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ABSTRACT

AN EXPLORATORY STUDY DESCRIBING THE FAVORABLE 
AND UNFAVORABLE ADAPTIVE BEHAVIORS OF 

MINORITY HIGH RISK FRESHMEN AT 
MICHIGAN STATE UNIVERSITY

By

Raymond Jackson

Purpose o f  the  Study

This study at tempted to  I n v e s t ig a te  the  adap ta t io n  t o  co l leg e  by 

m in o r i ty  high r i s k  freshmen. In p a r t i c u l a r ,  1 t  considered the adap t ive  

fun c t io n ing  of a group o f  high r i s k  freshmen who en te red  Michigan S ta te  

U n iv e rs i ty  In the Fall  o f  1977.

Methodology

In o rde r  to research  the  conception o f  adap ta t ion  1n r e l a t i o n  to  

th e  high r i s k  m inor i ty  s tu d e n t ,  in te rv iew s  with  t h i r t y - e i g h t  high r i s k  

m in o r i ty  freshmen a t  Michigan S t a te  U n iv e rs i ty  were conducted. More 

s p e c i f i c a l l y ,  these  In terv iews were s t r u c t u r e d  around the  fol lowing s ix  

c r i t i c a l  adap t ive  t r a n s a c t i o n s :

1. Re-al igning E x p ec ta t io n s : Favorable a d ap ta t io n  req u i re s  t h a t

adapt ing  persons r e - a l i g n  t h e i r  ex p ec ta t io n s  1n the d i r e c t i o n  

of  a commonly shared r e a l i t y  u n t i l  t h e r e  are  no major 

d is c re p a n c ie s .
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2. Process ing  Losses : Favorable adap ta t ion  r eq u i re s  t h a t  adap t ing

persons process  t h e i r  s e l f -p e r c e iv e d  losses  and confirm or  

d i sc o v e r  s e l f - p e r c e iv e d  gains u n t i l  the gains a re  experienced  

as outweighing the  l o s se s .

3. Bui ld ing  R e la t i o n s h ip s : Favorable adap ta t ion  re q u i r e s  t h a t

adap t ing  persons e s t a b l i s h  a suppor t ive  group t h a t  responds to  

t h e i r  needs f o r  s e c u r i t y ,  s t im u la t i o n ,  and i d e n t i f y  in  the  new 

environment.

4. Acguiring Resources: Favorable adap ta t ion  r e q u i r e s  t h a t  a d a p t ­

ing persons gain  access  to  key resources- in the  new environment 

by le a rn in g  where, when, and how to  acqu ire  b a s ic  in fo rm a t io n ,  

m a t e r i a l s ,  and personal  a s s i s t a n c e .

5. Inc reas in g  Self-Management; Favorable adap ta t ion  r e q u i r e s  t h a t  

adap t ing  persons e s t a b l i s h  s u f f i c i e n t  s e l f - d i r e c t i o n  to  p reven t  

o r  overcome the f e e l in g  o f  being a t  the  mercy of  the  

e x p e c ta t io n s  o f  o th e r s  in  the  new environment.

6. E s ta b l i s h in g  C o m p a t ib i l i ty : Favorable a d ap ta t io n  r e q u i r e s  t h a t

adap t ing  persons e s t a b l i s h  c o m p a t ib i l i ty  ( i f  no t  f u l l  i d e n t i f i ­

c a t io n )  w ith  the  customs, mores, t r a d i t i o n s ,  and va lues  o f  the  

new environment.

Findings

This s tudy  was designed to  determine whether common adap t ive  

behaviors o r  a t t i t u d e s  e x i s t e d  among a sample o f  m inor i ty  high r i s k  

freshmen who could be grouped as e i t h e r  favorab le  o r  unfavorable  in
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t h e i r  adap t ive  process .  The r e s u l t s  o f  t h i s  s tudy supported the  

con ten t io n  t h a t  in d iv id u a ls  adap t ing  to  a new environment do confron t  

common adap t ive  exper iences .

An in -dep th  a n a ly s i s  o f  th e  f i v e  most favorab le  and f i v e  most 

unfavorable  adaptors  produced the  f i v e  major f in d ing s  l i s t e d  below:

1. I t  appears  t h a t  m inor i ty  high r i s k  freshmen are  ab le  to  

r e - a l i g n  ex pec ta t io n s  when they do not encounter  d issonance 1n too 

many a spec ts  o f  t h e i r  l i v e s .  F u r th e r ,  I t  appears t h a t  a c lu s t e r in g  

o f  u n f u l f i l l e d  exp ec ta t ion s  i s  s u f f i c i e n t  t o  cause cons iderab le  

d i f f i c u l t y  1n the adap t iv e  process .

2. When a m inor i ty  high r i s k  freshman has f e e l i n g s  o f  being

forced  in to  a new environment when ano the r  I s  p r e f e r r e d ,  he o r  she forms

a neg a t iv e  s e t  of  exp ec ta t io n s  which f u r t h e r  complicates the  adapt ive  

p rocess .

3. I t  appears t h a t  m inor i ty  high r i s k  freshmen who have

grega r ious  p e r s o n a l i t i e s  as opposed to  i n t r o v e r t s ,  may have a d i s t i n c t

advantage 1n bu i ld ing  r e l a t i o n s h i p s .

4. The s t r e n g th  o f  the  s t u d e n t ' s  l inkage  to  needed resources

appears  to  be determined by the  scope of  those resources  and h is  or  her

i d e n t i f i c a t i o n  with them.

5. I t  appears  t h a t  the  e s tab l i sh m en t  o f  c o m p a t ib i l i t y  1s not

r e l a t e d  to  a cause and e f f e c t  syndrome 1n the  environment,  but  r a t h e r

t o  a sense  o f  community, making a c o n t r i b u t i o n ,  and e s s e n t i a l l y  being 

involved in the  environment,
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CHAPTER I

INTRODUCTION AND STATEMENT 

OF THE PROBLEM

In troduc t ion

American h igher  education enro l lments  more than doubled during 

the  decade of  the 1960s. In f a c t ,  according to  a r e c e n t  r e p o r t  from 

the  Carnegie Commission on Higher Education,  c o l leg e  and u n i v e r s i t y  

enro l lments  inc reased  more rap id ly  during the  pe r iod  from 1959 to  1969 

than a t  any o th e r  time 1n the h i s t o r y  o f  h igher  ed uca t io n .  This rap id  

Increase  in s tu d e n t  enrol lments  was p a r t i a l l y  due to  the  e g a l i t a r i a n  

p o s i t io n  t h a t  many co l leges  and u n i v e r s i t i e s  advocated,  f o r  th e  decade 

o f  the  s i x t i e s  saw the doors to  predominant white  I n s t i t u t i o n s  open to  

m inor i ty  and low-income groups.

Many o f  these  "new s tuden ts"  came to  the  environments o f  academe 

with high hopes and c a r e e r  a s p i r a t i o n s ,  f o r  they were the  f i r s t  in  t h e i r  

immediate f a m i l ie s  to  en ro l l  1n a c o l le g e  or  u n i v e r s i t y .  But,  f o r  l a rg e  

numbers o f  them, t h i s  open door o ppor tun i ty  soon became a revo lv ing  door 

and t h a t  period  o f  happiness and exci tement  tu rned  to  one of  apprehen­

s ion  and disappointment .  Although many o f  these  "new s tu d e n ts "  were 

a b l e ,  wi thout  any a s s i s t a n c e  from the  i n s t i t u t i o n s  In which they were 

e n r o l l e d ,  t o  reach t h e i r  educa t ional  go a l ,  s t i l l ,  many o th e r s  were met 

by t o t a l  f r u s t r a t i o n  and f a i l u r e .

1
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Recognition o f  t h i s  s i t u a t i o n  has led to  the  es tab l ishm en t  o f  

programs designed s p e c i f i c a l l y  f o r  the  "high r i s k "  s tu d en t  In co l leges  

throughout the  country .  The I n t e n t  of  these  programs was to  make a 

spec ia l  e f f o r t  to  e n ro l l  s tu d e n ts  whose lack o f  p rep a ra t io n  f o r  c o l lege  

places them a t  a d isadvantage  1n competi t ion with o th e r  s tuden ts  1n 

co l lege  and to  o f f e r  them an oppor tun i ty  to  overcome the d i f f i c u l t i e s  

of  the p a s t  and succeed academically  In the  f u tu re .

Despite  such admirable alms, a t  many I n s t i t u t i o n s  where these  

programs e x i s t ,  t h e re  1s an a t t i t u d e  t h a t  because these  s tu d en ts  are  

admitted with  high school averages lower than those o r d i n a r i l y  req u i re d ,  

there  1s a g r e a t e r  r i s k  t h a t  they w i l l  not  complete t h e i r  c o l lege  

educat ion .  What many members 1n the c o l le g e  environment seem to  lack 

Is  a c l e a r  unders tanding  o f  the  high r i s k  s tu den t  and, th u s ,  g e n e r a l l y ,  

they blame him f o r  h is  Inadequate p rep a ra t io n  f o r  c o l lege  l i f e .  Yet 

the  l i t e r a t u r e  c l e a r l y  p o in ts  to  severa l  f a c to r s  which may c o n t r ib u te  

t o  a s t u d e n t ' s  lack  o f  t r a i n i n g  and p r e p a r a t io n ,  such as :  (a)  the

high s c h o o l ' s  f a i l u r e  to  p repare  him academically  and psycho lo g ica l ly  

f o r a  c o l l e g e  o r  u n i v e r s i t y  environment (Roueche, 1977; Gibbs, 1974);

(b) d i f f i c u l t i e s  in  the  home which i n t e r f e r e  with s tudying ;  (c)  concern 

with economic problems; and (d) the  high s c h o o l ' s  f a i l u r e  to  give such 

a s tud e n t  an o p por tun i ty  to  achieve  h is  f u l l  p o t e n t i a l  (Churchman,

1971).

Desp i te  the  aforementioned uneasiness  about the  success 

p o te n t i a l  o f  high r i s k  s t u d e n t s ,  c o l leg e s  and u n i v e r s i t i e s  have 

acfcnltted co n s id e ra b le  numbers o f  them. T he i r  admittance has been,
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In a la rge  p a r t ,  a response to  the so c ia l  cond i t ions  which were 

p re v a le n t  throughout the  decade o f  the  1960s and the  f i r s t  few ye a r s  

o f  the  1970s. American so c i e ty  was in the  m ids t  o f  a s o c i a l l y  tu r b u le n t  

pe r iod  in i t s  h i s t o r y  which found blacks and whites  marching and demon­

s t r a t i n g  and co l leg es  and u n i v e r s i t i e s  in a co n s tan t  s t a t e  o f  s tu d e n t  

a g i t a t i o n  and s e i z u r e .  I t  was t h i s  type o f  s o c i a l  u n r e s t  which caused 

many postsecondary i n s t i t u t i o n s  to  reexamine t h e i r  i n s t i t u t i o n a l  p h i lo s ­

ophies and s o c ie ta l  r e s p o n s i b i l i t i e s .  And, as a r e s u l t  of  t h i s  i n t r o ­

s p e c t io n ,  a commitment to  m in o r i t i e s  was made. More s p e c i f i c a l l y ,  t h i s  

commitment was based on th re e  f a c t o r s  which were the  impetus f o r  the  

doors o f  t r a d i t i o n a l  postsecondary i n s t i t u t i o n s  opening:  (a)  the

e g a l i t a r i a n  concept o f  educa t iona l  o p p o r tu n i ty ;  (b) th e  experiencing  

by American so c ie ty  o f  an unprecedented techno log ica l  growth which made 

the oppor tun i ty  f o r  ob ta in ing  a good job  much more d i f f i c u l t  f o r  minor­

i t i e s  and o th e r  low-income groups;  and (c)  p re s su re s  by m in o r i t i e s  f o r  

a t o t a l  and meaningful i n t e g r a t i o n  in to  the  mainstream o f  American l i f e  

(Cross land ,  1976).

In 1963 Michigan S t a t e  U n iv e rs i ty  jo in e d  o th e r  co l leg e s  and 

u n i v e r s i t i e s  in t h i s  endeavor by adm it t ing  22 high r i s k  black and 

white  s tu d en ts  under " P ro je c t  E th y l . "  Ouring the  nex t  th re e  years  

approximately  50 to  60 s tu d e n ts  were admit ted  per  y e a r ;  these  s tu d en ts  

were s e l e c te d  from the G rea te r  Lansing a r e a ,  and they showed the  

p o t e n t i a l  t o  succeed 1n h igher  ed u ca t io n ,  but  were lacking the 

necessary  high school grade p o in t  average a n d /o r  SAT/ACT t e s t  

sco res  f o r  r e g u la r  freshman admit tance .
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I t  was not  u n t i l  the Spring o f  1967 t h a t  the  Board o f  T ru s tee s  

decided to  conmlt the  U n iv e rs i ty  f u r t h e r .  The " D e t ro i t  P ro je c t"  was 

thus i n i t i a t e d  with a primary focus on the  rec ru i tm en t  and admission 

o f  e d u c a t io n a l ly  d isadvantaged black s tuden ts  from the D e t r o i t  area  

(Hamilton,  1973). A f te r  the  new program had been o pe ra t ing  f o r  a pe r iod  

of  th re e  y e a r s ,  however, concerns and is sues  about the  program's geo­

g rap h ica l  emphasis were r a i s e d  by c i t i z e n s  1n o th e r  p a r t s  of  the  s t a t e .  

Those concerns prompted the Univers i ty  to  take  a se r io u s  look a t  the 

p o l ic y  o f  l im i t in g  s e l e c t i o n  o f  s tu d en ts  t o  the  D e t ro i t  a rea  only .  The 

r e s u l t  was a s ta tew ide  rec ru i tm en t  p o l icy  and a change 1n the  program's 

name, 1n 1970, to  "Developmental Program" 1n o rd e r  t o  r e f l e c t  t h i s  new 

emphasis (Higginbotham, 1973).

In 1971 Michigan S t a t e  U n iv e r s i ty ' s  m inor i ty  popula t ion  made 

up 8 .9  p e rcen t  of  the  Fa l l  e n te r in g  c l a s s ,  the  h ig h es t  pe rcen tage  s in c e  

sp e c ia l  rec ru i tm en t  and admission e f f o r t s  began 1n 1967. O f f i c i a l  

records  of th e  U n iv e rs i ty  show, however, t h a t  the  percentage  o f  minor­

i t i e s  In the  en te r in g  freshman c la s s e s  d ec l ined  a f t e r  1971. Thus, from 

Fa l l  o f  1971 to  Fa l l  o f  1973, the re  was l e s s  than a 2 pe rc en t  r i s e  In 

black enro l lm ent  a t  Michigan S t a te  U n iv e rs i ty ,  but the  black s tu d e n t  

popu la t ion  a t  MSU stayed b a s i c a l l y  th e  same during these  y e a r s .  Black 

en ro l lm en t  t o t a l e d  a l i t t l e  over  6 p e rcen t  o f  the  40,000 member s tu d e n t  

body; m in o r i t i e s  as a whole t o t a l e d  a l i t t l e  over  7 p e rc en t .  In 1974 

th e re  was a s l i g h t  drop in  black enrol lment  from t h i s  Fall  1973 6 p e r ­

c en t  f i g u r e .  Then, from Fa l l  1975 to  Fa l l  1977, the  l a r g e s t  d e c l in e  

occu rred ,  with black and m in o r i ty  enro l lment  decreas ing  c o n s i s t e n t l y .
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The r e s u l t  o f  t h i s  t r e n d :  Michigan S t a t e  U n ive rs i ty  c u r r e n t ly  has a 

black enro l lm ent  o f  5 .5  p e rc e n t ,  and the p r e d ic t io n s  a re  t h a t  1 t  w i l l  

decrease  even f u r t h e r  1n the  Fa l l  o f  1978. Out o f  more than 40,000 

s tu d e n ts  who e n r o l l e d  1n the  Fa l l  o f  1977, only 2,436 were black and 

only 770 rep re sen ted  o th e r  m in o r i t i e s .  Michigan S ta te  U n ive rs i ty  1s 

thus a predominantly white  u n i v e r s i t y .

Many e d u c a t io n a l ly  d isadvantaged s tuden ts  have surv ived  on 

the  campus of Michigan S t a te  U n iv e rs i ty  during th e  15 yea r s  s ince  the 

beginning of " P ro je c t  E th y l . "  Enrollment da ta  r o u t in e ly  compiled by 

the  r e g i s t r a r ' s  o f f i c e  suppor t  t h i s  s ta tem en t .  These data  show t h a t ,  

from th e  Fall o f  1967 through the  Fall  o f  1972, the  Developmental 

Program r e c r u i t e d  919 e d u c a t io n a l ly  disadvantaged s tu den ts  and by 

1973 only  254 (27.6 p e rc en t )  had dropped out  of  the  u n i v e r s i t y .  The 

remaining 72.4 p e rc en t  did succeed 1n s p i t e  of many o b s t a c l e s .  How 

e d u c a t io n a l ly  d isadvantaged s tu d e n ts  cope with and adapt  to  a la rge  

r e s i d e n t i a l  environment, such as t h a t  t y p i f i e d  by Michigan S ta te  

U n iv e r s i ty ,  was o f  major concern in t h i s  s tudy.

The Research Problem

The dilemma o f  t h i s  i n v e s t i g a t i o n  l i e s  in  the  widespread 

a t t r i t i o n  among m in o r i t i e s  in  sp e c ia l  programs on t r a d i t i o n a l  c o l leg e  

campuses throughout th e  country .  For more than a decade the  way f o r  

m in o r i t i e s  to  achieve  academic success  on t r a d i t i o n a l  c o l lege  campuses 

has been through remedial co u rse s ,  t u t o r i n g ,  and counsel ing .  Yet 

r e s ea rch e r s  have c o n s i s t e n t l y  proven t h a t  these  c o r r e c t i v e  so lu t io n s
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have been I n e f f e c t i v e .  Now more than ev e r  b e fo re ,  high a t t r i t i o n  

continues  to  plague programs c re a te d  s p e c i f i c a l l y  f o r  m in o r i t i e s  as 

these  high r i s k  s tuden ts  continue  to  drop out  o f  c o l l e g e ,  d i s i l l u s i o n e d  

about the  educa t iona l  process and cons ider ing  themselves f a i l u r e s  f o r  

not  having adapted t o  c o l l e g e .

For those who remain, the  problem c o n s i s t e d  o f  determining 

whether th e re  a r e ,  among them, common i d e n t i f i a b l e  adap t ive  behav io rs ,  

f e e l i n g s ,  and a t t i t u d e s  among m inor i ty  high r i s k  freshmen t h a t  can be 

c a teg o r ized  as e i t h e r  favorab le  o r  unfavorable  in  t h e i r  a d ap ta t ion  to  

Michigan S t a te  U n ive rs i ty .

Purpose o f  the  Study

I t  was the  purpose o f  t h i s  s tudy to  i n v e s t i g a t e  the  a d ap ta t io n  

to  c o l le g e  by m inor i ty  high r i s k  freshmen. This study thus considered 

the adap t ive  func t ion ing  of a group o f  high r i s k  freshmen who en te red  

Michigan S t a t e  U nive rs i ty  in the  Fall o f  1977.

A s e t  o f  p o s tu la t e s  based on t r a n s a c t i o n s  which a re  seen as 

c r i t i c a l  and necessary  to  persons adap t ing  to  a new environment was 

t h e  ba s i s  f o r  t h i s  i n v e s t i g a t i o n .

This study was guided by the  fo l lowing e x p lo ra to ry  q u e s t io n s :

1. What a re  the  adap t ive  behaviors  t h a t  d i s t i n g u i s h  among high 

r i s k  freshmen who adapt  favorab ly  to  Michigan S t a te  U n ive rs i ty  

and those  who do not?

2. What a re  the  p e rc e p t io n s ,  f e e l i n g s ,  and a t t i t u d e s  o f  high r i s k  

freshmen about Michigan S t a te  U n ive rs i ty?
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In an e r a  o f  sca rce  resources  and d e c l in in g  enro l lments  and 

b i r t h r a t e s ,  u n i v e r s i t i e s  are  f e e l in g  Increas ing  p re s su re s  to account 

f o r  t h e i r  expend i tu res  and develop new pools o f  p o t e n t i a l  s tu d e n ts .

A r e c e n t  r e p o r t  publ ished  by the American A ssoc ia t ion  f o r  Higher 

Education (1977) Ind ica ted  t h a t  by the  y e a r  2000 zero  popula t ion  

growth might be reached and th a t  the  p o te n t i a l  pool f o r  t r a d i t i o n a l  

c o l lege -ag e  s tu d e n ts  w i l l  be s i g n i f i c a n t l y  reduced In the  nex t  30 y e a r s .  

P re d ic t io n s  such as these  have prompted many c o l leg e s  and u n i v e r s i t i e s  

to  develop new Ideas about the  market  f o r  p o t e n t i a l  s tu den t  c l i e n t e l e .  

The r e s u l t s  o f  t h i s  s tudy may a id  s i g n i f i c a n t l y  1n t h a t  sea rch .

From t h i s  s tu dy .  I t  i s  a l s o  hoped t h a t  some p re l im ina ry  r e s u l t s  

can be ob ta ined  which w i l l  add to  our l im i te d  knowledge about how edu­

c a t i o n a l l y  d isadvantaged s tuden ts  adapt  t o  a new u n i v e r s i t y  environment. 

More s p e c i f i c a l l y ,  1t 1s hoped t h a t  Informat ion  can be e x t r a p o la te d  t h a t  

w i l l  a id  u n i v e r s i t i e s  and c o l leg e s  1n making t h e i r  environments more 

r e l e v a n t  and adaptab le  to  the  new pool of  s tu d e n ts  they  a re  seeking 

to  a t t r a c t .

Assumptions Regarding Adaptation

A r e c e n t  s tudy by Meharblan (1976) sugges ts  t h a t  th e r e  a re  a 

c e r t a i n  s e t  o f  g u id e l in e s  t h a t  has emerged which should enable  people 

to  r e l a t e  the  n a tu re  o f  p a r t i c u l a r  environments to  t h e i r  own f e e l in g s  

and b e h av io rs ,  t o  ev a lu a te  th e  d i f f e r e n t  environments 1n which they f in d  

themselves ,  and t o  understand why some environments make them f e e l  good 

o r  bad,  e x c i te d  o r  bored, and ten se  o r  com for tab le .  He contends t h a t
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such a de terminat ion  i s  poss ib le  because a system has been developed 

by environmental psychologis ts  (who believe t h a t  the  environment i s  

a t o t a l  process and man and h is  environment a re  in separab le )  based on 

massive amounts o f  d a ta ,  a huge number o f  o b se rv a t io n s ,  a few simple 

d o - o r - d o n ' t  r u l e s ,  some c ruc ia l  assumptions, and a few g e n e r a l i z a t io n s .  

For the  purpose of  ana lys is  and in v e s t ig a t io n ,  components can be 

a b s t r a c t e d ,  i f  c e r t a in  of  t h e i r  broad assumptions a re  accepted.  Some 

o f  these  f a r - reach in g  assumptions from I t t e l s o n  (1974) and Proshansky 

(1970) a re  as follows:

1. I t  i s  assumed th a t  peop le 's  fee l ings  o r  emotions a re  
what u l t im a te ly  determine what they do and how they 
do 1 t .

2. I t  1s a l s o  assumed th a t  environments can cause 1n us 
f e e l in g s  of  anger ,  f e a r ,  boredom, p le a su re ,  or  whatever,  
and do so rega rd less  o f  how we think we should f e e l  1n 
such environments; and furthermore these f e e l in g s  wil l  
cause us to  behave 1n c e r t a in  ways, r eg a rd le s s  o f  how 
we th ink  we should behave. This i s  not  to  say t h a t  we 
cannot e x e rc i s e  f a i r l y  subs tan t ia l  control  over  our 
publ ic  behavior.

3. A p a r t i c u l a r  environment causes c e r t a in  emotional 
rea c t io ns  in a person. These reac t ions  1n tu rn  cause 
the  person to approach or avoid the  environment to  a 
g r e a t e r  o r  l e s s e r  degree. By approaching o r  avoiding 
the  environment in whatever degree, the  person 
in troduces  some s o r t  o f  change in i t .

4. Human behavior  in r e l a t io n  to  a physical  s e t t i n g  i s  
enduring and con s i s ten t  over time and s i t u a t i o n ;  
th e re fo re  the c h a r a c t e r i s t i c  p a t te rn s  o f  behavior  
f o r  t h a t  s e t t i n g  can be id e n t i f i e d .

5. Human behavior in r e l a t io n  to physical s e t t i n g  rev ea ls  
d i v e r s i t y  over space a t  any given moment and continuous 
v a r i a b i l i t y  in any given space over t ime—th e  freedom 
o f  choice  o f  any individual  1n any physical  s e t t i n g  
has def ined  l im i t s .
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6. Although th e r e  i s  only one environmental s i t u a t i o n ,  
th e r e  a re  as many surroundings as the re  a re  components 
1n the  environmental  process t h a t  can occupy the  same 
p lace  1n 1 t ,  and t h e r e f o r e ,  the  surroundings o r  view 
o f  the  environment o f  each 1s n e c e s s a r i l y  unique a t  
any given time.

7. Although the  p a r t i c i p a n t  remains l a r g e ly  unaware of  
h i s  surroundings In the  environmental p ro cess ,  these  
surroundings  continue  to  e x e r t  cons iderab le  Inf luence  
on h i s  behavior .

These assumptions lend support  to  the  t r a n s a c t io n s  t h a t  w i l l  

be the  focus and b as i s  f o r  t h i s  s tudy .  Throughout the  d iscuss ion  of  

the  to p ic  o f  a d ap ta t io n  to  new environments,  the  l i t e r a t u r e  c o n s i s t e n t l y  

r e f e r s  t o  th e  I n t e r a c t i o n  o f  the  Indiv idual  and h is  environment. The 

r e s e a r c h e r  ag rees  with the  views o f  the  a u t h o r i t i e s  In the  f i e l d s  o f  

ad ap t iv e  theory  and environmental  psychology,  f o r ,  Indeed, the  I n d i ­

vidual  and the  environment a re  c o n s ta n t ly  I n t e r a c t i n g  with each o t h e r .  

However, the  r e s e a rc h e r  p r e f e r s  to  use the term " t r a n s a c t io n "  as opposed 

to  I n t e r a c t i o n  because,  to  the  r e s e a r c h e r ,  a t r a n s a c t io n  emphasizes the 

r o l e  o f  s e l f - p e r c e p t io n s  and exp ec ta t io ns  in  de f in ing  th e  new env iron­

ment to  which one Is  to  adapt .

These t r a n s a c t io n s  were developed by Dr. Max Raines, p r o f e s s o r ,  

a t  Michigan S t a t e  U n iv e rs i ty  (1977) 1n conjunc tion  with h is  course 

Education 816B--Group Behaviors.  In o rd e r  t o  i n v e s t i g a t e  these  

t r a n s a c t i o n s ,  1 t  must be understood t h a t  t h i s  concept o f  t r a n s a c t io n s  

1s new and u n t r i e d .  T h ere fo re ,  t h i s  s tudy 1s an a t tem pt  to  v e r i f y  and 

b r ing  some credence to  the  concept o f  adap t ive  t r a n s a c t i o n s .

The fo l lowing adap t ive  t r a n s a c t io n s  w i l l  be explored f o r  t h e i r  

re levance  1n d i s t in g u i s h in g  th e  favo rab le  and unfavorable  adap t ive  

behaviors  o f  high r i s k  freshmen a t  Michigan S ta t e  U n iv e rs i ty :
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C r i t i c a l  Transac t ions  In Adapting 
to  New Envl ronments~

1. Re-a l ign ing  E x pec ta t io n s : Favorable adap ta t io n  r e q u i r e s  t h a t  

adap t ing  persons r e - a l l g n  t h e i r  expec ta t ions  1n the d i r e c t i o n  

o f  a commonly shared r e a l i t y  u n t i l  th e re  a re  no major 

d i s c re p a n c ie s .

2. Processing L osses : Favorable a d ap ta t io n  req u i re s  t h a t  adapting 

persons process  t h e i r  s e l f - p e r c e iv e d  lo s se s  and confirm or  

d isco ve r  s e l f -p e r c e iv e d  gains u n t i l  the  ga ins  a re  experienced 

as outweighing the  l o s s e s .

3. Building R e la t i o n s h ip s : Favorable adap ta t ion  r eq u i re s  t h a t

adapt ing  persons e s t a b l i s h  a suppor t ive  group t h a t  responds

to  t h e i r  needs fo r  s e c u r i t y ,  s t i m u l a t i o n ,  and i d e n t i t y  1n the

new environment.

4. Acquiring Resources: Favorable ad ap ta t io n  re q u i r e s  t h a t

adapt ing  persons gain  access to  key resou rces  1n the new 

environment by le a rn in g  where, when, and how to  acq u i re  

ba s ic  In form at ion ,  m a t e r i a l s ,  and personal  a s s i s t a n c e .

5. Inc reas ing  Self-Management: Favorable a d ap ta t io n  re q u i r e s

t h a t  adap t ing  persons e s t a b l i s h  s u f f i c i e n t  s e l f - d i r e c t i o n  to  

p revent  o r  overcome the  f e e l in g  of  being a t  the  mercy o f  the  

ex p ec ta t io n s  o f  o th e r s  in the  new environment.

6. E s ta b l i sh in g  C o m p a t ib i l i ty : Favorable a d ap ta t io n  r e q u i r e s  t h a t

adapt ing  persons e s t a b l i s h  c o m p a t ib i l i ty  ( i f  not  f u l l  i d e n t i f i ­

c a t io n )  with  the  customs, mores, t r a d i t i o n s ,  and va lues  o f

the  new environment.
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Conceptual Framework

Adaptat ion to  new environments i s  a process  which a l l  human 

beings exper ience .  Often ad ap ta t io n  is  e asy ,  sometimes i t  i s  d i f f i c u l t ,  

and once in a while  i t  Is  overwhelming, but  i t  i s  an e v e r -p re s e n t  occur­

rence in man's day-to-day  e x i s te n c e .  Adaptation i s  something t h a t  i s  

accomplished by l iv in g  organisms in  i n t e r a c t i o n  with t h e i r  environment. 

According to  King (1973), "Adaptation i s  a p ro ce ss ,  a dynamic feedback 

between organism and environment,  wherein both organism and environment 

may be transformed or  changed. The end o r  s teady s t a t e  toward which 

th e  ego s t r i v e s  in  t h i s  process  i s  g r a t i f i c a t i o n  and p le a s u r e . "  

G enera l ly ,  most in d iv id u a ls  who are  p a r t i c i p a t i n g  in the  adap t ive  

process  seek to  a d ju s t  to  the  environment or a l t e r  the  environment 

to  f i t  t h e i r  own needs. White (1974), however, sees a dap ta t io n  from 

a d i f f e r e n t  pe rsp ec t iv e  when he says t h a t  i t  "does not  mean e i t h e r  a 

t o t a l  triumph over the  environment or  t o t a l  su r ren de r  to  i t ,  but  

r a t h e r  s t r i v i n g  toward an accep tab le  compromise."

Because the  adap t ive  process  i s  one of  feedback between the 

ind iv idua l  and the  environment,  i n t e r n a l l y  the  Ind iv idua l  should be 

capable  o f  s e l e c t i n g  from the environment those  th in g s  t h a t  a re  p e r ­

so n a l ly  g r a t i f y i n g  and f u l f i l l i n g  with regard  to  h is  own needs.  

E x te r n a l ly ,  the  Ind iv idual  should have th e  a b i l i t y  both to  (a) 

a c c u ra t e ly  perce ive  the  ex te rn a l  environment f r e e  from d i s t o r t i o n  

according to  h is  own su b je c t iv e  needs,  and (b) impact the  environment 

in such a way t h a t  he i s  ab le  t o  c r e a t e  o r  f o s t e r  a c o n s t r u c t iv e  r a t h e r
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than a d e s t r u c t iv e  c l im ate  (H a l l ,  1977). J e r s i l d  (1952) lends

suppor t  to  the  above s ta tement  1n h is  d e f i n i t i o n  of  the " s e l f " :

A p e r s o n ' s  s e l f  i s  the  sum t o t a l  o f  a l l  he can ca l l  h i s .
The s e l f  inc ludes  among o th e r  t h in g s ,  a system o f  i d e a s ,  
a t t i t u d e s ,  v a lu e s ,  and commitments. The s e l f  i s  a p e rso n 's  
t o t a l  s u b je c t iv e  environment; i t  Is  the  d i s t i n c t i v e  c e n te r  
of  experience  and s i g n i f i c a n c e .  The s e l f  c o n s t i t u t e s  a 
p e r s o n ' s  in n e r  world as d i s t in g u i s h e d  from the  o u te r  world 
c o n s i s t in g  o f  a l l  o th e r  people and th in g s .

When adapt ing  to  a new environment,  many In d iv id ua ls  a re  unaware 

o f  the  importance o f  a f i t  between environmental expec ta t ions  and s e l f -  

p e rc ep t io n .  Thus, they experience  an i n t e r n a l  Imbalance between t h e i r  

though ts ,  f e e l in g s , a n d  a c t io n s .  Also because of t h i s  unawareness, many 

become f r u s t r a t e d ,  uncomfortable, and d i s i l l u s i o n e d  with themselves and 

the  environment (King, 1973).

Researchers on th e  th e o r i e s  o f  th e  adap t ive  process be l ieve  

t h a t  an environment a f f e c t s  people in d i f f e r e n t  ways. F u r th e r ,  they 

b e l iev e  t h a t  some o f  the  reasons f o r  t h i s  d i f f e r e n c e  a re  the physio­

lo g ic a l  makeup of in d iv id u a l s ;  a t t i t u d e s  toward, and p a s t  experience  

w i th ,  va r ious  p lac es ;  lack of f a m i l i a r i t y  and s o p h i s t i c a t i o n  in dea l ing  

with p lac e s ;  and the  ways people c o g n i t iv e ly  process  the  information 

they rece ive  from t h e i r  surroundings (Meharbian, 1976).

Research Design and Methodology

A p re l im ina ry  review of  l i t e r a t u r e  led  to  the  r e a l i z a t i o n  t h a t  

the  term a dap ta t ion  i s  viewed in  numerous ways, thus  making i t  d i f f i c u l t  

to  de f ine  i t  In such a way so as to  ensure  a g e n e ra l ly  accep tab le  mean­

ing .  The development o f  a conceptual  framework was req u i red  to permit
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a more unders tandable  and lu c id  view of  the  concept o f  adap ta t io n  as 

1 t  r e l a t e s  to  t h i s  s tudy.

In o rd e r  to  r esea rch  t h i s  concept  1n r e l a t i o n  to  the  high r i s k  

m ino r i ty  s tu d e n t ,  an Interview with 38 high r i s k  m inor i ty  freshmen a t  

Michigan S ta te  U n ive rs i ty  was conducted. Questions 1n th e  ins t rument  

were s t r u c tu r e d  around the s ix  c r i t i c a l  adap t ive  t r a n s a c t io n s  l i s t e d  

p rev io u s ly .

For th e  purpose o f  t h i s  s tud y ,  a d ap ta t ion  Is  def ined  as 

fo l low s:  Adaptation Is a t r a n s a c t io n a l  process t h a t  i s  c re a te d  

between an Ind iv idua l  and h is  environment. This t r a n s a c t io n  may 

cause a change o r  t rans fo rm at ion  in both the  Individual  and the  

environment (Coelho, 1963; King, 1973; Raines,  1977).

Study L im ita t ions

This study was exp lo ra to ry  1n na tu re  and i t s  main purpose was 

to  I n v e s t ig a te  the  adap ta t io n  to  c o l le g e  by m inor i ty  high r i s k  freshmen 

1n terms o f  the  t r a n s a c t io n s  assumed necessary  f o r  favo rab le  ad justment  

to  new environments.

The design o f  t h i s  s tudy was l im i te d  in severa l  ways. F i r s t ,  

t h i s  s tudy was l im i te d  t o  an In v e s t ig a t io n  of those s tu d e n ts  w i l l i n g  

to  p a r t i c i p a t e  1n the  s tudy ;  n o n p a r t i c ip a n ts  may be d i f f e r e n t  from the  

s tudy p a r t i c i p a n t s .  Second, while  in  the  process o f  complet ing the  

s tu d y ,  new concepts  and f a c t o r s  may have been i d e n t i f i e d  which were 

n o t  a n t i c i p a t e d ;  however, beyond re p o r t in g  them, no a t tem pt  was planned 

to  analyze such unexpected f in d in g s .  T h i rd ,  th e  In terv iew Instrument
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c o n s t ru c ted  to  c o l l e c t  the ap p ro p r ia te  data  f o r  t h i s  study was s e l e c te d  

t o  Insure  o b j e c t i v i t y ;  however, some b ias  1s always I n e v i t a b l e .  Four th ,  

1 t  was d i f f i c u l t  t o  determine c a u s a l i t y  because the  Information and 

pe rcep t ions  c o l l e c t e d  were not  g e n e ra l ly  c o n t r o l l e d ,  and the data not  

e m p i r ic a l ly  t r e a t e d .  F in a l ly ,  a lthough the  r e s u l t s  o f  t h i s  study a re  

g e n e ra l l z a b le  only t o  t h i s  p a r t i c u l a r  popu la t ion ,  they  may have much 

needed, useful  Im plica t ions  f o r  s i m i l a r  co l lege  popu la t io n s .

Study D el im i ta t ions

This i n v e s t i g a t io n  was de l im i ted  In the  fo l lowing ways: (a)  t o

th e  campus o f  Michigan S t a te  U n iv e rs i ty ,  (b) to  the  Support ive  Services  

Program, (c)  to  m inor i ty  freshmen who en te red  1n the  Fall  o f  1977, and,  

f i n a l l y ,  (d) to  responses from 38 p a r t i c i p a n t s .

D e f in i t io n  of  Terms

For the  purpose o f  t h i s  s tud y ,  the  following d e f i n i t i o n s  were

used:

A dap ta t ion : Adaptation 1s a t r a n s a c t io n a l  process  t h a t  1s 

c re a te d  between an Ind iv idua l  and h i s  environment. This t r a n s a c t io n  

may cause a change o r  t rans fo rm at ion  1n both the  in d iv id ua l  and the 

environment (Coelho, 1963; King, 1973; Raines, 1977).

Behaviors : The manner 1n which someone behaves;  so c ia l  

conduct ,  a t t i t u d e s ,  p e r s o n a l i ty  (Mann, 1978).

Minori ty  S tu d e n ts : Students  who a re  i d e n t i f i e d  as belonging 

t o  one o f  the  e th n i c  groups,  such a s ,  Black American, Native American, 

Puerto  Rican, Mexican-American, o r  Asian American (Hamilton, 1973).
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High Risk S tu d e n ts : Those Ind iv idua ls  who, because o f  poor

high school academic records and low SAT/ACT sc o re s ,  would not  be

admit ted  to  co l leg e  as r e g u la r  adm its ,  but  who show p o t e n t i a l  f o r  

success  In c o l leg e  through I n ta n g ib le  q u a l i t i e s  (Moore, 1970).

T ra n sa c t io n : An exchange o f  s e l f -p e r c e p t io n s  and expec ta t ions

between an Ind iv idua l  and the new environment to  which he Is  to  adapt 

(Raines ,  1977).

Adaptor : An Ind iv idua l  1n the process  o f  adapt ing  o r  a d ju s t in g

to  a new environment (King, 1973).

Adjust lve  Behavior: An i n d iv i d u a l ' s  e f f o r t s  p a t t e rn e d  to  meet 

environmental  ex p ec ta t ion s  with  l i t t l e  o r  no emphasis by the  Individual  

on a l t e r i n g  the  environment to f i t  h is  own needs (H a l l ,  1977).

Overview

In Chapter II  the  l i t e r a t u r e  p e r t i n e n t  to  t h i s  study 1s 

reviewed. The f i r s t  s e c t io n  d e f in e s  and d e sc r ib es  var ious  a u t h o r i t i e s '  

views o f  the  high r i s k  s tu d e n t .  The second se c t io n  d i sc u sse s  some o f  

t h e  major c h a r a c t e r i s t i c s  of  sp e c ia l  programs, while s e c t io n  th ree  

reviews severa l  r e p o r t s  which c o n s id e r  the high a t t r i t i o n  r a t e  among 

m in o r i t i e s  1n predominantly white  co l leg es .  The fou r th  se c t io n  d i s ­

cusses  l i t e r a t u r e  p e r t i n e n t  to  s tu d e n t  a d ap ta t io n  to  c o l l e g e .  F i n a l l y ,  

s e c t i o n  f iv e  reviews l i t e r a t u r e  s t r e s s i n g  th e  need f o r  a more r e l e v a n t  

and comprehensive freshman o r i e n t a t i o n  program.

The design and method o f  conducting the  study 1s p resen ted  in 

Chapter I I I .  This c h a p te r  Includes  a d e s c r ip t io n  o f  th e  source of  d a ta ,
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t h e  design and development o f  the  ins t ruments  used to  c o l l e c t  the  

d a t a ,  and the procedures s e l e c t e d  t o  analyze the  d a ta .

Chapter IV Includes a p re s e n ta t io n  o f  the  da ta  c o l l e c te d  

during  the  s tudy in a d e s c r i p t i v e  form. The a n a ly s i s  of the data  

and a summary o f  f in d in g s  conclude the  c h ap te r .

Chapter V, the  f i n a l  c h ap te r ,  con ta ins  a s ta tem ent  of 

conc lus ions  and recommendations f o r  f u r t h e r  re sea rch .



CHAPTER I I

REVIEW OF RELATED LITERATURE 

In t ro du c t io n

The l i t e r a t u r e  i s  q u i t e  p r o l i f e r o u s  on m i n o r i t i e s '  en trance  

i n to  predominantly white  i n s t i t u t i o n s  o f  h igher  educa t ion .  I t  i s  a lso  

somewhat abundant in  regards  t o  a p rognosis  f o r  curing the  academic 

d e f i c i e n c i e s  o f  th ese  s tu d e n ts .  However, i t  i s  p r a c t i c a l l y  no n ex is ten t  

on the  ad ap t iv e  process  o f  these  s tu den ts  to  t r a d i t i o n a l  i n s t i t u t i o n s  

o f  h ig h e r  educa t ion .

Wright (1972) notes  t h a t  even though m in o r i t i e s  have been 

provided with  impressive t u t o r i a l  and counsel ing  s e r v i c e s ,  given non­

c r e d i t  math and E n g l i sh ,  pe rm it ted  to  c a r ry  a minimal semester  c r e d i t  

hour load ,  and fu rn ished  with  jobs  and pocket  money (as need and 

a b i l i t y  suggested)  so t h a t  they could compete e qua l ly  with t h e i r  

"nondeprived" white  c o u n te r p a r t s ,  they  have s t i l l  continued to  drop 

out of  c o l l e g e  during t h e i r  freshman y e a r .  He thus m ain ta ins  t h a t  

"something i s  s t i l l  s e r i o u s l y  i f  no t  p e r i l o u s l y  wrong with what we 

a re  doing to  g e t  b lack  s tu d e n ts  in to  and through American co l leges  

and u n i v e r s i t i e s "  (p. 3) .

As s t a t e d  above, numerous s tu d ie s  have in v e s t i g a t e d  th e  various 

c h a r a c t e r i s t i c s  and a sp ec t s  o f  sp e c ia l  programs t h a t  provide  se rv ic e s

17
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f o r  th e  m ino r i ty  s tu d e n t ,  y e t  only a few have attempted to  look a t  

the  com plex i t ie s  o f  the  t r a n s i t i o n  m inor i ty  s tuden ts  experience  when 

e n te r in g  a predominantly white  u n i v e r s i t y ,  complexi t ies  which o f ten  

r e s u l t  In t h e i r  dropping o u t .  This study a ttempted to  undertake such 

an I n v e s t ig a t i o n  based on a t h e o r e t i c a l  framework t h a t  was developed 

s p e c i f i c a l l y  f o r  1 t .

The l i t e r a t u r e  search included th re e  major sources :  (1)

D i s s e r t a t i o n  A bs trac ts  I n t e r n a t i o n a l ,  (2) ERIC {Educational Resources 

Information C e n te r ) ,  and (3) Educational Index. And the  l i t e r a t u r e  

review 1s d iv ided  In to  f i v e  major s e c t io n s :

1. D e f in i t io n s  and D escr ip t ions  o f  the  High Risk S tudent;

2. General C h a r a c t e r i s t i c s  of  Specia l  Programs;

3. A t t r i t i o n  Among M ino r i t i e s  in  T ra d i t io n a l  U n i v e r s i t i e s ;

4. T r a n s i t io n  to a College or  U n iv e rs i ty  Environment; and

5. Freshman O r ie n ta t io n .

D e f in i t io n s  and D escr ip t ions  o f  
the  High Risk Student

Before any d i scu ss ion  of  the adap t ive  process o f  the  high r i s k  

freshman,  a c l e a r  unders tanding o f  the  term high r i s k  must be gained.  

The concept o f  r i s k  1s not  new, f o r  every freshman who e n te r s  a co l lege  

o r  u n i v e r s i t y  b r ings  along a c e r t a i n  amount o f  doubt as to  the  l i k e l i ­

hood o f  h is  completing a degree.  More a t t e n t i o n  was focused on the  

term “ r i s k "  1n the  1960s with an in c re ase  in enro l lm ent  o f  some 66,000 

freshmen from low-income fam i l i e s  a t  predominantly whi te  co l leg e s  and
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u n i v e r s i t i e s .  Astln (1972) notes  t h a t  th e  vas t  m ajo r i ty  of  th ese  

s tuden ts  came from e th n i c  m inor i ty  groups (b lac k s ,  in p a r t i c u l a r ) .

When d i sc u ss in g  programs or terminology f o r  the high r i s k  

s tu d e n t ,  I t  i s  a lmost Impossible to  a r r i v e  a t  a common terminology.

For example, Churchman (1971),  Astln  (1972), and Moore (1976), a l l  

agree  on the  complexity o f  the  s u b je c t  by not ing  t h a t  a dozen o r  so 

c a t c h - a l l  l a b e l s  have been used to  I d e n t i f y  t h i s  type of  s tu d en t :  

" c u l t u r a l l y  d isadvan taged ,"  " n o n t r a d l t l o n a l ," "developmental ,"  

" e d u c a t io n a l ly  d isadvan taged ,"  and "new s tu d e n t , "  j u s t  to  name 

a few of  th e  more common ones.  In a d d i t io n  to  these  l a b e l s ,  severa l  

s tu d ie s  have been conducted,  1n an a t tem pt  to  d e sc r ib e  and d e f ine  

the high r i s k  s tu d e n t .

Shulman (1970) b e l iev e s  the  term r i s k  1s employed to  descr ibe  

the  "disadvantaged" s tu d e n t  because he cannot meet t r a d i t i o n a l  admis­

s ions  c r i t e r i a ;  he i s  thus considered a r i s k .  The term r i s k  a l s o  

c a r r i e s  a b roader  meaning 1n t h a t  1 t  r e f e r s  to  any s tudent  whose 

a b i l i t i e s  and c r e d e n t i a l s  presumably a r e  weaker than those o f  the  

r e s t  o f  a p a r t i c u l a r  popu la t ion .  F u r th e r ,  a s tu d e n t  who i s  considered 

a r i s k  a t  one I n s t i t u t i o n  may be completely  a ccep tab le  a t  ano ther  

i n s t i t u t i o n .

Williams (1969) agrees  with Shulman but  takes  the  d e f i n i t i o n  

one s te p  f u r t h e r  when he claims t h a t  disadvantaged o r  high r i s k  

s tu den ts  by no means form a homogeneous popu la t ion .  In f a c t ,  whereas 

on some c o l l e g e  campuses th e s e  s tu d e n ts  are  cons idered  high r i s k ,  they 

would be counted among the  i n t e l l e c t u a l  e l i t e  on o th e r  campuses.
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G enera l ly ,  then ,  most co l leg e s  d e f in e  high r i s k  In the contex t  o f  

t h e i r  own s tud en t  bodies .  S t i l l ,  the  term high r i s k  o f ten  r e f e r s  

to  an economical ly poor  s tu d e n t  who, according to  t r a d i t i o n a l  p r e ­

d i c t i v e  c r i t e r i a ,  1s no t  l i k e l y  to  succeed a t  a p a r t i c u l a r  school .

Williams con tinues  by not ing  t h a t  many high r i s k  s tuden ts  

have c h a r a c t e r i s t i c s  t h a t  a t t e s t  to  t h e i r  e d u c a b i l i ty :  e . g . ,  a 

w i l l in g n e s s  to  accep t  personal  r e s p o n s i b i l i t y ,  a p o s i t i v e  se l f - im ag e ,  

a b i l i t y  f o r  c r e a t i v e  th in k in g ,  sp e c ia l  t a l e n t s ,  motivation to  Improve 

t h e i r  H f e  s i t u a t i o n ,  and p e r s i s t e n c e .  Shulman (1970) lends a d d i t io n a l  

suppor t  to  Williams by no t ing  t h a t  Vanderb i l t  U n ive rs i ty  desc r ibes  the  

high r i s k  s tu den t  as one who 1s re fused  admission through the normal 

s e l e c t i o n  p rocess ,  but  who might succeed a t  Vanderb i l t  1 f  g r e a t e r  

weight  were given to  m otiva t ion  r a t h e r  than t e s t  scores .

Froe (1964) conducted a study on the high r i s k  s tuden t  and 

desc r ibed  him In terms of  h is  family background. Basing h is  s tudy 

on comparison f a c t o r s  between the  r e g u la r  admit and the high r i s k  

s t u d e n t ,  he des igna ted  the high r i s k  s tuden t  as having paren ts  who 

had a low educa t iona l  a t ta in m en t  leve l  and lower occupational  s t a t u s ,  

as coming from broken homes, and as having mothers who were head-of-  

household. He b e l i e v e s  t h a t  f a c t o r s  such as the se  and many o thers  

c o n t r ib u te  to  the  r e s t r i c t e d  p a r t i c i p a t i o n  by and kinds of behaviors 

necessa ry  f o r  these  s tud en ts  1n t h e i r  e f f o r t s  to  cope with the  demands 

of  the  academic subcu l tu re  on c o l leg e  campuses.

S im i la r ly ,  Boumazos (1972) In v e s t ig a te d  the high r i s k  s tu d e n t  

and desc r ibed  him a s ,  g e n e r a l l y ,  the  f i r s t  1n h i s  Immediate family  to
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e n ro l l  In a u n i v e r s i t y ;  a l s o ,  he has l i v e d ,  m ost ly ,  1n a l l  b lack or 

predominantly black neighborhoods.  Upon e n te r in g  a co l lege  or  un i ­

v e r s i t y  m i l i e u ,  he i s  not  q u i t e  c e r t a i n  o f  what i s  expected o f  him 

in t h i s  new environment and he has no r e f e r e n t s  t o  which to  r e l a t e .

Snowden (1972) conducted an i n v e s t i g a t io n  wherein he c r i t i c a l l y  

analyzed in -dep th  a p a r t i c u l a r  developmental program. He repor ted  

t h a t  many o f  th ese  marginal o r  high r i s k  s tu d e n ts  f in d  themselves 

in  n o - c r e d i t  remedial programs t h a t  not  only f a i l  to  teach them 

an y th ing ,  but  a l s o  f r u s t r a t e  and discourage them from continuing  

t h e i r  educa t ion .  S t i l l  o th e r s  f ind  themselves wandering a im less ly  

as  they a t tem pt  to  make t h e i r  way through schedules t h a t  have been 

rubber-s tamped by t h e i r  counse lo rs .  In a d d i t io n  to  these  problems, 

many o f  these  s tu d e n ts  a re  u n c e r ta in  o f  t h e i r  own goa ls  and a re  

unaware o f  t h e i r  own resources .

At an annual meeting of  the  National  College of Education, 

Gre ls ing  (1969) d esc r ibed  the  high r i s k  s tu den t  as the  ind iv idua l  who, 

f o r  most o f  h i s  e a r l i e r  educa t iona l  y e a r s ,  has been " s o c i a l ly  promoted" 

and more o r  l e s s  t o l e r a t e d  1n our  schools  as a func t ion  o f  compulsory 

a t tendance  laws. Churchman (1971) lends suppor t  to  t h i s  view when he 

d e f ines  the  high r i s k  s tu d e n t  as the  m inor i ty  s tud e n t  who has been 

f a i l e d  by the  high school which did  no t  g ive  him the  oppor tun i ty  to  

ach ieve  h is  f u l l  p o t e n t i a l .

Elklnd (1971) a l s o  p laces  th e  blame f o r  the  high r i s k  s t u d e n t ' s  

lack  o f  p r e p a r a t i o n  on th e  secondary schoo ls .  He contends t h a t  most o f  

th e  high r i s k  s tu d e n ts  who a re  accepted to  t r a d i t i o n a l  i n s t i t u t i o n s  o f
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h ig h er  education g e n e r a l ly  come from high schools loca ted  1n la rg e  

I n n e r - c i t l e s .  These schools  have not  been e f f e c t i v e  In educating  

black and m inor i ty  c h i ld r e n  to  succeed and su rv ive  1n our  s o c i e ty .

Many o f  these  s tu d e n ts  have been promoted, reg a rd le s s  of  t h e i r  academic 

achievement,  simply t o  make way f o r  the  new s tu d e n ts  coming 1n.

In a r ec en t  s tudy on the  responsiveness  o f  the  community 

c o l l e g e  to  the high r i s k  s t u d e n t ,  Moore (1976) seems to  e x h i b i t  a 

b e t t e r  understanding o f  him. He argues the  p o in t  t h a t  i t  i s  un fo r ­

tu n a te  t h a t  the  l a b e l s  and d e s c r ip t io n s  used f o r  such a s tu d e n t  have 

no t  been widely accepted  as a t e n t a t i v e  hypotheses ,  but  as confirmed 

e xp lana t ions  o f  h is  poor academic achievement.

Moore suppor ts  the  use o f  the  term high r i s k  because he f e e l s  

t h a t  i t  has not  been used and abused as much as the  o t h e r  terms.  He 

c h a r a c t e r i z e s  the  high r i s k  s tu d e n t  as g e n e ra l ly  having d i s c e r n i b l e  

d e f i c i e n c i e s  in the  s k i l l  a re a s  o f  r ead ing ,  w r i t i n g ,  and a r i t h m e t i c .  

G enera l ly ,  he has not  developed nor  understood the mechanics and 

importance of good study p rocedures ;  he a l s o  tends t o  have unimpress ive 

s tan d a rd ize d  t e s t  sco res  (ACT/SAT). His background o f  race* c u l t u r e ,  

and Income s t a tu s  p laces  him a t  a d isadvantage  when contending with 

many o f  the s tu d e n ts  who a re  r e g u l a r  admits .  Moore f u r t h e r  contends 

t h a t  while  many o f  th e se  s tu d e n ts  appear  to  have l i t t l e  prognosis  f o r  

su c ce ss ,  many o f  them do possess  c e r t a i n  i n ta n g ib le  q u a l i t i e s  l i k e  

c r e a t i v i t y ,  p e r s o n a l i t y ,  and t e n a c i t y  which c o u n te r a c t  the  customary 

in d i c a t o r s  o f  academic success .
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The famous "Coleman Report" (1966) views the  problems and

com plex i t ies  o f  the  high r i s k  s tu d e n t  as a combination o f  e d u c a t io n a l ,

s o c i a l ,  and p o l i t i c a l  va lues  w i th in  American so c i e ty .  Coleman s t a t e s :

For most m inor i ty  groups,  t h e n ,  and most p a r t i c u l a r l y  the  
Negro, schools  provide  no op p o r tu n i ty  a t  a l l  f o r  them to  
overcome t h i s  i n i t i a l  d e f i c ie n c y ;  in f a c t ,  they  f a l l  
f u r t h e r  behind the  white m a jo r i ty  in the  development of 
severa l  s k i l l s  which are  c r i t i c a l  to  making a l i v i n g  and 
p a r t i c i p a t i n g  f u l l y  in  modern s o c i e ty .  Whatever may be 
the  combination o f  nonschool f a c t o r s —p o v er ty ,  community 
a t t i t u d e s ,  low educa t iona l  leve l  of  p a re n t s —which put  
minor i ty  c h i ld re n  a t  a d isadvantage  in verbal  and non­
verbal  s k i l l s  when they e n t e r  the  f i r s t  g rade ,  the  f a c t  
i s  the  schools have not  overcome i t .  (p. 20)

General C h a r a c t e r i s t i c s  o f  Specia l  Programs

Green (1969) p o in ts  out  t h a t ,  h i s t o r i c a l l y ,  b lacks  and o ther  

m in o r i ty  group members have been d i s p r o p o r t io n a te ly  r e p re se n te d  in 

predominantly white  i n s t i t u t i o n s  of h igher  ed uca t ion .  M itche l l  (1970) 

adds t h a t  f o r  severa l  decades,  p a r t i c u l a r l y  a f t e r  th e  h i s t o r i c a l  

Supreme Court dec is io n  of  1954, a very l im i te d  number o f  very b r ig h t  

black s tuden ts  were admitted to  a few of  the  p r e s t i g i o u s  t r a d i t i o n a l  

co l leg e s  and u n i v e r s i t i e s .  In g e n e r a l ,  they were the  c l a s s  v a l e d i c ­

t o r i a n s  who scored high on such s tan d ard ized  achievement t e s t s  as the  

SAT and ACT.

In the  1960s a new e ra  began in  the  educa tion  o f  m in o r i t i e s  

in t h i s  coun try ,  an e ra  t h a t  w i tnessed  the  en t ra n ce  o f  more blacks 

than e v e r  be fo re  through the  doors o f  t r a d i t i o n a l  i n s t i t u t i o n s .  The 

y e a r  1966 was probably the  most importan t  y e a r  in t h i s  advent f o r  i t  

marked the  beginning o f  a major  e f f o r t  to  in c o rp o ra te  members o f  e th n ic
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m in o r i t i e s  i n to  the  mainstream i n s t i t u t i o n s  o f  American h igher  education 

(Feldman e t  a l . ,  1969).

Snowden (1972) conducted a study in v e s t i g a t i n g  a p a r t i c u l a r  

developmental program and found t h a t  many o f  these  "new s tuden ts"  were 

a b l e ,  wi thout  a s s i s t a n c e  from the  i n s t i t u t i o n s  which they a t ten ded ,  to  

reach t h e i r  goa l .  But, a t  the  same t ime,  many o f  these  newly admitted 

s tu d e n ts  were met by t o t a l  f r u s t r a t i o n  and f a i l u r e  as they soon d i s ­

covered t h a t  what they thought was an open door to  t h e i r  educational  

hopes and a s p i r a t i o n s  was r e a l l y  a revolving door.

As a r e s u l t  of the  lack o f  adequate planning and fo re thought ,  

many co l lege  and u n i v e r s i t y  spec ia l  programs were unable to  r e t a in  

t h e i r  m in o r i t i e s  very long. Armstead e t  a l .  (1969) desc r ib es  what 

many I n s t i t u t i o n s  did to  c o un te rac t  t h i s  I n a b i l i t y  on the  p a r t  of 

such programs. In 1967, when many of  these  c o l leg e s  and u n i v e r s i t i e s  

took a second look a t  t h e i r  programs f o r  m inor i ty  s tu d e n t s ,  la rge  

numbers of  them reached th e  conclusion t h a t  such programs were 

extremely Inadequate and not  meeting the  needs o f  m inor i ty  s tu d en ts .  

Thus, many o f  these  i n s t i t u t i o n s  developed Black S tud ies  programs; 

o th e rs  added more remedial programs; and fewer s t i l l  c re a te d  compre­

hensive developmental programs 1n an a t tem pt  to  meet the  t o ta l  needs 

o f  the  high r i s k  s tu d e n t .

