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ABSTRACT

A STUDY OF ATTITUDES OF PARENTS, TEACHERS, AND STUDENTS
. TOWARD THE PILOT PROGRAMS FOR GIFTED AND TALENTED 

STUDENTS IN SELECTED SCHOOL DISTRICTS IN MICHIGAN

By

Belva H. Eiland

The purpose o f  t h i s  s tudy was to  survey and compare th e  p ro ­

grams f o r  g i f t e d  and t a l e n t e d  s tu d e n ts  in  s e l e c t e d  school d i s t r i c t s  

from those  t h a t  p a r t i c i p a t e d  in the  Michigan P i l o t  Programs f o r  Gif ted  

and Talented Students  in  1974-75, 1975-76, 1976-77, and 1977-78.

Data f o r  t h i s  s tudy were c o l l e c t e d  through q u e s t i o n n a i r e s ,  

a u d io - ta p in g ,  personal in te rv ie w s ,  and w r i t t e n  documentation.  The 

a t t i t u d e s  and concerns o f  p a r e n t s ,  t e a c h e r s ,  and s tu d e n t s  toward 

programs f o r  th e  g i f t e d  and t a l e n t e d  were v i t a l  in a s se s s in g  the  

i n s t i t u t i o n a l  responses  to  the  educat ional  needs o f  th ese  s tu d e n t s .

P a r e n t s ' ,  t e a c h e r s ' ,  and s tu d e n t s '  q u e s t io n n a i r e s  revea led  t h a t  

these  groups shared  fav o rab le  a t t i t u d e s  toward the  p rov is ions  made fo r  

g i f t e d  and t a l e n t e d  s tu d e n ts  in  the s e l e c t e d  d i s t r i c t s .  The r e s u l t s  

o f  responses  ob ta ined  from d i r e c t o r s  o f  th e  programs revea led  t h a t  many 

s i m i l a r i t i e s  as well as v a r i a t i o n s  e x i s t e d  in the  general  c h a r a c t e r i s ­

t i c s  o f  the  programs.
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CHAPTER I

INTRODUCTION

The Problem

Gif ted  and t a l e n t e d  c h i ld re n  a r e  those  . . . who by v i r t u e  
o f  ou ts tand ing  a b i l i t i e s  a re  capable  o f  high performance. These 
. . . c h i ld re n  . . . r e q u i r e  d i f f e r e n t i a t e d  educa t iona l  programs 
and /o r  s e rv ic e s  beyond those  normally provided by the  r e g u la r  
school program in  o rde r  to  r e a l i z e  t h e i r  p o t e n t i a l  c o n t r ib u t io n  
to  s e l f  and s o c i e ty .  Chi ldren capable  o f  high performance 
inc lude  those  who have demonstrated any o f  th e  fo l lowing  a b i l i ­
t i e s  o r  a p t i t u d e s ,  s in g ly  or  in combination: (1) general i n t e l ­
l e c tu a l  a b i l i t y ,  (2) s p e c i f i c  academic a p t i t u d e ,  (3) c r e a t i v e  or 
product ive  t h in k in g ,  (4) l e ad e r sh ip  a b i l i t y ,  (5) v isua l  and p e r ­
forming a r t s  a p t i t u d e ,  and (6) psychomotor a b i l i t y .  (U.S. Off ice  
o f  Education; c i t e d  in Marland, 1972, p.  10)

Americans t y p i c a l l y  have a t tended  s e r i o u s ly  to the  needs of  
g i f t e d  and t a l e n t e d  s tu d en ts  only when th e r e  has been a s o c i e t a l  
need f o r  s o c ia l  and s c i e n t i f i c  l e a d e r s h ip .  The pos t-Spu tn ik  
per iod produced the  g r e a t e s t  f l u r r y  o f  a c t i v i t y  r e l a t i v e  to  edu­
c a t io n a l  programming f o r  th e  g i f t e d .  A f te r  waning i n t e r e s t  on 
the  p a r t  o f  many people f o r  about ten  y e a r s ,  na t io n a l  concern 
is  beginning to  focus once more on the  ques t ion  o f  how adequate ly  
American schools  a re  developing the  va luab le  human resources  of  
the  young who a re  g i f t e d  and t a l e n t e d .  Ser ious  pub l ic  concern 
about seemingly i r r e v e r s i b l e  i n f l a t i o n ,  end less  wars ,  d e p le t in g  
su p p l ie s  of  energy and n a tu r a l  r e so u rc e s ,  pover ty and overpopu­
l a t i o n ,  and th e  need f o r  more e f f e c t i v e  s o c ia l  l e a d e r s  in  govern­
ment e v id e n t ly  has motivated t h i s  most r e ce n t  r e focus ing  on the  
educat ional  needs o f  g i f t e d  and t a l e n t e d  s tu d e n t s .  (Whitemore, 
1979, p. 159)

I f  g i f t e d  and t a l e n t e d  s tu d e n ts  a l l  too o f te n  f ee l  d i s s a t i s ­

f i e d  with t h e i r  educat ional  exper iences  in  th e  r e g u la r  c lassroom, 

t h e i r  pa ren ts  o f te n  express  an even g r e a t e r  degree o f  d i s s a t i s f a c t i o n .  

In f a c t ,  th e  paren ts  o f  th e  s tu d en ts  have in many p a r t s  o f  the  s t a t e  

o f  Michigan become so d isenchanted  with th e  schools  in regard to  t h e i r

1
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prov is ions  f o r  s tu d e n ts  with excep t ional  a b i l i t i e s  t h a t  they have 

formed a c t i v e  and even m i l i t a n t  pa ren t  groups designed to  g e t  the  

schools  to  meet the  needs of  th ese  s tu d e n t s .  I t  i s  g r a t i f y i n g ,  t h e r e ­

f o r e ,  to  f in d  t h a t  the paren ts  o f  the  s tu d e n ts  in  the  s t a t e ’s p i l o t  

programs express  such a high degree o f  s a t i s f a c t i o n  with th e  programs 

t h e i r  c h i ld re n  are  in .  Close to  100 pe rcen t  o f  the  pa ren ts  responding 

to  a survey form expressed a high degree o f  s a t i s f a c t i o n  {Michigan 

Department o f  Education,  1978).

Americans have g r e a t  f a i t h  in th e  power o f  educa t ion  to  br ing  

ou t  th e  exce l lence  which may be l a t e n t  o r  im perc ep t ib le  in  a person ,  

and t h e i r  e x p ec ta t io n s  a re  a c l e a r  mandate from s o c i e ty .

I t  has been determined t h a t  a l though th e re  a re  c h i ld re n  with 

remarkable t a l e n t s  in d i f f e r e n t  economically p r iv i l e g e d  f a m i l i e s ,  

these  t a l e n t s  r a r e l y  t h r i v e  in a nonsupport ive  family o r  a barren  com­

munity environment (DeHaan & Havighurs t ,  1961). Some f a m i l i e s  e i t h e r  

may not be capable o f  recogniz ing  t a l e n t ,  o r  a r e  unaware o f  what to  do 

with g i f t e d  c h i ld r e n .  Perhaps a family can be excused f o r  t h i s  i n j u s ­

t i c e ;  an educa t iona l  system o r  school cannot .  I t  i s  the  s c h o o l ' s  

bus iness  to  recognize  and develop t a l e n t ,  r e g a rd le s s  o f  pa ren ta l  

behavior  o r  e x p e c ta t io n s .  Because the school i s  a major community 

i n s t i t u t i o n  f o r  help ing  g i f t e d  and t a l e n t e d  c h i l d r e n ,  two in d i sp e n s ­

ab le  fu n c t io n s  should be demonstrated: f i r s t ,  the  d iscovery o f

t a l e n t ,  and second,  the enrichment o f  exper iences  and e s s e n t i a l  t r a i n ­

ing f o r  d i f f e r e n t  kinds o f  t a l e n t  (DeHaan & Hav ighurs t ,  1961).

In a democrat ic  s o c ie ty  i t  i s  espoused t h a t  e f f o r t s  should be 

made to  develop each in d iv id u a l  t o  h i s / h e r  maximum p o t e n t i a l .
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T here fo re ,  i t  would seem t h a t  the  n e g le c t  o f  the  g i f t e d  and t a l e n t e d

is  an undemocratic po l icy  because they a re  denied the  oppor tun i ty  to

develop to  t h e  f u l l e s t  e x t e n t  in  o rd e r  to  make use o f  t h e i r  t a l e n t s  

f o r  themselves and the  b e n e f i t  o f  humankind. The u l t im a te  co n s id e ra ­

t i o n  when recogniz ing  g i f t e d  and t a l e n t e d  s tu d e n t s  i s  the  general  

w e l fa re  o f  the  community a t  l a r g e  and a l l  i n h a b i t a n t s  o f  the  community; 

i t  i s  not  to  se rve  the  spec ia l  advantage o f  th e  few who a re  g i f t e d .  A 

p a r a l l e l  c o n s id e ra t io n  i s  t h a t  every i n d i v i d u a l ,  whatever  h is  g i f t s ,  

deserves  the  f u l l e s t  o p p o r tu n i t i e s  f o r  s e l f - r e a l i z a t i o n .  This p o in t  

was emphasized by the  U.S. Educational  P o l i c i e s  Commission:

To say t h a t  every c i t i z e n  in a democracy has the  r i g h t  to
demonstrate  h i s  competence to  make use o f  s o c ia l  o p p o r tu n i t i e s
i s  to  a f f i r m ,  in  a l im i t e d  s e n s e ,  the  p r i n c i p l e  o f  equal oppor­
t u n i t y  f o r  a l l .  But t o  i n s i s t  t h a t  equal o p p o r tu n i t i e s  must 
always take  the  form o f  i d e n t i c a l  exper iences  i s  u n r e a l i s t i c .  
E f f o r t s  to  impose i d e n t i t y  o f  exper ience  on in d iv id u a l s  o f  d i f ­
f e r in g  i n t e r e s t  and a b i l i t i e s  a re  not only foredoomed to  f u t i l i t y ;  
they  are  a l s o  u n f a i r - - e s p e c i a l l y  t o  those  in d iv id u a l s  who d ev ia te  
markedly from the  average;  and because they d i s c r im in a t e  a g a i n s t  
in d iv id u a l s  in such m inor i ty  groups as the  handicapped and the  
g i f t e d ,  they a re  undemocrat ic .  Moreover, to  th e  e x t e n t  t h a t  such 
e f f o r t s  succeed ,  they preven t  the  maximum development o f  th e  gen­
e ra l  w e l f a r e .  The democrat ic  idea l  can be most f u l l y  a t t a i n e d  
when every in d iv id u a l  has o p p o r tu n i ty  f o r  educa t iona l  exper iences  
commensurate with h is  a b i l i t i e s  and f o r  voca t ional  r e s p o n s i b i l i ­
t i e s  commensurate with  h is  q u a l i f i c a t i o n s .  (Educational P o l i c i e s  
Commission, 1950)

Many schools  have i n i t i a t e d  programs f o r  the  g i f t e d  and t a l ­

ented  in an a t t e m p t  to  meet th e  needs o f  such s tu d e n t s .  Even though 

some a r e  no t  s u c c e s s f u l ,  many c la im  a g r e a t  deal  o f  success  (DeHaan & 

Havighurs t ,  1961). Successful programs are  l i k e l y  to  be c a r e f u l l y  and 

th o u g h t fu l ly  e s t a b l i s h e d .  They involve  a l a r g e  expend i tu re  o f  t ime 

and a re  no t  rushed in to  o p e ra t io n  on th e  s t r e n g t h  of coerc ion  from a 

c i t i z e n s '  committee o r  the  b laz in g  ambit ion o f  one school person
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(Durr ,  1964). E f f e c t iv e  programs r e q u i r e  e v a lu a t io n  components,  goa l-  

s e t t i n g  procedures ,  a n a ly s i s  o f  methods f o r  a t t a i n i n g  th ese  g o a l s ,  

f a m i l i a r i z a t i o n  o f  everyone invo lved ,  and the  development o f  an appre­

c i a t i o n  f o r  the  proposed methodology.

The a c t i v e  su p p o r t ,  e f f e c t i v e  involvement,  and p e r t i n e n t  

knowledge o f  a l l  those  who are  e i t h e r  d i r e c t l y  o r  i n d i r e c t l y  concerned 

with the  program i s  a major f a c t o r  in a success fu l  program f o r  the  

g i f t e d  {Durr, 1964; Gowan & Demos, 1964; Rice ,  1970). A good program 

i s  more l i k e l y  t o  become a r e a l i t y  when t e a c h e r s ,  a d m i n i s t r a t o r s ,  and 

pa ren ts  work to g e th e r  in planning i t .  The p ro fe s s io n a l  knowledge about 

the  g i f t e d  and t a l e n t e d  programs t h a t  school personnel may c o n t r ib u t e  

may be supplemented with th e  kinds o f  pa ren ta l  unders tandings  t h a t  

can only come from the  home. A d i v e r s i t y  o f  viewpoints  and a wide 

range o f  competencies ,  s p e c i a l t i e s ,  and knowledge a l l  c o n t r ib u t e  to  the 

success fu l  program, and a l l  can be viewed as th e  r e s u l t  of  wide p a r ­

t i c i p a t i o n  by numerous i n d iv id u a l s  (Newland, 1976).

The form ula t ion  o f  sound purposes and goals  i s  o f  g r e a t  concern 

in planning a program f o r  the  g i f t e d  and t a l e n t e d .  The general  pur­

poses o f  programs f o r  th e  g i f t e d  and t a l e n t e d  may be th e  same as those 

f o r  a l l  s t u d e n t s .  However, before  they can serve  as t r u e  i n d i c a to r s  

to  guide progress  toward a success fu l  program, the  goals  should be 

s t a t e d  in  terms o f  expected s p e c i f i c  outcomes, and the  outcomes t h a t  

a re  expected o f  g i f t e d  s tu d en ts  may no t  be i d e n t i c a l  to  those  expected 

o f  o th e r  s tu d en ts  (Durr ,  1964). The a c t i v i t i e s  o f  the  g i f t e d  and 

t a l e n t e d  program should inc lude  a v a r i e t y  o f  l e a rn in g  expe r iences .

These exper iences  should extend from knowledge mastery to  the
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development o f  s k i l l s ,  i n t e r e s t s ,  a s p i r a t i o n s ,  and a t t i t u d e s  because 

the  g i f t e d  and t a l e n t e d  s tu d en ts  tend to  possess  q u a l i t i e s  o f  l e a rn in g  

c a p a b i l i t y  and mot iva t ion  t h a t  demand g r e a t e r  co n ten t  coverage.  For­

t u n a t e l y ,  these  s tu d e n ts  u su a l ly  have c h a r a c t e r i s t i c s  t h a t  make them 

want to  explore  widely .  Goals must be e s t a b l i s h e d  t h a t  a re  broad 

enough to take  advantage o f  the  e n t i t i e s  t h a t  c h a r a c t e r i z e  these  

s tuden ts  as g i f t e d  and t a l e n t e d  (Durr ,  1964; Gowan, 1964).

Another  importan t  f a c t o r  in  programs t h a t  a r e  soundly e s t a b ­

l i s h e d  and c o n s i s t e n t l y  worthwhile i s  e v a lu a t io n ,  which should evolve 

as a d i r e c t  r e s u l t  o f  the  s t a t e d  purposes (Durr ,  1964; Shannon, 1960). 

This i s  e s s e n t i a l  both to  improve understanding o f  the  value o f  what 

i s  being done and to  become aware o f  ways f o r  improving the  program.

The important process  o f  e v a lu a t io n  should be as o b je c t iv e  as p o s s ib le .  

The q u a l i t y  o f  an e f f e c t i v e  program should not be based s o l e l y  on the 

f e e l i n g s  o f  school pe rsonne l .  A f e e l i n g  o f  well being by teach e rs  

and a d m in i s t r a to r s  does not  guarantee  an e f f e c t i v e  program because 

t h e i r  emotional responses  t o  a program may be based on f a c t o r s  t h a t  

have l i t t l e  o r  no bear ing  on i t s  t ru e  worth.  A s in c e re  e f f o r t  must 

be made to  o b ta in  evidence t h a t  i s  l e a s t  s u s c e p t ib l e  to  extraneous 

in f lu en c es .  Since the purposes o f  the program should be s t a t e d  in  

terms o f  pupi l  behav io r ,  e v a lu a t io n  must be made in  terms o f  changes 

in t h a t  behavior  (Durr ,  1964).

The a t t i t u d e s  and concerns o f  p a r e n t s ,  t e a c h e r s ,  and s tuden ts  

toward g i f t e d  and t a l e n t e d  s tu d en ts  a re  importan t  a spec ts  in a s se s s in g  

the  i n s t i t u t i o n a l  responses  to  th e  educat ional  needs o f  t h i s  popula t ion  

o f  s tu d e n t s .
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Purpose o f  th e  Study

This study was des igned to  survey and compare the  programs 

f o r  g i f t e d  and t a l e n t e d  s tu d e n t s  in 11 o f  the  18 school d i s t r i c t s  

t h a t  p a r t i c i p a t e d  in the  Michigan P i l o t  Programs f o r  G if ted  and 

Ta lented  Students  in  1974-75, 1975-76, 1976-77, and 1977-78. The 

s p e c i f i c  purposes o f  t h i s  s tudy were to :

1. Survey and compare the  general  na tu re  o f  11 o f  th e  18 

p i l o t  programs repor ted  in  Michigan by the  Michigan S t a t e  Department 

and funded by the  S t a t e  Aid Act o f  1973-74, 1974-75, 1975-76, and 

1976-77. (Only 11 o f  th ese  18 school d i s t r i c t s  g ran ted  permission to  

be inc luded in  the  s tu d y . )

2. Determine and compare p a r e n t s ' ,  t e a c h e r s ' ,  and s t u d e n t s '  

r epo r ted  a t t i t u d e s  toward the  programs.

3. Determine i f  a r e l a t i o n s h i p  e x i s t s  between the  p a ren ta l  

educat ional  ex p e r ien ces ,  socioeconomic s t a t u s  o f  p a r e n t s ,  and r epo r ted  

a t t i t u d e s  toward programs f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .

4.  Determine i f  a r e l a t i o n s h i p  e x i s t s  between the  t e a c h e r s '  

years  of  exper ience  and t h e i r  r epo r ted  a t t i t u d e s  toward programs f o r  

g i f t e d  and t a l e n t e d  s tu d e n t s .

This s ta tem ent  o f  purposes o f  th e  s tudy was used to  genera te  

the  r e sea rch  ques t ions  f o r  th e  s tudy .  These research  ques t ions  are  

s t a t e d  a t  the  beginning o f  Chapter I I I .

Need f o r  the  Study

G if ted  and t a l e n t e d  s tu d en ts  have been recognized throughout 

the  world f o r  many c e n tu r i e s  (Gowan & Demos, 1964). They have tended 

to  be p e r i o d i c a l l y  in  and ou t  o f  the  consciousness  of  educa tors  and
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c i t i z e n s ,  and consequent ly  the p ro v is io n s  made f o r  th ese  s tuden ts  

have been unsystematic  and inadequate  (T r e z i s e ,  1976). In the  United 

S t a t e s  t h e r e  has been a resurgence  o f  i n t e r e s t  in  th e  g i f t e d  and t a l ­

ented  as a r e s u l t  o f  many c r i t i c i s m s  rendered toward our American 

school systems (Conant,  1958).

Since the  more r e c e n t  resurgence o f  i n t e r e s t  in g i f t e d  and 

t a l e n t e d  s tu d e n t s ,  many school d i s t r i c t s  have e s t a b l i s h e d  programs to  

respond to  the  needs o f  s tu d en ts  who have been c h a r a c t e r i z e d  as g i f t e d  

o r  t a l e n t e d .  "Until  1973, Michigan ap p ro p r ia ted  no sp e c ia l  funds f o r  

the  educa t ion  o f  t h e  g i f t e d  and t a l e n t e d .  Any s p e c ia l  programs in  

op e ra t io n  were l o c a l l y  funded, as a re  most o f  the  d i s t r i c t s  with  id en ­

t i f i e d  programs today" {Michigan Department o f  Education,  1978).

In the 1973-74 S t a t e  School Aid Act ,  Sec t ion  47 appeared ,  

a l l o c a t i n g  $150,000 f o r  p i l o t  programs f o r  g i f t e d  and t a l e n t e d  s t u ­

den ts .  The language o f  th e  b i l l  was as fo l low s :

From the  amount ap p ro p r ia ted  in  Sect ion  47 th e r e  i s  a l l o c a t e d  
not  to  exceed $150,000 to  a p p l i c a n t  d i s t r i c t s  f o r  th e  purpose 
o f  experimenting w i th ,  e v a lu a t in g  and r e p o r t i n g  upon programs 
o f  sp ec ia l  i n s t r u c t i o n  f o r  c h i ld re n  who a re  academical ly  
t a l e n t e d  o r  g i f t e d  in terms o f  uniquely  high i n t e l l i g e n c e  or  
sp ec ia l  a b i l i t y  t o  such a degree t h a t  t h e i r  academic p o te n t i a l  
might no t  be r e a l i z e d  in  a normal i n s t r u c t i o n  s e t t i n g .  (Michi­
gan Department o f  Educat ion,  1978)

According to  the  Michigan Department o f  Education,  in 1973-74,

65 d i s t r i c t s  made a p p l i c a t i o n ,  and the  fo l low ing  d i s t r i c t s  were funded

a t  th e  in d i c a t e d  l e v e l s :

Cheboygan $13,288 Livonia $37,960
F l i n t  21,130 Niles  22,522
Lansing 21,328 Willow Run 32,772
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Although th ese  d i s t r i c t s  rece ived  t h e i r  funds dur ing f i s c a l  y ea r

1973-74, most o f  the  programs were no t  in ac tua l  o p e ra t io n  u n t i l  the

1974-75 school y e a r .

Sec t ion  47 was included again  in  the  1974-75 S t a t e  Aid Act.

The wording was the  same, except  t h a t  the  funding was inc reased  to

$250,000—an in c re a se  o f  $100,000. The funds t h a t  y e a r  were used to

cont inue  suppor t  o f  t h e  s ix  o r ig in a l  p r o j e c t s ,  and s ix  new p i l o t

programs were i n i t i a t e d :  Benton Harbor,  Buchanan, Dearborn,  Highland

Park,  Kalamazoo In te rm ed ia te  School D i s t r i c t ,  and Union C i ty .  The

second y e a r ,  84 d i s t r i c t s  made a p p l i c a t i o n .  The 12 d i s t r i c t s  were

funded a t  th e  fo l lowing  l e v e l s : ^

Cheboygan $ 9,500 Benton Harbor $31,000
F l i n t  14,100 Buchanan 24,000
Lansing 14,200 Dearborn 27,000
Livonia 25,300 Highland Park 31,000
Niles  15,000 Kalamazoo ISD 20,000
Willow Run 21,900 Union City  17,000

Again, although th e  funding occurred in  f i s c a l  y e a r  1974-75, th e  p ro­

gram o p e ra t io n  d id  not  a c t u a l l y  begin u n t i l  the  1975-76 school y e a r .

Although the  1975-76 School Aid Act a l so  con ta ined  Sec t ion  47,  

the  amount a p p ro p r i a t e d  t h a t  y e a r  was reduced to  $20,000. T he re fo re ,  

no new programs were i n i t i a t e d ,  bu t  t h e  e x i s t i n g  12 programs cont inued  

to  r ece iv e  su ppor t .

The 1976-77 School Aid Act ap p ro p r ia te d  $200,000 f o r  S ec t ion  47 

programs. Since the i n i t i a l  s i x  p r o je c t s  had been supported  f o r  a

These f i g u r e s  do not n e c e s s a r i l y  i n d i c a t e  the  f u l l  program 
c o s t .  Many o f  th e  loca l  d i s t r i c t s  involved c o n t r ib u te d  loca l  funds 
to  the  program.
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t o t a l  o f  th re e  y e a r s ,  they were dropped from s t a t e  funding ,  thus

a l lowing s ix  new p r o je c t s  to  be funded.

Accordingly ,  in th e  f a l l  of 1976, a p p l i c a t i o n s  were s e n t  out 

to  a l l  d i s t r i c t s ,  and by th e  dead l ine  d a t e ,  90 proposals  had been 

rece ived .  In June 1977, th e  S t a t e  Board o f  Education approved fund­

ing f o r  the  s ix  new p r o je c t s  in s ix  community c a t e g o r ie s  (Metropol i tan  

Core, C i t i e s ,  Towns, Urban Fr inge ,  R ura l ,  and I n te rm e d ia te ) .  These 

d i s t r i c t s ,  and th e  amounts they r e c e iv ed ,  a re  as fo l low s:

M etropo l i tan  Core Grand Rapids $17,000
C i t i e s  Birmingham 17,000
Towns Chelsea 17,000
Urban Fr inge Chippewa Valley 15,000
Rural Meridian 17,000
In te rm ed ia te  Saginaw 17,000

Thus, dur ing the 1977-78 school y e a r  these  s i x  p r o j e c t s ,  in 

a d d i t io n  to  the  p r o je c t s  in Benton Harbor,  Buchanan, Dearborn, Highland 

Park, Kalamazoo In te rm ed ia te ,  and Union C i ty ,  were in o p e ra t io n .

Even though these  18 p i l o t  programs were funded and in o p e ra ­

t io n  from one to  four  y e a r s ,  t h e r e  has been l i t t l e  c a teg o r i c a l  r esearch  

conducted in terms o f  an e n t i r e  s ta tew id e  e f f o r t  r e l a t e d  to  the  i n i t i a ­

t i o n ,  development,  expans ion ,  and e f f e c t i v e n e s s  o f  these  programs f o r  

g i f t e d  and t a l e n t e d  s tu d e n t s .

There appeared to  be concern regard ing  the  u se fu lness  o f  the  

in form at ion  gained from th ese  p i l o t  programs f o r  o th e r  school d i s ­

t r i c t s  in the s t a t e  o f  Michigan, to  the  S t a t e  Department o f  Educat ion,  

and to  o th e r  agencies  t h a t  a re  re sp o n s ib le  f o r  making d ec i s io n s  r e g a rd ­

ing the  f u tu r e  o f  educat ion f o r  the  g i f t e d  and t a l e n t e d  in Michigan 

(Michigan Department o f  Education,  1978).
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Lim i ta t ions  o f  the  Study 

The l i m i t a t i o n s  o f  th e  s tudy included th e  fo l lowing:

The s tudy  was l im i te d  to  paren ts  o f  g i f t e d  and t a l e n t e d  s t u ­

d en ts ,  teachers  o f  g i f t e d  and t a l e n t e d  s t u d e n t s ,  and g i f t e d  and 

t a l e n t e d  s tu d e n t s ;  and did not inc lude  paren ts  o r  t eachers  o f  s tuden ts  

who have not been i d e n t i f i e d  as g i f t e d  and t a l e n t e d ,  o r  s tu d e n ts  who 

have not been i d e n t i f i e d  as g i f t e d  and t a l e n t e d .  The p a r e n t s ,  t e a c h ­

e r s ,  and s tu d e n ts  who were included in the  study were chosen because 

o f  t h e i r  p a r t i c i p a t i o n  or  t h e i r  c h i l d r e n ' s  o r  s tu d e n t s '  p a r t i c i p a t i o n  

in  th e  program. Consequently, th e  f i n d i n g s ,  co nc lus ions ,  and recom­

mendations of  t h i s  s tudy should be read with the  understanding t h a t  

only p a r e n t s ,  t e a c h e r s ,  and s tu d en ts  who were involved with programs 

f o r  the  g i f t e d  and t a l e n t e d  were a p a r t  o f  th e  s tudy .  I t  i s  acknowl­

edged t h a t  th ese  p a r t i c i p a n t s  in the  study were very l i k e l y  to  have a 

b ias  t h a t  o th e r  p a r e n t s ,  t e a c h e r s ,  and s tu d en ts  would not have.

P a re n t s ,  t e a c h e r s ,  and s tu d en ts  who were not  involved in programs 

f o r  th e  g i f t e d  and t a l e n t e d  were not included in the study because 

o f  t h e i r  l im i t e d  knowledge o f  g i f t e d  and t a l e n t e d  programs.

Only 11 o f  the  18 pu b l ic  school d i s t r i c t s  with s ta t e - fu n d e d  

programs f o r  th e  g i f t e d  and t a l e n t e d  responded to  the  s tudy .  The 

s tudy was confined  to  those  11 p u b l ic  school d i s t r i c t s .

The a t t i t u d e s  r ep o r ted  in t h i s  study were confined  to a t t i ­

tudes  as perce ived  and expressed  by p a r e n t s ,  t e a c h e r s ,  and s tuden ts  

toward g i f t e d  and t a l e n t e d  programs in 11 school d i s t r i c t s  in Michigan.

This s tudy was f u r t h e r  l im i t e d  by th e  use of a q u e s t io n n a i r e  

as the method o f  c o l l e c t i n g  d a ta .  I t  should be recognized t h a t
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a t t i t u d i n a l  s c a l e s  r e p re s e n t  the  ve rb a l iz e d  a t t i t u d e  t h a t  the i n d i ­

vidual i s  w i l l i n g  to  exp ress .

Since the  programs s tu d ied  were a l l  p a r t i a l l y  funded by the 

s t a t e ,  i t  would be d i f f i c u l t  to apply th e  conclus ions  reached in  t h i s  

study to  s i m i l a r  programs in schools  where funds a re  no t  s p e c i f i c a l l y  

a l l o c a t e d  f o r  g i f t e d  and t a l e n t e d  programs.

F i n a l l y ,  t h i s  s tudy was not an e v a lu a t io n  o f  the q u a l i t y  of  

the  p i l o t  programs f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .

D e f in i t io n  o f  Terms

The fo l lowing  terms a re  def ined  as they r e l a t e  to  t h i s  s tudy .

A c c e l e r a t i o n : Any procedure t h a t  al lows a s tu d e n t  to  progress

more r ap id ly  and complete a given school program in l e s s  t ime o r  a t  

an e a r l i e r  age than the  average s tu d e n t .

Durr (1964) s t a t e d  t h a t  a c c e l e r a t i o n  has two d i f f e r e n t  and 

commonly used meanings. One, a c c e l e r a t i o n  means prov id ing  advanced 

lea rn in g  exper ience  f o r  a s tu d e n t  while  he p h y s ic a l ly  remains a t  

grade l e v e l .  Two, a c c e l e r a t i o n  means the  physica l  moving ahead of  

the  s tu d e n t  so t h a t  he completes any given segment o f  th e  school pro­

gram a t  an e a r l i e r - t h a n - a v e r a g e  age.

Enrichment: An a d m in i s t r a t i v e  procedure f o r  provid ing  more

o p p o r tu n i t i e s  f o r  the g i f t e d  ch i ld  to  go deeper  and more widely than 

the average c h i l d  in h is  i n t e l l e c t u a l ,  s o c i a l ,  and a r t i s t i c  e x p e r i ­

ence. The na tu re  o f  th e  g i f t e d  and t a l e n t e d  s tu d e n t  i s  such t h a t  

e f f e c t i v e  enrichment  o f  his  educat ion  c o n s i s t s  not  in  adding more of  

the same con ten t  and a c t i v i t y  to  the program but  in  providing
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exper iences  o f  g r e a t e r  v a r i e t y  o r  a t  a more advanced leve l  so as to  

match h i s  h igher  leve l  o f  a b i l i t y .  I t  i s  a m a t te r  o f  q u a l i t y ,  not 

q u a n t i t y .

There a re  two types  o f  enrichment:

1. Enrichment in dep th ,  which enables  a s tu d e n t  to  s tudy 

more deeply the  areas  t h a t  a re  p a r t  o f  th e  r e g u la r  curr icu lum.  This 

means working a t  a more advanced leve l  ( v e r t i c a l  enr ichment) .

2. Enrichment in b re a d th ,  which, while  i t  i s  not th e  most 

common, leads  the  pupil  to  s tudy areas  t h a t  a re  r e l a t e d  to  but  not 

u su a l ly  included in the  r e g u la r  course  o f  s tudy (h o r iz o n ta l  enr ichment)  

(DeHaan 8 Havighurs t ,  1961).

Gif ted  and t a l e n t e d :

Gif ted  and t a l e n t e d  c h i ld re n  a re  those  . . . who by v i r t u e  
of  ou t s tan d in g  a b i l i t i e s  a r e  capable  o f  high performance. These 
. . . c h i ld re n  r e q u i re  d i f f e r e n t i a t e d  educa t iona l  programs and /or  
s e rv ic e s  beyond those  normally provided by the  r e g u la r  school 
program in  o rd e r  to  r e a l i z e  t h e i r  p o t e n t i a l  c o n t r ib u t io n  to  s e l f  
and s o c ie ty .

Children  capable  o f  high performance inc lude  those  who have 
demonstrated any o f  the  fo l lowing a b i l i t i e s  o r  a p t i t u d e s ,  s in g ly  
o r  in combinat ion:  (1) general  i n t e l l e c t u a l  a b i l i t y ,  (2) sp e ­
c i f i c  academic a p t i t u d e ,  (3) c r e a t i v e  o r  p roduc t ive  th in k in g ,
(4) l e a d e r sh ip  a b i l i t y ,  and (5) v isua l  and performing a r t s  a p t i ­
tude .  (Lindsey,  1980)

Grouping: This term r e f e r s  to  the  o rg a n iza t io n  o f  s tu d en ts

in a d m in i s t r a t i v e  and i n s t r u c t i o n a l  u n i t s  in  o rd e r  to  f a c i l i t a t e  the  

a t ta inm en t  o f  educa t iona l  o b j e c t i v e s .

I d e n t i f i c a t i o n : I d e n t i f i c a t i o n  i s  def ined  as a s s e s s in g  the

a b i l i t i e s  and t a l e n t s  o f  s tu d en ts  in  the  school and s e l e c t i n g  those  

s tuden ts  who meet th e  c r i t e r i a  e s t a b l i s h e d  f o r  a program.
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P u l l -o u t  t e c h n iq u e : This is  a technique by which i d e n t i f i e d

s tu d e n ts  a re  taken out  o f  the  normal day 's  schedule  and given c la s se s  

p a r t i c u l a r l y  designed to  meet t h e i r  needs.

Overvi ew

This d i s s e r t a t i o n  i s  organ ized  and p resen ted  in  t h e  fo l lowing  

manner. In Chapter I I  a review o f  the  l i t e r a t u r e  i s  p re sen ted .  This 

review emphasizes those s tu d i e s  t h a t  have been conducted which r e l a t e  

to  g i f t e d  and t a l e n t e d  s tu d e n t s .  These s tu d ie s  a r e  found in j o u rn a l s  

and doc to ra l  t h e s e s .

P resen ted  in Chapter I I I  i s  the  des ign  o f  the  s tu d y ,  which 

inc ludes  the  sample popu la t ion  upon which the  s tudy was based.  Also 

in Chapter I I I  th e  op e ra t io n a l  measures a re  d esc r ib ed .  F i n a l l y ,  the 

design and methods o f  a n a ly s i s  a re  d iscu ssed .

The fol lowing c h a p te r  i s  an a t tempt  to  provide  an overview of  

the  p e r t i n e n t  l i t e r a t u r e  involv ing  programs f o r  g i f t e d  and t a l e n t e d  

s tu d en ts  as they  r e l a t e  to  t h i s  s tudy .



CHAPTER I I

A REVIEW OF THE LITERATURE

A review of  the  l i t e r a t u r e  f o r  the  study n e c e s s i t a t e s  an 

i n v e s t i g a t i o n  o f  th e  previous  re sea rch  done in the  area  o f  c o r r e l a ­

t io n a l  s tu d i e s  o f  a t t i t u d e s  o f  s u p e r in t e n d e n t s ,  p a r e n t s ,  t e a c h e r s ,  

s t u d e n t s ,  and laymen toward spec ia l  programs f o r  g i f t e d  and t a l e n t e d  

s tu d e n t s .  The review f u r t h e r  n e c e s s i t a t e s  an i n v e s t i g a t i o n  o f  the 

t h r e e  a d m in i s t r a t i v e  approaches  (o r  p ro to types )  t h a t  a r e  the  most 

o f te n  used in meeting th e  needs o f  g i f t e d  and t a l e n t e d  s tu d e n t s ,  and 

some o f  the  importan t  f a c t o r s  to  be cons idered  in  any program f o r  the  

g i f t e d  and t a l e n t e d .  I t  i s  hoped t h a t  t h i s  review o f  l i t e r a t u r e  p r e ­

s e n t s  a framework t h a t  w i l l  be useful  in th e  subsequent examination 

o f  data  in t h i s  s tudy o f  programs f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .

P a r e n t s 1, T e a c h e rs1, and Students* A t t i tu d e s  
Toward Programs and Special  C lasses  f o r  

G if ted  and Talented S tudents

The fo l lowing s tu d i e s  d esc r ib e  p a r e n t s ' ,  t e a c h e r s ' ,  and s t u ­

d e n t s '  a t t i t u d e s  toward programs and s p e c ia l  c l a s s e s  f o r  g i f t e d  and 

t a l e n t e d  s tu d e n t s .

One o f  th e  e a r l i e r  s tu d i e s  o f  p a re n ta l  a t t i t u d e s  was conducted 

by F razer  (1963).  This s tudy i n v e s t i g a t e d  pa ren ta l  a t t i t u d e s  toward 

th e  s p e c ia l  program f o r  g i f t e d  s ix th - g ra d e  s tu d e n t s .  An a t tem pt  was 

made to  e s t a b l i s h  those  f a c t o r s  t h a t  c o n t r ib u t e  to  th e  acceptance  of

14
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sp ec ia l  c l a s s e s  f o r  g i f t e d  s ix th - g ra d e  s tu d e n t s  and to  i d e n t i f y  and 

c i t e  th e  reasons f o r  p a ren ta l  acceptance  o r  r e j e c t i o n  o f  the  spec ia l  

program. I t  was found t h a t  a s t a b l e  community, s a t i s f i e d  with the  

s t a t u s  quo, was r e l u c t a n t  to  accep t  new id e a s .  The program was much 

more r e a d i ly  accepted  by p a ren ts  o f  the  l ab o r in g  c l a s s  than by the 

managerial and p ro fe s s io n a l  group. These f in d in g s  revealed  t h a t  the  

h igher  the  educa t iona l  leve l  o f  the  p a r e n t s ,  the  g r e a t e r  the  number 

who opposed th e  c l a s s .  Furthermore,  i t  was revea led  t h a t  paren ts  f e l t  

the  success  o f  t h e  c l a s s  f o r  g i f t e d  s tu d en ts  was due l a r g e ly  to  the 

e f f o r t s  o f  the  t e a c h e r .

Myers (1963) conducted a s tudy to  determine i f  educa t iona l  p rov is ions  

f o r  g i f t e d  s tu d en ts  a r e  r e l a t e d  to pa ren ta l  a t t i t u d e s  toward loca l  

schoo ls .  In t h i s  s tudy a comparison was made between the  a t t i t u d e s  

o f  p a ren ts  o f  g i f t e d  c h i ld re n  and those  o f  paren ts  o f  nong i f ted  s t u ­

dents  from two communities.  P rov is ions  were made f o r  g i f t e d  s tu d en ts  

in only one o f  th ese  communities.  The f in d in g s  sugges ted ,  though 

in c o n c lu s iv e ly ,  t h a t  a t t i t u d e s  toward loca l  schools  held  by pa ren ts  

o f  g i f t e d  c h i ld re n  were r e l a t e d  to  sp e c ia l  p ro v is io n s  f o r  the educa­

t io n  of  t h e i r  s t u d e n t s .  The pa ren ts  o f  g i f t e d  and nongif ted  s tu d en ts  

in th e  community t h a t  d id  not have a sp e c ia l  program f o r  the  g i f t e d  

tended to  be l e s s  f av o rab le  toward th e  lo c a l  schoo ls .

Dunn (1969) conducted a study o f  the  a t t i t u d e s  o f  paren ts  con­

cern ing  a program f o r  g i f t e d  s tu d e n ts  t o  determine s p e c i f i c  a t t i t u d e s  

t h a t  may c o n t r i b u t e  t o  th e  accep tance ,  r e j e c t i o n ,  o r  m odif ica t ion  o f  a 

program f o r  the  g i f t e d .  Comparisons were made between C a th o l ic -  

school pa ren ts  and publ ic -school  p a r e n t s .  This study revea led  t h a t
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paren ts  o f  g i f t e d  c h i ld re n  as a whole overwhelmingly endorsed the  

program. These f in d in g s  a l s o  i n d ic a te d  t h a t  v a r i a b le s  o f  sex and 

socioeconomic leve l  had no e f f e c t  on p a ren ta l  a t t i t u d e s .  The most 

f av o rab le  responses  were r e l a t e d  to  enr iched  c u r r i c u l a ,  a b i l i t y  

grouping,  s t im u la t in g  p r e s e n t a t i o n s ,  o f f e r in g  one o r  more fo re ign  

languages ,  cha l leng ing  m a t e r i a l ,  and w i l l in g n e s s  to  rep ea t  th e  dec is ion  

to  e n ro l l  th e  c h i l d .  A d e s i r e  t o  cont inue the  program was expressed  

by 92 pe rc e n t  o f  the  p a r e n t s .  Less - favorab le  a t t i t u d e s  were a s s o c i ­

a ted  with l o c a t io n  o f  c l a s s e s ,  lack  o f  t r a n s p o r t a t i o n ,  l im i te d  oppor­

t u n i t i e s  f o r  a f t e r - s c h o o l  a c t i v i t y ,  the  " g i f t e d "  l a b e l ,  excess ive  

homework, and broken neighborhood f r i e n d s h ip  p a t t e r n s .

A s tudy conducted by Gregory (1975) involved g i f t e d  s tu d e n t s ,  

both p a r t i c i p a n t s  and n o n p a r t ic ip a n ts  in a g i f t e d  program, t h e i r  

p a r e n t s ,  and o th e r  community l e a d e r s .  An a t tem pt  was made to  d e t e r ­

mine (1) the  types  o f  a b i l i t y  and knowledge valued as a goal o r  o b jec ­

t i v e  in educa t iona l  o f f e r in g s  f o r  th e  g i f t e d ,  (2) th e  value o f  p ro v id ­

ing d i f f e r e n t  educat ional  o f f e r in g s  f o r  g i f t e d  high school s tu d e n t s ,

(3) the  co n d i t io n s  t h a t  might d iscourage  s tu d e n t  p a r t i c i p a t i o n ,  and

(4) t h e  value o f  var ious  types  o f  programs o r  educa t iona l  o f f e r in g s  

provided f o r  g i f t e d  high school s tu d e n t s .

The f in d in g s  o f  t h i s  s tudy revea led  t h a t  a l l  groups agreed 

t h a t  (1) a v a r i e t y  o f  q u a l i t a t i v e l y  d i f f e r e n t  educa t iona l  o f f e r in g s  

should be provided f o r  g i f t e d  and t a l e n t e d  high school s tu d e n t s ;  and

(2) t h e r e  were co n d i t io n s  t h a t  d iscouraged s tu d e n t  p a r t i c i p a t i o n  in  

programs f o r  the  g i f t e d ,  and changes o r  m o d if ica t ions  to  improve 

s tu d e n t  p a r t i c i p a t i o n  in  th e se  programs, as well  as program e v a lu a t io n ,



17

should r e f l e c t  th e  views o f  the  g i f t e d  s tu d e n t s ,  both p a r t i c i p a n t s  

and n o n p a r t i c ip a n ts  in programs f o r  th e  g i f t e d ,  t h e i r  p a r e n t s ,  and 

community l e a d e r s .

Smith (1959) focused on the  expressed opinions  o f  samples of  

seve ra l  popula t ions  in our  s o c ie ty  with  regard to  how the  educat ional  

needs o f  g i f t e d  s tu d en ts  a re  being met a t  th e  secondary leve l  and 

what t h e s e  severa l  popula t ions  th in k  should be done to meet the  needs 

o f  s tu d e n t s .  The f in d in g s  revea led  t h a t  most respondents  were in favor  

o f  prov id ing  some spec ia l  c o n s id e ra t io n  f o r  the  g i f t e d .  They a l so  

favored th e  s e l e c t i o n  o f  te ac h e r s  according  to p a r t i c u l a r  q u a l i f i c a ­

t i o n s .

Stewart  (1972) conducted a study to  i n v e s t i g a t e  a t t i t u d e s  of  

su p e r in te n d en ts  concerning programs f o r  g i f t e d  s tu d e n t s .  This s tudy 

was an a t tem pt  to  measure a t t i t u d e s  t h a t  were grouped in to  f i v e  major 

a r e a s :  (1) p h i lo soph ica l  approaches ,  (2) program development,

(3) s t a f f  and pupi l  s e l e c t i o n  c r i t e r i a ,  (4) s p e c i f i c  t e a c h e r  compe­

t e n c i e s ,  and (5) c u r r e n t  s t a t u s  and conmunity i n f lu e n c e s .  The f i n d ­

ings in d i c a t e d  t h a t  su p e r in ten d en ts  expressed the  lack o f  f in a n c i a l  

r esources  as the  main f a c t o r  t h a t  has hindered the  expansion o f  and 

development o f  programs f o r  the  g i f t e d  and t a l e n t e d  in Alabama.

Caraway (1959) i n v e s t ig a t e d  th e  Broughton High School Program 

f o r  g i f t e d  s tu d en ts  in an a t tem pt  (1) to  d iscove r  m a te r ia l s  and proce­

dures t h a t  could be used by o th e r  i n t e l l e c t u a l l y  g i f t e d  secondary-  

school s tu d e n t s ,  (2) t o  determine the  e f f e c t i v e n e s s  o f  th e  program on 

academic achievement o f  those  s tu d en ts  in  the  sp ec ia l  c l a s s e s  f o r  the 

g i f t e d ,  and (3) to  determine the  s t r e n g th s  and weaknesses o f  the
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program. Resu l ts  o f  t h i s  i n v e s t i g a t i o n  seemed to  i n d i c a t e  t h a t  

g i f t e d  s tu d en ts  have d i f f e r e n t  academic needs and i n t e r e s t s  from the  

"average" s tu d en ts  in terms o f  classroom o b j e c t i v e s ,  m a t e r i a l s ,  and 

procedures .

This review of  s e le c t e d  l i t e r a t u r e  seemed to  i n d i c a t e  t h a t  

paren ts  tend to  endorse  the  p rov is ions  made f o r  g i f t e d  and t a l e n t e d  

s tu d e n t s .  They may tend to  develop s p e c i f i c  a t t i t u d e s  toward local  

school d i s t r i c t s  because o f  the  sp e c ia l  p rov is ions  t h a t  a re  made f o r  

s tu d e n t s ;  t h e r e f o r e ,  p a ren ts  o f  n o n p a r t i c ip a n ts  may tend to  be l e s s  

fav o rab le  o f  sp ec ia l  programs f o r  g i f t e d  and t a l e n t e d  s tu d en ts  than 

p a r t i c i p a n t s '  p a re n t s .

Factors  t h a t  may c o n t r ib u t e  t o  the  accep tance ,  r e j e c t i o n ,  or  

m od if ica t ion  o f  g i f t e d  programs were r e l a t e d  to  th e  cu r r icu lum ,  group 

p a t t e r n s ,  m a te r i a l s  and procedures ,  r e t e n t i o n  o f  s t u d e n t s ,  lo c a t io n  

o f  c l a s s e s ,  t r a n s p o r t a t i o n ,  o p p o r tu n i t i e s  f o r  a f t e r - s c h o o l  a c t i v i ­

t i e s ,  l a b e l in g  o f  s t u d e n t s ,  and the  e f f e c t s  o f  th e  program on s tu d e n t s '  

s o c ia l  r e l a t i o n s h i p s .  The o rg a n iz a t io n  o f  the  program should r e f l e c t  

the  views o f  the  s tu d e n t s ,  p a r e n t s ,  and the  community.

There i s  a growing reco g n i t io n  o f  the  importance o f  a t t i t u d e s  

in meeting the  needs o f  g i f t e d  c h i ld r e n .  Attempts a re  being made to  

measure and e v a lu a te  o b j e c t i v e l y  and s t a t i s t i c a l l y  f a c t o r s  such as 

mental c a p a c i ty ,  physica l  development,  h e r e d i t a ry  background, and 

environmental in f lu en c e  and to  determine t h e i r  e f f e c t s  on the  academic 

achievement o f  g i f t e d  c h i ld r e n .

Educators  tended p rev ious ly  to  cons ide r  mainly the  mental 

cap ac i ty  o f  g i f t e d  c h i l d r e n .  However, mental c ap a c i ty  i s  but one
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f a c t o r  among a m u l t i p l i c i t y  o f  t r a i t s  t h a t  th ese  ch i ld re n  o r  any 

o th e r  c h i ld re n  possess  t h a t  appear  worthy o f  c a re fu l  examination.  

Educators have begun to  analyze  the  importance o f  th e  environmental 

in f lu e n c e .

There i s  an awareness t h a t  c h i ld r e n  come to  school with a t t i ­

tudes  toward th e  so c ia l  i n s t i t u t i o n s  and toward a v a r i e t y  o f  o th e r  

th in g s .  Peachman (1942) purported  t h a t  h e r e d i t a r y  and physica l  f a c ­

t o r s  account f o r  some p a r t  o f  th e  depth and i n t e n s i t y  o f  c h i l d r e n ' s  

a t t i t u d e s ,  but t h e  environment probably plays  th e  major r o l e .  The 

school may be a b le  to  do very l i t t l e  about  some f a c t o r s  t h a t  a f f e c t  

c h i l d r e n ' s  a t t i t u d e s ,  but  school personnel  should  be a l e r t  to  d e t e c t  

the  presence o f  th e se  f a c t o r s  t h a t  a f f e c t  c h i l d r e n ' s  a t t i t u d e s  and 

to  recognize  the  p o s s i b i l i t y  o f  t h e i r  e f f e c t  on the  achievement of  

c h i ld r e n .  Since th e  school i s  d i r e c t l y  r e sp o n s ib le  f o r  some a t t i ­

tu d e s ,  i t  should approach the d i f f i c u l t  ta sk  o f  endeavor ing to  f o s t e r  

the most usefu l  and d e s i r a b l e  a t t i t u d e s .  Educators  contend t h a t  a t t i ­

tudes  toward s c h o la r s h ip  and i n t e l l e c t u a l  l i f e  seem to  a f f e c t  the 

q u a l i t y  o f  the  s t u d e n t s '  academic accomplishments.

The success  o f  a program f o r  g i f t e d  s tu d en ts  i s  d i r e c t l y  r e l a t e d  

to  the  amount and kind o f  a c t i v e  su p p o r t ,  e f f e c t i v e  involvement,  p e r ­

t i n e n t  knowledge, and a t t i t u d e  o f  members o f  the  community, the  board 

o f  e d u ca t io n ,  the  a d m in i s t r a t i v e  d i r e c t o r s  o f  the  educa t iona l  system, 

and th e  loca l  school f a c u l t y .

In r e p o r t s  on c l a s s e s  f o r  the  g i f t e d  in  Cleveland ,  Goddard 

( in  Peachman, 1942) recognized the presence o f  c e r t a i n  u n d es i rab le  

a t t i t u d e s  toward sp ec ia l  c l a s s e s  but denied the  presence o f  u n d es i rab le
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a t t i t u d e s  w i th in  the  c l a s s e s  themselves .  The accusa t ion  was made 

t h a t  seg rega ted  c l a s s e s  encourage c o n c e i t ;  however, he f a i l e d  to  

f in d  evidence o f  such a t t i t u d e s  among c h i ld re n  who had p a r t i c i p a t e d  

in such c l a s s e s .  Goddard be l ieved  t h a t  when u n d es i r ab le  a t t i t u d e s  

were found in c h i ld re n  they were u su a l ly  a t t r i b u t e d  to  conscious f o s ­

t e r i n g  by p a r e n t s .  However, Peachman a s s e r t e d  t h a t  i t  remains the  

r e s p o n s i b i l i t y  o f  th e  school to  a t tem pt  to  a l t e r  th e se  a t t i t u d e s  by 

teac h e r s  and p a ren ts  u n i t in g  to  remove egotism whenever i t  e x i s t s  in 

c l a s s e s  f o r  the  g i f t e d .

Dye (1956) made a comparat ive s tudy  o f  a group o f  g i f t e d

pup i l s  and a group o f  average f i f t h - g r a d e  p u p i l s  f o r  the  purpose o f

(1) determining  the  a t t i t u d e s  o f  the  g i f t e d  c h i ld  toward th e  schoo l ,  

the  cu r r icu lum ,  and the  t e a c h e r ;  and (2) determining i f  t h e r e  were 

important  d i f f e r e n c e s  in a t t i t u d e s  o f  g i f t e d  and average c h i ld r e n .

The r e s u l t s  o f  the  study seemed to  i n d i c a t e  the  fo l low ing :  (1) The

m ajo r i ty  o f  both g i f t e d  and average s tu d en ts  appeared to  approve of  

t h e i r  t e a c h e r .  (2) A h igher  r a t i o  o f  g i f t e d  s tu d en ts  were unhappy in 

school compared to  the  r a t i o  o f  average s tu d e n ts  who were unhappy in  

school .  (3) Although both th e  g i f t e d  and th e  average groups appeared 

to  have f av o rab le  a t t i t u d e s  toward t h e i r  t e a c h e r ,  s ch o o l ,  and c u r r i c u ­

lum, the  g i f t e d  group was almost  c o n s i s t e n t l y  more c r i t i c a l  than the 

average group.

