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ABSTRACT

INFORMATION SOURCES USED IN CURRICULAR DECISION-MAKING 
BY BOARD OF EDUCATION MEMBERS IN JACKSON COUNTY, MICHIGAN

By

Anthony John Topoleski

Although th e  board o f  educa tion  has a major r o l e  in  cu r r icu lu m ,  i t  

i s  e v id e n t  t h a t  th e  c u r r i c u l a r  decis ion-making  process  i t  uses i s  not  

c l e a r l y  unders tood by i t s  members. As p a r t  o f  t h a t  p ro ce ss ,  th e  use o f  

in fo rm at ion  sources  to  s e c u re  da ta  f o r  decis ion-making seems to  be one 

o f  th e  key elements l e f t  to  th e  d i s c r e t i o n  o f  in d iv id u a l  board members. 

A number o f  f a c t o r s  seem to  have p laced  school board members in a p o s i ­

t io n  o f  making cu rr icu lum  d e c i s io n s  w i thou t  t h e  b e n e f i t  o f  p e r t i n e n t  

and broad-based in fo rm a t ion  so u rc es .

The primary purpose o f  t h i s  s tudy  was to  i n v e s t i g a t e  th e  knowledge 

and use o f  sources  o f  cu rr icu lum  in fo rm at ion  by board o f  educa t ion  mem­

bers  In Jackson County, Michigan. The major emphasis was to  i d e n t i f y  

th e  a c tu a l  use and t h e  frequency o f  use o f  in fo rm at ion  sources  by board 

members t o  make cu rr icu lum  d e c i s i o n s .

Using th e  propose o f  t h i s  s tudy  as a gu ide ,  s p e c i f i c  o b j e c t i v e s  o f  

t h i s  s tudy  were de termined .  Assessed were:

1. The in fo rm a t ion  sources  p r e s e n t l y  being used by board 

members In cu rr icu lum  dec is ion-m aking ;

2. The f requency o f  use o f  cu rr icu lum  in fo rm at ion  sources  

by board members;
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3. The ranked value o f  the information sources a t t r ib u t e d  

to "technical  q u a l i t y , "  "ease o f  use ,"  and " r e l a t i v e  

value" as perceived by board members; and

4. The need fo r  add i t iona l  and more access ib le  sources o f  

curriculum information.

In order  to  answer these  ques t ions ,  an extensive review o f  the  l i t ­

e ra tu re  took p lace ,  coupled with interviews with various Information 

s p e c i a l i s t s .  From the l i t e r a t u r e  review and in terviews with Information 

s p e c i a l i s t s ,  s ix  research quest ions were developed. Next, a survey In­

strument (ques t ionna ire )  was designed, p i lo t e d ,  and administered to the 

e igh ty - fou r  board o f  education members in the  twelve public  school d i s ­

t r i c t s  in Jackson County* Michigan.

The data th a t  were co l lec ted  using t h i s  instrument were analyzed 

by using frequency, rank, and composite scores p r o f i l e s .  Whenever pos­

s i b l e ,  these  p r o f i l e s  were represented g raph ica l ly  by appropr ia te  tab les  

and f ig u re s .  Open-ended responses were categorized and presented in a 

fashion t h a t  represented sp e c i f i c  and general ized responses in a con­

c i s e ,  but re p re se n ta t iv e  manner.

Based on the  ana lys is  o f  the  da ta ,  f iv e  major conclusions o f  the  

study were derived.  They were:

1. Board members use a v a r ie ty  o f  sources to  make cu r r ic u ­

l a r  dec is ions .  Of the  information sources board members 

use , the  th ree  highest  ranked sources were "Your Own Ex­

perience ,"  "Superintendent,"  and " P r in c ip a ls . "
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2. Board members were able  to I d e n t i f y  those sources which 

were perceived to  have more techn ica l  q u a l i ty  than o ther  

information sources .  They I d e n t i f i e d  the  th ree  h ighes t  

ranked sources 1n techn ica l  q u a l i t y  as "Superin tendent ."

"Your Own Experiences,"  and " P r in c ip a l s . "

3. Board members in t h i s  study have determined t h a t  "Ease 

o f  Use" o f  a curriculum information source i s  a v iab le  

f a c to r  as to  whether a source w i l l  be used in c u r r i c u l a r  

decision-making. The study was able  to  spec i fy  t h a t  

"Your Own Experience,"  "Super in tendent ,"  and "P r in c ip a ls "  

were more highly  ranked as much e a s i e r  to  use than o th e r  

sources .

4. Value plays an important  r o l e  in the  determination o f  

whether a board member chooses to  use a s p e c i f i c  c u r r i c ­

ulum information source.  Sources i d e n t i f i e d  in  the  

study t h a t  had more high rankings in perceived value 

than o th e r  sources were "Superin tendent ,"  "Your Own 

Experience," and " P r in c ip a l s . "

5. Board members did not feel a need fo r  many new i n f o r ­

mation sources t h a t  they would l i k e  to  have a v a i la b le

and a cc e s s ib le  to  them. Opinions on these  needed

sources were d iv e r se .

The data  from t h i s  study seem to  c l e a r l y  poin t  out  the  need fo r  the

I n i t i a t i o n  or  expansion o f  In se rv ice  programs on curr iculum Information

sources for  board members. This study a lso  supports the  idea t h a t
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In format ion  source  d is sem in a t ion  s e r v i c e s  need to  be g r e a t l y  expanded 

and updated ,  Inc lud ing  c l e a r e r  d e f i n i t i o n  o f  th e  r o l e  o f  o r g a n iz a t io n s  

prov id ing  curr icu lum  Information  to  board members.
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CHAPTER I

BACKGROUND

During the  ear ly  evolut ion of American education, school boards re­

garded curriculum as the  crux o f  t h e i r  r e s p o n s ib i l i t y  as e lec ted  rep re ­

sen ta t iv e s  of  the  people. As time progressed, most boards have found 

th a t  t h e i r  i n t e r e s t s  have focused on f inance and buildings due to trends 

in inc reas ing ,  r a th e r  than decreasing,  enrollment. The Texas Associa­

t ion  o f  School Boards (1974) reported:

Recently, however, boards are  coming to r e a l i z e  t h a t ,  
while they wil l probably not spend a la rge  amount of  time 
in curriculum m at te rs ,  curriculum policymaking is  probab­
ly t h e i r  most important funct ion.  This i s  because other  
areas  of school board funct ioning only e x i s t  to  support 
the in s t ru c t io n a l  program. All p o l i c i e s ,  then,  log ic a l ly  
depend on curriculum p o l ic i e s  and the  nature  of the  school 
program. I t  i s  easy to see th a t  what sub jec ts  are  taught 
and how they a re  taught influence the kinds of  buildings 
t h a t  are  constructed ( p l a n t ) ,  what teachers are  hired (per­
sonnel) ,  and how much money i s  spent (f inance)  (p. 19).

In Michigan, as in most s t a t e s ,  the  Legis la ture  is  charged with 

c e r t a in  c o n s t i tu t io n a l  r e s p o n s i b i l i t i e s  fo r  education.  The Michigan 

Associa tion o f  School Boards (1975) repor ts  t h i s  r e s p o n s ib i l i t y  i s  to  

see t h a t  " . . . s c h o o l s  and the  means of  education shal l  forever  be en­

couraged" (p. 5). By law, these  educational r e s p o n s i b i l i t i e s  a re  d e le ­

gated to  educational  teams opera t ing  a t  the s t a t e ,  intermediate  d i s ­

t r i c t ,  and local l e v e l s .  All th ree  leve ls  of  r e s p o n s ib i l i t y  in educa­

t io n  are  important and each has a d i s t i n c t  con tr ibu t ion  to  make.

The Michigan Associat ion o f  School Boards (1975) a lso  s t a t e s

th a t :

1
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The primary r e s p o n s i b i l i t y ,  however, f o r  a s su r in g  the  
p rov is ion  o f  educa t iona l  op por tun i ty  to  a l l  c h i ld re n  and 
youth i s  placed upon th e  shou lders  o f  school board members 
in loca l  school d i s t r i c t s  (p.  5).

More s p e c i f i c a l l y ,  the  Michigan School Code o f  1976, as repo r ted  in  the

S ta te  o f  Michigan General School Laws (1976) , l i s t s  in Section 340.583

t h a t :

. . . e v e r y  board sh a l l  de termine the  courses  o f  s tudy to  
be pursued and cause the  p u p i l s  a t t end in g  school in  such 
d i s t r i c t  t o  be taugh t  in such schools and departments as 
i t  may deem expedient  (p. 214).

These laws and s t a t u t e s  o f  th e  S t a te  o f  Michigan c l e a r l y  po in t  out  t h a t  

loca l  boards o f  educa t ion  have a s i g n i f i c a n t  r e s p o n s i b i l i t y  f o r  th e  cur 

riculum and, as p a r t  of  t h a t  r e s p o n s i b i l i t y ,  an important  r o l e  in c u r ­

r i c u l a r  decis ion-making.

Most board o f  education  members seem to  view curr icu lum as ambigu­

ous and complex. Curriculum decision-making by local  board of  educa­

t i o n  members i s  e s p e c i a l l y  formidable  because most board members come 

t o  t h e i r  p o s i t io n s  with l i t t l e  o r  no knowledge about curr iculum in 

general  and,  s p e c i f i c a l l y ,  about  th e  c u r r i c u l a r  program in  the  school 

d i s t r i c t .  In a d d i t i o n ,  the  curr icu lum r e s p o n s i b i l i t i e s  o f  most school 

board members a re  c lo s e ly  t i e d  with va lue- laden  i n t e r e s t s  o f  many p re s ­

su re  groups. T h ere fo re ,  board o f  members must respond to  t h e i r  own 

lack o f  unders tanding  about  curr icu lum and to  th e  lobbying p res su re  o f  

both formal and informal groups while  a t tem pt ing  to  make c u r r i c u l a r  de­

c i s io n s  t h a t  a re  b e s t  fo r  s tud en ts  and local  communities.

Perhaps t h i s  s i t u a t i o n  c o n t r ib u te s  to  th e  s ix  pe rcen t  o f  time 

spent  by boards o f  education  on c u r r i c u l a r  m a t te rs  as repor ted  in Blan­

c h a r d ' s  (1977) a n a l y s i s .  This concern was a l s o  echoed by Cawelti 

(1974) who s t a t e d  t h a t :
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. . . a  t ragedy  o f  our time i s  t h a t  school l e a d e r s ,  l a y  and 
p ro fe s s io n a l  a l i k e ,  o f t e n  spend more t ime and give more h e a r t  
t o  every th ing  but  what makes th e  school t i c k —curr icu lum  
(p.  40) .

On what grouunds a re  curr icu lum  d e c i s io n s  made? L i t e r a t u r e  on de ­

c i s io n  making confirms t h e  su g ges t io n  t h a t  d e c i s io n s  a re  p o s s ib ly  based 

upon a t t i t u d e s  in c lu d in g  p r e j u d i c e s ,  v a lu e s ,  and f e e l i n g s  as  well as 

upon f a c t u a l  in fo rm a t io n .  Rudman (1977) s t a t e s  t h a t :

. . . a l l  too  o f t e n  d e c i s io n s  a r e  made on t h e  b a s i s  o f  how 
we fee l  about an i s s u e ,  or  on how we met a no th e r  s i t u a t i o n  
in  th e  p a s t  (p. 12).

Rudman sugges ts  t h a t  a more a p p ro p r i a t e  p a t t e r n  f o r  decis ion-making  

needs a d d i t io n a l  components. Seeking ou t  in fo rm at ion  which can be l o ­

ca ted  through a v a i l a b l e  sources  i s  cons idered  to  be one o f  th e  e s s e n ­

t i a l  components o f  a d a ta -based  decis ion-making p a t t e r n .

The NAESP Repor te r  (1978) suppor ts  t h i s  idea  in  i t s  s t a te m e n t :

Decisions should be made on th e  b a s i s  of  c a r e f u l l y  c o l ­
l e c t e d  in formation  and well o rgan ized  d a ta .  T h i s ,  t o o ,  i s  
an uncommon p r a c t i c e .  Decis ions  have t o  be made on t h e  ba­
s i s  o f  incomplete—even u n r e l i a b l e —in fo rm a t io n .  Heavy 
r e l i a n c e  r e s t s  upon verbal  media— inform at ion  c o n v e r s a t io n s ,  
phone c a l l s ,  and m isce l laneous  meetings (p .  3 ) ,

Information sources  a r e  th e  v e h ic l e s  by which t h i s  da ta  can be 

g a th e red .  These sources  have many o r i g i n s  and a l s o  have a wide number 

o f  a t t r i b u t e s  as pe rce ived  by th e  u s e r .  Gatza (1973),  in  h i s  s tudy  o f  

"The S t r u c t u r e s ,  P ro c es se s ,  and C r i t e r i a  f o r  C u r r i c u l a r  Decis ion Making 

in  S e lec te d  Michigan Community C o l le g e s , "  found t h a t  some c u r r i c u l a r  

d e c i s io n s  were made through an i n t e l l e c t u a l  c o l l a b o r a t i o n  o f  th e  p a r t i ­

c ip a n t s  who drew upon in fo rm at ion  re so u rce s  accord ing  to  t h e i r  pe rcep ­

t i o n  o f  va lue .  He found t h a t :

Decisions in c u r r i c u l a r  m a t t e r s  a r e  made through a com­
b in a t io n  o f  i n t u i t i o n ,  common s e n se ,  e x te rn a l  a u t h o r i t y ,  
and q u a l i f i e d  o p in io n ,  a l l  put  t o g e t h e r  t o  form a
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percep t ion  which becomes the  bas is  fo r  f i n a l  approval or  
r e j e c t i o n  o f  a c u r r i c u l a r  proposal (p. 275).

Often curr iculum d e c is io ns  seem to  be based on too l i t t l e  informa­

t io n  due to the  a v a i l a b i l i t y  o r  use o f  too few information sources . As 

minimal as t h i s  information may be, board members appear to  r e ly  upon 

t h e i r  own judgment in c u r r i c u l a r  dec is ion  making. This was supported 

by Blanchard (1977) in h is  review of  the  data  o f  a study conducted by 

the  Michigan Associa t ion  o f  School Boards. In the  conclusion o f  the  

r e p o r t ,  Blanchard repor ted :

. . . t h a t  even though board members were w i l l in g  to  make 
the  dec is ions  necessary ,  they were concerned about t h e i r  
lack  o f  knowledge o f  the  decision-making process (p.  11).

In the f i n a l  a n a l y s i s ,  the  school board must l e g a l l y  adopt p o l i ­

c ie s  with r e sp ec t  to  the  curr iculum. This adoption process n e c e s s i ­

t a t e s  decision-making as each indiv idual  board member g e ts  ready to  

p u b l ic a l ly  s t a t e  a p o s i t io n  on proposals  being considered .  In d i s ­

charging i t s  r e s p o n s i b i l i t y  f o r  curr iculum policy-making, i t  seems as 

i f  the  school board and i t s  ind iv idua l  members should l o g ic a l l y  seek 

out a p p ro p r ia te  information on the  var ious  c u r r i c u l a r  i s sues  brought to  

the  board f o r  a dec is ion .

An adequate da ta  base of  curr iculum information i s  e s s e n t i a l  i f  

r a t io n a l  dec is io n s  a re  t o  be reached.  Board members need a c l e a r  un­

ders tanding  of  various information sources .  This i s  a d i f f i c u l t  under­

tak ing  due to  th e  d iv e r se  range of  a v a i la b le  information sources from 

which board members may choose to  use to  help them. But the  choice 

o f  the  sources used in t h i s  process seems to  be based on a number of 

o th e r  v a r i a b le s  as w e l l .  The board member's pe rcep t ion  o f  these
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v a r i a b le s  as app l ied  to  use o f  cu rr icu lum  information  sou rces ,  t h e r e ­

f o r e ,  h ig h l ig h ted  th e  focus o f  t h i s  s tudy.

Problem Statement 

Although the  board o f  educa tion  has a major ro l e  in cu rr icu lum , i t  

i s  ev iden t  t h a t  th e  c u r r i c u l a r  decis ion-making process  i t  uses i s  not  

c l e a r l y  understood by i t s  members. As p a r t  o f  t h a t  p ro cess ,  the  use o f  

information sources to  secure  da ta  f o r  decision-making seems to  be one 

o f  the  key elements l e f t  t o  the  d i s c r e t i o n  o f  ind iv idua l  board members. 

A number o f  f a c t o r s  seem to  have placed school board members in  a p o s i ­

t io n  o f  making curr icu lum d e c i s io n s  without  the  b e n e f i t  o f  p e r t i n e n t  

and broad-based in formation  sources .  Thus, i t  appeared t h a t  informa­

t io n  sources used in c u r r i c u l a r  decis ion-making by board o f  education 

members was an a rea  deserv ing  o f  r e s e a rc h .

Purposes and O bjec t ives  o f  th e  Study 

In the  process  o f  c u r r i c u l a r  decis ion-making ,  ind iv idua l  board of  

education  members r ec e iv e  information  from varying sources .  The i n f o r ­

mation sources may be sought out  by th e  board member, c a l l e d  to  h is  

a t t e n t i o n  by th e  e f f o r t s  of  lobbying p res su re  groups,  o r  i d e n t i f i e d  in 

some o th e r  manner.

The purpose o f  t h i s  s tudy was twofold .  The f i r s t  purpose was to  

i n v e s t i g a t e  knowledge and use of  curr icu lum  information sources by 

school board members in Jackson County, Michigan. Secondly, the  purpose 

of  t h i s  s tudy was to  i n v e s t i g a t e  t h e  a t t r i b u t e s  o f  curr iculum informa­

t io n  sources as perceived by Jackson County school board members.

Using the  purposes o f  t h i s  s tudy as a gu ide ,  s p e c i f i c  o b j e c t i v e s  

o f  t h i s  s tudy were determined. They a sse s sed :
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1. The in fo rm a t io n  so u rc e s  p r e s e n t l y  be ing used by board 
members in  c u r r i c u lu m  dec is io n -m ak in g .

2. The f requency  o f  use  o f  cu r r ic u lu m  in fo rm a t io n  sou rces  
by board  members.

3. The ranked v a lu e  o f  t h e  in fo rm a t io n  s o u r c e s '  a t t r i b u t e s  
o f  " t e c h n ic a l  q u a l i t y , "  "ea se  o f  u s e , "  and " r e l a t i v e  
va lue"  as  p e rc e iv e d  by board members.

4. The need f o r  a d d i t i o n a l  and more a c c e s s i b l e  sou rces  o f  
c u r r ic u lu m  in fo rm a t io n .

To summarize,  th e  main o b j e c t i v e  o f  t h i s  s tudy  was to  e x p lo re  a 

number o f  a s p e c t s  o f  in fo rm a t io n  so u rces  c u r r e n t l y  used by board members 

in Jackson County, Michigan, in  making c u r r i c u l a r  d e c i s i o n s .  During 

th e  p ro ce ss  o f  s tu d y in g  fo rm at io n  so u rces  used in  c u r r i c u l a r  d e c i s i o n ­

making, e f f o r t s  were made t o  i d e n t i f y  t h e  t y p e s ,  th e  f requency  o f  u se ,  

and o t h e r  p e rc e iv e d  a t t r i b u t e s  o f  th e  so u rc es .

Research Quest ions

From t h e  purpose  and o b j e c t i v e s  o f  t h i s  s t u d y ,  th e  fo l low ing  r e ­

sea rch  q u e s t io n s  were fo rm u la te d :

1. What a r e  t h e  in fo rm a t io n  so u rces  used by board members 
in c u r r ic u lu m  dec is ion -m ak ing?

2. In comparing t h e  in fo rm a t io n  sou rces  they  u s e ,  how do 
board members rank t h e i r  f requency  o f  use?

3. In comparing the  in fo rm a t io n  sou rces  th ey  u se ,  how do 
board members rank t h e i r  t e c h n i c a l  q u a l i t y ?

4. In comparing t h e  in fo rm a t io n  so u rces  th ey  u s e ,  how do 
board members rank e a se  o f  use?

5. In comparing t h e  in fo rm a t io n  so u rces  th ey  u s e ,  how do 
board members rank  t h e i r  r e l a t i v e  v a lue?

6. What i n fo rm a t io n  so u rces  would board members l i k e  to  
have a v a i l a b l e  and a c c e s s i b l e  t h a t  a r e  n o t  a t  t h i s  time?

Using t h e  d a ta  g e n e ra te d  from t h i s  s t u d y ,  th e  r e s e a r c h e r  no t  only 

answered th e s e  s p e c i f i c  r e s e a r c h  q u e s t i o n s ,  bu t  showed how p r a c t i c a l
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use o f  information source knowledge can be applied  to  (1) In se rv ice  pro­

grams f o r  board members and (2) expanding general knowledge about th e

r e l a t i v e  importance o f  a d m in i s t r a t iv e ,  s t a f f ,  and community input  in to

the  process o f  c u r r i c u l a r  decision-making by the  local  board o f  educa­

t io n .

S ign if icance  of the  Study

This study v/as important  f o r  a number o f  reasons .  F i r s t ,  t h e re  ap­

pears to  be a dear th  o f  l i t e r a t u r e  on the  knowledge and use of  c u r r i c u ­

l a r  information resources  by board of  education members. The re sea rch ­

e r ' s  pre l iminary  in v e s t ig a t io n  revealed t h a t  l i t t l e ,  i f  any, research  

has been attempted o r  c a r r i e d  out to  determine from where school board 

members gain information as they are  involved in the  process  o f  c u r r i c ­

u l a r  decision-making. This study attempted to provide new da ta  on t h i s  

top ic  so t h a t  i t  may be used by o th e r s .

A second s i g n i f i c a n t  value o f  t h i s  study can be the  use of  the  data

by school adm in is t r a to r s  and new board members to e x h ib i t  the need fo r  

the  c re a t io n  or  m odif ica t ion  o f  in se rv ic e  programs f o r  members o f  the 

board o f  education.

A t h i r d  aspec t  of  importance of  t h i s  study was t h a t  i t  provide e s ­

s e n t i a l  information to  o th e r  persons in both formal and informal o rg an i ­

z a t ion s  so t h a t  they can be aware of  more e f f e c t i v e  data  input  channels 

to  the  board members during the decision-making process .  A d d i t io n a l ly ,  

a d m in i s t r a t iv e ,  s t a f f ,  and community awareness o f  the  information 

sources used by a board in i t s  decision-making process may make the  

boa rd 's  dec is ions  more c re d ib le .
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Fourth ,  th e  methodology c re a te d  by t h i s  s tudy could be r e p l i c a t e d .  

The new da ta  genera ted  could then be c r i t i c a l l y  I n t e r p r e t e d  and gener­

a l i z e d  t o  ano the r  popula t ion .

F i f t h ,  t h i s  s tudy brought  f o r t h  new information as to  the  board 

member's knowledge o f  th e  decis ion-making p ro ce ss ,  inc lud ing  h i s / h e r  

ro l e  and th e  r o l e  o f  o th e rs  in  a f f e c t i n g  curr icu lum . In an a r t i c l e  

e n t i t l e d  "What Makes Boardmen Run?" Zazzaro (1971) be l ieves  t h a t :

. . . b o a r d  members p lace  t h e i r  reasons f o r  having run or
accep t ing  appointments t o  t h e i r  loca l  school board some­
where between s e l f i s h n e s s  and n a iv e ty  (p. 17).

Since board members decide to  run and a re  e l e c t e d  f o r  a v a r i e ty  o f  r e a ­

sons ,  they w i l l  bring many d i f f e r e n t  ideas  and ph i losoph ies  to  t h e i r  

p o s i t i o n s .  The c u r r i c u l a r  program o f  a school d i s t r i c t  can be main­

ta ined  o r  changed to  achieve d es i red  outcomes f o r  s tu d e n ts .  Success o f  

t h i s  t a sk  depends to  a l a r g e  degree on the  board member's knowledge o f  

the  curr icu lum decision-making process .  The more t h a t  i s  known about

th e  c u r r i c u l a r  decision-making p ro ce ss ,  th e  more e f f e c t i v e l y  i t  can be

a pp l ied  to  th e  d a i l y  o p e ra t io n s  o f  a p u b l ic  school d i s t r i c t .

Assumptions o f  the  Study

1. P a r t i c i p a n t s  in th e  s tudy responded s e r io u s ly  and 
hones t ly .

2. All s ta tem ents  in th e  q u e s t io n n a i r e  were accepted as 
being o f  equal importance or  as having equal p r i o r i t y  
and weight.

3. The v a l i d i t y  and th e  r e l i a b i l i t y  o f  the  ques t ions  in 
the  q u e s t io n n a i r e  were w ith in  accep tab le  l i m i t s .

4. The use o f  information sources i s  p a r t  o f  the  d e c i s io n ­
making process .

5. Members of  th e  board o f  educa t ion  have a r o l e  in c u r ­
r iculum decis ion-making.
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Limita t ions of  the  Study

1. The responses of  the  individual  p a r t i c i p a n t  may have been 
a ffec ted  by many forces  a t  work within the  school d i s ­
t r i c t .  A ddi t iona l ly ,  many unrecognized forces a t  work
a t  national  and/or  in te rn a t io n a l  l ev e ls  may have impact­
ed upon the study. Personal l i f e  a c t i v i t i e s  including 
socia l  pressures  of the  respondents may a lso  have a f ­
fec ted  the r e s u l t s  of t h i s  study.

