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ABSTRACT

A STUDY OF THE MOTIVATION OF SCHOOL TEACHERS 
IN PENAL INSTITUTIONS

By

George M. Ca lve r t  

Background

Teachers in Michigan penal i n s t i t u t i o n s  work in a r a t h e r  unusual 

s i t u a t i o n :  t h e i r  s tu d en ts  may be v o l a t i l e  in n a tu re ,  t h e i r  r o le  in the

i n s t i t u t i o n  i s  subord ina te  to  th e  s e c u r i t y  a sp e c t  o f  the  i n s t i t u t i o n  and 

t h e i r  curr icu lum has been r i g i d l y  s tan d a rd ized  to  accommodate the demands 

o f  the  penal system. Despite  th e se  c i rcum stances ,  the  Michigan Depart­

ment o f  Correc t ions  has been able  to  mainta in  adequate s t a f f i n g  to meet 

the  educa t iona l  needs o f  the  system. The purpose o f  t h i s  s tudy i s  to  

i n v e s t i g a t e  the reasons ,  both personal  and p r o f e s s i o n a l ,  t h a t  teachers  

mainta in  t h e i r  p o s i t i o n s  with the  Michigan Department o f  Correc t ions  and 

a l so  the f a c t o r s  which may in f lu en c e  them to  e x e r t  e f f o r t  beyond the 

minimum r e q u i s i t e  to main ta in  t h i s  p o s i t i o n .

Methodology

All n i n e t y - f i v e  teachers  employed in the academic schools  o f  

Michigan p r isons  were quer ied  concerning the  e f f e c t  o f  p o s s ib le  motiva­

t io n a l  f a c t o r s  upon t h e i r  employment. N ine ty - th ree  percen t  o f  the 

t e a c h e r s ,  o u t s id e  o f  Marquette Branch P r iso n ,  responded to  the  q u es t io n ­

n a i r e .  Responses were analyzed using means, s tandard  d e v ia t i o n s ,  cross
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tabs  and chi squared t a b l e s .

Findings

Teachers do not fee l  they hold t h e i r  p o s i t io n s  simply because they 

have no o th e r  op t ion  but  r a t h e r  because they choose to  teach in  p r iso n s .  

They fee l  they a re  an e l i t e  group and they p lace  g r e a t  value on the  

p r a c t i c a l  b e n e f i t s  o f  t h e i r  p o s i t i o n .  They choose to  a s s o c i a t e  them­

se lves  with  pub l ic  educat ion r a t h e r  than with the  cr iminal  j u s t i c e  system.

The ir  primary goal on the job i s  teaching  t h e i r  su b je c t  a rea  with 

goals  o f  teaching  f o r  s tu d e n t  change, improving the  education system, 

c o n t r o l l i n g  t h e i r  c lassrooms,  e x h i b i t i n g  t h e i r  s k i l l s  and ob ta in ing  re c ­

og n i t io n  f o r  t h e i r  e f f o r t s .  L i t t l e  d i f f e r e n c e  between teachers  was a s ­

so c ia te d  with v a r i a t io n s  in  s e c u r i t y  o f  the i n s t i t u t i o n s ,  age group of  

s tuden ts  o r  demographics o f  th e  t e a c h e r s .  Teachers who were perm it ted  

to  develop t h e i r  own courses d i f f e r e d  from those  who teach  s tandard ized  

courses in t h a t  the  former p lace  g r e a t e r  emphasis on teaching f o r  s t u ­

dent change. All groups o f  tea c h e r s  fee l  they can ob ta in  success  in 

t h e i r  jobs  and would accep t  the  p o s i t io n  again given the  oppor tun i ty  to 

s t a r t  over .
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CHAPTER I

INTRODUCTION

O f f i c i a l l y ,  i n d iv id u a l s  are  confined to penal i n s t i t u t i o n s  in 

Michigan f o r  v i o l a t i n g  one o r  severa l  o f  the  laws o f  the  S t a t e .  In 

r e a l i t y ,  th e r e  are  two reasons  f o r  con f in ing  an in d iv id u a l  in a c o r r e c ­

t io n a l  f a c i l i t y ;  e i t h e r  he has committed an o f fen se  and s o c ie ty  wishes 

to punish him, o r  he has committed an o f fense  and s o c ie ty  i s  a f r a i d  o f  

him. In e i t h e r  case ,  he has been found g u i l t y  o f  committing an a c t  

which s o c ie ty  w i l l  not t o l e r a t e .  Some in d iv id u a l s  who a re  confined  in 

Michigan penal i n s t i t u t i o n s  have simply made a mistake and a re  con ten t  

to  pay the consequences while they await  t h e i r  r e tu rn  to  s o c i e t y ,  where 

they hope to  spend the r e s t  o f  t h e i r  l i v e s  as normal,  p roduc t ive  c i t i ­

zens. Others a re  b i t t e r  toward s o c ie ty  and t h e i r  p o s i t i o n  in s o c ie ty ;  

t h i s  b i t t e r n e s s  may become a m ot iva t ional  fo rce  permeating t h e i r  a c t i o n s .

Discuss ions  concerning penal i n s t i t u t i o n s  and c o r re c t io n s  systems 

tend to  focus on th e  r e h a b i l i t a t i v e  e f f o r t s  o f  those  systems;  however, 

the primary func t ion  o f  c o r r e c t io n s  i s  not  the  r e h a b i l i t a t i o n  o f  o f ­

fen d e rs ,  but r a t h e r  the  punishment o f  c r im in a l s .  Pr isons  were not  e s ­

t a b l i s h e d  to  " r e h a b i l i t a t e "  in d iv id u a l s  bu t  to  punish "wrongdoers" or  

p r o t e c t  s o c ie ty  from them fo r  a t ime. R e h a b i l i t a t i o n  o r  t r e a tm e n t ,  by 

the na tu re  o f  the  c o r re c t io n s  system, i s  r e l e g a t e d  to  a secondary func­

t i o n  o f  a penal i n s t i t u t i o n .  Treatment i s  not only t o l e r a t e d  bu t  en­

couraged, as long as i t  i s  kept in p e r sp e c t iv e  with  the  primary custody 

e f f o r t s  of  t h a t  i n s t i t u t i o n .
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Since teach ing  in the academic school o f  a penal i n s t i t u t i o n  i s  

a t rea tm en t  fu nc t ion  o f  t h a t  i n s t i t u t i o n ,  t e ach e rs  who work in those 

academic schools  serve  a secondary func t ion  w i th in  th e  Department of  

C or rec t ions .  By p o l i c y ,  teach ing  i s  only a secondary func t ion  o f  i n d i ­

v idua ls  who a re  employed as t eachers  w i th in  th e  Department o f  Correc­

t i o n s ;  the  primary func t ion  o f  each employee i s  custody.  Teachers ,  

along with  o th e r  t re a tm e n t  pe rsonne l ,  a re  f i rm ly  entrenched on the 

bottom o f  t h e i r  c o r r e c t io n  i n s t i t u t i o n ' s  h ie ra rch y .

In o rd e r  to  provide educat ional  s e rv ice s  to  inmates in  Michigan 

penal i n s t i t u t i o n s ,  the  Department o f  Correc t ions  has h i re d  c e r t i f i e d  

teachers  to  work in  the  academic schools  o f  the  var ious  penal i n s t i t u ­

t io n s  throughout Michigan. Despite  the type o f  s tu d e n t s  th e  Department 

o f  Correc t ions  m a in ta in s ,  the  b i t t e r  na tu re  o f  some o f  th ese  i n d i v i d ­

u a ls  and the  secondary s t a t u s  o f  the teach ing  p o s i t i o n  w i th in  the 

c o r r e c t io n s  h ie r a rc h y ,  the  Michigan Department o f  Cor rec t ions  has been 

success fu l  in a t t r a c t i n g  and main ta in ing  teachers  to f u l f i l l  the 

s t a f f i n g  needs o f  the var ious  i n s t i t u t i o n a l  academic schoo ls .

Purpose

The purpose o f  t h i s  study i s  to  i n v e s t i g a t e  the  r e a so n s ,  both 

personal  and p r o f e s s i o n a l , t h a t  teachers  main ta in  t h e i r  p o s i t i o n s  with 

the  Michigan Department o f  C o r rec t io n s ,  and a l s o  the f a c t o r s  which may 

in f luence  them to e x e r t  e f f o r t  beyond th e  minimum r e q u i s i t e  to  main­

t a i n  t h i s  p o s i t i o n .

Conceptual framework

This re sea rch  i s  based upon the  premise t h a t  th e re  i s  a d u a l i t y

in employment-related m ot iva t ion ;  the f i r s t  s e t  o f  f a c t o r s  a f f e c t i n g
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m otiva t ion  in the  work force  i s  “p a r t i c i p a t i o n "  f a c t o r s ,  which d e t e r ­

mine the  amount o f  freedom an ind iv idua l  i s  w i l l i n g  to  r e l in q u i s h  to  

an o rg a n iz a t io n .  "Product ion" f a c t o r s  a f f e c t  the  amount o f  e f f o r t  an 

ind iv idua l  i s  w i l l i n g  to expend beyond the  minimum r e q u i s i t e  to  f u l f i l l  

h i s  co n t ra c tu a l  o b l ig a t io n s  (March and S im on)J

In o rd e r  f o r  an o rg an iz a t io n  to  mainta in  a s t a b l e  workforce , the 

p a r t i c i p a t i o n  motivators  must be s u f f i c i e n t  to  balance the  freedom the 

employee r e l in q u i s h e s  in o rde r  to  m ainta in  h i s  employment. This b a l ­

ance i s  descr ibed  by March and Simon:

The inducem ents-con tr ibu t ions  balance has two major 
components: the perceived  d e s i r a b i l i t y  of  leaving
the o rg an iz a t io n  and the  u t i l i t y  o f  a l t e r n a t i v e s  
foregone in  o rd e r  to s ta y  in the  o r g a n i z a t i o n . 2

While a low tu rnover  r a t e  among tea c h e r s  in the  academic schools 

o f  Michigan penal i n s t i t u t i o n s  would seem to i n d i c a t e  a p o s i t i v e  b a l ­

ance between p a r t i c i p a t i o n  f a c t o r s  and freedom re l in q u i s h e d  by the 

te ac h e r s ;  t h i s  low turnover  r a t e  may a l so  i n d i c a t e  t h a t  the  teachers  

perce ive  t h e i r  a l t e r n a t i v e s  as being l im i te d  to  remaining in t h e i r  

c u r r e n t  p o s i t i o n  o r  leaving  the teach ing  p ro fes s ion  a l t o g e t h e r .  Thus, 

d e f a u l t  becomes a m otiva t ion  to p a r t i c i p a t e  in the o rg a n iz a t io n .

P o r te r  and Lawler (1968)** e s t a b l i s h e d  the  fo llowing c r i t e r i o n  

fo r  a reward to  become a m ot iva to r  to  produce: An ind iv idua l  must

perce ive  h i s  e f f o r t s  as leading  to  accomplishment which w i l l  lead  to

^James March and Herbert  Simon, O rg an iz a t io n s , (New York: John 
Wiley and Sons I n c . ) ,  p. 83.

2Ib id .

^Layman P o r te r  and Edward Lawler I I I ,  Managerial A t t i tu d e s  and 
Performance, (New York: Richard D. Irwin I n c . ,  1968), p. 165.
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the obtainment  o f  the reward. The reward must r e l a t e  to both accom­

pl ishment and s a t i s f a c t i o n  before  i t  can be a con t inu ing  m o t iva to r  to  

produce. In i t s  b a s ic  form the P o r te r  and Lawler Model looks l i k e  the 

following:

E f f o r t  + A b i l i t y  = Accomplishment ------ Reward -------- S a t i s f a c t i o n

For the  purpose of  t h i s  s tudy ,  reward and success  w i l l  be used 

in terchangeably  to  mean whatever the  in d iv id u a l  t each e r  perce ives  as 

worth working f o r  o r  t ry in g  to  achieve on h is  jo b .  This d e f i n i t i o n  i s  

in agreement with Frederick Herzberg, who a s s o c i a t e s  worker s a t i s f a c ­

t i o n  and "a f e e l i n g  t h a t  you have ach ieved ."

From the Por ter -Lawler  Model we can e x t r a p o l a t e  the  following 

c o n c lu s io n s :4

Because o f  the  exper iences  o f  an ind iv idua l  throughout h is  ca ­

r e e r ,  a p o t e n t i a l  reward may se rve  as a product ion f a c t o r  a t  one s tage  

o f  h is  p ro fess iona l  development and lose  i t s  m ot iva t iona l  p o t e n t i a l  a t  

another  s t a g e ,  i f  the  reward i s  no longer  perce ived  by the ind iv idua l  

as r e l a t i n g  to  e f f o r t  o r  s a t i s f a c t i o n .

A reward may be a production f a c t o r  to  one group o f  employees 

and not to ano ther  group i f  the e f f o r t  r e q u i s i t e  f o r  accomplishment 

v a r ie s  among the  groups o r  i f  pe rcep t ion  o f  t h a t  e f f o r t  v a r i e s .  The 

s t r e n g th  o f  any reward as a m ot iva to r  i s  dependent upon the  pe rcep t ion  

o f  the in d iv id u a l .

In o rde r  to  i n v e s t i g a t e  the  p o s s ib le  product ion  f a c t o r s  a f f e c t ­

ing t e ach e r  mot iva t ion  in  Michigan penal i n s t i t u t i o n s ,  i t  i s  necessary

4 I b i d . , 165.
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to  no t  only determine what the t eachers  perce ive  as  being s a t i s f y i n g  

bu t  a l s o  t h e i r  pe rcep t ion  o f  the  r e l a t i o n s h i p  between e f f o r t  and 

reward; and reward and s a t i s f a c t i o n .  The i n v e s t i g a t i o n  must cons ide r  

the  exper ience o f  the  t e a ch e r  and the type o f  i n s t i t u t i o n  in which he 

i s  employed.

Review o f  the l i t e r a t u r e

L i t e r a t u r e  w i l l  be reviewed from two areas  f o r  t h i s  r e sea rch :  

the f i r s t  a rea  w i l l  be l i t e r a t u r e  r e l a t i n g  to  general m o t iva t iona l  

theo ry ,  p a r t i c u l a r l y  as i t  p e r t a in s  to the  two f a c t o r s  o f  m ot iva t ion .  

The second a rea  dea ls  with m ot iva t iona l  f a c t o r s  as they r e l a t e  s p e c i f i ­

c a l l y  to  the teach ing  p ro fe s s io n .

Much c u r r e n t  r esearch  concerning employee m ot iva t ion  revolves
C

around H erzberg 's  "Motivat ion Hygiene Theory" (1966). The b a s i s  of  

t h i s  theory  i s  t h a t  hygiene f a c t o r s  c o n t r ib u t e  to  d i s s a t i s f a c t i o n  by 

t h e i r  absence,  but do not  r e l a t e  to  s a t i s f a c t i o n  when they a re  p re sen t  

in the  p lace  o f  employment. Conversely, m ot iva t ion  f a c t o r s  w i l l  con­

t r i b u t e  to  s a t i s f a c t i o n  when p r e s e n t ,  bu t  do not  a f f e c t  d i s s a t i s f a c ­

t i o n  when absen t  from the  p lace  o f  employment. The oppos i te  o f  s a t i s ­

f a c t i o n  i s  not d i s s a t i s f a c t i o n  but r a t h e r ,  n o n - s a t i s f a c t i o n ;  l i k ew ise ,  

the  oppos i te  o f  d i s s a t i s f a c t i o n  i s  not s a t i s f a c t i o n ,  but r a t h e r ,  not  

d i s s a t i s f a c t i o n .

Much o f  th e  c r i t i c i s m  o f  Herzberg 's  theory c en te r s  around h is  

methodology. C r i t i c s  contend t h a t  the theory i s  methodbound; r e p l i ­

c a t io n  i s  p o s s ib le  only when the  s to r y  technique used by Herzb-. rg i s

^F. Herzberg, Work and the Nature of  Man, (New York: World
Publ ish ing  Company, 1966), pp. 71-91.
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followed.  When any o th e r  survey method i s  employed f o r  the s tu d y ,  the 

r e s u l t s  obta ined  a re  a t  va r iance  with Herzberg 's  and tend to  somewhat 

negate  h i s  f in d in g s  (Soliman, 1980) .6

Chang a s so c ia ted  Herzberg 's  hygiene f a c t o r s  to  lower leve l  needs 

descr ibed  in "Maslow's Hierarchy o f  Needs" and m ot iva t ion  f a c t o r s  with
7

Maslow's h igher  leve l  needs (1977). These h igher  leve l  needs o f
Q

Maslow have a l so  been a s so c ia te d  with i n t r i n s i c  rewards (Slocum, 1977).

While d isagreement with  Herzberg 's  theory i s  ev iden t  throughout 

m ot iva t ional  l i t e r a t u r e ,  one f a c t  remains c l e a r :  m otiva t ion  to p a r t i c ­

ip a t e  and m ot iva t ion  to  produce a re  two d i s t i n c t  e n t i t i e s ,  dependent 

upon the  i n d iv id u a l ;  how he perce ives  h is  surroundings and h im se l f ;  

his  needs development and h is  locus o f  c o n t r o l .

With t h i s  mult i  p i e x i t y  o f  f a c t o r s  a f f e c t i n g  the m otiva t ion  o f  an 

i n d i v i d u a l ,  one f a c t o r  seems in n a te  in mankind; t h a t  being a f f i l i a t i o n
g

(Chang). A f f i l i a t i o n  i s  p o s i t i v e l y  a s so c ia t e d  with  p r e s t i g e  of  the 

group, the e x t e n t  to  which group goals  a re  shared by the  members, the 

frequency o f  i n t e r a c t i o n  w i th in  the  group and s a t i s f a c t i o n  o f  i n d iv id ­

ual needs by the  group. A nega t ive  r e l a t i o n s h i p  has been found between 

a f f i l i a t i o n  and compet i t ion w i th in  the  group (March and S i m o n ) . ^

^H. M. Soliman, "Motivation-Hygiene Theory o f  Job A t t i t u d e , "  
Journal o f  Applied Psychology, 54, pp. 452-61.

7Kae H. Chang, Motivat ional  Theories  and P r a c t i c e s , (Columbus, 
Ohio: Grid I n c . ,  1977),  p. 80.

O
J .  W. Slocum, "Motivat ion in Managerial Leve ls ,"  Journal  o f  

Applied Psychology, 1971, 55, pp. 312-16.

^Chang, p.  80.

^March and Simon, p. 163.
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Motivat ion as i t  r e l a t e s  s p e c i f i c a l l y  to  members o f  the  teaching 

p ro fe s s io n  was the s u b je c t  o f  a s tudy conducted by Masling and S te rn  

( 1 9 6 6 ) . ^  The study involved in te rv iew ing  a s e l e c t  group o f  teachers  

in  the  Syracuse, New York pu b l ic  schools  to  i d e n t i f y  "unconscious" 

m ot iva t iona l  f a c to r s  in f lu en c in g  tea ch e r s  w i th in  the  school system.

The f a c t o r s  were reduced to  a q u e s t io n n a i r e  which was adminis tered  to 

the  general teach ing  popula t ion  w i th in  a l l  Syracuse publ ic  schools .

The ten  f a c to r s  which were i d e n t i f i e d  and def ined  a re  l i s t e d  below.

1. " P r a c t i c a l " :  Teachers a r e  motivated by instrumenta l
values  suc.i as s a l a r y ,  hours ,  vaca t ion  t ime,  e t c .

2. " S t a t u s - s t r i v i n g " :  Teachers a r e  motivated by the  
p r e s t i g e  a s so c ia t ed  with the  p o s i t i o n .

3. "Nur turan t" :  Teachers a re  motivated by a d e s i r e  fo r
s tu d e n t  a f f e c t i o n .

4. "Nondirect ive":  Teachers a re  motivated by a d e s i r e  to
teach s tu d en ts  to  be independent.

5.  " C r i t i c a l " :  Teachers a r e  mot ivated by a d e s i r e  to
reform and improve t h e i r  p ro fe s s io n .

6. "P re -a d u l t  f i x a t i o n " :  Teachers a re  mot ivated by a d e s i r e  
to  a s s o c i a t e  with young people .

7. "Orderly": Teachers a re  motivated by a d e s i r e  to  codify
and re g u la te  behavior .

8. "Dependent": Teachers a re  motivated  by a d e s i r e  to 
p lace  t h e i r  r e l i a n c e  on o th e r  in d iv id u a l s  such as a 
school a d m in i s t r a to r .

9.  " E x h i b i t i o n i s t " :  Teachers a re  motivated  by a d e s i r e
f o r  a t t e n t i o n .  A d e s i r e  to  e x h i b i t  t h e i r  s k i l l s .

10. "Dominant": Teachers a re  motivated by a d e s i r e  to
demonstrate  t h e i r  s u p e r i o r i t y  and a u t h o r i t y .

11Joseph Masling and George S t e r n ,  The Pedagogical S ig n i f ic a n c e  
o f  Unconscious Factors  in Career  Motivation f o r  Teache rs , Comparative 
Research P r o j e c t ,  1966.
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12Dan L o r t ie  r e p o r te d  on a study conducted in the  e a r l y  1970's 

which used a s i m i l a r  approach it. methodology fo r  s tudying t e ach e r  mo­

t i v a t i o n  to  t h a t  used by Masling and S te rn .  "The Five Town Study" 

used an in te rv iew  technique u t i l i z i n g  open ended ques t ions  to  ob ta in  

information  concerning m ot iva t iona l  f a c t o r s  a f f e c t i n g  pub l ic  school

t e a c h e r s .  The q u es t io n n a i r e  developed from t h i s  study was used in  the
13"Dade County F lo r id a  Study."  From these  s tu d ie s  L o r t i e  developed 

the  following s e t  o f  f a c t o r s  which he divided i n to  th re e  p a r t s :  

" E x t r in s ic  rewards" a re  r e l a t e d  to  p a r t i c i p a t i o n  f a c t o r s ,  "psychic 

rewards" a re  r e l a t e d  to  production f a c to r s  and f i n a l l y  he r e f e r r e d  to  

" a n c i l l a r y  rewards" which he f e l t  r e l a t e d  to  n e i t h e r  product ion  nor 

p a r t i c i p a t i o n  f a c t o r s .

E x t r in s i c  Rewards:

a .  Sa lary
b. Respect from o the rs
c.  Chance to  in f luence

Psychic Rewards:

a .  Chance to  s tudy ,  read and plan fo r  c l a s s
b. D i s c ip l in e  and classroom management
c .  Knowing I have reached s tu d en ts  and they  have learned
d.  Chance to  a s s o c i a t e  with o th e r  teachers

A n c i l l a ry  Rewards:

a .  S e cu r i ty  o f  income
b. Time (esp .  summer) f o r  t r a v e l  e t c .
c .  Freedom from competi t ion and r i v a l r y
d. Appropria teness  f o r  people l i k e  me

L o r t ie  a l s o  found t h a t  t eachers  var ied  in m ot iva t iona l  e f f e c t s  o f  r e ­

wards because o f  d i f f e r e n c e s  in sex and exper ience .

12Dan C. L o r t i e ,  School teacher :  A Soc io log ica l  S tudy ,
(U n ive rs i ty  o f  Chicago P ress ,  1975).

13I b i d . ,  p. 123.
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In summary, as March and Simon sugges t ,  th e re  are  two types  of  

f a c t o r s  which a f f e c t  o n e ' s  w i l l in g n ess  to  p roduc t ive ly  p a r t i c i p a t e  in 

an o rg a n iz a t io n ;  they dichotomized them in to  production f a c t o r s  and 

p a r t i c i p a t i o n  f a c t o r s .  The former keep an ind iv idua l  merely a f f i l i a t e d  

with the o rg a n iz a t io n  and the  l a t t e r  compel t h a t  ind iv idua l  to  produce 

beyond the  minimum r e q u i s i t e  to  mainta in  h is  a f f i l i a t i o n .  This d i c h o t ­

omy i s  c l a r i f i e d  by P o r te r  and Lawler,  who suggest  the d e f i n i t i o n  of  

product ion f a c t o r s  does not  l i e  with  the  o rg an iz a t io n  per  s e ,  but 

r a t h e r  with the  i n d i v i d u a l ,  who develops h is  own behavior  according 

to  h is  percep t ion  o f  e f f o r t  and reward and the  r e l a t i o n s h i p  between 

the  two. In o th e r  words, while  we recognize the  e x te n t  o f  the  f a c to r s  

which a f f e c t  m o t iv a t io n ,  in o rde r  to  understand behavior  in an o rg a n i ­

z a t io n  we have to  understand the  assessment  of  the  f a c t o r s  as they 

a f f e c t  ind iv idua l  behavior .

The i n t e r e s t  i s  in  understanding the  behavior  o f  te ac h e r s  who 

work in a very unusual educat ional  environment,  p r i s o n s ,  where, as we 

see  i t ,  th e  t r a d i t i o n a l  teach ing  rewards a r e  not  a v a i l a b l e  and where 

educat ion i s  su b se rv ie n t  to  cus tody.  The purpose i s  to i n v e s t i g a t e  

the reasons ,  both personal  and p r o f e s s i o n a l ,  t h a t  teachers  mainta in  

t h e i r  p o s i t io n s  with  th e  Michigan Department o f  Correc t ions  and a l so  

the f a c t o r s  which may in f luence  them to e x e r t  e f f o r t  beyond the  min i­

mum r e q u i s i t e  to  main ta in  t h i s  p o s i t i o n .

Exploratory  ques t ions

In o rd e r  to  complete t h i s  i n v e s t i g a t i o n ,  i t  w i l l  be necessary  

to  answer the fo llowing q u e s t io n s :
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I. What a re  the  p a r t i c i p a t i o n  f a c to r s  a f f e c t i n g  teachers  
in the  academic schools  o f  Michigan penal i n s t i t u t i o n s ?

a .  Do teachers  in Michigan penal i n s t i t u t i o n s  main ta in
t h e i r  employment because they fee l  they have no o th e r  
opt ion?

b. How do the  t eachers  in Michigan penal i n s t i t u t i o n s  
view the p r a c t i c a l  b e n e f i t s  o f  t h e i r  p o s i t io n ?

c.  Do teachers  in academic schools  o f  Michigan penal 
i n s t i t u t i o n s  enjoy t h e i r  a f f i l i a t i o n  with the  cr iminal 
j u s t i c e  system?

1. Do they  a s s o c i a t e  t h e i r  p o s i t io n  with the "Macho" 
image?

2. Do they  cons ide r  themselves an e l i t e  group?

3. Do they a s s o c i a t e  more p r e s t i g e  to  cr iminal
j u s t i c e  p o s i t i o n s  than to p o s i t io n s  in pub l ic  
education?

I I .  What a re  the  product ion  f a c t o r s  a f f e c t i n g  academic school 
teachers  in Michigan penal i n s t i t u t i o n s ?

a. Do they a s s o c i a t e  success  with co g n i t iv e  lea rn in g  by 
t h e i r  s tuden ts?

b. Do they a s s o c i a t e  success  with s tu d en t  change?

c.  Do they d e s i r e  to  demonstrate t h e i r  pedagogical
s k i l l s ?

d. Do they  d e s i r e  to  e x e r t  con tro l  over  o th e r s?

e.  Do they seek advancement to  a h igher  p o s i t i o n  wi th in  
the  c o r r e c t i o n ' s  h ie ra rchy?

f .  Do they seek reco g n i t io n  from o th e r s  w i th in  the  p r ison?

g. Do they seek to  improve th e  educat ional  system with in
t h e i r  i n s t i t u t i o n  and /o r  w i th in  the Department of  
Correc t ions?

I I I .  Do teachers  in  academic schools  o f  Michigan penal i n s t i t u ­
t io n s  pe rce ive  t h e i r  product ion  f a c t o r s  as v i a b le  in
t h e i r  c u r re n t  s i t u a t i o n .

IV. How do the  fo l lowing r e l a t e  to  both p a r t i c i p a t i o n  and
product ion  f a c t o r s  f o r  tea c h e r s  in Michigan penal i n ­
s t i t u t i o n s :
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a.  Sex of the  teache r
b. Experience o f  the teach e r
c. Subjec t  a rea  taught
d. Age o f  the  s tu d en t
e.  Sex o f  the  s tu d en t
f .  S e cu r i ty  level  o f  the  i n s t i t u t i o n
g. S a t i s f a c t i o n  o f  the  t e a c h e r  with h is  p o s i t io n

V. Would the  t eachers  in  the  academic schools  o f  Michigan penal
i n s t i t u t i o n s  accep t  the  p o s i t i o n  again  i f  given ano ther
chance to  s t a r t  over?

Descr ip t ion  o f  the  system

The Michigan Department o f  Correc t ions  mainta ins  t h i r t e e n  p r i s o n s ,  

th re e  recep t ion  cen te r s  and eleven minimum s e c u r i t y  camps. In aggregate  

they employ over  f ive - thousand  s t a f f  and house over  twelve thousand 

convic ted f e lo n s .  The inmate popula t ion  o f  Michigan p r i s o n s ,  while 

heav i ly  rep resen ted  by urban m i n o r i t i e s ,  does r e f l e c t  the  demographics 

o f  the  s t a t e ,  in  t h a t  t h e r e  a re  inmates from a l l  a r e a s ,  a l l  r a c e s ,  most 

socio-economic backgrounds and both sexes ,  however,  not  in p ropor t ion  

to  the  s o c ie ty  as a whole. While the  average age o f  an inmate i s  

tw en ty - f ive  y e a r s ,  ages range from teenage r  to  s e p t ig e n e r i a n .  They 

a re  se rv ing  time f o r  crimes ranging from w r i t i n g  bad checks o r  breaking 

and e n te r in g  to  rape and murder with sentences  ranging from a few 

months to  m u l t ip le  l i v e s ;  the  average sen tence  i s  under  f iv e  y e a r s .

Some r e s id e n t s  e n t e r  p r iso n  not knowing how to  read o r  w r i t e  while  

o th e r s  a re  co l leg e  graduates  who have he ld  re sp o n s ib le  p o s i t io n s  in  

t h e i r  r e sp e c t iv e  communities.

The Department o f  C orrec t ions  a t tempts  to  seg rega te  in d iv id u a ls  

i n c a rc e ra te d  in p r iso n  by t h e i r  sex ,  age,  amount o f  s e c u r i t y  requ ired  

f o r  the  ind iv idua l  and, when p o s s i b l e ,  by the  programming o r  t rea tm en t  

needed. The various i n s t i t u t i o n s  a re  designed and s t a f f e d  f o r  a
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p a r t i c u l a r  type o f  c l i e n t e l e ;  one pr ison  i s  used s t r i c t l y  fo r  female 

inmates w ithout  regard  f o r  s e c u r i t y  level  and age; a l l  o th e r  pr isons  

and camps a re  f o r  male o f fenders  only .  The male i n s t i t u t i o n s  a r e  d i ­

vided in to  th re e  groups according to  the  s e c u r i t y  needed by the  i n d i ­

v idua l :  the  f i r s t  group a re  minimum s e c u r i t y  p r isons  which mainta in

inmates with  low a s s a u l t i v e  r i s k s  who a re  no t  considered a t h r e a t  to 

a t tem pt  t o  escape from p r i i o n  ( a l l  camps a r e  c l a s s i f i e d  minimum secu­

r i t y ) .  The second group, medium s e c u r i t y  p r i s o n s ,  mainta in  in d iv id u ­

a l s  with a h igher  a s s a u l t i v e  r i s k  who a re  considered more l i k e l y  to 

a t tem pt  an escape than do minimum s e c u r i t y  i n s t i t u t i o n s .  The l a s t  

group o f  i n s t i t u t i o n s  a re  maximum s e c u r i t y  i n s t i t u t i o n s ;  with the  ex­

cep t ion  o f  a few tech n ica l  d i f f e r e n c e s  c lo se  custody and maximum secu­

r i t y  i n s t i t u t i o n s  are  th e  same, in  t h i s  paper they w i l l  be cons idered  

to g e th e r  in the ca tegory  o f  maximum s e c u r i t y .  These i n s t i t u t i o n s  house 

the  most a s s a u l t i v e  and /o r  the  most l i k e l y  to  escape o f  a l l  r e s id e n t s  

in Michigan p r i s o n s .  When an ind iv idua l  in a minimum o r  medium secu­

r i t y  i n s t i t u t i o n  commits a major misconduct he may be placed in to  a 

h igher  s e c u r i t y  p r ison  as a consequence. Some i n s t i t u t i o n s  house 

r e s id e n t s  under the  age o f  tw en ty - f iv e ,  o th e r s  house those  over  twenty- 

f iv e  y e a r s  and s t i l l  o the rs  mainta in  only those  between twenty-one and 

t h i r t y  y e a r s  o f  age. This s eg reg a t io n  o f  r e s id e n t s  i s  des igned to  

f a c i l i t a t e  both con tro l  and t rea tm en t  e f f o r t s .  While the  idea  o f  

s eg reg a t io n  i s  programmatical ly  s o l i d ,  the  hab i tua l  over-crowding o f  

the system prevents  f u l l  implementat ion.  Inmates must be p laced where 

the re  i s  room f o r  them, r e g a rd le s s  o f  o th e r  c o n s id e ra t i o n s ,  t h i s  p a t ­

t e rn  o f  placement,  where th e re  i s  room, may upse t  the  p a t t e r n s  o f  the
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var ious  i n s t i t u t i o n s .

Education w i th in  the  System

While the  s e c u r i t y  of  r e s id e n t s  i s  the  primary func t ion  o f  a l l  

c o r r e c t io n a l  i n s t i t u t i o n s ,  r e h a b i l i t a t i o n  o r  t rea tm en t  e f f o r t s  a re  en­

couraged and even f o s t e r e d  as long as they do not i n t e r f e r e  with  the  

primary c u s to d ia l  f u n c t io n s .  P a r t  o f  the  t rea tm en t  program in  a l l  

i n s t i t u t i o n s  and in  many o f  th e  camps i s  an educat ion  program which 

emphasizes b a s ic  r ead in g ,  G. E. 0. p rep a ra t io n  and vocat ional  t r a i n i n g .

The secondary na tu re  o f  educat ion  w i th in  the  Michigan Department 

o f  C orrec t ions  a f f e c t s  both the  s t r u c t u r e  and func t ion  o f  the  educa­

t io n a l  program w i th in  Michigan penal i n s t i t u t i o n s .  Custody r e s t r i c ­

t i o n s  determine who w i l l  a t t e n d  c l a s s e s ,  when c l a s s e s  w i l l  be held 

and when a s tu d en t  w i l l  be pu l led  ou t  o f  c l a s se s  e i t h e r  to  a t ten d  

o th e r  f u n c t io n s ,  to  be d i s c i p l i n e d ,  to  go to c o u r t ,  o r  to  be t r a n s ­

f e r r e d  to  ano the r  i n s t i t u t i o n .  All o f  these  ac t io n s  can t r a n s p i r e  

with no p r i o r  warning to  e i t h e r  the  s tu d en t  o r  the  t e ac h e r .  The edu­

c a t io n  program and th e  teac h e r s  o p e ra t io n  w i th in  t h a t  program a re  

forced to  adapt  to  the  mandates o f  cus tody.  They must make accommo­

d a t io n s  f o r  the  s tu d e n t  who i s  gone f o r  a day, a week, o r  even severa l  

months. The t r a n s i t o r y  s tu d e n t  o r  the  i n t e r m i t t e n t  s tu d e n t  i s  not the 

ex cep t io n ,  as in  pub l ic  s ch o o l ,  but  the  r u l e ;  few s tu d en ts  a re  a b le  to 

complete t h e i r  educat ion  with  no i n t e r r u p t i o n s .  Because o f  th ese  con­

s t a n t  i n t e r r u p t i o n s  in  programming, the  Michigan Department o f  Cor­

r e c t io n s  has been compelled to  develop a s ta n d a rd iz e d ,  open-ended 

curr icu lum f o r  a l l  schools  throughout the c o r r e c t io n a l  network. The 

system adopted by th e  academic schools  i s  a competency-based system
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u t i l i z i n g  s tanda rd ized  modules and r e fe ren ce  m a te r ia l s  fo r  each course 

taugh t  in any o f  the schools .