The r e s u l t s  o f  t h i s  s tudy seemed to imply t h a t  the  kinds of

a t t i t u d e s  a person develops a r e  dependent on the  e x t e n t  t o  which his

in n e r  d r iv e s  and urges a re  s a t i s f i e d  in h is  d a i ly  ex p e r ien ces .  The 

school o rg a n iz a t io n  and program should encourage a t t i t u d e s  t h a t  w il l
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be s a t i s f y i n g  to  the  c h i l d .  They should a f fo rd  him an oppor tun i ty  

to f u l f i l l  h i s  wants and i n t e r e s t  in a s o c i a l l y  accep tab le  way and 

help him to  form h a b i t s  o f  behavior  t h a t  w i l l  become so imbedded t h a t  

d e s i r a b l e  a t t i t u d e s  may fu nc t ion  in him f o r  h i s  own w e l fa re  as well 

as f o r  t h a t  o f  the  group.

S te n d le r  (1951) pursued a s tudy o f  s o c i a l - c l a s s  d i f f e r e n c e s  

in p a re n ta l  a t t i t u d e s  toward school a t  grade one. She hypothesized 

t h a t  t h e r e  a re  s o c i a l - c l a s s  d i f f e r e n c e s  in p a ren ta l  b e l i e f  in  and 

suppor t  o f  th e  school a t  grade one. Her f ind ings  seemed to  i n d i c a t e  

t h a t  a c h i l d ' s  chances o f  a t t e n d in g  preschool decrease  the  f u r t h e r  

down th e  s o c ia l  ladder  h i s  family  i s .  She suggested t h a t  the  r e s u l t s  

o f  t h i s  s tudy not  be i n t e r p r e t e d  s o le ly  in  terms o f  the  economic 

f a c t o r  but may be due to  d i f f e r e n c e s  in  how s o c ia l  c l a s se s  p r i o r i t i z e  

s choo l ing .  With regard  to  educa t iona l  a s p i r a t i o n s ,  pa ren ta l  expec­

t a t i o n s  f o r  c h i ld re n  seem to  be l e s s  ambitious  f o r  th e  lower s o c io ­

economic c l a s s .

McGehee and Lewis (1940) conducted a study o f  pa ren ta l  a t t i ­

tudes  o f  m enta l ly  s u p e r i o r ,  average ,  and r e t a rd ed  c h i l d r e n .  The 

s tudy was des igned to  i n v e s t i g a t e  d i f f e r e n c e s  in the  a t t i t u d e s  of  

the p a ren ts  o f  s u p e r i o r ,  ave rage ,  and r e ta rd e d  c h i ld re n  toward the  

c h i ld  and the  home s i t u a t i o n ,  and, i f  d i f f e r e n c e s  e x i s t e d ,  to  d e t e r ­

mine the  n a tu re  o f  those  d i f f e r e n c e s .  The ir  f ind ings  seemed to i n d i ­

c a te  t h a t  th e  d i f f e r e n c e s  between s u p e r io r  and r e ta rd e d  c h i ld re n  could 

not be s e t  f o r t h  merely on the  b a s i s  o f  mental a b i l i t y .  As a r e s u l t  

o f  these  f i n d i n g s ,  they  concluded t h a t  th e  r e ta rd e d  c h i ld  i s  a l so  

handicapped in many cases  by paren ts  whose a t t i t u d e  toward him and
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th e  home i s  n e g a t iv e ,  whereas the  g i f t e d  c h i ld  i s  ap t  to  be aided by 

paren ts  whose a t t i t u d e s  may be r a t e d  as s u p e r io r .  Because o f  the  

importance o f  p a ren ta l  a t t i t u d e s  in the  development o f  a c h i l d ,  

u n d e s i r a b le  p a ren ta l  a t t i t u d e s  may c o n t r ib u t e  to  p e r s o n a l i t y  a b e r r a ­

t i o n s  and school f a i l u r e .  In c o n t r a s t ,  d e s i r a b l e  pa ren ta l  a t t i t u d e s  

may tend to  a c t  as a p o s i t i v e  fo rce  in the  mental h e a l th  and academic 

success  o f  th e  c h i l d .

Hamilton (1963) conducted a study o f  some general  a t t i t u d e s  

and opin ions  o f  p a r e n t s ,  t e a c h e r s ,  and c h i ld re n  about the  c h a r a c t e r i s ­

t i c s  o f  g i f t e d  c h i ld re n  and the  i n s t r u c t i o n a l  programs schools  p ro­

vide  f o r  them, and to  a s c e r t a i n  th e  degree o f  r e l a t i o n s h i p  o f  s p e c i f i c  

v a r i a b l e s  to  expressed  a t t i t u d e s .  As a r e s u l t  o f  th e  s tu d y ,  he con­

cluded t h a t  (1) Schools w i l l  be success fu l  in  f u l f i l l i n g  t h e i r  o b l i ­

g a t ions  to  g i f t e d  c h i ld re n  i f  they formulate  t h e i r  o b j e c t iv e s  with 

co n s id e ra t io n  o f  th e  a t t i t u d e s  o f  th e  people involved .  (2) Programs 

should not  be i n i t i a t e d  u n t i l  t e a c h e r s  a re  s p e c i a l l y  t r a in e d  about the  

n a tu r e  o f  in d iv id u a l  d i f f e r e n c e s .  (3) Schools should proceed with 

cau t ion  and no t  make ab rup t  changes in the  e x i s t i n g  programs.

(4) Schools should avoid p re se n t in g  innovat ions  as being new or  

unique. (5) There should be i n s e r v i c e  t r a i n i n g  f o r  t e a c h e r s ,  and 

t e a c h e r s  should a s s i s t  in  th e  fo rm ula t ion  o f  th e  o b j e c t iv e s  o f  the  

program. (6) Explanations  should be made to  pa ren ts  in  terms t h a t  

are  meaningful.  (7) New l a b e l s  o r  names should be avoided; th e  term 

"G if ted  c h i l d r e n ' s  c l a s s e s "  i s  l e s s  d e s i r a b l e  than simply "spec ia l  

c l a s s e s , "  " s p e c i a l - i n t e r e s t  c l a s s e s , "  o r  "advanced c l a s s e s . "  The 

i d e n t i f i c a t i o n  o f  c h i ld re n  and l a b e l in g  them as g i f t e d  o r  t a l e n t e d
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should be avoided. Another group whose a t t i t u d e s  have g r e a t  e f f e c t  

upon g i f t e d  c h i ld re n  i s  th e  educat ional  group,  which inc ludes  those  

who work d i r e c t l y  and i n d i r e c t l y  with such c h i l d r e n .  Teachers must 

take  ca re  not to  impose t h e i r  values on these  c h i l d r e n ,  and a t  t imes 

i t  may be necessary  to  a l t e r  t h e i r  own a t t i t u d e s .

Teachers vary a g r e a t  deal in t h e i r  a t t i t u d e s  toward g i f t e d  

c h i ld r e n .  Many o f  them recognize  th e  f a c t s  o f  in d iv idua l  d i f f e r e n c e s  

and how importan t  i t  i s  to  adapt  th e  l e a rn in g  environment to  s a t i s f y  

those  d i f f e r e n c e s  by using a v a r i e t y  o f  m a te r ia l s  and techniques  to 

help to  do the jo b .  Other teac h e r s  may ignore  the  h i g h - a b i l i t y  s t u ­

dents  o r  teach  them as they would any average c h i ld .  They may recog­

nize c e r t a i n  c h a r a c t e r i s t i c s  in  c h i ld re n  and do no t  a t tem pt  to  meet 

t h e i r  needs because o f  o th e r  demands in  th e  c lassroom, such as the 

slow l e a r n e r  and d i s c i p l i n e  problems.

DeHaan and Havighurst  (1961) descr ibed  th e  t e a c h e r ' s  a t t i t u d e  

toward the  educa t ion  o f  the  g i f t e d  as " c r u c i a l . "  The te a c h e r  w i l l  be 

ab le  to help g i f t e d  c h i ld re n  i f  he i s  s e n s i t i v e  to t h e i r  needs and 

w i l l i n g  to  make changes in  o rde r  to  give them what they need.

The importance o f  the  t e a c h e r  was summed up well by F re e h i l l  

(1961) when he s t a t e d  t h a t  "nothing in th e  home m at te rs  as much as 

the  paren ts  and nothing in  the  school m a t te rs  as much as th e  t e a c h e r . "  

Paren ts  and t each e rs  as su r ro g a te  pa ren ts  a re  dynamic in f lu en ces  in 

the  c h i l d ' s  l i f e .

We may assume t h a t  when our schools  recognize  and make p r o v i ­

s ions  f o r  in d iv id u a l  d i f f e r e n c e s  o f  a l l  c h i l d r e n ,  b e t t e r  o p p o r tu n i ­

t i e s  should r e s u l t  f o r  th e  g i f t e d .
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Jacobs (1972) i n v e s t i g a t e d  t e a c h e r s '  a t t i t u d e s  toward g i f t e d  

c h i ld re n  through the  use o f  a q u e s t i o n n a i r e .  He a t tempted to  develop 

a measure f o r  t e a c h e r  a t t i t u d e s  toward the  g i f t e d  and a l so  t o  d e t e r ­

mine i f  t h e i r  a t t i t u d e s  a re  p o s i t i v e  o r  n eg a t iv e .  His f in d in g s  

revealed  t h a t  the  a t t i t u d e  o f  th e  k inderga r ten  and f i r s t - g r a d e  t e a c h ­

e r s ,  who a re  very i n f l u e n t i a l  in th e  e a r ly  school c o n ta c t  o f  young 

c h i l d r e n ,  was n eg a t iv e .  He concluded t h a t  the  impact o f  t h i s  a t t i t u d e  

on the  c h i l d ' s  acceptance o f  h is  high a b i l i t y  may be u n d es i rab le  

because th e  g i f t e d  c h i ld  may s u b t ly  be informed by the  t e a c h e r  t h a t  

on e ' s  b r ig h tn e s s  i s  not as accep tab le  as the  behavior  o f  the  l e s s  

b r i g h t ,  more normal c h i l d .  He f u r t h e r  concluded t h a t  t e a ch e r s  as well  

as o the rs  in s o c ie ty  must be cau t io u s  not to  encourage our g i f t e d  to  

conceal t h e i r  a b i l i t i e s  by a t tem pt ing  to  r eco g n ize ,  guard a g a i n s t ,  

and help modify those  a t t i t u d e s  t h a t  tend to  imply t h a t  g i f t e d n e s s  

i s  l e s s  than d e s i r a b l e .

According to  r e s e a r c h ,  one may assume t h a t  the  a t t i t u d e s  of  

tea ch e r s  in f lu e n c e  the  a t t i t u d e s  o f  the  c h i ld re n  whom they  teach .  

Haring, S te rn ,  and Cruick (1958) suggested  t h a t  i f  through c e r t a i n  

educat ional  techniques  one can change the  a t t i t u d e s  o f  classroom 

teachers  toward a r e a l i s t i c  acceptance o f  g i f t e d  c h i l d r e n ,  t h e s e  a t t i ­

tudes  o f  acceptance on the  p a r t  o f  tea c h e r s  w i l l  a l s o  in f lu e n c e  c h i l ­

dren in the  d i r e c t i o n  o f  r e a l i s t i c  accep tance .

A s tudy of  t e a c h e r  a t t i t u d e s  toward sp ec ia l  c l a s s e s  f o r  

i n t e l l e c t u a l l y  g i f t e d  c h i ld re n  was made by Justman and Wrights tone 

(1956). They a t tempted to  determine th e  e x t e n t  o f  th e  acceptance  of  

i n t e l l e c t u a l l y  g i f t e d  c h i ld re n  c l a s s e s  by teach ing  pe rsonne l .
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According to  t h e i r  f i n d i n g s ,  g e n e ra l ly  younger t e a ch e r s  and teachers  

with i n t e l l e c t u a l l y  g i f t e d  c h i ld r e n  exper ience  showed more favo rab le  

a t t i t u d e s  than tea ch e r s  who had served  in th e  school a g r e a t e r  number 

o f  y e a r s  and who lacked exper ience  with  c l a s s e s  f o r  i n t e l l e c t u a l l y  

g i f t e d  c h i ld r e n .  The o r g a n iz a t io n  o f  c l a s s e s  f o r  t h e  g i f t e d  and t a l ­

en ted  may cause some d ev ia t io n  from normal school p r a c t i c e s ,  and the 

e x t e n t  to  which th ese  c l a s s e s  a r e  accepted by th e  teach ing  s t a f f  i s  

an importan t  f a c t o r  in a s s e s s in g  the  t e a c h e r ' s  c o n t r ib u t i o n  to  the  

success  o f  th e  g i f t e d  c h i l d .

Smichens and S e l l i n  (1976) made a s tudy o f  116 g radua te  s t u ­

dents  in educat ion toward a t t i t u d e s  about  m enta l ly  g i f t e d  l e a r n e r s .  

The s p e c i f i c  dimensions o f  t h i s  s tudy included (1) w i l l in g n e s s  to  

support  s e r v i c e s ,  (2) w i l l in g n e s s  to  t e a c h ,  and (3) p r e f e r r e d  l e v e l s  

o f  i n t e r a c t i o n .  They a l s o  a t tempted  to  i d e n t i f y  the  e f f e c t  o f  c e r ­

t a i n  v a r i a b l e s  regard ing  te a c h e r  a t t i t u d e s .  These c o r r e l a t e s  were 

(1) sex ,  (2) curr icu lum pre fe rence  ( i . e . ,  e lementary vs .  secondary) ,

(3) previous  ex p e r ien ce ,  and (4) perce ived  t r a i t s .  T he ir  f in d in g s  

implied t h a t  (1) sex  and e lementary vs.  h igh-school  o r i e n t a t i o n  had 

r e l a t i v e l y  l i t t l e  e f f e c t  on dimensions o f  a t t i t u d e ,  (2) tea ch e r s  o f  

g i f t e d  s tu d e n t s  need sp e c ia l  t r a i n i n g ,  (3) r e g a rd le s s  o f  th e  type o f  

int imacy o f  c o n t a c t ,  t h e r e  was a marked p re fe ren ce  f o r  i n t e r a c t i o n  

o f  th e  r e sp o n d en t ' s  own c h i l d ,  and (4) th e  o v e ra l l  image o f  th e se  

l e a r n e r s  was o f  a l e a r n e r  who was d e s i r a b l e  t o  teach  bu t  who had no 

spec ia l  needs f o r  s e r v i c e .

A number o f  a u t h o r i t i e s  have i d e n t i f i e d  th e  importance of  

acceptance and p o s i t i v e  a t t i t u d e  toward the  g i f t e d .  I t  seems b a s ic
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t h a t  a t e a c h e r  o f  th e  g i f t e d  ought to  have a f av o rab le  a t t i t u d e  

toward th e  g i f t e d  c h i l d  because unfavorable  a t t i t u d e s  may be observed 

by the  c h i ld  and may r e s u l t  in  h i s  developing a nega t ive  a t t i t u d e  

toward l e a r n in g .

Wiener and O 'Shea 's  study (1963) was designed to  (1) i n d i c a t e  

a t t i t u d e s  held  by t e a c h e r s ,  s u p e r v i s o r s ,  u n i v e r s i t y  f a c u l t y  members, 

and u n i v e r s i t y  s tu d e n ts  toward the  g i f t e d  and (2) to  note  the  r e l a ­

t i o n s h ip s  between c e r t a i n  s e l e c t e d  v a r i a b l e s  and a t t i t u d e s  toward the  

g i f t e d .  The ir  f ind ings  i n d i c a t e d  t h a t  the  su p e rv i s o r s  were the  most 

f a v o ra b le ,  while  the a d m in i s t r a to r s  were s l i g h t l y  l e s s  f a v o ra b le .

The u n i v e r s i t y  f a c u l t y  members were somewhat l e s s  f av o rab le  than the  

a d m i n i s t r a t o r s ,  and the  t each e rs  and s tu d en ts  were the  l e a s t  f a v o r ­

able  o f  a l l  groups s tu d ie d .

The r e s u l t s  i n d i c a t e d  t h a t  th e r e  was a h igh ly  s i g n i f i c a n t  

r e l a t i o n s h i p  between a t t i t u d e  toward g i f t e d  c h i ld r e n  and s c h o l a s t i c  

a p t i t u d e  o f  the  t e a c h e r s .  There was no r e l a t i o n s h i p  between age,  sex ,  

degrees  h e ld ,  f i e l d ,  income, o r  number o f  y ea rs  teach ing  and the  

f a c u l t y  members' a t t i t u d e  toward th e  g i f t e d .  There was no r e l a t i o n ­

sh ip  between age,  income, yea rs  as a d m i n i s t r a t o r s ,  p o s i t i o n ,  grade 

l e v e l ,  or  programs f o r  th e  g i f t e d  in school and the  a d m i n i s t r a t o r s '  

a t t i t u d e  toward th e  g i f t e d .  The male a d m in i s t r a to r s  were more f a v o r ­

ab le  toward th e  g i f t e d  than were the  female a d m i n i s t r a t o r s .  There was 

a s i g n i f i c a n t  r e l a t i o n s h i p  between educa t iona l  degrees he ld  and 

a t t i t u d e  toward the  g i f t e d .  The a d m in i s t r a to r s  with  d o c t o r ' s  degrees  

were more f av o rab le  toward the  g i f t e d  than were the  a d m in i s t r a to r s  

with b a c h e lo r ' s  o r  m a s t e r ' s  degrees .  There was a s i g n i f i c a n t
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r e l a t i o n s h i p  between the  e x i s t e n c e  o f  c l a s s e s  f o r  the  g i f t e d  in 

school systems and a t t i t u d e s  toward the  g i f t e d .  The a d m in i s t r a to r s  

with c l a s s e s  f o r  th e  g i f t e d  in  t h e i r  schools  were more fav o rab le  

toward th e  g i f t e d  than were a d m in i s t r a to r s  who did  not have c l a s s e s .  

There was no r e l a t i o n s h i p  between age,  s e x ,  degree ,  income, number 

o f  y ea rs  as a s u p e rv i s o r ,  o r  exper ience  in  su p e rv i s in g  the  g i f t e d  and 

the  s u p e r v i s o r ' s  a t t i t u d e  toward the  g i f t e d .  There was no r e l a t i o n ­

sh ip  between age ,  sex ,  income, number o f  yea rs  as a s u p e r v i s o r ,  or  

exper ience  in su p e rv i s in g  th e  g i f t e d  and th e  s u p e r v i s o r ' s  a t t i t u d e  

toward the g i f t e d .  There was no r e l a t i o n s h i p  between age ,  s ex ,  

income, number o f  yea rs  o f  ex p e r ie n ce ,  o r  grade leve l  and th e  t e a c h e r s '  

a t t i t u d e  toward th e  g i f t e d  (Wiener & O'Shea, 1963).

The r e s u l t s  o f  t h i s  s tudy seem to  i n d i c a t e  t h a t  understanding 

and f a m i l i a r i t y  with g i f t e d  s tu d en ts  a f f e c t  a t t i t u d e s ,  and i f  those 

persons  who most d i r e c t l y  in f lu e n c e  th e  a t t i t u d e  o f  s tu d en ts  do 

not d i sp la y  a f av o rab le  a t t i t u d e ,  improvement in s tu d e n t  a t t i t u d e s  

and unders tand ing  may be l im i t e d .

I d e n t i f i c a t i o n

Many educators  agree  t h a t  g i f t e d  and t a l e n t e d  s tu d en ts  have 

p o te n t i a l  a b i l i t i e s  o f  an ou t s tan d in g  o r  unusual n a tu r e  and t h a t  

these  a b i l i t i e s  can be enhanced by sp e c ia l  o p p o r t u n i t i e s .  I f  our 

schools  a re  going to  be r e s p o n s ib le  f o r  enhancing th e se  p o t e n t i a l l y  

ou ts tan d in g  a b i l i t i e s ,  we need the  b e s t  a v a i l a b l e  measure to  i d e n t i f y  

and to  a r r i v e  a t  an assessment o f  th ese  p u p i l s '  p o t e n t i a l  which i s  as 

a c c u ra te  as p o s s i b l e ,  so th e se  p o t e n t i a l s  can be tu rned  in to  f u tu r e  

p r o d u c t iv i t y .
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Rice (1970) and Barbe and Renzull i  (1975) concurred t h a t  the  

pr imary goal o f  i d e n t i f i c a t i o n  procedures ought to  be th e  s e l e c t i o n  of  

t h e  b ro ad es t  p o s s ib le  range o f  g i f t e d  s tu d e n t s ;  i t  s tands  to reason 

t h a t  s e l e c t i o n  committees ought to  be composed o f  a v a r i e ty  o f  pro­

f e s s io n a l  and t a l e n t e d  members. Rice f u r t h e r  suggested  t h a t  general 

i d e n t i f i c a t i o n  coimiit tees in  schools  should inc lude  teachers  from 

var ious  s u b je c t  d i s c i p l i n e s ,  a d m i n i s t r a t o r s ,  school p s y c h o lo g i s t s ,  and 

s p e c i f i c  community e x p e r t s .  Most p ro fe s s io n a l  educa to rs  in th e  school 

ought to  be in c o n ta c t  with the  s e l e c t io n  committee a t  some time s in ce  

(1) nominations should  be openly co m p e t i t iv e ,  (2) sc reen ing  p roce­

dures should be c i r c u l a t e d  among a l l  t e achers  dur ing annual survey 

p e r io d s ,  and (3) i n - s e r v i c e  t r a i n i n g  fo r  d iagnosis  and t a l e n t  develop­

ment should be open t o  a l l  t e a c h e r s .

The process  o f  i d e n t i f i c a t i o n  should begin a t  the  k indergar ten  

l e v e l ,  and should be a cont inuous process  extending through the  grades 

(Mart inson,  1965; R ice ,  1970; W it ty ,  1971). An i n t e r r u p t i o n  in  t h i s  

p rocess  occurs a t  the  time o f  c e r t i f i c a t i o n ;  befo re  t h i s  i n t e r r u p ­

t io n  th e  i d e n t i f i c a t i o n  process  tends  to  be h i s t o r i c a l .  Data concern­

ing th e  i n d i v i d u a l ' s  development a re  c o l l e c t e d  and a s sessed  in  terms 

o f  h is  var ious  p o t e n t i a l i t i e s ,  with sp ec ia l  emphasis on h i s  mental 

a b i l i t i e s .

Gowan and Demos (1964) recommended some p r in c ip l e s  t h a t  should 

prove he lp fu l  as g u id e l in e s .  They s t a t e d ,  " I t  i s  f i r s t  important  t h a t  

the  i d e n t i f i c a t i o n  has a purpose and t h a t  some sp e c ia l  a c t i v i t i e s  with 

t h e  g i f t e d  should  flow from t h e i r  i d e n t i f i c a t i o n . "  They f u r t h e r  sug­

ges ted  t h a t  the process  o f  o rgan iz ing  a program fo r  the  g i f t e d  should
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succeed ex p lo ra t io n s  by te a c h e r s  o f  the  b e s t  ways t o  meet the  needs 

o f  g i f t e d  c h i ld r e n .  The program should be th e  consequence o f  good 

guidance and f a c u l t y  mora le .  I t  should f i t  i n to  an e x i s t i n g  program 

f o r  a l l  c h i ld r e n .  L a s t ,  i d e n t i f i c a t i o n  should d i s t u r b  as l i t t l e  as 

p o s s ib le  t h e  c h i ld  in h is  personal  and so c ia l  r e l a t i o n s h i p .  I t  should 

not  cause s e l f - c o n s c io u s n e s s ,  p a ren ta l  c o n f l i c t s ,  o r  unfavorable  

p u b l i c i t y .

The fo l lowing  a r e  suggested  procedures  to  be used in the 

i d e n t i f i c a t i o n  p ro cess ,  in the  o rde r  o f  p r e f e r e n c e ,  according to 

Gowan and Demos:

1. P e r iod ic  e v a lu a t io n  to  determine r e t e n t io n  in program
2. I n t e l l i g e n c e  q u o t i e n t  as measured by group t e s t
3. Reading grade placement
4. Recommendation o f  s u b je c t  t e ac h e r
5. Review and approval o f  record  by counsel ing  s t a f f
6. Score on s tan d a rd iz ed  achievement t e s t
7. Composite sco res  o f  var ious  s u b je c t  f i e l d s
8. Previous g rades ,  a l l  s u b je c t s
9. Previous g rades ,  s p e c i f i c  s u b je c ts

10. Paren ta l  approval
11. I n t e l l i g e n c e  from in d iv id u a l  t e s t
12. Soc ia l-emotional  s t a b i l i t y  from te a c h e r  judgments
13. Reconmendation o f  t e a c h e r  o u ts id e  s u b je c t  f i e l d

Kough (1960) s t a t e d  t h a t  "s tandard ized  t e s t s  and t e a c h e r s '  

obse rva t ion  a re  the  two means by which schools  can i d e n t i f y  i n t e l ­

l e c t u a l l y  g i f t e d  s t u d e n t s . "  He contended t h a t  some a b i l i t i e s  a re  

b e t t e r  measured by o b je c t i v e  t e s t s ,  o the rs  by o b s e rv a t io n ,  and s t i l l  

o th e r s  by a combined approach.  Each o f  th e se  methods has i t s  own 

l i m i t a t i o n s ;  t h e r e f o r e ,  a good i d e n t i f i c a t i o n  program should never 

r e ly  on a s in g l e  tech n iq u e ,  bu t  on a wide v a r i e t y  o f  c r i t e r i a .

Gal lagher  (1976) did  not  favo r  us ing te a c h e r  obse rva t ions  fo r  

i d e n t i fy in g  g i f t e d  c h i l d r e n .  He contended t h a t  t eachers  make a
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s i z a b l e  number o f  e r r o r s  in a t tem pt ing  to  i d e n t i f y  g i f t e d  s tu d e n t s .  

F i r s t ,  some tend to  i d e n t i f y  many s tu d en ts  who t e s t s  i n d i c a t e  a re  

not g i f t e d .  Second, they do not  i d e n t i f y  some s tu d en ts  who t e s t s  

i n d i c a t e  a re  g i f t e d .  Another e r r o r  t h a t  t e a c h e r s  have been known 

to  make i s  in i d e n t i f y i n g  most c h i ld re n  who come from m id d le -c la s s  

and p ro fe s s io n a l  f a m i l i e s .

Vail (1979) contended t h a t  one reason f o r  e r ro r s  in t e a c h e r  

i d e n t i f i c a t i o n  may be due to  the  t e a c h e r ' s  e x p e c ta t io n  o f  g i f t e d  

s tuden ts  t o  be cheer fu l  and e n t h u s i a s t i c  in responding to  the c l a s s ­

room program. Many o f  th e se  s tu d e n t s  may be w i l l i n g  to  conform to  

r o u t i n e s ,  whereas o th e r s  may r e s i s t .  Consequently ,  some may be 

regarded as behav io r  problems. Other  g i f t e d  c h i ld re n  may be l ab e led  

slow l e a r n e r s  because they  a re  bored and do not  respond to  classroom 

a c t i v i t i e s .  Thus, th e  t e a c h e r  may over look th e se  c h i l d r e n .  However, 

those  g i f t e d  c h i ld re n  who a re  h a rd e s t  to i d e n t i f y  a re  u su a l ly  the  

ones who a re  most in  need o f  sp ec ia l  he lp .

Since re sea rch  has shown t e a c h e r  judgment to  be f a l l i b l e ,  to 

decrease  th e  p o s s i b i l i t y  o f  t e a c h e r  misjudgment,  i n s e r v i c e  t r a i n i n g  

f o r  t each e rs  concerning the  behav iora l  c h a r a c t e r i s t i c s  o f  c h i ld re n  

i s  needed.

McMillan (1976) agreed t h a t  t e s t  a d m in i s t r a t i o n  should be 

combined with  ob se rv a t io n  and nomination by t e a c h e r s ,  p a r e n t s ,  and 

pee rs .  The i n t e l l i g e n c e ,  achievement,  and d ia g n o s t i c  t e s t s  may be 

used as means to  measure a p t i t u d e ,  c r e a t i v i t y ,  p e r s o n a l i t y ,  and i n t e r ­

e s t s .  He a l so  favored the  use o f  se l f -n o m in a t io n  by g i f t e d  c h i ld r e n  

because i n t e r e s t  and m ot iva t ion  play c r i t i c a l  r o le s  in  achievement
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and, converse ly ,  in underachievement .  He cau t ioned  a g a in s t  comparing 

t e s t  scores  as a means o f  choosing s tu d e n ts  f o r  p a r t i c i p a t i o n  in 

g i f t e d  and t a l e n t e d  programs because an IQ o f  130 i s  o f te n  c i t e d  as 

th e  " c u t -o f f "  sco re  f o r  in c lu s io n  in  g i f t e d  programs. However, 

because i n t e l l i g e n c e  t e s t s  vary in t h e i r  r e s u l t s  ( f o r  example, 

S tan fo rd -B in e t  IQs average seven p o in ts  h igher  than Wechsler IQs) ,  

t h i s  " c u t -o f f "  s co re  i s  not recommended. He f u r t h e r  contended t h a t  

g i f t e d n e s s  may not  show up in  t e s t  sco res  s in ce  t e s t s  tend to  id en ­

t i f y  i n t e l l e c t u a l  a b i l i t y  and s p e c i f i c  academic a p t i t u d e .  Cer ta in  

c h a r a c t e r i s t i c s  o f  g i f t e d n e s s  may be measured by t e s t s ,  inc lud ing  

c r e a t i v e  th in k in g ,  l e a d e r s h ip  a b i l i t y ,  v i sua l  and p e r fo rm in g -a r t s  

a b i l i t y ,  and psychomotor s k i l l s .

Many a u t h o r i t i e s  have agreed t h a t  th e  b e s t  p o s s ib l e  method 

o f  i d e n t i f y i n g  g i f t e d  and t a l e n t e d  c h i ld re n  i s  the  sy s tem a t ic  adminis­

t r a t i o n  o f  group i n t e l l i g e n c e  and achievement t e s t s ,  p lus  i n s e r v i c e  

t r a i n i n g  f o r  t h e  tea ch e r s  concerning th e  behaviora l  c h a r a c t e r i s t i c s  

o f  th e se  c h i ld r e n .  Even with th e se  methods, i t  i s  p o s s ib l e  t h a t  some 

g i f t e d  and t a l e n t e d  c h i ld re n  may be missed ,  but  anything l e s s  than 

th e se  procedures may a s su re  t h a t  many p o t e n t i a l l y  h i g h - a b i l i t y  c h i l ­

dren w i l l  be ignored .

S t a f f  S e le c t io n

The q u a l i t y  o f  i n s t r u c t i o n  in  any educa t iona l  program depends 

l a r g e l y  on th e  q u a l i t y  o f  the  te ac h e r s  them se lves ,  f o r  what the  pupi ls  

l e a rn  and th e  a t t i t u d e s  they form w i l l  depend in l a r g e  p a r t  on the  

guidance they  have rece ived  from t e a c h e r s .  Teachers he lp  pup i l s  to
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determine g o a l s ,  e s t a b l i s h  v a lu e s ,  s e l e c t  l e a rn in g  ex p e r ie n c e s ,  and 

choose methods, and they serve  as examples o r  models.  F re eh i l l  

(1963) and Crow (1963) proposed t h a t  because the  g i f t e d  and t a l e n t e d  

c h i ld  has made good lea rn in g  progress  on h i s  own throughout  the  y e a r s ,  

he o f te n  has i n c e n t iv e  and ca p a c i ty  to  pursue l e a rn in g  on his  own.

With r e s p e c t  to maximizing h is  l ea rn in g  in  th in k in g  s t r a t e g i e s ,  uncom­

mon knowledge, and s o p h i s t i c a t e d  methodologies ,  i t  i s  necessary  to  

f in d  teac h e r s  who a re  equipped to  handle such l e a rn in g  in p u t s .

S t a f f i n g  p a t t e r n s  may be complicated by such f a c t o r s  as 

s c a r c i t y  o f  r e sou rce  s p e c i a l i s t s ,  lack  o f  t ime on th e  p a r t  o f  h igh ly  

p roduc t ive  i n t e l l e c t u a l s  to  devote t o  personal i n t e r a c t i o n  with the  

g i f t e d  and t a l e n t e d  s tu d e n t ,  o r  f a i l u r e  o f  p ro fe s s io n a l  educat ional  

i n s t i t u t i o n s  to  cap tu re  t h e i r  share  o f  i n t e l l e c t u a l s  (R ice ,  1970).

The U.S. O ff ice  o f  Education suggested teach ing  fe l low sh ips  

and in s e r v i c e  t r a i n i n g  as major needs to  " b e t t e r  prepare"  teachers  

o f  the g i f t e d  and t a l e n t e d .  Sander l in  (1973) poin ted  ou t  t h a t  in 

1971 only the  U n ive rs i ty  o f  Georgia ,  Pennsylvania  S t a t e ,  Kent S t a t e ,  

George Peabody Col lege ,  th e  U n iv e r s i ty  o f  I l l i n o i s ,  C a l i f o rn i a  S ta t e  

U n iv e r s i ty  a t  San Diego, and the  U n ive rs i ty  o f  Connecticut  were p r e ­

pared to  give g raduate  degrees  in g i f t e d  educa t ion .  More r e c e n t l y ,  

o th e r  i n s t i t u t i o n s  o f  h igher  l e a rn in g  have i n i t i a t e d  s i m i l a r  programs 

( e . g . ,  Michigan S t a t e  U n ive rs i ty  i n i t i a t e d  a program in 1978).

The t e a c h e r ' s  i n t e l l e c t u a l  c a p a b i l i t y  should  be a p p ro p r i a t e  

to  the  educat ional  leve l  o f  the  p u p i l s .  This i s  importan t  f o r  th re e  

reasons :  F i r s t ,  i t  i s  importan t  t h a t  no communication gap e x i s t
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between th e  c h i l d  and te a c h e r .  Second, the  t e a c h e r  should be capable 

o f  unders tand ing  the  concepts  e s s e n t i a l  t o  the  l e a rn in g  o f  th e  c h i l d .  

Third ,  the  t e a c h e r  should  be s u f f i c i e n t l y  p sy c h o lo g ic a l ly  i n s i g h t f u l  

and i n t e l l e c t u a l l y  competent to understand and work with g i f t e d  and 

t a l e n t e d  c h i ld re n  in t h e i r  necessary  progress  from behavior  t h a t  

invo lves  h ig h e r - l e v e l  c o n c e p tu a l i z a t io n  (Newland, 1976).

H i ld re th  (1952) suggested  t h a t  the  g i f t e d  and t a l e n t e d  ch i ld  

needs a g i f t e d  t e a c h e r .  A r a r e r  degree o f  competence i s  needed by 

the  t e a c h e r  who a t tem pts  to  d i r e c t  the  l e a rn in g  o f  g i f t e d  and t a l e n t e d  

s tu d e n t s .  H i ld re th  f u r t h e r  a s s e r t e d  t h a t  th e r e  i s  l i t t l e  documented 

evidence to  prove t h a t  t e a c h e r s  who a re  cons idered  g en e ra l ly  e x c e l ­

l e n t  t e ach e rs  would be e x c e l l e n t  te a ch e r s  f o r  g i f t e d  c h i l d r e n .  Other  

educators  have agreed t h a t  the  t e a c h e r  o f  the  g i f t e d  and t a l e n t e d  

c h i ld  should h im se l f  be g i f t e d ;  however, t h i s  means t h a t  he should 

have enough emotional ba lance and enough advantage from exper ience  to 

accep t  and work with s tu d e n ts  who a re  b r i g h t e r  than  h im se l f .

According to  Mirman (1964), i t  seems reasonable  and lo g ic a l  

t h a t  we co n s id e r  t e a c h e r  q u a l i f i c a t i o n s  in  terms o f  th e  c h a r a c t e r i s ­

t i c s  o f  the  g i f t e d  and t a l e n t e d  c h i ld re n  themselves ;  however, to  be 

a b le  to  provide g i f t e d  t e a c h e r s  f o r  th e se  s tu d e n t s  may be advan ta ­

geous— i t  seems almost  an imposs ib le  goal to  ach iev e .  Although good 

s c h o la r s h ip  and a wide c u l t u r a l  background a r e  im por tan t ,  i t  i s  not  

suggested  t h a t  th e  t e a c h e r  possess  e x p e r t i s e  in  a l l  a reas  o f  knowl­

edge in  which g i f t e d  c h i ld re n  may be i n t e r e s t e d .

Conant (1958) s t a t e d  t h a t  th e  t e a c h e r  o f  g i f t e d  s tu d en ts  

should have in excep t iona l  degree some o f  th e  q u a l i f i c a t i o n s  expected
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o f  a l l  t e a c h e r s ,  e . g . ,  a good mind, broad i n t e l l e c t u a l  c u r i o s i t y ,  

c r e a t i v i t y ,  energy ,  exper ience ,  enthusiasm, emotional b a lan ce ,  p e r ­

s o n a l i t y ,  and a deep i n t e r e s t  in  s tu d en ts  as in d iv id u a l s .

Witty (1951) suggested  t h a t  the  main concern o f  t each e rs  o f  

g i f t e d  and t a l e n t e d  c h i ld re n  should be to  help each c h i ld  develop h is  

p o t e n t i a l i t i e s .  To do t h i s  he should gain an unders tanding  o f  ch i ld  

development,  and he should le a rn  th e  counsel ing and group-work t e c h ­

niques a p p ro p r i a t e  to  th e  informal classroom. Recognizing the  impor­

tance o f  p a r e n t - c h i l d  r e l a t i o n s  and o f  neighborhood i n f l u e n c e s ,  he 

becomes acquain ted  with paren ts  and community l i f e .

G if ted  and t a l e n t e d  s tu d e n ts  need teac h e r s  with sp ec ia l  t r a i t s  

and s k i l l s .  Not every te a c h e r  can teach th e se  s tu d e n ts  s u c c e s s f u l l y ,  

but  many can. Even teachers  with a l l  o r  most o f  the  d es i r ed  t r a i t s  

should have sp e c ia l  t r a i n i n g  in  meeting the  needs o f  the  g i f t e d  and 

t a l e n t e d  (E ps te in ,  1979).

Because o f  the v i t a l  r o le  t h a t  s t a f f  members perform in d e t e r ­

mining g o a l s ,  e s t a b l i s h i n g  v a lu e s ,  s e l e c t i n g  l e a rn in g  ex p e r ien ces ,  

choosing methods and m a t e r i a l s ,  and se rv ing  as models f o r  s tu d en ts  in 

g i f t e d  programs, th e se  persons appear  to  be o f  utmost importance in 

the  success  o r  e f f e c t iv e n e s s  o f  th e  g i f t e d  programs. However, the  

importance o f  t r a in e d  personnel and th e  time f a c t o r  seem to  be very 

p e r t i n e n t  a reas  t h a t  should be cons idered  in the  process  o f  o rg a n iz ­

ing a program f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .

Grouping

According to  Gowan and Demos (1963),  e s s e n t i a l l y  a l l  programs 

f o r  th e  g i f t e d  and t a l e n t e d  a re  enrichment  programs t h a t  a re  designed



35

to  provide f o r  in d iv id u a l  work, f o r  d i f f e r e n t i a t e d  ass ignm ents ,  f o r  

g r e a t e r  depth o f  l e a r n i n g ,  o r  f o r  more rap id  pace. Each seeks to 

en r ich  by providing more o r  d i f f e r e n t  l e a rn in g  o p p o r tu n i t i e s .  These 

arrangements may be ca teg o r ized  in to  groups:  grouping ,  a c c e l e r a t i o n ,

and enrichment.

Many educators  advocate meeting the  needs o f  a l l  s tu d e n ts  by 

b r ing ing  t o g e th e r  s tuden ts  who have s i m i l a r  i n t e l l e c t u a l  a b i l i t y  f o r  

a l l  o r  some p o r t io n  o f  t h e i r  educa t iona l  exper ience .  By grouping 

s tu d en ts  t h i s  way, the  range o f  in d iv id u a l  d i f f e r e n c e s  i s  reduced and 

permits  teach ing  methods and l e a rn in g  exper iences  t h a t  a r e  a p p ro p r i ­

a t e  to  the a b i l i t y  leve l  o f  the  s tu d e n t s .  I t  enables  the  t e a c h e r  to  

devote more time to  g i f t e d  s tu d en ts  than i s  p o s s ib l e  when t h e r e  a re  

s lower  s tu d e n ts  who need he lp .

According to  S h e r tz e r  (1960) , grouping may r e s u l t  in the 

development o f  more r e a l i s t i c  s e l f - c o n c e p t s  among g i f t e d  and t a l e n t e d  

s tu d e n t s .  S tud ies  by th e  Ta lented  Youth P ro je c t  r evea led  t h a t  when 

b r ig h t  s tu d en ts  were moved from broad- to  narrow-range groups,  t h e i r  

s e l f - e s t i m a t e s  tended to  go down and th e  gap between t h e i r  percep­

t i o n  o f  t h e i r  p r e se n t  s t a t u s  and t h e i r  d e s i r e d  s t a t u s  in c r e a se d ,  thus 

leav ing  psychologica l  space f o r  improvement. This may be reason to  

suppor t  th e  argument t h a t  grouping does no t  f o s t e r  c o n ce i t  and snob­

bery in g i f t e d  and t a l e n t e d  s tu d e n t s .

Anderson (1961) was s u p p o r t iv e  o f  the  above f in d in g s  because 

he contended t h a t  grouping o f  g i f t e d  s tu d en ts  may cause d e s i r a b l e  

changes in  s e l f - a t t i t u d e ,  both f o r  t h e  g i f t e d  and th e  average .  How­

ever ,  working in a sp e c ia l  group may give the  g i f t e d  s tu d e n t  an
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o p p o r tu n i ty  to  see  h im se l f  more r e a l i s t i c a l l y  in  r e l a t i o n  to  h is  peers  

in a b i l i t y .  There i s  no evidence to  suppor t  the  not ion  t h a t  grouping 

has any adverse  e f f e c t s  on the  s o c ia l  o r  personal  a t t i t u d e s  o r  behav­

i o r  o f  c h i ld r e n .  Anderson f u r t h e r  a s s e r t e d  t h a t  "grouping i s  a f a c i l i ­

t a t o r  o f  b e t t e r  l e a rn in g  exper iences  f o r  b r ig h t  c h i l d r e n ,  but  i t  does 

no t ,  per  s e ,  r e s u l t  in  g r e a t e r  achievement in th e  b a s ic  s k i l l s  o r  in 

general  co n te n t  w i thou t  s p e c i f i c a l l y  des ign ing  va r ied  academic p ro­

grams f o r  the  var ious  a b i l i t y  l e v e l s . "  Moreover, DeHaan (1961) and 

Newland (1976) agreed with Anderson's  sugges t ion  t h a t  grouping not  be 

cons idered  on th e  bas is  o f  general  a b i l i t i e s ,  but i n s t e a d  i t  should 

be r e l a t e d  to  s p e c i f i c  o b j e c t iv e s  and kinds o f  a b i l i t i e s .  S p e c i f ic  

s i t u a t i o n s ,  s p e c i f i c  a p t i t u d e s ,  and s p e c i f i c  i n t e r e s t s  o f  c h i ld re n  

should be taken in to  c o n s id e ra t io n .

Some a u t h o r i t i e s  have suggested t h a t  g i f t e d  c h i ld re n  tend to 

s e l e c t  t h e i r  playmates and f r i e n d s  from t h e i r  i n t e l l e c t u a l  p ee r s .  

However, Anderson s t a t e d  t h a t  broad-range grouping does not  f o s t e r  

g r e a t e r  mutual acceptance among c h i ld re n  o f  var ious  a b i l i t y  l e v e l s .

Mann (1957) found t h a t  g i f t e d  c h i ld re n  both chose and r e j e c t e d  ty p ic a l  

c h i ld re n .  Typical c h i ld re n  a l s o  seemed both to  p r e f e r  and to  r e j e c t  

t h e i r  own. Both the  acceptance and r e j e c t i o n  seemed to be s t r o n g e r  

w i th in  a b i l i t y  groups than across  them.

Torrance (1965) desc r ibed  the r e s u l t s  o f  many surveys on 

grouping as crude and u n d i f f e r e n t i a t e d ,  and because t h e s e  r e s u l t s  

have not  been uniformly fav o ra b le  and many importan t  goals  o f  educa t ­

ing g i f t e d  c h i ld r e n  have not  been cons ide red  in  the  e v a l u a t i o n s ,  the
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r e s u l t s  have in d ic a te d  t h a t  grouping does not  so lve  a u to m a t ic a l ly  the  

problems o f  i n d i v i d u a l i z i n g  i n s t r u c t i o n .

An in c r ea s in g  number o f  educa to rs  f a v o r  some form o f  grouping.  

Many o f  them, l i k e  MacLean (1956) , have agreed with the  po l icy  o f  

p lac ing  g i f t e d  s tu d e n ts  in  sp e c ia l  c l a s s e s  a t  an e a r ly  age ,  but  have 

emphasized t h a t  th e r e  a re  ways o f  inc lud ing  th e se  s tu d en ts  in  school 

a c t i v i t i e s  invo lv ing  them in heterogeneous r e l a t i o n s h i p s  as an i n t e ­

gra l  p a r t  o f  t h e i r  educa t ion .

Torrey (1956) s tood  a g a i n s t  grouping on th e  ground t h a t  i t  

s o l i d i f i e s  socioeconomic d i f f e r e n c e s .  He advocated the  use o f  b e t t e r  

teach ing  methods in  which th e  c h i l d  i s  allowed to  p rogress  a t  h i s  own 

r a t e .

Some w r i t e r s  have f e l t  t h a t  grouping encourages competi t ion  

r a t h e r  than coopera t ion  and t h a t  th e  com pe t i t ive  s p i r i t  should not  

e x i s t  in  th e  democrat ic  concept  o f  th e  schoo l .  Fontaine (1941) saw 

c l a s s  d i s t i n c t i o n  as hazardous and b e l ieved  t h a t  grouping i s  more 

l i k e l y  to develop s o c ia l  m i s f i t s  than l e a d e r s .  Hinckley (1956) 

c r i t i c i z e d  th e  grouping o f  p u p i l s  as a hampering element f o r  a whole­

some development.  He suggested prov id ing  s p e c ia l  c l a s s e s  f o r  the  

g i f t e d  dur ing  s tudy p e r iod .

Gowan's (1964) summary o f  r e sea rch  conducted by Laney and 

LeHew in  1958 i s  an e x c e l l e n t  review o f  reasons  given f o r  grouping 

and a l s o  a g a i n s t  grouping.  They a r e  as fo l lows:

For grouping:

1. A s s i s t s  the  t e a c h e r  in prov id ing  a program o f  g r e a t e r  depth 
o r  b read th  by more c lo s e ly  grouping i n t e l l e c t u a l  o r  c r e a t i v e  
p e e r s .
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2. Ta lented  s tu d e n ts  in a r e l a t i v e l y  homogeneous group w i l l  f in d  
i t  more s t im u la t in g  and i n t e r e s t i n g  to  exp lore  new f i e l d s  and 
ideas  e xpe r im en ta l ly  and c r i t i c a l l y .

3. Since a r e l a t i v e l y  homogeneous group o f  t a l e n t e d  s tu d e n ts  can 
cover  ro u t in e  m a te r ia l  more q u ic k ly ,  much time i s  l e f t  f o r  the 
te a c h e r  t o  guide a c t i v i t i e s  o f  a c r e a t i v e  n a tu re .

4. The t e a c h e r  a l so  has time f o r  en r iched  group o u t -o f - sch o o l  
a c t i v i t i e s  t h a t  might no t  be s u i t a b l e  f o r  a heterogeneous 
c l a s s .

5. A r e l a t i v e l y  homogeneous group o f  t a l e n t e d  s tu d en ts  can help  
i t s  members develop more r e a l i s t i c  s e l f - c o n c e p t s .  Working in  
a s p e c ia l  group gives  the  t a l e n t e d  s tu d e n t  a chance to  see 
h im se l f  in r e l a t i o n  to  h is  peers  in a b i l i t y .  In a d d i t i o n  to  
recogniz ing  h i s  s t r e n g t h s ,  he a l s o  becomes aware o f  some of  
h i s  shortcomings.

6. The i n t e l l e c t u a l l y  g i f t e d  c h i ld  tends  to  s e l e c t  h i s  playmates 
and l a t e r ,  h i s  f r i e n d s  from h is  i n t e l l e c t u a l  p e e r s .  I t  i s  
probable  t h a t  t a l e n t e d  people tend to  choose as f r i e n d s  those  
whose t a l e n t s  l i e  in  th e  same a r e a .  I f  t h i s  i s  t r u e ,  the  
y o u n g s te r ' s  concept  o f  h im se lf  should be r e l a t e d  to  the  kind 
o f  people with  whom he i s  going to  spend most o f  h is  l i f e .

7. Grouping o f  t a l e n t e d  s tu d e n t s  s t im u la te s  g r e a t e r  e f f o r t s  s in c e  
"success"  in r e l a t i o n  to  o th e r s  i s  no t  as e a s i l y  achieved as 
i t  would be in  a r e g u la r  classroom.

8. I n t e l l e c t u a l l y  g i f t e d  s tu d en ts  a r e  l i k e l y  to  be d iscouraged 
when they f in d  t h a t  in  co l leg e  they a r e  no longer  o u ts ta n d in g .  
They might be b e t t e r  prepared to  cope with  t h e  problem o f  being 
in an excep t iona l  group i f  they had t h i s  exper ience  while  in 
high s c h o o l .

9. B e t t e r  s tudy  h a b i t s  a re  e s t a b l i s h e d  by a program which enables  
each s tu d e n t  to  work as nea r ly  t o  c a p a c i ty  as p o s s ib le  most o f  
the t ime.

10. Research has shown th e  d e s i r a b i l i t y  o f  a c c e l e r a t i o n  with  the  
g i f t e d .

11. Res tores  confidence o f  s lower  p u p i l s .

Agains t  grouping:

1. Special  grouping w i l l  f o s t e r  th e  development o f  an i n f l a t e d
sense  o f  s e l f - im p o r ta n c e  and may lead  to  t h e i r  use o f  t a l e n t s  
in endeavors no t  c lo s e ly  r e l a t e d  to  t h e  needs o f  s o c i e t y .
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2. A b i l i t y  grouping r e s u l t s  in a lo ss  to  th e  l e s s  h ighly  endowed 
s tu d e n ts  because boys and g i r l s  not in  the  sp e c ia l  group need 
the  s t im u la t io n  o f  ideas  and products  o f  th e  a b l e r  s tu d e n t s .

3. Grouping on the  b a s i s  o f  a b i l i t y  i s  undemocratic.  I t  develops 
snobbery in the  seg rega ted  youngs te rs  ou t  o f  a sense  o f  belong­
ing to  an e l i t e  group, o r  being b e t t e r  than average.

4. Segregat ion  preven ts  adequate  t r a i n i n g  o f  the  t a l e n t e d  i n d i ­
vidual  f o r  l e a d e r sh ip  because only  i f  l e ad e rs  have co n s ta n t  and 
c lo se  c o n ta c t  with t h e i r  fo l low ers  can mutual communication and 
unders tand ing  r e s u l t .

5. Segregat ion  o f  th e  t a l e n t e d  may r e s u l t  in  excess ive  competi­
t i o n ,  ass ignm ents ,  and overwork, which in  tu rn  may r e s u l t  in 
l e s se n in g  of p a r t i c i p a t i o n  in e x t r a c u r r i c u l a r  a c t i v i t i e s  or  
wor thwhile  o u t -o f - schoo l  p u r s u i t s .

6. Due to  inadequate  methods o f  i d e n t i f i c a t i o n ,  the  wrong s tu d en ts  
a r e  sometimes picked f o r  sp e c ia l  groups.

There does not seem to  be any c l e a r - c u t  g e n e r a l i z a b l e  f ind ings  

t h a t  in d i c a t e d  e i t h e r  an o v e ra l l  d e s i r a b i l i t y  o r  u n d e s i r a b i l i t y  o f  the  

p r a c t i c e  of  grouping,  a t  l e a s t  so f a r  as i t s  value f o r  the  g i f t e d  and 

t a l e n t e d  i s  concerned. There i s  c o n f l i c t i n g  evidence o f  usefu lness  

in producing improved s c h o l a s t i c  improvement in g i f t e d  and t a l e n t e d  

s tu d e n t s ,  and almost uniformly unfavorable  evidence f o r  promoting 

s c h o l a s t i c  achievement in average o r  low-achievement groups.

The e f f e c t  o f  a b i l i t y  grouping on th e  a f f e c t i v e  development o f  

c h i ld re n  i s  to  r e in fo r c e  f av o rab le  s e l f - c o n c e p t s  o f  those  ass igned  to  

high-achievement groups,  but a l so  to  r e i n f o r c e  unfavorable  s e l f -  

concepts  in  those  ass igned  to  low-achievement groups (F indley &

Bryan, 1971).

Enrichment

Enrichment i s  an a d m in i s t r a t i v e  procedure f o r  prov id ing  more 

o p p o r tu n i t i e s  f o r  the  g i f t e d  c h i ld  to  go deeper  and more widely than



40

th e  average c h i ld  in  h is  i n t e l l e c t u a l ,  s o c i a l ,  and a r t i s t i c  e x p e r i ­

ence.

The concept  o f  enrichment a r i s e s  from th e  f a c t  t h a t  the usual 

educa t iona l  p rov is ions  a r e  not p a r t i c u l a r l y  s a t i s f y i n g ,  and they a re  

perhaps too scan ty  f o r  i n q u i r in g  minds with i n s a t i a b l e  c u r i o s i t y  and 

l i v e l y  i n t e r e s t  in l e a r n in g .  The awareness o f  th ese  s t u d e n t s '  needs 

has probably developed because o f  the  demands o f  s o c ie ty  and o f  the  

g i f t e d  and t a l e n t e d  s tu d en ts  themselves f o r  more and b e t t e r  educa t ion .  

