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ABSTRACT

AN INVESTIGATION INTO PARTICIPATION PATTERNS OF DEPENDENT 
AFRICAN FEMALE S IN CONTINUING EDUCATION 

PROGRAMS WITHIN SELECTED UNIVERSITY 
CENTERS IN MICHIGAN

By

Daphne B. E. Williams

This study Investigated patterns of p artic ip a tio n  In continuing 

education programs by dependent Sub-Saharan African females a t selected 

univers ity  centers 1n Michigan. S p e c ific a lly , I ts  purpose was to

1) obtain Information about certa in  demographic and social 

characteristics  o f respondents 1n selected university  centers 1n Michi­

gan.

2) obtain Information about actual and Intended partic ipa tion  

of respondents In continuing education programs.

3) analyze such p artic ip a tio n  1n terms o f a partic ipa tion

typology.

4) id e n tify  Influences generating respondents' In te re s t 1n 

educational programs 1n the United States.

5) examine relationships between certa in  demographic and 

social characteristics  and partic1pat1on/non-part1c1pat1on.

The population consisted of a l l  married Sub-Saharan African  

women liv in g  with th e ir  African student husbands during Winter Term,

1976 1n f iv e  university  centers w ith in  Michigan— East Lansing, Ann
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Arbor, D e tro it, Kalamazoo and Berrien Springs. There were 111 females 

representing twelve African countries. Of these, ninety were In te r ­

viewed.

For the purpose of the study, p artic ip a tio n  1n continuing 

education was defined to encompass engagement 1n any and a combination 

of learning a c t iv it ie s  which were academic, vocational, re lig io u s , 

recreational or soc ia l.

Data were system atically and s ta t is t ic a lly  analyzed. The 

ch1 square was used to te s t fo r s ta t is t ic a l significance of re la tio n ­

ships.

Findings and Conclusions

Respondents represented twelve African countries of which the 

vast m ajority was English-speaking. Half o f the respondents came from 

N igeria. Chiefly  urbanites and C hristians, eighty-two percent were 

between twenty-two and th ir ty  years of age and about three-quarters had 

a t least one c h ild . The more children women had and the younger th e ir  

ages, the less they partic ipated  1n continuing education.

The range of stay In the United States was between two weeks 

and eight years. That variab le  showed the strongest re lationship  to 

partic ip a tio n  1n continuing education. However, the kinds and levels  

of partic ipa tion  were not necessarily re lated  to length of stay.

Respondents were p rin c ip a lly  elementary school teachers or 

high school and tra in ing  college graduates. English had been th e ir  

major language of Ins truction . Their husbands belonged to higher
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professional cadres. Most o f them were un ivers ity  teachers and were 

predominantly doctoral students 1n the science f ie ld s .

P artic ipation  1n continuing education was found to be closely  

related to parents' educational and occupational background. Most 

active partic ipants had mothers 1n occupations demanding higher levels  

of education. Respondents re lie d  heavily on th e ir  spouses fo r finan ­

c ia l support. A few of them had grants.

They reported that factors which Influenced them to p a r t ic i­

pate 1n continuing education were 1) superior educational fa c i l i t ie s  

1n the United S tates, 2) greater f le x ib i l i t y  1n class scheduling and 

range and choice of study areas, and 3) more encouragement fo r married 

women 1n the United States. Factors they reported as discouraging 

partic ipa tion  were 1) high cost of tu it io n , 2) academic pressure,

3) l i t t l e  help w ith home re s p o n s ib ilitie s . Economic In te re s t was the 

most frequently Id e n tifie d  factor motivating these women to continue 

th e ir  education while 1n the United States. About e1ghty-s1x percent 

anticipated seeking employment upon returning home.

The most popular areas o f educational a c t iv ity  were the 

professional, vocational/technical and personal. The desire to pursue 

degree programs and acquire diplomas was strong. Main subjects pursued 

were business ad n ln is tra tio n , education and social science. Four-year 

colleges, community and jun io r colleges and wives' and women's clubs 

were the In s titu tio n s  1n which continuing education was most often  

pursued.

The study revealed several areas of special concern. These 

Included financia l lim ita tio n s , cu ltu ra l adjustment problems, and
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Immigration Issues. Reconmendatlons and suggestions by respondents to 

foreign student advisors, funding agencies and home governments empha­

sized the Improvement o f educational opportunities, more scholarships, 

a change 1n immigration polic ies fo r foreign student wives and more and 

b etter ch lld -care  f a c i l i t ie s .

I t  Is hoped that the research w il l  stim ulate s im ila r studies 

among other foreign student groups. This may consequently contribute  

to better planning 1n continuing education programs fo r wives of 

foreign students.
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CHAPTER I

THE PROBLEM 

Introduction

Throughout the world the education of women is  closely linked  

to the roles relegated to them by society. In many countries, the 

societal and educational m ilieu has not encouraged g ir ls  and women to  

take advantage of th e ir  educational p o te n tia lit ie s  but has assigned 

them specific and res tric ted  roles and functions. The pushing of 

females Into an acceptance of the single ro le  of homemaklng often  

Inh ib its  th e ir  learning ambitions and th e ir  aspirations to partic ip ate  

1n continuing education. This is the case In most African societies  

today.

Past trends 1n most African countries Indicate re la tiv e ly  

lower rates of female partic ip a tio n  a t a l l  levels of education, p a r t i­

cu larly  a fte r  the primary school le v e l. The trends fu rth er Indicate  

that the few women entering school are oriented toward the acquisition  

of knowledge and s k ills  associated with th e ir  tra d itio n a l roles as 

wives and mothers. But th is  s ituation  1s beginning to change. There 

1s an Increased enrollment o f women 1n formal educational In s titu tio n s . 

On the other hand, the level of attainment of most women who enter 

schools remains re la tiv e ly  low, swelling the ranks of the masses of 

women with lesser education compared to th e ir  male counterparts. For

1



most o f such women, the prospects of furthering th e ir  education are 

lim ited e ith e r by lack o f educational opportunities or because o f 

th e ir  societal roles and re s p o n s ib ilit ie s , 1n p artic u la r those re la tin g  

to the tra d itio n a l In s titu tio n  of marriage w ithin which most of these 

women are found.

I t  1s with such societal resp o n s ib ilities  and lim ited  back­

grounds that most African women confront a complex and changing world.

In th is  environment one would expect an Increase 1n th e ir  desire or 

need to Improve th e ir  s k il ls  through fu rth er p artic ip a tio n  1n the 

educational process. The nature of formal schooling tends, however, 

to preclude th e ir  p artic ip a tio n . I t  would also seem that arrangements 

outside the formal system would provide opportunities fo r th is  class 

of women. Especially e ffe c tiv e  would be continuing education programs 

that are structured with s u ffic ie n t f le x ib i l i t y  1n th e ir  curriculum 

and scheduling, and other factors that consider the peculiar needs and 

aspirations of women.

The above postulations can be reinforced through the study 

of some of the women who are to be found In situations where educational 

opportunities are d iffe re n t and ex is t both outside and Inside the 

formal system of education. A case 1n point 1s that o f African women 

who accompany th e ir  student husbands to the United States. A selected 

group of these women 1n the Michigan area have been studied to discover 

the extent and manner o f th e ir  p artic ipa tion  1n a c tiv it ie s  and programs 

1n continuing th e ir  education and the major factors that a ffe c t such 

p artic ip a tio n .
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Purpose of the Study

This study Investigated patterns of p artic ip a tio n  In 

continuing education programs by dependent Sub-Saharan African females 

a t selected un iversity  centers 1n Michigan.

More s p e c ific a lly , 1t sought to

1) gain Information about certa in  demographic and social 

characteristics of dependent African females 1n selected university  

centers 1n Michigan.

2) gain Information on actual and Intended p artic ipation  1n 

continuing education programs.

3) analyze such partic ip a tio n  1n terms o f a partic ip atio n

typology.

4) Id e n tify  influences generating dependent African females' 

In teres t 1n educational programs 1n the United States.

5) examine relationships between certa in  demographic and 

social characteristics  and part1c1pat1on/non-part1c1pat1on.

Assumptions

Underlying th is  study were certa in  assumptions. These assump- 

tions were:

1) Dependent African females' reasons fo r engaging In educa­

tional pursuits are Influenced by a varie ty  of factors such as educa­

tional opportunities tha t e x is t 1n the community.

2) Most African wives w ill  take advantage of the opportunities  

to continue th e ir  education.
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3) Even though American educational programs are designed 

prim arily  to serve the needs o f Americans, the dependent African  

females w il l  perceive 1n these programs useful elements that can be 

read ily  adapted to th e ir  own needs.

Research Questions

The following set o f research questions directed the In v e s ti­

gation. These questions considered Independent variables tha t showed 

demographic relationships and provided Information on class structure , 

motivational techniques employed 1n the United S tates, media channels, 

employment and In s titu tio n a l patterns.

The research questions were subjected to a deta iled  descrip­

tion a fte r  which some of the questions were tested to generate s ta t is ­

t ic a l data and to determine levels of s ignificance.

The questions were:

1. To what extent 1s place o f residence 1n the home country 

associated with p artic ip a tio n  1n continuing education?

2. Are differences 1n re lig ious a f f i l ia t io n  associated with  

the partic ipation  of dependent African females 1n educational classes?

3. Is there a re lationship  between English language back­

ground (years o f study o f English) and p artic ip a tio n  1n educational 

classes?

4. Is there a re lationship  between age o f the women and 

th e ir  partic ip atio n  1n educational classes?

5. Is  previous educational background associated with th e ir  

partic ipation  or non-part1c1pat1on 1n continuing education programs?
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6. Is there a re la tionship  between the number and ages o f 

children a woman has and her p artic ip a tio n  1n continuing education 

classes?

7. To what extent does length o f stay in  the United States 

Influence the dependent African female's p artic ip a tio n  1n continuing 

education classes?

8. To what extent are scheduling o f classes, perceived 

relevance of courses and the varie ty  o f classes offered associated 

with the partic ip a tio n  1n continuing education a c tiv itie s ?

9. Is  there a s ig n ific a n t d ifference between the perceived 

support and cooperation of husbands, fam ilies  and friends of the wives 

enrolled 1n educational programs in the United States and those of the 

wives who are not?

10. Through what information channels do these women become 

Interested 1n engaging in educational pursuits 1n the United States?

11. Is  there a re la tionship  between partic ip a tio n  levels and 

stated expectations of reward?

Significance o f the Study

Increasing e ffo rts  are today directed a t studies regarding 

married women 1n educational a c t iv it ie s  especially  1n the developing 

countries, but also 1n the United States. From the review of the 

l ite ra tu re , th is  f ie ld  appears to be a re la t iv e ly  new one fo r  research 

exploration. There 1s also a noticeable lack o f studies on motiva­

tional factors th a t Influence African women to p artic ip a te  1n programs 

to continue th e ir  education. The present study was designed to bring
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out some s ig n ific a n t findings fo r  both continuing education 

administrators and other college adm inistrators who are concerned with 

the adjustment and educational progress of wives o f students 1n In te r ­

national exchange programs. The Information gained has Increased the 

knowledge that already existed and, a t the same tim e, has presented 

general Im plications fo r  s im ila r populations.

The study s p e c ific a lly  has

1) been o f significance to the partic ipants themselves; 1t 

has been a chance fo r African wives to fee l themselves a part of a 

studied group. I t  has given status to th e ir  roles as wives.

2) gathered data necessary to generate Information about 

educational opportunities, especially fo r married women, fo r  use by 

both foreign students and continuing education and college administra­

tors.

Also, the study w ill

1) provide data fo r continuing education adm inistrators, 

college a<*n1n1strators (fore ign  student advisors, fo r  example), and 

Interested agencies who are concerned with policy making fo r the edu­

cational progress and adjustment o f foreign students 1n the United 

States. I t  w il l  ass ist with the assessment o f the various academic 

and non-academic programs and services ava ilab le  to African wives and 

other foreign student wives as well as aid 1n planning future programs 

as reflected  by the concerns and needs Id e n tif ie d .

2) provide an opportunity fo r local community groups, such 

as the Community Volunteers fo r  In ternational Programs a t Michigan 

State U niversity , church groups and service groups, to assess the
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existing resources and to point out the strengths and weaknesses of 

opportunities availab le  1n the local community.

3) generate In te re s t among educational planners In A frica  

who are concerned with developing or expanding programs In the area 

of continuing education fo r women. I t  w il l  give some Insights Into  

the conditions and factors that may be helpful In establishing special 

programs fo r women, especially  married women.

4) serve as a guide to African counselors 1n A frica o ffering  

advice to prospective African students about educational resources and 

services ava ilab le  In American educational In s titu tio n s . Knowledge 

can be provided through o rien ta tion  programs fo r  married men and th e ir  

wives to Inform them of possible educational avenues to be explored 

once 1n the United States and to help them make wiser decisions about 

bringing or not bringing th e ir  wives.

Lim itations o f the Study

1. The study was res tric ted  to wives of African married 

students ra ther than to a l l  African women, and th is  had certa in  lim ita ­

tions fo r subsequent generalizations.

2. The exclusion from th is  study o f single women students 

and married women students who were on campus without th e ir  spouses 

had certa in  disadvantages.

3. Since the sample was made up of wives who are p o te n tia lly  

part of the e l i t e  of th e ir  societies and who were In  an environment 

dominated by students, the expressed academic aspirations and desires 

may have been Influenced by a p a rtic u la r se ttin g .
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4. The varia tio n  1n respondents' cu ltu ra l backgrounds may 

have affected th e ir  responses and may have re flected  ethnic or regional 

differences.

5. I t  may be expected th a t because 1975 was In ternational 

Women's Year, responses may have reflected  heightened perceptions 

rather than "normal" responses; 1n other words, the responses o f these 

women may have been less representative than they would have been a t 

other time periods.

6. Because o f the economic recession 1n the United States 

during the period 1n which the study was done, foreign students were 

being subjected to rigorous examination and scrutiny with respect to 

visa , academic, fin an c ia l and employment status. Some o f the students 

had been threatened w ith , and even experienced, deportation to th e ir  

home countries. As a re s u lt, respondents may have shown reluctance to 

commit themselves on matters re la tin g  to employment and length of 

desired stay 1n the United States.

D efin itions of Terms

The major terms used 1n th is  study are defined to ensure that 

the w rite r and the reader share s im ila r In terp re ta tio n s . The following  

have been defined:

An African— a person from A frica south o f the Sahara.

A dependent female—a woman who 1s tra d it io n a lly  or s ta tu to r­

i ly  married to an African male student.

University centers—those In s titu tio n s  with exclusively or 

predominantly educational purposes geared to providing post-secondary



9

education. Such In s titu tio n s  1n th is  study are accessible to foreign  

students to pursue higher education and have no less than e ig h ty -fiv e  

foreign students enrolled.

P artic ipation  patterns— the extent to which dependent females 

get Involved 1n an educational a c t iv ity , academic or non-academic, that 

1s designed to continue th e ir  education.

P artic ip atio n — the act o f enrolling  and engaging 1n an educa­

tional a c t iv ity  or program.

Continuing education—educational a c t iv it ie s  resumed a fte r  

termination or In terruption  of formal schooling, and usually a fte r  

undertaking pursuit o f vocational and other specific  goals and In terests  

such as marriage.

Overview and Organization 
of the D issertation

Chapter I  presents a statement o f the problem that was 

Investigated. The background Information 1s presented and 1s followed 

by a discussion of the purpose and assumptions; the research questions 

are specified , and the significance and lim ita tio n s  of the study are 

Indicated. A d e fin itio n  of key terms 1s added.

Chapter I I  1s a review of the relevant re lated  lite ra tu re  

and research studies.

Chapter I I I  focuses on the research design and methodology 

used 1n the study. The population and sample, Instrumentation, method 

of co llecting  and tabulating data and procedures fo r  analysis o f the 

data are reported.
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Chapter IV presents the general findings analyzed both 

descriptively  and with the aid of tables and graphs; s ta tis t ic a l te s t  

resu lts; and responses to the open-ended question are c lass ified  and 

accompanied by a set o f recommendations.

Chapter V Is a summary and overview of the research. A d is­

cussion and In terp re ta tion  of research results 1s Included. Conclusions, 

im plications, recommendations and suggestions fo r future  research fo llow .



CHAPTER I I

REVIEW OF RELEVANT LITERATURE 

Introduction

Chapter I I  1s divided In to  two sections. Section I ,  which 

serves as a background fo r the study, provides a b r ie f  h istory o f the 

education o f women in A frica and examines factors tha t have influenced 

women's educational development. Section I I  reviews lite ra tu re  on the 

foreign student 1n the United S tates, research 1n the f ie ld  o f p a r t ic i­

pation of the married and mature woman 1n continuing education programs 

and empirical evidence In  the area o f adult p artic ip a tio n  In continuing 

education.

Section I 

Education of females 1n A frica

Two primary sets of factors have been 1n operation to deter­

mine the d irection  o f female p artic ip a tio n  1n education w ith in  A frica . 

The f i r s t  Is  a set o f h is to ric a l antecedents tha t have led to the crea­

tion of a dlchotomous society: an e l i t i s t  m inority and an educationally

underprivileged m ajo rity . The second Is a set o f social and cultura l 

factors such as "the conservative a ttitu d e  o f parents," "the v ic is s i­

tudes o f puberty," "Incom patib ility  between education and fem inity"

11
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and "early marriages."^ The In teraction  o f these forces and the 

discrim inatory tendencies towards women's education Inherent 1n Western 

colonial and missionary education 1n A frica  are now examined.

Western colonial education

Western education 1n A frica dates back to the seventeenth

century and evolved with missionary and colonial a c t iv it ie s  on the
2

continent. Though missionary and colonial education had d iffe re n t  

orien ta tions , they were s im ila r 1n tha t th e ir  contents were western 

oriented. In content, the tra in ing  provided by colonial education was 

not designed to prepare the Individuals fo r the services o f th e ir  

country but rather to Inculcate the values of the metropolitan power 

1n a few selected ind iv iduals . These were mostly men needed by the

colonial governments to  form a supportive structure fo r th e ir  admlnls-
3

tra tio n s . Van Allen notes:

Where the co lo n ia lis ts  needed l i te r a te  Africans to  form a 
supportive structure fo r colonial governments, they sought 
out young boys fo r tra in in g . . . . Again, mission educa­
tion  soon came to be the req u is ite  fo r  prestige and fo r  
p o lit ic a l and economic power but g ir ls  were sent to school 
much less often than boys—as they s t i l l  are. G ir ls , 1t

1 United Nations Economic and Social Council: Study on the
Equality o f Access o f G irls  and Women to Education 1n the Context o f 
Hural Bevel opmen¥. E/cN . g / ^ R e v . T I T eFf uary , ^ 75 I T ppT 3S-"37 .

^Colln G. Wise, A History of Education In B ritis h  West 
Africa (London: Longmans Green and Co.,  1$56), pp.

3F. H. H i l l ia r d ,  A Short History of Education 1n B ritis h  
West A frica (London: Thomas Nelson and ĵ tons, C td ., 1957), pp. 167-177.
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was said , were needed by th e ir  mothers fo r  help with house 
and farm work. . . . 4

In e ffe c t , the small pool o f e lite s  created by the colonial 

governments was dominated by men who worked as a social class to pre­

serve th e ir  p riv ileged  position with detrimental consequences to  th e ir  

societies 1n general and to women 1n p a rtic u la r.

Another dimension o f colonial education that lim ited  female 

p artic ipation  was the great varia tio n  1n educational opportunities  

within regions of the same colony. Usually, only Africans liv in g  1n 

or near the adm inistrative centers had access to educational opportuni­

t ie s . For Instance, 1n the Gambia, lite ra c y  rates were considerably 

higher fo r Bathurst town than fo r the other regions; 1n Uganda, urban 

Buganda monopolized education while 1n Ghana, the e n tire  northern por­

tion of the country lacked schools.^ Boys from the hinterland areas 

without schools had to be sent to be educated 1n and around the adminis­

tra t iv e  centers. This p riv ile g e  could not, however, be extended to 

g ir ls  fo r many reasons. Early marriages precluded such p artic ip a tio n  

and the fea r o f pregnancy forced parents to keep g ir ls  a t home under 

th e ir  own supervision.

The e ffo rts  o f the colonial governments to encourage the 

p artic ip a tio n  o f people from the hinterlands were directed a t the

4
Judith Van A llen , "Modernization means more dependency," 

The Center Magazine (May/June, 1974), p. 61.

^Walter Rodney, How Europe Underdeveloped A frica  (Dar es 
salaam: Tanzania Publishing House, 1972), p. 266.
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children o f the ro ya lty . Boys were the exclusive benefic iaries  o f 

this gesture since they could la te r  be used as Instruments of the 

colonial government.

Colonial educational policy was not s ta t ic ,  however. Edu­

cators and administrators made serious e ffo rts  to broaden the scope 

o f, and access to , education. As Rodney Indicates:

From the 1920s, both B rita in  and France produced colonial 
educators and education commissions which urged greater 
relevance of teaching programmes in A frica . They also 
put forward suggestions such as the use of local languages 
1n primary schools, more education fo r 9 l£ ls  and an end 
to w h ite -c o lla r o rien ta tion  o f schooling.6

The recommendation tha t g ir ls  should go to school 1s p a r t i­

cu larly  In teresting  here since 1t entertains the notion tha t the s k il ls  

acquired can be u t i l iz e d  In a male dominated C1v1l Service in fras tru c ­

ture. However, the social im plications o f such a thought are being 

overlooked, fo r the status of women 1n the metropolitan centers them­

selves 1s equally doubtful.

Mission education

In sp ite  o f numerous critic ism s often levied a t m issionaries, 

missions carried  the bigger "burden" fo r  the education of Africans 

during the colonial era; and they, more than the colonial governments, 

emphasized the importance o f the education of females. Their focus, 

however, was upon the tra in ing  o f g ir ls  as good Christian housewives

^Rodney* op. c 1 t . ,  p. 275.
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and mothers.7 The a c t iv it ie s  o f the missions were localized and the 

levels of female p artic ip a tio n  varied between areas* w ithin and between 

colonies. In N igeria , fo r Instance, 1 t was the policy o f the colonial 

government to exclude mission a c t iv it ie s  from the north. In  Ghana, the 

In te r io r  and upper portions o f the country could not be reached by the
o

missionaries u n til a fte r  the conquest o f the Ashantis by the B ritis h . 

Kl1ngsh1rn reports that as early  as 1918 1n Ghana the ra tio  o f boys 

to g ir ls  1n mission schools was roughly three to one, while the corres-
g

ponding figure  fo r government (co lo n ia l) schools was six to one. This 

contrasts with what Wise reports from N igeria— the f i r s t  mission school 

established there catered to about fo rty  pupils , only one o f whom was 

fe m a le .^

Traditional education o f women

Traditional African societies emphasized the preparation of

g ir ls  fo r th e ir  roles w ith in  a subsistence agricu ltu ra l econoiny and

th e ir  future status as wives and mothers. S is te r Marle-Andrl du Sacre-

Coeur, remarking on the mental formation o f young African g ir ls ,  stated:

African mothers teach th e ir  daughters how to grow the staple  
foods and the Indispensable Ingredients that go with

7Agnes KUngshlm , "The social position o f women 1n Ghana," 
Verfassung und Recht In Urersee, 6. Jahrgang, 3. (Q uarta l, 1973), 
p. Z§3.

Q
P h ilip  Foster, Education and Social Change 1n Ghana (London: 

Routledge and Kegan Paul, 1965), p. 121.
g

Kllngshlrn, op. c 1 t . ,  p. 293.

10M1 se, op. c 1 t . , p. 10.
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them. . . . The woman who makes m il le t  beer, vegetable 
b u tte r, soap or pottery teaches her daughter the technique 
of these c ra fts , takes her along to the d iffe re n t markets 
and entrusts to her care her l i t t l e  brothers and s is te rs .
These resp o n s ib ilities  assumed a t a tender age plus the 
example o f courage, endurance, and devotion she sees and 
admires 1n her mother, a l l  go to fashion the m entality  
of the young African g ir l  and form the basis o f her moral 
t ra in in g .1 '

A fu rth er dimension o f the tra in ing  and preparation o f g ir ls  

was th e ir  in it ia t io n  Into secret soc ie ties . These In s titu tio n s , 

designed to provide a general education 1n social and vocational tra in ­

ing, 1n the regulation o f sexual conduct and 1n the supervision of 

p o lit ic a l and economic a f fa ir s ,  l e f t  a lasting  Im print on partic ipants  

as to th e ir  s tatus, roles and resp o n s ib ilities  1n society—most of 

these center on the woman as a w ife and a mother In a subsistence 

society.

The tra in ing  of African women In tra d itio n a l society had 

Important Im plications fo r what happened when the missionaries arrived . 

For, with the b u ilt - in  bias o f Western education regarding appropriate 

patterns o f education fo r women, and given the constraints o f t ra d i­

tional society, African women were put a t a double disadvantage 1n 

deriving the fu l l  benefits of Western education when 1t a rrived .

Consequences of the In teraction  of c o lo n ia l, 
mission and tra d itio n a l education

The lower p artic ip a tio n  rates o f females 1n colonial educa­

tion may be a ttrib u te d  to a varie ty  of fac to rs , most of which may have

^ S is te r  Mar1e-Andr6 du Sacre-Coeur, La Femme Noire en Afrlque  
Occldentale (Paris: Payot, 1939), p. 208.
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stemmed from the desires and the a ttitu d es  o f the Indigenous

population. However, the desire o f the colonial governments was a

powerful determining fa c to r. The colonial governments emphasized In

some o f th e ir  reports that preparation fo r marriage and the home should

be the central objective of women's education. The Nyasaland (now

Malawi) report states: "The m ajority of g ir ls  w il l  become wives and

mothers, and 1t 1s Important that th e ir  education should be directed
12toward equipping them fo r th e ir  fu tu re  sphere of homemaklng." The

Report on Higher Education 1n East A frica declared: "The function of
13women's education 1s to tra in  homemakers."

Adult education was accepted 1n p rin c ip le  by the various

colonial governments. For example, the memorandum on the education

of African communities states: "The education o f adults had to go

hand 1n hand with the education of the young and the education of the
14women with the education of the men." But adult education fo r women 

had Its  focus on the d a ily  l i f e  of the local community. Though the 

missions taught reading and w riting  to these women as necessary tools  

of communication, most of the a c t iv it ie s  were oriented to motherhood 

and n u tr itio n .

The aim o f education fo r women was thus perceived by both 

the missionaries and the colonial masters as d if fe re n t from that of

12Code and Syllabus of Instruction  fo r  use 1n schools fo r  
African g ir ls  and schools fo r tra in in g  African women teachers, Nyasa­
land, 1933, p. 3.

l3 Colon1al No. 142, 1935.
14

Colonial No. 103, 1935, paragraph 6.
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education fo r  men. Though mission schools made special attempts to 

re c ru it women students and to provide teachers, there were many d i f ­

ferences between the education o f men and women. Baker notes that

. . . standards 1n the sense o f education achieved by males 
and females d iffe re d , 1n tha t though a few boys were q u a li­
fying 1n 1954 fo r secondary school education th is  standard 
has not been reached by g ir ls .  Again, technical education 
attracted  a number of male pupils but was not open to females.
One additional consideration which must be taken Into  account 
1s the factor o f age. In many Blrom areas, children f i r s t  
begin school la te ,  the tendency being to consider a ch ild  
reatjy fo r school when he shows some desire fo r schooling; 
the complaint 1s that those who q u a lify  fo r  entrance to 
senior schools of one sort or another are too o ld . In the 
case o f g ir ls ,  th is  tends often to mean tha t they reach 
marriageable age, and 1t was not considered desirable by 
many Blrom parents to delay a g i r l 's  marriage unduly. Again,
1n only a few areas are there establishments providing post­
primary school education fo r  g ir ls ,  so tha t fu rth er education 
requires leaving home. Many Blrom parents are loath to allow  
th e ir  g ir ls  to  l iv e  away from home a t such a crucial time 1n 
th e ir  l iv e s .15

The s itu a tion  that emerges from both colonial and missionary 

education outlined with respect to g ir ls  Is  one 1n which female p a r t ic i­

pation 1n education was considerably less than tha t o f males. The 

educational system has b u ilt  In to  1t an “adolescent" bias; tha t 1s, 

most African g ir ls  are forced to drop out o f school because o f early  

marriage. A fte r c h ild -re a rin g , when wanen are re la t iv e ly  fre e  o f fam ily  

resp o n s ib ilities  to  p artic ip a te  1n education, the system, moreover, 

makes no provision fo r adults. In fa c t , marriage pulls women away from 

school at the time they can take advantage o f whatever lim ited  f a c i l i ­

ties  are ava ilab le  to them. I f  th e ir  desire to get an education

^^Tanya Baker, “N igeria ,"  1n Women's Role 1n the Development 
of Tropical and Sub-troDlcal Countries. ReDort of the XXXI meeting 
TBrusseTs,' 1759 ), pp. 75-77.------------------
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persists through la te r  years, no opportunity exists to re a lize  1 t. 

Thus, marriage at an early  age 1s an obstacle to higher educational 

goals of African women.

Other related aspects of marriage that discourage the p a r ti­

cipation of the African woman are child-bearing and ch ild -rearing .

The stigma attached to barrenness dictates that the woman concentrate 

on the raising of the fam ily during her productive years .1® At the 

same time, there are sanctions discouraging the partic ipation  o f preg­

nant women 1n many educational In s titu tio n s . Facing the dictates o f 

trad itio n  and the r ig id ity  of those who frame educational p o lic ie s , 

most women try  to f u l f i l l  the demands o f tra d itio n a l society.

Location of In s titu tio n s , p a rtic u la rly  post-primary In s t itu ­

tions, has also contributed to the low partic ipa tion  o f women. Educa­

tional fa c i l i t ie s  are lim ited , and the s ituation  necessitates the 

Ind iv idual's  traveling  and liv in g  away from parents 1n order to go to 

school. Boys are sent over great distances to these schools, but 

parents are hesitant to  send g ir ls  to d is tant schools were, without 

supervision, they run the risk  of pregnancy before in it ia t io n  Into  

womanhood.17

l6 Den1se Paulme, Women of Tropical A frica (London: Routledge
and Kegan Paul, 1963), pp. 4 -16.

17W1se, op. c 1 t . ,  pp. 1-13.



20

Contemporary attitudes toward 
education of women

Attitudes toward education fo r women 1n contemporary Africa  

are changing ra d ic a lly . Education of women today carries a high value. 

In some cases even equal to education of men. Changes 1n attitudes  

are explained p rin c ip a lly  by the extent o f urbanization and moderniza­

tion which have been In f i l t r a t in g  trad itio n a l l i f e ,  disrupting tra d i­

tional relationships between the sexes and the roles defined by those 

relationships. Poole v e rifie s  th is  1n a study of sex ro le  and learning 

1n the changing society o f northern N igeria. He found that one of the

most dramatic effects of urbanization was a s h ift  In attitudes towards
18g ir ls ' education. From his findings, he concludes:

There 1s apparent In the results an overall tendency fo r  
urbanization to be accompanied by greater acceptance of 
female education. . . .

C erta in ly , one has the Impression that the urban 
African takes a more worldly view o f the problem of female 
education than the v illa g e r . He 1s less Impressed by 
re lig ious arguments, less frightened by the spectre of 
female disobedience and Immorality which are supposed to 
resu lt from education.'9

Poole's findings are not unique. In another recent study of 

the achievement, selection , and recruitment of boys and g ir ls  1n 

secondary schools 1n Ghana, Foster examined the backgrounds of the
20students to discover changing patterns of partic ipation  In education.

18Howard E. Poole, "A study of sex role and learning In a 
changing society," West African Journal o f Education (October, 1971), 
pp. 171-175.

19Ib1d. ,  p. 255.
20F os te r, op. c 1 t . ,  pp. 220-310.
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He discovered that the socio-economic backgrounds o f the parents were

very s ig n ific a n t 1n enrollment patterns, p a rtic u la r ly  fo r females. He

pointed out that g ir ls  coming from essen tia lly  rural backgrounds with

I l l i t e r a t e  parents showed a 12.2 percent p artic ip a tio n  ra te  a t secondary-

school level as compared to 65.5 percent fo r  g ir ls  from homes of l i te r a te

professionals. These d iffe re n tia ls  may appear to be related to degrees

of modernization or may re fle c t  the tra d itio n a l norms o f the ro le  and

status of women. Foster notes:

I t  1s apparent that g ir ls  are drawn from re la tiv e ly  re s tric ted  
segments of the Ghanaian population. This 1s precisely because 
g ir ls  are fa r  less lik e ly  to be sent to secondary schools than 
boys and when they do enter these In s titu tio n s , they are more 
l ik e ly  to come from educational and occupational backgrounds 
that are well above average.2'

Ethnic In teraction  must be mentioned also. In Ghana, as 1n 

many other parts of A fr ic a , educational opportunities d if fe r  between 

the d iffe re n t regions depending on the degree of exposure to the West.

The fa rth e r Inland one goes, the less the opportunities fo r In te rac tio n . 

I t  is Important to note, however, that several in teracting  factors are 

Involved. Foster observes that "ethnic d if fe re n tia ls  seem to be con­

s is te n tly  re lated  to other d is tin c tiv e  variations such as paternal,
22occupational and educational ch arac te ris tics ."

Formal educational f a c i l i t ie s  a t the lower level are now 

Increasingly ava ilab le  to  both g ir ls  and boys 1n equal measure. G irls  

now constitute from th ir ty  to f i f t y  percent o f students enrolled 1n

21Ib jd . , p. 255.

22Ib 1 d ., p. 258.



22

primary schools. In  secondary schools, the percentages are smaller
23but Increasing. But a t the un ivers ity  le v e l, the percentage Is  s t i l l

quite  small. In Ghana, fo r example, while the proportion of g ir ls  to

boys was about equal a t the primary le v e l, 1t amounted to only about

tw enty-five percent a t the secondary level and was as low as ten per-
24cent a t the un ivers ity  le v e l.

The whole question of women's entry In to  un ivers ities  revolves 

around certa in  In s titu tio n a l fac to rs , such as the number and types of 

In s titu tio n s  o ffering  education fo r females; the nature of the curricu­

lum directed a t women and the structure o f the primary and secondary 

school system; o rien ta tion  towards preparation fo r higher education 

and re la tiv e  absence of education and tra in in g  fo r specific  s k il ls  and 

vocations fo r women. There exists a serious d isp arity  between the 

number and the type of secondary schools fo r g ir ls  1n comparison with  

those fo r boys.

At the more fundamental le v e l, the m ajority o f partic ipants  

1n lite ra c y  classes tend to be women since they form the m ajority  of 

I l l i t e r a te s  1n most African countries.