Today, most c o l l eg e s  and community c o l leg e s  have some type 

of educa t iona l  oppor tun i ty  program. The complexity and v a r i e ty  o f  

se rv ic e s  o f f e re d  by such programs d i f f e r  s i g n i f i c a n t l y .  Egerton 

(1968) notes  t h a t  r ec en t  r ep o r t s  i n d ic a t e  t h a t  probably more than
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50 p e rc en t  o f  the  I n s t i t u t i o n s  1n h igher  education  have spec ia l  

programs f o r  the  high r i s k  s tu d e n t .  But he f e e l s  th a t  most o f  these  

programs a re  nothing more than token e f f o r t s .  With the  exception o f  

predominantly black c o l l e g e s ,  p r i v a t e  schools have shown more Involve­

ment than have p ub l ic  I n s t i t u t i o n s .  Astln (1972) supports  and argues 

t h i s  p o in t  by not ing  t h a t :

Campus u n re s t  and the  black rev o lu t ion  have underscored 
our f a i l u r e  to  provide adequate educat ional  o p p o r tu n i t i e s  
t o  the  disadvantaged and m inor i ty  p opu la t ions .  In an a t tempt 
to  "do something f a s t "  1n response to  the  demand t h a t  l a t e n t  
t a l e n t  be I d e n t i f i e d  and developed, " spec ia l  programs" f o r  
d isadvantaged s tu den ts  have p r o l i f e r a t e d ;  u n fo r tu n a te ly ,  
too many o f  them a re  haphazard 1n design and token 1n 
scope,  (p. 5)

Since the e s tab l ishm en t  o f  sp ec ia l  programs f o r  m in o r i t i e s  a t  

t r a d i t i o n a l  co l leges  and u n i v e r s i t i e s ,  the  primary o b j e c t iv e s  of these  

programs have been to  g ive  these  s tuden ts  from poverty backgrounds an 

o pp o r tu n i ty  to o b ta in  a c o l leg e  education and to  make h igher  education 

responsive  and r e l e v a n t  to t h e i r  spec ia l  needs (A s t ln ,  1972). In a d d i ­

t i o n  to  these  o ve ra l l  program o b je c t i v e s ,  Snowden (1972) comments t h a t  

the  primary academic goal o f  th ese  programs was the  development of 

communication s k i l l s .  Thus, most o f  these  programs Included some form 

of  compensatory study 1n s tandard  English in an a t tempt to  bridge the  

gap during th e  freshman year .

Gordon and Wllkerson (1966) c a r r i e d  ou t  an i n t e n s i v e  study of  

compensatory educa t ional  programs a t  a v a r i e ty  o f  schools  and concluded 

t h a t  these  programs had fo u r  general  themes o r  o b je c t iv e s :  (1) he lping

the  disadvantaged to  develop t h e i r  p o t e n t i a l  and providing them with 

equal o p p o r t u n i t i e s ;  (2) a s s i s t i n g  in the  e l im ina t ion  o f  academic
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d e f i c i e n c i e s ;  (3) s tudying  the  e f f e c t s  o f  such programs; and 

(4) achieving  a d i v e r s i f i e d  s tu d e n t  body.

Fant1n1 and Weinstein (1968) contend t h a t  the  very concept

o f  compensatory education

Implies t h a t  t h e r e  i s  nothing wrong with the  t r a d i t i o n a l  
program but  t h a t  th e re  1s something wrong with the  
l e a r n e r .  . . .  To r e l y  on compensatory education to  
so lve  the  problem Is  to  c r e a t e  two se p a ra te  systems— 
one f o r  the  advantaged and one f o r  th e  disadvantaged.
. . . Only by changing the I n s t i t u t i o n a l  process I t s e l f  
can we Improve the  educa tion  f o r  any group, (p. 225)

A s t i n ' s  (1972) o v e ra l l  view o f  sp ec ia l  programs is  t h a t  these  

programs have been both remedial and compensatory 1n t h e i r  o b jec t iv e s  

with a heavy emphasis on developing s k i l l s  t h a t  a re  c h a r a c t e r i s t i c  o f  

h igh-ach iev ing  s tu d e n ts .  He s t a t e s  t h a t ;  "In e f f e c t  the s tu d e n t  has 

been o f fe re d  suppor t ive  se rv ic e s  to  he lp  him improve h i s  basic  s k i l l s — 

p a r t i c u l a r l y  those  1n mathematics and language so he can cope with  the 

t r a d i t i o n a l  course  requirements" (p. 27) .

Roueche (1977) rep o r ted  1n a s tudy on overcoming lea rn ing  

d e f i c i e n c i e s  t h a t  the  problems a s s o c i a t e d  with remedial education In 

c o l lege  w i l l  not  d isap pea r .  In f a c t ,  the  "problems" g e t  worse each 

y e a r  as more and more s tu den ts  e n t e r  c o l leg e  without  th e  verbal and 

q u a n t i t a t i v e  s k i l l s  needed to  e n r o l l ,  l e t  a lone  succeed.  In freshman- 

leve l  courses .

As expla ined  by T inker  (1970),  t r a d i t i o n a l  counsel ing and 

remedial programs have not  been su ccess fu l  because they are o f t e n  

"warmed-up" high school c o u rses .  In t h i s  l i g h t ,  she maintains t h a t  

courses  geared toward enab l ing  a s tu d e n t  to study on h is  own o r  to
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ev a lu a te  h im se l f  w i l l  not  he lp  him i f  he lacks  m o tiva t ion .  By the 

same token,  rep e a t in g  a grammar course  from which he lea rned  l i t t l e  

in  high school w i l l  a l s o  no t  provide an impetus f o r  l e a rn in g .

Di Russo and Aven (1971),  in  a study o f  54 c o l leg e  freshmen 

1n M issour i ,  found remedial English to  be of l i t t l e  va lu e .  T he ir  s tudy 

a ttempted to  determine the e f f e c t  o f  remedial English on the s t u d e n t ' s  

p ro f ic ie n c y  in  w r i t t e n  English .  Those 54 freshmen were s e l e c te d  from 

sev e ra l  hundred who had taken the Missouri College English  Tes t  and who 

scored  below the 40th p e r c e n t i l e .  The experimental  group took a reme­

d ia l  English t e s t  and the co n tro l  group did n o t .  At th e  conclusion o f  

the  courses both groups took ano ther  form o f  the  t e s t .  No s i g n i f i c a n t  

d i f f e r e n c e  was found between the  two groups.

Cross (1976) po in ts  t o  the  h i s t o r i c a l  f a c t  t h a t  many c o l l e g e s  

and u n i v e r s i t i e s  saw remediat ion as th e  " c u r e - a l l "  f o r  the  high r i s k  

s tu d e n t .  She notes t h a t ,  as remediat ion came In to  n a t io n a l  prominence 

in the  1960s, i t  became c l e a r  t h a t  i t s  cause was socioeconomic in 

n a tu r e .  I t  was assumed t h a t  the  way to  c o r r e c t  fo r  "no t  enough" s k i l l  

development was to provide "more." Thus, remedial courses  1n English 

and mathematics p r o l i f e r a t e d .  The r e s p o n s i b i l i t y  f o r  remedial i n s t r u c ­

t i o n  then moved from counsel ing and o th e r  s p e c i a l i s t s  to  the  r e g u la r  

f a c u l t y ,  th e  m ajo r i ty  of  whom were s u b j e c t - m a t t e r  s p e c i a l i s t s  with no 

t r a i n i n g  and sometimes l i t t l e  sympathy f o r  th e  lea rn ing  problems o f  

e igh teen  y e a r  olds reading a t  the  lev e l  o f  e i g h t  to  ten  y e a r  o ld s .

Gordon (1972a) a l s o  views t r a d i t i o n a l  remedial courses  as 

r e l a t i v e l y  i n e f f e c t i v e ,  but  f e e l s  t h a t  t a r g e t e d  remediation based
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on sp e c i f i c  i d e n t i f i e d  needs appears to  be a more e f f e c t iv e  approach.

In a d d i t io n ,  he b e l ieves  t h a t  s tu den t  m otiva t ion ,  r e t e n t io n ,  and 

achievement can be enhanced through f u l l  s e rv ic e  programs th a t  a l s o  

g ive  a t t e n t io n  to  the  so c io p o l i t i c a l  l i f e  of s tu den ts .

Throughout the  review of th e  l i t e r a t u r e ,  t h i s  w r i t e r  found 

many ind ica t ions  o f  s tudents  wanting t o  be f r e e  from the  stigma and 

embarrassment of  being en ro l led  in compensatory courses or  programs. 

Thus, while a r e p o r t  by the  Southern Regional Education Board f o r  Higher 

Education Opportunity (1971) repor ted  t h a t  the  p ro jec t  coord ina to rs  of 

remedial programs were very successful  in r a i s in g  s tudent  performance 

l e v e l s  as a r e s u l t  of  program a c t i v i t i e s ,  in terv iews with black s tudents  

who took p a r t  in these  a c t i v i t i e s  ind ica ted  t h a t  many o f  them were 

unhappy with the  programs because they d i s l i k e d :  (1) the  method o f

p lac ing s tudents  in the program on the basis  o f  t e s t  sco res ;  (2) the 

c r i t e r i a  f o r  successfu l  completion o f  the program; (3) the  lack o f  

c r e d i t  being granted f o r  the  course;  (4) an incons is tency  of s tandards  

which some s tuden ts  f e l t  ex is ted  between r e g u la r  and remedial courses 

( f o r  example, some s tudents  pass r e g u la r  courses  but f a i l  the remedial 

cou rses ) ;  and (5) the  soc ia l  stigma which some s tudents  f e l t  was 

a t tached  to  the remedial courses .

Other major components in t h i s  remediation process aimed a t  

the  high r i s k  s tu d e n t  consis ted  o f  t u t o r i a l  programs and Ind iv idua l ized  

programmed i n s t r u c t i o n .  Snowden (1972) poin ted  out t h a t  most t u t o r i a l  

programs included i n s t r u c t o r s ,  graduate  s tu d e n t s ,  undergraduate s t u ­

d e n ts ,  and j u n io r  and s e n io r  level  high r i s k  s tu d e n ts .  In g e n e r a l ,
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most o f  th ese  t u to r s  received  some means o f  compensation f o r  t h e i r  

e f f o r t s .  However, some served on a v o lun tee r  b a s i s .  In a d d i t i o n ,  

programmed i n s t r u c t i o n  has been u t i l i z e d  a g r e a t  deal to  supplement 

classroom I n s t r u c t i o n .

Goodrich (1970) c r i t i c i z e s  the  heavy emphasis on remedia t ion ,  

but  sees programmed lea rn in g  as a major so lu t io n  in so lv ing  the 

problems of  c o r r e c t i v e  education  in h igher  educa tion .

The f i n a l  component o f  t h i s  a t tem pt  t o  mold the  high r i s k  

s tu d e n t  behaviors  i n to  a m idd le -c lass  p a t t e r n  i s  in the  a rea  o f  coun­

s e l i n g .  In f a c t ,  Z ie g le r  (1966) mainta ins  t h a t  counsel ing i s  one of  

th e  most important  a sp ec ts  o f  compensatory educa t ion  because i t  helps 

to  reduce h o s t i l e ,  su s p ic io u s ,  and a p a th e t i c  s t a t e s  which may i n t e r f e r e  

with l e a rn in g .

Tinker (1970) th inks  t h a t  counsel ing should se rve  a dual 

a f f e c t i v e  and c o g n i t iv e  educa t iona l  process  which provides some form 

of  psychological  suppor t  t h a t  enab les  the  s tu d e n t  to  adapt  to  the  

c o l l e g e  environment, to  d iscover  his  c a r e e r  g o a l s ,  and to  learn  so c ia l  

s k i l l s .  And, according to  Wisdom and Shaw (1969), a c o u n s e lo r ' s  major 

o b je c t iv e  with black s tu den ts  should be to  he lp  them become in te g r a t e d  

i n t o  the  u n iv e r s i t y .  Although t h i s  i s  a d i f f i c u l t  t a s k ,  when one con­

s i d e r s  th e  w h i t e -o r i e n te d  so c ia l  l i f e  a t  most u n i v e r s i t i e s ,  they fee l  

t h i s  would be p o ss ib le  I f  more black counselors  with whom these  

s tu d e n ts  can r e a d i ly  r e l a t e  were on campus.

This  review o f  the  l i t e r a t u r e  on th e  general  c h a r a c t e r i s t i c s  

o f  sp e c ia l  programs f o r  m in o r i t i e s  tends to  sugges t  t h a t ,  by and l a r g e ,
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th ese  programs have been poor ly  conceived and lacking in  s c i e n t i f i c  

resea rch  to  suppor t  t h e i r  e x is tence  o r  t o  measure t h e i r  e f f e c t i v e n e s s .  

They seem to  have s t r e s s e d  many of  the  wrong components t o  insure  th e  

r e t e n t i o n  and academic success  of  a l a r g e  number o f  m inor i ty  s tu d e n ts .  

Much o f  the  f a u l t  appears t o  l i e  in the  f a c t  t h a t ,  even though many 

c o l le g e s  and u n i v e r s i t i e s  r e a l i z e d  t h a t  the  high r i s k  s tu d e n t  came ., 

t o  them handicapped in c e r t a i n  ways, they  were n o t  sy s tem at ica l ly  

organized to  promote academic success f o r  these s tuden ts  (Mares, 1973).

Munez (1970) suggests  t h a t :

th e re  a re  many q u a l i t i e s  and c h a r a c t e r i s t i c s  t h a t  a re  
j u s t  as important  and much more r e l e v a n t  In measuring
a b i l i t y  and p o te n t i a l  than those s o l e ly  determined by
6PA and t e s t  sco res  . . . a b i l i t y  t o  r e l a t e  t o  p e e r s ,
a b i l i t y  to  express  ideas so th a t  o th e r s  unders tand,  
a b i l i t y  to  l i s t e n ,  a b i l i t y  to  fu n c t io n  under s t r e s s  
and a b i l i t y  to  manipulate  the  environment, (p.  132)

Gordon Morgan (1970) a l s o  no tes  severa l  f a c to r s  t h a t  should be con­

s id e re d  to  insu re  success .  F i r s t ,  t h e  t r a d i t i o n a l  teach ing  methods 

a re  not  e f f e c t i v e  f o r  the underprepared s tuden t .  Innovative  techniques

a re  d r a s t i c a l l y  needed to  educate  th ese  s tud e n ts .  Second, the high

r i s k  s tu d e n t  from th e  g he t to  i s  not as  concerned with academic success  

as he i s  with Improving his  l i v in g  cond i t ions  and o p p o r tu n i t i e s .  T h i r d ,  

many o f  these  s tuden ts  fee l  t h a t  c o l l e g e s  do n o t  want them, view t h e i r

c u l t u r e  d i sp a ra g in g ly ,  and have no i n t e n t io n  o f  t r u l y  meeting the needs

o f  black s tu d e n ts .  Gordon concludes:

I t  appears  t h a t  c o l le g e s  need to  r e th in k  and r e o r i e n t  
t h e i r  a c t i v i t i e s ,  teach ing  p r a c t i c e s  and e x p e c ta t io n s  in 
l i g h t  o f  the  sociology o f  economic dep r iva t io n  of  o u r  inner  
c i t y  s tu d e n ts .  In o rd e r  t o  allow t h e  g h e t to  s tuden t  a chance
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to  succeed,  some t o l e r a t i o n  o f  depar tures  from middle c la s s  
va lues  must be e x e rc i s ed .  The g he t to  c h i l d  i s  a complex, 
complicated person.  Admitt ing h is  e x is te n c e  forces  the  
c o l l e g e  to  t r y  to  unders tand not only what the  s tu d e n t  
wants f o r  h im se l f  but  what the  co l lege  r e a l l y  wants f o r  
him. Colleges can no longer  avoid soc ia l  dec is ions  and 
s o c ia l  a c t io n .  In answering the  q u e s t io n s ,  "Should t h i s  
c o l l e g e  educate  ghe t to  youth? and i f  so ,  how?" the co l leg e  
i s  making s o c i a l  d e c is ion s  and tak ing  important  so c ia l  
a c t i o n ,  (p. 56}

A t t r i t i o n  Among M in o r i t i e s  In 
T ra d i t i o n a l  U n iv e r s i t i e s

Although major p rogress  has been made in  provid ing  access to 

h igher  education to  the poor ,  m i n o r i t i e s ,  and women, most members of 

these  groups a re  s t i l l  not  doing well when r e t e n t i o n  and completion 

a re  cons idered .  And b lac k s ,  in  p a r t i c u l a r ,  continue  to  be somewhat 

underenro l led  ( L e s l i e ,  1977). Knoell (1970) r e p o r t s  t h a t  most co l leges  

and u n i v e r s i t i e s ,  now t h a t  they  have a t t r a c t e d  m inor i ty  s tud e n ts  to  

t h e i r  i n s t i t u t i o n s ,  a re  having problems in r e t a in i n g  them and Insur ing  

su ccess fu l  performance and completion.

Washington (1977) sugges ts  t h a t  high a t t r i t i o n  r a t e s  f o r  

m inor i ty  s tu den ts  in spe c ia l  programs seem to  in d ic a t e  t h a t  such 

programs func t ion  as a revo lv ing  door. Also ,  he f e e l s  s t ro n g ly  t h a t  

the  r e s p o n s i b i l i t y  f o r  moving high r i s k  s tu d e n ts  toward th e  a c t u a l ­

i z a t i o n  o f  t h e i r  p o t e n t i a l  r e s t s  equal ly  with the  i n s t i t u t i o n ,  the  

program a d m in i s t r a t io n ,  and th e  s tuden ts  themselves.

In 1976, Astln  conducted a lo n g i tu d in a l  study o f  the  a t t r i t i o n  

r a t e  o f  blacks 1n h igher  edu ca t ion .  The s tudy found t h a t  the  most 

important  f a c t o r s  a f f e c t i n g  a t t r i t i o n  among m in o r i t i e s  were: (1)
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f i n a n c ia l  a i d ,  (2) res id en ce  and campus environment,  (3) employment, 

and (4) c h a r a c t e r i s t i c s  o f  the  c o l l e g e .

Recently ,  Sedlack and Webster (1977) concluded a study t h a t  

had been on-go1ng f o r  e ig h t  consecu t ive  y e a r s .  The purpose of  the  

study was to  seek Information regarding th e  admission and r e t e n t i o n  

of m in o r i ty  s tu d e n t s ,  and the  s tudy sample included the  admissions 

o f f i c e s  of  103 la rg e  United S t a te s  u n i v e r s i t i e s .  The r e s u l t s  showed 

t h a t  black freshman enro l lment  was 3 pe rcen t  1n Fal l  1969 and only 

5 p e rc e n t  1n Fall  1976, down from a high o f  6 pe rcen t  1n 1973, More­

over non-black m inor i ty  freshman enro l lm ent  remained low, ranging from

0.2 p e rc en t  American Indians  to  1.7 p e rc en t  m in o r i t i e s  o th e r  than 

Hispanic  and Aslan Americans. The study thus revea led  t h a t  the  number 

o f  m in o r i ty  freshmen e n te r in g  l a rg e  u n i v e r s i t i e s  seems to  be e i t h e r  the  

same o r  decreas ing .  F u r th e r ,  th e  number o f  sp e c ia l  programs f o r  minor­

i t i e s  1s down sha rp ly  in pub l ic  sch oo ls ,  though steady 1n p r i v a t e  

schoo ls .  The average number o f  admissions c r i t e r i a  employed by each 

school 1s up, and the  number o f  schools using d i f f e r e n t  admissions 

c r i t e r i a  f o r  m in o r i t i e s  dropped in  1975 and 1976, s t a t i s t i c s  which 

r e f l e c t  1969 l e v e l s .  The very la rg e  decrease  in  black freshman 

enrol lment  1n the  middle s t a t e s  region s in c e  1973 could be important  

s ince  t h a t  region has been the  t r e n d - s e t t e r  in the  p a s t .  F i n a l l y ,  

i t  appears  t h a t  p r i v a t e  schools  have not only done b e t t e r  than p u b l ic  

schools  in e n r o l l in g  m in o r i ty  s t u d e n t s ,  but  they have a l so  done a 

b e t t e r  job  o f  r e t a in i n g  them.

Sedlacek and Brooks (1970) conclude by s t a t i n g :
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Given t h a t  the re  a re  few Blacks in a t tendance  a t  
predominantly white u n i v e r s i t i e s ,  what v a r i a b le s  a re  
r e l a te d  to  Blacks s ta y in g  In th e s e  i n s t i t u t i o n s ?  Evidence 
i s  v i r t u a l l y  un av a i lab le  a t  t h i s  po in t .  G enera l ly ,  there 
1s a shor tage  o f  da ta  a v a i l a b l e  on v a r i a b le s  a s so c ia te d  
with  the success o r  f a i l u r e  o f  Black s tu d e n ts ,  ( p .  37)

In 1971 Michigan S ta te  U n i v e r s i ty ' s  m inor i ty  population made 

up 8 .9  pe rcen t  of  the  Fa l l  e n te r in g  c l a s s ,  the  h ig h es t  percentage s ince 

sp e c ia l  r ec ru i tm en t  and admission e f f o r t s  began in 1967. O f f i c i a l  

records  of th e  U n ive rs i ty  show, however, t h a t  the percentage  o f  minor­

i t i e s  1n the e n te r in g  freshman c la s s e s  have decl ined  s ince  1971. Thus, 

during  the y e a r s  from Fa l l  o f  1971 to  Fall o f  1973, t h e r e  was l e s s  than 

a 2 percen t  r i s e  in b lack enrol lment  a t  Michigan S t a t e  U n iv e rs i ty ,  but 

the  black s tu d e n t  popula t ion  a t  MSU stayed b a s i c a l l y  th e  same dur ing  

th ese  y ears .  Black enro l lm ent  t o t a l e d  a l i t t l e  over 6 percent  o f  the 

40,000 member s tuden t  body; m in o r i t i e s  as a whole t o t a l e d  a l i t t l e  

over 7 p e rcen t .  In 1974, th e re  was a s l i g h t  drop in  black enro l lm en t  

from t h i s  Fa l l  1973 6 p e rcen t  f i g u r e .  Then, from Fa l l  1975 to  Fa l l  

1977, the l a r g e s t  d e c l in e  occurred ,  with b lack  and m in o r i ty  enro l lm ent  

decreasing  c o n s i s t e n t l y .  Michigan S ta te  U n iv e rs i ty  c u r r e n t ly  has a 

black enrol lment  of 5 .5  p e rc en t ,  and the p r e d i c t i o n s  a re  t h a t  i t  w i l l  

decrease  even f u r t h e r  in  th e  Fall o f  1978. Out of  more than 40,000 

s tu den ts  who e n ro l l e d  in  th e  Fall o f  1977, only  2,436 were b lack  and 

only 770 rep re sen ted  o t h e r  m in o r i t i e s .  Michigan S t a t e  U n ive rs i ty  1s 

thus  a predominantly w h i te  u n iv e r s i t y .
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Studies  Re la t ing  to  Adaptation to  
a College Environment

For many s tuden ts  o f  normal co l leg e  age, making the  t r a n s i t i o n  

from high school to  c o l le g e  p re sen ts  many s t r e s s f u l  demands. A l a r g e  

number of  these  young a d o le s c e n t s ,  p a r t i c u l a r l y  high r i s k  s t u d e n t s ,  are 

s t i l l  111 a t  e ase  s o c i a l l y  and academ ica l ly ,  and, in many c a se s ,  they  

need guidance and help in  r e l a t i n g  to  o th e r  s tuden ts  and f a c u l ty .  An 

e ig h te e n -y e a r -o ld  leaving  home to  a t t e n d  co l lege  f o r  th e  f i r s t  time 

w i l l  exper ience  and lea rn  new s o c i a l  ro le s  and s k i l l s  t h a t  w i l l  provide  

him with an o p p o r tun i ty  f o r  personal growth as well as p r e s e n t  him with 

a cha l lenge  to  h i s  s e l f - c o n c e p t  (Coelho e t  a l . ,  1963; A s t l n ,  1977). In 

a d d i t io n  to  th e s e  exper ien ces ,  many freshmen exp er ien ce ,  d i r e c t l y ,  f o r  

the  f i r s t  t ime,  d rugs ,  s ex ,  a lc o h o l ,  and p o l i t i c a l  a c t iv i sm .  As A s tln  

(1977) s t a t e s :  "Few people w i l l  argue with the  premise t h a t  a t t en d in g

c o l l e g e  can have a profound e f f e c t  on one 's  l i f e .  With the  p o s s ib le  

except ion  of  g e t t i n g  marr ied  and having c h i ld r e n ,  few choices  have 

more f a r - r e a c h in g  im p l ica t ions  than  the dec is ion  about co l lege"  (p .  1).

Again, Astln  (1971) notes t h a t  much of  the  l i t e r a t u r e  c l e a r l y  

p o in ts  out t h a t  s tu d ie s  r e l e v a n t  t o  a f reshman 's  exper ience  with a 

c o l l e g e  environment have focused on the  low r i s k  s t u d e n t ' s  p e rcep t io n s  

o f  t h a t  environment.  And most s t u d i e s ,  i f  not  a l l ,  have used the  

College and U n ive rs i ty  Environment Scales  (CUES) developed by Pace 

in 1967, as t h e i r  major In s t rum en t ,  an Instrument which ignores th e  

i n i t i a l  adap t ive  process .



35

I t t l e s o n  (1974) comments t h a t  when an Indiv idual  1s In a new 

s i t u a t i o n ,  he Is  s e l f - c o n s c io u s ly  aware o f  h is  environment. He 1s 

seeking to  make the "unfam il ia r"  become " f a m i l i a r . "  This i s  the  

s i t u a t i o n  1n which the  high r i s k  s tu d e n t  from a g he t to  environment 

f inds  h imself  upon e n te r in g  a t r a d i t i o n a l  u n iv e r s i t y  s e t t i n g :  he 

exper iences  a form of  " c u l tu re  shock" because o f  the white  so c lo -  

academlc su bc u l tu re  which e x i s t s  t h e r e .

Elklnd (1971) conducted a s tudy in v e s t i g a t i n g  the  t r a n s i t i o n

o f  high r i s k  s tu d e n ts  t o  a t r a d i t i o n a l  co l lege  s e t t i n g .  He views such

a move by m in o r i t i e s  from ghe t to  schools to  predomiantly  white  middle

c l a s s  c o l l e g e s  as a soclopsychologica l  problem and desc r ib es  1 t  in

terms o f  " c o n t i n u i t i e s "  and " d i s c o n t i n u i t i e s " :

The p rov is ion  o f  a co l lege  education  f o r  d isadvantaged black 
s tu d e n ts  1s a m u l t i f a c e te d  problem. . . . More c o n c r e te ly ,  
the  g h e t to  school 1s a d i f f e r e n t  soc lopsycholog ica l  m il ieu  
from th e  c o l leg e  campus, whereas th e  suburban s c h o o l , p a r t i c ­
u l a r l y  a t  the  high school l e v e l ,  has a l r e ad y  taken on many 
o f  the  modes, p r a c t i c e s ,  and s t y l e s  o f  th e  c o l leg e  domain.
So, while  the re  1s cons iderab le  c o n t in u i ty  between the  sub­
urban high school and c o l leg e  campus, t h i s  I s  not  th e  case 
f o r  the  g h e t to  high school .  Indeed, the  c o n t i n u i t i e s  t h a t  
do e x i s t  between th e  g h e t to  schools and th e  predominantly 
white  c o l leg e  campus are  l a r g e ly  nega t ive  1n t h e i r  
Im p l ica t io n s ,  (p. 241)

Elklnd goes on to  conclude t h a t  some o f  the  c o n t i n u i t i e s  

experienced by black s tu d en ts  who go f rom .ghe t to  schools  to  p re ­

dominantly white  co l leg e s  a r e :  (1) a lack  o f  p r e p a ra t io n  on the  p a r t

o f  white  high school and co l leg e  teach e rs  f o r  d ea l in g  with black s t u ­

d e n ts ;  (2) confusion on the  p a r t  o f  teache rs  and a d m in i s t r a to r s  with 

regard  to  educa t ion  and p r e ju d ic e ;  and (3) lack  o f  black male teach e rs
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t o  se rve  as models f o r  b lack  s tu d e n ts .  Among th e  d i s c o n t i n u i t i e s  a r e :  

(1) automatic  promotion in  th e  g he t to  school as opposed t o  promotion 

on an academic b a s i s  in c o l l e g e ;  (2) s tuden t  f a i l u r e  a t t r i b u t e d  to  lack 

o f  a b i l i t y  and i n t e l l i g e n c e  in the  g h e t to  school as opposed to  blame 

o f  f a i l u r e  on c u l t u r a l  d e p r iv a t io n ;  and (3) school c u l tu r e  dominated 

by the  black m a jo r i ty  and c u l t u r e  in  the  g h e t to  school versus  the 

c o l l e g e  dominated by the w h i te  m ajo r i ty  and c u l t u r e .

According to  Burbach and Thompson (1971), the rap id  increase  

in enro l lment  o f  m inor i ty  s tu d e n t s ,  a change pu t  in to  e f f e c t  due to 

th e  e g a l i t a r i a n  concept o f  equal access  to  h ig h e r  ed uca t io n ,  c rea ted  

innumerable problems fo r  t h e  u n i v e r s i t y .  Many o f  these  problems came 

about  as  m inor i ty  s tuden ts  experienced  w ith in  t h e  microcosm of  the 

u n i v e r s i t y  the same problems th a t  they  encountered in the  l a r g e r  

s o c i e t y .  And such an encoun ter  se rv es  t o  negate  the hopes and 

a s p i r a t i o n s  promised to  th e s e  youth by a c o l leg e  education as well 

as aggravat ing  th e  rac ia l  I n e q u i t i e s  which c u r r e n t ly  e x i s t  in  our 

l a r g e r  so c ie ty .

Burbach and Thompson f u r t h e r  contend t h a t  progress  1n educating 

the  b lack s tu d e n t  has been agon iz ing ly  slow, and many c r u c i a l  ques t ions  

remain unanswered. They m ainta in  t h a t :  “one o f  the  most se r ious

Impediments has been the l ac k  of em pir ica l  da ta  on m inor i ty  s tu d e n ts .  

This r e a l i t y  has rendered i t  most d i f f i c u l t  t o  develop a c l e a r  under­

s tand ing  o f  t h i s  s tudent  a s  a func t ion ing  Ind iv idua l  and o f  the  way he 

p e rc e ives  the world" (p. 248) .
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Upon e n te r in g  a new and somewhat s t range  c o l leg e  m i l i e u ,  la rge  

numbers o f  m in o r i ty  s tu d e n ts  a re  unsure as to  how they should I n t e r a c t  

w ith  t h i s  environment. A p r o j e c t  r e p o r t  conducted f o r  the  Southern 

Regional Education Board f o r  Higher Educational Opportunity (1971) 

in d ic a t e d  th a t  many black freshmen e n ro l l i n g  In c o l leg e  fo r  the  f i r s t  

time f a l l  to complete req u i red  admissions forms and lack a c l e a r  

unders tanding o f  the  r e g i s t r a t i o n  process .  Thus, 1 t  suggested t h a t  

a sp ec ia l  o r i e n t a t i o n  program f o r  the  high r i s k  s tu d e n t  comprise:

(1) a summer program which should Include se ss io n s  o f  I n s t r u c t i o n  on 

how t o  complete admissions forms; (2) p lanning  se ss io n s  on personal  

f in a n c e s ;  (3) d i sc u ss io n s  o f  c a r e e r  and educa t iona l  g o a ls ,  and (4) 

a s s i s t a n c e  in lo c a t in g  the  campus l i b r a r y ,  major o f f i c e s ,  and o t h e r  

Important  personnel and f a c i l i t i e s .  Organized to  c re a te  a sense  of 

"belongingness" to  th e  campus conrnmity,  t h i s  type of  o r i e n t a t i o n  

p rocess  f o r  m in o r i ty  s tu d e n ts  i s  supported by Gordon (1975) who s t a t e s :  

"Many s tu d e n t s ,  p a r t i c u l a r l y  sp e c ia l  oppor tun i ty  s tu d e n t s ,  need t o  be 

p ro te c te d  from the  Impersonal atmosphere o f  the  l a rg e  u n i v e r s i t y  and 

provided with more i n t e n s i v e ,  small group, personal  con tac t  with  

f a c u l ty "  (p. 21 ) .

Gordon and Wilkerson (1966) d i sc u ss  the  high r i s k  m in o r i ty  

s tu d e n t  In a new co l leg e  environment by d e f in ing  t h e i r  " I n t e r a c t i o n l s t  

Theory" o f  behavior .  They contend t h a t  ano ther  th e o ry ,  known as  the  

" P ro je c t iv e  Theory," assumes t h a t  Ind iv idua l  behav io r  i s  based on c e r ­

t a i n  predetermined p a t t e r n s  which are  a c t iv a t e d  by d i f f e r e n t  s t im u l i  1n 

th e  environment t h a t  a r e  c o n t r o l l e d  by g e n e t i c a l l y  e s t a b l i s h e d  d r iv e s .
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On the  o th e r  hand, th e  i n t e r a c t ! o n i s t  theory  sees behavior  p a t t e r n s  

as being shaped by the  ind iv idua l  with  h i s  environment, wi th  the  l a t t e r  

a c t in g  t o  help  develop or impede the  psychological  and i n t e l l e c t u a l  

development necessary  fo r  lea rn in g .  Moreover, the  i n t e r a c t i o n i s t  theo ry  

e n t a i l s  the  b e l i e f  t h a t  behaviors and psychological  func t io ns  can be 

a l t e r e d ;  t h a t  " the  form taken by behavioral  o rg a n iz a t io n ,  Including 

i n t e l l e c t u a l  f u n c t io n s ,  can be p r e d i c te d ,  can be d i r e c t e d ,  and can be 

m odif ied ."  In conc lus ion ,  i t  holds t h a t  the  human p e r s o n a l i t y ,  by i t s  

very n a tu r e ,  undergoes con s tan t  r e v i s io n .  Yet the  perp lex ing  problem 

i s  to  determine the  c ond i t ions  under which i t  1s p o ss ib le  f o r  a person 

to  r ev i s e  h is  se l f - im age .

Coelho e t  a l .  (1963) conducted a s tudy on the  coping s t r a t ­

eg ie s  of  competent m id d le -c la s s  youth which analyzed the socioacademic 

exper iences  In t h e i r  t r a n s i t i o n  from high school t o  c o l l e g e .  I t  was 

designed to  determine how competent ado lescen ts  coped with socioacademic 

ta sk s  through se l f -e s te em  maintenance and anx ie ty  management.

The study concluded t h a t ;  (1) coping fun c t io n s  no t  only Involve 

se l f -m a n ip u la t io n  o f  f e e l in g s  and a t t i t u d e s  in  main ta in ing  a sense o f  

w orth ,  but a l so  a c t i v e  ex p lo ra t io n  and use o f  the in te r p e r s o n a l  env iron­

ment, lead ing  o f ten  to  broadening the  b a s i s  o f  o n e ' s  s e l f - e s t e e m ;  (2) 

when dea l ing  with d i s t r e s s i n g  s i t u a t i o n s ,  c o l l eg e  freshmen seek out and 

lea rn  from d i f f e r e n t  kinds o f  in te rp e r s o n a l  r e l a t i o n s h i p s  which provide  

o p p o r tu n i t i e s  to  so lve  problems in t h e i r  socioacademic environment;

(3) f r i e n d s h ip s  and peer  group r e l a t i o n s h i p s  a re  use fu l  in helping 

freshmen to  cope with  new and complex socioacademic problems; and
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(4) th e  a b i l i t y  to  cope may expand th e  s t u d e n t ' s  sense o f  h is  

p o t e n t i a l i t i e s  in  viewing a new c a r e e r .  More im p o r tan t ly ,  Coelho 

determined t h a t :  "mastery o f  a major  developmental t r a n s i t i o n  may

b u i ld  se l f - e s te e m  th a t  w i l l  support  renewed e f f o r t s  in  meeting the 

d i f f i c u l t  t a sk s  o f  maturer  y e a r s .  Moreover, the  s k i l l s  acquired In 

one t r a n s i t i o n  may be app l ied  to  the  next" (p. 41).

Recently ,  the  r e s u l t s  o f  a t e n -y e a r  lon g i tu d in a l  s tudy were 

published in a r e p o r t  e n t i t l e d  Four C r i t i c a l  Years by Ast in  (1977).

Data f o r  the  s tu d y ,  c o l l e c t e d  from some 200,000 s tud e n ts  ( a t  d i f f e r e n t  

p e r io d s ) ,  c l e a r l y  showed t h a t  s tu d e n t s '  behaviors change in many ways 

a f t e r  they e n t e r  c o l lege .  "These changes can be e f f e c t e d  by a number 

o f  f a c t o r s ,  inc lud ing  the  s t u d e n t ' s  c h a r a c t e r i s t i c s  a t  the  time of  

co l leg e  e n t r y ,  th e  type o f  co l lege  a t t en d e d ,  and the e x te n t  of the  

s t u d e n t ' s  involvement with the  c o l l e g e  environment" (p. 211).

Among A s t i n ' s  major f in d in g s  were a dramatic  decrease  in 

r e l i g io u s  behavior  and an in c rease  i n  h e d o n is t i c  behavior  (d r in k in g ,  

smoking, p a r ty in g ,  gambling, and so f o r th )  on th e  p a r t  o f  freshmen.

Some o th e r  s tu d e n t  behaviors t h a t  Increased  in frequency were using 

automobiles ,  coming l a t e  to  c l a s s e s ,  and re ly in g  on t r a n q u i l i z e r s  and 

s leep in g  p i l l s ,  while  th e re  was a decrease  in d a t in g ,  missing homework 

assignments ,  a t t e n d in g  movies, missing  school because o f  i l l n e s s ,  

i n t e r a c t i n g  with  f a c u l t y ,  and s tudying  in th e  l i b r a r y .  These l a t t e r  

behaviors drop sharp ly  during the  freshman y e a r ,  but g rad u a l ly  in c rease  

th e  longer  s tu d e n ts  remain in c o l l e g e .
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Astin  a lso  found t h a t  behaviora l  changes vary f o r  d i f f e r e n t  

ty p es  of s tu d e n t s .  Looking a t  race  on ly ,  he found t h a t  b lacks  are  more 

l i k e l y  to In c rease  t h e i r  smoking, to  p a r t i c i p a t e  in s tuden t  government, 

and to  get involved in  s tu d e n t  dem ons tra t ions ,  while  whites  a re  more 

l i k e l y  to become involved in t h e i r  academic work and to  g e t  married. 

Black men and women exper ience  more o f  an inc rease  in  t h e i r  i n t e r ­

personal  s e l f - e s t e e m  than do white  men and women. A t h l e t i c  i n t e r e s t  

d e c l in e s  somewhat more among b lacks  than among w h i te s .  Although the 

tendency to  complete co l lege  i s  l e s s  f o r  blacks than f o r  w h i t e s ,  the  

b lac k  women show g r e a t e r  p e r s i s t e n c e  than white  women with s i m i l a r  

a b i l i t i e s .

In y e t  another  study d esc r ib in g  the  Impact o f  c o l le g e  on

s tu d e n t s ,  Feldman and Newcomb (1973) d i sc u ss  the  young freshman's

e n t r y  to c o l l e g e  and no te  t h a t  many c o l le g e s  do not  always take

advantage o f  th e  oppor tun i ty  to  make a s i g n i f i c a n t  impact on t h e i r

e n te r in g  freshmen. Eddy (1959) agrees when he s t a t e s  t h a t :

several  co l leg e s  which we observed make a s e r io u s  and 
success fu l  a t tempt  to  t r a n s m i t  exp ec ta t io ns  o f  e x c e l le n c e  
and i n t e g r i t y  dur ing  freshman o r i e n t a t i o n  programs, some­
times r e f e r r e d  to  as Freshman Week o r  Welcome Week. Too 
f r e q u e n t ly ,  however, the emphasis appears  to  be confined 
to making "the poor l i t t l e  freshman fee l  a t  home" which 
precludes any work and assumes t h a t  fun breeds s e c u r i t y .
But "home" was nev e r  l i k e  t h i s ,  and thoughtfu l  s tu d e n ts  
on a number of campuses recognize  and c r i t i c i z e  the  lack 
of an in t r o d u c t io n  to  the idea  o f  hard l e a rn in g .  . . .
"Our e n e r g ie s  were drained by a week o f  s in g in g ,  sh o u t in g ,  
and secu r i ty -m ak ing .  And then  they expect  us t o  s t a r t  
c la sses  w i th  v1m and v igor  f o r  l e a rn in g .  . . ."  (pp. 18-19)

Feldman and Newcomb go on to  p o in t  out  t h a t  th e  freshman in 

c o l l e g e  1s an inexperienced c o l l e g e  s tu d e n t  in  an u n fa m i l i a r  social
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o rg an iz a t io n .  He 1s confronted with  a new so c ia l  system with new

v a lu e s ,  norms, and var ious  so c ia l  subsystems.

Such an experience  u sua l ly  Involves d e s o c l a l l z a t lo n  as 
well  as s o c i a l i z a t i o n .  The u n c e r t a i n t i e s  of  t h i s  lea rn ing  
pe r iod  o f ten  a re  compounded by the f r u s t r a t i o n s  Involved 
In moving from a system where one 1s an e s t a b l i s h e d  mem- 
b e r - - t h e  former high school and home commmlty—to  a system 
where one 1s only a novice .  T here fo re ,  reg a rd less  of  the 
degree to  which the new c o l leg e  environment matches what 
the  en te r ing  freshman expec ted ,  he faces  a v a r i e ty  of  
expected and unexpected academic, I n t e l l e c t u a l ,  and so c ia l  
cha l lenges .  The e f f e c t s  o f  th ese  cha l lenges  and the 
adjus tments  n e c e s s i t a t e d  by them, while  p re sen t  throughout 
th e  freshman y e a r ,  a re  probably most pronounced during the  
e a r l y  months o f  the school y e a r .  (p. 89)

They continue  by not ing  t h a t  a new and d i s tu r b in g  sense o f  

anonymity, the  n e c e s s i t y  o f  a d ju s t in g  t o  being away from home, and 

adapt ing  to new l iv in g  arrangements c r e a t e  f o r  the  freshman a v a r i e ty  

o f  p re s su re s  to  become Independent . More so ,  because the tempo of  l i f e  

has changed and new day-to-day  d e c is io ns  a re  to  be made. This may 

n e c e s s i t a t e  the freshman r e a d ju s t in g  h i s  leve l  o f  e x p e c ta t io n s .

A study conducted by Gibbs 1n 1972 reviewed case s tu d i e s  of  

black s tu d en ts  who ob ta ined  counsel ing  a t  a co l lege  mental h e a l th  c l i n i c  

from 1969 to  1972. The purpose o f  the  study was to  analyze each case 

and I l l u s t r a t e  one o f  four  modes o f  ad ap ta t io n  o f  m inor i ty  s tu d e n ts  a t  

a predominant ly whi te  u n i v e r s i t y :  (1) withdrawal ,  (2) s e p a r a t io n ,

(3) a s s i m i l a t i o n ,  and (4) a f f i r m a t io n .  These modes o f  a d ap ta t io n  

were c h a r a c t e r i z e d  f u r t h e r  as movement with  the c u l t u r e ,  or  a f f i r m a t io n ;  

movement toward the  c u l t u r e ,  o r  a s s i m i l a t i o n ;  movement a g a in s t  the  c u l ­

t u r e ,  o r  s e p a r a t io n ;  and movement away from the c u l t u r e ,  o r  withdrawal.
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Gibbs concluded t h a t  withdrawal was the  most f r eq u e n t  mode 

among the  41 s tu d e n ts  1n the  sample. This was t r u e  r eg a rd less  o f  

the s t u d e n t ’s socioeconomic c l a s s ,  previous high school I n t e g r a t i o n ,  

o r  a b i l i t y  to handle academic t a s k s .  The a f f i rm a t io n  mode was the  

second most f req u e n t  mode, with a s s im i l a t i o n  as the  t h i r d  most f r e q u e n t ,  

and se pa ra t ion  th e  l e a s t  f req u en t .

In conclus ion ,  Gibbs reconmends t h a t ,  because withdrawal 1s 

the  most maladaptive mode in terms o f  the  s t u d e n t ' s  a b i l i t y  to cope 

with the  co l lege  environment, I t  i s  Important  to  d iscov er  those f a c to r s  

t h a t  might exacerba te  or diminish the  development of  t h i s  mode so t h a t  

p reven t ive  approaches might be I n s t i t u t e d .

Churchman (1971) a t tem pts  t o  do what Gibbs recommended 1n h is  

i n v e s t i g a t io n  o f  the  adap ta t ion  to co l leg e  by high r i s k  and s tandard  

r i s k  s tu d e n ts  In terms o f  so c ia l  comparison o p p o r t u n i t i e s .  His study 

was designed around F e s t l n g e r ' s  s o c i a l  comparison theo ry .  A q u e s t io n ­

n a i re  was adminis tered  to  170 high r i s k  and s tandard  r i s k  freshmen and 

sophomores a t  the  City U n ive rs i ty  o f  New York.

Churchman concluded t h a t  the  co l leg e  experience  was viewed as 

a new and ambiguous s i t u a t i o n  f o r  freshmen which made them reev a lu a te  

t h e i r  a b i l i t i e s  and o p in ions .  For example, he found t h a t  high r i s k  

freshmen had an u n r e a l i s t i c  view of  t h e i r  grade e x p e c ta t io n s ,  whereas 

the s tandard  r i s k  freshmen were more r e a l i s t i c  1n t h e i r  view. In terms 

o f  change, throughout the  co l leg e  y e a r  the  high  r i s k  freshmen changed 

the  most and the  s tandard  r i s k  the  l e a s t .
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Freshman O r ien ta t io n

Thus f a r ,  the  review of  the  l i t e r a t u r e  has focused on what 

t r a d i t i o n a l  c o l le g e s  and u n i v e r s i t i e s  have done t o  b e t t e r  unders tand 

the m in o r i ty  s tu d e n t .  I t  i s  no t  the i n t e n t  of  t h e  re s e a rc h e r  to  imply 

t h a t  th e r e  has been no e f f o r t  made on th e  p a r t  o f  these  i n s t i t u t i o n s  to  

meet m inor i ty  s t u d e n t s '  needs;  however, t h e i r  emphasis seems to  have 

been on re-molding the  m inor i ty  s tuden t  r a th e r  than o r i e n t in g  him to  

his new environment.

There has been a g re a t  deal of  I n t e r e s t  in  " o r ien t in g "  s tu d e n ts  

to " c o l l e g e  l i f e "  s in c e  the  e a r l y  1920s. This I n t e r e s t  came about a f t e r  

many c o l leg e s  and u n i v e r s i t i e s  d iscovered  approximately  o n e - th i r d  o f  

t h e i r  e n te r in g  freshmen were s tay ing  one y e a r  o r  l e s s ,  and t h a t  only  

about one -h a l f  o f  those  e n ro l l i n g  were g radu a t in g .  Since t h a t  t im e ,  

i t  i s  now g e n e ra l ly  an accepted t r a d i t i o n  t h a t  an i n s t i t u t i o n  w i l l  have 

a program of o r i e n t a t i o n  and freshmen adjus tment  (L loyd-Jones , 1938).

As a r e s u l t  o f  t h i s  accep tance ,  almost a l l  c o l l e g e s  have 

developed some kind o f  freshman o r i e n t a t i o n  program in o rd e r  to  he lp  

e n te r in g  s tu den ts  make as smooth a t r a n s i t i o n  from high school to  

co l leg e  as p o s s ib l e .  Of course ,  these  programs vary in scope and 

e f f e c t iv e n e s s  as much as the  i n s t i t u t i o n s  themselves do. G en era l ly ,  

however, they a r e  developed under the guidance o f  Student  Personnel  

S e rv ic e s ,  an a d m in i s t r a t iv e  e n t i t y  which inc ludes  nonacademic s e r v ic e s  

with t h e  major o b j e c t i v e  o f  a s s i s t i n g  th e  s tu d e n t  1n the  s o lu t io n  o f  

his problems. More s p e c i f i c a l l y ,  t h i s  o f f i c e ' s  purpose i s  to  a id  in
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reducing f a i l u r e s  and drop-outs  and Improving the  e f f i c i e n c y  o f  a l l  

s tu d e n ts  (Copeland, 1954).

W ebster 's  new I n t e r n a t io n a l  Dic t ionary  d e f ines  o r i e n t a t i o n  as :  

"adjus tment  to  an idea l  o r  a p r i n c i p a l ,  de te rmina tion  o r  sense  o f  o ne 's  

p o s i t io n  with r e l a t i o n  t o  environment o r  to  some p a r t i c u l a r  person ,  

th ing  o r  f i e l d  o f  knowledge; awareness o f  the  e x i s t i n g  s i t u a t i o n  with 

re fe rence  to  time, p la c e ,  and i d e n t i t y  o f  pe rsons ."  And Bookman (1948) 

po in ts  out  more s p e c i f i c a l l y  t h a t :  " o r i e n t a t i o n  . . .  i s  a p rocess ,  

not  an event  . . . he lp ing  s tu d e n ts  f in d  and m ainta in  t h e i r  sense o f  

d i r e c t i o n  in t h e i r  c o l l e g e  e n te r p r i s e "  (p. 4 ) .  O r i e n t a t i o n ,  then ,  

as implied in  these  d e f i n i t i o n s ,  i s  not  l im i te d  to  a p a r t i c u l a r  

department  o r  time. Ra ther ,  I t  i s  an on-going process  which should 

involve  the  e n t i r e  c o l leg e  community.

T r a d i t i o n a l l y ,  the  one o r i e n t a t i o n  p r a c t i c e  tak ing  p lace  a t  

most c o l le g e s  1s the  h igh ly  pub l ic ized  "Freshman" o r  "Welcome Week." 

U sual ly ,  t h i s  week c o n s i s t s  of  from one to  seven days ,  g e n e ra l ly  

before  c o l l e g e  opens, with the  s p e c i f i c  purpose o f  o r i e n t in g  new 

s tu den ts  and ob ta in ing  information  about t h e i r  background and a b i l i t i e s .  

A ty p ic a l  "Freshman Week" inc ludes  "welcomes," l e c t u r e s ,  t e s t s ,  r e g i s ­

t r a t i o n ,  t o u r s ,  physical  exam inat ions ,  r e c e p t i o n s ,  t a l k s  on s tuden t  

a c t i v i t i e s ,  use of the  l i b r a r i e s ,  study h a b i t s ,  e t c . ,  with t e s t i n g  

given a major p r i o r i t y  over the  o th e r  a c t i v i t i e s  (Copeland, 1954).

There 1s no doubt t h a t  th e  purpose behind the  "Freshman Week"

1s,  Indeed, necessary  and se rves  a useful  purpose.  However, i t  has 

two weaknesses: (1) t h e r e  i s  n o t  enough time to  make th e  m a te r ia l
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presen ted  meaningful* and (2) many o f  the  problems freshmen a re  

confron ted  with do n o t  occur u n t i l  a f t e r  c la s s e s  have begun. Indeed* 

as Colbron (1948) n o tes :  "Only as the  nove l ty  o f  u n iv e r s i t y  l i f e  wears 

o f f  do ques t ions  o f  rea l  importance come in to  focus" (p. 143).

The re s e a rc h e r  be l iev es  t h a t  the re  i s  an urgen t  need fo r  a new 

freshman o r i e n t a t i o n  program t h a t  focuses c l e a r l y  on helping the f r e s h ­

man, e a r l y ,  to  unders tand h is  new environment and manipulate  1 t  to  g e t  

h i s  needs s a t i s f i e d .  He must begin to  see t h a t  he 1s 1n a new world 

and t h a t  new a d ap ta t io n s  must be made. This r ecogn i t ion  1s the  j o i n t  

r e s p o n s i b i l i t y  o f  both him and the c o l l e g e ;  th e  c o l leg e  has the respon­

s i b i l i t y  to  a^d and guide him in t h i s  adap t ive  p ro cess ,  but  he must do 

the  job himself .

Doerman (1926) suppor ts  t h i s  b e l i e f ,  even though he made t h i s

comment f i f ty - tw o  yea rs  ago:

I f  the  freshman becomes s ing led  ou t  only a f t e r  f a i l u r e ,  
the  time f o r  the  most e f f e c t i v e  guidance w i l l  have passed.
The c o l lege  should aim, with in  the  l i m i t s  o f  i t s  a d ju s t lv e  
c a p a c i ty ,  to  g ive  each s tu d e n t  such courses  and t r a i n i n g  
which w i l l  conserve and s t reng then  h is  b e s t  t a l e n t s  and 
powers, (p. 58)

Many freshmen, making the  t r a n s i t i o n  from high school to  

c o l l e g e ,  from f a m i l i a r  to  u n fam i l ia r  su r roundings ,  and from in t im ate  

home surroundings to  the  Impersonal environment o f  a c o l leg e  o r  u n i ­

v e r s i t y ,  not  only b r ing  problems with them, but  a l s o  encounter  new 

ones a f t e r  they e n t e r  co l leg e  (Copeland, 1954). For the  m inor i ty  

s t u d e n t ,  t h i s  t r a n s i t i o n  to c o l leg e  has an even g r e a t e r  impact because,  

as Clarke (1972) no ted ,  m inor i ty  s tu d e n ts  a re  l e s s  f a m i l i a r  with the
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formal atmosphere o f  c o l l e g e .  As a r e s u l t ,  they  a re  l e s s  l i k e l y  to  

exp lo re  the u n fa m i l i a r  environment. Thus, the  co l leg e  o r i e n t a t i o n  

p e r io d ,  which i s  u su a l ly  s u f f i c i e n t  f o r  o t h e r  s t u d e n t s ,  should be 

extended f o r  a longer  pe r iod  o f  time f o r  m inor i ty  s tu d e n ts .  This 

ex tens ion  should c o n s i s t  o f  (1) re in forcem ent  o f  the  d i r e c t i v e  proce­

dures o u t l in e d  during the i n i t i a l  o r i e n t a t i o n ;  (2) continuous c o n ta c t s  

wi th  these  s tu den ts  in s t r u c tu r e d  and un s t ru c tu re d  s i t u a t i o n s ;  (3) 

c o u n s e l o r - i n i t i a t e d  a c t i v i t i e s  designed to  acqua in t  the  s tu d e n t  with 

d i f f e r e n t  a sp ec ts  o f  c o l lege  l i f e ;  and (4) informal in t ro d u c t io n  to 

s t a f f  persons in charge o f  va r ious  o p e ra t io n s ,  s e c r e t a r i e s ,  the  r e g ­

i s t r a r ' s  o f f i c e ,  the  l i b r a r y ,  and f in a n c ia l  a id  o f f i c e .  In f a c t ,  

as O'Banlon and Thurston (1972) b e l i e v e ,  " I f  co l leg e s  a r e  to  a s s i s t  

m ino r i ty  group s tu d en ts  in  o p e ra t in g  e f f e c t i v e l y  1n the  soc ia l  and 

academic environment of  c o l l e g e ,  they w i l l  need to  plan f o r  purposeful  

environmental i n te rv e n t io n "  (p. 38).

Warren in  a speech a t  T r in ton  College,  1968, viewing o r i e n t a ­

t io n  to  co l lege  as the  most important  s t e p  in  the  process  o f  a d a p ta t io n  

t o  c o l l e g e ,  s t a t e d  t h a t  a mandatory course  e n t i t l e d  " O r ien ta t io n  to  

College" should be given to  a l l  e n te r in g  freshmen. In a d d i t i o n ,  

he voiced a b e l i e f  t h a t  the  major purpose o f  o r i e n t a t i o n  i s :

to  a s s i s t  s tu d e n ts  in ev a lu a t in g  t h e i r  own a b i l i t i e s ,  
i n t e r e s t s ,  and a p t i t u d e s ;  in  essaying  t h e i r  voca t iona l  
choices in  l i g h t  o f  t h i s  e v a lu a t io n ;  and 1n making educa­
t i o n a l  p lans to  implement t h e i r  cho ices .  The counse lor  can 
then p o in t  out  u n r e a l i s t i c  goa ls  and a s s i s t  s tu d e n ts  1n 
s e t t i n g  voca t iona l  goals  t h a t  a re  w i th in  t h e i r  grasp .  I f  
th e  s tuden t  chooses to  ignore adv ice - -g rades  w i l l  b r ing  him 
back to  r e a l i t y .  . . .  (p.  215)
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Allen (1964) d e s c r ib e s ,  b r i e f l y ,  one o f  the  major components 

of  th e  Chipola J u n io r  College t h a t  has provided i t  with one o f  the  

b e s t  s tu d e n t  r e t e n t i o n  r a t e s  in  the  s t a t e .  T h e i r  Freshman O r ie n ta t io n  

Program c o n s i s t s  o f  a requ i red  one-hour course  t h a t  inc ludes  i n s t r u c t i o n  

1n s tudy s k i l l s ,  l i b r a r y  u se ,  personal  and /o r  study sch edu les ,  and 

resea rch  on educa t iona l  o b j e c t iv e s .  The Off ice  o f  D i re c to r  o f  Student 

Personnel Serv ices  a l s o  serves  as  the  r e f e r r a l  agency f o r  s tu d e n ts  who 

need sp e c ia l  s e rv ic e s  no t  a v a i l a b l e  in  the  c o l leg e .

In c o n c lu s ion ,  1 t  can be s a id  t h a t  high r i s k  m ino r i ty  s tuden ts

are  not  only not  f a m i l i a r  with  s t r a t e g i e s  f o r  coping with the  i n e v i t a b l e

bureaucracy o f  a la rg e  I n s t i t u t i o n  b u t ,  in  a d d i t i o n ,  have a low t o l e r ­

ance f o r  the  f r u s t r a t i o n  induced by t h a t  same bureaucracy.  I t  has been 

demonstrated t h a t  the  e x i s te n c e  o f  a u n i t  which a s s i s t s  s tu d e n ts  1n 

d ea l ing  with  red tape  g r e a t l y  improves the  m otiva t ion  o f  such s tuden ts  

and, t h u s ,  In su res  t h e i r  r e t e n t i o n .  I t  i s  t r u e  t h a t  as the  s tu d e n t  

becomes f a m i l i a r  wi th  the  i n s t i t u t i o n ,  the need f o r  such suppor t  i s  

g r e a t l y  reduced.

I t  1s obvious t h a t  the  m ino r i ty  high r i s k  s tu d e n t  has much in 

common with o th e r  s tu d e n ts  admit ted  to  Michigan S ta t e  U n iv e rs i ty  and, 

indeed,  sha res  common problems, concerns ,  and i n t e r e s t s .  The p r in c ip a l  

d i f f e r e n c e ,  however, I s  t h a t  u n t i l  the  high r i s k  s tu d e n t  has made the  

t r a n s i t i o n  and adjus tment  t o  academic l i f e ,  he p re s e n t s  a unique man­

agement problem, p a r t i c u l a r l y  a t  e n t ry  and during the  e a r l y  s tages  o f  

h is  academic program. In t im e ,  he w i l l  be ab le  to  complete degrees 

in any o f  the  c o l l e g e s ,  a p o t e n t i a l  demonstrated in  the  p a s t ,  but
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h i s  u l t im a te  d e s t i n a t i o n  and success o r  lack o f  success  i s ,  f o r  the  

most p a r t ,  determined by h i s  management o f  a new environment 1n the 

e a r l y  s tag es  of  u n i v e r s i t y  exper ience .



CHAPTER I I I  

RESEARCH DESIGN AND METHODOLOGY

In t ro d u c t io n  and Method o f  Data Analysis

The purpose o f  the  study was to  In v e s t ig a te  the adap t ive  process 

o f  a group o f  m inor i ty  high r i s k  freshmen a t  Michigan S t a te  U n iv e rs i ty .  

More s p e c i f i c a l l y ,  the  s tudy a ttempted to  examine t h i s  adap t ive  process 

1n r e l a t i o n  to  s ix  c r i t i c a l  adapt ive  t r a n s a c t i o n s .

The procedures f o r  conducting t h i s  s tudy were as fo l low s:

A. The " C r i t i c a l  Adaptive T ransac t ions"  used to  a s s i s t  1n seeking

a b e t t e r  unders tanding o f  the  ad ap t iv e  process of  favorab le  and

unfavorab le  m in o r i ty  high r i s k  freshmen adap to rs  were:

1. Re-al1gnlng E xpec ta t ions—Favorable  a d ap ta t io n  r eq u i re s  
t h a t  adapt ing  persons re-a l1gn  t h e i r  ex pec ta t io n s  1n the 
d i r e c t i o n  of  a commonly shared  r e a l i t y  u n t i l  th e re  a re  
no major d i s c re p a n c ie s .

2. Processing L osses - -Favorab1e adap ta t ion  re q u i r e s  t h a t  
adapt ing  persons process t h e i r  s e l f -p e r c e iv e d  lo s s e s  and 
confirm o r  d i s c o v e r  s e l f - p e r c e i v e d  gains u n t i l  the  gains 
a re  experienced and outweighing the  lo s se s .

3. Build ing R e la t io n s h ip s—Favorable a d ap ta t ion  re q u i re s  
t h a t  adap t ing  persons e s t a b l i s h  a suppor t ive  group t h a t  
responds to  t h e i r  needs f o r  s e c u r i t y ,  s t i m u l a t i o n ,  and 
i d e n t i t y  In the  new environment.

4. Acquiring Resources—Favorable a d ap ta t io n  r e q u i r e s  t h a t  
adap t ing  persons gain access  t o  key resources  In the  new 
environment by lea rn in g  where, when, and how t o  acq u i re  
b a s ic  In fo rm at ion ,  m a t e r i a l s ,  and personal  a s s i s t a n c e .
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5. Inc reas ing  Self-Management--Favorable  adap ta t io n  r eq u i re s  
t h a t  adapt ing  persons e s t a b l i s h  s u f f i c i e n t  s e l f - d 1 r e c t i  on 
to  p reven t  o r  overcone the  f e e l in g  o f  being a t  the  mercy 
o f  the  e x p ec ta t io ns  o f  o th e r s  1n the  new environment.

