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ABSTRACT

A STUDY OF THE ATTITUDINAL AND PERSONALITY TRAITS OF STUDENTS 
ACCEPTED INTO THE ELEMENTARY EDUCATION AND SPECIAL 

EDUCATION -  EMOTIONAL IMPAIRMENT TRAINING 
PROGRAM AT MICHIGAN STATE UNIVERSITY 

DURING SPRING TERM, 1974

By

W ilfred  A. Johnson

The focus o f th is  study involved an examination o f selected  

personality  and a t t i tu d in a l  ch a ra c te r is t ic s  o f  elementary and special 

education -  em otionally impaired teacher education candidates, possibly  

assis ting  in  the id e n t i f ic a t io n  of those candidates who appear to be 

the most promising ind iv idua ls  fo r  these tra in in g  programs,

The in te n t  o f th is  study was to  provide information to the 

special education -  emotional impairment and elementary education 

program personnel fo r  use in the se lec tion  process fo r  majors. I f  i t  

is possible to  both define p erso na lity  types in  the elementary educa­

tion  and special education -  emotional Impairment tra in e es , as well as 

d is ting u ish  between perso na lity  t r a i t s  o f tra inees in these two cur­

r ic u la ,  th is  inform ation could become a useful p art o f a se lection  

procedure fo r  both t ra in in g  programs.

The a t t i tu d in a l  and p ersona lity  c h a ra c te r is t ic s  were inves­

t iga ted  in  terms o f: a t t i tu d e s ,  in te re s ts ,  needs and the students*

perception o f th e i r  t ra in in g  program.
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The sample selected fo r  the study consisted o f  n in e ty -e igh t  

students accepted In to  the teacher tra in in g  program fo r  elementary 

education and special education -  emotionally Impaired a t  the ju n io r  

level during the Spring Term, 1974, a t  Michigan S ta te  U n ivers ity .

Data were gathered by means o f  a ba tte ry  o f  s e lf -re p o rt in g  

instruments which Included the Minnesota Teacher A tt i tu d e  Inventory. 

Strong Vocational In te re s t  B lank, Edwards Personal Preference Schedule 

and a student information form.

The to ta l  s t a t is t ic a l  analysis was subdivided in to  two sec­

t io n s . The f i r s t  section d e a lt  w ith  categorica l kinds of inform ation.

In th is  section . Chi-square tests o f  homogeneity were employed to te s t  

the s ig n i f ic a n t  d ifferences between the two groups o f  teacher tra in in g  

candidates.

The second section d ea lt  with q u a n t i ta t iv e  kinds of informa­

tion  using m u lt i -v a r la te  analysis o f  variance as the s ta t is t ic a l  t r e a t ­

ment. This section was subdivided in to  three phases (M .T .A , I . ,  S .V - I .B .

E .P .P .S .)  w ith  each phase being run one a t a tim e.

The data obtained on the Instruments used in  the study in d i­

cate th at the two groups d if fe re d  s ig n i f ic a n t ly  in  the following areas:

A. Information Form

1. The number o f formal experiences they had had with handi­

capped ch ild re n .

2. During what year in  school th e i r  vocational choice was 

made.
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B. Strong Vocational In te r e s t  Blank

1. A rt teacher

2. English teacher

3. Language teacher

4. Recreation leader

5. Guidance counselor

6. Speech pathologist

The two groups did not d i f f e r  s ig n i f ic a n t ly  on the Minnesota 

Teacher A t t i tu d e  Inventory. Edwards Personal Preference Schedule, or 

the remaining scales on the Strong Vocational In te re s t  Blank» or the 

other e igh t variab les  on the Inform ation Form.
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CHAPTER I

INTRODUCTION

Background of the study

The development and expansion of programs fo r  the education 

of handicapped ch ild ren  and youth have often been hampered because of 

a severe shortage of q u a l i f ie d  personnel. In the ea rly  s ix t ie s ,  i t  was 

estimated th a t fo r  every one tra in ed  teacher, four were needed (K irk  

and Sava, 1964). To help meet th is  c r i t i c a l  shortage o f teachers in; 

a l l  d is a b i l i t y  areas, the United States Congress, in  1963, enacted 

Public Law 88-164. Under the provisions o f T i t l e  I I I  of th is  Act, 

grants are made to colleges and u n iv e rs it ie s  and to s ta te  education 

agencies fo r  the preparation of professional personnel fo r  the educa­

t io n  o f handicapped c h ild re n . P r io r  to th is  tim e, there had only been 

two public laws enacted which made provisions fo r  tra in in g  leadership  

personnel fo r  the handicapped. In 1958, Public Law 85-926 was enacted 

fo r  tra in in g  teachers fo r  the m entally re tarded , and, in 1961, the 

United States Congress enacted Public Law 87-276 fo r  tra in in g  teachers 

of the deaf.

VanTassel (1972, pp. 2 -3 ) stated th a t ,  "a t  Michigan S tate  

U n iv e rs ity , an in s t i tu t io n  w ith  a very la rge  regu lar teacher tra in in g  

program, special education enrollments have nearly doubled w ith in  the 

1969-1971 period ."  Enrollments have increased even more since then. 

VanTassel goes on to say,

1
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Two s p e c if ic  types o f problems have developed as a re s u lt  of 
th is  s itu a t io n .  While many school systems s t i l l  need addi­
t io n a l professional s t a f f  tra ined  in certa in  d is a b i l i t y  areas, 
Michigan should a t ta in  p ro jected , fu l l -s e r v ic e  objectives  
w ith in  the next three years (S ta te  Plan, 1971). Thus, the
poten tia l fo r  saturation o f th is  segment of the employment
market fo r  newly graduated teachers e x is ts ,  and students 
cu rren tly  completing tra in in g  are l ik e ly  to f in d  i t  increas­
ing ly  d i f f i c u l t  to secure appropriate teaching pos itions .

"Increased undergraduate enrollments also pose the th reat o f  

seriously  in h ib it in g  fa c u lty  e f fo r ts  to maintain or upgrade program 

standards." ( In  some cases, f in a n c ia l incentives have stimulated these 

educational in s t itu t io n s  and s ta te  education agencies to  in s t i tu te  or 

expand special education teacher tra in in g  programs, perhaps l im it in g  

serious attempts to se lec t the best q u a l i f ie d  persons fo r  admission to  

the f i e ld  o f special education.) A search fo r  the id e n t i f ic a t io n  of 

re levant se lection  c r i t e r i a  presents many problems because l i t t l e  is  

known at the present time about the s p e c if ic  re levant factors to con­

sider in the se lection  of candidates fo r  special education (emotional 

impairment) teacher t ra in in g .  A search of the l i t e r a t u r e  in th is  case

reveals that a number o f studies have been conducted around the issues

a. Teacher a t t i tu d e
b 3 A tt itu d e  change
c„ Career choice
d. Personality  change
e. Personality  needs

The focus o f th is  study is  an examination o f personality  and 

a t t i tu d in a l  c h a rac te r is tic s  o f elementary and special education teachers 

at Michigan S tate  U n ivers ity  to possibly ass is t in the se lection  of 

special education -  em otionally impaired teacher education candidates
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and to ass is t in  the id e n t i f ic a t io n  of those candidates who appear to  

be the most promising ind iv idu a ls  fo r  these cu rr icu la  and tra in in g  

programs.

Jordan (1962, p. 21) described a special class teacher as "a 

person q u a l i f ie d  by temperament and tra in in g  to deal w ith those children  

who have not 'prospered' in the regular program and who, as in d iv id u a ls ,  

have probably disrupted the idea l process of teaching." Although Jordan 

offered  l i t t l e  empirical support fo r  such a d es crip tio n , he implied that  

the ro le  of the special education teacher is  d i f fe r e n t  from th a t o f the 

elementary teacher and th a t  s p e c if ic  t r a i t s  are necessary to f u l f i l l  

th is  ro le  successfu lly .

A hypothesized d if fe re n c e  in  persona lity  c h a ra c te r is t ic s  between 

prospective special education and elementary teachers is  suggested 1n 

several s tud ies . D u rflin g er (1948) found th a t the t r a i t  patterns o f high 

school teachers are d i f fe r e n t  from those o f elementary teachers. Ryans 

(1960, pp. 286-288) also demonstrated th a t the p erso na lity  character­

is t ic s  o f elementary and secondary teachers are not id e n tic a l and, 

furtherm ore, he discovered s ig n i f ic a n t  d iffe rences w ith  respect to age, 

experience, sex, avocation, r e l ig io n ,  and m arita l s ta tus . On the basis 

of these s tu d ie s , then, two questions may be asked: (a) Are the per­

so n a lity  c h a ra c te r is t ic s  o f teacher tra inees of the eniotionally impaired 

d if fe r e n t  in degree and/or kind from those of elementary teacher 

trainees? and (b) Do these d if fe re n c e s , i f  there  are any, in fluence the 

in d iv id u a l 's  choice of a career? I f  these questions are to be answered, 

objec tive  and em p ir ic a lly  derived data on the types of persons expressing 

a preference fo r  teaching the em otionally impaired are necessary.
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Indeed, i t  has become increas ing ly  evident in recent years 

that the teacher's persona lity  „ is a s ig n if ic a n t  v a r ia b le  in  the

classroom. Some would argue that i t  is  the most s ig n if ic a n t  v a r ia b le ” 

(Getzels and Jackson, 1963, p. 508). This v a r ia b le  is esp ec ia lly  true  

in the f i e ld  o f teaching the em otionally disturbed and s o c ia l ly  mal­

adjusted whe-e research indicates th a t the specia lized  needs and 

heightened s e n s i t iv i t ie s  o f  the em otionally handicapped require  teachers 

whose personal c h a ra c te r is t ic s  are as important as th e i r  professional 

competencies (Mackie, Kvaraceus and W illiam s, 1959). Y e t, despite  

continued reports th a t  the a b i l i t y  to motivate and es tab lish  rapport 

depends more on the teacher's  p ersona lity  than on s p e c if ic  classroom 

techniques (Rabinow, 1964), there have been few o b jec tive  investigations  

concerning those facets of the teacher's  personality  which are necessary 

to insure successful teaching performance.

F ie ld  reports from adm inistrators and supervisors in d ica te  an 

increasing awareness o f th is  problem together with an expressed need fo r  

some meaningful basis fo r  evaluating personality  factors  in  teacher 

recru itm ent, se lec tio n  and tra in in g  programs to add to the b a s ic a lly  

sub jective  process o f  se lec tion  which appears to p reva il cu rren tly  

(Scheuer, 1966). I t  would appear th a t  educational in s t i tu t io n s  should 

play an a c t iv e  ro le  in  determining which teacher t r a i t s  are important 

fo r  teachers o f the em otionally impaired. This focus may be d i f f i c u l t  

to implement when the same colleges and u n iv e rs it ie s  have been remiss 

in the study o f  p erso na lity  t r a i t s  o f  elementary and secondary teacher 

candidates. As colleges of education begin to face a shrinking job  

market fo r  th e i r  elementary and secondary education graduates, s e le c t iv e
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admission p o lic ies  are l i k e ly  to be needed. Who among the diverse  

numbers and types o f students applying should be selected fo r  what type 

of teacher tra in ing?

In a recent issue of Phi Delta  Kappan (January, 1974, pp. 330- 

334), Blackington, Houston, and Olmsted stated  th a t "over time, each 

teacher develops a 'professional s tance .' Professional tra in in g  and 

work experience function mainly to  a llow  the p art ic ip an ts  to elaborate  

upon personal and a t t i tu d in a l  tendencies already present. Early iden­

t i f i c a t io n  o f such patterns is most l i k e ly  to re s u lt  in  the various 

'professional stances' which would be o f  s ig n if icance  to in s t itu t io n s  

seeking ra tio n a l means fo r  estab lish ing  admissions c r i t e r i a  and more 

e f f ic ie n t  in s tru c tio n a l programs." The seven professional stances 

id e n t i f ie d  by Phi Delta Kappan are:

1. The Child Focuser. The most integrated stance is  th a t taken
by the ch ild  focuser. As implied by the la b e l ,  the key a t t r i b ­
ute of the c h ild  focuser is  h is /h e r  single-minded devotion to  
the pupil as an unfinished perso na lity  whose special needs a 
teacher must understand and serve. For these teachers, 
schools r e a l ly  do ex is t  fo r  c h ild re n .

2. The Pragm atist. More than other teachers, the pragmatists cut
and f i t ,  recut and f i t  and then f i t  again. A central a r t ic le
of fa i th  o f the pragmatist is  th a t  "experience teaches," and 
they are confident that they can properly assess the lessons 
o f t h e i r  experience. Even when the pragmatists f in d  them­
selves wrong, what protects them is th e ir  adroitness; they 
are successful p o l i t ic ia n s .  But most o f a l l ,  the pragmatists, 
as good organization  members, accept re s p o n s ib i l i ty .

3. The Task Focuser. For the task focuser, the main business of
the teacher is to guide pupils in  mastering th e i r  assignments.
The ch ild  focuser's  notions th a t  work and play are in te r ­
changeable and th a t entertainment may be used as a reward are  
fo re ig n , fo r  the task focuser's  conception o f a school is a 
serious business.

4. The Contented Conformist. Contented conformists do what is  
expected of them, conscientious1y and with as much s k i l l  as
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they can muster. However, the contented conformists do not 
fee l pressure because they do not consider teaching as re q u ir ­
ing the teacher to make a series o f choices, but ra th e r  as 
doing what one is to ld .

5. The Time S erver. The time server's  lack o f concern fo r  h is /  
her own excellence o f h is /h e r  own personal achievement, along 
with a b e l ie f  th a t teaching n e ith e r demands special knowledge 
nor s ig n i f ic a n t ly  serves society are functions o f a lack of  
in tegrated  b e l ie fs  about education. Although time servers  
are q u ite  p o s it iv e  in asserting th a t they "enjoy t h e i r  work 
with c h i ld re n ,"  th e ir  stance seems designed to keep the 
youngsters a t  a d istance. Alone, among the stance types, 
the time servers assign an in t r in s ic  value to order and are 
much concerned with problems of classroom management.

6. The Ambivalent. The am bivalents1 group appears to be composed 
of persons who are somehow in t r a n s i t io n ,  fo r  what they do is 
f u l l  o f inconsis tencies . One hypothesis about the p l ig h t  of 
the ambivalents is th a t  fo r  them the d is p a r i ty  between what
to b e lieve  about ch ild ren  and teaching and what they have 
found to be the r e a l i t y  o f the classroom is so great as to  
have fragmented th e ir  b e l ie f  system.

7. The A1 ien a ted . The d is t in c t iv e  q u a li ty  o f  the a l ie n a te d s 1 
stance is  an in a b i l i t y  to id e n t i fy  w ith  o ther teachers or to  
accept the worth o f tasks which schools set fo r  c h ild re n .
The a lienateds are the most heterogenous o f  our stance types, 
since the roots of th e i r  discontent are so various. Some 
re je c t  the p a r t ic u la r  groups o f ch ild ren  assigned to them or 
the fa c u lty  o f which they are a p art .  They are h igh ly  ego­
ce n tr ic  and e a s i ly  threatened.

The vast d iffe rences in  persona1i t y  t r a i t s  and character moti­

vations suggested by the previous d e lin ea tion  of teacher types ra ise  

several questions:

1. How did these teachers get th is  way?

2. Can a professional stance or elements o f a professional stance 
be id e n t i f ie d  ea r ly  in  a prospective teach er 's  formal t ra in in g  
program?

3. Is a person's professional stance modified during his t ra in in g  
program?

4. Do d i f f e r e n t  types o f teachers have d i f f e r e n t  types o f pro­
fessional stances or perso na lity  c h a ra c te r is t ic s ?
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To be able to id e n t i fy  behavior patterns e a r ly  in the education major's  

program or to  be able to ascerta in  the teaching stance fo r  which he or 

she appears to be preparing might provide the opportunity to modify some 

behavior or change elements o f  th a t stance to some degree. However, 

some data suggest th a t our educational in s t i tu t io n s  e i th e r  lack or are  

not concerned about u t i l i z in g  these elements in a teacher tra in in g  

program. Careful a tte n tio n  is not given to student entry inform ation  

nor Is  there any attempt to monitor student behavior— both possible  

ind icators o f teaching p o te n t ia l .  This f a i lu r e  may be esp ec ia lly  damag­

ing in  the f i e ld  o f special education, p a r t ic u la r ly  in  the area of 

teaching the em otionally impaired. L i t t l e ,  i f  any, consideration has 

been given to exploring the p o s s ib i l i ty  th a t  e f fe c t iv e  teachers and 

therap is ts  who work with the em otionally impaired may possess a c lu s te r  

of s im ila r  persona lity  a t t r ib u te s — or may adopt a p a r t ic u la r  "stance"—  

which enables them to "reach" disturbed ch ild ren .