The u l t im a te  goal of  the  high school program i s  a G. E. D. c e r ­

t i f i c a t e  and a vocat ional  t r a d e .  The G. E. 0.  was implemented in l i e u  

o f  th e  high school diploma because the average sentence  being served 

in p r ison  i s  approximately th re e  y e a r s ,  too s h o r t  a t ime period fo r  

completion o f  a high school program.

The teachers

The Michigan Department o f  Correc t ions  employs approximately 

n i n e t y - f i v e  f u l l - t i m e  academic school t eachers  in  the  var ious  i n s t i t u ­

t io n s  and camps throughout  the  S t a t e .  (A demographic breakdown o f  the  

teach ing  s t a f f  w i l l  be suppl ied  in  c h ap te r  3 under  S e lec t io n  o f  a 

Study Group). While the  academic achievement o f  t each e rs  in the t o t a l  

system was u n a v a i lab le ,  the t eachers  employed a t  the  S ta t e  Pr ison o f  

Southern Michigan, the l a r g e s t  i n s t i t u t i o n  in Michigan, w i l l  be used 

as an example, ( i t  i s  f e l t  t h a t  the  te a ch e r s  a t  the  S t a t e  P r ison  do 

not vary measurably from the  norm w i th in  the  system).  Over tw o- th i rd s  

o f  the  teachers  have a t  l e a s t  a m aster  o f  a r t s  degree ,  with several  

having a masters  degree plus  t h i r t y  a d d i t io n a l  hours .  As in  o th e r  

school systems o f  Michigan, a d d i t io n a l  remunerat ion i s  a l l o t t e d  to 

t eachers  who achieve a masters  degree and s t i l l  more f o r  a masters  

plus t h i r t y  hours.  All t eachers  employed in  the  academic schools  a re  

c e r t i f i e d  to teach in  the  S t a t e .

Teachers ,  l i k e  a l l  o th e r  employees working on the grounds o f  a 

Michigan penal i n s t i t u t i o n  a re  requ i red  to follow c e r t a i n  a d m in is t r a ­

t i v e  procedures ,  many o f  which a re  p e c u l i a r  to  penal i n s t i t u t i o n s .
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When they accep t  t h e t r  p o s i t io n  teachers  a re  o r i e n te d  to  the  po l icy  

t h a t  in the  event  they become hostages while in  t h e i r  work s t a t i o n s ,  

they w i l l  not  be ransomed by the c i v i l i a n  a u t h o r i t i e s  nor w i l l  the  

Michigan Department o f  Correct ions  acquiesce  to  any demands o f  the  

r e s i d e n t s  in exchange fo r  the  employee's s a f e t y .  Teachers a re  requ ired  

to  account  f o r  t h e i r  t ime on the job by "punching" a t ime c lock when 

they e n t e r  the  i n s t i t u t i o n  and when they leave the  i n s t i t u t i o n .  They 

are  no t  perm it ted  to  p lace  any personal phone c a l l s  from i n s t i t u t i o n a l  

phones in s id e  the i n s t i t u t i o n ;  o f ten  c a l l s  from o u ts id e  the i n s t i t u ­

t i o n  to  a t e a c h e r  in s id e  a re  refused  by the  o p e ra to r  i f  she deems the 

c a l l  to  be personal in n a tu re .  All c a l l s  made from i n s t i t u t i o n a l  

phones by employees a re  s u b je c t  t o  monitoring by the o p e ra to r .  Any 

person e n te r in g  a medium o r  maximum s e c u r i t y  i n s t i t u t i o n  i s  s u b je c t  

to be searched ,  both t h e i r  person and anyth ing they may be c a r ry in g .  

Reading m a te r ia l s  such as newspapers,  magazines and books which a re  

not d i r e c t l y  r e l a t e d  to  t h e i r  su b je c t  m a t te r  a re  not  pe rm it ted  to  be 

c a r r i e d  through the  ga te  i n to  the p r i so n .  A comparison o f  the  p o s i ­

t io n  o f  tea ch e r s  in pub l ic  schools  may serve to  exp la in  the  var iance  

o f  the  s t a t u s  o f  p r ison  school t eachers  and t h e i r  c o u n te rp a r t s  in a 

pub l ic  school system (See Appendix A : l ) .  As can be seen ,  the  Correc­

t io n s  School t each e r  i s  on the  per iphery  o f  th e  o rg a n iz a t io n a l  ch a r t  

not  in  the  c en te r  as a re  publ ic  school t e a c h e r s .

In g e n e ra l ,  custody personnel in the  var ious  i n s t i t u t i o n s  view 

tea ch e r s  as naive in d iv id u a l s  to be t o l e r a t e d  r a t h e r  than as p ro fe s ­

s iona l  co-workers to  be a ided .  The following in c id e n t s  i l l u s t r a t e  

t h i s  po in t :
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A teach e r  allowed h is  inmate a ide  to  borrow a th re e  hole punch 

to  take to  h is  c e l l  and prepare  some papers needed fo r  the  a i d e ' s  

c o l leg e  notebook. An o f f i c e r  obviously f e l t  t h a t  the  a id e  was s t e a l i n g  

the  punch and wrote a d i s c i p l i n a r y  r e p o r t  on him. When the  t each e r  

went to  the l i e u t e n a n t  to  exp la in  the  s i t u a t i o n ,  the  t e a ch e r  was i n ­

formed t h a t  " i t  i s  people l i k e  you who a re  naive enough to  b e l iev e  an 

inmate can be t r u s t e d  with s t a t e  p roper ty  in t h e i r  c e l l s ,  who cause 

inmates to  ge t  in to  t r o u b l e . "  The teacher  was led to  b e l iev e  t h a t  he 

could blame h im se lf  fo r  the  d i f f i c u l t y  the  inmate was having. The 

d i s c i p l i n a r y  r e p o r t  was l a t e r  dismissed because,  in r e a l i t y ,  no regu­

l a t i o n  had been broken; however, the  l i e u t e n a n t  had l e t  th e  teach e r  

know t h a t  he was considered na ive .

The school a d m in i s t r a to r s  in one o f  the  pr ison  schools  had pur­

chased a number of  r e fe ren ce  books to be used as a resource  l i b r a r y  

fo r  the t eachers  in the  academic and vocational  schools  of  t h a t  pa r ­

t i c u l a r  i n s t i t u t i o n .  There was some q u e s t io n ,  a t  the t ime,  on the p a r t  

o f  the  pr ison  a d m in i s t r a t io n  concerning the  n e c e s s i ty  o f  such a r e ­

source l i b r a r y .  Responding to  ques t ions  o f  one of  the  i n v e s t i g a t o r s  

in the  m a t t e r ,  one te a c h e r  s t a t e d ,  "We a re  p r o fe s s io n a l s  and must keep 

up with the l a t e s t  innovat ions  in  our p ro fe s s io n .  Most pub l ic  schools 

provide re fe ren ce  m a te r ia l s  f o r  t h e i r  t e a c h e r s . "  The i n v e s t i g a t o r  

responded,  "You a re  not  p r o f e s s i o n a l s ,  i f  you were p r o fe s s io n a l s  you 

would not be working h e re ."

A re se a rc h e r  was v i s i t i n g  one of the  Michigan p r isons  to  d i s ­

t r i b u t e  a q u e s t io n n a i r e  to  the  t eachers  o f  t h a t  i n s t i t u t i o n .  Before 

going to the  school the r e se a r c h e r  reported  to  the  super in tenden t  o f
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the  i n s t i t u t i o n  to  inform him of  h is  i n t e n t io n s  and to  rece ive  a formal 

sanc t ion  upon h i s  v i s i t .  A f te r  meeting with the su p e r in ten d en t  the 

r e sea rc h e r  was t o l d  to  cont inue with  h is  p r o j e c t ;  whereupon the 

su per in tenden t  c a l l e d  the  p r in c ip a l  o f  the  school and to ld  him t h a t  

someone from c e n t ra l  o f f i c e  was on h i s  way to th e  school so he should 

in su re  t h a t  h i s  t eachers  were no t  cooking t h e i r  b r e a k fa s t  in the 

t e a c h e r s '  lounge. While t h i s  a t t i t u d e  toward te a ch e r s  i s  not o f te n  

d isp layed  in such an audacious manner i t  i s  i n d i c a t i v e  o f  what teachers  

view as an under lying f e e l i n g  among the  h i e r a r c h i e s  o f  many c o r re c ­

t i o n a l  f a c i l i t i e s .

These anecdotes  may no t  prove t h a t  the a d m in i s t r a t io n  o r  cu s to ­

d ia l  personnel do not  accep t  tea ch e r s  as fe l low  p r o f e s s i o n a l s ,  but 

they seem to  convey to  tea c h e r s  a f e e l i n g  t h a t  they a re  not f u l l y  

accepted in to  the  mainstream o f  the  c o r r e c t io n a l  community. The 

r e a l i z a t i o n  o f  t h e i r  secondary p o s i t i o n  i s  conveyed to  t each e rs  through 

t h e i r  s tu d e n t s .  Unlike t h e i r  co u n te rp a r t s  in pub l ic  s ch o o ls ,  who a re  

recognized by the  s tu d en ts  throughout  th e  s c h o o ls ,  t ea c h e r s  in i n s t i ­

t u t i o n a l  schools  a re  no t  even known by t h e i r  own s tu d e n t s .  I t  i s  not 

uncommon f o r  a t each e r  to  ask a s tu d en t  who h i s  mathematics i n s t r u c t o r  

i s  and have him re p ly  the  t e a c h e r  in  room f i f t e e n  o r  some o th e r  number, 

r a t h e r  than by the  name o f  th e  t e a c h e r .  This anonymity i s  not confined 

to any one school w i th in  the  Department o f  C o r rec t io n s .  A t e ac h e r  in 

one school may ask a s tu d en t  who h is  t e a c h e r  was in h is  previous  

school w i th in  th e  system and the  s tu d e n t  w i l l  i n e v i t a b ly  not  remember 

o r  did not  know. This i s  in  c o n t r a s t  to the  c u s to d ia l  o f f i c i a l s  who 

a re  well known to  the r e s i d e n t s .
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The s tuden ts

While a few o f  the  s tu d en ts  a t t e n d in g  i n s t i t u t i o n a l  schools  may 

have been s tu d en ts  a t  th e  time o f  t h e i r  i n c a r c e r a t i o n ,  thus  t h e i r  edu­

c a t io n  was i n t e r r u p t e d  only because they  were s e n t  to  p r i s o n ,  most were 

school dropouts  before  t h e i r  i n c a r c e r a t i o n .  Some lack  only a few 

c r e d i t  hours f o r  completion o f  t h e i r  high school diploma while o the rs  

have never  advanced p a s t  the  f i r s t  grade l e v e l .  Some were involved in 

spec ia l  educat ion  programs o f  t h e i r  local  schools  while  o th e r s  were 

involved in advanced academic t r a in i n g  in high school .  The former may 

spend t h e i r  e n t i r e  sentence t ry in g  to  le a rn  to  read while the  l a t t e r  

may spend only a minimum amount o f  t ime in the  p r i so n  schools  before  

acqu i r ing  a G. E. D. and p rog ress ing  in to  a j u n i o r  co l l e g e  program.

One th ing  a l l  s tuden ts  have in common i s  t h a t  they have a l l  r e ­

l inqu ished  some degree  o f  freedom o f  movement to  be confined f o r  a 

time in an i n s t i t u t i o n .  This loss  o f  freedom m an ife s t s  i t s e l f  in 

myriad ways. Many a re  seeing  t h e i r  f a m i l ie s  d i s i n t e g r a t e  and are  

thwar ted in t h e i r  e f f o r t s  to  p reserve  t h e i r  homes, o the rs  a r e  t ry in g  

to  gain t h e i r  freedom from pr ison  through the cou r ts  and must depend 

upon the  e f f o r t s  o f  o th e r s  who, in  r e a l i t y ,  a r e  not  concerned person­

a l l y  about the  welfare  of  the  inmate. They dream o f  freedom and o f  

r e tu rn in g  to  a cormunity which may be seeking ways to  keep them from 

r e tu rn in g .  Amid a l l  t h i s  chaos in an i n d i v i d u a l ' s  l i f e  a t e a ch e r  is 

expected to  motivate  the  s tu d en t  to  lea rn  such e s o t e r i c  n e c e s s i t i e s  

as :  sen tence  s t r u c t u r e ,  phonics ,  o r  square  r o o t s ,  us ing a s tan d a rd ­

ized  module system o f  i n s t r u c t i o n .

Because o f  the  v o l a t i l e  na tu re  o f  some o f  the  s tu d e n t s ,  a 

t e a c h e r  must be cau t ious  and t a c t f u l  in h is  d ea l in g  with each
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i n d iv id u a l .  He must be ab le  to  d isce rn  whether  the s tu d en t  i s  s t a r in g  

ou t  the  window in an e f f o r t  to  so lve  a deep-sea ted  personal  problem o r  

because he has f in i s h e d  an assignment  and does not  have the  s e l f -  

conf idence to  ask the  teache r  f o r  a s s i s t a n c e .  A t e a ch e r  must w r i te  

r e p o r t s  on s tu d e n t s ;  r e p o r t s  which may a f f e c t  the  p o s s i b i l i t y  o f  the  

s tu d e n t  rece iv in g  a p a ro le .  In w r i t in g  these  r e p o r t s  he must be mind­

ful o f  h i s  p ro fe s s io n a l  r e s p o n s i b i l i t y  to  be honest  and s t r a i g h t ­

forward, while  keeping in mind t h a t  the s tu d en t  may be an extremely 

v o l a t i l e  ind iv idua l  who w i l l  see  the r e p o r t  and w i l l  remain in the 

school i f  pa ro le  i s  denied.

Teachers in i n s t i t u t i o n a l  schools  work an e i g h t  hour day and a 

twelve month y e a r .  They a r e  not  expected to  take  work home with them 

in the  evening nor  a re  they  expected to  spend t h e i r  evening prepar ing  

lessons  f o r  the  fo l lowing day. They rece ive  the  same s ick  leave and 

b e n e f i t s  as do o th e r  c i v i l  s e rv i c e  employees and t h e i r  vaca t ion  time 

i s  based upon lo n g ev i ty .  Remuneration f o r  t each e rs  in p r iso n  school 

i s  comparable with  t h e i r  pu b l ic  school c o u n te rp a r t s  in Michigan, pa r ­

t i c u l a r l y  when the  d i f f e r e n c e  in the  school y e a r  i s  taken in to  con­

s i d e r a t i o n .

Methodology

The p o s s ib l e  p roduct ion  and p a r t i c i p a t i o n  f a c t o r s  which were 

incorpora ted  in to  the  e x p lo ra to ry  ques t ions  were gleaned from th re e  

sources :  F i r s t ,  a review of  the  l i t e r a t u r e  on m o t iv a t io n ,  in p a r t i c u ­

l a r  the  s tu d i e s  o f  Masling and S te rn ,  and those  repo r ted  by L o r t i e  

concerning t e ac h e r  m o t iva t ion .  The second source was informal i n t e r ­

views with te ac h e r s  working in the  academic schools  o f  a l l  th re e
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d iv i s io n s  o f  the  S t a t e  Pr ison  o f  Southern Michigan (minimum, medium, 

and c lo se  cus tody) .  The t h i r d  source  was informal conversa t ions  and 

obse rva t ions  o f  the t each e rs  who work a t  the  S t a t e  Pr ison  o f  Southern 

Michigan. These o b s e rv a t io n s ,  conducted by the  r e s e a r c h e r ,  covered a 

span o f  th r e e  yea rs  and included a l l  th re e  d iv i s io n s  o f  the  p r i so n ,  

with  a c t i v i t i e s  observed ranging from soc ia l  g a th e r in g s ,  lunch hours ,  

s t a f f  meet ings ,  "bul l  s e s s i o n s , "  and classroom teach ing .

A f te r  the  p o s s ib le  product ion and p a r t i c i p a t i o n  f a c t o r s  were 

i d e n t i f i e d ,  a q u e s t io n n a i r e  was developed to  de termine how each o f  

these  p o s s ib le  f a c t o r s  i s  perceived by the t each e rs  involved.  The 

o r ig in a l  ins t rument  developed to measure p o s s ib le  p roduct ion  and p a r ­

t i c i p a t i o n  f a c t o r s  was a r a t h e r  comprehensive q u e s t io n n a i r e  c o n s i s t in g  

o f  one-hundred and twenty s ta tem en ts  to  be r a t e d  according  to  the 

degree o f  agreement /d isagreement ,  by the t e a c h e r ,  us ing a L ik e r t  type 

s c a l e .  This q u e s t io n n a i r e  con ta ined  numerous r e p e t i t i o n s  as  a check 

on r e l i a b i l i t y .  I t  became obvious ,  a f t e r  checking with some members 

o f  the  academic school s t a f f ,  t h a t  t h i s  ins t rument  needed to  be modi­

f i e d  and shor tened .  With the  a id  o f  these  s t a f f  members redundancy 

in the  q ues t ions  was e l im in a ted  and a new ins t rument  developed.  This 

q u e s t io n n a i r e  was shown to  a c o n s u l t a n t  from the  O ff ice  o f  Research 

Consu l ta t ion  in the M. S. II. College o f  Education,  where more sug­

ges t io n s  led  to f u r t h e r  m od if ica t ions  in format.  Addit ional  im­

provements were forthcoming from d iscu s s io n s  with my conmittee  c h a i r ­

man, committee members, f e l low  p r iso n  school employees, th e  D irec to r  

o f  Education f o r  the  Michigan Department of  Correc t ions  and a research  

a n a ly s t  from the  Department o f  C orrec t ions  Program Bureau.
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The f in a l  q u e s t io n n a i r e  c o n s i s t s  o f  four  p a r t s ,  the  f i r s t  being 

a personal in formation  s e c t io n  which w i l l  be used to  ob ta in  informa­

t io n  needed to  answer ques t ion  number four .  The second, t h i r d  and 

fou r th  p a r t s  c o n s i s t  o f  twenty s ta tem en ts  regard ing  teach ing  in 

p r ison  schoo ls ,  each o f  these  s ta tem en ts  i s  followed by from one to 

seven sub-s ta tements  which a re  to  be ra ted  by the  t eachers  using a 

L ik e r t  type s ca le  to i n d i c a t e  degree o f  agreement/disagreement with 

the  sub-s ta tem en t .  The f i r s t  nine o f  th ese  s ta tem en ts  deal with pa r ­

t i c i p a t i o n  f a c t o r s ,  the  next  ten with product ion  f a c t o r s  and the l a s t  

ques t ion  dea ls  with whether  the  t e a ch e r  would accept  h is  c u r re n t  p o s i ­

t i o n  i f  he were given the  oppor tun i ty  to  begin aga in .  This ques t ion  

i s  used to  determine degree o f  s a t i s f a c t i o n  o r  d i s s a t i s f a c t i o n  the 

teach e r  has in h is  p o s i t i o n .

Because o f  the  d e n s i ty  o f  t eachers  c l u s t e r e d  in the  p r isons  in 

Jackson,  Michigan and Io n ia ,  Michigan a r e a s ,  the  r e se a rc h e r  w i l l  pe r­

sona l ly  ad m in is te r  the  instrument to  a l l  academic school teachers  in 

these  a r e a s .  Teachers s c a t t e r e d  throughout  th e  remainder o f  the S ta te  

wil l  rece ive  t h e i r  q u e s t io n n a i r e  from th e  a d m in i s t r a to r  o f  t h e i r  pa r ­

t i c u l a r  school.  These q u e s t io n n a i re s  w i l l  be accompanied by a cover 

l e t t e r  exp la in ing  the  re sea rch  and guaran tee ing  the  c o n f i d e n t i a l i t y  

o f  ind iv idua l  responses  to the  q u e s t io n n a i r e .  A s e l f - a d d re s se d  stamped 

envelope w i l l  a l so  accompany the  q u e s t io n n a i r e  so t h a t  each instrument  

can be s e n t  d i r e c t l y  to  th e  r e s e a r c h e r ,  avoiding p o s s ib le  compromise 

o f  the  r e s u l t s  by in te rm edia ry  i n d i v i d u a l s .  Follow-up w i l l  be via  

l e t t e r  to the  i n s t i t u t i o n  and personal phone c a l l s  to  teachers  in i n ­

s t i t u t i o n s  where response i s  p a r t i c u l a r l y  slow. I f  add i t iona l
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follow-up i s  deemed necessa ry ,  a personal  v i s i t  by the  r e se a r c h e r  w il l  

be performed. This method should guarantee  a r e tu rn  o f  a t  l e a s t  80% 

o f  a l l  t e a c h e r s .

S e lec t io n  o f  the  s tudy group

The study group i s  composed o f  a l l  t e a ch e r s  who are  c e r t i f i e d  

to  teach  in Michigan and are  c u r r e n t l y  teach ing  in a classroom o f  an 

academic school o f  any o f  the  penal i n s t i t u t i o n s  operated  by the  

Michigan Department o f  C or rec t ions .  C e r t i f i e d  teachers  who serve  as 

t e a c h e r ' s  a i d e s ,  vocat ional  t e a c h e r s ,  school co u n se lo rs ,  o r  adminis­

t r a t o r s  a re  not  included in t h i s  s tudy .

While a l l  t e ach e rs  a re  c l a s s i f i e d  employees o f  Michigan Civil  

Serv ice  and rece ive  the same amount o f  compensation in accordance with 

t h e i r  exper ience  and educa t ion ,  the  cond i t ions  under which they pe r ­

form t h e i r  d u t i e s  vary g r e a t l y  among f a c i l i t i e s .  I n s t i t u t i o n s  vary in 

t h e i r  phys ica l  appearance,  the  type o f  s tu d en t  they house ( th e  age of  

the s tu d e n t ,  sex o f  the s tu d e n t ,  v o l a t i l e  na tu re  o f  the s tu d e n t ,  e t c . ) .  

This va r iance  may a f f e c t  the  p r o b a b i l i t y  o f  success  in reach ing  a s t u ­

d e n t ,  thus th e  m ot iva t ional  e f f e c t  o f  var ious  product ion f a c t o r s .  The 

r e l a t i o n s h i p  among the  d iv e r se  teach ing  s e t t i n g s  and the mot iva t ional  

e f f e c t  o f  product ion and p a r t i c i p a t i o n  f a c t o r s  w i l l  be cons idered  

in t h i s  s tudy.

S ig n i f i c a n c e

While numerous f a c t o r s  e n t e r  i n t o  the  e f f e c t i v e n e s s  o f  an aca­

demic program, inc lud ing  the  program i t s e l f ,  the  f a c i l i t i e s ,  th e  s t u ­

d e n t s ,  the  community, e t c . ;  one o f  th e  most s i g n i f i c a n t  c o n t r ib u to r s
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to an e f f e c t i v e  program i s  the q u a l i t y  and m ot iva t ion  o f  the i n d iv id ­

ual te ac h e r .  I t  i s  impera t ive  to  those involved in educat ional  pro­

g ra m in g  in penal i n s t i t u t i o n s  to  determine the  f a c t o r s  which a t t r a c t  

q u a l i f i e d  teac h e r s  to  l e s s  than d e s i r a b l e  surroundings  and what makes 

them e x e r t  e f f o r t  once they a re  r e c r u i t e d .  A h igh ly  t a l e n t e d  t each e r  

may lo se  h i s  e f f e c t iv e n e s s  i f  he i s  not  motivated to  perform beyond 

minimum s tanda rds .

Summary

The i n t e r e s t  is  in  i n v e s t i g a t i n g  the  m ot iva t ion  o f  teachers  

working in a very unusual educat ional  environment,  Michigan penal i n ­

s t i t u t i o n s ,  where they serve  a secondary f u n c t io n ,  being subord ina te  

to the  custody needs o f  the  i n s t i t u t i o n s .  To accomplish t h i s  study 

i t  i s  necessary  to  i s o l a t e  the  f a c t o r s  which may cause the  t e ach e r  to  

r e l in q u i s h  a degree o f  freedom to  th e  Department o f  Correc t ions  and to 

e x e r t  the  e f f o r t  r e q u i s i t e  to mainta in  t h i s  a s s o c i a t i o n  with the  d e p a r t ­

ment ( p a r t i c i p a t i o n  f a c t o r s ) .  These p a r t i c i p a t i o n  f a c t o r s  a re  d i s t i n c t  

from a second group o f  m o t iv a to rs (p ro d u c t io n  f a c t o r s )  which e f f e c t  the 

e f f o r t  an in d iv id u a l  t e a c h e r  i s  w i l l i n g  to  e x e r t  beyond the  minimum 

r e q u i s i t e  to  mainta in  h i s  p o s i t i o n .  In o rde r  f o r  a p o s s ib le  produc­

t i o n  f a c t o r  to  a c t u a l l y  be a product ion m o t iva to r  the  f a c t o r  must r e ­

q u i re  e f f o r t  on th e  p a r t  o f  the  in d iv id u a l  to  ach ieve ;  i t  must be con­

s id e red  ach iev ab le ,  and i t  must be d e s i r a b l e .  Once t h i s  group of  

p o t e n t i a l  product ion  m ot iva to rs  i s  i s o l a t e d  the  t a sk  w i l l  be to  de­

termine i f  they  meet the  c r i t e r i o n  o f  a product ion  m o t iv a to r .  Both 

p a r t i c i p a t i o n  and product ion  f a c t o r s  f o r  t eachers  w i l l  be explored 

using a survey to  inc lude  a l l  t e ac h e r s  in academic classrooms w i th in
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the  Michigan Department o f  C or rec t ions .



CHAPTER I I

REVIEW OF THE LITERATURE

L i t e r a t u r e  was reviewed in  th r e e  a r e a s :  the  f i r s t  dea ls  with

l i t e r a t u r e  as i t  a p p l i e s  to  m o t iv a t io n ,  p a r t i c u l a r l y  as i t  r e l a t e s  to  

the two f a c t o r  theory  o f  m ot iva t ion .  The second area  dea ls  with l i t ­

e r a t u r e  as i t  ap p l ie s  to  the  teach ing  p ro fe s s io n  in p a r t i c u l a r .  The

t h i r d  concerns p r iso n  educat ion  and p o s s ib l e  rewards o f  p r iso n  te a c h e r s .

The two f a c t o r  theory  o f  m ot iva t ion  suggested  by March and Simon 

a s s e r t s  t h a t  the  f a c to r s  which compel an in d iv id u a l  t o  seek and main­

t a i n  a f f i l i a t i o n  with an o rg a n iza t io n  a re  d i s t i n c t  from the  in f luences

which cause an ind iv idua l  to  e x e r t  e f f o r t  beyond the  minimum r e q u i s i t e  

to  mainta in  t h a t  a f f i l i a t i o n . ^  The a f f i l i a t i o n  m ot iva to rs  were 

labe led  p a r t i c i p a t i o n  f a c t o r s  and were desc r ibed  in terms o f  a balance 

between inducements and c o n t r ib u t io n s :

Increases  in the  balance o f  inducement u t i l i t i e s  
over  c o n t r ib u t io n  u t i l i t i e s  dec rease  the  p ropensi ty  
o f  an ind iv idua l  p a r t i c i p a n t  to  leave the  o rg an iza ­
t i o n ,  whereas decreases  in  the  balance have the 
oppos i te  e f f e c t . 2

Motivat ion to  e x e r t  e f f o r t  o r  as March and Simon labe l  i t  "motivat ion 

to produce" i s  l e s s  concre te  than p a r t i c i p a t i o n  f a c t o r s  and involves  

such ideas  as employee pe rcep t ion  o f  the  s i t u a t i o n :

^March and Simon, p. 93.

2I b i d . ,  p. 93.

25
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. . .  we may conclude t h a t  high s a t i s f a c t i o n ,  per  
s e ,  i s  not  a p a r t i c u l a r l y  good p r e d i c t o r  o f  high 
p roduc t ion ,  nor does i t  f a c i l i t a t e  p roduct ion  in  a 
causal sense .  Motivation to produce stems from a
p re se n t  o r  a n t i c i p a t e d  s t a t e  o f  d i s c o n t e n t  and pe r ­
cep t ion  o f  a d i r e c t  connection between ind iv idua l  
product ion  and a new s t a t e  o f  s a t i s f a c t i o n . 3

Katz am pl i f ied  t h i s  two f a c t o r  idea  by d esc r ib in g  the  d i s t i n c t i o n  

between th e  f a c t o r s  and the varying e f f e c t  each may have on the  i n d i ­

vidual and on the  o r g a n i z a t i o n . 4 The f i r s t  f a c t o r s  were labe led

“system rewards" which correspond to  p a r t i c i p a t i o n  f a c t o r s ;  these  r e ­

wards accrue  to  in d iv id u a l s  simply because they a r e  members o f  the  o r ­

g an iz a t io n  and inc lude  such f a c to r s  as f r i n g e  b e n e f i t s ,  c o s t  o f  l i v i n g  

wage in c r e a s e s ,  job s e c u r i t y  and p le a s a n t  working c o n d i t io n s .  Rewards 

adm in is te red  f o r  ind iv idua l  e f f o r t  and performance a re  the  second s e t  

o f  f a c t o r s ;  these  correspond to p roduct ion  f a c t o r s  and inc lude  such 

items as p iece  r a t e  i n c e n t i v e s ,  promotion fo r  ou t s tan d in g  work and 

sp ec ia l  r e co g n i t io n  f o r  d i f f e r e n t i a l  c o n t r ib u t io n  to  o rg a n iza t io n a l  

f u n c t io n in g .  Katz descr ibed  the  l im i t i n g  g u id e l in e s  f o r  each of  these  

two f a c t o r s  in  the  following manner:

Though the  e f f e c t s  o f  system rewards a re  to  main­
t a i n  the  leve l  o f  p ro d u c t iv i t y  not  much above the 
minimum requ i red  to  s tay  in the  system th e r e  s t i l l  
may be l a rg e  d i f f e r e n c e s  between systems with r e ­
sp e c t  to  the  q u a n t i ty  and q u a l i t y  o f  product ion as 
a fu n c t io n  o f  system rewards. An o rg a n iz a t io n  with 
s u b s t a n t i a l l y  b e t t e r  wage r a t e s  and f r i n g e  b e n e f i t s  
than i t s  compet i tors  may be ab le  to  s e t  h igher  
l e v e l s  o f  performance as a minimal requirement f o r  
i t s  workers than the  o th e r  f irms and s t i l l  hold i t s

"*Ibid.,  p. 51.

4Daniel Katz, "Motivational  Basis o f  Organ iza t iona l  Behavior ,"  
Organ iza t iona l  Behavior Readings and Cases , Ed. Theodore T. H erber t ,  
(New"York: MacMillan Publ ish ing  C o . ) ,  p. 131. (Reprinted from
Behavior Sc ience ,  Vol. 9,  1964).
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employees, in  o th e r  words, system rewards can be 
r e l a t e d  to  the d i f f e r e n t i a l  p ro d u c t iv i ty  o f  o rg a n i ­
za t io n s  as a whole, though they a r e  not  e f f e c t i v e  
in maximizing the  p o t e n t i a l  c o n t r ib u t io n s  o f  the  
m a jo r i ty  o f  in d iv id u a l s  w i th in  the  o rg an iz a t io n .  . . .
The mediating v a r i a b l e  in accounting f o r  o rg an iza ­
t io n a l  d i f f e r e n c e s  based upon system rewards i s  the 
r e l a t i v e  a t t r a c t i v e n e s s  o f  the  system fo r  the  i n d i ­
vidual compared to o th e r  a v a i l a b l e  systems in  r e l a ­
t i o n  to  the e f f o r t  requirements  o f  the  system. I f  
the  ind iv idua l  has th e  choice o f  a job  with another  
company in  the  same community which r e q u i r e s  a l i t t l e  
more e f f o r t  but  o f f e r s  much g r e a t e r  system rewards in 
the way o f  wages and o th e r  b e n e f i t s ,  he w i l l  in  a l l  
p r o b a b i l i t y  take  i t .  I f ,  however, the  h igher  r e q u i r e ­
ments o f  a competing system a re  accompanied by very 
modest in c re a se s  in system rewards ,  he w i l l  probably 
s ta y  where he i s . 5

Three c r i t e r i a  were descr ibed  as r e q u i s i t e  f o r  ind iv idua l  rewards to

be e f f e c t i v e  m o t iv a to rs .  While th e se  w i l l  be mentioned a t  t h i s  t ime

they w i l l  be d iscussed  a t  g r e a t e r  leng th  l a t e r  in t h i s  d i s s e r t a t i o n .

I f  rewards such as pay in ce n t iv e s  a re  to  work as 
they a re  intended they must meet t h r e e  primary con­
d i t i o n s .  1: They must be c l e a r l y  perce ived  as la rg e
enough in amount to j u s t i f y  the  ad d i t io n a l  e f f o r t  r e ­
quired  to  o b ta in .  2: They must be followed d i r e c t l y
on i t s  accomplishment.  3: They must be perceived as
e q u i t a b l e  by the m a jo r i ty  o f  system members—many o f  
whom w i l l  no t  r ece iv e  them.6

While ind iv idua l  rewards a re  e f f e c t i v e  in encouraging e f f o r t  from the

in d iv id u a l ,  they do n o t ,  in  some c a s e s ,  promote l o y a l ty  from these

in d iv id u a l s  toward the  o rg a n iza t io n  bu t  r a t h e r  toward the  type of

work they a r e  doing.

The m ot iva t iona l  pathway to  high p r o d u c t iv i ty  and 
to  high q u a l i t y  product ion  can be reached through 
the  development o f  i n t r i n s i c  job  s a t i s f a c t i o n .  The

^ I b i d . , p. 131. 

^ I b i d . ,  p. 136.
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man who f inds  the type o f  work he d e l ig h t s  in 
doing i s  the man who w i l l  not  worry about the 
f a c t  t h a t  the  ro le  r e q u i re s  a given amount o f  
production o f  a c e r t a i n  q u a l i t y .  His g r a t i f i c a ­
t io n s  accrue  from accomplishment,  from the  ex­
p re ss ion  o f  a b i l i t i e s ,  from the  e x e rc i se  o f  h is  
own d e c i s io n s .  . . .  On the  o th e r  hand, such a 
person i s  not  n e c e s s a r i l y  t i e d  to  a given o rg an i ­
z a t io n .  . . .  I t  may m a t te r  l i t t l e  t o  him where 
he does work provided he i s  given th e  oppor tun i ty  
to  do the  kind o f  job  he i s  i n t e r e s t e d  in d o in g . /

Herzberg approached the  two f a c t o r  theory  from the  p recep t  t h a t  

man has two s e t s  o f  needs; the  animal need to  avoid pain and the human 

need to  grow p sy cho log ica l ly .  This premise was t e s t e d  using in terv iew s  

with two-hundred engineers  and accountants  in the  P i t t s b u r g h ,  Pennsyl­

vania a rea .  The s u b jec ts  were asked to  desc r ibe  in c id e n t s  in t h e i r  

jobs  which made them feel  good, in c id e n t s  which n e u t r a l i z e d  th e se  good 

f e e l i n g s ,  in c id e n ts  which made them fee l  nega t ive  toward t h e i r  employ­

ment and in c id e n t s  which n e u t r a l i z e d  these  f e e l i n g s .  From these  s tu d ­

ie s  f iv e  f a c t o r s  were determined to be s t rong  s a t i s f i e r s :  achievement,

r e c o g n i t io n ,  the  work i t s e l f ,  r e s p o n s i b i l i t y  and advancement. In t h i s  

ca se ,  r eco g n i t io n  r e f e r s  to re c o g n i t io n  f o r  accomplishments not merely 

r ecogn i t ion  as a pub l ic  r e l a t i o n s  t o o l .  The f a c to r s  which were de­

termined to be d i s s a t i s f i e r s  were company p o l i c y ,  a d m in i s t r a t i o n ,  

su p e rv i s io n ,  s a l a r y ,  in te rp e rso n a l  r e l a t i o n s  and working c o n d i t io n s .  

