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CHAPTER 1

INTRODUCTION

Problem
The present role of the school psychologist in Michigan is in

a process of transformation. To gain some insight into the changes
which are taking place it is necessary to understand the State Program
for the Fducation of the Mentally Handicapped which was initiated by
the Michigan Department of Public Instruction in 19h9 by Act 214. The
t.itle, "School Diagnostician for the Mentally Handicapped Program,"
was selected in 1058 for those persons responsible for identifying
children for the ecducational programs for the mentally handicapped.
The function ot the Scehool Diagnostician was deseribed in a Michigon
Department of I'ublic Instruction monograph {(1958) as follows:

The Uehool Diagnostician has major responsibvility for the study of

children retferred as candidates for Mentnlly Handicapped

Proprams . . . . The fdentification and assessment of mentally

handicapped ehildren is the chief task of the School Diesgnostician.

As recently as 1966 the Miehigan Department of Public Instrue-

tion in n monograph suggested that the School Diagnostician "serves
enly that portion ot the school membership who are referred as possible
mentally handicapped pupils. He must serve the mentally handicapped
program tull time."

During the 1960's school psychology in Michigan faced many

problems. It was a period of rapid growth in the number of school



psychologists. Many school psychologists felt frustrated because they
were limited to function only in the mentally handicapped program while
their training had prepared them for broader functioning in the schools.
The 1960's saw Michigan school diagnosticians divided into two profes-
sional groups: The Michigan Society of School Psychologists affiliated
with the Michigan Fsychelogical Association and the lMichigan Associa-
tion of Fducator Psychologists affiliated with the Michigan Education
Association.

Three events have occurred since 1970, however, which have been
encouraging to school psychology in Michigan and have helped to pre-
cipitate change in the role. The first was the founding of the
Michigan Association of Cchool Psychologists in 1970 which dissolved
the two previous professional groups. For the first time in Michigan,
school psychologists were able to speak with one voice.

The second event was the passage of the Mandatory OCpecial
Irducation bHill in December of 1971, meking Upecial Kducation programs
mandntory for all physically, emotionally, and mentally handicapped
children by the Fall of' 1973,

‘"he third event was the passage of House Bill 5560 which became
Publie Law 3573 on January 9, 1973. This b©ill provided ror comprehensive
school psychological sdarvices for all children and effectively changed
the title School Diagnestician for the Mentally Handicapped Program to
that of School Psycholagist.

The mandatory bhill and the comprehensive psychological services
bill did not, however, specifically define the role ot the school

psychologist. ‘The leglslation pointed to the necessity for expanding



the role of the school psychologist to include psychological services
for all handicapped children, but it did not specify any of the details
related to the activities of the school psychologlsts and the relative
importance of these activities.

Changes in the role of the school psychologist are also taking
place con a national level. John Guiderbaldi {1973, p. 1) suggests that
"school psychology is involved in a full blown identity crisis.” He
continues, " . . . no well integrated or successfully tested roles
emerge as clearly relevant and feasible for school psychology.”
Catteral and Hinds (1972, p. 15) in speaking for school psychologists
state, "Although educators still desire to make use of the special
talents and skills of school psychologists, it is becoming evident that
we need to develop o new public imnge of how we will best be able to
i1l a felt need within the system."” Farling (1972, p. 3), & school
psychologists states, "Whether our services continue to be considered
as necessary Lo special education in the future is really gquestionable.”

This turmoil is due to many changes taking place within special
cducation nationnlly. Imphasis upon integrating children into the main-
stream of education as suggested by Dunn (1968) has created the need to
plan ecducational programs for children on an individunl and prescrip-
tive basis. ‘The resource room concept is bheginning to be implemented
into special education programs. The emphasis upon programming for
learning disabilities, perceptual handicaps, and emotional problems has
opened n gap in services into which the school psychologist may fit.
New understandings of IQ and the importance of cultural influences upon
children's learning (Coleman, 1966) has created new problems in

education,
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Changes in general education also have implications for schogl
psychologists., Emphasis upon individualization of learning and greater
flexibility in programs has resulted in the development of new options
for handicapped children in the mainstream of education such as the
utilization of resource room programs, teacher aides, and individuallzed
instruction. JAccountability for the education of children has been
placed upon school districts, and regular education programs can no
longer dismiss "problem" children as reandily.

The courts also have been influential in making educational
changes which dircetly affect the role of the school psychologist.
Ross, et al. (1971) have summarized some of these findings:

1. 7Psychologists must test children in their primary language.

(Diana v. Cnlifornia Ctate Board of Education, 1970)

D, Tracking systems have been found to disceriminnte mgoinst the

students in them. (lobson v. Hansen, 1967)

3,  Parents must be included in major cducational decisions which
affect their children. (Arreola v. California Board of
Fduention, 1068) et
A new emphasis upon "due process” is evident in the growing

interest in the rights of children and parents. It is clear that
school psychologists must learn how to use the law Lo meet thie needs of
children and avoid deing anything sngainst the rights of children or

their parents.

Need for the Study

The preceding discussion points out some of the changes taking

place in education in Michigan and nationally which have implicaticns



for school psychologists and their role in the future. It is becouing
increasingly apparent that the role of the school psychologist in
Michigan is in need of redefinition and clarification in the light of
the changes taking place in education. This study is an attempt to
provide greater clarification of this role. Tt has important implica-

tions as follows:

1. For the State Department of Fducation.--It should provide rele-

vant information to the State Department of Fducation concerning the
idenl role of ihe scheol psychologist in Michigan and the relative
importance of his activities ns percecived by directors of special educa-
tion and school psychologists. 1t should be helpful in overall state
planning for the school psychology program by pointing ocut arcas in
which the role is changing. 1t should alsoc be helpful in planning
state-wide inservice meetings for school psychologists by providing
information regnrding the areas in which skills and competencies need

to be improved,

2. For University Training Programs.--With increased knowledge of

how the role of the school psychologist is perceived by those out in the
ield, the universities will be enalbled to better assess the needs of
their school psychelogy training programs and possibly to develop new

training models and inservice prograns for school psychologists,

3. Yor Special Education Administrators.--It should provide the

directors of special education with a better understanding of the per-
ceived role or the asehool psychologist. With a knowledge of what kinds

of activities are considered important for school psychologists to



perform as perceived by both school psychologists and directors of
special education, the directors should be able to improve upon the
delivery system of special education services and be able to contribute

to the efficiency of school psychological services.

“. For School Psycholegists.--Tt should provide information to

school psychologists to enable them Lo critically review their role in
the schools and their relationship to speeinl educaticon, By pointing
out the relative importance of school poychologicnl activities as per-
ceived by the respondentsn, it should help to clarify the school

psycholopists! rolte nnd their activities within that role.

A better understanding of the different. role perceptions held
by the nchool poychelepists and directors of sypecial educntion should
hopefully lead Lo improved interaction between the two groups. This
study, by pointing out the perceived relative importance of the many
varied activitic:r of the school poycholopist, should provide a better
understanding of the role of the schood payehologist in Michignan for
111l cduentor:s interested in providing improved odueational progrowns for

children.

Purpose ot the Study

This study denls with both the general and cpecitic netivi-
Ltics of the school poyveholegist in Michigan., 1t 15 not limited 1o
merely the diggnostic activity Tat roather it will tuke a broader per-
spective which includes a variety o dirferent activities., 1t places

emphasis upon what the school poycholopist wishes to do in his ideal

role rather than upon what he is doing at the present time in his role.



1t is important that directors of special ecducation be included
in this study. The directors are generally aware of the activities of
the school psychologist through the interaction of the school psycholo-
gist with the special education personnel on his staff. In many cases
the director of special education is the school psychologist's
immediate supervisor, Poth the scheool psycholorist and the director of
special educnation are involved in the educational ploanning for handi-
capped children., Frequently, the role that a school psychologist
assumes 15 directly related to the philosophy aond expectations of the
dircctor of specinl educantion who coordinates education programs for
handieapped ehildren,

The purpose of this stuldy is to arrive at n new understanding
of the activities of the school psycholopist in Michigan and of the
relative time and energy to be devoted to these nctivities based upon
the perceptions of both school psyehologicts and directors of special
education. In order to understand the concept of role as utilized in
this study, it is impurtant to differentiste between what Sarbin (1968)
calls "role enactment"” and "role expectation.”  kole cnactment focuses
on "overt socinl conduct” whereas role expectations are "collections
of cognitions-=beliefs, subjJective probabilities, and elements of
knowledge—--which specify in relation to complementary roles the rights
and duties, the appropriate conduct, for persons cccupying a particular
position (Sarbin, 1968, p. 498), This study focuses upen "role
expectation,” that is, what school psychologists and directors of
special education in Michigan perceive the role to be rather than the

actual carrying out of activities,



Overview of the Study

The remainder of this thesis is organized in the following

manner:
In Chapter 11 literature relevant to this study is reviewed.
In Chapter 171 the methodology used in the study will be dis-
cussed., 'The questionnaire, "The Role of the School Psychologist in

Michigan" along with definition of terms and hypotheses will be

cxplained.
Chapter IV contains the results of the statistical analysis of

the oblained datn.

Chapter V presents o summary of the datn, the conclusions
reached, and recommendations which may be useful to the School Psychol-

ory pregram in Michigon.



CHAPTER 11

RELEVAUT LITERATURE

Introduction

This chapter summarizes the research and literature vwhich per~
tain to the role of the school psychologist and is relevant to this
particular study. The first section deals briefly with the history of
school poychelogy in the United “tates and traces the evolutionary
development of the role. The setond section discusses briefly some of
the more recent changes in the functions of the school psychologist.

The third scction reviews briefly some of the studies of the role of the
school psychologist in other stabtes and nationally. The fourth section
reviews studies of the school psychologist in Michigan., A brief

summary of’ the relevant literature concludes this chapter.

History & School Psychology in
the United tates

In order to gain o better understanding of the reason for this
study, o brief discussion of the history of school psychelogy 1s neces-
sary. Helping handicapred children prior to 1900 was generally
disability oriented with a strong medicnl and clinienl orientation,
Handicapped children were generally tnken from schools and placed in
special institutions. Around the turn of the century the interest in
the identification and placement of problem children pointed out the

need ror special knowledge and techniques. According to Eiserer (1003),



the first psychological c¢linic which focused on the learning problems
of children was established in 1896 by Witmer at the University of
Pennsylvania. In 1899, the first public school Department of Child
Study and Pedagogic Tnvestigation was established in Chicago. In 1908,
the emergence of the lMental Health lovement and child guidance clinics
gave an impetus to the movement (White and Harris, 1961). The develop-
ment of the Binet-Cimon Tests of Tntelligence in 1904 made a significant
contribution (Gray, 1963), Groy (1963) and Cutts (195%) point out that
from 1900 to the present the history of school psychology was closely
tied in with the development of specinl programs for the retarded,

nand as such it was elinical and diagnostic in orientation. According
to Cymonds {(19%) the term "school psycholeogist” was first used by

Hutt in 16974,

Clowly the States began to pass certification requirements to
prevent unqualitfied persons from engaging in psychological evaluations.
New York was the first state in 1939 Lo certify such a person (lodges,
10G0Y.  In 1960, there were '3 states and Washington D.C. which had
certificntion requirements (Hodpes, 1060), In 1970, certification was
required in 37 states (Fennett, 1970).

According to varions surveys the nunber of school psychologists
has increased trrom 1oin 1900 to 520 dn 1950, 270h in 19060, and 5000 in
1967 (Magary and Meachan, 19635 Phi Delta Kappan, 19673 Lennett, 1970).
The marked increase of school psychologists arter World War 11 was due
to o feeling of urgency to improve the quality of education for all
children and an increasing demand for special education services

(Eiserer, 1uti; Hodges, 1960),
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In 1946, Division 16 of the Amerfican Psychological Asscciation

wasg organized to serve the professional heeds of school psychologists

who realized the need for better and inctreased communication among

themselves., In 1954, Division 16 of A.P.A. organized the Thayer

Conference at West Point, Hew York, on August 22-~31. The purpose of

this conference was to officinliy recongnize the role of the school

psycholeogist and outline the duties, responsibilities, functions,

competencies, and training needs for the first time.

The basic conclusions of the confereonce were as Tollows:

Definition: "The school psycholbgist is a psychologist with

tranining and experience in educaktion. He uses his specialized
knowledge of assessment, learning, and interpersonal relation-
ships to assist school personnel to enrich the experience and
growth of all children, and to rpecognize and deal with excep-

tional children” {Cutts, 105%%, p. 20).

Functions: (Cutts, p. 30)

A, leasuring and interpreting the intellectunl, scocial, and
emotionnl develepment of children.

. ldentifying exceptional children and collaborating in the
planning of appropriate cducationul and social placements
and progroams,

. Developing ways to facilitate the learning and adjustment
of children.

D, Enecouraging and initiating research, and helping to utilice

research trindings for the solution ot school problems.
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F. Diagnosing educational and personal disabilities, and

collaborating in the planning of re-educational programs.
There was considerable discussicn at the conference concerning
the role of psychotherapy in school psychologiceal practice.
Althouph there was agreement in general that it should be car-~
ried ~ut, there was no agreement concerning psychotherapeutic
procedures to use and the extent to which it could be regarded
ns a proper Tunction of the school psychologist {Cutts, 19255).
There wnis a debate over the definition of psychotherapy. There
was agreement. that psychotherapy be practiced only by doctoral
level personnel,

3. 'The Thayer Conference also discussed the qualifications needed
by school psychologists, levels of training, principles of
tranining, and safeguards agninst unqualifiecd personnel. Two
levels of trnining were agreed upon: school psychologist with
n Ph.D requirement nng psychological examiner with a MLA.

roqirement.

The Thayer Conference was important in that it recogniced the
profession of school poycholegy for the first Lime und recognized the
potentialities of the sehool psychologist in relation to the many-
ffaceted needs off the educational enterprise.  Acvcording to Magoary
(19677}, it marked o turning point in the field ot scheel psychology.
However it appeared that the conference was more concerned about main-
taining standards than meeting the shortoge of personnel in the field
and meeting the needs of school children.  Also, the elinical-diagnostic

orientation was fairly pervasive, The Conference made its contribution
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by emphaslizing the mix of psychology and education and the diagnostic,
consulting, and research roles of the school psychologist. The emphasis
on doctoral level training may have been unrealistic in terms of press-
ing manpower needs.

In 1958, a committee from A.P.A. Division 16 wrote a report en-
titled, "The Psychologist on the School 5taff." This report put greater
emphasis upon the limison between psycholegy and cducation. It put
emphasis on service to the school in matters of administration, policy,
and curriculum. According to Valett (1963) this report pointed out that
there were threce general areas of functioning: psychological counseling
and guidance, consultntion, and individual psychological evaluation.

Bardon (1965) in 196h attested to the fact that there was a
lack of a clear definition of school psychology. In that year the
Bethendn Conference was nponsored by the American Psychologicnl Associn-
tion for the purpose of directing nttention to the role of the school
poychologist.  The Conference recommended that encouragement be given to
Lhe collection of dntn concerning the developing school psychologisct
role since there was not available nny statement concerning what school
posychologiats were doing and what should be expected of them,

Up to this time there was little leadership at a national level
for school psychology. Division 16 of the American Psycholeogical
Association had not been very effective since its admissions standards
were high and the majJority of practicing school psycheologists were not
members., With the rapid growth of school psychology since 1950, there
had neot been a concomitant increase in communication among school
paychologists,. Response to inquiries sent by the Ohio Schoel Psychol-

'

ogists ' Association to school psychologists in various parts of the
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United States indicated a keen interest in developing better communica-
tion and establishing national purposes and gecals. An initial meeting
was held in March, 1968, in Columbus, Ohioc. Farling (1968) at this
meeting made a plea for naticnal guidelines regarding the role and
function of the school psychologist. The following year on March 1k,
1969, the National Association of School Psychologists was founded in
St. Louls. One of its first projects was to undertake a study of the
role of the school poychologist in the United States which is reported
later in this chaptler,

In summary the history of the school psychologist in the United
States has been very brief since its beginning at the turn of the
coentury. I4s orientntion during this time was generally a clinical-
diagnostic orientation which reached its penk during the 1960's with
the proliferation of special eduention classrooms and growth of
specinl education programs in general. During the 1960's profound
changes appearcd to have taken place.  The founding of the NHational
Association of Uchool Poychologists us a new vehicle of communication
for school psycholiogists, the change in special education philosophy
from segregnted to integrated classrooms for handicapped children, and
the emphasis on providing psychologicanl services for all children had
begun 1o have an impact upon the role ot the school psycholegist.

Hecent Changes_in the Activities of
the Ochoul Poychologist

The changes taking place in the role of the school psychologist

are pervasive and signiticant. The literature abounds with discussion
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and research articles concerning these changes. The entire Journal of

School Psycholopy, 10:2 (1272), for example, was devoted to changes in

special education with implications for school psychology.

In general, as suggested by Herron, et al. (1970}, there is
less emphasis upon the clinical and diagnostic aspects of the role
and an increasing interest in Lhe processes of learning and teaching.
Fennedy (1971) pupggests that the clinical model is no longer practical
and that the repedinl aspects should be stressed rather than the
dinpnostic aspercts.  lardon (10772, p. 208) in discussing diagnostic 1IQ
tests states, "ihchool poychologists need to develop aliternate ways
to nssess behavior which are less controversial and which offer more
direct assistance Lo Lhe teachers." ome of Lhe suggested changes in
the achool poychologist's role include at least seven activities which
will be briefly mentioned.  ‘They may overlanp to some extent but are

discucsed here for the idens they convey rather than as mutually exclu-
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Fducutional Prepeription
and Hemediation

Inereasingly there is nn emphusis upon edueationnl and instruc-
tional strategies.  bennedy (1971), Forness (1970), Stephens (10770),
Ashlock and Stephen (1966, Valett (199G3), Reger (1905%), nnd White and
Harris {(1961) all perceive remediation with a strong emphasis on the
recommendation o1 specialiced materials and tecliniques which are malti-
sensory in nature as the key ftunction of school psychologists.,
Blanco (1971) placed great importance upon remediation. Iy sur-2ying

146 school psychologists (10.8% of hivision lu o ALPLAL) he received
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3700 psycho-educational recommendations to aid children, and he
classified, edited, and compiled them into a manual for trainers and
experienced professionals. Although this study may be criticized for
its extremely small, unrepresentative sample and for its "cook book"
approach to very complex probilems, it illuctrates the interest among

school psycholopists in remedintion.

Teacher Consultation

This particular activity emphasizes helping teachers implement

cducational strategies and transmitting cducational and prychologiecal

knowledge and ckills. The importance of n team approach, serving all

children, and participating in inservice meetings are considered very

important.. Fine and ‘I'yler {(1971), Rerkowitz (1968), Williams (1972},
Gray (1963), Vagary (10967), Carlson (1973), and Silverman (1069) all
stress the importance of this role. Catternl (1970) in hic model

discuscen four types of intervention strategies for school psycholo-

gists in their consultant role:

1. 'Things done around the student - Eavironmental Intervention

2, Things done to the student - Installed Tntervention

3. Thing:s that cuan be accomplished by the student - Assigned

Intervention

L, Things that can be Jdone with the student - Transactional

Intervention

This approach focuses more on follow through and less on diagnosis,

lTooks at. both the learner and the sacial setting.

1t
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Behavior lManagement Consultation

Although this activity may overlap vith the activity discussed
immediately above, it is receiving so much attention that it is men-
tioned separately. With the emphasis upon education for all children
and upon the education of handicapped children in regular classroom
programs, teachers are desircus of obtaining information and tech-
niques on how to manage children. The influence of Skinner (1938) and
behavior modification strategies has also had an impact on the develop-
ment of this activity. Hops (1971), Fine and Tyler {(1971), Franks,
Susskind, and Franks (1969), and Mayer (1973) have all emphasized this

activity for school psychologists.

Psychotherapy and Counseling

Jackson (1970) proposes a new model in which the school psychol-
ogist will bLe a therapeutic counselor who effects personality change
and development in school “elients." This is a clinical orientation
but with n new perspective in that psychometrice testing will be assigned
to paychometric assistants which would enable the school psychologist
to practice individunl, group, or facilitative therapy. Schimmoler
(1971), Henriques (1904), and White and Harris (1901) stress the
importance of the therapy role. However, this role hags been eriticized
by Hennedy (1971) who suggests that the clinical model is impractical

because of the lack At sufficient manpower to do the Job well.

Community Relationships

Reilly (1969) suggests that there should be a relationship

between the goeals of the community and the goals oft the schoul
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psychologist. He suggests that the single largest contributor to the
variance of a school system is the community and that this is the place
to start. Gray (1363) and Valett (1963) stress the importance of
community inveolvement.

Silberberg and Silberberg (1971) discuss an interesting topic
in relation to the community. They ask the question whether or not
school districts should subsidize community psycho-educational clinics.
Reing directly tied into the schools or educational establishment as
is presently the case, the school psychologist limits his ability to
be an agent for change within that school. Therefore, the school
psychologist should tunction ontside of the school environment and in
a community setiing. Hrantley (1971) also discusnses the concept of

psycho-cduentional centlers,

Kezearch
This role §s increasingly being emphasized in the literature,
Stephens (1070), oray (1963), Ames (1971), and White and Harris (1061)

all emphasize Lhis role.

Other Roles

Austin (197) views school psychology ns n ovalue science and
the sehool poychologint as an "axiologist," Silverman {1069) also
sees school psychology as a value science in that the school psychol-
cgist cannot "remain neutral in the rface of evaluative conflicts in a
culture that is changing rapidly” 7‘p. 27)., This view is related to

those whe syrgest that the school psychologist i a child advocate and

must speak out rfor the legal and educational rights of children.
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Catteral and Hinds (1972) see the emerging role of the school psychol-
ogist as a child advocate.

Gray (1963) points out that school psychologists must meet the
needs of the school in two areas: school learning and mental health.
Kennedy (1971) recommends developmental and preventive mental health
pPrograms.

Eiserer (1963} talks about five roles:

1. Assessment roles - evaluation of problem

2. Remedinl roles - development of remedial plans

3. Consultant roles - Lo parents, community and school personnel

i.  Fducator roles - inservice and teacher training

%+ Rescarch roles - resenrch

He sugpests that the main goal of the school poychologist is "the
continuing Iimprovement of ceducational opportunity for all children and
youth" (p. 108).

Herron, ot al., (1970) perceive the school psychologist as an
cxpert in the scheol whose jJob would be to maintain and enhance the
school as n social lTearning system.  They emphasicse moving from a
digpnostice role to consultation, remedintion, and research. In their
view the schoeol psychologist would be n part ot a teanm of educators,
have a greater involvement in scheool, and will not be isolated behind
the title of "psychologist."

Bennett {14970) discusses the wide variety of ways in which the
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school psychologist functions, and he concludes there is no single
"role.,"

The best statement of a modern eclectic view of the role of the
school psychologist is articulated by Herron, et al. (1970). They
suggest that the recponsibility of the schoel psychologist begins and
not ends with the process of evaluantion. They discuss “educational
modification” with emphasis on consultation, remediating, cooperative
relations with school personnel, and research involvement. Use of
paraprofessionnls is encouraged. Recommendations nced to be pertinent.
There should be psychologicnl services to all school children. Involve-
ment with the community is encouraged. "Therapeutic modification” is
suggested as o way to change attitudes of individuals, groups, and
families.

In summary, it appears that all the changes in the school
psychologist's role which are being discussed involve a change from
a clinical-diagnostic model to a biehavioristic, practical, and applied
model, It is5 being suggested by many that school psychology should
become school and teacher oriented with a strong emphasis on remedi-
ation and the recommendntion of educntional materials and techniques.
Writers are stressing the need for a total ecologicnl approanch to the
role of the school psychologist in which the school, parents, teachers,
and the community are all involved. Totnl comprehensive psychological
services for all children are being encouraged. ‘I'he changing role
was anticipated by Magary's definition of the school psychologist
(1966, p. 3M1): He is one who "brings a psychological frame of

reference to bear upon a set of school-related obrervations or
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behaviors, with the end in view of facilitating learning, creativity,

and self-nctualization, for as many school children as possible."

