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ABSTRACT

A FOLLOW-UP STUDY OF THE ATTITUDES OF CENTRAL MICHIGAN 
UNIVERSITY GRADUATES OF THE YEARS 1973-1976 TOWARD 

THE UNDERGRADUATE TEACHER EDUCATION PROGRAM IN 
WHICH THEY PARTICIPATED WITH IMPLICATIONS 

FOR TEACHER EDUCATION PROGRAMS

By

William Richard Dickinson

Purpose o f  the  Study 

The purpose o f  t h i s  study was to  survey Central Michigan 

Univers i ty  graduates o f  1973, 1974, 1975 and 1976 to  determine t h e i r  

a t t i t u d e s  toward t h e i r  te ache r  p repara t ion .  Questions fo r  study 

included: (1) How do graduates view t h e i r  teacher  p repara t ion  upon

graduation? (2) How do graduates view t h e i r  t each e r  p repara t ion  

a f t e r  one y ea r ,  two years  and th ree  years  following graduat ion?

(3) How do graduates value t h e i r  p repara t ion  in s tuden t  teaching  as 

compared to  education courses ,  o th e r  on-campus courses  and off-campus 

courses? (4) Do teachers  with teaching  jobs  value t h e i r  p repara t ion  

more than those without  teach ing  jobs?  and (5) Do elementary teachers  

value t h e i r  education courses  d i f f e r e n t l y  from secondary teachers?

Procedures

Data were gathered using a research  q ues t ionna i re  designed 

by Dr. Alan E l lsberg  and expanded by t h i s  w r i t e r .  The ques t ionna ires  

were administered to  1806 graduates o f  Central Michigan Univers i ty  o f  

the  years  1973-1976 fo r  a t o t a l  o f  1057 o r  59% usable  r e tu rn s .
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S t a t i s t i c a l  procedures used to  analyze the  s ix  hypotheses used 

in t h i s  study included the  two r e l a t e d  samples Z - t e s t ,  the chi square 

t e s t  of  homogeneity and the  one-way Analysis o f  Variance technique. 

D escr ip t ive  s t a t i s t i c s  such as frequency counting,  means arid variances  

a re  a lso  reported .

Findings o f  the  Study

1. A t t i tu d es  toward s tuden t  teaching exper iences were much 
more favorable  than  toward on-campus educat ion courses as 
ra ted  by the 1976 graduates a t  the  time o f  graduat ion.

2. A more favorable  a t t i t u d e  i s  expressed by graduates who 
are  c lo se s t  to  the  s tuden t  teaching experience.

3. Off-campus courses are  viewed most favorably by those 
graduates who are  c l o s e s t  to  the  time o f  graduat ion.

4. On-campus teacher  education courses a re  considered of  
e x c e l l e n t  value by most of  the  graduates  o f  t h i s  study.

5. Teacher education graduates  who a re  teaching f u l l  t ime are 
more favorable  in a t t i t u d e  toward t h e i r  teacher  educat ion 
than are  teache r  education graduates  who are not teaching 
f u l l  time and/or  have not taught .

6. There i s  no i n t e r a c t io n  between e i t h e r  elementary or  
secondary teaching and time o f  graduation on a t t i t u d e  
toward on-campus courses .

Conclusion

The f indings  in d ic a te  t h a t  the  longer an indiv idual  i s  away 

from schoo l , the le s s  favorable  the response usual ly  accorded the 

teacher  education program. Also, f ind ings  from t h i s  study do not 

suggest  t h a t  Central Michigan Univers i ty  should, or  should n o t ,  make 

any major changes in i t s  t each e r  education program. Hopeful ly , how­

ever ,  the  teacher  educat ion program a t  Central  Michigan Univers i ty  

might b e n e f i t  from some o r  a l l  o f  the  following recommendations:
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Recommendations

Central  Michigan Univers i ty  should e s t a b l i s h  an ongoing 
plan  o f  evalua t ion  of  i t s  programs and graduates for  
improving teacher  education.

Innovat ive programs should be undertaken in  teacher  
educa t ion ,  incorpora t ing  graduates '  suggestions fo r  
changes in the  teacher  educat ion program.

*
A combination o f  in te rv iew s ,  grades and w r i t t e n  eva lua t ions  
o f  teache r  candidates  should be e s ta b l i s h e d  fo r  admittance 
t o  teacher  education.

Early in -dep th  experiences  with ch i ld re n  and teaching would 
provide b e t t e r  understanding and exper ience fo r  teacher  
education candidates  p r i o r  to  s tuden t  teaching .

A l i a i s o n  person in  teacher  education should maintain 
continual  con tac t  with teache r  education s tu d e n ts ,  
g radua tes ,  on-campus t e a c h e r s ,  off-campus s tudent  teacher  
superv isors  and adm in is t ra t ion .  This indiv idual  should 
promote e f f e c t i v e  communication among a l l  concerned, 
undertake research  to  determine teacher  needs, implement 
new methods in  teacher  education and e s t a b l i s h  benef ic ia l  
experiences  fo r  undergraduates in  t each e r  education.

Central Michigan Univers i ty  should e s t a b l i s h  one o r  two 
day workshops each semester f o r  teachers  who w i l l  be 
working with s tuden t  t e a c h e r s .  This would provide the  
time and s e t t i n g  fo r  s t r e s s i n g  the  importance o f  the  
superv is ing  teache r  r o le  through a c r e a t iv e  workshop 
approach involving pas t  and cu r ren t  superv is ing  t e a c h e r s ,  
s tuden t  t e a c h e r s ,  p re -s tu d en t  t e a c h e r s ,  elementary and 
secondary school adm in is t ra to rs  and u n iv e r s i ty  s tudent  
teach ing  superv iso rs .

This study should be made a v a i l a b le  to  a l l  educators 
involved with and concerned about teache r  education fo r  
the  purpose o f  improving the  teacher  educat ion program 
a t  Central Michigan Univers i ty .
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CHAPTER I

INTRODUCTION

This study was concerned with the a t t i t u d e s  o f  Central 

Michigan Universi ty  graduates toward t h e i r  t r a in i n g  fo r  the  teaching 

p ro fess ion .  Areas o f  research  included (1) the  value of  s tudent  

teach ing  in comparison with o th e r  f a c e t s  o f  the teacher  education 

program inc luding  education courses ,  on-campus and off-campus;

(2) the  value o f  s tuden t  teach ing ,  as seen by p a r t i c ip a n t s  imme­

d i a t e l y  following graduat ion,  as compared to  the value o f  s tuden t  

teaching  as seen by p a r t i c ip a n t s  one o r  more years  removed from t h i s  

exper ience;  (3) the  value o f  teacher  educat ion to  those  who are  

teaching  as compared to  those who are  not teach ing ;  and (4) the 

value o f  education courses to  elementary as compared to  secondary 

t e ach e r s .

In 1973, Dr. Alan W. E l l sbe rg ,  a Professor  o f  Education and 

Off-Campus Student Teacher Supervisor ,  conducted a s tudy o f  635 

respondents who had j u s t  completed t h e i r  l abo ra to ry  experience as 

s tuden t  teachers  a t  Central Michigan Univers i ty .  His da ta  cons is ted  

o f  responses  to  an a t t i t u d e  inventory he devised which s o l i c i t e d  

percept ions  o f  th e  t r a in i n g  f o r  teach ing  received a t  Central Michigan 

Univers i ty .  Six major areas o f  p repara t ion  were s tud ied  in terms of  

how well the  respondents  thought  the  program prepared them, and how
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helpfu l  they were to  the  respondent.  The respondents were also  

asked to  i d e n t i f y  the  s t ren g th s  and weaknesses o f  these  s ix  areas  

o f  p rep a ra t io n  and to  add add i t iona l  comments i f  they  d es i red .

The c o l le c te d  da ta  were never reported  but instead intended 

as th e  beginning o f  a long i tud ina l  s tudy designed to  assess  changes 

over  a period o f  fou r  years  in s tuden t  t e a c h e r s '  a t t i t u d e s  toward 

t h e i r  teach e r  p rep a ra t io n .  Two d i f f e r e n t  kinds o f  comparisons were 

to  be made based on th e  primary information o f  May 1973. The f i r s t  

was t o  determine how the  May 1973 respondents '  a t t i t u d e s  compared 

with  t h e  s tuden t  t e a c h e r s '  o f  May 1974 through May 1977. The second 

was t o  determine how the opinions o f  the May 1973 respondents changed 

a f t e r  one y e a r ,  two y e a r s ,  th re e  years  and fo u r  yea rs .

Dr. E l lsberg  l e f t  Central Michigan Univers i ty  a f t e r  the 

i n i t i a l  r esearch  was begun in 1973 and 1974. Because the  u n iv e r s i ty  

was committed to  a follow-up study o f  i t s  teacher  education gradu­

a t e s ,  the p resen t  study was designed using Dr. E l l s b e rg ' s  ques t ion ­

n a i r e  in  ad d i t io n  to  a r e v i s io n  developed by the  p resen t  r e sea rc h e r ,  

s in ce  i t  i s  planned to  leave the  combined co l lec ted  informat ion 

with  t h e  u n iv e r s i ty  as a bas is  f o r  f u r t h e r  s tu d ie s .

Purpose o f  the Study

The purpose o f  t h i s  study was to  survey graduates  o f  1973, 

1974, 1975 and 1976 to  determine t h e i r  a t t i t u d e s  toward t h e i r  

te a c h e r  p rep a ra t io n .  Questions f o r  s tudy included:

1. How do graduates  view t h e i r  te ach e r  p repara t ion  
upon graduation?
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2. How do graduates  view t h e i r  t e ach e r  p repara t ion  
a f t e r  one y ea r ,  two years  and th r e e  years  following 
graduat ion?

3. How do graduates  value t h e i r  p repara t ion  in  s tuden t  
teach ing  as compared to educat ion courses ,  o the r  
on-campus courses and off-campus courses?

4. Do teachers  with teaching  jobs value t h e i r  prepara­
t i o n  more than those without  teach ing  jobs?

5. Do elementary teachers  value t h e i r  education courses 
d i f f e r e n t l y  from secondary teachers?

At the  time the  El lsberg  Study was i n i t i a t e d ,  the  National

Council fo r  A ccred i ta t ion  o f  Teacher Education (NCATE) was using

the  Standards fo r  A ccred i ta t ion  o f  Teacher Education e s ta b l i s h e d  in

January 1970. These s tandards  were followed on an opt ional  b as is

fo r  use in 1970-1971 and t h e i r  use was mandatory beginning in  the

Fal l  o f  1971 (the s tandards  were rev ised  in 1977, c f .  p. 5) .  Among

these  s tandards  i s  the  following:

Evaluation o f  Graduates—The u l t im ate  c r i t e r i o n  fo r  judging 
a teach e r  educat ion program i s  whether i t  produces competent 
graduates  who e n t e r  th e  p rofess ion  and perform e f f e c t i v e l y .
An i n s t i t u t i o n  committed to  th e  p repara t ion  o f  t eachers  
engages in  sys temat ic  e f f o r t s  to  evalua te  th e  q u a l i t y  of  
i t s  graduates and those  persons recommended fo r  p ro fess iona l  
c e r t i f i c a t i o n .  The i n s t i t u t i o n  evalua tes  th e  t eachers  i t  
produces a t  two c r i t i c a l  p o in ts :  When they  complete t h e i r  
programs o f  s tudy ,  and a f t e r  they e n te r  the  teaching  
p r o f e s s i o n . '

In January 1974 the  rev ised  C o n s t i tu t io n  of  the  National 

Council fo r  the  A ccred i ta t ion  o f  Teacher Education (NCATE) was 

adopted. One o f  the  changes brought about by the  new c o n s t i t u t i o n  

was th e  es tab l ishment  o f  th e  NCATE Committee on Standards ,  which

^"National Council f o r  A ccred i ta t ion  o f  Teacher Education," 
Standards f o r  A ccred i ta t ion  o f  Teacher Education (Washinqton, D.C.,  
1971), p. 12.
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now c a r r i e s  the  r e s p o n s ib i l i t y  to  con t inua l ly  assess  and rev ise  the 

Standards.

NCATE Evaluation Boards of Review ind ica ted  concerns, weak­

nesses and s t reng ths  fo r  schools to  be reviewed during the 1972 

meetings. Twenty-two concerns were i d e n t i f i e d ,  with the area 

"Evaluation o f  Graduates" receiv ing  the overa l l  h ighest  t o t a l  of  

concerns by 21 u n i v e r s i t i e s .

I t  i s  ev ident  by these  f indings  t h a t  Evaluation Boards 

expect i n s t i t u t i o n s  to  i n i t i a t e  plans fo r  eva lua t ing  graduates and 

to  use the f indings  o f  these  evalua t ions  as input in program review.

Of a l l  the  kinds o f  evaluat ion  a v a i lab le  to  a un iv e rs i ty  

fo r  assess ing  the  q u a l i ty  o f  i t s  program, none i s  more e f f e c t i v e  

than a determination o f  i t s  e f f e c t  on i t s  "product."

How can the  q u a l i ty  o f  the product be determined? One o f  

the  methods used by Central Michigan Universi ty  i s  the s tu d e n t ' s  

own judgment o f  his  prepara t ion  fo r  his  chosen career .  Thus, the  

q u a l i t y  of  teaching a t  Central Michigan Universi ty  i s  determined 

in  p a r t  by s tu d en ts '  judgments.

I t  can be argued t h a t  such judgments are  t r a n s i e n t .  This 

i s  an i n t e r e s t i n g  p o in t ,  and one t h i s  study i s  designed to confront .  

I t  i s  important to  know i f  opinions of  s tudents  about t h e i r  prepara­

t io n  fo r  teaching do change from the  time they complete t h e i r  t r a i n ­

ing to  one year  l a t e r ,  two years  l a t e r ,  and th re e  years  l a t e r .  I t  

i s  a l so  important to  know whether such changes o f  opinions are  

r e l a t e d  to  whether o r  not th e  s tudent  teacher  becomes a f u l l  time 

teacher .
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Smedley and Olson suggest  t h a t  the  bes t  method o f  conducting 

a fol low-up s tudy i s  t h a t  o f  follow-through. This means " id e n t i f y ­

ing a c u r re n t  c la s s  o f  s tuden ts  and following them beyond graduation.  

This approach comes c lo se r  to  providing meaningful input  e x e rc i s in g ,  

to some e x t e n t ,  a method o f  measuring re lev an t  independent v a r i ­

a b l e s . " 2

Turner s t a t e s

t h a t  whi le  th e  q u a l i t y  o f  research  in t each e r  educat ion 
has improved, more e f f e c t i v e  s tu d ie s - - su c h  as long term 
s t u d i e s ,  s e l e c t io n  s tu d ie s  based on s t ro n g e r  motivat ional  
i n d i c a t o r s ,  and e a r l y  screening  s tud ies  o f  p o te n t ia l  
t e a c h e r s - - a r e  needed to  produce meaningful improvements 
in  p o l i c i e s  and p r a c t i c e s  in t each e r  e d u c a t io n .3

Importance o f  the Study

This s tudy i s  important because th e  School o f  Education a t

Central Michigan Univers i ty  i s  acc red i ted  by the  National Council

f o r  A cc red i ta t io n  o f  Teacher Education (NCATE), and d e s i r e s  to  meet

a l l  the  s tandards  o f  t h a t  body. The 1977 NCATE Standards maintained

th e  requirement f o r  following graduates .  The r e le v an t  s ta tement i s :

Maintenance o f  accep tab le  teacher  education programs 
demands a continuous process o f  ev a lua t ion  o f  th e  grad­
uates  o f  e x i s t i n g  programs, m odif ica t ion  o f  e x i s t i n g  
programs, and long-range planning.  The f a c u l t y  and 
a d m in i s t r a to rs  in t e a ch e r  education eva lua te  th e  r e s u l t s  
o f  t h e i r  programs not only through assessment o f

2
Rande H. Smedley and George H. Olson, "Graduate Follow-Up 

S tud ies :  How Useful Are They?" Research In Educat ion, Vol. 10
(Oecember 1975), pp. 26-27.

3
Richard L. Turner ,  "An Overview o f  Research in  Teacher 

Education. Teacher Education Forum S e r i e s .  Vol. 2 ,  No. 4 ."  
Research In Education, Vol. 10 (April 1975), p. 148.
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graduates  but a lso  by seeking reac t io n s  from persons 
involved with the  c e r t i f i c a t i o n ,  employment, and super­
v is ion  o f  i t s  g radua tes .^

This study w i l l  co n t r ib u te  to  t h a t  e f f o r t  s ince  i t  seeks the 

opinions o f  Central Michigan Univers i ty  g raduates ,  as r e f l e c t e d  by 

t h e i r  percept ions  of  th e  q u a l i t y  and helpfulness  o f  t h e i r  p repara­

t i o n  fo r  teaching .

Questions fo r  Study

This study attempted to  answer the following ques t ions :

1. Do 1976 graduates  value t h e i r  s tuden t  teaching 
d i f f e r e n t  from o th e r  education courses immediately 
a f t e r  s tuden t  teaching?

2. Do s tudent  teachers  p lace a d i f f e r e n t  value on 
t h e i r  s tuden t  teaching  immediately following 
s tudent  teaching than 1, 2, o r  3 years  a f t e r  the  
s tudent  teaching  experience?

3. Does being employed f u l l  t ime in teaching  a f f e c t  
the value graduates  p lace on t h e i r  teaching 
educat ion program?

4. Do elementary teachers  r a t e  t h e i r  educat ion 
courses d i f f e r e n t  from secondary t each e r s :

a.  a t  th e  time o f  graduat ion?
b. a f t e r  the f i r s t ,  second and t h i r d  

years  a f t e r  graduation?

5. What s t ren g th s  and weaknesses do graduates  
perceive  in t h e i r  program:

a.  upon graduat ion?
b. one y ea r  a f t e r  graduat ion?
c. two years  a f t e r  graduation?
d. th re e  years  a f t e r  graduation?

^NCATE, Standards f o r  A ccred i ta t ion  o f  Teacher Education 
(Washington, D.CTi NCATE, 1977), p. 10.
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Hypotheses

To aid  in the  examination o f  the above q u es t io n s ,  the  

following research  hypotheses were developed f o r  the study:

Null Hypothesis I

There i s  no d i f f e ren ce  between a t t i t u d e s  o f  1976 
graduates  toward s tudent  teaching experiences  and 
t h e i r  a t t i t u d e s  toward on-campus educat ion courses 
a t  the time of  graduat ion.

Null Hypothesis II

There i s  no d i f f e re n c e  reported in 1976 in the 
a t t i t u d e  toward the  s tudent  teaching  experience 
among s tudents  who graduated in 1976, 1975, 1974, 
and 1973.

Null Hypothesis I I I

There i s  no d i f f e r e n c e  reported in 1976 in the  
a t t i t u d e  toward off-campus courses  among s tudents  
who graduated in 1976, 1975, 1974 and 1973.

Null Hypothesis IV

There i s  no d i f f e re n c e  reported in 1976 in 
a t t i t u d e  toward on-campus courses  among s tuden ts  
who graduated in 1976, 1975, 1974 and 1973.

Null Hypothesis V

There i s  no d i f f e r e n c e  in a t t i t u d e s  o f  teache r  
educat ion graduates  who have f u l l - t im e  teaching  jobs  
and those who do not have f u l l - t im e  teaching  jobs  
and/or  have not taugh t  toward teacher  education 
programs.

Null Hypothesis VI

There i s  no in t e r a c t io n  between level  o f  
teach ing  (elementary and secondarly  sch o o l ) ,  and 
time o f  graduat ion on a t t i t u d e  toward on-campus 
courses.



8

In add i t ion  to  t e s t i n g  these  hypotheses, information thought 

to  be helpful fo r  improving teach e r  p repara t ion  programs o f  study 

was a l so  gathered. This included (1) a t t i t u d e s  toward individual  

components o f  teache r  educat ion,  and (2) perceived s t reng ths  and 

weaknesses of  teacher  education.

The Need fo r  the Study

The National Council fo r  A ccred i ta t ion  o f  Teacher Education

(NCATE), s t a t e s  in i t s  published s tandards  t h a t

maintenance o f  acceptable  teach e r  educat ion programs 
demands a continuous process  o f  eva lua t ion  o f  the  
graduates o f  e x i s t i n g  programs, modif ica t ion  o f  e x i s t ­
ing programs, and long-range planning. The f a cu l ty  and 
adm in is t ra to rs  in teache r  education evaluate  the  r e s u l t s  
o f  t h e i r  programs not only through assessment of  graduates  
but a lso  by seeking r ea c t io n s  from persons involved with 
the  c e r t i f i c a t i o n ,  employment, and superv is ion  of  i t s  
g ra d u a te s .5

Few follow-up s tu d ie s  were located which d e a l t  in depth 

with col lege  and u n iv e r s i ty  teach e r  education g radua tes ,  al though 

several  i n s t i t u t i o n s  o f  higher education have surveyed t h e i r  

graduates  who are  c u r r e n t ly  involved in t h e i r  f i r s t  year  o f  

teaching .

Among the  many advocates o f  follow-up s tu d ie s  are Baer and 

Foster  who suggest t h a t  " in c re a s in g ly ,  these  ind iv idua ls  and i n s t i t u  

t io n s  working with t e ac h e r s - to -b e  a re  assuming r e s p o n s i b i l i t y  fo r  

t h e  performance o f  t h e i r  g raduates .  One measure o f  an

5Ibid .
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undergraduate teacher  education program is  the  percept ions  o f  i t s
g

gradua tes ."

Several w r i te r s  have ca l le d  a t t e n t i o n  to the  need fo r  

i n s t i t u t i o n s  to  improve t h e i r  teacher  education programs and fo r  

them to  consider  the feedback from s tudents  in planning these  

improvements.

Riggs observes t h a t  during these  times o f  dec l in ing  publ ic  

school popula t ion which r e s u l t s  in the  need fo r  fewer t e a ch e r s ,  

schools o f  education need to  read ju s t  t o  t h e i r  dec l in ing  enrollments  

by e l im in a t in g  non-productive programs based on e x i s t i n g  f a c u l ty  

and physical resources  and developing cooperat ive  programs with 

o th e r  academic depar tments,^ and Clark s t a t e s  " th a t  educat ion
g

programs may well requ ire  rev i s io n  to r e f l e c t  s tudent  concerns."

The kind o f  help graduates can provide i s  t r e a t e d  by E l l i s  and 

Radebaugh who found t h a t  graduates  wanted more p r a c t i c a l  methods 

courses where they  could a c tu a l ly  make m a te r ia l s  and use them. For 

example, workshops were suggested where ind iv id u a ls  could c rea te

6G. Thomas Baer and Walter S. F o s te r ,  "Teacher P repa ra t ion— 
What Graduates Tell  Us," Research In Educat ion, Vol. 10 (July 
1975), p. 159.

7
Bob Riggs, "Schools o f  Education in a Period o f  Declining 

and Changing Student I n t e r e s t , "  Research in  Educat ion, Vol. 10 
(June 1975), p. 162.

O
Kathleen Clark and Wayne Mahood, "A Study o f  th e  Concern 

Levels o f  Teacher Education S tuden ts ,"  Research In Education,
Vol. 10 (August 1975), p. 177.
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g
t h e i r  own teaching  a id s .  F i tzg e ra ld  found t h a t  i n s t ru c t io n a l

programs need to  be developed t h a t  would encourage c r e a t i v i t y  in

t h e  c l a s s r o o m ,^  and Sanders s t a t e s  t h a t

th e  graduates  f e l t  t h a t  a course was o f  extreme value when 
method r a t h e r  than  content  was emphasized, and courses 
o f f e r in g  assigned actual  teach ing  experiences in the 
campus l ab o ra to ry  school as p a r t  o f  the  course r e q u i re ­
ments received an extremely va luable  r a t i n g J l

The s o l i c i t a t i o n  and use o f  t h i s  kind o f  feedback should be 

very helpful  t o  i n s t i t u t i o n s  in program planning.

Many w r i t e r s  fee l  t h a t  prospec t ive  teachers  need a g r e a t e r  

understanding o f  the  ind iv idua ls  they w il l  be teaching .  Among the 

numerous re sea rch e rs  who s t r e s s  the  importance o f  f i r s t - h a n d  

exper iences  p r i o r  to  teaching  a re  Cherniak, and E l l i s  and Radebaugh. 

They s t r e s s  t h a t  experiences  with  o thers  should be provided fo r  the  

s tu d en t  and continued from the time th e  s tudent  has declared an 

i n t e r e s t  in teach ing .  Only with these  in-depth  experiences in 

working with  o the rs  w i l l  i t  be asce r ta in ed  by a l l  concerned t h a t  an 

ind iv idua l  w i l l  be an e f f e c t i v e  teacher .  In a d d i t io n ,  Cherniack 

s t a t e s  t h a t  "experience in  s e n s i t i v i t y  t r a in i n g  to  develop increased 

awareness o f  needs and s e n s i t i v i t i e s  o f  o the rs"  i s  one important

g
Joseph E l l i s  and Byron Radebaugh, A Recommended Plan fo r  

a Follow-Up Study o f  th e  Profess ional  Performance o f  Graduates o f  
t h e  College o f  Education, Northern I l l i n o i s  U nivers i ty  and a Report 
o f  a F ie ld  Test ing  o f  t h a t  P lan , College o f  Education.  Northern 
I l l i n o i s  Univers i ty  (September 1974), pp. 83-84.

^ S h i e l a  M. F i t z g e ra ld ,  "A Career Development Study of  
Elementary School Teachers ,"  Research In Educat ion, Vol. 9 
(June 1974), pp. 133-134.

John W. Sanders,  "Teacher Education Grads Speak Out: 
Assessment and Im p l ica t io n s ,"  Research In Education. Vol. 8 
(August 1973), p.  142.
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gu id e l in e  f o r  a more r e a l i t y  based t each e r  education program, 

and E l l i s  and Radebaugh mention t h a t  th e re  must be "a g rea te r  

emphasis on teachers  understanding the  indiv idual  through f i r s t ­

hand exper ience with l e s s  regard fo r  w r i t t e n  accounts o f  s tudent  

p r o f i l e s "  so t h a t  teachers  w i l l  be b e t t e r  su i ted  to  perform t h e i r  

r o l e s . ^

These re sea rche rs  j o in  the  many p ra c t i c in g  p ro fe s s io n a ls

who fe e l  t h a t  more time in  working d i r e c t l y  with ch i ld ren  is  needed

in  o rde r  f o r  our  teache r  t r a in i n g  i n s t i t u t i o n s  to prepare q u a l i t y

t e a c h e r s ,  and t h a t  more exper ience in learn ing  how to  teach  by

working with ch i ld re n  should be provided a l l  s tuden ts  from the  time

they f i r s t  d ec la re  an i n t e r e s t  in teaching .  Graduates placed a

high degree o f  value on "courses and experiences t h a t  provided

o p p o r tu n i t i e s  f o r  observing and working with c h i ld re n ,"  as reported
14by Baer and Fos te r ,  and E l l i s  and Radebaugh r e p o r t  the  importance 

o f

th e  need f o r  lea rn ing  how to  teach  by working with 
c h i ld r e n —th en ,  s e l f  eva lua t ion  and by o th e r s .  They a lso  
s t a t e  t h a t  t e a c h e r s - to -b e  (while in co l lege)  could b e n e f i t  
by m icro - teach ing ,  and d a i ly  a s s i s t i n g  in the  classroom.
L e t ' s  s top tu rn ing  out an excess o f  teachers  from our 
u n i v e r s i t i e s —and concentra te  on q u a l i t y  p repara t ion  by 
d i r e c t  i n t e r a c t io n  with master t eachers  and the  ch i ld ren  
in t h e i r  c lass room s.15

12Mark Cherniak, e t  a l .  "Guidel ines f o r  a More Rea l i ty  
Based Teacher P repara t ion  Program fo r  the  Fu ture ,"  Research In 
Educat ion , Vol. 10 (August 1975), p. 185.

^ E l l i s  and Radebaugh, p. 94.
14Baer and F os te r ,  p. 159.
15

E l l i s  and Radebaugh, p. 85.
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Therefore ,  i t  i s  noted t h a t  the importance o f  c lose  working 

a s so c ia t io n s  by fu tu re  teachers  with ch i ld ren  i s  a concern o f  both 

educational r esearchers  and tea ch e r s - to -b e .

The following resea rchers  a l l  r ep o r t  very p o s i t i v e  f ind ings  

regarding th e  s tuden t  teaching  experience.  This phase o f  teacher  

p repara t ion  involves  meeting the  needs o f  the  ind iv idua l  p rospect ive  

t e a c h e r ,  an understanding of i n d iv id u a l s ,  and a d i r e c t  working r e l a ­

t io n sh ip  with  ch i ld ren .  Student teaching can bes t  meet p rospec t ive  

t e a c h e r s '  needs by being incorporated  in  varying degrees throughout  

the  t o t a l  t each e r  p repara t ion  program, and the  importance of  t h i s

area o f  teache r  p repara t ion  cannot be o v e r - s t r e s se d .  Edison and

Hummel found t h a t  graduates f e l t  the  need fo r  "more on- the - job

experience in schools ,"  and "more work in s tudent  teach ing  in
16d i s t r i c t s  where th e re  w i l l  be p o ss ib le  job openings,"  and

Carpenter  in d ic a te s  graduates "express the  need fo r  e a r l i e r ,  more

p r a c t i c a l  classroom t r a i n i n g ,  p re fe rab ly  beginning before the  t h i r d

or  fo u r th  yea r  of their  p ro g ra m ." ^  In a s so c ia t io n  with  these  f in d -
18 19in g s ,  Cherniack, as well  as E l l i s  and Radebaugh, found t h a t  a

1 fiWilliam H. Edson and Thomas J .  Hummel, Hos Their  Careers 
Began, Education Career Development O f f ic e ,  College o f  Education,  
Univers i ty  o f  Minnesota (August 1975), p. 38.

17James W. Carpenter ,  "Report o f  a Survey o f  Placement of 
Teacher Education Graduates o f  Western Kentucky Univers i ty  fo r  
Academic Years o f  1969-70, 1970-71, 1971-72, and 1972-73," American 
Associa t ion  o f  Colleges f o r  Teacher Education B u l l e t i n , Vol. 27,
No. 7 (Washington, D.C.; September 1974), p. 5.

^ C h e rn ia c k ,  p. 185.

^ E l l i s  and Radebaugh, p. 85.
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longer  s tu d en t  teaching  experience was e s s e n t i a l  fo r  b e t t e r  p repara­

t i o n  f o r  teach ing .  I t  i s  o f ten  noted t h a t  graduates  r a t e  s tudent  

teach ing  as one o f  the most valued experiences o f  t h e i r  t o t a l  

p repara t ion  fo r  teaching  and Hopkins repor ts  t h a t  most graduates

" f e l t  t h a t  courses  with p r a c t i c a l  experience such as s tudent  teach-
20ing were o f  the  most b e n e f i t . "  In another  s tudy,  Baer and Foster

found t h a t  "s tudent  teach ing  a t  more than one grade level  would have

been o f  g r e a te r  value al though s tuden t  teaching  was ra ted  as the
21course  or  exper ience o f  g r e a t e s t  va lu e ,"  as reported  by graduates .

In o the r  s t u d i e s ,  Orr s t a t e s  t h a t  graduates ra ted  s tuden t  teaching
22the  most valuable  o f  a l l  a spec ts  o f  teacher  p repara t ion  while  the

U n iv e r s i ty ' s  Teacher P repara t ion  Council o f  the  Teachers College a t

Ball  S ta te  Univers i ty  r e p o r t s  t h a t  " labo ra to ry  exper iences  ra ted

th e  h ighest  in the  p ro fess iona l  education sequences, with s tuden t
23teach ing  s i g n i f i c a n t l y  a t  the  top o f  the  l i s t . "

Although s tu d ie s  s t r e s s i n g  f u tu r e  t e ach e r  involvement with 

ch i ld re n  and s tu d ie s  on s tuden t  teach ing  vary in both methods of  

re sea rch  and in co n ten t ,  the  importance o f  both are  mentioned 

r e p ea ted ly  by graduates and educational  research  w r i t e r s  a l ik e .

