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ABSTRACT

A Comparison of th e  P e rc e p t io n s  of th e  G radua te s  
i n  1978 w i th  T h e i r  P e r c e p t io n s  F ive  Years L a t e r  
i n  1983 Regard ing  S e l e c t e d  A spec ts  of  the  Core 

Curr iculum Program a t  Spr ing  Arbor College

by

D a r r e l l  Moore

T h i s  s t u d y  was d e s i g n e d  and c a r r i e d  ou t  t o  de te rm ine  t h e  o p in io n s  

of th e  S p r i n g  A r b o r  C o l l e g e  c l a s s  o f  1978 r e g a r d i n g  t h e i r  a c a d e m i c  

p r e p a r a t i o n  a t  Spr ing  Arbor C o l l ege ;  t o  a s s e s s  t h e  e f f e c t i v e n e s s  of  the  

core  c u r r i c u lu m  program i n  a i d i n g  th e  i n t e g r a t i o n  of  f a i t h ,  l e a r n i n g ,  

an d  l i v i n g ;  t o  o b t a i n  c r i t i c i s m s ,  s u g g e s t io n s ,  and recommendations f o r  

th e  improvement of the  core  program.

The r e s e a r c h  in s t ru m e n t  developed by John M. Newby i n  1972 was used

t o  g a t h e r  t h e  d a t a  f o r  t h e  s t u d y .  A v a r i e t y  o f  d e s c r i p t i v e  a n d

i n f e r e n t i a l  t e c h n i q u e s  w e r e  e m p l o y e d  t o  a n a l y z e  t h e  d a t a .  The 

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  i n  1 9 7 8  w e r e  c o m p a r e d  w i t h  t h e i r  

p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983.

As a r e s u l t  of  the  da ta  a n a l y s i s ,  the  r e s e a r c h e r  found t h a t

There was no d i f f e r e n c e  from 1978 to  1983 i n  t h e  p e r c e p t i o n s  of  the

g r a d u a t e s  r e g a r d i n g  t h e i r  g e n e r a l  e d u c a t i o n a l  e x p e r i e n c e  a t  S p r ing  Arbor 

C o l l e g e .

There was no d i f f e r e n c e  from 1978 to  1983 in  t h e  p e r c e p t i o n s  of th e



D a r r e l l  Moore

g r a d u a t e s  r e g a r d i n g  t h e  C h r i s t i a n  P e r s p e c t i v e  i n  t h e  L i b e r a l  A r t s  

program a t  S p r ing  Arbor C o l l e g e .

On th e  b a s i s  o f  t h e  a n a l y s i s ,  t h e  f o l l o w i n g  c o n c lu s io n s  were drawn.

The  g r a d u a t e s  o f  S p r i n g  A r b o r  C o l l e g e  i n  1 97 8 h a v e  n o t  

s i g n i f i c a n t l y  m o d i f i e d  t h e  p e r c e p t i o n s  o f  t h e i r  e d u c a t io n a l  expe r i ence  

nor  of  the  core  c u r r i c u lu m .

The g r a d u a t e s  p e r c e i v e d  t h a t  th e y  had a c h i e v e d  a m odera te ly  high  

l e v e l  o f  s u c c e s s  i n  a c c o m p l i s h i n g  t h e  g o a l s  o f  t h e  S p r i n g  A r b o r  

" c o n c e p t , "  b u t  t h e y  d i d  n o t  p e r c e i v e  t h a t  t h e  co re  cu r r icu lum  program 

had a s i g n i f i c a n t  impact  on t h e i r  i n t e g r a t i o n  o f  f a i t h ,  l e a r n i n g  and  

l i v i n g .

The g r a d u a t e s  w e r e  n o t  w e l l  s a t i s f i e d  w i t h  t h e i r  t o t a l  c o l l e g e  

e x p e r i e n c e ,  n o r  w i th  the  core  c u r r i c u lu m  program.

The g r a d u a t e s  p e r c e iv e d  t h e  co re  c u r r ic u lu m  program as  th e  weakest  

p a r t  of  the  g e n e r a l  e d u c a t i o n  program, and in  need of  r e s t r u c t u r i n g .

The f o l l o w i n g  recommendat ions were  made:

That  the  e v a l u a t i o n  o f  t h e  c o r e  c u r r i c u l u m  p rog ram  i n c l u d e  t h e  

f o l l o w i n g :  a  c l e a r  a r t i c u l a t i o n  o f  t h e  g o a l s  o f  t h e  c o l l e g e ,  a c t u a l  

r e s u l t s  of  course  e v a l u a t i o n s ,  f a c u l t y  a s  w e l l  as  s t u d e n t  e v a l u a t i o n s ,  

and a p e r i o d i c ,  s y s t e m a t i c  rev iew  of  t h e  a lumni .

That  s p e c i a l  t r a i n i n g  be g iven  t o  t h e  f a c u l t y  of  t h e  c o r e  c o u r s e s  

t o  im p ro v e  t h e  i n s t r u c t i o n  i n  th e  c o re  sequence of c o u r s e s ,  s e l e c t i n g  

w i th  ca re  t h e  most  c a p a b l e  f a c u l t y ,  w i t h  s p e c i a l  a t t e n t i o n  g i v e n  to  

t h e i r  a b i l i t y  t o  a s s i s t  t h e  s t u d e n t s  i n  t h e  i n t e g r a t i o n  of  f a i t h ,  

l e a r n i n g  and l i v i n g .
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CHAPTER I

THE NATURE OF THE STUDY 

Introduction

T w e n t y - f i v e  y e a r s  a g o  i n  l o o k i n g  a h e a d  t o  t h e  d e c a d e  of  t h e  

s i x t i e s ,  David Riesman p r e d i c t e d  t h a t  t h e  s m a l l  c h u r c h  c o l l e g e  i n  t h e  

d e c a d e  of  th e  s i x t i e s  must  e i t h e r  change or  p e r i s h  (Riesman,  1958) .  At 

t h e  o p e n i n g  o f  t h e  d e c a d e  o f  t h e  s e v e n t i e s ,  when t h e  s m a l l  c h u r c h  

c o l l e g e  must have changed f o r  most of them d id  n o t  p e r i s h ,  t h e  watchword 

f o r  a l l  i n s t i t u t i o n s  of  h ig h e r  e d u c a t i o n  was " r e l e v a n c e "  (Newby, 197 2 ) .  

