4 2 1
College and Univ. Teaching 0 2 7 0 1 l

Examination of Table 25 reveals that graduate stu-
dents in all of the arcas of study except those in
Community-Junior College felt more strongly agree in terms
of agree/disagree when asked if their research requirement
for their field of study will better enable them to read

and understand research that is pertinent to their teaching.
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TABLE 25.--Do you feel the research requirement for your field will
better enable you to read and understand research that is
pertinent to your teaching?

NR  Def. Prob. Neutral :;:b' Ezi
Goeneral Administration 6 30 62 24 20 0
Student Personnel 3 10 17 5 3 0
Developmental Officers 0 2 1 1 o ]
Business Management 4] 2 2 O 0 0
Comm.-Junior College 0 3 2 0 5 1
Continuing Education 1 7 9 7 2 0
College and Univ. Teaching o 1l S 3 1l 1

Table 26 concerns itscelf with whether the estab-
lishment of a D.A. degree program would be good for the
educational profession., Examination of Table 26 reveals
that a more strongly agree in terms of agree/disagrec was
reported from graduate students in cach arca of study.

For Table 27 graduate students recacted more
strongly agree in terms of agree/disagree in all areas of
study except those enrolled in Community-Junior College in
response to question 23, It is interesting to note that
in Community-Junior College 36.4% responses were neutral
and none of the respondents felt that the D.A. degree was

definitely not the answer to the problem.
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TABLE 26.--Do you feel that the establishment of a D.A. degqree program
would be good for the educational profession?

NR  Def. Prob. Neutral Lrob: Def.

Not Not _
General Administration 4] 54 62 15 7 4
Stwdent Fersonnel n 12 14 7 4 1
Devoelopment OFficors 0 3 1 0 0 0
Businoess Managomoent, N 1 1 0 2 0
Comm, —Junior Colleqge 0 O 3 1 o 1
rentinuing Education 0 10 10 3 2 1
Znllegn and Univ. Teaching 0 H 2 0 1 0

TABLE 27.-=-With 2 year colleges demanding more gqualified teachers do
you fecl the DAL, is the answer to the problem?

Prob. Def.

HNR Def . trob. Neutral Not Not
General Administration o 23 53 41 22 3
Student Personnel 0 G 17 10 ) 0
Development Officers 4] 1 3 0 0 0
Business Manayement 0 1 1 0 2 0
Comm, ~Junior College 0 2 1 4 4 0
Continuing Education o 2 13 6 4 l
College and Univ. Teaching 4] 4 3 3 0 1

Examination of Table 28 reveals a more strongly

agree in terms of agree/disagree in all areas of study
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when asked whether they felt a program such as the D.A.

degree should be offered at Michigan State University.

TABLE 28.--Do you feel a program such a8 the D.A. should be offered

at M.5.U.7?

Prob. Def.

NR Def, Prob. Neutral Not Not

General Administration 0 49 63 21 6 3
Student Personneal 0 13 11 11 3 0
Development Officers s} 3 1 4] 4] 0
Business Management 0 2 0 0O 2 0
Comm,-Junior College 0 4 1 3 3 4]
Continuing Education 0 11 10 3 1 1
College and Univ. Teaching 0 8 2 0 1 0

Table 29 presents a summary of responses of gradu-
ate students in Higher Education and Administration in
regard to whether they would seriously consider changing
into a D.A. degree program if it were offered at Michigan
State University.

An inspection of Table 29 indicates a trend toward
disagreement in all the areas of study except in the area
of College and University Teaching there was a more

strongly agree in terms of agree/disagree. In Business
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Management 50% felt they would probably consider chang-

ing to a D.A. degree program.

TABLE 29.--1f the D.A, wWere offered at M.S.U. how seriously would
you consider changing to that program?

NR Def. Prob. Neutral :‘:czh ) 32:
General Administration k] 21 27 22 31 as
Student Personnel 1 4 4 6 12 11
Development Officers 4] 0 0 1 2 1
Business Management 0 0 2 0 1 1l
Comm,-Junior College 0 3 1 0 2 5
Continuing Education 0 1l 7 7 5 6
College and Univ. Teaching 0 2 4 2 2 1

Table 30 concerns itself with whether the D.A.
degree program would attract less qualified students.
Examination of Table 30 revecals that a trend toward dis-
agreement in terms of agree/disagreec was reported in each
of the seven areas of study.

An inspection of Table 31 indicates a trend
toward disagreement in terms of agree/disagree by each
of the seven areas of study when asked if they felt the

D.A. degree would represent a "Watered-Down" Ph.D.
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qualified students than the Ph.D.?

)

NR Def, TProb. Neutral ;Z‘:"" ::z:
General Administration 1 13 22 28 £33} 20
Student Personnel 0 b 9 13 8 7
Development Officers 0 Q 1l 1l 2 0
Business Management 0 0 2 0 2 0
Comm. -Junior College 0 1 1 1 4 J
Continuing Education o) 1 2 5 12 6
College and Univ, Teaching 0 0 3 o G 2

TABLE 3l.--Do you feecl that the
down" Ph.D.?

D.A, degroe will represent a "“"watcered-

NR  Def. Prob. Neutral :zzb' ggi'
General Administration 0 7 29 27 53 20
Student Personnel 0 o 11 9 14 4
Development Officers 0 Q 0 l 3 0
Business Management 0 0 1 1 2 0
Comm.—-Junior Colleqe o} 1l 1 2 3 "4
Continuing Education 0 2 2 7 6 9
College and Univ. Teaching 0 1l 3 2 2 3

There was a trend in Table 32 toward both being

equally important in each of the areas or that people in
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general would view the D.A. degree slightly less important

in terms of definitely more important/less important.

TABLE 32.--How do you think people in general would view the D.A.
degree as compared to the Ph.D. degree?

