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ABSTRACT
AN INVESTIGATION OF EXPERIMENTALLY INDUCED EXPECTANCY

IN SECONDARY SCHOOL COOPERATING TEACHERS OF STUDENT
TEACHING AT CENTRAL MICHIGAN UNIVERSITY

by

Thomas Peter Kromer

THE PROBLEM

Robert Hosenthal and his associates have shown that one psraon’s
expectation for another's behavior can quite unwittingly affect the
outcome of that bshavior (Rosenthal & Jacobson, 1968). Thia self-
fulfilling prophecy or expectancy effect has been studied in various
laboratory conditions and in elementary and secondary achool classroons,
The problem in this study was to teat Rosenthal's self-fulfilling
prophecy in the practical setting of Central Michigan University®’s

student teaching prograx,

PROCEDURES

Twenty student teachers were randomly selected from each of Central
Michigan University®s five secondary student teaching centers during
the winter semester of 1972, Half of the student teachers were randomly
assigned to the experimental group and the remaining student teachers

were asalgned to the control group,

The cooperating teachers of those student teachers in the exper-

imental group were given positive expectancy data while the cooperating



teachers of those atudent teachers in the control group were given no

expactancy data,

In the context of this study an atteampt was made to measure three
variabless the abllity of student teachers to teachjy the atudent
teacher's confidence in his own ablility to teach; and the attitudes

student teachers have toward young people, The Rating Scale for the

Evaluation of Student Teachers was selected to measure the ability of

student teachers to teach, The Confidence Level Inventory for Teaching

was usaed to measure the student teacher's confidence in his own abllity

to teach. The Minnesots Teacher Attitude Inventory was utilized to

measure the student teacher's attitude toward young people,

Campbell and Stanley's poat-test only control group design was
employed in this study, Finn's two-way multivariate analysis of varlance
progran was used to analyze the data, The five percent level of con-

fidence was arbitrarily chosen for significance tests,

ANALYSIS OF RESULTS

A significant difference existed betwsen two of the secondary

student teaching centers using the Confidence Level Inventory for

Teaching as the dependent variable (p¢.05).

The main expectancy effect was not atatistically significant
although with (p ¢ .068) the results were in the direction predicted by

Roaenthal,



CONCLUSIONS

As a result of this study the writer ia not willing to totally

eliminate the possibility that the expectancy effect exists,
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CHAPTER I

INTRODUCTION

In this chapter the problem is introduced, the problem is stated,
the need for the study is developed and the purposes of the atudy are
specifically stated, The research hypothesea are given and certain
terms are defined, The chapter is concluded with an overview of the

study,

Introduction to the Problem

The student teaching program at Central Michigan University has
been in exiatence for over 50 yeara, During this period no systematic
effort has been made to analyzse its effectiveness, Changes were made
through the years as the need arose and as personnel responsible for
the program changed, There was no systematic svaluative study with

the resultant data to support theae changes,

Initially, student teachera spent half days student teaching in
the local Mount Pleasant area and the remainder of the day taking
courses on campus, As the number of atudents increased, the local area
could no longer acoommodate all of the student teachers and so an B-week
program of full time student teaching was developed in saveral residential
centers located throughout the lowsr portion of Michigan, This arrange-
ment has prevailed up to the present time,

1



The major concern with the 8-week program seemed to be the lack of
correlation of the theory courses with the practical experiences galned
in the student teaching program, Many professors believed that the
single moat important aspect of teacher preparation was the concurrent
theory clasaes taught during the student teaching experience, Others
felt that very little theory was needed and that the experience of
student teaching itself--the interaction of the student teacher with
his cooperating teacher and with his own classes was sufficient to

produce a successful student teaching experience,

In an attempt to find out who or what does influence the student
teacher's performance the moat during his student teaching experience,
Poleszak (1964) found that student teachers thought that the coop-

erating tesacher exerted the moat influence on them,

If Poleazak and others are correct in their statements that the
cooperating teacher exerts the moat influence on student teachers, then
perhaps one of the beat ways to insure a successful student teaching
experience is for the univerasity coordinator to concentrate his efforts
at changing the cooperating teacher's perceptions of his student teacher
rather than providing more course work or additional extra-classroor

activities for the student teacher,

Statement of the Problem

The probles of this atudy is to test Robert Roaenthal's melf-
fulfilling prophecy hypothesis in the practical setting of an on-goling

secondary student teaching program at Central Michigan University,



Purpose of the Study

The purpose of this study is to determine what effect experimentally
induced expectancy in cooperating teachers has on the perceived perform-
ance of their respective student teachers, In addition the study will
determine whether the student teacher's confidence for teaching is
affected by the inducement of these expsctancy data and whether these

expectancy data will affect his score on the Minnesota Teacher Attitude

Inventory Test,

Need for the Study

Robert Rosenthal and his associates have shown that one person's
expectation for another's behavior can quite unwittingly affect the out-
come of that behavior (Rosenthal & Jacobson, 1968), Rice (1929) and
Harvey (1938) in separate expsriments found svidence that the sxpecta-

tions of interviewsrs had a pronounced effect on the client's response,

B, A, Wysockil (1957) noted that experimenter expectations of their
subjects® interpretation of inkblots affected the number of different

interpretations given by the subject,

Alex Bavelas reported in Pygmalion in the Classroom (Rosenthal &

Jacobson, 1968) that in an industrial plant in the early 1950's that
foremen tended to evaluate the performance of female workers on their
suspected ability as reported on falsified test scores, Those women

that the foremen expected to have high performances actually d4id although

their real test scores were varied from high to low,



This "expectancy effect” has been atudied by Rosenthal and
Jacobson (1968) in s classroom situation, Thorndike (1968) attacked
the tasic data used in this study, and others could not replicate many
of Rosenthal's sxperiments, While not all inveatigators have been abdle
to show the transmisaion of this expectancy affect from one person to
another, it must be eaphasised that the effect has been demonstrated in
a munmber of studiea, More research ia needsd {0 determine under what
circunatances the transaission of this expectancy effect is most likely

to ocour (Barber & Silver, 1968),

Rypotheses

Hypothesis 1

There will be no significant difference in mean total acore on the

Rating Scale for the Evalustion of Student Teachers between those student

teachers whose cooperating teacher was provided expectancy data and those

student teachers whose cooperating teacher received no expectancy data,

This hypothesis is a test of the expectancy effect which has been
sxperimentally demonstrated (Rosenthal & Fode, 1963; Rosenthal &
Lawson, 196k; Cordaro and Ison, 1963; larrabes & Kleinsssser, 1967;
Adair & Epstein, 1968, Cooper, Eisenberg, Robert & Dohrenwend, 1967
Rosenthal & Jacobson, 1968} Blakey, 1970; and Haskett, 1968),

Hypothesis 2

There will be no significant difference in cooperating teachers'

mean total rating scores on the Rating Scale for the Evaluation of

Student Teachers in the five secondary student teaching centers,




Hypothesis 73

There will be no significant interaction effect between treatment

and location as measured by the Rating Scale for the Evaluation of

Student Teachers,

Hypothesis 4

There will be no significant difference in mean total score on the

Confidence Level Inventory for Tesching between those student teachers

whose cooperating teacher was provided expectancy data and those student

teachers whose cooperating teacher received no expectancy data,

Hypothesis 5

There will be no significant difference in student teachers' mean

total scores on the Confidence Level Inventory for Teaching in the five

socondary student teaching centers,

Hypotheais 6

There will be no significant interaction effect betwssn tresatament

and location as measured by the Confidence lLevel Inventory for Teaching,

Hypothesia 7

There will be no significant difference in mean total score on the

Minnesota Teacher Attitude Inventory between those student teachers

whose coopsrating teacher was provided expectancy data and those student

teachers whose cooperating teacher received no expsctancy data,



Some research (Kester, 1969) suggests that students who have had
positive expectancy data provided have developed more positive attitudes
toward themselves, toward school, toward fellow students and toward the

teacher,

Hypothesls 8

There will be no significant difference in student tesschers' mean

total scores on the Minnesota Teacher Attitude Inventory in the five

secondary student teaching centers,

Location was never treated as a varlable in the research reviewed,

This writer thus included the location hypotheses 2, 5, and 8,

Hypothesis 9

There will bs no significant intermction effect betwesn treatment

and location as measured by the Minnesota Teacher Attitude Inventory,

Definitiona

1, Self-fulfilling prophecy--A description of how one person‘s behavior
can quite unwittingly bscome a more accurate prediction of another's
behavior simply because the prediction was made, 1In other words
our predioctions of a person may itself be a factor in determining

the bshavior of another,

2, Teacher expectancy--The perceptions that a teacher holds toward his

students that serves as a partial determinant of the beshavior of

thome students,



3.

5.

7e

Expectancy data--Information provided to cooperating teachers of the

experimental group that is designed to leave a positive parception

of the student teacher in the aind of the cooperating teacher,

Cooperating tescher--A regular teacher in a achool that is coop-

erating with Central Michigan University's Student Teaching Program
under whoaes guldance students observe, tutor, and guide the learning

activitiea of a group of secondary students,

Student tescher--A student at Central Michigan University who is

placed in a public or private secondary achool (grades 7-12) and
accepts increased responsibility for directing the learning activ-

ities of a group of learners over a period of time,

Coordinator or Secondary Coordinator--An individual employsd by

Central Michigan University to work with cooperating teachers and
student teachers in a secondary teaching center so that the greatest

possible value can be derived from the student teaching experience,

Secondary student teaching center--A student teaching center operated

by Central Michigan University and supsrvised by a coordinator that

places student teachers only in grades 7-12,

Confidence for teaching--A belief in one's abllity to teach, This

would include a basic grasp of the subject area(s) taught and ad-

equate methods for teaching the subjact(as),



Overview of the Study

Chapter II contains a review of the recent literature concerning
teacher sxpectancy (1960 to the present), The reader will bs introduced
to literature dealing with the expectancy effect in the areas of animal
behavior, non-classroom studies employing human subjJects and classroom

studles,

The research design (population, sample, procedures, criterion
instruments, design, method of analysis and level of significance) is
diescussed in Chapter 111, The analysis of results are presented in
Chapter IV, Chapter V includes a summary, conclusions, and implications

for further research,



CHAPTER 11

Background of the Study

The central proposition of this thesis is that one person's proph-
scy of another person’a performance can come to determine that other's
performance, In particular, if teacher expectancy and pupll achievement
are closely related, then it seems that teachers could affect the achleve-
nent of their pupils markedly by having positive expectations of their

potential,

Chapter 11 contains a review of recent (1960 to the present) liter-
ature concerning the “"self-fulfilling prophecy” in education, A few
general statements from the literature about what neems to be true
concerning the transmission of the expectancy effect will be axplored,
The studies included in this chapter that least approximate the condi-
tiona of the present atudy are presented firast, Those studlies that more
closely approximate the conditions of the present study follow, A briefl

discusaion of the literature completes the chapter,

Transaisslon of the Expectancy Effect

¥hile conflicting atudies abound dealing with the self-fulfilling
prophecy, the following generulirations mseem to be accepted as true by

moat ressarchers in the field:s



3.
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10

Less experienced experimenters sesm to be moat likely
to carry the expectancy effect (Kish, 1962; Barber
and Silver, 1968} Ingraham and Harrington, 1966),
Rosenthal is the one major researcher in the field
that disagrees, lHe feels that experienced experi-
nenters were more likely to influence their research
because they were mors ego involved with their
r;;e;rch and thus were "better bissers” {Rosenthal,
1967),

Expectancy effects are passed by both vertal and non-
vertal cues (Romenthal, Fode, Friedman and Vikan-Kline,
1960; Blakey, 1970),

The warath of an experimenter appears to have a consla-
tent effect on the outcome of data, Warm experimenters
influenced their data more than experimenters perceived
as being less warm {Reece and Whitman, 1962; Rosenthal,
Kohn, Greenfield and Carota, 1965),

Gex of the sxperimenter seems to have little effect as a
significant variable in expectancy studies (Miller and
Solkoff, 1965; Hill and Stevenson, 1965) and Sarason
and Minard, 1963),

The expectancy effect is difficult to demonatrate in
relatively structured tasks (Ingraham and Harrington,
1966; Barber and Silver, 1968; Gillingham, 1969).

The tranamission process takes the following forms

"(a) The student experimenter attended to the
expectancy communication from the principal inves-
tigator, (b) The experimenter comprehended the
expectancy communication, (c) The experimenter
retained the communication, (4} The sxperimenter
(intentionally or unintentionally) attempted to
tranemit the expectancy to the subject, {e) The
subject (consciously or unconaciously) attended
to the expectancy communication from the experi-
aenter, (f) The subject (consciously or uncon-
sciously) comprehended the experimenter's expect-
ancy, (&) The subject (consciously or uncon-
sciously retained the sxperimenter's expectancy,
(h) The subject (wittingly or unwittingly) acted
upon (gave responses in harmony with) the experi-
nentog'u expectancy,” (Barber and Silver, 1968,
p. 25



11

It is hoped that these points will sasist the reader to under-

stand the research that follows,

Review of the Literature

Rosenthsl and Fode (1963) reports that a class of 12 students in
experimental psychology worked with 60 ordinary rats eamploying an ele-
vated T-shaped maze, Each animal's task was to learn to run to the
darker arm of the mage, Half of the students were told that their rets
through a succession of inbreeding were mate bright--that they had
developed a facility for learning how to run the mazs, The other half

of the studenta understood that their rats were mate dull animals,

The results showed that those animals believed to be better per-
formers actually became better (p = ,01), After the experiment ratings
of attitudes of the students showed that those studsnts that expected
better performance viewsd their animals as brighter, more pleasant, and
more likable, They also reported that they handled their rats with
greater frequency and also more gently than 41d thoae students that

expected poor performance,

In a similar experiment employing Skinner Boxes (Romenthal and
lawson, 1964) animals that were expected to show superior performance

actually performed better (p = ,02),

Cordaro and Ison (1963) employsd a total of 17 experimenters in a
conditioning experiment with 34 planaria, Five experimenters were led to
believe that their worms had already been taught to make turning and

contracting responses, Five experimenters were led to believe that their
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worms had not besn taught to make these responses, The remaining
seven experimenters were given opposite expectations--one for each of
the two worms they had, In all cases the performance of the worms was

as expectsd by the experimenter (p¢.005).

larrabee and Kleinsasaser (1967) used five experimenters to admin-
ister the "Wechsler Intelligence Scale for Children”™ to 12 sixth graders
of average intelligence, Each subject wams tested by two different exper-
imenters, one of which expected the subject to be above average in intel-
ligence, The other expsrimenter expected the child to be of below
average intelligence, On the verbal part of the test the average differ-

ence was more than 10 points (p«¢.05).