As th e  decade of  t h e  e i g h t i e s  opened,  when th e  economic p i c t u r e  was much 

more b l e a k  th a n  i n  1958 when Riesman made h i s  p r e d i c t i o n ,  t h e  c l a r i o n  

c a l l  was f o r  " q u a l i t y  e d u c a t i o n "  (Brann,  1979; Eddy, 1982; Mosley and 

Bucher ,  1982; Sand in ,  1982;  S a n o f f ,  1980; and Simpson,  1980).

The  c o n t e m p o r a r y  demand f o r  q u a l i t y  h a s  b e e n  r e s p o n d e d  t o  in  

v a r i o u s  ways.  Many i n s t i t u t i o n s  a r e  r e e x a m i n i n g  t h e i r  c u r r i c u l a  and 

g i v i n g  s p e c i a l  emphasis  t o  a r e d e f i n i t i o n  of  g e n e ra l  e d u c a t i o n ,  c a l l i n g  

f o r  a r e f o c u s i n g  and a b a l a n c e  o f  a c a d e m i c  d i s c i p l i n e s  v e r s u s  c a r e e r  

p r e p a r a t i o n  ( C o n r a d ,  1 9 8 0 ;  " I s s u e s  i n  H i g h e r  E d u c a t i o n , "  1979).  An 

i n c r e a s i n g  number o f  s c h o o l s  a r e  i n s t i t u t i n g  p r o g r a m s  i n  g e n e r a l  

e d u c a t i o n  and  c o r e  c u r r i c u l a .  T h i s  movement was g iv e n  majo r impetus 

when Harvard  U n i v e r s i t y  r e s t r u c t u r e d  i t s  u n d e r g r a d u a t e  c u r r i c u l u m  i n  

1 9 7 6 .  They w ere  n o t  t h e  f i r s t  t o  do so, but  they  c r e a t e d  th e  l a r g e s t  

wave (Henderson,  1981).
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B u t  t h e r e  i s  no  c o n s e n u s  on w ha t  c o n s t i t u t e s  a c o r e  p rogram  

( T o b i a s ,  1 9 8 2 ) .  Some want t o  i d e n t i f y  g e n e r a l  e d u c a t i o n  a n d  c o r e  

p r o g r a m s  ( e . g . ,  H a r v a r d  U n i v e r s i t y )  and  o t h e r s  w an t  t o  d i s t i n g u i s h  

between them ( G a f f ,  1 9 7 9 ) .  The t e r m  " g e n e r a l  e d u c a t i o n "  f u n c t i o n s  

somewhat l i k e  a n  " i n k  b l o t "  o n t o  w h ich  i n s t i t u t i o n s  and i n d i v i d u a l s  

p r o j e c t  t h e i r  own v a l u e s ,  b e l i e f s ,  a n d  a t t i t u d e s .  D i f f e r e n t  

p h i l o s o p h i e s  of  e d u c a t io n  produce d i f f e r e n t  concep ts  of  c o re  and gene ra l  

e d u c a t io n  (Shulman,  1979) .

W hi le  i t  i s  t r u e  t h a t  some seem to  see g e n e r a l  e d u c a t i o n  and core  

as p r a c t i c a l l y  synonymous, i t  may be u s e f u l  to  d i s t i n g u i s h  b e tw e e n  them 

( S t u r g e o n ,  1 9 7 8 ) .  H ar tm an  (1977 )  i d e n t i f i e s  t h e  c o r e  cu r r i c u lu m  as 

t h o s e  c o u r s e s  w h ich  a r e  e s p e c i a l l y  d e s i g n e d  t o  a c h i e v e  c e r t a i n  

i n t e g r a t i v e  p u r p o s e s .  The c o r e  i s  u s u a l l y  i n t e r d i s c i p l i n a r y  and  

o rg a n iz e d  around a theme or i s s u e  ( G a f f ,  1983).  I t  i s  t h a t  " c l u s t e r  of  

s u b j e c t s  and c l a s s e s  t h a t  an i n s t i t u t i o n  of  h ig h e r  l e a r n i n g  i n s i s t s  t h a t  

a l l  i t s  s t u d e n t s  t a k e  t o g e t h e r "  (B oyer  and  K a p l a n ,  1 977 , p .  1 0 ) .  

G e n e r a l  e d u c a t i o n ,  on  t h e  o t h e r  h a n d ,  r e f e r s  t o  d i s t r i b u t i o n  

r e q u i r e m e n t s  which s p e c i f y  a g rouping  of co u r s e s  from which the s tu d e n t s  

c h o o s e  a few .  T hese  a r e  i n t e n d e d  t o  " round  o u t "  t h e i r  e d u c a t io n  and 

give  them b r e a d t h .  The core cu r r ic u lum  c o n c e p t  i s  r e a l l y  a means  f o r  

a c h i e v i n g  i n  p a r t  t h e  g e n e r a l  e d u c a t i o n a l  g o a l s  o f  t h e  i n s t i t u t i o n  

(Shulman,  1979) .

C u r r e n t  d i s c u s s i o n s  on g e n e r a l  e d u c a t io n ,  l i b e r a l  e d u c a t io n ,  and 

core t end  to  be b o t h  e x h i l a r a t i n g  a n d  f r u s t r a t i n g .  U n d e r l y i n g  t h i s  

s c h i z o p h r e n i a  i s  t h e  r e a l i t y  of as sumptions  t h a t  t h e  p a r t i c i p a n t s  take  

t o  t h e  d i s c u s s i o n .  On t h e  one h a n d ,  t h e r e  a r e  "ways o f  t h i n k i n g "  

d e v o t e e s ,  who s t r e s s  t h e  i m p o r t a n c e  o f  i n t r o d u c i n g  s t u d e n t s  to  the



d i v e r s e  ep i s t em o logy  of  modern l e a r n i n g .  This  approach r a i s e s  q u e s t i o n s  

l i k e :  How d o e s  a h a r d  s c i e n t i s t  t h i n k ?  How does a s o c i a l  s c i e n t i s t

t h i n k ?  How does a humanis t  th i n k ?  How does an  a r t i s t  t h i n k ?  ( B a i l e y ,  

1977) .  On t h e  o t h e r  s id e  of t h e  d i s c u s s i o n  a r e  the  " a r e a s  of  knowledge" 

d e v o t e e s .  A b a s i c  q u e s t i o n  h e r e  t e n d s  t o  b e :  "What i s  an  e d u c a t e d

p e r son  i n  t h e  modern w or ld?"