23"Women: The neglected human resource," Canadian Journal
of African Studies, Vol. 6 , No. 2 (1972), pp. 359-377F,

2^Sunday M irror (Accra* Ghana), March 27, 1966.
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National differences with respect 
to education fo r  women

25With data secured from UNESCO, an examination is  made of 

nine African countries with regard to p artic ip a tio n  o f women a t d i f ­

ferent levels o f education. Such an examination reveals and reinforces  

the q u a lita tiv e  and q u an tita tive  d isp arity  1n levels o f education 

between men and women. The countries examined and compared are Ghana, 

Kenya, Lesotho, L ib e ria , Malawi, Uganda, Zaire and Zambia.

1. From Appendix Ci I l l i t e r a c y  1s higher fo r women than men 

1n a ll  countries except Lesotho. Between the age group 1-24 years. 

I l l i t e r a c y  among women ranges from 67.9 percent 1n Zambia to 92.0 per­

cent 1n L ib eria . The national rates range between 52.0 percent and 

81.0 percent fo r  both sexes. For the age group tw enty-five years and 

above, the figures are even higher. Excluding Lesotho, the range 1s 

between 78.7 percent and 98.6 percent. I t  1s Important to note that 

the female population 1n a l l  countries 1s f i f t y  percent of the to ta l 

or more.

2. A comparison o f female p artic ip a tio n  at the various 

levels Is equally revealing. Figures are computed fo r the f i r s t ,  

second, and post-secondary leve ls . The percentages are computed on the 

basis o f the female population w ith in  certa in  age groups. In general, 

p artic ip a tio n  drops from the lower to the higher age le ve ls . S ig n if i­

can tly , above the age of tw enty-five  years, p artic ip a tio n  a t the

25UNESC0: Country reports , 1965, 1970, 1971, 1972.
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post-secondary levels ranges from zero 1n Malawi to 0 .4  percent 1n 

Ghana and Zambia.

3. At the f i r s t  le v e l, female p artic ip a tio n  between 1960

and 1972 (see Appendix C2) 1n A frica has been s lig h tly  less than that

shown by corresponding figures fo r  a ll  developing countries. The same 

Is true  fo r  the second le v e l. At level th ree , however, the rates are 

nearly the same.

4. The following Information was d is t i l le d  fo r  twenty-four 

African countries. Female partic ip atio n  rates 1n types of education 

are tabulated fo r the period between 1965 and 1972.

The tab le below Indicates tha t 1n a l l  areas of study female

p artic ip a tio n  has been on the Increase. However, such p artic ip a tio n

1s concentrated 1n those subject areas tra d it io n a lly  associated with  

female ro les. Relative to other areas, female p artic ip a tio n  remains 

higher 1n general education, vocational education and teacher tra in in g . 

I t  must also be pointed out tha t the equally higher rate  of p a rtic ip a ­

tion 1n the medical science f ie ld  1s generally due to the female 

dom1nance in nursing ra ther than 1n any tra in ing  towards a higher rank 

within the profession.

The evidence from the four broad areas outlined re f le c t  low 

female partic ip a tio n  rates 1n education 1n general and those females 

who are tw enty-five  years and above are affected the most.

These observations arise  from factors w ith in  the various 

societies that combine to determine the p artic ip a tio n  patterns of 

females. In th is  context, one may suggest th a t p artic ip a tio n  patterns 

among women are not re f le c tiv e  o f th e ir  capacities but ra ther o f the



Female participation in different areas of education in Africa between 1965 and 1972. 

(Number of females as percentage of total) (All levels of education)

Year
General

Education
Vocational
Education

Teacher
Training Law

Social
Science

Natural
Science Engineering

(Nursing
Included)
Medical
Sciences

Agri­
culture

1965 29.8 28.6 27.6 8.7 9.8 10.8 - 24.0 1.3

1970 25.5 25.3 27.9 9.6 9.7 10.8 3.0 23.0 6.0

1971 26.5 25.5 29.0 9.5 11.7 10.9 3.3 15.9 7.3

1972 29.5 27.5 30.4 11.2 14.6 10.5 1.0 14.6 8.8

(Source: UNESCO Reports 1965, 1970, 1971, 1972)*

♦These are reported statistics and caution must be exercised on the validity of such data.
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constraints Imposed by th e ir  environment. The female who finds herself 

1n school a t an early age receives considerable pressure to drop out 

and get married.

At a la te r  stage, 1f such a female decides to  continue her 

education, the educational system makes no provision fo r her. Literacy  

classes may e x is t, but she may find them Inadequate fo r her needs.

Other adult education classes, such as extra-mural courses r ig id ly  

structured toward p articu la r examinations, may s t i l l  not be the answer. 

Community development programs may provide some knowledge but s t i l l  

may not be the avenue fo r pursuing the c e r t if ic a te  she needs. The few 

technical tra in ing  colleges tha t exist may require a level of schooling 

she has not attained and going back to school may not be possible.

Thus, the factors that negate the resumption of study of a female who 

has dropped out of school are c learly  tremendous; but 1t 1s s t i l l  un­

clear whether a lack o f opportunity or a lack of desire Is the over­

riding factor.

I t  may be safe to speculate a t th is  point that considerations 

which keep the female out of education are Inherent In the environment 

as well as 1n the women's acquired a ttitu d e  towards education. Thus, 

within a d iffe re n t environment and with new opportunities fo r partic1pa 

t1on 1n education, African women who are now e ith e r In d iffe re n t or have 

a negative a ttitu d e  towards education may react d iffe re n tly .
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Section I I

Numerous United States studies have examined p artic ip a tio n  

1n continuing education. Soclo-cultural d ifferences, however, l im it  

the a p p lic a b ility  o f such studies to the A frican . Studies that focus 

on foreign students 1n general su ffer fo r  s im ila r reasons; 1n add ition , 

there are hardly any that deal with foreign female students or fo r  

that matter with the married or mature African woman. Since the task 

of a complete survey o f the lite ra tu re  was a d i f f ic u l t  one, e ffo rts  

have been directed a t u t i l iz in g  those studies and reports which bore 

most significance and meaning to the present study.

The African as a foreign student 
 'In Ehe United States---------

Most of the studies dealing with the processes of cross-

cultura l education 1n the United States have focused mainly upon

European and A siatic  students; few ex is t on the African as a student

In the United States. ( In  1969, over twenty percent o f the 54,000

foreign graduate students a t American in s titu tio n s  were e ith e r Chinese 
26or Ind ian .) Studies have p rin c ip a lly  been concerned with the ro le  

of personal characteris tics  such as n a tio n a lity , age, m arital status.

26Open Doors (New York: In s titu te  of In ternational Education,
1969), pp. 6 = r.
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27 28and re lig io n  1n determining behavior and a ttitu d e s . Walton's 

categorization of research on foreign students 1n the United States 

Include these areas and others such as o rien ta tion  and academic per­

formance, development of youth leadership, migration o f foreign stu­

dents and the u t i l iz a t io n  of knowledge acquired In the United States.

In a study on Aslan students involved 1n cross-cultural
29education with Mexican Americans and Anglos, Qultanar explored 

culturally-based values 1n explaining the relationship  between students' 

attitudes and th e ir  soc ie ties . The findings pointed out that socio­

economic s tatus, as measured by occupation, education and Income, did 

not appear to influence the reasons students have fo r going to college  

and was not re la ted  to other a ttitu d e s . Neither sex nor rural/urban  

residence was re lated  to a ttitud es  towards education, but the social 

m ilieu d e fin ite ly  affected the students' a ttitudes  towards education. 

However, i t  1s Important to note that Aslan students tended to be more

27See Richard T. M orris, The Two-way M irro r: National Status
1n Foreign Students' Adjustment (Minneapolis: University o f Minnesota
Press, iSflVJ; C la ire  SeTl t fz  at a l ia .  A ttitudes and Social Relations of 
Foreign Students In  the United States (Minneapolis: University o f Minne­
sota Press. 1963); George V. Coe!ho. Changing Images of America: A
Study o f Indian Students' Perception ( I l l in o is :  Pree Press, f$£8);
J . W.  Bennett e t a l ia .  In Search "of Id e n tity : The Japanese Overseas
Scholar In America and jaoan (Minneapolis: University o f Minnesota
Press, 1958); Emilia U n d e r, "America as seen by Polish exchange 
scholars," Public Opinion Q uarterly . X X V III, Summer, 1964, pp. 243-256;
D. C. Johnson, '̂Problems o f  foreign students," Exchange. F a l l ,  1971,
pp. 6-68.

^Barbara J. Walton, Foreign Student Exchange 1n Perspective: 
Research on foreign Students 1n~~the United States (Washington. D.C.:
O fnee o f External Research, Department o f S ta te , 1967).

29Rosalinda Qultanar, "A comparative study of students' a t t i ­
tudes toward education" (M.A. thes is . New Mexico State U n iversity , Las 
Cruces, N. M.)
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c o lle c tiv e ly  oriented 1n th e ir  reasons fo r going to college while 

United States students were more lik e ly  to be concerned with Individual 

In teres ts . The Aslans 1n the study acted as they would have In  a 

co llec tive-o rien ted  society* which makes I ts  members conscious o f the 

In terests of the nation and the fam ily . I t  also motivates them to 

s triv e  fo r  or Ignore a college education depending on the prevalent 

c o llec tiv e  needs. These findings are useful 1n that they have some 

bearing on the a ttitu d e  of the group under study.

A few studies have been conducted on African students.
30Oked1j1 analyzed patterns o f social In teraction  of African students

on the Indiana and Purdue campuses* the processes Involved 1n th e ir

social adjustment, and th e ir  reactions towards American people. This
31study was basically  a tt ltu d ln a l. Davis e t a l ia , completed a very 

Informative work on the achievements and problems o f the African stu­

dent. This was survey research Involving many African students 1n the 

United States. Other scattered pieces o f lite ra tu re  can be found 1n 

journals* but there Is  a paucity o f research on wives of African male 

students. The present study has been stimulated as a resu lt of the 

gross absence of l ite ra tu re  on th is  group of "sojourners" and 1n recog­

n ition  o f the fa c t that th e ir  educational needs and motives may d if fe r  

from those o f other groups. The lim ited  number o f studies on African

^Franc is  O k ed ljj. Strangers and Their Soda! Adjustment on 
College airouses: A Study ofHjTrlcan Students In  two Midwestern
U niversities (U niversity  m icrofilm . Ann Arbor. Michigan. 1964).

31 James M. Davis, e t a l . . , A Survey o f the A frican: His
Achievements and His Problems ( in s t itu te  o f In ternational Education*
W T -----------------------------------------------------
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students 1n general and women 1n p a rtic u la r may be a ttrib u ted  to a 

variety  of fac to rs , some o f which are changing.

Less than f if te e n  years ago, African students were a ra r ity

on American college and un ivers ity  campuses. In 1959/60, the to ta l
32number of African students 1n the United States was 1,959. In the 

la te  1960's, a fte r  the acquisition of Independence by several African  

nations, African student enrollment Increased phenomenally. There 1s 

today a substantial and ris ing  enrollment of African students a t several 

academic In s titu tio n s  1n the United States. In 1972/73, there were a t 

least 11,465 African students In the United States. Of th is  number, 

1,650 were females and a t least h a lf of the to ta l number were pursuing 

graduate studies, p rin c ip a lly  1n engineering, physical and l i f e
33sciences, social sciences, business adm inistration and the humanities. 

Th1rty-f1ve percent o f these students were concentrated 1n Midwest 

u n ivers ities .

Many African students come to the United States following  

very poor and haphazard selection procedures with the resu lt tha t th e ir  

academic achievement Is  not maximized and fin an c ia l matters become very 

troublesome In a country so c u ltu ra lly  d iffe re n t and re la t iv e ly  expen­

sive. However, there has been a recent p ro life ra tio n  o f organized

32Open Doors (New York: In s titu te  of In ternational Education,
1960), p. 23.

33Open Doors (New York: In s titu te  of In ternational Education,
1973), p. 15.

34Ib 1 d .. p. 4.
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exchange programs supported by governments, foundations and other 

private organizations. In 1972/73, about twenty percent o f the African

students were sponsored by the United States government or some private
35organization. They are usually graduate students, the m ajority  of

36whom are married. As Johnson reports: " . . .  foreign students tend

to be somewhat more mature than th e ir  American classmates and seem to

enroll most often In vocationally-oriented  f ie ld s  o f study.

On many campuses, a m ajority  of the In ternational students

are graduate students and are 1n f ie ld s  such as engineering and the

physical and l i f e  sciences which, u n til recen tly , have provided ready
37employment fo r graduation." According to Walton, the tendency among

administrators to favor graduate foreign students over undergraduate

ones 1s due to the fa c t that the graduates have fewer problems In

adjustment; they have more precise educational and professional goals

than undergraduates, and they perform at a more acceptable academic

le v e l. At Michigan State U n ivers ity , fo r  example, ninety percent of
38foreign students are 1n graduate school.

Facing an economic c r is is  1n the United S tates, the African  

student today experiences many fin an c ia l obstacles that were absent 

before the 1970*s when he or she could have worked h is /her way through

35Ib1d. .  p. 9.
36Dixon C. Johnson, "Problems of foreign students," Exchange. 

Vol. 7, No. 2 (F a l l .  1971), p. 61.
37Barbara Walton, op. c 1 t . ,  p. 50.

Foreign students find  new home at MSU," Michigan State  
News (East Lansing, Michigan, Welcome Week A36, 1975).
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school. Financial constraint 1s often Isolated as a strong determinant
39of the success o f foreign students In the United States. Fewry,

w riting  on "the S ierra Leone student abroad," discussed the complex

situation  often created by fin an c ia l problems. She remarked:

Financial problems can lead to a host of other unsatisfactory  
developments . . . the feelings of Inadequacy which are some­
times engendered when money 1s not forthcoming may cause 
mental s tra in  and make a student withdraw even from people 
who could be of help. Occasionally, problems with the police  
or Immigration au th o rities  complicate matters and In ev itab ly  
student programmes s u ffe r.

Other problems also emerge. In th is  regard, Fewry adds:

Social and psychological problems are not to  be ruled out. In  
some cases, they are the resu lt of fin an c ia l and academic 
d if f ic u lt ie s .

Besides the fin an c ia l d i f f ic u l ty ,  the African 1s confronted 

with other problems—c u ltu ra l, lin g u is tic  and educational. Like other 

foreign students, he/she 1s a "sojourner" faced with problems of mar­

ginal 1 ty , dual membership and culture  c o n flic t which do not a ffe c t

native members of a society. The education he/she acquires 1s described
40as cro ss-cu ltu ra l. Smith defines cross-cultural education as:

. . . the reciprocal process of learning and adjustment that 
occurs when Individuals sojourn fo r educational purposes 1n 
a society tha t 1s c u ltu ra lly  foreign to them, normally 
returning to th e ir  own society a fte r  a lim ited  period. At 
the societal le v e l. I t  1s a process o f cu ltu ra l d iffus ion  
and change Involving temporary "exchange of persons" fo r  
tra in ing  and experience.

39Oredola Fewry, "The S ierra  Leone student abroad," Journal 
of Education (M in is try  o f Education, S ierra Leone, A p r il, 1970), p. 6.

40Brewster Smith, "Cross-cultural education as a research 
area," Journal o f Social Issues. Vol. 12, No. 1 (1956), p. 3.
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Another dimension of cross-cultural adjustment o f the foreign
41student that has been studied 1s what has been termed "role shock."

This 1s a complex set o f problems experienced especially  by the mature

student who comes to the United States a fte r  working In  a respectable

capacity 1n his or her home country. Hlgbee examined three foreign

students a t  Michigan S tate University ranging In  age between th ir ty -

fiv e  and fo r ty - f iv e . Two o f these individuals were C1v1l Servants and

the th ird  was a lawyer. The d if f ic u lt ie s  they experienced 1n the

United States were those of reconciling th e ir  established status a t

home and the associated ro le  and expectations to the demands of college

l i f e  In the United S tates. The emerging co n flic ts  which Hlgbee recounts

were such that one o f the three Individuals had to  give up his work and

return home prematurely. The Individuals demonstrated that

they could not adjust read ily  and comfortably from a status 
and associated ro le -se ts  accorded them 1n th e ir  home culture  
to the d iffe re n t and, to them, less prestigious status o f -2 
graduate student 1n the American educational sub-culture.

Such d if f ic u lt ie s  experienced by Individuals and shared by

many mature foreign students are due to what Merton has explained thus:

. . . primary so c ia liza tio n  1n certa in  statuses, with th e ir  
characteris tic  value o rien ta tio n s , may so a ffe c t the forma­
tion  of personality as to make 1t sometimes more, sometimes 
less , d i f f ic u l t  to act out the requirements o f other 
statuses. .

41Homer Hlgbee, "Role shock—A new concept," Exchange. Vol.
4 , No. 4 (Spring, 1969), p. 78.

42Ib 1 d ., p. 78.
43Robert K. Merton, Social Theory and Soda! Structure (Free 

Press, 1957), p. 381.
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This notion 1s pertinent to the process o f adjustment o f the 

married African w ife  who may have to redefine her o rien ta tion  1n order 

to p artic ip a te  e ffe c tiv e ly  1n educational a c t iv it ie s  1n the United 

States.

The problems o f foreign students can be peculiar to th e ir

situations in the host country. Some scholars, however, maintain that

as students, they are "more student than foreign In the problems they

face." To enable the University of Tennessee to serve the needs of

In ternational students more e ffe c t iv e ly , a comprehensive questionnaire

survey of 214 In ternational students a t the U niversity o f Tennessee,

designed to provide both empirical and a ttltu d ln a l Information about
44International students a t the u n ive rs ity , was conducted. This study 

was Intended to provide Information on p artic ip a tio n  o f these students 

1n campus a c t iv it ie s ,  th e ir  use o f un ivers ity  f a c i l i t ie s ,  res identia l 

patterns and means of support. The principal aim was to Id e n tify  those 

obstacles thought to present problems to non-native students attending 

the University o f Tennessee. Findings o f the study revealed that areas 

thought to be o f great concern to foreign students 1n th is  case turned 

out to be In s ig n ific a n t. For example, "English language proficiency" 

received a high ra tin g — "very Important problem" by only twenty percent 

of the respondents. The problem considered to  be next 1n Importance 

"ny a b i l i t y  to get along fin a n c ia lly  here* Indicated fo r ty -f iv e  percent 

of the respondents did not fee l finances were a problem.

44Dixon C. Johnson, op. c 1 t . ,  pp. 61-68.
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In  an e ffo r t  to determine the correspondence. I f  any. between 

problems of foreign and domestic students, th ir ty -fo u r  domestic students 

were questioned on Identical problem areas already presented to the 

foreign students. These areas were modified to s u it more appropriately  

the s ituation  o f the domestic students. The responses o f these stu­

dents showed a marked s im ila r ity  to those of the In ternational students. 

S ta t is t ic a lly  s ig n ific a n t differences 1n responses between the two 

groups were Indicated only In the cases o f food, homesickness and 

separation from fam ily . These results to a great extent substantiate

an e a r lie r  study by Walton who reports that "the foreign student 1s
45more student than foreign 1n the problem he faces."

What then 1s the real s ituation  o f the foreign student 1n 

the host country? What are the s ig n ifica n t problems he faces? How 

pertinent are the findings o f the studies mentioned to the s itua tion  

o f the African woman In the United States? These questions need fu rth er  

exploration fo r accurate responses; however, the perspectives presented 

are enlightening fo r  the Investigation at hand.

Apy study concerning African women 1n educational p a rtic ip a ­

tion  1s closely associated with studies o f the status of women 1n 

education generally . Therefore, relevant lite ra tu re  1n the appropriate 

area must be reviewed also.

^^Barbara J. Walton, op. c1t.»  p. 30.
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Findings on research studies of 
married and mature women*

Increasing e ffo rts  are presently being directed toward 

Improving educational opportunities open to women. More recently , 

mature women (defined 1n Sensor's study4® as tw enty-five  years old or 

older or married) have gained some a tten tio n . Most of them a t an 

e a r lie r  age Interrupted th e ir  education to ra ise fam ilies  or to f u l f i l l  

other in terests  and have resumed th e ir  studies mainly fo r economic and 

status-value motives. This 1s a world-wide trend, and many governments 

with the aid of in ternational agencies or other private  agencies are 

working towards the expansion o f educational services and f a c i l i t ie s  

fo r women.

In the United S tates, fo r example, there 1s a “tid a l wave" 

of In te re s t among women to resume study and, correspondingly, educa­

tional in s titu tio n s  are providing several avenues fo r women's study. 

Remarking on the progress made 1n the United States In s titu tio n s  

towards women's continuing education, Clarenbach w rites:

. . . the p ro life ra tio n  o f programs directed toward continuing 
education fo r women has exceeded almost a l l  expectations.
From coast to coast, scarcely an In s titu tio n  o f higher learn­
ing has not responded In  one way or another to the t id a l wave 
of women seeking to resume or begin advanced studies. Just 
as the women themselves come 1n a l l  ages, levels o f education

46P hyllis  Sensor, "A study of the mature women students 
attending day classes a t Riverside C ity College during the Spring 
semester, 1964," Research 1n Education (Washington, D.C.: Educational
Research Information Center, Vol. 7 , Ju ly , 1967), p. 41.
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and m otivations, so the programs represent a vast range of 
content, s tructure , philosophy and approach.*7

Clarenbach observes tha t even non-U.S. c itizen s  have been showing

s im ilar In te re s t. She remarks th a t, "a steady t r ic k le  of foreign

v is ito rs  from every continent to observe and exchange Ideas 1s a remln-
48der of the world-wide dimensions of continuing education fo r  women.11

Continuing education recognizes tha t adults have d iffe re n t

kinds of experiences motivating them 1n d iffe re n t ways In  response to
49 50th e ir  needs and to the learning s itu a tio n . In th is  ve in , Mulligan

succinctly argues and ju s t if ie s  continuing education o f women:

In some sense, then, the argument fo r continuing education 
programs fo r  women 1s dependent on a view that such programs 
are a form of compensation fo r other In eq u ities . . . .

A fte r a l l ,  the primary ju s t if ic a t io n  fo r  continuing 
education programs fo r women 1s the same ju s t if ic a t io n  which 
undergirds a l l  o f Continuing Education. People are d iffe re n t  
— th e ir  needs. In terests  and ta len ts  vary—and they must be 
given many d iffe re n t options at many d iffe re n t times to learn .

The lite ra tu re  provides several studies exploring the reasons 

why adult women return to enroll 1n educational programs. However, the 

studies on continuing education o f married women are less abundant.

Even less so are those that deal d ire c tly  with the educational needs

47Kathryn F. Clarenbach, "Can continuing education adapt?" 
American Association of University Women Journal. Vol. 63. No. 2 (Janu-
ary. T97?Fjy p". 170.---------  -------------------------

48Ib 1 d ., p. 170.
49J. R. K1dd, How Adults Learn (New York: Association Press,

1959), pp. 49-53.

®8Kathryn L. M ulligan, A Question of Women and Continuing 
Education (Washington. D.C.: National Advisory Council on Extension
and fcontlnu1ng Education, 1973), p. 9.
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and problems o f foreign students' wives per se.

One o f the most s ig n ific a n t Investigations Into student
51wives' p artic ip a tio n  1n educational a c t iv it ie s  was th a t o f Hembrough.

In a questionnaire survey conducted among wives o f a l l  married new 

students a t the University o f I l l in o is ,  Urbana-Champaign campus, Hem­

brough found th a t the respondents saw acquiring an education as a 

requirement fo r the development o f th e ir  ch ild ren , as a way to  communi­

cate more adequately with th e ir  highly educated husbands, and as a 

means of preparing themselves fo r paid employment. Hembrough's study, 

focusing on women between sixteen and f1 fty -f1 v e  years of age, found 

that seventy percent o f the respondents were not attending any educa­

tional In s titu tio n s , whereas twenty-seven percent were attending the 

University of I l l in o is  as undergraduate or graduate students. Three 

percent were attending other educational In s titu tio n s —fin ish ing  high 

school, taking adult education courses a t local high schools, and 

taking courses or fin ish ing  theses a t  other colleges or u n iv e rs itie s . 

The popular subjects o f study were the humanities and education. In 

order to continue her education, the w ife depended on the schedules o f 

her employer, her babysitter, her ch ildren 's  school, and her husband's 

classes. The cost o f continuing school and the d if f ic u lt ie s  o f trans­

portation and parking were dimensions th a t complicated educational 

p artic ip a tio n . Of Importance, too, was the question of m o b ility .

51Betty L. Hembrough, "A two-fold educational challenge: The
student w ife  and the mature woman student," Journal o f National Assocla 
tlon of Women Deans and Counsellors. Vol. 29, Ho. 4 (Summer, 1966}, pp. 
163-167.
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Married women often encounter d if f ic u lt ie s  1n try ing  to continue th e ir  

education because of th e ir  husbands' m ob ility  1n changing un ivers ities  

or In changing jobs.

For Increased p artic ip a tio n  of th is  category of women 1n edu­

cational programs, the findings from Hembrough's study reconmended that 

the following were required: (1) more evening classes, (2) a wider

variety  o f te levised and correspondence courses, (3 ) more courses meet­

ing once or twice a week fo r several hours Instead of three or four 

times a week one hour a t a tim e, (4) lower tu it io n  and fees fo r p art-  

time students, (5 ) more scholarships fo r married women, (6) more jobs 

which would use th e ir  already-acquired education and th e ir  future  

education, (7 ) Inexpensive nursery school and day-care f a c i l i t ie s ,

(8) greater f le x ib i l i t y  1n the lib ra ry  reserve book system, (9) f a c i l i ­

tie s  fo r counseling over a whole range of problems and plans, and (10) 

recognition of non-attending student wives as a part of the un ivers ity  

community.
52The findings from th is  research were seconded by Lee whose 

study was designed to determine enrollment trends o f married under­

graduate women students a t Indiana State Teachers' College. Increased 

enrollment was discovered to be p o s itiv e ly  correlated w ith desire fo r  

economic secu rity , s ta tus, s e lf - fu lf i l lm e n t ,  or sheer r e l ie f  from 

boredom. Marriage was found to be a major contributing fac to r 1n the 

fa ilu re  of women to continue th e ir  education beyond high school.

52Anne Lee, "A study of married women college students," 
Journal o f the National Association o f Women Deans and Counsellors.
Vol. 24. No. 3 CApHl, 1 W ) ,  pp. 132-139.-------------------------------------------
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The study fu rth er Indicated th a t the greatest number of 

married women In the college were In  the age bracket o f twenty-one to 

twenty-three years; that three out o f f iv e  married women students 

attended classes on a part-tim e basis and th a t they were lim ited  to  

classes scheduled 1n the evenings and on Saturdays. Only one out of 

eight o f the married men students had wives enrolled 1n co llege , and 

I t  was the w ife who q u it school when fin an c ia l lim ita tio n s  threatened.

The findings o f a study by Purrlngton designed to examine the 

educational achievements and aspirations o f married women students a t 

Michigan State U n ivers ity , East Lansing suggested tha t women expect 

and do get less education than th e ir  male counterparts p rim arily  because 

of the socia liza tion  process o f th e ir  youth and from th e ir  knowledge 

of the re a lity  o f the u n ivers ity . With marriage, male's educational 

aspirations become g reater, whereas women's educational goals become 

less. In her summary, she states: " . . .  tha t 1t 1s the exception

rather than the ru le  fo r married women to get the education that they 

need, want and/or are capable o f. . . . Women should want fam ily - 

related 'expressive' goods. Men should want work-related 'Instrum ental' 

ones."53
54In  another study, Osborn mentioned the following as the 

major motivational factors fo r  the p artic ip a tio n  o f mature married

53Beverly Turner Purrlngton, "Married women students a t Michi­
gan State University" (M.A. thes is , Michigan State U n ivers ity , 1972), 
p. 45.

54R. H. Osborn, "C haracteris tics , motivation and problems of 
mature married women college students: A status study o f selected
students a t the George Washington University" (Ph.D. d is se rta tio n , The 
George Washington U n ivers ity , 1963).
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women In college: personal growth and self-improvement, enjoyment of

learning and desire fo r professional growth. Other reasons Included 

preparation fo r teaching, more fin an c ia l power 1n the home, preparation  

fo r or advancement 1n work, and enrichment o f everyday liv in g . The 

study also brought out a s a lien t fa c t: three-fourths of the 221 women

had the encouragement of th e ir  husbands to go to school. This supports 

C h ris tie 's  contention that "the greatest contributing fac to r to a stu­

dent's success 1s the encouragement and enthusiasm o f his or her 
55spouse." This 1s a very positive  and necessary factor fo r the resump­

tion of studies by a married woman.

The fam ily Is Important In a supportive ro le  too. Osborn's 

study pointed out tha t two-th1rds of the women had the encouragement 

of th e ir  parents, children and professors. This study lik e  the others 

Id e n tifie d  problems concerned with scheduling d i f f ic u lty ,  examination 

tensions. Inadequate study techniques and value c o n flic ts . Moreover, 

most o f the respondents had partic ipated 1n three to four extra ­

curricu lar a c t iv it ie s , and about forty-one percent o f them had fathers  

who were In professional or managerial occupations and mothers who were 

prim arily  homemakers.

Hunt56 reported the results o f a questionnaire and Interview  

survqy o f married women students at Lansing Conmunlty College, Lansing,

66R1chard C h ris tie , A rticu lated  Instructional Media Newsletter 
(Madison, Wisconsin: University o f Wisconsin Extension Service, 196^),
p. 1.

56Beverly Hunt, "C haracteristics , perceptions, and experiences 
of married women students a t Lansing Community College" (Ed.D. d isserta­
tio n , Michigan State U n ivers ity , 1965).
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Michigan to determine th e ir  characteris tics  and also to Investigate  

th e ir  p artic ip a tio n  patterns 1n education and the m otivational factors  

explaining such p artic ip a tio n . Several of her findings are a re in ­

forcement of the results from other studies. As usual , marriage and 

lack of financ ia l means explained the discontinuation of studies a fte r  

high school. Family pressures were continuous obstacles to e ffe c tiv e  

and fu l l  p artic ip a tio n  In education.

Of the women Interviewed, a s ig n ific a n t m ajority  expressed 

d e fin ite  vocational or fu rth er educational goals. Curriculum prefe­

rences were predominantly 1n teaching, lib e ra l a r ts , business and 

nursing. The husbands, l ik e  the fathers o f these women, more often  

belonged to the professional and managerial class. About h a lf o f the 

husbands had attended college and a fourth of them were also students.

The study also pointed out tha t c le r ic a l occupations were 

the ch ief areas o f employment fo r  mothers, mothers-1n-law and married 

women students. Encouragement for the pursuit o f fu rth er studies came 

mostly from husbands and mothers; husbands w ith college tra in ing  showed 

more support and understanding o f th e ir  wives1 continued education. In 

most cases, fin an c ia l resources fo r fu rth er studies were provided by 

the husband's earnings or fam ily earnings.

As a re su lt o f the lack o f a tten tion  given adult undergradu­

ates (aged twenty-six or over) by educational planners 1n the United
57States, Erickson studied a to ta l o f 494 adult undergraduates a t

57Mildred B. Erickson, "An analysis of selected characteris­
tics  and needs of adult undergraduate students attending Michigan State  
U niversity, Fall term, 1966" (Ph.D. d is se rta tio n , Michigan State Univer­
s ity , 1968).
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Michigan State University during the f a l l  term, 1966 to assess th e ir

educational needs as the students perceived them. Among her findings

were some s ig n ific a n t facts about adult women undergraduates: they

were o lder, more of them were married, widowed or divorced; they were

mostly part-tim e students and had done less graduate work. These women

had educational and vocational goals and aspirations but these measured

considerably less than those of th e ir  male counterparts. Education was

the dominant f ie ld  fo r these women, and employment, teaching or nursing

and o ff ic e , c le r ic a l and sales work were the popular areas. Erickson,

moreover, stressed th a t " In te lle c tu a l stim ulation and becoming soc ia lly

useful" was Important to both the men and the women In the study.

Family resp o n s ib ilities  appear as fu ll- t im e  occupations fo r many

women. As shown In a 1961 study of wives o f students on the Purdue

campus. In a sample o f 2,400 wives, only twelve percent were taking any

courses a t Purdue and only 2.6 percent were enrolled fo r a fu l l  academic

load— twelve c red it hours or more. The m ajority o f the wives were

Involved In fu ll- t im e  work outside the home 1n an e ffo r t  to support the
58household or were taking care of youngsters, th e ir  own and others.

In 1968, 1n a repeat study o f a sample o f 119 wives 1n the 
59same venue, a four percent Increase had occurred among those who

^ e l e n  B. Schleman, "Span plan," Purdue Alumnus (February, 
1969), pp. 7-11.

59 "Educational planning fo r  wives o f men students," 
Journal of National Association o f Women Deans and Counsellors. Vol. 
3T, No. 1 (P a ll ,  1959), pp. 23-26.-------------------------------------------------
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enrolled fo r  classes. The lack o f enrollment was explained by the 

demands o f th e ir  work or occupation with husband and children.

Again, 1n another study o f a group o f mature women at River­

side College, Sensor60 uncovered the d if f ic u lt ie s  women encountered 1n 

combating the demands o f school and home re s p o n s ib ilit ie s . The fin d ­

ings were no d iffe re n t from those of most of the other studies. The 

respondents' problems lay p rin c ip a lly  with scheduling and lack of time 

for home duties and study. They recommended the need fo r longer 

classes which met less often.

Rusllnk6  ̂ Investigated certa in  factors that motivate or 

In h ib it  married women 1n th e ir  decision to enroll 1n college a fte r  an 

In terruption  1n th e ir  education. The study also concerned I t s e l f  with  

whether or not there 1s a d ifference 1n degree o f Importance given to  

these factors by women 1n certain  social class groups, various age 

groups, and various curriculum groups. The findings revealed that 

social class was most motivational In women's decisions to return to 

school. Economic In terests  were o f minimal Importance, C onflicts  

arose when college demands In terfe red  w ith fam ily and home needs.

Again, scheduling of classes was considered a major d if f ic u lty  to most 

of these women. The women 1n lower social classes sought a college  

education to Improve th e ir  fin an c ia l position , and middle-class women

60P h yllis  Sensor, op. c i t .

61 Doris H. Rusllnk, "Married women's resumption o f education 
1n preparation fo r teaching: An Investigation of selected factors tha t
encourage and deter married women's entry or re -en try  Into two New 
Jersey colleges" (Ph.D. d is serta tio n , New York U n ivers ity , 1969).
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saw acquiring a college degree as a way of gaining more social status 

among friends and fam ily .