In a study dealing with person perception, 10 atudents in paychol-
ogy acted as experimentera, Each experimenter had 20 subjects, His task
was to show a series of 10 photographs of people's faces to each of his
subjects individually, BEach subject was to rate the degree of success
or failure shown in each of the photographs, Each face could be rated
from (-10) showing extreme failure to (+10) signifying extreme success,
The photos had been selected so that they would be seen as neither

succeasful nor unsuccesaful,

All experinmenters were given explicit directions on how to admin-
ister the task and esach were given identical instructions to read to
their subjects, Their alleged goal was to duplicate results already
well established, Half of the experimsnters were told that the photos
would bs rated as successful (+5) while the remaining half were told

that the photos would be rated as unsuccessful (-5), Results showed
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that the sxperimenters tended to get the results that they expected

(Rosenthal & Fode, 1963, b),

Adair and Epetein (1968) replicated this study using taped instruc-

tions with the same Tresults,

Another study was conducted by Cooper, Eimenberg, Robert and
Dohrenwend (1967) to detsrmine whether sxperimenter expectancy might not
explain the outcome of "preparatory sffort on belief in the probadle
occurance of future events" better than Yaryon and Festinger's dissonance
theory. BEach of 10 experimentera contacted 10 subjects, Half of the
subjects were required to memorize a list of 16 symbols and definitions
that were supposed to bs eassntial for the successful completion of an
exan that had a 50-50 chance of being given, The other half were asked
to only look at the list, Half of the experimenters were led to belleve
that the subjects who memorired would be more certain of actually having
to take the test while the other half of the experimenters were led to
believe that those subjects that only looked at the list would be more
certain of actually having to take the test, The results showed that the
effects of the experimenters’ expectancies were more than 10 times

greater than the effects of preparatory effort,

In all of the preceding studies a grand experimenter deliberately
gave other experimenters an expectancy condition regarding an experiment,
In most cases only one aimple expectancy condition was given allowing an
expectancy set to be developed by the experimenters and thus possibly
contaminating the data, Praise from the grand experimenter was obtained

only if the expectancy effect was demcnstrated by the experimenters,
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The writer feels that these atudies are of limited value in helping to
explain the self-fulfilling prophecy effect in a more uncontrolled class-

roon setting,

Research increasingly supports the position that the slower pupil's
lack of success functions as a self-fulfilling prophecy, Riesman (1962)
states that teachers underestimats the inteslligence and intellectual
curioaity of these children and therefore formilate too low expectations

of then,

Davison and Long (1960) found confirmation for their hypothesis
that there exists a positive relationship betwesn favorasble perception

of teachers feelings and good academic achlevement,

Asbell (1965) quoted a Milwaukee teacher am pointing out, "A child
does what is expected of him," in explaining why a child might make con-
siderable progress under one teacher, and none under another, He found
teachers using the self-fulfilling prophecy to diadain responsibility

for the non-achievement of their students,

Wiloox (1967) states that the ,...."non-achievement of the students
is viewed as a mere fulfillment of the self-fulfilling prophecy” (p. 178),
He viewa the raising of pupil expectancies of these teachers as essential

for the succeasful achievement of their students,

Perhaps the single moat important study dealing with the idea that
one peraon’s expectations has a pronounced effect on another'’s behavior

is Pygmalion in the Classroom (Rosenthal & Jacobson, 1968),
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Working in a single elementary school (grades 1-6), Rosenthal and
Jacobson administered the "Flanagan Test of Generml Ability" to all
students in May, 1964, The teachers wers told that this teat was the
*Harvard Test of Inflected Acquisition™, The authors then randomly
selected approximately 208 of the mtudents and told the teachers in
September, 1964, that the teat had indicated that these students were
about to experience an intellectual growth spurt, Further testing took
place in Jamary of 1965 with the main post-test in May of 1965 and the

last post-test in May of 1966,

The sxpectancy effect was significant at the lower levels (grades
1 and 2), Boys tended to spurt more than girls, The authors concluded
that apparently teachers did communicate an expectation of performance
to some students and that this expectation is vhat accounted for their
gains on the post-test, They conceptualized that the "quality of inter-

action® between teachers and "spurters” probably made the differences,

In view of recent criticism (Thorndlke, 1968y Claidorn, 1969

Jose', 1969; and Elashoff & Snow, 1970) of Rosenthal and Jacobson's

study one mist continmuie to queation the existence of teacher influence,
Thorndike (1968) on page 711 concluded that the btasic data were ",,.s0
untrustworthy that any conclusions bassd upon them must be suspect”,
Claiborn (1969) replicated psrts of the Rossnthal study and found no
atatistically significant differences on the hypothesis tested in both
studies, Elashoff and Snow (1970) suggests that Rosenthal and Jacobeon's

treatasnt of data is inadequate,

Taking the strength of Rosenthal's convictions and the equally

sure statements of his critics togethsr has left the writer confused,
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It sesms that Rosenthal and Jacobson may be guilty of what they have

warned us about,,,,experimenter bias,

Jose® (1970) in a partial replication of the study by Rosenthal
and Jacobson (1968) attempted to anawer two questionss (1) Does false
information given to a teacher affect a student®s IQ and achievement
test scores? (2) Does the teacher's behavior change toward those stu-

dents for whom false information was given?

Eighteen teachers (9 first and G second grade) and 144 students
(B from each clasaroom) were selected at random and randomly assigned
to experimental and control groups, The "Test of General Ability"
(Flanagan, 1960) and the reading and arithmetic sub-tests of the "Metro-
politan Achlevement Test"™ were administered as in Rosenthal and Jacobson's

study,

No statistical significance was found for treatment by sex of stu-
dent; by grade level interaction; or by grade level for IQ, reading

achlievement or arithmetic achievement,

Interaction analysis showed that there was little or no difference

in teacher behavior towards either the experirmental or control groups,

While the outcome of this investigation seems to differ sharply
from that of Rosenthal and Jacobson (1968), in actuality it may not,
Jose' in a follow up to the study learned that most of the participating
teachers had known the students involved in the study and did not expect

them to improve even though the test indicated they would,
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Jose®' continued by relating,.,."It seems possible from this that it
is not the theory of expectancy that is questionable, Rather the meana
by which the establishment or modification of the expectancy is attempted
should be questionable,” The writer thus interprets Jose' to say that
the lack of significance in his study lies not so much with expectancy
theory tut with his own failure to establish a helievable expectancy

condition,

Goldsmith and Fry (1971) in an attempt to establish teacher's
attitude as a developmental reading tool studied 112 tenth grade stu-
dents in New Jersey, "STEP Reading Test™ and the "TOGA IQ Test" were
used as pre-tests, Teachers were given a falaified high score on the

students in the experimental group,

The high expectancy did not make a significant difference in IQ or
reading achisvement scores, Although the expectancy effect was not sig-
nificant, Goldsmith and Fry suggest that perhaps.,."the complexity and
brevity of the atudent-teacher interaction, varying interpretations by
teachers of the high blas prediction, the inclination of adolescents to
take models from the peer group rather than from adults®,,.may have

resulted in the diminished expectancy effect,

Blakey (1970) found a significant relationship between teacher's
prophecies and achisvement in his study of an adult basic education pro-
gran, Flander's observation techniques were employed to record the
verbal cue data from the teachers for a 10-week period, The study sug-
gested that in addition to verbtal cues the teachers also used more

indirect influence with thelr studenta to communicate thelr expectanocy,
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The relationship between tsachers expectancy and changes in pupil
personality adjustment and classroom behavior was explored by Havlin
(1969), Eighty-eight first and second graders were assigned to four
groups, Group I consisted of those students who wers identified by
both teachers and test scores as moat likely to improve their behavior,
Group 11 consisted of those students who had been 1dentifled by test
scores alons to probably 1aprove their behavior, Students identifled as
probably improvers by teachers alone made up Group IIT and Group IV con-

sisted of those students who were not expected to change thelr behavior,

Change scores were analyzed and no significant group differences
ware found, Havlin concluded that if expectancy exists that 1t may be

more Aifficult to estadblish and to measure than was anticipated,

In studying the expectancy phenomenon between 23 selected junior
high teachers of mathematics and English and 150 of their swdents,
Kester (1969) found no significant relationship between teacher expect-
ancy and pupll's achievement or 1Q, but did find a significance betwaen
teacher expectancy and the attitude that the experimental students
sxprersed, Students in the experimental group developed attitudes more
favorable toward school, the teacher, self, subjects tested and fellow
students than did those atudents in the control group, Kester warms,
however, that the difference in attitude toward the English and mathe-

matica subjects accounted for the bulk of this difference,

Keater did find that teachers do behave differently toward those
pupils who they consider to be superior, They,,,"ars more friendly,

encouraging, and accepting of the allegedly brighter students, expressing
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such acceptance both vertmlly and non-verbally, In addition, teachers

spend more time communicating to their ’superior' pupils,”

In another study the relationahip between teacher expectancy and
pupil’e academic achisvement and social development was explorsd
(Haskett, 1968), Thirty-two special education teachers along with 267
of their mentally retarded pupils participated in the study, Classes
were pre-tested on the "Metropolitan Achievement Tests” and the "Syracuse
Scales of Social Relations”, Half of the scores were adjusted up and
the other half down and were thus reported to teachers, Teachers were
asked to predict the scademic and aocial progress of their pupils, All

pupils were re-tested five montha later,

Canonical correlationa were found for the relationship between
teacher expectanocy and academic achievemesnt, between expectancy and
social development and many other factors, Statistical analysis showed
a significant correlation betwesn teacher expectancy and pupil achieve-
ment (r = ,9%; p(¢.001), A similar finding was reported for social
development, A further analysis revealed no significant (Pearson prod-
uct-moment) relationship between teacher expectancy and pupil achlieve-

ment in apecific academic subjects,

Haskett noted that: “Results of this inveatigation suggest that
teacher expectancy and pupil performance are closely related variableas,
The pupil who the teacher expects to achleve well does so, and the pupil

of whom little is expected produces little,”

Haskett further states: "Teacher expectancy tends to be gener-

alised rather than specific, to be glotel rather than differentiated
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between academic and social development, to be diffuse rather than pref-
srential toward a specific academic subject, Teacher expectancy further
appears to be more related to the pupil inherently, to educable mentally
roetarded children in general, rather than differentially adjusted to the

pupil's age or 1Q."

Discussion of the Litersture

in this chapter studles of the melf-fulfilling prophecy were
reviewed, While none of the studies reviewed specifically dealt with
cooperating teachers and their student teachers, similar classroom situ-

ations were explored,

The expectancy effect has conaistently been demonstrated in labo-
ratory settings and in situations where only simplified expectancy don-
ditions ars set, Practical uses of expectancy effects in clasaroom

ssettings have not always been as easy to demonstrate,

It should bs noted that Rosenthal and Jacobson (1968) found a
significant expectancy effect at work in grades one and two, but other
experts attempted to discredit their work, Blakey (1970) found a aignif-
icant expectancy effect in his study of an adult basic education program,
Haskett (1968) demonstrated a significant expectancy effect in classrooms

for the mentally retarded,

In other studies (Kester, 1969; Goldsaith & Fry, 1971; and Jose®,
1970) failed to demonstrate a significant sxpectancy effect in their
studies, but each of these researchers blamed other causes than the

expectancy theory,
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From this brief discussion it can be seen that the operation of the
self-fulfilling prophecy is difficult to establish and hard to under-
stand, The writer's present atudy is a further attempt to demonstirate

the exiatence of the self-fulfilling prophecy in education,



CHAPTER IIIX

DESIGN OF THE STUDY

This chapter contains information concerning the population,
saaple, procedures, criterion instruments, design, method of analysis,

and the level of significance,

Population

All students involved in this study were full-time seniors at Central
Michigan University during the winter semeater of 1972, and all were part
of the regular atudent teaching progmm, All cooperating teachers were
tenure teachers in Michigan Public Schools except for two teachers in a

Catholic high achool in Mount Pleasant, Michigan,

Sample

After the secondary centers had been determined for the winter semes-
ter of 1972, the author obtained a 1iat of the prospective student
teachers in each of the five secondary centers from the assistant direc-
tor of atudent teaching at Centrml Michigan University, Twenty atudents
vere randomly selected from each of the five secondary centers, HRandom-
ization was achieved by assigning esach atudent teacher in a secondary
center a number from 1 to 33, One secondary student teaching center had
33 student teachers and thus the need for 33 numbers, Using a table of