When s tu d e n ts  a re  prepared to  le a rn  a t  a g r e a t e r  speed and a t  a h igher  

l e v e l ,  i t  becomes the  r e s p o n s i b i l i t y  o f  th e  a d m in i s t r a to r  and t e ac h e r  

to  provide new co n ten t  and new a c t i v i t i e s  f o r  these  s tu d e n t s .  Provid­

ing more o f  the  same m a te r ia l s  i s  not the  answer to  the  problem of  

enrichment.

F r e e h i l l  (1961) contended t h a t  i t  i s  improper to  cons ide r  

enrichment as though i t  were a spec ia l  approach to  meet the  needs o f  

g i f t e d  s tu d en ts  because a l l  o f  the  processes  a r e  f o r  the purpose of  

enr ichment.  A c tu a l ly ,  i t  i s  a component o f  a l l  programs f o r  g i f t e d  

and t a l e n t e d  c h i l d r e n .  Other  su p p o r te r s  o f  enrichment  have contended 

t h a t  v a r i e t y  and e x p lo ra t io n  a re  more s i g n i f i c a n t  to  the g i f t e d  than  

are  p r e c i s io n  and in t e n s iv e  work. Enrichment o p p o r tu n i t i e s  should be 

provided in  terms o f  breadth  and depth in  a d d i t io n  to  r e g u l a r  c l a s s ­

room work.

Some proponents o f  enrichment favo r  i t  w i thou t  a c c e l e r a t i o n .  

Perhaps t h i s  i s  so simply to  avoid  th e  plans  t h a t  r e q u i re  grouping or 

a c c e l e r a t i o n  o f  s tu d e n t s .  I t  s tands  to  reason t h a t  enrichment  may 

degenera te  i n t o  busy work f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .
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According to  Gowan and Demos (1964),  enrichment in  h e t e r o ­

geneous c l a s se s  r e q u i re s  th e  fo llowing  c o n d i t io n s :

1. A c l a s s  s i z e  o f  not  more than 25 s tu d e n ts
2. A s p e c i a l l y  t r a in e d  te a c h e r  o r  a sp ec ia l  t e a c h e r  c o n s u l t a n t
3. Extra m a t e r i a l s ,  s u p p l ie s  and books
4. Freed time f o r  the  t e a c h e r  to  make sp e c ia l  p re p a ra t io n
5. A good program o f  i d e n t i f i c a t i o n  and guidance

Rough (1960) s t a t e d  t h a t  enrichment  w i th in  the  r e g u l a r  c l a s s ­

room re q u i re s  few, i f  any, a d d i t io n a l  expend i tu res  o r  a d m in i s t r a t i v e

a l t e r a t i o n s .  On the  c o n t r a ry ,  Gowan and Demos perceived enrichment

in th e  heterogeneous c lassroom as one o f  the  most expensive ways o f

meeting the needs o f  the  g i f t e d .  They contended t h a t  enrichment as 

a procedure f o r  educat ing  the  g i f t e d ,  i f  p roper ly  done (with r e l e a s e  

t im e ,  sp e c ia l  t e a c h e r s ,  and spec ia l  m a t e r i a l s ) ,  p r a c t i c a l l y  amounts to  

ind iv idua l  t u t o r i n g .  When done in t h i s  manner, i t  i s  obviously  e f f e c ­

t i v e .  They f u r t h e r  purported  t h a t  i t  i s  r e l a t i v e l y  easy f o r  an 

a d m in i s t r a to r  to  make sugges t ions  to  t each e rs  to  en r ich  t h e i r  programs, 

but  un less  th e  above c o n d i t io n s  are  be ing met,  t h e r e  can be no b a s i s  

f o r  f e e l i n g  t h a t  a v a l id  enr ichment program i s  in  e f f e c t .

Proponents o f  r e g u la r  classroom enrichment  have argued t h a t  

an enr ichment program al lows g i f t e d  s tu d e n t s  to  s t im u la t e  o th e r  s t u ­

dents  i n t e l l e c t u a l l y ,  consequen t ly ,  to  remove th e se  c h i ld r e n  from the  

classroom would e l im in a te  a source o f  s t im u la t io n  f o r  o th e r  c h i ld r e n .  

They a l s o  have argued t h a t  th e  i n t e l l e c t u a l l y  g i f t e d  a r e  not  neces ­

s a r i l y  more advanced p h y s ic a l ly  and s o c i a l l y ,  and t h e r e f o r e  i t  may be 

t o  t h e i r  b e n e f i t  t o  remain with t h e i r  own age group. In c o n t r a s t  to  

the  above advantages  o f  enr ichment ,  o th e r  educa to rs  have argued t h a t  

enr ichment  may fo rce  both the  g i f t e d  s tu d e n ts  and the  slow s tu d en ts
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i n to  th e  p a t t e r n  o f  th e  average s tu d e n t  because th e  g i f t e d  s tu d en ts  

may become bored and not  achieve to  t h e i r  f u l l  c a p a c i ty ,  whereas the  

slow s tu d e n ts  may become f r u s t r a t e d  because they  cannot work up to  

the  c l a s s  s ta n d a rd s .

Proponents o f  enrichment  have f u r t h e r  p resen ted  a p h i lo so p h i ­

cal argument f o r  classroom enrichment on th e  b a s i s  t h a t  i t  i s  more 

democratic than  the  o th e r  p rov is ions  t h a t  can be made f o r  g i f t e d  

s tu d e n t s .  I t  e l im in a te s  the  problems o f  s e g re g a t in g  c h i l d r e n ,  and 

th e r e  makes f o r  a more r e a l - l i f e  s i t u a t i o n  with  c h i ld re n  o f  d i f f e r e n t  

i n t e l l e c t u a l  a b i l i t i e s .  In o p p o s i t io n  to  th e  above s ta t e m e n t ,  accord­

ing to  r e s e a r c h ,  those  who oppose enrichment r e j e c t  i t s  democrat ic 

value  because they  f e e l  the  home and community c o n ta c t  play  an impor­

t a n t  r o l e  in th e  development o f  wholesome so c ia l  a t t i t u d e s .

S t i l l  ano the r  advantage claimed f o r  classroom enrichment  i s  

t h a t  i t  n e c e s s i t a t e s  more i n d iv id u a l i z e d  i n s t r u c t i o n  f o r  a l l  s tu d e n t s .  

Some opponents o f  c lassroom enrichment have argued t h i s  p o in t  o f  view 

because i t  depends too much on i n d i v i d u a l i z a t i o n  o f  e d u c a t io n ,  which 

i s  almost an i m p o s s i b i l i t y  under our  p r e se n t  system. Enrichment i s  

favored by s t i l l  o t h e r s ,  namely tea ch e r s  and a d m i n i s t r a t o r s ,  because 

they f ee l  t h a t  w i th in  t h i s  technique  i t  i s  p o s s ib le  to  make use o f  

grouping and a c c e l e r a t i o n .  Others have contended t h a t  g i f t e d  ch i ld re n  

may develop a f e e l i n g  o f  s u p e r i o r i t y  over  the  average members o f  t h e i r  

c l a s s  because i t  may be very easy f o r  them to  e x c e l ,  whereas i f  they 

were placed in  groups with c h i ld re n  who possess  s i m i l a r  i n t e l l e c t u a l  

a b i l i t i e s ,  they might gain  a more r e a l i s t i c  p e r sp e c t iv e  o f  t h e i r  

a b i l i t i e s .
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I t  seems apparen t  from the  number and the  n a tu re  o f  c o n t ro ­

v e r s i e s  about  the  advantages and d isadvantages  o f  enrichment t h a t  

much a d d i t io n a l  r e search  needs to  be conducted in  o rd e r  to  re so lve  

the  r e l a t i v e  m e r i t o f  t h i s  approach when compared with o th e r  p r a c t i c e s  

be ing used to  meet the  needs o f  g i f t e d  c h i ld r e n .

A cce le ra t ion

Any procedure t h a t  al lows a s tu d e n t  t o  move more r a p i d ly  and 

complete a given school program in l e s s  t ime o r  a t  an e a r l i e r  age than 

the  average s tu d en ts  may be r e f e r r e d  to  as a c c e l e r a t i o n .  I t  i s  based 

on the  philosophy t h a t  g i f t e d  s tu d e n t s  should not  be r e s t r i c t e d  to  

working a t  the  same pace as o th e r  s tu d e n ts  o f  a s i m i l a r  age group, 

but should be allowed to  progress  t o  more ch a l len g in g  work.

I t  has been proposed as a p r a c t i c a l  r a t h e r  than an ideal  

device f o r  extending th e  educa t iona l  hor izons o f  g i f t e d  s tu d e n ts  

because i t  can save s tu d e n t  t im e ,  i t  i s  easy to  a d m in i s t e r ,  i t  i s  

comparat ively  inexpens ive ,  and i t  does no t  r e q u i r e  d i f f e r e n t i a t i o n  of  

the curr icu lum .  Gal.lagher (1975) main ta ined  t h a t  the  methods used 

fo r  a c c e l e r a t i o n  a re  widely  va r ied  and the  r e s u l t s  almost  always 

s u c c e s s fu l .  This  i s  no t  to  imply t h a t  because many e v a lu a t io n  r e p o r t s  

a r e  f a v o ra b le ,  the  p r a c t i c e  i s  e i t h e r  widely used o r  widely accep ted .

A number o f  school systems have at tempted  to  p r a c t i c e  a c c e l ­

e r a t i o n  in t h e i r  secondary and e lementary s c h o o ls .  One method of  

a c c e l e r a t i n g  g i f t e d  s tu d en ts  i s  to  a l low them to  begin school a t  an 

e a r l i e r  age than  average s tu d e n t s .  I n v e s t i g a t o r s  have noted t h a t  t h e  

s t r i c t  chronolog ica l  age requirement  f o r  f i r s t  g raders  has l i t t l e  o r
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nothing to  recommend i t  from a research  viewpoint.  The a r b i t r a r y  

chronological age l i m i t  now used by school systems does not  take 

in to  account e i t h e r  advances in teaching or  the  wide range o f  i n d i ­

vidual i n t e l l e c t u a l  d i f f e re n c es  in  ch i ld ren  with a chronological  age 

of  s ix  (Gal lagher ,  1976; Ward, 1975).

The r e s u l t s  o f  eva lua t ion  o f  ea r ly -adm i t tance  programs have 

been very favorab le  in M assachese t ts , Pennsylvania,  and Nebraska. 

Children who were admitted e a r ly  as  a group were s u p e r io r  or equal in 

c h a r a c t e r i s t i c s  to  those ch i ld re n  admitted a t  the  r eg u la r  age 

(Gal lagher ,  1976).

Grade skipping i s  ano ther  means o f  a c c e l e r a t i o n ,  which i s  what 

many members of  so c ie ty  th ink  about when a c c e le r a t io n  i s  mentioned. 

Some educators  cons ide r  t h i s  p r a c t i c e  as the  l e a s t  d e s i r a b le  because 

of  the p o s s i b i l i t y  of a c h i ld  missing bas ic  information t h a t  is  taught  

in the  grade to  be skipped.

Another means of  a c ce le r a t io n  i s  having ungraded groups in the 

primary grades so t h a t  s ec t io n s  of  s tuden ts  can complete a p a r t i c u l a r  

curriculum in l e s s  time and proceed ahead in the  school program.

Gallagher  (1975) s t a t e d  t h a t  the  a v a i l a b l e  research  in d ic a te s  

c l e a r ly  t h a t  moderate a c c e le r a t io n  in the elementary school does no 

n o t iceab le  harm to the g i f t e d  and ta l e n te d  ch i ld  and has shortened his  

academic opera t ion  by o n e -h a l f  to  one y ea r .

As a r e s u l t  of  NEA re sea rch ,  Anderson (1961) s t a t e d ,  "The 

research  testimony as to  the  advantages o f  a c c e l e r a t i o n  i s  weighty, 

c o n s i s t e n t ,  and continuous over severa l  decades ."  This ad m in is t r a t iv e  

procedure has been approved by a u t h o r i t i e s  such as Terman and Oden



45

(1954), who s tu d ied  the  e f f e c t s  o f  a c c e l e r a t i o n  on a group o f  more than 

one thousand s tu d en ts  with IQs above 140. Terman and Oden advocated 

a c c e l e r a t i o n  s in ce  promotion i s  based p r im a r i ly  on mental age . They 

f u r t h e r  suggested t h a t  th e se  g i f t e d  s tu d en ts  should  be admit ted  to 

c o l le g e  a t  the  age of  17 a t  th e  l a t e s t .

Morgan (1957) suggested  a c c e l e r a t i o n  f o r  s tu d e n t s  with 

S tan fo rd -B ine t  IQ scores  o f  135 o r  h ig h e r  when (1) the  c h i ld  i s  working 

a t  or  above grade leve l  in r ead in g ,  a r i t h m e t i c ,  s p e l l i n g ,  and computa­

t i o n ;  (2) th e  physical  v a r i a t i o n s  a re  above mean f o r  modal age o f  

grade;  and (3) i t  i s  accep tab le  by p a ren ts .

Pressey  (1962), a proponent o f  a c c e l e r a t i o n ,  according  to  

Anderson, was in agreement with  Terman and Lehman when he s t a t e d  t h a t  

g i f t e d  s tu d e n ts  should  progress  more r a p id ly  than the  average young 

person and should g e t  i n to  t h e i r  p roduc t ive  ca ree rs  e a r l i e r  than 

occurs with the  locks tep  because f o r  some f i e l d s  o f  endeavor ,  espe­

c i a l l y  s c ien ce  and math, g r e a t e s t  p ro d u c t iv i t y  i s  achieved during the  

t w e n t i e s ,  ch ro n o lo g ic a l ly .

Anderson (1961) r ep o r ted  t h a t  (1) a v a i l a b l e  re sea rch  does not 

i n d i c a t e  t h a t  a c c e l e r a t i o n  i s  th e  b e s t  method f o r  meeting th e  needs of  

g i f t e d  and t a l e n t e d  s tu d e n t s ;  however,  i t  i s  a d e s i r a b l e  and p r a c t i c a l  

one; (2) the  amount o f  a c c e l e r a t i o n  has not  been e s t a b l i s h e d ;

(3) a c c e l e r a t i o n  should no t  take  p lace  with  s tu d e n ts  whose IQ i s  

below 130; (4) when a c c e l e r a t i o n  should t ak e  p lace  i s  in  doubt ,  but  

th r e e  per iods  f o r  i t  have been developed in  the  American school s y s ­

tem: (a)  e a r l y  e n t r a n c e ,  (b) grade o r  j u n i o r  high s c h o o l ,  and

(c) advanced placement o r  a c c e l e r a t i o n  in to  c o l l e g e .
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Terman (1954) recommended a c c e l e r a t i o n  o f  no le s s  than one yea r  

and no more than two yea rs  as th e  most s a t i s f a c t o r y  procedure f o r  

g i f t e d  and t a l e n t e d  s tu d e n t s .  He f u r t h e r  s t a t e d  t h a t  opponents o f  

a c c e l e r a t i o n  argue t h a t  a c c e l e r a t i o n  (grade sk ipp ing)  i n t e n s i f i e s  the  

problem o f  s o c ia l  ad jus tm en t ,  promotes bookishness ,  i s  de t r im en ta l  

to phys ica l  and mental h e a l th ,  and leaves  gaps in th e  c h i l d ' s  academic 

knowledge and s k i l l s  a l though th e r e  i s  l i t t l e  evidence in support  o f  

such co n ten t io n s .

To adopt the  p r a c t i c e  o f  a c c e l e r a t i o n  n e c e s s i t a t e s  ex ten s iv e  

t e s t i n g  o f  s t u d e n t s ,  which in  tu rn  r e q u i re s  adequate  psychological  

s e r v i c e s .  I f  a school system i s  lacking  these  s e r v i c e s ,  t h i s  may 

become a b a r r i e r  t o  a d m i n i s t r a t o r s '  accep tance .

I t  seems reasonable  to conclude t h a t  a l l  d ec i s io n s  about 

a c c e l e r a t i n g  s tuden ts  should be made on an ind iv idua l  b a s i s  in  the 

l i g h t  o f  r e l i a b l e  information  about th e  p a r t i c u l a r  s tu d e n t s .  Es tab­

l i s h i n g  wholesale  p o l i c i e s  f o r  or  a g a in s t  t h i s  a d m in i s t r a t i v e  proce-
4

dure would seem to be unwise.

Evaluation

The i n i t i a t i o n  o f  a program i s  only th e  beginning s tep  of  

meeting th e  needs o f  g i f t e d  s tu d e n t s .  Yet too o f te n  f u r t h e r  s te p s  

are  no t  tak en ,  s in c e  everyone f e e l s  t h a t  "something i s  being done f o r  

the  g i f t e d . "  U n fo r tu n a te ly ,  i t  i s  not enough to  know t h a t  something 

i s  being done; i t  i s  c ru c ia l  t o  know t h a t  what i s  being done i s  

e f f e c t i v e  and what ways i t  might be improved.
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Evaluat ion  i s  an i n t e g r a l  p a r t  o f  every program t h a t  i s  

o rganized f o r  any educa t iona l  o b j e c t i v e .  The re fo re ,  i t  seems f e a s i b l e  

to  i n i t i a l l y  o rgan ize  th e se  programs so t h a t  e v a lu a t io n  can occur  

con t inuously  and n a t u r a l l y  in o rd e r  to  determine a reas  t h a t  need 

improvement, m o d i f ic a t io n ,  expansion ,  and d e l e t i o n .

DeHaan (1960) contended t h a t  program e v a lu a t io n  should be 

based on c l e a r  o b j e c t iv e s  t h a t  a r e  o u t l i n e d  e a r ly  in  th e  program.

Plans should be made beforehand concerning expected s tu d en t  a t t a i n ­

ments and what th e  program should be in o rde r  f o r  th e  e v a lu a t io n  to  

be v a l id  in  terms o f  whether  or  not  the  o r ig in a l  o b je c t iv e s  have been 

achieved.  Eva lua t ion  must a l so  be concerned with p e rso n n e l ,  c u r r i c u ­

lum, methodology, a d m in i s t r a t i v e  s t r u c t u r e ,  and educat ional  r e so u rc e s .

The process  o f  e v a lu a t io n  should inc lude  growth in achievement 

in s p e c i f i c  s u b je c t - m a t t e r  u n ders tand ings ,  c r i t i c a l  t h in k in g ,  i n t e r ­

e s t s  and m o t iv a t io n ,  s o c ia l  a t t i t u d e ,  and a b i l i t y  to  work with o th e r s .  

There fo re ,  many who c ons ide r  programs in terms o f  p o s s ib le  growth 

fee l  t h a t  g r e a t  dependence on t e s t  e v a lu a t io n  could be de t r im en ta l  

because s tan d a rd ize d  t e s t s  may not  be ap p ro p r i a t e  f o r  measuring a l l  

the  outcomes o f  a g i f t e d  program.

Gowan and Demos (1964) suggested some a reas  o f  concern in  any 

g e n e r a l - c o n s id e r a t i o n  e v a lu a t io n .  They a r e :

1. C l a r i f i c a t i o n  o f  c r i t e r i a  from general to  s p e c i f i c  and 
from long term to  s h o r t  term

2. The general  exper imental  des ign o r  methodology
3. The source o f  da ta  and techniques  o f  data  c o l l e c t i o n

They f u r t h e r  suggested (1) the  use o f  r e a c t io n  surveys and 

d i r e c t  measurement. The s im p le s t  kinds o f  surveys may come from j u s t
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asking  the  g i f t e d  and t a l e n t e d  s tu d e n ts  about  t h e i r  r e a c t io n s  to  the  

educa t iona l  environment.  These r e a c t io n s  a r e  useful f o r  sp o t  eva lua ­

t i o n  and as h i n t s  t o  program m od if ica t ion  and improvement. This i s  

th e  q u ic k e s t  and e a s i e s t  way to  d e t e c t  and e l im in a te  problems in a 

program. (2) The use o f  d i r e c t  exper imental  evidence to  ev a lu a te  

spec ia l  programs f o r  g i f t e d  and t a l e n t e d  c h i ld r e n .  These s tu d ie s  

should involve  measurements upon c r i t e r i o n  groups where c e r t a i n  v a r i ­

ab les  have been c o n t r o l l e d  and a b e f o r e - a n d - a f t e r  measurement i s  used.

Hal p e r t  and Vredevoe (1965) recommended t h a t  any program f o r  

g i f t e d  and t a l e n t e d  c h i ld re n  should provide f o r  th e  i d e n t i f i c a t i o n ,  

d i a g n o s i s ,  p r e s c r i p t i o n ,  m o t iv a t io n ,  freedom, f l e x i b i l i t y ,  and e v a lu a ­

t i o n  o f  th e  program. They emphasized the  importance o f  freedom and 

f l e x i b i l i t y  to  s tu d e n ts  so they can s t r i k e  out i n t o  c r e a t i v e  and 

p ioneer ing  exper im en ta t ion  and i n t e l l e c t u a l  a c t i v i t i e s .  They f u r t h e r  

emphasized t h a t  no ins trument  can be designed t h a t  would f i t  a l l  c a s e s ,  

but  c e r t a i n  common c r i t e r i a  must be recognized in o rde r  to  a p p ra i se  

th e  e f f o r t s  o f  a program.

According to  g u id e l in e s  suggested  by Halper t  and Vredevoe, 

e v a lu a to r s  should c o n s ta n t ly  d i r e c t  t h e i r  a t t e n t i o n  to  t h r e e  p o in t s :

(1) the  s c h o o l ' s  phi losophy and o b j e c t i v e s ,  (2) c h a r a c t e r i s t i c s  of  

s tu d en ts  and community, and (3) th e  wide range o f  p o t e n t i a l s  t h a t  

should be conceived o f  when th in k in g  about g i f t e d  and t a l e n t e d  s t u ­

den ts .

S h e r tz e r  (1960) a s s e r t e d  t h a t  in an e v a lu a t io n  o f  the  e f f e c ­

t iv e n e s s  o f  a program fo r  g i f t e d  and t a l e n t e d  s tu d e n t s ,  th e  s c h o o l ' s  

t o t a l  c l im ate  i s  h igh ly  im por tan t .  For t h i s  r ea so n ,  e v a lu a t iv e
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inform at ion  should be ob ta ined  from as many p a r t i c i p a n t s  as p o s s i b l e — 

s t u d e n t s ,  t e a c h e r s ,  c o u n s e lo r s ,  a d m i n i s t r a t o r s ,  and p a r e n t s .

Eva lua t ion  involves  the  d e s c r i p t i v e  a c t  o f  s t a t i n g  what e s se n ­

t i a l  components a re  p r e se n t  o r  absen t  in a program and then making 

judgments as to  whether  such components a r e  fu n c t io n in g  p ro p e r ly .  I f  

c e r t a i n  im portan t  components a re  a b s e n t ,  the  d iscovery  can serve  as 

the  s t im ulus  f o r  in c o rp o ra t io n .



CHAPTER I I I

METHODS AND PROCEDURES

The plan of t h i s  s tudy was to  determine and compare the 

r epo r ted  a t t i t u d e s  o f  p a r e n t s ,  t e a c h e r s ,  and g i f t e d  and t a l e n t e d  s t u ­

dents  toward th e  g i f t e d  and t a l e n t e d  programs funded by the  s t a t e  of  

Michigan in 18 school d i s t r i c t s  in Michigan. These school d i s t r i c t s  

were:

Cheboygan 
F l i n t  (Beecher) 
Lansing 
Livonia 
Niles
Willow Run

Benton Harbor 
Buchanan 
Dearborn 
Highland Park 
Kalamazoo ISD 
Union Ci ty

Grand Rapids
Birmingham
Chelsea
Chippewa Valley
Meridian
Saginaw

L e t te r s  were w r i t t e n  t o  su p e r in te n d en ts  o f  th ese  school d i s ­

t r i c t s  req u es t in g  permiss ion to  inc lude  them as p a r t  o f  the  p re sen t  

s tudy .  Of th e  18 school d i s t r i c t s  t h a t  were funded and p i lo t e d  by 

the  s t a t e  o f  Michigan, permission was gran ted  by s u p e r in t e n d e n t s ,  

d i r e c t o r s ,  o r  o th e r  school personnel r e p re s e n t in g  11 school d i s t r i c t s .  

These d i s t r i c t s  were:

Cheboygan
F l i n t
Lansing
Niles

Willow Run 
Dearborn 
Birmingham 
Chelsea

Chippewa Val ley 
Meridian 
Benton Harbor

They comprised the  popula t ion  f o r  the  p r e s e n t  s tudy .

50
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Research Questions

The purposes o f  the  study were l i s t e d  in Chapter I .  The 

s ta tem en t  o f  the  purposes was used to  genera te  the  fol lowing research  

qu es t io n s :

1. What a r e  the  general  c h a r a c t e r i s t i c s  o f  11 o f  th e  18 p i l o t  

programs repo r ted  in Michigan by the  Department o f  Education and 

funded by th e  S t a t e  Aid Acts o f  1973 through 1977?

2. What a r e  the  a t t i t u d e s  o f  p a r e n t s ,  t e a c h e r s ,  and s tuden ts  

toward g i f t e d  and t a l e n t e d  programs in which they  p a r t i c ip a t e d ?

3. What i s  the  r e l a t i o n s h i p  between educat ional  background, 

socioeconomic s t a t u s ,  and a t t i t u d e s  o f  p a ren ts  toward programs f o r  

g i f t e d  and t a l e n t e d  s tu d en ts?

4. What i s  the  r e l a t i o n s h i p  between the  t e a c h e r s '  yea rs  o f  

exper ience  and t h e i r  r ep o r ted  a t t i t u d e s  toward programs f o r  g i f t e d  

and t a l e n t e d  s tu d en ts?

The procedures developed f o r  determining the  a t t i t u d e s  o f  the 

p a r t i c i p a n t s  in t h i s  s tudy were as fo l lows:

1. A l i s t  o f  ques t ions  concerning g i f t e d  and t a l e n t e d  p ro­

grams f o r  d i r e c t o r s  was developed.

2. A q u e s t io n n a i r e  t o  submit to  p a r e n t s ,  t e a c h e r s ,  and s t u ­

dents in  11 school d i s t r i c t s  was devised .

3. A l i s t  o f  schools  t h a t  p a r t i c i p a t e d  in  th e  Michigan P i l o t  

Program from th e  S ta te  Department o f  Michigan was ob ta ined .

4. The su p e r in ten d en ts  o f  the  involved school d i s t r i c t s  

were con tac ted  req u es t in g  permission to  inc lude  the  d i s t r i c t  in  the  

s tudy and r e q u e s t in g  the name o f  a c o n tac t  person in the  d i s t r i c t .
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5. A l i n e  o f  communication with  the  proper  c o n ta c t  person in  

each school d i s t r i c t  f o r  th e  purpose o f  schedul ing  times f o r  adminis­

t e r in g  the  q u e s t io n n a i r e s  was e s t a b l i s h e d .

6. A l i s t  o f  q u es t io n s  concerning th e  g i f t e d  program was 

mailed to  c o n ta c t  persons.

7. Q ues t ionna ires  were mailed to  c o n ta c t  persons  in  some 

d i s t r i c t s ,  while  o th e r s  were mailed to  pa ren ts  and t e a c h e r s .  Other 

q u e s t io n n a i r e s  were adm in is te red  by the  i n v e s t i g a t o r .

8. Responses to  ques t ions  were rece ived  from c o n ta c t  persons 

in the  form o f  t a p e s ,  personal in t e rv ie w s ,  and w r i t t e n  documentation.

9. Q ues t ionna ires  were rece ived  from p a r e n t s ,  t e a c h e r s ,  and 

s tu d e n t s .

10. Addit ional  in formation  r e l a t i v e  to  the  11 p a r t i c i p a t i n g  

schools  was obta ined  from "Information  on Michigan 's  P i l o t  Programs 

f o r  the G if ted  and Ta len te d ,  1978," provided by the  Michigan Depart­

ment o f  Education.

11. A system of  t r e a t i n g  ob ta ined  data  was dev ised ,  as shown 

in the  s e c t io n  on Treatment o f  the  Data.

Q ues t ionna ires

Because no a t t i t u d e  s c a le  could be i d e n t i f i e d  t h a t  could be 

d i r e c t l y  employed o r  r e a d i l y  adapted f o r  t h i s  s tu d y ,  q u es t io n n a i r e s  

were developed f o r  the purpose o f  g a th e r in g  th e  a t t i t u d e s  o f  s tu d e n ts  

who were c u r r e n t l y  p a r t i c i p a t i n g  in o r  who had p a r t i c i p a t e d  in the  

g i f t e d  programs, t h e i r  p a r e n t s ,  and teachers  toward the  programs fo r  

g i f t e d  and t a l e n t e d  s tu d e n t s .
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The q ues t ions  used in the q u e s t io n n a i re s  were adopted from 

Musgrove and E s t r o f f  (1977),  Batesman (1943),  Si lance and Remmers 

(1934), and the  Michigan Department o f  Education (1978). The primary 

sources  from which the m a jo r i ty  o f  the  s ta tem ents  in  the  q u e s t io n ­

n a i r e s  were adopted were a t t i t u d e  s c a le s  p rev io u s ly  developed by 

Musgrove and E s t r o f f  (G if ted  A t t i t u d e  Scale)  and the  Michigan Depart­

ment o f  Education (Michigan Department o f  Educa t ion 's  Ins trument  fo r  

Determining the  A t t i t u d e s  o f  S tudents  Involved in Michigan 's  Sec t ion  47 

P ro jec ts  Toward the  P ro jec ts  and th e  Instrument f o r  Determining the  

A t t i t u d e s  Toward the  P i l o t  P r o je c t s  o f  Paren ts  Whose Chi ldren Are 

Involved in  the  Sec t ion  47 P r o j e c t s ) .

As a r e s u l t  o f  the  a d m in i s t r a t i o n  of  Musgrove and E s t r o f f ' s  

Gif ted  A t t i t u d e  S ca le ,  a Kuder-Richardson r e l i a b i l i t y  c o e f f i c i e n t  

(a lpha)  of  .91 was ob ta in ed .  Mehrens (1973) s t a t e d  t h a t  " a t t i t u d e  

s c a l e s ,  by and l a r g e ,  have r e l i a b i l i t i e s  around ,75.  This i s  much 

l e s s  than those  ob ta ined  f o r  co g n i t iv e  measures ,  and hence the  r e s u l t s  

ob ta ined  from a t t i t u d e  s c a l e s  should be p r im a r i ly  f o r  group guidance 

and d i s c u s s io n . "  Consequent ly, t h e  Musgrove and E s t r o f f  q u e s t io n ­

n a i r e  should be viewed as r e l i a b l e  as perceived by Mehrens.

Statements  from the t h r e e  s c a l e s  were examined to  o b ta in  

t h e i r  f requency o f  occurrence .  Those s ta tem ents  t h a t  occurred  most 

f r e q u e n t ly  on the  t h r e e  s c a le s  were rev ised  and adopted f o r  use in  

t h i s  s tudy .

The r e l i a b i l i t y  o f  the  q u e s t io n n a i r e s  developed f o r  t h i s  study 

was determined from the  a d m in i s t r a t i o n  o f  the  q u e s t io n n a i r e  t o  the  

popula t ion  o f  t h i s  s tudy and i s  d iscussed  in  Chapter  IV.
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A L ik e r t - ty p e  summative f iv e - c h o ic e  format was developed,  

which was based on the  work o f  Oppenheim (1966),  Lemon (1973),  and 

F ishbein  and Ajcen (1975). These choices ranged from 1 = s t ro n g ly  

ag ree ,  2 = ag ree ,  3 = undecided,  4 = d i s a g r e e ,  to  5 = s t ro n g ly  d i s ­

agree .  L i k e r t ' s  primary concern was with u n id im en s io n a l i ty —t h a t  i s ,  

making sure  t h a t  a l l  i tems in each c l u s t e r  would measure the  same 

th in g .

According to  Oppenheim, th e r e  a re  a few disadvantages  o f  a 

L ik e r t  s c a l e ;  i t  was po in ted  o u t ,  however, t h a t  the  advantages o u t ­

weigh th e  d isadvan tages .  The r e l i a b i l i t y  o f  th e  s c a l e  tends to be 

good because o f  the g r e a t e r  range o f  answers pe rm it ted  to  re spondents .  

A r e l i a b i l i t y  c o e f f i c i e n t  o f  .85 i s  o f te n  achieved .  Apart  from t h e i r  

r e l a t i v e  ease o f  c o n s t r u c t i o n ,  th e se  s c a l e s  have two o th e r  advantages ;  

f i r s t ,  they provide more p r e c i s e  in form at ion  about th e  re sp o n d en t ' s  

degree o f  agreement o r  d isagreem ent ,  and respondents  u su a l ly  p r e f e r  

t h i s  to  a simple a g r e e /d i s a g r e e  sco re .  Second, i t  becomes p o s s ib le  

to inc lude  items whose m an i fe s t  c on ten t  i s  not  obviously  r e l a t e d  to 

the  a t t i t u d e  in  q u e s t io n ,  so t h a t  the  s u b t l e r  and deeper  r a m i f i c a ­

t i o n  o f  an a t t i t u d e  can be explored  (Oppenheim, 1966).

Lemon (1973) supported  a summative s c a l e  by emphasizing the  

im p l ic a t io n s  o f  i t s  s i g n i f i c a n c e  in a s se s s in g  the  opinion s ta tem en ts  a 

person i s  w i l l i n g  to  endorse .  The s ig n i f i c a n c e  o f  summative s c a l in g  

i s  t h a t  i t  assumes t h a t  a t t i t u d e s  can be a s sessed  by count ing the 

number o f  pro-  o r  a n t i - o p i n i o n  s ta tem en ts  a person i s  w i l l i n g  to  

endorse r a t h e r  than t ry in g  to  i d e n t i f y  the  s ta tem en t  t h a t  i s  ideal  

f o r  the  person as a s ta tem en t  o f  h i s  opin ion .



55

Populat ion

The popu la t ion  f o r  t h i s  s tudy included the  p a r e n t s ,  t e a c h e r s ,  

and th e  g i f t e d  and t a l e n t e d  s tu d e n ts  who p a r t i c i p a t e d  in th e  p i l o t  

programs f o r  g i f t e d  and t a l e n t e d  s tu d e n ts  in  Michigan from the fo l low ­

ing school d i s t r i c t s .

Benton Harbor i s  a p o r t ,  i n d u s t r i a l ,  and commercial c i t y  in 

southwestern  Michigan, in Berr ien  County, 187 miles  west  o f  D e t r o i t .  

The popu la t ion  o f  16,481 r e s i d e n t s  depends on th e  i n d u s t r i a l  a c t i v i ­

t i e s ,  r e s e a r c h ,  e n g in e e r in g ,  and th e  product ion o f  au tomobiles .  I t  i s  

composed o f  a school popu la t ion  o f  approximate ly  10,349 s tu d e n t s .

Birmingham, a c i t y  in so u th e a s te rn  Michigan, i s  in Oakland 

County, 15 miles  nor th  o f  D e t r o i t .  The c i t y ,  with a popu la t ion  o f  

26,170, i s  l a r g e l y  r e s i d e n t i a l  but  has some m anufac tu re rs .  The school 

popula t ion  i s  approximate ly  12,354.

Cheboygan, a p o r t  c i t y  in nor the rn  Michigan, th e  s e a t  of  

Cheboygan County, i s  150 miles  nor th  o f  Bay C i ty .  The c i t y ,  with a 

popu la t ion  o f  5,553,  i s  a d a i r y in g ,  mixed farming,  r e s o r t ,  and indus ­

t r i a l  a r e a .  Cheboygan has a school popu la t ion  o f  approximate ly  2,911 

s tu d e n t s .

Che lsea ,  an i n d u s t r i a l  v i l l a g e  of  approximate ly  4,000 persons ,  

in  Washtenaw County, i s  l o ca ted  some 20 miles  west o f  Ann Arbor.  I t  

has a school popu la t ion  o f  approximate ly  2,647 s tu d e n t s .

Chippewa Val ley i s  a Macomb County u rb a n - f r in g e  d i s t r i c t ,  

n o r th e a s t  o f  D e t r o i t  and immediately west o f  Mt. Clemens. I t  i s  

c u r r e n t l y  undergoing a r a t h e r  ra p id  popu la t ion  growth as th e
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m etro p o l i t an  area expands. There i s  a school popula t ion  o f  app rox i ­

mately 5,700 s tu d e n t s .

Dearborn, a c i t y  in s o u th ea s te rn  Michigan in Wayne County, 

i s  10 miles  west o f  t h e  c e n t e r  o f  D e t r o i t .  Residents  o f  th e  c i t y  are  

employed in  i n d u s t r i e s  in  a d m i n i s t r a t i v e ,  r e s e a r c h ,  and manufacturing 

c a p a c i t i e s .  I t  has a popu la t ion  of  104,199. The s tu d e n t  popula t ion  

i s  approximate ly  17,075.

F l i n t ,  a c i t y  in  southern  Michigan, the  s e a t  o f  Genessee 

County, i s  58 miles  nor thwest  o f  D e t r o i t .  I t  i s  one of  the  w o r ld 's  

lead ing  ce n te r s  f o r  the  manufacture  o f  automobiles .  The c i t y  has a 

popu la t ion  o f  approximate ly  193,317. The s tu d e n t  popu la t ion  i s  

approximate ly  40,255. F l i n t  has a community-school plan f inanced  in 

the  c i t y  by the  Mott Foundation through a g r a n t  to  the  board o f  edu­

c a t io n .  Each c i t y  school i s  kept open a t  n ig h t  and during the Summer 

f o r  community a c t i v i t i e s .

Lansing,  the  c a p i t a l  of  Michigan, i s  s i t u a t e d  in Ingham 

County, in the s o u th - c e n t r a l  p a r t  o f  the Lower Pen insu la .  I t  i s  

about 80 miles  nor thwest  o f  D e t r o i t .  The m a jo r i ty  o f  the  c i t y ' s  

i n d u s t r i e s  a r e  devoted to  au tomobiles .  Lansing has a popu la t ion  o f  

131,546; approximate ly  31,505 o f  t h i s  popu la t ion  a re  s tu d e n t s .

Meridian i s  a r u r a l ,  l a rg e  lake  a rea  with  a school popula t ion  

o f  2,200 s tu d e n t s .  Most r e s i d e n t s  a re  employed in  Midland f o r  th e  Dow 

Chemical Company or  Dow-Corning Corpora t ion .

N i l e s ,  a c i t y  in Berr ien  County, i s  in  the  southwest  s ec t io n  

o f  Michigan, 48 miles  southwest of  Kalamazoo and 10 miles  nor th  of  

South Bend, Ind iana .  I t  has a popu la t ion  o f  approximate ly  30,000
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r e s i d e n t s .  Most r e s i d e n t s  a re  m id d le -c la s s  w h i te -  o r  b l u e - c o l l a r  

workers .  Numerous bus inesses  and i n d u s t r i e s  a re  lo c a te d  in  the  

community, g iv ing  Niles  an urban, b u s in e s s -ce n te re d  atmosphere.

Willow Run serves  approximate ly  4,200 s tu d e n t s ,  k in derga r ten  

through tw e l f th  grade.  I t  i s  loca ted  in southern  Michigan on I n t e r ­

s t a t e  94, approximate ly  35 miles  west o f  D e t ro i t  and 7 miles  e a s t  of  

Ann Arbor. From th e  a i r  t h e r e  i s  no apparen t  d e l i n e a t i o n  between the  

Willow Run Community School D i s t r i c t  and the  Ci ty o f  Y p s i l a n t i .

These d i s t r i c t s  were ass igned  l e t t e r  d e s ig n a t io n s  f o r  i d e n t i ­

f i c a t i o n  purposes in  t h e  s tudy .

The sample c o n s i s t e d  o f  943 respondents .  I n i t i a l l y ,  1,030 

q u e s t io n n a i r e s  were mailed o r  d e l iv e r e d  and 943 were r e tu rn e d .  Of 

t h i s  number, 508 were s tu d e n t s ,  283 females and 225 males ,  whose grade 

le v e l s  ranged from f i r s t  t o  n in th  grade.  Three hundred th r e e  were 

paren ts  o f  g i f t e d  and t a l e n t e d  s tu d e n t s ,  and 132 were t e a c h e r s .  All 

943 responden ts '  q u e s t io n n a i r e s  were included in the  t a b u l a t i o n .

There was a s t ro n g  a t tem pt  to  ob ta in  responses from as many 

s tu d e n t s ,  p a r e n t s ,  and t e a c h e r s  as p o s s i b l e .  In the  case o f  s tu d e n t s ,  

a good r e p r e s e n ta t i o n  was o b ta in e d .  The r e s u l t s  were l e s s  success fu l  

with p a r e n t s ,  and with th e  teac h e r s  t h e r e  was even l e s s  success .

The reason f o r  the  reduced success  r a t i o  in the  paren ts  and teach e rs  

may have been r e l a t e d  to  th e  f a c t  t h a t  the  s tu d e n t  q u e s t io n n a i r e  was 

adm in is te red  d i r e c t l y  by the  teac h e r s  o r  d i r e c t o r  o f  the  program, 

whereas the  p a r e n t s '  and t e a c h e r s '  q u e s t io n n a i r e s  were mailed and 

thus more f l e x i b i l i t y  e x i s t e d  in t h e i r  responses .
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Seven o f  the  18 d i s t r i c t s  con tac ted  did  not agree  to  p a r t i c i ­

pate  in the  s tudy f o r  th e  fo l lowing  reasons:

D i s t r i c t  L—There was no response to  any o f  the  communications 

req u es t in g  permission to  inc lude  them in the  s tudy .

D i s t r i c t  M--The g i f t e d  and t a l e n t e d  program was involved a t  

the  time with  two e v a lu a t io n  s tu d i e s :  one by the  S t a t e  Department o f

Education and one by the  school d i s t r i c t .  I t  was i n d ic a te d  t h a t  t h i s  

s tudy would involve  ga th e r in g  data  from the  same popu la t ion  included 

in th e  o th e r  two s t u d i e s .

D i s t r i c t  N--The c o n tac t  person in d ic a te d  t h a t  the  program 

was no longer  in o p e ra t io n .

D i s t r i c t  0--The c o n ta c t  person in  t h i s  d i s t r i c t  s t a t e d  t h a t  

the  p r o j e c t  was no longer  s t a t e  funded, and because o f  many commit­

ments a t  the  t ime,  they  could not p a r t i c i p a t e  in  the  s tudy.

D i s t r i c t  P—This d i s t r i c t  dec l ined  to  be involved because o f  

the  d a ta -g a th e r in g  t e ch n iq u es ,  which would n e c e s s i t a t e  t h e i r  i d e n t i ­

fy ing s p e c i f i c  s tu d en ts  and rev ea l in g  t h e i r  a d d resses .

D i s t r i c t  Q - - I n i t i a l l y ,  permission was gran ted  by the  s u p e r in ­

tenden t  to  inc lude  the  school d i s t r i c t  in  the  s tu d y ,  but  no response 

was rece ived  to the  r eq u es t  f o r  the  name o f  a co n tac t  person.

D i s t r i c t  R— No response was rece ived  from t h i s  d i s t r i c t  a f t e r  

severa l  r e q u e s t s .

The d i s t r i c t s  t h a t  d id  not  p a r t i c i p a t e  in  the  s tudy can be 

descr ibed  as fo l lows:
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D i s t r i c t  L, a d i s t r i c t  in southwestern Michigan, has a s tu d en t  

popula t ion  o f  approximate ly  3,000. Auto p a r t s  and i n s u l a t i o n  m a te r ia l s  

a re  manufactured in the  c i t y .

D i s t r i c t  M i s  lo ca ted  in a c i t y  in  western  Michigan. I t  i s  

an i n d u s t r i a l  and marketing c e n te r .  The c i t y  has a popula t ion  of  

approximate ly  200,000, o f  which approximately  36,000 a re  s tu d e n t s .  

D i s t r i c t  N, a d i s t r i c t  loca ted  in a suburb o f  D e t r o i t  t h a t  

encompasses 2.9  m i le s ,  has a popula t ion  o f  approximately 30,000.

This school d i s t r i c t  has approximate ly  7,000 s tu d e n t s .  The c i t y  has 

a l a rg e  number o f  s tu d en ts  from low-income f a m i l i e s .

D i s t r i c t  0 inc ludes  f iv e  coun t ies  in  southern  Michigan. The 

g i f t e d  and t a l e n t e d  program i s  c o n s u l t iv e  in na tu re .

D i s t r i c t  P i s  lo ca te d  in s o u th e a s te rn  Michigan, west o f  

D e t r o i t .  The c i t y  has a popula t ion  o f  approximate ly  115,000. The 

school popula t ion  i s  composed o f  approximately 22,000 s tu d e n t s .

D i s t r i c t  Q i s  an in te rm ed ia te  school d i s t r i c t ,  which serves  

13 school d i s t r i c t s  and paroch ia l  s choo ls ;  se rv ing  58,000 s tu d e n t s ,  

inc lud ing  those  o f  r u r a l ,  suburban,  and i n n e r - c i t y  backgrounds. The 

program i s  c o n s u l t iv e  in n a tu r e .

D i s t r i c t  R, a d i s t r i c t  loca ted  in  southern  Michigan, has a 

s tu d e n t  popula t ion  o f  approximate ly  1,400 s tu d e n t s .  I t  i s  in  an 

a g r i c u l t u r e  and d a i ry ing  a rea .

Procedures  f o r  Data Gathering 

The da ta  used in  t h i s  s tudy  were c o l l e c t e d  from fo u r  sources :  

the  pa ren ts  o f  p a r t i c i p a n t s ,  the  teac h e r s  o f  p a r t i c i p a n t s ,  the g i f t e d
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and t a l e n t e d  s tu d e n t s ,  and th e  d i r e c t o r s  of  t h e  programs. Table 1 

summarizes the  procedures used to  c o l l e c t  d a t a .

Treatment o f  Data 

Data r e p o r te d  by d i s t r i c t  c o n ta c t  persons were t a b u la t e d  and 

analyzed.  The data  c o l l e c t e d  from th e  p a r e n t ,  t e a c h e r ,  and s tu d e n t  

q u e s t io n n a i r e s  were analyzed by doing a frequency d i s t r i b u t i o n  o f  the  

responses  on a l l  i tems and determining  th e  mean response o f  the  group 

f o r  the  purpose of  d e sc r ib in g  and comparing th e  a t t i t u d e s  o f  the 

sampled p o p u la t io n .  Scale scores  were c a l c u l a t e d  and s c a le  means 

and va r iances  were analyzed in o rde r  to  c h a r a c t e r i z e  the  a t t i t u d e s  of  

the  sample and to  de termine the  v a r i a b i l i t y  o f  responses .

Cronbach 's  a lpha r e l i a b i l i t y  a n a ly s i s  was performed on the  

items in each s c a le  to determine th e  degree  to  which items in a c a t e ­

gory measured th e  same under ly ing  a t t i t u d e .

The s t a t i s t i c a l  t e ch n iq u e ,  m u l t i v a r i a t e  an a ly s i s  o f  va r iance  

(MANOVA), was performed between p a r e n t ,  t e a c h e r ,  and s tu d e n t  ques­

t i o n n a i r e s  to  determine i f  the  th r e e  groups d i f f e r e d  in  t h e i r  responses 

on t h r e e  common a t t i t u d e  c a t e g o r i e s .

F i n a l l y ,  c r o s s - t a b u l a t i o n s  o f  th e  ca tegory  items on th e  ques­

t i o n n a i r e  with th e  educa t iona l  and income l e v e l s  o f  th e  responding 

p a ren ts  were made. F u r th e r  c r o s s - t a b u l a t i o n s  were performed on the  

t e a c h e r s '  exper ience  and ca tegory  i tems.  Chi-square  t e s t s  were p e r ­

formed on each c r o s s - t a b u l a t i o n  to  determine i f  ca tegory  responses  

were independent  o f  th e  demographic v a r i a b l e s .



Table 1 . — Summary of  procedures fo r  data gather ing.

D i s t r i c t Parents Teachers Students Di r e c to r

A
Questionnaires 
mailed to parents .

Questionnaires 
mailed to d i r e c to r .

Questionnaires 
mailed to d i r e c to r ;  
d i r e c to r  adminis­
te red  questionnaire .

Questions mailed to 
d i r e c to r .  No response. 
Data received via 
telephone.

B

Questionnaires 
mailed to  d i r e c to r .  
Returned by parents  
through U.S. mail .

Questionnaires 
mailed to  d i r e c to r .  
Returned through 
U.S. mail by 
teachers .

Questionnaires 
mailed to d i r e c to r .  
Director  adminis­
te red  ques t ionna ire .

Questions mailed to  
d i r e c to r .  No response. 
{Telephone number was 
unava i lab le . )

C

Questionnaires 
mailed to  p r in c ip a l .  
Returned by parents 
through U.S. mail.

Questionnaires 
mailed to  p r in c ip a l .  
Returned through 
U.S. mail by 
teachers .

Questionnaires 
mailed to  p r in c ip a l .  
Teachers adminis­
te red  ques t ionnaire .

Questions mailed to 
p r in c ip a l .  A mimeo­
graphed descr ip t ion  
of  program was 
received.

D

Questionnaires 
mailed to  d i r e c to r .  
Returned by parents 
through U.S. mail .

Questionnaires 
mailed to d i r e c to r .  
Returned through 
U.S. mail by 
teachers .

Questionnaires 
mailed to d i r e c to r .  
Director  adminis­
te red  ques t ionnaire .

Questions mailed to 
d i r e c to r .  Returned 
completed.

E

Questionnaires 
mailed to parents .  
Returned by parents 
through U.S. mail.

Questionnaires 
mailed to  d i r e c to r .  
Returned through 
U.S. mail by 
t e a c h e r s .

Questionnaires 
mailed to  d i r e c to r .  
Direc tor  adminis­
te red  ques t ionna ire .

Questions mailed to 
d i r e c to r .  Returned 
completed. Received 
addi t ional  document.



Table 1 . — Continued.

D i s t r i c t Parents Teachers Students Director

F

Questionnaires 
mailed to  parents .  
Returned by parents 
through U.S. mail .

Questionnaires 
mailed to d i r e c to r .  
Returned through 
U.S. mail by 
t e a c h e r s .

Questionnaires 
mailed to d i r e c to r .  
D irector  adminis­
te red  ques t ionna ire .

Questions mailed to  
d i r e c to r .  Two 
d esc r ip t iv e  documents 
were received.

G

Questionnaires 
mailed to  p r in c ip a l .  
Returned by parents 
through U.S. m a i l .

Questionnaires 
mailed to  p r in c ip a l .  
Returned through 
U.S. mail by 
te a c h e r s .

Questionnaires 
mailed to  p r in c ip a l .  
Returned by p r in ­
cipal .

Questions mailed to  
p r in c ip a l .  No 
response. Data r e ­
ceived via telephone.

H

Questionnaires 
mailed to parents .  
Returned by parents 
through U.S. mail.

Questionnaires 
mailed to teachers .  
Returned through 
U.S. mail by 
teachers .

Questionnaires 
mailed to  parents .  
Returned by parents 
through U.S. mai l.

Questions were 
answered via t e l e ­
phone.

I

Questionnaires 
mailed to  d i r e c to r .  
Returned by parents 
through U.S. mail.

Questionnaires 
mailed to  d i r e c to r .  
Returned through 
U.S. mail by 
te a c h e r s .

Questionnaires 
mailed to  d i r e c to r .  
D irector  adminis­
te red  ques t ionna ire .

Questions mailed to 
d i r e c t o r .  Returned 
completed.



Table 1 . - -Cont inued .

D i s t r i c t Parents Teachers Students Director

J

Questionnaires 
mailed to d i r e c to r .  
Returned by parents 
through U.S. mail.

Questionnaires 
mailed to d i r e c to r .  
Returned through 
U.S. mail by 
teachers .

Questionnaires 
mailed to d i r e c to r .  
D irector  adminis­
te red  ques t ionnaire .

Questions mailed to 
d i r e c to r .  A tape-  
recording was 
re turned .

K

Questionnaires 
del ivered  to teach­
ers  by surveyor.  
Returned by parents 
through U.S. mail.

Questionnaires 
del ivered to  teach­
ers  by surveyor.  
Returned through 
U.S. mail by 
te a c h e r s .

Questionnaires 
delivered by s u r ­
veyor. Surveyor 
administered ques­
t io n n a i re .

Questions mailed to 
d i r e c to r .  Data 
gathered via t e l e ­
phone.
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Space was provided on the  p a re n t  and t e a c h e r  q u es t io n n a i re s  

to  make u n s t ru c tu red  r e a c t io n s  to  th e  g i f t e d  and t a l e n t e d  program. 

These responses  are  p resen ted  uned i ted .



CHAPTER IV

ANALYSIS OF DATA

Research Question 1: What a re  the  general  c h a r a c t e r i s t i c s  o f  11 o f  the
18 p i l o t  programs rep o r ted  in  Michigan by the  
Department o f  Education and funded by th e  S ta t e  
Aid Acts o f  1973 through 1977?

Program Proto type 

The fo l lowing  data  p e r t a i n  to  the  general  c h a r a c t e r i s t i c s  of  

the  11 responding d i s t r i c t s '  programs. These data  were ob ta ined  as a 

r e s u l t  o f  ques t ions  d i r e c t e d  to  th e  des igna ted  c o n ta c t  person in each 

d i s t r i c t  surveyed.