In a descrip tive study o f a population o f 442 randomly

selected adult women enrolled In an urban community college 1n Michigan,
62Tate sought data concerned with the women's reasons fo r returning to 

school, th e ir  major f ie ld s  o f study, th e ir  career goals, and th e ir  

present evaluation o f th e ir  college experience. Of greatest Importance 

were those factors re la tin g  to academic achievement (earning a degree), 

gaining general Information and entering a profession. Next was per­

sonal and social usefulness and Improving Income p o te n tia l. Of least 

Importance were those factors re la tin g  to  supplementing income and 

providing fo r 1e1sure-t1me a c t iv ity . In  add ition , Tate concluded that 

employment status, age, and annual fam ily Income were most s ig n ific a n t 

1n influencing the women to enroll 1n college. Spouse's occupation 

and m arital status showed the least Influence on th e ir  reasons fo r  

enrolling 1n college, whereas educational background was more In f lu ­

e n tia l. Some of the problems of women Id e n tif ie d  1n th is  study, as 1n 

the other studies, Included fin an c ia l d i f f ic u l t ie s ,  ch ild  care and 

home re s p o n s ib ilitie s . In  view o f th e ir  problems, the women recom­

mended Improvement 1n the following areas: ch ild  care, transportation

to campus, b e tte r lounge and study areas, job placement and Information 

and c re d it fo r work experience.

62Mildred C. Tate, "An analysis o f the re lationship  between 
selected personal socio-economic characteris tics  o f a random sample of 
adult women and th e ir  reasons fo r  enro lling  In an urban community c o l­
lege" (Ph.D. d isserta tio n , Michigan State U n ivers ity , 1971).
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In a study of a sample matched on the basis o f age (between
63tw enty-five and f i f t y  years) and fam ily Income, Doty found the 

m ajority o f women Indicate a desire fo r knowledge as a reason fo r  

returning to college. The desire fo r  college work obviously had 

remained with most o f these women 1n sp ite  of the In terrup tion  fo r  

marriage. Career goals were very s ig n ific a n t factors influencing these 

women to  enroll In college. Doty's study also refutes some of the 

popular assumptions about mature female students, 1n p a rtic u la r the 

notions that: 1) adult women students are In fe r io r  to younger students

in academic performance, 2) adult women return to college fo r  “frivolous"  

t1me-f1H1ng reasons, and 3) the investment 1n the education of mature 

women, p a rtic u la rly  a t the college le v e l, 1s a waste because they can­

not be expected to use th e ir  education 1n subsequent careers.

Findings from these studies Ind icate  that married or mature 

women have widely varied reasons fo r resuming th e ir  education. Equally, 

many obstacles and resp o n s ib ilities  deter them from p artic ip a tin g  In  

educational programs. The prevalent motives fo r  educational p a rtic ip a ­

tion Include a desire to prepare fo r a career, the desire fo r growth 

and self-improvement, the need to f u l f i l l  educational goals, the need 

to develop In te lle c t  and s k i l ls ,  and an Insurance against loneliness.

The deterring factors are often scheduling of classes, transportation  

f a c i l i t ie s ,  costs of tu it io n , and babysitting f a c i l i t ie s .

63B. A. Doty, “Why do mature women return to college?" Jour- 
nal of the National Association o f Women Deans and Counsellors. V o l. 29. 
ffo."4 ( I K S ) ,  pp.' I T T m .-----------------------------------------------------------
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A fin a l consideration needs to be noted 1n terms o f obstacles

to women's development. Several factors Impede wcmen 1n th e ir  attempts

to acquire an education, but 1t  1s Important to s tate  tha t a t th is  time

In h istory many conditions e x is t tha t have aided or fostered changes

among women students. Tinker points out some sociological fa c ts , such
64as technology, which provide quicker and easier f a c i l i t ie s  fo r  women.

Today, women have automated kitchens, laundry and cleaning equipment,

1n addition to an Increased amount of ready-to -eat foods and low priced

and good q u a lity  ready-made c loth ing. These have reduced women's work

loads tremendously. Moreover, s c ie n tif ic  discoveries have tended to

raise questions about tra d itio n a l b e lie fs  which formerly provided

security. As Sara Sagoff puts 1 t , “Technology has brought an end of

work as the focus o f l i f e , —a need fo r worthwhile use of le isure  tim e,

an Increase 1n urbanization— an Increasing varie ty  o f ways people w il l
65seek to make sense out o f or opt out o f organized society ."

There 1s a growing In te res t 1n continuing and life lo n g  educa­

tion generally throughout the world. I t  1s therefore f i t t in g  to examine 

some of the lite ra tu re  re la tin g  to a d u lt, continuing education as 1t  

pertains to th is  study.

®*Anne Hall T inker, “Programs fo r  mature co-eds, “ Adult 
Leadership. March, 1965, pp. 283-304.

65Sara E. Sagoff, Adults In Transition  (Summary o f a con­
ference a t Chatham, Massachusetts, May, 19<>5. The New England Board 
of Higher Education and Brookline, Mass.: Center fo r  the study of
Liberal Education fo r Adults, 1965), pp. 4 -5 .
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Continuing education and adult p artic ip a tio n

Continuing education 1s now a widely used term and has most 

often been used synonymously with adult education. To define continu­

ing education, some scholars Id e n tify  purpose, planned study, organiza­

tion and c lien ts  as the essential elements to be considered.®® Other 

scholars, l ik e  B lakely , emphasize purpose but also Include the varie ty  

of programs that can f a l l  under the umbrella of continuing education. 

Blakely defines adult or continuing education as "purposeful, system­

a tic  learning— assumed to Include a ll  those government-sponsored organ­

ized learning a c t iv it ie s  of a l l  types and le v e ls , Including elementary, 

secondary, vocational-techn1c a l, c o lle g ia te , graduate and professional 

which are designed to assist adults to Improve themselves and th e ir  

occupational competencies, a fte r  th e ir  formal education has e ith e r been 

completed or In terrup ted ."®7 This d e fin itio n  1s very useful fo r  the 

orientation o f the present study. I t  1s, however, re s tr ic t iv e  In that 

only government-sponsored a c t iv it ie s  are mentioned, but o f Importance 

1s the fac t that Blakely Id e n tif ie s  a broad array o f programs open to 

adults.

For the present study, the continuing education population 

w ill be lim ited  to adult women. Continuing education w il l  Imply the

®®Paul H. Sheats, "What 1s adult education? Nine working 
d e fin itio n s ,"  Adult Education (Spring, 1955), pp. 134-135.

67Robert J . Blakely 1n Malcolm Knowles (e d .) ,  Handbook of 
Adult Education 1n the United States (Chicago: Adult Education Associ­
ation of the United States, p. 4.
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resumption o f educational a c t iv it ie s  a fte r  a termination or In terruption  

of formal education to pursue other specific  goals and In terests such as 

marriage.

There 1s a growing body of empirical studies on the general 

area of p artic ip a tio n  1n continuing education a c t iv it ie s . The subject 

of p artic ip a tio n  of adults 1n continuing education programs has been one 

of the ch ief areas of concern fo r many studies on adult education In 

the United States. P rin c ip a lly , the research studies have tended to be 

descrip tive, with a focus on adults who p artic ip a te  1n In s titu tio n a l 

programs. Such studies have the "c lie n te le  analysis" orien tation  con­

s isting  o f "a description o f the characteristics of the partic ipants 1n 

adult education programs of one or more agencies 1n comparison with the 

characteristics  o f the general population who could p o te n tia lly  be
C O

served." In th is  regard, one finds that women have been studied ju s t  

l ik e  men and across educational levels men and women p artic ip a te  at
CQ

about the same ra te . However, continuing education researchers show 

re la tiv e ly  l i t t l e  knowledge about p artic ipa tion  1n adult learning  

a c tiv it ie s  of the foreign student 1n the United States 1n general, fa r  

less of the w ife of the foreign student. Nothing has been found 1n 

the lite ra tu re  about the how, why, where and what of continuing educa­

tion e ffo rts  o f the foreign student's w ife who accompanies or jo ins  her

CQ
Alan B. Knox, "C lien te le  analysis," Review of Educational 

Research. Vol. 35 (June, 1965), pp. 231-239.
C Q

Alan B. Knox and Richard V1debeck, "Adult education and 
adult l i f e  cycle ," Adult Education. Vol. 13 (1963), pp. T02-121; John 
W. C. Johnstone and Ramon J . Rivera, Volunteers fo r Learning (Chicago: 
Aldlne Publishing Co., 1965), p. 7.
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student husband. I t  w il l  be useful to Investigate the partic ip a tio n  

patterns o f th is  group and determine the factors that motivate or 

In h ib it  th e ir  p a rtic ip a tio n .

Recently, more p artic ip a tio n  studies have Included women and 

mature women returning to college or engaging 1n other educational 

a c t iv it ie s . Seme of these studies have revealed s ig n ific a n t findings  

and Im plications which w ill be useful in the present study. P artic ip a ­

tion of adult women 1n continuing education programs varies , and the 

lite ra tu re  seems to suggest tha t o f a ll  the variables economic o rien ta ­

tion and s e lf-a c tu a l1z a t1on may be the most Important.

An In d iv id u a l's  p artic ip a tio n  1n continuing education a c t iv i­

ties  can be considered 1n two categories: 1) positional or background

factors which describe the In d iv id u a l's  position 1n the social s tructure, 

and 2) psychological fac to rs , which may Influence the manner 1n which 

the roles associated w ith the various positions are performed.^® Posi­

tional factors generally Include such variables as sex, age, employment 

status, level o f occupation, level of Income, m arital s ta tus, fam ily  

status, and length and place of residence. The psychological category, 

on the other hand, considers such factors as s e lf -re lia n c e , social 

s k il ls ,  and occupational re la tio n s .

Several studies have investigated the relationships between 

educational p artic ip a tio n  and the positional variab les. Less atten tion  

has been given to  the psychological variab les. Out of these studies

7%av1d C. Krech, e ta l_ . , Individual 1n Society (New York: 
McGraw-H1ll Book Co. In c ., 1962) , pp. 383-420.
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have emerged certa in  consistent findings Identify ing  factors that can

be described as the most Important predictors o f p artic ip a tio n .

Educational level has shown the strongest corre lation  with

partic ipation  ra te  Increasing as level o f education r is e s .^  Johnstone

and Rivera, fo r example, note: “By fa r  the most persistent finding In

our Investigation was that formal educational attainment plays a highly

crucial ro le  1n determining whether or not one enters the ranks o f adult 
72students." Other studies have shown s im ilar resu lts . London, Wen- 

k ert, and Hagstrom, in th e ir  research study conducted 1n the c ity  of 

Oakland, C a lifo rn ia , considered the possible Influence upon p artic ip a ­

tion 1n continuing education classes of social status, age, sex, race 

and place of residence. They pointed out that among the participants  

“the most s trik in g  finding 1s tha t attained education 1s the most

Important fac to r determining whether or not a person 1s l ik e ly  to
73partic ip a te  In adult education." Increases 1n p artic ip a tio n  were 

noted 1n comparing groups c las s ified  by amount of education— those with 

hlgh-school education and those with one to three years o f college.

The rate  of partic ip a tio n  fo r hlgh-school graduates was ten percent.

This Increased to twenty-one percent fo r those with one to three years 

of college and to twenty-three percent fo r  those with four or more

^M . Doug 1 ah and Gwenna Moss, "D iffe re n tia l partic ip atio n  
patterns o f adults of low and high educational attainm ent," Adult Edu­
cation, Vol. 28, No. 4 (1968), p. 251.

72Johnstone and Rivera, op. c 1 t . ,  p. 21.
73''Jack London, e t a l . .  Adult Education and Social Class 

(Berkeley, C a lifo rn ia : Survey Research Center, University of1 Cal1- 
fo rn la , 1963), p. 189.
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years of college. G raphically, the amount o f formal education 

correlated with the percentage ra te  of p artic ip a tio n  appears as follows:

o  o

«*- to  o  o
-§

4 or more years 
of college  

1 - 3  years 
of college  

High school 
graduate 

1 0 -1 1  years 
formal 
schooling 

Less than 9 
yrs . formal 
school1ng

15 20 25 30
Rate of P artic ipation  (percent)

Furthermore, the study reveals tha t the more educated were 

more lik e ly  to p artic ip a te  fo r vocational reasons than were the less 

educated. The p artic ip a tio n  ra te  fo r vocational reasons fo r those with 

some college education was eleven percent, fo r  those with only a high 

school education f iv e  percent, and fo r those with less than a high 

school education three percent.

Knox reinforced the fa c t that previous educational level
74influenced p artic ip a tio n  rates more than any of the factors studied. 

Factors also Influencing p artic ip a tio n  1n continuing education a c t iv i­

tie s  were age, occupation,and socio-economic status. The Oakland study 

revealed that age was second 1n Importance followed by occupation and

^A lan  B. Knox, "Motivation to p artic ip a te  and learn In adult 
education," Adult Education. Vol. 12 (Summer, 1962), pp. 238-242.
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socio-economic s ta tus . 75 However, I t  should be mentioned tha t from the 
76  77Johnstone and London studies, the o rig ina l positive  relationships

of level of Income and leve l of occupation were considerably reduced

when level o f education was contro lled . As to socio-economic status,

1t  was observed th a t , though parental socio-economic position can

re la te  strongly to the career lines leading to co lleg e , the same cannot
78be said to a ffe c t one's p artic ip a tio n  1n continuing education.

In an attempt to broadly characterize continuing education,

to ou tline  d iffe re n t patterns o f continuing education a c t iv it ie s  and

to re la te  certa in  characteris tics  of adults with d iffe r in g  patterns of

partic ipa tion  1n these modes of continuing education a c t iv it ie s ,  Poul- 
79ton devised a th ree -p art c la s s ific a tio n  of continuing education a c t i ­

v itie s  as a basis o f comparing p artic ip a tio n  patterns o f adults .

He examined, through the use of a mailed questionnaire, the 

continuing education a c t iv it ie s  engaged 1n by 512 adults of Jackson 

County, Michigan and tr ie d  to determine the extent to which the p a r t ic i­

pation patterns were re lated  to certa in  demographic-positional and 

social-psychological variab les. He studied the demograph1c-pos1tlonal

75London, e t a l . .  op. c 1 t . ,  p. 189.

78Johnstone and Rivera, op. c 1 t . ,  pp. &5-104.

77London, op. c 1 t . ,  pp. 129-147.

78Ib1d. . p. 189.
79Brent Poulton, "The re la tionship  o f adu lts ' p artic ip a tio n  

1n continuing education a c t iv it ie s  to certa in  demographic and posi­
tional ch a ra c te ris tic s , o rien ta tion  toward learning and o rien tation  
toward continuing education In s titu tio n s "  (Ph.O. d is se rta tio n , Michigan 
State U n iversity , East Lansing, 1975).
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characteristics o f age, sex, m arital s ta tus, occupation. Income, level 

of formal schooling and parental resp o n s ib ility  and the soc ia l-  

psychological characteris tics  o f o rien ta tion  toward learning and 

orientation  toward continuing education In s titu tio n s  as thqy related  

to differences 1n adults ' p artic ip a tio n  1n continuing education a c t iv i­

tie s .

His findings Indicated that 1) the characteris tics  o f sex, 

occupation and income are more strongly re lated  to the orientations  

toward learning o f the group studied than age or parental responsib ility  

and m arital status. No Ind ication of a re la tionship  exists between 

level o f formal schooling and learning o rie n ta tio n . Like the 

professional-oriented 1n the study, men p artic ip a te  fo r personal goal 

attainment whereas the sem i-sk illed , non-sk1lle d  men and women become 

Involved to escape d a lly  routine. The wealthy show a strong In c lin a tio n  

toward "the desire to know," "the desire to reach a social goal," and 

"the desire to meet formal requirements. 11 2) With reference to the

orientations adults have toward continuing education in s titu tio n s , 

parental resp o n sib ility  was the most s ig n ific a n t. 3) The characteris tics  

of age, occupation and level of formal schooling show strong re la tio n ­

ship to adu lts ' patterns o f p artic ip a tio n  1n continuing education 

a c t iv it ie s , substantiating other studies tha t have Indicated such 

relationships- 4) Patterns of p artic ip a tio n  of the adults 1n continuing 

education a c t iv it ie s  show a re lationship  to th e ir  o rien ta tion  toward 

continuing education in s titu tio n s , though the precise nature of th is  

relationship  could not be brought out by the study- 5) F in a lly , the 

study demonstrated that there 1s an important re la tionsh ip  between
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patterns o f p artic ip a tio n  1n continuing education and adu lts ' 

orientation  toward learning.

I t  1s In teresting  to note that one of Poulton's recommenda­

tions concerned women who p artic ip a te  1n continuing education a c t iv it ie s  

largely  fo r  "a c tiv ity /e s c a p is t benefits"; he strongly states that as a 

way o f a ttra c tin g  more women continuing education "should afford  women 

both the opportunity and assistance necessary fo r  positive  self-growth  

experiences. 1,88
Houle examined the wealth of studies dealing with p artic ip a ­

tion 1n continuing education and presents general conclusions regarding 

certain  characteris tics  common to a l l  the groups served. He observes 

that:

In general, high Income groups are more l ik e ly  to take part
1n educational a c t iv it ie s  than low Income groups. P artic ipa­
tion  1s also p o s itiv e ly  re lated  to the size o f the community, 
the length o f residence 1n 1t ,  and the number o f d iffe re n t  
kinds o f educational a c t iv ity  a va ilab le . People with certa in  
n atio n a lity  or re lig ious backgrounds are more active  than 
those with other backgrounds. Age Is Important: the very
young adult seldom takes p a rt, but there 1s a sharp upturn
1n the la te  twenties, a f a i r ly  constant level of a c t iv ity
u n til the age o f f i f t y ,  and a decline afterward. Married 
people p artic ip a te  more than single people, and fam ilies  
with school-age children more than fam ilies  without them.
Many more professional, managerial, and technical people 
take part re la tiv e  to th e ir  number 1n the population than 
do people from other occupational groups; next 1n s ig n if i ­
cance are w h ite -c o lla r and c le r ic a l workers; then s k ille d  
laborers; and la s t ly  unskilled laborers. But the most 
universally  Important fac to r 1s school 1nq (emphasis 1s mine).
The higher the formal education o f the a a u lt, the more lik e ly  
1t is tha t he w ill  take part 1n continuing education. The 
amount o f schooling 1s , 1n fa c t , so s ig n ific a n t that i t

80Ib 1 d ., p. 147.
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underlies or reinforces many o f the other determinants such 
as occupation, s ize  o f community, length o f stay 1n 1t ,  and 
n atio n a lity  and re lig ious  backgrounds.81

The generalizations here are very useful although they have shortcomings

Including "the tendency to lose sight of the differences w ith in  groups
82while focusing major a tten tion  on the differences between groups."

In  pursuit o f the reasons or objectives fo r p artic ip a tin g  1n
83continuing education a c t iv it ie s , Houle designed and conducted In te r ­

views with twenty-two highly Involved continuing education learners.

His main hypothesis was tha t gradations existed w ith in  the group of 

learners 1n the amount, the kind, and purposes o f th e ir  study. From 

his find ings, he constructed a theoretica l typology consisting of three  

major Ideal types o f partic ipants 1n continuing education according to 

th e ir  learning o rien ta tions . These types have been popularized 1n the 

f ie ld  o f continuing education today. Houle mentioned tha t the learners  

"had the same basic ways o f thinking about the process 1n which they 

were engaged. They a l l  had goals which they wished to achieve." 

Nevertheless, he cautions tha t the categories he Id e n tifie d  were not 

applicable to every case. He grouped the learners thus:

(1) G oal-oriented--those who use education as a means of 

accomplishing c lea r-cu t objectives.

81 C yril Houle, The Inquiring M1nd (Madison, Wisconsin: Uni­
vers ity  o f Wisconsin Press, 19^1), ppT (>-7.

82M. Doug 1 ah and Gwenna Moss, op. d t . ,  p. 248.
83Houle, op. c 1 t . ,  pp. 15-30.
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(2 ) Act1v1ty-or1ented~those who u t i l iz e  education as a 

means o f satis fy ing  social needs.

(3 ) Learning-oriented—those who seek knowledge fo r i ts  own

sake.

These concepts provided the basis fo r  future studies such as

S h e ffie ld 's , which sampled 453 adult conference partic ipants 1n twenty

conferences held a t eight un ivers ities  1n the United States 1n an

attempt to examine the orientation patterns of adult learners as part1c1-
84pants 1n continuing learning a c t iv it ie s . By the use of fac to r analysis

to Id e n tify  the groupings o f orientations among the 453 respondents, he
85noted f iv e  meaningful orientations:

(1) Learning o rien ta tion— p artic ip a tio n  1n education as an 

end 1n I t s e l f .

(2) S o c ia b ility  o rien ta tio n —p artic ip a tio n  based on an In te r ­

personal or social meaning 1n the circumstances o f the learning a c tiv ­

ity ;  no necessary connection w ith the content or announced purposes of 

the a c t iv ity .

(3) Personal-goal o rien ta tio n — p artic ipation  1n learning as 

the means o f accomplishing f a i r ly  c lea r-cu t personal objectives.

Sherman B. S h e ffie ld , "The orientations of adult continuing 
learners" 1n The Continuing Learner (ed .) Daniel Solomon (Chicago: 
Center fo r  the study o f Liberal' Education fo r Adults, 1964), pp. 2-18.

85 , "The orientations o f adult continuing learners,"  
(Ph.D. d isserta tio n . University of Chicago, 1962), pp. 5-30.
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(4) Societal-goal o rie n ta tio n —p artic ip a tio n  1n education 

to accomplish f a i r ly  c lea r-cu t or community-centered objectives.

(5 ) Need-fulf1llm ent o rien ta tio n — p artic ip a tio n  based on 

personal meaning which may have no necessary connection, and often no 

connection a t a l l ,  w ith the content or the announced purposes of the 

a c t iv ity .

Ingham8® and L itc h f ie ld ,8  ̂ pursuing fu rth e r the learning  

orientations o f partic ipants 1n continuing education, created a meaning­

ful scale on which the to ta l educative a c t iv ity  o f given individuals  

was measured. A to ta l score fo r educational p artic ip a tio n  fo r each 

person was derived and studied. These scores were the resu lt of the 

p artic ip an t's  se lf-rep o rtin g  of his actual performance 1n a c tiv it ie s  

judged to be undertaken fo r purposes o f education.

A major approach to continuing education assumes that adults

w ill p a rtic ip a te  1n programs and a c t iv it ie s  1n which they have expressed

a d e fin ite  In te re s t. In th is  regard, Cross and Valley investigating

non-trad itional study sta te :

Adults do not value learning fo r I ts  own sake or fo r  Its  
lib e ra tin g  Influence. The m ajority  o f respondents express 
an In te re s t 1n the u t i l i t y  o f knowledge. Knowledge that 
leads to b etter jobs, th a t helps 1n practical d a lly  l iv in g ,

Oc
Roy J . Ingham, "The measurement o f educative behavior and 

the re la tionship  to the le isure  satis factions o f college alumni" (Ph.D. 
d isserta tio n , University of Chicago, 1963).

87Ann L itc h f ie ld , "The nature and pattern o f p artic ip a tio n  
1n adult education a c t iv it ie s "  (Ph.D. d is se rta tio n . University of 
Chicago, 1965).
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and th a t teaches the s k il ls  and pleasures associated w ith  
Ie 1s u re -t1me a c t iv it ie s  holds greater In te re s t fo r  the 
adu lt. . .

These goals and purposes o f learning w ill  be examined more thoroughly 

1n the subsequent section which w il l  deal more s p e c ific a lly  with  

empirical findings on the reasons fo r p artic ip a tio n  or non-partic lpatlon  

of married or mature women 1n continuing education a c t iv it ie s .

I t  must be noted th a t the m ajority of adult p artic ip a tio n  

research studies reviewed here have been conducted w ith in  the context 

of p artic u la r In s titu tio n s  or types o f In s titu tio n a l programs. This 

Information 1s pertinent 1n that the present study w il l  consider a wide 

variety  o f programs offered by organizations and In s titu tio n s .

Summary

The lite ra tu re  review focused on three areas from which the 

following general observations can be made.

(1) Studies directed a t foreign students have, in general, 

been geared towards the re lationship  between factors such as national­

i t y .  age, m arital s ta tus, re lig io n , fin an c ia l status and, to  some 

extent, the vocation of the Individual p rio r to coming to the United 

States on the one hand, and a ttitudes  and behavior o f the Individual 

as a student on the other. The findings may be summarized as follow s:

a) The length o f time taken fo r the adjustment of the foreign

student 1s re lated  to the s im ila r it ie s  th a t his or her cu lture  

shares w ith the United States. I t  1s re la t iv e ly  easier fo r  a

op
K. P a tric ia  Cross and John R. V a lley , Planning Non-trad1t1onal 

Programs (San Francisco: Jossey-Bass Series, 1974), p. z7
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European student to adjust than, fo r  example, an Aslan.

In th is  regard, the In d iv id u a l's  knowledge o f the English 

language 1s Important.

b) Age, m arital status and the social status o f the Individual 

are Important 1n cross-cultural adjustment. Older people 

fin d  1t  re la tiv e ly  harder to adjust; 1n add ition , 1f  the 

Individual 1s married, the presence or absence of his fam ily  

greatly  a ffec ts  the process o f adjustment. The greatest 

problems are encountered by those whose spouses are absent. 

D if f ic u lt ie s  may also a rise  due to what has been termed as 

"ro le  shock." Mature Individuals with established status or 

position 1n th e ir  own culture may experience d if f ic u lt ie s  

w ith in  a college community where th e ir  concept regarding 

"ro le  behavior and ro le  expectation" are not met.

c) Financial matters are c r it ic a l  to the e ffe c tiv e  functioning  

of the foreigner as a student.

d) Relating s p e c ific a lly  to African students 1s a general trend 

1n the Increase o f th e ir  numbers w ith in  United States In s t i ­

tu tions. The success of the African as a foreign student 1s 

predicated on the In d iv id u a l's  a b i l i t y  to have c lear-cu t 

educational goals. Consequently, un ivers ity  adm inistrators  

have been shown to have preference fo r graduate students.

The preference fo r graduate students who are mostly men and 

re la tiv e ly  mature and with spouses has also led to an Increase 

1n the number o f such spouses 1n the United States.
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(2 ) The p artic ip a tio n  o f women 1n continuing education 

a c t iv it ie s  has been on the ris e  and the review o f the lite ra tu re  reveals 

the follow ing:

a) Self-actual1zat1on and economic motives are the two most 

powerful forces driv ing the mature woman to p artic ip a te  1n 

educational a c t iv it ie s .

b) Popular areas o f study fo r  the m ajority  of these women are 

education and nursing.

c) Mature women going back to school usually have lower levels  

of education re la t iv e  to men.

d) Responsibility associated with marriage and ch ild  ra is ing  

are the most often c ited  reasons fo r breaks 1n the education 

of women. These duties cause women more often to be p art- 

time students.

e) The mature woman returning to school d te s  her husband's 

supportive ro le  as an important contribution to her motiva­

tio n  fo r the resumption of educational a c t iv it ie s .

(3) P artic ip atio n  In continuing education has received the 

greatest a tten tion  1n a l l  the empirical works 1n the general area of 

continuing education. These studies are often descrip tive—focusing 

on positional or background factors such as age, sex. Income of the 

c lie n te le  or psychological factors such as s e lf  re lia n ce , social s k i l l ,  

occupational re la tio n s . The former category has received more emphasis. 

The findings re la tin g  to p artic ip a tio n  Include the follow ing:

a) The level o f previous education has the highest corre lation  

with p a rtic ip a tio n .
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b) Other factors Influencing p artic ip a tio n  1n continuing 

education a c t iv it ie s  are age, occupation, socio-economic 

status and a few other variab les.

c) High Income groups are more lik e ly  to take part 1n educa­

tional a c t iv it ie s  than low Income groups.

d) Partic ipants 1n continuing education a c t iv it ie s  are 

Increasingly being neatly grouped on the basis o f th e ir  

orientations 1n the amount, kinds and purposes fo r  studying. 

The Information reviewed has hopefully brought In to  focus

some of the problems and Issues that may be antic ipated to a ffe c t the 

African student w ife who 1s» a t the same tim e, a fo re igner, a mature 

woman and a possible p artic ip an t In  a range o f educational a c t iv it ie s .

The present study has attempted to Illum inate  the complex 

factors reviewed and th e ir  In te rre la tio n s h ip  w ith , and consequent Impact 

on* p artic ip a tio n  patterns of married African women 1n Michigan.



CHAPTER I I I

RESEARCH DESIGN AND METHODOLOGY 

Introduction

This study was designed to Investigate the p artic ip a tio n  

patterns o f dependent African females (African spouses of male African  

students) 1n continuing education a c t iv it ie s  w ith in  selected un iversity  

centers 1n Michigan. The A fr ic a n ,fo r the purpose of th is  study,was 

defined as one from A frica south of the Sahara.

The methodological framework was formulated to Investigate  

variables re la tin g  to the p art1c1pat1on/non-part1c1pat1on of the group 

1n educational a c t iv it ie s  from three broad perspectives: as wives, as

foreigners and as students. The objective was to c o llec t as much 

Information as possible, c lass ify  the more general Information on the 

basis of p artic ip a tio n  and non-part1c1pation 1n educational a c t iv it ie s  

and specify l ik e ly  and determinant relationships among variab les.

Information was collected on the demographic variables o f the 

women: country and place of o r ig in , age, re lig io n , fam ily background,

level o f education p rio r to coming to the United S tates, number of 

children per woman and fin an c ia l background. The second set of v a r i­

ables was related  to m otivation, class structure , objectives and other 

reasons fo r actual or Intended p artic ip a tio n  and non-part1d p a t1on In 

specific  educational a c t iv it ie s  (see pp. 67-69).

63
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This chapter presents the research design. I t  reports the 

procedures adopted fo r the Investigation , the population and sample. 

Instrumentation and the methods of analysis and In te rp re ta tio n  o f the 

data.

Population and Sample

The population consisted of a l l  married Sub-Saharan African  

women liv in g  with th e ir  African student husbands during Fall term, 1975 

and Winter term, 1976 1n f iv e  un iversity  centers w ith in  Michigan: East

Lansing, Ann Arbor, D e tro it, Kalamazoo and Berrien Springs.

In i t ia l  e ffo rts  to locate the population were made through 

foreign student advisors, African student associations and African  

studies centers w ith in  un ivers ities  In the area. Following a le t te r  

of Introduction on the researcher's behalf from the Foreign Student 

Advisor a t Michigan State University (see Appendix A -j^ ) ,  a formal 

w ritten  request (see Appendix A-|) was made to various in s titu tio n s  of 

higher learning In Michigan fo r a 11st of names and addresses of 

married African male students and th e ir  African wives. The researcher 

contacted those In s titu tio n s  shown by the la te s t d irectory of the 

In s titu te  of In ternational Education1 to have a foreign student e n ro ll­

ment o f a t leas t e ig h ty -fiv e  persons. These Included the follow ing: 

Andrews U nivers ity , Central Michigan U n ivers ity , University o f D e tro it, 

D etro it In s titu te  o f Technology, Eastern Michigan U n ivers ity , General

^Open Doors (New York: In s titu te  o f In ternational Education.
1973), p. 52V
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Motors In s titu te *  Michigan Technical University* Michigan State  

University* Oakland U niversity , University o f Michigan, Wayne State  

University and Western Michigan U niversity.

to Michigan State University* were able to comply with the request.

Five o f the In s titu tio n s  had no married African students whose wives 

were African and were 1n the United States. Respondents fo r  the 

remaining three In s titu tio n s  Indicated the presence of married African  

males and th e ir  wives* but could not release the Information requested 

since university  regulations prohibited th e ir  doing so. They recom­

mended that Inquiries be made to African student associations o r, 1n 

the absence o f such groups* knowledgeable Africans or A frican is ts .

Such Inquiries were subsequently made* qualify ing  wives were contacted 

and the necessary Information was furnished. The In i t ia l  l i s t  of wives 

Included e1ghty-two ind iv iduals . Subsequently* Individuals w ith in  the 

various un ivers ities  were contacted by telephone to s o lic it  other names 

and as a cross check fo r the In i t ia l  l i s t .  Out of th is  e f fo r t ,  the 

11st grew to 111 d is tributed  as follows:

Of the eleven In s titu tio n s  contacted, only two* 1n addition

University Interview No Interview Total
1. Andrews University
2. D etro it In s titu te  of Technology
3. Michigan State University
4. University o f Michigan
5. Wayne State University
6. Western Michigan University

5
5

35
20
10
15
90

5
4
2
2
5 
3

21

10
9

37
22
15
18

111Total
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The 111 females represented twelve African countries (see 

Chapter IV» p. 8 1 ). Given the small s ize  of the population. I t  was 

decided to Include the e n tire  population. This objective could not be 

fu l ly  achieved. Some husbands would not allow th e ir  wives to be In te r  

viewed and a few wanen were unable or unwilling to be Interviewed. 

Several expressed fe a r tha t Information about themselves might become 

availab le  to  Immigration o f f ic ia ls .  Of the 111 women, ninety were 

eventually Interviewed and included 1n the study.

Instrumentation

The Instrument used 1n the study was an interview  question­

naire (see Appendix B). The researcher antic ipated differences 1n the 

educational backgrounds o f respondents and varying degrees o f compe­

tence 1n English. I t  thus seemed f i t t in g  to choose the Interview  

questionnaire as the best vehicle to obtain the necessary Inform ation. 

In addition , the researcher shares the opinion of other researchers 

th a t, 1n the Interview  s itu a tio n , responses are more spontaneous and 

rich and such benefits may outweigh possible biases. In th is  regard, 

Oppenhelm notes tha t though the Interview  s itu a tion  1s

fraught with p o s s ib ilit ie s  o f bias . . . there remains the 
undisputed advantage tha t the richness and the spontaneity 
of Information collected by Interviews 1s higher than that 
which a mailed questionnaire can hope to obtain. . . .
Many researchers w il l  take a chance on the p o s s ib ilit ie s  
of bias fo r  the sake o f the richness o f the Information that 
only the interview  can give. . . .2

2
A. N. Oppenhelm, Questionnaire Design and A ttitu de  Measure­

ment (New York: Basic Books In c . , 1966), pp. *0 -33 .
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The questionnaire was devised on the basis o f the lite ra tu re  

review outlined In  Chapter I I  and a study o f questionnaires developed 

fo r re lated  studies. The instrument was divided In to  four sections:

1) Socio-economic and demographic backgrounds o f the res­

pondent p rio r to coming to the United States.

2) P artic ipation  1n educational a c t iv it ie s  w ith in  the United

States.

3) Non-part1c1pat1on 1n educational a c t iv it ie s  w ith in  the 

United States.

4) General Information regarding the respondent's sojourn 

1n the United States, her plans on returning to A fr ic a , and her United 

States experiences.

