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ABSTRACT

THE WORLD UNDERSTANDING AND COMPARATIVE
CULTURES PROGRAM IN INGHAM COUNTY:
EVALUATION AND RELEVANCE TO PUBLIC

SECONDARY SCHOOLS IN MICHIGAN

By

George William Siebert

In response to an increasing emphasis on teaching
for international understanding, a group of teachers from
the Ingham County, Michigan, intermediate school district
in 1966.designed a program called World Understanding and
Comparative Cultures. The goals of this innovative program
were:

1. To provide an opportunity for staff and students
to acquire a better world understanding and a deepening
understanding of people of other cultural backgrounds. The
program also provided an exchange of views among teachers
and students from inner-city, parochial, suburban, and rural
schools over an extended period of time. This effort also
provided a greater and more systematic use of community
resources, including student involvement in community volun-
teer services.

2. To provide an opportunity for effective use of
the students' time through large group presentations, small

group discussions, and individual study.
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3. To provide for the formation of a collection of
materials pertaining to international understanding and to
act as a model program for other schools in the county,
state, region, and nation.

The purpose of the following dissertation is to
determine how well the methods of instruction met these
goals; what the effect of the program was on students and
staff; what other programs, if any, are trying to teach
international unéerstanding; and the extent to which the
World Understanding and Comparative Cultures program met
some of the recommended objectives for international under-
standing as defined by the Foreign Policy Association Report,
1969.

The writer was one of those Ingham County teachers
who formulated the World Understanding and Comparative Cul-
tures program, and participated on the teaching staff of
the program for five years. These years of activity in the
program provided for a great deal of personal observation.

Objective data were obtained when, during the spring
and summer of 1972, a questionnaire was sent to 120 former
students. These students represented a four-year period,
with 30 students from each year. Male and female students
were equally represented. Also, the schools used in data
gathering were grouped into clusters so each cluster was
represented by 40 students. Two high schools represented

the parochial school cluster, while three high schools
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represented the inner-city school clﬁster, and two high
schools represented the suburban school cluster.

The questionnaire approach was also used to obtain
information from the teaching staff and other school systems
around the state of Michigan. This research provided evi-
dence that the World Understanding and Comparative Cultures
program was unique in that no other school systems were
approaching the teaching of international understanding in
this manner.

State of Michigan documents and surveys provided
evidence that the state of Michigan as a whole did not dis-
play a considerable interest in courses that were innovated
in the teaching of international understanding. Very few
school systems in the state offered such courses and the
State Department of Education did not receive requests for
assistance from Title III grants to implement such programs
at no cost to local school boards.

The World Understanding and Comparative Cultures
program was allowed to phase out during the 1972-73 school
year. The program did not gain regional, state, or national
acceptance as was hoped, but many school systems requested
syllabus material. Many school systems adopted certain pro-
cedures and structure of the program according to their own

needs.
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INTRODUCTION

The attempt to promote international understanding

1 In a con-

in education goes back at least to the 1800's.
temporary sense, it is safe to suggest that following World
War II and the advent of the "cold war," governmental empha-
sis on international understanding was heightened.2 This
governmental impetus was signified by the efforts of
President Lyndon Johnson in September, 1965, with his
"Smithsonian address”3 and in February, 1966, with his
message to Congress concerning the International Education
Act.4 The President made clear his concern that students

be given a chance to learn more about the world, cultures,
customs, and values of other countries.

5 strongly

More recently, James Becker and Lee Anderson
suggested that the schools must accept the task of extending
their students' vision beyond our own borders. They further-
more said international education is one of the social exper-
iences and learning processes by which students acquire and
change their orientations. The school has always been the
instrument for socialization; now this socialization extends
to a world society.

Accepting this challenge, the schools have experi-

mented with and tried various approaches to develop

1



programs in international understanding. Educators' search
for the proper objectives and goals to be sought in their

programs has been aided by the literature of such men as

7

Leonard Kenworthy6 and Lee Anderson. Both authors have

set forth objectives and goals they feel schools should
strive to achieve. Anderson's work will be dealt with in
subsequent pages of this text. |

As a consequence of this increasing emphasis on
international understanding, a group of teachers from the
Ingham County, Michigan, school district in 1966 designed a
program called World Understanding and Comparative Cultures.
The goals of this innovated program were:

1. To provide an opportunity for widening and
deepening the understanding of the staff and the
students for those of differing backgrounds by provid-
ing for exchanges of views among teachers and students
from inner city, parochial, suburban and rural schools
over an extended period of time.