Need fo r  the study

I t  is  imperative th a t research mc^els be developed fo r  s e le c t ­

ing or screening candidates who possess p ersona lity  t r a i t s  consistent 

with e f fe c t iv e  q u a l i t ie s  as teachers o f the em otionally impaired. 

Children who are receiving services fo r  emotional impairment have many 

needs. I f  these ch ildren  are to make appreciable educational gains, 

th e i r  teachers should possess ce rta in  q u a l i t ie s  and hopefu lly  not have 

as many needs to be met as do the children they teach.

Enrollments 1n undergraduate teacher tra in in g  programs in
m

special education -  emotionally impaired have more than doubled in
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recent years (1969-1974) at Michigan State University  and other 

u n iv e rs it ie s . Some of th is  growth can be a ttr ib u ted  to the following  

fac to rs :

1. There are both increasing public awareness and acceptance of 
the fac t that children who are exceptional need special help.

2. Public and private  services fo r  the emotionally impaired have 
expanded during the past decade. The emergence of education 
fo r  the emotionally impaired as a component of the to ta l  
educational program in most large and medium-sized communities 
has increased.

3. Many more high school and college students are attracted  to 
th is f ie ld  as a potentia l career choice.

Others may have chosen to teach the emotionally impaired as a re s u lt  of 

the reduction in the numbers o f regular elementary and secondary teach­

ing positions. This decline in regular elementary and secondary teach­

ing positions may resu lt in part from the declining b ir th ra te  of the 

1960's and the serious f in a n c ia l d i f f i c u l t ie s  of many school d is t r ic ts  

during the 1970's. For a v a r ie ty  of reasons then, perhaps ranging from 

r e a l is t ic  in te re s t  in professional involvement with exceptional children  

to purely f inanc ia l motives, students have enrolled in emotional impair­

ment tra in in g  programs in increasing numbers in recent years. In the 

area of special education, the extreme shortage of teachers of the 

emotionally impaired as well as an estimated a t t r i t io n  rate of s ix ty  

per cent to seventy per cent (w ith in  1964-1967) o f the trained teachers 

in the area o f emotional impairment re la t iv e  to other teaching areas, 

point up the need fo r  more adequate screening and selection c r i t e r ia  o f  

prospective teachers in the f i e l d .  This study makes one attempt to 

meet th at need.
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Scope of the study

The need fo r  a sound th eo re tic a l frame of reference in studies  

re la t in g  to the teacher's  personality  appears p a r t ic u la r ly  urgent in  the  

f i e ld  of special education -  emotionally Impaired. Several researchers 

have stated th a t ,  "Unresolved key issues, conceptual ambiguities and 

professional dissension have blurred the concept of the teacher's  ro le  

and the e ffe c ts  o f  his personal a ttr ib u te s "  (Morse, Cutler and Fink, 

1964). According to Morse, and others, there  appears to be a mounting 

consensus th a t  the p e rs o n a lity ,  values and character t r a i t s  o f the 

teachers in th is  area are the touchstones o f successful programming 

(Morse, 1958).

A number o f investigators  who see the teacher's  ro le  as essen­

t i a l l y  therapeutic  have explored the s p e c if ic  a ttr ib u te s  exh ib ited  by 

teachers w ith  special s e n s i t iv i t ie s .  They have suggested th a t ra ther  

than "doing therapy" on the c lass ic  one-to-one model, such teachers 

function as therapeutic agents in th e ir  own r ig h t  by v ir tu e  o f  th e ir  

a b i l i t i e s  to  re la te  e f fe c t iv e ly  to the troubled ch ildren  in  th e i r  c lass­

rooms (Morse, e t a l . ,  1964). A p i lo t  study by Barrett-Lennard (1960) 

indicated th a t  teachers regarded as "outstanding" by th e ir  supervisors 

had a g rea ter degree of "congruence," "empathic understanding," and 

"unconditional p o s it iv e  regard" than teachers rated less e f fe c t iv e .

Such superior performance is m otivated, in  p a r t ,  by the con­

cept of need which, as i t  is commonly used, recognizes th a t there are  

c e rta in  classes o f  a c t iv i t ie s  in  which the ind iv idua l would engage i f  

unfettered  by the r e a l i t ie s  o f everyday existence. Within an occupa­

tion a l group, an examination o f these chosen or preferred  a c t iv i t ie s
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becomes important fo r two reasons: (a) I t  o ffe rs  clues to  resolve the

question o f why p a rt ic u la r  ind iv idu a ls  choose c e rta in  pursu its ; (b) I t  

promises to y ie ld  insights in to  such important concepts as job s a t is ­

fa c t io n , morale and re la ted  concerns through an assessment o f the re la ­

t iv e  congruence between an in d iv id u a l 's  preferred  a c t iv i t ie s  and the 

demands o f  the work s itu a t io n .  On these grounds alone, an examination 

of needs seems ju s t i f ie d  in  the analysis o f  any occupational group.

Some understanding o f  the re la tio n sh ip  between personality  

c h a ra c te r is t ic s  and the need to choose a career in teaching the emo­

t io n a l ly  Impaired may have important im plications fo r  recruitm ent and 

counseling programs. A study o f the p ersona lity  c h a ra c te r is t ic s  of  

prospective teachers o f the em otionally disturbed may also serve as the 

basis fo r  the development o f  appraisal techniques which w i l l  be useful 

both to  the student and his high school or co llege guidance counselor.

The in te n t  of th is  study is to provide inform ation to the 

personnel in  the elementary education and special education -  emotionally  

impaired programs on the p ers o n a lity  c h a ra c te r is t ic s  o f persons intending  

to major in  each of these two teacher t ra in in g  programs. I f  i t  is  pos­

s ib le  to d is ting u ish  between persona lity  types in  both the elementary 

education and special education -  emotionally impaired tra in e e s ,  th is  

information could become a useful part o f the screening process in  

elementary and special education.

There is already evidence from many studies to in d ica te  that  

persona lity  c h a rac te r is tic s  and personal needs are c lo se ly  re la te d  to 

vocational choices. Forer (1953 , pp. 361-366) concludes th a t the choice 

of a vocation is not p r im a r i ly  ra tio n a l nor lo g ic a l ,  but is somewhat
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blind , impulsive and emotional. " I t  is to a degree unconscious, an 

expression of basic personality organization and can and should s a tis fy  

basic needs." Roe (1956, pp. 109-111) reviewed the research on person­

a l i t y  and vocational choice and summarized i t  by s ta ting  that according 

to previous studies, there are personality characteris tics  which d i f ­

fe re n t ia te  between professional groups. Sternberg (1955) also concluded 

from his comparison o f the personality patterns of college students 

majoring in d if fe re n t  f ie ld s  that there are d iffe rences , and found the 

sharpest differences were those that separated the aesthetic group 

(English and music) from the s c ie n t i f ic  group (chemistry, mathematics, 

biochemistry and psychology).

This study hypothesizes that the personal needs and personality  

t r a i t s  of college students enrolled in the special education -  emotionally 

impaired education program d i f fe r  s ig n if ic a n t ly  from the needs and t r a i t s  

of those enrolled in the elementary education program. To evaluate th is  

hypothesis, the personal needs of both sets of students were measured by 

the Edwards Personal Preference Schedule, a schedule which consists of 

210 pairs of items and is designed to measure the re la t iv e  importance 

of f i f te e n  psychological needs. The personal needs in the Edwards Per­

sonal Preference Schedule are based upon a l i s t  o f needs described by 

Murray, e t a l „ (1938). The Edwards Personal Preference Schedule presents 

the re la t iv e  strength of competing needs rather than the absolute strength  

of any one need. Items measuring a p a rt ic u la r  need are paired twice with  

each of the remaining fourteen needs, and the subjects taking the tes t  

are required to choose from each p a ir  of items. The maximum score that  

can be obtained on any one need is 28.
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In addition to personal needs, th is  study examined the 

personality and a t t i tu d in a l  t r a i t s  of both types o f education majors 

(teacher trainees fo r  the special education -  emotionally impaired and 

elementary education majors) who were undergraduates at the ju n io r  level 

and had been accepted in to  the program o f th e ir  choice a t  Michigan 

State U n ivers ity  Analysis was made by comparing the standard scores 

received by both sets of students on the Edwards Personal Preference 

Schedule, the inventory scores achieved on the Minnesota Teacher A ttitude  

Inventory, and the raw scores atta ined by both groups on the Strong 

Vocatio nal Inventory Blank.

Overview o f the remainder 
of the s'tu3y

The re la ted  l i t e r a tu r e  is reviewed in Chapter I I .  Chapter I I I  

contains a description of the procedures and instruments used in th is  

study. The resu lts  of the study are presented in Chapter IV . In 

Chapter V, a summary of the study is made, and conclusions are drawn.



CHAPTER I I

REVIEW OF LITERATURE AND PRIOR RESEARCH 

Introduction

According to Saunders (1956), teacher education is concerned 

with the preparation of persons who w i l l  guide the learning a c t iv i t ie s  

of children while they are attending school. The in s titu t io n s  that have 

assumed th is  preparatory process have been charged with one o f the great 

re s p o n s ib il i t ie s  of our day. Yet, ju s t  as elementary and secondary 

school programs have varied considerably from one lo c a l i ty  to another, 

so have teacher education curr icu la  varied among d if fe re n t  in s t itu t io n s .  

Some of the differences have arisen from cu ltura l d is t in c tio n s , others 

from diverse philosophical concepts.

Many adm inistrators, supervisors, teachers, parents, pupils

and teacher educators have assumed that they are able to id e n tify  and

evaluate those a tt itu d es  and s k i l ls  which do or should comprise the

successful and e f fe c t iv e  teacher. This b e l ie f  remains true despite a

rather large number of studies which have contested both the r e l i a b i l i t y

and v a l id i ty  o f  some of the persons making the judgments. Indeed, one

of the important problems in teacher education has been the selection

of c r i t e r ia  fo r  evaluating teachers on the basis of the following ques-
*

tions: What constitutes a good teacher? What are desirable teacher

a t t i tu d e s , s k i l ls  and practices? How should teachers be trained to

13
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develop desirable personality t r a i t s  and attitudes? Furthermore, how 

does the college student decide on teaching as a career?

Factors In h ib it in g  Research on Teacher 
Personality , Attitudes and S k i l ls

While some research has been conducted to examine changes in  

attitudes  toward issues treated in course content, l i t t l e  a tten tion  has 

been given to the general e ffe c ts  of a college environment on students' 

attitudes  toward careers, especia lly  teaching as a career. This in fo r ­

mation would indeed seem important today when educators and the general 

public are concerned about the supply and q u a lity  of teachers.

The m ajority  of the researchers and experts in  the f ie ld  have 

been saying that i t  is d i f f i c u l t  or perhaps even impossible to define ,  

prepare fo r ,  or measure adequately teachers' a tt itu d e s  or persona lit ies .

Barr (1961, pp. 105-106) provided a l i s t  of eight problema­

t ic  areas incurred by researchers concerned with the task of measuring 

teacher effectiveness. The f i r s t  seven of the problems mentioned below 

could a f fe c t  current or fu tu re  research; the la s t  statement (8) in d i­

cates a d irec tio n  that might prove to be the most f r u i t f u l  areas of 

research pertaining to teacher personality , a tt itu d e s  and s k i l l s .  The 

l i s t  by Barr includes:

1. Many d if fe re n t  words are used to describe the personal 

characteris tics  o f teachers. One of the problems confronting workers 

in th is  area is how to reduce the l i s t  of descrip tive  terms according 

to some meaningful pattern .
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2. The problem o f measurement has not been solved. While a 

v a r ie ty  o f data gathering devices were employed, such as te s ts ,  ra tin g  

scales, s e lf - re p o r t in g  in v e n to r ie s , interv iews and d ire c t  observation  

of behavior, none, except possibly the measurement o f temperament and 

social competency, showed much v a l id i t y .

3. The d i f f e r e n t  inves tig ato rs  and constructor o f  data 

gathering devices defined the c h a ra c te r is t ic s  d i f f e r e n t ly  and, in  most 

instances, chose to measure d i f fe r e n t  aspects o f persona lity  even where 

s im ila r  vocabulary was employed. A d if fe re n c e  o f p a r t ic u la r  concern 

arises out o f the fa c t  th a t  some inves tig ato rs  appeared to th ink  o f  

these personal c h a ra c te r is t ic s  as constituents o f  the person . . . 

they employed the vocabulary to describe behavior. Some g ive to these 

p ersona lity  c h a ra c te r is t ic s  the status o f intervening  variab les  w ith  

action regu lating  powers; others used these terms to merely describe  

behavior.

4. There is  a serious problem o f d e f in i t io n .  The terms 

employed in discussing the personal c h a ra c te r is t ic s  o f teachers mean 

many d i f fe r e n t  things to  d i f fe r e n t  people. No f i e l d  needs, more than 

persona lity  measurement, a meaningful system o f  d e f in i t io n ,  such as 

might be achieved through c a re fu l ly  constructed behavioral and/or 

operational d e f in i t io n s .

5. While the terms used to c h a rac te r ize  the personal pre­

re q u is ites  to  teacher e ffectiveness need to be s o l id ly  anchored in  

observable behavior, behaviors, even when taken in context, which f r e ­

quently they are not, are too numerous to  provide a useful system fo r
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describing teacher effectiveness. Without getting  too many intervening  

variables , and variables that are too ethereal to be v e r i f ia b le ,  there  

is need fo r  s im plified  schemata of reducing the number of things th a t  

educators need to keep in mind 1n the evaluation o f  teacher e f fe c t iv e ­

ness.

6. I t  has been frequently observed th at d if fe re n t  c r i t e r ia  

measure d i f fe re n t  aspects o f teacher effectiveness. Not too much can 

be achieved in the va lidation  o f personality measures u n til b e tte r  

c r i te r ia  are developed.

7. Possibly less use might well be made of se lf-rep o rting  

devices and the conventional point value rating  scale , and more use 

might be made of tes ts , observable behaviors, and measurable personal 

charac ter is tics .

8. The most promising positive re lationships were found fo r  

objective measures of emotional s t a b i l i t y ,  social competency, ce rta in  

scores on the Minnesota Multi phasic Personality Inventory, and the 

tests of temperament.

As Barr in d ica te s , then, research on p e rs o n a lit ies , a tt itu d e s , and 

s k i l ls  o f teachers cannot be to ta l ly  e f fe c t iv e  u n t i l  there has been some 

agreement on language, d e f in i t io n ,  and other variables that are measur­

able.

Teacher A tt itud e  Studies

Schwiering (1953) did a study at the University of Wyoming 

providing information on the nature of teacher preparation which y ie ld s  

the greatest teacher competency. The findings o f th is  study re la te  to
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the growing concern expressed by Sandgren in the area o f teacher 

t ra in in g  about what constitu tes  des irab le  or undesirable a tt itu d e s  

toward teaching and the teaching s itu a t io n  on the part of teachers.