2. Because of the  involvement o f  the  researcher  as an ad­
m in i s t r a to r  in Jackson County, the  r e s u l t s  of t h i s  study 
may have been a f fec ted .

Def in i t ion  of  Important Terms

The l i s t i n g  of  key terms and t h e i r  meanings i s  provided to communi 

cate  to the  reader  the  use o f  these  terms in the  r e s t r i c t e d  context  of 

t h i s  study.

Board of  Education

The board is  a group of seven ind iv idua ls  e lec ted  by the c o n s t i ­

tuency of a school d i s t r i c t  to be the  policy-making and governing body 

of  a local school d i s t r i c t .

Board Member

A s in gu la r  member of  the  Board o f  Education o f  a local school d i s ­

t r i c t  i s  e lec ted  or appointed to  a term o f  o f f i c e  not exceeding four 

years .  Sex i s  not  an e l i g i b i l i t y  f a c to r  fo r  t h i s  o f f i c e ;  however, 

masculine gender wil l be used throughout t h i s  study only because female 

board members remain a d i s t i n c t ,  a l b e i t  growing, minori ty .

Curriculum

The d e f in i t i o n s  f o r  the  term curriculum are  many and varied .  For 

the purpose o f  t h i s  s tudy, Wiles'  (1963) broad d e f in i t i o n  will  be used. 

He defines  curriculum fo r  the  ch i ld  as c o n s is t ing  of:
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. . . a l l  o f  th e  exper iences  t h a t  a r e  provided f o r  him by 
th e  school—a l l  o f  th e  f a c t o r s  in  h i s  environment which
a re  p a r t  o f  th e  school day.

The r e s e a r c h e r  i n t e r p r e t s  th e  p rov is io n  o f  exper iences  to  mean those

exper iences  t h a t  a re  programmed and planned by th e  s t a f f  and board o f

educa t ion .

C u r r i c u l a r  Decision-Making

This term involved th e  process  by which c u r r i c u l a r  d e c i s io n s  a re

made. I t  inc ludes  a number o f  s t e p s  in which a dec is ion-maker  follows

as he moves from problem i d e n t i f i c a t i o n  to  fo rm ula t ion  o f  a dec is ion .  

In using th e  s te p s  in  th e  decis ion-making process  as d e sc r ib ed  by G r i f ­

f i t h s  (1957) ,  the  r e s e a r c h e r  was most i n t e r e s t e d  in the  s t e p  concerned 

with c o l l e c t i n g  da ta .

Overview of  Other Chapters 
in th e  Study

Subsequent c h ap te r s  in  t h i s  s tudy a re  organized  in th e  following 

manner.

Chapter I I  reviews th e  l i t e r a t u r e  and r e p o r t s  in te rv iew s  with edu­

c a t io n  information  s p e c i a l i s t s  as r e l a t e d  to  th e  problem to p ic  o f  t h i s  

study.

Chapter I I I  d e sc r ib e s  the  s p e c i f i c s  o f  th e  methodology procedures 

used in t h i s  s tudy.

Chapter IV ana lyzes  the  da ta  ga thered  from the  sample popu la t ion .  

Chapter V d e f in e s  conclus ions  o f  the  s tudy and l i s t s  recommenda­

t io n s  f o r  p r a c t i c a l  a p p l i c a t i o n s  and f u r t h e r  re sea rch .



CHAPTER I I

REVIEW OF THE RELATED LITERATURE 
AND INTERVIEWS WITH EDUCATION 

INFORMATION SPECIALISTS

This s tudy  examined board o f  educa t ion  members' knowledge about 

c u r r i c u l a r  in formation  sou rces  and t h e i r  use o f  them in  ca r ry in g  ou t  

t h e i r  c u r r i c u l a r  decis ion-making r e s p o n s i b i l i t i e s .  Two techniques  were 

used t o  g a th e r  da ta  r e l e v a n t  to  t h e  purpose o f  t h i s  s tudy :

1. Analysis  o f  a v a i l a b l e  l i t e r a t u r e  in c lu d ing  r e sea rch  
s t u d i e s  and o t h e r  s c h o l a r l y  works.

2 . In te rv iew s  with  e d u ca t io n  in fo rm ation  s p e c i a l i s t s .

The review o f  th e  r e l a t e d  l i t e r a t u r e  and in te rv ie w s  with educa t ion  

in fo rm at ion  s p e c i a l i s t s  in  t h i s  c h a p te r  was s t r u c t u r e d  by fo u r  q ues t ions .  

The q u e s t io n s  were:

1. What i s  th e  lo ca l  board o f  e d u c a t i o n ' s  r o l e  in c u r ­
r i c u l a r  decis ion-making?

2. Why a re  in fo rm a t ion  sources  im por tan t  t o  th e  c u r r i c ­
u l a r  dec is ion-making  process?

3. What a re  t h e  sou rces  o f  cu r r icu lum  in fo rm at ion  a v a i l ­
a b le  to  Michigan p u b l i c  school board o f  educa t ion  
members?

4. What a r e  t h e  genera l  a t t r i b u t e s  and use c h a r a c t e r i s ­
t i c s  o f  th e  in fo rm at ion  sou rces  i d e n t i f i e d  in  th e  
review o f  r e l a t e d  l i t e r a t u r e  and in te rv ie w s  with 
educa t ion  in fo rm a t ion  s p e c i a l i s t s ?

The f i r s t  qu es t io n  d e a l t  wi th  t h e  t o p i c  o f  school d i s t r i c t  govern­

ance and t h e  d e l i n e a t i o n  o f  t h e  b o a rd ' s  r o l e  1n th e  a rea  o f  c u r r i c u l a r  

dec is ion-m aking .  The t h r e e  o t h e r  q u e s t io n s  drew upon s t u d i e s  from 

e d u c a t i o n - r e l a t e d  f i e l d s ,  th e  f i e l d  o f  in fo rm at ion  s c i e n c e s ,  and

11
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organ iza t ion  and decision-making t h e o r i e s .  This review was organized 

to  p resen t  each of  the  four  quest ions  and th e  responses to  those  ques­

t io n s  t h a t  were derived from the  l i t e r a t u r e  and Interviews with I n fo r ­

mation s p e c i a l i s t s .

What Is  the  Board of Educa tion 's  Role 
In C u r r icu la r  Decision-Making?

The process o f  de f in ing  the  ro le  o f  the  board in c u r r i c u l a r  d e c i ­

sion-making occurred a t  four  l e v e l s .  The f i r s t  d e a l t  with the  ro l e  of 

t h e  board as sp e c i f i e d  by law through l e g i s l a t i v e  ac t ion  and by general  

governance reg u la t ion s  s t i p u l a t e d  by s t a t e  and federa l  governmental 

agenc ies .  A review of  th e  curr iculum development process with sp e c i f i c  

a t t e n t i o n  to  boa rd 's  decision-making r o l e  h igh l igh ted  leve l  two. The 

t h i r d  and fou r th  l e v e l s  have some overlap  but were t r e a t e d  sep a ra te ly .

In level  t h r e e ,  the  involvement of  various "publ ics"  i n t e r e s t e d  in pa r ­

t i c i p a t i n g  in decision-making regarding publ ic  school curr iculum was de­

l in e a t e d .  Defining needs fo r  improved decision-making s k i l l s  f o r  board 

members was the  area  of  focus in level  four .

In America, education i s  p r im ar i ly  a funct ion  and r e s p o n s i b i l i t y  

of the  s t a t e s .  The c o n s t i t u t io n  of  the  S ta te  of  Michigan mandates the  

s t a t e  l e g i s l a t u r e  to  " . . .m a i n t a i n  and support  a system of  f r ee  publ ic  

elementary and secondary schools as defined by law {A rt ic le  8, Section 

2)" (1964). The s t a t e  l e g i s l a t u r e  has followed t h i s  c o n s t i t u t io n a l  man­

da te  by w r i t in g  in th e  Michigan School Code o f  1976 reg u la t io n s  giving 

members o f  the  local  boards o f  education r e s p o n s i b i l i t y  f o r  assur ing  

t h a t  educational  o p p o r tu n i t i e s  a re  a v a i la b le  f o r  a l l  ch i ld ren  in local 

school d i s t r i c t s .
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The loca l  school board i s  the  agency d es igna ted  by th e  s t a t e  to  

rep re se n t  th e  people o f  th e  loca l  d i s t r i c t  and the  s t a t e .  The board i s  

charged with the  r e s p o n s i b i l i t y  to  i n t e r p r e t  t h e  educa t ion a l  needs and 

d e s i r e s  o f  the  people and to  t r a n s l a t e  them in to  p o l i c i e s  and programs. 

In an ex p lo ra t io n  o f  the  r e l a t i o n s h i p s  between law and e d u c a t io n ,  as 

expressed in the  developing body o f  "educa t ion  law,"  Sorgen (1973) r e ­

ported  on the  importance o f  th e  school board in th e  governance o f  edu­

c a t io n .  He was e s p e c i a l l y  i n t e r e s t e d  in r o l e s  o f  th e  board o f  educat ion  

in the  s t r u c t u r e  o f  the  educ t iona l  system as def ined  by law and what 

took p lace  in ac tua l  p r a c t i c e .

Support to the  Importance o f  school boards in the  a rea  o f  govern­

ance was given by Brodinsky (1977) who concluded:

School boards a re  p o t e n t i a l l y  th e  most important  publ ic  
group in th e  community. The board o f  educa tion  i s  uniquely 
American. . .weak in many r e s p e c t s ,  y e t  endowed with th e  power 
to  l e g i s l a t e ,  t o  a d m in is te r  i t s  a c t s ,  and to  fu n c t io n  as a 
s e m i- ju d ic ia l  agency (p.  3) .

This thought was echoed by Page (1967) who saw the  school boa rd 's  ro l e  

as dynamic and e s s e n t i a l .

I t  can be g e n e ra l ly  concluded t h a t  boards o f  educa t ion  a re  l e g a l l y  

r e sp o ns ib le  f o r  the  schools  under t h e i r  d i r e c t i o n .  Formed o f  laymen, 

they provide re sp o n s ib le  lay  p a r t i c i p a t i o n  in l e g i s l a t i n g  f o r  and gu id ­

ing the  school .

Marrs (1977) asked a key q u e s t io n ,  "What i s  th e  board o f  educa­

t io n ?"  (p. 29). He went on t o  answer th e  q u es t io n  with the  fo l lowing 

d e s c r ip t io n :

Boards o f  Education a re :
- - c i t i z e n s  e l e c t e d  to  r e p r e s e n t  th e  p u b l ic  as school 

d i s t r i c t  pol icy-makers 
- - t h e  fo lk s  people  look to  f o r  d e c i s io n s  t h a t  keep 

t h e i r  schools  running e f f e c t i v e l y ,  e f f i c i e n t l y ,  
and economically .
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—the people-Unk between the c i t i z e n s  and t h e i r  schools,  
—elec ted  rep re sen ta t ive s  who f u l f i l l  the  p eop le 's  r i g h t  

to  know.
—local government o f f i c i a l s  whose r e s p o n s i b i l i t i e s  and 

au tho r i ty  are  e s t a b l i s h e d —and f requen t ly  a l t e r e d —by 
the l e g i s l a t u r e .

—a group o f  ind iv idua ls  with d i f f e r e n t  reasons f o r  want­
ing t o  serve as Board members and with d i f f e r e n t  edu­
cat iona l  goals t h a t  they wish to  achieve.

—Board members a re  a l l  o f  these .  In a d d i t io n ,  they are  
expected to  be c re d ib le ,  accountable ,  re spo n s ib le ,  
e t h i c a l ,  f l e x i b l e ,  approachable—and v is ionary  (p. 29).

The basic r e s p o n s i b i l i t i e s ,  r o l e s ,  or funct ions  of  school boards 

can be s ta te d  in several ways. These have been described by the Michi­

gan Association of  School Boards (1975) as having s i m i l a r i t i e s  to  the 

funct ions of the  boards of  d i r e c to r s  of  p r iv a te  co rpora t ions .  Those

funct ions are  general ly  s ta ted  as e s tab l i sh in g  the  general o b je c t iv e s ,

determining the organizat ional  s t r u c tu r e  and s e le c t in g  the  major objec­

t iv e s  o f  the  o rgan iza t ion ,  and appra is ing  the  performance of those to 

whom r e s p o n s ib i l i t y  fo r  adm inis t ra t ion  has been delegated .

S p e c i f i c a l ly ,  in the  o rgan iza t ional  format o f  a local  school d i s ­

t r i c t ,  T u t t le  (1963) concludes t h a t  the  board has the  following respon­

s i b i l i t i e s :

1. Compliance with laws and regula t ions

2. Determination o f  educational  ob jec t ives

3. Determination of curriculum and c u r r i c u la r  p r i o r i t i e s

4. Selection of  a head ad m in is t ra to r  (superin tendent)

5. A t t rac t io n  and maintenance o f  a competent s t a f f

6. Provision of adequate f a c i l i t i e s

7. Securement and management o f  f in an c ia l  resources

8. Evaluation of  the school program and personnel

9. Communication with s t a f f ,  s tud en ts ,  and c i t i z e n s  
(pp. 37-49).
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The members o f  the  board of  education a re  g e n e ra l ly  considered to  

have a r o l e  In curriculum and, consequently ,  w il l  be involved in d e c i ­

sion-making in t h a t  area o f  r e s p o n s i b i l i t y .  The in d iv id u a ls  who make 

up a board o f  education rep re sen t  the  people;  and when th e  board a c t s  

in i t s  o f f i c i a l  c a p a c i ty ,  i t s  dec is io ns  with regard to  curr iculum are  

f i n a l .  Such d e c i s io n s ,  of  course ,  must conform to  s t a t e  and federa l  

laws, when such laws a re  involved, and, in most s t a t e s ,  to  the  c u r r i c u ­

lum po l icy  of  the  s t a t e ' s  department o f  education.  To a la rge  e x te n t ,  

however, the  f in a l  approval o f  the  local  sch o o l ' s  curr iculum i s  in  the  

hands o f  the  local board o f  educat ion .  This obviously p laces  an impor­

t a n t  and heavy r e s p o n s i b i l i t y  upon the  board.

In his  s tudy,  Gatza (1973) provided evidence showing th a t  " . . . c u r ­

r i c u l a  were seen as the  essence of  the  school board, the  very purpose 

of  i t s  being."  He continued:

What i s  taught  and learned and how i t  i s  taught  and
learned  a re  the  r e s u l t s  o f  the  dec is ions  by those empow­
ered to  make them (p. 267).

Many educational  w r i t e r s  have touched upon the  board 's  ro le  in 

curr icu lum, but they can be best  sunned up by Doll (1964) when he wrote:

With re fe rence  to  the  curr icu lum, the  r e s p o n s i b i l i t i e s  
o f  board members a re  twofold: (1) to  inform themselves
about the  curr iculum so t h a t  they can i n t e l l i g e n t !  d e t e r ­
mine o b jec t iv e s  fo r  teaching  and lea rn ing ,  and (2) to  
make p o l i c i e s  and to  vote funds which will  ensure progress 
toward these  o b jec t iv e s  (p. 219).

At the  level  two aspec t  of  t h i s  q ues t ion ,  decision-making in the  

curr iculum development process was reviewed to  help c l a r i f y  the  r o l e  of 

the  board. The need to  c l a r i f y  the  boa rd 's  ro le  was expressed by Mar­

ino (1977). He f e l t  t h a t :
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. . . t h e  r o l e  and fu n c t io n  o f  the  board o f  educa t ion  was
not  u n i v e r s a l l y  known and acc ep ted .  This  i s  e s p e c i a l l y  t r u e
in t h e  c u r r i c u l a r  a re a  o f  t h e  b o a rd ' s  r e s p o n s i b i l i t i e s .

Curriculum development i s  a complex undertak ing  with  a number o f  

s t e p s  and d e c i s io n s  t h a t  must be made. I t  i s  a l s o  an on-going process  

t h a t  should no t  have a s p e c i f i c  t e rm in a t io n  p o in t .  Because i t  i s  d i f ­

f i c u l t  t o  reach a consensus o f  e d u ca t io n a l  curr icu lum  w r i t e r s  on hard 

and f a s t  r u l e s  f o r  th e  d i s t r i b u t i o n  o f  decis ion-making r e s p o n s i b i l i t i e s ,  

Say lor  and Alexander (1974) su gges t  t h e r e  a re  f i v e  major types  o f  d e f i ­

n i t i o n s .  They d e f in e d  th e s e  d e c i s io n s  as :

1. Policy-making

2. Curriculum d e s ign in g

3. Technical  development

4. Curriculum implementation

5. Evalua t ion

Taba (1962) a l s o  e l a b o r a t e d  on decis ion-making in curr icu lum  de­

velopment. She b e l i ev e d  t h a t  t h e  process  involved many kinds o f  d e c i ­

s io ns  and d e c i s io n s  a t  many d i f f e r e n t  l e v e l s .  I t  was her  opinion t h a t ,  

even though some d e c i s io n s  a re  made a t  s t a t e  and f e d e ra l  l e v e l s ,  many 

d e c i s io n s  which shape t h e  f u n c t io n in g  curr icu lum  were made by the  loca l  

school boards and by t e a c h e r s ,  e i t h e r  in  groups o r  i n d i v i d u a l l y .

There has been much c o n t ro v e rsy  over th e  b o a rd ' s  r o l e  in c u r r i c u ­

lum development,  e s p e c i a l l y  a t  which l e v e l ( s )  i t  should i n t e r j e c t  i t s  

dec is ion-making  powers. Myers (1970) addressed  t h i s  concern in an 

/ I /D /E /A /  Monograph. In t h i s  work he analyzed th e  confus ion  regard ing  

who makes cu rr icu lum  and i n s t r u c t i o n  d e c i s i o n s .  He made a s t ro ng  case 

f o r  a t h e o r e t i c a l  model t o  a s s u r e  g r e a t e r  r a t i o n a l i t y  in the  d e c i s i o n ­

making p ro cess .
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A predominance of the  l i t e r a t u r e  supported the  idea t h a t  the board 

should only be involved in decis ions  a t  the  level of  policy-making and 

evaluat ion .  As suggested by Secondary Education Today (1977) in the 

publ ica t ion  of  the  Code of  Ethical Relationships fo r  Board of  Education 

Members and Educational Adminis tra t ions ,  the  board makes purposes and 

goals f o r  the  educational  mission and should deal with s e t t i n g  po l icy ,  

f i s c a l l y  supporting programs and a c t i v i t i e s  th a t  were e s tab l ished  be­

cause of t h a t  po l icy ,  and seeing th a t  educational goals and purposes 

a re  met. The s e t t l i n g  o f  annual in s t ru c t io n a l  goals through management 

by ob jec t ives  or  o ther  methods was advocated by Cawelti (1965) to be 

the  major way boards should be involved in curriculum development.

I t  must be noted th a t  there  a re  those educators and school board 

members who fee l  t h a t  there  should be more involvement by board members 

a t  various l ev e ls  o f  curriculum development. As s ta ted  by Peters 0976):

Whether the  decis ions be small or la rg e ,  school boards 
do run America's schools and g rea t ly  determine the content  
and s t ru c tu re  of curriculum (p. 10).

Another supporter  of  t h i s  viewpoint is  English (1976). He a t tacked the 

t r a d i t i o n a l  view t h a t  the  school board should only decided on policy 

matters  while the  superintendent  should administer  t h a t  pol icy .  Also, 

he argued th a t  i t  i s  the  board 's  r e s p o n s ib i l i t y  to  ensure r e l i a b i l i t y  

and v a l i d i ty  of  the  curriculum. This requ ires  ac t ive  board involvement 

in so -ca l led  ad m in is t ra t ive  m a t te r s ;  otherwise,  the  board i s  l imited to 

simply r a t i f y in g  decis ions  of  the  d i s t r i c t ' s  adm in is t ra to rs .

Whether the  board 's  decision-making ro le  in curriculum development 

i s  determined to  be expansive o r  is  l imited to  policy-making and evalua­

t i o n ,  the  l i t e r a t u r e  did point  out t h a t  local boards o f  education have 

important decis ions  to  be made in t h i s  area o f  r e s p o n s ib i l i ty .
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Curriculum in i t s  t h e o r e t i c a l  b a s i s  i s  supposed to  be responsive  

to  th e  needs o f  so c i e ty .  Because o f  t h i s  p remise ,  members o f  s o c ie ty  

have a vested  i n t e r e s t  in the  publ ic  school curr icu lum. In o rder  to  be 

resp on s iv e ,  school o f f i c i a l s  must be ab le  to  c r e a t i v e l y  so lve  th e  prob­

lems and concerns t h a t  seem to  always be t h e r e .  Drucker (1969) in the  

"Age o f  D iscon t inu i ty"  s t a t e d :

The problems of in c re as in g  c o s t s ,  numbers o f  s t u d e n t s ,  
and demands upon th e  educa tion  i n s t i t u t i o n  to  meet the  
needs o f  s o c i e ty  in a developing "age o f  d i s c o n t in u i ty "  were 
a l r e a d y ,  a t  th e  end o f  WW I I ,  p res s in g  the  imaginat ion of  
serious-minded educa tors  f o r  s o lu t io n s  (p. 37).

With t h i s  po in t  in mind, leve l  t h r e e  o f  the  f i r s t  l i t e r a t u r e  review 

ques t ion  was addressed.

The l i t e r a t u r e  seemed t o  s t ro n g ly  in d i c a t e  t h a t  th e r e  was a s t rong  

i n t e r e s t  among many segments o f  th e  school o rg a n iz a t io n  and o f  the  com­

munity in having some impact o f  c u r r i c u l a r  decis ion-making.  From o u t ­

s id e  o f  the  school o r g a n iz a t i o n ,  such groups o f  s t u d e n t s ,  p a r e n t s ,  and 

business  shave shown i n t e r e s t  in curr icu lum d e c i s io n s .

As a youth advocate ,  House (1970) presen ted  a s t rong  case  f o r  youth 

involvement in curr iculum change. He s t a t e d  t h a t :

. . . t h e  problems in th e  curr icu lum arean a re  very d i f f i ­
c u l t  t o  r e so lv e .  One very s imple , but  f r u i t f u l ,  way o f  r e ­
so lv ing  some o f  th e  curr icu lum  problems i s  merely to  seek 
answers from our  c l i e n t s - - t h e  s tu d e n ts  (p . 15).

P a re n t s ,  through local  PTA groups o r  through ad hoc sp ec ia l  i n t e r ­

e s t  g roups,  a re  in c re a s in g  t h e i r  d e s i r e s  t o  have Impact on c u r r i c u l a r  

decision-making.  Our s o c ie ty  i s  p l u r a l i s t i c ,  and i t s  schoo ls '  c u r r i c u ­

lum should r e f l e c t  t h i s  a t t r i b u t e ,  concludes Barrera  (1977). In a com­

prehensive  school survey ,  the  Lowell Publ ic  Schools (1978) repor ted
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t h a t  cu rr icu lum  was t h e  second ranked item f o r  in fo rm a t io n  d e s i r e d  by 

th e  p u b l ic .

The bus iness  community i s  having e v e r - i n c r e a s i n g  e f f e c t s  on c u r r i c ­

ulum i s s u e s .  Not only  i s  th e  i n t e r e s t  and a c t i v i t y  coming from educa­

t i o n - o r i e n t e d  b u s i n e s s e s ,  but by b u s in e sse s  who wish t o  use th e  schools  

as a v e h ic l e  f o r  promoting t h e i r  p roduc ts  and s e r v i c e s .  Mayer (1977) 

did  an e x c e l l e n t  jo b  o f  d e s c r ib in g  some o f  th e  o u t s i d e  in f lu e n c e s  on 

loca l  cu rr icu lum  in  h is  a r t i c l e  e n t i t l e d  "Curriculum Development in 

C r i s i s . "

In s id e  th e  school o r g a n i z a t i o n ,  i n t e r e s t  in  cu rr icu lum  i s  i n c r e a s ­

ing on the  p a r t  o f  th e  board ,  a d m i n i s t r a t i o n ,  and t e a c h e r s .  The b o a rd ' s  

in c reased  i n t e r e s t  in cu rr icu lum  was evidenced by th e  s p e c t a c u l a r  f o r t y -  

one p e rc en t  in c r e a s e  in r e g i s t r a n t s  in th e  1980 Mid-Winter Conference of 

th e  Michigan A s so c ia t io n  o f  School Boards.  Also o f  i n t e r e s t  was th e  

f i g u r e  t h a t  th e  number o f  boards r e p r e s e n te d  a t  t h e  confe rence  increased  

by tw e n ty - f iv e  p e rc e n t .  Weinheimer (1980) s t a t e d  t h a t  " . . . t h i s  in c re a s e  

in p a r t i c i p a t i o n  i s  d i r e c t l y  a t t r i b u t e d  to  th e  t o p ic  o f  th e  confe rence— 

c u r r i c u lu m ."