6. E s ta b l i sh in g  C o m p a t i b i l i t y - Favorable adap ta t io n  re q u i r e s  
t h a t  adapt ing  persons e s t a b l i s h  c o m p a t ib i l i t y  (1f  n o t  f u l l  
I d e n t i f i c a t i o n )  w ith  the  customs, mores, t r a d i t i o n s ,  and 
values  of the  new environment.

B. Questions were developed in the  form o f  an In terv iew  response  

guide t h a t  p e r ta ined  to each o f  the  c r i t i c a l  adap t ive  

t r a n s a c t i o n s .

C. The In terv iew  response guide was adm inis tered  to  each of  the  

38 m inor i ty  respondents Inqu i r ing  about  t h e i r  adap t ive  process  

a t  Michigan S ta te  U nivers i ty .

D. The responses of  the  high r i s k  freshmen regard ing  t h e i r  

ad ap t iv e  experiences  were tape - reco rded  on Ind iv idua l  tap e s .

E. A panel o f  e ig h t  judges as a whole l i s t e n e d  to  a s e l e c t  group 

of  taped in te rv iews from the  p i l o t  s tudy and, without  using the  

" C r i t i c a l  Adaptive T ra n sa c t io n s , "  r a t e d  the  in te rv iew ees  as 

e i t h e r  favorab le  o r  unfavorable  ad ap to r s .

F. The e ig h t  judges were then d iv ided  I n to  p a i r s ,  and each p a i r  

was given a s e t  (n ine  o r  ten)  tap es  to  l i s t e n  to  Independently 

o f  each o th e r  and make a judgment as t o  whether  the  freshman 

had a favo rab le  o r  unfavorable  adap t ive  exper ience .  The form 

t h i s  judgment took was a r a t i n g  of  one through f i v e ,  wi th  one 

being a very unfavorable  adap to r  and f i v e  being a very fav o rab le  

adap to r .
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G. Based on th e  combined averaged ra t in g s  o f  each p a i r  o f  ju d g es ,  

the  freshmen were placed 1n a rank order ing  ranging from the  

h ig hes t  to  th e  lowest  r a t i n g s .

H. A f u r t h e r  in -dep th  a n a ly s i s  was then conducted by the  Inves­

t i g a t o r  o f  th e  f i v e  most favorab le  and f i v e  most unfavorable  

m inor i ty  freshmen adap to rs  1n o rd e r  to  determine whether or 

not  the re  e x i s t e d  some behaviors t h a t  were common among them. 

The " C r i t i c a l  Adaptive Transact ions"  were then used to  f u r t h e r  

a id  the  i n v e s t i g a t o r  In analyzing and in t e r p r e t i n g  the adapt ive  

experiences  o f  these  ten high r i s k  m inor i ty  freshmen.

Study Population

To i n v e s t i g a t e  the  research  ques t ions  and explore  the  c r i t i c a l  

adap t ive  t r a n s a c t i o n s ,  38 m inor i ty  high r i s k  freshmen were in terviewed 

v ia  an ins t rument  designed to  i n v e s t i g a t e  those  ques t ions  and t r a n s ­

a c t i o n s .  The sample of 38 s tuden ts  was drawn from a popula t ion  o f  

260 freshmen who en te red  th e  Supportive Services  Program, a t  Michigan 

S ta t e  U n iv e rs i ty ,  in  the  Fal l  of  1977. With an o f f i c i a l  U n ive rs i ty  

l i s t  o f  a l l  th e  Support ive  S e r v i c e ' s  freshmen, the  sample was drawn 

by using a s t r a t i f i e d  random sample based on gender and grade p o in t  

average .  Because fav o rab le  adap ta t ion  to  a c o l lege  environment would 

inc lude  academic i n d i c a n t s ,  s t u d e n ts '  grade p o in t  averages were u t i ­

l i z e d  t o  insure  an equal chance o f  members in th e  popula t ion  being 

s e l e c t e d .  Gender and grade p o in t  average were employed in o rder  to  

a ssu re  an equal d i s t r i b u t i o n  of  males and females with GPAs above and
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below 2 .0 .  Of th e  260 s tu d e n ts  1n th e  p op u la t io n ,  38.5 p e rcen t  were 

males and 61.5 p e rcen t  were females.

Table 3.1 g ives a d i s t r i b u t i o n  o f  the  e th n ic  I d e n t i t y  o f  the  

popu la t ion .  The t a b l e  c l e a r l y  shows t h a t ,  o f  the  t o t a l  260 s tuden ts  

1n th e  p op u la t io n ,  blacks t o t a l e d  231 s tu d e n t s ,  making them the  l a r g e s t  

group 1n the p opu la t ion ;  whites c o n s t i t u t e d  th e  second l a r g e s t  group 

with a t o t a l  of  14; th e  t h i r d  l a r g e s t  group was Mexlcan-Americans 

comprising a t o t a l  o f  8; and Spanish surname, American-Native Ind ian ,  

and O r ien ta l  groups each had a t o t a l  o f  2 ,  which made them the  fou r th  

l a r g e s t  group. One Ind iv idua l  was c l a s s i f i e d  as unknown.

Table 3.1 Ethnic D is t r ib u t io n  o f  Population

Ethnic  I d e n t i f i c a t i o n Hale Female

Black ........................................ 86 145
White ........................................ 5 9
Mex1can-Amer1can .................. 5 3
Spanish surname .................. 2 0
American-native Indian . . 1 1
O rien ta l  ................................... 1 1
O t h e r ........................................ 0 1

Total 100 160

From the  popu la t ion  desc r ibed  above, a sample f o r  the  study 

was ob ta ined .  In s e l e c t i o n  o f  the  sample, s tu d e n ts  were i d e n t i f i e d  

as e i t h e r  male o r  female with  a Fa l l  GPA o f  above o r  below 2 .0  and 

then p laced 1n one o f  f o u r  c e l l s  based on whether  or no t  they were 

male o r  female and had a GPA above o r  below 2 .0 .
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As in d ic a te d  in  Table 3 .2 ,  most o f  the  s tu d e n t s '  high school 

grade p o in t  averages were in  the  range o f  2.1 t o  2 .5 .  Of th e  260 

s tu d e n ts  adm it ted ,  254 had high school GPAs t h a t  were computed on a 

system s i m i l a r  t o  t h a t  o f  Michigan S ta te  U n iv e rs i ty .  Five GPAs were 

computed in a system d i f f e r e n t  than t h a t  used by the  U n i v e r s i t y ' s  

R e g i s t r a r ' s  o f f i c e  and one o th e r  GPA was unknown.

Table 3.2 High School Grade Poin t  Averages

Grade Po in t  Average Number Percentage

3 .60-4 .00 7 2 .8
3 .10-3 .50 35 13.8
2 .60-3 .00 101 39.8
2 .10-2 .50 109 42.9
1.60-2 .00 2 0 .8
1 .10-1 .50 0 0
0 .60-1 .00 0 0

Total 254 100.0

Table 3 .3  shows the  grade p o in t  averages o f  the  study popula t ion  

a f t e r  t h e i r  f i r s t  term as c o l leg e  freshmen. As In d ica te d  in the  t a b l e ,  

most of  th e  s tu d e n t s '  GPAs dropped 1n comparison to  t h e i r  high school 

GPAs a t  the  time o f  t h e i r  e n t ry  i n t o  Michigan S t a t e  U n iv e rs i ty .  Most 

o f  th e  s tu d e n t s '  Fal l  term GPAs were 1n th e  range o f  1 .6  to  2 .0 .

Table 3 .4  d i sp la y s  the  fo u r  c e l l s  used to  s e l e c t  the  sample f o r  

t h e  s tudy .  The f ig u re  1n each c e l l  r e p re se n t s  the  number o f  s tu d e n ts  

in  t h a t  ca tego ry  based on gender and a Fal l  term GPA above or  below 2 .0 .
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Table 3 .3  Michigan S ta t e  U n ive rs i ty  Grade Po in t  
Averages A f t e r  Fal l  Term, 1977

Grade P o in t  Average Number Percentage

3 .60-4 .00 1 0.4
3 .10-3 .50 32 0 .8
2 .60-3 .00 28 10.8
2 .10-2 .50 70 26.9
1 .60-2 .00 77 29.6
1 .10-1 .50 53 20.4
0 .60 -1 .00 21 8.1
0 .00 -0 .50 8 3.1

Total 260 100.1

Table 3 .4  S t r a t i f i c a t i o n  o f  Popula t ion  In to  Gender and Grade Poin t  
Average

GPA 
Above 2 .0

GPA 
Below 2 .0 T o ta ls

Number Percentage Number Percentage Number Percentage

Males 42 16.2 58 22.3 100 38.5

Females 69 26.5 91 35.0 160 61.5

T o ta ls 111 42.7 149 57.3 260 100.0

A sample o f  38 s tu d e n ts  was then s e l e c te d  by tak ing  15 pe rcen t  

o f  the  s tud en ts  in  each c e l l .  That r e p r e s e n ta t iv e n e s s  o f  t h i s  sample 

1s shown in  Table 3 .5 .
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Table 3 .5  S t r a t i f i e d  Comparison o f  Gender and GPA Between Study 
Population and Sample Se lec ted

GPA Above 2 .0 GPA Below 2 .0

Sample Population Sample Popula tion

N = 7 N« 42 N = 8 N= 58
Males

18.4% 16.2% 21.1% 22.3%

N = 10 N= 69 N* 13 N= 91
Females

26.3% 26.5% 34.2% 35.0%

Construc t ion  of  the  Instrument

The process  used to  c o l l e c t  data  f o r  t h i s  d e s c r i p t i v e  study 

was accomplished through the  use o f  verbal  responses in a personal  

in te rv iew .  To o b ta in  information about th e  adapt ive  behaviors  o f  

m ino r i ty  high r i s k  freshmen,  an In te rv iew  response guide was developed.  

Objec t ives  1n developing the Instrument were: (1) t o  a r r i v e  a t  ques­

t io n s  developed around the  " C r i t i c a l  Adaptive T ra n sa c t io n s , "  (2) to  

c o n s t ru c t  a form t h a t  would o b ta in  a l im i te d  amount o f  p r e - e n t ry  and 

p o s t - e n t r y  demographic d a ta ,  and (3) to  conduct a p i l o t  t e s t  of  the  

Ins t rument  t o  in su re  t h a t  the  ques t ions  were indeed in v e s t i g a t i n g  the  

f reshmen 's  adap t ive  exper iences .

In the  development o f  ques t ions  to  be used in  the  In te rv iew  

response gu ide ,  se v e ra l  s t e p s  were taken .  F i r s t ,  p o s s ib le  qu es t io ns  

were developed from o th e r  sources  as the  r e s e a rc h e r  reviewed the
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l i t e r a t u r e ;  o th e r  ques t ions  were developed by the  r e s e a rc h e r  and

committee members. Second, these  ques t ions  were then c r i t i q u e d

f o r  re levancy  to  the  s tudy by the  committee chairman and guidance

committee members. C orrec t ions  and changes were made u n t i l  the

guidance committee chairman approved the  in s t rum ent  f o r  da ta  g a th e r in g .

T h i rd ,  the  r e s e a rc h e r  decided to  include the  use o f  a tape  reco rd e r

In conjunct ion  with the  ins t rument  as i t  was h is  b e l i e f  t h a t  to  do so

would give  g r e a t e r  assurance  o f  and completeness to  the  responses to

the  ins t rum ent .  In a d d i t io n  to  the  advantages mentioned above, the  use

o f  a tape r ec o rd e r  would provide an oppor tun i ty  f o r  a d d i t i o n a l  personal

c o n ta c t  and es tab l ish m en t  o f  rap p o r t  with each respondent .  According

to  Englehar t  (1972):

Recording does not  In c rease  respondent  r e s i s t a n c e  o r  
s i g n i f i c a n t l y  a f f e c t  the  in te rv iew  da ta .  Tape recording 
enab les  the  in te rv ie w e r  t o  g ive  h is  f u l l  a t t e n t i o n  to  the 
respondent  . . . record ing  i s  the  complete record ing  o f  what 
1s s a i d ,  thus e l im in a t in g  b ias  due to  conscious o r  unconscious 
r e f l e c t i o n  by th e  In te rv iew er  o f  what to  record  . . . record ing  
f a c i l i t a t e s  ev a lu a t io n  of  th e  r e l i a b i l i t y  and v a l i d i t y  o f  
in te rv ie w  da ta .  D i f f e r e n t  l i s t e n e r s  t o  th e  tape  can compare 
t h e i r  I n t e r p r e t a t i o n s  and the  in te rv iew  process  i t s e l f  can 
a l s o  be eva lua ted ,  (p. 234)

Personal  In te rv iew

The personal in te rv ie w  was used as the  method f o r  d a ta -g a th e r in g  

in t h i s  s tudy.  K e r l in ge r  (1965) d e f ines  th e  in te rv iew  as "a f a c e - t o -  

face  in te rp e r so n a l  r o l e  s i t u a t i o n  1n which one pe rson ,  the  I n te rv ie w e r ,  

asks a person being In te rv iew ed ,  th e  r esponden t ,  ques t ions  designed 

to  o b ta in  answers p e r t i n e n t  to  the  purposes o f  th e  research  problem"

(p.  469).
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As with  any r e sea rch  method, the  In terv iew has both advantages 

and d isadvantages .  Some o f  the  disadvantages  noted a r e  the  high c o s t  

o f  the  r e s e a rc h ,  the  e x t r a  time Included ,  and the  d i f f i c u l t i e s  a sso ­

c i a t e d  with the  a n a ly s i s  of  the  In te rv iew  data  (Borg, 1963; Macoby 

and Macoby, 1954; K e r l ln g e r ,  1965). By th e  same token, some o f  the  

advantages o f  the  In te rv iew  a re  (1) the  a b i l i t y  o f  the  in te rv iew er  

to  amplify a given q u e s t io n ;  (2) the  p o s s i b i l i t y  o f  probing f o r  

c l a r i f i c a t i o n  o f  an ambiguous answer; (3) the  chance to persuade 

th e  respondent to  answer a ques t ion  t h a t  he might o therwise  sk ip ;  

and (4) the  f a c t  t h a t  the  response r a t e  1s l i k e l y  to  be h igher  1n 

g e t t i n g  answers to  a l l  q u e s t ion s  (Borg, 1926; Macoby and Macoby, 1954; 

Bingham and Gustad,  1957).

In a d d i t io n  to  th ese  advantages and disadvantages o f  the  I n t e r  

view techn ique ,  the  l i t e r a t u r e  s t r e s s e d  th e  Importance o f  u t i l i z i n g  

the  in te rv iew  when explor ing  o r  i n v e s t i g a t i n g  a new theory  o r  concept.  

According to  Kahn and Cannel (1959): " In terv iew s can be used 1n the

f i r s t  s t a g es  o f  Inquiry  t o  I d e n t i f y  v a r i a b le s  and r e l a t i o n s  between 

v a r i a b l e s .  Such r e l a t i o n s  may l a t e r  be formulated as hypotheses f o r  

subsequent  t e s t i n g  with o b se rva t ion a l  o r  experimental  da ta"  (p.  119). 

Macoby and Macoby (1954),  Hyman e t  a l .  (1954),  and K er l inge r  (1965) 

c o n t r ib u te  a d d i t io n a l  support  f o r  th e  use o f  the  In te rv iew  1n e x p lo r ­

a to ry  and d e s c r i p t i v e  re sea rch  by no t ing  t h a t :  "The In te rv iew  1s a 

more f l e x i b l e  and ad ap t ive  technique and th e  process and con ten t  o f  

da ta  c o l l e c t i o n  can be b e t t e r  c o n t r o l l e d .  Thus, t h i s  makes the  

In te rv iew  method p a r t i c u l a r l y  a p p ro p r ia te  f o r  e x p lo ra to ry  research  

s tu d ie s "  (p. 68).
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In a d d i t io n  to  what has been s t a t e d  p rev io u s ly  about the

In te rv iew  tech n iqu e .  Young (1966) adds s t i l l  ano the r  Important  view

o f  I t s  va lue .  For, according to  Young, the  In te rv iew  process  Involves :

an exchange o f  Ideas and e x p e r ien c es ,  e l i c i t i n g  o f  I n f o r ­
mation p e r t a in in g  to  a wide range of  data  1n which the  
Interviewee may wish to  rehearse  h is  p a s t ,  d e f ine  h is  
p r e s e n t ,  and canvass h is  fu tu r e  p o s s i b i l i t i e s .  . . .  I t  
1s important  to  gain "a p o r t r a i t  o f  human p e r s o n a l i ty "  
which 1s broad enough to  encompass th e  so c ia l  background 
t h a t  governs h is  scheme o f  l i f e ,  and deep enough to  reveal  
In n e r  s t r i v i n g s ,  t e n s io n s ,  w ishes ,  and changes 1n h is  
behavioral  r e l a t i o n s .  In f ree - f lo w in g  accoun ts ,  In terv iews 
may suggest  exp lana t ions  of  t h e i r  behavior  which may account 
f o r  t h e i r  m otiva t ions  and a c t io n s  and provide new In s ig h ts  
not  a f fo rded  by o th e r  e x p lo ra to ry  techn iques ,  (pp. 215-216)

Whyte (1960) notes  t h a t  success fu l  in te rv iew ing  r eq u i re s  

thoughtfu l  planning 1n regards  t o  the  time and place  a v a i la b le  fo r  

th e  In te rv iew ,  and the  In te rv iew  I t s e l f  should be c a r e f u l l y  s t r u c tu r e d  

and handled. Moreover, the  In te rv iew er  must e s t a b l i s h  good rapp o r t  

wi th  th e  respondent  and must be ab le  t o  l i s t e n  and, above a l l ,  p r o t e c t  

th e  anonymity o f  the  respondent.

Personal In te rv iew  Response Guide

The personal  In te rv iew  response guide was designed to  f u l f i l l  

severa l  fu n c t io n s :  f i r s t ,  to  Insure  common re fe ren ce  p o in ts  throughout 

th e  In te rv iew ;  second, to  o b ta in  a b e t t e r  unders tanding o f  th e  person­

a l i t i e s  and the adap t ive  exper iences  o f  the  study responden ts ;  t h i r d ,  

t o  a s s i s t  the  r e s e a rc h e r  1n expanding, v e r i f y in g ,  and c l a r i f y i n g  

Informat ion  obtained  1n the f a c e - t o - f a c e  in te rv ie w ;  f o u r t h ,  to  Inform 

and answer any q u e s t ion s  the  In terv iewee  might have regarding  the
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research  p r o j e c t ;  and f i f t h ,  t o  a ssu re  th e  In terv iewee  o f  the  

c o n f i d e n t i a l i t y  o f  h is  responses and Inform him o f  the  leng th  

of  the  in te rv iew .

The c o n te n t  and format o f  th e  in te rv iew  guide was the  r e s u l t  

o f  the  combined e f f o r t s  o f  severa l  sou rces .  An ex p lo ra to ry  s tudy by 

Bournazos (1972) c o n t r ib u te d  thoughts  toward the  development o f  many 

q u e s t io n s  Included in th e  In te rv iew  g u id e ,  whi le  the  doc to ra l  d i s s e r ­

t a t i o n  o f  Borland (1976) provide c o n s t r u c t iv e  thoughts  toward the  

g u id e ' s  s t r u c t u r e .  F u r th e r ,  a c o n s id e rab le  amount o f  a s s i s t a n c e  

was provided by. Dr. Andrew Huglne, members o f  th e  guidance committee, 

and, 1n p a r t i c u l a r .  Dr. Max Raines,  committee chairman.

The format f o r  the personal  In te rv iew  was designed 1n two 

forms e n t i t l e d  "Personal In te rv iew  Response Guide" and " In te rv iew ee  

Background Information Form." The ques t ions  1n the personal  in te rv iew  

response guide were s t r u c tu r e d  1n such a way t h a t  they  could be c a t e ­

gor ized  and grouped under each o f  th e  c r i t i c a l  a d ap t iv e  t r a n s a c t io n s  

(see  I n t r o d u c t io n ,  Chapter I I I ) .  The personal  In te rv iew  was designed 

to  l a s t  between t h i r t y  to  f o r t y  minutes In leng th  and was t ape - reco rded  

with th e  I n te r v ie w e e 's  perm iss ion .  A copy o f  the  personal  In te rv iew  

response guide may be found 1n Appendices A and B.

In terv iewee  Background Information Form

The background information  form was designed to  c o l l e c t  demo­

graphic  da ta  rega rd ing  l im i te d  p r e - e n t r y  and p o s t - e n t r y  Information on 

each respondent .  Another purpose o f  t h i s  form was to  o b ta in  the
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In te rv ie w e e 's  w r i t t e n  permission t o  tap e - r e c o rd  th e  in te rv iew .  An 

example o f  the  in te rv iew ee  background information form can be loca ted  

in Appendix C.

P i l o t  and M odif ica t ion  Phase

During the  week o f  April  20, 1978 in te rv iew s  were arranged and 

held with f i v e  m in o r i ty  high r i s k  freshmen from the  Support ive  Serv ices  

Program a t  Michigan S ta te  U n iv e rs i ty .  The purpose o f  these  Interv iews 

was to  exp lo re  th e  co n te n t  o f  the  s tudy Ins trument  being considered  and 

to  modify i t  f o r  s tudy re levancy  wherever needed. In o rd e r  to  prepare  

f o r  these  I n i t i a l  i n te rv ie w s ,  th e  r e s e a rc h e r  reviewed the l i t e r a t u r e  

on the  in te rv iew  technique  and d iscussed  the  development o f  the  i n s t r u ­

ment to  be used with guidance committee members and,  1n p a r t i c u l a r ,  the 

guidance committee chairman.

The f i v e  s tu d e n ts  were s e l e c t e d  from an o f f i c i a l  l i s t  o f  

Support ive  Serv ices  freshmen who e n te re d  t h e i r  program 1n the  Fal l  

o f  1977. These s tu d e n ts  were con tac ted  by te lephone and, a f t e r  a 

d i s c u s s io n  on the  purpose of  the  s tu d y ,  they  agreed to  p a r t i c i p a t e  

In the  r e sea rch .  An in te rv ie w  d a t e ,  t im e ,  and p lace  was arranged a t  

th e  end of  th e  d i s c u s s io n .

The p i l o t  in te rv iew s  were very h e lp fu l  and b e n e f i c i a l  in  the  

m od if ica t ion  o f  the  s tudy ins t rum ent  and in  the  development of  the  

r e s e a r c h e r ' s  in te rv iew ing  s k i l l s .  Another va luab le  b e n e f i t  gained 

from th e  in te rv iew s  was an awareness ,  on th e  p a r t  o f  the  r e s e a r c h e r ,  

o f  th e  d i f f i c u l t y  in  t r y in g  to  conduct an in -d e p th  in te rv iew  and take
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no tes  a t  the  same time. In a d d i t io n  to  t h i s  important  I n s i g h t ,  the  

In terv iews helped to  e s t a b l i s h  a procedure f o r  conducting the  In te rv iew  

and s t a n d a rd iz in g  the  time o f  the  In terv iews to  about  t h 1 r ty - f1 v e  to  

f o r t y  minutes .  More Im por tan t ly ,  the  In te rv iew s helped to  v a l i d a t e  

the  In s t ru m en t ' s  q ues t ions  in  r e l a t i o n  to  the  resea rch  qu es t io ns  of 

th e  s tudy  and the  adap t ive  t r a n s a c t io n s  mentioned a t  the  beginning 

o f  Chapter I I I .

The f i n a l  con ten t  o f  the  In te rv iew  response forms was then 

formulated and approved by the r e s e a r c h e r ' s  doc to ra l  committee chairman 

and members. With t h e i r  approva l ,  severa l  ques t io n s  were rep laced  with 

more r e l e v a n t  ones ,  key words were changed 1n o t h e r s ,  and th r e e  new 

q u e s t io n s  were added to  complete the  i n s t ru m e n t ' s  f i n a l  form.

Procedures f o r  C o l le c t in g  Data

On May 2 ,  1978 the  I n i t i a l  c o n tac t  wi th  the  38 p a r t i c i p a n t s  

1n the  study was made through a l e t t e r  w r i t t e n  by Dr. dames Hamilton, 

A s s i s t a n t  Provost  f o r  Spec ia l  Programs, Michigan S t a t e  U n iv e rs i ty .  The 

l e t t e r  Informed each p a r t i c i p a n t  o f  h i s  s e l e c t i o n  to  p a r t i c i p a t e  1n the  

s tudy and of  the  purpose and I n t e n t  o f  the  s tudy and provided an I n t r o ­

duc t ion  o f  the  re s e a rc h e r  and n o t i f i c a t i o n  t h a t  he would con ta c t  the  

p a r t i c i p a n t  by te lephone  to  arrange an appointment f o r  an In te rv iew .  

Also ,  each p a r t i c i p a n t  was asked to  r e tu r n  an enclosed  pos tcard  

I n d i c a t i n g  whether o r  not  he had e l e c t e d  to  p a r t i c i p a t e  1n the  s tudy .

On May 8 ,  1978 th e  r e s e a r c h e r  began te lephoning  s tu d e n ts  who 

had rece ived  l e t t e r s ;  In t ro d u c t io n s  were made and the  p a r t i c i p a n t s
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were given a b r i e f  d e s c r i p t i o n  o f  th e  resea rch  p r o j e c t  and informed 

t h a t  the  da ta  would be c o l l e c t e d  by a taped personal  in te rv iew .  They 

were then asked i f  they s t i l l  wanted to  p a r t i c i p a t e  in the  s tudy .  

T h ir ty -seven  o f  the p a r t i c i p a n t s  expressed  an eagerness  t o  do so.  One 

s tu d e n t  was no longer  in a t tendance ;  however, an a l t e r n a t e  s tu d e n t  was 

co n tac ted  to  complete the  sample s i z e ,  and he agreed to  p a r t i c i p a t e  1n 

th e  s tudy.  A scheduled In terv iew  was arranged on a d a t e ,  a t  a t ime,  

and in  a p lace  which was convenient  f o r  each p a r t i c i p a n t .

In o rd e r  to  Insure  somewhat t h a t  p a r t i c i p a n t s  remembered t h e i r  

scheduled in te rv iew  d a t e ,  t im e ,  and p l a c e ,  a postcard  was mailed to  

each one confirming the d e t a i l s  o f  the  in te rv iew .

The in te rv iew s  were conducted between May 9 ,  1978 and May 23, 

1978. T h i r t y - f i v e  o f  the  p a r t i c i p a n t s  kept  t h e i r  o r i g i n a l l y  scheduled 

appointments;  only th r e e  had to  be re -schedu led .  In a l l  c a s e s ,  the  

In te rv iew s were held  in  an a p p ro p r ia te  and q u i e t  p lace  in  the  res idence  

h a l l  o f  the  respondent .  The in te rv iews took about t h i r t y - f i v e  to  f o r t y  

minutes each.  All o f  the  p a r t i c i p a n t s  agreed to  be t ap e - reco rded .

At each In te rv iew ,  th e  I n v e s t ig a to r  was well  r e c e iv e d ,  with 

e x c e l l e n t  rap p o r t  being e s t a b l i s h e d  by the  r e s e a rc h e r  and p a r t i c i p a n t .  

Most o f  the  respondents were eage r  to  express  t h e i r  adap t iv e  exper iences  

a t  Michigan S ta te  U n iv e rs i ty  and wanted to  know when the  r e s u l t s  o f  the  

study would be completed. In a d d i t i o n ,  they a l s o  f e l t  very good knowing 

t h a t  Information regard ing  t h e i r  exper ience  a t  Michigan S ta te  U n ive rs i ty  

would help  o th e r  in-coming freshmen.
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Method o f  Data Analysis Used by Judges

Members o f  the  judging panel were s e l e c t e d  on the  b as i s  of  

t h e i r  (1) w i l l in g n e s s  and time to  l i s t e n  to  a s e t  o f  taped In te rv iew s ,  

(2) I n t e r e s t  1n the  adap t ive  theory  and concep ts ,  and (3) open- 

mindedness, honesty 1n t h e i r  op in ion s ,  and commitment t o  seeking 

a b e t t e r  unders tanding o f  human behavior .  The names o f  the  judges ,  

a long with a b r i e f  d e s c r ip t io n  o f  t h e i r  background, a re  loca ted  In 

Appendix 0.

A t r a i n i n g  sess ion  f o r  the  judges was held  on May 26, 1978, 

the  purpose o f  which was to  undertake  the  process  to  be used by the 

judges 1n d i s t in g u i s h in g  the  favorab le  and unfavorable  adapt ive  

behaviors  o f  the  In te rv iew ees .  The t r a i n i n g  se s s io n  was conducted 

as fo l low s:

Step 1 : Each member o f  th e  judging panel In troduced h imself
and gave a b r i e f  d e s c r ip t io n  o f  h is  background and exper ience  
with  m in o r i t i e s .

Step 2 : Members o f  the  panel were then p laced  In to  dyads 
which c o n s i s t e d  o f  a member o f  exper ience  and inexper ience  
with m in o r i t i e s .

Step 3 : Each member was then given a packet  o f  m a te r i a l s  to
be used 1n analyzing  and judging In te rv iew ees .

Step 4 : A b r i e f  exp lana t ion  on how environments Impact on 
In d iv id u a ls  d i f f e r e n t l y  was given by th e  r e s e a rc h e r  fwlth 
no I n d ic a t io n  o f  th e  adap t iv e  t r a n s a c t i o n s  g iv en ).

Step 5 : Members of  th e  judging panel were taken through a 
s imula ted exper ience  in  using th e  m a te r i a l s  to  judge an 
In terv iewee .  As a group, th e  judges l i s t e n e d  to  the  In terv iews 
of  severa l  o f  th e  p i l o t  study t a p e s .  They were In s t r u c te d  to  
l i s t e n  f o r  and d e sc r ib e  behaviors  only on t h e i r  worksheets— 
n o t  to  I n t e r p r e t  what they  hea rd .

Step 6 : A f t e r  l i s t e n i n g  to  th e  taped In te rv iew ,  each judge 
was then asked to  e v a lu a te  the  in te r v ie w e e ' s  adap t ive  behavior
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on the " R a te r ' s  Evaluat ion Form." In a d d i t i o n ,  he was asked 
to  give an exp lana t ion  fo r  h is  dec is io n  based on no tes  he had 
taken on h is  favorab le  o r  unfavorable I n d i c a t o r ' s  w orkshee t .*

Step 7 : Addit ional  time was used to  d i scuss  and f u r t h e r  
exp la in  any ques t io n s  the  judges had about t h e i r  r o l e .

Step 8 : A f te r  the  re s e a rc h e r  was sure  each judge understood 
h is  r o l e ,  each p a i r  o f  judges was given a s e t  o f  n ine  o r  ten 
tapes  t o  e v a lu a te  Independently of  each o th e r .

Step 9 : The panel o f  judges agreed to  have completed I t s  
a n a l y s i s  and e v a lu a t io n  o f  th e  in te rv iew ees  by June 10, 1978. 
On June 10, 1978, seven of  the  e ig h t  judges re tu rned  t h e i r  
analyzed d a ta .  Only one member was unable to  complete h is  
a n a l y s i s  a t  t h a t  t ime, due to  some p r i o r  commitments, but  he 
did  complete h is  a n a ly s i s  about a week l a t e r  (see  Appendix E).

Summary

In t h i s  c h ap te r  the  resea rch  design and methodology f o r  t h i s  

d e s c r i p t iv e  and ex p lo ra to ry  s tudy was p resen ted .  The research  ques t ions  

and t r a n s a c t io n s  regard ing  a d ap ta t io n  were d i s c u s se d ,  and the  popula t ion  

f o r  the  study was desc r ibed  and the  c o n s t ru c t io n  of the  Instrument  used 

to  c o l l e c t  th e  da ta  was p resen ted .  A p i l o t  t e s t i n g  and m od if ica t ion  o f  

the  Instrument  was a l s o  d i scussed .

The personal In te rv iew  was employed to  o b ta in  the  adapt ive  

exper iences  of  m inor i ty  high r i s k  freshmen a t  Michigan S ta te  U n ive rs i ty .  

A 100 p e rc en t  response r a t e  was achieved (with the  s e l e c t i o n  o f  one 

a l t e r n a t e  f o r  the s tu d e n t  who had withdrawn). An e xp lana t ion  of  the  

process  used to  analyze the  data  was p resen ted  along w ith  an e xp lana t ion  

o f  the  s e l e c t i o n  of th e  panel of  judges .

*The r e l i a b i l i t y  o f  the  ju d g es '  d e c i s io n s  was q u i te  c o n s i s t e n t .  
Of the  e ig h t  ju d g es ,  s i x  r a t e d  the  In terv iewee  as  a number 4 ( fav o rab le  
adap to r )  and two r a te d  the  In terv iewee  as a number 5 (very favorab le  
a d a p to r ) .



CHAPTER IV

PRESENTATION AND ANALYSIS OF FINDINGS 

In t ro d u c t io n

This study focused on the  favorab le  and unfavorab le  adap t ive  

behaviors  o f  m inor i ty  high r i s k  freshmen a t  Michigan S ta t e  U n iv e rs i ty .  

Designed to  e l i c i t  t h e i r  views regard ing  t h e i r  adap t ive  exper ience  to  

c o l l e g e  l i f e ,  the study explored  t h i s  exper ience  1n r e l a t i o n  to  the  

" C r i t i c a l  T ransac t ions  In Adapting to New Environments" (see  Chapters 

I and I I I )  which formed th e  b a s i s  f o r  t h i s  I n v e s t i g a t i o n .

For t h i s  i n v e s t i g a t i o n  the  d e s c r i p t i v e  method o f  resea rch  was 

used ,  and an 1n-depth personal  In te rv iew  was employed to  c o l l e c t  I n f o r ­

mation from 38 high r i s k  m ino r i ty  freshmen regarding t h e i r  exp ec ta t io n s  

o f  c o l leg e  l i f e ;  what they  thought  they l o s t  o r  gained by coming to  

c o l l e g e ;  how they went about b u i ld in g  f r i e n d s h ip s ;  how they sought out  

personal  and academic a s s i s t a n c e  when needed; what they d id  to  adapt  

s o c i a l l y  and academically  to  c o l l e g e  l i f e ;  and, f i n a l l y ,  whether o r  

n o t  they  i d e n t i f i e d  with the  t r a d i t i o n s  and s tud en t  su b c u l tu re  o f  

c o l l e g e  l i f e .

To p re s e n t  the  f in d in g s  o f  t h i s  I n v e s t i g a t i o n ,  t h i s  c h a p te r  1s 

d iv ided  I n to  th re e  major s e c t i o n s .  The f i r s t  s e c t i o n  g ives  a l im i te d  

p r o f i l e  o f  th e  sample p o p u la t io n .  Then, 1n the second s e c t i o n ,  a
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d e s c r ip t io n  of  the  rank-order ing  o f  th e  h ig h es t  and lowest  members 

o f  the  sample d i s t r i b u t i o n  1s p re sen te d ,  while  s e c t io n  th r e e  d iscusse s  

and compares the  views o f  th e  f i v e  most favorab le  and f i v e  most unfav­

o rab le  adap to rs  on t h e i r  a dap ta t ion  to Michigan S ta t e  U n iv e rs i ty .

Demographic P r o f i l e  o f  Sample Popula tion

In t h i s  s e c t io n  a b r i e f  overview o f  th e  m in o r i ty  high r i s k  

freshmen 1n the s tudy sample Is  p re sen ted .  The sample s i z e  f o r  t h i s  

s tudy c o n s i s ted  o f  38 m inor i ty  freshmen.

Personal Information

Ethnic I d e n t i t y . Of the  38 freshmen who p a r t i c i p a t e d  1n the 

s tu d y ,  35 were b lac k ,  2 were Mexican-Amerlcan, and 1 was Natlve-Amerlcan 

Indian .

Sex. The gender o f  the  freshmen in t h i s  s tudy Included 23 

females and 15 males.

Age. The mean age o f  the  38 freshmen was e igh teen  and on e -h a l f  

y e a r s  o f  age,  wi th  the  youngest  freshman being e ig h teen  years  of  age 

and th e  o l d e s t ,  twenty.

Average high school grade p o in t  av e rag e . The average high 

school grade p o in t  average ranged between 2.1 and 2 .5 .

Average MSU grade p o in t  average (F a l l  t e rm ) . The average 

Michigan S t a te  U n ive rs i ty  grade p o in t  average ranged between 1.6 and 

2 .0  a f t e r  Fal l  term, 1977.
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Geographic o r i g i n s . Of th e  38 freshmen in the  sample, 35 

were from the  S ta te  of Michigan and th ree  were from o u t - o f - s t a t e .  Most 

o f  th e  freshmen were from D e t ro i t ,  Michigan (18) ;  F l i n t ,  Michigan (7 ) ;  

Saginaw and Mt. Clemens, Michigan (2 each ) ;  I n k s t e r ,  Jackson,  Lansing,  

Kalamazoo, Muskegon Heights ,  and B a t t l e  Creek,  Michigan (1 each ) .  The 

th re e  o u t - o f - s t a t e  freshmen came from P a t t e r s o n ,  New Je r se y  (1 ) ;  

Galveston,  Texas (1 ) ;  and Brooklyn, New York (1) .

S e lec t ion  o f  the  Favorable and 
Unfavorable Adaptors

The 38 m inor i ty  freshmen were placed in  a rank o rd e r  based on

the  composite averaged r a t i n g s  o f  the  judges (see  Appendices F and G).

In o rd e r  t o  compare and analyze the  views o f  the  adapt ing  freshmen, i t

was decided to  take  the  f i v e  h ighes t  and the  f i v e  lowest  composite

r a t i n g s  1n th e  d i s t r i b u t i o n .  Of th e  f i v e  h ig h e s t  r a t i n g s  chosen, 

one had been c l e a r l y  r a t e d  a most fav o rab le  adap to r  ( 5 ) ,  ano the r  

was r a te d  between a most favorab le  and favorab le  adap to r  ( 4 . 7 ) ,  and 

the  o th e r  th re e  were a l s o  In between a most favorab le  and favorab le  

adap to r  with a r a t i n g  o f  4 ,5 .  However, t h e s e  f i n a l  th re e  had to  be 

s e l e c te d  on a random b a s i s  because th e re  were a t o t a l  o f  s i x  freshmen 

with  a 4 .5  r a t i n g .

With regard  t o  the  f i v e  lowest  r a t i n g s ,  the  freshman judged 

as a very unfavorable  or  somewhat unfavorable  adap to r  was s e l e c te d .  

There was only one freshman ra te d  a very unfavorable  adap to r  (1 ) ;  

t h r e e  were r a te d  in between a somewhat unfavorab le  and very  unfavorable  

adap to r  with a 1.5 r a t i n g ;  and th e  f i n a l  c h o ic e ,  a g a in ,  had t o  be made
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by random s e l e c t i o n  because th e re  were f i v e  freshmen with the  same 

r a t i n g  ( 2 ) ,  a somewhat unfavorable  a d ap to r .

The views and experiences o f  m inor i ty  high r i s k  f reshmen 's  

a d ap ta t io n  to  Michigan S t a te  U n iv e rs i ty  came from t h i s  sub-sample of  

10 of  th e  38 freshmen o r i g i n a l l y  In terv iewed.

Views Held by Minori ty  High Risk 
Freshmen on T h e i r  Adaptation t(T 

Michigan S t a te  U n iv e rs i ty

The views held by the m in o r i ty  high r i s k  freshmen a re  p resen ted  

here  as they r e l a t e  t o  (1) t h e i r  ad ap t iv e  exper iences  a t  Michigan S t a te  

U n iv e r s i ty ,  (2) th e  " C r i t i c a l  Adaptive T ra n sa c t io n s , "  and (3) whether  

t h e i r s  was a favorab le  o r  unfavorable  adap t iv e  exper ience .

The r e s e a rc h e r  a r r iv e d  a t  th e  fo l lowing In fe rences  a f t e r  a 

c a re fu l  in -dep th  a n a ly s i s  o f  the  taped In te rv iew s .  In o rd e r  to  make 

an o v e ra l l  f a i r  and Im par t ia l  I n t e r p r e t a t i o n  of  the  responses o f  the  

In te rv iew ee s ,  each response was l i s t e n e d  to  c a r e f u l l y  and s tu d ied  

I n d iv id u a l ly  f o r  the  mood and tone 1n which 1 t  was s t a t e d .  This 

procedure  was followed throughout the  e n t i r e  process  o f  da ta  a n a ly s i s  

to  a s su re  a reasonable  amount o f  con tro l  o f  the  b ia s  In he ren t  w i th in  

the  r e s e a rc h e r .

In s u b j e c t i v e  research  o f  t h i s  n a t u r e ,  1 t  1s d i f f i c u l t  to  

c ap tu re  a l l  o f  th e  phenomena t h a t  may be o p e ra t in g  and t r a n s l a t e  them 

In to  o b j e c t i v e  evidence .  For example, an i n t e r v ie w e e ' s  non-verbal  cues 

may be very s i g n i f i c a n t  as r e f l e c t e d  in  response h e s i t a n c y ,  g e s t u r e s ,  

and f a c i a l  exp re ss io ns .  Also th e  e x ce rp t s  s e l e c t e d  from an in te rv iew
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p e r t a in in g  t o  a p a r t i c u l a r  t r a n s a c t io n  may or  may not  c a r ry  a 

u n i f i e d  message. In f a c t ,  ambiguity  1s r e f l e c t e d  1n many In s tan ces .

In o rd e r  t h a t  the  rea d e r  may unders tand c l e a r l y  the  Inferences  t h a t  

the  r e s e a r c h e r  has drawn from the  recorded responses o f  each a dap to r ,  

th e  s p e c i f i c  In fe ren ce  Is  typed 1n I t a l i c s  a t  th e  end o f  each s e t  of  

responses .  Then, a l l  o f  th e  In fe rences  a re  grouped to g e th e r  by 

t r a n s a c t i o n  a t  the  end o f  t h i s  ch ap te r  to  enable the  read e r  to  compare 

the  in fe re n ce s  made about favorab le  and unfavorable  ad ap to r s .  In 

a d d i t i o n ,  In fe rences  a re  grouped by adap to r  1n Appendix H.

What the  Minori ty  High Risk Freshmen Said
About Re-al1gn1ng Expecta t ions

At the  o u t s e t  o f  t h i s  s tu dy ,  1 t  was thought t h a t  when an

Indiv idua l  comes i n t o  a new environment,  he has preconceived Images o f

what 1t  w i l l  be l i k e  and fee l  l i k e  and how I t  w i l l  look. Upon en t ry  

In to  t h a t  new m i l i e u ,  the  Impact o f  I t s  r e a l i t y  can a f f e c t  th e  I n d i ­

v idual  e i t h e r  n e g a t iv e ly  o r  p o s i t i v e l y .  In e i t h e r  ev en t ,  whether the  

exper ience  has been neg a t iv e  o r  p o s i t i v e ,  the  Ind iv idua l  must lea rn  

t o  t o l e r a t e  the  dissonance  In th e  new environment i f  he expects  to  

cope 1n i t .

Favorable Adaptors

The fo l low ing  e x ce rp ts  a re  from the personal  In te rv iew s o f  

freshmen who were judged as favorab le  a d a p to r s .  These exce rp ts  

c l e a r l y  I l l u s t r a t e  t h a t  the  freshmen d id  Indeed hold p r i o r  r e a l i s t i c  

a n t i c i p a t i o n s  o f  c o l leg e  l i f e  and went through a process  o f  re-al1gn1ng 

many o f  those  a n t i c i p a t i o n s .



70

Some responses from adaptor  number t h i r t y - o n e ,  who was ra te d

a most favo rab le  adap to r  (5) were as fo l lows:

From what I heard ,  MSU was supposed to  have a very good 
academic l e v e l .  I had high ex p ec ta t ion s  o f  academic l i f e .
My grades a re  no t  r e a l l y  what I expected them to  be. . . .
I expected 1 t  t o  be somewhat l i k e  high school but 1n co l leg e  
you have t o  become much more s e r io u s .

College work 1s not  as easy  as o th e r  people t e l l  you I t  1s.
I f  I got  a 2 .0  or  2 .5 ,  I j u s t  accepted 1 t  and t r i e d  ha rde r  
the  nex t  time.

No disappointments  1n terms o f  th e  environment,  but  c l a s s e s ,  
yes!  Too big and Impersonal.

MSU was p r e t t y  much what I expected I t  to  be.

I had no so c ia l  e x p ec ta t io n s .

Adaptor number th irty-one found himaelf forced to  re-a lign  
hie academic expectations to a lower le ve l, and he was 
able to accomplish th ie  stage o f  the adaptive process 
with a minimum amount o f  s tr e ss .

Another a d ap to r ,  number twenty, who was r a t e d  very c lo se  to

a most favorab le  adap to r  with a 4 .7  r a t i n g ,  voiced these  e x p e c ta t io n s :

At the  beginning o f  my se n io r  high school y e a r ,  I r e a l l y  
wanted to  go to  MSU r e a l l y  bad. I had some doubts because 
o f  my GPA and the  p r e s t i g e  o f  the  school .  So, when I got  
accep ted ,  1 t  seemed l i k e  I was not  expec t ing  1 t .  But, when 
I got  th e  l e t t e r ,  I f e l t  so much jo y  and happiness .  Now, I 
look back on t h a t  and say to  m yse lf ,  "I remember how happy 
I was when I f i r s t  got  h e re , "  but  now I kind o f  take  1 t  f o r  
g ran ted  now t h a t  I am up here .

I thought 1 t  was going to  be r e a l l y  tough. In f a c t ,  1t  1s 
tough and com pet i t ive .

Yeah, I thought  1 t  would be a l o t  o f  people  here  hanging 
out  and a l o t  o f  p a r t i e s  and s t u f f ,  and t h a t ' s  e x a c t ly  
what 1 t  1s. Now 1 t  g e ts  kind of boring with th e  same old 
r o u t in e .  But when I f i r s t  go t  here  t h a t  was a good th ing  
because you needed t h a t .

I t  has no t  been as much fun as I thought  1 t  would be because 
I t s  ha rde r  work now. Maybe because when I came up f o r  the
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weekend, I t  was d i f f e r e n t  than the  way I always thought 
c o l l e g e  worked. I t  became more work and l e s s  o f  a l i f e ­
s t y l e  than when I v i s i t e d  here .

Adaptor number twenty experienced leee o f  a need to  
re-a lign  hie expectations because they seemed to  confirm 
the r e a li ty  he experienced.

Yet ano the r  favorab le  adap to r  ( 4 . 5 ) ,  number e ig h te e n ,  was

asked about her  ex pec ta t io n s  o f  c o l lege  l i f e ;  he r  responses confirmed

t h a t  the  r e - a l ig n in g  o f  exp ec ta t io ns  had taken p lac e .  Evidence of  t h i s

i s  r e f l e c t e d  in  the  fo l lowing:

I was a l i t t l e  a f r a i d  o f  the  academic p a r t  o f  i t .  I guess 
because you always see  co l lege  as being somewhat hard .

Yes, c l a s s e s  were so big and impersonal and com pe t i t ive .

You want to  do w e l l .  You study and you g e t  a 2 .5  and you 
ask y o u r s e l f ,  what am I doing here? You have to  unders tand 
t h a t  i t ' s  not  always you. You have to  unders tand and g e t  
used to  how th in g s  work here .  You j u s t  g ive  your  b e s t  
sho t .

You must r e a l i z e  t h a t  you have only been here  one term 
and th ings  a re  not going to  be peaches and cream.

Adaptor number eighteen found i t  necessary to  make an 
academic re-alignment through a r e a l i s t ic  process o f  
ra tio n a liza tio n .

Some s e l e c te d  comments from the fou r th  o f  th e  favorab le

a d a p to r s ,  number twenty-two ( 4 . 5 ) ,  regard ing  h i s  e x p e c ta t io n s  of

Michigan S t a te  U n iv e rs i ty  f u r t h e r  r e f l e c t s  such re -a l ignm en t  o f

e x p e c ta t io n s :

I expected i t  to  be extremely hard. I expected  t o  s tay  
up u n t i l  twelve or one o 'c lo c k  in the  morning doing c l a s s -  
work and a llowing as l i t t l e  time as p o s s ib l e  f o r  r e c r e a t i o n  
and s t u f f  l i k e  t h a t .

When I go t  h e re ,  I found out  i t  was hard t o  d i s t i n g u i s h  
between the  j u n io r s  and the  freshmen because they  ac ted  
b a s i c a l l y  the  same. They were extremely nervous about
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exams, nervous about m a t e r i a l s ,  and did not  know where to 
go f o r  t h i s  and t h a t .  I t  was shocking to  me to f ind  ju n io r s  
and sen io rs  j u s t  as confused as I was.

I thought there  would be more blacks a t  MSU than there  r e a l l y  
1s. I was shocked a t  the small number t h a t  are  r e a l l y  up 
here .

. . . The Fall term was the  roughest .  A f te r  you take your 
f i r s t  t e s t - - b a d  news. You expect  co l lege  t o  be tough,  and 
many times 1t  I s  tougher than you expected 1t  to  be. So, 
you s e t  your expec ta t ion  l ev e ls  up rea l  high so you w i l l  do 
your b e s t ,  to  s tay  on your t o e s ,  so t h a t  when th ings come 
down you w il l  r e a l l y  be ready f o r  them.

Academically, MSU has been p r e t ty  much what I expected of  
c o l l e g e ,  but s o c i a l ly  I t  has been a big disappointment.

Adaptor number twenty-two had an ticipated  much help or 
reassurance from "matured" upperclassmen. Also, he had 
expected to  share a greater sense o f security and id e n ti­
fica tion  with blacks than he did. Academically, he found 
his studies to  be as demanding as he had anticipated; how­
ever, campus socia l l i f e  turned out to be very disappointing. 
Same re-alignment o f  expectations can be inferred from his 
com ents, but a certain d if f ic u lty  in accommodation is  
apparent.

The f i f t h  and l a s t  of  the  favorable  adaptors ( 4 . 5 ) ,  number

t h i r t y - t w o ,  voiced the following expec ta t ions  o f  co l lege  l i f e :

I was very happy t h a t  they would accept  me. I expected 
t o  lea rn  a l l  I could.  I decided t h a t  I was r e a l l y  going 
to  r e a l l y  work hard a t  my goa l ,  and I was not  going to  l e t  
anything s e t  me back.

My grade po in t  dropped the f i r s t  term; t h a t  r e a l l y  made 
me fee l  bad.

I grew up slow so I did not  expect  to  pa r ty  a l l  t h a t  much.
I p a r ty ,  but I s t i l l  t r y  to  do my work.

I was wondering how the dorm l i f e  would be. How should 
I behave? Should I a c t  more grown-up than I am?

. . . There a re  a l o t  o f  white fo lks  here and a few b lacks .  
And, another  thing about the  b lacks ,  th e re  1s only a few 
guys. So, t h a t  kind of  got  to  me. So, what I did  was not  
worry about boyfriends h e re ,  I would j u s t  look elsewhere.
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Well,  I j u s t  went to  Lansing and looked around u n t i l  I 
found one person.

Academic e x p ec ta t io ns  a re  what I expected.  I j u s t  have 
t o  work harder .

S o c i a l l y ,  I t  was a d isappointment .

Adaptor number th irty -tw o  was determined to  do w ell aca­
demically and accomplish her career ob jec tive . However, 
her self-esteem  lessened somewhat a f te r  the rea lisa tio n  
that her f i r s t  term grades were lower than she had an tic ­
ipated '. There was a resu ltan t Blight re-alignment o f  her 
academic expectations. A dditionally, she experienced cul­
ture shock when she discovered such a email number o f  blacks 
on campus, in particu lar males; she had hoped to  meet a 
possib le  marriage partner. Nevertheless, she re-aligned  
th is  expectation by going in to  the Lansing area and finding  
th is  specia l individual. For her, then, the soc ia l l i f e  on 
campus was a disappointing experience.

Summary o f  Favorable Adaptors1 Expecta t ions 
o f  Co11 eg?

Based on th e  previous ex ce rp ts  about ad ap ta t io n  to  c o l leg e  l i f e ,  

t h e re  seems to  be suppor t  f o r  the  assumption t h a t  favorab le  adaptors  

tend to  re-a l1gn  t h e i r  e x p ec ta t io ns  upon e n te r in g  a new environment.  

A d d i t io n a l ly ,  th e  favorab le  m inor i ty  adap to r  comes to  co l leg e  with  an 

a t t i t u d e  o f  a n t i c i p a t i o n  and apprehension about academics. He expec ts  

t h a t  c o l l e g e  leve l  work w i l l  be d i f f i c u l t ,  but  i s  s t i l l  s t a r t l e d  a t  the  

r e a l i z a t i o n  t h a t  c o l l e g e  work 1s very hard and com p e t i t ive .  A couple 

o f  the  favorab le  adap to rs  In d ica te d  shock a t  the  small number o f  b lacks 

on campus, while  two o th e r s  s t a t e d  t h a t  they were shocked a t  l a rg e  c la s s  

s i z e s  and the  Impersonal a t t i t u d e  t h a t  e x i s t s  w i th in  them. Two o f  the  

adap to rs  noted t h a t  they were d isappo in ted  about t h e i r  so c ia l  ex pec ta ­

t i o n s .  Four o f  the  f i v e  adap to rs  thought t h a t  MSU had been p r e t t y  much 

what they had expected academical ly .  An a n a ly s i s  o f  th e  o v e ra l l  view



74

of th e  favorab le  m inor i ty  adaptors  and t h e i r  e x p ec ta t io ns  o f  c o l l e g e ,  

th en ,  rev e a l s  t h a t  they  come to c o l le g e  with two e lements:  (1) a

p o s i t i v e  a t t i t u d e  about co l leg e  and (2) the  a b i l i t y  to  accommodate 

the  dissonance  1n ex pec ta t io n s  and to  continue  on toward t h e i r  

o b j e c t i v e .

Unfavorable Adaptors

The fo l lowing s e l e c te d  qu o ta t io n s  from the personal  in te rv iews 

a re  r e p r e s e n ta t iv e  o f  the  unfavorable  a d ap to r s '  f e e l in g s  about t h e i r  

e x p ec ta t io n s  o f  Michigan S ta te  U n iv e rs i ty .

For adap to r  number t h i r t y - s i x ,  who was r a t e d  a very unfavorable  

adap to r  { ! ) ,  t h e  fo l lowing responses r e f l e c t  her  exp ec ta t io n s  of  

c o l l e g e :

I t  was d i f f e r e n t  than what I expected.  I thought most of  
the  blacks  would be p a r ty in g  and having fun ,  and i t ' s  not  
l i k e  t h a t .  What I found out  1s t h a t  people a re  p r e t t y  
much to  themselves.  You d o n ' t  r e a l l y  have t h a t  much fun.
You f in d  y o u r s e l f  wanting to  be someplace e l s e .

I expected to  see  a l o t  o f  b lacks .

C la s se s ,  I d i d n ' t  expec t  them to  be so hard.

The high school I went t o  d id  not  r e a l l y  prepare  you 
academical ly  f o r  what you were going to  g e t  out  he re .

C lasses  a r e  too b ig .  I t ' s  hard  and com pe t i t ive .

I am not  g e t t i n g  In to  my s tu d i e s  because th e  f i r s t  term 
I j u s t  was not  prepared f o r  i t  a t  a l l .  I j u s t  d id  not  
expec t  t h a t  you would have to  be s tudying  a l l  the  time.

Adaptor number th ir ty~ s ix  came to college an tic ipa tin g  a 
great deal o f  emphasis on so c ia l a c t iv i t ie s  and very l i t t l e  
s tr e s s  on academics. A fter discovering the complete opposite  
o f  her expectations , she was to ta l ly  unprepared to  cope with  
the academic and soc ia l dissonance in the new environment.
In addition to  these major disappointments,  she experienced
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culture shock fo r  she had expected to  see a larger number 
o f  blacks on campus. She a lso  blamed her high school fo r  
not preparing her fo r  college and developed a maladaptive 
a ttitu d e  toward the environment. There was no evidence 
o f  re-alignment o f  her expectations.

Another unfavorable  a d ap to r ,  number two, who was r a t e d  1 .5 ,

voiced the  fo l low ing :

I d id  not  care  too  much about t h i s  school because I thought 
a l l  co l l eg e s  were j u s t  about the  same.

B a s i c a l ly ,  I was happy because they reassu red  me th a t  I 
would be p lay ing  f o o t b a l l .  I g o t  cu t  about  mid-season.

I t ' s  a big schoo l ,  and I thought I would no t  be able  to  
make 1 t  a t  f i r s t  because my background 1n the  D e t ro i t  
schools  was no t  a l l  t h a t  good. Then, I s a i d ,  " I ' l l  j u s t  
t r y  hard and see what happens."

I expected to  make a decent grade p o in t  average.

I thought c o l le g e  would be a l o t  d i f f e r e n t ;  the  people 
and the  atmosphere.  I t ' s  not  r e a l l y  what I expected .
I t ' s  a l o t  o f  racism and p re ju d ice  here .

My f i r s t  term I d id  not  know what was expected because 
I t ' s  d i f f e r e n t  from high school .  In high school they 
t e l l  you what to  w r i t e ,  and 1n c o l leg e  they say read 
the  book and w r i t e  what you want.

Adaptor number two was not p a rticu la rly  overjoyed about 
coming to Michigan S tate U niversity. He came because he 
was assured that he would play fo o tb a ll , only to  be cut 
during mid-season. Although he expected to  a tta in  a 
decent grade poin t average, he was doubtful o f  h is a b i l i ty  
to  succeed academically. Furthermoret he Dae very d is ­
appointed about the environment and the people. He f e l t  
very strongly that he had experienced racism. There was 
no evidence o f  an attempt to  re-a lign  his expectations.

The t h i r d  unfavorable  a d a p to r ,  number f i v e ,  was a l so  r a t e d  1 .5 .

Her f e e l in g s  regard ing  c o l leg e  l i f e  a re  r e f l e c t e d  in the  fol lowing

e x c e r p t s :
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HSU, t h a t  Is  the  l a s t  r e s o r t ,  I sa id  to myself .

I wanted to  go to  a black c o l l e g e .  I r e a l l y  wanted to  
go to  Howard U n iv e rs i ty .  I did not  g e t  accepted because 
o f  the  housing s i t u a t i o n .

I expected my so c ia l  l i f e  to  be b e t t e r  than i t  i s  now.
I never  expected i t  to  be as compet i t ive  as i t  i s  In 
academics and so c ia l  l i f e .

I f e l t  l i k e  I was a complete dunmy compared to  some o f  
these  white  k ids  in  c l a s s .  Some o f  the  m a te r i a l s  they 
were using I have never seen be fo re .  I t  was j u s t  a l e t  
down. I t  was very hard f o r  me to  adapt  my f i r s t  term 
in my c l a s s e s .

I d o n ' t  have a so c ia l  l i f e ,  I r e a l l y  d o n ' t .  I d o n ' t  know 
I f  i t ' s  because I d o n ' t  g e t  out  and mingle with people or 
what. I expected my so c ia l  H f e  to  be r e a l l y  g r e a t .  I 
was going to  b u i ld  my whole l i f e  around i t .

I daydreamed about being on my own. I knew I would be 
h i t  wi th  a l o t  o f  d i f f e r e n t  problems t h a t  would occur.
This I s  my big chance to  g e t  ou t  and prove y o u r s e l f  to 
y o u r s e l f .

I checked out  the  program [pharmacy], and I j u s t  d id  not  
th ink  I could do i t .  I 'm t r y in g  to f in d  out  i f  co l lege  
i s  f o r  me.

Things have not  been what I thought they  were going to be.

Adaptor number f iv e  in i t ia l l y  wanted to  a ttend  an a l l  black 
co llege , but choee Michigan S ta te U niversity ae a la e t 
re so r t , She held high expectations fo r an a c tive  socia l 
l i f e , but was extremely disappointed when she found that 
MSU was com petitive both so c ia lly  and academically. She 
was completely unprepared fo r  the incongruity she was 
experiencing. As a re su lt o f her in a b ili ty  to  cope with 
the dissonance in the new environment, she developed pre~ 
dominant fee lin gs o f  so c ia l and academic inadequacy. Again, 
there was no apparent attempt to re-align  her expectations, 
e ith er  so c ia lly  or academically.

The fo u r th  unfavorable  a d ap to r ,  number tw en ty -e ig h t  wi th

a r a t i n g  o f  1 .5 ,  revea led  th e  fol lowing e x p ec ta t io n s  of c o l l e g e :
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As soon as I g o t  h e re ,  soon a f t e r  my mother dropped me o f f  
and I came up the  s t a i r s ,  I s a i d ,  "This a i n ' t  the  way i t ' s  
supposed to  be; something i s  wrong."