22
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random mnumbers, 20 student teachers were picked for the experimental and
control groups combined, Using the table again, half of the 20 student
teachers were assigned to the experimental group and the other half were
asaigned to the control group, This process was repeated for studsnt

teachers in each of the five secondary student teaching centers,

The results of this process gave the writer 20 student teacher-
cooperating teacher pairs in each secondary student teaching center,
Half of these pairs were in the expserimental group and the other half
were in the control group, BEach cooperating tsacher worked with only

one student teacher during the period of this study,

Experimental and control groups of 10 were utilized to provide a
sufficiently large sample sire so that the assumption of normality of

distribution for analysis of variance would not be a problem,

The 20 cooperating teacher-student teacher pairs thus selected
repreasented about 60K of the total cooperating teacher-student teacher

pairs in each secondary student teaching center,

Procedures

During the fall of 1971 the writer contacted all the Central Mich-
igan University coordinators to determine how many secondary atudent
teaching centers there would be during the winter semester of 1972, At
the time of the survey, the following centers were designated: Grand

Rapids, Farmington, Utica, Mt, Pleasant, and Midland,

The coordinators of these centers were approached as to their will-

ingneas to assist the author in his research and in every case agresment
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was given, (Correspondence to the secondary coordinators can be found
in Appendix A,) The writer's research proposal was presented to the
director of student tesaching at Central Michigan University and his per-

misaion was obtained for carrying out the study,

During the month of November all student teaching assignments to
centers had been completsd and 20 students were randomly selected from
each of the secondary centers and half were randomly assigned to exper-

imental groups and the other half were randomly assigned to control

groups,

Fersonalired expectancy data was prepared by the author for each of
the coopsrating teachers who had student teachers in the experimental
groups. Negative expectancy data was not provided to the control group
for two reasons: (1) Assuming that the self-fulfilling prophecy was at
work in the present study, the writer felt that ethically he could not
willingly contribute to a negative student teaching experience, (2) The
comparison that the writer wanted to test was whether providing expect-
ancy data on student teachers affected the student teacher's performance,
In other words, the comparison was between a new procedure (providing

expectancy data) and the old procedure (not providing expectancy data),

The expectancy data consisted of the following iteams: (1) A posi-
tively falsified ascore on the "Minnesota Teacher Attitude Inventory”
(MTAI), (2) A notice from the department of secondary education that
this student teacher had successfully completed a “special" program on
caapus that was designed to radically improve his teaching performance,

(3) A scors on the "Bench-Brooks Prefersnce Inventory” that indicated a
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superior potential for teaching, (4) A partial rating of potentlal
predicted from his high achool counselor, A more detaliled explanation

of each part of the expectancy data follows,

The MTAI was chosen as part of the expectancy data because of its
popularity, While most teachers have no real knowledge of the test, the
name is familiar and is frequently used in educational literature, After
consulting the MTAI manual (Cooks, Leeds & Callis, 1951), a variety of
scores were used, Hach acore was selected to fall in the top 10 percen-

tile ranks for secondary education majors,

The "special progran” notice on university letterhead was an accu-
rate statement, The previous year all secondary education majors at
Central Michigan University experienced major changes in their secondary
education currioculum, Several new courses were instituted and there was
e major shift from a program of 18 hours on-campus and 8 hours taken off-
campus to one in which more than 13 hours of course work could normally

be taken in the off-campus student teaching center,

The "Bench-Brooks Preference Inventory™ is a fictitious test based
in part on the format of the ACT test, This test was sxplained as a
device that very accurately could predict in what profession a person
would excel as well as give a prediction of what his gmades would be for

a glven professional course of study (See Appendix B),

The falsified results were typed in an offlcial looking manner on
bright pink IBM cards to make a lasting impreasion, A brief expla-
nation of how to read the card and what the information meant was also

included (See Appendix B),
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The high school counselor®s prediction was included because each
Cantral Michigan University student's record includes this information
on his application to admission, It gives positive information con-

cerning the student teacher and looks official (Sea Appendix B),

In order to insure a lasting impression, all of this information
was included in a bright yellow folder embossed with the words CENTRAL

MICHIGAN UNIVERSITY STUDENT TEACHING PROGRAM and the University seal,

To assure that the cooperating teachers did not know they were part
of an experiment dealing with the self-fulfilling prophecy, each coor-
dinator was given specific instructions to relay to the participating
teachers, This really did not present a problem as most of the teachers

in the experimental groups were isolated from one another (See Appen-

dix A),

In a further atteapt to hide the fact that certain cooperating
teacher-student teacher pairs were part of a research study, "The Rating
Scale for the Evaluation of Student Teachers" (RSEST) was given to all
five secondary coordinators for use in thelr secondary student tsaching
centers by all cooperating teachers, It was presented as a new instru-
ment developed by the univeraity to help them evaluate their astudent
teachers, KEach cooperating teacher in each of the five mseoondary student
teaching centers utilized the RSEST and not just those cooperating
teachers that had student teachers in either the experimental or control

groups,

To avert the poasibility of having a cooperating teacher talk with

his student teacher about his folder and thus contaminate the data from
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the study, much of the expectancy data was marked confidential, Each
coordinator specifically requeated that the cooperating teacher refrain

from giving this information to his atudent teacher,

The secondary coordinators in each of the five secondary centers
were asked to present the folders to those cooperating teachers that
had student teachers in the experimental group, All other cooperating
to;chors received no materials, To insure that the material was read,
sach coordinator was asked to remain with sach cooperating teacher until

the material had been read,

The student teachers were evaluated on the RSEST by thelr coop-
srating teachers during the fourteenth week of the sixteen-week semester,
The RSEST instruments were collected by the five secondary coordinators,
During the fiftesnth week in regularly acheduled seminars, all atudent
teachers in the five aescondary student teaching centers completed the
MTAI and the "Confidence Level Inventory for Teaching" (CLIT), Each
secondary coordlnator explained the need for completing these instru-
ments in terms of improving the functioning of his secondary center,

All three instruments were then packaged and returned to the writer by

mall,

Criterion Instruments

In the context of this study three variablea had tc be measured:
the ability of student teachers to teachjy the student teacher's confi-
dence in his own abllity to teach; and the attitudes student teachers

have toward young peopls,
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The "Rating Scale for the Evaluation of Student Teachera” (RSEST),
formerly the "Rating Scale for the Evaluation of Student Teachers in
Home Economics™, was selected to measure the ability of student teachers
to teach, The "Confidence Level Inventory for Teaching® (CLIT) was used
to measure the student teacher's confidence in his own ability to teach,
The "Minnescta Teacher Attitude Inventory (NTAI) was utilised to measure

the student teacher's attitude toward young people., A review of each

instrument follows,

The Rating Scale for the Evaluation of Student Teachers in Home Economics

In selecting the RIEST the author was swvayed by Reamer's statement

in Gage‘'s Handbook of Research on Teaching (Cage, 1963, p. 329)s

"It is likely that no approach to the measursment of
variables in research on teaching has been used more often
than the rating method, So widespread and basic has been
the use of rating methods in research on teaching that the
classification of annotations in the 1,006-item annotated
bibliography on teacher competence has several major
headings devoted to various uses of the mating method,
Since 1950 the use of rating methods has not diminished
in importance or frequency,”

The writer found in the RSEST a mating scale designed to be used by
cooperating teachers and college coordinators to evaluate student teach-
or's performance, Although the RSEST was originally developed to be
used in the evaluation of student teachers in the fleld of home eco-
nomics, Gritsmacher (1967, p. 50) states:

Y. othe author feels that such a diversity of colleges
and universities and student teachers, cooperating teachers

and college supervisors participated in this study and that

the rating scale would yleld similar results with other
sanples,”
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The words "in Home Economics” were deleted from the title and from
the "professional attitude” section of the rating scale, The resulting
rating scale was then presented by each mecondary coordinator as an
instrument that would be utilired from that point on to help in the eval-
uation of student teachers in thelr secondary center, Since all coop-
erating teachers made use of the instrument as part of their regular
final evaluation procedure for their student teacher, the "Hawthorne

Effect” wams avoilded,

Gritzmacher obviously anticipated that her rating scale would be
utilized by others as she included the following informatlon to accom-

pany the rating scale in future use (Gritzmacher & Nelson, 1967, p, J1)1t

Information Designed to Accompany

Rating Scale in Future Use

Developrment of the rating scales The items in this rating
scale weras based on 958 critical behaviora of student teachers
reported independently by college supervisors, cooperating
teachers, and atudent teachers, The critical behaviors were
then categorized and utilized in conastructing a firat rating
scale which consisted of 112 unidimensional itema, The
instrument was used independently by the three groups at the
conclusion of student teaching, Three hundred and ninety nine
usable scales were returned and analyzed statistically, The
major analysis sought to determine which items would aignif-
icantly predict the student teaching grade; 35 items emerged
from this analysis, These items then constituted the mecond
stage rating scale; and the inatrument was administered to a
second sample, Two hundred and seventy slx rating scales
were returned, Cross validation was quite satiasfactory; some
of the results of analysis of the 35 1tem scale follows:

Split-half reliability .96

Inter-rater reliability (college
supervisor and cooperating teacher) .65
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Validity coefficient (multiple correlation
of 35 items and ad justed student
teaching grades to control for institu-

tional variation) .78
Ditto with student teaching grade as given .73
Correlation of summed scale scores with

ad justed student teaching grade Bl
Ditto with student teaching grade as given .79

Time to complete the inatrument; less than
20 minutes 6%

A copy of RSEST ean be found in Appendix C,

Confidence Lavel Inventory for Teaching

This instrument was developsd in 1967 by Jean M, LePere and Shirley
A, Brehm, The instrument was designed to measure a person’s self-concept
in relation to teaching, The test consista of 24 items divided into six
specific areast Working with People; Establishing Classroom Climate;
Planning for Instruction; Managing Inatruction; Command of Subject and

Teaching Materials; and Professional Quaiities,

The original inatrument was based upon the Michigan State University
Student Teaching Evaluation Foram tut has undergone extensive testing and

revialion to reach its presasnt stage--Form IV,

It was first developed by Lepere and Cox (1964) and consisted of
81 items, Following an item discrimination analysis, 44 items remained
to constitute Form II of the inatrument, 1In 1966 this form was admin-
istered to 179 subjects and was further reduced to 24 items, Form III

was administered to 126 student teachers in the spring of 1967, On the
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basis of a z-teat for significance at the ,05 level using r to 2 trans-
formations, 22 of the 24 items remained, Czajkowskl tested Form IV of
the instrument on 124 subjecta and found that the 24-item instrument

gave results consistent with those obtained in Form I,

Pearson product-moment correlation coefficient for test scores on

Form IV before and after student teaching was .61 (Smith, 1969),

A copy of CLIT can be found in Appendix D,

Minneaota Teacher Attitude Inventory

In the Handbook of Research on Teaching (Gage, 1963, p, 508)
Getzel and Jackson class the MTAI as the most popular instrument for the
neasurement of teacher attitudes, The authors of the MTAI (Cook, Leeds
& Callis, 1951, p, 3) states:

"Investisations carried on by the authors over the past ten
years indicate that the attitudes of teachers toward children

and achool work can be measured with high reliability, and that

they are significantly correlated with the teacher-pupil

relations found in the teacher's classrcoms, The MTAI has

emerged from these researchea, It is designed to measure

those attitudes of s teacher which predict how well he will

get along with pupila in interpersonal relationships, and indi-

rectly how well satinfied he will be with teaching as a
vocation,”

The MTAI Form A consista of 150 statements to which sach subject
responds--strongly agree; agreej undecided; disagree; or strongly disa-
gree, Scores may range from =150 to +150 with the higher score repre-
senting the more desirable teacher-pupil relationship, The hand ascoring

method employed by the author requires that the wrong answers be sub-

tracted from the correct answers to compute the final score,
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To glve a clearer description of what these scores mean to the
authors of the inatrument, the following are direct quotes of charac-
teristics of teachers that the MTAI is dealgned to measurs (Cook, Leeds

& Callis, 1951, p. 3)3

"It is assumed that a teacher manking at the high end of
the scale should be able to maintaln a state of harmonious
relations with his pupils characterized by mutual affection
and synpathetic understanding, The pupils should like the
teacher and enjoy school work, The teacher should like the
children and enjoy teaching, Situations requiring discipli-
nary action should rarely occur, The teacher and puplls
should work together in a social atmosphere of cooperativa
endeavor, of intense interest in the work of the day, and with
a feeling of security growing from a permissive atmoaphere of
fresdom to think, act, and speak one's mind with mutual respect
for the feeling, rights and abllitles of others,”

At the other extreme of the scale is the teacher who

attemptas to dominate the classroom, He may be succesaful

and rule with an iron hand, creating an atmosphere of tension,

fear and submission; or he may be unsuccessful and become

nervous, fearful and distraught in a classroom characterized

by frustration, reatlesasness, inattention, lack of respect

and mumerocus disciplinary problems, In elither case both

teacher and pupila dislike school work; there is a feeling of

mutual distrust and hostility, Both teacher and pupils

attempt to hide their inadequacies from each other, Ridicule,

sarcasa and sharp-tempered remarks are common,"

At least three validity and reliability checks have been conducted
on the MTAl, The MTAl was administered to groups of 100 unselected
teachers and these scores were then correlated with three criteria:
student ratings on a 50-item "My Teacher" questionnaire; principl
ratings of teachers on the “Principal-Teacher Rating Scale™; and an
expert of teaching effectiveness rating using a modification of Baxter's

"Rating Scale of the Teacher's Personal Effeotiveness™,

The correlations between the pupil, principal and expert and the

scores on the MTAI were .45, ,49, and 46 reaspectively, When combined,
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the three criteria gave a validity of ,59 for the weighted scores

and ,60 for the simplified scores,

Reliability of the instrument using the Spearman Brown split-half

procedure is consistently closs to ,90,

A copy of the MTAI Form A can bs found in Appendix E,

Design

The design of this study is Campbell and Stanley's Poat-teat

Only Control Group Design, A graphic illustration follows:

RXO

g O

'R® represents random assignment to groups; ‘X' represents the exposure
to an expsrimental treatment and '0' represents some type of observation

or measurement (Campbell & Stanley, 1963),

Method of Analysis

Analysis of data was completed at Michigan State University using a
two-way miltivariate analysis of variance program by Jereay Finn on the
3600 computer, While the writer was not interested in the multivarjate
statistic, the Finn Program was still utilized because in addition to
the multivariate statistic, it produced the three meparate univariate
analysis of variance statistics that were required by the writer’s uae

of three dependent measuring instruments, In easence the progran
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performed three separate two-way analysis of variance problems--one for

each nf the writer's dependent variables--RSEST, CLIT and MTAI,

The analysis followed Hays two-way fixed model with treatments and
locations as the fixed effects, A fixed mode) wam used because the

deaign had only "fixed"™ wvariables, This model can be seen in Fipure 1],

Treatments
Expectancy Given No Expactancy Given
1 10 10
2 10 10
Locations 3 10 10
4 10 10
5 10 10

Model for two-way analveais of wvariance
with main eoffects of treatment and locations

Fipure 1

To better understand what a fixed variable 1=, the difference
between random and fixed variablem 1s explored, A random variable is
one in which the levels chosen for study represent only a sample of the
population of possible levels, When talking about treatment effects of
a random variable an experimenter can generalize his findings to the
entire population of possible levels of that v riable, A fixed vari-
able is one that had a distinct number of levels and that generalization
of treatment effects cannot be attempted beyond the levels included in

the study,
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Analysis of variance with fixed variables involves the usual
assumptions of independence of observations, equality of varilance, and

normality of diatriution,

Normality of distribution can be violated without serious
conasequences as long as the total n is relatively large, Equality of
variance can be violated without serious risk as long as sample sizen
are squivalent, Independence of obmervations cannot be violated without

serious consequences to results of analysis (Hays, 1963, pp. 378-79).

With a total n of 100 violations of the normality of distribution
assurpption even if it did occur would not be serious, Since each mample
conaiated of an equal number of subjects (10) a violation of the quality
of variance assumption if it were to occur, would not be of overriding
concern to the analysis of data, Since conaiderable care was taken to
minimize inter-group communication and since a repeated measures design
was not employed, there is no reason to believe that the independence

of observation assumption has been viclated in this study,



CHAPTER 1V

ANALYSIS OF RESULTS

In Chapter IV a table of cell means will be presented for aeach
dependent variable, Each hypotheais will be presented with a statement
concerning whether the hypothesia in question will be rejected or not
rajected, A discussion of the results of the analysis follows, A

summary of the results of analysis completes the chapter,

Table 1 gives the cell means obtained in the study for the RSEST,

Table 1

Cell Means for RSEST

Combined Exp, & Cont,

Experimental Contrnl for each location
1 131,40 125,40 128,40
2 135,10 115,40 125,25
Locations 3 146,20 139, 50 142, Rs
4 125,00 131,80 133,40
5 138,10 135,00 136, 55
Column Mean 137,16 129,42 133,29

36
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The cell means obtained in the atudy on the CLIT are included in

Table 2,
Table 2
Cel]l Means for CLIT
Combined Exp, & Cont,
Experimental Control for sach location

1 190,80 168,80 179, R0

2 162,80 158, 90 160, 85
Locationns 3 174,90 189,10 1R2, 00

I 181,60 187,70 184,65

5 181,40 175,20 178,30
Column Mean 178,30 175,94 177,12

Table 3 lists the cell meana obtained in the study for the MTAI,

Table 3

Cell Msana for MTAT

|

e ety i ——r— et ————————

|

Combined Exp, & Cont,

Experimental Control for each location
1 85,50 89,80 R7.65
2 102,90 89, 80 100, 85
Locations 3 60,730 102,20 81,25
4 85, 00 72.00 78.50
5 89,90 84,90 87,40

Column Mean 84,72 89, o4 87,13
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Hypotheses and Results

Hypotheasis 1

There will be no aignificant difference in mean total score on the

Rating Scale for the Evaluation of Student Teachers between those student

teachers whose cooperating teacher was provided sxpsctancy data and those

student teachers whose cooperating teacher received no expectancy data,

The F-rantio with one and ninety degrees of freedom was 3,415 and
produced a p-value of ,0679. Since the p-value associated with this
F-ratic was greater than the ,05 level of significance allowed by the

writer, this hypothesis was not rejected (mee Table 4),

Hypotheais 2

There will be no significant difference in cooperating teachers’

mean total rating scores on the Rating Scale for the Evaluation of

Student Teachers in the five seacondary student tsaching centers,

The F-ratlo with four and ninety degrees of freedom was 2,173 and
produced a p-value of ,0784, Since the p-value associated with this
F-ratio was greater than the ,05 level of significance allowed by the

writer, this hypothesis was not rejected (mee Table &),

Hypothesis 3

There will be no significant interaction effect between expectancy

treatment and location as measured by the Hating Scale for the Evaluation

of Student Teachers”,
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The F-ratio with four and ninety degreea of freedom was ,540 and
produced a p-value of ,7071, Since the p-value aasociated with this
Feoratio was greater than the ,05 level of significance allowed by the

writer, this hypothesis was not rejected (see Table 4),

Table %

Source of Variance, Sum of Squares, Degrees of Freedom, Mean
Squares, F-ratio, and p-value for Two-Way Analysis of Variance
With Main Effects of Expectancy Treatments and Student
Teaching Center locations Using the "RSEST" as the Despendent

Variable
Source of Varlance S5 df Ms F P
Expectancy treatments 1497,69 1 1497,690 3,4150 . 0679
Locations 3811, 74 Y 952,935 2,1730 . 0784
Treatments X Locations U6, 46 L 236,615 . 5395 .7071
Error 39470,67 90 438, 563

Hypotheais 4

There wlll be no slgnificant difference in mean total score on the

Confidence Lavel Invantory for Teaching between those student teachers

whose cooperating teacher was provided expectancy data and those student

teachers whose cooperating teacher recelved no expectancy data,

The F-ratic with one and ninety degrees of freedom was ,2423 and
produced a p-value of ,6238, Since the p-value asmociated with this
F-ratio was greater than the ,05 level of significance allowed by the

writer, this hypothesis was not rejected (see Table 5),
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Hypothesis 5

There will be no significant difference in student teachers'’ mean
total scores on the Confidence level Inventory for Teaching in the five

secondary student teaching centers,

The F-ratio with four and ninety degrees of freedom was 3,078 and
produced a p-wvalue of ,0201, Since the p-value associated with this
Farutio was lesa than the ,05 level of significance allowed by the

writer, this hypothesis was rejected (see Table 5).

Hypothesis 6

There will be no significant interasction effect between expectancy

treatnent and location as measured by the Confidence Level Inventory for

Teaching,

The F-ratioc with four and ninety degrees of freedom was 1,628 and
produced a p-value of ,1741., Since the p-value associated with this
F-ratio was greater than the ,05 level of significance allowed by the

writer, this hypothesis was not rejected (see Table 5),
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Table 5

Source of Variance, Sum of Squares, Degrees of Freedom, Mean
Squares, F-ratio, and p-value for Two-Way Analysis of Variance
With Main Effects of Expectancy Treatasnts and Student
Teaching Center Locations Using the "CLIT" as the Dependent

Yariable
Source of Variance 83 ar M F P
Expectancy Treatments 139,24 1 139,24 L2423 .6238
Locations 7076, 06 4 1769, 02 33,0780 ,0201*
Treatments X Locations 3743,.26 4 935,82 1,6280 1741
Error 51727.95 90 574,76

*3ignificant at the .05 level of confidence

Hypothesis ?

There will be no significant difference in mean total score on the

Minnesota Tescher Attitude Inventory between those student teachers whose

cooperating teacher was provided expectancy data and those student

teachers whose cooperating teacher received no expectancy data,

The F-ratio with one and ninety degrees of freedos was ,5387 and
produced s p-value of ,4649, Since the p-value associated with this
F-ratio was greater than the ,05 level of significance allowed by the

writer, this hypotheais was not rejected (see Table 6),

Hypothesis 8

There will be no significant difference in student teachers’ mean

total scores on the Minnesota Teacher Attitude Inventory in the five

secondary student teaching centers,
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The F-ratio with four and ninety degrees of freedom was 1,380 and
produced a p-value of ,2471, Since the p-value associated with this
F=aratio was greater than the ,05 level of significance alliowed by the

writer, this hypothesis was not rejected (ses Table 6),

Hypotheais 9

There will be no significant interaction effect between expectancy

treatment and location as measured by the Minnemota Teacher Attitude

Inventory,

The F-ratio with four and ninety degrees of freedom was 2,167 and
produced a p~value of ,0791, Since the p-value associated with thins
F-ratlo was greater than the ,05 level of significance allowed by the

writer, this hypothesis was not rejected (see Table 6),

Table 6

Source of Variance, Sum of Squares, Degrees of Freedom, Mean
Squares, F-ratio, and p-value for Two-Way Analysis of Varlance
With Main Effects of Expectancy Treatments and Student
Teaching Center Locations Using the "MTAI™ as the Dependent

Variable
Source of Variance S8 af 33 F P
Expectancy Treatments 580,81 1 580,81 . 5387 U649
Locations 5952,66 [N 1488,17 1,3800 L2
Treatments X Locations 9343, 74 4 2335.94 2,1670 0791
Error 97028,10 G0 1078, 09
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Discussion of Results

Hypothesis 1

The central hypothesis of this study was that thers would be no
significant difference in mean total score on the “RSEST" between those
student teachers whose cooperating teacher was provided expeactancy data
and those student teachers whose cooperating teacher received no expect-
ancy data, While the ,05 confidence level was not reached, the results
were in the direction predicted by Rosenthal in every secondary student
teaching center with the experimental group in each center having a
greater mean total rating on the "RSEST" than the control group, The
results were close enough to the ,05 confidence level {p = ,0679) to

merit further diacussion,

Barber and Silver (1968, p. 25) outlined an "eight-step transmission
process” involved in inducing experimenter influence, This process is
again quoted below and will be utilired in attempting to explain the

close lack of significance in hypothesis 1,

"(a) The student experimenter attended to the expectancy
communication from the principal investigator, (b) The exper-
imenter comprehended the expectancy communication, (c) The
experimenter retained the communication, (d) The experimenter
(intentionally or unintentionally) attempted to transmit the
expectancy to the subject, (e) The subject (consciously or
unconsciously) attended to the expectancy communication from
the experimenter, (f) The subject (consciously or uncon-
sciously) comprehended the experimenter's expectancy, (g) The
subject (consciously or unconsciously) retained the experi-
menter's expectancy, (h) The subject (wittingly or unwit-
tingly) acted upon (eave responses in harmony with) the expsr-
imenter’s expectancy,”
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The secondary cooperating teachers in this study correapond with
the student experimenters in Barber and Silvers' discuasion, The stu-
dent teachers in this study correspond with the subjects in Barber and
Silvers' discuasion while the writer and the five secondary coordinators

correspond with the principal investigator,

The cooperating teachers attended to the axpectancy data as the data
wore personally handad to sach cooperating teacher by the secondary stu-
dent teaching coordinator, The secondary coordinator remained with the
cooperating teacher while the material was read, The cooperating
teacher comprehended the expectancy communication (at least in part)
because in almost savery case the secondary coordinators reported that
queations were asked of them concerning the contents of the expectancy
data, The writer feels that with p = ,0679 there is some indication that
the cooperating teachers retained the expectancy communication, The
remaining five ateps of the tranamission process probably were not com-
pleted since the student teachers failed to show on the "CLIT" (p = ,6238)
and the "MTAI (p = ,4649) that they were affected by the expectancy com-

munication,

The writer made no attempt to reinforce the expectancy communication
during the semeater and made no follow-up study to determine whether the
expectancy communication was retained or tmanamitted by the cooperating
teacher or whether this communication was attended to, comprehended by,
retained and acted upon by the student teachers, The failure to follow
up the original study to determine whether this elght-step process was

completed must be taken as a limitation of this study,
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The writer, however, feels that the design does provide information
on the transaission process even though a follow-up study was not com-
pleted, By having the cooperating teacher obssrve and rate his student
teacher, the classical expectancy design was completed, By having the
subjects rate themselves in addition to the cooperating teacher's

ratings provides additional informatlion about the tranamission process,

The fact that the difference between experimental and control groups
on the "RSKST"™ ratings was nearly significant (p = ,0679) tends to show
that the cooperating teachers attended to the expectancy communication,
comprehended it, and retained it, The fact that there was 1ittle differ-
ence betwsen the experimental and control groups on the "CLIT" and “"MTAI"
would seem to indicate that the atudent teachers were not affected by
the expectancy communication, In other words, demonstration of the
expectancy effect might not be so much the actual performance of the stu-
dent teachers as it is the cooperating teachers perception of that per-

formance,

The near significant difference between experimental and control
groups on the “RSEST" may be attributed to the fact that the cooperating
teachers were inexperienced researchers even though they were experienced
cooperating teachers, The cooperating teachers surveyed in the study
held no degree bayond the Masters level, It was concluded that few of
the aecondary cooperating teachers had extensive research background,

The writer further attempted to keep the cooperating teachers from

knowing that they were participating in an experiment,
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The expectancy literature has shown that inexperienced ressarchers
are more likely to retain and act upon the expectancy communication than
expsrienced researchers (Kish, 1962; Barber & Silver, 1968; Ingraham
& Harrington, 1966; and Gillingham, 1969},

