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ABSTRACT

A COMPARISON OF SELECTED MICHIGAN 
STATE UNIVERSITY ELEMENTARY TEACHER PREPARATION 

PROGRAMS BASED UPON THE PERCEPTIONS OF STUDENT 
TEACHERS, SUPERVISING TEACHERS AND PRINCIPALS OF 

COOPERATING SCHOOLS

By

J e r r y  M. Kami

Purpose o f  the Study

The purpose o f  t h i s  study was to  compare the impact o f  s e le c te d  

Michigan S t a t e  U n i v e r s i t y  e lementa ry  teacher  p re p a r a t io n  programs on 

c o ope ra t ing  schools in  the f o l lo w in g  areas:

a .  I n d i v i d u a l i z e d  i n s t r u c t i o n .

b.  I n s t r u c t i o n a l  a c t i v i t i e s .

c .  C o n t r ib u t io n s  to the coopera t ing  school program.

d.  A d d i t io n a l  p ro fe s s io n a l  a c t i v i t i e s  by superv is ing  te a c h e r .

e .  A d d i t io n a l  p ro fe s s io n a l  a c t i v i t i e s  by o th e r  s t a f f  members. 

The comparisons were based on the responses to s p e c i f i c  quest ions  by 

s tudent  te a c h e rs ,  s up e rv is in g  teach e rs ,  and p r i n c i p a l s  o f  coopera t ing  

schools .  The f o l l o w i n g  Michigan S ta te  U n i v e r s i t y  e lementary  teacher  

p r e p a r a t io n  programs were compared:

a .  Conventional  E lementary Program.

b.  C lu s t e r  E lementary  Program.

c .  E lementary  I n t e r n  Program.

d.  Experimental  E lementary  Educat ion Program.

e.  Teacher Corps Program.
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Methodoloqy

The d a ta  were  c o l l e c t e d  u s in g  q u e s t i o n n a i r e s  deve lop ed  by t h e  

Deans and D i r e c t o r s  o f  Teache r  E d u c a t i o n  Programs i n  M ic h ig a n  f o r  

a 1969 s t u d y .  The q u e s t i o n n a i r e s  were  a d m i n i s t e r e d  t o  s t u d e n t  

t e a c h e r s ,  s u p e r v i s i n g  t e a c h e r s  and p r i n c i p a l s  o f  c o o p e r a t i n g  s c h o o ls  

d u r i n g  th e  l a s t  two weeks o f  th e  W i n t e r  q u a r t e r  o f  1975- The M ic h ig a n  

S t a t e  U n i v e r s i t y  r e s i d e n t  c e n t e r  d i r e c t o r s  were  r e s p o n s i b l e  f o r  t h e  

a d m i n i s t r a t i o n  and c o l l e c t i o n  o f  t h e  s u r v e y  i n s t r u m e n t s .  Of  the  

752 members o f  t h i s  p o p u l a t i o n  599 responded t o  t h e  q u e s t i o n n a i r e .

Fo r  each response  c h o i c e  t o  a q u e s t i o n n a i r e  i t e m ,  t h e  number o f  

r e s p o n d e n ts ,  p e r  c e n t  o f  r e s p o n d e n t s ,  mean, and s t a n d a r d  d e v i a t i o n  

was t a b u l a t e d  f o r  each p rog ram .  Cohen 's  d f o r m u la  was used t o  

d e te rm in e  i f  m e a n in g fu l  d i f f e r e n c e s  e x i s t e d  between t h e  s e l e c t e d  

t e a c h e r  p r e p a r a t i o n  programs and th e  c o n v e n t i o n a l  p ro g ram .  A mean­

i n g f u l  d i f f e r e n c e  o f  20 p e r  c e n t  was a r b i t r a r i l y  e s t a b l i s h e d  f o r  t h i s  

s t u d y .

F i n d i n g s  o f  t h e  S tudy  

The m a jo r  f i n d i n g s  o f  t h e  s tu d y  i n c l u d e d :

Research H y p o th e s i s  # 1 : M e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by

t h e  s u p e r v i s i n g  te a c h e r s  i n  t h e  E x p e r im e n ta l  E le m e n ta ry  E d u c a t io n  

Program as compared t o  t h e  s u p e r v i s i n g  te a c h e r s  in  t h e  C o n v e n t io n a l  

p ro g ram  in  t h e  amount o f  t im e  p u p i l s  were  i n v o l v e d  i n  i n d i v i d u a l i z e d  

i n s t r u c t i o n .

Research H y p o th e s i s  # 2 : M e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by

t h e  s t u d e n t  t e a c h e r s  i n  b o th  t h e  E le m e n ta ry  I n t e r n  and Teache r  Corps 

p ro g ram s ,  and t h e  p r i n c i p a l s  i n  t h e  Teache r  Corps p ro g ram  based on
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changes i n  i n s t r u c t i o n a l  a c t i v i t i e s  f o r  t h e  p u p i l s  when compared t o  

the  C o n v e n t i o n a l  p rog ram .

Research H y p o th e s i s  # 3 : M e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by

a l l  t h r e e  groups o f  re sp ond en ts  i n  th e  E x p e r i m e n t a l  E le m e n ta ry  

E d u c a t io n  program and the  s t u d e n t  t e a c h e r s  i n  t h e  T eache r  Corps p r o ­

gram when compared t o  t h e  C o n v e n t i o n a l  p ro g ram  based on t h e  c o n t r i b u ­

t i o n s  t o  t h e  c o o p e r a t i n g  schoo l  p rogram by t h e  s t u d e n t  t e a c h e r .

Research H y p o th e s i s  # 4 : No m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d

between th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  programs and t h e  C o n v e n t io n a l  

p rogram i n  t h e  amount o f  t im e  th e  s u p e r v i s i n g  t e a c h e r  must  spend on 

p r o f e s s i o n a l  d u t i e s  due t o  t h e  p re sen ce  o f  a s t u d e n t  t e a c h e r .

Research H y p o th e s i s  # 5 : M e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by 

the  s u p e r v i s i n g  te a c h e r s  f r o m  th e  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  

program when compared t o  t h e  p e r c e p t i o n s  o f  t h e  s u p e r v i s i n g  t e a c h e r s  

i n  t h e  C o n v e n t io n a l  p rog ram  in  t h e  amount o f  t im e  o t h e r  s t a f f  members 

spend on p r o f e s s i o n a l  d u t i e s  due t o  t h e  p re sen ce  o f  t h e  s t u d e n t  

t e a c h e r .

The g e n e ra l  c o n c l u s i o n s  reached i n  t h i s  s t u d y  were  t h a t :

1) s i n c e  no m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  t o  e x i s t  between 

the  C l u s t e r  program and th e  C o n v e n t i o n a l ,  t h e s e  p rograms a re  co m p arab le  

i n  t h e  a reas  i n v e s t i g a t e d ;  2) s i n c e  i n  o n l y  one i n s t a n c e  were m e a n in g fu l  

d i f f e r e n c e s  p e r c e i v e d  between th e  E le m e n ta ry  I n t e r n  p rogram and th e  

C o n v e n t io n a l  p rog ram ,  i t  seems r e a s o n a b le  t o  c o n c lu d e  t h a t  p r i o r  t o  

th e  i n t e r n s h i p  e x p e r i e n c e  th e  E le m e n ta ry  I n t e r n  p ro g ram  i s  com parab le  

t o  t h e  C o n v e n t io n a l  p rog ram  in  t h e  f i v e  a re as  unde r  i n v e s t i g a t i o n ;  

and 3) t h e  f o u r - y e a r  f i e l d - c e n t e r e d  e x p e r i e n c e  o f  t h e  E x p e r im e n ta l
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Elementary  Educat ion program and the two-year  in te r n s h ip  o f  the  

Teacher  Corps program seems to  r e s u l t  in meaningful  d i f f e r e n c e s  when 

compared to  the  Conventional  program in the areas i n v e s t i g a t e d .
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CHAPTER I

INTRODUCTION

A l t h o u g h  M ic h ig a n  S t a t e  U n i v e r s i t y  was founded i n  1855,  r e c o rd s  

re v e a l  i t  was n o t  u n t i l  e a r l y  1900 t h a t  t h e r e  appeared t o  be a move 

t o  e s t a b l i s h  a s t u d e n t  t e a c h i n g  p rog ram .  S in ce  t h e n ,  re m a rk a b le  

p r o g r e s s  has been made i n  a c o m p a r a t i v e l y  s h o r t  p e r i o d  o f  t im e  i n  t h e  

f i e l d  o f  t e a c h e r  t r a i n i n g .  In  1908,  one p r o f e s s o r  com p r ised  t h e  

e n t i r e  f a c u l t y  i n  E d u c a t i o n .  In  an e f f o r t  t o  se rve  th e  p e o p le  o f  t h e  

s t a t e ,  N o l l  r e p o r t s  t h a t  f ro m  the  b e g i n n i n g  the  i n s t i t u t i o n  has p la c e d  

a s t r o n g  emphasis  on s t u d e n t  t e a c h i n g  where e x p e r i e n c e  i s  o b t a i n e d  i n  

a r e a l ,  o n g o i n g ,  c la s s r o o m  s i t u a t i o n  -  n e v e r  in  a campus o r  d e m on s t ra ­

t i o n  s c h o o l . ^  N o l l  c o n t i n u e s :

I t  i s  t h i s  b e l i e f  i n  t h e  v a l u e  and im p o r ta n c e  o f  l e a r n i n g  
t o  te a c h  by g o in g  i n t o  a r e g u l a r  c la s s r o o m ,  o b s e r v i n g ,  
c o n s u l t i n g ,  a c t u a l l y  t e a c h i n g ;  l i v i n g  and p a r t i c i p a t i n g  i n  
a l l  a c t i v i t i e s  o f  t h e  schoo l  and th e  communi ty ;  and s t a y i n g  
i n  t h e  s i t u a t i o n  lo ng  enough t o  a c h ie v e  a f e e l i n g  o f  s e c u r i t y  
and b e l o n g i n g  i n  i t  -  t h i s  k in d  o f  e x p e r i e n c e  f o r  a l l  u n d e r ­
g r a d u a te s  p r e p a r i n g  t o  teach  has p r o b a b l y  been th e  s i n g l e  
most  i m p o r t a n t  e le m e n t  o f  s t r e n g t h  i n  t h e  M ic h ig a n  S t a t e  
p rogram o f  t e a c h e r  e d u c a t i o n . 2

Even c r i t i c s  o f  t e a c h e r  e d u c a t i o n  seem t o  agree  t h a t  s t u d e n t  

t e a c h i n g  i s  e s s e n t i a l  t o  t h e  p r e p a r a t i o n  o f  t e a c h e r s ,  i f  n o t  t h e  most 

i m p o r t a n t  p a r t  o f  t h e  p r o f e s s i o n a l  e d u c a t i o n  sequence o f  c o u r s e  w o rk

^ V i c t o r  H. N o l l ,  The P r e p a r a t i o n  o f  Teachers  a t  M ic h ig a n  S t a t e  
U n i v e r s i t y ,  ( E a s t  L a n s in g :  M ic h ig a n  S t a t e  U n i v e r s i t y ,  1968) p .  231—

^ I b i d . , p .  231
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2

w h ich  a f u t u r e  t e a c h e r  r e c e i v e s .  In  T959» A d m i r a l  R i c k o v e r  s t a t e d :

A l l  t e a c h e r s  need some s p e c i a l  i n s t r u c t i o n  i n  pedagogy 
and a good deal o f  p r a c t i c e  t e a c h i n g .  We m ig h t  c o n s i d e r  
c o p y in g  the  i n t e r n s h i p  i n  e d u c a t i o n  w h ic h  i s  common 
abroad -  t e a c h e r  c a n d id a te s  p r a c t i c i n g  und e r  t h e  s u p e r ­
v i s i o n  o f  e x p e r ie n c e d  t e a c h e r s  b e f o r e  t h e y  t a k e  on a 
c l a s s  a l l  by t h e m s e l v e s . 3

Most  e d u c a to r s  s h a re  C o n a n t ' s  v i e w  t h a t  t h e  v a l u e  o f  a p e r i o d  

o f  s u p e r v i s e d  p r a c t i c e  t e a c h in g  f o r  t h e  a s p i r i n g  t e a c h e r s  i s  i n d i s ­

p u t a b l e ,  and t h a t  b o th  t h e  s t u d e n t  and p u b l i c  sch oo l  c o u l d  b e n e f i t  

f r o m  th e  r e l a t i o n s h i p . ^  Denemark and Macdona ld  n o te d  t h e r e  was w i d e ­

sp read  agreement t h a t  s u p e r v i s e d  c la s s r o o m  p r a c t i c e  i s  a good t h i n g  

f o r  p r o s p e c t i v e  t e a c h e r s ,  b u t  re s e a r c h  i s  p r a c t i c a l l y  n o n e x i s t e n t  

r e l a t i v e  t o  d e t e r m i n i n g  t h e  s p e c i f i c  k in d s  o f  p r a c t i c e  w h ic h  a c t u a l l y  

do have d e m o n s t ra b l y  p o s i t i v e  e f f e c t s .  T h i s  v i e w  i s  s u p p o r te d  by 

Jackson  when he s t a t e s  t h a t  s t u d e n t  t e a c h i n g  p rograms e x i s t  i n  many 

modes o f  o p e r a t i o n ,  s t y l e ,  t y p e s ,  and p rog ram  p a t t e r n s .  There  i s ,  

however ,  l i t t l e  re se a rch  t o  i n d i c a t e  t h a t  one mode i s  more e f f e c t i v e  

tha n  a n o th e r  i n  the  p r e p a r a t i o n  o f  t e a c h e r s . ^  The co m m i t te e  on

3G. K. H o d e n f i e l d  and T.  M. S t i n n e t t ,  The E d u c a t i o n  o f  T e a c h e r s ,
(Englewood C l i f f s ,  New J e r s e y :  P r e n t i c e  H a l l ,  1 96 1 ) ,  p .  ) b .

^James B. Conant ,  The E d u c a t io n  o f  A m er ican  T e a c h e r s , (New York :
M c G r a w - H i l l ) ,  1963, p.  1^2.

5G. W. Denemark and J .  B. M acdona ld ,  " P r e s e r v i c e  and I n s e r v i c e  
E d u c a t i o n  o f  T e a c h e r s " ,  The J o u r n a l  o f  E d u c a t i o n a l  R e s e a rc h , 37:233-21+7,  
1967.

^ C h a r le s  L o u is  J a c k s o n ,  "A  S tudy  o f  S e l e c t e d  S t u d e n t  T each in g  
E x p e r i e n c e s  Repor ted  by M ic h ig a n  S t a t e  U n i v e r s i t y  C l u s t e r  Program and 
C o n v e n t io n a l  Program S tu d e n t  T e a c h e r s "  ( u n p u b l i s h e d  Ph.D.  d i s s e r t a t i o n ,  
M ic h ig a n  S t a t e  U n i v e r s i t y ,  1971,  P- 8 .



research in  s tudent  teach ing  o f  the A s s o c ia t io n  o f  Student Teaching  

s tresses  the need to  observe e x p e r im e n t a l l y  the e f f e c t s  o f  d i f f e r e n t  

types o f  s tudent  te ach ing  programs.^

An i n v e s t i g a t i o n  i n t o  the n a ture  and e f f e c t i v e n e s s  o f  teacher  

p r e p a r a t io n  programs is necessary to  e v a lu a te  the q u a l i t y  o f  programs.

I t  is i n t e r e s t i n g  to  note t h a t  the Department o f  Superintendence  

o f  the N a t io n a l  Educat ion A s s o c ia t io n  of  the Uni ted  S ta tes  in  i t s  

Nin th  Yearbook l i s t e d  s i x  main fu n c t io n s  of  a program o f  teacher  edu­

c a t i o n .  They were b r i e f l y  descr ibed as fo l lo w s :

a.  The f i r s t  f u n c t io n  o f  a program of  teacher  education is to  
pro v id e  a reasonable  mastery o f  the su b jec t  taught and o f  
s u b j e c t - m a t t e r  r e la t e d  to  i t .

b.  The second f u n c t io n  o f  teacher  education is to a s s i s t  each 
p ro s p e c t iv e  teacher  in the fo rm u la t io n  o f  a d e f i n i t e  
phi losophy o f  ed u ca t io n .

c .  The t h i r d  f u n c t io n  o f  teacher  education is to  prov ide  a 
thorough understanding o f  c h i l d  n a tu re .

d.  The f o u r t h  fu n c t io n  o f  teacher  education  is development  
o f  powers o f  e v a l u a t i o n .

e .  The f i f t h  f u n c t io n  o f  teacher  education is t r a i n i n g  in 
p ro fe s s io n a l  e t h i c s .

f .  The s i x t h  f u n c t io n  o f  teacher  p re p a ra t io n  is  education f o r  
l i f e  o u ts id e  the classroom.

These s i x  fu n c t io n s  o f  a program o f  teacher  education were 

publ ished  in 1931.  This  e a r l y  study a lso  suggests t h a t  programs o f

^ A ss oc ia t ion  f o r  Student  Teaching,  Research on Student Te a c h in g , 
B u l l e t i n  No. 5 (Dubuque, Iowa: W i l l i a m  C. Brown Co. 1965),  p .  27.

g
D epar tm en t  o f  S u p e r in t e n d e n c e ,  N i n t h  Yearbook ,  F i v e  U n i f y i  nq 

F a c t o r s  i n  Am er ican  E d u c a t i o n ; The Depar tm en t  o f  S u p e r in te n d e n c e  o f  
t h e  N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n  o f  t h e  U n i t e d  S t a t e s ;  W a s h in g to n ,  
D. C . ,  1931,  pp .  267 -26 8 .
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teacher  education must recognize  d i f f e r i n g  needs o f  teachers  as w e l l

as i n d iv id u a l  needs o f  p u p i l s .  F u r t h e r ,  the economy o f  e f f o r t ,  t im e ,

and money is important in p lanning and a d m in is te r in g  a program o f
9

teacher  e ducat ion .

Need f o r  the Study 

According to  E b e l , the e v a lu a t io n  o f  e n t i r e  tea cher  educat ion  

programs, or  even o f  segments o f  programs, is sp o t ty  and i n a d e q u a t e . ^  

I d e a l l y ,  i t  is assumed t h a t  the design of  each c u r r ic u lu m  f o r  the  

p r e p a r a t io n  o f  teachers  adopted by the i n s t i t u t i o n  r e f l e c t s  the ju d g ­

ment o f  a p p ro p r ia t e  members o f  the f a c u l t y  and s t a f f ,  o f  s tu d e n ts ,  o f  

graduates ,  and o f  the p ro fe s s io n  as a whole.  I t  is  a lso  assumed t h a t  

these c u r r i c u l a  r e f l e c t  an awareness o f  research and development in 

teacher  e d u c a t i o n . ^

9
Department o f  Superintendence,  N in th  Yearbook, F ive  U n i f y i n g  

Factors  in American Ed u cat io n ; The Department o f  Superin tendence o f  
the  N a t io n a l  Education A s s o c ia t io n  o f  the U n i ted  S t a t e s ;  Washington,  
D . C . ,  1931, pp. 270-271.

^ R o b e r t  L.  Eb e l ,  e d . ,  Encyc lopedia  o f  Educational  Research  
(London: Macmil lan Co. ,  1969) , p» 1^18.

^ " S t a n d a r d s  f o r  t h e  A c c r e d i t a t i o n  o f  Teacher E d u c a t i o n " ,  
N a t i o n a l  C o u n c i l  f o r  A c c r e d i t a t i o n  o f  Teacher E d u c a t i o n ;  W a s h in g to n ,  
D . C . ,  1970, p .  3.
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In December o f  1968,  the Council  o f  S t a t e  C o l lege  Pres id e n ts  

o f  Michigan i n s t r u c t e d  the Deans and D i r e c t o r s  o f  Teacher Educat ion  

Programs to i n v e s t i g a t e  the impact o f  s tudent  tea ch in g  programs 

upon the p u b l ic  schools coopera t ing  in teacher  e d uca t ion  programs. The 

data  were gathered in the F a l l  Q u a r te r  and Semester o f  1969 from cooper  

a t in g  teachers ,  s tudent te achers ,  and p r i n c i p a l s  o f  c o o p era t in g  schools  

These data were to be used to measure the e f f e c t  o f  s tudent  teach ing  

on the school in which student teachers were p laced and to  p rov ide  a 

basis  f o r  the improvement o f  s tudent teach ing  and te acher  p r e p a r a t io n  

programs in Michigan.  This s tudy ,  commonly r e f e r r e d  to  as the Student  

Teaching Impact Study,  involved more than 10,000  te a c h e rs ,  s tudent  

te a c h e rs ,  and school a d m in is t r a to r s  In the most comprehensive study  

o f  s tudent teaching ever conducted in  M ich igan .

The Deans and D i r e c t o r s  o f  Teacher Educat ion Programs in Michigan  

incorporated  in to  the survey instruments  the means f o r  e v a l u a t i n g  

student teaching programs. This p a r t i c u l a r  study w i l l  u t i l i z e  o n ly  

those items of  response w i t h i n  the survey which a re  r e le v a n t  to  the  

def ined  to p ic ;  namely,  comparing the impact o f  s e le c t e d  Michigan S t a t e  

U n i v e r s i t y  e lementary  teacher  p r e p a r a t io n  programs on c o ope ra t ing  

schools based on the percept ions  o f  s tudent  te a c h e rs ,  s u p e rv is in g  

te a c h e rs ,  and p r i n c i p a l s  o f  coopera t ing  schools in which s tudent  

teachers are  p laced .

Each teacher  p r e p a r a t io n  program is  an endeavor to  prepare  a

more competent,  a n a l y t i c a l ,  in n o v a t iv e ,  and c r i t i c a l  teacher  who can

18
help  master the ser ious  educat iona l  problems in  our s o c i e t y .  Changes

Jackson, op.  ci t . , p.  2.
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in  e x i s t i n g  programs and th e  i n i t i a t i o n  o f  new, i n n o v a t i v e  programs 

a re  n ece ssa ry  i f  t h e y  a re  t o  i n c l u d e  th e  l a t e s t  s o c i a l ,  t e c h n o l o g i c a l  

and t h e o r e t i c a l  i n n o v a t i o n s .  Host, c e r t a i n l y  t h e r e  i s  a need f o r

A t  M ic h ig a n  S t a t e  U n i v e r s i t y  s t u d e n t  t e a c h e r s  who a re  a s s ig n e d  

t o  one s u p e r v i s i n g  t e a c h e r  a re  c o n s i d e r e d  t o  be p a r t i c i p a n t s  o f  t h e  

c o n v e n t i o n a l  p rogram o f  s t u d e n t  t e a c h i n g .  T h i s  p a r e n t  p rogram i s  the  

r e s u l t  o f  decades o f  a d d i t i o n s  and m o d i f i c a t i o n s  o f  e d u c a t i o n a l  p r a c ­

t i c e s ,  and i s  a b a s i c  " p o i n t  o f  d e p a r t u r e "  f o r  o t h e r  new and e x p e r i ­

menta l  t e a c h e r  p r e p a r a t i o n  p rograms a t  M i c h ig a n  S t a t e  U n i v e r s i t y .  

However,  any new p ro g ra m ,  as w e l l  as t h e  t r a d i t i o n a l  p ro g ram ,  o f

t e a c h e r  p r e p a r a t i o n  must, " . . . b e  s u p p o r te d  by e m p i r i c a l  e v id e n c e  as

20
t o  i t s  m e r i t s  and w o r t h  t o  t h e  p a r t i c i p a n t s " .

In  a d d i t i o n  t o  t h e  c o n v e n t i o n a l  t e a c h e r  p r e p a r a t i o n  p rogram a t  

M ic h ig a n  S t a t e  U n i v e r s i t y ,  s e v e r a l  o t h e r  p rograms a re  c u r r e n t l y  

i n v o l v e d  i n  the  p ro c e s s  o f  p r e p a r i n g  te a c h e r s  a t  t h e  e l e m e n t a r y  l e v e l  

A c o m p le te  d e s c r i p t i o n  o f  t h e s e  p rograms i s  g i v e n  i n  C h a p te r  I I .  

A l t h o u g h  the  p ro p o n e n ts  o f  each o f  t h e s e  programs p r a i s e  i t s  m e r i t s ,  

no s t u d i e s  have been c o n d u c te d  t o  a c t u a l l y  compare th e  e f f e c t i v e n e s s  

o f  each o f  th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p ro g ra m s .

1 g
P a t r i c k  D. D a un t ,  "A F o l l o w - u p  S tudy  o f  t h e  M ic h ig a n  S t a t e  

U n i v e r s i t y - L a n s i n g  Schoo l  D i s t r i c t  SERL P r o j e c t  and t h e  C o n v e n t i o n a l  
Program o f  S tu d e n t  T e a c h in g  in  t h e  L a n s in g  P u b l i c  S ch o o ls  w i t h  
Compar isons o f  Teache r  A t t i t u d e s ,  R a t i n g s ,  and C a re e r  P r o g r e s s ,  
(Unpub.  Ph.D.  d i s s e r t a t i o n ,  M ic h ig a n  S t a t e  U n i v e r s i t y )  p .  172.

19c o n t i n u o u s  r e - e x a m i n a t i o n  o f  s t u d e n t  t e a c h i n g  p ro g ram s .

p .  5.
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The w r i t i n g s  thus f a r  p o in t  out t h a t  i t  is necessary t h a t  da ta  

be obta ined  to  support e m p i r i c a l l y  the c la ims o f  the e f f e c t i v e n e s s  

o f  the  s e le c t e d  e lementa ry  teacher  p r e p a r a t io n  programs a t  Michigan  

S t a t e  U n iv e rs i  t y .

Statement o f  the Problem

The purpose o f  t h i s  study is to  compare the impact o f  s e le c te d  

Michigan S ta te  U n i v e r s i t y  e lementary  teacher  p re p a r a t io n  programs on 

coopera t ing  schools in the f o l l o w i n g  areas:

a .  I n d i v i d u a l i z e d  i n s t r u c t i o n

b.  I n s t r u c t i o n a l  a c t i v i t i e s

c .  C o n t r ib u t io n s  to the c o opera t ing  school program

d. A d d i t io n a l  p ro fe s s io n a l  a c t i v i t i e s  by s u p e rv is in g  teacher

e .  A d d i t io n a l  p ro fe s s io n a l  a c t i v i t i e s  by o th e r  s t a f f  members

The comparisons w i l l  be based on the  responses to  s p e c i f i c

quest ions  by s tudent  te a c h e rs ,  s u p e rv is in g  te a c h e rs ,  and p r i n c i p a l s  

o f  c o o p era t in g  schools .  The f o l l o w i n g  Michigan S t a t e  U n i v e r s i t y  

e lementary  teacher  p re p a r a t io n  programs w i l l  be compared:

a.  Convent ional  E lementary  Program

b. C lu s t e r  E lementary  Program

c .  Elementary  I n t e r n  Program

d. Teacher Corps Program

e.  Exper imenta l  E lementary  Educat ion Program
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Research H y p o th e s i s  3

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between the  s e l e c t e d  t e a c h e r  

p r e p a r a t i o n  programs and t h e  c o n v e n t i o n a l  p rogram in  c o n t r i b u t i o n s  t o  

t h e  c o o p e r a t i n g  schoo l  p rogram by t h e  s t u d e n t  t e a c h e r  i n  t h e  f o l l o w i n g  

a r e a s :

a.  S u p e r v i s i n g  y o u th  g ro up s .

b .  T a l k i n g  t o  p a r e n t  g ro up s .

c .  P e r fo r m in g  re c e s s ,  l u n c h ,  gymnasium, p la y g ro u n d  o r  h a l l  d u t i e s .

d .  Chape ron ing  s o c i a l  a c t i v i t i e s  f o r  p u p i l s .

e .  S u p e r v i s i n g  s tu d y  h a l l s .

f .  Coaching o r  a s s i s t i n g  i n  i n t e r s c h o l a s t i c  o r  e x t r a c u r r i c u l a r
a c t  i v i t i  e s .

g.  A s s i s t i n g  i n  h a n d l i n g  d i s c i p l i n e  p ro b le m s .

h .  D e v e lo p in g ,  p r o v i d i n g ,  o r  s u g g e s t i n g  new o r  d i f f e r e n t  
m a t e r i a l s  t o  the  te a c h e r s  o f  t h e  c o o p e r a t i n g  s c h o o l .

i .  P r o v i d i n g  a i d s  o r  i d e a s .

j .  Amount o f  t im e  t a u g h t  f o r  s u p e r v i s i n g  t e a c h e r ,

k .  A f f e c t s  on s t a f f  m o ra le .

1. Change in  w o rk  load o f  a d m i n i s t r a t o r .

Research H y p o th e s i s  k

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between th e  s e l e c t e d  t e a c h e r  

p r e p a r a t i o n  programs and the  c o n v e n t i o n a l  p rogram in  t h e  amount  o f

t im e  the  s u p e r v i s i n g  t e a c h e r  must  spend on th e  f o l l o w i n g  p r o f e s s i o n a l

d u t i e s  due t o  t h e  p resence  o f  a s t u d e n t  t e a c h e r :

a.  F requency  o f  s u p e r v i s i n g  t e a c h e r  v i s i t s  t o  o t h e r  c la s s ro o m s .

b .  Amount o f  c o m m i t te e  w o rk  condu c ted  by s u p e r v i s i n g  t e a c h e r  
w i t h  s t u d e n t s  and f a c u l t y .

c .  Amount o f  r e s e a r c h  co ndu c ted  by s u p e r v i s i n g  t e a c h e r .
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d .  Amount o f  p r o f e s s i o n a l  r e a d in g  p e r fo rm e d  by t h e  s u p e r v i s i n g  
t e a c h e r .

e .  Amount o f  p a r t i c i p a t i o n  by s u p e r v i s i n g  t e a c h e r  i n  s t u d e n t  
t e a c h e r  sem in ars  o r  i n - s e r v i c e  a c t i v i t i e s  d e a l i n g  w i t h  
s t u d e n t  t e a c h i n g .

Research H y p o th e s i s  5

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  t e a c h e r  

p r e p a r a t i o n  programs and th e  c o n v e n t i o n a l  p rogram i n  t h e  amount  o f  

t im e  o t h e r  s t a f f  members spend on t h e  f o l l o w i n g  p r o f e s s i o n a l  d u t i e s  due 

t o  t h e  p resence  o f  t h e  s t u d e n t  t e a c h e r :

a. Teach i n g .

b . Chaperoni  n g .

c . S upe rv i  s i n g .

d . Frequency  o f  v i s i t s  t o  o t h e r  c l a s s e s .

e. Amount o f  com m i t te e  w o rk .

f . Amount o f  r e s e a r c h .

9* Amount o f  p r o f e s s i o n a l  r e a d in g  o r  w r i t i n g .

D e f i n i t i o n s  o f  Terms

S tu d e n t  t e a c h i n g . — O b s e r v a t i o n ,  p a r t i c i p a t i o n ,  and a c t u a l  t e a c h i n g

done by a s t u d e n t  p r e p a r i n g  f o r  t e a c h in g  unde r  t h e  d i r e c t i o n  o f  a

s u p e r v i s i n g  t e a c h e r  o r  g en e ra l  s u p e r v i s o r ;  p a r t  o f  t h e  p r e - s e r v i c e

21
program o f f e r e d  by a t e a c h e r  e d u c a t i o n  i n s t i t u t i o n .

S tu d e n t  t e a c h e r . - - A  pe rson  e n r o l l e d  i n  a sch oo l  o f  e d u c a t i o n  who 

has been a ss ig ne d  t o  a s s i s t  a r e g u l a r  t e a c h e r  in  a r e a l  schoo l  s i t u a t i o n .

2 , C a r t e r  V.  Good, e d . ,  D i c t i o n a r y  o f  E d u c a t i o n  (New York :  
M c G ra w -H i l l  Book C o . ,  I n c . ,  1959 ) ,  p .  563.

