
IN FO RM A TIO N  TO USERS

This material was produced from a m icrofilm  copy of the original document. While 
the most advanced technological means to photograph and reproduce this document 
have been used, the quality is heavily dependent upon the quality of the original 
submitted.

The following explanation o f techniques is provided to  help you understand 
markings or patterns which may appear on this reproduction.

1 . T h e  sign or "target" for pages apparently lacking from  the document 
photographed is "Missing Page(s)". I f  it was possible to obtain the missing 
page(s) or section, they are spliced into the film  along w ith  adjacent pages. 
This may have necessitated cutting thru an image and duplicating adjacent 
pages to insure you complete continuity.

2. When an image on the film  is obliterated w ith  a large round black mark, it 
is an indication that the photographer suspected that the copy may have 
moved during exposure and thus cause a blurred image. You w ill find a 
good image of the page in the adjacent frame.

3. When a map, drawing or chart, etc., was part of the material being 
photographed the photographer followed a definite method in 
"sectioning" the material. It  is customary to  begin photoing at the upper 
le ft hand corner of a large sheet and to continue photoing from  left to 
right in equal sections w ith a small overlap. If  necessary, sectioning is 
continued again — beginning below the first row and continuing on until 
complete.

4 . The m ajority of users indicate that the textual content is of greatest value, 
however, a somewhat higher quality reproduction could be made from  
"photographs" if essential to  the understanding of the dissertation. Silver 
prints of "photographs" may be ordered at additional charge by writing  
the Order Departm ent, giving the catalog number, title , author and 
specific pages you wish reproduced*

5. PLEASE N O TE : Some pages may have indistinct print. Filmed as 
received.

Xerox University Microfilms
300 North Zoob Rood
Ann Arbor, Michigan 48106



I
I

I
I

75-14,836

STEELY, Robert Dale, 1931- 
A DESCRIPTIVE STUDY OF THE EVENING STUDENTS 
ENROLLED IN OCCUPATIONAL EDUCATION COURSES 
IN THE WEST CENTRAL LEAGUE OF MICHIGAN 
COMMUNITY COLLEGES.

Michigan S tate  U n ivers ity , Ph.D ., 1974 
Education, vocational

Xerox University Microfilms , Ann Arbor, Michigan '18106



A DESCRIPTIVE STUDY OF THE EVENING STUDENTS ENROLLED IN 

OCCUPATIONAL EDUCATION COURSES IN THE WEST CENTRAL 

LEAGUE OF MICHIGAN COMMUNITY COLLEGES

By

Robert D. S teely

A DISSERTATION

Submitted to 
Michigan S tate  U n ivers ity  

in p a r t ia l  fu l f i l lm e n t  o f  the requirements 
fo r  the degree o f

DOCTOR OF PHILOSOPHY 

Department o f Secondary Education and Curriculum

1974



ABSTRACT

A DESCRIPTIVE STUDY OF THE EVENING STUDENTS ENROLLED IN 
OCCUPATIONAL EDUCATION COURSES IN THE WEST CENTRAL 

LEAGUE OF MICHIGAN COMMUNITY COLLEGES

By

Robert D. S teely

The purpose o f th is  study was to describe the students enro lled  

in  evening occupational courses in  the West Central League o f Michigan 

Community Colleges.

S p e c if ic a l ly ,  the study was designed to seek answers to the  

fo llow ing questions about the community co llege evening occupational 

students:

1. What are t h e i r  personal ch a rac te r is tic s?

2. What is  t h e i r  employment status?

3. Are t h e i r  educational needs being f u l f i l l e d ?

4 . What 1s t h e i r  educational status?

5. What are th e i r  reasons fo r  en ro llin g  in  a community co llege  
occupational course and why did they se lec t a p a r t ic u la r  
community college?

The occupational courses o ffered  during the evening a t  the seven 

community colleges th a t  make up the West Central League o f  Michigan Com­

munity Colleges were id e n t i f ie d .  The c r i t e r i a  f o r  id e n t i f ic a t io n  were 

those courses l is te d  on each in s t i tu t io n 's  course taxonoiny as being reim­

bursed by the Vocational-Technical Education Service o f  the Michigan

Department o f Education. The population was comprised o f  a l l  the students

enro lled  in the evening occupational courses. The students were
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categorized in to  the seven occupational c la s s if ic a t io n s  designated by 

the U. S. O ffice  o f Education.

The sample s ize  was determined by formula. Four hundred and 

t h i r t y - f i v e  students comprised the sample. A weighting process was em­

ployed to assure representativeness based upon the enrollments in each 

occupational c la s s if ic a t io n  in each community college. Questionnaires 

were d is tr ib u ted  to each o f  the community colleges and were administered 

in  the evening occupational classes.

Data from the randomly selected completed questionnaires were 

transferred  to machine scored answer sheets. The Michigan'State Univer­

s i ty  Computer Center services were used to ass is t in data analysis by 

computing frequencies and percentages.

Findings

Personal Characteristics

Males comprised 73.3 per cent of the evening occupational stu­

dents. The occupational c la s s if ic a t io n s  of a g r ic u l tu r a l ,  d is tr ib u t iv e  

education, technical education, and trade and in d u s tr ia l education en­

ro lle d  a m ajority  of males, whereas females were in the m ajority  in the  

occupational c la s s if ic a t io n s  o f hea lth , home economics, and o f f ic e  edu­

cation.

The ages o f the evening occupational students ranged from 19 

to 60. The m a jo r ity , 80.3 per cent, were between 20 and 29 years o f age. 

Caucasians made up 92.6 per cent of the population. The m ajority  of the  

students were married with a high percentage having ch ild ren .
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Employment Status

Males were employed more hours per week than females. Over 

o ne-h a lf  o f those enro lled  in  technical and in trade and in d u s tr ia l  occu­

pation courses worked more than fo r ty  hours per week. F i f ty -e ig h t  and 

th ree-ten ths per cent were enro lled  in  courses re la te d  to  t h e i r  jobs.

Educational Needs

Eighty-two and f iv e -te n th s  per cent o f  the evening occupational 

students agreed th a t  t h e i r  courses were f u l f i l l i n g  t h e i r  educational needs. 

Nearly 75 per cent ind icated  th a t  they would l i k e  to see some policy  or

procedure change. The v a r ie ty  o f  courses o ffered  during the evening was

ind icated  most frequ en tly  as an area to be considered fo r  change.

Educational Status

Four and e ig h t-ten th s  per cent o f  the evening occupational stu ­

dents were non-high school graduates. Nearly 80 per cent aspired to com­

p le te  a c e r t i f i c a t e  program, associate degree program, or to  t ra n s fe r  to 

a fo ur-year school. S ix ty  per cent were enro lled  in  two or more courses.

Reasons fo r  Being in College

Seventy-six and seven-tenths per cent were enro lled  fo r  voca­

tion a l reasons. "Close to home" received the g rea tes t number o f  responses 

as being the reason f o r  attending a p a r t ic u la r  community co llege.

Im plications

Adm inistration

Community colleges should work w ith  businesses and industries  

to determine the need fo r  evening occupational course o ffe r in g s . An
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increasing number and v a r ie ty  o f  courses and programs should be o ffered  

a t  times convenient fo r  employed persons. A long-range plan of evening 

course o ffe r in g s  should be developed. The maturation level o f  the even­

ing student should be taken in to  consideration when evaluating the college  

p o lic ies  and procedures th a t  a f fe c t  the evening occupational student.

F le x ib le  scheduling along with in d iv id u a lize d  in s tru c tio n  u t i l i z in g  a 

modular approach should be considered when developing ins tru c tion a l method­

ology to accommodate the evening occupational student.

Guidance and Counseling

Females should be advised of opportunities in  those occupations 

th a t have t r a d i t io n a l ly  been considered male. Questions should be raised  

about the small number o f  m in orit ies  p a r t ic ip a t in g  in  evening occupational 

programs. Counseling and guidance services should be provided fo r  evening 

occupational students to the same level th a t i t  is  provided fo r  day students.

Curriculum

Occupational education cu rr ic u la  must be based on a continuing  

analysis o f the occupations fo r  which they are designed. Ins truction  

should be re levant to the jobs o f  the evening occupational students. 

Considerations should be given to ways in which the students' jobs can 

play a ro le  in the learning process. Competencies gained through exper­

ience by evening occupational students should be assessed so th a t they 

may be placed in courses and programs appropria te ly .
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CHAPTER I

INTRODUCTION

The community college has been described in many ways. Such 

statements as "an educational movement unparalle led in the h is tory  o f  

man," "the only re a l ly  American innovation in higher education," "a 

phenomenon o f  the twentieth century," "an in s t i tu t io n  th a t has grown 

more ra p id ly  than any other segment of American education," "an essen­

t i a l  segment o f American higher education," "an important segment o f  

post secondary education in the United States with the promise of be­

coming the la rg e s t and most im portant," "an in s t i tu t io n  in close re la ­

tionship  to the society i t  was created to serve," "a unique in s t i t u ­

t io n ,"  have been a ttr ib u te d  to the community co llege.

The community college may be thought o f as having six  

functions. These are: (1) t ra n s fe r  education; (2 ) general education;

(3) occupational education; (4 ) community services; (5) preparatory  

and developmental education; and (6 ) student personnel services.

The function o f occupational education has undergone a 

rapid expansion since the mid 1960's. In 1964 the American Association  

o f Junior Colleges in v ite d  a group o f prominent c it ize n s  to serve as a 

National Advisory Committee on the Junior College. They were charged 

with examining the ro le  o f  the ju n io r  college in l ig h t  o f present and 

fu tu re  needs in higher education and to recormtend ways in which th is

1
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national resource could be f u l ly  and e f fe c t iv e ly  u t i l i z e d . 1 The

committee concluded th a t  “the two-year college o ffe rs  unparalle led

promise fo r  expanding educational opportunity through the provision
2

o f comprehensive college programs embracing job t ra in in g ."  The action  

of th is  committee gave impetus toward the expansion of occupational 

programming in the community co llege . Another s ig n if ic a n t  development 

that contributed to expansion o f occupational education in the commu­

n ity  college was the passage o f  the 1968 Vocational Education Amend­

ments. Congress expected a s ig n if ic a n t  amount o f funds to be expended 

fo r  post-secondary occupational programs. I t  was mandated th a t f i f t e e n  

per cent o f Part B funds be expended a t  the post-secondary le v e l .

Community colleges serve two d is t in c t  populations, One group 

may be thought o f  as the 17-21 age group generally  c la s s if ie d  as c o l­

lege age youth. These are high school graduates who have entered 

college immediately or shortly  a f t e r  high school graduation. The other 

group comprises those who are beyond twenty-one years o f age. These 

students make up a large portion o f the p art- t im e  students and con sti­

tu te  approximately f i f t y  per cent o f the to ta l  number o f  the two-year

N a t io n a l  Advisory Committee on the Junior College, A 
National Resource fo r Occupational Education (Washington, D .C.:
American Association o f  Junior Colleges, 1963), (pages were not num­
bered).

2 Ib id .

3U. S. Congress, House, An Act to Amend the Vocational Edu­
cation Act of 1963 and fo r  Other Purposes, Pub. L. 90-576, 90th Cong.,
H. R. 18366.
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co llege students in the United S ta tes .^  This group o f students range 

in  age from the 2 0 's to the 6 0 's ,  and th e i r  perceptions and needs 

vary markedly from those in  the younger categories . They view the 

community college as a stepping stone to the re a l iz a t io n  o f th e i r  per-
5

sonal and vocational goals.

Cohen sta tes :

The m a jo r ity  o f ad u lt  students are engaged in f u l l - t im e  jobs 
and have fa m il ie s .  They choose courses with care , using them 
as bu ild ing  blocks to l i f t  them toward th e i r  goals. Adult stu ­
dents perceive college as a means to  an end. They want to use 
i t s  resources in ways which w i l l  contribu te  d ir e c t ly  to th e ir  
goals. These students often make i t  c le a r  to  the co llege th a t  
some o f the procedures and requirements appropriate fo r  the g 
co llege  age students are unnecessary and i r re le v a n t  fo r  adu lts .

Technology is expanding a t  an ever-increasing ra te .  Because 

o f  th is ,  m il l io n s  o f Americans must p a r t ic ip a te  in  re tra in in g  or up­

grading programs i f  our nation 's  manpower is to keep pace. The com­

munity co llege w i l l  play an increas ing ly  s ig n i f ic a n t  ro le  in the 

re tra in in g  and upgrading o f the adu lt population.

Need fo r  the Study

Community colleges have experienced phenomenal growth during  

the past decade. In 1960 there were 405 public two-year colleges en-
7

r o l l in g  approximately 560,000 students. In 1970 the number o f these

^Arthur M. Cohen, A Constant V ariab le  (San Francisco:
Jossey Bass, 1971), p. 121.

5 Ib id ,

6 Ib id .

7Edmund J. G leazer, J r . ,  Ed., American Junior Colleges 
(Washington, D .C.: American Council on Education, 1971), p. 3.
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public in s t itu t io n s  increased to 872 enro lling  over 2.3  m il l io n  stu­

dents .8 I t  is  projected th a t by 1980, there w i l l  be well over 1,200
g

public community colleges en ro llin g  f iv e  m il l io n  students. Many of 

these "new” students w i l l  be ad u lts , beyond the tra d it io n a l  college  

age. The Carnegie Commission on Higher Education has predicted that  

there w i l l  be an acceleration  o f the r is e  in adult enrollment in  higher 

education in s t i tu t io n s .^ 8

Michigan has experienced a growth in community colleges dur­

ing the 1960's p a ra l le l  to th at on the national le v e l .  In  1960, there

were fourteen public community c o l le g e s .^  The number was expanded to
1 ?twenty-nine in 1970 e n ro llin g  over 129,000 students.

There is  no statewide reporting system which accounts fo r  

the part-t im e adu lt student enro lled  in community college evening 

occupational programs. These students are reported as a part o f the 

to ta l  enrolled in a given class or program. Because o f th is  i t  is  

v i r tu a l ly  impossible to obtain enrollment data fo r  the adu lt evening 

occupational student unless each in s t i tu t io n 's  enrollment records 

are in d iv id u a lly  examined.

D
American Association o f  Junior Colleges, 1972 Junior Col­

lege D irectory (Washington, D.C.: American Association o f Junior
Colleges, 1972), p. 91.

9 Ib id . , pp. 7 -8 .

^°The Carnegie Commission on Higher Education, New Students 
and New Places (Hightstown: McGraw-Hill, 1971), p. 57.

^American Association of Junior Colleges, 1972 Junior Col­
lege D irectory (Washington, D.C.: American Association o f  Junior
Colleges, 1972), p. 44.

12Ib id . , p. 90.



Alexander Mood stated: " I t  is  l ik e ly  th at in the fu tu re

the student body o f higher education w i l l  not be a selected group of
13high school graduates but the e n t ire  ad u lt  population." People w i l l  

need to learn  throughout th e ir  l iv e s  because careers w i l l  be changing 

more ra p id ly ;  i t  w i l l  become less and less the case th a t one can se­

le c t  a career during his youth and expect to  fo llow  i t  u n t i l  r e t i r e ­

ment. Even though a career does not become obsolete, additional 

learning from time to time w il l  be necessary ju s t  to keep pace with  

the changes due to technology.14

Joseph N. Hankin, President o f Westchester Community College 

in V aha lla , New York, and Vice-Chairman o f  the American Association o f  

Community and Junior College Board o f  D irectors w rites :

I t  has only been recently  th a t d e f in i t iv e  studies have been 
made o f  community and ju n io r  co llege students— and most o f  these 
ignore, or only casually  t r e a t ,  the adult student.

Increas ing ly , community and ju n io r  colleges are a t t ra c t in g  
new groups o f students— older than the typ ica l college student— 
who pose real challenges to ju n io r  college educators.

More research needs to be undertaken on the nature o f the 
adu lt p art-t im e  student. More demographic s ta t is t ic s  are needed 
on age, sex, m arita l s ta tus , occupation, income, re s id e n tia l  
area, social p a r t ic ip a t io n ,  educational background, and in te r r e ­
la tionsh ips  o f these f a c t o r s . ^

Arthur M. Cohen supported Hankin's views when he stated:  

"There is a paucity o f  research on the c h a ra c te r is t ic s  o f  students, 

on the co lle g e 's  e f fe c t  on the students, and on what students expect

Alexander M. Mood, The Future o f Higher Education (New 
York: McGraw-Hill, Sponsored by the Carnegie Commission on Higher
Education, 1973), p. 57.

14Ib id . , p. 57.

^Joseph N. Hankin, "The Door That Never Closes," Community
and Junior College Journal, August-September, 1973, p. 8.
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1 fito  gain from th e i r  co llege experience." James W. Thorton stated:

"Many more studies o f student ch a rac te r is t ic s  are needed to complete

the description o f  the c l ie n te le  o f  the community ju n io r  c o lle g e ."^ 7

Clyde E. Blocker, Robert H. Plummer, and Richard C. Richardson wrote:

"The lack of evidence on student c h a ra c te r is t ic s  has been one o f the

major problems in the development o f  educational programs r e a l i s t i -
18c a l ly  geared to student needs." Charles R. Monroe wrote: " S ta t is ­

t ic s  are not av a ila b le  fo r  the o lder group of students who attend the
19evening and p art-t im e  classes."

Lei and L. Medsker and Dale T i l l a r y  agreed with Monroe when 

they stated:

Nothing has been said thus fa r  about o lder community college  
students, and many are beyond the recent high school age bracket. 
Some are enrolled f u l l  time taking a regu lar program in academic 
or vocational-techn ica l courses, others are doing the same on a 
p art-t im e  basis, and s t i l l  thousands o f others are pursuing a 
part-t im e  program in conventional adu lt education courses. A 
paucity of information exists about most o f these o lder students, 
p a r t ic u la r ly  the ones attending p art-t im e . That they have jobs 
and fam ily  re s p o n s ib il i t ie s  and are h ighly motivated goes w ith ­
out saying; but information about th e ir  various a b i l i t i e s ;

^ A r th u r  M. Cohen, D ateline *79: Heretica l Concepts fo r
the Community College (Beverly H i l ls :  Glencoe Press, 1969), p. 70.

^7James W. Thorton, J r . ,  The Community Junior College (2nd 
ed .; New York: John Wiley and Sons, 1966), p. 158.

18 Clyde E. Blocker, Robert H. Plummer, Richard C. Richardson, 
J r . ,  The Two-Year College: A Social Synthesis (Englewood C l i f f s :
P re n t ic e -H a l l , 1965), p. 106.

^C harles  R. Monroe, P ro f i le  o f the Community College 
(Washington, D.C.: Jossey Bass, 1972), p. 186.
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in te re s ts ,  and in te l le c tu a l  redispositions is  s t i l l  needed.
More than any other in s t i tu t io n ,  the community college seems 
destined to become the most s ig n i f ic a n t  medium fo r  continuing
education.20

Rationale and recommendations fo r  f i f t e e n  essentia l research 

projects perta in ing  to the ju n io r  college were given in the Junior 

College Research Review published by the American Association o f  Junior 

Colleges in co-operation with the Educational Research Information  

Center (ERIC) a t  the U n ivers ity  o f C a l i fo rn ia ,  Los Angeles. One of  

these recommendations d ea lt  w ith student c h a ra c te r is t ic s  in occupa­

tion-centered curriculums. I t  was recommended th a t "Studies be under­

taken to appraise c h a ra c te r is t ic s  o f  ju n io r  college students recru ited
21to occupation-centered curriculums." As a part o f the ra t io n a le  

given, i t  was stated: "The f i e ld  is  simply ignorant about the char­

a c te r is t ic s  o f students recru ited  to occupation-centered programs
22th a t could give meaning to both the students and programs."

In conclusion, the enrollment o f  the evening ad u lt student 

in community colleges fo r  job upgrading or re tra in in g  w i l l  continue to 

increase. H a lf  of the students in  public community colleges are

20Lei and L. Medsker and Dale T i l l a r y ,  Breaking the Access 
B a rr ie r:  The P r o f i le  o f  Two-Year Colleges (New York: McGraw-Hill,
Sponsored by the Carnegie Commission on Higher Education, 1971), 
p. 49.

^ A r th u r  M. Cohen and Edgar A. Quimby, Trends in the Study 
o f  Junior Colleges: 1970, Rationale and Recommendations fo r  F ifteen
Essential Research Projects (Washington, D.C.: Junior College Re-
search Review, American Association o f Junior Colleges, September, 
1970), (pages were not numbered).

22 Ib id . (pages were not numbered).



8

23adu lt students about whom l i t t l e  is known. There is  a dearth of 

information about the adu lt evening student enrolled in occupational 

courses. Research regarding these students is v i r tu a l ly  non-existant  

in the l i t e r a t u r e .  This is not to say th a t ind iv idual in s t itu t io n s  

have not conducted th is  type o f  research; i t  i s ,  however, stated th a t  

i t  has not been reported in the l i t e r a tu r e .

I f  the needs of adult students enrolled in evening occupa­

tion a l courses are to be most e f fe c t iv e ly  met, i t  is  essentia l th a t  

research be conducted to gain ins ig h t about th e ir  c h a ra c te r is t ic s ,  

th e ir  needs, and th e i r  asp ira tions . These factors have im plications  

fo r  counseling serv ices , fo r  ins tru ction a l methodologies, fo r  course 

scheduling, and fo r  course o ffe r in g s .

Statement o f  the Problem

Most community colleges throughout the nation , including  

those in Michigan, o f fe r  occupational programs to ad u lt  p art-t im e  

students in the evening. I t  appears obvious, from a review o f  the 

l i t e r a t u r e ,  th a t the function of providing upgrading and re tra in in g  

courses and programs fo r  employed adults w i l l  become an increasingly  

s ig n if ic a n t  ro le  fo r  the community college.

The problem o f  th is  study was e s s e n tia lly  one o f find ing  

out who these ad u lt  evening occupational students are.

^3Edmund J. G leazer, J r . ,  e d .,  American Junior Colleges 
(Washington, D .C .: American Council on Education, 1972), p. 4.
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answers

students

1.

2 .

3.

4.

Purpose

S p e c if ic a l ly ,  the purpose can be delineated by seeking 

;o the fo llow ing questions about the evening occupational

What are t h e i r  personal c h a ra c te r is t ic s  w ith respect to sex, 

age, race , and m arita l status? Are there  observable d i f f e r ­

ences in these c h a ra c te r is t ic s  between students enro lled  in  

d i f fe r e n t  occupational c la s s if ic a t io n s ?

What is  th e i r  employment status in  terms o f  the number o f  

hours worked per week, the number o f years o f f u l l - t im e  work 

experience, and th e i r  current type o f occupation? Is  the  

course in which they are enro lled  re la te d  to th e i r  occupation? 

Does th e i r  employer co n tribu te  toward th e i r  tu i t io n  costs?

Are th e i r  observable d iffe rences  in employment status between 

the sexes and between students enro lled  in d i f fe r e n t  occupa­

tion a l c la s s if ic a t io n s ?

Are th e i r  educational needs being f u l f i l l e d ?

What is  t h e i r  educational status w ith  respect to the number 

o f years since high school graduation, t h e i r  educational as­

p ira t io n s ,  and the number o f  courses in which they are en­

ro lled?  Are there observable d iffe ren ces  between the sexes 

and between students enro lled  in  d i f f e r e n t  occupational 

c la s s if ic a t io n s ?

What are t h e i r  reasons fo r  e n ro llin g  in  a community college  

occupational course and why did they s e le c t  a p a r t ic u la r
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community college? Are there observable d ifferences between 

the sexes and between students enrolled in d i f fe r e n t  occupa­

tio n a l c la s s if ic a t io n s  in th e ir  reasons fo r  enro lling?

I t  is  expected th a t information obtained from th is  study 

w i l l  enable community college adm inistrators and ins truction a l person' 

nel to more e f fe c t iv e ly  develop and plan occupational programming 

th a t  is  more r e a l is t ic  and congruent w ith the needs o f  the adu lt  

evening occupational student. The in s t i tu t io n a l  procedures and re ­

quirements with reference to admission p o lic ie s ,  counseling, cu rr icu ­

lum, course scheduling, and in s tru c tio n  may be examined in l ig h t  o f  

the information produced.

Lim ita tions

I t  must be recognized th at there were c e rta in  l im ita t io n s  

to  a study of th is  magnitude. These are:

1. The scope o f the study was lim ite d  to those students who 

were enrolled only in  evening occupational courses during 

the spring semester (term) of the 1973-74 school year in the 

West Central League o f Michigan Community Colleges.

2. The number and kind of questions were l im ite d  by the length 

of the questionnaire, the wording o f the questions, the ease 

of responding to the questions, and the amount o f time re ­

quired by the respondents to complete the questionnaire.

3. The v a l id i ty  o f the study was dependent upon the accuracy 

with which the respondents answered the questions.
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Assumptions

I t  was assumed th a t the classes in which the questionnaires  

were administered in  a given community college were representative  o f  

a l l  the classes in  th a t  p a r t ic u la r  occupational c la s s if ic a t io n  in  

th a t in s t i tu t io n .  I t  was fu r th e r  assumed th a t the sample o f  completed 

questionnaires, randomly drawn, was representative  of the population  

fo r  the purposes o f th is  study.