20Mark L. Hopkins, "A Follow-Up Study o f  Recent Graduates 
o f  the  College o f  Educat ion, Univers i ty  o f  Missouri-Columbia," 
Research In Education, Vol. 6 (April 1971), p. 146.

21Baer and F o s te r ,  p. 159.
22Paul G. Orr ,  e t  a l . ,  "Evaluat ion o f  Graduates from Basic 

Proqrams," N ewsle t te r ,  Colleqe of  Education,  Univers i ty  o f  Alabama, 
1972.

23U n iv e r s i ty ' s  Teacher Prepara t ion  Counci l ,  "Speak Up, 
Someone Is  L is ten in g ,"  Focus on Teachers Co l lege , Vol. 6,  No. 4 
(March-April 1973), pp. 2-3.
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Background o f  the  Study 

Central Michigan University  has always been conscious o f  the  

t r a in i n g  o f  t e a c h e r s ,  which i s  h i s t o r i c a l l y  i t s  primary reason fo r  

being. At the  same t ime,  Central Michigan Univers i ty  has con­

t i n u a l l y  sought ways in  which to  improve i t s  Teacher Education 

Program. A b r i e f  h i s to ry  dep ic ts  the  progress  t h a t  has taken place  

in  t e a c h e r  education a t  Central Michigan Universi ty .

1891: A p r iv a te  school f o r  the  t r a in i n g  o f  teachers  was 
e s ta b l i sh e d  in  Mt. P leasant.

1895: This t r a in i n g  school became a s t a t e  i n s t i t u t i o n ,  with i t s
purpose being " for  p repara t ion  and t r a in i n g  o f  persons fo r  
teaching  in the  ru ra l  d i s t r i c t  schools and the  primary 
departments o f  the graded schools  o f  the  s t a t e . "24

1896: A Training School fo r  grades one through s ix  was e s ta b l i s h e d
"to exemplify the  model o f  conducting a good publ ic  school,  
and to  t r a i n  t h e  Normal s tudents  in  observing and teaching  
ch i ld ren  . . . ."25

1901: Kindergarten was added to  the  t r a i n i n g  school ,  plus twenty-
four weeks o f  s tuden t  t e a ch e r  involvement in  teaching and 
observat ion  with the  oppor tun i ty  f o r  p r a c t i c e  teach ing  in  
the  seventh and e igh th  grades.

1906: A curriculum was added fo r  preparing teachers  in both pub l ic
school music and manual t r a i n i n g .  These s tu d e n t s ,  l i k e  the  
elementary education program s tu d e n t s ,  were required  to 
observe and teach  fo r  tw enty-four  weeks.

1912: The Course for  High School Teachers was e s ta b l i s h e d .

1913: A program fo r  teachers  o f  a g r i c u l tu r e  began.

1914: A new program in  a l l i e d  sc iences  was i n i t i a t e d .

24Central Michigan Normal Tra in ing  Manual, 1897-98.
25Central S ta t e  Teachers College Yearbook, Vol. 46, No. 2 

(1940), pTTSS:
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1918: Central  Michigan S ta te  Normal was author ized by the S ta te  
Board of  Education to  o f f e r  a four  yea r  course of  study 
leading to  the  B.A. degree with teacher  c e r t i f i c a t i o n .
Units of  c r e d i t  were e s ta b l i sh e d .

1920: New programs in  a r t  and physical education were begun.

1921: The Secondary Education Program was s t a r t e d .  The Train ing  
School was divided in to  a kindergarten  through s ix th  grade 
un i t  and a ju n io r  high un i t  with each having i t s  own 
p r i n c i p a l .

1926: The i n s t i t u t i o n  became Central S ta te  Teachers College.
Also, Central High School in  Mt. Pleasant  became a v a i la b le  
fo r  s tuden t  teaching .  All spec ia l iz e d  c u r r i c u la  such as 
a g r i c u l t u r e ,  a l l i e d  s c ie n ces ,  a r t  and the  new areas o f  
commerce, home economics and separa te  programs in  boys' 
and g i r l s '  physical education required twelve term hours 
o f  teach ing .  All o the r  Secondary Education programs 
requ ired  e ig h t  term hours.

1927: The B.S. degree was i n i t i a t e d .  All elementary programs 
leading to  a l i f e  c e r t i f i c a t e  requ ired  twelve term hours 
o f  s tudent  teaching .  Five yea r  c e r t i f i c a t e s  in grades 
four  through s ix  required e igh t  term hours o f  s tuden t  
teaching .

1933: A Train ing  Department w i th in  Central S ta te  Teachers College 
was i n i t i a t e d .  The B.A. or  B.S. degree became mandatory 
f o r  a l l  new teachers  d e s i r in g  to  teach  in acc red i ted  high 
schools .

1936: The p r a c t i c e  teaching exper ience was renamed Student
Teaching.

1939: Term hours were changed to  semester hours.  All elementary 
and secondary s tuden t  t eachers  were requ ired  to  take  e igh t  
semester hours o f  s tuden t  teach ing .

1940: The Training Department became the  Department o f  Laboratory 
Schools ,  and the  Student Teaching courses  were renamed 
Directed  Teaching .26

26Central Michiqan Colleqe o f  Education Q uar te r ly ,  Vol. 48, 
No. 2 ( 1 * 2 7 7  p. 2287 ------------- ---------------------- ------------
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1941: The i n s t i t u t i o n  became Central Michigan College o f  Education. 
Elementary te ach e rs  spent th re e  hours per day in  D irected 
Teaching, along w ith  t h e i r  course work. An In te rnsh ip  
Program began whereby the  elementary s tuden t teach e r  spent 
one f u l l  semester in  Directed T e a c h i n g . 27

1946: C e r t i f i c a t io n  in  Special Education was i n i t i a t e d  on both th e
elementary and secondary le v e ls .

1948: Elementary Education now requ ired  ten  semester hours o f
Student Teaching. A Department o f  Psychology and Education 
was e s ta b l ish e d  from the  former Student Teaching, Laboratory 
Schools and Rural Education Departments.

1955: Central Michigan College o f  Education became Central Michigan 
College.

1959: Central Michigan College was renamed Central Michigan
U niversity .

1960: The m ajo rity  o f  elementary s tu d en t teach e rs  were placed in
pub lic  schools throughout Michigan fo r  e ig h t  weeks o f  f u l l  
day s tuden t teach in g . Education courses on campus consumed 
the  o th e r  e ig h t  weeks o f  the  sem ester. Faculty  members o f 
th e  Department o f  Psychology and Education l ived  in  various  
communities throughout th e  s t a t e ,  where they superv ised  
s tuden t te a c h e rs  in  teach ing  and seminars. This led to  th e  
es tab lishm ent o f  off-campus s tu d en t teach ing  cen te rs  under 
the  superv is ion  o f  one o r  more U n ivers ity  Superv iso rs .

1962: The Ford Foundation awarded Central Michigan U n ivers ity  a
g rant f o r  a f iv e -y e a r  in te rn  program. "Three semesters o f  
p ro fess iona l la b o ra to ry  experience were provided th e  te a c h e r  
cand ida te . During th e  f i r s t  experience , th e  s tu d en t  was 
regarded as a te a c h e r  a s s i s t a n t  and th e  second experience 
was an in -d e p th  s tuden t teach ing  experience. The th i r d  
semester was spen t in  complete charge o f  a classroom w ith  
c lose  superv is ion  by th e  pub lic  school and the  U n ivers ity . 
Various degrees o f  pay were given the  s tu d en t throughout 
th e  th re e  experiences .  The program was p resen ted  "The 
D istinguished  Achievement Award" in  Teacher Education, 1965, 
by th e  American A ssocia tion  o f  Colleges f o r  Teacher Education. 
However, th e  program design allowed the  in te rn  to  graduate 
and become c e r t i f i e d  w ithout e n ro l l in g  in  th e  th i r d  semester

27Charles J .  P iso n i ,  Sr. "A Comparative Factor Analysis o f  
th e  Impact o f  Two Student Teaching Programs Upon the  Schools o f  
Michigan with Im plica tions  fo r  th e  Evaluation o f  Teacher Education 
Programs" (Ph.D. d i s s e r t a t i o n ,  Michigan S ta te  U n iv e rs i ty ,  1977).
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labo ra to ry  experience. Thus, the  program lacked the  power 
to  hold candidates through the  th i rd  semester and so f u l f i l l  
i t s  commitment to  the  cooperating school d i s t r i c t s .  In 
a d d i t io n ,  c o l le c t iv e  bargaining between teachers  and 
adm in is tra to rs  brought an end to  pub lic  school d i s t r i c t s  
h ir in g  non-fu lly  c e r t i f i e d  personnel, making placement o f  
the  th i r d  semester in te rn  extremely d i f f i c u l t .  For these  
reasons , the in te rn  program was elim inated in  the  1969-70 
academic year.

1971: A new concept in  secondary education a t  Central Michigan 
U niversity  was i n i t i a t e d .  The Student Teaching Department 
in  conjunction with the  Secondary Education Department 
approved a f u l l  semester p ro fess iona l labo ra to ry  experience. 
This semester c o n s is ts  o f  e ig h t  semester hours o f  s tuden t 
teach ing , a th re e  semester hour methods course, and a two 
hour seminar. Therefore , the  amount o f  in s t ru c t io n  and 
superv is ion  handled by the  U niversity  Supervisor in  the  o f f -  
campus s tuden t teach ing  c e n te r  has increased  from 38% o f  the  
required  Secondary Education courses to  62%. Also, the  
Student Teaching Department in  approving a f u l l  semester 
p ro fess ional labo ra to ry  experience which includes ten  
semester hours o f  s tuden t teach ing  c r e d i t  and a th re e  hour 
seminar p e r ta in in g  to  indiv idual and group needs o f the 
elementary te a c h e rs ,  was in  accord with th e  Elementary 
Education Department.

I t  i s  ev iden t from th e  aforementioned f a c ts  t h a t  change in  

teach e r  education has been c h a r a c te r i s t i c  o f  Central Michigan 

U niversity . Ongoing evalua tion  o f  these  changes in the  t o ta l  

teach e r  education program must be o f  primary concern i f  exce llence  

in  teach e r  education is  to  be achieved. T herefore , the  U niversity  

p roduct, the  graduate , must serve as an im portant feedback in s t r u ­

ment in  t h i s  ongoing evalua tion  process i f  Central Michigan 

U niversity  i s  going to  f u l ly  meet the  needs o f  i t s  te a c h e r  education 

s tu d en ts .  As no record o f  basis  fo r  making changes in  s tuden t 

fo llow -up, fo r  example, has been done befo re ,  Central Michigan 

U niversity  i s  now able to  b e n e f i t  from the c u r re n t  study o f
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a t t i t u d e s  o f  graduates o f  1973-1976 toward the  undergraduate teach er  

education  program in which they p a r t ic ip a te d .

Basic Assumptions

The following assumptions regarding the  respondents and the 

s tudy were recognized by th e  resea rch er :

1. That graduates shared th o u g h tfu lly  t h e i r  a t t i tu d e s  
concerning s tren g th s  and weaknesses o f  t h e i r  
undergraduate p repara tion .

2. That graduates responded to  the  ques tionnaires  
honestly  and openly regarding t h e i r  judgments on 
t h e i r  teach er  p repara tion  programs.

3. That th e  U niversity  Supervisors who administered 
th e  q u es tionna ires  to  th e  1976 graduates d id  so 
e f f e c t iv e ly  and competently.

4. That th e  respondents in t h i s  study were comparable 
to  those in  the  E llsberg  study.

L im ita tions o f  th e  Study

The following l im i ta t io n s  were recognized as the  cu rren t 

s tudy was designed and conducted:

1. This study included only the  1973, 1974, 1975 and 
1976 Central Michigan U niversity  Teacher Education 
graduates. No in fe rence  fo r  o th e r  y e a r s ,  o th e r  
p o pu la tions ,  o r  o th e r  i n s t i t u t i o n s  were drawn.

2. The method o f  research  was based on the  question­
n a ire  which was construc ted  according to  prescribed  
p r in c ip le s .  These instrum ents were found to  have 
support in the  l i t e r a t u r e  reviewed, were approved 
fo r  th e  purpose by the  fa c u l ty  respons ib le  fo r  the 
off-campus program and were te s te d  in  a p i l o t  s tudy, 
but no attem pt was made to  v a l id a te  responses by 
in terv iew s w ith  respondents.

3. I t  was necessary to  r e ly  on the  ind iv idual survey 
re c ip ie n ts  sense o f  r e c a l l  in o rder to  e s ta b l i s h  
a b a s is  f o r  the  follow-up study. No attem pt was 
made to  con tro l the  e f f e c t  o f  o th e r  f a c to r s ,  such
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as  (1) th e  change in  te ach e r  supply and demand and 
i t s  e f f e c t  on a t t i t u d e s  o f  t r a in e r s  during the  
period  s tu d ie d ,  (2) th e  s o -c a l le d  "power s tru g g le"  
between the  te ach e r  unions and teach e r  educators  and 
i t s  impact on th e  th ink ing  o f  th e  respondents , or
(3) th e  e f f e c t s  o f  sex , age and a b i l i t y  o f  the  
respondents.

4. This study i s  intended to  examine a t t i t u d e s  o f  graduates 
from Central Michigan U n ivers ity  about t h e i r  te a c h e r  
p re p a ra t io n ,  so c h a r a c t e r i s t i c s  o f  popula tions  may 
not be s im i la r  to  o th e r  popu la tions. Before using the  
r e s u l t s  o f  t h i s  study in  re fe rence  to  o th e r  popula­
t io n s  such as o th e r  u n iv e r s i t i e s  or s tuden t teach ing  
communities, th e  im portant c h a r a c t e r i s t i c s  such as 
y e a r  o f  g raduation , type o f  c e r t i f i c a t i o n ,  f u l l  time 
o r  p a r t  time te a c h in g ,  years  ta u g h t ,  majors and minors, 
and th e  p a r t i c u la r  teach e r  education program i t s e l f  
should be taken in to  co n s id e ra t io n .

D efin i t io n  o f  Terms

Major F ie ld

"A p r in c ip a l  su b je c t  o f  study in  one department or f i e ld  o f  

le a rn in g  in  which a s tu d en t  i s  requ ired  o r  e le c t s  to  take  a sp ec i­

f i e d  number o f  courses and c r e d i t  hours as a p a r t  o f  th e  re q u ire -
28ments fo r  o b ta in in g  a diploma o r  degree ."

Minor F ie ld

"A su b je c t  o f  study in  one department o r  broad f i e ld  o f  

le a rn in g  in  which the  s tu d en t  i s  requ ired  o r e le c t s  to  tak e  a 

s p e c i f i e d  number o f  courses o r  hours, fewer than requ ired  f o r  a 

major f i e l d ;  implies le s s  in te n s iv e  co n cen tra tio n  than in the  

major f i e l d .

28C a r te r  V. Good, e d . , D ic tionary  o f  Education (New York: 
McGraw-Hill Book Company, I n c . , 1959), p. 227.
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Teacher Education

"The program o f  a c t i v i t i e s  and experiences developed by an

i n s t i t u t i o n  responsib le  fo r  the  p repara tion  and growth o f  persons

preparing  themselves for educational work or engaging in  the  work of
30th e  educational p ro fess io n ."

Student Teaching

"Observation, p a r t ic ip a t io n ,  and actual teaching  done by a

s tuden t preparing  fo r  teaching  under th e  d i re c t io n  o f  a supervising

te ach e r  o r  general su perv iso r;  p a r t  o f  the  p re -se rv ic e  program
31o ffe red  by a teach e r  education i n s t i t u t i o n . "

Student Teacher

An individual en ro lled  in  the  teach er  education program who 

a c t iv e ly  p a r t ic ip a te s  in the  p ro fess ional labo ra to ry  experiences 

and who i s  c u r re n t ly  re g is te re d  fo r  s tudent teaching  c r e d i t .

Supervising Teacher 
(Cooperating Teacher)

A reg u la r  teacher  on th e  s t a f f  o f  a cooperating school

d i s t r i c t  who helps d i r e c t  a c t i v i t i e s  o f  a s tudent teach e r  who is

a c t iv e ly  involved in  the  p ro fess iona l labo ra to ry  experience.

U niversity  Supervisor

The fa c u l ty  member appointed by the  U niversity  to  d i r e c t  

the  p ro fess iona l labo ra to ry  experience in  th e  off-campus c en te r .

30I b id . ,  p. 550.

31Xbid.. p. 531.
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Center (Off-Campus Center)

School systems which have jo in ed  w ith  Central Michigan 

U niversity  by con trac ted  agreement to  have s tu d en t  teach ers  in 

t h e i r  schools .

Graduate

An ind iv idua l who has su c c e ss fu l ly  completed th e  under­

graduate course o f  study in te ach e r  education .

Summary and Overview 

This chap te r  has repo rted  the  background, need fo r  and 

purpose o f  th e  p resen t study; i t  a lso  provided the  ques tions  fo r  

study and th e  research  hypotheses. The bas ic  assumptions, l im i ta ­

t io n s  o f  th e  study and d e f in i t io n  o f  terms used in  th e  study were 

a lso  provided.



CHAPTER II

REVIEW OF LITERATURE 

In troduc tion

This review o f  l i t e r a t u r e  includes s tu d ie s  r e l a t in g  to  th e  

various  elements e s s e n t ia l  to  th e  p rep a ra tio n  o f teachers  in our 

complex s o c ie ty .  There a re  a lso  s tu d ie s  r e l a t in g  to  both combined 

and s e p a ra te  elementary and secondary te ach e r  eva lua tion  s tu d ie s ,  th e  

importance o f  education courses , and the  valued e f fe c t iv e n e s s  o f  

s tu d en t  teach in g .

Because o f  th e  complexity o f  t ry in g  to  group th e  common 

elements o f  follow-up s tu d ie s  which were reviewed, th e re  i s ,  in  t h i s  

r e p o r t ,  some unavoidable overlap  and r e p e t i t i o n  o f  con ten t.  This i s  

p a r t i c u l a r l y  t r u e  in  th e  follow-up s tu d ie s  which d e a l t  w ith  both 

elem entary and secondary education programs and those dea ling  

e x c lu s iv e ly  w ith  o th e r  elementary programs o r secondary programs.

There i s  a lso  g re a t  s im i la r i ty  in  f in d in g s  and recommendations in the 

review o f  l i t e r a t u r e  between sec t io n s  on s tuden t teach ing  and the  

need f o r  follow-up s tu d ie s .

A lso, because o f  th e  na tu re  o f  t h i s  s tudy , and the  complexity 

and overlapp ing  o f  th e  r e la te d  re se a rc h ,  th e  review o f  l i t e r a t u r e  does 

not e x p l i c i t l y  follow th e  o rder  o f  the  s ta te d  hypotheses. However, 

th e  r e la t io n s h ip  between the  numerous ind iv idua l areas  w ith in  the  

fo llow ing  review o f  l i t e r a t u r e  and the  s ta te d  hypotheses i s  made c le a r  

in  th e  d isc u s s io n .
22
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Complexity o f  Teacher Education 

Teacher education is  an extremely complex e n te rp r i s e  s in ce  

i t  must attem pt to  prepare undergraduates w ith  widely d isp a ra te  

a b i l i t i e s ,  goals and m o tiv a tio n , to  meet th e  in c re a s in g ly  p e r s i s te n t  

and rap id ly  changing demands fo r  improved education  fo r  the  masses. 

The philosophy and implementation o f te ach e r  education  has varied  

g re a t ly  among co lleg es  and u n iv e r s i t i e s  in  the  United S ta te s ,  and 

th e se  d iverse  p a t te rn s  o f  teach e r  education have led to  new programs 

o f  te ach e r  education . S t i l l ,  Yee expressed a need fo r  teach e r  educa­

t io n  to  " o r ie n t  i t s e l f  to  the  p re p a ra t io n  o f  te ach e rs  who a re  pro­

f e s s io n a l ly  adequate to  meet th e  in c re a s in g ly  complex educational 

demands o f America's modern, urban so c ie ty ."^

Joyce and Hodges r e f l e c t  on p ro fe ss io n a l  te a c h e r  education  

by s ta t in g  t h a t  th e  primary o b je c t iv e  o f  te ach e r  education  i s  to  

e x e r t  con tro l over Various aspec ts  o f  r e a l i t y  w ith  which th e  te a c h e r  

must cope in o rde r  to  oversee education . They b e l iev e  th e  teach e r  

must be ab le  to  blend knowledge o f  psychology, s o c ie ty ,  and su b jec t  

m a tte r  e f f e c t i v e ly  in to  in s t ru c t io n a l  p lans .  He must a lso  recognize 

c ru c ia l  aspec ts  o f  problems and be adept a t  applying his  knowledge 

in  the  so lu t io n s  o f  th ese  problems. F u r th e r ,  he needs to  be in  con­

t r o l  o f  his teach ing  behavior and be ab le  to  o rgan ize  c h ild re n  so 

they  w il l  b e n e f i t  from h is  in s t r u c t io n a l  p lanning . He must analyze 

h is  teach ing  and be ab le  to  co n tro l  h im self in  in te rp e rso n a l

^Albert H. Yee, "What Should Modern, Urban Socie ty  Expect of 
Teacher Education?" Education and Urban S o c ie ty , Vol. 2 (May 1976), 
pp. 277-294.
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s i tu a t io n s .  By doing so ,  he w il l  use h is  p e r so n a l i ty  e f f e c t iv e ly  in  

s tuden t i n t e r a c t io n ,  bu ild  group morale and productive group o rg an i­

za t io n  and help groups analyze and improve t h e i r  performance. The 

teach e r  must a lso  know how knowledge i s  produced and rev ised  in  the  

f i e ld  o f education , and how to  use i t  in  his  teach ing . This demand 

on the  te ach e r  i s  made c le a r  in  th e  d e sc r ip t io n  o f  th e  Elementary 

Teacher Education Program a t  the  U niversity  o f  Chicago during 1964- 

1965:

Teaching, th e n ,  i s  seen as a blend o f  educational dec is ion  
making by a person who can implement educational dec is ions  
because he possesses a wide range o f  teach ing  behaviors 
th a t  he can con tro l r a t io n a l ly .  The p ro fe ss io n a l  teach e r  
i s  a person who can cope e f f e c t iv e ly  w ith  a v a r ie ty  o f 
classroom s e t t in g s  and a lso  w ith  h is  own needs as they 
a f f e c t  h is  teach ing . The p ro fe ss io n a l  te a c h e r  a lso  
possesses th e  a b i l i t y  to  analyze h is  teach ing  and, through 
a n a ly s is ,  to  s e t  r e a l i s t i c  goals f o r  improving his  p e r ­
formance. 2

This wide range o f demands on th e  te a c h e r  and i t s  im plica­

t io n  fo r  teach e r  education  is  noted by Wiersma and V ergie ls  when they  

s ta te d  t h a t :

th e  education o f  a te a c h e r  i s  a complex p ro cess ,  p o ss ib ly  
more so than many te a c h e r  educators  su sp ec t.  In o rd e r  to  
prepare teach e rs  adequa te ly ,  i t  may be necessary  to  unravel 
th e  com plexities  o f  t h i s  process and design program components 
th a t  deal w ith  th e  development o f  s p e c i f i c  c h a r a c t e r i s t i c s  
s in g ly  or in  very small combinations r a th e r  than in  global 
programs t h a t  a re  assumed to  develop a l l  c h a r a c t e r i s t i c s  
s im u ltan eo u s ly .3

2
B. R. Joyce and R. E. Hodges, "Rationale  fo r  Teacher Educa­

t i o n , "  Elementary School J o u rn a l . Vol. 66 (February 1966), pp. 254-266.
3
William Wiersma and John V erg ie ls ,  "R ela tionsh ips  Between 

P ro fess iona l V ariab les :  A Study o f  Secondary Teacher Education 
S tu d en ts ,"  Journal o f  Teacher Education , Vol. 20, No. 4 (Winter 1969), 
pp. 476-479.



25

Goddu and Ducharme a lso  speak to  the elements o f  an e f fe c t iv e

teacher  education program, and th e  need to  work with c o n s t i tu e n ts .

They say th a t  "in t h i s  changing s o c ie ty ,  teachers  must be provided

with the  s k i l l s  and a b i l i t i e s  to  operate  in  a democratic so c ie ty  t h a t

requ ires  th a t  the  persons who are to  be serv iced  by the  system can
4

control the  system."

The preceeding w r i te r s  show th a t  teach er  education i s  complex 

and demanding. I t  i s  complex in  th a t  teacher  education graduates 

must be continuously a l e r t  to  our ever changing so c ie ty  in  o rder to  

e f f e c t iv e ly  prepare s tudents  fo r  teach ing . I t  i s  a lso  demanding in  

t h a t  teacher  educators must be co n tin u a lly  well prepared to  meet 

indiv idual and group needs of s tuden ts  in o rder to  provide them with 

the  f in e s t  p repara tion  in  teach er  education.

Various important and e s se n t ia l  c h a r a c te r i s t i c s  such as 

c u r r ic u la ,  s tuden ts  and human con tac t in lea rn ing  s i tu a t io n s  are  

basic  in the  planning o f  e f f e c t iv e  teach er  education programs.

The National Council fo r  A ccred ita tion  o f Teacher Education 

included in t h e i r  Recommended Standards fo r  Teacher Education the 

following passage p e r ta in in g  to  Basic Teacher Education Programs.

Curricu la  fo r  teach er  education a re  designed to 
achieve e x p l i c i t l y  s ta te d  o b je c t iv e s .  These o b jec t iv es  
a re  determined in  r e la t io n  to  both the  p ro fess iona l ro le s  
fo r  which the  p repara tion  programs are  designed and the  
behavioral outcomes sought. I t  i s  assuned th a t  the  design 
o f  each curriculum fo r  the p repara tion  o f  teachers  adopted 
by th e  i n s t i t u t i o n  r e f l e c t s  the  judgment o f  appropria te  
members o f  the  f a c u l ty  and s t a f f ,  o f  s tu d e n ts ,  o f  g raduates ,

4
Roland J .  B. Goddu and Edward R. Ducharme, "A Responsive 

Teacher-Education Program," Teachers College Record, Vol. 72, No. 3 
(February 1971), pp. 431-441.
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and o f  the  p ro fess io n  as a whole. I t  i s  a lso  assumed th a t  
th e se  c u r r ic u la  r e f l e c t  an awareness o f  re sea rch  and 
development in teacher  ed u c a t io n .5

In planning to  meet the  needs o f  te ach e r  education s tu d e n ts ,  

Wiersma and V ergie ls  mention t h a t  teach er  educators  should be aware 

t h a t  th e re  i s  not a high r e la t io n s h ip  between a t t i tu d e s  and pro­

fe s s io n a l  knowledge. Teacher education  s tuden ts  who score  high in 

p ro fe s s io n a l  knowledge do not n e c e s sa r i ly  score  high in measures o f  

a t t i t u d e  and v ice  versa . They fee l  t h a t  t h i s  i s  e s p e c ia l ly  im portant 

in e s ta b l i s h in g  new programs, and conclude t h a t  i f  te ach e r  educators  

b e l iev e  th a t  both o f  th ese  areas  are o f  equal importance, then these
g

two components o f  te ach e r  education programs must be given a t t e n t io n .

Goddu and Ducharme comment f u r th e r  on a responsive teach e r

education  program. They say t h a t  the

f i r s t  c o n ta c t  with teach ing  must be s t ru c tu re d .  Beginning 
te a c h e rs  can lea rn  th e  ro le  o f  teach e r  and develop in d i ­
vidual and Dersonal teaching  s ty le s  as well as take  on 
c h a r a c t e r i s t i c s  o f  o th e r  teach ers  during t h i s  tim e. This 
t r a in in g  program should promote con tac t  w ith  humans in 
le a rn in g  s i t u a t io n s .  This program is  a c tu a l ly  a te a c h e r  
lea rn in g  program, and th e  lea rn in g  te a c h e r  must have 
le a rn in g  experience with ch ild re n  o f  varied  a b i l i t y ,  
var ied  backgrounds and varied  s k i l l s .  Goddu and Ducharme 
a re  concerned th a t  teach ers  lea rn  something t h a t  might be 
defined  as th e  p r in c ip le  t h a t  in d iv id u a ls— kids as well 
as a d u l t s —are  indeed d i f f e r e n t  and th a t  they  le a rn  in  a 
g re a t  v a r ie ty  o f  ways. This is  no g re a t  d isco v e ry , and 
i t  i s  obviously  something th a t  educators  have recognized 
fo r  y e a rs .  Yet education has fo r  years  been tu rn in g  out

5
AACTE, "Recommended Standards fo r  Teacher Education—the  

A c c red ita t io n  o f  Basic and Advanced P repara tion  Programs fo r  Pro­
fe s s io n a l  School Personnel,"  The American A ssoc ia tion  o f  Colleges 
f o r  Teacher Education , One Dupont C i r c le ,  Washington, D.C., 
November 1969, pp. 3-13.

6Wiersma and V erg ie ls ,  pp. 476-479.
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ta sk -m a s te r  teachers  who, in  f a c t ,  see kids as not 
s i g n i f i c a n t l y  d i f f e r e n t  from one ano the r ,  who teach  a l l  
k ids  a l i k e ,  thus assuming a l l  kids must learn  a l ik e .

The le a rn in g  te a c h e r  does not lea rn  how to  teach  by observing o thers

te a c h in g .  In s te a d ,  the  lea rn ing  teach e r  must teach  and then t a l k

w ith  o th e rs  who have observed them, c r i t i c a l l y  examine them selves,

and t a l k  w ith  o th e r  beginning teach ers  about t h e i r  percep tion  o f what

happened.

The percep tion  o f  the  le a rn e r  changes from th a t  o f  a person 
aw aitin g  in s t r u c t io n  to  th a t  o f  a doer. I t  i s  experience 
based on th e o ry ,  with r e a l i t y  and p ra c t ic e  in  learn ing  
s i t u a t io n s  as the  t e s t i n g  ground. Learning i s  a continuing 
e x e rc is e  t h a t  changes speeds a t  t im e s .7

Although i n s t i t u t i o n s  e s ta b l i s h  gu ide lines  fo r  teach er  

p re p a ra t io n  according to  standards s e t  f o r th  by the  American Associa­

t io n  o f  Colleges fo r  Teacher Education, each teach e r  p rep ara tio n  pro­

gram i s  only as e f f e c t iv e  in  t o t a l  as th e  sum o f  i t s  p a r t s .  Ind i­

v id u a ls  reponsib le  fo r  e s ta b l i s h in g  te ach e r  p rep a ra tio n  programs 

must be ab le  to  work to g e th e r  w ith  adequate communication and acute  

s e n s i t i v i t y  to  each o t h e r 's  t a sk s .  Then th e  te a c h e r  education s tu d en t 

w il l  be provided th e  e s s e n t ia l  background fo r  high q u a l i ty  te ach e r  

educa tion  which in  tu rn  should lead to  an understanding o f  ind iv idual 

s tu d e n t  needs in  the  classroom.

Teacher Education Evaluation S tud ies  

This s e c t io n  includes s tu d ie s  o f  elem entary and secondary 

programs in  te a c h e r  education . Data fo r  th e se  s tu d ie s  came from

7Goddu and Ducharme, pp. 431-441.
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te a c h e r  education  i n s t i t u t i o n s ,  co lleg e  s e n io r s ,  s tudent te a c h e r s ,  

te a c h e r  education  g raduates , beginning teach ers  and experienced 

te a c h e rs .