22 I b i d .  , p .  563.
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S u p e r v i s i n g  t e a c h e r . — An e x p e r ie n c e d  t e a c h e r  employed i n  t h e  l o c a l

schoo l  sys tem t o  w o rk  w i t h  p u p i l s  and t o  s u p e r v i s e  c o l l e g e  s t u d e n t s

23
d u r i n g  t h e i r  s t u d e n t  t e a c h in g  e x p e r i e n c e .

Pr i nc i  p a l , — The a d m i n i s t r a t i v e  head and p r o f e s s i o n a l  l e a d e r  o f  a

2k
schoo l  d i v i s i o n  o r  u n i t .

P u p i 1 . — One who a t t e n d s  a k i n d e r g a r t e n  o r  a schoo l  o f  e l e m e n t a r y  

25l e v e l .  The te rm  " s t u d e n t "  w i l l  be avo ide d  in  t h i s  s t u d y  t o  p r e v e n t  

c o n f u s i o n  as t o  w h e th e r  i t  r e f e r r e d  t o  s t u d e n t  t e a c h e r s  o r  p u p i l s .

F i e l d  l a b o r a t o r y  e x p e r i e n c e . — A c tu a l  p r a c t i c e  away f r o m  th e  

c o l l e g e  campus, w i t h i n  s c h o o ls  o r  t h e i r  e n v i r o n m e n t ,  i n  d e a l i n g  w i t h  

e d u c a t i o n a l  p ro b le m s ;  p a r t  o f  t h e  program o f f e r e d  by a t e a c h e r  educa­

t i o n  i n s t i t u t i o n ,  u s u a l l y  conduc ted  i n  s c h o o ls  t h a t  a re  n o t  f o r m a l l y  

unde r  t h e  d i r e c t  c o n t r o l  o f  o r  a f f i l i a t e d  w i t h ,  th e  t e a c h e r  e d u c a t i o n

i n s t i t u t i o n ;  u s u a l l y  more l i m i t e d ,  i n c i d e n t a l ,  and l e s s  fo r m a l  and

2 6
c o n c e n t r a t e d  tha n  th e  ex tended  i n t e r n s h i p .

27Impact  s t u d y . - - T h e  M ic h ig a n  " S t u d e n t  Teach ing  Impac t  S tu d y "  

a d m i n i s t e r e d  i n  t h e  F a l l  o f  1969.  A d e s c r i p t i o n  i s  g i v e n  i n  C h a p te r  I I I .

23
C a r t e r  V. Good, e d . ,  D i c t i o n a r y  o f  E d u c a t io n  (New York :  

M c G ra w -H i l l  Book C o . ,  I n c . ,  1959 ) ,  p .  572.

^ I  b i d . , p .  436 .

I b i d . , p .  461 .

2 6 l b i d . , p .  2 27 .

27The Impact  o f  S tu d e n t  T e ach ing  Programs Upon t h e  C o o p e r a t i n g  
P u b l i c  S cho o ls  i n  M ic h ig a n  ( L a n s in g :  M ic h ig a n  C o u n c i l  o f  S t a t e  C o l l e g e
Pres i d e n t s , 1970) .



C o n v e n t io n a l  p ro g r a m . — A te a c h e r  p r e p a r a t i o n  p rog ram  i n  w h ic h

s t u d e n t s  a re  p la c e d  i n d i v i d u a l l y  o r  w i t h  one s u p e r v i s i n g  t e a c h e r  and

spend a s u b s t a n t i a l  p a r t  o f  t h e  q u a r t e r  w i t h  t h a t  p a r t i c u l a r  t e a c h e r .

F o r  t h e  purposes  o f  t h i s  s t u d y ,  s t u d e n t  t e a c h e r s  p a r t i c i p a t i n g  i n  the

c o n v e n t i o n a l  p rogram a re  t e a c h i n g  a t  t h e  e l e m e n t a r y  l e v e l .

C l u s t e r  p ro g ra m . - - A  t e a c h e r  p r e p a r a t i o n  p rog ram  w h ic h  p r o v i d e s

f o r  p l a c i n g  g roups  o f  8 -1 2  s t u d e n t  t e a c h e r s  i n  a s i n g l e  b u i l d i n g  f o r

an i n d i v i d u a l i z e d  and f l e x i b l y  p la nne d  e x p e r i e n c e  w i t h  a v a r i e t y  o f

t e a c h e r s  i n  t h a t  b u i l d i n g  and w i t h  o t h e r  e d u c a t i o n a l  r e s o u r c e s  i n

th e  d i s t r i c t  and commun i ty .  A c l i n i c a l  c o n s u l t a n t  i s  s e l e c t e d  f ro m

t h e  b u i l d i n g  s t a f f  f o r  h i s  o r  h e r  s p e c i a l  competency  i n  t e a c h i n g  and

i n  w o r k in g  w i t h  s t u d e n t  t e a c h e r s  and i s  a s s ig n e d  f o r  a p o r t i o n  o f

h i s  o r  h e r  t im e  t o  w o rk  w i t h  t h e  s t u d e n t  t e a c h e r s  i n  t h e  b u i l d i n g .

He o r  she h e lp s  t o  p l a n  th e  i n d i v i d u a l  s c h e d u le s  f o r  s t u d e n t  t e a c h e r s

p r o v i d e s  f o r  them n ec e s s a ry  i n s t r u c t i o n  and h e lp s  t o  e v a l u a t e  t h e i r  

29
p e r fo rm a n c e .  The c l i n i c a l  c o n s u l t a n t  w i l l  be c o n s i d e r e d  a s u p e r v i s  

in g  t e a c h e r  f o r  t h e  purposes  o f  t h i s  s t u d y .

28Hugo D a v id ,  e d . ,  Toward E x c e l l e n c e  i n  S tu d e n t  T e a c h i n g ,
3 rd  e d i t i o n .  (Dubuque,  Iowa: Kendal  1 -Hunt  P u b l i s h i n g  Co. 1 973 ) ,  p .  1
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E le m e n ta ry  I n t e r n  p ro g r a m . — A t e a c h e r  p r e p a r a t i o n  p rogram where

a f t e r  e x t e n s i v e  p r e p a r a t i o n ,  t h e  s t u d e n t  i s  a s a l a r i e d  i n t e r n  t e a c h e r

d u r i n g  h i s  f o u r t h  c a le n d a r  y e a r  o f  s tudy, ,  He i s  s u p e r v i s e d  by an

i n t e r n  c o n s u l t a n t  s e l e c t e d  f r o m  th e  most  a b l e  t e a c h e r s  i n  t h e  c o o p e r a -

30
t i n g  schoo l  d i s t r i c t s .  The i n t e r n  c o n s u l t a n t  w i l l  be c o n s i d e r e d  a 

s u p e r v i s i n g  t e a c h e r  f o r  t h e  p u r p o s e s , o f  t h i s  s t u d y .

Teacher Corps p ro g r a m . — A t e a c h e r  p r e p a r a t i o n  p rogram i n v o l v i n g  

a p r e - s e r v i c e  p e r i o d  o f  t r a i n i n g  and a s s ig n m e n t  t o  s p e c i f i c a l l y  s e rv e

31c h i l d r e n  f ro m  m u l t i e t h n i c  and m u l t i r a c i a l  b a c k g ro u n d s .

E x p e r im e n ta l  E le m e n ta ry  E d u c a t io n  p r o g r a m . — A t e a c h e r  p r e p a r a t i o n

program c o m b in ing  p u b l i c  s c h o o l s ,  t h e  com m un i t y ,  and th e  u n i v e r s i t y  i n

a competency-based p ro g ram .  A p u p i l  management model i s  s t r e s s e d

32
d u r i n g  an i n t e r n s h i p  i n  t h e  f o u r t h  y e a r .

30 B erna rd  R. Corman and Ann G. O lm s te d ,  The I n t e r n s h i p  i n  the  
P r e p a r a t i o n  o f  E le m e n ta ry  Schoo l  Teache rs  (E a s t  L a n s in g :  M ic h ig a n
S t a t e  U n i v e r s i t y  C o l l e g e  o f  E d u c a t i o n ,  1 9 6 ^ ) .

3 1"T ea c h e r  C o r p s " ,  b r o c h u r e  by U. S. O f f i c e  o f  E d u c a t i o n ,  
W a s h in g to n ,  D. C„

^ " E x p e r i m e n t a l  E le m e n ta r y  E d u c a t i o n  P ro g ram " ,  b r o c h u r e  f o r  
P lacement  S e r v i c e s ,  M ic h ig a n  S t a t e  U n i v e r s i t y ,  E as t  L a n s in g ,  M i c h i g a n .
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L i m i t a t i o n s  o f  t h e  S tudy

The l i m i t a t i o n s  o f  t h i s  s t u d y  a re  as f o l l o w s :

1. The 1975 d a ta  c o l l e c t e d  in  t h i s  s t u d y  i s  l i m i t e d  t o  t h e  re sponses  

o f  e l e m e n t a r y  e d u c a t i o n  s t u d e n t  t e a c h e r s  and th o s e  p u b l i c  s c h o o l  

s u p e r v i s i n g  t e a c h e r s  and p r i n c i p a l s  i n v o l v e d  i n  t h e  f i e l d  l a b o r a ­

t o r y  e x p e r i e n c e  o f  M ic h ig a n  S t a t e  U n i v e r s i t y  e l e m e n t a r y  e d u c a t i o n  

s t u d e n t  t e a c h e r s  d u r i n g  th e  W i n t e r  Q u a r t e r  o f  1975.

2 .  The s t u d y  u t i l i z e s  t h e  q u e s t i o n n a i r e  w h ic h  i s  s u b j e c t  t o  t h e  

l i m i t a t i o n s  imposed by such a t e c h n i q u e .

3 .  The d a ta  f o r  t h i s  s t u d y  were  g a th e r e d  by a re s e a r c h  q u e s t i o n n a i r e  

d es ign ed  by r e p r e s e n t a t i v e s  f ro m  t h i r t y - o n e  t e a c h e r  e d u c a t i o n  

i n s t i t u t i o n s  i n  M i c h i g a n .  The w r i t e r  o f  t h e  p r e s e n t  s t u d y  d i d  

n o t  p a r t i c i p a t e  i n  t h e  c o n s t r u c t i o n  o r  v a l i d a t i o n  o f  t h e  q u e s t i o n ­

n a i r e .  These i n s t r u m e n t s  a re  p a r t i c u l a r l y  w e l l - s u i t e d  f o r  p r o v i d i n g  

the  p e r t i n e n t  i n f o r m a t i o n  i d e n t i f i e d  i n  t h e  p ro b le m  s t a t e m e n t  on 

page 8 . O n ly  s e l e c t e d  response  i t em s  f r o m  th e  q u e s t i o n n a i r e

w i l l  be used i n  com p ar ing  th e  im pa c t  o f  s e l e c t e d  M ic h ig a n  S t a t e  

U n i v e r s i t y  e le m e n ta r y  t e a c h e r  p r e p a r a t i o n  p rograms on c o o p e r a t i n g  

s c h o o l s .

k .  Q u e s t i o n n a i r e s  were  d i s s e m i n a t e d ,  a d m i n i s t e r e d  and c o l l e c t e d  by 

M ic h ig a n  S t a t e  U n i v e r s i t y  c o o r d i n a t o r s  o f  s t u d e n t  t e a c h i n g  i n  t h e  

c o o p e r a t i n g  s c h o o ls  and among th e  s t u d e n t  t e a c h e r s  and s u p e r v i s i n g  

te a c h e r s  w i t h  whom th e y  w o rk .  I t  i s  assumed t h a t  t h i s  was done i n  

a c o m p l e t e l y  o b j e c t i v e  manner.

5. No g e n e r a l i z a t i o n s  a re  i n t e n d e d  t o  f u t u r e  t e a c h e r  p r e p a r a t i o n  

programs a t  M ic h ig a n  S t a t e  U n i v e r s i t y ,  i n  o t h e r  c o n t e x t s ,  o r  i n  

o t h e r  l o c a t i o n s .



CHAPTER I I

SELECTED REVIEW OF RELATED LITERATURE 

I n t r o d u c t i  on

The l i t e r a t u r e  r e l a t i n g  t o  t h e  deve lopm en t  o f  s t u d e n t  t e a c h i n g  

as an i n t e g r a l  p a r t  o f  t h e  p r e p a r a t i o n  o f  t e a c h e r s  and th e  deve lopm en t  

o f  s e l e c t e d  s t u d e n t  t e a c h i n g  programs a t  M ic h ig a n  S t a t e  U n i v e r s i t y  

w i l l  be re v ie w e d  i n  t h i s  c h a p t e r .  The u n iqu e ne ss  o f  each t e a c h e r  

p r e p a r a t i o n  p rogram unde r  s t u d y  w i l l  be p r e s e n t e d .  F i n a l l y ,  a summary 

o f  t h e  l i t e r a t u r e  i s  p r e s e n t e d .

H i s t o r i c a l  Background  W h i le  s c h o o ls  have e x i s t e d  f o r  a p p r o x i m a t e l y  

f o u r  thousand  y e a r s ,  f o r m a l  t e a c h e r  e d u c a t i o n  has e x i s t e d  f o r  le s s  

tha n  t h r e e  hundred  y e a r s .  T h i s  was p r o b a b l y  due ,  l a r g e l y ,  t o  t h r e e  

f a c t o r s ;  f i r s t ,  v e r y  few p e o p le  r e c e i v e d  a f o r m a l  e d u c a t i o n  and 

c o n s e q u e n t l y  few  te a c h e r s  were  needed;  second ,  i t  was f e l t  t h a t  a 

t e a c h e r  o n l y  had t o  know som e th in g  abou t  t h a t  w h ic h  was t o  be t a u g h t ;  

and t h i r d ,  d u r i n g  th e  f i r s t  few c e n t u r i e s  A . D . ,  the  c h u r c h  assumed 

t h e  r e s p o n s i b i l i t y  f o r  e d u c a t i o n .  D u r in g  t h i s  t i m e ,  e d u c a t i o n  had 

a r e l i g i o u s  m o t i v e  and t e a c h in g  was c a r r i e d  on by th e  c l e r g y  who 

had r e l i g i o u s  t r a i n i n g  r a t h e r  than  s p e c i a l  t e a c h e r  t r a i n i n g . ^

When t h e  e m ig r a n t s  f r o m  Europe came t o  t h e  s ho res  o f  t h e  New 

W o r ld  t h e y  b r o u g h t  w i t h  them c e r t a i n  id eas  and i d e a l s .  Among them

*James A.  Johnson ,  A B r i e f  H i s t o r y  o f  S tu d e n t  T e a c h i n g . (De K a l b ,  
I l l i n o i s :  C r e a t i v e  E d u c a t i o n a l  M a t e r i a l s )  1968,  p .  1.

17
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was the system o f  t r a i n i n g  through a p p re n t ic e s h ip  where a youth was

2 . . .
respons ib le  to  a master f o r  t r a i n i n g  in a t r a d e .  Whi le  i t  is  t r u e  

t h a t  most o f  the formal  te ach ing  dur ing  t h i s  t ime was c a r r i e d  on by 

clergymen, some laymen did conduct p r i v a t e  schools as a means of  

l i v e l i h o o d .  These p r i v a t e  school teachers  u s u a l l y  became teachers

3by serv ing  a lengthy  a p p re n t ic e s h ip  w i th  master te a c h e r s .  W r i t i n g  

o f  the  a p p ren t ice s h ip  as a method o f  p re p ar in g  te a c h e rs ,  F r i s t o e  

p o in ts  out :

The f i r s t  a t tempt  to  g ive  t h i s  p r a c t i c a l  ( t e a c h e r )  
t r a i n i n g  in an organized  and sys tem at ic  manner on 
which we have a u t h e n t ic  in fo rm a t io n  was the outgrowth  
o f  the  g u i ld  system which f l o u r i s h e d  in  Europe dur ing  
the l a t t e r  c e n t u r ie s  o f  the M iddle  Ages.  At a t ime  
when merchants and a r t i s t s  and workmen were a l l  
o r g a n iz in g  and s e t t i n g  up d e f i n i t e  l i m i t a t i o n s  and 
p r e r e q u i s i t e s  to  membership in t h e i r  unions,  i t  was 
only  n a tu ra l  t h a t  teachers  should form s i m i l a r  o r g a n i ­
z a t i o n s .  In  o rder  to become a m aster ,  the beg inner  
was req u i re d  to  serve a r a t h e r  long p e r io d  o f  appren­
t i c e s h i p .  During t h i s  t ime he rece ived  l i t t l e  or  no 
compensation and served as an a s s i s t a n t  and s u b s t i t u t e  
and, f i n a l l y ,  taught a c lass  o f  h is  own under the ^
su p e rv is io n  o f  the master to whom he had been ass igned.

The a p p re n t ic e s h ip  embodied the concept o f  l e a r n in g  by do ing ,

and because o f  t h i s  s i m i l a r i t y ,  i t  might be considered a f o r e r u n n e r

o f  p r a c t i c e  te a c h in g .  A ls o ,  in the  lAOO's i t  was common in  the  e a r l y

^George R. Cressman and H a r o ld  W. Benda,  P u b l i c  E d u c a t i o n  i n  
A m e r i c a ,(New Y o rk :  A p p l e t o n - C e n t u r y - C r a f t s ,  I n c . ,  1956), pp .  2 1 - 2 2 .

^James A. Johnson ,  Op. C i t . ,  p .  2.

^ J im  Johnson and F lo y d  P e r r y ,  Readings i n  S t u d e n t  T e a c h in g  
(Dubuque:  Wm. C. Brown Book C o . ,  1967) p .  1*
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European te ach er  t r a i n i n g  schools to  g iv e  the  students  p r a c t i c e  in  

teach ing  by having them teach demonstrat ion lessons to  t h e i r  f e l l o w  

stu dents ." ’

Normal Schools

Most a u t h o r i t i e s  agree t h a t  the f i r s t  real  normal school was

e s t a b l i s h e d  in 1685 by Jean B a p t is t e  de l a  S a l l e  a t  Rheims, F ra n c e .

Cubberley gives  the f o l l o w i n g  account o f  de la  S a l l e ' s  work:

The f i r s t  normal  schoo l  t o  be e s t a b l i s h e d  anywhere 
was t h a t  founded  a t  Rheims,  in  n o r t h e r n  F ra n ce ,  in  
1685,  by Abbe de l a  S a l l e .  He had founded  th e  
O rde r  o f  "The  B r o t h e r s  o f  t h e  C h r i s t i a n  S c h o o l s "  
t h e  p r e c e d in g  y e a r ,  t o  p r o v i d e  f r e e  r e l i g i o u s  i n s t r u c ­
t i o n  f o r  c h i l d r e n  o f  t h e  w o r k i n g  c l a s s e s  in  F ra n c e ,
and he c o n c e iv e d  t h e  new id e a  o f  c r e a t i n g  a s p e c i a l
schoo l  t o  t r a i n  h i s  p r o s p e c t i v e  te a c h e r s  f o r  th e  
t e a c h i n g  w o rk  o f  h i s  O r d e r .  S h o r t l y  a f t e r w a r d  he 
e s t a b l i s h e d  two s i m i l a r  i n s t i t u t i o n s  i n  P a r i s .  Each 
i n s t i t u t i o n  he c a l l e d  a "S e m in a ry  f o r  S c h o o l m a s t e r s . "
In  a d d i t i o n  t o  i m p a r t i n g  a g e n e ra l  e d u c a t i o n  o f  t h e  
t y pe  o f  t h e  t i m e ,  and a th o ro u g h  g r o u n d in g  i n  r e l i g i o n ,  
h i s  s t u d e n t  t e a c h e r s  were  t r a i n e d  t o  tea ch  in  p r a c t i c e  
s c h o o l s ,  under  t h e  d i r e c t i o n  o f  e x p e r ie n c e d  t e a c h e r s . ^

I f  s tudent  teach ing  is e s s e n t i a l l y  d e f ined  as t h a t  p a r t  o f  

p r e s e r v ic e  teacher  educat ion  which prov ides  p r a c t i c a l  teach ing  e x p e r i ­

ence under the c lose  s u p erv is io n  o f  an exper ienced  te a c h e r ,  then the re

can be l i t t l e  doubt t h a t  Jean B a p t is t e  de la  S a l l e  deserves the t i t l e ,
7

" F a th e r  o f  Student T e a c h in g ."

5
Dewey F r i s t o e ,  " E a r l y  Beginnings o f  L ab o ra to ry  Scho o ls ,"  

Educ at iona l  A d m in i s t r a t io n  and S u p e r v i s io n . Vo l .  28 (March 1 9^2 ) ,  p.  219.

*̂ E 1 1 wood P. Cubber ley ,  The H is t o r y  o f  E d u c a t io n . (New York:  
Houghton, M i f f l i n  Co. ,  1920),  p. I 8 5 .

7
James A. Johnson, Op. C i t . ,  p.  12.
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P r u s s i a ,  e a r l y  i n  t h e  n i n e t e e n t h  c e n t u r y ,  was t h e  f i r s t  n a t i o n  

t o  e s t a b l i s h  a s t a t e - c o n t r o l l e d  sys tem f o r  the  t r a i n i n g  o f  t e a c h e r s .

The l e a d e r s  adop ted  t h e  p ed a g o g ic a l  p r i n c i p l e s  o f  Johann P e s t a l o z z i  

( 17^ 6- 1827) ,  who based h i s  i n s t r u c t i o n a l  methods upon know ing  c h i l d  

n a t u r e  and o b s e r v i n g  how p u p i l s  r e a c t  t o  c e r t a i n  l e a r n i n g  s i t u a t i o n s .  

T e a ch in g  had been a f a i r l y  s im p le  m a t t e r  when i t  was o n l y  n e c e s s a ry  

t o  know th e  s u b j e c t  m a t t e r .  I t  i n c r e a s e d  t r e m e n d o u s l y  in  t e c h n i c a l
g

c o m p l e x i t y  when t h e  t e a c h e r  a l s o  had t o  know th e  c h i l d .

P e s t a l o z z i  d e f i n e d  e d u c a t i o n  as t h e  " n a t u r a l ,  p r o g r e s s i v e  and 

ha rmon ious  deve lopment  o f  a l l  t h e  powers and c a p a c i t i e s  o f  t h e  human 

b e i n g . "  In  l i g h t  o f  t h i s  d e f i n i t i o n ,  know ledge o f  t h e  n a t u r a l  d e v e l o p ­

ment o f  t h e  c h i l d  became e s s e n t i a l . He recommended a t t e n t i o n  t o  t h e  

i n s t i n c t s ,  i n t e r e s t s ,  c a p a c i t i e s ,  and a c t i v i t i e s  o f  t h e  l e a r n e r .  He 

r e j e c t e d  th e  t e a c h i n g  o f  mere words and s h i f t e d  th e  emphasis  f r o m  th e  

book  t o  t h e  c h i l d ' s  e x p e r i e n c e s  and im m ed ia te  e n v i r o n m e n t .  O bse rva ­

t i o n  and i n v e s t i g a t i o n  were  t o  r e p la c e  m e m o r i z a t i o n  and c l a s s  d i s c u s s i o n ;  

t h i n k i n g  was t o  r e p l a c e  r e c i t i n g .  W i d e l y  p u b l i c i z e d  im p r e s s io n s  o f

P e s t a l o z z i a n  p r a c t i c e s  r e s u l t e d  in  recommendat ions t h a t  A m er ica n  s c h o o l s

9
a d a p t  p o r t i o n s  o f  t h e  e d u c a t i o n a l  p r a c t i c e s  o f  Europe .

The f i r s t  normal  schoo l  t o  be e s t a b l i s h e d  i n  t h i s  c o u n t r y  was a 

p r i v a t e  s c h o o l ,  e s t a b l i s h e d  by Samuel H a l l  in  1823 a t  C oncord ,  V e rm o n t .

g
C a r r o l l  A t k i n s o n  and Eugene T.  M a le s k a ,  The S t o r y  o f  E d u c a t i o n , 

(New Y ork :  C h i l t o n  Books,  1965) p .  351.

^Emma R e i n h a r d t ,  A m er ican  E d u c a t i o n , (New Y o rk :  H a rp e r  & B r o t h e r s ,
P u b l i s h e r s ,  I960) p .  251.
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T h i s  schoo l  was e s t a b l i s h e d  on e -h u nd re d  and f i f t y  y e a r s  a f t e r

de l a  S a l l e  had e s t a b l i s h e d  t h e  f i r s t  normal  schoo l  i n  Europe .

W h i le  t h e r e  had been p r e v i o u s  s p o r a d i c  a t t e m p t s  t o  t r a i n  t e a c h e r s

i n  t h e  U n i t e d  S t a t e s ,  H a l l ' s  normal  schoo l  s i g n a l e d  th e  b e g i n n i n g

o f  p r a c t i c e  t e a c h in g  in  t h i s  c o u n t r y .  A few town c h i l d r e n  were

a d m i t t e d  t o  H a l l ' s  normal  schoo l  f r o m  th e  v e r y  b e g i n n i n g  f o r

d e m o n s t r a t i o n  and p r a c t i c e  t e a c h i n g  p u r p o s e s . ^

Speak ing  o f  a few d e d i c a t e d  e d u c a to r s  i n  t h e  e a r l y  19 th  c e n t u r y ,

Johnson and P e r r y  r e l a t e ,

" . . . t h e s e  men had v i s i t e d  t e a c h e r  t r a i n i n g  i n s t i t u t i o n s  
i n  Europe and r e t u r n e d  f u l l  o f  e n th u s ia s m  f o r  t h e  
e s t a b l i s h m e n t  o f  s i m i l a r  i n s t i t u t i o n s  i n  t h e  U n i t e d  
S t a t e s .  I t  became c l e a r  t o  th e s e  e d u c a t i o n a l  p i o n e e r s  
t h a t  t h e  improvement  o f  e d u c a t i o n  was dependent  upon 
t h e  improvement  o f  t e a c h e r  p r e p a r a t i o n .  A lm o s t  a l l  o f  
the se  men advoca te d  th e  use o f  p r a c t i c e  t e a c h i n g  i n  the  
normal  schoo l  p r o g r a m . " ^

In  1839 M a s s a c h u s e t t s  e s t a b l i s h e d  th e  f i r s t  schoo l  f o r  p r e p a r i n g  

t e a c h e r s  f o r  t h e  common s c h o o l s .  A $10 ,000  g i f t  by a p r i v a t e  c i t i z e n  

persuaded  th e  M a ssachuse t t s  l e g i s l a t u r e  t o  s t a r t  a schoo l  a t  L e x i n g t o n  

in  J u l y ,  1839. In  I 85O M a ssa ch u se t t s  had t h r e e  normal  s c h o o l s ;

New Y o rk ,  C o n n e c t i c u t ,  and M ic h ig a n  had one each ;  Rhode I s l a n d ,  New 

J e r s e y ,  I l l i n o i s ,  M in n e s o ta ,  C a l i f o r n i a ,  M a ine ,  and Kansas f o l l o w e d  by 

1865.  By 1900 the  s t a t e  s u p p o r te d  normal  schoo l  had sp read  i n t o  most  

e v e r y  s t a t e ,  t h e  l i s t  num ber ing  127.  The g row th  o f  t h e  normal  schoo l

^ J i m  Johnson and F lo y d  P e r r y ,  Op. Ci t . , p .  3 .

' ^ 1 b i d . , p„ 3 .
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was a r e s u l t  o f  t h e  e s t a b l i s h m e n t  o r  t h e  r e v i s i o n  o f  t h e  p u b l i c  schoo l

1 2sys tem ,  b e g i n n i n g  in  t h e  e a r l y  p a r t  o f  t h e  n i n e t e e n t h  c e n t u r y .

The f i r s t  normal  schoo l  and th e  f i r s t  p r a c t i c e  t e a c h i n g  p rog ram  

in  th e  M idwes t  deve loped  a t  Y p s i l a n t i ,  M i c h ig a n .  The Y p s i l a n t ?  N o rm a l ,  

e s t a b l i s h e d  i n  1849 and opened i n  1850,  was o n l y  t h e  s i x t h  normal  sch oo l  

t o  be e s t a b l i s h e d  in  t h e  e n t i r e  U n i t e d  S t a t e s .  A model schoo l  was 

o p e r a te d  i n  c o n j u n c t i o n  w i t h  th e  normal schoo l  a t  Y p s i l a n t i  t o  g i v e  

advanced s t u d e n t s  i n  t h e  normal  schoo l  p r a c t i c e  i n  t e a c h i n g .  These 

p r a c t i c e  te a c h e r s  were r e q u i r e d  t o  t a k e  ch a rge  o f  one r e c i t a t i o n  d a i l y  

t h r o u g h o u t  an e n t i r e  t e r m . The p r a c t i c e  t e a c h e r s  were  c l o s e l y  s u p e r -

13v i s e d  and were  r e q u i r e d  t o  make d e t a i l e d  w e e k ly  r e p o r t s  o f  t h e i r  w o r k .

D u r in g  the  1 9 2 0 's ,  t h e r e  was a marked i n c r e a s e  in  t h e  use o f  

o f f - c a m p u s  p r a c t i c e  t e a c h i n g .  One s u rv e y  showed t h a t  f r o m  1917 t o  1927 

t h e r e  was an i n c r e a s e  o f  27 p e r c e n t  i n  t h e  number o f  normal  s c h o o l s  

u s i n g  o n l y  o f f - c a m p u s  p r a c t i c e  t e a c h i n g .  T h i s  i n c r e a s e d  use o f  t h e  

p u b l i c  schoo l  f o r  p r a c t i c e  t e a c h i n g  was p a r t i a l l y  due t o  t h e  f a c t  t h a t  

t h e  g ro w th  i n  normal s c h o o ls  r e s u l t e d  i n  t h e i r  model s c h o o l s  b e in g  

i n c a p a b le  o f  accommodat ing  a l l  t h e  p r a c t i c e  t e a c h e r s .  A l s o ,  t h e r e  

was a f e e l i n g  t h a t  th e  p u b l i c  schoo l  c o u ld  p r o v i d e  a more t y p i c a l

14
t e a c h i n g  s i t u a t i o n  f o r  t h e  p r a c t i c e  t e a c h e r .

1 2Charles  W. Hunt,  Teacher Education f o r  a Free P e o p le , (Oneonta ,  
New York: The American A s s o c ia t io n  o^ Colleges  f o r  Teacher  
Educat ion ,  1958) .

13 Johnson and P e r r y ,  Op. Ci t . , p.  5.

14 Johnson,  Op. Ci t . , p .  9.
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In  the  t r a n s i t i o n  t o  t h e  t e a c h e r s  c o l l e g e ,  t h e s e  c r u c i a l  p rob lem s  had 

t o  be f a c e d .