D e fin it io n s  o f  Terms

For the purposes o f th is  study, the fo llow ing d e f in it io n s

are used:

Community College—A public two-year post-secondary i n s t i ­

tu t io n  th a t  is  established under the provisions o f Act 331 of the 

Public Acts o f  1966 o f  the Michigan L eg is la tu re .

Occupational Education Course—Any course l is te d  on each 

i n s t i t u t io n 's  course taxonory which is approved fo r  reimbursement by 

the Vocational-Technical Education Serv ice, Michigan Department o f  

Education.

Evening Student—Any student enro lled  in courses between 

the hours o f  5:30 p.m. and 11:00 p.m. and not enro lled  in daytime 

courses.

P art-t im e  Student—Any student who is enro lled  in less than 

twelve hours o f co llege c re d it  courses.

A g ric u ltu ra l Education— A g ricu ltu re  is comprised of the 

group o f  re la te d  courses concerned with preparation fo r  or upgrading 

in occupations requ iring  knowledge and s k i l l s  in a g r ic u ltu ra l  subjects.
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The functions o f a g r ic u ltu ra l  production, a g r ic u ltu ra l supplies , 

a g r ic u ltu ra l  mechanization, a g r ic u ltu ra l  products (processing), orna­

mental h o r t ic u ltu re ,  fo re s try ,  and a g r ic u ltu ra l  resources are included. 

An a g r ic u ltu ra l  occupation may include one or any combination o f these 

functions.

D is t r ib u t iv e  Education— D is tr ib u t iv e  education is  comprised

o f programs o f occupational in s tru c tio n  in the f i e ld  o f  d is t r ib u t io n  
25and marketing. I t  includes various combinations of subject matter 

and learn ing  experiences re la te d  to  the performance of a c t iv i t ie s  

th a t  d ir e c t  the flow o f goods and services from the producer to  the  

consumer. These a c t iv i t ie s  include s e l l in g ,  and such sales-supporting  

functions as buying, transpo rtin g , s to r in g , promoting, f inan c in g ,  

marketing research and management.

Health Occupations Education— Education fo r  health  occupa­

tions comprises the body o f re la te d  courses and planned experiences 

designed to  impart knowledge and develop understandings and s k i l l s  

required to support the health  professions. Ins tru c tion  is organized 

to prepare persons fo r  occupational objectives concerned w ith  a s s is t ­

ing q u a li f ie d  personnel in providing d iagn ostic , th e ra p e u tic , preven­

t i v e ,  re s to ra t iv e ,  and r e h a b i l i t a t iv e  services to people, including  

understandings and s k i l l s  essentia l to provide care and health  ser­

vices to p a t ie n ts .2®

2\ ln i t e d  States O ff ic e  o f  Education, Vocational Education 
and Occupations (Washington: United States Government P r in t in g  O f f ic e ,
O.E. 80061, 1968), p. 3.

2® Ib id . , p. 19.

26Ib id . ,  p. 39.
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Home Economics— Home economics comprises the group o f re ­

lated courses or units  o f in s tru c tio n  organized fo r  purposes o f  

enabling pupils to  acquire knowledge and develop understanding, a t t i ­

tudes, and s k i l ls  re levant to (a ) personal, home, and fam ily  l i f e ,  

and (b) occupational preparation using the knowledge and s k i l ls  of 

home economics.27

O ff ic e  Education—O ffice  education consists o f programs o f  

ins tru c tion  to provide opportunities fo r  students to prepare fo r  and 

advance in selected o f f ic e  occupations. Learning experiences are 

designed to lead to employment and/or the upgrading of ind iv iduals  In  

occupations in public or p riv a te  enterprises or organizations re la ted  

to  the f a c i l i t a t io n  function of the o f f i c e . 2®

Technical Education—Technical education is concerned with  

th a t body o f knowledge organized in a planned sequence o f classroom 

and laboratory experiences to prepare students fo r  a c lu s te r  o f job  

opportunities in a specia lized  f i e l d  o f technology. I t  prepares fo r

the occupational area between the s k i l le d  craftsman and the profes-
29sional person such as the doctor, the engineer, and the s c ie n t is t .

Trade and In d u s tr ia l Education—Trade and in d u s tr ia l  educa­

t io n  is  concerned with preparing persons fo r  i n i t i a l  employment in a 

wide range o f trade and in d u s tr ia l  occupations. In s tru c tio n  is  pro­

viced (1) in  basic manipulative s k i l l s ,  sa fe ty  judgment, and re la ted

27Ib id . , p. 51

28Ib id . , p. 57.

,29Ib id . , p. 85.



14

occupational information in mathematics, d ra f t in g ,  and science re ­

quired to perform successfully in the occupation, and (2 ) through a

combination o f shop or laboratory experiences simulating those found
30in industry. Included is in s tru c tion  fo r  apprentices.

Organization of the Study

Chapter I I  contains a review o f re la ted  l i t e r a tu r e  r e la t iv e  

to the community college in providing occupational education courses 

fo r  evening students. Included is  the emergence o f occupational edu­

cation and education fo r  adults in the community co llege, the ro le  of 

the community college in providing occupational education fo r  employed 

adu lts , c h a ra c te r is t ic s  o f adu lt students, and emerging imperatives. 

Chapter I I I  discusses the methodology employed in th is  study as i t  

pertains to data c o l le c t io n ,  data processing, and data analysis .  

Chapter IV is  organized to present the findings consistent with the 

purpose of the study. The summary and conclusions as well as recom­

mendations fo r  fu tu re  studies are presented in Chapter V.

Summary

This chapter was divided in to  seven sections. These are:

(1) Need fo r  the Study; (2 ) Statement of the Problem; (3) Purpose;

(4) L im ita tio ns; (5) Assumptions; (6 ) D e fin it io n s  of Terms; and (7)

Organization o f the Study.

The f i r s t  section, Need fo r  the Study, reviewed the growth 

patterns of the community college movement both nationwide and in 

Michigan. Also the w rit in g s  of leaders in the community college move­

ment perta in ing to community college adu lt students and evening

30I b i d . , p. 103.



15

p art-t im e  students were reviewed. These w rit ings pointed out th a t th is  

"new student", beyond the t ra d it io n a l  college age o f 17 to 21, w i l l  

continue to enro ll in la rg e r numbers in the community co llege evening 

programs. These w rit ings also emphasized th a t  l i t t l e  is  known about 

the "older" community college student. Research regarding these stu­

dents is  v i r t u a l l y  non-existent in the l i t e r a t u r e .

The second section presented the statement o f the problem.

The problem was e s s e n tia lly  th a t o f f ind ing  out who these evening oc­

cupational students are .

The purpose o f the study was given in the th ird  section. The 

purpose was delineated as th a t o f seeking answers to the fo llow ing  

questions about the evening occupational students: (1 ) What are th e ir

personal ch arac ter is tics?  (2 ) What is th e i r  employment status? (3)

Are th e ir  educational needs being f u l f i l l e d ?  (4 ) What is th e i r  educa­

tional status? and (5 ) What are th e i r  reasons fo r  en ro llin g  in a com­

munity college occupational course and why did they se lec t a p a r t ic u la r  

community college?

The fo u rth , f i f t h ,  and s ix th  sections o f th is  chapter pre­

sented the l im ita t io n s  of the study, the assumptions made fo r  the study, 

and the d e f in it io n s  o f terms used in the study.

The la s t  section presented the organization of the study. 

Chapter I I  contains the review o f the l i t e r a t u r e .  Chapter I I I  presents 

the methodology, Chapter IV contains the analysis and presentation o f  

data, and Chapter V presents the summary, f in d in g s , im p lica tions , and 

recommendations fo r  fu r th e r  studies.



CHAPTER I I

REVIEW OF RELATED LITERATURE 

Introduction

A review of the l i te r a tu r e  revealed th a t there is a dearth 

of information about adult students enrolled in occupational courses 

in community college evening programs. Information th a t is a v a ila b le ,  

p a r t ic u la r ly  a t  the local college le v e l ,  is  based mostly on opinion 

rather than research.

Studies reported to date deal p rim arily  with 18-21 year old 

college students in  general. Very few studies have been directed  

toward adu lt occupational students. A computerized search o f ERIC 

(Educational Research Information Center) documents id e n t i f ie d  only 

eight papers re la ted  to the community college evening occupational 

student. These as well as other studies which addressed the charac­

te r is t ic s  o f  adu lt students were reviewed.

In order to understand the s ta te  o f the a r t  perta in ing to 

studies about the ch arac teris tics  of community college evening occupa­

tional students and why there is a need fo r  knowledge about these 

students, one must review the r e la t iv e ly  recent development o f the 

community college in providing occupational education fo r  employed 

adults . Also one must have a perspective o f the community c o lle g e ’ s 

ro le  in serving the educational needs o f adults as well as be aware 

of the fu tu re  demands th a t w i l l  be placed upon the community college

16
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in serving the adu lt student. I t  is fo r  these reasons th a t the l i t e r ­

ature review fo r  th is  study not only includes a review o f the studies 

conducted about the c h a rac te r is tic s  o f the adu lt student but also a 

review of the re la ted  l i t e r a tu r e  about the development, the ro le ,  and 

fu tu re  of the community college in serving the ad u lt  student.

This chapter is divided in to  four sections: (1 ) the

emergence o f occupational education and education fo r  adults in the 

community co llege; (2) the ro le  of the community co llege in  providing  

occupational education fo r  employed adults; (3) c h a rac te r is tic s  o f  

adult students; and (4 ) emerging imperatives.

The Emergence o f Occupational Education 
ana Educati on fo r  Adults i n 

the Community College

The present day community college may be thought o f  as 

evolving in three major stages. The f i r s t  period, from 1850 to 1920, 

may be considered as th a t where the " ju n io r college" offered  the f i r s t  

two years o f  a baccalaureate program. During the second period, from 

1920 to 1945, the concept o f  terminal and semi-professional education 

developed. The development o f adu lt education and community services 

beginning in 1945 completed the operative d e f in i t io n  fo r  the in s t i tu ­

tion  known today as the community college.^

Jesse P. Bogue reports th at in The Junior College Movement 

by Lenard Koos, published in 1925, there was no mention, e i th e r  in

^James W. Thorton, The Community Junior College (New York: 
Wiley and Sons, 1966), pp. 45-46.
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2
the Table o f  Contents or in the Index, o f education fo r  ad u lts . I t  

would seem reasonable to conclude, th e re fo re ,  th a t  adult education was 

not a s ig n i f ic a n t  part o f the ju n io r  co llege movement a t  th a t time. 

James P. Murphy ind icates th a t  ju n io r  colleges became aware o f  and 

began to develop programs fo r  adults during the 1930's.

The in te re s t  o f  the American Association fo r  Junior Colleges 

in adu lt education was expressed in a study conducted in 1947 by

S. V. Martorana, Assistant D irec to r o f Research fo r  the Association. 

Martorana's study was concerned w ith  the expansion o f adu lt education 

in the ju n io r  co llege and also w ith  the status o f  adu lt education  

a c t iv i t y .  Of the one hundred ju n io r  colleges (p ub lic  and p r iv a te )  

th a t  responded to his survey, only three per cent o f those had i n i ­

t ia te d  adu lt education programs p r io r  to  1925. Almost f o u r - f i f t h s  o f  

the adu lt education programs were in i t ia t e d  a f t e r  1934. Only fo r ty -  

three per cent o f  the ju n io r  colleges reported th a t  they were o f f e r ­

ing courses fo r  a d u lts . Martorana concluded th a t  only a t  r e la t iv e ly  

recent dates have ju n io r  colleges begun to give emphasis to  the pro­

vis ion o f  adu lt education serv ices. He also concluded th a t major
4

emphasis fo r  adu lt education is  on vocational subjects.

2
Lenard Koos, The Junior College Movement, 1925 quoted in  

Jesse P. Bogue, The Community College (New York: McGraw-Hill, 1950),
p. 207.

James P. Murphy, The Emergence o f  Continuing Education/ 
Community S erv ice/A dult Education as a Community College Function 
TLos Angeles: U n ive rs ity  o f C a l i fo rn ia ,  1969), p. 7.

4S. V. Martorana, "Status o f Adult Education in Junior 
Colleges," Junior College Journal, February, 1948, pp. 322-31.
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Leaders in ju n io r  colleges were somewhat re lu c ta n t to accept 

the post-secondary occupational education ro le .  I t  is d i f f i c u l t  to 

estab lish  a precise time when i t  began, but the technological revolu­

t io n  which began immediately a f te r  World War I I  provided f e r t i l e  

ground fo r  the idea 's  growth. The need fo r  technical manpower required  

by the national defense industry was a major motivating fo rce . Toward 

the end o f  the 1950 's , the ro le  of the ju n io r  college in post-secondary 

occupational education was becoming c le a r .

Although federal le g is la t io n  fo r  vocational education dates 

back to 1917, i t  was the Report of the Panel o f Consultants on Voca­

tional Education, appointed by President John F. Kennedy, th a t gave 

impetus to post-secondary occupational education. Among the Panel's  

recommendations were:

Provide tra in in g  or re tra in in g  fo r  the m ill io n s  of workers 
whose s k i l ls  and technical knowledges must be updated as well 
as those whose jobs w i l l  disappear due to increasing e f f ic ie n c y ,  
automation, or economic change.

Meet the c r i t i c a l  need fo r  h ighly s k i l le d  craftsmen and 
technicians through education during and a f te r  the high school 
years.

Make educational opportunities a v a ila b le  to a l l ,  regardless  
o f race, sex, scholastic  a p t itu d e , or place o f  res idence.5

The Panel's report led to the Vocational Education Act o f  

1963 (Public Law 88 -210 ). The Amendments o f  the Vocational Education 

Act of 1963 (Public  Law 90-576) continued the emphasis as o r ig in a l ly  

established by the Panel o f Consultants on Vocational Education.

Report o f  the Panel o f  Consultants on Vocational Education, 
Benjamin C. W i l l i s ,  Chairman, (Washington, D.C.: Government Prin ting
O ff ic e ,  1963), p. x v i i .
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These two Acts are t r u ly  the most s ig n if ic a n t  pieces of national

le g is la t io n  influencing vocational education a t  a l l  lev e ls . The Acts

were designed to provide vocational education:

. . .  so th a t  a l l  persons o f a l l  ages in a l l  communities o f  the  
s ta te  . . . w i l l  have ready access to  vocational t ra in in g  or 
re tra in in g  which is  of high q u a l i ty ,  which is r e a l i s t i c  in the 
l ig h t  o f actual or an tic ipa ted  opportunities fo r  gainful employ­
ment, and which is suited to th e i r  needs, in te re s ts ,  and a b i l i t i e s  
to b e n e fit  from such t r a i n i n g . 6

With the emergence o f occupational education and adult edu­

cation in the two-year c o lle g e , the term ju n io r  college has been, 

except fo r  iso la ted  instances, e lim inated; and the two-year compre­

hensive in s t i tu t io n  is now ca lle d  the community co llege.

L e s lie  Kolta i and A lice  S. Thurston described community 

colleges as:

. . . comprehensive in s t i tu t io n s  th a t prepare students to trans­
fe r  to four-year in s t i tu t io n s ,  o f fe r  occupational c u rr icu la  in  
response to local needs, provide opportunity fo r  employed persons 
to  upgrade th e i r  job s k i l ls  or re tra in  fo r  new causes, and make 
a v a ila b le  courses to those who want to know more about themselves 
and th e i r  world. In many states community colleges are located  
w ith in  easy commuting distance o f  most residents; th e ir  accessi­
b i l i t y ,  low cost, and open admissions are making i t  possible fo r  
many Americans to pursue education beyond high schoolJ

®U. S. Congress, Amendments to the Vocational Education 
Act o f  1963, Public Law 90-576, 90th Congress, October 16, 1968.

^Leslie  Koltai and A lic e  S. Thurston, "The Community Col­
leges," American Junior Colleges, 8th e d . ,  ed, by E. J. G leazer, J r .  
(Washington, D .C ., American Council on Education, 1971), p. 3.
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The Role o f the Community College in  
Providing Occupational Education 

fo r  Employed Adults

The l i t e r a tu r e  re f le c ts  a growing concensus about the ro le  

of a comprehensive community co llege as o ffe r in g  a program fo r  a l l .  

James W. Thorton stated i t  succinctly  when he sa id , "The community 

ju n io r  college exists to provide post-high school education fo r  a l l
O

of the children o f a l l  of the people and fo r a l l  o f the people too."  

Lei and L. Medsker conveyed a s im ila r  thought when he stated: "The

comprehensive community co llege o ffe rs  programs designed fo r  the
q

most diverse population of youth and adults in a l l  o f education."

The community co llege , by i t s  very nature and w ith  i ts

open-door admissions po licy , declares th a t educational opportunity  

should be av a ilab le  to a l l .  Edmund J. Gleazer agreed by ind ica tin g :  

"More students and a greater v a r ie ty  o f  students are prospects fo r  

the future."^® David S. Bushnell supported the concept th a t  students, 

parents, employers, and the public in general no longer accept the 

statement th a t four years of post-secondary education is the only 

sure passport to fame and fo r tu n e .^  Community colleges o f fe r  an

®James W. Thorton, The Conmunity Junior College (New York: 
John Wiley and Sons, 1972), p. 158.

Q
Leland L. Medsker and Dale T i l l a r y ,  Breaking the Access

B a rr ie rs , Report of the Carnegie Commission on Higher Education,
(New York: McGraw-Hill, 1971), p. 53.

^Edmund J. G leazer, "Now to Achieve the Goals," A Report 
to the 1972 American Association o f  Junior College Convention,
Junior College Journal, May, 1972, p. 20.

^D av id  S. Bushnell, Organizing fo r  Change: New P r io r i t ie s
- fo r  Community Colleges (New York: McGraw-Hill, 1973), p. 12.
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a t t r a c t iv e  a l te rn a t iv e .  Occupational programs prepare students fo r  any 

number o f well-paying and s o c ia lly  useful occupations. The high cost, 

the job market competitiveness, and the growing awareness th a t con­

tinu ing  educational opportunities are and w i l l  be av a ilab le  throughout 

one's working career a l l  lessen the demand fo r  t ra d it io n a l  four-year  

degree.

David S. Bushnell stated th a t adult and continuing education 

has been one o f the more important functions o f community colleges.

He indicated th a t f iv e  major services have been involved in serving 

adults . These are: (1 ) occupational t ra in in g ,  including re tra in in g ,

occupational upgrading, and pre-employment education; (2 ) avocational 

and cu ltu ra l education, providing ins truction  in le isu re -t im e  a c t i v i ­

t ie s  encompassing a wide v a r ie ty  of avocational in te re s ts ;  (3) adult  

basic education, usually linked with pre-employment t ra in in g ;  (4) 

adult c iv ic  education, preparing a lien s  fo r  c it iz e n s h ip , sometimes 

including high school equivalency education; and (5) workshops, semi­

nars, and non-credit courses designed to meet the special needs of  

the community. Adult education in the community college does and

should play an essential ro le  in helping adults adjust to changing
12technological requirements in the work place.

According to Edmund J. G leazer, J r . ,  career development is

one of the s ig n if ic a n t  roles of the community college because people
13are in terested  in i t .  People o f  a l l  ages are concerned about

12Ib id . , p. 88.
1 3 Edmund J. G leazer, J r . ,  "What Now fo r  Community Colleges,"  

Community and Junior College Journal, December-January, 1974, p. 8.
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technological change and i t s  e f fe c ts  upon th e ir  l iv e s .  People continue

to need information about job o p p o rtu n it ie s , requirements fo r  job

en try , p o s s ib i l i t ie s  fo r  upgrading or re t ra in in g ,  and the requirements

fo r  these. They need to have a source fo r  obtaining information about

job a v a i la b i l i t y  and the educational requirements and competencies

necessary fo r  av a ila b le  jobs. They also need ways of id e n tify in g

th e i r  own in te re s ts ,  aptitudes and p o te n tia ls . The community college
14is the agency to provide these services.

The ro le  of the community co llege in providing occupational 

education fo r  employed adults may be characterized as fo llow s:

1. Access to a l l .  The college adapts i t s  procedures to meet
the convenience and the needs o f a l l  o f  i t s  c l ie n ts .

2. A sense of continuing c o l le g ia l i t y  is mutual. Not fo r  a 
moment is i t  assumed th a t the college and the c i t iz e n  have 
only one short period o f association. The college is  to be 
used the way the public l ib r a r y  is used when there is a need 
and an in te re s t .

3. People's needs and plans fo r  self-development are the basis 
of the educational approach.!5

The Carnegie Commission on Higher Education focused upon

the ro le  of the community college in serving employed adults with

occupational program o ffe rings  when i t  concluded th a t technological 

change is l ik e ly  to be as rapid in the next few decades as i t  was in 

the 1960's. To adapt to th is  change, the average ad u lt  w i l l  undoubt­

edly need to s h i f t  his occupation three or four times during his work

15Ib id . , p. 9.
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l i f e .  I t  w i l l  be necessary fo r  him to undertake continuing education

a t  the community college a t  various in te rv a ls  to protect him self
1 fiagainst educational and occupational obsolescense.

The Commission in another report fu r th e r  described the com­

munity co lle g e 's  ro le  by taking the fo llow ing position:

An unusually heavy burden o f universal access now f a l l s  and w i l l  
continue to  f a l l  on the two-year community co lleges. They have 
the most varied programs and thus appeal to the widest v a r ie ty  
o f  students. Their geographical dispersion makes them, in states  
where they are well-develop systems, the most e a s ily  a v a ila b le  
colleges fo r  many students. The community colleges are p a rt ic u ­
l a r l y  w e ll-s u ite d  to help overcome deprivation  by fa c t  o f  lo c a tio n ,  
deprivation  by fa c t  o f  age, and deprivation by fa c t  o f income.”

Warren W. Willingham, in his study to es tab lish  some quanti­

ta t iv e  ind icators  o f how accessible higher education is to the people,

concluded th a t the community co llege is the most generally  useful ap-
18proach to expanding educational opportunity in the 1970's.

"Pro ject Focus," a study of community colleges conducted by 

the American Association o f Community and Junior Colleges in  1971, 

revealed th a t  the goal, "To re-educate and re t ra in  those whose voca­

tio n a l c a p a b il i t ie s  are obsolete ," was l is te d  f i f t h  by community c o l­

lege presidents and s ix th  by community college fa c u lty  in responding 

to  a question requesting them to rank order the top s ix  goals fo r

16The Carnegie Commission on Higher Education, The Open- 
Door Colleges: P o lic ies  fo r  Community Colleges (New York: McGraw-
H i l l , 1970), p. 20.

1 7Carnegie Conmission on Higher Education, A Chance to Learn: 
An Action Aqenda fo r  Equal Opportunity in  Hiqher Education (New York: 
McGraw-Hill! 1970), p. 24.

18Warren W. Willingham, Free Access to Higher Education 
(Princeton: College Entrance Examination Board, 1970), p. 230.



25

community colleges fo r  the 1970's. Although th is  goal was given a 

low p r io r i t y  in the s ix  th a t  were rank ordered, i t  is s ig n if ic a n t  to  

note th a t i t  is  indeed a goal th a t  is  recognized by both the ch ie f  

adm in is tra tive  o f f ic e r  and the f a c u l t y . ^

The acceptance by the community college o f the ro le  to pro­

vide adults w ith  opportun ities during the evening fo r  upgrading and 

re tra in in g  in occupations has been a ra th e r  recent development. This 

ro le  in the past has been thought o f  as an appendage to the regular  

college day program. Leonard C. Schwartz i l lu s t r a te d  th is  in his 

study conducted in 1966 o f  selected New York community colleges o f fe r ­

ing evening programs fo r  ad u lts . He found the fo llow ing:

1. The evening d iv is ions o f  selected community colleges were
established to s a t is fy  community needs and demands.

2. The programs o ffered  during the evening were re p e tit io n s  o f  
day o ffe rin gs  and did not r e f le c t  a conscious study o f the 
needs o f adu lts .

3. Evening program costs were met from tu i t io n  fees co llected  
and the surplus was u t i l i z e d  in the general college budget.

4. Adm in istra tive p rac tice  encourages the separation of the day 
and evening programs and re s u lts  in the evening program 
being perceived as an "appendage" to the in s t i tu t io n  ra ther
than an in te g ra l u n it  serving the ad u lt  p a rt- t im e  student.20

The lack o f status o f  the evening program was fu r th e r  i l l u s ­

tra ted  in a study conducted by W illiam  J. Schleibaum the same year. 

Sixteen C a li fo rn ia  ju n io r  colleges were studied to determine the

1 QBushnell, Organizing fo r  Change: New P r io r i t ie s  fo r
Community Colleges, p. 49.

20Leonard C. Schwartz, "Adult Education in Selected Com­
munity Colleges in  New York: I t s  Support and Control According to
the Records as Reported by College O f f ic ia ls , "  (unpublished Ph.D. 
d is s e r ta t io n ,  Syracuse U n iv e rs ity ,  1966).
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day-evening d is p a r ity  in  support services. They were selected on the

basis o f lo c a tio n , type of community, and s ize . The study id e n t i f ie d

seven major areas where evening in s tru c tio n a l programs received fewer

support services than day in s tru c tio n a l programs. These seven areas

are: (1 ) general ad m in is tra tive  services; (2 ) o f f ic e  f a c i l i t i e s :

(3) c u rr ic u la r  and ins tru c tio n a l support; (4 ) counseling, guidance,

and tes ting  o f  students; (5 ) l ib r a r y  serv ice; (6 )  teaching aids; and
21(7) compensation to in s tru c to rs .