NR Def. Prob. Neutral g:zb' Egi‘
General Administration 2 0 3 71 18 18
Student Personnecl 1 0 1 17 11 8
Development Gffjicers 0 o 0O 3 (¥ 1
Business Management 0 0 0 2 2 0
Comm.-Junjor College 0 o 0 7 2 2
Continuing Education 0 0 0 12 11 3
College and Univ. Teaching 0 0 0 3 7 1

Table 33 represents a summary of responses to
question 29. Inspection of Table 33 reveals a trend of

responses toward probably not in terms of definitely/

definitely not when asked if they felt people in general’
would view the D.A. degree as being equally prestigious
as the Ph.D.

Table 34 concerns itself with how important the
prestige factor of an advanced degree was to the

respondent. The trend was toward slightly important in
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in terms of definitely important/definitely not important

was reported in each of the areas of study.

TABLE 33.--D0 you think people in general would view the D.A. as
being equally prestigious as the Ph.D.?

NR  Def. Prob. Neutral :g:b. 322'
General Administration 1 9 27 15 68 22
Student Personnel 0 1 7 6 21 3
Levelopment Officers 0 0 1 0 3 0
Business Management 0 0] 2 0 2 0
Comm.~Junior Colleqe 0 2 4 o 2 3
Continuing Education 0 1l 5 2 16 2
College and Univ. Teaching 0 0 2 1 7 1

TABLE 34.-~llow important to you is the prestige factor of an advanced

degrec?

Prob. Def .

NR Def. Prob. Neutral Not Not

General Administration 1l 31 51 15 25 19
Student Personnel 0 2 22 7 . 2 "5
Development Officers o 0 4 0 0 0
Business Management 0 2 0 1 1 0
Comm,-Junior College 0 3 2 1 2 3
Continuing Education ) 2 11 1 6 6

College and Univ. Teaching 0 2 6 1l 2 0
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Table 35 presents a summary of responses from each
area of study in regard to the comparison of the D.,A.
degree to the Ph.D. as viewed by each respondent., A trend

toward both being equally important in terms of definitely

important/definitely not important was reported in each

of the arcas of study.

TABLE 35.--How would you yourself view the D.A. degrec as compared to
the Ph.D.?

NR Def . Prob. Neutral Sng' Egi'
General Administration 1 19 20 59 3] 12
Student Persocnnel o 3 6 23 5 1
Development Officers 0 o 0 4 0 0
Business Managemant 0 1 0 1 1 1
Comin.~Junior College 0 4) 0 8 2 1
Continuing Education 0 3 4 12 5 2
College and Univ. Teaching 0 1l 4 4 2 0

Table 36 presents a summary of responses when
asked if they thought persons holding the D.A. degree would
be better teachers than those holding the Ph.D. In each
of the areas of study a trend toward agreement in terms of

agree/disagree was reported.
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degreec will be
better teachers than those holding the Ph.D.?

NR  Def. Prob. Neutral ::zb. Sgi'
Gaeneral Administration 1 26 40 57 7 11
Student Personnel 0 a8 13 14 1 2
Development Officers 0 | 2 1l 0 )
Business Management 0 1 0 1l 0 2
Comm,~Junior College 0 1 2 6 1 1
Continuing Education 0 5] 10 7 0 1
College and Univ. Teaching 0 1 3 4 | 2

Examination of Table 37 reveals a more strongly
agree in terms of agree/disagree in all areas of study
when asked if they felt the internship in a D.A. degree
program be a valuable experience.
TABLE 37.--Do you feel the internship in a D.A. program would be a
valuable experience?

NR  Def, Prob., Neutral zzzh' :z:'
General Administration 1 65 55 12 7 2
Student Personnel 0 20 16 1l 1 0
Development Officers 0 4 0 0 0 0
Business Management 0 2 1l 0 0
Comm.-Junior College o 5 5 1l 0 0
Continuing Education 0 8 14 4 0 0
College and Univ. Teaching o 8 2 o 1 0
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An inspection of Table 38 reveals a more strongly
agree in each area of study in terms of agree/disaqree
when graduate students were asked if they felt an intern-
ship in a D.A. degree program would make for a better

teacher.

TABLE 3B.--Do you fer:l1 the internship in a D.A. program would make
for a better teacher.

’rob. Def.
NR Def . Prob. Neutral ¢

Not Not
General Administration 1 46 64 19 11 3
Student Personnel o 18 12 7 1 0
Development Officers 0 2 2 v} 0 0
Business Management 0] 2 l )| 0 0
Comm.-Junior College 0 1l 7 3 0 0
Continuing Education 0 5 17 2 2 0
Tollege and Univ,. Teaching 0 5 q 0 2 0

Inspection of Table 39 reveals a more strongly
agree in each of the areas of study in terms of agree/
disagree when asked if they felt an internship would be
sufficient if it were included in the Ph.D. as an option

for those interested in college teaching,.
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TABLE 39,--I1f the Ph.D. included an internship as an option, do you
feel this would be sufficient for those interested in
college teaching?

NR Def. Prob. Neutral LXop.  Def.

Not Not

General Administration 3 16 69 26 26 2
S5tudent Personnel 0 0 19 8 9 2
Development Officers o 0 1 2 1 0
Business Management 0 1l 1 1 1 0
Comm.-Junicr Callage 0 1 4 3 3 0
Continuing Education 0 1l 13 9 2 1
Colleye and Univ. Tecaching 0 1 7 1 2 Q

summar

Analysis of the data concerning attitudes toward
the Doctor of Arts degree by area of study indicated a
favorable attitude toward the degree in regard to: the
desire for such a degree to be offered at M.S5.U.; whether
such a degree would be good for the educational profes-
sion; the comparison of the D.A. and the Ph.D.; and the
internship being a valuable experience.

The areas of Developmental Officers and Business
Management tended to have a trend toward disagreement con-
cerning the D.A. being more relevant in meeting their
career gcals. One of the other areas of study tended to

be divided equally in terms of agree/disagree and the
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others toward agreement. However, this could be attri-
buted to the number of subjects that have been working on
their doctorate for two or more years.

Attitudes Toward the Doctor of Arts

Degrece by Rescarch-Teacher
Continuum

Table 40 represents a summary of the responses
of graduate students as to whether they felt that the
D.A.-degrece program would be more relevant to meeting
their carcer aspiration than the Ph.D. program. This
was reported according to those graduate students who
viewed themselves as primarily a researcher, equally a
rescarcher and tcacher, or primarily a teacher, on a

Likert type scale.