Perhaps this 1a why the cooperating teachers of the experimental
group retained and acted upon the expectancy data as demonstrated by the

near significant effact on the "RSEST",

The task lnvolved in this study of supervising student teachers is
an unstructured onej; that 1s, thers are few rules that must be followed
rigidly, Each supervising teacher brings his own unique background,
philosophy, and motivea to bear on the student teacher's development,
One would be willing to genarslire from ths literature that the expect-
ancy effect would be sasier to demonstrate in such a setting (Barber

& Silver, 1968; Ingraham & Harrington, 1966; and Gillingham, 1969),

The cooperating teachers knew thes university coordinators well,
looked to them for leadership and were probably inclined to belleve the
informtion that was given to them, Whlle no direct line staff rela-
tlonship existed betwesn the cooperating teacher and the university
coordinator, a difference in status existed, The close approximation
to slgnificance tends to support Barber and Silvers' findings (1968)
that an expectancy effect seemed sasier to demonstrate when a
subordinate-superordinate relationahip existed between the experimenter

and the principal investigator,

Goldsmith and Fry (1971) listed the brevity of the student-

teacher interaction as one possible cause of a diminished expectancy
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affoct, This defect was corrected in this study, The extensive periods
of time that the student teacher and the cooperating teacher spent
together in both formsl and informal settings would easily enable all
kinds of subtle vertal and non-verbtal cuss to0 be exchanged, This closs
relationship would seem to provide the ideal setting for the expectancy

comminication to flourish,

Rosenthal and Jacobson (1968) found that age seemed to be a factor
in demonstrating the expectancy effect, In their study significant
expectancy effects were demonatrated for those subjects in grades one
and two Wt not for the mubjects in grades three through six. Since the
subjects involved in this study were of college age, their greater age
may have besn a retanding factor in the demonstration of the sxpectancy
offect,

Froa a strictly procedural point of view occasional reinforcement
of the expectancy data by the coordinators might have besn sufficient to
inprove the demonstration of the expectancy effect to the .05 level of

confidence,

In any event the writer feels that the use of positive expectancy
data cannot be overlooked as a means to affect the coopsrating teacher's

ratings of thelir studeat teachers in a significant manner,

Hypotheeis 2

There will be no significant difference in coopsrating teachers'
mean total rating scores on the "RSEST" in the five secondary student

teaching centers, At no point in the review of the litersture was
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location used as a variable in a atudy, The writer thus concluded that
no significant differences would exist between the mean total ratings of
the cooperating teachera from the five secondary student teaching cen-

ters, The results of analysis tended to support this conclusion,

It muat be noted, however, that with an Fomtlo of 2,173 (p = ,0784)
the hypothesis was nearly rejected, The greatest differences between
the total mean scores on the "RSEST" existed between secondary student
teaching centers 2 (125.25) and 3 (142,85), This difference may be due
to the fact that center 2 is situated in a largs urban achool system and

the other center consists of several suburban achool districts,

Central Michigan University draws nearly 76% of the atudent body
from rural or suburban areas of Michigan (Geographical Distribution of
Undergraduates and Graduates, 1971), Central Michigan University stu-
dents for the moat part are not familiar with urban school problems, and
1t would seem likely that they would have a mors difficult time ad justing

to urban achoole as compared to rural or suburban achools,

To complicate matters Central Michigan University's secondary edu-
cation on-campus curriculum does little in the way of preparing students
to cope with student teaching in an inner-city school, The low mean
total ratings for secondary student teaching center 2 may be a reflection

of this weakneas,

Hypothesia 3

There will be no significant interaction effect between treatment

and location as measured by the "RSEST", While interaction effects
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abound in the litermture dealing with the expectancy effect, none was
found ia this study, It can be seen from Table 1 that the data was con-
sistent in every secondary student teaching center with the experimental
group in each center having a greater mean total rating on the "RSEST"

than the control group,

Hypothesis 4

There will be no significant difference in mean total score on the

Confidence Level Inventory for Teaching between those student teachers

whose cooperating teacher was provided expectancy data and those student
teachers whose cooperating teacher received no expectancy data, The
reporting of scores for this hypothesis differs from the typical expect-
ancy experiment, In a typlcal expectancy experiment a principal inves.
tigator provides to a second experimenter a set of expectancy data con-
cerning this experimenter’s subjecta, This expectancy data usually takes
the form of positively falsified information about the subjects' ability
to perform a task, The second experimenter then supervises his sublects
through this experimental task and reports the results of his experiment

back to the principal investigator,

The procedure in this atudy differs from the procedure listed above
in that the experimenter has no reporting function in this study, The
student teachers completed the "CLIT" totally independent of the super-
vision of the cooperating teachers, It was the responsibility of the
sacondary student teaching coordinators to administer the "CLIT” and to

see that they were returned to the writer,
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For this reason the writer was uncertain whether the expectancy
data would affect the student teacher’s confidence in hies ability to
teach, Apparently it did not, as the F-ratic of ,.2423 produced
p*™ .6238, The writer felt that to maximize the likelihood that the
sxpectancy data affected the ocutcoms of the "CLIT" scores the coop-
erating teachers would have to be involved in the reporting of these
scores, Perhaps if the cooperating teachers had the opportunity to look
over the results of the "CLIT”, talk with their student teachers and
then ask the student teachers to complete the “CLIT" again, the results

would have been clossr to those predicted by Rosenthal,

In any event the writer is pleased with the results of hypothesis &
since it tends to show that the expectancy effect was not acted upon by
the student teachers and that the breakldown of the transalssion process
came after step three in Barber and Silver’s (1968) eight-atep process,

It seems to the writer that this is further evidence that the demon-
stration of the expectancy effect may be more a part of the experismenter's
(cooperating teacher’s) perception than it is of the subject’s (student

teacher’s) actusl performance,

Hypothesis §

There will be no significant difference in astudent teachers' mean
total scores on the “"CLIT" in the five secondary student teaching cen-
ters, The fact that significant differences did exist between the sec-
ondary student teaching centers as reported on the "CLIT” came as a sur-
prise to the writer, Using Table 2 as a guide it can be noted that the

major difference occurs among secondary student teaching centers 2 and 4,
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1t is the writer's opinion that the expectancy data in no way
influenced this statistic since the difference existed when the control
and experimental groups were combined to form one group 1n each second-
ary student teaching center, 1In other words both the experimental and
control froups were collasped together in each center to form one mean
total score per center and then location compariasons were made using the
combined moan total score for each center, Using the Tukey post hoc
comparison test it wan found that the only asignificant differance
existed between secondary student teaching centers 2 (160,85) and 4

(184,65),

This aignificance of locatlon may have been affacted by any of the

followlngt

1, An "urnusunl or bhlased" sample, Since the samples were
selected at random and asmaignment to groups was completed
in a random manner, 't would meem unlikely that the smelec-
tion procese is reaponsible for the differences in the two
secondary student teaching centers, The one difficulty
with this arpument ia that the samples were chogsen from
rroups of student teachers who had requested and had
nlready been assiyned to a particular secondary student
teaching center, Any difference in the original popu-
lation of a secondary student teaching center would there-

fore show up in even random samples from that population,

2, The manner in which the expectancy informatlion was given,

The individuel secondary coordinators could have blased
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the experiment hy eilther showling indifferance or bv being
umistally appressive in presenting the expectancy data to
the cooperatineg teachern, The writer in talking with the
conomlinators of these two secondary centers received no
information that would subatantiate this pomslbility.
Both coordinators indicated that the directions from the
writer were followed tn the letter and that in neither
canter were the cooperating teachers aware that they had

been involved 1in an experiment,

3, Inadbility of student taachers to adjust to an urban
school system, Central Michigan University draws its
students larpely from cuburban and rural areas of Michigan,
Central Michiran University's total Michigan enrollment for
the 1971-72 academic year was 14,439, One thoumand five
hundred and forty two came from Wayne Countys 740 from
Saginaw Countyp 737 from Genesse County and 470 from Kent
County, The remainder (10,950 students) came larpcly from
rural or suburban counties (Ceographical Distritution of

Undergraduates and Graduates, 1971),

Of the five secondary student teaching centers presently in oper-
ation only one center (mimter g) has an urbtan setting, Central Michign
University student teachers from subturban or rural areas placed in an
urban setting might be expected to be less sure of thelr ability to
teach in an inner-city school, The writer hypothesizes that the signif-
icant difference between the two locations on the "CLIT" might better be

accounted for 1n terms of the inability of student teachers familiar with
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small or suburban schools being unable to fully adjuat to the frustra-

tions of working in an inner-city school systenm,

Hypothesis 6

There will be no significant interaction effect between treatment
and location as measured by the "CLIT", There was no significant inter-
action effect between treatment and location as measured by the "CLIT",
As can be scen from Table 2, the data were not totally conaistent, That
i1s, axperimental groups in three of the centers ascored higher as a group
than did the reapective control groups, tut in the other two centers the
control groups scored highar as a group than thelr reapective experi.
mental groups, The differences were not such that would produce signif-

icance at the ,05 level,

Hypothesis 7

There will be no significant difference in mean total score on the

Minnesota Teacher Attitude Inventory between those student teachers whone

cooperating teacher was provided expectancy data and those student
teachers whose cooperating teacher received no expectancy data, Thils
was the third most important expectancy hypothesis explored by the
writer, As with hypothesis 4, the cooperating teacher had no reporting
function, In addition the "MTAI" was the moat structured of the instru-
ments used in the study, The term "structured” ia used to imply a com-
mercial, standardized teast with explicit directiona for administering,
scoring and interpreting and with reassarch to show that it is difficult

to fake, The writer contends that the non-significance of this
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hypothesis can largely be attriluted to the structured nature of the
“MTAI" and the fact that the coopsrating teachers were not involved in

reporting the scores,

This result of hypothesis 7 1s consistent with the result of hypoth-
esis 4 and even more strongly supports the fact that the brealdown in
Barber and Silver's eight-step process came after step three and that
the demsonstration of the expectancy sffect may be largely in the per-
ception of the experimenter (cooperating teacher) rather than in the

performance of the subjects (student teachers),

The reader may wonder why the "MTAI"™ was used if its structured
nature would have a detrimental effect on showing the transmission of
the expectancy effect, It was chosen precisely for this reason, The
writer felt that if an expectancy effect was strong enough to affect
the scores on the "NTAI", then a stronger case for the utilization of
a tuilt in positive expectancy effect for all Central Michign Univer-
sity student teachers might be considered,

Hlmthuis 8

There will be no significant difference in student teachers' mean
total scores on the "NTAI"™ in the five secondary student teaching cen-
ters, The relatively structured nature of the "MTAI® and the fact that
it is difficult to fake probadly helped to account for the lack of a

significant difference among the five secondary student teaching cen-

ters,
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Hypothesis 9

There will be no significant interaction effect between expectancy
treatment and location aa measured by the "MTAI", While the interaction
effect between treatment and location was not significant (F = 2,167,

p = .0791), its approach to significance merits additional comment,
Looking at Table 3 one can note that in secondary atudent teaching center
3 the control group out scored the experimental group by more than 40
pointa, It is this large difference that 1s responsible for the nearly
significant interaction effect, The writer has no idea what caused the
unusual scores from these samples, The groups were checked to make sure
that the experimental and control groups had not been awitched tut no

arror could be found,

Summary

In Chapter IV the statistical hypotheses were restated and a
decision was made whether or not to reject each hypothesis, The results
of each hypotheais were discussed in reference to previous research and
possible axplanations for the results were given, Of the nine hypotheses
explored by the writer, three dealt with the effects of administering
positive expectancy data (hypotheses 1, 4, and 7), Three hypotheses
dealt with the effectms of location of the secondary student teaching cen-
ters {hypotheses 2, %, and 8), The last three hypothemes dealt with
interaction effects of expectancy treatment and mecondary student

teaching center location (hypotheses 3, 6, and 9),
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While the major expectancy effect hypothemis (hypothesis 1) was
not significant (p = ,0679), the results were in the direction pre-
dicted by Rosenthal in every secondary student teaching center with the
experimental group in each center having a greater mean total rating on
the "RSEST" than the control group. The writer feels that periodic rein-
forcement of the expectancy data would have increased thes demonstration

of the expectancy effect in this study to the ,05 level of confldence,

The location hypothesis dealing with differences among the second-
ary student teaching centers on the "RSEST" (hypothesis 2) approached
significance (p = ,0784), The near mignificant resultas can be explained
in terms of Central Michigan University®s rural and suburban oriented

studenta being ill-prepared to cope in an urban student teaching center,

Hypothesis 5, the location hypothesis using "CLIT" as the dependent
variable, can be explained in a simllar manner, The atudent teachers in
secondary student teaching center 2 (the one urban center included in
this study) scored significantly lower than did the student teachers in
a suburban center (center &). While this finding was vnexpected in terms
of expectancy theory, the suburban-urban differences in the two second-

ary centers leaves a plausible explanation,

Hypothesis 8, the locatlon hypothesis using the "MTAI" as the

dependent variable, was not significant (p = ,2471),

The expectancy effect hypotheses 4 and 7 were not significant,
While contrary to the outcome predicted by Romenthal, the combination
of the results of hypotheses 1, 4, and 7 enabled the writer to hypoth-

esize about the expectancy tranamission process (Barber & Silver, 1968),
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The combination showed that the cooperating teachers attended, compre-
hended, and retained the expectancy communication (hypothesis 1

p = ,0679) tut the student teachers did not (hypothesis l; p = 6238
and hypothesis 73 p = ,4649), In other words this study may contribute
to the expectancy literature by showing that the demonstration of the
expectancy effect might not be so much that the actual performance of
the subjects ir changed as 1t is the experimenter’s perception of that

performarnce that is altered,

There were no interaction effects between expectancy treatment and
secondary student teaching center locations on any of the three dependent
variables, tut the interaction between expectancy treatment and student
teaching center location as measured by the "MTAI" approached signif-
fcance (p = ,0791) because of an unusually large difference in second-
ary student teaching center 3 where tho control group out scored the

experimental group by more than 40 points,

Chapter V will include a summary of this study and conclusions and

implications made from it,
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SUMMARY, CONCLUSIONS, AND IMPLICATIONS
FOR FURTHER RESEARCH