S a t i s f i e r s  were labe led  "m otiva tors"  and d i s s a t i s f i e r s  were labe led  

"hygiene f a c t o r s . "

Herzberg not  only expla ined  what the  m ot iva to rs  and hygiene f a c ­

to r s  were but he a l so  expla ined why a hygiene f a c t o r  cannot become a 

motivator:

7I b i d . , p. 136.
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I t  i s  c l e a r  why the  hygiene f a c t o r s  f a i l  to  provide  
f o r  p o s i t i v e  s a t i s f a c t i o n s ;  they do not possess  the 
c h a r a c t e r i s t i c s  necessary  f o r  g iv ing  an ind iv idua l  a 
sense o f  growth. To f ee l  t h a t  one has grown depends 
on achievement in tasks  t h a t  have meaning to  the  t a s k ,  
they a re  powerless to give such meaning to  the  i n d i ­
v id u a l .  Growth i s  dependent on some achievements ,  
but achievement r e q u i re s  a t a s k .  The m ot iva tors  a re  
ta sk  f a c t o r s  and thus  a r e  necessary  f o r  growth; they 
provide  the  psychologica l  s t im u la t io n  by which the 
ind iv idua l  can be a c t iv a t e d  toward h is  s e l f -  
r e a l i z a t i o n  n eed s .8

Herzberg makes i t  c l e a r  t h a t  mot iva tors  and hygiene f a c t o r s  a re  

not oppos i te  ends o f  th e  same continuum but  r a t h e r  a re  p a r a l l e l  con- 

t i n u a .  The oppos i te  o f  s a t i s f a c t i o n  i s  not  d i s s a t i s f a c t i o n  but r a t h e r  

not s a t i s f a c t i o n ,  l ik ew ise  the  oppos i te  o f  d i s s a t i s f a c t i o n  i s  not s a t i s ­

f a c t i o n  bu t  r a t h e r  not  d i s s a t i s f a c t i o n .  Lack o f  m ot iva tors  does not 

lead to  d i s s a t i s f a c t i o n  nor does an abundance o f  hygiene f a c t o r s  lead 

to s a t i s f a c t i o n .

Herzberg 's  "Motivat ion-Hygiene Dichotomy Theory" has been widely 

d iscussed  in c u r re n t  a d m in i s t r a t i v e  theory  l i t e r a t u r e .  Sal ah and 

Gygier found " i n t r i n s i c  rewards" r e l a t e  c l o s e ly  to  m ot iva to rs  in t h a t  

they  tend to  be a s so c ia te d  with in d iv id u a l s  who a t t a c k  problems in an 

a t tempt  to achieve while  " e x t r i n s i c  rewards" r e l a t e  c lo s e ly  to  hygiene 

f a c t o r s  in t h a t  they tend to  be a s so c ia t e d  with in d iv id u a l s  who seek
g

to  avoid punishment. Haslow's "h igher  l e v e l "  needs have a l s o  been 

a s so c ia t e d  with "m otiva tors"  in managers in the  h igher  l e v e l s  o f  t h e i r

8Herzberg, p. 78.

S. D. Saleh and T. G. Gygier,  "Psychodynamics of I n t r i n s i c  and 
E x t r in s i c  Job O r i e n t a t io n , "  Journal  o f  Applied Psychology, vo l .  53, 
December 1969, pp. 446-49.
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p a r t i c u l a r  o r g a n iz a t io n s .  I t  must be noted t h a t  these  "h igher  leve l"  

needs were not  a s so c ia t e d  with "motivators"  in middle management per­

sonnel o f  these  same o r g a n i z a t i o n s . ^ 0 In an a n a ly s i s  o f  severa l  s tu d ­

ie s  which compared " i n t r i n s i c "  and e x t r i n s i c "  rewards with motiva tors  

and hygiene f a c t o r s ,  Dyer and Parker  d iscovered confusion regard ing  

the  d e f i n i t i o n  o f  the terms " i n t r i n s i c "  and " e x t r i n s i c . "  Since the 

meaning o f  the  terms va r ied  from " i n t e r n a l "  and " e x te rn a l"  to  Maslow's 

"h igher  l e v e l"  and "lower l e v e l "  needs i t  was f e l t  t h a t  some of  the 

s tu d i e s  on " i n t r i n s i c "  and e x t r i n s i c "  rewards must be r e c o n s i d e r e d . ^

While much research  has been a s so c ia t e d  with Herzberg 's  theory ,  

acceptance o f  the  theory  i s  by no means u n i v e r s a l .  C r i t i c i s m  o f  the 

Herzberg "Motivation-Hygiene Dichotomy Theory" emanates from a myriad 

o f  sou rces :  Vroom a s s e r t s  t h a t  in  Herzberg 's  own review o f  previous

s t u d i e s ,  Herzberg draws conclus ions  which are  i n c o n s i s t e n t  with his  

two f a c t o r  theory .  He f u r t h e r  concludes t h a t  even i f  the  f ind ings  of  

Herzberg could be r e p l i c a t e d  p e r f e c t l y  in f u r t h e r  s t u d i e s ,  th e re  would 

remain the  major problem r e l a t i n g  to "defens ive  process  w i th in  the i n ­

d iv id u a l " ;  t h a t  i s  people tend to  a t t r i b u t e  t h e i r  s a t i s f a c t i o n  to ac ­

complishment they have achieved while  they would a t t r i b u t e  d i s s a t i s -
12f a c t i o n  to  f a c t o r s  o u ts id e  t h e i r  personal  c o n t r o l .

10John W. Slocum J r . ,  "Motivat ion in  Managerial Levels:  R e la t ion ­
sh ip  o f  Need S a t i s f a c t i o n  to  Job Performance,"  Journal  o f  Applied Ps.y- 
chology, Vol. 55, August 1971, pp. 312-16.

^ L e e  Dyer and Donald Parke r ,  " C la s s i fy in g  Outcomes o f  Work Mo­
t i v a t i o n  Research: an Examination o f  I n t r i n s i c - E x t r i n s i c  Dichotomy,"
Journal o f  Applied Psychology. Vol. 60, August 1975, pp. 455-58.

12V. H. Vroom, Work and M o t iv a t io n , (New York: John Wiley and
Sons, 1964}, p. 129.



31

Dunnette,  Campbell and Habel reviewed ten  s tu d ie s  to  determine

the accuracy o f  the  two f a c t o r  theory  and found the  r e s u l t s  o f  t h e i r
13s tu d ie s  to  be a t  va r iance  with Herzberg. A review of  l i t e r a t u r e  by 

Soliman found t h a t  surveys using the  Herzberg s to r y  method tended to 

support  the  two f a c t o r  theory ;  however, when another  method was u t i ­

l i z e d  the  r e s u l t s  were not  suppor t ive  o f  the  same th e o ry ;  f o r  t h i s  

reason Soliman concluded t h a t  the  theory was "methodbound."^

Kallenberg desc r ibed  an o v e r s ig h t  in  the  Herzberg theory  which 

tends  to  negate the  v a l i d i t y  a sc r ib ed  to  i t  by i t s  proponents:

. . .  in  p a r t i c u l a r  i t  does no t  cons ide r  ind iv idua l  
d i f f e r e n c e s  in the  s a t i s f a c t i o n s  exper ienced  by people 
with the  same job  c h a r a c t e r i s t i c s .  Such d i f f e r e n c e s  
a r i s e  no t  only because people e v a lu a te  s im i l a r  
' o b j e c t i v e '  job  c h a r a c t e r i s t i c s  d i f f e r e n t l y ,  bu t  a l so  
from d i f f e r e n c e s  in what people seek to  ob ta in  from 
t h e i r  work .15

The cond i t ions  which Katz desc r ibed  as r e q u i s i t e  f o r  an i n d i v i d ­

ual (p roduct ion)  reward to  be e f f e c t i v e  were am pl i f ied  by P o r te r  and 

Lawler. Using the  "Value Expectancy Theory" espoused by Vroorn^ as a 

guide,  P o r te r  and Lawler developed a model showing the  r e l a t i o n s h i p  

among the perce ived  d e s i r a b i l i t y  o f  a reward,  the  p r o b a b i l i t y  of  ob­

t a in in g  t h a t  reward through ind iv idua l  o r  group e f f o r t  and the

M. D. Dunnette,  J .  P. Campbell, and M. D. Habel,  "Fac tors  Con­
t r i b u t i n g  to  Job S a t i s f a c t i o n  and Job D i s s a t i s f a c t i o n  in  Six Occupa­
t io n a l  Groups," Organiza t ional  Behavior and Human Performance, Vol. 2, 
1967, pp. 143-74.

^ H .  M. Soliman, "Motivator  -  Hygiene Theory o f  Job A t t i tu d es"  
Journal o f  Applied Psychology, Vol. 54, 1970, pp. 452-61.

1 C
Arne E. Kallenberg,  "Work Values and Job Rewards: A Theory of 

Job S a t i s f a c t i o n , "  American Soc io log ica l  Review, Vol. 42, Feb. 1977, 
p. 125.

^Vroom, p. 18.
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s a t i s f a c t i o n  gleaned from the  reward once i t  i s  ob ta ined .  This model 

was t e s t e d  u t i l i z i n g  a q u e s t io n n a i r e  admin is tered  to  managers from both 

p r iv a te  in d u s t ry  and government.  The survey supported the  accuracy of  

the  model. ^

In o rd e r  f o r  a reward to  lead  to  e f f o r t ,  two cond i t ions  must be

perceived by th e  i n d iv id u a l :  "(1) The p r o b a b i l i t y  t h a t  reward depends

upon performance,  and (2) the  p r o b a b i l i t y  t h a t  performance depends upon 
18e f f o r t . "  In the  Por te r -Law ler  model, the  pe rcep t ion  o f  the  s i t u a t i o n  

i s  a c t u a l l y  more important  to mot iva t ion  than i s  the  r e a l i t y  of  the 

s i t u a t i o n :

. . . H i s  behav io r ,  in terms o f  what he w i l l  t r y  to  
do, w i l l  be determined by h is  own e x p e c ta t io n ,  in 
o th e r  words, whether  o r  not t h i s  i s  in accord with 
' t h e  r ea l  f a c t s 1 o f  the  s i t u a t i o n . 19

In o rd e r  f o r  a reward to  be a m o t iva to r  to  e x e r t  e x t r a  e f f o r t ,  th e re  

must be a d i r e c t  perce ived  t i e  between a l l  the  v a r i a b le s  in  the  equa­

t i o n ,  o therwise  th e  r e s u l t  o f  th e  reward w i l l  not prove s a t i s f y i n g  

to the i n d iv id u a l :

. . . Since both the  amount o f  rewards perceived as 
rece ived  and the  perce ived  e q u i t a b le  level  o f  rewards 
a re  involved in determining s a t i s f a c t i o n ,  and s ince  
e i t h e r  o r  both o f  these  amounts may, in f a c t ,  not be 
determined by performance in  a given s i t u a t i o n ,  we 
f re q u e n t ly  would not  expect  a s t rong  p o s i t i o n  c o r r e l a ­
t i o n  between performance and s a t i s f a c t i o n . 20

17 P o r te r  and Lawler,  p. 121.

18I b i d . ,  p. 19.

^ I b i d . ,  p. 34.

20I b i d . ,  p. 18.
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The f ind ings  o f  the P o r te r  and Lawler research  were supported

by Kopelman us ing  a c a u s a l - c o r r e l a t i v e  an a ly s i s  approach to model 
21v a l i d a t i o n .  The model was a l s o  supported by f ind ings  o f  Karackiewicz 

who s tud ied  high school s tu d en ts  and found t h a t  rewards fo r  p a r t i c i p a ­

t io n  decrease  " i n t r i n s i c  m otiva t ion"  while  rewards f o r  achievement
22in c re a se  " i n t r i n s i c  m o t iv a t io n ."

In an a t tem pt  to determine the  "unconscious" motivat ional  f a c to r s  

in f lu en c in g  t e a c h e r s ,  Masling and S te rn  conducted an ex tens ive  study 

of  t eachers  in the  Syracuse,  New York pub l ic  schools .  From these  s tu d ­

ie s  they developed ten  "unconscious" m ot iva t ional  f a c to r s  which they 

grouped in to  f iv e  p e r s o n a l i t y  types and m ot iva t ional  f a c t o r s .  These 

f iv e  f a c t o r s  were la b e led :  “ (1) Task o r ie n te d  pragmatism, (2) a f f e c ­

t io n  seek ing ,  (3) dependency needs,  (4) v ica r io u s  youth le a d e r ,  and 

(5) union r e p r e s e n t a t i v e . "  Each o f  these  groups was d i s t i n c t  in t h e i r

motiva t ion  on the jo b .  No a t tem pt  was made to  dichotomize these  fac -
23t o r s  in to  production and p a r t i c i p a t i o n  motivat ion f a c t o r s .

In a comprehensive examination o f  t e a c h e r  m o t iv a t io n ,  L o r t ie  

examined the s taged ca re e r s  a f fo rded  p r o fe s s io n a l s  and bus iness  p e r ­

sonnel.  "Staging" lends  s t a b i l i t y  and f u tu r e  o r i e n t a t i o n  to  i n d i v i d ­

uals  involved in a p a r t i c u l a r  p ro fe s s io n :

?1 Richard E. Kopelman, "A Causal C o r r e la t io n a l  Test  o f  the  P o r te r  
and Lawler Framework," Human R e l a t i o n s , Vol. 32, November 7, 1979, 
pp.  545 -56 .

77 J u d i th  M. Karackiewicz,  "The E f fec t s  o f  Reward Contingency and 
Performance Feedback on I n t r i n s i c  M otiva t ion ,"  Journal o f  P e r so n a l i ty  
and Social Psychology, August 1979, pp. 1352-63.

^3Masling and S te rn ,  p. 58.
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. . . c a r e e r  l in e s  o f  t h i s  na tu re  o r i e n t  people to  
the  f u t u r e ;  personal ambit ion i s  su ccess iv e ly  whetted 
and s a t i s f i e d  as an ind iv idua l  moves from one s tage  
to  the  next  . . . s taged ca ree rs  produce cycles  o f  
e f f o r t ,  a t ta inm en t  and renewed ambit ion.  In ty ing  the 
ind iv idua l  to  the  occupation they give him a s take  in 
i t s  f u tu r e ;  i t  genera tes  e f f o r t ,  ambit ion and i d e n t i ­
f i c a t i o n  with the  o c c u p a t io n .24

While s tag in g  ap p l i e s  to o the r  p ro fes s ions  and b u s in esse s ,  i t  does not

apply to the teaching p ro fess ion :

In c o n t r a s t  to the l a r g e r  packages o f  money, p r e s ­
t i g e  and power usua l ly  found in o th e r  c a r e e r s ,  the 
t y p ic a l  c a r e e r  l i n e  o f  a classroom teach e r  i s  a g en t le  
i n c l i n e  r a t h e r  than a s teep  a sce n t .  The s t a t u s  o f  a 
young tenured t e ac h e r  i s  not  app rec iab ly  d i f f e r e n t  from 
t h a t  o f  the h ighly  experienced o ld  t i m e r . 25

L o r t ie  thus concludes t h a t  the lack o f  s tag ing  causes teachers  

to be p re se n t  o r ie n te d  r a th e r  than f u tu r e  o r i e n te d  in t h e i r  a s p i r a t i o n s .  

He f u r t h e r  recognizes t h a t  t a n g ib le  rewards such as s a l a r y ,  vaca t ion  

time and a sh o r t  work day a re  not s u f f i c i e n t  to  provide m ot iva t ion  to 

produce in t h e i r  jo b .  They must,  t h e r e f o r e ,  f ind  production mot iva­

t io n  in work r e l a t e d  rewards:

Unlike e x t r i n s i c  and a n c i l l a r y  rewards , the psychic 
rewards o f  t eachers  f l u c t u a t e .  The teacher 's;  enjoyment 
o f  h is  work can vary. E f f o r t  w i l l  not make much d i f ­
ference  in the  flow of  e x t r i n s i c  and a n c i l l a r y  rewards,  
a t  l e a s t  not in the sh o r t  run. E f f o r t ,  on the o th e r  
hand, might increase  task  r e l a t e d  s a t i s f a c t i o n s .  Nor 
a re  teachers  so cons t ra ined  t h a t  they fee l  t h e i r  de­
c i s io n s  make l i t t l e  d i f f e r e n c e  in t h e i r  work. . . .
The s t r u c t u r e  o f  teach ing  rewards, in s h o r t ,  favors  em­
phas is  on psychic  r e w a r d s . 2 6

2\ o r t i e ,  p. 85.

25I b i d . ,  p. 86.

26I b i d . ,  p. 103.
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This n e c e s s i t y  fo r  teachers  f inding  product ion mot iva t ion  in

psychic  rewards was r e i t e r a t e d  by James Bess with a warning to educators

i f  these  in t e rn a l  rewards a re  not recognized:

In the concept o f  m otiva t ion  to t e a c h ,  the l i f e  course 
can be seen f req u en t ly  to  take  over  and mold the  s e l f  
in  ways t h a t  r e s u l t  not in growth and mastery but in 
s i m p l i s t i c ,  nonmaturational  adap t ion .  The f a c u l ty  mem­
ber  who i s  not aware o f  h is  changing l i f e  needs w i l l  not 
look to  h is  teaching f o r  sources  o f  renewal and personal  
expans ions .27

Bess goes on to  exp la in  the cond i t ions  under which rewards w il l  serve

as m ot iva to rs :

I f  teaching i s  to be e x t e r n a l ly  rewarded i t  must be 
i n t e r n a l l y  rewarding. Systems values  w i l l  follow 
from aggregate  personal va lues .  Faculty  must lea rn  
how teaching  can meet t h e i r  innermost needs. . .

William F. Casey I I I  pursued t h i s  p o in t  o f  m otiva t ion  to the  ex­

t e n t  t h a t  i n t e rn a l  o r  psychic rewards a re  i n s u f f i c i e n t  to  motivate 

teachers  in to d ay 's  pub l ic  schools :

The t e ac h e r  reward system {or r a t h e r  non-reward system) 
must bear  r e s p o n s i b i l i t y  f o r  t h i s  lack  o f  teacher  moti­
v a t io n .  Public  educat ion i s  paying the  p r ic e  as the 
q u a l i t y  o f  l ea rn ing  f a i l s  to  improve, taxpayers  pass 
p ro p o s i t io n  13 's  and good teachers  leave pub l ic  schools 
while the mediocre and c a t a to n i c  remain to  tap  the  pub­
l i c  t i l l .  (A few good teachers  do remain, may God have 
mercy on them, because the  system w o n ' t ) .  . . . Teachers 
soon d iscover  t h a t  being an e x c e l l e n t  t e ach e r  is  tremen­
dously demanding while being mediocre i s  extremely e a s y . 29

M il le r  proposed in cen t iv es  to  a id  in t e ac h e r  m o t iva t ion ;  incen­

t i v e s  which could be fo s t e r e d  by the  school and community. Among

27James L. Bess, "Motivat ion to Teach" The Journal  of  Higher Edu­
c a t i o n , May/June, 1977, p. 255.

28I b i d . ,  p. 255.

29William F. Casey I I I ,  "Would Bear Bryant Teach in Public  Schools: 
The Need fo r  Teacher I n c e n t iv e s , "  Phi Delta Kappan,Vol. 60, March 1979, 
p. 501.
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these  in cen t iv es  was the acknowledgment o f  teachers  who d i s t i n g u i s h

themselves in t h e i r  schools :

Recognition from school a d m in i s t r a to r s ,  f e l low  t e a c h e r s ,  
paren ts  and s tuden ts  must be c a p i t a l i z e d  upon and used 
to  f a c i l i t a t e  encouragement and support  o f  e f f o r t s  by 
t each e rs  to seek b e t t e r  r e s u l t s  in th e  c l a s s r o o m . 30

The premise t h a t  psychic rewards a r e  not s u f f i c i e n t  fo r  t each e r  

m otiva t ion  i s  not  accepted by o th e r  educators  in the  pub l ic  school sys ­

tem. Benjamine D. Wright,  f o r  example, e x h o r t s : "Most of  us b e l i ev e  

we have chosen our  p ro fe s s io n  in o rde r  to  make l i f e  b e t t e r  fo r  

chi Idren.

Various t eachers  desc r ibe  the  importance o f  psychic rewards when

they d e sc r ib e  t h e i r  own teach ing  exper iences .  One o f  th e se  is  Herb

Kohl who w r i t e s :

. . .  I was fo rc ing  my s tuden ts  to  pre tend  to  le a rn  
o r  to be d e f i a n t  and throw the i r r e l e v a n c e  o f  i t  a l l  
back in my face .  Worst o f  a l l ,  I was bored too .  I 
had to t r y  o th e r  f r e e r  ways o f  l i v i n g  with young 
people and o f  being o f  use to t h e m . 32

Another t e a ch e r  who d esc r ib es  h is  exper ience  t e l l s  about  a time 

when he was considering leaving  teaching to  accep t  a more l u c r a t i v e  

p o s i t i o n  o u t s id e  o f  educa t ion .  John Wooden opted to  remain in teaching  

a f t e r  reading a poem by Glennice L. Harmon. His words concerning his  

d ec is ion  to remain in educat ion demonstrate  the  primacy o f  psychic

30Harry G. M i l l e r  and Kevin J .  Swick, "Community In cen t iv es  fo r  
Teacher Exce l lence ,"  Educat ion , Spring 1976, p. 235.

"^Benjamine D. Wright,  "Our Reason f o r  Teaching,"  NASSP B u l l e t i n , 
December 1978, p. 225.

^ H e r b  Kohl, "Why Teach," Teacher , November 1976, p. 73,
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rewards to t e ac h e r s ;  p a r t i c u l a r l y  do they ty p i fy  the rewards teachers

rece ive  when they  see t h e i r  s tuden ts  leave the  classroom and become

success fu l  members o f  s o c ie ty :

Yes, the  words o f  Glennice Harmon a f f e c t e d  the  de­
c i s i o n  t h a t  I was about to make. Perhaps her  works 
a re  re sp o n s ib le  f o r  the  p r id e  I take when I hear  from, 
o r  read about ,  o r  meet the many lawyers ,  d o c to r s ,  
t e a c h e r s ,  salesmen, bankers ,  m in i s t e r s  and so many 
o th e r s  who were once under my t u t e l a g e .

The ir  joys  a re  my joys  and t h e i r  sorrows and d i s ­
appointments a re  mine. But I l i k e  to  feel  t h a t  I have 
played a p a r t  in maximizing t h e i r  joys  and minimizing 
t h e i r  d i sap p o in tm en ts .33

Prison education

These psychic  rewards r e f e r r e d  to in t e s t im o n ia l s  o f  publ ic  

school t eachers  as the reason they e x e r t  e f f o r t  in t h e i r  p o s i t io n s  

and remain in t h e i r  p ro fe s s io n ,  a r e  not as e a s i l y  recognized in pr ison  

educa t ion .  The success fu l  s tu d e n t  in a p r ison  i s  not the  "d o c to r ,  

lawyer ,  e t c . "  the  t e a c h e r  reads about in the newspapers and remembers 

how they were once "under my t u t e l a g e " ;  but  r a t h e r  the  s tu d e n t  who 

leaves  the p r ison  and i s  never  heard from again  by the Department o f  

C o r rec t io n s ;  t eachers  a l l  too f req u e n t ly  read about t h e i r  p a s t  s tuden ts  

and f in d  t h a t  they a re  r e tu rn in g  to  the  p r ison  having f a i l e d  in t h e i r  

endeavors on the  s t r e e t .  The l i t e r a t u r e  suggests  t h a t  the  e f f o r t s  of  

t e achers  in pr ison  do not  n e c e s s a r i l y  lead to a p o s i t i v e  change in 

s tu d e n t  behavior .

Marshall  e t  a l .  reviewed and eva lua ted  c o l l e g e  level  educat ion  

programs in nine s t a t e s ,  inc lud ing  f iv e  s t a t e s  involved in "Newgate,"

^ J o h n  R. Wooden, "They Ask Me Why I Teach," Phi Delta Kappan, 
March 1981, p.  544.
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a government sponsored program which allowed fo r  f in a n c ia l  a s s i s t a n c e

to inmates a t tend ing  co l lege  not  only while  they were in ca rc e ra te d  but

a l so  a f t e r  they were r e l e a s e d .  The following a p t ly  summarizes the

f ind ings  of  t h i s  s tudy:

When compared to  a matched group o f  n o n p a r t ic ip a n t  
inmates ,  Newgate p a r t i c i p a n t s  were more l i k e l y  to  be 
employed or  in school ,  to  have b e t t e r  job s t a b i l i t y ,
less  l i k e l y  to  have continued drug o r  dr ink ing  prob­
lems and more l i k e l y  to  cont inue t h e i r  educat ion .
Although these  f ind ings  suggest  t h a t  Newgate i s  a suc­
cess fu l  program, t h i s  success  was not  r e f l e c t e d  in 
lower rec id iv ism  r a t e s . 34

This p e s s im i s t i c  view o f  the success  of p r ison  educat ion programs and 

t h e i r  e f f e c t  on rec id iv ism  i s  enhanced by a r e p o r t  by Mart inson, who 

with a group of  co l leagues  reviewed a l l  a v a i l a b l e  s tu d ie s  o f  pr ison  

r e h a b i l i t a t i o n  programs w r i t t e n  in the  English language. This review 

included both academic and vocat ional  t r a i n i n g  programs. Concerning 

the e f f e c t iv e n e s s  o f  these  programs on young male o f f e n d e r s ,  sup­

posedly the group most amenable to  t re a tm e n t ,  Martinson wrote:

. . . many o f  these  s tu d ie s  o f  young males a re  ex­
tremely hard to i n t e r p r e t  because o f  flaws in r e ­
search des ign .  But i t  can s a f e l y  be sa id  t h a t  they 
provide us with no c l e a r  evidence t h a t  educat ion or  
s k i l l  development programs have been s u c c e s s f u l . 3 5

34M arshal l ,  Kaplan, Gans e t  a l . ,  "Summary of  an Evalua tion of 
'Newgate' and Other P r i s o n e r  Education Programs," An Overview of 
Findings and Recomnendations of  Major Research Studies  and National 
Commissions Concerning Education o f  O ffenders , March 1981.

■^Robert Mart inson,  "What Works? Quest ions  and Answers About 
Prison Reform," R e h a b i l i t a t i o n ,  Recidivism and Research, (The National 
Council on Crime and Del inquency),  March 1976, ( r e p r in t e d  from the 
Public I n t e r e s t , Spring 1974), p. 12.
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The assessment by Martinson o f  a d u l t  male o ffenders  i s  equal ly

glum:

. . . One can be reasonably  sure  t h a t ,  so f a r ,  educa­
t iona l  and vocat ional  programs have not  worked. We 
d o n ' t  know why they have f a i l e d .  We d o n ' t  know whether 
the programs themselves a re  f lawed,  o r  whether they are  
incapable  o f  overcoming the  e f f e c t s  of  pr ison  l i f e  in 
genera l .  The d i f f i c u l t y  may be t h a t  they lack a p p l i c a ­
b i l i t y  to the world the  inmate w i l l  face  o u ts id e  the
p r ison .  . . . What we do know is  t h a t ,  to  d a t e ,  educa­
t io n  and s k i l l  development have not  reduced rec id iv ism  
by r e h a b i l i t a t i n g  c r i m i n a l s . 36

The dismal r e p o r t s  from resea rch  do not adverse ly  a f f e c t  a l l  

educators  seeking to change s tu d en t  behavior ;  t e s t im o n ia l s  from c e r t a i n  

educators  working w i th in  the  penal system in d i c a t e  t h a t  some, p a r t i c u ­

l a r l y  c o l leg e  level  i n s t r u c t o r s ,  know t h a t  t h e i r  s tu d en ts  have not  been 

r e h a b i l i t a t e d  by educa t iona l  programming, y e t  they feel i t  i s  the l e a s t  

they can do to  t r y  to f o s t e r  a change in t h e i r  s tu d e n t s .  Cuddy, a

co l lege  i n s t r u c t o r  teach ing  courses  in  A t t ica  P r ison ,  New York, de­

sc r ibed  the f r u s t r a t i o n  he f e e l s  when he works with a s tu d en t  in c la s s  

and a f t e r  c l a s s e s ,  only to see  t h a t  s tu d en t  paroled and r e tu rn  to 

p r i s o n ,  a f t e r  f ind ing  h im se lf  unable to surv ive  in  a f r e e  s o c ie ty .

He s t a t e s  t h a t  he w i l l  cont inue  h is  e f f o r t s  so t h a t :

A t t i c a  may someday be remembered f o r  something bes ides  
the a b s u r d i t i e s  and ha t reds  which keep our p r isons  a t  
the vo lcano 's  ed g e .37

Another c o l le g e  i n s t r u c t o r ,  Selbermann, who teaches  philosophy 

a t  the Maryland S ta t e  Prison a t  Je ssu p ,  d e sc r ib e s  her  thoughts  upon

I b i d . , p. 13.

3 7 Edward Cuddy, "College fo r  Convic ts ,"  P r o g re s s iv e , February 
1977, p. 55.
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the completion of  her  f i r s t  semester  of  teaching  in  p r ison .  She in ­

d i c a t e s  t h a t  perhaps some teachers  a re  motivated to teach  in  pr ison  

simply because of  a love fo r  mankind:

I love these  men. In many ways I have been in fe c ted  
by t h e i r  pa in ,  and hope, and d e s p a i r ,  and courage,  and 
so rrow -- the  groping,  desp e ra te  humanness o f  them.
There i s  a rea l  s im p l i c i t y  about  them many t im es ,  a 
g r in ,  a s p i r i t ,  an express ion  o f  concern f o r  me, t h a t  
grac iousness  i t s e l f .  They a re  indeed my b r o t h e r s . 38

The l i t e r a t u r e  con ta ins  no s i g n i f i c a n t  r esearch  on p r iso n  edu­

c a t io n  regarding  the  mot iva t ion  o f  teachers  in penal i n s t i t u t i o n s .

The presence o f  psychic rewards i s  assumed from a few t e s t im o n ia l s  

l i k e  those  mentioned above from c o l leg e  t e a c h e r s ,  not from pr ison  

teachers  who a re  employed f u l l  time w i th in  a penal i n s t i t u t i o n .  I t  i s  

hoped t h a t  t h i s  re sea rch  w i l l  add to c u r r e n t  knowledge o f  psychic r e ­

wards fo r  teachers  in penal i n s t i t u t i o n s .

The na tu re  o f  p a r t i c i p a t i o n  rewards f o r  p r ison  educators  is  only 

s l i g h t l y  b e t t e r  rep resen ted  in the  l i t e r a t u r e .  While the l i t e r a t u r e  

con ta ins  no s tu d ie s  regarding p a r t i c i p a t i o n  m o t iv a t io n ,  d i r e c t l y  r e ­

garding teachers  in penal i n s t i t u t i o n s ,  some in d i c a t io n s  in the l i t e r a ­

tu re  p o in t  to  an e l i t i s t  a t t i t u d e  on the p a r t  o f  p r iso n  educators  which 

may lead  to a p r ide  in a s s o c i a t i o n  with  the  group,  a p o s s ib le  p a r t i c i ­

pa t ion  m ot iva to r .  These in d ic a t io n s  are  drawn from the  percep t ion  

t h a t  p r ison  teac h e r s  fee l  t h e i r  job i s  more d i f f i c u l t  than t h a t  pe r ­

formed by publ ic  school t e ac h e r s .  In 1972 the  Western I n t e r s t a t e  

Commission on Higher Education repor ted  on a study o f  500 teachers

OO
Eileen Selbermann, "Prison Philosophy,"  America, April  14, 

1977, p. 307.
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from f o r t y  j u v e n i l e  i n s t i t u t i o n s  in the Western United S t a t e s ;  near ly

h a l f  of  the teachers  surveyed repor ted  t h a t  they f e l t  t h e i r  formal

educat ion r e q u i s i t e  f o r  pub l ic  school teaching was not adequate fo r
39t h e i r  c u r re n t  p o s i t i o n .  This was again emphasized by the  Syracuse

U nivers i ty  Research Corporat ion which recommended the upgrading o f

t r a in i n g  s tandards  fo r  teach ing  s t a f f  in penal i n s t i t u t i o n s  as a means
40of  improving t re a tm en t  e f f o r t s .  In 1973 the  National Advisory Com­

m i t te e  on Criminal J u s t i c e  Standards and Goals in Washington, D. C. 

was more s p e c i f i c  about the t r a in i n g  and exper ience teachers  in  penal 

i n s t i t u t i o n s  need:

Along with meeting s t a t e  c e r t i f i c a t i o n  requirements ,  
t eachers  should have ad d i t io n a l  course work in soc ia l  
educa t ion ,  reading in s t r u c t i o n  and abnormal psychol­
ogy. . . . Teachers in ju v e n i l e  i n s t i t u t i o n s  should 
a l so  be c e r t i f i e d  to  teach  excep t ional  c h i ld re n  and 
have exper ience teaching i n n e r - c i t y  c h i l d r e n . 41

I t  i s  obvious t h a t  l i t t l e  has been accomplished in the research

o f  teach e r  m otiva t ion  fo r  teachers  in penal i n s t i t u t i o n s .  With the

exception o f  a few te s t im o n ia l s  and innuendos o f  a p o s s ib le  f e e l i n g

39Western I n t e r s t a t e  Commission f o r  Higher Education,  Boulder ,  
Colorado, 1973, "Summary o f  Education fo r  Youthful Offenders in Correc­
t io n s  I n s t i t u t i o n s , "  An Overview o f  Findings and Recommendations of  
Major Research Studies  and National Commissions Concerning Education of  
O ffenders , 1976, p. '13'.

^ S y r a c u s e  Univers i ty  Research Corporat ion ,  "Summary o f  School 
Behind Bars:  A d e s c r ip t i o n  Overview o f  Correc t iona l  Education in the 
American Pr ison System," Recommendations o f  Major Research Studies  and 
National Commissions Concerning Education o f  O f fen d e rs , 1976, p. 12.

^ N a t i o n a l  Advisory Commission on Criminal J u s t i c e  Standards 
and Goals,  Washington, D. C. ,  1973. "Summary o f  Correc t ions"  An Over­
view o f  Findings and Recommendations of  Major Research S tud ies  and 
National Commissions Concerning Education o f  O f fenders , 1976, p. 3.
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o f  being a p a r t  o f  an e l i t e  group doing a d i f f i c u l t  t a s k ,  nothing con­

c r e t e  can be found on t h i s  su b je c t  in c u r re n t  l i t e r a t u r e .  I t  i s  hoped 

t h a t  t h i s  s tudy ,  while l im i ted  to  the Michigan Department o f  Correc­

t i o n s ,  can add to  the knowledge o f  teache r  motivat ion o f  Correc t ions  

teach e r s .

Summary

The review o f  l i t e r a t u r e  was considered in two p a r t s :  the f i r s t

dea ls  with m otiva t ion  theory  in g e n e ra l ,  p a r t i c u l a r l y  as i t  p e r t a in s  

to the "Two Factor  Theory." The second p a r t  dea ls  with t each e r  mot iva­

t i o n .

The idea  o f  a dichotomy between motivat ional  f a c to r s  which cause, 

an ind iv idua l  to remain with an o rg an iza t io n  ( p a r t i c i p a t i o n  f a c t o r s )  

and f a c to r s  which cause an ind iv idua l  to  e x e r t  e f f o r t  w i th in  the o r ­

gan iza t ion  (product ion f a c t o r s )  was suggested by March and Simon. Par­

t i c i p a t i o n  f a c to r s  are  spoken o f  in terms of  "inducements versus  con­

t r i b u t i o n s "  while production f a c to r s  a re  r e f e r r e d  to in terms of
42" a n t i c i p a t i o n ,  pe rcep t ion  and s a t i s f a c t i o n . "

Katz r e f e r r e d  to  the two f a c to r s  as "systems rewards" and " r e ­

wards adminis tered  fo r  ind iv idua l  e f f o r t . "  System rewards a f f e c t  

p ro d u c t iv i t y  only to the e x t e n t  t h a t  an o rg an iza t io n  which o f f e r s  sub­

s t a n t i a l l y  h igher  system rewards can r e q u i re  h igher  p r o d u c t iv i t y ;  pro­

d u c t i v i t y  i s  not maximized. The th re e  c r i t e r i a  r e q u i s i t e  f o r  a mo­

t i v a t o r  to be a production f a c t o r  a re :  f i r s t ,  they must be g re a t

enough to j u s t i f y  ex t r a  e f f o r t .  Second, reward must d i r e c t l y  follow

42March and Simon, p. 93.
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accomplishment. And t h i r d ,  they must be considered e q u i t a b l e  by the 

members o f  the o r g a n i z a t i o n . ^

Herzberg dichotomized m ot iva to rs  in to  s a t i s f i e r s  and d i s s a t i s -  

f i e r s .  S a t i s f i e r s  were s p e c i f i c a l l y  des igna ted :  achievement,  recog­

n i t i o n ,  the  work i t s e l f ,  r e s p o n s i b i l i t y  and advancement. D i s s a t i s f i e r s  

were: company p o l i c y ,  a d m i n i s t r a t i o n ,  s u p e rv i s io n ,  s a l a r y ,  i n t e r p e r ­

sonal r e l a t i o n s  and working co n d i t io n s .  S a t i s f i e r s  were labe led  

"motivators"  and d i s s a t i s f i e r s  "hygiene f a c t o r s . "

Herzberg 's  re sea rch  c r ea ted  cons ide rab le  con t roversy ,  the  pros 

and cons of  which have been th e  s u b je c t  of numerous jou rna l  a r t i c l e s .