This study was done by Schwiering in  an attempt to : (1 ) re ­

port co llege teachers1 analyses o f th e i r  course objectives which c o n tr i ­

bute to p re -serv ice  teacher preparation; (2) analyze the evaluation  

o f  seniors in the college o f education o f  s p e c if ic  course contributions  

to t h e i r  teacher preparation; (3) analyze p rac tic ing  teachers' evalua­

tions o f th e ir  co llege preparation fo r  teaching; (4 ) compare super­

v is o rs ' evaluations o f the competence o f the teachers they supervised 

w ith  the p rac tic ing  teachers' preparatory education eva luation; and 

(5 ) re la te  and compare a l l  these evaluations as a means o f suggesting 

preparatory program improvements. Schwiering's study can be summarized 

in the fo llow ing statements:

Both interviews and questionnaires were used to gather data 
in  regard to the s k i l l s  and a tt i tu d e s  which were selected as 
c r i t e r i a  o f teacher competence. These c r i t e r i a  included the 
a b i l i t y  o f the teacher in :  (1) using psychological p r inc ip les
o f lea rn in g ; (2 )  planning varied learning a c t iv i t i e s ;  (3) 
meeting needs through e f fe c t iv e  methods; (4 ) providing fo r  
democratic p a r t ic ip a t io n ;  (5) using m ateria ls  e f fe c t iv e ly ;
(6 ) managing an e f fe c t iv e  classroom; (7 ) diagnosing and 
remedying weaknesses; (8 ) evaluating e f fe c t iv e ly ;  (9) guiding  
ch ildren  e f fe c t iv e ly ;  (10) using guidance tes ts  e f fe c t iv e ly ;
(11) counseling e f fe c t iv e ly ;  (12) providing fo r  ap p lica tion  
of knowledge; (13) enriching c u l tu r a l ly ;  (14) developing 
understandings and apprec ia tion ; (15) u t i l i z in g  m ateria ls  
and s k i l l s ;  (16) promoting a tt itu d e s  of social p a r t ic ip a t io n ;
(17) developing democratic competencies; (18) cooperating  
in  school planning; (19) sharing in  school re s p o n s ib i l i t ie s ;
(20) In te rp re tin g  the school fo r  the p ub lic ; (21) p ractic ing  
e th ica l behaviors; (22) p a r t ic ip a t in g  cooperation in the  
profession, (pp. 13-14)
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The results of the Schwiering study can be summarized as follows:

There was no p os itive  pattern of agreement in the importance 
of objectives between the experienced teachers and the student 
teachers. Experienced teachers gave highest values to the 
variables 'p a r t ic ip a t in g  cooperation in the profession' and 
'p ractic ing  eth ica l behaviors' as being the most valuable.
College instructors indicated those competencies that were 
most ava ilab le  and supervisors reported those competencies 
that were best demonstrated. The practic ing teachers assigned 
the lowest scale value to 'counseling e f f e c t i v e ly .1

There was only a s l ig h t  re la tionsh ip  between the variables o f  
competence which received the lowest ratings from the exper­
ienced teachers and the supervisors. The practic ing  teachers 
designated only average contributions to the fac to r of 
'diagnosing and remedying weaknesses.'

In view of our present knowledge about teacher education, i t  

would be safe to suggest that teaching a b i l i t y  is so complex th at i t  

cannot be investigated e f f ic ie n t ly  in i ts  e n t ire ty  as a u n it .  However, 

i t  appears th at there are some aspects of teaching a b i l i t y  which can be 

iso lated and studied independently, perhaps at the r is k  of losing some­

thing that may occur through the in te raction  of the variables .

To measure teacher-pupi1 a t t i tu d e s , the Teacher A ttitude  

Inventory, a s l ig h t  extension of the one constructed by Leeds (1950),  

was used by Robert Call is  (1950). Call is found th a t his inventory 

would predict teacher-pupil re la tions reasonably well ( r  = 0-60 -  .60 

between inventory scores and a m ultip le  c r ite r io n  o f teacher-pupil 

re la t io n s ) .  Scores on Leeds' Inventory and the one used by Call is  

correlated 0 .95; there fore , the resu lts  of th is  study would ind ica te  

that teacher a tt itu d e s  are important and that i t  would be possible to 

examine a ttitu des  of teachers entering th e ir  t ra in in g  program.

For the investigation  o f the fa k a b i l i ty  o f the inventory and 

the change in teacher-pupil a tt itudes  during tra in in g  and experience,
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six tes tin g  sequences were set up. Each sequence was composed of two

testings of the same group of subjects.

Two major conclusions may be drawn from the find ings of  
C a l l is '  in v e s t ig a t io n . The f i r s t  conclusion is  th a t  the  
a tt i tu d e s  measured by the Teacher A tt i tu d e  Inventory are  
o f s u f f ic ie n t  s t a b i l i t y  to warrant fu r th e r  in v e s tig a tio n  
as to t h e i r  e f f ic ie n c y  in  p red icting  teacher-pupil re la t io n s  
and in p re - tra in in g  se lec tio n  o f  teachers. The changes in  
Teacher A tt i tu d e  Inventory ( T . A . I . )-scores th a t  occurred 
during the time spans stud ied , even though s ig n i f ic a n t  in  
two of the three sequences, were not of great magnitude.
The second major conclusion to be drawn from th is  in v e s tig a ­
tion  is  th a t there are s ig n i f ic a n t  d iffe rences in  teacher-  
pupil a t t i tu d e s  among subjects c la s s if ie d  by t h e i r  major 
curriculum , and th a t  these d iffe rences are present in  about 
the same magnitude a t  the beginning of professional t ra in in g  
as a t the end of the t ra in in g .

A study was done by Badt (1957) a t the U n ive rs ity  of I l l i n o i s

to fu r th e r  understand the re la t io n s h ip  and a t t i tu d e  comparison o f non-

exceptional in d iv id u a ls  and exceptional in d iv id u a ls .  To obtain  expres­

sions of these a t t i tu d e s ,  questionnaires u t i l i z in g  o b jec t!ve -ty p e  items 

were compiled. The respondents consisted o f 144 students in education  

and 66 students in c u rr ic u la  other than education. The purpose o f the  

study was to determine whether or not a tt itu d e s  of student teachers 

change as a re s u l t  of p rac tice  teaching and whether these a tt i tu d e s  can 

be corre la ted  w ith  ra tings of teaching p ro fic ie n c y .

The students observed in th is  study attended a midwestern

s ta te  teachers co llege and did p rac tice  teaching during one or more o f

the three twelve-week terms o f  the school year. The m a jo r ity  of the 

students were between the ages o f 21 and 23 a t  the time the study was 

made, although there  was a small number o f veterans who ranged from 25

to 28 years o f  age and were enro lled  in  p rac tice  teaching.
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The attitudes  of the student teachers toward schoolwork and 

pupils was measured by the use o f the Minnesota Teacher A ttitude Inven­

tory and the ratings of the c r i t i c  teachers were made on the Student 

Teaching Report developed by the supervisors of student teaching at Ball 

State Teachers College. The Student Teaching Report consists of twenty 

seven ra ting  scales dealing with teaching methods, planning, pup il-  

teacher re la tionsh ips , and teaching effectiveness.

Scores on the Minnesota Teacher A ttitu d e  Inventory ranged 

from -67 to 115 out of a possible range of from -150 to 150. The mean 

score fo r  the en tire  group of student teachers was 42.6 on the inventory 

taken before practice teaching and 54.3 on the one taken at the end 

of practice  teaching. When students were grouped according to the 

teaching f ie ld  they intended to en ter , those following the elementary 

curriculum had the highest i n i t i a l  and f in a l  scores, while the secondary 

academic group (language, l i t e r a t u r e ,  social science, mathematics and 

science) had the next highest scores. Student teachers who did two 

terms of practice teaching had higher in i t i a l  and f in a l  scores than did 

those who had only one term of practice teaching.

The University  o f I l l i n o is  study also revealed that the a t t i ­

tudes o f student teachers as measured on the Minnesota Teacher A ttitude  

Inventory improved during the period of time in which practice teaching 

was taken, but since previous research with the Minnesota Teacher A t t i ­

tude Inventory has shown that tra in in g  increases Minnesota Teacher 

A ttitu d e  Inventory scores, the results o f th is  study would seem to in d i­

cate that practice teaching should be considered as tra in ing  rather  

than experience since scores increased during practice  teaching.
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The Need fo r  Teacher A tt itu d e  Studies 
in Special Education

Yet, over and above the need fo r  such generalized research

on teaching competency, on teacher a tt itu des  and on student motivation

toward teaching as a profession in the f ie ld  o f teacher education,

there is p a rt ic u la r  need fo r  specialized research in the f i e ld  of

special education. Green (1972, pp. 513-515) has addressed th is need

fo r research on the a ttitudes  and motivations of the p ra c t it io n e r  in

special education:

The most beautifu l a rch itec tu re , the most s c ie n t i f ic a l ly  
appointed classroom, and the best planned curriculum with  
m u ltid isc ip lin a ry  approaches, although of great importance, 
are, in my judgment, o f l i t t l e  c o l le c t iv e  value unless two 
irreduc ib le  ingredients are present in a special education 
class— the special student correctly  placed and the t ru ly  
special teacher.

Too often teachers decide to enter the f ie ld  o f special 
education fo r  what seems, on the surface, to be genuine 
feelings fo r  atypical children but, in many cases, masks 
less genuine, less real motivating fac to rs . Too often i t  
has been my experience that teachers choose to work in the 
f ie ld  o f special education because a job is open— because, 
in fa c t ,  many jobs are open— in working with the children  
who do not f i t  a neat stereotype and an organized way of 
learning.

In order to make her teaching t ru ly  sp e c ia l,  a special 
education teacher must re a l ly  know her students. She must 
know them well enough to be able to set r e a l is t ic  goals on 
a short-term basis, goals that are d iscern ib le  to the c h ild ,  
that seem to him to be obtainable and worth working toward.
Often the special teacher, because of the very nature of 
the physical placement of her classroom, works e n t ire ly  on 
her own, alone. Her class may be neatly  placed in a large ,  
comprehensive school without the many needed resources of  
other professionals in the f ie ld  of special human engineer­
ing. Her main and only resource, th ere fore , is  h e rs e lf .

Regardless o f personal needs, the s t a f f  are , to a large  
measure, the special ingredients in  the so-called 'special 
environment.1 The teacher must function from a base of
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c e rta in  behavioral q u a l i t ie s  which are almost in s t in c t iv e  
ra th e r than in te l le c tu a l ly  thought out and planned. There 
is  a ce rta in  network of c h a ra c te r is t ic s  th a t seem to pattern  
themselves in the successful p ra c t it io n e rs  who are able to 
work co n stru c tive ly  with young people— and p a r t ic u la r ly  with  
the young people housed in special in s t i tu t io n s .

Several researchers have made attempts a t  d e lin eating  these 

c h a ra c te r is t ic s .  For example, the successful use o f the Edwards Personal 

Preference Schedule by Jackson and Guba (1957) and Tobin (1956) suggests 

th a t th is  instrument might also r 7fe c t iv e ly  employed in establishing  

persona lity  p ro f i le s  fo r  teachers and possibly prospective teachers of 

the emotionally impaired, p ro f i le s  which in turn might be most helpful 

in pred icting  an in d iv id u a l 's  chances of f ind ing  s a t is fa c t io n  in the 

f i e ld .  Apparently , however, i t s  use has not been extended to th is  

p a r t ic u la r  area of special education.

Roberts (1962) compared the needs, in te re s ts  and values o f  

elementary, secondary and special education teachers on the Edwards 

Personal Preference Schedule, the Thurstone In te re s t  Schedule, and the 

Study o f Values. Special education teachers scored s ig n i f ic a n t ly  higher 

(p > .05) on nurturance needs and computational in te r e s t ,  and s i g n i f i ­

cantly  lower on l in g u is t ic  in te re s ts  (p < .01) and p o l i t ic a l  values 

(p < .0 5 ) .  From these data , Roberts (1962, p. 83) concluded:

Special education teachers appear to d i f f e r  from the elemen­
ta ry  teachers in  a number o f ways. They are less argumenta­
t iv e  and overbearing. They are more f r ie n d ly ,  kind, h e lp fu l ,  
and sympathetic. They have a higher in te re s t  in b io logy, but 
they are less in te rested  in a c t iv i t ie s  involving computation.
They are In te rested  in verbal s k i l l s  and understandings, but 
th e i r  in te re s t  in th is  area is  less high or intense. They 
are less in te res ted  in  personal power, in fluence and in being 
1eaders.
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Some research has shown, however, th a t despite the many 

p o s it iv e  a t t r ib u te s  special education teachers have, p a r t ic u la r ly  as 

these a tt itu d e s  r e la te  to Roberts' study o f  teachers, they, as well as 

other social service pro fess ionals , e x h ib it  toward the exceptional 

ind iv idual reactions which emphasize to him how "d if fe re n t"  he i s ,  and 

to be d i f fe re n t  is  thought to be less acceptable. Kvaraceus (1956) 

reported a study of graduate students in education and social serv ice  

which suggested th a t ,  even among persons supposedly able to accept a l l  

kinds of ch ild re n , there lingered prejudice against those who f a i l  to  

conform to s o c ie ty 's  standards fo r  "acceptable" appearance and behavior.

A second part o f Badt's 1957 U n ivers ity  of I l l i n o i s  study 

c ited  e a r l i e r  was conducted (a) to id e n t i fy  and quantify  the character­

is t ic s  th a t might co n tribu te  to successful student teaching of m entally  

or p hysica lly  handicapped ch ildren  and (b) to  es tab lish  c r i t e r i a  fo r  

the se lec tion  of prospective teachers of these ch ild re n . To accomplish 

th is ,  f iv e  dimensions o f human behavior were investigated  to determine 

th e ir  re la t io n s h ip , i f  any, to  successful student teaching of handi­

capped ch ild ren . The f i v e  areas were: scholastic  ap titu d e , scho lastic

achievement, educational (vocational) in te r e s t ,  p e rs o n a lity , and a t t i ­

tudes toward ch ildren  and teaching.

The subjects included in th is  in v es tig a tio n  were student 

teachers 1n special classes fo r  e i th e r  m entally or physically  handi­

capped c h ild re n . I t  was found th a t successful student teaching 1n 

special classes is  co rre la ted  with observable c r i t e r i a  which can be 

measured o b je c t iv e ly .  The te s t battery  administered to them consisted  

of: Otis Gamma Test o f Mental A b i l i t y  Form E_; Personal Information
■ ■ —  1 -  . i — i i  , m m ■■■  ■ — —  i ■  ■■ ii



Blank; Sixteen P ersonality  Factors Questionnaire Form C; Gordon Personal

Inventory; Thurstone Temperament Schedule; Educational In te re s t  Inventory  

Minnesota Teacher A tt itu d e  Inventory .

The re su lts  o f  the study fo r  student teachers in special edu­

cation (Badt, 1957, pp. 286-290) can be summarized as fo llow s:

1. A p o s it iv e  s ig n i f ic a n t  re la t io n s h ip  was found between
scholastic  ap titude and successful student teaching of  
m entally  or physica lly  handicapped ch ild re n .

2. A p o s it iv e  s ig n if ic a n t  re la t io n s h ip  was found between
scholastic  achievement and successful student teaching
of m entally  or p hys ica lly  handicapped ch ild ren .

3. A s ig n i f ic a n t  re la t io n s h ip  was found between various
measures o f  persona lity  and successful student teaching  
of m entally  or phys ica lly  handicapped ch ild re n . Eight 
s ig n i f ic a n t  measures o f p ersona lity  instruments were 
used in  the study. These measures and s ig n if ic a n t  sub­
scales were: The Educational In te re s t  Inven to ry -Vigor
(V );  The Thurstone Temperament Schedule-ftominant (D ),  
Emotionally Stable (E );  the Sixteen Personality  Factors 
Q uestionnaire , Form C -  Enthusiastic  ( F ) ,  Adventurous 
(h J, R e a l is t ic  ( I ) ,  P ra c tic a l (N ) ,  Stable (Q4 ) .

4. A s ig n if ic a n t  re la t io n s h ip  was found between three meas­
ures o f educational (vo ca tion a l)  in te re s t  and successful 
student teaching of m enta lly  or p hys ica lly  handicapped 
c h ild re n . These measures were on the Educational In te re s t  
Inven tory . The s ig n i f ic a n t  subscales were Elementary 
teacher, Elementary Principal and Researcher.

5. A s ig n i f ic a n t  re la t io n s h ip  was found between ce rta in  a t t i ­
tudes toward ch ildren and teaching, and successful student 
teaching o f  m entally  o r p hys ica lly  handicapped ch ild re n .

The c o rre la t io n  between the Minnesota Teacher A tt itu d e  Inven­

to ry  and the c r i te r io n  measure was s ig n i f ic a n t  beyond the .01 le v e l .