H a rpe r  sums-up t h e  t r a n s i t i o n  o f  t h e  normal  s c h o o l s  t o  t h e

t e a c h e r s  c o l l e g e :

The s t a t e  t e a c h e r - e d u c a t i o n  s c h o o ls  sp read  t o  a lm o s t  e v e r y  
s t a t e  i n  t h e  Un io n  and e s t a b l i s h e d  the m s e lv e s  as an i n d i s ­
p en sa b le  p a r t  o f  t h e  p u b l i c  schoo l  sys tem .  They made 
t e a c h i n g  a p r o f e s s i o n  and e d u c a t i o n  a s c i e n c e .  They fa c e d  
th e  p u b l i c  s c h o o ls  and s t r o v e  t o  r a i s e  t h e  g e n e ra l  l e v e l  
o f  e d u c a t i o n  f o r  t h e  masses.  In  t h e  p a s t  t h i r t y  ye a rs  
t h e y  have been g e n e r a l l y  known as t e a c h e r s  c o l l e g e s ,  n o t  
because th e y  changed t h e i r  fun d a m e n ta l  n a t u r e ,  b u t  because 
s t a n d a r d i z a t i o n  and th e  r e s u l t i n g  p rom inence  o f  t h e  degree  
f o r  h i g h  schoo l  t e a c h e r s  f o r c e d  th e  normal  s c h o o ls  t o  s e c u re  
th e  d e g r e e - g r a n t i n g  p r i v i l e g e ,  c o n f o r m i n g  i n  c e r t a i n  p a r t i c ­
u l a r s  t o  t h e  e s t a b l i s h e d  c o l l e g e  and u n i v e r s i t y  s t a n d a r d s . 17

In  F e b r u a ry  o f  1922,  a c o m m i t te e  o f  t h e  N a t i o n a l  C o u n c i l  o f

E d u c a t io n  reached the  f o l l o w i n g  c o n c l u s i o n s :

1. I n  t h e  o p i n i o n  o f  t h i s  c o m m i t te e  t h e  t e a c h e r s  c o l l e g e  
movement i s  a sound one.  The normal  s c h o o ls  began as 
secon da ry  s c h o o ls  w i t h  a p r o f e s s i o n a l  p u r p o s e .  As p u b l i c  
e d u c a t i o n  p r o g r e s s e d ,  t h e y  advanced t o  t h e  ra n k  o f  j u n i o r  
c o l l e g e s  and w i t h  t h e  f u r t h e r  p r o g r e s s  o f  p u b l i c  e d u c a t i o n  
i t  i s  p e r f e c t l y  n a t u r a l  t h a t  t h e y  s h o u ld  d e v e lo p  i n t o  
p r o f e s s i o n a l  c o l l e g e s .  T h i s  d eve lo p m en t  i s  i n  co m p le te  
harmony w i t h  the  g e n e ra l  advancement o f  o r g a n i z e d  e d u c a t i o n .  
M o re o v e r ,  i t  i s  a n e c e s s i t y  i f  we a re  t o  have a body o f  
t r a i n e d  t e a c h e r s  w i t h  a p r o f e s s i o n a l  a t t i t u d e  tow ard  t h e i r  
w o rk .  E s p e c i a l l y  i s  i t  i m p o r t a n t  t h a t  we s h o u ld  have 
te a c h e r s  c o l l e g e s  in  v i e w  o f  t h e  d i s p o s i t i o n  o f  t e a c h e r s  i n  
s e r v i c e  t o  c o n t i n u e  t h i s  e d u c a t i o n .  Thousands o f  such 
te a c h e r s  f i n d  t h e  w o rk  o f f e r e d  by t h e  t e a c h e r s  c o l l e g e s  
d u r i n g  th e  summer s e s s io n  t h e i r  g r e a t e s t  s i n g l e  o p p o r t u n i t y  
f o r  academic and p r o f e s s i o n a l  advancement .

2. The te a c h e r s  c o l l e g e  movement i s  s t i l l  i n  t h e  e x p e r i m e n t a l  
s t a t e .  I t  w i l l  t a k e  a number o f  y e a rs  f o r  them t o  e s t a b l i s h  
t h e i r  c o u r s e s ,  i n c r e a s e  t h e i r  a t t e n d a n c e ,  and s t a n d a r d i z e  
t h e i r  w o rk  on a c o l l e g e  b a s i s .

^ H a r p e r ,  Op. C i t . ,  p.  171.
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3 .  The movement s h o u ld  r e c e i v e  encouragement  f r o m  a l l  f r i e n d s  
o f  p u b l i c  e d u c a t i o n .

k .  The u n i v e r s i t i e s  s h o u ld  e v i n c e  a c o o p e r a t i v e  s p i r i t  t ow ard
th e  t e a c h e r s  c o l l e g e  movement. I n  t h e  g r e a t  w o rk  o f  educa ­
t i o n  t h e r e  i s  room and g l o r y  f o r  a l l .  The u n i v e r s i t i e s  w i l l  
f i n d  t h e i r  re s o u rc e s  taxe d  t o  t h e  l i m i t  t o  c a re  f o r  t h o s e  
who d e s i r e  t o  e n t e r  t h e i r  d o o r s .  The u n i v e r s i t i e s  and th e  
te a c h e r s  c o l l e g e s  s h ou ld  be c o l l e a g u e s  and f i r m  f r i e n d s  i n  
a dvanc ing  t h e  i n t e r e s t s  o f  e d u c a t i o n  w i t h i n  t h e i r  r e s p e c t i v e  
s t a t e s .

5 .  The normal  s c h o o ls  w h ich  advance t o  t h e  ra n k  o f  t e a c h e r s
c o l l e g e s  s h o u ld  t a k e  t h e  name o f  c o l l e g e .

6 .  The te a c h e r s  c o l l e g e s  s h ou ld  a dd ress  the m se lve s  t o  t h e  t a s k  
o f  s t a n d a r d i z a t i o n .  I f  t h e y  a re  t o  be c o l l e g e s  i n  name,
t h e y  s h ou ld  be c o l l e g e s  i n  f a c t .  T h i s  means t h a t  f o r  e n t r a n c e  
r e q u i r e m e n t s ,  s t u d e n t ' s  l o a d ,  c o n t e n t  o f  c o u r s e s ,  academic  
p r e p a r a t i o n  o f  f a c u l t y ,  f a c u l t y  l o a d ,  number o f  weeks t e a c h i n g  
a y e a r ,  e t  c e t e r a ,  t h e y  s h ou ld  " s q u a r e "  w i t h  c o l l e g e  s t a n d a r d s .  
Teachers  c o l l e g e s  may n eve r  hope t o  have t h e  r e s p e c t  and
r e c o g n i t i o n  o f  t h e  c o l l e g e s  and u n i v e r s i t i e s  and t h e  p u b l i c
in  g en e ra l  u n t i l  t h i s  t a s k  o f  s t a n d a r d i z a t i o n  i s  a c h i e v e d .

7 .  And as an a i d  t o  t h i s  s t a n d a r d i z a t i o n ,  t h e  c o m m i t t e e  s u g g e s ts  
t h a t  a more d e t a i l e d  s t u d y  be made o f  t h e  o r g a n i z a t i o n  and 
a d m i n i s t r a t i o n  o f  t e a c h e r s  c o l l e g e s  and o f  t h e  c o n t e n t  o f  t h e  
co u rse  o f  s t u d y ,  such r e p o r t  t o  be made by t h e  p r e s e n t  
com m i t tees  o r  by some o t h e r  co m m i t te e  a u t h o r i z e d  f o r  t h a t
p a r t i c u l a r  p u r p o s e . ^

W h i le  t h e  movement f ro m  normal  s c h o o ls  t o  t e a c h e r s  c o l l e g e s  was 

t a k i n g  p l a c e ,  new d e p a r t u r e s  i n  Amer ican  h i g h e r  e d u c a t i o n  were  a l s o  

b e in g  u n d e r t a k e n .  Land g r a n t  c o l l e g e s  and s t a t e  u n i v e r s i t i e s  were  

coming i n t o  b e in g  i n  g r e a t e r  numbers and assuming new r o l e s .  The 

b l u r r i n g  o f  d i s t i n c t i o n  between c o l l e g e s  and u n i v e r s i t i e s  a t  t h e  t u r n  

o f  t h e  t w e n t i e t h  c e n t u r y  can be seen by t h e  f a c t  t h a t  e v e r y w h e re  t h e  

s t a t e  u n i v e r s i t i e s  became th e  m a jo r  t e a c h e r - t r a i n i n g  a g e n c i e s ,  s e t t i n g

19
s ta n d a r d s  f o r  t h e  p u b l i c  s c h o o l s .

^ A m e r i c a n  A s s o c i a t i o n  o f  Teache rs  C o l l e g e s ,  Yea rbook 1922,  
(O n eon ta ,  New Y o rk :  The A s s o c i a t i o n ,  1922) pp .  2 9 - 3 0 .

^ J a c k s o n ,  Op. C i t . , p .  22
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D u r in g  the  l a s t  q u a r t e r  c e n t u r y  t h e r e  has been an i n c r e a s e d  

awareness on the  p a r t  o f  most  members o f  t h e  t e a c h i n g  p r o f e s s i o n  o f  

the  need f o r  b e t t e r  and more r e a l i s t i c  f a c i l i t i e s  i n  t r a i n i n g  p o t e n ­

t i a l  t e a c h e r s .  S ince  t h e  o r i g i n a l  normal  s c h o o ls  f o r  t e a c h e r  t r a i n i n g ,  

e d u c a to r s  have been s t r i v i n g  tow ard  t h e  e s t a b l i s h m e n t  o f  a sys tem w h ich  

wou ld  o f f e r  a p r o s p e c t i v e  t e a c h e r  t h e  f u l l e s t  o p p o r t u n i t y  t o  o b s e r v e  

and be a c t i v e l y  engaged i n  one o f  t h e  most  e s s e n t i a l  phases o f  t e a c h i n g —  

t h a t  o f  w o r k in g  w i t h  c h i l d r e n .

M ic h ig a n  S t a t e  U n i v e r s i t y ,  l i k e  many o t h e r  i n s t i t u t i o n s  o f  h i g h e r  

l e a r n i n g  t h r o u g h o u t  t h e  c o u n t r y ,  has a lw ays  been v e r y  much aware o f  

t h i s  p rob le m  and has made s e v e r a l  s i g n i f i c a n t  changes i n  t h e  t y p e  o f  

l a b o r a t o r y  e x p e r ie n c e s  o f f e r e d  t o  t h o s e  i n  t r a i n i n g  f o r  t h e  t e a c h e r  

p r o f e s s i o n .  By v i r t u e  o f  t h e  f a c t  t h a t  M ic h ig a n  S t a t e  U n i v e r s i t y  

s t a r t e d  as an A g r i c u l t u r a l  C o l l e g e ,  t h e  p ro b le m  o f  t r a i n i n g  a g r i c u l ­

t u r a l  t e a c h e r s  a ro se  as e a r l y  as 1910.  U n d o u b te d ly  t h i s  i s  a c o n t r i b ­

u t i n g  f a c t o r  toward  t h e  e a r l y  s t r i d e s  f o r w a r d  as can be seen i n  t h e

20
h i s t o r y  o f  s t u d e n t  t e a c h i n g  a t  M ic h ig a n  S t a t e  U n i v e r s i t y .

S tu d e n t  Teach in g  a t  M i c h ig a n  S t a t e  U n i v e r s i t y

There  i s  no m e n t io n  o f  e d u c a t i o n  In  t h e  C o n s t i t u t i o n  o f  t h e  

U n i t e d  S t a t e s ,  and a c c o r d i n g l y ,  e d u c a t i o n  has come t o  be c o n s i d e r e d  

a f u n c t i o n  o f  t h e  s t a t e s  i n d i v i d u a l l y .  There  i s ,  h ow eve r ,  e a r l y  

e v id e n c e  t h a t  t h e  Congress f e l t  a c o n c e rn  f o r  g i v i n g  e d u c a t i o n  re a l  

encouragement.  In  the  O r d in a n c e  o f  1735,  p r o v i s i o n  was made t o  

re s e r v e  one squa re  m i l e  o f  e v e r y  t o w n s h ip  f o r  t h e  m a in te n a n c e  o f  the

20
Paul N. Clem, "A  S tud y  o f  t h e  M ic h ig a n  S t a t e  U n i v e r s i t y  F u l l ­

t im e  R e s id e n t  S tu d e n t  T e a c h in g  P ro g ram "  ( u n p u b l i s h e d  d i s s e r t a t i o n  
M ic h ig a n  S t a t e  U n i v e r s i t y ,  1958) p .  2.
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p u b l i c  s c h o o ls  o f  t h e  t o w n s h ip .  The O r d in a n c e  o f  1787 l a i d  down the  

im p o r t a n t  p r i n c i p l e :  " R e l i g i o n ,  m o r a l i t y ,  and know ledge b e i n g  nece s ­

s a ry  t o  good government  and t h e  hap p in ess  o f  m ank ind ,  s c h o o ls  and 

th e  means o f  e d u c a t i o n  s h a l l  be f o r e v e r  e n c o u r a g e d . "  These p i e c e s  

o f  l e g i s l a t i o n  gave r i s e  t o  t h e  f e d e r a l  p o l i c y  o f  r e s e r v i n g  la nds  

f o r  e d u c a t i o n . ^

The M o r r i l l  L a n d -G ra n t  A c t ,  s ig n e d  by  P r e s i d e n t  L i n c o l n  i n  1862,  

p r o v id e d  money th r o u g h  the  s a l e  o f  f e d e r a l  la nds  f o r  the  e s t a b l i s h ­

ment o f  a t  l e a s t  one c o l l e g e  i n  e v e r y  s t a t e  . . .  t o  te a c h  such b ra nch e s  

o f  l e a r n i n g  as a re  r e l a t e d  t o  a g r i c u l t u r e  and th e  mechan ic  a r t s  . . .  

M ic h ig a n  A g r i c u l t u r a l  C o l l e g e ,  l a t e r  t o  become M ic h ig a n  S t a t e  

U n i v e r s i t y ,  was founded  i n  1855 and was t h e  p r o t o t y p e  f o r  l a n d - g r a r i t  

i n s t i t u t i o n s  e s t a b l i s h e d  unde r  t h e  M o r r i l l  A c t .  The C o l l e g e ' s  

s t a t e d  purpose  was t o  improve  and te a ch  t h e  s c i e n c e  and p r a c t i c e  o f  

a g r i c u l t u r e .  Th e re  was v e r y  l i k e l y  no t h o u g h t  i n  t h e  minds o f  s t u ­

d e n ts  o r  f a c u l t y  o f  t h e  t r a i n i n g  o f  t e a c h e r s  as a f u n c t i o n  o f  t h e  

new i n s t i t u t i o n .  N o l l  r e p o r t s  " . . . t h e  C o l l e g e  had no o r g a n i z e d  p r o ­

gram f o r  t h e  p r e p a r a t i o n  o f  t e a c h e r s .  Nor i s  t h e r e  any c l e a r  e v id e n c e

t h a t  t h e  f a c u l t y  o r  a d m i n i s t r a t i o n  r e c o g n iz e d  t e a c h e r  p r e p a r a t i o n  as

22
one o f  i t s  f u n c t i o n s .

21 George R. Cressman and H a r o ld  W. Benda,  Op. Ci t . , pp .  

N o l l ,  Op. Ci t . , p .  19.
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The f i r s t  record o f  any p r a c t i c e  teach ing  done by s tudents  o f

t he  C o l l e g e  was by s e n i o r  g i r l s  begun i n  1903.  Cook ing  was t a u g h t

by them i n  n i g h t  c la s s e s  b o th  on t h e  campus and in  t h e  p u b l i c  s c h o o l s  

23
o f  t h e  v i  c i  n i  t y .

The passage by the fe d e r a l  government o f  the N a t io n a l  V o c a t io n a l

E d u c a t i o n  A c t  i n  1917 p r o v id e d  f u n d s ,  when matched by s t a t e  money,

f o r  t h e  t r a i n i n g  o f  t e a c h e r s  i n  t h e  f i e l d s  o f  a g r i c u l t u r e ,  home

economics,  and i n d u s t r i a l  e d u ca t io n .  P r a c t i c e  teach ing  in these

vo c a t io n a l  sub jec ts  was requ ired  by t h i s  law. A ls o ,  the Smith-Hughes

A c t  r e q u i r e d  t h a t  a r e g u l a r  p rogram f o r  s t u d e n t  t e a c h i n g  be 

2k
e s t a b l i  shed.

Jackson w r i t e s  t h a t  t h e  p o s t  W o r ld  War I e r a  a t  M ic h ig a n  

A g r i c u l t u r a l  C o l l e g e  was a p e r i o d  o f  t r a n s i t i o n ,  o f  g r o w t h ,  o f  

s e a r c h in g  f o r  b r e a d t h ,  scope and s t r u c t u r e  f o r  the  C o l l e g e .  E n r o l l ­

ments i n  t h e  s c ie n c e s  and a r t s  soon outnumbered th o se  p r e p a r i n g  f o r  

t e a c h i n g  i n  th e  v o c a t i o n a l  f i e l d s .  The e a r l y  1930 's  w i t n e s s e d  t h e  

c o n t i n u e d  movement o f f - c a m p u s  t o  c o o p e r a t i n g  p u b l i c  s c h o o l s  where  

t h e  C o l l e g e  had s t u d e n t s  spend h a l f  a day t e a c h i n g  and p a r t i c i p a t i n g  

i n  t h e  o v e r a l l  schoo l  and communi ty  p ro g ram s .  F u r t h e r ,  t h e  Board  o f

A g r i c u l t u r e  dec la red  t h a t  one department ,  the Department o f  E d u c a t io n ,

25wou ld  be r e s p o n s i b l e  f o r  t h e  p r e p a r a t i o n  o f  t e a c h e r s .

23N o l 1, Op. C i t . , p .  18.

2k
N o l l ,  Op. C i t . ,  pp .  AO-41.

25
C h a r le s  L.  Ja ckson ,  Op. C i t . ,  pp .  2 ^ - 2 5 .
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In  1928,  s t u d e n t  t e a c h i n g  was a p p r o x i m a t e l y  a h a l f - t i m e  load  

f o r  wh ich  e i g h t  c r e d i t s  was e a r n e d .  G e n e r a l l y ,  t h e  p r a c t i c e  was 

t o  have t h e  s t u d e n t  t e a c h e r  o b s e rv e  f o r  a few  weeks a f t e r  w h ic h  he 

wou ld  p r e p a r e  a le s s o n  p l a n  f o r  a day o r  more .  A f t e r  t h i s  had been 

rev iew ed  w i t h  t h e  s u p e r v i s i n g  t e a c h e r  and a p p ro v e d ,  w i t h  w h a te v e r  

m o d i f i c a t i o n s  seemed n e c e s s a r y ,  t h e  s t u d e n t  t e a c h e r  wo u ld  t a k e  ch a rge  

o f  t h e  c l a s s .  I f  the  s u p e r v i s i n g  t e a c h e r  had s e v e r a l  s t u d e n t  t e a c h e r s ,  

t h e  t im e  a v a i l a b l e  f o r  each s t u d e n t  t o  t e a c h  i n  a ten  weeks te rm  wou ld  

be q u i t e  l i m i t e d .  Where t h e r e  were  two s t u d e n t  t e a c h e r s  a s s ig n e d  t o  

a c l a s s ,  t h e  i n s t r u c t i o n  wou ld  be g i v e n  a b o u t  e q u a l l y  by the  s u p e r ­

v i s i n g  t e a c h e r  on th e  one hand and t h e  two s t u d e n t  t e a c h e r s  on th e  

o t h e r .  The m a jo r  p o r t i o n  o f  a s t u d e n t  t e a c h e r ' s  e x p e r i e n c e  u s u a l l y
ry ̂

wou ld  c o n s i s t  o f  o b s e r v a t i o n  r a t h e r  than  a c t u a l  t e a c h i n g .

Speak ing  o f  t h e  e a r l y  s t u d e n t  t e a c h i n g  p ro g ram  a t  M ic h ig a n  S t a t e ,  

N o l 1 r e l a t e s :

T y p i c a l l y ,  each g roup  o f  s t u d e n t  t e a c h e r s  -  a g r i c u l t u r e ,  
home econom ics ,  s c i e n c e  and a r t s  -  had a r e s i d e n t  s u p e r ­
v i s o r  o r  c o o r d i n a t o r  who was a r e g u l a r  member o f  t h e  
C o l l e g e  f a c u l t y  i n  t h e  D ep ar tm en t  o f  E d u c a t i o n .  I n  t h e  
v o c a t i o n a l  f i e l d s  th e s e  were  t h e  " r e s i d e n t  t e a c h e r  
t r a i n e r s . "  In  t h e  s c i e n c e  and a r t s  i t  was th e  head o f  
t h e  d e p a r tm e n t  i n  t h e  e a r l y  y e a r s .  Good r e l a t i o n s h i p s  
between th e  D ep ar tm en t  o f  E d u c a t i o n  and c o o p e r a t i n g  
s c h o o ls  depended t o  a g r e a t  e x t e n t  on t h e s e  s u p e r v i s o r s .
They c o n s t i t u t e d  a l i n k  between t h e  two a g e n c ie s  t h a t  
c o u ld  make s t u d e n t  t e a c h i n g  a success  o r  a f a i l u r e .  . .

. . . S tu d e n t  t e a c h e r s  f e l t  t h a t  t h e y  were  b e i n g  g i v e n  
an o p p o r t u n i t y  t o  be a p a r t  o f  t h e  sch o o l  and o f t e n  even 
o f  t h e  communi ty  t o  w h ic h  t h e y  had been a s s ig n e d .
S u p e r v i s i n g  t e a c h e r s  f e l t  t h a t  t h e y  had more t im e  t o  
spend w i t h  t h e  s t u d e n t  t e a c h e r s ,  t o  g e t  t o  know them

^ N o l l ,  Op. Ci t . , p .  77.
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T h i s  a r ra ngem e nt  made p o s s i b l e  p a r t i c i p a t i o n  by e v e r y  s t u d e n t  

t e a c h e r  i n  p r a c t i c a l l y  a l l  a c t i v i t i e s  and r e s p o n s i b i l i t i e s  o f  

t h e  t y p i c a l  t e a c h e r  o f  v o c a t i o n a l  a g r i c u l t u r e ,  i n c l u d i n g  home

v i s i t s ,  p r e p a r a t i o n  o f  i n s t r u c t i o n a l  m a t e r i a l s ,  and p a r t - t i m e

i 30and e ven in g  c l a s s e s .

S tu d e n t  t e a c h e r s  i n  home economics  and a g r i c u l t u r e  were  

f i n a n c i a l l y  s u p p o r te d  by s t a t e  and f e d e r a l  f u n d s .  However,  fu n d s  

were n o t  a v a i l a b l e  t o  i n i t i a t e  a f u l l - t i m e  r e s i d e n t  s t u d e n t  t e a c h i n g  

program in  s c i e n c e  and a r t s .  E a r l y  i n  19^-1 t h e  K e l l o g g  F o u n d a t io n  

o f f e r e d  t o  sponso r  a sma l l  e x p e r im e n t a l  p rogram in  w h ic h  a few 

s t u d e n t  t e a c h e r s  i n  s c i e n c e  and a r t s  (who w ish e d  t o  do so) w o u ld  

have the  o p p o r t u n i t y  f o r  f u l l - t i m e  e x p e r i e n c e  i n  a communi ty  h ig h  

schoo l  f o r  a t e rm .  The F o u n d a t io n  agreed t o  pay each v o l u n t e e r  a 

sm a l l  h o n o r a r i u m .  Most  o f  th e se  v o l u n t e e r s  used i t  t o  d e f r a y  t h e  

a d d i t i o n a l  c o s t s  i n v o l v e d  i n  mov ing and l i v i n g  o f f  t h e  campus f o r  

t h e  te r m .  The F o u n d a t io n  a l s o  p a id  t h e  s a l a r y  o f  a r e p la c e m e n t  f o r  

a s t a f f  member whose t im e  was r e le a s e d  f r o m  campus t e a c h i n g  t o  

c o o r d i n a t e  and s u p e r v i s e  th e  o f f - c a m p u s  p rog ram .  D u r i n g  t h e  p e r i o d  

f r o m  1 9 ^ 1 -1 9 ^5 ,  t h e  K e l l o g g  F o u n d a t io n  gave f i n a n c i a l  s u p p o r t  t o  

68 s t u d e n t s  f ro m  th e  C o l l e g e  f o r  f u l l - t i m e  s t u d e n t  t e a c h i n g  in  

s c ie n c e  and a r t s  f o r  s i x  t o  tw e l v e  weeks.  In  a d d i t i o n ,  t h e  

F o u n d a t i o n  p r o v id e d  some fu n d s  f o r  s u p e r v i s o r y  a c t i v i t i e s  f r o m  th e

31campus.

3° N o l 1, Op. C i t . ,  p .  96.  

31N o l l ,  Op . C i t . ,  pp .  9 7 - 9 8 .
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A c c o r d i n g  t o  Clem, t h e  p ro g ram  o f  f u l l - t i m e  r e s i d e n t  s t u d e n t  

t e a c h in g  a t  M ic h ig a n  S t a t e  U n i v e r s i t y  had i t s  b i r t h  i n  t h e  M a r s h a l l  

P lan  i n  t h e  f a l l  o f  19*+6. The M a r s h a l l  P la n  was a c o o p e r a t i v e  

v e n t u r e  o f  t h e  K e l l o g g  F o u n d a t io n  o f  B a t t l e  C re ek ,  M i c h i g a n ,  t h e  

town o f  M a rs h a l l  and M ic h ig a n  S t a t e  U n i v e r s i t y .  The g e n e ra l  pu rpo ses  

o f  th e  M a r s h a l l  P lan  were  n o t  s t u d e n t  t e a c h i n g ,  n o t  communi ty  s t u d y ,  

b u t  r e a l i s t i c  l i v i n g  in  a communi ty  and w o r k i n g  w i t h  c h i l d r e n  and 

a d u l t s  i n  a t o t a l  communi ty  s i t u a t i o n .  By the  f a l l  o f  1956 t h e  

f u l l - t i m e  r e s i d e n t  s t u d e n t  t e a c h i n g  p ro g ram  had been t r i e d  and de­

c l a r e d  so s u c c e s s f u l  t h a t  i t  was r e q u i r e d  t h a t  a l l  t e a c h e r  e d u c a t i o n

m a jo rs  t ak e  t h e i r  p r o f e s s i o n a l  l a b o r a t o r y  e x p e r i e n c e  in  a f u l l - t i m e  

32r e s i d e n t  c e n t e r .

Clem l i s t s  the  f o l l o w i n g  b a s i c  p r i n c i p l e s  upon w h ic h  the  

M ic h ig a n  S t a t e  U n i v e r s i t y  F u l l - T i m e  R e s id e n t  Program was fo u n d e d :

1. Recogn ize  t h a t  t h e  s t u d e n t  t e a c h e r  must  be w e l l  
p re p a re d  i n  the  s u b j e c t s  he i s  t e a c h i n g .

2. Emphasize th e  s tu d y  o f  t h e  who le  c h i l d  i n  h i s  
t o t a l  env i  ronment .

3 .  G ive  p r e s t i g e  t o  the  m e th o d o log y  o f  t e a c h i n g .

k .  S t r e s s  i n d i v i d u a l  needs o f  t h e  s t u d e n t  t e a c h e r
r a t h e r  than  r i g i d  mass r e q u i r e m e n t s .

5. P r o v id e  s i t u a t i o n s  i n  w h ic h  th e  s t u d e n t  can f i n d  
h i s  own co m p ete nc ies  and i n a d e q u a c ie s .

6 .  P r o v id e  an a tm osphere  f o r  s e l f - c r i t i c i s m  on t h e  
p a r t  o f  t h e  s t u d e n t  t e a c h e r .

^ C l e m ,  O p . C i t . ,  p p .  1A - - 1 6 .
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7.  P r o v id e  th e  p r i v i l e g e  o f  e x p e r i m e n t i n g  w i t h  
t e c h n iq u e s  and m a t e r i a l s  t h a t  t h e  s u p e r v i s i n g  
t e a c h e r  may n o t  have t r i e d .

8.  P r o v id e  e x c e l l e n t  s u p e r v i s i o n  and g u id a n ce  
f o r  s t u d e n t  t e a c h e r s .  T h i s  i s  a c c o m p l i s h e d  
th r o u g h  th e  e f f o r t s  o f  t h e  f o l l o w i n g  p e o p le :  
the  r e s i d e n t  s t u d e n t  t e a c h i n g  c o o r d i n a t o r ,
the  s u p e r v i s i n g  t e a c h e r ,  t h e  sch o o l  p r i n c i p a l ,  
t he  d i r e c t o r  o f  e l e m e n t a r y  o r  se con d a ry  educa­
t i o n  i n  t h e  c o o p e r a t i n g  s ch oo l  sys tem ,  t h e  
d i r e c t o r  o f  a u d i o - v i s u a l  a i d s ,  s p e c i a l  c o n s u l ­
t a n t s  i n  the  s y s te m ,  t h e  s u p e r i n t e n d e n t ,  and 
s u b j e c t - m a t t e r  s p e c i a l i s t s  f r o m  t h e  c o l l e g e .

9 .  A s s ig n  o n l y  one s t u d e n t  t e a c h e r  a t  a t im e  t o  
a s u p e r v i s i n g  t e a c h e r .

10. P r o v id e  a w ide  v a r i e t y  o f  e x p e r i e n c e s  f o r  
s t u d e n t  t e a c h e r s .

11. P r o v id e  o r i e n t a t i o n  and v i s i t a t i o n  t o  s c h o o ls
p r i o r  t o  t h e  a c t u a l  s t u d e n t  t e a c h i n g  e x p e r i e n c e .

12. Emphasize communi ty  s t u d y  and t h e  im p o r ta n c e
o f  s c h o o l - c o m m u n i t y  r e s o u r c e s  and r e l a t i o n s h i p s .

13. P r o v id e  d i r e c t e d  o p p o r t u n i t i e s  f o r  l o n g - t e r m  
p la n n i n g  i n  t e a c h i n g .

1^.  Make ex tended  p r o v i s i o n s  f o r  s t u d e n t  t e a c h e r s  
t o  u n d e rs ta n d  and t o  be o f  s e r v i c e  i n  m e e t in g  
the  needs o f  c h i l d r e n .

15. P r o v id e  s u p e r v i s i o n  and h e l p  t o  s t u d e n t  t e a c h e r s
in  m e e t ing  p rob lem s  o f  c l a s s  management and
p u p i 1 behav i o r .

16. P r o v id e  f a v o r a b l e  c o n d i t i o n s  and o p p o r t u n i t i e s  
t o  meet p a r e n t s  and w o rk  wi t h  them.

17. Recogn ize  no s i n g l e  b e s t  t e c h n iq u e  o f  t e a c h i n g .

18. G ive  s u p e r v i s e d  p r a c t i c e  i n  e v a l u a t i n g  t h e  w o rk  
o f  p u p i 1s .33

33
Clem, Op. C i t . ,  pp.  2 1 - 2 3 .
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Kennedy,  i n  t h e  i n t r o d u c t i o n  t o  Toward E x c e l l e n c e  i n  S tu d e n t

Teach i  n q , a s s e r t s  t h a t  by d e f i n i t i o n ,  t h e  f u l l - t i m e  s t u d e n t  t e a c h i n g

program  i m p l i e s  th e s e  c h a r a c t e r i s t i c s :

The s t u d e n t  l i v e s  i n  t h e  communi ty  f o r  a f u l l  c o l l e g e  
te rm  and i s  a s s ig n e d  t o  tea ch  w i t h  one o r  more c la s s ro o m  
t e a c h e r s .  H is  r e s p o n s i b i l i t i e s  a re  v ie w e d  b r o a d l y  and 
may i n c l u d e  in v o l v e m e n t  i n  some c o m m u n i t y - c i v i c  u n d e r ­
t a k i n g  as w e l l  as a f t e r  schoo l  o r  o u t - o f - s c h o o l  a c t i v i t i e s  
w i t h  boys and g i r l s .  He l e a r n s  t o  l o c a t e  and t o  use 
communi ty  and schoo l  re s o u r c e s  i n  h i s  t e a c h i n g .  He 
s t u d i e s  t h e  r e l a t i o n s h i p  o f  e d u c a t i o n  t o  communi ty  v a l u e s .
He f i n d s  o u t ,  by l i v i n g  t h e  l i f e  o f  a t e a c h e r ,  j u s t  what  
th e  j o b  o f  a t e a c h e r  i s .  The p ro g ram  a l s o  i m p l i e s  c a r e ­
f u l  s u p e r v i s i o n  and d i r e c t i o n  in  t h a t  t h e  u n i v e r s i t y  
s t a f f  member who c o o r d i n a t e s  and s u p e r v i s e s  the  s t u d e n t  
t e a c h i n g  e x p e r i e n c e  l i v e s  in  t h e  communi ty  t o o .