In the f i r s t  category, the following Information was s o lic ­

ited : n a t io n a lity , re lig io n , age, proficiency 1n English, education

and occupation o f parents, husband and the respondent h e rs e lf, number 

of ch ild ren , and reasons fo r the break 1n education 1n A fric a . The 

second category o f Information was re lated  to the kinds, duration, 

In s titu tio n s  and reasons associated with each respondent's p a rtic ip a ­

tion 1n one or more educational a c t iv it ie s .  Questions on motivation  

and class structure were also Included. In th is  context, p artic ip a tio n  

was defined as encompassing any, or a combination o f, learning a c t iv i ­

ties  whether academic, vocational, re lig io u s , recreational or so c ia l. 

S p e c ific a lly , p artic ip a tio n  was defined as fa ll in g  1n one or a com­

bination o f the areas outlined below:

1) Profess1onal Educatlon— In s t1tut1onal1zed programs o f a t 

least four years' duration designed to prepare persons who have a t
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least a high or secondary school diploma fo r spec ific  careers. These 

Include areas such as law, engineering, teaching, m edical-dental, 

theology, business management and others.

2) Vocational-Technical Education—Structured study 1n a 

curriculum Intended to lead to a spec ific  occupation requiring more 

than a high or secondary school diploma and no more than two years of 

college. Programs under th is  area Include trade school programs, busi­

ness s k il l  programs o ffering  courses on secretaria l and other c le r ic a l 

s k il ls ,  other basic s k il l  tra in ing  programs fo r service occupations, 

health occupations, food service and others.

3) Secondary/High School Education— In s titu tio n a lize d  pro­

grams o f instruction  designed prim arily  to  prepare those persons with  

less than a secondary/high school education fo r  the high school diploma 

and fo r entry Into occupations and higher educational programs.

4) English as a second language—Programs designed to teach 

and Improve the level o f English o f those persons who have l i t t l e  or 

no a b i l i ty  to read, w rite  and converse 1n the English language. In  

th is  study, such a preparation 1s crucial 1f the dependent African  

female 1s not p ro fic ie n t In English and intends to Increase her educa­

tional Involvement 1n the more formal educational programs such as pro­

fessional and technical-vocational programs.

5) Home and Family L ife  Education— Programs concerned w ith  

the improvement of fam ily liv in g  and fam ily re lationships. The s k il ls  

acquired 1n these programs are not necessarily oriented toward employ­

ment outside the home. Home and fam ily l i f e  education Includes many
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educational f ie ld s  (such as homemaklng, health , foods and n u tr it io n , 

home management). These topics can be studied 1n Informal as well as 

formal settings.

6) Personal Enrichment Education— Instruction planned to 

provide meaning and richness to the l i f e  o f the In d iv id u a l. The study 

can enhance one's understanding o f s e lf  and society. Though not p r i ­

m arily Intended fo r use 1n employment, the knowledge acquired can apply 

to a job . Study In th is  area can cover a wide spectrum o f a c t iv it ie s  

that can possibly Improve the qu ality  o f l i f e —these Include areas such 

as l ite ra tu re , languages, appreciation of and p artic ip a tio n  1n the 

creative and performing a r ts , natural sciences.

7) Recreational Education— Instruction designed to Impart 

the development o f knowledge, appreciation, s k i l ls ,  a ttitudes  or values 

which equip one to p artic ip a te  with sa tis faction  1n recreative a c t lv l-

. t ie s . Recreation takes any number o f forms— a th le tic s , gardening, 

repairing o f home, sewing or hiking. They can be structured or unstruc­

tured programs.

8) Social In teraction  Education—Programs 1n th is  category 

are created with no Intended academic objectives but may provide In c i­

dental learning. Opportunities are created fo r meeting and s o c ia liz in g , 

and learning takes place through th is  social In terac tio n .

Non-part1c1pat1on was defined to mean a lack o f Involvement 

1n any of the aforementioned areas. The non-part1c1pant was asked 

questions to provide her reasons fo r non-part1c1pat1on as well as the 

like lihood fo r p artic ip a tio n  1n the fu ture .
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The fourth category dealt w ith  general Information: sources

of financia l support fo r both husband and w ife while 1n the United 

States* sources o f Information regarding educational opportunities 1n 

the area* kinds and sources o f encouragement fo r partic ip a tio n  and 

future plans regarding employment. An open-ended question was f in a lly  

posed to s o l ic i t  reactions to education 1n Michigan and the United 

States In general, to community l i f e  and to the process of cross- 

cultural adjustment to the United States and un ivers ity  communities 1n 

p artic u la r.

Broadly, the questions posed were aimed a t the following areas 

and th e ir  l ik e ly  Interactions as they might a ffe c t actual or Intended 

partic ipation  or non-part1c1pat1on of the population 1n educational 

a c tiv it ie s :

(1 ) Relationships between demographic variables and p a r t ic i­

pation/ non-part1c1pat1on.

a) Between place of residence 1n home country and p a rtic ip a tio n / 

non-part1c1pat1on.

b) Between fam ily size (number of children present 1n the United 

States) and part1c1pat1on/non-part1c1pat1on.

c) Between age and partic1pat1on/non-part1c1pat1on.

d) Between re lig io n  and part1c1pat1on/non-part1c1pat1on.

e) Between respondent's source of Income 1n the United States 

and p art1c1pat1on/non-part1c1pat1on.

f )  Between respondent's husband's source of Income 1n the United 

States and part1c1pat1on/non-part1c1pat1on.



71

(2 ) Relationships between fam ily background variables and 

part1c1pat1on/non-part1c1pat1on.

a) Between the education o f respondent's parents and her p a r t ic i­

pation / non-partic1patlon.

b) Between the occupation o f respondent's parents and her par­

t i  c1pat1on/non-part1c1patlon.

c) Between respondent's husband's education and her p artlc lp a ­

t l  on/ non-pa r t 1c1pat1 on.

(3) Relationships between educational and occupational back­

ground o f the respondent p rio r to her coming to the United States and 

part1c1pat1on/non-part1c1pat1on.

a) Between level o f education reached 1n home country and 

p art1c1pat1on/non-part1c ip a t1on.

b) Between level of proficiency in English and p a rtic ip a tio n / 

non-part1c1patlon.

(4) Relationship between time In the United States and 

part1c lp a t1on/non-part1c1patlon.

a) Between period since time of a rr iv a l In the United States 

and p a rtic 1pat1on/non-part1c1pat1on.

b) Between length of stay as 1t re la tes  to cross-cultural adjust­

ment on the one hand, and p a rtlc lp a t1on/non-part1c1pat1on on 

the other.

c) Between perceived changes 1n a ttitu d e  towards education dur­

ing residency 1n the United States and p a rti clpat1on/non- 

p art1c1pat1on.
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(5 ) Relationship between sources o f Information and 

p a rtic1patlon/non-part1c1pat1on.

a) Between d iffe re n t forms of media as sources of Information  

and p a rtic 1patlon/non-part1c1patlon .

(6) Relationship between sources of encouragement and p a r t lc l-  

pat1on/non-part1c1pat1on.

a) Between Influences generating In te re s t and partlc lpatlon /non- 

p artlc lp a tlo n .

(7) Relationship between housekeeping and w lfery responsi­

b i l i t y  and p art1c1pat1on/non-part1c1pat1on.

a) Between housekeeping and part1c1pat1on/non-part1cipat1on.

b) Between childrearing and part1c1pat1on/non-part1c1pat1on.

( 8) Relationship between future career goals and p a rtic ip a ­

t io n / non-part1c1pat1on.

a) Between lik e ly  sources o f Influences fo r  change and p a rtic lp a -  

t 1on/non-part1c1pat1on.

b) Between the perception o f the female ro le  1n society as per­

ceived by these women and p art1c1pat1on/non-part1c1pat1on.

P ilo t  Study o f Instrument

A random sample of twenty Aslan student wives from six coun­

tr ie s  (Bangladesh, Taiwan, In d ia , the P h ilipp ines, Sri Lanka and 

Thailand) a t Michigan State University was used to pretest the Instrument. 

Pretesting 1s 1n conformity with other works employing the Interview  

technique. This method Is described as a
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very useful way of catching confusing and unclear questions 
p rio r to the actual d ata -co llection  process. . . .  I t  should 
help 1n determining the most e ffe c tiv e  wording of the ques­
tions . . . and In providing a sample o f data tha t can be 
used to te s t analysis and In te rp re ta tio n  parts of the proposed 
responses. . . .  I t  1s also a way o f ensuring the r e l ia b i l i t y  
and v a lid ity  o f the data . 3

The sample o f Aslans was used as a comparable group to the 

African sample 1n the study to evaluate the o rig in a l set of questions 

regarding th e ir  appropriateness 1n wording and the analysis and In te r ­

pretation o f the responses. Oppenhelm explains that

when our to ta l population 1s very small and highly spec ific  
so th a t we cannot affo rd  to 'use up' any part of 1t  fo r  p ilo t  
samples, we must seek some a lte rn a tiv e  sample that should be, 
above a l l ,  comparable 1n th e ir  knowledge and ways o f th ink ­
ing . 4

The interviews fo r the p ilo t  study were a l l  conducted between 

November 2 and 8, 1975. The location of a l l  respondents 1n the married 

housing complex on Michigan State University fa c il i ta te d  access fo r  the 

researcher.

Certain modifications resulting  from the pretest were made 1n 

the Instrument. Moreover, the experiences gained from the Interviewing  

situation  also proved Invaluable 1n conducting the actual In terview .

The most s ig n ific a n t changes 1n the Instrument were 1n Sections I I  and 

I I I  of the Interview  questionnaire. I t  was noticed tha t 1n the orig ina l 

questionnaire, the m ajority  o f the respondents found the spec ific  set 

of l ik e ly  responses given fo r each question to be e ith e r d is trac ting

3
George R. A llen , The Graduate Student's Guide to  Theses and 

Dissertations (San Francisco! Jossey-Bass Pub!1shers, 1973), ppT 53-54.
4
A. N. Oppenhelm, op. c 1 t . ,  p. 30.
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or disconcerting fo r  the selection o f the appropriate response. For 

example, question 25 1n Section I I I ,  which sought to find  out the edu­

cational pursuits o f non-partic1pants, e lic ite d  e ith e r negative reac­

tions or a refusal to provide any answer. The orig ina l question read: 

" I f  you are not taking classes towards a degree or c e r t if ic a te ,  what 

are you studying?" This was followed by a set o f responses: Foreign

languages. Dancing, Home and Family L ife , Music, e tc . This question 

was subsequently posed 1n an open-ended fashion: "What other areas

have you studied?" This format evoked the needed responses without 

negative reactions from the women. In general, most of the questions 

1n Sections I I  and I I I  were modified to e l i c i t  open-ended responses.

I t  was also observed that wives were less open to provide 

frank and "uninhibited" responses to questions 1f  th e ir  husbands were 

present. Therefore, 1n the la t te r  part o f the p ilo t  study, e f fo r t  was 

made to conduct Interviews 1n the absence o f the husbands. Maximum 

e ffo r t  was made to secure s im ila r environments fo r the main study. 

Children were also found to be a source of "d istraction" and th is  was 

taken Into  consideration 1n planning v is its  to homes with children .

Interview Procedure and S ituation

The main Interviews were organized so that Individuals 1n 

p articu la r areas and neighborhoods could be Interviewed w ith in  a cer­

ta in  period. Meetings were arranged by telephone to be held a t each 

In d iv id u a l's  home and a t her convenience. When th is  was not possible, 

an a lte rn a tiv e  location on the un ivers ity  or college campus was used.

I f  the Individual could not be reached by telephone, a le t te r  explaining
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the nature and cause o f the project was sent to her.** (See Appendix 

A-j-j.) When the Interview  took place a t the home of the Ind iv iduals* 

as was often the case* there were Instances where children In terfe red  

with the In terview . The problem was not as serious as the attempts of 

some husbands to monitor the In terview . There were four such Instances 

where the Investigator had to allow husbands to be part of the In te r ­

view; 1t  seemed to make some o f the wives who had language problems 

or who f e l t  In s u ff ic ie n tly  adjusted to the American culture more com­

fo rtab le . A ll the Interviews were conducted 1n English except fo r two 

Instances, where French was used. Respondents were assured of confi­

d e n tia lity  of the Information they provided. No names were used on 

the questionnaires, but location and date were Indicated. Each ques­

tionnaire was numerically coded.

On the whole, the responses were very frank and the women 

Indicated personal In te re s t 1n the study. Many saw the opportunity as 

a chance to voice th e ir  frustra tions  and joys about th e ir  sojourn 1n 

the United States. Guarded responses were encountered only 1n two 

areas. On the question, "What 1s your (your husband's) source of 

financial support?" those fam ilies  who were self-supporting one way or 

the other became very re luctant to say much beyond "self-supporting" 

or "on our own." On the question o f age, older women (generally  the 

few past th 1r t y - f 1ve years) preferred to check the age range themselves 

on the Interview  questionnaire rather than to specify I t  to the In te r ­

viewer.

®Th1s was done p a rtic u la r ly  1n the case of the wanen a t 
Andrews U nivers ity , Berrien Springs, and some of those In D e tro it.
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Each Interview lasted between 30-45 minutes. However, the 

Investigator's  time spent was sometimes longer than th is  because o f the 

general h o s p ita lity , c o rd ia lity  and the other discussions fa ll in g  out­

side the Immediate study area. A ll Interviews were conducted between 

December 10, 1975 and March 12, 1976.

Analysis of the Data

Responses to Interview  questionnaires were hand-coded, key­

punched and transferred to computer cards. Each observation had two 

coding sheets and two computer cards. A ll computation was done a t the 

Computer Center, Michigan State U n iversity , under the supervision of 

the O ffice  of Research Consultation, College of Education, Michigan 

State U niversity. The SPSS (S ta t is tic a l Package fo r the Social Sci­

ences) program was used fo r In terp re ta tio n  o f the data and fo r  the 

running o f tests . Output from the computer programs Included frequency 

counts, percentages and tests fo r significance of re lationships.

The data were subject to a s ta t is t ic a l procedure: the ch1

square te s t.

The Ch1 Square

The ch1 square tes t was employed 1n testing  relationships  

between selected socio-economic and demographic variables (age, r e l i ­

gion, educational and occupational backgrounds o f parents, husband and 

respondent, number of children per woman, length of stay 1n the United 

States and financia l status) and p artic ip a tio n  and non-part1c1pat1on.
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As a te s t o f association, the chi square was designed to bring out 

those relationships of s ta t is t ic a l s ignificance 1n the study.

However, 1t must be borne 1n mind that "the establishment of 

a s ta t is t ic a l association by means of the ch1 square tes t does not 

necessarily Imply any causal re lationship  between the a ttrib u te s  being 

compared, but 1t  does indicate tha t the reason fo r the association 1s 

worth Investigating ."6

Because of the small size of the sample In th is  study, 1t

became necessary on certa in  occasions to regroup data or combine cate-
2

gorles to enable a X te s t to be done. This procedure can detract 

from the In te re s t and usefulness o f a study but, as 1t  1s widely believed 

that a l l  expected frequencies should be greater than f iv e  fo r a ch1 

square te s t to be re lia b le , 7 i t  became necessary to adopt the procedure 

fo r the study.

A ll X tests were done by the SPSS program, as reported 1n 

Chapter IV (Section I I ) .

Sunwnary

In general, th is  chapter has reported the procedures adopted 

fo r the Investigation , the population and sample. Instrumentation, 

research design and the s ta t is t ic a l methods of analysis and In te rp re ta ­

tion o f the data.

6A. E. Maxwell, Analyzing Q u a lita tive  Data (London: Methuen
and Co. L td ., 1967), p. 19.

7Ib1d. . p. 38.
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P artic ipation  1n continuing education has been c la s s ifie d  

into a typology o f learning a c t iv it ie s  which may be academic, voca­

tio n a l, re lig io u s , recreational or soc ia l. A systematic presentation  

of questions pertinent to the research has also been Included. The 

ch1 square has been used to tes t the s ta t is t ic a l significance of re la ­

tionships.



CHAPTER IV

FINDINGS

Introduction

This chapter presents a detailed  examination of the 

empirical data obtained from Interviews conducted fo r  the study. 

I t  presents the principal characteris tics  o f the respondents and 

highlights certa in  processes and relationships 1n the p artic ip a ­

tion  patterns of the dependent African female 1n continuing 

education programs.

The more general descriptive results  are presented 

f i r s t ,  followed by findings emerging from the analysis of re la ­

tionships among the factors of the Investigation . The data are 

analyzed on the basis of two groups o f subjects— partic ipants  and 

non-part1c1pants— 1n continuing education a c t iv it ie s . This 1s 

done to determine variables that characterize the two d iffe re n t  

groups and how they re la te  to p artic ip a tio n  and non-part1c1pat1on 

1n continuing education. The more q u a lita tiv e  data generated 

from the open-ended questions accompanied by a set of recommenda­

tions are presented separately.

More s p e c if ic a lly , the chapter Is  divided Into  three  

sections. Section I  has two parts. The f i r s t  describes the 

general findings re la tin g  to the variables examined 1n the study; 

the second reports on p art1c1pat1on/non-part1c1pat1on o f respon­

dents In continuing education. Section I I  1s concerned with the

79
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results  o f the analysis o f re lationships among the factors studied. 

Responses to the open-ended questions are outlined 1n Section I I I .

Of the ninety Interviewees, seventy-six were p a r t ic i­

pants in some form of continuing education a c t iv it ie s  while the 

remaining fourteen were non-part1c1pants. The number o f p a r t ic i­

pants 1n proportion to non-part1c1pants created problems in the 

s ta t is t ic a l analysis of the data co llected .

Section I 
C haracteristics of Respondents

Part I —General Findings

In th is  section, the more tra d it io n a l demographic 

Indices—country of o r ig in , place of residence 1n the home country, 

re lig io n , age, fam ily s ize , and length o f stay—are presented, 

followed by reports on the occupational and educational backgrounds 

of parents, husbands and respondents. The fin an c ia l status o f 

respondents and th e ir  husbands 1s reported. Information 1s 

reported on m otivational Influences on educational pursuits, rea­

sons fo r  breaks In respondents1 education 1n A fr ic a , Informational 

sources on educational opportunities and expectations o f reward 

following academic achievements 1n the United States.

Country o f Origin

Twelve African countries were represented In the sample; 

a general p ro file  of the countries of o rig in  1s given 1n Table 1.



Table 1. Country of origin of respondents.

Country of Origin

Participants

Ntmber

Percentage

(N=76)

Non-Partlclpants 

Number

Percentage

(Ns14)

Total
(N*90) 

Number Percentage

*
Cameroon** 3 3.9 0 0 3 3.3
Ethiopia 6 7.9 1 7.1 7 7.8 *
Ghana* 9 11.8 1 7.1 10 11.1
Kenya 4 5.3 0 0 0 4.4
Liberia* 2 2.6 1 7.1 3 3.3
Nigeria* 39 51.3 7 50.0 46 51.1
Rhodesia 2 2.6 1 7.1 3 3.3
Sierra Leone* 4 5.3 2 14.3 6 6.7
Sudan 3 3.9 0 0 3 3.3
Tanzania 1 1.3 0 0 3 3.3
Uganda 2 2.6 0 0 2 2.2
Zaire** 1 1.3 1 7.1 2 2.2

♦West African country 
♦♦French-speaking country
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The highest number o f Individuals came from N igeria* 51.0 percent 

of the to ta l sample. Representation of the remaining eleven 

countries ranged from 1.0 percent to 11.0 percent. A major por­

tion  of the group was from English-speaking countries and o f West 

African o rig in s . A ll of the respondents from Cameroon, Kenya,

Sudan, Tanzania and Uganda were partic ipants  1n continuing educa­

tion  a c t iv it ie s ;  however, the number of respondents from these 

f iv e  countries was sm all, ranging from one to four. The level o f 

non-part1c1pat1on was re la t iv e ly  higher among Individuals from 

L ib eria , Rhodesia and Sierra Leone. Of the remaining two countries, 

Ghana and N ig eria , the level of p a rtic ip a tio n  was higher 1n the 

former (about 90 percent) than 1n the la t te r  (82 percent).

Place of Residence 1n 
the Home Country

I f  the two broad categories "urban" and "ru ra l" are con­

sidered as c it ie s  and towns, respective ly , the m ajority of the 

sample belonged to the f i r s t  category. This was the case with 

both partic ipants  and non-participants.

Eight-two percent o f the to ta l sample resided in urban 

areas. Of a l l  p artic ip an ts , approximately 80 percent were urban 

dwellers; the corresponding fig u re  fo r a l l  non-part1c1pants was 

92.9 percent. For the rural areas, the figures were 20 percent 

and 10 percent, respectively  (see Table 2 ).

The responses providing the figures must be Interpreted  

cautiously as the designation, of residence between urban and ru ra l,
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town and c ity  was not c lea r-cu t. Each u n it was characterized by 

considerable varia tio n  1n the d iffe re n t countries under study.

For example, 1n N igeria , given the size of its  population, what 

1s designated as a v illa g e  based on Its  numerical dimensions may 

be a town In  a smaller country lik e  S ierra Leone.

Residence 1n the urban area 1s closely associated with 

levels o f education and occupation of respondents. However, In  

most Instances, t ie s  are maintained with the home v illa g e  through 

frequent v is its  and various In teractions .

Rel1g1on

The Individuals 1n the to ta l sample were predominantly 

C hristian . They constituted 93.3 percent o f the to ta l group. Five 

point s ix  percent were Moslem, while 1.1 percent professed no 

r e l1g1on.

A ll non-part1c1pants were Christians and i t  must be 

pointed out tha t besides C h ris tia n ity  and Islam, no other re lig io n  

was mentioned. Table 3 gives the d is trib u tio n  o f the sample with 

regard to the two re lig io n s .

Age

Approximately 51 percent of a l l  Individuals 1n the sample 

were under 26 years of age and nearly 94 percent between the ages 

of 21 and 35 years. The age d is trib u tio n  of both partic ipants and 

non-part1c1pants follows the same pattern , as Indicated by Figure 1. 

There were small percentage differences between the two groups;



Table 2. Place of residence 1n the home country of respondents.

Place of Residence

Participants

Number

Percentage

(N-76)

Non-Participants

Number

Percentage

(N=14)

Total
(N-90) 

Number Percentage

National Capital

K S ! "  = » « ■ '
City
Town
Village

17
7
7

30
15

22.4
9.2
9.2

39.5 
19.7

3
1

3
6
1

21.4
7.1

21.4 
42.9
7.1

20 22.2
8 8.9

10 11.1 
36 40.0 
16 17.8

Table 3. Religion of respondents.

Religion

Participants

Number

Percentage

(N-76)

Non-Participants

Number

Percentage

(N-14)

Total
(N-90) 

Number Percentage

Christian 70 92.1 14 100 84 93.3
Moslem 5 6.6 0 0 5 5.6
None 1 1.3 0 0 1 1.1
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however, a higher percentage of non-part1c1pants were below 26 

years o f age. The age d is tribu tio n  Is given 1n Table 4.

I t  appears, therefore, that the m ajority of respondents 

were 1n the 22-26 age range. The population 1s quite young. Non- 

partlc lpants , 1n p a rtic u la r, clustered 1n the 22-26 year age range 

and showed a 13 percent s ig n ifican t difference over partic ipants. 

Based on these figures, 1t would appear that the m ajority of wives 

accompanying husbands to the United States fo r studies are 30 

years old or less.

Children 1n the United States

Number of Children Per Respondent. The m ajority of the 

respondents had one or more children. Of the to ta l ,  approximately 

75 percent had a t least one ch ild . The number of children per 

person as Indicated 1n Table 5 below was d istributed as follows: 

no children, 26 percent; one c h ild , 41 percent; two children, 21 

percent; three, 8 percent; and four or more, 4 .5 percent. Of a ll  

non-part1c1pants, 86 percent had a t least one child  1n the United 

States 1n contrast to 73 percent fo r partic ipants.

In Figure 2 , the trend Indicates a re la tiv e ly  higher 

percentage o f participants without children. The percentage of 

part1c1pants/non-part1c1pants with one and two children was not 

s ig n ific a n tly  d iffe re n t. With three and four children, the per­

centage of non-part1c1pants was higher, 1n fa c t, twice as high.



Table 4. Age of respondents.

Age Range

Participants

Number

Percentage

(N*76)

Non-Participants 

Number

Percentage

0M 4)

Total
(N*90) 

Number Percentage

Under 22 years 10 13.2 1 7.1 11 12.2
22-26 years 28 36.8 7 50.0 35 38.9
27-30 years 24 31.6 3 21.4 27 30.0
31-34 years 10 13.2 2 14.3 12 13.3
35-38 years 3 3.9 0 0 3 3.3
Over 38 years 1 1.3 1 7.1 2 2.2

00"J

Table 5. Nunber of children per respondent in the United States.

Participants 

Number of Children Number

Percentage

(N-76)

Non-Participants

Number

Percentage

(N=14)

Total
(N=90) 

Number Percentage

None 21 27.6 2 14.3 23 25.6
1 31 40.8 6 42.9 37 41.1
2 16 21.1 3 21.4 19 21.1
3 5 6.6 2 14.3 7 7.8
4 2 2.6 1 7.1 3 3.3
5 1 1.3 0 0 1 1.1
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Only one respondent, a p a rtic ip a n t, had f iv e  children.

To a certa in  exten t, there fo re , the number o f children  

a woman has appears to In te rfe re  w ith the chance o f her going to  

school. The fewer ch ild ren , the more like lihood  there 1s fo r  

p artic ip a tio n . As shown 1n Table 5, the percentage o f non­

p arti c1pants with no children was about h a lf  the percentage of 

p artic ip an ts , whereas the reverse is  true fo r respondents with  

three or four children.

Ages o f Children. Table 6 outlines the d is trib u tio n  

of children by age and the numbers w ith in  each age group per 

dependent A frican female. A representation o f th is  d is trib u tio n  

1s given by Figure 3, which compares the re la tiv e  number o f 

children per woman w ith in  the age groups under three years, from 

four to six years, and from seven to twelve years. Within each 

age grouping, the number of children ranged between zero and two.

This means zero represents a l l  women without children 1n the three  

year old bracket followed by a l l  women with one or two children  

under three years o f age. This pattern 1s repeated fo r the 

remaining two age brackets: four to six years and seven to twelve

years.

From Figure 3 , 1t 1s evident tha t many more non-part1c1pants 

had one ch ild  under three years o f age or children between four to 

six years o f age. The younger the ages o f the ch ild ren , the more 

d if f ic u lty  existed fo r mothers to p artic ip a te  1n continuing educa­

tion  classes. For mothers having children between the ages o f
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seven and twelve years, Figure 3 Indicates tha t the trend Is  

reversed. However, 1t 1s Important to note that non-participants  

who had two children 1n the seven to twelve age group were 1n the 

m ajority .

Length of Time Respondents Had 
Spent In the United States

The length of time respondents had spent 1n the United 

States ranged from two weeks to e ight years. Table 7 Indicates  

the percentage d is trib u tio n  o f partic ipants and non-part1c1pants. 

The data Is  graphed 1n Figure 4 and Indicates tha t:

1. The major portion o f non-part1c1pants, 43 percent, 

had been 1n the United States fo r less than h a lf a year; the 

corresponding percentage fo r partic ipants was 13 percent.

2. In terms of percentage, there were many more p a r t i­

cipants who had been In the United States fo r  more than one year.

3. No non-part1c1pants had been 1n the United States fo r  

more than three years.

4. For a l l  p artic ip an ts , 32 percent had been In the 

country fo r a t leas t three years; 20 percent fo r at least four 

years; 11 percent fo r  more than f iv e  years and 6 percent between 

six and eight years.

There Is  a d e fin ite  bias 1n favor of p artic ip a tio n  fo r  

women who have been 1n the United States fo r a year or under.

Most respondents f e l l  In to  the three year and under category; but 

these f e l l  mainly In the one year and two year ranges. The longer 

her stay, the more l ik e ly  the student w ife  1s to be a p artic ipan t



Table 6. Children of respondents grouped by age.

Number of Children

Participants

Number

Percentage Non-Participants 

(Ns76) Number

Percentage

(N=14)

Total
(N=90) 

Number Percentage

Children under 3 Years

None 36 47.4 4 28.6 40 44.4
1 31 40.8 10 71.4 41 45.6
2 9 11.8 0 0 9 10.0
3 0 0 0 0 0 0

Children between 4-6 Years

None 54 71.1 9 64.3 63 70.0
1 20 26.3 4 28.6 24 26.7
2 2 2.6 1 7.1 3 3.3
3 0 0 0 0 0 0

Children between 7-12 Years

None 66 86.8 12 85.7 78 86.7
1 6 7.9 0 0 6 6.7
2 3 3.9 1 7.1 4 4.4
3 1 1.3 1 7.1 2 2.2
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Table 7. Number o f years respondents have been 1n the United 
States.

Weeks Years

PARTICIPANTS
Percentage

Total
Number (N-76) (N-90)

N0N-

Number

PARTICIPANTS 
Percentage 

Total 
(N-14) (N-90)

2 1/2 2 2.6 2.2 0 0 0
12 2 2.6 2.2 1 7.1 1.1
16 4 5.3 4.4 3 21.4 3.3
20 1 1.3 1.1 1 7.1 1.1
24 1 1.3 1.1 1 7.1 1.1

28 1 0 0 0 1 7.1 1.1
36 2 2.6 2.2 0 0 0
44 2 2.6 2.2 1 7.1 1.1

> 52 6 7.9 6.7 1 7.1 1.1

56 1- 1/2 1 1.3 1.1 0 0 0
64 2 2.6 2.2 1 7.1 1.1
68 1 1.3 1.1 0 0 0
72 1 1.3 1.1 0 0 0

78 2 2 2.6 2.2 1 7.1 1.1
96 1 1.3 1.1 0 0 0

>104 10 13.2 11.1 1 7.1 1.1

130 3 2 2.6 2.2 1 7.1 1.1
144 1 1.3 1.1 0 0 0

>156 11 14.5 12.2 1 7.1 1.1

164 4 1 1.3 1.1 0 0 0
172 1 1.3 1.1 0 0 0

>208 7 9.2 7.8 0 0 0

260 5 7 9.2 7.8 0 0 0

312 6 5 6.6 5.6 0 0 0

364 7 2 2.6 2.2 0 0 0

416 8 1 1.3 1.1 0 0 0
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than a non-part1c1pant. P artic ipation  seems to be a function of 

time.

Occupations of Respondents and 
of Tnelr Barents and Husbands

The l is t in g  o f occupations Indicated 1n Table 8 Id e n ti­

fies  d is tin c t occupations except fo r two u n it groups: "profession­

al which Includes lib ra r ia n , lawyer, medical doctor, engineer; 

and "s k ille d  laborer," which includes the d riv e r and the a rtisa n .

The more than twenty occupations lis te d  were compiled 

from the responses of the Interviewees. In Table 8 , occupations 

are lis te d  fo r respondents, th e ir  parents and th e ir  husbands under 

the categories of part1c1pant/non-part1c1pant. To present c le a rly  

the occupational areas from which some groups have been excluded, 

sections with zero entry have been delineated as blocks. A rank­

ing system 1s also provided on the basis o f frequency o f the 

various occupations.

From Table 8, one observes that females (respondents and 

th e ir  mothers) were excluded from the following occupations: 

p rie s t, researcher, army/law enforcement employe and s k ille d  

laborer. In add ition , none o f the respondents engaged 1n farming 

or 1n private  business and the respondents1 mothers did not p a r t i­

cipate 1n secretaria l or c le r ic a l jobs or as professionals and 

University teachers.

Respondents' fathers and husbands were absent 1n two 

areas—as housewives, or as caterers , seamstresses and housekeepers. 

Both fathers and mothers o f respondents were non-participants 1n
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Table 8. Occupations o f  respondents and o f  th e ir  mothers, fa th e rs  and husbands
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continuing education programs; s im ila r ly , respondents and th e ir  

husbands were non-part1c1pants in  farming, fish ing or hunting.

A ll groups partic ipated  to a certa in  degree 1n a l l  other occupa­

tions according to the ranking system.

Respondents. Table 8 shows that the respondents 

as a group had been largely  students— high school and teacher 

tra in ing  college graduates. As part1c1pants/non-part1c1pants, a 

greater number o f the la t te r  were secretaries or c lerks . In the 

case o f p artic ip a n ts , th is  category ranked fourth . The p a r t ic i­

pant was the professional, the c iv i l  servant, the un ivers ity  gradu­

a te , the un ivers ity  teacher and, more frequently , the midwife or 

nurse and the high school and teacher tra in ing  college graduate.

The non-part1c1pant was more l ik e ly  to be, 1f not a secretary or 

c le rk , the bookkeeper or bank t e l le r ,  the petty trader or the 

housewife. The elementary or secondary school teacher f e l l  1n 

both the p artic ip a tin g  and non-part1c1pat1ng categories.

Respondents1 Mothers. The m ajority o f the respondents' 

mothers, as Indicated in Table 8 , were mainly housewives, with  

petty traders ranking second. This was the case with both p a r t i­

cipants and non-part1c1pants. The other s ig n ific a n t areas of 

th e ir  Involvement were catering , sewing, housekeeping and farming 

and elementary and high school teaching.

Respondents' Fathers. As seen 1n Table 8 , fathers of 

most respondents were farmers. Fathers o f partic ipants were 1n
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private  business, whereas fathers of most non-part1c1pants were 

farmers. Other paternal occupations of significance were c iv i l  

service, s k ille d  labor and army/law enforcement. Only 1n the 

p artic ip an t group was there a percentage of fathers In  the pro­

fessional category.

Respondents* Husbands. For both partic ipants  and non- 

p a rtld p a n ts , the husbands were c h ie fly  un ivers ity  teachers or 

lec tu re rs , as seen 1n Table 8. Less frequently  they were 

c iv i l  servants or elementary and secondary school teachers. Ten 

percent of a l l  husbands were un ivers ity  students, 8 .9  percent pro­

fessionals and 6.7 percent researchers. Occupations such as 

secretary and trader did not Involve many husbands.

Educational Backgrounds of 
Respondents and Their Parents

In the f i r s t  part o f th is  section, a description o f the 

educational levels of respondents and th e ir  parents 1s presented 

1n Table 9. The second section Is devoted to the respondents' 

backgrounds and proficiency 1n English and formal education (see 

Table 10).

Part 1. Educational Levels 
of Respondents and Their Parents

Table 9 summarizes the educational levels  o f the three  

categories (respondents, th e ir  mothers and fa th ers ) as a group and 

on the basis o f part1dpat1on/non-part1c1pat1on. A ranking system
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of the educational levels  1s provided In the Table. The zero 

entry areas have been blocked to show the levels and areas of 

education from which each of the three groups was excluded.

Respondents. A ll respondents completed elementary school 

and a to ta l o f about 47 percent completed secondary school. Within 

the group o f p artic ip a n ts , 42 percent completed secondary school; 

the corresponding fig u re  fo r non-participants was about 70 percent. 