6. By fa c to r  a n a ly s is , i t  was determined th a t the measures 
of scho lastic  achievement were the most h ighly  associated  
with successful student teaching o f m entally or physica lly  
handicapped c h ild re n .

7. Three patterns of successful student teachers o f m entally  
or p hys ica lly  handicapped ch ild ren  emerged from th is  
in v e s t ig a t io n . A ll  th ree  patterns were c h a ra c te r is t ic  of
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the successful student teachers. They were found (a) to 
be well ad justed, em otionally s ta b le ,  able to success­
f u l l y  encounter the many try in g  s itu a tion s  th a t  a r ise  in 
a special c lass; (b) to  possess the physical energy, the 
v i t a l i t y  and enthusiasm necessary to meet the demands of  
special class teaching; and (c) to obtain high scores on 
measures o f scholastic  achievement and general a b i l i t y  
or In te l l ig e n c e  and to possess a favorab le  a t t i tu d e  
toward teaching and ch ild re n . These three patterns and 
subpatterns were: Pattern 1— Achievement-Abi1i t y -
A tt i tu d e ;  Pattern 2— Personal Adjustment-General Emo­
tiona l S t a b i l i t y ;  (a) Experimenting, (b) Sociab le ,
(c ) Composed, (d) Emotionally S tab le; Pattern  3— Dynamic 
Energy: (a) Energetic , (b) Responsible, (c )  R e a l is t ic .

8. The student teachers o f m entally  or physica lly  handicapped 
children  d if fe re d  markedly from other co llege  students and 
from students preparing to teach in other f ie ld s  on selec­
ted measures o f  persona lity  in te re s t  and a t t i tu d e .

Career Motivations

In recent years , a number o f investigations have demonstrated 

that a l l  undergraduate and graduate students undergo a change 1n a t t i ­

tudes as a re s u lt  o f co llege experiences, though they have not adequately 

re la ted  such change to students1 choices o f teaching as a career.

Typical o f  such studies are those by Webster (1 9 5 8 ),  Lagey (1956) and 

Sandgren and Schmidt (1956). Rhine (1958) and Woodruff (1942 ), two 

other researchers in  the area, proposed a th e o re tic a l o r ie n ta t io n  based 

on the a t t i tu d e  concept o f a t t i tu d e  s tru c tu re  which sta tes th a t  a t t i ­

tudes are a function of the in d iv id u a l 's  b e lie f-system . A person's 

favorable a t t i tu d e s  toward something are said to re s u l t  from perceptions 

th a t the a t t i tu d e -o b je c t  f a c i l i t a t e s  n e e d -s a tis fa c tio n , while  unfavor­

able a tt itu d e s  re s u l t  from a person's perception th a t  a tt i tu d e -o b je c ts  

block or hinder need-sat1sfact1on. Under th is  fo rm u lation , the strength  

of an a t t i tu d e  w i l l  be dependent not only upon the In d iv id u a l 's  perception
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about the a t t i tu d e -o b je c t , but also upon the dominant need(s) engaged 

by the a t t i tu d e -o b je c t .  Decker (1955, pp. 5-7) applied th is  to a career 

choice by a simple substitu tion  of terms: "Thus, the degree of accep­

tance (or re jec tio n ) of a career is dependent upon the in d iv id u a l's  

perception th a t the career f a c i l i t a te s  (or hinders) the s a tis fa c tio n  of 

his important needs." In Badt's 1957 study at the U niversity  of I l l i n o i s  

(c ited  above), student teachers taking the Educational In te re s t Inventory 

were compared with a norm group of college students and s ig n if ic a n t  

differences were noted on a l l  f iv e  o f the scales (cautiousness, personal 

re la t io n s , o rig ina l th inking , vigor and to ta l score).

The student teachers in th is Investigation  indicated that they 

entered the f ie ld  p rim arily  because of personal reasons. Few Indicated  

that they had become interested in special education because of high 

school counseling programs. The challenge of the f i e l d ,  the desire to 

help the handicapped, and v is i ts  to special classes, schools or hospitals  

were some o f the choices most frequently checked by the students as 

influencing th e ir  decision to become special education teachers.

Smith (1968, pp. 754-755) conducted a study to f ind  out i f  

psychological needs remain re la t iv e ly  s tab le  or i f  they are modified 

during a special education graduate program. From the re s u lts ,  i t  

would have to be concluded, a t  least fo r  the sample used in th is  study, 

that (a) the psychological needs preferences of students as measured by 

the Edwards Personal Preference Schedule remain f a i r l y  s tab le  and (b) 

individual students do not become more s im ila r  a f te r  an academic year.

One in te rp re ta t io n  of the results could be that psychological needs are 

one aspect o f the in d iv id u a l's  to ta l personality  pattern  and, th ere fore .
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r e f le c t  a c h a ra c te r is t ic  mode of responding th a t remains r e la t iv e ly  

unchanged unless a planned program o f in te rv e n tio n , such as psycho­

therapy, 1s Introduced.

I t  could be questioned whether the students used 1n Smith’ s 

study came to the program with already motivated needs th a t tended to 

be re inforced by the program and thus remained r e la t iv e ly  s ta b le . The 

students used in the study were New York U n ivers ity  students whose 

se lection  process included, among other th ings . Interviews w ith  a t  lea s t  

two s t a f f  members, w r it in g  an autobiographical sketch and, when possible ,  

observation in an actual classroom teaching s itu a t io n .  Perhaps these 

procedures contributed to the acceptance o f students who, although d i f ­

fe r in g  in  ind iv idual behaviors, exh ib ited  certa in  s im ila r  behaviors, 

re f le c t in g  common needs which the New York U n ivers ity  s t a f f  deemed 

important fo r  teachers o f emotionally disturbed ch ild ren .

I f  we are to f u l l y  understand reasons fo r  a t t ra c t io n  to 

careers in the teaching o f exceptional c h ild re n , a v a r ie ty  o f factors  

w i l l  need to be explored. In the past, there have been studies of 

preferences fo r  special education teaching (Meyers, 1964; Jones and 

G o tt f r ie d ,  1962; Badt, 1957), o f the background o f teachers and pros­

pective teachers (Jones and G o t t f r ie d ,  1964; Rich, 1960), and o f  ce rta in  

persona lity  ch a ra c te r is t ic s  o f prospective and presently employed 

teachers (Jones and G o t t f r ie d ,  1966; Jones and G o tt f r ie d ,  1963). Other 

classes o f  variables may be p e rt in e n t.

One a t t r ib u te  which would seem to have po ten tia l explanatory  

usefulness is th a t o f perceived p res tig e . I t  might be reasoned, fo r  

example, fo llow ing ce rta in  evidence from occupational psychology, th a t
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Ind ividuals are a ttrac ted  to or repulsed by special education teaching 

because o f the perceived prestige (or lack of prestige) associated with  

th is  area. Of course, th is  does not imply that prestige is the only 

variab le  operative in an in d iv id u a l's  a ttrac tio n  to special education 

teaching as a career. Indeed, the studies ju s t  c ited  would contradict 

such a suggestion. I t  is  important to note, however, that perceived 

prestige may be a fa c to r  in a ttra c t io n  to certa in  occupations. And, in 

the case o f special education teaching, th is variab le  has not been 

investigated.

Some work (G o ttfr ie d  and Jones, 1964, pp. 218-220) has been 

done on a person's stated reasons fo r  becoming a special education 

teacher, but there appears to be l i t t l e  published research on the 

standing of special education teaching in the occupational structure  

( i . e . ,  the re la t iv e  a ttrac tiveness , p restige , etc . of special education 

teaching compared to other kinds of teaching or other occupations) or 

on the image o f special education teachers held by presently employed 

or prospective candidates of th is  occupational area.

Forer (1948) stated:

There is a growing awareness among vocational counselors as 
well as among c l in ic a l  psychologists that the selection of 
one's occupation is not b as ic a lly  a fortu itous process. While 
the l im its  and pressures of uncontrollable external circum­
stances play a p a r t ,  the general psychological factors l is te d  
below are o f major causal importance, according to Forer's  
study 'Personality  Factors and Occupational Choice.1

According to Forer, the following are contributors in making

vocational Choices.

1. Choice o f a vocation is not p r im arily  ra tion a l or lo g ic a l,  
but is a somewhat b lin d , impulsive, emotional and automatic 
process and 1s not always subject to p rac tica l and reason­
able considerations.
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2. Primary reasons fo r  se lec ting  a p a r t ic u la r  vocation are  
unconscious in the sense th a t when the ind iv idual is 
pressed to elaborate beyond the s u p e rfic ia l ra t io n a l iz a ­
tions of economic advantage and opportun ity , he is forced  
to admit th a t he does not know why; he simply has to 
build  bridges or cannot stand paper work. These a c t i v i ­
t ie s  have immediate appeal or d is tas te  fo r  him. We are  
saying th a t in te re s t  and references have unconscious 
ro o ts .

3. Both o f these factors point u lt im a te ly  to the purposive 
nature o f occupational choice. Obviously, i t  is neces­
sary fo r  most persons to f in d  ga infu l employment. But, 
the economic motive is  secondary. Occupational choice, 
the s p e c if ic  occupation chosen or the fa c t  o f lack of  
preference is an expression of basic persona lity  organi­
zation and can and should s a t is fy  basic needs.

4 . Selection of a vocation, l ik e  the expression of other 
in te re s ts ,  is a personal process, a culmination of the  
in d iv id u a l 's  unique psychological development. Psycho­
a n a ly t ic  theory describes a l l  behavior as a compromise 
or a r b i t ra t io n  between the complete expression of p r im i­
t iv e  needs on one hand and social demands and prohib itions  
on the other. Ind iv idual personality  development is  seen 
as a co n tin ua l, unconscious process of coping with desires  
and s itu a t io n s . Eventua lly , by adulthood, the ind iv idual  
w il l  have acquired a f a i r l y  consolidated system of tech­
niques fo r  simultaneous expression and adaptation which
he employs to handle a l l  s itu a t io n s , new and o ld . D i f ­
fe re n t needs such as aggression, dependency, a f fe c t io n  
w il l  have varying degrees of p r io r i ty  and pecu liar forms 
of acceptable o u t le t  fo r  a given in d iv id u a l.

S t i l l  other researchers have concerned themselves w ith  v a r i ­

ables and th e i r  association w ith  career decision or occupational choice 

(Rose, 1956; Super, 1953). Some studies have attempted to es tab lish  a 

re la tio n sh ip  between personality  c h a ra c te r is t ic s ,  a tt itu d e s  and 

in te res ts  as predicted on the basis of Murray's Theory (1938) (Holland, 

1958; Darley and Hagenah, 1955; Forer, 1953; Sternberg, 1953; C a t t e l l ,  

1950; Bordin, 1943). In  l in e  w ith  th is  research, the personality  char­

a c te r is t ic s  o f  persons expressing a preference fo r  teaching in  the
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elementary and secondary school have been accorded some a tte n t io n  

(Ryans, 1960; Jackson and Guba, 1957; Tobin, 1956; Tanner, 1954; B la i r ,  

1946; Ward and K irk , 1942).

The studies by Jackson and Guba (1957) and Tobin (1956) are 

p a r t ic u la r ly  re levan t to  the present research. Tobin Investigated  the 

use of the Edwards Personal Preference Schedule in es tab lish ing  person­

a l i t y  p ro f i le s  fo r  prospective and experienced teachers. He concluded 

that a " typ ic a l p ro f i le "  could be established on the basis of personality  

needs, and th a t  the p r o f i le  could be used in predicting an in d iv id u a l 's  

chances o f f ind in g  s a t is fa c t io n  in  the teaching f i e ld .  On the other 

hand, Jackson and Guba (1957) used the Edwards Personal Preference  

Schedule to study the need s truc tu re  o f elementary and secondary teachers. 

They concluded th a t ce rta in  q u a li t ie s  do seem to characterize  teachers 

as a group. In th e i r  study, these q u a l i t ie s  were: highly nurtu ran t,

a f f i l i a t i v e ,  and in tra c e p tiv e .

Lord and Wallace (1949) reported th a t the influence of friends  

and re la t iv e s  as well as actual contact w ith exceptional ch ild ren  was 

re lated to the decision to become a special education teacher. This 

study pointed out the fa c t  that even though vocational choices are made 

b lin d ly ,  au to m atic a lly ,  and im puls ively , past experiences do have some 

influence. These findings were confirmed by G o ttfr ie d  and Jones (1964) 

and by Meyers (1964 ). I t  is  well to note in the three studies ju s t  

cited th a t ,  w hile  there is  some evidence th a t preteaching experience 

1s re la ted  to a decision to teach exceptional ch ild ren , such knowledge 

by i t s e l f  does not advance th eo re tic a l formulations seeking to  account 

fo r a t t ra c t io n  to special education teaching. I t  also appears th at
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often the need promoted by the vocation is one of escape from feelings  

of inadequacy or from in to le ra b le  external demands, or represents a 

f u t i l e  search fo r  status which the individual cannot obtain in his d a ily  

1 i v i ng.

G ottfr ied  and Jones (1964) investigated some of the factors  

that might be re lated  to selecting special education as a career choice.

A one-page questionnaire was used to e l i c i t  information about (1) the 

date a career choice was made, (2) the number or types o f previous con­

tacts with handicapped ch ild ren , and (3) the reasons fo r  choosing special 

education as a career. Analysis of the data showed th at approximately 

fo r ty  percent of the respondents had some p r io r  experience with handi­

capped ind iv iduals . Most of the respondents reported th at they decided 

on a career in special education during the senior year o f  high school 

or in the freshman year of college. The most frequently stated reasons 

fo r  entering the f ie ld  were previous contact with handicapped children, 

a desire to help others, and the challenge of the work.

In a la te r  study, Jones and G ottfr ie d  (1966) investigated the 

personality and motivational ch arac teris tics  of teachers employed in or 

expressing in te re s t in teaching various types of exceptional ch ildren ,  

and prospective elementary and special education teachers. The Edwards 

Personal Preference Schedule and the Teacher Preference Schedule were 

the instruments used to obtain the data. In addition to completing one 

or both of these standardized te s ts , each subject ranked his preference 

fo r teaching twelve d if fe re n t  types of exceptional ch ild ren .

Jones and G ottfr ied  (1966) suggested that among students pre­

paring fo r  special education teaching, high scores on the a f f i l i a t io n
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subtest o f  the Edwards Personal Preference Schedule were associated  

with preferences fo r  teaching delinquent and deaf c h ild re n ; low scores 

were associated with preferences fo r  teaching speech handicapped c h i l ­

dren. High scores on the e x h ib it io n  subtest were associated with  

preferences fo r  teaching delinquent and p a r t ia l ly  seeing ch ild ren .  

Sim ilar re la tionsh ips between scores on the various subtests and stated  

preferences fo r  teaching d i f fe re n t  types of exceptional ch ildren  were 

not found, however, in  the sample o f special education and elementary 

education teachers who were already employed. Jones and G o ttfr ie d  pro­

posed th a t  th is  apparent discrepancy be a ttr ib u te d  to d ifferences in  

age and background of the sub jects , or to  knowledge about and experience 

with exceptional ch ild ren . F urthe r, they maintained th a t more r e l ia b le  

data may be obtained from prospective ra ther than experienced teachers.

Summary

The preceding chapter was an attempt to review the most 

recent and p ertinen t l i t e r a t u r e  associated with the a t t i tu d in a l  and 

p ersona lity  t r a i t s  o f prospective teachers o f elementary education and 

special education— emotional impairment.

Although several studies have examined the ch a ra c te r is t ic s  of 

regular class teachers, there is  an overa ll lack o f empirical informa­

tion  concerning the c h a ra c te r is t ic s  o f e f fe c t iv e  special education 

teachers. Some of the problems in h ib i t in g  research in  th is  area are: 

d e f in it io n s  of terminology, choice o f  instrum entation, and establishment 

o f c r i t e r i a .  In view o f our present knowledge about teacher education, 

i t  would be safe to say th a t teaching a b i l i t y  is  so complex that i t



33

cannot be investigated  e f f i c ie n t ly  in  i t s  e n t ire ty  as a u n it .  However, 

i t  appears th a t  there are some aspects o f  teaching a b i l i t y  which can be 

iso la ted  and studied Independently, perhaps a t  the r is k  o f  losing some­

thing th a t  may occur through the in te ra c t io n  o f the variab les  and the  

aspect o f teacher-pupil re la t io n s .