I r e a l l y  wanted to go to  Howard U n iv e rs i ty .

I came up here with the  idea  t h a t  i f  you j u s t  glanced 
through your books you could g e t  a "C," but I soon found 
out t h a t  I was wrong.

P o l i t i c a l  sc ience  i s  a l i t t l e  too d i f f i c u l t  f o r  me to  
handle a t  t h i s  time.

S e r io u s ly ,  everyday I g e t  a d isappointment .  There a re  a 
l o t  of th ings t h a t  happen up here t h a t  I never  expected 
to  happen.

I went to  see a counse lor  in  the Counseling Serv ices  Center.
She assigned me 17 c r e d i t s ,  and I knew I could not  handle i t ,
but  t r u s t e d  the  lady ,  so I took 17 c r e d i t s .

I almost  missed drops and adds,  and I go t  s i c k  and had to
take  a l o t  o f  incompletes .

Adaptor number twenty-eight a lso  wanted to  attend an a l l  
black co llege , From the very moment she arrived on the 
campus o f  Michigan S tate U niversity, she was highly d is ­
s a tis f ie d  with the environment. Moreover, she came to  
college with low academic expectations, although she re­
aligned them s lig h tly  when she discovered that the academic 
standards were high. Furthermore, she experienced fee lin g s  
o f  hopelessness and depression as a re su lt o f  her in a b ili ty  
to  accormodate to  the new environment. In addition to these 
maladaptive fee lin g s , she became i l l  due to  the s tre ss  and 
anxiety o f  a heavy course load which, in turn, caused her 
to  take several incompletes.

F in a l ly ,  th e  f i f t h  unfavorable  a d ap to r ,  number tw e n ty - s ix  with

a r a t i n g  o f  2 ,  shares  her  views of  c o l leg e :

No daydreams a t  a l l  because i t  did no t  phase me. I t  
r e a l l y  did  no t ;  i t  d id  not  m a t t e r  to  me one way o r  the  
o th e r .

I wanted to come, b u t ,  o r i g i n a l l y ,  I wanted to  go out  o f  
s t a t e .  That i s  what I r e a l l y  wanted to  do. But my mother 
p r e f e r r e d  f o r  me t o  s t a y  near .
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1 knew I was no t  used to  s tudying and t h a t  was going t o  
a f f e c t  me a l o t .  And, b a s i c a l l y ,  because o f  the  f a c t  1t  
was an a l l - w h i t e  schoo l ,  they were more prepared and every ­
th in g  was pu t  up to  t h e i r  l e v e l ,  so t h a t  kind of  made 1 t  
ha rder .  I kind of  expected I t ,  but  I d id  no t  know 1 t  would 
come so bad.

Once again, adaptor number tw enty-six was not too overly  
excited  about coming to  Michigan S tate U niversity because 
she re a lly  wanted to  a ttend college o u t-o f-s ta te . Prior 
to attending MSU, she had fee lin gs o f  academic inadequacy 
and paranoia, fee lin gs based on her b e l ie f  that because 
MSU was predominantly white she, as a black student, would 
fin d  i t  qu ite d i f f ic u l t  to  succeed. She had expected i t  to 
be d if f ic u l t  academically, but the r e a li ty  o f  gust how d i f ­
f ic u l t  i t  was impeded her re-alignment o f  expectations and 
accommodation to the environment.

Summary o f  Unfavorable Adaptors1 
Expecta t ions  o f  College

The above q uo ta t io n s  from th e  personal  In te rv iew s of  the 

unfavorable  adap to rs  confirmed t h a t  th ey ,  t o o ,  he ld  p r i o r  expec ta t ions  

o f  c o l l e g e .  And t h e i r  v a r ied  responses seemed to  In d i c a te  some s im i l a r  

f e e l i n g s  and a t t i t u d e s  about  th ese  e x p e c ta t i o n s ,  four  o f  which appeared 

to  s tand  ou t .  F i r s t ,  they a l l  seemed to  lack  a s t rong  genuine d e s i r e  

to  a t t e n d  Michigan S ta te  U n iv e rs i ty .  For example, th ree  o f  them came 

to  Michigan S ta t e  U n iv e rs i ty  as a r e s u l t  o f  being unable to  a t t e n d  

c o l leg e  o u ts id e  of  Michigan, one came seeking an Ideal  so c ia l  l i f e  

on ly ,  and ano ther  came only to  play f o o t b a l l .  Second, a l l  f i v e  f e l t  

t h a t  t h e i r  high schools  had not  p repared  them well enough to compete 

academically  a t  the  c o l le g e  l e v e l .  T h ird ,  again a l l  f i v e  o f  them 

seemed to  have experienced  some major d issonance 1n t h e i r  expec ta t ions  

and had d i f f i c u l t y  a d ju s t in g  t o  1 t .  Some examples were high expecta­

t i o n s  f o r  a sp e c ia l  type o f  s o d a !  l i f e ,  underes t im at ing  th e  amount o f
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time requ i re d  to  s tudy ,  being dropped from the  f o o tb a l l  team, and 

the  shock o f  r e a l i z i n g  j u s t  how d i f f i c u l t  co l leg e  c la s s e s  were. And, 

f i n a l l y ,  they a l l  s t a t e d  o r  implied t h a t  c o l leg e  l i f e  had no t  been what 

they had expected.  A d d i t io n a l ly ,  most of the  unfavorable  adaptors  f e l t  

i t  was very d i f f i c u l t  t o  adapt  t h e i r  f i r s t  term because they were 

u n c e r ta in  o f  what was expected o f  them.

How the Minority  High Risk Freshmen 
Processed Their  Losses

Whenever an ind iv idua l  i s  adap t ing  to  a new environment, th e re  

1s e i t h e r  a conscious or  subconscious process  o f  h is  s e l f - p e r c e iv e d  

lo s s e s .  Moreover, the  in d iv id u a l  seeks to  reduce the  emotional impact 

by openly t a lk in g  about the  l o s s e s .  F i n a l l y ,  in  g e n e ra l ,  i t  i s  persons 

more l i k e l y  to  t a l k  with  candor about t h e i r  lo sse s  who may be perce ived  

as having a favorab le  adap t ive  exper ience .

Favorable Adaptors

The following views were held by favorab le  adaptors  regarding 

t h e i r  lo s se s .  In a d d i t i o n ,  comments no t ing  how they and o the rs  p e r ­

ceived  themselves changing s in ce  coming t o  Michigan S t a t e  U n iv e rs i ty  

a r e  inc luded.

Confirmation of  the  p rocess ing  o f  lo s se s  1s r e f l e c t e d  In the

following responses o f  f av o rab le  adap to r  number t h i r t y - o n e ,  a most

favorab le  adap to r  (5 ) :

I miss high school .  The l a s t  y e a r  o f  high school was the  
b e s t  y e a r  of  my l i f e .  I got  to  know a l o t  o f  people .
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I miss see ing  my f r i e n d s .  I miss the  c i t y  l i f e .  I am
a c i t y  person a t  n ig h t .

I miss the  p r ivacy  o f  my own room.

My family  might say t h a t  I am a l i t t l e  more mature than 
I was. I have become more mature than when I was 1n high 
school .

Adaptor number th irty-one openly shared hie perceived  
losses about hie decision to  come to  Michigan S tate Uni­
v e rs ity . He missed hie l i f e  as a high school student,
especia lly  his senior year which he considered the best 
o f his l i f e , and he missed being around hie frien ds, the 
night l i f e  o f  the c i ty , and the privacy o f  his own room. 
However, se lf-perceived  gains were few.

Another favorab le  ad ap to r ,  number twenty ( 4 . 7 ) ,  made the

fol lowing comments regard ing  h i s  lo s s e s  s ince  coming to  co l leg e :

I r e a l l y  do miss my family .  I miss the  warmth and t o ­
g e the rness  o f  the  family  even though when I l iv e d  th e re  
I t  did  not  seem l i k e  1t  because you l i v e  with  them a l l  
your  l i f e .  But, when you lea v e ,  you r e a l l y  a p p re c ia te  
1t  more.

I miss my f r i e n d s ,  too.

I d o n ' t  miss too much about D e t ro i t  except t h a t  1 t  has 
more so c ia l  l i f e  and more p laces  to  go; but  you can do 
th ings  here .

Yes, my family  and f r i e n d s  to t e l l  me t h a t  I have changed.
My family  says t h a t  I am growing up, becoming sm ar te r ,  and 
t a l k i n g  more . . . and I am growing up! My f r i e n d s ,  they 
say t h a t  I am "c o o le r . "  What I g e t  from t h a t  1s t h a t  I 'm 
s e t t l i n g  down and more matured—t h a t ' s  good.

Yes, I have changed. I have become a more Independent 
person.  I see  l i f e  b roader  now; I have met so many d i f ­
f e r e n t  people ,  and I have become more aware o f  what 1s 
out  th e r e  1n the  world. And, I am ab le  to  make 1 t  myself .

When you f i r s t  come up here  by y o u r s e l f ,  you d o n ' t  have 
many people to  lean  on. So, 1 have t r i e d  to  make 1 t  a 
h a b i t  not  to  go home too o f t e n .  During my f i r s t  term 
I d id  not  go home but one time and t h a t  was Thanksgiving.  
That was r e a l l y  good because I got  a d ju s te d  to  the  p lac e — 
t h a t  was r e a l l y  Important .
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Since I go t  a d ju s te d ,  I t ' s  a l r i g h t  because 1t  was a long 
adjus tment  pe r iod  t h a t  whole f i r s t  term up here .

Adaptor number twenty sin cerely  mieeed hie family and f e l t  
a greater sense o f  appreciation fo r  the warmth and cohesion 
he had taken fo r  granted when he liv ed  a t home. Alsot he 
missed his frien ds and the c i ty  a c t iv i t ie s t though he f e l t  
there were a c t iv i t ie s  that one could get involved in a t  
Michigan S ta te  U niversity. Despite these feelingSf he 
believed  his college experience had made him more aware 
o f  the scope o f the worldt i t s  people, and hie own a b i l i ty  
to  survive in i t .  More importantlyt his self-awareness was 
enhanced by his understanding o f  the importance o f  being 
able to  adapt to a new environment.

The fo l lowing exce rp ts  were taken from a favo rab le  a d ap to r .

number e igh teen  ( 4 . 5 ) ,  who l iv e d  In Germany f o r  t h r e e  y e a r s  p r i o r  to

coming to  Michigan S t a t e  U n iv e rs i ty .  Her f a t h e r  was s t a t i o n e d  the re

in the  U.S. A1r Force.

E sp e c ia l ly  s in c e  I cannot go home, I t ' s  r e a l l y  hard .  I 
miss being able  to  t a l k  to  my family .  I miss my younger 
b ro th e r .

I have been home once s ince  I have been here  (Chr is tmas) .
My pa re n ts  n o t iced  changes but  did  not  say anyth ing .  My 
f r i e n d s  s a id  th in g s  l i k e ,  "You seem to be a l i t t l e  b i t  
more sure  o f  y o u r s e l f .  You seem to  know what you want 
now."

I have grown up 1n a l o t  o f  ways.

You have to  r e a l i z e  t h a t  you have to r e ly  on y o u r s e l f .
I t ' s  l i k e  nobody's  going to  help  you anymore. Mamma and 
daddy a re  not  going to  be here  to  help you.

I learned  how to  handle and deal with  people  b e t t e r .

I r e a l i z e d  t h a t  the  whole th in g  was on me now.

Adaptor number eighteen lived  in Germany fo r  three years 
before coming to  MSU* Her in a b ili ty  to  go home regularly  
was, to hert a great loss. She indicated that she missed 
her family very much, but accepted the fa c t that she would 
have to re ly  on h erse lf  to  s a t is fy  her needs i f  she was 
going to  survive a t college.
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S t m  ano the r  favo rab le  ad ap to r ,  number twenty-two ( 4 . 5 ) ,

could be viewed as p rocess ing  h is  lo s s e s  In the  fo l lowing ways:

What w i l l  1 t  be l ik e ?  I cannot see  me reading a book a l l  
day and then s tudying a l l  n ig h t .  That 1s j u s t  no t  me, o r  
I cannot see me doing t h a t  when th e  weather  1s n ice  and 
the  ba l l  ( b a s k e tb a l l )  1s bouncing. Maybe I should take  
a low paying job or  something. B a s ic a l ly ,  you s e t  your 
g o a l s ,  and 1f  co l leg e  1s one o f  them, you say.  "I go t  to  
c u t  out  something and then go and g e t  my degree and then 
do whatever I want t o . "

I r e a l l y  miss the  c loseness  and t a lk in g  to  my family .  1 
miss my so c ia l  a c t i v i t i e s .

t miss t a lk in g  to  my f r i e n d s .  I am glad  I chose co l leg e  
by watching them. They a re  tak ing  small jobs  1n town, but  
they  have been g e t t i n g  l a i d  o f f .  They a re  always say ing ,
"I wish I had taken a t rade  1n high schoo l ,  or  I wish I 
had gone f u r t h e r  with my e d u ca t ion ."

My mother t e l l s  me I seem to  be g e t t i n g  a l i t t l e  more 
mature. You seem to  be more concerned about g e t t i n g  a 
job  done now, whereas before  you would j u s t  s i t  around, 
slow poke a long,  and f i n a l l y  g e t  1 t  done. When I go home,
I go to  the  l i b r a r y  f i r s t  and then f in d  time to  do what 
e l s e  I would l i k e  to  do.

My f r i e n d s  say I have changed.

"Yeah! You have changed. J u s t  l i s t e n  to  you t a l k ,  l i k e  
you know 1 t  a l l  now*, j u s t  l i s t e n  t o  your  vocabulary .  You 
pronounce a l l  your  words rea l  c l e a r .  You t a l k  proper .
You th ink  you a re  too  good f o r  us now." [ Jok ing ly ]

I fee l  I have changed a l i t t l e  b i t .  Schoolwlse, I have 
changed a l o t .  I have r e a l l y  buckled down, and 1 t ‘s n o t  
a l l  fun and games l i k e  1 t  was 1n high school.  I have 
go t ten  a l o t  more s e r io u s  about  l i f e  and e v a lu a t in g  th ings  
around me. I f e e l  I have ad ju s te d  p r e t t y  w e l l .

Before attending MSU, adaptor number twenty-two processed  
his an ticipations by weighing his possib le  losses and gains, 
A fter returning home to  v i s i t  h is family and frien ds, whom 
he d id  miss, he further affirmed th a t he had made the r ig h t 
decision to attend college when he lis ten ed  to  h is friends  
discuss th e ir  disappointment about taking a 30b rather than 
going to  college or about not having learned a trade while
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in high school. A dditionally, since coming to college, he 
f e l t  that he had become more serious and evaluative about 
l i f e .

For the  f i f t h  favorab le  a dap to r ,  number t h i r t y - t w o  ( 4 . 5 ) ,

the  process ing  o f  lo s se s  1s r e f l e c t e d  1n the fol lowing q u o ta t io n s :

I d o n ' t  miss the  so c ia l  l i f e .  Like I s a i d ,  "I grew up 
slow."

There a re  ten people  1n my fam ily ,  and I did  no t  have much 
space. When I am up h e re ,  I have room to  b re a th e ,  so ,  
r e a l l y ,  I d o n ' t  miss them.

My family? Yes, they  say t h a t  I have go t ten  "u p p i ty ."
They say I t a l k  proper .  I used to  be rea l  loud and I 
have kind o f  changed t h a t .

My godfa the r  says t h a t  I have grown up.

My f r i e n d s  say I changed 1n terms o f  my so c ia l  l i f e .
I go out  more now than I used to .

Yes, I have changed in  my approach to  people .  Okay!
Before I came up h e re ,  I used to l e t  people run over me.
I never  s tood up f o r  myself .  But up here you learn  to
do t h a t  o r  people w i l l  run over you—lea rn  to  do t h a t  
o r  people w i l l  run over you l ik e  mad!

Adaptor number th irty -tw o  did not fe e l  that she missed 
anything in particu lar about her old environment. Further, 
she seemed to be happier being away from i t .  She d id  not 
miss her family because i t  was so large and being a t MSU 
brought her a new sense o f  freedom and independence. More 
im portantly, she f e l t  th a t she had learned how to  survive  
campus l i f e  and deal e f fe c tiv e ly  with people.

Summary o f  Favorable Adaptors '
Processing of Losses

In p rocess ing  t h e i r  l o s s e s ,  t h r e e  o f  the  f i v e  adaptors  s t a t e d  

t h a t  they  missed t h e i r  f a m i l i e s ,  and th re e  of the  f i v e  s a id  t h a t  they 

missed t h e i r  f r i e n d s .  One a d ap to r  missed the  n ig h t  l i f e  o f  th e  big 

c i t y ,  whi le  ano the r  s t a t e d  t h a t  though he missed c e r t a i n  f e a t u r e s  of
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c i t y  l i f e ,  t h e r e  were th ings  to  do on campus, too .  Upon r e tu rn in g  

home f o r  a v i s i t ,  they a l l  s t a t e d  t h a t  they had rece ived  some type 

o f  verbal  o r  nonverbal feedback from t h e i r  f a m i l i e s  and f r i e n d s  

In d ic a t in g  t h a t  they had changed s in c e  going away to  c o l l e g e .

Changes n o t ic ed  the  most concerned how they had matured or  t a lked  

d i f f e r e n t l y .  Changes t h a t  they  no t iced  in themselves Included

(1) t h e i r  m a tu r i ty ;  (2) t h e i r  growth o f  Independence; (3) t h e i r  

Increased  knowledge about what 1s going on 1n the world around them; 

and,  o v e r a l l ,  (4) t h e i r  f e e l i n g  t h a t  they could handle the  soc ia l  and 

academic a sp ec t s  of su rv iv ing  a t  Michigan S t a te  U n iv e rs i ty .

Unfavorable Adaptors

The fol lowing s e l e c te d  qu o ta t io n s  a re  from th e  personal I n t e r ­

views o f  the  unfavorable  adaptors  and r e f l e c t  t h e i r  pe rcep t ion  o f  t h e i r  

lo s se s  and the  Ind iv idua l  changes brought  on by t h e i r  going away to  

c o l l e g e .

Adaptor number t h i r t y - s i x  (1) t a lk e d  about he r  lo s se s  in  the

fo l lowing ways:

I miss my fam ily .  I miss t a l k i n g  to  my s i s t e r s ;  they 
always g ive  me advice.

Friends I d o n ' t  miss because they  a re  r i g h t  he re .

My f a t h e r  th inks  I have changed. (I  have go t ten  "w i ld ." )

Yeah, I have g o t ten  w ise r .  I was s tu p id  1n high school 
when 1 t  came to  people .  Now I know when I am being fooled  
and when I am n o t .

Although adaptor number th ir ty - s ix  came to  MSU from the 
Lansing area, ehe s t i l l  f e l t  the loss o f  her family though 
she d id  not aoknouledge the loss o f her frien ds, most o f
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whom remined in Lansing. She f e l t  p o s itiv e  about her newly 
discovered a b il i ty  to  deal more d ire c tly  with individuals 
attempting to take advantage o f  her naiveness about l i f e .
But she did receive negative cr itic ism  from her father  
regarding how much she had changed since coming to co llege .

Another unfavorable  a dap to r ,  number two ( 1 .5 ) ,  made the

fol lowing comments:

I came up here  to  play fo o tb a l l  because I was always good.
I come up here  and then t had to  s i t  on the  bench. Then 
I got  c u t —to me t h a t  was p l a i n l y  racism. . . .  I was 
f a s t e r ,  b ig g e r ,  and s t r o n g e r ,  but I could no t  p lay .  So,
I had to  accep t  t h a t ,  and then I j u s t  decided t h a t  I would 
h i t  the  books more and be good because I ' v e  got  to  be 
something.

I have t o  say t h a t  I miss my family  the  most. I miss my 
younger b ro th e r  and t a lk in g  to  my mother.

I miss hanging out  with my f r i e n d s .

My family seems to  th in k  t h a t  I am b a s i c a l l y  the  same.

Most of  n\y f r i e n d s  th in k  I have changed a l i t t l e .

I have not  changed; my c h a r a c t e r  1s b a s i c a l l y  the  same.

For adaptor number two, being cut from the fo o tb a ll team 
seemed to  con stitu te  an overwhelming loss within the new 
environment. He recounted other losses a lso i he missed 
his family and hie associations with frien ds. Both he 
and his family f e l t  that he had not changed since coming 
to  college. Thust there were no se lf-p erce ived  gains.

Yet, s t i l l  ano the r  unfavorable  a d a p to r ,  number f i v e  ( 1 . 5 ) ,

viewed h e r  lo sse s  as i l l u s t r a t e d  in the  fol lowing remarks:

I miss the  money. I miss my cousin .

No, I d o n ' t  miss my f r i e n d s .  I th in k  I t ' s  b e t t e r  t h a t  
we a re  away from each o th e r .

I miss being involved and f e e l i n g  impor tant .  In high 
school I was r e a l l y  involved and doing something. Up 
here  I f e e l  l i k e  I am j u s t  a s tu d e n t  number.
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My family  never mentioned i t ;  nothing but  a weight problem.

Mental ly  1 have. I r e a l l y  found out  how independent 1 am 
s in c e  I go t  away from home.

Though adaptor number f iv e  experienced the lose o f  the 
money she was used to  receiving from her fam ily, she did  
not miss any immediate family member. She also d id  not 
miss her former frien ds. However, she d id  miss the f e e l­
ing o f being someone important in her former high school 
environment. She never received any p o s itiv e  feedback 
from members o f her family regarding any changest but 
she perceived h erse lf  as more independent since coming 
to  MSU.

The fo u r th  unfavorab le  adaptor* number tw en ty -e igh t  ( 1 . 5 ) ,  had

the  fol lowing to  say;

I miss my s i s t e r s .  I miss my mother.

My mother t e l l s  me I am s t i l l  the  same. My s i s t e r  t e l l s
me I have changed a l o t  s in ce  I have been up here .  She
says I a c t  more a d u l t - l i k e  now.

Before I came up h e re ,  I laughed a l o t  and I was kind o f  
s i l l y .  Now I have g o t ten  on a se r io u s  l e v e l ,  and th ings  
a re  n o t  funny anymore.

My f r i e n d s  say I have g o t ten  more in to  myself .  Before ,  
my p e r s o n a l i t y  c a te re d  to  everybody e l s e .  I used to  care  
what everybody e l s e  thought.

I th ink  I have changed in terms o f  my p e r s o n a l i t y .

. . . Before ,  I l i v e d  around blacks  and very few w h i te s ,
and I was ab le  t o  r e l a t e  to  people on a h e a l t h i e r  leve l
because t h a t  1s what I am used to .

I fee l  bad being a m inor i ty  up here .  You can n o t i c e  1 t  
in  your  c l a s s e s .  Whites who have the same a b i l i t i e s  as 
you have a b e t t e r  chance o f  p u l l in g  a h igher  grade than 
you.

Adaptor number tw enty-eight sa id  she d id  miss her fam ilyt 
but received mixed feedback from them about changes she 
had undergone. Her most important loss seemed to  be the
sense o f black id e n tity  with her former ccmmmity environment.
She perceived h erse lf  as having become more serious and 
concerned about her personality .
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The l a s t  o f  the  f i v e  unfavorable  a d a p to r s ,  number tw en ty -s ix

( 2 ) ,  r e f l e c t e d  on he r  lo s se s  1n th e  fol lowing manner:

I miss being around my grandmother and fam ily .  And I miss 
t h a t  cooking!

I miss being around my f r i e n d s ,  j u s t  t o  t a l k  t o  them.

Yes, I go out  more so than I d id  before  I came up here .

I have acqu i red  a l o t  o f  knowledge s in ce  I have been h e re ,  
but  my grades d o n ' t  r e f l e c t  i t .

I am s t i l l  t o  myself  a l o t .

Adaptor number tw enty-six  missed her family > frien ds , and 
home cooking. In terms o f  her se lf-p erce ived  gainst she 
f e l t  she had experienced and learned a great deal not 
re fle c te d  in  her grades.

Summary o f  Unfavorable A daptors '
Process ing  o f  Losses

The above views o f  the  unfavorable  adap to rs  c l e a r l y  show t h a t  

they a l s o  processed t h e i r  lo sse s  in  adapt ing  to  a new m i l ieu .  Four o f  

t h e  f i v e  s t a t e d  t h a t  they  missed t h e i r  f a m i l i e s ,  and the  f i f t h  missed 

h e r  cousin more than h e r  immediate fam ily .  A d d i t io n a l ly ,  some s t r e s s e d  

t h a t  they  missed a p a r t i c u l a r  Ind iv idua l  o r  t h i n g ,  f o r  example, 

b r o t h e r s ,  s i s t e r s ,  grandmothers , money, and cooking.

With regard  to  changes they  had undergone,  some f e l t  t h a t  both 

f a m i l i e s  and f r i e n d s  had n o t ic e d  such changes ,  whi le  o th e r s  rece ived  

few, 1 f  any, comments. Changes perce ived  by o th e r s  t h a t  were mentioned 

inc luded:  (1) too  much s o c i a l i z i n g ;  (2) ga in ing  weight;  (3) mother

th in k in g  s tu d e n t  i s  the  same, but  s i s t e r  th in k in g  s h e ' s  more a d u l t - l i k e  

now; and (4) s o c i a l i z i n g  more than b e fo re .  Changes the  adap to rs  n o t ic e d
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In themselves were t h a t  they:  (1) had go t ten  w ise r ;  (2) had become

more Independent;  (3) had changed f o r  th e  b e t t e r  p e rso n a l I ty w lse ;  and 

(4) were s t i l l  the  same, but  had acquired  more knowledge.

Three of  the  f i v e  seemed to  have experienced a major loss  

which might have co n t r ib u te d  to  t h e i r  unfavorable  adap t ive  exper ience :  

f i r s t ,  the  adap to r  who came to  co l leg e  and r e a l l y  wanted to  play f o o t ­

b a l l  but  was dropped from the  team; second, the  adap to r  who had been 

very  popular  1n high school and Involved in many a c t i v i t i e s  but who now 

perce ived  h e r s e l f  as only a s tu d e n t  number; and t h i r d ,  the  ad ap to r  who 

experienced  " c u l tu r e  shock" by leav ing  a predominantly b lack  conmunlty, 

wherein th e re  was an a t t i t u d e  o f  comfort about and an a b i l i t y  to  r e l a t e  

to  people ,  f o r  a predominantly white  environment 1n which she f e l t  

uncomfortable and unable to  r e l a t e  to  o th e r s  on a hea l thy  l e v e l .

What the  Minority  High Risk Freshmen Said 
About Building R e la t ionsh ips

The e s tab l ish m en t  of r e l a t i o n s h i p s  1s an Important  phase f o r  

In d iv id u a l s  1n the  process  o f  adapt ing  to  a new o r  u n fa m i l i a r  env iron­

ment because,  1n g e n e ra l ,  most In d iv id u a ls  leave behind o ld  f r i e n d s h i p s ,  

a former suppor t ive  group, and th e  f e e l in g  o f  being secure  1n f a m i l i a r  

surroundings .  They a re  now req u i red  to  e x h i b i t  c e r t a i n  behaviors  In 

o rd e r  to  r e e s t a b l i s h  those  former f e e l in g s  o f  suppor t  and a t t a i n  

s e c u r i t y  and comfort  w i th in  th e  new environment.
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Favorable Adaptors

The following responses from the  favorab le  adap tors  r e f l e c t

th e  behaviors  t h a t  were used to  e s t a b l i s h  new r e l a t i o n s h i p s .

Favorable adap to r  number t h i r t y - o n e  (5) f e l t  t h a t  he had

e s t a b l i s h e d  many f r i e n d s h i p s ,  as i l l u s t r a t e d  by the following remarks:

I made many f r i e n d s h i p s ,  e s p e c i a l l y  in c l a s s e s ,  mid-term 
week, and f i n a l s  week with In d iv id u a ls  helping each o th e r .

I have both black and white  f r i e n d s .  I would say about 
fo u r  a re  r e a l l y  c lo se  f r i e n d s h i p s —a l l  a re  b lack .

D e f in i t e ly ,  gives me a sense of  suppor t  and m otiva t ion .
Someone to  t e l l  you to  s top  goofing o f f .

Adaptor number th irty-one had eotabliehed a support group 
that motivated him and indicated when he was not performing 
as he should academically. This supportive group was formed 
as a re su lt o f  study sessions involving both black and white 
students during mid-term and fin a ls  week.

Another favorab le  ad ap to r ,  number twenty ( 4 . 7 ) ,  s t a t e d  t h a t  he,

t o o ,  had e s t a b l i s h e d  an e x c e p t io n a l ly  l a rg e  number o f  f r i e n d s h ip s :

Yes, I th in k  I have about tw e n ty - f iv e  c lo se  f r i e n d s .

I went t o  o th e r  dorms the  f i r s t  few weeks here  to  e a t  and
met a l o t  o f  people.

I made 1 t  a h a b i t  to  v i s i t  people 1n my spare  time.

I f  I meet somebody, we j u s t  t a l k  o r  go to  lunch to g e th e r .

Both black and white  f r i e n d s h ip s .  R ea l ly ,  r e a l l y  c lo se  
f r i e n d s h ip s  a re  b lack .

Yes, f r i e n d sh ip s  help  suppor t  your ego and you understand 
what you d id  when you t e l l  each o th e r .

Yes, they  motivate  me because I l i k e  to  be " tops"  and show
t h a t  I can do a l o t  o f  t h in g s ,  and t h a t ' s  no t  always good, 
but  j u s t  to  prove to  people I can do th in g s .
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Adaptor number twenty counted a very large number o f  
friendships in h is support group, friendships which were 
estab lish ed  while he attempted to master h is new environ­
ment when v is i t in g  and eating in other dorms during the 
f i r s t  few weeks o f  co llege . This support group, cClso 
consisting o f  both black and white students, challenged 
his ego.

S t i l l  ano the r  favo rab le  ad ap to r ,  number e igh teen  ( 4 . 5 ) ,  spoke

about the  many f r i e n d s  she had made:

I made a l o t  of  f r i e n d s h i p s ,  a cq u a in tan ces ,  and probably 
a handful o f  c lo se  f r i e n d s h ip s .  Maybe th re e  to  f i v e  c lose  
ones.

Most o f  my c lo se  f r i e n d s  a re  white and one black f r i e n d .

They help  me out  1n whatever way they can.

I met them 1n the  c a f e t e r i a ,  p a r t i e s ,  c l a s s e s ,  and co n ce r t s .

Yes, when I am down, they help pick me up.

Adaptor number eighteen, like  the others, had a lso  estab­
lished  a support group. Her group developed as a re su lt  
o f  attending classes and going to  p a rtie s  and concerts.
She a lso  f e l t  that her friends motivated her when she was 
depressed. Again, members o f th is  group were both black 
and white.

Favorable adap to r  number twenty-two (4 .5 )  spoke o f  h i s  e f f o r t s

to  b u i ld  r e l a t i o n s h i p s  1n a new environment:

I t r y  t o  be f r i e n d l y  and a s s o c i a t e  w ith  a l l  d i f f e r e n t  types 
o f  people  and t a l k  t o  everyone.

I have about f i v e  to  s i x  c lo se  f r i e n d s ,  both black and 
whi te .

Yeah! They r e a l l y  suppor t  you. When you have done bad on 
a t e s t ,  you go and t a l k  with your f r i e n d s  and they  say ,
"Don ' t  f e e l  bad, I messed up on so -a n d -so ,  too .  I know 
how you f e e l ."

Adaptor number twenty-two met and estab lish ed  his support 
group as a re su lt o f  try ing  to  associate and be frien d ly  
with d iffe ren t types o f  people. The support group,
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consisting  o f  both black and white re la tion sh ipss helped 
to  motivate him and l i f t  h is s p ir i ts  when he was depressed 
or when he had performed poorly on an examination.

And, f i n a l l y ,  favorab le  adap to r  number th i r ty - tw o  (4 .5)

d iscussed  he r  way o f  e s t a b l i s h i n g  f r i e n d s h ip s :

. . . When I f i r s t  got  up h e re ,  1 d id  no t  know 1f I wanted 
t o  have a l o t  o f  f r i e n d s  o r  j u s t  have a few. Now, I knew 
i f  I had a l o t  o f  f r i e n d s ,  I would not  be myself .  Now, 1f 
I had a few f r i e n d s ,  I would be myself .  So, I decided to  
be myself .

I have two c lose  f r i e n d s ;  one 1s black and the o th e r  1s 
Arabic.

I met one 1n the  c a f e t e r i a  and the o th e r  through another  
f r i e n d .

Yes, when I have problems, they t a l k  to  me. They motivate  
me in being myself .

Adaptor number th irty-tw o  made an important personal 
decision to  lim it the sine o f  her support group to one 
black and one Arabic relationsh ip in  order to  maintain 
her p o s itiv e  self-concept. She formed her group a t meal­
times in the ca fe teria  and through another friendship. She 
f e l t  her group helped her to maintain her s e lf - id e n ti ty  and 
esteem.

Summary o f  Favorable Adaptors* Building 
R e la t ionsh ips

With the  exception o f  one adap to r  having an e x c e p t io n a l ly  la rge  

number o f  f r i e n d s h i p s ,  the  o th e r  fo u r  adap to rs  averaged about four  

c lose  f r i e n d s h i p s .  And, with th e  exception o f  two a d ap to r s ,  most of  

those  c lose  f r i e n d s h ip s  were with o th e r  b lacks .  However, a l l  f i v e  

adap to rs  seemed to  e x h i b i t  a l i b e r a l  and p o s i t i v e  a t t i t u d e  about 

a s s o c i a t in g  with  d i f f e r e n t  types o f  people .  All made t h e i r  f r i e n d s h ip s  

1n a v a r i e t y  o f  p lac e s :  1n c l a s s e s ;  in  mutual help se ss ions  during
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mid-terms and f i n a l s  week; in  v i s i t i n g  and e a t in g  in d i f f e r e n t  dorms 

during the  f i r s t  few weeks in c o l l e g e ;  in lunch d a te s  with  someone 

j u s t  met; a t  p a r t i e s ,  c o n c e r t s ,  and in c a f e t e r i a s ;  and in v i s i t s  with 

f r i e n d s  in o t h e r  dorms during spare  t ime. All f i v e  spoke o f  the  support  

gained from those  f r i e n d s h ip s  when they were depressed ,  a f t e r  they had 

f a i l e d  an exam, o r  when they were f i n a n c i a l l y  in need. Furthermore, 

a l l  f i v e  adaptors  thought t h a t  t h e i r  f r i e n d sh ip s  provided them with 

the  m otiva t ion  they needed to  be themselves,  to  t r y  ha rde r  a f t e r  

f a i l i n g  an exam, to  s top  wast ing t im e ,  and to  e x h i b i t  t h e i r  t a l e n t s .

Unfavorable Adaptors

The fol lowing views were held by unfavorable  adaptors  regarding 

the  b u i ld in g  o f  f r i e n d s h ip s  s in c e  coming to  c o l l e g e .

Unfavorable adap to r  number t h i r t y - s i x  (1) made the fol lowing 

comments:

When I f i r s t  came h e re ,  I d id  not  know anybody except  f o r  
my roommate. So we would j u s t  s i t  a t  d i f f e r e n t  t a b le s  
w ith  d i f f e r e n t  people and in troduced o u r se lv e s .  Then, I 
guess the  people with  the  compatible  p e r s o n a l i t i e s  got  
to g e th e r .

I made a l o t  o f  f r i e n d s ,  but  not  r e a l l y  c lo se  f r i e n d s .
Maybe th r e e  c lo se  f r i e n d s .  They a re  a l l  b lack .

I met them in  c lassroom s,  p a r t i e s ,  and th e  S tudent  Serv ices  
Bui ld ing .

The r e a l l y  c lo se  ones ,  I f e e l  they t r y  to  he lp  you when you 
need he lp .

They m otiva te  me to  play b a se b a l l .

I f  f r i e n d s  go to  s tu d y ,  i t  m ot iva tes  me to  s tudy .
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Adaptor number th ir ty - s ix  made a conscious and delibera te  
e ffo r t to  es tab lish  friendsh ips and a support group by ea t­
ing a t d iffe ren t tab les in the ca fe teria . Other friendships  
were made in c la sses , a t p a r tie s t and in the Student Services 
Building. She f e l t  that these friendships motivated her to  
study and play baseball. She had three close friendships; 
a l l  were with blacks.

There was no evidence In the  views o f  number two (1 .5 )  t h a t

any a t tem pt  had been made to  e s t a b l i s h  f r i e n d s h ip s :

I t r y  to  judge people as people u n t i l  they show me o therwise .

B a s i c a l l y ,  I l i k e  people ,  and I would l i k e  t o  be ab le  to  g e t  
along and do every th ing  I can,  but  1 s t i l l  have to  be me, 
too .

Not many f r i e n d s h i p s ,  but I do have some decent  acqua in tances .
No c lose  f r i e n d s h i p s .

I did not  go out  to  t h a t  many p a r t i e s ,  and I d id  n o t  j o i n  
any f r a t e r n i t i e s .

I watch out  f o r  r e l a t i o n s h i p s  with people because black and 
white  w i l l  h u r t  you. You have to  be a good judge o f  a f r i e n d ' s  
c h a r a c t e r .

Adaptor number two had withdrawn further from the environment 
because o f  the emotional impact o f  being cut from the MSU 
fo o tb a ll team. He d id  not make any attempt to  es ta b lish  new 
friendsh ips. Although he spoke o f a few acquaintances, he 
seemed to d is tru s t the establishment o f  close re la tion sh ips.

S t i l l  a no th e r  unfavorable  ad ap to r ,  number f i v e  ( 1 . 5 ) ,  viewed

h e r  a t tem pt  to  e s t a b l i s h  f r i e n d s h ip s  as somewhat d i s a p p o in t in g :

I am th e  kind o f  p e r so n - - I  d o n ' t  mingle well with people .

Very seldom t h e r e ' s  more than two b lack  s tu d e n ts  in  a l l  the  
c l a s s e s  I have had up here .

I have about s i x  o r  seven c lo se  f r i e n d s h i p s —a l l  b lack .

Yes, they g ive  you suppor t  and m o t iv a t io n .  But,  most o f  
my f r i e n d s  are  in the  same p o s i t io n  I 'm i n ,  so we j u s t  
help  each o t h e r  o u t .
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I t  h u r t s  seeing  a l l  th e  people  da t ing  and me j u s t  s i t t i n g  
in the  room watching t e l e v i s i o n  and s tudying .

Adaptor number f iv e  seemed to  fe e t that ehe was unable to  
esta b lish  meaningful friendships because o f  her in a b ili ty  
to  so c ia lize  w ell with people. Although she did believe  
th a t she had estab lish ed  a support group, i t s  members, a l l  
o f  whom Were black, seemed to  be in tro verts  ju s t  as she Was.
She d id  gain a sense o f  motivation and support from them.

The remarks o f  y e t  ano th e r  a d a p to r ,  number tw en ty -e igh t  ( 1 . 5 ) ,

showed t h a t  only a marginal a t tem pt  was made to  e s t a b l i s h  r e l a t i o n s h i p s :

I have made q u i t e  a few f r i e n d s h ip s  s ince  coming h e re ,  and
I have l o s t  q u i t e  a few s in c e  being here .

I have two or  th re e  c lo se  f r i e n d s .  Of cou rse ,  they a re
b lack .

Sometimes yes and sometimes no, i t  a l l  depends on what the  
s i t u a t i o n  i s .  There have been times I have been in  a r u t  
and, a f t e r  t a lk in g  to  a f r i e n d ,  I got  the  courage to  g e t  up 
and t r y  aga in .  There have been times when I t a lk e d  to  a 
f r i e n d  and th e  s i t u a t i o n  j u s t  got  worse.

Adaptor number twenty-eight f e l t  that she had made and lo s t  
some friends since coming to  college. She a lso  found out 
th a t seeking advice from her support group could be both 
helpfitl and harmful. From th is  i t  can be in ferred that 
though she had a support group, i t s  influence was not very 
strong. Again, a l l  members o f  the group were black.

F i n a l l y ,  t h e r e  was l i t t l e  evidence of  an a t tem pt  to  make

f r i e n d s  r e f l e c t e d  1n the  s ta tem en ts  below made by the  f i f t h  unfavorable

a d ap to r ,  number tw en ty -s ix  (2 ) :

I know a l o t  o f  peop le ,  but  I would not  c a l l  them f r i e n d s h ip s .

I have two c lo se  f r i e n d s —both b lack .

I f  I have a problem, I can go to  e i t h e r  one o f  them and v ice  
v e rsa .

L ike ,  i f  one of  us has to  go to  the  l i b r a r y ,  a l l  o f  us go.
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Adaptor number tw enty-six wad an in tro vert and made l i t t l e  
i f  any e f fo r t to  es tab lish  any new relationeh ipe . She did , 
however, have a email support group which consisted o f  a 
former schoolmate and a friend o f the schoolmate's, both 
o f  whom were black. A dditionally, she f e l t  these frien d­
ships offered her support and motivation.

Summary o f  Unfavorable Adaptors Building 
R e la t ionsh ips

Aside from the  one adaptor  who s a t  a t  d i f f e r e n t  e a t in g  t a b l e s  

1n an a t tem pt  to  form new f r i e n d s h ip s ,  th e  o th e r  four  d id  n o t  I l l u s t r a t e  

any such behav io rs .  Three o f  the  adaptors  seemed to  have shy o r  I n t r o ­

v e r ted  p e r s o n a l i t i e s .  With the  exception o f  the  one a d ap to r  who had no 

f r i e n d s h i p s ,  th e  o th e rs  averaged about two c lo se  f r i e n d s  each. All of  

t h e i r  c lo se  f r i e n d s  were b lack .  Furthermore, a l l  but  the  one ind iv idua l  

wi thout  any f r i e n d s  f e l t  t h a t  those  f r i e n d sh ip s  provided them with 

m otiva t ion  and suppor t  when needed. However, one a dap to r  q u a l i f i e d  

those f e e l in g s  by no t ing  t h a t  sometimes the  m otiva t ion  and support  

helped and o th e r  times 1 t  made th ings  worse.

Some g e n e r a l i z a t i o n s  can be made about t h i s  p a r t i c u l a r  group 

o f  a d ap to rs :  (1) they seemed to p r o j e c t  a nega t ive  a t t i t u d e  toward 

the  word f r i e n d s h ip  by r e f e r r i n g  t o  1 t  as  acqua in tance ;  (2) none o f  

them In d ica te d  whether  he had made any a t tem pts  to  make f r i e n d s  o u t s id e  

h is  own e th n ic  group; and (3) with one e x ce p t io n ,  th e r e  was no c l e a r  

d i s t i n c t i o n  among them as t o  where they made t h e i r  f r i e n d s .
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How th e  Minori ty  High Risk Freshmen 
Acquired Resources

Upon e n te r in g  a new environment, the  adap to r  must seek to  gain 

information  and knowledge about I t s  resources  t h a t  can a s s i s t  him in 

ach iev ing  h i s  purpose f o r  coming t h e r e .  The adap to r  must thus a t tem pt  

to  l e a r n  where, when, and how to  acqu i re  ba s ic  In form at ion ,  m a t e r i a l s ,  

and personal  a s s i s t a n c e  In the  p u r s u i t  of  h is  o b je c t i v e .  Otherwise,  

he w i l l  exper ience  a d issonance t h a t  w i l l ,  p o s s ib ly ,  c r e a t e  Inner  

a n x ie ty ,  f r u s t r a t i o n ,  and d i s i l l u s io n m e n t ,  a l l  o f  which can lead  to  

an unfavorable  adap t ive  exper ience .  On the  o t h e r  hand, the  adap to r  

who avoids  such Inner  turmoil  by unders tanding how to  f in d  the  s o lu ­

t io n s  t o  h i s  problems w i l l  probably  have a much b e t t e r  adap t ive  

expert  ence.

Favorable Adaptors

The fol lowing s e l e c te d  q uo ta t ions  from the  personal  in te rv iews 

o f  th e  favo rab le  adaptors  a r e  r e p r e s e n ta t iv e  of t h e i r  f e e l in g s  about 

acq u i r in g  re s o u rces .

In th e  view of  number t h i r t y - o n e  ( 5 ) ,  a favorab le  a d a p to r ,

acq u i r in g  resources  meant t o  behave 1n the  fo l lowing manner:

Sometimes, I go to  see  a counse lo r  to see 1f  I am tak ing  
the  r i g h t  courses  o r  how well I am doing.

Yes, I have t a lk ed  to  a person in  the  Developmental Program.

I have t a lk e d  to  the Dean o f  our Complex.

Most o f  my personal  problems I d i scu ss  with  my mother and 
two c lo se  f r i e n d s  a t  MSU,
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I go t  some va luab le  advice  from a Federal Judge I know 
as to  what to  expect  1n co l leg e .

I go to  see  the  p ro fe s so r s  to  d i scuss  the  l e s so n s ,  and 
I g ive  them a cha l lenge  1n c l a s s .

I b e l i ev e  the  O ff ice  o f  Support ive  Services  provides 
more than counse l ing ;  they reason with you on your l e v e l .

Adaptor number th irty-on e had the adaptive capacity, 
a b i l i t i e s ,  and perceptions to recognize when he needed 
assistance in dealing with his new and changing environment.
He seemed to  know to  whom, when, and where to go for help .
He thus made an attem pt to  master the new environment.
He seems to  take re sp o n s ib ility  fo r  his behavior and 
fe e lin g s .

Number twenty ( 4 . 7 ) ,  a favo rab le  a d ap to r ,  spoke co n f id e n t ly

about  h is  use of  resou rces :

Winter  term I was having problems with my books, so I 
t a lk ed  to  my head a d v is o r  dow nsta i rs .  She was r e a l l y  
h e lp f u l .  She encouraged me to  give an honest  e f f o r t ,  
and, when I d id ,  1t  r e a l l y  helped.

I have gone to  the O f f ice  o f  Support ive  Services  a few
t im es ,  but  no t  as  o f te n  as I should have gone.

I know th e  Area D irec to r  o f  the  South Complex.

I go t o  one o f  my f r i e n d s ,  and, depending on the  problem,
I can u su a l ly  f in d  somebody—roommate, f r i e n d s ,  o r  s e r v i c e s .

Support ive  Serv ices  has been rea l  h e lp f u l .  I t  was my f a u l t ,  
no t  t h e i r s ,  because they p resen ted  the  oppo r tu n i ty .  I did 
not  use them in the  Fa l l  term, and I d id  not  go to  any o f  
t h e i r  workshops. But, Fal l  term, I am going to  use them 
more and more.

Adaptor number twenty a lso  had the capacity to  adapt to a 
new m ilieu as was evidenced by his successful attempt to  
seek out assistance when needed. By finding out the in for­
mation needed in  order to survive, he could deal e ffe c tiv e ly  
with anxiety-provoking s itu a tio n s rather than avoiding them.

Another f av o rab le  ad ap to r ,  number e igh teen  ( 4 . 5 ) ,  r e f e r r e d  to

the  acqu ir ing  o f  resou rces  as  fo l low s:
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Yes, I t a lk ed  to  my academic adv iso r .

I know a graduate  s tu d e n t  who helps me a l o t .  I know 
severa l  graduate  a s s i s t a n t s  and the adv iso rs  1n t h i s  
dorm.

I have never  gone to  the  Off ice  of  Support ive  Services  
f o r  help.

Adaptor number eighteen aleo found out who could a s s is t  her 
in adapting successfu lly to  the new environment. She seemed 
to understand the importance o f  knowing how to  cope in a new 
environment and r e lie d  heavily on assistance from graduate 
a ssis ta n ts .

S t i l l  ano the r  favorab le  a d a p to r ,  number twenty-two ( 4 . 5 ) ,

speaks below of  h is  use o f  a d u l t  f i g u r e s  as r e so u rces :

1 was no t  sure  of what I wanted to  do,  so a g i r l  I know 
t o ld  me I could go over to  the  O ff ice  o f  Support ive  Services  
and they could give  me a t e s t  t h a t  showed what my I n t e r e s t s  
were. They could be very he lp fu l  in  f ind ing  t u t o r s  and 
o t h e r  Information I may need,  1f I g e t  i n to  t ro u b le .

I f e l t  the  need to  t a l k  to  a counse lor  once when I needed 
Information about c l a s s e s .

I d o n ' t  t a l k  to them (counse lo rs)  about personal  problems; 
most o f  my f r i e n d s  take  care  o f  t h a t  need.

I know fou r  p ro fe s so rs  [on campus] t h a t  were a s s o c i a t e d  with 
my m other 's  next  door neighbor.

I know my roommate who works on the  S t a t e  News and a couple 
of people who work 1n the  a d m in i s t r a t io n  bulYcllng.

But I f in d  t h a t  I t r e a s u r e  th e  r e l a t i o n s h i p s  with p ro fe s so r s  
and people who I j u s t  met on iny own. I t r e a s u r e  those  the  
most because t h a t  1s no t  meeting someone based on ano the r  
f r i e n d s h i p ,  but  something you have done y o u r s e l f .

Adaptor number twenty-two discovered a valuable resource in  
the Office o f  Supportive Services , but only a f te r  another 
student advised him to  seek assistance there. He f e l t  he 
knew o f  other valuable resources on campus, but he d id  not 
appear to  have actually u t i l i s e d  them.
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F i n a l l y ,  favorab le  adap to r  number t h i r t y - t w o  (4 .5 )  made use

of  a v a i l a b l e  a d u l t  r e s o u rc e s ,  too:

Yes, I have t a lk e d  to  a counse lo r .  I went t o  a counse lor  
about roommate problems which I d id  not  want t o  l e t  g e t  me 
down.

I t a l k  with two c lo s e  f r i e n d s  about  a personal  problem.

I know a gradua te  s tu d e n t  1n the  College o f  Business.

The O ff ice  o f  Support ive  Serv ices  should have made the 
meetings mandatory; then more people  would come.

Adaptor number th irty-tw o  seemed to be in touch with her 
in ternal fee lin gs and approached anxiety-provoking s itu a ­
tion s by focusing on a so lu tion  to  the symptoms rather  
than the cause. Further, she d id  use resources available  
to  her.

Summary of Favorable Adaptors Acquiring 
Resources

All f i v e  a d ap to r s ,  a t  some p a r t i c u l a r  t im e,  f e l t  th e  need f o r  

counsel ing  and t a lk e d  to  e i t h e r  a counse lo r  o r  an academic ad v iso r .

I t  seemed t h a t  they  p r e f e r r e d  t a lk in g  to  someone o th e r  than a co unse lo r ,  

however, regard ing  a personal  problem; the  choice  then was f r i e n d s .

All f i v e  in d ic a te d  t h a t  they knew someone whom they  regarded as 

Important  and an In f luence  on t h e i r  b ehav io r ,  e . g . ,  Dean and Area 

D i re c to r  o f  r e s i d e n t i a l  complexes, f e d e ra l  ju d ge ,  d i f f e r e n t  in d iv id u a l s  

in  th e  Off ice  o f  Support ive  S e rv ic e s ,  g radua te  a s s i s t a n t s ,  p r o f e s s o r s ,  

S t a t e  News s t a f f ,  and head a d v iso r  in  a r e s i d e n t i a l  h a l l .  Three o f  the  

f i v e  s t a t e d  t h a t  they had used the  O f f ice  o f  Support ive  Se rv ices  and 

t h a t  I t  provided an inva luab le  s e r v i c e ,  while  one adap to r  In d ica te d  

she had never  used the  Off ice  o f  Support ive  S e rv ices  and a n o the r  f e l t  

t h a t  th e  O ff ice  should make i t s  meetings mandatory.
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One common behavior  seemed to  r ep e a t  i t s e l f  among the  f iv e  

favo rab le  adap to rs :  they  sought ou t  key resources  1n t h e i r  new 

environment t o  help them unders tand the  whats ,  whens, wheres , and 

hows o f  su rv iv ing  a t  Michigan S ta te  U n iv e rs i ty .

Unfavorable Adaptors

The fol lowing ex ce rp t s  r e f l e c t  the  views o f  the  unfavorable

adaptors  regard ing  the  acqu i r ing  of  r e s ou rces .

Number t h 1 r ty - s 1 x .  an unfavorable  adap to r  (1 ) ,  viewed the

acq u i r in g  o f  resources  as fo l low s:

Sophomores and j u n io r s  seemed l i k e  they were s tudying a l l  
the  time. I was not  doing t h a t .  I j u s t  wanted to have fun. 
They helped me understand what I was supposed to  do.

No, I have not  f e l t  the  need to  t a l k  to  a counselor .

I have t a lk ed  to sophomores, j u n i o r s ,  and s e n io r s .

I d o n ' t  u su a l ly  go to  anybody f o r  he lp .  Me and my roommate, 
we t a l k  a l o t  and t e l l  each o t h e r  our problems and t r y  to  
th ink  o f  what we should do to  help  each o th e r .

I went to  one Support ive  Serv ices  meeting.  They always had 
them a t  n i g h t ,  and I did  no t  f e e l  l i k e  going a l l  the  way 
over  th e re .  They probably  would have been very he lp fu l  1f 
I had gone. I would have gone 1f the  meetings had been 1n 
Hubbard H al l .

1 have no r e l a t i o n s h i p s  with f a c u l ty  members on campus.

I am Involved In the  Black Caucus meetings.

Adaptor number th ir ty - s ix  obviously found anxiety-provoking 
situ a tio n s d i f f ic u l t  to  deal with atvd thus avoided any s i t -  
utation  that was ambiguous or tended to  create anxiety.
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Another unfavorable  a d ap to r ,  number two ( 1 . 5 ) ,  did  not  seem to  

make any a t tem pts  to  acqu i re  any resources as evidenced by the  remarks 

below:

I d o n ' t  th in k  a counselor  could help me, not  r e a l l y .

I went to  a counse lor  once, and she t o l d  me not  to  
take  a course  because I t  would be too many, and I 
took 1 t  anyway. I knew me b e t t e r  than she does.

I handled most o f  my own problems.

S e rv ic e s ,  I d o n ' t  use too many of them.

They [O ff ice  of Supportive Se rv ices ]  have not been 
he lp fu l  a t  a l l ,  p e r s o n a l ly ,  to me. B a s i c a l l y ,  they send 
me a l o t  o f  good s t u f f ,  but  I never pa id  any a t t e n t i o n  
to  1 t .

I d o n ' t  th ink  I know any people t h a t  a r e  I n f l u e n t i a l  on 
campus.

Yes, I could tu rn  to  the  Black Caucus, and they would 
help  me.

Adaptor number tvo 'e  in a b ili ty  to s a tis fy  h is desire  to  
play fo o tb a ll created a pattern  o f  maladaptive behaviors.
He withdrew from the campus environment in tern a lly  in  an 
attempt to  avoid any assim ilation  with i t .  The Black Caucus 
seemed to  be h is only o u tle t fo r the anxiety and fru stra tion  
he was experiencing.

Likewise,  number f i v e  (1 .5 )  speaks below o f  not  using suppor t ive

and counsel ing  s e r v i c e s :

Yes, I have been over  to  th e  Mecca Counseling Center  1n 
Brody.

I have no t  used any o t h e r  counsel ing o r  s e r v i c e s .

I d o n ' t  know anybody t h a t  1s i n f l u e n t i a l .

I am Involved 1n the  Black Caucus.

I t h in k  I t ' s  [O f f ice  o f  Support ive  S e rv ic e s ]  a good program 
and has a l o t  t o  o f f e r .  I have j u s t  been too lazy  t o  g e t  up
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and go do something about 1 t .  I th ink  t h a t  1f  you a re  a 
developmental s tu d e n t  they should make 1t  mandatory t h a t  
you come and t a l k  to  a counselor .

Adaptor number f iv e  was a low functioning individual whose 
lack o f a c lear eelf-image in the new environment caused 
her to  withdraw from i t .  This inaccurate perception o f  
s e l f  is  the re su lt o f  in ternal needs.

The comments below c l e a r l y  confirm t h a t  respondent  number

tw en ty -e igh t  (1 .5)  a t tempted  to  acqu ire  r e sou rces :

Yes, th e re  have been times I have been over to  the  U n ive rs i ty
College,  went t o  t a l k  t o  Hr. _________  In a d m in i s t r a t io n ,  Mrs.
__________in Support ive  S e rv ic e s ,  and Dr. _________.

I t a lked  to  them mostly about academic problems.

My personal problems I t r y  to  handle myself .

I fee l  I know a l o t  o f  I n f l u e n t i a l  people .  I was Involved 
In the  Young Democrats. I became a Sigma Dove, and I was 
a c t i v e  In something f o r  the  Support ive  Serv ices  Program.

I have a good r e l a t i o n s h i p  with  my ATL p ro fe s so r .

They have been f i n e  as much as I have l e t  them. I f  I had 
s tayed  1n the  O ff ice  o f  Support ive  S e rv ic e s ,  l i k e  I should 
have, I th ink  I would have a much b e t t e r  average.

Adaptor number twenty-eight d id , indeed, attempt to  estab­
lish  a resourceful re la tion sh ip  with the environment. She 
knew a number o f  in flu en tia l people, discussed her academic 
problems with Supportive Services personnel, belong to the 
Young Democrats, and pledged a so ro r ity . Even with these 
available resources, she did not indicate that they had 
aided her in solving personal problems.

But unfavorable  ad ap to r  number tw en ty -s ix  (2) r e f l e c t e d  l i t t l e

evidence o f  such an a t tem pt :

The o r i e n t a t i o n ,  when you come, they pick the  c l a s s e s  f o r  
you and d o n ' t  take  the  time to  r e a l l y  exp la in  anything to  
you. They j u s t  g ive  them to  you, j u s t  to  rush you out  of  
t h e r e .  That i s  not  r i g h t  because you might not  l i k e  I t ,  
and you d o n ' t  know what to  do about 1 t  because t h a t  1s what 
happened to  me. Because I had a c l a s s  and did  n o t  know how 
to  go about  dropping I t  and adding and ended up having to  
keep 1t .
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Yes, I have gone to  see  a counselor  about an I n t e r r a c i a l  
problem.

I have one black t ea ch e r  I am c lo se  w i th ;  he 1s r e a l l y  a 
good t e a c h e r .

That 1s about the  only one I r e a l l y  know { I n f l u e n t i a l  
person) .

I go to  my mother f o r  a l l  my problems. I am not  too 
p a r t i c u l a r  about t a l k i n g  to o th e r  people about  th ings  
because I keep to  myself  a l o t .

They [O f f ice  o f  Support ive  Se rv ice s ]  could have been a 
l o t  o f  he lp ,  I f  I had given them the  chance. But , because 
o f  the  f a c t  I d o n ' t  l i k e  to go to  people f o r  any th ing ,  1t  
kind o f  kept  me from them.

Adaptor* number* tw enty-six  was uncomfortable in discussing  
her personal problems with anyone other than her mother. 
However, she f e l t  she had estab lish ed  a rela tionsh ip  with 
one black professor arid d id  see a counselor once. Addi­
tio n a lly , she a lso  attempted to  solve her own problems.

Summary o f  Unfavorable Adaptors Acquiring 
Resources

With regards  t o  seeking resources  and Information 1n t h e i r  new 

environment,  the  unfavorable  adap to rs  d isp layed  th e  fol lowing behaviors 

and a t t i t u d e s :  t h r e e  o f  the  f iv e  s t a t e d  t h a t  they f e l t  the  need to 

t a l k  t o  a counse lo r  and d id  go see one, while  the  o th e r  two did  not  

b e l i e v e  a counse lo r  could help them; fo u r  o f  the  f i v e  adaptors  ind ica ted  

t h a t  they t r i e d  to  so lve  t h e i r  own personal problems e i t h e r  by them­

s e l v e s ,  o r  by t a l k i n g  to  t h e i r  roommate o r  with t h e i r  mother;  th ree  

o f  the f i v e  adap to rs  s t a t e d  t h a t  they belonged to  the  Black Caucus 

o r g a n iz a t io n ;  only one o f  th e  f i v e  f e l t  t h a t  she knew someone I n f l u ­

e n t i a l  on the  campus, e . g . ,  persons In th e  Off ice  o f  Support ive  S e r ­

v i c e s ,  a d m in i s t r a t io n  bu i ld ing  pe rsonne l ,  and the  Lansing Young
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Democrats. F i n a l l y ,  with  the  exception  o f  one ad ap to r ,  the  o th e r s  

f e l t  t h a t  the  O ff ice  o f  Support ive  Serv ices  could be very helpful  1f 

they would l e t  1 t  a s s i s t  them, 1f  th e  O ff ice  made counsel ing mandatory, 

and 1f 1t made I t s  meetings mandatory and held  them 1n the dorms.