Hailey wanted to  id e n t i fy  e p e c i f ic  s tre n g th s  and weaknesses 

o f  te a c h e r  education  programs, and focused h is  s tudy on four aspects  

considered to  be fundamental to  te a c h e r  education : th e  in d iv id u a l iz a ­

t io n  o f  each program o f  s tu d y , f ie ld -b a se d  experiences provided fo r  

te a c h e r  education  s tu d e n ts ,  follow-up a c t i v i t i e s  and eva lua tion  pro­

cedu res ,  and adequacy o f  f in a n c ia l  re sou rces .  His survey involved 

10 co lleg es  and u n iv e r s i t i e s  which were re p re s e n ta t iv e  o f th e  53 

te a c h e r  t r a in in g  i n s t i t u t i o n s  in Ohio. The general conclusions 

repo rted  th a t  teach e r  education programs evaluated  in  th e  s tudy were 

more l i k e ly  to  be ra ted  adequate than weak or s trong . The f ind ings  

a lso  in d ica ted  th e  need fo r  fu r th e r  research  concerning ways to
O

improve te a c h e r  education programs.

S a l le y  was in te re s te d  in f in d in g  ou t how co llege  se n io rs  in 

education  ra ted  t h e i r  undergraduate te a c h e r  p rep a ra t io n .  This survey 

was conducted among 900 s tu d en ts  in  1964 from e ig h t  i n s t i t u t i o n s  o f  

h igher le a rn in g  th a t  graduate more than o n e -h a lf  o f  th e  te ach e rs  

each y e a r  in  Ohio. The form used was developed by the  National 

Educational A ssocia tion  Research D ivision when they p rev ious ly  con­

ducted a poll of a selected cross  sec t io n  o f  th e  n a t io n 's  1 .5  m il l io n  

p u b l ic  school te a c h e r s ,  asking them how t h e i r  co llege  p repara tion

®Paul W ellesley H ailey, "The I d e n t i f i c a t io n  o f  S p ec if ic  
Areas o f  S tren g th  and Weaknesses in  Teacher Education Programs" 
(unpublished Ph.D. d i s s e r t a t i o n ,  The Ohio S ta te  U n iv e rs i ty ,  1973), 
pp. 566-567.
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f i t t e d  them fo r  teach ing . The Teacher P repara tion  Opinionnaire 

asked i f  the  amount o f  t h e i r  p repara tion  was "Too Much," "About 

Right" o r  "Too L i t t l e . "  The f ig u re s  fo r  the  category "Too L i t t l e "  

were th e  only ones reported  in the s tudy. Although many s im i l a r i t i e s  

a re  noted regard ing  the  percentage o f teach ers  and sen io rs  re p o r t in g  

too l i t t l e  p re p a ra t io n  in  the  several areas o f  p re p a ra t io n ,  i t  is  

in t e r e s t in g  t h a t  both groups f e l t  t h a t  in s t ru c t io n  in the  use o f  

audiovisual m a te r ia ls  was lacking  and the sen io rs  f e l t  even more 

poorly prepared than the  te a c h e rs .  Also, e ig h t  percen t more sen io rs  

than teach ers  f e l t  they needed more p rep ara tio n  in the  area o f
g

psychology o f lea rn in g .  The complete f in d in g s  are  as fo llow s:

A Comparison o f  Teachers on the  Job With 
College Seniors of 1964

Areas o f  P repara tion

Percent Reporting "Too 
P repara tion  as:

Teachers

L i t t l e "

Seniors

Subject Knowledge 27.0 28.6
General Education 19.9 20.4
Psychology o f  Learning 25.8 33.8
Human Development 23.2 18.0
Teaching Methods 40.6 39.4
H istory  and Philosophy 15.1 18.8
Use o f  Audiovisual 60.1 65.6

g
H. E. S a l le y ,  "Ohio Survey: How Seniors in Education from

Ohio Colleges and U n iv e rs i t ie s  Rated Their Undergraduate Teacher 
P re p a ra t io n ,"  Audiovisual I n s t r u c t io n , Vol. 10 (Summer 1965).
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Hinch a lso  conducted a s tudy to  determine the  degree o f  

s im i l a r i t y  between the  r a t in g s  a group o f  experienced teachers  and a 

group o f  s tuden t teach ers  gave to  t h e i r  undergraduate p ro fess iona l 

te ach e r  education s k i l l  p repara tion  fo r  teach ing . The q u es tio n n a ire  

was adm inistered to  181 experienced teach e rs  who had graduated from 

McNeese S ta te  U n ivers ity  in 1969 and 254 in d iv id u a ls  who completed 

s tu d en t teaching  in  1971-1972. Findings in d ica ted  t h a t  s tuden t 

te ach e rs  ra ted  t h e i r  undergraduate experiences s ig n i f i c a n t ly  higher 

than did the  experienced teachers  in  a l l  s ix  c a teg o r ie s  o f  teach ing  

s k i l I s —Media, Lesson Planning, Methods, Ind iv idual Needs, Education 

and Guidance. Also, more than 60 percen t o f  both groups ra ted  

Lesson P lanning, Indiv idual Needs and Evaluation h igh, while both 

groups gave experiences in  Guidance th e  lowest r a t in g .  But i s  was 

concluded th a t  under cond itions  re q u ir in g  only a high o r low type 

r a t in g ,  s tu d en t teach ers  and experienced te a c h e rs  gave very nearly  

th e  same ra t in g s  to  t h e i r  undergraduate s k i l l - p r e p a r a t i o n . ^

Another s tudy involving 89 p re -s tu d en t  te a c h e r s ,  80 post 

s tu d en t teach e rs  and 40 beginning te ach e rs  fo r  the  purpose o f  i n v e s t !  

g a ting  th e  use o f  eva lua tion  instrum ents was conducted by P e te rs .  He 

wanted to  know i f  h is  f in d in g s  would be o f  s ig n i f i c a n t  value to  

e v a lu a te  th e  te ach e r  p rep a ra t io n  program a t  Upper Iowa College. 

Findings showed th a t  most s tuden t te ach e rs  and graduates f e l t  they

^N ylds  Richard Hinch, "A Study to  Compare th e  Perceptions 
t h a t  Student Teachers and Experienced Teachers Hold o f  the  E f fe c t iv e ­
ness o f  Selected  Aspects o f  t h e i r  P ro fess iona l Education a t  McNeese 
S ta te  U niversity"  (unpublished Ph.D. d i s s e r t a t i o n ,  Michigan S ta te  
U n iv e rs i ty ,  1973).
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were prepared to  assume teach ing . I t  was a lso  found th a t  (1) the 

g r e a te s t  problems in  th e  f i r s t  y ea r  o f  teach ing  were eva lua ting  

pupil achievement, m otiva ting  pupil i n t e r e s t  and response and a d ju s t ­

ing to  d e f ic ie n c ie s  in  school equipment, physical cond itions  and 

m a te r ia ls ;  (2) s tuden t teach ing  was th e  most va luab le  experience or 

course; (3) in d iv id u a ls  wanted e a r ly  experience in  th e  classroom in 

t h e i r  teach ing  p rep a ra t io n  program; and (4) more p r a c t ic a l  experience 

and le s s  theory  was d es ired  in  general techniques o f t e a c h in g .^

Among th e  many in d iv id u a ls  who can provide judgments regard ­

ing the  adequacy o f  a program of te a c h e r  education are the  re c ip ie n ts  

o f  te ach e r  education—th e  g raduates . Beaty repo rted  on a follow-up 

study conducted a t  Middle Tennessee S ta te  U niversity  involving a l l  

graduates  o f  th e  undergraduate teach e r  education program fo r  th e  

c la s s  o f  1964. They were mailed a q u es tio n n a ire  in  January 1967 and 

responses were received  from 206 o r  64.3%. His f ind ings  included 

th e  fo llow ing: 83% re p l ie d  t h a t  th e  t r a in in g  program fo r  te ach e rs

should enable them to  assume t h e i r  r o le s  as c i t i z e n s  in  t h e i r  

r e sp e c t iv e  communities, w ith  "q u ite  e f f e c t iv e ly "  o r "adequately" 

responses. In General Education, 32 course ad d it io n s  and 21 d e le ­

t io n s  were recommended w hile  in  P ro fess iona l Education, 24% mentioned 

th a t  course ad d it io n s  were needed, 7% course d e le t io n s  and 21% course

^ E ld o n  Nicklaus P e te r s ,  "A Study to  In v e s t ig a te  the  
F e a s ib i l i t y  o f  U t i l i z in g  Evaluation  Instruments as One Aspect o f  
th e  Ongoing Evaluation o f  th e  Teacher Education Program o f  Upper 
Iowa College" (unpublished Ph.D. d i s s e r t a t i o n ,  U niversity  o f  Northern 
Colorado, 1975).
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r e v is io n s .  Student teach ing  was ra ted  most important by 54% o f  th e
12elementary t r a in e e s  and 63% o f  the  secondary t r a in e e s .

Another follow-up study was conducted by Havard o f th e  1961- 

1968 graduates o f  Howard Payne College who obtained c e r t i f i c a t i o n  to  

teach . A f te r  a review o f  the  l i t e r a t u r e ,  a q u e s tio n n a ire  was dev ised , 

v a l id a ted  and mailed to  807 graduates o f  Howard Payne College who 

obtained c e r t i f i c a t i o n  to  teach  and fo r  whom va lid  addresses  were 

found. Six hundred f o r ty - e ig h t  o r 80.3% responded. The reported  

f ind ings  s ta te d  t h a t  (1) o b je c t iv e s  o f  th e  te ach e r  education  program 

were sa id  to  be achieved by over 60% o f  the  g radua tes ; (2) over 50% 

in d ica ted  th a t  they  were adequately  o r  very adequately  prepared in  

various a c t i v i t i e s  and competencies a sso c ia ted  with teach in g ;

(3) only  36% were well prepared in  d ia g n o s t ic  and remedial techn iques ;

(4) s tu d en t teach ing  was ra ted  s tro n g e s t  by 60%; and (5) over 50% 

reported  d i f f i c u l t y  during t h e i r  f i r s t  years  o f  teach ing  in  p rov id ing  

fo r  ind iv idua l d i f f e re n c e s .  I t  was concluded th a t  p e r io d ic  examina­

t io n s  o f  th e  e f fe c t iv e n e s s  o f  the  t o t a l  co l leg e  program, sp e c ia l  

se rv ic e s  o f  the  c o l le g e ,  and th e  te a c h e r  education program were

needed. Also, continuous and a d d i t io n a l  follow-up s tu d ie s  were 
13deemed adv isab le .

12E. Beaty, "Follow-Up o f Teacher Education Graduates as a 
Basis f o r  I n s t i t u t i o n a l  Improvement," Peabody Journal o f  Education, 
Vol. 46 (March 1969), pp. 298-302.

^ H a ro ld  Weldon Havard, "A Follow-Up Study o f  the  1961-1968 
Graduates o f  Howard Payne College Who Obtained C e r t i f i c a t io n  to  
Teach" (unpublished Ph.D. d i s s e r t a t i o n ,  Baylor U n iv ers ity ,  1970).
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McCullough a lso  reported  on a follow-up study o f  the  teach e r  

education  program a t  Fort Lewis College in  Durango, Colorado fo r  the  

purpose o f  ob ta in ing  inform ation concerning e f fe c t iv e n e s s  o f  the  

p resen t  program. The population o f  his  study included elementary 

and secondary teacher  education graduates o f  Fort Lewis C ollege, who 

had met th e  requirements fo r  teach e r  c e r t i f i c a t i o n  in  the years  1964 

through 1966. The q u es tio n n a ire  was se n t  to  115 graduates w ith  84 

in d iv id u a ls  responding. His f ind ings  revealed  th a t  82.1% o f  the 

graduates were involved in  f u l l  time teach ing  a c t i v i t i e s  and 80% 

ranked s tuden t teaching  as the  most im portan t. The graduates made 

severa l recommendations involving P ro fess iona l Education Courses 

such as (1) increase  the  length  and scope o f  observa tion  and s tuden t 

teach ing ; (2) c a r e fu l ly  s e le c t  superv iso rs  fo r  s tuden t teach e rs  

according to  t h e i r  p ro fe ss io n a l  i n t e r e s t s  and competencies; (3) 

e l im ina te  unnecessary r e p e t i t i o n  in th e  requ ired  education  courses 

and o f f e r  courses which s t r e s s  d iv e r s i f i e d  and c r e a t iv e  methods o f  

teach ing ; (4) s t r e s s  techniques and procedures which a re  p r a c t ic a l  

in  terms o f  teach ing  the exceptional c h i ld ,  meeting d i s c ip l in a r y  

problems, classroom management, and curriculum  form ation; (5) i n i t i ­

a te  a course which would provide a background knowledge in  audio­

v isua l  education. The graduates  a lso  made recommendations fo r  

changes in  Academic Background and P rep ara tio n . These were:

(1) expand the  course o f fe r in g s  in  general education  and major and 

minor a re a s ;  (2) in c rease  lab o ra to ry  spaces and improve the  

f a c i l i t i e s  in  the  sc ie n ces ;  and (3) c lo se ly  ev a lu a te  general
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education  courses to  in su re  a g re a te r  v a r ie ty  o f  teach ing  

p r o c e d u r e s .^

In y e t  another follow-up study o f  g radua tes ,  Newby reported  

on the  percep tions  o f  graduates  regard ing  s e le c te d  aspec ts  o f  the  

Spring Arbor College Program with im p lica tions  fo r  teach e r  education . 

His q u es tio n n a ire  was s e n t  to  a random sampling o f  graduates of 

Spring Arbor College fo r  the  years  1966 through 1970. Q uestionnaires 

were re tu rned  from 112 or 80% o f  the  g raduates . The f in d in g s  in d i ­

c a te  t h a t  graduates gave a l l  aspec ts  o f  t h e i r  academic experiences 

a t  Spring Arbor College an average r a t in g  o f  2.70 on a 4 (high) to  

0 (low) s c a le .  The experiences in  te ach e r  education  were given th e  

lowest r a t in g s  w ith  an average o f  2 .45. The respondents to  the  

q u e s tio n n a ire  o ffe red  many suggestions which took th e  form o f  needs. 

These needs were fo r  (1) g re a te r  re levance  in methods courses;

(2) more observa tion  a t  e a r l i e r  periods  in  the  co lleg e  experience;

(3) b e t t e r  screen ing  o f  can d id a te s ;  (4) more time s tuden t teach ing  

w ith  more than one superv is in g  teach e r  and /or a t  d i f f e r e n t  l e v e l s ;

(5) b e t t e r  coord ina tion  between co lleg e  and schools ; and (6) more 

ca re  in  s e le c t io n  o f  superv is in g  teachers  and b e t t e r  su p erv is io n  by 

c o l le g e  c o o rd in a to rs .  I t  was concluded th a t  graduates were 

r e l a t i v e l y  s a t i s f i e d  with t h e i r  academic p re p a ra t io n .  The s ta te d  

recommendations by the  graduates were t h a t  (1) the  range o f  courses

14J e r r y  Jerome McCullough, "An Evaluation o f  th e  Teacher 
Education Program a t  Fort Lewis College; An Opinion Survey o f  
Teacher Education Graduates w ith  In -S erv ice  Experience" (unpublished 
Ph.D. d i s s e r t a t i o n ,  U niversity  o f  Northern Colorado, 1970).
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should be broadened in  both the  major and minor a re a s ;  (2) more 

v o ca tio n a l  guidance should be provided; (3) teach er  education courses 

should be more p r a c t i c a l ;  (4) the  t o t a l  f a c u l ty  should accept the 

r e s p o n s i b i l i t y  o f  t r a in in g  te a c h e rs ;  and (5) a d d it io n a l  long itud ina l  

re se a rc h  i s  needed to  app ra ise  th e  impace o f  the  co lleg e  experience 

w ith  f u r th e r  fo llow -up o f  te a c h e r  education graduates being 

recommended.15

Another follow-up study invo lv ing  classroom teachers  was 

undertaken by th e  Committee on P rofessional P repara tion  o f  the  

Commission on Teacher Education and P ro fessional Standards o f  th e  

Michigan Education A ssoc ia tion . In t h i s  s tudy , 851 classroom 

te a c h e r s  r e p re s e n ta t iv e  o f  elem entary , ju n io r  high and sen io r  high 

classroom  te ach e rs  throughout Michigan were asked to  id e n t i fy  the  

s t r e n g th s  and weaknesses o f  t h e i r  undergraduate teach e r  p rep ara tio n  

programs. The Committee found th a t  (1) teach ers  ra ted  su b je c t  m a tte r  

cou rses  over  education  courses in  adequately  p reparing  them to  meet 

t h e  problems o f  te a c h in g ,  (2) education courses provided more 

o p p o r tu n i ty  to  become aware o f  a v a r ie ty  o f  teach ing  techniques and 

procedures than d id  su b jec t  m a tte r  cou rses ,  (3) the  major o b jec t io n  

to  education  courses r e g is te r e d  by th e  teach e rs  was t h a t  they were 

to o  t h e o r e t i c a l —not p r a c t i c a l ;  (4) nea r ly  h a l f  o f  th e  respondents 

re p o r te d  th a t  th e  major s tre n g th  was th e  in s ig h t  developed through 

ed u ca tio n  courses in to  th e  bas ic  elements o f  the  lea rn ing  p rocess ;

15John Melvin Newby, "Perceptions o f  Graduates Regarding 
S e lec ted  Aspects o f  the  Spring Arbor College Program w ith  Implica­
t i o n s  f o r  Teacher Education" (unpublished Ph.D. d i s s e r t a t i o n ,
Michigan S ta te  U n iv e rs i ty ,  1972).
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(5) 87% o f  a l l  th e  teach e rs  ra ted  s tuden t teach ing  most helpfu l over 

16 o th e r  cou rses ; and (6) a m ajo rity  o f  teach e rs  responded th a t  

H is to ry  o f  Education was not h e lp fu lJ ®

Thompson a lso  in v e s t ig a te d  te a c h e rs '  percep tions  o f  s tre n g th s  

and weaknesses o f  p re -s e rv ic e  teach e r  p rep a ra t io n .  She wanted to  

know i f  in d iv id u a ls  f e l t  they  were prepared to  teach  in  e i th e r  th e  

r e g u la r  o r  sp ec ia l  se rv ice  schools in  New York C ity . Teachers were 

asked to  id e n t i fy  th e  most and l e a s t  valuab le  p re -s e rv ic e  courses. 

Every 5th school from a r o s t e r  o f  56 r e g u la r  and 54 sp ec ia l  s e rv ice  

schools  was used with a t o t a l  population  o f  829 re g u la r  and 770 

sp ec ia l  s e rv ic e  teach ers  chosen fo r  the  s tudy . There were 16 choices 

o f  p ro fe s s io n a l  courses and 25 choices o f  non-profess ional courses on 

th e  q u e s t io n n a ire .  Respondents were asked to  s e le c t  th e  th re e  most 

va lu ab le  and th re e  l e a s t  va luab le  p re -s e rv ic e  courses . The f ind ings  

reveal t h a t  responses o f  r e g u la r  and sp ec ia l  teachers  did not d i f f e r  

s ig n i f i c a n t l y .  The th re e  most va luab le  courses were (1) s tu d en t 

te a c h in g ,  (2) c h i ld  development, and (3) teach in g  re a d in g .^ 7

The o v e ra l l  f in d in g s  o f  th ese  ev a lu a t io n  s tu d ie s  suggest t h a t  

s tu d en t  teach ing  assignments should be lengthened w ith  more than one 

su p e rv is in g  te a c h e r  ad v isab le  on more than  one leve l and/or in more 

than  one su b je c t  a rea .  S tudent teach ing  i s  highly regarded though,

^"W hat Teachers Think o f  Teacher Education," Michigan 
Education J o u rn a l , Vol. 41 (March 1964), p. 20.

17V ale r ie  Darlene Thompson, "Teachers' Evaluation o f  Their 
P rep a ra t io n  to  Teach: A Survey o f  Selec ted  New York C ity  Public  
Schools" (unpublished Ph.D. d i s s e r t a t i o n ,  S t .  Johns U n iv e rs i ty ,
1971).
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and usually  considered to  be the  most valuable  experience in teacher 

education. Also, i t  was found th a t  although most s tuden t teachers  

and graduates f e l t  they were well prepared to  teach ,  they needed 

ad d it io n a l a s s is ta n c e  in  eva lua ting  pupil achievement during t h e i r  

f i r s t  year o f  teach ing . They a lso  f e l t  th a t  undergraduate education 

and methods courses should be made more re lev an t  to  teach ing , and 

th a t  the  content o f  these  courses should be examined from time to  

time. In a d d i t io n ,  teachers  and co llege  sen io rs  were found to  d i f f e r  

l i t t l e  in  t h e i r  a t t i t u d e s  toward p repara tion  fo r  teach ing . I t  has 

a lso  been s ta te d  th a t  ad d it io n a l research  i s  needed in  teacher 

education.

Elementary Teacher Education Evaluation Studies

This sec t io n  begins with the  d e s c r ip t io n ,  f in d in g s ,  and 

recommendations o f  two s tu d ie s  p e r ta in in g  to  th e  elementary education 

program a t  Central Michigan U niversity . The s tu d ie s  t h a t  follow 

presen t f ind ings  o f  o th e r  co llege  and u n iv e rs i ty  undergraduate 

elementary teach er  education programs.

M offit concerned him self w ith  two problems in  his  study o f  

th e  Elementary Education Program a t  Central Michigan U niversity .

His population co n s is ted  o f  699 in d iv id u a ls  and he received a 65% 

response. He asked recen t graduates i f  they were adequately  prepared 

to  teach and he wanted to  f ind  out i f  opinions concerning th e  then 

cu rren t program o f  elementary education a t  Central Michigan Univer­

s i t y  changed w ith  more experience. He included four groups o f  

teachers  in h is  study: p rospective  te a c h e r s ,  f i r s t  year  te a c h e rs ,
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experienced teach ers  and superv is ing  te a c h e rs .  He included sec tions  

on general educa tion , p ro fe ss io n a l  educa tion , su b je c t  m a tte r  back­

ground and classroom teach ing  in  h is  q u e s tio n n a ire .  The chi square 

d is tr ibu tion  was used to compare opinions o f  f i r s t  year  te a c h e r s ,  

experienced te a c h e r s ,  and graduating  sen io rs  concerning p ro fess io n a l 

course work and fe e l in g s  o f  adequacy toward c e r ta in  classroom sub­

j e c t s ,  and then  general conclusions were made.

I t  was concluded th a t  Central Michigan U n ivers ity  did an 

adequate job  o f  p reparing  elementary education teach ers  fo r  the  

classroom. A lso, general education was considered im portant by 70%, 

p ro fess io n a l education  was considered important by 60%, more in s t r u c ­

t io n  was needed in th e  area  of reading and two d ire c te d  teach ing  

experiences were th e  most important aspect o f  th e  program. In 

g e n e ra l ,  sen io rs  ra te d  t h e i r  t r a in in g  th e  h ighest and th e  experienced 

teach ers  ra ted  t h e i r  t r a in in g  the  low est. Several recommendations 

were s ta te d :  (1) r e t a in  th e  two d i re c te d  teach ing  experiences;

(2) general education  courses are  needed th a t  r e l a t e  d i r e c t l y  to  

music, physica l education  and a r t ;  (3) th e  ro le  o f  general education 

needs to  be c l a r i f i e d  so th a t  p rospec tive  teach e rs  a re  aware o f  and 

understand i t s  purpose; (4) any fu tu re  eva lua tion  o f  the  teach e r  

education  program should include opinions from experienced te a c h e r s ,  

as t h e i r  opin ions d i f f e r  s ig n i f i c a n t ly  from those  o f  f i r s t - y e a r  

te ach e rs  and g raduating  se n io rs  in  r e l a t io n  to  th e  more th e o r e t ic a l  

cou rses ;  and (5) an ev a lu a t io n  needs to  be made f re q u e n t ly  so t h a t  

th e  program fo r  t r a in in g  elementary teach ers  a t  Central
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Michigan U niversity  may r e f l e c t  the  s ta te d  needs o f  pub lic  school 

te a c h e rs .

In another study involving Central Michigan U niversity , 

G reenstein compared graduates o f  the  re g u la r  s tuden t teaching  pro­

gram of e ig h t  weeks to  the  two fu l l  semester in te rn  program which 

consis ted  o f  32 weeks o f  p ro fess iona l labo ra to ry  experiences. He 

concluded th a t  the r e s u l t s  o f  t h i s  in v e s t ig a t io n  were reasonably 

c o n s is te n t  w ith  the  f ind ings  of Haberman a t  the  U niversity  of 

Wisconsin - Milwaukee and Arends a t  Michigan S ta te  U niversity  and 

in d ic a te  t h a t  increasing  th e  length and scope o f the  labora to ry  

experience does not n e c e ssa r i ly  produce a measurable d if fe re n c e  in 

teach er  education programs. The s ta te d  recommendations showed th a t

(1) Central Michigan U niversity  should maintain a continuing evalua­

t io n  o f  i t s  products w ith  the  o b jec t iv e  o f improving e x is t in g  pro­

grams fo r  preparing  te ach e rs ;  (2) Central Michigan U niversity  should 

re-examine th e  o b jec t iv es  o f  the paid Teacher In te rn  Program. I t  

i s  conceivable t h a t  n e i th e r  the  extended labo ra to ry  experience o f 

the Teacher In te rn  Program nor the sh o r t  e ig h t  week s tuden t teaching  

period o f  the  re g u la r  program are  adequate estim ates  o f  time necessary 

to  p repare a good teach er .  In s tead ,  labo ra to ry  experiences s p e c i f i ­

c a l ly  t a i l o r e d  to  th e  needs o f  the  ind iv idual s tuden t could very well 

be th e  answer; (3) Central Michigan U niversity  should develop c r i t e r i a  

on which to  base evalua tions  o f  the  product and thus c le a r  the  way

18Thompson Carson M offit,  "An Evaluation o f  the  Elementary 
Education Program a t  Central Michigan U niversity  by Recent Graduates 
o f  That Program" (unpublished Ph.D. d i s s e r t a t i o n ,  Colorado S ta te  
U n iv e rs ity ,  1967).
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fo r  examination and a n a ly s is  o f  the  value o f  th e  labo ra to ry  e x p e r i­

ence; and (4) b e t t e r  communication should be maintained w ith  grad­

uates  in  o rd e r  to  ob ta in  meaningful feedback concerning th e  e f f e c t -
19iveness  o f  th e  te a c h e r  p rep ara tio n  program.

Both th e  M offit and Greenstein  s tu d ie s  r e f l e c t  th e  continued 

need f o r  ev a lu a tio n  o f  the  teach e r  education program a t  Central 

Michigan U nivers ity .

E l l i s  sought inpu t from many groups o f  people in  an evalua­

t io n  s tudy o f  th e  elementary te a c h e r  p rep a ra tio n  program a t  the  

U n ivers ity  o f Colorado. This study involved 303 graduates from the  

years  1969-1971 as well as s tuden t te a c h e rs ,  u n iv e rs i ty  f a c u l ty ,  

teach ing  a s s i s t a n t s ,  school a d m in is tra to rs  and public  school te a c h e rs .  

This in v e s t ig a t io n  concluded th a t  (1) p rospec tive  teachers  a n t ic ip a te  

c r e a t iv e  endeavors and experiences w ith s tuden ts  during s tuden t 

te a c h in g ,  but s tu d en ts  f e l t  too much s tu d en t  teach ing  time and energy 

was expended on ro u tin e  tasks  involv ing  la rg e  groups, le c tu re s  and 

su p erv is io n  o f  ch i ld re n  in  non-academic s e t t i n g s ; (2) th e  School o f  

Education f a c u l ty  and f a c i l i t i e s  a re  not v i t a l  f a c to r s  to  s tuden ts  

during  t h e i r  s tu d en t  teach ing  experiences; (3) cooperating teach ers  

and pu b lic  school a d m in is t ra to rs  tend to  be more c r i t i c a l  o f  the  

te a c h e r  p rep a ra t io n  program than do u n iv e rs i ty  f a c u l ty  members;

(4) th e  le c tu r e  method was the  s in g le  major teaching  technique 

employed by th e  f a c u l ty  in  the  School o f  Education teachers  t r a in in g

19Jack G reenste in , "A Comparison o f Graduates o f  the Central 
Michigan U n ivers ity  Teacher In te rn  Program w ith  Graduates o f  the  
C entra l Michigan U niversity  Regular Teacher P repara tion  Program" 
(unpublished Ph.D. d i s s e r t a t i o n ,  Michigan S ta te  U n ivers ity ,  1969).
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program and lack o f  in d iv id u a l iz a t io n ,  dem onstration, teach in g ,  micro­

teach ing  and use o f  ind iv idual conferences was rep o rted ;  and (5) a 

poor pub lic  r e la t io n s  program and need fo r  in c reas in g ly  aggress ive  

and c re a t iv e  leadersh ip  in  th e  School o f  Education were ev iden t.

There was found to  be l i t t l e  involvement in  providing f i e ld  se rv ices

or c re a t iv e  lead e rsh ip  to  the schoo ls , and l i t t l e  experim entation
20w ith  new pedagogical models.

In ad d it io n  to  the  need fo r  ongoing eva lua tion  o f  teach e r

education programs, th e  fo llow ing s tu d ie s  reveal th e  need fo r  more

con tac t  with  ch ild ren  and classroom experience in  undergraduate

elementary te ach e r  education.

Mattson evaluated  th e  teach e r  education program a t  Montana

S ta te  U niversity  by th e  1969 graduates o f  t h a t  program fo r  th e  purpose

o f  ongoing eva lua tion  o f  teach e r  education . He found th a t  elementary

graduates f e l t  th e  t r a in in g  programs were adequate but improvement

was needed in  the  areas o f  teach ing  s t r a t e g i e s ,  s tu d en t ev a lu a t io n ,

classroom management, reco g n it io n  o f  lea rn in g  d i s a b i l i t i e s  and team

teach ing . The course in  educational psychology was ra te d  o f  " l i t t l e

v a lu e ."  I t  was s ta te d  f u r th e r  t h a t  elementary teachers  need more

t r a in in g  in classroom management, r o le  p lay ing  and s im u la t io n ,  in
21ad d it io n  to  more p r a c t ic a l  experience w ith  theory .

20Gordon Hansel E l l i s ,  "A Summative Evaluation o f  th e  Elemen­
ta r y  Teacher P repara tion  Program, School o f  Education, U niversity  o f  
Colorado, 1969-71" (unpublished Ph.D. d i s s e r t a t i o n ,  U niversity  o f  
Colorado, 1973).

21Ronald Boyd Mattson, "An Evaluation o f  th e  Teacher Education 
Program a t  Montana S ta te  U n ivers ity  by Graduates o f  That Program" 
(unpublished Ph.D. d i s s e r t a t i o n ,  Montana S ta te  U n iv e rs i ty ,  1972).



42

The q u es tio n ,  "What p resen t value to  t h e i r  teach ing  do 

elementary education graduates o f  San Diego S ta te  College perceive in 

the  various aspec ts  o f  t h e i r  co llege  p repara tion?"  was asked by 

B a llan tin e  and o th e r s .  Q uestionnaires  were sen t  to  p r in c ip a ls  

resp o n s ib le  fo r  teachers  in  the  population  o f the  study. P r in c ip a ls  

f i l l e d  out one p a r t  and the  teach ers  the  o th e r .  Teaching graduates 

from th e  years  1955-1959 were contacted fo r  the  study and 342 o r 90% 

were re tu rned . The find ings  were ca tegorized  by ranks. S ig n i f ic a n t ly  

high rankings were given to  (1) supervised  experiences working with 

c h i ld re n ,  (2) methods courses in education , and (3) the  course 

Psychological Foundations o f  Education. S ig n i f ic a n t ly  low rankings 

were given to  courses in  English , Mathematics and Fine Arts as well 

as Social Foundations o f Education. I t  was concluded th a t  p ro fe s ­

s io n a l p repara tion  was perceived to  have been o f  g re a te r  value to
22t h e i r  teach ing  than t h e i r  academic p re p a ra t io n .