Studies of the Role of the School Psychologist
in other States and lationally

A survey was conducted in 1954 at the Thayer Conference of 560
school psychologists from various size school districts throughout
the United States (Cutts, 1955). The questionnaire contained a 1list
of functions nand asked that each be ranked in order of importance as
o present function and then reranked according to how school psycholo-
giots should perform them to be maximally effective. In general, the
ranks were the same for both present and desirable functions, "Indi-
vidual testing” was ranked first and "interviews" ranked seccond in both
present and desirable roles, The changes from present to desirable role
were that "clerical” was lower and "special education programs’ was
higher. Following is the desirable role nccording to functions:
1. Individual testing
7. Interviews - pupils, parents, school personnel
. Opecinl education programs
. Organizing, giving, interpreting group tests
. Clerieanl
. In-service training
. Public relations
8. Administration and supervision
9, Remedinl work in basic skills

10.  Fducatlion programs - develop curriculum
11. Research

)

- v

The strong emphasis on testing, interviewing, and‘;ﬁeciul cducation
programs and the lack af emphasis on remedinl work and curriculwum
development suggests a strong diagnostie-clinical orientation rather
than an applied orientation,

These rindings are generally in agreement with tvo previous
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studies, In 1950, 205 members of Division 16 of A.P.A. stated their
major functions included individual testing, conferences, and group
testing {Cutts, 1955). Also in 1950 the California Department of
Fducation reported that school psychologists in California kept diaries
of how their time was alloted; testing, conferences, and preparing case
histories ranked highest and comprised 70% of their time.

omith (1962) in an unpublished doctoral dissertation analyzed
the role of the school psychologist in California. The study involved
178 administrators, 354 psychologists, and 27 faculty members. For
eleven of the twelve functions, over 86% of the administrators and
psychologists ngreed that psychologists absolutely must or preferably
should perform that function. Six of the twelve questions dealt with
providing psychological services to different types of disability
groups. A problem with the Smith study was that of looking at the role
of the school psychologist in California from a very narrow, diagnostic
perspective and not providing insight into the various kinds of activ-
ities in which school psychologists may become involved.

Roberts (1969) investigated the various roles of the school
psychologist in lowa as perceived by psychologists (N = 100) and
randomly selected school tenchers from 21 school districts (N = 296},
This study solicited opinions regarding both the getual and desired role
functions, and a seven-point scale was used to rate activities. Roles
included psychometrician, diagnostician, consultant, mental hygienist,
researcher, therapist, and educational programmer. Chi-square tech-

niques indicated that teachers attach more importance to the
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psychometrician role than do the psychologists. Both groups stated
that more emphasis should be placed upon the mental hygienist and
therapist role. The consultant role was viewed more favorably by
psychologists than by teachers.,

In an unpublished doctoral study of the self-role perception and
cross-role perception of school counselors (N = 25h), school social
workers (N = 251), and school psychologists (N = 247) in Georgia,
Gunter (1969) used the 146 item Pupil Personnel Opecialist Inventory.
The subjects ranked ench item on a h-point scnle ranging from highly
inappropriate to highly appropriate. Factor analysis was used to arrive
at an empirical grouping of items. Hesults indiecated that specific
functions were uniquely and independently appropriate to cach of the
three roles and nlso that many functions were found Lo be shared by all
three specialists.

Mansinger (1968) did a $=year follow-up study of Minnesota
psychologists in which they had to rank 16 functions. Individunal
testing and conterences were the most desired functions in both 1962
and 1967, Regearch, public relations, and work withh special education
programs decreased in importance from 1962 to 1967. Reduction in
diagnostic and paper work was desired.

Tan (1968) in an unpublished doctoral dissertation studied the
role of the school psychologist in Illinois as perceived by school
psychologists and directors of specinl education. He obtained his
data by use of a questionnaire which consisted of four sections:
Personal Data, School Psychologists's Performance, School Psycholo-

gist's P'articipation, and School Psychologist's Attributes. The
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sample population included 36 directors of special education and 102
school psychologists. Statistical analyses used in this study wvere
the chi-square for testing the difference between opinions of the
two respondent groups and the analysis of variance to determine the
significance of the group means between the two groups.

The general conclusions of Tan's study were that the directors
and psychologists in I1linois had similar perceptions of the role of
the school psychelogist., Differences of opinion were generally more
of degree than of direction. Gchoonl psychologists were more positive
than the directors of special cducation in the following activities:
diaggnostiec studies of the gifted, concultation with school bonrd mem—
bers nbout cpecial education programs, and private practice for psychol-
ogists.  Both groups emphasized strongly the diagnostic and consultation
role of the school psychologist.. The rank order correlation of the two
groups in the 10 categories of the school psychologists' performances
was .83 which indicatced a eclose agreement between the two groups!
perceplions.  loth groups agreed that school poychologists should make

23

diagnostic studies of all children.
According to Tan's study the rankings of Lthe 10 categories of

the school psychologist's performance were ns ol lows:

Pirectors Peychologintas
Dinpnostic studies ] 1
Follow-up studies v Y
Consultation to teachers 3 >
Speecianl placement of children h 3
Consultation to ndministrators h t)
Conferences with pupils and parents t L
Kesearch Y t
Communily Services 3 3
curriculum planning 9 10

Psychotherapy JO 7
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Tan's study had a "response set'" built into it because the
questicnnaire was organized by categories which may have influenced
how the respondents answered the items in that category. Also, some
parts of his study dealt with trivial matters; for exemple, there were
questions regarding whether or not the school psychologist was married,
a parent, and well groomed and neat. In the rankings of the above
mentioned ten functions it was unfortunate that these rankings were
based only on present rather than desired functions so that role
trends were not indicated,

Hirschner (1971) studied school psychology as viewed by super-
visors of school psychological services. A total of 114 personnel
directorec from the largest metropelitan areas were asked Lo rank 170
Tunctions on a four-point scale of importance. The highest ranking
functions included teacher consultation, psychometric evaluation,
screening for ploacement, parent counscling, and inservice. Remedinl
inttruetion and posychotherapy were ranked the lowest.,

Most of the studies clted up to this point have been limited
to one particular stnte or a particular population. As was mentioned
previously there was a need for n national comprehensive study of the
role of the schouol psychologist, and l,}li.:; Lask was undertaken by the
Hational Association of Uchool I'sychologicts (UAVP) coon after ito
founding in &t. Louis in 1909, This national survey, completed in
1970 by HAGP, included responses rrom 5138 school psychologints, 1t
was undertaken to provide comprehensive data regarding such things as
training, certirication requirements, background, professional afrili-
ation, role and trunction, professional neecds and problens, salary, and

future Jdevelopments,
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The role and function of school psychologists as determined by
this national study appeared to be dominated by activities of indivi-
dunl psycho-educational evaluation, report writing, and parent-teacher
conferences. This was true for both the current role and ideal role
projection. Tndividual counseling was also considered an important
professional activity in both current and ideal projections. Greater
emphasis was placed on congsulting activities in the ideal role projec-
tion than in the current role. Regular and special program evaluation,
behavioral manapgement, and educational program planning were the most
frequently identified areas for consultation in the ideal role
projection.

According to the HADP study the skills most in neced of develop-
ment included psychelogical and educational diagnosis, educational
programming, behavior modification planning, counseling, and profes=-
sional communication, ‘This indicated that the school psychologists
desired to improve their roles as "change agents' and to place less
cmphacis on diggnosis and report writing.

When the school psychologists were asked in Lhe HASP study about
vhat internnl aspects ot school psychology needed the national atten-
tion ot school paychologists for resclution within the profecsion, role
and Munction were most frequently mentioned.  One of the recommendations
of the study was "That o national eftort by professionnl school psychol-
ogiasts' assecintions be mnde to examine and clarity the current and
rmture role and runction ot the school psychologist in terms of antici-
pated cducational and mental health needs of students"™ (p. 84),

This was a very complete and thorough study and provided



much helpful information. However, the section on role and function
was brief and global in emphasis. 1t alsc failed to ask to what
extent school psychologists perform each activity and the importance
of each activity.

Studies of the School Psychologist
in Michigan

Prior to 1960 there was no research concerning school
psychology in Michigan. During the 1960's, however, therc vwere a
number of attempts to study some of the problems and trends in
school psychological services. In 1962, the Detroit Public Schools
ctudied the professional requirements and remuneration of school
diagnosticin»s by means of a survey. Data from administrators from 43
school districts which had mentally handicapped programs were analyzed.
Only one question on the survey pertained to the functions of the
ccheol diagnostician:  "Please cheek those functions which are basic to
vour diagnosticians.,”" The study nsswned that the general function of
the diagnostician was diagnostic testing of mentally handicapped
children. The results are as follows: Parent Counseling = 9h% of the
administrators checked this function; Teacher Counseling - 66%; Case
history development - 665, Pupil counseling - 51%; Curriculum develop-

ment = 017 Yencher selection - 5% Inservice training - 253 Consul-

tation - %3 Public Relations - 2%; Research = 0.
Leaske and Austin in a 1963 unpubrlished study reviewed 117
returned questionnaires (50.60% of 207) from school diagnesticians,

Age, sex, Job title, district sicze by membership, types of mentally

hundicapped programs served, number of diggnosticians in Lhe systenm,



administrative data, salary, work load, time spent in different tasks,
and types of tests used., As in the previous research cited, the
interest was focused more on general and demographic information rather
than on function. It did suggest that school diagnesticians spent

their time in the following ways: Tndividual assessment, group testing,
reports and records, consultation, individual counseling, research, and
travel. Individual assessment took the majority of time.

The James A. Dunn study of school diagnosticians (1964) was
basically demographic in nature. Age, sex, degrees, title, size of
school district, nand salary were studied. This study also sought to
determine the university nttended by the school diagnostician and the
degree of satisfaction with training. However, it did not address
itself directly Lo the functions of the school diagnostician.

An interesting study was completed by Swanson in 196G, He sent
two questionnaires Lo each of 58 intermediate superintendents and
A sehool district superintendents.  The additional questionnaire was
to be completed by an elementary principal. A total of 169 completed
the questionnalire; this included 112 superintendents and %4 elementary
principals.  The study pointed out the necd to expand psychological
ervices. It aloo indieanted that tLhe diagnostician should asswme a
broader role in the schools and function competently in working with
nll school children,

Lesiak's study (1971) entitled "Michigan {clivol Psychologists:
1900-1970" is probably the most comprehensive study to date, A total
of 210 school psychologists responded Lo a 0 item questionnaire which

attempted Lo explore the background, professional practices and



procedures for providing service, and professional concerns regarding
university training, role and function and general issues, Holeland
function was only one small part of this study, but it was more com-
plete and descriptive than the previous studies. However, it only
lizted functions in terms of time spent rather than the relative
importance of the functions. The percentage figures for each activity
below indicate the percentage of the school psychologists who spent the
major portion of working time in that mctivity.

Current. time spent:

Individunl assessment BGR
Preparation of written reports 6R%
Conforences P
Planning ecducational programs b

Tdeal time spent:

Individual assessment H3%
Planning educationnl programs 1%
Conferences L%
Geaneral consultation 37

Lesink also found that school psychologists preferred Lo do
more in-service education, general consultation, program evaluntion,
and planning of educational programs for children while doing less in
the wny of writing reports, fThe three most desired additional skills

. by the Mi
L

wel TR chigan Association or OSchool Psychologists regarding inservi
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abilities, and behavior modification teclhiniques. ‘i'he most rrequently
cited professional concerns vere a desire to provide psychological

cited professional concerns wvere a desire to provide psychological
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zation in the state.
In a recent survey of 2006 school psychologists (1972) completed

by the Michigan Association of fchool Psychologists regarding inservice
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needs, the following topics of interest were of concern to them.

1. The use of the school psychologist as a behavioral consultant

2. A dipgnostic-prescriptive approach to pre-school education

3. Alternative approaches to standardized testing: Dbehavioral

description and developmental learning

i. Legal: new rules and regulations, liability, and due process

5. Training: goals, requirements, competency based programs. It
was interesting to note that 2W% of the respondents were con-

cerned with "Role definition - Whet is a school psychologist?”

6.  Accountability

Although this study was concerned with inserviee needs and not
dircetly with the functions of the scheool psychologist, it pointed out
that the school psychologists had questions concerning what their role
was., It also pointed out their interest in the functions of behavioral
consultaticn and diongnosis-prescription.

Up to this time in the history of school psychology in Michigan
there were no studies devoted exclusively to the role of the school
poychologist and what hig activities and functions should be, Most of
the studies in Michigan have been demographic in orientation or general
in interest. Of the six studies cited, two did not deal at all with
the functions and activities of the school psychologists; one dealt
briefly concerning the general expansion of the services of school

psychologistsy two contained a question or two concerning how school
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psychologists spent their time; one contained questions concerning how
school psychologists spent their time, what is the "ideal" majority of
time spent, and what additional skills were needed. In general, these
studies did not provide much insight intc the role of the school
peychologist in Michigan., The activities which were discussed in these
studies were for the mest part general rather than specific. In most
cases the activities were discussed from the perspective of "time
spent"” rather than the perspective of its importance to the role of

the school psychologist,

summary of Belevant Literature

The role of the school psychologist in the United States has
expericnced o brief but stormy history. The rapid increase in the
number of school psychologists since the Second World War has focused
attention on the problems of what a school psychologist is and what
activities he should engage in., Within the lnast ten years there has
been considerable discussion of changing the orientation of school
psychologists from a clinical-diagnostic model to a behavioristice,
practical, and appliced model. Although many writers have sugpested
variocus changes in the nctivities of the school psychologist, 1ittle
research has actunlly been enrried out to study these various activi-
ties and their relative importance to the role ot the school psychol-
ogist., The research in Michigan has generally been demographic,
desceriptive, and more concerned about salaries, training procedures,
and the size of school districts served by the school psychologist

rather than upon the actual activities of the school pusychoelogist.



Also, most of the research to date has described the role as is rather

than as it should be.



CHAPTER ITI

METHODOLOGY

Tntroduction

This chapter focuses upon the methodology usecd to obtaln the
data, Included are sections denling with definition of terms, the
population sampled, the development of the quentionnaire, hypotheses
and specific questions, statistiecal analysis, and the collection of
the data.

It is important, Tirst of all, to provide a definition for

cach of the terms used in the study.

DefTinition of Terms

Tdeal Bole

Ideal role refers to a set of major and specific activities of
the school psychologist as perceived with varying degrees of importance
by school psychologists and directors of speecinl education in Michigan.
Tt is a role which is perceived by the respondents as they wish it

Lo be, not in the perteect sense, but rather as they prefer it; it is

a perceived pretferable role.

Gpecific Activities

Opecific nctivities refer to fifty-five particular functions
which may be performed by the scheol psychelogist in the ideal role, A

list of these activities is provided in Appendix A. 'These activities
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are subsumed under the eight major activities described below.

Major Activities

Major activities refer to eight general functions which may
be performed by the school psychologist in the ideal role. GSelected
combinations of the fifty-five specific activities define these major

activities. They include the following:

1. Diagnostic Testing and Evaluation.--The school psychologlist

makes o diagnostic study of a child by means of various measurement
instruments or techniques to determine the reason for the child's
difficulties in school. There are ten specific activities within this

major activity.

2. Teacher Consultation and Psycho-Kducntionnl Planning for

Individual Children.~- The schoel psychologist consults with teachers

and school personnel in plamning a ehild's school program which is
unique and specific to that individual and which is based upon sound
psychological and educational principles. There are six specific

activities within this mnjor anctivity.

3. sychotherapy and/or Counseling with ¢hildren.--The school poy-

chologist gives direct supportive help to the child in an attempt to
improve or change ihe child's behavior so he cuan adapt himself more
readily to a school learning environment. fThere are four specifice

activities within this major activity.



k., Parent Consultation.--The schoonl psychologist helps the parents

understand the psychological and educational needs of their children.

There are four specific activities within this major activity.

5. Community Relationships.--The school psychologist works within

the community in an educational and informative manner and provides a
liaison between the school and the community regarding programs for
handicapped children. There are nine specific activities within this

major activity.

(6. School Curriculum and Program Consultation.--The school psychol-

ofist provides recommendations and informntion regarding special needs,
curriculum, and programming in the school district in order to improve
the quality of the educational program and bring about educational
change. There are twelve specific nctivities within this mnjor

nctivity.

T. Administration of Opecinl Fdueation Programs.--The school

psychologist coordinates specinl educntion propgrams, supervises person-
nel, and makes special arrangements such ns transportation and schedul-

ing. There are six specific anctivities within this major activity.

B. Research.=-=The school psychoelogist by means o various tech-
niques seeks to gather information, answer questions, or solve problems
which confront cducation as it attempts to meet the psychological and
ceducntional needs of ehildren in a school setting. There are four

specitic activities within this major activity.



36

Population

The population from which the data was derived for this study
included the totnl number of school psychologists and directors of
specinl education in the State of Michigan who met the following

criteria;

1. Directors of specinl education
This title refers to all those who are employed ns directors
of specinl education in the State of Michigan and approved as
such by the Michigan Department of Kducation and those who per-
form the duties of a director of specianl eduention but who may

not be approved by the Michigan Department of Education.

Q. Ochool paychologints
This title refers to all those who have met the Michigan
Department of Fducation's criteria for approval (either tem-
porary or pcrmnnont) ns o school dingnostician and are employed
in that capncity. (Note: The term school diagnestician is used
here becnuse Michigan PPublie Law 3%3, which et'feclively changed
the title to school psychologist, had not yet gone into effect

at the time the study was conducted.)

There were 149 directors of special education and W09 school psycholo-
zists in the State off Miehigan who met the awbove coriteria tor n total

population ot L6548,
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Devel opment of the Questionnaire

In order to determine how the school psychologists and direc-
tors of special education perceived the ideal role of the school
psychologist in Michigan it was considered expedient to compile a list
of activities which could then be evaluated by the respondents and
rated and ranked according to relative importance. These activities
included the fifty-five specific nactivities and ecight major activities
defined previously.

The initial step in the consiruction of the questicnnaire was
o careful examination and annlysis of the relevant literature which
detailed the many varicd activitics of the school pnychologist and the
many important issues which confronted him. The activities were
organized into eight meaningful combinations which have been defined
as the ecight major activities.

Although the questionnaire centered around the activities of
school psychologists, it was also considered important to obtain the
perceptions of the respondents regarding the types of disabitities which
should recelve services from schoeol psychologists, the appropriate
settings in which they should work, some of their professional needs,
and in what areas they needed to improve their competencies.

A preliminary questiconnaire was submitted to the members of
the writer's guiduance committee and the research consultants from the
Office of Research Consultation in the College of FEducation at Michigan
State University for their suggestions, and a revision was written.

A pilot study of this revised questionnaire was conducted,

utilizing a8 selected group of school psychologists, directers of special
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cducation, trainers of schocl psycholecgists, professional colleagues
nt Michigan State University, and consultants from the Michigan State
Department of Fducation - Opecial Fducation Cervices. The purpose of
this pilot study was to further refine the questionnaire, revise con-
tent, and diccover instances of misunderstanding, poor wording,
inconvenient spacing, and awkward format., A total of 73 pilot
questionnaires were distributed and a total of 70 were returned., As
a result of this pilot study, the length of the questionnaire was
shortened, some content was changed, and changes in wording and format
were made.

A 1ist of the names and addresses of school poychologists and
directors of npecial education was oblnined from the Michignn Department
of Iducation - Upecinl Fduention Pervices. This 1ist included all

those who met the eriteria as outlined previocusly.

The Questionnaire

The questionnaire in its final form owoas divided into nine

parts (see Appendix 1),

1. General Information Pnge.==The purposc of tihe general informn-

tion page was to obtanin dato regarding ey cox, type o0 district in
vhiich employved, munmber of years of expericnoe oo onocohe D prycholopist
or director of cpecinl cducation, smount of tenehinge cxperiecnee,

highest degree obtained, approval and certitficention information, and

type of university training. A different pencral information rage was
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designed for each group. The information cbtained from this page was
used as identifying data. OSome of the information - type and size of
district, amount of profegsional experience as either a school psychol-
ogist or director of special cducation, amount of tcaching experience -
was used as independent variables in the statistical analysis of role

perception.

2. Activities of the School Psychologist.--This section conslisted

of the fity~five specific activities which may be performed by school
psychologists (see Appendix A). To avoid a response set in which the
respondents may select answers on the basis of mojor activity group-
ing, these activities were intentionally scerambled by placing them in
a hat nnd selecting them one at a time to provide a random order in
the questionnaire. 'The respondents checked each of the activities
according to the following relative importance scale, and they were
scored according to the number in parenthesis.

A. Must Pertorm (Score: 5)

The scheool psychologist MUNY perform this activity. 1t
is a maJor and essentisl function of the highest priority.

K. Chould Pertorm (Score: L)

The school psychologist CSHOULD pertform this activity,
It is a meaningiul, significant, and desirable function orf
medium priority.

¢. May Pertform (Score: 3)

The sehool psychologist MAY perform this activity if
he wishes., Tt is a minor function of low priority but it

is permissable and acceptable,
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D. Should Not Perform (Score: 2)

The school psychologist SHOULD NOT perform this activ-
ity. It is not a desirable or meaningful function for the
school psychologist.

. Fusnt ot TPerform (Score: 1)

The scheool posychologist NIST LOT perform this activity.
It is not an essentinl or legitimate function Tor the
school psychologist.
The purpose of this part of the questionnaire was to determine
Lhe relative importance of performing ench of the activities of the
schooel poychologict in the ideal role as perceived by the respondents.
A score from one to five was given for each response with o "Must”
receiving a five and a "Must Hot" receiving a one. 'Total scores for

cach mnjor activity were obtained.

3. Relative Iwmportance of Activities.--The respondents were asked

to yank their perceptions of the eight mnjor activities as to their
relative importunce to the school psychologist in the present role (as
it is now) and in the ideal role as previously defined. This was the
only item in the qQuestionnaire which included the present role. The
purpose of including it was to provide o means of comparing the present
role with the ideal role according Lo the perceived importance of the

cight major nctivities,

. Relative Time Allotment of Activities,--The respondents were

asked to specifly the percentage of protfessional time which they per-

ceived as necegssary ror the school psychologist in the ideal role to
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spend in each of the eight majJor activities.

S. Adequacy of Preparation for Activities.--The respondents were

asked to rank their perceptions of the school psychologists' relative

degree of preparation in each of the eight major activities.

6. Children Peceiving Professional Psychological Services from

the School Psychologist.—--The respondents were asked to indicate to

what extenit nine types of children including normal children and
children with various types of handicaps should receive professional
gservices from the school psychologist in the idenl role. The following
code was used: 1 - Must receive service; 2 - Chould receive service;

3 - May receive service; 4 - Should Not receive service; 5 - Must Not

receive service.

T. Cettings for UGchool Poychologicnl Activities.--The respondents

were atsked to answer three questions relating to the setting or environ-
mental conditions surrounding the performance of the various activities
af the school psychologist in the ideal role,

A, What should be the size of Lhe stwilent population which the
schhonl psychologist should cervice?  The respondents were
asked to check one ot five entepories ranyringe from 2000 to
000,

. What progriess should be served?  Deven programs were listed
and the respondents were asked to check each one anccording

-~

to the t'ollowing code: 1 = HMust Servey 0= Should Gerveg

3 = May Serve; b = UChould Lot Perves; 9 - Must lot Serve.,
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C. To whom should school psycholegists bhe most immediately

responsible? Five professional personnel were listed and

the respondents were asked to check one.

8. Professional Needs of the School Psychologist.--The respondents

were asked to answer nine questions dealing with various professional
needs of the school psychologist in the ideal role. Years of required
teaching experience, certification requirements, the degree necessary,
usce of paraprofessionals, professional affiliations, freedom to engage
in "private practice," and how to improve professionally were the
questions which were asked, The question concerning professional
affiliations was structured by listing cight professional organinn-
tions and requesting the respondents to check cach one according to the
following code: 1 = Must Belong; 7 - Should Belong; 3 - !May Belong:

4 - Should Not Belong; 5 - Must lot Belong. The question concerning
professional improvement was structured by listing four activities and
requesting the respondents to check ench one according to the follow-
ing code: 1 - Must Doy 2 — Chould Doy 3 = !y Doy b = Should Hot Doj

5 = Must lNot Do.