The "ways o f  t h i n k i n g "  p e r s p e c t i v e  i s  i l l u s t r a t e d  by S t .  J o s e p h ' s  

C o l l e g e ,  w h e re  a n  e i g h t  c o u r s e  s e r i e s  h a s  been  d e v e l o p e d  a s  a c o r e  

p r o g r a m .  E n t e r in g  f re shmen beg in  by f o c u s in g  on th e  contemporary world 

and i t s  r e l e v a n c e  to  the  p a s t .  They t h e n  move t o  a s t u d y  of  how t h e  

A n c i e n t ,  M e d ie v a l  and  Modern p e r io d s  developed  t h e i r  images of man, of  

n a t u r e  and of  God. The nex t  two sem es te r s  o f f e r  v i e w s  o f  m ank ind  f rom 

d i f f e r e n t  p e r s p e c t i v e s  (Mohrman, 1977) .

The Harvard  e x p e r i e n c e  i s  a good example of  the a r e a s  of know ledge  

a p p r o a c h .  The g o a l  o f  t h e  c o r e  c u r r ic u lu m  i s  to  encourage a c r i t i c a l  

a p p r e c i a t i o n  of th e  majo r  approaches  to  knowledge,  so t h a t  s t u d e n t s  may 

a c q u i r e  an  u n d e r s t a n d i n g  o f  w ha t  k i n d s  o f  knowledge e x i s t  in  c e r t a i n  

im por tan t  a r e a s ,  how such knowledge i s  c r e a t e d ,  used ,  and what  i t  m ig h t  

mean t o  them p e r s o n a l l y .  The s t u d e n t s  shou ld  a c q u i r e  b a s i c  l i t e r a c y  in 

th e  major forms of  i n t e l l e c t u a l  d i s c o u r s e  (Harvard  R epor t ,  June 1979).

The a t t e n t i o n  c u r r e n t l y  f o c u s e d  on g e n e r a l  e d u c a t i o n  and  c o r e  

c u r r i c u l a  p resupposes  a l i b e r a l  a r t s  p e r s p e c t i v e  on  h i g h e r  e d u c a t i o n .  

L i b e r a l  e d u c a t i o n  has  been th e  major  t h r u s t  of American h ig h e r  e d u c a t io n  

from the  c o l o n i a l  p e r i o d  t o  t h e  m i d - t w e n t i e t h  c e n t u r y  (Bowen,  1980 ;  

Conrad,  1980) .  But in  t h e  midd le  of th e  t w e n t i e t h  c e n t u r y ,  " the  m i s s io n  

of  h ig h e r  e d u c a t i o n  has  become muddled" (B o y e r  a n d  L e v i n e ,  1 9 8 1 ) .  In  

t h e  l a s t  t h i r t y - f i v e  y e a r s ,  t h r e e  majo r  waves of change have impacted



American h i g h e r  e d u c a t i o n  in  s i g n i f i c a n t  ways.  F i r s t ,  S p u tn ik  p r o d u c e d  

a demand f o r  e x c e l l e n c e  i n  th e  s c i e n c e s  and b rought  a new wave of honors 

p r o g r a m s .  S e c o n d ,  d u r i n g  t h e  s i x t i e s  A m e r i c a n  h i g h e r  e d u c a t i o n  

e x p e r i m e n t e d  w i t h  p a s s / f a i l ,  independen t  s tu d y ,  f r e e  u n i v e r s i t i e s ,  and 

the arts as the number of undergraduates exploded. Third, the seventies  

b r o u g h t  a p r o f u s i o n  o f  n o n - t r a d i t i o n a l  programs and even  l e a r n i n g  by 

c r e d i t  c a r d  paym en ts  (Lockw ood,  1 9 8 2 ) .  As a r e s u l t ,  l i b e r a l  a r t s  

c o l l e g e s  i n c r e a s i n g l y  a b a n d o n e d  t h e i r  u n i q u e  l i b e r a t i n g  g o a l  of  

" e d u c a t io n  f o r  l i f e "  f o r  the  " u n i v e r s i t y  c o l l e g e "  model of e d u c a t in g  f o r  

a j o b  (S c h u r r ,  1979) .

The d e t e r i o r a t i o n  i n  e d u c a t i o n a l  q u a l i t y  which fo l lo w ed  i n  t h e  wake 

of  t h i s  upheava l  was s u b t l e  and no t  r e a d i l y  r e c o g n i z e d .  But even be fo re  

H a r v a r d ' s  d r a m a t i c  r e s p o n s e ,  many e d u c a to r s  had begun t o  take  a n o th e r  

l o o k  a t  the  cu r r i c u lu m  of t h e i r  i n s t i t u t i o n s .  The pendu lum  b e g a n  t o  

s w i n g ,  a n d  i s  s t i l l  i n  m ot ion ,  but  i t  has  no t  f u l l y  swung. Changes in  

e d u c a t i o n  c a n n o t  be r u s h e d .  The p r o b le m s  we f a c e  a r e  n o t  s o  much 

p h i l o s o p h i c a l  a s  p r a c t i c a l .  Changing a cu r r i c u lu m  may be compared to  

moving a cem ete ry ,  the p r o t e s t s  a r e  loud and long .  And depar tm en t s  w i l l  

ch an g e  o n l y  when t h e i r  own s u r v i v a l  i s  a t  s t a k e  (Bowen, 1980; S ano f f ,  

1980; Henderson,  1981).