A review of the l i t e r a t u r e  in th is  section revealed th a t  

the status gap between the community college evening program and day 

program is  c losing. In 1966 the evening program was considered an 

"appendage1* to the regular day program and did not enjoy the supporting 

services which were a v a ila b le  fo r  the day program. The current leaders 

in the community college movement are now recognizing the needs of  

adults who can attend only during the evening fo r  job  upgrading and 

re tra in in g .  They submit that the community co llege is  the public  

educational in s t i tu t io n  to f u l f i l l  those needs. As a r e s u l t ,  the ro le  

of the community college in making educational opportun ities  a v a ilab le  

to adults during the evening has changed during the past decade and 

w il l  continue to change in the fu tu re .

W illiam  J. Schleibaum, A d m in is tra tive , Supervisory, and 
Special Services Related to In s tru c tio n  in C a li fo rn ia  Public Junior 
Colleges tU n ivers ity  o f  Southern C a l i fo rn ia ,  1966), (pages were not 
numbered).
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C haracteris tics  o f  Adult Students

Older students, beyond the t ra d it io n a l  college age o f 17 to 

21, make up an increasing portion of the college student population, 

espec ia lly  at the two-year community colleges th a t emphasize community 

service and continuing education. Leland L. Medsker estimated in 1960

th a t  ad u lt students comprise about one-half of community college en-
22rollments across the country. The projected trend of the community

college is th a t i t  w i l l  place increased emphasis on community educa-
2 3t ion  fo r  a l l  age levels  and age groups. The m ajority  o f the o lder

students attend class part tim e, usually  during evening hours a f te r
24working f u l l  time a t th e i r  respective jobs.

Charles S. Chapman studied ch a ra c te r is t ic s  o f adu lt p a rt-  

time students in  Contra Costa County, C a li fo rn ia .  His study included 

p art-t im e  adult students enrolled in s ix  high schools, two ju n io r  

co lleges, u n ive rs ity  extension d iv is io n s , and a s ta te  co llege. The 

purpose o f  the study was: (1) to learn the general c h a rac te r is tic s

o f  a sample o f adult part-t im e students; (2 ) to ascerta in  why they 

returned to school as part-t im e  students; and (3 ) to determine the 

scholastic  ap titude o f adults who p a rt ic ip a te  as part-t im e  students.

22Le1and L. Medsker, The Junior College: Progress and
Prospect (New York: McGraw-Hill, 1960), p. 43.

^Herman L. Harlacher, The Community Dimension o f the Com­
munity College (Englewood C l i f f s :  Prentice H a l l ,  1969), p. 69.

2^Gary R. Hanson and Oscar T. Lenning, D ifferences in Char­
a c te r is t ic s  and Outlooks o f Men and Women College Students a t  Various 
Age Levels , (paper presented at the North Central special in te re s t  
group fo r  community college research, Ann Arbor, Michigan, J u ly , 1973),
p. 1.
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Data fo r  the study were secured through the use o f in terv iew s, a 

questionnaire, and a scholastic aptitude te s t .

Among the findings o f the study were:

1. Motivation o f adults fo r  p a rt ic ip a t io n  as part-t im e students 
requires taking into  account the organization and structure  
o f the educational in s t i tu t io n .  Course o fferings o f a 
school tend to draw students with d istinguish ing  character­
is t ic s .  Junior colleges tend to draw younger, less w e l l -  
educated adults o f  the community th a t  have high educational 
and occupational asp ira tions . Occupationally, th is  group is 
comprised p r in c ip a l ly  o f craftsmen, foremen, c le rk s , and 
some professionals.

2. I t  is  d i f f i c u l t  to  d is tingu ish  between the educational and 
economic motivation o f adu lts . In order to serve adults  
e f fe c t iv e ly ,  a program s u f f ic ie n t ly  diverse to meet the needs 
of those in terested  in c e r t i f ic a te s  or degrees as well as 
those in terested  in in s tru c tio n  in subject matter d ir e c t ly  
re la ted  to economic gain should be o ffe red .

3. Because of d ifferences among adults in age, sex, education, 
educational goal, occupation, and occupational o b jec tives ,  
generalizations cannot be made as to "who" the typ ica l adult  
part-t im e student is .

4. On the basis o f te s t  scores, adults have learning a b i l i t i e s  
equal to those of youth.

5. There is a close re la t io n sh ip  between occupation and occupa­
tion a l goal. The lower the person is on the occupational 
ladder, the more desirous he is  o f  change.

6. Occupational asp irations of adults are r e a l is t i c .

7. Returning to school on a part-t im e  basis is  not a chance 
event. Adults look to education as a means o f resolving  
d is sa tis fac tio n s  and as an aid  to achieving t h e i r  asp ira tions .

8. A knowledge of the c h a ra c te r is t ic s  o f adu lt students and a 
knowledge o f the socio-economic conditions in which the  
school operates is  necessary in order to o f fe r  s a t is fa c to ry  
programs fo r  adult part-t im e students.

9. Knowledge o f age range, sex r a t io ,  scholastic ap titu d e , and 
educational and occupational goals have wide im plications fo r  
the program fo r  p art-t im e  adu lt students. This information  
is  pertinen t to  curriculum development, teacher recruitm ent, 
and student guidance and counseling.25

2^Charles E. Chapman, "Some C haracteris tics  of Adult P art-tim e  
Students," Adult Education, Autumn, 1959, pp. 24-41.
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Harold A. Wren and Charles Gordon Dugger each conducted a 

study involving the asp ira tions and motivation o f adu lt students.

Wren's study was done in 1942. He concluded th a t there was an in t e r ­

dependence between the amount o f  formal education and the occupational 

asp ira tion  le v e l .  Also, he concluded th a t the level o f  vocational

asp ira tion  was unrelated to age and to m arita l status and the number
26o f dependents.

Charles Gordon Dugger, in 1965, tested the hypothesis th a t  

adu lt learners enro lled  in c re d it  courses in the evening program a t  

Drake U n ivers ity  were unhappy with th e ir  present vocational s itu a t io n  

and th a t  co llege attendance was a means fo r  occupational advancement.

His resu lts  substantiated the theory th a t  the evening student was 

vo cation a lly  motivated. He also found th a t the fac tors  o f age and 

sex discrim inated s ig n i f ic a n t ly  as to m otivation. Men were s i g n i f i ­

can tly  more vocationa lly  motivated than women. Also, the age range

of adu lt students o f twenty to fo r ty -n in e  were s ig n i f ic a n t ly  more
27motivated than those of other ages.

The resu lts  o f Wren's and Dugger's studies appear to be con­

tra d ic to ry  with regard to the re la t io n s h ip  between vocational asp ira tions  

and vocational m otivation and age. The tw enty-three years th a t elapsed

26Harold A. Wren, Vocational Aspiration  Levels o f Adults 
(New York: Columbia U n ivers ity  Press, 1942), pp. 124-5.

2^Charles Gordon Dugger, “Motivation and Factors Character­
iz ing  Adult Learners Enrolled in Evening Courses a t  Drake U n iv e rs ity ,"  
(unpublished Ph.D. d is s e r ta t io n ,  Iowa S tate  U n ive rs ity , 1965).
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between these two studies might account fo r  th is  contradiction. A 

s h if t  in the objectives o f the adult students could have le g it im a te ly  

occurred during the time period between the studies.

Allen Boyd Knox, in studying the adult students enro lled  in

the Adult Education Division of Syracuse University , concluded th a t

three-fourths of the students attending were motivated by a vocational

reason while one-fourth were motivated by a cu ltura l reason fo r  a t -
28tending college.

Robert Watson Comfort u t i l iz e d  a descriptive method o f  r e ­

search to synthesize th irteen  major characteris tics o f the adu lt  

learner. The implications of these characteris tics fo r  the evening 

college operation were id e n tif ie d . He developed a model consisting  

of program and curriculum, instructional program, admissions, and 

counseling. He concluded that the program and curriculum portions o f  

the model should consist of:

. . . recognition and acceptance of the students' perceived 
state of autonomy, emphasis upon vocational/professional pro­
gramming, p ra c tic a lly  oriented, necessity o f  high q u a l i ty ,  
minimal r ig id i t y ,  blend of theory and p ra c t ic a l,  publication  o f  
course objectives and requirements, behavioral ob jectives , and
"blocks" of learn ing .29

A study of evening adult students enrolled a t F l in t  Junior  

College, F l in t ,  Michigan was conducted by Louis A. D'Amico during the  

1956-57 school year. These students represented an age range o f

^ A l le n  Boyd Knox, "Adult College Students: An Analysis o f
Certain Factors Related to the Characteristics of Students Attending  
a University Adult College," {unpublished Ph.D. d is s e rta tio n , Syracuse 
University, 1958).

on
Robert Watson Comfort, "A Model of an Evening College 

Based on the Characteristics o f the Adult Learner," (unpublished Ph.D. 
disserta tion, University of P ittsburg, 1972),
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seventeen to  s ix ty -e ig h t ,  with a median age of 24.5 years. The median 

hours o f  work per week while attending college was fo rty -th re e  hours. 

The median hours worked by men was s l ig h t ly  higher than those for  

women. F ifteen  per cent worked fewer than t h i r t y - f i v e  hours per week 

while twenty-one per cent worked f o r t y - f iv e  or more hours per week.

A strong vocational o rien ta tion  held by the students was 

evident. Seventy-five per cent stated th e ir  objectives to be profes­

sional or vocational. E ig h ty -f iv e  per cent indicated that they were 

attending college to get a b e tte r  job . In ad d ition , fo r ty -th re e  per 

cent expressed d is sa tis fac tio n  with th e ir  current employment. S ix ty -  

seven per cent o f the students, according to D'Amico, saw a s ig n i f i ­

cant re la t io n sh ip  between th e ir  course work in the college and th e ir  

current o c c u p a tio n .^

Fred A. Snyder and Clyde E. Blocker, a t  Harrisburg Area 

Community College, Harrisburg, Pennsylvania, concluded th at  

th e ir  ad u lt student population (age twenty-one and over) would 

continue to increase and th a t they needed to know more about them and 

th e ir  reasons fo r  attending the college in  order to respond more 

appropria te ly  to th e ir  educational needs. They conducted a study to 

answer the following questions about th e ir  adult students:

1. What are th e ir  backgrounds?

2. Why do they attend?

3. In to  what programs or courses do they enroll?

4. What are th e ir  academic successes?

^ L o u is  A. D'Amico, " F l in t  Junior College Study," Adult 
Education, W inter, 1959, p. 98-9.
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5. What evidences o f personal and occupational or career 
development exist?

Data were co llected  by u t i l i z in g  a mailed questionnaire and 

student records. The resu lts  o f the study revealed th a t tw o-th irds  

of the adu lt students were between the ages o f twenty-one and t h i r t y .  

Seventy per cent were men and t h i r t y  per cent were women. Less than 

f i f t y  per cent o f the men and over s ix ty  per cent o f the women were 

or had been married, and seven ty -five  per cent o f  the married students 

reported having one or more ch ild ren . One-third of the adu lt students 

were carrying twelve or more c re d it  hours. Over h a lf  held fu l l - t im e  

jobs with more o f  the men having fu l l - t im e  jobs than women.

About t h i r t y  per cent o f  the ad u lt  students were enrolled  

in programs designed to prepare them fo r  employment immediately upon 

rece iv ing  the associate degree. Self-improvement and job preparation  

were rated as the most important reason fo r  attending college.

Among the recommendations as a re s u lt  o f the study were:

(1) add itiona l f in a n c ia l  aids fo r  adu lt students w ith low socio­

economic backgrounds; (2) f l e x ib le  admission procedures; (3 ) add itiona l  

public information about the educational services fo r  adults be pro­

vided; and (4 )  long-range planning in order to accommodate the p a r t -
31time student be considered in course scheduling.

Gary R. Hanson and Oscar T. Lenning studied four d i f fe r e n t  

age leve ls  o f students enro lled  in community college vocational -  

technical programs. The purpose of th e i r  study was to explore the

^ F re d  A. Snyder and Clyde E. Blocker, "The Adult Student 
Population," Harrisburg Area Community College, Pennsylvania, 1971,
(ED 047 689).
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goals, a t t i tu d e s ,  perceptions, and other c h a ra c te r is t ic s  o f  college  

students. The age leve ls  were 19 or les s , 20-24, 25-39, and 40 and 

over. The Career Planning P r o f i le ,  developed by the American College  

Testing Service, was administered to students in one hundred community 

colleges across the country.

Among the conclusions drawn from th is  study were:

1. Older students ty p ic a l ly  had lower a b i l i t y  scores.

2. Older students ty p ic a l ly  earned higher grades than younger 
students.

3. Women had higher grade-point averages than men a t a l l  lev e ls .

4. In te re s ts  remained q u ite  s tab le  over a period o f time fo r  
a l l  age le v e ls .

5. Women emphasized health and o f f ic e  occupations while men 
emphasized trades and technology.

6. A decreasing percentage o f  women enter o f f ic e  occupations 
with an increase in age.

7. The youngest group o f students reported th a t they made 
th e ir  vocational choice a t  an e a r l ie r  age than did o lder  
students.

8. Women tended to be more ce rta in  o f th e i r  vocational choice 
than did men.

9. The most important goal fo r  a l l  age leve ls  was to secure 
vocational or professional tra in in g  w ith  the second most 
important goal being to develop saleable s k i l ls  fo r  f ind ing  
a job .

10. Men over fo r ty  aspire to vocational-techn ica l degrees more 
than women over fo r ty ,  w hile  the opposite was noted fo r  the  
other three age groups.

11. Women were more p o s it ive  in th e i r  evaluations o f th e i r  in ­
s t i tu t io n s  than were men.
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12. Older students were more p o s it ive  in th e ir  evaluations  
than were younger s t u d e n t s . 3 2

Fred John Brinkman studied the ch a rac te r is t ic s  o f  the eve­

ning d iv is io n  students enrolled in  the Los Angeles Trade-Technical 

College. He divided the students, fo r  purposes of his study, into three  

f ie ld s  o f  concentration: business education, general s tud ies , and

trade-techn ica l courses. He u t i l i z e d  a questionnaire to  c o l le c t  data 

about student ch a rac te r is tic s  such as age, race, sex, m arita l s ta tus ,  

number o f ch ild re n , amount o f formal education, educational ob jec tives ,  

reasons for e n ro ll in g , work s ta tus , and number of hours worked per 

week. His findings and conclusions revealed the fo llow ing:

1. The evening d iv is io n  student body consisted o f  three-fourths  
males and one-fourth females. This was the re s u lt  o f the  
disproportionate number o f students in  the trade-techn ica l 
f ie ld s .  The business and general studies students were 
equally divided between male and female.

2. Two-thirds o f the students were married a t  the time of the 
in v es tig a tio n . The percentage o f  married students enrolled  
in trade-techn ica l courses was considerably higher than th a t  
of students enrolled in general studies o r  business courses.

3. S l ig h t ly  over one-th ird  o f the married respondents reported  
th a t  they did not have ch ild ren . The mean number o f  c h i ld ­
ren was one and four-tenths fo r  those who were married.

4. Three-fourths of the evening student body were made up of  
blacks and Caucasians. The remainder was comprised of Mexi­
can, Spanish, Indians, and O rien ta ls .

5. S ix ty -e ig h t  per cent o f  the students indicated th a t they had 
attended college p r io r  to the semester in  which the study was 
conducted.

•30
Gary R. Hanson and Oscar T. Lenning, D ifferences in Char­

a c te r is t ic s  and Outlooks o f Men and Women College Students a t  Various 
Age Levels, (paper presented a t  the.North Central special in te re s t  
group fo r  community college research, Ann Arbor, Michigan, Ju ly , 1973).
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6. The mean number of classes enro lled  in per respondent was 
1.86.

7. The educational objectives o f  the m a jority  o f  students was
graduation from the community co llege .

8. Occupational forces provided the major incen tive  fo r  the 
evening student to attend evening community co llege classes. 
Over one-th ird  indicated th a t  th e ir  classes were o f  d ire c t
b e n e fit  to  th e i r  present employment. The m ajority  o f the
remainder indicated that th e i r  classes would be o f  d ire c t  
ben efit  to  fu tu re  employment.

9. Evening students preferred such methods o f  in s tru c tio n  as 
le c tu re ,  demonstrations, and group discussion.

10. Approximately ten per cent o f the evening students had p r io r
education o f less than a high school diploma.

11. Three-fourths o f  the respondents reported they were enro lled  
in classes re la te d  to t h e i r  employment.

12. An overwhelming m ajority  were employed f u l l  tim e.

13. Over seventy per cent o f the evening students an tic ipa ted
e ith e r  a promotion in th e i r  present occupation or a new job  
as a re s u lt  o f  th e i r  community co llege c la s s e s .33

Emerging Imperatives

The fo llow ing statement by Grant Venn sets the tone fo r  the

emerging imperatives th a t  community colleges must consider in  serving

evening occupational students:

The re la t io n s h ip  between education, the in d iv id u a l ,  and 
his adult work ro le  must be more than a temporary f l i r t a ­
t io n ,  i t  must be a permanent love a f f a i r . 3 4

Fred John Brinkman, "Analysis o f the C h arac ter is tics  o f  
Selected Vocational Students with Im plications fo r  Guidance and 
Counseling," (unpublished Ed.D. d is s e r ta t io n ,  U n ive rs ity  o f C a l i fo r n ia ,
1970>> ™J4Grant Venn, Man, Education, and Manpower (Washington, D .C.:  
American Association o f  School Adm in istrators , 1970), p. 223.
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The Need fo r  Education

There is a growing awareness th a t  the need fo r  education w i l l  

continue throughout one's l i f e .  The nature and ra te  o f technological 

change has made the concept o f  preparing fo r  l i f e ' s  work a t  a given 

period in one's l i f e  no longer v a l id .  Technological change mandates 

th a t the s k i l l  and knowledge requirements o f  jobs be continuously up­

graded. Venn recognized the need fo r  l i fe lo n g  learning by s ta t in g :

"The continuing necessity fo r  occupational adjustment w i l l  mean a l i f e
35of continuing education."

The National Advisory Council on Adult Education also em­

phasized l i fe lo n g  learning by subscribing to the fo llow ing statement:

Our nation must be v i t a l l y  concerned with the education o f  i t s  
adults as i t  is  w ith the education o f  i t s  ch ild ren . Adult edu­
cation can pay r ic h  dividends— not twenty years from now, but 
immediately. Our nation must provide the "second opportunity"  
fo r  the p a r t ia l ly  educated, the uninvolved, the i l l i t e r a t e ,  the  
adult w ith yesterday's tools who are in need o f marketable 
s k i l l s  fo r  today. We must provide a means fo r  more comprehensive 
l i fe lo n g  learning programs.36

Adult education which was once considered peripheral is  now

becoming c e n tra l .  Malcolm S. Knowles has indicated th a t  the concept

o f  l i fe lo n g  learning has emerged as one o f the explosive concepts in
37the second h a l f  o f  the tw entie th  century. S im ila r ly ,

35Ib id . , p. 53.

National Advisory Council on Adult Education, Annual Re­
port (Washington, D.C.: Government P rin tin g  O ff ic e ,  March, 1973).

■^Malcolm S. Knowles, Higher Adult Education in the United 
States (Washington, D.C.: American Council on Education, 1969),
p. 5.
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John W. Johnstone and Ramon J. Rivera noted and predicted in th e ir

study a considerable growth in college level adu lt education during
38the next several decades.

The Carnegie Commission on Higher Education concluded th a t:

Technological change is  l ik e ly  to be as rapid in the next few 
decades as i t  was in the 1960's. To adapt to th is  change, the 
average adult may have to s h i f t  his occupation three or four 
times during his work l i f e  and undertake continuing education a t  
various in te rv a ls  to protect himself against educational and 
occupational obsolescence.39

The Carnegie Commission believed that community colleges  

provide an opportunity fo r  continuing education fo r adults to upgrade 

th e i r  s k i l l s . 40 Also they indicated that the working a d u lt 's  objec­

t ives  are predominantly professional or vocational and in most cases, 

they are attending college in order to q u a lify  fo r  a b e tte r  jo b .4  ̂

Lawrence H. Stewart indicated th a t since the typ ica l worker w i l l  have 

to be "retreaded" many times during his working l i f e ,  occupational

education fo r  employed persons w i l l  become an increasingly important
4 2ro le  of the community college in the fu tu re .

3 8 John W. Johnstone and Ramon J. Rivera, Volunteers fo r  
Learning: A Study of the Educational Pursuits o f American Adults 
(Chicago: National Opinion Research Center, 1965), p. 19.

3 9 The Carnegie Commission on Higher Education, The Open- 
Door Colleges: Po lic ies fo r Community Colleges, (New York: McGraw- 
HiTT, 1970), p. 20.

4QIb id . , p. 3.

4^Ib id . , p. 6.
4 2 Lawrence H. Stewart, Characteris tics  of Junior College 

Students in Occupationally Oriented C u rr ic u la , Report No. R-1966-1, 
iB erke ley : University  of C a li fo rn ia ,  1966), p. 12.
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Manpower Needs

Work is increasingly becoming more cognitive  in nature.

Human strength and d o c i l i ty  are no longer prime q u a l i t ie s  in  the labor

market. P a tr ic ia  Cross has pointed out th a t the United States is the

f i r s t  country in the world where the number o f white c o l la r  workers

has grown to exceed the number o f blue c o l la r  workers. White c o l la r

workers constituted less th a t one-quarter o f the work force in 1910;

today nearly one-half of a l l  employed persons work a t  white c o l la r

jobs. Not only has there been a tremendous expansion o f jobs during

the twentieth century, but there has been a s p ir a l l in g  increase in

the complexity o f jobs. Education is essentia l to accommodate these

manpower changes. Education has become the gateway to jobs o f the

future  and the community college w i l l  play a major ro le  in p re-serv ice
43and in -serv ice  manpower development.

Professional and technical occupations are the fa s te s t  

growing occupations. I t  is projected th a t an annual growth ra te  o f  

3.4 per cent w i l l  occur during the current decade. These occupations 

are the ones that require the most sophisticated level o f  education. 

Service occupations with a projected annual growth ra te  o f 3 .0  per 

cent rank second. Appendix A presents the projected annual growth 

ra te  of change fo r  the nine occupational groupings established by the 

United States Department of Labor. During the 1960*s the number o f  

persons in the labor force between the ages o f 16 and 24 increased 

53 per cent over th is  same age grouping during the 1950's. This

43P a tr ic ia  K. Cross, Beyond the Open Door (Washington, D .C.: 
Jossey Bass, 1971), p. 1.
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increase w i l l  be re f le c te d  in the 25 to 34 age grouping during the 

1970's. I t  is  projected th a t th is  age group in the labor force w i l l  

increase 49 per cent over the s im ila r  group during the 1960's. The 

ta b le  in Appendix B i l lu s t r a te s  the s h i f t  in  age grouping o f the labor 

force during the decade o f the 1960's and the decade o f the 1970's. 

This rapid growth ra te  in these age ranges is due to the large expan­

sion in  b ir th  rates during and immediately a f te r  World War I I .

Both manpower demands and a s h i f t  in age groups o f  the labor 

force w i l l  create  add itiona l burdens upon the community college to 

provide opportunities fo r  employed adults to upgrade th e i r  s k i l ls  and 

to re t ra in  fo r  expanding occupations.

Chester J. Swanson and Ernest G. Kramer c le a r ly  summarized

the emerging imperatives when they stated:

The changing nature o f our in d u s tr ia l  society is such as to  
place an increasing emphasis on the importance o f  continuous 
educational opportunity. The f lu id  nature in our own workaday 
world and the very real p o s s ib i l i ty  th a t  a s ig n if ic a n t  number 
o f the in d iv idua ls  in tomorrow's labor force w i l l  have more 
than one occupation during th e i r  working l i f e  places new im­
portance on adu lt education and on the need fo r  re tra in in g  
workers and upgrading and updating s k i l ls  o f those employed.44

Summary

This chapter has divided the l i t e r a t u r e  review in to  four 

topics: (1) The Emergence o f Occupational Education and Education

fo r  Adults in  the Community College; (2 )  The Role o f the Community 

College in Providing Occupational Education fo r  Employed Adults;

^ C h e s te r  J. Swanson and Ernest G, Kramer, "Vocational Edu­
cation Beyond High School," S ix ty - fo u rth  Yearbook of the National 
Society of the Study o f Education, Chap. V I I ,  (Chicago: U n ivers ity  of
Chicago Press, 1965), pp. 168-85.
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(3) C harac teris tics  o f Adult Students; and (4 )  Emerging Imperatives.

The f i r s t  section o f  th is  chapter reviewed the development 

of occupational education and education fo r  adults in the community 

college. Although the genesis o f the community college occurred dur­

ing the nineteenth century, i t  was the second h a lf  o f the twentieth  

century when the d e f in i t io n  and ro le  o f  the community college became 

s u f f ic ie n t ly  focused to include occupational education fo r  employed 

adu lts . The technological revo lution  a f te r  World War I I  which created  

a need fo r  technical manpower and vocational education le g is la t io n  

during the 1960's led to the development o f occupational education in  

the community co llege. A small number o f  " ju n io r colleges" offered  

programs fo r  adults as ea r ly  as 1925. The major growth, however, 

occurred a t the same time when occupational education was expanding. 

