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ABSTRACT

AN INVESTIGATION OF EXPERIMENTALLY INDUCED EXPECTANCY 
IN SECONDARY SCHOOL COOPERATING TEACHERS OF STUDENT 

TEACHING AT CENTRAL MICHIGAN UNIVERSITY

by
Thomas P e te r  Kromer 

THE PROBLEM

Robert Rosenthal and h is  a s s o c ia te s  have shown th a t  one p e rs o n 's  

ex p ec ta tio n  fo r  a n o th e r 's  behavior can q u ite  u n w ittin g ly  a f f e c t  th e  

ou tcose o f  th a t  behav io r (R osenthal A Jacobson, 1968). This s e l f -  

f u l f i l l i n g  prophecy o r  expectancy e f f e c t  has been s tu d ie d  in v a r io u s  

la b o ra to ry  co n d itio n s  and in e le se n ta ry  and secondary school c la s s r o o u .  

The p ro b les  In th i s  study was to  t e a t  R o se n th a l 's  s e l f - f u l f i l l i n g  

prophecy In the  p r a c t ic a l  s e t t in g  o f  C en tra l Michigan U n iv e rs i ty 's  

s tu d e n t teach ing  pro g ra s ,

PROCEDURES

Twenty s tu d en t tea ch e rs  were randomly se le c te d  from each o f  C entral 

Michigan U n iv e rs i ty 's  f iv e  secondary s tu d e n t teach in g  cen te rs  d u rin g  

th e  w in te r sem ester o f  1972, H alf o f th e  s tu d e n t te a c h e rs  were randomly 

assigned  to  the experim ental group and th e  rem aining s tuden t te a c h e rs  

were assigned  to  th e  c o n tro l group.

The coopera ting  tea ch e rs  o f  those s tu d e n t te a c h e rs  in  the  exper­

im ental group were given p o s i t iv e  expectancy d a ta  w hile  the coopera ting



te a c h e rs  o f those  s tu d e n t te a c h e rs  in  the  c o n tro l group se re  given no 

expectancy d a ta .

In th e  co n tex t o f t h i s  study an a t t e a p t  was sade to  measure th ree  

v a r ia b le s !  th e  a b i l i t y  o f s tu d e n t te a c h e rs  to  te a c h | the  s tu d en t 

te a c h e r 's  confidence In h is  own a b i l i t y  to  teach) and th e  a t t i tu d e s  

s tu d e n t te a c h e rs  have toward young people. The R ating  S cale  fo r  the  

E valuation  o f S tuden t Teachers was se lec te d  to  measure th e  a b i l i t y  of 

s tu d en t tea ch e rs  to  teach . The Confidence Level Inven to ry  fo r  Teaching 

was used to  Measure the s tu d e n t te a c h e r 's  confidence in h is  own a b i l i t y  

to  teach . The Minnesota Teacher A ttitu d e  Inventory  was u t i l i s e d  to  

Measure th e  s tu d e n t te a c h e r 's  a t t i tu d e  toward young people,

Campbell and S ta n le y 's  p o s t - t e s t  only c o n tro l group design was 

enployed in  th is  study, F in n 's  two-way M u ltiv a r ia te  a n a ly s is  o f variance  

prograa was used to  an a ly se  th e  d a ta . The f iv e  p e rc en t le v e l o f con­

fid en ce  was a r b i t r a r i l y  chosen f o r  s ig n if ic a n c e  t e s t s .

ANALYSIS OF RESULTS

A s ig n i f ic a n t  d if fe re n c e  e x is te d  between two o f th e  secondary 

s tu d e n t teach in g  c e n te rs  u s in g  th e  Confldanoe Level Inventory fo r  

Teaching a s  th e  dependent v a r ia b le  (p< .0 5 ) .

The aaln  expectancy e f f e c t  was not s t a t i s t i c a l l y  s ig n i f ic a n t  

a lthough  with ( p < . 068) th e  r e s u l t s  were In the  d ir e c t io n  p red ic ted  by 

R osenthal.
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CHAPTER I

INTRODUCTION

In t h i s  ch ap ter th e  p rob lss  Is  In troduced , the  problem Is  s ta te d ,  

th e  need f o r  the  study i s  developed and the purposes of th e  study a re  

s p e c i f ic a l ly  s ta te d . The research  hypotheses a re  given and c e r ta in  

terms a re  d e fin e d . The chap ter I s  concluded with an overview of the 

study .

In tro d u c tio n  to  the Problem

The s tu d e n t teach ing  program a t  C entral Michigan U n iv e rs ity  has 

been In e x is ten ce  fo r  over 50 y e a rs . IXiring th is  period no system atic  

e f f o r t  has been made to  analyse  i t s  e ffe c tiv e n e ss . Changes were made 

through th e  years as th e  need a ro se  and as personnel re sp o n sib le  fo r  

th e  program changed. There was no sy stem atic  ev a lu a tiv e  study with 

the  r e s u l ta n t  d a ta  to  support th ese  changes.

I n i t i a l l y ,  s tu d e n t teach e rs  sp en t h a lf  days s tu d en t teaoh ing  In 

the  lo c a l  Mount P leasan t area  and th e  rem ainder o f th e  day tak in g  

courses on campus. As the  number o f s tu d en ts  Increased , th e  lo c a l a re a  

could no longer accommodate a l l  o f th e  s tu d en t teachers and so an 6-week 

program of f u l l  time s tu d en t te a ch in g  was developed In se v e ra l r e s id e n t ia l  

cen te rs  lo ca ted  throughout th e  lower p o rtio n  of Michigan, This a rran g e ­

ment has p rev a iled  up to  the p re se n t time.

1
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The major concern w ith th e  8-week progrew seemed to  be th e  lack  of 

c o r re la t io n  o f th e  theo ry  oouraes w ith th e  p r a c t ic a l  experiences gained 

in  th e  s tu d e n t tea c h in g  p ro g ras . Many p ro fe s so rs  be lieved  th a t  the  

s in g le  ao s t im portant a sp e c t o f teach e r p rep a ra tio n  was th e  concurren t 

theory  c la s s e s  tau g h t d u rin g  th e  s tu d en t te ach in g  experience . O thers 

f e l t  t h a t  very  l i t t l e  theo ry  was needed and th a t  th e  experience of 

s tu d e n t teach in g  i t s e l f - - t h e  in te ra c t io n  o f th e  s tu d en t te a c h e r with 

h is  coopera ting  te a c h e r  and w ith h is  own c la s s e s  was s u f f ic ie n t  to  

produce a su c c e ss fu l s tu d e n t teach in g  experience.

In  an a ttem p t to  f in d  ou t who o r what does In fluence  the s tu d en t 

te a c h e r 's  perform ance th e  most d u rin g  h is  s tu d en t teach in g  experience , 

Polesaak (196^) found th a t  s tu d e n t te a c h e rs  thought th a t  the  coop­

e ra t in g  teach e r exerted  the  most In flu en ce  on them.

I f  Polessak and o th e rs  a r e  c o rre c t  in  th e i r  s ta tem en ts  th a t  th e  

coopera ting  teach e r e x e r ts  th e  a o s t  In flu en ce  on s tu d e n t te a c h e rs , then 

perhaps one o f the  b e s t  ways to  in su re  a  su c c e ss fu l s tu d e n t teach ing  

experience i s  fo r  th e  u n iv e r s i ty  c o o rd in a to r  to  co n ce n tra te  h ie  e f f o r t s  

a t  changing the  co o p era tin g  te a c h e r 's  p e rc ep tio n s  o f h is  s tu d en t te a c h e r  

r a th e r  than p rov id ing  more course  work o r  a d d it io n a l  ex tra -c lassroom  

a c t i v i t i e s  fo r  th e  s tu d e n t te a c h e r .

S tatem ent o f th e  Problem

The problem o f t h i s  study i s  to  t e s t  Robert R o se n th a l's  s e l f -  

f u l f i l l i n g  prophecy h ypo thesis  in the  p r a c t ic a l  s e t t in g  of an on-going 

secondary s tu d en t te a ch in g  program a t  C en tra l Michigan U n iv e rs ity ,



3

Purpoaa o f th e  Study

The purpose o f th le  study  i s  to  determ ine whet e f f e c t  experim en tally  

induced expectancy in  coopera ting  teach e rs  has on th e  perceived perform ­

ance of th e i r  re s p e c tiv e  s tu d e n t te a c h e rs . In a d d itio n  th e  study i r l l l  

determ ine whether th e  s tu d e n t te a c h e r 's  confidence f o r  teach ing  la  

a f fe c te d  by th e  inducement o f these  expectancy d a ta  and whether th e se  

expectancy d a ta  w i l l  a f f e c t  h is  sco re  on th e  Minnesota Teacher A ttitu d e  

Inventory  T e s t,

Need fo r  th e  Study

Robert R osenthal and h is  a s s o c ia te s  have shown th a t  one p e rso n 's  

ex p ec ta tio n  f o r  a n o th e r 's  behavior can q u ite  u n w ittin g ly  a f f e c t  th e  o u t­

come o f  th a t  behavior (Rosenthal A Jacobson, 1968). Rice (1929) and 

Harvey (1938) in  se p a ra te  experim ents found evidence th a t  the expecta­

t io n s  o f In te rv iew ers  had a  pronounced e f f e c t  on th e  c l i e n t 's  response .

B. A. Vysocki (1957) noted th a t  experim enter e x p ec ta tio n s  of t h e i r  

su b jec ts*  in te rp r e ta t io n  o f in k b lo ts  a ffe c te d  the number of d i f f e r e n t  

in te r p r e ta t io n s  given by th e  su b je c t,

Alex Bavelas rep o rte d  in  Pygmalion in  th e  Classroom (Rosenthal A 

Jacobson, 1968) th a t  in  an in d u s t r ia l  p la n t in  th e  e a r ly  1950*e th a t  

foremen tended to  ev a lu a te  th e  performance o f fem ale workers on t h e i r  

suspected  a b i l i t y  a s  rep o rted  on f a l s i f i e d  t e s t  sc o re s . Those women 

th a t  th e  foremen expected to  have high perform ances a c tu a l ly  did a lthough 

t h e i r  r e a l  t e s t  sco res  were varied  from high to  low.
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This "expectancy e ffe c t"  has been studied by Rosenthal and 

Jacobson (1968) in a c lassrooa  s itu a tio n . Thorndike (1968) attackad 

tha basic data uaad in  th la  study, and others could not rep lla a te  sany 

of Rosenthal'e experiments. b h lle  not a l l  in vestigator*  have basn abla  

to  show tha tranaaiaaion of th is  axpactancy o f f s e t  fro  a ona parson to  

another, I t  suet ba aaphaaitad that tha o ffa c t has basn demonstrated in 

a nuabar o f s tu d ies , Kora rasaarch i s  naadad to  datarnlns undar what 

clrcuaataaeaa tha txan sa lssion  o f th la  expectancy o f f s e t  i s  aost llk a ly  

to  occur (Barbar A S ilv e r , 1968),

Hypotheses

Hypothesis 1

There w ill  be no s ig n if ic a n t  d ifferen ce  in naan t o t a l  score on tha 

Rating Scale fo r  tha Evaluation of Student Teachers between those student 

teachers whose cooperating teacher was provided expectancy data and those  

student teachers whose cooperating teacher received no expectancy data.

This hypothesis la  a t e s t  o f the expectancy a f fe c t  which has bean 

axperisen ta l ly  demonstrated (Rosenthal A Fade, 19631 Rosenthal A 

Lawson, 1964j Cordaro and Ison, 19631 Larrsbee A K leinsasser, 196?»

Adair A Bpsteln, 1968i Cooper, Klsenberg, Robert A Dohrenwend, 1967i 

Rosenthal A Jacobson, 1968| Blakey, 1970| and H askett, 1968).

Hypothesis 2

Thera w ill  ba no s ig n if ic a n t  d ifferen ce  in  cooperating teachers' 

naan t o ta l  rating  scores on tha Rating Scajle fo r  the Evaluation of 

Student Teachers In the f iv e  secondary student teaching centers.
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Hypothesis 3

th e re  w i l l  be no s ig n i f ic a n t  In te ra c t io n  e f fe c t  between trea tm en t 

and lo c a tio n  aa measured by th e  R ating S ca le  fo r  the E valuation  of 

Student T eachers.

Hypothesis k

There w il l  be no s ig n i f ic a n t  d if fe re n c e  In aean t o t a l  score  on th e  

Confidence Level Inventory  f o r  Teaching between those s tuden t teachers 

whose coopera ting  te a c h e r  was provided expectancy d a ta  and those s tu d en t 

teach ers  whose co o p era tin g  te a c h e r  received  no expectancy d a ta .

Hypothesis 5

There w i l l  be no s ig n i f ic a n t  d if fe re n c e  in s tu d en t te a c h e rs ' mean 

to ta l  sco res  on th e  Confidence Level Inventory  fo r  Teaching in  the  f iv e  

socondary s tu d e n t te ach in g  c e n te rs .

Hypothesis 6

There w il l  be no s ig n i f ic a n t  in te ra c t io n  e f f e c t  between treatm ent 

and lo c a tio n  a s  measured by th e  Confidence Level Inventory  fo r  Teaching,

Hypothesis 7

There w il l  be no s ig n i f ic a n t  d if fe re n c e  In mean t o t a l  score  on th e  

Minnesota Teacher A ttitu d e  Inventory  between those  s tu d en t teach e rs  

whose co opera ting  te a c h e r  was provided expectancy d a ta  and those  s tuden t 

teach e rs  whose co o p era tin g  te a c h e r  received  no expectancy d a ta .



6

Some re sea rch  (K este r, 19^9) su g g e s ts  t h s t  s tu d e n ts  who have had 

p o s i t iv e  expectancy d a ta  p rovided have developed so re  p o s i t iv e  a t t i t u d e s  

toward them selves, toward s c h o o l, toward fe llo w  s tu d e n ts  and toward th e  

te a c h e r .

Hypothesis 8

There w il l  be no s ig n i f ic a n t  d i f f e r e n c e  In s tu d e n t te a c h e rs ' mean 

t o t a l  sc o re s  on th e  Minnesota T eacher A tt i tu d e  Inven to ry  In th e  f iv e  

secondary s tu d e n t teach in g  c e n te r s .

L ocation was never t r e a te d  a s  a  v a r ia b le  In th e  re sea rch  review ed. 

T his w r i te r  th u s included th e  lo o a t lo n  hypotheses 2 , 5» sod 8 ,

H ypothesis 9

There w i l l  be no s ig n i f i c a n t  in te r a c t io n  e f f e c t  between t r e a ta e n t  

and lo c a tio n  aa measured by th e  M innesota Teacher A tt i tu d e  In v en to ry .

D e f ln l t lo n s

1 , S e l f - f u l f i l l i n g  prophecy—A d e s c r ip t io n  o f  how one p e rso n 's  behav io r 

can q u ite  u n w ittin g ly  become a  ao re  a c c u ra te  p re d ic tio n  o f a n o th e r 's  

behav io r s is p ly  because th e  p re d ic t io n  was made. In o th e r  words 

our p re d ic tio n s  o f  a  p e rson  say  I t s e l f  be a  f a c to r  In de term in ing  

th e  behavior o f a n o th e r .

2 , Teacher expectancy—The p e rc e p tio n s  t h a t  a  te a c h e r  holds toward h is  

s tu d e n ts  th a t  se rv es  a s  a p a r t i a l  d e te rm in an t o f th e  behavior o f 

th o se  s tu d e n ts .
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3, Expectancy d a ta —Inform ation  provided to  coopera ting  teach ers  o f the  

e x p e rla e n ta l group th a t  I s  designed to  leave  & p o s it iv e  percep tion  

o f th e  s tuden t teach e r In  th e  Mind o f th e  cooperating  teach er,

4, Cooperating teach e r--A r e g u la r  te a ch e r  In a school th a t  I s  coop­

e ra t in g  w ith C en tra l Michigan U n iv e rs i ty 's  S tudent Teaching Program 

under whose guidance s tu d e n ts  observe, tu to r ,  and guide the  le a rn in g  

a c t iv i t i e s  o f a  group o f secondary s tu d e n ts .

5, S tudent teach e r—A s tu d e n t a t  C en tra l Michigan U n iversity  who I s  

placed In a  pub lic  o r p r iv a te  secondary school (grades 7- 12) and 

accep ts  Increased r e s p o n s ib i l i ty  fo r  d i r e c t in g  th e  lea rn in g  a c t iv ­

i t i e s  o f a group of le a r n e r s  over a  period  of t in e .

6 , C oordinator o r Secondary C oord inato r—An In d iv id u a l employed by 

C en tra l Michigan U n iv e rs ity  to  work w ith cooperating  teachers and 

s tu d e n t teach e rs  In a  secondary teach in g  c e n te r  so th a t  th e  g re a te s t  

p o ss ib le  value can be d e riv e d  f ro s  the  s tu d en t teach ing  experience.

7 , Secondary s tu d en t te a ch in g  c e n te r—A stu d en t teach in g  c en te r  opera ted  

by C entra l Michigan U n iv e rs ity  and superv ised  by a coo rd ina to r th a t  

p laces  s tuden t te a c h e rs  on ly  In grades 7- 12,

8, Confidence fo r  teach in g —A b e l ie f  In o n e 's  a b i l i t y  to  teach . T his 

would Include a b a s ic  g rasp  of the  su b je c t a re a ( s )  taugh t and ad­

equate sethods f o r  te a ch in g  th e  s u b je c t( s ) .
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Overview o f th a  Study

C hapter I I  co n ta in s  a review o f  th e  re c e n t l i t e r a t u r e  concerning 

tea ch e r expectancy ( i 960 to  the  p re s e n t) .  The re a d e r  w i l l  be in troduced 

to l i t e r a t u r e  d e a lin g  w ith the  expeotancy e f f e c t  In  th e  a re a s  o f animal 

behav io r, non-olassroom  s tu d ie s  employing human su b je c ts  and classroom 

s tu d ie s .

The re se a rc h  design (popu la tion , sam ple, p rocedures, c r i te r io n  

In s tru m en ts , d e s ig n , method o f a n a ly s is  and le v e l  of s ig n if ic a n c e )  Is  

d iscu ssed  In Chapter I I I ,  The a n a ly s is  o f r e s u l t s  a re  p resen ted  In 

Chapter IV, Chapter V includes a  summary, c o n c lu s io n s , and im p lica tions 

fo r  f u r th e r  re se a rc h .



CHAPTER I I

Background of th e  Study

The c e n t r a l  p ro p o s itio n  o f th i s  th e s is  Is  t h a t  one p e rs o n 's  proph­

ecy o f a n o th e r  p e rs o n 's  perform ance can come to  d e te rm in e  th a t  o t h e r 's  

perform ance. In  p a r t i c u l a r .  I f  teach e r expectancy and p u p il  achievem ent 

a re  c lo s e ly  r e l a t e d ,  then I t  seems th a t  teach e rs  could a f f e c t  th e  ach iev e ­

ment o f t h e i r  p u p ils  markedly by having p o s it iv e  e x p e c ta tio n s  o f t h e i r  

p o te n t ia l .

C hapter I I  c o n ta in s  a  review  of re c e n t (i960  to  th e  p re s e n t)  l i t e r ­

a tu re  concern ing  th e  “s e l f - f u l f i l l i n g  prophecy" In e d u ca tio n , A few 

genera l s ta te m e n ts  from th e  l i t e r a t u r e  about what seems to  be t ru e  

concern ing  th e  tran sm iss io n  o f the  expectancy e f f e c t  w i l l  be exp lo red .

The s tu d ie s  included  In t h i s  ch ap te r th a t  l e a s t  approx im ate  th e  cond i­

t io n s  of th e  p re s e n t study  a re  p resen ted  f i r s t .  Those s tu d ie s  th a t  more 

c lo s e ly  approxim ate the  c o n d itio n s  of the  p re se n t s tu d y  fo llo w , A b r ie f  

d isc u ss io n  o f th e  l i t e r a t u r e  completes the ch ap te r.

T ransm ission  of the  Expectancy E f fe c t

While c o n f l i c t in g  s tu d ie s  abound d ea lin g  w ith  th e  s e l f - f u l f i l l i n g  

prophecy, th e  fo llo w in g  gen e ra  H a s t  Ions seem to  be accep ted  a s  tru e  by 

most re s e a rc h e r s  In th e  f i e l d  1

9



Less experienced e x p e rleen te re  a te e  to  be moet l ik e ly  
to  carry  th e  expectancy e f f e c t  (K ish, 1962| Barber 
and S i lv e r ,  1968i Ingraham and H arring ton , 1966), 
Rosenthal i s  th e  one Major re sea rch e r in  th e  f i e ld  
th a t  d isa g re e s . He f e e ls  th a t  experienced e x p e rl-  
a e n te rs  were wore l ik e ly  to  in flu en ce  t h e i r  resea rch  
because they were ao re  ego Involved w ith t h e i r  
re sea rch  and thus were " b e t te r  b la se rs"  (R osenthal, 
1967).

Expectancy e f f e c ts  a re  passed by both verbal and non­
v e rb a l cues (R osen thal, Fode, F rledaan and V lkan-K llne, 
I960* Blakey, 1970),

The warmth of an experim enter appears to  have a  consis­
te n t  e f f e c t  on the  outcome of d a ta . Harm experim enters 
Influenced t h e i r  d a ta  more than experim enters perceived 
a s  being le s s  warm (Reece and Whitman, 19621 R osenthal, 
Kohn, G reenfield  and C aro ta , 1965),

Sex of th e  experim enter seems to  have l i t t l e  e f f e c t  as a 
s ig n i f ic a n t  v a ria b le  in expectancy s tu d ie s  (K i l le r  and 
S o lk o ff, 1965l H il l  and Stevenson, 1965) and Sarason 
and Minard, 1963),

The expectancy e f f e c t  i s  d i f f i c u l t  to  dem onstrate in 
r e la t iv e ly  s tru c tu re d  ta sk s  (Ingraham and H arring ton , 
1966| Barber and S i lv e r ,  19681 G illingham , 1969).

The tran sm ission  process takes th e  fo llow ing  formi

" (a )  The s tu d en t experim enter a ttended  to  th e  
expectancy communication from the  p r in c ip a l  InveS' 
t lg a to r ,  (b) The experim enter comprehended the  
expectancy communication, (c) The experim enter 
re ta in e d  th e  communication, (d) The experim enter 
( in te n tio n a lly  o r  u n in te n tio n a lly )  attem pted  to  
tran sm it th e  expectancy to  th e  su b je c t ,  (e )  The 
su b je c t (consciously  o r  unconsciously) a tten d ed  
to  th e  expectancy communication from th e  e x p e ri­
menter, ( f ) The su b je c t (consciously  o r  uncon­
sc io u s ly )  comprehended th e  ex p erim en te r 's  expect- 
ancy, (g) The su b je c t (consciously  o r uncon­
sc io u sly  re ta in e d  th e  ex p erim en te r 's  expectancy, 
(h) The su b je c t (w ittin g ly  o r u n w ittin g ly )  acted  
upon (gave responses in  harmony w ith) th e  ex p eri­
m en ter's  expectancy ," (Barber and S i lv e r ,  1968, 
P. 25)
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I t  i s  hoped th a t  th ese  p o in ts  w il l  a s s i s t  th e  re a d e r to  under­

stand  th e  re sea rch  th a t  fo llo w s.

Review o f  th e  L ite r a tu re

Rosenthal and Fode (1963) re p o r ts  t h a t  a  c la s s  o f  12 s tu d e n ts  In 

experim ental psychology worked w ith  60 o rd in a ry  r a t s  employing an e le ­

vated  T-shaped mace, fiach anim al** ta sk  was to  lea rn  to  run  to  the  

d a rk e r a r s  o f th e  Base, H alf o f th e  s tu d e n ts  were to ld  th a t  th e i r  r a t s  

through a succession  of Inb reed ing  were sa se  b r ig h t—th a t  they had 

developed a  f a c i l i t y  fo r  le a rn in g  how to  run th e  ease . The o th e r h a lf  

o f th e  s tu d e n ts  understood th a t  t h e i r  r a t s  were s a te  d u ll  a n ln a ls .

The r e s u l t s  showed th a t  th o se  a n ln a ls  be lieved  to  be b e t te r  per- 

fo ra e rs  a c tu a l ly  became b e t t e r  (p  * .0 1 ) . A fte r  the  experiment ra t in g s  

o f a t t i tu d e s  o f the s tu d en ts  showed th a t  th o se  s tu d e n ts  t h a t  expected 

b e t te r  performance viewed t h e i r  an im als a s  b r ig h te r ,  more p le a sa n t, and 

more l ik a b le .  They a lso  rep o rte d  th a t  they  handled th e i r  r a t s  with 

g re a te r  frequency and a ls o  more g e n tly  than  d id  those s tu d e n ts  th a t  

expected poor perform ance.

In a  s im ila r  experim ent employing Sk inner Boxes (Rosenthal and 

law son, 196b) anim als th a t  were expected to  show su p e rio r  performance 

a c tu a l ly  performed b e t te r  (p -  ,0 2 ) ,

Cordaro and Ison ( 1963) employed a t o t a l  o f 1? experim enters in a 

c o n d itio n in g  experim ent w ith y* p la n a r  la .  Five experim enters were led  to  

b e liev e  th a t  t h e i r  worms had a lre ad y  been taugh t to  make tu rn in g  and 

c o n tra c tin g  responses, F ive experim en ters were led to  b e liev e  th a t th e i r
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worms had no t bean tau g h t to  make th ese  responses, The rem aining 

seven experim enters were given o p p o site  ex p ec ta tio n s—one f o r  each of 

the  two worse they  had. In  a l l  oases th e  perform ance of the  worms was 

as expected by the  experim enter (p<  . 005).

larrm bee and K le lneaaser (196?) used f iv e  experim enters to  admin­

i s t e r  the  "Weohsler In te l l ig e n c e  S cale  f o r  Children** to  12 s ix th  g raders 

o f average in te l l ig e n c e .  Each su b je c t was te s te d  by two d i f f e r e n t  exper­

im en ters, one of which expected the  su b je c t to  be above average in  i n t e l ­

lig e n ce . The o th e r  experim enter expected th e  ch ild  to  be o f below 

average in te l l ig e n c e .  On th e  v e rb a l p a r t  o f the  t e s t  the  average d i f f e r ­

ence was more than 10 p o in ts  ( p < . 05).

In a study d e a lin g  w ith person p e rc e p tio n , 10 s tu d e n ts  In psychol­

ogy acted  a s  experim en ters. Each experim enter had 20 s u b je c ts . His ta sk  

was to  show a s e r ie s  o f 10 photographs of p e o p le 's  fa c e s  to  each of h is  

su b je c ts  in d iv id u a lly , Bach su b je c t was to  r a t e  th e  degree of success 

o r  f a i lu r e  shown in  each of the  photographs. Each fac e  could be ra ted  

from (-10) showing extreme f a i lu r e  to  (+10) s ig n ify in g  extreme success . 