Of the  11 d i s t r i c t s  t h a t  responded, d i s t r i c t s  des igna ted  A, B, 

C, D, E, F, G, H, J ,  and K had p u l l - o u t  o r  p a r t i a l  p u l l - o u t  enr ichment 

programs. These programs were those  in which i d e n t i f i e d  s tu d e n ts  were 

taken ou t  o f  the normal d ay ' s  schedule and given c l a s se s  p a r t i c u l a r l y  

designed to  meet t h e i r  needs.  In d i s t r i c t s  A, C, D, H, and J ,  the  

s tu d e n ts  were t r a n s p o r t e d  from t h e i r  schools  to  ano ther  s i t e  fo r  

enrichment c l a s s e s .  The enrichment  c l a s s  in d i s t r i c t  K was opera ted  

in each o f  the  s ix  elementary schools  in the  d i s t r i c t .  Of the  d i s ­

t r i c t s  t h a t  had p u l l - o u t  enrichment programs, d i s t r i c t s  F and B oper ­

a ted  programs in  the  s e n io r  high school .  D i s t r i c t  F had an a l t e r n a ­

t i v e  language a r t s  program, and d i s t r i c t  B had a p e rso n a l ized  education 

plan based on s tu d e n t s '  sp ec ia l  i n t e r e s t s ,  a b i l i t i e s ,  and educat ional

65
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g o a ls .  In t h i s  program, vo lu n tee r  mentors (counse lors  o r  t each e r s )  

were used.  D i s t r i c t s  A and E opera ted  programs in the  j u n i o r  high 

s c h o o l .

D i s t r i c t  C opera ted  two s e l f - c o n t a i n e d  t r a d i t i o n a l - t y p e  c l a s s ­

rooms to  which s tu d e n t s  were t r a n s p o r t e d  w i th in  th e  d i s t r i c t  from 

fo u r  elementary s ch o o ls .  In t h i s  d i s t r i c t ,  s i b l i n g s  were perm it ted  

to  a t t e n d  th e  same school so b ro th e r s  and s i s t e r s  could be housed 

to g e th e r .

In d i s t r i c t  F, th e  enrichment program was in o p e ra t io n  in a l l  

grade l e v e l s ,  1-12. This program was f a c i l i t a t e d  by a " c a t a l y s t  

t e a c h e r . "  D i s t r i c t  F used th e  term " c a t a l y s t  t e a c h e r s "  to  r e f e r  to 

members o f  i t s  s t a f f  who had classroom r e s p o n s i b i l i t i e s  and ac ted  as a 

l i a i s o n  between the  loca l  s t a f f  and c e n t r a l  o f f i c e .  In the  elementary 

bu i ld ings  the  c a t a l y s t  t e a c h e r  was r e l e a se d  from o th e r  assignments 

o n e - h a l f  day on a l t e r n a t e  weeks to  perform h i s / h e r  r e s p o n s i b i l i t i e s ,  

while  secondary c a t a l y s t  teac h e r s  and counse lors  had one hour per  

school day f o r  t h i s  fu n c t io n .

In d i s t r i c t  I ,  t h e  academic component was comprised o f  s tu d e n t  

p a r t i c i p a t i o n  in a predominantly  s e l f - c o n t a i n e d  classroom environment.  

The program inc luded  both  the  a r t i s t i c a l l y  and m usica l ly  t a l e n t e d ,  

as well  as academica l ly  g i f t e d  s tu d e n t s .  The a r t i s t i c a l l y  t a l e n t e d  

and m usica l ly  t a l e n t e d  program employed an a f t e r - s c h o o l  and weekend 

format.

D i s t r i c t  K repo r ted  t h a t  i t  ope ra ted  th e  enrichment program 

in each e lementary school and in  one j u n i o r  high schoo l .  A "Discovery 

Center"  was lo ca ted  in  each e lementary b u i l d i n g ,  where the  s tu d en ts
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p a r t i c i p a t e d  in " d i r e c te d  s tu d i e s  c l a s s . "  The o v e ra l l  r e s p o n s i b i l i t y  

f o r  the  c e n t e r  was ass igned  to a r e g u l a r  s t a f f  member appoin ted  by 

th e  b u i ld in g  p r i n c i p a l .  A f u l l - t i m e  p a rap ro fe s s io n a l  was employed to 

o p e ra te  each c e n t e r .  The p a rap ro fe s s io n a l  ac ted  as l i a i s o n  with  the  

classroom t e a c h e r  and kept necessary  r e c o rd s ,  in c lud ing  s tu d e n t  

progress  on i n s t r u c t i o n a l  o b j e c t i v e s .

F i n a l l y ,  d i s t r i c t  G repo r ted  t h a t  i t  ope ra ted  an enrichment  

program in th r e e  s c h o o ls ;  however,  the  in form at ion  ob ta ined  concerning 

t h i s  program was very l im i te d  because th e  program had been d iscon ­

t in u ed .

I d e n t i f i c a t i o n  Procedures

The procedures used f o r  i d e n t i f y i n g  s tu d e n t s  f o r  the  g i f t e d  

and t a l e n t e d  programs were g e n e ra l ly  somewhat s i m i l a r  across  d i s t r i c t s .  

All d i s t r i c t s  r epo r ted  t h a t  they used p a r e n t s 1, s t u d e n t s ' ,  and t e a c h ­

e r s '  recommendations to  some e x t e n t .  The scores  from achievement t e s t s  

were used to  i d e n t i f y  s tu d e n ts  in ten  d i s t r i c t s .  D i s t r i c t  F used the 

r e s u l t s  o f  two o r  more group i n t e l l i g e n c e  t e s t s  in  combination with 

achievement t e s t  s c o re s .  In t h i s  d i s t r i c t ,  h igh ly  c r e a t i v e  and 

t a l e n t e d  s tu d e n ts  who demonstrated  excep t iona l  a b i l i t y  in  t h e i r  i n d i ­

vidual  a reas  o f  i n t e r e s t ,  in  the  judgment o f  p ro fe s s io n a l  p e rsonne l ,  

were cons ide red  f o r  the  program. In a somewhat d i f f e r e n t  approach,  

d i s t r i c t  H rep o r ted  t h a t  a t  l e a s t  10 pe rcen t  o f  th e  s tu d e n ts  with SAT 

scores  a t  loca l  norms and who combined low socioeconomic f a c t o r s  with 

a c a p ac i ty  to  do independent work and i n t e r e s t  in  e x t r a c u r r i c u l a r  

a c t i v i t i e s ,  depending on te a c h e r  and p r in c ip a l  judgment ,  were taken 

in to  co n s id e ra t io n  in s e l e c t i n g  p a r t i c i p a n t s .
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In d i s t r i c t  E, the  s e l e c t i o n  process  involved the  nomination 

o f  p a r t i c i p a n t s  by p a r e n t s ,  t e a c h e r s ,  th e  s tu d e n t ,  and the  peer  group,  

and the f i n a l  s e l e c t i o n  was made by a m a jo r i ty  vote o f  a committee 

composed o f  th e  d i r e c t o r  o f  sp ec ia l  ed u ca t io n ,  the  a s s i s t a n t  s u p e r i n ­

tenden t  o f  i n s t r u c t i o n ,  a c i t i z e n  s e l e c t e d  from th e  middle-school 

adv iso ry  committee or  by th e  board o f  e d u ca t io n ,  a middle-school  

p r i n c i p a l ,  and a middle-school  t e a c h e r .

D i s t r i c t  H in d ic a te d  t h a t  a f t e r  s tu d en ts  had been nominated 

by p a r e n t s ,  t e a c h e r s ,  and p e e r s ,  the  f i n a l  s e l e c t i o n  was made by the  

quadrant  p r i n c i p a l ,  the  home-school p r i n c i p a l ,  and the  program c o o rd i ­

n a to r  by drawing from a pool o f  e l i g i b l e  s tu d e n t s .  D i s t r i c t  H used 

the  term "quadrant p r in c ip a l "  to  r e f e r  to  the  d i r e c t o r  o f  each o f  the  

f o u r  components i n to  which th e  school d i s t r i c t  was d iv ided  f o r  elemen­

t a r y  educa t ion .

D i s t r i c t  J r epo r ted  t h a t  i t  used th e  Balwin I d e n t i f i c a t i o n  

Matrix and the Renzull i  C h e c k l i s t  to  s e l e c t  s tu d e n t s  f o r  p a r t i c i p a t i o n .  

The Balwin I d e n t i f i c a t i o n  Matr ix c o n s i s t s  o f  the  r e s u l t s  o f  e ig h t  

t e s t s :  (1) S tandard ized  I n t e l l i g e n c e  T e s t s ,  (2) Achievement Test

Composite Score,  (3) Achievement T e s t—Reading Score ,  (4) Achievement 

Test--Math Score ,  (5) Learning Scale  Score ,  (6) Motivat ional  Scale  

Score,  (7) C r e a t i v i t y  Scale  Score ,  and (8) Leadership Scale  Score and 

Various Teacher  Recommendations. The Renzull i  C h e c k l i s t  i s  a method 

f o r  r a t i n g  behaviora l  c h a r a c t e r i s t i c s  o f  s u p e r i o r  s t u d e n t s ,  c o n s i s t i n g  

o f  te n  s c a l e s :  (1) Learning C h a r a c t e r i s t i c s ,  (b) Motivat ional  Char­

a c t e r i s t i c s ,  (3) C r e a t i v i t y  C h a r a c t e r i s t i c s ,  (4) Leadership C harac te r ­

i s t i c s ,  (5) A r t i s t i c  C h a r a c t e r i s t i c s ,  (6) Musical C h a r a c t e r i s t i c s ,
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(7) Dramatics C h a r a c t e r i s t i c s ,  (8) Communication C h a r a c t e r i s t i c s — 

P r e c i s io n ,  (9) Communication C h a r a c t e r i s t i c s —E x p ress iv en ess , and 

(10) Planning C h a r a c t e r i s t i c s .

The procedures t h a t  appeared to  be common among the  d i s t r i c t s  

surveyed f o r  i d e n t i f y i n g  and s e l e c t i n g  s tu d e n ts  f o r  the  g i f t e d  and 

t a l e n t e d  programs a r e  shown in Table 2.

Goals f o r  Students  

The goals  s e t  f o r  s tu d en ts  tended to  vary among the  r e p o r t in g  

d i s t r i c t s .  According to  the  Michigan Department o f  Education (1978), 

e a r ly  in the 1976-77 program y e a r ,  th e  d i r e c t o r s  o f  the  12 p r o je c t s  

and some o f  t h e i r  s t a f f  members a t tempted to  i d e n t i f y  a s e t  o f  p ro­

gram o b je c t iv e s  t h a t  would apply to  a l l  o f  the p i l o t  programs and, 

indeed,  could be cons idered  ap p ro p r ia te  o b je c t iv e s  f o r  almost  any 

program f o r  the  g i f t e d  and t a l e n t e d .  A s e t  o f  seven o b je c t iv e s  was 

agreed upon. They a re :

1. Eighty pe rcen t  o f  the  s tu d en ts  involved in  the  Michigan p i l o t  
p r o je c t s  f o r  the  g i f t e d  and t a l e n t e d  w i l l  i n d i c a t e  p o s i t i v e  
a t t i t u d e s  toward the p r o j e c t s ,  as measured by an a t t i t u d i n a l  
survey prepared by the s t a t e  program c o o rd in a to r  and adminis­
te r e d  toward th e  c lo se  o f  the  school y e a r .

2.  Eighty pe rcen t  o f  the  paren ts  o f  s tu d en ts  involved in  the  
p i l o t  p r o j e c t s  f o r  the g i f t e d  and t a l e n t e d  w i l l  i n d i c a t e  p o s i ­
t i v e  a t t i t u d e s  toward the  p r o j e c t s ,  as measured by an a t t i t u ­
dinal  survey prepared by th e  s t a t e  program c o o rd in a to r  and 
adm in is te red  toward the  c lo se  o f  the  school y e a r .

3. Eighty pe rcen t  o f  a random sampling o f  the  s tu d e n ts  involved
in the  p i l o t  programs w i l l  a t t a i n  a s a t i s f a c t o r y  score  on an
"Excellence S c a le , "  when the  s t u d e n t s '  products  a re  i n d i ­
v id u a l ly  r a t e d  by a group of  t h r e e  judges .

4. Eighty pe rcen t  o f  a random sampling o f  the  s tu d e n ts  involved
in the  p i l o t  programs w i l l  a t t a i n  a s a t i s f a c t o r y  score  on a
sc a l e  designed to  a s c e r t a i n  s tu d e n t s '  a b i l i t y  to  g a th e r  and



Table 2 . —Procedures fo r  id en t i fy in g  and s e le c t in g  s tudents  t h a t  were common among surveyed 
d i s t r i c t s .

D i s t r i c t
Procedures

Achievement
Test

In te l l ig e n ce
Test

Former School 
Performance

Reading
Level

Parent
Recommen­

dat ion

Teacher
Recommen­

dat ion

Student
Recommen­

dat ion

A X X X X X X

B

C X X X X

D X X X X

E X X X X X X X

F X X X X X X X

G X X X X X X

H X X X X X X X

I X X X X

J X X X

K X X X X X
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r e p o r t  d a t a ,  when a s tu d e n t  product  i s  r a t e d  on the  s c a l e  by 
th e  s t u d e n t ' s  p r o j e c t  d i r e c t o r  o r  t e a c h e r .

5. Eighty percen t  of  a random sampling o f  the  s tu d e n ts  involved 
in  t h e  p i l o t  programs w i l l  a t t a i n  a s a t i s f a c t o r y  sco re  on a 
P rocess /P roduc t  " C r e a t i v i t y  S c a l e , "  when the s tu d e n t  p r o je c t s  
a re  i n d i v i d u a l l y  r a t e d  by a group o f  t h r e e  judges .

6. Eighty pe rc en t  o f  th e  s tu d e n t s  involved in the  p i l o t  programs 
w i l l  i n d i c a t e  a f av o rab le  r e a c t io n  to  teach ing  s t r a t e g i e s  
des igned to  encourage c r e a t i v i t y ,  as measured by an i n s t r u ­
ment prepared f o r  t h i s  purpose.

7. One hundred pe rce n t  o f  the  p i l o t  p r o j e c t  d i r e c t o r s  in the  
Sec t ion  47 Program w il l  submit a t  th e  end o f  the  program y e a r  
a record  o f  the  co n tac t s  made to  them as a r e s u l t  o f  t h e i r
involvement in  the  s t a t e  e f f o r t .

Because th e se  programs were d iv e r se  in n a tu r e ,  each program 

had i t s  own goals  and o b je c t iv e s  and was loca ted  a t  a v a r i e t y  o f  

grade l e v e l s .  While i t  might be expected t h a t  the  u l t im a te  goals 

o f  th e  programs f o r  g i f t e d  s tu d e n ts  would be s i m i l a r ,  a n o t i c e a b le

lack o f  common terminology used in  d e sc r ib in g  the  goals  s e t  f o r  s t u ­

dents  was revea led .

D i s t r i c t s  A, H, I ,  and J s t a t e d  the  s t u d e n t s '  o v e r a l l  goals  

to  be completing p r o j e c t s  and group dynamics. S tudents  were expected 

to  develop s k i l l s  t o  expand e d u c a t io n a l ,  s o c i a l ,  and c u l t u r a l  le a rn in g

through components t h a t  inc luded  group l e a r n i n g ,  group th in k in g ,  value

c l a r i f i c a t i o n ,  independent p r o j e c t s ,  persuas ion  s k i l l s ,  and lo g ic a l  

and c r e a t i v e  t h in k in g .

The goals  e s t a b l i s h e d  f o r  s tu d en ts  in  d i s t r i c t s  C, D, and K 

were to  do r e sea rch  and to  pursue p r o j e c t s .

In d i s t r i c t  E, the  goals  f o r  s tu d e n ts  were to  develop i n i t i a ­

t i v e  and a b i l i t y  to plan personal  programs, to  provide  o p p o r tu n i t i e s  

f o r  s tu d e n ts  to  work in small groups with o th e r s  o f  s i m i l a r  a b i l i t y ,
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to  provide  s tu d e n t s  with  an i n d iv id u a l i z e d  cha l len g in g  program, to  

improve a t t i t u d e s  o f  g i f t e d  s tu d e n t s ,  and to  develop decis ion-making 

s k i l l s .

D i s t r i c t  F repor ted  t h a t  i t s  s tu d en ts  were to  make ex ten s iv e

use o f  the  media r e s o u r c e s ,  do ex p lo ra to ry  a c t i v i t i e s ,  do in -de p th

s t u d i e s ,  and make use o f  c r e a t i v e  p u r s u i t s  and cha l leng ing  exper iences  

through p e rso n a l ized  programs.

S i m i l a r i t i e s  in  the  goals  e s t a b l i s h e d  f o r  s tu d e n ts  in  the  

sample d i s t r i c t s  a re  shown in  Table 3.

Teacher Q u a l i f i c a t io n

School d i s t r i c t s  A, C, F, G, and K in d ic a te d  t h a t  no sp ec ia l  

q u a l i f i c a t i o n s  were requ ired  f o r  t each e rs  o f  th e  g i f t e d  in  t h e i r  g i f t e d  

and t a l e n t e d  programs.

D i s t r i c t  E requ ired  t h a t  the  t e a c h e r  o f  the  g i f t e d  express  a

d e s i r e  t o  teach g i f t e d  s t u d e n t s ,  possess  su ccess fu l  teach ing  e x p e r i ­

ence, and a l s o  have exper ience  in teach ing  g i f t e d  o r  advanced s t u ­

dents  .

D i s t r i c t s  J and D requ i red  t h a t  t each e rs  take  some courses  in 

g i f t e d  educa t ion .

D i s t r i c t  H req u i red  the  t e a c h e r  o f  the g i f t e d  and t a l e n t e d  

program to  have a m a s t e r ' s  d eg ree ,  expe r ience ,  and c r e a t i v e  a b i l i t y .

The only requirements  f o r  t e a c h e r s  in d i s t r i c t  I were t h a t  

they be i n t e l l i g e n t  and i n t e r e s t e d  in g i f t e d  educa t ion .

The above f in d in g s  seem to  i n d i c a t e  t h a t  ex ten s iv e  q u a l i f i c a ­

t i o n s  were not  r equ i red  o f  t e a c h e r s  o f  the  g i f t e d .  According to  Gowan



Table 3 . —Similar  goals es tab l i shed  fo r  students  in the sample d i s t r i c t s .

Goals
D is t r i c t s

A Ba C D E F Ga H I J K

1. Increase oppor tun i t ies  f o r  academic 
growth X X X X X X X X X

2. Improve extensive  development of 
academic s k i l l s X X X X X X X X X

3. Improve work and study habi ts X X X X X X X X

4. Expand i n t e r e s t s X X X X X

5. Increase opportunity  f o r  individual 
r a t e  o f  growth X X X X X X X X X

6. Improve personal ,  socia l  and emotional 
development X X X X X X X

7. Improve production through improved 
i n t e l l e c t u a l  cl imate X X X X X X X X X

8. Improve educational motivation X X X X X X

9. Enhance apprec ia t ion  o f  the  c rea t iv e  
process X X X X X X

Note: Of the goals t h a t  were es tab l i shed  fo r  s tudents  and reported by each d i s t r i c t ,  t h i s  tab le
shows those goals t h a t  were common among the d i s t r i c t s .

d i s t r i c t s  B and G did not respond.
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and Torrance (1971), d e s p i t e  a v a s t  amount o f  r e s e a r c h ,  too l i t t l e  i s  

s t i l l  known about th e  q u a l i f i c a t i o n s  and c h a r a c t e r i s t i c s  o f  e f f e c t i v e  

tea ch e r s  in g e n e ra l ,  l e t  a lone those  o f  the  g i f t e d .  However, among 

those  d i s t r i c t s  t h a t  r equ i red  sp ec ia l  q u a l i f i c a t i o n s  o f  te a ch e r s  f o r  

the  g i f t e d ,  th e se  q u a l i f i c a t i o n s  involved  f i v e  f a c t o r s .  These were: 

(1) some p re p a ra t io n  in g i f t e d  e d u ca t io n ,  (2) ex p e r ien ce ,  (3) i n t e l ­

l e c tu a l  background, (4) d e s i r e  to  work with the  g i f t e d ,  and (5) c r e a ­

t i v i t y .

P rov is ions  Wade f o r  In se rv ic e  f o r  S t a f f  and Parents

P rov is ions  were made f o r  i n s e r v i c e  programs f o r  s t a f f  and 

p a ren ts  in o rd e r  to fo rmula te  plans  f o r  th e  p i l o t  programs in most 

d i s t r i c t s  surveyed.

D i s t r i c t s  D, E, F, G, and K provided i n s e r v i c e  time f o r  c l a s s ­

room teachers  and p a re n t s .  Regular meetings were held  f o r  t e a c h e r s ,  

and planning and review s e s s io n s  were held  with p a r e n t s .  Some s t a f f  

i n s e r v i c e  was conducted during r e g u la r  s t a f f  meet ings .  D i s t r i c t  D 

used c o n s u l t a n t s  from a nearby u n i v e r s i t y .  D i s t r i c t  J r ep o r ted  t h a t  

i n s e r v i c e  was provided f o r  tea c h e r s  by means o f  c o n s u l t a n t s .  This 

was l a t e r  d iscon t inued  due to sho r tage  o f  funds.

In d i s t r i c t  H, no formal in s e r v ic e  was h e ld ;  however, they did 

have a pa ren t  adv isory  committee.

Teachers in  d i s t r i c t  A were t r a i n e d  to  use the  Memphis Clue 

format  and l a t e r  in d iv id u a l  conferences  with p a r e n t s .  Memphis Clue 

format  inc ludes  group dynamics, d i sc u s s io n  groups,  c r e a t i v e  th in k in g ,  

persuas ion  s k i l l s ,  l o g ic a l  th in k in g ,  values  c l a r i f i c a t i o n ,  independent
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p r o j e c t s ,  and m in i -cou rse s .  Each o f  the  components in co rp o ra te s  

many o f  the  s k i l l s  a s so c ia t e d  with  r ead in g ,  l i s t e n i n g ,  w r i t i n g ,  and 

speaking.

D i s t r i c t  I provided in s e r v i c e  by holding r e g u la r  meetings f o r  

t each e rs  and l a t e r  s e s s io n s  were held f o r  teac h e r s  and p a r e n t s .

D i s t r i c t s  B and C did  not  r e p o r t  any form of  i n s e r v i c e  f o r  

s t a f f  and p a re n ts .

From th e se  re sponses ,  i t  can be seen t h a t  most d i s t r i c t s  

involved  pa ren ts  and t each e rs  in  the  i n i t i a l  planning o f  th e  g i f t e d  

and t a l e n t e d  programs. All d i s t r i c t s  except  two in d ic a te d  t h a t  p a r ­

e n t s ,  t e a c h e r s ,  and a d m in i s t r a to r s  were i n i t i a l l y  involved in the  gen­

e r a l  scheme o f  th e  program through workshops o r  i n s e r v i c e  meetings.

In most d i s t r i c t s ,  adv isory  committees were formed to  o f f e r  advice  on 

the  implementation and development o f  the  programs.

Program Evalua tion  

During the  f i r s t  t h r e e  y ea rs  of  th e  e x i s t i n g  programs, eva lua ­

t i o n  was performed by personnel from the  S t a t e  Department o f  Education.  

T h e r e a f t e r ,  ev a lu a t io n s  by loca l  s t a f f  members were conducted, and the  

r e s u l t s  were p resen ted  to  the  d i s t r i c t s '  boards o f  educat ion  o r  the  

d i s t r i c t s '  a d m in i s t r a t io n  and used to  make m o d i f ica t io n s  in program 

s t r u c t u r e  and goals  (Michigan Department o f  Educat ion,  1978).

S e le c t io n  o f  D i rec to rs  

In the  d i s t r i c t s  surveyed,  much v a r i a t i o n  occurred in i n d i ­

v iduals  ass igned  to  th e  r o le  o f  s u p e rv i s o r .  Indeed, some o f  the  

d i s t r i c t s  r epo r ted  they did  not have d i r e c t o r s .  In d i s t r i c t  A, the
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s pec ia l  educat ion  d i r e c t o r  was in charge o f  th e  g i f t e d  and t a l e n t e d  

program. In d i s t r i c t  I ,  a p r in c ip a l  wrote th e  program and became the  

d i r e c t o r  a f t e r  the  program was funded.

In d i s t r i c t  F, the  d i r e c t o r  of  elementary and secondary edu­

c a t i o n ,  a s s i s t e d  by a resource  t e a c h e r ,  coordina ted  the  program.
*

D i s t r i c t s  0,  E, and K in d ic a te d  th e  d i r e c t o r s  were chosen by 

the  d i r e c t o r  of  e lementary educat ion  o r  by th e  head o f  the  curr icu lum 

department.

The a s s i s t a n t  su p e r in te n d en t  appointed the  d i r e c t o r  in 

d i s t r i c t  G.

A te a c h e r  was near ing  r e t i r e m e n t  in d i s t r i c t  H and expressed 

an i n t e r e s t  in g i f t e d  s tu d en ts  and was chosen to  work with  th ese  s t u ­

den ts .  A f te r  th e  t e a c h e r ' s  r e t i r e m e n t ,  the  p re sen t  d i r e c t o r  was 

chosen.

In d i s t r i c t  C, a s t a f f  member expressed i n t e r e s t  in g i f t e d  

educat ion and was chosen as the  d i r e c t o r .

D i s t r i c t s  D and B did  not  i n d i c a t e  th e  way in which t h e i r  

d i r e c t o r s  had been chosen.

Most d i s t r i c t s  r ep o r ted  t h a t  t h e i r  d i r e c t o r  had been chosen 

by the  c e n t r a l  a d m in i s t r a t io n  in th e  p i l o t  programs.

Percentage o f  D i r e c t o r ' s  Time Designated Toward 
th e  Gif ted  and Talented Program

Four d i s t r i c t s - - G ,  H, 0 ,  and K— repor ted  t h a t  the  d i r e c t o r s  

spen t  o n e -h a l f  t ime as d i r e c t o r  o f  the  g i f t e d  and t a l e n t e d  program.

In d i s t r i c t  H, th e  d i r e c t o r  spen t  o n e -h a l f  time as d i r e c t o r  and one- 

h a l f  t ime as t e a c h e r  o f  the  g i f t e d  s tu d e n t s .
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In d i s t r i c t  A, no p a r t i c u l a r  percen tage  o f  t ime was a l l o t t e d

to  the  d i r e c t o r s h i p  o f  the program. The person in  charge was a l so  the

sp ec ia l  educat ion  d i r e c t o r .

In d i s t r i c t  E, the  d i r e c t o r  spen t  tw o - th i rd s  time as t e a c h e r  

o f  g i f t e d  s tu d e n t s  and o n e - th i r d  time as c o n s u l t a n t  f o r  the  g i f t e d  

program.

In d i s t r i c t  I ,  the  respondent i n d ic a te d  he was an elementary

p r in c ip a l  as well  as being in charge of  the  g i f t e d  and t a l e n t e d  p ro­

gram, which was an unpaid e x t r a  assignment.

D i s t r i c t  C r epo r ted  t h a t  the  p r in c ip a l  was the  d i r e c t o r  of  

the  g i f t e d  and t a l e n t e d  program.

In d i s t r i c t s  E and D, 100 pe rcen t  o f  th e  d i r e c t o r ' s  t ime was 

spen t  with the  g i f t e d  and t a l e n t e d  program.

D i s t r i c t  B did  not i n d i c a t e  the  percentage  o f  t ime the  d i r e c t o r  

spent  with the  program.

There did not appear  to  be any commonality among the  school 

d i s t r i c t s  surveyed as t o  the  percentage  o f  the d i r e c t o r ' s  time d e s ig ­

nated  toward the  g i f t e d  and t a l e n t e d  program. This seemed to be 

r e l a t e d  to th e  o rg a n iz a t io n a l  s t r u c t u r e  o f  the  school d i s t r i c t .

Model o f  Curriculum

Four d i s t r i c t s — F, H, I ,  and J —used th e  Renzull i  Enrichment 

Tr iad  Model o f  cu r r icu lum ,  which inc ludes  s e c t io n s  e n t i t l e d  "General 

Explora tory  A c t i v i t i e s , "  "Group Tra in ing  A c t i v i t i e s , "  and " Indiv idual  

and Small Group In v e s t ig a t io n s  o f  Problems." The l a t t e r  two a r e  con­

s id e r e d  to  be a p p ro p r i a t e  f o r  a l l  l e a r n e r s ;  however, they  a re  a l so
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importan t  in the  o v e ra l l  enrichment  o f  g i f t e d  and t a l e n t e d  s tu d en ts  

f o r  a t  l e a s t  two r ea so n s .  They claim to  deal with s t r a t e g i e s  fo r  

expanding s tu d e n t  i n t e r e s t s  and developing the  th in k in g  and f e e l i n g  

p ro c e s s e s ,  and f o r  t h i s  reason they a r e  viewed as necessary  i n g r e d i ­

en ts  in any enrichment program. These two types  o f  enrichment r e p r e ­

s e n t  l o g ic a l  inpu t  and suppor t  systems f o r  Type I I I  Enrichment ,  which 

i s  cons ide red  to  be t h e  only type t h a t  i s  mainly a p p ro p r ia t e  fo r  

g i f t e d  s tu d e n t s .  Type I I I  Enrichment,  e n t i t l e d  " Ind iv idua l  and Small 

Group I n v e s t ig a t io n s  o f  Real Problems,"  i s  the major focus o f  th e  model 

and i s  in tended to  imply t h a t  approximate ly  o n e - h a l f  o f  the  time t h a t  

g i f t e d  s tu d en ts  spend in  enrichment  a c t i v i t i e s  should be devoted to  

th ese  types  o f  exper iences  ( R e n z u l l i ,  1977).

The Memphis Clue format was used by d i s t r i c t  A. The Memphis 

curr icu lum inc ludes  us ing a v a r i e t y  o f  components t h a t  expand educa­

t i o n a l ,  s o c i a l ,  and c u l t u r a l  l e a r n in g .  The model components inc lude  

group dynamics, d i s c u s s io n  groups ,  c r e a t i v e  t h in k in g ,  persuas ion  

s k i l l ,  lo g ica l  t h in k in g ,  values  c l a r i f i c a t i o n ,  independent  p r o j e c t s ,  

and m in i -co u r se s .  Each o f  the  components in c o rp o ra te s  many o f  the  

s k i l l s  a s s o c i a t e d  with  r ea d in g ,  l i s t e n i n g ,  w r i t i n g ,  and speaking 

(S t a t e  o f  Michigan, 1978).

Four d i s t r i c t s - - D ,  E, G, and K--repor ted  they used no p a r t i c u ­

l a r  model o f  curr icu lum .

D i s t r i c t s  B and C did  no t  i n d i c a t e  th e  model o f  cu r r icu lum ,  

i f  any, used in  t h e i r  g i f t e d  and t a l e n t e d  program.
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Duration o f  th e  Program 

Of t h e  11 d i s t r i c t s  surveyed,  t h r e e  school d i s t r i c t s —K, H, 

and C—rep o r te d  t h e i r  g i f t e d  and t a l e n t e d  program had been in opera­

t i o n  f o r  f i v e  y e a r s .  One o f  th e se  d i s t r i c t s ,  K, i n d ic a te d  i t s  e l e ­

mentary program had been in op e ra t io n  f o r  f i v e  yea rs  and the  j u n i o r  

high school program had been in  o p e ra t io n  f o r  four  y e a r s .

In two d i s t r i c t s ,  A and F, t h e  program had been in o pe ra t ion  

fo r  th r e e  yea rs  as funded. I t  ope ra ted  on loca l  funds f o r  one y e a r ,  

during the  1978-79 school y e a r .

Four d i s t r i c t s - - I ,  D, E, and B—had opera ted  g i f t e d  and t a l ­

ented programs f o r  two years  as o f  1979. One o f  th ese  d i s t r i c t s ,  E, 

s a id  i t s  middle-school  program had been op e ra t in g  s in ce  1977-78 in  

grades 6-8.

D i s t r i c t  G rep o r ted  the program had been te rminated  a f t e r  one 

y ea r  because o f  the  lack  o f  funds.

How the  Programs VJere Funded 

The programs in  a l l  d i s t r i c t s  surveyed were funded under the 

S t a t e  Aid Act,  Sec t ion  47 ,  f o r  th e  f i r s t  t h r e e  y e a r s .  Seven of  the  

d i s t r i c t s '  programs were funded l o c a l l y ,  as o f  the  1979-80 school 

y e a r .  D i s t r i c t  B r ep o r te d  i t  was funded th e  f i r s t  y e a r  p a r t i a l l y  by 

the s t a t e ,  and th e  remainder  o f  t h e  budget was d iv ided  among th e  f iv e  

p a r t i c i p a t i n g  d i s t r i c t s  in  th e  consort ium. The consort ium provided 

the  community and s t a f f  o f  the  p a r t i c i p a t i n g  d i s t r i c t s  with  the  sup­

p o r t  and e x p e r t i s e  necessary  f o r  th e  development,  implementation,  and 

maintenance o f  in d iv id u a l  g i f t e d  and t a l e n t e d  programs.
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D i s t r i c t  E1s elementary g i f t e d  and t a l e n t e d  program was funded 

l o c a l l y ,  whereas th e  middle-school program was l a r g e ly  funded by Sec­

t io n  47.

Populat ion  o f  5 tudent  P a r t i c i p a n t s  

The response by school d i s t r i c t  o f  the  s i z e  o f  the  popula t ion  

served  i s  shown in Table 4.

Table 4 . — Popula t ion  o f  s tu d e n t  p a r t i c i p a n t s .

D i s t r i c t Elementary Secondary Grades Percent Total

A

B

C

180 125 2-6
7-8 305

50 3-6 50

D 50 K-5 50

E 75 60 1-5
6-8 135

F 80 60 1-5
6-8

140

G 4-12 190

Ha 160 1-6 160

I 4-6 10

J 2-3

K K-12 5-10

aThis d i s t r i c t  se rves  160 s tu d e n ts  per  semester .
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Table 4 shows the  number o f  s tu d e n ts  se rved ,  according to  the  

responding d i s t r i c t s .  As i n d ic a te d  in the  t a b l e ,  some schools  i n d i ­

ca ted  the  number o f  s tu d en ts  served according to  e lementary /secondary  

l e v e l s  and g rades ,  whereas o th e r s  i n d ic a te d  the  grades  o f  s tuden ts  

se rved ,  and s t i l l  o th e r  d i s t r i c t s  i n d ic a te d  the  percentage o f  the  

s c h o o l ' s  popula t ion  and the  grades se rved .  One d i s t r i c t  did not d i s ­

c lo se  th e  number o f  s tu d en ts  se rved .

Modif ica t ions  Made in Programs 

Many o f  the  d i s t r i c t s  involved in the  study r ep o r ted  t h a t  

t h e i r  program had been modified s in ce  in c e p t io n .  D i s t r i c t  I i n d ica ted  

a f t e r  two yea rs  o f  o p e ra t in g  the  g i f t e d  and t a l e n t e d  program, the 

d i s t r i c t ' s  personnel were p leased  with the  p r e se n t  o p e ra t io n  and f e l t  

t h a t  few, i f  any, m o d i f ica t io n s  were necessary .

D i s t r i c t  A repo r ted  t h a t  some m odif ica t ions  had been made in 

i t s  program. I t  had d iscon t inued  the  use o f  a b i l i t y  t e s t i n g  in iden­

t i f y i n g  s tu d en ts  f o r  the  program. M odif icat ions  had been made in  the  

seven th -  and e ig h th -g rad e  honors program, an a l t e r n a t i v e  language a r t s  

and reading program.

D i s t r i c t  D repor ted  t h a t  no major m o d if ica t ions  had been made. 

However, th e  program had been a d ju s te d  to  f i t  th e  i n t e r e s t  and a b i l i ­

t i e s  o f  the  s tu d e n t s .  A t ten t io n  had been given to  the  amount o f  t ime 

s tu d e n t s  were out  o f  the  r e g u la r  classroom.

Modif ica t ions  had been made in th e  curr icu lum in d i s t r i c t  H. 

The curr icu lum had been l im i te d  to  inc lude  s c ie n c e ,  s o c ia l  s t u d i e s ,  

math, and a r t ,  i n t e r r e l a t e d  with th e  l e a r n i n g - c e n t e r  approach.
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Various changes had been in d i s t r i c t  C, which included a 

change in s t a f f  in th e  upper-e lementary  classroom. The d i r e c t o r s h i p  

had changed from th e  curr icu lum d i r e c t o r  to  the two teac h e r s  involved .  

The a r t ,  music,  and physica l  educat ion programs f o r  g i f t e d  and t a l ­

ented  s tu d e n t s  had been d iscon t inued  as a r e s u l t  o f  a m i l lage  d e f e a t .

D i s t r i c t  E had made changes in  th e  middle-school  program by 

dropping the  p u l l - o u t  procedures in favor  o f  t r a c k in g  g i f t e d  and t a l ­

ented s tu d e n ts  in to  two s u b j e c t s ,  math and s c ie n c e ,  a t  the  s i x t h -  

and seven th -g rade  l e v e l s ,  and t r a ck in g  e ig h th -g rad e  g i f t e d  and t a l ­

en ted  s tu d en ts  in four  c l a s s e s ,  math, s c ie n c e ,  so c ia l  s t u d i e s ,  and 

language a r t s ,  depending on ind iv idua l  needs. Plans had been made to  

add a c c e l e r a t i o n  with enrichment because o f  inc reased  time in  the  

program.

Two d i s t r i c t s ,  B and K, in d ic a te d  the  p o s s i b i l i t y  o f  expanding 

th e  program to  inc lude  the  j u n i o r  and s e n io r  high programs to  a l l  

schools  by 1981-82.

I t  was r ep o r ted  by d i s t r i c t  J t h a t  w i th in  a y e a r  i t  planned 

to  use some o f  the  fo rmat ive  data  t h a t  had been ga thered  to  a l t e r  th e  

program.

M odif ica t ions  t h a t  had been made among the  d i s t r i c t s  involved 

in the  s tudy inc luded:

1. Expansion to  inc lude  more s tu d e n ts  in the  program
2. Change in the curr iculum
3. Devised methods o f  i d e n t i f i c a t i o n  o f  p a r t i c i p a n t s  in the 

program
4. Scheduling
5. Change in personnel
6. Use o f  f a c i l i t i e s  and community resources



83

Research Question 2 : What a r e  the  r ep o r ted  a t t i t u d e s  o f  p a r e n t s ,
t e a c h e r s ,  and s tu d en ts  toward g i f t e d  and t a l e n t e d  
programs in which they p a r t i c ip a t e d ?

Q ues t ionna ire  Responses

The fo l lowing  data  p e r t a i n  to  the  r e s u l t s  o f  the  q u e s t io n n a i r e s  

adm in is te red  to  p a r e n t s ,  t e a c h e r s ,  and s tu d e n t s .  These da ta  a re  based 

on a t o t a l  o f  943 respondents  from 11 school d i s t r i c t s  in th e  s t a t e  o f  

Michigan.

Two groups o f  da ta  were ob ta ined  and analyzed from the  t h r e e  

q u e s t io n n a i r e s .  Data from th e  pa ren t  and t e a c h e r  q u e s t io n n a i r e s  were 

analyzed t o g e th e r  because o f  th e  s i m i l a r i t y  in t h e  des ign  o f  the  c a t e ­

go r ie s  and th e  i tem s .  The g i f t e d  and t a l e n t e d  were r e f e r r e d  to  as 

"my c h i ld "  on th e  pa ren t  q u e s t io n n a i r e  and " the  s tu d e n t"  on the  t e a c h e r  

q u e s t io n n a i r e .  Because o f  the  l im i t e d  number o f  c a te g o r i e s  and the  

design o f  the  items on the  s tu d en t  q u e s t i o n n a i r e ,  i t  was necessary  to  

analyze th e se  data  s e p a r a t e l y .

In ana lyz ing  th e  r e sp o n ses ,  an e f f o r t  was made to  determine 

the  leve l  o f  p a r e n t ,  t e a c h e r ,  and s tu d e n t  acceptance  o f  the programs 

f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .  This was accomplished by means of  

a frequency d i s t r i b u t i o n  of  the  responses on a l l  i tems on each o f  the 

th r e e  q u e s t io n n a i r e s .  The frequency d i s t r i b u t i o n ,  percentage  f o r  each 

i tem ,  mean, and s tanda rd  d e v ia t io n  a r e  shown in  Tables 5, 6 ,  and 7. 

Comparisons a r e  made between mean responses ,  w i thout  r e fe ren ce  to  

ind iv idua l  responses .
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Resul ts  o f  th e  Parent  and Teacher Q ues t ionna ires

Category I :  Response to  
Program C h a r a c t e r i s t i c s

This ca tegory  comprised the a t t i t u d e s  pa ren ts  and teac h e r s  

held r e l a t i v e  to  the  s p e c i f i c  c h a r a c t e r i s t i c s  o r  q u a l i f i c a t i o n s  o f  

the  g i f t e d  and t a l e n t e d  program. Parents  were more f av o rab le  to  the  

s p e c i f i c  c h a r a c t e r i s t i c s  o f  the  g i f t e d  and t a l e n t e d  program than were 

t e a c h e r s ,  based on a comparison o f  mean scores  f o r  a l l  i tems in  the  

ca tegory  (Tables 5 and 6) .

My c h i ld  ( s tu d e n t s )  would b e n e f i t  more from a program w i th in  

the  home b u i ld ing  where s tu d en ts  can move through the  school y ea rs  

f a s t e r . T h i r t y - e ig h t  pe rcen t  o f  the  paren ts  agreed t h a t  s tu d en ts  

would b e n e f i t  more from an a c c e l e r a t i o n  program w i th in  each b u i l d i n g ,  

whereas 37 pe rcen t  d isag reed  and 24 pe rcen t  were undecided (mean o f  

3 .0 ;  Table 5 -1 ) .  In c o n t r a s t  to  t h e  p a r e n t s '  a t t i t u d e  toward the  same 

i tem,  8 pe rcen t  o f  th e  t eachers  as a group agreed while  73 pe rcen t  

d i sa g re ed ,  and 19 pe rcen t  were undecided. As a group,  te a c h e r s  did 

not  favo r  o f f e r i n g  th e  g i f t e d  and t a l e n t e d  program w i th in  each b u i l d ­

ing ,  while  p a ren t s  as a group were undecided about  t h i s  q u es t io n .

The methods by which s tu d e n ts  a re  i d e n t i f i e d  f o r  p a r t i c i p a t i o n  

in the  program a re  according to  some w el l -p lanned  p ro ce d u re s . Parents  

responded favorab ly  t o  the  i d e n t i f i c a t i o n  procedures  used to  choose 

p a r t i c i p a n t s  in th e  program. S ix ty -one  pe rcen t  o f  the  responding 

pa ren ts  agreed t h a t  th e  methods by which s tu d e n ts  were i d e n t i f i e d  f o r  

p a r t i c i p a t i o n  in t h e  program were according  to  some w e l l -p lanned  pro­

cedures ,  while  28 pe rcen t  o f  th e  paren ts  were undecided. F i f t y  pe rcen t
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of  the  teachers  agreed on the  procedures ,  while  33 percent  o f  the 

teachers  r e j e c t e d  the  item and 17 percen t  were undecided (mean o f  2 .8 ;  

Table 6-2) .

The methods used to  s e l e c t  s tuden ts  from those i d e n t i f i e d  as 

q u a l i f i e d  fo r  t h i s  program a re  s a t i s f a c t o r y . The methods used to 

s e l e c t  s tuden ts  a f t e r  being i d e n t i f i e d  f o r  the program were supported 

by 65 percent  o f  the pa re n ts ;  however, 23 percent were undecided, while 

11 percent  d isagreed .  Teachers as a group were r e l a t i v e l y  le ss  sup­

p o r t iv e  of  the  methods used to  s e l e c t  i d e n t i f i e d  s tuden ts  fo r  the pro­

gram. Only 45 percent  o f  the  teachers  supported the i tem,  41 percent  

of  t h i s  group r e j e c te d  the  i tem, and 11 percent  were undecided (mean

of  3 .0 ;  Table 6 -3) .

Approximately 90 percent  of  the  school d i s t r i c t s  surveyed

in d ica ted  some s p e c i f i c  i d e n t i f i c a t i o n  and s e l e c t io n  procedures were 

used in choosing p a r t i c ip a n t s  f o r  the g i f t e d  and t a l e n t e d  programs. 

According to  the uns truc tu red  sugges t ions ,  teachers  favored expansion 

of  the program to  include more s tu d e n t s ,  i n c lu s iv e  of  c r e a t iv e  s t u ­

dents and cons ide ra t ion  o f  classroom te a c h e r s '  choices o f  p a r t i c ip a n t s  

in the  program.

Students should go to  d i f f e r e n t  teachers  fo r  d i f f e r e n t  sub jec t  

m a t te r  c l a s s e s . F if ty- two percent  o f  the paren ts  agreed t h a t  more 

depar tm en ta l iza t ion  was needed in the  g i f t e d  and t a l e n t e d  program, 24 

percen t  were undecided, and 23 percen t  d isagreed  with depar tm en ta l iza ­

t i o n .  Teachers were l e s s  support ive  o f  the  item; f o r  example, 47 per­

cen t  of  the  teachers  in d ic a ted  an uncer ta in  a t t i t u d e ,  while  only 

31 percent  agreed with the item and 21 percent  d isagreed (mean of  2 .8 ;
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Table 6 -4 ) .  The m ajo r i ty  o f  the  school d i s t r i c t s '  d i r e c t o r s  i n d i ­

ca ted  some form o f  d e p a r tm e n ta l i z a t io n  was used in  th e  g i f t e d  and 

t a l e n t e d  program. Only one d i s t r i c t  revealed  t h a t  a t r a d i t i o n a l - t y p e  

classroom approach was used in the  program.

The amount o f  time s tuden ts  spent  in t h i s  program seems 

ad eq u a te . F i f t y  pe rcen t  o f  th e  p a ren ts  responded favorab ly  t o  the  

amount o f  t ime s tu d e n ts  spen t  in th e  program. Fourteen p e rcen t  were 

undecided, and 31 pe rc en t  responded unfavorably to  th e  s ta tem en t  

{mean o f  2 .7 ;  Table 5 - 5 ) .  Only 43 pe rcen t  o f  the  t e a c h e r s  i n d i c a t e d  a 

p o s i t i v e  re sponse ,  whereas 22 percen t  were undecided and 35 p e rcen t  

d isagreed  with the  item (mean o f  2 .9 ;  Table 6 - 5 ) .

Adequate use i s  made o f  the  community resources  ( f i e l d  t r i p s  

and persons)  in the  program. F i f t y  pe rcen t  o f  the  pa ren ts  agreed t h a t  

adequate use was made of the  community r e so u rc e s ,  21 pe rcen t  were 

undecided, and 28 pe rcen t  d isag reed  with t h e  amount o f  use made of  

community resources  (mean o f  2 .7 ;  Table 5 -6 ) .  F o r ty - th r e e  pe rcen t  of  

the  teac h e r s  agreed with the  s ta t e m e n t ,  37 percen t  were undecided, and 

18 pe rcen t  d isagreed  (mean of  2 .8 ;  Table 6 -6 ) .  In th e  u n s t ru c tu re d  

r esponses ,  p a ren ts  as a group in d ic a te d  t h a t  b e t t e r  use should be made 

o f  community r e so u rces .  They favored more meaningful f i e l d  t r i p s  and 

use o f  p r o fe s s io n a l s  in t h e  community.

Category I I :  Overall  Eva lua t ion  
o f  th e  Program

The second ca tegory  comprised th e  a t t i t u d e s  p a ren ts  and t e a c h ­

e rs  had concerning the o v e ra l l  ev a lu a t io n  o f  th e  g i f t e d  and t a l e n t e d  

program in t h e i r  schoo ls .  Paren ts  and t e a c h e r s  responded i d e n t i c a l l y
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t o  th e  ca tegory  based on a comparison o f  mean scores  f o r  a l l  

i tems.

Gif ted  c h i ld re n  should not remain in  r e g u la r  c l a s s e s . F i f t y - 

one pe rce n t  o f  pa ren t  respondents  were in favo r  o f  g i f t e d  and t a l e n t e d  

s tu d en ts  not  remaining in  r e g u l a r  c l a s s e s .  There were 30 percen t  who 

were in d isagreem ent ,  while  18 pe rcen t  o f  the  pa ren ts  were undecided 

(mean o f  2 .7 ;  Table 5 -7 ) .  Only 44 percen t  o f  the  teachers  expressed 

support  o f  the  i tem,  while  35 percen t  were in d isagreement ,  17 percen t  

were undecided, and 4 pe rcen t  d id  not  respond to  the  i tem (mean of  

3 .1 ;  Table 6 -7 ) .  I t  was i n d ic a te d  in  the t e a c h e r s '  u n s t ru c tu re d  

responses  t h a t  they were in favo r  o f  spec ia l  c l a s s e s  f o r  g i f t e d  and 

t a l e n t e d  s tu d en ts  with some m o d i f i c a t io n s ,  such as co o rd in a t io n  between 

classroom a c t i v i t i e s  and g i f t e d  and t a l e n t e d  program, expanded c u r ­

r i c u l a ,  b e t t e r  communication between the  classroom te a c h e r  and the  

g i f t e d  and t a l e n t e d  program te a ch e r .

This program has had a p o s i t i v e  in f lu en c e  on my c h i l d ' s  

( s t u d e n t ' s )  a t t i t u d e  toward s c h o o l . Both groups agreed t h a t  the  

g i f t e d  and t a l e n t e d  program had a p o s i t i v e  in f lu en c e  on s tu d e n t s '  

a t t i t u d e s  toward schoo l .  Eighty-two pe rcen t  o f  the  paren ts  and 70 

percent  of  the  t each e rs  endorsed t h i s  s ta tem en t .

Special  c l a s s e s  should be provided wherever p o s s ib le  fo r  

g i f t e d  s t u d e n t s . Both paren ts  and t e a c h e r s  endorsed th e  s ta tem en t  

t h a t  sp e c ia l  c l a s s e s  should be provided f o r  g i f t e d  and t a l e n t e d  s t u ­

den ts .  Eighty-seven pe rce n t  of  the  t e a c h e r s  and 94 pe rcen t  o f  the 

pa ren ts  supported spec ia l  c l a s s e s  f o r  th e se  s tu d e n t s .
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I th in k  t h i s  program i s  b e n e f i c i a l  to th e  s tu d en ts  involved 

in i t . Parents  of  p a r t i c i p a n t s  in the  program s t ro n g ly  agreed t h a t  

the  program was b e n e f i c i a l  to  the  s tu d en ts  involved in i t .  Ninety- 

s i x  percen t  o f  th e  paren ts  responded favorab ly  to  the  i tem,  while  

85 pe rcen t  o f  the  t eachers  in d ic a ted  support  o f  the  i tem.

The program should be expanded to  inc lude  more c h i l d r e n . I t  

was agreed upon by both groups t h a t  the  g i f t e d  and t a l e n t e d  program 

should be expanded to  inc lude  more c h i ld r e n .  S ix ty-one  percen t  o f  

the  paren ts  and 67 pe rcen t  o f  the  t eachers  agreed t h a t  the  program 

should be expanded to  inc lude  more c h i ld r e n .  Twenty-f ive percen t  of  

the  p a ren ts  were undecided, while  19 pe rcen t  o f  the  t each e rs  were unde­

cided about the  item.

The program should not be e l im in a t e d . Both groups agreed t h a t  

the  program should not  be e l im ina ted  f o r  the  b e n e f i t  o f  the p a r t i c i ­

p an ts ;  however, the p a ren ts  and teachers  made sugges t ions  f o r  m odif i ­

c a t i o n s .  N in e ty - f iv e  percen t  o f  the  paren ts  responded favorably  to  

the  i tem, while  89 pe rcen t  o f  th e  t e a c h e r  respondents  were f a v o rab le .

Students  could no t  do j u s t  as well  w i thout  t h i s  program. Par­

e n ts  and teac h e r s  expressed  agreement with the  s ta tem en t  t h a t  s tu d en ts  

could not  do j u s t  as well without  the  g i f t e d  and t a l e n t e d  program as 

they  did with  i t .  Eighty-two percen t  o f  the  paren ts  ag reed ,  while  

74 percen t  o f  the  t eachers  agreed with the i tem. Parents  and teachers  

appeared to  be in  favor  o f  g i f t e d  and t a l e n t e d  s tu d e n t s  a t te n d in g  the  

program.
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Category I I I ;  S tudent  Endorsement

This ca tegory  c o n s i s t e d  o f  the  a t t i t u d e s  paren ts  and teachers  

had concerning the  s t u d e n t s '  approval o r  suppor t  o f  the  program.

Paren ts  and teac h e r s  responded in a s i m i l a r  manner on the  items in 

t h i s  ca tegory  based on a comparison o f  mean scores  f o r  a l l  i tems.

My c h i ld  ( s tu d e n t s )  enjoys the  program. Parents  and teach e rs  

expressed agreement with  the  idea  t h a t  s tu d e n ts  enjoy the  program. 

Eighty-one pe rcen t  o f  the tea c h e r s  agreed ,  while  95 pe rcen t  o f  the 

paren ts  agreed with the  s ta tem en t .