M ic h ig a n  S t a t e  U n i v e r s i t y  i n i t i a t e d  f u l l - t i m e  s t u d e n t  
t e a c h in g  i n  1955,  and s i n c e  t h a t  t im e  abou t  30 ,000  
s t u d e n t s  have com p le ted  t h i s  e x p e r i e n c e .  C u r r e n t l y ,  
th e  U n i v e r s i t y  p la c e s  s t u d e n t s  in  f o u r t e e n  o f f - c a m p u s  
c e n t e r s  i n v o l v i n g  a bou t  130 c o o p e r a t i n g  schoo l  d i s t r i c t s  
and e d u c a t i o n a l  i n s t i t u t i o n s .  S in c e  1955,  hundreds  o f  
c l a s s r o o m  t e a c h e r s  have shared  t h e i r  p r o f e s s i o n a l  e x p e r ­
t i s e  by h e l p i n g  t o  g u id e  s t u d e n t s  t h r o u g h  t h i s  i m p o r t a n t  
e x p e r i  ence . 3b

E le m e n ta ry  T e ach e r  P r e p a r a t i o n  Programs a t  M ic h ig a n  S t a t e  U n i v e r s i t y

The p rogram f o r  t h e  p r e p a r a t i o n  o f  t e a c h e r s  f o r  e l e m e n t a r y  s c h o o l s  

was a new v e n t u r e  f o r  M ic h ig a n  S t a t e .  A f t e r  much p l a n n i n g  and expan ­

s i o n  o f  s t a f f  and c o u r s e  o f f e r i n g s ,  t h e  f i r s t  e n r o l  le es  in  e l e m e n t a r y  

e d u c a t i o n  were  a c cep ted  in  t h e  F a l l  o f  19^2 .  N o l l  r e p o r t s  i t  was n o t  

unusua l  t o  be t o l d  by a g i r l  t h a t  she had a lw ays  wanted t o  come t o

M ic h ig a n  S t a t e  and a l s o  become an e le m e n t a r y  schoo l  t e a c h e r  and t h a t

35now f o r  t h e  f i r s t  t im e  she c o u l d  do b o t h .

3b-
Hugo D a v id ,  Op. C i t . ,  p .  x i  

^ N o l  1 , Op. C i t . ,  pp .  105-106.
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S in c e  th e  e a r l y  n i n e t e e n  hundreds  t h e r e  had been p r o v i s i o n s  

f o r  t r a i n i n g  t e a c h e r s  o f  home economics and a g r i c u l t u r e  and,  s i n c e  

th e  t w e n t i e s ,  f o r  t e a c h e r s  o f  a r t s  and s c i e n c e s .  A l t h o u g h  t e a c h e r s  

o f  v o c a t i o n a l  s u b j e c t s  (and m u s ic ,  a r t ,  and p h y s i c a l  e d u c a t i o n )  

m ig h t  have p u p i l s  and c l a s s e s  a t  b o th  e l e m e n t a r y  and s e c on d a ry  l e v ­

e l s ,  no a t t e m p t  had been made by t h e  C o l l e g e  t o  o f f e r  p r e p a r a t i o n  

f o r  c la s s ro o m  te a c h e r s  a t  t h e  e l e m e n t a r y  l e v e l .  T h i s  was re g a rde d  

as th e  f u n c t i o n  o f  t h e  normal s c h o o l .  A l s o ,  t h e  i n t r o d u c t i o n  o f

a p rogram f o r  p r e p a r i n g  te a c h e r s  f o r  e l e m e n t a r y  s c h o o ls  was a d e p a r -

36t u r e  f ro m  th e  g ene ra l  p r a c t i c e  o f  l a n d - g r a n t  c o l l e g e s .

There  has n e v e r  been any d oub t  as t o  the  g e n e ra l  a c c e p ta n c e  o f  

t h e  e le m e n ta r y  p r e p a r a t i o n  p rogram by U n i v e r s i t y  s t u d e n t s ,  f a c u l t y  

o r  t h e  p u b l i c ,  i n c l u d i n g  th e  p u b l i c  s c h o o l s .  In  f a c t ,  i t  i s  e v i d e n t  

t h a t  t e a c h e r  e d u c a t i o n  i s  a j o i n t  r e s p o n s i b i l i t y  o f  b o t h  t h e  p u b l i c  

s c h o o ls  and the  u n i v e r s i t y .  In  1965 Sharpe r e p o r t e d  t h a t ,  "One 

o f  t h e  most  p r o m is i n g  deve lopments  i n  t e a c h e r  e d u c a t i o n  has been 

the  i n c r e a s i n g  in v o l v e m e n t  o f  e le m e n ta r y  and s e c o n d a ry  t e a c h e r s ,  

p u b l i c  schoo l  a d m i n i s t r a t o r s ,  and even l a y  b oa rds  o f  e d u c a t i o n  i n

37p l a n n i n g  and c o n d u c t i n g  the  s t u d e n t  t e a c h i n g  p r o g r a m . "

^ N o l  1 , Op. Ci t o , p.  106.

T7
P a t r i c k  D. D au n t ,  Op. C i t . ,  p .  32.
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McGeoch and Olson m a in t a in ,  " I t  is  now p a t e n t l y  c l e a r  t h a t  

the  t i t l e  ' t e a c h e r  e duca tor '  no longer  belongs to  the c o l le g e

f a c u l t y  e x c l u s i v e l y .  I t  is the r i g h t f u l  possession o f  a l l  who

3 3
p a r t i c i p a t e  in the p ro fe s s io n a l  p r e p a r a t io n  o f  t e a c h e r s . "

From 1956 a l l  s t u d e n t  t e a c h e r s  i n  e l e m e n t a r y  e d u c a t i o n  d i d  

t h e i r  s t u d e n t  t e a c h i n g  in  approved c e n t e r s  as f u l l - t i m e  r e s i d e n t s  

o f  the  commun i ty .  The o n l y  e x c e p t i o n s  were  m a r r i e d  s t u d e n t s  o r  

o t h e r s  f o r  whom l i v i n g  o f f - c a m p u s  wou ld  have c r e a t e d  h a r d s h i p s .

Such cases were ,  and cont inue  to be,  assigned to  loc a l  schools to

39
and f ro m  wh ic h  th e y  can commute.

Conventional  Program -  The convent iona l  program f o r  the  p r e p a r a t io n  

o f  teachers  a t  Michigan S t a t e  U n i v e r s i t y  is e s s e n t i a l l y  the  b a s ic  

program which evolved to meet the tremendous demand f o r  q u a l i f i e d  

te a c h e rs .  E s s e n t i a l l y ,  students are  p laced i n d i v i d u a l l y  or  w i th  

one s up e rv is in g  teacher  and spend a s u b s t a n t i a l  p a r t  o f  the q u a r t e r  

w i t h  t h a t  p a r t i c u l a r  te a c h e r .  The u n i v e r s i t y  s u p e rv is o r  meets w i th  

the s tudent teachers  about o n e - h a l f  day per week and makes f r e q u e n t  

v i s i t s  to the classroom to  help  p la n ,  p ro v id e  i n s t r u c t i o n ,  and 

e v a lu a te  the work o f  the s tudent te a c h e r .

^ D o r o t h y  M. McGeoch and Hans O ls o n ,  "The  Charge t o  A c t i o n " ,  
T e a c h e r  E d u c a t i o n :  F u t u r e  D i r e c t i o n s , ( W a s h in g to n ,  D. C . :  N a t i o n a l
E d u c a t i o n  A s s o c i a t i o n ,  1970) p .  1^3.

OQ
Hugo Da v i d ,  Op.  Ci t . ,  p . 1•

AO., . , ,I b i d .  , p.  1.
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C l u s t e r  Program -  In  an e f f o r t  t o  d e v e lo p  Improved  programs o f  

f i e l d  e x p e r ie n c e s  f o r  s t u d e n t  t e a c h e r s ,  t h e  C l u s t e r  Program e v o l v e d  

i n  t h e  l a t e  19601s . Four main  p r i n c i p l e s  were  c o n s i d e r e d  i n  d e s i g n ­

in g  t h i s  s t u d e n t  t e a c h i n g  program:

1. The p rog ram  f o r  s t u d e n t  t e a c h e r s  s h o u ld  p r o v i d e  
g r e a t  f l e x i b i l i t y  so t h a t  s t r e n g t h s  and weak­
nesses o f  i n d i v i d u a l  s t u d e n t s  w i l l  d e t e r m i n e  the  
s p e c i f i c  p rog ram  each w i l l  f o l l o w . ,

2. The s t u d e n t  t e a c h e r  s h o u ld  be i n v o l v e d  i n  a p rogram 
w h ich  i s  d e s ign e d  t o  p r o v i d e  c o n t a c t  w i t h  s e v e r a l  
t e a c h e r s  and v a r i o u s  t e a c h i n g  s t y l e s .

3 .  The program s h o u ld  be s t r u c t u r e d  t o  p r o v i d e  many 
o t h e r  k in d s  o f  schoo l  e x p e r i e n c e s  f o r  t h e  s t u d e n t  
t e a c h e r  i n  a d d i t i o n  t o  c la s s r o o m  t e a c h i n g .

k .  E f f e c t i v e  means sh o u ld  be de ve lo p ed  t o  b r i n g
p r a c t i c i n g  t e a c h e r s  and t e a c h e r  p r e p a r a t i o n  i n s t i ­
t u t i o n s  i n t o  t r u e  p a r t n e r s h i p  i n  t h e  d e s ig n  and 
i m p l e m e n ta t i o n  o f  t e a c h e r  e d u c a t i o n  p ro g ra m s .  1

Under t h i s  c o n c e p t ,  s t u d e n t s  spend a t e rm  f u l l - t i m e  in  s t u d e n t  

t e a c h in g  and a re  a s s ig n e d  t o  schoo l  b u i l d i n g s  i n  c l u s t e r s  o f  t e n  t o  

t w e l v e  each .  A h i g h l y  com peten t  member o f  t h e  r e g u l a r  t e a c h i n g  

s t a f f  f r o m  each o f  these  c l u s t e r  b u i l d i n g s  i s  s e l e c t e d  j o i n t l y  by 

t h e  h o s t  schoo l  d i s t r i c t  and th e  u n i v e r s i t y  t o  s e rv e  as c l i n i c a l  

c o n s u l t a n t  i n  t h a t  b u i l d i n g .  T h i s  c o n s u l t a n t  spends o n e - h a l f  o f  

each schoo l  day in  r e g u l a r  t e a c h i n g  d u t i e s  and t h e  o t h e r  h a l f  he 

d evo tes  e x c l u s i v e l y  t o  p l a n n i n g  and i n s t r u c t i n g  i n  a h i g h l y  p e r s o n ­

a l i z e d  p ro g ram  o f  s t u d e n t  t e a c h i n g  f o r  each s t u d e n t  t e a c h e r  i n  t h a t  

b u i l d i n g .  The m a t u r i t y ,  academic  i n t e r e s t s ,  and n a t u r a l  a p t i t u d e

Le i  and Dean and W. Henry  Kennedy i n  c o l l a b o r a t i o n  w i t h  Deans 
and D i r e c t o r s  o f  T eache r  E d u c a t io n  o f  M ic h ig a n  i n  M ic h ig a n  C o l l e g e s .
"A  P o s i t i o n  Paper on S tu d e n t  T e a c h in g  P r o g r a m s , "  i n  Howard E. B o s l e y ,  
T e ache r  E d u c a t i o n  in  T r a n s i t i o n .  An E x p e r im e n t  i n  Change, V o l .  1 
( B a l t i m o r e ,  M a ry la n d :  M u l t i - S t a t e  T eache r  E d u c a t i o n  P r o j e c t ,  May 1969) ,
pp .  165_ 166o
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f o r  teach ing  can a l l  be taken in t o  account in deve lop ing  an 

i n d i v i d u a l i z e d  program f o r  each student  teacher  each week o f  the  

s tu d e n t - t e a c h in g  term. Ins tead o f  becoming locked in t o  one c la s s ­

room under one s up e rv is in g  te a c h e r ,  the s tudent  moves f r e e l y ,  working  

in  d i f f e r e n t  classrooms under a v a r i e t y  o f  teach ing  s t y l e s  t h a t  en­

ab le  l e a rn in g  from several  teachers  as the s tudent seeks to  develop  

teach ing  techniques.

A unique f e a t u r e  claimed f o r  the c l u s t e r  concept is  t h a t  s tudent  

teachers  may not spend a l l  o f  each day in the classroom but can spend 

some t ime le a rn in g  about a c t i v i t i e s  t h a t  go on in the r e s t  o f  the  

school and in the o u ts id e  community. By p la c in g  the s tu d n t  tea che r  

w i th  the a p p ro p r ia t e  s t a f f  member f o r  classroom e x p e r ie n c e ,  the c lu s ­

t e r  program a lso  provides  a c a r e f u l l y  planned sequence o f  a c t i v i t i e s  

t h a t  enable  the s tudent to  ga in  exper ience  a t  d i f f e r e n t  l e v e ls  o f  

i n s t r u c t i o n .  Student teachers who develop more s lo w ly  may need to  

be l i m i t e d  to working p r i m a r i l y  w i t h  one su p erv is in g  teacher  f o r  

more extended per iods in the same classrooms.  Others who r e a d i l y  

master e a r l y  teaching s i t u a t i o n s  may move a t  a r a t e  t h a t  more 

n e a r ly  matches t h e i r  needs and spec ia l  a b i l i t i e s .

One advantage claimed f o r  the c l u s t e r  program is t h a t  the c o l l e g e  

c o o r d i n a t o r 's  t ime can be more e f f e c t i v e l y  and more e f f i c i e n t l y  used.  

Ins tead  o f  spending many hours t r a v e l i n g  from school to  schoo l ,  the  

c o o rd in a t o r  may now c e n te r  h is  e f f o r t s  on s p e c i f i c  b u i l d i n g s  to  

which severa l  s tudent teachers  are  ass igned.  He can a ls o  p ro v id e  

spec ia l  help  and i n - s e r v i c e  a c t i v i t i e s  f o r  the b u i l d i n g  c o n su l ta n ts
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o r i g i n a l l y  named th e  S tu d e n t  T e ache r  E d u c a t io n  Program (STEP)

and was s u p p o r te d  by a g r a n t  o f  $585 ,000  o v e r  a f i v e - y e a r  span

44
f ro m  th e  Ford  F o u n d a t i o n .  The p ro g ram  was c o n c e iv e d  i n  a 

j o i n t  e f f o r t  by s e v e r a l  M ic h ig a n  communi ty  c o l l e g e s  and M ic h ig a n  

S t a t e  U n i v e r s i t y  t o  d e v e lo p  an e l e m e n t a r y  t e a c h e r  p r e p a r a t i o n  

p rogram f o r  t h e i r  g r a d u a te s .  I t  was l e a r n e d  t h a t  communi ty  c o l ­

leg e  g ra d u a te s  c o u ld  g a in  s t a t e  c e r t i f i c a t i o n  t o  te a c h  and c o m p le te  

an i n t e r n s h i p  i f  two c o n d i t i o n s  were  f u l f i l l e d .  F i r s t ,  t h e  i n t e r n ­

s h i p  had t o  be combined w i t h  pedagogy t a u g h t  by U n i v e r s i t y  f a c u l t y  

i n  r e s i d e n t  c e n t e r s .  Second,  s t u d e n t s  i n  t h e  p ro g ram  wou ld  have 

t o  a t t e n d  M ic h ig a n  S t a t e  U n i v e r s i t y  f o r  t h r e e  te n -w e e k  summer 

sess i o n s .

The o r i g i n a l  p rogram t o o k  f i v e  y e a r s  f o r  a s t u d e n t  t o  c o m p le te ;  

b u t  i n  1964,  t h e  i n t e r n s h i p  r e q u i r e m e n t  was reduced f r o m  two ye a rs  

t o  one .  T h i s  was t h e  y e a r  the  E le m e n ta r y  I n t e r n  Program became a 

r e g u l a r  p a r t  o f  th e  C o l l e g e  o f  E d u c a t i o n ' s  e l e m e n t a r y  e d u c a t i o n  

c u r r i c u l u m .

The e s s e n t i a l  c h a r a c t e r i s t i c s  o f  t h e  E le m e n ta r y  I n t e r n  Program 

a re  as f o l l o w s :

F i r s t  Two Years :  The s t u d e n t  c o m p le te s  th e  f i r s t  two ye a rs

a t  any a c c r e d i t e d  communi ty  c o l l e g e  o r  u n i v e r s i t y .

44
N o l l ,  Op. C i t . ,  p.  175.

45
Elementary  In t e r n  Program/Another  Way o f  Learn ing  to  Teach , 

(E as t  Lans ing” Michigan S ta te  U n i v e r s i t y )  F in a l  Report  to  the  
Ford Foundation.



Summer Session Fo l low ing  Sophomore Year: The s tu d e n t  a t tends

a ten-week summer session a t  Michigan S t a t e  U n i v e r s i t y -  The course  

work c o n s is ts  main ly  o f  study in  the l i b e r a l  a r t s .

T h i rd  Calendar Year:  Dur ing two q u a r t e r s ,  the s tudent  is o f f -

campus in one o f  the i n t e r n s h ip  c e n t e r s .  He s tu d ie s  e lem entary  

school teaching methods, which a re  in t e g r a t e d  w i t h  the s tudent  

te a c h in g .  The course work is taught by Michigan S t a t e  U n i v e r s i t y  

f a c u l t y  assigned to  the c e n t e r .  An ou ts ta n d in g  classroom te a c h e r  

and a Michigan S t a t e  U n i v e r s i t y  r e s id e n t  s t a f f  member su perv ise  the  

s tudent  tea ch in g .  One q u a r t e r  is  spent on the Michigan S t a t e  U n i v e r s i t y  

campus study ing the l i b e r a l  a r t s .

Second Summer Session: The s tudent  a t tends  a f i v e - w e e k  summer

session on the Michigan S t a t e  U n i v e r s i t y  campus f o r  a d d i t i o n a l  work 

i n the  1 ib e ra l  a r t s .

Fourth  Calendar Year: The s tudent is now an i n t e r n  t e a c h e r ,

re sp o n s ib le  f o r  a classroom. He is superv ised  by an i n t e r n  consu l ­

t a n t ,  the r e s id e n t  U n i v e r s i t y  f a c u l t y  member, and the school p r i n c i ­

p a l .  The i n t e r n  teacher  is  paid a s t ipen d  f o r  the y e a r .  Course  

work c o n s is ts  o f  one evening c lass  a week s tudy ing  the foundat ions  

o f  e d u c a t io n .  At the end o f  the y e a r ,  the s tudent  q u a l i f i e s  f o r  

both the b a c h e lo r 's  degree and the teach ing  c e r t i f i c a t e .

I b i d .
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When a new i n t e r n  t e a c h e r  assumes t h e  r e s p o n s i b i l i t y  f o r  a 

c la s s r o o m ,  he has co m p le te d  the  e q u i v a l e n t  o f  more t h a n  t h r e e  and 

t w o - t h i  rds  o f  the  usua l  f o u r - y e a r  deg ree  p rog ram .  He has ta k e n  

most  o f  the  r e q u i r e d  p r o f e s s i o n a l  c o u r s e s ,  i n c l u d i n g  s t u d e n t  t e a c h i n g .  

He a l r e a d y  has had s i x  months o f  e x p e r i e n c e  in  an e l e m e n t a r y  c l a s s -

1*7
room unde r  the  s u p e r v i s i o n  o f  one o r  more h i g h l y  q u a l i f i e d  t e a c h e r s .  

Those s t u d e n t s  i n  t h e  E le m e n ta ry  I n t e r n  Program re s p o n d in g  t o  t h e  

q u e s t i o n n a i r e  i n  t h i s  s t u d y  d i d  so d u r i n g  t h e i r  s t u d e n t  t e a c h i n g  

b u t  p r i o r  t o  t h e i r  i n t e r n s h i p .

Teacher Corps Program -  The T e ache r  C o rp s ,  e s t a b l i s h e d  by Congress 

in  1965,  was imp lemented  a t  M ic h ig a n  S t a t e  U n i v e r s i t y  by t h e  C o l l e g e s  

o f  E d u c a t i o n  and Urban Deve lopment  i n  1971.  T h i s  was done i n  

c o o p e r a t i o n  w i t h  the  L a n s in g  Schoo l  D i s t r i c t  and t h e  Model C i t i e s  

Program. T h is  p rogram i s  p a r t  o f  a n a t i o n w i d e  e f f o r t  t o  g i v e  c h i l ­

d ren  f ro m  low- incom e f a m i l i e s  b e t t e r  e d u c a t i o n a l  o p p o r t u n i t i e s  and 

t o  improve  th e  q u a l i t y  o f  t e a c h e r  e d u c a t i o n  programs f o r  b o t h  

c e r t i f i e d  t e a c h e r s  and i n e x p e r i e n c e d  t e a c h e r - i n t e r n s „

Teacher  Corps i s  an u n d e r g r a d u a te  p ro g ram  w i t h  t h e  s t u d e n t -  

i n t e r n  e n t e r i n g  the  p rog ram  in  t h e i r  j u n i o r  y e a r  o f  c o l l e g e .  A t  

t h e  end o f  a t w o - y e a r  t r a i n i n g  c y c l e ,  t h e  i n t e r n  i s  g ra d u a te d  w i t h  

t e a c h e r  c e r t i f i c a t i o n  and a b a c h e l o r ' s  deg ree  f ro m  M i c h ig a n  S t a t e  

U n i v e r s i t y .  E f f o r t s  a re  made t o  r e c r u i t  i n t e r n s  r e p r e s e n t a t i v e  o f

AS"T ea c h e r  C o r p s " ,  b r o c h u r e  o f  t h e  U .S .  O f f i c e  o f  E d u c a t i o n ,  
W a s h in g to n ,  D. C.
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th e  m a jo r  e t h n i c  g ro up s  foun d  i n  M ic h ig a n  -  Amer ican  I n d i a n ,

49
M e x ic a n - A m e r i c a n s , A f r o - A m e r i c a n s ,  and C a u cas ia n s .

The Teacher  Corps p rogram i n c l u d e s  components d es ig n e d  t o

a c c o m p l i s h  u n d e r s t a n d i n g  and a c c e p ta n c e  o f  th o s e  f r o m  d i v e r s e

c u l t u r a l  b a c k g ro u n d s .  These components a re  b i - 1 i n g u a l / b i - c u l t u r a l

t r a i n i n g ,  s o c i a l  and e m o t i o n a l  e d u c a t i o n ,  and u r b a n - e t h n i c  s t u d i e s .

M c I n t y r e  p o i n t s  o u t :

The b i - 1 i n g u a l / b i - c u 1t u r a l  component  i s  e s p e c i a l l y  
n o te w o r t h y  when one c o n s i d e r s  t h a t  L a n s in g  has a 
m i n o r i t y  s t u d e n t  e n r o l l m e n t  o f  22 p e r c e n t ,  and more 
than  2 ,5 0 0 ,  o r  abou t  e i g h t  p e r c e n t ,  a re  S p a n is h ­
sp ea k in g  s t u d e n t s .  On t h e  o t h e r  hand,  a p p r o x i m a t e l y  
one p e r c e n t  o f  the  t e a c h i n g  s t a f f  i n  th e  L a n s in g  
School  D i s t r i c t  have Spa n ish  surnames.  These two 
f a c t o r s  p o i n t  up th e  e x ig e n c y  fa c e d  by th e  L a n s in g  
School  D i s t r i c t  t o  h i r e  t e a c h e r s  w i t h  b i - l i n g u a l /  
b i - c u l t u r a l  t r a i n i n g .  I n v o l v e m e n t  w i t h  Teacher 
Corps i s  one e f f o r t  on th e  p a r t  o f  the  L a n s in g  
School  D i s t r i c t  t o  a m e l i o r a t e  t h i s  c o n d i t i o n .50

C o n t i n u i n g ,  M c I n t y r e  l i s t s  t h e  o b j e c t i v e s  t o  be met by t h e

i n t e r n s  t o  a c c o m p l i s h  th e  b i - 1 i n g u a l / b i - c u l t u r a l  component  o f  t h e

program:

1. The i n t e r n  w i l l  have a w o r k in g  u n d e r s t a n d i n g  o f  
a b i - l i n g u a l  e d u c a t i o n  p h i l o s o p h y .

2.  The i n t e r n  w i l l  d e v e lo p  o r a l  language  s k i l l s  in  
Span ish  a t  a minimum r a t i n g  o f  FSI I ( F o r e i g n  
S e r v i c e  I n s t i t u t e  S c a l e ) .

3 .  The i n t e r n  w i l l  have an u n d e r s t a n d i n g  o f  the  
h i s t o r i c a l  b ackg round  o f  t h e  S p a n i s h - s p e a k in g  
pe o p le  i n  t h e  U n i t e d  S t a t e s .

La
L on n ie  D„ M c I n t y r e ,  The Un iq ue  V a r i a b l e s  o f  t h e  L a n s in g  

Teacher  C o r p s , m im eograph ,  M ic h ig a n  S t a t e  U n i v e r s i t y ,  March 4, 
1974, p. 7c

~*^l b i d . ,  p.  9 .
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kc The i n t e r n  w i l l  be a b l e  t o  t r a n s l a t e  knowledge 
o f  the  S p a n is h - s p e a k in g  c u l t u r e  i n t o  m e a n in g fu l  
c la s s ro o m  e x p e r ie n c e s  f o r  c h i l d r e n .

5. The i n t e r n s  w i l l  be a b l e  t o  teach  E n g l i s h  as a 
second language t o  b o th  c h i l d r e n  and a d u l t s .

6 .  The ( b i - l i n g u a l )  i n t e r n s  w i l l  be a b le  t o  teach  
Span ish  as a second language .

7 .  The i n t e r n s  w i l l  be f a m i l i a r  w i t h  m a t e r i a l s  and
re s o u rc e s  a v a i l a b l e  i n  b i - l i n g u a l  e d u c a t i o n .

8 .  The i n t e r n  w i l l  be a b le  t o  d e s ig n  and d ev e lo p  a
b i - l i n g u a l  c u r r i c u l u m  t o  meet  t h e  i n d i v i d u a l
needs o f  the  s t u d e n t s .

9 .  The i n t e r n  w i l l  d eve lo p  d i a g n o s t i c  s k i l l s  f o r  
d e t e r m i n i n g  language dominance ( E n g l i s h - S p a n i s h )  
o f  S p a n is h - s p e a k in g  c h i l d r e n  and w i l l  be a b le  t o  
d iagnose  and d ev e lo p  a s t r a t e g y  f o r  w o r k in g  w i t h  
language i n t e r f e r e n c e  p ro b le m s .

10. The i n t e r n  w i l l  be a b le  t o  combine th e  s k i l l s  
o b t a i n e d  in  th e  b i - l i n g u a l  component  w i t h  th e  
gen e ra l  p ed a g o g ic a l  s k i l l s  o b t a i n e d  in  t h e  o t h e r  
t e a c h e r  t r a i n i n g  components t o  c r e a t e  a harmon ious  
l e a r n i n g  a tmosphere  f o r  a l l  c h i l d r e n . 51

The p la n  f o r  a c h i e v i n g  th e  s t a t e d  o b j e c t i v e s  o f  t h e  b i - l i n g u a l  

component  i s  sp read  o v e r  the  two y e a r  i n t e r n s h i p .  The f i r s t  y e a r  

emphas izes o b t a i n i n g  a w o r k in g  u n d e r s t a n d in g  o f  t h e  needs o f  t h e  

S p a n is h - s p e a k in g  c h i l d r e n  in  the  s c h o o ls  and the  second y e a r  i s  a 

c o m b in a t i o n  o f  f i e l d / t h e o r y  as i t  a p p l i e s  t o  b i - l i n g u a l  e d u c a t i o n .

Teacher  Corps i n t e r n s  and team le a d e rs  a re  i n v o l v e d  i n  t e a m 

t e a c h i n g  a t  t h e  e le m e n ta r y  schoo l  l e v e l  i ri L a n s in g ,  M i c h ig a n .  The 

s c h o o ls  i n v o l v e d  i n  th e  program s e rv e  c h i l d r e n  who a re  p r e d o m i n a t e l y  

f ro m  m u l t i e t h n i c  and m u l t i r a c i a l  b a c k g ro u n d s .  I n i t i a l l y ,  t h e  i n t e r n s

" ^ M c I n t y r e ,  i b i d . ,  pp.  9 - 1 0 .
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a re  i n v o l v e d  i n  a p e r i o d  o f  p r e s e r v i c e  t r a i n i n g  t o  become a c q u a in te d  

w i t h  t h e  L an s in g  s c h o o l s ,  the  com m un i t y ,  and th e  r e s o u r c e s  a v a i l a b l e  

th ro u g h  M ic h ig a n  S t a t e  U n i v e r s i t y , ,  The i n t e r n s  a re  t r a i n e d  i n  a l l  

phases o f  competency based e d u c a t i o n  w h ich  i n c l u d e s  d eve lop m en t  o f  

s k i l l s  i n  t h e  a reas  o f  human r e l a t i o n s ,  r e a d i n g ,  c la s s r o o m  manage­

ment and p l a n n i n g  as w e l l  as th e  h i s t o r i c a l  and c u l t u r a l  v a l u e s  o f  

d i f f e r e n t  e t h n i c  g ro u p s .

The program pays f o r  t r a v e l  t o  t h e  p rogram s i t e  f o r  t h e  i n t e r n ,  

t u i t i o n  i s  p r o v id e d  and th e  i n t e r n  r e c e i v e s  a s t i p e n d  o f  $12 0 .00  p e r  

week and $ 15 .00  pe r  d ep enden t .  The p a r t i c i p a n t s  o f  t h i s  two y e a r  

program a re  in  an u rban  schoo l  d u r i n g  t h e i r  f i r s t  y e a r  f o r  a p p r o x i ­

m a te l y  o n e - h a l f  day e v e r y  day .  D u r in g  t h i s  t i m e ,  each p a r t i c i p a n t

i s  r e q u i r e d  t o  d e m o n s t ra te  t e a c h i n g  s k i l l s  and b e h a v i o r s .  The second 

y e a r  i s  the  i n t e r n s h i p  y e a r ,  a l s o  i n  an u rban  s e t t i n g .  A p p r o x i m a t e l y  

h a l f  o f  each schoo l  day f o r  t h e  y e a r  o r  h a l f  o f  t h e  days o f  t h e  sch o o l

y e a r  i s  sp e n t  t e a c h i n g .  These e x p e r i e n c e s  a re  w i t h i n  a team t e a c h i n g  

52s e t t i n g .

Exper imental  Elementary Education Program -  The Exper imenta l  E lementary

E d u c a t io n  program is  an o u tg r o w t h  o f  t h e  n a t i o n a l  T r a i n e r s  o f  T e ache r

T r a i n e r s  (TTT) p r o j e c t .  The g r a n t  p r o p o s a l  l i s t s  t h r e e  m a jo r  g o a l s  o f

the  e le m e n ta ry  component  o f  t h e  TTT p r o j e c t :

1. Deve lopment o f  a new k i n d  o f  e l e m e n t a r y  schoo l  
t e a c h e r  who i s  b a s i c a l l y  w e l l - e d u c a t e d ,  engages 
i n  t e a c h in g  as c l i n i c a l  p r a c t i c e ,  i s  an e f f e c t i v e  
s t u d e n t  o f  the  c a p a c i t i e s  and e n v i r o n m e n ta l  
c h a r a c t e r i s t i c s  o f  human l e a r n i n g ,  and f u n c t i o n s  
as a r e s p o n s i b l e  a ge n t  o f  s o c i a l  change.

52 "D ea r  Teacher  Corps A p p l i c a n t " ,  mimeograph o f  D ep a r tm en t  o f  
E le m e n ta ry  and S p e c ia l  E d u c a t i o n ,  C o l l e g e  o f  E d u c a t io n  (E a s t  L a n s in g :  
M ic h ig a n  S t a t e  U n i v e r s i t y ,  1973), pp .  l - i +.
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2.  S y s t e m a t i c  use o f  re s e a r c h  and c l i n i c a l  e x p e r i e n c e  
i n  d e c i s i o n - m a k i n g  p ro c e s s e s  a t  a l l  l e v e l s .

3 .  A new l a b o r a t o r y  and c l i n i c a l  b ase ,  f r o m  th e  
b e h a v i o r a l  s c i e n c e s ,  on w h ic h  t o  f o u n d  u n d e r g r a d ­
u a te  and i n - s e r v i c e  t e a c h e r  e d u c a t i o n  p ro g ra m s ,  and 
r e - c y c l e  e v a l u a t i o n s  o f  t e a c h i n g  t o o l s  and p e r fo rm a n c e .