The photos had been s e le c te d  so th a t  they would be seen a s  n e ith e r  

su ccessfu l nor u n su ccess fu l.

A ll experim enters were given e x p l i c i t  d i r e c t io n s  on how to  admin­

i s t e r  the ta s k  and each were given id e n t ic a l  in s tru c t io n s  to  read to  

t h e i r  su b je c ts . T h e ir a lle g e d  goal was to  d u p lic a te  r e s u l t s  a lread y  

w ell e s ta b lis h e d . H alf o f the  experim enters were to ld  th a t  the  photos 

would be ra te d  as su c ce ss fu l (+5) w hile th e  rem aining h a lf  were to ld  

th a t  the photos would be ra te d  a s  u n su ccessfu l ( -5 ) .  R esu lts  showed
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th a t  tha  experim enters tended to  g e t the  r e s u l t s  th a t  they  expected 

(R osenthal * Fode, 1963» b ) .

A dair and E pste in  (1968) re p lic a te d  th la  study  u s in g  taped In s tru c ­

t io n s  w ith th e  eaae r e s u l t s .

Another study was conducted by Cooper, E lsenberg , Robert and 

Dohrenwend (196?) to  determ ine whether e x p e r ia e n te r  expectancy s ig h t  no t 

exp la in  th e  outcose of "p rep ara to ry  e f f o r t  on b e l ie f  in  th e  probable 

occurence o f  fu tu re  even ts" b e t t e r  than Yaryon and F e s t ln g e r 's  d issonance  

th eo ry . Each of 10 e x p e rise n te rs  con tacted  10 su b je c ts . H alf o f the  

su b je c ts  were requ ired  to  memorise a  l i s t  o f 16 syabols and d e f in i t io n s  

th a t  were supposed to  be e s s e n t ia l  fo r  th e  su ccess fu l com pletion of an 

exas th a t  had a  50-50 chance of being  given. The o th e r h a lf  were asked 

to  only look a t  th e  l i s t .  H alf o f th e  e x p e r ise n te rs  were led  to  b e lie v e  

th a t  the su b je o ts  who se so rlse d  would be so re  c e r ta in  of a c tu a l ly  having 

to  tak e  th e  t e s t  w hile th e  o th e r  h a lf  o f th e  e x p e r ise n te rs  were led  to  

be liev e  th a t  those  su b je c ts  th a t  only looked a t  th e  l i s t  would be sore  

c e r ta in  of a c tu a l ly  having to  take  th e  t e s t .  The r e s u l t s  showed th a t  th e  

e f f e c ts  o f the  ex p erisen te rs*  expec tancies were so re  than  10 t l s e s  

g re a te r  than  the  e f f e c ts  o f p rep a ra to ry  e f f o r t .

In a l l  o f the  preced ing  s tu d ie s  a  grand e x p e ria e n te r  d e lib e ra te ly  

gave o th e r  e x p e r ise n te rs  an expectancy oond ltlon  reg a rd in g  an experim ent. 

In soo t oases only one a in p le  expectancy c o n d itio n  was given a llow ing  an 

expectancy s e t  to  be developed by th e  e x p e r ise n te rs  and thus p o ssib ly  

contam inating  th e  d a ta . P ra ise  from th e  grand experim enter was obtained  

only i f  th e  expectancy e f f e c t  was dem onstrated by the  e x p e r ise n te rs .
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The w r i te r  f e e l s  th a t  those s tu d ie s  a r e  o f H a lte d  va lue  In h e lp ing  to  

exp la in  th e  s e l f - f u l f i l l i n g  prophecy e f f e c t  In  a a o re  u n co n tro lled  c la s s -  

rooa s e t t in g .

Research In creas in g ly  suppo rts  th e  p o s itio n  t h a t  the  slow er jw p l l 's  

lack  o f suocess fu n c tio n s  a s  a  s e l f - f u l f i l l i n g  prophecy. R lessen (1962) 

s t a te s  th a t  teach e rs  u n d e re s tla a te  th e  In te l l ig e n c e  and I n te l le c tu a l  

c u r io s i ty  o f th ese  o h ild ren  and th e re fo re  fo ra u la te  too  low ex p ec ta tio n s  

o f th ea ,

Davison and Long (i960) found c o n flra a tlo n  f o r  t h e i r  hypo thesis  

th a t  th e re  e x is ts  a p o s i t iv e  re la t io n s h ip  between fav o ra b le  percep tion  

o f teach e rs  fe e l in g s  and good acadealc  ach leveaen t.

A sbell (1965) quoted a  Milwaukee te a c h e r  as p o in tin g  o u t, "A ch ild  

does what I s  expected of h i a , M In ex p la in in g  why a c h ild  n ig h t aake con­

s id e ra b le  p rog ress under one te a c h e r, and none under an o th e r. He found 

tea ch e rs  u s in g  th e  s e l f - f u l f i l l i n g  prophecy to  d isd a in  re s p o n s ib i l i ty  

f o r  th e  non-achleveaent o f th e i r  s tu d e n ts .

tflloox (1967) s t a te s  th a t  the   "non-achleveaent o f th e  s tu d e n ts

Is  viewed a s  a se re  f u l f l l l a e n t  o f th e  s e l f - f U l f i l l l n g  prophecy"(p. 176), 

He views th e  r a is in g  of p u p il expec tancies o f these  te a ch e rs  a s  e s s e n t ia l  

fo r  th e  succeaafu l ach lev eaen t of t h e i r  s tu d e n ts .

Perhaps th e  s in g le  a o s t  la  p o rte n t study d e a lin g  w ith the  idea th a t  

one p e rso n 's  ex p ec ta tio n s has a pronounced e f fe c t  on a n o th e r 's  behavior 

I s  P y g ^ llo n  In th e  C lasarooa (R osenthal A Jacobson, 1968),
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Vorking In a s in g le  e le a e n ta ry  school (g rades 1 -6 ) , R osenthal and 

Jacobson adm in iste red  tha  "Flanagan T ast o f General A b il i ty "  to  a l l  

s tu d e n ts  In  Nay, 1964. Tha tea ch e rs  were to ld  th a t  t h i s  t e a t  was the  

"Harvard T es t o f In f le c te d  A cq u isitio n " , The a u th o rs  then randosly  

se le c te d  approxim ately  2Q£ of th e  s tu d en ts  and to ld  th e  te a c h e rs  In 

S ep teab er, 1964, t h a t  th e  t e s t  had Ind ica ted  th a t  th e se  s tu d e n ts  ware 

about to  experience an in te l l e c tu a l  growth sp u r t . F u rth e r  t e s t in g  took 

p lace  in  January o f  1965 w ith th e  main p o s t - t e s t  In May of 1965 and the  

l a s t  p o s t - te s t  In  Nay o f 1966,

The expectancy e f f e c t  was s ig n i f ic a n t  a t  th e  lower le v e ls  (grades 

1 and 2 ) ,  Boys tended to  sp u r t  a c re  than g i r l s .  The a u th o rs  concluded 

th a t  apparen tly  te a c h e rs  d id  c o u u n lc a te  an ex p ec ta tio n  o f performance 

to  soae s tu d e n ts  and th a t  th is  ex pec ta tion  I s  what accounted f o r  th e i r  

gains on th e  p o s t - t e s t .  They concep tua lised  th a t  th e  " q u a lity  o f In te r ­

a c tio n "  between te a c h e rs  and " sp u rte re "  probably aade th e  d if fe re n c e .

In view of re c e n t c r l t l c l s a  (Thorndike, 1968) C la lb o m , 1969)

J o s e ',  1969) and E laahoff A Snow, 1970) of Rosenthal and Jacobson 's  

study one aust con tinue  to  q uestion  the e x is te n ce  o f  te a ch e r In fluence , 

Thorndike (1968) on page 711 conoluded th a t  the  b asic  d a ta  were " . . . s o  

un trustw orthy  t h a t  any conclusions based upon then  a u s t  be su speo t" , 

C lalbom  ( 1969) r e p l ic a te d  p a r ts  o f the R osenthal study  and found no 

s t a t i s t i c a l l y  s ig n i f ic a n t  d if fe re n c e s  on th e  hypo thesis te s te d  In both 

s tu d ie s .  E laahoff and Snow (1970) suggests th a t  R osenthal and Jacobeon 's 

trea tm en t of d a ta  la  Inadequate.

Taking the  s tre n g th  of R o sen th a l's  co n v ic tio n s  and th e  eq u a lly  

su re  a ta te a e n ts  o f h is  c r i t i c s  to g e th e r has l e f t  th e  w r i te r  confused.
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I t  a isM  th a t  Rosenthal and Jacobson may be g u ilty  o f  what they  hare 

warned ua a b o u t,. . , experim enter b ia s .

Jose* (1970) in  a  p a r t i a l  r e p l ic a t io n  o f th e  study  by R osenthal 

and Jacobson (1963) attem pted  to  answ er two q u estio n s  1 ( l )  Does f a ls e

in form ation  given to  a te a c h e r  a f f e c t  a s tu d e n t 's  IQ and achievewent 

t e s t  sc o res?  (2 ) Does th e  te a c h e r 's  behavior change toward th o se  s tu ­

den ts f o r  whon f a l s e  inform ation was given?

Eighteen te a c h e rs  (9 f i r s t  and 9 second grade) and 1U4 s tu d e n ts  

(8 f ro a  each c la ss ro o n ) were se le c te d  a t  randon and randomly assigned  

to  experim ental and c o n tro l groups. The MT est o f General A b il i ty "  

(F lanagan, i 960) and the  read ing  and a r ith m e tic  s u b - te s ts  o f th e  "Metro­

p o lita n  Achievement T est" were adm in istered  a s  In Rosenthal and Jacobson 's  

study .

Mo s t a t i s t i c a l  s ig n if ic a n c e  was found f o r  trea tm en t by sex  of s tu ­

dent 1 by grade le v e l  in te ra c tio n )  o r  by grade le v e l  fo r  IQ, read ing  

achievement o r a r i th m e tic  achievem ent.

In te ra c t io n  a n a ly s is  showed th a t  th e re  was l i t t l e  o r no d if fe re n c e  

in  te a c h e r  behavior towards e i th e r  th e  experim ental or c o n tro l groups.

While the  outcome o f th is  in v e s tig a tio n  seems to  d i f f e r  sharp ly  

from th a t  of R osenthal and Jacobson (1968), in a c tu a l i ty  i t  may n o t,

Jose* in  a fo llow  up to  th e  study lea rned  th a t  most o f th e  p a r t ic ip a t in g  

te a c h e rs  had known th e  s tu d en ts  involved In the  study  and d id  not expect 

them to  improve even though the t e s t  in d ica ted  they  would.
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Jose* continued by r e l a t i n g . , , " I t  s e e n  p o ss ib le  f ro s  t h i s  th a t  i t  

i s  n o t th e  th eo ry  of expectancy th a t  i s  q u e s tio n a b le . Rather th e  aeans 

by which the  e s tab lish m en t o r M odifica tion  of th e  expectancy Is  attem pted 

should be questionable.** The w r i te r  th u s  in te r p r e ts  Jose* to  say th a t  

the la c k  of s ig n if ic a n c e  in  h is  study  l i e s  not so much w ith expectancy 

theory  but w ith h is  own f a i lu r e  to  e s ta b l is h  a  b e lie v a b le  expectancy 

c o n d itio n .

Goldsmith and Fry (1971) in  an a t t e a p t  to  e s ta b l is h  te a c h e r 's  

a t t i t u d e  as a  developm ental read in g  to o l  s tud ied  112 te n th  grade s tu ­

d en ts  In  New Je rse y . "STEP Reading T est"  and th e  "TOGA IQ T est"  were 

used a s  p r e - t e s t s .  Teachers were given a f a l s i f i e d  high sc o re  on th e  

s tu d e n ts  in  th e  e x p e rla e n ta l group.

The high expectancy did  n o t sake a s ig n i f ic a n t  d if fe re n c e  in  IQ or 

re a d in g  achievement sc o re s . Although th e  expectancy e f f e c t  was not s ig ­

n i f i c a n t ,  G o ldsa lth  and Fry suggest th a t  p e rh a p s .. ." th e  com plexity and 

b re v i ty  of th e  a tu d e n t- te a c h e r  in te r a c t io n ,  va ry ing  in te rp r e ta t io n s  by 

te a c h e rs  of th e  high b ia s  p re d ic tio n , th e  in c l in a t io n  of ad o le sc en ts  to  

tak e  models from th e  p eer group r a th e r  than  from a d u l t s " . . .may have 

r e s u l te d  in  th e  d im inished expectancy e f f e c t ,

filakey (1970) found a s ig n i f ic a n t  r e la t io n s h ip  between te a c h e r 's  

p rophecies and achievem ent in  h is  study  o f an a d u lt  b a sic  education  pro­

gram, F la n d e r 's  o b se rv a tio n  techn iques were employed to  reco rd  th e  

v e rb a l cue d a ta  from th e  teao h ers  f o r  a  10-week p e rio d . The study sug­

g ested  th a t  in  a d d itio n  to  v e rb a l cues th e  te a c h e rs  a ls o  used more 

in d i r e c t  In flu en ce  w ith  t h e i r  s tu d e n ts  to  communicate t h e i r  expectancy.
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The re la t io n s h ip  between tea ch e rs  expectancy and changes in  jw p ll 

p e rs o n a lity  ad justm ent and classroom  behavior was explored by H&vlln 

(1969) , E ig h ty -e ig h t f i r s t  and second g rad e rs  were assigned  to  fo u r  

groups* Group I  co n s is ted  o f those  s tu d e n ts  who were Id e n t i f ie d  by 

both te a c h e rs  and t e s t  sc o re s  as most l ik e ly  to  Improve t h e i r  behav io r. 

Group I I  c o n s is ted  of th o se  s tu d e n ts  who had been Id e n t i f ie d  by t e s t  

sco res  a lo n e  to  probably improve t h e i r  behav io r. S tuden ts id e n t i f ie d  as 

probably im provers by te a c h e rs  a lone  made up Group I I I  and Group IV con­

s is te d  of those  s tu d e n ts  who were no t expected to  change t h e i r  behav io r.

Change sco res  were analysed  and no s ig n i f ic a n t  group d if fe re n c e s  

were found, Havlln concluded th a t  i f  expectancy e x is ts  th a t  i t  may be 

more d i f f i c u l t  to  e s ta b l is h  and to  measure than was a n tic ip a te d .

In study ing  th e  expectancy phenomenon between 23 s e le c te d  Ju n io r 

high te a c h e rs  o f mathematics and E nglish  and 150 o f t h e i r  s tu d e n ts ,

H ester (1969) found no s ig n i f ic a n t  r e la t io n s h ip  between tea ch e r expect­

ancy and p u p i l 's  achievem ent o r IQ, bu t d id  f in d  a  s ig n if ic a n c e  between 

te a c h e r  expectancy and th e  a t t i tu d e  th a t  th e  experim ental s tu d e n ts  

expressed . S tuden ts  in  th e  experim ental group developed a t t i t u d e s  more 

fav o rab le  toward sch o o lr th e  te a c h e r , s e l f ,  su b je c ts  te s te d  and fe llow  

s tu d e n ts  than d id  those  s tu d e n ts  in  th e  c o n tro l group, H ester w arns, 

however, th a t  th e  d if fe re n c e  in  a t t i t u d e  toward th e  E nglish  and mathe­

m atics su b je c ts  accounted f o r  th e  bu lk  o f t h i s  d if fe re n c e ,

H ester d id  f in d  th a t  tea ch e rs  do behave d i f f e r e n t ly  toward those  

p u p ils  who they co n sid er to  be su p e r io r , T h e y ,, ," a re  more f r ie n d ly ,  

encouraging, and a cc ep tin g  o f th e  a lle g e d ly  b r ig h te r  s tu d e n ts , exp ress ing
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such accep tance  both v e rb a lly  and n o n -v e rb a lly , In a d d it io n , te a ch e rs  

spend aore t i e s  communicating to  t h e i r  'su p e rio r*  p u p ils ."

In an o th e r study th e  r e la t io n s h ip  between tea ch e r expectancy and 

p u p i l 's  acad esic  achievem ent and s o c ia l  development was explored 

(H ask e tt, 1968). T h irty -tw o  s p e c ia l  education  tea ch e rs  a long  w ith  267 

o f  t h e i r  M enta lly  re ta rd e d  p u p ils  p a r t ic ip a te d  in  th e  study . G lasses 

were p re - te s te d  on th e  "M etropolitan  Achievement T ests"  and th e  "Syracuse 

S ca le s  o f S o o la l R e la tio n s" . H alf o f  th e  sco res  were ad ju s ted  up and 

th e  o th e r  h a lf  down and were thus rep o rted  to  te a c h e rs . Teachers were 

asked to  p re d ic t  th e  academic and s o c ia l  p rog ress of t h e i r  p u p ils . A ll 

p u p ils  were r e - te s te d  f iv e  months l a t e r .

Canonical c o r re la t io n s  were found fo r  th e  re la t io n s h ip  between 

te a c h e r expectanoy and academic achievem ent, between expectancy and 

s o c ia l  development and many o th e r f a c to r s .  S t a t i s t i c a l  a n a ly s is  showed 

a s ig n i f ic a n t  c o r re la t io n  between te a c h e r  expectanoy and pup il ach ieve­

ment ( r  * .9^1 pC .O O l). A s im ila r  f in d in g  was repo rted  fo r  so c ia l  

development, A fu r th e r  a n a ly s is  revealed  no s ig n if ic a n t  (Pearson prod- 

uct-moment) re la t io n s h ip  between te a c h e r  expectancy and p u p il ach ieve­

ment in  s p e c i f ic  academic su b jo o ts .

H askett noted th a t i  "R esu lts  o f t h i s  in v e s tig a tio n  suggest th a t  

te a c h e r  expectancy and p u p il perform ance a re  c lo se ly  r e la te d  v a r ia b le s . 

The pup il who th e  te a c h e r  expec ts to  ach ieve  w ell does so , and th e  p u p il 

o f  whom l i t t l e  i s  expected produces l i t t l e , "

H askett fu r th e r  s t a t e s 1 "Teacher expectancy tends to  be gener­

a l i s e d  r a th e r  than  s p e c i f ic ,  to  be g lobal r a th e r  than d if f e r e n t ia te d
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between academic and s o c ia l  development, to  be d if fu s e  r a th e r  than ptref-  

• r a n t l a l  toward a  s p e c if ic  acadaalc  su b je c t. Teacher expectancy f u r th e r  

appears to  be so re  r e la te d  to  the  p u p il ln h e re n tly v to  educable s e n ta l ly  

re ta rd ed  c h ild re n  In g e n e ra l, r a th e r  than  d i f f e r e n t i a l l y  a d ju s te d  to  th e  

p u p i l 's  age o r  IQ,"

D iscussion o f  th e  L ite ra tu re

In t h i s  chap ter s tu d ie s  o f th e  s e l f - f u l f i l l i n g  prophecy were 

review ed. While none o f th e  s tu d ie s  reviewed s p e c i f ic a l ly  d e a l t  w ith 

cooperating  tea ch e rs  and t h e i r  s tu d e n t te a c h e rs , s i s i l a r  classroom  s i t u ­

a tio n s  were explored.

The expectancy e f f e c t  has c o n s is te n tly  been d e so n s tra te d  in lab o ­

ra to ry  s e t t in g s  and in  s i tu a t io n s  where only s ln p l i f le d  expectancy don- 

d l t lo n s  a re  s e t .  P ra c t ic a l  uses o f expectancy e f f e c ts  in  classroom  

a e t t in g s  have no t always been as easy  to  dem onstrate .

I t  should be noted th a t  Rosenthal and Jacobson (1966) found a  

s ig n i f ic a n t  expectancy e f f e c t  a t  work in  grades one and tw o, but o th e r  

e x p erts  a ttem pted  to  d is c r e d i t  t h e i r  work, Blakey (1970) found a s i g n i f ­

ic a n t  expectancy e f f e c t  in  h is  study  of an a d u lt  b asic  education  program. 

H askett (1968) dem onstrated a s ig n i f ic a n t  expectancy e f f e c t  In classroom s 

fo r  th e  m entally  re ta rd e d .

In o th e r  s tu d ie s  (K ester, 19691 Goldsmith 4 P ry , 1971I and Jo se* , 

1970) f a i l e d  to  dem onstrate a s ig n i f ic a n t  expectancy e f f e c t  in  t h e i r  

s tu d ie s ,  b u t each of th e se  re sea rch e rs  blamed o th e r  causes than th e  

expectancy theo ry ,
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Fro* t h i s  b r ie f  d isc u ss io n  i t  can be seen th e t  th e  o p e ra tio n  of th e  

s e l f - f u l f i l l i n g  prophecy i s  d i f f i c u l t  to  e s ta b l is h  and hard to  under­

s ta n d , The w r i t e r 's  p re se n t study  i s  a  fu r th e r  a t t e a p t  to  dem onstrate  

th e  e x is ten ce  o f th e  s e l f - f u l f i l l i n g  prophecy in  educa tion .



CHAPTER I I I

DESIGN OF THE STUDY

Thie ch ap ter co n ta in s  Inform ation  concerning  the  p o p u la tio n , 

sample, p rocedures, c r i t e r io n  in stru m en ts , d e s ig n , method of a n a ly s is ,  

and the  le v e l  of s ig n if ic a n c e .

Population

A ll s tu d e n ts  involved in  th is  study were fu l l- t im e  se n io rs  a t  C en tra l 

Michigan U n iv e rs ity  during  th e  w in te r sem ester of 1972, and a l l  were p a r t  

of the  re g u la r  s tu d e n t teach ing  program. A ll cooperating  teach e rs  were 

tenu re  te a ch e rs  in  Michigan Public Schools excep t fo r  two teach ers  in  a 

C a tho lic  h igh school In Mount P le a sa n t, Michigan,

Sample

A fte r  the  secondary c e n te rs  had been determ ined f o r  th e  w in ter semes­

t e r  of 1972, the a u th o r ob tained  a l i s t  of th e  p ro sp ec tiv e  studen t 

tea ch e rs  In  each of the f iv e  secondary c e n te rs  from th e  a s s i s ta n t  d i r e c ­

to r  of s tu d e n t teach ing  a t  C entra l Michigan U n iv e rs ity . Twenty s tu d e n ts  

were randomly se le c te d  from each o f th e  f iv e  secondary c e n te rs . Random­

is a t io n  was achieved by a ss ig n in g  each s tu d e n t teacher in  a secondary 

c en te r  a number from 1 to  33. One secondary s tuden t teach ing  c en te r  had 

33 s tu d en t teach e rs  and thus the  need fo r  33 numbers. Using a ta b le  of

22
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rand cm numbers, 20 s tu d e n t te a c h e rs  were picked f o r  th e  experim en ta l and 

c o n tro l  groups combined, Using th e  ta b le  a ^ l n ,  h a l f  o f th e  20 s tu d e n t 

te a c h e rs  were a ssig n ed  to  th e  experim ental group and th e  o th e r  h a lf  were 

assig n ed  to  th e  c o n tro l  group. T h is p rocess was rep ea ted  f o r  s tu d e n t 

te a c h e rs  in  each o f th e  f iv e  secondary s tu d e n t teao h in g  c e n te r* .

The r e s u l t s  o f t h i s  p ro cess  gave th e  w r i te r  20 s tu d e n t te a c h e r -  

ooopensting  te a c h e r  p a ir s  in  each secondary s tu d e n t teach in g  c e n te r .

H alf o f th ese  p a ir s  were in  th e  experim ental group and the  o th e r  h a lf  

were in  th e  c o n tro l group. Each co o p era tin g  te a c h e r  worked w ith  only 

one s tu d e n t te a c h e r  d u rin g  th e  period  of t h i s  s tu d y .

Experim ental and c o n tro l groups of 10 were u t i l i s e d  to  p rov ide  a 

s u f f i c i e n t ly  la rg e  sample e ls e  so  th a t  th e  assum ption o f no rm ality  of 

d i s t r ib u t io n  f o r  a n a ly s is  o f  v a ria n ce  would no t be a  problem.

The 20 co o p era tin g  te a c h e r -s tu d e n t te a c h e r  p a i r s  thus se le c te d  

rep re se n te d  about 6(Jf of th e  t o t a l  coo p era tin g  te a c h e r - s tu d e n t te a c h e r  

p a i r s  in  eaoh secondary s tu d e n t tea ch in g  c e n te r .

Procedures

During th e  f a l l  o f 1971 th e  w r i te r  con tac ted  a l l  th e  C e n tra l Mich- 

lgan  U n iv e rs ity  c o o rd in a to rs  to  determ ine how many secondary s tu d e n t 

te a c h in g  c e n te rs  th e re  would be d u rin g  th e  w in te r  sem ester o f 1972. At 

th e  tim e of th e  su rvey , th e  fo llo w in g  c e n te rs  were d e s ig n a te d » Grand 

R apids, Farm ington, U tica , Ht. P le a sa n t, and Midland.

The c o o rd in a to rs  o f th e se  c e n te rs  were approached a s  to  t h e i r  w i l l ­

ingness to  a s s i s t  th e  a u th o r in  h is  resea rch  and in  every case  agreem ent
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n s  given, (Correspondence to  the secondary co o rd in a to rs  can bo found 

in Appendix A .) The w r i t e r 's  research  proposal was p resen ted  to  the  

d ir e c to r  o f s tu d e n t te a ch in g  a t  C en tra l Michigan U n iv e rs ity  and h is  p e r-  

s isa lo n  was obtained  f o r  ca rry in g  ou t th e  study .

During th e  month o f Novesber a l l  s tu d e n t teach in g  assignm ents to  

cen ters  had been completed and 20 s tu d e n ts  were randomly se le c te d  from 

each of the  secondary c e n te rs  and h a lf  were randomly assigned  to  exper­

im ental groups and th e  o th e r  h a lf were randomly assigned  to  c o n tro l 

groups.

P ersonalised  expectancy data  was prepared by th e  a u th o r f o r  each of 

the  coopera ting  te a c h e rs  who had s tu d e n t te a ch e rs  in  th e  experim ental 

groups. N egative expectancy data  was no t provided to  th e  c o n tro l group 

fo r  two reasons! ( l )  Assuming th a t  th e  s e l f - f u l f i l l i n g  prophecy was a t  

work in the  p re se n t s tu d y , the  w r i te r  f e l t  th a t  e th ic a l ly  he could not 

w illin g ly  c o n tr ib u te  to  a negative s tu d e n t teach in g  experience , (2) The 

comparison th a t  th e  w r i te r  wanted to  t e s t  was w hether p rov id ing  expect­

ancy data  on s tu d e n t te a c h e rs  a ffe c te d  th e  s tu d e n t te a c h e r 's  perform ance. 

In o th er words, the  comparison was between a new procedure (prov id ing  

expectancy d a ta )  and th e  old procedure (not p ro v id in g  expectancy d a ta ) .