Curriculum d e c i s io n  impacting i s  a major concern o f  both adminis­

t r a t o r s  and t e a c h e r s .  The advent  o f  c o l l e c t i v e  ba rg a in in g  has brought 

t h i s  i s s u e  c l e a r l y  i n to  t h e  a rena  o f  contemporary c o n s i d e r a t i o n s  and 

power m an ip u la t io n .  Evidence o f  t h i s  problem i s  r e p o r t e d  by Thompson 

and Ziemer (1975). T h e i r  s tudy showed t h a t :

Although most o f  t h e  c o n t r a c t s  s t u d i e d  in c lu de  p ro v i s io n s  
r e l a t e d  to  c u r r icu lum  and i n s t r u c t i o n ,  many board members i n ­
s i s t  t h a t  they  do n o t  n e g o t i a t e  such m a t t e r s .  Board members 
a l s o  appear  u n c le a r  as to  whether  c u r r icu lu m  and i n s t r u c t i o n  
m a t t e r s  a re  th e  r e s p o n s i b i l i t y  o f  t h e  board o r  th e  adm in is ­
t r a t i o n .  Teacher l e a d e r s ,  however, unanimously f e e l  t h a t
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curriculum and in s t r u c t io n  matters  a re  important to p ic s  fo r
con trac ts  (p. 18).

As teachers  become more powerful ,  they put d i r e c t  p ressure  on the 

adm inis t ra tors  to  f i g h t  to  control  t h e i r  inputs  and decision-making.

Curriculum decision-making i s  an area where everyone seems to  want 

to get involved. Since the  board has the  r e s p o n s ib i l i t y  by law to  deal 

with t h i s  v i t a l  area o f  school o p e ra t ion s ,  perhaps ways can be found to  

involve a l l  segments o f  the  school and community in r ep re se n ta t iv e  a s ­

pects of  the  decision-making process .

Addressing the  f ina l  level  of  research  on the  question of the 

board 's  ro le  in c u r r i c u l a r  decision-making,  i t  became apparent th a t  the 

th ree  preceding lev e ls  of  research  had a d i r e c t  bearing on the d e te r ­

mination of defin ing  needs fo r  improved decision-making s k i l l s  fo r  

board members.

In a l l  areas of the  l i t e r a t u r e ,  the  need for  increased dec is ion­

making s k i l l s  fo r  board members was c i t e d .  A l i s t i n g  of  some of  the 

ra t io n a le  fo r  t h i s  s k i l l  improvement i s :

1. The make-up of  school board members i s  changing. Ash­
more (1980) repor ts  t h a t  more board members are  female.
More a re  from minori ty  groups. More a re  young. These 
changes mean t h a t  some problems are  being viewed through 
d i f f e r e n t  eyes and those  perceptions wil l  sure ly  a f f e c t  
educational  pol icy  in Michigan during the coming years .

2. Marino (1977) s t a te d  t h a t  " . . . t h e  average board member
spends 100-250 hours per year  on board business. This
i s  increas ing  each y e a r . "  This concern fo r  expended 
time a lso  concerned llnruh (1976). She believed there  
was a re luc tance  fo r  people to  put in the time needed 
in the processes of formal decision-making.

3. Unruh (1976) a lso  believed th a t  people have had very
l i t t l e  or no experience in d i r e c t  involvement in co­
opera t ive  decision-making, p a r t i c u l a r l y  in r e l a t i o n  
to  curriculum development.
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4. " I f  c u r r i c u l a r  development i s  to  be adequate ,  a l l  these  
d e c i s io n s  need to  be made competent ly ,  on a recognized 
and v a l id  b a s i s ,  and with some degree o f  cons is tency"
(Taba, 1962, p. 7 ) .  Taba a l so  be l ieved  t h a t  because o f  
th e  complexity and m u l t i tu d e  o f  d e c is io n s  to  be made, 
t h e r e  i s  confusion in curr icu lum decis ion-making.

5. The d i sc u ss io n  o f  th e  a rea  of  p res su re  group in f luence  
on board decis ion-making abounds in th e  l i t e r a t u r e .
K i r s t  and Walker (1972) gave major emphasis to  t h i s  t o p ­
ic  in t h e i r  a r t i c l e  on "An Analysis  o f  Curriculum 
Policy-Making." Support  to  th e  need f o r  more s k i l l s
in decis ion-making because o f  th e se  in f luences  was a l s o  
given by Curry (1980). He f e l t  t h a t  " . . . h a s t i l y  organ­
ized ad hoc groups can have major c lo u t  on a b o a rd ' s  
s i n g u la r  d e c i s io n .  The board’s r e a c t io n  o f  hurr ied  
support  t o  t h e i r  views can lead  to  i n c o n s i s te n c i e s  as 
compared to  long-term a c t io n  p la n s . "  A th r e e  year  study 
by G i t t e l  (1967) and a s t ro n g ly  worded a r t i c l e  by 
Wadsworth (1970) gave c r e d i b i l i t y  to  e f f e c t  of  i n f l u ­
ences o f  p res su re  groups on board decis ion-making.

6. Many school d i s t r i c t s  do not  have adequate  s t a f f  p e r ­
sonnel in curr icu lum. The Education USA Report (1979) 
s t a t e d  t h a t  " . . .m o r e  than h a l f  the  school d i s t r i c t s
in a major National Foundation study (1955-1975) had 
no one r e s p o n s ib le  f o r  supervison and co ord ina t ion  of  
curr iculum" (p. 228). This puts  added r e s p o n s i b i l i t i e s  
on the board. A d d i t io n a l ly ,  i t  hampered the  d e c i s io n ­
making p rocess .

7. A cco un tab i l i ty  and c r e d i b i l i t y  o f  board d e c is io n s  have 
given impetus to  increased  needs f o r  decision-making 
s k i l l s  f o r  board members. As the  pub l ic  looks ever more 
c r i t i c a l l y  a t  the  so c ia l  i n s t i t u t i o n s ,  the  c u r r i c u l a r  
d e c i s io n s  o f  school boards a re  open to  s c ru t in y .  Wise- 
lo g le  (1978) purported t h a t ,  " C r e d i b i l i t y  r e q u i r e s  a 
con tinu ing  demonstra t ion  of  good judgment, a c c o u n ta b i l ­
i t y ,  and e q u i t a b l e  decision-making in m at te r s  l a rg e  and 
small over a period  o f  years"  (p. 15).

To summarize th e  review o f  l i t e r a t u r e  on t h i s  f i r s t  q u e s t io n ,  i t

appeared t h a t  t h e r e  a r e  many documented governmental and l e g i s l a t i v e  

a u t h o r i t i e s  t h a t  i n d i c a t e  t h a t  th e  local  board of  educa tion  has the  

r e s p o n s i b i l i t y  f o r  e s tab l i sh m en t  and maintenance o f  the  educational  

program in i t s  school d i s t r i c t .  This con tro l  was s l i g h t l y  tempered by

fed e ra l  and s t a t e  mandates, but  local  con tro l  and governance o f  the
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cu rr icu lum  was c l e a r l y  e s t a b l i s h e d  as one o f  th e  major r e s p o n s i b i l i t i e s  

o f  th e  loca l  board o f  ed uca t ion .

Even though t h e  lega l  r e s p o n s i b i l i t y  f o r  cu rr icu lum  was e s t a b ­

l i s h e d ,  the  l i t e r a t u r e  did  not  g ive  c l e a r  suppor t  d e f in in g  th e  a c tu a l  

r o l e  o f  th e  board in  th e  decis ion-making p ro ce ss .  The major o p in io n s ,  

however, supported  th e  theorem t h a t  the  board should l i m i t  i t s  r o l e  t o  

po l icy-m aking ,  p rov id ing  f i n a n c i a l  suppor t  to  e s t a b l i s h e d  programs,  and 

on-going e v a lu a t io n  o f  th e  curr icu lum .

I n t e r e s t  in c u r r i c u l a r  decis ion-making by school and community 

groups has in c reased  accord ing  to  l i t e r a t u r e  sou rces .  This s t r u g g l e  

f o r  impact on c u r r i c u l a r  d e c i s io n s  w i l l  c o n t in u e ,  and i t s  r a m i f i c a t i o n s  

on boards of  educa t ion  cannot  be f u l l y  concluded a t  t h i s  t im e.  The only 

f a c t  t h a t  was agreed upon was t h a t  the  b o a rd ’s c u r r i c u l a r  d e c i s i o n ­

making would be in f luenced  by th e  involvement o f  th e s e  p re s su re  groups.  

Perhaps Lincoln (1964) was th in k in g  o f  board members when he s a id :

Pub l ic  sen t im ent  i s  e v e ry th in g .  With p ub l ic  sent iment  
no th ing  can f a i l ;  w i thou t  i t  no thing can succeed. Conse­
q u e n t ly ,  he who molds p u b l ic  sen t im ent  goes deeper  than 
he who e n a c t s  s t a t u t e s  o r  pronounces d e c i s io n s  (p. 47 ) .

The need f o r  improving th e  decis ion-making s k i l l s  o f  board members 

was c l e a r l y  and predominantly  evidenced in th e  l i t e r a t u r e .  No suppor t  

was found to  th e  no t io n  t h a t  to d a y ' s  board members were adequa te ly  p r e ­

pared to  undertake  t h e i r  r o l e s  in dec is ion-m aking .

Why Are In fo rm at ion  Sources Important  
t o  t h e  Decision-Making Process?

An e f f o r t  was made to  examine th e  importance o f  in formation  sources 

in  th e  decis ion-making p rocess .  The purpose was t o  provide  a t h e o r e t i ­

ca l  p e r s p e c t iv e  f o r  th e  r e a d e r  as s /h e  approaches t h i s  s tudy.
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In order  to adequately address t h t s  quest ion ,  two areas  were r e ­

searched as to pert inence to t h i s  study. These areas were (1) dec is ion­

making theo r ies  and (2) information theo r ie s .

Fulcher (1965) defined decision-making as " . . . a  d i f f i c u l t ,  complex, 

and applied a r t . "  The complexity o f  decision-making was a lso  concluded 

by Churchman (1968). He said:

There i s  a g rea t  mystery in the  na tura l  w o r ld . . . t h e  who, 
when, how, and what of man's dec is ions .  So many fac to r s  
come in to  play in decision-making th a t  these  questions are  
obscured . . .And ye t  decis ions are  made! They must be made 
some time, by someone with d e f i n i t e  reasons;  even i f  they 
a re  made a t  the  wrong t imes,  by the wrong person who is  
guided by f a u l ty  c r i t e r i a  (p. 20).

Rudman (1977), in a diagram represent ing  a common decision-making 

pa t te rn  (Figure 1) ,  reported th a t :

All too of ten  decis ions  a re  made on the  bas is  of  how 
we fee l  about an i s su e ,  or on how we met another s i tu a t io n  
in the past  (p. 12).

Figure 1: A Common Decision-Making Pat tern
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On a more expansive note, G r i f f i t h s  (1957) represented the  basic  

views of  many decision-making t h e o r i s t s  in def in ing  a number o f  spec i f ic  

s teps t h a t  precede a decis ion.  His process fo r  decision-making used the 

following s teps :

1. Recognize, de f ine ,  and l im i t  the problem.

2. Analyze and evaluate  the problem.

3. Es tab l ish  c r i t e r i a  or  s tandards by which so lu t ions  will 
be evaluated or judged as acceptable  and adequate to 
the  need.
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4. C o l le c t  d a ta .

5. Formulate and s e l e c t  th e  p r e f e r r e d  s o lu t io n  or s o lu t io n s .
Tes t  them 1n advance.

6. Put In e f f e c t  th e  p r e f e r r e d  so lu t io n .

a .  Program the  so lu t io n .

b. Control th e  a c t i v i t i e s  in the  program.

c. Evaluate th e  r e s u l t s  and process  (p. 94).

In a p e r t i n e n t  s tudy e n t i t l e d  "A Framework f o r  School Board Deci­

sion-Making: an Analysis  o f  the  P rocess ,"  Howerton (1952) e s t a b l i s h e d

and proved e f f e c t i v e  a conceptual  framework c o n s i s t in g  o f  the  c a te g o r ­

ies  l i s t e d  below:

1. Recognize and d e f in e  th e  problem.

2. Analyze and ev a lu a te  th e  problem.

3. E s ta b l i sh  c r i t e r i a  f o r  ev a lu a t in g  s o lu t io n s .

4. C o l le c t  d a ta  r e l e v a n t  to  th e  problem.

5. S e lec t  a l t e r n a t i v e s  and weigh consequences (p. 135).

As shown by sampling of  th e  l i t e r a t u r e  on the  major t h r u s t s  o f  de­

cis ion-making t h e o r i e s ,  the  component o f  d a ta / in fo rm a t io n  was ever  p re ­

s e n t  in the  decision-making p rocess .  Edwards and Tversky (1967) pro­

vided evidence t h a t  th e re  a re  two c l a s s e s  o f  v a r i a b le s  in d e c i s io n -  

making: (1) u t i l i t y ,  and (2) p r o b a b i l i t y .  They f e l t  a key ques t ion  in

dec is io n  theory  i s ,  "How are  p r o b a b i l i t i e s  changed by the  a r r i v a l  o f  new

information?" (p.  7 ) .  Fulcher  (1956) followed t h i s  l i n e  o f  thought  by 

w r i t in g  t h a t :

An important  f a c t o r  o f  a sound d e c i s io n  i s  t h a t  p e r t i ­
nent  f a c t s  and casual  f a c to r s  o f  the  problem s i t u a t i o n  a re
s u f f i c i e n t l y  well known (p.  12).
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Davis (1973) sugges ted  t h a t  the  g e n e r a l l y  accep ted  p rob lem -so lv ing /  

decis ion-making s t e p s  be expanded to  in c lu d e  (1)  t h in k in g  up what might 

h e lp ,  and (2) s e l e c t i n g  th e  most l i k e l y  sou rces  o f  d a ta  (p. 17) .  This  

expansion o f  th e  d a ta  c o l l e c t i o n  s t e p  in th e  decis ion-m aking  p rocess  was 

suppor ted  by Say lo r  and Alexander (1974) as  they  i n t e r p r e t e d  th e  work o f  

th e  1971 Phi De l ta  Kappa Study Committee on E v a lu a t io n .  They not  only 

saw th e  kinds o f  d a ta  needed as  im p o r tan t ,  but  f e l t  t h a t  c r i t e r i a  must 

be d e f in e d  f o r  de te rmin ing  t h e  q u a l i t y  o f  t h e  m a t t e r  being e v a lua ted .  

A nalys is  o f  t h e  d a ta  must then  be made in terms o f  t h e s e  c r i t e r i a .

In viewing decis ion-m aking  based on d a ta  components, Rudman (1977) 

provided a t h e o r e t i c a l  model to  r e p r e s e n t  t h i s  th e o ry .  He f e l t :

A more a p p r o p r i a t e  p a t t e r n  o f  de s ign  making might be one 
which begins w ith  an i d e n t i f i c a t i o n  o f  t h e  d e c i s i o n s  to  be 
made, a seek ing  ou t  o f  in fo rm a t io n  which can be found through 
d a ta  a v a i l a b l e  t o  school board members and t h e i r  a d m i n i s t r a ­
t i v e  s t a f f s ,  which i s  then  f i l t e r e d  th rough  th e  c o l l e c t i v e  
e xper ience  o f  t h e  two groups.  This  e x p e r i e n c e ,  in t u r n ,  can 
he lp  i d e n t i f y  th e  a l t e r n a t i v e s  one can choose among and a 
d e c i s io n  would then  be made ( see  Figure  2) (pp. 12-13).

Figure  2: A Data-Based Decision-Making P a t t e r n
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Some i n t e r e s t i n g  data  regard ing  information th e o r i e s  were reported  

by Easterday (1969). In an Iowa s tudy ,  he found t h a t  th e  amount o f  data  

provided, t h e i r  s t r u c tu r a l  format ,  and the  s p e c i f i c  p o s i t io n  of  th e  de­

c i s io n  maker in the  school do make d i f f e r e n c e s  in h is  app ra isa l  o f  c e r ­

t a i n  fe a tu re s  o f  h is  information and o f  th e  decision-making s i t u a t i o n .  

S p e c i f i c a l ly ,  those  dec is ion  makers with "too much" da ta  a re  more able  

to  t ransform t h e i r  da ta  in to  in form ation ,  and they see l e s s  need f o r  ad­

d i t i o n a l  data  than those  d ec is ion  makers with "too l i t t l e "  da ta .  De­

c i s io n  makers with da ta  in rank o rder  format ra ted  s t ro n ge r  agreement 

between the  teammates on t h e i r  j o i n t  d e c i s io n s ,  and they expressed more 

d e s i r a b i l i t y  o f  including  counselors  in j o i n t  decision-making than did 

t h e i r  coun te rpar t s  with da ta  in random orde r  format. F in a l ly ,  he de­

termined t h a t  even those  with too l i t t l e  da ta  to  be ab le  to  optimize a 

decis ion  d id ,  n e v e r th e le s s ,  make d e c i s io n s .

Another study t h a t  brought f o r t h  p e r t i n e n t  da ta  on information in 

the  decision-making process was Greenbaum (1971) who found major conclu­

sions t h a t :

1. S t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e s  ex is ted  among the
information d issem ina t ion  methods in the  l ik e l ih o o d  th a t
the  board would a r r i v e  a t  a dec is io n .

2. The type of  information disseminated was s i g n i f i c a n t l y  
r e l a te d  to  whether o r  not  a dec is ion  was reached.

3. The l ike l ihood  t h a t  the  board would reach a decis ion  
was the  g r e a t e s t  when the  information disseminated 
was a recommendation a lone (pp. 191-196).

Cooper's (1970) study provided evidence t h a t t h e  behavior of groups 

in decision-making s i t u a t i o n s  d i f f e r e d  s i g n i f i c a n t l y  according to  the  

amount of  information provided to  them. Groups t h a t  had more
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Information to  j u s t i f y  t h e i r  d e c i s io n s ,  r e c a l l  more r e l e v a n t  c u es ,  and 

accep t  r e s p o n s i b i l i t y  f o r  t h e i r  d e c i s io n s .

Decision-making and information  t h e o r i s t s  c l e a r l y  suppor t  the  im­

portance  o f  the  da ta  c o l l e c t i o n  or  Information ga the r ing  s tep  in the  

decision-making p rocess .  Even though information  e xp er t s  f e l t  t h a t  the  

Information s tep  in th e  process  should be expanded, t h e r e  were no major 

ph i losoph ica l  d i f f e r e n c e s  with decis ion-making t h e o r i s t s  when i t  came 

to  th e  need to  have p e r t i n e n t  information  a v a i l a b l e  t o  decis ion-makers .  

There were a number o f  f in d in g s  on information  usage t h a t  were o f  i n ­

t e r e s t  and impacted on th e  school b o a rd ' s  c u r r i c u l a r  decis ion-making.

What Are t h e  Sources o f  Curriculum 
Information A va i lab le  to  Michigan '

Publ ic  School Board o f  Education Members?

As documented e a r l i e r  in  th e  re sea rch  o f  the  l i t e r a t u r e  and i n t e r ­

views with information  s p e c i a l i s t s ,  i t  was concluded t h a t  in c u r r i c u l a r  

decision-making th e  need f o r  information  sources  was c l e a r l y  j u s t i f i e d .

Although th e re  i s  l i t t l e  in fo rm at ion  t h a t  does not  in some way r e ­

l a t e  t o  c u r r i c u l a r  decis ion-making ,  t h i s  a rea  o f  review focused on the  

i d e n t i f i c a t i o n  o f  s p e c i f i c  sources o f  curr icu lum  information  t h a t  could 

be a v a i l a b l e  t o  board members. The re sea rch  used in address ing  t h i s  

ques t ion  was s t r u c tu r e d  by viewing information  sources from two p e r ­

s p e c t iv e s .  F i r s t ,  in formation  sources i d e n t i f i e d  by th e  l i t e r a t u r e  were 

d i sc u sse d .  The second p e r s p e c t iv e  d e a l t  with those  information  sources 

i d e n t i f i e d  by information s p e c i a l i s t s .

The data  ga thered  from th ese  sources was then compiled in to  a l i s t ­

ing o f  sources i d e n t i f i e d  as being c u r r e n t ly  a v a i l a b l e  and o f  p o te n t i a l  

use t o  board members.
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At the  beginning o f  t h e  t w e n t i e th  c e n tu r y ,

The p r e v a i l i n g  a t t i t u d e  was t h a t  educa t ion  problems could
be so lved  through appea ls  t o  f i v e  so u rc es :  common sen se ,
a u t h o r i t i e s ,  I n t u i t i o n ,  r e l e v a t l o n ,  o r  " reason"  (Sax, 1968,
p. 2) .

Sax a m p l i f i e d  h i s  r a t i o n a l e  1n reco g n iz ing  t h a t  dependable  knowledge 

about educa t ion  has come from v a r ied  combinations o f  th e s e  sou rces .  He 

d id  n o t  wish n e c e s s a r i l y  t o  exclude  appea ls  t o  them in c u r r i c u l a r  de ­

c is ion-m aking .

The development o f  an adequate  " p o l ic y  base" i s  e s s e n t i a l  t o  edu­

c a t io n a l  p lann ing  and dec is ion-m aking .  Brower (1977) expanded t h i s  t h e ­

ory by i n d i c a t i n g  th e  e s t a b l i s h m e n t  o f  a "knowledge base" ( e d u c a t o r ' s  

primary r e s p o n s i b i l i t y )  and an "op in ion  base" ( th e  primary c o n t r ib u t io n  

o f  the  community).

Say lor  and Alexander (1974) concluded t h a t  primary sources  o f  i n ­

form at ion  e s s e n t i a l  f o r  v a l i d  cu r r icu lu m  planning can be c a te g o r iz e d  i n ­

to  fo u r  major so u rces :

1. The s tu d e n t s  t o  be educated

2. The s o c i e t y  which p rov ides  and o p e ra t e s  th e  schools

3. The n a tu re  and c h a r a c t e r  o f  t h e  l e a rn in g  process

4. The accumulated knowledge a v a i l a b l e  and f e a s i b l e  f o r
educa t ing  s tu d e n t s  (pp. 101-103)

They a l s o  saw as  s u b s id i z in g  t h e s e  primary sources  lega l  s t r u c t u r e s ,  r e ­

sea rch  r e p o r t s ,  and p r o f e s s io n a l  adv ice .

Fulcher  (1965) s t a t e s  t h a t  pe rsonal  e x p er iences  p lay  an important  

r o l e  in  dec is ion-m aking .  He f e l t  t h a t  when e x p e r i e n c e s ,  supplemented by 

knowledge o f  t h e  e x per ien ce  o f  o t h e r s  i s  not  s u f f i c i e n t  b a s i s  f o r  sound 

p r e d i c t i o n s ,  o t h e r  sou rces  should  be used:
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The prudent decision-maker wil l  supplement h is  knowl­
edge e i t h e r  by (1) t a lk in g  with f r i e n d s ,  (2) r e f e r r in g  to  
books and a r t i c l e s ,  (3) consu l t ing  e x p e r t s ,  o r  using a 
combination of  these  sources (p. 20).

In a paper presented a t  the  Annual Meeting of the  American Research 

A ssoc ia t ion ,  Cistone (1976) presented a study in which experienced board 

members were i d e n t i f i e d  as a major information source f o r  many a reas  of  

decision-making, including curr iculum.

Teachers , sp e c ia l i z ed  p ro fess iona l  s t a f f ,  a d m in i s t r a to r s ,  s tudents ,  

and paren ts  were suggested as good sources o f  curr iculum information by 

Shader (1973). He saw t h a t  the  board meeting could play an important 

ro le  as the  veh ic le  by which these  persons could provide information to 

the  board. Attendance a t  PTA meetings,  various school fu n c t io n s ,  and 

education confe rences ,  c l i n i c s ,  and workshops were noted as o th e r  ways 

fo r  board members to  secure  curr iculum information.

The a d m in is t r a t iv e  ro le  in providing information to  the  board i s  

most p re laven t  in th e  l i t e r a t u r e .  Gatza (1973) found in his study th a t  

the  board depended upon the  a d m in is t ra t io n  fo r  adequate information to 

make curr iculum d e c is ion s .  Mercer (1971) determined the  same r e s u l t s  

in a study o f  n ine ty  Michigan educa tors .  His major f ind ings  concluded 

t h a t  school dec is ions  were made by information within  the  system, p r i ­

mari ly  from a d m in i s t r a to r s .  In Greenbaum's (1971) work, he pointed out 

the  premise t h a t  the  super in tenden t  was the  most important  adm in is t ra ­

t o r  in supplying d i r e c t  decision-making information on curriculum.

A f te r  an ex tens ive  review of  the  l i t e r a t u r e  on human sources o f  

information ,  Nelson (1976) e s t a b l i s h e d  a c r e d ib le  base fo r  choosing the  

human (people)  resource  as the  most important source o f  information in 

c u r r i c u l a r  decision-making. This resource  c l a s s i f i c a t i o n  encompassed a
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wide range o f  people  from both w i th in  th e  school d i s t r i c t  and from w i th ­

o u t .  Key r e f e r e n c e s  in he r  review were th e  s t u d i e s  o f  Rogers and Shoe­

maker (1971) and Vinsonhaler  and Moon (1973) who completed p r e s t ig e o u s  

s t u d i e s  suppor t ing  th e  importance o f  people  as  in fo rm ation  sou rces  in 

th e  decis ion-making p ro ce ss .