What seems to  s tand  out  about t h i s  small group o f  adaptors  1s 

t h a t  they  t r i e d  to  handle t h e i r  own problems, e s p e c i a l l y  personal  ones ,  

r a t h e r  than seeking a s s i s t a n c e ;  they seemed to  lack f a i t h  1n counselors  

In t h i s  a rea .  In f a c t ,  they ap pa ren t ly  wanted someone to  mandate t h a t  

they seek a s s i s t a n c e .  F i n a l l y ,  one adap to r  expressed  a g r e a t  concern 

f o r  a b e t t e r  organized o r i e n t a t i o n  program.

What the  Minori ty  High Risk Freshmen Said 
About Inc reas ing  Self-Management

I t  1s very  Important t h a t  the  adapt ing  in d iv id u a l  e s t a b l i s h  a 

sense  o f  se 1 f -d 1 re c t io n  1n the  new environment,  f o r  i f  he i s  con f id en t  

and p o s i t i v e  o f  h is  purpose f o r  being t h e r e ,  he w i l l  not  l e t  the  

ex p ec ta t io n s  o f  o th e r s  p reven t  him from achieving  h i s  o b j e c t i v e .

On the  o th e r  hand, 1f he lacks s e l f - r e l i a n c e ,  then he p laces  h imself  

a t  the  mercy o f  o t h e r s '  ex p ec ta t ion s  In the  new environment.

Favorable Adaptors

The fol lowing s e l e c t e d  q u o ta t io ns  a re  from the  personal i n t e r ­

views o f  f i v e  favorab le  adap to rs  and re p re se n t  t h e i r  views regarding  

Increased  self-management.

Number t h i r t y - o n e  (5) viewed s e l f  management 1n the  fol lowing

ways;
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I g e t  involved!

I th in k  t h a t  my f i r s t  y e a r  was rough, but  a c h a l le n g e ,  and 
I am going to  prove to  myself  I can do b e t t e r  nex t  y e a r .

I did not  g e t  u p t ig h t  l i k e  many o th e r  people did  i f  I got  
a 2 .0  o r  2 .5 ;  I j u s t  accepted i t  and t r i e d  harder  the  next  
time.

I am In the Black Caucus as a s tu d e n t  r e p r e s e n t a t iv e .

Once, I went to  see  a p r o f e s s o r  about  a low grade and was 
able  to  g e t  i t  changed to  a h igher  grade a f t e r  exp la in ing  
what th e  paper  was about.

Adaptor number th irty-one seemed to  manifest rea H etio  
se lf - id e a ls  with regard to  hie aepiratione and attauvnents.
He exhibited f l e x ib i l i t y  in sa tis fy in g  his in ternal needs 
which led to successful behavior patterns.

Number twenty (4 .7 )  was l ikew ise  s e l f - d i r e c t e d :

I went to  see my ATL p r o f e s s o r  about a grade he gave me 
on a paper w r i t t e n  about m in o r i t i e s .

I v i s i t e d  my p ro fe s so r s  on t h e i r  o f f i c e  hours ,  and I 
t a lk ed  to  them.

You have got to  g e t  good s tudy h a b i t s .  I did no t  come 
up here  with good s tudy h a b i t s ,  and I am s t i l l  no t  a t  
th e  p o in t  where I can say t h i s  i s  how I want t o  be. I 
am s t i l l  Improving more and more. I t ' s  a t  the  p o in t  
where I am going up in s t e a d  o f  down.

Adaptor number twenty s e t  goals that were consisten t with  
his perception o f himself. More importantly, he had a 
sense o f  accomplishing tasks that s a t is f ie d  his in ternal 
needs and thus increased h is confidence in h is own id e n tity .

Another a dap to r ,  number e igh teen  ( 4 . 5 ) ,  spoke of he r  s e l f

r e l i a n c e :

I lea rned  how to  deal with  people .  You have to  make people 
understand you i f  you come from a d i f f e r e n t  environment.

What I cannot ge t  from my f r i e n d s ,  I have to  do on my own.
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By the  end o f  the  term, I g e t  to  know one o r  two o f  my 
teache rs  p r e t t y  w e l l .  I ask them about t e s t .  A f te r  c l a s s ,
1 w i l l  go and t a l k  to  them I f  I have ques t ions  t h a t  I was 
unable to  ask 1n c l a s s .

You cannot  p lease  everybody, so I am no t  concerned about 
what o th e r  people th ink  o f  me.

Adaptor number eighteen had a r e a l i s t ic  and ra tional approach 
to the concept o f  se lf-re lia n c e . She seemed to  possess a 
so c ia l s e n s i t iv i ty  fo r  adapting to  a new environment. She 
had the capacity to cope with a changing environmentt an 
a b i l i ty  to s a tis fy  her external and in ternal needst and 
an accurate perception o f  r e a lity .

And number twenty-two (4 .5 )  e x h ib i t e d  a s i m i l a r  a b i l i t y  to

manage h im se lf  and h is  needs:

She [O f f ice  o f  Support ive  S e rv ice s ]  s a id  I t  would be b e s t  
t o  go over  th e r e  a t  the  s t a r t  o f  the  y e a r ,  so you could 
g e t  ahead and g e t  the  jump on the  s t u f f  you need before  
you g e t  i n to  t ro u b le .

I used the  l i b r a r y  a l o t .  I used 1 t  a t  l e a s t  th re e  o r  
fo u r  times a week.

I go t a l k  t o  my p ro fe s so r  to  f ind  out  where I 'm r e a l l y  
l o s t .  I go t a l k  t o  the  p r o f e s s o r  and g e t  an Idea o f  what 
he expects  1n the c l a s s  and how he expects  us to  perform.
I ask as many q ues t ions  as p o s s ib le  the  f i r s t  couple o f  
days,  maybe j u s t  to  become a p a in ,  to  f in d  ou t  the  
Information I need to  help me.

Adaptor number twenty-two also  seemed to  be a high func­
tioning individual who had the capacity to  foimulate 
r e a l is t ic  goals and accomplish them in order to  s a tis fy  
his in terna l needs. He attempted to master his environment.

F i n a l l y ,  adap to r  number t h i r t y - tw o  (4 .5 )  c l e a r l y  r e f l e c t s  the

s e l f - d i r e c t i o n  e x h ib i t e d  by the  o th e r  fou r :

When I f i r s t  go t  up h e re ,  I was involved in  the  Black 
Caucus.

I am t r y in g  to  be forward,  and I s t i l l  have a long way 
to  go, but  I 'm s t i l l  t r y in g  my b e s t .
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I g e t  to g e th e r  with o th e r  people so we can work tog e th e r .

F i r s t ,  I see 1f I cannot so lve  the  problem, and 1 f  I c a n ' t ,  
then I w i l l  go and t a l k  to  maybe Dana o r  S h e i la .  And, 1f 
I t  1s something to  do with my personal l i f e ,  I go and t a l k  
to  my co unse lo r ,  and, 1f I t  has to  do with  schoo l ,  I w i l l  
t a l k  to  my academic adv iso r .

I go ou t  and p a r ty  once a week.

Adaptor number th irty-tw o  had confidence in her aim id e n tity  
and the ca p a b ility  to choose external goals that would sa t-  
io fy  her in ternal needs. She exhibited f l e x ib i l i t y  in regard 
to  choices that would improve her se lf-d ire c tio n „

Summary o f  Favorable Adaptors '  Increase  
1n Self-Management

The above ex ce rp ts  from the  views o f  favorab le  adap to rs  about

t h e i r  Increased  s e l f - d i r e c t i o n  p o in t  to  some s i m i l a r  behav io rs .  For

example, 1f  they were having academic or personal problems,  they  would

seek ou t  a s s i s t a n c e .  A d d i t io n a l ly ,  they v i s i t e d  t h e i r  p ro fe s so r s  a f t e r

c l a s s  t o  d iscu ss  classroom assignments o r  d i s s a t i s f a c t i o n  with a g rade ,

o r  t o  r a i s e  ques t ions  not  asked 1n c l a s s .  Furthermore, they a l l  seemed

to  be s e l f - d i r e c t i n g  in d iv id u a l s  who eva lua ted  the  pros and cons of

t h e i r  behav io rs .  F in a l ly ,  they a p paren t ly  knew to  whom and where to

go to  g e t  I n te r n a l  s a t i s f a c t i o n  regard ing  a s p e c i f i c  problem.

Unfavorable Adaptors

The fol lowing comments r e p re se n t  the  views o f  the  unfavorable  

a dap to rs  regard ing  t h e i r  thoughts  about Increased  self-management.

How a d ap to r  th 1 r ty - s 1 x  (1) saw Increas ing  self-management 

I s  I l l u s t r a t e d  in  the  remarks below:
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Well, the  f i r s t  term I d id  no t  r e a l l y  do  anyth ing .  Then, 
a f t e r  I got  my grades back, I f e l t  I should s t a r t  doing 
something. So, I s t a r t e d  s tudying  a l i t t l e  more. I 
planned my s tudy hours a l i t t l e  more c a r e f u l l y ,  and I 
got  in the h a b i t  o f  s tudying in  the  daytime because I 
knew I was n o t  going to  study during th e  n ig h t .

I s tu d ied  more t h i s  term than 1n the Fa l l  t e rm -- I  p a r t i e d  
a l o t .

Adaptor number th ir ty -s ix  a lte red  the d irection  o f her 
eelf-management e ffo r te  only a f te r  ehe experienced a 
fea r  o f  fa ilu re  resu ltin g  from her f i r s t  term grades.
During her f i r s t  term she d irec ted  her e ffo r ts  toward 
the soc ia l aspects o f  college l i f e  rather than the 
academic aspects.

Likewise ,  adap to r  number two (1 .5 )  a l s o  had d i f f i c u l t y

study ing :

I s tu d ie d  kind o f  s p o r a d i c a l l y ;  t h a t  was about 1 t .

Like I s a i d ,  no t  p lay ing  f o o t b a l l  was kind o f  a l e t  down 
to  me because t h a t  was my big th in g .  So, I had to  deal 
with t h a t  p e r s o n a l ly .  I had t o  a d ju s t  and keep my head 
up and g e t  In to  the  books.

Adaptor number twot who was dropped from the fo o tb a ll team 
and f i l l e d  with fru stra tion  and anxiety because o f  i t t 
attempted to  re -d ir e c t th is  h o s t i l i ty  by concentrating 
on his stu d ies. But he acknowledged that th is  concentrating 
was done in spurts.

Another a d a p to r ,  number f i v e  ( 1 . 5 ) ,  r e f e r r e d  to her  problems

1n self-management as fo l lows:

That  runs through my mind everyday;  I ask m yse lf ,  "What am 
I doing here?" I r e a l i z e d  t h i s  about mid-terms o f  Fa l l  term.
I j u s t  keep t e l l i n g  myself  I can do 1 t .  I c a n ' t  l e t  myself  
down l i k e  t h a t .

I go see the  p ro fe s so r .

Adaptor number f iv e ' s  fee lin gs o f  inadequacy regarding her 
self-management and her uncertainty about being in the 
environment could be in ferred  from her asking h erse lf ,
"What am I  doing here?"
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And unfavorable  a dap to r  number tw en ty -e igh t  (1 .5 )  spoke o f

academic problems:

I have a l o t  o f  academic p r e s s u r e s ,  and 1 j u s t  d o n ' t  know 
where to begin.  I exper ience  academic problems no sooner 
than the  term b e g in s ,  and 1 am not  over them even a f t e r  the  
term ends.  I s tayed  In and ou t  o f  the  p r o f e s s o r ' s  o f f i c e s .

I have a l o t  o f  problems with  people t e l l i n g  me to  s t a y  In 
my books.

Adaptor number twenty-eight was unsure as to how she should 
deal with the academic anxieties she was experiencing in the 
new environment. Although she v is i te d  her professors quite  
frequently seeking assistancet her coping patterns remained 
unchanged.

While a d ap to r  number twenty-s ix  (2) mentioned he r  d i s a p p o in t ­

ments 1n regards  t o  her  s e l f  management:

Took them [d lssapo in tm ents  about co l leg e  l i f e ]  1n s t r i d e ,  
r e a l l y ,  I could take  them o r  leave them.

I j u s t  d id  not  l e t  1 t  g e t  me down. I j u s t  s a i d ,  "I knew 
I would have to  s tudy h a rd e r . "

I did  not  do anyth ing .  1 j u s t  made up my mind I was going 
to  do the  b e s t  I can.  J u s t  s e l f -d e t e r m in a t io n .

Adaptor number tw enty-six  d id  not re fe r  to any physical 
behaviors that indicated an improvement in her s e l f ­
management. In fa c t, she expressed a nonchalant 
a ttitu d e  about attempting to  increase her in ternal 
sa tis fa c tio n .

Summary o f  Unfavorable Adaptors '  Increase  
in  Self-Management

All f i v e  reached a p o in t  o f  r e a l i z a t i o n  t h a t  they had to  change 

t h e i r  p re s e n t  beh av io rs ,  bu t  t h e i r  methods f o r  changing were q u i t e  

d i f f e r e n t .  Two o f  the  adap to rs  decided to  study more than they had 

In th e  Fall  term; one determined to  spend more time cramming f o r  exams; 

one decided to  m anipula te  the  system (by c o n t in u a l ly  v i s i t i n g
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p r o f e s s o r s '  o f f i c e s )  though she s t i l l  f e l t  completely l o s t  academically  

both a t  the  beginning and a t  the  end o f  the  term. Another began to  

r e l y  on s e l f -d e t e r m in a t io n  a lone .

How the  Minori ty  High Risk Freshmen 
E s tab l i sh ed  Com pat ib i l i ty

Persons adapt ing  to a new environment must, t o  some degree ,  

e s t a b l i s h  c o m p a t ib i l i t y  with i t .  In o th e r  words, they  must begin to 

i d e n t i f y  with the  customs, mores, t r a d i t i o n s ,  and va lues  o f  t h a t  

environment i f  a favorab le  ad ap t iv e  exper ience  i s  to  occur.

Favorable Adaptors

The fol lowing exce rp ts  a re  r e p r e s e n ta t iv e  o f  the  favorab le  

a d ap to r s '  views regarding e s t a b l i s h i n g  c o m p a t ib i l i t y  with a new 

environment.

Adaptor number t h i r t y - o n e  (5) f e l t  t h i s  way:

I f e l t  l i k e  a Spartan a t  my f i r s t  f o o tb a l l  game.

I g e t  Involved 1n my c la s s e s  and p r e s e n t  a cha l lenge  
to  the  p ro fe s so r .

I got  l o s t  a couple o f  t imes r id in g  my b ike ;  t h a t  i s  
how I lea rned  my way around MSU.

I am Involved in  th e  Black Caucus.

I l i k e  the  people and the  f r i e n d l y  atmosphere of my 
res idence  h a l l .

I go t o  p a r t i e s  and p lay  c a rd s .

Adaptor* number* th irty-one had estab lish ed  a strong sense 
o f id e n tity  with the MSU community, Furthermore, he f e l t
that he was making a contribution and i4>as essen tia lly
involved both academically and so c ia lly .
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And adap to r  number twenty (4 .7 )  f e l t  s i m i l a r l y :

I f e l t  l i k e  a Spartan ev e r  s in ce  my cousin s t a r t e d  here .

I am involved in  the  Black Caucus.

I played in in tramura l  s p o r t s ,  and I helped to organize  
a pageant.

I am a r e p r e s e n t a t i v e  on the Dorm Council.

I l i k e  l i v in g  in  a dorm and how i t ' s  o rganized .

I am r e a l l y  happy h e re ,  and I l i k e  the  people .

Adaptor number twenty also id e n tif ie d  with the u n iversity  
cormmity and indicated that he had estab lish ed  a sense o f  
com patib ility  with i t . Moreover, he had f e l t  the Spartan 
s p i r i t  long before he came to  MSU.

Number e igh teen  (4 .5 )  made re fe ren c e  to  he r  t o t a l  involvement

in  th e  fo l lowing comments:

I f  I had i t  to  do over  aga in ,  I would s t i l l  choose HSU.

I have played dorm s o f t b a l l  and f o o t b a l l ,  Intramural  s p o r t s ,  
and I have done some t h e a t r e .

I go to  movies, p a r t i e s ,  c o n c e r t s ,  and shopping.

I l i k e  being around people and no t  having to  cook ny 
own meals.

I f e l t  l i k e  a Spartan n\y f i r s t  f o o t b a l l  game.

Adaptor number eighteen expressed a fee lin g  o f  to ta l  
involvement in the many aspects o f  college l i f e .  She 
had c lea rly  estab lish ed  a p o s itiv e  re la tion sh ip  with  
her new environment.

Sports  a l s o  provided a way to  adapt  f o r  number twenty-two ( 4 . 5 ) :

I am on th e  t r a c k  team. I was p lay ing  Intramural  
b a s k e t b a l l .

I t r y  t o  g e t  Involved 1n a l o t  o f  a c t i v i t i e s ,  bu t  you 
have t o  keep i t  l im i t e d  because you have to  ba lance  
between how much work and play you a re  going to  do.
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I go to  movies and p a r t i e s ,  b a s i c a l l y  on Friday  and 
Saturday.  Then on Sunday, I g e t  back to  the  books.

You have got  to  a d ju s t  to  a new s i t u a t i o n .  You have 
to  pu t  up w ith  o th e r  people.

I a t t e n d  MSU, but  I am not  a Spartan .

Yes, I am planning to  r e t u r n .  I need the education  
t h a t  MSU has to  o f f e r .

Adaptor number twenty-two expressed fee lin gs o f  being 
involved and contributing to  the environment by involve­
ment in sports. However, he indicated that he was not a 
Spartan.

F i n a l l y ,  the  remarks o f  favorab le  adap to r  number th i r ty - tw o

(4 .5 )  showed she had e s t a b l i s h e d  c o m p a t ib i l i t y :

I deal with  people  as people .

I am t r e a s u r e r  o f  the  Black Caucus.

Sometimes, I t  f e e l s  t e r r i b l e  being a m inor i ty  a t  
MSU.

I t  g ives  you a chance to  meet people .

I have f e l t  the  school s p i r i t .

Yes, I plan to  r e tu rn  to  MSU.

Adaptor number th irty -tw o  was also involved in her 
environment with which she has estab lish ed  a sense o f  
com patib ility . Yet, a t tim es, she did experience the 
pain o f behig a minority student a t MSU.

Summary o f  How Favorable Adaptors 
E s tab l i shed  Com pat ib i l i ty

Four o f  th e  f i v e  adap to rs  s a id  t h a t  a t  some p o in t  during t h e i r

freshman y e a r  they f e l t  l i k e  a Spartan  o r  experienced  school s p i r i t .

Three o f  the  f i v e  were Involved in  the  Black Caucus o rg a n iz a t io n .  All

f i v e  in d ic a te d  t h a t  they  l ik e d  the  people in  the  environment,  though
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one adap to r  s t a t e d  t h a t  i t  was very d i f f i c u l t  being a m inor i ty  

a t  MSU sometimes. Three o f  th e  f i v e  mentioned t h a t  they  had been 

involved in some o f  the  va r ious  in tramural  s p o r t s  on campus. F u r th e r ,  

one adap to r  was a member of the  MSU t r a c k  team, one was a Dorm Council 

r e p r e s e n t a t i v e ,  and ano the r  was t r e a s u r e r  f o r  th e  Black Caucus. Addi­

t i o n a l l y ,  1n o rd e r  to e s t a b l i s h  c o m p a t ib i l i t y  with t h e i r  environment,  

a l l  went to  movies and p a r t i e s ,  went b icy c le  r i d i n g ,  played t en n is  and 

c a r d s ,  and s e t  a l i m i t a t i o n  on the  amount o f  t h e i r  involvement. E i th e r  

through t h e i r  d i r e c t  s ta tem en ts  o r  from in fe rence  i t  could be a s c e r ­

ta in e d  t h a t  a l l  f i v e  were p r e t t y  much s a t i s f i e d  and planned to  r e tu rn  

to  Michigan S t a t e  U n iv e rs i ty  the  nex t  F a l l .

Unfavorable Adaptors

The fo l lowing comments r e p r e s e n t  the  views o f  the  unfavorable

adap to rs  regard ing  t h e i r  thoughts  and f e e l i n g s  about e s t a b l i s h i n g

c o m p a t ib i l i t y  in  a new environment.

Adaptor number t h i r t y - s i x  (1) spoke o f  a need to  leave  MSU:

[ In  response t o  th e  q u e s t io n ,  would you choose MSU again?]
No, d e f i n i t e l y  not*, 1 want a complete change. I have been 
l iv in g  in  Lansing a l l  my l i f e .

I fee l  I would do much b e t t e r  a t  an a l l - b l a c k  co l leg e  
because you would f e e l  more comfortable .

I l i k e  i t  t h a t  they have an RA [Residen t  A s s i s t a n t ]  on 
each f l o o r .  You can go t a l k  to  he r  and she w i l l  help  
you o u t .

I d i s l i k e  some o f  th e  people .

P ro fe sso rs  pu t  too  much work on you a t  one time.

I graduated  with Ervin Johnson, so I f e e l  I have to  
suppor t  him.
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I plan to  return* but  I r e a l l y  want to  t r a n s f e r .

Adaptor number th ir ty -s ix  Was extremely d is s a tis f ie d  with 
the MSU environment and wanted to  leave i t  badly. She 
f e l t  that she would experience com patibility and a sense 
o f  community a t an a ll-b lack  college .

Unfavorable adaptor  number two (1 .5)  would have a lso  chosen

another  school:

This school i s  not  made f o r  b lacks .

I am from an economically and s o c i a l ly  d i f f e r e n t  background 
than a l l  the o th e r  Ind iv idua ls  on t h i s  f l o o r ,  and the  th ings  
they l ik e  to do I d o n ' t  l i k e  to  do. They l i k e  to  dr ink beer 
on Fridays . . . and go to  p a r t i e s .

No. I would not  choose MSU again ;  I would go to  another  
sc h o o l .

I t  1s tough being a m inor i ty  a t  MSU. Everyday l i f e  a t  MSU 
makes you aware t h a t  you are  a m inor i ty .

I plan to  t r a n s f e r  t o ______________ co l lege  next F a l l .

Adaptor number two also was very uncomfortable and d is ­
sa tis f ie d  with being a minority student a t MSU and would 
have preferred attending an a ll-b lack  co llege . He with­
drew from the socia l aspects o f  college almost to ta l ly .

Adaptor number f i v e  (1 .5 )  expressed c e r t a i n  fe e l in g s  regarding

being black a t  MSU:

No* I would not  chose MSU again .

I would give anything 1n the world to  go to a black co l lege  
f o r  my soc ia l  l i f e .  Then, I would give anything to  s tay  a t  
MSU f o r  I t s  academics.

I th ink  the  black a ide  system I s  good.

To U v e  1n a dorm, you have to  lea rn  how to  give and rec e iv e ;  
you cannot  be a s e l f i s h  person t o  surv ive  1n a dorm.

No, I d o n ' t  cons ider  myself a Spartan .  I d o n ' t  fee l  t h a t  
I am Involved 1n the  school.

Yes, I plan to  r e tu rn  because I want to  graduate .
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Adaptor number f iv e  was very unhappy about being a t MSU.
She would have preferred to  attend an a ll-b la ck  co lleges 
thought she approved o f  the academic standards a t MSU.

Then, a d ap to r  number tw en ty -e ig h t  (1 .5 )  spoke o f  d i f f i c u l t i e s

w ith  roommates:

No, I would not  choose MSU again .

I have had problems with these  rooms. I had to  swtich 
back and f o r t h .  I had s ix  roommates s in c e  I have been 
here .

I l i k e  to be around c e r t a i n  people ;  as f o r  l i v in g  in  a 
cramped room, I d o n ' t  l i k e  i t ,  and e a t in g  what they cook,
I d o n ' t  l i k e  i t .

No, I am no t  a Spar tan .  I bought a b a sk e tb a l l  t i c k e t ,  
a season pass ;  I went to  one game.

Right now, no, I am th ink ing  about going to  LCC and
b u i ld in g  up a f a i r l y  decent  average befo re  I come back 
here .

Adaptor number twenty-eight was also highly disappointed  
with the environmentt e sp ec ia lly  the aspects o f  dorm l i f e .
She had a d i f f ic u l t  time coping with roommates.

And unfavorable  adap to r  number tw en ty -s ix  (2) r e f e r r e d  to  the

problems a s so c ia te d  with dorm l i f e :

I knew in the  beginning t h a t  I would have to  a d ju s t  to 
a l o t  o f  d i f f e r e n t  people.

You do g e t  to  meet a l o t  of  people  and t h a t  helps when
you go out  i n to  the  world.

I d o n ' t  l i k e  the  food.  I l i k e  my pr ivacy  too much. I 
cannot s tand l i v i n g  in a dorm.

I f e l t  l i k e  a Spar tan ,  to  a d eg ree ,  when we were winning 
in  b a s k e t b a l l .

A c tu a l ly ,  I had not  planned to  re tu rn  because I am going 
t o  go and work f o r  awhile .
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Adaptor number tw enty-six  an ticipa ted  that she would have 
to  make seme personal adjustments liv in g  in a dorm with 
d iffe ren t people. I t  was clear that she was unable to  
estab lish  a complete sense o f  id e n tity  with the environment.

Summary o f  How Unfavorable Adaptors 
Estab11shed Compa t  fFfTl t  y

Four o f  the  adap to rs  s t a t e d  very d e f i n i t e l y  t h a t  they  would 

n o t  choose MSU 1f they had to  choose a g a in ;  one d id  not  In d ic a te  

whether  she would o r  would not  choose MSU. The same four  claimed 

they would be more comfortable  a t  an a l l - b l a c k  c o l l e g e .  Three 

s t ro n g ly  In d ica ted  t h a t  they d id  not  c o n s id e r  themselves "Spar tans ,"  

while  one seemed to  f e e l  t h a t  she had to  I d e n t i f y  somewhat because 

she graduated with Ervin Johnson, and a n o the r  made r e f e ren c e  to  the  

"Spartan s p i r i t "  she f e l t  during the  b a ske tba l l  season. Two mentioned 

t h a t  they  did no t  l i k e  the  food; two o th e rs  seemed to  approve o f  the  

black r e s i d e n t  a s s i s t a n t  Idea .  Only two o f  the  f i v e  planned to r e tu rn  

t o  MSU the nex t  F a l l ,  but  they  q u a l i f i e d  t h e i r  s t a te m en ts :  one planned

t o  r e t u r n ,  but  r e a l l y  p r e f e r r e d  to  t r a n s f e r ,  and th e  o t h e r  wished she 

could go to  a black c o l le g e  f o r  the  so c ia l  l i f e  and a t t e n d  MSU f o r  the  

academics.

Summary

The 38 high r i s k  freshmen were rank-ordered  by th e  r e sea rch e r  

f o r  the  purpose o f  s e l e c t i n g  th e  f i v e  most f av o rab le  and f i v e  l e a s t  

f av o rab le  adap to r s .  A f u r t h e r  in -dep th  a n a ly s i s  was then conducted 

f o r  th e se  10 i n d iv id u a l s .
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I t  was found t h a t  the  favorab le  adap to rs  came to  Michigan 

S t a te  U n ive rs i ty  with a p r i o r  p o s i t i v e  a t t i t u d e .  In a d d i t i o n ,  they 

came to  co l lege  a n t i c i p a t i n g  t h a t  the  academic s tandards  would be high 

and somewhat d i f f i c u l t  to meet. Among the favorab le  a d a p to r s ,  t h e re  

was a sense o f  being ab le  to  accep t  the  disappointments  o f  t h e i r  unmet 

c o l le g e  e x p e c ta t io n s ,  both so c ia l  and academic, though a l l  o f  them did  

fee l  t h a t  most o f  what they a n t i c i p a t e d  c o l lege  to  be l i k e  was r e a l i z e d .  

Moreover, the re  was an a t t i t u d e  t h a t  now they were more mature ,  inde­

pendent ,  and b e t t e r  ab le  t o  r e l a t e  with d i f f e r e n t  types o f  people .

Four o f  the  f i v e  favo rab le  adap to rs  claimed t h a t  they  had 

e s t a b l i s h e d  many new f r i e n d s h ip s  as well  as r e l a t i o n s h i p s  with the  

p ro fe s s io n a l  s t a f f  a t  Michigan S t a te  U n iv e rs i ty .  An e x p la na t io n  1s 

necessa ry  f o r  the  one s tu d e n t  no t  having a l o t  o f  f r i e n d s :  1 t  was he r

own choosing not  to  engage in a l a rg e  number o f  f r i e n d s h ip s  because she 

f e l t  t h a t  to  do so would not  al low her  to  be h e r s e l f ,  whereas having 

j u s t  a few f r i e n d s  would. All f i v e  expressed  enough confidence in 

t h e i r  a b i l i t i e s  and in f r i e n d s h ip s  and r e l a t i o n s h i p s  with o th e r s  to  

know to  whom and where to go f o r  a s s i s t a n c e  when needed.

The f in d in g s  show t h a t ,  1n g e n e r a l ,  a l l  f i v e  f av o rab le  adaptors  

l ik e d  the campus environment,  i d e n t i f i e d  with the  school t r a d i t i o n s  and 

s p i r i t ,  planned to  r e tu rn  In the  F a l l ,  and, 1f  given t h e  choice  over 

a g a in ,  would s t i l l  choose Michigan S t a t e  U n iv e rs i ty .

The f in d in g s  o f  th e  f i v e  unfavorab le  adaptors  were a lmost  a 

complete oppo s i te  o f  those  f o r  the  fav o rab le  a d ap to r s .  For example, 

i t  was found t h a t  th e  unfavorable  adap to rs  a l l  had a n eg a t iv e  a t t i t u d e
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about  coining to  c o l leg e  a t  Michigan S t a t e  U n iv e rs i ty .  None o f  the  

f i v e  r e a l l y  wanted to  a t t e n d  Michigan S ta te  U n iv e rs i ty  in the  f i r s t  

p la c e .  O r i g i n a l ly ,  they wanted to  a t t e n d  an a l l - b l a c k  c o l leg e  o r  an 

o u t - o f - s t a t e  c o l l e g e ,  but came to  MSU as a l a s t  r e s o r t .  Regarding 

e x p e c ta t i o n s ,  a l l  f i v e  o f  the  unfavorable  adap to rs  came to  co l leg e  

with t h e i r  ex pec ta t io n s  o f  c o l leg e  l i f e  focused p r im a r i ly  on so c ia l  

o r  non-academic a sp ec t s .  As a r e s u l t  o f  t h i s  a t t i t u d e ,  most of  them 

were unable to  a d ju s t  to  the  shock t h a t  co l lege  r eq u i re d  a la rg e  amount 

o f  time f o r  academic work. This lack  o f  ad jus tment  r e s u l t e d  in  f e e l in g s  

o f  d issonance  and f r u s t r a t i o n  which, in t u r n ,  led  them to  f a u l t  t h e i r  

former high schools  f o r  not  having prepared them f o r  t h e i r  un a n t ic ip a te d  

predicament .

With r e fe re n c e  to  whether  o r  no t  t h e i r  behaviors  had changed 

s in c e  going away to  c o l l e g e ,  two f e l t  t h a t  they were b a s i c a l l y  the  

same, one f e l t  more independent in h is  t h in k in g ,  and the  o th e r  thought 

t h a t  more knowledge had been acquired  about  dea l ing  with people .  Most 

o f  them viewed themselves as  having a l o t  o f  acquain tances  as opposed 

to  r e a l  f r i e n d s h i p s .  With the  exception  o f  one unfavorable  a d ap to r ,  

they  d id  no t  p e rce ive  themselves as knowing any i n f l u e n t i a l  people on 

campus. Furthermore,  r a t h e r  than seeking a s s i s t a n c e  o r  e s t a b l i s h i n g  

r e l a t i o n s h i p s  with th e  p ro fe s s io n a l  s t a f f  on campus, they a l l  a t tempted  

to  r e so lv e  t h e i r  own problems and c o n f l i c t s .  F i n a l l y ,  none o f  the  f i v e  

unfavorable  adap to rs  seemed to  i d e n t i f y  with the  environment known as 

Michigan S t a t e  U n iv e rs i ty ,  Only two were planning t o  r e tu r n  nex t  F a l l ,  

w h i le  th e  o th e r  th re e  voiced s e r io u s  doubts about t h e i r  i n t e n t i o n s .
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In conc lus ion ,  th e  above r e s u l t s  of  the  study seemed to  

g en e ra te  the  f i v e  f in d in g s  l i s t e d  below:

1. I t  appears  t h a t  m in o r i ty  high r i s k  freshmen a re  ab le  to  

r e - a l l g n  ex p ec ta t io n s  when they do no t  encounter  dissonance 

in too many a sp ec t s  o f  t h e i r  l i v e s .  F u r th e r ,  i t  appears  t h a t  

a c lu s t e r in g  o f  u n f u l f i l l e d  exp ec ta t io ns  i s  s u f f i c i e n t  to  

cause cons iderab le  d i f f i c u l t y  1n the  adap t ive  p rocess .

2. When a m inor i ty  high r i s k  freshman has f e e l in g s  o f  being 

forced  in to  a new environment when ano the r  i s  p r e f e r r e d ,

he or  she forms a nega t ive  s e t  o f  e x p ec ta t io n s  which f u r t h e r  

complicates  the  adap t ive  p rocess .

3. I t  appears t h a t  m in o r i ty  high r i s k  freshmen who have g rega r ious  

p e r s o n a l i t i e s  as opposed to  i n t r o v e r t s ,  may have a d i s t i n c t  

advantage in b u i ld in g  r e l a t i o n s h i p s .

4. The s t r e n g th  o f  the  s t u d e n t ' s  l inkage  to  needed resources  

appears  to  be determined by the  scope o f  those resources  and 

h is  o r  h e r  i d e n t i f i c a t i o n  with them.

5. I t  appears t h a t  the  e s tab l ishm en t  o f  c o m p a t ib i l i t y  i s  not  

r e l a t e d  to  a cause and e f f e c t  syndrome in the  environment, 

but  r a t h e r  to  a sense o f  community, making a c o n t r i b u t i o n ,  

and e s s e n t i a l l y  being involved in  the  environment.

A summary o f  i n f e r e n t i a l  s ta tem en ts  fo l low s:
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CRITICAL TRANSACTIONS IN ADAPTING TO NEW ENVIRONMENTS

1. Re-a l ign ing  Expec ta t ions

Favorable adap ta t io n  re q u i r e s  t h a t  adap t ing  persons r e - a l l g n  
t h e i r  e x p ec ta t io n s  in the d i r e c t i o n  o f  a commonly shared 
r e a l i t y  u n t i l  th e re  a re  no major d i s c re p a n c ie s .

Favorable

• Adaptor number th irty-one found him self forced to re-a lign  
his academic expectations to  a lower le v e l, and he was able 
to accomplish th is  stage o f  the adaptive process with a 
minimum amount o f  s tr e ss .

• Adaptor number twenty experienced less o f  a need to  
re-alig>i his academic and so c ia l expectations 
because they seemed to  confirm the r e a li ty  he 
experienced.

• Adaptor number eighteen found i t  necessary to  make an 
academic re-alignment through a r e a l i s t i c  process o f  
ra tion a liza tion .

• Adaptor number twenty-two had an tic ipa ted  much help or 
reassurance from "matured" upperclassmen. AlsOj he had 
expected to share a greater sense o f  secu rity  and id e n ti­
fica tio n  with blacks than he d id . Academically, he found
his stu d ies to be as demanding as he had a titic ipa ted j however, 
campus so c ia l l i f e  turned out to be very disappointing. Some 
re-alignment o f  expectations can be in ferred  from his comments, 
but a certain  d if f ic u l ty  in accommodation i s  apparent.

• Adaptor number th irty -tw o  was determined to  do w ell 
academically and accomplish her career o b jec tive . However, 
her se lf-esteem  lessened somewhat a f te r  the rea lisa tio n  that 
her f i r s t  term grades were lower than she had an ticipated . 
There was a resu ltan t s lig h t re-alignment o f  her academic 
expectations. A dditionally , she experienced culture shock 
when she discovered such a small number o f  blacks on campus, 
in particu lar males; she had hoped to meet a possib le  mar­
riage partner. N evertheless, she re-aligned th is  expectation  
by going in to the Lansing area and finding th is  specia l 
individual. For her, then, the so c ia l l i f e  on campus
was a disappointing experience.
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Unfavorable

• Adaptor number th ir ty -e ix  came to  college anticipating a 
great deal o f  emphasis on socia l a c t iv i t ie s  and very l i t t l e  
s tress  on academics. A fter discovering the complete opposite 
o f  her expectations, she was to ta l ly  unprepared to cope with 
the academic and socia l dissonance in the new environment.
In addition to these major disappointments, she experienced 
culture shock for she had expected to see a larger number 
o f blacks on campus. She a lso  blamed her high school for  
not preparing her fo r  college and developed a maladaptive 
a ttitu d e  toward her environment. There was no evidence o f  
re-alignment o f  her expectations.

• Adaptor number two was not particu larly  overjoyed about 
coming to  Michigan State University. He came because he was 
assured that he would play fo o tb a ll,  only to  be cut during 
mid-season. Although he expected to a tta in  a decent grade 
point average, he was doubtful o f  hie a b il i ty  to  succeed 
academically. Furthermore, he was very disappointed about 
the environment and the people. He f e l t  very strongly that 
he had experienced racism. There was no evidence o f an 
attempt to  re-align  h is expectations.

• Adaptor number f iv e  in i t ia l ly  wanted to  attend an a ll-b lack  
college, but chose Michigan S tate University as a la s t  
resort. She held high expectations for an active  socia l 
l i f e ,  but was extremely disappointed when she found that 
MSU was com petitive both so c ia lly  and academically. She 
was completely unprepared fo r the incongruity she was 
experiencing. As a re su lt o f  her in a b ility  to cope with 
the dissonance in the new environment, she developed pre­
dominant feelings o f  socia l and academic inadequacy. Again, 
there was no apparent attempt to  re-align  her expectations, 
e ith er  so c ia lly  or academically.

• Adaptor number twenty-eight also wanted to attend an 
all-b lack  college. From the very moment she arrived on 
the campus o f  Michigan S tate U niversity, she was highly 
d is s a tis f ie d  with the environment. Moreover, she came to  
college with low academic expectations, although she re­
aligned them s lig h tly  when she discovered that the academic 
standards were high. Furthermore, she experienced feelings  
of hopelessness and depression as a re su lt o f her in a b ili ty  
to accommodate to the new environment. In addition to these 
maladaptive fee lin g s , she became i l l  due to the s tre ss  and 
anxiety o f a heavy coiwse load which, in turn, caused her
to take several inoompletes.
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• Once again, adaptor number tw enty-six  Was not too overly  
excited  about coming to Michigan S tate U niversity because 
she re a lly  wanted to attend c o lle te  o u t-o f-s ta te . Prior to  
attending MSU, she had fee lin g s o f  academic inadequacy and 
paranoia, feelin gs based on her b e l ie f  that because MSU was 
predominantly white she,  as a black student, would fin d  i t  
quite d i f f ic u l t  to  succeed. She had expected i t  to be d i f ­
f ic u l t  academically, but the r e a li ty  o f  fu s t how d if f ic u l t  
i t  was impeded her re-alignment o f  expectations and 
accommodation to  the environment,

2. Processing Losses

Favorable a d a p ta t io n  r eq u i re s  t h a t  adap t ing  persons process  t h e i r  
s e l f -p e r c e iv e d  lo s se s  and confirm o r  d iscover  s e l f -p e r c e iv e d  
gains u n t i l  the  gains a re  experienced as outweighing the l o s s e s .

Favorable

■ Adaptor number th irty-one openly shared his perceived losses  
about his decision to  come to Michigan S tate U niversity. He 
missed his l i f e  as a high school student, esp ec ia lly  h is  
senior year which he considered the best o f  his l i f e ,  and 
he missed being around h is frien ds, the night l i f e  o f  the 
c i ty , and the privacy o f  his owtt room. However, s e lf -  
perceived gains were few.

• Adaptor number twenty sincerely  missed his fam ily and f e l t  
a greater sense o f  appreciation for the warmth and cohesion 
he had taken fo r granted when he lived  a t home. Also, he 
missed his friends and the a ity  a c t iv i t ie s ,  though he f e l t  
there were a c t iv i t ie s  that one could get involved in a t 
Michigan S ta te U niversity. Despite these fee lin g s , he 
believed  his college experience had made him more aware
o f  the scope o f  the world, i t s  people, and his own a b i l i ty  
to survive in i t .  More im portantly, h is self-awareness was 
enhanced by his understanding o f  the importance o f  being 
able to adapt to  a new environment.

• Adaptor number eighteen lived  in Germany fo r  three years 
before coming to  MSU. Her in a b ili ty  to  go home regularly  
was, to her, a great lo ss . She indicated that she missed 
her family very much, but accepted the fa c t that she would 
have to  re ly  on h erse lf  to  s a tis fy  her needs i f  she was going 
to survive a t college.
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• Before attending MSU3 adaptor number twenty-two processed 
hie an ticipations by weighing his possib le  losses and gains. 
A fter returning home to  v i s i t  his family and friends 3 whom 
he d id  miss3 he further affirmed that he had made the righ t 
decision to attend college when he lis ten ed  to  h is friends 
discuss th e ir  disappointment about taking a 30b rather than 
going to  college or about not having learned a trade while in  
high school. A dditionallyt since coming to  co llege3 he f e l t  
that he had become more serious and evaluative about l i f e .

• Adaptor number th irty -tw o  d id  not f e e l  that she missed 
anything in particu lar about her old environment. Further3 
she seemed to be happier being away from i t .  She d id  not 
miss her family because i t  was so large and being a t MSU 
brought her a new sense o f freedom and independence. More 
importantly3 she f e l t  that she had learned how to survive  
campus l i f e  and deal e f fe c tiv e ly  with people.

Unfavorable

• Although adaptor number th ir ty -s ix  came to  MSU from the 
Lansing area3 she s t i l l  f e l t  the loss o f  her fam ily though 
she d id  not acknowledge the loss o f  her frien ds3 most o f  whom 
remained in Lansing. She f e l t  p o s itiv e  about her newly d is ­
covered a b i l i ty  to  deal more d ire c tly  with individuals  
attempting to  take advantage o f  her naiveriess about l i f e .
But she also  d id  receive negative c r itic ism  from her fa ther  
regarding how much she had changed since coming to  college.

• For adaptor number two3 being cut from the fo o tb a ll team 
seemed to con stitu te  an overwhelming loss within the new 
environment. He recounted other losses a lso ; he missed his 
family and his associations with frien ds. Both he and his 
family f e l t  that he had not changed since coming to  college. 
ThuB3 there were no se lf-perce ived  gains.

• Though adaptor number f iv e  experienced the loss o f  the money 
she was used to  receiving from her fam ily3 she d id  not miss 
any immediate family member. She a lso  d id  not miss her fo r ­
mer friends. However3 she d id  miss the fee lin g  o f being 
someone important in her former high school environment.
She never received any p o s itiv e  feedback from members in  
her family regarding any ahanges3 but she perceived h erse lf  
as more independent since coming to  MSU.
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• Adaptor number twenty-eight said  she d id  miss her fam ily, 
but received mixed feedback from them about changes she had 
undergone. Her most important loss seemed to  be the sense 
o f  black id e n tity  with her former community environment.
She perceived h erse lf  as having become more serious and 
concerned about her personality .

• Adaptor number tw enty-six  missed her fam ily, frien ds, and 
home cooking. In terms o f  se lf-perceived  gains, she f e l t  
she had experienced and learned a great deal not re fle c te d  
in her grades.

3. Building R e la t ionsh ips

Favorable ad ap ta t io n  r e q u i r e s  t h a t  adap t ing  persons e s t a b l i s h  
a suppor t ive  group t h a t  responds to  t h e i r  needs f o r  se cu r i ty *  
s t im u la t io n  and i d e n t i t y  In the new environment.

Favorable

• Adaptor number th irty-on e had established a support group 
that motivated him and indicated when he was not performing 
as he should academically. This supportive group was formed 
as a re su lt o f  study sessions involving both black and white 
students during mid-term and f in a ls  week.

• Adaptor number twenty counted a very large number o f frien d­
ships in hie support group, friendships which were estab­
lished while ha attempted to  master h is new environment when 
v is i t in g  and eating in other dorms during the f i r s t  few weeks 
o f  college. This support group, also consisting o f  both 
black and white students, challenged his ego.

• Adaptor number eighteen, like  the o thers, had a lso  estab­
lish ed  a support group. Her group developed as a re su lt  
o f  attending cla sses and going to  p a rtie s  and concerts.
She also f e l t  th a t her friends m otivated her when she toas 
depressed. Again, members o f  th is  group were both black 
and white.

• Adaptor number twenty-two met and estab lish ed  his support 
group as a re su lt o f  trying to  associa te and be frien d ly  
with d iffe ren t types o f  people. The support group, con­
s is tin g  o f  both black and white re la tion sh ips, helped to  
motivate him and l i f t  h is s p ir i t s  when he was depressed 
or when he had performed poorly on an examination.
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« Adaptor number th irty-tw o  made an important personal decision  
to lim it the s ize  o f her support group to  one black and one 
Arabic relationship in order to maintain her p o s itive  s e lf -  
concept. She formed her group a t mealtimes in the cafeteria  
and through another friendship. She f e l t  her group helped 
her to  maintain her s e lf - id e n ti ty  and esteem.

Unfavorable

• Adaptor number th ir ty -s ix  made a conscious and deliberate  
e ffo r t to  estab lish  friendships and a support group by 
eating a t d iffe ren t tables in the cafeteria . Other friend­
ships were made in classes, a t p a r tie s , and in the Student 
Services Building. She f e l t  that these friendships motivated 
her to  study and play baseball. She had three close 
friendships; a l l  were with blacks.

• Adaptor number two had withdrawn further from the environment 
because o f the emotional impact o f being cut from the MSU 
foo tba ll team. He did not make any attempt to  estab lish  new 
friendships. Although he spoke o f  a few acquaintances, he 
seemed to d is tru s t the establishment o f close rela tionsh ips.

• Adaptor number f iv e  seemed to fe e l that she was unable to 
estab lish  meaningful friendships because o f  her in a b ility  
to  so c ia lize  well with people. Although she d id  believe  
that she had established a support group, i t s  members, a l l  
o f  whom were blaokt seemed to  be in troverts ju s t  as she was. 
She d id  gain a sense o f motivation and support from them.

• Adaptor number twenty-eight f e l t  that she had made and lo s t 
some friends since coming to  college. She also found out 
that seeking advice from her support group could be both 
helpful and harmful. From th is  i t  can be in ferred that 
though she had a support group, i t s  influence was not very 
strong. Again, a l l  members o f  the group were black.

• Adaptor number tw enty-six was an in trovert and made l i t t l e  
i f  any e ffo r t to estab lish  any new relationsh ips. She did , 
however, have a small support group which consisted o f  a 
former schoolmate and a friend o f  the schoolmate's, both 
o f  whom were black. Additionally, she f e l t  these 
friendships offered her support and motivation.
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4. Acquiring Resources

Favorable adap ta t io n  r e q u i r e s  t h a t  adap t ing  persons gain  access  
to  key resources  in  the  new environment by lea rn in g  where,  when, 
and how to  acqu i re  b a s ic  in fo rm at ion ,  m a t e r i a l s ,  and personal  
a s s i s t a n c e .

Favorable

• Adaptor number th irty-on e had the adaptive capacity, 
a b i l i t i e s , and perceptions to  recognise when he needed 
assistance in dealing with his new and changing environment. 
He seemed to  know to  whom, when, and where to  go fo r  help.
He thus made an attempt to master the new environment. He 
seems to  take re sp o n s ib ility  fo r h is behavior and fee lin gs.

• Adaptor number twenty also had the capacity to  adapt to  a 
new m ilieu as was evidenced by his successful attempt to  
seek out assistance when needed. By finding out the in for­
mation needed in order to  survive, he could deal e f fe c t iv e ly  
with anxiety-provoking s itu a tio n s rather than avoiding them.

• Adaptor number eighteen a lso  found out who could a s s is t  her 
in adapting successfu lly  to the new environment. She seemed 
to  understand the importance o f  knowing how to  cope in a new 
environment and re lie d  heavily on assistance from graduate 
a ssis ta n ts .

• Adaptor number twenty-two discovered a valuable resource in  
the Office o f  Supportive Services, but only a f te r  another 
student advised him to  seek assistance there. He f e l t  he 
knew o f  other valuable resources on campus, but he d id  not 
appear to  Jiave actu a lly  u t i l i s e d  them.

• Adaptor number th ir ty -tw o  seemed to  be in touch with her 
in terna l fee lin gs and approached anxiety-provoking s itu a tio n s  
by focusing on a solu tion  to  the symptoms rather than the 
cause. Further, she d id  use resources available to  her.

Unfavorable

• Adaptor number th ir ty - s ix  obviously found anxiety-provoking 
situ a tion s d i f f i c u l t  to  deal with and thus avoided any 
situ a tion  th at was ambiguous or tended to create anxiety.
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• Adaptor number two's in a b ili ty  to  s a tis fy  his desire  to play 
fo o tb a ll created a pattern  o f  maladaptive behaviors. He 
withdrew from the campus environment in tern a lly  in an 
attempt to  avoid any assim ilation  with i t .  The Black Caucus 
seemed to  be h is only o u tle t fo r  the anxiety and fru stra tion  
he was experiencing.

• Adaptor number f iv e  was a low functioning individual whose 
lack o f a c lear self-im age in the new environment caused her 
to withdraw from i t .  This inaccurate perception o f  s e l f  i s  
the re su lt o f  u n sa tisfied  in ternal needs.

• Adaptor number twenty-eight d id , indeed, attempt to  es tab lish  
a resourceful re la tion sh ip  with the environment. She knew a 
number o f  in flu en tia l people, discussed her academic prob­
lems with Supportive Services personnel, belonged to  the 
Young Democrats, and pledged a so ro r ity . Even with these 
available resources, she d id  not ind ica te that they had 
aided her in solving personal problems.

• Adaptor number tw enty-six  uaa uncomfortable in discussing  
her personal problems with anyone other than her mother. 
However, she f e l t  she had estab lished  a rela tionsh ip  with 
one black professor and d id  see a counselor once. Addi­
tio n a lly , she a lso  attempted to so lve her own problems.

5. Inc reas ing  Self-Management

Favorable a d ap ta t io n  r e q u i r e s  t h a t  adap t ing  persons e s t a b l i s h  
s u f f i c i e n t  s e l f -d 1 re c t1 o n  t o  p reven t  o r  overcome the  f e e l in g  
of  being a t  the  mercy o f  th e  e x p e c ta t io n s  o f  o th e r s  in the  
new environment.

Favorable

• Adaptor number th irty-on e seemed to  manifest r e a l i s t ic  
s e lf - id e a ls  with regard to  h is asp ira tions and attainments.
He exh ibited  f l e x ib i l i t y  in sa tis fy in g . his in ternal needs 
which led to  successful behavior pa tterns.

• Adaptor number twenty s e t  goals th at were consisten t with  
his perception o f  him self. More im portantly, he had a 
sense o f  accomplishing tasks that s a t is f ie d  h is in ternal 
needs and thus increased h is confidence in h is own id e n tity .
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• Adaptor number eighteen had a r e a l is t ic  and ra tional approach 
to  the concept o f  ee lf-re lia n ce . She seemed to  possess a 
so c ia l s e n s i t iv i ty  fo r  adapting to  a new environment. She 
had the capacity to cope with a changing environment3 an 
a b i l i ty  to s a tis fy  her external and in ternal needs, and an 
accurate perception o f re a lity .

• Adaptor number twenty-two also  seemed to  be a high function­
ing individual who had the capacity to  formulate r e a l is t ic  
goals and accomplish them in order to sa tis fy  his in ternal 
needs. He attempted to  master his environment.

• Adaptor number th irty-tw o  had confidence in her own id e n tity  
and the capab ility  to choose external goals th a t would 
s a tis fy  her in ternal needs. She exhibited f l e x ib i l i t y
in regard to  choices that would improve her se lf-d ire c tio n .

Unfavorable

• Adaptor number th ir ty - s ix  a lte red  the d irection  o f her 
self-management e ffo r ts  only a f te r  she experienced a fear  
o f  fa ilu re  resu lting  from her f i r s t  term grades. During 
her f i r s t  tern , she d irec ted  her e ffo r ts  toward the so c ia l 
aspects o f  college l i f e  rather than the academic aspects.

• Adaptor number twot who was dropped from the fo o tb a ll team 
and f i l l e d  with fru stra tion  and anxiety because o f  i t ,  
attempted to  re -d irec t th is  h o s t i l i ty  by concentrating
on h is stud ies. But he acknowledged that th is  concentrating 
was done in spurts.

• Adaptor number f iv e 's  fee lin g s o f  inadequacy regarding her 
self-management and her uncertainty about being in the 
environment could be in ferred  from her asking h erse lf ,
"What am I  doing here?"

• Adaptor number tw enty-eight was unsure as to  how she should 
deal with the academic an xieties she was experiencing in the 
new environment. Although she v is i te d  her professors quite  
frequently seeking assistancet her coping patterns remained 
unchanged.

• Adaptor number tw enty-six  d id  not re fe r  to  any physical 
behaviors that indicated an improvement in her s e l f -  
management. In fa c t, she expressed a nonchalant a ttitu d e  
about attempting to  inarease her in ternal sa tis fa c tio n .
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6. E s ta b l i sh in g  C om pat ib i l i ty

Favorable adap ta t io n  req u i re s  t h a t  adapt ing  persons e s t a b l i s h  
c o m p a t ib i l i t y  ( i f  not  f u l l  I d e n t i f i c a t i o n )  with the  customs, 
mores, t r a d i t i o n s  and values o f  the  new environment.

Favorable

• Adaptor number th irty-one had estab lished  a etrong sense o f  
id en tity  with the MSU community. Furthermore, he f e l t  that 
he was making a contribution and was e ssen tia lly  involved  
both academically and so c ia lly .

• Adaptor number twenty a lso  id e n tif ie d  with the u n iversity  
community and indicated th at he had established a sense o f  
com patib ility  with i t . Moreover, he had f e l t  the Spartan 
s p ir i t  long before he came to MSU.

• Adaptor number eighteen expressed a fee lin g  o f  to ta l  
involvement in the many aspects o f  college l i f e . She 
had c learly  established a p o s itiv e  rela tionsh ip  with her 
new environment.

• Adaptor number twenty-two expressed fee lin gs o f  being 
involved and contributing to  the environment by involvement 
in sports. However, he indicated that he was not a Spartan.

• Adaptor number th irty-tw o  was also  involved in her environ­
ment with which she had estab lish ed  a sense o f com patib ility . 
Yet, a t tim es, she d id  experience the pain o f  being a 
minority student a t MSU,

Unfavorable

• Adaptor number th ir ty -s ix  was extremely d is s a tis f ie d  with 
the MSU environment and wanted to  leave i t  badly. She 
f e l t  that she would experience com patib ility  and a sense 
o f  cotmunity a t  an a ll-b la ck  college.

• Adaptor number two a lso  was very uncomfortable and d is ­
s a tis f ie d  with being a m inority student a t MSU and would 
have preferred attending an a ll-b la ck  co lleg e . He withdrew 
from the so c ia l aspects o f  college almost to ta l ly .
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• Adaptor1 number f iv e  was very unhappy about being a t MSU. 
She would have preferred to  a ttend an a ll-b la ek  co llege, 
though she approved o f  the academia etandarde a t  MSU.

• Adaptor number twenty-eight wae a lso  highly disappointed  
with the environment, especia lly  the aspects o f dorm l i f e .  
She had a d if f ic u l t  time coping with roommates.

• Adaptor number tw enty-six an ticipa ted  that she would have 
to make some personal adjustments liv in g  in a dorm with 
d iffe ren t people. I t  was c lear th a t she was unable to  
esta b lish  a complete sense o f  id e n tity  with the 
environment.



CHAPTER V

CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 

FOR FURTHER RESEARCH

Conclusions

The purpose o f  t h i s  s tudy was to  determine whether  th e re  were 

coirvnon I d e n t i f i a b l e  adap t iv e  beh av io rs ,  f e e l i n g s ,  and a t t i t u d e s  among 

m inor i ty  high r i s k  freshmen t h a t  could be ca teg o r ize d  as e i t h e r  

favo rab le  or  unfavorable  1n t h e i r  adjus tment  to  Michigan S ta te  

U n iv e rs i ty .

The conclus ions  drawn from the  s tudy f in d in g s  presen ted  1n 

Chapter IV w i l l  be d i scussed  below In r e l a t i o n  to  the  purpose o f  the  

s tudy .  The conclusions  a re  organized  and p resen ted  according to  the  

re sea rch  ques t ion s  and t h e i r  r e l a t e d  c r i t i c a l  acap t ive  t r a n s a c t io n s  

as c i t e d  in Chapter I I I .  These conclus ions  r e p r e s e n t  g e n e r a l i z a t io n s  

drawn from t h i s  s tudy popula t ion  only .  More s p e c i f i c a l l y ,  the conclu­

s ions  a re  based on the  f in d in g s  o f  th e  personal  In te rv iew s o f  the  f i v e  

h ig h e s t  and f i v e  lowest  favorab le  and unfavorable  adap to rs  1n the 

sample d i s t r i b u t i o n .  For ease  1n read ing ,  q ues t ions  and p a r t i c u l a r  

adap t ive  t r a n s a c t i o n s  have been r e s t a t e d .
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1. Re-alIgnlng E xpec ta t ions—Favorable ad ap ta t io n  r eq u i re s  
t h a t  adapt ing  persons-re-a11gn t h e i r  ex pec ta t io n s  1n the 
d i r e c t i o n  o f  a cormionly shared r e a l i t y  u n t i l  th e re  a re  
no major d is c re p a n c ie s .

In a comparison o f  th e  favorab le  and unfavorable  adaptors  1n 

regards to  t h e i r  co l leg e  e x p e c ta t i o n s ,  the  Important  d i f f e r e n c e  seemed 

to  l i e  1n the  a t t i t u d e  they  held about HSU p r i o r  to  a t t e n d in g  1 t .  The 

favo rab le  adap to rs  had a p o s i t i v e  a t t i t u d e  about  c o l l e g e  and Michigan 

S ta te  U n ive rs i ty  In general  even though they recognized t h a t  c o l leg e  

work was going to  be d i f f i c u l t .  They came to  c o l le g e  a n t i c i p a t i n g  

t h a t  co l l eg e  leve l  work was going to  be somewhat d i f f i c u l t .  In add i­

t i o n ,  they seemed to  have the a b i l i t y  to  confron t  t h e i r  d isappointments  

about  c o l l e g e  l i f e  and continue  on toward t h e i r  academic and so c ia l  

o b j e c t i v e s .  Furthermore, they a l l  expressed  the opin ion  t h a t  Michigan 

S t a t e  U n iv e rs i ty  had been almost  e x ac t ly  what they had expected I t  to 

be.

On the  o th e r  hand, the  unfavorable  adaptors  had a s l i g h t l y  

d i f f e r e n t  view o f  t h e i r  exp ec ta t io n s  o f  c o l leg e  l i f e .  All lacked a 

genuine d e s i r e  to  a t t e n d  Michigan S t a t e  U n iv e rs i ty ;  g e n e r a l l y ,  they 

came to  MSU as a l a s t  r e s o r t .  Also, they a r r i v e d  a t  c o l le g e  with  the  

a t t i t u d e  t h a t  c l a s s e s  would r e q u i r e  l i t t l e  s tudy time and the expec ta ­

t io n  t h a t  the  campus would provide  a promising so c ia l  l i f e .

Most had a d i f f i c u l t  time t ry in g  to  a d ju s t  to  th e  d i s a p p o in t ­

ments o f  u n re a l iz e d  e x p e c ta t io n s ;  1n f a c t ,  on ly  one was ab le  to  make 

a p a r t i a l  ad jus tment .  All o f  them f e l t  t h a t  the  a t tem pt  t o  adap t  t h e i r  

f i r s t  term was extremely d i f f i c u l t ,  shocking,  and p a in fu l  because they
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were u n c e r ta in  o f  what was expected o f  them. As a r e s u l t  o f  t h i s  

f r u s t r a t i o n ,  they blamed t h e i r  former schools  f o r  p repar ing  them 

poorly  f o r  c o l l e g e ,  thus c r e a t i n g  t h e i r  predicament. In g e n e r a l ,  

they  a l l  cla imed t h a t  Michigan S t a t e  U n iv e rs i ty  had no t  been what 

they had expected.

2. Process ing  l o s s e s —Favorable a d ap ta t io n  re q u i r e s  t h a t  
adap t ing  persons process  t h e i r  s e l f - p e r c e iv e d  l o s s e s  and 
confirm o r  d i s c o v e r  s e l f - p e r c e i v e d  gains u n t i l  the  ga ins  
a re  experienced as outweighing the  l o s s e s .