The expectancy d a ta  consisted  o f th e  fo llow ing  item si ( l )  A p o s i­

t iv e ly  f a l s i f i e d  sco re  on th e  "Minnesota Teacher A ttitu d e  Inventory** 

(HTAI), (2) A n o tic e  from the departm ent o f secondsiy  education  th a t  

th i s  s tu d en t te a c h e r  had su c ce ss fu lly  completed a “sp e c ia l"  program on 

campus th a t  was designed to  r a d ic a l ly  improve h la  te ach in g  perform ance, 

(3) A sco re  on th e  "Bench-Brooks P re ference  Inventory" t h a t  Ind ica ted  a
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su p e rio r  p o te n t ia l  f o r  teach in g , (4) A p a r t i a l  r a t in g  of p o te n t ia l  

p red ic ted  f ro a  h la  h igh school counselo r, A so re  d e ta ile d  exp lanation  

o f each p a r t  of the  expectancy d a ta  f o l lo w .

The MTAI was chosen as p a r t  of the  expectancy d a ta  because of I t s  

p o p u la r ity . Vhlle most te a ch e rs  have no r e a l  knowledge of th e  t e s t ,  th e  

name I s  f a a l l l a r  and i s  f re q u e n tly  used In ed u ca tio n a l l i t e r a t u r e .  A fte r  

co n su ltin g  th e  HTA1 aanual (Cooks, Leeds A C a l l l s ,  1951)* * v a r ie ty  of 

sco res  were used , Bach sco re  was se le c te d  to  f a l l  In th e  to p  10 percen­

t i l e  ranks f o r  secondary education  major*.

The " sp e c ia l  program" n o tic e  on u n iv e r s i ty  le tte rh e a d  was an accu­

r a t e  s ta tem en t. The p rev ious y ear a l l  secondary education  m ajors a t  

C en tra l Michigan U n iv e rs ity  experienced major changes in  t h e i r  secondary 

education  curricu lum . S ev era l new courses were in s t i tu te d  and th e re  was 

a major s h i f t  from a program of 18 hours on-campus and 8 hours taken o f f -  

campus to  one in  which more than 13 hours of course work cwild normally 

be taken in  th e  off-campus s tu d e n t teach in g  c e n te r .

The "Bench-Brooks P reference  Inventory" i s  a f i c t i t i o u s  t e s t  based 

In p a r t  on th e  form at o f th e  ACT t e s t .  This t e s t  was exp la ined  as a 

dev ice  th a t  very a c c u ra te ly  could p re d ic t  in  what p ro fess io n  a person 

would excel a s  w ell as g ive a p re d ic tio n  of what h is  grades would be fo r  

a  given p ro fe s s io n a l course  of study (See Appendix B),

The f a l s i f i e d  r e s u l t s  were typed in  an o f f i c i a l  looking  manner on 

b r ig h t p ink IBM cards to  make a la s t in g  Im pression, A b r ie f  exp la­

na tio n  o f how to  read  th e  card  and what th e  in form ation  meant was a ls o  

included (See Appendix B),
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The high school c o u n s e lo r 's  p re d ic tio n  was Included because each 

C en tra l Michigan U n iv e rs ity  s tu d e n t 's  reco rd  in c lu d es  t h i s  in form ation  

on h i s  a p p lic a t io n  to  adm ission . I t  g ives p o s i t iv e  In form ation  con­

cern in g  th e  s tu d e n t te a c h e r  and looks o f f i c i a l  (See Appendix B).

In o rd e r to  in su re  a  l a s t in g  im pression , a l l  o f  t h i s  in form ation  

was included  in  a b r ig h t  yellow  fo ld e r  embossed w ith  th e  words CENTRAL 

MICHIGAN UNIVERSITY STUDENT TEACHING PROGRAM and th e  U n iv e rs ity  s e a l .

To a ssu re  th a t  th e  co o p era tin g  te a c h e rs  did  n o t know they  were p a r t  

o f an experim ent d e a lin g  w ith th e  s e l f - f u l f i l l i n g  prophecy, each coor­

d in a to r  was given s p e c i f ic  in s t ru c t io n s  to  r e la y  to  th e  p a r t ic ip a t in g  

te a c h e rs . T his r e a l ly  d id  no t p re se n t a  problem a s  most o f th e  tea ch e rs  

In th e  experim en tal groups were is o la te d  from one a n o th e r  (See Appen­

d ix  A).

In a f u r th e r  a ttem p t to  h id e  th e  f a c t  th a t  c e r ta in  co o p era tin g  

te a c h e r-s tu d e n t te a c h e r  p a irs  were p a r t  o f  a  re se a rc h  s tu d y , "The R ating  

S ca le  f o r  th e  E valu ation  o f  S tu d en t T eachers" (RSEST) was given to  a l l  

f iv e  secondary c o o rd in a to rs  f o r  u se  In t h e i r  secondary s tu d e n t teach in g  

c e n te rs  by a l l  co o p era tin g  te a o h e rs . I t  was p resen ted  a s  a  new in s t r u ­

ment developed by th e  u n iv e r s i ty  to  he lp  them e v a lu a te  t h e i r  s tu d en t 

te a c h e rs . Each co o p era tin g  te a c h e r  in  each of th e  f iv e  secondary s tu d e n t 

te a c h in g  c e n te rs  u t i l i s e d  th e  RSEST and n o t ju s t  th o se  co o p era tin g  

te a c h e rs  t h a t  had s tu d e n t te a c h e rs  in  e i t h e r  th e  experim en ta l o r  c o n tro l 

groups.

To a v e r t  the  p o s s ib i l i ty  o f having a  co o p era tin g  te a c h e r  ta lk  w ith 

h is  s tu d e n t te a c h e r  abou t h is  fo ld e r  and th u s  contam inate  th e  d a ta  from
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tha study, Mich of th a  expectancy data mis marked confiden tial. Each 

coordinator a p a c i f i c a l l y  requested th a t the cooperating teacher re fra in  

from giving th is  Information to  h is  student teacher.

The secondary co o rd ina to rs  in  each of th e  f iv e  secondary c e n te rs  

ware asked to  p re sen t th a  fo ld e rs  to  those  coo p era tin g  tea ch e rs  t h a t  

had s tu d e n t tea ch e rs  in  the  experlnent& l group. A ll o th e r  coo p era tin g  

tea ch e rs  received  no m a te ria ls . To in su re  t h a t  th a  m a te ria l was re a d , 

each co o rd in a to r was asked to  rem ain with each coopera ting  te a c h e r  u n t i l  

tha  m a te r ia l  had been read .

The s tuden t te a c h e rs  ware ev a lu a ted  on th e  RSEST by t h e i r  coop­

e ra tin g  tea ch e rs  d u rin g  the  fo u rte e n th  week o f th e  six teen-w eek sem ester. 

The RSEST instrum en ts were c o lle c te d  by th e  f iv e  secondary co o rd in a to rs . 

During th e  f i f te e n th  week In r e g u la r ly  scheduled s e a ln a rs , a l l  s tu d en t 

te a ch e rs  in  the f iv e  secondary s tu d e n t te a c h in g  c e n te rs  completed th e  

MTAI and th e  "Confidence Level Inven to ry  f o r  Teaching" (CLIT), Each 

secondary c o o rd in a to r  explained th e  need f o r  com pleting th ese  in s t r u ­

ments in  terms o f improving th e  fu n c tio n in g  o f h is  secondary c e n te r .

A ll th re e  instrum ents were then packaged and re tu rned  to  th e  w r i te r  by 

m ail.

C r ite r io n  Instrum ents

In  th e  con tex t o f th is  s tu d y  th re e  v a r ia b le s  had to  be measured i 

the  a b i l i t y  of s tu d e n t teachers to  teach) th e  studen t te a c h e r 's  c o n fi­

dence in  h is  own a b i l i t y  to  tea ch ) and th e  a t t i tu d e s  s tu d en t te a c h e rs  

have toward young people.
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The "Ratln< Seal*  f o r  th a  E valuation  of S tudan t Taachara" (RSE3T), 

fo rm erly  th a  "R ating  S ca la  f o r  th a  E valuation  o f S tudant Taachara In 

Hoaa Economics", mas a a la c ta d  to  aaaaura  th a  a b i l i t y  o f a tu d an t taach a ra  

to  ta a c h . Tha "Confidence Laval Inventory  f o r  Teaching" (CLIT) was uaad 

to  aaaaura  th a  a tu d an t te a c h e r 's  oonfldanca In h la  own a b i l i t y  to  taach . 

Tha "Minnesota Taachar A tt l tu d a  Invan to  ry  (JfTAl) was u t l l l a a d  to  aaaaura 

th a  a tu d an t te a c h e r 's  a t t l tu d a  toward young paopla . A revlaw of aach 

ln a tru a a n t fo llow a.

Tha R ating S ca la  f o r  th a  E valuation  of S tuden t Taachara In Hpaa Econoalca

In a e le c tln g  th a  RSEST th a  a u th o r waa awayad by Rammer'a s ta te n e n t 

In G age's Handbook of Reaaarch on Teaching (Gaga, 1963* P. 329)•

" I t  la  l ik e ly  th a t  no approach to  th a  neaaureaent o f 
v a rla b le a  In reaaarch  on taach ln g  haa bean uaad more o ften  
than  tha  r a t in g  aathod. So wldeapraad and baalc  haa bean 
th a  uaa of r a t in g  aathoda In reaaa rch  on taach ln g  th a t  th a  
c la s s i f i c a t io n  of an n o ta tlo n a  In th a  1 ,006-1ta n  annotated  
b ib liography  on ta a c h a r  competence haa aav a ra l major 
headInga devoted to  v a rio u s  uaaa o f th a  r a t in g  aathod. 
S ince 1950 th e  uaa of r a t in g  aathoda haa not d la ln iah ad  
In Importance o r frequency ."

The w r ite r  found In th a  RSEST a r a t in g  sc a le  designed to  be used by 

coopera ting  te a c h e rs  and c o lla g e  co o rd in a to rs  to  ev a lu a te  s tu d e n t teach­

er* a perform ance. Although th a  RSEST waa o r ig in a l ly  developed to  be 

uaad in  th e  e v a lu a tio n  of a tu d an t taach a ra  In th a  f i e ld  of hoae eco­

nomic a , G ritsaach er (1967* p. 50) s t a t e s 1

" . . . t h e  au th o r f a a la  th a t  such a  d iv e r s i ty  o f c o llag e s  
and u n iv e r s i t i e s  and s tu d en t ta a c h a ra , coo p era tin g  taach ara  
and c o lla g e  su p e rv iso rs  p a r t ic ip a te d  In  th la  study and th a t  
th a  r a t in g  s c a le  would y ie ld  s im ila r  r e s u l t s  w ith o th er 
aam plea,"
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The words " in  Hose Economics" were d e le te d  from the  t i t l e  and from 

th e  " p ro fe s s io n a l a t t i tu d e "  se c tio n  of th e  r a t in g  s c a le . The r e s u l t in g  

r a t in g  s c a le  was then  p resen ted  by each secondary c o o rd in a to r  as an 

Instrum ent t h a t  would be u t i l i s e d  from t h a t  p o in t on to  h e lp  In th e  eval 

u a tlo n  o f  s tu d e n t te a c h e rs  in  t h e i r  secondary c e n te r . S ince  a l l  coop­

e ra t in g  te a c h e rs  made use  o f  th e  in strum en t a s  p a r t  o f t h e i r  r e g j l a r  

f i n a l  e v a lu a tio n  procedure f o r  t h e i r  s tu d e n t te a c h e r , th e  "Hawthorne 

E ffe c t"  was avoided .

G ritzm acher obviously  a n tic ip a te d  th a t  her r a t in g  s c a le  would be 

u t i l i z e d  by o th e rs  a s  she included th e  fo llo w in g  In fo rm ation  to  accom­

pany th e  r a t in g  s c a le  in  fu tu re  use (G ritzm acher A N elson, 196?, p. J l ) i

In fo rm ation  Designed to  Accompany 

R ating  S cale  In Fu ture  Use

Development o f th e  r a t in g  s c a le i  The item s In t h i s  r a t in g  
s c a le  were based on 958 c r i t i c a l  behav io rs o f  s tu d e n t te a c h e rs  
rep o rte d  independen tly  by co lleg e  s u p e rv is o rs , coo p era tin g  
te a c h e rs ,  and s tu d e n t te a c h e rs . The c r i t i c a l  behav io rs were 
then  ca teg o rized  and u t i l i z e d  in  c o n s tru c tin g  a  f i r s t  r a t in g  
s c a le  which c o n s is ted  o f 112 un id im ensional item s. The 
Instrum ent was used independen tly  by the  th re e  groups a t  th e  
conclu sion  o f s tu d e n t te a ch in g . Three hundred and n in e ty  n ine 
u sab le  s c a le s  were re tu rn e d  and analyzed  s t a t i s t i c a l l y .  The 
major a n a ly s is  sought to  determ ine which item s would s ig n i f ­
ic a n tly  p re d ic t  th e  s tu d e n t te a c h in g  gradei 35 item s emerged 
from t h i s  a n a ly s is .  These Items then  c o n s t i tu te d  th e  second 
s ta g e  r a t in g  s c a le | and th e  in strum en t was ad m in iste red  to  a 
second sam ple. Two hundred and seven ty  s ix  r a t in g  s c a le s  
were re tu rn e d . C ross v a lid a t io n  was q u ite  s a t i s f a c to r y )  some 
of th e  r e s u l t s  o f a n a ly s is  of th e  35 item s c a le  fo llo w si

S p l i t - h a l f  r e l i a b i l i t y  .96

I n t e r - r a t e r  r e l i a b i l i t y  ( c o l l e g e
su p e rv iso r  and co o p era tin g  te a c h e r) .65
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V alid ity  co e ff ic ie n t (M ultiple co rre la tio n  
of 35 items and adjusted student 
teaching grades to  contro l fo r  In s t i tu ­
tio n a l v a ria tio n ) .78

D itto  w ith  s tu d e n t te a c h in g  grade a s  given .73

C o rre la tio n  of sunned s c a le  sc o re s  w ith
a d ju s te d  s tu d e n t te a ch in g  grade .89

D itto  w ith  s tu d e n t te a c h in g  grade a s  given .79

Tine to  complete th e  In strum en t) l e s s  than
20 m inutes 69#

A copy o f RSEST can be found In  Appendix C,

Confidence Level Inven to ry  f o r  Teaching

T his Instrum ent was developed In 1967 by Jean K. LePere and S h ir le y  

A. Brehm. The in strum en t was designed to  measure a  p e rs o n 's  s e lf -c o n c e p t 

In  r e la t io n  to  tea ch in g . The t e s t  c o n s is ts  of 29 Item s d iv id ed  In to  s ix  

s p e c i f ic  a re a s t  Working w ith  People) E s ta b lish in g  Classroom C lim ate) 

P lann ing  f o r  In s t ru c t io n )  Managing In s t ru c t io n )  Comnand o f S u b jec t and 

Teaching M a te ria ls )  and P ro fe s s io n a l Q u a l i t ie s ,

The o r ig in a l  Instrum ent was based upon th e  Michigan S ta te  U n iv e rs ity  

S tu d en t Teaching E valua tion  Porn bu t has undergone e x te n s iv e  t e s t i n g  and 

re v is io n  to  reach  I t s  p re s e n t s ta g e —Form IV,

I t  mas f i r s t  developed by Lepere and Cox (1969) and c o n s is te d  o f 

61 item s. Follow ing an item  d is c r im in a tio n  a n a ly s is ,  99 Item s rem ained 

to  c o n s t i tu te  Form I I  o f th e  in s tru m en t. In 1966 t h i s  form was admin­

is te r e d  to  179 su b je c ts  and was f u r th e r  reduced to  29 Item s, Form I I I  

was ad m in iste red  to  126 s tu d e n t te a c h e rs  in  th e  sp r in g  o f  1967, On th e
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b a s is  o f a  E - te s t  f o r  s ig n if ic a n c e  a t  th e  .05 le v e l  u s in g  r  to  * t r a n s ­

form ations* 22 of th e  29 Items rem ained, Csajkowskl te s te d  Form IV of 

the  Instrum ent on 129 su b je c ts  and found th a t  th e  29-item  Instrum ent 

gave r e s u l t s  c o n s is te n t  w ith those  ob tained  In Form I .

Pearson product-moment c o r re la t io n  c o e f f ic ie n t  f o r  t e s t  sco res  on 

Form IV before  and a f t e r  s tu d e n t teach in g  was .61 (Smith* 1969).

A copy o f CLIT can be found In Appendix D,

Minnesota Teacher A tt i tu d e  Inventory

In the  Handbook of Research on Teaching (Gage, 1963, p . 508)

G eteel and Jackson c la s s  th e  MTAI a s  th e  most popu lar Instrum ent f o r  th e  

measurement o f te a c h e r  a t t i tu d e s .  The a u th o rs  of th e  MTAI (Cook* Leeds 

A C a llla*  1951* P. 3) s t a t e s 1

" In v e s tig a tio n s  c a r r ie d  on by the  a u th o rs  over th e  p a s t  ten  
years in d ic a te  t h a t  th e  a t t i tu d e s  of te a c h e rs  toward c h ild re n  
and school work can be measured w ith high r e l i a b i l i t y *  and th a t  
they  a re  s ig n i f ic a n t ly  c o rre la te d  w ith  th e  te a c h e r-p u p ll  
r e la t io n s  found in  th e  te a c h e r 's  classroom s. The MTAI haa 
emerged from th e se  re se a rc h e s . I t  I s  designed to  measure 
those  a t t i t u d e s  of a tea ch e r which p re d ic t  how w ell he w il l  
ge t a long w ith  p u p ils  in  In te rp e rso n a l r e la t io n s h ip s ,  and In d i­
re c t ly  how w ell s a t i s f i e d  he w i l l  be w ith  te a ch in g  a s  a  
v o c a tio n ,"

The KTAI Form A c o n s is ts  o f 150 sta tem en ts to  which each su b je c t 

responds—stro n g ly  agree 1 agree) undecided) d isa g re e )  o r s tro n g ly  d is a ­

g ree . Scores may range from -150 to  +150 w ith th e  h ig h er sco re  re p re ­

se n tin g  the  more d e s ira b le  te a c h e r-p u p ll r e la t io n s h ip .  The hand sc o rin g  

method employed by th e  a u th o r re q u ire s  th a t  th e  wrong answers be sub­

tra c te d  from th e  c o rre c t  answers to  compute th e  f i n a l  sco re .
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To give a c le a re r  d e sc r ip tio n  of what th ese  sco res  mean to  th e  

a u th o rs  of th e  in strum en t, th e  fo llow ing  a re  d i r e c t  quotes of charac­

t e r i s t i c s  o f te a ch e rs  th a t  th e  ffTAI I s  designed to  measure (Cook, Leeds 

A C a l l l s ,  1951, P. 3 )i

" I t  Is  assumed th a t  a  tea ch e r ranking  a t  th e  high end of 
th e  s c a le  should be a b le  to  m aintain a  s t a t e  of harmonious 
r e la t io n s  w ith h is  p u p ils  c h a ra c te r ise d  by mutual a f fe c t io n  
and sym pathetic understand ing . The p u p ils  should l ik e  th e  
te a ch e r and enjoy school work. The teach e r should l ik e  the  
c h ild ren  and enjoy teach in g . S i tu a t io n s  re q u ir in g  d i s c i p l i ­
nary a c tio n  should ra re ly  occur. The tea ch e r  and p u p ils  
should work to g e th e r  In a  s o c ia l  atmosphere o f coopera tive  
endeavor, of In tense  I n te r e s t  In the  work of th e  day, and w ith 
a f e e l in g  o f s e c u r ity  growing from a perm issive atm osphere o f 
freedom to  th in k , a c t ,  and speak o n e 's  mind w ith mutual re s p e c t 
fo r  the  f e e l in g ,  r ig h ts  and a b i l i t i e s  of o th e r s ."

"At th e  o th e r  extreme o f th e  sc a le  i s  th e  te a c h e r who 
a ttem p ts  to  dominate the  classroom . He may be su c ce ss fu l 
and ru le  w ith an Iron  hand, c re a tin g  an atmoephere of te n s io n , 
f e a r  and subm ission | o r  he nay be u nsuccessfu l and become 
nervous, f e a r fu l  and d is tra u g h t In a  classroom  ch a rac te rize d  
by f r u s t r a t io n ,  r e s t le s s n e s s ,  In a t te n t io n , lack  of re sp ec t 
and numerous d is c ip l in a ry  problems. In e i th e r  case  both 
tea ch e r and p u p ils  d i s l ik e  school work| th e re  I s  a  fe e l in g  of 
mutual d i s t r u s t  and h o s t i l i t y .  Both teach e r and p u p ils  
a ttem pt to  h ide t h e i r  inadequacies from each o th e r . R id icu le , 
sarcasm and sharp-tem pered remarks a re  common."

At l e a s t  th ree  v a l id i ty  and r e l i a b i l i t y  checks have been conducted 

on the  MTAI, The MTAI was adm in istered  to  groups o f 100 u n se lec ted  

tea ch e rs  and these  sco res were then c o rre la te d  w ith th re e  c r i t e r i a !  

s tu d e n t r a t in g s  on a  50-1te a  "My Teacher" q u e s tio n n a ire !  p r in c ip a l  

ra t in g s  of te a c h e rs  on th e  "P rin c ip a l-T each er Rating S c a le " | and an 

ex p ert o f teach ing  e ffe c tiv e n e s s  r a t in g  u s in g  a  m od ifica tion  of B a x te r 's  

"R ating S cale  o f th e  T each e r 's  Personal E ffe c tiv e n e ss" ,

The c o rre la t io n s  between th e  p u p il, p r in c ip a l and expert and the 

sco res  on th e  MTAI were ,45 , ,4 9 , and .46 re s p e c tiv e ly . When combined,
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the th re e  c r i t e r i a  gave a  v a l id i ty  o f .59  fo r  th e  weighted sco res  

and ,6 0  fo r  th e  s l a p l i f i e d  sc o re s .

R e l ia b i l i ty  o f th e  in s tru a e n t  u s in g  th e  Spearman Brown s p l i t - h a l f  

procedure i s  c o n s is te n t ly  c lo se  to  , 90,

A copy o f th e  MTAI Fora A can be found in  Appendix E,

Design

The design  o f t h i s  study  i s  Campbell and S ta n le y 's  P o s t - te s t  

Only C ontrol Group Design. A graphic i l l u s t r a t i o n  fo llo w si

R X 0

B 0

•fl# re p re se n ts  random assignm ent to  groups) 'X* re p re se n ts  th e  exposure 

to  an experim ental trea tm en t and *0* re p re se n ts  some type o f observation  

o r  measurement (Campbell A S ta n le y , 1963).

Method o f A nalysis

A nalysis o f d a ta  was completed a t  M ichisin S ta te  U n iv e rs ity  using a 

two-way tm iltiv a r la te  a n a ly s is  o f v a rian ce  program by Jeremy Finn on th e  

3600 computer, While th e  w r i te r  was not in te re s te d  in  the  m u ltiv a r ia te  

s t a t i s t i c ,  th e  Finn Program was s t i l l  u t i l i s e d  because in  a d d itio n  to  

th e  m u ltiv a r ia te  s t a t i s t i c ,  I t  produced th e  th re e  se p a ra te  u n iv a r ia te  

a n a ly s is  o f va riance  s t a t i s t i c s  th a t  were requ ired  by the  w r i t e r 's  use 

o f  th re e  dependent m easuring in strum en ts. In essence the  program
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performed th ro e  se p a ra te  two-way a n a ly s is  o f v a rian ce  problems—one fo r  

each of th e  w r i te r 's  dependent v a r ia b le s —RSESTt CUT and MTAI,

The a n a ly s is  fo llow ed Hays two-way fixed  model with trea tm en ts  and 

lo ca tio n s  a s  the  fixed  e f f e c ts ,  A fix ed  model was used because the  

design  had only "fixed** v a r ia b le s . This model can be seen in  F igure 1,

1

2

Locations 3

k

5

To b e t te r  understand  what a fixed  v a r ia b le  I s ,  the  d if fe re n c e  

between random and f ix e d  v a ria b le s  i s  exp lo red , A random v a ria b le  is  

one in  which the le v e ls  chosen f o r  study re p re se n t only a sample of th e  

popu lation  of p o ss ib le  le v e ls . When ta lk in g  about trea tm en t e f f e c ts  of 

a random v a ria b le  an experim enter can g e n e ra liz e  h is  f in d in g s  to  the  

e n t i r e  population  o f p o ss ib le  le v e ls  of th a t  v r la b le ,  A fix ed  v a r i ­

ab le  i s  one th a t had a d i s t in c t  number of le v e ls  and th a t  g e n e ra liz a tio n  

o f trea tm en t e f fe c ts  cannot be attem pted  beyond the  le v e ls  included in 

the  study .

Treatm ents

Expectancy Given No Expectancy Given

10 10

10 10

10 10

10 30

10 10

Model fo r  two-way a n a ly s is  o f variance  
with main e f fe c ts  o f trea tm en t and lo ca tio n s

F igu re  1
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A nalysis o f va riance  w ith  f ix ed  v a ria b le s  Involves th e  u su a l 

assum ptions o f  independence of o b se rv a tio n s , e q u a lity  of v a ria n c e , and 

norm ality  o f d i s t r ib u t io n .

Norm ality o f d i s t r ib u t io n  can be v io la ted  w ithout s e r io u s  

consequences a s  long a s  th e  t o ta l  n i s  r e la t iv e ly  la rg e . E quality  of 

va riance  can be v io la te d  w ithout se r io u s  r is k  a s  long a s  sample s ls e s  

a re  e q u iv a le n t. Independence of observa tions cannot be v io la te d  w ithout 

se r io u s  consequences to  r e s u l t s  o f a n a ly s is  (Hays, 1963* PP. 3?8-79).

With a t o t a l  n o f 100 v io la t io n s  of the  norm ality  o f d is t r ib u t io n  

assum ption even i f  i t  d id  occur would not be s e r io u s . S ince each sample 

co n sis ted  o f an equal number of su b je c ts  (10) a  v io la t io n  o f the  q u a li ty  

o f variance  assum ption i f  i t  were to  occur, would not be o f o v e rrid in g  

concern to  th e  a n a ly s is  o f  d a ta . S ince  co n sid erab le  care  was taken to  

minimise in te r-g ro u p  communication and since  a  repeated  measures design  

was no t employed, th e re  i s  no reason to  b e liev e  th a t  the  Independence 

o f  o bserva tion  assum ption has been v io la te d  in  t h i s  study .



CHAPTER IV

ANALYSIS OF RESULTS

In Chapter IV a ta b le  of c e l l  moans w il l  be presented fo r  each 

dependent v a ria b le , ISach hypothesis w il l  be p resented  w ith a sta tem en t 

concerning whether th e  hypo thesis in q u estio n  w ill be re je c te d  o r not 

r e je c te d , A d iscussion  o f the  r e s u l ts  o f the  a n a ly s is  fo llow s, A 

summary of the  r e s u l ts  of a n a ly s is  com pletes th e  ch ap te r.