The E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  p rog ram  i s  a f o u r  y e a r  

p rogram wh ic h  i s  f i e l d  c e n t e r e d  and competency based .  Freshmen 

p a r t i c i p a n t s  a re  r e c r u i t e d  f r o m  a l i s t i n g  o f  a l l  a c c e p te d  f reshm en 

who have d e c l a r e d  t h e i r  m a jo r  as e l e m e n t a r y  o r  s p e c i a l  e d u c a t i o n .

An o v e r v i e w  o f  the  p la nne d  EEE p ro g ram ,  i n c l u d i n g  a response  c a r d ,  

i s  m a i le d  t o  the se  s t u d e n t s .  Those re s p o n d in g  a t t e n d  o r i e n t a t i o n  

s e s s io n s  t h a t  d e s c r i b e  th e  p ro g ram .  I n f o r m a t i o n  p a c k e t s  a re  p r o ­

v i d e d  those  s t u d e n t s  i n t e r e s t e d  i n  p a r t i c i p a t i n g  i n  EEE. Q u a l i f i e d  

a p p l i c a n t s  a re  randomly  s e l e c t e d  t o  f i l l  t h e  a v a i l a b l e  p o s i t i o n s ;

however,  s p e c i a l  c o n s i d e r a t i o n  i s  g i v e n  t o  a l l  male and m i n o r i t y  

54
group  a p p l i  c a n t s .

D u r in g  th e  f o u r  y e a r  p ro g ram  t h e  s t u d e n t s  a re  c o n t i n u a l l y  

i n v o l v e d  i n  p u b l i c  schoo l  t e a c h i n g ,  communi ty  a c t i v i t i e s ,  i n t e r ­

p e r s o n a l  s k i l l  deve lo pm en t  and i n t e g r a t e d  c o u r s e  w o rk .  The p rogram 

is  a c o o p e r a t i v e  e f f o r t  o f  the  L a n s in g  Schoo l  D i s t r i c t  and M ic h ig a n  

S t a t e  U n i v e r s i t y  w i t h  f i n a n c i a l  s u p p o r t  f r o m  th e  U. S. O f f i c e  o f  

E d u c a t io n  TTT P r o j e c t .  The co u rs e s  p r o v i d e  an i n t e g r a t i o n  o f  c o n t e n t ,  

t e a c h i n g  methods and u n i v e r s i t y  s u p e r v i s e d  f i e l d  e x p e r i e n c e .  The 

p rogram emphasizes  c o n s i s t e n t  use o f  i n s t r u c t i o n a l  d e s i g n  and th e  

i n s t r u c t i o n a l  p ro cesse s  o f  assessm en t ,  goa l  s e t t i n g ,  d e t e r m i n i n g  

o b j e c t i v e s ,  d e v e l o p i n g  t e a c h i n g  s t r a t e g i e s  and e v a l u a t i n g .

54
"TTT11, T r a i n e r s  o f  T e a ch e r  T r a i n e r s  P r o j e c t , Annual  R e p o r t  

1971-72 (E as t  L a n s in g :  M ic h ig a n  S t a t e  U n i v e r s i t y )  pp .  5 2 -5 3 .
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The f o u r t h  year  c o n s is ts  p r i m a r i l y  o f  an i n t e r n s h ip ,  superv ised  

by the program s t a f f ,  in which the teach ing  model,  management proced­

ures and methodology are  a p p l ie d  comprehensive ly f o r  an extended  

p e r io d  of  t ime. ' * ' ’

Summary

The " l e a r n  by doing" concept has permeated teacher  educat ion  

programs s ince t h e i r  e a r l y  development.  During the middle ages the  

a p p re n t ic e s h ip  embodied t h i s  concept and, because o f  t h i s  s i m i l a r i t y ,  

can be considered a fo re ru n n e r  o f  p r a c t i c e  te a c h in g .

The h i s t o r i c a l  development o f  s tudent  te ach ing  in the e a r l y  

European schools is  summarized and e v e n t u a l l y  t raced  to c o lo n ia l  

America where programs grew and were modif ied  to  keep pace w i t h  the  

needs o f  a r a p id ly  expanding America.

The major emphasis o f  the development o f  teacher  p re p a r a t io n  

programs a t  Michigan S ta te  U n i v e r s i t y  has been l e a rn in g  through  

exper iences in the most r e a l i s t i c  s e t t i n g  a v a i l a b l e .  Var ious  teacher  

p re p a r a t io n  programs have been descr ibed  and t h e i r  uniqueness i d e n t i ­

f i e d .  Leland Dean b e s t  summarizes the a v a i l a b l e  l i t e r a t u r e  when he 

s t a t e s :

" . . . w e  b e l i e v e  t h a t  th e re  a re  no panaceas in  ed u c a t io n ,  
e s p e c i a l l y  in the area of  te a c h e r  p r e p a r a t i o n .  A l l  v a r i a ­
t io n s  in the p r e p a r a t io n  o f  teachers  have t h e i r  unique ^  
advantages and d isadvantages ,  and a l l  have t h e i r  p rob lems."

55Michigan S t a t e  U n i v e r s i t y  Placement Serv ices  brochure ,  Op.Ci t .

56 Leland W. Dean in Foreword of E lementary I n t e r n  Program 
b rochure ,  Op. Ci t .



CHAPTER I I I 

DESIGN OF THE STUDY

In t r o d u c t i o n

The purpose o f  t h i s  study was to  compare the impact o f  s e le c t e d  

Michigan .S.tate U n i v e r s i t y  e lem enta ry  te a c h e r  p r e p a r a t io n  programs on 

coopera t ing  schools in the f o l l o w i n g  areas:

a .  I n d i v i d u a l i z e d  i n s t r u c t i o n .

b.  I n s t r u c t i o n a l  a c t i v i t i e s .

c .  C o n t r ib u t io n s  to  the  c o o p e ra t in g  school program.

d.  A d d i t io n a l  p r o fe s s io n a l  a c t i v i t i e s  by s u p e rv is in g  te a c h e r .

e .  A d d i t io n a l  p ro fe s s io n a l  a c t i v i t i e s  by o th e r  s t a f f  members. 

The comparisons were based on the responses to  s p e c i f i c  quest ions  by 

student  te a c h e rs ,  s u p e rv is in g  t e a c h e r s ,  and p r i n c i p a l s  o f  c o o p e ra t in g  

schools .  The f o l l o w i n g  Michigan S t a t e  U n i v e r s i t y  e lem entary  te a c h e r  

p r e p a r a t io n  programs were compared:

a.  Conventional  E lementary  Program (Conv.)

b.  C lu s t e r  E lementary  Program ( C lu s . )

c .  E lementary I n t e r n  Program (E IP)

d.  Exper imenta l  E lementary  Education Program (EEE)

e .  Teacher Corps Program (TCP)

These comparisons were to de te rm ine  i f  th e re  were meaningful  

d i f f e r e n c e s  among the s e le c t e d  te ach er  p r e p a r a t io n  programs in  the

k9
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areas  i d e n t i f i e d  based on th e  responses  o f  s t u d e n t  t e a c h e r s ,  

s u p e r v i s i n g  t e a c h e r s ,  and p r i n c i p a l s  o f  c o o p e r a t i n g  s c h o o ls  t o  

s e l e c t e d  i t e m s  on a q u e s t i o n n a i r e .

I n s t r u m e n t a t i  on 

The o r i g i n a l  q u e s t i o n n a i r e  was t h e  r e s u l t  o f  a r e q u e s t  by 

th e  C o u n c i l  o f  S t a t e  C o l l e g e  P r e s i d e n t s  i n  M ic h ig a n  t o  c o n d u c t  a 

s t u d y  a n a l y z i n g  th e  e f f e c t  o f  s t u d e n t  t e a c h i n g  programs on th e  

p u b l i c  s c h o o ls  i n  M i c h i g a n .  A l l  o f  t h e  t e a c h e r  p r e p a r a t i o n  c o l ­

le ges  and u n i v e r s i t i e s  i n  t h e  s t a t e  c o o p e ra te d  i n  t h e  s tu d y  w h ic h  

came t o  be known as t h e  Impac t  S tu d y . ^

The Impac t  S tudy  su rve yed  th e  e n t i r e  p o p u l a t i o n  o f  s t u d e n t  

t e a c h e r s  a s s ig n e d  f o r  s t u d e n t  t e a c h i n g  by M ic h ig a n  i n s t i t u t i o n s  

d u r i n g  th e  F a l l  Q u a r t e r  o r  Semester  o f  1969,  a l l  t h e  s u p e r v i s i n g  

t e a c h e r s  w o r k i n g  w i t h  th e s e  s t u d e n t  t e a c h e r s ,  and a l l  o f  the  

p r i n c i p a l s  o f  b u i l d i n g s  t o  w h ich  s t u d e n t  t e a c h e r s  were  a s s ig n e d .

E d u c a t i o n a l  r e s e a r c h e r s  f ro m  C e n t r a l  M ic h ig a n  U n i v e r s i t y ,  t h e  

U n i v e r s i t y  o f  M i c h ig a n ,  and M ic h ig a n  S t a t e  U n i v e r s i t y  were  i n v o l v e d  

i n  t h e  p l a n n i n g  o f  t h e  s t u d y ,  w i t h  r e s e a r c h  a d v i c e  b e i n g  p r o v id e d  

by c o n s u l t a n t s  f r o m  M ic h ig a n  S t a t e  U n i v e r s i t y  C o l l e g e  o f  E d u c a t i o n .  

The i n s t r u m e n t s  were  deve lo p e d  and re v ie w e d  by th e  p a r e n t  g ro u p ,  

as w e l l  as by o t h e r  e d u c a to r s  and r e p r e s e n t a t i v e s  o f  t h e  t e a c h e r

"The  Im pac t  o f  S tu d e n t  T e a ch in g  Programs upon th e  C o o p e r a t i n g  
P u b l i c  S choo ls  i n  M i c h i g a n ,  A Survey  o f  O p in i o n s  o f  S u p e r v i s i n g  
T e a c h e r s ,  S t u d e n t  Teache rs  and School  A d m i n i s t r a t o r s " ,  Conducted  by 
Deans and D i r e c t o r s  o f  T each e r  E d u c a t i o n  i n  M ic h ig a n ,  June 1970.
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p r e p a r a t i o n  i n s t i t u t i o n s .  D u r i n g  the  S p r i n g  te rm  o f  1969,  e i g h t  

i n s t i t u t i o n s  p a r t i c i p a t e d  i n  a p i l o t  s t u d y  t o  t e s t  t h e  i n s t r u m e n t s  

and p r o c e d u r e s .  L i m i t a t i o n s  were  c o r r e c t e d  and p r o c e d u r e s  were  

r e f i n e d .  C o n t r i b u t i o n s  and s u g g e s t i o n s  f r o m  t h e  S t u d e n t  T e a c h in g  

Commi t tee o f  t h e  D e t r o i t  F e d e r a t i o n  o f  Teach e rs  and t h e  M ic h ig a n  

E d u c a t io n  A s s o c i a t i o n  were  so u g h t  and i n c o r p o r a t e d  i n t o  t h e  

i n s t r u m e n t s .

The q u e s t i o n n a i r e s  were  a d m i n i s t e r e d  t o  t h e  t o t a l  p o p u l a t i o n  

o f  f a l l  q u a r t e r  o r  sem es te r  s t u d e n t  t e a c h e r s ,  c o r r e s p o n d i n g  s u p e r ­

v i s i n g  t e a c h e r s  and b u i l d i n g  p r i n c i p a l s  i n  a l l  M i c h ig a n  p u b l i c  and 

p r i v a t e  c o o p e r a t i n g  s c h o o l s .  The r e s u l t s  o f  t h i s  s t u d y  were  

p u b l i s h e d  i n  June o f  1970, i n c o r p o r a t i n g  t h e  re sponses  o f  n e a r l y  

10,000  i n d i v i d u a l s .

The Deans and D i r e c t o r s  o f  T eache r  E d u c a t i o n  Programs i n  

M ic h ig a n  i n c o r p o r a t e d  i n t o  t h e  o r i g i n a l  s u r v e y  i n s t r u m e n t s  t h e

means f o r  e v a l u a t i n g  s t u d e n t  t e a c h i n g  p ro g ra m s .  The q u e s t i o n n a i r e s

2 3
have been used by Marcus , and B rady  i n  s t u d i e s  o f  a s i m i l a r  n a t u r e .

2
C l i f f o r d  M. M arcus ,  " C o n t r i b u t i o n s  o f  S tu d e n t  T e a c h in g  Programs 

t o  M ic h ig a n  C o o p e r a t i n g  S choo ls  as P e r c e i v e d  by S tu d e n t  T e a c h e r s ,  
S u p e r v i s i n g  Teachers  and A d m i n i s t r a t o r s "  ( u n p u b l i s h e d  Ph.D.  d i s s e r t a ­
t i o n ,  M ic h ig a n  S t a t e  U n i v e r s i t y ,  1970) .

3
Hugh P. B ra dy ,  "A Compar ison o f  t h e  S tu d e n t  T e a c h in g  E x p e r i e n c e  

o f  M ic h ig a n  S t a t e  U n i v e r s i t y  S tu d e n t  Te ache rs  A s s ig n e d  t o  Overseas 
Amer ican  Schoo ls  w i t h  t h a t  o f  M ic h ig a n  S t a t e  U n i v e r s i t y  S tu d e n t  
Teachers  A ss igne d  t o  P u b l i c  S cho o ls  in  M i c h i g a n "  ( u n p u b l i s h e d  Ph.D.  
d i s s e r t a t i o n ,  M ic h ig a n  S t a t e  U n i v e r s i t y ,  1971) .
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In  th e  c u r r e n t  s t u d y ,  t h e  r e s e a r c h e r  used t h e  same q u e s t i o n n a i r e  

d e v i s e d  f o r  t h e  1969 Impac t  S tu d y .  A c o v e r  page was added 

e x p l a i n i n g  th e  pu rpose  o f  t h e  c u r r e n t  s t u d y .  A copy  o f  t h e  c o v e r  

l e t t e r  and th e  q u e s t i o n n a i r e s  a re  a t t a c h e d  as A p p e n d ix  A.

The s e p a r a t e  q u e s t i o n n a i r e s  f o r  s t u d e n t  t e a c h e r s ,  s u p e r v i s i n g  

t e a c h e r s  and p r i n c i p a l s  o f  c o o p e r a t i n g  s c h o o l s  each c o n t a i n e d  80 

i tems and were  d e s ig n e d  so t h a t  t h e  re sp on d en ts  marked o n l y  t h e  one 

response  t h e y  c o n s i d e r e d  a p p l i c a b l e .  An IBM answer s h e e t  was 

p r o v id e d  w i t h  each q u e s t i o n n a i r e .  These answer s h e e ts  were  mach ine 

sco red  a t  t h e  M ic h ig a n  S t a t e  U n i v e r s i t y  T e s t i n g  C e n te r  and t a b u l a t e d  

by t h e  Data  P r o c e s s i n g  C e n te r .

The o r i g i n a l  q u e s t i o n n a i r e s  c o n t a i n e d  80 i tems on each fo rm  

o f  t h e  s u rv e y  i n s t r u m e n t .  A l t h o u g h  re sp on d e n ts  c o m p le te d  a l l  i t em s  

f o r  t h i s  s t u d y ,  o n l y  th o s e  i t em s  w h ic h  r e l a t e d  d i r e c t l y  t o  t h e  

hypo theses  o f  t h i s  s t u d y ,  were  a n a l y z e d .  T a b le s  3.1 t h r o u g h  3 .5  

i d e n t i f y  t h e s e  s p e c i f i c  i t e m s  used t o  t e s t  t h e  s p e c i f i c  h y p o th e s e s .

I terns n o t  a n a ly z e d  p r o v i d e d  dem og ra ph ic  and o t h e r  d a ta  n o t  p e r t i n e n t  

t o  t h i s  s t u d y .  From th e s e  t a b l e s ,  i t  can be seen t h a t  some q u e s t i o n s  

were asked o f  a l l  t h r e e  g roups  o f  r e s p o n d e n ts ,  w h i l e  o n l y  one o r  two 

g roups  o f  re s p o n d e n ts  were  asked o t h e r s .
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TABLE 3 . 1 . — Q u e s t i o n n a i r e  i t em s  used t o  t e s t  Research H y p o th e s i s  # 1 .

HYPOTHESIS #1 -  There  a re  no 
m e a n in g fu l  d i f f e r e n c e s  between 
th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  
p rograms and th e  c o n v e n t i o n a l  
p rogram based on changes i n  
i n d i v i d u a l i z e d  i n s t r u c t i o n  f o r  
t h e  p u p i l s  i n  t h e  f o l l o w i n g  
a r e a s :

a .  I n s t r u c t i n g ,  c o u n s e l i n g ,  and 
t u t o r i n g  i n d i v i d u a l  p u p i l s  by 
th e  s t u d e n t  t e a c h e r .

b .  I n s t r u c t i n g ,  c o u n s e l i n g ,  and 
t u t o r i n g  i n d i v i d u a l  p u p i l s  by 
t h e  s u p e r v i s i n g  t e a c h e r .

c .  Amount o f  i n d i v i d u a l  h e lp  o r  
c o u n s e l i n g  f o r  p u p i l s  d u r i n g  
n o n - c l a s s  h o u r s .

d.  R e - t e a c h in g  o f  p u p i l s  by 
s u p e r v i s i n g  t e a c h e r .

QUESTIONNAIRE ITEM NO.

S t .  T c h r .  Supv. T c h r .  P r i n . 

14 14

15

16

19

15

16

19

HYPOTHESIS ft 2 -  There  a re  no 
m e a n in g fu l  d i f f e r e n c e s  between 
th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  
programs and th e  c o n v e n t i o n a l  
p rogram based on changes in  
i n s t r u c t i o n a l  a c t i v i t i e s  f o r  the  
p u p i l s  i n  t h e  f o l l o w i n g  a re a s :

a.  Amount o f  sm a l l  g roup  i n s t r u c t i o n .

b .  P r o v i s i o n  f o r  make-up w o rk .

c .  F o l l o w - u p  exams.

d .  I n d i v i d u a l  a t t e n t i o n  t o ,  o r  
t u t o r i n g  o f ,  p u p i l s .

e .  S u p e r v i s i o n  o f  s t u d y  p e r i o d s .

f .  S u p e r v i s i o n  o f  p la y g r o u n d s  
and ha 11 w a y s .

g.  Amount o f  m a t e r i a l  c o v e r e d .

h. D i s c i  p i i  ne.

i .  M o t i v a t i o n  o f  p u p i l s .

QUESTIONNAIRE ITEM NO.

S t .  Tchr .  Supv. Tchr .  P r i n .

20

21

22

23

24

25

26

27

28

20

21

22

23

24

25

26

27

28

27

28 

29 

38

31

32

34

35
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TABLE 3 . 3 . — Q u e st io n n a i re  items used to  t e s t  Research Hypothesis  #3*

HYPOTHESIS #3 -  The re  a re  no 
m e a n in g fu l  d i f f e r e n c e s  between 
th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  
p rograms and t h e  c o n v e n t i o n a l  
p rogram in  c o n t r i b u t i o n s  t o  t h e  
c o o p e r a t i n g  schoo l  p rogram by 
th e  s t u d e n t  t e a c h e r  i n  t h e  
f o l 1owi ng a r e a s :

a.  S u p e r v i s i n g  yo u th  g ro u p s .

b .  T a l k i n g  t o  p a r e n t  g ro u p s .

c .  P e r fo r m in g  re c e s s ,  l u n c h ,  
gymnasium, p la y g ro u n d  o r  
h a l 1 d u t i  e s .

d.  Cha pe ron ing  s o c i a l  a c t i v i t i e s  
f o r  p u p i 1s .

e .  S u p e r v i s i n g  s tu d y  h a l l s .

f .  Coach ing  o r  a s s i s t i n g  i n  
i n t e r s c h o l a s t i c  o r  e x t r a ­
c u r r i c u l a r  a c t i v i t i e s .

g. A s s i s t i n g  i n  h a n d l i n g  
d i s c i p l i n e  p ro b le m s .

h .  D e v e lo p in g ,  p r o v i d i n g ,  o r  
s u g g e s t i n g  new o r  d i f f e r e n t  
m a t e r i a l s  t o  t h e  t e a c h e r s .

i .  P r o v i d i n g  a i d s  o r  i d e a s .

j .  Amount o f  t im e  t a u g h t  f o r
s u p e r v i s i n g  t e a c h e r .

k .  A f f e c t s  on s t a f f  m o ra le .

I .  Change in  w o rk  load o f
admi n i  s t r a t o r .

QUESTIONNAIRE ITEM NO.

S t .  T c h r .  Supv.  T c h r .  P r i n .

29 29 15

30 30 16

31 31 17

18 

19

20

21

32 32 22

33 33 23

35 35 25

57

61
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TABLE 3 * b . — Q u e s t i o n n a i r e  i t em s  used t o  t e s t  Research H y p o th e s i s  # 4 .

HYPOTHESIS # b  -  The re  a re  no 
m e a n in g fu l  d i f f e r e n c e s  between 
t h e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  
programs and th e  c o n v e n t i o n a l  
p rogram in  t h e  amount o f  t im e  
t h e  s u p e r v i s i n g  t e a c h e r  must  
spend on th e  f o l l o w i n g  p r o f e s s i o n a l  
d u t i e s  due t o  t h e  p re s e n c e  o f  a 
s t u d e n t  t e a c h e r :

a. F requency  o f  s u p e r v i s i n g  
t e a c h e r  v i s i t s  t o  o t h e r  
c l  ass room s .

b .  Amount o f  com m i t tee  w o rk  
cond uc te d  by s u p e r v i s i n g  
t e a c h e r  w i t h  s t u d e n t s  and 
f a c u l t y .

c .  Amount  o f  r e s e a r c h  c o n d u c te d  
by s u p e r v i s i n g  t e a c h e r .

d. Amount o f  p r o f e s s i o n a l  r e a d in g  
pe r fo rm ed  by t h e  s u p e r v i s i n g  
t e a c h e r .

e .  Amount  o f  p a r t i c i p a t i o n  by 
s u p e r v i s i n g  t e a c h e r  i n  
s t u d e n t  t e a c h e r  sem ina rs  o r  
i n - s e r v i c e  a c t i v i t i e s  d e a l i n g  
w i t h  s t u d e n t  t e a c h i n g .

QUESTIONNAIRE ITEM NO.

S t .  T c h r .  Supv.  T c h r .  P r i n .

37 37 51

38 38 52

39 39 53

bo bo 5b

b2 b l
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TABLE 3 . 5 - — Q u e s t i o n n a i r e  i t e m s  used t o  t e s t  Research H y p o th e s i s  # 5 .

HYPOTHESIS #5  -  There  a re  no 
m e a n in g fu l  d i f f e r e n c e s  between 
t h e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  
programs and th e  c o n v e n t i o n a l  
p rogram in  t h e  amount  o f  t im e  
o t h e r  s t a f f  members spend on
th e  f o l l o w i n g  p r o f e s s i o n a l  d u t i e s  QUESTIONNAIRE ITEM NO.
due t o  t h e  p re sence  o f  t h e
s t u d e n t  t e a c h e r :  S t .  T c h r .  Supv.  T c h r .  P r i n .

a .  T e a c h in g .  ^5 ^5

b .  C h a pe ro n ing .  kS A6

c .  S u p e r v i s i n g .  k9  ^9

d .  F requency  o f  v i s i t s  t o  o t h e r  50 50
c l  a s s e s .

e .  Amount o f  co m m i t te e  w o rk .  51 51

f .  Amount o f  r e s e a r c h .  52 52

g .  Amount o f  p r o f e s s i o n a l  53 53
re a d in g  o r  w r i t i n g .
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P opu la t ion

The p o p u l a t i o n  o f  t h e  c u r r e n t  s t u d y  was composed o f  a l l  

M ic h ig a n  S t a t e  U n i v e r s i t y  e le m e n ta r y  s t u d e n t  t e a c h e r s  who were  

s t u d e n t  t e a c h in g  d u r i n g  t h e  W i n t e r  Q u a r t e r  o f  1975,  and t h e  s u p e r ­

v i s i n g  t e a c h e r s  and p r i n c i p a l s  o f  c o o p e r a t i n g  s c h o o ls  p a r t i c i p a t i n g  

i n  t h e  p r e p a r a t i o n  o f  th e s e  s t u d e n t  t e a c h e r s .  The s t u d e n t  t e a c h i n g  

c e n t e r  l o c a t i o n  and p o t e n t i a l  p o p u l a t i o n  f r o m  each c e n t e r  f o r  t h e  

c u r r e n t  s t u d y  a re  d e t a i l e d  i n  T a b le  3 . 6 .

The p o t e n t i a l  p o p u l a t i o n  f o r  t h e  C o n v e n t io n a l  p rogram was 

99 s t u d e n t  t e a c h e r s ,  99 s u p e r v i s i n g  t e a c h e r s  and 61 p r i n c i p a l s .

Fo r  t h e  C l u s t e r  p rogram i t  was 110 s t u d e n t  t e a c h e r s ,  18 s u p e r v i s i n g  

t e a c h e r s ,  and 13 p r i n c i p a l s .  Due t o  t h e  n a t u r e  o f  t h e  C l u s t e r  

p rogram (see  C ha p te r  1 1 ) ,  more s u p e r v i s i n g  te a c h e r s  a r e  e x p e c te d  

t o  respond to  th e  q u e s t i o n n a i r e  than  i s  i n d i c a t e d  by t h e  p o t e n t i a l  

p o p u l a t i o n .  I t  i s  p o s s i b l e  f o r  s e v e r a l  s u p e r v i s i n g  t e a c h e r s  t o  

w o rk  w i t h  one s t u d e n t  t e a c h e r  i n  a d d i t i o n  t o  t h e  a s s ig n e d  s u p e r ­

v i s i n g  t e a c h e r  ( c l u s t e r  c o n s u l t a n t ) .

The p o t e n t i a l  p o p u l a t i o n  f o r  t h e  E le m e n ta ry  I n t e r n  p ro g ram  

was 67 s t u d e n t  t e a c h e r s ,  67 s u p e r v i s i n g  t e a c h e r s  and k k  p r i n c i p a l s .  

F o r  t h e  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  p rogram (EEE) i t  was 

25 s t u d e n t  t e a c h e r s ,  10 s u p e r v i s i n g  t e a c h e r s  and 3 p r i n c i p a l s ,  and 

f o r  th e  Teache r  Corps p rogram i t  was 21 s t u d e n t  t e a c h e r s ,  18 s u p e r ­

v i s i n g  te a c h e r s  and 5 p r i n c i p a l s .  The t o t a l  p o t e n t i a l  s t u d e n t  

t e a c h e r  resp ond en ts  was 3 2 2 , f o r  s u p e r v i s i n g  t e a c h e r s  i t  was 212 ,  

and f o r  p r i n c i p a l s  i t  was 126. The t o t a l  p o t e n t i a l  re s p o n d e n ts  was 

660.



TABLE 3 . 6 . — CENTER LOCATION AND POTENTIAL RESPONDENTS TO THE SURVEY QUESTIONNAIRE.

C e n te r
L o c a t i o n

Convent  i ona l  
S t u .  Supv.  P r i n . S tu .

C1 u s t e r  
Supv.  P r i n .

E le m en ta ry  
S tu .  Supv.

1n t e r n  
P r i n .

E xp e r im e n ta l  
S tu .  Supv.  P r i n .

Teacher Corps 
S tu .  Supv.  P r i n

B a t t l e  Creek 11 11 3 6 1 1

D e t r o i  t 23 23 20 26 26 18

F l i n t 2 2 1 12 1 1

Grand Rapids 3 3 2 1 1 1 1 27 27 17

Lans i ng 25 25 17 37 5 5 25 10 3 21 18 5

L i v o n i  a 14 14 9

Macomb/
W a l1ed Lake

3 3 1 15 2 2

P o n t i  ac 23 2 2

Saginaw 20 20 7

Southwest 12 12 10

T r a v e r s e  C i t y 6 6 1

TOTALS 99 99 61 1 1 0  18 13 67 67 44 25 10 3 21 18 5
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Summary

C h a p te r  I I I  d e s c r i b e d  t h e  i n s t r u m e n t a t i o n ,  p o p u l a t i o n ,  and 

methods used t o  compare t h e  im pa c t  o f  s e l e c t e d  M ic h ig a n  S t a t e  

U n i v e r s i t y  e l e m e n t a r y  t e a c h e r  p r e p a r a t i o n  programs upon c o o p e r a t ­

i n g  s c h o o l s .  I terns f o r  com par ison  were  s e l e c t e d  f r o m  t h e  1969 

Impact  S tudy  q u e s t i o n n a i r e s .  The i n s t r u m e n t s  were  a d m i n i s t e r e d  

t o  t h e  s t u d e n t  t e a c h e r s ,  s u p e r v i s i n g  t e a c h e r s  and p r i n c i p a l s  o f  

c o o p e r a t i n g  s c h o o ls  p a r t i c i p a t i n g  i n  t h e  p r e p a r a t i o n  o f  s t u d e n t  

t e a c h e r s  d u r i n g  th e  W i n t e r  Q u a r te r  o f  1975-

The d a ta  f r o m  t h e  r e t u r n e d  IBM answer s h e e ts  were  c o m p i le d  

and a n a ly z e d .  Compar isons  o f  s e l e c t e d  e l e m e n t a r y  t e a c h e r s  p r e p ­

a r a t i o n  programs a t  M ic h ig a n  S t a t e  U n i v e r s i t y  were  made f r o m  th e s e  

d a t a .  An a n a l y s i s  o f  t h e  d a ta  c o l l e c t e d  i s  d e s c r i b e d  i n  C h a p te r  IV .



CHAPTER IV 

PRESENTATION AND ANALYSIS OF THE DATA

I n t r o d u c t ! o n

The d a ta  c o l l e c t e d  by th e  s u rv e y  i n s t r u m e n t s  a re  p r e s e n t e d  i n  

t h i s  c h a p t e r .  These d a ta  compared th e  im pa c t  o f  s e l e c t e d  M ic h ig a n  

S t a t e  U n i v e r s i t y  e le m e n ta r y  t e a c h e r  p r e p a r a t i o n  p rograms on c o o p e r a ­

t i n g  p u b l i c  s c h o o ls  in  t h e  f o l l o w i n g  a re a s :

a .  I n d i v i d u a l i z e d  i n s t r u c t i o n .

b .  I n s t r u c t i o n a l  a c t i v i t i e s .

c .  C o n t r i b u t i o n s  t o  t h e  c o o p e r a t i n g  schoo l  p rog ram .

d .  A d d i t i o n a l  p r o f e s s i o n a l  a c t i v i t i e s  by s u p e r v i s i n g  t e a c h e r .

e .  A d d i t i o n a l  p r o f e s s i o n a l  a c t i v i t i e s  by o t h e r  s t a f f  members.

The com p ar isons  were  based on th e  responses  t o  s p e c i f i c  q u e s t i o n s

by s t u d e n t  t e a c h e r s ,  s u p e r v i s i n g  t e a c h e r s ,  and p r i n c i p a l s  o f  c o o p e r a ­

t i n g  p u b l i c  s c h o o l s .  The f o l l o w i n g  M ic h ig a n  S t a t e  U n i v e r s i t y  

e l e m e n t a r y  t e a c h e r  p r e p a r a t i o n  programs were  compared:

a .  C o n v e n t io n a l  E le m e n ta ry  Program ( C o n v . ) .

b .  C l u s t e r  E le m e n ta ry  Program ( C l u s . ) .

c .  E le m e n ta ry  I n t e r n  Program ( E IP ) .

d .  E x p e r im e n ta l  E le m e n ta ry  E d u c a t io n  Program (EEE).

e .  Teacher Corps Program (TCP)

61
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T a b le  ^ . 0  l i s t s  t h e  number o f  re sp ond en ts  t o  t h e  q u e s t i o n n a i r e  

by g ro up  and by t e a c h e r  p r e p a r a t i o n  p rogram.