Summary

The present study was conducted to examine whether Rosenthal's
contention that one person’s expectation for another's behavior can
quite unwittingly affect the outcome of that behavior (Rosenthal &
Jacobson, 1968), Specifically, the writer sought to determine what
affect experimentally induced positive expectancy in cooperating
teachers has on the perceived performance of their respective student
teachers, In addition, the study sought to determine whether the
student teacher’s confidence for teaching is affected dy the inducement
of these positive expectancy data and whether these positive expectancy

data would affect his score on the Minnesota Teacher Attitude Inventory”,

The following nine hypotheses were advanced:

Hypothesis 1

There will be no significant difference in mean total score on the

Rating Scale for the Evaluation of Student Teachers between thoss student

teachers whose cooperating teacher was provided expectancy data and those

student teachers whose cooperating teacher received no sxpectancy data,
58
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Hypothesis 2

There will be no sipgnificant difference in cooperating teachers®

mean total rating scorea on the Rating Scale for the Evaluation of Stu-

dent Teachars in the five secondary student teaching centers,

Hypothesis 3

There will be no significant interaction effect between expectancy

treatment and location aas measured by the Rating Scale for the Evaluatlon

of Student Teachers,

Hypothesis 4

There will be no significant difference in mean total score on the

Confidence Level Inventory for Teaching between thome student teachers

whose cooperating teacher was provided expectancy data and those student

teachers whose cooperating teacher recelved no expectancy data,

Hypothesis 5

There will be no significant difference in student teachers' mean

total scores on the Confidence Level Inventory for Teaching in the five

secondary student teaching centers,

Hypothesis 6

There wlll be no significant interaction effect between expectancy

treatment and location as measured by the Confidence Level Inventory for

Teaching,
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Hypothesis 7

There will be no aignificant difference in mean total score on the

Minnesota Teacher Attitude Inventory between those student teachers

whose cooperating teacher was provided expectancy data and those student

teachers whose cooperating teacher received no expectancy data,

Hypothesis 8

There will be no significant difference in student teachars® mean

total scores on the Minnesota Teacher Attitude Inventory in the five

aocondary student teaching centers,

Hypothesis ©

There will ba no significant interaction effect between expectancy

treatment and location as measured by the Minnesota Teacher Attitude

Invontogx.

Chapter 11 contained several statements from the literature about
what seems to be true concerning the transmission of the expectancy
effect, The following genermalizatlions sesm to he accepted by most

rasearchers in the fleld:

1, Less exprienced experimenters seem to be moat llkely to
carry the expectancy effect (Kish, 1962; Barber & Silver,
1968; Ingraham & Harrington, 19665. Rosenthal 1s the
one major ressarcher in the fleld that disagrees, He
feela that experienced sxperimenters were more likely
to influence their ressarch because they were more ego
involved with their research and thus were "better
biasers” (Hosenthal, 1967).
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2, Expectancy effects are passed by both vertml and non-verbal
cues (Rosenthal, Fode, Friedman & Vikan-Kline, 1960;
Blakey, 1970).

3, The warmth of an experimenter appsars to have a consistent
effect on the outcome of data, Warm experimenters influ-
enced their data more than experimenters perceived as
being less warm (Reece & Whitman, 19623 Rosenthal, Kohn,
Greenfield & Carota, 1965),

i, Sex of the experimenter seems to have little effect as a
significant variable in expectancy studies (Miller &
Solkoff, 19653 H111 & Stevenson, 19653 and Sarason &
Minard, 1963),

5. The expactancy effect is difficult to demonstmte in rela-
tively structured tasks (Ingraham & Harrington, 19664
Barber & Silver, 19683 and Gillingham, 1969),

6. The transmission process takes the following forms
“(a) The student experimenter attended to the expectancy
communication from the principal inveatigator., (b) The
experimenter comprehended the expectancy communication,
(c) The experimenter retalned the communication, (d) The
experimenter (intentionally or unlntentionallyg attempted
to transmit the expectancy to the subject, (e) The sub-
ject (consciousaly or unconsciously) attended to the
expectancy communication from the experimenter, (f) The
subject (consciously or unconscliously) comprehended the
experimenter's expectancy, (g) The subject (consclously
or unconsciously) retained the experimenter's expectancy,
(h) The subject {wittingly or unwittingly) acted upon
(gave responses in harmony with) the experimenter's
expectancy (Barber & Silver, 1968, p, 25),

Also included in Chapter I was a review of the recent (1960
to the present) literature concerning the "self-fulfilling prophecy” in

education,

The expectancy effect has consistently been demonatrated in labora-
tory settings and in situations where only simplified expectancy con=-

ditions were met, (Rosenthal & Fode, 1963a; Rosenthal & lLawson, 1964
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Cordaro & Ison, 1963; Larrabee & Kleinsasser, 1967; Rosenthal & Fode,
1963b; and Adair & Epstein, 1968), Practical uses of expectancy effecta

in claasroom settings have not always been as easy to demonstrate,

Rosenthal and Jacobmon (196R8) found a sipgnificant expectancy effect
at work in grades one and two, but nther exparts attempted to dircredit
their work (Thorndike, 19683 Clairborn, 19693 Jose', 1969; and Elashoff
& Snow, 1970), Blakey {1970) found a =mipnificant expectancy effect 1in
his study of an adult bamic education prosram, Haskett {1968) demon-
strated a si/mificant expectancy effect in classrooms for the mentally

retarded,

In other studies (Kester, 19693 Goldemith & Fry, 1971y and Jose’,
1970) the writers failed to demonstrate a significant expectancy effect
in their studles, but each of thear reassarchers blamed other causes than

the expectancy theory,

Chapter III included a discussion of the population, sample, pro-
cedures, criterion instruments, desien and analysis of data and the

leval of sigmificance,

All students involved in this study were full-time =enlors at
Central Michigan University during the winter semester of 1972, and all
were part of the regular student teaching program, All cooperating
teachers were tenure teachers in Michigan Mublic Schools except for two

teachars 1n a Catholic high school,

Twenty secondary student teachers were randomly selected from each
of the five mecondary student teaching centers and half were randomly

assigned Lo the experimental group and half to the control group.
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During the fall semestear of 1971 a survey was conducted to determine
the number of secondary student teaching centers for the winter memeater
of 1972, Five secondary student teaching centers were designated:

Midland, Grand Rapids, Utica, Farmington, and Mt, Pleasant,

The coordinators of these centers agreed to assist the writer in
his research, Experimental and control groups of 10 subjects were ran-

domly selacted in each secondary student teaching center,

Personalized pomitive expectancy data was prepared by the writer
for each of the cooperating teachers who had student teachers in the
experimental groups, The expectancy data consisted of the following

itemsi1 (1) A positively falsified mcore on the Minnesota Teacher Atti-

tude Inventory; (2) A notice from the department of secondary education

that this student tsacher had successfully completed a "apecial™ program
on campus that was designed to radically improve his teaching perform-

ances (3) A score on the Bench-Brooks Praference Invantory that indi.

cated a superior potential for teaching) (4) A partial rating of

potential predicted from his high mchool counselor,

In order to insure a lasting impression, all of thias Information
was included in a bright yellow folder embossed with the words CENTRAL

MICHIGAN UNIVERSITY STUDENT TEACHING PROGRAM and the university seal,

To assure that the cooperating teachers did not know they were part
of an experiment dealing with the melf-fulfilling prophecy, each coor-
dinator was given apecific instructions to relay to the participating
teachers, To avert the possibility of having a cooperating teacher talk

with hia mtudent teacher about his folder and thmus contaminate the data
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from the study, much of the expectancy data was marked confidentlal,
Each coordinator specifically requested that the cooperating teacher

rafrmin from giving thia information to his student teacher,

The secondary coordinators presented the folders to those coon-
eratinr teachers that hnd rctudent teachers in the experimental froups,
Al] other cooperatin; teachers received no apecial materlala, To insure
that the material was read, each coordinator was asked to remain with

ench cooperating teacher until the material had been read,

The student teachers were evaluated on the "RSEST" by their coop-
erating teachers during the fourteenth week of the sixteen-week semester,
The "KSEST" instruments were collected by the five secondary coordl-
nators, During the fifteenth week in repularly scheduled seminars, all
atudent teachers in the five secondary student teaching centers com-
pleted the "MTAI" and the "CLIT", Each secondary coordinator explained
the need for completing theme instrumenta in terms of improving the
functioning of hia aecondary student teaching center, All three instru-

mants were then packaged topether and returned to the writer by mall,

In the context of this study three variablas had to be measured:
the ability of student teachers to teach; the attitudes student teachers
have toward young people; and student teacher's confidence in his own
ability to teach, The "RSEST" was selected to measure the ability of
student teachers to teach, The "MTAI"™ was chosen to measure the atti-
tudes student teachers have toward young people, and the "CLIT" was
utilized to measure the student teacher®s confidence in his own ability

to teach,
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Campbell and Stanley's (1963) Post-test Only Design was utilized
in this study, Analysis of data was completed at Michigan State Univer-
sity using a two-way multivariate analysis of variance program by Jeremy
Finn on the 3600 computer, The analysis followed Havs (1963) two-way

fixed anova model,

The five percent level of confidence was arbitrarily chosen for

significance tests,

In Chapter IV the atatistical hypotheses were reatated and a
decision was made whether or not to reject each hypothesi=s, Tho results
of each hypothemis were diacussed in reference to previous research and
possible explanations for the results were given, Of the nlne hypotheses
explored by the writer, three dealt with the effects of administering
positive expectancy data {(hypotheses 1, 4, and 7). Three hypotheses
dealt with the effects of location of the mecondary student teaching cen-
ters (hypotheses 2, 5, and B), The last three hypotheses dealt with
interaction effects of expactancy treatment and mecondary student

teaching center location (hypotheses 3, 6, end 9),

While the major expectancy effect hypothesis (hypothesss 1) was not
significant (p = .06?9), the results were 1in the direction predicted by
Rosenthal in every secondary atudent teaching center with the experi-
mental group in each center having a greater mean total rating on the
"RSEST" than the control group, The writer feels that periodic rein-
forcement of the expectancy data would have increased the demonstration

of the expectancy effect in this study to the ,(5 level of confidence,
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The loeation hypothesis dealing with differences among the second-
ary student teaching centers on the "RSEST" (hypothesis 2) approached
significance (p = ,0784), The near sisnificant results can be explained
in terms of Central Michiran University's rural and suburban oriented

students being 1ll-prepared to cope in an urban student teaching center,

Hypothesis 5, the location hypothesis using "CLIT" an the dependent
varinble, can be explalined in a similar manner, The student teachers in
secondary student teaching center mumber 2 (the one urbtan center included
in this study) scorad sipnificantly lnwer (p = ,M201) thnn Aid the ntu-
dent teacherr 4m salsirbar center number 4, Whiln this findineg was unex-
rected in terma of expectancy theory, the suburhmn-urban d41fferencen in

the two sccondary centers leaves n plansible explanation,

Hypotheais B the location hypothesis using the "MTAI" as the depend-

ent variable was not simmificant (p = ,2471),

The expectancy effect hypothesnes 4 and 7 were not slgnificant
{(p = .6238 and p = 664G respectively), While contrary to the outcome
predicted by Rosenthal, the combination of the results of hypothesers 1,
I, and 7 enable the writer to hypothesize abont the expectancy trans-
mission process (Barber & Silver, 1668), The combination shows that the
cooperating teachers mrttended, comprehended, and retained the expectancy
comminication ams p = ,0679 for hypothesis 1, It seems, however, that the
student teachers' behavior was not affected by the expectancy communi-
cation as shown by p = ,6238 for hypothesis 4 and by p = 4649 for
hypothesis 7, 1n other wonlas this study may be showing that the demon-

stration of the expectancy effect might not be s0 mich that the actual
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performancr of the subjects is changed as 1t is the experimenter’s per-

ception of that performance that is altered,

There were no interaction effects between expectancy treatment and
secondary student teachins center locationa on any of the threea dependent
variables, tut the interaction between expectancy treatment and student
teachlng center location am measured by the “"MTAI™ approached signifi-
cance (p = ,0791) because of an unusually large difference in secondary
student teaching center number 3 where the control proup out scored the

oxperimental group by more than 40 points,

Conclusions

The main purpose of this study was to determine what effect the
administering of positive expectancy data to cooperating teachers had
on the performance of their student teachers, The writer was attempting
to find a means of affecting a positive change in the behavior of stu-
dent teachers by the providing of expectancy data to the cooperating

teachers who worked with these particular student teachers,

Hypotheses 1, 4, and 7 taken in combination enables the writer to
hypothesize about the expectancy tranamission process (Barber & Silver,
1968), The combination gave some indication that the cooperating
teachers attended, comprehended, and retained the expectancy communi-
cation as evidenced by (p = ,0679) for hypothesis 1, The student
teachers, however, did not receive or retain the expectancy from thelr
cooperating teachera, At least thelr responses on the “MTAl" and the