Table 1 gives th e  c e l l  moans obtained In th e  study fo r  the  RSEST,

Table 1

C ell Means f o r  RSEST

Combined Exp, & Cont 
Experim ental C ontro l fo r  each lo c a tio n

L ocations

1
2
3
/i
5

131,ho
135.10 
146.20 
125.00
138.10

125.40
115.40 
139.50 
131.80 
135.00

128.40 
125.25 
142.85
133.40 
136.55

Column Mean 137.16 129.42 133.29

36
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The c e l l  means obtained In th e  study on th e  CLIT a re  Included In 

Table 2.

Table 2

C e ll Means fo r  CLIT

Combined Exp, A Cont
Experim ental Control fo r  each lo c a tio n

1 190.80 168.80 179.80
2 162.80 15R.90 160.85

Locations 3 174.90 189.10 182.00
4 1R1.60 187.70 184.65
5 181.40 175.20 178.30

Column Mean 178.30 175.9* 177.12

Table 3 l i s t s the  c e l l  means obtained in th e  study fo r  th e  MTAI,

Table 3

C e ll Means f o r  MTAI

Combined Exp, A Cont
Experim ental C ontrol fo r  each lo ca tio n

1 85.50 89.80 87.65
2 102.90 89.80 100.85

Locations 3 60.30 102,20 81.25
4 85,00 72.00 78.50
5 89.90 84.90 87.40

Column Mean 84. ?2 89.54 87.13
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H ypotheses  and R e s u l t s

Hypothesis 1

There w il l  be no s lg n l f le a n t  d if fe re n c e  In mean t o t a l  score  on the  

R ating S ca le  fo r  th e  E valuation  of S tudent Teachers between those s tu d en t 

tea ch e rs  whose coo p era tin g  te a c h e r was provided expectancy d a ta  and those 

s tu d en t tea ch e rs  whose coopera ting  teach er received  no expectancy d a ta .

The F - r a t lo  w ith one and n in e ty  degrees o f freedom was 3,415 a.nd 

produced a p-value of ,0679. S ince  the p -v a lu e  a sso c ia ted  w ith th is  

F - ra t lo  was g re a te r  than the  ,05 le v e l of s ig n if ic a n c e  allowed by the  

w r i te r ,  t h i s  hypo thesis  was not re je c te d  (see  Table 4 ) .

H ypothesis 2

There w ill  be no s ig n i f ic a n t  d if fe re n c e  In cooperating  te a c h e rs ' 

mean t o t a l  r a t in g  sco res  on the  R ating S ca le  fo r  the E valuation  of 

S tudent Teachers In th e  f iv e  secondary s tu d e n t teach ing  c e n te rs .

The F - ra t lo  w ith  fo u r and n in e ty  degrees o f freedom was 2,173 and 

produced a p -value of .0784, S ince  the p -va lue  a sso c ia te d  w ith th i s  

F - r a t lo  was g re a te r  than the  .05 le v e l o f s ig n if ic a n c e  allow ed by the 

w r i te r ,  t h i s  hypo thesis was not re je c te d  (see  Table 4 ) .

H ypothesis 3

There w ill  be no s ig n i f ic a n t  In te ra c tio n  e f fe c t  between expectancy 

trea tm en t and lo c a tio n  a s  measured by the  H ating Scale  f o r  the  E valuation 

of S tuden t T eachers1*.
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The F - r a t lo  w ith fo u r  and n in e ty  degrees o f freedom was .540 and 

produced a p -value  of ,7071. Since th e  p -value a sso c ia ted  w ith t h i s  

F - ia t io  was g re a te r  than th e  ,05 le v e l  o f s ig n if ic a n c e  allowed by the  

w r i te r ,  t h i s  hypo thesis waa no t re je c te d  (see Table 4 ) ,

Table 4

Source of V ariance, Sum of S quares , Degrees of Freedom, Kean 
Squares, F - r a t lo ,  and p-value f o r  Two-Way A nalysis o f V ariance 
With Main E ffe c ts  o f Expectancy Treatm ents and S tudent 
Teaching C enter L ocations Using th e  "RSEST" a s  the  Dependent 
V ariab le

Source of Variance SS df MS F P

Expectancy trea tm en ts 1^97.69 1 1497.690 3.4150 .0679
L ocations 3811.74 4 952.935 2.1730 .0784
Treatm ents X Locations 946.46 4 236.615 .5395 .7071
E rro r 39470.6? 90 438.563

H ypothesis 4

There w il l  be no s ig n i f ic a n t  d if fe re n c e  In mean t o t a l  sco re  on the  

Confidence Level Inventory  f o r  Teaching between those  s tu d en t te a ch e rs  

whose coopera ting  tea ch e r was provided expectancy d a ta  and those  s tu d e n t 

te a c h e rs  whose coopera ting  teach e r received  no expectancy d a ta .

The F - r a t io  w ith one and n in e ty  degrees o f freedom was .2423 and 

produced a p -value  of ,6238. S ince th e  p -value a sso c ia te d  w ith t h i s  

F - r a t lo  was g re a te r  than th e  .05  le v e l  o f s ig n if ic a n c e  allowed by the 

w r i te r ,  t h i s  hypo thesis was not re je c te d  (see  Table 5 ).



40

Hypothesis 5

There w i l l  be no s ig n if ic a n t  d lf f s r s n c s  In student teachers* neon 

to ta l scores on ths Confldsnct Level Inventory fo r  Teaching in  th® fir®  

secondary stu dsnt teach ing centers.

Th® F -r a tlo  with fo u r  and nin®ty d®gr®®s of fr®«dos was 3 ,0?8 and 

produced a  p-value o f ,0201 . Sines th s  p-value associa ted  with th is  

F-zatlo was l s s s  than th s  ,05 le v e l o f  s ig n ifica n ce  allowsd by ths  

w riter, t h i s  hypothssls was rejected (ss® Table 5 ) .

Hypothesis 6

Thors w i l l  bs no s ig n if ic a n t  In teraction  e f f e c t  between expectancy 

trea ts  ant and location  a s  ssasured by th® Confidence Level Inventory fo r  

Teaching.

The F -ra tio  with fo u r  and n in ety  degrees o f freed os wsa 1,626 and 

produced a p-value o f .1741. Since th e  p-value associa ted  with th is  

F-ratlo  was greater than th® ,05 l e v e l  of s ig n if ic a n c e  allowed by th® 

w riter, t h i s  hypothesis was not r e jec ted  (see Table 5 ),
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Table 5

Sou roe o f Variance, Sue o f Squares, Degrees of freed oa , Mean 
Squares, F -r a t lo , and p-value fo r  Two-Way A nalysis o f Variance 
With Main E ffec ts  of Expectancy Treataente and Student 
Teaching Center Locations Using the "CLIT” as the Dependent 
Variable

Source of Variance S3 d f MS F P

Expectancy Treatments 139.24 1 139.24 .2423 .6230
Locations 7076.06 4 1769.02 3.0780 .0201*
Treataente X Locations 3743.26 4 935.82 1.6280 .1741
Error 51727.95 90 574.76

•S ig n if ica n t a t the .05  le v e l  o f confidence

Hypothesis ?

There w i l l  be no s ig n if ic a n t  d ifferen ce  In Bean to ta l  score on the  

Minnesota Teacher A ttitude Inventory between those student teachers whose 

cooperating teacher was provided expectancy data and those student 

teachers whose cooperating teacher received no expectancy data.

The F -ra tlo  with one and ninety degrees of freedoa was .5387 and 

produced a p-value of .4649. Since the p-value associa ted  with th is  

F -ra tlo  was greater than the .05 le v e l  o f  s ig n if ica n ce  allowed by the  

w r ite r , th is  hypothesis was not rejected  (see  Tkble 6 ) .

Hypothesis 8

There w i l l  be no s ig n if ic a n t  d ifferen ce  In etudent teachers' aean 

t o ta l  scores on the Minnesota Teacher A ttitu d e Inventory in  the f iv e  

secondary student teaching cen ters.
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The F - ra t lo  w ith fo u r and n in e ty  degrees of freedom was 1.380 and 

produced a p -value  o f .2471, Since the  p -value  a sso c ia te d  w ith th is  

F - ra t lo  was g re a te r  than the  .05  le v e l of s ig n if ic a n c e  allowed by the  

w rlterp  th i s  hypo thesis was n o t re je c te d  (see  Table 6 ) .

Hypothesis 9

There w il l  be no s ig n i f ic a n t  In te ra c tio n  e f f e c t  between expectancy 

trea tm en t and lo c a tio n  as neasured by the  Minnesota Teacher A ttitu d e  

In v en to ry .

The F - ra t lo  w ith  fou r and n in e ty  degrees of freed o a  was 2,167 and 

produced a p-value o f .0791. S ince the  p-value  a sso c ia te d  w ith th is  

F - r a t lo  was g re a te r  than the  ,05 le v e l of s ig n if ic a n c e  allowed by the  

w r i te r !  t h i s  hypo thesis was n o t re je c te d  (see  Table 6 ) .

Table 6

Source of V ariance, Sun o f Squarest Degrees o f Freedoa, Mean 
Squares, F - r a t lo ,  and p -v a lu e  fo r  Two-Way A nalysis of Variance 
With Main E ffe c ts  of Expectancy T rea taen te  and S tuden t 
Teaching C en ter Locations Using th e  "tfTAI" a s  th e  Dependent 
V ariab le

Source o f V ariance SS df K3 F P

Expectancy T rea taen te 580.81 1 580,01 .5387 .4649
L ocations 5952.66 4 1488,1? 1.3800 .2471
T rea taen te  X L ocations 9343.74 4 2335.94 2.1670 .0791
E rro r 97028.10 90 1078,09
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D lscusslon  o f R esu lts

H ypothesis 1

The c e n tra l  hypo thesis o f  t h i s  study was t h a t  there  would be no 

s ig n i f ic a n t  d if f e re n c e  In sean t o t a l  sco re  on th e  "RSEST" between those 

s tu d e n t  teach e rs  whose cooperating  te a c h e r  was provided expectancy d a ta  

and th o se  s tu d e n t tea ch e rs  whose co o p era tin g  te a c h e r  received  no expect­

ancy d a ta , V hile  th e  .05 confidence le v e l was n o t reached, th e  r e s u l ts  

were in  the d i r e c t io n  p red ic ted  by Rosenthal in  every secondary studen t 

te a c h in g  c en te r  w ith  the  e x p e rla e n ta l  group in  each c en te r  having  a 

g r e a te r  mean t o t a l  r a t in g  on th e  "RSEST* than th e  co n tro l group. The 

r e s u l t s  were c lo se  enough to  th e  ,0 5  confidence le v e l (p ■ ,06?9) to  

m e rit  fu r th e r  d isc u ss io n .

Barber and S i lv e r  (1968, p , 25) ou tlined  an " e ig h t- s te p  transm ission  

p ro cess"  Involved in  inducing experim enter in flu e n c e . T his process Is  

a ^ i in  quoted below and w ill  be u t i l i s e d  In a ttem p tin g  to  e x p la in  the  

c lo s e  lack o f s ig n if ic a n c e  in  h ypo thesis  1,

"(a ) The s tu d e n t experim enter a ttended  to  the expectancy 
comflunlcation from the  p r in c ip a l  l n v e s t l ^ t o r ,  (b) The exper­
im enter comprehended th e  expectancy communication, (c )  The 
experim enter re ta in e d  th e  communication, (d) The experim enter 
( in te n t io n a l ly  o r u n in te n tio n a lly )  a ttem pted  to  tra n s m it the  
expectancy to  the  su b je c t, (e )  The s u b je c t  (consciously  o r 
unconsciously ) attended to  th e  expectancy communication from 
th e  experim enter, ( f )  The su b je c t (consciously  or uncon­
sc io u s ly )  comprehended th e  e x p e rim e n te r 's  expectancy, (g ) The 
su b jec t (consciously  o r  unconsciously ) re ta in e d  the  e x p e r i­
m enter's  expectancy, (h) The su b je c t (w itt in g ly  o r u nw it­
t in g ly )  a c te d  upon (gave responses In harmony w ith) th e  exper­
im e n te r 's  expectancy,"



U4

The secondary coopera ting  tea ch e rs  in t h i s  study correspond w ith 

th e  s tu d en t experim enters In Barber and S ilv e rs*  d isc u ss io n . The s tu ­

d en t teach e rs  in th is  study correspond w ith th e  su b je c ts  in Barber and 

S ilv e rs*  d isc u ss io n  w hile the  w r i te r  and th e  f iv e  secondary c o o rd in a to rs  

correspond w ith th e  p r in c ip a l  in v e s t lp i to r .

The co opera ting  te a c h e rs  a ttended  to  th e  expectancy d a ta  as th e  d a ta  

were p ersona lly  handed to  each coopera ting  te a c h e r  by th e  secondary s tu ­

d en t teach ing  c o o rd in a to r . The secondary c o o rd in a to r  remained w ith the  

cooperating  te a c h e r  w hile the  m a te ria l was re a d . The coopera ting  

tea ch e r comprehended th e  expectancy communication ( a t  l e a s t  in p a r t )  

because in a lm ost every case th e  secondary c o o rd in a to rs  reported  th a t  

q u estio n s were asked of then concerning th e  c o n ten ts  o f th e  expectancy 

d a ta . The w r i te r  f e e ls  th a t  w ith p ■ ,0679 th e re  i s  some in d ic a tio n  th a t  

th e  cooperating  te a c h e rs  re ta in e d  th e  expectancy communication. The 

rem aining f iv e  s te p s  of th e  tran sm iss ion  p rocess probably were not com­

p le ted  since  th e  s tu d e n t te a c h e rs  f a i le d  to  show on th e  "CLIT" (p ■ ,623R) 

and th e  "MTAI (p ■ ,^*649) th a t  they  were a f fe c te d  by th e  expectancy com­

m unication.

The w r i te r  made no a ttem p t to  re in fo rc e  th e  expectancy communication 

du ring  the  sem ester and made no fo llow -up  study  to  determ ine whether the  

expectancy communication was re ta in e d  or tra n sm itte d  by th e  coopera ting  

tea ch e r o r whether t h i s  communication was a tten d ed  to ,  comprehended by, 

re ta in e d  and ac ted  upon by th e  s tu d e n t te a c h e rs . The f a i lu r e  to  fo llow  

up th e  o r ig in a l  study to  determ ine whether t h i s  e ig h t- s te p  process was 

completed must be taken a s  a l im ita t io n  of t h i s  study .
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The w rite r*  however* f e e l s  th a t  th e  design  does provide inform ation  

on th e  tran sm iss io n  p rocess even though a fo llow -up  study was n o t com­

p le te d , By having the  coopera ting  te a c h e r observe and r a t e  h is  s tu d en t 

teacher* th e  c la s s ic a l  expectancy design  was completed. By having the  

su b je c ts  r a te  them selves in  a d d itio n  to  th e  coopera ting  te a c h e r 's  

r a t in g s  p rov ides a d d it io n a l  Inform ation about th e  transm ission  p rocess .

The f a c t  th a t  the  d if fe re n c e  between experim ental and c o n tro l groups 

on th e  "RSKST" ra t in g s  was nearly  s ig n i f ic a n t  (p -  ,0679) tends to  show 

th a t  th e  coopera ting  te a c h e rs  a ttended  to  th e  expectancy communication* 

comprehended It*  and re ta in e d  i t .  The f a c t  t h a t  th e re  was l i t t l e  d i f f e r ­

ence between th e  experim ental and c o n tro l groups on th e  "CUT" and "HTAI" 

would seem to  in d ic a te  t h a t  the  s tu d e n t te a ch e rs  were no t a f fe c te d  by 

the  expectancy communication. In o th e r  words* dem onstration o f the  

expectancy e f f e c t  might n o t be so much th e  a c tu a l  performance o f the s tu ­

den t teach e rs  a s  i t  i s  th e  cooperating  te a c h e rs  percep tion  o f th a t  pe r­

formance.

The n ear s ig n i f ic a n t  d if fe re n c e  between experim ental and c o n tro l 

groups on th e  "RSESTM may be a t t r ib u te d  to  th e  f a c t  th a t  th e  coopera ting  

teach ers  were inexperienced re sea rch e rs  even though they were experienced 

cooperating  te a c h e rs . The coopera ting  te a c h e rs  surveyed in th e  study 

held no degree beyond th e  M asters le v e l .  I t  was concluded th a t  few of 

th e  secondary coopera ting  tea ch e rs  had e x ten siv e  re sea rch  background.

The w r i te r  f u r th e r  attem pted  to  keep th e  coopera ting  te a c h e rs  from 

knowing th a t  they  were p a r t ic ip a t in g  In an experim ent.



The ex p ec ta n cy  l i t e r a t u r e  has  shown t h a t  in e x p e r ie n c e d  r e s e a r c h e r s  

a r e  s o r e  l i k e l y  t o  r e t a i n  and a c t  upon t h e  expec tancy  com m unication th a n  

e x p e r ie n c e d  r e s e a r c h e r s  (K is h ,  1962i B a r b e r  A S i l v e r ,  1 9 6 8 j Ingraham 

ft H a r r in g to n ,  1966 | and G l l l l n g h a a ,  1969).

P e rh ap s  t h i s  I s  why th e  c o o p e r a t in g  t e a c h e r s  o f  t h e  e x p e r im e n ta l  

group r e t a i n e d  and a c te d  upon t h e  e x p e c ta n c y  d a ta  a s  d e m o n s t ra te d  by  th e  

n e a r  s i g n i f i c a n t  e f f e c t  on t h e  "RSBSTH,

The t a s k  In v o lv ed  in  t h i s  s tu d y  o f  s u p e r v i s in g  s t u d e n t  t e a c h e r s  i s  

an u n s t r u c t u r e d  o ne i t h a t  i s ,  t h e r e  a r e  few r u l e s  t h a t  m ust be fo l lo w e d  

r i g i d l y ,  Bach s u p e r v i s i n g  t e a c h e r  b r i n g s  h i s  own u n iq u e  b ack g ro u n d , 

p h i lo s o p h y ,  and m o t iv e s  t o  b e a r  on t h e  s t u d e n t  t e a c h e r ' s  d e v e lo p a e n t .

One would be w i l l i n g  t o  g e n e r a l i s e  from t h e  l i t e r a t u r e  t h a t  th e  e x p e c t ­

ancy e f f e c t  would be e a s i e r  t o  d e m o n s t r a t e  in  such a  s e t t i n g  (B a rb e r  

ft S i l v e r ,  1968 | Ingraham  ft H a r r in g to n ,  1966? and G i l l in g h a m ,  1969) .

The c o o p e r a t in g  t e a c h e r s  knew t h e  u n i v e r s i t y  c o o r d i n a t o r s  w e l l ,  

looked t o  them f o r  l e a d e r s h i p  and were p ro b a b ly  i n c l i n e d  t o  b e l i e v e  th e  

in fo r m a t io n  t h a t  was g iv e n  t o  them. W hile no d i r e c t  l i n e  s t a f f  r e l a ­

t i o n s h i p  e x i s t e d  betw een t h e  c o o p e r a t in g  t e a c h e r  and t h e  u n i v e r s i t y  

c o o r d i n a t o r ,  a  d i f f e r e n c e  in  s t a t u s  e x i s t e d .  The c l o s e  a p p ro x im a t io n  

t o  s i g n i f i c a n c e  te n d s  t o  s u p p o r t  B a rb e r  and  S i lv e r s *  f i n d i n g s  (1968)  

t h a t  an  e x p e c ta n c y  e f f e c t  seemed e a s i e r  t o  d e m o n s t ra te  when a 

s u b o r d l n a t e - s u p e r o r d l n a t e  r e l a t i o n s h i p  e x i s t e d  between t h e  e x p e r im e n te r  

and th e  p r i n c i p a l  i n v e s t i f ^ t o r .

G oldsm ith  and F ry  (1971) l i s t e d  t h e  b r e v i ty  o f  t h e  s tu d e n t -  

t e a c h e r  i n t e r a c t i o n  a s  one p o s s i b l e  c a u s e  o f  a d im in is h e d  e x p ec ta n cy
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e f f e c t .  This d e fe c t  was corrected In t h i s  study, The exten sive  periods 

of t i e e  that the student teacher and th e  cooperating teacher spent 

togeth er in  both fo ra a l and lnfornal s e t t in g s  would e a s ily  enable a l l  

kinds o f  su btle  verbal and non-verbal cues to  be exchanged. This c lo se  

re la tio n sh ip  would sees to  provide the id e a l s e t t in g  fo r  the expectancy 

c o w n ie a t lo n  to  f lo u r ish ,

Rosenthal and Jacobson (1968) found that age se e  wed to be a factor  

in  deaonstrating the expectancy e f f e c t .  In th e ir  study s ig n if ic a n t  

expectancy e f f e c t s  were deaonstrated fo r  those su b jects  in grades one 

and two but not fo r  the su b jects  in grades three through s ix .  Since the 

su b jects  Involved in  th is  study were o f  c o lle g e  a g e , th e ir  greater age 

nay have been a  retard ing fa c to r  in th e  demonstration of the expectancy 

e f f e c t ,

Troa a s t r i c t l y  procedural point o f view occasional rein forcesen t  

of the expectancy data by the coordinators s ig h t have been s u f f ic ie n t  to  

i s  prove the demonstration o f  the expectancy e f f e c t  to  the .0 5  le v e l  o f  

confidence.

In any event the w riter  f e e ls  th a t the use o f p o s itiv e  expectancy 

data cannot be overlooked a s  a aeans to  a f fe c t  the cooperating teach er's  

ra tin g s of th e ir  student teachers in  a s ig n if ic a n t  wanner.

Hypotheeis 2

There w i l l  be no a lg n if le a n t d ifferen ce  In cooperating teachers' 

wean to ta l  r a tin g  scores on the "RSE3T" in the f iv e  secondary student 

teaching cen ters , kt no point in  the review o f th e  l ite r a tu r e  was
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l o c a t i o n  u sed  a s  a  v a r i a b l e  In  a  s tu d y .  The w r i t e r  th u s  conc luded  t h a t  

no s i g n i f i c a n t  d i f f e r e n c e s  would e x i s t  between t h e  wean t o t a l  r a t i n g s  o f  

th e  c o o p e x a t ln g  t e a c h e r s  f r o *  t h e  f i v e  seco n d a ry  s t u d e n t  t e a c h in g  cen­

t e r s ,  The r e s u l t s  o f  a n a l y s i s  tended  t o  s u p p o r t  t h i s  c o n c lu s io n .

I t  n i s t  be  n o te d ,  however, t h a t  w i th  an  F - r a t l o  o f  2 ,173  (p  ■ .078*0 

th e  h y p o th e s i s  was n e a r l y  r e j e c t e d .  The g r e a t e s t  d i f f e r e n c e s  between 

th e  t o t a l  aean  s c o r e s  on th e  "RSfiST" e x i s t e d  betw een seco n d a ry  s tu d e n t  

t e a c h in g  c e n t e r s  2 ( 125 , 2 5 ) and 2  ( 1 ^ 2 ,8 5 ) .  Thin  d i f f e r e n c e  s a y  be due 

t o  th e  f a c t  t h a t  c e n t e r  2 i s  s i t u a t e d  in  a  l a r g e  u rb a n  sch o o l  s y s t e s  and 

th e  o t h e r  c e n t e r  c o n s i s t s  o f  s e v e r a l  suburban  s c h o o l  d i s t r i c t s .

C e n t r a l  H i c h i ^ n  U n i v e r s i t y  draw s n e a r ly  76£ o f  th e  s t u d e n t  body 

from r u r a l  o r  su b u rb an  a r e a s  o f  M ichigan (G e o g ra p h ica l  D i s t r i b u t i o n  o f  

U n d e rg ra d u a te s  and G zad u a te s ,  1971), C e n t r a l  M ichigan  U n i v e r s i t y  s t u ­

d e n ts  f o r  th e  most p a r t  a r e  n o t  f a m i l i a r  w ith  u rb a n  sch o o l  p ro b le m s ,  and 

i t  would s e e a  l i k e l y  t h a t  th e y  would have a  more d i f f i c u l t  t lMe a d j u s t i n g  

t o  u rb a n  s c h o o ls  a s  compared t o  r u r a l  o r  suburban  s c h o o ls .

To c o m p l ic a te  M a t te r s  C e n t r a l  M ichigan U n i v e r s i t y ' s  s e c o n d a ry  edu­

c a t i o n  o n -c a sp u s  c u r r ic u lu m  d o es  l i t t l e  In th e  way o f  p r e p a r in g  s tu d e n t s  

to  cope w i th  s t u d e n t  t e a c h in g  In  an  i n n e r - c i t y  s c h o o l .  The low nean 

t o t a l  r a t i n g s  f o r  seco n d a ry  s t u d e n t  t e a c h in g  c e n t e r  2 may be a  r e f l e c t i o n  

o f  t h i s  w eakness .

Hypothesis 3

There w il l  be no s ig n i f ic a n t  in te ra c t io n  e f f e c t  between treatm ent 

and lo c a tio n  a s  Measured by th e  "HSEST", While in te ra c t io n  e f f e c ts
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abound In th« l i t e r a t u r e  d e a lin g  w ith th e  expectancy e f f e c t ,  none was 

found in  t h i s  s tu d y . I t  can be seen fro *  Table 1 th a t  the  d a ta  was con­

s i s t e n t  in  every secondary s tu d e n t teach in g  c en te r  w ith  th e  experim ental 

group in  each c e n te r  having a g re a te r  nean to ta l  r a t in g  on th e  "RSEST" 

than th e  c o n tro l group.