The t u r m o i l  and change of t h e  l a s t  t h r e e  decades  has  c e r t a i n l y  not

l e f t  the  s m a l l ,  p r i v a t e  church r e l a t e d  c o l l e g e  u n a f f e c t e d .  In  m a t t e r  of

f a c t ,  t h e  s t r u g g l e s  of p r i v a t e  c o l l e g e s  may be g r e a t e r  th a n  th o s e  of the

s c h o o l s  in  the  p u b l i c  s e c t o r .  A v a r i e t y  of  r e a s o n s  may a c c o u n t  f o r

t h i s .  I n f l a t i o n a r y  demands i n c r e a s e  t h e  burden  on f a c u l t y  s a l a r i e s ,  

t u i t i o n ,  u t i l i t i e s  and  d e f e r r e d  m a i n t e n a n c e .  I n c r e a s e d  f e d e r a l  

p r e s s u r e s  l i m i t  t a x  c r e d i t s  and impose s u n s e t  laws on c h a r i t a b l e  g iv i n g .



Some b e l i e v e  t h a t  t h e  n e c e s s a r y  f o c u s  o n  e c o n o m i c  s u r v i v a l  w i l l  

i n e v i t a b l y  e r o d e  t h e  q u a l i t y  o f  e d u c a t i o n a l  p r o g ra m s .  The changing 

r e l a t i o n s h i p s  between the  c o l l e g e s  and t h e i r  s u p p o r t i n g  d e n o m i n a t i o n s  

d i v e r t s  a t t e n t i o n  and  c r e a t i v e  e f f o r t  f rom  t h e  e d u c a t i o n a l  p r o c e s s  

( G y e r t s o n ,  1981;  Howe, 1979; Mosely,  1980; Sand in ,  1982).

S u r v i v a l  o f  t h e  s m a l l  c h u r c h - r e l a t e d  c o l l e g e  may e n t a i l  numerous 

demands. The p r i v a t e  c o l l e g e  should  u n d e r s t a n d  i t s  own c h a r a c t e r — t h i s  

i s  t h e  q u e s t i o n  o f  s e l f - i d e n t i t y — (Bucher ,  1982) ;  should  have a c l e a r  

s e n s e  o f  m i s s i o n  ( M o s e l y ,  1 9 8 0 ) ;  s h o u l d  p r o d u c e  q u a l i t y  e d u c a t i o n  

p r o g r a m s  ( S a n d i n ,  1 9 8 2 ) ;  s h o u l d  l e a r n  t o  manage d e c l i n e  (Howe, 1979);  

and shou ld  r e - d i s c o v e r  th e  a r t  o f  d r e a m in g  ( G a l l i n ,  1980 ;  Mose ly  and  

Bucher,  1982) .

W r i t e r s  h ave  long o bse rved  t h a t  th e  American l i b e r a l  a r t s  c o l l e g e ,  

a lmost  un ique  i n  t h e  h i s t o r y  of  e d u c a t i o n ,  may be th e  most a d a p t a b l e  and 

knowledgable of  e d u c a t i o n a l  i n s t i t u t i o n s  i n  s u r v iv in g  th rough  p e r io d s  of  

r a p i d  s o c i a l  a n d  ec o n o m ic  c h an g e  (Howe, 1 9 7 9 ;  S a n d i n ,  1 9 8 2 ) .  "The 

p r e s e n t  c r i s i s  conce rns  t h e  a b i l i t y  of  t h e  r e l i g i o u s l y  o r i e n t e d  c o l l e g e s  

t o  m a i n t a i n  t h a t  l e v e l  o f  e d u c a t i o n a l  e f f e c t i v e n e s s  w h i c h  t h e  

c o m p e t i t i v e n e s s  of  t h e  t im es  demands" (S and in ,  1982, p.  2 ) .

Statemenfc.,Q£..th£,.Er,Qhlem

I n  196 3 S p r i n g  A r b o r  C o l l e g e  e x p a n d e d  f rom a t w o - y e a r  j u n i o r  

c o l l e g e  t o  a f o u r - y e a r  l i b e r a l  a r t s  c o l l e g e .  The cu r r ic u lu m  o f  t h e  new 

f o u r - y e a r  p ro g ra m  was developed  by th e  f a c u l t y  i n  a s p e c i a l  s tudy  over  

months of  i n t e n s i v e  p la n n in g  and work.  The C h r i s t i a n  P e r s p e c t i v e  i n  the  

L i b e r a l  A r t s  ( h e r e a f t e r  r e f e r r e d  t o  a s  CPLA) program was in a u g u ra t e d  in



t h e  f a l l  o f  1 9 6 3 .  F u l l  a c c r e d i t a t i o n  by N o r t h  C e n t r a l  A c c r e d i t i n g  

A s s o c i a t i o n  was awarded i n  t h e  s p r i n g  o f  1967.

The f i r s t  m a j o r  e v a l u a t i o n  o f  t h e  CPLA p ro g ram  was c a r r i e d  o u t  

d u r i n g  t h e  summer of  1970.  Th i s  e v a l u a t i o n  by th e  f a c u l t y ,  a s s i s t e d  by 

p r o f e s s i o n a l  c o n s u l t a n t s ,  produced some m a j o r  c h a n g e s  i n  t h e  p ro g ra m .  

The o r i g i n a l  CPLA program fo cu sed  on n in e  c o u r s e s  t aken  by a l l  s t u d e n t s .  

The new p l a n  p r o v i d e d  t h r e e  c o r e  c o u r s e s  a l s o  t o  be t a k e n  by a l l  

s t u d e n t s ,  p l u s  two c o u r s e s  f rom  e a c h  of  t h e  f o u r  d i v i s i o n s  o f  t h e  

c u r r i c u lu m :  H um an i t ie s ,  N a t u r a l  S c ie n c e ,  P h i lo sophy  a n d  R e l i g i o n ,  and

S o c i a l  S c i e n c e .  The same p a t t e r n  has  con t inued  th rough  th e  s p r in g  of  

1983.