The Vocational Education Act o f  1963 and the 1968 Amendments o f  that  

Act provided considerable impetus to  provide job upgrading and r e ­

tra in in g  fo r  a l l  students including the adu lt p art-t im e  student.

The l i t e r a t u r e  reviewed in  the second section r e f le c ts  a 

growing concensus about the ro le  o f  the comprehensive community co l­

lege as o ffe r in g  a program fo r  a l l .  Technological change has created  

a demand fo r  workers to be re tra in ed  and upgraded p e r io d ic a l ly  during 

th e i r  working l i f e .  The community co llege is considered the best 

public educational in s t i tu t io n  to provide working adults w ith th is  

opportunity. Evening programs fo r  ad u lts , once considered an "append­

age" to the regu lar day programs, are now being recognized as an 

equally  important part o f  the to ta l  co llege operation.
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The th ird  section reviewed studies th a t  have been conducted 

about adult student c h a ra c te r is t ic s .  There is a very l im ite d  amount 

of research th a t has been done about the ch a rac te r is tic s  of the adu lt  

student. The researchers th a t have conducted studies on adu lt stu­

dent ch a rac te r is t ic s  generally  agree on the following points:

1. Adult students comprise a hetrogeneous group with respect to 
age, sex, race, m arita l s ta tus , educational background, edu­
cational asp ira tion s , and occupations.

2. There is a close re la tio n sh ip  between the adu lt students' 
occupation and occupational goal.

3. The m ajority  o f adult students are motivated by a vocational 
reason to attend co llege.

4. The m ajority  o f adult students are males.

5. The m ajority  o f  adu lt students are taking classes re la ted  to 
th e i r  employment.

6. The m ajority  o f adult students, p a r t ic u la r ly  those in  evening 
programs, are employed fu l l - t im e .

The la s t  section o f th is  chapter presented a review o f  the 

l i t e r a tu r e  concerning the need fo r  education among adults and the 

manpower needs o f the nation. Adult education in the community co llege  

w i l l  become increas ingly  important because of the necessity of l i f e ­

long learn ing . Technological change w i l l  continue a t  a rapid pace.

Some jobs w i l l  be elim inated and new ones w i l l  be created. This con­

tinu ing  change w i l l  necessitate continuing education on the part o f  

the nation 's  labor force in order to keep pace with the world o f work. 

The community college w i l l  play a prominent ro le  in providing oppor­

tu n it ie s  fo r employed adults to upgrade and re tra in  themselves.



CHAPTER I I I

METHODOLOGY

Introduction

This chapter contains a discussion o f the methodology 

u t i l i z e d  to c o l le c t ,  process, and analyze the data. I t  consists o f  

four sections. These are: (1) data c o lle c t io n ;  (2) data proc­

essing; (3) data analysis; and (4 ) summary.

Data Co llection

The West Central League of Michigan Community Colleges 

p artic ip a te d  in th is  study. The League consists o f the following  

in s t i tu t io n s :  Grand Rapids Junior College, Jackson Community College,

Kalamazoo V a lley  Community College, Kellogg Community College, Lake 

Michigan Community College, Lansing Community College, and Muskegon 

Community College.

The researcher v is ite d  each o f the seven community colleges  

to secure cooperation and to id e n t i fy  the occupational courses being 

offered  between the hours o f 5:30 P.M. and 11:00 P.M. and th e ir  

respective enrollments during the spring semester (term) o f  1974.

The occupational courses id e n t i f ie d  were those th a t were l is te d  on 

each in s t i tu t io n 's  taxonomy o f courses as being approved fo r  reim­

bursement by the Vocational-Technical Education Service o f the

42
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Michigan Department o f Education. The courses were then categorized  

in to  the U. S. O ff ic e  o f  Education Occupational c la s s if ic a t io n s .^

The Population

The population consists o f 9,501 students enro lled  in the 

evening occupational courses offered by the seven community colleges  

in the West Central League. The tab le  in Appendix C d e ta i ls  the 

population by giving the numbers o f evening students enro lled  in  

each o f  the seven schools by occupational c la s s if ic a t io n .

The Sample

The sample size was determined by u t i l i z in g  the formula

developed by the Research Division o f the National Education Associa- 
2

t io n . The formula is :

s = X2 NP (1-P ) -4- [d2 ( N - l ) + X2 P (1 - P ) ]

where:

s = required sample size based upon the number in the popula­
tio n .

2
X = the tab le  value o f chi-square fo r  one degree o f freedom 

at the desired confidence level (3 .8 4 1 ) .

N = the population s ize .

^United States O ffice  o f Education, Vocational Education 
and Occupations, (Washington, D. C.; United States Government P rin ting  
O ff ic e ,  0. E. 80061, 1968), pp. 3, 19, 39, 51, 57, 85, 103.

2
National Education Association, "Small Sample Techniques," 

The NEA Research B u l le t in , Vol. 38, (December, 1960), p. 99.
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P = the population proportion (assumed to be .50 since th is  
would provide the maximum sample s iz e ) .

C O

d = the degree of accuracy expressed as a proportion ( .0 5 )

The formula was applied to the population o f 9501 evening 

occupational students. The minimum sample size was computed to be 

384 students.

Since i t  was desired th a t the students sampled be weighted 

based upon the number in the population in each occupational c la s s i­

f ic a t io n ,  the percentage of the enrollments in each of the occupa­

tional c la s s if ic a t io n s  was calcu la ted . The sample size (384) was 

then m ultip lied  by the percentage of evening students enrolled in 

each occupational c la s s if ic a t io n .  Table 1 gives the number o f evening 

students in each occupational c la s s if ic a t io n  to be randomly selected  

fo r  the sample.

Table 1. The Number of Evening Students in Each Occupational
C las s if ica t io n  and the Number to be Selected fo r  the Sample.

Program Area
Total 

Enrollments
Percentage 

o f Total
Sample

Size3

Agriculture Education 34 .36 1.38
D is tr ib u tiv e  Education 667 7.02 26.96
Health Occupations 500 5.26 20.20
Home Economics 193 2.03 7.80
Office Education 2030 21.37 82.06
Technical Education 3468 36.50 140.16
Trade and Industria l  

Education 2609 27.46 105.45

Totals 9501 100.003! 384.01

aSample size is calculated by m ultip ly ing  the percentage of 
to ta l enrollment by the sample s ize  (384).
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I t  was determined a t  the beginning o f the sampling procedure 

th a t a minimum o f t h i r t y  students, i f  possible, would be selected to 

be representative  o f  each occupational c la s s if ic a t io n .  Therefore, 

when the number o f students based upon the weighting process was 

calcu lated  to be less than t h i r t y ,  th is  number was increased to the 

minimum o f t h i r t y  fo r  sampling purposes. The sample size fo r  a g r i ­

cu ltu ra l education, d is t r ib u t iv e  education, health occupations, and 

home economics was increased to t h i r t y .  The sample size o f o f f ic e  

education, technical education, and trade and in d u s tr ia l  education 

was increased to the next whole number to e lim in ate  the fra c t io n a l  

portion o f the calculated sample s ize .

Table 2 ind icates the number o f  questionnaires to be 

u t i l i z e d  in th is  study a f t e r  the minimum number fo r  each occupational 

c la s s if ic a t io n  was increased to 30 and those w ith  a ca lculated number 

over 30 were increased to the next whole number.

Table 2. The Number o f Questionnaires fo r  Each Occupational 
C la s s if ic a t io n  to be U t i l iz e d ,

Occupational C la s s if ic a t io n Number o f  Questionnaires

A g ricu ltu re  Education 30
D is tr ib u t iv e  Education 30
Health Occupations 30
Home Economics 30
O ffic e  Education 83
Technical Education 141
Trade and In d u s tr ia l  Education 106

Total Sample Size 450
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Not only was i t  desired th a t the sample be representative  

of the enrollments in each occupational c la s s if ic a t io n ,  but, a lso ,  

th a t i t  be weighted by the number o f  evening students enro lled  in  

each occupational c la s s if ic a t io n  in each community co llege. See 

Appendix D fo r  the calculated number o f  questionnaires to be u t i l i z e d  

in th is  study based upon the number o f evening occupational students 

enro lled  in each of the seven community co lleges.

Although i t  was desired to have a minimum o f 30 question­

naires fo r  each occupational c la s s if ic a t io n  in the sample, the number 

u t i l i z e d  fo r  a g r ic u ltu ra l  education and home economics is less than 

30 due to the lack o f  completed questionnaires. Table 3 gives the 

number o f questionnaires by community college and by occupational 

c la s s if ic a t io n  that make up the sample. The to ta l  sample contains 

435 questionnaires.

In summary, a minimum sample s ize  o f 384 was calcu lated  

by using the formula developed by the National Education Association  

Research D iv is ion . A f te r  determining the percentage of students 

enro lled  in each occupational c la s s if ic a t io n  in the population and 

m ultip ly ing  th a t percentage by the sample size (3 8 4 ) ,  i t  was d e te r­

mined that each occupational c la s s if ic a t io n  should be represented 

in the sample by a minimum o f a t  le a s t  30 students. Therefore, 

a f t e r  increasing the number representing each occupational c l a s s i f i ­

cation to a minimum o f t h i r t y ,  the sample size was increased to 450. 

Since two o f the occupational c la s s if ic a t io n s  returned less than 30 

completed questionnaires, the desired sample s ize  o f 450 had to be



Table 3. The Number of Questionnaires U tilize d  in the Sample by Occupational C lassification and
by Community College.

Ag.
Ed.

Dist.
Ed.

Health
Occ.

Home
Ec.

Office
Ed.

Tech.
Ed.

Trade & 
Ind. Ed. Total

Grand Rapids 0 3 1 0 14 12 0 30

Jackson 0 1 2 0 4 10 38 55

Kalamazoo Valley 6 1 16 13 10 21 0 67

Kellogg 10 2 1 0 13 17 13 56

Lake Michigan 0 1 2 0 9 19 12 43

Lansing 10 19 8 6 17 36 35 131

Muskegon 0 3 0 0 16 26 8 53

Totals 26a 30 30 19a 83 141 106 435

aThe sample size is less than 30 due to the lack of completed questionnaires.
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reduced to 435. Four hundred t h i r t y - f i v e  students make up the sample 

used in th is  study.

Development of the Instrument

From among the ava ilab le  methods which could have been 

u t i l i z e d  in gathering data fo r  assessing ch a rac te r is t ic s  o f evening 

occupational students, the questionnaire was selected as the vehicle  

fo r  economic and e ff ic ie n c y  reasons. I t  is  submitted th at the survey 

instrument meets the fo llow ing c r i t e r ia :  (1 ) the questions are

e a s ily  understood and e a s ily  answerable; (2 ) the questions are 

appropriate fo r  occupational students enrolled in the evening pro­

gram; (3) the data can be obtained in a usable form so as to lend 

i t s e l f  to  e f f ic ie n t  evaluation and tabu la tion  procedures; and (4)  

the questionnaire provides the data necessary fo r  th is  in v es tig a tio n .

The questionnaire was developed by considering the purposes 

o f the study; by determining what information would provide the data 

necessary fo r  an analysis of evening occupational student character­

is t ic s ;  by a series o f discussions with Dr. Rex E. Ray, chairman of 

the guidance committee; by suggestion and recommendations of other  

members o f  the guidance committee; by a p i lo t  study; and by reviewing  

Chapter I I ,  "Construction of a Schedule or Questionnaire" o f Parten's
3

book. In ad d it io n , questionnaires u t i l i z e d  in other studies o f  

student ch a rac te r is tic s  were examined.

3
Mildred Parten, Surveys, P o lls ,  and Samples: P ractica l

Procedures (New York: Harper and Brothers, 1950), pp. 157-217.
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The i n i t i a l  instrument developed was p ilo ted  w ith  a group o f  

evening occupational community college students fo r  the purpose of 

questionnaire v a lid a t io n . The p i lo t  study was intended to insure 

that the questions were c le a r ly  and e a s i ly  understood and to d eter­

mine i f  the questions would produce the required data. The comments, 

c r it ic is m s , and reactions o f the p i lo t  group o f  students were 

s o lic i te d  a f te r  they had completed the questionnaire. Revisions 

based upon th e ir  reactions were made p r io r  to the p r in t in g  of the 

f in a l  instrument. The questionnaire, as re fined  and u t i l i z e d  in  

th is  study, is included in Appendix E.
*

Questionnaire Administration

A discussion about the purpose and in te n t o f  the study was 

held with the community college dean responsible fo r  occupational 

programs a t  each of the p a rt ic ip a t in g  community colleges. This was 

accomplished when cooperation was sought in  carrying out the admin­

is t ra t io n  o f  the questionnaires. At the suggestion o f the doctoral 

guidance committee, a greater number o f  questionnaires than th a t  

required by the sample was delivered  to each o f the p a rt ic ip a t in g  

community colleges. A l is t in g  o f  the evening occupational classes 

in which the questionnaires were to be administered was included.

In ad d it io n , a cover l e t t e r  re i te ra t in g  the purpose o f  the study 

(Appendix F ),  " Ins tructions fo r  Questionnaire D is tr ib u tio n"

(Appendix G ), and several copies of " In s truc tions  fo r  Administering  

the Questionnaires" (Appendix H) were provided.



Following the adm inistration o f the questionnaires, the 

researcher v is ite d  each o f the p a r t ic ip a t in g  community colleges to 

c o l le c t  the completed instruments.

Data Processing

The completed questionnaires from each school in each 

occupational c la s s if ic a t io n  were numbered consecutively. A random 

selection process was then employed to obtain the required number o f  

questionnaires based upon the sample s ize . A tab le  o f  random numbers 

was u t i l i z e d  fo r  th is  purpose.4

Data from the randomly selected questionnaires making up 

the sample were transferred  to machine scored answer sheets. These 

were then autom atica lly  processed and transferred  to data tapes fo r  

computer analysis . The Nucross computer program was used to derive  

frequencies and percentages. The Michigan State U n ivers ity  Computer 

Center provided these services.

Data Analysis

Answers were sought fo r  the fo llow ing questions about the 

evening students enro lled  in occupational courses at the schools 

which comprise the West Central League o f Michigan Community Colleges

1. What are th e i r  personal c h a ra c te r is t ic s  with respect to  sex

age, race, and m arita l status? Are there observable

4Malcolm J. S la k te r ,  S ta t is t ic a l  Inference fo r  Educational 
Researchers, ( Reading: Addison-Wesley, 1972), pp. 466-73.
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differences in these c h a ra c te r is t ic s  between students 

enro lled  in d i f fe r e n t  occupational c la s s if ic a t io n s ?

2. What is  t h e i r  employment status in terms of the number of 

hours worked per week, the number o f years o f  f u l l - t im e  

work experience, and t h e i r  current type o f occupation?

Is the course in which they are enro lled  re la te d  to t h e i r  

occupation? Does t h e i r  employer contribu te  toward t h e i r  

tu i t io n  costs? Are there observable d iffe ren ces  in  employ­

ment status between the sexes and between students enro lled  

in d i f f e r e n t  occupational c la s s if ic a t io n s ?

3. Are th e i r  educational needs being f u l f i l l e d ?

4. What is th e i r  educational status with respect to the number 

o f  years since high school graduation, th e i r  educational 

a s p ira t io n s , and the number o f  courses in which they are 

enrolled? Are there observable d iffe rences between the 

sexes and between students enro lled  in d i f fe r e n t  occupa­

tio n a l c la s s if ic a t io n s ?

5. What are t h e i r  reasons fo r  e n ro llin g  in a community co llege  

occupational course and why did they se le c t a p a r t ic u la r  

community college? Are there observable d iffe ren ces  between 

the sexes and between students enro lled  in d i f f e r e n t  occupa­

t io n a l c la s s if ic a t io n s  in th e i r  reasons fo r  en ro llin g?

The analysis o f the data was divided in to  f i v e  ca tegories .

These are: (1 ) personnel c h a ra c te r is t ic s ;  (2 ) employment s ta tus ;

(3) educational needs; (4 )  educational s ta tus ; and (5 ) reasons fo r



52

being in college. The broad categories form the basis o f  the analysis  

from which questions were generated on the survey instrument.

Personal C h arac ter is tics .--The  data were analyzed by exam­

ining the personal charac teris tics  o f the evening occupational students 

which included sex, age, race, and m arital status. These personal 

charac teris tics  o f the students enrolled in each of the occupational 

c la s s if ic a t io n s  were analyzed.

Employment S tatus. — The employment status o f the evening 

occupational students was examined with regard to the number o f hours 

they were employed per week, the amount o f f u l l  time work experience, 

th e ir  job-course re la t io n sh ip , th e ir  current type o f occupation, and 

employer contribution toward tu it io n  costs. Observations were made 

about the d ifferences in these variables between those enrolled in 

the d if fe re n t  occupational c la s s if ic a t io n s .

Educational Needs. —The educational needs in terms of the 

students' s a t is fa c tio n  with th e ir  courses, th e ir  course sta tus , th e ir  

suggestions fo r  in s t i tu t io n a l  policy or procedure change, were 

examined. Observable d ifferences between those enrolled in each of  

the occupational c la s s if ic a t io n s  were analyzed with respect to th e ir  

sa tis fa c tio n  with th e ir  courses and th e ir  course status.

Educational S tatus. —The evening occupational students' 

educational status was examined. Observations were made about the 

number o f years since high school graduation, educational asp ira tions,  

and the number o f courses in which they were enro lled . These obser­

vations were analyzed to determine i f  there were observable differences  

between those enrolled in the d if fe re n t  occupational c la s s if ic a t io n s .
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Reasons fo r  Being in College. — Their reasons fo r  being in

college were determined by analyzing th e i r  reasons fo r  en ro llin g  and

th e i r  reasons fo r  attending a p a r t ic u la r  community co llege. The

f i r s t  v a r ia b le ,  reasons fo r  e n ro l l in g ,  was examined to determine i f

there were observable d ifferences between the sexes and between 

those enro lled  in the various occupational c la s s if ic a t io n s .

Summary

This chapter sets fo rth  the methodology used in th is  study. 

I t  discussed data c o l le c t io n ,  data processing, and data analysis .

The data was co llected  by administering questionnaires in  

the classes o f  evening occupational students enro lled  in the West 

Central League o f Michigan Community Colleges.

The population was comprised of 9,501 evening occupational 

students. A sample, ca lculated by u t i l i z in g  the formula developed 

by the Research D ivis ion o f the National Education Association, was 

selected randomly from completed questionnaires. The enrollment in  

each occupational c la s s if ic a t io n  in each o f the West Central League 

schools was weighted to assure representiveness in the sample. Four 

hundred t h i r t y - f i v e  students made up the sample fo r  the study.

Data from the randomly selected completed questionnaires  

were trans ferred  to machine scored answer sheets. The Michigan State  

U nivers ity  Computer Center services were used to ass is t in the data 

analysis by computing frequencies and percentages.

The data were analyzed to determine the community college  

evening occupational students' personal c h a ra c te r is t ic s ,  employment
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sta tus , educational needs, educational s ta tus , and reasons fo r  being 

in college.



CHAPTER IV

ANALYSIS AND PRESENTATION OF DATA

This chapter contains a descrip tion  o f the students enro lled  

during the evening in occupational courses a t  the West Central League 

schools o f  Michigan Community Colleges. A ll o f those responsible fo r  

organizing and operating evening community co llege programs should find  

th is  description to be o f value. The information presented in th is  

chapter should provide a basis fo r  decision making r e la t iv e  to  admission 

p o lic ie s ,  counseling, curriculum, course scheduling, and the in s tru c tion a l  

process.

The description is divided in to  f iv e  categories. These are:

(1 ) personal c h a ra c te r is t ic s ;  (2 ) employment s ta tus; (3) educational 

needs; (4) educational status; and (5) reasons fo r  being in  co llege. 

Although the topics contained w ith in  each o f  the f iv e  broad categories  

were not necessarily  d is c re te ,  they were divided in to  these respective  

categories in  order that consistency be maintained with the way in which 

the data were co llected  and in order th a t  log ic  prevail in the ca tegoriz ­

ing o f  the topics.

55
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Personal Characteris tics

Included in  the category of personal ch a rac te r is tic s  is an 

analysis o f sex d is t r ib u t io n ,  age d is t r ib u t io n ,  race d is tr ib u t io n  and 

m arita l s ta tus . These variab les were examined with respect to the occu­

pational c la s s if ic a t io n s  of the course in which the evening students 

were enro lled . Also, the variab les o f age, race, and m arita l status  

were examined with respect to the sex o f the students.

Sex D is tr ib u tio n

Approximately three-fourths (73 .3  per cent) o f  the evening 

students enro lled  in  occupational courses were males. As is i l lu s t r a te d  

in Table 4, they comprised the m ajority  o f  the enrollments in each of 

the occupational c la s s if ic a t io n s  o f  a g r ic u ltu ra l  education (65 .4  per 

c e n t) ,  d is t r ib u t iv e  education (80 .0  per c e n t) ,  technical education (88.7  

per c e n t) ,  and trade and in d u s tr ia l  education (98.1 per ce n t) .  Females 

embraced the m ajority  o f the enrollments in the health occupations (70.0  

per c e n t) ,  home economics (78 .9  per c e n t) ,  and o f f ic e  education (56 .6  

per c e n t) .  O ff ic e  education was, however, nearly balanced between male 

and female students w hile  trade and in d u s tr ia l  education had almost an 

e n t i re ly  male enrollment.

Age D is tr ib u tio n

More o f the evening occupational students were in the 25 to 

29 years of age category than any other age grouping. This category 

contained s l ig h t ly  more than one-fourth (27 .6  per cent) o f  the t o ta l .



Table 4. The Percentage of Male and Female Community College Evening Occupational Students by
Program C lassification .

Occupational C lassification

Sex

Male Female Total

N % N % N %

Agricultural Education 17 65.4 9 34.6 26 100.0

D istributive Education 24 80.0 6 20.0 30 100.0

Health Occupations 9 30.0 21 70.0 30 100.0

Home Economics 4 21.1 15 78.9 19 100.0

Office Education 36 43.4 47 56.6 83 100.0

Technical Education 125 88.7 16 11.3 141 100.0

Trade and Industrial 
Education 104 98.1 2 1.9 106 100.0

(Number of Students) (319) (73.3)a (116) (26.7)a (435) (100.0)

Percentage of students in th is category
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Table 5 presents the age d is tr ib u t io n  o f the community co llege evening 

occupational students.

Although the ages were d is tr ib u te d  from under 19 to over 60, 

the vast m a jority  were under 35. Seventy-seven and two-tenths per cent 

were under 35. Nearly o n e -th ird  (32 .0  per cent) o f  the males were in  

the 25 to 29 age group, and nearly one-fourth (23 .3  per cent) o f the
J

females were in the 20 to 24 age group. These two age categories con­

tained more males and females respective ly  than any o f the other age 

groupings. As the age range increased, the number o f  students in  each 

category, with one exception fo r  females, decreased as one might expect. 

I t  is  also in te re s tin g  to note the d iffe rences in  the age grouping pat­

tern  o f  males versus females. There was a higher percentage o f females 

in the 19 and under category (1 9 .8  per cent) and also in  the 40 and over 

categories (26 .7  per c e n t) .  The highest percentages o f  males (80 .3  per 

cent) were in  the categories between 20 years o f  age and less than 40 

years o f  age. A possible explanation fo r  th is  d if fe re n c e  may be th a t  

more females en ro ll  in occupational courses during the evening p r io r  to 

having fam ily  re s p o n s ib i l i t ie s  and then again when fam ily  re s p o n s ib i l i ­

t ie s  are diminished. On the other hand, the highest percentages o f  

males attend during the years when they are in  the process o f e s ta b lis h ­

ing careers.

Table 6 reveals th a t  over o ne -ha lf  o f  the students in each 

of the occupational c la s s if ic a t io n s  were less than 40 years o f  age.

The highest percentage o f students in the 19 and under category were 

enro lled  in  home economics (21.1 per c e n t) ,  whereas both a g r ic u ltu ra l  

and trade and in d u s tr ia l  education had an extremely small percentage in



Table 5. Age D istribution of Conmunity College Evening Occupational Students by Sex.

Sex

Males Females Total

N % N % N %

19 and under 25 7.8 23 19.8 48 11.0
20-24 76 23.8 27 23.3 103 23.7
25-29 102 32.0 18 15.5 120 27.6

30-34 52 16.3 13 11.2 65 14.9
35-39 26 8.2 4 3.4 30 6.9

40-44 21 6.6 9 7.8 30 6.9

45-49 7 2.2 10 8.6 17 3.9

50-54 5 1.6 7 6.0 12 2.8

55-59 3 0.9 4 3.4 7 1.6

60 and over 2 0.6 0 -0- 2 0.5

No response 0 -0- 1 0.9 1 0.2

(Number of students) (319) (116) (435)



Table 6. Percentage o f Conmunity College Evening Occupational Students According to Occupational
C lassification by Age.