A t o t a l  o f  599 responded t o  t h e  s u rv e y  q u e s t i o n n a i r e .  T h i s  

r e p r e s e n t s  7 9 .6  p e r  c e n t  o f  th e  p o t e n t i a l  p o p u l a t i o n  o f  752.  The 

d i f f e r e n c e  in  t h e  p o t e n t i a l  r e s p on d en ts  o f  s u p e r v i s i n g  t e a c h e r s  i n  

t h e  c l u s t e r  p rogram (18)  and t h e  a c t u a l  re s p o n d e n ts  o f  s u p e r v i s i n g  

te a c h e r s  i n  t h e  c l u s t e r  p rogram (100)  was d i s c u s s e d  i n  c h a p t e r  I I I .

The d a ta  c o l l e c t e d  by th e  s u r v e y  i n s t r u m e n t s  a re  p r e s e n t e d  i n  

A pp e nd ix  B. For each response  c h o i c e  t o  a q u e s t i o n n a i r e  i t e m ,  t h e  

number o r  re s p o n d e n ts ,  p e r  c e n t  o f  r e s p o n d e n ts ,  mean, and s ta n d a r d  

d e v i a t i o n  has been t a b u l a t e d  f o r  each t e a c h e r  p r e p a r a t i o n  p ro g ra m .  

The a n a l y s i s  o f  th e se  d a ta  i s  p r e s e n te d  i n  t h i s  c h a p t e r .  The r e ­

s ta te m e n t  o f  each re s e a r c h  h y p o t h e s i s  i s  f o l l o w e d  by a p r e s e n t a t i o n  

o f  t h e  d a ta  and th e  accep ta n ce  o r  r e j e c t i o n  o f  t h e  h y p o t h e s i s .

A mean d i f f e r e n c e  o f  tw e n t y  p e r  c e n t  (20%) o f  t h e  t o t a l  

response  d i s t r i b u t i o n  f r o m  th e  c o n v e n t i o n a l  t e a c h e r  p r e p a r a t i o n  

program was used t o  d e te r m in e  i f  m e a n in g fu l  d i f f e r e n c e s  e x i s t e d  

between i t  and th e  o t h e r  t e a c h e r  p r e p a r a t i o n  p ro g ram s .

The f o r m u l a  used t o  c a l c u l a t e  t h e  m e a n in g fu l  d i f f e r e n c e  between 

programs i s  as f o l l o w s :

d = mA mB where 
o r

m = means o f  c o n v e n t i o n a l  p rogram

m = means o f  c l u s t e r  ( o r  E IP ,  EEE, TCP) p ro g ram ,  and
D

CF = the  s ta n d a r d  d e v i a t i o n  o f  the  e n t i r e  p o p u l a t i o n  

T h i s  f o r m u la  i s  recommended by Cohen where  raw u n i t s  a re  used w h ic h  

a re  q u i t e  a r b i t r a r y  o r  l a c k  meaning  o u t s i d e  th e  i n v e s t i g a t i o n  o r



TABLE i f . O . — T o t a l  number and p e r  c e n t  re sponden ts  t o  q u e s t i o n n a i r e .

S tu d e n t  S u p e r v i s i n g  P r i n c i p a l s
Teachers  Teachers

(/I l/l i/i l/l l/l l/l
4-> +J +J +J +J +J

»— C c .— c c c c
CD (1) 0) +J ID fD CD 11) +J <d ID CD CD <D

•— ~o c l/l • — ~o “D C l/l •—> TJ “D c 1/1
+J c r— c <d c 4-1 c . —  C CD c +J C •— C ID C
C o CD o o o c o ID O o o C o CD o O o
CD CL 3 D . a . 0) Q . 3  D . CL CD CL 3 CL Q .
■M l/l +J l/l 1- i/i +-> l/l +J i/l l/l 4-i l/l +J l/l L. l/l
o cd u CD <D <u o 0) U  ID <u <d o CD O CD (D CD

D . oc < dc D . DC a . DC <  DC 0 - DC o . DC < DC CL C£

Program

Conven t i  ona l 99 77 78 99 100 101* 61 27 if if

C1 u s t e r 110 102 93 110 100 91 13 12 92

Elem. I n t e r n 67 ^5 67 67 k7 70 k k 21 i+8

Exp.  Elem. Ed. 25 22 88 10 10 100 3 1 33

Teacher Corps 21 16 76 18 15 83 5 4 80

T o t a l s 322 262 81 30k 272 89 126 65 52

*More  than  one s u p e r v i s i n g  t e a c h e r  may be ass igned  t o  a s t u d e n t  t e a c h e r .
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b o t h . ^  The d i f f e r e n c e  (d )  i s  the n  m u l t i p l i e d  by . 3 4  (one s t a n d a r d

d e v i a t i o n  f r o m  t h e  mean i n  a normal  d i s t r i b u t i o n )  t o  o b t a i n  a

p e r c e n ta g e  s c o r e .  T h i s  p e rc e n ta g e  s c o r e  r e p r e s e n t s  t h e  d i f f e r e n c e

between th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p rogram and t h e  c o n v e n t i o n a l

p rogram and must  exceed t w e n t y  p e r  c e n t  (20%) f o r  a m e a n in g fu l

d i f f e r e n c e  t o  e x i s t  between p ro g ra m s .

Research H y p o th e s i s  #1

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  programs and t h e  c o n v e n t i o n a l  p rogram 
based on changes i n  i n d i v i d u a l i z e d  i n s t r u c t i o n  f o r  p u p i l s  
i n  t h e  f o l l o w i n g  a re a s :

a .  I n s t r u c t i n g ,  c o u n s e l i n g ,  and t u t o r i n g  i n d i v i d u a l  p u p i l s  
by t h e  s t u d e n t  t e a c h e r .

b .  I n s t r u c t i n g ,  c o u n s e l i n g ,  and t u t o r i n g  i n d i v i d u a l  p u p i l s  
by th e  s u p e r v i s i n g  t e a c h e r .

c .  Amount  o f  i n d i v i d u a l  h e lp  o r  c o u n s e l i n g  f o r  p u p i l s  
d u r i n g  n o n - c l a s s  h o u r s .

d .  R e - t e a c h in g  o f  p u p i l s  by s u p e r v i s i n g  t e a c h e r .

TABLE 4 . 1 . — Means and s ta n d a r d  d e v i a t i o n s  o f  responses  t o  q u e s t i o n ­
n a i r e  i t e m s  r e l a t i n g  t o  Research H y p o th e s i s  # 1 .

S tu d e n t
T eache rs

Superv? s i ng 
Teache rs

Program Mean S t d .  Dev. Mean S td .  Dev.

C o n v e n t io n a l 7.701 2 .6 6 6 5 .270 1 .841

C1u s t e r 6 .6 1 8 2 .8 9 4 5 .500 1.767

El P 6 .6 2 2 2 .5 16 5 .10 6 1 .658

EEE 6 .4 5 5 2 .1 9 8 4 .1 0 0 1 .663

T e ache r  Corps 6 .3 7 5 2 .527 4 .4 00 1.957

Ent  i re  Popu1a t i  on 
T o t a l s 6 .9 0 8 2.721 5 .235 1.803

^Jacob Cohen,  S t a t i s t i c a l Power A n a l y s i  s f o r  the B e h a v io r a l
S c ie n c e s ,  (New Y o rk : Academi c P re ss )  1969 , pp . 18-19 .
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T a b le  k . 1 l i s t s  t h e  means and s ta n d a r d  d e v i a t i o n s  o f  responses  

t o  t h e  q u e s t i o n n a i r e  i tems  r e l a t i n g  t o  re s e a r c h  h y p o t h e s i s  # 1 .

T a b le  k . 2  shows t h e  p e r  c e n t  d i f f e r e n c e s  between t h e  s e l e c t e d  t e a c h e r  

p r e p a r a t i o n  p rograms and t h e  c o n v e n t i o n a l  p ro g ram .

TABLE k . 2 . — Per c e n t  d i f f e r e n c e s  between s e l e c t e d  t e a c h e r  p r e p a r a t i o n
programs and c o n v e n t i o n a l  p rogram r e l a t i n g  t o  H y p o th e s i s  # 1 .

S tu d e n t
Teachers

Sup e rv i  s i n g  
Teache rs

C1u s t e r 13.26% U.08%

EIP 13-26% 3.06%

EEE 15.30% 21.76%*

Teache r  Corps 16.32% 16.32%

'- 'denotes m e a n in g fu l  d i f f e r e n c e .

I t  was i n d i c a t e d  i n  T a b le  ^- .2, t h a t  i n  t h i s  s t u d y ,  t h e r e  were

no m e a n in g fu l  d i f f e r e n c e s  between th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  

programs and t h e  c o n v e n t i o n a l  p rogram i n  t h e  a re a  o f  i n d i v i d u a l i z e d  

i n s t r u c t i o n  as p e r c e i v e d  by t h e  s t u d e n t  t e a c h e r s .  However ,  t h e  s u p e r ­

v i s i n g  t e a c h e r  r e s p o n d e n ts  i n  t h e  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  

program d i d  exceed t h e  20% m e a n in g fu l  d i f f e r e n c e  l e v e l  i n  t h e  a re a  o f  

i n d i v i d u a l i z e d  i n s t r u c t i o n .  A c c o r d i n g l y ,  H y p o th e s i s  #1 i s  r e j e c t e d .

Research H y p o th e s i s  #2

Th e re  a re  no m e a n in g fu l  d i f f e r e n c e s  between th e  s e l e c t e d  
te a c h e r  p r e p a r a t i o n  programs and th e  c o n v e n t i o n a l  p rogram 
based on changes i n  i n s t r u c t i o n a l  a c t i v i t i e s  f o r  t h e  
p u p i l s  i n  t h e  f o l l o w i n g  a re a s :

a. Amount o f  sm a l l  g roup  i n s t r u c t i o n .

b .  P r o v i s i o n  f o r  make-up w o rk .

c .  F o l l o w - u p  exams.

d .  I n d i v i d u a l  a t t e n t i o n  t o ,  o r  t u t o r i n g  o f ,  p u p i l s .

e .  S u p e r v i s i o n  o f  s t u d y  p e r i o d s .
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f .  S u p e r v i s i o n  o f  p la y g r o u n d s  and h a l l w a y s .

g .  Amount o f  m a t e r i a l  c o v e r e d .

h.  Di s c i p i  i ne.

i .  M o t i v a t i o n  o f  p u p i l s .

T a b le  4 .3  shows th e  means and s ta n d a r d  d e v i a t i o n s  o f  responses  

t o  t h e  q u e s t i o n n a i r e  i t em s  r e l a t i n g  t o  re s e a r c h  h y p o t h e s i s  # 2 .

TABLE b . 3 . — Means and s t a n d a r d  d e v i a t i o n s  o f  responses  t o  q u e s t i o n ­
n a i r e  i tems  r e l a t i n g  t o  Research H y p o th e s i s  # 2 .

S tu d e n t
Teache rs

S up e rv i  s i ng 
Teache rs

P r i  n c i  p a l s

Program Mean S td .D e v . Mean S td .D e v . Mean S t d .  Dev.

Convent  i ona l 18.195 7 .327 14.850 5.493 9 .2 9 6 3 .6 8 8

C1u s t e r 16 .824 6 .443 15.810 5 .193 9 .6 6 7 4 .3 9 7

El P 12.733 5.557 14.681 5 .843 8 .333 3 .8 1 2

EEE 15.545 8 .727 15.500 7 .7 92 10.000 0 .0 0 0

Teache r  Corps 11.688 4 .4 3 8 11.600 6 .1 85 12.250 6 .1 8 5

Popu1a t i o n  
T o t a l s 16.103 6 .9 8 8 15.018 5 .6 19 9 .2 4 6 4 .0 0 8

U s in g  Cohen 1 s d f o r m u l a , t h e  p e r  c e n t  d i f f e r e n c e s  were

c a l c u l a t e d  and a re  l i s t e d  i n  T a b le  b . b .

TABLE b . b . — Per c e n t  d i f f e r e n c e s  between s e l e c t e d  t e a c h e r  p r e p a r a t i o n
programs and c o n v e n t i o n a l  p ro g ram  r e l a t i n g  t o  H y p o th e s i s  # 2 .

S tu d e n t
T eache rs

S up e rv i  s i ng 
Teache rs

P r i  nc i  p a l s

C1 u s t e r 6 .4 6 5 .7 8 3 .0 6

EIP 2 6 . 5 2 * 1.02 8 .1 6

EEE 12.58 3 .7 4 5 .7 8

Teacher Corps 3 1 . 6 2 * 19.38 2 4 . 8 2 *

* d e n o te s  m e a n in g fu l d i  f f e r e n c e .
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T a b l e  b . b  i n d i c a t e s  s u p e r v i s i n g  te a c h e r s  p e r c e i v e d  no m e a n in g fu l  

d i f f e r e n c e s  between t h e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p rograms and the  

c o n v e n t i o n a l  p rogram based on changes i n  i n s t r u c t i o n a l  a c t i v i t i e s  f o r  

t h e  p u p i l s .  M e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by s t u d e n t  t e a c h e r s  

i n  b o th  t h e  E le m e n ta r y  I n t e r n  and T eache r  Corps p rog ram s ,  and f o r  

p r i n c i p a l s  i n  t h e  T e ache r  Corps p ro g ram .  T h e r e f o r e ,  H y p o th e s i s  #2  

i s  r e j e c t e d .

Research  H y p o th e s i s  #3

T h ere  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  p rograms and th e  c o n v e n t i o n a l  program 
i n  c o n t r i b u t i o n s  t o  t h e  c o o p e r a t i n g  schoo l  p rogram by th e  
s t u d e n t  t e a c h e r  i n  t h e  f o l l o w i n g  a re as :

a .  S u p e r v i s i n g  y o u th  g ro u p s .

b .  T a l k i n g  t o  p a r e n t  g ro u p s .

c .  P e r f o r m i n g  r e c e s s ,  l u n c h ,  gymnasium, p l a y g r o u n d  o r  
h a l l  d u t i e s .

d .  Chape ron ing  s o c i a l  a c t i v i t i e s  f o r  p u p i l s .

e .  S u p e r v i s i n g  s t u d y  h a l l s .

f .  Coach ing  o r  a s s i s t i n g  in  i n t e r s c h o l a s t i c  o r  e x t r a ­
c u r r i c u l a r  a c t i v i t i e s .

g.  A s s i s t i n g  i n  h a n d l i n g  d i s c i p l i n e  p ro b le m s .

h .  D e v e lo p in g ,  p r o v i d i n g ,  o r  s u g g e s t i n g  new o r  d i f f e r e n t  
m a t e r i a l s  t o  t h e  te a c h e r s  o f  t h e  c o o p e r a t i n g  s c h o o l .

i .  P r o v i d i n g  a i d s  o r  id e a s .

j .  Amount o f  t i m e  t a u g h t  f o r  s u p e r v i s i n g  t e a c h e r ,

k .  A f f e c t s  on s t a f f  m o r a le .

1. Change in  w o rk  lo a d  o f  a d m i n i s t r a t o r .

T a b le  4 . 5  shows t h e  means and s ta n d a r d  d e v i a t i o n s  o f  responses  

t o  t h e  q u e s t i o n n a i r e  i t e m s  r e l a t i n g  t o  re s e a r c h  h y p o t h e s i s  # 3 .
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TABLE 4 . 5 . — Means and s ta n d a r d  d e v i a t i o n s  o f  responses  t o  q u e s t i o n ­
n a i r e  i t e m s  r e l a t i n g  t o  Research  H y p o th e s i s  # 3 .

S tu d e n t
Teache rs

S u p e rv i  s i n g  
Teache rs

P r i  n c i p a l s

Program Mean S td .D e v . Mean S td .D e v . Mean S td .D e v .

C o n v e n t i o n a l 10.143 2 .252 9 .7 0 0 1.883 20 .889 4 .1 3 6

C l u s t e r 9 .8 33 1.873 10.100 1 .883 18.750 3 .1 37

El P 9 .1 7 8 2.103 9 .6 17 1 .871 19.762 3 .7 67

EEE 8 .727 1 .804 3 .20 0 2 .0 4 4 18.000 0.000

T e ache r  Corps 7 .9 3 8 1.340 8 .8 00 2 .366 20 .250 1.708

P o p u l a t i o n  
T o t a l s 9 .6 03 2 .078 9 .7 2 8 1.949 20 .046 3.731

U s in g  Cohen 1 s d f o r m u l a , t h e  p e r c e n t  d i f f e r e n c e s  were

c a l c u l a t e d  and a re  shown i n  T a b le  4 . 6 .

TABLE 4 . 6 . — Per c e n t  d i f f e r e n c e s  between s e l e c t e d  t e a c h e r  p r e p a r a t i o n
programs and c o n v e n t i o n a l  p rog ram  r e l a t i n g  t o  H y p o th e s i s  # 3 .

S tu d e n t
Teachers

S u p e rv i  s i ng 
Teache rs

P r i  n c i  p a l s

C l u s t e r 4 .7 6 6 .8 0 19.38

EIP 1 5 .64 1 .36 10.20

EEE 2 3 . 1 2 * 2 5 . 8 4 * 2 6 . 1 8 *

T e a c h e r  Corps 3 6 . 0 4 * 15 .64 5 .7 8

■■''denotes m e a n in g fu l  d i f f e r e n c e .

T a b l e  4 . 6  i n d i c a t e s  m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by a l l  

t h r e e  g roups  o f  r e s p o n d e n ts  in  t h e  E x p e r i m e n ta l  E le m e n ta ry  E d u c a t i o n  

p ro g ram  and by t h e  s t u d e n t  t e a c h e r s  i n  t h e  T e ach e r  Corps p rog ram .  

Based on th e s e  p e r c e p t i o n s  o f  t h e  c o n t r i b u t i o n s  t o  t h e  c o o p e r a t i n g  

schoo l  p ro g ram  by t h e  s t u d e n t  t e a c h e r ,  H y p o th e s i s  #3 i s  r e j e c t e d .
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Research H y p o th e s i s  #4

Th e re  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  programs and t h e  c o n v e n t i o n a l  p rogram 
in  t h e  amount o f  t im e  th e  s u p e r v i s i n g  t e a c h e r  must  spend 
on t h e  f o l l o w i n g  p r o f e s s i o n a l  d u t i e s  due t o  t h e  p resence  
o f  a s t u d e n t  t e a c h e r :

a .  F requency  o f  s u p e r v i s i n g  t e a c h e r  v i s i t s  t o  o t h e r  
c la s s ro o m s .

b .  Amount o f  co m m i t te e  w o rk  cond uc ted  by s u p e r v i s i n g  
t e a c h e r  w i t h  s t u d e n t s  and f a c u l t y .

c .  Amount o f  re s e a rc h  conduc ted  by s u p e r v i s i n g  t e a c h e r .

d .  Amount o f  p r o f e s s i o n a l  r e a d in g  p e r fo rm e d  by th e  
s u p e r v i s i n g  t e a c h e r .

e .  Amount o f  p a r t i c i p a t i o n  by s u p e r v i s i n g  t e a c h e r  i n  
s t u d e n t  t e a c h e r  sem inars  o r  i n - s e r v i c e  a c t i v i t i e s  
d e a l i n g  w i t h  s t u d e n t  t e a c h i n g .

T a b le  4 .7  r e p o r t s  the  means and s ta n d a r d  d e v i a t i o n s  o f  responses  

t o  t h e  q u e s t i o n n a i r e  i t em s  r e l a t i n g  t o  re s e a r c h  h y p o t h e s i s  # 4 .

TABLE 4 . 7 . — Means and s t a n d a r d  d e v i a t i o n s  t o  responses  t o  q u e s t i o n ­
n a i r e  i t e m s  r e l a t i n g  t o  Research H y p o th e s i s  # 4 .

S tu d e n t  S u p e r v i s i n g  P r i n c i p a l s
Teache rs  Teach e rs

Program Mean S td .D e v . Mean S td .D e v . Mean S t d . D e v .

Convent  i ona l 7 .325 2 .8 4 4 6 .1 7 0 2 .137 6 .0 0 0 2 .0 9 4

C l u s t e r 7-9^1 2 .735 6 .9 4 0 1.705 5 .833 1.749

EIP 7 .0 4 4 2 .696 6 .9 7 9 1.775 5 .500 1 .732

EEE 7 .545 3 .609 5 .900 2 .5 1 4 5 .0 00 0.000

Teache r  Corps 8 .125 3 .5 9 4 5 .000 2 .035 5 .5 00 1 .732

P o p u l a t i o n  
T o t a l s 7 .5 8 4 2 .899 6 .5 1 8 1 .994 5 .862 1.903
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A g a in ,  t h e  p e r  c e n t  d i f f e r e n c e s  were  c a l c u l a t e d  u s i n g  t h e  Cohen 

d f o r m u la  and a re  l i s t e d  i n  T a b le  4 . 8 .

TABLE 4 . 8 . — Per  c e n t  d i f f e r e n c e s  between s e l e c t e d  t e a c h e r  p r e p a r a ­
t i o n  programs and c o n v e n t i o n a l  p rog ram  r e l a t i n g  t o  
H y p o th e s i s  # 4 .

Student
Teachers

Supervi  si ng 
Teachers

Pr i  nci pa ls

C lu s te r 7 . 1 4 12.92 2 .7 2

EIP 3 .0 6 13-60 8 .8 4

EEE 2 .3 3 4 .4 2 19.38

Teacher Corps 9 .1 8 19.72 8 .8 4

T a b le  4 . 8  shows no m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  between 

the  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p rograms and t h e  c o n v e n t i o n a l  p rogram 

i n  t h e  amount  o f  t im e  t h e  s u p e r v i s i n g  t e a c h e r  spends on p r o f e s s i o n a l  

d u t i e s  due t o  t h e  p re se n ce  o f  a s t u d e n t  t e a c h e r .  A c c o r d i n g l y ,  

H y p o th e s i s  # 4  i s  a c c e p te d .

Research H y p o th e s i s  #5

The re  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  p rograms and t h e  c o n v e n t i o n a l  p ro g ram  
i n  t h e  amount  o f  t im e  o t h e r  s t a f f  members spend on the  
f o l l o w i n g  p r o f e s s i o n a l  d u t i e s  due t o  t h e  p re se n ce  o f  the  
s t u d e n t  t e a c h e r :

a .  T e a c h in g .

b .  C h a p e ro n in g .

c .  S u p e r v i s i n g .

d .  F requency  o f  v i s i t s  t o  o t h e r  c l a s s e s .

e .  Amount o f  co m m i t te e  w o rk .

f .  Amount o f  r e s e a r c h .

g .  Amount o f  p r o f e s s i o n a l  r e a d i n g  o r  w r i t i n g .
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T a b le  4 . 9  shows t h e  means and s t a n d a r d  d e v i a t i o n s  o f  responses  

t o  t h e  q u e s t i o n n a i r e  i tem s  r e l a t i n g  t o  r e s e a r c h  h y p o t h e s i s  # 5 .

TABLE 4 . 9 . — Means and s ta n d a r d  d e v i a t i o n s  t o  responses  t o  q u e s t i o n ­
n a i r e  i te m s  r e l a t i n g  t o  Research H y p o th e s i s  # 5 .

S tu d e n t
T eache rs

S up e rv i  s ing  
Te ach e rs

Program Mean S t d .  Dev. Mean S t d .  Dev.

Convent  i o n a l 12.818 3 .3 8 2 12.910  2 .75 6

C l u s t e r 12.745 3 .1 5 5 12.350 3 .1 95

EIP 13.822 3 .5 8 2 12.979 2 .1 3 .

EEE 13.091 4 .4 8 2 10.500  4 .6 4 9

Te ach e r  Corps 13.063 3 .2 1 4 11.800  3 .95 0

P o p u l a t i o n  T o t a l s 13 .000 3 .4 2 2 12.566  3 .013

The Cohen d f o r m u l a was used t o  c a l c u l a t e  t h e  p e r  c e n t

d i f f e r e n c e s  w h ich a re  l i s t e d  i n  T a b le  4 . 1 0 .

TABLE 4 . 1 0 . - - P e r  c e n t  d i f f e r e n c e s  between s e l e c t e d  t e a c h e r  p r e p a r a ­
t i o n  p rograms and c o n v e n t i o n a l  p rogram r e l a t i n g  t o  
H y p o th e s i s  / /5.

S tu d e n t
Teache rs

Superv  i s i ng 
Teach e rs

C l u s t e r 0 .6 8 6 .1 2

EIP 9 . 8 6 0 .6 8

EEE 2 .3 8 2 6 . 86*

Te ach e r  Corps 1.70 12.24

■' 'denotes m e a n in g fu l  d i f f e r e n c e .

T a b le  4 .1 0  i n d i c a t e s  s t u d e n t  t e a c h e r s  p e r c e i v e d  no m e a n in g fu l  

d i f f e r e n c e s  between t h e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p rograms and 

t h e  c o n v e n t i o n a l  p rog ram  in  t h e  amount  o f  t im e  o t h e r  s t a f f  members 

spend on p r o f e s s i o n a l  d u t i e s  due t o  t h e  p re s e n c e  o f  t h e  s t u d e n t  

t e a c h e r .  M e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by s u p e r v i s i n g



72

t e a c h e r s  i n  the  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  p ro g ram .  

A c c o r d i n g l y ,  H y p o th e s i s  #5 i s  r e j e c t e d .

Summary

C h a p te r  IV p r e s e n te d  th e  a n a l y s i s  and f i n d i n g s  f r o m  t h e  d a ta  

c o l l e c t e d  f ro m  262 s t u d e n t  t e a c h e r s ,  272 s u p e r v i s i n g  t e a c h e r s  and 

65 p r i n c i p a l s  f r o m  c o o p e r a t i n g  s c h o o l s .  T h i s  r e p r e s e n t s  a r e t u r n  

o f  79*6  p e r  c e n t  f r o m  th e  p o t e n t i a l  p o p u l a t i o n  o f  th o s e  s t u d e n t  

t e a c h e r s ,  s u p e r v i s i n g  t e a c h e r s  and p r i n c i p a l s  i n v o l v e d  i n  e lemen­

t a r y  t e a c h e r  p r e p a r a t i o n  p rograms f r o m  M ic h ig a n  S t a t e  U n i v e r s i t y  

d u r i n g  th e  W i n t e r  q u a r t e r  o f  1975.

F i v e  re s e a rc h  hypo the se s  were  a n a ly z e d  and th e  f i n d i n g s  can 

be summarized as f o l l o w s :

Research H y p o th e s i s  i f  1

Research H y p o th e s i s  $ 1 : R e j e c t e d .

F i ndi  n g s :

a. Based on changes i n  i n d i v i d u a l i z e d  i n s t r u c t i o n  f o r  p u p i l s ,  

no m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by s t u d e n t  t e a c h e r s  

i n  any o f  t h e  M ic h ig a n  S t a t e  U n i v e r s i t y  e l e m e n t a r y  t e a c h e r  

p r e p a r a t i o n  p ro g ram s .

b .  The s u p e r v i s i n g  t e a c h e r s  i n v o l v e d  i n  t h e  E x p e r im e n ta l  

E le m e n ta r y  E d u c a t i o n  p rogram p e r c e i v e d  m e a n in g fu l  d i f f e r ­

ences between t h e i r  p rog ram  and th e  C o n v e n t io n a l  p rogram i n  

t h e  a rea  o f  i n d i v i d u a l i z e d  i n s t r u c t i o n  f o r  p u p i l s .
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Research H y p o th e s i s  #2

Research H y p o th e s i s  # 2 : R e je c t e d .

F i nd i n g s :

a .  S tu d e n t  t e a c h e r s  f r o m  th e  E le m e n ta ry  I n t e r n  p rogram and 

t h e  Teache r  Corps p rogram p e r c e i v e d  m e a n in g fu l  d i f f e r e n c e s  

between t h e i r  p rograms and t h e  C o n v e n t i o n a l  p ro g ram  i n  t h e  

a rea  o f  changes i n  i n s t r u c t i o n a l  a c t i v i t i e s  f o r  p u p i l s .

b .  No m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by  s u p e r v i s i n g  

te a c h e r s  i n  any o f  the  p rograms in  t h e  a rea  o f  changes i n  

i n s t r u c t i o n a l  a c t i v i t i e s  f o r  p u p i l s .

c .  P r i n c i p a l s  p e r c e i v e d  m e a n in g fu l  d i f f e r e n c e s  between th e  

C o n v e n t io n a l  p rogram and th e  Teach e r  Corps p rogram in  t h e  

a rea  r e l a t e d  t o  changes i n  i n s t r u c t i o n a l  a c t i v i t i e s  f o r  

p u p i 1 s.

Research  H y p o th e s i s  #3

Research  H y p o th e s i s  # 3 : R e j e c t e d .

F i nd i n g s :

a .  S tu d e n t  t e a c h e r s  f ro m  th e  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  

and Teache r  Corps p rograms p e r c e i v e d  m e a n in g fu l  d i f f e r e n c e s  

between t h e i r  p rograms and t h e  C o n v e n t io n a l  p rogram in  t h e  

a rea  o f  s t u d e n t  t e a c h e r  c o n t r i b u t i o n s  t o  t h e  c o o p e r a t i n g  

schoo l  p rog ram .

b .  Both  t h e  s u p e r v i s i n g  t e a c h e r s  and p r i n c i p a l s  i n  t h e  

E x p e r im e n ta l  E le m e n ta r y  E d u c a t i o n  p e r c e i v e d  m e a n in g fu l  

d i f f e r e n c e s  i n  t h i s  a r e a .
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Research H y p o th e s i s  #k

Research  H y p o th e s i s  # k : A c c e p te d .

F i r id in gs :

a .  No m e a n in g fu l  d i f f e r e n c e s  were  p e r c e i v e d  by any o f  t h e  

g roups  i n  any o f  t h e  programs i n  t h e  amount  o f  t im e  t h e  

s u p e r v i s i n g  t e a c h e r  must  spend on p r o f e s s i o n a l  d u t i e s  due 

t o  t h e  p re se n ce  o f  a s t u d e n t  t e a c h e r .

Research H y p o th e s i s  #5

Research  H y p o th e s i s  / / 5 : R e j e c t e d .

F i nd i  n g s :

a. S tu d e n t  t e a c h e r s  p e r c e i v e d  no d i f f e r e n c e s  i n  t h e  amount  

o f  t im e  o t h e r  s t a f f  members spend on p r o f e s s i o n a l  d u t i e s  

due t o  t h e  p re s e n c e  o f  a s t u d e n t  t e a c h e r .

b .  The s u p e r v i s i n g  t e a c h e r s  i n v o l v e d  i n  t h e  E x p e r im e n ta l  

E le m e n ta ry  E d u c a t i o n  p rogram p e r c e i v e d  m e a n in g fu l  d i f f e r ­

ences between t h e i  r  p rogram and t h e  C o n v e n t io n a l  p rogram 

in  t h e  amount  o f  t im e  o t h e r  s t a f f  members spend on 

p r o f e s s i o n a l  d u t i e s  due t o  t h e  p resen ce  o f  a s t u d e n t  

t e a c h e r .

C h a p te r  V p r e s e n t s  a summary o f  t h i s  s t u d y  a lo n g  w i t h  t h e  r e p o r t  

o f  t h e  f i n d i n g s  and c o n c l u s i o n s .  Recommendations a re  made f o r  

f u r t h e r  s t u d y .



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The p u rpose  o f  t h i s  s t u d y  was t o  compare t h e  im p a c t  o f  s e l e c t e d

M ic h ig a n  S t a t e  U n i v e r s i t y  e l e m e n t a r y  t e a c h e r  p r e p a r a t i o n  p rograms on

c o o p e r a t i n g  s c h o o ls  i n  t h e  f o l l o w i n g  a re a s :

a .  I n d i v i d u a l i z e d  i n s t r u c t i o n .

b .  I n s t r u c t i o n a l  a c t i v i t i e s .

c .  C o n t r i b u t i o n s  t o  t h e  c o o p e r a t i n g  schoo l  p rog ram .

d .  A d d i t i o n a l  p r o f e s s i o n a l  a c t i v i t i e s  by s u p e r v i s i n g  t e a c h e r .

e .  A d d i t i o n a l  p r o f e s s i o n a l  a c t i v i t i e s  by o t h e r  s t a f f  members.