H y p o th e s is  4

T here  w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  in  nean t o t a l  s c o r e  on th e  

C o n fid en ce  L e v e l  In v e n to ry  f o r  T e a ch in g  betw een th o s e  s tu d e n t  t e a c h e r s  

whose c o o p e r a t i n g  t e a c h e r  was p ro v id e d  e x p ec ta n cy  d a t a  and th o s e  s tu d e n t  

t e a c h e r s  whose c o o p e r a t i n g  t e a c h e r  r e c e iv e d  no e x p ec ta n cy  d a t a .  The 

r e p o r t i n g  o f  s c o r e s  f o r  t h i s  h y p o th e s i s  d i f f e r s  from th e  t y p i c a l  e x p e c t­

ancy e x p e r im e n t .  In  a  t y p i c a l  e x p ec ta n cy  ex p e r im en t  a  p r i n c i p a l  in v e s ­

t i g a t o r  p ro v id e s  t o  a  second e x p e r im e n te r  a  s e t  o f  e x p ec ta n cy  d a t a  con­

c e r n in g  t h i s  e x p e r im e n te r* s  s u b j e c t s .  T h is  e x p ec ta n cy  d a t a  u s u a l l y  ta k e s  

th e  form  o f  p o s i t i v e l y  f a l s i f i e d  in f o r m a t io n  ab o u t  t h e  s u b je c t s *  a b i l i t y  

to  pe rfo rm  a  t a s k .  The second e x p e r im e n te r  th e n  s u p e r v i s e s  h i s  s u b je c t s  

th ro u g h  t h i s  e x p e r im e n ta l  t a s k  and r e p o r t s  th e  r e s u l t s  o f  h i s  ex p er im en t 

back t o  th e  p r i n c i p a l  I n v e s t i g a t o r ,

The p ro c e d u re  i n  t h i s  s tu d y  d i f f e r s  from t h e  p ro c e d u re  l i s t e d  above 

in  t h a t  t h e  e x p e r im e n te r  h a s  no r e p o r t i n g  f u n c t io n  In  t h i s  s t u d y .  The 

s t u d e n t  t e a c h e r s  com ple ted  t h e  MCLITM t o t a l l y  in d e p en d e n t  o f  t h e  s u p e r ­

v i s i o n  o f  t h e  c o o p e r a t in g  t e a c h e r s .  I t  was th e  r e s p o n s i b i l i t y  o f  th e  

s ec o n d a ry  s t u d e n t  t e a c h in g  c o o r d i n a t o r s  t o  a d m i n i s t e r  th e  "CLIT" and to  

s ee  t h a t  th e y  were r e tu r n e d  t o  t h e  w r i t e r .
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For t h i s  reason th* w r iter  was u n certa in  whether th* expectancy 

data would a f f* c t  th* *tud*nt teacher** confidence in  h i*  a b i l i t y  to  

t«aoh. Apparently i t  did n o t , a* th* F -r a t lo  o f ,2423 produced 

p •  ,6238 . Th* w r iter  f a i t  th a t to  sax lm lse  th* llk * lih o o d  th a t th* 

expectancy data a ff* ct* d  th* outcoa* o f  th* "CLIT" aeoraa th* coop­

era tin g  teachers would haw* to  be involved  in  the rep ortin g  o f the** 

sco res . P*rhap* i f  th* cooperating teacher*  had the opportunity to  look  

over th *  r esu lt*  o f  th* "CLIT", ta lk  w ith  th * ir  etudent teacher* and 

then ask  th* student teacher* to  coap l*t*  th* "CLIT" aga in , th* r e s u lt s  

would have been c lo s e r  to  th ose  predicted  by Rosenthal.

In any ev*nt th* w r iter  i s  p leased with th* r e s u lt s  o f hypothesis 4 

sin e*  i t  tends to  show th a t th* expectancy e f f e c t  was not acted  upon by 

th* student teach ers and th a t th* breakdown o f  the tra n sa ia slo n  process  

case a f t e r  step  th ree  In Barber and S i lv e r ' s  (1968) e lg h t-a te p  process.

I t  sees*  to  the w r iter  th a t th is  i s  fu r th er  evidence th a t th e  demon­

s tr a t io n  o f th* expectancy e f f e c t  *ay be more a part o f the experimenter** 

(cooperating tea c h e r 's )  perception than i t  le  o f the subject** (student 

te a c h e r 's )  actu a l performance.

H ypothesis 5

There w i l l  be no s ig n if ic a n t  d iffe r e n c e  in  student teachers* scan  

t o t a l  scores on th* "CLIT" in  the f i v e  secondary student teach ing cen­

t e r s .  The fa c t  th a t s ig n if ic a n t  d if fe r e n c e s  did e x is t  between th* sec ­

ondary student teach ing cen ters as reported on the "CLIT" case  as a sur­

p r ise  to  th* w r iter . U sing Table 2 a s  a 91 id s i t  can be noted th a t the  

major d iffe r e n c e  occurs among secondary student teach in g  can ters 2 and 4.
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I t  I s  t h e  w r i t e r ' s  o p in io n  t h a t  t h e  e x p e c ta n c y  d a t a  in  no way 

in f l u e n c e d  t h i s  s t a t i s t i c  s i n c e  t h e  d i f f e r e n c e  e x i s t e d  when t h e  c o n t r o l  

and e x p e r im e n ta l  g roups  w ere  combined t o  form one g roup  In  each  seco n d ­

a r y  s t u d e n t  t e a c h i n g  c e n t e r .  In  o t h e r  words b o th  t h e  e x p e r im e n ta l  and 

c o n t r o l  g ro u p s  were c o l l a s p e d  t o g e t h e r  In  each  c e n t e r  t o  form  one mean 

t o t a l  s c o r e  p e r  c e n t e r  and  th en  l o c a t i o n  c o m p ar iso n s  were made u s i n g  th e  

combined moan t o t a l  s c o r e  f o r  each  c e n t e r .  U s in g  th e  Tukey p o s t  hoc 

com p ariso n  t o s t  i t  wan found  t h a t  t h o  o n ly  s i g n i f i c a n t  d i f f e r e n c e  

e x i s t e d  be tw een  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s  2 ( l 6 0 ,f l5 ) nr>d !i  

( 1^ . 6 5 ).

T h is  s i g n i f i c a n c e  o f  l o c a t i o n  may have been a f f e c t e d  by any o f t h e  

fo l lo w in g *

1, An "u n u su a l  o r  b i a s e d " s a m p le .  S in c e  th o  sam p les  wore 

s e l e c t e d  a t  random and a s s ig n m e n t  to  g ro u p s  was com ple ted  

In  a random m anner, I t  would seem u n l i k e l y  t h i t  t h o  s e l e c ­

t i o n  p ro c e s s  i s  r e s p o n s i b l e  f o r  th e  d i f f e r e n c e s  In t h e  two 

seco n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s .  The one d i f f i c u l t y  

w i th  t h i s  a rg u m en t i s  t h a t  th o  sam ples  were chosen  from 

g ro u p s  o f  s t u d e n t  t e a c h e r s  who had r e q u e s te d  and had 

a l r e a d y  been a s s ig n e d  t o  a  p a r t i c u l a r  s e c o n d a ry  s t u d e n t  

t e a c h i n g  c e n t e r .  Any d i f f e r e n c e  in  t h e  o r i g i n a l  popu­

l a t i o n  o f  a  s ec o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r  would t h e r e ­

f o r e  show up  in  even random sam ples  from  t h a t  p o p u la t io n .

2 , The manner in  which t h e  e x p e c ta n c y  in f o r m a t io n  was g iv e n .

The i n d i v i d u a l  seco n d a ry  c o o r d i n a t o r s  cou ld  have b ia se d
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th o  oxporlnon*, by e i t h e r  r.howlng i n d i f f o r o n c e  o r  by b e in g  

u n u s u a l l y  a g g r e s s i v e  In p r e s e n t i n g  th e  e x p e c ta n c y  d a t a  t o  

t h e  c o o p e r a t in g  t e a c h e r s ,  The w r i t e r  In t a l k i n g  w i th  t h e  

c o o r d i n a t o r s  o f  t h e s e  two s e c o n d a r y  c e n t e r s  r e c e iv e d  no 

In fo rm a t io n  t h a t  would ( s u b s t a n t i a t e  t h i s  p o s s i b i l i t y .

Both c o o r d i n a t o r s  I n d ic a te d  t h a t  t h e  d i r e c t i o n s  from th o  

w r i t e r  were f o l lo w e d  to  t h e  l e t t e r  and t h a t  In n e i t h e r  

c e n t e r  wore t h e  c o o p e r a t i n g  t e a c h e r s  aw are  t h a t  th e y  had 

been Invo lved  in  an e x p e r im e n t ,

3 . I n a b i l i t y  o f  s t u d e n t  t e a c h e r s  t o  a d j u s t  t o  an u rb an  

s c h o o l  sy s te m . C e n t r a l  M ichigan U n i v e r s i t y  draw s I t s  

s t u d e n t s  l a r g e l y  from suburban  and r u r a l  a r e a s  o f  Mlehlpjan. 

C e n t r a l  M ichigan  U n i v e r s i t y ' s  t o t a l  M ichigan e n r o l lm e n t  f o r  

th o  1971-72 acad em ic  y e a r  was 1 ^ ,^ 3 9 .  Ono th o u san d  f i v e  

hundred and f o r t y  two came from  Wayne C ounty) 7h0 from 

Saginaw County) 73?  from C en esse  County and from  Kent 

C ounty , The r e m a in d e r  ( lO #950 s t u d e n t s )  came l a r g e l y  from 

r u r a l  o r  su b u rb a n  c o u n t i e s  (G e o g ra p h ic a l  D i s t r i b u t i o n  o f  

U n d e rg ra d u a te s  and G ra d u a te s ,  1 9 7 1 ) .

Of th e  f i v e  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s  p r e s e n t l y  in  o p e r ­

a t i o n  o n ly  one c e n t e r  (num ber 2) has  an u rb a n  s e t t i n g .  C e n t r a l  M ichigan  

U n i v e r s i t y  s t u d e n t  t e a c h e r s  from su b u rb a n  o r  r u r a l  a r e a s  p la c e d  in  an 

u rb a n  s e t t i n g  m ight bo e x p e c te d  t o  be l e s s  s u r e  o f  t h e i r  a b i l i t y  to  

t e a c h  in  an i n n e r - c i t y  s c h o o l .  The w r i t e r  h y p o th e s i z e s  t h a t  t h e  s i g n i f ­

i c a n t  d i f f e r e n c e  be tw een  t h e  two l o c a t i o n s  on t h e  "CLIT" m igh t b e t t e r  be 

a c c o u n te d  f o r  in  te rm s  o f  t h e  i n a b i l i t y  o f  s t u d e n t  t e a c h e r s  f a m i l i a r  w i th
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s m a l l  o r  su b u rb a n  s c h o o l s  b e in g  u n a b le  to  f u l l y  a d j u s t  t o  t h e  f r u s t r a ­

t i o n s  o f  w o rk in g  In  an  l n n s r - e l t y  s c h o o l  s y s te m ,

H y p o th e s is  6

T here  w i l l  be  no s i g n i f i c a n t  I n t e r a c t i o n  e f f e c t  be tw een  t r e a t m e n t  

and l o c a t i o n  a s  m easured by t h e  "CLIT", T h e re  was no s i g n i f i c a n t  I n t e r ­

a c t i o n  e f f e c t  be tw een t r e a t m e n t  and l o c a t i o n  a s  m easured by t h e  "CLIT",

As can be s e e n  from  T a b le  2 ,  t h e  d a t a  w ere  n o t  t o t a l l y  c o n s i s t e n t .  T h a t  

I s ,  e x p e r im e n ta l  g roups  in  t h r e e  o f  t h e  c e n t e r s  s c o re d  h i g h e r  a s  a  group 

th a n  d id  t h e  r e s p e c t i v e  c o n t r o l  g ro u p s , b u t  In  t h e  o t h e r  two c e n t e r s  th e  

c o n t r o l  g ro u p s  s c o re d  h i g h e r  a s  a  g roup  th a n  t h e i r  r e s p e c t i v e  e x p e r i ­

m en ta l g ro u p s .  Tho d i f f e r e n c e s  were n o t  su c h  t h a t  would p ro d u ce  s i g n i f ­

ic a n c e  a t  t h e  .0 5  l e v e l .

H y p o th e s is  7

T h ere  w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  In  mean t o t a l  s c o r e  on th e  

M innesota  T e a c h e r  A t t i t u d e  I n v e n to r y  be tw een  th o s e  s t u d e n t  t e a c h e r s  whose 

c o o p e r a t i n g  t e a c h e r  was p r o v id e d  e x p e c ta n c y  d a t a  and t h o s e  s t u d e n t  

t e a c h e r s  whose c o o p e r a t i n g  t e a c h e r  r e c e i v e d  no e x p e c ta n c y  d a t a .  T h is  

was t h e  t h i r d  m ost im p o r t a n t  e x p e c ta n c y  h y p o th e s i s  e x p lo r e d  by t h e  

w r i t e r .  As w i th  h y p o th e s i s  4 ,  t h e  c o o p e r a t i n g  t e a c h e r  had no r e p o r t i n g  

f u n c t i o n .  I n  a d d i t i o n  t h e  "MTAI" was t h e  m ost s t r u c t u r e d  o f  t h e  I n s t r u ­

ments u sed  i n  t h e  s t u d y .  The te rm  " s t r u c t u r e d "  I s  u s e d  t o  Imply a  com­

m e r c i a l ,  s t a n d a r d i z e d  t e s t  w i th  e x p l i c i t  d i r e c t i o n s  f o r  a d m i n i s t e r i n g ,  

s c o r i n g  and  I n t e r p r e t i n g  and  w i th  r e s e a r c h  t o  show t h a t  I t  i s  d i f f i c u l t  

t o  f a k e .  The w r i t e r  c o n te n d s  t h a t  t h e  n o n - s l g n l f l c a n c e  o f  t h i s
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h y p o t h e s i s  c a n  l a r g e l y  b a  a t t r i b u t e d  t o  t h a  s t r u c t u r e d  n a t u r e  o f  t h a  

"HEAI" a n d  t h a  f a c t  t h a t  t h a  c o o p e r a t i n g  t e a c h e r s  w a r e  n o t  I n v o lv e d  in  

r e p o r t i n g  t h a  s c o r e s .

T h i s  r a e u I t  o f  h y p o t h e s i s  7  i n  c o n s i s t e n t  w i t h  t h a  r e m i l t  o f  h y p o th ­

e s i s  ^  an d  e v e n  s o r e  s t r o n g l y  s u p p o r t s  t h a  f a c t  t h a t  t h a  b rea k d o w n  in  

B a r b e r  an d  S i l v e r ' s  e i g h t - s t e p  p r o c e s s  c a n e  a f t e r  s t e p  t h r e e  a n d  t h a t  

t h e  d e e o n a t r a t l o n  o f  t h e  e x p e c t a n c y  e f f e c t  n a y  b e  l a r g e l y  In  t h e  p e r ­

c e p t i o n  o f  t h e  e x p e r l a e n t a r  ( c o o p e r a t i n g  t e a c h e r )  r a t h e r  th a n  I n  t h e  

p e r f o r n a n c e  o f  t h e  s u b j e c t s  ( s t u d e n t  t e a c h e r s ) .

T h e r e a d e r  n a y  w o n d er  w hy t h e  "HTA.I" w a s  u s e d  I f  i t s  s t r u c t u r e d  

n a t u r e  w o u ld  h a v e  a  d e t r l n e n t a l  e f f e c t  o n  s h o w in g  t h e  t r a n s m i s s i o n  o f  

t h e  e x p e c t a n c y  e f f e c t .  I t  w a s  c h o s e n  p r e c i s e l y  f o r  t h i s  r e a s o n .  The 

w r i t e r  f e l t  t h a t  I f  a n  e x p e c t a n c y  e f f e c t  w a s  s t r o n g  en o u g h  t o  a f f e c t  

t h e  s c o r e s  o n  t h e  "N TA I", t h e n  a  s t r o n g e r  c a s e  f o r  t h e  u t i l i s a t i o n  o f  

a  b u i l t  i n  p o s i t i v e  e x p e c t a n c y  e f f e c t  f o r  a l l  C e n t r a l  H lc h lg u t  U n iv e r ­

s i t y  s t u d e n t  t e a c h e r s  s i g h t  b e  c o n s i d e r e d .

H ypothesis 8

T h e r e  w i l l  b e  no  s i g n i f i c a n t  d i f f e r e n c e  i n  s t u d e n t  t e a c h e r s *  s e e n  

t o t a l  s c o r e s  o n  t h e  "HXAI" I n  t h e  f i v e  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n ­

t e r s .  T he r e l a t i v e l y  s t r u c t u r e d  n a t u r e  o f  t h e  "MTAI" an d  t h e  f a c t  t h a t  

i t  l a  d i f f i c u l t  t o  f a k e  p r o b a b ly  h e l p e d  t o  a c c o u n t  f o r  t h e  l a c k  o f  a  

s i g n i f i c a n t  d i f f e r e n c e  a m o n g  t h e  f i v e  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n ­

t e r s .



55

H ypothesis 9

T h s rs  w i l l  be  no s i g n i f i c a n t  I n t e r a c t i o n  e f f e c t  be tw een e x p e c ta n c y  

t r e a t m e n t  and l o c a t i o n  a s  m easured  by t h e  "ffTAI". W hile t h e  i n t e r a c t i o n  

e f f e c t  between t r e a t m e n t  and l o c a t i o n  was n o t  s i g n i f i c a n t  (F ■ 2 .1 6 ? ,  

p  "  . 0 ? 9 l ) t  i t s  a p p ro a c h  t o  s i g n i f i c a n c e  m e r i t s  a d d i t i o n a l  comment. 

L oo k in g  a t  T a b le  3 one can n o t e  t h a t  i n  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r  

2  t h e  c o n t r o l  g ro u p  o u t  s c o r e d  t h e  e x p e r im e n ta l  g ro u p  by more th a n  40  

p o i n t s .  I t  i s  t h i s  l a r g e  d i f f e r e n c e  t h a t  I s  r e s p o n s i b l e  f o r  t h e  n e a r l y  

s i g n i f i c a n t  i n t e r a c t i o n  e f f e c t .  The w r i t e r  has  no id e a  what caused  t h e  

u n u s u a l  s c o r e s  from  th e s e  s a m p le s ,  Tho g ro u p s  were checked  t o  make w ire  

t h a t  th e  e x p e r im e n t a l  and c o n t r o l  g roups  had n o t  been sw i tc h e d  b u t  no 

e r r o r  could  be fo u n d .

Summary

In  C h a p te r  IV t h e  s t a t i s t i c a l  h y p o th e s e s  were r e s t a t e d  and a 

d e c i s i o n  was made w h e th e r  o r  n o t  t o  r e j e c t  each  h y p o t h e s i s .  The r e s u l t s  

o f  each  h y p o th e s i s  were d i s c u s s e d  in  r e f e r e n c e  t o  p r e v io u s  r e s e a r c h  and 

p o s s i b l e  e x p l a n a t i o n s  f o r  t h e  r e s u l t s  were g iv e n .  Of t h e  n in e  h y p o th e s e s  

e x p lo re d  by t h e  w r i t e r ,  t h r e e  d e a l t  w i th  t h e  e f f e c t s  o f  a d m i n i s t e r i n g  

p o s i t i v e  e x p e c ta n c y  d a t a  ( h y p o th e s e s  1 , 9 ,  and 7 ) ,  T h ree  h y p o th e se s  

d e a l t  w i th  t h e  e f f e c t s  o f  l o c a t i o n  o f  t h e  s e c o n d a ry  s t u d e n t  t e a c h i n g  c en ­

t e r s  ( h y p o th e s e s  2 ,  and  8 ) ,  The l a s t  t h r e e  h y p o th e s e s  d e a l t  w i th  

i n t e r a c t i o n  e f f e c t s  o f  e x p e c ta n c y  t r e a t m e n t  and s e c o n d a ry  s t u d e n t  

t e a c h i n g  c e n t e r  l o c a t i o n  (h y p o th e s e s  3» 6 ,  and 9 ) .
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W hile  t h e  m ajor e x p e c ta n c y  e f f e c t  h y p o t h e s i s  ( h y p o th e s i s  ] )  was 

n o t  s i f ^ i i f l e a n t  (p  ^  . 0 6 ? 9 ) i  th e  r e s u l t s  were i n  t h e  d i r e c t i o n  p r e ­

d ic te d  by  R o s e n th a l  i n  ev e ry  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r  w ith  t h e  

e x p e r im e n ta l  group i n  e a c h  c e n te r  h a v in g  a  g r e a t e r  mean t o t a l  r a t i n g  on 

th e  "RSBST" th a n  t h e  c o n t r o l  g ro u p . The w r i t e r  f e e l s  t h a t  p e r i o d i c  r e i n ­

fo rce m e n t  o f  t h e  e x p e c ta n c y  d a ta  w ould have i n c r e a s e d  th o  d e m o n s t r a t io n  

o f  th e  e x p e c ta n c y  e f f e c t  in  t h i s  s t u d y  to  t h e  ,0 5  l e v e l  o f  c o n f id e n c e .

The lo c a tio n  h y p o th es is  d e a l in g  w ith  d if f e r e n c e s  among th e  second­

ary  s tu d e n t teach in g  c e n te rs  on th e  "RSEST" (h y p o th e s is  2 ) approached 

s ig n if ic a n c e  (p ■ .0 7 8 9 ), The n e a r  s ig n i f ic a n t  r e s u l t s  can be explained 

in term s o f  C en tra l Michigan U n iv e rs i ty ’s r u r a l  and suburban o rien ted  

s tu d en ts  be ing  i l l - p r e p a re d  to  cope in an u rban  s tu d e n t te a c h in g  c e n te r .

H y p o th e s i s  5# t h e  l o c a t io n  h y p o t h e s i s  u s i n g  "CLIT" a s  t h e  d e p en d e n t  

v a r i a b l e ,  can  be e x p l a i n e d  in  a s i m i l a r  m anner. The s t u d e n t  t e a c h e r s  in  

seco n d a ry  s t u d e n t  t e a c h i n g  c e n t e r  2 ( t h e  one u r b a n  c e n t e r  in c lu d e d  in  

t h i s  s t u d y )  sco red  s i g n i f i c a n t l y  lo w e r  th a n  d i d  t h e  s t u d e n t  t e a c h e r s  In  

a  su b u rb a n  c e n t e r  ( c e n t e r  9 ) ,  W h ile  t h i s  f i n d i n g  was u n e x p e c te d  in  t e rm s  

o f  e x p e c ta n c y  t h e o r y ,  t h e  s u b u rb a n -u rb a n  d i f f e r e n c e s  in  t h o  two seco n d ­

a ry  c e n t e r s  l e a v e s  a  p l a u s i b l e  e x p l a n a t i o n ,

H y p o th e s i s  8 ,  t h e  l o c a t io n  h y p o th e s i s  u s i n g  th e  "WTAI" a s  t h e  

d e p e n d e n t  v a r i a b l e ,  was n o t  s i g n i f i c a n t  (p — ,2 9 7 1 ) ,

The e x p ec ta n cy  e f f e c t  h y p o th e s e s  9 and 7 w e re  n o t  s i g n i f i c a n t .

While c o n t r a r y  t o  t h e  outcome p r e d i c t e d  by R o s e n th a l ,  t h e  co m b in a tio n  

o f  th e  r e s u l t s  o f  h y p o th e s e s  1 , 9 ,  and 7 e n a b le d  t h e  w r i t e r  t o  h y p o th ­

e s i s e  a b o u t  th e  e x p e c ta n c y  t r a n s m i s s i o n  p r o c e s s  (B a rb e r  * S i l v e r ,  1 9 6 8 ) ,
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The c o m b in a t io n  showed t h a t  t h e  c o o p e r a t i n g  t e a c h e r s  a t t e n d e d ,  com pre­

hended , and  r e t a i n e d  t h e  e x p e c ta n c y  com m unication  ( h y p o th e s i s  I f  

p -  .0 6 7 9 )  b u t  t h e  s t u d e n t  t e a c h e r s  d id  n o t  ( h y p o th e s i s  p «  . 623^ 

and h y p o t h e s i s  7 l  P "  .W & 9 ).  In  o t h e r  w ords t h i s  s tu d y  may c o n t r i b u t e  

to  t h e  e x p e c ta n c y  l i t e r a t u r e  by show ing  t h a t  t h e  d e m o n s t r a t io n  o f  t h e  

e x p e c ta n c y  e f f e c t  m igh t n o t  be so  much t h a t  t h e  a c t u a l  p e r fo rm a n c e  o f  

th e  s u b j e c t s  i s  changed  a s  i t  i s  t h e  e x p e r i m e n t e r ' s  p e r c e p t i o n  o f  t h a t  

p e r fo rm an ce  t h a t  i s  a l t e r e d .

T h e re  were no  i n t e r a c t i o n  e f f e c t s  be tw een  e x p e c ta n c y  t r e a t m e n t  and 

s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r  l o c a t i o n s  on an y  o f  t h e  t h r e e  d e p e n d e n t  

v a r i a b l e s ,  b u t  t h e  i n t e r a c t i o n  betw een e x p e c ta n c y  t r e a t m e n t  and s t u d e n t  

t e a c h i n g  c e n t e r  l o c a t i o n  a s  m easured  by t h e  MffTAI" a p p ro ach ed  s i g n i f ­

ic a n c e  (p  ■ ,0 7 9 1 )  b e ca u se  o f  an  u n u s u a l l y  l a r g e  d i f f e r e n c e  In  s e c o n d ­

a ry  s t u d e n t  t e a c h i n g  c e n t e r  2  whore th o  c o n t r o l  g ro u p  o u t  s c o re d  t h e  

e x p e r im e n ta l  g ro u p  by more th a n  J+0 p o i n t s .

C h a p te r  V w i l l  in c lu d e  a  summary o f  t h i s  s tu d y  and c o n c lu s io n s  and 

i m p l i c a t i o n s  made from  I t ,



CHAPTER V

SUMMARY, CONCLUSIONS, AND IMPLICATIONS 

FOR FURTHER RESEARCH

3 u M iry

T ha p r e s e n t  s t u d y  w s  c o n d u c ta d  t o  e x a m in e  w h e t h e r  R o a a n t h i l ' a  

c o n t a n t l o n  t h a t  o n a  p a r s o n ' s  e x p e c t a t i o n  f o r  a n o t h e r ' s  b e h a v io r  c a n  

q u i t s  u n w i t t i n g l y  i f f a c t  t h a  o u t c o s s  o f  t h a t  b a h a v l o r  ( R o s a n t h a l  A 

J a c o b s o n ,  1 9 6 8 ) ,  S p e c i f i c a l l y ,  t h a  w r i t e r  s o u g h t  t o  d e t e r m i n e  w h at  

a f f e c t  e x p e r i m e n t a l l y  In d u c e d  p o s i t i v e  e x p e c t a n c y  I n  c o o p e r a t i n g  

t e a c h e r s  h a s  o n  t h a  p e r c e i v e d  p e r f o r m a n c e  o f  t h e i r  r e s p e c t i v e  s t u d e n t  

t e a c h e r s .  I n  a d d i t i o n ,  t h e  s t u d y  s o u g h t  t o  d e t e r m in e  w h e th e r  t h e  

s t u d e n t  t e a c h e r ' s  c o n f i d e n c e  f o r  t e a c h i n g  I s  a f f e c t e d  b y  t h e  I n d u c e m e n t  

o f  t h e s e  p o s i t i v e  e x p e c t a n c y  d a t a  a n d  w h e th e r  t h e s e  p o s i t i v e  e x p e c t a n c y  

d a t a  w o u ld  a f f e c t  h i s  s c o r e  o n  t h e  M in n e s o ta  T e a c h e r  A t t i t u d e  I n v e n t o r y **.