TABLE 40.-~Dc you feel that the D.A. degree program would be more
relevant to meeting your careor goals than the Ph.D,

program?
Strongly . Strongly
Agree Agrece Neutral Disagree pisagreo
N * N % N Y N * N %
Primarily Researchers 0 3 lo.3 5 17.2 8 27.5 11 37.9
Equally Researchers
and Teachers 2 5.0 10 25.0 9 22.5 12 30.0 6 15,0

Primarily Teachers 35 24.1 54 37.2 19 13.1 27 18.06 8 5.5
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Examination of Table 40 indicates that the pri-
marily rescarcher catcegory responded toward disagreement
while those categorized as being equally researchers and
tecachers had a more neutral response, and the primarily
tcacher category responded more strongly agrce in terms
of agree/disaqree.

Table 41 presents a summary of the responses of
the respondents in terms of primarily rescarcher,
researcher-teacher and primarily teacher in regard to
whether or not they would consider getting a D.A. if
graduate work werce done beyond the Master's degree.
Table 41 reveals that the primarily rescarcher category
responded toward disagreement to this guestion. Those
'respondents who felt they are cqually researchers and
teachers had a ncutral response while those included in
the primarily teacher catcgory responded more strongly
agree in terms of agree/disagree.

TABLE 41.--1f you were to consider getting a degree beyond the

masters would you feeol that the D.A. program would
best meet your needs?

1

Strongly Agrece Neutral Disagrec Strongly

Agree Disagrec

N % N 8 N % N b N L 8

Primarily Researchers 0 7 24.1 4 13.7 7 24.1 10 34.4
Equally Researchers

and Teachers 4 10.0 10 25.0 4 10.0 13 32.5 7 17.5

Primarily Teachers 3] 21.3 65 44.8 12 8.2 30 20.6 4
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Examination of Table 42 reveals a trend of
responses toward more strongly agree from each category

of responses when asked about question 21.

TABLE 42.--Do you feel the research requirement for your field will
better enable you to read and understand rescarch that is
pertinent to your teaching?

S;;gggly Agree Neutral Disagree g:;g;giﬁ
N L] N % N X N E ! N 1
Primarily Rescarchers 9 31,0 12 41.3 4 3.1 0 0
Equally Researchers
and Teachers 12 30.0 15 37.5 6 15.0 4 10.0 0
Primarily Teachers 27 1B.6 ©7 46.2 24 16.,% 23 15.8 2 1.3

Table 43 concerns itself with whether the estab-
lishment of a D.A. degree program would be good for the
education profession. Examination of Table 43 reveals a

more strongly agree from cach cateqory of responses.

TABLE 43.--Do you feel that the cestablishment of a D,A. degree
program would be good for the educational profession?

Strongly Strongly
Agree Agree Neutral Disagree Disagreo
N Y N 3 N L 3 N % N %

Primarily Researchers 9 31.0 10 34.4 3 10.3 4 13.7 3 10.3

Equally Researchers
and Teachers 13 32.5 17 42.5 5 12.5 3 7.5 2 5.0

Primarily Teachers 66 45.5 58 40.0 11 7.5 8 5.5 2 1.3
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In Table 44 each cateqory of responses reacted

strongly toward agreement when asked if they felt the D.A.

degree is the answer to the problem for two-ycar colleges

in their request for more qualified teachers.,

TABLE 44.--With 2 year colleges demanding morc gualified teachers do

you feel the D.A.

is the answer to the problem?

S:;Z:ZIY Agree Neutral Disagree i::g;giz
N ! N % N % N % N %
Primarily Researchers 5 17.2 11 37.9 4 13.7 7 24.1 2 6.8
Equally Researchers
and Teachers 5 12.5 19 47.5% 10 25.0 5 12.5 1 2.5
Primarily Teachers 25 17.2 54 37.2 42 28.9 22 15.1 2 1.3

Examination of Table 45 reveals a more strongly

agree in terms of agree/disagree in ecach category when

asked whether they felt a program such as the D.A. should

be offered at Michigan State University.

TABLE 45.--Do you feel a program such as the D.A. should be offered

at M.5.U.7?
Strongly Agree Neutral Disagree Strongly
Agree Disagree
N % N % N ) N % N %
Primarily Researchers 7 24.1 12 41.3 4 13.7 5 17.2 1 3.4
Equally Researchers
and Teachers 10 25.0 19 47.5 7 17.5 3 7.5 1 2.5
Primarily Teachers 67 46.2 51 35.1 18 12.4 7 4.8 2 1.3
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Table 46 presents a summary of resgponses in regard
to whether thcecy would seriously consider changing into a

D.A. progyram if it were offered at Michigan Statc University.

TABLE 46.-~1f the D.A. were offered at M.5.U. how seriously would
you consider changing tc that program?

Strongly Agree Neutral Disagrece Strongly
Agree Disagree
N L N % N 1 N % N L

Primarily Resecarchers 1 3.4 3 10.3 3 10.3 7 24.1 15 51.7

Equally Rescarchers
and Teachers 3 7.5 3 7.5 B 20.0 12 30.0 13 32.5

Primarily Teachers 26 17,9 33 22,7 21 14,4 30 20.6 33 22.7

An inspection of Table 46 indicates a trend toward
disagrecement from those respondents categorized as pri-
marily researchers, and those categorized as being equally
rescecarchers and teachers. Those categorized as being
more of a teacher revealed a trend toward agreement in
terms of agree/disagrece.

Table 47 concerns itself with whether the D.A.
degrece program would attract less qualified students.
Examination of Table 47 reveals that a slight trend toward
agreement was reported for those categorized primarily as
researchers., A trend toward disagreement was reported for
those categorized as being equally researchers and teachers

and primarily teachers in terms of agree/disagree.
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TABLE 47.--Do you think the D.A. degree program will attract less
qualified students than the Ph.D.?