Age
Occupational ------------------------------------------------------------------------------------------------------------------
C lassification ^  & 60 & No No. of

Under 20-24 25-29 30-34 35-39 40-44 45-49 50-54 55-60 Over Response Students

Agricultural 3.8 11.5 23.1 11.5 15.4 23.1 3.8 3.8 3.8 -0- -0- 26

D istributive 13.3 6.7 43.3 13.3 10.0 3.3 -0- 6.7 -0- 3.3 -0- 30

Health 13.3 23.3 -0- 23.3 -0- 10.0 10.0 10.0 6.7 -0- ’ 3.3 30

Home Economics 21.1 5.3 31.6 5.3 5.3 15.8 5.3 5.3 5.3 -0- -0- 19

Office 14.5 25.3 25.3 6.9 3.6 3.6 7.2 2.4 -0- 1.2 -0- 83

Technical 12.1 24.8 27.7 16.3 7.8 7.1 2.8 -0- 1.4 -0- -0- 141

Trade & 
Industrial 5.7 32.1 22.0 12.3 7.5 3.8 1.9 2.8 0.9 -0- -0- 106

(Number of 
Students) (48) (103) (120) (65) (30) (30) (17) (12) (7) (2) (1) (435;
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th is  age grouping with 3 .8  per cent and 5.8  per cent, respective ly . The 

age group of 25 to 29 contained the la rg e s t number o f students in each 

of the occupational c la s s if ic a t io n s  w ith  the exception o f o f f ic e  educa­

t io n  which had an equivalent number in the 20 to 24 age group.

Race D is tr ib u tio n

Data on ra c ia l group membership were secured from the community 

college evening occupational students. Table 7 reveals th a t the occupa­

tiona l c la s s if ic a t io n  o f home economics enrolled a g reater percentage 

(15 .9  per cent) o f  m inority  students than did any o f the others. O ffice  

education enrolled 7 .2  per cent Black students, the highest o f a l l  the 

occupational c la s s if ic a t io n s .  A gricu ltu ra l education and health occupa­

tions enrolled 100 per cent Caucasians.

Caucasians comprised 92.6 per cent of the evening occupational 

students, while Blacks represented 3.7 per cent. The race c la s s if ic a t io n s  

o f Mexican-Americans, American Indians, and others comprised the remainder. 

The percentage o f male and female Caucasians enrolled in evening occupa­

t io n a l courses was nearly equal. A s l ig h t ly  higher percentage (2.1 per 

cent) o f Black females were enro lled  in  evening occupational courses than 

Black males (Table 8 ) .

M arita l Status

The m arita l status o f community college evening occupational 

students provided another descrip tor. Table 9 indicates th a t  the high­

est percentage o f males (54 .9  per cent) and females (34 .5  per cent) were 

married and have ch ild ren . T h ir ty - th re e  and six  tenths per cent of the 

females were s ing le  and 12.9 per cent were divorced. The corresponding



Table 7. Percentage o f Community College Evening Occupational Students According to Occupational
C lassification by Race.

Race
Occupational -----------------------------------------------------------------------------------------------------------------

C lassification Mexican American No. of
Caucasian Black Oriental American Indian Other Students

Agricultural 100.0 -0- -0- -0- -0- -0- 26

D istributive 96.7 3.3 -0- -0- -0- -0- 30

Health 100.0 -0- -0- -0- -0- -0- 30

Home Economics 84.2 5.3 -0- 5.3 -0- 5.3 19

Office 90.4 7.2 -0- 1.2 -0- 1.2 83

Technical 91.5 3.5 -0- 0.7 0.7 3.5 141

Trade & Industrial 92.5 2.8 -0- 1.9 -0- 2.8 106

(Number o f Students) (403) (16) (-0-) (5) (1) (10) (435)
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Table 8. Percentage o f  Community College Evening Occupational Students 
C lass ified  According to Race by Sex.

Sex

Males Females Total

N % N % N %

Caucasian 296 92.8 107 92.2 403 92.6

Black 10 3.1 6 5.2 16 3.7

Oriental -0 - -0 - -0 - -0 - - 0 - -0 -

Mexican-American 4 1.3 1 0.9 5 1.1

Ameri can-Indian 1 0.3 -0 - -0 - 1 0.3

Other 8 2.5 2 1.7 10 2.3

(Number o f Students) (319) (116) (435)

Table 9. M arita l Status D is tr ib u tio n  of Community College Evening 
Occupational Students by Sex.

Sex

Males Females Total
N t N % N %

Single 72 22.6 39 33.6 111 25.5

M arried, no children 58 18.6 18 15.5 76 17.5

M arried, with children 176 54.9 41 34.5 217 49.9

Divorced 11 3.4 15 12.9 26 6.0

Widowed 2 0.6 3 2.6 5 1.1
t
(Number o f  Students) (319) (116) (435)
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categories fo r males are 22.6 per cent and 3.4  per cent. The m ajority  

of male students (73.5 per cent) were married. F i f t y  per cent o f the 

female students were married.

The m ajority  o f the evening occupational students above the age 

of 25 were married and had ch ild ren . As one might expect, the age group­

ing of 19 and under consisted of 95.8 per cent of single students (Table 

10).
The occupational c la s s if ic a t io n  and m arita l status provides 

another pelevant variab le  fo r  describing the evening occupational stu­

dents. J^e marital status category of married with children had the 

la rgest number o f students fo r every occupational c la s s if ic a t io n  as is 

revealed in Table 11, The category, s in g le , contains the second largest  

number in each of the occupational c la s s if ic a t io n s  except ag ricu ltu re  

where the second highest percentage is contained in the married with no 

children category.

Employment Status

The topics o f number o f hours worked per week, f u l l  time work 

experience, job-course re la t io n s h ip ,  current type o f occupation, and 

employer contribution toward tu i t io n  costs are a l l  considered under the 

category o f employment status.

Number o f Hours Worked Per Week

The survey instrument included the question: "At the present

tim e, what is  the number o f hours you are working per week?" This



Table 10. Percentage of Age D istribution o f Community College Evening Occupational Students by 
Marital Status.

Marital Status

Married, no Married, with 
Single children children Divorced Widowed

N % N % N % N % N %

19 and under 46 95.8 2 4.2 -0- -0- -0-

20-24 42 40.8 33 32.0 22 21.4 4 3.9 2 1.9
25-29 13 10.8 25 20.8 73 60.8 8 6.7 1 0.8

30-34 4 6.2 8 12.3 49 75.4 4 6.2 -0- -0-

35-39 1 3.3 2 6.7 24 80.0 2 6.7 -0- -0-
40-44 3 10.0 1 3.3 24 80.0 2 6.7 -0- -0-
45-49 1 5.9 2 11.8 10 58.8 4 23.5 -0- -Q-

50-54 1 8.3 2 16.7 9 75.0 •0« -0- -0- -0-
55-59 -0- -0- 1 14.3 3 42.9 2 28.6 1 14.3

60 and over -0- -0- -0- -0- 1 50.0 -0- -0- 1 50.0

(Number of students) (111) (25.5)a (76) (17.5)a (215) (49.4)a (26) (6.0)a (5) (1.D

Percentage of students in th is  category.



Table 11. Percentage of Community College Evening Occupational Students According to Occupational
C lassification by Marital Status.

Occupational
C lassification

Marital Status

Single
Married, no 

children
Married, with 

children Divorced Widowed

N % N % N % N % N %

Agricultural 5 19.2 7 26.9 12 46.2 2 7.7 -0- -0-

D istributive 7 23.3 6 20.0 17 56.7 -0- -0- -0- -0-

Health 8 26.7 5 16.7 n 36.7 4 13.3 1 3.3

Home Economics 7 36.8 1 5.3 9 47.4 2 10.5 -0- -0-

Office 22 26.5 12 14.5 41 49.4 7 8.4 1 1.2

Technical 42 29.8 26 18.4 67 47.5 5 3.5 -0- -0-

Trade & Industrial 20 18.9 19 17.9 58 54.7 6 5.7 3 2.8

(Number of Students) (111) (25.5)a (76) (17.5)a (215) (49.4)a (26) (6.0)a (5) ( i . i ) '

Percentage of students in th is category.
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question was included 1n order to obtain some in s ig h t  about the work 

load o f  the evening occupational students.

The m ajority  o f community college students enro lled  in  evening 

occupational courses were employed on a f u l l - t im e  basis . Table 12 

reveals th a t  82 .8  per cent were employed more than 31 hours per week.

Males were employed more hours per week than females. E ighty-  

nine and nine-tenths per cent o f the males were employed over 31 hours 

per week while 62.8 per cent o f the females were employed more than 31 

hours per week. A s u rp r is in g ly  large number o f both males (57 .3  per 

cent) and females (18.1 per cent) were employed more than 40 hours per 

week. A la rg e r  percentage o f females (1 9 .8  per cent) were unemployed

Table 12. D is tr ib u t io n  o f Community College Evening Occupational Stu­
dents According to the Number o f Hours Worked per Week by Sex.

Number o f hours 
Worked per week

Sex

Male Female Total
N % N % N %

Not working 17 5.3 23 19 .8 40 9.2

1-10 3 0.9 4 3 .4 7 1.6

11-20 8 2.5 9 7 .8 17 3.9

21-30 4 1.3 7 6 .0 11 2.5

31-40 104 32.6 52 44 .7 156 35.9

More than 40 183 57.3 21 18.1 204 46.9

(Number o f  students) (319) (116) (435)
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than were males (5 .3  per cen t). Also, a larger percentage of females 

(17.2 per cent) were working from one to th i r t y  hours per week than were 

males (4 .7  per cent).

When the occupational c la ss if ica tio n s  in  which evening students 

were enrolled are compared with the number of hours worked per week, i t  is 

clear th a t over h a lf  o f those enrolled in technical (52 .5  per cent) and in 

trade and industria l courses (63.2 per cent) were employed over fo r ty  

hours per week. Both of these occupational areas are ty p ic a l ly  male occu­

pations. In add ition , both o f these occupational areas enrolled the low­

est percentage of unemployed students (5 .0  per cent and 3 .8  per cent, 

resp ec tive ly ). Home economics and o f f ic e  education enrolled the highest 

percentage of unemployed students. These are 21.1 per cent and 20.5 per 

cent, respective ly . Those enrolled in health occupations courses had the 

highest percentage (33.4 per cent) o f  part-tim e employment. Both a g r i­

cu ltura l and d is tr ib u t iv e  education c la ss if ica tio n s  had approximately 20 

per cent of those enrolled in each of these c la ss if ica tio n s  e ith e r  unem­

ployed or working on a part-tim e basis while the remainder were employed 

th ir ty -o n e  or more hours per week (Table 13).

Full-Time Work Experience

The number o f years an individual has been employed is a 

measure o f  an evening student's background that has implications fo r  

counseling and guidance, curriculum, and the instructional process.

The largest percentage of students enrolled in courses in 

each of the occupational c la ss if ica tio n s  had f iv e  or more years o f  f u l l ­

time work experience p r io r  to enro lling  in college. Table 14 indicates  

that 50 per cent or more of those enrolled in  ag ricu ltu ra l education



Table 13. Percentage o f Community College Evening Occupational Students According to Occupational
C lassification by the Number of Hours Worked per Week.

Number of Hours Worked per Week
Occupational

C lassification Not
Working

M O
Hrs.

11-20
Hrs.

21-30
Hrs.

More
31-40 than 
Hrs. 40 Hrs.

Number of 
Students

Agricultural 11.5 -0- 3.8 3.8 46.2 34.6 26

D istributive 10.0 -0- 6.7 3.3 33.3 46.6 30

Health 6.7 6.7 10.0 10.0 36.7 30.0 30

Home Economics 21.1 5.3 5.3 5.3 36.8 26.3 19

Office 20.5 2.4 3.6 1.2 41.0 31.3 83

Technical 5.0 1.4 4.3 2.8 34.0 52.5 141

Trade & Industrial 3.8 -0- 0.9 -0- 32.1 63.2 106

(Number of Students) (40) (7) (17) (11) (156) (204) (435)



Table 14. Percentage of Community College Evening Occupational Students According to Occupational
C lassification by the Number o f Years of Full-Time Work Experience Prior to Enrolling
in College.

Number of Years of Full-Time Work Experience 
Occupati onal Pri or to Enrol 1i ng i n Col 1ege

Classification Did Not
Work Less than 5 Years Number of

Full Time 1 Year 1 Year 2 Years 3 Years 4 Years Or More Students

Agricultural 19.2 15.4 7.6 -0- -0- 3.8 53.8 26

D istributive 3.3 13.3 10.0 6.7 10.0 6.7 50.0 30

Health 3.3 16.7 -0- 6.7 13.3 6.7 53.3 30

Home Economics 10.5 10.5 10.5 15.8 5.3 5.3 42.1 19

Office 15.7 14.5 8.4 3.6 3.6 7.2 47.0 83

Techni cal 11.3 12.1 4.3 9.2 5.7 4.3 53.2 141

Trade & Industrial 11.3 9.4 4.7 6.6 12.3 8.5 47.2 106

(Number o f Students) (50) (54) (24) (30) (32) (27) (218) (435)
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(53 .8  per c e n t) ,  d is t r ib u t iv e  education (50 .0  per c e n t) ,  health  

occupations (53.3 per c e n t) ,  and technical education (53 .2  per cent) 

had f iv e  or more years o f  fu l l - t im e  work experience. Forty-two and one- 

tenth per cent o f  those enrolled 1n home economics, 47.0 per cent o f  

those enrolled in  o f f ic e  education, and 47.2 per cent o f  those enrolled  

in  trade and indus tr ia l education had f iv e  or more years o f fu l l - t im e  

work experience. Approximately 10 per cent of those enrolled in  each 

of the occupational c la s s if ic a t io n s  of home economics, techn ica l,  and 

trade and industria l had no fu l l - t im e  work experience p r io r  to entering  

college. Approximately 20 per cent o f  those enrolled in ag ric u ltu ra l  

courses (19.2 per cent) and nearly 16 per cent o f those enro lled  in 

o f f ic e  education (15 .7  per cent) courses had no fu l l - t im e  work exper­

ience. Students with less than one year o f fu l l - t im e  work experience 

up to and including four years o f work experience p r io r  to entering  

college were d is tr ib u ted  in small percentages in a l l  the occupational 

c la s s if ic a tio n s  with the exception o f a g ric u ltu ra l education which had 

no one with two or three years of work experience and health occupations 

which had no one with one year of work experience. This d is tr ib u t io n  

ranges from a low o f 3 .6  per cent representing those in o f f ic e  education 

with three years of fu l l - t im e  work experience to a high o f  16.7 per cent 

representing those in health occupations with less than one year o f  

fu l l - t im e  work experience p r io r  to en ro llin g  in co llege.

Job-Course Relationship

An understanding o f the re la tionsh ip  between the courses in  

which evening occupational students are enrolled and th e ir  vocations is
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important i f  the community college is  to f u l l y  meet the educational 

needs o f i t s  evening students. I t  can be said th a t in  general the 

stronger the re la t io n s h ip  the more re levant w i l l  be the educational 

experience. This has im plications fo r  both curriculum design and the 

in s tru c tio n a l process.

When the  community co llege evening occupational students were 

asked i f  t h e i r  job  was re la ted  to the course in which they were enro lled ,

58.3 per cent ind ica ted  th a t  i t  was. S ixty-two and four-tenths per cent 

o f  the male students and 45.7 per cent o f the female students indicated  

a job-course re la t io n s h ip .  A s l ig h t ly  higher percentage of the females 

(39 .3  per cent) than males (32 .3  per cent) ind icated  th a t the course in  

which they were en ro lled  was not re la te d  to th e i r  job (Table 15).

Table 15. Percentage o f Community College Evening Occupational Students 
According to Course Relationship to Present Job by Sex.

Sex
Course Relationship  

to Present Job Mai e Female Total

N % N % N %

Not working 17 5.3 17 14.7 34 7.8

Is re la ted 199 62.4 55 45.7 254 58.3

Is not re la te d 103 32.3 44 39.3 147 33.9

(Number o f students) (319) (116) (435)
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The number o f students th a t  reported a job-course re la tion sh ip  

ranged from over th ree -fou rth s  o f  those enro lled  in trade and in d u s tr ia l  

courses (7 5 .5  per cent) to  s l ig h t ly  over one-fourth o f those enro lled  in  

home economic courses (2 6 .3  per ce n t) .  Those enro lled  in  courses in  the 

other occupational c la s s if ic a t io n s  were between these two extremes.

Table 16 indicates the percentages fo r  each occupational c la s s if ic a t io n .

The fa c t  th a t  over one h a l f  o f those enro lled  in health (66 .7  

per c e n t) ,  o f f ic e  (5 1 .8  per c e n t) ,  technical (5 8 .9  per c e n t) ,  and trade  

and in d u s tr ia l  (75 .5  per cent) occupational courses and nearly one h a lf

Table 16. Percentage o f Community College Evening Occupational Students 
According to  Occupational C la s s if ic a t io n  by Course R e lation­
ship to Present Job.

Occupational
C la s s if ic a t io n

Course Relationship to  Present Job

Not
Working

Is
Related

Is Not 
Related

Number of 
Students

A g ricu ltu ra l 7 .7 30.7 61.5 26

D is tr ib u t iv e 10.0 46 .7 43.3 30

Health 3.3 66.7 30.0 30

Home Economics 21.1 26.3 56.6 19

O ff i  ce 18.1 51.8 30.1 83

Technical 4.3 58.9 36.9 141

Trade & In d u s tr ia l 2.8 75.5 21.7 106

(Number o f  Students) (34) (254) (147) (435)
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o f those enrolled In d is t r ib u t iv e  (46 .7  per cent) occupational courses 

were taking courses re la ted  to th e i r  jobs would in d ica te  th a t a major 

function of the community college is  to provide courses th a t w i l l  enable 

employed persons to co n tin ua lly  upgrade t h e i r  s k i l l s  in order to keep 

pace with the changing technology.

Current Type of Occupation

The community college evening occupational students were asked 

to categorize th e i r  current type o f occupation. The la rgest percentage 

o f males (33 .9  per cent) c la s s if ie d  themselves in to  the s k i l le d  category 

while the largest percentage o f the females (37.1 per cent) c la s s if ie d  

themselves into  the c le r ic a l  or o f f ic e  category (Table 17).

When those enrolled in courses c la s s if ie d  by occupations are  

compared as to the type of current employment, no c lear patterns o f  

associating the course with the type o f current employment emerge with  

exception of those enro lled  in trade and in d u s tr ia l  education courses.

I f  i t  is  assumed th a t s k i l le d ,  s e m i-s k i l le d , and unskilled  occupations 

are associated with trade and in d u s tr ia l  occupations and i f  the res­

ponses to  these three categories are combined, 81.1 per cent of the 

students enrolled in trade and in d u s tr ia l  courses responded to these 

three occupational categories. I t  is in te re s t in g  to note th a t only 38.6  

per cent of those in o f f ic e  education courses indicated th a t they were 

curren tly  in c le r ic a l  or o f f ic e  occupations. Also, only 6.7  per cent of 

those in d is t r ib u t iv e  education courses indicated th a t they were employed 

as a c le rk  or sales person. I t  should be noted, however, th a t those who 

indicated a managerial occupation may have occupations re la ted  to o f f ic e  

or saled (Table 18).



Table 17. D istribution of the Type of Occupation Currently Held by Community College Evening 
Occupational Students by Sex.

Type o f Occupation

Sex

Male Female Total

N % N % N %

Not employed 12 3.8 20 17.2 32 7.4

Professional 40 12.5 13 11.2 53 12.2

Manageri al 43 13.5 4 3.4 47 10.8

Clerk or sales person 6 1.9 9 7.8 15 3.4

Clerical or o ffice 20 6.3 43 37.1 63 14.5

Skilled 108 33.9 3 2.6 111 25.5

Semi-skilled 35 11.0 4 3.4 39 9.0

Unskilled 19 6.0 2 1.7 21 4.8

Agricultural 1 0.3 2 1.7 3 0.7

Unable to c lassify 35 11.0 16 13.8 51 11.7

(Number o f students) (319) (116) (435)



Table 18. Percentage of Community College Evening Occupational Students According to Occupational
C lassification by Type of Current Employment.

Type of Current Employment
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Number of 
students

Agricultural 11.5 19.2 7.7 -0- 7.7 3.8 11.5 3.8 3.8 30.8 26

D istributive 6.7 6.7 26.7 6.7 10.0 10.0 10.0 6.7 -0- 16.7 30

Health 6.7 36.7 10.0 3.3 6.7 6.7 10.0 3.3 3.3 13.3 30

Home Economics 15.8 10.5 5.3 -0- 21.1 5.3 10.5 -0- -0- 31.6 19

Office 16.9 4.8 15.7 7.2 38.6 2.4 3.6 4.8 1.2 4.8 83

Technical 3.5 17.7 12.1 3.5 10.6 22.3 8.5 8.5 -0- 14.2 141

Trade & Industrial 2.8 3.8 2.8 0.9 4.7 67.9 12.3 0.9 -0- 3.8 106

(Number of students) (32) (53) (47) (15) (63) (111) (39) (21) (3) (51) (435)
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Employer Contribution  
Towara Y u i t lo n  Costs

Only 34.0  per cent o f students enro lled  in  evening occupational 

courses had t h e i r  employer contributing  toward t h e i r  tu i t io n  costs. This is  

p a r t ic u la r ly  surpris ing since 58.3 per cent (Table 15) ind icated  th a t  th e i r  

course was re la te d  to th e i r  job . Table 19 ind icates the employer con­

t r ib u t io n  toward tu i t io n  by occupational c la s s if ic a t io n .  Those en ro lled  

in trade and in d u s tr ia l  education courses (63 .2  per cent) were the leaders  

in having th e i r  employers contribute  to t h e i r  tu i t io n  costs. They were 

followed by those enro lled  in technical education (31 .2  per c e n t) .

Twenty-six and f iv e -te n th s  per cent Of those enro lled  in  o f f ic e  education  

had employer tu i t io n  co n tr ibu tio n . Twenty per cent and below o f the 

students enro lled  in courses in  the other occupational c la s s if ic a t io n s  

had employer contributions fo r  tu i t io n  costs.

A greater percentage o f  male students had employer p a r t ic ip a ­

tion  in  tu i t io n  costs than did female students. T h ir ty -e ig h t  and n ine-  

tenths per cent o f the males and 20.7 per cent o f  the females had tu i t io n  

contributions from th e i r  employers (Table 20 ).

Table 21 presents the re la t io n s h ip  between the community c o l­

lege evening occupational students' current job and the course in  which 

they were enro lled  by employer contribution  toward t u i t io n .  Of those 

who indicated th a t  th e i r  course was re la te d  to t h e i r  jo b , 52 .8  per cent 

had tu i t io n  contribution  from t h e i r  employer. Fourteen and n ine-tenths  

per cent o f  those whose course was not re la te d  to th e i r  job  had tu i t io n  

contribution  from th e i r  employers.



Table 19. D istribution of Community College Evening Occupational Students According to Occupational
C lassification by Employer Contribution Toward Tuition.

Occupational
C lassification

Employer Contribution Toward Tuition

Yes No
Not

Employed
No

Response

N % N % N % N %

Agricultural 2 7.7 21 80.8 2 7.7 1 3.8

D istributive 6 20.0 22 73.3 2 6.7 -0- -0-

Health 5 16.7 22 73.3 2 6.7 1 3.3

Home Economics 2 10.5 13 68.4 4 21.1 -0- -0-

Office 22 26.5 48 57.8 13 15.7 -0- -0-

Technical 44 31.2 91 64.5 6 4.3 -0- -0-

Trade & Industrial 67 63.2 36 34.0 3 2.8 -0- - 0-

(Number of Students) (148) (34,0)a (253) (58.2)a (32) (7.4)a (2) (.05)a

Percentage o f students in th is category.
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Table 20. D is tr ib u tio n  of Community College Evening Occupational
Students According to Employer Contribution Toward Tu ition  
By Sex.

Sex

Male Female Total
N % N % N %

Employer Contributes 
Toward T u ition 124 38.9 24 20.7 148 34.0

Employer Does Not Con­
t r ib u te  Toward 
Tuition 181 56.7 72 62.1 253 58.1

Not Employed 14 4.4 18 15.5 32 7.4

No Response -0 - -0 - 2 1.7 2 0.5

(Number of Students) (319) (116) (435)

Table 21. D is tr ib u tio n  o f the Relationship Between Community College 
Evening Occupational Students' Current Job and Course in  
Which They are Enrolled by Employer Contribution Toward 
T u it io n .3

Employer Contribution  
Toward T u ition

Yes No
N % N %

Course is Related to Current Job 133 52.8 119 47.2

Course is not Related to Current Job 22 14,9 125 85.1

a

This tab le re f le c ts  only those students who are employed.
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Educational Needs

Educational needs included the topics o f:  (1) s a t is fa c t io n

with t h e i r  courses; (2) course status which is an assessment about the 

evening occupational students' knowledge about the a p p l ic a b i l i ty  o f  his 

course to a c e r t i f i c a t e  or degree program; and (3 ) suggestions fo r  c o l­

lege p o licy  or procedure change.