Weddle appraised se le c te d  aspects  o f  th e  teach e r  education  

program a t  East Texas S ta te  U n ivers ity  based on a follow-up study o f 

beginning elementary te a c h e rs .  Her purpose was to  eva lua te  a reas  of 

general s tu d ie s ,  su b jec t  m a tte r  s p e c ia l iz a t io n  and p ro fess iona l educa­

t io n  in th e  elementary education program by securing  responses by i t s  

graduates  and to  draw conclusions and make recommendations fo r  program 

Improvement based on th ese  f in d in g s .  She questioned 135 graduates from 

September 1967 through August 1968. I t  was revealed  in  some o f  her

22Francis B a l la n t in e ;  Monroe Rowland; and William W e th e r i l l ,  
"Perceptions o f  Elementary School Teachers Trained a t  San Diego S ta te  
College with Respect to  th e  Value o f  Several Aspects o f  Their  College 
P re p a ra t io n ,"  Journal o f  Teacher Education, Vol. 17 (Summer 1966), 
pp. 218-223.
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a p p l ic a b le  f ind ings  th a t  (1) graduates completing the  General 

S tud ies  Program considered a l l  o f  the  requ ired  courses very s a t i s ­

f a c to ry  except a course in  mathematics which was considered adequate 

and P e rso n a l i ty  Foundations which was considered u n sa t is fa c to ry ;

(2) graduates considered many o f  the  in s t ru c to r s  in  the  general 

s tu d ie s  courses in e f fe c t iv e  in  methods o f  teach ing  and noted s tro n g ly  

th e  l im ited  use o f  aud io -v isua l m a te r ia ls ;  and (3) th e  te ach e r  educa­

t io n  program in  elementary education was g en era l ly  e f fe c t iv e  in  the  

development o f  the  p ro fess iona l  competencies needed by beginning 

te a c h e r s .^ 3

I t  was reported  by Campbell in h is  follow-up study th a t  

s tu d en t  teach in g ,  p repara tion  fo r  using th e  English language 

e f f e c t i v e l y ,  Reading Education courses and curriculum  courses were 

a l l  ra te d  very s a t i s f a c to r y .  He evaluated  th e  undergraduate 

Elementary and Early  Childhood Teacher Education Program a t  th e  

U n ivers ity  o f  Georgia, based on a follow-up study involv ing  202 

Elementary and Early Childhood Education 1969 teaching  graduates o f  

th e  U n ivers ity  o f  Georgia. The only course rece iv ing  an u n s a t is ­

f a c to ry  r a t in g  was In troduc tion  to  Education. Among th e  respondents 

suggestions were those  to :  (1) expand s tuden t teach ing  in  time and

v a r ie ty  o f  experiences; (2) provide more experiences in  th e  pub lic  

schools e a r l i e r  in  th e  program; (3) develop more s p e c i f i c  helps to  

understand what to  do in  problem s i t u a t io n s ;  (4) provide more

23Edith  George Weddle, "An Appraisal o f  S elected  Aspects o f  
th e  Teacher Education Program a t  East Texas S ta te  U niversity  Based 
on a Follow-Up Study o f  Beginning Elementary Teachers" (unpublished 
Ph.D. d i s s e r t a t i o n ,  East Texas U nivers ity ,  1971).
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p r a c t i c a l  methods courses;  and (5) expand education courses in

genera l .  I t  was a lso  noted t h a t  those teach ing  graduates with  no

p r io r  teaching  exper ience tended to  perceive  t h e i r  p repara t ion  with
24less  s a t i s f a c t i o n  than those with some p r io r  teaching exper ience.

May appraised the  Elementary Teacher Education Program a t  

Ohio S ta te  Univers i ty .  He used a group o f  360 ind iv idua ls  which con­

s i s t e d  o f  120 who were tak ing  t h e i r  methods courses ,  120 who were 

completing s tuden t  teach ing ,  and 120 who were in t h e i r  second and 

t h i r d  years  o f  teach ing .  His f indings  showed t h a t  s tuden t  teaching 

was once again  l i s t e d  as a most valuable  course ,  along with  language 

a r t s  and a course in elementary soc ia l  s tu d i e s .  The l e a s t  valuable  

courses  were elementary a r i th m e t i c ,  in t roduc to ry  educat ion ,  and 

philosophy o f  education.  The major s t r e n g th s  o f  th e  program were 

s t a t e d  as e a r ly  observa t ion  and p a r t i c ip a t i o n  exper iences ,  a good 

s tuden t  teaching  program, the  q u a l i t y  o f  i n s t r u c t i o n ,  and a wide 

v a r i e t y  o f  courses  o f fe red  in the  department o f  educat ion.  The major 

weaknesses o f  the  program were l i s t e d  as the  need fo r  more p r a c t i c a l  

education cou rses ,  e a r l i e r  p a r t i c ip a t i o n  exper iences ,  the  need fo r  

more l i b e r a l  a r t s  and education courses ,  and the  need fo r  b e t t e r  

i n s t r u c t i o n .  In conclus ion ,  th e  su b jec ts  tak in g  t h e i r  l a s t  methods

24Kenneth Claude Campbell, "An Evaluation o f  the  Undergraduate 
Elementary and Early  Childhood Teacher Education Program a t  the  
Univers i ty  o f  Georgia,  Based on a Follow-Up Study o f  Teaching 
Graduates" (unpublished Ph.D. d i s s e r t a t i o n ,  Univers i ty  o f  Georgia,  
1970.
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c l a s se s  and those completing s tuden t  teaching  were more favorable
25in  t h e i r  responses than were the  experienced teache rs .

In another  eva lua t ion  s tudy,  Baer found out how elementary 

educat ion majors who had graduated from Northern I l l i n o i s  Univers i ty  

and had teach ing  p o s i t io n s  one year  a f t e r  graduat ion ,  perceived  the  

e f f e c t iv e n e s s  o f  t h e i r  undergraduate p ro fess iona l  p repara t ion .  He 

used a popula t ion  o f  390 graduates  from 1968 to  1970. The f ind ings  

in d ic a ted  t h a t  (1) observat ions  with  elementary ch i ld ren  should begin 

during th e  freshman y ea r ;  (2) th e  course Teaching o f  Reading was a 

weakness; (3) s tuden t  teaching  was considered by most to  be t h e i r  

most valuable  p ro fess iona l  education exper ience;  and (4) p r in c ip a l s  

and o th e r  ad m in is t r a to r s  need to  be involved more deeply in s tuden t  

t e a c h i n g . ^

Williams rep o r t s  in  y e t  another  eva lua t ion  study t h a t  he was 

i n t e r e s t e d  in  th e  responses to  four  main ques t ions .  This study 

involved graduates  o f  Hei ldelberg  College in T i f f i n ,  Ohio, and con­

s i s t e d  o f  343 q u es t io n n a i re s  o f  which 280 were re turned fo r  an 81.1% 

rep ly .  The ques t ions  were as fo llows:  (1) Are graduates  in  elemen­

t a r y  education a t  Heidelberg College highly  valued by t h e i r  f i r s t  

y ea r  employers? (2) Are th e r e  s i g n i f i c a n t  p re - s e rv ic e  f a c to r s  in

25Charles Randall May, "An Appraisal o f  th e  Elementary 
Teacher Education Program a t  The Ohio S ta te  Universi ty"  (unpublished 
Ph.D. d i s s e r t a t i o n ,  The Ohio S ta te  U nive rs i ty ,  1967).

26George Thomas Baer,  "An Evaluation o f  the  Northern I l l i n o i s  
Unive rs i ty  Undergraduate Elementary Education Program Based on the  
Opinions o f  a Se lec ted  Group o f  I t s  Graduates" (unpublished Ph.D. 
d i s s e r t a t i o n ,  Northern I l l i n o i s  U nive rs i ty ,  1973).
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the  p r ed ic t io n  o f  success in  teaching?  (3) How do elementary gradu­

a te s  eva lua te  t h e i r  p repara t ion  program a t  Heidelberg College? and

(4) What is  th e  cu r ren t  s t a t u s  o f  the  College? The f indings  which 

are  o f  i n t e r e s t  a re  (1) th e re  i s  a need fo r  more e l e c t i v e  courses;

(2) a f i e l d  exper ience would be o f  value  e s p e c ia l ly  p r io r  to  tak ing  

methods courses ;  and (3) the re  i s  concern regarding the help and 

superv is ion  given in s tuden t  teach ing  as 22% said  th e r e  was too 

l i t t l e  superv is ion  and 27% reported  th e r e  was too l i t t l e  help. 

Individual  courses taugh t  in the  Department o f  Education were also 

evaluated  by the  g raduates .  Those rece iv ing  the  h ighest  rankings 

were (1) s tuden t  teach ing ,  (2) c h i l d r e n ' s  l i t e r a t u r e ,  and (3) kinder­

gar ten  curriculum. The lowest ranking was given to  the foundation
27courses.

These s tu d ie s  have revealed the  need fo r  t h e  fo llowing in 

elementary t e ac h e r  education programs: e a r l i e r  observat ion  of  

elementary c h i ld r e n ,  meaningful s tuden t  teaching  exper iences ,  use o f  

new ideas  in  t h e  classroom, e l im ina t ion  o f  unnecessary courses and 

the  implementation o f  worthwhile methods courses.

Ideas abound concerning what e f f e c t i v e  elements should be 

included in elementary t e ac h e r  educat ion programs. One o f  th e  

primary problems i s  t h a t  the  r e c ip i e n t s  o f  teacher  educat ion are not 

always in  agreement with those who admin is te r  the  programs. A study 

was done by Walsh to  a r r i v e  a t  a r a t i o n a l e  which might be employed

27Herman Victor  Williams, "Evaluat ion o f  Elementary Teacher 
Prepara t ion  a t  Heidelberg College" (unpublished Ph.D. d i s s e r t a t i o n ,  
Case Western Reserve Univers i ty ,  1969).
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as a guide l ine  fo r  the  development o f  an undergraduate elementary 

teacher  education program. The twelve point  r a t io n a le  was derived 

from a survey o f  re la ted  l i t e r a t u r e  and s i t e  v i s i t a t i o n s  to s ix  

se lec ted  co l leges  and u n i v e r s i t i e s  by the  w r i t e r .  The id e n t i f i e d  

r a t i o n a l e  was then submitted to  nine se lec ted  a u t h o r i t i e s  in  the  area 

o f  elementary t each e r  education.  Acting as a ju ry  o f  exper t s—these  

a u t h o r i t i e s  v e r i f i e d  the r a t io n a le .  F in a l ly ,  the v e r i f i e d  r a t i o n a l e  

was i l l u s t r a t e d  in a model program f o r  the  p repara t ion  o f  elementary 

teachers .  Among the  twelve poin t  r a t io n a le  as s ta te d  by Walsh are 

these  s ix  elements t h a t  a re  common to  the  teach e r  educat ion program 

a t  Central Michigan Universi ty .

1. Relies  on a w el l -def ined  general education sequence.

2. Incorporates  s t r u c t u r e  such as block and/or  core 
courses to  insu re  the  in t e g ra t io n  o f  knowledge and/ 
or theory  and p r a c t i c e .

3. Will provide fo r  many and var ied pro fess iona l  
labora to ry  exper iences  throughout the  four  years  o f  
undergraduate study and these  w i l l  include both 
micro and macro teach ing  exper iences.

4. Makes provis ion fo r  cooperat ive s t r u c t u r e  which 
insu res  the  j o i n t  r e s p o n s i b i l i t y  o f  th e  publ ic  
schools  and the  co l lege  in the  p repara t ion  o f  
elementary teachers .

5. Is innovat ive .

6 . Provides fo r  fol low-up and superv is ion  o f  i t s  2r 
graduates during t h e i r  f i r s t  year  in  the  classroom.

28Brother  Stephen Vincent Walsh, "The Development o f  a 
Rat ionale f o r  the  Preparat ion  o f  Elementary Teachers" (unpublished 
Ph.D. d i s s e r t a t i o n ,  The Univers i ty  o f  Texas, 1967).
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In summary, elementary education eva lua t ion  s tu d ie s  reveal 

severa l  common elements as being e s se n t i a l  to  e f f e c t i v e  programs in  

e lementary teacher  education. Actual involvement with ch i ld ren  r a te s  

h ighly with both experienced and inexperienced t e a c h e r s ,  which 

r e f l e c t s  th e  high ranking accorded s tudent  teach ing .  The searchers  

r e p o r t  t h a t  in d iv idua ls  p r e fe r  e a r l i e r  observat ion and some s tudent  

teach ing  exper ience,  p re fe rab ly  before methods c l a s se s .  Also, more 

ac tua l  teach ing  dur ing s tudent  teaching i s  des ired  in  a v a r i e ty  of  

s e t t i n g s .  Frequent eva lua t ion  o f  personal progress  based on programs 

geared to  indiv idual  needs,  in s tead  o f  a s e t  p resc r ibed  length  o f  

s tuden t  teach ing  t ime,  has a lso  been mentioned as va luable  in 

elementary t e ac h e r  p repara t ion .  I t  i s  a lso  noted t h a t  continuous 

ev a lua t ion  o f  teache r  education programs, more follow-up s tud ies  o f  

t e a c h e r  educat ion ,  improved co l lege  and u n iv e r s i ty  publ ic  r e l a t i o n s  

with  g radua tes ,  and more communication with teache r  education 

graduates  i s  genera l ly  recommended.

Secondary Teacher Education Evaluation Studies  

As was common among th e  elementary education t e a c h e r  education 

e v a lu a t io n  s tu d ie s  reported  e a r l i e r ,  s tuden t  teaching  i s  e i t h e r  highly 

regarded o r  ra ted  as the  most important segment o f  the  t o t a l  secondary 

educat ion  t e a ch e r  education programs. Included in  t h i s  s ec t ion  are 

s tu d i e s  p e r t a in in g  to  e n t i r e  secondary education programs as well as 

those  concen tra t ing  on sub jec t  a reas  such as Business ,  Social  Science 

and English .  A s tudy p e r t a in in g  to  the  j u n i o r  high/middle school as 

well  as a s tudy about s k i l l s  and competencies needed f o r  f i r s t  yea r  

secondary teachers  a re  a l so  repor ted .
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Stanbrough conducted a study o f  272 beginning teachers  who 

graduated from o r  were c e r t i f i e d  by the  Univers i ty  o f  Colorado during 

the  school year  1969-1970. Her reported  f ind ings  included t h a t

(1) th e r e  was a s ig n i f i c a n t  p o s i t i v e  c o r r e l a t i o n  ( .05) between f e e l ­

ing adequate ly prepared to  begin teaching  in a s p e c i f i c  type o f  

school and l i k in g  t h a t  same teach ing  s i t u a t i o n ;  (2) the re  was a 

s i g n i f i c a n t  d i f f e r e n c e  ( s l i g h t l y  g r e a te r  than .05) in the  perceptions  

o f  j u n i o r  high and sen io r  high level  t e achers  concerning the  adequacy 

o f  t h e i r  p ro fes s iona l  p re p a ra t io n ,  with j u n io r  high level  teachers  

f e e l i n g  l e s s  adequate ly prepared;  (3) more than  40% of  the  beginning 

t each e rs  mentioned problems with motivat ing s tu d e n ts ,  classroom con­

t r o l ,  i n d iv id u a l i z in g  in s t r u c t i o n ,  p u t t in g  theory  in to  p r a c t i c e ,  

implementing in s t r u c t i o n a l  s k i l l s ,  using aud io-v isua l  a id s ,  and 

working with slow l e a r n e r s ;  (4) beginning teachers  perceived weak­

nesses  in t h e  s tuden t  teaching  program and the  fol lowing recommenda­

t i o n s  were made by more than  50% o f  the  respondents : more p re ­

s tu d en t  teach ing  f i e l d  experience needed, opportuni ty  needed to  work 

with  severa l  d i f f e r e n t  publ ic  school t e a c h e r s ,  and s tuden t  teaching 

should be a l l  day f o r  e ig h t  weeks r a t h e r  than  h a l f  days f o r  a 

s ix te en  week semester ;  (5) beginning teachers  f e l t  the  s tudent  

teach ing  conferences with co l lege  superv isors  were in need o f  improve­

ment and made 33 suggest ions .  The four  most f req u en t ly  mentioned 

reques ts  were: conferences should be held more f req u en t ly  and sooner 

a f t e r  v i s i t a t i o n ,  superv iso rs  should observe more o f t e n ,  superv isors  

should o f f e r  more concrete  ideas  f o r  improvement and need t o  know 

what 1s happening in  the  publ ic  schools ; (6) beginning teachers
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perceived s tudent  teach ing  as being the  most helpful  p a r t  of  t h e i r

profess ional  p rep a ra t io n ,  and the  course ,  Foundations o f  American

Education, as being the  least h e lp fu l ;  and (7) beginning teachers  did

not fee l  adequately prepared to  teach  in  l e s s  t r a d i t i o n a l  teaching 
29s i t u a t i o n s .

Another s tudy fo r  th e  purpose o f  decis ion  making regarding 

cont inua t ion  o f  e f f e c t i v e  secondary teache r  education p rac t ic e s  and 

m o d if ica t io n ,  rev i s io n  o r  discont inuance o f  o the rs  was reported by 

Jensen. He surveyed 911 Univers i ty  o f  Iowa graduates from 1966 

through 1970 and received 65.6% usable responses.  His f indings  

in d ic a te  t h a t  (1) respondents with  teaching  experience were s a t i s f i e d  

with  t h e i r  p repara t ion  fo r  planning lea rn ing  a c t i v i t i e s  and fo r  using 

a v a r i e ty  o f  teaching  methods, but they were concerned about t h e i r  

p repara t ion  fo r  working with  s tudents  o f  d i f f e r e n t  a b i l i t i e s  and 

socioeconomic c l a s s e s ,  motivat ing s tu d e n t s ,  superv is ing  e x t r a c u r r i c u ­

l a r  a c t i v i t i e s ,  handling d i s c i p l i n a r y  problems, e s ta b l i s h in g  rapport  

with school adm in is t ra to rs  and p a re n t s ,  making e f f e c t i v e  use o f  com­

munity re sou rces ,  and p a r t i c i p a t i n g  in innovative  school p r a c t i c e s ;  

(2) most were pleased with  s tuden t  teach ing ,  teach ing  methods, and 

the  courses  involving Audio-Visual Teaching Methods and Construct ion 

and Use o f  Classroom T e s t s ,  (3) respondents with teach ing  experience 

were genera l ly  s a t i s f i e d  with  the  guidance provided by t h e i r

2 9 Ju d i th  Diane Stanbrough, "An Evaluative Study o f  the  Pro­
f e ss io n a l  Education Program as Perceived by Those Beginning Teachers 
Who Were Prepared to  Teach in  Secondary Schools and Who Were 
Graduated From o r  Recommended f o r  C e r t i f i c a t i o n  by the  Universi ty  
o f  Colorado During th e  School Year 1969-1970" (unpublished Ph.D. 
d i s s e r t a t i o n ,  Univers i ty  o f  Colorado, 1972).
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cooperating t e a c h e r ,  but approximately one-ha l f  of  the  respondents 

ind ica ted  d i s s a t i s f a c t i o n  with the supervis ion provided by the 

Universi ty  during student teaching;  and (4) respondents were more 

favorable  in t h e i r  evaluat ions  i f  they:

1. began t h e i r  co l lege  education a t  Iowa

2 . had leadership  experiences with young people p r io r  
to s tudent  teaching

3. decided ea r ly  to  become teachers

4. were undergraduate s tudents

5. did s tuden t  teaching o f f  campus

6 . had high point  averages in profess ional  education 
courses

7. taught  in small schools

8 . had l i t t l e  teaching  experience.

(5) graduates evalua t ions  o f  the program tended to  be more negative 

than evaluat ions  by s tudent  teachers  immediately following s tudent  

teaching;  and (6) graduates suggested the  following ways to  improve 

the  secondary teacher  education program.

1. a f u l l  semester o f  s tudent  teaching

2. more exposure to young people and actual  c l a s s ­
rooms p r io r  to s tudent  teaching

3. v ideo- tap ing  o f  mini- teaching

4. more s tudent  teaching  cen te rs  involving a 
g rea te r  v a r i e ty  o f  s ize s  and types o f  communities.

The f ind ings  support the  conclusion t h a t  per iod ic  feedback from

graduates and employing school o f f i c i a l s  can provide a teacher

education i n s t i t u t i o n  valuable  information fo r  use in  program
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Improvement. Bryant,  LaPray and Kessinger found in  each o f  

t h e i r  s tu d ie s  t h a t  s tuden t  teaching  was ra ted  most valuable  by 

secondary te a c h e r  education graduates .

Bryant in v e s t ig a te d  a t t i t u d e s  o f  recen t  graduates  o f  Texas 

A & I U nive rs i ty  to  see  i f  the secondary education program was meeting 

ind iv idua l  needs. He included two types  o f  ques t ions  in his survey. 

The respondent ra ted  items on a 1 to  4 poin t  sca le  on some ques t ions  

and th e  o th e r s  were open end ques t ions  on s ta tements  which asked the  

graduates  opinions  concerning s p e c i f i c  aspects  of th e  program. There 

were approximately 462 q ues t ionna i re s  re turned from the  1969-1971 

g raduates .  His conclusions  showed t h a t  (1) a m a jo r i ty  o f  the  

graduates  a re  well  prepared to  e n te r  th e  teach ing  p ro fess ion ;  (2) a 

m a jo r i ty  o f  the  graduates  a re  adequate ly  prepared to  teach  t h e i r  

academic s u b jec ts  in the  secondary schools ;  (3) s tuden t  teaching  i s  

t h e  most s a t i s f a c t o r y  p a r t  o f  the p ro fess iona l  education program;

(4) th e  g r e a t e s t  s t r e n g th  f o r  beginning teachers  i s  knowledge o f

30
D arre l l  Milo Jensen,  "A Follow-Up Study o f  Graduates of  

th e  Secondary Teacher Education Program o f  the  Univers i ty  o f  Iowa, 
1966-1970" (unpublished Ph.D. d i s s e r t a t i o n ,  Univers i ty  o f  Iowa,
1971).

31Paul Dewayne Bryant,  "An Analysis o f  the  A t t i tu d e s  o f  
Recent Graduates Toward the  Secondary Teacher Education Program a t  
Texas A & I U nivers i ty  a t  K ingsvil le"  (unpublished Ph.D. d i s s e r t a t i o n ,  
North Texas S ta te  U n ivers i ty ,  1973.

32Joel  J .  La Pray,  "An Analysis  o f  th e  Undergraduate 
Secondary Teacher Education Program a t  Montana S ta te  Univers i ty  as a 
Means o f  Curriculum Development" (unpublished Ph.D. d i s s e r t a t i o n ,  
U n ive rs i ty  o f  Utah, 1974).

33Kenneth B la i r  Kessinger ,  "An Appraisal o f  Selected  Aspects 
o f  t h e  Secondary Teacher Education Program a t  Augustine College,
Sioux F a l l s ,  South Dakota" (unpublished Ph.D. d i s s e r t a t i o n ,
U nive rs i ty  o f  South Dakota, 1975).
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su b jec t  m a t te r ;  and (5) the  g r e a t e s t  weakness was s tuden t  d i s c i p l i n e ,  

w i th  lack o f  t r a i n i n g  in working with the  slow lea rn e r  a lso  being a 

hand icap .3^

In order  to  determine the s t ren g th s  and weaknesses o f  the  

secondary education program a t  Montana S ta te  U n ivers i ty ,  LaPray 

quest ioned 143 s tuden ts  who had j u s t  completed s tudent  teaching and 

a l so  343 graduates  o f  1970 and 1971. A t o t a l  o f  252 q ues t ionna i re s  

were used as only the  re tu rns  o f  graduates who had taught  were used 

in  t a b u l a t i o n .  The purpose of  t h i s  study was to  provide a bas is  fo r  

f u tu r e  d i r e c t io n  in curriculum development in teach e r  education.  His 

f in d in g s  revealed t h a t  (1) s tuden t  teach ing  was the  most va luab le ;

(2) general psychology and educational psychology were ranked as the  

l e a s t  v a luab le ;  (3) the  g r e a t e s t  s t r eng ths  were the  s tuden t  teaching 

assignments and the  classroom teach e r  a s s i s ta n c e  ranked higher  than 

t h a t  o f  th e  u n iv e r s i ty  superv iso r ;  (4) th e  sex o f  the  respondents 

d i d n ' t  s i g n i f i c a n t l y  a f f e c t  the  rankings except  w ith  regard to  the  

u n iv e r s i t y  superv iso r  where females ra ted  the  help given them s ig ­

n i f i c a n t l y  higher  than th e  males; (5) course o f fe r in g s  were ranked 

higher  by s tuden ts  a f t e r  only s ix  weeks o f  s tuden t  teaching  than 

they  were a f t e r  a f u l l  q u a r t e r  of  s tuden t  teach ing  by another  group 

o f  s tu d e n t s ;  (6) the  group who had taught  a f u l l  q u a r t e r  ranked the

help given by th e  u n iv e r s i ty  superv isor  and the  cooperat ing teacher
35higher  than  did th e  group t h a t  had taught  f o r  s ix  weeks.

34Bryant.  

35La Pray.
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Kessinger a l so  surveyed recen t  graduates f o r  the  purpose of  

ap p ra is ing  the  secondary teache r  education program a t  Augustine 

College in  Sioux F a l l s ,  South Dakota. He questioned 148 ind iv idua ls  

who had graduated between June 1971 and August 1972. His f indings  

a l so  show t h a t  (1) s tuden t  teaching  ranked highest  in p ro fess iona l  

p r ep a ra t io n ;  (2) the  speech course a lso  ra ted  high; (3) o the r  pro­

fe s s io n a l  p repara t ion  courses  were ra ted  below average in  importance; 

(4) high r a t in g s  were given to  i n s t r u c to r s  in major areas who took a 

personal  i n t e r e s t  in  the  s tuden t ;  (5) high r a t in g s  were given to  

i n s t r u c t o r s  in p repara t ion  o f  sub jec t  m at te r  information fo r

graduate school;  and (6) a f i e l d  exper ience i s  needed ea r ly  in the  
36

t r a i n i n g  program.

Some w r i t e r s  have undertaken s p e c i f i c  sub jec t  m a t te r  s tu d ie s .
37 38 39Although t h e i r  f ind ings  vary ,  Kaisersho t ,  P a r n e l l ,  and Mehta

each found t h a t  s tu d en t  teach ing  was the  most valuable  o r  one o f

t h e  most va luable  experiences  in th e  secondary t e ac h e r  education

program.

36Kessinger.
37Alfred Leonard Kaisershot ,  "An Appraisal o f  th e  Under­

graduate  Business Teacher Education Program a t  t h e  Univers i ty  o f  
Nebraska: A Follow-Up o f  th e  Graduates,  1959-1969" (unpublished
Ph.D. d i s s e r t a t i o n ,  The Universi ty  o f  Nebraska, 1970).

3®Ralph Erskine P a r n e l l ,  "A Follow-Up Study o f  the  1966-1970 
Social  Science Secondary Education Graduates o f  J ack so n v i l l e  S ta te  
Univers i ty"  (unpublished Ph.D. d i s s e r t a t i o n ,  Auburn Univers i ty ,  1972).

39Mohinder Paul Mehta, "A Study o f  P repara t ion  Programs fo r  
Secondary School English Teachers a t  th e  U n iv e r s i t i e s  and Colleges 
o f  Montana" (unpublished Ph.D. d i s s e r t a t i o n ,  Univers i ty  o f  Montana, 
1970).
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A follow-up study of  ten years  dura t ion  was conducted by 

Kaisershot of  graduates  o f  the  Univers i ty  o f  Nebraska in the  Business 

Teacher Education Program. His purpose was to  determine the  e f f e c t ­

iveness of  the  undergraduate bus iness  teach e r  education program. 

Graduates from July  1959 to  August 1969 were pol led  with an 85% usable 

r e tu rn .  Among his  f ind ings  were (1) the  m ajor i ty  o f  the graduates 

considered the various spec ia l  methods courses as the  most b en e f ic ia l  

p rofess ional  education courses  when f i r s t  beginning to  teach ;  (2) the 

m ajor i ty  of  s tuden t  teaching experiences  were favorably  regarded but 

op p o r tu n i t ie s  fo r  observat ions  o f  bus iness  and o th e r  c la s se s  during 

s tudent  teaching were much le s s  favorab le ;  (3) a la rge  m ajo r i ty  of  

the graduates bel ieved some method o f  follow-up of  the graduate by 

the  Univers i ty  was d e s i r a b l e ;  (4) the s t r en g th s  o f  the business  

teacher  educat ion are  the f a c u l t y ,  spec ia l  methods courses ,  o f f i c e  

s k i l l s  courses  and the  overa l l  s tuden t  teaching program; and (5) the  

l a rge  major i ty  of  the  graduates  had a very p o s i t i v e  image o f  the 

Business Teacher Education Department a t  the Univers i ty  o f  Nebraska.

I t  was recommended by the graduates  t h a t  (1) s tuden t  teaching programs 

should be expanded to  include a g r e a te r  v a r i e ty  of  a c t i v i t i e s  and to  

approximate more near ly  those a c t i v i t i e s ,  d u t ie s  and o b l ig a t io n s  

o r d in a r i l y  performed by the  r e g u la r  business  t e a c h e r s ,  and (2) pro­

v is ions  should be made f o r  business  teach e r  education s tuden ts  to  

observe numerous secondary business  education c l a s se s  and numerous

experienced bus iness  teachers  before  and during enrollment  in the
40spec ia l  methods c la s se s  and s tuden t  teach ing .

40Kaisershot .
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Parnell  a l so  undertook a su b jec t  area  follow-up study.  He

in v es t ig a ted  the  1966-1970 graduates in Social Science on the

secondary level a t  Jacksonv i l le  S ta te  U nivers i ty .  He questioned 164

graduates  about the  soc ia l  sc ience teacher  p repara t ion  program. The

f ind ings  ind ica ted  t h a t  (1) s tuden t  teaching was most valuab le ;

(2) the most valuable  sub jec t  areas  in the  general education program

were psychology, in s t r u c t io n a l  media and English composition; (3) the

l e a s t  valuable  were general mathematics,  general sc ience and biology;

and (4) o f  the  th ree  p repara t ion  areas  eva lua ted ,  the  soc ia l  sc ience

program received the h ighes t  r a t i n g ,  the general education program

the  next h ighes t  and the  profess ional  education program the lowest 
41r a t in g .

Mehta conducted y e t  another  su b jec t  area  study to  analyze the 

prepara t ion  programs fo r  secondary school English teachers  a t  e ig h t  

Montana u n i v e r s i t i e s  and co l leg es .  His su b jec ts  were English teachers  

who had completed t h e i r  major and minor teaching requirements in 

English a t  one o f  the  Montana u n i v e r s i t i e s  or  co l leges  during the 

1960-1969 period and who were teaching English in Montana secondary 

schools during the  1969-1970 school y ea r .  He found t h a t  (1) in 

genera l ,  the  secondary school teachers  o f  English in Montana received 

adequate t r a in i n g  in  l i b e r a l  a r t s  and s c ie n c e s ,  and (2) more than 90% 

considered t h e i r  s tuden t  teaching experience to  be "very valuable"  or  

"of some va lue ."  The teachers  recommended t h a t  (1) uniformity  in 

English programs be e s ta b l i s h e d  in a l l  s t a t e  I n s t i t u t i o n s  o f  h igher

41Parnel1.
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educat ion ;  (2) more adequate and profess ional  p repara t ion  i s  needed;

and (3) s tuden t  teaching throughout the e ig h t  co l leges  and u n iv e r s i -
42t i e s  should be extended to  the equ iva len t  o f / o r  one semester .