A f a t a l  flaw in the  theory was revea led  by Kal lenberg ,  who pointed

out the  lack o f  an allowance f o r  ind iv idua l  d i f f e r e n c e s  in s a t i s f a c -
44t io n  among people with th e  same job c h a r a c t e r i s t i c s .

P o r te r  and Lawler developed a model demonstrat ing the r e l a t i o n ­

ship  among perceived d e s i r a b i l i t y  o f  a reward and the p r o b a b i l i t y  of

o b ta in ing  t h a t  reward through ind iv idua l  e f f o r t  and the s a t i s f a c t i o n
45gleaned from the reward once i t  i s  ob ta ined .  This model a s s e r t s  

t h a t  percep t ion  i s  more important  to mot iva t ion  than i s  the r e a l i t y  

of  the s i t u a t i o n .

Regarding teacher  m o t iv a t io n ,  Masling and Stern  conducted a 

study in which they i s o l a t e d  f iv e  p e r s o n a l i t y  types and mot iva t ional  

f a c to r s  a s s o c i a t e d  with t e a c h e r  m o t iva t ion :

^ K a t z ,  p. 131.

^ K a l l e n b e r g ,  p. 125.

45 Porter  and Lawler ,  p. 121.
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(1) Task o r ie n te d  pragmatism, (2} a f f e c t i o n  seek ing ,  (3) depend­

ency needs,  (4) v ic a r io u s  youth l e a d e r ,  and (5) union r e p r e s e n t a t i v e . ^  

L o r t ie  descr ibed  "s tag ing"  of  ca ree rs  as i t  e f f e c t s  motivat ion

with the conclus ion  t h a t  a t e a c h e r ' s  c a r e e r  i s  not "s taged"  thus not
47p o s i t i v e l y  a f f e c t e d  by t h i s  phenomenon. Teachers a re  motivated to 

produce by psychic  rewards.

Educators who argue t h a t  psychic  rewards a re  no t  adequate motiva­

to r s  fo r  teachers  who b e l i e v e  t h a t  schools  a re  mediocre. They contend 

th a t  under our  c u r r e n t  reward s t r u c t u r e ,  the  rewards fo r  exce l lence  

are  no d i f f e r e n t  from the  rewards fo r  m ed iocr i ty .  On the o th e r  hand, 

t e s t im o n ia l s  from teachers  in educat ional  l i t e r a t u r e  a t t e s t  to the 

adequacy o f  psychic rewards in educat ion .

The l i t e r a t u r e  i s  s i l e n t  concerning m ot iva t ion  o f  t eachers  in 

penal i n s t i t u t i o n s .  The resea rch  i s  q u i t e  c l e a r ,  however, t h a t  educa­

t io n  programs have not been success fu l  in s topping rec id iv ism  in inmate 

s tu d e n t s .  As with pu b l ic  educa t ion ,  t eachers  w i th in  p r ison  schools 

a t t e s t  to the  e x i s t e n c e  o f  psychic rewards , in jou rna l  t e s t i m o n i a l s ;  

however, un l ike  pub l ic  school educa t ion ,  these  psychic  rewards have 

not been demonstrated through survey r esea rch .  I t  i s  hoped t h a t  t h i s  

research  w i l l  begin to shed l i g h t  upon the neg lec ted  area  o f  p r ison  

educat ion dea l ing  with teacher  mot iva t ion .

4ftMasling and S t e r n ,  p. 58. 

^ L o r t i e ,  p. 85.



CHAPTER II I

METHODOLOGY

The purpose o f  t h i s  s tudy i s  to i n v e s t i g a t e  the  reasons ,  both 

personal  and p r o f e s s i o n a l ,  t h a t  t e achers  m ain ta in  t h e i r  p o s i t i o n s  with 

the Michigan Department o f  Correc t ions  and a l so  the  f a c t o r s  which may 

in f luence  them to e x e r t  e f f o r t  beyond the minimum r e q u i s i t e  to maintain 

t h i s  p o s i t i o n .

I s o l a t i o n  o f  p o s s ib le  mot iva t ional  f a c to r s

The f i r s t  s tep  in  t h i s  r e sea rch  was to  i s o l a t e  the  p o s s ib le  

m ot iva t iona l  f a c t o r s  which may have an e f f e c t  on teachers  e i t h e r  s t a y ­

ing in t h e i r  c u r re n t  p o s i t i o n  o r  ex e r t in g  e f f o r t  while  occupying t h e i r  

c u r r e n t  p o s i t i o n .  This i s o l a t i o n  o f  f a c to r s  was accomplished in two 

ways: f i r s t  a review of  the  c u r re n t  l i t e r a t u r e  concerning motivat ion

was conducted. This review concentra ted  on m ot iva t ion  theory in gen­

era l  and then more s p e c i f i c a l l y  on te a c h e r  m ot iva t ion .  The main works 

on te a c h e r  m otiva t ion  r e f e r r e d  to in t h i s  r e sea rch  were those  o f  

Masling and S tearn  and L o r t i e ,  which enumerated the f a c t o r s  motivat ing 

teachers  in pub l ic  schools .  Motivation o f  t eachers  in  penal i n s t i t u ­

t io n s  i s  no t  r e f e r r e d  to  in c u r r e n t  l i t e r a t u r e .

The in formation  gained from the  review o f  l i t e r a t u r e  was then 

analyzed using obse rva t ions  o f  t each e rs  in p r iso n  schoo ls .  These ob­

se rv a t io n s  occurred over  a period o f  seven y e a r s .  F i r s t ,  during the 

th r e e  yea rs  while the r e se a r ch e r  was an a n a l y s t  f o r  the  c e n t r a l  o f f i c e  

of the  Michigan Department o f  C o r re c t io n s ,  a t  which time th e r e  was

45
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oppor tun i ty  to  observe t each e rs  in a l l  o f  Michigan 's  penal i n s t i t u t i o n s .  

These obse rva t ions  were those  o f  an o u t s id e r  looking in to  the schoo ls ,  

not  those  o f  a p a r t i c i p a n t  in the schoo ls .  Then fo r  fou r  years  ob­

s e rv a t io n s  were made o f  t eachers  a t  the S t a t e  Pr ison o f  Southern 

Michigan by the r e se a r c h e r  who was a t  t h a t  time a t each e r  a t  the  pr ison  

academic school .  Thus the  a n a ly s i s  encompasses both a general  o vera l l  

view of  t eachers  systemwide, and then a more in t im a te  l e s s  general 

observa t ion  o f  the  day to  day e f f o r t s  of  t eachers  in one s p e c i f i c  i n ­

s t i t u t i o n .  Also t each e rs  were in fo rm al ly  in terv iewed regarding  the 

motivat ional  e f f e c t s  o f  the  var ious  f a c to r s  upon them p e r so n a l ly .  From 

the  review o f  l i t e r a t u r e  and in terv iews with teachers  in con junct ion  

with o bse rva t ions  through seven y e a r s ,  a l i s t  o f  twelve p o s s ib le  mo­

t i v a t i o n a l  f a c t o r s  was i s o l a t e d  f o r  in c lu s io n  in t h i s  s tudy .

The p o s s ib le  m ot iva t iona l  f a c to r s  were then dichotomized using 

the  c r i t e r i o n  o f  e f f o r t .  The f a c t o r s  which were a l l o c a t e d  to a l l  

t e a c h e r s ,  r e g a rd le s s  o f  e f f o r t  or  p r o d u c t iv i t y ,  were ass igned to the 

group labe led  " p a r t i c i p a t i o n  f a c to r s "  s in ce  e f f o r t  was not  a c o n t r i b ­

u t ing  f a c t o r  to  t h e i r  a l l o c a t i o n .  There were f iv e  f a c t o r s  in t h i s  

group; these  w i l l  be d iscussed  l a t e r  with the  design of  the  q u es t io n ­

n a i r e .  The second group,  "production  f a c t o r s "  were those  f a c to r s  

which may be e f f e c t e d  by the e f f o r t  and performance o f  the t e a c h e r .

They are  not a l l o c a t e d  simply upon the  c r i t e r i o n  o f  membership in the 

o rg a n iz a t io n .  There were seven f a c t o r s  in  t h i s  group; again  they w i l l  

be d iscussed  under  th e  design o f  the q u e s t io n n a i r e .

Design o f  the ins t rument

The d ec i s io n  was made in  t h i s  s tudy to  develop an ins trument  

which resembled t h a t  used in the Dade County F lo r ida  study (see
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Appendix B : l ) .  That i s ,  the instrument  co n s is ted  o f  a general  s t a t e ­

ment concerning a p a r t i c u l a r  m ot iva t iona l  f a c t o r  o r  p o r t ion  o f  a f a c to r  

with more s p e c i f i c  substatements  l i s t e d  under the  general  s ta tement .

In t h i s  ins trument  the sub fac to rs  were to  be responded to  us ing a 

L ik e r t  type format with the fo l lowing c r i t e r i o n :

5. Strongly  agree

4. Agree

3. Neutral

2. Disagree

1. S t rongly  d isag ree  

Since t h i s  study was des igned not only to  determine the f a c to r s  

a f f e c t i n g  motivat ion  o f  t eachers  in Michigan penal i n s t i t u t i o n s  but 

a l so  the r e l a t i o n s h i p  between c e r t a i n  demographic c h a r a c t e r i s t i c s  of 

t eachers  and those  f a c t o r s ,  the f i r s t  page of  the  ins trument  was 

dedica ted  wholly to  the  c o l l e c t i o n  of  these  demographic f a c t o r s ,  which 

inc lude :  (1) the i n s t i t u t i o n  a t  which the  t e ach e r  i s  employed, (2)

the  s e c u r i t y  level  of  the i n s t i t u t i o n  (choices  inc lude  Minimum, Medium, 

and Maximum), (3) the  s u b je c t  a rea  taugh t  (choices  inc lude :  Mathe­

m a t ic s ,  Engl ish ,  Reading, Science—t h i s  was l a t e r  e l im ina ted  from the 

ev a lua t ion  s ince  the  s u b je c t  i s  no longer  p a r t  o f  the  curr icu lum and 

only th re e  t eachers  were cons ide red— , l i f e  r o le  competencies ,  and 

o th e r ) .  A te a c h e r  who taugh t  in more than one area  could choose more 

than one s u b je c t  a r e a ,  (4) sex o f  the t e a c h e r ,  (5) yea rs  o f  exper ience 

o f  the  teacher .

The f i r s t  seven general  s ta tem en ts  on the q u e s t io n n a i r e  were 

designed to  measure p a r t i c i p a t i o n  f a c t o r s :
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1. Defau l t :  In t h i s  item an ind iv idua l  was asked to  respond
to  s ta tement  1c on the  q u e s t io n n a i r e  ( see  Appendix B:1) 
regard ing  main ta in ing  h i s  p o s i t i o n  only because he has
no o th e r  op t ion .

2. P r a c t ic a l  rewards: In t h i s  i tem in d iv id u a l s  were asked
to  respond to  s ta tements  2a, 3a ,  4a on the  q u e s t io n n a i r e .  
These s ta tem ents  concern the  importance o f  pay and a l low­
ances ,  c i v i l  s e rv i c e  s t a t u s ,  work hours ,  and age o f  s t u ­
d en ts .  A high mean score  on t h i s  p o r t io n  in d ic a te s  a 
p o s i t i v e  in f lu en ce  by these  i tems.

3. "Macho": This ca tegory  was designed to measure the  ex­
t e n t  to which teachers  fee l  t h e i r  p o s i t i o n  i s  a man's 
jo b ,  not to be f i l l e d  by a woman. For male teachers
a low score  in  t h i s  f a c t o r  would i n d i c a t e  a p a r t i c i p a t i o n  
m ot iva to r .  Item 5d was used to  measure t h i s  f a c t o r .

4.  E l i t e :  This i tem was designed to  measure the e x te n t  to  
which teachers  in penal i n s t i t u t i o n s  cons ide r  the  t r a i n ­
ing and experience r e q u i s i t e  to  perform t h e i r  d u t i e s  to  
be more ex tens ive  than t h a t  r eq u i red  fo r  pub l ic  school 
t e a c h e r s .  A high score  on t h i s  i tem would in d i c a t e  a 
p o s i t i v e  p a r t i c i p a t i o n  f a c t o r .  The item used to  measure 
t h i s  on the  q u e s t io n n a i r e  was 6a.

5. P r e s t ig e :  These items were designed to measure the 
amount o f  p r e s t i g e  a p r ison  te a c h e r  p laces  on the  cr iminal 
j u s t i c e  system in r e l a t i o n  to  the  pu b l ic  educat ion system. 
He is  asked to  equate  the p r e s t i g e  o f  comparable p o s i ­
t io n s  in the two systems comparing the  fo llowing areas  
( c o r r e c t io n s  f i e l d  s e r v i c e s ,  p o l i c e ,  p r iso n  a d m in is t r a ­
t i o n ,  and pr ison  school a d m in i s t r a t io n )  with comparable 
pub l ic  school p o s i t i o n s .  A high mean score  on these  
items would in d i c a t e  a p o s i t i v e  a f f i l i a t i o n  with the 
cr iminal j u s t i c e  system. Items 7a, b,  c ,  d were used
in  t h i s  f a c t o r .

Items e ig h t  through s ix te e n  on the  q u e s t io n n a i r e  were used to 

measure production f a c t o r s .  These f a c t o r s  a re :

1. Cognit ive: A d e s i r e  to  reach the  s tu d e n t  by teaching
him the s u b je c t :  fou r  i tems were used in t h i s  f a c t o r
which were designed to measure the  r e l a t i o n s h i p  the 
t each e r  a s so c ia te d  between success  and co g n i t iv e  l e a r n ­
ing w i th in  the s tu d e n t .  Items used in t h i s  f a c t o r  were: 
8b, 11a, 12c and 16a. A high mean score  on t h i s  f a c t o r  
would i n d i c a t e  a p ropens i ty  to  be a production mot iva tor .

2. A f fec t iv e :  A d e s i r e  to  change the  s tu d e n t  in to  a p ro­
duc t ive  c i t i z e n .  The fou r  i tems used in t h i s  f a c t o r  
were designed to  measure the  r e l a t i o n s h i p  the teach e r
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f e e l s  e x i s t s  between success  and a change in h is  s t u ­
d e n t ' s  behavior .  The items used f o r  t h i s  f a c t o r  a re :
8c,  11c, 12e and 16a. A high mean score  in  t h i s  f a c ­
t o r  would i n d i c a t e  a p ropens i ty  to  be a p o s i t i v e  pro­
duc t ion  m ot iva to r .

3. E x h i b i t i o n i s t :  The d e s i r e  to  demonstrate h is  pedagogi­
cal s k i l l s .  The f i v e  items in t h i s  f a c t o r  were de­
s igned to  measure the  d e s i r e  o f  t each e rs  to  demonstra te  
t h e i r  knowledge o f  s u b je c t  m a t te r  and t h e i r  a b i l i t y  to 
p r e se n t  t h a t  m a te r ia l  to  t h e i r  s tu d en ts  through verbal 
communication. The items used in t h i s  f a c t o r  a r e :  6d,
9a, 10a, 12b and 16e. A high mean score  would i n d i c a t e  
a p ropens i ty  to  be a product ion m o t iva to r .

4. A u tho r i ty :  The d e s i r e  to  manage and con tro l  o th e r  i n d i ­
v id u a ls .  The fou r  i tems used in  t h i s  f a c t o r  were de­
s igned  to  measure the  importance an in d iv id u a l  p laces
on classroom management and on a u t h o r i t y  per  se .  Items 
used in  t h i s  f a c t o r  a r e :  8a ,  9d, 11b and 16f .  A high
mean score  i n d i c a t e s  a p ro p en s i ty  to  be a product ion 
m o t iva to r .

5. Advancement: The d e s i r e  to  advance to  a h igher  p o s i ­
t i o n  w i th in  the  Michigan Department o f  C o r rec t io n s .
The four  i tems used in t h i s  f a c t o r  were des igned to 
measure the  d e s i r e  o f  an in d iv id u a l  t o  ob ta in  a promo­
t i o n .  The items used a r e :  12d, 13a and 16d. A high
mean score  on these  items would in d i c a t e  a p ropens i ty  
to  be a product ion  m o t iva to r .

6. Recognit ion: The d e s i r e  to  be recognized both as a
good t e a c h e r  by fe l low  teach e rs  and as a p ro fe s s io n a l  
w i th in  the  i n s t i t u t i o n .  The four  i tems used in t h i s  
f a c t o r  were des igned to  measure the  d e s i r e  o f  a 
t e a c h e r  fo r  peer  group r e c o g n i t io n  as well as the  de­
s i r e  to  be t r e a t e d  as a " p ro fe s s io n a l "  w i th in  the  
p lace  o f  employment. The fou r  i tems used in  t h i s  f a c ­
t o r  a r e :  12a, 14a, 15a and 16c. A high mean score
in  th e se  f a c t o r s  would i n d i c a t e  a p ropens i ty  to be a 
p roduct ion  m o t iva to r .

7. Reform: The d e s i r e  o f  the  t e a c h e r  to  e f f e c t  reform
upon the  educat ional  system w i th in  the  i n s t i t u t i o n  
an d /o r  w i th in  the Department o f  C o r rec t io n s .  The 
t h r e e  items in t h i s  f a c t o r  were des igned to  measure 
th e  d e s i r e  and need to  reform the educa t iona l  system 
f e l t  by the  t e a c h e r .  The items used in  t h i s  f a c t o r  
a r e :  8e ,  9b and 16d. A high mean score  on these
f a c t o r s  would i n d i c a t e  a p ropens i ty  to  be a p ro­
duc t ion  m ot iva to r .
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Success

Since p o s s ib le  m ot iva t iona l  f a c to r s  do not  m otiva te  an ind iv idua l  

un less  t h a t  ind iv idua l  f e e l s  they  a re  o b t a in a b le ,  the next p o r t io n  o f  

the  q u e s t io n n a i r e  was designed to  measure the  degree o f  success  teachers  

f ee l  they can o b ta in  in t h e i r  c u r re n t  system.

S a t i s f a c t i o n

The s a t i s f a c t i o n  o f  the teache r  with h i s  c u r r e n t  p o s i t io n  i s  de­

termined in  ques t ion  19a which asks the t each e r  i f  he were given the 

oppor tun i ty  t o  begin again  would he accep t  a teach ing  p o s i t i o n  with 

the  Michigan Department o f  C or rec t ions .

P i l o t  study

The ins t rum ent  was p i l o t  t e s t e d  using a group o f  non-teaching 

teach e rs  employed a t  the  S t a t e  Pr ison  o f  Southern Michigan; t h i s  group 

c o n s i s t e d  o f  school counse lors  and media personnel c e r t i f i e d  to  teach 

but  working in  p o s i t io n s  which r e q u i re  d u t i e s  o u t s id e  the academic 

classroom. The p i l o t  confirmed both the  r e l i a b i l i t y  and the  v a l i d i t y  

o f  the  ins t rum ent .  The r e l i a b i l i t y  was demonstrated by the  answers 

rece ived  on redundant o r  s im i l a r  q u e s t io n s ;  s i m i l a r  ques t ions  rece ived  

s i m i l a r  s c o re s .  In terviews with the  in d iv id u a l s  who were adm in is tered  

the  t e s t  demonstrated the  v a l i d i t y  o f  the  q u e s t io n n a i r e .  These 

t eachers  agreed t h a t  the  ins trument  d id  measure the  items i t  was de­

signed to  measure.

Analysis

Data were analyzed using th e  means and s tandard  d e v ia t io n s  o f  the  

twelve f a c t o r s  to  determine both the  p ro p en s i ty  o f  a given f a c t o r  to
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be e i t h e r  a product ion m ot iva to r  or a p a r t i c i p a t i o n  m ot iva to r .  The 

s tandard  d e v ia t io n  f o r  each f a c t o r  determined the  homogeneity o f  the 

group as i t  involved  t h a t  p a r t i c u l a r  f a c t o r .  The means could not  

n e c e s s a r i l y  determine the  s t r e n g th  o f  a p a r t i c u l a r  m o t iva to r  bu t  could 

be used to  measure the  e x i s t e n c e  o f  the  f a c t o r  as a p o s s ib le  m ot iva tor .  

Means were a l so  used to  compare the  f a c to r s  as they were dichotomized 

by sex ,  age o f  s tu d e n t ,  exper ience o f  the  t e a c h e r ,  s u b je c t  a r e a ,  sex 

o f  the  s tu d e n t ,  s e c u r i t y  leve l  o f  the  i n s t i t u t i o n ,  s a t i s f a c t i o n  o f  

the teache r  and success  f e l t  by the  t each e r .

Crosstabs  were used with the twelve f a c t o r s  and each o f  the 

fo l lowing:  sex o f  the t e a c h e r ,  exper ience o f  the  t e a c h e r ,  s u b je c t

area  t au g h t ,  age o f  the  s tu d e n t ,  sex o f  the  s tu d e n t ,  s e c u r i t y  level  

o f  the  i n s t i t u t i o n ,  s a t i s f a c t i o n  o f  the t e a c h e r  and success  the  t each ­

e rs  fee l  they can o b ta in .  From the c ro ss t a b s  the  chi squared scores  

were ob ta ined  to  determine i f  a d i f f e r e n c e  does e x i s t  between expected 

frequency and observed f re q u e n c ie s ,  a s ig n i f i c a n c e  o f  .05 was s e t  as 

a s i g n i f i c a n t  d i f f e r e n c e .

S e le c t io n  of  the study group

The group chosen f o r  t h i s  re sea rch  a re  a l l  academic school t each ­

e r s ,  teach ing  in a classroom in  the  academic schools  o f  the  Michigan 

Department o f  C o r rec t io n s .  This group does not inc lude  vocat ional  

t e a c h e r s ,  because the goals  and educat ional  requirements  f o r  a voca­

t io n a l  t each e r  may d i f f e r  from those  o f  an academic te ac h e r .  Nor does 

the  sample inc lude  school counse lors  o r  c e r t i f i e d  teachers  who serve  

as t e a c h e r s '  a ides  or  in  o th e r  c a p a c i t i e s  w i th in  the  i n s t i t u t i o n s .
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Since th e r e  are  l e s s  than one-hundred academic school classroom 

teachers  se rv ing  in the  Michigan Department o f  C o r rec t io n s ,  i t  was 

decided t h a t  a l l  should be surveyed; a complete census o f  the group,  

no t  a sample survey. Before t h i s  census could be accomplished,  pe r ­

mission had to  be ob ta ined  from the  Program Bureau o f  the  Michigan 

Department o f  C o r re c t io n s .  When t h i s  approval was requested  the 

A s s i s t a n t  D i r e c to r  o f  the  Program Bureau reviewed the  proposal and 

q u e s t io n n a i r e  befo re  he could make any d e c i s io n  concerning the r e ­

sea rch .  A f te r  reviewing the  information he not  only granted  permis­

s ion  to  conduct th e  r e sea rch  but  a l so  s e n t  l e t t e r s  to  the var ious  

wardens and super in tenden ts  throughout  the  S ta te  asking f o r  t h e i r  co­

o p e ra t io n  in t h i s  m a t te r .  This l e t t e r  made access  to  a l l  i n s t i t u t i o n s  

much more exped ien t .

All i n s t i t u t i o n a l  p r in c ip a l s  were then c a l l e d  to  determine the 

exac t  number o f  t eachers  they  c u r r e n t l y  employed as academic school 

t each e rs  in t h e i r  schools  and to ob ta in  coopera t ion  in the resea rch .  

The count  o f  n i n e t y - f i v e  teachers  submitted by the  p r in c ip a l s  was 

used to  determine the  number o f  q u e s t io n n a i r e s  s e n t  o r  de l iv e red  to  

each sc h o o l .

Since over  60% o f  the t eachers  employed by the  Michigan Depart­

ment o f  Correc t ions  a r e  loca ted  in the  Jackson,  Michigan and Io n ia ,  

Michigan a r e a s ,  i t  was decided t h a t  the q u e s t io n n a i r e s  would be de­

l i v e re d  to  these  t eachers  p e r s o n a l ly ,  a t  which time the  research  would 

be exp la ined .  The q u e s t io n n a i r e  could then be picked up the  same day, 

in su r in g  the  r e tu rn  o f  the q u e s t io n n a i r e .  The remaining instruments  

were s en t  to  the  p r in c ip a l s  o f  the  var ious  schools  who had before  

assured  t h a t  they would d e l i v e r  the  ins trument  to the  t e ac h e r s .
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Included with the q u e s t io n n a i re  were a s e l f - a d d re s s e d  stamped envelope 

and a cover l e t t e r  a s su r ing  the c o n f i d e n t i a l i t y  o f  in d iv id u a l  responses.

Cooperation from a l l  p r in c ip a l s  in the  system was e x c e l l e n t  with 

the  excep t ion  o f  the  Marquette Branch Pr ison .  In th e  Marquette pr ison  

the  q u e s t io n n a i r e  a r r i v e d  immediately p r i o r  to  the  May d is tu rbances  

which r e s u l t e d  in  a lockdown o f  a l l  inmates f o r  severa l  weeks. The 

p r in c ip a l  in t h i s  school opted not to d i s t r i b u t e  th e  q u es t io n n a i re s  

d e s p i t e  req u es t s  from t h i s  r e se a rc h e r  and from th e  reg ional  d i r e c t o r  

o f  educat ion  in Jackson,  Michigan. While the absence of  r e s u l t s  from 

t h i s ,  the  most secure  o f  a l l  Michigan P r i so n s ,  w i l l  reduce the  pre­

c i s io n  o f  the  s tu d y ,  the  problems caused by the d i s tu rb an ce  and r e s u l t ­

ing lockdown may have a l t e r e d  the  f e e l in g s  o f  t eachers  in  t h i s  pr ison  

f o r  a s h o r t  time r e g a r d l e s s ,  thus the f ind ings  from the  Marquette 

Branch Pr ison  may f o r  the in te r im  be lack ing .  However, the  v a l i d i t y  

o f  the o v e ra l l  f in d in g s  may be more p r e c i s e  without  Marquette.  The 

r e s u l t s  o f  t h i s  s tudy w i l l  not be app l ied  to the  t eachers  a t  the 

Marquette Branch Pr ison .

Of the  remaining e igh ty-seven  tea ch e r s  w i th in  the system, e ig h ty -  

one completed the  q u e s t io n n a i r e  and re tu rned  i t  to  the  r e s e a r c h e r ,  

g iv ing  a 93% r e tu rn  from a l l  t eachers  r ece iv ing  the  q u e s t io n n a i r e  o u t ­

s ide  o f  Marquet te .  The demographics o f  t h i s  93% a re  included on the 

c h a r t  (Table  3 :1 ) .  This high r e t u r n  on a complete census o f  th e  popu­

l a t i o n  al lows the  r e s u l t s  to be t r e a t e d  as census m a te r ia l  r a t h e r  than 

as a sample.
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Table 3 :1 --Demographics o f  Teachers in Michigan Penal I n s t i t u t i o n s

Breakdown o f  the  Teachers by Secu r i ty

S ecu r i ty  leve l_________________ Number_______________ Percent

Maximum S ec u r i ty  25 30.9
Medium S ecu r i ty  21 25.9
Female Prison 5 6 .2

Breakdown o f  Teachers by Subjec t  Area

Subjec t Number o f  Teachers

Mathematics 29
English 24
Reading 35
L.R.C. 10
Other 10

Breakdown o f  Teachers by Sex 

Sex _____________ Number Percen t

Male
Female

62
19

76.5
23.5
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Table 3:1 — (continued)

Breakdown by Experience o f  the  Teacher

Years Number Category

1 3 1i t t l e
2 9 1 i t t l e
3 8 l i t t l e
4 3 1i t t l e
5 13 medium
6 12 medium
7 4 medium
8 3 medium
9 2 medium

10 3 medium
11 7 medium
12 2 much
13 1 much
14 2 much
15 4 much
16 1 much

17 1 much
18 1 much
19 1 much
20 1 much

Total 8

Teachers with no publ ic  school teach ing  exper ience— 16 - 19.83S



CHAPTER IV

ANALYSIS OF RESULTS

The purpose o f  t h i s  s tudy i s  to  i n v e s t i g a t e  th e  r ea so n s ,  both

personal and p r o f e s s i o n a l ,  t h a t  t eachers  m ain ta in  t h e i r  p o s i t i o n s  with

the Michigan Department o f  Correc t ions  and a l so  the  f a c t o r s  which may

in f lu en ce  them to  e x e r t  e f f o r t  beyond the minimum r e q u i s i t e  to  maintain

t h i s  p o s i t i o n .  In o rd e r  to  accomplish t h i s  purpose i t  i s  necessary  to

answer the  following q u e s t io n s :

I .  What a re  the  p a r t i c i p a t i o n  f a c t o r s  a f f e c t i n g  teach e rs  in 
the academic schools  o f  Michigan penal i n s t i t u t i o n s ?

A. Do teachers  in Michigan penal i n s t i t u t i o n s  mainta in  
t h e i r  employment because they fee l  they  have no 
o th e r  op t ion?

B. How do teach e rs  in Michigan penal i n s t i t u t i o n s  view 
the  p r a c t i c a l  rewards o f  t h e i r  p o s i t io n ?

C. Do teachers  in academic schools  o f  Michigan penal 
i n s t i t u t i o n s  enjoy t h e i r  a s s o c i a t i o n  with  the 
cr iminal  j u s t i c e  system?

1. Do they a s s o c i a t e  t h e i r  job with the "Macho" 
image?

2. Do they cons ide r  themselves an e l i t e  group?

3. Do they a s s o c i a t e  more p r e s t i g e  to  p o s i t io n s  
in c r iminal  j u s t i c e  than to  p o s i t i o n s  in  pub­
l i c  educat ion?

I I .  What a r e  the  product ion f a c t o r s  a f f e c t i n g  academic school 
teachers  in Michigan penal i n s t i t u t i o n s ?

A. Do they a s s o c i a t e  success  with  co g n i t iv e  l ea rn in g  
in t h e i r  s tuden ts?

B. Do they a s s o c i a t e  success  with s tu d e n t  change?

56
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C. Do they d e s i r e  to  demonstra te  t h e i r  pedagogical 
s k i l l s ?

D. Do they d e s i r e  to  e x e r t  con tro l  over o th e r s?

E. Do they  seek advancement to  a h igher  p o s i t i o n  wi th in  
the  c o r r e c t i o n ' s  h ie rarchy?

F. Do they seek r eco g n i t io n  from o th e r s  w i th in  the 
i n s t i t u t i o n ?

G. Do they seek to  improve th e  educa t iona l  system 
w i th in  t h e i r  own i n s t i t u t i o n  and w i th in  the  Michigan 
Department o f  Correc t ions?

I I I .  Do teac h e r s  in  academic schools  o f  Michigan penal i n s t i t u ­
t i o n s  pe rce ive  th ese  production f a c t o r s  as ach ievab le  in 
t h e i r  c u r r e n t  s i t u a t i o n  ?

IV. How do the  following r e l a t e  to  both product ion  and p a r t i c i ­
p a t io n  f a c t o r s  fo r  t eachers  in Michigan penal i n s t i t u t i o n s ?

A. Sex o f  the  t each e r

B. Sub jec t  a rea  taugh t  by the  t e ac h e r

C. Experience o f  the  t e a ch e r

D. S e cu r i ty  level  o f  the  i n s t i t u t i o n

E. Age o f  the s tuden t

F. Sex o f  the s tu d en t

V. Would the t eachers  in the  Academic Schools o f  Michigan
penal i n s t i t u t i o n s  accep t  th e  p o s i t i o n  again  i f  given 
ano the r  chance to  s t a r t  over?

When a sample o f  a given popula t ion  i s  used to  ana lyze  t h a t  popu­

l a t i o n  on any given t r a i t ,  the  items used in the  a n a ly s i s  must be

spoken o f  in terms o f  p r o b a b i l i t y ;  i f ,  on the o th e r  hand, the  e n t i r e  

popula t ion  i s  surveyed concerning t h a t  p a r t i c u l a r  c h a r a c t e r i s t i c ,  the  

a n a ly s i s  can be spoken o f  in terms o f  c e r t a i n t y . ^

1. C. A. Moser and G. Kal ton,  Survey Methods in Social I n v e s t i ­
g a t i o n . (New York: Basic Books I n c . ) ,  1972, p. 64.
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Since the  e n t i r e  popula t ion  o f  t eachers  in p r iso n  schools  of  Michigan 

penal i n s t i t u t i o n s  was surveyed fo r  t h i s  re sea rch  and a r e tu rn  o f  93% 

was obta ined  on the  survey (with the  excep t ion  o f  the  t eachers  a t  

Marquette Branch Pr ison ,  who did not  p a r t i c i p a t e  in the  survey)  the 

assumption o f  near  p rec i s io n  i s  made; sco res  a re  not cons idered  to be 

e s t im a tes  o f  the popu la t ion .  For t h i s  reason ,  except  f o r  minor d i s ­

c r ep an c ie s ,  d i f f e r e n c e s  in s t a t i s t i c s  w i l l  i n d i c a t e  ac tua l  d i f f e r e n c e s  

in popu la t ion .  The use o f  a 95% confidence in t e rv a l  and o f  s tandard  

e r r o r  o f  the  mean w i l l  not be r e q u i s i t e  f o r  t h i s  s tudy.

Because o f  v a r i a t io n s  among the d iv e r se  s t a t e s  in the  United 

S t a t e s  in p r ison  c o n d i t io n s ,  d e l iv e ry  systems f o r  t eachers  in those 

p r i s o n s ,  p r a c t i c a l  b e n e f i t s  a s so c ia te d  with teach ing  in p r i s o n s ,  and 

general  working condi t ions  in s id e  p r i s o n s ,  no a t tem pt  w i l l  be made to 

g e n e ra l i z e  the r e s u l t s  o f  t h i s  study to penal i n s t i t u t i o n s  o u ts id e  

the  Michigan Department o f  Cor rec t ions .  Recognit ion w i l l  a l so  be 

allowed f o r  p o s s ib le  v a r i a t i o n s  between f ind ings  f o r  teac h e r s  in t h i s  

study and the teachers  in Marquette Branch Pr ison .  This i s  s t r i c t l y  

a d e s c r i p t i v e  study o f  t eachers  in Michigan penal i n s t i t u t i o n s ,  causal 

r e l a t i o n s h i p s  w i l l  not  be d e a l t  with in the  a n a ly s i s  o f  data  ch ap te r .