The c o m par isons  were  based on t h e  responses  t o  s p e c i f i c  q u e s t i o n s

by  s t u d e n t  t e a c h e r s ,  s u p e r v i s i n g  t e a c h e r s ,  and p r i n c i p a l s  o f  c o o p e r a ­

t i n g  s c h o o l s .  The f o l l o w i n g  M ic h ig a n  S t a t e  U n i v e r s i t y  e l e m e n t a r y  

t e a c h e r  p r e p a r a t i o n  p rograms were  compared:

a. C o n v e n t i o n a l  E le m e n ta ry  Program.

b .  C l u s t e r  E le m e n ta ry  Program.

c .  E le m e n ta ry  I n t e r n  P rogram.

d .  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  Program.

e .  Teach e r  Corps Program.

A r e v ie w  o f  r e l a t e d  l i t e r a t u r e  r e l e v a n t  t o  th e  s t u d y  was 

p r e s e n t e d .  A h i s t o r i c a l  backg rou nd  o f  t h e  deve lo pm en t  o f  s t u d e n t  

t e a c h i n g  and s t u d e n t  t e a c h i n g  programs a t  M ic h ig a n  S t a t e  U n i v e r s i t y

75
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was d e s c r i b e d  and a d e s c r i p t i o n  was p r e s e n te d  o f  t h e  f i v e  e l e m e n t a r y  

t e a c h e r  p r e p a r a t i o n  programs u t i l i z e d  i n  t h i s  s t u d y .

To compare the  im p ac t  o f  t h e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p r o ­

grams upon th e  c o o p e r a t i n g  s c h o o l s ,  t h e  f o l l o w i n g  r e s e a r c h  hypo these s  

were  f o r m u l a t e d :

Research H y p o th e s i s  #1

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between th e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  programs and t h e  c o n v e n t i o n a l  p rog ram  
based on changes i n  i n d i v i d u a l i z e d  i n s t r u c t i o n  f o r  p u p i l s .

Research H y p o th e s i s  #2

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between th e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  p rograms and the  c o n v e n t i o n a l  p rog ram  
based on changes in  i n s t r u c t i o n a l  a c t i v i t i e s  f o r  t h e  
p u p i I s ,

Research H y p o th e s i s  #3

Th ere  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  p rograms and the  c o n v e n t i o n a l  p rog ram  
i n  c o n t r i b u t i o n s  t o  t h e  c o o p e r a t i n g  sch oo l  p rog ram  by th e  
s t u d e n t  t e a c h e r .

Research H y p o th e s i s  # k

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between t h e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  p rograms and th e  c o n v e n t i o n a l  p rog ram  
i n  t h e  amount  o f  t im e  the  s u p e r v i s i n g  t e a c h e r  must  spend 
on p r o f e s s i o n a l  d u t i e s  due t o  t h e  p re se n ce  o f  a s t u d e n t  
t e a c h e r .

Research H y p o th e s i s  #5

There  a re  no m e a n in g fu l  d i f f e r e n c e s  between th e  s e l e c t e d  
t e a c h e r  p r e p a r a t i o n  p rograms and t h e  c o n v e n t i o n a l  p rog ram  
i n  th e  amount  o f  t im e  o t h e r  s t a f f  members spend on 
p r o f e s s i o n a l  d u t i e s  due t o  th e  p resen ce  o f  the  s t u d e n t  
t e a c h e r .

The s u r v e y  q u e s t i o n n a i r e s  were  d ev e lo p e d  by th e  Deans and 

D i r e c t o r s  o f  Teacher E d u c a t i o n  Programs in  M ic h ig a n  f o r  a p r i o r  

s t u d y  i n  1969,  The means f o r  e v a l u a t i n g  s t u d e n t  t e a c h i n g  p rograms 

was i n c o r p o r a t e d  i n t o  th e  s u r v e y  i n s t r u m e n t s .  Among th e  80 i t em s
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on each fo rm  o f  t h e  q u e s t i o n n a i r e  were  i n c l u d e d  s p e c i f i c  q u e s t i o n s  

w h ic h  r e l a t e d  d i r e c t l y  t o  t h e  re s e a rc h  h y p o th e s e s .  M ic h ig a n  S t a t e  

U n i v e r s i t y  s t a f f  were  r e s p o n s i b l e  f o r  t h e  a d m i n i s t r a t i o n  o f  t h e  

q u e s t i o n n a i r e s .  The p o p u l a t i o n  o f  the  c u r r e n t  s t u d y  was composed 

o f  a l l  M ic h ig a n  S t a t e  U n i v e r s i t y  e le m e n ta r y  s t u d e n t  t e a c h e r s  who 

were  s t u d e n t  t e a c h i n g  d u r i n g  t h e  W i n t e r  q u a r t e r  o f  1975* and th e  

s u p e r v i s i n g  t e a c h e r s  and p r i n c i p a l s  o f  c o o p e r a t i n g  s c h o o l s  p a r t i c i ­

p a t i n g  i n  t h e  p r e p a r a t i o n  o f  th e s e  s t u d e n t  t e a c h e r s .  A lm o s t  80 p e r  

c e n t  o f  th e  p o t e n t i a l  p o p u l a t i o n  responded t o  t h e  q u e s t i o n n a i r e .

Meaningful  d i f f e r e n c e s  were sa id  to  e x i s t  i f  the mean d i f f e r ­

ence o f  the t o t a l  response d i s t r i b u t i o n  from the convent iona l  

te a c h e r  p r e p a r a t io n  program exceeded twenty per cent (20%).  Means 

and standard d e v i a t i o n s  f o r  each i tem response on the survey q u e s t io n ­

n a i r e  were compiled by the CDC 6500 computer a t  M ichigan S t a t e  

U n i v e r s i t y .  These da ta  were c o l lap sed  and comparisons made f o r  each 

research hypothesis  using the  d formula  suggested by Cohen.^

The f i n d in g s  a re  summarized in  Table  5 . 1 .

^Cohen,  Op. C i t .
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TABLE 5 . 1 . — Summary o f  f i n d i n g s  f o r  Research H ypo th eses ,  
( p e r  c e n t  d i f f e r e n c e s ) .

S tu d e n t
Teachers

S up e rv i  s i ng 
Teachers

P r i  n c i  p a l s

Hypothes  i s #1

C1u s t e r 13.26 4 .0 8 -  -

EIP 13.26 3 .0 8 -  -

EEE 15.30 2 1 . 7 6 * -  -

Teache r  Corps 16.32 16.32 -  -

H y p o th e s i s  #2

C l u s t e r 6 .4 6 5 .7 8 3 .0 6

EIP 26 . 52* 1.02 8 .1 6

EEE 12.58 3 .7 8 5 .7 8

Teacher  Corps 3 1 . 6 2 * 19.38 2 4 . 8 2 *

H y p o th e s i s  #3

C l u s t e r 4 .7 6 6 .8 0 19.38

EIP 15.64 1.36 10.20

EEE 2 3 .1 2 * 2 5 .8 4 * 2 6 . 1 8 *

Teacher  Corps 3 6 .0 4 * 15 .64 5 .7 8

H y p o th e s i s  #4

C1u s t e r 7 .1 4 12.92 2 .7 2

EIP 3 .0 6 13.60 8 .8 4

EEE 2 .3 8 4 .4 2 19.38

Teacher  Corps 9 .1 8 19.72 8 .8 4

H y p o th e s i s  #5

C1 u s t e r 0 .6 8 6 .1 2 _  -

EIP 9 .8 6 0 .6 8 -  -

EEE 2 .3 8 2 6 . 8 6 * -  -

Teacher  Corps 1.70 12.24 -  -

- 'denotes  m e a n in g fu l  d i f f e r e n c e .
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Findings and Conclusions

Research Hypothesis #1 p o s tu la te d  t h a t  th e re  were no meaningful  

d i f f e r e n c e s  between the s e le c ted  te a c h e r  p r e p a r a t io n  programs and 

the conventional  program based on changes in i n d i v i d u a l i z e d  i n s t r u c ­

t io n  f o r  p u p i l s .  The data  d id  not support  the h y p o th e s is .  The t o t a l  

response d i s t r i b u t i o n  of  the s u p e rv is in g  teachers  in  the Experimental  

Elementary  Education program exceeded the 20 per cent  meaningful  

d i f f e r e n c e  leve l  from the Conventional  program. The Exper imenta l  

Elementary  Education program s u p erv is in g  teachers  perce ive d  as g r e a t e r  

the amount o f  t ime p u p i ls  were involved in i n d i v i d u a l i z e d  i n s t r u c t i o n  

compared to  the pe rce p t ions  o f  s u p erv is in g  teachers  in  the Convent iona l  

program in t h i s  a rea .

Research Hypothesis  //2 p o s tu la te d  t h a t  th e re  were no meaningful  

d i f f e r e n c e s  between the s e le c te d  teacher  p r e p a r a t io n  programs and 

the conventional  program based on changes in i n s t r u c t i o n a l  a c t i v i t i e s  

f o r  the p u p i l s .  The data  did not support  the h y p o th e s is .  The 20 

per cent  meaningful  d i f f e r e n c e  le v e l  was exceeded by the s tudent  

teachers  in the E lementary  I n t e r n  program and the s tudent  teachers  

and p r i n c i p a l s  in the Teacher Corps program. The s tudent  teachers  

in the Elementary  I n t e r n  program and the Teacher Corps program 

p erce ived  as g r e a t e r  the amount o f  changes in i n s t r u c t i o n a l  a c t i v ­

i t i e s  when compared to  the responses o f  the s tudent teachers  in the  

convent iona l  program. However, the p r i n c i p a l s  in the Teacher Corps 

Program perce ived  the changes in i n s t r u c t i o n a l  a c t i v i t i e s  fo r  p u p i ls  

as not as g re a t  when compared to the responses of the p r i n c i p a l s  in
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the  c o n v e n t i o n a l  p ro g ram .  The smal l  number o f  p r i n c i p a l  re s p o n d e n ts  

f ro m  th e  Teache r  Corps program (N = h) must  be c o n s i d e r e d  when d r a w in g  

c o n c l u s i o n s .  The p e r c e p t i o n s  by th e  s t u d e n t  t e a c h e r s  o f  the  EIP and 

Teache r  Corps p rograms cann o t  be accoun ted  f o r  based on the  responses  

o f  t h e  s u p e r v i s i n g  te a c h e r s  o f  t h e  same p rog ram s .  However,  m e a n in g fu l  

d i f f e r e n c e s  were  p e r c e i v e d  based on th e  l i m i t s  s e t  by t h i s  s t u d y  and 

i t  must  be co n c lud e d  t h a t  the  i n t e r n s h i p  p r e p a r a t i o n  common t o  t h e s e  

two programs r e s u l t s  in  p e r c e p t i o n s  o f  g r e a t e r  changes i n  i n s t r u c t i o n a l  

a c t i v i t i e s  f o r  th e  p u p i l s .

Research H y p o th e s i s  i-t3 p o s t u l a t e d  t h a t  t h e r e  were  no m e a n in g fu l  

d i f f e r e n c e s  between t h e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  programs and 

t h e  c o n v e n t i o n a l  p rogram based on the  c o n t r i b u t i o n s  t o  t h e  c o o p e r a ­

t i n g  schoo l  p rogram by the  s t u d e n t  t e a c h e r .  The h y p o t h e s i s  was 

r e j e c t e d  because th e  p e r c e p t i o n s  o f  a l l  t h r e e  groups o f  re sp o n d e n ts  

i n  t h e  EEE p rogram and the  s t u d e n t  te a c h e r s  i n  t h e  Teache r  Corps 

p rogram exceeded th e  20 per  c e n t  m e a n in g fu l  d i f f e r e n c e  l e v e l .  Based 

on these  p e r c e p t i o n s ,  i t  i s  co nc lud e d  t h a t  the  c o n t r i b u t i o n s  t o  t h e  

c o o p e r a t i n g  schoo l  p rogram by th e  EEE and Teache r  Corps programs 

a re  g r e a t e r  tha n  the  c o n v e n t i o n a l  p rogram in  t h e i r  c o n t r i b u t i o n s  t o  

t h e  c o o p e r a t i n g  schoo l  p rog ram .  T h is  i s  n o t  s u r p r i s i n g  when one 

c o n s i d e r s  th e  l e n g t h  o f  t im e  the  s t u d e n t  t e a c h e r s  f ro m  these  programs 

must  s e rv e  a t  t h e  c o o p e r a t i n g  schoo l  (see C h a p te r  l l ) .

Research H y p o th e s i s  f fh p o s t u l a t e s  t h a t  t h e r e  a re  no m e a n in g fu l  

d i f f e r e n c e s  between the  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p rograms and 

th e  c o n v e n t i o n a l  p rogram in  th e  amount o f  t im e  the  s u p e r v i s i n g  

t e a c h e r  must  spend on p r o f e s s i o n a l  d u t i e s  due t o  the  p resen ce  o f  a 

s t u d e n t  t e a c h e r .  The h y p o t h e s i s  was a c c e p te d .  None o f  t h e  t e a c h e r



p r e p a r a t i o n  programs exceeded the  20 p e r  c e n t  m e a n in g fu l  d i f f e r e n c e  

l e v e l  when compared t o  t h e  c o n v e n t i o n a l  p rog ram .  Based on t h e  d a t a  

f ro m  t h i s  s t u d y ,  i t  appears  t h a t  t h e r e  a re  no m e a n in g fu l  d i f f e r e n c e s  

between any o f  th e  programs t e s t e d  i n  t h e  amount o f  t im e  t h e  s u p e r ­

v i s i n g  t e a c h e r  must  spend on p r o f e s s i o n a l  d u t i e s  due t o  t h e  p re se n ce  

o f  a s t u d e n t  t e a c h e r .

Research H y p o th e s i s  #5 p o s t u l a t e d  t h a t  t h e r e  were  no m e a n in g fu l  

d i f f e r e n c e s  between th e  s e l e c t e d  t e a c h e r  p r e p a r a t i o n  p rograms and 

th e  c o n v e n t i o n a l  p rogram in  the  amount o f  t im e  o t h e r  s t a f f  members 

spend on p r o f e s s i o n a l  d u t i e s  due t o  th e  p re sen ce  o f  t h e  s t u d e n t  

t e a c h e r .  The h y p o t h e s i s  was r e j e c t e d .  The s u p e r v i s i n g  t e a c h e r s  f r o m  

th e  E x p e r im e n ta l  E le m e n ta ry  E d u c a t i o n  program p e r c e i v e d  a g r e a t e r  

d i f f e r e n c e  in  the  amount o f  t im e  o t h e r  s t a f f  members spend on p r o f e s ­

s i o n a l  d u t i e s  due t o  the  p resence  o f  t h e  s t u d e n t  t e a c h e r .

I t  i s  i n t e r e s t i n g  t o  n o te  t h a t  no m e a n in g fu l  d i f f e r e n c e s  were  

p e r c e i v e d  by the  re sp o n d e n ts  between t h e  c l u s t e r  and c o n v e n t i o n a l  

programs in  any o f  t h e  h y p o t h e s i z e d  a re a s .  In  o n l y  one i n s t a n c e  

were m e a n in g fu l  d i f f e r e n c e s  found  between t h e  E le m e n ta r y  I n t e r n  

Program and the  c o n v e n t i o n a l  p rog ram .  However,  i t  s h o u ld  be p o i n t e d  

o u t  t h a t  th e  m a jo r  d i f f e r e n c e s  between the  two programs o c c u r  d u r i n g  

th e  i n t e r n s h i p  y e a r  f o r  EIP (see C h a p te r  I I ) .  S in c e  t h e  i n t e r n s h i p  

comes a f t e r  the  s t u d e n t  t e a c h i n g  e x p e r i e n c e ,  one w o u ld  n o t  e x p e c t  

th e  advan tages  c la im e d  f o r  the  E le m e n ta ry  I n t e r n  p ro g ram  t o  appear 

i n  t h i s  s t u d y .  Because th e s e  t h r e e  programs o f  t e a c h e r  p r e p a r a t i o n
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r e p r e s e n t  88 p e r  c e n t  o f  the  t o t a l  re sp on d en ts  t o  t h e  q u e s t i o n n a i r e ,  

i t  wou ld  appear :

1. The re se a rch  h ypo the se s  a re  g e n e r a l l y  s u p p o r te d  as t h e y  

r e l a t e  t o  t h e  c o n v e n t i o n a l ,  c l u s t e r ,  and E le m e n ta ry  

I n t e r n  Program.

2.  Due t o  t h e  sma l l  p o p u l a t i o n s  o f  t h e  p a r t i c i p a n t s  i n  t h e  

E x p e r im e n ta l  E le m e n ta ry  E d u c a t io n  p rogram and th e  T each e r  

Corps p rog ram ,  t h e  p e r c e p t i o n s  o f  t h e s e  re s p o n d e n ts  must  

be weighed c a r e f u l l y .  Means and s ta n d a r d  d e v i a t i o n s

can be m i s l e a d i n g  when responses  a re  o b t a i n e d  f ro m  a 

smal l  p o p u l a t i o n  and compared w i t h  a l a r g e  p o p u l a t i o n .

Recommendat i ons

The f o l l o w i n g  recommendat ions a re  p r e s e n te d  based on th e  r e s u l t s  

o f  t h i s  i n v e s t i g a t i o n :

1. M ic h ig a n  S t a t e  U n i v e r s i t y  s h o u ld  m a i n t a i n  an o n - g o i n g  

e v a l u a t i o n  o f  i t s  t e a c h e r  p r e p a r a t i o n  p rograms w i t h  t h e  

o b j e c t i v e  o f  im p r o v in g  e x i s t i n g  p ro g ram s .  F o r  e xam p le ,  

the  s u rv e y  q u e s t i o n n a i r e  u t i l i z e d  i n  t h i s  s t u d y  c o u l d  

be a d m i n i s t e r e d  each q u a r t e r  t o  m o n i t o r  t e a c h e r  p r e p ­

a r a t i o n  p rog ram s.  T rends  c o u l d  be n o te d  and m o d i f i c a ­

t i o n s  i n i t i a t e d  t o  meet the c h an g in g  needs o f  t h e  

e d u c a t i o n a l  e n t e r p r i s e .

2.  E x p e r im e n ta l  and i n n o v a t i v e  programs o f  t e a c h e r  p r e p a r a ­

t i o n  s h ou ld  be encouraged  and re s o u r c e s  made a v a i l a b l e  

to  imp lement them.



9 .  A d m i n i s t r a t o r s  and t e a c h e r s  i n  t h e  p u b l i c  s c h o o l s  i n v o l v e d  

w i t h  t e a c h e r  p r e p a r a t i o n  p rograms s h o u ld  c o n s t a n t l y  be 

encouraged t o  assess th e  p r o c e d u r e s ,  o p e r a t i o n s ,  and 

e f f e c t i v e n e s s  o f  t h e  p rog ram s .

10. More v a l i d  i n s t r u m e n t s  t o  measure th e  e f f e c t i v e n e s s  o f  

t e a c h e r  p r e p a r a t i o n  p rograms a re  needed and w a r r a n t  

e x t e n s i v e  r e s e a r c h .

11. The C o l l e g e  o f  E d u c a t i o n  s h o u ld  be encou raged  t o  d e v e lo p

a model t e a c h e r  p r e p a r a t i o n  p rogram  w h ic h  w o u ld  i n c o r p o r a t e  

th e  most  p r o m i s i n g ,  e f f i c i e n t ,  and e f f e c t i v e  a s p e c t s  o f  

each o f  t h e  e x i s t i n g  p rog ram s .
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STUDY OF STUDENT TEACHING

The attached questionnaire was administered statewide in 1969 to 
investigate the impact of student teachers upon the public schools 
cooperating in teacher education programs. >ver 1300 student teachers, 
supervising teachers, and administrators of cooperating schools 
responded to the Michigan State University segment of the Impact 
Study. The instrument was developed by educators, parent groups, 
and teacher preparation institutions. It incorporated suggestions 
and contributions from the Detroit Federation of Teachers and the 
Michigan Education Association. The data were used to measure the 
effect of student teaching upon the school in which student teachers 
were placed and provided a basis for the improvement of student 
teaching and teacher education programs.

'n an effort to update these data, the same instrument is again being 
administered to the teacher candidates in the various teacher preparation 
programs at Michigan State University. All student teachers, supervising 
teachers, and principals of cooperating schools involved in the field 
laboratory experience with Michigan State University during the Winter 
Quarter of 1975 will be asked to respond to the questionnaire. Your 
participation is vital to the success of this survey and your cooperation 
is greatly appreciated.

The directions to respondents on the next page is the same except the 
IBM answer sheets are not pre-coded and any lead pencil may be used to 
mark your response. Your identity will remain unknown, however, y o u  

will be asked to identify on the answer sheet the center and teacher 
preparation program in which you are participating. The person 
administering this survey will give you specific instructions on how 
to do this and will answer any questions you may have regarding the 
survey.



STUDY OF STUDENT TEACHING IN MICHIGAN

This study is being conducted at the request of the Council of State College Presidents for the purpose of 
analyzing the effect of student teaching programs on the schools of Michigan. The study is being conducted 
by all the teacher preparation institutions in Michigan and will involve all student teachers, supervising 
teachers, and building principals working with student teachers during the fall quarter or semester of 1969.

The instruments were developed with guidance from the research departments of three Michigan 
institutions, and have been reviewed by Michigan Education Association officials, and the Student Teaching 
Committee of the Detroit Federation of Teachers. Both groups have made contributions to the items in the 
instrument and have expressed interest in the findings.

It is expected that the results of this study will be given wide distribution and no doubt will provide a basis 
for the improvement of student teaching and teacher education programs in Michigan over the next decade.

DIRECTIONS TO RESPONDENTS

1. Use the IBM answer sheet provided. The pre-coding in the upper right block in the answer sheet 
identifies the teacher education institution and the instrument number for purposes of statistical 
analysis. There will be no way for your specific answer sheet to be identified once you turn it in. The 
responses will be machine scored and tabulated on Michigan State University equipment. Since your 
responses will be combined with those from other institutions it is essential that all respondents use the 
same procedure.

2. Use the scoring pencil provided and mark the spaces to indicate your answer to each item. Blacken the 
space completely. Be careful not to put any other marks on the answer sheet.

3. Mark no more than one answer for each item. Please answer every item unless instructed otherwise on 
the instrument.

4. In the instrument "University" means either "college" or "university" as appropriate. "Supervising 
teacher" also means "cooperating teacher," "sponsoring teacher," or "critic teacher." Student teacher 
also means "associate teacher."

Teacher Questionnaire 

DADS-HK-MSU 11-69



STUDENT TEACHING IN MICHIGAN

Teacher Questionnaire

1. Which of the following are you now?

1. A single student teacher
2. A married student teacher
3. A supervising (cooperating, sponsoring) teacher
4. A supervising teacher but with a part-time administrative assignment in addition to teaching
5. A school administrator

2. What is your sex?

1. Male 2. Female

3. Which statement below best describes the community in which you teach?

1. Large central city (e.g., Detroit, Grand Rapids)
2. Large suburban community (e.g., Livonia, Flint Carmen)
3. Small suburban community (e.g., Okemos, Essexville)
4. Medium sized city (e.g., Battle Creek, Kalamazoo)
5. Small city or rural area (e.g., Niles, Ithaca)

4. How many years of teaching have you completed including this year?

1. Three or less years 3. Eight to twelve years
2. Four to seven years 4. More than twelve years

5. How many different colleges or universities have been represented by the student teachers with whom you 
have worked?

1. Only one 4. Four to six
2. Two 5. More than six
3. Three

6. With how many student teachers have you worked in the last 5 years?
(I nclude your current student teacher)

1. One 5. Five
2. Two 6. Six to ten
3. Three 7. More than ten
4. Four

7. How well do you feel your present student teacher was prepared to enter student teaching?

1. Extremely well prepared
2. Well prepared
3. Adequately prepared

4. Minimally prepared
5. Inadequately prepared

8. In this assignment (contact), how was your student teacher scheduled in student teaching?

1. Full-time
2. Full-time except he was also enrolled 

in a non-student teaching credit course

3. Half-days
4. Less than half-days

1



9. In this assignment (contact) how was your student teacher placed?

1. With you as the single supervising teacher.
2. In a team-teaching situation (two or more team members).
3. With two or three different teachers (but not team-teaching).
4. In a flexible cluster arrangement.
5. In a campus laboratory school.
6. In a special program or project different from any of the above.

How many weeks is your student teacher scheduled in this assignment (contact)?

1. 5 weeks or less 4. 10 or 11 weeks
2. 6 or 7 weeks 5. 12 to 14 weeks
3. 8 or 9 weeks 6. More than 14 weeks

What is your own current teaching assignment?

1. Grades K, 1,2 5. Middle School
2. Grades 3, 4 6. Junior High School
3. Grades 5, 6 7. Senior High School
4. All elementary grades 8. All grades l< - 12

12. To what subject area or teaching field are you primarily assigned? (Check one answer only from item 
12 and 13.)

1. All elementary subjects K-5 or K-6 6. Elementary ungraded program
2. Art 7. Foreign Language
3. Business Education 8. Home Economics
4. English 9. Mathematics
5. Elementary departmental or 

block program
10. Music

1. Physical Education (Elementary) 6. Social Science — English combination
2. Physical Education (Secondary) 7. Special Education
3. Science (Biology, Chemistry, Physics) 8. Speech
4. Science (General, Natural, Earth) 9. Vocational or Industrial Arts Education
5. Social Studies (including History) 10. Other

QUESTIONS 14 THROUGH 18 deal with any changes in individualized instruction for the pupils which may have 
resulted from your student teacher's presence.

14. To what extent did your student teacher work with (instruct, counsel, tutor) individual pupils?

1. A great deal 3. A little bit
2. To some extent 4. Not at all

15. To what extent did you work with individual pupils as compared to when you do not have a student teacher?

1. Much more than usual 4. Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual

16. To what extent was individual help or counseling provided your pupils during non-class hours as compared to 
what would have been possible if you had not had a student teacher?

1. Much more than usual 4. Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual

2



26. Amount of material covered

1. Much more 4. Somewhat less
2. Somewhat more 5. Much less
3. No change

27. Discipline

1. Much better 4. Somewhat poorer
2. Somewhat better 5. Much poorer
3. No change

28. Motivation of pupils

1. Much better 4. Somewhat poorer
2. Somewhat better 5. Much poorer
3. No change

QUESTIONS 29 THROUGH 31 deal with the contributions your student teacher may have made to the school 
program. Did your student teacher make any specific contributions to the school, pupils, or teachers, such as

29. Supervise youth groups in meetings, programs, trips, tours, etc.?

1. Often 3. No
2. Sometimes 4. Don't know

30. Give talk to parent's group?

1. Often 3. No
2. Sometimes 4. Don't know

31. Perform recess, lunch, gymnasium, playground or hall duty?

1. Often 3. No
2. Sometimes 4. Don't know

32. Did your student teacher bring, develop, provide, or suggest any new or different instructional materials?

1. A great many 2. Some 3. No

33. Did your student teacher suggest or provide any other kinds of aid or ideas?

1. A great many 2. Some 3. No

34. What use were you able to make of the contributions (32 & 33) of your student teacher?

35.

1. I used them. 3. I had to discourage him from contributing too freely.
2. I did not use them. 4. My student teacher really did not have much to offer.

How many hours per week on the average did your student teacher teach your assigned classes?

1. Less than an hour a week. 4. Eleven to fifteen hours per week.
2. One to five hours per week. 5. Sixteen to twenty hours per week.
3. Six to ten hours per week. 6. More than twenty hours per week.

How many hours per week on the average were you able to be away from the classroom while your student 
teacher was teaching your assigned classes?

1. Less than one 4. 11 -  15
2. 1 -  5 5. 1 6 - 2 0
3. 6 - 1 0 6. More than 20

4



To what extent did you engage in any of the following additional activities during the time your student teacher 
was teaching?

37. Visitation in other classrooms or schools.

1. A great deal 2. To some extent 3. Not at all

38. Committee work in the school with pupils and/or staff.

1. A great deal

39. Research.

1. A great deal

40. Professional reading or writing 

1. A great deal

41. Work with staff of school or department 

1. A great deal

To some extent

2. To some extent

2. To some extent

2. To some extent

3. Not at all

3. Not at all

3. Not at all

3. Not at all

42. Participating in supervising teacher seminars or other in-service activities dealing with student teaching.

1. A great deal 2. To some extent 3. Not at all

43. Assisting the principal or other teachers 

1. A great deal

44. Social or recreational activities 

1. A great deal

2. To some extent

2. To some extent

3. Not at all

3. Not at all

QUESTION 45 THROUGH 49

To what extent did your student teacher relieve other regular staff members who did not have student teachers of 
the following activities?

45. Teaching

1. Many times
2. Once or a few times

3.
4.

Not at all 
Don't know

46. Chaperoning

1. Many times
2. Once or a few times

3.
4.

Not at all 
Don’t know

47. Supervision of lunch duty

1. Many times
2. Once or a few times

3.
4.

Not at all 
Don't know

48. Supervision of study hall

1. Many times
2. Once or a few times

3.
4.

Not at all 
Don't know
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49. Supervision of playground

1. Many times 3. Not at all
2. Once or a few times 4. Don't know

QUESTION 50 THROUGH 53

To what extent were other staff members able to engage in any of the following activities because of the presence 
of student teachers in the building?

50. Visitation in other classrooms or schools

1. Many times 3. Not at all
2. To some extent 4. Don't know

51. Committee work in the school

1. A great deal 3. Not at all
2. To some extent 4. Don't know

52. Research

1. A great deal
2. To some extent

3.
4.

Not at all 
Don't know

53. Professional reading or writing

1. A great deal
2. To some extent

3.
4.

Not at all 
Don't know

54. How many hours per week on the average do you estimate you spent in the physical presence (close enough to 
see or talk with) of your student teacher?

1. Less than 10 5. 26 to 30
2. 10 to 15 6. 31 to 35
3. 16 to 20 7. 36 to 40
4. 21 to 25 8. More than 40

55. How did the presence of a student teacher affect the average number of hours per week you spent at school as 
compared to when you do not have a student teacher?

1. Added more than six hours per week 6. Reduced by up to one hour per week
2. Added three to six hours per week 7. Reduced by one to three hours per week
3. Added one to three hours per week 8. Reduced by three to six hours per week
4. Added up to one extra hour per week 9. Reduced more than six hours per week
5. Had no effect

56. How did your student teacher's presence affect the average number of hours per week you worked on job- 
related activities away from school?

1. Added more than six hours per week 6. Reduced by up to one hour per week
2. Added three to six hours per week 7. Reduced by one to three hours per week
3. Added one to three hours per week 8. Reduced by three to six hours per week
4. Added up to one hour per week 9. Reduced more than six hours per week
5. Had no effect
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QUESTION 57 THROUGH 60

To what extent was the time you spent on any of the following activities changed because of your student teacher's 
presence?

57. Teaching

1. I ncreased a great deal
2. Increased to some extent
3. Remained about the same

4. Reduced to some extent
5. Reduced a great deal

58. Lesson Planning

1. Increased a great deal
2. Increased to some extent
3. Remained about the same

4. Reduced to some extent
5. Reduced a great deal

59. Paper Grading

1. I ncreased a great deal
2. Increased to some extent
3. Remained about the same

4. Reduced to some extent
5. Reduced a great deal

60. Help to individual students

1. I ncreased a great deal
2. Increased to some extent
3. Remained about the same

4. Reduced to some extent
5. Reduced a great deal

QUESTION 61 THROUGH 69

To what extent did you engage in the following activities because of the presence of the student teacher? 