Much i n t e r e s t  has been generated o f  l a t e  about teacher  

p repara t ion  programs fo r  middle school and j u n io r  high t e ac h e r s .

Many middle s c h o o l / ju n io r  high teachers  have had l i t t l e  or  no formal 

t each e r  p repara t ion  a t  t h i s  level  and view t h i s  as a shortcoming in 

most of  our co l leges  and u n i v e r s i t i e s .  These s ta tements  a re  supported 

by Pane who surveyed the s t a t u s  o f  middle s c h o o l / ju n io r  high prepara­

t io n  in the  s t a t e  of  Nebraska. He sen t  a q ues t ionna i re  regarding 

teach e r  p repara t ion  to  533 teachers  and p r in c ip a l s  throughout the  

s t a t e  and 453 or  85% o f  the  educators  responded. Some o f  the  f ind ings  

a re  as follows:  (1) the courses most o f ten  experienced were general

educa t ion ,  aud io-v isua l  i n s t r u c t i o n ,  curriculum prepara t ion  and 

su b je c t  s p e c i a l i z a t i o n ;  (2) the  courses  l e a s t  o f ten  experienced were 

i n t e r d i s c i p l i n a r y  i n s t r u c t i o n ,  ex tern  programs and in s t r u c t i o n  in 

independent study s k i l l s ;  and (3) the  respondents  were asked to  r a t e  

and recommend courses  fo r  middle grade teache r  p repara t ion  programs 

and the  courses  most f req u en t ly  recommended were aud io-v isua l  educa­

t i o n ,  s tuden t  teaching and d i s c i p l i n e .  The educators  recommended 

t h a t  (1) s tu d en t  teaching  in the  middle grades should be experienced 

by those  t eachers  c e r t i f i e d  to  teach in e i t h e r  the middle o r  ju n io r  

high school;  (2) in s p e c i f i c  courses or  a t  l e a s t  as p a r t  o f  the  overa l l  

p ro fess iona l  education o f  middle grade t e a c h e r s ,  an understanding of

^M eh ta .
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and s k i l l s  in counsel ing and guidance should be developed in order

t h a t  the  j u n io r  high/middle school teacher  may co n t r ib u te  e f f e c t i v e l y

to  the  counseling o f  s tu d e n t s ;  (3) prospec t ive  middle grade teachers

should have o p p o r tu n i t i e s  to  observe and v i s i t  j u n io r  high and middle

schools in t h e i r  freshman and sophomore y ea r s ;  (4) teacher  co l leges

should make p rospec t ive  teachers  aware of  the chal lenges  and rewards

a v a i l a b le  in the  j u n i o r  high/middle schools ;  (5) in the  absence of

an adequate p r e - s e rv ic e  p repara t ion  program fo r  middle grade t e a c h e r s ,

s t rong  i n - s e r v i c e  education programs should be developed to  augment

p re - s e rv ic e  t r a i n i n g ;  and (6) th e r e  should be a v a r i e ty  o f  j u n io r

high/middle school i n - s e r v i c e  a c t i v i t i e s  t h a t  a re  based on the
43indiv idual  needs of  t e a ch e r s .

Secondary education teachers  involved with research  s tu d ie s  

in t each e r  p repara t ion  o f ten  make recommendations regarding what 

should be kept ,  r ev i sed ,  de le ted  o r  added to  improve p a r t i c u l a r  

t e ach e r  education programs. Farnsworth was concerned about the 

teach e r  education programs a t  Brigham Young Univers i ty  and wanted to
*

know how refe rence  groups perceived  programs then in e f f e c t ,  how they 

perceived t h e  " idea l"  program in r e l a t i o n s h i p  to  programs then in 

e f f e c t ,  and how the  " P r a c t i t i o n e r s  Program" was perceived in r e l a ­

t io n sh ip  to  programs then in e f f e c t .  He f i r s t  prepared models o f  

s ix  programs o f  teache r  educa t ion .  Then q u es t io n n a i re s  were s en t  to  

262 educators  and to  45 s tuden t  t e a c h e r s ,  asking them to  eva lua te

43 Ike Francis  Pane, "A Survey to  Determine the  Need fo r  
Spec ia l ized  Pre-Serv ice  and In-Service  Programs f o r  Jun io r  High/
Middle School Teachers in the  S t a t e  o f  Nebraska" (unpublished Ph.D. 
d i s s e r t a t i o n ,  The U n ivers i ty  o f  Nebraska, 1973).
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the s ix  models as to which was the most adequate fo r  preparing 

teachers  and vice versa .  The conclusions reached indica ted  th a t  

(1) the in te rn  program, a fu l l  semester ,  i s  the most e f f e c t i v e  means 

of  prepara t ion  o f  secondary school t eachers ;  (2) the Tradi t ional  

Program which emphasizes required courses and sequence o f  t r a in i n g ,  

i s  l e a s t  adequate in preparing secondary teachers ;  (3) the minimum 

s tudent  teaching experience should be a fu l l  semester;  (4) the l e a s t  

adequate programs are those t h a t  are  a half -day  of  s tudent  teaching 

fo r  e igh t  weeks or l e s s ;  and (5) educators do not accept the 

" P ra c t i t io n e r s  Program" which provides fo r  c e r t i f i c a t i o n  by the local 

school d i s t r i c t s .  The recommendations s t a t e  t h a t  (1) the teacher  

education program a t  Brigham Young should be evaluated;  (2) more 

in te rn  type t r a in in g  should be encouraged; (3) teacher  education 

programs should be ind iv idua l ized  to b e t t e r  meet the needs of  the

s tuden ts ;  and (4) teacher  education programs should be continuously
44evaluated.

Pharr assumed th a t  many f i r s t  year  teachers  lack ce r ta in  

s k i l l s  and competencies which are  d es i rab le  fo r  successful  teaching.

He a lso  assumed t h a t  these  s k i l l s  and competencies should be developed 

in teacher  ecudat ion. Therefore ,  he t e s t e d  these  assumptions in a 

study involving 232 secondary school teachers  and they s ta t e d  these 

recommendations: (1) teacher  education needs to  place a high value

on oral  and w r i t t e n  English express ion ,  (2) teacher  education needs

44Karl Smith Farnsworth, "An Evaluation o f  the Perception o f  
Selected Reference Groups as I t  Relates to  the  Secondary Teacher 
Education Programs Currently Being Conducted a t  Brigham Young Univer­
s i t y  (Unpublished Ph.D. d i s s e r t a t i o n ,  Brigham Young U nivers i ty ,  1968).
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to  provide s p e c i f i c  t r a in i n g  in the use o f  spec ia l  s e rv i c e s ,  school 

and community re sou rces ,  co n f id en t ia l  information and permanent and 

cumulative records ;  (3) school d i s t r i c t s  need to  provide in se rv ice  

t r a in i n g  fo r  beginning te a ch e r s ;  and (4) teacher  education i n s t i t u ­

t io n s  need to  conduct follow-up s tu d ie s  of  t h e i r  graduates  to  improve
45areas  o f  i n s t r u c t i o n .

The overa l l  f ind ings  from the  secondary education eva lua t ion  

s tu d ie s  reviewed in d ic a te  severa l a reas  o f  concern s im i l a r  to  those 

of  elementary education evalua t ion  s tu d i e s .  One of  these  a re a s ,  

s tuden t  teaching ,  is again u su a l ly  ranked as the  s in g le  most important 

element o f  teacher  educat ion.  Also, respondents  o f ten  dec la re  t h a t  

more f u l l  t ime s tuden t  teaching experience i s  needed, and t h a t  p re ­

s tuden t  teaching experiences  in the classroom a re  h e lp f u l .  Secondary 

teachers  are  concerned with t h e i r  p repara t ion  f o r  meeting individual  

needs, motivat ing s tu d en ts ,  working with slow l e a rn e r s  and implement­

ing audio visual  m a te r ia l s .  P ecu l ia r  to  the  realm o f  secondary educa­

t io n  i s  the  j u n i o r  high/middle school a rea  where teachers  a t  t h i s  

level  o f ten  fee l  inadequately  prepared to  teach  e f f e c t i v e l y .  They 

fee l  they  should be provided with j u n i o r  high/middle school p re ­

s tuden t  teaching exper iences  as well as s tu d en t  teaching i f  they plan 

on teaching a t  t h i s  l e v e l .  They would a l so  l i k e  more knowledge o f  

ch i ld re n  a t  these  l e v e l s  in o rder  to  counsel and guide them more 

e f f e c t i v e l y ,  and become an in teg ra l  p a r t  o f  the  j u n i o r  high/middle 

school program.

^5George Ray Pharr ,  "The Study o f  Cer ta in  S k i l l s  and Compe­
te n c ie s  Which a re  Useful to  F i r s t  Year Secondary Teachers" (unpub­
l i sh ed  Ph.D. d i s s e r t a t i o n ,  Un ivers i ty  o f  Northern Colorado, 1973).
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Education Courses 

Education courses  a re  an in teg ra l  p a r t  o f  most teacher  educa­

t io n  programs. I f  they are  planned to  meet individual  needs and 

taught  w e l l ,  they  are  important to  s tudents  in teache r  educat ion.

But, i f  n o t ,  we of ten  hear comments such as "dul l"  and "too theo­

r e t i c a l  ."

A study p e r ta in in g  to  the value o f  education courses  was 

reported  by Lemons. Three hundred teachers  from 13 teacher  p repara­

t io n  i n s t i t u t i o n s  served as p a r t i c ip a n t s .  The sample included pro­

p o r t io n a te  numbers of teachers  in t h e i r  f i r s t ,  second and t h i r d  years  

o f  teaching  and was about equa l ly  d ivided as to  sex ,  grade l e v e l s  and 

urban and ru ra l  lo ca t io n .  The f ind ings  revealed t h a t  (1) mostly nega­

t i v e  comments were s ta t e d  about education courses while e n t h u s i a s t i c  

comments were l a rg e ly  confined to  s tuden t  teaching experiences and 

to  courses  taught  by ex cep t iona l ly  b r i l l i a n t  t e a c h e r s ;  (2) more 

d i v e r s i f i e d  observat ion  was wanted p r io r  to  s tuden t  teach ing ;

(3) s tuden t  teaching should be a l l  day fo r  a given block o f  t ime;

(4) general methods courses  were condemned but  spec ia l  methods

courses were considered va luab le ,  in varying degrees;  (5) th e re  was

too much theory  in general education courses ;  and (6) too much over-
46lapping and du p l ica t io n  was p resen t  in educat ion courses .

P e t t i t  was a l so  concerned about the  a t t i t u d e s  of  co l lege  

graduates  about education courses .  He evaluated 220 s tuden ts  who

46L. A. lemons, "Education Courses; Opinions D if fe r  on Their  
Value," National Education As so c ia t io n  Jo u rn a l ,  Vol. 54 (October 1965), 
pp. 26-2IT
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were about to  graduate from Central Washington S ta te  College and 

obtained these  f ind ings :  (1) education courses can and do make

s i g n i f i c a n t  co n t r ib u t io n s  to  the prepara t ion  of  t each e r s ;  (2) educa­

t io n  courses  can and must be evaluated fo r  purposes o f  improvement;

(3) educat ion courses can and must be well t au g h t ;  (4) education 

courses ,  when well designed and well t augh t ,  earn the re spec t  of  

the  most c r i t i c a l  s tuden ts  and co l lege  p ro fe s so rs ;  and (5) graduat ing

sen io rs  a re  eager  to  give o b jec t ive  ra t in g s  and valuable  help fo r  the
47improvement o f  courses and in s t r u c t io n  on the  co l lege  l e v e l .

Overa l l ,  these  re sea rchers  r e p o r t  t h a t  education courses  must 

be well taught  and meet individual  needs. They must a l so  demonstrate 

appl ied  theory in conjunction with teach ing .  Also, b e t t e r  organiza­

t io n  o f  education courses i s  necessary so d u p l ic a t io n  and overlapping 

of  course content  i s  e i t h e r  purposeful to  the  t o t a l  c o n t r ib u t io n  o f  

education courses  to  teacher  education or  e l im ina ted  completely.  

Furthermore, in d iv id u a l s  involved in a l l  phases of  education should 

be consulted  f o r  improving content  and the  reason fo r  being o f  

education courses.

Student Teaching

Is s tuden t  teaching the s in g le  most important experience 

within  the t o t a l  teacher  educat ion program? I t  would appear to  be 

i f  we r e f l e c t  on the  previously  mentioned elementary and secondary

47
Maurice L. P e t t i t ,  "What College Graduates Say About 

Education Courses," The Journal o f  Teacher Education, Vol. 15 
(June 1964), pp. 378-381.
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s tu d ie s  o f  teacher  education programs. The following rankings  were 

given to  Student  Teaching as c i t e d  in the afore-mentioned s tu d i e s :

Research By:

Peters
May
Baer
LaPray
Parnel l
M off i t t
Williams
Kessinger
Campbel1
Bryant
Stanbrough
Jensen
Mehta
M.E.A. Committee
McCullough
Thompson

Havard
Beaty

Student Teaching Ranking

Most Valuable 
Most Valuable 
Most Valuable 
Most Valuable 
Most Valuable 
Most Valuable 
Highest Rating 
Highest Ranking 
Very S a t i s f a c to r y  
Most S a t i s f a c to r y  
Most Helpful 
Most Were Pleased
90% - Very Valuable or  o f  Some Value
87% - Most Helpful
80% - Most Important
64% - Most Valuable ( r e g u la r  teachers )
60% - Most Valuable (spec ia l  teachers )
60% - S tronges t
63% - Most Important (secondary)
54% - Most Important (elementary)

These s tu d ie s  most of ten  included f ind ings  and/or  recommendations 

fo r  improving teach e r  education in g enera l ,  or  s p e c i f i c  c o l leg e  or  

u n iv e r s i t y  teacher  education programs.

The following study i s  typ ica l  in t h a t  the  f ind ings  s t a t e  

t h a t  Student  Teaching i s  the most va luable  experience in the p a r t i c u ­

l a r  t each e r  education program. Also, th e re  are  given suggest ions  fo r  

improving o th e r  aspects  o f  the  t o t a l  t each e r  education program.

This s tudy was conducted by Albaugh to  (1) determine the  

s p e c i f i c  ob jec t iv es  o f  the  s tuden t  teaching  program in  the  College 

o f  Education a t  Wayne S ta te  U n ive rs i ty ,  and (2) to  determine the  p e r ­

ceived values o f  these  o b jec t iv es  as given by th e  s tuden t  teachers
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and f i r s t - y e a r  teachers  who were graduated from the  College of  

Education a t  Wayne S t a t e  Univers i ty  in 1967-1968. A ques t ionna ire  

o f  96 s e le c te d  s tuden t  t each e r  exper iences  was developed and given 

to  1100 s tuden t  teachers  and f i r s t  year  t e a c h e r s ,  a l l  from Wayne 

S ta te  U nivers i ty .  The f ind ings  in d ica te  t h a t  (1) s tuden t  teaching 

i s  the  most valuable  exper ience in  teacher  p r ep a ra t io n ;  (2) more 

emphasis should be placed on d i s c i p l i n e  problems, motivating s t u ­

d e n t s ,  organiz ing  su b jec t  m a t te r ,  teaching groups of  d i f f e r e n t  

a b i l i t i e s ,  using a v a i l a b le  teaching a ids  e f f e c t i v e l y  and eva lua t ing  

s tuden ts  as p a r t  o f  the  teach e r  education program; and (3) l e s s  

p r i o r i t y  might be given to  the more rou t ine  experiences such as 

car ing  f o r  classroom equipment and m a te r ia l ;  tak ing  care  o f  the 

physical condi t ion  o f  the  room; a n t i c ip a t in g  pupil  d i f f i c u l t i e s ;

typ ing ,  f i l i n g ,  c u t t i n g  s t e n c i l s  and doing c l e r i c a l  work; and
48keeping a d a i l y  d ia ry  or  check l i s t .

But can Student Teaching, as the  most valued segment o f  many 

s tuden t  teaching  programs, stand by i t s e l f  in importance without  the  

b e n e f i t s  o f  e f f e c t i v e  general and academic education? The four  

viewpoints t h a t  follow r e f l e c t  on the  importance o f  s tuden t  teach ing :

The National Commission on Teacher Education and Profes ­

s ional  Standards s t a t e d  t h a t

Student teaching i s  the  most dynamic phase o f  teacher  
educat ion .  Deans o f  Schools o f  Education and co l leqe

48David Hinson Albaugh, "The Perceived Value o f  Student  
Teaching Experiences as Determined by Graduates o f  the  College of  
Educat ion,  Wayne S ta te  U nivers i ty  in 1967-1968" (unpublished Ph.D. 
d i s s e r t a t i o n ,  Wayne S t a t e  U n iv e rs i ty ,  1969).
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pres iden ts  now know t h a t  s tudent  teaching i s  a highly 
regarded profess ional  course which they can no longer 
t r e a t  as a poor r e l a t i v e  of  campus courses and research 
with re spec t  to  al lo tments  of  sen io r  s t a f f ,  money and 
time. Professors  of  education know t h a t  s tudent  teaching 
of ten  i s  the  c ruc ia l  p reparatory  experience.  I t  should 
not be t r e a t e d  as mere p ra c t i c e  in teaching or f a m i l i a r ­
i z a t io n  with t e a c h e r ' s  a c t i v i t i e s .  Schools and col leges  
have r e s p o n s i b i l i t y  fo r  j o i n t  planning of s tudent  teach­
ing and they b e n e f i t  mutually from i t . 49

Prei l  inves t iga ted  the e f f e c t  o f  s tudent  teaching on begin­

ning teaching .  He found t h a t  beginning elementary teachers  were 

judged by p r in c ip a ls  and o ther  p ro fe s s io n a l ly  t r a in e d  classroom 

observers to  be s ig n i f i c a n t l y  more e f f e c t i v e  and successful  when 

they had s tudent  teaching experience in t h e i r  p re - s e rv ic e  backgrounds 

than when they had not taken s tudent  teaching .  The several  school 

d i s t r i c t s  in which t h i s  study was conducted employed teachers  with 

or without s tudent  teaching backgrounds s ince  in t h a t  s t a t e  they 

could get  a teaching c e r t i f i c a t e  without having completed s tudent

* u -  5 0teaching .

Reasons why s tudent  teaching i s  important to  teacher  educa­

t io n  programs as mentioned by Dover include h is  b e l i e f s  t h a t  "the 

s tudent  teaching program provides a labora to ry  fo r  the  t e s t i n g  o f  

ideas—a place  where the  s tudent  may encounter rea l  problems, 

opportuni ty  fo r  rea l growth, and a f ee l in g  of  r e a l i t y .  All of  these  

f a c to r s  tend to  make the s tudent  teaching experience one of  the most

49National Education Associat ion Research Divis ion ,  "On 
Teacher P repara t ion ,"  National Education Associa t ion Journal 
(December 1963), p. 34.

50Joseph J .  P r e i l ,  "The Relat ionship  Between Student Teaching 
and Teaching Effect iveness"  (unpublished Ph.D. d i s s e r t a t i o n ,  New York 
U nivers i ty ,  1968).
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i n t e r e s t i n g  and helpfu l  phases of  the  profess ional  p repara t ion  o f

Crow and Crow r e f l e c t  on the r e l a t io n s h ip  o f  theory to

p r a c t i c e  when they  s t a t e  t h a t

many young men and women tend to  regard s tudent  teaching 
as the  most, i f  not the only ,  p ro fess iona l  experience 
t h a t  has value in teacher  education.  They underplay and 
misevaluate  t h e i r  previous study in the  f i e l d .  College 
s tuden ts  o f ten  do not recognize the  f a c t  t h a t  mastery o f  
theory  i s  e s s e n t i a l  to  e f f e c t i v e  p r a c t i c e . 52

The Universify  o f  Michigan was i n t e r e s t e d  in f ind ing  out 

what areas  of  s tudy were helpful  to  t h e i r  1971-1972 r e c ip i e n t s  o f  

elementary and secondary prov is ional  teaching c e r t i f i c a t e s .  A four  

page ques t io n n a i re  was mailed to  1290 Univers i ty  of Michigan gradu­

a te s  in t each e r  education and 820 usable responses were rece ived .  

There were seven items which per ta ined  to  the  area on Helpfulness 

in Preparing Students  f o r  Student Teaching. These, to g e th e r  with 

the  number o f  respondents  regarding each element as helpful  a re :

51the  p rospec t ive  t e a c h e r . "

2. Seminar accompanying s tuden t  teaching  802

3. Most courses  in my major academic f i e l d ( s )  802

1. Methods Courses

Item
Number of  

Respondents

803

802

4.  Courses in  Educational Psychology 787

51 John W. Dover, The Experience o f  Student Teaching (New 
York: The Macmillan Company, 1964), p.  3.

52Lester  D. Crow and Alice  Crow, The Student  Teacher in the  
Secondary School (New York: David McKay Company, I n c . ,  1964), 
pp. 20-29.



67

5. Courses in Social Foundation o f

Item
Number of  

Respondents

782
Education,  such as Educational Sociology,
Educational H is to ry ,  e t c .

7. P re -s tuden t  teaching observat ions

6 . Most courses in my minor academic f i e ld s 766

54553

Although methods courses  were ra ted  most helpful in p repara­

t io n  fo r  s tuden t  teaching by 803 respondents ,  th e re  were 802 

respondents t h a t  ranked the  s tuden t  teaching seminar as well as the 

courses in the  major academic f i e l d  as being h e lp fu l .  Other courses 

were not r a ted  as helpful  fo r  s tuden t  teaching and the  p re -s tuden t  

teaching observat ions  were regarded by respondents  as being le s s  

helpful in preparing s tuden ts  f o r  s tuden t  teaching than the  o ther  

courses .

Ediger wanted to  know what in f luence  s tuden t  teachers  had 

on pupil  achievement in  the  bas ic  academic s k i l l s  and in personal 

and soc ia l  adjustment.  He conducted a s tudy during the  1962-1963 

school year  using 543 pup i l s  in the  f i f t h  and s ix th  grades from 

four  elementary schools  loca ted  in K i r k s v i l l e ,  Missour i .  He found 

t h a t  (1) pupi ls  taught  with the  a s s i s ta n c e  o f  s tuden t  teachers  

developed a s i g n i f i c a n t l y  higher  vocabulary level  than did pupi ls  

taught  without the  a s s i s t a n c e  o f  s tuden t  t e a c h e r s ;  (2) the  p ro fes ­

s ional  adjustment  o f  p up i l s  taugh t  with the  a s s i s ta n c e  o f  s tuden t

®3Univers i ty  o f  Michigan—Alumni P r o f i l e s ,  "A Study o f  1971- 
72 Recipients  o f  Elementary and Secondary Provis ional  Teaching 
C e r t i f i c a t e s  from the  U nivers i ty  o f  Michigan School o f  Educat ion,"  
October 1973.
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teachers  was s i g n i f i c a n t l y  b e t t e r  than when pupi ls  were taught  with­

out the  a s s i s ta n c e  o f  s tuden t  t each e r s ;  and (3) in the  areas  o f  

reading comprehension, language p ro f ic ien cy ,  work study s k i l l s ,  

a r i th m e t ic  computation, and socia l  ad justment ,  th e re  was no s i g n i f i ­

cant  d i f f e r e n c e  between the  pupil groups taught  with or  without the
54a s s i s ta n c e  of  s tuden t  t each e rs .

Summary

Seven areas  o f  i n t e r e s t  to  t h i s  study have been covered in 

the review o f  p e r t in e n t  l i t e r a t u r e .  Although the  many s tu d ie s  su r ­

veyed var ied  in degrees o f  s o p h i s t i c a t i o n ,  popula t ion ,  f ind ings  and 

recommendations, common elements surfaced again and again p e r ta in in g  

to  each area and/or  teach e r  education program in genera l .  The survey 

method o f  research  employing the  use o f  the  ques t ionna i re  was commonly 

used.

Teacher Education Program f ind ings  r e f l e c t e d  the  s ize  o f  the 

i n s t i t u t i o n  as well as the  s iz e  o f  the teacher  education o f fe r in g s  

and experiences av a i l a b le  to  the  indiv idual  s tuden t .  S imilar  objec­

t i v e s  of  e f f e c t i v e  teache r  education programs as well as the  

behavioral  outcomes needed were o f ten  s t r e s s e d  by co l lege  s e n io r s ,  

s tuden t  t e a c h e r s ,  beginning teachers  and exper ienced teachers  a l i k e .

Much v a r i e ty  in content  was found among the  combined 

elementary-secondary t each e r  education eva lua t ion  s tu d i e s ,  the

54Marlow Ediger ,  "The Influence o f  the  Student Teacher on 
the  Pup i l ,  Academically and S o c ia l ly  in Selected  Elementary Grades," 
D i s s e r t a t io n  A b s t rac t s ,  Vol. 24, 1964.
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elementary teache r  education eva lua t ion  s tu d ie s  and the secondary 

t e a c h e r  education eva lua t ion  s tu d i e s .  In genera l ,  those areas  of  

e f f e c t i v e  teacher  educat ion programs t h a t  were lacking in p a r t i c u l a r  

programs, were reported  as needed by respondents  not enjoying those 

e s s e n t i a l  exper iences .  I f  in d iv idua ls  from an i n s t i t u t i o n  f e l t  a 

need f o r  more methods courses ,  f o r  example, t h i s  i tem received a 

high p r i o r i t y  in number of  responses from those  in d iv idua ls  p a r t i c i ­

pa t ing  in the  survey.

A d e f i n i t e  need was expressed in the f ind ings  by graduates  

o f  elementary as well as secondary teacher  education programs fo r  

more con tac t  with young people ,  more meaningful s tuden t  teaching 

exper iences ,  and more r e l e v a n t  courses .

Also, l i t t l e  or  no information was found from the  reviewed 

l i t e r a t u r e  regarding the amount o f  p re - s tu d e n t  teaching time spent  

in observat ion  and d i r e c t  r e l a t io n s h ip s  with young people,  length 

and depth o f  s tuden t  teaching and s p e c i f i c  courses  taugh t  in con­

ju n c t io n  with s tuden t  teach ing .  Therefore ,  perhaps the  teacher  

educat ion program a t  Central Michigan Univers i ty  w il l  be ra ted  

q u i t e  h ighly  as the  teache r  education s tuden ts  a re  exposed to  many 

hours o f  observat ion  and d i r e c t  con tac t  with ch i ld ren  p r io r  to  

s tuden t  teach ing .  As s tuden t  teaching was found to  be the  overa l l  

thread  o f  importance in most o f  the  r e se a rch ,  perhaps t h i s  r e f l e c t s  

the  s ta tement t h a t  ".  . . in  order  to  lea rn  to  tea c h ,  one must 

t e a c h . "  The Central Michigan Univers i ty  t e ac h e r  education s tu d en ts ,  

a re  involved in s ix teen  weeks o f  s tuden t  teaching  in one or more
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s i t u a t i o n s ,  the major i ty  of  which are  in off-campus s tuden t  teaching 

c e n te r s .

Education courses are  only as valuable  as t h e i r  content  and 

r e l a t i o n s h i p  to  the  overa l l  t eacher  educat ion program and i t  i s  

e s s e n t i a l  t h a t  theory i s  included t h a t  i s  bas ic  to  a l l  p r a c t i c a l  

a spec ts  o f  teacher  education programs. The education courses a t  

Central Michigan Univers i ty  are  handled d e l i b e r a t e l y  and some are  

taugh t  off-campus fo r  more meaningful exper iences in conjunct ion 

with s tu d en t  teaching .

I t  i s  ev iden t  from t h i s  w r i t e r ' s  research  t h a t  in d iv idua ls  

completing t h e i r  undergraduate teacher  educat ion r e f l e c t  d i f f e r e n t l y  

upon t h e i r  teacher  educat ion than those who completed t h e i r  programs 

before  them. The f indings  in d ic a te  t h a t  the  longer  an indiv idual  i s  

away from school ,  the l e s s  favorable  response i s  u su a l ly  accorded 

the  teacher  education program. This may be due to  the f a c t  t h a t  

knowledge gained through the  various p a r t s  of  the  t o t a l  teacher  

educat ion program provides the new teach e r  with a d a i ly  bas is  fo r  

teach ing .

Follow-up s tu d ie s  were h ighly  recommended by survey respond­

en ts  as well as o th e r  educational  w r i t e r s .  This was in conjunction 

with the  need f o r  continuous evalua t ion  o f  t e ach e r  education pro­

grams, and improved co l lege  and u n iv e r s i t y  communication with t h e i r  

t e ach e r  education graduates .

This w r i t e r  was unable to  f ind  an abundance o f  follow-up 

s t u d i e s ,  and i t  appears t h a t  t h i s  i s  not  a popular  top ic  fo r  

p u b l i c a t io n .  The follow-up s tu d ie s  found and reviewed exemplify
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both good and poor research methods. Freeman, Bradley and Bornstein

reported  t h a t  they could f ind  only a l im i ted  number o f  rep o r t s  t h a t

provided d i r e c t  a s s i s ta n c e  in developing, implementing and i n t e r -  
55p re t ing  da ta .  Also, few follow-up s tu d ie s  cons is ted  of  as la rge  

a populat ion r ep resen t ing  four  years  of  graduates  as t h i s  p a r t i c u l a r  

s tudy. This type o f  research  is  more meaningful to  teacher  education 

i n s t i t u t i o n s  because i t  i s  more r e p re s e n ta t iv e  of  a s p e c i f i c  ongoing 

teacher  education program.

55Donald J .  Freeman; Banks T. Bradley;  and Tina Borns te in ,  
Survey o f  Michigan S ta t e  Univers i ty  Graduates o f  Five Student 
Teaching Programs, College o f  Education.  Division o f  Student  
Teaching and Profess ional  Development, January 1979.



CHAPTER III

DESIGN OF THE STUDY

This four  year  follow-up study was undertaken to  help 

determine the  a t t i t u d e s  o f  Central Michigan Univers i ty  graduates o f  

1973, 1974, 1975 and 1976 toward t h e i r  undergraduate teacher  educa­

t io n  programs. These ind iv idual  judgments r e f l e c t  the  c a l i b e r  o f  

teaching  a t  Central Michigan Univers i ty  as well  as whether opinions 

of  s tuden ts  change from the  time they complete t h e i r  t r a i n i n g  to 

one y e a r ,  two y e a r s ,  t h r e e  years  and four  years  l a t e r .  The study 

i s  important because o f  i t s  p o te n t ia l  co n t r ib u t io n  to  th e  School of  

Education a t  Central Michigan Univers i ty  as i t  seeks information on 

program improvement through input  from Central  Michigan Univers i ty  

s tuden ts  regarding t h e i r  percept ions  o f  the  q u a l i t y  and helpfu lness  

o f  t h e i r  p repara t ion  f o r  teaching .

Among the  important  elements o f  the  Teacher Education Program 

a t  Central Michigan Univers i ty  are  s ix te e n  weeks o f  s tuden t  teaching  

a t  an off-campus s tudent  teach ing  c e n te r ,  on-campus courses  in major 

and minor f i e l d s  o f  s tudy ,  off-campus courses  r e l a t i n g  to  s tuden t  

teach ing  and o th e r  areas o f  the  t o t a l  Teacher Education Program and 

courses in  Education taken on campus.