Teacher-training college graduates accounted fo r 15.5 percent, 

nursing school graduates 11.1 percent, and technical tra in ing  

In s titu te  graduates, 10 percent. Only a lim ited  number of the 

respondents had a college education or beyond, p rio r to coming to 

the United States, and the f ig u re , 13.3 percent, was fo r p a r t ic i­

pants exclusively.

Respondents1 Mothers. Of the mothers of a ll  respondents, 

40 percent had no formal schooling, 30 percent fin ished primary 

school and 14.4 percent went as fa r  as secondary school. In the 

context of p a rt1c1pant/non-part1c1pant groups, the figures were as 

follows: 40 percent and 36 percent had no formal schooling; 30.3

percent and 28.6 percent fin ished primary school; 14.5 percent and

14.3 percent went as fa r  as secondary school. Respondents' mothers 

were completely excluded from teacher tra in in g , nursing or univer­

s ity  education backgrounds.

Respondents' Fathers. Except 1n the case of seven respon­

dents, educational levels o f th e ir  fathers did not exceed



secondary school. The seven fathers with college and post-college  

degrees were a l l  fathers o f partic ipants  1n continuing education. 

Roughly 18 percent of a l l  fathers had no education; the figures  

fo r p a r tic 1pants/non-partic1pants were 16 percent and 26 percent, 

respectively. Forty percent of a l l  fathers had fin ished primary 

school, while 20 percent had completed secondary school. There 

were many more fathers o f non-participants with secondary school 

education— 28.6 percent o f the group as against 18.4 percent fo r  

partic ipants .

General. The respondents and th e ir  mothers were not 

Involved 1n local or re lig ious  education, while the fathers were 

not partic ipants 1n adult education classes. The fathers lik e  the 

mothers had no backgrounds as teachers, nurses, technicians or 

professionals.

The ranking system o f the type and level o f education 

sumnarlzes the educational levels of the three groups:

1. The m ajority of a l l  respondents had a t least a secon­

dary school education. Among p artic ip an ts , two year teacher tra in ­

ing was found to be second 1n frequency of response while primary 

school, nursing and technical education were o f equal Importance 

with regard to non-partlc1pants.

2. Most mothers were I l l i t e r a t e  and among those with 

any education, the elementary school graduates dominated.

3. Fathers had re la t iv e ly  higher education than mothers. 

Elementary education ranked f i r s t ,  followed by secondary school 

education. The I l l i t e r a c y  ra te  was th ird  in order, with the rate
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fo r  men (17.4 percent) being h a lf tha t fo r women (38.9 percent).

Part 2. Respondents'
Background 1n English

Three aspects o f the respondents' background 1n English 

were studied:

1. The number of years English was studied. Table 10.

2. The language o f Instruction a t primary, secondary 
and college le ve ls , Table 11.

3. Self-evaluation of proficiency 1n English, Table 12.

Number of Years Respondent Studied English. About 84 

percent o f a l l  respondents had studied English fo r a t least twelve 

years. Only 2.2 percent of the partic ipants had no English a t a l l .  

Table 10 provides a p ro file  o f the respondents with respect to the 

number of years of study of English p rio r to coming to the United 

States. The p icture 1s graphed 1n Figure 5 and the following con­

clusions are drawn:

1. A greater percentage of non-part1c1pants were found 

in the 1-15 year range o f Instruction  1n English and th e ir  numbers 

were proportionately above the average of the e n tire  sample.

2. More partic ipants  (about 74 percent) had beyond 

f if te e n  years instruction  1n English than non-partlc1pants (50 per­

cent).

3. Women with no English language background were p a r t i­

cipants who came from the French-speaking areas of A frica . There 

were only two such Individuals 1n the sample.



Table 10. Respondents' background 1n English—years of study of English.

Years of Study 
of English

Participants

Number

Percentage

(N-76)

Non-Participants

Number

Percentage

(N=14)

Total
(N=90) 

Number Percentage

None 2 2.6 0 0 2 2.2

1-3 1 1.3 1 7.1 2 2.2

4-7 4 5.3 1 7.1 5 5.6

8-11 4 5.3 1 7.1 5 5.6

12-15 9 11.8 4 28.6 13 14.4

Over 15 56 73.7 7 50.0 63 70.0

104
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I t  appears tha t the more English studied* especially  

beyond the 15 year le v e l, the more Inclined the respondent was to 

p artic ip a te  1n continuing education a c t iv it ie s .

Languages of In s tru c tion . The languages of instruction  

a t primary, secondary and college levels 1n the home country were 

also studied fo r a l l  respondents. The resu lts  are presented 1n 

Table 11 and Indicate the following:

1. At a ll  le ve ls , and fo r both partic ipants and non- 

p artic lp a n ts , English was the major language of Ins truction . I t  

was used more extensively a t the secondary school le v e l.

2. Second 1n order of frequency of usage was the com­

bination o f English and vernacular fo r Instructional purposes.

The combination was, however, lim ited  to the primary school le v e l, 

and fo r  the respondents who experienced th is  pattern of Instruc­

t io n , 46 percent were partic ipants and 43 percent were non­

partic ipants .

3. Four languages (vernacular languages grouped as one 

language) were used fo r the purpose of Ins truction . They included 

1n order of the frequency of usage: English, French, vernacular 

and Arabic.

A general conclusion emerging from the comparisons 1n 

Table 11 1s that the student of English a t the college le v e l, and 

to a lesser extent a t the primary school le v e l, partic ipated  more 

often 1n continuing education classes. On the contrary, the women 

who learned the vernacular a t the primary level (however few they



Table 11. Respondents' languages of instruction at primary school, secondary scnooi ana conege.

Language

Participants

Number

Percentage

(N*76)

Non-Part1c1pants 

Number

Percentage

(H»14)

Total
(N*90) 

Number Percentage

English
Primary 32 42.1 5 35.7 37 41.1
Secondary 65 85.5 12 85.7 77 85.6
College 15 19.7 0 0 15 16.7

French
Primary 3 3.9 1 7.1 4 4.4
Secondary 4 5.3 1 7.1 5 5.6
College 0 0 0 0 0 0

Vernacular
Primary 2 2.6 2 14.3 4 4.4
Secondary 0 0 0 0 0 0
College 0 0 0 0 0 0

English and French
Primary 0 0 0 0 0 0
Secondary 1 1.3 0 0 1 1.1
College 0 0 0 0 0 0

English and 
Vernacular

Primary 35 46.1 6 42.9 41 45.6
Secondary 2 2.6 0 0 2 2.2
College 0 0 0 0 0 0

French and 
Vernacular

Primary 1 1.1 0 0 1 1.1
Secondary 0 0 0 0 0 0
College 0 0 0 0 0 0

Arabic
Primary 3 3.9 0 0 3 3.3
Secondary 3 3.9 0 0 3 3.3
College 0 0 0 0 0 0
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were) generally turned out to be non-part1c1pants.

Respondents' Evaluation of Their Proficiency 1n English. 

Table 12 represents respondents' evaluation of th e ir  proficiency  

1n reading, w ritin g  and conversation 1n English. The tab le suggests 

that:

1. The greater part o f the respondents ranked themselves 

as very good or good 1n reading, w riting  and conversation 1n 

English. In a l l  three areas, however, more partic ipants than non­

partic ipants f e l l  In to  the "very good" category. The figures fo r  

the three sub-sections were 51.3 percent, 43.4 percent, 50 percent, 

and 28.6 percent, 35.7 percent and 35.7 percent fo r partic ipants and 

non-part1c1pants, respectively.

2. More non-part1c1pants assessed th e ir  competence and 

performance 1n English as e ith e r f a i r  or poor. The percentage of 

non-part1c1pants assessing themselves as " fa ir"  was 42.0 percent 

1n contrast to 19 percent fo r partic ipants; and as "poor," about

21.4 percent as against 8 percent fo r partic ipants .

Thus on the whole, partic ipants were p rin c ip a lly  the 

women who rated th e ir  proficiency 1n reading, w riting  and conver­

sation as "very good." In reading, fo r example, almost twice the 

number of partic ipants f e l l  In to  the "very good" category.

Academic Pursuits of 
Respondents' Husbands

From Table 13, the m ajority  o f respondents' husbands 

were pursuing graduate studies. More s p e c ific a lly , 57.8 percent



Table 12. Respondents' evaluation of their proficiency in English.

Proficiency

Participants

Number

Percentage

(H-76)

Non-Part1c1pants

Number

Percentage

(11*14)

Total
(N*90) 

Number Percentage

Very Good
Reading 39 51.3 4 28.6 43 47.8
Writing 33 43.4 5 35.7 38 42.2
Conversation 38 50.0 5 35.7 43 47.8

Good
Reading 31 40.8 7 50.0 38 42.2
Writing 37 48.7 6 42.9 43 47.8
Conversation 31 40.8 6 42.9 37 41.1

Fair
Reading 5 6.6 2 14.3 7 7.8
Writing 5 6.6 2 14.3 7 7.8
Conversation 6 7.9 2 14.3 8 8.9

Poor
Reading 1 1.3 1 7.1 2 2.2
Writing 1 1.3 1 7.1 2 2.2
Conversation 1 1.3 1 7.1 2 2.2
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were 1n doctoral programs, 32.2 percent were 1n pursuit of the 

Master's degree and 4.4 percent were enrolled fo r the Bachelor's 

and post-doctoral degrees. More wives o f husbands In Bachelor's 

were non-part1c1pants 1n continuing education, unlike wives of 

husbands 1n doctoral programs. The level of education of the 

husband showed some influence on the w ife 's  a ttitu d e  toward 

p artic ip a tio n  1n education. The more educated the husband, the 

more education the w ife was s triv in g  to acquire.

I t  was also found that over 60 percent of respondents'

husbands were pursuing th e ir  studies 1n the sciences, while the

rest studied the social sciences and humanities. The principal

areas of study Included:

Natural and L ife  Sciences Percentage o f Total

Mathematics, s ta t is t ic s , economics 22.1

A gricultura l economics, ag ricu l­
tu ra l engineering 15.6

Human medicine, public health , 
pharmacology 11.7

Engineering, computer science 9.1

Resource development, fo restry  5.2

Sub-total 63.7

Soda! Science

Business Administration 13.0

Sociology, psychology 5.1

Architecture, Urban planning 3.9

Criminal law 1.3

Sub-total 23.3



Table 13. Acadenlc pursuits of respondents' husbands.

Degree

Participants

Number

Percentage

(N=76)

Non-Part1c1pants

Number

Percentage

(N*14)

Total
(N=90) 

Number Percentage

Bachelor's 2 2.6 2 14.3 4 4.4

Master's 24 31.6 5 35.7 29 32.2

Doctoral 46 60.5 6 42.9 52 57.8

Medical 1 1.3 0 0 1 1.1

Post-doctoral 3 3.9 1 7.1 4 4.4
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Humanities Percentage o f Total

Communication arts

Engl1sh 

Sub-total

Hi story

Total

7.8

3.9  

1.3

13.0

100.0

Sources of Financial Support 
of Res ' and
TKeTr

Areas with zero entry have been blocked to show the

types of sources of financ ia l support from which respondents have 

been excluded. In Table 14f the general p icture presented 1s 

tha t current earnings and scholarships constituted the bulk of 

the sources of fin an c ia l support fo r  both respondents and th e ir  

husbands.

resources o f the husbands formed the major source of Income.

This was true fo r both partic ipants (61.8 percent) and non- 

partlc lpants (78.6 percent). A re la t iv e ly  greater portion of 

non-part1c1pants received money from home, 21.4 percent as 

against 5.3 percent fo r partic ip an ts . Non-part1c1pants had no 

current earnings, savings, or grants. P artic ipan ts , however, 

had grants (scholarships and fe llow sh ips), 9.2 percent; personal 

savings, 2 .6  percent; and 10.5 percent had current Income.

Respondents. For a l l  respondents, the financ ia l



Table 14. Sources of financial support of respondents and their husbands.
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Parti-

. clpants 4 5 2 2 8 0 8 47 0
£Ulo

5.3 6.6 2.6 2.6 10.5 0 10.5 61.8 0 8 5,7 2 1 3,4

o  Non-Par- 3 0 0 0 0 0 0 11 0
tlc l pants 21.4 0 0 0 0 0 Q 78.6 0 8 1

ac
Total 7 5 2 2 8 0 8 58 0

7.8 5.6 1
~ 

1 2.2 8.9 0 8.9 64.4 .0 8 5,7 1 2 3,4

Parti­ 1 19 10 1 26 16 0 0 3
cipants

rs
1.3 25.0 13.2 1.3 34.2 21.1 0 0 3.9 5 2 6 3 1,4

g  Non-Par- 3 9 1 0 0 1 0 0 0
^ticipants
x

21.4 64.3 7.1 0 0 7.1 0 0 0 2 1 3 6

Total 4 28 11 1 26 17 0 0 3
4.4 31.1 12.2 1.1 28.9 18.9 0 0 3.3 2 5 6 3 1 9  4

Note: Blocks show areas with zero entry where groups are excluded.
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Respondents' Husbands. The m ajority of husbands (62 

percent) were supported by e ith e r government scholarships* 

fellowshlps/ass1stantships or grants. About 29 percent had 

current earnings* while only 4 .4  percent received money from 

home.

Of the husbands of partic ipants , 34 percent supported 

themselves from th e ir  current income* whereas husbands of non­

p arti c1pants were financed mostly through government scholarships* 

grants and fellowships (78.5 percent). None o f the husbands of 

non-part1c1pants had any current Income except money from home 

(21.4 percent).

A very lim ited percentage o f the respondents had finan­

c ia l support In the form of grants or scholarships. Following 

th e ir  major source o f support— husband's Income— the second most 

Important source of financing was th e ir  current Income (10.5  

percent fo r participants exclusively).

Mot1vat1on/No Motivation fo r  
Study In tne United states'

Table 15 presents a summary of the responses to the 

question: "Do you feel motivated to study 1n the United States?"

This question 1s pertinent only to partic ipants who are engaged 1n 

current educational a c t iv it ie s . From Table 15, about 66 percent 

of a ll  partic ipants Indicated that they were much more motivated 

1n the United States than 1n th e ir  respective home countries to 

pursue educational goals. Twenty-nine percent were less motivated



Table 15. Motivational factors Influencing respondents' partic ipa tion  In continuing education.

Motivated?

Participants

Number

Percentage

(N*76)

Non-Participants

Number

Percentage

(Ns14)

Total
(N*90) 

Number Percentage

Yes 50 65.8 0 0 50 55.6

No 22 28.9 0 0 22 24.4

Indifferent 1 1.3 0 0 1 1.1

No response 3 3.9 0 0 3 3.3
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and the remaining 5 percent showed Ind ifference .

The respondents who expressed high motivation to study 

1n the United States gave the following reasons:

1. T h irty -fo u r point two percent said there were more 

opportunities and encouragement fo r the p artic ip a tio n  of married 

women 1n educational a c t iv it ie s  In the United States than 1n th e ir  

home countries.

2. Some partic ipants (8 percent) a ttrib u ted  th e ir  moti­

vation to better educational f a c i l i t ie s  1n the United States.

3. Approximately 3-4 percent o f the women c ited  other 

reasons: f le x ib i l i t y  between work and study, a wider range of 

subjects and d is c ip lin e s , absence of age re s tr ic tio n s , and fewer 

demands on fam ily l i f e  In the United States.

4. One woman referred  to attending school as the best 

use o f her time and a second d te d  bad weather conditions which 

made other pursuits less desirable.

5. Forty-six  percent were not concerned with the ques­

tio n s , possibly because they were not p artic ip a tin g  1n educational 

a c t iv it ie s .

Partic ipants who expressed less motivation to continue 

th e ir  education 1n the United States d te d  high demands of fam ily  

l i f e  (5 .3  percent), lack of funding fo r education (4 .0  percent), 

high cost of tu itio n  (3 .9  percent), d is lik e  o f being 1n the United 

States 1n general (3 percent), bad weather (2 .6  percent), or 

language problems (1 .3  percent). A greater percentage (12 percent) 

pointed out tha t th e ir  p artic ip a tio n  1n educational a c t iv it ie s  1n
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the United States was In c iden ta l; they would have been 1n school 

a t home as they were here.

Support fo r  Respondents'
ParM clpatlon In  ~~
Educational A c tiv it ie s

Responses to the question summarized 1n Table 16 were 

obtained p rin c ip a lly  from partic ipan ts . S1xty-e1ght point four 

percent o f them rated th e ir  husbands as giving them the greatest 

support, 22.4 percent Indicated moderate support, 4 percent l i t t l e  

support and 2 percent Indicated no support from husbands.

Parents were rated by 5.3 percent as providing greatest 

support, by 13.2 percent fo r  moderate support, by 4 percent fo r  

l i t t l e  support and by 75 percent fo r  no support.

Friends were the least s ig n ific a n t contributors o f moral 

support fo r p artic ip an ts ' pursuits o f education 1n the United 

States. Only 4 percent of respondents received great support, 6.6 

percent moderate, 4 percent l i t t l e  and 68 percent no support.

Three percent of respondents d te d  that friends were sometimes 1n 

opposition to th e ir  p artic ip a tio n  1n education.

Respondents' Reasons fo r  
Leaving School In A frica

When asked reasons fo r the break 1n educational pursuits 

1n th e ir  respective home countries, non-part1c1pants, 1n contrast 

to p artic ip an ts , ranked fin an c ia l obstacles and home and fam ily  

resp o n s ib ilities  as the main reasons (21.4 percent 1n each case).
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Table 16. Support fo r  partic ip an ts ' decision to continue 
education.

Partic ipants

Number

Percentage

(N-76)

Total
(N-90) 

Number Percentage

Great Support
Husband 52 68.4 52 57.8
Parents 4 5.3 4 4.4
Friends 3 3.9 3 3.3

Moderate Support
Husband 17 22.4 17 18.9
Parents 10 13.2 10 11.1
Friends 5 6.6 5 5.6

L i t t le  Support
Husband 3 3.9 3 3.3
Parents 3 3.9 3 3.3
Friends 3 3.9 3 3.3

No Support
Husband 2 2.6 2 2.2
Parents 57 75.0 57 63.3
Friends 61 67.8 61 67.8

Opposition
Husband 0 0 0 0
Parents 0 0 0 0
Friends 2 2.6 2 2.2

No Response
Husband 2 2.6 16 17.8
Parents 2 2.6 16 17.8
Friends 2 2.6 16 17.8
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Participants (33 percent) d te d  the need to accompany or jo in  

th e ir  husbands 1n the United States as the principal reason for  

discontinuing school 1n A frica .

A lim ited  number of participants (5 .3  percent) stopped 

school 1n Africa to seek employment, fo r lack o f funds or because 

of the war (N igeria ). A greater percentage a ttribu ted  curta ilin g  

th e ir  education to home and fam ily re sp o n s ib ilities . Six point 

six percent le f t  home s p e c ific a lly  to go to school 1n the United 

States. This group Included no non-participants.

Other reasons cited fo r dropping out of school Included 

a lack of educational fa c i l i t ie s  beyond level completed or In  the 

area of In te re s t, d issatisfaction  with schools at home and lim ited  

qualifica tions  to gain admission to In s titu tio n s  of higher learn­

ing 1n A frica (see Table 17).

Sources of Information on 
Respondents1 Plans to Continue 
Education h»1 or to Leaving Home 
Country fo r the United States

Table 18 Indicates that among a l l  the respondents about 

78 percent had plans to continue th e ir  education upon a rriv a l 1n 

the United States. Both participants and non-partic1pants (but 

more s ig n ifica n tly  partic ipants) had plans to continue th e ir  educa 

t1on before leaving th e ir  home countries. In other words, not a l l  

Individuals with the Intention o f going to school 1n the United 

States became participants nor were a ll  those without such Inten­

tions necessarily non-part1c1pants.
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Participants 

Reasons Nunber

Percentage

(N=76)

Non-Part1c1pants 

Nunber

Percentage

(Ns14)

Total
(N*90) 

Nunber Percentage

Lack educational 
opportunity beyond 
level completed

3 3.9 1 7.1 4 4.4

Lack of funds 4 5.3 3 21.4 7 7.8

Too many hone and 
family responsibil­
ities

11 14.5 3 21.4 14 15.6

To seek employment 4 5.3 2 14.3 6 6.7
Schooling disrupted 
by war 4 5.3 0 0 4 4.4

To continue education 
1n the US or elsewhere 5 6.6 0 0 5 5.6

To accompany/join hus­
band In the US 25 32.9 2 14.3 27 30.0
End of professional 
training 5 6.6 1 7.1 6 6.7

Lack of fac ilities  
1n area of Interest 1 1.3 0 0 1 1.1

Did not meet entry 
requirements 5 6.6 1 7.1 6 6.7

To join husband and 
attend school 4 5.3 1 7.1 5 5.6

Dissatisfied with 
school at home 2 2.6 0 0 2 2.2

Got a scholarship and 
decided to leave home 1 1.3 0 0 1 1.1

Other 2 2.6 0 0 2 2.2

T



Table 18. Respondents' plans to continue education prior to leaving home country for the 
United States.

Did you have 
plans to continue 
education prior to 
coming to the U.S.?

Participants

Number

Percentage

(Ns76)

Non-Participants 

Number

Percentage

(N=14)

Total
(N=90) 

Number Percentage

Yes 61 80.3 9 64.3 70 77.8

No 14 18.4 5 35.7 19 21.1

Don't Know 1 1.3 0 0 1 1.1
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Sources o f Information on 
Respondents' Educational 
Plans fo r the United 
States (Table 19)

Husbands accounted fo r  approximately 42 percent of a l l  

sources of Information regarding respondents' plans to continue 

education 1n the United States. Partic ipants (43.4 percent) and 

non-part1c1pants (35.7 percent) a lik e  had th is  assistance from 

th e ir  husbands. Roughly 27 percent o f the partic ipants sought 

the Information themselves— 9.2 percent did so upon th e ir  a rr iv a l 

1n the United States while 18.4 percent obtained the Information 

from magazines and newspapers 1n th e ir  home countries. Less In ­

fluence came from sources such as the United States consulate 1n 

the home countries, parents, correspondence with United States 

educational In s titu tio n s  and from friends who had v is ited  the 

United States. Between 1.3 and 2.6  percent o f the partic ipants  

obtained th e ir  Information from these sources. For the non- 

partlc lp an ts , the m ajority gave no rep ly. Those who did had ob­

tained the Information from th e ir  husbands or by themselves on 

a rr iv a l 1n the United States.

Anticipated Employment of 
Respondents on Return to*"*
Home Countries

A high proportion o f both partic ipants and non-part1c1pants 

planned to find  paid employment on th e ir  return to th e ir  home 

countries; 92 percent and 86 percent, respectively. There were 63 

percent o f the partic ipants who anticipated seeking new employment.



Table 19. Sources of Information on respondents' plans to continue education.

Participants
Channels of
Information Number

Percentage

(N=76)

Non-Part1c1pants 

Number

Percentage

(N*14)

Total
(N*90) 

Number Percentage

Husband gave you 
all the Information 33 43.4 5 35.7 38 42.2
Obtained Information 
yourself on arrival 7 9.2 3 21.4 10 11.1
Obtained Information 
from magazines or news 
paper In home country 14 18.4 0 0 14 15.6
Through the church 
at home 1 1.3 0 0 1 1.1
Had visited the U.S. 
before 0 0 1 7.1 1 1.1
Parents encouraged you 
to use the opportunity 
to go to school 1n the 
U.S. 1 1.3 0 0 1 1.1
Obtained Information 
from home and Amer­
ican friends 2 2.6 0 0 2 2.2
Corresponded with In­
stitutions 1n the U.S. 1 1.3 0 0 1 1.1

American Embassy In 
home country provided 
Information 1 1.3 0 0 1 1.1
Have never been 
Interested 1 1.3 0 0 1 1.1

No response 14 18.4 5 35.7 19 21.1



Table 20. Anticipated employment of respondents on return to home country.

Will you seek 
employment?

Participants

Number

Percentage

(N*76)

Non-Part1c1pants 

Number

Percentage

(N=14)

Total
(N=90) 

Number Percentage

W1U seek 
employment 31 40.8 4 28.6 35 38.9

Will return 
to earlier 
employment 22 28.9 5 35.7 27 30.0

Will seek new 
employment 17 22.4 3 21.4 20 22.2

Will seek no 
employment 2 2.6 1 7.1 3 3.3

Do not know 3 3.9 1 7.1 4 4.4

Will go back 
to school 1 1.3 0 0 1 1.1
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and 29 percent w il l  return to e a r l ie r  jobs. The figures fo r non­

p arti c1pants were 29 percent* 37 percent and 21 percent. Seven 

point one percent w il l  seek no employment contrasted to 4 percent 

fo r partic ip an ts . Four persons expressed uncertainty about 

employment and one In d iv id u a l, a p a rtic ip a n t, had plans to con­

tinue her education. The plans are outlined In Table 20.

Part I I — Partic1pat1on/Non-Part1c1pat1on 
in Continuing Education

P artic ipation  1n Educational 
Programs In  the United States

P a rtic ip a tio n , 1n th is  context, has been defined broadly 

as Involvement In a range of structured a c t iv it ie s  both formal and 

Informal with a view to the acquisition  of credentials or s k il ls  

fo r academic, recreational and social purposes. Seventy-six (84.4  

percent) o f a l l  respondents engaged 1n some form of educational 

a c t iv ity . Partic ipants were found to engage In a combination o f 

areas, c las s ified  Into a set o f eight subgroups. They Included:

( 1) professional education, (2) vocational/technical education,

(3) secondary/high school education, (4) English as a second lan­

guage, (5) home and fam ily l i f e  education, ( 6) personal enrichment 

education, (7 ) recreational education, (8) social In teraction  

education. These areas are described more fu l ly  1n the section 

on instrumentation 1n Chapter I I I .

The type, extent, objectives and overall patterns o f par­

tic ip a tio n  o f dependent A frican females 1n continuing education 1n
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the United States are studied In d e ta il.  The general approach Is  to  

examine (1) the major area(s) o f study, (2) the length o f time o f 

Involvement, (3) the nature o f the program— degree/non-degree, 

diploma or c e r t if ic a te ,  (4 ) the 1nst1tut1on(s) attended, (5 ) the 

o b jec tlve (s ) fo r selection and pursuit of the area(s) in question, 

and (6) the time lapse between a rr iv a l 1n the United States and 

enrollment 1n classes.

Areas of Study: Ordering and
Sequence of P artic ip atio n  1n 
Educational A c tiv it ie s

Responses to the questions on the areas o f study and 

th e ir  sequence have been tabulated 1n Table 21 and the histogram 

of general p ro fi le  demonstrated with Figure 6. Figure 6 portrays 

the sequence to the th ird  le v e l. The general p icture Indicates  

that:

1. The area o f professional education ranked as the 

In i t ia l  and most Important educational a c t iv ity  th a t partic ipants  

engaged In . This was followed by vocational/technical education. 

Professional education accounted fo r 40 percent o f respondents' 

educational involvement and vocational/technical 17 percent.

2. Social In teraction  education, English language 

classes and personal enrichment education formed a group with  

almost as high a ranking 1n terms of the level of p a rtic ip a tio n .

3. Secondary/high school classes and home and fam ily  

l i f e  education ranked fourth ,fo llow ed by recreational education.



Table 21. Participation in continuing education prograns—areas of study.

Sequence
of

Areas
Prof.
Educ.

Voc./
Tech
Educ.

Sec./
High
School
Educ.

Eng.
Lang.
Classes

AREAS OF STUDY 

Hone/
Fanily Personal 
Life Enrlchnent 
Educ. Educ.

Recreational
Educ.

Social
Interaction
Educ.

Not
Applicable

No. 31 13 4 7 4 7 1 8 1
1 X* 40.8 17.1 5.3 9.2 5.3 9.2 1.3 10.5 1.3

7 No. 16 13 0 1 4 10 2 2 28
X* 21.1 17.1 0 1.3 5.3 13.2 2.6 2.6 36.8

3 *■ 6 1 1 0 2 5 3 2 56
X* 7.9 1.3 1.3 0 2.6 6.6 3.9 2.6 73.7

No. 3 1 0 0 1 2 1 0 68

4 X* 3.9 1.3 0 0 1.3 2.6 1.3 0 89.5

No. 0 0 0 0 0 2 0 1 73
5 X* 0 0 0 0 0 2.6 0 1.3 96.1

TOTAL 56 28 5 8 11 26 7 13 226

*Na76
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F. Personal Enrichment Edu­
cation

G. Recreational Education
H. Social Interaction Educa­

tion
I . Not Applicable

Figure 6. Areas of Study o f Participants: Ordering and Sequence of
P artic ipation .
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4. The to ta l p icture  re flec ted  a concentration on

academic subjects or preparation towards such goals. The "not

applicable" category excludes the p artic ip a tio n  o f respondents 

a t the various leve ls .

At the second le v e l, 1t was found that about 62 percent 

of a l l  partic ipants were engaged 1n d iffe re n t types of educational 

a c t iv it ie s . This second a c t iv ity  was found to be pursued e ith e r  

simultaneously with the f i r s t  or In sequence. The findings  

point out that

1. About 40 percent of the partic ipants  were not or had 

not been involved 1n a second educational a c t iv ity .

2. Of those p artic ip a tin g  In a second a c t iv ity ,  the

sequence was as follows: (a ) professional education; (b) vocational-

technical education; (c) personal enrichment education; (d) home

and fam ily l i f e  education; and (e) recreational and social In te r ­

action , followed by English language classes.

3. The level of p artic ip a tio n  In a l l  areas of study was 

proportionately lower than the f i r s t  level except fo r  personal 

enrichment education, which was higher, and vocational/technical 

education, which remained a t about the same le v e l.

P artic ipation  a t the th ird  level declined to 26 percent, 

with less emphasis on vocational/technical education. The follow ­

ing observations were made:

1. Professional education s t i l l  retained f i r s t  place, 

followed by personal enrichment classes, recreational education, 

social In teraction  education and home and fam ily l i f e  education.
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2. There were no Individuals engaged 1n two categories, 

English classes and recreational education.

At the fourth and f i f t h  le ve ls , p artic ip a tio n  was 

approximately 10 percent and 4 percent respectively. I t  was 

centered around personal enrichment and home and fam ily l i f e  and 

recreational education, with only about 4 percent 1n professional 

education.

P artic ipation  a t the f i f t h  level was very minimal. The 

only two areas 1n which there was Involvement were personal 

enrichment and social In teraction  education, 2 .6  and 1.3 percent 

respectively.

The degree of p artic ip a tio n  varied a t the f iv e  d iffe re n t  

leve ls . Sixty-two point two percent partic ipated  1n a t leas t two 

a c t iv it ie s , 25.3 percent 1n a t least three , 11.5 percent 1n fou r, 

and 3.9 percent 1n f iv e .

A d is trib u tio n  of the major subjects studied 1s pro­

vided In order o f frequency o f mention. The subjects are lis te d  

under the eight continuing education subgroups used 1n the study:

1. Professional education:

Business Administration (Marketing, Hotel Management, 
Accounting, Secretaria l Science, Public Administration)

Education (Curriculum Ins tru c tion , Counselling, Child 
Development, Health Education)

Social Studies (Social Work and Community P ractice , 
Library Science)

Medical Science (Biology, Pre-Pharmacy, Public Health, 
Veterinary Pathology)

Human Ecology (D1atet1cs, N u tritio n , Home Economics)
Liberal Arts (English, L inguistics)
A gricultura l Science (A grlcu ltu re , Animal Husbandry)
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2. Vocational/Technical Education:

Medical Science (Nursing)
S ecretaria l Science
Sewing
Beauty Care

3. Secondary/High School:
High School Completion Classes

4. English as a Second Language:
English Language Classes

5. Home and Family Living:
Cooking
N u tritio n  and Family Program 
Homecrafts

6. Personal Enrichment Classes:
Sewing, D riv ing , Typing, Bible Study Classes,

Social Work

7. Recreational Education:
Physical Exercise Classes, Guitar Lessons, Dancing

8. Social In teraction  Education:
Group Sessions on Home Management and N u tritio n
Language Sessions
Lectures

Credentials Sought 
by Participants

Three measures were applied to p artic ip a tio n : (1) non­

degree; (2 ) degree; and (3 ) d ip lo m a /c ertific a te . Non-degree was 

involvement 1n an a c t iv ity — recrea tio n a l, social or otherwise— 

but not fo r c re d it toward a degree. A degree course was equated 

with a Bachelor's, M aster's , doctorate or equivalent, while



Table 22. Participation in continuing education—credentials sought.

NATURE OF PROGRAM
Sequence

of
Areas Non-Degree Degree

Diploma/
Certificate

Not
Applicable

1 Number 31 31 13 1
% (N=76) 40.8 40.8 17.1 1.3

Number 22 17 9 28
2 X (N=76) 28.9 22.4 11.8 36.8

Number 12 6 2 56
3

% (N=76) 15.8 7.9 2.6 73.7

Number 4 3 1 68
4

% (N=76) 5.3 3.9 1.3 89.5

Number 3 0 0 73
5 *  (N=76) 3.9 0 0 96.1

133
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diploma and c e rt if ic a te  were reserved fo r areas such as nursing, 

catering and p rin c ip a lly  vocational/technical education.

Table 22 and Figure 7 indicate the results obtained.

1. For a ll  those partic ipating  In at least one educa­

tional a c t iv ity , roughly 40 percent were 1n each o f the two cate­

gories of non-degree and degree, with 17 percent 1n d1ploma/cert1- 

f lc a te  programs.

2. Percentages fo r Individuals engaged 1n at least two 

educational a c t iv it ie s  showed differences 1n ordering: 29 percent 

1n non-degree; 23 percent 1n degree and 12 percent In diploma/cer­

t i f ic a te  programs. About 37 percent had not participated 1n two 

a c t iv it ie s .

3. For partic ipation  at the th ird  le v e l, the d is trib u ­

tion was as follows: 15.8 percent 1n non-degree programs; 8 per­

cent 1n degree and 3 percent In d ip lom a/certificate  programs. 

Seventy-four percent had not been Involved a t th is  le ve l.

4. The d is tribu tio n  at the fourth level was 50, 40, and 

1 percent fo r non-degree, degree and c e rt if ic a te  programs, respec­

t iv e ly . Approximately 90 percent were excluded a t this stage.

5. The 4 percent of participants who were engaged In  a 

to ta l of f iv e  educational a c t iv it ie s  were 1n non-degree programs.

In s titu tio ns  Attended 
by Participants

Participants In continuing education attended nine types 

of In s titu tio n s : ( 1) church schools; (2) adult education classes;
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(3) community college; (4) four-year co lleg e /u n ivers ity ; (5) 

Y.W.C.A. and health clubs; (6) language In s titu te ;  (7) wives/ 

women's clubs (a f f i l ia te d  with the u n ive rs ity ); (8) sewing and 

driv ing schools; and (9) cooperative extension.