A review o f  one study showed th a t  with the Instruments used, 

special education teachers scored s ig n i f ic a n t ly  higher than the elemen­

tary  teachers. The comparison o f  the two groups o f  teachers was made 

in the areas o f needs, in te re s ts  and values. That study concluded th a t  

special education teachers d i f f e r  from elementary teachers In a number 

of ways: they are less argumentative and overbearing; they are more

f r ie n d ly ,  k ind, helpfu l and sympathetic; and they are less In te res ted  

in personal power, In fluence and assumption o f leadership .

One section o f the review concentrated on a t t i tu d e  change.

In recent years , a number o f in v es tig a tio ns  have demonstrated that a l l  

undergraduate and graduate students undergo a change in a t t i tu d e  as a 

re s u lt  o f  co llege experiences. A t t i tu d e  concepts are a function of the  

in d iv id u a l 's  b e l ie f -v a lu e  m atrix . The degree o f acceptance or re je c tio n  

of a c a re e r , then, is  dependent on the in d iv id u a l 's  perception th a t the 

career f a c i l i t a t e s  or hinders the s a t is fa c t io n  o f his needs.

Another section o f the review concentrated on career choice.

I f  we are to understand reasons fo r  a t t r a c t io n  to careers in the teach­

ing of exceptional c h ild re n , many fac to rs  w i l l  need to be explored.

One a t t r ib u te  th a t might have p o te n tia l explanatory usefulness is  th a t  

of perceived p res tige  associated with th is  area. Of course, th is  does 

not imply th a t  p restige  is  the only v a r ia b le  operative  in  a t t ra c t io n
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to special education teaching. I t  does seem apparent that another 

m otivational fa c to r  fo r  se lecting  a career in special education is 

re la ted  to previous experiences w ith  special education.

A vocational choice, l i k e  the expression o f other In te re s ts ,  

is a personal process, a culmination of the in d iv id u a l 's  unique psycho­

logical development. Psychoanalytic theory describes behavior as a 

compromise or a r b i t ra t io n  between the complete expression o f p r im it iv e  

needs on one hand and social demand and prohib itions on the other. 

Individual persona lity  development is  seen as a con tin ua l, unconscious 

process o f coping with desires and s itu a t io n s . Eventua lly , by a d u lt ­

hood, the ind iv idua l w i l l  have acquired a f a i r l y  consolidated system of  

techniques fo r  simultaneous expression and adaptation which he employs 

to handle a l l  s i tu a t io n s ,  new and o ld .



CHAPTER I I I

METHODOLOGY

The purpose of th is study was to explore differences between 

students 1n pre-service programs fo r  teachers of the emotionally impaired 

and students in a regular elementary education tra in in g  program. Two 

kinds o f data were obtained: f i r s t ,  answers to a questionnaire developed

fo r th is  study and, second, responses to three standardized tests measur­

ing vocational in te re s ts ,  personality  factors and teacher a tt itu d e s .

The study was exploratory in nature seeking to investigate  

differences between the two groups of students in th e ir  ju n io r  year.

This point in time was chosen because i t  is  the time a f te r  they have 

been admitted to the area of sp ec ia liza tion  but before they have had an 

appreciable amount of work in th e ir  f i e ld .  Since i t  was hoped th at the 

findings would have some relevance to se lec tion , i t  was important to tap 

the subjects' in te rests  and a ttitudes  p r io r  to extended tra in ing  and 

experience in the f ie ld .

Study Questions

The f i r s t  set of questions re la te  to items in the questionnaire.

1. Is there a d ifference between students 1n elementary educa­
tion  and students in special education -  emotionally impaired 
regarding the perceived d i f f i c u l t y  o f th e ir  tra in ing  
program?

35
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2. Is there a d iffe ren ce  between students in  elementary 
education and students in  special education -  em otionally  
impaired regarding the c e r ta in ty  of t h e i r  vocational 
choice?

3. Is there a d iqference between students in  elementary 
education and students in  special education -  em otionally  
impaired regarding the year in school they made th e i r  
present career choice?

4. Is there a d iffe ren c e  between students in  elementary 
education and students in  special education -  em otionally  
impaired in regard to the number o f experiences they 
have had w ith  normal children?

5. Is  there a d if fe ren c e  between students in elementary 
education and students in  special education -  em otionally  
impaired in regard to the number o f experiences they  
have had with handicapped children?

6. Is there a d iffe ren ce  between students in  elementary 
education and students in  special education -  em otionally  
impaired in regard to t h e i r  cotrmitment to  teach in the 
area o f th e i r  tra in ing ?

7. Is there a d if fe ren c e  between students in  elementary 
education and students in  special education -  em otionally  
impaired in regard to the year in school they decided
to go in to  teaching?

The second set o f questions re la te  to the three standardized

te s ts .

8. Is there a d if fe ren c e  between students in elementary 
education and students in  special education -  em otionally  
impaired in regard to sub-scores re le v a n t to teaching
on the Strong Vocational In te re s t  Blank?

9. Is there a d if fe re n c e  between students 1n elementary 
education and students in  special education -  em otionally  
impaired in th e ir  personal needs as measured by the  
Edwards Personal Preference Schedule?

10. Is  there  a d iffe ren ce  between students in  elementary
education and students in  special education -  em otionally  
impaired in  th e ir  a t t i tu d e s  toward teaching as measured 
by the Minnesota Teacher A tt itu d e  Inventory.
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Sample

A to ta l of n inety-eight ind iv iduals  was used in th is  study, 

a l l  of whom were students enrolled in the teacher tra in ing  program fo r  

elementary education or emotional impairment a t  Michigan State Univers ity .

A l is t in g  of a l l  elementary education students and students 

majoring in special education -  emotionally impaired was obtained. From 

the l i s t  o f majors in elementary and special education -  emotionally 

impaired, a l l  trans fer students were eliminated to reduce the number o f  

uncontrolled variables that might be the re su lt  of another school's 

tra in ing  programs. From the l is t in g  o f elementary education majors, a 

random selection of students was made to obtain a sample size equal to 

the to ta l population of on-campus special education -  emotionally impaired 

majors. From both groups, only those subjects who were born during the 

years of 1950-1953 and were jun iors  during the Spring Term, 1974 were 

selected. This selection was done to keep the groups as homogeneous as 

possible with respect to the po ten tia l experientia l d ifferences asso­

ciated with age. The jun ior class level was used because students are 

not declared majors in special education u n ti l  they have acquired ju n io r  

status. A copy o f the subject se lection  c r i te r io n  sheet fo r  special 

education majors can be found in Appendix A.

A l e t t e r  (Appendix B) explaining the purpose o f the study and 

requesting the cooperation of the student in taking the tests was sent 

to fo r ty -n in e  students majoring in emotional disturbance and to fo r ty -  

nine elementary education majors. Times fo r  tes ting  selected subjects 

were set according to th e ir  a v a i la b i l i t y .  To encourage students to 

p a rt ic ip a te ,  they were told th at each person completing a l l  o f the
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m ateria ls would be e l ig ib le  fo r  a ten d o l la r  g i f t .  Ten persons, 

selected a t  random, received ten d o l la r  checks.

Data were obtained from seventy-nine students in teacher

tra in in g  programs a t  Michigan State  U n ivers ity . Of the fo rty -n in e  sub­

je c ts  selected from the elementary education majors, t h i r t y - f i v e  completed 

a l l  o f the m a te r ia ls ,  and fo r ty - fo u r  special education -  emotionally  

impaired majors completed a l l  o f the m a te r ia ls .

The Measures

The student questionnaire

The questionnaire th a t provided data fo r  the f i r s t  seven 

research questions is  presented in  Appendix F.

When the students met in  small groups, the questionnaire was

the f i r s t  task they were asked to respond to ,  a f t e r  which the standardized  

tests were administered. A ll o f the seventy-nine respondents p a r t ic ip a t ­

ing in the study responded to the questionnaire .

The Strong Vocational 
fn te re s t  Blank

The SVIB is d irec ted  toward those occupational areas th a t  are 

selected most o ften  by college students. There are 398 items on the 

te s t  including common occupations, general vocational areas and non- 

occupational scales. The men's version of the te s t  consists o f  f i f t y -  

eight subscales while the women's consists o f th i r t y - f o u r  subscales.

Items selected from both versions o f the te s t  were those re la te d  to the 

f i e ld  of teaching.
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The non-occupational scales are as follows:

1. Academic Achievement (AACH): This scale contrasts the
In te res ts  o f those who do well 1n school, both in high 
school and college, with those who do poorly, but the 
resu lts  are more re la ted  to persistence in school than 
to level of performance.

2. D iv e rs ity  of In terests  fDIV) : This scale was developed 
to learn something o f tne concept "breadth of In te re s ts ."
I t  contains twenty-four s t a t is t ic a l ly  unrelated items;
i f  a person answers " l ik e "  to a large number of these 
items, he is reporting preference fo r  a wide range of 
a c t iv i t ie s .

3. W asculin ity-Fem ininity (M F I I ) : The scale contrasts the 
in te res ts  of men and women working in the same occupa­
tio n s . Samples of men and women from each o f eighteen 
occupations were used to id e n t i fy  the S .V . I .B .  items that  
men and women answered d i f fe r e n t ly .

4. Occupational Introversion -  Extroversion (0 1E): This 
scaTe was constructed by contrasting the S .V . I .B .  res­
ponses of M .M .P .I .— defined " in troverts"  and "extroverts ."
The Items that d if fe re n t ia te d  between these two groups 
were p rim arily  concerned with public speaking, working 
with other people, being involved with groups— in general 
extrovertish  a c t iv i t ie s  (Campbell, 1969, pp. 1 -1 9 ).

A copy of the S .V . I .B .  for both men and women can be found in 

Appendix C.

Edwards Personal 
Preference Schedule

The EPPS provides measures o f f i f te e n  personality variab les .  

In addition to these f i f te e n  personality variab les , the EPPS provides 

a measure o f te s t  consistency and a measure of p r o f i le  s t a b i l i t y .  Con­

sistency scores are based on a comparison of the number of identica l  

choices made In two sets of the same f i f te e n  items. P ro f i le  s ta b i l i t y  

is obtained by corre la ting  the p a r t ia l  scores 1n each row and column 

on the answer sheet over the f i f te e n  personality variables fo r  a single  

subject. Scores fo r  the f i f te e n  variables are reported in percentiles  

and standard scores.
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There are 225 pairs of statements, with each subject choosing 

the statement that is  more charac teris tic  o f  himself.

The average college student should be able to respond to a l l  

statements 1n approximately f i f t y  minutes.

The student is unaware of the fac t that the statements in the 

inventory have been scaled fo r degree o f social d e s ir a b i l i ty .  Statements 

with low social d e s ir a b i l i ty  represent t r a i t s  th at are judged to be 

so c ia lly  undesirable, whereas high social d e s ira b i l i ty  statements repre­

sent t r a i t s  that are considered desirable .

A b r ie f  description of each personality va riab le  follows:

1. Achievement (ACH): To do one's best, to be successful,
to accomplish tasks requiring s k i l l  and e f f o r t ,  to be a 
recognized au th o r ity , to accomplish something of great 
sign ificance, to do a d i f f i c u l t  job w e l l ,  to solve d i f f i ­
c u lt  problems and puzzles, to be able to do things b e tte r  
than others, to w rite  a great novel or play.

2. Deference (DEF): To get suggestions from others, to find  
out what others th in k , to fo llow  instructions and do what 
is  expected, to praise others, to t e l l  others, to read 
about great men, to conform to custom and avoid the 
unconventional, to le t  others make decisions.

3. Order (ORD): To have w ritten  work neat and organized, to
make plans before s ta rting  on a d i f f i c u l t  task, to  have 
things organized, to keep things neat and o rd erly , to 
make advance plans when taking a t r i p ,  to organize d e ta ils  
of work, to keep le t te rs  and f i le s  according to some 
system, to have meals organized and a d e f in i te  time fo r  
eating , to have things arranged so th at they run smoothly 
without change.

4. Exhibition (EXH): To say w it ty  and clever th ings, to t e l l
amusing jokes and s to r ie s , to ta lk  about personal adven­
tures and experiences, to have others notice and comment 
upon one's appearance, to say things ju s t  to  see what 
e ffe c t  i t  w i l l  have on others, to ta lk  about personal 
achievements, to  be the center o f a tte n t io n , to use words 
that others do not know the meaning o f ,  to ask questions 
others cannot answer.
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5. Autonomy (AUT): To be able to come and go as desired , to
say what one thinks about th in gs , to be independent of
others In  making decis ions, to fee l f re e  to do what one 
wants, to  do things th a t  are unconventional, to  avoid 
s itu a tion s  where one is  expected to conform, to do things  
without regard to what others may th in k ,  to  c r i t i c i z e  
those in  positions of a u th o r ity ,  to avoid re s p o n s ib i l i t ie s  
and o b lig a tio n s .

6. A f f i l i a t io n  (AFF): To be loyal to f r ie n d s ,  to p a r t ic ip a te
in f r ie n d ly  groups, to  do things fo r  f r ie n d s ,  to form new
fr ien d sh ip s , to make as many friends as possib le , to share 
things with f r ie n d s , to do things with f r ie n d s ,  to do 
things with friends ra th e r  than alone, to  form strong 
attachments, to w r ite  le t te r s  to fr ie n d s .

7. In traception  (1NT): To analyze one's motives and fe e l ­
ings, to observe o thers , to understand how others fee l  
about problems, to put one's s e l f  in  another's place, to  
judge people by why they do things ra th e r than by what 
they do, to analyze the behavior of o thers , to  analyze 
the motives o f o thers, to  p red ic t how others w i l l  ac t.

8. Succorance (SUCl: To have others provide help when in
tro u b le , to  seek encouragement from o th ers , to have others
be k in d ly , to  have others be sympathetic and understanding 
about personal problems, to  rece ive  a great deal of a f fe c ­
tion  from others when depressed, to have others fee l sorry  
when one is  s ic k , to have a fuss made over one when h urt.

9. Oominance (DOM): To argue fo r  one's point of view, to be
a leader in groups to which one belongs, to be regarded
by others as a le a d e r ,  to be elected or appointed chairman 
of committees, to make group decisions, to  s e t t le  argu­
ments and disputes between others, to pursuade and in f lu ­
ence others to do what one wants, to supervise and d ire c t  
the actions o f o thers , to t e l l  others how to do th e i r  jobs.

10. Abasement (ABA): To fee l g u i l ty  when one does something
wrong, to accept blame when things do not go r ig h t ,  to 
fe e l  th a t personal pain and misery su ffered  does more good 
than harm, to fee l the need fo r  punishment fo r  wrong 
doing, to fee l b e tte r  when giv ing in  and avoiding a f ig h t  
than when having one's own way, to fee l the need fo r  con­
fession o f e r ro rs ,  to fee l depressed by in a b i l i t y  to 
handle s itu a t io n s ,  to fe e l  tim id in  the presence of 
superiors , to fee l in fe r io r  to  others in  most respects.

11. Nurturance (NUR): To help fr iends when they are in
tro u b le , to  as s is t  others less fo r tu n a te ,  to t r e a t  others 
with kindness and sympathy, to  fo rg iv e  o th ers , to do
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small favors fo r  o thers, to be generous with o thers , to 
sympathize w ith others who are hurt or s ic k , to  show a 
great deal o f  a f fe c t io n  toward o thers , to have others 
confide in  one about personal problems.

12. Change (CHG); To do new and d i f fe r e n t  th ings, to t r a v e l ,  
to meet new people, to experience novelty and change in  
d a ily  ro u t in e , to  experiment and t r y  new th ings, to  eat  
in  new and d i f f e r e n t  places, to t r y  new and d i f f e r e n t  
jobs, to move about the country and l iv e  in d i f f e r e n t  
places, to t r y  new and d i f fe r e n t  jobs, to p a r t ic ip a te  in  
new fads and fashions.