I t  i s  suggested from the  review o f  l i t e r a t u r e  t h a t  severa l  

v a r ia b le s  are  important to  teacher  education programs. Moffit

72
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s ta t e d  t h a t  the  yea r  o f  graduat ion was important as indiv idual  

responses var ied  g re a t ly  with the  time elapsed s ince  the  teacher  

education e x p e r i e n c e .1 Elementary and secondary c e r t i f i c a t i o n  i s

an important va r ia b le  to  take  in to  cons ide ra t ion  in the design of

the  study when comparing indiv idual  responses in follow-up ques t ion-
2 o a

na ires  according to  s tu d ie s  by E l l i s  and Bryant. M off i t ,
5 6 7Ball a n t in e ,  Campbell, May and o thers  a lso  found t h a t  responses

to  s p e c i f i c  elements o f  teacher  education programs vary according

Thompson Carson M off i t ,  "An Evaluation o f  the  Elementary 
Education Program a t  Central Michigan Univers i ty  by Recent Graduates 
o f  That Program" (unpublished Ph.D. d i s s e r t a t i o n ,  Colorado S ta te  
U n ive rs i ty ,  1967).

2
Gordon Hansel E l l i s ,  "A Summative Evaluation o f  the  

Elementary Teacher P repara t ion  Program, School o f  Educat ion,  Univer­
s i t y  o f  Colorado, 1969-71" (unpublished Ph.D. d i s s e r t a t i o n ,  Univer­
s i t y  o f  Colorado, 1973).

3
Paul Dewayne Bryant ,  "An Analysis  o f  the  A t t i tu d es  o f  Recent 

Graduates Toward the  Secondary Teacher Education Program a t  Texas 
A & I U nivers i ty  a t  K ingsv il le"  (unpublished Ph.D. d i s s e r t a t i o n ,
North Texas S ta te  U nive rs i ty ,  1973).

4Ibid .
5

Francis  B a l l a n t in e ,  Monroe Rowland and William W e th e r i l l ,  
"Perceptions  o f  Elementary School Teachers Trained a t  San Diego S ta te  
College with  Respect to  t h e  Value o f  Several Sepects o f  Their  College 
P re p a ra t io n , "  Journal  o f  Teacher Education, Vol. 17 (Summer 1966).

^Kenneth Claude Campbell, "An Evaluation o f  the  Undergraduate 
Elementary and Early  Childhood Teacher Education Program a t  the  
Univers i ty  o f  Georgia,  Based on a Follow-Up Study o f  Teaching 
Graduates" (unpublished Ph.D. d i s s e r t a t i o n ,  Univers i ty  o f  Georgia,  
1970).

^Charles Randall May, "An Appraisal o f  the  Elementary 
Teacher Education Program a t  The Ohio S ta t e  Universi ty" (unpublished 
Ph.D. d i s s e r t a t i o n ,  The Ohio S ta t e  U n ive rs i ty ,  1967.



74

to  the  number o f  years  one has taught  and whether an individual  i s  

teaching f u l l  t ime,  p a r t  t ime,  or not teaching a t  a l l .

The cu r ren t  study sought to  a s c e r t a in  how e f f e c t i v e l y  

Cenral Michigan Univers i ty  graduates f e l t  t h e i r  undergraduate educa 

t i o n  prepared them fo r  teaching .

Research Questions

This follow-up study involves  Central Michigan Universi ty  

teach e r  education graduates  from 1973, 1974, 1975 and 1975 in 

explor ing  the  following research  ques t ions ;

1. Do 1976 graduates  value t h e i r  s tuden t  teaching 
d i f f e r e n t  from o th e r  education courses  immediately 
a f t e r  s tuden t  teaching?

2. Will s tuden t  teach ing ,  off-campus courses  and 
on-campus courses  become more va luab le  to  the  
s tuden ts  with  the  increase  in  amount o f  time 
a f t e r  graduation?

3. Does being employed f u l l  t ime in  teach ing  a f f e c t  
the  value graduates place  on t h e i r  teacher  
education program?

4. Do elementary teachers  r a t e  t h e i r  education courses 
d i f f e r e n t l y  than secondary teach e rs :

(a) a t  the  time o f  graduation?
(b) a f t e r  th e  f i r s t ,  second, and t h i r d  

year  a f t e r  graduation?

5. What s t r e n g th s  and weaknesses do graduates 
perceive  in  t h e i r  program;

(a) upon graduation?
(b) one yea r  a f t e r  graduation?
(c) two years  a f t e r  graduation?
(d) t h r e e  years  a f t e r  graduation?
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Hypotheses

To answer research  question number 1, th e  Null Hypothesis 

Number 1 (Ho:1) was generated:

Ho:1 There i s  no d i f f e re n c e  between a t t i t u d e s  o f  1976 
graduates toward s tudent  teaching  experiences and 
t h e i r  a t t i t u d e s  toward on-campus education courses 
a t  the time o f  graduat ion.

To answer research  ques t ion  number 2, the  Null Hypotheses 

Numbers 2, 3 and 4 (Ho:2, Ho:3 and Ho:4) were generated:

Ho:2 There i s  no d i f f e r en ce  reported in 1976 in the  
a t t i t u d e  toward the  s tudent  teaching  experience 
among s tuden ts  who graduated in 1976, 1975, 1974 
and 1973.

Ho:3 There is  no d i f f e ren ce  reported  in  1976 in  the
a t t i t u d e  toward off-campus courses  among s tudents  
who graduated in 1976, 1975, 1974 and 1973.

Ho:4 There i s  no d i f f e ren ce  reported  in 1976 in the 
a t t i t u d e  toward on-campus courses  among s tudents  
who graduated in  1976, 1975, 1974 and 1973.

To answer research  ques t ion  number 3, t h e  Null Hypothesis 

Number 5 (Ho:5) was generated:

Ho:5 There i s  no d i f f e re n c e  in  a t t i t u d e s  of  teacher  
education graduates  who have f u l l - t i m e  teaching 
jobs  and those  who do not have f u l l - t i m e  teaching 
jobs  and/or  have not t a u g h t ,  toward teacher  
educat ion programs.

To answer research  ques t ion  number 4, the  Null Hypothesis 

Number 6 (Ho:6) was generated:
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Ho:6 There i s  no i n t e r a c t io n  between level  o f  teaching 
(elementary and secondary schoo l) ,  and time o f  
graduation on a t t i t u d e  toward on-campus courses .

To answer research  ques t ion  number 5, the  inspec t ion  of  

Hypotheses 2, 3, 4, 5 and 6 as well as the  open ended ques tions  i s  

implemented.

Population

The population o f  t h i s  follow-up study cons is ted  o f  Central 

Michigan Univers i ty  s tuden ts  who completed t h e i r  s tuden t  teaching in 

May 1976 as well as those  who graduated in  1975, 1974 and 1973.

These graduates  received teaching  c e r t i f i c a t i o n  from Central 

Michigan Universi ty  and c o n s t i t u t e  the  s tuden t  popula t ion o f  t h i s  

study.

There were 1806 research  q ues t ionna i res  employed in  t h i s  

study. The May 1976 respondents completed t h e i r  q ues t ionna i res  a t  

the  completion o f  s tuden t  teach ing  a t  the  end o f  t h e i r  sen io r  year .  

This w r i t e r  f i r s t  r e c ru i t e d  and then  i n s t r u c t e d  s tuden t  teaching 

superv isors  a t  various Central Michigan Univers i ty  s tuden t  teaching 

cen te rs  throughout Michigan on how to  admin is te r  the  ques t ionna ires  

to  those  graduates who had j u s t  completed t h e i r  undergraduate teache r  

education.  In a d d i t io n ,  t h i s  w r i t e r  secured addresses  from Central 

Michigan Univers i ty  fo r  graduates  o f  the  years  1975, 1974 and 1973, 

and mailed these  graduates  t h e i r  q u es t io n n a i re s  in June o f  1976.

The c u t - o f f  date  fo r  a l l  q u es t io n n a i re  r e tu rn s  was October 1976, and 

a l l  t h e  re turned q u es t io n n a i re s  from the  years  1976, 1975, 1974 and 

1973 t h a t  had been re tu rned  to  th e  w r i t e r  were then sen t  t o  th e
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computer cen te r  a t  Central Michigan Univers i ty  f o r  data  i n t e r p r e t a  

t io n .  Follow-up l e t t e r s  were not used because o f  the  magnitude o f  

the  study.

The number of  ques t ionna ires  d i s t r i b u t e d  in t h i s  study as 

well  as the  number o f  re tu rns  are  as shown in  Table 3.1.

TABLE 3 . 1 . —Questionnaires  D is t r ib u te d ,  Returned and Percentages fo r  
1976, 1975, 1974 and 1973.

Year
Quest ionnaires

D is t r ibu ted
Questionnaires

Returned
Percentage o f  

Returns by Year

1976 593 485 82

1975 372 191 51

1974 412 190 46

1973 429 191 45

TOTALS 1806 1057

Of the  1806 research  q ues t ionna i res  d i s t r i b u t e d  in t h i s  

s tudy ,  1057 o r  59 percent  were usable  r e tu rn s .  Information was used 

from ques t ions  with f iv e  and s ix  p a r t  responses  even i f  some o f  the  

responses  per  ques t ion  were miss ing.  This accounts f o r  the  d i f f e r ­

ence in numbers o f  responses f o r  th e  var ious  hypotheses. The non- 

usable re tu rn s  included those  with missing da ta  p e r t in e n t  to  the  

e f f e c t iv e n e s s  o f  the  s tudy.  The 1057 usable  re tu rn s  c o n s t i t u t e  the 

sample o f  t h i s  s tudy.
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Ins t runen t

The A t t i tu d e  Inventory o f  Prepara t ion  fo r  Teaching was, in 

p a r t ,  devised by Dr. Alan W. El lsberg  (see Appendix A), a former 

Professor  o f  Education and Off-Campus Student Teaching Supervisor 

a t  Central Michigan Univers i ty .  He f i r s t  administered the  A t t i tude  

Inventory in 1973 when an ongoing s tudy of  g raduates '  a t t i t u d e s  

toward t h e i r  p repara t ion  for  teach ing  was undertaken by Central 

Michigan Univers i ty .  At t h a t  t ime,  data  were co l lec ted  from 485 

respondents  who had j u s t  completed t h e i r  s tuden t  teaching  exper ience 

a t  Central Michigan Univers i ty .  The data  were made up o f  responses 

r e f l e c t i n g  percep t ions  o f  undergraduate teach e r  p repara t ion  a t  Central 

Michigan U nivers i ty .  Three primary s ec t ions  were included in  the A t t i ­

tude Inventory of  P repara t ion  f o r  Teaching. These were (1) Demographic 

Information,  (2) A t t i tu d e  Toward P repara t ion ,  and (3) Open-Ended 

Questions. The s ec t io n  on demographic v a r i ab le s  provided personal 

information regard ing  name, address ,  year  of  g radua t ion ,  month of  

c e r t i f i c a t i o n ,  type o f  c e r t i f i c a t i o n ,  teach ing  s t a t u s ,  years  t au g h t ,  

and major and minor.  The respondents were a l so  asked to  i d e n t i fy  the 

s t r e n g th s  and weaknesses o f  these  s ix  areas  o f  p repara t ion  according 

to  s ta t e d  open ended q ues t ions .  Also,  th e re  was room f o r  add i t iona l  

comments i f  the  respondents  so d e s i r ed .  The o r ig in a l  in t e n t io n  o f  the 

c u r re n t  re sea rch  was to  compare r e s u l t s  in  1976 with those secured by 

Dr. E l l sbe rg  in 1973. However, as th e  cu r re n t  study progressed i t  

became ev iden t  t h a t  the  E l lsberg  da ta  were not s u f f i c i e n t l y  organized 

o r  understandable  to  serve  t h i s  purpose. Therefore ,  the  p re sen t  study 

became seen as an oppor tun i ty  to  provide Central  Michigan Univers i ty
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with base l i n e  data on four  groups o f  graduates in such a way th a t  

f u tu re  s tu d ie s  could, in f a c t ,  have some longi tudinal  c h a r a c t e r i s t i c s .

Additional questions were added fo r  the p resen t  study by 

Dickinson to  the o r ig in a l  A t t i tude  Inventory o f  Preparation fo r  

Teaching designed by El lsberg .  These add i t iona l  ques tions were 

added f o r  the  purpose of  providing more comprehensive input by 

graduates concerning t h e i r  undergraduate teacher  education a t  Central 

Michigan Universi ty .  This in tu rn  made up the research instrument 

used in the cu r ren t  s tudy,  A Follow-Up Study o f  the  At t i tudes  o f  

Central Michigan Universi ty  Graduates o f  the  Years 1973-1976 Toward 

the Undergraduate Teacher Education Program in Which They P a r t i c i - ' 

pated with Implicat ions fo r  Teacher Education Programs. Eight new 

questions  were developed by t h i s  w r i te r  which per ta ined  to  the  ex ten t  

to  which Student Teaching Seminars, Student Teaching, Other 

Education Courses,  Courses in Major Field  and Courses in Minor Field 

were helpful in var ious areas o f  the teacher  education program.

The concluding t h i r t e e n  open ended ques t ions  developed by t h i s  

w r i te r  asked fo r  general reac t ions  to  s e lec ted  por t ions  o f  the  

Central Michigan Universi ty  teacher  education program.

The most important p a r t  of  th e  instrument was the  second 

sec t ion  pe r ta in in g  to  "Att itude Toward P repara t ion ."  The s ix  

e s se n t i a l  areas o f  th e  teacher  prepara t ion  program a t  Central 

Michigan Universi ty  are  included here and each has a f iv e  point  

Le lke r t  s ca le .  These s ix  areas f u r th e r  described a re :

1. Major F i e l d : A p r inc ipa l  sub jec t  o f  s tudy in  one 

department o r  f i e l d  o f  learn ing  in which a s tuden t  i s  required
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or  e l e c t s  to  take  a spec i f ied  number o f  courses and c r e d i t  hours as 

a p a r t  o f  the  requirement fo r  obta in ing  a diploma o r  degree.

2. Minor F i e l d : A sub jec t  o f  study in one department or  

broad f i e l d  o f  lea rn ing  in which the s tudent  i s  required  or e l e c t s  

to  take  a sp ec i f ied  number of  courses or hours,  fewer than required 

fo r  a major f i e l d ;  implies less  in tens ive  concen tra t ion  than in  the  

major f i e l d .

3. On-Campus Education Courses: Those courses o f  study 

r e l a t i n g  d i r e c t l y  or  i n d i r e c t l y  to  teache r  education in which the  

s tudent  i s  required or  e l e c t s  to  take  a s p ec i f i ed  number o f  courses 

or hours in  conjunct ion with the  major and minor f i e l d s  o f  study.

4. Student Teaching in  the  s c h o o ls : Observation, p a r t i c i ­

pa t ion ,  and actual  teaching done by a s tuden t  preparing fo r  teaching  

under the  d i r e c t io n  o f  a superv is ing  teacher  o r  general superv iso r ;  

p a r t  of  the  p re - s e rv ic e  program of fe red  by a teacher  educat ion 

i n s t i t u t i o n .

5. Courses taken in c e n t e r s : Those courses  o f  study 

r e l a t i n g  d i r e c t l y  o r  i n d i r e c t l y  to  teacher  education in  which the  

s tudent  i s  requ ired  o r  e l e c t s  to  take  a sp ec i f ied  number of  courses 

o r  hours in conjunction with s tudent  teaching in an off-campus 

s tudent  teaching  cen te r .

6 . Independent Study Courses taken in  c e n t e r s ; Those 

courses  o f  study r e l a t i n g  d i r e c t l y  o r  i n d i r e c t l y  to  t each e r  educa­

t io n  in which the  s tuden t  i s  requ ired  o r  e l e c t s  to  take  a sp ec i f ied  

number o f  hours in conjunct ion with s tuden t  teaching in  an o f f -  

campus s tu d en t  teaching cen te r .
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A p i l o t  study using th e  research  inst rument was conducted in 

May 1976 involving seven s tuden t  teachers  who were not graduating a t  

t h i s  time and th e r e fo re  not p a r t  o f  the  s tudy.  These elementary and 

secondary s tudent  teachers  were chosen a t  random by the  d i r e c t o r  o f  

an off-campus Central Michigan Univers i ty  s tuden t  teaching cen te r  

and a l l  were sen iors  who were completing t h e i r  undergraduate educa­

t io n  in  teache r  education.  The p i l o t  study was administered to  see 

i f  th e  questions  were c l e a r l y  s t a t e d ,  i f  the  ques t ions  were meaning­

f u l ,  i f  th e re  were any adm in is t ra t ion  problems, and to  gain verbal  

feedback concerning the  t o t a l  research  in s t ru n en t  from the 

respondents themselves.

The ques t io n n a i re  was admininis tered simul taneously to  the  

seven s tudent  teachers  by t h i s  w r i t e r .  When a l l  seven ind iv idua ls  

had completed the q u e s t io n n a i r e ,  verbal feedback was exchanged con­

cerning the  ins trument ,  and t h i s  w r i t e r  then tabu la ted  the  ques t ion­

na i res  by hand f o r  t o t a l  inst rument e f f e c t iv e n e s s .  A d iscuss ion  

ensued, two minor word changes were made, and the q ues t ionna i re  was 

dec lared  an e f f e c t i v e  instrument by those involved in t h e  p i l o t  

study.

S t a t i s t i c a l  Analysis

Three main s t a t i s t i c a l  procedures were used to  analyze the

s ix  hypotheses in t h i s  s tudy.  S p e c i f i c a l l y ,  Hypothesis Number 1

was t e s t e d  by a Z - t e s t ,  Hypotheses Nunber 2 ,  3 and 4 were t e s t e d  by 
2

X - t e s t  o f  homogeneity, and Hypotheses Number 5 and 6 were analyzed 

by the  an a ly s is  o f  var iance  procedure.
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S t a t i s t i c a l  procedures t h a t  are  used in t h i s  study are  as

follows:

To t e s t  Hypothesis Number 1, a two r e la t e d  samples Z - te s t  

was used. The two dependent v a r iab le s  which are  obtained from the  

same indiv idual  in t h i s  sample are a t t i t u d e  toward s tuden t  teaching 

and a t t i t u d e  toward on-campus education courses .  Since the 

respondents  answered the ques t ionna ire  independently ,  the  assumption

of  independency o f  the  Z - t e s t  i s  assured.
2

The x - t e s t  o f  homogeneity t e s t s  a s i g n i f i c a n t  d i f fe ren ce  

among p a t t e rn s  o f  response in var ious leve ls  o f  an independent 

v a r i a b le .  The dependent v a r i a b le  in Hypotheses 2, 3 and 4 i s  a t t i ­

tude toward the  s tudent  teaching  exper ience,  a t t i t u d e  toward o f f -

campus courses and a t t i t u d e  toward on-campus courses ,  r e sp e c t iv e ly .
2

The X - t e s t  assumes t h a t  a l l  observat ions  or respondents 

a re  independent o f  each o th e r .  Since a l l  t h e  graduate  s tuden ts  in  

t h i s  study respond to  the ques t io n n a i re  in d iv id u a l ly ,  the  assumption 

o f  independency seems to  be reasonable.

The Analysis o f  Variance (ANOVA) procedure is  employed to 

t e s t  f o r  a s ig n i f i c a n t  d i f f e r e n c e  among populat ion means o f  various 

l ev e l s  o f  independent v a r i a b le s .  For Hypothesis Number 6,  the  

p a r t i c u l a r  ANOVA i s  one way an a ly s is  o f  var iance  with  the amount o f  

teach ing  as the  independent v a r iab le  having two l e v e l s — "fu l l  t ime" 

and "not f u l l  time" teach ing .  Teacher education programs are  the  

dependent v a r i a b le s .  The ANOVA procedure assumes t h a t  respondents  

a r e  independent o f  each o th e r ,  and the  dependent v a r i a b l e  i s  con­

t inuous  and normally d i s t r i b u t e d  with the  same popula t ion  var iance
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in each sub-group. Since the t o t a l  number o f  respondents i s  la rge  

(1057), the  assumption o f  normali ty is  l e s s  l i k e l y  to  be v io la ted .

The s t a t i s t i c a l  ana lys is  o f  the  da ta  i s  described in two 

main p a r t s .  F i r s t  i s  the  d e s c r ip t iv e  information o f  the observat ions  

in the study.  Descr ip t ive  s t a t i s t i c s  such as frequency counting,  

means and var iances  are  reported .  Secondly, t h e  s ix  hypotheses were 

t e s t e d  through s t a t i s t i c a l  t e s t s .

The data  o f  t h i s  study c o n s is t  o f  two important s e t s  o f  

v a r ia b le s .  They are  th re e  independent va r iab le s  and fou r  dependent 

v a r iab le s .  The independent v a r iab le s  are  (1) year  o f  graduat ion ,

(2) type o f  c e r t i f i c a t i o n ,  and (3) f u l l  or  p a r t  t ime teach ing .  The 

dependent v a r iab le s  a re  (1) s tuden t  teaching exper ience ,  (2) on- 

campus education courses ,  (3) off-campus education courses ,  and 

(4) teacher  educat ion programs.



CHAPTER IV

PRESENTATION AND ANALYSIS OF THE DATA 

Introduct ion

The r e s u l t s  o f  t e s t i n g  the s ix  hypotheses, which were 

generated  from the f iv e  research  ques t ions  fo r  the  s tudy ,  are 

reported in t h i s  chapter .  F i r s t ,  the  d e s c r ip t iv e  information about 

th e  o v e r -a l l  sample i s  r epor ted .  The d e s c r ip t i v e  information con­

s i s t s  o f  c l a s s i f i c a t i o n  o f  the sample by the  th re e  independent v a r i ­

ables  (year o f  graduat ion ,  f u l l  t ime and not f u l l  t ime teach in g ,  and 

level o f  teaching)  and the  o v e ra l l  percep t ion  o f  th e  respondents 

toward the  s ix  components o f  the program (major f i e l d ,  minor f i e l d ,  

on-campus education courses ,  s tuden t  teach ing  in the  schools ,  

courses  taken in cen te rs  and independent study courses  taken in 

c e n t e r s ) .  Secondly, th e  r e s u l t s  o f  t e s t i n g  each hypothesis  a re  p re ­

sented as follows:  hypo thes is ,  repor ted  t e s t  r e s u l t s ,  and conclu­

s ion .

D esc r ip t ive  Information

There were 1057 usable  instrument r e tu rn s  with 485 r e tu rn s  

f o r  1976, 191 r e tu rn s  fo r  1975, 190 r e tu rn s  fo r  1974 and 191 re tu rn s  

f o r  1973.

Table 4.1 gives a general percep t ion  o f  s ix  s p e c i f i c  p a r t s  

o f  the  t r a i n i n g  programs by the  t o t a l  sample l i s t i n g  the  means,

84
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TABLE 4 . 1 . --General Perception o f  the  Total Sample L is t ing  the  Means, 
Standard Deviation,  and Rank o f  Six Spec i f ic  Par ts  o f  
th e  Training Programs.

Standard 
Mean Deviation Rank

A. Major Fie ld 2.39 .847 3

B. Minor Field 2.79 .871 5

C. On-Campus Education Courses 1.70 .843 1

D. Student Teaching 2.38 .931 2

E. Courses taken in cen te rs 2.43 .888 4

standard  d e v ia t io n ,  and rank. The respondents  chose one o f  the  

following with i t s  assigned va lue ,  Excel len t  (1 ) ,  Good (2) ,  Average

(3 ) ,  and Poor (4) fo r  each o f  the  following ca te g o r ie s :  Major 

F ie ld ,  Minor F ie ld ,  On-Campus Education Courses,  Student Teaching, 

and r eg u la r  courses  and Independent study courses taken in c e n te r s .  

Of these  c a t e g o r i e s ,  On-Campus Education Courses taken in cen te rs  

received the  h ighes t  ranking and courses taken in the  minor f i e l d  

received the  lowest ranking.  Also, the s tandard d ev ia t ions  var ied  

from .843 f o r  On-Campus Education Courses to  .931 f o r  s tuden t  

teach in g ,  On-Campus Education Courses received the  h ighes t  mean 

r a t i n g  and courses taken in the  minor f i e l d  received the  lowest 

mean.



86

Results  o f  t e s t i n g  the s ix  hypotheses:

Ho:l:  There i s  no d i f f e re n c e  between a t t i t u d e s  of  1976 
graduates  toward s tudent  teaching experiences 
and t h e i r  a t t i t u d e s  toward on-campus education 
courses a t  the time o f  graduation.

For the  two dependent va r iab les  o f  Hypothesis Number 1, the  

values 1, 2, 3 and 4 were assigned to  respondent choices o f  e x c e l l e n t ,  

good, adequate and poor,  r e sp ec t iv e ly .  The sample mean o f  the  d i f ­

ference  between the  a t t i t u d e  toward s tuden t  teaching  and the  a t t i t u d e  

toward on-campus educational  courses is  .56,  while th e  sample 

standard  dev ia t ion  and the sample s tandard  e r ro r  a re  1.05 and .003, 

r e s p e c t iv e ly .  The computed Z - t e s t  is  188.20. The c r i t i c a l  values 

of  the  Z - t e s t ,  when the p ro b a b i l i t y  o f  type I e r r o r  i s  .10, are -1 .64  

and +1.64 fo r  a tw o - ta i l  t e s t .  Since the  Z - te s t  i s  l a r g e r  than the  

c r i t i c a l  va lues ,  nul l  hypothesis  one i s  r e j e c te d .  Thus, i t  i s  con­

cluded t h a t  th e re  i s  a d i f f e r e n c e  between the  a t t i t u d e  toward 

s tudent  teaching  and th e  a t t i t u d e  toward on-campus courses o f  1976 

graduates  a t  the  time o f  graduation.  Since the mean o f  the  d i f f e r ­

ence between the  a t t i t u d e  toward s tudent  teach ing  and th e  a t t i t u d e  

toward on-campus courses i s  p o s i t i v e  ( .5 6 ) ,  the 1976 graduates  

d i f f e r  from the  t o t a l  sample (Table 4 .2 )  and have a more favorable  

a t t i t u d e  toward t h e i r  s tuden t  teaching  experiences than t h e i r  on- 

campus courses .  D e ta i l s  o f  the  two r e l a t e d  samples Z - t e s t  fo r  

Hypothesis Number 1 a re  presented in Table 4 .2 .

The d i f f e r e n c e s  between th e  mean o f  the  a t t i t u d e  toward 

s tuden t  teaching  exper iences  and the  mean o f  the  a t t i t u d e  toward 

on-campus courses  f o r  t h i s  sample i s  .56.



TABLE 4 . 2 . —A tt i tudes  Toward On-Campus Education Courses and A t t i tudes  Toward the  Student 
Teaching Experience o f  1976 Graduates.

A t t i tude  Toward On-Campus Education Courses

Excellent Good Adequate Poor Row Total

A t t i tu d e  toward s tudent  
teaching  experience:

Excel len t : N = 83 
(83.0%)

N = 107 
(65.5%)

N = 33 
(41.8%)

N = 6 
(37.5%)

N = 229 
(64.3%)

Good: N = 14 
(14.0%)

N = 51 
(31.7%)

N = 29 
(36.7%)

N = 6 
(37.5%)

N = 100 
(28.1%)

Average: N = 1 
(1.0%)

N = 2 
(1.2%)

N = 12 
(15.2%)

N = 0 
(0.0%)

N = 15 
(4.2%)

Poor: N = 2 
(2.0%)

N = 1 
(0.6%)

N = 5 
(6.3%)

N = 4 
(25.0%)

N = 12 
(3.4%)

Total number o f  
respondents fo r  each year 100 161 79 16 356

Percentage o f  respondents
fo r  each yea r :  (28.1%) (45.2%) (2 2 . 2%) (4.5%) (100. 0%)
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TABLE 4.3.  — Information Used fo r  Determining the Z - t e s t  fo r  
Hypothesis Number 1.

D D2 f Df D2f

-3 9 6 - 18 54

-2 4 39 - 78 156

-1 1 136 -136 136

0 0 105 0 0

1 1 2 21 21

2 4 2 4 8

_3 _9 2 6 18

Total 0 28 356 -201 393

D = a d i f f e ren ce  between a t t i t u d e  toward s tuden t  teach ing  and 
a t t i t u d e  toward on-campus courses o f  the  same respondent.

f  = number of  respondents .

The sample mean o f  the  d i f f e r e n c e  i s  .56;  the  s tandard  dev ia t ion  o f  
the  sample is  1.05; the  Z - t e s t  is  188.20; and the  c r i t i c a l  values 
o f  Z.Q5 are  -1 .64  and +1.64.

I t  i s  concluded t h a t  th e re  a re  d i f f e ren ce s  between a t t i t u d e s  of  

1976 graduates toward t h e i r  s tuden t  teaching  experiences and t h e i r  

a t t i t u d e s  toward on-campus education courses a t  the  time o f  gradua­

t i o n ,  t h e r e fo r e ,  Null Hypothesis Number 1 i s  r e j e c te d .
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Ho:2: There is  no d i f fe ren ce  reported in 1976 in  the 
a t t i t u d e  toward the  s tudent  teaching experience 
among s tudents  who graduated in 1976, 1975,
1974 and 1973.

Results o f  t e s t i n g  Hypothesis 2 by using chi square t e s t  

of  homogeneity.

Table 4.4  shows percentage of respondents fo r  each year 

and the associa ted  chi square t e s t  fo r  Null Hypothesis Number 2.

I t  was found th a t  more respondents indicated an "average" a t t i t u d e  

toward t h e i r  s tudent teaching experience in 1973, and a "good" 

a t t i t u d e  toward s tudent  teaching was indicated by more graduates 

in 1974, 1975 and 1976.

The raw chi square t e s t  o f  homogeneity of  Table 4.4 is 

169.70 and with 9 degrees o f  freedom, the t e s t  i s  s i g n i f i c a n t  a t  

.0000 lev e l .  Since the  s ig n i f i c a n t  level o f  t h i s  hypothesis i s  s e t  

a t  .01, the  null  hypothesis is  r e j e c te d .  Thus, i t  i s  concluded th a t  

the p a t te rn s  of  response about s tuden t  teaching experiences fo r  each 

year  o f  graduation are  not the same across  the yea rs .  Thus, the 

longer the graduate i s  away from the  s tuden t  teaching experience,  

the  poorer the  a t t i t u d e  toward the experience w i l l  be.

Figure 4.1 ind ica tes  p a t te rn s  of  response regarding a t t i t u d e  

toward s tudent  teaching experiences  o f  s tudents  who graduated in 

1973, 1974, 1975 and 1976. These p a t te rn s  show t h a t  the c lo se r  the 

graduate i s  to  the  time o f  graduat ion ,  the  more genera l ly  favorable  

i s  the  response toward th e  s tuden t  teaching experience.



TABLE 4.4.— Attitude Toward Student Teaching Experience: Percentage of
Respondents for Each Year.

Year o f  Graduation

1973 1974 1975 1976 Raw Total

Percentage of  
respondents f o r  
each year 24.9 10.4 38.4 26.2 100.0

Raw chi square = 169.70 with 9 degrees o f  freedom.

S ign if icance  = .0000
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The median scores  of a t t i t u d e s  toward the s tudent  teaching 

experiences of  s tudents  who graduated in 1973, 1974, 1975 and 1975 

are 2 .43,  1.95,  1.68 and 1.48, re sp ec t iv e ly  (shown in Figure 4 .1 ) .

HO:3: There i s  no d i f fe rence  reported in 1976 in
the  a t t i t u d e  toward off-campus courses among 
s tudents  who graduated in  1976, 1975, 1974 
and 1973.

Results o f  t e s t i n g  Hypothesis 3 by using chi square t e s t  of 

homogeneity.

Table 4.5 shows percentage of  respondents fo r  each year  

and the associa ted  chi square t e s t  fo r  Null Hypothesis Number 3.

I t  was found th a t  respondents indicated  an "average" a t t i t u d e  

toward off-campus courses in 1973, and a "good" a t t i t u d e  toward 

off-campus courses was indicated by more graduates of  1974, 1975 

and 1976.