My ch i ld  ( s tu d e n t s )  i s  w i l l i n g  to  spend time s tudying  f o r  the  

c l a s s e s  in t h i s  program. According to  the  paren ts  and t e a c h e r s ,  the 

s tu d en ts  who p a r t i c i p a t e d  in the  g i f t e d  and t a l e n t e d  program were 

w i l l i n g  to  spend time s tudying  f o r  the  c l a s s e s .  I t  was in d i c a t e d  by 

both paren ts  and tea ch e r s  t h a t  s tu d e n t s  did not  r e s e n t  the  amount of  

t ime they spen t  in s tudying  f o r  the  c l a s s e s  in  the  g i f t e d  and t a l e n t e d  

program. Ninety pe rcen t  o f  the  paren ts  expressed a p o s i t i v e  a t t i t u d e  

toward the  i tem ,  while  70 pe rcen t  o f  the teac h e r s  expressed a s im i l a r  

a t t i t u d e .  Twelve pe rcen t  o f  th e  pa ren ts  who provided u n s t ru c tu re d  

responses  suggested  the  amount o f  time spen t  in c l a s s e s  should be 

in c rea sed .  Six pe rcen t  o f  the  tea ch e r s  provided u n s t ru c tu re d  responses  

and o f f e r e d  s i m i l a r  s u g g e s t io n s .

My c h i l d  ( s tu d e n t s )  f in d s  r e g u la r  c l a s s e s  boring in comparison 

to  th e  c l a s s e s  in the  g i f t e d  and t a l e n t e d  program. F i f ty - sev e n  percen t  

o f  th e  t e a ch e r s  d isag reed  with  the  s ta tem ent  t h a t  s tu d en ts  found regu­

l a r  c l a s s e s  boring in comparison to  the  c l a s s e s  in the  g i f t e d  and 

t a l e n t e d  program. Eleven pe rcen t  o f  the  respondents  agreed with the
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idea and 30 percen t  were undecided (mean o f  3 .6 ;  Table 6 -16) .  This 

mean denotes  t h a t  t each e rs  as a group d isagreed  with the i tem. 

Forty-one pe rcen t  o f  the  p a ren ts  agreed with the  i tem ,  39 pe rcen t  

d i sa g re e d ,  and 19 pe rcen t  were undecided (mean o f  2 .9 ;  Table 5 -16) .

Category IV: Student  Outcomes

The s tu d e n t  outcomes ca tegory  comprised the  a t t i t u d e s  paren ts  

and tea c h e r s  had concerning th e  consequences o r  r e s u l t s  o f  s tu d e n t  

p a r t i c i p a t i o n .  Paren ts  were more f a v o rab le  to  the ca tegory  than 

t e a c h e r s ,  based on a comparison o f  mean scores  f o r  a l l  i tems in the  

ca tegory  (Tables  5 and 6 ) .

The program i s  des igned around the  needs and concerns o f  each 

c h i l d . F i f t y - f i v e  pe rcen t  o f  the  pa ren t  respondents  were in f a v o r  o f  

the  o rg a n iz a t io n a l  s t r u c t u r e  o f  the  g i f t e d  and t a l e n t e d  program in 

terms o f  meeting in d iv idua l  needs ,  15 pe rcen t  d i sa g re e d ,  and 29 p e r ­

cen t  were undecided (mean o f  2 .4 ;  Table 5 -17) .  This mean denotes 

t h a t  pa ren ts  as a group agreed with the  i tem. F i f t y - e i g h t  percen t  o f  

the  teac h e r s  responded favorab ly  to the  i tem ,  15 pe rcen t  d i s a g re e d ,  

and 21 pe rcen t  were undecided (mean o f  2 .7 ;  Table 6 -17 ) .

Paren ts  o f fe r e d  the  fo l lowing sugges t ions  f o r  th e  design o f  

the  program in u n s t ru c tu r e d  responses :

1. The co n ten t  and assignments  made in  the  g i f t e d  and 
t a l e n t e d  programs should be more meaningful.

2. The program should be b e t t e r  o rgan ized ,  and th e r e  should 
be more preplanning  f o r  the  program.

3. G if ted  and t a l e n t e d  program should  be in co rp o ra ted  in 
each home s c h o o l .

4. P rov is ions  should be made f o r  a c c e l e r a t i o n  with spec ia l  
s u b j e c t s .
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5. The c l a s s e s  f o r  the  g i f t e d  and t a l e n t e d  s tu d e n ts  should 
be sm a l le r .

6. There should be some form o f  grading o f  s t u d e n t s '  e f f o r t .

7. Parents  should be involved  in the  fo rmula t ion  o f  goals  and 
o b je c t iv e s  o f  the  program.

8. There should be d i f f e r e n t i a t e d  s t a f f i n g  in the  g i f t e d  and 
t a l e n t e d  program.

9. The number o f  t eachers  should be inc reased  f o r  the  program.

10. Addit iona l  he lp  ( p a r a p r o f e s s i o n a l ) should be provided f o r  
the g i f t e d  and t a l e n t e d  program.

11. The amount o f  t ime spen t  in t r a n s p o r t i n g  s tu d en ts  to  cen­
t r a l i z e d  l o c a t io n s  should be decreased .

Teachers o f f e r e d  the  fo l lowing  s i m i l a r  sugges t ions  in  u n s t ru c ­

tu re d  responses:

1. The g i f t e d  and t a l e n t e d  program should be des igned as p a r t  
o f  the  t o t a l  curr icu lum.

2. A curr icu lum should be developed f o r  th e  g i f t e d  and t a l ­
en ted  program.

3. Students  should be involved in des ign ing  th e  course  o f  
s tudy .

4. The g i f t e d  and t a l e n t e d  program should c o n s i s t  o f  more 
depar tm enta l i  z a t i  o n .

5. P rov is ions  should be made f o r  the  g i f t e d  and t a l e n t e d
program in  each home schoo l .

6. Teachers should be provided with a s t u d e n t ' s  progress
r e p o r t .

7. A cce le ra t io n  c l a s s e s  should be provided in  each s u b je c t  
a rea .

8. E x is t in g  program should be coord ina ted  with o th e r s  w i th in  
the  county o r  s t a t e .

9. S tudent  p a r t i c i p a t i o n  should be l im i te d  to  one y e a r  in 
the  program.
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The program helps s tu d en ts  to  th ink  in d ep en d en t ly . I t  was 

r ep o r ted  by 75 p e rcen t  o f  the  tea c h e r s  t h a t  the  program helped s t u ­

dents  to th ink  independen t ly ;  88 pe rcen t  o f  the  pa ren ts  expressed 

s i m i l a r  a t t i t u d e s .

Students  rece ive  guidance in  f in d in g  and developing i d e a s .

Both p a ren ts  and teachers  showed fav o rab le  a t t i t u d e s  toward the 

q u a l i t y  o f  guidance s tuden ts  exper ienced  in  f in d in g  and developing 

id eas .  The idea  was supported by 86 pe rcen t  o f  the  paren ts  and 77 

percen t  o f  the  t e a c h e r s .  I t  may be i n t e r e s t i n g  to  note  t h a t  two of  

the S t a t e  o f  Michigan 's  o b j e c t iv e s  f o r  the  p i l o t  programs involved 

s tu d e n ts  a t t a i n i n g  a s a t i s f a c t o r y  sco re  on t h e i r  products  as well  as 

the p rocess .  One o f  the  s i m i l a r i t i e s  in th e  goals  e s t a b l i s h e d  f o r  

s tu d en ts  by the  s p e c i f i e d  school d i s t r i c t s  surveyed was to  improve 

product ion through an improved i n t e l l e c t u a l  c l im a te .

Students  lea rn  to  deal c r i t i c a l l y  with ideas  in the  program.

The a t t i t u d e s  o f  both pa ren ts  and t each e rs  were f av o rab le  in terms o f  

how well s tu d en ts  lea rned  to  deal c r i t i c a l l y  with  ideas  in the  g i f t e d  

and t a l e n t e d  program. S ix t y - t h r e e  pe rcen t  o f  the p a ren ts  endorsed the  

i d e a ,  whi le  32 percen t  were undecided. S ixty-two pe rcen t  o f  the t e a c h ­

ers  endorsed the  s ta te m e n t ,  while  30 pe rcen t  were undecided.

The program helps s tu d e n t s  to  become c r e a t i v e . The encourage­

ment o f  c r e a t i v i t y  was l i s t e d  as a goal o f  the  S ta t e  o f  Michigan 's  

P i l o t  Program, as well  as one o f  the  s i m i l a r  goals  r epo r ted  by the  

m a jo r i ty  o f  school d i s t r i c t s  surveyed. E ig h ty - s ix  percen t  o f  the  

pa ren ts  and 63 pe rcen t  o f  the  t eachers  responded favorab ly  to  the
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e f f e c t s  o f  the  g i f t e d  and t a l e n t e d  program in encouraging s tu d en t  

c r e a t i v i t y .

The program helps  to  arouse  s tu d e n t s '  i n t e l l e c t u a l  i n t e r e s t . 

Eighty percen t  o f  th e  pa ren t  respondents  and 92 pe rcen t  o f  the  t e ach e r  

respondents  agreed t h a t  the  program fo r  g i f t e d  and t a l e n t e d  s tuden ts  

helped s t im u la t e  s t u d e n t s ’ i n t e l l e c t u a l  i n t e r e s t s .  To improve educa­

t i o n a l  m ot iva t ion  was one of  the  goals  g e n e ra l ly  l i s t e d  by the  

m a jo r i ty  o f  school d i s t r i c t s  surveyed.

The program helps  s tu d e n ts  to  d e s i r e  to  excel i n t e l l e c t u a l l y . 

The a t t i t u d e  o f  pa ren ts  and t e a c h e r s  was p o s i t i v e  toward the  e f f e c t s  

o f  t h e  program in he lp ing  s tu d en ts  to  d e s i r e  to  excel i n t e l l e c t u a l l y .  

S even ty -s ix  percen t  o f  th e  paren ts  and 65 percen t  o f  the  teachers  

supported the idea .

S tudents  who p a r t i c i p a t e  in t h i s  program a re  encouraged to 

develop hobb ies . I t  was in d ica ted  by 65 percen t  o f  pa ren t  respondents  

t h a t  s tu d en ts  who p a r t i c i p a t e d  in t h e  program fo r  g i f t e d  and t a l e n t e d  

s tu d e n ts  were encouraged to  develop hobbies ,  compared to  49 pe rcen t  of  

the  tea ch e r s  who in d i c a t e d  a f av o rab le  a t t i t u d e .  T h i r ty -n in e  percen t  

o f  the  t e a c h e r s  were undecided on th e  item (mean o f  2 .6 ;  Table 6 -24) .

S tudents  who p a r t i c i p a t e  in  t h i s  program have access  to  a 

v a r i e t y  o f  good books. Both groups responded favorab ly  to  th e  q u a n t i ty  

o f  books the  s tu d e n ts  had access  to  in t h e  g i f t e d  and t a l e n t e d  program. 

S i x t y - t h r e e  percent  of  th e  t each e rs  supported  the  i tem,  while  23 p e r ­

cen t  o f  them were undecided.  S i x t y - f i v e  percen t  o f  the  paren ts  sup­

por ted  th e  s ta tem en t  and 26 percen t  were undecided.
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Students  a r e  missing the  “b as ic s"  as a r e s u l t  o f  th e  program. 

Eighty-two percen t  o f  the  teac h e r s  and 89 pe rcen t  o f  the  pa ren ts  

in d ic a te d  th e  s tu d en ts  d id  not  miss the  "bas ics"  as a r e s u l t  o f  the 

program. In the  u n s t ru c tu re d  re sponses ,  pa ren ts  suggested the  c u r r i c u ­

lum be more d i v e r s i f i e d  to  inc lude  the  c o g n i t iv e  and a f f e c t i v e  lea rn in g  

exper iences .  The teachers  suggested b e t t e r  coo rd ina t ion  between c l a s s ­

room a c t i v i t i e s  and g i f t e d  and t a l e n t e d  program.

The program helps  s tu d e n ts  to  have s e l f - c o n f i d e n c e . Parents  

and te a c h e r s  agreed t h a t  the  g i f t e d  and t a l e n t e d  program helped s t u ­

dents  to  have s e l f - c o n f id e n c e .  E ig h ty - fo u r  pe rcen t  o f  the  pa ren ts  

supported the item and 10 percen t  were undecided.  Seventy-four  p e r ­

cent  o f  the  t each e rs  supported  the  s ta tem en t  and 18 pe rcen t  were unde­

cided .

Children  b e n e f i t  s o c i a l l y  by being placed in groups o f  s im i l a r  

mental a b i l i t y . S ix t y - e i g h t  pe rcen t  o f  the  pa ren t  respondents  

expressed favo rab le  a t t i t u d e s  toward the  so c ia l  b e n e f i t s  s tu d e n ts  

experienced by being placed in groups o f  s i m i l a r  mental a b i l i t y ,  while  

20 pe rcen t  were undecided. F i f t y - s i x  pe rcen t  o f  the  teac h e r s  responded 

favorab ly  to  the  s ta te m en t ,  while  25 pe rcen t  were undecided (mean 2 .5 ;  

Table 6 -28) .

The o p p o r tu n i ty  to  a s s o c i a t e  with o th e r  g i f t e d  c h i ld re n  helps 

my c h i ld  ( s tu d e n t s )  a d j u s t  s o c i a l l y . S ix ty  pe rcen t  o f  the  paren ts  

responded f a v o rab ly ,  while  27 pe rcen t  i n d ic a te d  they were undecided 

r e l a t i v e  to  the  s o c ia l  adjustments  o f  s tu d e n t s  as a r e s u l t  of the  

a s s o c i a t i o n  o f  g i f t e d  s tu d e n ts  with o th e r  g i f t e d  s tu d e n t s .  F i f t y - t h r e e
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p ercen t  of  the  tea ch e r s  responded favorab ly  to  the  i tem,  while  29 

p ercen t  in d ic a te d  they were undecided (mean o f  2 .6 ;  Table 6 -29) .

The o p p or tun i ty  to  a s s o c i a t e  with o ld e r  c h i ld re n  and a d u l t s  

to  f in d  o th e r s  with t h e i r  i n t e r e s t  i s  an en r ich in g  exper ience  to  my 

c h i ld  ( s t u d e n t s ) . E ig h ty - th ree  pe rcen t  o f  responding paren ts  agreed 

t h a t  the  oppor tun i ty  f o r  g i f t e d  and t a l e n t e d  s tu d en ts  to a s s o c i a t e  

with o ld e r  c h i ld re n  and a d u l t s  to  f in d  o th e r s  with s i m i l a r  i n t e r e s t  

was an en r ich in g  exper ience ,  while  85 percen t  o f  the  tea c h e r s  agreed 

with the  item.

Category V: I n s t r u c t io n  Methods 
and Teacher Competency

This s c a l e  was composed o f  the  a t t i t u d e s  paren ts  and t each e rs  

expressed  concerning the  s k i l l s ,  a b i l i t i e s ,  and methodologies of  

t eachers  o f  g i f t e d  and t a l e n t e d  s tu d e n t s .  The expressed a t t i t u d e  of  

paren ts  regard ing  t h i s  ca tegory  was more favo rab le  than  the  t e a c h e r s ' ,  

based on a comparison o f  mean scores  f o r  a l l  i tems.

The tea ch e r s  in the  g i f t e d  program should have sp ec ia l  q u a l i f i ­

c a t i o n s . E igh ty -n ine  pe rcen t  o f  th e  responding p a ren ts  agreed t h a t  

tea ch e r s  in  g i f t e d  and t a l e n t e d  programs should have spec ia l  q u a l i f i ­

c a t i o n s ,  whereas 79 percen t  o f  the  responding teac h e r s  agreed with the  

s ta tem en t .  I t  was suggested  by 11 pe rcen t  o f  th e  t eachers  in  the  

u n s t ru c tu re d  responses  t h a t  only c e r t i f i e d  t each e rs  should be used, 

and p a ra p ro fe s s io n a l s  should be used only to  a s s i s t  the  t e a c h e r  in the  

g i f t e d  and t a l e n t e d  program. Two percen t  o f  the  paren ts  suggested  in 

the  u n s t ru c tu re d  responses  t h a t  te ac h e r s  in the  g i f t e d  and t a l e n t e d  

program should have sp ec ia l  q u a l i f i c a t i o n s .
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The teach ing  methods used in the  g i f t e d  program a r e  s a t i s ­

f a c t o r y . S even ty - four  pe rcen t  o f  the p a ren ts  expressed  a favorab le  

a t t i t u d e  toward th e  teach ing  methods used in th e  g i f t e d  program. The 

t e a c h e r s  were l e s s  f av o rab le  than paren ts  toward the teach ing  methods 

used in the  program. Only 57 pe rcen t  of the  t e a c h e r  respondents  i n d i ­

ca ted  a p o s i t i v e  response .  Twenty-eight  pe rcen t  of  the  te a ch e r s  i n d i ­

ca ted  a degree o f  u n c e r t a in ty  (mean o f  2 .6 ;  Table 6 -32) .  The degree 

o f  u n c e r t a in ty  may be c l a r i f i e d  in  terms o f  the  sugges t ions  below, 

made by tea ch e r s  and pa ren ts  to  improve the  g i f t e d  and t a l e n t e d  p ro­

gram in terms o f  i n s t r u c t i o n a l  methods.

The t e a c h e r s '  sugges t ions  were as fo l low s :

1. More co o rd in a t io n  between r e g u la r  classroom a c t i v i t i e s  
and th e  g i f t e d  and t a l e n t e d  program i s  needed.

2. A g r e a t e r  v a r i e ty  o f  a c t i v i t i e s  should be o f fe re d  to  the 
p a r t i c i p a n t s  in  the  program.

3. The number o f  r eq u i red  w r i t t e n  r e p o r t s  in  th e  program 
should  be reduced.

4. The number o f  hobby- l ike  a c t i v i t i e s  should be l im i te d  in  
the  g i f t e d  and t a l e n t e d  program.

5. The l i a i s o n  between classroom tea ch e r s  and g i f t e d  and
t a l e n t e d  program teac h e r s  i s  needed in  an a t tem pt  to  meet
th e  needs o f  th e  g i f t e d  and t a l e n t e d  s tu d e n ts  in c l a s s ­
room s i t u a t i o n s .

6. More i n d i v i d u a l i z a t i o n  f o r  p a r t i c i p a n t s  in  th e  program i s  
needed.

7. P ro je c t s  r equ i red  in  the  g i f t e d  and t a l e n t e d  program 
should not  be r e p e t i t i o u s  of  t h e  p r o je c t s  r eq u i red  in the  
r e g u la r  classroom.

The p a r e n t s ’ sugges t ions  were as fo l low s :

1. P rov is ions  should be made f o r  an in c r e a s e  in more c h a l ­
lenging a c t i v i t i e s  f o r  s tu d e n t s .
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2. There should be p ro v is io n s  f o r  more d i v e r s i f i e d  a c t i v i ­
t i e s  in  the g i f t e d  and t a l e n t e d  program.

3. The co n ten t  and assignments  should  be more r e l e v a n t  to  
s t u d e n t s '  needs in th e  program.

4. More co m p e t i t iv e - ty p e  a c t i v i t i e s  should be o f f e r e d  to  
p a r t i c i p a n t s  in  the  program.

5. An improvement i s  needed in the  l e a rn in g  environment in 
th e  classroom to  inc lude  a more s t r u c t u r e d  approach.

6. There should be a red u c t io n  in  the  number o f  requ i red  
w r i t t e n  r e p o r t s .

7. There should be an in c r e a se  in  the  amount o f  homework 
f o r  p a r t i c i p a n t s  in the  program.

8. There should be p ro v is io n s  f o r  more i n d i v i d u a l i z a t i o n  
o f  i n s t r u c t i o n .

Students  r e ce iv e  adequate  s t u d e n t - t e a c h e r  co n ta c t  in the  

program. Parents  and teach e rs  responded favorab ly  to  th e  adequacy o f  

s tu d e n t - t e a c h e r  c o n ta c t  in  th e  g i f t e d  and t a l e n t e d  program. Seventy-  

e ig h t  pe rcen t  o f  th e  responding p a ren ts  and 71 pe rcen t  o f  the  respond­

ing tea ch e r s  expressed p o s i t i v e  a t t i t u d e s  toward t h i s  i tem. In the 

u n s t ru c tu re d  re sponses ,  sugges t ions  were made by 7 p e rcen t  o f  the  

t each e rs  t o  expand th e  amount o f  t ime s tu d e n ts  spend in th e  sp ec ia l  

c l a s s e s ,  whereas 13 p e rc en t  o f  the  p a ren ts  made s i m i l a r  su g g e s t io n s — 

t h a t  t h e  amount o f  t ime sp en t  in c l a s s e s  should be in c re a se d .

The r e s i s t a n c e  o f  t each e rs  and a d m in i s t r a to r s  has prevented 

e f f e c t i v e  programs f o r  the  g i f t e d . Parents  and t e a c h e r s  in general 

were u n c e r t a in  about the  r e s i s t a n c e  o f  t each e rs  and a d m in i s t r a to r s  

being a f a c t o r  in  p reven t ing  e f f e c t i v e  programs fo r  the  g i f t e d .  Only 

26 percen t  o f  the  p a ren ts  agreed with the  i tem ,  while  41 pe rcen t  of  

the  responding p a ren ts  were undecided and 32 pe rcen t  d isag reed  (mean



98

of  3 .0 ;  Table 5 -34 ) .  Twenty-four pe rcen t  o f  the  te a c h e r s  agreed 

with th e  i tem, while  30 pe rcen t  were undecided and 43 pe rcen t  d i s ­

agreed (mean o f  3 .4 ;  Table 6 -34) .

Category VI: A v a i l a b i l i t y  of  
Information About the  Program

This ca tegory  comprised the  a t t i t u d e s  pa ren ts  and tea ch e r s  

expressed on the  bas is  o f  t h e i r  f a m i l i a r i t y  with the  g i f t e d  and t a l ­

ented  program. A s i m i l a r  p a t t e r n  was ex h ib i t e d  by th e  p a ren ts  and 

teachers  in  t h e i r  responses  to  the  items in t h i s  ca tegory  based on the  

comparison o f  mean scores  o f  a l l  i tems.

I have been provided with enough in formation  about the  o b jec ­

t i v e s  o f  th e  program. A favo rab le  response was in d ic a te d  by 59 pe rcen t  

o f  the  paren ts  to  the  amount o f  in form at ion  they had been provided 

r e l a t i v e  t o  the  o b je c t iv e s  o f  the  program. Twenty-seven percen t  of  

the  pa ren ts  d isagreed  with the  s ta tem ent  and 13 p e rcen t  were undecided 

(mean o f  2 .6 ;  Table 5 -35) .  There were only  42 pe rcen t  o f  the t each e rs  

who responded favorab ly  to  the  i tem ,  while  44 pe rcen t  d isagreed  with 

the  item and 14 pe rcen t  were undecided (mean o f  3 .0 ;  Table 6 -35 ) .

Eight pe rcen t  o f  the  paren ts  made u n s t ru c tu re d  sugges t ions  f o r  pa ren ts  

to  be b e t t e r  informed o f  th e  g i f t e d  and t a l e n t e d  program. S im i la r  

opin ions  were expressed by 15 pe rcen t  o f  the  t each e rs  in  the u n s t ru c ­

tu re d  responses .

I have been kept well  informed concerning my c h i l d ' s  progress  

in the  program. S im i la r  opinions  to  t h i s  i tem were expressed by pa r ­

e n ts  and t e a c h e r s  about  having been kept  well  informed concerning 

s t u d e n t s 1 progress  in the  g i f t e d  and t a l e n t e d  program. F i f t y - t h r e e
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percen t  o f  the  pa ren t  respondents  in d ic a te d  a favo rab le  re sponse ,  while  

33 pe rcen t  d isagreed  and 13 percen t  were undecided (mean o f  2 .7 ;

Table 5 -36) .  T h i r t y - e i g h t  percen t  o f  th e  t e a c h e r  respondents  i n d i ­

ca ted  a f av o rab le  response ,  while  49 pe rcen t  d isagreed  and 11 pe rcen t  

were undecided (mean o f  3 .2 ;  Table 6 -36) .  Five percen t  o f  the  t e a c h ­

ers  i n d ic a te d  in  the  u n s t ru c tu re d  responses  t h a t  they would l i k e  to  

be provided with  some form o f  progress  r e p o r t ,  whereas 6 percen t  of  

the  paren ts  made s i m i l a r  sugges t ions .

I am acqua in ted  with  the  program. Eighty-seven pe rcen t  o f  the 

responding pa ren ts  i n d ic a te d  they  were acquainted with th e  g i f t e d  and 

t a l e n t e d  program in  t h e i r  school d i s t r i c t ,  while  77 pe rcen t  o f  the 

responding te ac h e r s  agreed with the  i tem.

I would l i k e  to  become more acquain ted  with the program. 

Seventy-s ix  pe rcen t  o f  the  paren ts  and 82 pe rcen t  o f  the  t each e rs  

expressed  a d e s i r e  to  become more acquainted with the  program. Accord­

ing to  the  u n s t ru c tu re d  sugges t ions  and comments from responding t e a c h ­

e r s ,  the  need to  become more acquain ted  with th e  program was r e l a t e d  

to  the  g o a l s ,  o b j e c t i v e s ,  and ongoing a c t i v i t i e s  in the  program.

Parents  were l e s s  s p e c i f i c  than tea ch e r s  about d e s i r i n g  to  become more 

acquain ted  with  the  program in t h e i r  u n s t ru c tu red  comments and sug­

g e s t io n s .

Resul ts  o f  the Student  Ques t ionna ire  Responses

The r e s u l t s  o f  the  s tu d e n t  q u e s t io n n a i r e  responses  are  p re ­

sen ted  s e p a ra t e ly  from those  o f  th e  paren ts  and teachers  because the  

l im i t e d  number o f  c a t e g o r i e s  and the  design o f  the  items on the



Table 5 .— Frequency d i s t r i b u t i o n s ,  p e rc e n ta g e s , m eans, and s ta n d a rd  d e v ia tio n s -

S tr on9ly  Agree Q uestio n s Agree

No. i NO.

CATEGORY I :  RESPONSES TO SPECIFIC 
PROGRAM CHARACTEfclSTltS

1. My c h i ld  would b e n e f i t  more from a program w ith in  
th e  home b u ild in g  where s tu d e n ts  can move through 
th e  school y e a r s  f a s t e r .

22 7 .3 93 30.7

2. The methods by which s tu d e n ts  a re  I d e n t i f i e d  fo r  
p a r t i c ip a t io n  in  th e  program a re  acco rd in g  to  
some w e ll-p la n n e d  p ro c e d u re s .

40 13.2 146 48.2

3. The methods used to  s e l e c t  i d e n t i f i e d  s tu d e n ts  
fo r  t h i s  program a re  s a t i s f a c to r y . 27 8 .9 172 56 .8

4 . S tu d en ts  sh ou ld  go to  d i f f e r e n t  te a c h e rs  f o r  
d i f f e r e n t  s u b je c t  m a tte r  c la s s e s . 43 14.2 115 38.0

S. The amount o f  tim e s tu d e n ts  spend in  t h i s  
program seems ad eq u a te . 14 4 .6 154 50.8

6 . A dequate use i s  made o f  th e  cocm unity re so u rc e s  
in  th e  program. 29 9 .6 124 40.9

CATEGORY I I :  OVERALL EVALUATION OF THE PROGRAM

7. G if te d  c h i ld r e n  sh ou ld  n o t rem ain in  r e g u la r  
c la s s e s . 53 17.5 102 33 .7

3 . T his program has had a p o s i t iv e  In f lu e n c e  on 
my c h i l d 's  a t t i t u d e  toward sc h o o l. 128 42 .2 121 39.9

9. S pecia l c la s s e s  sh ou ld  be p rov ided  w herever 
p o s s ib le  f o r  g i f te d  s tu d e n ts .

189 62 .4 96 31.7

10. I th in k  th i s  program i s  b e n e f ic ia l  to  th e  
s tu d e n ts  inv o lv ed  in  i t . 167 55.1 123 40 .6

11. The program shou ld  be expanded to  in c lu d e  
more c h i ld re n . 77 25 .4 107 35 .3

17 . The program should  n o t be e l im in a te d . 241 79.5 48 15 .8

13 . S tuden ts cou ld  no t do j u s t  as w ell w ith o u t 
t h i s  program. 139 4 5 .9 108 35.6

CATEGORY I I I :  STUDENT ENDORSEMENT

14. My c h i ld  en jo y s th e  program. 181 59.7 103 35.6

-p a re n t  q u e s t io n n a ir e .

Undecided D isagree
S tro n g ly
D isagree

No
Response T ota l

No.
T ota l

% X2 0
No. I No. or» No. % No. trm

74 24.4 62 20 .5 51 16.8 1 .3 303 100 3 .0 1.21

85 28.1 24 7 .9 8 2 .6 — — 303 100 2 .3 .906

71 23.4 28 9 .2 4 1 .3 1 .3 303 100 2 .3 .824

74 24.4 62 20 .5 8 2 .6 i .3 303 100 2 .5 1.04

41 13.5 71 23.4 22 7 .3 1 .3 303 100 2 .7 1 .08

63 20.8 63 20 .8 23 7 .6 1 .3 303 100 2 .7
0

1.12

55 18.2 66 21 .8 27 8 .9 — — 303 100 2 .7 1.23

36 11.9 18 5 .9 303 100 1 .6 .864

11 3 .6 7 2 .3 — — — 303 100 1.4 .679

9 3 .0 4 1 .3 303 100 1 .5 .624

75 2 4 .B 39 12.9 4 1 .3 1 .3 303 100 2 .2 1.02

8 2 .6 4 1 .3 1 .3 1 .3 303 100 1 .2 .607

39 12.9 12 4 .0 3 1 .0 2 .7 303 100 1.7 .891

3 1 .0 9 3.0 1 .3 1 .3 303 100 1.4 .700



Table  5 . —Continued.

S tro n g ly
Q uestion  Agree

Ho. X

15. My c h i ld  i s  w i l l in g  to  spend tim e s tu d y in g  _ 
f o r  th e  c la s s e s  in  th i s  program .

16. My c h i ld  f in d s  r e g u la r  c la s s e s  bo ring  in  „ 
com parison to  th e  c la s s e s  in  t h i s  program .

CATEGORY IV: STLDEHT OUTCOME

17. The program i s  d esigned  around th e  needs . n ,
and concerns o f  each c h i ld ,

18. The program h e lp s s tu d e n ts  to  th in k  fi(; ,
in d ep en d en tly . 03

19. S tu d en ts  re c e iv e  gu idance  in  f in d in g  and - 5 .
d evelop ing  id e a s .

20. S tu d en ts  le a rn  to  deal c r i t i c a l l y  w ith  id e a s  . .  „
in  th e  program . 1 s

Z l.  The program he lps  s tu d e n ts  t o  become c r e a t i v e .  92 30.4

22. The program h e lp s  to  a ro u se  s tu d e n ts ' I n t e l -  1nK ^
1 a c tu a l i n t e r e s t .  IUS

Z3. The program h e lp s  s tu d e n ts  to  d e s i r e  to  , ,  ,
ex ce l i n t e l l e c t u a l l y .

24, S tu d en ts  who p a r t i c ip a t e  in  t h i s  program a re  „  5
encouraged to  develop  h o b b ie s .

25 . S tu d en ts  who p a r t i c ip a t e  in  t h i s  program „  .
have a cce ss  to  a v a r ie ty  o f  good books.

26. S tu d en ts  a re  m issing  th e  " b a s ic s "  a s  a 
r e s u l t  o f  th e  program . 2 .7

27. The program h e lp s s tu d e n ts  to  have s e l f -  „„ , Q .
co n fid en ce .

28. C h ild ren  b e n e f i t  s o c ia l ly  by being  p laced  in  . 
groups o f  s im i la r  m ental a b i l i t y .

Agree 

No. X

169 55 .8

68 22.4

128 42 .2  

181 59.7 

102 60.1

150 49.5  

168 55.4  

176 50.1

151 49 .8  

145 47.9  

136 44 .9

14 4 .6

165 54.5  

145 4 7 .9

Undecided D isag ree S tro n g ly
D isagree

Ho
Response T o ta l

Ha.
T ota l

T X2 a
No. % No. I Ho. S No X

20 6 .6 9 3 .0 1 .3 1 .3 303 100 1 .7 .718

58 19.1 101 33 .3 22 7 .3 3 1 .0 303 100 2 .9 1.23

88 29.0 41 13 .5 4 1 .3 2 .7 303 100 2 .4 .933

31 10.2 6 2 .0 303 100 1 .8 .667

32 10.6 9 3 .0 2 .7 1 .3 303 100 1 .9 .733

98 32.3 8 2 .6 2 .7 3 1 .0 303 100 2 .2 .753

30 9 .9 10 3 .3 2 .7 1 .3 303 100 1 .8 .764

13 4 .3 5 1 .7 2 .7 2 .7 303 100 1 .7 '  .675

59 19.5 10 3 .3 3 1 .0 1 .3 303 100 2 .0 .825

74 24.4 27 8 .9 2 .7 2 .7 303 100 2 .2 .878

79 26.1 23 7 .6 3 1 .0 1 .3 303 100 2 .2 .895

17 5 .6 149 49 .2 119 39.3 2 .7 303 100 4 .2 .805

31 10.2 15 5 .0 2 .7 1 .3 303 100 1 .9 .803

63 20.8 26 8 .6 5 1 .7 3 1 .0 303 100 2 .2 .927



Table 5 . — Continued.

S trong ly
Q uestion  Agree

No. £

29. The o p p o rtu n ity  to  a s s o c ia te  w ith  o th e r  g i f te d  „  B
c h ild re n  h e lp s  rry c h i ld  a d ju s t  s o c ia l ly .

30. The o p p o rtu n ity  to  a s s o c ia te  w ith  o ld e r  c h i l ­
d ren  and a d u l ts  to  f in d  o th e rs  w ith  t h e i r  E5 2S.1
i n t e r e s t  i s  an en r ic h in g  e x p e r ie n c e .

CATEGORY V: INSTRUCTION METHODS AND TEACHER
COMPETENCY

31. The te a c h e rs  in  g i f te d  programs shou ld  have u n c
sp e c ia l  q u a l i f ic a t i o n s .

32. The teach in g  methods used  in  th e  g i f te d  53 5
program a re  s a t i s f a c to r y .

33. S tu d en ts  re c e iv e  ad eq u a te  s tu d e n t- te a c h e r  60 8
c o n ta c t in  th e  program.

27 8 .934. The r e s is ta n c e  o f  te a c h e rs  and a d m in is tra to rs  
has p reven ted  e f f e c t iv e  programs f o r  th e  g i f t e d .

CATEGORY VI: AVAILABILITY OF INFORMATION ABOUT
the progskm-------------------------------------------

35. I have been prov ided  w ith  enough in fo rm atio n  „ 
about th e  program .

36. I have been kep t w ell inform ed concern ing  - 
my c h i l d 's  p ro g re ss  in  th e  program.

37. I am a cq u a in ted  w ith  th e  program . 3B 12.5

38. I would l i k e  to  become more acq u a in ted  w ith  a?  27 1
th e  program . '

Agree 

No. £

125 41.3 

166 54 .3

149 49 .2  

170 56.1 

175 5 7 .B 

53 17.5

143 47.2

117 38.6  

211 69.6  

147 4 8 .5

Undecided D isagree  ResJ ° nse  T o ta l T o ta l *2
        No. £
No. £ No. £ No. £ No. £

83 27 .4  31 10 .2  6 2.D 1 .3  303 100 2 .3  .966

42 13.9 8 2 .6 2 .7 303 100 1 .9 .722

27 B.9 7 2 .3 — — — — 303 100 1 .7 .715

60 1 9 .B 60 5 .3 1 .3 3 1 .0 303 100 2.1 .776

52 17.2 10 3 .3 4 1 .3 2 .7 303 100 2 .0 .788

124 40.9 74 24.4 23 7 .6 - 303 100 3 .0 1.04

40 13.2 65 21.5 18 5 .9 — — 303 100 2 .6 1.12

41 13.5 74 24.4 27 8 .9 1 .3 303 100 2 .7 1.22

27 8 .9 23 7 .6 4 1 .3 - — 303 100 2.1 .784

42 13.9 24 7 .9 6 2 .0 2 .7 303 100 2 .0 .952



Table 6 . — Frequency d i s t r i b u t i o n s ,  p e r c e n ta g e s ,  means, and s ta n d a rd  d e v ia t i o n s —t e a c h e r  q u e s t io n n a i r e .

Q uestion  S t£°g?eey flgree Undecided P is a 3re e  D isagree Response ™  x2

No. % No. t  No. I  No. % No. 1 No. I

CATEGORY I :  RESPONSES TO SPECIFIC
pfiO&RAH Characteristics

1. S tu d en ts  would b e n e f i t  mare from an a c c e l­
e r a t io n  program w ith in  each b u i ld in g .

2 . The methods by which s tu d e n ts  a r e  i d e n t i f i e d  
f o r  p a r t i c ip a t io n  a re  acco rd in g  to  some 
w e ll-p lan n ed  p ro ced u res .

3. The methods used  to  s e l e c t  i d e n t i f i e d  s tu ­
den ts f o r  t h i s  program a re  s a t i s f a c to r y .

4 . More d e p a r tm e n ta liz a tio n  i s  needed in  th e  
program.

5. The amount o f  tim e s tu d e n ts  spend in  th i s  
program seems ad eq u a te .

6 . Adequate u se  is  made o f  th e  community 
re so u rces  in  th e  program .

CATEGORY I I :  OVERALL EVALUATION OF THE PROGRAM

7. G if te d  c h ild re n  shou ld  n o t rem ain in  r e g u la r  
c la s s e s .

8 . T h is program has had a p o s i t iv e  in f lu e n c e  on 
th e  s tu d e n ts ' a t t i t u d e  toward sc h o o l.

9 . S pecia l c la s s e s  shou ld  be p rov ided  w herever 
p o s s ib le  f o r  g i f te d  s tu d e n ts .

10. I th in k  t h i s  program i s  b e n e f ic ia l  to  th e  
s tu d e n ts  invo lved  in  i t .

11. The program shou ld  be expanded to  in c lu d e  
more c h i ld re n .

1Z. The program shou ld  n o t  be e lim in a te d .

13. S tuden ts could n o t do j u s t  a s  w ell w ith o u t 
t h i s  program.

3 2 .3 8 6.1 25 18.9 43 32.6 53 40.2 . 132 100 4 .0 1.02

15 11.4 50 37.9 23 17.4 33 2 5 .0 11 8 .3 - - 132 100 2 .8 1.18

9 £ .8 49 37.1 20 15.2 39 2 9 .5 15 11.4 - - 132 100 3 .0 1.18

11 8 .3 31 23.5 62 47 .0 22 16.7 5 3.B 1 .8 132 100 2 .8 1.07

5 4 .5 51 38.6 29 22.0 33 2 5 .0 13 9 .8 — - 132 100 2 .9 1.10

8 6.1 49 37.1 49 37.1 15 11.4 9 6 .7 2 1 .5 132 100 2 .8 1.23
/

23 17.4 35 26 .5 23 27.4 26 19.6 20 15.2 5 3 .8 . 132 100 3.1 1.77

33 25.0 59 44 .7 25 18.9 9 6 .3 4 3 .0 2 1 .5 132 100 2 .2 1.29

58 43 .9 57 43.2 7 5 .3 7 5 .3 2 1 .5 1 .8 132 100 1 .8 1.09

54 40 .9 58 43.9 11 8 .3 6 4 .5 3 2 .3 - - 132 100 1 .8 .92£

45 34. B 42 31.8 26 19.7 15 11.4 2 1 .5 1 .8 132 100 2.1 1.22

87 65.9 31 23.5 9 6 .8 3 2 .3 1 .8 1 .8 132 100 1 .5 1.02

55 41.7 42 31.8 21 15.9 12 9.1 1 .8 1 .8 132 100 2 .0 1.17



Table 6 . —Continued.

S tro n g ly  .  
Q uestion  Agree

No. 1 No. tt

CATEGORY I I I :  STUDENT ENDORSEMENT

14. S tu d en ts  en joy  th e  program. 48 36.4 59 44 .7

15. S tu d en ts  a r e  w il l in g  tD spend tim e stu d y in g  
f o r  th e  c la s s e s  in  t h i s  program . 28 21.2 64 48 .5

16. S tu d en ts  f in d  t h e i r  r e g u la r  c la s s e s  b o rin g  in  
com parison to  t h e i r  c la s s e s  in  t h i s  program. 3 2 .3 12 9.1

CATEGORY IV: STUDENT OUTCOMES

17. The program i s  designed  around th e  needs 
and concerns o f  each c h i ld . 16 12.1 6 ] 46 .2

18. The program h e lp s s tu d e n ts  to  th in k  
in d ep en d en tly . 29 22.0 70 53.3

19. S tu d en ts  r e c e iv e  gu idance in  f in d in g  and 
d ev e lo p in g  id e a s . 31 23.5 70 53.0

20. S tu d en ts  le a rn  to  d ea l c r i t i c a l l y  w ith  
id eas  in  th e  program. 26 19.7 56 42.4

21. The program h e lp s  s tu d e n ts  to  become c r e a t iv e . 26 19.7 57 43 .2

22. The program h e lp s  to  a ro u se  s tu d e n ts ' i n t e l ­
le c tu a l  i n t e r e s t s . 36 27.3 70 53.0

23. The program h e lp s s tu d e n ts  to  d e s i re  to  excel 
i n t e l l e c t u a l l y . 26 19.7 60 45 .5

24. S tuden ts who p a r t i c ip a te  in  th i s  program a re  
encouraged to  develop h obb ies. 21 15.9 44 33.3

25. S tu d en ts  who p a r t i c ip a te  in  th i s  program have 
a cce ss  to  a v a r ie ty  o f  goad books. 25 18.9 58 43.9

26. S tu d en ts  a re  m issing  th e  " b a s ic s"  a s  a 
r e s u l t  o f  th e  program. 4 3 .0 6 4 .5

27. The program h e lp s s tu d e n ts  to  have s e l f -
rn n f lH e n c e . 29 22.0 69 52.3

Undecided D isagree
S tro n g ly
D isagree

No
Response T ota l

No.
T ota l

X x;

No. S No. S No. Vm No. S

16 12.1 6 4 .5 2 1.5 1 .8 132 100 1 .

25 18.9 10 7 .6 3 2 .3 2 1 .5 132 100 z,

39 29.5 58 43.9 17 12.9 3 2 .5 132 100 2

28 21 .2 17 12.9 5 2 .8 5 3 .8 132 100 2

23 17.4 3 2 .3 2 1.5 5 3 .8 132 100 2

22 16.7 3 2 .3 2 1 .5 4 3 .0 132 100 2

39 29.5 4 3.0 2 1.5 5 3 .8 132 100 2

37 28.0 5 3 .8 2 1.5 5 3 .8 132 100 2

16 12.1 5 3 .8 1 .8 4 3 .0 132 100 2

33 2 5 .0 6 4 .5 2 1 .5 5 3 .8 132 100 2

52 39.4 B 6 .2 2 1 .5 5 3 .8 132 100 2

31 23.5 12 9 .1 2 1 .5 4 3 .0 132 100 2

12 9.1 68 51.5 40 30.3 2 1 .5 132 100 4

25 18.9 3 2 ,3 2 1 .5 4 3 .0 132 100 2

.9 1 .08

.3  1 .25

.7  1.59

.7  1.59

.3  1.54

.2  1.44

.4  1.55

.4  1 .55

.1 1.44

.4  1.56

.6 1 .53

.4  1 .48

.1 1.10 

.2  1 .43

104



Table 6 . —Continued.

S tro n g ly
Q uestion Agree

Agree

No. X No.

28. C h ild ren  b e n e f i t  s o c ia l ly  by being  p laced  
in  groups o f  s im ila r  mental a b i l i t y . 19 14.4 55 41 .7

29. The o p p o rtu n ity  to  a s s o c ia te  w ith  o th e r
g i f te d  c h ild re n  help s th e  s tu d e n ts  a d ju s t  17 12.9 54 40 .9
s o c ia l ly .

30. The o p p o rtu n ity  to  a s s o c ia te  w ith  o ld e r  c h i l ­
d ren  and a d u l ts  to  f in d  o th e r s  w ith  t h e i r  33 25 .0  79 59.8
i n t e r e s t  i s  an en r ic h in g  e x p e r ie n c e .

CATEGORY V: INSTRUCTION HETHODS AND TEACHER
C S 'F E Y e n c y - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

31. The te a c h e rs  in  th e  g i f te d  program shou ld  .
have sp e c ia l  q u a l i f ic a t i o n s .  49 3 7 ‘ ] 55 4 1 ' 7

32. The teach in g  methods used in  th e  enrichm ent q B <=- 1 3 7 7
program a re  s a t i s f a c to r y .

33. S tu d en ts  re c e iv e  adequate  s tu d e n t- te a c h e r  1D ,  , ,  -
c o n ta c t  in  th e  program . 24 18*2 70 53‘3

34. The r e s is ta n c e  o f  te a c h e rs  and a d m in is tr a to rs  
has p rev en ted  e f f e c t iv e  programs f o r  th e  g i f te d .

CATEGORY VI: AVAILABILITY OF INFORMATION ABOUT 
ThTFKBGBM- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
35. I have been prov ided  w ith  enough in fo rm ation  

about th e  o b je c tiv e s  o f  th e  program.

a  6.1 23 17.4

13 9 .8  42 31.8

36. 1 have been kep t w ell inform ed concern ing  rqy . .  „ ,  , q _
s tu d e n t 's  p ro g re ss  in  th e  program .

37. I am acq u a in ted  w ith  th e  program . 17 12 .9  85 64.4

38. I would l i k e  to  become more acq u a in ted  w ith no Jo .4 bu 45.Stn e  program.

Indecided D isag ree S tro n g ly
D isagree

Nd
Response T ota l

No.
T ota l

X
xz a

1o. X No. X No. X No. X

33 25 .0 17 12.9 4 3 .0 4 3 .0 132 100 2 .6 1.49

38 28 .8 24 10.6 5 3 .8 4 3 .0 132 100 2 .6 1 .48

15 11.4 2 1 .5 1 .8 2 1 .5 132 100 2 .0 1.11

19 14.4 7 5 .3 2 1 .5 . . . — 132 100 1 .9 .93

aa 28.8 9 6 .3 6 4 .5 3 2 .3 132 100 2 .6 1.34

26 19.7 9 6 .8 2 1 .5 1 .8 132 100 2 .2 1 .05

40 30 .3 40 30.3 17 12.9 4 3 .0 132 100 3 .4 1 .46

19 14.4 35 26.5 23 17.4 — — 132 100 3 .0 1 .29

15 11.4 45 34.1 20 15.2 2 1 .5 132 100 3 .2 1.46

5 3 .8 18 13.6 6 4 .5 1 .8 132 100 2 .3 1.16

16 12.1 6 4 .5 1 .8 1 .8 132 100 1 .9 1.05

105



106

q u e s t io n n a i r e  made i t  i n a p p ro p r i a t e  to  p re sen t  them with the  p a r e n t s '  

and t e a c h e r s '  responses .

Category I :  S tudent  Outcomes

The s tu d en t  outcomes ca tegory  comprised the  a t t i t u d e s  s tuden ts  

held  concerning th e  consequences or  r e s u l t s  o f  t h e i r  p a r t i c i p a t i o n  in 

the  g i f t e d  and t a l e n t e d  program.

The program helps me to  excel i n t e l l e c t u a l l y . Eighty-seven 

pe rcen t  o f  the  responding s tu d e n ts  i n d ic a te d  t h a t  th e  program helped 

them to  excel i n t e l l e c t u a l l y ,  while  11 percen t  were undecided.  

Seventy-s ix  percen t  o f  th e  parents  and 66 percen t  o f  the  teachers  

endorsed th e  item. Parents  and teachers  were l e s s  suppor t ive  o f  the  

i tern.

I ge t  more out  o f  t h i s  c l a s s  than the  c l a s s e s  a t  my r e g u la r  

s c h o o l . S i x t y - f i v e  pe rcen t  of  the  s tu d en ts  in d ic a ted  t h a t  they got 

more out o f  th e  c l a s s  f o r  g i f t e d  and t a l e n t e d  s tu d e n ts  than  th e  c l a s s e s  

a t  t h e i r  r e g u la r  school ,  while  22 pe rcen t  of  the  s tu d e n ts  were unde­

c ided .  The teachers  responded l e s s  favorab ly  t o  t h i s  i tem when com­

pared with  th e  s tu d e n ts  and p a re n t s .  F i f ty - sev e n  pe rcen t  o f  the  

tea ch e r s  d isagreed  with the  i tem,  11 percen t  endorsed the  i tem ,  and 

30 pe rcen t  were undecided. T h i r ty -n in e  percen t  o f  the  pa ren ts  sup­

por ted  the  i tem,  47 pe rcen t  d i sa g re e d ,  and 19 pe rcen t  were undecided.

I make good use o f  my t a l e n t  in t h i s  c l a s s . According to  81 

pe rcen t  of  the  s tu d e n t  re sponden ts ,  good use was made o f  t h e i r  t a l e n t  

in  th e  g i f t e d  and t a l e n t e d  program. S ix teen  pe rcen t  o f  the  s tuden ts  

were undecided about the  item.
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What I l e a r n  in t h i s  c l a s s  should be very he lp fu l  in my regu­

l a r  school work. Seventy-n ine  pe rc e n t  o f  the  s tu d e n t  respondents  

expressed a f av o rab le  a t t i t u d e  toward the  e f f e c t s  o f  what they lea rned  

in the  g i f t e d  and t a l e n t e d  program as being he lp fu l  in t h e i r  r e g u la r  

school work. Twelve pe rcen t  o f  the  respondents  were undecided.

The program helps  me to  th ink  without  help from o t h e r s . 

According to  73 pe rcen t  o f  th e  responding s t u d e n t s ,  the  program helped 

them to th ink  independen t ly ,  while  19 pe rcen t  o f  the  s tu d en ts  were 

undecided.  In comparing the r e s u l t s  o f  t h i s  i tem with  the  responses 

from p aren ts  and t e a c h e r s ,  pa ren ts  were more favo rab le  than  were the  

t each e rs  and s tu d e n t s .  E ig h ty -e ig h t  pe rcen t  o f  th e  paren ts  agreed 

with the  i tem, and 75 percen t  o f  th e  tea c h e r s  were in agreement.

My own ideas  a re  b e t t e r  accepted by the  sp ec ia l  program tea ch e r  

than by my r e g u la r  classroom t e a c h e r . In g e n e r a l , s tu d en ts  tended to  

express  f av o rab le  a t t i t u d e s  toward the  g i f t e d  and t a l e n t e d  program, 

but  only 54 pe rcen t  o f  them agreed t h a t  the  spec ia l  program te ac h e r  

accepted t h e i r  ideas  more r e a d i ly  than did  t h e i r  r e g u la r  classroom 

tea c h e r .  T h i r ty  pe rcen t  of  the  s tu d en ts  were undecided.

The program helps  me to  le a rn  to  g ive  reasons f o r  agree ing  or  

d i sag ree in g  with  i d e a s . In comparing th e  s t u d e n t s '  a t t i t u d e  toward the  

program help ing  them to  th ink  c r i t i c a l l y  with  the  a t t i t u d e s  o f  paren ts  

and t e a c h e r s ,  an o v e ra l l  f avo rab le  response was i n d i c a t e d .  However, 

th e  s tu d en ts  responded l e s s  favorab ly  than the  pa ren ts  and t e a c h e r s .  

Only 54 pe rcen t  o f  the  s tu d en ts  agreed with t h i s  i tem in  comparison to  

63 p e rce n t  of  th e  responding p a ren ts  and 62 pe rcen t  o f  the  t e a c h e r s .  

T h i r t y - s i x  percen t  o f  th e  s tu d e n t s  i n d ic a te d  they were undecided.
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The program helps  me to  become c r e a t i v e . E ig h ty - s ix  percen t  

o f  the  s tu d en ts  and pa ren ts  agreed t h a t  the program helped s tu d en ts  to  

become c r e a t i v e .  Teachers were l e s s  f a v o ra b le ;  only  63 pe rcen t  of  

them were in agreement with  t h i s  i tem.

The program helps  to  make my schoolwork i n t e r e s t i n g . Students  

responded l e s s  fav o rab ly  to  t h i s  i tem than did  pa ren ts  and t e a c h e r s .  

Seventy-nine  p e rcen t  o f  the  s tu d e n t s  responded favorab ly  t o  the  i d e a ,  

whereas 80 percen t  o f  the  paren ts  and 92 pe rcen t  o f  the  tea ch e r s  i n d i ­

ca ted  a f av o rab le  response .  This goal i s  common to  both the  S t a t e  

o f  Michigan 's  P i l o t  Program and those  schools  surveyed.

The program encourages me t o  develop h o b b ie s . I t  was i n d ic a te d  

by 73 percen t  o f  t h e  s tu d e n t  respondents  t h a t  the g i f t e d  and t a l e n t e d  

program encouraged them to develop hobb ies ,  while  16 percen t  were 

undecided and 10 pe rcen t  d i sag ree d .  When compared with the  pa ren t  

and te a c h e r  re sp o n d en ts ,  th e  s tu d e n ts  were more f av o rab le  to t h i s  i tem 

than were th e  pa ren ts  and t e a c h e r s .  S i x t y - f i v e  p e rcen t  o f  the  paren ts  

and 49 percen t  o f  th e  tea c h e r s  responded in favo r  o f  the  i tem.