Nelson (1976) a l s o  e s t a b l i s h e d  two o t h e r  c a t e g o r i e s  in  which to  

c l a s s i f y  in fo rm at ion  so u rces .  The c a t e g o r i e s  a re  l i t e r a t u r e  sources 

and o r g a n iz a t i o n a l  so u rc es .  The l i t e r a t u r e  sources  in c lu de  such s p e c i f ­

ic  sources  as l i b r a r i e s ,  genera l  l i t e r a t u r e ,  and e d u c a t i o n - r e l a t e d  l i t ­

e r a t u r e .  In a s e l f - d e s c r i p t i v e  manner, o rg a n iz a t i o n a l  sources  were de ­

f in e d  as those  a s s o c i a t i o n s  and p r o f e s s io n a l  groups t h a t  were founded 

t o  prov ide  an i d e n t i t y  and s e r v i c e s  to  a s e l e c t  group o f  i n d iv i d u a l s .

In o rd e r  t o  g e t  a p r a c t i o n e r ' s  p e r s p e c t iv e  on a v a i l a b l e  sources  o f  

c u r r i c u l a r  in fo rm a t io n ,  th e  r e s e a r c h e r  in te rv iew ed  a number o f  persons 

who were c l a s s i f i e d  by p o s i t i o n  or  t i t l e  as educa t ion  in fo rm at ion  spe­

c i a l i s t s .

Warren Lawrence, Informat ion  S p e c i a l i s t  and D i r e c to r  o f  REMC-12 

(1980) ,  f e l t  i t  was d i f f i c u l t  t o  g e n e r a l i z e  about  sources  because i t  

depends on th e  in d iv id u a l  board member. “They come to  t h e i r  r o l e  from 

many d i f f e r e n t  backgrounds and exper ience  b a se s . "  He a l s o  s t a t e d  t h a t  

“ . . . b o a r d  members a r e  snowed with  th e  wealth  o f  in form at ion  a v a i l a b l e  

to  them." Lawrence v/ent on to  say t h a t  board members a r e  l im i te d  by 

t h e i r  p a r t - t i m e  a v o ca t io n .  He viewed the  su p e r in te n d e n t  and th e  com­

munity as  key so u rc es .  The media was a l s o  viewed by Lawrence as a 

powerful in fo rm at ion  sou rce .  On a d i f f e r e n t  l e v e l ,  he f e l t  personal  

exper ien ces  o f  t h e  board member and th e  op in ions  o f  fam ily  members 

played im por tan t  r o l e s  as sources  o f  cu rr icu lum  in fo rm a t ion .
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The Managing Editor  of the  Michigan Associa t ion of  School Boards' 

Journa l ,  May Kay Ashmore (1980) provided a number of  in s ig h ts  on sources 

both from the perspec t ive  of  her e d i t o r i a l  r e s p o n s i b i l i t i e s  and her 

o ther  adm in is t ra t ive  s t a f f  d u t ie s .  The MASB J o u rn a l , the  house organ, 

and the  American School Board Journal are  defined as l i t e r a t u r e  sources 

read i ly  av a i la b le  to  board members. As sources t h a t  have more Impact, 

she viewed the conferences and workshops sponsored by the  organ iza t ion .  

She a lso  f e l t  t h a t  the re  was use of o the r  board members as sources of  

information. Ashmore did concede the  Michigan Education Associa t ion 

has an impact as an information source, but did not see competi t ive 

e f f o r t s .  In re fe rence  t o  u n iv e r s i ty  s t a f f ,  she f e l t  they were a v a i l ­

able  and a c t iv e ly  s o l i c i t i n g  consu l t ing  p o s i t io n s .

In another in te rv iew,  James L. Page, s t a f f  member o f  the  Michigan 

S ta te  Univers i ty  In s t ru c t io n a l  Development and Technology area (1980), 

viewed board member information gather ing  as a complex process . Ac­

cording to Page, an important f a c to r  to  be considered was the  baises 

t h a t  come in to  play with a l l  sources of  information.  "Board members 

must be capable o f  separa t ing  chafe from grain  while viewing sources of 

curriculum information."  I t  was h is  f e e l in g  t h a t  there  were a m u l t i ­

tude of  information sources t h a t  could p o t e n t i a l l y  be important in the  

c o l le c t io n  of data  f o r  c u r r i c u l a r  decision-making. He considered both 

general l i t e r a t u r e  and education l i t e r a t u r e  as extremely meaningful 

sources. The two most important sources ,  according to  Page, were the  

superintendent and the community. Other meaningful sources mentioned 

by Page were Michigan Department of Educaton, community members, per­

sonal experiences ,  and o ther  board members.
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Mary Jane Boughner (1980), Education Reference L ib ra r ian  a t  the  

S ta te  o f  Michigan L ibra ry ,  expanded th e  number of  information sources .  

During the  in te rv iew ,  Boughner s t a t e d  the  opinion t h a t  th e  most r e a d i ly  

a v a i la b le  sources to  board members were pa ren ts  and t h e i r  own e x p e r i ­

ences,  but f e l t  t h a t  l i b r a r i e s  a t  the  u n i v e r s i t i e s  and a t  the  s t a t e  and 

local  l ev e ls  were a c c e s s ib le  sources o f  c u r r i c u l a r  information.  She 

a l s o  f e l t  t h a t  the  Michigan Department of  Education and o th e r  p ro fe s ­

sional  o rgan iza t ions  such as MASB, MASA, and MEA would be a v a i la b le  

sources. Boughner r e l a t e d  t h a t  ERIC and NIE se rv ice s  a re  a c c e s s ib le  

sources ,  but a re  not genera l ly  known to  board members.

The National I n s t i t u t e  of  Education (NIE) has funded an education 

resources information c e n te r  loca ted  in th e  s t a t e  l i b r a r y .  I t s  i n f o r ­

mation s p e c i a l i s t ,  Edith Jamsen (1980), fu rn ished  in s ig h t f u l  commentary 

on t h i s  to p ic .  She had st rong f e e l in g s  t h a t  th e re  are  a m ult i tude  of 

information sources a v a i la b le  to  board members. Her opinion was t h a t ,  

"The reason many sources were not  used was a lack of knowledge of  the  

a v a i la b le  sources and not the  sources themselves."  ERIC and Michigan 

Education Resources Center ( m a te r i a l s ,  p r o j e c t s ,  and c o n su l ta n ts )  were 

considered to  be high q u a l i t y  sou rces ,  but she was not sure  o f  the  f i ­

nal r e c ip ie n t s  o f  t h i s  information.  Commenting on the  1 n - d i s t r i c t  

sources ,  she f e l t  t h a t  the  a d m in is t r a t io n  and media s p e c i a l i s t s  were 

key sources .  Community feedback and o rgan iza t io na l  l i t e r a t u r e  were 

considered by Jamsen as a v a i l a b l e  sources .  Other sources brought fo r th  

by Jamsen were the  Michigan Department o f  Education,  the  media (espe­

c i a l l y  newspapers), and u n iv e r s i t y  s t a f f s  and l i b r a r i e s .

Cas Gentry, a s t a f f  member o f  the  Michigan S t a te  Univers i ty  In­

s t r u c t io n a l  Development and Technology a rea  (1980), commented t h a t  the
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number o f  Informat ion  sources  a v a i l a b l e  t o  board members, were q u i t e  

numerous. He f e l t  t h a t  th e  use o f  in fo rm at ion  sources  was v a r i e d ,  de­

pending on the  background o f  t h e  in d iv id u a l  board member and upon th e  

a c tu a l  decis ion-making p rocedures  used by th e  board o f  educa t ion  as  a 

t o t a l  group. The r o l e  o f  th e  s u p e r in te n d e n t  and c e n t r a l  o f f i c e  admin­

i s t r a t o r s  a l s o  played an im por tan t  p a r t  in  what in fo rm ation  sources  

were used .  Gentry did  see  t e a c h e r s  as  a h e a v i ly  used in fo rm at ion  

source .  He did  concede,  however, t h a t  b u i ld in g  a d m i n i s t r a t o r s  and p a r ­

e n t s  had s t ro n g  r o l e s  in p ro v id in g  in fo rm a t io n  f o r  c u r r i c u l a r  d e c i s i o n ­

making. Also,  he did  see  th e  va r io u s  s p e c ia l  i n t e r e s t  o r g a n iz a t io n s  as  

powerful and he lp fu l  sources  o f  cu r r icu lu m  in fo rm a t ion .  The Michigan 

Department o f  Education and th e  media (magazines, newspapers ,  and t e l e ­

v i s i o n )  were a l s o  r e a d i l y  a c c e s s i b l e  sou rces  accord ing  t o  Gentry. Uni­

v e r s i t y  l i b r a r i e s  and u n i v e r s i t y  s t a f f  were mentioned as sources  by 

Gentry,  but  with  many v a r i a b l e s  in use and a v a i l a b i l i t y .

To summarize th e  f i n d in g s  on th e  review q u e s t io n ,  th e  r e s e a r c h e r  

found adequate  ev idence  in  both th e  l i t e r a t u r e  and the  in te rv ie w s  with 

in fo rm at ion  s p e c i a l i s t s  t h a t  t h e r e  were a l a r g e  number o f  i d e n t i f i a b l e  

in fo rm at ion  sources  a v a i l a b l e  to  board members f o r  use in c u r r i c u l a r  

dec is ion-m aking .  A com pi la t ion  o f  t h e  major  sources  i s  l i s t e d  and c a t ­

eg o r ized  below:

People Sources 

P a ren ts  

S tuden ts  

Teachers 

Super in tend en ts  

Other school board members
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Board members' own experiences 

Consul tan ts /exper ts  

P r inc ipa ls

Central o f f i c e  adm in is t ra t ive  s t a f f  

Specia l ized  profess ional  s t a f f  

Univers i ty  s t a f f  

Family members 

L iterature/Media  Sources 

Education l i t e r a t u r e

L i t e ra tu re  from profess ional  organizat ions 

General l i t e r a t u r e  

Univers i ty  l i b r a r i e s  

Media

Organizational  Sources

Michigan Associa t ion of School Boards 

Michigan Education Associa t ion 

Michigan Department of  Education 

The review quest ions thus f a r  have provided information of the 

a u th o r i ty  and the ro le  o f  the  board of  education in c u r r i c u la r  decision* 

making. A dd i t iona l ly ,  a number o f  c u r r i c u la r  information sources have 

been i d e n t i f i e d .  The f in a l  review quest ion d e a l t  with an attempt to 

f ind  the  general a t t r i b u t e s  and use c h a r a c t e r i s t i c s  of i d e n t i f i e d  major 

sources of  curriculum information.
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What Are th e  General A t t r i b u t e s  and Use 
C h a r a c t e r i s t i c s  o f  th e  Information'

Sources I d e n t i f i e d  in the  
Review of  the  L i t e r a t u r e  and 

In terv iews o f  Education 
Information S p e c ia l i s t s ?

The o rg an iz a t io n  o f  t h i s  r esea rch  ques t ion  was s t r u c tu r e d  by d e a l ­

ing with each source on an ind iv idua l  b a s i s ,  with  the  i n t e n t  o f  iden­

t i f y i n g  s p e c i f i c  a t t r i b u t e s  and c h a r a c t e r i s t i c s  t o  be used in develop­

ing a survey ins t rument .

Parents

Paren ts  were considered  to  be an important  source o f  curr iculum 

information by a v a s t  m a jo r i ty  o f  th e  l i t e r a t u r e  reviewed and informa­

t io n  s p e c i a l i s t s  in te rv iewed.  Boughner (1980) s t a t e d  t h a t  t h i s  was e s ­

p e c i a l l y  t r u e  because o f  t h e i r  a c c e s s i b i l i t y  and involvement in the  out­

come of  the  educat ional  p rocess .  She ques t ioned  th e  p o te n t i a l  narrow, 

incomplete ,  and b iased  viewpoint  o f  t h i s  source.

Curry (1980) supported t h i s  viewpoint  by sugges t ing  t h a t  pa ren ts  

can have a powerful impact on th e  c u r r i c u l a r  decision-making process .  

Shader (1974) i s  a l s o  a s t ro n g  advocate  o f  p a ren t  involvement. He saw 

t h e i r  inpu t  as having much value to  c u r r i c u l a r  decision-making.

Students

Most w r i t e r s  and information  s p e c i a l i s t s  saw s tud en ts  as v iab le  

sources  o f  c u r r i c u l a r  in fo rm at ion ,  but the  quest ioned  th e  methods used 

to  ga in  t h e i r  inpu t  and th e  q u a l i t y  o f  information t h i s  source a c t u a l l y  

p rov ides .  House (1970) be l ieved  s tu d e n ts  were r e a d i ly  a v a i l a b l e  and 

could be va luab le  sources  because they  a re  th e  " c l i e n t s '  o f  our schools? 

s e r v i c e s .  Concurrent  was s t a t e d  by Fulcher (1965) when he s a i d ,  “ In
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f a c t ,  t h e  people who w i l l  be a f f e c t e d  by a d e c i s io n  a r e  u s u a l ly  good 

sou rces  o f  In formation  e s s e n t i a l  t o  making a sound d e c i s io n "  (p. 34) .  

Boughner (1980) and Jamsen (1980) did  no t  see  s tu d e n ts  as  a good i n f o r ­

mation source because o f  narrow and b ia sed  v iew poin ts .  C r e d i b i l i t y  and 

p o p u l a r i t y  o f  use were mentioned by Lawrence (1980) as reasons  why t h i s  

source  i s  not  used f r e q u e n t ly .

Teachers

Because o f  t h e i r  r o l e s  as implementors o f  cu rr icu lum  p o l i c y ,  

t e a c h e r s  were to u te d  to  be t h e  “r e a l "  e x p e r t s  on cu r r icu lum .  King 

(1980) suppor ted  t h i s  v iewpoint .  He f e l t  t h a t  t e a c h e r s '  op in ions  on 

c u r r i c u l a r  m a t t e r s  must be p a r t  o f  t h e  decis ion-making p ro ce ss .  Addi­

t i o n a l  suppor t  was given by Shader (1973) who saw much va lue  in t e a c h e r  

p r e p a r a t i o n  in th e  c u r r i c u l a r  in fo rm at ion  source  network. Some a u th o r ­

i t i e s  f e l t  t h a t  t e a c h e r s  have narrowly focused  views on some c u r r i c u l a r  

i s s u e s  depending on t h e i r  in d iv id u a l  e x p e r ie n c e s .  Boughner (1980) i s  

one who had s t ro n g  b e l i e f s  in  t h i s  a r e a .  Curry (1980) saw some prob­

lems with  a " t r u s t  f a c t o r "  with t e a c h e r s .  "This  growing m i s t r u s t  i s  

due t o  in c re ased  t e a c h e r  power in t h e  n e g o t i a t i o n s  p r o c e s s . "  He a l s o  

saw p o s s ib l e  impact on t h e  frequency o f  use o f  t e a c h e r s  and va lue  as an 

in fo rm at ion  source .

Super in tend en t

The r e sea rch  abounds with s t u d i e s  d e l i n e a t i n g  th e  s u p e r i n t e n d e n t ' s  

r o l e  and power in  d e a l in g  with c u r r i c u l a r  decis ion-making.  LaVerne 

(1976) and Howerton's (1952) s t u d i e s  exem pli f ied  th e  e f f e c t  o f  th e  sup­

e r i n t e n d e n t ' s  in fo rm at ion  as  a source  f o r  c u r r i c u l a r  dec is ion-m aking .  

Most in fo rm at ion  s p e c i a l i s t s  concurred w ith  th e  genera l  f in d in g s  o f
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these  s tu d ie s .  They a l l  f e l t  the  superin tendent  possessed high a t t r i ­

butes and use c h a r a c t e r i s t i c s .  The only modif ier  to  t h i s  opinion came 

from Sproule (1966) who concluded as p a r t  of h is  s tudy,  "The p a t t e rn  of  

decision-making and the type o f  board l im i t s  the  amount o f  d i s c r e t io n  

a v a i la b le  to  the  c h ie f  school o f f i c e r "  (p. 144).

Other School Board Members

Decision-making t h e o r i s t s ,  such as Fulcher (1965), purported th a t  

an obvious place to seek Information was from persons who shared common 

pos i t ions  and experiences. Ashmore (1980) f e l t  t h a t  t h i s  appra isa l  was 

c o r re c t .  She f u r th e r  modified t h i s  opinion by commenting on the  f a c t  

t h a t  the use of  o ther  board members as an information source depends on 

geographic loca le  and con t ig u i ty  to  major c i t i e s .  She s t a t e d ,

Board members in metropoli tan  a reas  looked to  the  exper­
t i s e  of another board member, while in the smaller  d i s t r i c t s  
the  pos i t ion  in the  community was th e  f a c to r  d i c t a t i n g  t h i s  
usage.

Curry (1980), Boughner (1980), and Jamsen (1980) saw the o ther  

board members as a biased source o f  curriculum information.  They f e l t  

t h a t  the  individual  board member's opinions were u sua l ly  based on past  

d e c i s io ns ,  t h e i r  own experiences ,  and school t r a d i t i o n s .

Weinheimer (1980) saw another  dilemma. I t  was the  lack o f  c l a r i f i ­

ca t ion  o f  the  c u r r i c u la r  ro l e  of  the  board. He believed t h a t  shared in ­

formation based upon unclear  ro le  d e f in i t i o n  could a f f e c t  the  value of 

the  information received. Access was a use c h a r a c t e r i s t i c  t h a t  was 

given high c r e d i b i l i t y  by most information s p e c i a l i s t s .
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Board Members1 Own Experiences

Most a u t h o r i t i e s  on decision-making and information  t h e o r i e s  and 

p r a c t i c e s  agree  t h a t  t h i s  source was d e f i n i t e l y  a f a c t o r  in d e c i s i o n ­

making. Leggett (1972) was r e p r e s e n ta t iv e  o f  th e se  a u t h o r i t i e s  when he 

wrote:

Indeed, boardmen and su p e r in ten d en ts  have an a lmost  
t e r r i f y i n g  penchant f o r  r e ly in g  upon t h e i r  personal  mem­
o r i e s  o f  what pub l ic  school was l i k e  when they  were young­
s t e r s  to  i n t e r p r e t  th e  contemporary educa t ion  scene (p. 41).

Fulcher  (1965) gave much space to  t h i s  to p ic  in h is  book. He f e e l s  

t h a t  " . . . t h e  temperamental b ias  o f  e i t h e r  an o p t im i s t  o r  a p e ss im is t

may lead  to  h is  g iv ing  too  much weight to  h is  hopes o r  f e a r s "  (p. 14).

The e xp ec ta t io n  o f  happiness and s a t i s f a c t i o n ,  based on p a s t  e x p e r i ­

ence ,  was a l so  a va lue  judgment t h a t  Fulcher  f e l t  was a p a r t  o f  th e  use 

o f  personal  experiences  in decision-making.  Jamsen (1980) i n f e r r e d  

t h a t  frequency and ease  o f  use c h a r a c t e r i s t i c s  would r e c e iv e  a high 

ranking because o f  th e  personal na tu re  of t h i s  source.

C onsu l tan ts /E xper ts

Jamsen (1980) gave high c r e d i b i l i t y  to  t h i s  source  a rea  as d id  

Ashmore (1980) and Weinheimer (1980). These c o n s u l t a n t s / e x p e r t s  could 

come from many sources o u t s id e  o f  th e  school d i s t r i c t .  Jamsen f e l t  t h a t  

t h e re  were a number a good c o n su l ta n t s  o u ts id e  the  f i e l d  o f  educat ion  

t h a t  could be used as information sources .  Boughner (1980) commented 

t h a t  information s p e c i a l i s t s  and p r i v a t e  r e s e a rc h e r s  should be con­

s ide red  as p a r t  o f  t h i s  source a rea .

Finances and lack o f  knowledge of  s p e c i f i c  c o n s u l t a t i o n  s e rv ice s  

a v a i l a b l e  were Ashmore's (1980) r a t i o n a l e  why she f e l t  t h i s  source o f  

information was not  being used as f r e q u e n t ly  as she thought  i t  should



39

be. She a l s o  ques t io ned  th e  va lue  o f  c o n s u l t a n t s  when th ey  were heav i ly  

th eo ry -o  r i  e n te d .

P r i n c i p a l s

As l i n e  a d m i n i s t r a t o r s  and those  persons r e s p o n s ib l e  f o r  th e  edu­

c a t io n a l  programs in t h e i r  i n d iv id u a l  b u i ld i n g s ,  i t  would seem t h a t  

p r i n c i p a l s  could be cons idered  a major source  o f  cu rr icu lum  in fo rm a t io a  

Ashmore (1980) not only saw p r i n c i p a l s  as a source  o f  cu r r icu lum  i n f o r ­

m at ion ,  but  as persons h e av i ly  involved in th e  reconronendation a sp ec t s  

o f  dec is ion-m aking .

Boughner (1980) and Jamsen (1980) both saw th e  p r i n c i p a l  as the  

person who was r e a d i l y  a c c e s s i b l e  t o  th e  board members and had a "good 

handle" on the  c u r r i c u l a r  i s s u e s .  The d a ta  de r ived  from N e lso n 's  

(1976) s tudy showed t h a t  p r i n c i p a l s  were r a t e d  very  high in  f requency 

o f  use and te c h n ic a l  q u a l i t y  c a t e g o r i e s .

Centra l  O f f ice  A d m in is t r a t iv e  S t a f f

This  source was deemed v i a b l e  by a m a jo r i t y  o f  th e  w r i t e r s  and i n ­

format ion  s p e c i a l i s t s .  As mentioned e a r l i e r  in  t h i s  c h a p t e r ,  t h e  Edu­

c a t io n  USA Report (1979) s t a t e d  t h a t  a m a jo r i t y  o f  school d i s t r i c t s  

probably  do not  have c e n t r a l  o f f i c e  persons  with  s p e c i f i c  curr icu lum 

r e s p o n s i b i l i t i e s .  Perhaps t h i s  was th e  reason why a number o f  i n f o r ­

mation s p e c i a l i s t s  f e l t  t h a t  t h i s  source  might  not  be o f  th e  p o t e n t i a l  

va lue  as i t  appeared on th e  s u r f a c e .

Jamsen (1980) f e l t  t h a t  t h e  p o t e n t i a l  va lue  was in t h e  f a c t  t h a t  

t h e s e  persons a r e  in p o s i t i o n s  to  s p e c i f i c a l l y  deal  wi th  a l l  th e  c u r ­

r i c u l a r  i s s u e s  in th e  school d i s t r i c t :
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Central o f f i c e  adm in is t ra t iv e  s t a f f  persons a re  a lso  
very a ccess ib le  t o  board members by the  nature  o f  t h e i r  
h ierarchy in the  school organ iza t ion .

Specia lized Profess ional  S t a f f

This source l i s t i n g  covers such persons as reading s p e c i a l i s t ,  

mathematics department cha i rperson ,  ca ree r  education coord ina to r ,  and 

o thers .  Shader (1973) a scer ta ined  th a t  the  teacher  s p e c i a l i s t  could be 

an important a s s e t  t o  the board as a curriculum information source be­

cause of  o n - l in e ,  p rac t ic a l  experiences in a s p e c i f i c  c u r r i c u la r  area.  

Jamsen (1930), King (1980), and Boughner (1980) concurred with t h i s  

a p p ra i s a l .  A c c e s s ib i l i t y  and value determinants  o f  t h i s  information 

source were quest ioned by Curry (1980) and Leggett (1972). They both 

f e l t  t h a t  there  were problems in these  two a reas .

Family Members

An an information source,  family members o f f e r  a number of i n t e r ­

e s t in g  p e rspec t ives .  Jamsen (1980) and Lawrence (1980) saw them as one 

of  the  most impactful information sources a v a i la b le .  This was due, in 

p a r t ,  to  the  c lo s e ,  emotional t i e s  and to  high a v a i l a b l i t y .  Fulcher 

(1965) and Boughner (1980) concurred with t h i s  basic premise, but 

Boughner went on to conclude th a t  t h i s  source was extremely biased and 

approached information disseminat ion with a narrow focus based on past  

experiences and hearsay.

Univers i ty  S t a f f

Both Ashmore (1980) and Jamsen (1980) had s im i la r  opinions about 

the  use o f  u n iv e r s i ty  s t a f f  as curriculum information sources. They 

both r e l a te d  t h a t  they f e l t  t h i s  source was not used ex tens ive ly
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because o f  th e  va lue  a sp e c t .  The value depended on the  ind iv idua l  

s t a f f  person involved and h i s / h e r  approach to  p rovid ing  th e  s p e c i f i c  

Information to  board members. A h igh ly  t h e o r e t i c a l  approach "turned 

o f f "  board members. Ashmore a l s o  commented t h a t ,  "The a c tu a l  use o f  

u n i v e r s i t y  s t a f f  was dependent on the  school d i s t r i c t  a d m i n i s t r a t o r ' s  

r e l a t i o n s h i p s  with the  u n i v e r s i t y . "  Financia l  im p l ica t io n s  f o r  f requen­

cy and ease o f  use were mentioned by severa l  information  s p e c i a l i s t s .

Community Members

In an i n t e r e s t i n g  study by White (1974) , he researched  th e  f a c t o r  

o f  community in f lu en ce  on loca l  school board d e c i s io n s .  As p a r t  o f  h is  

f i n d in g s ,  he concluded t h a t  i n f l u e n t i a l  in d iv id u a l s  and groups acted 

very o f ten  on the  i s su e  o f  curr iculum. He a l s o  found t h a t  the  make-up 

o f  the  group o r  the  ind iv idua l  played an important  ro l e  as to  whether 

t h e  community was an a c t i v e  and accepted re so u rce .