T h e f o l l o w i n g  n i n e  h y p o t h e s e s  w e r e  a d v a n c e d i  

H y p o t h e s i s  1

T h e r e  w i l l  b e  n o  s i g n i f i c a n t  d i f f e r e n c e  In  m ean t o t a l  s c o r e  o n  t h e  

R a t i n g  S c a l e  f o r  t h e  E v a l u a t i o n  o f  S t u d e n t  T e a c h e r s  b e tw e e n  t h o s e  s t u d e n t  

t e a c h e r s  w h o se  c o o p e r a t i n g  t e a c h e r  w a s p r o v id e d  e x p e c t a n c y  d a t a  an d  t h o s e  

s t u d e n t  t e a c h e r s  w h o s e  c o o p e r a t i n g  t e a c h e r  r e c e i v e d  n o  e x p e c t a n c y  d a t a ,

58
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H ypothesis 2

T h e re  w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  in  c o o p e r a t i n g  t e a c h e r s *  

mean t o t a l  r a t i n g  s c o r e s  on t h e  R a t i n g  S c a l e  f o r  th e  E v a l u a t i o n  o f  S t u ­

d e n t  T e a c h e r s  In  t h e  f i v e  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r s .

H y p o th e s i s  3

T h e re  w i l l  be  no s i g n i f i c a n t  I n t e r a c t i o n  e f f e c t  b e tw ee n  e x p e c ta n c y  

t r e a t m e n t  and l o c a t i o n  a s  m easu red  by t h e  R a t i n g  S c a le  f o r  t h o  E v a l u a t i o n  

o f  S t u d e n t  T e a c h e r s .

H y p o th e s i s  9

T h e re  w i l l  bo no s i g n i f i c a n t  d i f f e r e n c e  in  mean t o t a l  s c o r e  on th e  

C o n f id e n c e  L e v e l  I n v e n to r y  f o r  T e a c h in g  b e tw ee n  th o s e  s t u d e n t  t e a c h e r s  

whose c o o p e r a t i n g  t e a c h e r  was p ro v id e d  e x p e c ta n c y  d a t a  an d  th o s e  s t u d e n t  

t e a c h e r s  whose c o o p e r a t i n g  t e a c h e r  r e c e i v e d  no e x p e c ta n c y  d a t a .

H y p o th e s i s  5

T h e re  w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  s t u d e n t  t e a c h e r s *  mean 

t o t a l  s c o r e s  on t h e  C o n f id e n c e  L e v e l  I n v e n to r y  f o r  T e a c h in g  in  t h e  f i v e  

s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r s .

H y p o th e s i s  6

T h e re  w i l l  be  no s i g n i f i c a n t  i n t e r a c t i o n  e f f e c t  b e tw e e n  e x p e c ta n c y  

t r e a t m e n t  and  l o c a t i o n  a s  m easu red  by t h e  C o n f id e n c e  L e v e l  I n v e n to r y  f o r  

T e a c h in g .
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H ypothesis 7

T h e re  w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  i n  mean t o t a l  s c o r e  on t h e  

M in n eso ta  T e a c h e r  A t t i t u d e  I n v e n t o r y  be tw een  t h o s e  s t u d e n t  t e a c h e r s  

whose c o o p e r a t i n g  t e a c h e r  was p r o v id e d  e x p e c ta n c y  d a t a  and t h o s e  s t u d e n t  

t e a c h e r s  w hose c o o p e r a t i n g  t e a c h e r  r e c e i v e d  no e x p e c ta n c y  d a t a .

H y p o th e s is  ft

T h e re  w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  In  s t u d e n t  t e a c h e r s *  mean 

t o t a l  s c o r e s  on t h e  M in n e so ta  T e a c h e r  A t t i t u d e  I n v e n to r y  In  t h e  f i v e  

s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s .

H y p o th e s is  9

T h e re  w i l l  be  no s i g n i f i c a n t  i n t e r a c t i o n  e f f e c t  b e tw een  e x p e c ta n c y  

t r e a t m e n t  and  l o c a t i o n  a s  m easured  by t h e  M in n eso ta  T e a c h e r  A t t i t u d e  

I n v e n t o r y .

C h a p te r  I I  c o n t a i n e d  s e v e r a l  s t a t e m e n t s  from  t h e  l i t e r a t u r e  a b o u t  

what seems t o  be t r u e  c o n c e r n in g  t h e  t r a n s m i s s i o n  o f  t h e  e x p e c ta n c y  

e f f e c t .  The f o l l o w i n g  g e n e r a l i z a t i o n s  seem t o  be a c c e p te d  by moat 

r e s e a r c h e r s  i n  t h e  f i e l d *

1, L e s s  e x p r le n c e d  e x p e r i m e n t e r s  seem t o  be m ost l i k e l y  t o  
c a r r y  t h e  e x p e c ta n c y  e f f e c t  ( K is h .  1962) B a r b e r  4  S i l v e r ,
1 9 6 8 | Ing raham  4  H a r r i n g t o n ,  1966 ) ,  H o s e n th a l  I s  t h e  
one  m a jo r  r e s e a r c h e r  i n  t h e  f i e l d  t h a t  d i s a g r e e s .  He 
f e e l s  t h a t  e x p e r i e n c e d  e x p e r i m e n t e r s  w ere  more l i k e l y  
t o  I n f l u e n c e  t h e i r  r e s e a r c h  b e c a u s e  th e y  w ere  more ego 
in v o lv e d  w i th  t h e i r  r e s e a r c h  and t h u s  w ere " b e t t e r  
b l a a e r s "  ( H o s e n t h a l ,  1 9 6 ? ) .
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2 ,  E x p e c tan c y  e f f e c t s  a r e  p a s s e d  by b o th  v e r b a l  an d  n o n - v e r b a l  
c u e s  ( R o s e n t h a l ,  F ode , F r ied m an  A V lk a .n -K lin e ,  1 9 6 0 |
B lakey, 19?0).

3 , The warmth o f  a n  e x p e r im e n t e r  a p p e a r s  t o  have a  c o n s i s t e n t  
e f f e c t  on t h e  outcom e o f  d a t a .  Warm e x p e r i m e n t e r s  i n f l u ­
enced  t h e i r  d a t a  more t h a n  e x p e r i m e n t e r s  p e r c e i v e d  a s  
b e i n g  l e s s  warm (Reece A W hitman, 1 9 6 2 1 R o s e n t h a l ,  Kohn, 
G r e e n f i e l d  A C a r o t a ,  1965) .

b .  Sex  o f  t h e  e x p e r im e n t e r  seem s t o  h av e  l i t t l e  e f f e c t  a s  a  
s i g n i f i c a n t  v a r i a b l e  in  e x p e c ta n c y  s t u d i e s  ( M i l l e r  A 
S o l k o f f ,  19651 H i l l  A S te v e n s o n ,  1965i and S a r a s o n  A 
M ln ard ,  1 9 6 3 ) .

5 . The e x p e c ta n c y  e f f e c t  i s  d i f f i c u l t  t o  d e m o n s t r a t e  in  r e l a ­
t i v e l y  s t r u c t u r e d  t a s k s  (In g rah am  A H a r r i n g t o n ,  1966 |
B a r b e r  A S i l v e r ,  196B| and  G i l l in g h a m ,  1969).

6 .  Tho t r a n s m i s s i o n  p r o c e s s  t a k e s  th e  f o l l o w i n g  fo rm i
" ( a )  The s t u d e n t  e x p e r im e n t e r  a t t e n d e d  t o  t h e  e x p e c ta n c y  
co m m unica tion  from  t h e  p r i n c i p a l  i n v e s t i g a t o r .  ( b )  The 
e x p e r im e n t e r  com prehended t h e  e x p e c ta n c y  co m m u n ica tio n .
( c )  The e x p e r im e n t e r  r e t a i n e d  th e  c o m m u n ic a t io n .  ( d ) The 
e x p e r im e n t e r  ( i n t e n t i o n a l l y  o r  u n i n t e n t i o n a l l y )  a t t e m p te d  
t o  t r a n s m i t  t h e  e x p e c ta n c y  t o  th e  s u b j e c t ,  ( e )  The su b ­
j e c t  ( c o n s c i o u s l y  o r  u n c o n s c i o u s l y )  a t t e n d e d  t o  t h e  
e x p e c ta n c y  com m unica tion  f ro m  t h e  e x p e r i m e n t e r .  ( f ) The 
s u b j e c t  ( c o n s c i o u s l y  o r  u n c o n s c i o u s l y )  com prehended th e  
e x p e r i m e n t e r ' s  e x p e c ta n c y ,  ( g )  The s u b j e c t  ( c o n s c i o u s l y  
o r  u n c o n s c i o u s l y )  r e t a i n e d  t h e  e x p e r i m e n t e r ' s  e x p e c ta n c y ,
( h )  The s u b j e c t  ( w i t t i n g l y  o r  u n w i t t i n g l y )  a c t e d  upon 
( g i v e  r e s p o n s e s  In harmony w i th )  t h e  e x p e r i m e n t e r ' s  
e x p e c ta n c y  ( B a r b e r  A S i l v e r ,  1968, p. ? 5 ) .

A lso  in c lu d e d  in  C h a p te r  I I  was a  re v ie w  o f  t h e  r e c e n t  ( i 960 

t o  t h e  p r e s e n t )  l i t e r a t u r e  c o n c e r n in g  th e  " s e l f - f u l f i l l i n g  p ro p h e c y "  in  

e d u c a t io n .

The e x p e c ta n c y  e f f e c t  has  c o n s i s t e n t l y  b e en  d e m o n s t r a t e d  in  l a b o r a ­

t o r y  s e t t i n g s  and in  s i t u a t i o n s  w h e re  o n ly  s i m p l i f i e d  e x p e c ta n c y  c o n ­

d i t i o n s  w ere  s e t .  (R o s e n th a l  A F o d e ,  1963aj R o se n th a l  A Lawson, 1 9 6 4 j
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Coxdaro A I s o n ,  19631 L a r r a b e e  & K l e i n s a s s e r ,  196?) R o s e n th a l  & F o d e ,  

1963b | and A d a i r  A E p s t e i n ,  1 9 6 8 ) ,  P r a c t i c a l  u s e s  o f  e x p e c ta n c y  e f f e c t s  

in  c la s s ro o m  s e t t i n g s  h av e  n o t  a lw a y s  b e en  a s  ea sy  t o  d e m o n s t r a t e .

R o s e n th a l  and  J a c o b s o n  (1 9 6 9 )  fo u n d  a  s i g n i f i c a n t  e x p e c ta n c y  e f f e c t  

a t  work i n  g r a d e s  one  and tw o ,  b i t  e t h e r  e x p e r t s  a t t e m p t e d  to  d i s c r e d i t  

t h e i r  work (T h o r n d ik e ,  1068) C l n l r b o r n ,  1969) J o s e * ,  1969) and F l a s h o f f  

A Snow, 1 9 7 0 ) .  B lakey  (1 9 7 0 )  found a  s i g n i f i c a n t  e x p e c t a n c y  e f f e c t  in  

h i s  s tu d y  o f  an  a d u l t  b a s i c  e d u c a t io n  p rog ram , H a s k e t t  ( 1968) dem on­

s t r a t e d  a  s i g n  i f l e a n t  e x p e c ta n c y  e f f e c t  in  c l a s s r o o m s  f o r  t h e  m e n t a l l y  

r e t a r d e d .

In  o t h e r  . s tu d ie s  ( K e s t o r ,  1969) G o ld sm ith  A F r y ,  1 9 7 1 1 and J o s e ' ,  

1970) t h o  w r i t e r s  f a i l e d  t o  d e m o n s t r a t e  a  s i g n i f i c a n t  e x p e c ta n c y  e f f e c t  

in  t h e i r  s t u d i e s ,  b u t  e a c h  o f  t h e s e  r e s e a r c h e r s  b lam ed  o t h e r  c a u s e s  than  

t h e  e x p e c ta n c y  t h e o r y .

C h a p te r  I I I  i n c lu d e d  a  d i s c u s s i o n  o f  th e  p o p u l a t i o n ,  s a m p le ,  p r o ­

c e d u r e s ,  c r i t e r i o n  i n s t r u m e n t s ,  d e s i g n  and a n a l y s i s  o f  d a t a  and t h e  

l e v e l  o f  s i g n i f i c a n c e .

A l l  s t u d e n t s  In v o lv e d  in  t h i s  s tu d y  were f u l l - t i m e  s e n i o r s  a t  

C e n t r a l  M ich igan  U n i v e r s i t y  d u r i n g  t h e  w in t e r  s e m e s t e r  o f  1 9 ? ? ,  and  a l l  

were p a r t  o f  t h e  r e g u l a r  s t u d e n t  t e a c h i n g  p rogram . A l l  c o o p e r a t i n g  

t e a c h e r s  w ere  t e n u r e  t e a c h e r s  in  M l c h l ^ n  P u b l ic  S c h o o l s  e x c e p t  f o r  two 

t e a c h e r s  in  a  C a t h o l i c  h ig h  s c h o o l .

Twenty s e c o n d a ry  s t u d e n t  t e a c h e r s  wore ran d o m ly  s e l e c t e d  f ro m  each 

o f  t h e  f i v e  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s  and  h a l f  w ere  ran d o m ly  

a s s ig n e d  t o  t h e  e x p e r i m e n t a l  g ro u p  an d  h a l f  t o  t h e  c o n t r o l  g ro u p .
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D u ring  t h e  f a l l  s e m e s t e r  o f  1971 a  s u rv e y  was c o n d u c ted  t o  d e te r m in e  

t h e  number o f  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s  f o r  t h e  w in t e r  s e m e s te r  

o f  1972, F iv e  sec o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s  w ere  d e s i g n a t e d !  

M id land , Grand R a p id s ,  U t i c a ,  F a rm in g to n ,  and Mt, P l e a s a n t ,

The c o o r d i n a t o r s  o f  t h e s e  c e n t e r s  a g re e d  t o  a s s i s t  t h e  w r i t e r  In 

h i s  r e s e a r c h .  E x p e r im en ta l  and c o n t r o l  g ro u p s  o f  10 s u b j e c t s  w ere  r a n ­

domly s e l e c t e d  In  each  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r .

P e r s o n a l i z e d  p o s i t i v e  e x p e c ta n c y  d a t a  was p re p a re d  by th e  w r i t e r  

f o r  each o f  t h e  c o o p e r a t i n g  t e a c h e r s  who had s t u d e n t  t e a c h e r s  in  t h e  

e x p e r im e n ta l  g ro u p s .  The e x p e c ta n c y  d a t a  c o n s i s t e d  o f  th e  f o l l o w i n g  

i te m s  1 ( l )  A p o s i t i v e l y  f a l s i f i e d  s c o r e  on th e  M in n eso ta  T e a c h e r  A t t i ­

tu d e  In v e n to ry  1 (2 )  A n o t i c e  from th e  d e p a r tm e n t  o f  s ec o n d a ry  e d u c a t io n  

t h a t  t h i s  s t u d e n t  t e a c h e r  had s u c c e s s f u l l y  com ple ted  a  " s p e c i a l "  program 

on campus t h a t  was d e s ig n e d  to  r a d i c a l l y  Improve h i s  t e a c h i n g  p e r fo rm ­

a n c e !  (3 )  A s c o r e  on t h e  B ench-B rooks P r e f e r e n c e  I n v e n to r y  t h a t  I n d i ­

c a te d  a  s u p e r i o r  p o t e n t i a l  f o r  t e a c h i n g !  (*0 A p a r t i a l  r a t i n g  o f  

p o t e n t i a l  p r e d i c t e d  from  h i s  h ig h  s c h o o l  c o u n s e lo r .

In  o r d e r  t o  I n s u r e  a  l a s t i n g  im p r e s s i o n ,  a l l  o f  t h i s  In f o rm a t io n  

was in c lu d e d  In  a  b r i g h t  y e l lo w  f o l d e r  embossed w i th  t h e  words CENTRAL 

MICHIGAN UNIVERSITY STUDENT TEACHING PROGRAM and t h e  u n i v e r s i t y  s e a l .

To a s s u r e  t h a t  t h e  c o o p e r a t in g  t e a c h e r s  d id  n o t  know th e y  w ere  p a r t  

o f  an e x p e r im e n t  d e a l i n g  w i th  th e  s e l f - f u l f i l l i n g  p ro p h e c y ,  e ac h  c o o r ­

d i n a t o r  was g iv e n  s p e c i f i c  i n s t r u c t i o n s  t o  r e l a y  t o  t h e  p a r t i c i p a t i n g  

t e a c h e r s .  To a v e r t  t h e  p o s s i b i l i t y  o f  h a v in g  a  c o o p e r a t in g  t e a c h e r  t a l k  

w i th  h i s  s t u d e n t  t e a c h e r  a b o u t  h i s  f o l d e r  and th u s  c o n ta m in a te  t h e  d a t a
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from t h e  s t u d y ,  much o f  t h e  e x p e c ta n c y  d a t a  was marked c o n f i d e n t i a l .

Each c o o r d i n a t o r  s p e c i f i c a l l y  r e q u e s t e d  t h a t  t h e  c o o p e r a t i n g  t e a c h e r  

r e f r a i n  from  g i v i n g  t h i s  i n f o r m a t io n  t o  h i s  s t u d e n t  t e a c h e r .

The s e c o n d a ry  c o o r d i n a t o r s  p r e s e n t e d  t h e  f o l d e r s  t o  t h o s e  coon - 

e r a t i n r  t e a c h e r s  t h a t  hnd s t u d e n t  t e a c h e r s  in  t h e  e x p e r im e n ta l  g ro u p s .

A]] o t h e r  c o o p e r a t i n g  t e a c h e r s  r e c e i v e d  no s p e c i a l  m a t e r i a l s .  To i n s u r e  

t h a t  t h e  m a t e r i a l  was r e a d ,  each  c o o r d i n a t o r  was a sk ed  t o  re m a in  w ith  

each  c o o p e r a t i n g  t e a c h e r  u n t i l  t h e  m a t e r i a l  had been  r e a d .

The s t u d e n t  t e a c h e r s  w ere  e v a lu a t e d  on t h e  "HSEST" by t h e i r  coop­

e r a t i n g  t e a c h e r s  d u r i n g  t h e  f o u r t e e n t h  week o f  t h e  s ix t e e n - w e e k  s e m e s t e r .  

Tho "HSEST" i n s t r u m e n t s  w ere  c o l l e c t e d  by t h e  f i v e  s e c o n d a ry  c o o r d i ­

n a t o r s ,  D u r in g  t h e  f i f t e e n t h  week in  r e g u l a r l y  s c h e d u le d  s e m i n a r s ,  a l l  

s t u d e n t  t e a c h e r s  In t h e  f i v e  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r s  com­

p l e t e d  t h e  "MTAI" and t h e  "CLIT". Each s e c o n d a ry  c o o r d i n a t o r  e x p la in e d  

t h e  need f o r  c o m p le t in g  t h e s e  i n s t r u m e n t s  in  te rm s  o f  Im p ro v in g  th e  

f u n c t i o n i n g  o f  h i s  s e c o n d a ry  s t u d e n t  t e a c h i n g  c e n t e r .  A l l  t h r e e  I n s t r u ­

ments w ere  t h e n  packaged  t o g e t h e r  and r e t u r n e d  t o  t h e  w r i t e r  by m a i l .

In  t h e  c o n t e x t  o f  t h i s  s tu d y  t h r e e  v a r i a b l e s  had t o  be m easu red i  

t h e  a b i l i t y  o f  s t u d e n t  t e a c h e r s  t o  t e a c h |  t h e  a t t i t u d e s  s t u d e n t  t e a c h e r s  

have to w ard  young p e o p le i  and s t u d e n t  t e a c h e r ' s  c o n f id e n c e  in  h i s  own 

a b i l i t y  t o  t e a c h .  The "RSEST" was s e l e c t e d  t o  m easu re  t h e  a b i l i t y  o f  

s t u d e n t  t e a c h e r s  t o  t e a c h .  The "MTAI" was ch o se n  t o  m easu re  t h e  a t t i ­

tu d e s  s t u d e n t  t e a c h e r s  have tow ard  young p e o p l e ,  and t h e  "CLIT" was 

u t i l i s e d  t o  m easure  t h e  s t u d e n t  t e a c h e r ' s  c o n f id e n c e  In  h i s  own a b i l i t y  

t o  t e a c h .
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C am pbell a n d  S t a n l e y ' s  ( 1963 ) P o s t - t e s t  O nly  D e s ig n  was u t i l i z e d  

in  t h i s  s t u d y .  A n a l y s i s  o f  d a t a  was c o m p le te d  a t  M i e h i ^ n  S t a t e  U n iv e r ­

s i t y  u s i n g  a  tw o-w ay  m u l t i v a r i a t e  a n a l y s i s  o f  v a r i a n c e  p ro g ra m  by Jerem y 

F in n  on t h e  3600  c o m p u te r .  The a n a l y s i s  f o l l o w e d  Hays (1 9 6 3 )  two-way 

f i x e d  an o v a  m o d e].

The f i v e  p e r c e n t  l e v e l  o f  c o n f i d e n c e  was a r b i t r a r i l y  ch o sen  f o r  

s i g n i f i c a n c e  t e s t s .

In  C h a p t e r  IV t h e  s t a t i s t i c a l  h y p o t h e s e s  w ere  r e s t a t e d  and a 

d e c i s i o n  was made w h e th e r  o r  n o t  t o  r e j e c t  e ac h  h y p o t h e s i s .  The r e s u l t s  

o f  e ach  h y p o t h e s i s  w ere  d i s c u s s e d  in  r e f e r e n c e  t o  p r e v i o u s  r e s e a r c h  and 

p o s s i b l e  e x p l a n a t i o n s  f o r  t h e  r e s u l t s  w ere  g iv e n .  Of t h e  n i n e  h y p o th e s e s  

e x p lo r e d  by t h e  w r i t e r ^  t h r e e  d e a l t  w i t h  t h e  e f f e c t s  o f  a d m i n i s t e r i n g  

p o s i t i v e  e x p e c t a n c y  d a t a  ( h y p o t h e s e s  1 ,  and 7 ) .  T h r e e  h y p o th e s e s  

d e a l t  w i th  t h e  e f f e c t s  o f  l o c a t i o n  o f  t h e  s e c o n d a r y  s t u d e n t  t e a c h i n g  c en ­

t e r s  ( h y p o t h e s e s  2 ,  5* B). The l a s t  t h r e e  h y p o t h e s e s  d e a l t  w i th

i n t e r a c t i o n  e f f e c t s  o f  e x p e c ta n c y  t r e a t m e n t  and  s e c o n d a r y  s t u d e n t  

t e a c h i n g  c e n t e r  l o c a t i o n  ( h y p o t h e s e s  3* 6 f and 9 ) .

W hile  t h e  m a jo r  e x p e c ta n c y  e f f e c t  h y p o t h e s i s  ( h y p o t h e s i s  ] )  was n o t  

s i g n i f i c a n t  ( p  “  ,0 6 ? 9 ) »  t h e  r e s u l t s  w ere  i n  t h e  d i r e c t i o n  p r e d i c t e d  by 

R o s e n th a l  i n  e v e r y  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r  w i t h  t h e  e x p e r i ­

m e n ta l  g ro u p  i n  e ac h  c e n t e r  h a v in g  a  g r e a t e r  mean t o t a l  r a t i n g  on t h e  

"RSEST" t h a n  t h e  c o n t r o l  g ro u p .  The w r i t e r  f e e l s  t h a t  p e r i o d i c  r e i n ­

f o r c e m e n t  o f  t h e  e x p e c ta n c y  d a t a  w ould  h av e  i n c r e a s e d  t h e  d e m o n s t r a t i o n  

o f  t h e  e x p e c t a n c y  e f f e c t  in  t h i s  s t u d y  t o  t h e  .0 5  l e v e l  o f  c o n f id e n c e .



f>6

The l o c a t i o n  h y p o t h e s i s  d e a l i n g  w i th  d i f f e r e n c e s  among t h e  s e c o n d ­

a r y  s t u d e n t  t e a c h i n g  c e n t e r s  on t h e  "RSEST" ( h y p o t h e s i s  2 )  a p p ro a c h e d  

s i g n i f i c a n c e  (p  ■ , 07R h), The n e a r  s i g n i f i c a n t  r e s u l t s  can  be  e x p la in e d  

i n  t e r m s  o f  C e n t r a l  M ic h i^ in  U n i v e r s i t y ' s  r u r a l  and s u b u rb a n  o r i e n t e d  

s t u d e n t s  b e in g  1 1 1 -p r e p a ro d  t o  co p e  in  an u r b a n  s t u d e n t  t e a c h i n g  c e n t e r .

H y p o th e s i s  5* t h e  l o c a t i o n  h y p o t h e s i s  u s i n g  "CLTT" a s  t h e  d e p e n d e n t  

v a r i a b l e ,  can  be e x p la i n e d  in  a  s i m i l a r  m anner .  The s t u d e n t  t e a c h e r s  in  

s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r  num ber 2 ( t h e  one u rb a n  c e n t e r  in c lu d e d  

In  t h i s  s t u d y )  s c o r e d  s i g n i f i c a n t l y  lo w e r  (p  *  , 0 ?0 1 ) thn*1 d id  t h e  s t u ­

d e n t  te a c h e r* '  In  m b i r h n r  c e n t e r  num ber h , W hile  t h i s  f i n d i n g  was u n e x ­

p e c te d  in  te rm s  o f  e x p e c ta n c y  t h e o r y ,  t h e  s u b u r b a n - u r b a n  d i f f e r e n c e s  in  

t h e  tw o s e c o n d a ry  c e n t e r s  l e a v e s  a p l a u s i b l e  e x p l a n a t i o n .

H y p o th e s i s  B t h e  l o c a t i o n  h y p o t h e s i s  u s i n g  t h e  "HTAI" a s  t h e  d e p e n d ­

e n t  v a r i a b l e  was n o t  s i g n i f i c a n t  (p  *  , 2 ^ 7 1 ) ,

The e x p e c ta n c y  e f f e c t ,  h y p o th e n e s  9 and 7 w ere  n o t  s i g n i f i c a n t  

(p  ■■ t f>23B and p -  r e s p e c t i v e l y ) .  W hile  c o n t r a r y  t o  t h e  outcom e

p r e d i c t e d  by R o s e n t h a l ,  t h e  c o m b in a t io n  o f  t h e  r e s u l t s  o f  h y p o th e s e s  1 , 

h ,  and  7 e n a b le  t h e  w r i t e r  t o  h y p o t h e s i s e  a b o u t  t h e  e x p e c ta n c y  t r a n s ­

m i s s i o n  p r o c e s s  ( B a r b e r  St S i l v e r ,  19f»H). The c o m b in a t io n  shows t h a t  t h e  

c o o p e r a t i n g  t e a c h e r s  a t t e n d e d ,  co m p reh en d ed , and r e t a i n e d  t h e  e x p e c ta n c y  

co m m u n ica tio n  an p ■ . CX>7Q f o r  h y p o t h e s i s  1. I t  s ee m s ,  how ever , t h a t  t h e  

s t u d e n t  t e a c h e r s *  b e h a v i o r  was n o t  a f f e c t e d  by t h e  e x p e c ta n c y  communi­

c a t i o n  a s  shown by p ■ .623B  f o r  h y p o t h e s i s  b and by p ■ .WV+9 f o r  

h y p o t h e s i s  7 ,  In  o t h e r  w ords  t h i s  s tu d y  may be show ing  t h a t  t h e  demon­

s t r a t i o n  o f  t h e  e x p e c ta n c y  e f f e c t  m ig h t  n o t  be so  much t h a t  t h e  a c t u a l
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p e r f o r m a n c e  t h e  s u b j e c t s  i s  c h an g ed  a s  I t  i s  t h e  e x p e r i m e n t e r ’ s  p e r ­

c e p t i o n  o f  t h a t  p e r f o r m a n c e  t h a t  I s  a l t e r e d .