61. Planning with or for your student teacher

1. A yeat many extra hours
2. Some extra hours

3. No extra hours

62. Evaluating your student teacher's progress or activities

1. A great many extra hours
2. Some extra hours

3. No extra hours

63. Holding casual and/or personal conversations not really a part of student teaching.

1. A great many extra hours
2. Some extra hours

3. No extra hours

64. Fulfilling the social obligations resulting from your student teacher's presence.

1. A great many extra hours
2. Some extra hours

3. No extra hours

65. Finding housing for your student teacher.

1. A great many extra hours
2. Some extra hours

3. No extra hours

66. Preparing additional reports.

1. A great many extra hours
2. Some extra hours

3. No extra hours
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67. Making additional preparation for teaching.

1. A great many extra hours 3. No extra hours
2. Some extra hours

68. Holding telephone conversations or other conferences with your student teacher.

1. A great many extra hours 3. No extra hours
2. Some extra hours

69. How many times per week on the average did you have contact with your student teacher outside of regular 
working hours at school? (Telephone, conferences, social engagements, etc.)

1. Less than one 4. Seven to nine
2. One to three 5. Ten or more
3. Four to six

70. How many days during student teaching did your student teacher handle classes for you while you were away 
for reasons other than student teaching business (professional work, request of principal or other people, 
personal or private affairs outside of school) in which a substitute would have had to be hired if the student 
teacher had not been there?

1. None 4. Four to seven
2. Less than one 5. Eight to ten
3. One to three 6. More than ten

71. During student teaching how many days did your student teacher handle classes for any teacher other than 
yourself while that teacher was away from his class?

1. None 4. Five to seven
2. One or less 5. Eight to ten
3. Two to four 6. More than ten

72. How many hours do you estimate your student teacher spent doing volunteer work in the community where 
he was assigned for student teaching (youth groups, home service, church work and the like) during his student 
teaching period?

1. None at ail
2. One to five hours
3. Six to fifteen hours

73. What effect do you feel working with student teachers has had on your own teaching performance?

1. Has made me a much more effective teacher
2. Has made me a more effective teacher
3. Has had no effect on my teaching
4. Has made me a less effective teacher
5. Has made me a much less effective teacher

74. What do you think should be the attitude of the administrators and teachers in your school about working with 
student teachers?

1. Should aggressively seek student teachers 4. Should resist having student teachers in the school
2. Should seek student teachers 5. Should refuse to have student teachers in the school
3. Should accept student teachers

4. Sixteen to thirty hours
5. More than thirty hours
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75. If you were starting over, would you accept another student teacher with similar credentials from the same 
institution under the same general circumstances?

1. I would accept with enthusiasm 4. I would probably decline
2. I would accept 5. I would refuse
3. I feel neutral about it

76. How many times has the university coordinator or supervisor of student teaching been in your school during 
this student teaching contact?

1. Not at all 6. Nine to ten times
2. One to two times 7. Eleven to twelve times
3. Three to four times 8. Thirteen to fifteen times
4. Five to six times 9. Sixteen or more times
5. Seven to eight times

77. How much help has the university coordinator (supervisor) provided you?

1. All the help I felt was necessary 4. Little of the help I felt was needed.
2. Most of the help I felt was needed 5. No help at all
3. Some of the help I felt I needed

78. Has the university coordinator been helpful to you with any matters not directly concerned with student 
teaching?

1. He has gone out of his way to be helpful 3. He has not helped
2. He has helped when asked 4. No such help was needed

79. Would you want your student to teach in your building or system next year?

1. Yes
2. No, but would recommend him in a different system or building
3. No

80. Why was this student teacher assigned to you?

1. I volunteered since I feel a professional obligation to help prepare future teachers.
2. I volunteered but only because I felt pressure from an administrator to do so.
3. I volunteered because I thought a student teacher would be helpful to me in performing my

school duties.
4. I did not volunteer but was requested by an administrator to take the student teacher.
5. I was forced to work with the student teacher against my will.
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STUDY OF STUDENT TEACHING IN MICHIGAN

This study is being conducted at the request of the Council of State College Presidents for the purpose of 
analyzing the effect of student teaching programs on trie schools of Michigan. The study is being conducted 
by all the teacher preparation institutions in Michigan and will involve all student teachers, supervising 
teachers, and building principals working with student teachers during the fall quarter or semester of 1969.

The instruments were developed with guidance from the research departments of three Michigan 
institutions, and have been reviewed by Michigan Education Association officials, and the Student Teaching 
Committee of the Detroit Federation of Teachers. Both groups have made contributions to the items in the 
instrument and have expressed interest in the findings.

i t  is expected that the results of this study will be given wide distribution and no doubt will provide a basis 
for the improvement of student teaching and teacher education programs in Michigan over the next decade.

DIRECTIONS TO RESPONDENTS

1. Use the IBM answer sheet provided. The pre-coding in the upper right block in the answer sheet 
identifies the teacher education institution and the instrument number for purposes of statistical 
analysis. There w ill be no way for your specific answer sheet to be identified once you turn it  in. The 
responses will be machine scored and tabulated on Michigan State University equipment. Since your 
responses will be combined with those from other institutions it is essential that all respondents use the 
same procedure.

2. Use the scoring pencil provided and mark the spaces to  indicate your answer to each item. Blacken the 
space completely. Be careful not to put any other marks on the answer sheet.

3. Mark no more than one answer for each item. Please answer every item unless instructed otherwise on
the instrument.

4. In the instrument "University" means either "college" or "university" as appropriate. "Supervising
teacher" also means "cooperating teacher," "sponsoring teacher," or "critic teacher." Student teacher 
also means "associate teacher."

Student Teacher Questionnaire
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STUDENT TEACHING IN MICHIGAN

Student Teacher Questionnaire

1. Which of the following are you now?

1. A single student teacher
2. A married student teacher
3. A supervising (cooperating, sponsoring) teacher
4. A supervising teacher but with a part-time administrative assignment in addition to teaching
5. A school administrator

2. What is your sex?

1. Male 2. Female

3. Which statement below best describes the community in which you are doing student teaching?

1. Large central city (e.g., Detroit, Grand Rapids)
2. Large suburban community (e.g., Livonia, Flint Carmen)
3. Small suburban community (e.g., Okemos, Essexville)
4. Medium sized city (e.g., Battle Creek, Kalamazoo)
5. Small city or rural area (e.g., Niles, Ithaca)

4. What was your status as a student in your college or university when you began this student teaching
assignment (contact)?

1. Had junior standing
2. Had senior standing
3. Had the BA or BS degree

5. What is your all-college grade point average?
(Scale: A=4, B=3, C=2. D=1, F=0)

1. Below 2.0 4. 3.0 -  3.5
2. 2.0 — 2.5 5. Above 3.5
3. 2.5 -  3.0

6. How old were you at the beginning of this student teaching assignment (contact)?

1. 21 years or under 4. 22 to 23 years
2. 21 to 21% years 5. Over 23 years
3. 2114 to 22 years

7. How many times have you student taught including the current assignment (contact)?

1. One 2. Two 3. Three

8. In this assignment (contact), how much time were you scheduled in student teaching?

1. Full-time
2. Full-time except was also enrolled in a non-student teaching credit course
3. Half-days
4. Less than half-days
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17. To what extent did conferring with you take time o f the teacher so he had iess time for individual work with 
pupils?

1. Frequently 4. Meyer
2. Sometimes 5. Don't know
3. Seldom

18. To what extent did planning with you take the time of the teacher so he had less time for individual work with 
pupils?

1. Frequently 4. Never
2. Sometimes 5. Don't know
3. Seldom

19. To what extent was re-teaching necessary after you taught?

1. Frequently 4. Never
2. Sometimes 5. Don't know
3. Seldom

QUESTIONS 20 THROUGH 28

To what extent were any o f the following instructional activities for the pupils in your supervising teachers assigned 
classes changed because of your presence?

20. Amount of small group instruction.

1. Much more
2. Somewhat more
3. No change

4.
5.
6 .

Somewhat less
Much less 
Don't know

21. Provision for make-up work.

1. Much greater
2. Somewhat greater
3. No change

4.
5.
6 .

Somewhat less 
Much less 
Don't know

22. Follow-up of exams.

1. Much better
2. Somewhat better
3. No change

4. Somewhat poorer
5. Much poorer
6. Don't know

23. Individual attention to, or tutoring of, pupils.

1. Much more
2. Somewhat more
3. No change

4.
5.
6.

Somewhat less 
Much less 
Don't know

24. Supervision of study periods.

1. Much better
2. Somewhat better
3. No change
4. Somewhat poorer

5.
6 . 
7.

Much poorer 
Does not apply 
Don't know
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9. In this assignment (contact), how were you placed?

1. With a single supervising teacher
2. In a team-teaching situation (two or more team members)
3. With two or three different teachers (but not team-teaching)
4. In a flexible cluster arrangement
5. In a campus laboratory school
6. In a special program or project different from any of the above

10. How many weeks long is your current assignment (contact)?

1. 5 weeks or less 4. 10 or 11 weeks
2. 6 or 7 weeks 5. 12 to 14 weeks
3. 8 or 9 weeks 6. More than 14 weeks

What is your primary current student teaching assignment (contact)?

1. Grades K, 1,2 5. Middle School
2. Grades 3 ,4 6. Junior High School
3. Grades 5, 6 7. Senior High School
4. All elementary grades 8. All grades K - 12

To what subject area or teaching field were you primarily assigned for student teaching
(check one answer only from item 12 and 13)

1. All elementary subjects (K-5 or K-6) 6. Elementary ungraded program
2. Art 7. Foreign language
3. Business Education 8. Home Economics
4. English 9. Mathematics
5. Elementary departmental or 10. Music

block program

1. Physical Education (Elementary) 6. Social Science — English combination
2. Physical Education (Secondary) 7. Special Education
3. Science (Biology, Chemistry, Physics) 8. Speech
4. Science (General, Natural, Earth) 9. Vocational or Industrial Arts Education
5. Social Studies (including History) 10. Other

QUESTIONS 14 THROUGH 18 deal with any changes in individualized instruction provided for the pupils which 
may have resulted from your presence.

14. To what extent did you work with (e.g., instruct, counsel, tutor) individual pupils?

1. A great deal 3. A little bit
2. To some extent 4. Not et r.l!

15. To what extent did your supervising teacher work with individual pupils as compared to when he does not have 
a student teacher?

1. Much more than usual 4. Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual 6. Don't know

16. To what extent was individual help or counseling provided the pupils during non-class hours as compared 
to what would have been possible if you had not been present?

1. Much more than usual 4. Somewhat less than usual
2. Somewhat more than usual 5. Much less than usual
3. About the same as usual 6. Don't know
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25. Supervision of playgrounds, hallways, etc.

1. Much better
2. Somewhat better
3. No change
4. Somewhat poorer

5. Much poorer
6. Does not apply
7. Don't know

26. Amount of material covered.

1. Much more
2. Somewhat more
3. No change

4. Somewhat less
5. Much less
6. Don't know

27. Discipline.

1. Much better
2. Somewhat better
3. No change

28. Motivation of pupils.

1. Much better
2. Somewhat better
3. No change

4. Somewhat poorer
5. Much poorer
6. Don't know

4. Somewhat poorer
5. Much poorer
6. Don't know

QUESTIONS 29 THROUGH 33 deal with the contributions you may have made to the school program. Did you 
make any specific contributions to the school, pupils, or teachers, such as:

29. Supervise youth groups in meetings, programs, trips, tours, etc.? 

1. Often 2. Sometimes 3. No

30. Give talks to parent's group? 

1. Often 2. Sometimes 3. No

31. Perform recess, lunch, gymnasium, playground, or hall duty? 

1. Often 2. Sometimes 3. No

32. Did you bring, develop, provide, or suggest any new or different instructional materials?

1. A great many
2. Some

3. No
4. I am not sure

33. Did you suggest or provide any other kinds of aid or ideas?

1. A great many
2. Some

3. No
4. I am not sure

34. How do you feel your contributions (32 and 33) were received?

1. They were used 3. I was discouraged from making such contributions
2. They were not used 4. I really did not have much to offer

35. How many hours per week on the average did you teach your supervising teacher's assigned classes?

1. Less than an hour a week 4. Eleven to fifteen hours per week
2. One to five hours per week 5. Sixteen to twenty hours per week
3. Six to ten hours per week 6. More than twenty hours per week

4



36. How many hours per week on the average was your supervising teacher able to be away from the classroom 
while you were teaching his assigned classes?

1. Less than 1
2. 1 -  5
3. 6 - 1 0

4. 1 1 - 1 5
5. 1 6 - 2 0
6. More than 20

QUESTION 37 THROUGH 44

To what extent did your supervising teacher engage in any of the following additional activities during the time you 
were teaching his assigned classes?

37. Visitation in other classrooms or schools.

1. A great deal 3. Not at all
2. To some extent 4. Don't know

38. Committee work in the school with pupils and/or staff.

1. A great deal 3. Not at all
2. To some extent 4. Don't know

39. Research.

1. A great deal 3. Not at all
2. To some extent 4. Don't know

40. Professional reading or writing.

1. A g-eat deal 3. Not at all
2. To some extent 4. Don't know

41. Work with staff of school or department.

1. A great deal 3. Not at all
2. To some extent 4. Don't know

42. Participating in supervising teacher seminars or other in-service activities dealing with student teaching.

1. A great deal 3. Not at all
2. To some extent 4. Don't know

43. Assisting the principal or other teachers.

1. A great deal
2. To some extent

3.
4.

Not at all 
Don't know

44. Social or recreational activities.

1. A great deal
2. To some extent

3.
4.

Not at all 
Don't know

QUESTION 45 THROUGH 49

To what extent did \  j  relieve other regular staff members who did not have student teachers of the following
activities?

45. Teaching.

1. Many times 2. Once ora few times 3. Not at all
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46. Chaperoning.

1. Many times

47. Supervision of lunch duty. 

1. Many times

48. Supervision of study hall. 

1. Many times

49. Supervision of playground. 

1. Many times

2. Once or a few times

2. Once or a few times

2. Once ora few times

2. Once or a few times

Not at all

3. Not at all

3. Not at all

3. Not at all

QUESTION 50 THROUGH 53

To what extent were other staff members able to engage in any of the following activities because of your presence 
in the building?

50. Visitation in other classrooms or schools.

1. Many times
2. To some extent

3. Not at all
4. Don't know

51. Committee work in the school.

1. A great deal
2. To some extent

3. Not at all
4. Don't know

52. Research.

1. A great deal
2. To some extent

3. Not at all
4. Don't know

53. Professional reading or writing.

1. A yeat deal
2. To some extent

3. Not at all
4. Don't know

54. How many hours per week on the average do you estimate you spent in the physical presence (close enough to 
see or talk with) of your supervising teacher?

1. Less than 10
2. 10 to 15
3. 16 to 20
4. 21 to 25

5. 26 to 30
6. 31 to 35
7. 36 to 40
8. More than 40

55. How did your presence as a student teacher affect the average number of hours per week your supervising 
teacher spent at school as compared to when he does not have a student teacher?

1. Added more than six hours per week. 6. Reduced by up to one hour per week.
2. Added three to six hours per week. 7. Reduced by one to three hours per week.
3. Added one to three hours per week. 8. Reduced by three to six hours per week.
4. Added up to one hour per week. 9. Reduced by more than six hours per week
5. Had no effect. 10. I am unable to judge.
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56. How did your presence affect the average number of hours per week your supervising teacher worked on job 
related activities away from school?

1. Added more than six hours per week. 6. Reduced by up to one hour per week.
2. Added three to six hours per week. 7. Reduced by one to three hours per week.
3. Added one to three hours per week. 8. Reduced by three to six hours per week.
4. Added up to one hour per week. 9. Reduced by more than six hours per week.
5. Had no effect. 10. I am unable to judge.

QUESTION 57 THROUGH 60

To what extent was the time your supervising teacher spent on the following activities changed because of your
presence?

57. Teaching

1. I ncreased a great deal
2. I ncreased to some extent
3. Remained about the same

58. Lesson Planning

1. I ncreased a great deal
2. Increased to some extent
3. Remained about the same

59. Paper grading

1. Increased a great deal
2. Increased to some extent
3. Remained about the same

60. Help to individual students

1. I ncreased a great deal
2. Increased to some extent
3. Remained about the same

QUESTION 61 THROUGH 68

To what extent did your supervising teacher engage in the following activities because of your presence?

61. Planning with you

1. A great many extra hours 3. No extra hours
2. Some extra hours

62. Evaluating your progress and activities

1. A great many extra hours 3. No extra hours
2. Some extra hours

63. Holding casual and/or personal conversations not really a part of student teaching.

1. A great many extra hours 3. No extra hours
2. Some extra hours

64. Fulfilling social obligations resulting from your presence

1. A great many extra hours 3. No extra hours
2. Some extra hours 4. Don't know

4. Reduced to some extent
5. Reduced a great deal
6. Don't know

4. Reduced to some extent
5. Reduced a great deal
6. Don't know

4. Reduced to some extent
5. Reduced a yeat deal
6. Don't know

4. R educed to some extent
5. Reduced a great deal
6. Don't know
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65. Finding housing for you

1. A great many extra hours 3. No extra hours
2. Some extra hours 4. Don't know

66. Preparing additional reports

1. A great many extra hours 3. No extra hours
2. Some extra hours 4. Don't know

67. Making additional preparations for teaching

1. A g-eat many extra hours 3. No extra hours
2. Some extra hours 4. Don't know

68. Holding telephone conversations or other conferences with you

1. A great many extra hours 3. No extra hours
2. Some extra hours 4. Don't know

69. How many times per week on the average did you have contact with your supervising teacher outside of regular 
working hours at school? (Telephone, conferences, social engagements, etc.)

1. Less than one 4. Seven to nine
2. One to three 5. Ten or more
3. Four to six

70. How many days during student teaching did you handle classes for your supervising teacher while he was away 
for reasons other than student teaching business (professional work, request of principal or other people, 
personal or private affairs outside of school) in which a substitute teacher would have had to be hired if you 
had not been there?

1. None 4. Four to seven
2. Less than one 5. Eight to ten
3. One to three 6. More than ten

71. During student teaching how many days did you handle classes for any teacher(s) other than your supervising 
teacher, while that teacher was away from class?

1. None 4. Five to seven
2. One or less 5. Eight to ten
3. Two to four 6. More than ten

72. How many hours do you estimate you spent doing volunteer work in the community where you were assigned 
for student teaching (youth groups, home service, church work and the like) during your student teaching 
period?

1. None at all 4. Sixteen to thirty hours
2. One to five hours 5. More than thirty hours
3. Six to fifteen hours

73. What effect do you feel working with student teachers has had on the performance of your supervising teacher?

1. Has made him a much more effective teacher
2. Has made him a more effective teacher
3. Has had no effect on his teaching
4. Has made him a less effective teacher
5. Has made him a much less effective teacher
6. I am unable to judge

8



74. What do you think should be the attitude of the administration and teachers in the school to which you were 
assigned about working with student teachers?

1. Should aggressively seek student teachers
2. Should seek student teachers
3. Should accept student teachers if asked
4. Should resist having student teachers in the school
5. Should refuse to have student teachers in the school
6. I am unable to judge

75. What recommendation would you give your friends about accepting a student teaching assignment in the same 
school with the same supervising teacher (or in the same project)?

1. Accept with enthusiasm 4. Try for a different assignment
2. Accept 5. Reject the assignment
3. Be neutral

76. How many times has the university coordinator or supervisor of student teaching been in your school during 
your student teaching contact?

1. Not at all 6. 9 to 10 times
2. 1 to 2 times 7. 11 to 12 times
3. 3 to 4 times 8. 13 to 15 times
4. 5 to 6 times 9. 16 times or more
5. 7 to 8 times

77. How much help has the university coordinator (supervisor) provided you?

1. All the help I felt was necessary 4. Little of the help I felt was needed
2. Most of the help I felt was needed 5. No help at all
3. Some of the help I felt I needed

78. To what extent have your supervising teacher and/or other school personnel been helpful to you on matters 
not directly concerned with student teaching?

1. They have gone out of their way to be helpful
2. They have helped when asked
3. They have not helped
4. No such help was needed

79. Would you accept a teaching position if offered for next year in the building or system in which you did your
student teaching?

1. Yes
2. No, because I intend to go to graduate school
3. No, because 1 plan to live in another geographic area
4. No, for personal reasons
5. No, for professional reasons
6. No, because 1 have decided not to teach

Why were you assigned to this particular student teaching station?

1. 1 requested this school or area.
2. 1 requested this kind of program or project.
3. 1 had no particular preference and was placed in this assignment by my college or university.
4. ! really preferred a different assignment but was placed in this one by my college or

university.
5. 1 was required to accept this assignment even though 1 expressed a strong preference for

a different one.
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STUDY OF STUDENT TEACHING IN MICHIGAN

Administrator Questionnaire

This study is being conducted at the request of the Council of State College 
Presidents for the purpose of analyzing the effect of student teaching pro­
grams on the schools of Michigan. The study is being conducted by all the 
teacher preparation institutions in Michigan and will Involve all student 
teachers, supervising teachers, and building principals working with student 
teachers during the fall quarter or semester of 1969.

The instruments were developed with guidance from the research departments of 
three Michigan institutions, and have been reviewed by Michigan Education Asso­
ciation officials and the Student Teaching Committee of the Detroit Federation 
of Teachers. Both groups have made contributions to the items in the instrument 
and have expressed interest in the findings.

It is expected that the results of this study will be given wide distribution 
and no doubt will provide a basis for the improvement of student teaching and 
teacher education programs in Michigan over the next decade.

DIRECTIONS TO RESPONDENTS

1. Use the IBM answer sheet provided. Do not write anything in the name or 
student number spaces at the top of the sheet. Thus, there will be no way for 
your specific answer sheet to be identified once you turn it in. The responses 
will be machine scored and tabulated on Michigan State University equipment.
Since your responses will be combined with those from other institutions it
is  e s s e n t ia l  that all respondents use the same procedure.

2. Use the scoring pencil provided and mark the spaces to indicate your answer 
to each item. Blacken the space completely. Be careful not to put any other 
marks on the answer sheet.

3. Note that the answer spaces alternate to the left and right columns of the 
answer sheet.

4. Mark no more than one answer for each item. Please answer every item.

5. In the instrument "University" me a' either "college" or "university" as 
appropriate. "Supervising teacher" also means "cooperating teacher," " sponsoring 
teacher," or "critic teacher." Student teacher also means "associate teacher."



STUDENT TEACHING IN MICHIGAN

Administrator Questionnaire

1. Which of the following are you now?

1. A single student teacher
2. A married student teacher
3. A supervising (cooperating, sponsoring) teacher
4. A supervising teacher but with a part-time administrative assignment

in addition to teaching
5. A single school adminisfcr*ator
6 . A married school administrator

What is your sex?

1. Male
2. Female

What is your present administrative assignment?

1, Building Principal - elementary school
2 . Building Principal - middle school
3, Building Principal - junior high school
4 . Building Principal - combined joaiei: “-senior high school
5. Building Principal ~ senior high school
6 . Other

Which statement below best describes the community i n  which your school
is located?

1. Large central city (e.g., Detroit, Grand Rapids)
2. Large suburban community (e.g., Livonia, Flint Carmen)
3. Small suburban community (e.g., Okemos, Essexville)
4. Medium sized city (e.g., Battle Creek, Kalamazoo)
5. Small city or rural area (e.g., Niles, Ithaca)

For how many years have you been a school administrator?

1. Two or less
2. Three to five
3. Six to nine
4. Ten to twelve
5. More than twelve

For how many years have you been an administrator in your present building?

1. Two or l ess
2 . Three to five
3. Six to nine
4. Ten to  tw e lve
5. More than tw e lve
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10 ,

How many pupils are assigned to your building?

1. 0 - 300 6 „ 1101 - 1300
2. 301 - 500 7. 1301 - 1500
3. 501 - 700 £?O » 1501 - 1700
4 . 701 - 900 9. 1701 - 1900
5. 901 - 1100 10. 1901 or more

How many teachers are assigned in your building?

1. 10 or less 6. 51 to 60
2. 11 to 20 7. 61 to 70
3. 21 to 30 ' 8. 71 to 80
4. 31 to 40 9. 81 to 90
5. 41. to 50 10. 91 to more

For how many years have student teachers been assigned in the building in
which you are presently the administrator?

1. Three or less 4 . Ten to twelve
2. Four to six 5. Thirteen to fifteen
3. Seven to nine 6. More than fifteen

How many student teachers are assigned to your building at the present t line ?

1. One 6. Six
2. Two 7. Seven
3. Three 8. Eight
4 . Four 9. Nine
5. Five 10. Ten or more

11. What is the optimum number of student teachers you can accommodate in your 
building each year?

1. None
2. One to three
3. Four to six
4. Seven to nine
5. Ten to twelve

6. Thirteen to fifteen
7. Sixteen to eighteen
8. Nineteen to twenty-one
9. Twenty-two to twenty-five 
10. More than twenty-five

12. How many different colleges or universities have been represented by the 
student teachers assigned to your building in the last two years?

1. One
2. Two
3. Three

4. Four to six
5. More than six
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13. How well do you feel the student teacher(s) presently assigned to your 
building were prepared to enter student teaching?

1. Extremely well prepared 4. Minimally prepared
2. Very well prepared 5. Inadequately prepared
3. Adequately prepared

14. For what p ro p o r t io n  o f  their tim e a re  the majority o f the s tudent teachers 
assigned to  your b u i ld in g  scheduled by t h e i r  i n s t i t u t i o n  to  student teaching?

1. F u l l  days
2. H a l f  days
3. Less than h a l f  days

Question 15 through 26 deal w ith  the  c o n t r ib u t io n s  s tudent teachers  may have made 
to the school program in your b u i ld in g .  Use the fo l lo w in g  code fo r  q u e s t io n  15 
through 21:

1. O ften
2. Sometimes
3. No
4 .  Does not apply
5. D o n 't  know

Have student teach ers  made any specific contributions to the school, pupils, or
te ach ers , such as:

15. Supervise youth groups in  m e e t in g s , programs, trips, to u r s ,  e tc .?

16. Give ta lk s  to  paren ts  group?

17. Perform recess, lunch, gymnasium, playground or hall duty?

18. Chaperone s o c ia l  a c t i v i t i e s  fo r  p u p ils ?

19. Supervise study h a l l s ?

20. Coach or assist in interscholastic or extracurricular activities?

21. Assist in  h a n d lin g  discipline problems?
t'r k  k  k  k

22. How many new or different instructional materials have student teachers brought,
developed, p ro v id e d ,  or suggested to the school teachers?
1 . A g re a t  many
2. Q u ite  a few
3. Some
/
H- « A very  few
5. None
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23. To what extent have student teachers suggested or provided any other kinds 
of aids or ideas?

1. Often
2. Sometimes
3. Seldom
4 .  Never

24. What use have your teachers been able to make of the contributions (22 & 23) 
of student teachers?

1. They always use them
2. They sometimes use them
3. They do not use them
4. They discourage student teachers from contributing too freely
5. Student teachers really do not have much to o f f e r

25. How many hours per week on the average do student teachers in your building
teach their supervising teachers assigned classes?

1. Less than an hour a week
2. One to five hours per week
3 . S ix  to ten  hours per week
4 .  E leven to  f i f t e e n  hours per week
5. Sixteen to twenty hours per week
6 . More than twenty hours per week

26. How many hours per week on the average are your teachers able to be away
from their classroom while student teachers teach their assigned classes?

1. Less than one 4. Eleven to fifteen
2. One to five 5. S ix te e n  to twenty
3. Six to ten 6. More than twenty

Questions 27 through 39 - To what extent are any of the following instructional 
activities for pupils changed because of the presence of the student teachers in 
your building?

27. Amount of small group instruction.

1. Much more 4. Somewhat less
2. Somewhat more 5. Much less
3. No change

28. Provision for make-up work.

1. Much greater
2. Somewhat greater
3. No change

4. Somewhat less
5. Much less
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38- In d iv id u a l  in s t r u c t io n  o r t u t o r in g  o f  p u p i ls .

1. Much more 4 .  Somewhat less
2. Somewhat more 5. Much less
3. No change

39. O v e r a l l  q u a l i t y  o f  in s t r u c t io n .

1. Much b e t t e r  4 . Somewhat poorer
2. Somewhat b e t t e r  5. Much po o rer
3 . No change

Q uestions 40 through 50 - How do you f e e l  the  a v a i l a b i l i t y  o f  th e  fo l lo w in g  
u n iv e r s i t y  s e rv ice s  has in f lu e n c e d  the a t t i t u d e  o f  your s t a f f  concern ing w orking  
w ith  s tudent teachers?

Use the  fo l lo w in g  code fo r  questions  40 through 50:

1. Has had a v e ry  p o s i t i v e  e f f e c t
2 , Has had a p o s i t i v e  e f f e c t
3. Has had no e f f e c t
4 . Has had a n e g a t iv e  e f f e c t
5. Has had a v e ry  n e g a t ive  e f f e c t
6. T h is  s e rv ic e  has not been a v a i l a b le  

i f  a v a i la b le
and would have had no e f f e c t

7 . T h is  s e rv ic e  has not been a v a i l a b le  
e f f e c t  i f  a v a i l a b le

but would have had a p o s i t i v e

8. T h is  s e rv ic e  has not been a v a i l a b le  
e f f e c t  i f  a v a i la b le

but would have had a v e ry  p o s i t iv e

9. 1 do not know whether o r no t t h is  s e rv ic e  is  ■a v a i la b le

40 . T u i t i o n  f re e  u n iv e r s i t y  c r e d i t  courses.

41 . U n iv e r s i t y  library p r i v i l e g e s .

4 2 .  F a c u lty  i d e n t i f i c a t i o n  cards.

4 3 .  R e c o g n it io n  c e r t i f i c a t e  from the  U n iv e r s i t y .

4 4 . C o n s u lta n t s e rv ic e s  from the  U n iv e r s i t y .

4 5 .  I n s t r u c t i o n a l  m a te r ia ls  from the U n iv e r s i t y .

4 6 .  T ic k e ts  to  u n iv e r s i t y  events  - a t h l e t i c s ,  c u l t u r a l  e v e n t s ,  e t c .

4 7 .  H o s p i t a l i z a t i o n  s e r v ic e s .

4 8 .  Cash s tipen ds  to  the  s u p e rv is in g  te a c h e r .

4 9 .  Seminars, workshops or m eetings in  your school or school area.
5 0 . Seminars, workshops or  m eetings on the  U n iv e r s i t y  campus.
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74. To what extent has the university coordinator or supervisor of student 
teaching been available to you and your staff during the student teacher 
contact?

1. Has always been a v a i la b le
2. Has usually been available
3. Has been a v a i l a b l e  on c a l l  when needed
4 . Has been generally unavailable
5. Has never been available

75. To what extent do your supervising teachers encourage student teachers
to have a variety of experiences outside the assigned classroom?

1. A great deal
2. To some extent
3 . To a limited degree
4. Not at all

76. What effect do you feel working with student teachers has had on the 
teaching performance of your teachers?

1. Has made them much more effective
2. Has made them more e f f e c t i v e
3 . Has had no e f f e c t
4 . Has made them less  e f f e c t i v e
5. Has made them much le s s  effective

7 7. What is the maximum number of student teachers a supervising teacher 
should have in one year?

1. One
2. Two
3. Three
4 .  Four or more

78. Which of the following do you consider to be the most important contribu­
tion of supervising teachers to student teachers?

1. Providing cognitive information in the psychology and sociology of 
teaching and learning.

2. Sharing the classroom and pupi1s to provide teaching experiences for 
the student teachers.

3. Providing instruction and experience in lesson planning and methods 
of teaching.

4 . Providing a climate for developing a wholesome professional attitude.
5. Providing in fo rm a l  counseling and advice in one-to-one conference sessions.



79. What is your reaction to assigning student teachers on a very flexible 
basis to get experience in the total school program rather than with one 
supervising teacher?

1. Very positive
2. Somewhnt posit i ve
3. Neutral
4. Somewhat negative
5. Very negative

80. How representative of the teachers in your building are those who serve 
as supervising teachers?

1. They are among my most outstanding teachers
2. They are above average for my staff
3. They are about average
4. They are below average for my staff
5. They are among my least effective teachers

Question 81 to 86. Important: Please go to the reverse side of your answer
sheet and provide the information requested.