Curry (1980) did  not  give wholehearted support  to  community mem­

bers  as an information source .  He f e l t  t h a t :

. . . t h e y ,  as in d iv id u a l s  o r  an ad hoc group, wielded too 
much c lo u t .  T h is ,  many t im e s ,  fo rces  boards in to  d e c i s io n s  
t h a t  a re  i n c o n s i s t e n t  with long-term goals  and p r i o r i t i e s .

On the  o th e r  hand, Weinheimer (1980) s t a t e d  his  p o s i t io n  q u i t e  c l e a r l y  

when he s a i d ,  "The guy who buys the  s e r v i c e s  says what i t  sh a l l  be. The 

guy who provides  the  se rv ic e s  says how i t  sh a l l  be."

The ease  o f  use o f  community members i s  a problem evidenced by the  

d i f f i c u l t y  o f  school d i s t r i c t s  to  secure  information  v ia  surveys ,  t e l e ­

phone campaigns, e t c .  Both Boughner (1980) and Jamsen (1930) highly  

ques t ioned  the  q u a l i t y  o f  the  information  rece ived  from t h i s  source.
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Education L i t e r a t u r e

The f i e l d  o f  ed u ca t io n  abounds with  l i t e r a t u r e  t h a t  could be a v a i l ­

ab le  as a cu rr icu lum  in fo rm at ion  sou rce .  Ashmore (1980) f e l t  the  main 

problem with  t h i s  source  was t h a t  " . . . i t  i s  g e n e r a l l y  a v a i l a b l e  t o  edu­

c a t o r s ,  but  not  to  board members." Nelson (1976) found in her  s tudy 

t h a t :

No s t u d i e s  were found in  th e  f i e l d  o f  educa t ion  t h a t  
argued f o r  l i t e r a t u r e  as a main source f o r  decis ion-making .
In s p i t e  o f  t h i s  minor r o l e  t h a t  l i t e r a t u r e  seems t o  play 
in th e  decis ion-making  p r o c e s s ,  the  r e a l  world demonstra tes  
th e  voluminous e f f o r t  t o  put  f o r t h  and t o  p u b l i sh  more and 
more p r i n t e d  m a t e r i a l s  (p. 41) .

A problem seen by Boughner (1980) was t h a t  wi th  th e  amount o f  h igh ly  

t e c h n ic a l  m a te r i a l  a v a i l a b l e ,  t h e r e  i s  l i t t l e  used by board members. 

Ashmore (1980) saw the  problem as f a m i l i a r i t y .  "Once someone has used 

th e  so u rc e ,  they  w i l l  use i t  t ime and t ime a g a in ."

L i t e r a t u r e —P ro fe s s io n a l  O rg an iza t ion s

For many p r o f e s s io n a l  o r g a n i z a t i o n s ,  t h e i r  p u b l i c a t i o n s  a re  th e  

main source  o f  c o n ta c t  w i th  t h e i r  members. Ashmore (1980),  as managing 

e d i t o r  o f  th e  Michigan A s so c ia t io n  o f  School Board J o u r n a l , saw th e  l i t ­

e r a t u r e  o f  p r o f e s s io n a l  o r g a n i z a t i o n s  fo l lowing  an e d i t o r i a l  format  de­

pendent on th e  goa ls  o f  t h a t  o r g a n i z a t i o n .  She saw, f o r  i n s t a n c e ,  " . . .  

the  MASB Journa l  not  g iv in g  s o l u t i o n s  to  c u r r i c u l a r  i s s u e s ,  but  i d e n t i ­

fy ing  them a n d /o r  t r i g g e r i n g  i n t e r e s t  in  them."

Weinheimer (1980) saw p r o f e s s io n a l  l i t e r a t u r e  as d e a l in g  with  i tems 

o f  contemporary i n t e r e s t .  He a l s o  commented t h a t  l i t e r a t u r e  d i s t r i b u t e d  

by n a t i o n a l ,  p r o f e s s io n a l  o r g a n iz a t i o n s  i s  not  s p e c i f i c  as an informa­

t i o n  sou rce .  They have a r o l e  as c a t a l y s t s .  Even though school board 

members r e c e iv e  l i t e r a t u r e  from t h e i r  p ro fe s s io n a l  o r g a n i z a t i o n s ,  t h e r e
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i s  no real  way to  assess  what i s  read. Curry (1980) believed t h a t  the  

problem lay in the  f a c t  t h a t  indexing o f  a r t i c l e s  and pu b l ica t io ns  was 

lacking.  "The board member may read an a r t i c l e  one month and then throw 

the , .publica tion on a p i l e  of o thers  or  d iscard  i t . "

General L i te ra tu re

General l i t e r a t u r e  i s  an information source t h a t  includes such pub- 

l i c a t i o n s  as magazines, books, and pamphlets. These p u b l ic a t io n s ,  a t  

t imes,  do cover top ics  r e l a t in g  to  c u r r i c u la r  is sues .  Boughner (1980) 

saw general l i t e r a t u r e  as an a v a i la b le  source o f  curriculum information, 

but a source t h a t  i s  not widely used due to  information r e t r i e v a l  prob­

lems. Jamsen (1980) concurred and added th a t  the  a v a i l a b i l i t y  was based 

on individual subscr ip t ion  preferences and buying h a b i t s .  There was 

a lso  consensus by the  m ajor i ty  o f  information s p e c i a l i s t s  t h a t  the 

technical  q u a l i ty  of data was suspec t ,  due to  the  wide variances in 

authors and e d i to r i a l  con tro l .

Univers i ty  L ibrar ies

Both Jamsen (1980) and Boughner (1980) had s im i la r  comments r e ­

garding u n iv e r s i ty  l i b r a r i e s  as sources o f  curriculum information.

Their  professional  judgment was t h a t  u n iv e r s i ty  l i b r a r i e s  held in t h e i r  

i n v en to r ie s ,  huge amounts o f  l i t e r a t u r e  t h a t  would have relevance to  

board members in c u r r i c u la r  decision-making. Curry (1980) and Ashmore 

(1980) concurred with Jamsen and Boughner in t h a t  a v a i l a b i l i t y ,  but 

believed geographic loca t ion  of board members could be an important 

f a c to r  in t h e i r  projec ted lack of  use. As found in o ther  l i t e r a t u r e  

sources ,  r e t r i e v a l  and personal preference dec is ions  played a ro l e  in 

the  use c h a r a c t e r i s t i c s  of  t h i s  information source.
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Michigan Assoc ia t ion  o f  School Boards (MASB)

All information s p e c i a l i s t s  mentioned th e  in c lu s io n  o f  MASB in any 

l i s t i n g  o f  curriculum information sources f o r  board members. Beside 

the  main jou rna l  p u b l i c a t i o n ,  Weinheimer (1980) repo r te d  t h a t  h is  o r ­

g an iz a t io n  a l so  published o th e r  l i t e r a t u r e  sources which were intended 

to  give weekly and bi-monthly r e p o r t s  on c u r r e n t  happenings. These 

p u b l ic a t io n s  a re  prepared in a s h o r t  and easy reading format .

Both Ashmore (1980) and Weinheimer commented on MASB's a v a i l a b i l ­

i t y  t o  i t s  membership by using o t h e r  methods. These methods include  

annual confe rence ,  workshops and sem inars ,  MASB l i b r a r y ,  and c o n s u l t a ­

t io n  s e r v i c e s .  They both agreed t h a t  s ince  ind iv idu a l  board members 

sought information in va r ied  ways, th e  o rg a n iz a t io n  would have to  con­

t in u e  i t s  e f f o r t s  to  meet the  needs o f  i t s  membership by c re a t in g  new 

se rv ice s  and resou rces .

Michigan Education A ssocia t ion  (MEA)

This educational  o rgan iz a t io n  r e p re sn t s  t e a ch e r s  and o th e r  educa­

t io n a l  employees in Michigan. Even though ano the r  such o rg a n iz a t io n  

e x i s t s —th e  American Federat ion o f  Teachers--MEA i s  now th e  l a r g e s t  

o rg an iz a t io n  rep re se n t in g  school employees. As an information  source 

on curr icu lum , most w r i t e r s  and information s p e c i a l s t s  saw t h i s  o rg a n i ­

z a t io n  as having p o t e n t i a l  and a c tu a l  impact on the  b o a rd ' s  c u r r i c u l a r  

decision-making.

King (1980) f e l t  t h i s  o rgan iz a t io n  was a c r e d i b l e  curr icu lum i n ­

formation source ,  but was aware t h a t  board members might be susp ic ious  

o f  t h i s  source.  D i s t r u s t  takes  p lace  due to  the  management/labor po­

l a r i z a t i o n  t h a t  i s  der ived  from th e  c o l l e c t i v e  barga in ing  process .
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Curry (1980) and Page (1980) concurred with  th e  p o t e n t i a l  d i s t r u s t  o f  

t h i s  in fo rm at ion  source  by board members.

In a varying o p in io n ,  Ashmore (1980) did  not  r e a l l y  see  com p e t i t iv e  

e f f o r t s  on t h e  loca l  l e v e l .  She f e l t  t h e  d i f f e r e n c e s  came a t  the  s t a t e  

l e v e l .  Boughner (1980) saw th e  MEA as  p o t e n t i a l l y  having much c u r r i c u ­

lum in formation  t h a t  i t  could sh a re  with board members, but  was unsure  

o f  the  frequency o f  use and va lue  as pe rce ived  by members o f  boards o f  

educa t ion .

Michigan Department o f  Education (MDE)

As the  major implementat ion agency c re a t e d  by s t a t e  law, th e  MDE 

holds a prominent r o l e  in  Michigan ed uca t ion .  By o rg a n iz a t io n a l  make­

up, i t  has s p e c i f i c  departments  and h igh ly  q u a l i f i e d  personnel  in  a l l  

major c u r r i c u l a r  a r e a s .  T h e re fo re ,  i t  should be one o f  the  key i n f o r ­

mation sources  f o r  t h e  board member. But i s  i t ?

S u r p r i s i n g l y ,  even though t h e  review o f  l i t e r a t u r e  r e a d i l y  iden ­

t i f i e d  th e  MDE as an a v a i l a b l e  in fo rm at ion  so u rc e ,  th e  m a jo r i t y  o f  th e  

in formation  s p e c i a l i s t s  f e l t  t h a t  t h i s  source was not  used very f r e ­

q uen t ly  by board members. Jamsen 's  (1980) op in ion  was t h a t  t h i s  l a c k  of  

use was due t o  d i s t r u s t  because o f  th e  mandates and r e g u l a t i o n s  f o r  im­

p lem enta t ion  and governance o f  programs. Board members pe rce ived  th ese  

r u l e s  to  be h ig h ly  t h e o r e t i c a l  and an o th e r  method o f  d e c reas in g  loca l  

c o n t r o l .  She a l s o  be l ieved  t h a t  the  bureaucracy  a l s o  i n h ib i t e d  th e  

a c c e s s i b i l i t y  t o  t h i s  sou rce .

Media

This b roadly  de f ined  o r g a n iz a t i o n a l  group inc lu d es  th e  sources  o f  

t e l e v i s i o n ,  r a d i o ,  and newspaper. Even though two o f  th e s e  sou rces  o f
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information a re  highly  regu la ted  by the  government, the  e d i t o r i a l  p o l i ­

c ie s  o f  a l l  th ree  a re  defended by the  f i r s t  amendment. Page (1980) be­

l ieved  t h a t  the media was an important  source o f  curr iculum information,  

but i t  operated in a s u b t l e ,  a lmost subliminal way. As Jamsen (1980) 

s t a t e d ,

We a re  a l l  a t  the  mercy o f  t h i s  source.  We can choose 
what to  watch or  read ,  but we cannot con tro l  what i s  a v a i l ­
ab le  to  watch o r  read.

This premise c r e a t e s  many ques t ions  about the  value and q u a l i t y  o f  t h i s

source.  The p o t e n t i a l i t y  o f  t h i s  source i s  s tag ge r in g ,  but i s  d i f f i c u l t

to  a s se s s  in ac tua l  usage because o f  preference  and time v a r i a b le s .

Im plica t ions  fo r  This Study

The review of  l i t e r a t u r e  and in terv iews with information s p e c i a l ­

i s t s  was organized to  address  four  q ues t ions .  The responses to  these  

ques t ions  influenced t h i s  study from the i n i t i a l  s ta tement of  the  prob­

lem and the  de te rm ina t ion  of  resea rch  quest ions  to  the  methodology used 

to  g a th e r  da ta .

L is ted  below a re  fou r  important  im pl ica t ions  provided by the  l i t e r ­

a tu re  review and the  in te rv iews with information s p e c i a l i s t s :

1. There i s  a defined lega l  framework f o r  the  board o f  edu­
c a t i o n ' s  r o l e  in c u r r i c u l a r  decision-making, but boards 
o f  education do not g e n e ra l ly  give due weight to  t h i s  
a rea  in ac tua l  func t ion .

2. There i s  t h e o r e t i c a l  and p r a c t i c a l  support  ind ica t ing  
t h a t  the  decision-making process should involve a s tep  
f o r  c o l l e c t in g  data  and information in order  to  be e f ­
f e c t i v e .  C u r r i c u la r  decision-making i s  no exception;  
in f a c t ,  the  information ga ther ing  s tep  i s  considered 
e s s e n t i a l  to  the  process .

3. Curriculum information sources a v a i la b le  to  board mem­
bers  can be r e a d i ly  i d e n t i f i e d  and c l a s s i f i e d  in to  
c a t e g o r i e s .  The amount o f  usage of  individual  sources 
i s  unc lea r  a t  t h i s  time.
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4. In format ion  sources  a v a i l a b l e  to board members have a 
number o f  a t t r i b u t e s  and use  c h a r a c t e r i s t i c s .  These 
a t t r i b u t e s  and c h a r a c t e r i s t i c s  a r e  f e l t  to  have d i r e c t  
e f f e c t  on how o f t e n  and why board members use c e r t a i n  
cu rr icu lum  in fo rm at ion  sources  and r a r e l y  use o t h e r s .  
I n t e g r a t i n g  t h e  r e s e a r c h  by Nelson (1976) with th e  
in fo rm at ion  ga the red  in  t h i s  c h a p t e r ,  fo u r  major a t t r i  
bu tes  and use  c h a r a c t e r i s t i c s  were de te rmined.  They 
a re :

a .  Frequency o f  use

b. Technical  q u a l i t y

c .  Ease o f  use

d. Value



CHAPTER I I I

METHODOLOGY

This chap ter  has th ree  major s e c t io n s .  The f i r s t  i s  background in ­

formation on the  population o f  the  study and a descr ip t ion  o f  the sam­

p le .  Section two focuses on the  design components o f  the study. The 

f ina l  s e c t i o n ,  "Analysis Techniques," presents  a b r i e f  desc r ip t ion  o f  

the methods by which the  data  wil l  be analyzed.

Population o f  the  Study 

The s p e c i f i c  focus o f  t h i s  study was the  the  e igh ty - four  board o f  

education members in the  twelve public school d i s t r i c t s  in  Jackson 

County, Michigan.

In o rder  to determine v a l i d i t y  o f  t h i s  s tudy,  a re tu rn  f igure  o f  

eighty percent  was used. This f igure  was derived from consu l ta t ion  

with s t a f f  personnel in the  Office o f  Research Consultation a t  Michigan 

S ta te  Univers i ty .

Background Information

Jackson County i s  loca ted  in the  sou th-cen tra l  port ion o f  the  s t a t e  

with major north-south and east -west  I n t e r s t a t e s  running through the 

northern po r t ion .  These major highways give Jackson County res iden ts  

easy access to the s t a t e  cap i ta l  in Lansing ( t h i r t y - f i v e  miles) and to 

major midwestern c i t i e s  (D e t ro i t ,  n inety  miles ;  Toledo, n inety  miles ;  

and Chicago, two-hundred m ile s ) .  I n s t i t u t i o n s  o f  higher education are

48
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a lso  e a s i l y  a c c e s s ib le .  Michigan S ta te  U n iv e rs i ty ,  East Lansing ( t h i r ­

t y - f i v e  m i le s ) ;  Univers i ty  o f  Michigan, Ann Arbor ( f o r ty  m i l e s ) ;  Western 

Michigan U n ive rs i ty ,  Kalamazoo ( s ix ty  m i l e s ) ;  Spring Arbor College ( f iv e  

m i le s ) ;  and Albion College ( twenty-f ive  miles)  a re  a l l  w i th in  low-to-  

moderate commuting ranges.

There i s  a community co l lege  loca ted  1n Jackson County. I t s  e n r o l l ­

ment, programs, and f a c i l i t i e s  have been involved 1n a rap id  growth 

s p u r t ,  thus po in t ing  out th e  community's I n t e r e s t  1n h igher  educat ion .

A gr icu l tu re  i s  s t i l l  deeply rooted and th r iv i n g  in Jackson County. 

Even though the number o f  fu l l - t im e  farmers has decreased ,  a la rge  por­

t io n  o f  t i l l a b l e  land Is  being used fo r  a g r i c u l t u r a l  purposes.  The 

a v a i l a b i l i t y  o f  land has made i t  poss ib le  f o r  homeowners to  acquire  

bu i ld ing  s i t e s  with ex t ra  acreage a t  moderate p r i c e s .  This f a c t  has 

helped to  d i s t r i b u t e  the  populat ion throughout the  Country.

Jackson County i s  s im i l a r  t o  many Michigan counties  1n t h a t  i t  has 

one cen t ra l  population c en te r  ( the  c i t y  o f  Jackson, populat ion 48,000) 

and a number o f  sm a l le r  communities se rv ing  mainly a g r i c u l t u r a l  c en te r  

p o in ts .  I t  i s  a lso  s im i l a r  because o f  i t s  d i v e r s i t y  1n school d i s t r i c t  

s i z e s .  The s izes  range from c la s s  A through c la ss  D d i s t r i c t s ,  with 

the  major i ty  f a l l i n g  in to  the  c la s s  3 and c la s s  C ranges .  The many na­

tu ra l  lakes 1n Jackson County a f f e c t  th e  demographic s t a t i s t i c s  and, in 

t h i s  fash ion ,  Jackson County i s  unique among Michigan coun t ies .

The general nature  o f  Jackson County school d i s t r i c t s  seems to  

have been prominently inf luenced by i t s  a g r i c u l t u r a l  and Republican 

h e r i t a g e .  Even though th e re  has been a minor population s h i f t  1n the  

county,  urban to  u rban-fr inge  and r u r a l ,  the  general na tu re  o f  the  

school d i s t r i c t s  has remained f a i r l y  cons tan t  over the  pas t  ten  y e a r s .
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In an I n te rv ie w ,  Smith (1979) confirmed t h i s  In f lu e n c e  In h is  s ta tem en t  

t h a t :

Jackson County p u b l ic  schools  have been run In  a conser ­
v a t iv e  manner as long as  I can r e c a l l .  The people  o f  Jack­
son County, by t h e i r  very n a t u r e ,  demand t h i s  type  o f  school 
d i s t r i c t .  The changes t a k in g  p lace  In Jackson County schools  
seem to  be brought about  by th e  I n c re a s e  In  whi te  c o l l a r  
workers ,  t e a c h e r  unionism, and the  I n f l a t i o n a r y  t r e n d s  o f  
ou r  t i m e s .

The general  n a tu re  o f  Jackson County 1s a l s o  r e f l e c t e d  In  th e  make­

up and general  p h i lo so ph ica l  v iewpoint  o f  Jackson County school board 

members. Data r eg a rd in g  respondents  were s o l i c i t e d  in  th e  p re fa ce  o f  

t h e  survey  in s t ru m e n t ,  but  s u r p r i s i n g l y  only  f i f t y - t h r e e  pe rc en t  e l e c t e d  

t o  supply  th e se  d a ta .  For t h i s  r e a so n ,  i t  was deemed n o t  usefu l  to  I n ­

c lude  In the  body o f  th e  d i s s e r t a t i o n .  From what da ta  t h e r e  a r e ,  1 t  

would appear  t h a t ,  wi th  th e  excep t ion  o f  th e  two l a r g e s t  school d i s ­

t r i c t s ,  school board members in  Jackson County seem to  be f a i r l y  r e p r e ­

s e n t a t i v e  o f  t h e  communities be ing se rv ed .  As in  most a re a s  in the  

s t a t e  o f  Michigan, th e  l a rg e  school d i s t r i c t s '  boards o f  educa t ion  a re  

comprised o f  a m a jo r i ty  o f  bus iness  and p r o f e s s io n a l  p e rso ns .  Age and 

sex c l a s s i f i c a t i o n s  o f  Jackson County school board members seem to  be 

c o n s i s t e n t  with  boards o f  educa t ion  th roughout  Michigan as a re  the  s t a ­

t i s t i c s  denoting  family s i z e  and th e  number o f  c h i l d r e n  p r e s e n t l y  In
l*

p u b l ic  K-12  s c h o o ls .

This s tudy d e a l t  with th e  K-12 d i s t r i c t s  under the  j u r i s d i c t i o n  

umbrella  o f  the  Jackson County In te rm ed ia te  School D i s t r i c t .  The d i s ­

t r i c t s  a r e :

Columbia Centra l  School D i s t r i c t  

Concord Community Schools 

Eas t  Jackson Pub l ic  Schools
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Grass Lake Community Schools 

Hanover-Horton School D i s t r i c t  

Jackson Public Schools 

Michigan Center School D i s t r i c t  

Napoleon School D i s t r i c t  

Northwest School D i s t r i c t  

Sprlngport  Public Schools 

Vandercook Lake Public Schools 

Western School D i s t r i c t

Using the  Information and Comparative Data Report (1979), sp e c i f ic  

background information on the twelve school d i s t r i c t s  in the  study pop­

u la t ion  was reported in Table 1.

Design Components

Instrument

A quest ionnaire  technique was se lec ted  as the  c o l l e c t io n  source.  

This s e l e c t io n  was based upon the  ease o f  use and the po ten t ia l  o f  ga­

ther ing  data from the l a r g e s t  number o f  respondents within  the defined 

population.

The actual  design o f  the  quest ionnaire  was c lose ly  a l igned with 

the  s ix  research quest ions .  These questions a re :

1. What a re  the  information sources used by board members 

in curriculum decision-making?

2. In comparing the information sources they use ,  how do 

board members rank t h e i r  frequency o f  use?

3. In comparing the information sources they use ,  how do 

board members rank t h e i r  technical  qua l i ty?
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Table 1. Jackson County 
In te rm ed ia te  School D i s t r i c t

School 1978-79 
D i s t r i c t  Membership

S t a te
Equal ized
Valuation

S.E.V.
Child

Total 
Mi 11 age 

Levied

Columbia Central 2,271 82,050,472 36,130 29.10

Concord 1,135 26,914,607 23,713 35.35

East  Jackson 1 ,769 40,024,638 22,626 35.23

Grass Lake 946 30,809,095 32,568 29.15

Hanover-Horton 1,327 42,225,107 31,820 26.15

Jackson Public 10,701 342,560,033 32,946 35.63

Michigan Center 1,715 49,710,063 28,985 31.26

Napoleon 1,867 47,858,923 25,634 30.29

Northwest 3,911 114,619,944 29,307 31.05

Spr ingpor t 1,155 32,326,212 27,988 30.10

Vandercook Lake 1 ,317 19,583,809 14,870 28.00

Western 2,312 63,171 ,152 27,323 31.70

4. In comparing th e  Informat ion  sources they use ,  how do -

board members rank ease  o f use?

5. In comparing th e  in formation  sources they use ,  how do

board members rank t h e i r  r e l a t i v e  value?

6 . What in fo rm ation  sources would board members l i k e  to 

have a v a i l a b l e  and a c c e s s ib le  t h a t  a re  not a t  t h i s  time?

The f i r s t  concern was to  develop an Inst rument  t h a t  could be pro­

duced so t h a t  1t  was concise  but  c l e a r  in  the  language and d i r e c t io n s  

used ,  p resen ted  1n a format t h a t  was not  fo rbodlng ,  and was ab le  to  

c on ta in  the  necessa ry  da ta -producing  i tem s.
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The quest ionnaire  was developed with two major pa r ts  (Appendix A}. 

The f i r s t  was designed to  assess  the  Information sources board members 

are  a c tu a l ly  using now 1n making c u r r i c u la r  dec is ions .  In order  to  ac­

complish th i s  t a s k ,  respondents in the  study were asked to rank (#1 — 

hlghes t  to #10—lowest) the  ten information sources they used most f r e ­

quently 1n helping with t h e i r  c u r r i c u la r  decision-making.

Information sources were l i s t e d  on an information source assessment 

char t  on a random b a s i s .  There was no grouping, as to  information source 

ca teg o r ie s .  On t h i s  same c h a r t ,  respondents were asked to then rank 

only th e  ten sources marked In the  "Frequency o f  Use" column. The rank 

weighting was again #1—highest  to  #10— lowest. The f ina l  task on the 

assessment char t  was to  make any general comments on the ten Information 

sources they had ranked.

The second major p a r t  o f  the  quest ionnaire  had three  sec t io n s .  