T h e r e  w ere  no i n t e r a c t i o n  e f f e c t s  b e tw een  e x p e c ta n c y  t r e a t m e n t  and 

s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r  l o c a t i o n s  on an y  o f  t h e  t h r e e  d e p e n d e n t  

v a r i a b l e s ,  b u t  t h e  I n t e r a c t i o n  b e tw een  e x p e c t a n c y  t r e a t m e n t  and s t u d e n t  

t e a c h i n g  c e n t e r  l o c a t i o n  a s  m easu red  by t h e  "MTA1” a p p r o a c h e d  s i g n i f i ­

c a n c e  ( p  m . 0791 ) b e c a u s e  o f  an  u n u s u a l l y  l a r g e  d i f f e r e n c e  in  s e c o n d a r y  

s t u d e n t  t e a c h i n g  c e n t e r  num bor 3 w here  t h e  c o n t r o l  g ro u p  o u t  s c o r e d  t h e  

e x p e r i m e n t a l  g ro u p  by more th a n  h o  p o i n t s .

C o n c l u s i o n s

T he  main p u r p o s e  o f  t h i s  s tu d y  was t o  d e t e r m i n e  w h a t e f f e c t  t h e  

a d m i n i s t e r i n g  o f  p o s i t i v e  e x p e c t a n c y  d a t a  t o  c o o p e r a t i n g  t e a c h e r s  had 

on t h e  p e r f o r m a n c e  o f  t h e i r  s t u d e n t  t e a c h e r s .  The w r i t e r  was a t t e m p t i n g  

t o  f i n d  a  moans o f  a f f e c t i n g  a  p o s i t i v e  c h an g e  in  t h e  b e h a v i o r  o f  s t u ­

d e n t  t e a c h e r s  by t h e  p r o v i d i n g  o f  e x p e c t a n c y  d a t a  t o  t h e  c o o p e r a t i n g  

t e a c h e r s  who w orked  w i th  t h o s o  p a r t i c u l a r  s t u d e n t  t e a c h e r s .

H y p o th e se s  1 ,  9 ,  and  7 t a k e n  i n  c o m b in a t io n  e n a b l e s  t h e  w r i t e r  t o  

h y p o t h e s i s e  a b o u t  t h e  e x p e c t a n c y  t r a n s m i s s i o n  p r o c e s s  ( B a r b e r  A S i l v e r ,  

1968 ) .  The c o m b in a t io n  g av e  some i n d i c a t i o n  t h a t  t h e  c o o p e r a t i n g  

t e a c h e r s  a t t e n d e d ,  co m p re h en d e d ,  and  r e t a i n e d  t h e  e x p e c t a n c y  communi­

c a t i o n  a s  e v id e n c e d  by (p  *  , 0679 ) f o r  h y p o t h e s i s  1. The s t u d e n t  

t e a c h e r s ,  h o w e v e r ,  d i d  n o t  r e c e i v e  o r  r e t a i n  t h e  e x p e c t a n c y  fro m  t h e i r  

c o o p e r a t i n g  t e a c h e r s .  A t  l e a s t  t h e i r  r e s p o n s e s  on t h e  MMTA1H and t h e  

MCL1T" i n d i c a t e d  t h a t  t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  b e tw ee n  t h e
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e x p e r i m e n t a l  and  c o n t r o l  g ro u p s  f o r  h y p o th e s e s  ^  a n d  7 (p  "  .6 2 3 8  and 

p -  , ^ 6 ^ 9  r e s p e c t i v e l y ) .

The w r i t e r  I n t e r p r e t s  t h i s  t o  mean t h a t  when e x p e c ta n c y  d a t a  I s  

t r a n s m i t t e d  t o  an  e x p e r i m e n t e r  ( c o o p e r a t i n g  t e a c h e r )  a b o u t  h i s  s u b j e c t  

( s t u d e n t  t e a c h e r )  i t  i s  n o t  t h e  a c t u a l  p e r fo rm a n c e  o f  t h e  s u b j e c t  t h a t  

i s  a f f e c t e d  by t h e  t r a n s m i s s i o n  o f  t h e  e x p e c ta n c y  d a t a  b u t  o n ly  t h e  

e x p e r lm e n te r * s  p e r c e p t i o n  o f  t h e i r  s u b j e c t ' s  p e r fo rm a n c e  t h a t  i s  

a f f e c t e d .

I f  th e  w r i t e r ' s  p r e s e n t  i n t e r p r e t a t i o n  i s  c o r r e c t ,  i t  would seem 

t h a t  no  d i r e c t  im provem ent o r  change  i n  s t u d e n t  t e a c h i n g  b e h a v i o r  would 

r e s u l t  from  t h e  p r o v i s i o n  o f  e x p e c ta n c y  d a t a  t o  a l l  C e n t r a l  M ich ig an  U ni­

v e r s i t y  c o o p e r a t i n g  t e a c h e r s .  I t  would seem, h o w e v e r ,  t h a t  t h e  p r o v i s i o n  

o f  p o s i t i v e  e x p e c ta n c y  d a t a  may be h e l p f u l  in  c h a n g in g  t h e  a t t i t u d e s  o f  

t h e  c o o p e r a t i n g  t e a c h e r s ,  b u t  I t  w ould  seem t o  h a v e  l i t t l e  e f f e c t  on t h e  

a c t u a l  b e h a v io r  o f  s t u d e n t  t e a c h e r s .  In  a d d i t i o n  t h e  e t h i c s  o f  p r o ­

v i d i n g  f a l s e  d a t a  a b o u t  s t u d e n t  t e a c h e r s  oven th o u g h  t h i s  i n f o r m a t i o n  i s  

p o s i t i v e  in  n a t u r e  would hav e  t o  be c o n s id e r e d  v e r y  c a r e f u l l y ,

R o se n th a l  ( 1 9 6 ? )  and o t h e r  e x p e r i m e n t e r s  a p p a r e n t l y  assum ed t h a t  i f  

e x p e r im e n t e r  I n f l u e n c e  c o u ld  be d e m o n s t r a t e d  in  l a b o r a t o r y  t a s k s ,  t h e  

r e s u l t s  cou ld  be g e n e r a l i z e d  o r  a p p l i e d  to  p r a c t i c a l  and more m e a n in g fu l  

s i t u a t i o n s  su ch  a s  c la s s r o o m  s e t t i n g s  o r  th e  s t u d e n t  t e a c h i n g  s e t t i n g ,  

E x c e p t  f o r  t h e  s t u d i e s  done  by B la k ey  (1970) and  H a s k e t t  (1 9 6 8 )  t h i s  

a s s u m p t io n  seem s u n w a r r a n te d .  Even in  th e  p r e s e n t  s tu d y  i t  a p p e a r s  t h a t  

t h e  a c t u a l  b e h a v i o r  o f  t h e  s u b j e c t s  w ere  l i t t l e  a f f e c t e d  by t h e  adm in­

i s t e r i n g  o f  t h e  p o s i t i v e  e x p e c ta n c y  d a t a  a l t h o u g h  t h e  e x p e r i m e n t e r s '
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p e r c e p t i o n  o f  t h e i r  s u b j e c t ' s  b e h a v i o r  seem s  t o  h a v e  b e e n  a f f e c t e d  by 

t h e  c o m m u n ic a t io n  o f  t h e  e x p e c t a n c y  d a t a .

The w r i t e r  f e l t  t h a t  many o f  t h e  s t u d i o s  w h ic h  d e m o n s t r a t e d  a s i g ­

n i f i c a n t  e x p e c t a n c y  e f f e c t  l a c k e d  r i g o r o u s  s t a t i s t i c a l  m e th o d o lo g y .

B a r b e r  and  S i l v e r  ( l 9 6 p ,  p .  ? U )  s t a t e r ,  t h a t  I

**(l)  T he v a r i a b l e s  t o  b e  s t u d i e d  and  t h e  s t a t i s t i c s  t o  be 
u s e d  s h o u l d  be s p e c i f i e d  in  a d v a n c e *  ( 2 )  The l e v e l  o f  s i g n i f ­
i c a n c e  s h o u l d  be  s t a t e d  in  a d v a n c e *  ( 3 )  The d a t a  s h o u l d  be  
a n a l y s e d  by some o v e r a l l  t e s t  ouch  a s  m u l t i v a r i a t e  a n a l y s i s  
o f  v a r i a n c e *  and  ( 4 )  C o n c l u s i o n s  s h o u l d  n o t  bo m a d e . . . f r o m  
t h e  r e s u l t s  o f  p o s t  ho c  t e s t s  p e r fo rm e d  u p o n  t h e  d a t a  a f t e r  
an  o v e r a l l  t e s t  h a s  f a i l e d  t o  r e j e c t  t h e  n u l l  h y p o t h e s i s , "

In  t h e  p r e s e n t  s t u d y  t h e  s u g g e s t i o n s  o f  B a r b e r  and S i l v e r  ( l o 6 R )  w e re  

f o l lo w e d  t o  t h e  l e t t e r  a n d  t h u s  t h e  r e s u l t s  s h o u ld  bo m e a n i n g f u l .

H o n e n th a l  (1 9 6 7 )  o f t e n  m ax im ized  t h e  p r o b a b i l i t y  o f  o b t a i n i n g  n 

s i g n i f i c a n t  e x p e c t a n c y  e f f e c t  by ( l )  d e s i g n i n g  a m b ig u o u s  e x p e r i m e n t a l  

t a s k s  1 ( 2 )  u s i n g  o p p o s i t e  s e x  c o m b i n a t i o n s  o f  e x p e r i m e n t e r s  and  s u b ­

j e c t s *  ( 3 ) m a k in g  e x p e r i m e n t e r s  s u b o r d i n a t e  t o  t h e  g ra n d  e x p e r i m e n t e r *

( 4 )  g i v i n g  e x p e r i m e n t e r s  o n l y  o n e  e x p e c t a n c y  c o n d i t i o n *  o r  e v en  by

( 5 ) p a y i n g  e x p e r i m e n t e r s  more i f  t h e i r  r e s u l t s  w e re  in  t h e  d e s i r e d  

d i r e c t i o n .  U n d e r  a  c o m b i n a t i o n  o f  t h o s e  c o n d i t i o n s ,  i t  w as n o t  s u r ­

p r i s i n g  t h a t  a  s i g n i f i c a n t  e x p e c t a n c y  e f f e c t  was f o u n d .  In  t h e  p r e s e n t  

s t u d y  i n  a  p r a c t i c a l  s t u d e n t  t e a c h i n g  s e t t i n g  t h e  w r i t e r  f e l t  t h a t  t h e s e  

c o n d i t i o n s  u s u a l l y  d i d  n o t  e x i s t .  P e r h a p s  t h e  w r i t e r ' s  i n a b i l i t y  t o  

c o n t r o l  a l l  o f  t h e  p o s s i b l e  v a r i a b l e s  i n  t h e  n o n - l a b o r a t o r y  s e t t i n g  c o n ­

t r i b u t e d  t o  t h e  n o n - s i g n i f i c a n t  f i n d i n g  o f  t h i s  s t u d y .  A l th o u g h  t h e  ,0 5  

l e v e l  o f  s i g n i f i c a n c e  w as n o t  r e a c h e d  f o r  h y p o t h e s i s  1 i n  t h i s  s t u d y ,  t h e  

w r i t e r  f e e l s  t h a t  w i th  ( p  ** . 0 6 7 9 )  f o r  h y p o t h e s i s  1 t h a t  t h e
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a d m i n i s t e r i n g  o f  p o s i t i v e  e x p e c t a n c y  data . d id  I n f l u e n c e  t h e  p e r c e p t i o n s  

o f  t h e  c o o p e r a t i n g  t e a c h e r s  In  t h e  e x p e r i m e n t a l  g ro u p .  The w r i t e r  i s  

n o t  w i l l i n g  a t  t h i s  p o i n t  t o  w r i t e  o f f  t h e  p o s s i b i l i t y  t h a t  t h e  e x p e c t ­

an cy  e f f e c t  e x i s t s .

I m p l i c a t i o n s

Any r e p l i c a t i o n  o f  t h e  p r e s e n t  s tu d y  s h o u ld  I n c l u d e  a  means f o r  

p r o v i d i n g  p e r i o d i c  r e i n f o r c e m e n t  o f  t h e  e x p e c ta n c y  c o m m u n ic a t io n  t o  t h e  

c o o p e r a t i n g  t e a c h e r s  In  t h e  e x p e r i m e n t a l  g r o u p s .  Any f u r t h e r  s tu d y  

s h o u ld  a l s o  i n c l u d e  a  means o f  t e s t i n g  B a r b e r  and S i l v e r ' s  e i g h t - s t e p  

t r a n s m i s s i o n  p r o c e s s  and s h o u ld  i n c l u d e  a  f o l l o w - u p  s t u d y  t o  d e t e r m i n e  

I f  t h e  c o o p e r a t i n g  t e a c h e r s  w ore a w a re  t h a t  t h e y  w ore  in v o lv e d  in  a  

r e s e a r c h  r . tudy  and w h e th e r  t h e y  a c t u a l l y  b e l i e v e d  t h e  e x p e c t a n c y  d a t a  

t h a t  was r i v e n  t o  them .

A l th o u g h  n o t  r e a l l y  a  p a r t  o f  t h e  e x p e c t a n c y  q u e s t i o n ,  t h e  l o c a t i o n  

h y p o t h e s e s  s h o u ld  be e x p lo r o d  f u r t h e r .  The s t u d e n t  t e a c h i n g  d e p a r t m e n t  

a t  C e n t r a l  M ich ig an  U n i v e r s i t y  f»as a lw a y s  assum ed  t h a t  s t u d e n t  t e a c h i n g  

e x p e r i e n c e s  a t  t h e  v a r i o u s  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r s  h a s  

e s s e n t i a l l y  been  t h e  sam e. The r e s u l t s  o f  t h i n  s tu d y  c a s t s  d o u b t s  on 

s u c h  an  a s s u m p t io n .

H y p o th e s i s  5 showed a  s i g n i f i c a n t  d i f f e r e n c e  e x i s t e d  b e tw een  s e c o n d ­

a r y  s t u d e n t  t e a c h i n g  c e n t e r s  (p  -  .0 2 0 1 )  on t h e  "Cl,IT" v a r i a b l e .  H ypoth­

e s i s  2 ( p  “  , 07f^+) a p p ro a c h e d  s i g n i f i c a n c e  sh o w in g  t h a t  a  p o s s i b l o  d i f ­

f e r e n c e  e x i s t e d  b e tw ee n  t h e  s e c o n d a r y  c e n t e r s  on t h e  "RSEST" v a r i a b l e .  

F u r t h e r  s t u d i e s  s h o u ld  be  d e s i g n e d  t o  i d e n t i f y  d i f f e r e n c e s  b e tw een  t h e
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C e n t r a l  M i c h l ^ n  U n i v e r s i t y  s e c o n d a r y  s t u d e n t  t e a c h i n g  c e n t e r s  a n d  t o  

d e t e r m in e  how t h e s e  d i f f e r e n c e s  may a f f e c t  t h e  t o t a l  s t u d e n t  t e a c h i n g  

p rogram  a t  C e n t r a l  M ich ig an  U n i v e r s i t y .
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( P N T U A I . M I C H I G A N  U N I V P . U S J T Y  

Dear

I am p r e s e n t l y  engaged In a  r e s e a r c h  p r o j e c t  and need t h e  a s s i s t a n c e  nf  
a ] ]  t h e  C e n t r a l  Michigan  U n i v e r s i t y  S u p e r v i s o r s  t h a t  have  on ly  s e c o n d a ry  
s t u d e n t  t e a c h e r s ,  I am c o n d u c t i n g  a  " R o s e n t h a l *' t y p e  o f  s tu d y  where  1 
p ro v id e  p o s i t i v e  d a t a  on a s t u d e n t  t e a c h e r  t o  h ln  s u p e r v i s i n g  t e a c h e r  
and then  measure  t h e  e f f e c t  t h a t  t h i s  d a t a  h a s  on t h e  s u p e r v i s i n g  
t e a c h e r ' s  r a t i n g  o f  t h e  s t u d e n t  t o a c h e r ,  T am a l s o  I n t e r e s t e d  in  w h e th e r  
t h e  s t u d e n t  t e a c h e r ' s  a t t i t u d e  and Kinneso+a Teach e r  A t t i t u d e  I n v e n t o r y  
s c o r e  I s  a f f e c t e d .

T h i s  I s  how I would l i k e  you t o  h e l p .  I have  randomly s e l e c t e d  10 s t u ­
d e n t  t e a c h e r s  from y o u r  c e n t e r  and have p r o v id e d  t h e  f a l s e  d a t a  t o  you
c o n c e r n i n g  t h e s e  s t u d e n t s .  I would l i k e  you t o  r i v e  t h i s  d a t a  t o  each 
o f  t h e  s u p e r v i s i n g  t e a c h e r s  In v o lv e d  1n t,h^ s t u d -  and s t a y  u n t i l  t h e  
n a + o r l a l  1s r e a d .  The m a t e r i a l  can  be re a d  In l e s s  t h a n  two m in u te s .
I f  q u e s t i o n s  d e v e l o p ,  you o n ly  need t o  s a y  t h a t  1 t  I s  hoped t h a t  t h i n  
m a t e r i a l  w i l l  h e lp  t h e  s u p e r v i s i n g  t e a c h e r  g e t  t o  know h ln  s t u d e n t  
t e a c h e r  b e t t e r .  I t  I s  part,  o f  t h e  u n i v e r s i t y ' s  p lan  t o  p r o v i d e  t h e  
most u s e f u l  I n f o r m a t i o n  t h a t  it. can a b o u t  I t s  s t u d e n t  t n a c h e r n ,  ( P l e a s e  
do no t  m en t ion  t h a t  t h e  m a t e r i a l  I s  p a r t  o f  a  r e s e a r c h  p r o j e c t . )

While Dr,  ^ i l c k  has  p iv en  h i s  c o n s e n t  t o  t h i s  p r o j e c t ,  1 know t h a t  com­
p l i a n c e  w i t h  t h i n  r e q u e s t ,  w i l l  c a u s e  a d d i t i o n a l  l a b o r  on y o u r  pa r t . ,  I 
can on ly  s ay  t h a t  I cou ld  n o t  c o l l e c t  t h i s  d a t a  without ,  y o u r  a s s i s t a n c e .

Fool f r e e  t o  road t h e  c o n t e n t s  o f  one o f  t h e  f o l d e r s .  You w i l l  n o t e  t h a t  
th e  d a t a  p ro v id e d  I s  po3 l t l v e  in  n a t u r e  and shou ld  have no d e t r i m e n t a l  
e f f e c t  on t h e  p e r fo rm an c e  o f  any s t u d e n t  t e a c h e r .

M e a s e  d i s t r i b u t e  a s  e a r l y  In t h e  s e m e s t e r  a s  p o s s i b l e ,  P lace  t h e  f o l d e r  
in t h e  s u p e r v i s i n g  t e a c h e r ' s  hand p e r s o n a l l y  and p r i v a t e l y  i f  p o s s i b l e .

During  t h e  r e g u l a r  F e b r u a r y  on-campus m e e t in g  I would l i k e  t o  meet w i th  
you to  d i s c u s s  t h e  s im p le  t e s t i n g  p r o c e d u r e  t h a t  I would l i k e  you t o  
a d m i n i s t e r .

Your c o o p e r a t i o n  w i l l  be g r e a t l y  a p p r e c i a t e d .

S i n c e r e ! y ,

Thomas P. Kromer

f.’UUNI Ci| ,V,AN T MICHIGAN
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CI - .N TKAL M I C H K ' . A N  U N I V E R S I T Y

Dear

I promised t h a t  I  would be p e t t i n p  In f o rm a t io n  t o  you re f^ .’nMnp; t h e  
c o l l e c t i o n  o f  d a t a  f o r  my p r o j e c t ,  I have  Inc lu d ed  In t h i s  packape 
t h e  t h r e e  I n s t r u m e n t s  t h a t  need t o  be comple ted  In  y o u r  c e n t e r .

A, Minnesota  T e a ch e r  A t t i t u d e  I n v e n t o r y  (MTAl)
B, C onf idence  Level I n v e n t o r y  f o r  T ea ch in g  (CLIT)
C, R a t in p  S c a l e  f o r  t h e  E v a lu a t io n  o f  S t u d e n t  T e a ch e r s  (RSBST)

Two o f  t h e s e  I n s t r u m e n t s  MTAI (A) and CLIT ( b ) a r e  t o  be comple ted by 
a l l  B tudent  t e a c h e r s  in  a  s e m i n a r  s i t u a t i o n .  Both o f  t h e s e  in s t r u m e n t s  
have d i r e c t i o n s  on t h e  f r o n t  pape  t h a t  sh o u ld  be read  by you when you 
hand t h e  I n s t r u m e n t s  t o  you r  s t u d e n t s .

P l e a s e  be s u r e  t h a t  each s t u d e n t  In c lu d e  h i s  name on h i s  answ er  n h ee t s .  
You w i l l  n o te  t h a t  n e i t h e r  t o s t  i s  t im ed .  I t  has  been my e x p e r i e n c e  
t h a t  most s t u d e n t s  comple te  t h e  ffTAI {A) In a b o u t  3D m inu tes  and thAt 
most s t u d e n t s  c o m p le te  t h e  CLIT (B) In l e s s  th a n  7 0 m in u te s .  Upon 
com ple t ion  o f  t h e s e  i n s t r u m e n t s  p l e a s e  r e t u r n  a l l  m a t e r i a l  t o  me on 
camjxis.

The t h i r d  r a t i n p  s c a l e  HSEST (C) i s  t o  be comple ted by each  s t u d e n t  
t e a c h e r ' s  p r im ary  s u p e r v i s i n g  t e a c h e r .  I t  can be a d m i n i s t e r e d  t o  the  
t o t a l  proup o f  s u p e r v i s o r s  a t  once o r  i t  can bn p iven  s i n p l y  t o  each. 
The d i r e c t i o n s  can be read by t h e  person  c o m p le t in p  t h e  s c a l e .  Com­
p l e t i o n  t ime i s  u s u a l l y  l o s s  than  7 0  minuteB. IT IS ESSENTIAL THAT I 
GET A 10C|!t RETURN ON THIS INSTRUMENT.

I f  q u e s t i o n s  d e v e l o p  a b o u t  t h e  r e a so n s  f o r  c o m p le t in p  t h e  I n s t r u m e n t s ,  
s im ply  o x p la in  t h a t  a l l  c e n t e r s  a r e  b e in p  t r e a t e d  in  t h e  same f a s h io n .  
I t  i s  hoped t h a t  t h e  i n f o r m a t i o n  prov ided  wi l l  h e l p  s t r n n r t h o n  C en t ra l  
Michipan U n i v e r s i t y ' s  s t u d e n t  t e a c h l n p  propram.

Your a s s i s t a n c e  w i l l  be p r e a t l y  a p p r e c i a t e d .

S i n c e r e l y ,

Thomas f ,  Kromer

f . ' OUNI  ( H l . A S A N l .  M I C H I G A N  4 8 8f>H
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VINTER 1971-72

Dear Supervising Teacher 1

In the S p ec ia l T estin g  Pro gras your student teacher a lso  cospleted the  
Minnesota Teacher A ttitu d e  Inventory (although the t e s t  was not given  
that naae). Her score  o f 105 p la ces  her in th e  top ten  p ercen tile  o f  
those th a t have taken th is  t e a t .

CONFIDENTIAL
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C I L N T H A L  MIC,Mir,A N  U N I V E R S I T Y

VINTER 1971-72

D e a r  S u p e r v i s i n g  T s s c h s n

During the past year th s  on-campus cu rrlcu lu s o f the Secondary Education 
Department has undergone ex ten sive  changes. The In ten t o f these changes 
i s  to  b e tte r  prepare our undergraduate students to  become capable 
teachers.

This l e t t e r  c e r t i f i e s  th a t  your student teacher has cosp leted  the newly 
required courses and seems to show a high p o ten tia l fo r  becoming an 
ex ce llen t teacher.

W o u m  l l | . V ; A N T  m u  H I G A M
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C.1--.NTHAL M I C H I G A N  U N 1V I - H S 1T Y

Vinter 1971-72

Dear Supervising Teacheri

In addition to  the reftilar  student teaching p r o f i le  th a t you normally 
receive concerning your stu dent, the fo llow in g  Information Is being  
provided to help  you get to  know your student teacher b e tter ,

four student teacher was part o f a group of Central Michigan U niversity  
students that took part In a sp ec ia l te s t in g  program that attempted to  
predict th e ir  performance In various p ro fession s.

Part o f th is  prediction  I s  Included In th is  f i l e  on the pink IBM card. 
You w ill  p lease  note that p ercen tile  ranks are l is t e d  In two areas and 
that a predicted grade Is a ls o  l is te d  In each area.

You w ill  n o tice  that on th is  t e s t  your student teacher seems to show 
outstanding p o te n tia l fo r  teaching.

Bench-Brooksi p a r tia l

Overall P redictions CONFIDENTIAL
Name of Group

P ercen tile
Rank

P robability  of 
"C" Grade

Predicted
GPA

Elementary Bd. 9** 95 3+
Secondary Bd. 9^ 95 3+
Liberal Arts 83 87 3+
Business Ada, 89 91 3*

M U U I J I  n t . V . A N l ,  M i l  l i l b A N



82

For FRESHMAN applicants on ly, transfer students use other aide.

To be completed by the Secondary School. Information wilt be treated in a professional manner.

ART I APPLICANTS PERSONAL RECORD 

1 Student’s N a m e____________ Secondary School
Lo*l Tirai M Kid I a

2 Standardised Test Results. Administered during the secondary school period. If scores not national (teat publisher's) 
norms, please indicate.

INTELLIGENCE OR APTITUDE TESTS ACHIEVEMENT TESTS
Nome and Totm of Tool Da<*

Givon
IQ G rad*

S c a n
Nam* an d  form  of T**i Oaf* Q rad* U v * l 

Norm*
%U* Q rad* Scar*

n w w i

Grad* I*t»I on which th* percent!!*
Eeseeaal Characteristic*. Rate the personal characteristics of this applicant by checking the appropriate phraae. Theee 
ratings may be either the composite judgment of several persons or Ine judgment of one peraon.