9, Improvement of Competencies.--This wns the only open-ended

question in the questionnaire. 'The respondents were asked to list the
specific professcional areas in which they perceived the achool psychol-

cgists needed to improve or upgrade their skills and competencies.
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Collection of Data

A mailing was sent to the 558 people in the population of
interest on February 13, 1973. Enclosed was a letter of explanation,
one questionnaire, and a stamped, addressed envelcpe for the return of
the questionnaire (see Appendices B and C). A follow-up letter was
mailed on February 28, 1973, for the purpose of contacting the non-
respondents and increasing the rate of return (see Appendix D).

A total of W17 questionnaires or 75% were returned by school
psychologists and directors of special ceducation. fichool psycholeogists
returned 318 questionnaires (78%) while directors of special education
returned 99 {(66%). Two of the questionnaires could not be used in
the statistical analysis because of errors in completion. Two ques-
tionnaires were returned to the sender because of g faulty address.
Three questionnaires were completed but were not inecluded in the above
count: twoe were received too late for consideration and one failed to
specify whether it hnd bLeen completed by a schoanl psychologist or

director of specinl cducation.

liypotheses and Specific Questions

Hypotheses

There is an interaction bietween the amount of
teaching experience and group membership (school
puychologists or directors of special education)

on the perception of the ideal reole of the school
psychologist on each of the ecight major activities.

Hypothesis T

Hypothesis I1: There is an interaction between amount of profes-
sional experience as either a school psychologist
or director ot special education and group member-
ship on the perception ot the ideal role of the
school psychologist on each of the eight major
activities.
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Hypothesis III: There is an interaction between type and size
of school district in which the school psychologist
and director of special education are employed and
group membership on the perception of the ideal
role of the school psychologist on each of the
eight major activities.

Cpecific Questions

1, What is the relative importance of the eight major activities
of the school psychologist in the present role and in the ideal
role as ranked by school psychologists and directors of special
cducation, nnd what is the extent of agrcement between the two

Eroups.

2. What should be the relative time allotment (percentage of time
to spend) of the eight major nctivities of the school psychol-
ogist in the ideal role as perceived by school psychologists and
directors of special cducation, and what is the extent of

agrecment between Lhe two groups?

3, How prepared is the school psychologist to perform the eight
major activities in the ideal role as ranked by school psychol-
ogists and directors of special education, and what is the

cextent of ngreement belween the twa groups?

I, What is the extent of agreement within ench group tetween the
rankings ot the eight major activities in the present role,
ideal role, adequacy of preparation, and amount of time to

spend?

5. What children should receive professional psychologicnl’///”\\K\

’ ™
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services from the school psychologist in the ideal role as
perceived by school psychologists and directors of special

education?

6. In what settings or under what environmental conditions should
the school psychologist perform professional services as per-
ceived by school psychologists and directors of special

education?

7. What are the professional needs which help school psychologists
become approved and certified, keep informed, and meet the
continuing demands of their role in the schools as perceived

by school psychologlists and directors of special education?

8. 1In what professional areas do the school psychologists need to
improve their ckills and competencies as perceived by both

school psychologists and directors of special education?

Statistical Analysis

To test the three hypotheses the univariate analysis of variance
was used to test each of the cight dependent variables (Finn, 1968).

Kirk (1968, p. 1098} discusses the use of a statistical measure
called the Estimnte of the Strenglh of Association., 1t enables one to
rfind out what proportion of the variance in the dependent variable is
accounted for Ly a specific source of variation. It must be emphasized
that, i1 the sample size is sufficiently large as is the case with this
present study, a triviul association between an independent variable and

a dependent variable may achieve statistical significance. The use of
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this statistic in this study was helpful in determining if there was a
meaningful difference or not.

To test the distributional agreement of school psychologists
and directors of special education on each of the fifty-five specific
activities, the chi-square test of homogeneity was used (Conover,

1971, p. 150).

Kendall's Coefficient of Concordance (Conover, 1971, p. 270)
was used to measure the extent of sgreement within each group between
present role, idenl role, adequacy of preparation, and time to spend in
each of the eight major activities., KXendall's Coefficient of Con-
cordance was nlso used to lock at the extent of agreement between the
school psychologists and directors of special cducation for the present
role, ideal role, adequacy of preparation, and time to spend in each of
the eight major activities.

In order to determine the internal consistency of the items
within each of the eight majJor activities, Hoyt's {(1941) Internal
Consistency Coefficient was calculanted. This coefficient locks at the
extent to which the items measure the same variable - the major activ-
ity. It is5 in essence a relinbility index based on the analysis of
variance theory. "The coefficient of reliability of a test gives the
percentage of the obtained variance in the distribution of test scores
that may be regarded as true variance, that is, as variance not due
to the unrelinbility of the meamsuring instrument"” (Hoyt, 1941, p. 153).

For the remainder of the data, summation and percentage

statistics were used.
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The statistical progrems were run on the digital computer at
the Michigan State University Computer Center using both the CbC 6500

and the CDC 3600.



CHAPTER 1V

ANALYSIS OF RESULTS

Introduction

This chapter focuses upon the results of the questionnaire and
the statistical analyses which were used to study the data, The first
section of the chupter is concerned with general information which
describes and compares the school psychologists and directors of
specinl education according to age, cex, type and size of school
district, amount of experience, and certification. The second section
deals with the testing of the three null hypotheses in an attempt to
discover if amount of teaching experience, amount of professional
experiernce as o school psychologist or director of speclial education,
and type and size of school dlstrict have any effect upon role percep-
tion as defined by the eight major activities. The testing of these
hypotheses will also determine if there are any statistically signifi-
cant differences between school psychologists and directors of special
education concerning their perceptions of the eight major activities
in the ideal role of the school psychologist. The perceived relative
importance of the fifty-five specific activities and the statistically
significant differences between the respondent groups on these activ-
ities are detalled in the third section of this chapter. The fourth
section deals with the rankings of the eight major activities according

to perceived present role, ideal role, adequacy of preparation, and

L8
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time to spend in the performance of the eight major activities. An
explanation of which children should receive psychological services

from the school psychologist in the ideml role is given 1in section five
of this chapter. The sixth section discusses the gettings for school
psychological activities as perceived by the respondents. The seventh
section details the perceived professional needs of school psychologists
in Michigan. The final section describes the professional areas in

which school psychologists need to improve skills and competencies.

General Information

The total number of respondents to the general information items
of the questionnaire included 317 school psychologists and 97 directors
of special education. Because of various omissions of Information by

the respondents, the number of respondents within each table may differ.

Age

In general the school psychologists as a group were younger
than the directors of specinl education (see Table 1}. A total of
58.6% of the school psychologists were below the age of 39 whereas
only 41.5% of the directors of specinl education were below this age.
A total of 56.4% of the directors of special education were between
40 and 59 years of age whereas only 39.4% of the psychologists were

within this age group.

Sex
As shown in Table 2 the school psychologists as a group had a
slightly higher percentage of males (506%) to females (lLL%) whereas the

large majority of the directors of special education were males (83.5%).
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TABLE 1.--Age of Respondents.

Less
than 30 30-39 Lo-h9 50-59 60+
Group % {n) % (n) % (n) % () % (N
Psychologists 20.5 (63) 38.1(117) 28.6 (88) 10.8 (33) 2 (6)
(N = 307)
Directors 5.3 (5) 36.2 (3L) 36.2 (M) 20.2 {19) 2.1 (2)

{n = 9l)

TABLE 2.--5ex of Respondents.

Male Female
Group % (n) % (N)
Psychologists 56 (178) Ll (138)
(N = 316)
Directors B3.5 (81) 16.5 (16)
(N = 97)

Type of District in Which Employed

As shown in Table 3 the majority of school psychologists (62.7%)
and directors of specinl education {53%) were employed in local school
districts. A total of 35.7% of the school psychologists and h5% of
the directors of special education were employed in intermediate school
districts.

Public School Student Population
in the Employing District

As shown in Table 4 approximately a third of the school psychol-

ogists worked in each of three district sizes with student populations
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of 0-9999 {(33.1%), 10,000-24,999 (37.3%), and 25,000+ (29.6%). A total
of 42.7% of the directors of special education worked in a district
pize of 0-9999, 3B.5% worked in a distriect size of 10,000-24,999, and

18.8% worked in a district size of 25,000 or more.

TABLE 3,--Type of District in Which the Respondents were Employed.

Local Intermedinte Other*

Group % (1) % (W) % {H)

Psychologists 62.7 {197) 35,7 (112 1.6 (5)
(N = 31h)

Directors 53 (51) s (h3) 2 (2}
(N = 96)

¥ "Other" refers to those employed in specific schools or
psycho-dingnostic clinics.

TABLE lU,-~The Size of the Public Gchool Student Population in the School
Districts of the Kespondents.,

0-9999 10,000-24,999 25,000+

Group % (n) % (N) % (N)

Psychologists 33.1 (103) 37.3 (116) 20,6 (92)
(N = 311)

Directors Woor (W) 38,5 (37) 18.8 (18)

(N = 06)

Years of Professional Experience
as a School Psychologist or
Director of Specinl Education

It is evident that school psychologists as a group had less

experience in their positions than did the directors of special education
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in their positions (see Table 5). A total of L6.6% or almost half
of the school psychclogists had 1-k years of experience as a school
psychologist. A total of 38.3% of the directors of special education
had 1-4 years of experience, 41.5% had 5-9 years of experience, and
19.2% had 10+ years of cxperience.

TABLE 5.--Years of Professional Experience as a School Psychologist
or Director of Special Education.

0 1-h 5-9 10+
Group % (n) % (N) % (W) % (N)
Psychologists 6 (2) h6.6 (1h6) 35.2 (110)  17.6  (55)
(N = 313)
Directors 1 (1) 38.3 (36) h1.5 (39) 19.2 (18}

(N = 9h)

Highest Degree Earned

Two=-thirds of the schocl psychologists (66%) and two-~thirds
(67.5%) of the directors of special education earned their M,A. or M.S.
degree as their highest degree (sece Table 6). A total of 20% of the
scheol psychologists and 18% of the directors of special education
attained the Educational Specialist degree. A total of 13% of the
school psychclogists and 13.5% of the directors attained either the
E4d.D or Ph.D. Approximately one-third of each group had degrees above
the M.A. or M.S. level whereas only 1% of both groups had less than an

M.A. or M.S. degree.
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TABLE 6.--Highest Degree Earned by the Respondents.

BS or BA MS or MA Ed.S Ed.D ~ Ph.D

Group % () 2 (N) %2 (N) g2 (W) % (N)

Ps{chologi?ts 1 (LY 66 (208 20 (62) 5  (16) 8 (25)

N = 315

Directors 1 (1) 67.5 (65} 18 (17) 6.2 (6) 7.3 (7)
(N = 96)

Type of Approval as a School
Diagnostician or Director
of Special Education

The majority of school psychologists (85%) had permanent
approval as a school diagnostician in Michigan, and 15% had temporary
approval {see Table 7). A majority of the directors of special educa-
tion (62%) had permanent approval in Michigan. A total of 14% had
temporary approval, 17% received "grandfether' approval, and 7% were
not approved.

TABLE 7.--Type of Approval as a School Diagnostician or Director of
Special Education.

Temporary Permanent Grandfather*® Not Approved®
Group A (N} % (W) pt (1) » (N)
Psychologists 15 (L) 85 {269) X % X X
(N = 316)
Directors 14 (13) 62 (60) 17T (16) T (1)
(N = 96)

* Does not apply to School Psychologists



Type of Teacher Certification

In order to be approved as a school psychologist in Miqhigan
it 18 not essential to have & teacher certificate, while it i{s necessary
for the directors of special education. A total of 31% of the school
psychologists in Michigan did not have a teacher certificate (see
Table 8). The majority of both school psychologists (54%) and direc-

tors of special education (89.4%) had permanent teacher certificates.

TABLE 8.--Type of Teacher Certification of the Respondents.

Provisional Permanent Life Hot Certified
Group % (M) % (W) % (W) z
Psychologists 11 (34) 54 (168) i (13) 31 (96)
{(H = 311)
Directors 3.2 (3) 89.4 (84) 5.3 (5) 2.1 (2)

(N = gh)

Level of Teacher Certification

As shown in Table 9, P?1.7% of the school psychologists had
elementary certification, 31.7% had secondary certification, and 14%
had both elementary and seccondary certification. A totsl of 22% of the
directors had elementary certification, 31% had secondary certification,
and 45% had both elementary and secondary certification.

Professional Approval in Other
Areas of Special Fducntion

As shown in Table 10, 81.5% of the school psychologists did not
have approval in any other urea of special education. A total of B7%

of the directors of special education, on the other hand, had approval
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in at least one other area of special education with 27% having approval
in more than one specieal education area. It can be concluded that
directors of specinl education as a group had a much stronger back-

ground in special education than did the school psychologists.

TABLE 9.~~Level of Teacher Certification of the Respondents.

Both Elementary

Elementary Secondary and Secondary llone of Above
Group % (W) % (W) 7 (W) % (N)
Psychologists 21.7 (65) 31.7 (95) b (h2) 32.6 (98)
(N = 300}
Directors 22 (20) 31 (28) hs (b)) 2 (2)
(N = 91)

TABLE 10.--Professional Approval of the Respondents in Other Special
Education Areas.

o‘d o
o b
o o O« o
(8] [ ™0 Q
ha ol 0 11 ™ Emﬂ
o H " by zH.9
=N r—"g A O H& 4+ +>
[*H [ 0 Q | ] | P
L + o [T U oo v 4 O
[= I U Fof: | o] [T = -
'Q ﬂ_lOJ 23 0 + B2 o-p'cg
1] - ) Ly (oI o I | .. O
Group % () % (H) % (N % {N) % (N)
Psychologists 81.5(257) 3 (206) 3 (9) h (14) 3.5 {11)
(N = 317)
Directors 13 (13) 27 (P6) 16.5 (16) 16.5 (16) 27 (26)

(N = 97)
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Years of Teaching Experience

As shown in Table 11, 29.1% of the school psychologists did not
have any teaching experience. Only 14.5% of the school psychologists
had more than 10 or more years of teaching experience. The directors
of special education, on the other hand, had considerably more teaching
experience than did the school psychologists. Only 3.2% of the direc-
tors had no teaching experience, and slightly more than half or 51.1%

had 10 or more years of teaching experience.

TABLE 11.-=Years of Teaching Expericnce of the Respondents.

0 1=k 5-9 10+
Group % (N) % (N) 7 (W) z (n)
Psychologists 29,1 (89) 33.,1{101) 23.3 (71) 14,5 (Wh)
(N = 305)
Directors 3.2 (3) 10.6 {10) 35.1 (33) 51,1 {L8B)
(N = 9h)

Employment of Dirertors of Special
Educntion as School Disgnosticians or
School Psychologists (Respondents:
special education directors only)

A total of 21 out of 96 directors or 22% have had employment

experience as school diagnosticians or school psychologists,

Levels of Certification for School
Psychologists according to the Psychol-
ogist Registration Act {Respondents:
school psychologists only)

A total of 10 out of 290 {3.5%) were certified at the consulting

psychologist level. A total of 35 (12%) were certified at the



psychologist level, A plurality of the school psychologists (n = 1h1
or B.5%Y were certified at the poychological examiner level. A

total of 10h or 0% were not certified at any level. (1t should be
noted that it is not necessary to be certified nt any level unless a
particular school psychologist decides Lo engoage in private practice.)
lersonnel to wher Uchioo]l Paycholopists

were Irmedintely Heoponsible {(kespondents:
school poycholopgicts only)

The majority of the cchool psychologistes {(%8%) were immediately

responsible to o Dircctor of Opeecial Fducation (see Table 172).

TARLY 10 e==terconne? Lo whorn Jchool Povehologinte were Immedintely
Hespourible,

Group e (1)
Direcctor of T'upil Perconnel 10 (30)
Director of Jpecinl Fineation HH (18:)
Superintoendent f (n0)
Dircetor or foordinator of Peveholoprionl Servicen I {(Lh8)
Other 10 {31)

No(Cehood Poyehologiots) = <0

Mniversitics Attended by Selioold
Poveholopgicts (Bespondent:
rohoo] poveholofists only)

As shoun in uble 13, Michipan Ctate Undversity (03, 30) and

Vayne Utate Univercity (027) have frained most 0 the ccehool psycholo-

gicts in the state ot Pichigan, ¥estern Michipan University trained

7005 Undversity o Michigan trained 15,97 Centrad Michigan University

Y
P BN

truined 8% other .5, colleges tralned 1.
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TABLE 13.--Universities Which have Trained School Psychologists.

Group % (W)
Michigan State University 23.3  {72)
Wayne State University 23 (70}
Western Michigan University 17.h (54)
University of Michigan 15.5 (L8)
Central Michigan University 8 (25)
Other U.S. college or university 12.8 (ko)

N (School Psychologists) = 309

University Departments Which have
Trained School Psychologists

(Respondents: school psychologists only)

The plurality of the school psychologists (37%) were trained in
psychology departments at the various universities (see Table 1h).
Education departments accounted for the training of 28% of the school
psychologists., A total of 1h,6% were trained in joint programs com-
bining both the education and the psychology departments. A total of
15.4% of the school psychologists answered this question by deseribing
the department as educational psychology; since it was not known
whether this was a program located in an education or psychology depart-

ment, this was retained ns a separate category.

Testing of Hypotheses

Before the null hypotheses wvere tested, Hoyt's Internal Con-
sistency Coefficient was calculated for each of the eight major
activities to determine the extent to which each of the items which
comprised a major activity were measuring the same thing, that is, the

extent to which the items were unidimensional (see Table 15). These
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TABLE 14.--University Departments Which have Trained School

Psychologists.

Group % (W)
Psychology 37 (105)
Education 28 (18)
Educational Psychology 15.4 (L3)
Education and Psychology 1h,6 (1)
Other 5 (1h)

N (School Psychologists) = 281

TABLE 15.--Hoyt's Internal Consistency Measure for Eight Major
Activities (N = h1h),

Internal
Activity Consistency
Diagnosis .T1l
Psycho-Educational Planning +59
Child Therapy .6l
Parent Consultation .32
Community Relationships .16
School Program Cconsultation .83
Administration of SOpecial Fducation Programs Tl
Research T

coefficients were reletively high except for Psycho-FEducational Plan-
ning (.59) and Parent Consultation {(.32). Because ot these smaller
coefficicents, it became more difficult to find signitficant differences
in the analysis of variance,

As shown in Table 16, the correlations between the eight major
activities of the school psychologists were generally low which indi-
cates that responses to each of the eight major activities were

relatively independent. All of the 28 correlations fell below .50
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except the correlation between Diagnosis and Psycho-Educational Plan-
ning (.51), the correlation between School Program Consultation and
Community Relationships (.63), and the correlation between School
Consultation and Administration of Special Education Programs (.5h}.
For cach hypothesis tesct the number of subjects which were
included in the statistical design varied somewhat due in most casesn
to missing data. T¥For each hypothesis test a percentage statistic--
the Estimate of the Strength of Association (Kirk, 1968, p. 198)--was
used in order to determine the proportion of the total variance of the
dependent measure accounted for by cach significant effect. The
decision rule in all statistical tests was to rejcet the null hypothesis
at the .05 level. (The asterisks in cach table indicate significance

at the .05 level for that particular effect.)

Null Hypothegis I

There is no interaction between the amount of teaching experi-
ence and group membership (school psychologists or directors of special
education) on the perception of the idenl role of the school psycholo-
gist on each of the cight major activities.

The designs used to test this hypothesis were two-way fixed
effects Analyses of Variance, one for each of the eight dependent
variables. The group independent variable (N = 38h) had two levels:
school psychologists (N = 29%) and directors of specinl education
(N = 89). The teaching experience independent variable had four levels:
0 years, l-l years, 5-9 years, and 10+ yemrs. This was an unbalanced
design in which there was an unegqual number of sublects per cell.

Because of this unbanlanced design it was not possible to test each

source of variation independently. Table 17 indicates the means and



TAELE 17.--lMeans of the Eight Major Activities of the School Psychologist for Teaching Experience

x Group (i = 33%).

Means of the Eight Activities
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pooled standard deviations on the elght dependent memsures and the num-

ber of subjJects per cell in the design.

Diagnosis.~-As shown in Table 18, there was no significant
interaction effect between amount of teaching experience and group
membership on the variable of Diagnosis. Also,the amount of teaching
experience had no significant effect upon the perception of the impor-
tance of Dimgnocic in the ideal role of the school psychologist. There
vas a significant group main effect. A comparison of the weighted
means for the two groups Indicated that in the ideml role of the school
psychologist, Diagnosis was percelved as slightly more important by the
school psychologists (mean = Lli,6} than by the directors of special
education (mean = 43,0). The proportion of the total variance of the
dependent measure accounted for by this group effect was 3.0% suggesting
that the relationship between the dependent variable and group was

cmall,

TABLE 18, ~-Two-wny Fixed Effects ANOVA on Tenching kxperience and Group

Membership--Dependent Measure: Diagnosis.
dources of Mean
Variation ar Squnre ¥ oratio p. less than
Group 1 175.03 12,77 LO00L*
Teaching experience 3 8.4 TR L5003

Interaction 3 10,10 RS S0NT
Error BTG 13.70
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Psycho-Educational Planning.--As shown in Table 19, there waEe

no significant interaction effect between amount of teaching experience
and group membership on the varlable of Psycho-Educational Planning.
Also,the amount of teaching experience had no significant effect upon
the perception of the importance of Psycho-Educational Planning in the
ideal role of the cchool psychologist. There was n significant group
effect. A comparison of the weighted means for the two groups indicated
that in the idenl role of the school psychologist, Psycho-Educational
Planning was perceived as slightly more important by the school psychol-
oglsts (mean = 26.h) than by the directors of specinl education (mean =
25.5). The proportion of the total variance of the dependent measure
accounted for by this group effect was 2.6% suggesting that the associa~
tion between the dependent variable and group was relatively small.

TABLE 19,--Tvwo-way Fixed Effects ANOVA on Teaching Experience and Group
Membership--Dependent mensure: Psycho-~Educational Planning.

Dources of Mean

Variation dr Oquare I ratio p. less than
Group 1 63,07 10,07 .0011%
Teaching Experience 3 305 .60 6169
Internction 3 3,00 50 OG6BT
Errvor RYLE ST

Child Therapy.--As shown in Tnable 70, there was no significant

internction etffect between amount of teaching experience and group
membership on the variable ot Child Therapy. Also,the amount of teach-
ing cxperience had no significant effect upon the perception of the

importance of Child Therapy in the ideal school puychologist role.
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There was a significant group effect. A comparison of the weighted
means for the two groups indicated that in the ideal role of the school
peychologist, Child Therapy was perceived as slightly more Important by
the school psychologists {mean = 11.3) than by the directors of special
education (mean = 10.2). The proportion of the total variance of the
dependent measure accounted for by this group effect was 4,3%, suggest-
ing a small relationship between the dependent variable and group.

TABLE 20.,--Two-way Fixed Effects ANOVA on Teaching Experience and Group
Membership--Dependent Measure: Child Therapy.

HGources of Mean

Variation dfr Square ' ratio p. less than
Group 1 82,83 17.99 L0001 %
Teaching Experience 3 2.09 .58 .6255
Interaction 3 3.03 .66 L5780
Error 376 h,60

P'arent Counseling.=--As shown in Table 21, there was no signifi-

cant interaction effect present between amount of teaching experience
and group membership on the dependent variable of Parent Counseling.
Also, the umount of teaching experience had no significant effect upon
the perception of the importance otf Parent Counseling in the idenl
school psychologist role, There was no signiticant ditf'ference between
the perceptions of school psychologists and directors of special educa-

tion on the variable of Parent Counseling,
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TABLE 21,--Two-way Fixed Effects ANOVA on Teaching Experience and Group
Membership--Dependent Measure: Parent Counseling.