S a tis fac tio n  With The ir Courses

In order to assess whether or not the occupational courses in  

which the evening students were enro lled  were f u l f i l l i n g  t h e i r  educa­

t io n a l needs, they were asked to in d ica te  th e i r  degree o f  agreement or 

disagreement with the statement: "This course is f u l f i l l i n g  my educa­

tional needs." An overwhelming m a jo r ity  ind icated th a t they e i th e r  agreed 

or strongly agreed with the statement. Eighty-two and f iv e -te n th s  per 

cent o f the students indicated th is .  Six per cent expressed that they 

disagreed or strongly disagreed w ith  the statement, w hile  the remainder 

(11 .4  per cent) did not express an opinion. The la rg e s t percentage th a t  

indicated disagreement was in the home economics occupational c la s s i f ic a ­

t io n  (1 5 .8  per ce n t) .  Although students enro lled  in courses in occupa­

t i o n a l  c la s s if ic a t io n s  of a g r ic u ltu re ,  o f f ic e ,  te c h n ic a l,  and trade and 

in d u s tr ia l  occupations indicated e ith e r  disagreement or strong disagree­

ment w ith  th e i r  respective course in  f u l f i l l i n g  th e i r  educational needs, 

the percentage was extremely small (Table 22).



Table 22. Percentage o f Coiminity College Evening Occupational Students by Occupational C lass ifi­
cation and by the Degree of Agreement or Disagreement with the Statement: This Course 
is F u lf ill in g  My Educational Needs.

Occupational 
C lassification

This Course is F u lf ill in g  My Educational Needs

Strongly
Agree Agree

No
Opinion Disagree

Strongly
Disagree

N % N % N % N % N %

Agricultural 5 19.2 14 53.8 5 19.2 2 7.7 -0- -0-

D istributive 5 16.7 21 70.0 4 13.3 -0- -0- -0- -0-

Health 3 10.0 23 76.7 4 13.3 -0- -0- “ 0— -0-

Home Economics 2 10.5 11 57.9 3 15.8 3 15.8 -0- -0-

Office 24 28.9 45 54.2 10 12.0 3 3.6 1 1.2

Technical 33 23.4 88 62.4 14 9.9 4 2.8 2 1.4

Trade & Industrial 18 17.0 67 63.2 10 9.4 7 6.6 4 3.8

(Number o f Students) (90) (20.7)a (269) (61.8)a (50) (11.4)a (19) (4.4)a (7) (1.6)

Percentage o f students in th is category.
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Course Status

When students were asked i f  the course in which they were 

enrolled was a part of a c e r t i f ic a te  or degree program, 69.2 per cent 

indicated in the a f f irm a t iv e ,  20.9 per cent said i t  was not, and 8.9  

per cent indicated that they d id n 't  know. The percentage of students 

that indicated that they were not knowledgable about the status o f th e ir  

course ranged from 5.3 per cent in  home economics education courses to

13.3 per cent enrolled in  health occupations courses (Table 23). The 

lack of student knowledge about the course in which he was enrolled  

should be o f concern to college personnel. This would lead one to 

question whether or not a student's educational needs are being f u l f i l l e d .

Considerations fo r  Change

College policies and procedures that influence class schedul­

ing, admission procedures, counseling services, instructional methods, 

course content, and the varie ty  o f courses offered during the evening 

a l l  a f fe c t  the evening student. I t  was considered important in terms 

of the students' educational needs to obtain th e ir  views about the 

existing polic ies and procedures.

They were asked to indicate the most important area and the

second most important area that should be considered fo r  a policy or

procedure change. Table 24 indicates the evening occupational students' 

response to the most important and second most important area that

should be considered fo r  a policy or procedure change.

Twenty-six and four-tenths per cent o f the students indicated  

as f i r s t  choice and 26.0 per cent indicated as second choice that no



Table 23. D istribution o f Community College Evening Occupational Students According to Occupa­
tional C lassification by Whether or Not the Course is a Part of a C ertificate or Degree 
Program.

Occupational
C lassification

Is This Course a Part of a Certificate or Degree Program?

Yes No Unknown
No

Response

N % N % N % N %

Agricul tural 12 46.2 11 42.3 2 7.7 1 3.8

D istributive 21 70.0 5 16.7 3 10.0 1 3.3

Health 21 70.0 5 16.7 4 13.3 -0- -0-

Home Economics 14 73.7 3 15.8 1 5.3 1 5.3

Office 57 68.7 17 20.5 9 10.8 -0- -0-

Technical 107 75.9 22 15.6 11 7.8 1 0.7

Trade & Industrial 69 65.1 28 26.4 9 8.4 -0- -0-

(Number of Students) (301) (69.2)a (91) (20.9)a (39) (8.9)a (4) (0.9)a

Percentage o f students in this category.
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Table 24. Percentage o f Community College Evening Occupational Students 
by Most Important and Second Most Important Areas to be Con­
sidered fo r  Po licy  or Procedure Change.

Area fo r  Change
Most

Important
Second Most 

Important

N % N %

Class Scheduling 50 11.5 70 16.1

Admission Procedures 15 3.4 15 3.4

Counseling and Advising Services 40 9 .2 53 12.2

In s tru c tion a l Methods 35 8 .0 35 8 .0

V arie ty  o f  Courses Offered a t  
Night 135 31.0 78 17.9

Contents o f This Course 22 5.1 42 9.7

No Changes Need to be Made 115 26.4 113 26.0

Other 16 3.6 15 3.4

No Response 7 1.6 14 3 .2

(Number o f  Students) (435) (435)
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changes need be made. Nearly o ne -th ird  (3 1 .0  per cent) responded th a t  the  

most important change should be in  the v a r ie ty  o f  courses o ffe red  a t  n ig h t.  

Seventeen and n ine-tenths per cent indicated th is  change as being the second 

most important. Approximately 10 per cent o f  the students responded to each 

of the fo llow ing  categories as the most important consideration fo r  change: 

class scheduling, counseling and advising se rv ices , and in s tru c tio n a l  

methods. Only 3 .4  per cent were concerned with admission procedures and 

only 5.1 per cent were concerned with the course content as the most impor­

tan t consideration fo r  change. Sixteen and one-tenth per cent ind icated  

class scheduling and 12.2 per cent ind icated  counseling and advising ser­

vices as being the second most important consideration fo r  change. Even 

though s l ig h t ly  over 25 per cent ind icated  as both most important and second 

most important th a t  no changes need be made, somewhat less than 75 per cent 

did in d ic a te  th a t  they would l ik e  to see some changes.

The respondents were given the opportunity to w r ite  on the ques­

t io n n a ire  add itional areas fo r  change. Three and s ix -te n th s  per cent o f  

the students wrote in  a most important reason and 3 .4  per cent wrote in  a 

second most important reason. Some o f the reasons w r it te n  in  could be 

in te rp re ted  as being very s im ila r  to  those l is te d  on the questionnaire . In  

other cases the reasons were d i f fe r e n t  and should be considered by those 

responsible fo r  the community co llege evening occupational program o f fe r in g .  

No trends nor any concensus were ind icated  by the w r i t e - in  response.

Appendix I  l i s t s  the reasons th a t  were w r it te n  on the questionnaires.

Educational Status

The educational status o f the evening occupational students was 

determined by analyzing student response to three v a r ia b le s . These are:
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number o f  years since graduating from high school; educational asp ira tio n s ;  

and number o f courses in which en ro lle d .

Number o f  Years Since 
Graduating from High School

Table 25 describes the number o f years since high school gradu­

ation fo r  evening students enro lled  in each occupational c la s s if ic a t io n .  

Four and e ig h t-ten th s  per cent o f a l l  the students did not graduate from 

high school. Ten per cent o f the health  occupation students and 8 .5  per 

cent o f the trade and in d u s tr ia l  students d id  not graduate from high 

school. F o rty -s ix  and two-tenths per cent o f  those enro lled  in  a g r ic u l­

tu ra l courses and 43.3 per cent o f those enro lled  in  health  occupations 

courses graduated from high school sixteen or more years ago. This ca te ­

gory received the highest percentage (2 1 .8  per cent) o f  the responses.

The category, one to th ree  years since high school graduation, received  

the second highest percentage (1 8 ,9  per cent) o f  responses. No trends 

were revealed by the number o f  years since high school graduation in any 

o f  the occupational c la s s if ic a t io n s .

Educational Aspirations

Table 26 reveals th a t 22.0 per cent o f  the evening occupational 

students des ire  to complete a c e r t i f i c a t e  program and 33.6  per cent desire  

the completion o f  an associate degree. When combined, 55.6 per cent o f the  

evening occupational students aspire to the completion o f a program a t  the 

community co lleg e . An add itional 23 .0  per cent ind icated th a t  they desired  

to continue t h e i r  study a t  a fo ur-year co llege or u n iv e rs ity .  Approxi­

mately o n e - f i f th  (20 .7  per cent) reported th a t  they were not seeking e ith e r  

a c e r t i f i c a t e  or an associate degree.



Table 25. Percentage of Community College Evening Occupational Students According to Occupational
C lassification by the Number of Years Since High School Graduation.

Occupational
C lassification

Number o f Years Since High School Graduation

Non-H.S.
Graduate

1-3
Yrs.

4-6
Yrs.

7-9
Yrs.

10-12
Yrs.

13-15
Yrs.

16 or 
More

Number of 
Students

Agricultural 3.8 11.5 7.7 11.5 7.7 11.5 46.2 26

Distribution - 0- 16.7 6.7 16.7 26.7 13.3 20.0 30

Health 10.0 10.0 20.0 3.3 3.3 10.0 43.3 30

Home Economics 5.3 31.6 -0- 10.5 15.8 5.3 31.6 19

Office 2.4 24.1 20.5 12.0 8,4 14.5 18.1 83

Technical 3.5 20.6 14.9 20.6 12.8 8.5 19.1 141

Trade & Industrial 8.5 15.1 17.9 18.9 17.0 7.5 15.1 106

(Total percentages) (4.8) (18.9) (15.4) (16.1) (13.1) (9.9) (21.8) (100)
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Table 26. Percentage o f Community College Evening Occupational Students'
Educational A spira tion  by Sex.

Sex
Educational
Aspiration

Male Female Total
N % N % N %

Not seek a degree or 
c e r t i f i c a te 55 17.2 35 30.2 90 20.7

Completion of a 
c e r t i f i c a te 79 24.8 17 14.6 96 22.0

Completion of an 
associate degree 101 31 .7 45 38.8 146 33.6

Additional study a t  
4-year school 82 25.7 18 15.5 100 23.0

No response 2 0.6 1 0.9 3 0.6

(Number o f  Students) (319) (116) (435)

F i f t y - s ix  and f iv e -te n th s  per cent o f the males and 53.4 per 

cent o f  the females were seeking the completion o f a c e r t i f ic a te  program 

or the completion o f an associate degree program. In a d d it io n , fewer 

females (1 5 .5  per cent) than males (25 .7  per cent) aspired to  tra n s fe r  

to  a fo ur-year college or u n iv e rs ity .

Table 27 reveals th a t  more o f the evening occupational students 

enrolled in  health occupations courses (90 .0  per cent) and technical edu­

cation courses (86 .5  per cent) aspired to achieve a c e r t i f i c a te  or an 

associate degree or to t ra n s fe r  to  a four-year college than did those 

enrolled in the other occupational c la s s if ic a t io n s .  Over o ne-ha lf of 

those enro lled  in  courses in each o f the occupational c la s s if ic a t io n s  o f  

d is t r ib u t iv e  education (70 .0  per c e n t) ,  health occupations (56 .7  per c e n t) ,



Table 27. Percentage of Community College Evening Occupational Students' Occupational C la s s ifi­
cation by Educational Aspiration.

Not Seek 
C ertifica te  
or Degree

Completion 
of a 

C ertifica te

Completion of 
an Associate 

Degree

Additional 
Study at 4- 
Year School

No
Response

N % N % N % N % N %

Agricultural 13 50.0 4 15.4 6 23.1 3 11.5 -0- -0-

D istributive 5 16.7 3 10.0 8 26.7 13 43.3 1 3.3

Health 3 10.0 10 33.3 14 46.7 3 10.0 -0- -0-

Home Economics 5 26.3 3 15.8 4 21.1 7 36,8 -0- -0-

Office 19 22.9 10 12.0 36 43.4 18 21.7 -0- -0-

Technical 18 12.8 20 14.2 53 37.6 49 34.8 1 0.7

Trade & Industrial 27 25.5 46 43.4 25 23.6 7 6.6 1 0.9

(Number o f Students) (90) (20.7)a(96) (22.0)a(146) (33.6)'l (100) (23.0)''O ) (0.7)'

Percentage of students in this category.
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home economics (57 .9  per c e n t) ,  o f f ic e  education (65.1 per c e n t) ,  and 

technical education (72 .4  per cent) sought e i th e r  the completion o f an 

associate degree or to t ra n s fe r  to a four-year co llege or u n iv e rs ity .

F i f t y  per cent o f those enro lled  in  a g r ic u ltu ra l  courses were 

not seeking a c e r t i f i c a t e  or a degree. The next highest percentage 

(26 .3  per cent) th a t were not seeking a c e r t i f i c a te  or a degree were 

those enrolled in home economics education courses. A higher percentage 

(43 .4  per cent) o f  students enro lled  in trade and in d u s tr ia l  education 

courses than in courses in  each o f  the other occupational c la s s if ic a t io n s  

sought the completion of a c e r t i f i c a te  program. Twenty-three per cent 

o f a l l  of the evening occupational students aspired to t ra n s fe r  to  a 

four-year school. Nearly one-th ird  (33 .6  per cent) aspired to complete 

an associate degree while 22.0 per cent desired the completion of a 

c e r t i f i c a te  program. The remainder (20 .7  per cent) were simply enro lled  

in courses and were not seeking e i th e r  a c e r t i f i c a t e ,  an associate degree, 

or a t ra n s fe r  to  a fo u r-year school.

Number of Courses 
in  Wmch In ro i Iecf

The extent to which community co llege evening occupational 

students ava il  themselves o f the educational opportunities was p a r t ia l ly  

indicated by the number o f courses in  which they were cu rren tly  en ro lle d .  

Table 28 reveals th a t 40 .0  per cent were enro lled  in  one course, 31.3  

per cent were enrolled in two courses, 19.8 per cent were enrolled in 

three courses, and 8 .0  per cent were enro lled  in four courses.

Table 28 also reveals the number o f courses in  which evening 

students are enrolled  by occupational c la s s if ic a t io n .  Only 20 per cent



Table 28. Percentage of Community College Evening Occupational Students by Occupational
C lassification and by the Number of Courses in Which They are Currently Enrolled.

Number of Courses in Which Currently Enrolled

No
One Two Three Four Response

N % N % N % N % N %

Agricultural 17 65.4 6 23.1 1 3.8 1 3.8 1 3.8

D istributive 6 20.0 12 40.0 10 33.3 2 6.7 -0- - 0-

Health 15 50.0 6 20.0 9 30.0 -0- -0- -0- -0-

Home Economics 11 57.9 4 21.1 1 5.3 1 5.3 2 10.5

Offi ce 35 42.2 24 28.9 16 19.3 8 9.6 - 0- -0-

Technical 53 37.6 41 29.1 31 22.0 15 10.6 1 0.7

Trade & Industrial 37 34.9 43 40.6 18 17.0 8 7.5 - 0- -0-

(Number of Students) (174) (40.0)a 036) (31.3 )a (86) (19.8)a (35) (8.0)a (4) (0.9)a

Percentage of students in th is  category.
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of the students enro lled  in  d is t r ib u t iv e  education were enro lled  in one 

course. Over o ne-ha lf o f those in  a g r ic u ltu ra l  education courses (65 .4  

per cent) and home economics courses (5 7 .9  per cent) and o ne-ha lf o f those 

enro lled  in health  occupations courses (5 0 .0  per cent) were enro lled  in 

one course. Forty and s ix -ten th s  per cent o f the students in trade and 

in d u s tr ia l  courses and 40 .0  per cent o f those in  d is t r ib u t iv e  education 

were enro lled  in two courses.

Males were enro lled  in more courses than were females. S ix ty -  

f iv e  and two-tenths per cent o f the males as compared to  42.3 per cent 

of the females were enro lled  in  more than one course. The percentage 

enro lled  in more than one course g en era lly  decreased as the number o f  

courses increased fo r  both males and females (Table 29 ).

Table 29. Percentage o f  Community College Evening Occupational Students 
by the Number o f  Courses in  Which They are Enrolled and By 
Sex.

Number o f Courses in  
Which C urren tly  Enrolled

Sex

Male Female Total

N % N % N %

One 110 34.5 64 55.2 174 40.0

Two 110 34.5 26 22.4 136 31.3

Three 69 21.6 17 14.7 86 19.8

Four 29 9.1 6 5 .2 35 8 .0

No Response 1 0 .3 3 2.7 4 0 .9

(Number o f  Students (319) (116) (435)
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Reasons fo r  Being in College

I t  is  important fo r  community co llege in s tru c to rs ,  counseling 

and guidance personnel, and adm inistrators to know what motivates students 

to enro ll in  evening occupational courses. Therefore , th is  in v es tig a tio n  

sought to  determine student motivation by including a question on the  

survey instrument asking the respondents to in d ic a te  why they were en­

ro l le d .

Reasons f o r  E nro lling

When considering the categories o f males and females as they 

re la te  to reasons fo r  e n ro llin g  in the community co lleg e , 48 .3  per cent 

of the males and 44 .8  per cent o f  the females reported th a t they were 

enrolled in t h e i r  respective evening occupational courses in order to  

prepare fo r  a new job or to  update and upgrade themselves in t h e i r  pre­

sent job . Table 30 ind icates th a t males responded to the above two 

reasons with a nearly  equ ivalent frequency whereas females gave the 

reason o f  preparing fo r  a new job a t  a much higher frequency than the 

reason o f updating and upgrading themselves. This stands to reason since 

more females than males were e i th e r  unemployed or were working on a p a rt-  

time basis. F if te e n  per cent o f the males and 21.6  per cent o f the 

females were enro lled  fo r  s e l f  in te re s t  purposes.

The categories o f  preparing fo r  a new jo b ,  fo r  updating and 

upgrading purposes, required by employer, and to become e l ig ib le  fo r  a 

promotion are a l l  associated d ir e c t ly  w ith the students' present or  

fu tu re  vocation. I f  the responses to these categories were combined,

61.2 per cent o f  the males and 49.9 per cent o f  the females would be



Table 30. Percentage of Community College Evening Occupational Students by Reason fo r Enrolling 
in the Course and by Sex.

Sex

Male Female Total
N % N % N %

To Prepare fo r New Job 74 23.2 34 29.3 108 24.8

For Updating and Upgrading 80 25.1 18 15.5 98 22.5

For Exploratory Purposes 20 6.3 7 6.0 27 6.2

For Self Interest 48 15.0 25 21.6 73 16.8

Required by Employer 19 6.0 2 1.7 21 4.8

Become E lig ib le  fo r Promotion 22 6.9 4 3.4 26 6.0

Required fo r C ertifica te  or Degree 55 17.2 26 22.4 81 18.6

No Response 1 0.3 “ O'* -0- 1 0.3

(Number of Students) (309) (116) (435)
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included in these categories . I f  the percentages th a t  responded to the 

reason, required fo r  a c e r t i f i c a t e  o r degree, were included, the above 

percentages would increase to  78.4 per cent fo r  the males and 72,3 per 

cent f o r  the females, or a to ta l  percentage fo r  a l l  students o f  76.7 per 

cent. I t  is  reasonable to make the assumption th a t students who gave 

the reason, required fo r  a c e r t i f i c a t e  or degree, were enrolled in an 

occupational program f o r  reasons associated with t h e i r  present or fu tu re  

vocation. The remainder o f the students indicated th a t they were en­

ro lle d  e i th e r  fo r  exploratory purposes or fo r  s e l f - in te r e s t  purposes.

Table 31 describes the evening occupational students by occu­

pational c la s s if ic a t io n  and by t h e i r  reasons fo r  being e n ro lle d . Over 

o n e-ha lf  o f those enrolled in  each o f the occupational c la s s if ic a t io n s  

of d is t r ib u t iv e  education (53 .4  per c e n t) ,  health occupations (66 .6  

per c e n t) ,  o f f ic e  education (53 .0  per c e n t) ,  and technical education 

(53 .2  per cent) were enro lled  fo r  the reasons o f  preparing fo r  a new 

job  or fo r  updating and upgrading purposes. T h ir ty -n in e  and seven- 

tenths per cent o f those enro lled  in trade and in d u s tr ia l  education 

courses gave these two reasons. I t  is  in te re s tin g  to note th at none of 

the students who were enro lled  in  a g r ic u ltu ra l  education courses gave the 

reason to prepare fo r  a new job and only 15.4 per cent gave the reason 

fo r  updating and upgrading purposes. Of those enro lled  in  home economics 

education courses, 26.3 per cent responded th a t they were enrolled to  

prepare fo r  a new job and none indicated the reason fo r  updating and 

upgrading purposes. I t  appears th a t  more students are enro lled  in these 

two occupational c la s s if ic a t io n s  fo r  reasons other than vocational than 

those enro lled  in courses in  the other occupational c la s s if ic a t io n s .



Table 31. Percentage o f Community College Evening Occupational Students by Reason for Enrolling in
the Course and by Occupational C lassification .

Reasons fo r 
Enrolling in 
The Course

Occupational C lassification

Ag. Dist.
Home

Health Econ. Office Tech.
Trade-
Indust. Total

N % N % N % N % N % N % N % N %

To prepare 
fo r new job -0- -0- 5 16.7 13 43.3

For updating 
& upgrading 4 15.4 11 36.7 7 23.3

For explora­
tory purposes 3 11.5 5 16.7 -0- -0-

For se lf 
interest 15 57.7 6 20,0 1 3.3

Required by 
employer -0- -0- -0- -0- -0- -0-

Become e lig i­
ble fo r promo­
tion 1 3.8 1 3.3 1 3.3

Required fo r 
ce rtifica te  
or degree 3 11.5 2 6.7 8 26.7

No response -0- —0” -0- -0- -0- -0-

5 26.3 29 34.9 36 25.5 20 18.9 108 24.8

0- -0- 15 18.1 39 27.7 22 20.8 98 22.5

1 5.3 6 7.2 11 7.8 1 0.9 27 6.2

8 42.1 7 8.4 22 15.6 14 13.2 73 16.8

0- -0- 2 2.4 2 1.4 17 16.0 21 4.8

0- -0- 7 8.4 12 8.5 4 3.8 26 6.0

5 26.3 17 20.5 19 13.5 28 26.4 82 18.8

0- -0- 1 0.7 -0- -0- -0- -0-
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This is  v e r i f ie d  by Table 31 when one notes th a t  57.7 per cent o f those 

enrolled  in  a g r ic u ltu ra l  courses and 42.1 per cent o f  those enrolled in  

home economics give the reason of s e l f  in te re s t  fo r  being enro lled .

Reasons fo r  Attending 
Thfs P arti cu lar Col 1ege

From nine possible choices, the evening occupational students 

were asked to in d ica te  th e i r  f i r s t  and second most important reason fo r  

attending a p a r t ic u la r  community co llege. Their responses are given in  

Table 32. The reason, close to home, was indicated by 31.5 per cent o f  

the students as being the f i r s t  most important. This reason was given as 

being second most important by 28.3 per cent o f  the students. Course 

offerings re la te d  to job was the reason chosen by the second highest per­

centage o f  students (20 .9  per cent) as being the f i r s t  most important. 

Thirteen and e ight-ten ths  per cent o f the students gave th is  reason as 

being second most important. I t  is  in te re s tin g  to note th a t  the reason, 

employer suggestion, received a very small percentage of the responses 

(6 .9  per cent as f i r s t  most important and 4.1 per cent as second most 

im portan t).

Students were given the opportunity on the survey instrument 

to  w r ite  in  the most important and second most important reason fo r  

attending th a t p a r t ic u la r  co llege i f  the categories provided did not 

include th e i r  desired responses. Only 3 .7  per cent o f the students wrote 

in  a reason fo r  t h e i r  f i r s t  choice and only 4 .8  per cent wrote in a 

reason fo r  th e i r  second choice. Although the reasons w rit te n  in  did 

overlap w ith  reasons given on the questionnaire , they did r e f le c t  the 

thoughts o f  the evening occupational students and should be taken into
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Table 32. Percentage o f Community College Evening Occupational Students 
by Most Important and Second Most Important Reason fo r  Attend­
ing a P a r t ic u la r  College.

Reason fo r  Attending a 
P a rt ic u la r  College

F ir s t  Most 
Important

Second Most 
Important

N % N %

Close to home 137 31.5 123 28.3

Course o ffe rings  re la te d  to  
job 91 20.9 60 13.8

Provides opportunity to
prepare fo r  new occupation 
while working 53 12.2 41 9 .4

Low cost 45 10.3 66 15.2

Employer suggestion 30 6 .9 18 4.1

For personal s a t is fa c t io n 26 6 .0 40 9.2

Course scheduling is  
convenient 23 5.3 54 12.4

On advice of others 14 3 .2 12 2 .8

Other 16 3 .7 21 4 .8

(Number o f  Students) (435) (435)
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consideration by community co llege personnel responsible fo r  evening 

occupational course o ffe r in g s . Appendix J l i s t s  the most important and 

second most important reasons w r it te n  in  by the evening occupational 

students.