I have the  same neighborhood f r i e n d s  now t h a t  I had before  

e n te r in g  the  program. P a r t i c i p a t i n g  in the  g i f t e d  and t a l e n t e d  program 

did no t  appear  to  measurably a f f e c t  the  p a r t i c i p a n t s '  neighborhood 

f r i e n d s h ip s  s in ce  80 percen t  o f  th e  s tu d e n ts  agreed o r  s t ro n g ly  agreed 

with  t h i s  s ta tem ent  while  11 pe rce n t  were undecided and 9 pe rcen t  d i s ­

agreed.

Being  in  t h i s  program has caused me problems with  o th e r  s t u ­

dents  a t  m,y r e g u l a r  s c h o o l . P a r t i c i p a n t s  in the  g i f t e d  and t a l e n t e d  

program repo r ted  t h a t  t h e i r  p a r t i c i p a t i o n  in th e  program did  not
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cause any s i g n i f i c a n t  problems with  o th e r  s tu d e n t s  a t  s choo l .  More 

s p e c i f i c a l l y ,  79 pe rcen t  o f  the  s tu d en ts  d isag reed  t h a t  p a r t i c i p a t i n g  

in  th e  program caused them problems with o th e r  s tu d e n ts  a t  school .

The s tu d e n ts  in t h i s  program were more fun to  be with than my 

r e g u la r  school c l a s s m a te s . S tudents  d id  not  show a d e f i n i t e  t rend  

toward responding to  t h i s  i tem. T h i r t y - f o u r  percen t  o f  the  s tu d en ts  

agreed with  the i tem,  33 pe rcen t  were undecided, and 33 pe rcen t  d i s ­

agreed with the  idea  (mean o f  2 .9 ;  Table 7-13) .

Category I I :  I n s t r u c t i o n  Methods 
and Teacher Competency

This s c a l e  was composed o f  th e  a t t i t u d e s  s tu d en ts  expressed 

concerning th e  s k i l l s ,  a b i l i t i e s ,  and methodologies  o f  t each e rs  of  

g i f t e d  and t a l e n t e d  s tu d e n t s .

I l i k e  the  way the  t e a c h e r  in t h i s  program t e a c h e s . A p o s i - 

t i v e  a t t i t u d e  was i n d ic a te d  by the  s tu d e n ts  to  th e  way the  t e a c h e r  in 

th e  program ta u g h t .  E igh ty-n ine  pe rc en t  o f  the  s tu d en ts  responded 

p o s i t i v e l y  to t h e  i tem.

The c l a s s  i s  very i n t e r e s t i n g . According to  88 pe rcen t  o f  the  

s tu d e n t  re sp o n d en ts ,  th e  c l a s s e s  f o r  g i f t e d  and t a l e n t e d  s tu d en ts  were 

very i n t e r e s t i n g .  Nine pe rcen t  were undecided and 3 pe rcen t  d isagreed  

with  the  i tem.

The c l a s s  was not  as i n t e r e s t i n g  as I thought  i t  would b e . 

Fourteen p e rcen t  o f  th e  s tu d e n t s  i n d ic a te d  th e  c l a s s  was not as i n t e r ­

e s t i n g  as they a n t i c i p a t e d  i t  would be ,  11 pe rcen t  were undecided, and 

74 pe rcen t  d isag reed  with th e  item.
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Category I I I :  Overal l  Evalua tion 
o f  the Program

This ca tegory  comprised the  a t t i t u d e s  s tuden ts  had concerning 

the  o v e ra l l  e v a lu a t io n  o f  the  g i f t e d  and t a l e n t e d  program in  t h e i r  

s c h o o l .

I would gain more from a program l i k e  t h i s  in my own b u i l d i n g . 

Only 19 pe rc en t  o f  the  s tu d en ts  agreed t h a t  they would gain more from 

a g i f t e d  and t a l e n t e d  program in t h e i r  own b u i ld in g .  F i f t y - s i x  p e r ­

cen t  o f  t h e  s tu d e n ts  were undecided,  23 p e rcen t  d i sag re e d ,  and 2 p e r ­

cen t  d id  no t  respond to  th e  item (mean o f  3 .1 ;  Table 7 -17) .  Four of  

the  school d i s t r i c t s  surveyed in d ic a te d  t h a t  s tuden ts  a t tended  c l a s s e s  

in the g i f t e d  and t a l e n t e d  program in t h e i r  own b u i ld in g .  Students  

in these  school d i s t r i c t s  tended to  respond undecidedly to  the  item on 

the  q u e s t io n n a i r e .

The c l a s s  l a s t s  too lo n g . Eighty-one pe rcen t  o f  th e  s tu d en ts  

responded n eg a t iv e ly  to  the  leng th  o f  th e  c l a s s .  Six p e rcen t  o f  the 

respondents  agreed t h a t  th e  c l a s s  l a s t e d  too long and 10 percen t  were 

undecided.

The program i s  not  worth my time and e f f o r t . Three pe rcen t  

o f  the  responding s tu d e n ts  agreed t h a t  the  program was no t  worth the  

time and e f f o r t ,  while  88 percen t  d isagreed  and 7 pe rcen t  were unde­

cided.

I th ink  the  program i s  g r e a t . E ig h ty -s ix  p e rcen t  o f  the  

respondents  in d i c a t e d  they thought  th e  program was g r e a t ,  while  9 p e r ­

c en t  were undecided and 5 pe rcen t  d i sag reed .
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The program i s  b o r in g . According to  90 percen t  o f  the  respond­

e n t s ,  the  program was not  b o r ing ;  only 4 pe rcen t  o f  the  s tuden ts  

responded p o s i t i v e l y  to  th e  idea  and 7 percen t  were undecided.

I am pleased  with th e  amount o f  t ime I spend in t h i s  program. 

S i x t y - s i x  pe rcen t  o f  the  s tu d en ts  suggested  they  were p leased  with the  

amount o f  t ime they spen t  in the  g i f t e d  and t a l e n t e d  program, while  

14 pe rcen t  were undecided and 20 pe rcen t  d i sag reed .

I have b en e f i t e d  from t h i s  program. A t t i tu d e s  concerning the 

g i f t e d  and t a l e n t e d  program being b e n e f i c i a l  to  the  s tu d e n ts  appeared 

f a v o ra b le ,  as 87 pe rcen t  o f  the  s tu d en ts  f e l t  they had b e n e f i t e d  from 

the  program, 10 pe rcen t  were undecided, and 2 percen t  d i sag reed .  When 

compared to  the  t e a c h e r  and pa ren t  responses ,  the  s tu d en ts  responded 

more favorab ly  to the  item than did 85 percen t  o f  th e  t eachers  and 

l e s s  favorab ly  to  the  item than 96 percen t  o f  the  p a r e n t s .

Special  c l a s s e s  should be provided f o r  g i f t e d  c h i l d r e n . 

E igh ty - fou r  percen t  o f  the  s tu d en ts  were in  favo r  o f  spec ia l  c l a s s e s  

being provided f o r  g i f t e d  and t a l e n t e d  s tu d e n t s ,  11 percen t  were unde­

c ided ,  and 5 percen t  d i sa g re ed .  N ine ty - four  pe rcen t  o f  the  paren ts  

and 93 pe rcen t  o f  the  t eachers  endorsed the  idea .  Students  were l e s s  

suppor t ive  o f  th e  item.

The program should be d i s c o n t in u e d . N ine ty - four  percen t  of  

th e  s tu d e n ts  responded unfavorably t o  the  i tem o f  d i sco n t in u in g  the  

program. Only 2 percen t  o f  th e  s tuden ts  favored th e  id e a ,  and 4 p e r ­

cen t  were undecided.  N in e ty - f iv e  pe rcen t  o f  the  paren ts  and 89 p e r ­

cen t  of  the  t eachers  were in  fav o r  o f  con t inu ing  the  program.
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I would l i k e  to  see  more s tu d e n ts  included in the  program.

Only 58 p e rcen t  o f  the s tuden ts  in d ic a te d  they would l i k e  to  see  more

s tu d en ts  inc luded in th e  g i f t e d  and t a l e n t e d  program. Twenty-five 

p e rcen t  o f  th e  s tu d e n ts  were undecided about  the  i tem. S ix ty  percen t  

o f  the  paren ts  and 66 pecent  o f  the  tea ch e r s  in d ic a te d  a p o s i t i v e  

response to  the  item. Teachers in d ic a te d  a more favorab le  a t t i t u d e

toward the item than paren ts  o r  s tu d e n t s .

I a t t e n d  the  c l a s s  because m.y p a ren ts  encourage me to  do s o . 

S ix t y - e i g h t  pe rcen t  o f  the  s tu d en t  respondents  s t a t e d  they did not 

a t t e n d  th e  c l a s s  because o f  pa ren ta l  encouragement,  whereas 18 percen t  

in d ic a te d  they a t tended  the  c l a s s  because t h e i r  pa ren ts  encouraged 

them to  do so.  Thir teen  pe rcen t  o f  th e  respondents  were undecided.

Category IV; S tudent Endorsement

This s c a l e  co n s i s t e d  o f  the  a t t i t u d e s  s tu d en ts  had concerning 

t h e i r  approval o r  support  o f  th e  program. According to  the  mean 

score  o f  each item based on the  n e a r e s t  whole number, the s tu d en ts  

agreed on th r e e  o f  th re e  {100 p e rcen t )  i tem s.  S tudents  responded 

more favorab ly  to  t h i s  ca tegory  than did the  p a ren ts  o r  t e a c h e r s .

I am w i l l i n g  to  spend t ime s tudying  f o r  the  c l a s s . Seventy- 

n ine  pe rcen t  o f  th e  s tu d e n t  respondents  i n d ic a te d  a p o s i t i v e  a t t i t u d e  

toward the  amount o f  t ime they spen t  s tudying  f o r  the  c l a s s .  F i f t e e n  

p e rcen t  o f  the  respondents  were undecided. When compared to  90 pe rcen t  

o f  the  paren ts  and 70 pe rcen t  o f  the  t eachers  who expressed a favo rab le  

a t t i t u d e  toward th e  i tem, th e  s tu d en ts  i n d ic a te d  a l e s s  favo rab le  a t t i ­

tude than  paren ts  and a more favorab le  a t t i t u d e  than t e a c h e r s .
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I enjoy th e  program. N ine ty - four  pe rcen t  o f  the s tuden ts  

in d ic a te d  they enjoyed the  program, while  only 4 pe rcen t  were unde­

cided.

I f  I were chosen to  be in the  c l a s s  ag a in ,  I would a t t e n d . 

According to  90 pe rcen t  o f  th e  re spondents ,  they  would a t t e n d  the  

c l a s s  again i f  they were chosen.

In summary, the  expressed a t t i t u d e s  o f  s tu d en ts  toward the  

g i f t e d  and t a l e n t e d  program were g en e ra l ly  f a v o rab le .  According to 

the  r e s u l t s  o f  th e  q u e s t io n n a i r e ,  th e  m a jo r i ty  o f  the s tu d en ts  i n d i ­

ca ted  they enjoyed p a r t i c i p a t i n g  in the  program and b e n e f i t e d  i n t e l ­

l e c t u a l l y  from th e  ex p er iences .  As expressed by the  s t u d e n t s ,  they 

did not  i n d i c a t e  t h a t  t h e i r  p a r t i c i p a t i o n  in the  program had any s i g ­

n i f i c a n t  s o c ia l  e f f e c t  on them.

R e l i a b i l i t y  Analysis  o f  Categor ies

The r e l i a b i l i t y  o f  the  th r e e  q u e s t i o n n a i r e s - - p a r e n t ,  t e a c h e r ,  

and s tudent- -w as  determined using the r e s u l t s  gained from a d m in i s t e r ­

ing the q u es t io n n a i r e  to  the  p a r t i c i p a n t s  in t h i s  s tudy .  This s e c t io n  

r e p o r t s  the  r e s u l t s  o f  t h a t  work.

Cronbach 's  alpha t e s t  o f  r e l i a b i l i t y  was performed on th re e  

c a t e g o r i e s  {s tudent  outcome ca te g o ry ,  the o v e ra l l  e v a lu a t io n  c a te g o ry ,  

and the  endorsement ca tegory)  t h a t  appeared on a l l  t h r e e  q u e s t io n ­

n a i r e s  ( p a r e n t ,  t e a c h e r ,  and s t u d e n t ) .  Each o f  th e se  c a te g o r i e s  con­

s i s t e d  o f  i tems t h a t  were a l i k e  (Cronbach, 1949).

Alpha values  were determined t h a t  i n d i c a t e  th e  degree o f  r e l i a ­

b i l i t y  based on th e  value o f  1; t h a t  i s ,  the  c l o s e r  the  alpha value i s  

to  1, the  more r e l i a b l e  the  data  a r e .



Table 7 .— Frequency d i s t r i b u t io n s ,  p e rc e n ta g e s , means, and s ta n d a rd  d e v ia t io n s —s tu d e n t q u e s tio n n a ire .

Q uestion
S tro n g ly

Agree Agree Undecided D isagree S trong ly
D isagree

No
Response T ota l

No.
Total

X X2 a
No. X No. X No. X No. m No. « No. X

CATEGORY I : STUDENT OUTCOMES

1. The program h e lp s  me to  excel i n t e l l e c t u a l l y . 205 40 .3 236 46.4 58 11.4 8 1 .6 1 .2 - - 508 100 1 .7 .732

2 . I g e t  more o u t o f  t h i s  c la s s  th an  th e  c la s s e s  
a t  my r e g u la r  sc h o o l. 166 32.6 167 32.8 115 22.6 49 9 .6 11 2 .2 — — 508 100 2.1 1.05

3. I make good use  o f  my t a l e n t  in  t h i s  c l a s s . 1B6 36.5 227 44 ,6 79 15.5 14 2 .8 2 .2 — — 508 100 1 .8 .805

4. What I le a rn  in  t h i s  c la s s  sh ou ld  be very 
h e lp fu l in  my re g u la r  school w ork. 205 40 .3 199 39.1 63 12,4 39 7 .7 2 .4 — — 508 100 1 .8 .927

5. The program h e lp s  me to  th in k  w ith o u t h e lp  
from o th e r s . 150 29.5 221 43 .4 99 19.4 33 6 .5 5 1 .0 — — 508 100 2 .0 .915

6 . My own id e a s  a re  b e t t e r  a cce p te d  by th e  sp e c ia l  
program te a c h e r  than  by my re g u la r  classroom  
te a c h e r .

128 25.1 146 28.7 157 30.8 49 9 .6 28 5 .5 — — 508 100 2 .4 1.12

7. The program h e lp s  me to  g iv e  reasons fo r  
d isap p ro v in g  id e a s . 83 16.3 191 37.5 181 35.6 47 9 .2 6 1 .2 — — 508 100 2 .4 .909

8 . The program h e lp s  me to  become c r e a t iv e . 253 49 .7 183 36.0 57 11.2 15 2 .9 508 100 1 .6 .789

9. The program h e lp s  to  a ro u se  my i n t e l l e c tu a l  
i n t e r e s t . 166 36.5 217 42 .6 84 16.5 17 3 .3 4 .8 — — 508 100 1 .8 .352

10. The program encourages me to  develop h o b b ies . 167 32 .8 206 40.5 81 15.9 47 9 .2 7 1 .4 — - - 508 100 2 .0 .990

11. 1 en jo y  th e  same neighborhood f r ie n d s h ip  I 
d id  b e fo re  e n te r in g  th e  program. 213 41 .8 193 37.9 54 10.6 29 5 .7 19 3.7 — — 508 100 1.9 1.04

12. Being in  t h i s  program has caused  me problems 
w ith  o th e r  s tu d e n ts  a t  sc h o o l. 20 3 .9 45 8 .8 43 8 .4 124 24.4 276 54.2 — - 508 100 4.1 1.14

13. The s tu d e n ts  in  t h i s  program w ere more fun  to  
be w ith  than  my r e g u la r  school c la s sm a te s . 95 18.7 78 15.3 16B 33.0 96 18.9 71 13.9 — - 508 100 2 .9 1.28

CATEGORY^: ̂ INSTRUCTIONAL HETHOOS AMD

14. 1 l ik e  th e  way th e  te a c h e r  in  t h i s  program 
te a c h e s . 280 55.0 174 34.2 32 6 .3 13 2 .6 8 1.6 1 .2 508 100 1.6 .903

15. The c la s s  i s  very  i n te r e s t in g . 263 51.7 185 36.3 44 8.6 9 1 .8 6 1.2 1 .2 508 100 1 .6 .871

16. The c la s s  was no t as in te r e s t in g  as I 
thought i t  would be. 22 4 .3 52 10.2 55 10.8 147 28.9 231 45.4 1 .2 508 100 4 .0 l . i a



Table 7*—Continued.

Q uestion
S tro n g ly

Agree Agree Undecided D isagree S tro n g ly
D isagree

No
Response T ota l

No.
T ota l

X X2 0
No. * No. I No. X No. t No. X No. Z

CATEGORY I I I :  OVERALL EVALUATION OF THE PROGRAM

17. I would g a in  more from  an enrichm ent program 
in  my awn b u ild in g . 51 10.0 45 6 .8 287 56.4 79 15.5 36 7.1 10 2 .0 50B 100 3.1 1.27

10. The c la s s  l a s t s  too  lo n g . 10 2 .0 20 3 .9 53 10.4 150 29 .5 263 51.7 12 2 .4 508 100 4 .3 1 .18

19. The program i s  n o t w orth th e  tim e  and 
e f f o r t  re q u ire d . 7 1 .4 7 1 .4 36 7.1 124 24.4 322 6 3 .3 12 2 .4 503 100 4 .6 1.05

20. I th in k  th e  program i s  g r e a t . 317 62 .3 120 23.6 47 9 .2 18 3 .5 6 1.2 — — 508 100 1 .5 .836

21. The c la s s  i s  b o rin g . 7 1.4 12 2 .4 33 6 .5 116 22 .8 340 66 .8 — — 503 100 4 .5 .830

22. I am p leased  w ith  th e  amount o f  tim e I Spend 
in  t h i s  program . 152 29.9 185 36 .3 71 13.9 58 11.4 42 8 .3 — — 508 100 2 .3 1.24

23. I have b e n e f i te d  from th i s  program . 250 49.1 193 37.9 53 10.4 9 1 .8 3 .6 — — 508 100 1 .6 .781

24. S p ec ia l c la s s e s  should  be p rov ided  f o r  
g i f te d  c h ild re n . 263 51.7 164 32.2 54 10.6 16 3.1 11 2 .2 — 508 100 1 .7 .931

25. The program should  be d isc o n tin u e d . 8 1 .6 4 .8 18 3 .5 89 17.5 389 76.4 — — 508 100 4 .6 .728

2G. I would l i k e  to  se e  more s tu d e n ts  inc luded  
in  th e  program . 142 27.9 151 29.7 127 25.0 62 12.2 26 5.1 — — SOB 100 2 .3 1.16

27. 1 a t te n d  th e  c la s s  because  ipy p a re n ts  
encourage me to  do so . 34 6 .7 58 11.4 68 13.4 144 2 8 .3 204 40.1 — — 508 100 3 .8 1.25

CATEGORY IV: STUDENT ENDORSEMENT

28. I am w i l l in g  to  spend tim e s tu d y in g  fo r  
th e  c la s s . 176 34 .6 226 44 .4 75 14.7 22 4 .3 9 t .8 — - 508 100 1 .9 .908

29. 1 en joy  th e  program . 335 65.8 144 28.3 19 3 .7 7 1.4 3 .6 — — 508 100 1 .4 .638

30. I f  I were chosen to  be in  th e  c la s s  a g a in , 
1 would a t te n d . 365 71.7 94 IB .5 29 5 .7 11 2 .2 9 1 .8 - - - - 508 100 1.4 .839

i
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The purpose o f  the  t e s t  o f  r e l i a b i l i t y  was to  de termine how 

c o n s i s t e n t  th e  items were w i th in  the  ca tegory  and to  ob ta in  an e s t i ­

mate o f  the  amount o f  random e r r o r .

The r e s u l t s  o f  the r e l i a b i l i t y  an a ly s i s  o f  the  th re e  c a t e ­

g o r ie s  t h a t  c o n s is ted  o f  s i m i l a r  i tems on th e  th re e  q u e s t io n n a i r e s  a re  

shown in Table 8. This t a b l e  shows the  degree to  which items in a 

ca tegory  measured the  same under ly ing  a t t i t u d e .  In the  s tu d e n t  o u t ­

come category  th e r e  were f i v e  items t h a t  were s i m i l a r  on th e  th r e e  

q u e s t io n n a i r e s  t h a t  showed an alpha .73597. The o v e ra l l  ev a lu a t io n  

ca tegory  co n s i s t e d  o f  f i v e  items t h a t  were s i m i l a r  on the t h r e e  ques­

t i o n n a i r e s  t h a t  showed an alpha .55527, whereas th e  endorsement c a t e ­

gory co n s is te d  o f  two s i m i l a r  i tems on a l l  q u e s t io n n a i r e s  with an 

alpha value o f  .64365. The alpha values i n d i c a t e d  a reasonab le  degree 

o f  cons is tency  in the  i tems.

A more in -dep th  assessment o f  the  r e l i a b i l i t y  o f  a l l  c a t e g o r ie s  

on each q u e s t io n n a i r e  was performed to  determine whether the  r e l i a b i l ­

i t y  c o e f f i c i e n t  was acce p ta b le  in the  r e l i a b i l i t y  in d ices  f o r  the 

p a r e n t ,  t e a c h e r ,  and s tu d e n t  q u e s t io n n a i r e s  in a l l  c a t e g o r i e s .  These 

r e s u l t s  a re  r epo r ted  in  Table 9. Where no alpha values  a r e  shown on 

the  t a b l e ,  t h i s  i n d i c a t e s  the  ca tegory  was not inc luded  on t h a t  p a r ­

t i c u l a r  q u e s t io n n a i r e .

Table 8 shows the  s i m i l a r i t i e s  o f  i tems as they appeared in 

d i f f e r e n t  c a te g o r i e s  on the  th re e  q u e s t io n n a i r e s  adm in is te red  to  

s t u d e n t s ,  p a r e n t s ,  and teac h e r s  in th e  t a r g e t  p o pu la t ion .

The alpha v a lu e s ,  which were based on the  Cronbach alpha t e s t  

o f  r e l i a b i l i t y ,  i n d i c a t e d  t h a t  th e  items in these  th re e  c a te g o r ie s



Table 8 . — Item s i m i l a r i t i e s  on the s tu d en t ,  pa ren t ,  and teacher  ques t ionnaires  administered in 
the 11 school d i s t r i c t s  in the sample populat ion.

Student Parent Teacher Total No. o f  Alpha
Questionnaire Questionnaire Questionnaire  Similar  Items Values

Student Outcome 
Category 

Item numbers 
1 ,5 ,8 ,9 ,1 0

Student Outcome 
Category 

Item numbers 
23,18,21,22,24

Student Outcome 
Category 

Item numbers 
23,18,21 ,22,24

Student Outcome 
Category .73597

Overall Evalua­
t io n  Category 
Item numbers 
22,23,24,25,26

Overall Evalua­
t ion  Category 
Item numbers
5,10,9,12,11

Overall  Evalua­
t ion  Category 
Item numbers
5,10,9,12,11

Overall Evalua­
t io n  Category .55527

Student Endorse­
ment Category 
Item numbers 
28, 29

Student Endorse­
ment Category 
Item numbers
14,15

Student Endorse­
ment Category 
Item numbers
14,15

Student Endorse­
ment Category .64365
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measured the  same a r e a s .  They were an e s t im a te  o f  how much o f  what 

was r ep resen ted  by a score  was due to  measuring the  same phenomenon, 

r a t h e r  than random e r r o r .  The s tu d e n t  outcome ca tegory  (alpha value 

.73597) had .26 e s t im a te  e r r o r .  The o v e ra l l  e v a lu a t io n  category 

(alpha value .55527) had .44 e s t im a te  e r r o r .  The s tu d e n t  endorsement 

ca tegory  (alpha value .64365) had .35 e s t im a te  e r r o r  in the  measure­

ment.

The c l o s e r  the  alpha value was t o  1, the  l e s s e r  the es t im ated  

e r r o r ;  and th e  c l o s e r  th e  value was t o  0 ,  the  g r e a t e r  th e  es t im ated  

e r r o r .  The alpha values  shown in Table 8 i n d i c a t e  the  items in the  

th re e  c a t e g o r i e s  approached Mehrens' average f o r  a t t i t u d e  s ca le s  of  

.75.

Parent  R e l i a b i l i t y  Indices

The r e l i a b i l i t y  o f  c a te g o r ic a l  i tems f o r  the p a r e n t ,  t e a c h e r ,  

and s tu d e n t  q u e s t io n n a i r e s  i s  shown in Table 9. The response to  spe­

c i f i c  program c h a r a c t e r i s t i c s  ca tegory  (items 1-6) f o r  the  paren ts  had 

an alpha value o f  .52433. In th e  o v e ra l l  e v a lu a t io n  ca tegory  (items 

7 -13) ,  the  a lpha value was .70096. The s tu d e n t  endorsement category 

( items 14-16) had an alpha value o f  .58652. The alpha value of the  

s tu d e n t  outcome category  (items 17-30) was .88807, while  th e  i n s t r u c ­

t io n a l  methods and t e a c h e r  competency ca tegory  (items 31-34) had an 

a lpha value o f  .73513. In the  a v a i l a b i l i t y  o f  information category  

( items 35-38),  t h e  alpha value was .75859.

The in d ic a te d  alpha values f o r  the  c a te g o r ica l  i tems on the  

pa ren t  q u e s t io n n a i r e  approached o r  exceeded Mehrens' average fo r  

a t t i t u d e  s c a le s  o f  .75.
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Table 9 . - - R e l l a b i l i t y  ind ices  f o r  the p a re n t ,  t e a c h e r ,  and s tudent
q ues t ionna i re s  according to  c a t e g o r i e s ,  based on Cronbach's 
alpha t e s t  of  r e l i a b i l i t y .

Categories Parent 
Alpha Value

Teacher 
Alpha Value

Student 
Alpha Value

Response to s p e c i f i c  
program c h a r a c t e r i s t i c s .52433 .61643 —

Overall  eva lua t ion .70096 .81836 .63359

Student  endorsement .58652 .73472 .66500

Student outcomes .88807 .97261 .64886

In s t r u c t io n  methods and 
teacher  competency .73513 .60350 .77311

A v a i l a b i l i t y  of  i n f o r ­
mation .75859 .79324 —

Teacher R e l i a b i l i t y  Indices

The response to  s p e c i f i c  program c h a r a c t e r i s t i c s  category 

(items 1-6) f o r  teachers  had an alpha value of  .61643. The overa l l  

eva lua t ion  category (items 7-13) showed an alpha value of  .81836. In 

the s tuden t  endorsement ca tegory  (items 14-16),  the alpha value was 

.73472. The s tu d en t  outcome category (items 17-30) had an alpha value 

of .97261. The i n s t r u c t io n a l  methods and t each e r  competency category 

(items 31-34) showed an alpha value of  .60350, whereas the  a v a i l a b i l i t y  

of  information category (items 35-38) showed an alpha value o f  .79324.

The in d ica ted  alpha values f o r  the ca teg o r ica l  i tems on the 

teacher  q u es t io n n a i re  approached or  exceeded Mehrens' average fo r  

a t t i t u d e  s ca le s  o f  .75.
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Student  R e l i a b i l i t y  Ind ices

The s tu d e n t  outcome ca tegory  (items 1-13) showed an alpha 

value  o f  ,64886. In the  i n s t r u c t i o n  methods and t e a c h e r  competency 

ca tegory  ( items 14-16) ,  the alpha value was .77311. The o vera l l  

e v a lu a t io n  category  (items 17-27) showed an alpha value o f  .63359, 

whereas th e  s tu d e n t  endorsement ca tegory  ( items 28-30) had an alpha 

value o f  .66500.

The in d ic a te d  alpha values  f o r  the  c a te g o r i c a l  i tems on the  

s tu d e n t  q u e s t io n n a i r e  approached Mehrens' average f o r  a t t i t u d e  s c a le s  

o f  .75.

Table 9 shows the  r e l i a b i l i t y  ind ices  f o r  the  p a r e n t ,  t e a c h e r ,  

and s tu d e n t  q u e s t io n n a i r e s  according to  c a te g o r i e s  based on Cronbach's 

alpha t e s t  o f  r e l i a b i l i t y .

Where no alpha values are  shown in th e  t a b l e ,  i t  i n d i c a t e s  

th e se  c a te g o r ie s  were not inc luded on t h a t  p a r t i c u l a r  q u e s t io n n a i r e  

( s tu d e n t  q u e s t io n n a i r e :  response to  s p e c i f i c  program c h a r a c t e r i s t i c s

and a v a i l a b i l i t y  o f  in formation  c a t e g o r i e s ) .  The alpha values  were 

an e s t im a te  o f  how much o f  what was r ep re sen ted  by a sco re  was due to  

measuring th e  same phenomenon, r a t h e r  than random e r r o r .  The alpha 

values  ob ta ined  i n d i c a t e d  an a c c ep ta b le  leve l  o f  r e l i a b i l i t y  f o r  these  

c a t e g o r i e s .

M u l t i v a r i a t e  Analys is  o f  Variance 

The r e s u l t s  o f  th e  m u l t i v a r i a t e  a n a ly s i s  o f  va r iance  a re  

shown in  Table 10. This technique  was performed f o r  the  purpose o f  

comparing th e  th r e e  groups o f  respondents  ( p a r e n t s ,  t e a c h e r s ,  and
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s tu d e n t s )  over  a l l  t h r e e  dependent v a r i a b le s  ( s tu d e n t  outcome, over ­

a l l  e v a lu a t io n ,  and s tu d e n t  endorsement c a t e g o r i e s )  which c o n s is te d  

o f  i d e n t i c a l  s ta tem en ts  on the  th re e  q u e s t io n n a i r e s  to  determine i f  

th e  th r e e  groups'  responses  to  th e se  s ta tem ents  were i d e n t i c a l .

Table 1 0 . - - R e s u l t  o f  m u l t i v a r i a t e  a n a ly s i s  o f  va r iance  between p a r e n t ,  
t e a c h e r ,  and s tu d e n t  q u e s t io n n a i r e s  and t h e i r  c o n t r a s t i n g  
c a t e g o r i e s ;  s tep  down t e s t s .

Con t ras t ing  Categor ies MAN0VA Test
Questionnai  res Student

Outcome
Overall

Evaluation
Student

Endorsement F-Value P

Teacher-paren t + X + 13.8633 .0001

S tu d en t -p a re n t 4- + X 6.6420 .0002

T eacher - s tuden t + + + 22.1259 .0001

Resul ts  of  the  s tep  down F ' s :  + = The c o n t r a s t  was s i g n i f i c a n t  f o r
t h a t  v a r i a b l e .

x = The c o n t r a s t  was not  s i g n i f i c a n t  
f o r  t h a t  v a r i a b l e .

The F - t e s t  was used to  compare th e  th r e e  groups over  a l l  

t h re e  dependent v a r i a b le s  and to  determine which v a r i a b l e  c o n t r ib u te d  

to  the  outcome. The l ev e l  o f  s ig n i f i c a n c e  was .05. This t e s t  i n d i ­

ca ted  t h a t  a comparison between the teac h e r s  and paren ts  on a l l  t h r e e  

v a r i a b l e s  d id  reveal d i f f e r e n c e s .  However, the  d i f f e r e n c e  shown by 

the  o v e ra l l  e v a lu a t io n  o f  th e  program ca tegory  was not  s i g n i f i c a n t ,  

whereas a s i g n i f i c a n t  d i f f e r e n c e  was shown when the  s tu d e n t  outcome 

and s tu d e n t  endorsement c a t e g o r i e s  were involved (F = 13.8633, 

p = .0001).  A s i m i l a r  comparison involv ing  the  s tu d en ts  and paren ts
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in th e  s tu d e n t  endorsement ca tegory  did not  reveal  any s i g n i f i c a n t  

d i f f e r e n c e .  However, a s i g n i f i c a n t  d i f f e r e n c e  was revea led  as a 

r e s u l t  o f  the s tu d e n t  outcome and o v e ra l l  e v a lu a t io n  c a te g o r i e s  

{F = 6.6420,  p = .002) .  Indeed, a s i g n i f i c a n t  d i f f e r e n c e  was shown 

between th e  tea ch e r s  and s tu d en ts  on a l l  th re e  v a r i a b le s  (F = 22.1259, 

p = .0001).

Research Question 3: What i s  th e  r e l a t i o n s h i p  between the pa ren ta l
educa t iona l  background, socioeconomic s t a t u s  o f  
p a r e n t s ,  and r epo r ted  a t t i t u d e s  toward programs 
f o r  g i f t e d  and t a l e n t e d  s tu d en ts?

Cross-Tabula t ion  and Chi-Square o f  P a r e n t s '
Education by Categor ica l  Items

The fo l lowing  da ta  p e r t a in  to  the  r e s u l t s  o f  c r o s s - t a b u l a t i o n s  

o f  demographic v a r i a b l e s  with p a r e n t - r e p o r te d  a t t i t u d e s  toward pro­

grams f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .  C ro s s - t a b u la t io n s  o f  the 

c a t e g o r i c a l  i tems on the  q u es t io n n a i r e  with educa t iona l  and income 

l e v e l s  o f  the  responding pa ren ts  were made. F u r th e r  c r o s s - t a b u l a t i o n s  

were performed on th e  t e a c h e r s '  exper ience  and the  c a te g o r i c a l  i tem s.

A c r o s s - t a b u l a t i o n  i s  a j o i n t  f requency d i s t r i b u t i o n  o f  cases  accord­

ing to  two o r  more c l a s s i f i c a t o r y  v a r i a b l e s .  Chi-square  t e s t s  were 

performed on each c r o s s - t a b u l a t i o n  to  determine i f  ca tegory  responses 

were independent  of  th ese  demographic v a r i a b l e s .  Chi-square  i s  a 

t e s t  o f  s t a t i s t i c a l  s i g n i f i c a n c e .  I t  helps  to  determine whether a 

sy s tem a t ic  r e l a t i o n s h i p  e x i s t s  between two v a r i a b l e s .  The level  of  

s ig n i f i c a n c e  i s  .05 (Nie e t  a l . ,  1975).
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Cross-Tabula t ion  and Chi-Square o f  
P a r e n t s '  Education by S p e c i f ic  
Program C h a r a c t e r i s t i c s

The r e s u l t s  o f  the c r o s s - t a b u l a t i o n  o f  the  mothers '  a t t a i n e d  

educat ional  leve l  and the  s p e c i f i c  recommendation category  were shown 

to  be un re la ted  according t o  the c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e .

The ch i - sq u a re  value  o f  t h i s  c r o s s - t a b u l a t i o n  showed a s ig n i f i c a n c e  

level  o f  p = .4573 (Table 11).  The c r o s s - t a b u l a t i o n  o f  the  f a t h e r s '  

a t t a i n e d  educat ional  level  and th e  s p e c i f i c  recommendation ca tegory  

suggested a lack o f  a r e l a t i o n s h i p  between these  v a r i a b l e s  according 

to  the  ch i - sq u a re  t e s t  o f  s i g n i f i c a n c e  (p = .0827, Table 12).

Cross-Tabula t ion  and Chi-Square 
o f  P a ren ts '  Education by Overall  
Evalua t ion  o f  Program

The o v e ra l l  eva lu a t io n  ca tegory  c r o s s - t a b u l a t e d  with the 

mothers '  educa t iona l  leve l  in d ic a te d  a s i g n i f i c a n t  r e l a t i o n s h i p  between 

th ese  two v a r i a b l e s  according to  the  c h i - sq u a re  t e s t  o f  s ig n i f i c a n c e  

(p = .0041, Table 13).  In a s s o c i a t i n g  the f a t h e r s '  educat ion  with the 

ov e ra l l  ev a lu a t io n  ca tego ry ,  the  c h i - sq u a re  t e s t  o f  s ig n i f i c a n c e  

(p = .3244, Table 14) i n d ic a te d  a lack  of  a r e l a t i o n s h i p  between the  

two v a r i a b l e s .

Cross-Tabula t ion  o f  P a re n t s '
Education by Student  Endorsement

The c r o s s - t a b u l a t i o n  between m o th e rs ’ educat ion and s tu d e n t  

endorsement ca tegory  in d ic a te d  t h a t  th ese  two v a r i a b l e s  were un re la ted  

according to  the  c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e  (p = .5799, Table 15).  

In a s s o c i a t i n g  th e  f a t h e r s '  education with the  s tu d e n t  endorsement



T a b le  11 . - C r o s s - t a b u l a t i o n  o f  m others' education  by s p e c i f i c  program c h a r a c t e r i s t i c s .

Level Attained
Strongly

Agree Agree Undecided Disagree Strongly
Disagree

No
Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege  
College grad. & 

post-grad .
No response

2 1.7 30 24.8 
26 33.3
14 20.3

4 66.7 
66 54.5 
37 47.4

40 58.0

2 33.3 
23 19.0 
14 17.9
13 18.8

1 1.3
2 2.9

29

Chi-square = 11.85665 df  = 12 Signif icance = .4573

Table 12 .—Cross- tabu la t ion  of  f a t h e r s '  education by s p e c i f i c  program c h a r a c t e r i s t i c s .

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege 
College grad. & 

post-grad.
No response

2 1.9
2 25.0 

37 35.2 
11 19.3

18 18.4

4 50.0 
45 42.9 
34 59.6

60 61.2

2 25.0 
21 20.0 
12 21.1

17 17.3 3 3.1

35

C h i-s q u a re  = 19 .24928  d f  = 12 S ig n i f ic a n c e  = .0827



T a b le  1 3 . - - C r o s s - t a b u la t io n  o f  m others' education  by o v e r a l l  e v a lu a t io n  o f  th e  program.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response
No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege 
College grad. & 

post-grad.
No response

3 2.5 
1 1.3
6 8.7

1 20.0 
84 69.4 
57 74.0
41 59.4

3 60.0 
33 27.3 
18 23.4

21 30.4

1 20.0 
1 .8 
1 1.3

1 1.4

—

31

Chi-square = 24.10383 df  = 9 Signif icance = .0041

Table 14 .—Cross- tabu la t ion  of  f a t h e r s '  education by overal l evaluat ion of  the  program.

Level Attained
5trongly

Agree Agree Undecided Disagree Strongly
Disagree

No
Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege 
College grad. & 

post-grad.
No response

2 1.9 

7 7.2

6 75.0 
75 72.8 
40 69.0

57 58.8

2 25.0 
25 24.3 
17 29.3

31 32.0

1 1.0
1 1.7

2 2.1

—

37

C hi-square  = 10 .33033 d f  = 9 S ig n i f ic a n c e  = .3244
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category  according to c h i - sq u a re  (p = .4691, Table 16) i n d ic a te d  the  

lack  o f  a r e l a t i o n s h i p  between these  two v a r i a b l e s .

Cross-Tabula t ion  o f  P a r e n t s '
Education by Student  Outcome

The c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e  used to  show a s s o c i a t i o n  

by c r o s s - t a b u l a t i o n  o f  the  mothers '  educat ion  with the  s tu d e n t  outcome 

category  revea led  th e  lack  o f  a r e l a t i o n s h i p  (p = .4808, Table 17) .

In a s se s s in g  th e  c r o s s - t a b u l a t i o n  o f  the  f a t h e r s '  educat ion  with the 

s tu d e n t  outcome ca te g o ry ,  a lack  o f  r e l a t i o n s h i p  s i m i l a r  t o  t h a t  of  

the  mothers '  was observed (p = .3927, Table 18) .

Cross-Tabu la t ion  o f  P a re n t s '
Education by I n s t r u c t io n  
Methods and Teacher Competency

A r e l a t i o n s h i p  between the  m others '  educa t ion  and the  i n s t r u c ­

t io n  methods and t e a c h e r  competency ca tegory  according to  the  c r o s s ­

t a b u l a t i o n  da ta  did not e x i s t  as i n d ic a te d  by the  ch i - sq u a re  t e s t  of  

s i g n i f i c a n c e  (p = .4143, Table 19) .  In a s s o c i a t i n g  the  f a t h e r s '  edu­

c a t io n  with the  i n s t r u c t i o n  methods and t e a c h e r  competency ca tegory  

according to  c h i - sq u a re  (p = .0845,  Table 20) i n d ic a te d  the  lack  o f  

a r e l a t i o n s h i p  between th e se  two v a r i a b l e s .

Cross-Tabu la t ion  o f  P a r e n t s '
Education by A v a i l a b i l i t y  of  
Information About the  Program

C r o s s - t a b u la t i o n s  s i m i l a r  to  th e  above made between the 

mothers '  educat ion  and personal knowledge ca tegory  i n d i c a t e d  no r e l a ­

t i o n s h i p  between th e se  two v a r i a b l e s  according to  th e  c h i - sq u a re  t e s t  

o f  s i g n i f i c a n c e  (p = .1273, Table 21) .  F i n a l l y ,  the  c r o s s - t a b u l a t i o n



T a b le  1 5 .— C ro s s - ta b u la t io n  o f  m others' education by s tu d e n t endorsement.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response
No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege 
College grad. & 

post-grad.
No response

1 16.7 
13 10.8

7 9.0

8 11.8

1 16.7 
59 49.2 
34 43.6
32 47.1

3 50.0 
43 35.8 
35 44.9

25 36.8

1
4
1

1

16.7
3.3
1.3
1.5

1
1
2

.8
1.3
2.9

31

Chi-square = 10.41199 df  = 12 Significancei = .5799

Table 16 .—Cross- tabu la tion  of  f a t h e r s '  education by student  endorsement.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  college 
College grad. & 

post-grad.
No response

1 12.5
12 11.5 

3 5.3

13 13.3

3 37.5 
48 46.2 
33 57.9

39 39.8

4 50.0 
40 38.5 
20 35.1

40 40.8

1
1

5

1.0
1.8

5.1

3

1

2.9

1.0

36

C hi-square  = 11 .71186 d f  = 12 S ig n i f ic a n c e  = .4691



Table  1 7 ,— C ro s s - ta b u la t io n  o f  m others' education  by s tu de n t outcome.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  co l lege  
College grad. & 

post-grad.
No response

2 1.7
1 1.3
2 2.9

2 33.3 
51 43.2 
41 53.2
23 33.8

3 50.0 
61 51.7 
32 41 .6
39 57.4

1 16.7 
4 3.4
3 3.9
4 5.9 —

34

Chi-square = 8.53945 df = 9 Signif icance == .4808

Table 18.—Cross- tabu la t ion  of  f a t h e r s '  education by s tudent  outcome.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege 
College grad. & 

post-grad.
No response

2 1.9

3 3.1

3 37.5 
53 51.5 
18 32.7

41 41.8

5 62.5 
44 42.7 
35 63.6

48 49.0

4 3.9 
2 3.6

6 6.2

—

39

Chi-square  = 9 .49689 d f  = 9 S ig n i f ic a n c e  = .3927



Tab le  1 9 . — C ro s s - ta b u la t io n  o f  m others' education by in s t r u c t io n a l  methods and te a c h e r  competency.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response
No. % No. % No. % No. % No. % No.

8th grade 
9 th - l2 th  grade 
1-3 y r s .  college 
College grad. & 

post-grad.
No response

1 16.7 
16 13.3 

8 10.3

13 18.8

2 33.3 
71 59.2 
43 55.1

36 52.2

3 50.0 
31 25.8 
23 29.5

14 20.3

2
4

5

1.7
5.1

7.2 1 1.4

40

Chi-square = 12.39799 df  = 12 Significance! = .4143

Table 20 .—Cross- tabula t ion  of  f a t h e r s '  education by in s t ru c t io n a l  methods and teacher  competency.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  col lege 
College grad. & 

post-grad.
No response

1 12.5 
19 18.1 

1 1.8

17 17.3

3 37.5 
57 54.3 
35 61.4

53 54.1

4 50.0 
26 24.8 
20 35.1
20 20.4

3
1

7

2.9
1.8

7.1 1 1.0
35

C hi-square  = 19.17221 d f  = 12 S ig n i f ic a n c e  = .0845
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o f  th e  f a t h e r s '  educat ion  with th e  a v a i l a b i l i t y  o f  information about 

th e  program ca tegory  in d i c a t e d  no r e l a t i o n s h i p  according to  the  c h i -  

square t e s t  o f  s i g n i f i c a n c e  (p = .0557, Table 22) .

C r o s s - t a b u la t io n s  o f  the  p a r e n t s '  educat ion with var ious  com­

ponents o f  the q u e s t io n n a i r e  using th e  c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e  

suggested no r e l a t i o n s h i p  e x i s t e d  between the f a t h e r s '  educat ion  and 

the  c a t e g o r i c a l  i tems.  The c r o s s - t a b u l a t i o n s  o f  the  mothers '  educa­

t i o n  appeared to  be s i g n i f i c a n t  with only the overa l l  ev a lu a t io n  of  

the  program ca tegory  according to  th e  ch i - sq u a re  t e s t  o f  s i g n i f i c a n c e .  

The remaining c a te g o r ie s  did not  prove to  be s i g n i f i c a n t .

Cross-Tabula t ions  Between Family Income 
and Categor ica l  Items

Cross-Tabula t ions  Between Family 
Income and S p e c i f ic  Program 
C h a r a c t e r i s e  cs

A s i g n i f i c a n t  r e l a t i o n s h i p  was shown between family income 

and s p e c i f i c  program c h a r a c t e r i s t i c s  according to  the  c h i - sq u a re  t e s t  

of  s i g n i f i c a n c e  (p = .0000, Table 23) .

Cross-Tabula t ions  Between Family 
Income and Overall  Evaluation 
o f  the Program

The lack  o f  a r e l a t i o n s h i p  between t h i s  v a r i a b l e  and family 

income was demonstrated by th e  c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e  (p = 

.4181, Table 24).



Tab le  2 1 . - C r o s s - t a b u l a t i o n  o f  m others' educa tio n  by a v a i l a b i l i t y  o f  in fo rm a tio n  about th e  program.

Level Attained
Strongly

Agree Agree Undecided Disagree Strongly
Disagree

No
Response

No. % No. % No. % No. % No. % No.

8th grade 
9th-12th grade 
1-3 y r s .  college 
College grad. & 

post-grad.
Ho response

4 3.3 
8 10.3

7 10.1

1 16.7 
43 35.2 
34 43.6

26 37.7

1 16.7 
39 32.0 
21 26.9

25 36.2

3
29
12

10

50.0
23.8
15.4

14.5

1 16.7 
7 5.7
3 3.3

1 1.4

28

Chi-square = 17.63240 df  = 12 Significance 

Table 22 .—Cross- tabula tion  of f a t h e r s '  education

= .1273

by a v a i l a b i l i t y  o f  information about the program.

Level Attained
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

8th grade M M  M M 1 12.5 2 25.0 3 37.5 2 25.0
9th-12th grade 8 7.6 43 41.0 31 29.5 19 18.1 4 3.8
1-3 y r s .  college 1 1.7 18 31.0 21 36.2 16 27.6 2 3.4
College grad. & 

post-grad.
No response

10 10.2 40 40.8 30 30.6 15 15.3 3 3.1

34

C hi-square  = 20 .65064 d f  = 12 S ig n i f ic a n c e  = .0557



T a b le  2 3 . - - C r o s s - t a b u la t io n  o f  f a m i ly 's  income by s p e c i f i c  program c h a r a c t e r is t i c s .

Income
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % Ho.

$3,000 or  less  
$3,000- 7,000 
$7,000-10,000 

$10,000-15,000 
Over $15,000 
No response

1 100.0 

1 3.1

4 33.3
5 33.3
6 18.8 

51 25.2

7 58.3 
9 60.0 

19 59.4 
110 54.5

1
1
6

39

8.3
6.7

18.8
19.3 2 1.0

41

Chi-square = 138.01345 df = 16 Significance = .0000

Table 24 .—Cross- tabula t ion  o f  family 's  income by overal l  evaluat ion o f  the program.

Income
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

$3,000 or l e s s  
$3,000- 7,000 
$7,000-10,000 

$10,000-15,000 
Over $15,000 
No response

1 5.7 
1 3.2 
7 3.5

9 81.8 
13 86.7 
25 80.6 

127 62.9

1 100.0 
2 18.2 
1 6.7 
5 16.1 

65 32.2 3 1.2 - -

43

Chi-square  = 12 .34924 d f  = 12 S ig n i f ic a n c e  = .4181
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Cross-Tabula t ions  Between Family 
Income and Student  Endorsement

S im i la r  to  the  above v a r i a b l e ,  a r e l a t i o n s h i p  was n o n ex is ten t  

according to the  ch i - sq u a re  t e s t  o f  s i g n i f i c a n c e  {p = .9730, Table 25) .

Cross-Tabula t ions  Between Family 
Income' and Student  Outcome

Again the  ch i - sq u a re  t e s t  o f  s i g n i f i c a n c e  did not sugges t  a 

r e l a t i o n s h i p  between these  v a r i a b l e s  (p = .1240, Table 26) .

Cross-Tabula t ions  Between Family 
Income and I n s t r u c t io n a lM e th o d s  
and Teacher Competency

The c r o s s - t a b u l a t i o n  of  family income with t h i s  v a r i a b l e  did 

no t  e x h i b i t  a r e l a t i o n s h i p  according to  the  ch i - sq u a re  t e s t  of  s i g ­

n i f i c a n c e  (p = .9957, Table 27) .

Cross-Tabula t ions  Between Family 
Income and A v a i l a b i l i t y  of  
Information About the  Program

A s i g n i f i c a n t  r e l a t i o n s h i p  was shown between the  family  income 

and the a v a i l a b i l i t y  o f  in form at ion  about  the  program ca teg o ry ,  

according to  the  c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e  (p = .0274, Table 28) .

I t  appears  t h a t  a r e l a t i o n s h i p  e x i s t e d  between the  f a m i ly ' s  

income and t h e i r  a t t i t u d e  toward the s p e c i f i c  c h a r a c t e i r s t i c s  and 

a v a i l a b i l i t y  o f  information  about  the  program c a t e g o r i e s ,  according 

to  th e  c h i - sq u a re  t e s t  o f  s i g n i f i c a n c e .  No apparen t  r e l a t i o n s h i p  was 

shown by t h i s  t e s t  to  e x i s t  between th e  i n s t r u c t i o n a l  methods and 

t e a c h e r  competency, overa l l  e v a lu a t io n  o f  th e  program, s tu d e n t  endorse­

ment, and s tu d e n t  outcome c a te g o r i e s  with family income.



Tab le  2 5 . — C ro s s - ta b u la t io n  o f  f a m i ly 's  income by s tudent endorsement.

Income
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response
No. % No. % No. % No. % No. % No.

$3,000 or  le s s  
$3,000- 7,000 
$7,000-10,000 

$10,000-15,000 
Over $15,000 
No response

2
1
3

21

18.2
6.7
9.4

10.4

1 100.0 
4 36.4 
9 60.0 

17 53.1 
86 42.8

5 45.5 
5 33.3 

12 37.5 
84 41.8 6 3.0 4 2.0

43

Chi-square = 7.01366 df = 16 Significance = .9730

Table 26 .—Cross- tabula t ion  of  fam ily 's  income by s tudent  outcome.

Income
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

$3,000 or  less  
$3,000- 7,000 
$7,000-10,000 

$10,000-15,000 
Over $15,000 
No response

1

4

6.7

2.0

1 100.0 
5 50.0 

12 80.0 
15 50.0 
77 38.3

5 50.0 
2 13.3 

15 50.0 
109 54.2 11 5.5

—

46

C hi-square  = 17.73319 d f  = 1 2  S ig n i f ic a n c e  = .1240



Tab le  2 7 . - - C r o s s - t a b u la t io n  o f  f a m i ly 's  income by in s t r u c t io n a l  methods and te a c h e r  competency.

Income
Strongly

Agree Agree Undecided Disagree Strongly
Disagree

No
Response

No. % No. % No. % No. % No. % No.

$3,000 or  less  
$3,000- 7,000 
$7,000-10,000 

$10,000-15,000 
Over $15,000 
No response

1 9.1
3 20.0
4 12.9 

26 12.8

1 100.0 
6 54.5 

10 66.7 
17 54.8 

111 54.7

4 36.4 
2 13.3 
9 29.0 

55 27.1
1

10
3.2
4.9 1 .5

42

Chi-square = 5.01132 df  = 16 Signif icance = .9957

Table 28 .—Cross- tabu la t ion  of  fam ily 's  income by a v a i l a b i l i t y  of  information about the program.

Income
Strongly

Agree Agree Undecided Disagree Strongly
Disagree

No
Response

No. % No. % No. % No. % No. % No.

$3,000 or  less  
$3,000- 7,000 
$7,000-10,000 

$10,000-15,000 
Over $15,000 
No response

1 100.0 
2 16.7 
1 6.7 
1 3.1 

14 6.9

4 33.3 
9 60.0 

14 43.8 
69 34.0

1 8.3 
5 33.3 

10 31.3 
69 34.0

3

6
42

25.0

18.8
20.7

2 16.7

1 3.1
9 4.4

40

Chi-square = 28.52157 df  = 16 Signif icance = .0274
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Research Question 4: What i s  the  r e l a t i o n s h i p  between the  t e a c h e r s '
yea rs  o f  exper ience  and t h e i r  r epo r ted  a t t i t u d e s  
toward programs f o r  g i f t e d  and t a l e n t e d  s tuden ts?