In a comparison o f  th e  favorab le  and unfavorable  adap to rs  

regard ing  p rocess ing  o f  l o s s e s ,  again  th e  f in d in g s  showed t h a t  they 

both engaged in t h i s  p rocess .  However, once more, th e re  was an apparen t  

d i f f e r e n c e  between favo rab le  and unfavorable  a d a p to r s .  The favorab le  

adaptors  seemed to  express  a f e e l in g  t h a t  they had given up a g r e a t  

deal  to  come to  Michigan S t a te  U n iv e rs i ty  in terms o f  f a m i ly ,  f r i e n d s ,  

and so c ia l  a c t i v i t i e s .  But they  a l l  thought  i t  had been worth i t  and 

t h a t  they had changed in s i g n i f i c a n t  ways s in c e  coming to  HSU. All 

cla imed they had matured,  were more independent ,  and were more knowl­

edgeable  about th e  world and b e t t e r  ab le  to  r e l a t e  with  d i f f e r e n t  types 

o f  people .  Many o f  these  s e l f - p e r c e i v e d  changes were acknowledged by 

family  and f r i e n d s  whenever they re tu rn e d  home f o r  a v i s i t .  Moreover, 

the  s i g n i f i c a n t  f in d in g  was t h a t  they  a l l  f e l t  confidence  In t h e i r  

a b i l i t y  t o  handle the  academic and s o c i a l  a sp e c t s  o f  c o l l eg e  l i f e  much 

b e t t e r  now t h a t  they  understood what I t  took to  su rv iv e  a t  Michigan 

S t a t e  U n iv e rs i ty .
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The unfavorable  adaptors  experienced s i m i l a r  lo s se s  1n terms 

o f  t h e i r  f a m i l i e s ,  f r i e n d s ,  and so c ia l  l i f e .  But th r e e  o f  them 

experienced  an even more c ru c i a l  lo s s  which may have c o n t r ib u te d  to 

t h e i r  unfavorable  adap t ive  exper ience :  f i r s t ,  the  adap to r  who came 

to  c o l leg e  and r e a l l y  wanted to  play f o o t b a l l ,  but  was dropped from 

the  team; second, the  adap to r  who had been very popular  1n high school 

and Involved In many a c t i v i t i e s ,  but  who now perceived  h e r s e l f  as only 

a s tu d e n t  number; t h i r d ,  the  adap to r  who experienced " c u l tu r e  shock" by 

leav ing  a predominantly black community where her  f e e l in g  comfortable  

with  people  enabled he r  to  r e l a t e  to  them b e t t e r .

3. Build ing Rela t1onsh1ps--Favorable  ad ap ta t io n  r eq u i re s  
t h a t  adap t ing  persons e s t a b l i s h  a suppor t ive  group t h a t  
responds to  t h e i r  needs f o r  s e c u r i t y ,  s t i m u l a t i o n ,  and 
I d e n t i t y  1n the new environment.

During t h e i r  a d ap ta t io n  to  c o l l e g e ,  the  favorab le  adap to rs  f e l t  

t h a t  they had made many f r i e n d s h i p s .  All viewed themselves as having 

e s t a b l i s h e d  a suppor t ive  group t h a t  responded to  t h e i r  need f o r  a 

f e e l in g  o f  s e c u r i t y  and m ot iv a t io n .  Among t h a t  suppor t  group, the  

f r i e n d s h ip s  Included b lack ,  w h i te ,  and Arabic r e l a t i o n s h i p s .  All 

In d ica te d  t h a t  t h e i r  f r i e n d s h ip s  were e s t a b l i s h e d  by them behaving 

1n the fo l lowing ways: (1) g e t t i n g  to  know people  1n c l a s s e s ;  (2)

helping each o t h e r  during mid-terms and f i n a l s  week; (3) v i s i t i n g  and 

e a t in g  In d i f f e r e n t  dorms during the  f i r s t  few weeks 1n c o l l e g e ;  (4) 

having lunch with someone they had r e c e n t ly  met; (5) going to  p a r t i e s ,  

c o n c e r t s ,  and s p o r t s  e v e n t s ;  and (6) j u s t  v i s i t i n g  f r i e n d s  in  o th e r  

dorms during spare  time.
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Moreover, the  favorab le  adaptors  f e l t  t h a t  t h e i r  suppor t ive  

group provided them with a f e e l in g  of  s e c u r i t y  and m otiva t ion  when:

(1) they  were depressed ;  (2) they had f a i l e d  an exam; (3) when they 

were f i n a n c i a l l y  1n need; (4) they were t ry in g  to  be themselves;  (5) 

they were t ry in g  ha rd e r  a f t e r  f a l l i n g  an exam; and (6) they  needed to  

be encouraged e i t h e r  t o  s to p  wasting time o r  to show o f f  t h e i r  t a l e n t s .

Once more, t h e r e  was a d i s t i n c t  and n o t ic ea b le  d i f f e r e n c e  

between the  favorab le  and unfavorable adaptors  1n e s t a b l i s h i n g  f r i e n d ­

sh ip s .  Other than the one adaptor  who s a t  a t  d i f f e r e n t  e a t in g  t a b le s  

1n an a t tem pt  to  make new f r i e n d s ,  th e  o th e r  fo u r  d id  not  i l l u s t r a t e  

any such behav io rs .  Three o f  the  adap to rs  seemed to  d e p ic t  very shy 

or  I n t r o v e r t e d  p e r s o n a l i t i e s .  All p r e f e r r e d  using the  word a c q u a in t ­

ances as opposed to  f r i e n d s h i p s . Furthermore, they were apparen t ly  in 

the  withdrawal mode of  the  adap ta t ion  process ( r e f e r r e d  to  by Gibbs, 

1972, 1n Chapter I I )  1n t h a t  f i n a l l y ,  I t  can be concluded t h a t  they 

confined  o r  I s o l a t e d  themselves to I n t e r a c t i n g  mostly  with  t h e i r  own 

group.

4. Acquiring Resources—Favorable a d ap ta t io n  r e q u i r e s  t h a t  
adap t ing  persons gain access  to  key resources  1n the  new 
environment by l ea rn in g  where,  when, and how to  acqu ire  
b a s ic  In fo rm at ion ,  m a t e r i a l s ,  and personal  a s s i s t a n c e .

From t h i s  I n v e s t i g a t i o n ,  I t  was found t h a t ,  1n an e f f o r t  to  

lea rn  the  b as ic  Information needed f o r  t h e i r  s u r v i v a l ,  favo rab le  

adap to rs  did gain access  to  key resources  1n t h e i r  new environment. 

S p e c i f i c a l l y ,  they e x h ib i t e d  the  fo l lowing behaviors  in lea rn in g  where,
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when, and how to  acqu i re  b a s ic  In fo rm at ion ,  m a t e r i a l s ,  and personal  

a s s i s t a n c e :

• They would go and t a l k  to  a counse lo r  to  see  I f  they were 
tak ing  th e  r i g h t  course  and how they  were doing academical ly .

• G enera l ly ,  they  used the  counsel ing  and t u t o r i a l  s e r v i c e s  o f  
th e  O ff ice  o f  Support ive  S e rv ices .

• They would v i s i t  t h e i r  p ro fe s so r s  to  d i scuss  the l e s s o n s ,
ask f o r  h e lp ,  and f in d  out  what was expected of  them 1n c l a s s .

• They sought  a s s i s t a n c e  and guidance from t h e i r  r e s i d e n t i a l  
a d v is o r ,  g raduate  a s s i s t a n t s ,  upperclassmen (whom they f e l t  
could t r u l y  help  them), and f r i e n d s .

• They would use the  l i b r a r y  severa l  times a week.

• Some In d ica ted  they knew th e  Dean o r  D i r e c to r  o f  t h e i r  
r e s i d e n t i a l  complex.

• Most f e l t  t h a t  they would t a l k  with a counse lor  about anything 
but  t h e i r  personal  problems which were d iscussed  only with 
family  and f r i e n d s .

In an e f f o r t  t o  seek resources  and Information 1n t h e i r  new 

environment, the  unfavorable  a d a p to r s ,  In g e n e r a l ,  d isp layed  behaviors  

which were somewhat opp o s i te  those  o f  th e  favo rab le  adap to rs .  The 

unfavorab le  adaptors  e x h ib i t e d  the  fo l lowing behav io rs :

• Three o f  the  f i v e  s t a t e d  t h a t  they f e l t  the  need to  t a l k  
t o  a counse lo r  and did  go see one. The o th e r  two d id  not  
b e l i e v e  a counse lor  could help  them.

• In g e n e r a l ,  most seemed to  have more confidence 1n t a lk in g  
t o  an upperclassman about academic problems r a t h e r  than 
going to  see  a counse lor  o r  academic adv iso r .

• Only one o f  th e  f i v e  f e l t  she knew someone I n f l u e n t i a l  on 
campus.

• G enera l ly ,  members o f  t h i s  group t r i e d  to  handle t h e i r  own 
problems r a t h e r  than seeking a s s i s t a n c e .
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• Most of  them f e l t  t h a t  the  Off ice  o f  Support ive  Serv ices  
could have been extremely he lp fu l  had they given 1 t  an 
oppor tun i ty  t o  be so.

5. Inc reas ing  Self-Management—Favorable a d ap ta t io n  r e q u i r e s  
t h a t  adap t ing  persons e s t a b l i s h  s u f f i c i e n t  s e l f - d i r e c t i o n  
to  p reven t  or  overcome the  f e e l in g  of being a t  the  mercy 
o f  th e  ex pec ta t io n s  of  o th e rs  1n the  new environment.

From t h i s  I n v e s t ig a t i o n  1 t  was found t h a t  favorab le  adaptors  

tend to  be more s e l f - d i r e c t e d  than unfavorable  a dap to rs .  The views o f  

the  favorab le  adap to rs  themselves,  the  ju d g es '  I n d ic a to r s  o f  what con­

s t i t u t e d  favorab le  ad ap ta t io n  (see  Appendix E) ,  and the  I n v e s t i g a t o r ' s  

conclus ions  about  th e  da ta  provided many In d ican ts  confirming the 

Importance o f  inc re as in g  self-management 1n the  ad ap t iv e  p rocess .

The favo rab le  adap to rs  e x h ib i t e d  the  fol lowing behaviors  1n a ttempting  

to  d i r e c t  themselves a t  Michigan S t a te  U n iv e rs i ty .

• They a l l  seemed to  be s e l f - a c t u a l i z e d  in d iv id u a l s  who 
ev a lu a ted  the  pros and cons o f  t h e i r  behav iors .

• They seemed to  know to  whom and where to  go to  g e t  i n t e r n a l  
s a t i s f a c t i o n  regard ing  a s p e c i f i c  problem.

• They got  to  know t h e i r  peer  groups,  p a r t i c i p a t e d  1n t h e i r  
c l a s s e s ,  and were ab le  to  con tro l  t h e i r  so c ia l  a c t i v i t i e s .

• They would v i s i t  t h e i r  p ro fe s so rs  a f t e r  c l a s s e s  to  d i scuss  
c lassroom assignments and d i s s a t i s f a c t i o n  with a grade o r  
p ap e r ,  and r a i s e  qu es t io ns  no t  asked 1n c l a s s .

• They got  t o  know who could and could not  help them, 
e s p e c i a l l y  among t h e i r  p ee rs .

All o f  th e  unfavorable  adap to rs  d id  reach a r e a l i z a t i o n  t h a t  

they  had to  change t h e i r  p re s e n t  behav io rs ;  however, many o f  the  

methods they used to  change d i r e c t i o n  were u n p r o f i t a b le  f o r  them.
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Of the  f i v e  unfavorable  a d a p to r s ,  i t  seemed t h a t  only one made a 

r e a l i s t i c  a t tem pt  a t  in c reas in g  her  self-management. The o thers  

in d ic a te d  they  wanted to  change,  but  t h e i r  views o f  what they  did 

to  become more s e l f - d i r e c t e d  d id  no t  confirm those  views. For example, 

one decided to  spend more time cramming f o r  exams; one decided to  r e ly  

on s e l f -d e t e r m in a t io n  w ithout  any form of  a c t io n  behind i t ;  and another  

c o n t in u a l ly  v i s i t e d  p r o f e s s o r s '  o f f i c e s ,  but  s t i l l  f e l t  completely  l o s t  

academically  a t  the  beginning and end o f  the  term.

6. E s ta b l i sh in g  Compatibi1i t y - -Favorab!e adap ta t io n  r eq u i re s  
t h a t  adapting persons e s t a b l i s h  c o m p a t ib i l i t y  ( i f  not  f u l l  
i d e n t i f i c a t i o n )  with the  customs, mores, t r a d i t i o n s ,  and 
values  o f  the  environment.

That the  favorab le  adaptors  a t tempted to  e s t a b l i s h  c o m p a t ib i l i t y

with  t h e i r  new environment was confirmed by t h e i r  behav io rs :

• They a t tended  a t h l e t i c  events  and i d e n t i f i e d  themselves 
as Spar tans .

• They got  involved in in tramural  sp o r t s  ( s o f t b a l l ,  f o o t b a l l ,  
and b a s k e t b a l l ) .

• They got  involved in var ious  s tu d e n t  government o r g a n iz a t io n s ,  
such as th e  Black Caucus and Dorm Council .

• They went to  movies, c o n c e r t s ,  bowling,  and shopping.

• They t r i e d  t o  be f r i e n d l y  and a s s o c i a t e d  with  a l l  d i f f e r e n t  
types o f  people .

• They expanded t h e i r  horizons by b ic y c l in g  around the  campus 
to  l e a rn  about the  environment, o r  v i s i t i n g  and din ing  with 
t h e i r  f r i e n d s  in o th e r  r e s i d e n t i a l  h a l l s .

• In g e n e ra l ,  most o f  them In d ica ted  t h a t  they  l i k e  the  
environment known as Michigan S ta t e  U n iv e rs i ty  and 
planned to  r e tu rn  th e r e  next  Fall  term.
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The In v e s t ig a t io n  f in d in g s  f o r  th e  unfavorable  adaptors  

showed t h a t  they were very d i s s a t i s f i e d  and unhappy a t  Michigan S t a te  

U n iv e rs i ty .  Most f e l t  t h a t ,  1 f  given the choice  o f  a t t en d in g  MSU 

ag a in ,  they  would n o t  s e l e c t  1 t .  More s p e c i f i c a l l y ,  they  a l l  f e l t  

t h a t  they  would have been more comfortable  1n an a l l - b l a c k  c o l l e g e  

o r  environment.  Only two o f  the  f i v e  planned to  r e tu r n  the  nex t  F a l l ;  

however, they q u a l i f i e d  t h e i r  reasons f o r  wanting to  r e tu r n .  One 

planned to  r e t u r n ,  bu t  r e a l l y  p r e f e r r e d  to  t r a n s f e r ,  and the  o th e r  

wished she could go to  a b lack co l lege  f o r  the  so c ia l  l i f e  and a t t e n d  

Michigan S ta t e  U n iv e rs i ty  f o r  th e  academics.

In summary, 1 t  can be s a id  t h a t  the  conclus ions  o f  t h i s  

I n v e s t ig a t io n  tend to  confirm t h a t  persons In the  process  o f  adap t ing  

t o  a new environment do undergo c e r t a i n  adap t ive  t r a n s a c t i o n s .  F u r th e r ,  

p o s i t i v e  implementations a re  more ty p ic a l  o f  In d iv id u a ls  exper ienc ing  a 

favorab le  ad ap t iv e  ex p er ience .  I t  was a l s o  found t h a t  the  c r i t i c a l  

ad ap t iv e  t r a n s a c t i o n s  tend  to  group a d ap to r s '  ad ap ta t io n  In to  a t t i t u d e s  

and b ehav io rs .  More s p e c i f i c a l l y ,  what Ideas w e re 'h e ld  by th e  adaptor  

regard ing  the  Re-a l ign ing  of  Expec ta t ions  and Process ing  o f  Losses 

seemed to  r e f l e c t  a p a r t i c u l a r  a t t i t u d e  about  th e  environment, whereas 

the  E s ta b l i sh in g  R e la t i o n s h ip s , Acquiring Resources , and Increas ing  

Self-Management a l l  seemed to  r e q u i r e  th e  ad ap to r  to  d i sp la y  o r  perform 

some p a r t i c u l a r  behav io r  p a t t e r n  w i th in  th e  new environment.  And the  

E s ta b l i s h in g  o f  C om p a t ib i l i ty  in  the  new environment r e q u i r e d  a combi­

n a t io n  o f  both a p a r t i c u l a r  a t t i t u d e  and behavior  p a t t e r n  in  o rd e r  f o r  

the  ad ap to r  t o  f e e l  comfortable  in  and I d e n t i f y  with  the  new m i l i e u .
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In some c a s e s ,  th e re  was an apparen t  overlapping o f  the 

t r a n s a c t i o n s  o f  Acquiring Resources and Increas ing  Self-Management. 

However, the  d i s t i n c t i o n  seemed to  H e  1n the  former being r e l a t e d  to  

seeking Information and the l a t t e r  to  u t i l i z a t i o n  o f  Information.

Im plica t ions  and Recommendations 
f o r  F u r the r  Research

Although th e  f in d in g s  and g e n e r a l i z a t io n s  o f  t h i s  study were 

based on a small sample p o p u la t io n ,  they were n e v e r th e le s s  he lp fu l  1n 

unders tanding  the  adap t ive  process  undergone by the  high r i s k  freshman 

1n a new environment.  Indeed, th e  study f in d in g s  have l a i d  the  Impor­

t a n t  groundwork f o r  a con t inu ing  development o f  f u r t h e r  research  

s t u d i e s  on C r i t i c a l  Adaptive T ransac t ions  1n Adapting to  New 

Environments.

C e r ta in  recommendations f o r  f u r t h e r  resea rch  have emerged 

from t h i s  s tudy 1n r e l a t i o n  to  a need f o r  severa l  causal-compara t ive  

s t u d i e s  t o  determine the  p o s s ib le  causes f o r  th e  d i f f e r e n t  behavior 

p a t t e r n s  o f  the  favorab le  and unfavorable  adap to rs  to  new environments:

1. A study 1s needed to  I n v e s t ig a t e  the  adap t ive  process  o f  

m in o r i t i e s  admit ted  t o  a predominant ly white  c o l lege  as 

r e g u la r  admits and those  admit ted  in to  a sp e c ia l  program.

2. A s tudy i s  needed to  compare th e  adap t ive  process  o f  m a jo r i ty  

and m ino r i ty  s tu d e n ts  e n te r in g  a predominantly white  c o l l e g e .

3. A s tudy i s  needed t o  determine the  c r i t i c a l  f a c t o r s  t h a t  cause 

some m inor i ty  s tu d e n ts  to  con t inue  t h e i r  education  in a p r e ­

dominantly white  c o l l e g e  and o th e r s  t o  drop ou t .
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5. A study 1s needed to  I n v e s t ig a te  the  adapt ive  process  o f  

m a jo r i ty  s tu d e n ts  a t  an h i s t o r i c a l l y  black c o l leg e .

In a d d i t io n  to  the  above recommendations, the  w r i t e r  f e e l s  1 t  

necessa ry  t o  make severa l  sugges t ions  t o  the  Off ice  of  Support ive  Se r ­

v ice s  s in c e  t h i s  o f f i c e  made t h i s  s tudy p o s s ib le .  Though the  se rv ic e s  

1 t  provides  a re  a v iab le  a d d i t io n  to  the  soc ia l /academ ic  environment 

a t  Michigan S ta t e  U n iv e rs i ty ,  t h i s  w r i t e r  b e l iev e s  h i s  sug g es t io n s ,

1 f  cons idered  can only enhance t h a t  v i a b i l i t y .

1. There should be a sp e c ia l  summer program f o r  the  1n-cotn1ng 

Support ive  S e rv ic e s '  freshmen p r i o r  to  t h e i r  a r r i v a l  a t  

Michigan S ta te  U n ive rs i ty  1n the  F a l l .

2. A sp ec ia l  on-going o r i e n t a t i o n  program should be developed 

t o  a id  freshmen during t h i s  c ru c i a l  adjustment  pe r iod .  I t  

should begin 1n the  Fa l l  term and continue  throughout the  

f i r s t  y e a r .

3. A B1g Brother  and Big S i s t e r  peer  counsel ing program should 

be developed to  f u r t h e r  a s s i s t  m inor i ty  freshmen 1n adapting 

to  c o l leg e  by using m inor i ty  sophomores, j u n i o r s ,  and sen io r s  

who a re  p r e s e n t ly  1n the Support ive  Services  program to  help 

freshmen adapt  to  c o l l e g e  by d iscuss ing  t h e i r  own academic 

and s o c ia l  a d a p ta t io n  to  c o l l e g e .

4. The s t a f f  o f  the  O ff ice  o f  Support ive  Services  should develop 

an Out-Reach program during the  f reshman 's  f i r s t  y e a r  of 

c o l l e g e .  B a s i c a l l y ,  th e  program would c o n s i s t  o f  s t a f f
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members working one evening a week to  v i s i t  and dine with 

a group o f  Support ive  S e rv ic e s '  freshmen to  d i scuss  t h e i r  

ad jus tm ent  t o  Michigan S t a te  U n iv e rs i ty .

5. The O ff ice  should develop new, n o n * t ra d i t io n a l  means o f  

communication with  the  freshmen in the  program. For example, 

hold th e  s tudy s k i l l s  workshops 1n an a rea  o r  dorm t h a t  i s  a 

mutual ly  convenient  lo c a t io n  f o r  the  s tu d e n ts  (p o ss ib ly  make 

i t  a mandatory meeting) .

6. Adaptive workshops should be designed and Implemented 

i n i t i a l l y  a t  th e  beginning o f  the  Fall  term and continued 

throughout  the  per iod  o f  the  freshman y e a r .
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PERSONAL INTERVIEW GUIDE-RESPONSE FORM

A study to  exp lo re  and desc r ib e  the  adap t ive  behaviors  of  

m ino r i ty  high r i s k  freshmen to  Michigan S ta t e  U n iv e rs i ty .  I t  i s  the  

hope o f  the  r e s e a rc h e r  t h a t  the  Information gained by your y e a r  of  

exper ience  w i l l  a s s i s t  in s t r en g th en ing  the  Support ive  Serv ices  p ro ­

gram in  rendering  b e t t e r  s e rv ic e s  t o  help 1n-com1ng freshmen adapt  

more s u c c e s s f u l ly  and s a t i s f a c t o r i l y  to  Michigan S ta te  U n iv e rs i ty .

May 1978 

In t rod u c t io n

The In te rv iew er  In t roduces  h im se l f  and e s t a b l i s h e s  r app o r t  

with  the  Interviewee and re so lves  th e  fo l lowing d e t a i l s  (maximum of  

15 m inu tes) .

1. Explain the  purpose o f  the  in te rv iew  1n r e l a t i o n  t o  the  
o b je c t iv e s  o f  the  s tudy.

2. Express a p p re c ia t io n  f o r  oppor tun i ty  to  t a l k  with 
In te rv iew ee .

3. Note t h a t  the  in te rv iew  w i l l  be one hour In leng th  and 
t h a t  th e  i d e n t i t y  o f  the  in d iv id u a l  prov id ing  t h i s  
information w i l l  be kept  s t r i c t l y  c o n f i d e n t i a l .

4 . Request permiss ion t o  ta p e - r e c o rd  the  personal  in te rv ie w ,  
and s e t  up the  r e c o rd e r .

5. Resolve any in te rv iew ee  q u e s t ion s  regarding  the  In te rv iew ,

6. Begin in te rv iew  and record  any I n t e r v i e w - r e l a t e d  information  
( in te rv ie w  background in fo rm a t io n ) .
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CRITICAL TRANSACTIONS IN ADAPTING TO NEW ENVIRONMENTS

I .  Re-a l ign ing  Expecta t ions

Favorable ad ap ta t io n  r eq u i re s  t h a t  adapt ing  persons re-a l1gn  t h e i r  
e x p e c ta t io n s  In the  d i r e c t i o n  o f  a commonly shared r e a l i t y  u n t i l  
t h e r e  a re  no major  d is c re p a n c ie s .

1. Before you came to  MSU had you heard anything about  1 t  t h a t  
s tayed  In your  mind?

2. On the  day t h a t  you rece ived  your l e t t e r  o f  acceptance  to  MSU
do you remember what kinds o f  th o ug h ts ,  f e e l i n g s ,  o r  expec ta ­
t io n s  you had about MSU?

3. Did you e v e r  f ind  y o u r s e l f  daydreaming about c o l l e g e  l i f e  
be fore  coming to  MSU?

a .  { I f  respondent answers yes)  What did  you daydream about?

6. Have you a t  any time s in ce  you have been a t  MSU r e a l i z e d  t h a t
th in g s  were not  what you expected? I f  y e s ,  how did you handle
t h i s  disappointment?

a .  Have th in g s  a t  MSU been p r e t t y  much the  way you thought
they  would be? I f  y e s ,  when did  you r e a l i z e  t h i s  and
what happened to  make you fee l  t h i s  way?

I I .  Process ing  Losses

Favorable ad ap ta t io n  req u i re s  t h a t  adap t ing  persons process  t h e i r  
s e l f - p e r c e i v e d  lo sse s  and confirm o r  d iscover  s e l f - p e r c e i v e d  gains 
u n t i l  the  ga ins  a re  experienced as outweighing the  l o s s e s .

4. What made you decide to  a t t e n d  MSU?

5. When you f i r s t  came to  MSU, what c a r e e r  f i e l d  d id  you e n ro l l  1n?

7. Looking back over  your  f i r s t  yea r  of c o l l e g e  l i f e ,  1f  you became
p r e s id e n t  o f  MSU, what th in gs  would you change 1n o rd e r  to  make
t h i s  u n i v e r s i t y  a b e t t e r  p lace?

a .  Why would you make these  changes?

b. How would these  changes Improve th e  u n iv e r s i t y ?



145

8. I f  you could s t a r t  your freshman y e a r  over again and were 
ab le  to  s e l e c t  any c o l l e g e  o r  u n i v e r s i t y  1n the  cou n try ,  
would you s t i l l  choose HSU?

a. ( I f  respondent  answers yes)  Why?

b. ( I f  respondent  answers no) What kind o f  c o l leg e  o r
u n i v e r s i t y  would you choose?

c .  Why d id  you pick t h i s  one?

9. Can you b r i e f l y  de sc r ib e  the  community you l iv e d  in before
coming to  MSU?

a.  What do you miss most about t h a t  community? ( fam i ly ,  
f r i e n d s ,  and so c ia l  l i f e )

10. When you r e tu r n  home to  v i s i t  your  family and f r i e n d s ,  do 
they  th in k  you have changed s in ce  coming to  MSU? I f  so ,  how?

a.  Do you f e e l  you have changed? I f  y e s ,  how? I f  no, why not?

11. How do you f e e l  about  being a m inor i ty  s tu d e n t  a t  MSU?

I l l . Bui ld ing  R e la t ionsh ips

Favorable ad ap ta t io n  r e q u i r e s  t h a t  adap t ing  persons e s t a b l i s h  
a suppor t ive  group t h a t  responds to  t h e i r  needs f o r  s e c u r i t y ,  
s t im u la t io n  and I d e n t i t y  1n the new environment.

12. Now t h a t  you are  in  your t h i r d  term a t  MSU, do you f e e l  t h a t  
you have made many f r i e n d sh ip s ?

a.  I f  y e s ,  how many o f  these  do you fee l  a re  r e a l l y  c lo se  
f r i e n d sh ip s ?

b. I f  no,  why d o n ' t  you have any f r i e n d s ?

13. How did  you go about making these  f r i e n d sh ip s ?

a .  Where d id  you meet these  f r i e n d s ?  (dances ,  f o o tb a l l  o r  
b a sk e tb a l l  games, 1n c l a s s e s ,  a t  c o n c e r t s ,  o r  o th e r  
p laces)

14. Do you have both black and white f r i e n d s ?

a .  How do you ge t  a long with members o f  both groups?
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15. Do th ese  f r i e n d sh ip s  g ive  you a f e e l i n g  o f  suppor t  1n times 
o f  need,  m o t iva t ion ,  and I d e n t i t y  with MSU?

a .  ( I f  y e s )  How?

IV. Acquiring Resources

Favorable a d ap ta t io n  re q u i r e s  t h a t  adap t ing  persons gain  access  
to  key resources  1n the  new environment by lea rn in g  where, when, 
and how to  acqu i re  bas ic  In fo rm at ion ,  m a t e r i a l s ,  and personal 
a s s i s t a n c e .

16. Have you f e l t  the  need to  t a l k  with a cou n se lo r ,  o r  o ld e r  
person s in c e  you have been here?  ( I f  y e s ,  why?)

a .  Have you t a lk ed  with  a counse lo r  o r  o l d e r  person s ince  
you have been here?

17. Who do you know t h a t  1s I n f l u e n t i a l  on campus? Why do you 
f ee l  they a re  I n f l u e n t i a l ?

a.  Do you know any o f  these  people  on a personal  b a s i s?

b. Do they  seem to  know you well enough to  care  about what
happens to  you a t  MSU?

18. Where do you go when you need In fo rm at ion ,  m a t e r i a l s ,  o r  
personal  a s s i s t a n c e  t o  he lp  you so lve  a problem you d o n ' t  
f e e l  you can so lve  by y o u r s e l f  (p e r s o n a l ,  academic, and 
s o c i a l )?

19. What s e r v ic e s  o r  In d iv id u a ls  a t  MSU have helped you b e t t e r  
unders tand what 1s expected o f  you as a s tuden t?

28. How he lp fu l  do you f e e l  the  Off ice  o f  Support ive  Serv ices  
has been in he lp ing  you t o  a d ju s t  t o  MSU?

a .  What a d d i t i o n a l  ways could they  help you?

V. Increas ing  Self-Management

Favorable adap ta t ion  re q u i r e s  t h a t  ada tp lng  persons e s t a b l i s h  
s u f f i c i e n t  s e l f - d l r e c t i o n  to  p reven t  o r  overcome the f e e l i n g  o f  
being a t  the  mercy o f  the  e x p e c ta t io n s  o f  o th e r s  1n the  new 
environment.

20. What kinds o f  e x t r a  c u r r i c u l a r  and s o c i a l  a c t i v i t i e s  a re  
you involved 1n a f t e r  c l a s s e s ?  ( I f  n o th in g ,  why not?)
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21. Do you f e e l  t h a t  you have e s t a b l i s h e d  any type o f  r e l a t i o n s h i p  
with the  f a c u l ty  o f  MSU?

22. Some o f  the  s t u d e n t s ,  l i k e  y o u r s e l f ,  who s t a r t e d  in the  Fal l
did  not g e t  p a s t  the  f i r s t  term, s t i l l  o the rs  d id  not  make i t
p a s t  the  Winter  term, but  you have made i t  In to  the  Spring term. 
What d id  you do?

23. You have been asked to  become a p ee r  counselor  f o r  a group o f
e n te r in g  freshmen (developmental) ,  and you were i n s t r u c t e d  to
give  them one p iece  o f  important  advice on su rv iv ing  a t  MSU, 
what would t h a t  advice  be?

VI. E s tab l i sh in g  Com pat ib i l i ty

Favorable a d ap ta t io n  re q u i r e s  t h a t  adapting persons e s t a b l i s h  
c o m p a t ib i l i t y  ( i f  not  f u l l  i d e n t i f i c a t i o n )  with the  customs, 
mores, t r a d i t i o n s  and values  o f  the  new environment.

24. What a re  some o f  your l ik e s  and d i s l i k e s  about l i v i n g  in
a res idence  h a l l ?

25. What kinds o f  p re s su re s  have you experienced  s in c e  coming
to  MSU (p e r so n a l ,  academic, and s o c i a l ) ?

a.  What i s  the  process  you use to  deal with t h i s  p ressure?

26. Can you remember which academic exper ience  you have had,  s ince
coming to  MSU t h a t  made you fee l  very good about y o u r s e l f  and 
which one made you fee l  very bad?

27. Given the  f a c t  t h a t  MSU had a f a i r l y  good f o o tb a l l  team l a s t
y e a r ,  and a "super" bask e tb a l l  team, would you d e sc r ib e  your­
s e l f  as a Spartan? I f  so ,  can you remember when you f i r s t  
f e l t  l i k e  a Spartan?

29. Are you planning to  r e tu rn  nex t  year?  ( I f  y e s ,  why?) ( I f  no,
why not  and what do you plan t o  do?)

Concluding th e  In terv iew

Again, extend a p p re c ia t io n  f o r  the  i n te r v ie w e e ’s p a r t i c i p a t i o n  

in  th e  s tudy .  Inform p a r t i c i p a n t s  t h a t  they w i l l  be provided with a 

summary of  th e  r e s u l t s  of the  s tudy.
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INTERVIEW GUIDE

A Study o f  Minori ty  High Risk Freshmen a t  Michigan S t a t e  
U n iv e rs i ty :  T h e i r  View of  T he ir  Adaptation to  College

1. Before you came to  MSU, had you heard anything about 1 t  t h a t  
s tayed  1n your  mind?

2. On the day t h a t  you received  your l e t t e r  o f  acceptance to  MSU,
do you remember what kinds o f  th o ug h ts ,  f e e l i n g s ,  o r  e x p e c ta t io n s  
you had about  MSU?

3. Did you ever  f in d  y o u r s e l f  daydreaming about c o l leg e  l i f e  before  
coming to  MSU?

a. ( I f  respondent  answers yes)  What did  you daydream about?

4. What made you decide  to  a t t e n d  MSU?

5. When you f i r s t  came to  MSU, what c a r e e r  f i e l d  did you e n ro l l  in?
Are you s t i l l  e n ro l l e d  1n t h i s  c a r e e r  f i e l d ?  I f  n o t ,  why?

6. Have you a t  any time s ince  you have been a t  MSU r e a l i z e d  t h a t
th in g s  were no t  what you expected?

a. Have th ings  a t  MSU been p r e t t y  much th e  way you thought  they
would be? I f  y e s ,  when d id  you r e a l i z e  t h i s  and what th ings
happened to  make you f e e l  t h i s  way?

7. Looking back ove r  your  f i r s t  y e a r  o f  c o l le g e  l i f e ,  1f you became
p r e s id e n t  o f  MSU, what th ings  would you change 1n o rd e r  to  make
t h i s  u n i v e r s i t y  a b e t t e r  p lace  f o r  you?

a.  Why would you make these  changes?

b. How would th e s e  changes improve the  u n iv e r s i t y ?

8. I f  you could s t a r t  your  freshman y e a r  over  again  and were ab le  
t o  s e l e c t  any c o l le g e  o r  u n i v e r s i t y  1n th e  c oun try ,  would you 
s t i l l  choose MSU?

a .  ( I f  respondent  answers yes)  Why?
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b. ( I f  respondent  answers no) What kind o f  co l lege  o r  u n i v e r s i t y  
would you choose?

c .  Why d id  you p ick  t h i s  one?

9. Can you b r i e f l y  desc r ib e  the  community you l iv e d  In before  coming 
to  HSU?

a.  What do you miss the  most about t h a t  community? ( fam ily ,  
f r i e n d s ,  and so c ia l  l i f e )

10. When you r e tu r n  home to  v i s i t  your  family and f r i e n d s ,  do they 
th ink  you have changed s in ce  coming to  MSU? I f  so ,  how?

a .  Do you f e e l  you have changed? I f  y e s ,  how? I f  no, why not?

b. What do you f e e l  caused you to  change?

11. How do you fee l  about being a m in o r i ty  s tu d e n t  a t  MSU?

12. Now t h a t  you a re  In your t h i r d  term a t  MSU, do you fee l  t h a t  you
have made many f r i e n d sh ip s ?

a .  I f  y e s ,  how many o f  th ese  do you f e e l  a re  r e a l l y  c lo se  
f r i e n d sh ip s ?

b. I f  no, why d o n ' t  you have any f r i e n d s?

13. How did  you go about  making these  f r i en d sh ip s?

a.  Where d id  you meet these  f r i e n d s  (dances ,  fo o tb a l l  o r  b a sk e t ­
ba l l  games, 1n c l a s s e s ,  a t  c o n c e r t s ,  o r  o t h e r  p lac es )?

14. Do you have both black and whi te  f r i e n d s ?

a .  How do you g e t  along with members o f  both groups?

15. Do th ese  f r i e n d s h ip s  g ive  you a f e e l i n g  of  suppor t  in times of
need ,  m otiva t ion  and I d e n t i t y  with MSU?

a.  ( I f  yes )  How?

16. Have you f e l t  the  need to  t a l k  with a co u n se lo r ,  o r  o l d e r  person 
s in c e  you have been here?

a .  Have you t a lk e d  with  a counse lo r  o r  o l d e r  person s in c e  you 
have been here?
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17. Who do you know t h a t  1s I n f l u e n t i a l  on campus? Why do you f ee l  
they a re  I n f l u e n t i a l ?

a .  Do you know any o f  th e s e  people on a personal  b a s i s ?

b. Do they seem to  know you well enough to  care  about  what 
happens to  you a t  MSU?

18. Where do you go when you need Inform at ion ,  m a t e r i a l s ,  o r  personal  
a s s i s t a n c e  t o  he lp  you so lve  a problem you d o n ' t  f e e l  you can 
so lve  by y o u r s e l f  (p e r s o n a l ,  academic, and s o c i a l ) ?

19. What s e r v i c e s  o r  In d iv id u a ls  a t  MSU have helped you b e t t e r  
understand what 1s expected o f  you as  a s tuden t?

20. What kinds o f  e x t r a  c u r r i c u l a r  and so c ia l  a c t i v i t i e s  a re  you 
Involved 1n a f t e r  c la s s e s ?  ( I f  n o th in g ,  why not?)

21. Do you f ee l  t h a t  you have e s t a b l i s h e d  any type o f  r e l a t i o n s h i p s  
with the  f a c u l ty  of  MSU?

22. Some o f  th e  s tu d e n t s ,  l i k e  y o u r s e l f ,  who s t a r t e d  1n the  Fal l  did 
no t  g e t  p a s t  the  f i r s t  term, s t i l l  o th e rs  d id  n o t  make 1 t  p a s t  the 
Winter term, but  you have made 1 t  In to  the  Spring term. What did 
you do?

23. You have been asked to  become a p e e r  counse lo r  f o r  a group o f  
e n te r in g  freshmen (developmental) ,  and you were I n s t r u c t e d  t o  
g ive  them one p iece  o f  Important  advice on su rv iv in g  a t  MSU; 
what would t h a t  advice be?

24. What a re  some o f  your  H k e s  and d i s l i k e s  about l iv in g  in a 
r e s id en ce  h a l l ?

25. What kinds o f  p re s su re s  have you experienced  s in ce  coming to  
MSU ( p e r s o n a l ,  academic, and s o c i a l ) ?

a .  What i s  the  process  you use to  deal  w i th  t h i s  p ressu re?

26. Can you remember which academic exper ience  you have had, s ince  
coming to  MSU, t h a t  made you fee l  very good about  y o u r s e l f  and 
which one made you fee l  very bad?

27. Given th e  f a c t  t h a t  MSU had a f a i r l y  good f o o tb a l l  team l a s t  y e a r ,  
and a "super"  b a sk e tb a l l  team, would you d e sc r ib e  y o u r s e l f  as a 
Spartan?  I f  so ,  can you remember when you f i r s t  f e l t  l i k e  a 
Spartan?
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28. How he lp fu l  do you f e e l  the  O ff ice  o f  Support ive  Serv ices  has 
been in he lp ing  you to  a d ju s t  t o  HSU?

a. What a d d i t io n a l  ways could they help  you?

29. Are you planning to  r e tu r n  nex t  year?

( I f  y e s ,  why?)

( I f  no, why no t  and what do you plan to  do?)
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INTERVIEWEE BACKGROUND INFORMATION FORM

1. Name o f  In te rv iew ee :__________________________________________

2. In te rv iew  Date:______________________ Time/Begin:__________End

3. Location o f  In te rv iew :________________________________

4. Permission to  Tape-Record the  In terv iew:  Yes_____  No____

5. Specia l  Notations o r  Comments: ______________________________

6. Sex: Male  Female______

7. Ethnic I d e n t i t y :  Black ____
Mex1can-Amer1can ______
N at lve- Ind lan  ______

8. Age: _____________

9. Hometown Residence: ________________________

10. Mari ta l  S t a tu s :  s in g l e  ______
married ______
d i v o r c e d ______

11. Career Goal: _______________________________

12. High School Grade P o in t  Average: __________

13. MSU Grade Po in t  Average ( a f t e r  Winter term)
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PANEL OF JUDGES TO DETERMINE FAVORABLE 

AND UNFAVORABLE ADAPTATION

Dr. Andrew Huglne 
Off ice  o f  I n s t i t u t i o n a l  Research 
Michigan S t a te  U n iv e rs i ty  
Eas t  Lansing* Michigan

Mrs. Ann Chandler  
Ph.D. Candidate 
Educational  Psychology 
M1gh1gan S t a te  U n iv e rs i ty

Mr. Raymond Coley 
Ph.D. Candidate
Adult  and Continuing Education 
Michigan S ta te  U n iv e rs i ty

Mr. F reder ick  Os te r  
Graduate Student  
Adult and Continuing Education 
Michigan S ta te  U n iv e rs i ty

Ms. Cindy Sn\yth 
Graduate S tudent  
S tudent  Personnel Serv ices  
Michigan S t a te  U n iv e rs i ty

Mr. J e f f e r y  Case 
Ph.D. Candidate
Secondary and Community Education 
Michigan S t a t e  U n ive rs i ty

Mr. Frank Cusmano 
Graduate Student
A dm in is t ra t ion  and Higher Education 
Michigan S t a te  U n ive rs i ty

Ms. Abby DeLoache 
Graduate Student  
Student  Personnel  Serv ices  
Michigan S ta te  U n iv e rs i ty

Ms. J a c k ie  Skubel 
Ph.D. Candidate
Adm inis t ra t ion  and Higher Education 
Michigan S t a te  U n iv e rs i ty
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CRITICAL FAVORABLE AND UNFAVORABLE BEHAVIORS NOTED BY JUDGES

R ate r 's  Name J eff  Case

I n t e r ­
viewee

Code
Number

Academi c Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

1 She has stayed with 
her original cur­
riculum. Studies 
occasionally with 
white people.
Seeks help through 
Supportive Services.

Had d ifficu lty  with 
classes Winter tern. 
Skipped classes. 
Classes became more 
rigorous. Doesn’t  
te s t  well.

Wanted to go to a large 
school. Expected a 
reasonable social l if e .  
Received financial aid. 
S atisfied  with dorm 
l i f e .  Has adjusted well. 
Sharing fa c i l i t ie s  with 
whites.

Misses being around black 
people. Misses some 
social l i f e .  Feels 
lonely. Wants more 
friends. Has a hard time 
understanding young men.

2 Make a decent grade 
point. Good ideas 
for changing the 
curriculum. Has 
v is ite d  the museum 
and a rt gallery.
Got a 4.0 in psych.

Had a d if f ic u lt  time 
adapting to ATL. 
Would not choose 
MSU again. Studies 
sporadically.
Doesn't plan to  
return to MSU.

Excited about playing 
football—"I got to be 
something. ” Didn’t  quit 
school a fter  being cut 
from the team. Wants 
to  make i t .  Has made a 
friendship with a senior 
Gets help from the Black 
Caucus.

Was cut from the football 
team. Friends and parentt 
had no influence in his 
decision to  attend MSU. 
Has not adapted to social 
l i f e .  Misses his family 
and friends. Has racial 
pressure. He fee ls  he’s 
a minority. Hasn’t  made 
any close friendships. 
Does not consider himself 
a Spartan



R a t e r ' s  Name J e f f  Case

In te r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

3 Knows one faculty  
member. Budgets 
time. Hit the 
books. Advises 
to ask questions.

D ifficu lty studying. 
Failed a class.

Family thinks he's 
smarter. Most o f  his 
friends went to  college. 
Mature—gained knowledge 
Dozen close friends. Gets 
along well with both 
black and white. Knew 
an older student asst. 
Seeks friends and Sup­
portive Services for  
counseling. Felt like  
a Spartan with his le tte r  
o f acceptance. Likes 
Supportive Services; 
plans to return.

Misses his family and 
friends. Doesn't like  
being a minority. 
Assaulted somebody?

4 High highschool GPA. 
Sacrifice personal 
l i f e  for grades. 
Places academics 
above social l i f e . 
Plans to return.

Has a 1.9 GPA.
Has pressures from 
professors.

Do i t  yourself. Has 
made some friends.
Get8 some support.
Does have one older 
friend. Is involved 
(marginally) with Black 
Caucus. He's a Spartan.

Disappointed by the tack 
of black students. MSU 
ought to be more o f a 
cormunity. Improve 
administrative s ta ff .
Wants to go to  Chicago. 
Misses social l i f e .  Does 
not like being a minority. 
Ho close friends. Ho 
motivation. Ho older 
friends on campus.



R a t e r ' s  Name J e f f  Case

I n te r ­
viewee
Code

Number

Academic Social

Favorable
Indica tors

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

5 Mandate writing 
courses studied. 
Would t e l l  students 
not to give up.
Plans to  return. 
Wants a B.S. degree.

Hard to adapt her 
f i r s t  tern. Wasn't 
accepted a t other 
schools. MSU x x ls 
her la s t resort. 
Doesn’t  want to  
return to MSU.
Cut classes.

Doesn't miss family or 
friends too much. Has 
become a stronger person. 
Makes decisions on her 
own. MSU has a lo t o f  
things for minority 
students. Her friends 
do help her out. Has 
both black and white 
friends. Has seen a 
counselor. Involved 
in Black Caucus.

No real social l i f e ,  
wants to b e tter  her 
social l i f e .  Has real 
d ifficu lty  with her 
social l i f e .  Feels MSU 
i s  prejudiced. Has not 
made any friends but has 
close friends. Feels 
like she's a number. 
Doesn't consider herself 
a Spartan.

6 Felt relieved  at 
getting accepted. 
Applied to  Purdue 
and U o f  M. Apply 
yourself. Cut out 
partying. Good idea 
for student teachers. 
He would choose MSU 
again. MSU supports 
minorities better  
than the other 2 
schools. Has applied 
himse If—would 
advise others to  do 
the same. Got a 3.0

Feels academic 
pressure—had a 
bad f i r s t  term.

His family thinks he is  
more confident and in te l­
lectual. He thinks he 
knows more now. He's 
more independent. Isn ’t  
bothered by being a 
minority. Has S or 6 
friends. Has black and 
white friends. Friends 
help to motivate him. 
In itia ted  contacts with 
supportive, older people. 
Knows an influential 
person. Knows o f coun­
seling and Supportive

Things haven’t  been what 
he thought i t  would be.
He i s  the only one in his 
family who i s  attending 
college.



R a t e r ' s  Name J e f f  Case

In te r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

6—
cont.

in math, physics, 
and chemistry.

Services. Tutoring. 
Feels he’s a Spartan. 
Supportive Services have 
been helpful. Plans to 
return.

7 Talked to her 
advisor. Her boy­
friend i s  helping 
her study. Get into 
contact with people 
who can help. Plans 
to return. Didn't 
want to stay home 
and ju s t "work."

Cut classes. Is on 
probation. Received

Most o f  her friends came 
here. The dorm floor

Has d ifficu lty  keeping 
the room clean. Some

a 0.0 Fall term. 
Didn't attend 
workshops.

hangs together. Doesn ’t  
fe e l as i f  she is  a 
minority person. Wants 
to get ahead. Gets along 
well with different 
groups.

fric tion  with roommates 
but seems to adapt.

8 Wanted to attend 
good institu tions. 
Prefers academic 
work to so d a l  
l i f e .  Makes 
p rio r itie s . You 
make what you want 
of i t .

Ho real valid  reason 
for attending MSU. 
Has d ifficu lty  with 
GPA. Would choose 
MSU to attend again,  
wants a small school. 
Didn’t  attend Sup­
portive Services’ 
meetings. Will 
transfer a fter Fall 
tern.

Doesn’t  think o f himself 
as a minority student. 
Helps other people with 
problems.

Was disappointed at MSU 
at f i r s t .  Didn’t  make 
many friends. Has not 
met minority aids. Does 
not fee l as i f  he has 
changed. Has not talked 
with a counselor. Does 
not know anyone influ­
ential. Parents don’t  
seem to support kirn. May 
have d ifficu lty  social­
izing. People can’t  help



R a t e r ' s  Name J e f f  Case

I n t e r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
ind ica tors

Unfavorable
Indicators

8—
cont.

him with problems. Does 
not consider himself a 
Spartan.

9 Venires more 
ccmmmication 
between profes­
sors and students 
and has sought 
th is out.

Feels that she is  
unprepared. MSV 
was her second 
choice. Wants to 
go to a m a iler  
college. Has 
d ifficu lty  with 
counselors. Failed 
Econ. Doesn't know 
professor’s la st 
name. Feels as i f  
she is  a student 
number. Counselors 
make her fe e l "dumb.” 
Doesn't rea lly  want 
to return.

Has two s is te rs  a t MSU. 
Visited MSU while in 
high school. Her 
family s tr ive s  to 
improve. Gets along 
with people. Discipline 
Industrious, has to make 
progress. Gets support 
and motivation from both 
black and white friends. 
Attends church and 
teaches school.

Has a d if f ic u lt time 
adjusting with black 
friends. Especially 
black women. Daydreamed 
about other colleges.
Has not adjusted to the 
"North." Has d ifficu lty  
adjusting to the cormu- 
nity here. Without her 
s is te rs  here, she would 
have le f t  MSU. Carte from 
a small community. Misset 
her family, especially  
her mother. Nothing 
around here that makes 
her want to stay. Did 
not choose to participate  
on a board. MSU is  tike  
a "Peyton Place."



R a t e r ' s  Name Abbu DeLoaake

In te r
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indica tors

Favorable
Indicators

Unfavorable
Indicators

1 Expected profs to  
be "noncaring; but 
it* s  not that way." 
Essential that you 
spend 2 hrs/day on 
each subject.
S t i l l  in same major. 
Did not do as well 
Vinter term because 
the classes were 
harder. Has gone 
to advisor (Sup­
portive Services 
advisor).

Didn't go to some 
classes Winter term.

Wants to be a t MSU. 
Didn't expect to  party 
a ll  the time. Things a t 
MSU are pre tty  much the 
way she thought they 
would be. Would pick 
MSU i f  she had to  do i t  
again. Feels she's 
grown a lo t through 
experiences and knowl­
edge a t MSU: i . e . ,  
learning to live with a 
group o f people—whites 
and blacks. Has made a 
lo t o f friendships, but 
not as many as she would 
like  (through extra­
curricular events—also  
classes). Friends give 
her a lo t o f  support, 
motivation.

Misses being around 
blacks. Looks back on 
high school days a lo t— 
misses social aspect she 
had with friends.
"Doesn't fe e l good to be 
a minority a t MSU." 
Doesn't know who to talk  
to i f  she had social 
problems.

2 Willing to speak up 
in class. "Hit the 
books" a fter  being 
cut from football 
team. Wants to 
change curriculum

Feels high school 
background might be 
deficien t. Much 
more in terested / 
concerned with 
playing football

Excited about playing 
football. Seems accept­
ing o f disappointments. 
"Going to try  to be some­
thing" and not quit.
Has recognized that his

Feels a l l  schools are the 
same. Expectations out 
o f  alignment—f e l t  things 
would be more liberal. 
Experienced racial/pre­
judice s i t s .  Feels MSU



R a t e r ' s  Name Abhy DeLoache

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Indica tors

Faborable
Indica tors

Unfavorable
Indica tors

2—
cont.

to even out studying 
about blacks as well 
as whites. Sought 
advice about taking 
a class. Feels he 
"worked p re tty  
hard." Adjusted 
expectations 
between high school 
and college.
Realizes that you 
have to work. S ites  
psych, class as a 
positive  experience.

Feels than academics. 
Classroom experi­
ences disappointing. 
No relationship 
established with 
faculty.

expectations were not 
re a lis tic . Feels drink­
ing excessively ,  pimping 
in dorms is  iimature.
Has r e a lis t ic  a ttitu d e /  
perception o f  his posi­
tion as a black in a 
predominantly white 
environment. Has thought 
through some options/  
alternatives to  try  and 
confront racia l issues. 
Trying to adjust to white 
environment a t MSU—wants 
to nmake i t ."  Tells 
people "where I'm coming 
from." Out fronts honest. 
Feels support from Black 
Caucus. Has talked to 
upperclassmen. U tilises  
RA on floor—also Black 
aid. Read orientation  
litera ture . Aware o f and 
has attended cultural 
offerings. Hilling to 
seek out others—met 
others. Mould advise 
peers to u ti l iz e  services

is  a white environment. 
Disappointed in social 
l i f e .  Mould change 
colleges—not content. 
Hants to go to a smaller 
school. Misses family. 
They never le t  you forget 
you're a minority. No 
close friendships—some 
acquaintances. Doesn't 
know anyone in fluential. 
Doesn’t  u ti l iz e  ser­
vices offered by MSU.
Not involved in my 
extracurricular functions 
besides Black Caucus. 
Mould advise peers to 
s tick  with other blacks 
Doesn't fe e l he's a 
Spartan.



R a t e r ' s  Name Abby DeLoache

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

2— 
cont.

offered. Comfortable 
with not partying a lo t— 
sees need to relax every 
once in a while.
Adjusted to not playing 
football. Perseveres— 
Doesn't want to be a 
qu itter. Willing to try  
and get along but also  
rea lizes "I gotta be me."

3 Interested in engi­
neering. Knew about 
library. Wants to  
do well. Re­
aligned career 
expectations.
Realize you "can't 
make it"  i f  you 
party a lo t. 
Developed positive  
relationship with 
professor. Studied, 
budgeted time.

Change o f  major. 
Failed a class. As 
President, would 
"get on some o f the 
profs." Feels he has 
deficien t English 
background—fee ls  a 
2-yr  college might 
have been better.
Hard time with 
studying.

Happy to get accepted at 
MSU. Desires indepen­
dence. Sought opinions 
o f others on MSU. Would 
"probably" re-se lec t MSU 
—likes the atmosphere. 
Misses family but likes  
being away from home.
Has met a lo t o f friends 
but s t i l l  misses old 
friends. Feels he*s 
more mature—more inde­
pendent decision-making. 
Doesn't fe e l he has to 
"prove himself" to racist 
whites. Has made 12 
close friendships. Met

Expect to party a l l  the 
time. Frequently bored— 
to overcome th is he plays 
basketball,  v i s i ts  his 
"lady," studies. Not 
enough blacks. Weight 
loss (depends on how much, 
e tc .) .  Feels prejudices. 
S t i l l  hangs tigh t with 
high school friends.
Only extra curricular 
a c tiv it ie s  are parties 
and basketball. Tripled 
during Fall term.



R a t e r ' s  Name Abbu DeLoache

In te r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indica tors

Unfavorable
Indicators

3—
cont.

a lo t in cafeteria , class, 
parties. Has both black 
and white friends. Race 
is n 't  an issue with 
friends . Feels friend­
ships are supportive.
Has sought counselors' 
help on personal matter. 
Feels confident towards 
"student s i s t e r ." Always 
■'ask a lo t o f questions. " 
Aware o f Head Advisor, 
Student Services, Ad.
Bldg. Feels Supportive 
Services has helped him 
adjust. Didn't  study 
"too" much. Hot afraid  
to ask questions in a ll  
situations and would 
advise peers to do so. 
"People (in dorm) help 
you out—academically and 
so c ia lly ." Doesn ' t  
knuckle under to peer 
pressure to party. Feels 
like  a Spartan. Wants/ 
plans to return in Fall.



R a t e r ' s  Name Abby DeLoache

In te r ­
viewee
Code

Number

Academi c Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Indica tors

4 Career plans thought 
about from before 
high school—knew 
academic plans from 
the s ta r t. Re­
aligned academic 
expectations— 
adjusted p r io r itie s . 
S t i l t  enrolled in 
declared major.
Met friends through 
classes. Some fac­
u lty  relationship. 
Academics top 
prio r ity . You've 
got to struggle, 
study hard. Perse­
veres to  resolve 
concerns. Felt 
good to be able to  
re la te  to what prof. 
was talking about. 
MSU excellent col­
lege for medicine— 
intends on returning

GPA 1.9. Profs 
don't give any 
f le x ib i l i ty  ( i . e . ,  
with papers). 
Discontent with 
profs.

Wants to give a l l  he has 
to MSU. Expected more 
from school than aca­
demics,  i . e . ,  meet people. 
Independent. Sought 
advice from ad. and 
academic s ta ff . Re­
aligned expectations. 
U tilises student services. 
"Everything you need is  
on campus." "Used to" 
going to college—sees 
need to leave family to  
pursue career plans. 
R ealistic  outlook—has 
changed. Do thiTigs for  
himse If. Has made 
acquaintances in class. 
Feels support from some 
friends. Thinks for  
himself—thinks before 
he acts. Will ca ll aunt 
with concerns. U tilises  
Supportive Services. 
U tilizes Univ. Coll. and 
advisory s ta ff . Academics 
top p rio r ity . Not a lo t

Frustration w/adminis­
tra tive  offices. "Noth­
ing to do" in E. Lansing. 
Would transfer to U. III . 
Not many friends. "No 
one gives a damn unless 
you do i t  you rself." 
People here make you 
change whether you want 
to  or not. Doesn't like 
being minority. No close 
friendships established. 
Not sure how well he 
gets along with blacks. 
Doesn't like room s ize , 
cafeteria food.



R a t e r ’s Name Abby DeLoache

In te r ­
viewee

Code
Number

Academi c Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

4— 
cont.

o f personal pressure.
No discrimination expe­
rienced. R ealistic , 
thought-through feelings 
on pressures. Feels a 
Spartan. For a l l  i t ' s  
fau lts j MSU i s  a good 
school—w ill return in 
the Fall.

S Didn't want to over­
extend herself with 
wrong major. Spent 
time looking into 
what profs she'd 
have for certain  
classes 2nd term— 
checked i t  out. 
Studied hard for  
te s t .  Goes to 
profs for help or 
i f  she has ques­
tions.

Felt like a 
"complete durny" 
in seme classes. 
Withdrew from 
original major 
choice.

Tries to get a l i t t l e  b it  
done each day—keeps 
trying. Feels she's 
"a strong3 independent 
person." Attends variety  
o f a c t iv i t ie s —games, 
playst parties. Feels 
she has 6 to 7 close 
friends j are supportive 
o f her. Went to Mecca 
Center a t Brody. Uti­
lize s  Black aid to help 
w/concerns. Would advise 
peers not to give up.

Feels social l i f e  isn 't  
what she expected—"I 
don't have a social l i f e . 1 
Didn't really want to 
come to MSU. Everyday 
asks "what am I  doing 
here?" Trying to find  
out i f  college i s  for her. 
Wouldn't choose MSU again 
—wants the atmosphere o f  
all-black college. "I 
fe e l like I'm ju s t a 
number here." Gaining 
weight. Feels MSU is  
very prejudiced place— 
but couldn't identify why 
Doesn’t  fee l she’s met 
any friends. Doesn 't



R a t e r ' s  Name Abby DeLoache

I n te r ­
viewee
Code

Number

Academic Social

Faborable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

5— 
cont.

like white people but 
w ill be around them i f  
she has to. "Never 
thought I ’d make i t  
(through 1st tern) ”
"Don’t  know how I  d id  i t .  
Handles personal pres­
sures by te llin g  herself 
to ”hang in there” and 
she prays. Dropped 
classes because of  
weather. Doesn’t  fe e l  
she’s a Spartan—not 
involved with school.

6 Has same major as 
he did when he 
came. Realizes he 
needs to apply him­
s e lf  and needs to 
cut out overparty­
ing. Has talked  
to academic advisort 
tutor. Got A's on 
te s ts  because he 
to ld  himself he 
would.

Re fee ls  his study 
habits are poor. 
Feels like he wants 
to quit a t times. 
Feels academic 
pressures are the 
worst.

Realizes he’d have to do 
things fo r  himself.
Sees need to ’'roll with 
the p u n c h e s F e e ls  he’s 
more independent now. 
Peels he’s made 5 to  6 
close friends.
Approaches groups of  
people and introduces 
himself. Feels friends 
are supportive and moti­
vate him to keep going. 
Has talked to advisors

Didn’t  talk to anyone 
prior to coming to MSU. 
Expected to do a lo t o f  
partying and a l i t t l e  
studying. Social l i f e  
not what he expected. 
"Can’t  go home when (he) 
wants t o ." Hardest 
adjustment i s  being away 
from friends and family. 
Can’t  think o f anything 
to do to improve his 
so dal/personal l i f e .



R a t e r ' s  Name Abby DeLoache

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

6— 
cont.

about concerns. Seeks 
advice from peers. 
U tilizes some services 
offered. Studies on 
campus. Plays IM bas­
ketball. Tells s e l f  
"I gotta make i t . " 
Would advise others 
(peers) to apply them­
selves, do your best. 
Feels like a Spartan.