- - m . STE WA

S5trongl s

ngly Agrec Neutral Disagrec HFronqu
Agree Disagree
N t N ] N LY N % N %

Primarily Researchers 5 17.2 6 20.6 10 34.4 5 17.2 1 10.3

Equally Researchers
and Teachers 4 10.0 8 20.0 8 20,0 12 30.0 7 17.5

Primarily Teachers 6 4.1 23 15.8 22 15.1 67 46,2 27 18.6

An inspection of Table 48 indicated a trend toward
disagreement in terms of agree/disagree by each of the
categories when asked whether they felt the D.A. would

represent a "watered-down" Ph.D.

TABLE 48.--Do you feel that the D.A. degree will represent a "watered-
down" Ph.D.?

S
Strongly Agree Neutral Disagree trongly
Agree Disagrece
N ) N Y N % N L 3 N %

Primarily Researchers 4 13.7 7 24.1 7 24,1 10 34.4 1l 3.4

Equally Researchers
and Teachers 4 10,0 11 27.5 11 27.5 9 22.5 5 12.5

Primarily Teachers 14 9.6 26 17.9 26 17.9 5% 137.9 35 24,1

In Table 49 there was a trend toward both being

equally important or slightly less important in terms of

agree/disagree from each cateqory in response to how they
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felt people in general would view the D.A. degree in

comparison to the Ph.D.

TABLE 49.--How do yocu think people in general would view the D.A,
degree as compared to the Ph,D. degree?

Strongly Agree Necutral Disagree SFrongly
Agree Disagrec
N % N % N i N h N %
Frimarily Rescarchers 0 0 1 3.4 11 37.9 11 137.9 7 24.1
Equally Researchers
and Tcachers 0 0 1 2.5 16 40.0 16 40.0 7 17.5
Primarily Teachers 0 2 1.3 76 52,4 48 33.1 16 11.0

Table 50 reprcsents a summary of responses to
guestion 29. Inspection of Table 50 reveals a trend
toward probably not in terms of definite/definitely not
for each category of responses when asked if they felt
people in general would view the D.A. degrcec as being
cqually prestigious as the Ph.D.

TABLE 50,--Do you think people in general would view the D.A. as
being equally prestigious as the Ph.D.?

Strongly Strongly
Agree Agree Neutral Disagree Disagree
N L N L} N % N 8 N %

Primarily Researchers 1 3.4 5 17.2 1 3.4 15 51.7 7 24.1

Equally Researchers

and Teachers 1l 2.5 12.5 3 7.5 22 55.0 a 20,0

(B4 ]

Frimarily Teachers 9 6.2 33} 22.7 17 1.7 70 48.2 16 11l.0
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Table 51 concerns itself with how important the

prestige factor of an advanced degree was to each respond-

ecnt.

A trend toward slightly important in terms of defi-

nitely important/definitely not important was reported

for each category.

TABLE 51.--How important to you is the prestige factor of an

advanced degree?

S;;zzzly Agreo Neutral Disagreo g:;gzz;z

N % N % N % N % N %

Primarily Researchcers 8 27.5 14 48.2 3 10.3 1 3.4 2 6.8
Equally Researchers

and Teachers 10 25.0 14 35.0 5 12.5 7 17.5 4 10.0

Primarily Teachers 22 15.1 59 40.6 16 111.0 24 16.5 24 16.5

Table 52 presents a summary of responses from

each category in regard to the comparison of the D.A.

degree to the Ph.D. degree as viewed by cach re¢spondent.:

A trend toward both being equally important in terms of

definitely important/definitely not important was

reported in each of the categories.
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TABLE 52.--How would yocu yourself view the D.A. degree as compared
to the Ph.D.?

1 5t
Strongly Agree Neutral Disagree rongly
Agree Disagree
N L 1 N % N % N % N %
Primarily Researchers o 9 31.0 9 31.0 9 31.0 2 6.8
Equally Researchers
and Teachers 5 12.5 5 12.5 17 42.5% 7 17.5 6 15.0
bFrimarily Teachers 21 l4.4 18 12,4 73 50.3 25 17.2 7 4.8

Tablc 53 presents a summary of responses when
asked if they thought persons holding the D.A. degree
would be better teachers than those holding the Ph.D.
degree. In cach of the categories of response a trend

toward agreement was cvident in terms of agree/disagree.

TABLE 53,--Do you think persons holding the D.A. degree will be
better teachers than those holding the Ph.D.?

Strongly Agree Neutral Disagrec SFrongly
Agree Disagree
H % N L N % N % N A
Primarily Researchers 5 17.2 9 31.0 12 41.3 0 3 10.3
Equally Researchers
and Teachers T 17.5 g9 22.5 19 47.5 o 5 12.5
Primarily Teachers 33 22.7 42 28,9 54 37.2 B 5.5 ? 4.8
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Examination of Table 54 reveals a more strongly

agree in terms of agree/disagrce in cach cateqgory of

response, when asked if they felt the internship in a D.A.

degree program would be a valuable experience.,

TABLE 54.--Do you feel the internship in a D.A. program would be a
valuable experience?
s s
Strongly Agrce Neutral Disagree Frongly
Agree Disaqgrec
N % N % N % N 2} N %
Primarily Researchers 16 55,1 11 37.9 1 3.4 1 3.4 0
Equally Rescarchers
and Teachers 19 47.% 13 32,5 4 10.0 4 10.0 0
brimarily Teachers 69 47.5 60 41,3 10 6.8 q 2.7 1 0.6

An inspection

of Table 55 reveals a more strongly

agree in terms of agree/disagree in each category of

response when asked if they felt an internship in a D.A.

program would make for a better teacher.

TABLE 55,-~Do you feel the internship in a D.A. program would make
for a better teacher?

S;;g:zly Agree Neutral Disagree i:::;g;z
N % N % N Y N * N %
Primarily Researchers 13 44.8 10 34.4 3 10.3 3 10.3 v}
Equally Researchers
and Teachers 13 32.5 16 40.0 7 17.5 4 10.0 0
Principally Teachers 48 33.1 69 47.5 18 12.4 9 6.2 0
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Examination of Table 56 reveals a more strongly

agree in terms of agree/disagree in each catcqory of

response, when asked if they felt an internship included

in a Ph.D. program would be sufficient for those intcerested

in colleyc tcaching.