P a r t i c i p a t i o n  f a c to r s

Table 4:1 l i s t s  the p a r t i c i p a t i o n  f a c t o r s  o f  t eachers  by o rd e r  

o f  the  descending means. The o rde r  i s  not  intended to  i n d i c a t e  the  

s t r e n g t h  o f  the  f a c t o r  in r e l a t i o n  to  the  s t r e n g th  o f  o th e r  p o s i t i v e  

f a c t o r s ;  because the mean o f  " E l i t e "  is  g r e a t e r  than the  mean o f  

" P r a c t i c a l "  does not  i n d i c a t e  t h a t  the  m ot iva t iona l  s t r e n g th  of the 

f a c t o r  " P r a c t i c a l "  i s  l e s s  than " E l i t e . "  For p a r t i c i p a t i o n  f a c to r s
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Table 4 :1—P a r t i c i p a t i o n  f a c t o r s  by o rde r  o f  descending means

Mean Standard Deviation

E l i t e 3.925 1.077

P ra c t ic a l 3.510 .873

Macho 2.886 1.625

Default 2.662 1.359

P re s t ig e 2.547 .707
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these  mean scores  do not  i n d i c a t e  the s t r e n g th  o f  the f a c t o r  as a mo­

t i v a t o r ,  only the  p ropens i ty  o f  the  f a c t o r  to  be a m o t iv a to r .  The 

s t r e n g th  o f  the  m otiva tor  cannot  be measured in  t h i s  s tudy .

Teachers do not  feel  they hold t h e i r  p o s i t io n s  merely because 

they cannot  f ind  a p o s i t i o n  e lsewhere ,  nor do they a t t r i b u t e  more p r e s ­

t i g e  to  a p o s i t io n  with cr iminal  j u s t i c e  than they do to  a p o s i t io n  

with publ ic  educat ion .  In f a c t ,  to  the  c o n t r a ry ,  they fee l  pub l ic  

educat ion i s  a more p re s t i g io u s  f i e l d  than i s  cr iminal  j u s t i c e .  Not 

only i s  p r e s t i g e  the lowest  numeric mean f a c t o r  but  i t  i s  a l so  the  f a c ­

t o r  with the  lowest s tandard  d e v ia t io n  o f  a l l  p a r t i c i p a t i o n  f a c to r s  

( .707) .  This in d i c a t e s  a high level  o f  agreement by teachers  in t h i s  

f a c to r .

The f a c to r s  " E l i t e "  and " P ra c t i c a l "  a re  both very p o s i t i v e  pa r ­

t i c i p a t i o n  mot iva tors  which in d i c a t e  two th in g s .  F i r s t ,  t h a t  teachers  

fee l  they are  an e l i t e  group o f  t eachers  and t h a t  th e  p o s i t io n s  they  

hold r eq u i re  more t r a in i n g  and exper ience than the  p o s i t io n s  o f  pub l ic  

school t e a c h e r s .  Secondly, the  p r a c t i c a l  a spec ts  o f  t h e i r  p o s i t i o n s ,  

such as pay, hours o f  work, c i v i l  s e rv ic e  s t a t u s ,  vaca t ion  time and 

teaching a d u l t  s tuden ts  r a t h e r  than  youth a re  p o s i t i v e  p a r t i c i p a t i o n  

m o t iv a to rs ,  he lp ing  to  keep the  teache r  in h is  p o s i t i o n ,  not  because 

he has no o th e r  op t ion  but  because he chooses to  keep h is  c u r r e n t  p o s i ­

t i o n .

While a score  o f  l e s s  than th re e  on the  f a c t o r  "Macho" in d ic a te s  

a tendency fo r  t h i s  f a c t o r  to be a p o s i t i v e  p a r t i c i p a t i o n  m o t iv a to r ,  

the sco re  o f  2.886 obtained on t h i s  research  cannot  i n d i c a t e  anyth ing 

o th e r  than a neu t ra l  f in d in g .  I t  must be remembered t h a t  t h i s  f a c t o r  

r e l a t e s  to  the f e e l in g  t h a t  p r isons  should be the p lace  fo r  men and
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not  fo r  women, thus the combined score  o f  a l l  teachers  in d ic a ted  in 

t h i s  c h a r t  i s  not a f a i r  ev a lu a t io n  o f  the m ot iva t ional  e f f e c t  o f  the  

f a c t o r .  A more v a l id  f in d in g  w i l l  be ob ta ined  when male t eachers  and 

female teachers  a re  considered s e p a r a t e ly .

Production f a c to r s

Table 4:2 i l l u s t r a t e s  the  product ion m ot iva to rs  by descending 

numeric o rd e r  o f  the means f o r  a l l  t e achers  in the  Michigan Department 

o f  Cor rec t ions .  As in  p a r t i c i p a t i o n  f a c t o r s ,  the  p o s i t io n  of the  item 

on the l i s t  does not  n e c e s s a r i l y  i n d i c a t e  the s t r e n g th  o f  the  f a c t o r .  

In t h i s  t a b l e  a p o s i t i v e  score  (above th ree )  does not  i n d i c a t e  t h a t  

the  f a c t o r  i s  a p o s i t i v e  m ot iva t iona l  f o r c e ,  i t  i s  a product ion  mo­

t i v a t o r  only i f  the  in d iv id u a l  t each e r  perce ives  i t  as ach ievab le .  A 

p o s i t i v e  score  i n d i c a t e s  only a p ropens i ty  o f  the  f a c t o r  or  to  be a 

p o s i t i v e  production m o t iva to r .

While a l l  o f  the  f a c t o r s  l i s t e d  a re  g r e a t e r  than t h r e e ,  the  f a c ­

t o r  "Advancement" a t  3.016 i s  c lose  to  the  n eu t ra l  such t h a t  i t  cannot 

hones t ly  be cons idered  p o s i t i v e  but r a t h e r  must be c l a s s i f i e d  as neu­

t r a l  .

Teachers in  the Michigan Department o f  Correc t ions  seek to  teach 

both t h e i r  s u b je c t  m a t te r  and to change t h e i r  s t u d e n t s 'b e h a v io r .  They 

enjoy demonstrat ing t h e i r  pedagogical s k i l l s  and e x e r t in g  a u t h o r i t y  

over  t h e i r  s tu d e n t s .  They want to  reform the educat ional  systems 

with in  t h e i r  i n s t i t u t i o n s  and /o r  w i th in  the  Department o f  C or rec t ions .  

They seek reco g n i t io n  from o th e r s  w i th in  the  i n s t i t u t i o n  fo r  t h e i r  

p ro fe s s io n a l  s t a t u s  and f o r  t h e i r  e f f o r t s .
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Table 4 :2 —Production f a c t o r  by o rde r  o f  descending means

Mean Standard Deviation

Cognit ive 4.074 .553

A ffec t ive 3.836 .696

Author ity 3.833 .552

Reform 3.642 .610

Recognition 3.633 .706

Exhib i t ion 3.543 .624

Advancement 3.016 .972
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P a r t i c i p a t i o n  f a c t o r s  considered by 
the sex o f  the teach e r______________

The sex o f  the t each e r  has a very d e f i n i t e  e f f e c t  on the p a r t i c i ­

pa t ion  f a c to r s  o f  academic school t eachers  w i th in  the  Michigan Depar t­

ment o f  Correc t ions  as shown in Table 4 :3 .  The o rd e r  in  which the f a c ­

t o r s  a r e  ar ranged does not d i f f e r  from the  o v e ra l l  with e i t h e r  sex;  

however, the  d i f f e r e n c e  between th e  sexes i s  ev id e n t  in a l l  f a c t o r s .

In every f a c t o r  female t eachers  showed a h igher  mean score  and a lower 

s tanda rd  d ev ia t io n  than male t e a c h e r s .  This lower s tandard  d e v ia t io n  

i n d i c a t e s  more homogeneity among female teac h e r s  than among male t each ­

ers  in m otiva t ion  to p a r t i c i p a t e .

For male t eachers  and f o r  t each e rs  as a whole, the  f a c t o r  

"Default"  i s  d e f i n i t e l y  not  a p a r t i c i p a t i o n  m o t iv a to r ;  however, fo r  

female teachers  the  f a c t o r  "Defaul t"  i s  n e u t r a l ,  not p o s i t i v e  but  a l so  

not u n re la te d .  Female te ac h e r s  appear more l i k e l y  to  fee l  t rapped  in 

t h e i r  p o s i t io n  than a re  t h e i r  male c o u n te r p a r t s .

As was mentioned p r e v io u s ly ,  th e  mean score  on the  f a c t o r  "Macho" 

was r e l e v a n t  to male teac h e r s  on ly ,  female scores  served  as a confound­

ing v a r i a b l e .  The score  o f  2.758 f o r  the  male te a ch e r s  in d i c a t e s  t h a t  

"Macho" i s ,  in f a c t ,  a p o s i t i v e  p a r t i c i p a t i o n  m o t iva to r  fo r  male t each ­

e r s .  The female sco re  o f  3.333 i s  i n d i c a t i v e  t h a t  female t eachers  do 

not fee l  t h a t  th e r e  a re  any i n s t i t u t i o n s  w i th in  th e  Michigan Correc­

t io n a l  System reserved  only f o r  male t e a c h e r s ,  women should be ab le  

to teach  in a l l  i n s t i t u t i o n s .

The t a b le  o f  chi square sco res  (Appendix C.:l) in d i c a t e s  t h a t  th e re  

i s  a d i f f e r e n c e  in the d i s t r i b u t i o n s  of  the  sco res  f o r  male and female 

t eachers  fo r  the f a c t o r  " E l i t e . "  This raw score  o f  13.97522 with



Table 4 :3—P a r t i c ip a t io n  fac to rs  of teachers  considered by sex of the teacher

n = 62 n = 19 N -  81
Male Teachers Female Teachers Overall

Standard Standard Standard
Mean Deviation Mean Deviation Mean Deviation

E l i t e 3.738 1.079 4.526 .841 3.925 1.077

P rac t ica l 3.430 .912 3.772 • .685 3.510 .873

Macho 2.754 1.629 3.333 1.572 2.886 1.625

Default 2.557 1.360 3.000 1.333 2.662 1.359

Pres t ige 2,523 .724 2.566 .655 2.547 .707
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four  degrees  o f  freedom gives a s i g n i f i c a n t  d i f f e r e n c e  o f  .0074. No 

o th e r  f a c t o r s  d i f f e r e d  a t  the  .05 level  o f  s i g n i f i c a n c e .

Production by sex o f  the t e ach e r

Table 4:4 i n d i c a t e s  t h a t ,  as in p a r t i c i p a t i o n  f a c to r s  so a l so  in 

product ion  f a c t o r s ,  female teac h e r s  r a t e  each o f  the  p o s s ib le  motiva­

t io n a l  f a c t o r s  h igher  than male t eachers  r a t e  them. Again, a l l  f a c ­

t o r s  have a p ropens i ty  to  be product ive  motiva tors  with th e  exception 

o f  "Advancement" which i s  too c lo se  to the  neu t ra l  number o f  th re e  to 

be cons idered  a s e r io u s  motiva t ional  f a c t o r  f o r  e i t h e r  sex.

In the  th re e  f a c t o r s  "Cogni t ive ,"  "Reform" and "Recognition" 

th e r e  were s u b s t a n t i a l  d i f f e r e n c e s  between the scores  o f  male teachers  

and female t e a c h e r s ,  with  female teachers  sco r ing  h igher  on the mean 

and lower on the  s tanda rd  d e v ia t i o n ,  i n d i c a t in g  a more homogeneous 

grouping f o r  female t eachers  than f o r  male t e a c h e r s .  This i n d i c a t e s  

t h a t  female t eachers  express  a s t r o n g e r  d e s i r e  to teach t h e i r  s u b je c t  

m a t t e r ,  reform th e  educat ional  system and o b ta in  rec o g n i t io n  than do 

male t e a c h e r s .

The chi squared t a b l e  (Appendix C:2) in d ic a te s  t h a t  in none o f  the  

product ion f a c t o r s  i s  th e re  a d i f f e r e n c e  in d i s t r i b u t i o n  of  scores  due 

to sex o f  the  t e a c h e r  a t  the  .05 level  o f  s ig n i f i c a n c e .

P a r t i c i p a t i o n  by s u b je c t  a rea  
o f  the t e a c h e r________________

As can be seen in  Table 4 :5 ,  the t o t a l  number o f  tea ch e r s  f o r  a l l  

s u b je c t  a reas  i s  g r e a t e r  than the  t o t a l  number o f  tea c h e r s  f o r  the 

whole. This i s  because any t each e r  teach ing  more than one su b je c t  

marked a l l  su b je c t s  which they  were c u r r e n t ly  teach ing .



Table 4 :4 --P ro d u ctio n  fac to rs  o f teachers considered by sex o f the teacher

Male Teachers Female Teachers Overall

Standard Standard Standard
Mean Deviation Mean Deviation Mean Deviation

Cognitive 4.024 .584 4.237 .404 4.074 .553

Affect ive 3.827 .774 3.861 .347 3.836 .696

Authority 3.831 .572 3.842 .494 3.833 .552

Reform 3.581 .644 3.842 .436 3.642 .610

Recognition 3.573 .740 3.829 .553 3.633 .706

Exhibit ion 3.529 .624 3.589 .627 3.543 .624

Advancement 3.016 .920 3.018 1.152 3.016 .972



Table 4 :5 - -P a r t ic ip a t io n  fac to rs  o f teachers considered by subject area taught

n = 29 n = 24 n = 35 n = 10 n = 9 N = 81
Mathematics English Reading L.R.C. Other Overall

Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

El i t e 3.966 1.017 4.375 .875 3.971 1.150 4.000 .940 3.333 1.414 3.925 1.077

Prac t ica l 3.632 .720 3.819 .785 3.467 .772 3.400 1.004 3.033 1.559 3.510 .873

Macho 2.759 1.683 2.783 1.678 2.886 1.659 2.200 1.757 2.333 1.803 2.886 1.625

Default 2.345 1.078 2.500 1.319 3.000 1.372 2.300 1.160 2.333 1.581 2.662 1.359

P res t ige 2.494 .679 2.417 .754 2.643 .490 2.500 .825 2.575 1.061 2.547 .707
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The s u b je c t  areas  L. R. C. and Other  were the two c a te g o r ie s  not 

in a l l  school c u r r i c u l a .  L. R. C. s tands  f o r  Life  Role Competencies, 

and c o n s i s t s  o f  courses des igned to  a id  the  s tu d en t  in  coping with l i f e  

problems which may a r i s e  e i t h e r  while  he i s  i n c a rc e ra te d  o r  when he i s  

r e lea sed  from the  i n s t i t u t i o n .  These courses include such s u b je c ts  as 

Job Seeking S k i l l s ,  Legal Research and Consumer Mathematics.  The 

teachers  who marked the column "Other" were t eachers  who teach such 

su b je c ts  as Social Science,  Sc ience ,  o r  Business P rac t ic e s  ( in  programs 

where i t  i s  considered an academic program).

Mathematics teachers

There is  l i t t l e  v a r i a t i o n  between the o v e ra l l  sco re  o f  teachers  

and the  sco re  of  teachers  o f  mathematics in any o f  the  f a c t o r s  with 

the except ion  o f  "D efau l t . "  Mathematics t eachers  r a t e d  the f a c t o r  

"Default"  lower than the o v e ra l l  i n d i c a t in g  t h a t  they do not feel they 

r e t a i n  t h e i r  employment because they cannot f in d  any o th e r  p o s i t i o n .

English teachers

English t eachers  var ied  from the  o v e ra l l  in two f a c t o r s :  "E l i t e "

and " P r a c t i c a l . "  In both o f  these  the  mean score  was h igher  than the 

o v e ra l l  and the s tandard  d e v ia t io n  was lower. Engl ish t eachers  thus 

tend to  cons ide r  themselves an e l i t e  group and a l so  value  the  p r a c t i ­

cal aspec ts  of  the  job highly  as expressed in t h i s  r e sea rch .

Reading teachers

Reading teachers  var ied  from the  o v e ra l l  in only one a r e a ,  

"D efau l t , "  which was 3.000 fo r  reading te a c h e r s .  This n eu t ra l  number 

does not make "Default"  a p o s i t i v e  mot iva t ional  fo rce  but i t  i n d ic a te s
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t h a t  i t  i s  not an u n re la t e d  f a c t o r  as with teac h e r s  o v e r a l l .  Thus 

read ing  teachers  have more o f  a tendency to  fee l  they must m ain ta in  

t h e i r  p o s i t i o n  because they  cannot  f in d  ano ther  p o s i t i o n ,  as do o th e r  

t e a c h e r s .

L. R. C. t each e rs

L. R. C. t e a c h e r s  va r ied  from the  o v e ra l l  i n  th e  f a c t o r s  "Macho" 

and "Defaul t"  both o f  which were lower than the  o v e r a l l .  This low 

score  in "Macho" i s  i n d i c a t i v e  t h a t  "Macho" i s  a p o s i t i v e  m ot iva to r  

in  t h a t  the  L. R. C. teac h e r s  fee l  p r ison  educat ion  to  be the  domain 

o f  th e  male t e a c h e r .  A low score  in "Default"  i n d i c a t e s  the  L. R. C. 

t e a c h e r s  do hot  fee l  they  a r e  keeping t h e i r  p o s i t i o n s  only because 

they  cannot f in d  an o th e r  p o s i t i o n .

Other  t eachers

With th e  excep t ion  o f  "P re s t ig e "  o th e r  t each e rs  r a t e d  a l l  f a c t o r s  

lower than the  o v e ra l l  and the  s tanda rd  d ev ia t io n  f o r  o t h e r  teachers  

was h ig h e r  than th e  o v e ra l l  in  a l l  f a c t o r s .  Thus the  group o f  t e a c h ­

e r s  teach in g  "Other" s u b je c t s  i s  l e s s  homogeneous in t h e i r  opin ions  

o f  p a r t i c i p a t i o n  m o t iva t iona l  f a c t o r s  than th e  o th e r  t e a c h e r s .  The 

f a c t o r  " P r a c t i c a l "  a t  3.0333 i s  c lo se  t o  the  number th r e e  to  th e  ex­

t e n t  t h a t  " P r a c t i c a l "  cannot  be cons idered  a p o s i t i v e  p a r t i c i p a t i o n

m ot iva to r .  To the  c o n t r a r y ,  i t  must be cons idered  a n eu t ra l  f a c t o r .

The f a c t o r  "Macho" i s  lower than the  o v e ra l l  which in d i c a t e s  t h a t

teach e rs  who teach  the  s u b je c t  "Other" a re  more l i k e l y  t o  co n s id e r  a 

p r ison  a man's domain, not a p lace  f o r  females .  While they r a t e  the  

f a c t o r s  " E l i t e "  and " P r a c t i c a l "  lower than the  o v e r a l l ,  they  a l so  r a t e
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th e  f a c t o r  "Default"  lower,  thus  they  a r e  motivated to  s tay  with the 

p o s i t i o n  by f a c t o r s  o th e r  than being t rapped in th e  p o s i t i o n .

As can be seen from the  chi square  t a b l e s  (Appendices C:3, C:4, 

C:5, C:6 and C:7) the  only  p a r t i c i p a t i o n  f a c t o r s  which vary from the 

norm in d i s t r i b u t i o n  o f  scores  a t  the  .05 leve l  a re  in the  f a c to r s  

" E l i t e "  and " P r a c t i c a l "  f o r  th e  tea ch e r s  teaching  "Other ."  In " E l i t e "  

th e re  i s  a raw score  o f  9.26378 with  a degree o f  freedom o f  4 and a 

s i g n i f i c a n c e  o f  .0526. In " P r a c t i c a l "  the  raw sco re  i s  20.81814 with 

e leven degrees o f  freedom and a s ig n i f i c a n c e  of .0353.

Production f a c t o r s  considered  by s u b je c t  
a rea  o f  the  t e a c h e r_______________________

Mathematics t eachers

Mathematics tea ch e r s  do not vary from the  o v e ra l l  in any o f  the

product ion  m o t iv a to r s ,  as shown in Table 4 :6 .

English teachers

English te ac h e r s  vary from the  o v e ra l l  in only the f a c t o r  "Re­

form," in  which English t e a c h e r s  tended to  be more adamant in  t h e i r  

d e s i r e  to  reform the  educa t iona l  system than teachers  o v e r a l l .

Reading teachers

Reacing tea c h e r s  do not  vary from the  o vera l l  in any o f - t h e  pro­

duct ion  f a c t o r s .

L. R. C. t e a c h e r s

L. R. C. tea ch e r s  scored h igher  than the o v e ra l l  in  th re e  f a c ­

t o r s :  " A f fe c t iv e , "  "Reform" and "E x h ib i t io n ."  While the  sco re  o f

the L. R. C. tea ch e r s  was not a t  va r iance  with the o vera l l  on the



Table 4 :6 --P ro d u ctio n  fac to rs  o f  teachers considered by subject area taught

Mathematics English Reading L.R. C. Other Overall

Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Cognitive 4.190 .446 4.167 .482 4.093 .425 4.025 .416 3.750 1.093 4.074 .553

Affect ive 3.879 .596 3.896 .536 3.836 .624 4.275 .478 3.700 1.383 3.836 .696

Authority 3.974 .497 3.958 .670 3.864 .486 3.650 .669 3.725 .640 3.833 .552

Reform 3.621 .810 3.931 .501 3.695 .551 -3.900 .589 3.833 .653 3.642 .610

Recognition 3.638 .703 3.604 .634 3.671 .666 3.650 .530 3.550 1.295 3.633 .706

Exhibit ion 3.607 .649 3.608 .681 3.594 .543 3.860 .481 3.400 .789 3.543 .624

Advancement 2.943 .988 3.097 .860 3.124 1.032 3.300 .974 2.833 1.210 3.016 .972
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f a c t o r  "Cognitive' '  i t  was h igher  than the  o v e ra l l  on "Affec t ive"  such 

t h a t  the  “Affec t ive"  score  i s  h igher  than th e  "Cognitive"  fo r  t h i s  

group. The L. R. C. t eachers  a re  teach ing  courses  geared to  helping 

s tu d en ts  deal with l i f e .  The a f f e c t i v e  score  demonstrates  t h i s  emphasis. 

They a l s o  show a s t ro n g e r  d e s i r e  to  change the  educat ional  system and 

a g r e a t e r  d e s i r e  to  demonstrate t h e i r  pedagogical s k i l l s  than do the 

Department Teachers o v e r a l l .

Other  teachers

The only f a c t o r  a t  var iance  between "Other" t eachers  and the  over­

a l l  was the  f a c t o r  "Cognit ive"  in which "Other" scored lower.

A check o f  the  chi squared t a b l e s  (Appendices C:8, C:9, C:10,

C:11 and C:12 in d i c a t e s  t h a t  in t h r e e  s u b je c t s :  Eng l ish ,  reading and

o th e r  th e r e  i s  a s i g n i f i c a n t  d i f f e r e n c e  between the d i s t r i b u t i o n  o f  the 

a rea  t e a c h e r s '  scores  and the o v e ra l l  scores  o f  a t  l e a s t  .05 l e v e l .

These scores  fo r  "Cognit ive"  a re  shown below:

English - raw score  o f  20.81755 with e i g h t  degree o f  freedom 
and a s ig n i f i c a n c e  o f  .0076.

Reading - raw scores  o f  19.58104 with e i g h t  degrees  o f  freedom 
and a s ig n i f i c a n c e  o f  .0120.

Other -  raw score  o f  17.63850 with  e ig h t  degrees  o f  freedom 
and a s ig n i f i c a n c e  o f  .0241.

No o th e r  d i s t r i b u t i o n  var ied  a t  the  .05 l e v e l .

P a r t i c i p a t i o n  f a c t o r s  cons idered  by 
exper ience o f  the  t each e r___________

Teachers with over  eleven years  exper ience

This group o f  teachers  showed a lower mean score  on a l l  p a r t i c i ­

pa t ion  f a c to r s  than did the  t eachers  as a whole. Contrary to what was
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expected,  t h i s  group having the most years  o f  exper ience  as pr ison  

teachers  tended to have a h igher  s tandard  d e v ia t io n  in a l l  f a c t o r s ,  

with the  excep t ion  o f  " P r a c t i c a l , "  than did teac h e r s  as a whole. There 

was a d i f f e r e n c e  in  the  f a c t o r s  " E l i t e , "  " P r a c t i c a l "  and "Macho" in ­

d i c a t in g  t h a t  t eachers  with over eleven yea rs  exper ience tend to  th ink  

o f  themselves as l e s s  e l i t i s t  and more "Macho" than do o th e r  t e a c h e r s .  

They a l so  p lace l e s s  importance on the  p r a c t i c a l  b e n e f i t s  o f  t h e i r  cu r ­

r e n t  p o s i t io n  than do t h e i r  com pa t r io ts .  This d i f f e r e n c e  could be a t ­

t r i b u t e d  to  a tendency of  t h i s  group to  r a t e  a l l  i tems low except  t h a t  

the t rend  does not  cont inue in to  the p roduct ion  f a c t o r s  (as seen in 

Table 4 :7 ) .

Teachers with l e s s  than twelve and more than 
four  yea rs  exper ience in p r iso n  educat ion

Teachers in t h i s  group d i f f e r  from teac h e r s  o v e ra l l  in none o f  

the f iv e  p a r t i c i p a t i o n  f a c t o r s .

Teachers with l e s s  than f iv e  y ea rs  exper ience 
in p r ison  education____________________________

Teachers in t h i s  group d i f f e r  from the o v e ra l l  in th re e  of  the  

f iv e  p a r t i c i p a t i o n  f a c t o r s :  " E l i t e " - - t h e y  co n s id e r  p r iso n  teachers  to

be more o f  an e l i t e  group than o th e r  t e a c h e r s .  "Macho"--they do not 

cons ide r  penal i n s t i t u t i o n s  a male domain. " D e f a u l t " - - f o r  t h i s  group 

of  teac h e r s  "Default"  i s  s l i g h t l y  h igher  than the  neu t ra l  p o in t  o f  

t h r e e ,  no t  enough to  cons ide r  a p o s i t i v e  f a c t o r  but  too high to con­

s id e r  completely u n re la te d .  To a g r e a t e r  e x t e n t  than o th e r  t e a c h e r s ,  

t eachers  with l e s s  than f iv e  y ea rs  experience fee l  t rapped in t h e i r  

p o s i t i o n .



Table 4 :7 — P a rtic ip a tio n  fac to rs  considered by experience o f the teacher

n = 
Over

13
11 y r s .

n = 
Between

44
5-11

n = 
Under

23
5 y r s .

n = 16 
No Public Overall

Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

E l i t e 3.538 1.266 3.795 1.047 4.409 .908 3.500 1.317 3.925 1.077

Prac t ica l 3.128 .811 3.667 .768 3.449 1.052 3.438 .685 3.510 .873

Macho 2.462 1.761 2.886 1.660 3.143 1.526 2.188 1.471 2.886 1.625

Default 2.462 1.561 2.568 1.319 3.045 1.290 2.438 1.711 2.662 1.359

Pres t ige 2.462 .923 2.477 .585 2.435 .820 2.484 .755 2.547 .707
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Teachers with no pub l ic  school teach ing  
exper ience_________________________________

This group c o n s i s t s  o f  a l l  t eachers  in our  sample who did  not 

teach  in  pub l ic  schools  p r i o r  t o  becoming c o r re c t io n a l  t e a c h e r s .  The 

number o f  yea rs  exper ience  in  p r iso n  educat ion  does not  r e f l e c t  in 

t h i s  group. This group d i f f e r s  from the  o v e ra l l  in two o f  the  f iv e  

p a r t i c i p a t i o n  f a c t o r s :  " E l i t e " — the  ques t ion  used to determine t h i s  

f a c t o r  suggested t h a t  tea c h e r s  in p r ison  schools  should have e x p e r i ­

ence in  pu b l ic  schools  befo re  tak ing  a p o s i t io n  in  p r ison  schoo ls .  

Since t h i s  group c o n s i s t s  e n t i r e l y  o f  in d iv id u a l s  who do not meet t h i s  

p r e r e q u i s i t e ,  i t  i s  not s u r p r i s i n g  t h a t  t each e rs  in t h i s  group r a t e  

" E l i t e "  lower than o th e r  t e a c h e r s ,  y e t  the  item i s  s t i l l  p o s i t i v e ,  

g r e a t e r  than t h r e e .  "Macho"— t h i s  group o f  t eachers  f e e l s  s t ro n g ly  

t h a t  a p r iso n  i s  a man's domain.

A check o f  the  chi squared t a b l e s  (Appendices C:13, C:14, C: 15 

and C: 16) i n d i c a t e s  t h a t  two f a c t o r s  among the  four  groups d i f f e r  from 

the o v e ra l l  d i s t r i b u t i o n  o f  sco res  a t  the  .05 leve l  o f  s ig n i f i c a n c e .  

The f a c t o r  " E l i t e "  f o r  tea ch e r s  under f i v e  yea rs  o f  exper ience  has a 

raw score  o f  9.61408 with  fo u r  degrees o f  freedom f o r  a s ig n i f i c a n c e  

o f  .0474 and the  f a c t o r  "Defau l t"  f o r  t eachers  with  no pub l ic  school 

teach ing  exper ience  d i f f e r s  from teachers  o v e ra l l  with a raw s c o re  o f  

11.46930 with fo u r  degrees  o f  freedom f o r  a s ig n i f i c a n c e  o f  .0218.
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Production f a c t o r s  cons idered  by 
exper ience  o f  the  t e a c h e r  (Table 4 : 8 )

Teachers with over  eleven  y ea rs  
exper ience  in p r ison  education

Teachers in  t h i s  group d i f f e r  from the  o v e ra l l  in only one o f  the

seven product ion f a c t o r s :  "Reform"--while th e  score  o f  t h i s  f a c t o r  i s

s t i l l  very much p o s i t i v e ,  h ig h e r  than t h r e e ,  i t  i s  lower than  the  o th e r

t e a c h e r s ' .  This f a c t o r  measures th e  t e a c h e r s '  d e s i r e  to  reform the

pr ison  educat ional  system.

Teachers with  from f iv e  to  eleven years  
o f  exper ience  in  p r iso n  educat ion______

This group o f  teac h e r s  d i f f e r s  from the o v e ra l l  in none o f  the

seven product ion f a c t o r s .

Teachers with  l e s s  than f iv e  yea rs  
exper ience  in p r iso n  educat ion

Teachers in t h i s  group d i f f e r  in none o f  the seven f a c t o r s  from 

teachers  o v e r a l l .

In the  f a c t o r  "Advancement" te a ch e r s  under f i v e  y ea rs  in pr ison  

educa t ion  have the  h ig h e s t  mean s c o r e ,  d e f i n i t e l y  a p o s i t i v e  score  

3.261,  as opposed to  th e  o th e r  two c a te g o r ie s  o f  tea ch e r s  which have 

mean scores  o f  l e s s  than t h r e e .  I t  should be no t iced  t h a t  as th e  ex­

pe r ien ce  o f  a group in c r e a se s  the  d e s i r e  f o r  advancement dec reases .  

Teachers who have spen t  more than  four  y e a r s  in  p r iso n  educat ion  tend 

to  be l e s s  motivated by "Advancement" than  do teachers  with  under fo u r  

y ea r s  exper ience .



Table 4 :8 — Production fac to rs  considered by the experience o f the teacher

n = 
Over

13
11 y r s .

n = 44 
Between 5-11

n = 23 
Under 5 y r s .

n = 16 
No Public Overall

Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Cognitive 4.212 .419 4.028 .415 4.087 .814 4.016 .452 4.074 .553

A ffec t ive 3.981 .608 3.818 .579 3.783 .942 3.781 .554 3.836 .696

Authority 3.788 .652 3.795 .601 3.924 .395 3.688 .622 3.833 .552

Reform 3.308 .799 3.750 .548 3.609 .565 3.479 .688 3.642 .610

Recognition 3.634 .574 3.625 .556 3.641 1.014 3.547 .526 3.633 .706

Exhibit ion 3.523 .520 3.536 .591 3.574 .756 3.387 .534 3.543 .624

Advancement 2.821 .888 2.924 .956 3.261 1.035 2.667 .981 3.016 .972
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Prison teachers  with no pub l ic  
school teach ing  exper ience

Teachers in t h i s  ca tegory  d i f f e r  from the  o v e ra l l  in  only one of 

the  seven f a c t o r s .  With a mean score  o f  only 2.667 on the  f a c t o r  

“Advancement" they view advancement as even l e s s  o f  a mot iva t ional  

f a c t o r  than  teachers  in  the  group over  eleven  y e a r s .  As was s t a t e d  

b e fo re ,  t h i s  group i s  composed of  t eachers  from a l l  th re e  exper ience 

groups, d i f f e r i n g  from the  o v e ra l l  only in t h a t  they have not  taugh t  

in pub l ic  schools .

Appendices C:17, C:18, C:19 and C:20, chi square t a b l e s  f o r  p ro­

duct ion  f a c t o r s  considered by exper ience o f  the  t e a c h e r s ,  show t h a t  

none o f  th e se  f a c t o r s  d i f f e r s  from the  o v e ra l l  in d i s t r i b u t i o n  of  

scores  a t  the  .05 leve l  o f  s ig n i f i c a n c e .

P a r t i c i p a t i o n  f a c t o r s  cons idered  by 
s e c u r i t y  o f  the  i n s t i t u t i o n  (Table 4 : 9 )

Maximum s e c u r i t y

Teachers in  th ese  i n s t i t u t i o n s  d i f f e r  from o v e ra l l  in  none o f  the 

f i v e  p a r t i c i p a t i o n  f a c t o r s .

Medium s e c u r i t y

Teachers in  th ese  i n s t i t u t i o n s  d i f f e r  from the  o v e ra l l  in  none 

o f  the  f i v e  p a r t i c i p a t i o n  f a c t o r s .

Minimum s e c u r i t y

Teachers in  th ese  i n s t i t u t i o n s  d i f f e r  from teach e rs  overa l l  in  

the  f a c t o r  "D efau l t . "  Since the  mean score  on t h i s  f a c t o r  i s  lower 

than the  o v e r a l l ,  a t  2 .145,  i t  i s  c l e a r  t h a t  tea ch e r s  in  minimum s e ­

c u r i t y  i n s t i t u t i o n s  do not  f ee l  they keep t h e i r  p o s i t i o n s  because they



Table 4 :9 — P a rtic ip a tio n  fac to rs  considered by s e c u rity  o f  the in s t itu t io n

n = 25 n = 30 n = 21 n = 5  N = 81
Maximum ___________ Medium_________ Minimum_________ Female Overall

Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

E l i t e 3.760 1.091 3.862 1.156 4.048 1.024 4.600 .548 3.925 1.077

P rac t ic a l 3.507 .800 3.433 1.033 3.587 .788 3.667 .667 3.510 .873

Macho 2.760 1.615 3.143 1.458 2.857 1.878 2.200 1.643 2.886 1.625

Default 2.680 1.435 2.862 1.329 2.143 1.236 3.600 1.140 2.662 1.359

Pres t ig e 2.460 .683 2.400 .778 2.631 .634 2.050 .622 2.547 .707
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have no o th e r  opt ion

Female i n s t i t u t i o n

This i s  no t  o f f i c i a l l y  a s e c u r i t y  c l a s s i f i c a t i o n  f o r  Michigan 

penal i n s t i t u t i o n s ,  y e t  no s e c u r i t y  c l a s s i f i c a t i o n  can f i t  t h i s  i n s t i ­

t u t i o n  which houses only female o f fe n d e r s .  Only one i n s t i t u t i o n  f i t s  

t h i s  c l a s s i f i c a t i o n  and only f i v e  t eachers  a re  involved.  (This a l so  

answers the  q u es t ion  concerning sex o f  the  s tu d e n t ) .  Teachers in  the  

female i n s t i t u t i o n  d i f f e r  from the  o v e ra l l  in t h r e e  f a c t o r s :  " E l i t e , "

"Macho" and " D e fa u l t . "  The scores  on these  f a c t o r s  i n d i c a t e  t h a t  

teachers  in female i n s t i t u t i o n s  fee l  t h a t  p r ison  tea c h e r s  a r e  an e l i t e  

group, and t h a t  p r ison  i n s t i t u t i o n s  a re  a man's domain. Since the  

m a jo r i ty  o f  teachers  in  the  female i n s t i t u t i o n  a r e  females t h i s  score  

on "Macho" cannot be cons idered  a p o s i t i v e  f a c t o r .  "Defaul t"  i s  d e f i ­

n i t e l y  a p o s i t i v e  p a r t i c i p a t i o n  f a c t o r ,  i n d i c a t in g  t h a t  t h i s  group o f  

t eachers  co n s id e r  themselves  t rapped in  t h e i r  p o s i t i o n s .