Summary

The analysis o f  the data was presented in  th is  chapter. The 

data, describing the c h a ra c te r is t ic s  o f the evening occupational students 

enro lled  in  the West Central League of Michigan Community Colleges, was 

divided in to  f iv e  categories . These are: (1 )  personal c h a ra c te r is t ic s ;

(2) employment sta tus; (3 )  educational needs; (4) educational s ta tus;  

and (5 )  reasons fo r  being in co llege.

The f i r s t  section , personal c h a ra c te r is t ic s ,  analyzed the s tu ­

dent c h a ra c te r is t ic s  o f sex, age, race, and m arita l s ta tus . Observable 

differences in these c h a ra c te r is t ic s  among the evening occupational s tu ­

dents enro lled  in  courses in  the d i f fe r e n t  occupational c la s s if ic a t io n s  

were examined.

The second section examined the students' employment sta tus .

This included an analysis of the number of hours worked per week by the 

students, t h e i r  f u l l - t im e  work experiences, th e i r  job-course re la t io n s h ip ,  

th e i r  curren t type o f  occupation, and th e i r  employer con tribu tion  toward 

tu i t io n  costs. Observable d ifferences among students en ro lled  in  courses 

in  the d i f fe r e n t  occupational c la s s if ic a t io n s  were examined.

Educational needs were analyzed in  the th ird  section o f th is  

chapter. An analysis o f the degree of s a t is fa c t io n  the students had with  

th e i r  courses, th e i r  course s ta tu s , and t h e i r  suggestions fo r  college  

policy  or procedure change was accomplished.
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The fourth  section examined the students' educational s tatus.  

This included an analysis o f the observable d ifferences among the s tu ­

dents enrolled in  courses in the d i f fe r e n t  occupational c la s s if ic a t io n s  

with respect to the variab les o f  number o f years since high school grad­

uation , educational a s p ira t io n s , and the number o f courses in which they 

were enro lled .

The la s t  section o f the chapter considered the students' rea­

sons fo r  being in  co llege. The ir  reasons fo r  en ro ll in g  and th e i r  reasons 

fo r  attending a p a r t ic u la r  community college were examined.



CHAPTER V

SUMMARY, FINDINGS, IMPLICATIONS, AND 
RECOMMENDATIONS FOR FURTHER STUDIES

Summary

Purpose o f the Study

The purpose o f th is  study was to  describe the students 

enro lled  in  evening occupational courses in  the West Central League o f  

Michigan Community Colleges.

S p e c i f ic a l ly ,  the study was designed to seek answers to the 

fo llow ing questions about the community co llege evening occupational 

students:

1. What are th e i r  personal ch a rac te r is tic s  with respect to  

sex, age, race, and m arita l status?

2. What is th e i r  employment status in  terms o f the number of 

hours worked per week, the number o f years of f u l l - t im e  work experience, 

and th e i r  current type of occupation? Are the courses in  which they 

are enro lled  re la ted  to  th e ir  occupations? Does t h e i r  employer c o n tr i ­

bute toward th e i r  tu i t io n  costs?

3. Are th e i r  educational needs being f u l f i l l e d ?

4 . What is th e i r  educational status with respect to  the num­

ber o f  years since high school graduation, th e i r  educational as p ira tio n s ,  

and the number o f  courses in  which they are  enrolled?

101
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5. What are th e i r  reasons fo r  en ro llin g  in  a community 

college occupational course and why did they se lec t a p a r t ic u la r  com­

munity college?

Methodology

The schools in  the West Central League of Michigan Community 

Colleges p a rtic ip a te d  in  th is  study. The member in s t itu t io n s  o f th is  

League are: (1) Grand Rapids Junior College; (2 ) Jackson Community

College; (3) Kalamazoo V a lley  Community College; (4) Kellogg Community 

College; (5) Lake Michigan College; (6 )  Lansing Community College; and 

(7 ) Muskegon Community College.

The occupational courses offered in  the evening during the 

spring semester (term) o f the 1973-74 school year were id e n t i f ie d .  The 

c r i t e r i a  fo r  id e n t i f ic a t io n  were those courses l is te d  on the in s t i t u ­

tions ' taxonomy o f courses as being reimbursed by the Vocational-  

Technical Education Service o f the Michigan Department o f Education.

The number o f students enrolled in  the evening occupational 

courses in each o f  the seven community colleges was obtained. These 

students were categorized in to  the U. S. O ff ic e  o f  Education's seven 

occupational c la s s if ic a t io n s .

The minimum sample s ize  was determined by formula. A random 

se lection  process was employed to  obtain the necessary four hundred and 

t h i r t y - f i v e  completed questionnaires to  make up the sample. The sample 

was s t r a t i f ie d  to assure representativeness based upon the enrollment 

o f  evening occupational students in each community co llege in each 

occupational c la s s if ic a t io n .  Questionnaires were d is tr ib u te d  to each
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of the community colleges and were administered in the evening 

occupational classes. A dean a t each o f the community colleges assisted  

the researcher by d is tr ib u t in g  and administering the questionnaires and 

then c o lle c t in g  them upon completion.

Data from the randomly selected completed questionnaires were 

transferred  to machine-scored answer sheets. The Michigan State Univ- 

s ity  Computer Center services were used to ass is t in  data analysis by 

computing frequencies and percentages.

The analysis o f the data was divided in to  f iv e  categories. 

These were (1) personal c h a ra c te r is t ic s ,  which included sex, age, race,  

and m arita l s ta tus ; (2 ) employment s ta tu s , which encompassed such items 

as the number o f hours worked per week, the number of years o f fu l l - t im e  

work experience, current occupation, course-job re la t io n s h ip ,  and 

employer contribution  toward tu i t io n  costs: (3) educational needs, which 

included the degree o f s a t is fa c t io n  which the students had with th e i r  

courses, th e i r  knowledge about th e i r  course s ta tu s , and suggestions fo r  

changes in  the co lleges' services to them; (4) educational s ta tu s , which 

included the number o f years since high school graduation, educational 

asp ira tions , and the number o f  courses in which the students were 

enro lled; and (5 ) reasons fo r  being in  college which included th e i r  

reasons fo r  en ro llin g  and th e i r  reasons fo r  attending a p a r t ic u la r  

college.

Frequencies and percentages were tabulated to serve as the 

basis fo r  in te rp re t in g  the data. Observable d ifferences between the 

variables indicated in the above paragraph and the various occupational 

c la s s if ic a t io n s  were examined.
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Review o f the L ite ra tu re

The review o f the l i t e r a tu r e  included: (1 )  the emergence of

occupational education and education fo r  adults in the community college; 

(2 ) the ro le  of the community co llege in providing occupational education 

fo r  adu lts ; (3) studies o f the charac ter is tics  of ad u lt  education; and 

(4) emerging imperatives.

Findings

The f in d in g s , derived from the analysis o f  the data , are pre­

sented in  th is  section . They are divided into  the same f iv e  categories  

th a t were used in  the data analysis. These are: (1 ) personal character­

is t ic s ;  (2) employment status; (3 ) educational needs; (4) educational 

status; and (5) reasons fo r  being in college.

Personal C haracteris tics

1. Male students comprised 73.3 per cent of the evening com­

munity college students enrolled in occupational courses. This is  

consistent w ith the f ind ing  of Brinkman.*

2. The largest percentage of students enro lled  in ag ric u ltu ra l  

education (65 .4  per c e n t) ,  d is t r ib u t iv e  education (80 .0  per c e n t) ,  

technical education (88 .7  per c e n t) ,  and trade and in d u s tr ia l  education 

(98.1 per cent) were males. Females were in  the m ajority  in health  

occupations (70 .0  per c e n t) ,  home economics (78 .9  per c e n t) ,  and o f f ic e

*See page 34.
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education (56 .6  per ce n t) .  These findings are consistent with those o f  

Hanson and Lenning.*

3. The age o f  community college evening occupational students 

ranged from 19 to 60. The age grouping o f 25 to 29 contained s l ig h t ly  

more than one-fourth (27 .6  per cent) o f a l l  the evening occupational 

students. The vast m ajority  (77 .2  per cent) were under 35 years o f age. 

The highest percentage o f male students (80 .3  per cent) were between 

twenty and th ir ty -n in e  years o f age. There was a g reater percentage o f  

females than males in  the nineteen and under and fo r ty  and over age 

categories .

4. Over one-ha lf o f the students in  each o f the occupational 

c la s s if ic a t io n s  were less than fo r ty  years o f  age. The ages o f  those 

enrolled in courses in  health occupations were more evenly d is tr ib u te d  

than those in the other occupational c la s s if ic a t io n s .

5. Caucasians made up 92.6 per cent o f the evening occupa­

t io n a l students followed by Blacks who represented 3 .7  per cent.

6. Home economics courses contained a higher percentage of  

m inority  students (15 .9  per cent) than any other occupational c l a s s i f i ­

ca tion . O ff ic e  education contained the highest percentage o f Black 

students (7 .2  per cen t).  A g ricu ltu ra l education courses and health  

occupations courses contained Caucasian students only.

7. The percentage o f male and female Caucasians was nearly  

equal whereas Black females outnumbered Black males.

8. The m inority  groups o f O r ie n ta l ,  Mexican-American, and 

American Indian enro lled  in  evening occupational courses were p ra c t ic a l ly

*See Page 33.



106

n e g lig ib le .  These races comprised a to ta l  o f 1 .3  per cent o f the evening 

occupational students.

9. Seventy-three and f iv e - te n th s  per cent o f the males and 

50.0 per cent o f  the female students were married.

10. A higher percentage of evening occupational students 

enro lled  in  each o f  the occupational c la s s if ic a t io n s  were married and 

had ch ild ren  than those th a t were married w ith no ch ild ren , s in g le ,  

divorced, or widowed.

Employment Status

1. Males were employed more hours per week than females.

2. Eighty-two and e ig h t-te n th s  per cent o f the evening occu­

pational students were employed more than th ir ty -o n e  hours per week.

This f ind ing  is  consistent w ith th a t  o f  Snyder and B locker.*

3. Over o ne-ha lf o f  those enro lled  in technical education 

courses (52 .5  per cent) and in  trade and in d u s tr ia l  education (63 .2  per 

cent) courses were employed more than fo r ty  hours per week.

4. Those enro lled  in  home economics courses (21.1 per cent) 

and o f f ic e  education (2 0 .5  per cent) courses had the highest percentage 

of unemployment.

5. Nearly o n e -h a lf  of a l l  the students enrolled in each of  

the occupational c la s s if ic a t io n s  had f iv e  or more years o f fu l l - t im e  

work experience p r io r  to  e n ro llin g  in co lleg e . The s p e c if ic  percentages 

fo r  the occupational c la s s if ic a t io n s  are: a g r ic u ltu ra l  education, 53.8

*See page 32.
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per cent; d is t r ib u t iv e  education, 50.0 per cent; health occupations,

53.3 per cent; home economics, 42.1 per cent; o f f ic e  education, 47 .0  per 

cent; technical education, 53.2 per cent; and trade and in d u s tr ia l  edu­

ca tion , 47.2 per cent.

6. F i f ty -e ig h t  and th ree-ten ths per cent o f the evening occu­

pational students were enro lled  in courses re la ted  to th e i r  jobs.

7. S ixty-two and four-tenths per cent o f the males and 45.7  

per cent o f  the females were enrolled  in courses re la ted  to th e i r  jobs.

8. The occupational c la s s if ic a t io n  o f trade and in d u s tr ia l  

education had the highest percentage (7 5 .5  per cent) o f students th a t  

ind icated  a job-course re la t io n s h ip .  The second highest percentage was 

th a t fo r  those enrolled in  health occupations courses (66 .7  per cent) 

followed by the occupational c la s s if ic a t io n s  o f technical education 

(58 .9  per c e n t) ,  o f f ic e  education (51 .8  per c e n t) ,  d is t r ib u t iv e  educa­

t io n  (46 .7  per c e n t) ,  a g r ic u ltu ra l  education (30 .7  per c e n t) ,  and home 

economics (26 .3  per ce n t).

9. When males c la s s if ie d  th e i r  type o f occupation, the high­

est percentage (33 .9  per cent) c la s s if ie d  themselves as s k i l le d .  The 

highest percentage (37.1 per cent) o f females c la s s if ie d  themselves as 

c le r ic a l  or o f f ic e  workers. Eighty-one and one-tenth per cent of the 

students enro lled  in trade and in d u s tr ia l  education courses c la s s if ie d  

themselves as s k i l le d ,  s e m i-s k il le d , or un sk illed . T h ir ty -e ig h t  and 

s ix -ten th s  per cent o f those enro lled  in o f f ic e  education courses in d i ­

cated th a t  they were employed in c le r ic a l  or o f f ic e  occupations. Six 

and seven-tenths per cent of those enro lled  in  d is t r ib u t iv e  education 

courses responded th a t  they were employed as a c le rk  or sales person.
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10. T h ir ty - fo u r  per cent o f the students had t h e i r  employer 

contributing toward th e i r  tu i t io n  costs.

11. T h ir ty -e ig h t  and nine-tenths per cent of the males and

20.7 per cent o f the females received employer contribution  toward tu i t io n  

costs.

12. The percentage (63 .2  per cent) o f students enro lled  in  

trade and in d u s tr ia l  education courses th a t  received employer contribu­

tion toward tu i t io n  costs was much greater than th a t fo r  those enrolled  

in courses in  the other occupational c la s s if ic a t io n s .

13. F if ty -tw o  and e ight-ten ths  per cent o f  the evening occu­

pational students who were taking courses re la ted  to th e i r  jobs received  

an employer contribu tion  toward tu i t io n  costs.

Educational Needs

1. Eighty-two and f iv e -te n th s  per cent o f the evening occupa­

tion a l students e ith e r  agreed or strongly agreed th a t  the courses in which 

they were enrolled were f u l f i l l i n g  th e i r  educational needs.

2. Eight and nine-tenths per cent o f  the students enro lled  in  

the evening occupational courses were not knowledgeable about whether or 

not th e i r  course was a part o f  a c e r t i f i c a te  or an associate degree pro­

gram. S ix ty -n ine  and two-tenths per cent indicated th a t the course in 

which they were enro lled  was a part o f a c e r t i f i c a t e  or an associate  

degree program while 20 .9  per cent responded th a t th e i r  course was not a 

part o f e i th e r  a c e r t i f i c a te  or an associate degree program.

3. Twenty-six and four-tenths per cent o f  the evening occupa­

tional students were completely s a t is f ie d  with the services provided by
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the community co lleges. They indicated th a t  no changes need by made 

with regard to college po lic ies  or procedures.

4. Seventy-two per cent o f the evening occupational students 

responded to various areas th a t should be considered fo r  policy or pro­

cedure change. The v a r ie ty  o f courses offered  a t  n ight was indicated  

by 31.0 per cent of the students as an area to  be considered fo r  change. 

Eleven and f iv e -te n th s  per cent indicated th a t class scheduling should 

be considered fo r  change. Other areas to be considered fo r  policy or 

procedure change were responded to by less than 10.0 per cent o f the 

evening occupational students.

Educational Status

1. Four and e ight-ten ths  per cent o f the evening occupational 

students were non-high school graduates.

2. F i f t y - f i v e  and s ix -ten ths  per cent o f  the evening occupa­

tional students aspired to achieve a c e r t i f i c a te  or an associate degree 

from the community co llege. Twenty-three per cent desired to tra n s fe r  

to a four-year school and 20.7 per cent were not seeking the completion 

of a c e r t i f i c a t e  or an associate degree.

3. F i f t y -s ix  and f iv e -te n th s  per cent o f  males and 53.4 per 

cent o f  the females were seeking the completion o f a c e r t i f i c a te  or an 

associate degree program. Also, 25.7 per cent o f the males and 15.5  

per cent o f  the females aspired to tra n s fe r  to a four-year college or 

u n iv e rs ity .

4. A large  percentage o f  those enrolled in d is t r ib u t iv e  edu­

cation (80 .0  per c e n t) ,  health occupations (90 .0  per c e n t) ,  home
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economics (73 .7  per c e n t) ,  o f f ic e  education (77.1 per c e n t) ,  and 

technical education (86 .5  per cent) sought the completion o f a c e r t i f i ­

cate, an associate degree, or sought to tra n s fe r  to a four-year college  

or u n ive rs ity .

5. F if ty -n in e  and one-tenth per cent o f the evening occupa­

tional students were enro lled  in two or more courses.

6. S ix ty - f iv e  and two-tenths per cent o f the males and 42.3  

per cent o f  the females were enro lled  in  more than one course.

Reasons fo r  Being in College

1. F orty -e ig h t and th ree-tenths per cent o f the males and 

44.8 per cent o f the females were enro lled  to e i th e r  prepare fo r a new 

job or to  upgrade and update themselves in th e i r  present jo b .

2. When considering a l l  o f the evening occupational students,

76.7 per cent were enrolled fo r  vocational reasons. This find ing  is  

consistent with th a t  o f Knox and Brinkman.*

3. Over one-half o f the evening occupational students enrolled  

in each o f the occupational c la s s if ic a t io n s  o f d is t r ib u t iv e  education 

(53 .4  per c e n t) ,  health occupations (66 .6  per c e n t) ,  o f f ic e  education 

(53 .0  per cent) and technical education (53 .2  per cent) were taking  

courses e ith e r  to prepare fo r  a new job or to update and upgrade them­

selves in  th e i r  present job .

4. A ra ther high percentage (57 .7  per cent) o f those enrolled  

in courses in  a g r ic u ltu ra l  education were enro lled  fo r  s e l f - in te r e s t

*See pages 30 and 35.
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purposes. Courses in  home economics enrolled 42.1 per cent o f the s tu ­

dents fo r  the same reason.

5. When the evening occupational students were asked to in d i­

cate the f i r s t  most important and the second most important reason fo r  

attending a p a r t ic u la r  community co llege, 31.5 per cent and 28.3 p e rc e n t ,  

re s p e c tiv e ly , gave the reason, close to home. This reason received th e  

highest percentage of responses fo r  both the f i r s t  choice and the second 

choice. The reason, course o ffe rin gs  re la ted  to jo b , received the second 

highest percentage o f  responses (20 .9  per cent) as the f i r s t  choice, 

whereas the reason, low cost, received the second highest percentage of  

responses (15 .2  per cent) as the second choice. Willingham's study 

revealed th a t a c c e s s ib i l i ty  was the most important reason fo r  attending  

a p a r t ic u la r  community c o l le g e .*

Imp!ications

According to the findings o f th is  study, there would seem to 

be im plications fo r  community college professional personnel who make 

decisions th a t  influence the services th a t are provided fo r  evening 

occupational students. There are also implications fo r  those who pro­

vide counseling and guidance services fo r  evening occupational students 

and fo r  those who teach evening occupational students. The implications  

are divided into  three categories. These are: (1 ) adm in istration;

(2) counseling and guidance; and (3) curriculum.

*See page 24.
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Administration

1. Occupational education fo r  employed adults must be a major 

concern of the community college i f  the college is  to  f u l f i l l  i t s  o b lig a ­

tion to serve a l l  persons in  the community. An increasing number and 

v a r ie ty  o f courses and programs must be o ffered  a t  times convenient fo r  

employed persons so th a t  they may keep pace with the changing technology.

2. This study was concerned with those evening occupational 

students who were enro lled  in  occupational courses. A very large  per­

centage o f the students attend fo r  reasons associated w ith  t h e i r  current  

vocations or fu tu re  vocations. As a r e s u l t ,  a lo g ica l question to be 

raised is :  Are there various occupations in the community fo r  which 

there are no re la ted  course o fferings? The answer to th is  question has 

im plications fo r  program expansion to serve those who are not now being 

served.

3. The v a r ie ty  o f occupational courses o ffered  during the  

evening should be p e r io d ic a lly  evaluated by community co llege  adminis­

t ra to rs .  Surveys o f local businesses and industries  should be period­

ic a l l y  conducted to determine the need fo r  evening occupational course 

o ffe r in g s . With the rapid expansion and change in  technology, more and 

more adults who are employed by business and industry w i l l  need to return  

to  school fo r  job updating, upgrading, and re t ra in in g .  Community co llege  

adm inistrators w i l l  need to work with businesses and industries  in order 

to  provide the educational services necessary to accommodate the ad u lt  

student in updating, upgrading, and re tra in in g  programs.

4. Community colleges should put fo r th  a g rea ter e f f o r t  to 

p u b lic ize  th e i r  evening occupational course o ffe r in gs  w ith  business and
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Industry in  an attempt to promote a g reater p a r t ic ip a t io n  in  employer 

contribution  toward employee tu i t io n  costs. Also, a co-operative plan 

should be developed by school, business, and In d u s tr ia l  personnel to 

id e n t i fy  on a continuing basis add itiona l o ffe r in gs  th a t  would f u l f i l l  

the needs o f employees to update and upgrade themselves or to re t ra in  

fo r  new occupations.

5. The scheduling o f courses has im plications fo r  the evening 

occupational students. Since approximately 60 per cent o f the students 

are taking two or more courses a t  the same tim e, schedules o f course 

offe r in g s  must be developed in such a way th a t  c o n f l ic ts  are prevented 

and the students can be accommodated. I t  is  suggested th a t a long term 

plan o f evening occupational o ffe rin gs  be developed so th at students 

working toward a c e r t i f i c a t e  or an associate degree can develop th e i r  

personal plan fo r  en ro llin g  in courses to achieve th e i r  educational goa ls .

6. The evening occupational students are more mature and are  

more d ir e c t iv e  toward t h e i r  vocational goals than th e i r  day counterparts. 

For th is  reason, p o lic ie s  and procedures th a t  are app licab le  and neces­

sary fo r  the younger day student may seem t r i v i a l  to  the evening student. 

Since nearly  th ree -fo u rth s  o f the evening occupational students indicated  

th a t they would l ik e  to  see some p o licy  or procedure change, community 

college adm inistrators should examine a l l  p o lic ie s  and procedures th a t  

have some in fluence upon the evening student. These p o lic ie s  and pro­

cedures should be examined in l ig h t  of the maturation level of the even­

ing student and be structured in such a way so th a t  he can be accommodated 

in the most e f f i c i e n t  and e f fe c t iv e  manner.
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7. The evening occupational courses were scheduled fo r  a 

f ixed  time period based upon the number o f weeks in the semester (term ).  

Since over o ne-ha lf o f  those enro lled  in courses in technical education 

and trade and in d u s tr ia l  education work over fo r ty  hours per week and 

since the m a jo r ity  have fam ily  re s p o n s ib i l i t ie s ,  schedules which 'deviate  

from the normal semester (term) pattern  should be considered. The 

schedule fo r  a given course may be lengthened, may be shortened, or may 

begin a t  times th a t  do not coincide with the beginning and ending dates 

o f the regu lar schedule.

In d iv id u a lized  in s tru c tio n  u t i l i z in g  a modular approach th a t  

permits the students to progress a t  th e ir  own rates would provide the 

greatest amount o f f l e x i b i l i t y .  B u i lt  in to  th is  type o f in s tru c tio n a l  

system would be considerations fo r  work loads and fo r  fam ily  respons­

i b i l i t i e s .

Co u n s e l in g  and G uidance

1. During the past decade there have been an increasing num­

ber of women in the labor force fo r  many and varied reasons. I t  appears 

th a t  th is  trend w i l l  continue. Not only are women today assuming jobs 

th a t  have t r a d i t io n a l ly  been considered female occupations, but also 

they are beginning to assume jobs th a t have been t r a d i t io n a l ly  considered 

male occupations. A ff irm a tiv e  action le g is la t io n  has provided the  

stimulus fo r  employers to disregard sex in th e i r  employment p ractices.  

Because o f th is  soc ie ta l change and because of the d is p a r ity  in the 

enrollments o f males and females in courses in  the various occupational 

c la s s if ic a t io n s ,  counseling and guidance personnel should extend t h e i r  

e f fo r ts  to increase the number o f females enro lled  in  evening occupational
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courses and in to  the occupational c la s s if ic a t io n s  th a t have t r a d i t io n a l ly  

been considered male occupations.

2. A ra th er small percentage (4 .8  per cent) o f the evening 

occupational students did not graduate from high school. Should the  

community co llege evening occupational programs be a t t ra c t in g  a g rea ter  

number o f non-graduates from high school? Remediation opportunities  

should be provided so th a t  these students may prepare fo r  the General 

Education Development Examination. Counseling and guidance personnel 

have a re s p o n s ib i l i ty  to  work w ith  these persons to assess t h e i r  in t e r ­

ests and a b i l i t i e s  and place them in appropriate occupational courses 

fo r  upgrading in  current jobs or preparation fo r  new jobs.

3. The ethnic composition o f  the evening occupational stu ­

dents should be of concern. Questions should be raised and solutions  

sought by community co llege personnel w ith regard to the enrollment o f  

m in orities  in  evening occupational programs. Such questions as: Are 

m inorities  p a rt ic ip a t in g  in the evening occupational programs to the  

extent th a t they should? Why a r e n 't  they represented in a l l  of the  

occupational c la s s if ic a t io n s ?  Why does o f f ic e  education a t t r a c t  the  

la rg es t percentage of Black students?