A s t u d y  o f  t h e  CPLA p r o g r a m  f o r  t h e  y e a r s  o f  1 9 6 5 -1 9 7 0  was 

completed by John Newby i n  1972 a s  th e  b a s i s  f o r  a d o c t o r a l  d i s s e r t a t i o n  

f o r  M i c h i g a n  S t a t e  U n i v e r s i t y .  Out o f  N ew by 's  s t u d y  an  e v a l u a t i o n  

p ro g ra m  f o r  S p r i n g  A r b o r  C o l l e g e  was d e v e l o p e d ,  w h i c h ,  w i t h  m i n o r  

c h a n g e s ,  i s  i n  e f f e c t  t o d a y .  Each s p r i n g  t h e  g r a d u a t in g  s e n i o r s  a r e  

a sked  t o  e v a l u a t e  s e l e c t e d  a s p e c t s  of  t h e i r  c o l l e g e  e x p e r i e n c e .

T h e r e  h a s  b e e n  no m a j o r  s t u d y  o f  t h e  c o l l e c t e d  d a t a  from th e s e  

annua l  su rvey  q u e s t i o n n a i r e s .

EurPQsefi„£aE. .the. .Study 

T h i s  s t u d y  was c a r r i e d  o u t  t o  compare the  p e r c e p t i o n s  of  t h e  SAC 

c l a s s  o f  1978 w i t h  t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r .  The d a t a  

c o m p i l e d  by t h e  O f f i c e  o f  I n s t i t u t i o n a l  Research  i n  1978 was matched 

a g a i n s t  the  same q u e s t i o n n a i r e  a d m i n i s t e r e d  f i v e  y e a r s  l a t e r  t o  the same 

c l a s s .  The s tudy  was des igned  t o  accom pl i sh  th e  fo l lo w in g  p u rposes :

1.  To a s s e s s  the  p e r c e p t i o n s  of  the  g r a d u a t e s  c o n c e rn in g  t h e  c o r e



c u r r i c u l u m  p ro g ra m  a t  SAC, a n d  i t a  e f f e c t i v e n e s s  i n  a i d i n g  t h e

i n t e g r a t i o n  of  f a i t h ,  l e a r n i n g  and l i v i n g ;

2.  To o b t a i n  c r i t i c i s m s ,  s u g g e s t i o n s  and r e c o m m e n d a t io n s  f o r  t h e  

improvement of  t h e  c o re  cu r r i c u lu m  program;

3 .  To e v a l u a t e  t h e s e  d a t a  a n d  u s e  t h e  r e s u l t s  t o  s u g g e s t  

i m p l i c a t i o n s  f o r  th e  co re  cu r r ic u lu m  program; and

4 .  To make s u g g e s t i o n s  c o n c e r n i n g  t h e  i m p r o v e m e n t  o f  t h e

e v a l u a t i o n  p ro c e s s  c u r r e n t l y  employed by th e  c o l l e g e .

Peaign.-Qf̂ the.-.'Studv
The f o l l o w i n g  q u e s t i o n s  were th e  focus  of  t h i s  s tu d y :

1 .  How do th e  p e r c e p t i o n s  of  the  g r a d u a t e s  i n  1978 com pare  w i t h  t h e i r

p e r c e p t i o n s  f i v e  y e a r s  l a t e r  r e g a rd i n g  t h e i r  e d u c a t io n a l  e x p e r i e n c e  a t  

SAC?

To a n s w e r  t h i s  q u e s t i o n  t h e  f o l l o w i n g  r e s e a r c h  h y p o th e s e s  were 

t e s t e d :

Ho 1 . :  T h e r e  i s  no d i f f e r e n c e  f rom 1978 to  1983 in  t h e  p e r c e p t i o n s  of  

the  g r a d u a t e s  r e g a r d i n g  t h e i r  e d u c a t i o n a l  e x p e r i e n c e  a t  SAC.

Ho 1 . 1 . :  Change i n  t i m e  f rom 197 8 t o  1983 i s  n o t  r e l a t e d  t o  t h e  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  i n v o l v e m e n t  

i n  t h e  s tudy  of  the  l i b e r a l  a r t s .

Ho 1 . 2 . :  Change i n  t i m e  f rom  1978 t o  1983 i s  n o t  r e l a t e d  t o  the

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  commitment 

t o  J e s u s  C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a r n i n g .

Ho 1 . 3 . :  Change i n  t i m e  f rom  197 8 t o  1983 i s  no t  r e l a t e d  t o  th e  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  c r i t i c a l  

p a r t i c i p a t i o n  i n  th e  a f f a i r s  of the  contemporary  w or ld .



Ho 1 . 4 . :  Change i n  t i m e  f rom 1978 t o  1983 i s  not  r e l a t e d  t o  the

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  o u t s t a n d i n g  

e x p e r i e n c e  a t  SAC.

Ho 1 . 5 . :  Change i n  t i m e  f rom 1978 t o  1983 i s  n o t  r e l a t e d  t o  the  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  

i d e n t i f i c a t i o n  o f  s t r e n g t h s  a n d  w e a k n e s s e s  i n  t h e  SAC 

program.

2 .  How do t h e  p e r c e p t i o n s  o f  th e  g r a d u a t e s  i n  1978 compare w i th  t h e i r  

p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 r e g a r d i n g  th e  CPLA Program a t  SAC?

To a n s w e r  t h i s  q u e s t i o n  t h e  f o l l o w i n g  r e s e a r c h  h y p o th e s e s  were 

t e s t e d :

Ho 2 . :  T h e r e  i s  no d i f f e r e n c e  f rom  1978 to  1983 i n  t h e  p e r c e p t i o n s  of 

the  g r a d u a t e s  r e g a r d i n g  th e  CPLA program a t  SAC.

Ho 2 . 1 . :  Change i n  t i m e  f rom  1978 t o  1983 i s  no t  r e l a t e d  t o  th e  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  the  development of  

a C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g .

Ho 2 . 2 . :  Change i n  t i m e  f rom  1978 t o  1983 i s  no t  r e l a t e d  t o  the  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  

of  t h e  CPLA c o u rs e s  a s  l i s t e d  i n  q u e s t i o n  number 18.

Ho 2 . 3 . :  Change i n  t i m e  f rom 1978 t o  1983 i s  no t  r e l a t e d  to  th e  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e  a d e q u a c y  o f  

t h e  c o r e  c o u r s e s  i n  p r o v i d i n g  a f o u n d a t i o n  f o r  f u r t h e r  

s tudy  i n  t h e  l i b e r a l  a r t s .