The raw chi square t e s t  o f  homogeneity o f  Figure 4.2 i s  

41.36 with 9 degrees o f  freedom, the t e s t  i s  s i g n i f i c a n t  a t  .0000 

l ev e l .  Since the s i g n i f i c a n t  level  o f  t h i s  hypothesis i s  s e t  a t  

.01,  the null  hypothesis is  r e je c te d .  Thus, i t  i s  concluded th a t  

the  p a t te rn s  o f  response about off-campus courses f o r  each year  of  

graduation are  not the  same.

Figure 4.2 Ind ica tes  pa t te rn s  of  response regarding 

a t t i t u d e  in 1976 toward off-campus courses o f  s tudents  who graduated 

in 1973, 1974, 1975 and 1976. These p a t te rn s  show t h a t  the c lose r  

the  graduate is  to  the time o f  graduat ion ,  the  more genera l ly  

favorable  i s  the  response toward off-campus courses.



TABLE 4.5.— Attitude Toward Off-Campus Courses: Percentage of Respondents
for Each Year.

Year o f  Graduation 

1973 1974 1975 1976 Row Total

Percentage o f  
respondents fo r
each yea r  28.9 10.2 35.0 25.8

Raw chi square = 41.36 with 9 degrees o f  freedom 

S ign if icance  = .0000
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The median scores  o f  a t t i t u d e s  toward off-campus courses 

among s tuden ts  who graduated in 1973, 1974, 1975 and 1976 are 2 .28,  

1 .89,  1.79 and 1.70,  r e sp e c t iv e ly .

From the four  histogram graphs shown in Figure 4 .2 ,  the 

p a t t e rn s  o f  response of  1974, 1975, and 1976 graduates seem to  be 

s im i l a r .  They are  d i f f e r e n t  from the 1973 graduates '  responses in 

t h a t  the  responses o f  1973 graduates tend to lean toward an average 

r a t in g  while the 1974, 1975 and 1976 graduates lean toward a good 

r a t in g .

Ho:4: There i s  no d i f f e ren ce  reported  in 1976 in 
the  a t t i t u d e  toward on-campus courses among 
s tudents  who graduated in 1976, 1975, 1974 
and 1973.

Resul ts  o f  t e s t i n g  Hypothesis 4 by using chi square t e s t  o f  

homogeneity.

Table 4.6 shows percentage of  respondents  f o r  each year  

and the  a s soc ia ted  chi square t e s t  f o r  Null Hypothesis Number 4. 

Respondents revealed an "exce l len t"  a t t i t u d e  toward on-campus 

courses fo r  a l l  o f  the  four  y e a r s ,  1973, 1974, 1975 and 1976.

This was followed in rank order  by a t t i t u d e s  of  good, average 

and poor,  a l so  f o r  1973, 1974, 1975 and 1976.

The raw chi square t e s t  o f  homogeneity o f  Table 4 .6  i s  71.33 

with 9 degrees o f  freedom, the  t e s t  i s  s i g n i f i c a n t  a t  .0000 l e v e l .  

Since the  s i g n i f i c a n t  level  o f  t h i s  hypothesis  i s  s e t  a t  .01,  the  

null  hypothesis  i s  r e j e c t e d .  Thus, i t  i s  concluded t h a t  the  p a t t e r n s



TABLE 4.6.— Attitude Toward On-Campus Courses: Percentage of Respondentsfor Each Year.

Year o f  Graduation 

1973 1974 1975 1976 Row Total

Percentage of  
respondents fo r
each year  22.9 11.4 38.8 26.9 100.0

Raw chi square = 71.33 with 9 degrees o f  freedom.

S ign if icance  = .0000
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o f  response about on-campus courses fo r  each year  o f  graduation are 

not the same.

Figure 4.3 ind ica tes  pa t te rns  o f  response regarding a t t i t u d e s  

toward on-campus courses among s tudents  who graduated in 1973, 1974, 

1975 and 1975. These p a t te rn s  show t h a t  the c lo se r  the  graduate is  

to  the time o f  graduation,  the more genera l ly  favorable  i s  the 

response toward on-campus courses.  The g re a te s t  percentage o f  1976 

graduates ranked on-campus courses as " e x ce l len t ."  This same ranking 

was followed by the years  1975, 1974 and 1973. The median scores  of 

a t t i t u d e s  toward on-campus courses among s tudents  who graduated in 

1973, 1974, 1975 and 1976 a re  1.25, 1.21, 1.02 and 1.00, 

r e spec t ive ly .

Ho:5: There is  no d i f f e re n c e  in a t t i t u d e s  of  teacher  
education graduates who have f u l l  t ime teaching 
jobs and those who do not have f u l l  time teaching 
jobs and/or have not taught .

Results  o f  analyzing Hypothesis 5 by one way ana lys is  o f  

var iance.

Table 4.7 shows t h a t  the  F t e s t  o f  Null Hypothesis Number 5 

i s  62.2167 and with 1 and 1782 degrees o f  freedom, the  t e s t  i s  

s i g n i f i c a n t  a t  .0000 l ev e l .  The Null Hypothesis Number 5 i s  r e je c te d  

a t  .01 l ev e l .  Therefore ,  the re  i s  a d i f f e re n c e  between f u l l  time and 

not f u l l  time teachers .

Table 4 .8  shows t h a t  the means o f  f u l l  time and not fu l l  

t ime teachers  are  9.3 and 8 .2 ,  r e sp ec t iv e ly .  The d i f f e re n c e  between 

the two groups i s  approximately 1 po in t .
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TABLE 4.7.  —Result  o f  Test ing  Hypothesis Number 5 by One-Way 
Analysis o f  Variance.

Source D.F. Sum o f  Squares
S ig n i f i c a n t  

F Ratio Level

E ffec t  o f  amount o f  
teaching ( fu l l  time 
vs. p a r t  time) 1 380.5517 62.2167 .0000*

Error 1782 10899.6904

Total 1783 11280.2421

Before analyzing Hypothesis Number 5 by one-way ana lys is  
of  va r iance ,  Cochran's Test f o r  Homogeneity o f  Variance between the  
f u l l  t ime and not f u l l  t ime groups was employed. The Cochran's 
Test was .5239 and i t  was s i g n i f i c a n t  a t  .08 l e v e l .  Thus, t h e  null  
hypothesis o f  homogeneity o f  var iances  is  re ta in ed  a t  .01 l e v e l .  
Therefore ,  the  assumption o f  homogeneity o f  var iance  was asce r ta ined  
a t  .01 l e v e l .

TABLE 4 . 8 . —Means, Standard D evia t ions ,  and Number o f  Responses o f  
Full  Time and Not Full  Time Teachers.

Group
Number o f  
Responses Mean S.D.

Full Time 460 9.2522 2.3858

Not Full  Time 597 8.1964 2.5027

Total 1057 8.4686
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Ho:6: There i s  no in te ra c t io n  between level o f  teach ing
(elementary and secondary s c h o o l) ,  and time o f 
g raduation  on a t t i t u d e  toward on-campus courses.

The Cochran Test o f Homogeneity o f  Variance o f  the e ig h t 

groupings o f  school and years  o f  graduation is  .1636 and is  s i g n i f i ­

cant a t  .012. T herefo re , the  assumption o f homogeneity o f  variance 

was a sc e r ta in e d  a t  .01 le v e l .

From Table 4 .9 ,  the  F - te s t  o f  the  in te ra c t io n  between year 

o f  graduation  and level o f  teach ing  i s  .166 and w ith  3 and 1500 

degrees o f  freedom the  t e s t  i s  not s ig n i f i c a n t  a t  .01 le v e l .  Thus, 

the Null Hypothesis Nunber 6 cannot be r e je c te d .  There i s  no i n t e r ­

ac t io n  between Year and Level o f  Teaching.

Furthermore, both the  F - te s t s  fo r  Year o f  Graduation e f f e c t  

and th e  F - te s t  fo r  Level o f Teaching e f f e c t  a re  s ig n i f i c a n t  a t  .01 

l e v e l .

Thus, the  a t t i t u d e  toward on-campus education  courses i s  not 

the  same fo r  te ach e rs  who teach  a t  the  elementary leve l and for 

teach ers  who teach  a t  the  secondary le v e l .  This a t t i t u d e  i s  a lso  

not the same across  th e  fo u r  years  f o r  teachers  who graduated in 

the  years  1973, 1974, 1975 and 1976.

Table 4.10 shows means and s tandard  d ev ia t io n s  o f a t t i t u d e s  

toward on-campus courses c l a s s i f i e d  by years  o f  graduation  and 

le v e ls  o f  teach ing . The pooled means o f  elem entary school and 

secondary school across  the  fo u r  years  o f  graduation  a re  1.63 and 

1 .56 , r e s p e c t iv e ly .  The d i f f e re n c e  o f  the  two le v e ls  on a t t i t u d e  

toward on-campus education  courses 1s only .07 and i t  i s  not 

la rg e  enough to  be s ig n i f i c a n t ly  Important. When a study has a



TABLE 4.9.— Results of Testing Hypothesis 6 by Using Two-Way ANOVA.

Source o f  V aria tion
Sun o f  

Squares D.F.
Mean

Square F
S ignificance 

o f  F

Year E ffec t 37.846 3 12.615 17.848 .001*

Level o f  Teaching E ffec t 6.001 1 6.001 8.491 .004*

2-Way In te ra c t io n s  Year 
x Level o f  Teaching .351 3 .117 .166 .920

Explained 44.289 7 6.327 8.951 .001

Residual 1060.212 1500 .707

Total 1104.501 1507 .733
■

*The t e s t  i s  s ig n i f i c a n t  a t  .01 le v e l .



TABLE 4 .1 0 .--Means and Standard Deviations o f  A tt i tu d e s  Toward Qn-Campus Courses, 
C la s s i f ie d  by Year o f  Graduation and Level o f  Teaching.

1973

1974

1975

1976

Total fo r  each 
level o f  teach ing :

Levels o f  Teaching 

Elementary Secondary Total Mean
------------------------    f o r

Mean S.D. Mean

1.84 .88 1.94

1.77 .88 1.97

1.60 .78 1.74

1.43 .71 1.54

1.63 1.56

S.D. Each Year

.98 1.95

.98 1.89

.83 1.68

.78 1.49
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la rg e  sample s iz e  l ik e  t h i s  s tudy , any d if fe re n c e  in th e  sample is  

bound to  be s ig n i f i c a n t .  In t h i s  s t i u a t i o n ,  although the  d if fe re n c e  

is  s t a t i s t i c a l l y  s ig n i f i c a n t ,  the  magnitude o f  th e  d i f f e re n c e  i s  not 

la rg e  enough to  be meaningfully  s ig n i f i c a n t .

The pooled means o f  teach ers  who have graduated in  1973,

1974, 1975 and 1976 were 1 .95, 1 .89, 1.68 and 1 .49 , r e sp e c t iv e ly .  

Thus, i t  seems l ik e  th e  a t t i t u d e  toward on-campus education courses 

seems to  be more favo rab le  w ith  the in c rease  in years  s in ce  gradua­

t io n .  Examining the  means across  the  fo u r  y e a r s ,  the  only two 

meaningful d if fe re n c e s  are  between the  years  1973 and 1976, and 

between th e  years  1974 and 1976 which have mean d if fe re n c e s  o f  .46 

and .40 , r e sp e c t iv e ly .

Using Sheffe ' Post Hoc procedure w ith  .01 le v e l ,  th e  range 

o f  th e  c o n tra s t  between the  1973 and 1976 graduates i s  from .198 

to  .722, and the  range o f th e  c o n tra s t  between th e  1974 and 1976 

graduates is  from .252 to  548. Since both c o n tra s ts  exclude zero , 

th e  two c o n tra s ts  a re  s t a t i s t i c a l l y  s ig n i f i c a n t  a t  .01 le v e l .  There­

f o r e ,  th e re  is  a d if fe re n c e  between a t t i t u d e  toward on-campus courses 

fo r  s tuden ts  who have graduated in the  years  1973 and 1976, and 

a lso  a d i f fe re n c e  between th e  years  1974 and 1976.

Summary

Chapter IV presented  th e  a n a ly s is  and f in d in g s  o f th e  da ta  

gained through responses to  the  1806 research  q u es tio n n a ire s  employed 

in t h i s  s tudy. There were 1057 responses o r  a 59 percen t r e tu rn ,
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with 485 Central Michigan U niversity  re tu rn s  in 1976, 191 in 1975, 

190 in  1974 and 191 in  1973.

Six research  hypotheses were analyzed and the  f ind ings  are  

summarized as follow s:

Hypothesis I : Rejected

There is  a d if fe re n c e  between the  a t t i t u d e  toward 
the s tuden t teaching experience and the  a t t i t u d e  
toward the  on-campus education courses fo r  the  
1976 graduates.

Hypothesis I I : Rejected

The p a t te rn s  o f  response about s tuden t teaching  
experiences fo r  1973, 1974, 1975 and 1976 are  
not the  same across the  y ears .

Hypothesis I I I : Rejected

The p a t te rn s  o f response about off-campus courses 
fo r  1973, 1974, 1975 and 1976 are  not the  same 
across the  y ea rs .

Hypothesis IV: Rejected

The p a t te rn s  o f  response about on-campus courses 
fo r  1973, 1974, 1975 and 1976 are  not the  same 
across the  y ea rs .

Hypothesis V: Rejected

The p a t te rn s  o f  response between teacher  education 
graduates who have f u l l  time teaching  jobs and 
those who do not have fu l l  time teaching  jobs on 
value toward teacher  education are  d i f f e r e n t .
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Hypothesis VI: Accepted

The p a t te rn s  o f response on a t t i t u d e  toward on- 
campus education  courses are  not the same fo r  
teach e rs  who teach  a t  the  elementary leve l and fo r  
teach ers  who teach  a t  the  secondary le v e l .  This 
a t t i t u d e  i s  a lso  not the  same across  the  fou r  years  
fo r  teach e rs  who graduated in th e  years  1973, 1974, 
1975 and 1976.

The open ended ques tions  provided the  opportun ity  fo r

uns truc tu red  responses regard ing  s tre n g th s  and weaknesses o f  the

follow ing areas in  te a c h e r  education: major f i e l d ,  minor f i e l d ,  

on-campus education cou rses ,  s tu d en t teach in g ,  and courses taken in 

c e n te r s .  There was a g re a t  amount o f  v a r ie ty  as well as r e p e t i t i o n  

in th ese  responses across  the  four years  from 1973 through 1976.

The follow ing responses occurred most o f te n :

Major F ield

S tren g th s :  su b je c t  m a t te r ,  in s t ru c to r s
Weaknesses: su b jec t  m a t te r ,  in s t ru c to r s

Minor F ield

S tren g th s :  su b je c t  m a t te r ,  i n s tu r c to r s ,
re la t io n s h ip  to  major f i e ld  

Weaknesses: su b je c t  m a t te r ,  i n s t r u c to r s ,
r e la t io n s h ip  to  major f i e ld

On-Campus Education Courses

S tren g th s :  im portant inform ation  fo r  teach ing
Weaknesses: too t h e o r e t i c a l ,  should be taken 

a f t e r  some experience in  the  
classroom.
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Student Teaching

Streng ths: most important area in teach er  education ,
working with c h i ld re n ,  p ra c t ic a l  
experience, superv is ing  te a c h e rs ,  
sub jec t/g rade  placement 

Weaknesses: too sh o r t  (16 weeks), more classroom
experience needed before sen io r  y ea r ,  
placement (sub jec t a rea /g rad e  level 
and superv is ing  teacher)

Courses Taken in Centers

S trengths: p ra c t ic a l  a s so c ia t io n  during studen t
teaching

Weaknesses: too time consuming while s tuden t 
teaching

I t  is  in te r e s t in g  to  see th a t  many o f the  same responses 

th a t  a re  given as s tren g th s  by some a re  given as weaknesses by 

o th e rs ,  and t h i s  was a very common occurrence.

Chapter V p resen ts  a summary o f  t h i s  study along with the  

re p o r t  o f  the  f ind ings  and conclusions. Recommendations are  a lso  

made fo r  fu r th e r  study.



CHAPTER V

SUMMARY, DISCUSSION OF FINDINGS, CONCLUSION 

AND RECOMMENDATIONS

This f in a l  chapter begins with a summary o f  the  study. The 

r e s u l t s  o f  the  in v e s t ig a t io n  w il l  then be d iscussed and recommenda­

t io n s  fo r  f u r th e r  research  w ill  be made.

Summary

The purpose o f  t h i s  study was to  survey graduates o f  1973, 

1974, 1975 and 1976 to  determine t h e i r  a t t i tu d e s  toward t h e i r  

teacher  p repara tion  in the following areas:

1. How do graduates view t h e i r  teach er  p repara tion  
upon graduation?

2. How do graduates view t h e i r  teacher  p repara tion  
a f t e r  one y ea r ,  two years and th re e  years following 
graduation?

3. How do graduates value t h e i r  p repara tion  in  s tuden t 
teaching  as compared to education courses, o ther 
on-campus courses and off-campus courses?

4. Do teachers  with teaching  jobs value t h e i r  p repara­
t io n  more than those without teaching  jobs?

5. Do elementary teachers  value t h e i r  education 
courses d i f f e r e n t ly  than secondary teachers?

A review o f  r e la te d  l i t e r a t u r e  re lev an t to  the  study was 

presented . The h is to r ic a l  background o f  the  development o f  teach er

107
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education includ ing  s tuden t teaching  and s tu d en t teach ing  programs 

a t  Central Michigan U niversity  was described  as well as the  r a t io n a le  

fo r  t h i s  s tudy. This r a t io n a le  centered on one kind o f  eva lua tion  

a v a i la b le  to  the  u n iv e rs i ty  fo r  a ssess in g  th e  q u a l i ty  o f  i t s  teacher  

education program, t h a t  o f  i t s  g raduates . The c r i t i c a l  times fo r  

e v a lu a tio n  o f  teach e rs  in  t h i s  study were a t  graduation and one, 

two and th re e  years  l a t e r .

To a id  in  ev a lu a t in g  the  impact o f  te a c h e r  education pro­

grams a t  Central Michigan U niversity  upon i t s  g radua tes ,  the  follow­

ing research  hypotheses were form ulated:

Research Hypothesis I

There i s  no d if fe re n c e  between a t t i tu d e s  o f  1976 
graduates toward s tu d en t teach ing  experience and 
t h e i r  a t t i t u d e s  toward on-campus education courses 
a t  the  time o f  g raduation .

Research Hypothesis II

There i s  no d i f f e re n c e  repo rted  in  1976 in the  
a t t i t u d e  toward the  s tu d en t  teach ing  experience 
among s tu d en ts  who graduated in  1976, 1975, 1974 
and 1973.

Research Hypothesis I I I

There i s  no d i f f e re n c e  reported  in  1976 in  th e  
a t t i t u d e  toward off-campus courses among s tuden ts  
who graduated in  1976, 1975, 1974 and 1973.

Research Hypothesis IV

There i s  no d i f f e re n c e  rep o rted  in  1976 in  the  
a t t i t u d e  toward on-campus courses among s tuden ts  
who graduated in  1976, 1975, 1974 and 1973.
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Research Hypothesis V

There is  no d if fe re n c e  in a t t i tu d e s  o f  teach e r  
education graduates who have fu l l - t im e  teach ing  
jobs and those who do not have f u l l - t im e  teach ing  
jobs and/or have not taugh t toward teach er  educa­
t io n  programs.

Research Hypothesis VI

There i s  no in te ra c t io n  between level o f  teaching  
(elementary and secondary sch o o l) ,  and time o f  
graduation on a t t i t u d e  toward on-campus courses .

Dr. Alan W. E l lsb e rg ,  a P ro fesso r  o f  Education and Off-Campus 

Student Teacher Supervisor a t  Central Michigan U n ivers ity ,  conducted 

a study o f 635 respondents in 1973. These respondents had j u s t  

completed t h e i r  lab o ra to ry  experiences as s tu d en t teach ers  a t  

Central Michigan U niversity  and completed an a t t i t u d e  inventory  

designed by E llsberg  which s o l i c i t e d  percep tions  o f  t h e i r  t r a in in g  

fo r  teach ing . These da ta  were never repo rted  but ins tead  intended 

as th e  beginning o f  a s tudy designed to  assess  a t t i tu d e s  o f  graduates 

toward t h e i r  undergraduate te ach e r  p rep a ra t io n .  Dr. E llsberg  l e f t  

Central Michigan U n ivers ity  a f t e r  the  i n i t i a l  research  was begun. 

Because the  u n iv e r s i ty  was committed to  a follow-up study o f  i t s  

te a c h e r  education g radua tes ,  th e  p resen t study was designed using 

Dr. E llsberg*s q u e s tio n n a ire  in  a d d it io n  to  a re v is io n  developed by 

t h i s  w r i te r .

Report o f  Findings 

Research Hypothesis I p o s tu la ted  t h a t  th e re  i s  no d if fe re n c e  

between a t t i t u d e s  o f  1976 graduates toward s tu d en t  teach ing
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experiences and t h e i r  a t t i tu d e s  toward on-campus education courses 

a t  th e  time o f  graduation. The hypothesis was r e je c te d .  For the  

two dependent v a r iab les  o f  Hypothesis Number 1, the  values 1, 2, 3 

and 4 were assigned to  respondent choices o f  e x c e l le n t ,  good, 

adequate and poor, re sp e c tiv e ly .  The sample mean o f  the  d iffe ren ce  

between th e  a t t i t u d e  toward s tuden t teach ing  and the  a t t i tu d e  toward 

on-campus educational courses i s  .56 , while the  sample standard 

dev ia tion  and the  sample standard e r ro r  are 1.05 and .003, 

re sp e c t iv e ly .  The computed Z - te s t  fo r  t e s t in g  t h i s  hypothesis is  

188.20. The c r i t i c a l  values o f the Z - te s t ,  when the  p ro b a b i l i ty  of 

type I e r ro r  is  .10 , a re  -1 .64  and +1.64 fo r  a tw o - ta i l  t e s t .

Since th e  Z - te s t  i s  la rg e r  than the  c r i t i c a l  v a lu es ,  the  hypothesis 

is  re je c te d  and i t  is  concluded th a t  th e re  i s  a d if fe re n c e  between 

the  a t t i t u d e  toward s tudent teaching and the a t t i tu d e  toward on- 

campus courses o f  1976 graduates a t  the time o f  graduation.

Research Hypothesis II  pos tu la ted  t h a t  th e re  is  no d iffe ren ce  

reported  in  1976 in the  a t t i t u d e  toward th e  s tuden t teaching  experi­

ence among s tuden ts  who graduated in  1976, 1975, 1974 and 1973. The 

data did not support the  hypothesis . The raw chi square t e s t  o f  

homogeneity used fo r  t e s t in g  t h i s  hypothesis i s  169.70 and with 9 

degrees o f  freedom, th e  t e s t  i s  s ig n i f ic a n t  a t  .0000 le v e l .  Since 

the  s ig n i f ic a n t  level o f  t h i s  hypothesis i s  s e t  a t  .01 , i t  i s  con­

cluded th a t  the  p a t te rn s  o f  response about s tuden t teaching  e x p e r i­

ences fo r  each year  o f  graduation are  not th e  same across the  y ea rs .
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Research Hypothesis I I I  p o s tu la ted  t h a t  th e re  i s  no d i f f e r ­

ence repo rted  in  1976 in  the  a t t i t u d e  toward off-campus courses 

among s tu d en ts  who graduated in 1976, 1975, 1974 and 1973. The d a ta  

d id  not support the  hypothesis .  The raw chi square t e s t  o f  homo­

geneity  used fo r  t e s t i n g  t h i s  hypothesis  i s  41.36 and with 9 degrees 

o f  freedom, th e  t e s t  i s  s ig n i f i c a n t  a t  .0000 le v e l .  Since th e  s ig ­

n i f i c a n t  leve l o f  t h i s  hypothesis was s e t  a t  .01 , i t  was concluded 

t h a t  th e  p a t te rn s  o f  response about off-campus courses fo r  each year  

o f  graduation a re  not the  same.

Research Hypothesis IV p o s tu la ted  th a t  th e re  i s  no d if fe re n c e  

reported  in 1976 in  the  a t t i t u d e  toward on-campus courses among 

s tu d en ts  who graduated in  1976, 1975, 1974 and 1973. The d a ta  did 

not support th e  hypothesis . The raw chi square t e s t  o f  homogeneity 

used fo r  t e s t i n g  t h i s  hypothesis i s  71.33, and with 9 degrees o f  

freedom, th e  t e s t  i s  s ig n i f i c a n t  a t  .0000 le v e l .  Since the s i g n i f i ­

cant leve l o f  t h i s  hypothesis i s  s e t  a t  .0 1 ,  i t  was concluded th a t  

th e  p a t te rn s  o f  response about on-campus courses fo r  each y ea r  o f  

graduation a re  not th e  same.

Research Hypothesis V p o s tu la ted  t h a t  th e re  i s  no d if fe re n c e  

in  a t t i t u d e s  o f  te a c h e r  education graduates who have f u l l  time 

teach ing  jobs  and those  who do not have f u l l  time teach ing  jobs  and/ 

or have not tau g h t  toward te a c h e r  education programs. The d a ta  did 

not support the  hypothesis .  The raw chi square t e s t  o f  homogeneity 

used f o r  t e s t i n g  t h i s  hypothesis  i s  65.99. Since th e  re fe ren ce  chi 

square o f  3 degrees o f  freedom and .01 lev e l i s  11.34, th e  chi square 

t e s t  o f  homogeneity was s ig n i f i c a n t  a t  .01 l e v e l .  T herefo re , i t  i s
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concluded th a t  th e  p a t te rn s  o f response between graduates o f  1973- 

75 and graduates o f  1976 are  not the  same.

Research Hypothesis VI p o s tu la ted  th a t  th e re  i s  no i n t e r ­

ac tio n  between level o f  teaching  (elementary and secondary sc h o o l) ,  

and time o f  graduation on a t t i t u d e  toward on-campus courses . The 

hypothesis was accepted. The Cochran Test o f  Homogeneity o f 

Variance o f  th e  e ig h t  groupings o f school and years  o f  graduation i s  

.1636 and is  s ig n i f i c a n t  a t  .012. Therefore , th e  assumption o f  

homogeneity o f  variance  was a sce r ta in ed  a t  .01 l e v e l .  The F - te s t  

o f  the  in te ra c t io n  between year  o f graduation and leve l o f  teach ing  

is  .166 and with 3 and 1500 degrees o f  freedom, the  t e s t  was not 

s ig n i f i c a n t  a t  .01 le v e l .  There is  no in te ra c t io n  between Year and 

Level o f  Teaching. Also, both th e  F - te s t s  fo r  Year o f  Graduation 

e f f e c t  and th e  F - te s t  fo r  Level o f  Teaching e f f e c t  a re  s ig n i f i c a n t  

a t  .01 le v e l .  Thus, th e  a t t i t u d e  toward on-campus education  courses 

was not th e  same fo r  teach e rs  who teach  a t  the  elementary leve l and 

fo r  teach ers  who teach  a t  th e  secondary le v e l .  This a t t i t u d e  was 

a lso  not the  same across  th e  fo u r  years  fo r  teach e rs  who graduated 

in the  years  1973, 1974, 1975 and 1976.

D iscussion o f  Findings

Research Hypothesis I was r e je c te d .  A t t i tu d e s  toward s tuden t 

teach ing  experiences were much more favorab le  than toward on-campus 

education courses as ra te d  by th e  1976 graduates a t  the  time o f  

g raduation . The m ajo rity  o f  respondents had h igh ly  s a t i s f a c to r y  

s tuden t teach ing  experiences which t i e d  to g e th e r  a l l  o f  th e  i s o la te d
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lea rn in g  segments th a t  had taken p lace  e a r l i e r  in t h e i r  under­

graduate te ach e r  education . They were o f te n  unable to  understand 

the  importance o f  t h e i r  on-campus education courses due to  various 

reasons such as lack  o f  experiences w ith  c h i ld re n ,  classrooms, and 

teach ing . I t  would be advantageous fo r  the  s tuden t to  have exposure 

to  as many fa c e ts  o f  actual teach ing  as p o ss ib le  p r io r  to  tak ing  on- 

campus education courses.

Research Hypothesis II  was r e je c te d .  The f a c t  t h a t  a more 

favo rab le  a t t i t u d e  i s  expressed by graduates who are  c lo s e s t  to  the  

s tuden t teach ing  experience r e f l e c t s  th e  importance o f  s tu d en t 

teach ing  in  te a c h e r  education . Most graduates eagerly  look forward 

to  t h e i r  s tu d en t teach ing  and view t h i s  experience as a culmination 

to  t h e i r  undergraduate years  o f  teach er  p re p a ra t io n .  The graduates 

" lea rn  by doing" w hile  teach ing  and th e re fo re  view t h e i r  re sp ec t iv e  

s tu d en t teach ing  le s s  favorab ly  th e  f u r th e r  they  a re  removed in  time 

from t h i s  experience. Perhaps an accumulation o f  t r i a l  and e r ro r  

teach ing  experience incorpora ted  in  undergraduate teach e r  education 

would lessen  the  dram atic impact o f  s tuden t teach ing  and promote a 

more meaningful p rep a ra t io n  and t r a n s i t i o n  in to  th e  world o f  

teach ing .

Research Hypothesis I I I  was r e je c te d .  Off-campus courses 

a re  viewed most favorab ly  by those  graduates who a re  c lo se s t  to  the  

time o f  g raduation . The off-campus courses a re  taken  in  conjunction 

w ith  s tuden t teach ing  in  off-campus s tu d en t teach ing  cen te rs  and 

t h e i r  con ten t i s  u su a lly  b e n e f ic ia l  to  th e  s tu d en t  teach ing  e x p e r i­

ence. Because o f  t h i s  r e l a t io n s h ip ,  g en era l ly  the  fu r th e r  removed
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the  graduate i s  from g raduation , the  le ss  meaningful i s  the  course 

content o f  off-campus courses.

Research Hypothesis IV was r e je c te d .  On-campus courses 

r e f l e c t  a l l  o f  th e  courses taken as an undergraduate in  teach er  

education on campus and a re  viewed most favorably  by th e  most recen t 

g raduates . But they a re  a lso  considered o f  e x c e l le n t  value by most 

o f  the graduates of t h i s  four y ea r  follow-up study. This r e f l e c t s  

the  ongoing e f fe c t iv e n e s s  o f course co n ten t,  methods o f  in s t r u c t io n ,  

in s t r u c to r s  and the  o v e ra l l  r e la t io n s h ip  to  the  t o t a l  teach e r  

p rep ara tio n  programs.

Research Hypothesis V was r e je c te d .  Teacher education 

graduates who a re  teach ing  f u l l  time a re  more favorab le  in  a t t i t u d e  

toward t h e i r  teach e r  education than are  teach e r  education graduates  

who a re  not teach ing  f u l l  time and /o r  have not tau g h t .  This would 

tend to  suggest t h a t  th e  g rad u a tes ' a t t i t u d e  toward th e  teach e r  

p rep ara tio n  program was based on whether a teach ing  p o s i t io n  was o r 

was not secured , although t h i s  would be extremely d i f f i c u l t  to  

determine.

Research Hypothesis VI was accepted. There i s  no in te r a c t io n  

between e i th e r  elementary o r secondary teach ing  and time o f  gradua­

t io n  on a t t i t u d e  toward on-campus courses . No s im i la r i ty  was found 

to  support a common a t t i t u d e  toward on-campus courses by both 

elementary and secondary te a c h e rs .  Also, no s im i l a r i t y  in  a t t i t u d e  

toward on-campus courses was found among te ach e r  education graduates  

o f  1973, 1974, 1975 and 1976.
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The r e s u l t s  o f  these  f in d in g s ,  w ith  one excep tion , were 

c o n s is te n t  with the  w r i t e r ' s  expec ta tions  which were based on 

the  review of l i t e r a t u r e ,  the  p i l o t  study and personal experience 

in  te ach e r  education . This one exception i s  the f a c t  t h a t  on- 

campus courses were ra ted  highly by graduates  o f  a l l  four years  

o f  t h i s  study and not only the  1976 g raduates .