Cross-Tabula t ions  o f  Teachers '  Experience 
and Categor ica l  Items

The fo l lowing  data  p e r t a in  to  the  r e s u l t s  o f  c r o s s - t a b u l a t i o n

o f  t e a c h e r s '  years  of  exper ience  with t h e i r  r ep o r ted  a t t i t u d e s  toward

programs f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .

Cross-Tabula t ions  o f  Teachers '
Experience and S p e c i f ic  
Program C h a r a c t e r i s t i c s

The r e s u l t s  o f  the  c r o s s - t a b u l a t i o n  between the  t e a c h e r s '

exper ience  and s p e c i f i c  program c h a r a c t e r i s t i c s  suggested  t h a t  these

two v a r i a b le s  were not  r e l a t e d  according to  th e  c h i - sq u a re  t e s t  of

s ig n i f i c a n c e  (p = .2808, Table 29).

Cross-Tabula t ions  o f  Teachers '
Experience and Overall  Evalua­
t io n  of  Program

As in the  above c r o s s - t a b u l a t i o n ,  no r e l a t i o n s h i p  was shown

between t h i s  v a r i a b l e  and the  t e a c h e r s '  exper ience  according to  the

ch i - sq u a re  t e s t  o f  s i g n i f i c a n c e  (p = .3805, Table 30).

Cross-Tabula t ions  o f  Teachers '
Experience and Student Endorsement

The s tu d e n t  endorsement ca tegory  was shown to be unreal ted

to  th e  t e a c h e r s '  exper ience  by the  ch i - sq u a re  t e s t  o f  s i g n i f i c a n c e

(p = .2994, Table 31) .



Table  2 9 . — C ro s s - ta b u la t io n  o f  te a c h e rs '  experien ce  by s p e c i f i c  program c h a r a c t e r is t i c s .

c . SJ I™ 9ly Agree Undecided Disagree s trongly  No
Experience Agree a a Disagree Response

No. % No. % No. % No. % No. % No.

1-5 years — — 6 21.4 13 46.4 7 25.0 2 7.1
5-10 years — -  5 12.2 18 43.9 15 36.6 3 7.3

10-15 years — — 5 16.1 18 58.1 7 22.6 1 3.2
15-20 years — — 2 14.3 4 28.6 6 42.9 2 14.3
20-25 years — — — — 9 90.0 — — 1 10.0
25-30 years — — 1 25.0 2 50.0 — — 1 25.0
30 years  or  more — - -  1 50.0 — — 1 50.0
No response 2

Chi-square = 20.97227 df = 1 8  Signif icance = .2808

Table 30 .—Cross- tabula t ion  of  tea ch e r s '  experience by overall  evaluat ion of  the program.

Experience ^ ! L -  S L  «
No. % No. % No. % No. % No. % No.

1-5 years 2 7.1 17 60.7 9 32.1
5-10 years 1 2.4 20 48.8 18 43.9 2 4.9

10-15 years  1 3.4 20 69.0 5 17.2 2 6.9 1 3.4
15-20 years 1 7.7 8 61.5 2 15.4 2 15.4
20-25 years 1 10.0 6 60.0 3 30.0 ..............................................
25-30 years — — — — 4 100.0
30 years or more — — 1 100.0
No response 6

C hi-square  = 25 .47160 d f  = 24 S ig n i f ic a n c e  = .3805



Tab le  31 . - C r o s s - t a b u l a t i o n  o f  te a c h e rs '  experien ce  by s tudent endorsement.

Experience
Strongly
Agree Agree Undeci ded Disagree Strongly

Disagree
No

Response
No. % No. % No. % No. % No. % No.

1-5 years  
5-10 years 

10-15 years 
15-20 years 
20-25 years 
25-30 years 
30 years or more 
No response

1 3.6 9 32.1 
13 31.7 
4 13.3 
3 21.4 
3 30.0 
1 25.0 
1 50.0

15
25
19

8
5
1

53.6 
61.0 
63.3 
57.1
50.0
25.0

3 10.7
3 7.3
4 13.3 
3 21.4 
2 20.0 
2 50.0 
1 50.0

3 100.0

3

Chi square = 27.10803 df  = 24 Significance = . 2994

Table 32.—Cross- tabula tion  of  teach e rs '  experience by s tudent  outcome.

Experience
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. % No. % No. % No.

1-5 years 
5-10 years  

10-15 years 
15-20 years 
20-25 years 
25-30 years 
30 years  or  more 
No response

1 3.8 
1 2.5

8 30.8 
14 35.0 
16 51.6 

4 30.8 
2 20.0 
2 50.0 
1 50.0

15
24
12

8
8
1
1

57.7 
60.0
38.7 
61.5 
80.0
25.0
50.0

2 7.7 

2 6.5

1 25.0

1 2.5 
1 3.2 
1 7.7

6

Chi-square = 19.95646 df = 24 Significance = .6992
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Cross-Tabulat ion o f  Teachers '
Experience and Student  Outcome

The ch i - square  t e s t  o f  s ig n i f i c a n c e  suggested t h a t  th e re  was 

no r e l a t i o n s h i p  between s tu d en t  outcome and the t e a c h e r s '  exper ience 

(p = .6992, Table 32).

Cross-Tabulat ions of  Teachers '
Experience and In s t ru c t io n a l  
Methods and Teacher Competency

This ca tegory ,  according to  the ch i - square  t e s t  o f  s ig n i f i c a n c e ,  

was un re la ted  to  the  t e a c h e r s '  exper ience (p = .4945, Table 33).

Cross-Tabula t ions  of  Teachers '
Experience and A v a i l a b i l i t y  of  
Information About the  Program~

As in the  c r o s s - t a b u l a t i o n  between i n s t r u c t io n a l  methods and 

teacher  competency, the a v a i l a b i l i t y  of  information about the  program 

category was shown to be unre la ted  to the t e ac h e r s '  experience accord­

ing to  the  ch i- square  t e s t  of  s ig n i f i c a n c e  (p = .3300, Table 34).

The above data suggest  t h a t  th e re  was no r e l a t i o n s h i p  between 

the t e a c h e r s '  exper ience and the  a t t i t u d i n a l  ca teg o r ie s  according to 

the ch i - square  t e s t  of  s ig n i f i c a n c e .



T ab le  3 3 .— C ro s s - ta b u la t io n  o f  te a c h e rs '  exper ien ce  by in s t r u c t io n a l  methods and te a c h e r  competency.

Experience
Strongly
Agree

No. C7
to

Agree 

No. %

Undecided 

No. %

Disagree 

No. %

Strongly
Disagree

No. %

No
Response

No.

1-5 years 3 11.0 17 63.0 5 18.5 2 7.4 ,_
5-10 years 2 4.9 16 39.0 18 43.9 4 9.8 1 3.4

10-15 years 3 10.0 15 50.0 9 30.0 2 6.7 1 3.3
15-20 years — — 7 46.7 5 33.3 3 20.0 —

20-25 years — — 5 50.0 5 50.0 — — —

25-30 years — — 1 25.0 3 75.0 — — —

30 years  o r  more 
No response

1 50.0 1 50.0
3

Chi-square = 23.43059 df = 24 S ignif icance = .4945

Table 34.—Cross- tabu la t ion  of  teach e rs '  experience by a v a i l a b i l i t y  o f  information about the program.

Experience
Strongly
Agree Agree Undecided Disagree Strongly

Disagree
No

Response

No. % No. % No. Of
to No. % No. % No.

1-5 years 5 17.9 5 17.9 10 35.7 10 35.7 8 28.6
5-10 years 2 5.0 8 20.0 11 27.5 15 37.5 4 10.0

10-15 years 2 6.5 12 38.7 6 19.4 6 19.4 5 16.1
15-20 years — — 4 26.7 1 6.7 7 46.7 3 20.0
20-25 years — — 2 20.0 2 20.0 5 50.0 1 10.0
25-30 years — — 1 25.0 1 25.0 2 50.0 — —
30 years  or  more 
No response

1 50.0 1 50.0
2

Chi-square = 26.46417 df = 24 Signif icance = 3300



CHAPTER V

SUMMARY AND CONCLUSIONS

The review o f  the  l i t e r a t u r e  l e n t  c r e d i b i l i t y  to  the  concept 

o f  employing a program f o r  the  purpose o f  making sp ec ia l  p rov is ions  

to  meet the  needs o f  the  g i f t e d  and t a l e n t e d  s tuden ts  in our  schools .

I t  f u r t h e r  provided an i n s i g h t  in to  th e  t h r e e  a d m in i s t r a t i v e  approaches,  

enr ichment ,  a c c e l e r a t i o n ,  and grouping ,  t h a t  a r e  f r e q u e n t ly  used in  

meeting the  needs o f  g i f t e d  and t a l e n t e d  s tu d e n t s ,  and some o f  the  

major f a c t o r s  ( i d e n t i f i c a t i o n ,  s t a f f  s e l e c t i o n ,  and ev a lu a t io n )  t h a t  

should be cons idered  in any program f o r  the  g i f t e d  and t a l e n t e d .

F i n a l l y ,  i t  e s t a b l i s h e d  a framework t h a t  was useful in th e  examination 

of  data  in t h i s  study o f  p i l o t  programs f o r  g i f t e d  and t a l e n t e d  s t u ­

dents  .

S tudies  o f  such programs revealed  t h a t  d i f f e r e n t  segments of  

our  s o c ie ty  tend to  endorse the  p rov is ions  made f o r  g i f t e d  and t a l ­

ented s tu d e n t s ;  however, i t  was a l so  revea led  t h a t  paren ts  may tend 

to  develop spec ia l  a t t i t u d e s  toward th e se  programs because o f  t h e i r  

c h i l d ' s  involvement.

The i n t e n t  o f  the  w r i t e r  was to  ob ta in  the a t t i t u d e s  o f  pa r ­

e n t s ,  t e a c h e r s ,  and s tu d en ts  toward an educat ional  program t h a t  d i f ­

f e red  from the t r a d i t i o n a l  approach o f  provid ing  f o r  above-average 

s t u d e n t s .

141



142

The g i f t e d  and t a l e n t e d  programs t h a t  were funded by the  S ta t e  

Aid Acts o f  1973-1977 in  the  s t a t e  o f  Michigan ex h ib i t e d  both s i m i l a r i t y  

and v a r i a b i l i t y  in implementat ion.  Of the  11 school d i s t r i c t s  t h a t  

responded, 10 o f  th ese  d i s t r i c t s  have p u l l - o u t  o r  p a r t i a l  p u l l - o u t  

enrichment programs.

The da ta  c o l l e c t e d  from the  p a r e n t ,  t e a c h e r ,  and s tu d e n t  ques­

t i o n n a i r e s  were analyzed by doing a f requency d i s t r i b u t i o n  o f  the  

responses  on a l l  i tems and determining the  mean response o f  th e  group 

f o r  the  purpose o f  d e sc r ib in g  and comparing th e  a t t i t u d e s  o f  the  

sampled p o p u la t io n .  Scale sco res  were c a l c u l a t e d ,  and s c a le  means 

and va r iances  were analyzed in o rd e r  to  c h a r a c t e r i z e  the  a t t i t u d e s  of  

the sample and to  de termine the  v a r i a b i l i t y  o f  responses .

Cronbach 's  alpha r e l i a b i l i t y  a n a ly s i s  was performed on the 

c a te g o r i c a l  i tems to  determine the  degree to  which items in  a category  

measured th e  same under ly ing  a t t i t u d e .

A m u l t i v a r i a t e  a n a ly s i s  o f  va r iance  (MANOVA) was performed 

between p a r e n t ,  t e a c h e r ,  and s tu d e n t  responses  to  determine i f  the 

th r e e  groups d i f f e r e d  in t h e i r  responses on th r e e  common a t t i t u d e  

c a t e g o r i e s .

C r o s s - t a b u la t io n s  o f  the  c a t e g o r i c a l  i tems on the  q u e s t io n n a i r e  

with the educa t iona l  and income l e v e l s  o f  th e  responding pa ren ts  were 

made.

F i n a l l y ,  c r o s s - t a b u l a t i o n s  were performed on th e  t e a c h e r s 1 

exper ience  and c a t e g o r i c a l  i tems.  Chi-square  t e s t s  were performed on 

each c r o s s - t a b u l a t i o n  to  determine i f  ca tegory  responses  were indepen­

dent  o f  the  demographic v a r i a b l e s .
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Space was provided on th e  pa ren t  and t e a c h e r  q u e s t io n n a i r e s  

to  make u n s t ru c tu re d  r e a c t io n s  t o  the  g i f t e d  and t a l e n t e d  program. 

These responses  a r e  p resen ted  unedi ted  in the  Appendix.

Summary o f  Resul ts

Research Question 1

What a re  th e  general c h a r a c t e r i s t i c s  o f  11 o f  the  18 p i l o t  
programs re p o r te d  in Michigan by the  Department o f  Education 
and funded by th e  S ta te  Aid Acts o f  1973 through 1977?

The procedures  used f o r  i d e n t i f y i n g  and s e l e c t i n g  s tu d en ts

f o r  the  g i f t e d  and t a l e n t e d  programs were the  use o f :

1. Achievement t e s t  b a t t e r i e s
2. I n t e l l i g e n c e  t e s t
3. Former school performance
4. Reading leve l
5. P a ren t ,  t e a c h e r ,  and s tu d e n t  recommendations

The goals  s e t  f o r  s tu d e n ts  tended to  vary among the  r ep o r t in g  

d i s t r i c t s .  Those goals  t h a t  were s i m i l a r  were t o :

1. Inc rease  o p p o r tu n i t i e s  f o r  academic growth
2. Improve e x te n s iv e  development o f  academic s k i l l s
3. Improve work and study h a b i t s
4. Expand i n t e r e s t s
5. Inc rease  op p o r tu n i ty  f o r  in d iv id u a l  r a t e  o f  growth
6. Improve p e r so n a l ,  s o c i a l ,  and emotional development
7. Improve educa t iona l  mot iva t ion
8. Improve product ion  through improved c l im a te
9. Enhance a p p re c ia t io n  o f  the  c r e a t i v e  process

Among those  d i s t r i c t s  t h a t  r equ i red  sp e c ia l  q u a l i f i c a t i o n s  o f  

t e a c h e r s  f o r  th e  g i f t e d  and t a l e n t e d ,  the  q u a l i f i c a t i o n s  involved  f i v e  

f a c t o r s :

1. Some p re p a ra t io n  in g i f t e d  educat ion
2. Teaching exper ience
3. I n t e l l e c t u a l  background
4. Des ire to work with  g i f t e d  and t a l e n t e d  s tu d en ts
5. C r e a t i v i t y
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Of the  11 d i s t r i c t s ,  a l l  except  two in d ic a te d  t h a t  p a r e n t s ,  

t e a c h e r s ,  and a d m in i s t r a to r s  were i n i t i a l l y  involved in the general  

scheme o f  the  program through workshops o r  i n s e r v i c e  meetings.  In 

most d i s t r i c t s ,  adv isory  committees were formed to  o f f e r  advice in 

the implementation and development o f  the  program.

During the  f i r s t  t h r e e  y e a r s ,  which was the  d u ra t io n  o f  the  

p i l o t  programs, ev a lu a t io n  was performed by personnel from the S t a t e  

Department o f  Educat ion. T h e r e a f t e r ,  e v a lu a t io n s  were conducted by 

local d i s t r i c t  s t a f f  members.

Most d i s t r i c t s '  d i r e c t o r s  o f  the  g i f t e d  and t a l e n t e d  programs 

were chosen by the  c e n t r a l  a d m in i s t r a t i o n .  There was a lack  o f  com­

monali ty  among the  school d i s t r i c t s  as t o  th e  percentage  o f  the  

d i r e c t o r ' s  t ime des igna ted  toward the g i f t e d  and t a l e n t e d  program.

Four d i s t r i c t s  used the  R enzu i l l i  Enrichment Tr iad  model o f  

cu r r icu lum ,  and one d i s t r i c t  used the  Memphis Clue format.

Of the  d i s t r i c t s  surveyed,  th r e e  school d i s t r i c t s '  programs 

had been in  op e ra t io n  fo r  f iv e  y e a r s ,  two d i s t r i c t s '  programs had 

been in  op e ra t io n  f o r  th re e  y e a r s ,  fo u r  d i s t r i c t s '  programs had o p e r ­

a ted  two y e a r s ,  and one d i s t r i c t ' s  program had been in  o p e ra t io n  f o r  

only one y e a r .

The b a s ic  p a t t e r n s  o f  funding f o r  th e se  programs were:

1. S t a t e  a id
2. Local funds
3. Local funds with s t a t e  supplement

Because o f  th e  des ign o f  g i f t e d  and t a l e n t e d  programs in  d i s ­

t r i c t s  in which s tu d e n t s  a re  removed from th e  r e g u l a r  classroom f o r  a 

leng th  o f  t ime dur ing the  day and then r e tu rn e d  to  the  r e g u la r
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classroom, no p rov is ions  were claimed f o r  g i f t e d  and t a l e n t e d  s t u ­

dents  in  r e g u la r  classrooms in  any o f  the  r e p o r t i n g  d i s t r i c t s .

M odif ica t ions  t h a t  have been made among the  d i s t r i c t s  involved 

in the  s tudy included:

1. Expansion to  inc lude  more s tu d en ts
2. Change in the  curr icu lum
3. Devised methods o f  i d e n t i f i c a t i o n  o f  p a r t i c i p a n t s  in the 

program
4. Scheduling
5. Change in personnel
6. Use o f  f a c i l i t i e s  and community resources

Data repo r ted  by d i s t r i c t  c o n ta c t  persons were t a b u l a t e d ,  

ana lyzed ,  and rep o r te d .

Research Question 2

What a re  th e  re p o r ted  a t t i t u d e s  o f  p a r e n t s ,  t e a c h e r s ,  and
s tu d e n t s  toward g i f t e d  and t a l e n t e d  programs in  which they
p a r t i c ip a t e d ?

Table 34 r e p re s e n t s  the  summary o f  th e  responses  o f  p a r e n t s ,  

t e a c h e r s ,  and s tu d en ts  by c a t e g o r i e s .  The percen tage  o f  p a r e n t s ,  

t e a c h e r s , and s tu d en ts  who ag reed ,  combined with th e  percentage  who 

s t r o n g ly  agreed with  th e  i tem s ,  a r e  shown in  each c e l l .

As determined by the  p a r e n t s '  and t e a c h e r s '  mean scores  on the  

s p e c i f i c  program c h a r a c t e r i s t i c s  ca teg o ry ,  the  p a ren ts  agreed on 50 

pe rcen t  o f  th e  i tem s ,  whereas the  tea c h e r s  were undecided on 83 p e r ­

cen t  o f  the  i tems.  On t h i s  p a r t i c u l a r  c a te g o ry ,  th e  p a ren t s  were more 

s u p p o r t iv e  than t e a c h e r s ,  in t h a t  they agreed t h a t  the  i d e n t i f i c a ­

t i o n  and s e l e c t i o n  procedures  used f o r  th e  program were well planned. 

Both groups favored d e p a r tm e n ta l iz a t io n .  There was consensus between 

th e  two groups about  th e  amount o f  t ime s tu d e n ts  spen t  in  the  program
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and how adequate  use was made o f  community resources  by i n d i c a t i n g  a 

degree o f  u n c e r t a in ty .

Table 35 .—Summary o f  p a r e n t ,  t e a c h e r ,  and s tu d e n t  responses {percentage 
o f  agreement).

Category Parents Teachers Students

Responses to  s p e c i f i c  program 
c h a r a c t e r i s t i c s 50 0 _ _

Overall  e v a lu a t io n  o f  the  program 86 86 45

Student  endorsement 67 67 100

Student  outcome 93 64 84

I n s t r u c t i o n  methods and t e a c h e r  
competency 75 50 67

A v a i l a b i l i t y  o f  information  about 
the  program 50 50 —

The mean scores  on th e  o v e ra l l  e v a lu a t io n  o f  th e  program 

ca tegory  in d ic a te d  t h a t  paren ts  agreed on 86 pe rcen t  o f  the  items and 

were undecided on 14 pe rcen t  o f  the  i tem s ,  while  the  teac h e r s  agreed 

on 86 pe rcen t  o f  the items and were undecided on 14 percen t  o f  the  

i tems.  There was a consensus between the  paren ts  and te a ch e r s  by a 

degree o f  u n c e r t a in ty  on the  idea  t h a t  s tu d en ts  should remain in  regu­

l a r  c lassrooms.  These two groups agreed on th e  idea  t h a t  the  program 

had had a p o s i t i v e  in f lu en c e  on the  s tu d e n t s ,  sp e c ia l  c l a s s e s  should 

be provided f o r  g i f t e d  and t a l e n t e d  s tu d e n t s ,  the  program was bene­

f i c i a l ,  th e  need f o r  expansion o f  the program, the  co n t in u a t io n  o f  the  

program, and the  concept  t h a t  s tu d en ts  could no t  do j u s t  as well
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without  the  program. The s tu d en ts  were l e s s  fav o rab le  than the  

paren ts  and teachers  on t h i s  ca tego ry .  The s tu d en ts  agreed t h a t  the  

program was g r e a t ,  t h a t  they  were p leased  with the  amount o f  time 

they spent  in th e  program, t h a t  they had b en e f i t e d  from the  program, 

t h a t  spec ia l  c l a s s e s  should be provided f o r  g i f t e d  and t a l e n t e d  c h i l ­

d ren ,  and t h a t  more s tu d e n t s  should be included in th e  program. They 

were undecided about  whether  they would gain more from an enrichment  

program loca ted  in t h e i r  own b u i ld in g s .

According to  th e  mean scores  on the  s tu d e n t  endorsement c a t e ­

gory, the  p a ren ts  agreed on 67 pe rcen t  o f  the  items and were undecided 

on 33 pe rcen t  o f  th e  i tem s ,  whereas the  t eachers  agreed on 67 pe rcen t  

o f  th e  items and d isag reed  on 33 p e rcen t  o f  the  i tem s.  Again, a 

consensus was revealed  by both groups agree ing  t h a t  s tu d e n ts  enjoyed 

the  program and c h i ld re n  were w i l l i n g  to  spend time s tudying  f o r  the  

c l a s se s  in the  program. The paren ts  were undecided about  r e g u la r  

c l a s s e s  being boring to  s t u d e n t s ,  whi le  the  t e a ch e r s  d isagreed  with 

the  idea .  On t h i s  same c a te g o ry ,  according to  th e  mean s c o r e ,  the 

s tuden ts  agreed on 100 percen t  o f  the  i tems.  They in d ic a te d  they were 

w i l l i n g  to  spend time s tudying  f o r  th e  c l a s s ,  they enjoyed the  program, 

and, i f  chosen,  they would p a r t i c i p a t e  in t h e  program again .

On the  s tu d e n t  outcome ca tego ry ,  according to  the  mean scores  

o f  paren ts  and t e a c h e r s ,  the  p a ren ts  agreed on 93 pe rcen t  o f  th e  items 

and d isagreed  on 7 pe rcen t  o f  the  i tem s ,  whereas th e  t each e rs  agreed 

on 64 percen t  o f  the  i tem s,  d isag reed  on 7 pe rcen t  o f  the  i tem s ,  and 

were undecided on 29 percen t  o f  the  items.  Parents  and teachers  agreed 

t h a t  the  program helped s tu d en ts  to  th in k  independen t ly ,  s tu d en ts
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r ece ived  guidance in l o c a t in g  and developing id e a s ,  s tu d e n ts  learned  

to  deal c r i t i c a l l y  with ideas  in th e  program, the  program encouraged 

c r e a t i v i t y ,  i t  helped arouse s tu d en ts  to d e s i r e  to  excel i n t e l l e c ­

t u a l l y ,  the  a c c e s s i b i l i t y  o f  books f o r  s t u d e n t s ,  the  en r ich in g  e x p e r i ­

ence o f  s t u d e n t s '  a s s o c i a t i o n  with o ld e r  c h i ld re n  and a d u l t s ,  and the  

program helped s tu d e n ts  to  have s e l f - c o n f id e n c e .  On t h i s  p a r t i c u l a r  

ca tegory  t h e  s tu d en ts  agreed on 84 pe rcen t  o f  th e  i tem s ,  d isag reed  on 

8 pe rcen t  o f  th e  i tem s ,  and were undecided on 8 percen t  o f  th e  i tems.  

They agreed t h a t  the  program helped them to  excel i n t e l l e c t u a l l y ,  they 

got more ou t  o f  t h i s  c l a s s  than t h e i r  r e g u l a r  c l a s s e s ,  they  made good 

use o f  t h e i r  t a l e n t  in the  c l a s s ,  th e  m ate r ia l  lea rned  in t h i s  c l a s s  

should be he lpfu l  in r e g u la r  school work, the  program helped them to  

th ink  independen t ly ,  the  acceptance o f  t h e i r  ideas by the  spec ia l  p ro­

gram t e a c h e r ,  th e  program encouraged c r i t i c a l  t h in k in g ,  the  program 

encouraged c r e a t i v i t y ,  i t  aroused t h e i r  i n t e l l e c t u a l  i n t e r e s t ,  the  

program encouraged th e  development o f  hobb ies ,  and they enjoyed the  

same neighborhood f r i e n d s h ip  as b e fo re .

According to  the  mean scores  on the  i n s t r u c t i o n  methods and 

t e a c h e r  competency f o r  p a ren ts  and t e a c h e r s ,  the  paren ts  agreed on 

75 pe rcen t  o f  the  items and were undecided on 25 pe rcen t  o f  the  i tem s ,  

whereas th e  t e a ch e r s  agreed on 50 pe rcen t  o f  the  items and were unde­

cided  on 50 percen t  o f  the  i tems.  These groups agreed on the  idea  o f  

t each e rs  o f  the g i f t e d  and t a l e n t e d  programs' q u a l i f i c a t i o n s  and the 

adequacy o f  s tu d e n t - t e a c h e r  c o n ta c t .  Both groups were undecided on 

the  idea t h a t  t e a c h e r s '  and a d m i n i s t r a t o r s '  r e s i s t a n c e  had prevented 

e f f e c t i v e  programs f o r  the  g i f t e d  and t a l e n t e d .  On t h i s  same ca tegory ,
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the s tu d en ts  agreed on 67 pe rcen t  o f  the items and d isagreed  on 

33 pe rcen t  o f  the  i tem s .  They agreed t h a t  they  l ik e d  the way the  

t e a c h e r  in the  program tau g h t  and t h a t  the  c l a s s  was very i n t e r e s t i n g .

The mean scores  on the  personal knowledge ca tegory  f o r  paren ts  

and tea c h e r s  i n d ic a te d  t h a t  pa ren ts  agreed on 50 pe rcen t  o f  the items 

and were undecided on 50 pe rcen t  o f  the  i tem s,  whereas th e  t each e rs  

agreed on 50 pe rcen t  o f  the  items and were undecided on 50 percen t  o f  

the  i tem s .  Parents  and t e a ch e r s  agreed they were acqua in ted  with the 

program but  would l i k e  to  become more acquainted with the  program.

Both groups were undecided about  having been provided with enough 

in form at ion  about  th e  o b j e c t i v e s  o f  th e  program and about  having been 

kept well  informed o f  s t u d e n t s '  p ro g re s s .

Unal tered Responses

The u n a l te red  responses  t h a t  were made by p a ren ts  and teachers  

about the  c o n t in u a t io n /m o d i f i c a t io n s  o f  the  g i f t e d  and t a l e n t e d  p ro­

grams o f  the  p i l o t  schools  and the  percentage  o f  pa ren ts  and teachers  

who made the  responses  a r e  shown in Appendix B. Suggestions o f  p a r ­

en ts  and teach e rs  a re  summarized in  Table 36.

Research Question 3

What i s  the  r e l a t i o n s h i p  between the  pa ren ta l  educat ional  
background, socioeconomic s t a t u s  o f  p a r e n t s ,  and r epo r ted  
a t t i t u d e s  toward programs f o r  g i f t e d  and t a l e n t e d  s tu d e n t s ?

In one ca tegory  a r e l a t i o n s h i p  seemed to  e x i s t  between the

paren ta l  educa t iona l  background and r epor ted  a t t i t u d e s  toward the

programs f o r  g i f t e d  and t a l e n t e d  s tu d e n t s .  A r e l a t i o n s h i p  was found
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Table 3 6 .— Paren t  and te a c h e r  sugges t ions  f o r  g i f t e d  and t a l e n t e d  
programs.

Suggestion No. o f  
Responses Percent

Parent  Suggestions

1. Expand curr icu lum 18 37.5

2. Program should be designed to  meet i n d i ­
vidual needs and i n t e r e s t s 9 18.8

3. Make b e t t e r  use o f  community resources 17 35.4

4. Expand program to  involve  more c h i ld re n 8 18.8

5. Increase  amount o f  t ime spen t  in c l a s s e s 38 79.0

6. More p a r e n t - t e a c h e r  c o n tac t 19 39.5

7. Provide pa ren ts  with some form o f  progress  
r e p o r t 18 37.5

8. Parents  should be b e t t e r  informed o f  program 25 52.0

Teacher Suggestions

1. Coordinat ion between c lassroom a c t i v i t i e s  
and g i f t e d  program 7 13.0

2. In se rv ic e  f o r  c lassroom te a c h e r s  on o b je c ­
t i v e s  o f  program 10 18.5

3. C e r t i f i e d  t e a c h e r s ,  not  p a r a p r o f e s s i o n a l s , 
unless  they a re  used to  a s s i s t  the  t e a c h e r 14 26.0

4. B e t t e r  communication between g i f t e d  program 
te a c h e r  and classroom te a c h e r 20 37.0

5. Provide teac h e r s  with some form o f  p rogress  
r e p o r t 36 67.0

6. Expand th e  amount o f  t ime s tu d e n ts  spend in 
sp ec ia l  c l a s s e s 9 17.0

7. Expand program to  inc lude  more s tu d e n t s ,  
i n c l u s i v e  o f  c r e a t i v e  s tu d e n t s ,  and give some 
c o n s id e ra t io n  o f  classroom t e a c h e r ' s  choice

20 37.0
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between the  f a m i ly ' s  income and r ep o r te d  a t t i t u d e s  toward programs 

f o r  g i f t e d  and t a l e n t e d  s tu d e n ts  on two c a t e g o r i e s .

Research Question 4

What i s  the  r e l a t i o n s h i p  between the  t e a c h e r s '  yea rs  of
exper ience  and t h e i r  r epo r ted  a t t i t u d e s  toward programs
fo r  g i f t e d  and t a l e n t e d  s tu d en ts?

There seemed to  be no r e l a t i o n s h i p  between th e  t e a c h e r s '  years  

o f  exper ience  and repor ted  a t t i t u d e s  toward the  programs f o r  g i f t e d  

and t a l e n t e d  s tu d e n t s .

Conclusions

As th e  r e s u l t  of  the  in formation  ob ta ined  through the  ques­

t i o n n a i r e s  and the  comments recorded by parents  and t e a c h e r s ,  the  

fo l lowing  conclus ions  were drawn.

All th re e  groups in most c a t e g o r i e s  had a h igher  percentage 

o f  agreement than disagreement .  I t  could be concluded t h a t  p a r e n t s ,  

t e a c h e r s ,  and s tu d en ts  shared fav o ra b le  a t t i t u d e s  toward the  g i f t e d  

and t a l e n t e d  program as measured by t h i s  s tudy .  Parents  were g e n e ra l ly  

more favo rab le  toward a l l  c a t e g o r ie s  than were t e a c h e r s .  The major 

conclus ions  drawn as th e  r e s u l t  o f  the  q u e s t io n n a i r e s  and u n s t ru c tu r e d  

responses were:

1. Paren ts  responded more favorab ly  to  the  response  to  spe ­

c i f i c  program c h a r a c t e r i s t i c s  ca tegory  than did the  t e a c h e r s .  Teachers 

were th e  most u n ce r ta in  about  the  p r a c t i c e s  and procedures used fo r  

i d e n t i f y i n g  and s e l e c t i n g  s tu d e n ts  f o r  p a r t i c i p a t i o n  in  the  program.
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2. Both paren ts  and teac h e r s  responded favorab ly  to  the  o ver ­

a l l  e v a lu a t io n  o f  the  program ca tegory .  The s tu d en ts  appeared le ss  

favo rab le  to t h i s  ca tegory  than p a ren ts  and t e a c h e r s .

3. Both paren ts  and tea c h e r s  responded favorab ly  to  the  

s tu d en t  endorsement ca tegory .  The s tuden ts  responded more favorab ly  

than e i t h e r  group.

4. Parents  responded more favorably  to  the  i n s t r u c t i o n a l  

methods and te a c h e r  competency ca tegory  than did t e a c h e r s .  The s t u ­

dents responded more favorab ly  than teachers  to  t h i s  ca tego ry .

5. Parents  and tea ch e r s  responded eq u a l ly  on agreement and 

u n c e r t a in ty  on the a v a i l a b i l i t y  o f  in form at ion  about  the  program 

ca tegory .

6. Parents  responded most favorab ly  to  the  category  t h a t  

s t r e s s e d  th e  c o g n i t iv e  a sp e c t  of  the  program.

8. Teachers  appeared to  respond most favorab ly  to  th e  c a t e ­

gory in which they were given the  oppor tun i ty  to  eva lua te  the  program.

9. The m ajo r i ty  o f  th e  s tu d en ts  enjoyed p a r t i c i p a t i n g  in the  

program, and they  b e n e f i t e d  i n t e l l e c t u a l l y  from th e  expe r iences .  They 

did no t  f e e l  t h a t  t h e i r  p a r t i c i p a t i o n  in the  program had had any 

adverse  s o c ia l  e f f e c t  on them.

10. All t h r e e  groups responded favorably  to  the  c a te g o r i c a l  

i tem s ,  which may imply t h a t  they  f e l t  th e  program f o r  g i f t e d  and 

t a l e n t e d  s tu d e n ts  was e f f e c t i v e .  However, the  paren ts  and t each e rs  

in d ic a te d  a d e s i r e  t o  have the  program continued with  some m odif ica ­

t i o n s .
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When the  demographic v a r i a b le s  were c r o s s - t a b u l a t e d  with the 

c a te g o r ic a l  i tems from the  q u e s t i o n n a i r e s ,  only l im i te d  p o s i t i v e  r e l a ­

t i o n s h ip s  were r ev ea led .  Of the  e x i s t i n g  r e l a t i o n s h i p s  found,  i t  was 

d i f f i c u l t  to  o f f e r  lo g ic a l  exp lana t ions  f o r  the  observed r e l a t i o n s .

The major conclus ions  drawn as the  r e s u l t  o f  the  c r o s s - t a b u l a t i o n s  

were:

11. A p o s i t i v e  r e l a t i o n s h i p  e x i s t e d  between the  mothers '  

educat ion and the  o v e ra l l  eva lu a t io n  o f  the  program ca tegory .  The 

more educat ion  th e  mothers had acq u i re d ,  the  more p o s i t i v e l y  they  

responded to  t h i s  ca tego ry .

12. There was a s i g n i f i c a n t  r e l a t i o n s h i p  between the  fam i ly ' s  

income and the  response to  the  s p e c i f i c  program c h a r a c t e r i s t i c s  c a t e ­

gory. As the  income in c re a se d ,  the  paren ts  responded l e s s  favorably  

to  th e  s ta tem ents  in t h i s  ca tegory .

13. There was a r e l a t i o n s h i p  between the f a m i ly ’s income and 

the  a v a i l a b i l i t y  o f  in formation  about  th e  program ca tego ry .  As the  

income leve l  i n c r e a se d ,  the  paren ts  tended to  respond l e s s  favorably  

to  the  items in t h i s  ca tegory .

14. No s i g n i f i c a n t  r e l a t i o n s h i p  was found between mothers '  

educat ion and th e  s p e c i f i c  program c h a r a c t e r i s t i c s ,  s tu d e n t  endorse­

ment, s tu d e n t  outcome, i n s t r u c t i o n  methods and t e a c h e r  competency, and 

a v a i l a b i l i t y  o f  information  about the program.

15. There was no r e l a t i o n s h i p  between the  f a t h e r s '  education 

and t h e i r  responses  to  t h e  c a te g o r ic a l  i tems.

16. No s i g n i f i c a n t  r e l a t i o n s h i p  was found between the 

f a m i ly ' s  income and o v e ra l l  e v a lu a t io n  o f  the  program, s tu d en t
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endorsement,  s tu d e n t  outcome, and i n s t r u c t i o n  methods and t e ac h e r  

competency.

17. There was no p o s i t i v e  r e l a t i o n s h i p  between the  t e a c h e r s '  

exper ience  and t h e i r  responses  to  th e  items on the  q u e s t io n n a i r e .

Im p l ica t ions

As a r e s u l t  o f  the  p re se n t  s tu d y ,  the  fo llowing  im p l ica t io n s  

were drawn:

1. In those  d i s t r i c t s  p lanning to  implement a spec ia l  program 

f o r  g i f t e d  and t a l e n t e d  s tu d e n t s ,  a needs assessment should  be made

to  assu re  t h a t  arrangements made f o r  g i f t e d  and t a l e n t e d  l e a r n e r s  a re  

a p p ro p r ia t e .

2. There seems to  be no one b e s t  method used f o r  i d e n t i f y i n g  

p a r t i c i p a n t s  in g i f t e d  and t a l e n t e d  programs. The use o f  m u l t ip l e  

measures i s  importan t  in reducing e r r o r  and b ias  in  the  process  of  

i d e n t i f i c a t i o n .

3. A high degree o f  s i m i l a r i t y  e x i s t e d  in th e  h igh ly  d i v e r s i ­

f i e d  goals  s e t  fo r  s tu d en ts  by the var ious  r epo r ted  d i s t r i c t s .  These 

s i m i l a r i t i e s  focused on improving, deve lop ing ,  and in c r e a s in g  academic, 

p e r so n a l ,  s o c i a l ,  and emotional development.  D i s t r i c t s  p lanning  to 

implement a program f o r  g i f t e d  and t a l e n t e d  s tu d e n t s  should cons ide r  

a l l  o f  th ese  domains in s e t t i n g  program g o a ls .

4. Since t h e r e  seem to  be no widely accepted c r i t e r i a  fo r  

s e l e c t i o n  o f  s t a f f ,  d i s t r i c t s  a r e  autonomous in the  requirements  s e t  

f o r  th e  s e l e c t i o n  o f  s t a f f  and curr iculum f o r  the  g i f t e d  and t a l e n t e d  

programs.
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5. The involvement o f  p a r e n t s ,  t e a c h e r s ,  and a d m in i s t r a to r s  

in  the  developmental and e v a lu a t i v e  s tag e s  o f  the programs i s  seen as 

c o n t r ib u t i v e  to the  success  o f  the  program by the  r e p o r t in g  d i s t r i c t s .

6.  D i s t r i c t s  t h a t  accep t  c a t e g o r i c a l  funds f o r  g i f t e d  and 

t a l e n t e d  programs need to  c o n s id e r  ways t o  con t inue  and main ta in  p ro­

grams a f t e r  o u t s id e  funds a re  te rm ina ted .

7. P a re n t s ,  t e a c h e r s ,  and s tu d en ts  were p leased  with the  c h a r ­

a c t e r i s t i c s  and q u a l i t y  o f  the  g i f t e d  and t a l e n t e d  programs in  meeting 

the  needs of  s tu d e n t s ,  with p a ren ts  r e p o r t in g  s l i g h t l y  more fa v o rab le  

a t t i t u d e s .  D i s t r i c t s  planning to  implement a program f o r  g i f t e d  and 

t a l e n t e d  s tuden ts  need to  dev ise  ways t o  communicate with th e se  th re e  

groups about the program to  m ainta in  f av o rab le  a t t i t u d e s .

8. The more formal educat ion  th e  mothers a c q u i r e d ,  the  more 

p o s i t i v e  were t h e i r  a t t i t u d e s  when given an o p p o r tu n i ty  to  ev a lu a te  

the  g i f t e d  and t a l e n t e d  program. Perhaps more a t t e n t i o n  should be 

given to  maintenance o f  communication channels  f o r  th e  pa ren ts  o f  

s tu d en ts  in g i f t e d  and t a l e n t e d  programs with l e s s  formal educa t ion .

9. Evalua t ions  t h a t  a re  c a r r i e d  ou t  during th e  program's  

opera t ion  should be used to  i n d i c a t e  necessary  m o d i f ica t io n s  and 

determine the  t o t a l  r e s u l t s  o f  the  program.

10. Locally  des igned programs tend to  be i s o l a t e d  from the 

r e g u la r  i n s t r u c t i o n a l  program. A t ten t io n  should be given to  i n t e g r a t ­

ing them in to  th e  e n t i r e  educat ional  s t r u c t u r e  o f  the  school system.

11. As p a r e n t s '  income in c r e a se d ,  they  were des irous  o f  more 

in formation  concerning the g i f t e d  and t a l e n t e d  program. D i s t r i c t s  

should be prepared to  accommodate t h i s  d e s i r e .
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12. Teachers '  r epo r ted  a t t i t u d e s  were not  r e l a t e d  to  the  

number o f  y ea r s  o f  teach ing  exper ience .  Teachers '  yea rs  o f  e x p e r i ­

ence a lone should not be a c r i t e r i o n  f o r  s t a f f  s e l e c t i o n  f o r  g i f t e d  

and t a l e n t e d  programs.
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APPENDIX A

PARENT SURVEY

Your c h i l d  has been o r  i s  p r e s e n t ly  a member o f  a sp ec ia l  program fo r  
g i f t e d  and academical ly  t a l e n t e d  s tu d e n t s .

Below is  a l i s t  o f  s ta tem en ts  des igned to  survey the  a t t i t u d e s  paren ts  
o f  the  s tu d e n t  have toward the program. I hope you w i l l  t ake  a few 
minutes to f i l l  ou t  t h i s  form and r e tu rn  i t  in  the  s e l f - a d d re s s e d  
envelope.

Please  i n d i c a t e  the  e x t e n t  to  which you agree or  d isag ree  with each of  
the fo llowing s ta tem ents  by c i r c l i n g  the  a p p ro p r i a t e  l e t t e r ( s ) .  P lease  
respond to  each item.

Strongly  A g r e e . . . . ...............SA
Agree............................................. A
Undecided o r  N e u t r a l ............ U
D isag ree .......................................D
Strongly  D isag ree ...................SD

DEMOGRAPHIC

Number o f  years  you have l iv e d  in t h i s  c i t y :

5 yea rs  o r  l e s s  ________
5-10 years
10 yea rs  o r  more

Optional
Occupation o f  p a r e n t s :  (P lace  a check a f t e r  the one occupation

t h a t  b e s t  d esc r ib es  each p a r e n t . )

Mother Father

Housewife Laborer _______
O ff ice  Work_
Sales  Work__
P r o f e s s i o n a l
Laborer ]
Other

Managerial 
P ro fess ionaT
Sales  Work |
Off ice  Work__ 
Other
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(Place a check a f t e r  the  leve l  t h a t  b e s t  
d esc r ib es  each p a r e n t . )

E d u c a tio n a l Background:

Mother

Below 8th grade_____
Completed 8th  grade_
Below 12th grade _
H.S. graduate_______
1-3 years  o f  c o l leg e
College gradua te  ^
P o s t -g rad u a te_______

Father

Below 8th  grade_____
Completed 8th grade_
Below 12th grade____
H.S. graduate_______
1-3 yea rs  of  co l leg e
College gradua te  ^
P o s t -g radua te_______

Family Income: (P lace  a check a f t e r  the  income t h a t  most near ly
a p p l i e s  to  your f a m i ly . )

Less than $3,000 per  y e a r_______
$3,000-$7,000 per  y e a r ___________
$7,000-$10,000 per y e a r__________
$10,000-$15,000 per  y e a r _________
More than $15,000 per  y e a r______

RESPONSES TO SPECIFIC PROGRAM CHARACTERISTICS

1. My c h i ld  would b e n e f i t  more from a program SA A U D SD
w ith in  h i s  or  her  b u i ld in g  where s tu d en ts  can
move through th e  school yea rs  f a s t e r  than 
usual by promotion.

2. The methods by which s tu d e n ts  a re  i d e n t i f i e d  SA A U D SD
f o r  p a r t i c i p a t i o n  in the  program are  accord­
ing to  some w e l l -p lanned  procedures .

3. The methods used to  s e l e c t  i d e n t i f i e d  s tu d e n t s  SA A U D SD
f o r  t h i s  program a re  s a t i s f a c t o r y .

4. Students  should go to  d i f f e r e n t  t each e rs  f o r  SA A U D SD
d i f f e r e n t  s u b je c t - m a t t e r  c l a s s e s .

5. The amount o f  t ime s tu d en ts  spend in  t h i s  SA A U D SD
program seems adequate .

6. Adequate use i s  made o f  the  community resources  SA A U D SD
( f i e l d  t r i p s  and persons)  in  the  program.
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OVERALL EVALUATION OF THE PROGRAM

7. G if ted  c h i ld re n  should not  remain in r e g u la r  SA A U D SD
c l a s s e s .

8. This program has had a p o s i t i v e  in f lu e n c e  on SA A U D SD
my c h i l d ' s  a t t i t u d e  toward schoo l .

9. Special  c l a s s e s  should be provided wherever SA A U D SD
p o s s ib le  f o r  g i f t e d  s tu d e n t s .

10. I th in k  t h i s  program i s  b e n e f i c i a l  to  the  SA A U D SD
s tu d en ts  involved  in  i t .

11. The program should be expanded to  inc lude  more SA A U D SD
c h i Id re n .

12. The program should not be e l im in a te d .  SA A U D SD

13. S tudents  could no t  do j u s t  as well  w i thou t  SA A U D SD
t h i s  program.

STUDENT ENDORSEMENT

14. My c h i ld  enjoys the  program. SA A U D SD

15. My c h i ld  i s  w i l l i n g  to  spend time s tudying  f o r  SA A U D SD
the  c l a s s e s  in t h i s  program.

16. My c h i l d  f in d s  r e g u la r  c l a s s e s  bor ing  in SA A U D SD
comparison to  h i s / h e r  c l a s s e s  in t h i s  program.

STUDENT OUTCOMES

17. The program i s  des igned around the needs and SA A U D SD
concerns o f  each c h i l d .

18. The program helps  s tu d en ts  to  th in k  inde-  SA A U D SD
peridently.

19. Students  r e c e iv e  guidance in  f in d in g  and SA A U D SD
developing id eas .

20. Students  l e a rn  to deal c r i t i c a l l y  with ideas  SA A U D SD
in the  program.

21. The program helps  s tu d e n t s  to  become c r e a t i v e .  SA A U D SD

22. The program helps  t o  arouse  s t u d e n t s '  i n t e l -  SA A U D SD
le c tu a l  i n t e r e s t .
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23. The program helps  s tu d e n ts  to  d e s i r e  t o  SA A U D SD
excel i n t e l l e c t u a l l y .

24. Students  who p a r t i c i p a t e  in t h i s  program a re  SA A U D SD
encouraged to  develop hobbies .

25. S tudents  who p a r t i c i p a t e  in t h i s  program have SA A U D SD
access  to  a v a r i e ty  o f  good books.

26. S tudents  a re  miss ing the  "bas ics"  as a r e s u l t  SA A U D SD
of  the  program.

27. The program helps  s tu d en ts  to  have s e l f -  SA A U D SD
conf idence .

28. Children b e n e f i t  s o c i a l l y  by being placed in  SA A U D SD
groups o f  s im i l a r  mental a b i l i t y .

29. The o p p o r tu n i ty  to  a s s o c i a t e  with o th e r  g i f t e d  SA A U D SD
c h i ld r e n  helps  my c h i l d  a d j u s t  s o c i a l l y .

30. The o p p o r tu n i ty  to  a s s o c i a t e  with o ld e r  c h i ld re n  SA A U D SD
and a d u l t s  to  f in d  o th e r s  with t h e i r  i n t e r e s t  i s
an en r ic h in g  exper ience  to  my c h i l d .

INSTRUCTION METHODS AND TEACHER COMPETENCY

31. The teac h e r s  in  the g i f t e d  program should have SA A U D SD
s p ec ia l  q u a l i f i c a t i o n s .

32. The teach ing  methods used in the  g i f t e d  program SA A U D SD
are  s a t i s f a c t o r y .

33. S tudents  r ece iv e  adequate  s tu d e n t - t e a c h e r  SA A U D SD
c o n ta c t  in the  program.

34. The r e s i s t a n c e  o f  teac h e r s  and a d m in i s t r a to r s  SA A U D SD
has prevented e f f e c t i v e  programs f o r  the  g i f t e d .

AVAILABILITY OF INFORMATION

35. I have been provided with enough in fo rm at ion  SA A U D SD
about the  o b je c t iv e s  o f  th e  program.

36. I have been kept wel l  informed concerning my SA A U D SD
c h i l d ' s  progress  in  the  program.



37. I am acquain ted  with  t h e  program.

38. I would l i k e  to  become more acquain ted  with 
the  program.

What sugges t ions  do you have f o r  improving the  program

Comments:
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TEACHER SURVEY

Your s tu d e n t ( s )  has been a member o f  a sp e c ia l  program f o r  g i f t e d  and 
academical ly  t a l e n t e d  s tu d e n t s .

Below i s  a l i s t  o f  s ta tem en ts  designed to  survey the  a t t i t u d e s  teachers
have toward th e  program. I hope you w i l l  take  a few minutes to  f i l l  out
t h i s  form and r e tu rn  i t  in the  s e l f - a d d re s s e d  envelope.

Please i n d i c a t e  the  e x t e n t  t o  which you agree  o r  d isag ree  with each of  
the  fo l lowing s ta tem en ts  by c i r c l i n g  the  a p p ro p r i a t e  l e t t e r ( s ) .  P lease  
respond to each item.

Strongly  Agree....................................SA
Agree........................................................A
Undecided o r  N e u t r a l .......................U
D isa g re e ................................................. D
Strongly  D isag ree ............................. SD

RESPONSES TO SPECIFIC PROGRAM CHARACTERISTICS

1. Students  would b e n e f i t  more from an a c c e l e r a -  SA A U D SD
t io n  program w i th in  each b u i ld in g .

2. The methods by which s tu d en ts  a re  i d e n t i f i e d  f o r  SA A U D SD
p a r t i c i p a t i o n  in the  program a re  sy s te m a t ic .

3. The methods used to  s e l e c t  i d e n t i f i e d  s tu d en ts  SA A U D SD
f o r  t h i s  program are  s a t i s f a c t o r y .

4. More d e p a r tm e n ta l iz a t io n  i s  needed in the  SA A U D SD
program.

5. The amount o f  t ime s tu d en ts  spend in  t h i s  pro-  SA A U D SD
gram seems adequate .

6. Adequate use i s  made o f  the  community resources  SA A U D SD
in the  program.

OVERALL EVALUATION OF THE PROGRAM

7. G if ted  ch i ld re n  should not  remain in r e g u la r  SA A U D SD
c l a s s e s .

8. This program has had a p o s i t i v e  in f lu e n c e  on SA A U D SD
the  s tu d e n t s '  a t t i t u d e  toward school .
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9. Special c l a s se s  should be provided wherever 
po s s ib le  f o r  g i f t e d  s tu d e n t s .

SA A U D SD

10. I th ink  t h i s  program i s  b e n e f i c i a l  to  the  
s tu d en ts  involved in  i t .

SA A U D SD

11. The program should be expanded to inc lude  more 
c h i ld r e n .

SA A U D SD

12. The program should not be e l im in a te d . SA A U D SD

13. Students  could not do j u s t  as well  w i thout  t h i s  
program.

SA A U D SD

STUDENT ENDORSEMENT

14. Students  enjoy the  program. SA A U D SD

15. Students  a re  w i l l i n g  to spend time s tudying  f o r  
the  c l a s s e s  in t h i s  program.

SA A u D SD

16. S tudents  f in d  t h e i r  r e g u la r  c l a s s e s  bor ing in 
comparison to  t h e i r  c l a s s e s  in  t h i s  program.

SA A u D SD

STUDENT OUTCOMES

17. The program i s  designed around the  needs and 
concerns o f  each c h i l d .

SA A u D SD

18. The program helps  s tu d en ts  to  th ink  in d e ­
pendent ly .

SA A u D SD

19. Students  r ece iv e  guidance in  f in d in g  and 
developing id ea s .

SA A u D SD

20. Students  le a rn  to  deal c r i t i c a l l y  with ideas  
in  th e  program.

SA A u D SD

21. The program helps  s tu d e n ts  to  become c r e a t i v e . SA A u D SD

22. The program helps to  arouse s tu d e n t s '  i n t e l - SA A u D SD
l e c t u a l  i n t e r e s t s .

23. The program helps  s tu d e n ts  to  d e s i r e  to  excel SA A U D SD
i n t e l l e c t u a l l y .

24. Students  who p a r t i c i p a t e  in  t h i s  program a re  SA A U D SD
encouraged to  develop hobbies .
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25. Students  who p a r t i c i p a t e  in t h i s  program have 
access  to a v a r i e ty  o f  good books.

26. Students  are  missing the  "basics"  as a r e s u l t  
o f  the program.

27. The program helps s tuden ts  to  have s e l f -  
confidence.

28. Children b e n e f i t  s o c i a l l y  by being placed in 
groups o f  s im i l a r  mental a b i l i t y .

29. The oppor tun i ty  to  a s s o c i a t e  with o the r  g i f t e d  
ch i ld ren  helps the s tuden ts  a d ju s t  s o c i a l l y .

30. The oppor tun i ty  to  a s s o c i a t e  with o ld e r  ch i ld ren  
and ad u l t s  to f ind  o thers  with t h e i r  i n t e r e s t  i s  
an en r ich ing  experience to  the s tu d en t .