Ho 2 . 4 . :  Change i n  t i m e  f ro m  1978 t o  1983 i s  no t  r e l a t e d  to  th e  

p e r c e p t i o n s  of  t h e  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  

o f  t h e  c o r e  s e q u e n c e  o f  c o u r s e s  a s  l i s t e d  i n  q u e s t i o n  

number 20.
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Ho 2 . 5 . :  Change i n  t i m e  f rom 197 8 t o  1983 i s  n o t  r e l a t e d  t o  t h e  

p e r c e p t i o n s  of  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  g e n e r a l  

a t t i t u d e  t o u a rd  t h e  CPLA Program.

3 .  What a r e  t h e  s t r e n g t h s  a n d  w e a k n e s s e s  o f  t h e  c o r e  p r o g r a m  a s  

p e r c e iv e d  by th e  g r a d u a t e s ?

The f o l l o w i n g  s t a t i s t i c a l  p ro c e d u re s  were employed: A m u l t i v a r i a t e

a n a l y s i s  of  v a r i a n c e  (MANOVA) w i t h  a p p r o p r i a t e  F t e s t s  was u s e d  f o r  

p u r p o s e s  o f  c o m p a r i s o n .  A u n i v a r i a t e  a n a l y s i s  of  v a r i a n c e  was used to  

t e s t  the  sub h y p o th e se s .  A ch i  square t e s t  was a p p l i e d  i t em  by i t e m  t o  

s t u d y  r e l a t i o n s h i p s .  D e s c r i p t i v e  s t a t i s t i c s  were employed t o  show th e  

r a t i n g s  of  th e  r e s p o n d e n t s  on c e r t a i n  a s p e c t s  of the  SAC program.

Daf,inifciQn>.o£.-,Iarma

Ch,r,i a t i a jp . J g e z a p e c t lv a . . in t. t h e „ L i b a c a i , . A r t s . — The CPLA cu r r i c u lu m  i s

a p ro g ra m  of  g e n e r a l  e d u c a t i o n  t h a t  i s  a common e x p e r i e n c e  f o r  a l l

s t u d e n t s  a t  SAC. The purpose  of  the  CPLA cu r r ic u lu m  i s :

t o  b r i n g  t o g e t h e r  t h e  knowledge of  t h e  l i b e r a l  a r t s  w i th  th e  g r e a t  
moral  i s s u e s  c o n f r o n t i n g  m a n k in d  a s  t h e  b a s i s  f o r  t h e  C h r i s t i a n  
commitment . . . [ i t ]  i s  o rg a n iz e d  t o  f a c i l i t a t e  t h e  t o t a l  l e a r n i n g  
p ro c e s s  which b eg in s  w i th  an u n d e r s t a n d i n g  of  i d e a s  i n  t h e  m a j o r  
f i e l d s  o f  human l e a r n i n g ,  th e  a b i l i t y  to  a n a ly z e  i s s u e s  t h a t  a r i s e  
ou t  of th e s e  i d e a s  and th e  r e s p o n s i b i l i t y  t o  i n t e g r a t e  t h e s e  i d e a s  
a n d  i s s u e s  w i t h  a C h r i s t i a n  p e r s p e c t i v e  ( S p r i n g  A r b o r  C o l l e g e  
C a ta lo g ,  1970, p .  2 ) .

Christ iap. .Per .f lDactiv,e, . for  eL e a rn in g . —

C h r i s t i a n  h i g h e r  e d u c a t i o n  i s  a p r o c e s s  o f  i n v o l v e m e n t  i n  a 
community of  s c h o l a r s  who i n v e s t i g a t e  th e  a r e a s  of  human know ledge  
from the  p e r s p e c t i v e  of  t h e  C h r i s t i a n  w or ld  v iew.  The p r e r e q u i s i t e  
f o r  t h i s  p e r s p e c t i v e  i s  a commitment t o  the  redeeming love  of  J e s u s  
C h r i s t  i n  o r d e r  t h a t  t h e  mind and s p i r i t  may be f r e e d  f o r  the  l i f e  
o f  l e a r n i n g  and t h a t  th e  ach ieved  k n o w le d g e  may be i n t e g r a t e d  by 
t h e  C h r i s t i a n  c o m m i t m e n t .  From an  e n l i g h t e n e d  r e a s o n  and  a 
r e g e n e r a t e d  l o v e ,  t h e  s t u d e n t .  . . w i l l  a l i g n  h i m s e l f  w i t h  t h e  
o n - g o i n g  r e s p o n s i b i l i t y  o f  t h e  C h r i s t i a n  i n  m od e rn  s o c i e t y  
(McKenna, pp.  13 -14 ) .
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General. .Education. —

I n  i t s  b r o a d e s t  t e r m s ,  g e n e r a l  e d u c a t i o n  i s  ro o te d  i n  th e  l i b e r a l  
a r t s  t r a d i t i o n  and i n v o l v e s  s t u d y  o f  t h e  b a s i c  l i b e r a l  a r t s  and  
s c i e n c e s ;  s t r e s s e s  b r e a d t h  and p ro v id e s  s t u d e n t s  w i th  f a m i l i a r i t y  
w i t h  v a r i o u s  b r a n c h e s  o f  human u n d e r s t a n d i n g  a s  w e l l  a s  t h e  
m e t h o d o l o g i e s  and  l a n g u a g e s  p a r t i c u l a r  t o  d i f f e r e n t  b o d i e s  of  
k n o w l e d g e ;  s t r i v e s  t o  f o s t e r  i n t e g r a t i o n ,  s y n t h e s i s ,  a n d  
c o n n e c te d n e s s  of  knowledge r a t h e r  th a n  d i s c r e t e  b i t s  of  s p e c i a l i z e d  
i n f o r m a t i o n ;  en cou rages  t h e  u n d e r s t a n d i n g  and a p p r e c i a t i o n  of  o n e ' s  
h e r i t a g e  a s  w e l l  a s  r e s p e c t  f o r  o t h e r  p e o p l e s  a n d  c u l t u r e s ;  
i n c lu d e s  an  ex am in a t io n  of  v a l u e s — both  t h o s e  r e l e v a n t  t o  c u r r e n t  
c o n t r o v e r s i a l  i s s u e s  a n d  t h o s e  i m p l i c i t  i n  a d i s c i p l i n e ' s  
methodology;  p r i z e s  a common e d u c a t i o n a l  e x p e r i e n c e  f o r  a t  l e a s t  
p a r t  o f  t h e  c o l l e g e  y e a r s ;  r e q u i r e s  m a s t e r y  o f  t h e  l i n g u i s t i c ,  
a n a l y t i c ,  c r i t i c a l ,  and co m p u ta t io n a l  s k i l l s  n e c e s s a r y  f o r  l i f e l o n g  
l e a r n i n g ;  a n d  f o s t e r s  t h e  development of  p e r s o n a l  q u a l i t i e s ,  such 
a s  t o l e r a n c e  o f  a m b i g u i t y ,  empathy  f o r  p e r s o n s  w i t h  d i f f e r e n t  
v a l u e s ,  and an  expanded view of s e l f  (G a f f ,  1983,  pp.  7 - 8 ) .