Gources of Mean

Variation ar Square F ratio p. less than
Group 1 T.ho 2.00 .1388
Teaching experience 3 6.0k 1.85 .1375
Interaction 3 2.96 BB Ai5es
Frror 376 3.37

Community Relationships.--As shown in Table 22, there was no

significant interaction effect between amount of teaching experience and
group membership on the variable of Community Relationships. Amount of
teaching experience had no significant effect upon the perception of

the importance of Community Relationships in the ideal school psychol-
ogist role. There was a significant group effect. A comparison of the
veighted means for the two groups indicanted that in the idenl role of
the school psycholopist, Community Relationships wns perceived as
slightly more important by the school psychologists (mean = 30.06} than
by the directors ot special education (mean = 29.7). The proportion of
the total variance of the dependent measure accounted for by this group

TABLE 22.-=Two-way Fixed Effects ANOVA on Teanching Experience and Group
Membership--Dependent Measure: Comnmunity Relationships,

e g gam.mas oo . - p T oo o o P S d sk Dmz 2ot P

Dources of Mean

Variation drf Square M oratio p. less than
Group 1 53,774 Lo12 ,0h30%
Teaching kxperience 3 1.07 .08 L9696
Interaction 3 ol 1,40 L1300

Error 376 13.05
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effect was .B% which suggests that the relationship between the depend-

ent variable and group was very esmall.

Program Consultation.--As shown in Table 23, there was no

significant interaction effect between amount of teaching experience

and group memberzhip on the variable of Program Consultation. Also, the
mount of teaching experience had no significant effect upon the percep-
tion of the importance of Program Consultation in the ideal sciool
psycheoleogist role., ‘There was a significant group effect, A comparison
of the weighted means indicoated that in the ideal role of the school
psychologist,Program Consultation was perceived as slightly more
important by the school psychologists (mean = 42.2) than by the direc-
tors of specinl education (mean = 38,7}, The proportion of the total
variance of the dependent measure accounted for by this group effect

was 6,00, suppesting o small relantionship between the dependent variasble
and group.

TABRLY D3 ==Two-way Fixed Effects ANOVA on Teaching lxperience and Group
Mepmboerchip--bependent. Measure:  Program Consultation,

D e e e R B T e e s TR TRIT . ER S S S e TR TSRS

Sowmrcen of Mean

Varintion dr vquare ¥ ratio P. less than
Group 1 B, 3k S, 30 LU001H
Peaching expericnce 3 1.60 06 LaBoy

Interaction , 54,00 1,80 L1351
lrror YL U5
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Administration of Special Education.=--As shown in Table 24,

there was no significant interaction effect between amount of teaching

experience and group membership on the
Special Education. Also,the amount of

significant effect upon the perception

variable of Administration of
teaching experience had no

of the importance of Administra-

tion eof Opecial Fduention in the ideal

school psychologist role. There

was A significant group effect. A comparison of the weighted means

indicated that in the ideal role of the school psychologist, Administra-
tion of Special Education was perceived as slightly more important by

the school psychologists {mean = 16.h) than by the directors of special

education (mean = 1h.0).

The proportion of the totnl variance of the
dependent measure accounted for by this group effect was 7.1%, suggest-

ing only a osmall associntion between the dependent variable and group.

TABLE Dl --Two-way Fixed Effects ANOVA on Teaching Experience and Group
Membership--Dependent Measure: Administration of Special
Education.

J— e — T TR A &

vourcesn of Menn

Variation ar Square ¥ oratio p. less than
Group 1 2Ro,0 10, 35 L0001
Teaching expericence 3 T.51 B L8065
Interaction 3 15.18 1,05 178N
Error 376 9.3

Regeurch,--Ag shown in Table 2%, there was no significant
interaction effect present between amount of teaching experience and
group membership on the dependent variable of Research, Also, the

amount o1 teaching experience had no significant et'r'ect upon the
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perception of the importance of Research in the ideal schoel psycholo-
gist rcle. There was no significant difference between the percep-
ticne of school psychologists and directors of special education on the
variable of Research.

TABLE 25.--Two-way Fixed Effects ANOVA on Teaching Experience and Group
Membercehip--Dependent Measure: Research.,

Sources of Mean

Variation ar Jquare F ratio p. less than
Group 1 2.09 18 . 4906
Teaching expericnce 3 h.2 07 L0511
Interaction 3 2.65 .60 6137
rror 376 o ho

In summary,nonc of the eight sub-null hypotheses were rejected
for there vere no significant interaction effects. In addition,teaching
experience had no signifiecant effect upon how school psychologlists and
directors of special eduention perceived the ideal role of the school
psychalogist on the cight major activities. Also, the difference
between the ideal role perceptions of school psychologists and direc-
tors of specinl cducation on six of the eight major activities were
statictically significant, There was a tendeney for school psycholo-
gists to perceive Diagnosis, Psycho-Educational Planning, Child Therapy,
Community Relationships, Program Consultation, and Administration of
Special Fducation Programs as slightly more important than the directors
of special education. However, the relationship between these cix
dependent variables and group was small, and in general the differences

in the means wvere not considered very meaningtul.
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Hull Hypothesis II

There is no interaction between amount of professional experi-
ence as either a school psychologist or director of special education
and group membership on the perception of the ideal role of the
school psychologist on each of the eight majJor activities.

The designs used to test this hypothesis were two-way fixed
effects Analyses of Variance, one for each of the eight dependent
variables, The group independent variable (N = 340) had two levels:
school psychologist (N = 255) and directors of special education
({H = 85)., The professional experience independent varieble had three
levels: 1-h years, 5-9 years, 104 years., To test this hypothesic it
was possible to utilize a proportional design by dropping Wb subjects
utilizing a table of random numbers. The use of n proportional design
allowed for independent testing of each source of variation. Table 26
indicates the means and pooled standard deviations on the eight depend-
cnt measures and the number of subJects per cell in the design. In
this null hypothesis the group main effect will not be tested since it
was already considered under Null Hypothesis 1. The only difference
here in the group main effect (weighted means) would be due to the
random removal of subjects to make this design proportionnl. Group
membership was included iIn this design in order to remove the variation
due to the group effect and thereby make the testing of this hypothesis

more precise,

Diagnosis.--As shown in Table 27, there was no significant
interaction effect between the amount of professional experience as
either a school psychologist or director of special educaticn and group

membership on the dependent variable of Diggnoesis. Also,the amount of
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professional experience as elther a school psychologist or director of
special education had no significant effect upon the perception of the
importance of Diagnosis in the ideal school psychologist role.

TABLE 27.--Two-way Fixed Effects ANOVA on Professional Experience and
Greup Membership--Dependent Measure: Diagnosis,

Scources of Mean

Variation df Square F ratio p. less than
Group 1 1T73.77 12.95 .000h*
Professional Experience o 6.81 .51 .6025
Interaction » 6.50 hB .6166
Error 33k 13.h2

Psycho-Educationnl Planning.--As shown in Table 28, there wasg

no significant interaction effect between the amount of professional
experience as either o school psychologist or director of special
cducation and group membership on the dependent variable of Psycho-
Fducational Planning. Also,the amount of professional experience as
cither a school psychologist or director of special education had no
significant effecct upen the perception of the importance of Psycho-

Educational Planning in the ideal school psychologist role,

TARLE 28, -~Two-way IFixed Effects ANOVA on Professional Fxperience and

Group Membtership--Dependent Measure: Psycho-Educational
Planning.
Sources ol Mean
Variation df Square F ratio p. less thuan
Group 1 58,30 9.0 .0020%*
Professional Experience 2 12.15 2.2 .10573
Interaction : 11,2 2.10 .123%

Error 33} 5.36
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Child Therapy.~~As shown in Table 29, there was no significant

interaction effect between amount of professional experience as either
a8 school psychologist or director of specisl education and group
membership on the dependent variable of Child Therapy. There was a
significant professional experience main effect. The weighted means
indicated that as the amount of professional experience increased, the
importance of Child Therapy increased as perceived by both groups.
(Means for amount of professional experience: 1-L years = 10.8;

-9 years = 11.1; 10+ years = 11.7.) The proportion of the total
variance of the dependent measure accounted for by the professional
cxperience effect was 1.5%, suggesting a osmall acsociation between the
dependent variable and amount of professional expericnce.

TABLE 2G,--Two-way Fixed Effects ANOVA on Professional Experience and
Group Membership--Dependent Measure : Child Therapy.

Sources of Mean

Variation dr quare F ratio p. less than
Group 1 84,24 20.M L0001 %
Frofessional Experience 2 16,70 3.82 L0228
Interaction 2 12.66 .90 . 0565
Error 33k W37

Parent vounseling.--As shown in Table 40, the null hypothesis

for the dependent variable of Parent Counseling could not be rejected
for there was no interaction effect. The amount of professional
experience did not have any significant effect on the perception of the
ideal role of the schiool psychologist for the dependent variable of

Parent Counseling.
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TABLE 30.--Two-way Fixed Effects ANOVA on Professional Experience and
Group Membership-~Dependent Memsure: Parent Counseling.

Sources of Mean

Variation ar Square F ratio p. less than
Group 1 T.77 2.29 .131h
Professional Experience N 2.73 8o LB
Interaction ) 9.69 .85 .0590
Frror 334 3.4h0

Community Relationships.--As shown in Table 31, there was a

significant interaction effect between amount of professional experi-
ence and group membership on the dependent variable of Community Rela-
tionships. The means indicated that school psychologists with 10 or
more years of professional experience as compared to school psycholo-
gists with less experience perceived Community Relationships as more
important for the school psychologist in the ideal role, whereas the
directors of specinl education with 10 or more years of professional
experience as compared to directors with less experience perceived it
to be less important (see Figure 1). This interaction effect accounted
for 5.08% of the total variance of the dependent measure and indicated
only a small relationship between the dependent variable and the
source of variation.

There was a significant professional experience main efrect.
The means indicated that as the amount of professional experience
increased, the importance of Community lelationships increased as per-
ceived by both groups. {(Means for professional experience: 1-h

years = 29.9; 5-0 years = 30,53 10+ years = 31,h). The proportion of
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the total variance of the dependent measure accounted for by the pro-
fessional experience effect was 1.8% suggesting that the relationship
between the dependent variable and professional experience was small.
TABLE 31.--Two-way Fixed Effects ANOVA on Professional Experience and

Group Membership--Dependent Measure: Community
Relationships.

-y

Sources of Mean
Variation ar Square F ratio p. less than
Group 1 55.07 h,52 L0343%
Professional Experience Py 53.07 L,35 L0136%
Interaction 2 126,53 10.38 .0001*
Error 334 12.19
o 33
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3: 10+ years

Figure 1.--Group x Amount of Professional ¥Experience Tnteraction
for the Variable--Community Relationships.
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Program Consultation.--As shown in Table 32, there was a signif-

icant interaction effect between amount of professional experience and
group membership on the dependent wvariable of Program Consultation. The
means indicated that school psychologists with 10 or more years of
professicnal experience as compared to school psychologists with less
experience perceived Program Consultation as more important for the
school psychologist in the ideal role, whereas the directors of special
education with 10 or more years of professional expericence as compared
to directors with less experience perceived it to be less important
(see Figure 2)}. It should be noted, however, that this interaction
effect accounted for 3.706% of the total variance of the dependent
measure suggesting only a very small relationship between the dependent
variable and the source of variastion. Amount of profescional experi-
ence had no significant effect upon the perception of Program Consulta-
tion in the ideal school psychologist role,

TABLE 32.-~Two-way Fixed Effects AROVA on Professional Experience and
Group Membership--Dependent Measure: Program Consultation.

_= - I—

Sources of Mcan

Yariation daf Square F ratio p. less than
Group 1 Bha 08 30,87 L0001 #
Professional Experience o 26,17 1.33 6T
Interaction o Nk, 3y B.20 L000Nh*

Error 334 oL
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Administration of Special Education.--As shown in Table 33,

there was a significant interaction effect between amount of profes-
sional experience and group membership on the dependent variable of
Administration of Special Education. The means indicated that school
psychologists with 10 or more years of professional experience as com-
pared to school psychologists with less experience perceived Adminis-
tration of Special Education as more important for the school psycholo-
gict in the idenl role, whereas the directors of special education with
10 or more yecars of professional experience as compared to directors
with lecs experience perceived it to be less important (see Figure 3).
This interaction effect anccounted for 8.8% of the total variance of

the dependent measurce and indicated only a small relationship between
the dependent varisable and the source of variation. Amount of pro-
fessional experience had no significant effect upon the perception of
Administration of Special Bducation in the ideal school psychologict
role.

TABLE 33, --Two-way Fixed Effects ANOVA on Professional Experience and

Group Membership--Dependent Measure: Administration of
Opecial Education,

R — e — e PR T

Dources of Mean

Variation ar Lguare F rutio p. less than
Group 1 260,19 33,02 . 0001 #
Protfessional kExperience 2 17.33 VW13 .1210
Interaction 2 137.03 16,81 .0001%
Error 33h 8.15
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Research.--As shown in Table 3L, there was no significant
interaction effect between amount of professional experience and group
membership on the dependent wvariable of Research. Also, the amount of
professional experience did not have a significant effect on the
perception of the ideal role of the school psychologist for the depend-
ent variable of Research.

TABLE 3h,--Two-way Fixed Effccts ANOVA on Professional Experience and
Group Membership--~Dependent Measure: Research,

Sources of Mean

Variation ar Square F ratio p. less than
Group 1 3.89 87 . 3507
Professional Experience e, 10.07 2.06 L1059
Interaction 2 9.02 2.03 L1335
Error 334 b5

Tn summary, three of the eight sub~null hypotheses were rejlected
as there were three significant interaction effects. There was a olight
tendencey for school poychologists with 10 or more years of professional
experience ns compared to school psychologists with less cxperience to
perceive Community Relationships, Program and Curriculum Consultation,
and Administration ot Special Eduecation Programs us more important in
the ideal role of the schoel psycholegist. On the other hand, the
directors of special education with 10 or more ycars of professional
experience as compared to directors with less experience perceived
these same three variables as less important in the ideal role of the
achool psychologist. In addition, the amount of professional experi-

ence either as n school psychelogist or director of special education
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in general had little effect upon the perception of the eight major
activities in the ideal role of the school psychologist. The;e was a
slight tendency, however, for the respondents, as their professional
experience increased, to perceive Child Therapy and Community Relation-

chips as increasingly more important.

Null Hypothesis IIT

There is no interaction between type and size of school district
in which the school psychologist and director of special education are
employed and group membership on the perception of the ideal role of
the school psychologist on each of the eight major activities.,

The designs used to test this hypothesis were a three-way fixed
effects Analyses of Variance, one for each of the eight dependent
variables. The group independent variable (N = 382) had two levels:
school psychologists (N = 293) and directors of special education
(N = 89), The type of district independent variable had two levels:
local and intermediate school distriects. The size of the district
independent variable had three levels based upon total publie school
student enrollment.: small (0-0999), medium (10,000-24,999), and
large (25,000+). This was an unbalanced design since there was an
unequal number of subjects per cell, Because of this unbalanced
decign it was not possible to test each source of variation independ-
ently. Therefore, for each of the eight Analyses of Variance, when a
significant source of variation was identified, other sources of varin-
tion were not considered because they were not independent of the
source of variation which had been found to be significant, Table 35

indicates the means and pooled standard deviations on the eight depend-

ent measures and the number of subjJects per cell in the design. The



TAELE 35.--lleans cf the Zight lajor aActivities of the School Psychologist for Size x District
x Group (i = 222).
Means 5f the Zight Activities
o
Q
= ot
- Q 42
) = & -~ d -
-— = jd = b s | - Wl oo
-+ oo o~ - [ I "] o + o I~ o O i~
3] 2 ] [ -~ = = — - O =2 P Ny - [3)
—_ U 0 oL g . FER o o— Hag SR T ¥
" - [V A R = o a s - d o om o S (O o Qe ad o
= & U o b 0 oo — X oo Ed (oI V] - U O
0 23 U 4O o S R - 0 - — S0 o 5 3 m
. -:l ot ._.__»..::.J -: }"1;—" ._:'.":.." 530 o O D ok O Q-O:Cf @
1 Gu LL gk 26.33 11.L7 15.00 29.41 k2,11 16.64 13.09
Local 2 o6 55.23 26.77 11.27 14.71 30.L5 L1.,92 16.548 13.20
School L 55 45.35 26.82 11.75 15.20 31.L0 k3,82 16.64 13.82
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group main effect was not tested since it was already considered under

Hull Hypothesis T.

Diagnosis.--As shown in Table 36, there were no significant
interaction effects between type and size of school distriet and group
membership on the dependent variable of Diagnosis. There was a signifi-
cant district effect. The weighted means for the districts indicated
that the respondents from local school districts perceived Diagnosis
as more important than the respondents from intermediate school
districts (Mean of local district: N44,9; Mean of intermediate dis-
trict: U3.3)., The proportion of the total veriance of the dependent
measure accounted for by this district effect was 2.8% which indicated
only a small relationship between the dependent varianble and source of
variantion.

TABLE 36.--Threec-way Fixed Effects ANOVA on Type of School District
and Size of District and Group Membership--~Dependent

Measure: Diognosis.

Uources af’ Mean

Varintion ar Square F ratio p. less than
Group 1 184,k 1h,08 .0003
Gize D o.ak L0 L7992
District 1 173.27 13.71 L000L*
Group x Size o .05 .50 L5840
dize x District 2 10,10 LT L6309
Group x District 1 1.90 Lk relle
Group x Size x District 2 17.99 1.37 2551
Error 30 13.12
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Psycho-Educational Planning.~-As shown in Table 37, there were

no significant interaction effects between type and size of school
district and group membership on the dependent variahle of Psycho-

Fduecational Planning. There was a

9t}

ignificant district effect. The
weighted means for the districts indicated that the respondents from
loecal school dictricts perceived Psycho-Educational Planning as more
important than the respondents from intermediate districts (mean of

ol

loeal district: 70,53 mean of intermediate district: 75.9). The
proportion of the total variance of the dependent measure accounted for
by this district effect was 1,0% which sugrested only a slight associa-
.ion between the dependent variable and source of variation.

TARLE 37.-=Three-way Fixed Fffects ANOVA on Type of School District and

Size of District and Group Membership-<Dependent Measure:
'aycho=Fiuentionnl Planning.

S —— .

Dources of Menn

Variation it Daunre F ratio p. less than
firoup 1 3T 1.6 L0008
Cive . 301Y NI LH1h3
District 1 20,05 Q16 NOAR A
Group x Sise D 10,09 Dah L1188
Sive x bistrict » L .0l LaGh
Group x District 1 .01 L 00 L6011
Group x slize x District . 10,31 L0 NIUTSE
o 70 N

Child Therapy.—--As shown in 'Table 38, Lthere vere no signitficant

interasction et'tects between type and size of school district and group
membership on the dependent variable of ¢hild Therapy. Heither the type

o district nor Lhe sice of the district had a sipnificvant effect upon
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the perception of the respondents concerning the importance of Child
Therapy.
TABLE 38.~~Three-way Fixed Effects ANOVA on Type of School District

and Cize of District and Group Membership--Dependent Measure:
Child Therapy.

Sources of Mean

Variation ar fquare F ratio p- less than
Group 1 B6.15 19.08 .0001*
Gize 2 6.9k 1.5k L2165
District 1 16.05 3.55 .0602
Group % Size 2 5.67 1.26 2859
fize x District i DN .55 .5795
Group x District 1 L0 .09 .T665
Group x Size x District D el .06 .9373
Error 370 h.52

Parent Counseling.--As shown in Table 39, there was a gignifi-

cant interaction effect between size of school district and group
membership on the dependent variable of Parent Counseling (see Figure
1Y, This dinteraction indicated that as the size of the district
increased, school poychologists tended to perceive Parent Counseling as
increasingly more important whereas direcctors of specinl education from
larpe school districts (°5,0004) perceived Parent Counseling as less
important than did the directors in smaller districts. The proportion
of the total variance ot the dependent measure accounted for by this
interaction was 1,1% and indicuted only a small association between the

interacticn and mean scores on Parent Counseling.
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TABLE 39.-=-Three-way Fixed Effects ANOVA on Type of School District
and Size of District and Group Membership--Dependent
leasure: Parent Counseling.

Sources of Mean
Variation ar Square F ratio p. less than
Group 1 T.27 2.15 b3k
Sire 2 1.77 .H2 .5935
District 1 .05 01 L9075
Group x Size 2 10,32 3.05 L0LigLx
Size x District I T.29 n.16 L1172
Group x District ] Lop .01 L9h1h
Group x Size x District D 2.0 10 L8700
Frror 370 3.38
15.4
15.06
ity 150
:::
Loa 5.
5
L1 t(} 15
o
o 42
RIS 1h.8
4
o
P_' 15,6
14,0

Cniall Mediuam lLarge

Small o 0=-1044a
Medium:  10,000="h 969
lLarge: OH,000+

Figure b, -=Group x Uize of District Interaction for the
Variable-=Parent Counseling.
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Community Relationships.--As shown in Table 40, there was a

significant interaction effect between size of school district and
group membership on the dependent variable of Community Relationships
(see Figure 5). This interaction indicated that as the size of the
district increased, school posychologists perceived Community Relation-
ships as increasingly more important, whereas the directors from small
districts (0-9990) had a tendency to perceive Community Relationships
as more important than the directors from larger size districts. The
proportion of the total variance of the dependent measure accounted for
by this interaction effeet was 1.5% and indicated only a small rela-
tionship between the Interaction and mean scores on Community Relation-
ships.

TABLE h40.-~Three-way Fixed Effects ANOVA on Type of School District and

Size of District and Group Membership--Dependent Mcasure:
Community Relationships.

vources of Mean

Variation ar squure F ratio p. less than
Group 1 65,02 W, 3l .0380
Vime o W8l 3,M L0030
District 1 20.95 1.6k L2010
Group x Size o 50,60 390 .010g%
fire x District 2 T .02 L9789
Group x Distriet 1 1.79 L1k L1081
Group x Size x Distriet - 10,71 LY ch333

Frror 370 1071
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Figure S.--firoup x Size of District Interaction for the Vari-
ble-=Community Relationships.

achool district and group memtership on the dependent variabl.

Program Consultaticon.=--As gshown in Table hl, therc were no

significant interaction effects between type and size of school district
and group membership on the depewdent varinble of Program Consultation.

Heither the type of district nor the sise of the district had a signif-

icant. effect upen the perception of tLhe respondents concerning the

importanee of 'rogram Consultation,

Administration of Cpeeinl Hiucontion.==A5 shown in Table L2,

)

Administration of Cpeecinl Hiucaticn.==As shown in Table b2,
there velfC IO DIFHITICHNL IHUCHICL IO T Tocl:s between type ana cice of

achool district and group memtership on the dependent variable of
Adminictration ot Upeeial Pducation. Neither the type of district nor
the size of the district had a significant effect upon the perception of
the respondents concerning the inportance of Adminictration of Special

Biucation,
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TABLE 41,-=Three-way Fixed Effects ANOVA on Type of School District and
Size of District and Group Membership--Dependent Measure:
Program Consultation.

Sources of Mean

Variation ar Square F ratio p. less than
Group 1 fis1.h2 29.79 .0001*
Size 2 3.2k .81 Ly
District 1 Th,o2 2.62 L1064
iroup x Size 2 53,42 1.87 .1558
Size x District o T.43 .26 JIT1M
Group x District 1 6.76 .2 L6271
Group x Gize x District 0 GO NT 2,12 221
Error 370 28.58

TARLE WD, ==Three-way Fixed Effects ANOVA on Type of School District
and Size of District and Group Membership--Dependent
Measure: Administration of Special Fducation.