As can be seen in the  t a b l e  o f  chi sq u a res ,  Appendix C:21, the  

d i f f e r e n c e  in  d i s t r i b u t i o n  f o r  none o f  th e  f a c t o r s  i s  s i g n i f i c a n t  a t  

the  .05 l e v e l .

Production f a c t o r s  cons ide red  by 
s e c u r i t y  o f  the  i n s t i t u t i o n  (Table 4 :1 0 )

Maximum s e c u r i t y

Teachers in  th e se  i n s t i t u t i o n s  d i f f e r  in none o f  th e  seven pro­

duct ion f a c t o r s  from the  o v e r a l l .

Medium s e c u r i t y

Teachers in  th ese  i n s t i t u t i o n s  d i f f e r  from the  o v e ra l l  in none 

o f  the  seven product ion f a c t o r s .



Table 4 :10— Production fac to rs  considered by s e c u rity  o f the in s t itu t io n

n = 25 
Maximum

n = 30 
Medium

n -  21 
Minimum

n = 5 
Female

N = 81 
Overall

Mean S.D. Mean S.D. Mean S.D. Mean S.D. Mean S.D.

Cognitive 4.110 .402 3.950 .735 4.214 .405 4.050 .444 4.074 .553

Affec t ive 3.830 .710 3.725 .847 3.976 .453 3.950 .481 3.836 .696

Authority 3.890 .564 3.733 .425 3.964 .681 3.600 .548 3.833 .552

Reform 3.480 .501 3.567 .701 3.841 .574 4.067 .279 3.642 .610

Recognition 3.580 .636 3.608 .843 3.762 .630 3.500 .530 3.633 ,706

Exhibit ion 3.608 .618 3.340 .626 3.733 .534 3.640 .792 3.543 .624

Advancement 3.093 .926 2.978 .951 2.905 1.106 3.333 .913 3.016 .972
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Female i n s t i t u t i o n s

Teachers in t h i s  i n s t i t u t i o n  d i f f e r  from the  o v e ra l l  in  two pro­

duc t ion  f a c t o r s :  “Reform—teachers  in  female i n s t i t u t i o n s  express  a

g r e a t e r  d e s i r e  to  e f f e c t  change in  the  educat ion systems o f  the 

Department o f  Correc t ions  and /o r  in  t h e i r  i n s t i t u t i o n s .  "Advancement"-- 

tea ch e r s  in  t h i s  group expressed a g r e a t e r  d e s i r e  to  advance to  a h igher  

p o s i t i o n  w i th in  th e  Department o f  Correc t ions  than d id  t eachers  o v e r a l l ,  

wi th  a mean score  o f  3.333. Advancement has a p ropens i ty  to  be a pos i ­

t i v e  p roduct ion  m o t iva to r  f o r  t each e rs  in  female i n s t i t u t i o n s .

P a r t i c i p a t i o n  f a c to r s  considered  by 
age o f  the  s tu d e n t__________________

The r e s u l t s  rece ived  from t h i s  s e c t io n  must be su sp e c t  f o r  two 

reasons .  F i r s t ,  because o f  the  overcrowded co n d i t io n s  e x i s t i n g  in  the 

Michigan Correc t iona l  System, seg reg a t io n  o f  r e s i d e n t s  by age i s  a t ­

tempted bu t  in r e a l i t y  not  s u c c e s s fu l ;  r e s i d e n t s  o f  a l l  ages may be 

found in  most i n s t i t u t i o n s .  Second, age grouping o f  r e s i d e n t s  does 

no t  f a l l  n ea t ly  i n to  th e  two c a t e g o r i e s  over  tw en ty - f iv e  and under 

tw en ty - f iv e  y e a r s .  Some i n s t i t u t i o n s  have s tu d e n ts  under tw en ty - th ree ,  

o th e r s  between twenty and t h i r t y ,  and s t i l l  o th e r s  any age. Two in ­

s t i t u t i o n s  were not  included in t h i s  a n a l y s i s — th e  female i n s t i t u t i o n  

and one i n s t i t u t i o n  which has no age l i m i t a t i o n .  All o th e r s  were con­

s id e re d  on th e  b a s i s  o f  predominance o f  s tu d e n t s  under o r  not  under 

the  age o f  tw e n ty - f iv e .  Camps were inc luded in  the  not  under twenty-  

f i v e  age group.

These groups d i f f e r  from each o th e r  in two f a c t o r s  (as can be 

seen in  Table 4 :1 1 ) ,  "Macho" and D e fa u l t . "  This i n d i c a t e s  t h a t
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Table 4 : l l - - P a r t i c i p a t i o n  f a c t o r s  o f  teac h e r s  cons idered  by age o f  
t h e i r  s tu d en ts

n
Under

= 25
25 y ea rs

n = 32 
Not* under  25. years .

N = 81 
Overal1

Mean S.D. Mean S.D. Mean S.D.

E l i t e 3.854 1.174 4.031 .897 3.925 1.077

P ra c t ic a l 3.520 .879 3.465 .893 3.510 .873

Macho 3.220 1.589 2.484 1.503 2.886 1.625

Defau l t 2.561 1.484 2.906 1.228 2.662 1.359

P r e s t i g e 2.445 .684 2.371 .729 2.547 .707

Table 4 :12— Production f a c t o r s  o f  te ac h e r s  considered  by age o f  
t h e i r  s tuden ts

n = 41 n = 32 
Under 25 y ea rs  Not under 25 y ea rs Overall

Mean S.D. Mean S.D. Mean S.D.

Cognitive 4.146 .478 3.962 .644 4.074 .553

A ffec t ive 3.896 .527 3.697 .877 3.836 .696

Author i ty 3.896 .565 3.705 .543 3.833 .552

Reform 3.691 .612 3.505 .560 3.642 .610

Recognition 3.823 .531 3.386 .836 3.633 .706

Exhib i t ion 3.537 .558 3.552 .726 3.543 .624

Advancement 2.927 1.031 3.051 .878 3.051 .972
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teachers  who teach  s tu d en ts  under age tw en ty - f ive  tend to  be l e s s  

"Macho" in t h e i r  view o f  p r ison  ed u ca t io n ,  than do teachers  teaching 

predominantly o ld e r  s tu d e n t s .  Teachers o f  predominantly o ld e r  s tuden ts  

a re  more l i k e l y  to  fee l  they hold t h e i r  p o s i t io n  because of  "Default"  

than teachers  o f  younger s tu d e n t s .  Yet,  th e  mean score  o f  2.906 fo r  

the  former i s  nega t ive  and not  cons idered  a p o s i t i v e  m ot iva t iona l  fo rce  

f o r  even teachers  of  s tu d e n ts  over  tw en ty - f iv e  y e a r s .

The t a b l e  o f  chi squares  (Appendix C:25) demonstrates  t h a t  in 

none of  the  f iv e  p a r t i c i p a t i o n  f a c t o r s  i s  t h e r e  a d i f f e r e n c e  in the  d i s ­

t r i b u t i o n  o f  scores  s i g n i f i c a n t  a t  the  .05 l e v e l .

In o rde r  to  determine the  c h a r a c t e r i s t i c s  which d i s t i n g u i s h  the  

teachers  who fee l  they can o b ta in  success  from those who fe e l  they  

cannot ob ta in  s u ccess ,  i t  was necessary  to  d iv id e  the  popula t ion  in to  

two groups. I t  was decided t h a t  those  who obta ined  a mean score  on 

the "Success" f a c t o r  g r e a t e r  than t h r e e ,  would be labe led  the  "Can 

Obtain" group and those  who rece ived  a mean score  of th r e e  o r  l e s s  

would be l ab e led  the  "Cannot Obtain" group. Three was the  score  used 

to dichotomize the  group s in ce  i t  i s  th e  n eu t ra l  number and any in d i ­

vidual who does no t  know whether  he can o b ta in  success  o r  not  ob ta in  

success  i s  l i k e l y  not  to  be motivated  by the  f a c t o r s  involved.  There 

were s ix ty - n in e  teachers  in  th e  group who f i t  i n to  the  "Can Obtain" 

group and twelve who f i t  i n to  the  "Cannot Obtain" group.

Table 4:13 shows the  mean scores  and s tanda rd  d ev ia t io n s  o f  

scores  f o r  the  product ion  f a c t o r s  o f  both the  "Can Obtain" and "Cannot 

Obtain" groups along with th e  scores  o f  t each e rs  o v e r a l l .  There i s  a 

d i f f e r e n c e  between the  groups in two f a c t o r s :  "Affec t ive"  and "Recog­

n i t io n "  a re  the  two f a c t o r s  r a t e d  most h igh ly  by the "Cannot Obtain"
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Table 4 :13—Production f a c t o r s  o f  t eachers  cons idered  by whether the 
t eachers  fee l  they can ob ta in  success  in t h e i r  c u r r e n t  p o s i t i o n

n = 69 
Can Obtain

n = 12 
Cannot Obtain

n = 81 
Overall

Mean S.D. Mean S.D. Mean S.D.

Cogni t i  ve 4.098 .563 3.938 .490 4.074 .553

A ffec t iv e 3.775 .701 4.188 .575 3.836 .696

Author i ty 3.841 .580 3.792 .367 3.833 .552

Reform 3.628 .587 3.722 .750 3.642 .610

Recognition 3.558 .718 4.063 .454 3.633 .706

Exhib i t ion 3.551 .610 3.500 .711 3.543 .624

Advancement 3.000 .886 3.111 1.417 3.016 .972
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group, while  the  f a c t o r s  "Cogni t ive"  and Authori ty"  were r a t e d  the 

two top f a c t o r s  by the  “Can Obtain" group. Thus th e  "Cannot Obtain" 

group tends  to  have a g r e a t e r  d e s i r e  to change t h e i r  s tuden ts  and a

g r e a t e r  d e s i r e  to o b ta in  r eco g n i t io n  from t h e i r  peers  and from the

i n s t i t u t i o n  as a whole than the  "Can Obtain" group.

The chi square  t a b l e  (Appendix C;27) i n d i c a t e s  th e r e  i s  3  s i g n i f i ­

can t  d i f f e r e n c e  between the groups "Can Obtain" and "Cannot Obtain" in 

the  frequency d i s t r i b u t i o n s  o f  scores  f o r  the  f a c t o r  "Advancement" 

with a raw sco re  o f  34.79004 and twelve degrees o f  freedom th e re  i s  a 

s ig n i f i c a n c e  o f  .0005.

S a t i s f a c t i o n  as i t  r e l a t e s  to  
p a r t i c i p a t i o n  and product ion f a c t o r s

To determine the  s a t i s f a c t i o n  o f  teac h e r s  in the  Department o f  

C o r rec t io n s ,  our  popula t ion  was asked i f  they  were given the  oppor­

t u n i t y  to begin ag a in ,  would they accept  a teach ing  p o s i t io n  with the  

Department o f  C o r re c t io n s .  The ques t ion  was worded such t h a t  those  

who would accep t  the  p o s i t i o n  would answer with a fou r  o r  a f i v e ;  

those  who would not answered with  a one o r  a two, t h r e e  being undecided.  

I t  was f e l t  t h a t  a t e a ch e r  who was s a t i s f i e d  with h is  o r  her  p o s i t io n  

would mark e i t h e r  four  o r  f i v e ,  thus  a score  o f  t h r e e  on t h i s  s e c t io n  

would i n d i c a t e  n o n - s a t i s f a c t i o n .  As can be seen from the  t a b l e  (Table 

4:14)  t e a ch e r s  in  th e  Department o f  Correc t ions  a re  s a t i s f i e d  with 

t h e i r  c u r r e n t  p o s i t i o n  and would accep t  the  p o s i t i o n  again .

Table 4 : 1 4 - - S a t i s f a c t i o n  -  a l l  teachers

Mean N=80 Standard Deviation

3.425 1 . 3 7 6
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The teachers  were then d iv ided  between those  s a t i s f i e d  with 

t h e i r  p o s i t i o n ;  s a t i s f i e d  being those  who scored above th re e  on the 

q u es t io n  and no t  s a t i s f i e d  being those  who rece ived  th re e  or  l e s s  on 

th e  q u es t io n .  F i f t y  tea ch e r s  were c l a s s i f i e d  s a t i s f i e d  and l i s t e d  under 

th e  heading "would re-do" while  t h i r t y  t eachers  were c l a s s i f i e d  not 

s a t i s f i e d  and l i s t e d  under the  heading "would not  r e -d o ; "  one t e a ch e r  

d id  not  respond to  t h i s  q u es t io n .  A frequency t a b u la t i o n  o f  th e  scores  

f o r  each group on each o f  the mot iva t ional  f a c t o r s  y ie ld e d  a mean and 

s tanda rd  d e v ia t io n  f o r  each f a c t o r  dichotomized in to  the  two groups.

P a r t i c i p a t i o n  f a c t o r s

As can be seen in Table 4:15 teac h e r s  who a r e  no t  s a t i s f i e d  with 

t h e i r  c u r r e n t  p o s i t i o n  r a t e d  p r iso n  tea ch e r s  as l e s s  " E l i t e "  and more 

"Macho" than did  t each e rs  who "would r e -d o . "  They a l s o  placed  l e s s  

emphasis on p r a c t i c a l  rewards and f e l t  t h a t  the  only reason  they kept 

t h e i r  p o s i t i o n  was because they could not  f in d  an o th e r  p o s i t i o n  o u ts id e  

th e  Department o f  C o r rec t io n s .  With th e  excep t ion  o f  "P re s t ig e ;11 "would 

r e -d o 11 group had a lower s tanda rd  d e v ia t io n  on a l l  i tems in  the  p a r ­

t i c i p a t i o n  f a c t o r s .  This i n d i c a t e s  t h a t  th e  "would re-do" group i s  

more homogeneous than the  "would not re-do" group.

The chi squared t a b l e  (Appendix C:28) i n d i c a t e s  t h r e e  o f  th e  pa r ­

t i c i p a t i o n  f a c t o r s  vary between th e  groups in  d i s t r i b u t i o n  o f  scores  

a t  a t  l e a s t  the  .05 leve l  o f  s i g n i f i c a n c e ,  they a r e :

P r a c t i c a l  -  raw sco re  21.86701 with eleven degrees  o f  
freedom and a s ig n i f i c a n c e  o f  .0254.

Macho - raw score  11.47317 with four  degrees  o f  freedom 
and a s ig n i f i c a n c e  o f  .0217



88

Table 4 : 1 5 - - P a r t i c i p a t i o n  f a c t o r s  f o r  t eachers  cons idered  by whether 
they would accept  th e  p o s i t i o n  aga in .

n = 50 
Would.redo

n = 30 
Would not redo

N = 81 
Overal1

Mean S.D. Mean . , S.D. Mean S.D.

E l i t e 4.060 .931 3.700 1.291 3.925 1.077

P ra c t ic a l 3.827 .667 3.100 .754 3.510 .873

Macho 3.245 1.521 2.300 1.643 2.886 1.625

O efau l t 2.220 1.075 3.400 1.476 2.662 1.359

P r e s t i g e 2.560 .660 2.367 .639 2.547 .707
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D efaul t  -  raw score  24.13848 with fo u r  degrees  o f  freedom 
and a s ig n i f i c a n c e  o f  .0001.

Product ion f a c to r s

Table 4:16 shows t h a t  the  mean o f  group "would redo" and the  

mean o f  group "would no t  redo" d i f f e r  from each o th e r  only in  the 

f a c t o r  "Advancement" which demonstrates  t h a t  "would redo" has a g r e a t e r  

d e s i r e  t o  advance in  the  o rg a n iz a t io n  than  does "would not  redo ."  As 

in p a r t i c i p a t i o n  f a c t o r s ,  so in  product ion f a c t o r s ,  the  s tanda rd  de­

v i a t i o n  o f  scores  f o r  "would redo" was lower than "would not  redo" 

thus i n d i c a t in g  "would redo" i s  more homogeneous grouping than "would 

not  redo ."

Appendix C:29 demonstrates  t h a t  th e  frequency d i s t r i b u t i o n  of  

scores  f o r  the two groups vary on th e  f a c t o r  "Advancement" with a raw 

sco re  o f  23.86314, with  twelve degrees o f  freedom and a s ig n i f i c a n c e  

o f  .0212.

The r e l a t i o n s h i p  between success  and 
s a t i s f a c t i o n __________________________

As was s t a t e d  e a r l i e r ,  the  mean sco re  f o r  a l l  t e ach e rs  in  the  

popula t ion  f o r  th e  v a r i a b l e  success  was 3.593 in d ic a t in g  they fee l  

they a re  indeed ab le  to  o b ta in  success  in  t h e i r  c u r r e n t  p o s i t i o n .  How­

e v e r ,  as  shown in  Table 4:17 th e  mean f o r  the t h i r t y  teac h e r s  who are  

not s a t i s f i e d  with  t h e i r  p o s i t i o n s ,  the mean score  f o r  success  i s  only 

2.800 with  a s tanda rd  d e v ia t io n  o f  1 .119,  while those  f i f t y  who are  

s a t i s f i e d  with  t h e i r  p o s i t i o n  had a mean score  of  4.100 with  a s tan d ­

ard  d e v ia t io n  o f  .589. I t  i s  obvious t h a t  a d i f f e r e n c e  e x i s t s  between 

these  two groups.
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Table 4 : 1 6 - - Production f a c t o r s  o f  t eachers  considered by whether  they 
would accep t  the  p o s i t io n  again

n = 50 n = 30 N = 81
Would redo________ Would not  redo Overall

Mean S.D. Mean S.D. Mean S.D.

Cognit ive 4.185 .407 3.992 .457 4.074 .553

A ffec t iv e 3.885 .485 3.883 .652 3.836 .696

Author i ty 3.905 .573 3,742 .493 3.833 .552

Reform 3.647 .604 3.667 .613 3.642 .610

Recognition 3.610 .558 3.792 .606 3.633 .706

Exhib i t ion 3.640 .557 3.447 .621 3.543 .624

Advancement 3.140 .881 2.867 1.071 3.016 .972

Table 4:17— Rela t ionsh ip  between success  and s a t i s f a c t i o n

Success by Redo 

Would redo n = 50 Would not  redo n -  30

Standard Standard
Mean Deviat ion Mean Deviat ion

4.100 .589 2.800 1.119
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A Chi Squared score  on these  two f a c t o r s  in d ic a te s  a raw score  

o f  34.12306 with e ig h t  degrees o f  freedom and a s ig n i f i c a n c e  o f  ,0000, 

in d i c a t i n g  t h a t  th e r e  i s  a d i f f e r e n c e  between the  d i s t r i b u t i o n s  of  

scores  f o r  t h i s  f a c t o r ,  "Success" when considered on th e  b a s i s  o f  s a t i s ­

f a c t i o n  with the  p o s i t i o n .

Sunnary

From the  a n a ly s i s  o f  the  data  th e  following answers a r e  o f fe red :

I .  What a re  the  p a r t i c i p a t i o n  f a c t o r s  a f f e c t i n g  teachers  
in the  academic schools  o f  Michigan penal i n s t i t u t i o n s ?

a .  Do teachers  in  Michigan penal i n s t i t u t i o n s  maintain 
t h e i r  employment because they f e e l  they  have no 
o t h e r  opt ion?

No. The mean score  f o r  t h i s ■f a c t o r  i s  l e s s : t h a n  th re e  fo r  t eachers  as 

a group, thus  they  do not  f e e l  they a re  t rapped in t h e i r  p o s i t i o n  but  

r a t h e r  f e e l  they m ainta in  t h e i r  p o s i t io n s  because they  choose to  main­

t a i n  them.

b. How do teachers  in Michigan penal i n s t i t u t i o n s  view 
the  p r a c t i c a l  rewards o f  t h e i r  p o s i t io n ?

P r a c t i c a l  rewards a r e  important  t o  t eachers  in the  populat ion* They

are  one o f  the  two p a r t i c i p a t i o n  f a c to r s  which appear  to  d e f i n i t e l y

a f f e c t  p a r t i c i p a t i o n  f o r  p r ison  t e a c h e r s .

c.  Do t each e rs  in academic schools  o f  Michigan penal 
i n s t i t u t i o n s  enjoy t h e i r  a s s o c i a t i o n  with the  
cr iminal  j u s t i c e  system?

1. Do they a s s o c i a t e  t h e i r  job with the  "madid11 
image?

No. For t each e rs  as an aggrega te  t h i s  f a c t o r  was nea r ly  n eu t ra l  in  

i t s  apparen t  e f f e c t ,  however, when male t eachers  and female teachers  

were dichotomized,  male t eachers  did r a t e  t h i s  f a c t o r  p o s i t i v e l y .  The
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p a r t i c i p a t i o n  m ot iva t ion  e f f e c t  o f  t h i s  f a c t o r  must be questioned.  

However, s in ce  t e a ch e r s  who a re  not s a t i s f i e d  with t h e i r  p o s i t i o n  ob­

t a in e d  a p o s i t i v e  sco re  while  those who a re  s a t i s f i e d  with  t h e i r  p o s i ­

t io n  obta ined  a nega t ive  score  in  t h i s  f a c t o r .

2. Do they  cons ide r  themselves an e l i t e  group?

Yes. The mean on t h i s  score  was the  most p o s i t i v e  o f  a l l  p a r t i c i p a t i o n  

f a c t o r s ,  combining with p r a c t i c a l  to  be the  two p o s i t i v e  p a r t i c i p a t i o n  

f a c t o r s  cons idered .

3. Do they a s s o c i a t e  more p r e s t i g e  to  p o s i t io n s
in  cr iminal  j u s t i c e  than to  p o s i t io n s  in  publ ic  
educat ion?

No. To the  c o n t r a ry ,  they  co n s id e r  pub l ic  educat ion  more p r e s t ig io u s  

than cr iminal  j u s t i c e .  This f a c t o r  was the  l e a s t  p o s i t i v e  o f  a l l  pa r ­

t i c i p a t i o n  f a c t o r s ;  none o f  the  groups cons idered  f e l t  t h i s  to be a 

p o s i t i v e  f a c t o r .

I I .  What a r e  the  p roduct ion  f a c t o r s  a f f e c t i n g  academic 
school t eachers  in  Michigan penal i n s t i t u t i o n s ?

a.  Do they  a s s o c i a t e  success  with co g n i t iv e  l e a r n ­
ing in t h e i r  s tu d en ts?

Yes. This i s  th e  most p o s i t i v e  o f  a l l  the  p roduct ion  m o t iv a to rs .  All

teachers  in the  survey cons idered  t h i s  f a c t o r  as a p o s i t i v e  m ot iva tor .

b.  Do they  a s s o c i a t e  success  with s tu d en t  change?

Yes. This i s  the  second most p o s i t i v e  production m o t iv a to r ,  f o r  the 

groups not  r a t i n g  c o g n i t iv e  l e a rn in g  as the  most p o s i t i v e  product ion  

f a c t o r .  This was the  f a c t o r  which rep laced  "Cogni t ive ."

c .  Do they  d e s i r e  to  demonstrate t h e i r  pedagogical 
s k i l l s ?

Yes. While t h i s  f a c t o r  i s  not  as p o s i t i v e  as o th e r  product ion  motiva­

t o r s ,  i t  i s  n e v e r t h e l e s s ,  p o s i t i v e .
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d. Do they d e s i r e  to  e x e r t  con t ro l  over o the rs?

Yes. This f a c t o r  i s  j u s t  below "A f fe c t iv e 11 as a p o s i t i v e  m o t iva to r ,  

in  some groups i t  even ranks ahead o f  " A f fe c t iv e . "  As w i l l  be noted 

l a t e r  i t  i s  one o f  the  f a c t o r s  which d i s t i n g u i s h  teachers  who fee l  they 

can o b ta in  success  and those  who do not  fee l  they can o b ta in  success  in  

t h e i r  c u r r e n t  p o s i t i o n s .

e .  Do they  seek advancement to  a h igher  p o s i t io n  
w i th in  the  c o r r e c t io n s  h ie ra rchy?

No. This f a c t o r  i s  c lo se  to  neu t ra l  such t h a t  i t  cannot  r e a l l y  be c l a s ­

s i f i e d  as a p o s i t i v e  p roduct ion  m ot iva to r .  I t  i s ,  however, a d i s t i n ­

guish ing  f a c t o r  in  var ious  groups inc lud ing  success  and s a t i s f a c t i o n .

f .  Do they seek r ec o g n i t io n  from o th e r s  w i th in  the  
i n s t i t u t i o n ?

Yes. This f a c t o r  i s  c o n s i s t e n t l y  p o s i t i v e  among a l l  groups o f  teachers  

in  our  p o p u la t io n ,  however,  i t  i s  one o f  th e  d i s t i n g u i s h in g  f a c to r s  

between the  popula t ion  who fee l  they can o b ta in  success  and th e  teach­

e r s  who fee l  they  cannot  o b ta in  success .

g. Do they seek to  improve th e  educat ional  system 
w i th in  t h e i r  own i n s t i t u t i o n  and w i th in  the  
Department o f  C orrec t ions?

Yes. This f a c t o r  i s  p o s i t i v e  no t  only f o r  th e  popu la t ion  as a whole

but  a l s o  f o r  t each e rs  in  each o f  the var ious  groups.

I I I .  Do teachers  in  academic schools  o f  Michigan penal
i n s t i t u t i o n s  pe rce ive  th ese  product ion  f a c t o r s  as 
ach iev ab le  in  t h e i r  c u r r e n t  s i t u a t i o n ?

Yes. Teachers o v e ra l l  fee l  they  can o b ta in  success  in ach iev ing  these  

p roduct ion  f a c t o r s .  S i x t y - t h r e e  o f  the  e igh ty -one  teach e rs  in  th e  s u r ­

vey f e l t  they  could achieve success .  This  i s  approximate ly  85% o f  the

t e a c h e r s ;  the  o t h e r  12-15% f e l t  they  could no t  ach ieve  su ccess ,  or
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were not  sure  they could achieve success .  Teachers who f e l t  they could 

not  achieve success  demonstrated a s t r o n g e r  d e s i r e  to  change s tu d en t  

behavior  and to  ob ta in  re c o g n i t io n  than did  t eachers  who f e l t  they 

could achieve success .  There i s  a l so  a d i f f e r e n c e  in  th e  scores  be­

tween the  groups in d e s i r e  f o r  advancement w i th in  th e  Department o f  

Correc t ions .  Those who do no t  f e e l  they can achieve success  have a 

h igher  mean score  on d e s i r e  f o r  advancement but  a re  not  as homogeneous 

in t h e i r  a t t i t u d e  toward t h i s  f a c t o r  as a r e  those  who fee l  they  can 

ob ta in  success .

IV. How do the  fo l lowing r e l a t e  to  both product ion  and p a r ­
t i c i p a t i o n  f a c t o r s  f o r  t each e rs  in  Michigan penal i n ­
s t i t u t i o n s ?

a.  Sex o f  th e  te a ch e r .

Female t each e rs  tended to  r a t e  a l l  f a c t o r s  more p o s i t i v e l y  than male 

t eachers .  In p a r t i c u l a r  female t eachers  f e e l  p r iso n  teachers  a r e  more 

o f  an e l i t e  group. They value p r a c t i c a l  a spec ts  o f  t h e i r  job more, and 

a re  more l i k e l y  to  f e e l  t rapped in t h e i r  p o s i t i o n  than t h e i r  male 

c o u n te r p a r t s .  Female t each e rs  a l so  express  a s t r o n g e r  d e s i r e  to  r e ­

form the  educa t iona l  system and to  o b ta in  rec o g n i t io n  w i th in  the  sy s ­

tem than male t e a c h e r s .

b. Sub jec t  tau g h t  by the  te a c h e r .

Mathematics t e a c h e r s . Teachers o f  t h i s  s u b je c t  were r e p r e s e n t a t i v e  

o f  teac h e r s  o v e ra l l  with th e  excep t ion  o f  the  f a c t o r  "Defaul t"  which 

was l e s s  p o s i t i v e  than the  o v e r a l l ,  i n d i c a t in g  t h a t  mathematics t each ­

ers  do no t  fee l  they must remain in  t h e i r  p o s i t i o n s  because they could 

not  f in d  ano ther  p o s i t i o n .
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English t e a c h e r s . Teachers o f  t h i s  s u b je c t  cons ide r  pr ison  teachers  

more e l i t e  than  do o th e r  t e a c h e r s ;  they a l so  value p r a c t i c a l  rewards 

more and express  a g r e a t e r  d e s i r e  to  reform pr ison  educat ion .

Reading t e a c h e r s . Teachers o f  t h i s  s u b je c t  r a t e d  “Default"  more p o s i ­

t i v e l y  than d id  o th e r  t e a c h e r s ;  t h i s  in d i c a t e s  a s t r o n g e r  tendency o f  

reading  t e a c h e r s  to  fee l  they hold t h e i r  p o s i t io n  only because they  

have no o th e r  op t ion .

L. R. C. t e a c h e r s . Teachers o f  t h i s  s u b je c t  fee l  more s t ro n g ly  than 

o th e r  t each e rs  t h a t  p r i so n s  a re  not  a p lace  f o r  women to  teach .  They 

a l so  fee l  t h a t  they  do not  hold t h e i r  p o s i t io n  only because they cannot 

f ind  ano ther  p o s i t i o n .  They a re  the  only s u b je c t  area which r a t e d  

"A ffec t ive"  more p o s i t i v e l y  than "Cogni t ive ,"  i n d ic a t in g  they p lace  a 

g r e a t e r  emphasis on teach ing  f o r  s tu d en t  change than f o r  l e a rn in g  a 

p a r t i c u l a r  s u b je c t .  They a l s o  seek to  reform pr ison  educat ion  and to 

e x h i b i t  t h e i r  teach ing  s k i l l s  more than do o th e r  teachers  in  the  

Department o f  C o r rec t io n s .

" O th e r " t e a c h e r s . This group i s  the  l e a s t  homogeneous o f  a l l  s u b je c t  

a r e a s .  They fee l  more p o s i t i v e l y  than do teachers  in  o th e r  su b je c t  

a reas  t h a t  p r ison  educat ion  i s  a man's domain. They place l e s s  em­

phas is  on p r a c t i c a l  rewards and fee l  l e s s  t rapped in t h e i r  p o s i t io n  

than do o th e r  t e a c h e r s .  They a l s o  p lace  l e s s  emphasis on c o g n i t iv e  

lea rn in g  than  te a c h e r s  o f  o th e r  s u b je c t s .

c .  Experience o f  the  te a ch e r .

Teachers with  over  e leven y e a r s  exper ience 
in  pr ison  educat ion_________________________

This group o f  t e a c h e r s  cons ide rs  p r ison  teac h e r s  l e s s  " E l i t e "  and 

more "Macho" than do o th e r  t e a c h e r s .  They a l s o  p lace  l e s s  value on
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p r a c t i c a l  b e n e f i t s  o f  t h e i r  p o s i t io n  than do t h e i r  l e s s  exper ienced 

c o u n te rp a r t s .  Despite  the low p o s i t i v e  responses submitted by these  

exper ienced t e a c h e r s ,  they  s t ro n g ly  a f f i rm  t h a t  they do not  maintain 

t h e i r  p o s i t io n  because they  cannot f in d  ano ther  p o s i t i o n .  While on 

the  job  they express  a s t r o n g e r  d e s i r e  to  teach  t h e i r  s u b je c t  than 

o th e r  t e a c h e r s .

Teachers with between f i v e  and eleven yea rs  
exper ience  in p r ison  educat ion______________

This appears  to  be the  e s tab l i sh m en t  group o f  t e a c h e r s .  They 

d i f f e r  from teach e rs  o v e ra l l  in none of the  product ion  and p a r t i c i p a ­

t i o n  f a c t o r s  cons idered  in t h i s  survey.

Teachers with l e s s  than f i v e  y ea r s  exper ience 
in  p r ison  educat ion____________________________

This group o f  tea ch e r s  c o n s id e r  p r iso n  teac h e r s  more " E l i t e "  and 

l e s s  "Macho" than th e  more exper ienced tea ch e r s  and a re  a l so  more 

prone to  f e e l  t rapped  in  t h e i r  p o s i t io n  than o th e r  groups o f  teachers  

and a re  more motivated by advancement p o s s i b i l i t i e s .  I t  should be 

noted t h a t  th e  more exper ienced  the  group o f  t eachers  the  l e s s  p o s i t i v e  

the express ion  o f  d e s i r e  f o r  advancement w i th in  the  system.

Teachers with no pu b l ic  school teaching 
experience_______________________________

This ca tegory  c o n s i s t e d  o f  t each e rs  from a l l  a reas  o f  p r ison  

exper ience ;  d i s t in g u i s h e d  only  by t h e i r  lack  o f  pub l ic  school teaching 

exper ience .  They d i f f e r  from o th e r s  only in  t h a t  they cons ide r  pr ison  

te ac h e r s  l e s s  " E l i t e "  and more "Macho" than o th e r  t eachers  and they 

a l so  expressed l e s s  d e s i r e  f o r  advancement than o th e r  c a te g o r i e s  of  

t e a c h e r s .
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d. S ecu r i ty  leve l  o f  the  i n s t i t u t i o n .

Maximum, medium and minimum s e c u r i t y

L i t t l e  d i f f e r e n c e  was expressed among the t eachers  in these  th re e  

s e c u r i t y  l e v e l s  in both p a r t i c i p a t i o n  and product ion f a c t o r s  o f  t h i s  

s tudy.

Female i n s t i t u t i o n s

This ca tegory  i s  not  o f f i c i a l l y  a s e c u r i t y  c l a s s i f i c a t i o n ,  y e t  

they do not f i t  i n to  any o th e r  s e c u r i t y  c l a s s i f i c a t i o n .  Thus they are 

considered here .  (This a l s o  answers th e  ques t ion  concerning sex o f  the 

s tu d e n t ) .  Teachers o f  female s tuden ts  co n s id e r  p r ison  teachers  more 

" E l i t e "  and more "Macho" than do o t h e r  t e a c h e r s .  They a l s o  fee l  t h a t  

they hold t h e i r  p o s i t io n  only because they cannot  f in d  amother p o s i t io n  

o u t s id e  the  Department o f  C o r rec t io n s .  Advancement i s  considered by 

these  t eachers  to  be a p o s i t i v e  m ot iva t ion  f a c t o r ;  t h i s  d i s t i n g u i s h e s  

them from o th e r  groups in male penal i n s t i t u t i o n s .  This ca tegory  con­

s i s t e d  of  only f iv e  t e a c h e r s ;  r e s u l t s  must be tempered by t h i s  con­

s id e r a t i o n .

e.  Age o f  the  s tu d e n t .

Because o f  c u r r e n t  overcrowded cond i t ions  w i th in  th e  Michigan penal 

system, s tuden ts  cannot  always be segregated  according to  age o f  the 

i n d i v i d u a l ,  thus  t h e r e  i s  a mixture o f  ages throughout  the  var ious  

penal i n s t i t u t i o n s ;  f o r  t h i s  reason r e s u l t s  rece ived  in t h i s  ca tegory  

a r e  su sp ec t .  Teachers o f  s tu d en ts  under  the  age o f  tw en ty - f ive  con­

s i d e r  t eachers  in p r isons  l e s s  "Macho," than  teachers  o f  s tuden ts  not 

under tw en ty - f iv e .  Teachers o f  th e  younger s tu d en ts  f e e l  l e s s  t rapped
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in t h e i r  p o s i t io n s  and more des i rous  o f  reco g n i t io n  from t h e i r  peers 

w i th in  t h e i r  p ro fe s s io n  and w i th in  t h e i r  i n s t i t u t i o n  than do t each e rs  

o f  o ld e r  s tu d e n t s .

V. Would th e  t eachers  in the  academic schools  o f  Michigan 
penal i n s t i t u t i o n s  accept  the p o s i t io n  again i f  given 
ano ther  oppor tun i ty  to  s t a r t  over?

Yes. F i f ty  o f  e ig h ty  teachers  responding to t h i s  ques t ion  in d ica ted  

t h a t  they  d e f i n i t e l y  would accept  the  p o s i t io n  i f  they had the dec is ion  

to  make again .  The remaining t h i r t y  a re  e i t h e r  not  sure  o r  would d e f i ­

n i t e l y  not  accep t  the  p o s i t io n  i f  they had the  choice to  make again .  