TABLE 56.--1f the Ph.D.

included an internship as an option, do you
feel this would be sufficient for those interested in
college teaching?

S:;::zly Agree Neutral Disagrec g:;z;giz
N L N ) N L3 N 1 N %
Primarily Resecarchers 4 13,7 13 44.8 5 17.2 5 17.2 1 3.4
Equally Researchers
and Teachers 3 7.5 23 57.5 8 20.0 5 12.5 1 2.5
Principally Teachers 12 8.2 69 47.5 30 20.6 30 20.0 3 2.0

Summarx

Analysis of the data concerning attitudes toward

the Doctor of Arts degree on a research-teacher continuum

indicated a favorable attitude toward the D.A. degree in

all attitudes examined except those categorized as being

primarily researcher.

However, even this group felt the

D.A. degree would attract as well gualified students,

and would be as prestigious as the Ph.D.
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There was general agreement that the internship
was a valuable experience which would make for better
teachers. And that the D.A. degree program would be

good for the educational profession,

Summar

This chapter presented an analysis of background
variables and graduate students' attitudes toward a Doctor
of Arts degree. The tables were summarized according to
the arca of study and by a research-teacher continuum.

A description of the sample was reported according to
arcas of study in regard to: (1) personal data, (2) edu-
cational data and (3) professional or carecr expericnces.
A self report of past and future career goals were pre-
sented and attitudes were ecxamined by area of study and
by a research-tecacher continuum.

The data revealed that of the 239 graduate students
participating in this study according to the area of study.,
142 werce cnrolled in General Administration, 38 werc
enrolled in Student Personnel, four were enrolled in
Developmental Officers, four were enrolled in Business
Management, ll were enroclled in Community-Junior College,
26 were enrolled in Continuing Education, and 11 were

enrolled in College and University Teaching.



CHAPTER V

SUMMARY, FINDINGS AND CONCLUSIONS,

RECOMMENDATIONS AND IMPLICATIONS

summar

The purpose of this study was to investigate atti-
tudes of graduate students at Michigan State University in
Administration and Higher Education toward the Doctor of
Arts degree. 1In addition this study sought to determine
the extent to which the graduate students' past experiences
and futurc carcer goals were reclated to their attitudes
toward the Doctor of Arts degree.

A review of the literature indicates that through-
out the history of granting doctoral degrees in the United
States programs have been designed to mect the demands of
socicty.

Adopting the Germans' research model the Ph.D. has
traditionally been hecavily research oriented. However,
college teaching has been one aspect of their professional
responsibilities.

Studies dated as early as 1928 indicate that the
concern for the gquality of undergraduate instructions has
been a part of the many concerns of higher cducation. The
tendency for most Ph.D.s to become primarily concerned with

122
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research, since most of their professional rewards are
derived from this aspect, has made college teaching become
almost secondary.

Students in two and four yecar colleges have voiced
a concern about the quality of instructions and arc demand-
ing more relevance and accountability from instructors in
higher education. Equally important is the impending crisis
in education whereby the enrollment in two and four year
colleges is expected to double by the late 1970's.

Attempts have been made to better prepare college
teachers. These attempts have been by developing new
degree programs and revising the present Ph.D. programs.

Strong support and interest for such changes have
been endorsed and have had rapid growth since 1969. There
are a substantial number of institutions that are offering
the D.A. degree which was designed specifically for pre-
paring college teachers, or making alteration in their
present Ph.D. program to better prepare college teachers.

Recent studies have tended to focus on institutions
that are offering, have plans to offer or definitely do not
plan to offer doctoral programs designed for college
teaching. Findings from the Koenker report in 1971 show
that 87 institutions are offering or making definite plans

to offer the D.A. degree.
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This study was basically a comparative descriptive

study, designed to investigate the attitudes of graduate

students at Michigan State University toward a D.A. degree.

Two hundred and thirty-nine subjccts responded to

the questionnaire and participated in this study, represent-

ing the following arcas:

General Administration

Student Personnel

Continuing Education

Business Management

Community-Junior Collcge

Developmental Officers

College and University Teaching

Nine research gquestions were formulated and

cxamined based on the responses from the questionnaire.

The guestions formulated for this study were as follows:

1.

Are the opinions of graduate students

who anticipate careers as teachers more
favorable toward the D.A. degree than the
opinions of graduate students who
anticipate careers as researchers?

Do significant numbers of graduate students
view the D.A. degree as a viable program?

Will a significant number of graduate
students indicate a desire for such a program
to be offered at Michigan State University?

Would a significant number of graduate
students consider further study in a
Doctor of Arts degree program?

Do significant numbers of graduate students
categorize themselves as being more of a
teacher than a researcher?
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6. Do significant numbers of graduate students
anticipate careers as teachers or researchers?

7. Do significant numbers of graduate students
have more experience as teachers than as
rescarchers?

B, Will significant numbers of graduate students
view the D.A. degree as being equally as
demanding as the Ph.D.?

9. Will significant numbers of graduate students
feel that an internship is an important
cxperience in doctoral training?

The data were analyzed from two different per-

spectives:

1. Area of study in regard to background data
and attitudinal data.

2. Categorization of graduate students on the

research-teaching continuum in regard to
background data and attitudinal data.

Findings and Conclusions

Research Question 1

Are the opinions of graduate students who

anticipate carcers as tcachers more favorable

toward the D.A. degrec than the opinions of

graduate students who anticipate careers as

researchers?

Findings.--In analyzing the data it was found that
within all the areas of study 83 graduate students out of
236 did not anticipate devoting any of their career to

teaching, and 107 of them did not anticipate devoting any

of their time to research.
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There were 145 graduate students who felt they were
primarily teachers, 40 who felt they were egually teachers
and researchers, and 29 who felt they were primarily
researchers.