Contradiction—when 
talking about why he 
would pick MSU i f  he had 
i t  to do again—he had 
been talking about the 
problems he has had 
socia lly , personally, and 
academically—now he says 
that these are the very 
things that appeal to him 
and would keep him here.
"Irm a nobody here." 
Doesn't like sharing room 
w/someone he doesn't know.

7 Strong vocational 
preference. Has 
gone to academic 
advisor. Started 
using schedule to 
manage time—does 
not party as much 
—studies more. 
U tilizes tutoring 
services. Dropped 
job to allots more 
time for academics.

Bad Winter session  
(8:00 a.m. classes)

Goes to  RA for assis­
tance. "Things are 
pretty  much the Day I  
thought they'd b e ."
Would s t i l l  choose MSU 
i f  she had to do i t  over 
again. Considers herself 
an equal with other stu­
dents a t MSU. Has made 
friends since she's been 
here (both black and 
white). Has made 2-3 
close friendships since

Disappointed with 
roonmate (s) - tr ip  ling.



R a t e r ' s  Name Abby DeLoache

In te r - Academic Social
viewee
Code

Number
Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

7—
cont.

being here. Participates 
in variety o f extra- 
curricular a c tiv i tie s .  
Feels like a Spartan. 
Planning to return to MSU. 
Looking for job in her 
major f ie ld .

8 S t i l l  in same 
major. Started  
balancing hie 
social l i f e  and 
academics.
Goes to  advisor 
with academic 
problems. Has 
learned to cope 
with academic 
pressures.

F irst term—didn't 
get into books.

Ho se t expectations 
(specific ones)(seemed 
flex ib le ) . "On the go" 
a ll  f i r s t  tem . Learned 
to  get over homesickness. 
Doesn't fe e l he's a 
minority. Made a lo t o f  
friendships. Has a few 
close friends. Made 
friends by "being myself 
Has made a couple friends 
from off-campus. Has 
both black and white 
friends. Has learned to  
cope w/social pressures 
(friends trying to get 
him to party and he 
doesn't want to ).

Wanted to go to U o f  M. 
Relationships "falling 
apart" when he turned to  
studying. Prefers a 
smaller school—wouldn't 
choose MSU again. Tries 
to solve a l l  problems by 
himself. Doesn ' t  u til iz e  
services offered students. 
Doesn't participate in 
any extra-curricular 
a c tiv i tie s . Doesn't 
consider himself a 
Spartan (but i t ' s  not 
important to  him).



R a t e r ' s  Name Abby DeLoache

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica tors

Unfavorable
Ind ica tors

9 Speaks highly of 
elementary ed 
experience—a Iso 
has thought 
through changes 
in high school 
and how th is would 
affec t expectations 
and actual expe­
rience. S t i l l  in 
original major.
Has learned how to 
study—taught her- 
se I f—die d p  lines 
herself. Knows 
some faculty  
members—has gone 
to them for help.

Feels intense aca­
demic pressures.

Feels comfortable with 
her so d a l l i f e .  Feels 
she'8 changed—more 
independent, indus­
trious. Has met people3 
both black and whitet at 
extra-curricular a c tiv ­
i t i e s  and classes.
Feels friends are 
supportive. Has joined  
a church. Has put time 
into thinking about 
coming to  school and 
"talking to my s e l f ”—
"am I  ready?" Feels 
like a Spartan—esp. 
during basketball 
season.

Doesn’t  fee l she’s  
adjusted to ’’the North” 
(even though she’s been 
here 10-11 years). Feels 
environment doesn’t  ”make 
me want to do anything 
but studyt eat or s le ep .” 
Lack o f awareness— 
thought MSU had already 
chosen a president.
Would have le f t  MSU i f  
her s is te rs  hadn’t  been 
here. Would like a 
smaller college. ’’You 
are c la ssified  as a 
number here.” Calls 
mother when she’s down3 
depressed. Very few 
friends3 a lo t o f  asso­
cia tes. Most friends are 
s is te rs  or s is te r s ’ 
friends. Doesn’t  u ti­
liz e  many ( i f  any) 
student services. Trying 
to  get out o f residence 
hall. Does not plan on 
returning to MSU next yr.



R a t e r ' s  Name Jack ie  Skubal

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Indica tors

10 Changed to computer 
science. Found a 
f ie ld . Perceives 
need o f students for 
support in the pro­
fessions—medicine— 
more black advisors. 
Feels things are 
pre tty  equal in 
classes—no out 
right prejudice.
Get help before 
i t ' s  too la te in the 
course. Feels pres­
sure o f  course work. 
Doing well in Eng. 
and math. Under­
stood what happened 
when she flunked 
Nat. S c i.—i t  was 
her fau lt she said.

Attributes d iffe r­
ences in grades to  
racial differences 
(early in tape). 
Studies a t the last 
minute.

Talked problems and con­
cerns over with friends. 
Went to parties. Par­
tic ip a tes  in Black Caucus, 
Would come to MSU again— 
does not know any other 
campus. More outgoing— 
according to  friends. 
Feels more independent— 
on her own. Tries not to  
le t  being a minority 
bother her "now." Has 
made close friends since 
coming to MSU. Has a 
group o f close friends 
who encourage and help. 
Has both black and white 
friends. Has talked with 
Black Aid and Head Advi­
sor. Influenced p r i­
marily by friends. Eats 
a t another dorm. ORPHEUS 
Choir. Iden tifies her­
s e l f  as a Spartan. Will 
return to MSU—likes i t .

Had "roommate problems." 
Doesn't participate—not 
involved on campus— 
doesn't go to dorm 
meetings. Not used to 
being quiet in the dorm. 
Goes to parties to 
"escape."



R a t e r ’s  Name Jackie  Skubal

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

11 Changed her major 
based on future 
expected earning 
vs. time investment. 
Got help from 
people around the 
dorm. Wanted to do 
well. Goes to 
teachers to find  
out what's wrong 
with her papers. 
Attempted to 
resolve things with 
a teacher—went to 
see the dean. Got 
help from the T.A. 
Decided to stay in 
the class even 
though she knew the 
teacher was preju­
diced. Studies 
with her roomates. 
Been helped a lo t  
by an ATL teacher— 
convinced her she 
could do i t .

Upset about her 
papers—"her biggest 
disappointment." 
Hassled with a 
teacher. Get more 
help a t a small 
school. Going to  
go to  smaller school 
th is sumer. Thought 
a t one time she 
couldn't be in 
college. Doesn't 
have a major.

Knew people on campus 
and had been here 
before. Didn't want to  
be on same campus as her 
best friend. Recognizes 
that with an equal 
chance—whether or not 
you succeed i s  up to you. 
Feels she's grown-up a 
l i t t l e .  Can deal with 
problems on her awn 
better. Can rela te  to 
people better. More 
independent. Went out 
and got a job—at the 
library. Gets along well 
with her roormates. 
Sometimes fee ls  good and 
bad about being a minor­
i ty .  Not bothered by 
living with white people. 
Ten close friendships. 
Meets people a number o f  
ways. Gets along with 
friends. Friends give 
support. Used the Black 
Aide. Wants to go to

At f i r s t  to herself.
Would like a smaller 
school f i r s t  and la ter, 
transfer. Doesn't talk  
with anyone a t MSU except 
her boyfriend about her 
troubles. "Don't know 
who you can t e l l  what."



R a t e r ' s  Name Jackie skubal

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Indicators

school—sees herself as 
se lf-re lia n t. Don't le t  
yourself down—think posi­
tiv e ly . Learn to ignore a 
lo t o f  things people say. 
Iden tifies w/MSU. Is in 
Black Caucus. Up to  the 
individual to help them­
selves. Plans to  return— 
likes i t  overall.

12 Discovered, i f  she 
shows she wants 
help in class 
they*11 give i t .  
Worked harder when 
she saw her grades 
go down. Goes to 
library. Goes for  
help i f  she needs 
i t .  Sa tisfied—is  
aware o f Supportive 
Services. There's 
help available—i t ' s  
up to  the student to  
get i t .  Would come 
to MSU to study.
Has become more

Hasn't gotten to  
learn to take te s ts  
—her "downfall.”

Asserted herself a t home 
with her father to  get 
to come. Made her own 
decision to come. Per­
ceives people as open and 
friendly. Did seek use 
o f  a th le tic  fa c i l i t ie s .  
Joined the track team. 
Thinks more about the 
future. Tries to see 
other people's views. 
Never really thought o f  
herself as a minority.
Six close friends. Is 
outgoing. Offered to  
help a fellow student.

People are differen t— 
can ta lk  more openly 
with friends a t home. 
No extracurricular 
a c tiv itie s . Hasn 't 
gotten involved with 
sports events.



R a t e r ' s  Name Jackie  Skubal

In te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

22—
cont.

studious. Friends 
help her with home­
work. Friends moti­
vate her. Used the 
Learning Resource 
Center. Talks with 
advisor about classes. 
Seeks out sophomore 
for advice. Knows 
i t s  up to her what 
she does academically. 
Used Supportive Ser­
vices. Tries to get 
to know teachers.
Tries to keep up. Go 
to the Prof for help.

Gets along with friends. 
Friends are used for  
support. Uses fa c i l i t ie s .  
Hen's IH—Jenison. Room­
mate i s  good. Influences 
her. Feels people care. 
Belongs to a Chicano group. 
Likes the dorm l if e . Rad 
to  explain to  her mother 
and brother why she had to  
come a fter  her father's  
death. Iden tifies w/HSU. 
Plans to return. Accepted 
as Chicano aide.

13 Switched to engineer­
ing. Because they 
help Blacks more.
Took a class to  
learn how to study. 
Went to  counselor. 
Studies with friends. 
Shares her informa­
tion w/friends 
regarding programs. 
Friends motivate her 
studying. Went to

Switched major 
twice.

Would choose MSU. Takes 
awhile to get adjusted. 
Doesn't rea lly  miss her 
friends except her best 
friend. Feel she's 
learned more academically. 
Grown as a person. She 
fee ls  being away from her 
mother i s  working out fine. 
The environment made her 
change. She fee ls  fine  
as a minorty a t MSU. Four

(None)



R a t e r ' s  Name Jackie Skubal

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

13—
cont.

Supportive Services to 
find out how to get 
involved. Developed 
some relationship with 
faculty. Worked hard 
—got a l l  the help she 
could—used tutoring. 
Weed to se t goals and 
need a direction.

close friends. Introduced 
herself—met people (at 
dances). Both black and 
white friends. Goes to  
dances, bowling. Gener­
a lly  likes dorm l i f e .
Wo social and personal 
pressure. Went to bas­
ketball games. Planning 
to return in fa l l .

14 S t i l l  a business 
major. Went to talk  
to her teacher about 
the trade. Went to 
Supportive Services 
meetings. Friends 
motivate her to study 
—compares herself. 
Used Supportive Ser­
vices' tutors. Would 
see the profs for  
academic problem.
Went to Black busi­
ness group. Estab­
lished some rela­
tionship for /with  
profs. S its  in the

Sees the work as 
hard. Is fa ilin g  
CPS and math.
Feels intense 
academic pressure. 
Doesn’t  seek help.

Realised she needed to  
control her temper. Real­
ised  that she needed to 
get along. Family and 
friends think she's gotten 
nicer. Thinks she's 
thinking o f other people 
more now. Feels she's 
grown up a lo t. Environ­
ment forced her to change. 
Hade her roomates think 
she liked them because 
she knew she needed to  get 
along with them. Gets 
along b e tter  with white 
people. Has close friends 
(a ll black). Feels

Didn't have a good 
outlook a fte r  orien­
tation. I t ' s  so big. 
Didn't get along w/her 
white roommates. Would 
not choose MSU again; 
would want more blacks. 
She sees she has no 
place to  go to go out. 
Doesn't use any fa c il­
i t i e s .  Just goes to 
class and to her room. 
Doesn't go around tryinc 
to meet people. Would 
go to her mother w/a 
personal problem. Wo 
extracurricular. Wo



R a t e r ' s  Name Jackie  Skubal

In te r - Academic Social
V1CWCB

Code
Number

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

14 
cont.

front o f  class.
Asks questions— 
uses o ffice hours. 
Studies a lo t. 
Fesidence hall helps 
you study—everyone 
else is .  Enjoyed 
nat sc i—learning 
about yourself.

friends support her— 
talks to them. Iden­
t i f ie s  with MSU. Flans 
to return to get a good 
job.

social l if e  to speak of. 
Doesn't rea lly  want to  
go to college.

IS S t i l l  enrolled in 
her original major— 
journalism. Sought 
help from Supportive 
Services to get out 
o f large classes 
and get tutors.
Saw Supportive Ser­
v ice s ' counselor. 
Feels counselors 
care about her.
Knew where to  get 
academic counseling. 
Goes to the library 
—watched who she 
spent time with— 
you tend to study 
i f  you*re around

Uo relationship with 
faculty. Gets ner­
vous taking te s ts .
So bad that she 
flunks.

MSU is  what she expected. 
Would s t i l l  choose MSU. 
She tikes i t  here.
People are OK. Black 
people s tick  together. 
Content with herself as 
a minority. Signed up 
for a white sorority  
rush nto see what would 
happen." Has a lo t o f  
friends; ten close 
friends. Close friends 
w/roommate. Sees herself 
as the idea-perscn. I'm 
my own person. Knew 
about Tjie Answering Place. 
Knew about counseling 
places. Writes for

Stayed in my room and 
studied. I  never went 
anywhere. Friends came 
to me. Friends never do 
anything without each 
other.



R a t e r ' s  Name Jack ie  Skubal

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

1 5 -  
con t .

people who study. 
I t ' s  important to 
budget your profs 
personally. Enjoys 
tutoring.

People's Choice. Black 
Caucus—active. Discov­
ered she couldn't party 
a lo t and seems to have 
adjusted to  dorm l i f e .  
I t ' s  a l l  righ t. Do 
things by yourself some­
times. Feels the school 
s p ir i t .  Will be return­
ing.

16 S t i l l  in the same 
major—retailing. 
Went out and got 
help in class. Used 
Supportive Services 
fo r tutor. Saw his 
advisor. Friends 
motivate you to 
study. Used Sup­
portive Services.
Has a relationship 
with a few profs. 
Need to learn not 
to le t  bad grades 
upset you so much 
you can't function. 
Realized he had

Would s t i l l  choose MSU. 
Likes i t  here—the 
campus, the peoplet no 
big racial hang-ups. 
People are friendly. 
Parents fe e l he's more 
independent. He fee ls  
he’s more independent. 
Changed as a resu lt o f  
the new environment.
I t ' s  challenging being 
a minority a t MSU. Has 
about 10 friends—both 
races. "Talks to any­
body. " No problems with 
friends. Two to three 
close friends. Talked

Feels like  one in a 
million sometimes.



R a t e r ' s  Name Jackie  Skubal

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

16—
cont.

trouble w/Econ 200. 
Waited too long to 
get help.

w/counsetors and 
advisors. Black Caucus. 
Dorm student government. 
Dorn publicity . IN— 
basketball, parties.
Have to take the good w/ 
the bad. Do for yourself 
what you can. Keep a 
close relationship with 
someone who'll motivate 
you. Believe in your­
se lf . Adjusted to dorm 
l i f e .  Will return—wants 
to get through

17 I  have to get my­
s e l f  together. In 
engineering s t i l l .  
Discovered you have 
to study to  get 
through. Gets 
some academic moti­
vation from friends. 
Thinks the advisor 
and counselors in 
engineering care 
about him. Goes 
to teachers fo r

Not studying—low 
grades. Hasn't 
learned study habits. 
Advisor i s  worried 
about how he's doing 
but he won't go to  
him—fee ls  he must 
do i t  alone. Hasn't 
adjusted to  not hav­
ing to go to  class. 
Hasn't used Suppor­
tiv e  Services.

Changed dorms because 
he's unhappy. Would 
choose MSU. Isn ft  both­
ered about being a minor­
i ty  a t MSU—no bad expe­
riences. New friendships 
—three to four. Got 
along well w/his room­
mates. Friends give him 
support when he's down. 
Does w eigh t-lifting a t 
at IM. Tried to correct 
what he's doing wrong—

I t  scares you to have to  
go up to  the Supportive 
Services o ffices—a lo t 
o f trouble.



R a t e r ' s  Name Jack ie  Skubal

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

17—
cont.

academic problem. 
Minorities in Engi- 
neering program. 
Knows a teacher 
in engineering.

s t i l l  working a t i t .
Wants to  stay. Likes the 
residence hall because of 
friends. Plans to return 
—likes i t .

IB S t i l l  in theatre. 
Feels friends 
motivate her aca­
demically. Vent 
to see her advisor. 
Talked to graduate 
student. Gets to 
know one or two o f  
teachers per term— 
talks to them. 
Studies. Remember 
that academics is  
why you're here. 
Don't le t  i t  s lide .

Parents are in Germany.
Has to re ly  on herself and 
friends. Friends thought 
she seemed more sure o f  
herself. Making her own 
decisions. She fee ls  she 
has grown up—you have to 
rely on yourself. Learned 
b e tte r  how to deal with 
people. Changed due to  
her environment in a doim 
w/upper classmen. Real­
ized  that l i f e  is  not easy. 
You need to rea lize  that. 
More responsibility.
Three to f ive  close friends. 
Mostly white. Feels 
friends support her. Meets 
people a t concerts, cafe, 
class. Plays intramural 
football and so ftba ll.
Is in theatre. Goes to

Finds people aloof.



R a t e r ' s  Name Jackie Skubal

I n te r ­
viewee

Code
Number

Academi c Social

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Indica tors

IB—
cont.

concerts, movies, parties, 
e tc . Tries not to le t  
people get to you. Try to  
understand why people do 
what they do—learn from 
other people. Considers 
herself a Spartan. Never 
had to use Supportive Ser­
vices. Will return to MSU. 
So far—or might try  to get 
into a more specialised  
school.

R ate r 's  Name Prank Cusmano

10 Thought school 
would be rea lly  
hard—isn ’t .  Was 
in office ad— 
non-CPS. Studies 
a t la st minute.
Not that hard yet.

Plunked Nat Sci. 
Hasn’t  se t up 
good study 
habits.

Thought school would be 
outrageous and wild.
Would choose MSU again. 
Eight close friendships. 
PCW. Goes to  other dorm 
and parties. Orpheus 
Choir. A Spartan front 
runner. Will come back— 
likes MSU a lo t.

Not that many blacks— 
races separate. Whitet 
do better on te s ts . Of 
our side. Lonely out­
cast as a black. Dorm 
noisy.



R a t e r ' s  Name Frank Cusmano

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

11 Med Tech, now. 
People in dorms 
helped her, when 
she had trouble 
on a paper.

F irst paper really  
cut down and i t  hurt. 
Had teacher who 
wouldn't make time 
to help her. Older 
teachers ev il.  
Five-hundred stu­
dents in class and 
can't ask questions.

Boyfriend goes to school 
here. He's a junior. 
Would go out o f sta te  
i f  she had money—any­
place warm and smaller 
to get more help.
Social l i f e  OK up here— 
people rea lly  friendly— 
easy to laugh. Everyone 
says she's to st weight. 
Vocabulary has changed— 
fee ls  she's grown up. 
Studies with friends. 
Seeks help. Works a t 
library. A Spartan.
Will return.

Wasn't hard to adjust.
Knew people here and had 
v is ite d . Would even 
races up—older teachers 
not up with times—don't 
give equal opportunity. 
Lots o f things unfair. 
Feels she goes through 
hassles cause she's black. 
Misses family and friends 
to ta lk  to. Doesn't 
tru st people here to 
share with and being busy 
misses social l i f e .
Feels mistreated because 
she's black. No relation­
ship with faculty. 
Depressed over no major.

12 No pref—maybe 
Spec Ed. Teach 
study s k il ls .  
Feels good that 
studying has a 
good outcome.

A lo t o f  homework. 
Has to  spend a lo t  
of time. Has had 
bad grades.

People are nice/open. 
S atisfied  with MSU. 
Particularly Supportive 
Services. Would go to 
Mexico to study Spanish. 
—Would come here other­
wise. Quieter—thinks 
more about future.
About s ix  close friends.

S tr ic t parents. Dad 
didn't want her to go. 
Wasn't ready for bigness. 
People competitive.
Misses friends/different 
here. No extracurricular.



R ater*s  Name Frank Cusmano

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Indica tors

12— 
cont.

Uo problems w/whites.
They're in teresting. Has 
sought help and found i t — 
Feels others on s ta f f  care 
about her. Is a Spartan— 
not into sports. Plans 
to return. Is a Chicano 
aide next year.

13 Came for business 
program and finan­
c ia l aid. Switched 
out o f UP to  Engi­
neering because o f  
black counselor cold 
free tutoring. 
Sought out coun­
selor. Feels 
academically 
"wiser."

First term rough.
Had to take a class 
to learn how to 
study—burned out. 
Would have more 
black profs. Would 
have te s ts  not 
multiple choice on 
computer form. Hard 
to fe e l a t ease 
being "token.n

Ho disappointments w/ 
social l if e .  Would s t i l l  
pick MSU. Takes a while 
to  get adjusted and make 
contacts. Feels has grown 
as a person. Getting along 
without Mom ju s t fine.
Four close friends. Picks 
up information from friends 
Friends motivate to study. 
Talked v/counselor a t Sup­
portive Services. Worked 
hard to make i t .  Used 
tutoring services. Got a l l  
the help she could. Deter­
mination and a clear goal 
to make her go and get help. 
A Spartan. Will come back.

Blacks leaving MSU3 
because whites not 
helpful. Misses Mom 
and talking to her. 
Doesn't iden tify with 
campus culture.



R a t e r ' s  Name Frank Cusmano

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

14 Good school for 
business. S t i l l  
in Bus. Mgt. 
Studies math and 
CPS.

Would open Supportive 
Services to other 
blacks. Peels 
can't go any, must 
study a l l  the time.

Doesn’t  cry as much or 
get mad as much. Would 
not choose MSU again/ 
another college half 
black, half white. She's 
gotten nicer, not as 
mean, got to study.
Has grown—social pres­
sure helped. Has 
friends—get along Letter 
with whites. Friends 
provide motivation and 
some iden tity . Uses 
Supportive Services. 
Advice: Study. Would 
come back, has 
experience.

School rea lly  big / 
Thought there'd be more 
blacks. Fiance not here. 
Disappointed with orig­
inal white roomates. 
Things not what she 
expected. Fewer movies 
here—s i l l y  movies for  
white folks. Really no 
social l i f e  here. Dis­
liked tr ip le  and long 
tr ip  to John and food.

IS Not as hard as she 
expected. Got out 
o f large class into  
smaller class. Goes 
to Supportive Ser­
vices. Goes to  
workshops. Learned 
to budget time.
Bung around with 
people who studied.

No individual help. 
Change large classes 
to small ones. Need 
more teachers. Get 
to know prof. Too 
much pressure to do 
on one day.

No expectations. Day­
dreamed about being on 
own. Social l i f e  good— 
meet expectations. Would 
s t i l l  go to MSU—large 
and close to home.
Blacks s tick  together 
and help one another. 
Social l i f e  same as a t 
home. Made a lo t o f

"People *s Choice" needs 
funds. Need more help 
from black aide/mostly 
social. People are (?). 
Misses family—being 
around friends. Rooms 
too small—community 
bathroom—people too 
close/noisy. No rela­
tionship w/faculty at



R a t e r ' s  Name Frank Cumano

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica tors

Unfavorable
Ind ica tors

15—
cont.

friends. Ten close 
friends. People came 
to  her to be friends— 
gets a sense o f  support. 
Black and white. A 
leader. Hasn't needed 
help—f e l t  counseling o f  
Supportive Student Ser­
vices was positive .
Really aware o f resources 
and uses them. Dances, 
writes fo r "People's 
Choice/ '  active in Black 
Caucus. Supportive 
Services very helpful. 
Hasn't changed a t home. 
Friends say she's not as 
crazy. Becoming more 
feminine. More inde­
pendent. ”Ice skates 
incident and white 
sorority/prejudice.

MSU. Guys press you. 
Cliques dangerous. Not 
a Spartan? Don't be 
hostile toward whites.

16 Friendships motivate 
to  study. Seeks out 
prof(s) and has 
relationship.

Harder academically 
thayi he anticipated. 
Have to be indepen­
dent. Have to find  
counselor. Earn 200.

S is te r , high school 
friend here. Counselor 
said MSU had good busi­
ness school. Likes 
people and campus. No

Improve supportive ser­
vices. Use summer 
orientation to le t  people 
know what's going on.
CPA up and in eyes o f



R a t e r ' s  Name Frank Cusmano

In te r ­
viewee-

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

26— 
cont.

racia l hangup here.
Would come here again. 
Hisses family support. 
Friends think he's 
changed. More in te l­
lectual. He fee ls  
broader minded.
Parents fe e l he is  more 
independent. A "chal­
lenge" to be a black.
A rea lly  positive  
attitude toward an 
adverse situation.
Has made friends— 
about 10 close friends. 
Talk to anybody— 
excellent relationship 
with black and white— 
some support from two or 
three closest friends 
who are black. Likes 
brotherhood/family fee l-  
ing o f closeness. Will 
return.

freshmen. One in a 
m illion—by lecture hall. 
Lack o f  privacy/food.



R a t e r ' s  Name Frank Cusmano

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

17 (None) (None) Wont' give up. Wanted 
to go to a big school, 
lo ts  o f  people want to  
help. Wants to  do by 
s e lf—knows he has to. 
Changed dorms to find  
more personal feeling  
and friends. I t  is  
friendly here—wouldn't 
change school. Three 
to four close new 
friends. Tries to  
correct what he was 
doing wrong. He wants 
to  be here. Feels he 
hasn’t  changed.

Bad study habits.
Social l i f e  with g ir ls  
not as good as expected. 
Bid dream people going 
to be booking whole time. 
Keeps DPS from giving 
tick e ts . Improve trans­
portation arid cooking o f  
food. ’’Refects?” 
assistance?? food not 
always there.

18 (None) Make classes 
smaller—reduce 
s ize  o f  student 
population. More 
personal. Academic 
pressure is  great.

M ilitary family. Happy— 
daydreamed about MSV. 
Would s t i l l  pick MSII— 
good dorm. Keen insight. 
Would go to d ifferent 
school for 2nd, 3rd yr. 
Misses solace o f family. 
Moving around a lo t has 
helped. Friends said  
she*d changed: surer. 
Feels she’s grown up and

Classes too big. Compe­
titio n  too s t i f f .  Living 
in small dorm and having 
to live a l l  term with 
people. Parents in 
Germany—must stay here. 
Everything too huge, too 
larget impersonal.
People cold, non-caring. 
Blacks standoffish3 
whites aloof. Would tike



R a t e r ' s  Name Frank Cusmano

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

18—
cont.

changed. Have to  rely  
on se lf . Very mature 
18-year old/respcnsibil- 
i t y .  Blacks standoffish, 
whites aloof. She can go 
either way. A lo t o f  
acquaintances—few 
friends. Maybe three to  
f iv e  close friends. Get 
support. A Spartan. Is  
important, wants to  see 
school excel.

to have black friends. 
Small dorm.

19 Vent to see prof 
(ATL). Learned how 
to do self-paced 
class more success­
fu lly  Vinter term. 
Would return cause 
classes aren't so 
bad, thinks she's 
learning—w ill know 
even more by next 
year. See prof/ 
other students/help 
at engineering bldg. 
Relationship with

No help from profs— 
"Hot like I  thought 
i t  would be" English 
class. Self-paced 
classes—needs more 
structure. "Gotten 
worse academically." 
Based on grades. 
Segregated in math, 
engineering class 
liked i t  the best. 
Doesn't go to Sup- 

1 portive Services 
1 when they ask her

R a te r 's  Name Cindy Smyth

Vrote to  Admin, about 
Fin. Aids. Inform blacks 
about Supportive Ser­
vices/tutoring/studying  
(response to concerns o f  
peers). Misses family, 
not friends, not social 
l i f e . Misses instru­
ments/job/hobbies.
Changed for the betters 
responsible, more grown 
up. Three close friends. 
Support—they lis ten /  
confidential. Motivation

Run around an Admin.
Bldg. No extracurricular. 
??illness?? No Spartan 
iden tity . Doesn ' t  attend  
sporting events.



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee

Code
Number

Academic Social

Faborable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

19—
cent.

ATL profs and engi­
neering. How did  
you survive? 
Studied and went 
to class/sought 
out help. Advice: 
Study extra hard/ 
know i t  w ill be 
tough. Academic 
pressures: go to 
math everyday.
Need b e tter  study 
habits.

to—goes someplace 
else  for help.

to study. Know two 
in fluential people she 
fee ls  care about her. 
Rely on mother/friends 
personal prof. Movies> 
some parties. Church. 
No social pressures.

20 Flexible in terms 
o f academic major. 
Talked to advisor 
when having aca­
demic troubles 
Winter term. Uses 
Office o f Suppor­
tiv e  Services— 
didn 't go Fall 
tern—has gone 
recently. Has a 
tutor. Next yr. 
w ill go sooner. 
Couple o f profs he

Concern/confusion about 
”racial barrier”—Black 
Caucus, classes. Edu­
cate inner c ity  blacks 
about Developmental Pro­
gram—admit/recruit qual­
if ie d  black students.
(Wouldn’t  choose MSU 
because o f  weather— 
degree program.) Growing 
up/becoming brighter— 
family says ’’th a t’s good.’ 
All corments have been 
positive . Independent—

Social kind o f  boring/ 
routine now—but good 
a t beginning.



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

20—
cent.

can talk to—has 
seen during their  
office hours. Hots 
did you succeed? I  
did my homework/got 
good study habits. 
"Books f i r s t ,  social 
l i f e  second." Pres­
sure to maintain GPA. 
Good experience: 
Communications 115.

see l i f e  broader. Made 
a special effort: only 
went home once Fall tern, 
so he could get adjusted— 
long adjustment period. 
Being a minority is  a 
challenge—try  i t  out 
w/everybody. Twenty-five 
close friends—made them 
by eating in th eir halls, 
made i t  a habit to v i s i t  
people in spare time (a 
lo t) . Participate in dorm 
activities/Caucus activ­
i t i e s .  Tries to do every­
thing w/somebody e lse— 
"good habit." Knows 
south complex director 
personally. Plays 1M 
sports—help organize show 
and host in pageant—Black 
Caucus—rep to  dom coun­
c i l .  Parties. Likes 
having people around.
Why? Decision to join  
fra tern ity . Spartan 
iden tity . Will return— 
happy most o f the time.



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Indica tors

21 Talked to roormate 
about i t  (poor 
grade on te s t ).
Got help from 
friend fo r next 
te s t. Person o ff-  
campus she asks 
about how to  study. 
Knows one prof on 
personal level. 
Success so far; 
realized had to 
study moret learned 
b e tter  writing 
s ty le . Advice: I f  
you need helpt ask 
for i t .  Psych 
class good expe­
rience (content). 
Supportive Services 
(J. Turner)—help­
fu l (need better  
academic advising).

Heard Nursing program 
was unfair. Studied 
hard for Bio Test 
Fall term—got 1.5— 
had a neg. feeling  
until Winter term. 
Profs don't rea lly  
care. Change Univ. 
Requirements (Hum & 
Soc S ci). Whites 
don't have to study 
as hard as she does. 
Nat Sci bad experi­
ence (content).

Has made two close 
friends—sharing academic 
concerns. Has talked to  
RA. Marie Hanson has 
helped her adapt (talked  
about GPA). Spartan 
iden tity  during basket­
ba ll.

Hasn't gone out as much 
as she expected. People 
aren't as friendly as 
she's used to (g irls  
and guys). Freshmen 
shouldn't have to live  
on campus. With home 
friends can be s e lf— 
a t MSU fee ls  like she 
must act tike everybody 
else—D etroit. No 
changes since being 
here. Being minority 
"gets to  me"—fee ls  like  
whites are always check­
ing up on me. Pressure 
to  pledge a sorority  
(avoids them). Didn't 
go to foo tball because 
would be with too many 
whites.



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

22 Chose MSU because of 
developmental pro­
gram. Took in ter­
e s t te s ts  a t Sup­
portive Services—
SS is  getting  
message across to 
students. Set 
expectations high— 
so that when things 
come dam you* 11 be 
ready for i t .  Learn 
what prof to take 
for what grade. 
Pretty much what 
expected academi­
ca lly . Friends 
give motivation to  
study. Knows four 
profs/couple admin­
is tra to rs . Studies 
a l l  day Sunday a fter  
partying. Success: 
use library/ta lk  to 
prof/ask questions. 
Pressure to do well 
academically. Good 
experience ATL.

Poor academic advis­
ing—l i t t l e  help. 
Profs are no help to 
students in trouble. 
Whites hate to see 
blacks do better  
than they do.
Slumped in math 
class—d ifficu lty  
with prof.

Track team. Would give 
more re a lis tic  preview to 
new students. Family and 
friends think he's 
changed. Feels he's 
cJumged a l i t t l e —more 
serious about l i f e — 
questioning things around 
him—looking for two 
sides o f story—did th is  
by listening. Tries to  
make as many friends as 
possible—fee ls  adjusted. 
Five to s ix  close friends. 
IM sports. Parties/  
movies. Learn to  live  
w/different types o f  
people.

"Deceived" about res. 
halls—how college w ill 
be. Expected more 
blacks—fee ls  aca­
demically disadvantaged 
to whites* Not what 
expected socia lly .
Lacks personal attention  
Would s ta r t a t junior 
college. No real 
Spartan iden tity .



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

22—
cont.

Advice: Study 
before partyinq.

23 Getting help from 
profs. Harder here 
and studies more 
here. Knows ATL 
teacher—helped her 
learn how to deal 
w/people. Ta Iked 
to counselor about 
academic problem— 
has been helped so 
far. Sent to LHC 
for studying tip s  
and to pay prof.

Disappointed in 
grades. Feels profs 
get on her because 
she’s black—not as 
much as in Fall— 
beginning to under­
stand them more— 
they don’t  rea lly  
care what happens to  
you. Ho place to 
study in dorm. Pres­
sure in not knowing 
how to study. Hasn’t  
talked to anyone from 
Supportive Services. 
Trying to do i t  on 
own—wished she’d 
gone. Hot planning 
to  return because 
o f GPA.

Did something about not 
meeting enough people— 
started  speaking to 
people—made more friends. 
Miss family/not friends. 
Family says she is  quiet­
er, mother thinks she’s 
changed. Friends say 
changed in positive  ways. 
She fee ls  started to make 
own decisions, more 
friendly—people caused 
her to change. Three 
close friends give 
security /support—made 
friends by being more 
open and having conver­
sations—talking in class. 
Help her identify w/stu- 
dent way o f l i f e —learn 
how to deal w/people on 
campus. Friends, teachers, 
counselors help her under­
stand role as student. 
Parties, movies. Success:

Disappointed in number 
of people met. Wouldn’t  
choose MSU again—would 
choose smaller college. 
Social l if e  better  
before—easier to meet 
people. ”Feels like an 
ou tsider.” Lots o f  
a c tiv i tie s  for whites. 
Felt the need to ta lk  to 
someone about problems— 
never did. Ho extra­
curricular.



R a t e r ' s  Name Cindy Smth.

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Indica tors

Favorable
Ind ica tors

Unfavorable
Indica tors

2 3 -  
con t .

talked to a lo t o f  
counselors and students 
gave her encouragement— 
now she's used to i t — 
is n 't  that hard anymore. 
"Any help is  b e tter  than 
none." Advice: "Know 
yourself f i r s t—then you 
can know everybody else."  
Spartan iden tity .

24 Everything is  what 
she expected except 
small change in 
grades. Always 
tr ie s  to get black 
profs. Talked to 
academic advisor— 
flunked psych class. 
Has had tutors since 
Fall term—counselor 
in Supportive Ser­
vices. Advisor in 
hall—help define 
role . Relationship 
with two Hat Sci. 
profs. Success: 
Studied! Vent to

Bad—flunking 
course.

Talked to  friends before 
coming about dorm l i f e /  
places to go out. Day­
dream about getting away, 
roommate, foo tball, dat­
ing a football player, 
basketball. Came to MSU 
to get away from old  
friends. Likes social 
l i f e .  Would s t i l l  choose 
MUS—hated i t  a t f i r s t .  
Got sick a l l  the time— 
flunked a class. Mother 
says a ttitu de has changed 
—voice—talk "whitish." 
Boyfriend sees changes— 
appearance. She thinks

B.C. is n ’t  strong 
enough. Hot many 
places blacks go out 
to . Ho extracurricular 
because she works.



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

24— 
cont.

tu tors—got tutors 
before having prob­
lems. Advice:
Build good study 
habits. "No aca­
demic pressures." 
Good—30 on psych 
mid-terms. Sup­
portive Services 
very helpful!

she’s changed—more stable  
—took on responsibility. 
Seven close friends—does 
not know how she did i t — 
listening to problems. 
Support—motivate to study 
—go to library—quizzing 
each other. Talks to soph 
roorrmate and HA. Bowling, 
tennis. Spartan iden tity  
—Homecoming game. Will 
return, likes MSU.

25 Class l i f e  i s  what 
she expected. Would 
s t i l l  choose MSU— 
you can learn i f  you 
apply yourself. 
Friends think she is  
"getting educated." 
Changed study habit 
from high school— 
had to to make i t  
in environment. 
Relationship w/one 
prof in ATLS talked 
to him when she 
wanted to drop out

Changing major.
Stuffy profs3 hours 
decoding books she 
can’t  understand.
Had to take night 
class. Doesn’t  know 
who to ta lk  to about 
academic problem.
Gets run around from 
advisor. Wanted to 
drop out cause o f  
profs. Most pressure 
i s  academic (pressure 
at end o f  tern)— 
worked harder during

All wanted her to  stay 
home,  came to MSU anyway. 
Doim l i f e  i s  what she 
expected. Recommends: 
minority career speakers3 
study habits. Make i t  
easier to  adjust. Family 
says she’s calmed down, 
responsible. Has learned 
to stand on own two fe e t3 
be se lf-su ffic ien t. Made 
f iv e  close friends; some- 
times3 give support in 
times o f  personal lives. 
Good influence from grad

Got run around f i r s t  
week—name problem. OK 
a fter  got through red 
tape. Impersonal3 
scary. Has f e l t  shut­
out (socially in res 
hall). Wouldn’t  go to 
counseling center i f  she 
had to . No social 
a c tiv itie s . No privacy 
in dorm. Limited in  
transportation. Expen­
sive/high phone b i l l .  
Never been to o ffice o f  
Supportive Services



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica tors

Unfavorable
Ind ica tors

25—
cont.

a fter  winter term. 
Studied more Vinter 
term. ”Tough i t  
out"—i t ' s  rough— 
relax! Enjoys ATL 
and History. Aca­
demic advisors are 
no help a t a l l— 
should he changed.

worked harder during 
la s t 3-4 weeks to  
a llev ia te  pressure. 
Tough time in Hat 
Sci.

advisor. Talk to best 
friend personal problem. 
Delegate to hall gov't.
On committee for B.C.
Only way sh e 'll get to do 
what she wants is  to stay 
here. Is a Spartan— 
after MSU won Basketball 
Championship.

(recognizes how they 
might be able to help 
her now). Will come 
back to MSU next year. 
Transfer j r .  year.

26 Changed majors 
cause didn't like  
pre-med course work; 
can always go back 
to i t .  Had to talk  
to advisor a t Bessey 
—didn 't want to go. 
One teacher she's 
close to , ATL, fee ls  
he cares about her. 
Study hard to sur­
vive. Good expe­
rience, giving a 
speech.

Whites more prepared, 
she expected i t ,  but 
didn 't know i t  "would 
come so bad.” Hard 
to  get tutors at 
time you are avail­
able. Goes to mother 
for academic, social 
and personal prob­
lems. Can't study 
cause o f  noise in 
hall—irr ita tin g . Bad 
experience—accused 
her o f cheating. 
Doesn't want to tear 
brain to  breaking 
point.

Never been disappointed 
about being here; except 
academic disappointments. 
No social disappointments 
—knew she would meet a l l  
kinds. Took disappoint­
ments in str id e . Can't 
think o f  social changes. 
Get explanations about 
classes during Orienta­
tion. Would s t i l l  choose 
MSU—get to meet a lo t o f  
people. Doesn’t  seem to  
miss anything unusual— 
Friends say she goes out 
more now when she's a t 
home; more independent. 
Knows a lo t o f  people—

Wanted to go to Calif. 
Mother wanted her to 
stay here—only applied 
to MSU and Western. No 
extracurricular a c tiv ­
i t i e s .  Can't stand res 
h alls/likes privacy too 
much. Describes s e l f  as 
Spartan ''to a degree. ” 
Didn't give Supportive 
Services a chance. Not 
real specific  about 
characteristics o f  
adjustment. Not plan­
ning to return next yr.



R a t e r ' s  Name Cindy Smyth

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

26—
cont.

two close friends. Close 
friends in dorm, acquain­
tances around campus. 
Friends give support and 
motivation. Has talked  
to  grad a ss 't  about prob­
lems w/whites on floor— 
Pam. Go cart riding, 
learning tennis/parties. 
Need determination to  
survive. Keep social to  
minimum/party once a week 
to le t  o f f  steam. Likes 
that she gets to meet 
people.

27 Investigate univer­
s i t y  requirements 
for liberal arts  
ed; classes are too 
big. Went to talk  
to prof about 
grades (she d idn 't 
know who he was). 
Changes would keep 
people enrolled. 
Changed academically 
—studies more. For

Expected to do much 
b etter academically. 
After f i r s t  mid-term, 
realized  things would 
be more d if f ic u lt.  
Classes so imper­
sonal. Constantly 
a t the grindstone. 
Panicked when f e l l  
below 2.0. Wasn't 
informed that Soc Sci 
was soph class, no

Learn that you can't know 
everybody; be well-known; 
go through depression. 
Talk to  friend to  share 
concerns. Find mutual 
solution. Doesn 't  know 
about social changes— 
S t i l l  adapting himself. 
Learn a lo t about s e l f  in 
adapting. Feels he has 
matured, broadened out­
look to accept critic ism ,

Expected to be more 
socia lly  active. Feels 
lim ited, misses mother, 
car, job. Superficial 
friends here, no one to  
depend on. Welt known 
ath lete in high school. 
No privacy in hall. 
Doesn't consider s e l f  
a Spartan, because 
not active in varsity  
sports.



R a t e r ' s  Name Cindy Simftk

In te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

27—
cont.

academic problem go 
to somebody who has 
had class. Had too 
tutors, from Sup­
portive Services. 
Tried learning 
Hesource Center 
(didn’t  help very 
much). Has respect 
for one ATL prof. 
Had to pull up CPA. 
Got tutors. Have 
to get to know the 
system. Good expe­
rience; Psy 170, 
aced fin a l.

consideration o f the 
individual.

to reserve judgment. More 
careful in choosing 
friends. Adjusting to  
environment caused change. 
Feels racism pressure, but 
i t ’s covert—doesn’t  go 
looking for i t ,  but deals 
w /it when faced w /it. 
Friendships, 2-5; acquain­
tances. Friends remind 
him o f person at home 
in i t ia l ly  and te s t  each 
other out. Time is  factor  
in friendship. V isit other 
cafes; basketball games. 
Friends give support and 
motivation! Has talked to  
black RA in hall about 
social and academic prob­
lems. Knows Betty—talked 
to her frequently. Went 
through RA process. Bas­
ketball team; so ftba ll 
team, play River Niger, 
skating. Advice: Be 
observant, watch! Don’t  
copy—a lt .  fo r se lf . Meals/ 
laundry convenient/on



R a t e r ' s  Name Cindy Smyth

I n te r ­
viewee
Code

Number

Academi c Social

Favorable
Ind ica tors

Unfavorable
Indica tors

Favorable
Ind ica tors

Unfavorable
Indicators

27—
cont.

campus convenient/friends 
are close. Planning to 
return next year; knows 
the system.

28 Changing major—pot 
sc i too d if f ic u lt a t 
th is time. Has been 
to  quite a few peo­
ple in Vniv College 
and Supportive Ser­
vices. One person 
to ld  her to drop 
classes—"saved 
her." Helpful ser­
vices: Univ Col­
lege; Supp. Ser.,
Mr. Tate. Good 
relationship with 
ATL prof. Advice: 
"Stay in the books," 
lim it partying.
Good academic,
3.5 in ATL.

Came w/expectations 
you could get a "C" 
by ju s t glancing 
through books.
Thought she could get 
a r.O; problems w/ 
counselors in Univ 
Coll. Took a lo t o f  
incompletes. Calls 
th is place ELIMINA­
TION—doesn't fee l 
she can tru st anyone, 
i t ' s  one l i t t l e  fa iry  
land. Mould wipe out 
Univ Coll. Don't 
have a chance to  
breathe. Change reg­
istra tion . Discrim­
inated against aca­
demically. Learned 
to  stay in and out 
o f  counselor's 
office—they don't 
help you like they

"No social problems."
Wants black and white 
fra tern ities  and soror­
i t i e s  to work together. 
S ister  says she acts more 
adult (too serious?). 
Recognizes environment has 
caused her to change. 
Couple o f close friends 
(2-3), sometimes give 
support. Sometimes give 
motivation—depends on her 
mood. Two friends give 
sense o f  id en tity—Sigmas 
—she is  l i t t l e  s is te r  to. 
Knows a couple o f  in flu ­
en tia l adults; influential 
students—Greeks. Sigma 
love; social l i f e .  To 
survive, learned to con­
nive. Supp. Ser., fine  
as much as she le t  them— 
didn 't stay there as she 
should have.

Thought i t  was good 
place to come and get a 
husband. Came along w/ 
friends from high school 
to  MSU. Gets a disap­
pointment every day. 
Never got paid for  
working ("real nasty" 
about the job). Dis­
appointed about rooms— 
had 6 roorrmates. Real­
ized  expectations were 
wrong the day she got 
here. Friends say per­
sonality i s  "into self"  
more. Wasn't prejudiced 
before; now can't stand 
to be around some whites, 
Won't stop bitching 
cause others are sleep­
ing. Only support seems 
to be from high school 
friends. Made friends 
and lo st friends.



R a t e r ' s  Name Cindy Smith

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

2 8 -  
con t .

should. Lot o f  
academic pressures. 
Lots o f  bad 
experiences—esp. in 
pot. sc i. Poor 
orientation.

Personal and social 
problems; handles her­
se lf . Joined Young 
Democrats. Sigma dove, 
Supportive Services— 
dropped out a fter  Fall 
term. ”Lies to prof,"  
profs only believe 
grandiose problems. 
Doesn't like anything 
about res halls. Lots 
of personal problems/ 
fighting for men, would 
like  to be popular, to  
be known. F atalist— 
doesn't actively  deal 
w/problems. Not a 
Spartan. Transfer 
to LCC.



R a t e r ' s  Name Raymond Coleu

In te r - Academic Social
Y16W 66

Code
Number

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

19 Seeks help from 
profs. Wrote 
le t te r  to admin, 
about th eir ser­
vices. Seems 
sen sitive  to the 
feelings o f  profs. 
Had some positive  
academic experiences. 
Feels that she w ill  
do b e tter  next yr.

Doesn't want to be 
bothered with Sup­
portive Services. 
Having a lo t o f  
problems w /self-  
paced classes. Heeds 
better  study habits. 
Feels that she i s  
worse academically 
than in high school.

Social l i f e  OK. Things 
are p re tty  much as 
expected. A friend told  
me what to expect. Seems 
outgoing in terms o f  meet­
ing people. Has no 
racial problems. Feels 
that she i s  more respon­
sib le . Doesn't miss any 
friends a t home.

Had a fa ir ly  active  
extracurricular l ife  at 
home. Musical instru­
ments, e tc . Hot doing 
any o f th is now. Seems 
to  be down on a ll  the 
parties. Hot a Spartan. 
Health problems, sick a 
lo t.

20 Improving study 
habits using tutors. 
Talked about grad­
uate school. Wants 
smaller classes for 
better interaction  
v/instructors.

(Really didn 't talk  
area that much.)

Waited a l i t t l e  too 
long to seek 
assistance.

bout the academic

Things are what he 
expected. Lots o f close 
friends. Involved in 
a c tiv i tie s  o f  Black 
Caucus. Dorn rep. Happy 
here. Views s e l f  as a 
"person." Concerned 
about racial prejudice— 
tr ie s  to  keep an open 
mind. Views s e l f  as 
Spartan. Has developed 
a broader perspective of  
world.

Doesn't like to be 
alone.



R a t e r ' s  Name Raymond Coley

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

21 Talks with friends 
when she does 
poorly—usual ly 
gets better. Talked 
with prof to im­
prove her writing. 
Has received help 
from office o f  
Supportive 
Services.

Profs don’t  care. 
Should have gone to 
a Junior College to 
improve her s k il ls .  
Switched major 
because she heard 
i t  was d if f ic u lt.

(None) Stays to s e lf  mostly— 
no new friends—re lies  
on boyfriend quite a b it .  
Can’t  be herself. Does 
not fe e l she has changed 
at a l l .  No extracurricu­
lar a c tiv it ie s . Dis­
turbed by cliques.
Problem w/whites. Would 
prefer to live  o f f  
campus. No social l i f e .  
Down on sororities.

22 Went to developmen­
ta l program a t the 
beginning o f  the 
year—took exams to 
find  out what his 
in terest areas were 
—uses libraries  
when he i s  a t home. 
Would prefer a 
smaller college for  
more personal atten­
tion. Uses library 
a lo t—talks to  
profs in terms of  
th eir expectations.

(None) Made fiv e  or six  close 
friends. Runs track— 
parties a lo t. Feels sad 
about friends a t home who 
are not living up to their  
potential. More percep­
tiv e  about the world in 
general. Concerned about 
the general r ip -o ff  of 
students.

Sees a distinction  
between white and black 
services on campus.



R a t e r ' s  Name Raymond Coley

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

22— 
cont.

Has quickly learned 
the academic game, 
booking for more 
than dust a passing 
grade.

23 Academically she has 
started  to get help 
—professors and 
friends; went to  
Learning Resources 
Center for studying 
tip s .

Would change grading 
system to a curve— 
i t ' s  easier. Didn't 
expect grades to be 
th is bad. Not plan­
ning to return, 
because o f GPA.

Became more out-going. 
Friends a t home think 
she's frien d lier. S tart­
ing to  make her own 
decisions. Starting to 
think for herself. Made 
three close friends who 
are supportive. Has 
started  to examine 
herself before blaming 
others.

Expected to meet a lo t 
o f  people—i t  hasn't 
happened. Not enough 
social gatherings for  
blacks. Didn't want to 
come to  S tate—i t  was 
her mother's choice— 
would prefer a smaller 
college. Feels like an 
outsider—because she is  
black. Felt the need to  
ta lk  with a counselor, 
etc . Hasn't followed 
through on i t .  A number 
o f  contradictions in her 
answers (in terns o f  see­
ing counselors, e tc .)  
seems to be giving the 
expected responses. Or 
what she perceives as 
the expected responses. 
(Ex., would you describe



R a t e r ' s  Name Raymond Coley

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

23—
cont.

yourself as a Spartan? 
"No." Ray's comment— 
yes or no? Yes.

24 Talked with aca­
demic advisor for 
advice on a class 
she fa iled . Always 
try to get a black 
professor. Men­
tioning using 
tutors and studying. 
Register and then go 
to  Supportive Ser­
vices and get help. 
Advice to students: 
Build good study 
habits, No aca­
demic pressures.

Talked about class 
she fa iled .

Came to MSU because her 
friends were going to 
Wayne and Oakland, wanted 
to get away from them to 
meet new people. Would 
s t i l l  choose MSU; would 
not change anything. Much 
more stable—has taken on 
responsib ilities; before, 
parents did not allow her 
any resp. Made a great 
deal o f  friends; seven 
very close friends. (I'm 
not a very hard person to 
like; I  lis ten  to  their 
problems). I  plan to 
return; I  like MSU. Very 
conscious o f racial s i t ­
uation a t MSU.

(None)



R a t e r ’s Name Raymond Coley

In te r - Academi c Social
viewee

Code
Number

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica tors

Unfavorable
Ind ica tors

25 I  study constantly. 
You have to buckle 
down and study hard. 
Esp. the la st 
three weeks.

Changing major 
because of: (1) prof 
in Poly Sci classes 
were stu ffy . (2) 
Books d if f ic u lt and 
boring. Academic 
advisors are o f  no 
help. I f  I  had an 
academic problem I  
don't know who I'd  
go to . Everyone I've  
talked to gave me the 
run around. I  imag­
ine that i f  I  had 
gone to Supportive 
Services I  wouldn't 
have had such a bad 
time.

Family fee ls  she has 
calmed down a lo t—more 
responsible. She fee ls  
she i s  more responsible. 
"I've had to change, to 
adapt to your environment 
that i s  the only way you 
can survive." Five close 
friends. Delegate for  
hall gov't. Relax and 
laugh i t  out. Felt like  
a Spartan because o f  
basketball team.

I  fee l shut out—being 
in a minority—in classet 
and in dorm. I  wouldn't 
waste my time going to 
counselors, e tc . They 
don't provide any help.
I  started  to  quit a fter  
Winter term. I f  I  leave 
MSU I ' l l  leave as a 
junior.

26 Friends motivate 
each other to  
study. I  made up 
my mind to do the 
best I  could . . . 
self-determination I

Switch majors because 
the Math and Chem was 
very d if f ic u lt. My 
grade point average 
has dropped. Supp. 
Serv. could be o f  
more help i f  I  gave 
them a chance. I  
won't return. I

Socially I  knew that there 
would be a lo t o f d iffe r­
ent people and I  would 
have to adjust. I f  I  
have to get r id  o f  a 
supposed friend . . .  i t  
hurts . . . but I 'd  do i t .  
I  thought about black and 
white partying together;

(None)
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R a t e r ' s  Name Raymond Coley

I n te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

26—
cont.

plan to work next 
year.

change my mind because I  
don't like keggers. I  
like MSU on the whole. 
Students in college are 
protected. People out o f  
school have i t  harder. I  
was myself, that i s  how I  
made close friends. I'm 
not particular about 
talking to a lo t of 
people. I 'd  rather keep 
i t  to  myself, or ta lk  to  
my mother.

27 Librarian assisted  
in making my deci­
sion. I  expected 
to be a 3.5 student. 
Took two or three 
mid-terms to detect 
the pattern in exam. 
I  understand the 
concept o f the 
well-educated per­
son, but i f  I  was 
studying as much 
in high school I  
would hare been 
valedictorian.

(Hone) I'm s t i l l  adapting 
socia lly . Your horizon 
expands. Once you real­
ize  that you are one of 
55,000 students you 
adjust socia lly . I've  
learned to accept c r i t ­
icism. You have to change 
to survive. Your environ­
ment forces change.
Racism is  heret but who 
wants to go around looking 
for i t .  Involved in 
inteimurals, play, e tc . 
Advice: be observant.

(None)
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R a t e r ' s  Name Raymond Coley

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Indica tors

Unfavorable
Ind ica tors

27—
cont.

Friends help you 
study. Been 
involved with 
tu tors and the 
Learning Resource 
Center.

28 You have to  learn 
to study. (I 
learn how to  
manipulate.)

University college 
advisors have given 
me wrong information. 
I  don't like to go 
see profs—they 
don't help. I  
experience academic 
problems when the 
term s ta r ts . I'm 
s t i l l  in trouble 
when i t  ends. Pol 
Sci i s  a l i t t l e  
d if f ic u lt for me 
at th is time.

My s is te r  said that I've  
grown up. I've made 
quite a few friends 
since I've been here— 
I've also lo st quite a 
few. I  was involved in 
Young Democratst etc.

I've had s ix  roommates. 
People t e l l  me I'm 
complaining a ll  o f  the 
time. Every day I  get 
a disappointment. You 
put your tru st in these 
people and they try  to  
eliminate you. I  am 
what you might ca ll 
a fa ilu re—i f  something 
happens i t  happens.



R a t e r ' s  Name Andrew Huaine

In te r - Academic Social
V I c I Y c c

Code
Number

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

29 Daydreamed about 
doing nothing more 
than studying and 
getting superior 
grades. Dealt with 
the disappointment 
o f  getting the 0.0 
by trying harder. 
MSU has ̂ turned out 
to be pre tty  much 
what I  expected.
Save talked w/a 
counselor about 
academic problem.
For example, I  was 
having problems w/a 
math course and the 
advisor encouraged 
me and suggested 
some things that 
I  should do. A 
friend who once 
played w/our band 
serves as a role 
model for me. As 
soon as you have 
problems seek help 6 
try to  stay ahead.

Academic disappoint­
ment was when I  got 
my f i r s t  0.0 in a 
class.

Expected to  learn more 
about people. Must learn 
to get along with people 
in th is world. Didn't 
want to go to a CC because 
I  wanted to see what i t  
would be like not being 
around my parents. So 
disappointments in social 
l i f e .  I f  I  choose another 
college, would se lec t MSU 
again. Don't rea lly miss 
my friends but my l i f e  is  
up here. Has become more 
assertive. Used to be 
overly concerned about 
pleasing others. Met most 
friends through contacts 
in dorm. I  in itia ted  
most o f  them. Plan to 
return to MSU. Because 
I  like the school and 
want my engineering 
degree from State.

Before coming to MSU did  
not have any prejudice 
feeling about whites.
How that has changed 
somewhat. Being a 
minority a t MSU has 
made me fe e l more 
cautious. When having 
personal problems, I  tr y  
to work them out myself.



R a t e r ' s  Name Andrew Huaine

In te r - Academic Social
VI6W6G

Code Favorable Unfavorable Favorable Unfavorable
Number Ind ica to rs Ind ica tors Ind ica tors Ind ica tors

30 Came to college 
because I  heard i f  you 
go to  college you would 
get a good job and 
th a t*8 why I  came.
State i s  p re tty  much 
not what I  expected. 
There*8 a l i t t l e  less 
work than I  expected. 
Would choose MSU again. 
I  like the atmosphere. 
Bad a study habit in 
high schools but have 
a better  one now. Be­
ing a minorityt I  
hardly notice i t .  
Decided that the next 
te s t  I  blew I  would 
get in touch w/SS and 
they se t me up w/a 
tutor. For an academic 
problem would contact 
anyone on the floor.
I  usually ju s t go and 
knock on the door and 
ask for help. Have 
established a personal 
relationship w/my Nat

Thought I  would meet a 
lo t o f friends and I  did. 
Things are a lo t freer  
than expected. Can do 
your booking and you 
w ill s t i l l  have time for 
partying. Social l i f e  
i s  real nice. Family nor 
friends fee l that I  have 
changed a l i t t l e .  Think 
that I  am a l i t t l e  more 
in te llig en t. Met a lo t 
of friends in the dorm. 
Friends encourage you 
and l i f t  you up. Social 
l i f e —v is i t  people and 
party on the weekend.



R a t e r ' s  Name Andrew Hugine

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

3 0 -  
con t .

Sci teacher. Cam to  
MSU w/a purpose. Go­
ing to SS to get help 
was one o f the best 
things that I 've  done. 
Advice I  would give 
to newcomers would be 
to seek help when in 
need.

31 Hot involved in any 
socia l a c tiv i tie s .  
Decided to take i t  
easy and concentrate 
on my studies. Know­
ing prof is  very 
important. Asking 
questions in class is  
the way o f  le ttin g  them 
get to know you. Did 
not get uptight about 
a low grade; ju s t  
decided to  try  harder. 
Having a few academic 
problems but finds i t  
challenging and wants 
to return to prove to  
himself that he can

In college must deal w /all 
aspects o f l i f e .  To deal 
w/pressure must ta lk  to  
yourself and try  to adapt 
to  i t .  D efinitely intend 
to return to MSU. Over­
looks derogatory corments.



R a t e r ' s  Name Andrew Hugine

In te r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

3 1 -  
con t .

do better. Advice to 
newcomers—participate  
in class, get to  know 
your peer group. Who 
can and cannot help 
you. I ’m here for an 
education—not con­
cerned about what 
others say.

32 Felt very happy that I  
was accepted. Handle 
drop in GPA by trying  
harder. Teachers need 
to  be more concerned. 
Expected to learn a l l  
I  could. Would come 
back to  MSU i f  given 
the choice of another 
in stitu tion .

Grade point 
dropped during 
f i r s t  tern. Did 
not know about 
SS u n til th is  
term.

Handled disappointment o f  
a lack of men on campus 
by looking in the Lansing 
area. When I  ta lk  to my 
white friends, blacks get 
angry but i t  doesn’t  
bother me. Social l if e  
i s  p re tty  much what I  
expected. Social l if e  
doesn't bother me because 
I  did not expect to come 
to MSU to  party.

Small number o f blacks.