Teachers who would not accep t  t h e i r  p o s i t i o n  again, d i f f e r  from those  

who would in t h a t  the former cons ide r  p r ison  teachers  l e s s  " E l i t e "  

and more "Macho" than  tea ch e r s  who would accept  the p o s i t io n  aga in .

The "would not  accept"  group placed  l e s s  emphasis on p r a c t i c a l  rewards 

and f e l t  the only reason they kept t h e i r  c u r r e n t  p o s i t i o n  was because 

they could no t  f in d  ano ther  p o s i t i o n .  The "would no t  accept"  group 

placed more emphasis on advancement w i th in  the Department o f  Correc­

t io n s  than d id  the  "would accept"  group.

The most no tab le  d i f f e r e n c e  between the  "would accep t"  group 

and the  "would not  accept"  group i s  in the  f a c t o r  success .  The "would 

not accept"  group i s  l e s s  l i k e l y  to fee l  t h a t  they can ach ieve  success 

in t h e i r  work in  t h e i r  c u r re n t  i n s t i t u t i o n a l  s e t t i n g .



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Purpose

The purpose o f  t h i s  s tudy  i s  to  i n v e s t i g a t e  th e  reasons ,  both pe r ­

sonal and p r o f e s s i o n a l ,  t h a t  tea ch e r s  m ain ta in  t h e i r  p o s i t io n s  with the

Michigan Department o f  C orrec t ions  and a l so  th e  f a c t o r s  which may in ­

f luence  them to  e x e r t  e f f o r t  beyond the  minimum r e q u i s i t e  to  maintain 

t h i s  p o s i t i o n .

Background

Penal i n s t i t u t i o n s  were e s t a b l i s h e d  as a p lace  to  r e t a i n  i n d i v i d ­

u a ls  whom s o c i e ty  wished to o s t r a c i z e  f o r  a s p e c i f i e d  number o f  y e a r s .  

Because the  primary fu nc t ion  o f  penal i n s t i t u t i o n s  i s  t o  keep these  

i n d iv id u a l s  sepa ra ted  from s o c i e t y ,  o th e r  func t ions  a s so c ia t e d  with 

c o r r e c t io n s  such as r e h a b i l i t a t i o n ,  a re  secondary o r  even p e r ip h e r i c  

endeavors.  Education i s  one o f  these  r e h a b i l i t a t i o n  endeavors.

Because o f  the  secondary n a tu re  o f  educat ion  w i th in  the  c o r re -

t i o n s  system, p r ison  academic schools  have been requ i red  to  adapt

t h e i r  programs to  the  needs o f  custody.  S tudents  may be removed from 

classrooms f o r  days ,  weeks o r  even months a t  a t ime; they  may be t r a n s ­

f e r r e d  from one i n s t i t u t i o n  to  ano ther  with  p r i o r  n o t ic e  to  n e i t h e r  

the  s tu d e n t  nor the  t e a c h e r .  For th ese  reasons the  academic schools 

throughout  the Michigan Correc t iona l  System have adopted a s tanda rd ­

ized  curr icu lum inc lud ing  a s tan d a rd ized  d e l iv e r y  system, m a te r ia l s

99
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and re fe ren ce  m a t e r i a l s .  The u l t im a te  goal o f  th e  academic program i s  

the obtainment o f  a G. E. D. c e r t i f i c a t e .

Despi te the  d i f f i c u l t  na ture  o f  the  s tuden ts  they m ain ta in ,  the  

s ta n d a rd i z a t io n  o f  programs and the  secondary na tu re  o f  the p o s i t i o n ,  

the Michigan Department o f  Correc t ions  has been ab le  to  m ain ta in  c e r ­

t i f i e d  tea c h e r s  to  f i l l  a l l  s t a f f i n g  needs o f  every academic school 

throughout  th e  Michigan penal system.

Methodology

According to  March and Simon th e re  a r e  two types  o f  mot iva t ional  

f a c t o r s  a f f e c t i n g  in d iv id u a l s  in var ious  o r g a n i z a t i o n s - - p a r t i c i p a t i o n  

f a c t o r s  which a f f e c t  membership in th e  o rg an iz a t io n  and production 

f a c t o r s  which a f f e c t  e f f o r t  exer ted  in accomplishing the  goals  o f  the 

o rg an iz a t io n .  The key d i s t i n g u i s h in g  f a c t o r  between the  two types of  

m ot iva to rs  i s  e f f o r t ;  p a r t i c i p a t i o n  f a c t o r s  r e q u i re  no e x t r a  e f f o r t  to 

ob ta in  while  product ion  f a c t o r s  a re  d i r e c t l y  r e l a t e d  to  e f f o r t  and 

accomplishment.

Through the  review o f  l i t e r a t u r e ,  p a r t i c u l a r l y  the  work o f  Dan 

L o r t i e ,  and through fo u r  yea rs  of  observa t ion  by a c o r r e c t io n s  educa­

t o r ,  th e  fol lowing ques t ions  were developed which a t tem pt  t o  i s o l a t e  

the  p o s s ib le  m ot iva t iona l  f a c t o r s  a f f e c t i n g  te ac h e r s  w i th in  Michigan 

penal i n s t i t u t i o n s ,  both p a r t i c i p a t i o n  and product ion  f a c t o r s .

I .  What a re  th e  p a r t i c i p a t i o n  f a c t o r s  a f f e c t i n g  t eachers  in 
the  academic schools  o f  Michigan penal i n s t i t u t i o n s ?

a .  Do t e a c h e r s  in  Michigan penal i n s t i t u t i o n s  mainta in  
t h e i r  employment because they fee l  they have no o th e r  
option?
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b. How do teachers  in Michigan penal i n s t i t u t i o n s  view 
the  p r a c t i c a l  rewards o f  t h e i r  p o s i t io n ?  ( S a la ry ,  
b e n e f i t s ,  s e c u r i t y  o f  c i v i l  s e r v i c e ,  a d u l t  teaching  
model and length  o f  work day) .

c .  Do teachers  in academic schools  o f  Michigan penal 
i n s t i t u t i o n s  enjoy t h e i r  a s s o c i a t i o n  with  th e  cr im­
inal  j u s t i c e  system?

1. Do they a s s o c i a t e  t h e i r  job  with the  "Macho” 
image?

2. Do they cons ide r  themselves an E l i t e  group.

3. Do they a s s o c i a t e  more p r e s t i g e  t o  p o s i t i o n s  in 
cr iminal  j u s t i c e  than to  p o s i t i o n s  in pub l ic  
educat ion?

I I .  What a re  the  product ion f a c to r s  a f f e c t i n g  academic school 
tea ch e r s  in  Michigan penal i n s t i t u t i o n s ?

a .  Do they a s s o c i a t e  success  with c o g n i t iv e  l e a rn in g  in 
t h e i r  s tuden ts?

b. Do they a s s o c i a t e  success  with s tu d e n t  change?

c.  Do they d e s i r e  to demonstrate  t h e i r  pedagogical  s k i l l s ?

d. Do they d e s i r e  to e x e r t  con tro l  over  o the rs?

e .  Do they seek advancement to a h igher  p o s i t i o n  w i th in
the  c o r re c t io n s  h ie ra rchy?

f .  Do they seek r e c o g n i t io n  from o th e r s  w i th in  the  i n s t i ­
t u t io n ?

g. Do they seek to  improve the  educat ional  system w i th in  
t h e i r  own i n s t i t u t i o n  and w i th in  the  Department o f  
Correc t ions?

I I I .  Do teachers  in academic schools  o f  Michigan penal i n s t i t u ­
t io n s  pe rce ive  these  product ion f a c t o r s  as ach ievab le  in 
t h e i r  c u r r e n t  s i t u a t i o n ?

IV. How do the following r e l a t e  to  both product ion  and p a r ­
t i c i p a t i o n  f a c t o r s  f o r  t eachers  in  Michigan penal i n ­
s t i t u t i o n s ?

a. Sex o f  the  teach e r

b. S ub jec t  a rea  taugh t  by the  t e a c h e r
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c. Experience of the teacher

d. S ecu r i ty  level  o f  the  i n s t i t u t i o n

e.  Age o f  the  s tu d en t

f .  Sex o f  the  s tu d en t

V. Would th e  tea c h e r s  in the  academic schools  o f  Michigan 
penal i n s t i t u t i o n s  accept  the  p o s i t i o n  again  i f  given a 
chance to  s t a r t  over?

The q u e s t io n n a i r e

In o rd e r  to  ob ta in  t h i s  information a two p a r t  q u e s t io n n a i r e  was 

developed.  The f i r s t  p a r t  o f  the  q u e s t io n n a i r e  was des igned to  ga the r  

demographic information  concerning the  t e a c h e r .  This information 

served  to  answer qu es t io n  number fo u r .  The second p o r t io n  o f  th e  ques­

t i o n n a i r e  was designed to  determine the  a t t i t u d e  o f  the  t e a c h e r  concern­

ing the  p roduct ion  m o t iv a to r s ,  the  p a r t i c i p a t i o n  m o t iv a to r s ,  success  

and s a t i s f a c t i o n .  In the  second po r t io n  teachers  were asked to  respond 

to s ta tem en ts  concerning p r iso n  teach ing .  The response was to  be in 

the fol lowing format:

1. S t rongly  d i sag re e

2. Disagree

3. Undecided

4. Agree

5. S t rongly  Agree

The popula t ion

The q u e s t io n n a i r e  was e i t h e r  p e r so n a l ly  admin is tered  o r  mailed 

to  every academic school classroom teache r  in the  Michigan Department 

o f  C o r rec t io n s .  With the  except ion o f  t eachers  in Marquette Branch
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P r ison ,  who did not  respond to  the q u e s t io n n a i r e ,  the r e tu rn  r a t e  was 

93%. Thus the  popula t ion  considered in t h i s  study was not a sample 

but a census o f  a l l  t eachers  in the Michigan Correc t ions  System. No 

attempt was made to  g e n e ra l i z e  the  r e s u l t s  to  e i t h e r  t eachers  in  

Marquette Branch Pr ison or  to  c o r r e c t io n s  educators  o u t s id e  the  Michigan 

system.

The following s te p s  were used in  analyzing the da ta :

1. Frequencies fo r  each item were v i s u a l l y  analyzed to  
in su re  the r e s u l t s  of redundant  ques t ions  were not 
c o n t r a d i c to ry .  This was to  in su re  r e l i a b i l i t y  of the 
q u e s t io n n a i r e .  These frequency ana lyses  included pe r ­
centage scores  o f  each answer, the  mean score  f o r  each 
s ta tem en t ,  the mode, the  s tandard  d ev ia t io n  and the  
medium score  f o r  each q u es t io n .  The r e s u l t s  were deemed 
to be r e l i a b l e .

2. The var ious  items concerning each ques t ion  were computed 
in to  a s in g l e  score  with frequency d i s t r i b u t i o n s  fo r  
those new f a c t o r s .  These f requenc ies  included mean, 
mode and s tandard  d e v ia t io n s .

3. Cross t a b u la t i o n s  were performed on each f a c t o r  us ing 
the  demographics in ques t ion  f o u r ,  in a d d i t i o n  to  suc­
cess  o f  the  t each e r  and s a t i s f a c t i o n  o f  the  t each e r .
From these  c r o s s - t a b u l a t i o n s  a chi squared t a b l e  was 
computed f o r  a l l  the demographic c h a r a c t e r i s t i c s .

Findings

1. P a r t i c i p a t i o n  f a c t o r s  f o r  a l l  t e achers  in the  popula t ion  
include the  b e l i e f  t h a t  p r iso n  tea ch e r s  a re  an e l i t e  
group o f  educators  req u i r in g  spec ia l  t r a in i n g  and more 
experience than pu b l ic  school teac h e r s .

2. Prison teachers  p lace  g r e a t  value on the  p r a c t i c a l  r e ­
wards a s so c ia ted  with the  p o s i t i o n .

3. Teachers do not  value t h e i r  a s s o c i a t i o n  with the  cr iminal 
j u s t i c e  system.

4. Advancement w i th in  the c o r re c t io n s  h ie ra rchy  i s  not a 
product ion m o t iva to r  f o r  t eachers  o v e r a l l .
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5. Teachers teaching the  s u b je c t  a rea  c l a s s i f i e d  "Life  
Role Competency" dev ia te  from o th e r  t eachers  in t h a t  
they  cons ide r  teach ing  f o r  a change in s tu d e n t  be­
hav io r  more p o s i t i v e  than teaching  f o r  c ogn i t ive  
lea rn in g  in t h e i r  s tu d e n t s .

6 . The more exper ience  the group o f  teachers  had the  lower 
the  r a t in g  was on the  m ot iva t iona l  p o t e n t i a l  o f  the 
f a c t o r  "Advancement" w i th in  the  h ie ra rch y .

7. The m a jo r i ty  o f  t eachers  w i th in  the  Department o f  Cor­
r e c t io n s  fee l  they can o b ta in  success  in  t h e i r  c u r re n t  
i n s t i t u t i o n a l  s e t t i n g .

8 . Teachers who fee l  they can ob ta in  success  r a t e d  the 
teach ing  o f  c o g n i t iv e  m a te r ia l  and the  d e s i r e  to  
e x e r t  a u t h o r i t y  over  o th e r s  as the  two most p o s i t i v e  
product ion f a c t o r s ,  while  t eachers  who did no t  fee l  
they  could ob ta in  success  in  t h e i r  c u r re n t  p o s i t i o n  
r a t e d  teach ing  f o r  a change in  s tu d en t  behavior  and 
r eco g n i t io n  the  two most p o s i t i v e  product ion f a c t o r s .

9. The m a jo r i ty  o f  t eachers  would accep t  the  p o s i t i o n  aga in ,
i f  they were given the  op p o r tu n i ty  to  begin aga in .

10. Teachers who would no t  accept  the  p o s i t i o n  again  d i f f e r e d
from those  who would in t h a t  they fee l  p r ison  teach e rs  
a re  l e s s  e l i t e  and more macho than o th e r  t e a c h e r s .

11. Teachers who do not f ee l  they  can ob ta in  success  in  
t h e i r  p o s i t i o n  would not accept  the p o s i t i o n  again i f  
they  were given the  o ppor tun i ty .

12. Teachers in the  Michigan Department o f  Correc t ions  
co n s id e r  themselves p a r t  o f  the  educat ional  e s t a b l i s h ­
ment* an e l i t e  p a r t  o f  th e  educat ion  e s ta b l i s h m e n t ,  not 
a p a r t  o f  c o r re c t io n s  pe r  se .

13. The longer  a p r iso n  t e ac h e r  remains employed in  th e  sys ­
tem the l e s s  m ot iva t ional  the  p rospec t  of  promotion
appears .

14. Teachers who adopt the  o b j e c t iv e s  of  th e  educat ional  
system o f  th e  Department o f  C o r rec t io n s ,  p repar ing  
s tu d en ts  f o r  th e  G. E. D. and c o n t r o l l i n g  t h e i r  c l a s s ­
rooms, can achieve success  in  t h e i r  c u r r e n t  p o s i t i o n .
On th e  o th e r  hand, teachers  who a t tem pt  to e f f e c t  a 
p o s i t i v e  change in t h e i r  s tuden ts  and who wish to  be 
recognized as p ro fe s s io n a l s  f o r  t h e i r  e f f o r t s  do not 
f e e l  they can succeed in t h e i r  c u r r e n t  work s i t u a t i o n .
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15. Teachers who teach the  s u b je c t  a r ea  L ife  Role
Competencies,  design t h e i r  own courses  and e s t a b l i s h  
t h e i r  own o b je c t iv e s  to p repare  s tu d e n t s  f o r  the  f u ­
t u r e .  This group o f  t eachers  fee l  they  can e f f e c t  a 
p o s i t i v e  change in  s tu d en t  behavior .

Discussion

Because the  Michigan Department o f  Correc t ions  has l i t t l e  d i f f i ­

c u l t y  a t t r a c t i n g  and main ta in ing  c e r t i f i e d  tea ch e r s  to  f i l l  the  s t a f ­

f in g  needs of  a l l  penal i n s t i t u t i o n s  w i th in  th e  S t a t e  and because the  

tu rnove r  r a t e  among t each e rs  w i th in  the  Michigan Department o f  Correc­

t i o n s  i s  low, i t  was be l ieved  t h a t  th e re  were s u f f i c i e n t  p a r t i c i p a t i o n  

m ot iva to rs  to  keep t each e rs  c on ten t  with t h e i r  p o s i t i o n s .  The study 

v e r i f i e d  t h i s  id ea ;  over  tw o - th i rd s  o f  the  t each e rs  responding to  the  

q u e s t io n n a i r e  s a id  they  would accep t  the  p o s i t i o n  again  i f  given the  

oppor tun i ty  to  s t a r t  t h e i r  c a r e e r s  over .  These tea ch e r s  do no t  fee l  

they  have been trapped  in  t h e i r  p o s i t i o n s  and have no o th e r  o p t io n ;  but 

r a t h e r ,  they f e e l  they m ain ta in  t h e i r  p o s i t i o n s  because they choose to .

Two f a c t o r s  emerge as p a r t i c i p a t i o n  m ot iva to rs  in t h i s  s tudy .

The f i r s t  f a c t o r  i s  th e  f e e l i n g  t h a t ,  as p r iso n  t e a c h e r s ,  they  a re  an 

e l i t e  group o f  t e a c h e r s  doing a job  which r e q u i r e s  more exper ience  and 

more t r a i n i n g  than  teach ing  in  pub l ic  s choo ls .  The second f a c t o r  i s  an 

a f f i n i t y  f o r  the  p r a c t i c a l  rewards o f  t h e i r  p o s i t i o n .  They no t  only 

p lace  g r e a t  value  on the  remunerat ion they r e c e i v e ,  bu t  they a l s o  value

t h e i r  a s s o c i a t i o n  with c i v i l  s e r v i c e ,  in c lud ing  a l l  the  b e n e f i t s  a s so ­

c i a t e d  with c i v i l  s e r v i c e .  They enjoy teach ing  a d u l t s  as opposed to  

youth and they a p p r e c i a t e  no t  having to  take  t h e i r  work home with them 

when they leave the  i n s t i t u t i o n  a t  the  end o f  the  day. Teachers in  

p r ison  i n s t i t u t i o n s  a re  w i l l i n g  to  work an e i g h t  hour day as opposed
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to  the  s h o r t e r  day o f  a pub l ic  school t e a c h e r  in  exchange f o r  not having 

to  spend t h e i r  evenings p repar ing  f o r  c l a s s  and grading papers .

At the  o u t s e t  o f  t h i s  study i t  was f e l t  t h a t  tea ch e r s  in  penal 

i n s t i t u t i o n s  would cons ide r  themselves an e l i t e  group o f  tea ch e r s  d i s ­

t i n c t  from p u b l ic  school t each e rs  by th e  d i f f i c u l t y  o f  t h e i r  p o s i t i o n .

I t  was f e l t  t h a t  t h i s  e l i t e  a t t i t u d e  i s  a s so c ia t e d  with  an a f f i l i a t i o n  

o f  the  t e a c h e r  with  the  cr iminal  j u s t i c e  system as opposed to  a f f i l i a ­

t io n  with  p u b l ic  educa t ion .  This a f f i l i a t i o n  with the  cr iminal  j u s t i c e  

system proved to  be n o n e x i s t e n t .  Two f a c t o r s  were designed to  d e t e r ­

mine the a f f i l i a t i o n  o f  a p r i so n  school t e a c h e r  with  the  cr iminal  j u s ­

t i c e  system. The f i r s t  o f  th e se  f a c t o r s  was th e  “Macho" image gener­

a l l y  a s s o c i a t e d  with cr iminal  j u s t i c e  and p a r t i c u l a r l y  with penal i n ­

s t i t u t i o n s .  "Macho" r e f e r s  to  th e  b e l i e f  t h a t  employment in  a penal 

i n s t i t u t i o n  should  be l im i t e d  to  male employees, p r isons  a r e  a man’s 

w or ld ,  no t  a p lace  f o r  females .  The study demonstrated t h a t  the  

"Macho" image i s  not a p o s i t i v e  f a c t o r  f o r  teac h e r s  who a r e  s a t i s f i e d  

with t h e i r  p o s i t i o n ,  whi le  i t  i s  p o s i t i v e  f o r  t e a c h e r s  who a re  not 

s a t i s f i e d  with  t h e i r  p o s i t i o n .  I t  i s  e v id e n t  t h a t  the  image o f  danger 

and dar ing  a s s o c i a t e d  with penal i n s t i t u t i o n s  i s  no t  a p o s i t i v e  p a r ­

t i c i p a t i o n  m o t iva to r  f o r  p r ison  t e a c h e r s .  The second f a c t o r  r e l a t i n g  

to  t e a c h e r  a f f i l i a t i o n  with  c r iminal  j u s t i c e  was the  r e l a t i v e  p r e s t i g e  

o f  th e  c r iminal  j u s t i c e  system to  th e  p u b l ic  educa t ion  system. I t  i s  

f e l t  t h a t  in d iv id u a l s  w i l l  a s s o c i a t e  a h igher  level  o f  p r e s t i g e  to 

p o s i t i o n s  in  a system which they  f ee l  to  be more p r e s t i g i o u s  than 

o th e r  systems.  A te a c h e r  who a f f i l i a t e s  c lo s e ly  with th e  cr iminal  

j u s t i c e  system w i l l  co n s id e r  p o s i t i o n s  w i th in  cr iminal  j u s t i c e  more
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p r e s t i g io u s  than e q u iv a le n t  p o s i t i o n s  in pub l ic  educa t ion .  The study 

demonstrated j u s t  the  o p p o s i t e ;  t eachers  a s s o c i a t e  more p r e s t i g e  to  

pub l ic  educa t ion  than to  cr iminal  j u s t i c e .  Teachers cons ide r  them­

se lves  p a r t  o f  the  educa t ion  system, an e l i t e  p a r t  o f  the  system to  be 

s u re ,  bu t  a p a r t  o f  i t  n e v e r th e le s s .

I t  i s  l i k e l y  t h a t  tea c h e r s  r e j e c t  t h e i r  p o s i t i o n  w i th in  the  crim­

ina l  j u s t i c e  system because they have been r e j e c t e d  by the  system.

They a re  accepted as equals  by n e i t h e r  the  p r ison  a d m in i s t r a t io n  nor 

th e  c u s to d ia l  personnel who occupy the  p r e s t i g i o u s  p o s i t i o n s  w i th in  

the  Department o f  C o r re c t io n s .  Teachers a re  simply secondary person­

nel se rv ing  a secondary fu n c t io n .  Indiv idual  te a ch e r s  a re  aware of  

t h e i r  s t a t u s  w i th in  th e  i n s t i t u t i o n s  and have compensated f o r  t h i s  

s t a t u s  by i n t e l l e c t u a l l y  s e p a ra t in g  themselves from the  system.

Production m ot iva tors

The P o r t e r  and Lawler model d i s t i n g u i s h e s  t h r e e  f a c t o r s  which 

must be p re se n t  before  a given reward can be a product ion m o t iva to r :  

i t  must be cons ide red  va luab le  to  the  in d iv id u a l ;  i t  must r e q u i r e  

e f f o r t  f o r  th e  ind iv idua l  t o  achieve  and the ind iv idua l  must view i t  

as ach iev ab le .  March and Simon s t i p u l a t e d  t h i s  e f f o r t  must exceed 

the minimum e f f o r t  r e q u i s i t e  f o r  maintenance o f  the  p o s i t i o n .  This 

s tudy cons idered  a l l  t h r e e  c r i t e r i a  s t i p u l a t e d  in  th e  P o r t e r  and ; 

Lawler model; however, more c o n s id e ra t io n  must be given to  the  minimum 

e f f o r t  r e q u i s i t e  f o r  maintenance o f  the  p o s i t i o n .  This c o n s id e ra t io n  

w i l l  be r e f e r r e d  to  in  t h i s  ch a p te r .  Fur ther  s tudy regard ing  e f f o r t  

and minimum requirements  in t h i s  area should  be covered in f u r t h e r  

research  o f  t e a ch e r  m ot iva t ion  in  penal i n s t i t u t i o n s .



108

Of the  product ion  f a c t o r s  cons idered  in t h i s  r e se a rc h ,  a l l  were 

viewed as p o t e n t i a l l y  p o s i t i v e  production mot iva tors  with the  exception 

o f  advancement w i th in  the  Michigan Department o f  C o r rec t io n s .  Advance­

ment was considered  a p o t e n t i a l l y  p o s i t i v e  product ion  m ot iva to r  only 

by the  group o f  tea ch e r s  with l e s s  than fou r  y ea r s  exper ience in  pr ison 

educat ion .  The longer  a t e a c h e r  remains employed with  the  Department 

o f  Correc t ions  the  l e s s  p o s i t i v e  the  p o s s i b i l i t y  o f  advancement be­

comes to  him. Teaching in  penal systems,  l i k e  teach ing  in pub l ic  

schools  i s  "unstaged";  a t e a c h e r  remains in  h i s  c u r r e n t  p o s i t io n  as a 

classroom tea c h e r  with th e  same r i g h t s  and p r iv i l e g e s  he had when he 

f i r s t  became a t e a c h e r ,  o r  he advances to  a p r i n c i p a l ' s  p o s i t i o n .

There a re  no in te rm e d ia te  s t e p s  between a r e g u la r  classroom teache r  

and p r i n c i p a l .  L i t t l e  d i s t i n g u i s h e s  the  beginning t e ach e r  from the  ex­

per ienced  t e a c h e r ;  p r isons  do no t  even o f f e r  the  more d e s i r a b l e  teach ­

ing assignments to  teac h e r s  on the  b a s i s  o f  s e n i o r i t y .  The longer  a 

te a c h e r  remains with the  Department o f  Correc t ions  the  more resolved 

he may become to  h is  f a t e  o f  being s tagna te d  in  h i s  c u r re n t  p o s i t i o n ;  

he simply l e a rn s  to  accep t  the  idea  t h a t  he w i l l  not be promoted, thus 

advancement g rad u a l ly  lo se s  i t s  d e s i r a b i l i t y .  The d e s i r a b i l i t y  o f  a 

p r in c ip a l  p o s i t i o n  may a l so  be decreased in  th e  eyes o f  the  e x p e r i1* , 

enced te a c h e r  by th e  r e l a t i v e  p o s i t i o n  o f  the  school p r in c ip a l  in the 

c o r r e c t io n s  h ie r a rc h y .  P r in c i p a l s  a r e  a l l o t t e d  l i t t l e  con tro l  over 

the  schools  they  are  charged with ad m in is te r in g .  Students  a re  assigned 

to  school by a c l a s s i f i c a t i o n  committee which does not inc lude  the  

school a d m in i s t r a to r ;  d i s c i p l i n e  in th e  school i s  meted ou t  by a com­

m i t te e  which does not inc lude  the  school a d m in i s t r a to r ;  curr icu lum is
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developed in c e n t r a l  o f f i c e  and then given to the  school a d m in i s t r a to r  

with l i t t l e  inpu t  from the  school a d m in i s t r a to r .  Personnel problems 

a re  handled by a personnel o f f i c e  o f  the  i n s t i t u t i o n .  Some experienced 

teachers  view th e  p o s i t i o n  o f  p r in c ip a l  in a penal school as a f i g u r e ­

head with l i t t l e  r ea l  a u t h o r i t y .  Teachers reason t h a t  they a r e  in  

charge o f  t h e i r  own classroom and thus in  charge o f  more than the  

school p r i n c i p a l .  Teachers say they have more impact and a u t h o r i t y  in 

t h e i r  c u r r e n t  p o s i t io n  than  they would i f  they were promoted to  p r in ­

c ipa l  .

Teachers who fee l  they  can ob ta in  success  in  t h e i r  c u r r e n t  pos i ­

t i o n  d i f f e r  from teachers  who do not  f ee l  they  can o b ta in  su ccess ,  the 

f a c t o r s  which they ranked in the  f i r s t  two p o s i t i o n s  f o r  d e s i r a b i l i t y  

o f  p o s s ib le  product ion m o t iv a to rs .  Teachers who fee l  they can ob ta in  

success  regard  teach ing  o f  s u b je c t  a rea  ( c o g n i t i v e  l e a rn in g )  and con­

t r o l  o f  t h e i r  classroom ( a u th o r i t y )  the  two most dominant product ion 

f a c t o r s ,  while  tea ch e r s  who do not  fee l  they can achieve success  in  

t h e i r  c u r r e n t  p o s i t i o n ,  co n s id e r  teach ing  fo r  s tu d e n t  change ( a f f e c ­

t i v e  l e a rn in g )  and rec o g n i t io n  o f  t h e i r  e f f o r t s  ( r e c o g n i t io n )  as the  

two most dominant f a c t o r s .  This d i s t i n c t i o n  in  p r i o r i t i e s  between 

the  two groups o f  t each e rs  i s  r e f l e c t e d  in p r i o r i t i e s  o f  the  Michigan 

Department o f  C or rec t ions .

Because the  primary co n s id e ra t io n  o f  the  Michigan Department o f  

C orrec t ions  i s  cus tody,  s tu d en ts  may be removed from school f o r  d i s ­

c i p l i n a r y  reasons ,  t r a n s f e r  t o  ano ther  f a c i l i t y ,  r e l e a s e  to  c o u r t ,  

v i s i t s  from c i v i l i a n s ,  meetings with t h e i r  c o u n se lo rs ,  o r  any o th e r  

reason deemed acce p tab le  to  the  i n s t i t u t i o n .  S tudents  may have t h e i r
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educat ion  i n t e r r u p t e d  f o r  a few hours ,  days ,  months o r  even y e a r s ,  they 

may r e t u r n  to  the  classroom which they  l e f t  o r  they  may be t r a n s f e r r e d  

hundreds o f  miles  to  ano the r  i n s t i t u t i o n  opera ted  by th e  depar tment.

To adapt  to  the  inconvenience caused by the  i n t e r m i t t e n t  s tu d e n t  the 

Department has adopted a "s tandard ized  module" system o f  i n s t r u c t i o n ,  

s tan d a rd ized  to  the  e x t e n t  t h a t  a s tu d en t  may leave any c o r r e c t i o n a l  

f a c i l i t y  f o r  any leng th  o f  t im e ,  e n t e r  ano the r  f a c i l i t y  and begin h is  

s tu d i e s  ex a c t ly  where he l e f t  o f f  a t  h is  previous  schoo l ,  with  the  same 

module, th e  same tex tbook ,  th e  same teach ing  s t y l e  employed by the 

t e a c h e r .  Using t h i s  system a s tu d en t  can progress  toward completion 

o f  a G. E. D. w i th in  the  l e a s t  amount o f  t ime p o s s ib l e .  Completion o f  

a G. E. D. i s  the  u l t im a te  goal o f  the  educat ional  system o f  the  De­

partment.  Any v a r i a t i o n  from the s tanda rd ized  norm e s ta b l i s h e d  by the 

Department may impede th e  c o n t in u i ty  o f  the  s tu d e n t  and may f r u s t r a t e  

th e  s tu d e n t  who i s  being t r a n s f e r r e d  among schoo ls .  Tolerance o f  

d e v ia t io n  from th e  s tan d a rd ized  system cannot be accepted under the 

c u r r e n t  program o f  i n s t r u c t i o n .  Since  each in d iv id u a l  module has a 

minimum s ta n d a rd ,  each le sson  has a minimum s ta n d a rd ,  each course  has 

a minimum s tandard  and each s tu d e n t  must meet a minimum s tanda rd  o f  

progress  w i th in  the  course ,  t e a ch e r s  a r e  a l l o t t e d  l i t t l e  o p p or tun i ty  

to  d e v ia te  from th e  minimum requirements  o f  t h e i r  p o s i t i o n s .  I t  i s  

obvious t h a t  t h i s  system has been success fu l  in accomplishing the  

goals  o f  the  Department,  provid ing  the  q u i c k e s t ,  most e f f i c i e n t  method 

o f  p repar ing  s tu d e n ts  f o r  th e  G. E, D. Teachers u t i l i z i n g  t h i s  system 

can see  t h e i r  s tu d e n t s  progress  in  t h e i r  p a r t i c u l a r  s u b je c t  a r e a ,  how­

ever ,  the  ques t ion  o f  e f f o r t  beyond th e  requ ired  minimum must be
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considered .  The system tends to  d iscourage  e f f o r t  beyond the  minimum 

requ ired  r a t h e r  than f o s t e r i n g  e x t r a  e f f o r t .  Teachers a re  encouraged 

to  p lace  the  emphasis o f  t h e i r  teach ing  on lea rn in g  s u b je c t  m a t te r  

because t h i s  i s  th e  requirement e s t a b l i s h e d  f o r  maintenance o f  t h e i r  

p o s i t i o n .  Teachers who co n s id e r  c o g n i t iv e  lea rn in g  t h e i r  top goal in 

teach ing  can be su ccess fu l  in accomplishing t h i s  goal bu t  may no t  be 

motivated to  e x e r t  e f f o r t  beyond th e  minimum requ i red  in  o b ta in ing  t h i s  

g o a l .

The second goal o f  te a ch e r s  who fee l  success fu l  in  t h e i r  c u r r e n t  

p o s i t i o n  i s  the  maintenance o f  con tro l  over t h e i r  s tu d e n t s .  This goal 

i s  e a s i l y  understood when th e  ro le  o f  a t e a c h e r  w i th in  the  Department 

o f  Correc t ions  i s  understood.  While t each e rs  a re  h i red  to  teach  t h e i r  

p a r t i c u l a r  s u b je c t s  and in  f a c t  a r e  a l l o t t e d  minimum s tandards  fo r  

t e a c h in g ,  the  primary goal o f  every t e ac h e r  i s  th e  same as the  primary 

goal o f  every employee o f  the  Department o f  C o r rec t io n s ,  con tro l  of  

th e  i n s t i t u t i o n .  By p o l i c y ,  every employee working in  a penal i n s t i t u ­

t i o n  has the  primary fu nc t ion  o f  custody.  Teachers in  t h e i r  classroom 

o r  anywhere they happen to  be in th e  i n s t i t u t i o n  have th e  same d i s c i ­

p l in a ry  powers a l l o t t e d  a custody o f f i c i a l .  They a r e  charged with 

main ta in ing  con tro l  over  t h e i r  in d iv idua l  classrooms and over  the  

hallways o u t s id e  t h e i r  c lassrooms.  They may be held r e sp o n s ib le  f o r
r

any i n c id e n t  occu r r in g  w i th in  t h e i r  a rea  o f  r e s p o n s i b i l i t y .  Thus, 

c o n t r o l ,  th e  second primary goal o f  t e ach e rs  who f ee l  they can ob ta in  

success  in  t h e i r  c u r r e n t  p o s i t i o n ,  i s  a minimum requirement f o r  a l l  

t e a c h e r s .  Unlike co g n i t iv e  l e a r n i n g ,  a u t h o r i t y  lends  i t s e l f  to  e f f o r t  

beyond the  minimum re q u i re d .  Teachers who enjoy e x e r t in g  con tro l  may 

exceed the minimum s tanda rds  and enjoy a g r e a t  deal o f  success  in  t h i s
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endeavor.

The t r a d i t i o n a l  measure o f  success  f o r  any c o r re c t io n a l  program 

has been the e f f e c t  o f  th e  program on r e c id iv ism .  Thus f a r ,  merely 

lea rn in g  s u b je c t  m a t te r  and ob ta in in g  a diploma o r  c e r t i f i c a t e  has not 

been a s so c ia t e d  with  a reduc t ion  in  r e c id iv is m  f o r  inmates of  c o r r e c ­

t io n a l  f a c i l i t i e s .  Yet t each e rs  w i th in  the  Michigan Department of  

Correc t ions  a re  no t  encouraged to  develop t h e i r  courses  in  such a way 

as to  promote change in  s tu d e n t  behav io r .  Not only a re  teac h e r s  not 

encouraged to  t a i l o r  courses  f o r  s tu d e n t  change, bu t  the  h igh ly  s t r u c ­

tu red  system o f  i n s t r u c t i o n  u t i l i z e d  by the  Department p r o h ib i t s  modi­

f i c a t i o n s  to  c u r r e n t  cou rses .  Teachers who seek to  change t h e i r  s t u ­

dents  as t h e i r  top goal do no t  f e e l  they can o b ta in  success  w i th in  

t h e i r  c u r r e n t  p o s i t i o n .