“CLIT" indicated that there was no significant difference between the
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experimental and control groups for hypotheses 4 and 7 (p = ,6238 and

p = 4649 respectively),

The writer interprets this to mean that when expectancy data 1is
transmitted to an experimenter (cooperating teacher) about his subject
(student teacher) it is not the actual performance of the subject that
is affected by the transmission of the expectancy data Wt only the

experimenter's perception of their subject's performance that is

affected,

1f the writer®s present interpretation is correct, 1t would seem
that no direct improvement or change in student teaching behavior would
result from the provision of expectancy data to all Central Michlgan Uni-
versity cooperating teachers, 1t would seem, however, that the provision
of positive expectancy data may be helpful in changing the attitudes of
the cooperating teachers, tut it would seem to have little effect on the
actual behavior of mtudent teachers, In addition the ethlcs of pro-
viding false data about student teachers even thourh this information is

positive in nature would have to be conmidered very carefully,

Romenthal (1967) and other experimenters apparently assumed that if
experimenter influence could be demonstrated in laboratory tamks, the
results could be generalized or applied to practical and more meaningful
situations such as classroom settings or the student teaching setting,
Except for the studies done by Blakey (1970) and Haskett (1968) thia
assumption seems unwarranted, LEven in the present study it appears that
the actual behavior of the subjects were little affected by the admin-

istering of the positive expectancy data although the experimenters’
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perception of their subject's behavior seems to have been affected by

the communication of the expectancy data,

Thr writer felt that many of the atndies which demonstrated a nig-
nificant expectancy effect lacked rigorous statistical methodolopy,
Barber and Silver (1967, p, 24) stater thats

(1) The variables to be amtudied and the mtatistics to be
used should be specified in advances (2) The level of sienif-

{cance should be stated in advancej (3) The data should be

analyzed by some overall teat such as multivariate analysais

of variances and (4) Conclusions should not be made,..,from

the results of poat hoc tests performed upon the data after

an overall tert has failed to reject the null hypothesis, "

In the present study the suggestions of Barber and Silver (1968) were

followed to the letter and thus the resultrs should be meaningful,

Romenthal (1967) often maximized the probability of obtaining a
significant expectancy effect by (1) designiny ambipuous experimental
taskay (2) using opposite mex combinations of experimenters and sub-
Jectat (3) makinr experimenters mubordinate to the prand experimentery
() pFiving experimenters only one expectancy conditioni or even by
(5) paying experimenters more 1if their rerults were in the desirad
direction, Under a combination of those conditions, it was not mur-
prising that a aignificant expectancy effect was found, 1In the present
study in a practical mtudent teaching setting the writer felt that thenme
conditions usually did not exist, Perhaps the writer®s inability to
control all of the posmsible variables in the non-laboratory setting con-
triluted to the non-mignificant finding of this study, Althoupgh the ,05
level of significance was not reached for hypothemis 1 in this =tudy, the

writer feels that with (p = ,0679) for hypothesis 1 that the



70

adminiatering of positive expectancy data did influence the perceptions
of the cooperating teachers in the experimental sroup, The wrlter is
not willing at thirn point to write off the posaibllity that the expect-

ancy effect exints,

Implications

Any replication of the present study should include a means for
providing periodic reinforcement of the expectancy commuinication to the
cooperating teachers in the experimental groups, Any further study
rhould almso include a means of teating Barber and Silver'a elpht-step
tranemisaion process and should include a follow-up atudy to determine
Af the cooporating teachers wore aware that they were involved in a
research study and whether they actually believed the expectancy data

that was pFiven to them,

Although not really n part of the expectancy question, the location
hypotheses ashould be explored further, The mtudent teaching department
at Centranl Michigan Univernity hams nlways aasumed that atudent teaching
experiences at the various secondary student teaching centera has
essentially been the mame, The resulta of this atudy casts doubts on

such an assumption,

Hypothesis 9 showed a mignificant difference existed between second-
ary student teaching centeras (p = ,0201) on the "CLIT" wvariable, Hypoth-
esis 2 (p = ,0784) approached significance showing that a possible 41f-
ference exiated between the secondary centers on the “"RSEST" variable,

Further studies should be designed to identify differences between the
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Central Michigan University secondary student teaching centers and to
determine how these differences may affect the total student teaching

program at Central Michigan Universlty,
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APTYENDIX A

CORREST'ONDENCE



CENTRAL MICHIGAN UNIVERSITY
Dear

I am presently enpaged in a research project and need the amsistance of
all the Central MichirFan University Supervisors that have only aercondary
student teachers, 1 am conducting a "Romenthal" type of mtudy whera 1
provide pomitive data on a student teacher to his supervising teacher

and then measure the effect that this data haa on the superviaing
toacher®s rating of the student teacher, 1 am almn interested in whether
the student teacher®s attitude and Minnemnt*a Teacher Attitude Inventory
rcore = affected,

This is how I would 1like you to help, 1 have randomly selected 10 atu-
dent teachera from vour center and have provided the falae dAata to you
concerning theme mtudents, 1 would 1ike vou to rive thin data to each
of the supervising teachers involved in the studr and mtayv until the
nataerial is read, The material can be read in less than two minutes,

If questiona develnp, you only need to say that it 1= hoped that this
material will help the supervising teacher pet to know his student
teacher better, It is part of the universitv's plan to provide the

most useful information that 1t can about its atudent teachers, (I'lease
do not mentlon_that the material is mart of _a research projnct,)

While Dr, wiick has piven his consent to this project, 1 know that com-
pliance with this request will cause additional labor on your part, 1
can only say that 1 could not collect this data without your asristance,
Foel frea to read the contents of one of the folders, You will note that
the data provided is positive in nature and should have no detrimental
eff'act on the performance of any student teacher,

Please distribute as early in the semester as poasible, Place the folder
in the mupervising teacher's hand personally and privately if possible,

During the repular February on-carpus meeting I would like tn meet with
you to Aiscuss the mimple testing procedure that 1 would 1ike you to
administer,

Your cooperation will be greatly apprecianted,

Sincerely,

Thomas !', Kromer

MUUNT FLEASANT MICHIGAN 4BESH
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CENTRAL MICHIGAN UNIVERSITY

Dear

I promined that I would be getting information to you rerarding the
collection of data for my project, 1 have included in this packape
the three inatruments that need to be completed in your center,

A, Minnesota Teacher Attitude Inventory (MTAT)
B, Confidence Level Inventory for Teaching (CLIT)
C, Rating Scale for the Evaluation of Student Teachers (RSEST)

Two of these instruments MTAT (A) and CLIT (B) are to be completed by
all student teachers in a seminar asituation, Both of there inmtruments
have directions on the front page that should be read by you when you
hand the instruments to your students,

Fleame be sure that each student include his name on his answer nheots,
You will note that neither test is timed, 1t has been my experience
that most atudents complete the MTAI (A) 1n about 30 mimites and that
most students complete the CLIT (B) in less than 20 minutes, tpon

completion of these Instruments please return all material to me on
campus,

The third rating acale RSEST (C) is to be completed by each student
teacher's primary supervising teacher, It can be adminirtered to the
total proup of supervisors at once or 1t can he glven sinfly to ench,
The directions can be read by the person completing the scale, Com-
pletion time is usually less than 20 minutes, IT IS LSSENTTAL THAT 1
GET A 100% RKTURN ON THIS INSTRUMENT,

1 questions develop about the reasons for completing the instruments,
simply explain that all centers are being treated in the same fashion,
It 1s hoped that the information provided will help strenrthen Central
Michiran University®s student teaching program,

Your assistance will be preatly appreciated,

Sincerely,

Thomas ', Kromer

ROUNT PLEASANT. MICHIGAN 4885H
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CENTRAL MICHIGAN UNIVERSITY

WINTER 1971-72

Dear Supervising Teacher:

In the Special Testing Program your student teacher also completed the
Minnesota Teacher Attitude Inventory (although the test was not given

that name), Her score of 105 places her in the top ten percentile of

those that have taken this test,

CONFIDENTIAL

MULIRT FEEASANT R HIGAN ABHALE
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CENTRAL MICHIGAN UNIVERSITY

WINTER 1971-72

Dear Supervising Teacher:

During the past year the on-campus curriculum of the Secondary Education
Departnent has undergone extensive changes, The intent of these changes
is to better prepare our undergraduate studenta to become capable
teachers,

This letter certifies that your student teacher has completed the newly

required courses and seems to show a high potential for becoming an
excellent teacher,

ROUNT FLEAGANT, MICHIGAN 28054
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CENTRAL MICHIGAN UNIVERSITY
Winter 1971=72

Dear Supervising Teacher:

In addition to the regular student teaching profile that you normally
receive concerning your student, the following information is being
provided to help you get to know your student teacher better,

Your student teacher was part of a group of Central Michigan University
students that took part in a special testing program that attempted to
predict thelr performance in various profeasions,

Part of this prediction is included in thia file on the pink IBM card,
You will please note that percentile ranks are listed in two areas and
that a predicted grade is also listed in sach area,

Y wi notice that on thig tegt your student teacher sesas to show
outstanding potential for teaching,

Bonch-Brookss partial \
o GONFIDENTIAL

Percentlile Protability of Predicted
Name of Group Rank “C" Grade GPA
Elemsntary Ed, o 95 I+
Secondary Bd, ol 95 bag
Liberal Arta 83 87 I+
Business Adnm, a9 91 Fad

HOUNT PLEASANT MICHIGAN 35848



For FRESHMAN applicanta only; transfer students use other side.
To be completed by the Secondary School. Information will be treated in a professionsl manner.

M‘ART 1. APPLICANTS PERSONAL RECORD

1 Student's Name Secondary School
Lot Tim Middle

7 Steadardised Test RNesuite. Administered during the secondary school period. 1f scores not national (test publisher's)
norma, please indicate.

INTELLIGENCE OR APTITUDE TESTS ACHIEVEMENT TESTS
Nomae and Form of Tes!. Dot 1Q | Wils | Grode Home and Form of Tes!, | Date | Grode Level | %lis | Grode Brore
Given bcore _ Norm* Placement

*Grade level on which the percentils norme are bused

3 Pervonal Charecteristics. Rate the personal characteristics of this |gplicnnt hy checking the approprists phrase. These
retings may be either the composite judgment of several persons or the judgment of one person.

F} Pgﬂ(,;l"l’lﬁ}‘ON I)N DISCUSSION mn;id:!(rl)ble study or major (6) DEPTH OF UNDERSTANDING
{ . TED project(s )
... always involved, often initiates ———some study and minor projeci(s) ::?d";::imng
discussion ——some study or minor project(a) T some inaight
—_—usually participates 2:12.\::?:% I(:l independent study —— little insight
. . .often participates ¢ poor understanding
:_—-:’fdl;*ngm:gjg:mﬂwﬂ (4) EVENNESS OF PERFORMANCE —— not applicable
- _not -ppﬁc-ble ~—-exceplionally consistent (1) PERSONAL RESPONSIBILITY
even, varies no more than one
) INVOLVEMENT IN CLASSROOM mark — always sccepls fu"{
Ac'nvrrh'li!:: _— sluhhﬂy uneven, often varies one ::‘:ﬁ.'ﬁ,”"’“u'“' y
____very high in all activities mar _ bocep
—... active, usually shows genuine uneven, often varies two marks ~——-sometimes refuses
mgggﬂ bte] g - ernttilc. performance fluctuates —— often refuses
—— miid, politely attentive gremly
— lsnguid, attention often wanders CRI (8) CONSIDERATION FOR OTHERS
. gutuctﬂl!. does other things 3} AT.ITII%[X)‘EAND QUESTIONING —— always consideraie of others’
uring class ights and f
... vacillates greatly of!enuchaller;‘lel _;ll'ullly.con:i.d‘::"l‘:o
— sometimes challenges teous, lit
+] 'él.:.%%uyrr OF INDEPENDENT ____.occls'l\?nllly ilb:lteplicll ggg:ider:uonue evidence of
— omeiimes plo — lmm
~—— considerable study and major rarely uull)lonl ‘ m;?::;tilmn:id Jerate
project(s) srate
— - not applicable — inadequate opportunity to observe

F)UNSEMJR COMMENTS: (Re: Emotional adjustment and readiness for College)

L Signature Position Date




APPENDIX C

RATING SCALE FOR THE EVALUATION

OF STUDENT TEACHERS



Student Teacher

Cooperating Teacher

RATING SCALE FOR THE EVALUATION OF STUDENT TEACHERS

DIRECTIONS: Read the descriptionas and write the number ( a whole mumber, no fractions) corresponding
to the dbeerved behavior of the student teacher in the box following the descriptions.
Use zero when there has been no opportunity to cbserve a specific behavior. Please

f111 4in the blanks at the top of this page.

NOTE: The abbreviation CT stands for Cooperating Teacher.