Table 23 outlines the types o f in s titu tio n s  attended 

by partic ipants  as well as the sequence 1n those cases where 

partic ipants  attended more than one In s titu tio n . About 61 percent 

o f a l l  partic ipants attended two In s titu tio n s , 26 percent attended 

a t leas t three In s titu tio n s , 13 percent had been partic ipants  1n 

a t least four In s titu tio n s , while 7 percent had Involvement w ithin  

a t leas t f iv e  In s titu tio n s . Figure 8 depicts the various levels  

of p artic ip a tio n  w ith in  the various In s titu tio n s  and the changes 

re flec ted  a t each level 1n the sequence.

A greater portion of partic ipants entered four-year 

colleges during the f i r s t  level (34.2 percent) followed by commun­

i ty  college (23.7 percent), wives and women's clubs (18.4 percent), 

and adult education classes (10.5 percent). The lowest levels of 

p artic ip a tio n  were church schools, Y.W.C.A. and health clubs, and 

sewing and driv ing  schools. At the f i r s t  le v e l, there were no 

partic ipants  enrolled 1n cooperative extension education.

For the second le v e l, about 38 percent of partic ipants  

did not enroll 1n more than one In s titu tio n  and among those who 

did so, the four-year college was again the dominant choice, 

followed by the comnunlty college. However, church schools, wives 

and women's clubs assumed re la t iv e ly  greater s ignificance. No 

partic ipants  Indicated Involvement 1n Y.M.^.A and health clubs,



Table 23. Participation In continuing education—Institutions attended.

Sequence
of

Areas Church

Public
School/
Adult
Educ.
Classes

Comm.
Coll.

4-yr.
C oll./
Univ.

YMCA/YWCA 
Health Spa 
Exercise 

Clubs
Lang.
Inst.

Wives/
Women's
Clubs

Sewing/
Driving
School

Coopera­
tive

Extension

Not
Appli­
cable

No. 1 8 18 26 2 2 14 3 0 1
1 1.3 10.5 23.7 34.2 2.6 2.6 18.4 3.9 0 1.3

No. 3 3 11 18 0 0 5 6 1 28

2 %* 3.9 3.9 14.5 23.7 0 0 6.6 7.9 1.3 36.8

No. 2 1 4 5 2 3 3 3 0 56
3 ** 2.6 1.3 5.3 6.6 2.6 3.9 3.9 3.9 0 73.7

No. 0 0 5 0 1 0 0 2 0 68

4 %* 0 0 6.6 0 1.3 0 0 2.6 0 89.5

No. 0 1 0 0 0 0 1 1 0 73
5 ** 0 1.3 0 0 0 0 1.3 1.3 0 96.1

*N=76
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nor language In s titu te s .

There was a marked decline 1n the overa ll level of 

partic ipants  a t the th ird  le v e l;  about 74 percent of a ll  p a r t ic i­

pants were excluded. The four-year and the community colleges 

remained the most s ig n ific a n t. There was no p artic ip a tio n  1n 

extension programs.

Objectives fo r  
Partic ipation  
1n Education

As shown in Table 24 and Figure 9, the reasons fo r  

pursuing continuing education a c t iv it ie s  were many and varied. 

These reasons were sought fo r the f iv e  levels  of partic ip atio n  

as Indicated by the resu lts  presented 1n Table 24 and the f i r s t  

three levels represented 1n Figure 9. The reasons stated ranked 

1n th is  order:

1. To keep busy and gain knowledge and to increase 
professional competence.

2. To seek a profession and be o f service to home 
country upon return .

3. To prepare fo r college and acquire s k il ls  and to 
q u a lify  fo r admission to  various programs.

4. To earn a degree or a c e r t if ic a te  and to improve 
English language s k il ls .

5. To engage 1n social In teraction  education and 
prepare fo r b etter jobs 1n respondents' home 
countries.

6. To supplement fam ily Income and strengthen fam ily 's  
re lig io u s  background.
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Among the participants Mho engaged In a second educa­

tional a c t iv ity , the most often cited objective Mas the Improve­

ment of s k ills  (th is  ranked th ird  a t the f i r s t  le v e l) . The 

percentage o f respondents fa ll in g  1n th is  category (13.2 percent) 

Mas the same as the corresponding ranking fo r the f i r s t  le v e l.

None of the participants d te d  preparation fo r college or profes­

sion or Improvement of English language s k il ls .  The ranking of 

objectives Mas 1n th is  order:

1. To acquire or improve s k il l  (13.2 percent).
2. To Increase professional competence (10.5 percent).
3. To be o f service to home country upon return  

(9 .2  percent).
4. To seek a profession, meet d iffe re n t people and to 

obtain a good job on return home (5 .3  percent fo r each).
5. To earn a degree or c e r t if ic a te  as Mell as to 

strengthen relig ious background ranked f i f t h  (3 .9  
percent).

6. To keep busy and gain knoMledge or to supplement fam ily  
income (2.6 percent).

The acquisition and Improvement o f s k il l  (9 .2  percent), to keep 

busy and gain knoMledge (5.3 percent) and to earn a degree or 

c e r t if ic a te  (2 .6  percent) Mere perhaps the most s ign ifican t rea­

sons given by those Mho participated 1n a th ird  educational 

a c t iv ity . At the fourth and f i f t h  leve ls , the acquisition and 

Improvement of s k ills  as Mell as keeping busy and gaining knoMledge 

remained the dominant objectives.

Length of Time Before 
Enrolling 1n Classes 
A fte r A rriva l In  the 
United States

About 72 percent of a ll  participants started classes 

Mlthln six months of th e ir  a rriv a l 1n the United States.
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Professional education classes ranked f i r s t  1n enrollment (23.9  

percent), followed by vocational/technical (10.5 percent). English 

language and social In teraction  education accounted fo r 9 .2  percent 

each; high school and personal enrichment education 5.3 percent; 

home and fam ily l i f e  education, recreational education 3.9 percent 

and 1.3 percent respectively.

The resu lts  outlined 1n Table 25 also Indicate that 

about 16 percent o f partic ipants enrolled 1n classes between six  

months and one year a fte r  th e ir  a rr iv a l In the United States. The 

trend 1n p artic ip a tio n  patterns 1s s im ila r to those enro lling  w ith­

in  s ix  months o f th e ir  a r r iv a l.  Nine point two percent were 1n 

professional education, 3.9 percent 1n vocational education, and

1.3 percent 1n each o f home and fam ily l i f e  education and personal 

enrichment education.

A small percentage of partic ipants  started classes a fte r  

periods above two years, 2.6 percent started a fte r  two and three 

years and a l l  went Into professional education classes, 1.3 percent 

between three and four years and a ll  partic ipated  In professional 

education classes, 1.3 percent started classes (vocational/techni­

c a l) a f te r  a period o f over four years. The pattern which emerged 

from Table 25 In general 1s tha t most partic ipants started classes 

w ith in  s ix  months o f th e ir  a rr iv a l 1n the United States and that a 

greater portion partic ipated  1n professional education classes.
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Non-Part1clpat1on 1n 
Conti nul ng Educat-Ion 
A c tiv it ie s

Fourteen respondents (15.6 percent) were found to be non- 

partlc lpants 1n any educational a c t iv ity . Twelve o f the women 1n 

th is  category, however, Indicated they planned to undertake some 

form of education 1n the fu tu re . The two Individuals who expressed 

no Intention o f continuing th e ir  education gave as th e ir  reason the 

In i t ia l  ob jective o f coming to or jo in ing  husbands to give them the 

necessary support fo r th e ir  own educational pursuits. Both In d iv i­

duals had completed secondary level education.

Among the twelve non-part1c1pants who anticipated going 

to school 1n the fu tu re , three were ro t sure o f the f ie ld s  they 

would en ter, three planned secretaria l courses, two planned to 

attend sewing classes, two d river education, and one each secondary 

education and college education.

Uncertainty was also expressed about the In s titu tio n s  to 

be attended and the duration o f the programs. I t  seemed that 

these plans depended la rg e ly  on the husbands' programs.

Four major reasons were given fo r  non-part1c1pat1on in  

education. Th1rty-s1x point two percent o f the group c ited  the 

high cost of o u t-o f-s ta te  tu it io n  as a major deterring fac to r;

21.4 percent a ttrib u ted  non-part1c1pat1on to the burden o f th e ir  

home resp o n s ib ilities  or to th e ir  recent a rr iv a l 1n the United 

States and the need fo r a period o f adjustment to th e ir  new en­

vironment. Two Individuals (14.28 percent) o f the group said 

th e ir  p r io r ity  was the care of th e ir  fa m ilie s . One had two
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children— an In fan t under one and a h a lf years old and a g ir l  

under f iv e  years old. The other had four children ranging 1n age 

between two and nine years. One respondent Indicated she could 

not go to school since her F-2 visa status precluded both working 

and school attendance during the f i r s t  year of her stay in the 

country.

Section I I  
Factors Related to 

Part1c1pat1on/tyon-PartTc1pat1on

The S ta tis t ic a l Test

The chi square te s t was used In th is  study as a measure 

o f association between categories of variab les. The lim ita tio n s , 

results  and th e ir  in terpretations are presented 1n th is  section.

The variables f a l l  under four main categories:

1. General demographic variables— country o f o rig in , 

place o f residence In the home country, re lig io n , age, number o f 

child ren , length of time spent 1n the United States.

2. Occupational backgrounds of parents, husbands and 

respondents.

3. General educational backgrounds of respondents, 

th e ir  parents and husbands as well as the English language back­

ground of the respondents.

4. Financial status of respondents and th e ir  husbands.
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Lim itations 1n the Use 
ol̂  the Chi Square Test 
In  TMs Study

The analysis o f the data by use of the ch1 square tes t  

had certa in  lim ita tio n s . These lim ita tio n s  Included the following:

1. The nature and size of the sample 1n the study 

presented problems 1n the use of the ch1 square te s t which Is  

prim arily  designed fo r bigger samples fo r which observed f r e ­

quencies are expected to be f iv e  or more w ith in  a c e ll .  The small 

size o f the sample 1n the study (90 respondents) and the difference  

1n the number o f observations between partic ipants (76 respondents) 

and non-part1c1pants (14 respondents) made an analysis o f the 

dependent variables d i f f ic u l t .  This d if f ic u lty  was 1n part over­

come by collapsing or regrouping variables w ith in  some categories. 

Moreover, 1t was believed that collapsing variables 1n th is  way 

Increased the precision of the te s t. However, some Information 

of the deta iled  categories 1s missed.

Besides rel1g1on»which had only three sets o f responses, 

a l l  the other variables reported were regrouped from th e ir  o rig in a l 

form 1n the Interview  questionnaire Into  three or four categories. 

The new groupings and the c r ite r ia  used are presented below.

a. Country o f o r ig in — the o rig in a l twelve groups 

were collapsed In to  three categories:

1. West A fric a —Ghana, L ib e ria , N igeria , Sierra  
Leone

11. East A fric a — Ethiopia, Kenya, Rhodesia, Sudan, 
Tanzania, Uganda

111. French-speaking A frica — Cameroon, Zaire
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Id e a lly , the regrouping 1n th is  section should have been on the 

basis o f the o f f ic ia l  language of the countries represented.

The predominance of English-speaking countries, however, made 

th is  a less useful approach. Thus, English-speaking countries 

were subdivided Into  West and East A frica .

b. Place o f residence 1n the home country— the major 

consideration 1n th is  case was urban/rural d if fe re n tia ls  and the 

orig ina l f iv e  groups were reduced to three:

1. National c a p ita l, provincial capital
11. C ity , town

111. V illage

c. Age— besides the under 22 years and over 38 years 

categories, an eight-year period was used to define age bracket.

Six categories were collapsed In to  four:

1. Under 22 years
11. (22-24 y e a rs )-(27-30 years)

111. (31-34 y e a rs )-(35-38 years)
1v. Over 38 years

d. Number o f c h ild re n — three categories were developed:

1. No children
11. 1 or 2 children

111. 3, 4 or 5 children

e. Length o f stay 1n the United S ta te s — the length of 

stay varied between two weeks and 416 weeks (8 years). To allow  

the time periods to be progressively longer, twenty-six o rig in a l 

groups were collapsed In to :

1. 2 , 12, 16, 20, 24
11. 28, 36, 44, 52
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111. 56, 64, 68, 72, 78, 96, 104
1v. 130, 144, 156, 164, 172, 208, 312, 364, 416.

f . Occupational backgrounds — the regrouping was the 

same fo r respondents, th e ir  parents and husbands. A d is tin c tio n  

was made between students and workers and between the level o f 

education needed fo r p a rtic u la r jobs and those which need no such 

s k i l ls .  The breakdown follows:

1. Student— high school, un iversity
11. Midwife or nurse; professional; c iv i l  servant; 

teacher—elementary, high school; teacher— 
u n ivers ity ; p r ie s t; researcher; army and law 
enforcement

111. Petty trad er; housewife; farmer; s k ille d  
laborer; caterer

1v. Secretary or c le rk ; cashier; bookkeeper; bank 
t e l le r

g. Educational backgrounds of respondents' parents— 

the categories were collapsed Into  three groups:

1. No education
11. Began/f1n1shed primary or elementary school;

began/finished secondary school; adult educa­
tion  class; has church/semi nary degree

111. Education beyond secondary school

h. Respondents' level of education — th irteen  orig ina l 

groups were collapsed Into four:

1. No education; began/finished primary school
11. Began/f1n1shed secondary school

111. 2-year teacher tra in in g  college; 4-5 year
teacher tra in ing  college; 1-2 year nursing 
school education; 1-2 year technical tra in in g ;  
over 3 years nursing education

1v. Bachelor's degree; Master's or other graduate
degree; professional degree
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1. Degree o f husband— th is  category was regrouped 

from f iv e  In to  three groups:

1. Bachelor's degree
11. Master' s degree

111. Ph.D ., M.D. or post-doctoral degree

j .  English language background — the d is tin c tio n  was

between those with and without English language background and

the number o f years the respondent had studied English. Six

groups were rec lass ified  In to:

1. 0 year; 1-3 years
11. 4-7 years; 8-11 years

111. 12-15 years; over 15 years

k. Sources of fin an c ia l support— the basis fo r c las s i­

fic a tio n  was the source o f fin an c ia l support. The o rig ina l eight 

groups were broken down In to  f i r s t  three, then four groups:

For the respondent's husband:

1. Current earnings
11. United States or home scholarship; un iversity  

asslstantshlp or fellow ship; foundation grant; 
employer back home

111. Own savings; current earnings 

For the respondent:

1. Money from husband; husband's help and own 
earnings

11. Money from home
111. Own savings; own earnings
1v. United States or home scholarships; foundation 

grant

2. Out of a to ta l population o f i l l ,  90 were Interviewed 

and the Individuals were not selected through a random selection
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procedure. The group of 90 was therefore considered a “non- 

probability" sample from which 1t  1s d i f f ic u l t  to make perfect 

Inferences or generalizations about the twenty-one Individuals  

who could not be Included 1n the sample.

3. The small size o f the sample coupled with a large  

.number of variables examined also reduces the effectiveness of 

overall p ro b ab ility  o f the study.

4. Representativeness of the sample 1s equally lim ited  1n 

time and 1n space. One observes that:

a. Representativeness of the sample 1s lim ited  to 

Michigan; therefore . Inferences or generalizations are restric ted  

to the State o f Michigan rather than the en tire  United States o f 

Amerlca.

b. The time period the study covered was short and 

thus any changes 1n the economic s ituation  1n the United States, 

the p o lit ic a l atmosphere in A frica or any rapid progress o f female 

p artic ip a tio n  1n education make Inferences and generalizations  

less relevant fo r the future.

In view o f such constraints, the s ig n ifican t levels  of 

the ch1 square te s t reported 1n th is  section are considered in ­

exact p ro b ab ilities  which reinforce the more descriptive findings  

o f the study. Significance a t the levels tested does not Imply 

causality .

Every ch1 square te s t reported 1n the study was done a t 

the .05 level o f significance to Indicate p o s s ib ility  o f associ­

a tio n .
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Test Results

The four sets of variables lis te d  on page 145 are d is ­

cussed 1n th is  section. Relationships were tested by the ch1 

square te s t and the results  are studied 1n greater d e ta il. Table 

references point to tables found 1n Section I of Chapter IV. The 

variables studied are discussed as follows:

General Demographic Variables

According to the chi square te s t , home country, place of
« « ■ ..

residence w ith in  the home country, re lig io n  and age had l i t t l e  

s ig n ific a n t re lationship  to p artic ip a tio n  1n education. The 

length of stay 1n the United States had the strongest association

with p artic ip a tio n  1n education. The re lationship  as Indicated by
2

the X te s t was a t the .0199 le v e l. The In terp re ta tio n  o f the 

resu lts  presented 1n Table 26 has to take into consideration the 

large share o f respondents from Nigeria (51 percent), the predom­

inance of the African married women from urban areas (82 percent), 

the dominance of C h ris tia n ity  as the re lig io n  of respondents (93 

percent) and the clustering of respondents around the 22 to 30 

year age bracket (69 percent).

Occupational Background 
Variables

The occupational backgrounds o f respondents and th e ir  

mothers had the most s ig n ific a n t association with partic ip a tio n  1n 

education. The significance levels as Indicated 1n Table 27



152

Table 26. Ch1 square te s t o f association between p a rtic ip a tio n / 
non-part1c1pat1on of respondents and general demo­
graphic variables.

Tables
Dependent
Variables

Raw Ch1 
Square

Degree of 
Freedom

Level of 
Significance^

1, p. 81 Country 1.01829 2 .7968
2, p. 84 Place of residence 

1n home country
1.68385 2 .6405

3• p. 84 Religion 1.18421 2 .5532
4, p. 87 Age 2.22827 3 .5264
5, p. 87 Number of children 1.98500 2 .3706
7, p. 93 Length of time 1n 

the United States
9.84410 3 .0 19 9 ^

te s t fo r
♦Each te s t was put a t the .05 

association.
level of s ignificance to

♦♦S ign ifican t a t the .05 level o f s ignificance.

Table 27. Ch1 square te s t o f association between p a rtic ip a tio n / 
non-part1d p a t1on of respondents and occupational 
background variab les.

Tables
Dependent
Variables

Raw Ch1 
Square

Degree of 
Freedom

Level o f 
Significance^

8, p. 96 Respondent's occu­
pation

12.82834 3 .0 05 0 ^

8 , p. 96 Husband's occupa­
tion

.75477 2 .6857

•
Q.•00 96 Father's occupation 2.63014 3 .4522

8 , p. 96 Mother's occupation 6.21477 3 .0447**

♦Each te s t was put a t  the .05 level of s ignificance to 
to te s t fo r  association.

♦♦S ign ifican t a t the .05 level o f s ignificance.
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are .0050 and .0447 fo r respondents and mothers respectively. 

Occupational backgrounds of respondents' husbands and fathers  

showed no s ig n ific a n t association to p artic ip a tio n  1n education.

Educational Background 
Variables

Respondents' educational background p rio r to coming

to the United States had the greatest association with p artic lp a -
2

t1on 1n education. The re la tionship  as Indicated by the X te s t  

was a t the .0129 le v e l. The education o f parents was less s ig n i­

f ic a n t. Respondents' English language background Indicated no 

s ig n ific a n t association with p a rtic ip a tio n . However, th is  may be 

due to the fa c t tha t most of the respondents were from English- 

speaking African countries with adequate knowledge o f the English 

language. The degree pursued by the husband indicated no s ig n if i ­

cant association with p artic ip a tio n  (see Table 28).

Financial Status 
Variables

Husband's fin an c ia l status had a very s ig n ifica n t

association with p artic ip a tio n ; the re la tionship  Indicated by the
2

X te s t was a t the .0009 le v e l. Though the respondent's own 

fin an c ia l standing was an Important v a ria b le , I t  was not found to

be s ta t is t ic a l ly  s ig n ific a n t. The re la tionship  resu lting  from the
2

X te s t was a t the .0668 le v e l. I t  was found to have a la rger 

error p ro b ab ility  than the c r it ic a l  level ( .0 5 ) .  Therefore, the 

evidence from the te s t Is  not enough to support the fa c t that
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Table 28. Chi square te s t of association between p a rtic ip a tio n / 
non-part1c1pat1on o f respondents and educational 
background variab les.

Tables
Dependent 
Varlabl es

Raw Ch1 
Square

Degree of 
Freedom

Level o f 
Significance*

9 , p. 92 Respondent1 s 
level o f 
education 8.70472 3 .0129**

9, p. 92 Father's level 
o f education 3.63686 2 .4574

9 , p. 92 Mother's level 
o f education .18277 2 .6690

13, p. 111 Degree sought 
by husband 4.14090 2 .1261

10, p. 95 Respondent's 
English language 
background

3.60561 2 .1648

*Each te s t was put a t the .05 level of significance  
to te s t fo r association.

**S1gn1fleant a t the .05 level of s ignificance.
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there Is  an association between respondent's own fin an c ia l status 

and p a rtic ip a tio n . Table 29 reports these findings.

Table 29. Ch1 square te s t of association between p a rtic ip a tio n / 
non-part1c1pat1on or respondents and fin an c ia l status 
variab les.

Tables
Dependent
Variables

Raw Ch1 
Square

Degree o f Level o f 
Freedom Significance*

14, p. 102 Respondent's
Financial
Status 7.16568 3 .0668

14, p. 102 Husband's
Financial
Status 16.43165 3 .0009*

♦Each te s t is put a t the .05 level of significance  
to te s t fo r association.

**S ign1fleant a t the .05 level of s ignificance.
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Section I I I
Special Concerns o f Respondents

The Open-Ended Question

Introduction

An open-ended question was posed to s o lic it  Information 

tha t the structured questions might have overlooked and to allow  

the Interviewees to supply answers In terms of th e ir  own percep­

tions . The open-ended question was directed p rin c ip a lly  a t the 

general experiences and reactions of the dependent African female 

as partlc lpan t/non -partlc lpan t 1n continuing education a c t iv it ie s .  

Some of the responses repeated Information already provided; 

however, they were recorded to Indicate the respondent's subjective  

evaluation of the re la tiv e  Importance o f Issues tha t confronted her 

as a sojourner, w ife and/or mother, or student 1n Michigan.

On the whole, the responses were open, spontaneous and 

covered several broad areas. The areas of concern and In te res t 

Indicated by respondents are summarized and discussed In th e ir  

order o f frequency of mention. They are c las s ified  under broad 

subject headings with subdivisions. Following are recommendations 

which respondents f e l t  should be taken Into  consideration by 

foreign student o f f ic ia ls  and others working to ease the problems 

African married women and other Individuals face during th e ir  stay 

1n the United States.
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Outline o f Areas o f Concern 
and In te re s t In  OrtJer of 
Frequency, o f  Mention

»

Finance
1. High cost of liv in g
2. Inadequate stipends and lim ited  access to 

scholarships

Employment
1. Limited job opportunities
2. Discrimination a t work— as Blacks, Africans 

and females

The American Educational System
1. Broader and better educational opportunities  

1n the United States
a. Instructional resources
b. In form ality  of classes
c. Examinations

2. Fees
3. Professors' biased a ttitud es  and lack of 

understanding towards foreign students
4. Few Ar1can-or1ented courses
5. Admission d if f ic u lt ie s  Into  professional 

programs
6. T ransferabll1ty  o f credentials

Immigration Policies and the Associated Problems
1. The F-2 visa

a. L i t t le  time f le x ib i l i t y
b. No employment
c. Waste of human resources

2. The J-2 visa

Family L ife
1. Child care problems
2. Inadequate fam ily allowance
3. Wives as "appendages"

Foreign Student O ffice
1. Women's volunteer groups
2. Independent students
3. Ignorance about A frica
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The American Society
1. Impersonal outlook o f society
2. Racial discrim ination

Cooperation among African Women
1. Helping the newly-arrived
2. Other action areas

Language Problems

Discussion o f Areas of Concern 
and In te res t Tn Order of

frequency of  Mention

Finance

The high cost of tu itio n  and high cost o f liv in g  In the 

United States coupled with lim ited  fin an c ia l resources and 

res tric ted  employment opportunities open to the respondents were 

major concerns to women.

High Cost of L iv ing . Unaccustomed to the re la tiv e ly  

expensive way of l i f e  o f Western society, African wives found the 

American way of l i f e  too expensive to cope w ith . With Inadequate 

stipends and lim ited  access to scholarships or employment, e ffo rts  

to acquire an education which meant paying o u t-o f-s ta te  tu it io n  

were considered too great a s a c rific e . A few women who re lie d  on 

th e ir  savings from home or on parents1 financia l assistance In d i­

cated that the transferlng of th e ir  resources to the United States 

was unwise because the value o f such money tends to be g reatly  

defla ted . Another d if f ic u lty  aris ing  1n the transferlng o f funds 

related to government re s tric tio n s  which e ith e r p roh ib it or l im it  

the transfer o f money from various African countries.
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Inadequate Stipends and Limited Access to Scholarships. 

Interviewees pointed out tha t the stipends provided by foundations* 

home governments and u n ivers ities  were Inadequate to  meet the ex­

penses of the fam ily. Moreover, few scholarships were made a v a il­

able to them as married women, p a rtic u la r ly  1n four-year and 

ju n io r colleges. Many respondents stressed tha t 1f there were an 

Increase In scholarship opportunities, they would obtain higher 

levels  of education which would make them very valuable on returning  

to th e ir  respective countries.

Employment

Limited Job Opportunities. The Interviewees whose Immi­

gration status permitted them to work expressed concern about the 

few jobs ava ilab le  as well as the very low wages paid. In general, 

these women were aware of the economic s ituation  existing 1n the 

United States which made a bad s itu a tion  worse.

Discrim ination a t Work. As Blacks, Africans and females, 

respondents f e l t  tha t the re la tiv e ly  In fe r io r  jobs availab le  to 

them were based on one or a combination o f factors— race, sex, 

m arita l status and th e ir  accent. The employed respondents also 

remarked tha t these factors were re flec ted  1n the a ttitud es  o f 

employees and co-workers. The problems reported were a constant 

source o f I r r i ta t io n  and fru s tra tio n  to many women.

The American Educational System

. Broader and Better Educational Opportunities I n  the
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United States. The general consensus of the respondents was that 

educational opportunities 1n the United States were broader fo r  

the adult and especia lly  fo r  the adult woman than those 1n A frica . 

Unlike A fr ic a , where age and marriage often prevent women from 

p artic ip a tin g  In educational a c t iv it ie s , they were able to acquire 

knowledge and tra in ing  1n the United States. One of the respon­

dents said , "In A fr ic a , 1f a married woman 1s not equipped academ­

ic a lly  a t the s ta rt of marriage, the chances of achieving higher 

academic goals la te r  are very si 1m indeed." I t  was noted that the 

range of choices 1n educational pursuits was greater and served 

as an Incentive fo r the p artic ip a tio n  of many Individuals depending 

on th e ir  In terests  and a b i l i t y .

Compared with American u n iv e rs itie s , u n ivers ities  1n Sub- 

Saharan A frica  are small and have lim ited  Intake as well as r ig id  

admission procedures. The a v a ila b il ity  o f community and ju n io r  

colleges 1n the United States 1s of great advantage to African  

married women. These In s titu tio n s  o ffe r  access and preparation  

fo r  degree work not possible 1n A frica . The structure o f the uni­

ve rs ity  system 1n the United States provides greater f le x ib i l i t y  

fo r  women who want to ra ise fa m ilie s , since time can be taken o ff  

from school without the fear of jeopardizing one's college career. 

In many African countries a college or un ivers ity  career 1s con­

sidered and pursued as a continuous process without In terrup tion .

Instructional Resources. Ins tructo rs , professors, books 

and equipment were reported good and 1n re la tiv e  abundance. The 

size o f classes 1n American un ivers ities  often made 1t d i f f ic u l t
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fo r the Ins tructo r to know a ll  class partic ip an ts ; however, the 

existence o f smaller class discussion groups where the teacher- 

student ra tio  was lower minimized the lack o f contact.

In fo rm ality  of Classes. Unlike classes 1n African uni­

v e rs it ie s , classes 1n American un ivers ities  tend to be less form al, 

and student p artic ip a tio n  1s greatly  encouraged. Such p a rtic ip a ­

tion  may count towards one’ s grade. This approach to learning was 

described as lib e ra tin g  and b en e fic ia l.

Examinations. Examinations w ith in  the American system 

were noted by respondents to be less s t r ic t .  Generally, examin­

ations were spread through the student's career, unlike those o f 

African u n ive rs ities  (patterned a fte r  the European system) which 

were very decisive and came at the end of tra in ing  and Instruc­

tio n . This arrangement made no allowance fo r examination options 

and grade deferment, even 1n the case of an emergency.

Despite the favorable comments about examination f le x ­

i b i l i t y  by many respondents, several others voiced th e ir  fru s tra ­

tions about the nature and the way In which they were sometimes 

conducted and assessed. Some respondents complained tha t academic 

pressure was In ten s ified  because o f the numerous exams and papers 

to be prepared 1n a single term. Grades became important from the 

beginning of the term. M u ltip le  choice and true or fa ls e  ques­

tions were unfam iliar and created d if f ic u lt ie s .  Grading on the 

curve was sometimes questionable. Examinations on the whole, they 

pointed out, were designed fo r Americans and tended to work against 

the foreign student.
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Fees. As foreign students* the African married women 

noted tha t they have had to pay o u t-o f-s ta te  tu it io n  which Is  very 

high and has s tead ily  Increased. Fees served as a major obstacle 

to  the p artic ip a tio n  In educational a c t iv it ie s  o f respondents.

Professors1 Biased A ttitudes Toward and Lack of Under­

standing o f Foreign Students. Respondents f e l t  some professors 

had preconceived notions regarding the capacity o f the African  

woman to p artic ip a te  1n college level education. A student's 

accent may be taken fo r lack o f proficiency 1n English and 

general Incompetence. There are subtle but persistent pressures 

on the part of professors and advisors to Induce some respondents 

to engage 1n less academically demanding areas. Some women f e l t  

tha t In addition to coping with the demands o f normal academic 

work, they had the added task o f proving th e ir  competence to pro­

fessors.

Few A frican-oriented Courses. Most of the courses are 

designed s p e c ific a lly  fo r Americans. There are only a lim ited  

number pertinent to or with African content. This 1s p a rtic u la r ly  

true with regard to undergraduate courses and general un iversity  

requirements such as American Thought and Language which some 

In s titu tio n s  require of foreign students.

Admission D if f ic u lt ie s  Into Professional Programs. 

Admission Into  some professional schools was found to be v ir tu a lly  

Impossible fo r some o f the African married women* especia lly  1n 

medicine and nursing.

T ra n s fe ra b ility  of C redentials. Some Interviewees and
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th e ir  husbands encountered d if f ic u lt ie s  having credentials ac­

quired 1n A frica f a i r ly  assessed and equated. Students from 

French-speaking countries and women 1n the nursing profession 

were affected most.

At least f iv e  percent of the women experienced d i f f i ­

cu lty  with f a i r  academic placement of th e ir  children 1n the 

United States school system. They complained about the use of 

psychological and culture-bound tests to which th e ir  children  

were subjected.

Inwilgratlon Policies and 
the Associated Problems

The F-2 Visa. Most foreign student wives were assigned 

F-2 student visa status, the Im plications o f which were not fu l ly  

explained by United States embassy o f f ic ia ls  or scholarship 

agencies 1n the home country. As a re s u lt, A frican married women 

arrived 1n the United States to find :

1. L i t t le  f le x ib i l i t y .  They learned tha t th e ir  stay 

was dependent on the length o f stay of the husband, and the struc­

turing of the respondent's academic pursuits revolved around the 

length of time required by the husband to complete his studies.

2. No employment. They could not procure employment 

(part-tim e or fu ll- t im e )  because o f re s tric tio n s  of the F-2 v isa.

3. Waste o f resources. Most respondents found them­

selves 1n a s itua tion  where they had the s k i l l ,  the time and the 

need to work 1n order to go to school and acquire knowledge, but
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could not do so w ith o u t fa c in g  d e p o rta tio n  o rders .

The J-2 V isa. Women with a J-2 visa status enjoyed a 

more priv ileged  status. They could apply fo r permission to  

secure employment.

Family L ife

Child Care Problems. The need fo r  and the expense of 

child  care were mentioned as a major Impediment in  the p artic ip a ­

tion  1n continuing education a c t iv it ie s  of dependent African  

females. A number o f respondents had been forced by the demands 

of child  care, both fin an c ia l and otherwise, to drop out o f school.

Inadequate Family Allowance. Many sponsored respondents 

complained tha t th e ir  allowances were In s u ffic ie n t to cover th e ir  

needs fo r housing, food and c loth ing. In p a rtic u la r , 1t was noted 

tha t allowance fo r ch ild  care, 1f  granted, was barely adequate.

Wives as "Appendages. 11 The women voiced d issatis faction  

about th e ir  treatment by many au thorities  Including those w ithin  

the un ivers ities  as "appendages'* of th e ir  husbands rather than as 

Ind iv iduals . In fa c t , some academic advisors f e l t  they had to  

consult with husbands to seek "clearances" fo r wives' admission 

In to  educational programs. In e ffe c t , the au thorities  lacked 

respect fo r  the privacy and Independence of respondents.

Foreign Student O ffice

Services provided by and through the Foreign Student 

O ffice  were considered very essentia l. Respondents made both
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positive  and negative comments about them.

Women's Volunteer Groups. The African married women 

pointed out tha t the women's volunteer groups and organizations 

working through the Foreign Student O ffice  (fo r example, the 

Community Volunteers fo r In ternational Programs, CVIP, Michigan 

State U niversity; the In ternational Neighbors, University of 

Michigan) and other campus groups were very useful and generally  

sympathetic to foreign students. The programs and a c tiv it ie s  

organized by the volunteers provided foreign wives with a better 

orien ta tion  to American society, expedited the process of adjust­

ment, reduced boredom and afforded an opportunity fo r a rich  

exchange o f Ideas and views about d iffe re n t cu ltu ra l l i fe s ty le s .

In add ition , the women commended the host fam ily or fam ily friend  

program. Some wives mentioned the long-lasting  and valuable re la ­

tionships that developed out of these contacts.

Independent Students. The non-sponsored or p rivate  

students' wives complained about lesser supportive services 

offered them. In th is  connection, they referred  to lack of 

assistance 1n seeking accommodation and 1n the general process 

of adjustment during the f i r s t  few days upon a r r iv a l.

Ignorance about A fr ic a . Some o f the responses Indicated  

that the o f f ic ia ls  1n foreign student o ffices  were on the whole 

Ignorant about A frica and Africans and such Ignorance was a 

hindrance to e ffe c tiv e  communication on v ita l Issues. They added 

tha t the In teraction  between these o ffices  and foreign students' 

wives was not adequate; the concerns o f foreign students should be
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equally focused on Issues that a ffe c t them as wives as well as on 

those Immediately re la ted  to th e ir  academic pursuits.