4. Counseling and guidance services should be emphasized fo r  

the evening occupational students ju s t  as i t  should fo r  the day-time  

students. Since approximately 23 per cent of the evening occupational 

students desire  to t ra n s fe r  to a four-year school, i t  should be the  

re s p o n s ib il i ty  of counseling and guidance personnel to a s s is t the even­

ing occupational students in  s truc turing  th e i r  program o f  s tud ies . The 

program should be structured so th a t in s o fa r  as possible t h e i r  courses



116

w il l  t ra n s fe r .  The general education courses and the support courses 

in a given program should be selected to insure t r a n s fe r a b i l i t y  fo r  those 

who desire  to t ra n s fe r .  Further, approximately 20 per cent o f the even­

ing occupational students were not pursuing a given program but were 

simply taking courses. Counseling and guidance services should be a v a i l ­

able to these students to ass is t in  the development of vocational objec­

tives and educational goals. For those students th a t have selected a 

vocational goal and are pursuing a c e r t i f i c a t e  program or an associate  

degree program in the community co lle g e , counseling and guidance personnel 

should work with them to assure th a t  the courses in which they en ro ll  

w il l  s a t is fy  program requirements.

5. Because the m a jo r ity  o f the evening occupational students 

have fam ily re s p o n s ib i l i t ie s  and are working f u l l  tim e, i t  should be 

recognized th a t they are attending school a t  a considerable s a c r i f ic e .

They are o lder than t h e i r  day counterparts. Time is o f  value to than. 

Therefore , i t  is  most important th a t accurate assessments o f  th e ir  

in te res ts  and a b i l i t i e s  be made so th a t  they may achieve th e i r  objectives  

in the most e f f ic ie n t  and e f fe c t iv e  manner. Counseling and guidance 

personnel must con tinua lly  be cognizant o f th is  when working with evening 

adu lt students.

6. Counseling and guidance personnel should recognize th a t  a 

la rge  percentage o f the females enro lled  in occupational education 

courses are in  the nineteen and under and the fo r ty  and over age cate­

gories. This has im plications in  terms o f counseling and guidance. The 

vocational goals o f  these two age groups may vary to a considerable  

extent. The younger student may be more in terested  in  immediate employment



117

that would serve her needs fo r  a r e la t iv e ly  short period o f time p r io r  

to marriage and fam ily . The o lder female student may be more in terested  

in exploration before estab lish ing  a f irm  vocational goal and may have 

more time a v a ila b le  to her in  achieving her vocational goal.

Curriculum

1. Occupational education c u rr ic u la  must be based upon a 

continuing analysis o f the vocations fo r  which they are designed i f  the 

educational needs o f evening occupational students are to be met.

2. The evening enrollments in occupational c la s s if ic a t io n s  

of o f f ic e  education, technical education, and trade and in d u s tr ia l  

education were much la rg e r  than those in the other occupational c l a s s i f i ­

cations. This has im plications in  terms o f the types o f courses th a t  

are o ffe red . This imbalance in enrollments would cause one to question 

whether or not those courses in  the occupational c la s s if ic a t io n s  with  

low enrollments are meeting the vocational needs o f evening students.

3. The courses offered  in  a g r ic u ltu ra l  education and in  home 

economics education were few in  number and had l im ite d  enrollments. A 

ra ther high percentage o f  those enro lled  in courses in  each of these 

occupational c la s s if ic a t io n s  were enro lled  fo r  s e l f  in te re s t  purposes. 

Community college adm inistrators should review the course o ffe rin gs  in 

these areas to determine i f  they are vo cationa lly  oriented or i f  they are  

serving the needs o f those who take them as an avocation. The o fferings  

in these occupational c la s s if ic a t io n s  were e i th e r  non-existent in some 

schools or extremely l im ite d  in others. I f  the cu rr ic u la  in  the occupa­

tional c la s s if ic a t io n s  o f  ag ric u ltu re  and home economics were vocationally
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oriented and focused in  such a way as to f u l f i l l  the educational needs 

of adults employed in  these f i e ld s ,  the college may f in d  th a t i t  would 

be serving a c l ie n t  group th a t cu rren tly  is  not being served.

4. Because nearly o ne-ha lf o f the evening occupational s tu ­

dents have f iv e  or more years o f work experience and because over one- 

h a lf  o f  them are taking courses re la ted  to t h e i r  jobs, the in s tru c tio n

must be re levant to th e i r  jobs. The content o f the courses must p a ra l le l

current business and/or in d u s tr ia l  practice  and take in to  consideration

changes th a t  w i l l  occur in given occupations in the fu tu re .  The method­

ologies to be implemented in teaching the courses should be influenced

by the relevancy of the content. A lte rn a t iv e  ins tru c tio n a l procedures 

should be considered. Can the students' occupation play a ro le  in  the 

learning process? Could in s tru c tio n  be more e f fe c t iv e  in the job s e tt in g  

rather than in the school setting? How can an e f fe c t iv e  marriage be 

secured between the students' work experience and his school experience?

5. Because o f the evening occupational students' experiences 

and because over one-th ird  o f the males c la s s if ie d  themselves as s k i l le d  

and over o ne-th ird  o f the females c la s s if ie d  themselves as c le r ic a l  or 

o ff ic e  workers, an evaluation procedure should be developed by college  

personnel so th at the competency level o f  the students can be assessed 

when they enter a program. This would permit recognition o f previous 

experiences and would in  many cases permit the students to progress 

more ra p id ly  toward th e i r  educational goals.

6. A higher percentage o f students enro lled  in courses in  

the trade and in d u s tr ia l  occupational c la s s if ic a t io n  indicated a jo b -  

course re la tio n sh ip  than those in courses in  the other occupational
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c la s s if ic a t io n s .  Also, more o f the students in  the trade and in d u s tr ia l  

occupational c la s s if ic a t io n  received from t h e i r  employers a contribution  

fo r  tu i t io n  costs than did those in the o ther occupational c la s s if ic a t io n s .  

There are im plications here th a t should be examined with regard to the 

job-course re la t io n sh ip  and also the employers' view o f th is  re la t io n s h ip .  

Are there unique ch a rac te r is t ic s  o f  the job-course re la t io n s h ip  in  the 

trade and in d u s tr ia l  occupational c la s s if ic a t io n  th a t  can be transferred  

to the other occupational c la s s if ic a t io n s ?

Recommendations fo r  Further Studies

1. A comparable study o f the c h a ra c te r is t ic s  o f  evening occu­

pational students should be conducted in approximately f i v e  years to  

determine i f  changes have occurred.

2. A comparable study of the c h a ra c te r is t ic s  o f  evening occu­

pational students should be conducted with a d i f f e r e n t  grouping of  

Michigan community colleges to determine the d iffe rences in and s im ila r ­

i t i e s  o f the c h a ra c te r is t ic s  o f  the students from a d i f f e r e n t  geographical 

area o f  the s ta te .

3. I t  is  recommended th a t  the survey instrument developed fo r  

th is  in v e s tig a tio n  be made a v a ila b le  to  in te res ted  community colleges so 

that they may conduct comparable research w ith in  th e i r  own in s t i tu t io n s  

to more e f fe c t iv e ly  serve evening occupational students.

4. A study should be conducted to determine the reasons why 

a greater percentage o f m in orit ies  do not take advantage o f the oppor­

tu n it ie s  fo r  job  updating and upgrading and fo r  job  preparation th a t  

are o ffe red  during the evening by community co lleg es .
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5. Research should be undertaken to develop a model th a t  

would describe the communications and the working re la tion sh ips  necessary 

between community co lleg es , businesses, and industries  so th a t  occupa­

tional course o ffe r in g s  during the evening can be in tune with manpower 

needs fo r  job updating and upgrading and f o r  re tra in in g .  This model 

should be designed so th a t  i t  could be transportab le  to any school 

involved in occupational education.

6. I t  is  recommended th a t  a study be conducted to determine 

why more students enro lled  in  courses in the trade and in d u s tr ia l  occu­

pational c la s s if ic a t io n  have a job-course re la t io n s h ip  and have more 

employer recognition o f th is  re la t io n s h ip  than do those enro lled  in  

courses in  the other occupational c la s s if ic a t io n s .

7. Research concerning the preferences o f the evening occupa­

t io n a l students fo r  various in s tru c t io n a l methodologies should be under­

taken. Because o f  the v a r ia t io n  in  ages, the v a r ia t io n  in work loads, 

the v a r ia t io n  in  experiences, and the v a r ia t io n  in  educational o b jec tives ,  

in s ig h t is  needed about the views th a t  these students have concerning 

various methodologies used in the in s tru c tio n a l process.
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Table 33. Employment by occupational group, 1960, 1970, and projected 1980 requirements.

[Numbers in thousands]

Actual Projected
1980's

Requirements
Annual rate 
of changeOccupation group 1960 1970 Number change

Number Number Number 1960-70 1970-80 1960-70 1970-80

Professional and 
technical workers 7,469 11,140 15,500 3,671 4,360 4.1 3.4

Managers, o ff ic ia ls , 
and proprietors 7,067 8,289 9,500 1,222 1,211 1.6 1.4

Clerical workers 9,762 13,714 17,300 3,952 3,586 3.5 2.4

Sales workers 4,224 4,854 6,000 630 1,146 1.4 2.1

Craftsman and 
foremen 8,554 10,158 12,200 1,604 2,042 1.7 1.8

Operatives 11,950 13,909 15,400 1,959 1,491 1.5 1.0

Service workers 8,023 9,712 13,100 1,689 3,388 1.9 3.0

Nonfarm laborers 3,553 3,724 3,500 171 -224 .5 -.6

Farmers and farm 
laborers 5,176 3,126 2,600 -2,050 -526 -5.2 -1.8

Source: Department of Labor, Manpower Report to the President, (Washington, D.C.: Government 
Printing Office, March, 1973), p. 225.
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APPENDIX B

Table 34. S h i f t  in age grouping o f  the labor force .

Age group

Percent change in labor force

1960-1970 1970-1980

16-24 53 19

25-34 16 49

35-44 -1 13

45-54 15 -4

55-64 21 14

65 and over -8 6

Total labor force 18 18.3

Source: Department o f Labor, U. S. Manpower in the 70 's (Washington,
D.C.: Government P rin tin g  O ff ic e ,  1970).
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Table 35. The number of evening students enrolled in occupational education courses in the West
Central League Schools of Michigan Community Colleges by occupational area, spring, 1974.

Ag.
Ed.

Dist.
Ed.

Health
Ed.

Home
Ec.

Office
Ed.

Tech.
Ed.

Trade & 
Ind. Ed. Total

Grand Rapids 0 58 23 0 334 286 0 701

Jackson 0 31 29 0 102 241 945 1348

Kalamazoo Valley 12 31 261 81 239 485 0 1109

Kellogg 12 53 24 0 324 417 319 1149

Lake Michigan 0 23 29 0 227 478 287 1044

Lansing 10 408 134 112 424 901 865 2854

Muskegon 0 63 0 0 390 650 193 1296

Total 34 667 500 198 2040 3458 2609 9501

Percentage o f Total .35% 7.02% 5.26% 2.03% 21.47% 36.40% 27.46% 100.00%



APPENDIX D

THE NUMBER OF QUESTIONNAIRES BY OCCUPATIONAL CLASSIFICATION 

AND BY COMMUNITY COLLEGE TO MAKE UP THE SAMPLE



APPENDIX D

Table 36. The number of questionnaires by occupational c lass ifica tion  and by community college 
to make up the sample.

Occupational
Classification

Name of 
College

Number of 
Students Enrolled

Percentage 
of Total

Number of 
Questionnaires

Agricultural
Education3

Grand Rapids 
Jackson
Kalamazoo Valley
Kellogg
Lake Michigan
Lansing
Muskegon

0
0

12
12
0

10
0

0
0

35.29
35.29 

0
29.41

0

0
0

10
10
0

10
0

30

D istributive
Education3

Grand Rapids 
Jackson
Kalamazoo Valley
Kellogg
Lake Michigan
Lansing
Muskegon

58
31
31
53
23

468
63

8.70
4.65
4.65 
7.95 
3.45

61.17
9.44

3
1
1
2
1

19
3

30

Health
Occupations3

Grand Rapids 
Jackson
Kalamazoo Valley
Kellogg
Lake Michigan
Lansing
Muskegon

23 
29

261
24 
29

134
0

4.6
5.8 

52.2
4.8
5.8 

26.8
0

1
2

16
1
2
8
0

30



Table 36.— Continued.

Occupational Name o f Number of Percentage Number of
C lassification College Students Enrolled of Total Questionnaires

Home Economicsa

Grand Rapids 
Jackson
Kalamazoo Valley
Kellogg
Lake Michigan
Lansing
Muskegon

0
0

81
0
0

112
0

0
0

41.97
0
0

58.03
0

0
0

13
0
0

17
0

30

Office Education

Grand Rapids 
Jackson
Kalamazoo Valley
Kellogg
Lake Michigan
Lansing
Muskegon

334
102
239
324
242
399
390

16.45
5.02

11.77
15.96
11.92
19.66
19,21

14
4

10
13
10
16

_I6_
83

Technical
Education

Grand Rapids 
Jackson
Kalamazoo Valley
Kellogg
Lake Michigan
Lansing
Muskegon

286
241
505
417
478
891
650

8.25
6.95

14.56
12.02
13.78
25.69
18.74

12
10
21
17
19
36
26

141



Table 36 .— Continued.

Occupational
C lassification

Name of 
College

Number of 
Students Enrolled

Percentage 
of Total

Number of 
Questionnaires

Grand Rapids 0 0 0
Jackson 945 36.22 38

Trade and Kalamazoo Valley 0 0 0
Industrial Kellogg 319 12.23 13
Education Lake Michigan 287 11.0 12

Lansing 865 33.15 35
Muskegon 193 7.40 8

106

Total Sample Size 450

increased to a sample size of 30.
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QUESTIONNAIRE

INFORMATION

Your assistance is needed for conducting a research project. Your co-operation as well as that of evening com­
munity college students in other community colleges is needed to provide information about your background, employment 
status, educational status, reasons for being in college, and your educational needs. The information which you provide will 
be considered by community college personnel for planning more effective programs for the evening student.

This is not a test. There are no right or wrong answers. The answer to each question should be based upon your 
owe situation, thoughts, and plans. The response of individuals will not be associated with the individual nor with the college 
which he attends. Do not write your name on this questionaire.

DIRECTIONS

This questionnaire will take approximately 10 minutes of your time. Read each question carefully. Respond to 
each question by placing a check {"V ] in the space provided. Each question should have one check.

BEGIN by placing the name of the college and the course name in the space provided below.

COLLEGE:

COURSE

134
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I BACKGROUND INFORMATION I

1. Sex:
[ ) Male [ ] Female

Race:

[

] Caucasion 
I Black 
] Oriental

[ ] Mexican-American
[ ] American-) ndian
[ ] Other

3. Age on last birthday:
[
[
[
[
t

4. Marital Status:

1 19 or under
I 20-24  
] 25-29  
] 30-34  
] 35-39

] Single
] Married, no children

5. How long ago did you graduate from high school?
I ] Did not graduate from  high school
[ ] 1 to 3 years ago
[ ] 4  to 6 years ago
[ ] 7 to  9  years ago

[ ] 40-44
I ] 45-49
[ ] 5 0 5 4
[ ] 55-60
[ I 60 or over

[ ] Married, w ith children
[ ] Divorced
[ j Widowed

t J 10 to 12 years ago
[ ] 13 to 15 years ago
[ ] 16 or more years ago

| EMPLOYMENT ST AT US j

6. A t the present time, what Is the average number of hours you work per week?
[ ] N ot working [ ] 21 to  30 hours
[ ] 1 to  10 hours [ ] 31 to  40 hours
[ ] 11 to  20 hours [ l more than 40 hours

7. How many years of full time work experience did you have prior to enrolling in a college course?
[ ] Did not work full tim e [ ] Three (3) years
[ ] Less than one (1) year [ 1 Four (4 ) years
[ ] One (11 year I I Five (5) years
[ ] Two {2} years

8. Is this course related to  your present job?
[ ] Not working
[ 1 Yes

E 1 No
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g. Which of the occupations listed below best describes your current job?
[ ] N o t currently employed
[ ] Professional (doctor, lawyer, teacher, etc.)
[ ] Managerial (foreman, proprietor, etc.)
[ ) Clerk or sales person
[ ] Clerical or office worker
[ ] Skilled worker (plumber, carpenter, machinist, m illwright, etc.)
I ] Semi-skilled worker (machine operator, etc.)
[ ] Unskilled labor
[ ) Agricultural (farm  worker)
[ ] Unable to  classify in the above categories

^EDUCATIONAL STA TU sl

10. Which o f the following best describes the amount of education you hope to  obtain?
[ ] Take courses but not seek a certificate or a degree
[ ] Completion o f a certificate program
[ ] Completion o f an associate degree program
[ ] Additional study a t the 4-year college or university

11. How many different courses are you taking at the present time?
[ 1 One (1) [
[ 1 Tw o (2) I

Three (3)
Four (4 ) or more

12. Is this course a part o f a certificate or degree program?
[ 1 Yes
[ 1 No

[ ] Unknown

13. How long have you been taking courses at this college?
] One (1) year 
] Tw o (2) years 
1 Three (3 ) years

) Four (4) years 

] Five (5) years 
] More than five (5 ) years

T r e a s o n s  f o r  b e in g  in  c o l l e g e I

14. Which o f the reasons listed below best describes why you are enrolled in this course?
E ] T o  prepare for a new job
E 1 For updating and upgrading purposes in m y present job
[ ] For exploratory purposes
[ ] For self-interest in the subject
I ] Because it is required by m y employer
[ ] T o  become eligible fo r a promotion in m y job
[ ] Because it  is required fo r m y certificate or degree
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15. Why are you attending this particular college? Select the most important reason.
[ ] Close to  home
[ ] Low cost
[ ] Course offerings are related to  my job
[ 1 Course scheduling is convenient
[ ] Employer suggested that I enroll
[ ] On the advice o f others
[ ] Provides the opportunity to  prepare for a new occupation while working
[ j For personal satisfaction
[ ] Other (please indicate)

16. Why are you attending this particular college? Select the second most important reason.
[ ] Close to  home
[ ] Low cost
[ ] Course offerings are related to  m y job
[ ] Course scheduling is convenient
[ j Employer suggested that I enroll
[ ] On the advice o f others
[ j Provides the opportunity to  prepare for a new occupation while working
[ j For personal satisfaction
[ ] Other (please indicate)

17. Is your employer paying fo r any portion of your tuition?
[ ] N ot employed [ ] No
[ ] Yes

| EDUCATIONAL NEEPs|

18. Indicate your opinion about the following statement: This course is fu lfilling my educational needs.
[ ] Strongly agreo [ ] Disagree
1 J Agree [ ] Strongly disagree
[ ] No opinion

19. In which of the areas listed below would you like to see some changes made? Select the most important area.
[ ] Class scheduling (length o f class period or length o f semester)
[ ] Admissions procedures
[ ] Counseling and advising services
[ ] Instructional methods (how the class is taught)
[ ] The variety o f courses offered a t night
[ ] Content of this course
[ ] No changes need to  be made
[ 1 Other (please indicate)
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20. In which of the areas listed below would you like to see some changes made? Select the second m ost im portant area.
[ 1 Class scheduling (length o f class period or length o f semester)
[ ] Admissions procedures
[ J Counseling and advising services
[ ] Instructional methods (how the class is taught)
[ ] The variety o f courses offered at night
[ ] Content o f this course
[ ) No changes need be made
f ] Other (please indicate)

 STOP-------

Be sure you have placed the name of the college and the course name in the space provided on page one. 
Return the questionaire to your instructor.

TH A N K  Y O U -
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APPENDIX F

256 Borden Drive
April 15, 1974 B a tt le  Creek, Michigan

I am grate fu l fo r  your assistance in perm itting  me to obtain enrollment 
data in your evening occupational classes during my recent v i s i t .
Based upon our discussion during the v i s i t ,  m ateria ls  fo r  the second 
and f in a l  phase o f data c o lle c t io n  are enclosed.

As you may r e c a l l ,  the purpose o f  ny study is to describe the evening 
occupational students enro lled  in  the West Central League o f Michigan 
Community Colleges. The descrip tion  w i l l  include personal character­
is t ic s ,  employment s ta tu s , educational needs, educational s ta tu s , and 
reasons fo r  e n ro llin g  in co llege .

Neither ind iv idual co lleges, courses, nor students by co lleg e , w i l l  be 
singled out in  th is  study.

Accompanying th is  l e t t e r ,  please f in d  the fo llow ing:

1. Instructions fo r  Questionnaire D is t r ib u t io n .

2. A l is t in g  o f your evening courses being o ffered  th is  semester 
(term) categorized in to  occupational c la s s if ic a t io n s .
Attached are an appropriate number o f  questionnaires to be 
completed by students enro lled  in  courses in each o f  the  
respective occupational c la s s if ic a t io n s .

3. Several copies of Ins tru ctions  fo r  Administering the ques­
t io n n a ire s .

The d is tr ib u t io n  and adm in istration  o f  the questionnaires are the most 
c r i t i c a l  fac tors  in  determining the success o f  th is  study. I  have 
attempted to provide information in s u f f ic ie n t  d e ta i l  to  s im p lify  the 
adm in is tra tive  problems. Hopefu lly , you w i l l  not f in d  th is  too burden­
some.

I shall contact you by telephone in approximately three weeks to make 
arrangements to  pick up the completed questionnaires.

Again, I  am g ra te fu l to you fo r  your continued cooperation and 
assistance.

S incere ly ,

Robert D. S teely

RDS/ccg
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APPENDIX G

INSTRUCTIONS FOR QUESTIONNAIRE DISTRIBUTION

I t  is desirable to have as many d if fe re n t  courses represented in th is  
study as is practicab le . Within the l im ita t io n s  o f the number o f  
questionnaires sent to you fo r  each occupational c la s s if ic a t io n ,  
please se lec t from the l is t in g  provided the courses and course sections 
to p a rt ic ip a te  in the study.

D is tr ib u te  to the instructors o f the courses and course sections that  
you have selected fo r  p a rtic ip a tio n  the Instructions fo r Administering 
the Questionnaire, along with an appropriate number o f questionnaires 
fo r  each student in his class. In ce rta in  instances there may not be 
a s u f f ic ie n t  number o f  questionnaires fo r  a l l  students in a given 
class. In th is  case, d is tr ib u te  the questionnaires only to the number 
of students fo r  which you have questionnaires.

Please ask the ins tru c to r to administer the questionnaires and return  
them to you a t  the e a r l ie s t  possible date so that you may return them 
to me by May 15, 1974.
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APPENDIX H

INSTRUCTIONS FOR ADMINISTERING THE QUESTIONNAIRES

The adm inistration o f the questionnaires is most c r i t i c a l  to the 
success o f th is  study. I t  w i l l  take approximately ten minutes to  
complete. Please fo llow  the instructions given below.

1. D is tr ib u te  the questionnaires to a l l  o f your students except 
those who are also enro lled  in a day c lass. NOTE: Those students 
who are enro lled  in day classes should not p a r t ic ip a te  in th is  
study.

2. D irec t the students to read the information and d irections on 
page one o f  the questionnaire before beginning to respond to the 
questions.

3. Do not answer any questions about the questionnaires while  
students are completing i t .

4. C o llec t the completed questionnaires and return them to the 
adm in is tra tor th a t  provided you with them.

THANK YOU
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APPENDIX I

WRITE-IN RESPONSES FOR THE MOST IMPORTANT AND THE SECOND 

MOST IMPORTANT AREA TO BE CONSIDERED FOR CHANGE

W rite - in  Responses fo r  the Most Important Areas 
to be Considered fo r  Change

The number o f required courses fo r  a degree

Faculty should recognize th a t most n ight students have a fu l l - t im e  job  

More assistance in the laboratory  

Class size

Broader o ffe r in g  a t night

More a tte n tio n  should be given to course prerequisites  

Rate o f tu it io n

Reschedule so th a t a l l  courses o f a given type are not o ffered  on the 
same night

W rite - in  Responses fo r  the Second Most Important Areas 
to be Considered fo r  Change

Become a four-year college  

Early re g is tra t io n  

Lower cost

Change a l l  classes to modular teaching method

Classes are too long

Ins tru c to r

O ffe r more advanced courses a t  night
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APPENDIX J

WRITE-IN RESPONSES FOR THE MOST IMPORTANT AND THE SECOND 

MOST IMPORTANT REASON FOR ATTENDING A PARTICULAR COLLEGE

W rite - in  Responses fo r  the Most Important Reason 
fo r  Attending a P a r t ic u la r  College

Because o f program o ffe red

Best a v a i la b le  source fo r  education

Convenience and cost

Because of fa m ily  re s p o n s ib i l i t ie s ,  only opportunity fo r  higher educa­
tion

Class s ize

Only place th a t  o ffe red  the curriculum th a t  I was in te res ted  in

I t  is  the best co llege

Practica l ap p lic a t io n  o f theory

Course wanted o ffe red  a t  convenient time

Only school o f fe r in g  the program I  desire

W rite - in  Responses fo r  the Second Most Important Reason 
fo r  Attending a P a r t ic u la r  College

Exploration purposes— not sure what I want to  do 

To t ra n s fe r  to  a u n iv e rs ity

College o ffe rs  an unlim ited  v a r ie ty  o f  classes and l ib r a r y  resources 

Because o f program o ffe red  

Small College  

Smaller classes

Offers many educational opportun ities

The only place the employer would pay fo r  my course