Section A was designed to  gain data on those sources r a re ly  used by 

board members in t h e i r  c u r r i c u l a r  decision-making a c t i v i t i e s .  P a r t i c i ­

pants in the  study were asked to use the  unused sources on the informa­

t io n  source assessment char t  in l i s t i n g  t h e i r  responses on the modified 

c har t  provided. Rationale  for  non-use o f  these sources was indicated 

by checking s p e c i f i c  columns on the  char t  or  giving o ther  reasons in 

the  space provided.

Section B was designed to  be open-ended quest ion presented 1n a 

general comment format to  determine what sources o f  curriculum informa­

t io n  board members would l i k e  to  have ava i lab le  and a c c ess ib le ,  but are 

not a t  t h i s  time.

The design o f  Section C was c rea ted  to  glean any o ther  comments 

t h a t  board members had regarding t h e i r  use o r  non-use o f  curriculum



54

Informat ion  sources 1n the  decision-making p ro ce ss .  This ques t ion  was 

a l so  p resen ted  In an open-ended, general comment format .

P i lo t  Study

Using a school d i s t r i c t  o u t s id e  o f  Jackson County (L es l ie  Public  

Sch o o ls ) ,  a p i l o t  s tudy  was completed.  This p i l o t  s tudy was done 1n an 

a t tem pt  t o  In c re ase  the  r e l i a b i l i t y  o f  the  ques t ions  used 1n the survey 

in s t rum ent  p r i o r  to  use with the  s tudy  popu la t ion .

The p i l o t  s tudy co n s i s ted  o f  a l e t t e r  o f  In t ro d u c t io n  and a modi­

f ied  q u e s t io n n a i r e  (Appendix B). M odif ica t ion  o f  the  qu e s t io n n a i re  

was in  the  form o f  a d d i t io n a l  ques t ions  a t  th e  end o f  th e  p i l o t  s tudy 

q u e s t io n n a i r e  to  gain r ea c t io n s  on the  in s t ru m e n t ' s  i n s t r u c t i o n s  and 

format.

Comments rece ived  from th e  p i l o t  s tudy were h e l p f u l ,  in  t h a t  they 

repo r ted  no major problems with the  survey ins t rument  in  i t s  o r i g in a l  

form. Because o f  t h i s  in fo rm a t io n ,  the  qu e s t io n n a i re  was then ready to  

be adm in is te red  t o  the  study popu la t ion .

A dm in is t ra t ive  D e ta i l s

The su p e r in tend en ts  in  each o f  the  twelve school d i s t r i c t s  were 

informed o f  th e  r e s e a r c h e r ' s  i n t e n t  to  use board members in t h e i r  

school d i s t r i c t s  fo r  t h i s  s tudy .  This took p lace  by the  r e s e a r c h e r ' s  

making a formal p r e s e n ta t io n  t o  a l l  supe r in ten den ts  a t  a monthly meet­

ing o f  th e  Jackson County S u p e r in te n d en t ' s  A ssoc ia t io n .

Anonymity o f  th e  respondents '  r e p l i e s  was emphasized. No i n d i v i ­

dual r e p l i e s  were given to  th e  su p e r in ten den ts  o r  to  o th e r  board o f  ed­

uca t ion  members. The survey ins t ruments  were coded so t h a t
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non-respondents  could  be c o n ta c ted  in  o r d e r  t h a t  th e  r e tu r n  f i g u r e  o f  

e ig h ty  p e rcen t  could be ach ieved .

The q u e s t io n n a i r e s  were d i s t r i b u t e d  through th e  r e g u l a r  m a l l .  En­

c lo sed  with  each q u e s t io n n a i r e  was a stamped, r e tu r n  address  envelope 

to  mail back th e  completed survey  in s t ru m e n t .

Return r a t e  f o r  th e  q u e s t io n n a i r e s  was e ig h t y - f o u r  pe rc en t  (seven­

t y - o n e ) .  Of t h e  q u e s t io n n a i r e s  r e t u r n e d ,  two were completed improperly  

and one o t h e r  d id  not  c o n ta in  enough In fo rm at ion  to  make i t  u sab le  in  

th e  s tu d y .  The c o r r e c t e d  f i g u r e  o f  s1xty-n1ne responses  was used as 

th e  bas is  f o r  da ta  I n t e r p r e t a t i o n .

Ana lys is  o f  the  Data

The da ta  were analyzed  by sev e ra l  methods. These methods v a r ie d  

as the  r e s e a r c h e r  a t tem pted  to  deal with  th e  s i x  re s e a rc h  q u e s t io n s .

An a d d i t i o n a l  need f o r  v a r ia n ce  i n  t h e  d a ta  a n a l y s i s  was th e  d i f f e r e n c e  

in format and p r e s e n t a t i o n  o f  t h e  s p e c i f i c  s e c t i o n s  in  th e  survey i n ­

s t rum ent .

Whenever p o s s i b l e ,  da ta  were analyzed  us ing  rank ,  f r equency ,  and 

composite score  p r o f i l e s  r e p re s e n te d  g r a p h i c a l l y .  This was coupled 

with  w r i t t e n  e x p la n a t io n s  to  p reven t  t a b l e  d i s t o r t i o n  on th e  p a r t  o f  

the  r e a d e r .

In th o se  s e c t i o n s  where th e  responses  were open-ended,  th e  da ta  

were c a te g o r iz e d  and p resen ted  in  a fash ion  t h a t  r e p r e s e n te d  s p e c i f i c  

and g e n e ra l i z e d  responses  in  a c o n c i s e ,  but  r e p r e s e n t a t i v e  manner.

In formation  sources  were c a t e g o r i z e d  by de te rmin ing  th e  source  

o r i g i n  (p eo p le ,  l i t e r a t u r e ,  o r  o r g a n i z a t i o n ) .  A simple  numerical  com­

p a r a t iv e  a n a ly s i s  was done to  enab le  conc lus ions  to  be drawn. The
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resea rche r  c r i t i c a l l y  evaluated  and I n t e r p r e t e d  the  responses as they 

per ta ined  to  the  s p e c i f i c  research  ques t ions  o f  t h i s  s tudy.



CHAPTER IV

ANALYSIS OF DATA

The purpose o f  t h i s  ch ap te r  was to p re s e n t  an a n a ly s i s  o f  th e  data  

c o l l e c t e d  in t h i s  s tu dy .  A t o t a l  o f  s i x  resea rch  ques t ions  were in ves ­

t i g a t e d .  The r e l e v a n t  da ta  ga thered  t o  answer each o f  th e se  r esea rch  

ques t ions  i s  presen ted  in  the  o rd e r  o f  appearance in  Chapter I I I .

This chap te r  i s  d ivided in to  t h r e e  s e c t i o n s .  The f i r s t  inc ludes  

the  p r e s e n ta t io n  and a n a ly s i s  o f  da ta  on the  s i x  r esea rch  q u e s t io n s .  

Sec t ion  two deals  with da ta  p re s e n ta t io n  and a n a ly s i s  on the  c a te g o r ie s  

o f  information  sou rces .  The t h i r d  s e c t io n  I s  an I n t e r p r e t a t i o n  o f  the  

c h ap te r .

P re se n ta t io n  and Data Analysis  
on th e  Six Research Questions

The ranking o f  responses given in th e  in formation  source  a s s e s s ­

ment c h a r t  was r e i n t e r p r e t e d  by a s s ig n in g  a new reverse -weigh ted  value 

to  each ranked response .  The rev e rse -w e ig h t ing  system gave the  ques­

t i o n n a i r e  rank o f  one the  weighted value o f  t e n ;  converse ly ,  th e  ques­

t i o n n a i r e  rank o f  t en  was given a weighted value o f  one (see  Table 2 ) .  

This reve rse -w e igh t ing  system was used so t h a t  the  da ta  from t h i s  s tudy 

could be presen ted  in  a graphic  form e a s i l y  i n t e r p r e t e d  by th e  r ea d e r .  

As th e  reader  views th e  t a b l e s  con ta ined  in  t h i s  s tu d y ,  the  g r e a t e r  

value w i l l  be rep re sen ted  by th e  h ig h es t  numerical f i g u r e .

RQl: What a re  th e  information  sources  used by board
members in  c u r r i c u l a r  decis ion-making?

57
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Table 2. Reverse-Weighting System

Questionnaire Rank Reverse-Weighting Value

1 .0 10.0

1 .5 9 .5

2 .0 9 .0

2 .5 8 .5

3 .0 8 .0

3.5 7.5

4 .0 7 .0

4 .5 6.5

5.0 6 .0

5.5 5.5

6 .0 5.0

6 .5 4 .5

7 .0 4 .0

7 .5 3.5

8 .0 3.0

8 .5 2 .5

9 .0 2 .0

9.5 1.5

10 .0 1 .0

The d a ta  r e l e v a n t  to  the  f i r s t  r e s e a rc h  q ue s t io n  (RQ^) i s  con­

t a in e d  1n Table 3. Of s i g n i f i c a n c e  t o  th e  r e a d e r  i s  the  in fo rm at ion  

con ta ined  1n t h e  columns e n t i t l e d  "Number o f  Responses" and "Pe rcen t  

o f  Total  Responses."  Two s o u r c e s ,  "Your Own Experiences" and



Table 3. Information Source Indications and Frequency o f Use Responses

Number o f  Percent o f Average Composite
Information Source Responses♦ Total Responses Rank S co re^

Your Own Experiences 69 100% 10.0 690
SupeH ntendent 69 100 9.0 621

Prlnclpals 62 90 7.5 465

Teachers 59 86 6.3 372

Other School Board Members 58 84 5.9 342

Parents 63 77 4.3 228

Community Members 50 72 6.1 305

Students 40 58 3.6 144

Specialized Professional S ta ff 37 54 4.7 174

M.A.S.B. 32 46 5.0 160

Outside Experts/Consultants 29 42 4.2 122

Family Members 23 33 3.2 74

Central Office S ta ff 23 33 4.6 92

L Itera tu re—Professional Organlzatlons 19 28 3.4 65

M.D.E. 18 26 2.5 45

M.E.A. 12 17 2.0 24

Media 11 16 2.3 25

Educational L ite ra tu re 10 14 1.5 15

U niversity L ibraries 6 9 1.0 6

U niversity S ta ff 5 7 1.4 7

General L ite ra tu re 5 7 1.0 5

♦Respondents were lim ited  to  ten  responses.
♦♦Composite score calcu la ted  by m ultiplying the average rank times the number o f  responses.
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"Super in tenden t ,"  rece ived  s1xty-n1ne responses fo r  a one hundred per­

cen t  r a t i n g ;  while  two responses ,  "U n ivers i ty  S ta f f "  and "General L i t ­

e r a t u r e , "  rece ived  only f iv e  responses each fo r  a seven pe rcen t  t o t a l  

response r a t i n g .  I n t e r p r e t a t i o n  o f  the  da ta  conta ined  In t h i s  t a b l e  

shows t h a t  a l l  l i s t e d  sources o f  curr iculum Informat ion  were used by 

some o f  the  respondent board members. Any f u r t h e r  I n t e r p r e t a t i o n  o f  

the  da ta  in  t h i s  t a b l e  1s r e l e v a n t  to  RQ2 and wil l  be addressed nex t .

RQ2 : In comparing Information sources they u se ,  how do
board members rank t h e i r  frequency o f  use?

Table 3 a l s o  con ta ins  da ta  r e l e v a n t  to  the  answer o f  t h i s  research  

q u e s t io n .  These da ta  were compiled from a t a b u la t io n  o f  the  rankings 

given 1n the  "Frequency o f  Use" column in  the  information  source a s ­

sessment c h a r t .  In o rde r  to  a sse ss  the  raw d a t a ,  the read e r  should

address  h im /h e r s e l f  to  th e  "Average Rank" and "Composite Score" c o l ­

umns.

I t  i s  i n t e r e s t i n g  to  note t h a t  only two c a te g o r i e s  rece ived  a r e ­

sponse from a l l  board members who p a r t i c i p a t e d  in  the s tudy .  These 

two sources were "Your Own Experiences" and "Super in tenden t ."  Even 

though "Teachers ,"  " P r i n c ip a l s , "  and "Other School Board Members" r e ­

ceived e ig h ty - f o u r  p e rcen t  o r  b e t t e r  o f  th e  re sp on ses ,  t h e i r  average 

ranks were s i g n i f i c a n t l y  below "Your Own Experiences" and "Super in ten­

d e n t . "  This i s  a l so  r e f l e c t e d  in  a comparison o f  the  composite scores  

o f  th e  f i r s t  f iv e  information  sources l i s t e d  in  Table 3.

Other findings o f  in te re s t were the re la t iv e ly  high response f ig ­

ures o f "Students" and "Parents" as compared w ith  th e ir  average rank

and composite scores th a t were noticeably lower. Also o f note were
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th e  s u p r i s l n g l y  low average  rank I n d i c a t i o n s  and composite  s c o re s  f o r  

"Family Members" and "M.D.E." so u rc es .

In  summarizing t h e  d a ta  on RQ2 , t h e  ten  h ig h e s t  ranked curr icu lum  

In formation  sco res  by board members have been I d e n t i f i e d .  F igure  4 In ­

d i c a t e s  th e  ten  h ig h e s t  ranked sou rces  1n th e  a re a  o f  "Frequency o f  

Use."

The f i v e  low est  ranked cu rr icu lum  In fo rm at ion  sources  were a l s o  

i d e n t i f i e d .  Figure  5 r e f l e c t s  a t a b u l a t i o n  o f  the  composite  sco res  o f  

t h e se  so u rc es .

In a n a lyz ing  th e  lowest  ranked s o u r c e s ,  i t  became ap pa ren t  t h a t  

t h e r e  was g e n e ra l ly  a d i r e c t  r e l a t i o n s h i p  between th e  number o f  times 

a source  was s e l e c t e d  and th e  average  rank .  As Figure  5 I n d i c a t e s ,  

two sources  ("General L i t e r a t u r e "  and " U n iv e r s i ty  L i b r a r i e s " )  rece iv ed  

th e  lowest  average rank o f  1 . 0 .

A review o f  t h e  da ta  showed t h a t  t h e r e  were no p e r t i n e n t  "General 

Comments" w r i t t e n  r e l e v a n t  t o  t h i s  r e sea rch  q u e s t io n .

RQ3 : In comparing the  in fo rm at ion  sources  they  u se ,  how
do board members rank t h e i r  t e c h n ic a l  q u a l i t y ?

Relevant  da ta  needed to  answer RQ3 a re  l o c a te d  in  Table 4 . Data 

f o r  t h i s  r e sea rch  q u es t io n  were compiled from a t a b u l a t i o n  o f  t h e  rank­

ings given in  th e  "Technical  Q ua l i ty"  columns 1n the  in fo rm a t io n  source 

assessment  c h a r t .

As th e  respondents  were fo rced  to  c r i t i c a l l y  ana lyze  the  c u r r i c u ­

lum In fo rm at ion  sources  they  used ,  th e  rank o f  the  In d iv id u a l  source  

now moves away from a d i r e c t  r e l a t i o n s h i p  to  th e  number o f  responses  

r e c e iv e d .  As one views t h e  "Average Rank" column In Table  4 ,  1 t  be­

comes apparen t  t h a t  the  top  f i v e  sources  in  t o t a l  responses had
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Figure 3 . Frequency o f Use
Ten Highest Ranked Information Sources
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Figure 4. Frequency o f Use:
Five Lowest Ranked Information~Sburces
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Table 4. Technical Quality Responses

Number o f Average Composite
Information Source Responses* Rank Score**

Your Own Experiences 69 7.7 531

Superintendent 69 9.5 656

Principals 62 7.3 453

Teachers 59 6.3 372

Other School Board Members 58 6.1 354

Parents 53 2.7 143

Community Members 50 3.1 155

Students 40 3.4 136

Specialized Professional S ta ff 37 6.4 237

il.A.S.B. 32 5.1 163

Outside Experts/Consultants 29 5.3 154

Family Members 23 1.6 37

Central Office S ta ff 23 7.1 163

L itera tu re—Professional Organizations 19 5.2 99

M.D.E. 18 5.8 104

M.E.A. 12 4.2 50

Media 11 1.4 15

Educational L itera tu re 10 4.5 45

University L ibraries 6 7.3 44

U niversity S ta ff 5 7.0 35

General L ite ra tu re 5 ■1.2 6

* Respondents were lim ited  to  ten responses.
** Composite scores calcu la ted  by m ultiplying the average rank times the number o f responses.
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moderate to  s i g n i f i c a n t  d i f f e ren c e s  1n average rankings .  Looking a t  

the  lower f iv e  so u rces ,  based on t o t a l  response f i g u r e s ,  the  s l g n i f i -  

cance o f  the  average rank score  becomes apparen t .

Based on the  f indings  In Chapter 2, " P a ren ts ,"  "S tudents ,"  and 

"Community Members" did not  f a re  well 1n t h i s  information source a t t r i ­

bu te .  One o f  th e  s u r p r i s i n g  f igu res  was the  extremely low average rank 

given to  "Family Members.” As shown by Table 4 ,  t h i s  g r e a t ly  a f f e c te d  

the  composite score  fo r  t h i s  information source .  Another Item o f  note 

was th e  r e l a t i v e l y  high average rank given to  "Your Own Experiences."

The c a l c u l a t i o n  o f  composite scores fo r  each curr iculum Informa­

t io n  source in  the  "Technical Quality" area a lso  changed the  r e l a t i v e  

ord inal  po s i t io n  o f  a number o f  the  sources .  Again using the  composite 

scores as the  f ina l  ranking f a c t o r ,  Figure 6 r ep o r t s  the ten  h ighes t  

regarded sources in the  area o f  "Technical Q ua l i ty ."

The data  1n Figure 6 shows t h a t  some sources were able  to move 

In to  the  ten h igh es t  ranked information sources ("Technical Quali ty")  

by achieving a moderately la rge  average rank,  thus o f f s e t t i n g  a lower 

number o f  t o t a l  responses .  "Spec ia l ized  P rofess iona l  S t a f f , "  "Central 

Off ice  S t a f f , "  "M.A.S.B.," and "Outside Experts /Consul tan ts"  were the 

sources achieving  t h i s  s t a t u s .

Another method by which "Community Members" moved in to  t h i s  s e l e c t  

group o f  ten  was by g e t t i n g  a la rge  number o f  responses t h a t  o f f s e t  the 

r e l a t i v e l y  low average rank.

The data  contained In Figure 7 presents  noteworthy comparisons o f  

average rank and t o t a l  number o f  responses o f  the  lower ranked Informa­

t io n  sou rces .  "Univers i ty  S t a f f , "  "Family Members," and "Univers i ty
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Figure  6 . Technical Q u a l i ty :  Five Lowest
Ranked Information Sources
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L ib ra r ie s "  a re  sources which exemplify t h i s  method o f  achieving higher 

composite scores .

General comments made by respondents r e l a t i n g  to  the  area  o f  

"Technical Quality"  are  genera l ized  below:

1. "Information from s tu d en ts  was h e lp f u l ,  but prejudiced 
according to  t h e i r  exper iences ."

2. "Teachers s p e c i a l i z e  in the  curr iculum."

3. "I have high dependence on the  su p e r in te n d e n t ' s  t e c h n i ­
cal knowledge. This i s  one reason we h ired  him."

4. "This category ( 'Technica l  Q u a l i ty ' )  i s  not as impor­
t a n t  as the  value ca tegory ."

5. (NOTE: Comments regard ing  M.D.E. were both favorable 
and unfavorable  as suggested by these  quo tes . )

"M.D.E. has th e  people to  provide highly  technica l  
and accura te  information to  school boards."

"Some information received from the M.D.E. was not 
acc u ra te ."

6 . "Before I r e a l l y  t r u s t  a p r i n c i p a l ,  I must get to  know 
him and have some idea o f  h is  s k i l l s . "

RQ4 : In comparing the  information sources they use ,  how
do board members rank ease o f  use?

Relevant data needed to answer RQ4 are  loca ted  in Table 5. Data 

fo r  t h i s  research  quest ion were compiled from a t ab u la t io n  o f  the  rank­

ings given in the  "Ease o f  Use" column in the  information source a s ­

sessment c h a r t .

The information sources which received the  top f iv e  t o ta l  r e ­

sponses a lso  received  most o f  the  high average ranks in the  "Ease o f  

Use" a rea .  Notable depar tu res  from t h i s  t rend  were (1) "Media" which 

received an 8.1 average rank d esp i te  rece iv ing  only eleven responses,  

and (2) "Family Members" which received an extremely high average o f

9.1 while garnering a moderate tw enty- three  responses.



Table 5. Ease o f Use Responses

Number of Average Composite
Information Source Responses* Rank Score**

Your Own Experiences 69 10.0 690
Superintendent 69 9.5 656

Principals 62 8.6 533
Teachers 59 7.1 419
Other School Board Members 58 7.6 440
Parents 53 5.5 292
Community Members 50 5.1 255
Students 40 4.6 184
Specialized Professional S ta ff 37 6.7 248
M.A.S.B. 32 4.7 150
Outside Experts/Consultants 29 3.4 99
Family Members 23 9.1 209
Central Office S ta f f 23 7.0 161
L itera tu re—Professional Organizations 19 5.1 97
M.D.E. 18 2.3 41
M.E.A. 12 2.0 24
Media 11 8.1 89
Education L itera tu re 10 2.3 23
University Libraries 6 1.2 7
University S ta f f 5 2.4 12
General L itera ture 5 4.5 23

•Respondents were limited to  ten responses.
••Composite score calculated by multiplying the average rank times the number o f  responses.
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Those sources rec iev lng  r e l a t i v e l y  low average rankings, but mo­

dera te  responses were "Outside Experts/Consultants"  and "Students ."

Figure 8 denotes the  ten h ighes t  ranked information sources 1n the 

area o f  "Ease o f  Use." The data showed t h a t ,  with the  exception o f  

"Special ized Education S taff"  and "Family Members," the  response f igures  

played a major ro le  1n defin ing t h e i r  pos i t ions  1n th i s  rep re sen ta t io n  

o f  the  da ta .

In the  "Ease o f  Use" a rea ,  the  f ive lowest ranked information 

sources are  reported in Figure 9. Of i n t e r e s t  in these data are  the  

d isp ropor t iona te  average rank o f  "General L i te ra tu re"  and the higher 

response f igures of  "Education L i te ra tu re"  and "M.E.A."

The following are  summarized general comments made by respondents 

pe r ta in ing  to  the area o f  "Ease o f  Use."

1. "Teachers a re  very easy to use. I can always go see 
them a t  school or  request  t h e i r  presence a t  a board 
meeting or board study sess ion ."

2. "The media i s  easy to use , but I have to  be careful  as
to what I watch or  read i f  i t  i s  going to be o f  any use ."

3. "With the curren t  gas s i tu a t io n ,  I am not going to t rave l  
f a r  to  get to  an information source.  I wil l get by 
with local sources or  use the  telephone."

4. "Outside consul tan ts  are  not  easy to  use. They cost  
money. Today's schools do not have any to  spare ."

5. "I do not have time to t r y  to read a l l  the l i t e r a t u r e  
t h a t  i s  a v a i la b le .  This job (board member) takes more 
of  my time each yea r ."

6 . "How do you use the  M.D.E. as an information source?
I do not know!"

RQ5 : In comparing information sources they use,  how do
board members rank t h e i r  r e l a t i v e  value?



71

Figure 7 . Ease o f Use: Ten Highest
Ranketf Information Sources
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Figure 8 . Ease o f  Use: Five Lowest
Ranked Inform ation Sources
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There were two sources o f  data re levant  t o  RQ5 . They are  located 

in (1) Table 6 , a tab u la t io n  o f  rankings given 1n the  "Value" column 1n 

the Information assessment c h a r t ;  and (2) Table 7, a compilat ion o f  data 

from Par t  I I I - -S e c t io n  A.

High and low average ranks and cumulative composite scores were 

In te rspersed  throughout the  t a b l e .  Again, the  four sources t h a t  had 

the  most responses were able  to a lso  get high average ranks. "Central 

Office S ta f f"  and "Special ized Professional  S ta f f"  were s tandouts as 

they received f a i r l y  high average ranks in comparison to  t h e i r  response 

f ig u re s .  The high average rank o f  "University  S ta f f"  was a lso very no­

t i c e a b l e .

The M.E.A. received a d ispo rpo r t iona te ly  low average rank o f  1 .3 .  

Also, "Students" and "Family Members" received moderately low average 

rankings in  t h i s  a rea .  This caused t h e i r  composite scores to decrease 

d isp ropor t iona te ly  to t h e i r  ersponse f igu res .

The rankings and composite scores o f  the ten h ighes t  information 

sources in the  "Value" area are  contained in Figure 10. Data from 

t h i s  graphic represen ta t ion  in d ica te  a f a i r l y  s t a b le  d i s t r ib u t io n  o f  

composite scores and average rankings. The exception to  t h i s  d i s t r i b u ­

t io n  o f  composite scores and average rankings. The exception to th i s  

d i s t r i b u t i o n  should be noted by comparing the high average rank o f  

"Special ized Professional  S taf f"  and "Central Office S ta f f"  to t h e i r  

number o f  responses.