INSTRUCTION METHODS AND TEACHER COMPETENCY

31. The teachers  in the  g i f t e d  program should 
have spec ia l  q u a l i f i c a t i o n s .

32. The teaching methods used in the  enrichment 
program are  s a t i s f a c t o r y .

33. Students  rece ive  adequate s tu d e n t - t e a c h e r  
c on tac t  in  the program.

34. The r e s i s t a n c e  of  teachers  and ad m in is t ra to rs  
has prevented e f f e c t i v e  programs f o r  the  g i f t e d .

AVAILABILITY OF INFORMATION

35. I have been provided with enough information 
about the o b je c t iv e s  of  the program.

36. I have been kept well informed concerning my 
s tu d e n t ' s  progress  in  the  program.

37. I am acquain ted with the  program.

38. I would l i k e  to  become more acquainted with 
the  program.

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD
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TEACHING EXPERIENCE: (P lace  a check a f t e r  the number o f  yea rs  o f
exper ience  t h a t  b e s t  d esc r ib e s  you . )

1-5 y e a r s ___________
5-10 y ea r s__________

10-15 y e a r s __________
15-20 y e a r s __________
20-25 y e a r s __________
25-30 y e a r s __________
more than 30 y e a r s ____________

What sugges t ions  do you have f o r  improving the  program?

Comments:
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STUDENT SURVEY

Below a re  some s ta tem en ts  about  th e  sp ec ia l  program f o r  g i f t e d  and 
academical ly  t a l e n t e d  s tu d en ts  which you have been a p a r t  o f .  The 
s ta tem en ts  a re  meant to  f in d  out  your  f e e l i n g s  about th e  program.

P lease  i n d i c a t e  the  e x t e n t  to  which you agree o r  d i sa g ree  with each 
of  th e  fo l lowing s ta tem ents  by c i r c l i n g  the  ap p ro p r ia t e  l e t t e r ( s ) .  
P lease  respond to  each i tem.

S trongly  Agree....................... SA
Agree...........................................A
Undecided or  N e u t r a l  U
D isag ree .....................................D
Strongly  D is ag ree .................SD

STUDENT OUTCOMES

1. The program helps  me to excel i n t e l l e c t u a l l y . SA A U D SD

2. I get  more out  o f  t h i s  c l a s s  than the  c la s se s  
a t  my r e g u l a r  school .

SA A U D SD

3. I make good use o f  my t a l e n t  in  t h i s  c l a s s . SA A U D SD

4. What I l e a rn  in t h i s  c l a s s  should be very 
he lp fu l  in  my r e g u la r  school work.

SA A U D SD

5. The program helps me to th ink  w i thout  help 
from o t h e r s .

SA A U D SD

6. My own ideas  a re  b e t t e r  accepted by the SA A U D SD
sp ec ia l  program te a c h e r  than  by my r e g u la r  
classroom t e a c h e r .

7. The program helps  me to  give reasons  for  
d isapprov ing  id e a s .

SA A U D SD

8. The program helps me to  become c r e a t i v e . SA A U D SD

9. The program helps  to  make my school work 
i n t e r e s t i n g .

SA A U D SD

10. The program encourages me to  develop hobbies. SA A U D SD

11. I have the  same neighborhood f r i e n d s  now t h a t SA A U D SD
I had befo re  e n t e r in g  the  program.
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12. Being in t h i s  program has caused me problems 
with o th e r  s tu d en ts  a t  my r e g u la r  school .

SA A U D SD

13. The s tu d e n t s  in t h i s  program were more fun to  
be with than my r e g u la r  school c la s sm a tes .

SA A U D SD

INSTRUCTION METHODS AND TEACHER COMPETENCY

14. I l i k e  th e  way the  t e a c h e r  in  t h i s  program 
t e a c h e s .

SA A U D SD

15. The c l a s s  i s  very i n t e r e s t i n g . SA A U D SD

16. The c l a s s  was not  as i n t e r e s t i n g  as I thought 
i t  would be.

SA A u D SD

OVERALL EVALUATION OF THE PROGRAM

17. I would gain more from a program l i k e  t h i s  
in  my own b u i ld in g .

SA A u D SD

18. The c l a s s  l a s t s  too long. SA A u D SD

19. The program i s  not  worth the  time and e f f o r t  
requi red.

SA A u D SD

20. I th in k  the  program i s  g r e a t . SA A u D SD

2 1 . The program i s  bor ing. SA A u D SD

22. I am pleased  with  the  amount o f  t ime I spend 
in t h i s  program.

SA A u D SD

23. I have b e n e f i t e d  from t h i s  program. SA A u D SD

24 . Specia l  c l a s s e s  should be provided f o r  g i f t e d  
chi 1dren.

SA A u D SD

25. The program should be d isco n t in u ed . SA A u D SD

26. I would l i k e  to  see  more s tu d e n ts  included in  
th e  program.

SA A u D SD

27. I a t t e n d  th e  c l a s s  because my p a ren ts  encourage 
me to  do so.

SA A u D SD
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STUDENT ENDORSEMENT

28. I am w i l l i n g  to  spend time s tudying  f o r  SA A U D SD
the  c l a s s .

29. I enjoy the  program. SA A U D SD

30. I f  I were chosen to  be in  the  c l a s s  ag a in ,  SA A U D SD
I would a t t e n d .

31. I am a g i r l .  Yes  No

32. I am a boy. Yes  No_________

33. I am in t h e  grade.
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APPENDIX D

QUESTIONS FOR DIRECTORS OF GIFTED AND 
TALENTED PROGRAMS

1. What program p ro to type  was used?

2. What procedures  were used f o r  i d e n t i f y i n g  s tu d en ts?

3. What were the  goals  s e t  f o r  s tu d e n ts?

4. What q u a l i f i c a t i o n s  were requ i red  o f  t each e rs  o f  the  g i f t e d ?

5. What p rov is ions  were made f o r  i n s e r v i c e  f o r  s t a f f  and pa ren ts?

6. How were p a r e n t s ,  t e a c h e r s ,  and a d m in i s t r a to r s  i n i t i a l l y  involved 
in the general  scheme o f  the  program?

7. How was th e  program eva lua ted  and what use was made o f  the 
ev a lu a t io n ?

8. How was the  d i r e c t o r  chosen?

9. What percentage o f  h i s / h e r  job  was des igna ted  toward the  g i f t e d  
program?

10. What model o f  curr icu lum  was used?

11. How long was th e  program continued?

12. How was the  program funded?

13. What was the  popula t ion  o f  c h i ld re n  served?

14. Was a p u l lo u t  technique used?

15. What i s  th e  geographic makeup o f  th e  d i s t r i c t ?

16. What m o d if ica t io n s  have been made in  the  program?
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PARENT COMMENTS

1. This program has helped my c h i ld  a d ju s t  to her  r o l e  in l i f e  not 
only in  sch o o l ,  a l s o  in the  fam ily .  I do hope the  program i s  
allowed to  con t inue .

2. As with any school program, t h e r e  i s  not  enough time spent  with the  
s tu d e n t s .  Regardless whether  o r  no t  a c h i ld  i s  i n t e l l i g e n t  o r  
slow, they  a l l  need a l o t  o f  t ime spen t  with them. I hope t h i s  
program con t inues .

3. Some c l a s s e s  a r e  not up to  par .

4. My ch i ld  enjoys the  program.

5. We a re  very s a t i s f i e d  with the program.

6. I was very proud when njy c h i l d  was s e l e c t e d  f o r  t h i s  program. I t
has been a very good exper ience  f o r  he r .  Since she s t a r t e d  the  
program she has become more s e l f - c o n f i d e n t .

7. I t  would be wonderful f o r  a l l  c h i ld re n  to  have teach e rs  l i k e  the 
ones in t h i s  program.

8. My daughter  has throughly  enjoyed the  program.

9. I hope t h i s  d i s t r i c t  sees  the  value o f  th e  p i l o t  program and w il l  
cont inue a f t e r  the  i n i t i a l  3 y e a r s .

10. No responses  were made due to  the  lack o f  knowledge concerning the  
program and program communication. Communication can provide a 
s t ro n g  l i n k  between school and community and support  f o r  t h i s  and 
o th e r  programs but  people need to  know e s p e c i a l l y  in  a r e l a t i v e l y
nonprofess ional  community such as ou rs .  I f e e l  very s t ro n g ly  t h a t
a g i f t e d  program should inc lude  c h i ld re n  long befo re  fo u r th  grade.

11. My ch i ld  d i s l i k e d  school and t r i e d  to  be s ick  a t  l e a s t  1 o r  2 days 
a week befo re  t h i s  c l a s s .  Also he d id  not ge t  good grades .  Now 
he l i k e s  school and does not miss unless  he i s  r e a l l y  s i c k .

12. I did not understand why my c h i l d  was s e le c t e d  f o r  the program in 
which she s t a r t e d  two y ea r s  ago. I have not  heard anything about 
her  progress  and I was never informed o f  what th e  program i s  about .

13. I do not  th ink  th e r e  i s  enough p a re n t  c o n ta c t .
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14. I th in k  some o f  the  c l a s s  p r o je c t s  were p a r t i c u l a r l y  h e lp fu l  in 
expanding my c h i l d ' s  hor izon .

15. We need more t ime.  My ch i ld  would l i k e  a f u l l  day o f  t h i s  kind 
o f  t h in g .

15. I 'm so r ry  I 'm not  t h a t  informed on the  program and d o n ' t  fee l  I 
can give  honest  op in ions .

17. I only know about the  program from what my 10 y ea r  old t e l l s  me. 
She loves  to a t t e n d  the  c l a s s  and she l i k e s  the  t e a c h e r  r ea l  w e l l .

18. Why a re  sp ec ia l  educat ion s tu d e n ts  on the  low range given more 
sp ec ia l  programs and provided with t r a n s p o r t a t i o n  while  the  b r i g h t  
s tuden ts  have few programs (o f ten  c u t  from budget) and must p ro ­
vide own t r a n s p o r t a t i o n ?

19. Being b r ig h t  in these  days i s  not enough. Developing a sense
of  personal  worth and achievement i s  one o f  the  g r e a t e s t  th ings  a 
school can g ive .

20. I am very so r ry  to  say t h a t  I am not  a l l  t h a t  f a m i l i a r  with the  
program. This q u e s t io n n a i r e  has brought  t h a t  to  my a t t e n t i o n .
When my second g rad e r  d i d n ' t  want to  go to  school anymore because 
o f  boredom and r e p e t i t i o u s  school work, I was thankful  t h a t  our 
school had t h i s  program a v a i l a b l e  to  her .

21. This program has been very he lpfu l  to my c h i l d .  I only wish i t  
was expanded to  inc lude  more c h i ld r e n .

22. My s o n ' s  t e a c h e r  (classroom) takes  away h is  g i f t e d  program p r i v i -  
1 edges i f  he ge ts  out  o f  l i n e  in anyway, which I f e e l  i s  very 
u n f a i r .

23. Children should have the  mixture o f  sp e c ia l  c l a s s  along with 
r e g u la r  c l a s s .

24. I have two c h i ld re n  in  t h i s  program and they  seem to  enjoy the
program and I b e l i ev e  when c h i ld re n  enjoy the  th in g s  they  a re  
involved in they tend to gain more from them.

25. My c h i ld  wrote a l e t t e r  to  the  Board o f  Education req u es t in g  they
provide t h i s  program in high school as i t  does mean t h a t  much to  
him.

26. In r e g u l a r  c l a s s e s  too l i t t l e  i s  done f o r  those  who want to  l e a r n .
Too much s t r e s s  i s  placed on equal educa t ion .

27. I d i d n ' t  even know we had a g i f t e d  c h i l d .  I was never  informed
about t h i s  program.
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28. Our son was chosen f o r  t h i s  program to give him more confidence
in h im se l f .  I th in k  the  program along with  th e  t e a c h e r  has done
our son a g r e a t  deal o f  good. He has the  confidence he needed, 
which has improved h is  grades d r a m a t ic a l ly .

29. These q ues t ions  got me involved more deeply in your  s u b je c t  than
what I had expec ted .  Right now the  s e l e c t io n  seems to  be on the 
b a s i s  o f  good grades and good work, e t c .  but  what about those  who 
may not g e t  good grades but can draw, a c t ,  o r  w r i t e  good s t o r i e s  or 
poems a t  t h i s  very young age. I t  seems to  me th e se  would be g i f t e d  
but over looked because o f  no t  having good grades .  I r e a l l y  a p p re ­
c i a t e  being a p a r t  o f  your  su rvey ,  p a r t i c u l a r l y  a t  t h i s  t ime when 
many pa ren ts  fee l  t h a t  t h e i r  c h i ld re n  a re  not l e a rn in g  enough in 
school today.

30. I th in k  th e  program has i n s t i l l e d  th e  hunger f o r  more educat ion  
and to  keep going to  b e t t e r  o n e s e l f .

31. The s o lu t i o n  to  a l l  our  problems l i e s  with  those  who have the 
knowledge and a b i l i t y  to  make t h i s  world a b e t t e r  p lace  t o  l i v e .
I t h e r e f o r e  b e l i e v e  t h a t  programs to  develop the  i n t e l l e c t  o f  our  
g i f t e d  c h i ld r e n  should be given top p r i o r i t y  in  our  educa t iona l  
system.

32. I would l i k e  t o  see  more schools  involved in t h i s  p r o j e c t .  We a re
moving to  a d i f f e r e n t  school d i s t r i c t  and I have heard they do not
have a s i m i l a r  program.

33. I f ee l  th e  program i s  very much improved over  l a s t  y e a r .  My c h i ld  
i s  much happ ie r  in th e  program and i s  doing many i n t e r e s t i n g  
p r o j e c t s .

34. I was kept informed o f  my c h i l d ' s  progress  by her  and in  some ways
I th ink  p a ren ts  can p a r t i c i p a t e  o r  help  th e  c h i ld  in  some programs, 
i f  p o s s ib l e .

35. A w e l l -p rov ided  program f o r  s tu d en ts  who t each e rs  fee l  can b e n e f i t  
from i t .  The program helps  s tu d e n ts  to  excel in t h e i r  p a r t i c u l a r  
f i e l d s  o f  i n t e r e s t ,  I l i k e  the  program and fee l  i t  has helped my 
c h i l d  to  seek and le a rn  more about h im se l f  and o th e r s  around him.

36. I have two c h i ld re n  in th e  program, both have enjoyed i t  immensely.

37. The program has been a g r e a t  he lp  t o  my c h i l d  and I would l i k e  to
see i t  expanded to a l l  s choo ls .

38. I have two c h i ld re n  in  the  program and i t  r e a l l y  gives them a boost
to  be recognized as sp ec ia l  people .

39. My c h i ld  enjoys the  time spen t  in th e  enrichment c l a s s e s .  The 
te a c h e r  encourages him in  h i s  s tu d i e s .
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40. I th in k  t h e r e  a re  too few c h i ld re n  allowed to  take  advantage o f  a 
program o f  t h i s  type .  Many g i f t e d  c h i ld r e n  a re  not  given the  
o p p o r tu n i ty  to  channel t h e i r  t a l e n t s  i n to  an a rea  o f  i n t e r e s t  or  
f u tu r e  c a r e e r s .  I f e e l  the  p ro p o r t io n  o f  monies d iv ided  among 
educa t iona l  f i e l d s  a re  inadequa te ly  d i s t r i b u t e d .

41. My c h i ld  has only been in the  program a s h o r t  t ime.  He was so 
proud to  become e l i g i b l e  f o r  the  enrichment c l a s s .  Because h i s  
r e g u la r  t e a c h e r  s e t s  goals  f o r  him, he has worked hard to  complete 
th e se  goals  hoping to  be ab le  to  p a r t i c i p a t e  in the  enrichment  
c l a s s .  I t  has helped h is  problem with shyness and growing up. I 
am very p leased  with h i s  p ro g re s s .  I would l i k e  to  become more 
f a m i l i a r  with the  program and p oss ib ly  meet h is  enrichment c l a s s  
t e a ch e r .  This would he lp  me to  become f a m i l i a r  with my c h i l d ' s  
a b i l i t i e s  and progress  he i s  making in t h i s  c l a s s .

42. G if ted  c h i ld re n  need a program l i k e  t h i s  to  be ab le  to  develop 
t h e i r  f u l l  p o t e n t i a l s .

43. My c h i ld  loves  the  program and I would l i k e  to  see  i t  continued 
and expanded to  inc lude  o th e r  c h i ld r e n .

44. As a p a r e n t ,  I f e e l  t h i s  program i s  very good. I would l i k e  to see 
ano ther  program formed f o r  middle leve l  c h i ld re n  to  hold t h e i r  
i n t e r e s t  in school as w e l l .

45. This program has been very b e n e f i c i a l  to  two o f  our c h i ld re n  who 
have a t tended  elementary school here .

46. I am very p leased  with the  program and my c h i l d  i s  doing many 
i n t e r e s t i n g  th in g s .

47. I t  has been a good program f o r  my c h i l d .

48. I t  would be n ice  i f  more c h i ld re n  could p a r t i c i p a t e .  We spend
b i l l i o n s  t r y i n g  to  teach  and t r a i n  th e  r e t a rd ed  and handicapped, 
e s p e c i a l l y  those  who can never be on t h e i r  own and I would l i k e  to  
see some o f  t h i s  money go to  b e n e f i t  t h e  sm ar te r  c h i l d .

49. The enrichment program i s  a good one.

50. I f ee l  t h i s  program has given our c h i ld  s e l f - c o n f id e n c e  and i t  
w i l l  b e n e f i t  her  in  t h e  f u tu r e .

51. This i s  a good program.

52. I am g r a t e f u l  f o r  th e  time and money spen t  on g i f t e d  programs,
so few systems provide anything f o r  th e se  c h i l d r e n .

53. My c h i ld  loves the  program and th e  t e a c h e r .  On th e  days when
enrichment c l a s s e s  a re  held  t h e r e  i s  no grumbling about going to  
school .  Her r e g u l a r  c lassroom was a bor ing  exper ience .
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54. My c h i ld  has been in  th e  program f o r  2 y e a r s .  The few times I have
v i s i t e d  th e  c l a s s  i t  has seemed to  be very d iso rgan ized  and
u n d i s c ip l in e d .  The c h i ld re n  were a l l  p a r t i c i p a t i n g  and seemed to  
be enjoying themselves bu t  in such a d iso rgan ized  way. I do not 
know i f  the  tea ch e r s  have sp ec ia l  t r a i n i n g  f o r  t h i s  type o f  work.

55. This program i s  very good f o r  my c h i ld  because he i s  in a slow
lea rn in g  classroom and t h i s  program gives  him a chance to  use h is  
mind more.

56. By the  2nd semester  our son d i s l i k e d  th e  program so much he would 
purposely  miss th e  bus so he could s ta y  in h is  r e g u la r  classroom. 
His d a i ly  c l a s s  t e a c h e r  was e x c e l l e n t  and he d i d n ' t  l i k e  to  miss 
out  on fun with he r .

57. Many t e a c h e r s  ( r e g u la r  classroom) a re  opposed to  the enrichment  
c l a s s  and do not  l i k e  to  give th e  s tu d en ts  t h e i r  work when they 
r e tu rn  to  t h e i r  c lassroom.

58. I would l i k e  f o r  my c h i ld  to  be in t h i s  program u n t i l  she completes 
high school .

59. I am p leased  with  my c h i l d ' s  r e p o r t .  Her t e a c h e r  kept me well 
informed on her  p ro g re s s .  I t  i s  he lp ing  her  to  ge t  along with 
c h i ld re n  r eg a rd le s s  o f  r ace .

60. This has been an e x c e l l e n t  program f o r  our c h i l d .  She i s  always
wanting to  t r y  new th ings  and needs to  be kept  busy; t h i s  program
provided t h i s  f o r  h e r .

61. My c h i ld  did  very well in the  program. I have had 3 c h i ld re n  in 
t h i s  program. Academically t h e r e  a r e  th r e e  grades  above grade 
l e v e l .  This program teaches  them everyday common se n se ,  they a re  
l o s t  i f  something d o e s n ' t  come from a book.

62. I f ee l  the  program in  our  school i s  well  planned and adequate ,

63. This kind o f  program has helped my c h i l d  to  look f o r  b e t t e r  ways 
to  improve h im se l f .

64. My daughter  r e a l l y  loved t h i s  program. I wish they would keep i t
in  our  community; however,  the  school d i s t r i c t  f e e l s  th e r e  i s  not
enough community concern about i t .

65. I can see where the  enrichment program has r e a l l y  helped my c h i ld
in  becoming a b e t t e r  s tu d e n t  and a b e t t e r  person.

66. The g i f t e d  program has helped my c h i ld  enjoy some th ings  he l i k e s
and en joys .
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67. Both our c h i ld re n  enjoyed th e  program and would l i k e  to  be in i t  
a g a in ;  however,  they  d id  not f ee l  i t  was f a r  more b e n e f i c i a l  than 
t h e i r  r e g u l a r  classroom. They were very d isappo in ted  in missing 
seve ra l  good a r t  p r o j e c t s  in t h e i r  home school.

68. I am s o r ry  t h a t  my comments were not  more p o s i t i v e  bu t  our  e x p e r i ­
ences with the program were not  a l l  t h a t  g r e a t ,  p o ss ib ly  because 
o f  my d a u g h te r ' s  age and o th e r  th ings  going on in  her  per iod o f  
r a p id  development.

69. The enrichment program was a good supplement to  our  so n ' s  education
a t  h is  r e g u l a r  school.  I f ee l  i t  s t im u la ted  h is  i n t e r e s t  but I
do no t  f e e l  a c h i ld  should go in to  a t o t a l  program o f  t h i s  type or  
be pushed ahead a grade o r  two, many problems ( s o c i a l l y )  develop 
from t h i s .  Many thanks to  the  school d i s t r i c t  f o r  a l lowing him to 
p a r t i c i p a t e .

70. The program i s  e x c e l l e n t .

71. I ' v e  been thoroughly e x c i ted  and p leased  to  watch my son grow so 
much dur ing  h is  exposure in the  program.

72. I do fee l  t h i s  program helped my ch i ld  but  I pe rso n a l ly  thought  
more e f f o r t  should have been made to  inform p aren ts  o f  what i s
happening in th e  program and what the  o b je c t iv e s  a r e .

73. Our c h i l d  has enjoyed the  c l a s s  p a r t i c u l a r l y  meeting o th e r s  a t  h is  
l e v e l .  We have been p a r t i c u l a r l y  p leased  with h i s  r e g u la r  school
and the  e f f o r t s  made by the  s t a f f  to  i n d i v i d u a l i z e  work and keep
him i n t e r e s t e d  and working up to  h i s  a b i l i t y  so I do not f e e l  as 
s t ro n g  a need f o r  a " spec ia l  program," although i t  was a p o s i t i v e  
exper ience  f o r  him.

74. I f e l t  t h a t  the  sp ec ia l  program teac h e r s  d i d n ' t  a t tem pt  to  know 
the s tu d en ts  as they should have. When we a t ten d ed  conference the 
t e a c h e r  d i d n ' t  even know our d a u g h te r ' s  f i r s t  name; t h i s  i s  inex ­
cusab le .

75. Our c h i l d  now has w e l l -d e f in e d  opinions  on th e  program, mostly 
p o s i t i v e  ones. The problems she had with  s tu d e n ts  a t  her r e g u la r  
school were caused by c a re le s s n e s s  on the  p a r t  o f  the s t a f f  and 
o th e r  paren ts  who focused too much a t t e n t i o n  on the  " sp e c ia l  p ro ­
gram" and th e r e fo r e  " b e t t e r "  n a tu r e  o f  our  d a u g h te r ' s  involvement.  
This i n i t i a t e d  our  e f f o r t s  to  p lay  down t h i s  " s p e c ia l "  concept .
We wanted her  to  remain in a f f e c t e d  by the  r e c o g n i t io n  and a t t e n t i o n  
so t h a t  h e r  s e lf - im age  would remain n a t u r a l .  I t  seems from our  
d iscu s s io n s  with  h e r ,  t h a t  she gained in s t e a d  some s o r t  o f  stigma 
among her  pee rs .  The com pe t i t ive  na tu re  o f  l i f e  w i l l  c e r t a i n l y  
become apparen t  in due t ime.  The value of  the  program o r  o th e r  
such programs to  th e  in d iv id u a l  c h i ld  can be gained w i thou t  the 
pe rcep t ion  o f  lo ss  to  o t h e r s .
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76. I f ee l  t h a t  j u s t  because a c h i l d  is  g i f t e d  many times the  "basics"  
a r e  over looked and j u s t  taken f o r  granted  t h a t  he knows them.

77. This program has met with  c o n s id e rab le  o p pos i t ion  in  our  area ever  
s in c e  i t  was in t ro d u ce d .  I b e l i e v e  p a r t  o f  i t  i s  due to  the  l i m i ­
t a t i o n  in s i z e .  I f  more c h i ld re n  could be invo lved ,  i t  would be 
b e t t e r  rece ived .  The concept o f  th e  program was very b e n e f ic i a l  
to  my own c h i ld  bu t  i t  i s  a r e a l i t y  t h a t  not a l l  c h i ld re n  (perhaps 
most c h i ld r e n )  do not belong in t h i s  type o f  program. I t  has 
enr iched  her  growth and I am sure  she i s  b e t t e r  prepared f o r  j u n i o r  
and s e n io r  high school than the  average ch i ld  in our community.
My own opin ion  now i s  t h a t  the  r e s t  o f  her  educat ion here  w i l l  be 
a cha l lenge  as t h e r e  i s  l i t t l e  to  s t im u la t e  her  i n t e r e s t s  s ince  
th e r e  a r e  l im i t e d  resources  a v a i l a b l e  in j u n i o r  and s e n io r  high.

78. I f ee l  t h i s  program gives  the  c h i ld re n  a chance to  excel without  
the  peer  p re ssu re  to  be ashamed o f  "doing w e l l . "  The s tu d en ts  
encourage and help each o th e r  to  move ahead.  The " in  th ing"  in 
t h i s  c l a s s  i s  to  meet a chal lenge  and conquer i t .  I l i k e  t h a t  idea .  
My c h i l d  f e e l s  b e t t e r  about school now t h a t  he can work ahead when 
h e ' s  f i n i s h e d  with h is  r e g u la r  ass ignments .  In the  " re g u la r  c l a s s ­
room" he was a l i t t l e  bored and f r u s t r a t e d  a f t e r  f i n i s h i n g  his  
ass igned  work q u ick ly .  His t eachers  d i d n ' t  have time to  give 
enrichment assignments and l e t  him work ahead as they  had to deal 
with th e  average and slower  s tu d e n t  as w e l l .  My c h i l d ' s  t e s t  
sco res  have averaged almost  two years  h igher  in t h i s  program than 
they were be fo re  he e n te r e d .  He has been much happier  and much 
more enthused about school s in ce  e n te r in g  the  program. Needless
to  say ,  I 'm very suppor t ive  o f  the program.

79. The program i s  d e f i n i t e l y  an a s s e t  to the  educat ional  program and 
should be con t inued .  I th in k  the program would be more r e a d i l y  
accepted by o th e r  s tuden ts  and paren ts  i f  the  name was changed.

80. There i s  always money f o r  c h i ld re n  who are  low academical ly  but  i t  
i s  always a b a t t l e  to  g e t  money f o r  those  on the  end o f  the  s c a l e .

81. This community i s  r e s i s t a n t  to  change and new id ea s .  Peer p re ssu re  
among the  t e a c h e r s ,  a school board lack ing  in  exper ience  and educa­
t i o n  i t s e l f ,  p a ren ts  o f  c h i ld re n  who d i d n ' t  g e t  in to  the  c l a s s ,  a l l  
have co n t r ib u te d  to  our  overwhelming r e s i s t a n c e  to  the o r ig i n a l  
conceptual  o rg a n iz a t io n  o f  the  program.

82. I was in such a program as t h i s  when I was in school and I s t i l l  
f e e l  t h a t  the  exper ience  was in v a lu a b le .

83. The program has made school a much more i n t e r e s t i n g  and c h a l l e n g ­
ing p lace  to  be f o r  our c h i ld .
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84. I hope the  program f o r  g i f t e d  c h i ld re n  goes beyond the  8th grade 
so t h a t  t h e r e  a re  more o p p o r tu n i t i e s  f o r  advanced lea rn in g  accord­
ing to the  s tu d e n t s ’ c a p a b i l i t i e s .

85. I am very g r a t e fu l  t o  t h i s  program because my c h i ld re n  were becom­
ing very bored with r e g u la r  classroom procedures .

86. This i s  my c h i l d ' s  t h i r d  y e a r  in  th e  program and t h i s  i s  the f i r s t  
y e a r  t h a t  I have not  had to  ge t  a f t e r  h e r  about completing a sp ec ia l  
p r o j e c t  assignment.  Her t e a c h e r  gives  them time dur ing c l a s s  to  
work on sp e c ia l  ass ignm ents ,  a l s o ,  she has used the  school l i b r a r y  
f o r  r e fe re n c e  m a te r i a l s  when needed.

87. My s t r o n g e s t  c r i t i c i s m  of  the  program i s  th e  a t t i t u d e  o f  r e g u la r  
t eachers  and th e  school a d m in i s t r a t io n  on b eh a l f  o f  r e s i s t a n c e  
toward the  program.

88. The success  o f  t h i s  program in our  middle school has been p r im a r i ly  
due to  the  p e r s o n a l i t y  and teach ing  a b i l i t y  o f  the  t e a c h e r  in 
charge.  He has organized a program which f i t s  the  needs o f  many 
s tu d e n t s .

89. I th in k  the  g i f t e d  program i s  a wonderful educa t iona l  exper ience  
t h a t  should be continued and spread  over  th e  U.S.

90. My only nega t ive  comment i s  t h a t  th e  t each e rs  o f  these  s tu d en ts  
should be b e t t e r  informed as to  what i s  happening in  the  program 
and how they can help  th e se  c h i ld re n  in  the  r e g u la r  classroom.
Each c h i ld  i s  d i f f e r e n t ,  but a g i f t e d  c h i ld  has l e a rn in g  d i f f i ­
c u l t i e s ,  such as boredom from r e p e t i t i o n  t h a t  many teac h e r s  do not 
recognize .  As these  c h i ld re n  progress  and a re  not  c ha l lenged ,  
they t u r n - o f f  on school and become problems. I would l i k e  to  see  
t h i s  a t t i t u d e  e l im in a ted .

91. The government should spend more money on g i f t e d  programs.

92. This type o f  program i s  long overdue,  i t  should be cont inued  and 
rece ive  s u f f i c i e n t  funding to  do a s i g n i f i c a n t  job  f o r  ALL s t u ­
dents  who q u a l i f y .

93. I would l i k e  to  know more about my c h i l d ' s  ind iv idua l  response to  
the  program.

94. My c h i ld  seems to  enjoy th e  c lo se  a t t e n t i o n  t h a t  the  t e a c h e r  p ro ­
vides  f o r  h e r .  She has p rogressed  f a r t h e r  than the  average ch i ld  
o f  the  same age and t h i s  could only have been made p o s s ib le  through 
t h i s  program. I t  gives  her  a chance to  expand her  mind and she can 
s t i l l  enjoy her  f r i e n d s  o f  the  same age group when she r e tu rn s  to 
r e g u la r  c l a s s .  I s i n c e r e l y  hope t h a t  th e  program i s  continued fo r  
her  sake and f o r  the  sake o f  o t h e r s .
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95. We th in k  the program i s  g r e a t .  The t e a c h e r  i s  what a t e a c h e r
should be. She does a super  job  and br ings  out th e  very b e s t  in 
our  c h i l d .  Because o f  t h i s  program we have decided to remain in 
t h i s  community.

96. The program i s  f a n t a s t i c .

97. The te a c h e r  was a f i n e  choice as a t e a c h e r  f o r  t h i s  group. She
has good ideas  f o r  th e  program.

98. Many o f  our  opin ions  regard ing  the  program a re  based on i t s  s h o r t
l i f e  and t h e r e fo r e  tend toward the  u n ce r ta in  ca tegory .

99. My c h i ld  has improved in many areas  as a r e s u l t  o f  t h i s  program
mainly in th e  area  o f  shyness and being a p e r f e c t i o n i s t .  My c h i ld
is  no longer  a f r a i d  to  t r y  something new and to  make a m is take .

100. Since t h i s  is  a new concept in  the  school system, i t  i s  very d i f ­
f i c u l t  to  e v a lu a te  the  program. Our c h i l d  i s  very e n t h u s i a s t i c  
about the  c l a s s  and the  t e a c h e r .  I f ee l  the  t e a c h e r  has some 
f a n t a s t i c  id eas .

101. I 'm very p leased  my c h i ld  has had t h i s  op p o r tu n i ty  and hope the 
program i s  continued and expanded.

102. Programs f o r  the  g i f t e d  a re  extremely importan t  to  keep a c h i ld  
from becoming bored and becoming an underach iever .  A ssoc ia t ion  
with  c h i ld re n  o f  equal a b i l i t y  i s  importan t  to  keep the  c h i ld  
from f e e l i n g  t h a t  he i s  s t r a n g e  o r  d i f f e r e n t .  I t ' s  very easy f o r  
a c h i ld  to t r y  to  be l i k e  everyone e l s e  and not  develop the  t a l ­
e n ts  t h a t  make him unique.

103. Many o f  th e  p r o je c t s  have c re a ted  a j e a lo u s  o r  envious a t t i t u d e  
among p ee rs .  Is t h e r e  some way th e se  nea t  lea rn in g  a c t i v i t i e s  
could be shared more?

104. One p o s i t i v e  a sp e c t  o f  having the  program in  our  school i s  t h a t  i t  
he lps  my c h i ld  to  f e e l  l e s s  " d i f f e r e n t "  than  he would o the rw ise .  
Gif ted  c h i ld re n  o f te n  hide  t h e i r  a b i l i t i e s  in th e  r e g u la r  classroom 
in o rd e r  to  not  appear  d i f f e r e n t .  I th ink  the  program has helped 
some ch i ld re n  to  fee l  i t  i s  good to  have sp e c ia l  a b i l i t i e s  and to  
fee l  proud o f  i t .

105. My c h i l d  enjoys t h i s  exper ience .  We a re  very happy with h is  
i n t e r e s t  and enthusiasm toward sch o o l ,  p a r t  o f  which we f ee l  i s  a 
r e s u l t  o f  t h i s  exper ience .

106. Our sp e c ia l  p r o j e c t  program i s  a s t e p  in  the  r i g h t  d i r e c t i o n .  I t  
should be expanded.
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107.

108.

109.

110 .

111.

112 .

113.

114.

115.

My daughter  has developed both i n t e l l e c t u a l l y  and s o c i a l l y  in  
t h i s  program. She is  now very e x c i ted  about school whereas in  
the  p a s t  she found i t  most bor ing .

I th in k  my c h i ld  i s  becoming a very i n t e l l i g e n t  young lady and 
th in k in g  f o r  h e r s e l f .  Her t e a c h e r  i s  a very n ice  person.

The program i s  g e t t i n g  the  kinds worked o u t .  My c h i ld  would p r e ­
f e r  going away from r e g u la r  school f o r  th e  whole day over  having 
the  program in the  same b u i ld in g .

I hope t h i s  leads  you to  work with and f o r  g i f t e d  c h i l d r e n .  They 
do need tea c h e r s  on t h e i r  s id e .

What e f f e c t  w i l l  t h i s  program have on my c h i l d ' s  permanent record  
as to a b i l i t y  in  one given area  o f  achievement?

The g i f t e d  program does not f u l f i l l  my e x p e c t a t i o n s .  There i s  
much room fo r  improvement.

My son has enjoyed t h i s  program and hopes to  con t inue  with i t  in 
the  f u tu r e .

A dm in is t ra to rs  and teac h e r s  t r e a t  g i f t e d  programs as rewards f o r  
good grades r a t h e r  than as a n e c e s s i t y  to prevent  th e  lo s s  o f  our 
most g i f t e d  and i n t e l l i g e n t  s tu d e n t s .

I am g r a t e fu l  t h a t  my son had the  o p p or tun i ty  to  be a p a r t  o f  
t h i s  program. I know he thoroughly  enjoyed i t .
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APPENDIX E

PARENT SUGGESTIONS

1. S tudents  need to  be c h a l l e n g e d ....................................................................  3

2. Prov is ions  should be made f o r  more d i v e r s i f i e d  a c t i v i t i e s  fo r
s tu d en ts  ( e . g . ,  games, d eb a te s ,  s c ience  exper im ents ,  com­
p u te r  programming, and i n v e s t i g a t i v e  a c t i v i t i e s )  ........................... 6

3. Expand th e  curr icu lum f o r  g i f t e d  s tu d en ts  to  inc lude  math,
s c ie n c e ,  a r t ,  w r i t i n g  and o th e r  c r e a t i v e  s k i l l s ,  fo re ign  
language,  computer s c ie n c e ,  s o c ia l  awareness,  a t t i t u d e s ,  
f i n e  a r t s ,  astronomy, news media ( e . g . ,  newspaper,  s e l f -  
awareness,  i n d u s t r i a l  a r t s  and value c l a r i f i c a t i o n )  ......................  18

4. The co n ten t  and assignments  should be more meaningful ...................  2

5. Provide more com pet i t ive  types o f  a c t i v i t i e s  ( e . g . ,  s p e l l i n g
bees and q u i z z e s ) ..................................................................................................  1

6. More s t r u c tu r e d  approach should be used in  c l a s s e s  .......................  4

7. Less w r i t in g  o f  r e p o r t s ...................................................................................... 1

8. Children  need more homework.............................................................................  3

9. More i n d i v i d u a l i z a t i o n  ...................................................................................... 2

10. B e t t e r  o r g a n iz a t io n  and preplanning  o f  program ................................  2

11. Program should be des igned to  meet in d iv id u a l  needs and
i n t e r e s t  .................................................................................................................... 9

12. Begin program e a r l i e r  dur ing the  y e a r  ......................................................  3

13. Make b e t t e r  use o f  community resources  ( e . g . ,  meaningful
f i e l d  t r i p s  and p r o f e s s i o n a l s ) ........................................................................ 17

14. More resource  m a te r ia l s  ...................................................................................... 1

15. Program should be expanded in to  J u n io r  High and Senior
High S c h o o l ..........................    3

16. Expand program to invo lve  a l l  grades ....................................................... 1

17. Program should be expanded in to  lower grades ..................................... 2

18. Expand program to  involve  more c h i ld re n  ..................................................  9
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19. I n i t i a t e  program again  in school d i s t r i c t  ............................................  2

20. Increase  the  amount o f  t ime spent  in c l a s s e s .........................................38

21. Incorpora te  g i f t e d  programs in home school ..........................................  6

22. A cce le ra t io n  o f  s tu d en ts  (grade sk ipp ing)  ............................................ 1

23. A cce le ra t ion  w i th in  spec ia l  s u b jec ts  ..................................................... 3

24. Smaller c l a s s e s  .....................................................................................................  2

25. Grading o f  e f f o r t .................................................................................................  1

26. B e t t e r  d i s c i p l i n e  .................................................................................................  1

27. More s tu d e n t - t e a c h e r  co n ta c t  ......................................................................  1

28. More p a r e n t - t e a c h e r  c o n ta c t  ........................................................................... 19

29. Paren ta l  involvement in the  fo rm ula t ion  o f  goals  and
o b je c t iv e s  ...............................................................................................................  5

30. Provide p a ren ts  with some form o f  progress  r e p o r t .................................. 18

31. Parents  should be b e t t e r  informed o f  program ......................................  25

32. Provide i n s e r v i c e  workshops and open house f o r  pa ren ts  . . . .  2

33. D i f f e r e n t i a t e d  s t a f f i n g  .................................................................................... 3

34. Special q u a l i f i c a t i o n s  f o r  t eachers  .........................................................  6

35. More teach e rs  f o r  the  program and a d d i t i o n a l  h e l p ...............................  6

36. Less t e a c h e r  b ia s  on choice o f  p r o j e c t s ..................................................  1

37. Teacher  should be more f l e x i b l e  ...................................................................  1

38. B e t t e r  coopera t ion  from classroom teach e r  ............................................ 4

39. B e t t e r  communication between program te a c h e r  and
classroom t e a c h e r  ..................................................................................................  6

40. B e t t e r -d e f in e d  s e l e c t i o n  procedures .........................................................  6

41. Con t inu i ty  a f t e r  i d e n t i f i c a t i o n  .................................................................. 2

42. Screen s tu d en ts  p r io r  to  f a l l ......................................................................  1

43. Less b u i ld ing  a d m i n i s t r a t o r s '  power .........................................................  3
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44. More funds a l l o c a t e d  f o r  programs ...............................................................  6

45. Attempt to  so lve  s o c ia l  problems ...............................................................  3

46. Provide t r a n s p o r t a t i o n  ...................................................................................... 2

47. Less time t r a n s p o r t i n g  s tu d e n t s  to  c e n t r a l i z e d  area ........................  3

48. Provide busing f o r  sp ec ia l  c l a s s e s  only where th e r e  a r e
too few c h i ld re n  to  w arran t  a c l a s s .......................................................... 1
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APPENDIX G

TEACHER COMMENTS

1. We do not have a smooth-func t ion ing  program. I t  e x i s t s  in  name 
only .  We have a " g re a t  books" program f o r  3rd ,  4 th ,  and 5th g ra d e r s ;  
i t  does not f i l l  t h e i r  need f o r  a c t i v e  c h a l l e n g e s .  I 'm not impressed 
by i t .  Give us a program t h a t  i s  an a c t i v e  and growing t h i n g , - - a  
l i v i n g  e n t i t y .  Give us a good s o l i d  c r i t e r i o n  f o r  judging and d i s ­
covering th ese  " g i f t e d "  ones ,  then show us how to  be f l e x i b l e  with 
them. Help us understand and work with  these  young people by g iving 
us a n e w s le t t e r  t h a t  sh a re s  th e se  ex p e r ien ce s ,  g ives  h i n t s ,  o f f e r s  
s u g g e s t io n s ,  hones t ly  e v a lu a te s  th in g s  t h a t  tu rn  s o u r ,  go wrong or  
tu rn  k ids  o f f .  A f te r  a l l ,  our  grown-up ideas  about  what these  kids 
need o r  would l i k e  a r e n ' t  what they want o r  work b e s t  w ith .

2. A program must have funds to  be s u c c e s s f u l . Our program depends on 
te a c h e r  v o lu n tee r  t ime;  i t  i s  no t  enough. When school boards w il l  
pay fo r  educat ion  f o r  a l l  s tu d e n t s  then we w i l l  be ab le  to  begin 
meeting g i f t e d  s t u d e n t s '  needs.

3. Some c h i l d r e n ,  whose sco res  (SAT) d o n ' t  q u a l i f y  them, would q u a l i fy  
i f  t e a c h e r  judgment was involved .  My c h i ld r e n  seemed to  be d i s ­
couraged by the re search  format o f  the  program.

4. I have inadequate  in form at ion  about th e  program.

5. I want some o th e r  data  o th e r  than c h i l d ' s  notebook.

6. I t  would be nea t  to  have a person who could come and help  tea ch e r s
meet th e  needs o f  t h e se  sp ec ia l  c h i ld r e n .

7. I f e e l  i t  i s  an e x c e l l e n t  program. I j u s t  do not  know how the  
c l a s s  i s  taugh t  o r  what the  kids do.

8. My s tu d e n t  has been in  the g i f t e d  program f o r  the  p a s t  y e a r .  I have 
very l i t t l e  knowledge as to  what r e a l l y  i s  going on in the  program.
There i s  no communication from h is  c l a s s  to  me so I can extend h is
a c t i v i t i e s .

9. Our program f o r  next y e a r  w i l l  be d i f f e r e n t ;  our  c h i ld re n  w i l l  have 
d e f i n i t e  s u b je c t s  as p a r t  o f  th e  program. They w i l l  not  have to  do 
work they missed by being drawn from our r e g u l a r  c l a s s e s .  This 
method i s  p r e f e r r e d  by s tu d e n ts  and tea ch e r s  involved .

10. I f i rm ly  b e l i e v e  t h a t  t h e  program here a t  our  school i s  a poor 
excuse f o r  even the  s im p le s t  program f o r  the  g i f t e d .

11. Our country  has s o re ly  neg lec ted  th e  development o f  the  b ra in  power 
o f  the f u t u r e .
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12. Our program tends  to  be a b a b y s i t t i n g  job  with g i f t e d  c h i ld r e n .
How nice!  This program is  r i d i c u l o u s .

13. Our t e a c h e r  f o r  th e  g i f t e d  i s  e x c e l l e n t .

14. We have an e x c e l l e n t  person running the  program.

15. The t e a c h e r  in our  school has done an ou t s tan d in g  job  with the  
c h i ld r e n ;  in f a c t  she has done the  b e s t  o f  a l l  t h e  te a c h e r s  who 
preceded he r .  I d i sag re e  t h a t  th e  g i f t e d  t e a c h e r  should have 
sp e c ia l  q u a l i f i c a t i o n s .

16. Classroom te ac h e r s  need e x t r a  help and m a te r ia l s  f o r  the  g i f t e d  
c h i l d r e n .  These c h i ld re n  u s u a l ly  f i n i s h  t h e i r  work e a r ly  and 
need e x t r a  lea rn in g  to  go on . . . f o r  th ese  s tu d e n t s .

17. I have mixed f e e l in g s  about  g i f t e d  educat ion e s p e c i a l l y  when th e r e  
a r e  so many kids  with  l e a rn in g  problems and lower a b i l i t y  t h a t  need 
so much e x t r a  t ime and help  (and d o n ' t  always ge t  i t ) .

18. I f e e l  our program i s  a g r e a t  success .

19. With th e  program th e  classroom work i s  l e s s  bor ing i f  the  t e a c h e r
coopera tes  and d o e s n ' t  r e q u i r e  make-up work f o r  th e  time s tu d en ts
a re  ou t  o f  the  room.

20. Since t h i s  program i s  r e l a t i v e l y  new, t h e r e  a re  many th ings  about
the  program t h a t  I have no t  formed opin ions  on y e t .  My ch i ld re n
a re  young so I d o n ' t  see  a l o t  o f  advanced th ings  on t h e i r  own y e t .

21. I have had 3 s tu d e n ts  involved in AIC, a l l  have not  been i n t e r e s t e d  
in going to  the  c l a s s .  Our i n - b u i ld in g  program appears more i n t e r ­
e s t i n g  to  th e  s tu d e n t s .

22. I would l i k e  t o  see  pa ren ts  and t each e rs  involved  more.

23. I 'm not so sure  t h a t  using th e  SAT in  choosing kids f o r  th e  program 
i s  an a p p ro p r ia t e  t o o l .

24. I fee l  c l o s e r  c o n ta c t  between the  c e n t r a l i z e d  program and i n d i ­
vidual  schools  would be h e l p f u l .  The e v a lu a t io n  a t  the  end was not 
too b e n e f i c i a l .

25. Good idea  and needs to  expand.

26. My s tu d e n ts  were e x c i t e d  and r e a l l y  enjoyed th e  c l a s s e s .  This i s  
a g r e a t  program. I wish I could send more than  2 s tu d e n t s .

27. The g i f t e d  program t e a c h e r  should c o n ta c t  t e a c h e r s ,  i f  s tuden ts  
a r e  having d i f f i c u l t i e s  concerning ad ju s tm en t ,  behav io r ,  i n t e r e s t ,  
o r  completing assignments .



193

28. Have a t e a c h e r s '  v i s i t a t i o n  day where t eachers  can go see ch i ld re n  
a t  work.

29. Some p a r t i c i p a n t s  need some counse l ing  or  time with sp ec ia l  t e ac h ­
e r s .  Children  can be a c c e l e r a t e d  and a l so  have many problems of  
t h e i r  own. Special t e a c h e r s  should be t r a in e d  enough to  spo t  
these  c h i ld re n  and o f f e r  help  and encouragement when needed.
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APPENDIX H

TEACHER SUGGESTIONS

1. Expand curr icu lum to inc lude  reading and re sea rch  ............................. 1

2. Look a t  program as a p a r t  o f  t o t a l  cu r r icu lum ,  not  as an
"ex t ra "  ........................................................................................................................  3

3. Develop a curr icu lum o u t l i n e  ......................................................................... 1

4. Permit s tu d en ts  to  help design the  course o f  s tudy ........................  2

5. Coordinat ion between classroom a c t i v i t i e s  and g i f t e d
program ( e . g . ,  long-range g o a l s ,  p r o j e c t s ,  p lans)  . . . . . . .  7

6. Less w r i t t e n  r e p o r t s ..........................................................................................  1

7. B e t t e r  choice o f  a c t i v i t i e s  .................................... .   2

8. More d e p a r tm e n ta l iz a t io n  in s p e c i f i c  b u i ld in g s  r a t h e r  than
removal from r e g u la r  b u i ld in g  .......................................................................  3

9. Fewer hobby- l ike  a c t i v i t i e s  ............................................................................. 1

10. Make sugges t ions  to classroom te a c h e r  on how to  meet the
needs of  the  g i f t e d  c h i ld re n  in the  c l a s s r o o m .................................... 1

11. I n se rv ice  f o r  classroom tea ch e r s  on o b je c t iv e s  o f  the
p r o g r a m ............................................................................................................................. 10

12. More i n d i v i d u a l i z a t i o n  ...................................................................................... 2

13. Provide  m a te r ia l s  to use in  r e g u l a r  classroom ..................................... 1

14. Less r e p e t i t i o n  o f  c l a s s  p r o je c t s  ...............................................................  2

15. Provide f o r  more s e l f - e x p r e s s i o n  ...............................................................  1

16. Provide a f u l l - t i m e  te a c h e r  f o r  the  g i f t e d  .........................................  1

17. More s t a f f  team te a c h in g /e x t r a  s t a f f  ......................................................  1

18. Building a d m in i s t r a to r s  should not  be in  charge o f  g i f t e d
c l a s s e s  o r  programs .............................................................................................. 2

19. C e r t i f i e d  t e a c h e r s ,  not  p a r a p ro fe s s io n a l s  unless  they a re
used to a s s i s t  th e  t e a c h e r .................................................................................14

20. U t i l i z e  community resources  ............................................................................  2

195



196

21. Involve more teach e rs  and pa ren ts  ................................................................  2

22. B e t t e r  communication between g i f t e d  program te ach e r  and
classroom te a c h e r  ..................................................................................................  20

23. B e t t e r  communication between g i f t e d  program te a c h e r  and
paren ts  ........................................................................................................................  2

24. Release time f o r  classroom te a c h e r  f o r  v i s i t a t i o n  to
observe g i f t e d  program ..................................................................................... 3

25. Provide t e a c h e r  with some form o f  progress  r e p o r t  ............................. 6

26. Program in each b u i l d i n g .................................................................................. 5

27. Do not take  c h i ld  out  o f  r e g u la r  c l a s s r o o m .......................................... 1

28. Require s tu d en ts  to do r e g u l a r  classroom work .....................................  1

29. Student  ev a lu a t io n  o f  program ......................................................................... 1

30. Expand the amount o f  t ime s tu d en ts  spend in  sp ec ia l  c l a s s e s  . . 9

31. Special c l a s s e s  should be held dur ing  r e g u l a r  school hours . . 1

32. Expand f a c i l i t i e s  ...................................................................................................  4

33. Expand program to inc lude  more s t u d e n t s ,  i n c l u s i v e  o f  
c r e a t i v e  s tu d e n t s ,  and give some c o n s id e ra t io n  o f
classroom te a c h e r  choice ................................................................................  20

34. Expand program to inc lude  a l l  grades  .......................................................  1

35. Improve educa t iona l  o p p o r tu n i t i e s  f o r  a l l  s tu d en ts  ........................  1

36. Provide a c c e l e r a t i o n  c l a s s e s  f o r  g i f t e d  s tu d e n ts  in each
s u b je c t  a r e a ........................................................................................................... 2

37. Use school lunch time and recess  t ime f o r  independent
p r o je c t s  .................................................................................................................... 1

38. Expand program in to  high s c h o o l ....................................................................  1

39. B e t t e r  o rg a n iz a t io n  ............................................................................................... 1

40. Make p rov is ions  f o r  m inor i ty  s tu d e n t  involvement without
i n s u l t  ........................................................................................................................  3

41. Coordinate e x i s t i n g  program with o th e r s  in c o u n t y / s t a t e  . . . .  2
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42. Have s t a t e  g u id e l in e s  to  provide  f o r  i d e n t i f i e d  s tu d en ts
who may move from one school d i s t r i c t  t o  a n o t h e r ...........................  1

43. I n i t i a t e  programs o f  t h i s  kind in  o th e r  school d i s t r i c t s  . . .  2

44. B e t t e r  def ined  s e l e c t i o n  procedures ( e . g . ,  more g u i d e l i n e s ,
sp ec ia l  t e s t i n g )  ..................................................................................................  3

45. G rea te r  weight  should be given to  t e a c h e r  recommendation
than to  t e s t  scores  in s e l e c t i o n  o f  s t u d e n t s ....................................  1

46. Once i d e n t i f i e d ,  s tu d e n t  should be picked up a c t i v e l y
sooner  ......................................................................................................................... 1

47. Limit s tu d e n t  p a r t i c i p a t i o n  to  1 y e a r  so o th e r  s tuden ts
can p a r t i c i p a t e  .......................................................................................................  2

48. SAT sco res  may no t  be a p p ro p r i a t e  as an i d e n t i f i c a t i o n
d e v i c e ........................................................................................................................   1

49. More a p t i t u d e  t e s t i n g  ..........................................................................................  1
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