l i b e r a l ,  .A r t s . —

. . . t h e  l i b e r a l  a r t s  a r e  t h o s e  w h ic h  a r e  a p p r o p r i a t e  to  man as  
man, r a t h e r  than  t o  man i n  h i s  s p e c i a l  f u n c t i o n  a s  a worker or  a s  a 
p r o f e s s i o n a l  o r  e v e n  a s  a s c h o l a r .  A man may be a l l  o f  t h e s e  
t h i n g s ,  bu t  he i s  more b a s i c a l l y  man.  I t  was C i c e r o  who d e f i n e d  
t h e  l i b e r a l  a r t s  a s  t h o s e  w h ic h  a r e  a p p r o p r i a t e  to  humanity .  I f  
man i s  t o  be a n y t h i n g  m o r e  t h a n  a h a l f - h u m a n  s p e c i a l i s t  o r  
t e c h n i c i a n ,  i f  a man i s  t o  f e e l  l i f e  whole and l i v e  i t  whole r a t h e r  
than  p i e c e m e a l ,  i f  h e  i s  t o  t h i n k  f o r  h i m s e l f  r a t h e r  t h a n  l i v e  
s e c o n d h a n d e d ,  t h e  l i b e r a l  a r t s  a r e  n e e d e d  t o  educa te  the  person  
(Holmes, 1975,  pp.  3 5 ) .

Liberal .Education. —

A l i b e r a l  e d u c a t i o n  i n c l u d e s  t h e  l i b e r a l  a r t s  and  g e n e r a l  
e d u c a t i o n :  t h a t  i s ,  c o m p e te n c e  i n  t h e  i n t e l l e c t u a l  a r t s  a n d  an
i n t r o d u c t i o n  t o  o u r  c u l t u r a l  h e r i t a g e  o f  t h e  a r t s  and s c i e n c e s .  
L i b e r a l  e d u c a t io n  goes  f u r t h e r  toward  a comprehensive u n d e r s t a n d i n g  
o f  t h e  a r t s  and  s c i e n c e s  i n  dep th  and i n c l u s i v e n e s s ,  and toward a 
h i g h e r  degree  of  m a s t e ry  i n  a s e l e c t e d  a r e a  (Hong, 1956, p .  83).

Gore. ..Cu rr iculum. —

G a f f  ( 1 9 8 3 )  d e f i n e s  a c o r e  c u r r i c u l u m  a s  "a c o n f i g u r a t i o n  of  

co u r se s  r e q u i r e d  of  a l l  s t u d e n t s .  Although th e  co re  may be a s e r i e s  o f  

c o u r s e s  i n  c e r t a i n  a c a d e m i c  d i s c i p l i n e s ,  i t  i s  m o r e  com monly  

i n t e r d i s c i p l i n a r y  and o rg a n iz e d  around  a theme o r  i s s u e "  (p .  10) .  Boyer 

a n d  K a p l a n  ( 1 9 7 7 )  i d e n t i f y  t h e  c o r e  a s  " t h e  c o u r s e w o r k  t h a t

t
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u n d e rg ra d u a t e s  p u r sue  i n  common, t h e  c l u s t e r  o f  s u b j e c t s  a n d  c l a s s e s  

t h a t  a n  i n s t i t u t i o n  o f  h i g h e r  l e a r n i n g  i n s i s t s  t h a t  a l l  i t s  s t u d e n t s  

t a k e  t o g e t h e r "  ( p .  10 ) .

L im i ta t ions . .and . Jba l im i ta fc ians  

L i m i t a t i o n s : The s tu d y  was l i m i t e d  by th e  v a l i d i t y  and r e l i a b i l i t y  of

t h e  i n s t r u m e n t  u s e d  i n  t h e  s tu d y .  The q u e s t i o n n a i r e  was developed  and 

v a l i d a t e d  by John  Newby a s  t h e  b a s i s  f o r  a d o c t o r a l  d i s s e r t a t i o n  f o r  

Michigan S t a t e  U n i v e r s i t y  i n  1972 (Newby, 1972, pp.  9 ,  1 6 - 2 0 ) .

E t e L i m i t a t i o n s : The s t u d y  was d e l i m i t e d  t o  t h e  p e r c e p t i o n s  o f  t h e

g r a d u a t e s  o f  t h e  c l a s s  of  1978 a t  SAC a t  t h e  t ime of  t h e i r  g r a d u a t i o n ,  

and  the  p e r c e p t i o n s  of  those  same g ra d u a t e s  f i v e  y e a r s  l a t e r  i n  1983.

The  s t u d y  w as  d e l i m i t e d  t o  t h e  r e s p o n s e s  o f  g r a d u a t e s  whose 

p a r t i c i p a t i o n  i s  s e l f - s e l e c t i v e .

The q u e s t i o n n a i r e  a d m i n i s t e r e d  by t h e  O f f i c e  o f  I n s t i t u t i o n a l  

Research  a t  SAC w i l l  p rov ide  the  da ta  needed .