Conclusion

I t  i s  ev iden t from the  r e s u l t s  o f  t h i s  in v e s t ig a t io n  t h a t  

new graduates in teach e r  education r e f l e c t  d i f f e r e n t ly  upon t h e i r  

p rep ara tio n  than those who completed t h e i r  programs before them.

The f ind ings  in d ic a te  t h a t  the  longer an ind iv idua l is  away from 

school, the  le s s  favorab le  response i s  u su a lly  accorded th e  teach e r  

education program. This may be due to  the  f a c t  t h a t  knowledge 

gained through the  various p a r ts  o f  th e  t o t a l  te ach e r  education 

program provides the  new graduate  w ith an e s s e n t ia l  bas is  fo r  

teach ing .

In conclusion , f in d in g s  from t h i s  study do not in d ic a te  t h a t  

Central Michigan U niversity  should make major changes in i t s  teach e r  

education program, nor does i t  suggest t h a t  th e  program should 

remain in i t s  p re sen t  s t a t e .  The f in d in g s  in d ic a te  t h a t  th e  longer 

an ind iv idual i s  away from schoo l,  the  le s s  favo rab le  response i s  

u su a lly  accorded the  te ach e r  education program. H opefully , the
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teach e r  education program a t  Central Michigan U n ivers ity  would bene­

f i t  from some o r a l l  o f  th e  recommendations t h a t  fo llow .

Recommendations

The follow ing recommendations are  presented  based on th i s  

in v e s t ig a t io n :

1. Central Michigan U niversity  should e s ta b l i s h  an on-going 

p lan fo r  eva lua ting  i t s  programs and i t s  graduates in  o rd e r  to  

improve e x is t in g  te ach e r  education programs. Q uestionnaires could 

be used annually  by graduates fo r  continual ev a lu a tio n  o f  ind iv idual 

needs.

2. Innovative programs should be undertaken in  te ach e r  

ed u ca tio n , in co rp o ra tin g  g rad u a tes ' suggestions fo r  changes in  the  

te a c h e r  education program.

3. New methods o f  admittance to  teach er  education should 

be e s ta b l i s h e d ,  based on a combination o f  in te rv ie w s ,  g rades ,  and 

w r i t te n  eva lua tions  o f  te ach e r  cand ida tes .

4. E a r l i e r  in -dep th  experiences w ith  c h i ld re n  and teach ing  

should be provided te a c h e r  education cand ida tes . These experiences 

would provide b e t t e r  understanding and experience in te ach e r  

education  p r io r  to  s tuden t teach ing .

5. A l i a i s o n  person in  te ach e r  education should m aintain  

continual con tac t  w ith  te a c h e r  education  s tu d e n ts ,  g radua tes ,  on- 

campus te a c h e r s ,  off-campus s tu d en t  teach e r  su perv iso rs  and adminis­

t r a t i o n .  This ind iv idua l should promote e f f e c t iv e  communication 

among a l l  concerned, undertake resea rch  to  determine teach e r  needs,
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implement new methods in te ach e r  education  and e s ta b l i s h  b e n e f ic ia l  

experiences fo r  undergraduates in te ach e r  education .

6 . Central Michigan U n ivers ity  should e s ta b l i s h  one o r two 

day workshops each semester fo r  teach e rs  who w il l  be working with 

s tuden t te a c h e rs .  This would provide the  time and s e t t i n g  fo r  

s t r e s s in g  the  importance o f  th e  su p erv is in g  te ach e r  ro le  through a 

c re a t iv e  workshop approach invo lv ing  p as t  and c u r re n t  superv is ing  

te a c h e r s ,  s tuden t te a c h e r s ,  p re -s tu d e n t  te a c h e r s ,  elementary and 

secondary school ad m in is tra to rs  and u n iv e r s i ty  s tuden t teach ing  

su p erv iso rs .  Also, the  use o f  v isua l  a id s ,  ro le  p lay ing  and d isc u s ­

sion time should be included. This workshop should be a meaningful 

experience fo r  fu tu re  superv is ing  teach e rs  in  o rder  to  in su re  th e  

success o f  t h i s  most important phase o f te ach e r  education.

7. This study should be made a v a i la b le  to  a l l  educators  

involved w ith  and concerned about te a c h e r  education fo r  the  purpose 

o f  improving the  te ach e r  education program a t  Central Michigan 

U niversity .
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CENTRAL MICHIGAN UNIVERSITY 

ATTITUDE INVENTORY OF PREPARATION FOR TEACHING

SECTION I: IDENTIFICATION

1.   5 =______________________
Last Name F i r s t  Name I n i t i a l  Social S ecu rity  Number

2. Address through which we can contact you one year  from now.

Number S t re e t  C ity  S ta te  ZTp

3. Year graduated________________________
4. When w il l  you (or did you) complete requirements fo r  c e r t i f i c a t io n  

( c i r c l e ) :  December May August
5. Type o f  c e r t i f i c a t i o n  held (or working toward):

Elementary Secondary  Both________
6. Are you p re se n tly  teaching  f u l l  time? Yes No______
7. Years taugh t:  0 1 2 3 4 5____
8. Major (s)______________________________ Mi nor (s)______________________

SECTION I I :  ATTITUDES

1. At t h i s  time how well do you th in k  your p repara tion  was in  your:
Excellent Good Adequate Poor Very Poor

a. Major F ield  ____  ____  ____  ____  ____
b. Minor F ield  ____  ____  ____  ____  ____
c. On-Campus Education ____  ____  ____  ____  ____

Courses
d. Student Teaching in  ____  ____  ____  ____  ____

the Schools
e . Courses Taken in  ____  ____  ____  ____  ____

Centers
f .  Independent Study ____  ____  ____  ____  ____

Courses Taken in  
Centers
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2 . At t h i s  time which o f these  terms bes t  describe  your a t t i t u d e  about:

Very Of Of
Helpful Some Help L i t t l e  Help

a. Your Major F ield______________ ____  ____  ____
b. Your Minor F ie ld______________ ____  ____  ____
c. On-Campus Education ____  ____  ____

Courses
d. Student Teaching in ____  ____  ____

the  Schools
e. Courses Taken in  Centers ____  ____  ____
f .  Independent Study ____  ____  ____

Courses taken in Centers

3. At t h i s  time what do you perceive  to  have been th e  s tre n g th s  o f :  
(Please use bottom o f  page fo r  ex tra  space i f  needed)

a . Your Major F ie ld_______
b. Your Minor F ie ld________________________________________________
c. On-Campus Education Courses____________________________________
d. Student Teaching in the  Schools________________________________
e. Courses Taken in Centers_______________________________________
f .  Independent Study Courses Taken in  Centers____________________

4. At t h i s  time what do you perce ive  to  have been th e  weaknesses o f:

a. Your Major F ie ld  _______________________________________________
b. Your Minor F ie ld  _______________________________________________
c. On-Campus Education Courses____________________________________
d. S tudent Teaching in  th e  Schools________________________________
e. Courses Taken 1n Centers_______________________________________
f .  Independent Study Courses Taken in  Centers____________________
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ADDITIONAL QUESTIONS (5-12) ADDED BY DICKINSON 

TO THE ELLSBERG QUESTIONNAIRE INCLUDING THE 

MOST FREQUENT GRADUATE RESPONSES OF 

1973-1976
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QUESTIONS 5 through 12: Please in d ica te  the  ex ten t to  which Student 
Teaching Seminars, Student Teaching, Other Education Courses, 
Courses in your Major F ield  and Courses in your Minor F ield  which 
you have had were helpful to  you in  each of the  following:

USE THE FOLLOWING CODE FOR QUESTIONS 5-12

(1) Very helpful
(2) Somewhat helpful
(3) Undecided
(4) Minimally helpful
(5) Not helpful

*

EXAMPLE: (1) (2) (3) (4) (5)

5. Furthering  your d e s ire  to  teach:

a. Student Teaching seminars /

b. Student Teaching ✓
c. Other Education Courses /
d. Courses in  Major F ield
e. Courses in  Minor F ield — ------ ___  J_ ______

5. Furthering  your d e s ire  to  teach : (1) (2) (3) (4) (5)

a. Student Teaching seminars ___  ___  ___  ___  ___
b. Student Teaching____________________ ___  ___  ___  ___  ___
c. Other Education Courses_____________ ___  ___  ___  ___  ___
d. Courses in  Major F ield  ___  ___  ___  ___  ___
e. Courses in  Minor F ield
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6 . Developing your a b i l i t y  to  plan and
organize in s t r u c t io n :  (1) (2) (3) (4) (5)

a. S tudent Teaching Seminars ___  ___  ___  ___  ___
b. Student Teaching ___  ___  ___  ___  ___
c. Other Education Courses
d. Courses in  Major F ield
e . Courses in  Minor F ield

d. Courses in  Major F ie ld
e. Courses in  Minor F ie ld

d. Courses in  Major F ie ld
e. Courses in  Minor F ie ld

7. Understanding the  d i f fe re n c e s  in  
s tuden ts  a t  d i f f e r e n t  grade le v e ls
and in  d i f f e r e n t  su b jec t  a reas :  (1) (2) (3) (4) (5)

a. S tudent Teaching Seminars ___  ___  ___  ___  ___
b. S tudent Teaching ___  ___  ___  ___  ___
c. Other Education Courses ___  ___  ___  ___  ___
d. Courses in  Major F ield  ___  ___  ___  ___  ___
e. Courses in  Minor F ield

8. Developing your a b i l i t y  to
implement in s t r u c t io n :  (1) (2) (3) (4) (5)

a. S tudent Teaching Seminars ___  ___  ___  ___  ___
b. S tudent Teaching ___  ___  ___  ___  ___
c. Other Education Courses

9. Preparing you to  use audio v isu a l
a id s  e f f e c t iv e ly :  (1) (2) (3) (4) (5)

a. S tudent Teaching Seminars ___  ___  ___  ___  ___
Student Teaching________________________  ___  ___  ___  ___

c. Other Education Courses
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10. Preparing you to  evaluate  student
lea rn ing : (1) (2) (3) (4) (5)

a. Student Teaching Seminars ___  ___  ___  ___  ___
b. Student Teaching____________________ ___  ___  ___  ___  ___
c. Other Education Courses_____________ ___  ___  ___  ___  ___
d. Courses in Major Field ___  ___  ___  ___  ___
e. Courses in Minor F ield

11. Understanding your d u t ie s  as a 
teach er  in  add it ion  to  actual
teaching  in the  classroom: (1) (2) (3) (4) (5)

a. Student Teaching Seminars___________ ___  ___  ___  ___  ___
b. Student Teaching ___  ___  ___  ___  ___
c. Other Education Courses ___  ___  ___  ___  ___
d. Courses in  Major F ield  ___  ___  ___  ___  ___
e. Courses in  Minor F ield

12. Providing you with the  a b i l i t y  to
evaluate  your own teach ing : (1) (2) (3) (4) (5)

a. Student Teaching Seminars ___  ___  ___  ___  ___
b* Student Teaching ___  ___  ___  ___  ___
c. Other Education Courses ___  ___  ___  ___  ___
d. Courses in Major F ield ___  ___  ___  ___  ___
e. Courses in Minor F ield



QUESTIONS 5 through 12: Please in d ic a te  th e  ex ten t to  which Student
Teaching Seminars, Student Teaching, Other Education Courses, 
Courses in your Major F ie ld  and Courses in your Minor F ield  
which you have had were helpful to  you in  each o f  th e  follow ing:

Use th e  following code fo r  Questions 5-12:

(1) Very helpfu l
(2) Somewhat helpfu l 
(3; Undecided
(4) Minimally helpful
(5) Not helpful

5. Furthering  your d e s i r e  to  teach :

- Student Teaching was th e  most frequent Very Helpful response.

6 . Developing your a b i l i t y  to  plan and organize in s t ru c t io n :

- Student Teaching was the  most f requen t Very Helpful response.

7. Understanding the  d if fe re n c e s  in  s tuden ts  a t  d i f f e r e n t  grade 
le v e ls  and in  d i f f e r e n t  su b je c t  a reas :

- Student Teaching was th e  most f requen t Very Helpful response.

8. Developing your a b i l i t y  to  implement in s t ru c t io n :

- Student Teaching was th e  most frequen t Very Helpful response.

9. Preparing  you to  use audio v isual a ids e f f e c t iv e ly :

-  Education Courses followed c lo se ly  by Student Teaching were 
th e  most frequen t Very Helpful responses.

10. Preparing you to  ev a lua te  s tu d en t lea rn ing :
-  Education Courses were th e  most f requen t Very Helpful response.

11. Understanding your d u t ie s  as a te a c h e r  in  a d d it io n  to  ac tua l 
teach ing  in  th e  classroom.

- Student Teaching was th e  most frequen t Very Helpful response.

12. Providing you with th e  a b i l i t y  to  evalua te  your own teach ing :

-  Student Teaching was the  most frequent Very Helpful response.
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ADDITIONAL QUESTIONS (13-25) ADDED BY DICKINSON 
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QUESTIONS 13 through 22: Please provide your general re a c t io n  to  
s e le c te d  po rtions  o f  th e  Central Michigan U niversity  teach er  
education  program by completing the  following s ta tem ents :

13. In g en e ra l ,  my s tu d en t teaching  seminars were

14. In g en e ra l ,  my on-campus education courses were

15. In g e n e ra l ,  courses in  my major f i e ld  were

16. In g e n e ra l ,  courses in  my minor f i e ld  were

17. In g e n e ra l ,  my s tu d en t teach ing  seminars compared to  my 

on-campus methods courses were __________________________

18. My major f i e ld  in s t r u c to r s  in  comparison with my education  

in s t r u c to r s  w e r e ________________________ __________________

19. In g e n e ra l ,  my s tu d en t teach in g  experience  was
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20. In g en era l ,  my student teaching  placement was

21. In gen era l ,  my studen t teaching  superv isor was

22. The most ex c i t in g  p a r t  o f  my teach er  education program was

23. The s in g le  most e f fe c t iv e  area o f  my undergraduate teacher  

education program was ______________________________________

24. I f  I were to  suggest a s in g le  major improvement fo r  my under­

graduate teacher  education program i t  would be _______________

25. During the  past few y e a rs ,  th e  supply o f  new teach e rs  has 
exceeded the  demand in  many f i e l d s ,  thus c re a t in g  a reported  
surp lus o f  teach e rs .  I f  Central Michigan U niversity  were to  
re a c t  by reducing th e  number o f  graduates i t  recommends fo r  
c e r t i f i c a t i o n  each y e a r ,  how would you propose t h a t  ind iv idua ls  
be se le c te d  fo r  admission to  th e  program?
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The open-ended q u es tio n s ,  13 through 22 o f  th e  q ues tionna ire  

were most o f te n  completed with s in g le  words or sh o rt  phrases. Some 

o f  the  most f req u en tly  s ta te d  responses o r types o f  reac t io n s  are  as 

fo llow s:

13. In gen era l ,  my s tuden t teaching  seminars were _______________

This question  was most o f ten  answered with a negative 
response and viewed as too time consuming and i r r e le v a n t  
while s tudent teach ing . This question  was answered with 
a p o s i t iv e  response only when a d i r e c t  r e la t io n s h ip  in  
seminar content to  s tudent teaching  was re a l iz e d  by the  
graduate.

14. In g en era l ,  my on-campus education courses were ___________

Mainly p o s i t iv e  responses including mention o f con ten t,  
methods o f  i n s t r u c t io n ,  in s t ru c to rs  and re la t io n s h ip  to  
teach er  education were s ta te d  by the  graduate.

15. In genera l ,  courses in  my major f i e ld  were __________________

16. In genera l ,  courses in  my minor f i e ld  were __________________

Both o f  these  questions  were answered s im i la r ly .  There 
tended to  be s tro n g er  p o s i t iv e  comments given p e r ta in in g  
to  e i t h e r  major courses o r minor courses depending on 
whether the  main i n t e r e s t  o f  the  graduate was w ith in  
the  major o r  minor area .

17. In g en era l ,  my s tuden t teaching  seminars compared to  my on- 
campus methods courses w e r e _______________________ .

Student teach ing  seminars were given th e  higher r a t in g  
only when the  s tuden t teaching  seminars were d i r e c t ly  
r e la te d  to  th e  accompanying s tuden t teaching  experience.
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18. My major f i e l d  in s t r u c to r s  in  comparison with my education 
in s t r u c to r s  w e r e _______________________.

Major f i e ld  in s t r u c to r s  u su a lly  received  a higher 
r a t in g .  Reasons given included: more concerned, 
more m eaningful, and more im portant r e la t io n s h ip  
to  expec ta tio n s  in  te ach e r  education .

19. In g e n e ra l ,  my s tu d en t teach ing  experience was ____________

This q u es tio n  received  p r im ar i ly  e n th u s ia s t i c  s in g le  
word p o s i t iv e  comments as expressed by the  respondents. 
Words such as e x c e l l e n t , t e r r i f i c , and g rea t  were 
commonly s ta te d .

20. In g en e ra l ,  my s tu d en t teach ing  placement was _____________

A highly  p o s i t iv e  response was given when th e  graduate 
r e la te d  well w ith  th e  superv is ing  te a c h e r ,  enjoyed the  
assigned grade l e v e l / s u b je c t  a re a ,  r e a l iz e d  the  
importance o f  th e  placement and enjoyed teach in g . A 
la rg e  m a jo r i ty  o f  graduates  gave p o s i t iv e  re ac t io n s  
to  t h i s  qu es tio n .

21. In g e n e ra l ,  my s tu d en t  teach ing  su p erv iso r  was _______________

Strong p o s i t iv e  comments were s ta te d  when th e  u n iv e r s i ty  
superv iso r  showed t h a t  he cared about th e  success o f  the  
ind iv idua l s tu d en t  te a c h e r .  This was shown in  s ta tem ents  
r e f l e c t in g  e f f e c t iv e  s tu d e n t  teach ing  sem inars, rapport  
w ith  th e  s tu d en t te a c h e r  and th e  superv is ing  te a c h e r ,  
nunber o f  v i s i t s  f o r  observ ing  s tu d en t teach ing  and 
a s s is ta n c e  given th e  s tu d en t te a c h e r .

22. The most e x c i t in g  p a r t  o f  my te a c h e r  education program 
w a s _____________________ .

The most o f te n  s ta t e d  response was s tu d en t  te a c h in g .

23. The s in g le  most e f f e c t iv e  area  o f  my undergraduate teach e r  
education  program w a s _______________________.

The most commonly given response , although not 
e n t i r e ly  accu ra te  in  regard to  th e  q u e s tio n ,  was 
s tu d en t  te a c h in g .
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24. I f  I were to  suggest a s in g le  major improvement fo r  my 
undergraduate te a c h e r  education program i t  would be_____

The m ajo r i ty  o f  responses re la te d  to :  e a r l i e r  
s tuden t teach in g ,  more work w ith  ch ild ren  in  th e  
school s e t t i n g ,  improvement in  education cou rses ,  
and b e t t e r  communication between s tu d e n ts ,  
i n s t r u c to r s  and a d m in is tra to rs  in  teach e r  education .

25. During th e  pas t  few y e a r s ,  th e  supply o f  new teach ers  has 
exceeded th e  demand in  many f i e l d s ,  thus c re a t in g  a reported  
su rp lus  o f  te a c h e rs .  I f  Central Michigan U n ivers ity  were to  
re a c t  by reducing th e  number o f  graduates i t  recommends fo r  
c e r t i f i c a t i o n  each y e a r ,  how would you propose th a t  in d i ­
v id u a ls  be se le c te d  fo r  admission to  the  program?___________

The most ty p ic a l  responses were: grade p o in t ,  p re­
admission counseling and t e s t i n g ,  and in terv iew s 
concerning a l l  phases o f  te a c h e r  education  by 
members o f  th e  School o f  Education.
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CENTRAL MICHIGAN UNIVERSITY 

ATTITUDE INVENTORY OF PREPARATION FOR TEACHING

SECTION I: IDENTIFICATION

1.  ̂ i   _________________
Last Name First'Name I n i t i a l  Social S ecu r i ty  Number

2. Address through which we can con tact you one year from now.

Number S t re e t  C ity  S ta te  Zip’

3. Year graduated________________________

4. When w il l  you (or did you) complete requirements fo r  c e r t i f i c a t i o n  
( c i r c l e ) :  Decarter May August

5. Type o f  c e r t i f i c a t i o n  held (or working toward):
Elementary Secondary  Both________

6. Are you p re se n t ly  teach ing  f u l l  time? Yes No______
7. Years tau g h t:  0 1 2 3 4 5____
8 . Major (s)_______________________________Minor(s)______________________

SECTION I I :  ATTITUDES

1. At t h i s  time how well do you th in k  your p rep a ra t io n  was in  your:
Excellent Good Adequate Poor Very Poor

a. Major F ield  ____  ____  ____  ____  ____
b. Minor F ie ld  ____  ____  ____  ____  ____
c. On-Campus Education ____  ____  ____  ____  ____

Courses
d. S tudent Teaching in  ____  ____  ____  ____  ____

th e  Schools
e. Courses Taken in ____  ___ _ ____  ____  ____

Centers
f .  Independent Study ____  ____  ____  ____  ____

Courses Taken in  
Centers
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2 . At t h i s  time which o f  these  terms best describe  your a t t i t u d e  about:

Very Of Of
Helpful Some Help L i t t l e  Help

a. Your Major F ield  ____  ____  ____
b. Your Minor F ield______________ ____  ____  ____
c. On-Campus Education ____  ____  ____

Courses
d. Student Teaching in ____  ____  ____

the  Schools
e. Courses Taken in Centers ____  ____  ____
f .  Independent Study ____  ____  ____

Courses taken in Centers

At t h i s  time what do you perceive  to  have been th e  s tren q th s  o f:  
(Please use bottom o f  page fo r  ex tra  space 1f needed)

a . Your Major F ield
b. Your Minor F ield
c. On-Campus Education Courses
d. Student Teaching in  the  Schools
e. Courses Taken in  Centers
f . Independent Study Courses Taken in  Centers

4. At t h i s  time what do you perceive  to  have been the  weaknesses o f:

a. Your Major F ield
b. Your Minor F ield
c. On-Campus Education Courses
d. Student Teaching in  th e  Schools
e . Courses Taken in  Centers
f . Independent Study Courses Taken in  Centers



QUESTIONS 5 through 12: P lease  in d ic a te  the  e x te n t  to  which Student 
Teaching Seminars, S tudent Teaching, Other Education Courses, 
Courses in  your Major F ield  and Courses in  your Minor F ie ld  which 
you have had were helpfu l to  you in  each o f  th e  fo llow ing:

USE THE FOLLOWING CODE FOR QUESTIONS 5-12

(1) Very helpful
(2) Somewhat helpfu l
(3) Undecided
(4) Minimally helpful
(5) Not helpful

EXAMPLE: (1) (2 ) (3) (4) (5)

5. Furthering  your d e s i r e  to  teach :

a. S tudent Teaching seminars ✓
b. S tudent Teachinq ✓
c. Other Education Courses
d. Courses in  Major F ield ✓
e. Courses in  Minor F ie ld /

5. Furthering  your d e s i r e  to  teach :  (1) (2) (3) (4) (5)

a . S tudent Teaching seminars ___  ___  ___  ___  ___
b. Student Teaching ___  ___  ___  ___  ___
c. Other Education Courses_____________ ___  ___  ___  ___  ___
d. Courses in  Major F ie ld  ___  ___  ___  ___  ___
e. Courses in  Minor F ie ld
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6 . Developing your a b i l i t y  to  plan and
organ ize  in s t r u c t io n :  (1) (2) (3) (4) (5)

a . S tudent Teaching Seminars___________ ___  ___  ___  ___  ___
b. Student Teaching________________________  ___  ___  ___  ___
c. Other Education Courses
d * Courses in  Major F ield
e .  Courses in  Minor F ield

7. Understanding the  d if fe re n c e s  in  
s tu d en ts  a t  d i f f e r e n t  grade le v e ls
and in  d i f f e r e n t  su b jec t  a reas :  (1) (2 ) (3) (4) (5)

a . Student Teaching Seminars___________ ___  ___  ___  ___  ___
b. Student Teaching ___  ___  ___  ___  ___
c. Other Education Courses ___  ___  ___  ___  ___
d. Courses in  Major F ield  ___  ___  ___  ___  ___
e. Courses in  Minor F ield

d. Courses in  Major F ield
e. Courses in  Minor F ield

8 . Developing your a b i l i t y  to
implement in s t r u c t io n :  (1) (2) (3) (4) (5)

a . S tudent Teaching Seminars ___  ___  ___  ___  ___
b. S tudent Teaching________________________  ___  ___  ___  ___
c. Other Education Courses ___  ___  ___  ___  ___
d. Courses in  Major F ie ld  ___  ___  ___  ___  ___
e. Courses in  Minor F ield

9. P reparing  you to  use audio v isua l
a id s  e f f e c t i v e ly :  (1) (2) (3) (4) (5)

a. S tudent Teaching Seminars ___  ___  ___  ___  ___
b. S tudent Teaching ___  ___  ___  ___  ___
c. Other Education Courses
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10. Preparing you to  eva lua te  s tu d en t 
lea rn in g :

a .  S tudent Teaching Seminars
b. Student Teaching
c. Other Education Courses
d. Courses in  Major F ield
e .  Courses in  Minor F ield

11. Understanding your d u t ie s  as a 
te a c h e r  in  ad d it io n  to  ac tual 
teach ing  in  the  classroom:

a. Student Teaching Seminars
b. Student Teaching
c . Other Education Courses
d. Courses in  Major F ield
e .  Courses in  Minor F ield

12. Providing you with th e  a b i l i t y  to
ev a lua te  your own teach ing : (1) (2) (3) (4) (5)

a . S tudent Teaching Seminars___________ ___  ___  ___  ___  ___
b* Student Teaching ___  ___  ___  ___  ___
c. Other Education Courses_____________ ___  ___  ___  ___  ___
d. Courses in Major F ield  ___  ___  ___  ___  ___
e . Courses in  Minor F ield

(1) (2) (3) (4) (5)

(1) (2) (3) (4) (5)
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QUESTIONS 13 through 22: Please provide your general r e a c t io n  to
se le c te d  po rtions  o f the  Central Michigan U niversity  te ach e r  
education  program by completing the fo llow ing sta tem ents :

13. In g en e ra l ,  my s tuden t teach ing  seminars were ________________

14. In g en era l ,  my on-campus education courses were

15. In g en e ra l ,  courses in  my major f i e ld  were

16. In g e n e ra l ,  courses in  my minor f i e ld  were

17. In g en e ra l ,  my s tu d en t  teach ing  seminars compared to  my 

on-campus methods courses were __________________________

18. My major f i e ld  in s t r u c to r s  in  comparison with my education  

in s t r u c to r s  were

19. In g en e ra l ,  my s tu d en t  teach ing  experience was
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20. In g en e ra l ,  my s tuden t teach ing  placement was

21. In g en era l ,  my s tuden t teach ing  superv iso r  was

22. The most e x c i t in g  p a r t  o f  my teach e r  education program was

23. The s in g le  most e f f e c t iv e  area  o f  my undergraduate teach er  

education program was ______________________________________

24. I f  I were to  suggest a s in g le  major improvement fo r  my under­

graduate te ach e r  education program i t  would be _______________

25. During the  p as t  few y e a r s ,  th e  supply o f  new te ach e rs  has 
exceeded th e  demand in  many f i e l d s ,  thus c re a t in g  a reported  
surp lus  o f  te a c h e rs .  I f  Central Michigan U niversity  were to  
r e a c t  by reducing th e  number o f  graduates i t  recommends fo r  
c e r t i f i c a t i o n  each y e a r ,  how would you propose th a t  in d iv id u a ls  
be se le c te d  fo r  admission to  th e  program?
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CENTRAL MICHIGAN UNIVERSITY

Apri l  30, 1976

To: All Student Teaching Supervisors
From: Wm. R. Dickinson
S ub jec t:  C.M.U. Follow-Up Study and Doctoral D is se r ta t io n .

You w il l  n o t ice  t h a t  th e  o r ig in a l  format o f  A1 E l l s b e rg 's  Follow-Up 
Study has been g re a t ly  expanded. The f i r s t  four ques tions  have been 
re ta in ed  in  t h e i r  o r ig in a l  form w ith  twenty-one new ques tions  being 
added. The e n t i r e  in s t ru n e n t  has been f i e ld  t e s t e d ,  rev ised  and 
approved by my doc to ra l committee.

I would g re a t ly  ap p re c ia te  your cooperation  regard ing  the  fo llow ing:

1. Have a ]2  o f  your s tu d en t  teach ers  f i l l  ou t a
q u e s tio n n a ire  p r io r  to  May 14, 1976.

2. Bring them to  me on May 14, 1976 when we meet on
Campus.

3. Explain th e  fo llow ing to  the  s tu d en t  te a c h e rs :

a. This i s  a follow-up s tu d y . Therefore , we need 
t h e i r  names and so c ia l  s e c u r i ty  numbers to  fo llow -up. 
This i s  th e  only  reason . Their r e p l ie s  w il l  be used 
fo r  no o th e r  reason than fo r  t h i s  s tudy , and t h e i r  
in d iv idua l answers w il l  be kept c o n f id e n t ia l .

b. The address we want i s  where w e 're  most l ik e ly  to  
get a l e t t e r  to  them in  May 1977.

c. We w il l  t r y  to  s ta y  in  co n tac t  w ith  them u n t i l  1978.

d. Their  r e p l ie s  w il l  be compared with (1) those 
c e r t i f i e d  each May between 1973 and 1978, and
(2) t h e i r  own sta tem ents  through 1978.

e . They w il l  rece iv e  summaries o f  our f in d in g s  each May.

I f  you have any q u e s t io n s ,  p lease  c a l l  me a t  (313) 278-5868 between 
1-4 p.m. Monday through Friday.

Thank you very much!
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CENTRAL MICHIGAN UNIVERSITY

July 1976

Dear Former S tudent Teacher:

You f i l l e d  ou t an eva lua tion  form o f  your Central Michigan U n ivers ity  
t r a in in g  to  teach  in  May o f  1973, in  1974 and/or 1975.

Now we a re  back to  ask you to  continue your much apprec ia ted  
coopera tion .

Would you p lease  take  a few minutes r ig h t  now, complete th e  enclosed 
"A tt i tu d e  Inventory" and mail i t  back to  us in  the  enclosed s e l f -  
addressed stamped envelope?

Our study now has been published under the  t i t l e  o f  "Changes in 
S tudent Teachers ' A tt i tu d e s  Toward t h e i r  Central Michigan U niversity  
Train ing  fo r  the  Teaching P ro fess io n ."

This ongoing study is  va luab le  because your opinions help th e  School 
o f  Education plan more e f f e c t iv e ly  to  meet s tuden t needs.

I f  you a re  in te re s te d  in  rece iv in g  the  major f ind ings  o f  t h i s  s tudy , 
p lease  f i l l  ou t th e  t e a r  shee t  a t  th e  bottom and r e tu rn  w ith  your 
q u e s t io n n a ire .

In o rder  to  continue to  study changes in  a t t i t u d e s ,  we need to  hear 
from you, so p lease  take  the  time now to  give us your valued op in ions .

Thank you very much!

S in ce re ly  y o u rs ,

William R. Dickinson 
Research D irec to r

P lease  send me th e  major f ind ings  o f  "Changes in  S tudent Teachers ' 
A t t i tu d e s  Toward Their Central Michigan U n ivers ity  T rain ing  fo r  th e  
Teaching P ro fe s s io n ."  Thank you. [PLEASE PRINT]

Last N a m e F i r s t  Name Middle I n i t i a l

Number S t r e e t C ity
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