2., To provide greater and more systematic use
of community resources such as the Center for Inter-
national Programs at Michigan State University.

3. To provide systematic contact for foreign
students enrolled at Michigan State University with
high school students, both native and exchange, which
will be mutually advantageous. Also for foreign teacher
trainees who expect to return to their homeland to
teach.

4., To provide an opportunity for student involve-
ment in community services which should promote social
responsibility.

5. To provide an opportunity for effective use
of time and resources through large group presentations,
small group discussions and individual study.

6. To provide opportunities for exchange of teach-
ing methods and techniques and provide for experimen-
tation with new methods and materials in cooperation
with the Social Science Teaching Institute and the
Learning System Institute of Michigan State University.



7. To provide for the formation of a collec-
tion of materials pertaining to international under-
standing which can be published and made available for
expansion of the program within the county and ulti-
mately to any interested school system.

8. After evaluation, the program may serve as a
model for other schools in the county, stateé region,
and nation both in content and organization.

The purpose of the following thesis is to determine
how well and to what extent the methods of instruction met
these goals; what was the effect of the program on students
and staff; what other programs, if any, are trying to teach
international understanding; and, to assess the extent to
which the World Understanding and Comparative Cultures
program met some of the recommended objectives for inter-
national understanding as defined by the Foreign Policy
Association Report, 1969.9

It is hoped that the following text will give some
evidence about how well the Ingham County, Michigan, program
in World Understanding and Comparative Cultures was able to
meet these goals and objectives of intermational under-
standing.

The writer was one of those Ingham County teachers
who formulated the World Understanding and Comparative
Cultures program, and participated on the teaching staff
of the program for five years. These years of activity
in the program provided for a great deal of personal obser-
vation.

Objective data were obtained when, during the

spring and summer of 1972, a questionnaire was sent to 120



former students. These students represented a four-year
period, with 30 students from each year. Male and female
students were equally represented. Also, the schools in the
program were grouped into clusters so each cluster was rep-
resented by 40 students.

Two high schools represented the parochial cluster,
while three high schools represented the inner-city cluster
and two high schools represented the suburban cluster. The
four-year period covered by the survey was 1967 to 1971.
These years included those who were in the program at its
beginning (1967) and also allowed those students who
responded from the 1971 group to be out of high school at
the time of the questionnaire. All responding students were
out of high school at the time of the survey.

Names of students were picked at random from class
lists covering the four-year period. Every third male and
every third female was picked from the list for the first
round of sending out gquestionnaires. These responses were
returned completely anonymously, so after a sufficient time
lapse a second round was sent, names again being picked at
random from the unused portion of the class lists. After five
rounds, the required number of responses in each category--
male/female, cluster, and year of attendance in the program--

had been received.



The guestionnaire approach was also used to obtain
information from the teaching staff and other school systems

around the state of Michigan.
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Chapter I

STATEMENT OF THE PROBLEM

It would be a mistake to feel that an interest in
promoting international understanding in education is a
contemporary venture. Dr, David G. Scanlon gave a great
deal of attention to the historical perspective of this

concern in the book he edited, International Education, A

Documental Historx.1 Here Dr. Scanlon pointed out that

concern for international education easily goes back to
the 1800's and beyond.

Dr. Scanlon noted that after World War II a greater
degree of emphasis was placed on methods and activities
which encouraged the incorporation of international studies
in the secondary schools. At least three broad movements
were taking place: textbook revision, governmental cultural
relations programs, and fundamental education programs.

The rapid emergence of newly independent countriesh
since World War II made it necessary for textbooks to elimi-
nate culturally biased remarks and pictures that led to
hatred and distrust, and to foster an increase in understand-
ing of cultural variations.

Governmental cultural relations programs became

prominent reactions to the "cold war." Newly independent

7



countries wanted to be known abroad, and large powers
were in a position, with advanced techniques in the mass
media, to win their friendship and loyalties. With the
advent of UNESCO, a first attempt was made to have the
concepts of social and behavioral sciences applied to
education and cultural change by international teams.2

Governmental impetus was given to the strength-

ening of programs dealing with international education
when, on September 16, 1965, President Lyndon Johnson

delivered his Smithsonian address. In part, President
Johnson said:

Concerning a lasting peace it becomes self-
evident that ideas, not armaments will shape our
lasting prospect for peace; that the conduct of our
foreign policy will advance no faster than the cur~
riculum of our classrooms; and that the knowledge

of our citizens is the treasure which grows only
when it is shared.3

President Johnson again expressed his determination
to accomplish the objectives set forth in the Smithsonian
address when on February 2, 1966, he delivered a message
to Congress on the topic of International Education.