Within all the areas of study 115 felt more strongly
agrce in terms of agree/disagree concerning the D.A. being
more relevant to meeting their career aspirations than the
Ph.D., and 78 had a trend toward disagreement. On the
teacher-research continuum five out of 29 of those graduate
students who view themselves as being more inclined toward
resecarch had a trend toward agreement. Twelve out of 40
who felt they were equally researchers and teachers and
89 out of 145 who viewed themselves as primarily teachers

felt a more strongly agree,

Conclusions.--Analysis of the data supports the

following conclusion: Graduate students who view themselves
as primarily teachers and anticipate careers as teachers
tend to have a more favorable attitude toward the D.A.
degree than the opinions of graduate students who antici-

pate careers as researchers,

Research Question 2

Do significant numbers of graduate students view
the D.A. degree as a viable program?
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Findings.--In analyzing the data it was found that
within all the areas of study, 128 graduate students out of
236 felt that the D.A. degree program would best meet their
needs if they were to consider getting a degree beyond
their Masters. Seventy-eight felt that the D.A. would not
best meet their needs if they were to consider getting a
degree beyond their Masters.

On the teacher-research continuum of those graduate
students who felt they were primarily researchers, seven
out of 29 felt the D.A. would best meet their needs if they
were to consider getting a degree beyond the Masters.
Fourteen out of 40 of those categorized as being equally
teachers and researchers and 86 out of 145 graduate students
who felt they were primarily teachers, tended to feel that
the D.A. degree would best meet their need if they were to
consider getting a degree beyond the Masters.

Of those categorized as primarily rescarchers 19
out of 29 felt the establishment of a D.A. degree program
would be good for the educational profession. Thirty out
of 40 who view themselves as being egually researchers and
teachers and 124 of the 145 who felt they werc primarily
teachers stated that the establishment of the D.A. degrec

program would be good for the educational profession.
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Within all the arcas of study 142 graduate students
out of 236 felt the D.A. degrece would be the answer for two
year colleges in their demand for more qualified tcachers,
and 42 had a trend toward disagrecement.

On the teacher-research continuum 16 out of 29 who
felt they were primarily researchérs felt the D.A. would bc
the answer for two yecar colleges in their demand for more
qualified teachers. Of thosce who felt they were equally
rescarchers and tecachers 24 out of 40 had a trend toward
agreement, and 79 out of 145 who view themselves as
primarily tecachers felt the D.A. would be the answer for
two year colleges in their demand for more qualified

tecachers,

Conclusions.—-~Analysis of the data supports the

following conclusion: A significant number of graduate
students view the D.A. degree as a viablae program, not only
for their own purposes but also as being good for the

educational profession and two year colleges.

Research Question 3

Will a significant number of graduate students
indicate a desire for such a program to be

of fered at Michigan State University?
Findings.~-Graduate students in all the areas of

study overwhelmingly supported the establishment of a D.A.
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degree program at Michigan State University, with 188 out
of 236 tending to agree and only 20 tending to disagree.

Of those who view themselves as primarily researchers
19 out of 29 supported the establishment of the D.A. at
Michigan State University. There were 29 out of 40 who
felt they were equally researcher-teachers who had a trend
toward agrecement and 118 out of 145 who view themselves as

primarily teachers supported its establishment.

Conclusions.-~Analysis of the data supports the

following conclusion. An overwhelmingly significant
number of graduate students indicated a desire for such a

program to be offered at Michigan State University.

Research Question 4

Would a significant number of graduate students

consider further study in a Doctor of Arts

degree program?

Findings.-~In analyzing the data it was found that
within all the arecas of study 76 graduate students out of
236 felt they would seriously consider the D.A. degree if
it were offered at Michigan State University.

Of those who view themselves as primarily researchers
four out of 29 felt they would seriously consider entering
the D.A. degree program if it were offered at Michigan State
University.

Six out of 40 who viewed themselves as being

equally researchers and teachers felt they would seriously
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consider entering such a program. The primarily teacher
category reported 59 out of 145 who felt they would
seriously consider entering the D.A. degrece program if it

were offered at Michigan State University.

Conclusion.--An analysis of the data supports the

following conclusion: A significant number of graduate
students would consider further study in a D.A. degree
program., It should be noted that 85 of the 236 subjccts
had been enrolled in a Ph.D. program for two years or
longer, and for that rcason would be unlikely to make any

changes in their doctors program.

Tescarch Question 5

Do significant numbers of graduate students

categorize themselves as being more of a

tecacher than a rescarcher?

Findings.-~-In analyzing the data it was found that
within all the areas of study 29 catecgorized themselves as
being primarily a researcher. Forty felt they were equally

a rescarcher and a teacher and 145 categorized themseclves

as being primarily teachers.

Conclusions.-—-Analysis of the data supports the

following conclusion: A significant number of graduate
students categorize themselves as being more of a teacher

than a researcher.
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Rescarch Question 6

Do significant numbers of graduate students

anticipate careers as teachers or researchers?

Findings.--In analyzing the data it was found that
within all the areas of study 39 subjects anticipate
devoting more than half of their career time to teaching
and only five anticipate devoting more than half of their
career time to research.

Of those who felt they were primarily researchers
three out of 29 anticipate devoting more than half of
their career time to rescarch and none of them anticipate
devoting more than half of their time to teaching. Those
categorized as being egually researchers and teachers
reported one that anticipated devoting more than half of
his career time to research out of 40, and three anticipate
devoting more than half of their career time to teaching.
Thirty-five out of 145 who viewed themselves as primarily
teachers anticipate devoting more than half of their
career to teaching, and two of the subjects in this category
anticipate devoting more than half of their carcer time to

research,

Conclusions.~-Analysis of the data supports the

following conclusion: A significant number of graduate
students anticipate careers as teachers rather than as

researchers,



132

Research Question 7

Do significant numbers of graduate students have

more experience as teachers than as researchers?

Findings.--In analyzing the data it was found that
within all the areas of study 182 of 236 graduate students
have had teaching experience, and 70 have had research
experience,

0Of those who viewed themselves as primarily
researchers 10 have had experience in teaching, and 18 had
experience in research. Twenty of those who viewed them-
selves as equally researchers and teachers, had experience
in teaching and 19 had experience in research. Eighty-nine
of those who viewed themselves as primarily teachers have
had some experience in teaching and 32 have had experience

in rescearch.