€8



No observation

0

1 2

L

5

tm.u:ms
ERSOMAL

(1] lacks enthusiasa

3
shows moderats entimsiasm

radiates entinsiamm

=

TZ) lacks patience
with students;
above anngyance

umsally reming patiemt
in dealings with students

dHeplays patience
with stadents

generally pronounces words
correctly; vocabulary is
adequate

‘has correct proouncia-
tion; uses varied wvo-

cabulary

usually seeks and utilises
tione

invites suggestions and
ta thea

eops voice at pleasant
level most of the time

pitches voice at pleas-
ing level

§.XS 0N
™o
ENERAL

(6) lacks detailed
plamning; does
a0t organize
lesson; lesson
plans are in-
complete

does same detailed plan-
ning; tends to use general
outline rather than de-
tailed plans; organization
i{s usually adequate; les-
son plans are usually
canplete |

does detailed planning;
organizes content ef-

fectively; lesson plans'’

are rarely incamplete




No observation

0 1 2 3 L S Rati
(7] overiooks pre- establishes a time plan adequately pre-plans %
plaming for lesson but it 1= general timing of |
organization and/ | not always satisfactory lesson parts }
or makes unrealis- ’
, tic estimate of ‘
| time needed for
sach activity
) {87 18 not caxerned obJectives are compre- objectives are impor-
{LESSON with objectives hensive but are not al- tant and comprehensive
PLANNING or is concerned | ways important nor and expressed in stu- 1
DBJEC- 1 with his objec- stated in student be- dent behavioral terms I
TIVES tives and with havioral terms :
imposing them a
on students |
does not plan plans questiona to plans well thought
lead-in ques- involve students in through questions i

tions to lesson

“,lol.nzing

to motivate student
discussion

plans too many
experiences to
fit into period
or only one;
learning exper-
ience often does
not develop con-

cept in depth

'utilises a few learn-
!mg experiences; choice
. of experience not always
. appropriate

}

plans a varlely of ex-
periences by which
learning can be
achieved

8



o obssrvation
(o}

or cannct move
students along
s0 that activ-
ity can be

¢

1 2 3 5 Ratin
11) plans to have usually plans activi- %;ncognﬁu and plans _ﬁ
students in- ties of varying mature to | for a change of pace
vwlved in only change pace during class during a class
one activity period
during class

(12)

considers general

learning experi-
ances not details

plans learning experi-
ences that usually in-
crease from the simple

i
]
%

t

thoroughly plans each

learning experience
and each builds on

plans activities  to the complex and the former

that have little | broad

relatiocnship to | |

egch other ’ N |
oonstructs bap- ' plans evaluative tech- evaluation procedures | |
basard evalua- | niques carefully but are carefully thought | i
tion devices; | some adequacies through and msasure 1 |
an paper anmd | emerge student grewth ade- ! |
pmcil tests ? | quately 'I
uses "recall” ! : !

Upe items ax-
clusi

~m [1IL]
SE OF

A=
TION/

e e ———— . ——

does Bot provide

any motivation
at beginning of
pericd or at-
tampts at mo-
tivation fall;
does not gain
attention and
cooperation

of students

| commanly utilizes an

| interest approach which
! tands to be ordinary;

! occasionally exhibits

| creative effort in mo-

i tivation; has some

| maccess motivating

. students

I

{

provides initial stim-
ulus that is creative
and pertinent to the
topic; captures stu-
dmnt attention and
interest




No obesrvation
0

L

1
TIST threatens stu-

.
provides initial and ooca-

5_
provides cantinual stin-

Rln;nﬂ
dents in an at- sional stimgli thereafter | uli during class to mo-
fept to moti- tc metivate studente; oc- | tivate stadents and en-
vate them; does casionally allow students | courage tham to carry
: not «xpect stu- to put their ideas into through their owmn ideas |
, | dent self moti- action
! vation '
(10) 1s insensitive | is swure of studmnts’ is alert to students’ i
, to students’ . most obvious needs needs; gives incen- ;
| : needs | tive to individmal
; : pupils having 4iffi-
' ; | culty with the work i
! ¥ (17) presents skimpy | usually presents adequate . lessan 1s compreben-
- egmtent; doss content for period; does sive; focuses an a
I or not develop gen- not always develop gen-  fouw generslizations >
eralisations or eralisations to their | which are developed r
TTER atompts to de- fullest | in depth E
velop too many; ; ;
! does not empha- | , |
| sise important : ! |
i points; super- 5 ; :
; ficial develop- |
|

|
i whan content is not

mnt of subject
!IB, exhibits concern

over subject

mtter but not

vhather students

understand it;

does ot clarify
x points

attempls Targly by rep-
etition to explain con-
tent that students do

not comprehend

. understood, goee over
it again in a differ-
ent wmy; clarifies
statemsante

L




No cbservation

0

!

1
WW does not Inter-
relate parts of

! lesson or lessons

atlapts §6Z§Elnt ont 4

relatedness or cantent
but this i» sowmtimes
une lear

Mnﬁaﬁw

twean parts of lesson
and lessons

mkas an attempt to search

canscientionsly pre-

little or not
at all during
period or plans
too many activ-
ities to fit
into period;

, or cannot move

: students along

’ 80 that activ-

: ity can be

i changed; indi-

' vidual activ-
ities incon-
gruent w/re-
spect to

| total

axperiences during &
period; choice of exper-

| ience not always the

|

best; provides differ-
ent kinds of activi-
ties for change of
pace

S —

activities to devel-
op principles pre-

: sented; provides

change of pace

' during period

! faxiliarising out information to teach pares self to teach
himself with unfasdiliar subjects wnfaxiliar material ‘
subject abaut by reading, visits, |
which he knows | observations ; L
1ittle ; | ' ‘
s way Tadmits Iack of knowledge | admlts lack T T
. twrough ans- . but neglects to find | edga when juestioned i |
wers to ques- | answar orr a specific point
tions he does ! ' he does not inow; !
aot know; ig- | uses resocurces to i
nores Qques- ! answer ;
tions; changes ﬂ i
smbject ; .
) and/or plans and utlizes a plans and provides 1
CEMTQUES changes method few msaningful learning varied, meaningful

b ———_ .




No observation

0 1 2 ! 5 Ra
23) materials are Mthe-lni-lm-rof has neceseary and ap- u“lﬂ
neither handy maberials on hand or pre- | propriate materials ‘
nor arranged in pares tham as they are readily available |
d order needed dur class i
3d ﬂD—Es not at- occasio provides providas realistic
LICA- tempt to pro- experiences in the class- | learning experiences
TION vide enough room that can be 80 that students can
E prior infor- carried over . actively transfer !
? mtion or ex- ' learnings :
‘; ; perience; stu- l !
| f dents are not ' l
| i transfer ideas | ‘
i end practices :
' %0 the home ,
' ™ FE) asks vague utilises soms stimilat- | has lead, thought
pun‘rm questions; ing and some dull ques- ' provoking, suita-
| xinor not tions, sams require more ble to the lesson
; "meaty” ones; teacher dewelopment ! questions ready
; doss not ! to ask
! utilise lead- :
in questions
or confines
questions to !
items of fact :
studente my

' NENT

[

! with students

W

|

|

or plan far
enough with
stodents;
does not in-
volve students

,
I

1
i

1
t

wses teacher-pupil

' plamming wvhen

appropriate - most
advantageous to

- student learning

68



Jo Obeervation

0 1 3 'S 5 Rating
: Sa KWMt [ paces Tezacn st ade- T Bas excellemi sease |
Classroom Bc7ing and mater- quu rate of spead ! of pace or tempo in
Time {2 covered too the lesson
slov moving and
o terest waning .
St 128) rejuests 1less sdequately assumes ~ Tully assumes the
Student or is unable to the classes allocated tsaching load as-
" Teacher asdure full to hinm signed to him; may
wo rk teaching load go beyond expected
. In Tote . assigmment
- G 27) permitz students does mot always have =s aselgmments .
Class- vithout work to assigmments planned for ' ready for those ‘
room 4o vhatever they stedents without any . temporarily out of ]
Control like which usual- work work or mot propu-od ;
disrupts class %o do the a» E
7 X ot esiab- accepls unquestloningly hes established a ron- 1
Care of - lished nor ac- pre-estatlished routine time for care of t.h- '
the septed a rou- for care of the depart- departasnt; follow i
Depart- tine for care ment; tries to follow plans; sets aside de- ‘
aont of the depart- plans but occasiomally finite amount of time
ment; does mot forgets to reserve time at end of period for
allov suffi- for clean-up and super- clean-up; checks room

cient time for
clean-up at the
od of the per-
iod; neglects to
eheck reom amd
equipment at the
end of the per-
iod,

vision of process

and equipment at end

of period

06



|
|

-

L

5

Rating

a3 Exces-

gively on CT 2

canrot - will
Bot naxe owm
decisions; or
igncres :u:-

stions -’

B [(32) ﬁndﬂ]w are

afraid tc ;oo
out in clars:
&ppears una: -
proachabls

3
7 thinks through some pro-

blenxs but tends to con-
sult 7T occasiorally
when capable of max:irn.
decisias hixsel!

corsulls o1 lTor advice
after considering pos-
sible solution to 4! f-
ficult or unusual pro-
blar: makes and abides
by decisiaons within
nic Jurisdiction

v

}

tries w0 engender i

iemis 2 feeling of nl-
arprcachability nrd his
irterest ir *hem

f
Yrm
|
|
|
i
i

students seear - -

vice of CT as

they do not ha-
the C¢or-
rectmass of the
student tascher _

faith in

statemen':z,
directior:=

stoderts usually taxe .

word but occasiotally
serx verification froe

- -
- a

maxes students feel at
seo with hizm; some

My even bring their

proble=s to him

CU-

uR t
E

clusively wi<h

classroom activ-

ity or helps
others in the

schoo)] to a 1lir-

1ited extant

T ) Is comcerned ex-

recognises some of I
extra curricular acsi- -
ities that need to be
dene;
witn some of these;
varticipates sometime-
in community activities
and programs

realizes that

oflfers and assiss

riudents accepl hir
8 a mowledpeable
teazher and follow
his goggestions

thare are
ma~y *asks to be dane

f{n a school outside the
classroom and willingly
helps whethsr it i3 his
specific respansibility
or not; exhibits inter-
est in and takes part

in commmnity activities

, and progra=s

16



No observation

0 1 2 3 L 5 Rating
[ 1 e o
f 10 LS) somstimes de- . does not "talk up"” the | uses opportunities (
grades the E prograa to others; | to present the :
SIONAL progran | occasionally speaks | program to others !
TTITUDE of the progran when |

i others bring up the :
-
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CONFIDENCE LEVEL INVENTORY FOR TEACHING
(For Studont T cachers)

by
Jcan M. LePore, Ph.D.
Shirley A. Brehm, Ph.D.
copyright 1967

Centrnl Michignn Univorsity

Studaont Namog

(Last) (First) (Mlddle)

Student Numbor Sox Ago

Provious Tooching Expcricnoc

The following scalo is designed to help ua discover some of your {oolings about n
numbor of toaching arcas. The instrumant also introducos tho boginning studont
to mnny fnocts of classroom tonching. Thie quostioanairo is modcratoly long.
Wo onrncstly roquost your cooporation in answoring all itoms carofully.

Chcok onch item below on tho numcerical scale. 1 is tho low and 10 is tho high
cnd.

1 -2 1fool extreme concorn about my nbilitics in this aron,

3 -4 [Ifocl groater than avorago concorn about my abilitios in this nroa.

8 -8 1Ifool nverngc concern about and have averago confidenco tn my
abilitics in this aren.

7 =8 1fool rclatively confident nbout my abilitics in this area.

9-10 I focl oxtromely confidont nbout my abtlitios (n this arca.

I. WORKING WITH PEOPLE

L2 j2 1s g4 s Je]718 ]8 f10

1. Mnintaining roasonnblo
lovels of cxpcctations
from pupils.

2. Gaoining confidence and
respoot of pupils.

3. Communicating effcc-
tively with paronts. i

N 3




9

Confidence Level Inventory for Toaching (cont.)

II.

111.

ESTABLISHING CLASSROOM

CLIMATE {1]213j4f{sfef7]slso]io
1. Adjusting appropriatcly I |

botween o permisseive and
authoritative manncr in
classroom situations.

2. Dcmonstrating Judiciousncss
and {nirncss with nll pupils.

3. Involving puplls in appro-
printce deciston-making
situntions,

4. Working tn such a manner

that individual pupils
scck help with personal
problems.

51

Moving to spocific learning
activitice as group shows
rcadiness.

PLANNING FOR INSTRUCTION

L1 J2TaTlalslel7]rT o Tio

Consistoently reading,
studying, nnd gathering
information for tcaching
plans,

Sclecting appropriate
teaching materinls and
having them Linmediately
avnilable for usc when
nueeded.

-_-r—qu———a

__J_ct) work.

Planning thoroughly for
short-term (daiiy) and
long-term {unit or pro-

Considoring soquence and
continuity of pupil
axpericnecs ag key factors
in learntng.

&n

Rccognizing individual dif-
ferences in evaluating

pupil poerformancc. .

[

|
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Confidcnce Level Inventory for Toaching (cont.)

IV. MANAGING INSTRUCTION

VI.

3

[T Tz alals]e[7[s8] 9 J10 }

1.

Dirocting and managing
dnily instruction so thnt
pupile arc intcrested,
mativatod, nnd shown a
dosirc to learn.

|

Devoloping n qucstioning
nttitude and intcllectunl
curiosity in puplls.

!
!
|
J

Doveloping offcctive
proccascs of problem solv-
Ing nnd critical thinking

on the part of pupils.

Working offcctively with
pupils of smnll groups.

Rocognizing the nced for
rc-toaching at npproprintc
intcrvnls,

Dealing approprintcly with
uncxpoctod situntions as
they develop.

Adapting instruction to

changing nucds of pupils

and class. l

COMMAND OF SUBJECT AND

TEACHING MATERIALS

1.

Showing pursistence in
accking nddcd information
and knowledgue from mnny
sources in tenching subjects.

Sceking help and uuggcaliunﬂ
from gpcectaliots ind con-
sultnnts in subject nrens
whure neoedod,

PROFESSJONA L QUA LIT[ES

1. Sceking opportunity to

assume responsibility.

Y

Having a sincere enthusingm l
for the {ob. _

—_— e —
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MINNESOTA TEACHER ATTITUDE

INVENTORY



Please Note:

Pages 96-101, "Minnesota Teacher
Attitude Inventory," copyright 1951}
by The Psychological Corporation,
not microfilmed at request of author.
Available for consultation at the
Michigan State University Library.

University Microfilms.