Subsequently, the recommendatiocns in both his
addresses were formulated into the International Education

5

Act of 1966. Congressional response to this venture was

well summarized by the following statement by the Senate

committee considering the law:

« « . We met with pleasure that we have received
the assurances of the administration that the pri-
mary goal of this legislation is building, in this



country, a strong base at the graduate level for inter-
national research and studies, and, on the undergrad-
uate level, giving a wide segment of our students a
chance to learn more about the world and the cultures,
customs, and values of other countries.

Unfortunately, this law was never funded.

With all this agreement on the need to enhance
programs in international education, it is appropriate
to make an attempt to establish just what international
education is. Two definitions by scholars in the field
are presented.

James J. Shields, Jr., gave a very concise defi-
nition: "International education is the study and practice
of various types of educational relations across national
boundaries."7

Lee Anderson and James Becker refined this defi-
nition and brought it closer to the schools in their
1970 report. They wrote:

International education is those social experi-
ences and learning processes through which individ-~
uals acguire and change their orientations to inter-
national or world society and their conceptions of
themselves as members of that society.

We must think of the human species as having
reached a point on the scale of interdependence,
common values, and shared problems where we can ana~
lytically view the planets' population as members
of a single albeit loosely integrated society.

And, by orientation we mean an individual‘'s cog-
nitive understandings and affective images of the 8
structure and operation of world society as a whole.

Then Dr. Shields carries this point further when he

suggests that if man is to learn to see himself as one species

in a global society, attempts must be made to encourage him

to accept this concept. The school systems in our country
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have been commissioned the task of socializing the young into
the mainstream of American culture; so it would seem rational
that the schools must also become involved in extending their
students' vision beyond our own borders. This rationality
must be applied to change men's attitudes of suspicion,
hostility, and intolerance. Dr., Shields maintained that

in order to accomplish this goal, schools must emphasize

programs designed to promote international understahding.9

A basic obstacle to eliminating the fears and sus-
picions of a nation is the belief that one's group is best
and other groups are to be despised. This ethnocentrism
not only contributes to national self-interest, but also can
be responsible for setting apart subgroups within the
nation. This is evidenced by the fact that many Americans
are not only suspicious of "foreigners," but are also sus-
picious of other Americans who live, speak, believe, or
act differently than they do.

Research suggests a strong inverse relationship
between education and ethnocentrism. Formal education
contributes to altering or influencing human attitudes and
perceptions. Education must be prepared to do this if the
student is to begin to understand the world scene. By pro-
viding students with concepts that enable them to see
greater meaning in the contemporary world, some of this

ethnocentrism can be altered.lo
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The reduction of ethnocentrism is clearly an integral
part of any good educational program, and is an urgent need
of our time. No greater claim could be made on the schools
than the development of world-mindedness in their teaching
objectives, their teaching personnel, and in the imparting of

knowledge to others.ll

The task must be undertaken by

the schools, for the sophistication or quality of the
public's understanding of international society is influ-
enced by the quality of students' exposure to interna-
tional education in the elementary and secondary schools.:_"2

The challenge is not to be taken lightly; as Rean

Rusk pointed ocut:

Of all the fields of learning it is in the
teaching of world affairs that we need to approach
the maturing student with gquestions to which we have
no answers. For here the problems become more press-
ing and complex. As Margaret Mead points out, "We
are now at the point where we must educate people in
what nobody knew yesterday, and prepare in our schools
for what no one_knows yet, but what some people must
know tomorrow,"213

The maturing student must be approached in the

classroom, for international understanding will not develop
by itself outside the school environment. For the most
part, parents do not encourage children to associate with
those outside their own neat, clean, and orderly life.

Now if the two major institutions that shape the child's
social attitudes are the family and the school, it looks

as if the schools have been nominated to do the job.14
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When the term "school" is used here, it may be
proper to include the community it serves as well. For,

It is quite possible that the student's ability
to deal with domestic problems in an explicit, ethi-
cal, and legal framework will help him deal with
international issues meore intelligently. If the
student learns to distinguish essential ethical com-
mitments from superficial customs within our own
society, he may well be able to_make the same judg-
ments regarding other nations.l3

Assuming that schools feel they are charged to do
something about international understanding, how can they
judge if they are already involved in such a program?
Kenworthy suggested the following checklist that schools
might use for self-evaluation:

1. 1Is our school developing secure, integrated
individuals who can associate differences among people
with friendliness rather than with hostility? In what
ways are we doing this? How could our work in this
respect be improved?