The American Society

Impersonal Outlook o f Society. The less communal and 

more In d iv id u a lis tic  and Impersonal outlook o f American society 

even In un ivers ity  communities was a source of anxiety to many 

respondents. The high degree of suspicion, of crime and inhospl- 

t a l l t y  were hard r e a l it ie s  with which they had to  cope.

Racial D iscrim ination. This was another pervasive 

aspect o f American society noted by some respondents. I t  was 

experienced In almost every mode of l i f e — in public places, on 

the. jo b , 1n school and In community l i f e .  A ttitudes respondents 

encountered were often a re s u lt o f Ignorance and myths (Tarzan 

s to rie s ).

Cooperation Among 
African Women

The African married women recognized the Issues and 

obstacles tha t confronted them during th e ir  stay In the United 

States. They f e l t  they could not change some of th e ir  problems on 

th e ir  own in i t ia t iv e ;  nevertheless, they f e l t  there were areas 

where African married women acting as a group could be very 

e ffe c tiv e .

The Newly-Arrived A frican Family. Respondents urged 

tha t women who had arrived 1n the country e a r l ie r  should volunteer
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to aid new a rr iv a ls  1n th e ir  process o f adjustment. They stressed 

1n p a rtic u la r the need to encourage the newly-arrived w ife to 

p artic ip a te  1n educational a c t iv it ie s .

Other Action Areas. Baby-sitting arrangements* discus­

sion groups* and events both s o c ia lly  and academically oriented  

were a few o f the areas mentioned where the African married women 

could be helpful to  one another. At th is  le ve l* in s titu tio n a l 

demands and re s tric tio n s  were s ig n ific a n tly  reduced.

Language Problems

The women who were not very flu en t 1n English experi­

enced l i t t l e  patience from Americans. Even those who spoke flu en t 

English but with an accent had d if f ic u lty  1n communicating. 

French-speaking African women and the less educated had greater 

problems.

Respondents1 Recommendatlons

Respondents made several recommendations which they 

f e l t  could be helpful 1n solving some o f the problems they face 

as foreigners* wives and partic ipants or non-part1c1pants 1n 

continuing education a c t iv it ie s . The recommendations are outlined  

below under broad headings; they do not necessarily fo llow  the 

order or f a l l  In to  the same categories as the e a r l ie r  section.
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Education

Under th is  heading, tu it io n , professor's a ttitu d es  and 

the curriculum received most emphasis.

— Respondents f e l t  they were a t a disadvantage competing 

fo r  the same scholarships as th e ir  male counterparts. They 

therefore advocated Increased consideration o f th e ir  special needs 

through the a v a ila b il i ty  of more scholarships.

—There was an outcry fo r a reduction In o u t-o f-s ta te  

tu it io n . A reduction 1n tu it io n  could be made automatic following  

a year's  residency 1n the S tate . The practice already exists fo r  

American students attending u n ivers ities  and colleges 1n states  

other than th e ir  own. Respondents believed tha t reduced tu itio n  

would serve as an Incentive fo r greater p artic ip a tio n  by foreign  

w1ves.

They fu rth er asked that

— Professors show tolerance and understanding o f the 

s ituation  o f the foreign students and encourage foreign students 

to achieve th e ir  maximum p o te n tia l.

— Professors take in to  account foreign students' unfam ll- 

la r l t y  w ith American-style examinations and allow examination 

options.

— Short term loans and Basic Opportunity Grants be 

Increased to help with school expenses.

—The English language examination requested o f a l l  new 

foreign students be abolished fo r u n ivers ity  graduates from English- 

speaking A frican countries.
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—Courses be made relevant and geared to the needs and 

concerns o f the foreign student's home country.

—Care be taken 1n the assignment o f professors as advisors 

to foreign students. Poorly selected advisors (those not knowledge 

able about student's region or f ie ld  of In te re s t) can mislead 

students 1n selection o f courses and 1n the general o rien tation  of 

th e ir  programs.

—Married women be credited with the r ig h t to apply fo r  

admission Into advanced educational programs (doctora l). Admis­

sion should be based on th e ir  own academic standing and not on 

th e ir  husbands' programs or Intended length of stay 1n the country.

—Greater consideration be given to foreign married women 

seeking adnlsslon Into  professional programs such as nursing, 

medicine and law. Present admission po lic ies  are considered too 

r ig id  and unfavorable.

Immigration

Recommendations re la tin g  to immigration revolved around 

a re laxation  o f existing regulations regarding part-tim e employment 

and providing correct Information about visas before departure 

from the home country. The Interviewees requested th a t:

— Funding agencies and organizations accurately Inform 

Africans o f visa requirements o f the United States government.

Some American o ff ic ia ls  working 1n A frica  do not show a fu l l  

understanding o f the im plications o f Immigration po lic ies  with the 

re su lt th a t fam ilies  had more Immigration problems than they
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antic ipated. Respondents emphasized the need fo r  greater care on 

the visa Issue when dealing with students with fam ilies .

— The requirement fo r a security deposit of $2,000 before 

some African wives are allowed to jo in  th e ir  husbands 1n the 

United States be discontinued. The amount 1s high and the require­

ment can be discrim inatory 1n terms of who gets asked to pay the 

amount.

—The F-2 visa regulation that married women should not 

work u n til a fte r  a year's  stay 1n the United States be changed and 

the time reduced to three to six months.

—The Immigration o ffic e  relax r ig id  po lic ies  against 

African students who struggle to liv e  through meagre earnings on 

menial jobs.

— Special help be given to women whose husbands are w ith­

out grants or scholarships. Relaxing regulations regarding 

employment would enable wives to contribute to  fam ily upkeep and 

to better themselves through additional education.

— Scholarship agencies be encouraged to support wives' 

education so as to make th e ir  stay 1n the United States b en e fic ia l.

Child Care

Suggestions to Improve child  care services concerned 

the cost, a v a i la b il i ty ,  proximity to un ivers ity  centers and d is­

semination o f Information about day care centers.

— Respondents requested more schools and day care centers 

1n un ivers ity  married housing complexes. They f e l t  there was
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greater security leaving children 1n centers run by un iversity  

communities than with p rivate  babysitters.

—The provision of such f a c i l i t ie s  a t reasonable costs 

would be welcomed by most parents 1f Information regarding the 

f a c i l i t ie s  and th e ir  associated costs were adequately d is tribu ted .

The Foreign Student O ffice

Recommendations made about the Foreign Student O ffice  

dea lt with many areas. They focused on assistance from foreign  

student o f f ic ia ls  1n the provision of more part-tim e employment 

fo r  foreign students, better arrangements fo r the newly-arrived  

Independent student, continued support fo r women's volunteer 

groups and organizations and a more organized network of informa­

tion  among foreign students' wives. Respondents urged that:

— Employment opportunities be generated through the 

foreign student o ff ic e .

—The foreign student o ffic e  have foreign students on Its  

s ta ff  to reduce the Id e n tity  c r is is  o f newly-arrived foreign  

students.

—General assistance in  the form o f phone c a lls  or le tte rs  

of recommendation from the foreign student o ff ic e  on behalf of 

students in search o f jobs be offered.

—As a way o f minimizing culture shock, newly-arrived  

Independent foreign students be helped through the foreign student 

o ffic e  with board and lodging arrangements. Newly-arrived students 

were sometimes stranded because they arrived during weekends or
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fo r  a v a rie ty  o f other reasons.

Respondents also highly commended women's volunteer 

groups l ik e  the In ternational Neighbors (University  o f Michigan) 

and the Community Volunteers fo r In ternational Program who work 

fo r  the happy and rapid adjustment of foreign students. They* 

however. Id e n tifie d  additional areas 1n which atten tion  could be 

directed.

— Day or evening classes. Some of the meetings organized 

by women's volunteer groups should Include courses on homecraft 

and home management. These meetings should be arranged a t times 

suitab le  fo r the m ajority  o f wives who are Interested.

— Information flow. Information to newly-arrived foreign  

students was said to be-one basic need that could help to elim­

inate or a lle v ia te  many problems that confront the group. The 

women's groups can enlighten wives with useful Information on:

1. Shopping centers— location , prices and the range of 

goods provided by local stores.

2. Clothing—African married women unfam iliar with the 

seasonal variations 1n the United States would be helped by Instruc­

tion  on choice of clothing fo r seasonal changes.

3. Transportation— bus routes not only to campus but 

Into the c ity .

4. Health services—medical units fo r ch ild ren , access 

to private  doctors and dentists .

5. Area housing— Information fo r  students who do not 

wish to be campus residents.
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6. Typing services— names and addresses o f typ ists  

availab le  1n the campus v ic in ity .

7. C redit union f a c i l i t ie s —membership requirements 

and loan p o s s ib ilit ie s .

I t  was pointed out that the United States 1s a form- 

oriented society , whereas A fricans, p a rtic u la r ly  the wives, are 

more accustomed to an oral tra d it io n ; therefore , disseminating 

Information through maps, f ly e rs , and so fo rth , 1s a procedure 

that requires time to learn. Very Important Information should 

be announced o ra lly  whenever possible.

Community Living

Respondents1 recommendations suggested an Improvement 

of the social conditions 1n the un ivers ity  communities.

— Recreational a c t iv it ie s  fo r adults were lacking 1n many 

of the un ivers ity  married housing complexes. The women therefore  

reconanended Improved recreational a c t iv it ie s  fo r adult residents.

—They also Indicated there was a need to organize 

classes 1n married housing complexes fo r women with low levels  

of education.

Home Governments

Wives of home government scholarship holders f e l t  they 

deserved more from th e ir  home governments. They expressed an 

appeal to home governments to:

— Increase study opportunities fo r  wives.
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—Raise o u t f i t  allowance fo r the fam ily 1n view o f the 

seasonal varia tio n s .

— Prevent delay 1n delivery  o f monthly stipends to th e ir  

students 1n foreign countries such as the United States where the 

cost o f liv in g  1s very high.

Summary

Chapter IV has presented data compiled on respondents 

from the Interview  questionnaires. General findings were reported 

f i r s t ,  accompanied by frequency d is trib u tio n  tables and graphic 

I l lu s tra t io n s . They were followed by a descrip tive report o f the 

dependent variab le— part1c1pat1on/non-part1c1pat1on o f respondents 

1n continuing education a c t iv it ie s  1n the United States. This 

description was kept s t r ic t ly  w ith in  the context o f the p a rtic ip a ­

tio n  typology discussed more fu l ly  under "Instrumentation" 1n 

Chapter I I I .

In Section I I ,  the s ta t is t ic a l procedure applied to the 

data was examined. The ch1 square te s t fo r  s ignificance was used 

and the results  reported. Responses to the open-ended questions 

were c la s s ifie d  under broad subject headings and strengthened by 

respondents’ recommendations, 1n Section I I I .



CHAPTER V

CONCLUSIONS, RECOMMENDATIONS AND IMPLICATIONS

Introduction

Chapter V Is an overview and summary of the study. A 

discussion of findings and conclusions 1s Included with recommendations 

fo r foreign student advisors, home governments and dependent African  

females themselves. Implications fo r future research and a concluding 

statement are also presented.

Purpose of Study

The study attempted to investigate partic ipation  patterns of 

Sub-Saharan dependent African females 1n continuing education programs 

within selected university  centers 1n Michigan. More s p e c ific a lly , 

the study set out to (1) gain Information about demographic and social 

characteristics of the target population, (2) gain Information on 

actual and Intended partic ipation  and non-part1c1pat1on 1n continuing 

education programs, (3) analyze such partic ipation  1n terms of a p a r t ic i­

pation typology, (4) Id e n tify  Influences generating dependent African  

females' In terest 1n educational programs In the United States, and 

(5) examine the relationships between certain  variables and p a r tld p a -  

t1on/non-part1c1pat1on in continuing education programs.
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Research Design and Methodology

The general o rien ta tion  o f the methodological framework o f 

the study was formulated with the In tention  of developing broad postu­

lates which would Ind icate the types o f variables re la tin g  to partic1pa- 

t1on/non-part1c1pat1on rather than the spec ifica tion  o f determinate 

relationships between p artic u la r variab les. Thus, an Interview  ques­

tionnaire  was used to s o l ic i t  information from ninety respondents out 

o f a population of 111 dependent African females who were Id e n tif ie d  

w ith in  Michigan. The concept of p a rtic ip a tio n , fo r the purpose of the 

study, was defined to encompass any and a combination o f learning  

a c t iv it ie s  which may be purely academic, vocational, re lig io u s , recrea­

tional or soc ia l. P artic ipation  f e l l  Into eight sub-groups: (1 ) pro­

fessional education, (2 ) vocational/technical education, (3) secondary/ 

high school education, (4) English as a second language, (5 ) home and 

fam ily l i f e  education, (6) personal enrichment education, (7 ) recrea­

tional education, and (8) social In teraction  education.

The data collected were subjected to frequency counts and 

percentages. The ch1 square te s t o f s ignificance was also applied to 

the data and the SPSS (S ta t is tic a l Package fo r the Social Sciences) 

program was used fo r  the computation, a l l  o f which was carried out a t 

the Computer Center, Michigan State U n ivers ity , under the supervision 

of the O ffice  o f Research Consultation, College of Education, Michigan 

State U niversity. The results obtained have been tabulated and graphed.
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Summary

Summary o f review of lite ra tu re

A review of the lite ra tu re  Indicated a complete absence of 

studies which connect the three concepts—the adult woman, the foreign  

student and the adult p artic ipan t 1n continuing education programs.

The researcher therefore attempted to delineate l ite ra tu re  1n the 

three categories and t i e  together the general conclusions as pointers 

to some of the problem areas which are unique to the target popula­

tio n —African married women.

The lite ra tu re  reviewed pointed out tha t age, m arital and 

social status are Important 1n the cross-cultural adjustment o f the 

In d iv id u a l. Foreign students are mostly male and are often Involved 

1n graduate work. Financial matters are also c r it ic a l  to the e ffe c tiv e  

functioning o f the foreigner as student.

With reference to the studies on women, 1t was revealed that 

the p artic ip a tio n  of women In continuing education programs has been 

on the Increase. S e lf-a c tu a lIza tlo n  and economic rewards are prime 

motives fo r  p a rtic ip a tio n . N on-partic ipation, on the other hand. Is 

explained 1n terms o f the demands and resp o n s ib ilities  associated with  

marriage and child  rearing. The supportive ro le  o f the husband was 

mentioned as being c r it ic a l fo r p artic ip a tio n  and resumption of the 

woman's education. The popular areas of study fo r the m ajority o f 

women are education and nursing.

Research on p artic ip a tio n  1n continuing education Indicates  

that the level o f previous education 1s p o sitive ly  correlated with
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p a r t ic ip a t io n ,  and occupational background can a lso  In flu e n ce

p a r t ic ip a t io n  1n co n tin u in g  education .

These findings from previous research were found to be true  

1n the case o f the present study.

Discussion and summary of findings

In the summary, an attempt 1s made to provide responses to 

the research questions posed e a r l ie r  1n the study.

A. Social and Demographic Characteristics  
of Respondents'

Country of o rig in

The responses Indicate that there were respondents from 

twelve African countries. Over 50 percent were from Nigeria and, 

on the whole, a major share of respondents were from the English- 

speaking African countries. The predominance of women from Nigeria  

may be explained 1n terms of the size and population o f the country.

The population of Nigeria 1s estimated to be between seventy and eighty 

m illio n  compared with S ierra  Leone's which 1s estimated a t two and a 

h a lf m illio n . The large share o f respondents from the English-speaking 

countries may also be explained 1n terms o f the benefits which compe­

tence In English confers on students who come to the United States 

to study and 1n terms o f the tra d itio n  of English-speaking countries 

to have preference fo r educational systems s im ila r to those Introduced 

by B ritis h  colonial governments. In the study, the country o f o rig in
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bore no re la tio n  to part1c1pat1on/non-part1c1pat1on In continuing 

education.

Place of residence 1n the homecountry

Both partic ipants and non-part1cipants (about eighty percent) 

said that they were from urban areas. This finding supports the view 

that urbanization 1s one o f the strongest factors Influencing female 

partic ip a tio n  In educational a c t iv i t ie s .1 However, 1t must be pointed 

out that residence 1n the urban area does not Imply severance o f re la ­

tions w ith the v illa g e . Furthermore, i t  does not t e l l  whether respon­

dents were brought up and educated 1n these areas. Generally, tie s  

were maintained with the home v illa g e  through frequent v is its  or the 

exchange o f g if ts .  The population had an urban b ias, thus lim itin g  

any urban-rural comparisons. From the find ings, there was no associa­

tion between place of residence 1n home country and partic ip a tio n  In 

continuing education programs.

Religion

Nearly a l l  respondents (93.3  percent) c ited  C h ris tia n ity  as 

th e ir  re lig io n ; consequently, 1t was d i f f ic u l t  to draw any conclusions 

as to the re la tionship  between re lig ious background and p artic ip a tio n . 

The preponderance of Christians 1n the sample may simply show the close

^See Howard E. Poole, "A study o f sex ra le  and learning 1n a 
changing society ," West African Journal o f Education (October. 1971), 
p. 255. Also, P h ilip  Foster. Education and Social Change 1n Ghana, 
pp. 220-310.
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association between educational In s titu tio n s  1n A frica  and Christian  

missionary a c t iv it ie s . From the ch1 square te s t ,  there was no associa­

tion between re lig io n  and p artic ip a tio n  1n continuing education classes.

Age of respondents

About 82 percent of partic ipants ranged between twenty-two
2 3and th ir ty  years o f age. From the findings of H1ne and Erickson, 

these partic ipants are re la tiv e ly  young compared to th e ir  American 

counterparts. From Hlne's study, the percentage of the sample fa ll in g  

1n th is  age bracket was roughly 60 percent. The s ta t is t ic a l analysis 

Indicated no s ig n ifica n t re lationship  between age and p a rtic ip a tio n / 

non-partic1pa 11on.

Children 1n the United States

The m ajority of respondents (75 percent) had a t least one 

ch ild ; fo r non-part1c1pants, 86 percent had a t least one ch ild  1n the 

United States.

From responses to the open-ended question, both partic ipants  

and non-part1c1pants referred to lim ited  ch ild  care f a c i l i t ie s  as a 

major problem fo r e ith e r partic ip a tio n  or non-part1c1pat1on 1n educa­

tio n . An analysis o f the responses also showed that there were re la ­

t iv e ly  more non-participants with children under three years of age.

This finding supports the expressed need fo r more and b ette r child  care

2
H1ne, op. c l t . ,  p. 105. 

^Erickson, op. c 1 t . ,  p. 161.
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f a c i l i t ie s  to make possible greater Involvement of these women 1n 

educational a c t iv it ie s . Besides the general lack of f a c i l i t i e s ,  i t  

should also be noted tha t the expenses entailed  in the use of existing  

f a c i l i t ie s  tend to be p ro h ib itive . In general, respondents stated that 

1t  was cheaper to maintain a child  of school age than an in fa n t, p r i ­

m arily  because o f the expenses Involved 1n the use o f day care 

f a c i l i t ie s .

Length o f stay 1n 
the United States

The length of stay in the United States ranged between two 

weeks and eight years. In  contrast to p artic ip an ts , a major portion  

of non-part1c1pants had been 1n the United States fo r less than a year 

whereas the m ajority  of partic ipants had been 1n the United States fo r  

more than two years. Length of stay 1n the United States had a very 

strong re la tionsh ip  to p artic ip a tio n  1n continuing education. The 

level o f s ignificance of the ch1 square tes t was .0199.

I t  must be noted also that the often c ited  reason fo r non­

p artic ip a tio n  1n education was the re la t iv e ly  short stay o f some women 

1n the United States. I t  can be In ferred  tha t fa m ilia r ity  and adjust­

ment to the American environment 1s a necessary pre-condition to  

p artic ip a tio n  1n continuing education programs. However, the kinds 

and levels  o f p artic ip a tio n  are not necessarily re la ted  to length of 

stay.
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Occupational backgrounds

The findings 1n th is  case reinforced to a great extent the

tra d itio n  o f d iv is ion  of labor on the basis of sex. Whereas the major-

1ty  of respondents' husbands were un iversity  teachers or le c tu re rs , 

respondents were p rin c ip a lly  high school and teacher tra in in g  college  

graduates or elementary school teachers and c lerks . With regard to 

the backgrounds o f parents, the m ajority o f respondents said tha t th e ir  

mothers were housewives, petty traders or they were Involved 1n house­

keeping jobs such as catering , sewing and farming. Their fa th ers , on

the other hand, were predominantly fanners, then p rivate  businessmen, 

c iv i l  servants, s k ille d  laborers and army and law o ff ic e rs . The more 

s ig n ific a n t finding was, however, the re la tionship  of respondents and 

th e ir  mothers' occupational background to p artic ip a tio n  1n continuing 

education programs. The ch1 square tests o f association fo r  the two 

groups were .0050 and .0447 fo r respondents and mothers respectively  

with three degrees of freedom each. The corresponding figures fo r  

fathers and husbands were .4522 and .6857.

Findings regarding the association of maternal occupation 

with p artic ip a tio n  1n continuing education 1s In teresting  1n tha t they
4

rein force the findings of s im ila r studies conducted 1n A fric a . Foster 

concluded from a study o f a cross-section of secondary school students 

1n Ghana that while there were as many boys whose fathers were farmers 

as those w ith fathers holding c iv i l  service jobs, the same was not

4
F o s te r, op. c 1 t . ,  pp. 220-310.
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true fo r g ir ls .  The m ajority  o f the g ir ls  tended to be from fam ilies  

where the fathers held jobs tha t demanded a certa in  leve l o f education. 

In the study. 1t 1s In teresting  to note tha t women with mothers who 

hold occupations that demand a certa in  level of education were more 

Inclined to p artic ip a te  1n continuing education programs.

Educational backgrounds

The findings on th is  question confirm what has been reviewed 

in the lite ra tu re ; that the m ajority of foreign students are In gradu-
5

ate school, and tha t the educational backgrounds of males are generally  

higher than those of females.® A study o f the responses revealed that 

only 13.3 percent of respondents were college graduates and 47 percent 

had completed secondary school p rio r to coming to the United States.

The husbands, on the other hand, were predominantly doctoral students 

pursuing studies more often 1n the science fie ld s  (a g ric u ltu re , eco­

nomics, medical sciences), and business adm inistration.

Respondents' parents had re la tiv e ly  in fe r io r  standards of 

education. In the case of mothers, the m ajority were I l l i t e r a t e ,  

whereas the m ajority of fathers were secondary school graduates. Seven 

of the fathers had college and post-college education, and the children  

of a l l  seven fathers were found to be partic ipants 1n continuing educa­

tio n . This can be Interpreted as an Ind ication of the possible

®D1xon C. Johnson, op. c 1 t . ,  p. 61. 

®Bever1y Purrlngton, op. c l t . ,  p. 45.
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Influence of parents' education on th e ir  ch ildren 's  level o f education, 

as 1s also revealed 1n the lite ra tu re .

The respondents' educational background p rio r to coming to 

the United States showed a strong association with p a rtic ip a tio n — .0129 

with three degrees o f freedom.

English language background

English language background was an Important determinant fo r  

fu rth er p artic ip a tio n  In continuing education programs. Almost three 

quarters of the sample had studied English fo r  over f if te e n  years. 

English was found to be the major language o f Instruction  a t the 

primary, secondary and college leve ls . Oue to the predominance of 

respondents from English-speaking countries, language was not perceived 

as a problem. However, fo r those from French-speaking countries, the 

lack o f proficiency In English was determined as a reason fo r non­

p artic ip a tio n . The ch1 square tes t Indicated minimal association  

between respondents' English language background and p artic ip a tio n  In 

continuing education. The level of s ignificance was .1261.

Financial status

Husbands' fin an c ia l status showed some association with  

respondents' p artic ip a tio n  1n education. The ch1 square te s t results  

were given a t .0009. This finding was reinforced 1n the responses to 

the open-ended question 1n which lim ited  scholarship funds, job oppor­

tu n itie s  and the general high cost of liv in g  were c ite d . These were
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given not only as reasons fo r non-part1c1pat1on but also as the major 

d if f ic u lt ie s  confronting partic ipants .

Respondents received most o f th e ir  financ ia l resources from 

th e ir  husbands though a few mentioned access to grants, personal 

savings and current Income. The husbands were more often recipients  

of government scholarships and grants and about 29 percent supported 

themselves from th e ir  current Income.

Motivational factors Influencing respondents' 
p artic ipa tion  1n education

An overwhelming percentage of the respondents f e l t  more moti­

vated to study 1n the United States than 1n th e ir  home country. Their 

reasons fo r such motivation were many: (1) superior educational f a c i l i ­

tie s  In the United States, (2 ) greater f le x ib i l i t y  1n class scheduling 

and range and choice of study areas, and (3) more encouragement fo r  

the p artic ip a tio n  o f married women 1n educational a c t iv it ie s . For 

those who were less motivated, the academic pressures inherent 1n the 

quarter or semester system, the high cost o f tu itio n  and the absence 

of help and other forms of assistance, which would lessen th e ir  fam ily  

and household re s p o n s ib ilit ie s , were prime reasons.

As revealed from the review of the l i te r a tu r e , husbands pro­

vided the greatest source o f motivation and moral support fo r p artic ip a ­

tio n . This finding holds true fo r the present study. Next 1n lin e  to 

husbands were parents ra ther than friends.

The general desire to p artic ip a te  1n continuing education 

programs 1n the United States must be examined 1n the context of the
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reasons fo r most o f the respondents choosing to c u rta il th e ir  education 

In A frica . The s a lie n t reasons fo r the discontinuation o f education 1n 

Africa were: the need to jo in  husbands 1n the United S tates; financ ia l

constraints and home resp o n s ib ilities  and the need to seek employment.

In view of these constraints a ffec ting  p artic ip a tio n  1n education 

w ithin A frica , about 80 percent o f the respondents had plans to con­

tinue school upon a rr iv a l 1n the United States. Other reasons mentioned 

by respondents fo r the break 1n th e ir  educational pursuits 1n Africa  

Included lack of f a c i l i t ie s  In the area of In te re s t, absence of remedial 

programs as preparation fo r entry Into regular college a c t iv it ie s  or a 

general lack o f In te re s t.

Sources of Information on respondents' 
educational plans

Husbands o f respondents accounted fo r providing the major 

source of Information on American educational In s titu tio n s  and oppor­

tu n itie s  to th e ir  wives. When husbands fa ile d  to give such Inform ation, 

the respondents themselves sought the information e ith e r on a rr iv a l 1n 

the United States, through magazine and newspaper 1n the home country, 

or by personal correspondence with educational In s titu tio n s  1n the 

United States.

Respondents' anticipated employment 
upon return home

The responses show that a greater number o f respondents 

(86 percent) had plans to seek employment upon returning home and 

that th is  expectation was an Important motivational fac to r fo r
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p artic ip a tio n  1n continuing education programs. Only one Individual 

mentioned plans fo r  fu rth e r studies on her return home.

The economic motives or rewards as motivational factors fo r  

adult p artic ip a tio n  1n continuing education programs are 1n consonance 

with the other studies reviewed In the lite ra tu re .

B. Part1c1pat1on/Non-Part1c1pat1on 1n Continuing 
Education A c tiv itie s  In  the United States'

P artic ip atio n  fo r the purpose o f th is  study 1s defined as 

Involvement 1n a range of structured a c t iv it ie s  both formal and Informal 

with a view to the acquisition o f credentials or s k il ls  fo r  academic, 

recreational and social purposes. Educational a c t iv ity  was studied 

under eight sub-groups: (1) Professional education, (2) Vocational/

technical education, (3) Secondary/high school education, (4 ) English 

as a second language, (5 ) Home and fam ily l i f e  education, (6) Personal 

enrichment education, (7 ) Recreational education, and (8 ) Social In te r ­

action education. (These areas are described more fu l ly  1n the section 

on Instrumentation 1n Chapter I I I . )

The type, extent, objectives and overall patterns o f p a r t ic i­

pation o f dependent African females In continuing education were exam­

ined. They Included: (1) The major area(s) of study, (2) the nature

of the program—degree/non-degree, diploma or c e r t if ic a te ,  (3) the 

1nst1tut1on(s) attended, and (4 ) the objectives fo r the selection and 

pursuit o f the area(s) 1n question.
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C h a ra c te r is t ic s  o f  p a r t ic ip a n ts
In  co n tin u in g  education

Area(s) o f study: Seventy-six (84 .4  percent) of the respondents were

partic ipants in one or a combination of continuing education a c t iv it ie s .  

The maximum number o f areas pursued by any one Individual was f iv e  and 

there were two such p artic ip an ts . About 40 percent o f the partic ipants  

were Involved 1n only one educational a c t iv ity .

The In i t ia l  Involvement of the m ajority of partic ipants was 

1n professional education. I t  was followed 1n descending or ler by 

vocational/technical education, social In teraction  education, English 

language classes and personal enrichment and, la s t ly ,  secondary/high 

school classes and home and fam ily l i f e  education.

Professional education dominated the sequence Indicating the 

strong In te re s t and desire o f the respondents to pursue degree programs. 

Vocational/technical and personal enrichment education were the next 

two popular areas.

The principal subjects studied under professional education 

were business adm inistration , education and social studies, and under 

vocational/technical education, nursing, secre taria l science and sewing.

In s titu tio n s  attended and 
credentials sought

Nine types o f In s titu tio n s  on the whole were attended by 

partic ip an ts . Four-year colleges were most frequently attended f o l ­

lowed by community colleges; wives' and women’s clubs were th ird .
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Other types of In s titu tio n s  frequented by smaller percentages Included 

adult education classes* Y.W.C.A.,Health Clubs and driving and sewing 

schools.

The m ajority of the women were pursuing degree programs. 

Following were wcmen who were working towards earning d ip lo m a s /c e rtifi­

cates. The large percentage o f women 1n the designated 11 non-degree" 

programs were 1n the less structured a c t iv it ie s  such as social in te r ­

action education and personal enrichment education.

Objectives fo r p artic ip a tio n  
1n education

The objectives fo r pursuing education were numerous. In  

general* the more s a lien t ones were to Increase professional competence; 

to acquire or Improve s k i l l ;  to seek a profession; to be of service to 

home country upon return; and to obtain a good job on returning home.

Characteristics of non-part1c1pants

Fourteen respondents (15 .6  percent) were non-part1c1pants 1n 

continuing education programs. Of th is  number, however* twelve In d i­

viduals Indicated the desire fo r p artic ip a tio n  1n the fu tu re . The two 

persons who expressed no In tention  o f partic ip a tin g  explained tha t th e ir  

presence 1n the United States was to assist husbands to complete th e ir  

studies.

The areas o f In te res t of women who Intend to p artic ip a te  la te r  

Include sewing* driving and secretaria l courses. The pressures of home 

resp o n s ib ilitie s * financia l constraints and re la tiv e ly  recent a rr iv a l 1n 

the United States were the frequently c ited  reasons fo r non-part1c1pat1on.
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Conclusions

Of a l l  the variables studied, length of stay In the United 

States had the strongest re lationship  to p artic ip a tio n  1n continuing 

education. The level o f s ignificance was .0199. P artic ipation  became 

a function of time 1n the country, though the degree or q u a lity  of 

p artic ip a tio n  was not necessarily re lated to the length of stay. The 

re lationship  of respondents' level of education to partic ip a tio n  1n 

continuing education was s ta t is t ic a lly  s ig n ific a n t. The level of s ig ­

nificance was .0129. In add ition , respondents and respondents' mothers' 

occupations showed association to p artic ip a tio n  1n education. Levels 

of significance were .0050 and .0447 respectively. This a ttests  to  

research findings which conclude tha t the level of previous education 

1s p o s itive ly  correlated with p a rtic ip a tio n , and that occupational back­

ground can also Influence p artic ip a tio n . A .0009 level of s ta tis t ic a l  

significance was calculated fo r husband's financia l status. This In d i­

cates the Influence and Importance of the husbands' fin an c ia l states on 

th e ir  spouses' educational pursuits.

Other findings and relationships were In teresting  and reveal­

ing though not as s ta t is t ic a lly  s ig n ific a n t.

Apparently, educational pursuits were a major preoccupation 

of the sample during th e ir  residence 1n the United States. Of ninety 

respondents Interviewed, 84.4 percent had pursued one or a varie ty  o f 

continuing education programs Irrespective of th e ir  previous educational 

backgrounds or th e ir  "lack o f motivation" while 1n A frica . In fa c t ,  

the great m ajority had pursued more than one area. The quest fo r
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degrees and c e r t if ic a t io n  was remarkably emphasized throughout the 

study. The reasons given by the 15.6 percent who had not partic ipated  

1n any continuing education were not re lated  to lack o f In te res t but 

to d if f ic u lt ie s  resulting  from home resp o n sib ilities  or financia l con­

s tra in ts .

Recommendations

Recommendations fo r foreign  
student advisors

The following recommendations generated from the answers of 

the respondents to the open-ended question are addressed to foreign  

student advisors and policy makers 1n the area of continuing education 

1n the Michigan area. Foreign student advisors may have some awareness 

of some of the shortcomings o f the American educational system and 

other problems Id e n tif ie d . The concerns expressed and even some of 

th e ir  causes are presented fo r the serious consideration of advisors 

and other foreign student o f f ic ia ls .  The areas of concern are:

(1) Finance— Limited financia l resources were a major 

problem fo r partic ipants 'and non-participants. Increased financia l 

assistance fo r married women 1n the form of scholarships, job oppor­

tu n it ie s , possible fee reduction (1n-state  tu it io n ) and Increased fam ily  

allowance from funding agencies are recommended.

(2) Cultural adjustment problems— Cross-cultural adjustment 

Is  a d i f f ic u l t  and sometimes painful but unavoidable process which 

foreign students undergo. The various programs w ithin and outside the 

various un ivers ity  centers which are directed a t assisting foreign
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students focus more on the "sponsored foreign student" and less on the 

wives whose re la tionship  w lttv the  u n ive rs itie s , especially during th e ir  

In i t ia l  stay, 1s e ith e r minimal or non-existent.

There exists a need fo r a more systematic Inclusion o f these 

women into  existing programs as well as Into new ones designed to attend 

to th e ir  peculiar needs as women and wives. There has been some In i t ia ­

t iv e  by foreign student o ffices  a t several un iversity  centers, with the 

collaboration of women's volunteer groups, to pay more attention  to 

these needs.

Another area of concern which must be considered 1n the 

orientation  o f these women Is what to expect, even remotely, as A fr i ­

cans 1n a m u lti-ra c ia l society. Racism, e ith e r In Its  pervasive or 

subtle form, 1s a re a lity  with which the women have to cope 1n American 

society. Therefore, a frank discussion o f the subject may be he lp fu l. 

The o rie n ta tio n , however d is ta s te fu l, may ease unpleasant experiences 

and a t the same time heighten the pleasant ones.