The f ive  lowest ranked information sources In t h i s  area are  r e ­

ported in Figure 11. Two sources provided variances to the  normal 

d i s t r ib u t io n  o f  the  da ta .  The M.E.A. received the second lowest aver­

age rank,  while s t i l l  receiv ing  the  highes t  number o f  responses o f  the



Table 6. Value Responses

Number o f Average Composite
Information Source Responses^ Rank S c o r e ^

Your Own Experiences 69 8.8 607

Superintendent 69 9.1 628
Principals 62 8.5 527

Teachers 59 8.2 527
Other School Board Members 58 7.4 429
Parents 53 5.1 270
Community Members 50 4.6 230
Students 40 3.8 152
Specialized Professional S ta f f 37 7.0 259
M.A.S.B. 32 5.0 160
Outside Experts/Consultants 29 4.3 125
Family Members 23 3.7 85
Central Office S t a f f 23 7.0 161
Li t e r a tu re —Professional Organi zations 19 4.6 87
M.D.E. 13 5.2 94
M.E.A. 12 1.3 16
Media 11 2.1 23

Education L i te ra tu re 10 2.5 25
University Libraries 6 2.5 15
University S ta f f 5 4.1 21
General L i tera ture 5 1.2 6

♦Respondents were l imited to ten responses.
♦♦Composite score calculated by multiplying the average rank times the number o f  responses.



Table 7, Rarely Used Information Sources

Information Source 

University  Libraries

Education L i tera ture  

Media

Outside Experts/Consultants 

M.E.A.

M.D.E.

University S ta f f

A* B** £***

37 53 0

Specialized Professional S ta f f

General L i te ra tu re

29 48

0 27

18

39

27

41

41

13

36

46

0

49

1

28

3

8

57 52

Other Reasons

"Distance from school d i s t r i c t , "
"I have never used a unversi ty l ib r a ry . "  
"Where do I s t a r t ?  Too large a place."

"No time to read a l l  the things ava i lab le ."

"I c a n ' t  choose what's in the newspaper."
"TV shows and the news show only a pa r t  of  

the s to ry ,"

"Too expensive!!"
"I don ' t  know who is  ava i lab le ."

"Biased."
"How do you get to them?"

"How do you get to them?"
"I don ' t  know whether to  believe them."

"Too much theory—I need things th a t  will 
work in my school d i s t r i c t . "

"Too expensive and hard to know which uni­
v e rs i ty  to use."

"I wish we had more o f  these teachers ,  but 
our school budget cannot afford them."

"General L i te ra tu re  covers too many top ics ."  
"Which ones should I use?"



Table 7, continued

Information Source 

Community Members

Central Office S ta f f  

Students

M.A.S.B.

I.S.D.

Business/Industry

A* B** C***

0 42 26

0 0 0

0 32 15

0 1 0

4 4 0

2 3 0

Other Reasons

"They seem to be complacent."
"I don ' t  know how to get t h e i r  representa­

t iv e  opinions."

"lie don ' t  have any in our d i s t r i c t . "

"Their information and opinions are not 
dependable."

"Not enough of  the kind o f  information I 
can use in the Journal ."

"What do they do in curriculum?"

* Unfamiliar with source
** D i f f icu l t  to  use

*** Low in technical  qua l i ty
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Figure 10. Value: Five Lowest
Ranked Inform ation Sources
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f ive  sources reported  on t h i s  graph. Even though the  "University S ta f f"  

was t i e d  fo r  the lowest number o f  responses,  1t  s t i l l  received the 

h ighes t  average rank.

Another method o f  ga ther ing data on t h i s  research quest ion was to 

have board members Id en t i fy  the  curriculum information sources they 

ra re ly  used. This non-use i s  a value judgment and i s  usual ly  based on 

a number o f  f a c to r s .  Table 7 repor ts  the  r a re ly  used sources and the 

reasons why board members did not use them.

Not a l l  respondents l i s t e d  f ive  r a r e ly  used information sources. 

Most respondents did check a t  l e a s t  two reasons why they did not use 

the  source on a regu la r  ba s i s .

Respondents were asked to  w r i te  general comments they had r e l a t in g  

to an information source.  The quotat ions below represent  general c a te ­

gories o f  comments received on the  "Value" area:

1. "The M.E.A. i s  very biased ,  and I do not use i t  very 
o f ten ."

2 . "Other board members re ly  on those  members o f  the board 
who do t h e i r  'homework.' This does not make for good 
d e c i s io n s ."

3. "The M.A.S.B. needs more board members to  become involved.
I f  they d id ,  they would see the  real value o f  the organi­
za t ion ."

4. "I depend on his (superin tendent)  information and knowl­
edge."

5. "Community Members #1 in value. A schoo l 's  curriculum 
should meet the community's needs."

6 . "The M.D.E. i s  a valuable  source,  but I do not often 
use i t . "

7. "We must have input  from the teachers  on curriculum i f  
we a re  going to do a good job o f  providing for  the edu­
cat ion o f  our s tu d e n ts ."
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8 . "The r i g h t  ou ts ide  c on su l tan ts  and exper t s  can be o f  
rea l  value to the  school board."

RQg: What Information sources would board members l i k e  to
have a v a i l a b l e  and a cc e s s ib le  t h a t  a re  not  a t  t h i s  time?

Data fo r  t h i s  research  quest ion  was taken from the  responses to  

the  open-ended quest ion  on P a r t  I I I —Section B and P a r t  I I I —Section C 

o f  th e  q u e s t io nn a i re .

There was a low number o f  responses ( f i f t e e n )  to  t h i s  quest ion .

The remarks are  genera l ized  below by using re p re se n ta t iv e  comments:

1. "Specia l ized  p ro fess iona l  s t a f f .  We do not have enough 
o f  these  persons in  our d i s t r i c t .  I t  would be nice  to 
have s p e c i a l i s t s  in a l l  o f  the  major curr iculum a re a s . "

2. " Industry  could provide help to us on c a ree r  planning.
As we look to  the  f u t u r e ,  we need to  know the  kind o f  
t r a i n i n g  and s k i l l s  in du s t ry  d e s i r e s . "

3. "None--your l i s t  was comprehensive enough. I do not 
use a g rea t  deal o f  those  sources anyway. I only use 
the ones I know can bring me quick responses."

4. "I th ink  th e  ISD could provide more se rv ice s  in the 
area o f  curr iculum information .  To my knowledge, Jack­
son County's ISD does not  provide any curr iculum se r -  
vi c e s ."

5. "Because we a re  a small d i s t r i c t ,  we do not  have a cen­
t r a l  o f f i c e  a d m in i s t r a to r  o th e r  than the  super in tenden t .
I t  would be worthwhile to  have such a person and assign 
him s p e c i f i c  curr iculum r e s p o n s i b i l i t i e s . "

Par t  I I I - - S e c t io n  C o f  the  q u es t ion n a i re  was another  open-ended 

quest ion giving the  respondents an oppor tun i ty  to  provide any add i t iona l  

comments on t h e i r  use and non-use o f  curr iculum information sources . 

Only seven respondents used t h i s  oppor tun i ty  to  comment. Their  com­

ments were in  two general a reas .  L is ted  below a re  f ive  r e p re se n ta t iv e  

quotes r e l a t i n g  to  these  two general a reas .

1. "I have r e a l l y  never  thought  about t h i s  area  o f  my r e ­
s p o n s i b i l i t y  u n t i l  t h i s  ques t ion n a i re  brought i t  to  my
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a t t e n t i o n .  As a new board member, I am going t o  have 
to  ge t  a b e t t e r  f i x  on t h i s  a s p e c t  o f  my j o b . "

2. "The major reason I do not  use a number o f  th e s e  sources 
1s t im e . Our r e s p o n s i b i l i t i e s  as school board members 
keep us going In too  many d i r e c t i o n s .  We need t o  spend 
more time on c u rr icu lum  d e c i s i o n s . "

3. "Good luck on your  s tu d y .  I hope i t  w i l l  he lp  to  make
b e t t e r  board members."

4. "As I t h in k  about  i t ,  we leave  too  many o f  our  c u r r i c u ­
lum d e c i s io n s  to  o u r  a d m i n i s t r a t o r s .  We need to  use 
more o f  the  in fo rm a t io n  s o u r c e s . "

5. "North Centra l  needs t o  review more o f t e n  than  s ix  years
to  g ive  board members more f req u e n t  updates  on recom­
mendations f o r  improvement in  th e  b a s ic s  and s p e c i f i c  
d ep a r tm en ts ."

Data on th e  C a te g o r i z a t i o n 
o f  In fo rm at ion  Sources

In a s tudy by Nelson (1975) ,  she p re sen ted  evidence  t o  develop 

the  c a te g o r i e s  in  which in fo rm at ion  sources  could  be c l a s s i f i e d .  Those 

t h r e e  c a te g o r ie s  a r e :  ( 1 ) people  s o u r c e s ,  (2 ) l i t e r a t u r e  s o u r c e s ,  and

(3) o rg a n iz a t io n  so u rc es .

Table 8 groups th e  in fo rm at ion  sources  i n t o  th e s e  t h r e e  c a t e g o r i e s .  

Using th e  data  in  Tables 3, 4 ,  5 ,  6 , the  composite s c o re s  f o r  a l l  four 

columns on the  in fo rm at ion  sou rce  assessment c h a r t  a re  a l s o  recorded 

in Table 8 . These t o t a l s  a re  then averaged so t h a t  the  t h r e e  c a te g o r ­

i e s  can be compared.

The data  a re  f a i r l y  c o n s i s t e n t  in  a l l  four  a re a s  in  each c a teg o ry .  

The only  s i g n i f i c a n t  v a r ia n c e  ( f i f t y - t h r e e  p e rc en t )  i s  between the  

"Frequency o f  Use" and "Technical  Qual i ty"  a re a s  in  th e  " L i t e r a t u r e /  

Media" ca tegory .  Variances i n  the  o t h e r  c a t e g o r i e s  a re  only  e ig h teen  

pe rcen t  (people  so u rc es )  and 23.4% ( o r g a n iz a t io n  s o u r c e s ) .
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Table 8. Composite Scores: Information Source Categories

People Sources
Parents
Students
Teachers
Superintendent
Our Own Experiences Total
Outside Experts/Consultants  Composite
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I n t e r p r e t a t i o n  o f  th e  Data Analysis

An I n t e r p r e t a t i o n  o f  th e  da ta  a n a ly s i s  w i l l  take  place  by looking 

a t  each o f  th e  s ix  research  ques t ions  and a t  th e  c a t e g o r i z a t io n  o f  In ­

formation sources .

RQl: What Information sources  a re  used by board members
1n curr iculum decision-making?

The data  showed t h a t  a l l  c u r r i c u l a r  information sources used in the  

s tudy Ins t rument  were used to some e x te n t  by board members. The s i g n i f ­

icance  o f  the  frequency o f  use i s  d e t a i l e d  In RQ2 .

RQ2 : In comparing the  in fo rm at ion  sources they use ,  how do
board members rank t h e i r  frequency o f  use?

Data from t h i s  s tudy c l e a r l y  showed a wide d i s p a r i t y  between 

sources based on the "Frequency o f  Use" average rank and the  composite 

s c o r e s .  Using the  composite sco res  as a more v a l id  i n d i c a t o r  o f  t o t a l  

use ,  t h e  scores  ranged from 690 ("Your Own Experiences" and "Superin­

ten d e n t" )  to  f iv e  ("General L i t e r a t u r e " ) .  "Adminis tra tors"  and "Board 

Members" rece ived  th e  h ig hes t  s c o re s .  Of note was the  h igher  rank 

given to  "Community Members" over " P a re n t s . "  I t  was a l s o  s i g n i f i c a n t  

to  see  t h a t  "Students"  and "Family Members" did not  fa re  as well as 

thought  by educa t iona l  w r i t e r s  and information  s p e c i a l i s t s .

With the  exception  o f  "Community Members" and "S tu d en ts ,"  the  

average rank was somewhat p ro p o r t io n a te  to  the  t o t a l  responses r e ­

ce ived .  This seems to  be an accep tab le  r a t i o n a l e  to  the  lack o f  skew­

ness in  the  d i s t r i b u t i o n  o f  s c o r e s .

I t  can ,  t h e r e f o r e ,  be g e n e ra l ize d  t h a t  th e re  a re  c e r t a i n  c u r r i c u ­

lum in fo rm at ion  sources  t h a t  a re  used more f r eq u e n t ly  than  o th e r s .

RQ3 : In comparing the in formation  sources they use ,  how
do board members rank t h e i r  te c h n ic a l  q u a l i t y ?
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Because o f  the  forced chotce aspect  o f  t h i s  research quest ion ,  the 

data  showed wide variances In the average rank scores received by the  In­

dividual  Information sources .  This a lso  changed the  composite score 

pa t te rns  o f  the  sources ,  but the change was not  d r a s t i c  enough to 

change the  s t a tu s  o f  the  top scoring information sources .

The "Superintendent,"  "Your Own Experiences," " P r in c ip a ls , "  "Uni­

v e r s i ty  L ib ra r ie s , "  "Central Office S t a f f , "  and "University  S ta f f"  a l l  

received average ranks o f  7.0 o r  above in "Technical Qual i ty ."

Based on the responses and rankings, coupled with general comments 

on t h i s  a rea ,  i t  can be assumed t h a t  there  are  s p e c i f i c  information 

sources which are  o f  higher technical  q u a l i ty  to board members.

RQ4 : In comparing the  information sources they use ,  how do
board members rank t h e i r  ease o f  use?

The data on t h i s  research quest ion pointed out s i g n i f i c a n t  d i f ­

ferences as to the average ranking o f  information sources in the  "Ease 

o f  Use" a rea .  Again, "Your Own Experiences" and "Superintendent" r e ­

ceived the  highes t  average ranks,  but "Family Members" and the "Media" 

made Impressive average rank scores .  "Univers ity L ibra r ies"  received 

th e  lowest ranking by a f a i r l y  wide variance to the  next lowest source.

I t  can be general ized  th a t  board members see ease o f  use as a fac­

t o r  in t h e i r  use o f  curriculum information sources .  The ease o f  use o f  

a source can depend on many v a r i a b le s ,  but i t  i s  a d e f in i t e  considera­

t io n  on the p a r t  o f  board members as they contemplate the  use o f  v a r i ­

ous sources.

RQ5 : In comparing the  Information sources they use ,  how do
board members rank t h e i r  r e l a t i v e  value?

Rela tive  value i s  based on a number o f  fac to rs  in d iv id u a l ly  de­

cided upon by each board member. The data r e l a t i n g  to  t h i s  research
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quest ion c l e a r l y  show board members had d e f i n i t e  opinions aboiit the  

value o f  the  information sources used 1n t h i s  s tudy.  "A dm inis tra tors ,"  

"Teachers,"  and "Own Experiences" were the  ca tegor ies  t h a t  received 

the  h ighes t  average rankings in  t h i s  a re a .  The "M.E.A." and "General 

L i t e r a tu re "  were given s i g n i f i c a n t l y  lower average rankings compared 

to a l l  o f  the  o th e r  sources .

In re fe rence  to  t h i s  resea rch  ques t ion ,  i t  can be genera l ized  t h a t  

board members do see d i f f e r e n t  aspec ts  o f  value in consider ing c u r r ic u ­

lum information sources .  They have c l e a r l y  I d e n t i f i e d  those  sources 

which can be o f  the  g r e a t e s t  value to  them and the sources they ra r e ly  

use because o f  a number o f  d i f f i c u l t i e s  encountered with these  s p e c i f i c  

sources in c u r r i c u l a r  decision-making.

RQg: What information sources would board members l i k e  to
have av a i la b le  and a cc ess ib le  t h a t  a re  not  a t  t h i s  
time?

The data  fo r  t h i s  research quest ion  were taken from the responses 

to the  open-ended q ues t ions .  A summary o f  these  w r i t t e n  comments r e ­

vealed t h a t  some board members would l i k e  the  number o f  sp e c ia l i z ed  

profess ional  s t a f f  members increased  and a cen t ra l  o f f i c e  person added 

with s p e c i f i c  curr iculum r e s p o n s i b i l i t i e s .  These comments were coming 

p r im ar i ly  from board members in sm alle r  d i s t r i c t s .

Another area mentioned several  times in the  comments was the  in ­

volvement o f  b u s in e ss / in d u s t ry  as an information source. The I n t e r ­

mediate school d i s t r i c t  and the North Central A ccred i ta t ion  Agency were 

a lso  suggested as information sources they would l i k e  to  see expand 

t h e i r  curr iculum Information r o l e s .

The use o f  "Outside Experts /Consul tan ts"  was addressed by several  

respondents.  I t  was suggested t h a t  a c le a r in g  house o r  a l i s t i n g  o f
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these  persons be made a v a i l a b l e  to  board members. S p l i t t i n g  c o n su l ta n t  

co s t s  among a number o f  d i s t r i c t s  was a lso  mentioned.

In g e n e ra l i z in g  the  responses t o  t h i s  q u e s t io n ,  i t  appears t h a t  

not  many new sources o f  c u r r i c u l a r  Information can be r e a d i ly  I d e n t i ­

f i e d  by board members. The few new responses mentioned were o f  m e r i t ,  

but th e  main concern seemed to  be over the  lack o r  amount o f  p resen t  

information  sources in c e r t a i n  school d i s t r i c t s .

Source C a tegor iza t ion

As a supplement to  the  resea rch  q u e s t io n s ,  the  information sources 

were ca teg o r ize d  according to  o r i g in  ("People ,"  "L i te ra tu re /M ed ia ,"  and 

"O rgan iza t ion" ) .  Using mean composite scores  from a l l  a reas  ("Frequen­

cy o f  Use," "Technical Q u a l i ty ,"  "Ease o f  Use," and "Value") ,  the  th ree  

o r ig in  c a teg o r ie s  were compared.

The data  showed t h a t  the  "People Source" category had the h ighes t  

mean scores  in  a l l  a re a s .  "Organization Sources" had the second high­

e s t  scores  in a l l  a re a s .  The lowest scor ing  o r ig in  o f  sources was 

" L i t e r a t u r e  Sources ."  I t  had th e  lowest scores  in a l l  c a t e g o r i e s .

In comparing these  f ind ings  to  the  f ind ings  in  RQ-j.g’ ^  can be 

concluded t h a t  source c a t e g o r i z a t io n  according to  o r ig in  can be an im­

p o r ta n t  f a c to r  in  co ns id e ra t io n s  on curr iculum information sources .

Summary

This c hap te r  contained an a n a ly s i s  o f  th e  d a ta .  Six research  

quest ions  and a subsequent c a t e g o r i z a t io n  o f  the  sources were p re sen te d  

Data f o r  these  ques t ions  and the  c a te g o r i z a t io n  were presen ted  in  f i g ­

ure  and t a b l e  form, accompanied by an a n a ly s i s  o f  those  da ta .  This was 

followed by an I n t e r p r e t a t i o n  o f  the  data  a n a ly s i s .
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The s i x  r e sea rch  q u e s t io n s  were ab le  to  be answered by th e  ana ly ­

s i s  o f  the  da ta  t h a t  was taken from the  survey Ins trum ent  so t h a t  con­

c lu s io n s  could be s t a t e d .

Chapter V w i l l  co n ta in  a summary, c o n c lu s io n s ,  i m p l i c a t i o n s ,  and 

recommendations o f  t h i s  s tudy .



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS,
AND RECOMMENDATIONS

This f ina l  chapter  contains four s e c t io n s .  The f i r s t  reviews the 

purpose o f  the  study and procedures used to  r e a l i z e  the  purpose. Sec­

t ion  two includes the  major conclusions o f  the  study.  The t h i r d  sect ion 

suggests  some implica tions  r e s u l t in g  from the study for  board members, 

a d m in is t ra to rs ,  and those groups or  ind iv idua ls  who wish to  have in­

creased impact on school board c u r r i c u la r  decision-making. A statement  

o f  recommendations fo r  fu r th e r  research i s  presented in the  f inal  sec­

t io n .

Summary

The primary purpose o f  th i s  study was to in v es t ig a te  the knowledge 

and use o f  sources o f  curriculum information by board o f  education mem­

bers in Jackson County, Michigan. The major emphasis was to Iden t i fy  

the  actual  use and the frequency o f  use o f  information sources by board 

members to  make curriculum decis ions .

Secondary purposes o f  the  study were to determine (1) the prominent 

use c h a r a c t e r i s t i c s  and general a t t r i b u t e s  o f  both the curriculum in f o r ­

mation sources used and those t h a t  were ra r e ly  used,  and ( 2) whether 

the  ca tego r iza t ion  o f  sources was rep re sen ta t iv e  o f  the a t t r i b u t e s  and 

c h a r a c t e r i s t i c s  defined In t h i s  s tudy.  This determination took place

88
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by using th e  percep t ions  and opin ions  o f  th e  board members 1n th e  popu­

l a t i o n .

The e ig h ty - f o u r  board o f  education  members o f  th e  twelve pub l ic  

school d i s t r i c t s  in  Jackson County, Michigan, were the  popula t ion  o f  

t h i s  s tudy .  No sampling techniques  were used because th e  t o t a l  popula­

t io n  was Included in  the  s tudy.  A survey ins t rum ent  was c r e a t e d ,  p i ­

l o t e d ,  and adminis tered  to  a l l  p a r t i c i p a n t s .

The data  t h a t  were c o l l e c t e d  using  t h i s  in s t rum en t  were analyzed 

by using frequency,  rank ,  and composite scores  p r o f i l e s .  Whenever pos­

s i b l e ,  t h e se  p r o f i l e s  were rep re sen ted  g ra p h ic a l l y  by a p p ro p r ia te  

t a b l e s  and f i g u r e s .  Open-ended responses were c a tego r ized  and p resen ted  

in  a fashion t h a t  rep resen ted  s p e c i f i c  and g e n e ra l ize d  responses in  a 

co n c i se ,  but  r e p r e s e n ta t iv e  manner.

Conclusions

Based on th e  a n a ly s i s  o f  data  c o l l e c t e d ,  f iv e  major conclusions  o f  

the  study are  l i s t e d  below.

Conclusion One

Board members use a v a r i e ty  o f  in formation  sources to  make c u r r i c u ­

l a r  d e c i s io n s .  The sources they do use a re  ones t h a t  have been r e a d i ly  

i d e n t i f i e d  by the  l i t e r a t u r e  and by information  s p e c i a l i s t s .  Of the  

Information sources board members use ,  t h e r e  a r e  sources which a re  used 

more f req u e n t ly  than o t h e r s .  The th r e e  h ig h es t  ranked sources were 

"Your Own Experiences ,"  "Super in tenden t ,"  and " P r i n c i p a l s . "  The th re e  

lowest  ranked sources were "General L i t e r a t u r e , "  "U n ivers i ty  L i b r a r i e s , "  

and "Univers i ty  S t a f f . "  This conclusion  1s based on the  da ta  c o l l e c t e d  

to  answer RQ-J and RQ2 .



90

Conclusion Two

In the  use o f  information sources In c u r r i c u l a r  decision-making, 

board members were able  to Id e n t i fy  those sources which were perceived 

to have more technical  q ua l i ty  than o th e r  information sources. They 

Id e n t i f i e d  the th ree  highest  ranked sources in technical  q u a l i ty  as 

"Superintendent,"  "Your Own Experiences,"  and "P r in c ip a ls . "  The th ree  

lowest ranked sources were "General L i t e r a tu r e , "  "Media," and "Univer­

s i t y  S t a f f . "  This conclusion 1s based on the data c o l lec ted  to answer 

RQ3*

Conclusion Three

Board members in t h i s  study have determined th a t  "Ease o f  Use" of  

a curriculum information source i s  a v iable  f a c to r  as to whether th a t  

source wil l be used in c u r r i c u la r  decision-making. The study was able 

to specify  c e r ta in  information sources t h a t  were much e a s i e r  t o  use 

by board members than o ther  sources .  The th ree  h ighes t  ranked sources 

were "Your Own Experiences," "Superintendent,"  and " P r in c ip a l s . "  The 

three  lowest ranked sources were "Univers i ty  L ib ra r ie s , "  "University  

S t a f f , "  and "Education L i t e r a tu r e . "  This conclusion is  based on the 

data co l lec ted  to  answer RQ4 .

Conclusion Four

Value plays an important  ro le  in the determination o f  whether a 

board member chooses to  use a s p e c i f i c  curriculum information source.  

This a t t r i b u t e  t h e o r e t i c a l ly  combines a l l  the  o ther  a t t r i b u t e s  l i s t e d  

1n t h i s  study plus o ther  a t t r i b u t e s  t h a t  are  unknown and undefined.

The study was able  to  conclude t h a t  value was an a sc e r ta in ab le  compo­

nent in the  determination by a board member as to whether he would use
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a s p e c i f i c  Information source .  Sources were I d e n t i f i e d  1n the  study 

t h a t  had more perceived value  than o ther  sou rces .  The th ree  highes t  

ranked sources were "Super in tendent ,"  "Your Own Experiences,"  and 

" P r in c ip a l s . "  The th ree  lowest ranked sources were "General L i t e r a ­

t u r e , "  "Univers i ty  L ib r a r i e s , "  and "M.E.A." This conclusion i s  based 

on the data  c o l l e c te d  to  answer RQg.