2. Is our school introducing students to the
entire world or only to parts of 1t? 1In what ways
are we doing this? How could our work in this
respect be improved?

3. Is our school helping students to understand
the similarities and differences among the peoples of
the world? In what ways? How could our work in this
regpect be improved?

4. 1Is our school helping students to appreciate
the contributions of all peoples to the international
community? In what ways are we doing this? How could
our work in this respect be improved?

5. 1Is our school helping students to obtain as
realistic a view as possible of some of the world's
basic problems? In what ways? How could our work in
this respect be improved?

6. Is our school helping students to become
interested in current affairs and to evaluate their
sources of news about the world? In what ways? How
could our work in this respect be improved?

7. 1Is our school helping students to develop
pride in our country's achievements, concern about
its shortcomings, and understanding of its relations
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with other nations? In what ways? How could our work
in this respect be improved?

8. Is our school helping students to understand
the significance of the United Nations and its related
agencies, their purposes, programs, progress, poten-
tialities, and problems? In what ways? How could our
work in this respect be improved?

9. 1Is our school helping students to develop a
philosophy of life which can be universalized and can
undergird our efforts to strengthen international
understanding? In what ways? How could our work in
this respect be improved?

10. Is our school carrying on its program in inter-
national understanding as a school-wide program, involv-~
ing all departments and curricular activities? In what
ways? How could our efforts be made more effective?

ll. Is our school using a variety of methods
and materials to promote international understanding?
Which seem the most effective means? What new methods
should we try? What new materials should we try to
obtain?

12. 1Is our school cooperating with other agencies
of society which can be utilized to promote international
understanding? In what ways? How could our work in this
respect be improved?

If the foregoing questions are asked and the schools

are deficient in positive answers, what direction might be

taken? What changes might it be desirable for the schools

to try to accomplish? The following are suggestions made by

Anderson and Becker that programs in international under-

standing might strive to accomplish:

l. enhance the development of the capacity to
think conceptually and comparatively about societies.

2. develop skills in framing questions, formu-
lating hypotheses, distinguishing description and
value claims, using logic, and the use of models for
problem solving.

3. enhance the development of a sense of involve~
ment in the realities of the human condition.

4. enhance a capacity for the empathic recogni-
tion of commonalities in human behavior.

5. be aware of ethnocentric bias.

6. a fund of "value~free" concepts.

7. capacity to accept and adapt to social change.
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8. capacity to recognize and tolerate complexity
and ambiguity.

9. capacity for independent study. 17
10. create a large body of teaching materials.

In their 1970 study, "An Examination of Objectives,
Needs, and Priorities in International Education in the
U.S. Secondary and Elementary Schools," Anderson and
Becker elaborate on the specific objectives that should
be pursued. Following are two samples of these objectives:

T X ulum ould develop students' under-~
of t international or global social system

as one level of human social organization. This
implies:

1. Developing some understanding of the major
entities that comprise the contemporary international
system. This implies:

a. some comparative understanding of the modern
world's some 130 nation-~states.

b. some functionally oriented understanding of
cross-national organizations both governmental and
non-governmental.

c. some understanding of the international status
of the planet's polar regions, its oceans, and outer
space.

2. Developing some historical understanding of
the nation-state system as one of many historical and
imaginable forms of politically organizing the human
species.

3. Developing some understanding of major social
processes within the international system. This implies:

a. some understanding of inter~nation conflict
and conflict resolution.

b. some understanding of inter-nation war.

c. some understanding of inter~nation collaborae~
tion and integration,

d. some understanding of inter-nation trade,
investment, and foreign aid.

f. some understanding of cultural diffusion.

g. some understanding of the processes of inter-
nation influence or power.
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4. Developing some understanding of major inter-
national social problems. This implies:

a. some understanding of the problems of con~
trolling or managing inter-group, particularly inter-
nation, violence and of creating institutions for the
peaceful resolution of conflict.

b. some understanding of the problem of control~
ling population growth.,

¢. some understanding of the problems of "moderne
izing" developing societies.

d. some understanding of the problems of control-
ling the social and psychological costs of rapid socio-
cultural change, particularly technological change,
urbanization, and the bureaucratization of social
organizations.

e. some understanding of the problem of control-
ling further deterioration in man's natural environ-
ments.

f. some understanding of the problems of exploit~-
ing the resources of the world's oceans and outer space
for the welfare of mankind in general.

g. d