Conclusions.-—-Analysis of the data supports the

following conclusion: A significant number of graduate
students have had more experience as teachers than as

researchers.

Research Question 8

Will significant numbers of graduate students
view the D.A. degree as being equally as
demanding as the Ph.D.?
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Findings.--In analyzing the data it was found that
within all the areas of study 132 of 239 graduate students
tended toward disagreement concerning whether they thought
the D.A. degree would attract less qualified students than
the Ph.D.

Of those who viewed themselves as primarily rescarch,
11 agreed and cight disagrced indicating a slight trend
toward agreement with the statement. There was a trend
toward disagrecement by those who view themselves as
cqually rescarchers and teachers, with 19 tending toward
disagrcement and 12 toward agreement. Of those who viewed
themselves as primarily teachers there were 94 toward dis-
agreement and 29 toward agreement concerning whether they
thought the D.A. degree would attract less qualified
students than the Ph.D.

Within all the areas of study 129 out of 236 had a
trend toward disagreement concerning their feelings regarding
whether the D.A. degree would represent a "watered-down"
Ph.D.

Of those who felt they are primarily researchers
and equally researchers and teachers there was equal dis-
tribution concerning whether they thought the D.A. degree
would represent a "watered-down" Ph.D. The primarily
teacher category represented 90 toward disagreement and 29

toward agreement with the statement.
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Within all the areas of study 1lll viewed the D.A,
and the Ph.D. as being equally important and 61 viewed the
D.A. as being more important.

Of those who viewed themselves as primarily
researchers nine tended toward the D.A. degrece being morc
important than the Ph.D. and 11 toward the D.A. degree
being less important than the Ph.D. O0Of those viewed as
being cegually a resecarcher and a tcacher 10 tended to have
a trend toward the D.A. being more important than the Ph.D.
and 13 toward the D.A. being less important as compared to
the Ph.D. Of those vicwed as primarily teachers 73 felt
the D.A. and Ph.D. were equally important and 39 tended to

fecel the D.A. was more important as compared to the Ph,.D.

Conclusion.--An analysis of the data supports the

following conclusion: A significant number of graduate
students view the D.A. as being egually as demanding as

the Ph.D.

Research Question 9

Will significant numbers of graduate students fecl

that an internship is an important experience in

doctoral training?

Findings.--In analyzing the data it was found that
within all the areas of study 205 of 236 graduate students
felt that the internship in a D.A. degree program would be

a valuable experience. Of those who felt they were

primarily researchers 27 out of 29 felt the internship in
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the D.A. would be a valuahle experience. Thirty-two out
of 40 who viewed themselves as being equally researchers
and teachers, and 129 out of 145 primarily teachers felt
the internship in the D.A. degree would be a valuable

experience.

Within all the areas of study 186 out of 236 felt
the internship in the D.A. degrce program would make for a
better teacher.

Of those who felt they were primarily rescarchers
23 out of 29 felt the internship in the D.A. degree program
would make for a better teacher. Twenty-ninc out of 40 of
those who considered themselves researchers and teachers
and 117 out of 145 who viewed themselves as being primarily
teachers felt that the internship in a D.A. program would
make for a better teacher.

Within all the arcas of study 134 out of 236
graduate students felt if the Ph,.D. included an internship
as an option, that this would be sufficient for those
interested in college teaching.

Of those who viewed themselves as being primarily
researchers 17 felt the Ph.D. would be sufficient for those
interested in college teaching if it included an internship
and six toward disagreement. Of those who viewed themselves
as being equally researchers and teachers 26 toward agree-
ment and six toward disagreement. Of those who viewed

themselves as primarily teachers 81 felt the Ph.D. would be
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sufficient for college teaching if it included an intern-

ship and 33 tended to be toward disagreement.

Conclusion.--An analysis of the data supports the

following conclusion: A significant number of graduate
students feel that an internship is an important experience

in doctoral programs.

Recommendations

The following suggestions are based on the analysis
of the findings in this study and the insight gained during
the course of the study. The recommendations for future
research are stated below:

1. This study was restricted to a small experi-
mental population. Future research in this area should
include a larger sample which would provide more definitive
results than the present study provided.

2. A more comprehensive study should be undertaken
in the future that would include a replication of this study
across comparable groups throughout the University.

3. A study could be done in the Junior and
Community College to see attitudes of faculty members and
administrations toward the D.A. degree.

4. Future research should be done to determine
faculty and dean's attitudes toward the establishment of
the D.A. degree at Michigan State University.

S. This study has reported on the results of

graduate students' attitudes at Michigan State University
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toward the D.A. degree. Future research could be con-
ducted to determine how many of these graduate students’
attitudes will actually change after job placement,

6. Future research could be designed to survey
those who have earned the D.A. degree to determine their

attitudes toward the training they received.

Implications

Generalizing on the basis of this study the
researcher feels that there are implications inherent in
the findings which are pertinent to research and educa-
tion in general.

Of major significance is the overwhelming support
given to the establishment of a Doctor of Arts degree pro-
gram at Michigan State University. It therefore seems most
important to the researcher that appropriate faculty and
administrative officials should give serious consideration
to the establishment of such a program in this university.

It is essential in this period of ferment and
change that Michigan State University supports its pro-
fessed interest in the improvement of teaching through the
establishment of a doctoral program specifically designed
to bring about such improvement. No amount of "tinkering"
with the Ph.D. degree program with its research orienta-
tion can accomplish the desired end of the D.A. degree--

the preparation of effective college teaching.
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This questionnaire should take only a few minutes to complete.
fill out or check each item, seal, and return immediately.

10,

11,

12,

13,

14.

BACKGROUND INFORMATION

Sex: Male [ ]

Race: Black [ ]

In what year did you receive your undergraduate degrece?

In what year did you receive your master's degree?

Female [ ]}

White [ )

Mexican American [ ]

Please

Other

]

In what area of study did you receive your undergraduate degree?