1) PARTICIPATION IN DISCUSSION 
(SELF-INIT1ATED)

___ always involved, often initiates 
discussion

 usually participates
. often participate*

 occasionally participates
 seldom participates
_ _ not applicable

fel INVOLVEMENT IN CLASSROOM 
ACTIVITIES

 ^very high in all activities
active, usually shows genuine 
interest

—  mild, politely attentive
— languid, attention often wanders 

distracted, doe* other things 
during class

. vacillates greatly

I) PURSUIT Or INDEPENDENT 
STUDY
-—■ considerable study and major 

project!*)

 considerable study or major
project(a)

 some study and minor project(s)
 some study or minor project(a)
 no evidence of independent study
 not applicable

(4) EVENNESS OF PERFORMANCE
 exceptionally consistent
 even, varies no more than one

mark
 slightly uneven, often varies on#

mark
 uneven, often varies two marks
  erratic, performance fluctuates

greatly

(5) CRITICAL AND QUESTIONING 
ATTITUDE

  often challenges
 sometimes challenges
 occasionally is skeptical
 sometimes piobes
 rarely questions
 not applicable

DUNSELOR COMMENTS: (Re: Emotional adjustment and readiness for College)

(fl> DEPTH OF UNDERSTANDING
 excellent lnaight
 good understanding
 some insight
 tittle lnaight
 poor understanding
 not applicable

(7) PERSONAL RESPONSIBILITY
 alwavs accepts fully
 usually accepts fully
 partially accepts
 sometimes refuses
 often refuses

(fl) CONSIDERATION FOR OTHERS
  always considerate of others*

rights and feelings
 usually considerate
 courteous, little evidence of

consideration
, sometime# inconsiderate
 often inconsiderate
 inadequate opportunity to observe

I Signature Position. Date.



APPENDIX C

RATING SCALE FOR THE EVALUATION 

OF STUDENT TEACHERS



Student Teacher ___

Cooperating Teacher

RATING SCALE FOR THE EVALUATION OF STUDENT TEACHERS

DIRECTIONS: Read the  d e sc r ip tio n s  and w rite  th e  nuaber ( a whole m a k e r , no f r a c t io n s )  corresponding
to  th e  observed behavior of the  s tu d e n t te a ch e r In  th e  box fo llow ing  the  d e s c r ip t io n s . 
Use zero when th e re  has been no o p p o rtu n ity  to  observe a s p e c if ic  b ehav io r. P lease 
f i l l  in  the b lanks a t  the  top  o f th is  page.

NOTE: The a b b re v ia tio n  CT stands fo r  C ooperating Tteacher.



No o b s e r v a t io n
0 1 2    3  I   S  Bating

NRS0NA1
( l )  lacks enthusiasm shows node rata enUsiaiaae rad iates eolkisiasM

fsausnss
ii
i

(fe) lacks patience  
with a tu d n ts ;  
above annoyance

u su a lly  rewains p a t im t  
In dealin gs with students

d isp lays patience  
with students

i

i

0 ) frequently mispro- 
nouncee words; r e ­
peat* t r i t e  ex­
preeel ons

gen era lly  pronoonces words 
correctly ; vocabulary i s  
adequate

has correct pronuncia­
tio n ; uses varied vo­
cabulary

(h) n m w  upset with  
suss s e n  iew

u su a lly  seeks and u t i l i s e s  
suggestion*

in v ite e  suggestions aixf 
1 1 1  Manta th m

(5 ) p itch es voice a t  
Ir r ita t in g  le v e l

keeps voice a t p leasant 
le v e l nost o f the tin e

p itch es vo ice  a t  p lea s­
ing le v e l

2
US30N
PLANNim
pBffiUL
!

j—

(6 ) lacks d eta iled  
planning; does 
S e t organise 
lesson ; lesson  
plans are in - 
coep lete

does sane d e ta iled  plan­
ning; tends to use general 
o u tlin e  rather than de­
ta i le d  plans; organisation  
i s  u su a lly  adequate; l e s ­
son plans are u su a lly  
candle te

does d e ta iled  planning; 
organizes contact e f ­
fe c t iv e ly ;  lesson  plans 
are rarely  la ca g )le t«

i



No o b s e r v a t io n
0 1 2_____________3 h___________ 5______________gatli

( 7 )  o v e r lo o k s  p r e ­
p la n n in g
o r g a n i s a t i o n  an d /  
o r  n a k e s  u n r e a l i s ­
t i c  e s t i m a t e  o f  
t im e  n e e d e d  f o r  
e a c h  a c t i v i t y

e s t a b l i s h e s  a  t im e  p la n  
f o r  l e s s o n  b u t  i t  i s  
n o t  a lw a y s  s a t i s f a c t o r y

a d e q u a t e l y  p r e - p l a n s  
g e n e r a l  t im in g  o f  
l e s s o n  p a r t s

I
1

i
r

i

2b
LESSON
PUNNING
OBJEC­
TIVES

(B )  I s  n o t  c o n c e r n e d  
w i t h  o b j e c t i v e s  
o r  i s  c o n c e r n e d  
w i t h  h i s  o b j e c ­
t i v e s  and  w i t h  
im p o s in g  t h e n  
o n  s t u d e n t s

o b j e c t i v e s  a r e  c c m ^ r e -  
h e n s iv e  b u t  a r e  n o t  a l ­
w a y s  i j g i o r t a n t  n o r  
s t a t e d  I n  s t u d e n t  b e ­
h a v i o r a l  te r m s

o b j e c t i v e s  a r e  im p o r ­
t a n t  an d  cc* w )reh en s i v e  
an d  e x p r e s s e d  I n  s t u ­
d e n t  b e h a v i o r a l  t e r n s

i

i
i

2 c

Tin* o p
90ESTI0N5

($ J  d o e s  n o t  p la n  
l e a d - i n  q u e s ­
t i o n s  t o  l e s s e n

p l a n s  q u e s t i o n s  t o  
i n v o l v e  s t u d e n t s  I n  
l e a r n i n g

p la n s  w e l l  t h o u g h t  
t h r o u g h  q u e s t i o n s  
t o  m o t iv a t e  s t u d e n t  
d i s c u s s i o n

1
i

2d
LESSON
PUNNING
IXUW DfO
B K R I-
m css

i(10) p la n s  t o o  many ! u t i l i s e s  a  f e w  l e a r n -  
e x p e r l e n c e s  t o  j i n g  e x p e r i e n c e s ;  c h o i c e  
f i t  i n t o  p e r i o d  o f  e x p e r i e n c e  n o t  a lw a y s  

1 o r  o n l y  o n e ;  a p p r o p r ia t e  
l e a r n i n g  e x p e r ­
i e n c e  o f t e n  d o e s  
n o t  d e v e lo p  c o n ­
c e p t  i n  d e p th

i

p l a n s  a  v a r i e t y  o f  e x ­
p e r i e n c e s  b y  w h ic h  
l e a r n i n g  c a n  b e  
a c h ie v e d r

i
i
i

*



Ho o b M r n t lo c
0 1 2 3 5  R a t in g

1

i
fi
1

i

( 1 1 )  p la n s  t o  h a r e  
s t u d e n t s  i n ­
v o l v e d  I n  o n l y  
o n e  a c t i v i t y  
d u r l i £  c l a s s  
o r  c a n n o t  n r e  
s t u d e n t  a a lo n g  
s o  t h a t  a c t i v ­
i t y  c a n  b e  
c h a n g e d

u s u a l l y  p la n s  a c t i v i ­
t i e s  o f  v a r y i n g  n a t u r e  t o  
c h a n g e  p a c e  d u r in g  c l a s s  
p e r i o d

i W o g n i a e s  a n d  p l a n s  j 
f o r  a  c h a n g e  o f  p a c e  | 
d u r in g  a  c l a s s

i
):

1
1
!I
:
:!

( l 2 ) c o n s i d e r s  g e n e r a l  
l e a r n i n g  e x p e r i ­
e n c e s  n o t  d e t a i l s  
p la n s  a c t i v i t i e s  
t h a t  h a v e  l i t t l e  
r e l a t i o n s h i p  t o  
e t c h  o t h e r

p la n s  l e a r n i n g  e x p e r i ­
e n c e s  t h a t  u s u a l l y  i n ­
c r e a s e  f r o *  t h e  s im p le  
t o  t h e  c o ^ i l e x  an d  
b r o a d

t h o r o u g h ly  p l a n s  e a c h  
l e a r n i n g  e x p e r i e n c e  
a n d  e a c h  b u i l d s  a n  
t h e  fo r m e r

.

i
i
:

[1 3 7  o o n e t r a c t a  h a p -  
h a a a r d  e v a l u a ­
t i o n  d e v i c e s ;  
«  p a p e r  and  
p e n c i l  t e s t a  
n e e e  " r e c a l l "  
t y p e  I t e m s  e x ­
c l u s i v e l y

p l a n s  e v a l u a t i v e  t e c h ­
n iq u e s  c a r e f u l l y  b u t  
e o a e  a d e q u a c ie s  
M e r g e

i
t
i

e v a l u a t i o n  p r o c e tfc ir e s  
a r e  c a r e f u l l y  t h o u g h t  , 
th r o u g h  e n d  M ea su re  j 
s t u d e n t  g re a r th  a d e ­
q u a t e l y

1

>
JSK OF 
© T IV A - 
T I C * /  

Z V T B tB T  
IFFMACH

[ l h  J d o e s  s i t  p r o v id e  
a n y  a c t i v a t i o n  
a t  b e g i n n i n g  o f  
p e r i o d  o r  a t ­
t e s t s  a t  a o -  
t l v a t l o n  f a l l ;  
d o e s  n o t  g a in  
a t t e n t i o n  an d  
c o o p e r a t i o n  
o f  e t u d a i t a

j c o s s a a n ly  u  t i l l  s e e  a n  
i i n t e r e s t  a p p r o a c h  w h ic h  

t e n d s  t o  b e  o r d i n a r y ;  
o c c a s i o n a l l y  e x h i b i t s  
c r e a t i v e  e f f o r t  i n  a c ­
t i v a t i o n ;  h a s  s a e e  
s u c c e s s  M o t iv a t in g  
s t u d e n t s

|
i

p r o v i d e s  I n i t i a l  s t i m ­
u l u s  t h a t  i s  c r e a t i v e  
a n d  p e r t i n e n t  t o  t h e  
t o p i c ;  c a p t u r e s  s t u ­
d e n t  a t t e n t i o n  and  
I n t e r e s t

i
i i

. _ _ L



l o  o b se r v a t io n
0  1________

l ( l $ )  t h r e a t e n s  s t u ­
d e n t s  I n  a n  a t ­
t e s t  t o  a c t i ­
v a t e  th a n ;  d o e s  
n o t  e x p e c t  a t u -  

j d o c t  s e l f  n o t l -  
v a t l o n

2 3
p r o v i d e s  I n i t i a l  a n d  o o e a -  
o l o o a l  e t i a o l l  t h e r e a f t e r
t o  a c t i v a t e  s t u d e n t s ;  o e -  
o a e i  a n a l l y  a l l o w  s t u d e n t s  
t o  p a t  t h e i r  I d e a s  i n t o  
a c t i o n

U 5 Ratlm
provfdea continual a tia- ' 
a l l  during claaa to Mo­
tivate stadsnta and en­
courage then to carry 
through their o n  ldaaa

(1 .6 ) l a  I n a a c a i t i v t T  
t o  s t u d  a c t s 1 
n o a d a

l s  a M T *  o f  a t u ( t a c t s '  
■ o a t  o b v io u s  n a a d a

( 1 7 J p r e s e n t s  o k l ^ y  u s u a l l y  p r e s e n t s  a d e q u a te

l a  a l e r t  i o  s t u d e n t s 1 
n a a d a ;  g i v e s  i n c e n ­
t i v e  t o  i n d i v i d u a l  
p a p  1 1 s  h a v in g  d i f f i -  
c u l t y  w i t h  t h a  e o r k

aan to n t)
n o t  d e v e l o p  g e n ­
e r a l i s a t i o n s  o r  
a t t o  d a*
v i l a p  t o o  nasgr; 
d o a a  n o t  a ^ h a -  
a l a a  l ^ > o r t a n t  
p a i n t s ;  s u p e r -  
f l c l a l  d e v e l o p -

o e n t a n t  f o r  p e r i o d ;  d o a a
n o t  a l u u y s  d e v e lo p  g e n -  
a r a l l a a t l o n a  t o  t h o i r  
f o l l a a t

l o o s e n  l a  c o a p r a K r  
e i v e ;  f o c a a a a  o n  a  
fa ir  g a o a r a l l i a t i o o a  
a h i c h  a r a  d e v e lo p e d  
I n  d a p th

W >  e a S i b i i e  c o n c e r n a i i e e p t e  l a r g a l j  h y  r e p ­ a k w i c o n t e n t  i s  n o t — 1

o v e r  s u b j e c t e t i t i o n  t o  e x p l a i n  c o n ­ u n d e r s t o o d ,  g o e e  o v e r
■ a t t a r  b u t  n o t t e n t  t h a t  s t u d e n t s  d o i t  a g a i n  i n  a  d i f f e r ­ |
■ b a t h e r  a t u d e n t s n o t  o o ^ ir a h a n d e n t  n a y ;  c l a r i f i e s i
a p d a r a ta n d  i t ;  
d o a a  n o t  c l a r i f y  

i p a in  t o

s t a t e w i t s

1

I
!
i
i

- i



Ho o b s e r v a t i o n
0 i  ;f 3 U 5 t o  t i n s

! ( 1 9 )  n o t  i n t e r -
I r e l a t e  p o r t a  o f

a t t e s t s  t o  p o i n t  o u t •h om e r e l a t i o n s h i p  b e -
r e l a t o f o e e a  o r  e x t e n t tmman p a r t s  o f  l e s s o n

l e s s o n  o r  l e s s o n s b u t  t h i s  i s  s « M t i s a  
n c l e a r

a n d  l e e e o n s

(S G ) u n c o n c e r n e d  a b o u t ■ h a  a n  a t t e m p t  t o  s e a r c h c g i s c i e n i l o a a i y  p r e ­
f a m i l i a r i s i n g o u t  i n f o r m a t io n  t o  t e a c h p a r e s  s e l f  t o  t e a c h
h i m s e l f  w i t h u n f a m i l i a r  s u b j e c t s i f a a r t l l a r  m a t e r i a l

i • o b j e c t  a b o u t b y  r e a d i n g ,  v i s i t s , ■

!
w h ic h  h e  know s O b s e r v a t io n s
l i t t l e !

{21) b l u f f  a  w ay 7 a f e i t s  l a c k  o f  k n o w le d g e a < U .t a  l a c k  of  k n o v l -  ^
' t l r o u g h  a n s ­ b u t  n e g le c ts  t o  f in d edge when questioned

w e r s  to  ques­ a n s w e r or. a s p e c if ic  point,
; t i o n s  h e  d o e s h e  d o e s  n o t  know ; ;
ii n o t  know ; i g ­ u s e s  r e s o u r c e s  t o  !ij n o r e s  q u e s ­ a n s w e r  1

t i o n s  j changes 
• a b j e c t ;

* [22) p l a n s  a n d /o r ; p la n a  a n d  u t l i s e s  a p l a n s  a n d  p r o v i d e s
« c a n q o * a  c h a n g e s  m eth o d f e w  m e a n in g f u l  l e a r n i n g v a r i e d ,  m e a n in g f u l  f
U P l i t t l e  o r no t 1 e x p e r i e n c e s  d u r in g  a a c t i v i t i e s  t o  d e v e l -  j
l o s s a t  a l l  d u r in g I p e r i o d ;  c h o i c e  o f  e x p e r - op p r i n c i p l e s  p r e ­

p e r i o d  o r p lans | l a n c e  n o t  a lw a y s  t h e s e n t e d ;  p r o v i d e s  |
t o o  a a n y  a c t i v ­ b e s t ;  p r o v i d e s  d i f f e r ­ c h a n g e  o f  p a c e  j
i t i e s  to  f i t e n t  k in d s  o f  a c t i v i ­ d u r in g  p e r i o d  i
I n t o  p e r i o d ; t i e s  f o r  c h a n g e  o f
o r  c a n n o t  m ove p a c e i

1 • t o d e n t s  a lo n g i

» o  t h a t  a c t i v ­ 1
!

I i t y  c a n  b e i 1;
c h a n g e d ;  i n d i ­ j Ii
v i d u a l  a c t i v ­ i ;j
i t i e s  l n c o n - i :
g r u u n t  w / r e -

]
i

1
s p e c t  t o »i ■

L -
t o t a l 1 i  -  - i
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(Z3J — te r ia ls  are 
n eith er  handy 
nor arranged in  

d order
m

hee the arfnliani mnd)sr o f  
■ a ter la le  on hand or pre­
pares then ae they are 
needed daring c la s s

has necessary aad~ap^ 
proprlate n e te r ia ls  
r e a d ily  a v a ila b le

provides r e a l i s t ic  
learn in g  experiences 
so  th at stuttante can 
a c t iv e ly  tran sfer  
learnings

5T "
LIGA­

TION
b r :
I Til

- 4

»s not a t-  
t  to  pro­

vide enough 
prior  in f  or­
e s  t i  an or ex­
pert m ce; stu -  
dente are not 
l ik e ly  to  
tran sfer ideas  
and p ractices  
to  the ho—

occa sio n a lly p ro v id es  
experiences in  the c la s s -  
rooa th at can be 
carried  over

HUCSTIOIIS
R )  sake

c | t « i r

vague
questions; 
Minor not 
•—aty" ones; 
does not 
u t i l i s e  lead- 
in  questions 
or confines  
questions to  
l i e — o f  fa c t  
stedeata  nay

T

ut'il^see so—  a t im la i -  
in g  and eons d u ll ques­
t io n s , eons require nore 
teacher develop— n t

4- baa lea d , though t" 
provoking, su ita ­
b le  to  the lesso n  
qaertiona ready 
to  ask

f a i l s  to  plan 
w ith etudanta 
or plan far  
enough with  
atadants; 
does not in ­
vo lve students

o c c a s i o n a l l y  i n c l u d e s  
s t u d e n t s  i n  p l a i n i n gjSTdDBTT

{ m o u rv -
KBTT

uses teacher-pop IT" 
planning vben 
appropriate -  aost  
advantageous to 
student learning
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Student 
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la  To to
 5—

Clmss-

P t t i m  5-d n too T u  t  
BCTiug and m ater- 
i a l  covered too 
alow so rin g  and 
in te r e s t  waning

paces lesson^ at ade­
quate rata o f

4 1
has ex o e lla n i saoaa
o f  pace or taapu la  
tha laaaon

Bating

*[5B) requests le s s
o r  Is unable to  
asauce f u l l  
teaching load

adequately assnaes
tha c la sse s  a llo c a te d  
to him

Control

7
Care o f  

tha 
Depart­

ment

^29) peraite »t adsorbs 
without work to  
l o  whatever they 
l ik e  which usual-

 ly  disru p ts c la ss
has not aatab- 
llsh ed  nor ac- 
aapted a rou­
t in e  for care 
• f  tha depart­
ment ; does not 
allow  s u f f i ­
c ie n t t in e  for  
clean-up at tha 
cod o f  tha per­
iod; n eg lects to 
•heck im b  and 
equipment at the 
and o f  the per-

does not always have 
aasigM scts planned for
ated sats without aay 
work

f u l ly  assmees the 
load a s­

signed to him; may 
go beyond expected  
assignment 
has aaaigaa

accepts Tmqaaalioniagly" 
pro-estab lish ed  routine  
fo r  care o f the depart­
ment; t r ie s  to  fo llow  
plans but occasion a lly  
forgets to reeenre tlies  
fo r  clean-up and super­
v is io n  o f process

fo r  those  
tem porarily out of  
work or not prepared 
te  do the assignment 
fees e s ta b lish e d  a rou- 
time fo r  care o f the 
department; fo llow  
plans; se ts  asid e de­
f in i t e  amount of time 
a t  end o f period for  
clean-up; checks rocn 
and equipment at end 
o f  period

"Oo
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RAPPORT
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STDDDITS

P

r e l i e s -  e x ce s -~  
e iT e ly  on CT » 
cannot o*- w i l l  
BOt ■TViJce owr. 
d e c is io n s ;  or 
ig n o res  su g ­
g e s tio n s  r; 
students~are 
a f r a i d  t c  . p c :- • 
o u t  I n  c l a r s : 
a p p e a r s  urvir - 
p r o a c h a h l s

th in k s llirougb a one pr 
b l« M  but ten d s tc  cor.

♦ *T o cca s io n a lly8
wher. cap ab le  o f  a a c r ,  
d e c is io n s  h l x s e l f

t r i e s  to  engender  ir. 
ier.tr- a f e e l i n g  o f  h i "  
a r ? r e a c h a b i l i t y  and hi  
i n t e r e s t  lr. t h e *

3 J students seek ~~T
▼Ice o f  CT as 
t h e y  do n o t  ha ■ 
fa ith  in the Ccr* 
r e c t n e s a  o f th* 
etudent teacher - 
statem ents, 
dirw ctiar

stu d en ts  u s u a lly  take  
-ajrd but o c c a s io n a lly  
seek  v e r i f i c a t io n  fro r

9 ?(3U) £■ concerned ex-
KZTRA j c lu s lv e ly  w ith
CmiCTJ- classroom  actd v -

IAR ! i t y  or help?
ACTIV1- others in  the

TIES school to  a l im ­
i te d  exten t

r e c o i l  tea  sane o f  tlv  
ex tra  c u r r ic u la r  a c t i  - 
i t i e s  th a t need to  be 
dene; o f f e r s  and a a s is  
w ith  sane o f  th ese ;  
p a r t ic ip a te s  sametiBe.1- 
in  c o w m i t y  a c t i v i t i e  
and prograas

L_______ 5 R ating
c o n su lts  CT fo r  ad r ic e  1 ]
a f t e r  c o n s id e r in g  poe- I j
c ib le  s o lu t io n  to  d.i f -  
f i c u l t  or unusual pro- ! 
fc lex ; makes and a b id es  
by d e c is io n s  w ith in
hi.-. J u r is d ic t io n ______ j
rakes s tu d en ts  f e e l  a t i
ea s°  w ith  hlr.; some 
nay even b r in g  t h e ir  j
problem s to  h i*  !

ifuJe.u ts a c c e p t o r  ? '
a.i a know ledreabls  
tea ch er  and fo l lo w  
h is  su g g estio n s  !

r e a l i z e s  tJxat th ere  are [
nary ta sk s  to  be done 1
ir. a sch oo l o u ts id e  th e  
classroom  and w i l l i n g l y  ,
h e lp s  whether i t  i s  h is  
s p e c i f i c  r e s p o n s ib i l i t y  j
or n o t; e x h ib i t s  in t e r -  , 
e s t  In  and ta k es  p a r t  
I n  c a n e m lty  a c t i v i t i e s  

, and  programs________________ j
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CONFIDENCE LEVEL INVENTORY FOR TEACHING 
(For Student T eachers)

by
Jean M. L eP oro , P h .D .

S h irley  A . B rehm , P h .D . 
copyright 1967

Central M ichigan Unlvoralty  

Student Nnmo
( b i t )  (F irst) (Middle)

Student Numbor _ _ _ _ Ct ut Ago

Previous T ooching E xperience

The following acalo  is  doalgncd to help ua d lacovor aom e of your foolinga about a 
numbor of teaching arena. The Inatrumont a lso  lntroducoa tho beginning atudont 
to many fhocta of claaaroom  teaching. T his quoatioonalro in  m oderately long. 
Wo onrncstly roquoat your cooperation in nnaworlng a ll Itoma carofttlly.

Chcok each  item  below  on tho num erical acalo . 1 la tho low and 10 la tho high
end.

1 - 2  1 fuel extrem e concern about my nblllttca in th is area.
3 - 4  I foci grea ter  than average concern  about my abllitloa in th is nron.
& -  6 I fool average concern about and have average confidence in my 

nblllttca in th is nron.
7 - 6  I fool rela tively  confident about my a b ilitie s  in thta area .
9 -1 0  1 foci oxtrom cly oonfldoot about my ab illtlo s  in th is  area.

1. WORKING WITH PEOPLE. ------------------
2 1 a 1i*  1 5 1 8 I 10

1. M aintaining roasoonblo  
lo v s ls  o f expectations  
from pupils.

2. Gaining ooafldenco nod 
rosDoot o f p up ils.

2. Com m unicating e f fe c ­
tive ly  with parents. 1. .



9*

Confldcnco Level Inventory for Toaching (con t.) 

II. ESTABLISHING CLASSROOM
CLIMATE 1 | 2 j 3 1 4 1 S j  6 j 7 V  8 1~9 1 10

1. Adjusting appropria te ly  
between a porm issive  and 
authoritative m anner In 
c la ss ro om  situations.

----- |

2. Dem onstrating Judic iousness 
and fa irn ess  with all pupils.

3. Involving pupils in ap p ro ­
p r ia te  decision-m aking 
situations.

4. Working in such n m anner 
that individual pupils 
seek holp with personal 
problem s.

i

5. Moving to spocific learning 
activ ities  as  group shows 
read iness . j____ 1

!

.. i

III. PLANNING FOR INSTRUCTION
1 1  1 2 1 _3 f 4 1 5 1 6 1 7 |  ft | 9 1 10

Consistently  reading, 
studying, and gathering 
information for teaching 
p la n s ._____________________
Selecting appropria te  
teaching m ate r ia ls  and 
having them immediately 
available for use when 
needed.
Planning thoroughly for 
sh o r t - te rm  (dally) and 
long-te rm  (unit o r  p ro ­

je c t )  work   ____
Considering sequence and 
continuity of pupil 
experiences as  key fac to rs  
in learning._______________
Recognizing individual d if­
ferences in evaluating 
pupil perform ance.
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Confidence Level Inventory for Teaching (cont.) 3

MANAGING INSTRUCTION L 1 ]  2 | 3 f 4 5 1 6 | 7 [ 8 | 9 10

1. D irecting and managing 
daily Instruction b o  thnt 
pupils a rc  Interested , 
mat Wat od, and shown a 
d esire  to learn .

i

2. Developing n questioning  
nttltudc and Intellectual 
curiosity  In pupils.

i
(

1

1
i

...... J
3. D eveloping effective

p ro cesses  of problem  o o lv -  
Ing and c r it ic a l thinking 
on the part of pupilc . fa

i

4. Working effectiv e ly  with 
pupils of sm a ll groupG.

5. R ocognitlng the need for  
re-toach ing at appropriate 
in tervals.

6. Dealing appropriately with 
unexpected situations as 
thoy develop . 1

1
7. Adapting instruction to 

changing needs of pupils 
and c la s s . 1

1

. .

V. COMMAND OF SUBJECT AND 
TEACHING MATERIALS

1. Showing p e rs is te n c e  in 
seeking added information 
and knowledge from many 
sources in teaching sub jec ts .

2 . Seeking help  and suggestions 
from sp e c ia l is ts  and con­
sultants in subject a re a s  
where needed. i

VI- PROFESS IONA L QUA LITIEfi

1. Seeking opportunity to 
assum e responsib ility .

T
i

¥

2. Having a s in c e re  en thusiasm  
for the job.
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