T

Sources of Mean

Variation ar Square ¥ ratio p. less than
Group 1 2822k 30.02 ,0001%
Cine o 2.69 .29 .7510
Mistrict 1 .98 .32 .5Tho
Group x Hize A (.39 .68 L5073
Oice x District 2 2051 ey L1658
Group x District 1 14,27 1.51 . 210k
Group x Size x District o G079 .72 86N
Error 370 a9.4h0

Resenrcli.--As shown in Table 43, there was a significant Group
by Sive Ly District interaclion effect on the dependent variable of
Research (see Figure 6). This interaction indicated that there was a
slight tendency for school psychologists in both local and intermediate
schoeol districts to perceive of Reseurch as inereasingly more important

ns the size of the district increased., The directors of special
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TABLE l3,--Three-way Fixed Effects ANOVA on Type of School District
and Size of District and Group Membership--Dependent
Measure: Research,

Sources of Mean
Variation af Square F ratio p. less than
Group 1 2.h6 57 .hL89
Size 2 6,99 1.6h L1964
District 1 3,17 5.42 .0205
Oroup x Bize 2 W73 1.11 L3317
Size x District 2 LT 7 .8h11
Group x District ] .07 L02 .8978
Group x Size x District o 16.50 3.86 .0220%
Error 370 hoo
14
13.5
PE 1
56 13
€) l»;
" 10.5
d o
S 10
11.5
Small Medium Large Smnll Medium Large
Loeal District Intermediate District

Small: 0=9049G
Hedium:  10,000-24,009
Large: D5, 000+

Figure O.-=Group x Size of District x Type of District Inter-
gction for the Varianble--Research.



education, on the other hand, exhibited completely different interaction
patterns for local and intermediate districts. Tn local districts of
medium size, directors of special education as compared to directors

in local districts of small or large size perceived Research as more
important, whereas in intermediate districts of medium size, directors
of special education ns compared to directors in intermediate districts
of small or large size perceived Research as less important. This
interaction effect accounted for 1.5% of the total variance of the
dependent measure and indicated that there was only a small association
between this internaction and the mean scores on Research.

In summary, the null hypotheses could not be rejected in seven
of the cight tests of the hypothesis. There was a group by size by
district interaction for the dependent variable of Research. There was
a group by size interaction for the dependent variables of Parent
Counseling and Community Relaticnships. There was o slight tendency
for respondents from local districts as compared to respondents from
intermediate districts to place more importance upon Diagnosis and
Psycho=Fducational Plamning. In general, it did not appear that type
of district and size of district had very much effect upon haw school
psychologists and directors of special education perceived the eight

major activities in the ideal role of the school psychologist.
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Perceived Relative Importance of the Fifty-Five
Specific Activities in the Idenl Role
of the School Psychologist with
Significant Chi-8quares
Identified

In order to portray the ideal role of the school psychologist
as perceived by the respondents,the fifty~five activities were ranked
in order of importance according to their total weighted mean scores
(sce Table Wh). For this purpose the following scores were designated:

h.99 to h.50 "4ust Perform”

4.49 to h,00 - "Should Perform - High"

3.99 to 3.50 - "Chould Perform -~ Low"
3.49 to 3.00 - "May Perform - High"

2.99 to .50 - "May Perform - Low"
2.49 to 2,00 - "Should Not Perform -~ High"
1.99 to 1.50 - "Should Not Perform - Low"

The Chi-Gquare Test of Homogeneity was calculated for each of
Lthese fifty-five specific activities in order to determine whether
the distribution on each of these specific activities was different
for school psychologists and directors of specianl education (sce
Appendix E). ‘Twenty-five of these differences were significant at the
.05 level and are underlined in Table Wi, Twenty-four of these
activities which are underlined were roted as more important by the
school psychologists than by the directors of special education., The
activity which is underlined and identified by Len asterisks was the
only activity with a significant chi square which was rated as more
important by the directors of special educution than by the school
psychologists; this activiiy reads ns follows: "Give a written psycho-
logical report to the parents concerning the psychological and educa-

tional needs of their child.”
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TABLE hWlh,-=Perceived Relative Importance of the Fifty-Five Specific
Activities in the Ideal Role of the School Psychologist

with Significant Chi Squares Identified.

Total
Must Perform (h.99-4.50) Weighted
Means
38f, Diagnose and cvaluate the intellectual and cognitive
difficulties of children L.82
17. Present and interpret the specific dingnoses of
children's problems to educational personnel L.81
50. Discuss the child's problem with the teacher as one
of the means of disgnosis and evaluation W, 81
11. Determine the eligibility of children for one of the
types of available special cducation programs h.76
19. Dingnose and cvaluate the learning disabilities of
children Iy, 6h
M6, Administer and score individual standardized tests
as one of the means of diagnosis and evaluation 4.59
1%, Include parents in school psycho-ceducational planning
to discuss the psychological and educational needs
of their child h.5T
k3, Cooperate with nnd utilize the services of the various
puychelogical and educational agencies available in
the community h,50
Should Pertorm - High (h.h9-4,00)
h:,  Dingnose and evaluate the perceptual-motor problems
ot children L. ho
3. Present und interpret the numerical scores of tests
to cducational personnel I b
2, Obgerve the child in the classroom or real life situa-
tion as one of the means of diagnosis and evaluation hoh3
32, OGtudy the social case history of the child as one of

the means ot diggnosis and evaluation

L W3
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TABLE Uh,—~(cont'd.)

Total
Should Perform -~ High (h4.hg-4,00) Weighted
Means
8. Diagnose and evaluate the affective and emotional

disorders of children h.33
1., Make suggestions to educational personnel for

behavior management and/or Rehavior Modification

of children with adjustment problems h,16
39. Administer and score individual projective or non-

rtandardized tests as one of the meanc of

diagnosis and evaluation L.1h
54. Presceribe speeific curriculum materials to remediate

the educational and learning problems of children .ok
30. Prescribe the use of techniques to remediate problems

of visual-motor coordination in children L.o2

Should Perform - Low (3.99-3.50)

W2, Consult with administrators regarding ways to improve

educational programs 3.98
07.  Make home visitations {o consult with parents re-

garding the psychological and educational neecds of

their child 3.86
17, TImprove the level of publiec nwareness of the needs of

the handicapped 3.79
o, Provide inservice meetings for teachers 3.7k
I, Design alternative programs for exceptional children

such as resource rooms and/or diagnostic learning

centers 3.68
W7. Make presentations to P.T.A. groups concerning the

general psychological and educational needs of

children 3.68
13, Diagnose and evaluate the social and family problems

of children

3.60
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TABLE Wbh,.-=(cont'd)

Total
Should Perform - Low (3.09-3,50) Weighted
Means
51, Work as a member of a committee that is exploring a
particular educational problem in the school district 3.60
37. Recommend needed changes in the curriculum of education
programs 3.59
16, Disseminate information regarding how sociological
and economic conditions can affect children's learning 3.55
28. Cooperate with several school districts to solve a
larger community-wide or county-wide educational
problem 3.54
May Perform - High (3.149-3.00)
20, Serve on community boards which are concerned with
the needs of the handicapped 3,46
9. Improve the cducational cpportunities of ethnic
minority groups within the school program 3.48
k. Write politicnl representntives concerning needed
cducationnl legislntion 3.h5
"k, Make presentations to civie organizations, community
service clubs, and church groups 3.43
6. Help to develop community mental health programs 3.39
52, Perform research by reviewing and summaricing pertinent
professiconal literature 3.39
T. Perform research by designing and carrying out experi-
mental studies 3.33
53. Help to formulate special education administrative
policy 3.30
L8, Attend school board meetings to present new ideas to

board members
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TABLE Uk4,-=(cont'd.)

Total
May Perform - High {3.h9-3.00) Weighted
Means

33. Perform research by using informal information

gathering techniques such as discussions or

interviews with teachers, administrators, and/or

parents 3.24
18. Engage in educational and/or vocational counseling

with students 3.23
22. Conduct individual or group sessions with children

in a theropeutic effort to bring about emotional,

attitudinal, and/or behavioral change 3.22
25. Perform research by designing and using surveys 3.21
5. Recommend needed changes in the teacher staffing of

cducational programs 3.19

May Perform - Low (2.99-2.50)

19. Give n written psychological report to the parents

concerning the psychological and educational needs of

their chilg¥#aKxxxsss
W, Design, submit, and evalunte proposals for educational

programs funded by federal and state agenciesn 2.99
35. Recommend needed changes in the physical structure and

equipment of the school plant or playground 2.98
26, Participate in recruitment of staff for special educa-

tion programs 2.94
23. Help to develop sheltered workshop programs in the

comnunity 2.90
55. Help to develop employment opportunities for the

handicapped in the community 2.86
10. Coordinate a group achievement testing program for the

general educational program 2.79
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TABLE Llh,~-(cont'd.)

Total
May Perform = Low (2.99-2.50) Weighted
Means
"0. Fnpgage directly with children in recreational therapy 2.6h
1. Help to develop recreational activities for the handi-
capped in the community outside of the school
environment 2.62
h0. Organize and supervise one of the specific educational
programs within the total special education program 2.60
Should Not Perform - High {2.49-2.00)
21. Supervise specinl education personnel 2,48

36. Remcdiate learning problems by directly tutoring children 2.03

Should Not Perform - Low (1.99-1.50)

31. Make transportation arrangements for exceptional children 1.89
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Rankings of the Eight Major Activities

resent and Tdeal Roles

Both the school psychologists and directors of special educa-
tion were asked to rank the eight major activities according to their
importance to the school psychologist in the present role (as it is
now) and according to their importance in the ideal role. As shown in
Table W%, the school psychologists and directors of special education
were in very close agreement on the rankings of the eight major activ-
ities of the school psychologist in both the present and ldeal roles,
Kendall's Coefficient of Concordance, which was used to measure the
extent of agreement between the two groups, was .98 for the present
role and .96 for the ideal role.

As indicated by the sum of the mean rankings as perceived by
both school psychologists and directors of special education in Table
L5, Diagnosis was considered to be the more important activity in the
idenl role of the school psychologist, nlthough school psychologists
concidered Psycho-Fducntionnl Planning as a slightly more important
activity of Lhe school psychologist in the ideal role. This may indi-
cate that school poychologists were very much concerned about helping
teachers apply poychological and educational principles in the planning
of a child's school program,  VFollowing Diugnosis and Psycho-Educational
Planning in importance vwere Parent Counseling and Child Psychotherapy
and/or Counseling. These first four activities are very child-centered
and behavior change oriented which may indicate that both school psy-

chologists and directors of special education perceived the school
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TABLE Uh5.--Mean Rankings of Eight Activities: Relative Importance in
both the Present and Ideal Role of the School Psychologist.l

Paychologists Directors

Pres. Role Tdeal Role Pres. Role Ideal Role
Diagnosis 1.20 1) 2.06 (2) 1.31 (1) 1.70 (1)
Psycho-Educational
Planning .06 () 1.86 (1) 2.07 (2) 1.91 (2)
Parent Consultation  3.15 (3) 3. h0 (3} 3.33 (3) 3.53 (3)
Child Therapy 5.58 (%) .38 () 5.43 (5) .60 (5)
chool Program
Consultation W84 (W) L.78 (%) W1l {W) L,50 (4)
Research 6,70 {8) 6.08 (1) 6.51 (1) 5.97 (6)
Community
Relationships 5.76 (6) 6.25 (6) 5.73 (6) 6.08 (7)
Adnministration of
Special Education 6.62 (1) .98 (8) 7.49 (8) T7.71 (8)

IThe order of the cight netivities in the left-hand column is
based upon the sum of the mean rankings for the idenl role of the
school psychologist as percelved by both scheool psychologists and
directors of specinl cducation., HNumbers in parenthesis indicate new
rankings derived from the mean rankings. It should be noted that a low
number is a higher ranking.,
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psychologists as child-centered and as a behavior change agent in the
schools.

The changes from the present to the ideal role of the school
psychologist were considered surprisingly minimal within both groups.
The Kendall Coefficient of Concordance between the present and the
ideal role was very high (.96 for school psychologists and .99 for
directors of special education). When comparing mean ranks of the
present with the ideal role, both school psychologists and directors
of special education perceived a greater need in the ideal role than in
the present role to provide more psycho-educational planning, psycho-
therapy and/or counseling with children, and research. DBoth groups
perceived a lesser need in the ideal role than in the present for
diagnosis, community relationships, and administration of special
education programs. Directors of special educntion placed less emphasis
in the ideal role upon school program consultation than did the school

psychologists,

Percentage of Time to Spend

Both the sechool psychologists and directors of special educn-
tion were asked to specify the percentage of professional time which
they perceived as necessary for the school psychologlist to spend in
each of the eight major nctivities in the ideal role. As shown in
Table 46, both school psychologists and directors of speciaml education
were in general agreement as to the amount of time which should be
spent in the various activities. When these activities were ranked from
one to eight according to the time to spend in the ideal role of the

school psychologist, the two groups were in perfect agreement. 1t
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appeared that the largest difference betwecen the two groups was in the
diagnostic area; the directors of special education placed a slightly
greater emphasis upon the time which should be spent in diagnostic
testing. Both groups perceived the school psychologist as spending the
maJority of his time in Diagnostic Testing and Psycho-FEducational
Planning.

TABLE L6.~-Eight Activities: DPercentage of Time to Spend in the Ideal
Role of the School Psychologist.

=t -

.Psychologists Directors

Diagnosis 30.2 37.2
Paycho~Educational Planning 23.0 23.5
Parent Consultation 13.3 11.5
Child Therapy 11.6 9.5
Sehool Curriculum and Program Consultation 8.5 8.0
Research 5.4 .7
Community Relationships h.s 4.6
Administration of Opecial Education 3.5 1.0

Adequacy of Preparation
o Activities

The school psychelogists and directors of special education were
asked to rank the eight major nctivities according to the extent school
psychologists were prepared to perform them in the ideal role of the
school psychologist. As shown in Table N7, the school psychologists

and directors were in perfect agreement with respect to the relative
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rankings of these eight activities. Both groups perceived the school
psychologists as more adequately prepared in Diagnosis and Psycho-
Educational Planning than in Community Relationships and Administration.

TABLE h7.~-Mean Rankings of Eight Activities: Adequacy of Preparation
to Perform in the Tdeal Role of the School Psychologist.

Psychologists Directors
Diagnosis 1.10 1,11
Psycho=Educational Planning 2.6k 2.82
Parent Consultntion 3.66 3.70
Child Therapy 5.08 .83
School Curriculum and Program Consultation 5.1M h.93
Renearch 5.61 5.hh
Community Relationships 6.16 5.82
Adminictration of Special Education 6.58 7.35

Fxtent of Agreement
Betweenn the Runkings

Suwnmaries of the comparisons of the rankings for both school
psychologists and directors of special educntion utilizing Kendall's
Coefricient of Concordance are presented in Tables W8 and 49, These
high correlations indicate that within both groups the rankings of the
eight major activitien are almost identical for the present role, the

ideal role, the adequacy of preparation, and percent of time to spend.
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TABLE L8.--Comparison of Four Rankings of Eight Major Activities by

School Psychologists: Kendall's Coefficient of

Concordsnce.
Present Tdeal Adequacy of
Fole Role Preparation
Ideal Role .96
Adequacy of Preparation .95 .98
# of Time 1o Opend .95 .68 1.00

TABLE L9,--Comparison of Four RBankings of Eight Major Activities by
Directors of Upecial Education: Kendall's Coefficient of

Concordance.

Present Tdeal Adecgquacy of
Role Role Preparation
Ideal Role .99
Adequacy of Preparation .o8 .99
% of Time to Opend .98 .99 1.00
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Children Who Should Receive Professional
Psychological Services from the
School Psychologist in the
Ideal Role

As shown in Table 50, both the school psychologists and direc-
tors of special education placed a greater emphasis upon providing
psychological services to the mentally retarded than to any of the other
children. Following the mentally retarded the school psychologists and
directors of special education placed importance upon serving the
learning disabled, emotionally disturbed, and the multiply-handicapped.
Both the school psychologists and directors of special education per-
ceived the normal child as not having a high priority for receiving the
services of the school psychologist.

Settings for School Psychological
Activities

Number of Students to be Served
by the School Psychologist

As shown in Table 51, a majority of both the school psychol-
ogists and directors of specinl education desired a decrease in the
present ratio of one school psychologist for 5000 student population.
According to this data 81% of the school psychologists in Michigan and
61% of the directors of special education desired a ratio of 2500

students or less for every school psychologist.,
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TABLE 50.--Children Who Should Receive Professional Psychological
Services from the School Psychologist in the Ideal Role
(Percentage of Respondents).

Psychologists Directors
L ¥ .
o3 A&
e ™o e o ™ oQ =
o a r;l @ V] g 2 o 4 o 1] g o Q r—si 4p] o V)
5 t o} i :‘;t [eF T t i 0 i: (e} t ? t O 4 w0 t
3¢ <co dw c4o HAe|l e ©a @ S0 309
pul 17 Ul D e Ml =W = wm ) tn = 5] = EW;m
Mentally
Retarded 20 9 0 0 1 91.5 i.5 1 0 0
Learning
Disabled 8n 1h 3 .5 .5 | 65 o8 7 0 0
Emotionally
Disturbed 78 18 3 .5 .5 T1.3 22.3 6.4 0 0
Multiply
Handicapped 53.5 32 13.5 .5 .5 1 60.5 31 8.5 0 0
Visually
Handicapped 33.5 30 32.5 3.5 .5 | 23 L3 33 1 0
Deaf and Hard
of Hearing 33 31 31 k.5 .5 ] 2k LN 31 1 0
Orthopedically 33 30 32.5 X 52T Lo 33 0 0
Handicapped
Gifted 24 Whi,5  30.5 .5 o5 17 28 50 3 2
Normal Child 13 23 51 9 h 11 20 61 3 5
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TABLE 51.--Number of Students to be Served by the School Psychologist.

2000 2500 3000 Looo © 5000
Group % (W) % (W) % (N) % (W) % (N)
Psychologists Ml (139) 37 (115) 13 (ho) 3 (11) 3 (10)
(N = 315)
Directors 2 (26) 3 (33) 21 {20} 1 (1) 11 {11)
(W =97)
Totals 40 (165) 3G (1h8) 15 (60) h (18) 5 (21)

Various Progrems Which May be
Served by the School Pasychologist

As shown in Table 52, programs which have o special education
emphasis were considered to be of more importance for the school
psychologist to serve than other kinds of programs. The most important
programs for the school psychologist to serve were special education
programs housed in the regular school since 90% of the school psychol-
ogists and 96% of the directors of special education perceived that the
school psychologist "must serve" these programs. Also, it should be
noted that GA% of the school psychologists and 71% of the directors
perceived that the school psychologist "must serve" special education
schools or facilities serving day students. Whereas almost 50% of the
school psychologists perceived that they "must serve' regular school
programs, only 2h% of the directors perceived this. However, both
school psychologists (80%) and directors (61%) perceived that school
psychologists "must" or "should serve" regular programs to some degree.
Pre-school programs were considered important as 83% of the school
psychologists and 827 of the directors perceived that school psychol-

ogists "must" or "should serve' these programs. Residential school



TAELE 52.--Varicus Prcgrams Served by the School Psycholesists (by percentasze of respondents).

School Psychologists Directors
3 2
3 3 = 3 g =
7 = = - - = =3 +
2! 2 = = 9 3 2 pr 4% E
Prcgran N 2 3 = 52 = q S ) = = £
Special Educaticn
Programst Z11 } 92 Q 1 - - a7 | 96 3 1 - -
Special EZducaticn
Schools? 307 | 63.5 22 12 2 5 Loy T 18 7 2 2
Pre-Schocl Prograzms 311§ 37 46 17 - - 97 | 39 L3 16 1 1
Regular School Programs|310 | LB 32 17 2 i a7 | 24 3T 35 2 2
Fecidential Echcols 304 19 18,5 Lo 15.5 7 ST 27 13 29 18.5 12.5
Institutional Programs [30L | 14,5 13 39 21 12.5 97T 1 25 9 32 16.5 17.5
Suzmer School 307 9.5 30 56 L .5 97 | 12 26 53 8 1

luoused in the regular school
Separate schools serving day students

got
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programs, institutional programs, and summer school programs were not
considered as important for the school psychologists to serve since
the plurality of the responses were in the "may serve' category.

The School Psychologist's Immediate
Supervisor in the Ideal Role

As shown in Table 53, the majority (57%) of the school psychol-
ogists desired to be immediately responsible to a director or coordina-
tor of psychological services, whereas the majority of directors of
specinl education (58.5%) desired that school psychologists should be
immediately responsible to them.

TABLE 53.--The School Poychologist's Immediate Supervisor in the
TIdenl Role.,

[ e o = e - - = T —= aw

o+ L
g ©
o) [T Y ¥
ra o] o O A
— 3 Q + i
fa Q) Mo O +2 e @ O W
[e R B = O O A = O g~ Q
4 e 4+ A 4 e 4+ -~ 0O O
[ B ) [ * VI i | |9 U'U.C.-c |
o i w UM o Q) U O o
ke L £ o o4 B¢ O bty b P
=LY T} rd Ga = O m Q@
O . 9] ;S Lt 00D W 8
Group % {N) %" {N) % (W) o (W) 2 (W)
Psychologists 12 {36) or (68) 5 (1) 5T (179) L (12)
(N = 312)
Directors 10.5 {10) 58.5 (56) 0 (o) 28 (27) 3 (3)
(N = 96)
Totals 11 (4G) 30.5(104) L (17) 50.5{206) b oo (15)

To summarize the settings for school psychelogical
activities, the majority of both respondent groups were in agree-
ment that a school psychologist should serve a student population
of 2500 or less. They both also agreed that the most important

settings for school psychologists to serve included those
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settings which had either a special education or pre-school emphasis.
There was a slight difference of opinion as to the extent to which
regular school programs should be served, with the school psychélo—
gists perceiving these programs as more important than the directors.
Also, there was some difference of opinion as to whom the schocl
psychologist should be immediately responsible. The school psychologist
favored a director or coordinator of psychological services as his
immediate supervisor whereas the director of special education favored
himself as the supervisor,

Professional Needs of School Psychologists
in the Ideal Role

Years of Recommended Teaching
Experience for School
Psychologists

As shown in Table 5S4, 34% of the school psychologists and 26%
of the directors of special education perceived that school psycholo-
gists needed no teaching experience. Slightly more than one-third
(36%) of the school psychologists and 30% of the directors of special
education perceived that 1-2 years were sufficient. A total of 66%
of the school psychologists would like school psychologists to have gome
teaching experience whereas Th% of the directors of special education
would like them to have some teaching experience. It 1s evident that
the directors of special education Tavored more teaching experience for
school psychologists than did the school psychologists themselves,
but very few of the respondents perceived it should be as much as five

years or more,



TABLE 5h.~-Years of Recommended Teaching Experience for School
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Psychologists.
0 1-2 3.l 54
Group % (W) % (W) % (W) % (R)
Psychologists 3 (109) 36 (113) 23 {(12) 7 (23)
(N = 317)
Directors 26 {(25) 30 (29) 38 (37) 6 (6)
(W =97)
Totals 3.0 (13h) 3h.3 (142) 26.3 (109) T (29)

Teaching Certification for

Cchool Psychologists

A total of 60% of the school psychologists either agreed or

strongly agreed that school psychologists should have a teacher's

certificate whereas a total of 72% of the directors of special educa-

tion agreed or strongly agreed (see Table 55).

TABLE 55.-~Teacher Certification for School Psychologists.

Strongly Strongly

Agree Agrec Nisagree Disagree

Group e (N) % (N) % (N) % (W)

Psychologists 31 {08) els! (90) o {(7h) 16 (50)
(N = 31h)

Directors L1 {ho) 31 (30) 25 {2h) 3 (3}

(N = 97)
Totals 33.5 (138) 29.5 (122) ok (98) 13 (53)
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Legal Licensing Level for
School Psychologists

A total of 68% of the school psychologists and 71% of the
directors of special education were of the opinion that school psychol-
ogists should be legally licensed at the school psychologist level

(cee Table 56).

TARLE 56.--Legal Licensing Level for School Psychologists.

Consult, Psych. School

Psych. Psych, Exam. Paych. Other None

Group g () % (N} 7 () % (n) %2 (W) % (n)

Prychologists 2 (7y 17 (sN) 8 (25) 68 (212) 2 (5) 3 (8)
(N = 311)

Direcctors 3 (3) 1b (13) 10 (10) 71 (68) 1 (1) 1 (1)

(N = 96)
Totals 2.5 (10) 16.5 (671)Y 9 (35) 69 (280) 1 (6) 2 (9)

Accountability for
Lchool Psychologistis

As shown in Table 57, a total of 6G8% of the school psycholo-
gists and 89% of Lhe directors of special education agreed or
strongly agreed thnt school psychologists should be accountable
necording to specified behavioral objectives. Only 13% of the school
psychologists strongly ngreed that they should be held accountable
according to specitied behavioral objectives, whereas 1% of the

directors of special education strongly agreed.
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TABLE 5T7.--Accountability for School Psychologists.