13. Endurance (END): To keep at a job u n ti l  i t  is  f in is h e d ,
to complete any job undertaken, to  work hard a t a ta s k ,  
to  keep a t a puzzle or problem u n t i l  i t  is solved, to  
work at a s ing le  job before tak ing  on others, to stay up 
la te  working in  order to get a job  done, to put in  long 
hours of work without d is t ra c t io n ,  to  s tick  a t  a problem 
even though i t  may seem as i f  no progress is being made, 
to avoid being in terrupted  w hile  a t  work.

14. Heterosexuality  (HET): To go out with members o f  the
opposite sex, to engage in  socia l a c t iv i t ie s  w ith  the  
opposite sex, to be in love with someone of the opposite  
sex, to kiss those o f the opposite sex, to be regarded as 
physica lly  a t t r a c t iv e  by those o f  the opposite sex, to  
p a r t ic ip a te  in  discussions about sex, to read books and 
plays involving sex, to l is te n  to or to t e l l  jokes invo lv ­
ing sex, to become sexually exc ited .

15. Aggression (AGG): To attack countrary points of view, to
t e l l  others what one thinks about them, to c r i t i c i z e  others 
p u b lic ly , to make fun of o thers , to t e l l  others o f f  when 
disagreeing with them, to get revenge fo r  in s u l ts ,  to  
become angry, to blame others when things go wrong, to  
read newspaper accounts o f v io lence (Edwards, 1959, pp. 
1 -1 6 ).

A copy of the EPPS can be found in  Appendix D.

The Minnesota Teacher 
A ttitu d e  Inventory

The MTAI is  designed to measure those a tt itu d e s  o f  a teacher 

which pred ict how well he w i l l  get along w ith  pupils in  interpersonal 

re la t io n s h ip s , and in d i r e c t ly  how well s a t is f ie d  he w i l l  be w ith  teaching
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as a vocation. The most frequent use o f the MTAI is  in  the se lection  

of students fo r  teacher preparation and the se lec tion  of teachers fo r  

teaching positions.

I t  1s assumed th a t a teacher ranking a t the high end of the 

scale should be able to maintain a s ta te  of harmonious re la t io n s  with  

his pupils characterized by mutual a f fe c t io n  and sympathetic under­

standing.

At the other extreme o f the scale is  the teacher who attempts 

to dominate the classroom. He may be successful and ru le  w ith an iron  

hand, causing fe a r ,  f ru s tra t io n  , and numerous d is c ip l in a ry  problems.

There are no " r igh t"  or "wrong" answers w ith  the MTAI. There 

are only agreement or disagreement w ith  s p e c if ic  a t t i tu d e  statements, 

of which there are 150.

The possible range of scores is from plus 150 to minus 150.

Each response scored " r ig h t"  has a value of plus one, and each response 

scored "wrong" has a value of minus one. The MTAI gives only general 

a t t i tu d e  scores in  the form of a raw score.

The MTAI has consistently  shown s ig n if ic a n t  d iffe rences among 

the a tt itu d e s  of primary teachers, interm ediate  grade teachers, high 

school academic teachers, and teachers o f various special subject f ie ld s .  

The d ifferences have been with the primary teachers scoring high and 

teachers o f special f ie ld s  low { a r t ,  music, e t c . )  ( C a l l i s ,  Cook, Leed, 

1965, pp. 1 -6 ) .

Hicks (1970) showed th a t investigations c a rr ie d  on over the 

past ten years in d ic a te  th a t the a t t i tu d e  of teachers toward ch ildren  

and school work can be measured w ith  high r e l i a b i l i t y  and th a t  they are
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s ig n if ic a n t ly  correlated with the teacher-pupi1 re lations found in the 

teachers' classrooms. The Minnesota Teacher A ttitude  Inventory has 

emerged from these researches. A copy of the MTAI can be found in 

Appendix E.

Treatment of the data

The chi-square tes t was used to compare responses of the two 

groups to the seven questionnaire items. When expected ce ll  frequencies 

were below 5 .0 , adjacent ce lls  were combined on an a -p r io r i  basis. That 

is ,  care was taken to avoid maximizing chance in the combining of adja­

cent c e l ls .

An overall alpha level fo r  the seven chi-square tests was 

established and then subdivided fo r  each of the individual tests .

D eta ils  of the treatment are given in Chapter IV.

To compare the groups on the SVIB and the EPPS, a m u lt iv a r ia te  

analysis of variance was applied. I t  was intended that univaria te  F 

tests would then be applied to the sub-scale scores in a post hoc analy­

s is . This was done fo r  the SVIB, but i t  was not done fo r  the EPPS since 

the m u lt ivar ia te  tes t fo r  the EPPS indicated th at there was no s ig n i f i ­

cant d ifference between the groups in th e ir  pattern of responses.

A un ivaria te  F tes t was determined fo r  the single iTTAI mean

scores.

The EPPS is an ipsative  measure; th a t i s ,  the sub-scale scores 

are interdependent, high scores on a set of sub-scales necessarily cause 

lowered scores on other measures. The measures of need are not absolute 

measures but are re la t iv e  to  the other needs in the battery . The
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correctional procedure o f dropping one sub-scale measure was followed  

in the s t a t is t ic a l  analys is . The sub-scale omitted was the scale  

labeled a f f i 1ia t io n . Examination of the EPPS te s t  manual revealed  

that the v a r ia b le  a f f i l i a t i o n  had the lowest c o rre la tio n  of the f i f te e n  

variab les , and, on that basis , was omitted. Given the fa c t  th a t the 

m u lt iv a r ia te  analysis o f variance fo r  the EPPS indicated th a t  there is 

no d iffe ren ce  between the groups the ip s a t iv i t y  o f the scale is  probably

of l i t t l e  concern in th is  instance.

The SVIB is only p a r t ia l ly  ip s a t iv e .  The problem of ip s a t iv ­

ity  was fu r th e r  reduced in th is  analysis since only a r e la t iv e ly  small 

selected number o f sub-scales was used.

Again, an alpha level was set fo r  the m u lt iv a r ia te  te s t  and

sub-divided fo r  tests on the sub-scales. These values are presented

with the find ings in Chapter IV .



CHAPTER IV

FINDINGS

The find ings are presented in two sections. The f i r s t  

section deals with the seven questionnaire items re la t in g  to the sub­

je c ts '  career choice. The second section reports the subjects ' responses 

to the three standardized instruments measuring vocational in te re s ts ,  

persona lity  v a r ia b le s , and teacher a t t i tu d e s .

Questionnaire Items

Perception of proqram 
d i f f ih u l t y  ------

The f i r s t  questionnaire item to be evaluated was the fo llow ing :  

"In your opinion, which tra in in g  program do you perceive as being more 

d i f f ic u l t? "

The responses to th is  item are presented in Table 1.

Table 1. D is tr ib u tio n  of subjects according to th e i r  perceptions of  
program d i f f i c u l t y .

Program chosen as 
more d i f f i c u l t

Groups

Emotional impairment Elementary education

Emotional impairment 43 30
Elementary education 0 3
No response 1 2

Total 44 35
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I t  is apparent that both groups regarded the tra in ing  

program for teachers of the emotionally impaired as the more d i f f i c u l t  

program. Since there was almost perfect agreement no chi-square tes t  

was applied. Thus, the null hypothesis re la t in g  to perceived program 

d i f f ic u l ty  was accepted.

Certainty of voca­
tional choice

Questionnaire item number 4 concerned the subjects' certa in ty  

o f th e ir  vocational choice: "Which o f the following statements most

closely approximate your current perception of your tra in ing  program?"

The responses to th is  item are presented in Table 2.

Table 2. D is tr ib u tio n  of subjects according to the ce rta in ty  of th e ir  
vocational choice.

Levels of 
certa in ty

Emotional 
Impai rment

Groups
Elementary
education

Very certain 25 17
F a ir ly  certain 15 15
Not sure 4 2
Strongly question 0 1

Total 44 35

To apply a chi-square te s t  to these data i t  was necessary to 

collapse categories in order to elim inate c e l ls  w ith small expected 

frequencies. This was done by combining the th ird  and fourth levels  

with the second le v e l .
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When a chi-square tes t is applied to the resu lting  2X2
2

table a X value o f .53 is obtained wnich is not s ig n if ic a n t .  There­

fo re , the null hypothesis re la t in g  to ce rta in ty  of vocational choice 

is accepted. The trend of the data is th a t subjects who have chosen 

the emotional impairment program more often feel very certa in  of th e ir  

vocational choice.

Year present career 
choice was made

Questionnaire item number 5 concerned the year in school the 

subjects made th e ir  present career choice: "When did you decide on

your present choice of elementary education or special education?"

The responses to th is  item are presented in Table 3.

Table 3. D is tr ibu tion  of subjects according to the year the career 
choice was made.

Year o f  choice Emotional 
impai rment

Groups
Elementary 
education

Hijjh School
F irs t 5 4
Second 1 0
Third 5 1
Fourth 8 6

College
F irs t 15 7
Second 10 16
Third 0 1

Total 44 35
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To apply a chi-square te s t  to these data i t  1s necessary to 

collapse categories in order to e lim inate  c e l ls  w ith small expected 

frequencies. This was done by combining the f i r s t  year with the second, 

and the th ird  year w ith the fourth  year of high school. The second and 

th ird  year o f college were also combined.

When a chi-square te s t  is  applied to the re su lt in g  2X4
2

tab le  a X value o f 5.98 is  obtained which was not s ig n i f ic a n t .  There­

fo re ,  the null hypothesis re la t in g  to the year the present career choice 

was made is  accepted.

The data in d ica te  that ju s t  as many subjects from each group 

make th e i r  career choice a f te r  entering co llege. However, a trend is  

apparent suggesting th a t emotional impairment majors tend to make th e ir  

decision the f i r s t  year o f co llege while the m ajo r ity  of elementary 

education majors do not make th e ir  decision u n t i l  the second year o f  

col 1 ege.

Number o f experiences 
with normal ch ildren

Questionnaire item number 6 (Hypothesis 4) concerned the 

number o f experiences the subjects had with ch ild ren : " In d ica te  below

the number o f formal experiences you have had with normal ch ild ren ."

The responses to th is  item are presented in  Table 4.

To apply a chi-square te s t  to these data i t  is  necessary to  

collapse categories in  order to e lim inate  c e lls  w ith small expected 

frequencies. This was done by combining one and two experiences, and 

three and four or more experiences with normal c h ild re n .
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Table 4* D is tr ib u t io n  of subjects according to the number o f  
experiences w ith  normal c h ild re n .

Number o f  
experiences

Groups
Emotional
impairment

Elementary
education

Normal
One 2 5
Two 13 7
Three 5 5
Four or more 24 18

Total 44 35

When a chi-square te s t is applied to the resu lt in g  2X2

tab le  regarding the subjects '
2

experiences with normal ch ild ren , a X

value o f .003 is obtained which is  not s ig n i f ic a n t .  Therefore, the  

null hypothesis re la t in g  to the number of experienced with normal 

ch ildren  is accepted*

I t  is apparent th a t the groups had an equal number o f  exper­

iences with normal ch ild re n .

Number o f experiences with  
handicapped children

Questionnaire item number 6 was concerned with the number of 

experiences the subjects had with handicapped ch ild ren : " In d ica te  below

the number of formal experiences you have had w ith  handicapped ch ild ren ."

The responses to th is  item are presented in Table 5.
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Table 5. D is tr ib u t io n  o f subjects according to the number o f  
experiences w ith  handicapped ch ild ren .

Number of 
experiences

Emotional
impairment

Groups
Elementary
education

Handicapped
One 5 25
Two 16 5
Three 12 1
Four or more 11 4

Total 44 35

To apply a chi-square te s t  to the data in  Table 5 , i t  is  

again necessary to collapse categories in order to e lim inate  c e l ls  with  

small expected frequencies. This was done by combining one and two 

experiences, and three and four or more experiences.

When a chi-square te s t  is applied to the resu lting  2X4 

ta b le ,  a X value o f 31.06 is obtained which is  s ig n if ic a n t  a t the 

.001 le v e l .  Therefore , the null hypothesis re la t in g  to the number o f  

experiences with handicapped ch ild ren  is re je c te d . Thus, subjects in  

the emotional impairment program have had a g re a te r  number o f exper­

iences with handicapped ch ild ren .

Year vocational choice 
was made

Questionnaire item number 7 concerned the year the subjects  

made t h e i r  vocational choice: When did you decide to go in to  teaching?"
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The responses to th is  item are presented in Table 6.

Table 6, D is tr ibu tion  of subjects according to the year vocational 
choice was made.

Year of vocational 
choice

Groups
Emotional
impairment

Elementary
education

Hi_gh School
F irs t 13 6
Second 2 0
Thi rd 6 1
Fourth 7 8

Col lege
F irs t 8 10
Second 8 9

Total 44 34

Again i t  is necessary to collapse categories in order to 

elim inate c e lls  with small expected frequencies. This was done by 

combining f i r s t  and second year* and th ird  and fourth year of high 

school. One case was re jected because of an inappropriate response, 

which accounts fo r  the to ta l N of 78 in the tab le .

When a chi-square tes t is applied to the resu lting  2X4
p

table a X value of 3.65 is obtained which is not s ig n if ic a n t .  There­

fo re , the null hypothesis re la tin g  to the year the vocational choice 

was made is accepted.

I t  w i l l  be noted that 28 emotional impairment majors made 

th e ir  choice during high school, while only 16 made th e ir  choice during
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college. For the elementary education majors these figures  are 

reversed, the m a jo r ity ,  19, o f these students having made th e i r  choice 

in co llege. While th is  .d ifference did not achieve s ig n if ic a n c e , the 

trend of the data suggests th a t  students se lec tin g  emotional impairment 

as a major a rr ive d  a t th is  decision e a r l i e r  in  th e ir  school careers.

Conmitment to teach in  
area o f tra in in g

Questionnaire item number 8 concerned the subjects ' commitment 

to teach in th e ir  area o f t ra in in g :  “Assuming job positions w i l l  be

a v a ila b le ,  which statement most c lose ly  approximates your current  

feelings?"

The responses to th is  item are presented in Table 7.

Table 7. D is tr ib u t io n  o f subjects according to commitment to teach in 
area o f t ra in in g .

Commitment

Groups
Emotional 
impai rmer.t

Elementary
education

D e f in ite ly  w i l l 21 19
Probably w i l 1 16 9
Not sure 6 3
Probably not 1 1
D e f in i te ly  not 0 3

Total 44 35
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To anply a chi-square te s t  to  these data i t  Is  necessary to 

collapse categories in  order to e lim in ate  c e lls  w ith  small expected 

frequencies. This is done by combining the three categories: Not

sure, probably not, and p o s it iv e ly  not.

When a chi-square te s t  is  applied to the resu lt in g  2X3 

tab le  a value o f 1 .04 is obtained which is not s ig n i f ic a n t .  There­

fo re ,  the null hypothesis re la t in g  to commitment to teach in the area 

of t ra in in g  is  accepted.

Standardized Test Results

For the three te s ts ,  the MTAI, the SVIB and the EPPS, an 

o vera ll  alpha level o f  .10  was se t. D is tr ib u t in g  th is  alpha level over 

the th ree  tests estab lished fo r  each te s t  an alpha leve l of .033. This 

alpha leve l was applied  to the m u lt iv a r ia te  F tes ts  fo r  the SVIB and 

EPPS and to the u n iv a r ia te  F te s t  fo r  the MTAI. Where there was s ig n i f ­

icance, the alpha le v e ls  were fu r th e r  apportioned fo r  the u n iva ria te  F 

tes ts  re la t in g  to group d iffe rences on the various sub-tests . For the 

SVIB the alpha level became .0017, and fo r  the EPPS, .0024.

Strong Vocational 
In te re s t  B1ank

A m u lt iv a r ia te  F te s t  was applied to determine the s ig n ificance  

of o vera ll d iffe rences between the two groups on the nineteen selected  

measures from the SVIB. The F r a t io  fo r  the m u lt iv a r ia te  te s t  o f e q u a lity  

of mean vectors was 3 .26  w ith  nineteen and th i r ty -n in e  degrees o f f re e ­

dom. This F is  s ig n i f ic a n t  a t the .0003 le v e l .
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I t  is apparent that the two groups d i f f e r  in th e ir  pattern  

of vocational interests  as measured by these nineteen vocational in te re s t  

scales.