In what areca of study did you receive your master's degrce?
How many years have you been working on your masters?
How many years have you been working on your doctorate?

In which of the following areas are you presently enrolled?

General Administration
Student Personnel
Developmental Officer
Business Management
Comm.-Juniory College
Continuing Education
Cellege~Univ. Teaching

How many years of teaching experience have you had?
How many years of research experience have you had?
What type of teaching certificate do you now hold?
At what grade(s}) level you have taught?

Have you ever been employed in a:

2 year college or univ
4 year college or univ
Both [ ]

[
[
[
(
I
[
[

ersity
ersity

)

(1]
[




15.

16.

17.

147

Describe your responsibilities in terms of the percentage of
tima spant in the following areas:

Teaching 3

Research *

How would you categorize yoursclf on the research-teaching
continuum?
Definitely more of a researcher
Probably more of a rescarcher
Equally a researcher and a teacher
Probably more of a teacher
Definitely more of a teacher

Nl byt

List next to the two arcas the ideal distribution you
anticipate devoting to those areas after completing your
graduate work:

Teaching %

Resecarch )




148

ATTITUDINAL. INFORMATION

18, Do you feel that the D.A. degree program would be more relevant to
meeting your career goals than the Ph.D. program?

Definitely(] Probably{]) HNeutral[] Probably Notl|] Definitely Notl]]

19, 1If you were to consider getting a degree beyond the masters would you
forl that the DUA. program would best meet your necds?

Definitely{]l Probably[]) HNeutral[] Probably Not|] Definitely Not/(l]
20, Do you frel the rosearch reguirement for your field will better

enable you to read and understand rescarch that is pertinent to
your teaching?

Definitely(] Probably(] Neutral{] Probably Not{] Definitely Not[]

21. Do you feel that the establishment of a D.A. degree program would
be good for the educational profession?

Definitely(] Probably(} HNeutrall] Probably Not(] Definitely Not[)

22. With 2 year colleges demanding more qualified teachers do you feel
the D.A. is the answar to the problem?

Definitely() Probably([] Neutral(] Probably Not{] Definitely Not|]

23. Do you feel a program such as the D.A. should be offered at M.5.U.7
Definitely{] Probably(]l Necutrall]l Probably Not[] Definitely Not|)
24. I1f the D.A. were offared at M.S.U. how seriously would you consider
changing to that program?
Definitely([] Frobably[] Neutralf] Probably Not{] Definitely Not|]
25. Do you think the D.A. degree program will attract less qualified
students than the Ph.D.?
Strongly Agreel) Agree{] Neutral([) Disagree[])] Strongly Disagree(]

26, Do you feel that the D.A. degree will represent a "watered-down" Ph.D.?
Definitely(} Procbably([] Neutral[] Probably Not[) Definitely Not/[])
27. How do you think people in general would view the D.A. degree as
compared to the Ph.D. degree?
Definitely More Important([] Probably More Importanti)
Both Equally Important[] Slightly Important{] Not Important|)
28, Do you think people in general would view the D.A. as being equally
prestigious as the Ph.D.?

Definitely|) Probably{] Neutral{) Probably Not|) Definitely Not[]



29,

30.

31.

j2.

33,

4.
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How important to you is the prestige factor of an advanced degree?
Very Important(] Somewhat Important(] Uncertainl]

Slightly Important[] Definitely Not Important|]

How would you yourself view the D.A. degree as compared to the rPh.D.?
Definitely More Important{] Probably More Important|}

Equally Important(] Slightly Less Important(] Not Importanti]

Do you think persons holding the D.A. degrec will be better

teachers than those holding the Ph.D.?

Strongly Agyree[] Slightly Agree|] Neutral|l Slightly Disagreel]l
Strongly Disagree{l

Do you feel the internship in a D.A. program would be a valuable
experience?

Definitely([] Probablyl] HNeutral[] Probably Not[)] bDefinitely Not|)
Do you feel the internship in a D.A. program would make for a

better teacher?

Definitely (] Probably{] Neutral[] Probably Not[] Definitely Not[}
If the Ph,D. included an internship as an option, do you feel this
would be sufficient for those interested in college teaching?

Definitely[] TProbably(] Neutrall|] Probably Not(] Definitely Not[]
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APPENDIX B

The following gquesticnnaire has been prepared as part of a
doctoral study being undertaken by a candidate in higher education. The
results of this study will be used in the preparation of a college-teacher
preparation program to be offered by the Department of Administration and
Higher Education. Both the candidate and the department will appreciate
your thoughtful consideration of the questions and the prompt return of
the questionnaire as soon as you have it completed.

Although there are differences in doctoral preograms for hoth
and the Doctor of Arts, the following clements are common to
In responding to the questions, pleasc use the

the Ph.D.
most of the programs.

following as a guide to what the programs are or might be,

Doctor of Arts

Doctor of Philosophy

1. Fmphasis is on preparing the 1. Emphasis is on preparing the
teacher-scholar, research-scholar.

2, Emphasis in graduate education 2. Emphasis in graduate education
is that of greater brcadth. is that of greater depth.

3. Course work of greater variety in 3. Course work which stresses on
own discipline, but also inter- specialization, largely in one
disciplinary study. branch of own discipline.

4, Comprchensive examinatijions 4. Comprehensive exams somewhat
typically broader. narrower, with stress on

spacialized area.

. Internship of about one year 5. Internship in research. Length
in college teaching required. may be indeterminate.

. Rescarch experience oriented 6. Research experience oriented
toward learning; dissertation, strongly toward practice of
coriginal work but not neces- research technigques with much
sarilz to produce new knowledge. emphasis on problem solving.

Must produce new knowledge.

7. Work cenly on research praoblem 7. Completion time of research
which it is anticipated could he largely dictated by nature of
completed within a designated time problem, although not indefinite.
(within one year on half-time (Past experience shows only 17%
basis or less). Dealing with of Ph.D.'s complete dissertations
teaching methods, techniques or in less than one year; 46%
course of study. require two or more years.)

B, More attention to prohblems of 8. More attention to "cognitive

"affective learning."

learning.”