R a t e r ' s  Name Andrew Hugine

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

33 Relatives influenced 
me to attend MSU. 
Have talked to a 
counselor primarily 
about GPA. For 
academic problems 
would ta lk  to  a 
counselor.

Did not expect that 
i t  would requie that 
much studying. 
Another disappoint­
ment was GPA. I  
guess I  ju s t didn 't 
study. H/the excep­
tion o f consulting 
w/a counselor have 
used no other ser­
vices. Have devel­
oped no friendships 
or relationship wf 
teachers. In cop­
ing w/problems did  
not ta lk  to any 
friends. GPA is  not 
what I  wanted i t  to  
be or expected i t  
would be. Returning 
to MSU because I  can­
not afford to go to 
SC and have begun to 
adapt to MSU.

Close friends are in the 
dorm. Friends give fe e l­
ing o f support in time o f  
need. Give encouragement. 
I f  worried about some­
thing they give support 
and help. Like being 
around d ifferen t people.

Expected to  meet a lo t 
o f  people but i t  i s  not 
as I  expected. Got 
rea lly  depressed and 
s ta r t missing my family. 
People weren't very 
friendly. Wanted to go 
back home. Didn't make 
very many friends. When 
blacks and whites try  to  
communicate i t  ends up 
in an argument. I f  I  
could afford i t ,  I  would 
not come back to MSU. 
Would prefer going to 
S. Calif. Miss being w/ 
family. I t ' s  hard being 
a minority a t MSU but I  
guess i t  i s  hard wherever 
you go. For personal 
problems would ta lk  to 
my mother. Got to 
parties occasionally.
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R a t e r ' s  Name Andrea Hugine

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

34 Vhen I  received the 
le t te r  o f acceptance 
was very excited. 
decided to attend 
primarily because 
my brother attended 
MSU. Have talked  
to  a Univ. Coll. 
advisor about a 
grade point matter. 
For academic prob­
lems I  go to  an 
advisor. Studying 
and communicating 
a/people have 
helped me to make 
i t .

Disappointment—GPA 
has fa llen . Bun 
around w/financial 
aid. I t ' s  kind o f  
hard to rela te to 
white faculty. They 
hear you but. . . . 
Not rea lly  sure I  
would choose MSU 
again i f  faced w/a 
decision about a 
college again. Have 
not talked w/coun­
selor or upperclass­
man about academic 
problems. Lots o f  
people trying to get 
me into my books but 
I  have been kind of 
running around. 
Trouble w/math— 
probably my study 
habits.

Met a lo t o f people.
More than I  had expected. 
Feel I've  changed because 
I  now try  to  reason 
things out. Have made 
a lo t o f  friends. Met 
them through parties and 
other acquaintances. Also 
through classes. Friends 
give support in time o f  
need.

I t ' s  kind o f  hard to  
adjust even i f  you are 
from a large c ity .  
Expected to get away 
from the complexities 
o f c ity  life* however* 
i t  hasn't been that much 
differen t. Have about 
SO friends. No whites 
included.



R a t e r ' s  Name Andrew Hugine

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Indica tors

35 Feel very good about 
myself because I  am 
getting an education. 
Gave up a job making 
$200/wk to go to 
school so that I  
could be in a posi­
tion to help myselft 
my parents and my 
people. Expected 
classes to be large 
and nothing more than 
a number. I t  has not 
turned that way. 
Didn’t  expect to get 
very much out o f  the 
f i r s t  year except 
getting into my 
books and copying. 
Basically i t  was my 
own decision to come 
to  MSU. Others sug­
gested that I  go to 
Mich. I f  MSU pres­
ident would make 
classes smaller so 
students and prof 
could be more in

Around midterm I  
wasn’t  rea lly  pre­
pared for my exams 
and had to  book a t 
the la st minute. 
Have not been in 
contact w/SS. I  
haven't taken 
advantage o f the 
service. Uncertain 
whether I ’l l  return 
next year. I ’m 
leaving my options 
open.

A lo t o f  partying a fter  
you get your studies done. 
Sometimes you have to  say 
no. I  learn a lo t ju s t  
from the people I  meet. 
Being a minority a t MSU 
has not bothered me. Ho 
one seems prejudiced. I  
do not choose my friends 
on the basis o f  color.
Met friends in classes 
and social a c tiv i tie s .
My friends make me fee l 
good about being up here. 
In terms o f  my adapting,
I  met a lo t o f  people.

Miss being around 
family but i t  hasn't 
affected me too much 
because I  go home 
almost every weekend. 
I f  personal problems, 
probably keep i t  to  
myself.



R a t e r ' s  Name Andrew Hugine

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Indica tors

3 5 -  
con t .

touch w/each other. 
When I  need to ta lk  
w/an older person I  
ta lk  w/the prof that 
I  work for. Stay on 
top o f the materials. 
I f  you study you w ill 
make i t .

36 After I  got my grades 
back I  started  a 
study plan.

Didn't rea lly  want 
to go to college but 
my counselor encour­
aged me to do so. 
Would not se lec t MSU 
again. Would d efi­
n ite ly  not return i f  
I  had a choice. I  
want a complete 
change. Have not 
talked w/a counselor 
or older person. I  
don’t  go to any SS 
meetings because 
they are a t night 
and I  guess I  am 
fu st lazy.

I  did not expect to have 
to study a l l  the time. 
Expected to  be able to 
party more. When I  have 
problems I  do not go to  
anyone.



R a t e r ' s  Name Andrew Rugine

In te r ­
viewee

Code
Number

Academi c Social

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

37 Expected to get a 
real good education 
80 that I  could get 
a good job . Decided 
to attend MSU because 
I  had a lo t o f  
friends here. I f  I  
had to make the 
decision to attend 
another in stitu tion 3 
would se lec t MSU 
again.

Have crossed my mind 
to ta lk  w/counselor 
or teacher but have 
not. Rave had no 
one to  give advice 
since coming to MSU. 
Rave established no 
relationship w/facul­
ty  t because I  haven't 
tried . Sometimes 
before a te s t  I  
haven't studied and 
s i t  up and try  to 
cram. Rave not con­
tacted the OSS or 
gone to them for  
help. I f  I  had gone 
to the OSS sessions 
i t  probably would 
have been helpful. 
Returning to MSU to  
improve grades and 
then I  might transfer

Expected to  meet a lo t 
o f people. As fa r as 
social l i f e  would recom­
mend that people get to  
know the people on th eir  
floor. Feel that I  have 
changed because I  fe e l  
more comfortable around 
people. Friendships give 
a feeling o f support in 
time o f  need.

Miss family a lo t. Used 
to go home each weekend. 
When I  f i r s t  came I  
wanted to  drop out 
because most o f  the 
persons over there 
(Mason) were white and 
I  was uncomfortable.



R a t e r ' s  Name Andrew Huaine

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

38 Decided to attend 
MSU because o f i t s  
outstanding Vet 
program* Friends 
a ss is t academically. 
Had bad grades in 
math and Dent to 
SS to get help.
3.0 in ATL makes 
me fe e l good. Lot 
o f  pressure in Chem 
but passing i t  and 
that makes me fe e l  
good.

Wanted to be a Vet 
but find  Physio 
boring. Changing 
major to Med Tech. 
Would only choose 
MSU because I'm 
unfamiliar D/other 
in stitu tion s. Have 
not sought help 
because I  do not 
need i t .

Get along very well w/her 
three white roamates.
Did not have to move out.
I  don't see anything wrong 
socia lly . Have changed 
to the extent that I  have 
become more independent. 
Met a lo t o f  friends.
Met most friends through 
dances. Friends help me 
to iden tify  socia lly  
because I  did not go to  
many social a ffa irs before 
coming to  College and my 
friends encourage me to 
attend. I f  peer counselor 
my advice to newcomers 
would be not to hang 
with the crowd.

Don't get a fa ir  chance 
socia lly . These whites 
don't rea lly  want ue up 
here. Student govern­
ment i s  giving the Black 
Caucus a hard way.



R a t e r ' s  Name Frederick O ster

In te r ­
viewee

Code

Academic Social

Favorable Unfavorable Favorable Unfavorable
Number Ind ica tors Ind ica tors Ind ica tors Ind ica to rs

29 Expected to be accepted. 
Expected to succeed aca­
demically. Expected to 
get up here, work, and 
get superior grades.
Came to MSU because 
they had written them. 
Applied to Mich Tech. 
Engineering and s t i l l  
in i t .  Got a 0.0 and 
realized college was 
going to be hard.
Said that there would 
be disappointments.
Mould se t up d ifferen t 
teacher-student arrange­
ment so that student 
could learn in the 
students' own way. In 
order to keep more 
blacks in the school, 
now i t *8 make i t  or you 
don't. Show that peo­
ple care. Friends keep 
on his case about study­
ing, staying in the 
books i f  he's going to

Expected to learn more 
about people, a l l  d iffe r­
ent racial aspects o f  
l i f e .  Thought about get­
ting one lady. College 
sweetheart and getting  
married. Wanted to get 
away and be independent. 
Dorm l i f e  was not.
Learned to work around 
distraction . Would not 
go somewhere else because 
he values the experience 
he has learned from here. 
Has learned that whites 
don't want you to succeed. 
Probed white friend to 
find out what his views 
were on race. Doesn’t  
miss much about his family 
Doesn't miss friends that 
much. Life i s  situated  
up here. Mieses playing 
in the band. Family says 
he talks more educated. 
Focuses on himself, his 
friends say. Has more o f

Had problems with g ir ls .



R a t e r ' s  Name F rederick O ster

In te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

2 9 -  
con t .

to  be an engineer. Has 
talked w/adoisor. 
Influenced by f i r s t  
term chem teacher. He 
sensed that he was try ­
ing. When he got things 
wrongt teacher was on 
his case and he appre­
ciated that. Goes to  
advisor on academic 
problems. Advisor has 
helped him. 4.0 on 
f in a l. SS has been a 
lo t o f  help: tutoring, 
help and ta lk  about 
grades. Articulates 
ways in which Supportive 
Services help him.

a hard core3 to adjust to  
people saying one thing 
and doing another. Be­
ing a minority makes him 
fee l more cautious.
Humber o f  acquaintances. 
About 4 close friends.
How? He in itia te d  con­
versations. A ll block. 
Tries to think out per­
sonal problems on his own. 
V isits  peoplet plays bass 
guitar. Forced himself 
to  study organ player3 
thought about him as a 
role model. Donft  get 
behind. Get help when 
you need i t .  Do what you 
want to do but stay out 
o f trouble. Likes freedom 
o f dorms. Feels like a 
Spartan. Will come back 
because he likes i t  and 
wants the engineering 
degree from MSU.



R a t e r ' s  Name Frederick Oster

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica to rs

30 Knew a lo t o f  people 
a t MSU. Only school 
he applied to. Happy 
to be accepted.
Expect: go to college 
to  get a good fob. 
Wants an office fob 
su it and briefcase. 
Expected to be on his 
own. Came because 
friends came and good 
business school.
Freer than he anti­
cipated* No d is ­
appointments. Classes 
hose done him well. 
Less work than he 
thought. Would have 
classes which would 
rela te  to  career 
choices count and non- 
mafor courses. Would 
s t i l l  choose MSU.
Feels he has changed 
in te  llectual ly—now 
reads books. Friend­
ships encourage him

Would get r id  of  
fina ls. Math and 
Psych class.

Expect: Knew he would 
make a lo t o f  friends; 
no problems with g ir ls .  
Miss saying hello and 
goodbye. Has not run 
in to any special trouble 
from fo lks3 but goes to 
parties where there are 
people he can rela te to. 
Three close friends, a ll  
black. Friendships do 
provide support and get 
them into campus life .  
Roormate or his woman 
w/social problems* Last 
term was involved in 
basketball. Likes the 
dorm. Feels like a 
Spartan (esp* basketball). 
Will return.

Better food. Miss 
hanging out with buddies.



R a t e r ' s  Marne F rederick O ster

In te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
Ind ica tors

SO—
C O Y lt.

to do hie work. Has 
talked with counselors 
and tu tors when classes 
going bad. And before 
regietration. Talked 
w/business advisors in 
Eppley about course 
selection. The Black 
aid and the RA in the 
dorm are in fluential. 
Alsoj has friendship w/ 
Nat Sci teacher. Goes 
to people on hall when 
has acad. prob. Has 
used SS. Came w/a 
destination and home 
pressured. Hangs out 
a t the library because 
everyone being in the 
books t e l l s  him to do 
the same. Uses SS. nI f  
in  needs go seek help. " 
Set goals and s tick  w/ 
i t  as well as possible. 
Alternates study w/re­
laxing. Got a 4.0 on 
ATL, a fter  2 .S. SS has 
been helpful! Stress



R a t e r ' s  Name Frederick Oeter

In te r ­
viewee
Code

Number

Academic Social

Favorable
Ind ica tors

Unfavorable
Ind ica tors

Favorable
Ind ica tors

Unfavorable
ind ica to rs

3 0 -  
con t .

"If you need help, 
get i t . "

31 Felt good, because I'm 
on my way. Anxious to  
get out o f  here.
Expected a good level 
of academic challenge. 
Applied to  Princeton 
and Cornell. Pre-law; 
"yes, I  an ." Work not 
as easy as expected. 
Disappointed that he 
does best and doesn’t  
get a 3.5. Spoke to 
prof, he changed the 
grade, convinced him 
he did do the paper. 
Sometimes he has f e l t  
that he should go to 
grade advisor to check 
out program. How to 
relax in class and le t  
other students ask ques­
tions. Close with 
mother and she's been 
to school. McFall.
Two female friends.

•

Ho social expectations. 
Daydreamed a lo t to  
college: classes, prof 
reaction to  his blackness, 
how he would study. Try 
to get blacks in terested  
in running for offices. 
Dorms where the racial 
situation is  not well 
handled. Why? Because 
people (black) fe e l en­
closed. Would choose MSU. 
Knows the area, made 
friends, his second home/ 
Blacks, Jewish, and I ta l­
ian. Folks don't think 
he's changed—l i t t l e  more 
mature, doesn't think he's 
changed too much, "I'm 
s t i l l  me." College you 
have more responsibility  
and are alone. Being a 
minority: doesn't bother 
him and doesn't worry 
about what people think

Misses high school, 
discos. Talks to Mom 
every weekend (only 
child). Hot his f i r s t  
year away. Misses night 
l i f e .



R a t e r ' s  Name F rederick O ster

I n te r ­
viewee

Code

Academic Social

Favorable Unfavorable Favorable Unfavorable
Number Ind ica tors Ind ica to rs Ind ica tors Indicators

31—
cont.

Two female friends* 
Supportive Services. 
Federal Judge George 
Mize previewed the 
college life . Exam 
teachers way o f funning 
course. Assertive s e lf -  
image v is-a -v is  profs. 
Has established rela­
tionships w /all his 
profs. Controlled 
drinking and smoking. 
Didn't get up tigh t 
about low grades. No 
quarters system. Prof 
wasn't checking himself 
out.

o f  him. Geo. smack in the 
mouth. Takes no sh it.
Makes friends in classes. 
Four close friends: a ll  
black. They help motivate 
himt when to stop jerkin  
o ff  and get serious. Into 
sports. Dean o f  the complex 
—giving dim er. No extra­
curricular th is year but 
next year watch out. Get 
fam iliar w/your surround­
ings. Get involved in 
class. Get to know who can 
help and who won't. Like 
Hubbard because people are 
friendly. Peer pressure 
heavy to drink and pot.
Went to s p ir i t  meetings.
55 does well. They reason 
w/you. Let the campus know 
they ex ist. Will return 
next year. I t ' s  a challenge.
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R a t e r ' s  Name F rederick O ster

In te r ­
viewee

Code

Academi c Social

Favorable Unfavorable Favorable Unfavorable
Number Ind ica tors Ind ica to rs Ind ica tors Ind ica to rs

32 Come to MSU. Took long 
time to open up. Teach­
ers need to be more 
concerned. Sheila 
encouraged her to focus 
dawn on books. One 
grad student in the 
College o f  Business 
w/whom she is  friendly  
(black woman). Survival: 
study, saying no, force 
yourself to go and see 
prof , do what you can 
do today. Advice: study 
because th a t’s what you 
are here for. Be your­
s e lf ,  e .g .,  have the 
number o f  friends you 
normally have. Acad, 
pressure: wondering 
whether others know more 
than her. Tries to get 
a group o f students to­
gether w/dorm to work. 
Math: does well. OSS 
did p re tty  well but they 
could have done better. 
Could have been harder

Brother went to  MSU. Let 
students make up th eir  
mind whether they txmt a 
roommate. Went to housing 
for social l i f e .  Were a 
lo t more whites than she 
had anticipated. Hot 
enough men. Black Caucus 
needs to get more orga­
nized. Would come back 
because i t  has something. 
Came from middle class 
rowdy cormunity. Hot much 
previous. One s is te r  a t 
Ferris S tate, married 
(went to school), part 
time, fourth to  attend. 
Used to be loud and s i l ly .  
Used to  le t  people run 
over her, but learning to 
be forward for survival. 
TWo close friends—black 
and Arab. Help her open 
up; money. Motivate her 
to party. Counselor over 
figh t w/a roommate and 
over a guy. Problem: s e lf  
Dana/Sheila: Counselor,

Doesn’t  miss her family. 
Didn't have space to  
herself. They say that 
"I've gotten u ppity .” 
Talk proper.



R a t e r ' s  Name F rederick O ster

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

Favorable
Ind ica to rs

Unfavorable
Ind ica tors

32—
cont.

or the students. Will 
return because she has 
a goal to  f u l f i l l .

Acad. Advisor. Treasurer 
o f  Black Caucus—trying to 
get i t  together. Social 
pressure: says no. Not 
in terested in sports.

33 Smaller classes. More 
black advisors. More 
black-white comunica- 
tion. Friends moti­
vate her to  study, 
study rather than go 
and do something else . 
Talked w/counselor 
about GPA. No other 
contacts. Influential 
people: grad advisor 
and Mrs. Patterson 
(good advice) not on 
a personal basis. She 
cares about what hap­
pens to her a t MSU.
She explained Maps.
(Patterson). Black 
great advisor. Fall 
term was not good— 
but then Just started  
studying more.

Has had problems 
with her grades. 
Has not studied 
as much as she 
now fee ls  she 
should. No 
relationships 
w/profs but she 
does ta lk  with 
them.

Called home for help.
Would not choose MSU, go 
to  S. Cal. Don't miss 
friends. Don't miss 
social l i f e  because came 
to Lansing. She does fee l 
she's more independent. 
Hard, but something you 
have to  cope with. Hard 
for Black Caucus to get 
money fo r th eir a c tiv it ie s . 
Four close friends—w illing  
to do something for them 
and they fo r you—a ll  
black. Support in times 
o f  need. Friends involve 
her in social a c tiv i tie s .
No extracurricular a c tiv ­
i t i e s .  Likes meeting 
people in the dorms. No 
personal pressures. Feels 
like  a Spartan from day 
one.

Came to MSU because 
brother was here (was 
accepted also a t U o f  
M and other school). 
Wanted to leave during 
Winter term. People 
didn 't go out to her. 
Misses family—Just 
being with them. With 
older friends have more 
fun. People trea t her 
like she's got a d if ­
ferent a ttitu de. She 
does not fe e l that 
she's changed other 
than differen t friends. 
Whites are friendly 
u n til parents come.
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R a t e r ' s  Name F rederick O ster

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indica tors

33— 
cont.

Advice: must study; 
lo ts  o f fun; books 
have to  come f i r s t .  
Academic pressure 
o f  Fall term: deals 
by studying more 
and talking w/profs 
more to know what 
they want. 4.0 
good, 1.0 bad. SS 
helpful—but face 
to face cormmica- 
tion would be bet­
ter. Will return 
—likes i t j  w ill 
return.

34 Had brother that went 
here. Thought things 
would run smoothly. 
Didn’t  expect to make 
i t  easy. Applied to 
Texas Tech. Non-pref: 
Med Tech (4th day). 
People to ld  him he 
would not make i t .  
Would bring more 
black faculty.

Met more people than 
expected. Made connec­
tions. Attended MSU 
because i t  was close to 
where he lived. Adjusted 
expectations middle o f  
Winter term. "Tried to 
pick himself up the best 
way he could." Called 
home and they said, "keep 
going." Would choose MSU

System a drag: people 
run you around (on fin . 
aid). Misses family 
support3 "pushin along." 
Miss friends to talk  
with. Hasn ’t  taken 
advice to know a ll  
students—black and 
white.
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R a t e r ' s  Name F rederick O ster

I n te r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

34—
cont.

Whites hear you but 
th a t's  a ll .  More 
black students. Not 
required courses out­
side major. Change: 
i s  more outspoken and 
seems to reason things 
on his own (family and 
s e lf ) . Studies more. 
Knows a few profs. 
Acad, prob: goes to  
acad. advisor. Hasn't 
started  taking advice 
to get into books. 
Knows a couple of 
other profs (white) 
in addition to  three 
black prof s. Survival 
keys: studying.
Advice: get in the 
books. SS: friendly  
corrmcnicate—but could 
have s e t  something up 
in the dorms instead 
o f ju s t sending mail 
to the dorm.

but would go about i t  a 
differen t way. Would get 
more representation o f  
m inorities. Unfriendly 
being a minority—every­
thing se t up for the whites 
( te s ts  geared for whites 
from more advanced high 
schools). What's happnin' 
instead o f "hi guy." Made 
a lo t o f  friends. Did seme 
o f  everything—parties,  
friends build on friends. 
F ifty close friendships; 
no whites. They support 
him, push each other.
Talked w/the U. A ss't. Dean 
on GPA matters. Influen­
t ia l  students who are 
involved in gov't work a t 
capito l. Social ac tiv­
i t i e s :  going out meeting 
people. Survival keys: 
getting out to  see what's 
necessary to do. Likes the 
dorm.
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R a t e r ' s  Name F rederick  O sier

In te r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Indicators

Favorable
Indica tors

Unfavorable
Indica tors

35 Pretty good, ag. 
school, arts  and 
le t te r s . Expected 
huge classrooms, ju s t  
a number, but doesn't 
fe e l like a number. 
Classes not too 
large, can talk. 
Expected to take 
classes required— 
how to cope. Enrolled 
and has stayed in  
pre-law. Would make 
classes smaller. 
Brother finishing  
law school. Has 
gotten to know two 
profs pre tty  well.
Bad good experience 
w/Nat Sci series.
Kept up on the 
material.

Did not prepare for  
mid-term exams.
Would have gone to 
U o f  M to get b e tter  
pre-law. Keeps acad. 
problems to  himself. 
Dropped a class 
because he didn't 
get along w/prof.
Not much in way o f  
specific  actions to  
adapt. Just under a 
2.0. Dropped class 
(Eng.) called him 
down for missing 
class. Haven't been 
in contact w/SS. 
Feels that SS s ta f f  
are (?). Uncertain 
about returning.

Expect parties, concerts, 
football. Meeting a lo t 
o f women. High expecta­
tion: party in ' and women. 
Has not done a lo t o f  
partying when he thought 
he would be partying. Had 
made previous v i s i t s . 
Applied to Wayne and U o f  
M. Chose to get. . . . 
Would get more coopera­
tion between the floor  
mgrs and those who run 
dorm. More recruiting o f  
m inorities, make more o f  
a mixed crowd. Has taken 
the in itia tiv e  to learn 
about other cultures. 
Balanced racia l; $7,000- 
$18,000. Don't fe e l bad 
about being a minority. 
Should be more Latinos. 
Proud o f  being Mexican. 
Friends o f  mixed ethnic 
background. Has played 
IM sports. Friendships 
support. Talk w/Chicano 
prof who is  good friend  
w/his brother. Talks w/

Goes home almost every 
weekend. More a t ease 
a t home. Misses the 
home cookin'. Family 
sees him too often to 
see change. Fifteen 
close friendships. Has 
not sought out adults 
beyond those in his 
already established  
circ les (work and res 
hall HA). Did not 
rea lize  what he did to  
adapt. Waits t i l l  last 
minute. Bad food, mgrs 
getting dawn on you. Not 
a Spartan in the a th le tic  
fa ir  sense.



R a t e r ' s  Name F rederick O ster

In t e r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Indica tors

Favorable
Indicators

Unfavorable
Inidcators

3 3 -  
con t .

■

HA. Hits a lo t o f  the 
dances,  goes to CEFPA. 
Feeling good about himself 
for getting education. 
Don’t  le t  other people get 
you down and keep w/books.

36 Expect: Acceptance— 
another thing.
Learned from other 
students that you had 
to study more than 
expected. Planned 
study time more 
carefully. Studied 
during day rather 
than night. Would 
make classes smaller. 
Has studied more. 
Advice: organize 
study (1-2 or 3 hrs 
per day); have some 
time for relaxation. 
Made agreement w/ 
roormate that they 
would do one thing/ 
day. Liked ATL 
Black L it class.

Didn't want to  
rea lly  go to col­
lege. Counselor & 
parents pushed. 
Applied only to MSU. 
11No P ref.” Classes 
were harder than 
expected. F irst term 
was not prepared. 
Almost fa iled  psych 
because large class. 
Would not choose 
MSU. Want a complete 
change (from Lans­
ing). Would go out 
o f s ta te  to sim ilar 
college but smaller. 
Feels teachers re­
gard blacks nega­
tiv e ly  and got here 
on a humble (?).

Expected partying and 
having a good time. Would 
be a lo t o f blacks around. 
Men not as friendly as 
you would expect. Make the 
dorms coed. Thinks she’s 
wiser—knows when she’s 
being fooled. Three close 
friends. Worked with 
friends to go out to  
people in cafeteria. Met 
people in classes and 
SS bldg. Feels close 
friends help her out when 
things are down. She tr ie s  
to bring out good points 
in friends. Talks w/older 
students. Does go to 
moviess jogs3 bike rides. 
Likes RA being on the 
floor.

Find yourself wanting to  
go somewhere else.
Misses talking w /sisters  
who gave advice. Misses 
mother’s cooking. S t i l l  
sees friends same as in 
high school. Only father 
thinks she’s wilder. 
Overcrowded with a ll  
these white people.
Would fee l more com­
fortable a t all-black  
college. Friends don’t  
help her to identify  
with the U. Has not f e l t  
need to  ta lk  w/adult 
counselor or teachers. 
Hot involved in any 
extracurricular a c tiv ­
i t i e s .  Thinks o f  l i t t l e  
that she likes about the



R a t e r ' s  Name F rederick O ster

I n t e r ­
viewee

Code
Number

Academic Social

Favorable
Indicators

Unfavorable
Indicators

Favorable
Indicators

Unfavorable
Indicators

36— 
cont.

Friends motivate her 
to study i f  they 
don't study together. 
Does not know any 
profs or counselors. 
"No, none." Does not 
go w/problems. No 
service or student 
has helped her know 
what's expected. Got 
in over her head in 
not sc i. SS would 
have helped her i f  
she. . . . Wants to  
transfer down south. 
Gets bored easily . 
Would do better for  
ju s t a l i t t l e .

dorm. Groups which 
exclude her.

37 Very happy that she 
was accepted. Had 
applied to  MSU only. 
Expected good educa­
tion and good job. 
Convinced she would 
have to. Acctg. and 
s t i l l  in i t .  Fecog- 
nizes work i s  hard.

Feels bad about 
boring nat sc i.

Talked like she had 
talked with people about 
school. Set out to meet 
most o f the black people— 
and says she has made a 
good s ta r t. Thinks she 
has changed. Came because 
many friends and coun­
selors influenced.

Misses family a lo t.  
Used to  go home every 
weekend. Miss friends; 
v i s i t s ,  games. Hasn 't  
gone to counselor. Run 
in with dorm mgr. No 
extracurricular activ­
i t i e s .  No socia l. No 
friendship w/faaulty.



R a t e r ' s  Marne F rederick O ster

I n te r ­
viewee
Code

Number

Academic Social

Favorable
Indicators

Unfavorable
Indica tors

Favorable
Indicators

Unfavorable
Indica tors

3 7 -  
con t .

Changes: Advise fresh­
men to take classes 
they are in terested  
in. Would come back 
but would be more into 
her studies. Feel peo­
ple have reached out 
to help her. Goes to 
see her teacher about 
her problem. Has con­
tact w/grad advisor. 
Does her job. Take 
some classes they are 
in terested in to help 
them study for others. 
Go for help when you 
need i t .  Plans on 
coming back rather 
than transfer.

Changes: Would try  to  
get blacks organised 
closer together. When she 
f i r s t  came she was more to 
herself and didn't go out. 
Feels she thought wrong 
about people. How stays on 
weekends. Family says she 
is  more friendly and 
studies. She thinks she 
can. People she’s around 
make her fe e l wanted.
Close friendships w/both 
blacks and whites. Talks 
with roormate about profs 
and w/tutor. Moved dorms. 
Hasn’t  gone to games.

Had wanted to drop out 
in Mason dom. Boy 
friend a Carisius (?).

38 Heard that i t  was the 
best vet school. Had 
heard that many 
blacks flunked out. 
Felt good when 
accepted. Really 
wanted to cane to 
MSU (applied to EMU

Has not f e l t  the 
need to talk with 
counselor. Ho 
friendships with 
faculty.

Black students had to t o f  
parties. Anticipated 
many changes. Ho friends. 
Majority whites. Would 
they accept her? Had 
dealt w/whites in high 
school. Liked the campus 
and people her own age.

Just misses family. 
Socially, found that 
whites don’t  want blacks 
up here. Student gov’t  
tr ied  to demolish Black 
Caucus. Hasn’t  been to 
sporting events. Dis­
like food in res hallt



R a t e r ' s  Name F rederick O ster

I n t e r ­
viewee

Code

Academic Social

Favorable Unfavorable Favorable Unfavorable
Number Indicators Indicators Indicators Indicators

38—
cent.

and WMU). Anticipated 
hard work. Had 
worked job a ll  
during high school.
Had not heard good 
things about college.
Had to be independent, 
keep in books, not 
party a l l  the time. 
Physiology—w ill change 
to  med tech—did well 
in physio. Boring,  can 
not do anything until 
you get doctorate.
Chem taped lectures.
Hire profs for chem.
"The wrong thing to 
walk in to for a fresh­
man. " Depressing. Was 
prepared for i t .  Got 
info from upperclass­
men—had to get th is  
in my mind that I  had 
to do i t .  Would choose 
MSU—hasn't seen others. 
Hates to  say yes to 
leaving w/out having 
seen. Friends help each

People frien d lier. Upper­
classmen willing to say 
hi (blacks). Gets along 
with white roomates.
Didn't have to move out.
No disappointments. Really 
likes i t  up here a lo t. 
Doesn ' t  miss friends that 
much. Have learned to be 
independent. Can't ask 
Mama. But, we're going 
to stay. Three close 
friendships—people she 
knew from Henry Ford High 
dances, classes not so 
much. Friends generally 
black. Friends do support 
her. Has really close 
friend. Closer than high 
school. Friends have 
helped her get into  
parties. Belongs to  WIZ 
(Women Interested in Zeta), 
skates, parties. Slowed 
partying down. "Don't try  
to hang with the partying 
crowd." Good transport. 
Will go to  games next yr.

too crowded in rooms.



R a t e r ' s  Name F rederick O ster

I n t e r ­
viewee
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Number

Academic Social

Favorable
Indicators

Unfavorable
Indica tors

Favorable
Indicators

Unfavorable
Indica tors

38— 
cont.

other. Has older 
friend who graduated 
in business. (Don't 
pledge fresh year., 
don't le t  whites 
get you down.) Got 
a tu tor in math. 
Developed study 
habits. Figure out 
how long i t  takes 
you to learn. Just 
as to deal with 
the chem.



R a t e r ' s  Name Ann Chandler

I n te r ­
viewee
Code

Number

Academic Social

Favorable
Indica tors

Unfavorable
Indicators

Favorable
Indica tors

Unfavorable
Indicators

5 Creamed. Checked out 
profs before second 
term. Will return to 
MSU next year.

Didn’t  expect i t  to 
be so competitive 
academically.
Didn’t  know back­
ground material.
Has changed major— 
pharmacy too heavy 
and didn’t  think 
could handle i t .  
Wouldn’t  choose 
MSU—but academic 
b e tter  than black 
school. Cut classes 
when cold Winter 
term. Hasn’t  used 
OSS.

Daydreamed about being on 
her own. Goes to a lo t  
of social functions. Has 
6 or 7 close friends. Has 
been to MECCA. In Black 
Caucus. Tells s e l f  to  
hang in there and prays. 
Will return to MSU next 
year.

Expected social l i f e  to 
be better—didn’t  expect 
i t  to  be so competitive 
socia lly . Doesn’t  have 
social l i f e .  Doesn ’t  
mingle too well. Would 
not choose MSU—would go 
bo black college for 
social l i f e .  Misses 
cousin. Doesn’t  fe e l 
important—ju st a number. 
Not as independent as 
she thought she was?
Few friendships—can’t  
understand why? S its  in 
room watching TV while 
friends are dating. 
Should make OSS prog, 
meetings mandatory as 
she doesn’t  attend 
otherwise.



R a t e r ' s  Name Arm Chandler

I n t e r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Indicators

Favorable
Indica tors

Unfavorable
Indica tors

6 Expected great 
improvement aca­
demically. S t i l l  
enrolled in orig. 
major. Realizes have 
to study constantly. 
Told s e l f  that i f  
he wanted to stay 
up here,  had to  
stop partying as 
much and study more. 
Would personalize 
chem class. Would 
s t i l l  choose MSU. 
Better from aca­
demic perspective 
than Purdue and 
U o f M. MSU more 
supportive—minority 
programs and money. 
Applied s e l f  to  
books. Sought aca­
demic help when 
needed. Told s e l f  
couldn't quit. 40 
pointed math te s ts . 
Passed them and phys 
both with 3.0

Anticipated being 
rejected. Thought 
about how hard 
classes would be. 
Heard academic level 
wasn't as high.
Study habits te r ­
r ib le  a t f i r s t .
No relationship  
w/faculty. Feels 
faculty members 
don't have time to  
get close to any 
individuals. Wor­
r ie s  a lo t about 
tests/grades. Very 
low avg f i r s t  term— 
le t  social l i f e  
affect academics.

Expected good social 
l i f e .  Wondered about 
how much social l if e  
would improvet what 
roormate would be like. 
Agrees with you that 
social l i f e  i s  p re tty  
good. Would s t i l l  choose 
MSU. Likes MSU better  
than other schools.
Social l i f e  i s  good. 
Family says talks w/more 
confidence. Doesn't fe e l  
as dependent on family 
and friends. Has many 
friendships,  5-6 close 
friends. Approached 
people—introduce se lf . 
Met people in classs a t 
parties. Has both black 
and white friends. No 
problems with either. 
Friends motivate, support. 
IM sportsj skates, 
parties.

Hadn't talked to anybody 
MSU before coming. Did 
not daydream about col­
lege. Social l i f e  no 
differen t than a t home. 
Separated from friends3 
can't go home enough. 
Would even out black- 
white ra tio . Misses 
family—someone can 
ju s t be s e l f  with.
Misses hanging out 
with friends. Hasn't 
gone to any sports 
events. Doesn't belong 
to any groups.



R a t e r ' s  Name Ann chandler

In te r ­
viewee

Code
Number

Academic Social

Favorable
Indica tors

Unfavorable
Indicators

Favorable
Indica tors

Unfavorable
Indicators

9 Had gone to classes 
a t MSU before coming 
up here. Has same 
major. Heather keeps 
her inside to study. 
Adapted to studying 
every day. Learned 
to d iscip line se lf .  
Has changed way o f  
studying from high 
school. Goes to 
profs to get help 
with acad. probe. 
Goes to library 5-7 
hrs a t a time to 
study. Turns down 
social s tu f f  to  
study. Had good 
class th is  term 
in Urban Devel.

Didn’t  know a lo t  
o f  background info 
necessary to  compete 
successfully.
Weather a ffects her 
academically. No 
programs here that 
have helped her 
academically.
Flunked econ. 
Counselor doesn't 
help her. Hasn't 
been to  OSS except 
for financial (which 
actually came from 
Student Services). 
(Said she did go 
once.)

Got a lo t o f info from 
family about aspects o f  
MSU. Excited about 
leaving home and being 
on my own. Parties/has 
friends. Expected to  get 
along well with males.
Gets along better  with 
people. Few friends she 
has are s is te r 's  friends. 
Meets people a t dances, 
classes. Has black and 
white friends. White 
friends c la ss ified  "a 
step above"; don't have 
to  study; not close.
Gets support from friends 
"motivation" and iden tity  
from friends (black 
group). Knows black profs 
and TA's and students who 
are influential. Goes to  
other people to get help 
with social/personal 
problems—especial ly 
s is te r . Goes to church; 
in Black Caucus.

Sticks to s e l f  somewhat. 
Didn't expect to get 
along real well with 
black women. Has never 
rea lly adjusted to  the 
North. Weather doesn *t 
make her want to  social­
ize . Feels like a num­
ber. Misses mother. 
Doesn't have a lo t of 
friends. Choose not to  
be involved in student 
council board.
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JUDGE'S INDEPENDENT AND AVERAGED RATINGS

E valua t ive  i 
Code )

In terv iewee Judge Judge Average Interviewee Judge Judge Average
Code Number J e f f Abby Rating Code Number Ray Cindy Rating

1 3 4 3.5 19 3 4 4.0
2 1 2 1.5 20 4 .5 5 4.7
3 5 3 4 .0 21 2 2 2.0
4 3 4 3 .5 22 5 4 4.5
5 2* 1 1.5 23 2 3 2.5

6 5 4* 4 .5 24 4 4 4.0
7 4 4 4 .0 25 2 3 2.5
8 2 3 2 .5 26 3 1 2 .0
9 3* 4 3.5 27 4 5 4.5

28 2 1 1.5

In terv iewee Judge Judge Average Interviewee Judge Judge Average
Code Number Frank Ja ck ie Rating Code Number Fred Andy Rating

10 3 4 3.5 29 4 4 4 .0
11 3 3 3.0 30 4 5 4.5
12 3 4 3.5 31 5 5 5.0
13 3 4 3.5 32 5 4 4.5
14 2 2 2 .0 33 3 1 2.0

15 4 4 4 .0 34 3 3 3.0
16 4 4 4 .0 35 2 4 3.0
17 2 2 2 .0 36 1 1 1.0
18 4 5 4 .5 37 3 2 2.5

38 4 4 4 .0

♦Ann's r a t i n g .  Because o f  a l a r g e  v a r iance  in  the  r a t i n g s  of  
th e  f i r s t  two ju d g es ,  a t h i r d  judge was asked to  r a t e  th e  same 
respondents .  The f i n a l  r a t i n g  was determined by which o f  th e  two 
ju d g es '  r a t i n g s  had th e  s m a l l e s t  v a r ian ce .

Equal ly
Very Somewhat Favorable Somewhat Very

Favorable Favorable Unfavorable Unfavorable Unfavorable
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RANK ORDERING OF JUDGE'S AVERAGED RATINGS

Interviewee 
Code Number

Judges Averaged 
Rating Rank

Winter
GPAs^

31 5 .0 1 2 .5
20 4 .7 2 2.1

6* 4.5 3 2.1
18 4 .5 3 2.5
22 4.5 3 2.7
27 4.5 3 2.2
30 4.5 3 2.5
32 4.5 3 1.5

3 " "  470 " " "  "9  " 1.9
7 4 .0 9 1.3

15 4 .0 9 1.8
16 4 .0 9 2.5
19 . 4 .0 9 2 .0
24 4 .0 9 1.7
29 4 .0 9 1.5
38 4 .0 9 2.5

1 3.5 T7 2 .T
4 3.5 17 1.9
9^ 3.5 17 1.4

10 3.5 17 1.7
12 3.5 17 2.2
13 3.5 17 2.2_ - n -  - 3 .0 23 " 2 .5
34 3.0 23 1.6
35 3 .0 23 1.8

8 2 .5  " IS 2.3
23 2.5 26 1.9
25 2.5 26 1.9
37 2.5 26 2.1

"14 2 .0  " 30 1.9
17 2 .0 30 1.7
21 2 .0 30 2.1
26 2 .0 30 0.75
33 2 .0 30 2.1

-  ~  2~  ~  ~ ” 175 I s 3 .T
5* 1.5 35 2.5

28 1.5 35 1.9
"  36 170 38 2 . F

♦Because o f  a la rg e  va r ian ce  In the  r a t i n g s  o f  the  f i r s t  two 
ju d g e s ,  a t h i r d  judge was asked to  r a t e  the  same responden ts .  The 
f i n a l  r a t i n g  was determined by which o f  th e  two j u d g e ' s  r a t i n g s  had 
th e  s m a l l e s t  va r iance .

♦♦The re se a rc h e r  d id  not  f i n d  s i g n i f i c a n t  c o r r e l a t i o n  between 
an a d a p t o r ' s  r a t i n g  by the  judges  and h i s  c o l le g e  GPA.
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SUMMARY OF INFERENCES PERTAINING TO 

EACH INDIVIDUAL ADAPTOR

Favorable Adaptors

Adaptor Thfrty-One

Adaptor number th irty-on e found him self forced to  re-align  hie 
academic expectations to  a lower le v e l , and he vas able to  
accomplish th is  stage o f  the adaptive process with a minimum 
amount o f  s tr e ss .

Adaptor number th irty-on e openly shared hie perceived bosses about 
hie decision to coma to Michigan S ta te  U niversity . He missed his 
l i f e  as a high school student, especia lly  h is senior year which he 
considered the best o f  h is l i f e ,  and he missed being around his 
frien ds, the night l i f e  o f  the c i ty ,  and the privacy o f  h is own 
room. However, se lf-p erce ived  gains were few.

Adaptor number th irty-on e had estab lished  a support group that 
motivated him and indicated when he was not performing as he should 
academically. This supportive group was formed as a re su lt o f  study 
sessions involving both black and white students during mid-term and 
fin a ls  week.

Adaptor number th irty-on e had the adaptive capacity, a b i l i t i e s ,  and 
perceptions to recognise when he needed assistance in dealing with 
his new and ahanging environment. He seemed to  know to  whom, when, 
and where to  go fo r help. He thus made an attempt to master the 
new environment. He seems to  take re sp o n s ib ility  fo r  h is behavior 
and fee lin gs.

Adaptor number th irty-on e seemed to  manifest r e a l is t i c  se lf - id e a ls  
with regard to  h is aspira tions and attainments. He exh ibited  
f l e x ib i l i t y  in  sa tis fy in g  his in ternal needs which led  to  
successful behavior pa ttern s.

Adaptor number th irty-on e had estab lished  a strong sense o f  
id e n tity  with the MSU corrmmity. Furthermore, he f e l t  th a t he 
was making a contribution and was e s se n tia lly  involved both 
academically and s o c ia lly .
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A d ap to r  Twenty

Adaptor number twenty experienced le ss  o f  a need to  re-a lign  
hie academic and so c ia l expectations because they seemed to  
confirm the r e a l i ty  he experienced.

Adaptor number twenty sincerely  missed his family and f e l t  a 
greater sense o f  appreciation fo r  the warmth and cohesion he 
had taken fo r  granted when he lived  a t home. Also, he missed 
his friends and the c i ty  a c t iv i t i e s , though he f e l t  there were 
a c t iv i t ie s  that one could get involved in a t Michigan State  
U niversity. Despite these fee lin g s t he believed  his college  
experience had made him more aware o f  the scope o f  the worlds 
i t s  peoplet and h is own a b i l i ty  to survive in  i t .  More impor­
ta n tly , h is self-awareness was enhanced by h is understanding o f  
the importance o f being able to  adapt to a new environment.

Adaptor number twenty counted a very large number o f friend­
ships in h is support group, friendships which were estab lish ed  
while he attempted to  master h is new environment when v is i t in g  
and eating in other dorms during the f i r s t  few weeks o f  co llege . 
This support group3 also consisting o f  both black and white 
studentst challenged his ego.

Adaptor number twenty also had the capacity to adapt to  a new 
milieu as was evidenced by h is successful attempt to  seek out 
assistance when needed. By finding out the information needed 
in order to survive , he could deal e f fe c t iv e ly  with anxiety- 
provoking situ a tio n s ratJier than avoiding them.

Adaptor number twenty s e t goals that were consisten t with h is  
perception o f himself. More im portantly3 he had a sense o f  
accomplishing tasks that s a t is f ie d  h is in ternal needs and 
thus increased his confidence in h is own id e n tity .

Adaptor number twenty a lso  id e n tif ie d  with the u n iversity  
community and indicated  th a t he had estab lish ed  a sense o f  
com patib ility  with i t .  Moreover3 he Jtad f e l t  the Spartan 
s p i r i t  long before he came to  MSU.
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A d a p to r  E ig h te e n

Adaptor number eighteen found i t  necessary to make an academic 
re-alignment through a r e a l is t ic  process o f  ra tionalisa tion .

Adaptor number eighteen lived  in German fo r three years before
coming to  MSU, Her in a b il i ty  to  go home regularly was, to  her,
a great lo ss . She indicated that she missed her family very much, 
but accepted the fa c t that she would have to  re ly  on h erse lf  to  
s a tis fy  her needs i f  she was going to survive a t co llege.

Adaptor number eighteen, lik e  the others, had also estab lish ed  
a support group. Her group developed as a re su lt o f  attending  
classes and going to  p a r tie s  and concerts. She a lso  f e l t  that 
her frien ds motivated her when she was depressed. Again, members 
o f  th is  group were both black and white.

Adaptor number eighteen also found out who could a s s is t  her in
adapting successfu lly to  the new environment. She seemed to  
understand the importance o f  knowing how to  cope in a new environ­
ment and re lie d  heavily on assistance from graduate a ss is ta n ts .

Adaptor number eighteen had a r e a l i s t i c  and ra tional approach to  
the concept o f  se lf-re lia n ce . She seemed to  possess a socia l 
s e n s i t iv i ty  for adapting to  a new environment. She had the 
capacity to  cope with a changing environment, an a b i l i ty  to  
s a tis fy  her external and in ternal needs, and an accurate perception  
o f  r e a li ty .

Adaptor number eighteen expressed a fee lin g  o f  to ta l  involvement 
in the many aspects o f  co llege l i f e .  She had c lea rly  estab lish ed  
a p o s itiv e  rela tionsh ip  with her new environment.

Adaptor Twenty-Two

Adaptor number twenty-two had an tic ipa ted  much help or reassurance 
from "matured" upperclassmen. Also, he had expected to share a 
greater sense o f  secu rity  and id e n tifica tio n  with blacks tJtan he 
did . Academically, he found his stu d ies to  be as demanding as he 
had an ticipa ted ; however, campus so c ia l l i f e  turned out to  be very 
disappointing. Some re-alignment o f  expectations can be inferi'ed  
from h is comments, but a certa in  d if f ic u l ty  in  accomodation i s  
apparent.

Before attending MSU, adaptor number twenty-two processed his 
an tic ipa tion s by weighing his possib le  losses and gains. A fter  
returning home to  v i s i t  h is family and frien ds, whom he did miss, 
he further affirmed that he had made the r ig h t decision to  attend  
college when he lis ten ed  to  h is frien ds discuss th e ir  disappointment
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about taking a job rather than going to  college or about not having 
team ed a trade while in high school. A dditionally, since coming 
to  co llege, he f e l t  that he had become more serious and evaluative  
about l i f e .

Adaptor number twenty-two met and estab lished  h is support group as 
a re su lt o f  trying to  associate and be frien d ly  with d iffe ren t 
types o f  people. The support group, consisting o f  both black and 
white re la tionsh ips, helped to  m otivate him and l i f t  h is s p ir i ts  
when he was depressed or when he had performed poorly on an 
examination.

Adaptor number twenty-two discovered a valuable resource in the 
Office o f  Supportive Services, but only a f te r  another student 
advised him to  seek assistance there. He f e l t  he knew o f  other 
valuable resources on campus, but he d id  not appear to  have 
actually  u ti l is e d  them.

Adaptor number twenty-two also  seemed to  be a high functioning 
individual who had the capacity to formulate r e a l is t ic  goals and 
accomplish them in order to  s a tis fy  h is in ternal needs. He 
attempted to master h is environment.

Adaptor number twenty-two expressed fee lin g s o f  being involved  
and contributing to the environment by involvement in sports. 
However, he indicated that he was not a Spartan.

Adaptor Thirty-Two

Adaptor number th irty-tw o  was determined to  do w ell academically 
and accomplish her career ob jec tive . However, her self-esteem  
lessened somewhat a f te r  the rea lisa tio n  tJiat her f i r s t  term grades 
were lower than she had an ticipated . There was a resu ltan t s lig h t  
re-alignment o f  her academic expectations. A dditionally , she 
experienced culture shock when she discovered such a small number 
o f  blacks on campus, in particu lar males; she had hoped to  meet a 
possib le  marriage partner, nevertheless, she re-aligned th is  
expectation by going in to  the Lansing area and finding th is  specia l 
individual. For her, then, the so c ia l l i f e  on campus was a 
disappointing experience.

Adaptor number th irty-tw o  d id  not fe e l  that she missed anything 
in p articu lar about her o ld  environment. Further, she seemed to  
be happier being away from i t .  She d id  not miss her fam ily because 
i t  was so large and being a t MSU brought her a new sense o f  freedom 
and independence. More importantly, she f e l t  th a t she had learned 
how to  survive campus l i f e  and deal e f fe c t iv e ly  with people.
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Adaptor number th irty -tw o  made an important personal decision to  
lim it the s iz e  o f  her support group to  one black and one Arabic 
rela tionsh ip  in order to  maintain her p o s itiv e  self--concept. She 
formed her group a t mealtimes in the ca fe teria  and through another 
friendship. She f e l t  her group helped her to  maintain her s e l f -  
id e n ti ty  and esteem.

Adaptor number th irty -tw o  seemed to  be in touch with her in ternal 
fee lin gs and approached anxiety-provoking situ a tion s by focusing 
on a solu tion  to  the symptoms rather than the cause. Further, 
she d id  use resources available to  her.

Adaptor number th irty-tw o  had confidence in  her own id e n tity  and 
the ca p a b ility  to choose external goals that would s a tis fy  her 
in ternal needs. She exh ibited  f l e x ib i l i t y  in regard to choices 
that would improve her se lf-d ire c tio n .

Adaptor number th irty-tw o  was a lso  involved in  her environment 
with which she had estab lish ed  a sense o f  com patib ility . Yet, 
a t tim es, she d id  experience the pain o f being a minority student 
a t MSU.

Unfavorable Adaptors

Adaptor T h i r ty -S ix

Adaptor number th ir ty - s ix  came to college an ticipa ting  a great 
deal o f  emphasis on so c ia l a c t iv i t i e s  and very l i t t l e  s tr e s s  on 
academics. A fter discovering the complete opposite o f  her expecta­
tio n s , she was to ta l ly  unprepared to  cope with the academic and 
so c ia l dissonance in the new environment. In addition to  these 
major disappointments, she experienced culture shock fo r  she had 
expected to see a larger number o f blacks on campus. She also  
blamed her high school fo r  not preparing her fo r college and 
developed a maladaptive a ttitu d e  toward her environment. There 
w c b  no evidence o f re-alignment o f her expectations.

Although adaptor number th ir ty - s ix  came to  MSU from the Lansing 
area, she s t i l l  f e l t  the loss o f  her family though she d id  not 
acknowledge the loss o f  her fr ien ds, most o f  whom remained in  
Lansing. She f e l t  p o s it iv e  about her newly discovered a b i l i ty  
to deal more d ire c tly  with individuals attempting to  take advan­
tage o f  her naiveness about l i f e .  But she a lso  d id  receive  
negative c r itic ism  from her fa th er regarding how much she had 
changed since coming to  college.
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Adaptor number th ir ty -s ix  made a conscious and delibera te  e ffo r t  
to  es ta b lish  friendsh ips and a support group by eating a t d iffe ren t  
tab les in the ca fe te r ia . Other friendships were made in  c la ssest 
a t p a r tie s t and in the Student Services Building. She f e l t  that 
these friendsh ips motivated her to study and play baseball. She 
had three close friendsh ips; a l l  were with blacks.

Adaptor number th ir ty - s ix  obviously found anxiety-provoking 
situ a tio n s d i f f ic u l t  to  deal with and thus avoided any situ a tion  
that was ambiguous or tended to create anxiety.

Adaptor number th ir ty -s ix  a lte red  the d irection  o f  her s e l f -  
management e ffo r ts  only a f te r  she experienced a fea r o f  fa ilu re  
resu ltin g  from her f i r s t  term grades. During her f i r s t  term, she 
d irected  her e f fo r ts  toward the so c ia l aspects o f  college l i f e  
rather than the academic aspects.

Adaptor number th ir ty -s ix  was extremely d is s a tis f ie d  with the MSU 
environment and wanted to  leave i t  badly. She f e l t  that she would 
experience com patib ility  and a sense o f  cormunity in an a ll-b lack  
college.

Adaptor Two

Adaptor number two was not p a rticu la rly  overjoyed about coming to  
Michigan S ta te  U niversity. He came because he was assured that he 
would play fo o tb a ll, only to  be cut during mid-season. Although he 
expected to a tta in  a decent grade poin t average, he was doubtful o f  
his a b i l i ty  to succeed academically. Furthermore, he was very d is ­
appointed about the envirotment and the people. He f e l t  very 
strongly th at he had experienced racism. There was no evidence 
o f  an attempt to  re-a lign  h is expectations.

For adaptor number two, being out from the fo o tb a ll team seemed 
to  co n stitu te  an overwhelming loss within the new environment.
He recounted other losses a lso; he missed his fam ily and his 
associations with frien ds. Both he end his fam ily f e l t  that 
he had not changed since coming to co llege. Thus, there were 
no se lf-perce ived  gains.

Adaptor number two had withdrawn further from the environment 
because o f  the emotional impact o f being cut from the MSU fo o tb a ll 
team. He d id  not make any attempt to  e s ta b lish  new friendsh ips. 
Although he spoke o f  a few acquaintances, he seemed to  d is tru s t  
the establishment o f  close re la tion sh ips.

Adaptor nirnber two's in a b ili ty  to  s a t is fy  h is desire  to  play  
fo o tb a ll created a pattern  o f  maladaptive behaviors. He withdrew 
from the campus environment in tern a lly  in  an attempt to  avoid any
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assim ila tion  with i t .  The Black Caucus seemed to  be his only 
o u tle t fo r  the anxiety and fru stra tio n  he was experiencing.

Adaptor number two, who was dropped from the fo o tb a ll team and 
f i l l e d  with fru stra tio n  and anxiety because o f  i t ,  attempted to  
re -d ire c t th is  h o s t i l i ty  by concentrating on his stu d ies. But he 
acknowledged that th is  concentrating was done in spurts.

Adaptor number two also  was very uncomfortable and d is s a tis f ie d  
with being a minority student a t MSU and would have preferred  
attending an a ll-b la ck  college. Be withdrew from the so c ia l 
aspects o f co llege almost to ta l ly .

Adaptor Five

Adaptor number f iv e  in i t i a l l y  wanted to  attend an a ll-b la ck  co llege , 
but chose Michigan S ta te  U niversity as a la s t re so rt. She held high 
expectations fo r  an a c tive  soc ia l l i f e ,  but was extremely disap­
poin ted when she found that MSU was com petitive both so c ia lly  and 
academically. She was completely unprepared fo r  the incongruity 
she was experiencing. As a re su lt o f  her in a b ili ty  to  cope with 
the dissonance in the new environment, she developed predominant 
fee lin g s o f  socia l and academic inadequacy. Again, there uas no 
apparent attem pt to  re-a lign  her expectations, e ith e r  so c ia lly  or 
academically.

Though adaptor number f iv e  experienced the loss o f  the money she 
was used to  receiving from her fam ily, she d id  not miss any imme­
d ia te  fam ily member. She also  d id  not miss her former friends. 
However, she d id  miss the fee lin g  o f  being someone important in 
her former high school environment. She never received  any p o s itiv e  
feedback from members in her fam ily regarding any changes, but she 
perceived h erse lf  as more independent since coming to MSU.

Adaptor number f iv e  seemed to  f e e l  that she was unable to  es tab lish  
meaningful friendships because o f  her in a b ili ty  to  so c ia lize  w ell 
with people. Although she d id  believe  that she had estab lished  a 
support group, i t s  members, a l l  o f  whom were black, seemed to be 
in tro ver ts  ju s t  as she was. She d id  gain a sense o f  motivation  
and support from them.

Adaptor number f iv e  was a low functioning individual whose lack 
o f  a c lear self-im age in the new environment caused her to  withdraw 
from i t .  This inaoourate perception o f  s e l f  i s  the re su lt o f  
u n sa tisfied  in ternal needs.

Adaptor number f iv e 's  fee lin g s o f  inadequacy regarding her s e l f ­
management and her uncertainty about being in  the environment 
could be in ferred  from her asking h erse lf, "What am I  doing here?"
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Adaptor number f iv e  was very unhappy about being a t MSU. She would 
have preferred to a ttend an a ll-b la ck  co llege , though ehe approved 
o f the academic standards a t MSU,

Adaptor Twenty-Eight

Adaptor number twenty-eight a lso  wanted to a ttend  an a ll-b la ck  
college. From the very moment she arrived on the campus o f  Michigan 
Sta te  U niversity, ehe was highly d is s a tis f ie d  with the environment. 
Moreover, she came to  college with low academic expectations, 
although she re-aligned them s lig h tly  when she discovered that the 
academic standards were high. Furthermore, she experienced feelin gs  
o f  hopelessness and depression as a re su lt o f  her in a b ili ty  to  
accommodate to the new environment. In addition to  these mal­
adaptive fee lin g s , she became i l l  due to  the s tre ss  and anxiety 
o f a heavy course load which, in turn, caused her to take several 
inaompletes,

Adaptor number tw enty-eight sa id  she d id  miss her fam ily, but 
received  mixed feedback from them about changes she had undergone. 
Her most important loss seemed to be the sense o f  black id e n tity  
with her former community environment. She perceived h erse lf  as 
having become more serious and concerned about her personality .

Adaptor number tw enty-eight f e l t  that she had made and lo s t some 
friends since coming to  co llege . She also  found out that seeking 
advice from her support group could be both helpful and harmful.
From th is  i t  can be in ferred  that though she had a support group, 
i t s  influence was not very strong. Again, a l l  members o f  the 
group were black.

Adaptor number twenty-eight d id , indeed, attempt to es ta b lish  a 
resourceful re la tionsh ip  with the environment. She knew a number 
of in flu en tia l people, discussed her academic problems with Sup­
p o rtive  Services personnel, belonged to  the Young Democrats, and 
pledged a so ro r ity . Even with these available resources, she did  
not ind ica te that they had aided her in solving personal problems.

Adaptor number tw enty-eight was unsure as to  how she should deal 
with the academia an x ieties she was experiencing in the new 
environment. Although she v is i te d  her professors qu ite  frequently  
seeking assistance, her coping patterns remained unahanged.

Adaptor number tw enty-eight was a lso  highly disappointed with the 
environment, e sp ec ia lly  the aspects o f  dom l i f e .  She had a 
d if f i c u l t  time coping with roommates.
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A dap to r Tw enty-S ix

Once again, adaptor number twenty-six was not too overly excited  
about coming to  Michigan S tate University because she rea lly  wanted 
to attend college o u t-o f-s ta te . Prior to  attending MSU, she had 
feelings o f  academic inadequacy and paranoia, feelings based on 
her b e l ie f  that because MSU was predominantly white she, as a 
black student, would fin d  i t  qu ite d if f ic u lt  to succeed. She 
had expected i t  to be d if f ic u lt  academically, but the r e a lity  
o f  ju s t  how d if f ic u lt  i t  was impeded her re-alignment o f  
expectations and accommodation to the environment.

Adaptor number twenty-six missed her fam ily, friends, and home 
cooking. In terms o f se lf-perceived  gains, she f e l t  she had 
experienced and learned a great deal not re flec ted  in her grades.

Adaptor number twenty-six was an in trovert and made l i t t l e  i f  any 
e ffo r t to  estab lish  any new relationsh ips. She d id , however, have 
a small support group which consisted o f  a former schoolmate and a 
friend o f  the schoolmate's, both o f  whom were black. Additionally, 
she f e l t  these friendships offered her support and motivation.

Adaptor number twenty-six was uncomfortable in discussing her 
personal problems with anyone other than her mother. However, 
she f e l t  she had established a relationship with one black 
professor and did see a counselor once. Additionally, she 
also attempted to solve her own problems.

Adaptor number twenty-six did not re fer to  any physical behaviors 
that indicated an improvement in her self-management. In fa c t,  
she expressed a nonchalant a ttitu d e  about attempting to  increase 
her internal sa tisfac tion .

Adaptor number twenty-six an ticipa ted  that she whould have to  
make some personal adjustments liv in g  in a dorm with d ifferen t 
people. I t  was clear that she was unable to estab lish  a complete 
sense o f  id e n tity  with the environment.
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