Univariate F tests were then applied in a post hoc analysis 

of group differences on these scales: standard score means and standard

deviations fo r  the nineteen scales are presented in Table 8 and the 

univaria te  analysis are presented in Table 9.

Six of the nineteen scales discriminated between the two 

groups at the required .0017 level of confidence. In each case the 

emotionally impaired group displayed higher in te re s t  in the vocations 

involved. In fa c t ,  1t is noteworthy that except fo r  two scales, Math- 

Science Teacher and Business Teacher, the emotionally impaired majors 

consistently earned higher in te re s t  scores. A possible explanation for  

the change in pattern fo r  the Math-Science Teacher and Business Teacher 

scales is that these scales may re f le c t  less of an in te res t in social 

service type a c t iv i t ie s .  I t  was anticipated th at s ig n if ic a n t  differences  

between the two groups in th e ir  expression o f needs on the EPPS would 

shed l ig h t  on th e ir  patterns of vocational in te re s t .  However, as w il l  

be discussed below, the groups did not d i f f e r  s ig n if ic a n t ly  1n th e ir  

EPPS responses, making impossible any such use o f the EPPS data.

However, i t  may be concluded that the two groups d i f f e r  in  

th e ir  vocational in te re s t patterns.

Edwards' Personal 
preference Schedule

A m u ltiv a r ia te  F te s t  was applied to determine the significance  

of overall d ifferences between the two groups on the fourteen need scales.
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Table 8 . Table of means. Summary of data fo r  emotionally impaired 
and elementary education majors fo r  the S .V . I .B .

Emotionally Impaired Elementary Education 
Means Std. Dev. Means Std. Dev.

1. Public Speaking 55.66 8.98 52.00 9.84

2. Teachi ng 61.84 5.01 61.26 5.92

3. Social Service 60.89 6.42 58.97 9.04

4. Music Teacher 30.52 9.04 28.37 12.97

5. ♦Art Teacher ♦35.07 13.26 23.86 16.71

6. ♦English Teacher ♦38.07 9.02 26.23 15.74

7. ♦Language Teacher ♦38.43 8.35 27.74 16.93

8. ♦Recreation Leader ♦46.54 8.67 32.57 18.66

9. ♦Guidance Counselor ♦39.91 9.15 24.68 16.99

10. Social Studies Teacher 35.79 9.87 32.74 8.68

11. Social Worker 30.73 8.83 26.11 14.16

12. ♦Speech Pathologist ♦35.41 8.69 20.20 14.05

13. Psychologist 26.52 12.67 21.80 12.32

14. Math-Science Teacher 25.02 8.67 30.17 8.36

15. Army O ff ic e r 32.54 11.40 27.94 11.95

16. Business Teacher 17.93 9.48 25.06 12.17

17. Home Economics Teacher 29.23 12.60 24.26 16.96

18. Physical Education Teacher 34.29 7.65 28.86 17.09

19. Elementary Teacher 36.52 10.41 31.34 18.19
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Table 9. **Un1variate F tes t fo r  the S .V . I .B .

Variables Mean SQ df F q

1. Public Speaking 261.00 77 2.97 .0890

2. Teaching 6.64 77 .22 .6369

3. Social Service 71.48 77 1.21 .2751

4. Music Teacher 90.22 77 .75 .3888

5. Art Teacher *2450.11 77 11.05 .0014

6. English Teacher *2732.55 77 17.63 .0001

7. Language Teacher *2227.23 77 13.45 .0005

8. Recreation Leader *3806.59 77 19.44 .0001

9. Guidance Counselor *4517.68 77 25.91 .0001

10. Social Studies Teacher 181.65 77 2.07 .1544

11. Social Worker 414.82 77 3.14 .0805

12. Speech Pathologist 4509.21 77 34.84 .0001

13. Psychologist 434.79 77 2.77 .0999

14. Math-Science Teacher 516.76 77 7.09 .0095

15. Army O ff ic e r 412.95 77 3.04 .0852

16. Business Teacher 989.70 77 8.56 .0046

17. Home Economics Teacher 481.54 77 2.23 .1393

18. Physical Education Teacher 576.53 77 3.56 .0629

19. Elementary Teacher 523.04 77 2.53 .1159
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The F ra t io  for the m u lt ivar ia te  tes t  o f equality  of mean vectors was 

.9225, with fourteen and s ix ty -fo u r  degrees of freedom. This F was not 

s ig n if ic a n t ,  ind icating  that the two groups do not d i f f e r  s ig n if ic a n t ly  

in th e ir  pattern of needs.

Means and standard deviations fo r  the fourteen EPPS sub-scales 

are presented in Table 10.

I t  is apparent that the differences between mean scores and 

standard deviations are so small as to make meaningless any fu rther  

attempt to in te rp re t  trends in the data.

Minnesota Teacher 
A ttitude Inventory

The un ivaria te  F tes t comparing the two groups on the MTAI is 

presented in Table 12.

For the emotionally impaired majors the mean was 46.36, the 

standard dev ia tion , 43.15; fo r  the elementary education majors the mean 

was 54.69, the standard dev ia tion , 40.95.

The means are not s ig n if ic a n t ly  d i f fe re n t  and i t  is ,  thus, 

concluded that the groups do not d i f f e r  on the a tt i tu d e  variab le  measured 

by the MTAI.
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Table 10. Table o f Means. Means and standard dev ia tion  fo r  emotional 
impairment and elementary education majors fo r  the E .P .P .S .

Emotionally Impaired Elementary Education
Mean Std. Dev. Mean Std. Dev.

1. Achievement 12.48 4.45 13.08 4.08

2. Deference 10.89 3.56 10.14 4.00

3. Order 7.64 3.64 8.28 4.63

4. Exhib ition 13.30 3.30 13.68 3.13

5. Autonomy 13.16 3.65 13.17 3.99

6. Aggression 10.77 4.01 11.63 4.67

7. * In tra c e p tio n *20 .86 3.86 18.03 5.01

8. Succorance 12.54 4.59 13.48 4.08

9. Dominance 12.93 4.33 11.51 4.64

10. Abasement 13.82 4.21 13.03 4.77

11. Nuturance 19.29 5.02 19.28 4 .54

12. Change 18.02 4.88 18.83 3.95

13. Endurance 10.93 3.67 11.26 4.92

14. Heteroxexuali ty 14.14 5.80 15.80 5.77



60

Table 11. Univariate F tes t fo r  the E.P.P.S.

Variables Mean SQ df F P

1. Achievement 7.22 77 .39 .53

2. Deference 10.78 77 .76 .39

3. Order 8.22 77 .49 .49

4. Exhibition .47 77 .05 .83

5. Autonomy .00 77 .00 .99

6. Aggression 14.28 77 .77 .38

7. Intraception 156.68 77 8.05 .01

8. Succorance 17.23 77 .90 .35

9. Domi nance 39.17 77 1.96 .17

10. Abasement 12.15 77 .61 .44

n . Nuturance .00 77 .00 .99

12. Change 12.66 77 .63 .43

13. Endurance 2.06 77 .11 .74

14. Heteroxexual i ty 53.95 77 1.61 .21
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Table 12. U n ivariate  F te s t  fo r  the M .T .A .I .

Variab le Mean SQ df F P

1. M .T .A . I . 1350.07 77 .758 .387



CHAPTER V

SUMMARY AND DISCUSSION

The purpose of th is study was to explore d ifferences between 

students 1n p re -s erv ice  programs fo r  teachers o f  the emotionally Impaired 

and students In  a regu lar elementary education tra in in g  program.

This study hypothesized that the personal needs and personality  

t r a i t s  o f  co llege students enro lled  in the special, education-emotionally  

impaired program d i f f e r  s ig n i f ic a n t ly  from the needs and t r a i t s  of those 

enro lled  1n the elementary education program.

A d d it io n a l ly ,  i t  was hypothesized th a t  students in elementary 

education d if fe re d  from students in  special education-em otionally impaired 

in the number o f experiences they have had w ith  normal and handicapped 

c h ild re n , the year they made th e i r  career choice and other factors  

re la te d  to th e i r  choice o f career.

The present study attempted to look a t  those needs and t r a i t s  

by using several o f the instruments suggested by previous studies and 

suggestions o f the guidance committee.

There are cu rren tly  several sources o f Information which may 

be used to se le c t students fo r  admission in to  teacher education tra in in g  

programs, inc lud ing: f i e ld  experience repo rts , grade point average and

other sub jective  inform ation. I t  would be very help fu l to have supple­

mentary o b je c tiv e  data regarding p o te n t ia l ly  s ig n if ic a n t  personality  

va r ia b le s . This information would add to the v a l id i t y  o f se lection

62
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procedures, as well as provide a basis fo r  teacher tra in in g  models 

which purport to  in d iv id u a l iz e  the tra in in g  process. Id e n tify in g  r e le ­

vant se lec tion  c r i t e r i a  presents many problems because l i t t l e  is  known 

at the present time about the s p e c if ic  re levant fac tors  to consider in 

the se lec tion  o f candidates fo r  special education-emotionally impaired 

teacher tra in in g .

The subjects fo r  the study were selected from a l i s t  o f a l l  

elementary and special education-emotionally impaired majors, as was 

described in Chapter I I I .  There was a to ta l of n in e ty -e ig h t subjects 

selected fo r  the study. There were fo r ty -n in e  from the elementary edu­

cation group and fo r ty -n in e  from the special education-emotionally  

impaired majors.

A ll tes ts  were administered during the spring term of 1974 

on both a group and ind iv idual basis. Each student completed a battery  

of tests consisting o f a student questionnaire , Strong Vocational In te r ­

est Blank, Edwards Personal Preference Schedule and the Minnesota 

Teacher A tt i tu d e  Inventory. Test re su lts  were discussed with students 

on an ind iv idual basis .

The chi-square te s t was used to compare responses o f the two 

groups on the seven student questionnaire items.

Seventy-seven per cent o f  the students selected to p a r t ic ip a te  

in the study a c tu a lly  completed a l l  portions of the te s t  ba ttery .

When c e l l  frequency size  did not allow fo r  normal ana lys is ,  

the collapsing procedure was used, as described in Chapter IV .

To compare the groups on the SVIB and EPPS, a m u lt iv a r ia te  

analysis o f variance was applied. I t  was intended th a t u n ivaria te  F
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tests would then be applied to the sub-scale scores in  a post hoc 

analysis. This was done for the SVIB, but i t  was not done fo r  the EPPS, 

since the m u lt iv a r ia te  te s t  fo r the EPPS indicated that there  was no 

s ig n if ic a n t d if fe re n c e  between the groups in  th e ir  pattern  o f responses.

A u n iv a r ia te  F tes t was also determined fo r  the s in g le  MTAI 

mean score.

In  the f i r s t  section of the f ind in g s , the seven student 

questionnaire items re la t in g  to the subjects ' career choice w i l l  be 

discussed. The student questionnaire items are as fo llows:

1. Perceived d i f f i c u l t y  o f t ra in in g  program --It was apparent 

th a t  both groups regarded the tra in in g  program fo r  teachers 

c f the emotionally impaired as being more d i f f i c u l t .  Since 

there was almost perfect agreement, no chi-square te s t  was 

app lied . Thus, the null hypothesis re la t in g  to perceived  

program d i f f i c u l t y  was accepted.

2. C e rta in ty  of vocational choice— Even though the chi-square  

analysis was not s ig n i f ic a n t ,  the trend o f the data was 

th a t  subjects who had chosen the special education-emotional 

impairment program more o ften  f e l t  very c e rta in  o f th e ir  

vocational choice.

3. Year student made present career choice— The data indicated  

th a t  ju s t  as many subjects from each group made th e i r  career 

choice a f t e r  entering c o lle g e . However, a trend was appar­

ent suggesting that emotional impairment majors tended to 

make t h e i r  decision the f i r s t  year o f co lle g e , while the



m ajority  o f elementary education majors did not make th e ir  

decision u n t i l  the second year o f co llege.

Number of formal experiences with normal ch ild re n — The data 

indicated th a t both groups had approximately an equal number 

of experiences with normal ch ild ren .

Number o f formal experiences with handicapped ch ild re n —The 

data fo r  th is  va riab le  indicated th a t subjects in the emo­

tiona l -impai rment program had had a g rea ter number of expe- 

periences with handicapped ch ild ren . The g rea ter number of 

experiences by the emotional-impairment majors with handi­

capped ch ildren  could r e f le c t  e ith e r  an awareness of the 

number of required experiences needed fo r  admission in to  the 

special education-emotional impairment program or a more 

intense commitment to ,  or in te re s t  in ,  the career choice made 

by the student. Future studies might choose to more care­

f u l l y  ascerta in  the underlying reasons why students in  the 

special education-emotional impairment teacher tra in in g  

program have had more experience w ith  handicapped ch ild ren .  

Year the student made his present vocational c h o ic e - - I t  

w i l l  be noted th a t tw enty-e ight emotional impairment majors 

made th e ir  decision during high school, w hile  only sixteen  

made th e ir  choice during co llege. For the elementary edu­

cation majors, these fig u res  are reversed, w ith  the m a jo r ity ,  

nineteen, o f these students having made th e i r  choide in 

college. While th is  d if fe re n c e  did not achieve s ig n if ica n c e ,  

the trend of the data suggested that students selecting
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emotional impairment as a major a rr ive d  a t th is  decision  

e a r l ie r  in  th e ir  school careers.

7. C erta in ty  o f vocational choice--There was no s ig n if ic a n t  

d iffe ren c e  between the groups concerning th e ir  commitment 

to teach in the area o f th e i r  t ra in in g .

The second section o f  the findings w i l l  report the subjects ' 

responses to the three standardized instruments measuring vocational 

in te re s ts *  persona lity  variab les  and teacher a t t i tu d e s .

On the SVIB, s ix  of the nineteen scales discrim inated between 

the two groups. In  each case* the emotional impairment group displayed  

higher in te re s t  in the vocations involved. In fa c t ,  i t  is noteworthy 

that except fo r  two scales, the math-science teacher and business 

teacher, the emotional impairment majors consis tently  earned higher 

in te re s t  scores. These resu lts  suggest th a t students a t  Michigan S tate  

U niversity  who se lec t special education-emotionally impaired as a major 

are more in c lin ed  to want to develop re la tionsh ips  with people or be 

involved with socia l service-types of a c t iv i t ie s  and are less inc lined  

to p re fe r computational a c t iv i t ie s  or in te re s ts .

I t  can re ad ily  be seen in Roberts' study and th is  study th a t  

there are c e rta in  personality  t r a i t s ,  as measured by the EPPS, that are  

common to persons in terested  in ,  or who are teaching, special education.

Roberts' study (1962) compared s im ila r  groups o f experienced

teachers and found that the special education teachers d if fe re d  from

the elementary teachers in  the fo llow ing ways:

They were less argumentative and overbearing; they were more 
f r ie n d ly ,  k ind, helpfu l and sympathetic; they had a higher 
in te re s t  in bio logy, but they were less in te res ted  in  a c t iv i t ie s
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involving computation; they were interested in verbal s k i l ls  
and understandings, but th e ir  in te re s t in th is  area was less 
high or intense; they were less interested  in personal power, 
influence and in being leaders (1962, p. 83 ).

I t  should be noted, however, th a t Roberts’ study involved 

experienced teachers. Since the F te s t  on the fourteen need scales did 

not show significance between the two groups in the present study, there  

is no reason to believe the two groups d i f f e r  g rea tly . There is a d i f ­

ference between the two groups on the intraception sub-scale of the 

EPPS. This d ifference would seem to ind icate that students who select  

special education-emotionally impaired as a major are more inclined to 

engage in se lf-an a lys is  and intraspection about themselves and others.

Jones and G ottfr ied  (1966) used the EPPS with two groups of  

teachers s im ila r  to the groups used in the present study and found that  

the special education majors had high scores on the a f f i l i a t io n  sub­

te s t ,  which were associated with preferences for teaching delinquent 

and deaf ch ildren; low scores were associated with preferences fo r  

teaching speech handicapped ch ild ren . High scores on the exhib ition  

sub-test were associated with preferences for teaching delinquent and 

p a r t ia l ly  seeing ch ild ren .