The second goal o f  t e a c h e r s  who fe e l  they cannot  c u r r e n t l y  ob ta in  

success  in t h e i r  jobs  i s  r e co g n i t io n  from o t h e r s .  They seek to  accom­

p l i s h  t h e i r  jobs  in such a way as to  g lean  r ec o g n i t io n  f o r  t h e i r  ac ­

complishments.  Recognit ion f o r  t h e i r  e f f o r t s  from o th e r s  w i th in  the  

Department o f  Correc t ions  i s  nea r ly  imposs ib le  f o r  a t e a ch e r  to  ob ta in  

because th e re  i s  simply no o p p o r tu n i ty  to  d i s t i n g u i s h  h im se lf  from any 

o t h e r  t e a c h e r .  Nor i s  i t  p o s s ib l e  f o r  th e se  i n d iv id u a l s  to  o b ta in  the 

r e c o g n i t io n  they  d e s i r e  from the i n s t i t u t i o n ,  due to  t h e i r  p ro fes*  

s iona l  s t a t u s .  P ro fe s s io n a l  r e c o g n i t io n  i s  not extended because 

tea ch e r s  have not  been accep ted  by th e  Department o f  C orrec t ions  as 

p r o f e s s io n a l s .  Recognit ion by th e  community o u t s id e  the  i n s t i t u t i o n  

i s  p o s s ib le  because o f  the n a tu re  o f  the  work and the  d i f f i c u l t y  o f  

the t a sk  a t e a c h e r  performs.  However, community rec o g n i t io n  i s  not a
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product ion  f a c t o r  because i t  i s  not  r e l a t e d  to  e f f o r t .  I f  an i n d iv id ­

ual t e a c h e r  o b ta in s  community r e c o g n i t io n  i t  i s  because o f  h i s  a f f i l i ­

a t i o n  with  a group and not  because o f  the  e f f o r t  he has expended.

Because o f  the  s tanda rd ized  method o f  i n s t r u c t i o n  th roughout  the 

Department o f  C o r r e c t io n s ,  l i t t l e  v a r i a t i o n  in  p roduct ion  m ot iva to rs  

was noted in  the  var ious  t e a c h e r s ;  which may have been due to  th e  type 

o f  s tu d e n t ,  type o f  i n s t i t u t i o n ,  sex o r  exper ience  o f  the  t e ac h e r .

The s tandards  o f  the  Department have e s t a b l i s h e d  the  p roduct ion  moti­

va to rs  f o r  a l l  t e ach e rs  w i th in  the  Department.  I t  i s  expected t h a t  

the  above mentioned v a r i a t i o n s  among tea c h e r s  a n d /o r  i n s t i t u t i o n s  

would be r e f l e c t e d  in d i f f e r e n c e s  o f  p o s s ib l e  p roduc t ion  m ot iva to rs  

i f  t e a c h e r s  in  th e  var ious  i n s t i t u t i o n s  were pe rm it ted  to  t a i l o r  t h e i r  

courses  to  accomplish t h e i r  g o a l s .  The c u r r e n t  system simply d i s ­

courages d e v ia t io n  from the dual goals  o f  c o g n i t iv e  l e a rn in g  and con­

t r o l .  The excep t ion  to  t h i s  p r i o r i t y  d e s ig n a t io n  i s  noted in  the  

group o f  tea ch e r s  teach ing  the  course "Life  Role Competencies ." This 

group o f  teac h e r s  i s  encouraged to  develop t h e i r  own courses  with the  

goal in  mind o f  p repar ing  s tu d e n ts  f o r  r e l e a s e  from the i n s t i t u t i o n .

L. R. C. t e a c h e r s  a re  no t  p a r t  o f  the  main course  s t r u c t u r e  w i th in  

the  system, t h a t  i s  completion o f  L. R. C. courses  does no t  lead  to  

completion o f  a G. E. D. nor i s  a s tu d e n t  a t t e n d in g  an L. R. C. course 

in  one i n s t i t u t i o n  expected to  con t inue  t h a t  course  upon a r r i v a l  in  

ano the r  i n s t i t u t i o n .  L. R. C. t e a c h e r s  a re  pe rm it ted  t o  develop 

t h e i r  own m a t e r i a l s ,  use t h e i r  own d e l iv e r y  system and teach  the  

course  in  any way they  see  f i t ,  w i th in  r easonab le  g u id e l in e s .  They 

a re  r e sp o n s ib le  f o r  the  course  they develop;  they must o b ta in  t h e i r
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own m a t e r i a l s ,  r e c r u i t  t h e i r  own s tu d e n t s ,  and s e t  t h e i r  own s tand­

ards f o r  success fu l  completion of  the  course .  This group o f  teachers  

s e t s  as t h e i r  o b j e c t i v e s :  changing s tuden t  behav io r ,  t each ing  su b je c t

m a t te r  and ob ta in ing  rec o g n i t io n  f o r  t h e i r  e f f o r t s .  They fee l  they 

can ob ta in  success  in accomplishing these  goals  w i th in  the  conf ines  of  

t h e i r  c u r r e n t  work s i t u a t i o n .  Since they a re  re sp o n s ib le  f o r  the  suc­

cess  o r  f a i l u r e  o f  t h e i r  own c o u rses ,  L. R. C. teachers  can ob ta in  

r e c o g n i t io n  f o r  t h e i r  e f f o r t s  from o th e r  teachers  who may be f a m i l i a r  

with th e  work o f  the  L. R. C. te a ch e r .

Recommendations f o r  f u r t h e r  s tudy

I t  i s  e v id en t  t h a t  th e  Michigan Department o f  Correc t ions  i s  

doing an adequate job  o f  provid ing  s tuden ts  with the  i n s t r u c t i o n  neces­

sa ry  to  o b ta in  the  G. E. D. c e r t i f i c a t e .  I t  i s  a l s o  ev id en t  t h a t  

t eachers  have the  a u t h o r i t y  and san c t io n s  necessary to  mainta in  con­

t r o l  o f  t h e i r  c lassrooms.  However, i t  i s  not  known i f  th e  c u r r e n t  

emphasis and s ta n d a rd i z a t io n  a re  thwart ing  p r o d u c t iv i t y  o f  t e a c h e r s .  

Does th e  c u r r e n t  curr icu lum d iscourage  p ro d u c t iv i ty  o r  e x t r a  e f f o r t  

in t each e rs?  I t  i s  apparen t  t h a t  the  p a r t i c i p a t i o n  m ot iva to rs  a re  

adequate to  i n su re  minimum e f f o r t  from te a c h e r s ,  bu t  th e  adequacy of  

product ion m ot iva to rs  must be ques t ioned .

The scope o f  t h i s  study was l im i t e d  to academic classroom teach -  ' 

e r s  w i th in  the  Michigan penal system. F u r th e r  s tu d i e s  involv ing  voca­

t io n a l  tea c h e r s  w i th in  the  Department o f  Correc t ions  and a l so  teachers  

from penal i n s t i t u t i o n s  o u t s id e  the  Michigan system may lead  to f u r t h e r  

i n s i g h t  i n to  p roduct ion  m ot iva to rs  f o r  t e ac h e r s .
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PUBLIC SCHOOL: EDUCATION IS  PRIMARY
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QUESTIONNAIRE

PLEASE COMPLETE THE FOLLOWING QUESTIONNAIRE AS COMPLETELY AS 

POSSIBLE:

In what i n s t i t u t i o n  do you teach?___________________________________

What i s  the  s e c u r i t y  leve l  o f  your  i n s t i t u t i o n ?  Maximum,

 Close cus tody ,  _____Medium,  Minimum.

How many y e a r s  have you tau g h t  in c o r re c t io n s ?   In p u b l ic

school?_______

What s u b je c t  a rea  do you teach (choose one only)?   Mathematics,

 E ng l ish ,   Reading,  Sc ience ,   L i fe  r o le  competencies ,

 Other .

What i s  your  sex? Male,  Female.

P lease  con t inue  on next  page.
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Each o f  the  fo llowing numbered s ta tem ents  i s  followed by a s e r i e s  o f  
l e t t e r e d  s ta tem en ts ;  i n d i c a t e  the  degree o f  agreement/disagreement you 
fee l  toward the l e t t e r e d  s ta tem en t .  P lease  read the  complete s ta tem ent  
and then respond to  the l e t t e r e d  s ta tem en t  in i t s  e n t i r e t y .  PLACE A 
NUMBER IN EACH BLANK PROVIDED. Use th e  fol lowing s c a l e  as a guide:

5 ___________ 4________________ 3   2_________ 1
s t ro n g ly  agree  no opinion d i sa g re e  s t ro n g ly

agree d isag ree

1. Some tea ch e r s  f ee l  the  b e n e f i t s  and rewards o f fe r e d  by teach ing  in 
a p r iso n  school o f f s e t  th e  drawbacks a s s o c i a t e d  with  the  p o s i t i o n ;  
o th e r s  f e e l ,  to  the  c o n t r a ry ,  t h a t  f r u s t r a t i o n s  a re  not o f f s e t  by 
th e  b e n e f i t s  and rewards.  How do you f e e l ?

 a.  I am s a t i s f i e d  with my c u r r e n t  p o s i t i o n .

 b. I am a c t i v e l y  seeking employment o u t s id e  the  Department of
C or rec t ions .

 c .  I main ta in  my c u r r e n t  p o s i t i o n  only because th e r e  a re  no
o th e r  p o s i t io n s  a v a i l a b l e  to  me, in  my f i e l d .

2. Some o f  the  p r a c t i c a l  b e n e f i t s  a s s o c i a t e d  with  teach ing  f o r  the 
Correc t ions  Department,  such a s :  a measure o f  s e c u r i t y  in  the  
p o s i t i o n ,  a l i v a b l e  income and c i v i l  s e rv i c e  s t a t u s ,  make i t  a t ­
t r a c t i v e  to  many t e a c h e r s .  How do you f e e l ?

 a .  P r a c t i c a l  b e n e f i t s  a r e  important  t o  my family  and me.

 b. While these  p r a c t i c a l  b e n e f i t s  a re  n ic e ,  they  do not
a f f e c t  my s tay ing  in my c u r r e n t  p o s i t i o n .

 c .  I f  p r a c t i c a l  b e n e f i t s  were important  to  me, I would have
en te red  ano the r  p ro fe s s io n .

3. Teachers in a K -  12 system have the  b e n e f i t s  o f  working with 
young people and being involved in  t h e i r  loca l  communities; 
however,  they must contend with  i r a t e  p a ren ts  and d i s r u p t i v e  
s tu d e n t s .  N e i the r  th e  b e n e f i t s  nor th e  d i f f i c u l t  m a t te r s  men­
t io n e d  a re  r e l e v a n t  t o  p r ison  schoo ls .  With t h i s  in  mind p lease  
respond to  the  fo llowing s ta tem en ts .

 a .  I p r e f e r  teach ing  a d u l t s  in  a p r iso n  school to  teach ing
youth in  a K -  12 s e t t i n g .

 b. Teaching i s  t e a ch in g ,  the  age and circumstance o f  the
s tu d e n t  a re  not  importan t .
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4. Publ ic  school te a c h e r s  work a sh o r t  day (approximately s ix  hours) 
b u t  a re  expected to take  p a r t  o f  t h e i r  work home with them a t  the 
end o f  t h e i r  day (grading papers and prepar ing  le s s o n s ) .  Prison 
te a c h e r s ,  on the o t h e r  hand, work an e i g h t  hour day but  leave 
t h e i r  work a t  t h e i r  i n s t i t u t i o n  when they go home a f t e r  a day 's  
work. How do you fee l  about these  two models:

 a .  I p r e f e r  working an e ig h t  hour day and leaving  my work on
the job to  working a s h o r t e r  day and taking p a r t  o f  my work 
home with me.

5. Because o f  the v o l a t i l e  na tu re  o f  the  s tu d en ts  a t t en d in g  pr ison  
s ch o o ls ,  th e r e  i s  an element o f  danger involved in the  job of  
p r ison  school t e a c h e r ;  t h e r e f o r e ,  some teachers  f e e l  t h a t  women 
should be perm it ted  to teach  only in  i n s t i t u t i o n s  designed to  
house female p r i s o n e r s .  Others fee l  t h i s  a t t i t u d e  i s  overp ro tec -  
t i v e ;  women should be encouraged to  teach  in a l l  penal i n s t i t u t i o n s .  
How do you fe e l?

 a .  Women should teach only in  female i n s t i t u t i o n s .

 b. Women should teach in p r isons  with a s e c u r i t y  leve l  no
higher  than minimum.

 c .  Women should teach in  p r isons  with  a s e c u r i t y  level  no
higher  than medium.

 d. Women should teach  in a l l  Michigan p r i so n s .

6 . Because o f  the  element o f  danger involved in  p r ison  t e a ch in g ,  some
te ac h e r s  f ee l  t h a t  i t  takes  a sp ec ia l  type ind iv idua l  to  teach in  
p r i so n :  o the rs  fee l  t h a t  any t e a c h e r  c e r t i f i e d  to  teach in pub l ic
school can teach  in  p r i so n .  How do you fee l?

 a.  I fee l  only experienced tea c h e r s  should be perm it ted  to
teach in  p r iso n  schools  and then only a f t e r  they have r e ­
ceived  sp ec ia l  t r a in i n g  on how to  handle the  job .

 b. I f e e l  only  exper ienced teachers  should teach  in  p r ison
schoo ls ,  but  t h a t  no spec ia l  t r a i n i n g  i s  necessary .

 c.  I f e e l  t h a t  any t each e r  c e r t i f i e d  to  teach in  Michigan
schools  can teach  in  p r ison  schools  with  no t r a i n i n g  nor 
exper ience beyond co l le g e .

7. People tend to  a s s o c i a t e  more p r e s t i g e  to  one p o s i t i o n  than to 
ano ther .  In the following s ta tements  cons ide r  only the  p o s i t io n  
no t  p a r t i c u l a r  p e r s o n a l i t i e s .

 a .  Parole  o f f i c e r  i s  more p r e s t i g io u s  than pub l ic  school
teacher .
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 b. Chief  o f  p o l i c e  i s  more p r e s t i g io u s  than super in tenden t
o f  schools .

 c.  P r ison  warden i s  more p r e s t i g io u s  than su p e r in ten d en t  of
schools .

 d.  Pr ison school p r in c ip a l  i s  more p r e s t i g io u s  than  publ ic
school p r in c ip a l .

8 . Teachers in  pr ison  schools  have var ious  goals  which they a re  
s t r i v i n g  to  ach ieve .  The obtainment  of  these  goals  can o f te n  lead 
to  a f e e l i n g  o f  success .  What i s  your  r e a c t io n  to  th e  following 
s ta tem ents?

 a .  Since ac tua l  l e a rn in g  i s  the  r e s p o n s i b i l i t y  o f  the  s tu d e n t ,
not the  t e a c h e r ,  I fee l  success fu l  when I have provided an 
environment in which lea rn in g  can take  p la c e .

 b. Since a t e a c h e r  i s  r e sp o n s ib le  f o r  teach ing  h i s  s u b j e c t ,  I
fee l  success fu l  when a s tu d e n t  l e a rn s  what I am t ry in g  to  
teach w i th in  my subj 'ec t a re a .

 c.  Since the  u l t im a te  success  o f  a p r iso n  te a c h e r  i s  to  have a
s tu d e n t  leave h i s  classroom and become a p roduc t ive  member 
o f  s o c i e t y ,  I f ee l  success fu l  only when my teaching  leads  
to  a p o s i t i v e  change in s tu d e n t  behavior .

 d. I f e e l  success fu l  when I have prepared and presen ted  an
e x c e l l e n t  c l a s s .

 e .  I f ee l  success fu l  when I help to  b r ing  about needed change
in  p r ison  educa t ion .

9. D i f f e r e n t  a spec ts  o f  the teach ing  p ro fe s s io n  appeal t o  d i f f e r e n t  
t e a c h e r s ;  which o f  the  following a c t i v i t i e s  appeals  to  you as a 
t e a ch e r .

 a .  I enjoy reading in my s u b je c t  a rea  and prepar ing  f o r  and
presen t in g  i n s t r u c t i o n .

 b.  I enjoy se rv ing  on committees which e f f e c t  p r ison  educa t ion .

 c.  I enjoy working with s tu d e n ts  on an ind iv idua l  b a s i s .

 d. I enjoy managing my classroom.

10. The method o f  i n s t r u c t i o n  p r e fe r r e d  by t e a c h e r s  v a r i e s  among the  
t each e rs  in p r iso n  schools .  What method do you p re fe r?

 a .  I p r e f e r  using the  l e c t u r e  and /o r  the  group d i scu ss io n
method.

 b.  I p r e f e r  in d iv id u a l i z e d  i n s t r u c t i o n .
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11. What a s tu d e n t  should l e a r n  in school i s  the s u b je c t  o f  co n t ro ­
versy among teach e rs  involved in p r iso n  educa t ion .  What should 
a s tu d e n t  le a rn  in  your classroom?

 a .  He should l e a rn  th e  s u b je c t  m at te r  which I am paid to
teach ,

 b. He should le a rn  b a s ic  r e sp e c t  f o r  a u t h o r i t y .

 c .  He should lea rn  s e l f - aw aren ess .

12. Good teac h e r s  in p r ison  schools  have d iv e r se  means by which they 
judge th e  e f f e c t iv e n e s s  o f  t h e i r  teach in g ;  while  some o f  the  
following methods may no t  be a v a i l a b l e  to  you in your  i n s t i t u t i o n ,  
which would you use i f  i t  were a v a i l a b l e ?

 a .  I would use the  r e a c t io n  o f  o th e r  teachers  f a m i l i a r  with
my teaching  as a gauge.

 b.  I would use the  r e a c t io n  o f  my s tu d en ts  as a gauge.

 c .  I would use a p r e - t e s t / p o s t - t e s t  as a gauge.

 d.  I would use the  assessment o f  a competent a d m in i s t r a to r
as a gauge.

 e .  I would use a followup o f  s tu d e n ts  who have l e f t  the  i n s t i ­
t u t i o n  as a gauge.

13. Some t e a c h e r s  fee l  they would lo se  impact upon s tu d e n ts  i f  they 
were t o  leave  the classroom and accept  an a d m in i s t r a t i v e  p o s i t io n  
w i th in  the  Department o f  C o r rec t io n s ;  o th e r s  f e e l  t h i s  would 
broaden t h e i r  in f lu en ce  over  th e  system thus  in c re a s in g  t h e i r  
impact.  With t h i s  in mind p lease  respond to  th e  fo l low ing :

 a .  I f  an a d m in i s t r a t i v e  p o s i t i o n  with  the  Department o f  Cor­
r e c t i o n s  were o f f e r e d  to  me, I would accep t  i t .

14. While some tea ch e r s  fee l  t h a t  tea ch e r s  who a r e  " e x c e l l e n t "  a re  
recognized as such by t h e i r  p e e r s ;  o th e r s  fee l  t h i s  r e c o g n i t io n  
i s  im poss ib le .  How do you f e e l ?

 a .  I fee l  "exce l lence"  among tea ch e r s  i s  recognized  by the
teach ing  s t a f f .

15. Some t e a c h e r s  f ee l  c e r t a i n  a spec ts  o f  t h e i r  p o s i t i o n  in  the 
p r i so n  a r e  l e s s  than d e s i r a b l e  to  people with p ro fe s s io n a l  s t a t u s .  
P ro fess iona l  employees should not be r equ i red  to  punch a time 
c lo c k ,  nor  should they be s u b je c t  to te lephone monitoring by a 
te lephone  o p e r a to r .  Others f e e l  t h a t  such inconveniences  a re  
p a r t  o f  th e  jo b  a s so c ia t e d  with  working in a penal i n s t i t u t i o n  
and t h a t  n e i t h e r  p o s i t i o n  nor  p ro fe s s iona l  s t a t u s  i s  r e l e v a n t  in 
t h i s  environment.  How do you f e e l ?
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 a. I f e e l  t h a t  t e a c h e r s ,  as p r o f e s s i o n a l s ,  a re  e n t i t l e d  to
c e r t a i n  p r iv i l e g e s  g e n e ra l ly  a s so c ia t e d  with the  p ro fe s s io n ,  
even in  a p r iso n  environment.

16. Given your answers to  the  previous q u e s t io n s ,  p lease  cons ide r  the 
a reas  wherein l i e  your  s t r o n g e s t  f e e l i n g s .  While a l l  the  fo l low ­
ing may be a p p l i c a b l e ,  cons ide r  each in comparison with the o th e r s .

 a.  I f e e l  success fu l  when I have reached s tu d e n t s .

 b. I would l i k e  to o b ta in  a  promotion to  an a d m in i s t r a t i v e
p o s i t i o n .

 c.  I would l i k e  to  be t r e a t e d  as a p ro fe s s io n a l  in t h i s  i n ­
s t i t u t i o n ,

 d. I would l i k e  to  e f f e c t  important changes in  the  p r ison  edu­
c a t io n a l  system.

 e.  I en joy p repar ing  and p re sen t in g  i n s t r u c t i o n .

 f .  I f e e l  s tu d en ts  need to  le a rn  r e sp e c t  f o r  a u t h o r i t y .

17. Given your  answers t o  the  previous  nine q u e s t io n s ,  w i th in  your  
c u r r e n t  i n s t i t u t i o n a l  s e t t i n g  can you achieve success  o r  ob ta in  
a f e e l i n g  o f  success?

 a .  I can o p e ra te  w i th in  the  c u r re n t  educa t iona l  s e t t i n g  in my
i n s t i t u t i o n  and o b ta in  a f e e l in g  o f  success  in my jo b .

18. With the  answer to the  previous  ques t ion  in  mind, p lease  respond
to  the  fo l lowing:

 a .  I can o b ta in  a f e e l i n g  o f  success  in  my c u r r e n t  p o s i t i o n .

 b. I cannot now o b ta in  a f e e l i n g  o f  success  in  my c u r r e n t
p o s i t i o n ;  however,  I could ob ta in  t h i s  f e e l i n g  i f  the 
curr icu lum in the  system were changed.

 c .  The f a c t o r s  which h in d e r  tny ob ta in in g  a f e e l i n g  o f  success
a re  beyond th e  con t ro l  o f  th e  p r iso n  educa t iona l  e s t a b l i s h ­
ment.

19. In e v a lu a t in g  your  c a r e e r  s in c e  you have ob ta ined  your  c u r r e n t
p o s i t i o n ,  you have probably given a measure o f  c o n s id e ra t io n  to
what you have gained from your  p o s i t io n  as well  as the  f r u s t r a ­
t i o n s  you have f e l t .  With t h i s  in mind, p lease  respond to  the  
fo l lowing:

 a .  Given the  o p p o r tu n i ty  to  begin ag a in ,  I would accep t  a
p o s i t i o n  as a t e a c h e r  w i th in  the Michigan Department o f  
C or rec t ions .
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p
Appendix C:1—Table o f  X considered by sex o f  the  t e a c h e r ;  production 

f a c t o r

Raw Score

Degrees
o f

Freedom S ig n i f ic an ce

Cognit ive 11.99873 8 .1513

A ffec t i  ve 10.34338 11 .4998

A uthor i ty 8.26576 10 .6029

Reform 13.46547 4 .1988

Recognition 9.65756 11 .5614

E xh ib i t ion 6.36281 15 .9730

Advancement 7.43112 12 .8279

Appendix C:2-
2

-X t a b l e  of p a r t i c i p a t i o n  f a c t o r s  considered by sex of  
the  t e ac h e r

Raw Score

Degrees
of

Freedom S ig n i f ic a n c e

E1 i t e 13.97522 4 .0074

P ra c t ic a l 10.00958 11 .5295

Macho 4.18924 4 .3810

Defaul t 3.74309 4 .4419

P r e s t i g e 13.02866 12 .3670
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Appendix C:3— X ta b le  o f  p a r t ic ip a t io n  fa c to rs  f o r  Mathematics teachers

Raw Score

Degrees
of

Freedom S ig n i f ican ce

E l i t e 3.85287 4 .4263

P ra c t ic a l 15.83309 11 .1474

Macho .57567 4 .9657

Default 7.08503 4 .1315

P re s t ig e 14.06280 12 .2967

2
Appendix C:4—X t a b l e  o f  p a r t i c i p a t i o n  f a c t o r s  f o r  English teachers

Raw Score

Degrees
of

Freedom S ig n i f ican ce

E l i t e 7.83986 4 .0976

P ra c t ic a l 16.70446 11 .1169

Macho 1.24054 4 .8714

Default 2.27457 4 .6854

P re s t ig e 13.34867 12 .3442
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Appendix C:5— X ta b le  o f  p a r t ic ip a t io n  fa c to rs  fo r  Reading teachers

Raw Score

Degrees
of

Freedom S ig n i f ican ce

E l i t e 2.62039 4 .6232

P ra c t ic a l 18.34457 11 .0739

Macho 4.82514 4 .3057

Defaul t 4.49975 4 .3426

P re s t ig e 15.09681 12 .2362

2
Appendix C:6—X ta b l e  o f  p a r t i c i p a t i o n  f a c t o r s  f o r  L.R.C. teachers

Raw Score

Degrees
of

Freedom S ig n i f ican ce

E l i t e 1.17338 4 .8825

P ra c t ic a l 12.18322 11 .3500

Macho 4.17380 4 .3830

Defaul t 1.89199 4 .7556

P re s t ig e 34.35190 12 .3440
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Appendix C:7— X ta b le  o f p a r t ic ip a t io n  fa c to rs  f o r  o th er  teachers

Raw Score

Degrees
o f

Freedom S ig n i f ican ce

E l i t e 9.36378 4 .0526

P r a c t i c a l 20.81814 11 .0353

Macho 2.81189 4 .5898

Defau l t 3.93189 4 .4153

P r e s t i g e 18.26010 12 .1083

Appendix C:8—X2 t a b l e  o f  product ion  f a c t o r s  f o r  Mathematics teachers

*

Raw Score

Degrees
o f

Freedom S ig n i f ic an ce

Cognit ive 8.12736 8 .4211

A ffec t i  ve 18.01475 11 .0812

Authori ty 6.12941 10 .8043

Reform 11.77372 10 .3005

Recognition 13.46466 11 .2640

Exhib i t ion 14.00260 15 .5253

Advancement 12.30854 12 .4212
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Appendix C :9— X ta b le  o f  production fa c to rs  f o r  English to c h e r s

Raw Score

Degrees
o f

Freedom S ig n i f i c a n c e

Cognit ive 20.81755 8 .0076

A ffec t iv e 12.51134 11 .3265

A uthor i ty 13.88889 10 .1781

Reform 11.97562 10 .2867

Recognition 9.45441 11 .5800

Exhib i t ion 15.21164 15 .4363

Advancement 8.72501 12 .7262

Appendix C:10— t a b l e  o f  product ion f a c t o r s  f o r  Reading teachers

Raw Score

Degrees
of

Freedom S ig n i f ic a n ce

Cognit ive 19.58104 8 .0120

A f fe c t iv e 13.66591 11 .2520

A uthor i ty 10.02731 10 .4381

Reform 9.54921 10 .4809

Recognition 8.88303 11 .6327

Exh ib i t ion 15.10668 15 .4438

Advancement 8.37260 12 .7554
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Appendix C : l l — X ta b le  o f  production fa c to rs  fo r  L .R .C . teachers

Raw Score

Degrees
o f

Freedom S ig n i f ican ce

Cognit ive 3.32207 8 .9126

A ffe c t iv e 12.38095 11 .3357

Authori ty 14.54512 10 .1495

Reform 6.77551 10 .7465

Recognit ion 7.97196 11 .7158

Exh ib i t ion 7.71338 15 .9348

Advancement 10.00272 12 .6157

Appendix C:12— X̂ ta b le  o f  product ion  f a c t o r s  f o r  o t h e r  t eachers

Raw Score

Degrees
of

Freedom S ig n i f ican ce

Cognit ive 17.63850 8 .0241

Aff e c t i v e 13.52381 11 .2605

A uthor i ty 7.19819 10 .7066

Reform 12.91429 10 .2285

Recognition 12.82705 11 .3048

E xh ib i t io n 12.08889 15 .6723

Advancement 9.25566 12 .6810
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Appendix C:13-
£

-X t a b l e  o f  p a r t i c i p a t i o n  f a c t o r s  f o r  tea c h e r s  with 
over  e leven  yea rs  exper ience

Raw Score

Degrees
of

Freedom S ig n i f icance

E l i t e 7.11278 4 .1300

P r a c t i c a l 11.76385 11 .3817

Macho 6.20454 4 .1844

Default 2.41223 4 .6604

P re s t ig e 16.80606 12 .1570

Appendix C:14-
2

-X t a b l e  o f  p a r t i c i p a t i o n  f a c t o r s  f o r  t eachers  with 
between f i v e  and eleven  yea rs  exper ience

Raw Score

Degrees
of

Freedom S ig n i f ican ce

El i t e 6.99021 4 .1364

P r a c t i c a l 13.63979 11 .2536

Macho .55472 4 .9680

D efau l t 6.99021 4 .8522

P r e s t i g e 8.40386 12 .7528
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Appendix C:15— X ta b le  o f  p a r t ic ip a t io n  fa c to rs  fo r  teachers w ith

• under f i v e  years experience

Raw Score

Degrees
o f

Freedom S ig n i f i c a n c e

E l i t e '9.61480 4 .0474

P ra c t ic a l 17.10906 11 .1047

Macho 5.19817 4 .2676

Defaul t 4.77589 4 .3111

P r e s t i g e 14.27909 12 .2832

2Appendix C:16—X t a b l e  o f  p a r t i c i p a t i o n  f a c t o r s  f o r  t each e rs  with no 
p u b l ic  school exper ience

Raw Score

Degrees
o f

Freedom S ig n i f i c a n c e

E l i t e  7.514 4 .1111

P r a c t i c a l  17.26256 11 .1003

Macho 7.07938 4 .1318

D efau l t  11.46930 4 .0218

P r e s t i g e  8.73584 12 .7253
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Appendix C:17— X ta b le  o f  production fa c to rs  fo r  teachers w ith  over

eleven years experience

Raw Score

Degrees
o f

Freedom S ig n i f ican ce

Cognit ive 9.35761 8 .3130
A ffec t i  ve 13.89454 11 .2389
A uthor i ty 12.17854 10 .2733
Reform 15.58567 10 .1121
Recognition 11.63426 n .3918
Exhib i t ion 8.91288 15 .8820
Advancement 12.51006 12 .4056

Appendix C:18-
2

-X t a b l e  o f  product ion f a c t o r s  f o r  teachers  with between 
f iv e  and eleven y e a r s  experience

Raw Score

Degrees
o f

Freedom S ig n i f ic a n ce

Cognitive 6.72305 8 .5668

A ffe c t iv e 8.13368 11 .7013

A uthor i ty 16.65564 10 .0823

Reform 10.98511 10 .3587

Recognition 14.41731 11 .2108

Exhib i t ion 14.91598 15 .4575

Advancement 11.02546 12 .5267
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Appendix C:19— X ta b le  o f  production fa c to rs  f o r  teachers w ith  under

f iv e  years experience

Raw Score

Degrees
o f

Freedom S ig n i f icance

Cognit ive 14.62015 B .0670

A ffe c t i  ve 10.40376 11 .4954

Authori ty 14.00546 10 .1727

Reform 9.11710 10 .5210

Recognit ion 13.49451 11 .2622

Exhib i t ion 13.45157 15 .5675

Advancement 11.97307 12 .4478

2
Appendix C:20—X t a b l e  o f  product ion f a c t o r s  f o r  te ac h e r s  with no 

p u b l i c  school exper ience

Raw Score

Degrees
o f

Freedom S ig n i f ican ce

Cognit ive 10.83813 8 .2110

A f fe c t iv e 10.49262 11 .4867

Author i ty 6.35310 10 .7848

Reform 8.63482 10 .5671

Recognition 8.07724 11 .7064

Exhib i t ion 11.28937 15 .7318

Advancement 13.08024 12 .3632
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2Appendix C:21 — X ta b le  o f  p a r t ic ip a t io n  fa c to r  considered by s e c u r ity
o f  the i n s t i t u t i o n .

Raw Score

Degrees
of

Freedom S ig n i f ic an ce

E l i t e 8.68987 12 .7292

P r a c t i c a l 26.71261 33 .7721

Macho 14.74532 12 .2557

Defau l t 2.90505 12 .6243

P re s t ig e 38.36871 36 .3626

Appendix C:22—X2 
o f

t a b l e  o f  p roduct ion  f a c t o r s  cons idered  by s e c u r i t y  
the  i n s t i t u t i o n

Raw Score

Degrees
o f

Freedom S ig n i f ican ce

Cogni t i  ve 22.25705 24 .5639

A ffe c t i  ve 26.63606 33 .7754

Author i ty 35.24781 30 .2337

Reform 34.03802 30 .2793

Recognition 22.30125 33 .9207

Exh ib i t ion 63.51900 45 .0357

Advancement 26.54714 36 .8748
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Appendix C:2 3 - - X ta b le  o f  p a r t ic ip a t io n  fa c to rs  f o r  teachers o f  female

students

Raw Score

Degrees
o f

Freedom S ig n i f ic a n ce

E l i t e 2.30603 4 .6797

P r a c t i c a l 11.16947 11 .4292

Macho 4.71783 4 .3175

Defau l t 3.05778 4 ,5482

P r e s t i g e 18.89797 12 .0910

Appendix C:24-
2

-X t a b l e  o f  product ion f a c t o r s  f o r  tea c h e r s  o f  female 
s tuden ts

Raw Score

Degrees
of

Freedom S ig n i f ic an ce

Cognit ive 7.38059 8 .4962

A ffe c t iv e 5.34731 11 .9132

A u th o r i ty 12.10128 10 .2783

Reform 8.75556 10 .5554

Recognition 8.82751 11 .6378

E xh ib i t io n 18.84316 15 .2209

Advancement 7.19622 12 .8444
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Appendix C:25— X ta b le  o f  p a r t ic ip a t io n  fa c to rs  considered by age o f

the student

Raw Score

Degrees
o f

Freedom S ig n i f ic an ce

E l i t e 2.70961 4 .6075

P ra c t i  cal 5.87744 11 .8814

Macho 5.89610 4 .2070

D efau l t 6.51723 4 .1637

P re s t ig e 9.45894 12 .6633

Appendix C:26-
2

-X t a b l e  o f  product ion  f a c t o r s  cons ide red  by age o f  
the  s tu d e n t

Raw Score

Degrees
of

Freedom S ig n i f ic a n ce

Cognit ive 4.26608 8 .8324

A ffe c t i  ve 9.35743 11 .5889

A uthor i ty 7.14938 10 .7113

Reform 4.29532 10 .9330

Recognit ion 15.23529 11 .1720

E x h ib i t ion 12.17681 15 .6656

Advancement 8.42270 12 .7513
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Appendix C:27— X ta b le  o f  production considered by fe e l in g  successful

Raw Score

Degrees
of

Freedom S ig n i f ican ce

Cognit ive 7.48370 8 .4855

A ffe c t i  ve 15.32669 11 .1680

Author i ty 11.47332 10 .3218

Reform 13.66218 10 .1890

Recognition 11.49368 11 .4029

Exhib i t ion 21.39457 15 .1247

Advancement 34.79004 12 .0005

Appendix C:28-
2

-X t a b l e  o f  p a r t i c i p a t i o n  f a c t o r s  considered  by t each e r  
s a t i s f a c t i o n

Raw Score

Degrees
of

Freedom S ig n i f ic a n c e

E l i t e 7.32474 4 .0982

P ra c t ic a l 21.86701 11 .0254

Macho 11.47317 4 .0217

Defau l t 24.13848 4 .0001

P r e s t i g e 13.41465 12 .3396
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Appendix C:29--X t a b l e  o f  product ion f a c t o r s  considered  by teach e r  

s a t i s f a c t i o n

Raw Score

Degrees
of

Freedom S ig n i f ican ce

Cognit ive 11.17179 8 .1922

A ffec t i  ve 15.09951 11 .1780

A uthor i ty 17.20377 10 .0700

Reform 10.43970 10 .4028

Recognition 7.82941 11 .7285

Exh ib i t ion 17.24106 15 .3047

Advancement 23.86314 12 .0212
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