Conclusion Five

The answer to RQg provided a data  base t h a t  concluded th a t  board 

members did feel t h a t  th e re  were a small number o f  information sources 

t h a t  they would l i k e  to  have a v a i la b le  and a c c e s s ib le .  Opinions on 

these  needed sources were d iv e r s e ,  but were genera l ized  to include 

those  sources t h a t  were not  a v a i la b le  versus those  sources t h a t  were 

not  a c c e s s ib le .  The non-ava l lab le  sources were concluded to  be Indus­

t r y / b u s i n e s s ,  sp e c i a l i z e d  p ro fess ional  s t a f f ,  and cen t ra l  o f f i c e  s t a f f .  

N o n -a v a l lab i l i ty  o f  s p e c ia l i z e d  profess ional  s t a f f  and cen t ra l  o f f i c e  

s t a f f  was based purely  on budget con s id e ra t io n s .  Sources t h a t  were 

determined to  be non-access1ble  were the  in te rm edia te  school d i s t r i c t  

and the  North Central A ccred i ta t ion  Agency.

Im plica t ions

Acceptance o f  new data  from a s in g le  study takes  a long period o f  

time and needs the  involvement o f  numerous re sea rche rs  in r e p l i c a t io n  

s tu d i e s .  N ever the less ,  t e n t a t i v e  suggest ions can be made based on a 

s in g le  s tudy. The purpose o f  t h i s  sec t ion  i s  to  p resen t  four such 

t e n t a t i v e  suggest ions r e s u l t i n g  from the  s tudy.  This I s  done 1n hope 

t h a t  p o ten t ia l  p r a c t i t i o n e r s  and /or  researchers  might consider  these  

im p l ica t ions .
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1. The da ta  c o l l e c t e d  1n t h i s  s tudy seem to  c l e a r l y  po in t  ou t  the  

need fo r  the  I n i t i a t i o n  o r  expansion o f  i n s e r v ic e  programs on c u r r i c u ­

lum information  sources f o r  board members. The board 1s not only f r e ­

quen tly  changing members, but  I s  having to  deal with new and d i f f e r e n t  

d e c is io ns  on a more f requent  b a s i s .  Providing board members with up­

dated and ongoing in form at ion  on a v a i l a b l e  information sources can po­

t e n t i a l l y  improve the  frequency and th e  expansion o f  use o f  these  

so u rc es .  Lack o f  knowledge o f  th e  a v a i l a b l e  sources and perceived  d i f ­

f i c u l t y  o f  use appeared to  play an important  ro l e  1n use p a t t e r n s .

2. This s tudy tends to  support  the  idea t h a t  information source 

d issem ina t ion  se rv ic e s  need to  be g r e a t ly  expanded and updated. Cer­

t a i n  expected sources  o f  information  were used wide ly ,  thus leav ing  out  

many o th e r  va luable  sources o f  curr icu lum in fo rm at ion .  L i t e r a tu r e  

sources and some o rg a n iz a t io n  sources were r ec e iv in g  l i t t l e  use because 

o f  lack  o f  knowledge o f  th e  a v a i l a b i l i t y  and access procedures needed 

to  use t h i s  source .  Perhaps a c en t ra l  d issem ina t ion  c e n te r  on c u r r i c u ­

lum information  sources could be e s t a b l i s h e d  t h a t  would provide s e r ­

vices  and sources  to  board members and o th e r  persons i n t e r e s t e d  in

c u r r i c u l a r  decis ion-making.

3. Another im p l ica t io n  o f  t h i s  s tudy i s  the  p o te n t i a l  importance 

t h a t  the  da ta  c o l l e c t io n / in f o r m a t io n  seeking s t e p  plays in the  c u r r i c u ­

l a r  dec1si on-making p rocess .  Both new board members and those  with a 

number o f  years  o f  t en u re  in  t h i s  p o s i t io n  need to  be ab le  to  more 

c l e a r l y  understand the  c u r r i c u l a r  decision-making p rocess .  With the  

t r e n d  o f  sh r in k in g  school d o l l a r s ,  the  board member i s  p o t e n t i a l l y  

going to  have l e s s  and l e s s  curr iculum information  help a v a i l a b l e  to 

him through th e  normal people/human o r i g i n s .  Fur ther  curr iculum
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d e c i s io n s  w i l l  f a l l  even more f i rm ly  on th e  overburdened shou lde rs  o f  

board members. This s tudy and o t h e r  l i k e  I t  can perhaps e n l ig h te n  

board members and o t h e r  p a r t i e s  Involved w ith  them 1n curr icu lum  de­

c i s i o n s .  This t o p i c  o f  c u r r i c u l a r  decis ion-making 1s a l s o  an Important  

Item f o r  board o f  educa t ion  i n s e r v i c e  c o n s i d e r a t i o n s .

4 . A f i n a l  Im p l ica t io n  i s  t h a t  o r g a n iz a t i o n s  may f in d  1 t  d e s i r ­

a b le  t o  d e f in e  t h e i r  ro le s  in  p rov id ing  curr icu lum  in fo rm at ion  to  board 

members. A d d i t i o n a l ly ,  th e  o r g a n iz a t i o n s  must c l e a r l y  d e f in e  and con­

s t a n t l y  remind board members o f  th e  access  ro u te s  and the  procedures 

o f  s e c u r in g  In fo rm at ion  from t h e i r  o r g a n i z a t i o n s .

Recommendations

Prusuant  t o  th e  review o f  the  l i t e r a t u r e  and in te rv ie w s  with i n ­

formation s p e c i a l i s t s  and th e  c o l l e c t i o n  o f  d a ta  f o r  the  s tu d y ,  a num­

ber o f  q u e s t io n s  can be r a i s e d .  These q u e s t io n s  sugges t  f u r t h e r  d i r e c ­

t i o n s  f o r  re sea rch  sources  used by board members in  c u r r i c u l a r  d e c i ­

s ion-making.

Recommendation One

F u r th e r  r e sea rch  should be done on the  s y n th e s i z in g  o f  th e  c u r r i c ­

ulum In form at ion  once i t  has been c o l l e c t e d  by th e  board member. Even 

though t h i s  s tudy  gives some i n s i g h t s  on th e  curr icu lum  in fo rm at ion  

sources  a board member u se s ,  i t  does no t  de lve  i n t o  what th e  board mem­

ber  does with the  in fo rm at ion  to  r e so lv e  in fo rm at ion  c o n f l i c t s  and 

he lp  s e t  p r i o r i t i e s  before  reach ing  a d e c i s i o n .  Other f a c t o r s  t h a t  

could be cons id e red  a re  th e  amount o f  a c tu a l  In form at ion  a v a i l a b l e ,  

In f lu e n c e  o f  peer  p r e s s u r e ,  and th e  involvement o f  new Informat ion  

when a p re l im in a ry  d ec i s io n  has a l r e a d y  been reached.
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Recommendation Two

This study supported o ther  s tu d ies  in  demonstrating t h a t  people 

sources had a much g r e a te r  impact on decision-making than l i t e r a t u r e  or  

o rgan iza t ion  sources .  Further  research should look more deeply a t  the  

r e l a t i o n s h ip s  among these  th ree  information source c a te g o r i e s .  This 

research  should in v e s t i g a t e  what f a c to r s  could in f luence  changes in the 

frequency o f  use p a t t e rn s  o f  board members and o ther  persons i n te r e s t e d  

in c u r r i c u l a r  decision-making.

Recommendation Three

Fur ther  research should be done to determine the  e f f e c t  o f  common 

curriculum information t h a t  i s  made a v a i la b le  to  a l l  board members in 

a local  school d i s t r i c t .  This could p resen t  i n t e r e s t i n g  data on how 

ind iv idua l  board decision-making on c u r r i c u l a r  i ssues  c o n f l i c t s  with 

group decision-making o f  the t o t a l  board o f  education.

Recommendation Four

Since board members come to t h e i r  pos i t ion s  with varied  e x p e r i ­

ences in both occupational  and personal dimensions, there  should be 

a way to  e f f e c t i v e l y  in se rv ic e  board members on curr iculum and c u r r i c ­

u la r  decision-making. Further research should a ttempt to develop a 

p ra c t i c a l  model fo r  e f f e c t i v e l y  implementing and su s ta in in g  board o f  

education Inse rv ice  in  t h i s  a rea .  As p a r t  o f  t h i s  model, r espons i ­

b i l i t i e s  fo r  board Inse rv ice  should be determined. Such a model would 

be an Important tool for  deal ing with the  dilemma o f  e f f e c t i v e  c u r r i c ­

u l a r  decision-making.
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Ref lec t ions

In concluding t h i s  s tu dy ,  the  au tho r  has s t ro n g  f e e l in g s  t h a t  a 

number o f  r e f l e c t i v e  comments need to  be made. F i r s t ,  the  s tudy shows 

th e  re lu c ta n ce  o f  educa tors  t o  respond to and use new resea rch  da ta  and 

techno log ica l  advances in  c o n t r a s t  t o  o th e r  e n t e r p r i s e s  in  s o c i e t y ;

I . e . ,  medicine and in d u s t ry .  This i s  evidenced by th e  s t rong  r e l i a n c e  

o f  educa t ional  decision-makers on t h e i r  own exper iences  and school 

a d m in is t r a to r s  fo r  information  about curr icu lum. The dependence o f  

school board members upon these  information sources has major and un­

s e t t l i n g  im p l ica t io n s  fo r  the  n a tu re  o f  education in  the  t w e n t y - f i r s t  

cen tury .

Another a rea  o f  concern i s  how to  e f f e c t i v e l y  promote information  

sources not being used by school board members. Worthwhile sources 

such as u n i v e r s i t y  s t a f f  and l i b r a r i e s  deserve u t i l i z a t i o n .  Greater  

u t i l i z a t i o n  o f  these  r e l a t i v e l y  unused sources cannot  be achieved by 

t r a d i t i o n a l  u n iv e r s i t y  s e r v ic e  p a t t e r n s ,  but by new o rg a n iz a t io n s  and 

procedures through which these sources  o f  curr iculum information are  

made r e a d i ly  a t t r a c t i v e  and a c c e s s ib le .

The area o f  c u r r i c u l a r  decision-making i s  too importan t  to be l e f t  

to  chance. Hopefully ,  a l l  p a r t i e s  with p o te n t i a l  involvement in curr io-  

u l a r  decision-making w i l l  take a new and expanded look a t  t h e i r  r o l e .  

From t h i s  vantage p o in t  a c t ion s  can be taken to  br ing about p o s i t iv e  

changes in  t h i s  a rea  o f  the education process .
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APPENDIX A



Dear School Board Member:
One of the most Important tasks the Board of Education Is Involved 
In Is making curricular decisions. A research project Is undetway 
that has as its main emphasis information sources used by board of 
education members in the curricular decision—making process. The 
final results of this study will be reported in a dissertation being 
completed at Michigan State University.
All school board members in Jackson County will be asked to complete 
the enclosed questionnaire. Your assistance is being solicited in 
researching this important aspect of your role as a school board 
member.
Anonymity of the respondents will be closely guarded. There is no 
intent to use any comparative data between school districts in the 
county. The major intent of the study is to view the school board 
members in the Jackson County as a total group. Because of this 
fact, you are urged to answer candidly.
In order that completion deadlines are met, it is essential that 
you return the questionnaire by the end of this week. A stamped 
envelope has been provided.
Please let me convey, in advance, my appreciation for your time 
and effort in helping with this study. The data chat comes from 
the study will enable board members to make the educational process 
in local school districts even more responsive and effective.
C 4 1 u

Anthony J/Tfi
Enclosures

96



97

QUESTIONNAIRE

INFORMATION SOURCES USED IN CURRICULAR DECISION-MAKING

This q u e s t io n n a i r e  has t h r e e  p a r t s .  The f i r s t  p a r t  i s  b a s ic  background 
Informat ion  on th e  s tudy  p a r t i c i p a n t s .  The second p a r t  d e a l s  wi th  the  
need fo r  your s p e c i f i c  responses  on q u e s t ion s  d e a l in g  with  In format ion  
sources  you use now. P a r t  t h r e e  seeks to  f in d  ou t  about sources  you do 
no t  use and provides  a s e c t i o n  f o r  general  comments.

P a r t  I .  BACKGROUND INFORMATION

A. Age ________ 18-25 ________26-35

________ 36-45____________________ 46-55

________ 5 5 -o ld e r

B. Sex ________ Male   Female

C. Occupation ____________________________________________________

D. Number o f  c h i ld r e n  ___________________________________________

E. Number o f  c h i ld r e n  p r e s e n t l y  in  p u b l ic  K-12 sch oo ls :

F. Highest  lev e l  o f  educa t ion  completed
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Part I I . INFORMATION SOURCE ASSESSMENT CHART

In th i s  p a r t  o f  the qu es t ionna i re ,  you are  asked to  assess  a group of  
Information sources as they r e l a t e  to the  various ca tegor ies  l i s t e d .
To help you understand the l i s t e d  c a te g o r ie s ,  please be aware o f  the  
following d e f in i t io n s :

Frequency o f  Use: Rank t h i s  category to the  information sources you
use most frequent ly  1n c u r r i c u la r  decision-making. Remember to com­
p le te  t h i s  category f i r s t .

Technical Q ua l i ty : Rank t h i s  sec t ion  according to  how the information
sources you ind ica ted  under Frequency o f  Use were meaningful to you as 
f a r  as the  information they contained,  a d a p t a b i l i t y ,  r e a d a b i l i ty ,  logic , 
leng th ,  e t c .

Ease of  Use: Rank t h i s  sec t ion  next to those  information sources you
Indicated under Frequency o f  Use as to the ex ten t  they were access ib le ,
manageable, and general ly  easy fo r  you to  use.

Value: This sec t ion  should be ranked next to  those Information sources
Indica ted  under Frequency o f  Use according to  the value you place 1n
the information source desp i te  problems you may have had in using the
source.

General Comments: In t h i s  s e c t io n ,  p lease w r i te  any pe r t in en t  comments
on those information sources you ind ica ted  in the  Frequency o f  Use col­
umn. These comments may be pro or con.

To complete t h i s  pa r t  o f  the  ques t io n na i re ,  follow the procedural
s teps l i s t e d  below:

1. In the  Frequency o f  Use column, rank the ten  information 
sources you use most f requent ly  as you are involved in 
c u r r i c u la r  decision-making. Use #1 to ind ica te  the high­
e s t  rank and #10 to in d ic a te  the lowest rank.

2. Using only the  information sources you ranked in the Fre­
quency o f  Use column, continue to  rank these sources in 
the Technical Qual i ty ,  Ease o f  Use, and Value columns.
Use #1 to ind ica te  highest  rank and #10 to ind ica te  the 
lowest rank.

3. Using the General Comments column, please  feel free  to
wri te  any p e r t in en t  comments (pro o r  con) about the ten
information sources you have been ranking.
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INFORMATION SOURCF ASSESSMENT CHART

Information Source
Frequency 

o f  Use
Technical

Q uality
F.ase of 

Use Value General Comments

Community Members

Mich. Oeot. o f  Educ.

Education L i te r a tu r e

Parents

Your Own Experiences

General L i te r a tu r e

Teachers

MASB

Media

L i te r a tu r e  - P rofes­
s ional O rganizations

Students

M1ch. Educ. Assoc.

U n ivers ity  L ib ra r ie s

Other School Board 
Members

"Outside" E xperts / 
Consultants

P r in c ip a ls

Family Members

Central O ffice  
A dm in istra tive  S ta f f

S pec ia l ized  Pro­
fe ss io n a l  S ta f f

U nivers ity  S ta f f

Superin tendent
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Part I I I .  SECTION A

There a r e  some In fo rm at ion  sou rces  t h a t  you r a r e l y  use 1n c u r r i c u l a r  
dec ls lon-m aking .  From th e  remaining t en  sources  1n P a r t  I I ,  pick 
t h e  f i v e  sources  you would be l e a s t  l i k e l y  t o  use in t h e  d e c i s i o n ­
making p ro ce ss .  Write  th e s e  sources  on th e  c h a r t  below and check th e  
r e a so n ( s )  why you do no t  use th e s e  so u rc e s .  P lease  l i s t  any o th e r  
reasons  f o r  non-use no t  l i s t e d  on th e  c h a r t .

Low 1n
Informat ion

Source
U nfamil ia r  
w ith  Source

D i f f i c u l t  
to  Use

Technical
Q ua l i ty

Other
Reasons

NOTE: You may use sources  from l i s t  in  P a r t  I I  (SECTION A) o r  inc lude
any o t h e r s .

P a r t  I I I .  SECTION B

What in fo rm a t io n  sources  would you l i k e  to  have a v a i l a b l e  and a c c e s s i b l e  
t o  you t h a t  a r e  n o t  a t  t h i s  time? P lease  l i s t  below.



101

Par t  I I I .  SECTION C

Please 11st  any add i t iona l  comments you may have regarding your use o r  
n on -use  o f  Information sources In c u r r i c u l a r  decision-making.

Thank you fo r  tak ing  the  time to a s s i s t  me In t h i s  study.
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Dear School Board Member:
One of the most important tasks the Board of Education is involved in 
is making curricular decisions. A research project is underway that 
has as its main emphasis information sources used by board of education 
members in the curricular decision-making process. The final results 
of this study will be reported in a dissertation being completed at 
Michigan State University.
In order to assess whether the actual questionnaire accurately 
covers the major issues of the research project, a pilot study is 
needed. Mr. Guizzetti has volunteered the members of the Leslie 
Public Schools Board of Education as participants in the pilot study 
group. I urge you to answer honestly and candidly. Any suggestions 
for the improvement of the questionnaire would be appreciated.
In order that completion deadlines are met, it is essential that you 
return the questionnaire to Mr. Guizzetti as soon as possible.
Please let me convey, in advance, my appreciation for your time and 
effort in helping with this study. The data that comes from the study 
will enable board members, administrators, teachers, and members of 
our various communities to make the education process in local school 
districts even more responsive and effective.

Anthony J
Attachment
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QUESTIONNAIRE

INFORMATION SOURCES USED IN CURRICULAR DECISION-MAKING

This ques t ionna ire  has th ree  p a r t s .  The f i r s t  p a r t  i s  bas ic  background 
Information on the  study p a r t i c i p a n t s .  The second p a r t  deals  with the  
need fo r  your s p e c i f i c  responses on quest ions deal ing  with Information 
sources you use now. Par t  th re e  seeks to f ind  ou t  about sources you do 
not use and provides a sec t ion  fo r  general comments. P a r t i c ip a n t s  in 
the  p i l o t  study a re  asked to  complete Par t  IV - a sec t ion  asking fo r  
comments on the q u es t ionna i re  in  t o t a l .

Par t  I .  BACKGROUND INFORMATION

A. Age ________ 18-25

36-45

_______  55-older

R. Sex _______ Male   Female

C. Occupation ___________________________________________

D. Number o f  ch i ld ren  ___________________________________

E. Number o f  ch i ld ren  p resen t ly  in publ ic  K-12 schools:

26 -3 5

46-55

F. Highest level  o f  education completed
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Part I I .  INFORMATION SOURCE ASSESSMENT CHART

In t h i s  p a r t  o f  th e  q u e s t io n n a i r e ,  you a re  asked to  a s se s s  a group o f  
Information sources as they  r e l a t e  t o  the  var ious  c a te g o r i e s  l i s t e d .
To help you unders tand the  l i s t e d  c a t e g o r i e s ,  p lease  be aware o f  th e  
fo l lowing  d e f i n i t i o n s .

Frequency o f  Use: Rank t h i s  category  to  th e  information  sources you
use most f r e q u e n t ly  1n c u r r i c u l a r  decis ion-making.  Remember t o  complete 
t h i s  ca tego ry  f i r s t .

Technical Q u a l i t y : Rank t h i s  s e c t io n  according to  how the  Information
sources  you In d ica te d  under Frequency o f  Use were meaningful to  you as 
f a r  as th e  Informat ion  they co n ta ined ,  a d a p t a b i l i t y ,  r e a d a b i l i t y ,  l o g i c ,  
l e n g th ,  e t c .

Ease o f  Use: Rank t h i s  s e c t io n  next to  those  in formation  sources you
In d ica te d  under Frequency o f  Use as to  the  e x te n t  they were a c c e s s i b l e ,
manageable, and g e n e ra l ly  easy fo r  you to  use.

Value: This s e c t i o n  should be ranked next to  those  Information sources
In d ic a te d  under Frequency o f  Use according to  the  value you place  In
th e  Informat ion  source d e s p i t e  problems you may have had 1n using the
source .

General Comments: In t h i s  s e c t i o n ,  p lease  w r i t e  any p e r t i n e n t  comments
on those  Information sources you in d ic a te d  in  the  Frequency o f  Use 
column. These comments may be pro o r  con.

To complete t h i s  p a r t  o f  th e  q u e s t io n n a i r e ,  fol low the  procedural 
s t e p s  l i s t e d  below:

1. In the  Frequency o f  Use column, rank the  ten  information 
sources you use most frequency as you a re  Involved in 
c u r r i c u l a r  decis ion-making.  Use #1 to  i n d i c a t e  the  
h igh es t  rank and #10 to  i n d i c a t e  the  lowest  rank.

2 . Using only the  Inforamtion sources you ranked in the  
Frequency o f  Use column, continue  to  rank th e se  sources 
1n th e  Technical Q u a l i ty ,  Ease o f  Use, and Value columns.
Use #1 to  i n d i c a t e  h ighes t  rank and #10 to  i n d i c a t e  the  
lowest  rank.

3. Using th e  General Comments column, p lea se  fee l  f r ee  to  
w r i t e  any p e r t i n e n t  comments (pro o r  con) about the  ten  
Information  sources you have been ranking .
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INFORMATION SOURCE ASSESSMENT CHART

Information Source
Frequency 
o f  Use

Technical 
Q ualIty

Ease o f  
Use Value General Comments

Community Members

Mich. Dept, o f  Educ.

Education L i te r a tu r e

Parents

Your Own Experiences

General L i t e r a tu r e

Teachers

MASB

Media

L i te r a tu r e  -  Pro­
fe ss io n a l  O rqan lza tlons

Students

M1ch. Educ. Assoc.

U n iv e rs i ty  L ib ra r ie s

Other School Board 
Members

"Outside" E xperts /  
C onsu ltan ts

P r in c ip a ls

Family Members

Central O ffice  
A dm in is tra t ive  S t a f f

S p ec ia l iz ed  P ro fes ­
s io n a l  S ta f f

U n iv e rs i ty  S t a f f

Superin tenden t



106

Part I I I .  SECTION A

There a re  some Information sources t h a t  you r a r e ly  use In c u r r i c u l a r  
decision-making.  From the  remaining ten  sources 1n Par t  I I ,  pick the  
f iv e  sources you would be l e a s t  l i k e l y  to  use 1n the  decision-making, 
process .  Write these  sources on the  char t  below and check the rea-  
son(s)  why you do not use these  sources .  Please l i s t  any o ther  rea ­
sons fo r  non-use not l i s t e d  on the  c h a r t .

tow In
Information Unfamiliar  D i f f i c u l t  Technical Other

_______ Source__________ with Source to  Use Quality  Reasons

NOTE: you may use sources from l i s t  in Par t  II  (SECTION A) o r  include
any o th e r s .

Pa r t  I I I .  SECTION B

What Information sources would you l i k e  to  have a v a i la b le  and acces­
s i b l e  to  you t h a t  a re  not a t  t h i s  time? Please l i s t  below.
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Part I I I .  SECTION C

Please  l i s t  any a d d i t ion a l  comments you may have rega rd ing  your use o r  
non-use o f  Information sources in  c u r r i c u l a r  decis ion-making.

Par t  IV. PILOT STUDY FEEDBACK

A. Please comment as to  th e  c l a r i t y  o f  th e  b as ic  i n s t r u c t i o n s  fo r  
the  q u e s t io n n a i r e .

B. Did you see any problems with th e  items conta ined  in Par t  I ,  
BACKGROUND INFORMATION? I f  so ,  p lease  comment in  th e  space 
provided.

C. Par t  I I ,  INFORMATION SOURCE ASSESSMENT CHART, i s  the  major e l e ­
ment o f  t h i s  q u e s t io n n a i r e .  Please comment on the  fol lowing:

1. C l a r i t y  o f  d e f i n i t i o n s .  _____________________________________

2. C l a r i t y  and usefu lness  o f  th e  procedureal  s t e p s .
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3. Completeness and u n d e rs tan d in g  o f  th e  In fo rm a t io n  so u rc es  
l i s t e d  on th e  a ssessm ent  c h a r t .  ___

4. Layout and e a se  o f  comple t ing  th e  a ssessm ent  c h a r t .

D. P le a se  comment as t o  whether  P a r t  I I I ,  SECTION A, was c l e a r l y  
unders tood  and whether  t h e r e  were any problems in  complet ing  
t h e  c h a r t .  _____________ _______________

E. Were t h e  I n s t r u c t i o n s  f o r  P a r t  I I I ,  SECTION B, c l e a r l y  d e f in e d  
so t h a t  th ey  d i d n ' t  pose any d i f f i c u l t y  in  your comple t ing  t h i s  
s e c t i o n ?  P lease  comment. _____________  ____ ________

F. P le a se  comment on any problems with t h e  complet ion o f  P a r t  I I I ,  
SECTION C.

G. General comments on t h e  q u e s t i o n n a i r e .

Thank you f o r  t a k i n g  t h e  t im e  t o  a s s i s t  me in  t h i s  s tu d y .
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