Strongly - Strongly

Agree Agree Disngree Disagree

Group % (n) % () % (1) % (W)

Psychologists 13 {h0) 5h,5 (166) 21 (6L) 11.5 {35)
(i = 305)

Directors h1 {39) W8 (46) 10 (10) 1 (1)
(W = 96)

Totals 20 (79} 53  (212) 18 (Th) 9 (36)

Minimnl Degree for
Scheool Psychologista

The school psychologists and directors of special education

were in very close ngreement concerning the minimal degree for school

psychologists,

The majority (GB.4% for school psychologists and G7%

for directors of specinl education) perceived that the school psychol-

ogist should ideally have at least a M.A, or M.S. degree (see Table S8),

TARBLE 58,--Minimnl Degree for Ochool Psychologists .,

=g SECE TETE SR

H.A., or M.A, or
B.S. 1.5, Ed.S Ed.D Ph.D
Group p (1) % (W) % (1) 4 (N) % ()
Psychologists 1.3 (h)  GBLL (213) 027 (8h) 1 (3) 2.3 (1)
(N = 311)
Directors 3 (3) O (65) o (P6) 1 (1) =2 (2)
(N = 97)
Totals o (r)y 68  (28) 27 (110) 1 (h) 2 (9)




Use of Paraprofessionals by

the School Psychologist

11h

Approximately 60% of both school psychologists and directors

of special education agreed or strongly agreed that trained paraprofes-

sional aides should be utilized when appropriate in the administration

of psychological tests (see Table 59).

TABLE 59.--Use of Paraprofessionals by the Scheool Psychologist.

Strongly Strongly

Agrec Agrce Dicagree Disagree

Group % (N) % (m) % (n) % {n)

Psychologists 20.3 (6NW) 39.0 (12h) 25 (79) 15.3 (h8)
(N = 315)

Directors 19 (18) ho (L) 30 (29) 9 (9)

(N = 96)
Totnls 20 (82) ho  (164) 26 (108) 1h (57)

Professional Affiliations for

School Psychologists (Respondents:

School Psychologists only)

As shown in Table 60, most of the negative feelings concerning

affiliation with a professional organization were reserved for the

education associations at the national, state, and locel levels. The

most positive feelings were reserved for the Michigan Association of

School Psychologists as indicated by a total of 90% of the school

psychologists who suggested that they must or should belong.

A total

of 1% of the school psychologists suggested that they must or should

belong to the Naticnal Asscociation of School Psychologists.

Approxi-

mately half of the school psychologists thought that they "may belong"

to the Michigan Psychological Association (53%), Council for
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Fxceptional Children {53%), and Division 16 of the American Psycholog-

ical Association (52%).

On a national level school psychologists in

Hichigan perferred the National Association of School Psychologists to

Division 16 of the American Psychological Association.

TABLE (O.--Professional Affiliations for School Psychologists (by
percentage of psychologists).

Should Must
Must Should May Hot ot
Belong Belong Belong Belong Belong
Group 1t A y % % %
cEcl 303 6 b1 53 - -
NEA 298 h 1h T0 10 2
MEA 299 5 14 68 10 3
l.ocal 298 8.3 20 58.h 11 2.3
MASP 305 52 38 9.5 .5 -
MPA 300 12 33 53 2 -
NASP 300 25 LG 29 - -
Niv. 16 299 11 36 52 bl -

1

"I'rivate Prac

CEC
NEA
MEA
Local
MAGE
FTA
HAGP
Div.

tico"

- Council for Exceptional Children
National Education Association
Michigan Education Association
Locael Fducation Asscociation

[

- Michigan Aszociation of Ochool Psychologists

16

for

tchool Psychologists

Michigan Psychological Association
National Association of School Psychologists
Division 16 - American Psychological Association

There was o difference of opinion on this item expressed by

school psychologists and directors of special education (see Table 61).

A majority (81%) of the school psychologists either agreed or strongly

agreed that they should be free to engage in "private practice.”
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However, a majJority (G0%) of the directors of special education either
disagreed or strongly disagreed that school psychologists should be

free to engage in "private practice.”

TABLE 61.--"Private Practice" for School Psychologists,

=

Strongly Strongly
Agree Agree Disagree Disagree
Group % (W) % (N) % (N} % (N)
Psychologists 29 (91) 52 (161) 1 (W) 5  {15)
(N = 311)
Dircetors 5 (5) 35 (3h) ho  (38) 20  (19)
(n = 96)

Mrofessional Improvement of
Ochool Psychologliots by Means
of Four Activities

Ac shown in Table 62, the majority of school psychologists and
directors of ppecial education were in genernl agreement that school
psychologists "must” or "should" engage in these activities in order to
improve professionnlly. The reading of professional journals by school
psychologists was strongly recommended as a "must" activity by 68.6% of
of the school psychologists and 61.5% of the directors of special
education. A totnl of 95,6% of the school psychologists and 91.7%
ot the directeors of speclal education perceived that school psycholo-
gists "must" or "should" read professional Journals.

There was a slight difference of opinion between the two groups
with respect to attendance at conferences. A total of 52.7% of the
school psychologists perceived that school psychologists "must" attend

conferences as compared to only 21% of the directors. A total of



TAELE 62.~-Professicnal Izprovement of School Psychologists bty Means of Four Activities as
Perceived by the Fespondents (In Percent).
st Do Snhculd Do tay Do Should lot Do Aust lNot Do
rsych. Dir. Psych. Zir. Psych. DJir. Psy2h. Dir. Psych., Dir.
Visit School Programs 25 5.7 Lok 59.3 25.6 23 - - - 1

Enroll in University

Courses iu 11.5 L2.1 50 36.3 36.5 3 - 1.3 2
ttend Conferences 2.7 21 30 L9 3 23 .3 1 - 1

fead Professicnal

N {Schocl Psychologists) = 31k
o (Directors of Zpecial Zducation) = 96

L1
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91.7% of school psychologists perceived that school psychologists
"must" or "should" attend conferences as compared to 70% of the
directors.

Approximately 50% of both respondent groups perceived that
school psychologists ''should" visit school programs in other school
districts and enroll in university courses.

Of the four activities, enrolling in university courses was the
least emphasized activity with more than one-third of both respondent
groups stating that school psychologists "may" do this.

Professional Areas in Which School Psychologists
Heed to Improve Tkills and Competencies
in View of Changes Which are

Taking Placce in Their
Role

This was the only open-ended question in the questionnaire. A
total of 959 responses were received from the respondents (770 responses
from 277 school psychologists and 189 responses from 7h directors of
special education). These responses were summarized and organized into
specifiec categories which preserved the major thrust or emphasis of
each respense. Althoush there was some overlap in the categories, this
was considered necessary in order to preserve all the essential ideas
which were expressed {see Tables 63 and Gh).

The school psychologists placed the most emphasis upon the need
to improve their competencies in the arean of diugnostic testing. A
total of 237 responses out of 770 (31%) denlt with diagnosis. In the
diagnostic area considerable emphasis was placed upon the diagnosis of
learning disabilities and clinical or personality diagnosis. School

psychologists also placed great emphasis upon improving skills in
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counseling and/or psychotherapy with children and psycho-educational
planning.

The directors of specianl education placed the most emphasis
upon school psychologists becoming more knowledgeable in curriculum,
materials, and teaching techniques. Diagnostic testing was also
ctressed with a speecial emphasis upon improving competencies in the
diagnosis of learning disabilities. Directors of special education
placed considerable importance upon the need for school psychologists
to improve skills in psycho-educational planning, communicating and
consulting with teachers, public relations, team approach, understand-
able reports, and knowledge of school procedures, the classroom, and
the teacher's role. The fact that approximately a third of the school
psychologists in Michigan have no teaching experience may be recsponsible
for this lack of awareness of the teacher's concerns as perceived by
the directors of special education.

TABLE 63.-~-Professional Areas in Which Scheol Psycholegists Need to

Improve $kills and Competencies as Perceived by School
Psychologists (Total responses: T70).

PR ===t = = TEiI S E B AR

Number of
Professional Areu Responses

Diagnostic Testing 237

Piagnosis and remediation of learning
disabilities (98)

Clinical diagnosis (G8)
- Diggnosis of emotional disturbance (23)
- Projective test interpretation (28)
- Personality {(affective) diagnosis (17)

Pre-school (19)

General diagnostic skills (15)

Reading (10)

Other types of handicaps (27)



120

TABLE 63.-<«(cont'd.)

Number of

Professional Area Responses
Counseling and/or psychotherapy with children g2
I'sycho-educational Tlanning and ecducational prescriptions 83
Behavior management skills hg

Rehavior modification (29)
Rehavior management consultation {(21)

Teacher Consultation and Inservice h7
Understanding of school curriculum, resources, materials L2
Parent Consultation 35
Theoretical understandings 32

(mphasis on learning theory, personality theory,
and child development)

Research and research methods 22
Training in human relationships 16
(Fmphasis on interpersonal skills, public relations,

listening and influencing others)

Psycholegy training programs should stress the practicnl

and applied aspectis of the role 1h
Administrative understandings 13
Community=-school relations 9
Political=-legal understandings T
Defining and writing behavioral objectives 6
Group-work skills 6

Clinical experiences with emotionally disturbed children

A%

Other 55
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TABLE 6h.-=Professional Areas in Which School Psychologists Need to
Improve G5kills and Competencies as Perceived by Directors

of Special Education (Total responses: 189),

Rumber of
Professicnal Area Responses

knowledge of curriculum, materials, and teaching

techiniques 25
Dingnostic testing 23

General (3); Personality (2); Gifted (1});

Psycho-motor (1); Perceptual handicaps (1);

Reading (2); Pre=-school (2); Emotional

disturbance ()3 Learning disabilities {9)
P'sycho-cducationnl planning and educational prescriptions 22
Publiec relations and ctaff communication; interpersonal

skillsy tewm approach and cooperation; make reports

more understandable 18
Teacher consulting nand inservice 16
Teaching experience; knowledge of school procedures;

avarencess and understanding of the classroom and

the teacher's role 1h
Counceling and/or psychotherapy with children 1k
Parent counseling 12
Theoretical understandings G

Personality theory (1); Learning theory (9)

('hild development (2); Fmotional and affective

understandings (2)y Physiology (1); Organic

problems (1)
Vehavior manapement ckills 8
Resenreh 5
Improved understanding of all areas of exceptionality H

Other

19




CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Introduction

This chapter consists of five parts: a brief review of the
study, major findings, discussion, reccommendations, and implications

for future resecarch.

Review of the Study

This study was concerned with various activities making up an
idenal role of the school psychologist in Michigan as perceived by
school poychelogists and directors of speeial education, Recent court
litigation, changes in special education philosophy, and recent legis-
Jation in Michigan including Mandatory Specinl Fdueation (1971) and
Comprehensive School Pnychologieal Services (1973) have implications
for change and expansion of the role of the school psycheologist.
Although many writers hove suggested various changes in the activities
o1" the school psychologist, 1ittle rescarch has actually been carried
out to study these various activities and their relutive importance in
the role of the school posyehologist.  Previous rerearch studies con-
cerning the role of the school psychologist in Hichigan have generally
been demographic in emphasis and have failed Lo adequately describe the
various activities in the role of the school psychologist.

To obtain the necessary data n questionnaire was designed to

"
i
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clicit responses from both school psychologists and directors of special
education concerning the relative importance of eight major actiyities
and {ifty-five specific activities included in the ideal role of the
school psychologist. The school psychologists returned 318 question-
naires (78%) while directors of special education returned 99 question-
naires {(66%). The univariate analysis of variance was used to determine
wvhother the amount of teaching experience, the amount of professional
expericence ns ecither a school psychologist or director of special
ecducation, and the type ond size of school district had any effect upon
the role perceptions of the respondents on each of the eight major
nctivities. 'The Chi-square Test of Homogeneity was used to test the
distributional agrecment of school psychologists and directors of
special education on cach of the fifty-five specific mctivities. The
Kendall Coefficient of Concordance was used to compare the perceived
rankings of the cight major activities in the present role, the ideal
role, the relative time nllotment for each nctivity, and the relative
ndequacy of preparntion f'or the activities. 'The types of children
needing psychological services, the settings for school psychological
activities, and the professional needs of the school psychologist were
studied, The respondents were also asked to list professional areas

in which they perceived the school psychologints neceding to improve

their competencies.

Major IFFindings

1. 'There was a statistically significant Jdifrerence between the

school psycholeogists and directors of special education on their
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perceptions of the ideal role of the school psychologist on six of the
cight major activities. The school psychologists, as compared to the
directors of special education, had a slight tendency to perceive the
following activities as more important:

Diagnosis

Psycho-Tducational Planning

Child Therapy

Community Relationships

Program Consultation

Administration of Special FEducation Progarms
In general the differences in mean secores, while statistically signif-
icant, were small and not concidered very meaningful. Parent Con-

sultation and Research were perceived as equally important by both

respondent groups.

-~

<. Amount of teaching experience had no effect upon how the school
psychologists and directors of specinl education perceived the ideal

role of the school psychologist on each of the eight major activities.

3. Amount of professional experience as ecither a school psychol-
ogist or director of special education had no effect upon how the
school psychologists and directors of special education perecived the
idenl role of the school psycholegist on six of the eight major
nctivities. 'The perceived importance of Child Therapy and Community
Helationships increased slightly as the amount of professional experi-

ence of both respondent groups increased.

. The type of school district (local or intermediate) in which
the respondents were employed did not have an effect upon how the

respondents perceived the ideal role of the schonl psychologist on six
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of the eight major activities. There was a slight tendency for
respondents from local districts as compared to respondents from
intermediate districts to perceive Diagnosis and Psycho-Educational

Planning as more important,

n

> The size of the scheol district had no effect upon the per-
ception of the eight major activities in the ideal role of the school

psychologist.

6. There was a very high correlation between how the school
psychologists nnd directors of special education ranked the ecight major
activities in the ideal role of the school psychologist according to
relntive importance. The rankings by relative importance of these
cifht major activities in the ideal role, based upon the mean rankings
af both respondent groups, are given in rank order below.

Diagnosin
Psycho-Fducational Planning
Parent Consultiantion

Bilad Therapy

Sehool 'rogram Consultation

Resenreh
Community Helationships

LI

Administration of Special Fducation Programs

. Diagnosis and Psycho=Fducational Planning were perceived by
cchool psychologists and directors of special cducation as deserving

the major portion of the school psychologist's time.

8. The eight major activities, as ranked by the respondents
according to both the school psychologists' relative adequacy of

preparation in each activity and the relative allotment of time to
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apend in each activity, had rankings identical to the rankings of the

major activities in the ideal role of the school psychologist.

7. There was a very high correlation between the rankings of the
eight major activities in the present role and the rankings of these
activities in the ideal role of the school psychologist as perceived

by both respondent groups.

10, The majority of both the school psychologists and directors of
special education desired that the school psychologist provide profes-
rional services to all children. The mentally rctarded child was con-
sidered the most important child for the school poychologist to serve
followed by the learning disabled, the emotionally disturbed, and the

multiply handicapped.

11. The majority of hoth respondent groups vwere in agreement that

n school psychologist should serve a student population of 2500 or less.

12, fihe majority of both respondent groups were in agreement that
school psychologists "must" or "should" provide service to regular
school programs, special educntion programs housed in the regular
school,y pre-school programs, and special education schools or facil-

ities serving day students,

13. A majority of school psychologists desired a director or co-
ordinator of psychological services to Le their immediate supervisor,
whereas a majority of the directors of special education desired that

they themselves be the school psychologists' supervisors.,



127

14, A majority of both respondent groups perceived that school

psychelogists should have some teaching experience,

15. A majority of both respondent groups perceived that school

psychologists should have a teaching certificate.

16. A majority of both respondent groups perceived that school
psychologists should be legnlly certified or licensed at a '"school

psychologist” level.

17. A majority of both respondent groups perceived that the school
psychologist should be held accountable aceording to specified behav-

ioral objectives.

18. A majJority of both respondent groups perceived that the school

psychologist should have at least n M,A. degrec.

19. A majJority of both respondent groups ngreed that trained para-
professional aides should be utilized when approprinte in the adminis-

tration of psychological tests.

20, A majority of the school psychelogists agreed that they should
be free to engage in "private practice’” whereas a majority of the

directors of specinl educntion disagreed witlh this position.

21. Regarding professional affiliations, school psychologicts had
the most positive feelings toward the Michigan Association of Uchoel

Psychologists and the National Associaticn of ichool Psycholoegists.,
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22. The majJority of school psychologists and directors of special
education were in general agreement that school psycholegists "must”
or "should" engage in the visitation of other school programs, enroll
in university courses, attend conferences, and read professional

Journals.

23. The schoel psychologists placed emphasis upon the need Lo
improve their competencies in the area of diagneostic testing with
importance placed nupon the diagnosis of learning disabilities and
personnlity-~cmotional disabilities. The directors of special education
placed emphasis upon school psycholeogists becoming more knowledgeable
in curriculum materials and teaching techniques. Diagnostic testing
and evaluation of learning disabilities were also stressed by dirce-
tors of special education. The need for school psychologliots to
improve thelir communicntions and public relations skills with tenchers

and the need to be sensitive to the teachers' concerns were considered

important by the directors of special education.

Niscussion

.

The idenl role of the school psychologist in this study is not
u role which can be called ideal in the sense of its being pertect. 1t
is dmportant to understand that this is a role ns perceived by only
school psychologists and directors of special education, and it is
limited to the preferences ot these two groups of respondents.  'The
perceptions of teachers, prineipals, genernl asdministrators, parents,

and other educators are not Included in this study. Since it isc a

perceived role limited to the preferences of two groups, the results of
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this study should be understood and interpreted with this perspective
in mind.

The ideal role of the school psychologist was perceived by
school psychologists and directors of special education as a multi-
faceted role consisting of a variety of activities. Tt was evident,
however, that Diagnesis and Psycho-Educaticnal Planning were perceived
as two of the more important activities of the school psychologist in
the ideal role and that a majority of the school psychologist's time
should be spent in these activities. Many writers and researchers have
supgested that the strong emphasis on diagnosis which existed for many
vears should be changed and other activities should be substituted to
take its place. However, this study indicated that school psycholo-
fists and directors of special education in Michigan perceived
Diagnosis as very important but that it shcould be modified to serve nll
children with o variety of disabilities, There was a perceived emphasis
on dingnosing children with learning disabilities, emotional problems,
and multiple handicaps. There was also a perceived emphasis upon
poycho-cducational planning which may require that school psychologists
have a knowledge of curriculum and teaching techniques. In sum, it
appeared that the ideal role of the school psychologist was perceived
as n diagnostic=-prescriptive role rather then a clinical-diagnostic
role, It was perceived as a role in which school psychcelogists no
longer merely diagnose mental retardation and determine eligibility for
cpecinl education classrooms, but rather as a role in which school
psychologists diugnose various problems with an emphasis on the pre-

seription of various educational techniques and procedures. It was
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perceived as a role which is child-centered and behavior change oriented
with an emphasis on involvement of parents and teachers.

The differences in role perception between the school psycheol-
ogists and directors of special education, although statistically
significant, were small and should not be considered very meaningful.
The fact that 20% of the directors of special education had experience
cither as a scheol diagnostician or school psychologist may have been a
contributing {actor to these small differences in that this experience
as a school psychologist mey have sensitized some of the directors of
special education to perceive the role in a similar way to the percep-
tions of the srhool psycl.ologists. Also, the small differences in role
perception between the two respondent groups moy indicate their genersl
agreement with the educational and psychological needs of childrern. It
nlso may indicate that school psychologists and directors of special
educetion have been communicating with each other and sharing common
idens,

The perceived importatice of Child Therapy and Community
Relationships inereased as the amount of professionnl experience of both
respondent groups inereased. This may indicate that as school psychol-
ogists and directors of special education gained experience they
perceived a need for the scheol psychologist Lo have closer relation-
ships with bLoth children in school and the community at large.

There was a slight tendency for respondents from local dis-
tricts as compared to respondents from intermediate districts to place
more importance upon Diagnosis and Psycho-Educational Planning. This

particular effect may be due to the fact that respondents from local



131

school districts may be closer to the needs of children and teachers,
or perhaps they are under more immediate pressure to provide these
services,

In a genernl way, it did not appear that the amount of teach-
ing experience, amount of professional experience as elither a school
psychologist or director of special education, and type and size of
school district had any appreciable effect upon how the school psychol-
ogists and directors of specinl education perceived the activities of
the school psychologist in the ideal role. 3Since there also appeared
to be little meaningful difference in role perception between the two
respondent groups, there is the encouraging prospect for agreement
regarding the directien in which the school prnychology program is
proceeding.

The idenl role was perceived as very similar to the perecep-
tions of the present role, and it is therefore possible that the role
may not change very much, It is speculated that the reason for this
similarity in perception is that the school psychologists may already be
engaged in various aspects of what the sehool poychelogists and direc-
Lors of specinl cducntion perceived to be the ideal role of the school
psyehologist.  There vas some indicaticen that in the fdeal role of the
school psychologist, in comparison to the present role, there may be
more emphasis placed upon psycho-educational planning, child therapy,
and research.

The ideul role of the school psychologiat was perceived to have
# strong special education orientation in that special education pro-

grams were considered more important to serve than other types of
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programs such as regular school programs, summer school programs,
residential or institutional programs. Mental retardation continued to
be the disability area which was perceived by the respondents as the
more important one to which the school psychologist ought to provide
poycheolegical service.

A majority of both respondent groups vere in agreement that n
school psychologist should serve a student population of 2500 or less,
Tt should be noted that the Administrative Code Committee on Special
Education of the Michigan Department of Education recommended authori-
zation of onec approved special education diagnostician for each 2500
pupils in attendance in order to "facilitate appropriate interaction of
the dingnosticians with all special education programs and services,
and to permit reasonable utilirzation of the dingnesticians for program
resesrch and evaluation . . . ." (1969, p. °3)

There Were some differences, however, between the school
psychologists and directors of special educntion. They did not agree
on who should supervise school psychologists and to what extent school
psychologists should engage in “"private practice,”" There was also a
slight tendency for directors of special education in comparison to
school psychelogists Lo place more emphasis upon school psychologists
being accountable according to specified behavioral objJectives.

The only one of the fitty-tive activities having a significant
chi-square vhich was rated as more important by the directors of special
education than by school psychologists reads as follows: '"Give a
written psychological report to the parents concerning the psychological

and educational needs of their child." A total of 4% of the schoocl
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psychologists as compared to 38% of the directors of special education
perceived that the school psychologist "must" or "should" perform this
activity. This may indicate that the directors of special education in
comparison to the school psychologists have more concern for due process
considerations and parent involvement in psycho-educational planning.
1t also may indicate that the school psychologists are not predisposed
to sharing their confidential psychological findings with parents.
Regarding professional affiliations of school psychologists,
the schoel psychologists gave a higher priority to psychological associ-
ations than to cducation associations. The large majority of school
psychologists indicated a greater preference for the National Associe-
tion of Cchool Psychologists than for Division 16 of the American
I'sychological Association. If the Michigan Association of School
I'sychelogists desire an affiliation with a notional psycholeogical

organization, it should keep this point in mind,

Recommendat ions

Hased upon both information reported in this study and upon
current trends and happenings in the field of education, the fellowing

recommendations are sugpested,

1. tchool poychologisnts should provide comprehensive paychologicul
services to all children.  The approach should be ehild centered and

behavior change oriented.

2. dicheol psychologists should become involved in the process of
piycho=-ceducational planning, the writing of educationul prescriptions,

and consultation with teachers,
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3. BSchool psychologists should strive to strengthen their image
in the schools by means of effective public relations and communication.
The school psychologist should become more sensitive to the needs of
the school program. He needs to become an effective member of a team

of professionals who desire to educate children.

. The school psychologist should involve parents in the diagnos-

{ic-prescriptive process and consult with them when necessary.