The results of th is study are not consistent with those 

reported by Jones and G ottfr ied . Among the several factors that might 

account for the results obtained in the present study are the s im ila r  

age range in the population sampled, s im ila r i ty  in tra in ing  programs 

fo r the f i r s t  two years in both, as well as the decision not to include 

majors in other areas of special education in the present study. The 

a f f i l i a t io n  scale of the EPPS was not used because the EPPS is an
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ipsative measure, and o f the f i f te e n  measures, a f f i l i a t io n  had the 

lowest c o rre la tio n . For these reasons, a comparison to Jones' and 

G ottfr ied 's  study is not possible.

The findings on the MTAI did not ind icate  any s ig n if ic a n t  

difference. I t  should be noted that both groups, while well within the 

range of "acceptable" scores, did f a l l  toward the lower end of the 

scales. This might be a ttr ib u ted  to the fac t th at the scores were 

obtained f a i r l y  early  in the student's tra in ing  program, and the f i r s t  

two years of these groups, as mentioned previously, do not d i f fe r  a 

great deal. Any differences between the same groups la te r  in th e ir  

college education or a f te r  employment might r e f le c t  the influence of 

either the tra in ing  program or professional experience of these students, 

as measured by the MTAI. These results would be consistent with those 

reported by Badt (1957) which suggest that practice teaching influenced 

the scores o f the MTAI in an upward d irec tio n .

Career Choice

There is already evidence from many studies that personality  

c h a ra c te r is t ic s , a tt itu des  and personal needs are re la ted  to a person's 

vocational choice. The choice of a vocation is not p rim arily  rational 

or lo g ic a l,  but is somewhat b lin d , impulsive and emotional. From the 

information obtained in th is study, the choice of a career in e ith er  

elementary education or special education-emotional impairment does not 

appear to be so lely re lated  to the variables investigated. The v a r i ­

ables that showed s ig n if ic a n t  d iffe ren ce  between the two groups were: 

the year they made th e ir  career choice, and the number of experiences
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they had had with handicapped children. Yet unresolved are the reasons 

why the students in special education-emotional impairment made th e ir  

career choice e a r l ie r  and had had additional experience with handicapped 

children.

The choice of special education-emotional impairment as a 

career could have been influenced by the idea o f teaching jobs being 

availab le  upon graduation, as a resu lt o f previous contact with handi­

capped individuals whether they were family members or c itizens in the 

community, or any number of ye t unknown fac to rs .

f l t t i tu d in a l and Personality D ifference

The a t t i tu d in a l  and personality variables measured by the 

objective instruments u t i l i z e d  also did not c le a r ly  distinguish between 

the two groups. Differences were noted between prospective teachers 

in elementary education and special education-emotional impairment but, 

on the whole, the two groups were more s im ila r  than they were d if fe re n t .  

This s im ila r i ty  may be explained by: the type of student who chooses

to attend Michigan State U n ivers ity , the s im ila r ity  of the tra in ing  

programs fo r  the f i r s t  two years, the general helping a tt i tu d e  of per­

sons entering teacher education at th is  time, or any o f a varie ty  of 

variables not investigated in th is study.

Limitations and Suggestions fo r  Further Research

The a t t i tu d in a l  and personality variables investigated in  

this study were selected on the basis of recommendations made through 

previous s im ila r  studies. Suggestions of the guidance committee and
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the l i t e r a t u r e  helped in deciding which instruments should be used to  

measure those variables o f in te re s t  to th is  study. Other instruments 

that could have been used are: Teacher Preference Schedule, Thurston

In te re s t  Schedule, Study of Values, Teacher A tt i tu d e  Inventory, Personal 

Information Blank, Sixteen Personality  Factors Questionnaire and the 

Gordon Personal Inventory. These instruments are suggested on the 

basis o f those used in studies found in the review o f the l i t e r a t u r e  

in th is  study.

One of the problems l im it in g  research attempts to re la te  

teachers* persona lit ies  and a t t i tu d in a l  c h a ra c te r is t ic s  to e f fe c t iv e  

classroom performance is  th a t there is  a serious problem in defin ing  

the terminology. The terms employed in discussing the personal char­

a c te r is t ic s  o f teachers mean many d i f fe r e n t  things to d i f fe r e n t  people. 

I t  might be necessary to re ly  less on s e lf -re p o r t in g  devices and to  

u t i l i z e  more in te n s iv e ly  te s ts ,  observable behaviors and measurable 

personal c h a ra c te r is t ic s .

Also, the l i t e r a t u r e  does not reveal a l i s t  o f a t t i tu d in a l  

and persona lity  t r a i t s  th a t  have been agreed on by experts in  the f i e l d  

which can be used in id e n tify in g  "good" teachers. In  addition to th is  

l im i ta t io n ,  there is no c le a r -c u t  d e f in i t io n  that can be made which 

can d is tinguish  a "good" special education-emotional impairment teacher 

from a "good" elementary education teacher. I f  the trend toward com­

petency-based teacher tra in in g  continues, and i f  competencies are to  

include the important areas of a t t i tu d e  and p e rs o n a lity ,  b e tte r  means 

of id e n t i fy in g ,  assessing and developing these c h a ra c te r is t ic s  w i l l  be 

needed.
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Other l im ita t io n s  include (a) the l im ite d  number of studies  

done p r io r  to th is  one concerning the s e le c tiv e  process of emotional - 

impairment tra in e e s , (b) the lack of information regarding the appro­

p r ia te  instruments to  be used fo r  a study o f th is  type , and (c) the 

knowledge as to why some elementary education majors were not w i l l in g  

to p a r t ic ip a te  in the study. Perhaps those students who volunteered  

to p a r t ic ip a te  have more s im ila r  c h a ra c te r is t ic s  than those who did not 

choose to  p a r t ic ip a te  in the study.

Based on the findings o f  th is  study, i t  can be suggested th at  

students in the two c u rr ic u la ,  elementary education and special educa- 

tion-im pairm ent, do not d i f f e r  in  the a t t i tu d in a l  and persona lity  

c h a ra c te r is t ic s  measured* The ob jec tive  data obtained would not be 

useful in  d iscrim inating  between the two groups of students. U ntil  

such data e x is t ,  the present s e le c tiv e  process is adequate, but because 

of the s u b je c t iv i ty  involved in  that process, i t  stands to reason that  

students with personality  t r a i t s  s im ila r  to  those on the selecting  

committee are being chosen.

Based on th is  study, the w r i te r  recommends th a t another 

in v e s tig a to r  expand i t  to include a pre- and p o s t-te s t o f  the subjects. 

This type of procedure would be useful in tes tin g  the consistency of 

the subjects ' responses and how these responses change as a re s u lt  of 

experience. The p o s t-te s t should be administered a f t e r  the subjects  

have entered the teaching f i e ld  and acquired experience. To provide a 

norm pattern  i t  would also be helpful to gather data on ex is ting  elemen­

tary  and special education-emotional impairment teachers in the f i e ld  

who have been declared "good" or "inadequate" by recognized a u th o r it ie s .
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A l i s t  of s k i l ls  th a t would speak to the competencies of "good" teachers 

should be devised. This would be done so that there would be consider­

able agreement of terminology and d e fin it io n s  used by experts in the 

f i e ld .  Another investigation  might also u t i l i z e  additional tests that 

would look at s im ila r  or d if fe re n t  a t t i tu d in a l personality t r a i t -  

patterns and values.
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SELECTION CONDITIONS AND PROCEDURES FOR UNDERGRADUATE 
STUDENTS INTENDING TO BECOME MAJORS IN SPECIAL 

EDUCATION TEACHER PREPARATION CURRICULA AT 
MICHIGAN STATE UNIVERSITY

At the undergraduate le v e l*  Michigan S ta te  U n iv e rs ity  o ffe rs  
preparation  programs fo r  those In te re s te d  1n becoming teachers o f men­
t a l l y  re tarded , em otionally  d is tu rb e d , v is u a lly  Im paired, hearing  
Impaired and b11nd/deaf. Because o f the la rg e  numbers o f candidates 
in te re s ted  In these c u rr ic u la  and the l im ita t io n  o f a v a ila b le  s t a f f  and 
resources. I t  has been necessary to  es tab lish  c u rr ic u la r  quotas fo r  
student admissions a t  the ju n io r  le v e l and appropria te  student se lection  
procedures. This document Intended to  provide Inform ation re la t in g  to  
requirements and procedures fo r  admission.

S election  C r ite r ia

S e lec tio n  o f app licants Is based upon su b jective  evaluation  
of c e rta in  fa c to rs  and experiences as fo llow s:

1. In te n s ity  o f In te re s t  In  education o f handicapped. Evi­
dence may be shown by t u to r ia l ,  vo lunteer o r o ther work 
and contacts w ith  handicapped persons over a period o f  
tim e . Other evidence suggesting a conmltment to  the  
f i e ld  w il l  also be sought.

2. Evaluation o f the nature and ex ten t o f previous exper­
ience w ith  handicapped persons. Provisions are made by 
the Special Education s t a f f  to  a s s is t freshmen and 
sophomores w ith  opportun ities  to gain such experience  
through various options.

These experiences may be sought by any f i r s t  o r second 
year student attending M.S.U. o r o ther in s t itu t io n s .  
Campus students w i l l  be advised to work through the  
Volunteer Bureau.

Up to  three d if fe r e n t  experiences o f approxim ately 30 
hours each w i l l  be required  Inc lud ing  one or more o f the  
fo llo w in g :

a . a tu to r ia l  experience w ith  e ith e r  handicapped 
or non-handicapped persons.
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b. experience w ith  school age handicapped, 
p re fe rab ly  1n the Intended area o f special 
education concentration .

c. fre e -ch o ice  experience o f some p o te n tia l r e le ­
vance to special education.

Volunteer experiences p r io r  to  high school graduation can­
not be used to waive the above requirem ents, but do provide  
some evidence o f In te re s t  and commitment as noted In  number 
1 above.

V e r if ie d  vo lunteer or paid experiences a f te r  high school 
graduation may be used to waive the above requirements a t  
the d is c re tio n  o f a special education major advisor.

A tw o-part s u b je c tive  evaluation  w i l l  be required a f te r  
each experience.

a . The student w i l l  be asked to provide w ritte n  
descrip tio n  o f how the experience was re la te d  
to his own goals.

b. The cooperating agency-supervisory person w il l  
be asked to complete an evaluation  form.

3. Evaluation o f lab ora to ry  and f ie ld  experience 1n teaching . 
A ll candidates are expected to complete ED 101 A, ''Explor­
ing Teaching," p r io r  to  consideration as a special educa­
tio n  major. Further s p e c ific  d es crip tio n  o f th is  
requirement 1s a v a ila b le  1n w ritte n  form from the Depart­
ment o f Elementary and Special Education.

4 . Evaluation o f previous academic preparation and grade
p o in t average. M.S.U. requires a minimum grade po int
average o f 2 .0  fo r  entrance to College o f Education 
c u rr ic u la . Except 1n unusual circum stances, however, 
a minimum grade po in t average w il l  not be s u f f ic ie n t  
fo r  candidates who compete as app lican ts  fo r  special 
education c u rr ic u la .

5. Evaluation o f in te r-p ers o n a l re la tio n s h ip s , c h ild  r e la ­
tionships and o ther personal c h a ra c te r is tic s  w ith
relevance to teaching a c t iv i ty  and p a r t ic u la r  special 
education c u rr ic u la .

6. Acceptance as a teacher c e r t i f ic a t io n  candidate by those 
responsible fo r  elementary o r secondary preparation pro­
grams.
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I t  is  recognized th a t there are few , 1 f any, s a tis fa c to ry  
o b je c tiv e  c r i t e r ia  fo r  s e le c tio n  w ith  demonstrated v a l id i ty -  A continu  
ing attem pt w i l l  be made to v a lid a te  the above fa c to rs  and judgments as 
a means fo r  developing o b je c tiv e  c r i te r ia  fo r  s e le c tio n . In cases 
where in form ation  is  Inadequate, an in te rv iew  may be requ ired .

Numbers o f Candidates

Admission to  special education c u rr ic u la  has been established  
fo r  each o f the  areas e f fe c t iv e  a t  the ju n io r  year leve l according to  
the fo llow ing  schedule:

Mental R etardation  44
Emotional Disturbance 42
V is u a lly  Handicapped

(Includes Bl1nd/Deaf program)
Deaf Education 24

The curren t ra t io  o f on-campus to tra n s fe r  student admissions 
is  two to  one.

I t  is  expected th a t admission o f 142 ju n io r  le v e l students 
w il l  y ie ld  approxim ately 120 sen ior graduates per ye ar.

Procedures fo r  A p p lica tion

In te re s te d  candidates are encouraged to  contact the Under­
graduate Student A ffa irs  O ff ic e , Room 134, C ollege o f Education fo r  
a p p lic a tio n  m ateria ls  and fu r th e r  d e s c rip tiv e  In fo rm atio n . Applicants  
are due March 15 and w i l l  be considered during the w in ter term o f the  
a p p lic a n t's  sophomore y e a r. Requirements l is te d  under se lec tio n  
c r i t e r ia  must be completed p r io r  to consideration .

A ll completed ap p lica tion s  are sent to  the special education  
fa c u lty  fo r  review and successful candidates are n o t if ie d  during the  
spring term .

T ran sfer app licants are advised to contact th e ir  Michigan 
community co llege  counselors or u n iv e rs ity  advisors fo r  inform ation  
and experience opportun ities  a v a ila b le  to them on the home campus or 
community.
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My name 1s W ill Johnson. I am a doctoral student a t  Michigan 
S tate  U n ive rs ity  1n the Department o f Elementary and Special Education.
I  have completed a l l  o f my work towards n̂ y doctoral degree except fo r  
gathering data fo r  my research. The research perta ins to  the a t t i tu d in a l  
and p ers o n a lity  t r a i t s  o f p o te n tia l elementary and special education  
teachers. As a re s u lt  o f ta lk in g  to your advisors, I complied a 11st o f  
students from which your name was randomly selected  to  be a p a rtic ip a n t  
in my research. Should you agree to p a r t ic ip a te , 1 t would requ ire  
approxim ately one and one h a lf  hours o f your tim e fo r  te s tin g . The 
selected  tes ts  deal only w ith  p e rs o n a lity . A ll In form ation  w i l l  be held  
1n s t r ic t  confidence by me, not to  be used or seen by anyone other than 
me. A fte r  the data has been c o lle c te d  and analyzed, you may have access 
to  your re s u lts .

Each p a r t ic ip a n t 's  name w il l  be e l ig ib le  to be drawn fo r  one 
o f the ten $10.00 b i l ls  upon completion o f the te s ts . You may c a ll  me 
a t 355-4545 o r come to  301-9 Erickson H a ll .

1 wish you the best luck on your summer endeavors, and I am 
extrem ely a p p re c ia tiv e  o f your help.

Yours t r u ly ,

W ill Johnson

WJ/am
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I t  was Indeed kind o f you to p a r t ic ip a te  In  my study by 
responding to  the series o f te s ts  selected fo r  the study.

I f  you w il l  r e c a l l ,  I promised s t r ic t  c o n f id e n t ia lity  1n 
regard to the te s t re s u lts . To keep th a t promise, no re s u lts  w i l l  be 
mailed o r given on the phone. I am located on the th ird  f lo o r  o f 
Erickson H a ll (3 0 1 -9 ) . You may c a ll  355-4545 to make appointments.

Enclosed 1s a 11st o f the  ten names drawn to rece ive  $10.00
each.

Again, I  say thanks a m illio n  fo r  your help.

Warmly,

W ill Johnson

WJ/am

Enclosure
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1. Janet B u tler

2. Richard M, C ollins

3. Georgia Davidson

4. J111 Forberg

5. LeeAnn Heusner

6. C hristine Irv in

7. Karen A. Johnston

8. Barbara Mann

9. Ronda L. P re tz la f f  

10. Barbara WHmarth
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PLEASE KOTE:
Appendix C, Form T399 "Strong Vocational Interest 
Blank For Men'.', Appendix C, Form TW398, "Strong 
Vocational Interest Blank For Women”, Appendix D, 
"Edwards Personal Preference Schedule”, Appendix 
E, "Minnesota Teacher Attitude Inventory", and 
Appendix F, "Information Form", not microfilmed 
at request of author. Available for consultation 
at Michigan State University Library.
UNIVERSITY MICROFILMS