(3) Immigration—A lim ited  number o f wives come to the United 

States with the Intention o f going to school, but 1t 1s a c re d it to the 

society as a whole and 1n p artic u la r the educational system that many 

more women become motivated to do so. On the other hand, r ig id  Immigra­

tion polic ies and regulations become obstacles to the partic ip a tio n  of 

these women In continuing education programs. The F-2 v isa , fo r  

Instance, which 1s granted to  most foreign wives, often lim its  continu­

ing education. They are not allowed to go to school during the f i r s t  

year o f th e ir  stay 1n the United States and, thus, 1t 1s l ik e ly  the 

polic ies o f the Immigration authority could k i l l  th e ir  enthusiasm.
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At the same tim e, the women lose valuable time since, 1n most cases, 

they have to pursue and complete th e ir  programs w ith in  the time of stay 

of th e ir  husbands, which is  equally constrained by the time stipu lations  

of funding agencies such as the Agency fo r In ternational Development, 

United Nations agencies and home governments

The current Immigration po lic ies also re s tr ic t  a liens from 

employment and, consequently, th e ir  p artic ip a tio n  1n education 1s 

lim ited  fo r financia l reasons. The Im plications o f the 1irvn1grat1on 

status o f these women re la tin g  to school attendance should be explained 

by the various embassies and consulates which grant visas.

(4) University environment—The In terp re ta tion  o f c redentia ls , 

r ig id it ie s  1n admission, professors' biased a ttitudes  and the lack of 

A frican-oriented courses were found to be the major areas o f concern 

by the women 1n the study. Responses 1n the study pointed to a lack of 

f a i r  assessment of credentials earned 1n A frica . I t  was especially  

true fo r women from French-speaking A frica and those w ith credentials  

1n professional fie ld s  such as nursing. D if f ic u lt ie s  are sometimes 

experienced In the admission o f some women In to  un ivers ities  and other 

educational In s titu tio n s . The women stressed tha t there was d e fin ite  

bias against th e ir  admission to professional schools, espe d a l ly  medi­

cine and business. Irrespective  of background and competence.

The dependent African females complained about the negative 

attitudes o f professors. They were concerned that the professors a t  

times discouraged them from embarking on the more academically chal­

lenging pursuits even before they are able to prove themselves. The
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c a ll 1s• therefore , fo r  Increased channels of communication between 

professors and administrators and foreign student o ffic e rs  who appear 

to have a b etter understanding and appreciation of the problems o f the 

foreign student.

(5 ) Child care—The high cost and scarcity of ch ild  care 

f a c i l i t ie s  were Important considerations tha t prevented or made I t  

d i f f ic u l t  fo r African dependent females to p artic ip a te  1n continuing 

education programs. I t  appears that dissemination of Information on 

child  care f a c i l i t ie s  1s of major Importance. Respondents also 

expressed the wish that f a c i l i t ie s  be located close to the un ivers ity  

and a t re la t iv e ly  low cost.

Recommendations fo r home governments

Home governments o ffe ring  student scholarships were mentioned 

as having an important function to play 1n ameliorating the q u a lity  o f 

l i f e  of male students' spouses during the period o f residence In the 

United States. Though personal satis factio n  was derived and c red it  

gained fo r  th e ir  c e rt if ic a tio n  acquired 1n the United S tates, respon­

dents Indicated tha t home governments would enjoy the long-term benefits  

of th e ir  academic e ffo rts ; therefore , attempts should be made to 

Increase fin an c ia l assistance. Acquisition of s k il ls  and higher 

q u a lific a tio n  would suggest better performance which should contribute  

p o sitive ly  to national development. Many recoimendatlons were made.

(1) The respondents asked that home governments recognize 

the potential o f male students' spouses (p a rtic u la r ly  women with high 

school diploma or more) to pursue fu rth e r education In a country where
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educational f a c i l i t ie s  are read ily  ava ilab le  and women are encouraged 

to p artic ip a te  1n education. This recognition should be backed by an 

a cc es s ib ility  to more scholarships fo r wives or an Increase 1n husbands' 

stipends with specific  Instructions fo r wives' education.

(2) The wives o f many sponsored students complained that 

home governments provided Inadequate fam ily allowance. Their resources 

were In s u ffic ie n t to fu l ly  cover th e ir  needs fo r  housing* food and 

clothing. Provision fo r differences In c lim atic  conditions was neg­

lected In the fin an c ia l considerations of home governments. Home 

governments should do th e ir  best to provide more help. The same appeal 

must be extended to other funding agencies.

(3) Some wives o f students charged tha t they had no previous 

brie fing  about the type o f society they were coming to . I t  was* there­

fo re , recontnended tha t home governments provide counselling and 

Information 1n the form of "easy-to-read" brochures and pamphlets or 

lectures to male students and th e ir  wives. Information should deal 

with:

a) Nature of the American educational system highlighting 1n 

p artic u la r:

1. T u itio n —o u t-o f-s ta te  tu itio n  fo r women with student 

status;

11. Pressures from terminal exams and papers;

111. The a v a ila b il ity  of ju n io r and community colleges* 

with d eta ils  on the varie ty  of programs;

1v. L ife  1n a m u lti-ra c ia l society;
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v. Possibly some explanation about the Im plications of 

economic conditions 1n the United States.

(4 ) Respondents urged home governments to negotiate more 

care fu lly  with the United States government on th e ir  o f f ic ia l  po lic ies  

fo r students. Thqy wanted a possible relaxation of r ig id  polic ies  

against students who struggle to l iv e  on small earnings. Some African  

students* non-scholarship holders* need to obtain employment to support 

th e ir  fam ilie s . The wives, often assigned an F-2 visa status* In d i­

cated Its  lim itin g  e ffects  on work p o s s ib ilit ie s  and educational pur­

su its .

Respondents urged African governments to try  to become more 

knowledgeable about students' (both scholarship and non-scholarship 

holders) conditions 1n the United States. With better Information 

about the American educational system, the cost o f liv in g * and of 

society 1n general* financ ia l planning may be Improved.

Recommendations fo r dependent 
African females

The roles o f foreign student advisors and home governments 

1n Improving the q u a lity  of l i f e  fo r  dependent African females are 

obviously very Important; nonetheless* respondents remarked tha t the 

onus rests w ith them to learn , adjust and cooperate read ily  with friends  

or a u th o ritie s . Though they perceived areas where change could be 

effected only with the help or support of American or home governments* 

a great m ajority  did Is o la te  areas where they can, as a group or groups* 

help and protect one another. Organizing clubs or discussion groups
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where women who had been 1n the country longer can aid new a rriv a ls  

In the process o f adjustment was recommended. Cooperation of th is  

nature was expedient fo r both the old and the new.

Other e ffe c tiv e  action areas Id e n tif ie d  included baby s itt in g  

arrangements* English language sessions fo r  those d e fic ie n t 1n English 

and other social and academic events. At th is  le ve l* they are not 

faced w ith In s titu tio n a l demands and constraints.

The respondents reported that they, were aware tha t some of 

the services offered them by the university  through women's, wives' 

clubs and other organizations were not obligations but favors. E fforts  

of cooperation and encouragement among themselves were th e ir  business 

too.

Im plications fo r future research

The present work has attempted to gather systematic Informa­

tion with a view to broad postulates about the part1c1pat1on/non- 

part1c1pat1on o f dependent African females 1n continuing education.

I t  remains a pioneer work whose merits H e  1n the potential fo r fu rth er  

research 1n related areas. Such research may be e ith er rep lications  

fo r other groups who f a l l  In to  a fore1gner-student-w1fe typology.

There can be an extension to Include other groups from A frica  or the 

same group* but w ith partic ipants from other states outside Michigan; 

a s im ila r study to be conducted over time to elim inate temporal bias; 

or a more rigorous study and analysis o f aspects o f the study to  

establish more determinant relationships with regard to p a rtic ip a tio n / 

non-part1c1pat1on. Implications resulting  from the present study were:
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(1 ) The present study was re s tric ted  to Sub-Saharan Africa  

excluding countries o f North A frica and the Republic of South A frica . 

Also excluded were married African women 1n the area without th e ir  

spouses, as well as single African women. An extension o f the study 

to Include these groups would provide the opportunity to discern the 

variables re la tin g  to p artic ip a tio n  unique to those 1n the present 

study. Replication fo r non-African foreign student wives could also 

serve to reveal s im ila r it ie s  or to emphasize unique problems and orlenta  

tlons.

(2 ) The population could be extended to Include people out­

side Michigan. In elim inating any biases that may be a ttrib u ted  to the

"Michigan environment," an Increase 1n the size of the sample w ill 

allow fo r rigorous s ta tis t ic a l analysis.

(3) The study could be replicated e ith e r fo r  another point

1n time or over time. The present study was conducted during a period 

of economic recession with stringent prohibitions on job opportunities  

fo r a liens . This was re flected  1n the responses of both participants  

and non-part1c1pants with regard to financ ia l resources to pay fo r  

education. Also, the designation of 1975 as International Women's Year 

might have led to heightened expectations which might have been 

re flected  1n the responses of the women.

A follow-up study or a re p lica tio n  over time may show biases 

1n the present study and perhaps provide other valuable Information.

(4) In the present study» urban-rural d iffe re n tia ls  regard­

ing p artic ip a tio n  could not be established due to the predominance of 

urbanites. Cultural differences w ith in  and between countries were not
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evaluated as to th e ir  Impact on p artic ip a tio n . These and other aspects 

of the stu4y could be examined 1n d e ta il fo r  more useful Insights.

Concluding Statement

This study has brought to focus a research-neglected segment 

of American college and un ivers ity  population— the foreign student w ife  

who strives  to meet the educational challenge. While the small size  

of the research population studied may l im it  the a p p lic a b ility  o f the 

find ings, some knowledge has been generated that can contribute to 

better communication between d iffe re n t foreign countries of the world, 

p a rtic u la rly  the Third World countries, and foreign student o ffices  and 

organizations of the United States.

The overriding ambition of most of the women— the desire to 

learn and acquire c e rtif ic a te s  and diplomas—w ill hopefully be a wel­

come and satis fy ing  sign to those women's organizations and groups 

committed to enlighten women of the world and to Improve th e ir  ways of 

l i f e .  The re a liza tio n  of educational goals and career aspirations by 

respondents, 1n spite  of the financia l and fam ily -re la ted  fru s tra tio n s , 

leads to a suggestion fo r a follow-up study on the u t i l iz a t io n  of 

knowledge acquired 1n the United States on returning home. A v a ila b ility  

of such Information w ill double the chance of b e tte r services to foreign  

student wives.
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APPENDIX A 

LETTERS



To: Foreign Student Advisors 1n selected Michigan colleges and un1vers1t1c

8th September, 1975 

Dear S1r/Madam:

1 am a doctoral student 1n Continuing Education a t Michigan State Un1vers1t 
East Lansing. I am currently  undertaking research fo r my d issertation  on 
the p artic ip a tio n  patterns o f dependent African females (wives o f African  
male students) 1n various educational a c t iv it ie s  1n Michigan, tyy objective  
1s to determine the factors tha t motivate or In h ib it  th is  category o f women 
In th e ir  p artic ip a tio n  1n educational a c t iv it ie s  1n the United States.

To obtain such Inform ation, 1 Intend to use questionnaires to  Interview  
these women who may currently  be a f f i l ia te d  with your In s titu tio n . There­
fo re , I am w ritin g  to  ask to be provided with a l i s t  o f African male stu­
dents and th e ir  dependents (wives) from which I  may choose a representative  
sample. In  add ition , I  w il l  also ask that th e ir  country of c itizensh ip  be 
Included.

Your assistance and cooperation 1n th is  regard Is  s o lic ite d  and w il l  be 
greatly  appreciated. The Foreign Student Advisor a t Michigan State Univer­
s ity , Dr. August G. Benson, w il l  be forwarding a le t te r  o f Introduction to 
you on my behalf.

Sincerely yours, ^

jS2L*. & t
Daphne £ . E. Williams (ms)
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A

To: Dependent African females (wives of African male students 1n selected
colleges and un ivers ities  1n Michigan)

November 25th, 1975

Dear Madam:

I am an African student from S ierra Leone, West A frica . I  am currently  
enrolled a t Michigan State University working towards a doctoral degree 
1n Continuing Education with emphasis on women 1n general and African  
women 1n p a rtic u la r.

One witnesses today an Increasing number of African women coming to the 
United States fo r various reasons. Some come as married women to jo in  
th e ir  husbands and go to school and others come s t r ic t ly  to pursue th e ir  
educational careers. Very l i t t l e  1s known about African women 1n the 
United States generally but, more s p e c ific a lly , about married women and 
th e ir  educational a c t iv it ie s .

This 1s what the study seeks to know. I am Interested 1n the African  
married woman who 1s here with her husband 1n Michigan and who came 
expressly or Inexpressly to go to school. I t  1s hoped th a t the Informa­
tion  gained from th is  study w ill be o f great assistance to foreign student 
administrators In Michigan educational In s titu tio n s  In th e ir  e ffo rts  to 
plan more e ffe c tiv e ly  to meet the needs of foreign married women on 
campus.

As an African woman and as a foreign student acquainted with the problems 
of African wives, I  fe e l the attention  and the resources made ava ilab le  
to African wives can be Increased 1f the problem areas are Id e n tif ie d .
I w il l  be v1siting your campus from December 15th to  20th, 1975 to In te r ­
view you and the other African married women who may be around. Can you 
give me approximately tw enty-five minutes of your time? You are assured 
tha t a l l  Information s o lic ite d  w ill  be treated most c o n fid e n tia lly .

Thanks fo r your cooperation.
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September 4 , 1975 111

To: Foreign Student Advisor

Dear Sir/Madam:

This le t te r  1s w ritten  on behalf o f the study being undertaken by Ms.
Daphne W illiam s, a foreign student from Sierra Leone, working on a 
doctoral program 1n Continuing Education here a t Michigan State U n iversity , 
East Lansing. In addition to completion of an MA 1n L ingu is tics , Ms. 
Williams has had some special experiences since her a rr iv a l on campus.
Fall term, 1970. She was selected to represent th is  university  a t the 
White House Conference on Youth held a t Estes Park, Colorado, 1n the 
Spring o f 1971. She worked a t the In ternational In s titu te  fo r Labor 
Studies 1n Geneva from October, 1974 to May, 1975, and she was recently  
an active p artic ipan t 1n the In ternational Women's Year Conference 1n 
Mexico C ity . Therefore, she 1s especially well q u a lified  to accomplish 
this study.

Ms. Williams Intends to Investigate the p artic ip a tio n  patterns of depen­
dent African females (wives of African male students) 1n various educa­
tional In s titu tio n s  1n Michigan. This study, 1t Is  hoped, w il l  be of 
great relevance and significance not only to her country or to th a t part 
of the world from which she comes but also to Michigan College adminis­
tra to rs  such as foreign student advisors and other un ivers ity  o f f ic ia ls  
who are concerned with the adjustment and progress of foreign students 
and th e ir  fa m ilie s . With the Increasing trend toward admission of foreign  
students a t the graduate le v e l, more foreign students are married and 
bring fam ilies w ith them. Educational In s titu tio n s  are under increasing 
pressures to assume some degree of resp o n s ib ilities  fo r the fam ily as 
well as the student (foreign and American). These pressures may be 
a lle v ia ted  by the In s titu tio n  o ffering  special opportunities fo r wives 
or dependents or the wives seeking out a t th e ir  own in it ia t iv e  such 
opportunities which th is  study 1s designed to Id e n tify .

The study also has the potential to o ffe r  useful and Important lessons 
to educational planners, both 1n the U. S. and elsewhere, who are now 
Increasing th e ir  e ffo rts  to design and develop programs fo r (married) 
women to continue th e ir  education. Ar\y help you can, therefore , o ffe r  
Ms. Williams 1n the conduct of th is  stutjy w ill be g reatly  appreciated.

S incerely,

August ti. senson 
Foreign Student Advisor

AGB:ngs
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THE INTERVIEW QUESTIONNAIRE

The following questions served as a guideline fo r the Interview .

SECTION 1

Background and Family Information

1. What 1s your home country?

2. Are vou from?
1j the national capital
2) a provincial or regional capital
3) a c ity
4) a town
5) a v illa g e
6) other

3. What 1s your re lig ion?
1) Christian
2 ) moslem
3) none
4) other

4. What 1s your age?
1) under 22 years
2) 22 -  26 years
3) 27 -  30 years
4) 3 1 - 3 4  years
5) 3 5 - 3 8  years
6) over 38 years
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5. Your English language background
A. How many years did you study English before you came to the 

United States?
1) not a t a l l
2) 1 - 3 years
3) 4 - 7 years

8 - 11 years
5) 12 -■ 15 years
6) over 15 years

B. How would you ra te  your level of English proficiency?

_________ Very Good_____ Good_______ Fair______ Poor_______ Very Poor
Reading
W riting
Conversation

C. I f  you attended the following In s titu tio n s , what were the 
main languages of Instruction  that were used? (Specify  
whether foreign or vernacular)

Primary school ________________________________________

Secondary school 

College

What was your main occupation p rio r to coming to the United States?
1) Housewife 9) Teacher (elementary, high
2) Secretary or clerk school)
3) Cashier, bookkeeper. 10) Teacher (u n iv e rs ity , t ra in ­

bank t e l le r ing college)
4) Midwife or nurse 11) Professional ( l ib ra r ia n ,
5) Petty trader ve te rin arian , lawyer.
6) C aterer, seamstress. doctor . . . )

f lo r is t ,  housekeeper 12) C iv il servant
7) Student (high school. 13) Priestess

teacher tra in in g ) 14) Private business person
8) Student (un ivers ity ) 15) Other
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7. What was your husband's main occupation p rio r to coming to the 
United States?

1) Professional (engineer. 8) P riest
doctor, l ib ra r ia n , 9) Army and law enforcement
veterinarian  . . . ) 10) Private business person

2) C iv il servant 11) Cashier, bookkeeper, bank
3) Teacher (elementary, t e l1er

high school) 12) Secretary or clerk
4) Teacher (u n iv e rs ity , 13) Other

tra in ing  college)
5) Researcher
6) Student (high school.

teacher tra in in g )
7) Student (un ivers ity )

8. What 1s (was) your fa th e r's  main occupation?
1) Professional (engineer, 8 Nurse

doctor, l ib ra r ia n , 9\ Army and law enforcement
veterinarian  . . . ) 10) S k illed  laborer (a rtis a n .

2) C iv il servant d riv e r . . . )
3) Teacher (elementary. 11) Private business person

high school) 12) Petty trader
4) Teacher (u n iv e rs ity , 13 Fanner, fisherman, hunter

tra in ing  college) 14) Other
5) P ries t
6) Secretary or clerk
7) Cashier, bookkeeper,

bank t e l le r

What Is (was) your mother's main occupation?
1) Housewife 8) Teacher (u n iv e rs ity , t r a in ­
2) Secretary or c lerk ing college)
3) Cashier, bookkeeper, 9) Professional ( l ib ra r ia n ,

bank t e l le r v e terin arian , lawyer,
4) Midwife or nurse doctor . . . )
5) Petty trader 10) C1v1l servant
6) C aterer, seamstress, 11) Private business person

f lo r is t ,  housekeeper 12) Other
7) Teacher (elementary,

high school)
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10. What 1s (was) your fa th e r's  level of education (In d ica te  highest 
leve l attained;?

1) No education
2) Adult education class (church school, e tc .)
3) Began primary/elementary school
4) Finished primary/elementary school
5) Began secondary school
6) Finished secondary school
7) Began college
8) Has college degree
9} Has post-graduate degree

10) Has local re lig ious  or teaching degree

11. What 1s (was) vour mother's level of education (Ind icate  highest 
level attained)?

1) No education
2) Adult education (church school, e tc .)
3) Began primary/elementary school
4) Finished primary/elementary school
5) Began secondary school
6) Finished secondary school
7) Began college
8) Has college degree
9) Has post-graduate degree

10) Has local re lig ious or teaching degree

12. What was your leve l o f education p rio r to coming to the United 
States (In d ica te  highest level attained)?

1) No education
2) Began primary school
3) Finished primary school
4) Began secondary school
5) Finished secondary school
6) Two-year teacher tra in in g  college c e r t if ic a te
7) 4 - 5  year teacher tra in ing  college c e r t if ic a te
81 1 - 2  year nursing school c e r t if ic a te
9) 1 - 2  year technical tra in ing

10) Bachelor's degree
11) Master's or other graduate degree
12) Professional degree— lib ra r ia n , lawyer
13) 3 - 4  year nursing school c e r t if ic a te
14) Other ____________________________________________________
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13. Why did you stop there and not continue your studies a t home 1n 
Africa?

1) Lack o f educational opportunity beyond leve l/a rea  completed
21 Lack of funds
3) Too many fam ily and home resp o n s ib ilities
4) To seek employment and help fam ily
5) Schooling disrupted by war
6) To continue education 1n the U. S. or elsewhere
7) To accompany/join husband In the United States
8) End of professional tra in ing
9) Lack of f a c i l i t ie s  1n area of In teres t

10) Did not meet entry requirements
11) To jo in  husband and attend school
12) D issatis fied  with school a t  home
13) Got a scholarship and decided to  leave home

14. Which degree(s) does your husband hope to earn in the United States?
1) Bachelor's degree 4) M. D.
2) Master's degree 5) Post-doctoral, post M. D.
3) Doctoral degree

15a. How many children do you presently have?

15b. What are th e ir  ages?
1) Under 3 years
2) Between 4 and 6 years
3) Between 7 and 12 years
4) Between 13 and 17 years
5) Over 17 years

16. How long have you been 1n the United States?

_____________________________  weeks

SECTION 11 -  PARTICIPATION IN EDUCATIONAL PROGRAMS IN THE UNITED STATES

17. Since you have been 1n th is  country, what kinds of a c t iv it ie s  have 
you been Involved 1n to continue your learning?

A. How long a f te r  you came to the United States did you s ta rt  
taking part 1n an educational a c tiv ity ?

weeks
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B. What 1s (was) your f i r s t  area o f study?

C. Towards what degree, diploma or c e r t if ic a te  are (were) you 
working?

D. For how long have you been Involved or were you Involved 1n 
th is  area?

E. What in s titu tio n  are you attending or did you attend?

F. What 1s (was) the main reason fo r pursuing th is  area?
11 To f u l f i l l  p rerequisite  fo r program
2) To seek a profession 
31 To meet d iffe re n t people 
41 To prepare fo r college or profession 
51 To acquire or Improve s k il l  
61 To keep busy and gain knowledge 
71 To Increase professional competence 
81 To supplement fam ily Income
9) To earn a degree or c e r t if ic a te  

101 To obtain a good job on return to  home country 
111 To strengthen fam ily 's  re lig ious background
12) To learn English and improve communication 1n American

English
13) To be able to o ffe r  services to home country

18 A. What other areas have you studied?
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B. Towards what degree, diploma or c e r t if ic a te  are (were) you 
working?

C. For how long have you been Involved or were you Involved In this  
(these) area(s)?

D. What 1nst1tut1on(s) are you attending or did you attend?

E. What 1s (was) the main reason fo r pursuing th is  (these) area(s)?
1) To f u l f i l l  prerequisite fo r program
2) To seek a profession
3) To meet d iffe re n t people
4) To prepare fo r  college or profession
5) To acquire or Improve s k il l
6) To keep busy and gain knowledge
7) To Increase professional competence
8) To supplement fam ily Income
9) To earn a degree or c e r t if ic a te

10) To obtain a good job on return to home country
11) To strengthen fam ily 's  re lig ious  background
12) To learn English and Improve communication 1n American

English
13) To be able to o ffe r  services to home country
14) Other _____________________________________________________
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19. How much support did you have from each of the following 1n your 
decision to continue your education In the United States?

Great Moderate L i t t le  No
____________ Support______ Support______ Support______ Support_____
Husband___________________________________________________________
Parents
Neighbor
Friends
Church
S e lf ----------------   ~  -------------Other - - - - - -  —

20. Are (were) you more motivated to study In the United States than 
you were In Africa?

 Yes   No

21. I f  yes, what 1s (are ) the main reason(s) fo r  th is  motivation?
1) More opportunities and encouragement fo r study here fo r  

married women
2) B etter f a c i l i t ie s  fo r pursuit o f studies 1n the United States
3) Combination o f work and studies 1n the United States
4) Wider range o f subjects
5) Nothing "better" to do with time
6) Age is no re s tr ic t io n ; more comfortable 1n school here due

to the presence of other older people
7) System of education 1s more f le x ib le  and accommodating
8) Less demands on fam ily l i f e  so more time and money to study
9) Bad weather forces one to stay Indoors and study

10) Other________________________________________________________

22. I f  no, what 1s (are ) your main reason(s) fo r  lack o f motivation?
1) No fees fo r higher education a t home
2) Would attend school e ith e r 1n United States or a t home
3) Pace of studies 1s too fa s t In the United States
4) Lack o f good child  care f a c i l i t ie s
5) Value of education In United States is  less
6) High demands of fam ily upkeep 1n United States
7) Language problem
8) Do not l ik e  being 1n the United States 1n general
9) Weather 1s a problem

10) Cost o f liv in g  1s too high
11) Other_______________________________________________________
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23. Do you agree or disagree w ith the following statements about
educational classes 1n the United States?

Strongly Strongly
__________________________ Agree Agree Disagree Disagree

1. More suitab le  times 
fo r  classes than in  
your country

2. More varie ty  o f 
classes than 1n your 
country

3. B etter teaching 
methods than 1n your 
country

4. Easier courses here 
than 1n your country

5. B etter courses r e la t ­
ing to your country

6. Other

SECTION I I I  -  NON-PARTICIPATION IN EDUCATIONAL PROGRAMS IN THE UNITED 
______________ STATES_______  _______ _________________________

24. I f  you have not taken part 1n any educational a c t iv ity  1n the 
United S tates, do you plan to take part la te r?

   Yes No Unsure

25. I f  yes, what area(s) do you plan to study?

26. Toward what degree(s), dlploma(s) or c e r t lf lc a te (s )  w il l  you work?
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27. What M ill be the length o f time 1n which you w ill be Involved? 
______________________________     weeks

28. What 1nst1tut1on(s) w ill you attend?

29. What w il l  be your main reason fo r pursuing th is  (these) area(s)?
1) To f u l f i l l  p rerequisite  fo r  program
2) To seek a profession
3) To meet d iffe re n t people
4) To prepare fo r college or profession
5) To acquire or Improve s k il l
6) To keep busy and gain knowledge
71 To Increase professional competence
8) To supplement fam ily Income
9) To earn a degree or c e r t if ic a te

10) To obtain a good job on return to home country
11) To strengthen fam ily 's  re lig ious background
12) To learn English and Improve communication 1n American 

English
13) To be able to o ffe r  services to home country
14) Other ______________________________________________________

30. What 1s (are ) the reason(s) which may explain why you have not been 
able to take part In an educational a c tiv ity ?

1) Oo not have credentials here
2) High costs ( tu it io n , books)
3) Too many home resp o n s ib ilities
4) Have ju s t arrived and not w ell-adjusted
5) Visa problems
6) Language problems
7) Financial problems
8) Other _______________________________________________________



220

SECTION IV -  GENERAL INFORMATION

31. What Is  your husband's source o f fin an c ia l support while 1n school?
Money from home 
U. S. or home scholarship 
University asslstantshlp or fellowship  
Own savings 
Current earnings 
Foundation grant 
Employer back home 
Other

What 1s your source of financia l support while 1n the United
States?

1) Money from husband
2) Money from home
3) U. S. or home scholarship
4) University asslstantshlp or fellowship
5) Own savings
6) Own earnings
7) Husband's fin an c ia l assistance and your own earnings
8 Foundation grant
9 Other

33. Before leaving home, did you have plans to continue your education 
when you arrived 1n the United States?

Yes N o _____________________Unsure

34• I f  vos, how did you f i r s t  become Interested in these programs?
1) Husband gave you a ll  the Information
2) Obtained Information yourself on a rr iv a l
3) Obtained information from magazine or newspaper 1n home 

country
4) Obtained Information from home and American friends
5) Had v is ite d  the United States before so got the Information
6) Parents encouraged you to use the opportunity to go to school 

1n the United States
7) Corresponded with In s titu tio n s  1n the United States
8) American embassy 1n home country provided b rie fing  on United 

States educational system
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9) Obtained Information through the church a t home 
101 Have never been Interested
11) Other____________________________________________

35. I f  you decided to continue your education a fte r  a rr iv in g , what 
factors contributed to such a decision?

1) Encouragement from husband
2) Encouragement from friends
3) Encouragement from fam ily
4) New educational opportunities
5) T.V. and radio Information
6) No job opportunities, bored, so decided to go to school
7) Other_____________________________________________________

36. W111 you seek employment when you return to your country?
1) U111 seek employment
2) W111 return to e a r l ie r  employment
3) W ill seek new employment
4) M ill seek no employment 
5} M ill go back to  school
6) Do not know
7) Other________________________________________________

37. Would you l ik e  to make additional comments and suggestions about 
your stay 1n the United States as an A frican , a w ife and/or mother, 
and/or student? These comments may be helpful to those concerned 
with foreign students and th e ir  adjustment process 1n the United 
States.

GOOD LUCK AND THANKS FOR YOUR ASSISTANCE
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Females' Highest Level o f Education Attained 1n Selected African  
Countries (C j) .

Country
(Vw irf

Population by 
Age Group

Age
Group

Total
No.

Female
Population

Female 
Populatl 
% o f To

Ghana
(1960)

15-24
25-54
55+
25+

1,128,100
2,164,000

438,580
2,602,580

582,570
1,054,880

203,790
1,258,670

Kenya
(1962)

15-24
25-34
35+
25+

1,419,629
1,134,672
1,753,830
2,888,502

765,098 
637,005 
833,179 

1,470,184

Lesotho
(1966)

15-24
25-34
35-64
65+
25+

141,431 
91,669 

187,984 
54,277 

333,930

85,420
62,350

112,022
35,340

209,712

Liberia
(1962)

15-24
25+

167,655 
471,049

93,650
235,420

Malawi
(1966)

25-34
35-64
65+
25+

531,627 
847,256 
161,161 

1,540,044

304.485
454,652

79,357
838,494

Uganda
(African Pop.) 
(1959)

16-45
45+

2,853,000
780,000

1,494,000  
36,500

Zaire
(African Pop.) 
(1955)

15-24
25-34
35-54
55+
25+

1,853,839
2,322,653
2,833,236

711,766
5,867,655

1,013,708 
1,296,323 
1,424,982 

338,391 
3,059,696

Zambia
(1969)

25-34
35-64
65+
25+

545,314
842,597

88,673
1,476,584

303,921
401,313

39,699
744,933

51.6
48.7
46.4
48.3

53.8
56.1
47.5
50.8

60.3 
68.0
59.5
65.1
62.8

55.8
49.9

57.2
53.6
49.2
54.4

49.7
46.7

54.6
55.8
50.2
47.5  
52.1

55.7
47.6
44.7 
50.4

UNESCO: Country Reports
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I

i  With No 
Schooling 1st Level 2nd Level Post

Secondary
incompietea Completed

t X X X X X X % X X
>ta1 Female Total Female Total Female Total Female Total Fema

14.2 79.0 32.3 19.5 2.9 1.1 0.6 0,
M 93.6 13.0 5.7 1.3 0.4 0.8 0.
12.7 96.9 7.5 2.9 0.0 0.1 0 .0 0.
16.2 94.1 12.1 5.3 1.1 0.3 0.7 0,

Sfi.6 70.0 40.2 28.1 3.0 1.8 0.2 0,
B.9 82.4 28.1 16.2 2.6 1.1 0.4 0,
C.7 91.8 15.4 7 .0 1.6 1.0 0.3 0
7.3 87.8 20.4 11.0 2.0 1.1 0.3 0

8.3 7.1 80.4 91.8 1.3 1.1 0.0 0
3.2 14.1 74.0 84.2 2.8 1.7 0.1 0
10.3 32.8 58.2 66.6 1.4 0.6 0.1 0
(4.2 75.5 25.4 24.4 0.4 0.1 0 .0 0
R.l 34.4 57.2 64.7 1.6 0.9 0.1 0

H.4 91.9 8 .5 3.1 7.1 3.4 2.5 1.3 0.4 0
12.3 96.5 2.1 0 .8 2.9 1.4 1.7 0.8 1.0 0

e.4 74.2 36.8 25.7 0.9 0.1 0.0 0
8.0 80.4 30.8 19.5 0.2 0.0 0.0 0
16.4 85.5 23.6 14.5 0.0 0.0 0.0 0
7.5 78.7 32.1 21.3 0.4 0.1 0.0 0

1.0 83.5 17.6 11.6 6.9 3.3 3.2 1.1 0 .0 0
8.2 96.4 7.8 2.7 1.9 0.5 0.8 0.3 0 .0 0

8.0 90.2 26.3 0 .5 2.4 0.7 2.4 0.7 2.4 0
B.8 97.5 14.1 0.2 1.2 0.1 1.2 0.1 1.2 0
1.8 99.3 7.2 0 .0 0 .5 0.0 0.5 0.0 0.5 0
8.4 99.9 1.5 0 .0 0.1 0.0 0.1 0.0 0.1 0
1.0 98.6 9.2 0.1 0.7 0.1 0.7 0.1 0.7 G

1.6 67.9 31.2 25.6 10.4 3.9 3.7 0.8 0.7 G
1.3 85.8 23.2 11.5 4.6 1.0 1.1 0.3 0.5 C
f.8 94.8 10.0 3.8 1.3 0.6 0.3 0.3 0.1 C
1.9 79.0 25.4 16.8 6.5 2.2 , 2 .0 0 .5 0.6 C

(Ref. |



Estimated Female Enrollment by Level of Eajcatlon (C0) .
(Thousands;

1st Level 2nd Level 3rd Level

(M) (H) (M)
(H) Total Female as Total Female as Total Female as

Year Total Female % of Total Female % of Total Female % of Total % of Total

0>  M  
C  0> 1960 5655 5286 38 357 34 12 21 37

U  T >  « 1965 7848 7309 39 518 32 21 21 38
1970 10916 9983 41 900 33 33 20 40T> O

< 5 - 2
1971 11717 10681 41 997 34 39 21 40u J  <0 

< 1972 12512 11370 41 1098 35 44 22 41

1960 53880 45951 39 7369 31 560 25 38
ol 1965 78896 64683 40 13152 34 1060 29 39
* §

1970 163026 82761 42 18436 35 1829 30 40
M S 1971 107539 85858 42 19617 35 2064 30 40
Q u 1972 112515 88810 42 21399 36 2306 31 40

1960 87753 60956 49 23434 48 3363 35 48
V « 1965 103731 66821 49 31301 48 5609 38 48

1970 113257 69582 49 35128 49 8547 41 48
•1 c 1971 113863 68928 49 35939 49 8996 41 48
I I 1972 115019 67970 49 37467 49 9582 42 48
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