5. OState-wide inservice meetings sponsored cither by the Michigan
Department of Fducation, the Michigan Association of School Psychoeol-
ecpists, or other groups should emphasize the development of diagnostic
skills as they pertain to learning disabilities, emotional disturbances,
and multiple handicaps. &Gkills of the school psychologist in the use
of educational materiamls, techniques for prescription, and psycho-
educational planning need to be upgraded. The growing interest in
child therapy neceds to be explored. How to communicate and consult

with parents effectively needs to be studied,

. The present ratio of one school psychologist for every h000
school children should be reduced to o level of 72500 school children

for every school psychologist.

T. A diglogue should be started between school psychologists and
directors of specianl education to explore problems of mutunl concern.
The concerns regarding supervision, "private praciice' by school
psychologists, accountability by means of performance objectives, and

the use of confidential psychological information with parents should
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8. University training programs should be oriented to training
profecsional school psychologists in the skills and competencies needed
to provide comprehencive psychological services.

A, There should be an emphasis upon the diagnosis of various
disabilities including the mentally retarded, the emotion-
ally disturbed, the learning disabled, the multiply
handicapped and others,

B. There should be an emphasis upon the processes of learning
and teaching. The school psychologist in training should
hecome familiar with the development of curriculum, the use
of educational materials and techniques, and psycho-
ceducationnal prescription.

C. {chool psychologicnl internships should include attendance
at paycho-educational planning mectings, parent conferences,

and observations in the classroom,

9. The school psychologists as a professionnl group should recom-
mend legistation Lo nmend the state licensing act for levels of psychol-
orists so that "school psychologists” can become one of Lhe legnlly

recornized levels,

Tnplications for Fature Reoccenrch

Additional resewsrch is necessary in the following areas:

1. Although teaching experience, professional experience, and type

and size of sehool district had very 1little effect upon the perception
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of the role of the school psychologist, it cannot be stated with any
confidence that these variables have no effect upon the role as it is

actually practiced. Research is recommended to explore this area.

2. Both school psycholeogists and directors of special education

stressed the importance of communicating and consulting with teachers
and planning prescriptive educational programs for children. Research
should be directed toward finding how the school psychologist can be

most effective in this particular activity.

3., Oince scheol psychologists perceived an increasing need for
child therapy, there should be an effort expended to define and
develop the concept, to study its feasibility and possible effective-

ness, and to outline the necessary responsibilities inveolved.,

N. 1n view of the interest expressed in this study for parent
counseling and in vioew of due process considerations, it is recommended
that models for relating with parents be developed and that research
be designed to find effective ways to communicnle and consult with

parents,

5. Otudies should be undertaken to explore how paraprofessionals

can be most effectively used in complementing the role of the school

psychologist,

G. Studies should be made to obtain an understanding of the role or
the school psychologist as perceived by teachers, general administra-

tors, principanls, parents, and other educators,
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EIGHT MAJOR AND FIFTY-FIVE SPECIFIC ACTIVITIES

OF THE SCHOOL PSYCHOLOGIST

Diagnostic Testing and Fvaluation

The school psychologist makes a diagnostic study of a
child by means of various measurcment instruments or techniques
to determine the reasons for the child's difficulties in school.
A. Types of problems to dingnose and evaluate

1. Intellectual and cognitive difficulties
2. Perceptunl-motor problems
3. Learning disabilities
W, Affective nnd emotional disorders
5. Social and family problems
BB, Means of diangnosis
1. Administer and score individual standardized tests

2. Administer and score individual projective or non-
standardized tests

3. Discuss the child's problem with the teacher
L, Observe the child in the classroom or real life situation

5. Study the social case history of the child

1hk
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Teacher Consultation and Psycho-
Educational Planning for Individual
Children

The school psychologist consults with teachers and
school personnel in planning a child's school program which is
unique and specific to that individual and which is based upon
sound psycholegical and educational principles.

A. Functions of the school psychologist in Psycho-Educational
Planning

1. Present. and interpret the numericnl scores of tests to
educational personnel

s

. Present and interpret the specific diagnoses of
children's problems to educational personnel

3. Determine the eligibility of children for one of the
types of available speciul education programs

h. Make suggestions to educationanl personnel for behavior
management and/or Behavior Modification of children
with adjustment problems

Y« TPrescribe specific curriculum materials to remediate
the cducational and learning problems of children

6., Preseribe the use of techniques to remediate problems

of visual-motor coordination in children

Psychotherapy and/or Counseling
with Children

The school psychologist gives direct supportive help to
ihe child in an attempt to improve or change the child's
behavior so he ecan adapt himself more readily to a school learn-
ing environment.

A. Techniques of child therapy intervention
1. Conduct individual or group sessions with children in a

therapeutic effort to bring about emotional,
attitudinal, and/or behavioral change
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2. Engage in educational and/or vocational counseling with
students

3. Remediate learning problems by directly tutoring children

L. Fngage directly with children in recreationsl therapy

i1V, Parent Consultation

The schoel psychologist helps the parents understand
the psychological and educaticonal necds of their children.
A. Methods of carrying out parent consultation
1, Make home visitntions to consult with parents
2. Moke presentations to P.T.A. groups
3+ Include parents in school Psycho-Educationnl planning

. Give n written poycholegical report to the parents

V. Community Belantionghips

The school psychologist works within the community in an
ceducational and informative manner and provides a liaison
between the school and the community regarding programs for
handicapped children.

A, Community concerns
1. Help to develop community mentinl health programs
2. Help to develop Sheltered Workshop programs
3. Help to develop recrentional activities for the handi-
capped in the community ocutside of the school

environment

4. Tmprove the level of public awareness of the educational,
psychological, and physical needs of the handicapped

5. Help to develop employment opportunities Tor the
handicapped
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Methods of developing community relationships

1.

L.

Serve on community boards which are concerned with the
needs of the handicapped

Cooperate with several school districts to solve a
larger community~wide or count-wide educational problem

llake presentations to civic organizations, community
service clubs, and church groups

Cooperate with and utilize the services of the various
psychological and educational agencies available in
the community

School Curriculum and Program

Consultation

In a variety of ways the school psychologist provides

recommendations and information regarding special needs,

curriculum, and programming in the school district in order to

improve the quality of the educational program and bring about

cducational change.

A

Ochool Program concerns

]—.

Recommend needed changes in the physical structure and
cquipment of the schoel plant or playground

Design nlternative programs for children such as
resource rooms and/or disgnosiic learning centers

Recommend needed changes in the curriculum of educn-
t.ional programs

Recommend needed changes in the teacher stafting of
ceducational programs

Disseminate information regarding how sociological and
cconomiec conditions can affect children's learning

Improve the educational opportunities of ethnic minority
groups within the school program

Design, submit, and evaluate proposals for educational
programs funded by federal and state agencies
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B. Methods which the school psychologist can utilize to promocte
educational program recommendations and disseminate ideas
and information

1. Write political representatives concerning needed
educational legislation

2. Vork as a member of a committee that is exploring a
particular educational problem in the school district

3. Consult with administrators regarding ways to improve
educational programs

i, Preovide inservice meetings for teachers

5., Attend scheol hoard mectings to present new idens to
bonrd members

Administration of {ipecianl

FPducntion Programs

The school psychologist ceoordinates special education
progroams, supervises personnel, and makes specinl arrangements
such as transportation and scheduling.

A, Adninistrative Tunctions which the school psychologist mny
perfomm

1. lake transportation arrangements for exceptional children
[ vy - 2 1 g
. ovupervise specinl education personned

3., Participate in recruitment of staf't rfor special
oducation progrmung

he Help to tformulate specinl education adminictrative
policy

S Cupervise one of the specific educational programs
within the total speciual education program

6. Coordinate a group achievement testing program for the
genernl educational program
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Research
The school psychologist by means of various techniques
seeks to gather information, answer questions, or solve problems
vhich confront education as it attempts to meet the psychological
and educational needs of children in a school setting.
A. Research Techniques
1. Use informal information gathering techniques such as

discussions or interviews with teachers, administra-

tors, and/or parents
2. Review and summarize pertinent professional literature

3. Degign and use curveys

h. Design and carry out experimental studies
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QUESTTONNAIRE USED TN THE STUDY

SURVEY

THF. ROLFE OF THE SCHOOL PSYCHOLOGIST 1IN MICHIGAN

INSTRUCTIONS

Pleage take time to read cach {tem carcfully and respond as
completely as possible.

Ignore all numbers in the left hand column. These numbers will
be used for data processing.

Please check the appropriate boxes or fill in the blanks provided.

Please return by February 28, 1973
to

Nicholas Fridsma
301 F Erickson Hall
College of Education
Michigan State University
Eaat Lansing, Michigan
48823

- em e mm e e am we vk mm am e e e am mw —a o m rm omw S AL am mm e o e e e

Please £i11 in your name and address below and check here
if you desire the results of this study mailed to you.

NAME
j.ast First Middle Initial
ADDRESS
Street
Cicy State Zip
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9.

16

15.

I GENERAL INFORMATION: DIRECTORS OF SPECIAL EDUCATION

Sex 1. Male 2. Female (Check)

Type of district in which you are employed (Check one)

Local

1.

Intermediate

2.

3. Other metting (Specify)

Total public school atudent population in the district in which you are
employed

How many years of experience as a Director of Special Education do you
have?

Highest degrece carned (Check one): 1. BS or BA, 2. MS or MA;

3. Ed. S.; 4. Ed. D.; 5. Ph. D.

What type of approval do you have as a Director of Special Education
from the State Department of Education? ({(Check one)
1, Temporary

. Pormanent

2
3. "Grandfather'
4

. Not approved

Teacher Certification

A. Type ({Check onc) B. Level {Check one)
____ 1, Provisional 1. Elementary
2. Permancent ____ 2. Seccondary
3. Life 3. Both Elementary

4. Not certified as and Secondary

a teacher 4. None of the above

C. 1If you have approval in any area(s) of apecial education, please
state the area(s).

1. How many ycars of teaching cxperlence do you have?

In your professional educational career have you ever been employed as a
School Diagnostician or School Psychologist?

1. Yes

2. HNo

Page 2
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10.

11.
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1 GENERAL INFORMATION: SCHODOL PSYCHOLOGISTS

Age
Sex 1. Male 2. Female (Check)
Type of district in which you are employed (Check one)
1. Local
__ 2, Intermediate
3. Other setting (Specify)

Total public school student population in the district in which you are
employed

How many years of experience as a School Psychologist do you have?

Highest degree earned (Check one): 1. BS or BA: 2. MS or MA;
3- {idns; l‘v Ed.D; 50 PhoD

What type of approval do you have as a Schoal Diagnostician?
1. Temporary
2. Permanent

Teacher Certification

A. Type (Check one} B, Lavel (Check one)
_ 1. Provisional 1. Elementary
____ 2. Permanent __ 2. Sccondary

3. lLife 3. Both Elementary and

4, Not certified ns a teacher Secondary

4. None of the above

C. 1f you have approval in any arca(s) of special education, please
state the arca({s).

(Check one)

D. low many years of teaching experience do you have?

According to the Paychologist Registration Act, at what level are you
certified?

Consulting Psychologist

. Paychologlst

3. Psychological Examiner

4, None of the above

To whom are you most immediately responsible? (Check one only)

Director of Pupil Personncl

1.

2

. DMMrector of Special Education

3. Superintendent
4

. Director or Coordinator of Psychological Services

5. oOther (Specify)
Where did vou receive your graduate training in School Psychology?
1. University (Specify)

2. University Department (Specify)

Page 2
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ACTIVITIES OF THE SCHOOL PSYCHOLOGIST

Inatructions

The next 55 items heginning on the following page are specific
activitiecs which may be performed by Schocl Psychologists. Please check
the appropri{ate box for ecach activity to specify how important you perceive
it to be ideally for the School Psychologist to perform that activity.
Please check one of the boxes for ecach activity according to the following

relative importance scale:

Must Perform:

The School Paychologist MUST perform this activity. 1t is

a major and ecssential function of the highest priority.

Should Perform:

The School Peychologist SHOULD perform this activity. It is
a meaningful, significant, and desirable function of medium

priority.

May Perform:
The School Paychologint MAY perform this activity if he wiashes.

It {8 a minor function of low priority but it is permissable and

acceptable.

Should Not Perform:

The School Psychologist SHOULD NOT perform this activity. It
is not a desirable or meaningful function for the School Psychologist

to perform.

Must Not Perform

The School Psychelogist MUST NOT perform this activity. It is
not an essential or legitimate function for the School Psychologist

to perform.
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Remember: The basic queation you are answering is: What ideally
Should Be the appropriate activities of the School Psychologist?
Check one of the boxes on the scale for each activity to specify
how important you perceive it should be for a School Psychologist
in his ideal role to perform that activity.

1. Help to develop recreational activities for the handicapped
in the community outside of the Bchool environment

Obhgerve the child in the classroom or real life situation
as one of the means of diagnogis and evaluation

[

3. Present and interpret the numerical scores of tests to
cducational personnel

4. Write political representatives concerning neceded educational
legislation

7. Recommend necded changes in the teacher staffing of
cducation programs

6. MNelp to develeop community mental health programs

7. Perform rescarch by designing and carrying ocut experimental
studies

8. Diagnose and evaluate the affective and emotional disorders
of children

4.,  Improve the educational opportunities of ethnic minority
proups within the school program

10. Coordinate a group achicvement teating program for the
peneral cducational pregram

11. Determine the eligibility of children for one of the types
of available special education programs

17, Impraove the level of public awareness of the nceds of the
handicapped

13, Diagnose and evaluate the social and family problems of
children

14, 1Include parents in achool psycho-educational planning to

discuss the psychological and educational needs of thelir
child

1%, Diagnose and evaluate the learning disabilities of children

6. Disteminate information regarding how sociological and
ceonomic conditions can affect children's learning

17. Present and interpret the specific diagnoses of children's
problems to educational personnel

18, Engage in educational and/or vocational counseling with
students

19.  Give a written psychological report to the parents concern-
ing the psychological and educational needs of their child

H
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20,
21.
22.

23.

21"

25.
26.

27.

29,

3o,

.
32.

33.

36.
37.

38.

39,
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Engage directly with children in recreational therapy
Supervise special education personnel

Conduct individual or group sessions with children in a
therapeutic effort to bring about emotional, attitudinal,
and/or behavioral change

Help to develop sheltered workshop programs in the community

Make presentations to civie organizations, community cervice
clubas, and church groups

Perform research by designing and using surveys

Participate in recruitment of staff for special education
programu

Make home visitations to consult with parents regarding the
paychological and cducational needs of their child

Cooperate with several school districts to soclve a larger
community-wide or county-wide educational problem

Serve on community boards which are concerned with the needs
of the handicapped

Prescribe the use of techniques to remediate problems of
visunl-motor coordination in children

Make transportation arrangements for exceptional children

Study the social case history of the child as one of the
means of diagnosis and evaluation

Perform research by using informal information gathering
techniques such as discussions or Interviews with teachers,
administrators, and/or parents

Design alternative programs for exceptional children such
as resource rooms and/or diagnostic learning ceaters

Recommend needed changes in the physical structure and
cquipment vf the schiool plaut or playground

Remediate learning problems by directly tutoring children

Recommend needed changes in the curriculum of education
programs

Diagnose and evaluate the intellectual and cognitive
difficulties of children

Administer and score individual projective or non-standardized

tests as one of the means of diagnosis and evaluation
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42,

{‘30

44,
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4.

48.

49.
50.

51.

N
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53,
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55.
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Organize and supervise one of the specific educational
programs within the total special education program

Make suggestions to educational personnel for behavior
management and/or Behavior Modification of children with
adjustment problems

Consult with administrators regarding ways to improve
educational programs

Cooperate with and ut{lize the services of the various
paychological and educational agencilems available in
the community

Design, submit, and evaluate proposals for educational
programs funded by federal and state agencies

Administer and score individual standardized tcests as
one of the means of diagnosis and cvaluation

Diagnose and evaluate the perceptual-motor problems of
children

Make presentations to P.T.A. groups concerning the
general psychological and educational needs of children

Attend school board meetings to present new ideas to
board members

Provide inservice meetings for teachers

Discuss the child's problem with the teacher as one of
the means of diagnosis and evaluation

Work as a menber of a committce that is8 exploring a
particular cducational problem in the school district

Perform research by reviewing and summarizing pertinent
professional literature

Help to formulate special education administrative policy

Prescribe specific curriculum materianls to remediate
the cducational and learning problems of children

Help to develop employment opportunities for the handi-
capped in the community

Must Perform
Should Perform
May Perform

Should Not Perform
Must Not Perform

L T T 1)
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RELATIVE IMPORTANCE OF ACTIVITIES

Please rank the following activities according to their importance to the

School Paychologist in his Present Role (as it is now) in column 1 and according

to their importance in his Ideal Role (as it should be) 1{in column 2. Plecase
rank your perceptions of theilr relative importance to Schoel Psychclogists in
FACH of the eight activities by giving a (1) to the activity which {s MOST
important to perform, a (2) te the activity next most important to perform, then
a (3), a (4), etc., etc,, until finally giving an (8) to the least important
activity to perform. Please do this two times, once for the relative importance
in his Present Role in column 1 and again for the relative importance in his

Ideal Role in column 2.

Present Role Ideal Role

1. Paychotherapy and/or counseling with children

2. Teacher congultation and paycho-educational
planning for individual children

3. Diagnostic testing and evaluation

Research

5. Community relaticonships

6. School curriculum and program consultation

7. Parent consultantion

8. Administration of Special Education Programs

RELATIVE TIME ALLOTMENT OF ACTIVITIES

Plcase specify the percentage of professionnl time which you perceive as

necessary for the School Paychologist to spend in cach of the following
activities in his ideal role,

1. Psaychotherapy and/or counseling with children

2. Teacher consultation and psycho-educational planning for
individual children

3. Diagnostic testing and evaluation
4. Rescarch
Community relationships

5
6. School curriculum and program consultation
? Parent consultation

B

Administration of Special Education Programs

Page 7
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ADEQUACY OF PREPARATION FOR ACTIVITIES

To what extent are School Pgychologista prepared to perform the following
activities in the ideal role of the School Psychologist as you perceive it? Please
rank your perceptions of the relative adequacy of preparation in each of the
following eight activities by giving a (1) to the activity in which the School
'sychologiast 18 moat adequately prepared, a (2) to the activity in which he is
next most adequately prepared, then a (3), a (4), etc., etc,, until finally

giving an (8) to the activity in which he is least adequately prepared.

1, Psychotherapy and/or counseling with children

____ 2. Teacher consultation and psycho-educational planning for individual
children

3. Diagnostic testing and evaluation

4. Research

5. Community relationships

____ 6. School curriculum and program consultation

____ 7. Parent consultation

____8. Administration of Special Education Programs

CHILDREN RECEIVING PROFESSTONAL PSYCHOLOGICAL SERVICES
FROM THE SCHOOL PSYCHOLOGIST

According to your perceptions plecase indicate to what extent each of the
children li{sted below should receive professional psychological services from
the Schoal Psychologist in his ideal role.
1

The following code should be used:

- Must receive service; 2 - Should receive service; 3 - May receive service;

4 = Should Not receive service; 5 - Muat Not recelve service. Place the

appropriate code number on the line next to each of the children listed.

1. Normal child

2. Giftred

3, Visually handicapped
___ 4. Deaf and hard of hearing
— 3. Mentally retarded

6., Orthopedically handicapped
7. Multiply handicapped

__ B, FEmotionally disturbed
9. Learning disabled

frogm 8
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SETTINGS FOR SCHOCL PSYCHOLOGICAL ACTIVITIES

1!

3.

In his ideal rele a School Peychologist should profeseionally sgervice a

student population of no more than {Check one)
1. 2000
2. 2500
3. 3000
4. 4000
5. 5000

Programs which should be served by the School Psychologist

Plecasc indicate to what extent cach of the programs listed below should be
served by the School Psychologist in his ideal role as you parceive 1t.
The following code should be used: 1 - Must Serve; 2 -~ Should Serve;

3 - May Serve; 4 - Should Not Serve; 5 - Must not Serve. Place the
appropriate code number on the line next to each of the programs listed.

1. Regular school programs

2. Special Education programs housed in the regular school

3., Pre-school programs

4. Summer school programs

Special education schools or facilities serving day students
6. Residential school programs
7. Institutional programs
To whom should School Psychologists be most immediately responsible? (Check
one only)
1. Director of Pupil Personnel
2. Director of Special Education

3. Supcrintendent

4. Director or Coordinator of Psychological Services

5. Other (Specify)

———

PROFESSTONAL STATUS OF SCHOOL PSYCHOLOGISTS

1.

A School Psychologist should have a minimum of years of teaching
experience. {Check one)

1. No
2, 1 - 2 yeara
3. 3 - 4 years

4. 5 or more years

Pupge O
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vITT (cont.)

2. A School Psychologist should have a teaching certificate. (Check one)

l. Strongly agree

2. Agree

3. Disagree

20 4. Strongly dieagree
3. A School Paychologist should be legally certified or licensed at what level?
{Check one)
1. Consulting Psychologist
2. Paychologisat
3. Psychological Examiner
4, School Paychologist
5. Other (Specify)
6. None of the above
4. A School Pasychologist should be hald accountable according to specified
behavioral objectives. {(Check one)
1. Strongly agrec
2, Agrece
3. Disagrce
4, Strongly disagree
5. A School Psychologiat should ideally have at least a degree.
{Check one}
1. B.A. or B.S.
2. M.A, or M,S.
3. Ed. S
4. FEd4. D
5. Ph. D
6. School Paychologists should utilize the assistance of trained paraprofessional
ajdes when appropriate in the administration of psychological tests. (Check
one)
1, Strongly agree
2. Agree
3. Disagree
24 4, Strongly disagree

— Page 10
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VII1T {cont.)
7. Professional Affiliationa for School Paychologists (Directors of Special
Education may omit this queastion.) ’
Please check the following organizations according to their degree of
importance to the School Paychologist., Please use the following code:
1 - Muat Belong; 2 - Should Belong; 3 - May Belong; 4 - Should Not Belong;
5 — Must Not Belong
» 1. Council for Exceptional Children (CEC)
2. National Education Association (NEA)
_ 3. Michigan Education Association (MEA)
4. Local Education Association
5. Michigan Association of School Peychologists (MASP)
6. Michigan Psychological Association
7. National Association of School Peychologists (NASP)
8. Division 16 (School Paychology Division) of American
Psychological Association (APA)
8. A School Peychologiat should be free to engage in 'private practice."
(Check one)
1. Strongly agree
2. Agrec
3. Disagree
4. Strongly disagree
9. In order for a Scheool Psychologigt to improve professionally and keep
"up-to-date" he should do the following: Please check each one according to
the following codet 1 - Must Do; 2 - Should Do; 3 - May Doy, 4 - Should
Not Do 5 - Must Not Do
1. Visit school programs in other school districts
2. Enroll In university courses
_ 3. Attend national, state, regional, and local conferences
17 4. Read professional journals

1X  IMPROVEMENT OF COMPETENCIES

In what professional areas do you perceive that School Psycheologists need to
improve skills and competencies in view of changes which are taking place in thelr
role?

80  —

Page 11
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COVER LETTER EXPLAINING THE QUESTTONNAIRE

MICHIGAN STATE UNIVERSITY rasn tanust - stopas e

TOLHTGE 0 0L R TR0 = IEFRSINEST OF PUPMESTARY AN SPIOIsl PO s 10N - ERIERMIN HATL

February 9, 1973

Pear Colleague:

Attached is a quertionnaire for completion by all School Paycholopiste
and Directors of Special Fducatjon in the State of Michigan.

The role of the Schonl Paychologist in Michigan §s8 undergoing tapid
transformation dur to the expansion of Special Fducation programs,
Mandatory Special Educatfion legislation, increased demands for service,
and the recognition of the need teo broaden the scope of school prycho-
logical services an evidenced by the passage of louse Bill 5560 which
became Michigan Public Law 353 on January 9, 1973. The purpose of this
gstudy {n to {dentify what activitiesa the School Paychologist should
perform and to determine the relative {mportance of these activicien

in the ddeal role of the Schoel Preychologist in Michigan as perceived

by bath School Phychologiats and Directors of Special Fducation.

This survey has been prepared with the guidance and support of Dr. John
Braccio, and is being supported and cndorsed by the Michigan Association
af School Pavchologiste.

Your perceptions will provide insfght into the new and developing role
of the School Psychologist. The fnformation gained will be uscl to
further develop and define the functions of the School Peychologist in
Michigan, develop appropriate inservice training for School Peycholo-
pglats, and help undvernities assess the needs of thelr school prycholopy
training programs.

The quentfonnaire {8 self-explanatory and will take approximately thirey
minutes to complete.  All answers are completely confidential so pleasc
feel free to express your frank opinions and true feelingas. Please i)
this out ak soon as pouaible, and return it in the enclosed envelope by
February 28, The results of this survey will be made available to you
at a later date.

Your cooperation and support is greatly appreciated and we thank you
in advance,

Cordially,

o S e
‘:3.’4.“&((’".4“ NS ’K-n\(( ( {' (s ét re é:},'
Kicholas B, Fridsma br., Charles Henley, Professor
Graduate Assistant Department of Special Education
Michigan State University Michigan State Univereity

Enclosures
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FOLLOW~-UP LETTER FCR KON-RESPONDENTS

MICHIGAN STATE UNTIVERSTTY  favr tasuse - sli Hi AN aele

COTRIGE OF TDUTCATION - DIPARTMINT OF FIEMINTARY ANEY AP 14T ITH O ATTON - DHICKSDS HALL

March 1, 1973

Dear Celleague:

1t {r a pleasure to report that the return to date of the
queationnaire "The Role of the School Paychologist in Michigan"
has been encouraging, However, we are Lrying to obtain a 100%
return in order to gain the complete picture of the role that
is necessary.,

Won't you take a few minutes to complete and return the ques-
tionnaire which you received two weeks ago, The information
you provide is crucial to the studv, and your cooperation will
be preatly appreciated.

Thank you very much,

Sincerely,

Nicholas B, Fridsma

Graduate Assistant

KBF tkmk

103
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CHI SQUARE TEST OF HOMOGLENEITY FOR FIFTY-FIVE
SPECIFIC ACTIVITIES
N (School Psychologists) = 317
N (Directors of Special Education) = 97

Hunmbers given are percentage of respondents

Should Must
Must Should May Not Not
Perform Perform Perform Perform PerTorm

1. Help to develop recreational activities for the handicapped in the
community outside of the school environment

Psychologists 0 3.79 6L . 6T 23.03 8.52
Directors 0 h.12 58.76 26.80 10.31
Psychologists: Mean - 2.G6h: Standard Deviation - .69
Directors: Mean - 2.57; Standard Deviation - .73
Chi-Square: 1.141 d.rf.: 3

ot significant

2. Observe the child in the clasgsroom or resl life situation as one of
the means of diagnosis and evaluation

Psychologists 5,43 48,58 5.99 0 0
Pirectors 57.73 38.1h h,12 0 0
Psychologists: Mean - L4.39: Standard Deviation - .60
Directors: Mean - hL.S5h; Standard Deviation - .58

Chi-Square: h, 549 d.rf.: 2

Not significant
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Should Must
Must Should May Not Not
Perform Perform Perform Perform Perform

Present and interpret the numerical scores of tests to educationsal
personnel

Psychologists 58.68 25,24 13.25% 2.52 .32
Directors T1.13 19,59 8.25 1.03 0

Psychologists: Mean - L.39; Standard Deviation - .83
Directors: Mean - 4.61; Standard Deviation - .69
Chi-Square: 5.469 d.f.: h
Not Significant

Write political representatives concerning needed educational
legislation

Psychologists 5.78 o, 69 W6 .69 2.21 .63
Directors 1.03 16,09 Th.23 5.15 3.09
Psychologists: Mean - 3.57; Standard Deviation - .72
Directors: Mean - 3.07; Standard Deviation - .62
Chi-Square: 36,32k d.f.: k

Significant at .05

Recommend needed changes In the teacher staffing of educational
programs

Poycholegists .73 36.28 43.85 11.99 3.15
Directors .06 25.77 ha2.27 22.68 T.22
Psychologists: Mean - 3.27; Standard Deviation - .8%
Directors: Mean - 2.93; 5tandard Deviation - .93
Chi=-Square: 12,600 d.f.: M

Significant at .05

Help to develop community mental health programs

Psychologists 5.99 33.12 56.15 N, 10 .63
Directors 3.09 36.08 55.67 3.09 2.06
Psychologists: Mean - 3.h40; Standard Deviation - .69
Directors : Mean - 3.35; Standard Deviation - .69
Chi-Square: 3.1l d.T.: K

Not significant
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Should HMust
Must Should May Not ot
Perform Perform Perform Perform Perform

7. Perform research by designing and carrying out experimental

studies
Psychologists 5.36 27.76 62.78 4,10 0
Directors 3.09 29.90 61.86 k.12 1.03
Psychologists: Mean - 3.3h; Standard Deviation - .65
Directors: Mean - 3.30; Standard Deviation - .65
Chi-Square: 4.190 d.r.: &

Not significant

8. Dimgnose and evaluate the affective and emotional disorders of

children
Psychologists ho.8)4 35.96 11.0k 2.21 .95
Directors 56.70 26.80 14,03 2.06 0
Psychologists: Mean - h.32: Standard Deviation - .83
Directors : Mean -~ h.38; Gtandard Deviation - .B1
Chi-Square: h.168 a.f.: h

Kot significant

9. Improve the educationel opportunitlies of ethnic minority groups
vithin the school program

Psychologists 1h.?2 36,28 1.6k 6.9k .95
Directors 6.19 23.71 56.70 12.37 1.03
Psychologists: Mean - 3.56; Standard Deviation - .85
Directors: Mean - 3.22; Standard Deviation - .78
Chi-Square: 13.790 d.f.: b

Significant at .05

10. Coordinate a group achievement testing program for the general
cducational program

Psychologists 2.2 11.99 5h, 26 27.hh h.l0
Directors 3.09 9.28 L8.h5 36.08 3.09
Psychologists: Mean - 2.81; Standard Deviation - .78
Directors: Mean - 2.73; Standard Deviation - .80
Chi-Square: 3.270 d.f.: h

Not significant
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Should Must
Must Should May Not Not
Perform Perform Perform Perform Perform

11. Determine the eligibility of children for one of the types of
available special education programs

Psvchologists 83,91 13.25 2.2 .32 .32
NDirectors 7016 19.59 6.19 1.03 1.03
Psychologists: Mean - 4.80; Standard Deviation - .51
Directors: Mean - L.61; GStandard Deviation - .7h
Chi-Square : 8.604 d.f.: Ak

Not significant

12, Improve the level of public awareness of the needs of the

handicapped
Psychologists 19.24 L, L8 3h.70 1.26 .32
Directors 1443 5,36 38.14 2.06 0
Psychologists: Mean - 3,81; Standard Deviation - .76
Nirectors: Mean - 3.72; Standard Deviamntion - .73
Chi=Square: 1.8Lk def. ¢ 4

Not significant

13. Diagnose and evaluate the social and family problems of children

Psychologists 20,19 38.49 31.86 T.26 2.21
Directors 103 27,84 37.11 20.62 o}
Psychologists: Mean - 3.67; Standard Deviation - .95
Directors : Mean - 3.36; Standard Deviation - .97
Chi-Square: 19.178 d.fr.: h

Significant at .05

1%, TInclude parents in school psycho-educational planning to discuss
the psychological and educational needs of their child

Psychologists 62,78 30.28 6.9k 0 0
Directors 69,07 22.68 T.00 1.03 0
Psychologists: Mean - h.56; Standard Deviation - .62
Directors: Mean - L4.60; Standard Deviation - .07
Chi-Square: 5,241 d.f.: 3

Not Significant
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16.
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Should Must
Must Should May Not Not
Perform Perform Perform Perform Ferform

Diagnosec and evaluate the learning disabilities of children

Psychologists Th,13 21.77 3.79 .32 0
Directors 59.79 28.87 10.31 1.03 0
Psychologists: Mean - 4.70; Standard Deviation - .55
Directors: Mean - W.47; Standard Deviation - .72
Chi=-Square: 10.491 d.f.: 3

Significant at .05

Disseminate information regarding how sociological and economic
conditions can affect children's learning

Psychologists  15.h6 3h,38 L. 48 .73 .95
Directors 10.31 28.87 55.67 h.12 1.03
Psychologists: Mean - 3.59; Standard Deviation - .8Mh
Directors: Mean - 3.43; Standard Deviation - .78
Chi-Square: 1.105 d.f.: h

Not significant

Present and interpret the specific diagnoses of children's problems
to cducational personnel

Psychologists  85.49 2.62 1.58 .32 0
Directors 80,01 15.46 2.06 2.06 0
Psychologists: Mean - 4.83; Gtandard Deviation - .hh
Directors: Mean - h.Th; Standard Deviation - .60
Chi-Square: 3.609 d.f.: 3

Not significant

Engage in educational and/or vocational counseling with students

Psychologists 7.89 30.60 48.90 9.1% 3.h7
Directors h,1p 17.53 53,61 22.68 2.06
Psychologists: Mean - 3.30; Standard Deviation - .87
Directors: Mean - 2.99; Standard Deviation - .81
Chi-Squaré: 17.951 d.f.: k4

Significant at .05



19,
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Should Just
Must Should May Not Not
Perform Perform Perform Perform Perform

Give a written psychological report to the parents concerning the
psychological and educational needs of their child

I'sycholegists 6.31 14.83 52.68 17.35 8.83
Directors 18.56 19.59 36.08 15,46 10.31
Psychologists: Mean - 2.,92; Standard Deviation - .96
Directors : Mean - 3.21; Standard Deviation - 1,22
Chi=Square: 17.7°21 a.r.: h

Gignificant at .05

Fngage directly with children in recreational therapy

Psychologists .32 5.05 60.88 29.65 .10
Directors 0 2.06 53.61 38.14 6.19
Psychologists @ Mean - 2.68; Standard Deviation - .65
Directors: Mean - 2.52:; Standard Deviation - .65
Chi-Square : h.889 d.7.: U
Not significant
Supervise specianl education personnel
Psychologists 1.58 10.73 h2.27 3h.70 10.73
Directors 0 3,00 31.96 1.2k 23.71
Psychologists: Mean - 2.58; Standard Deviation - .88
Directors: Mean - 2.14; Standard Deviation - .82
Chi=Square: 18.326 a.r.: Uk

Significant at .05

Conduct individual or group sessions with children in a therapeutic
ef'fort to Lring about emotional, attitudinal, and/or bLehavior
change

Psychologists 6.62 32.h9 48.26 10.09 2.52
Directors 3.09 23.71 h6.39 19.59 7.22
Psychologists: Mean - 3.31; Standard Deviation - .84
Directors: Mean - 2,96; Standard Deviation - .92
Chi-Square: 13.h82 d.f.: &

Significant at .05
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Should Must
Must Should May Not Not
Perform Perform Perform Per form Perform

Help to develop sheltered workshop programs in the community

Psychologists 1.89 10.09 69.40 1k.20 L, 2
Directors 0 9.28 70.10 17.53 3.09
Fsychologists: Mean - 2.91; Standard Deviation - .70
Nirectors: Mean - 2.86; Standard Deviation - .61
Chi-Square: 2.758 d.r.: h

Not significant

Make prescntations to civie organizations, community service
clubs, and church groups

Psychologists 5.05 3,07 57.73 3.15 0
Directers 6.19 39.18 S5h. 64 0 0
Psychologists: Mean - 3.41; Standard Deviation - .Gk
Directors: Mean - 3.52; Standard Devintion - .61

Chi-Square: 3.91h d.f.: 3

Not significant

Perform resenrch by designing and using surveys

Psychologists 4,10 18.30 70.35 6.94 .32
Directors S e 2h.Th 68.04 2.06 1.03
Psychologists: Mean - 3.19; Standard Deviation - .63
Directors : Mean - 3.79:; Standard Deviantion - .63
Chi-Squaore: 5.h51 d.f.: h

Not significant

Participate in recruitment of staff for special education programs

Psycholegists .10 19.87 55.21 16.40 h.h2
Mrectors 0 G.08 5h.Gh 26.80 q.28
Psychologists: Mean - 3.03; Standard Deviation - .84
Directors: Mean - 2.G4; Standard Deviation - .78
Chi-Square: 16.201 d.f. : b

Significant at .05



27.
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Should Must
Must Should May Not Not
Perform Perform Perform Perform Perform

Make home visitations to consult with parents regarding the psy-
chological and educational needs of their child

Psychologists  23.3U L1.64 31.55 3.7 0
Tiirectors 25,77 Wy, 33 3.71 6,10 0
Psychologists : Mean - 3.85; Standard Deviation - .82
Directors: Mean - 3.90; Standard Deviation - .86

Chi-Square : 3.179 d.T. : 3

Not significant

Cooperate with several school districts to sBolve a larger commun-
ity wide or county-wide educational problem

Psychologists 13.88 36.28 L6.69 2.52 .63
Directors 9.28 28.87 50,52 9.28 2,06
Psychologists: Mean - 3.60; Standard Deviation - .78
Directors: Mean - 3.34; Gtandard Deviation - .85
Chi-Square: 12.h65 d.T.: h

Significant at .05

Serve on community boards which are concerned with the needs of
the handicapped

Psychologists 6.31 ho. 27 L9 .8 1.58 0
Directors 0 35,05 63.92 1.03 0
Psychologists: Mean - 3.53; Standard Deviation - .GU
Directors: Mean - 3.34; Standard Deviation - .50

Chi-Square: 9.996 d.f.: 3

Significant at .05

Pregeribe the vse of techniques to remediate problems of visual-
motor cecordination in children

Psychologists 31,23 L47.00 19.87 1.89 0
Directors 21,65 L6.39 26.80 5.15 0
Psychologists: Mean - 4,08; Standard Deviaticon - .76
Directors: Mean - 3.85; Standard Deviation - .82

Chi-Square: 6.992 da.f.: 3

Not significant



31.

LAl
e

33.

3N,

172

Should Must
Must Should May Not ot
Perform Perform Perform Perform Perform

Make transportation arrangements for exceptional children

Psychologists .32 2.21 16.72 49 .84 30.91
Directors 0 0 18.56 Wk, 33 37.11
Psychologists: Mean - 1.91; Standard Deviation - .77
Directors: Mean -~ 1.81; Standard Deviation - .73
Chi-Square: 3.941 d.f.: h

Not significant

S5tudy the social case history of the child as one of the means of
diagnosis and evaluation

Psychologists 57.h1 34.38 7.89 .32 0
Directors 8.5 3h.02 1h.h3 1.03 2.06
Psychologists: Mean - L.LW9; Standard Deviation - .65
Directors: Mean - L.26; Standard Deviation - .89
Chi~Square: 11.783 d.f.: U

Significant at .05

Perform research by using informal information gathering techniques

such as discussions or interviews with teachers, administrators,
and/or parents

Psychologists 9.6 17.35 6h.35 6.31 2.52
Directors 8.25 20,62 55.67 13.h0 2.06
Psychologists: Mean - 3.25; Standard Deviation - .81
Directors: Mean - 3.20; Standard Deviation - .85
Chi-Square : 6.210 d.f.: k

Net significant

Design alternative programs for exceptional children such as
resource rooms and/or diagnostic learning centers

Psychologists 22.7T1 38.80 35.33 3,15 0
Directors T.22 30.93 LB. L5 8.25 5.15
Psychologists: Mean - 3.81; Standard Deviation - .82
Directors: Mean - 3.27; Standard Deviation - .91
Chi=-Squere: 3h.694 d.rf.: Xk

Significant at .05
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Should Must
Must Should May Not Hot
Perform Perform Perform Perform Perform

35. Recommend needed changes in the physical structure and equipment
of the school plant or playground

Psychologists h.73 20.50 53.94 15.77 5.05
Directors 2.06 11.34 57.73 20.62 8.25
Psychologists: Mean - 3.04; Standard Deviation - .87
Directors: Mean - 2.78; Standard Deviation - .83
Chi-Square: 7.225 d.f.: b

' I

Not significant

36, Remediate learning preoblems by directly tutoring children

Psychologists .63 h.oho 21.1h Wr.95 25.87
Directors 1,03 2.06 1h.4h3 52.58 29,90
Psychologists: Mean - 2.06; OStandard Deviation - .84
Directors: Mean - 1.92; Standard Deviation - .79
Chi-Cquare: 3.709 d.f.: &

Hot significant

37. Recommend necded changes in the curriculum of cducation programs

Psychologists 15,46 h1.3p 38,40 N3 0

Directors 5.15 3¢.08 hé., 39 10. 31 2,06
Psychologists: Mean - 3.68; Ctandard Deviation - .79
Directors: Mean - 3.32; Standard Deviation - .81

Chi-Square: 18.066 d.f.: W
Significant at .05

38. Diagnose and evaluate the intellectual and cognitive difficulties
of' children

Psychologists 84,86 13.56 1.58 0 0
Directors 78.35 0.6 1.03 0 0
Psychologists: Mean - L.83; BStandard Deviation - Ll
Directors: Mean - h.77; Standard Deviation - Wl

Chi~-Square: 2.059 d.r.: 0D

Not significant



Fhould Must
Must Should Moy Rot ot
Ferform Perfoim Perform Perform Perform

39. Administer and score individual proJjective or non-standardized
tests as one of the means of diagnesis and evaluation

Psycholegists W, 79 32, ha 21.1h .05 .63
Directors 37.11 30.93 AL I 2.006
sychologists: liean - 4.20; Standard Deviation - .85
Directors: lean - 3.97; Ctandard Deviation = .99
Chi-Jquare:  T.803 d.r.: 4

Not significant

h0. Organize and supervise one of the specific educational programs
within the total specinl ecducalion program

Prnycholeogicts AIOLS | 8.83 53.063 2T.T6 T.57
Directors 1.003 2,006 38,.1h ho.2 18.56
Poychologints:  liean - 2,703 Otandard Devintion - .82
Directors iean - 2.7, Standard Deviation = ,82
Chi-Cquare: 21,379 da.7.: 4

Vignificant at .05

N1, Make supgestions to educational personnel for behavior management
and/or Behavior Modification of children with adjustment problems

I'sychologists 38080 hp.63 13,04 .30 0
Directors 3.7 W ko REND! h.12 1,03
Psychologists: Mean - L,0%: Standard Devintion - .69
Directors: Yean - 3,893 Standard Deviation - 89
Chi-tquare : 2,101 d.f.: b

Vigniticant at .0Y

N2, Consult with administrators regarding wayvs to improve educational
programs

Psychologists 29, 3 WG, 3 23,03 .05 .30
Directors 17.5% L8, 4% 29,490 3.00 1,03
>sychologiscts:  Mean - h.03; Standard Deviation - .77
Directors: Mean - 3.78; Stondard beviation - .81
Chi=-Cguare: 8.539 d.15.: h

Hot signiticant
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Shoulad Must
Must Chould Vay Not liot
Perform Perform Perfomm Perform Perform

Cooperate with and utilize the services of the various psycho-
logical and educational agencies available in the community

Psychologists 60.88 33.75 5.05 .30 0
Directors Wh.33 L5, 136 9.28 1.03 0
Psychologists: Mean - 4.55; GStandard Deviation - .61
Directors: Mean = 4.33; Standard Deviation - .60

Chi-Zquare: 4,302 a.7.: 3

Significant at .05

Design, submit, and evaluate proposals for educational programc
funded by federal and state agencies

Psychologists 5.68 15.46 61.51 17,93 i b2
Dircectors 1.03 0,08 50,79 2577 .12
Psychologists: lMean - 3.0%; Otandard Deviation - ,83
Directors : Mean - 2.77; Standard beviation - .71
Chi-Square: 13.2%0 d.fao: b

Significant at .05

Administer and score individual standardized tests as one of the
means of diagnosis and evaluantion

Psychologists 76.03 16,00 6,00 0 .05
Directors 63.92 17.53 9.08 B.05 1.03
Psychologists: Mean - h.67; Standard Deviation - .60
Directors: Mean = l,.3%; Standard Deviation - 1.02
Chi=-Square: 8.h15 d.f,: h

Significant at .05

Diagnose and evaluante the perceptunl-moteor problems of children

Psychologists 63,01 28,08 8.0 . 30 0
Directors W5, 36 1,0k 12,47 1.03 0
Psychologists: Mean - L.55; Standard Deviation - .66
Directors: Mean - h.313; Standard Deviation - .73

Chi-Square: 10.410 d.f.: 3

Signifricant at .0%
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Should Must
Must Should May Not Not
Perform Perform Perform Perform Perform

Make presentations to P.T.A. groups concerning the general
psychological and educational needs of children

Psychologists  12.93 42.90 L3.85 .32 0
Directors T.22 50.52 h2.27 0 0
Psychologists: Mean - 3.68; Standard Deviation - .69
Directors: Mean -~ 3.65; Standard Deviation - .61

Chi-Square: 3.406 d.f.: 3

Not significant

Attend school board meetings to present new ideas to board members

Psychologists h.ho 27.76 62,78 4.10 .95
Directors 1.03 19,59 69.07 5.15 5.15
Psychologists: Mean - 3.31; Standard Deviation - .66
Directors : Mean - 3.06; Standard Deviation ~ .70
Chi-Square: 11.72k d.f.: U

Significant at .05

Provide inservice meetings for teachers

Psychologists  15.46 h6.37 36.91 .95 .32
Directors 13.40 L1.2k Wiy, 33 1.03 0
Psychologists: Mean - 3.76; Standard Deviation - .73
Mrectors: Mean - 3.67; Standard Deviation - .72
Chi-Square: 2,013 d.f.: h

Not significant

Discuss the child's problem with the teacher as one of the means
of diagnosis and evaluation

Psychologists  BG.75 12.93 .32 0 0
Directors 65.98 31.96 2.06 0 0
Psychologists: Mean - 4.86; Standard Deviation - .35
Directors: Mean - 4.64; Standard Deviation - .52

Chi-Square: 22.497 d.f,: ?

Significant at .05
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Should Must
Must Should May Not Not

Perform Perform Perform Perform Perform

Work as a member of a committee that is exploring a particular
edu .ational problem in the school district

Psychologists 13.25 35.02 50.79 .95 0
Directors 12.37 35.05 51.55 1.03 0
Psychologists: Mean - 3.61; Standard Deviation - .72
Directors: Mean - 3.%59; Standard Deviation - .72

Chi-Cquare: .058 d.rf.: 3

Not significant

Perform research by reviewing end summarizing pertinent profes-
sional literature

Psychologists 9.L6 26.81 60.88 2.52 .32
Directors 7.0 20.62 67.01 3.09 2.06
Psychologists: Mean - 3.h3; Standard Deviation - .71
Directorna: Mean - 3.28; GStandard Deviation - .73
Chi-Square: 5.208 d.f.: k

Not significant

Help to formulate special education administrative policey

Psychologists 11,0k 34,38 h1.64 9.6 347
Directors 1.03 19.59 60.82 11.3h T.22
Psychologists: Mean - 3.h0; Standard Deviation - .93
Pirectors: Mean - 2.96; GStandard Deviation - .80
Chi-Square: 22,h0% d.r.: b

Significant at .05

Preseribe specific curriculum materials to remediate the educa-
tionnal and learning problems of children

Psychologists 32.81 Wi 9 21.k5 .95 0
Directors ohLTh ho,27 27.84 5.15 0
Psychologists : Mean - 4.09; Standard Deviation - .76
Directors: Mean - 3.87; Standard Deviation - .85

Chi-Square: 9.796 d.f.: 3

Significant at .05
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Should Hust
st Should Vay ot Hot
Perform rerform Perform Perform Perform

Help to develop employment opportunities for the handicapped in
the community

Psychologists 1.5A8 13,88 60. P25 10.56 .73
Directors 0,06 T.00 2.84 21.65 6.19
Psychologists : Mean -~ 2.88; GStandard Deviation - .76
Directors: Mean - 7.77:; &Standard Deviation - .76
Chi-Square: 3.336 d.f.: h

NHot significant