The  d a t a  o f  t h e  s t u d y  w i l l  be a f f e c t e d  t o  t h e  d e g r e e  o f  t h e  

s i n c e r i t y  of r e s p o n s e  t o  th e  q u e s t i o n n a i r e  a d m i n i s t e r e d .

Qvarview..Q£.,thB..Studv

C h a p t e r  I I  i n c l u d e s  a s e l e c t e d  rev iew  of t h e  l i t e r a t u r e  under the  

f o l l o w i n g  h e a d i n g s :  (1 )  L i b e r a l  E d u c a t io n  a n d  G e n e r a l  E d u c a t i o n ,  ( 2 )

Core Curr icu lum Programs,  and (3)  The C h u r c h - r e l a t e d  C o l l e g e .

Chapter  I I I  d e s c r i b e s  the  r e s e a r c h  methodology used  t o  d e v e l o p  a n d  

a n a l y z e  th e  s tu d y .

C h a p t e r  IV p r e s e n t s  a rev iew of t h e  r e s u l t s  of  t h e  q u e s t i o n n a i r e s  

and an a n a l y s i s  of  th e s e  r e s u l t s .
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Chapte r  V w i l l  p r e s e n t  d i s c u s s i o n s ,  c o n c l u s i o n s  and recommendations 

based  i n  t h e  f i n d i n g s  o f  t h e  s tu d y .

The r e s u l t s  of  t h i s  s tudy  should  p o i n t  t o  some of t h e  s t r e n g t h s  and 

weaknesses  of  t h e  Core Curr icu lum Program a t  SAC, and thus  p r o v i d e  d a t a  

f o r  th e  improvement and s t r e n g t h e n i n g  o f  th e  program.

The s tudy  may a l s o  p rov ide  some i n s i g h t s  i n t o  ways of  s t r e n g t h e n i n g  

t h e  e v a l u a t i o n  p r o c e s s  c u r r e n t l y  employed by th e  O f f i c e  of  I n s t i t u t i o n a l  

Research  a t  SAC.



CHAPTER I I

REVIEW OF SELECTED LITERATURE 

I n t r o d u c t ion

T h i s  c h a p t e r  p r e s e n t s  a rev iew of s e l e c t e d  l i t e r a t u r e  and a t t e m p t s  

t o  deve lop  a t h e o r e t i c a l  framework i n  which to  s tudy  s e l e c t e d  a s p e c t s  of 

t h e  c o r e  c u r r i c u l u m  p ro g ra m  a t  S p r i n g  A rbor  C o l l e g e .  The ch a p te r  i s  

s u b d i v i d e d  u n d e r  t h e  f o l l o w i n g  t o p i c s :  ( 1 )  L i b e r a l  e d u c a t i o n  a n d

g e n e r a l  e d u c a t i o n ,  ( 2 )  t h e  c o r e  c u r r i c u l u m ,  and  ( 3 )  t h e  p r i v a t e  

c h u r c h - r e l a t e d  c o l l e g e .

L i h e r a l ,,Ed u c a t i on, and. .General. .Educat i o n  

T h e r e  a r e  c o n f l i c t i n g  v i e w s  i n  t h e  l i t e r a t u r e  abou t  t h e  meaning,  

i d e n t i t y ,  and the  r e l a t i o n  of  l i b e r a l  e d u c a t io n  and  g e n e r a l  e d u c a t i o n .  

P a r t  of  th e  con fu s io n  seems t o  be r e l a t e d  to  th e  a p p a re n t  d i f f e r e n c e s  in  

the  l i t e r a t u r e  on the  d i s t i n c t  meaning of the te rm s  " l i b e r a l  e d u c a t i o n "  

a n d  " g e n e r a l  e d u c a t i o n . "  Some a u t h o r s  w an t  t o  make a d i s t i n c t i o n  

between " l i b e r a l "  and  " g e n e r a l "  e d u c a t i o n ,  w h i l e  o t h e r s  u s e  t h e  two 

i d e a s  s y n o n o m o u s l y . G a f f  ( 1 9 8 3 )  o b s e r v e s  t h a t  "much of t h e  r h e t o r i c  

abou t  l i b e r a l  and g e n e r a l  e d u c a t i o n  i s  v a c u o u s  a n d  l i t t l e  more t h a n  

p e t t y  p i e t i e s — i d e a s  t h a t  l a c k  connec tedness  to  a c t i o n s "  (p .  x i v ) .  He 

then  p r o c e e d s  t o  u s e  t h e  i d e a s  and  t h e  t e r m s  i n t e r c h a n g a b l y  i n  h i s  

e x c e l l e n t  s t u d y  e n t i t l e d  General .  .Educat ion,-.Tod a y . A number of  w r i t e r s  

use both  i d e a s ,  and seem to  make some d i f f e r e n c e  between them, but never  

p o in t  ou t  what t h a t  d i f f e r e n c e  i s  (S and in ,  1982) .

13
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Newby ( 1 9 7 2 )  q u o t e s  B lackm an (1969) in  p o i n t i n g  o u t  t h a t  gene ra l

e d u c a t i o n  d i f f e r s  from l i b e r a l  e d u c a t i o n  " o n ly  i n  t h a t  i t  h a s  g r e a t e r

i n t e r e s t  i n  th e  con temporary ,  the  r e l e v a n t ,  t h e  world  around u s . "  Newby

q u o te s  Morse (1964)  a s  d e c l a r i n g  t h a t

. . . L i b e r a l  e d u c a t i o n  i s  p r i m a r i l y  concerned w i th  a body of 
s u b j e c t  m a t t e r  d raw n  l a r g e l y  f r o m  t h e  W e s t e r n  c u l t u r a l  
h e r i t a g e .  More i m p o r t a n t l y ,  l i b e r a l  e d u c a t i o n  i m p l i e s  an 
i n - d e p t h  c o n c e n t r a t i o n  on h u m a n is t i c  s t u d i e s .  The c o n t e n t  o f  
g e n e r a l  e d u c a t i o n ,  on t h e  o t h e r  hand,  i s  v a r i a b l e ,  drawn from 
many s o u r c e s ,  a n d  a d j u s t e d  t o  t h e  t i m e s  and  n e e d s  o f  t h e  
i n d i v i d u a l  ( p .  3 4 ) .

How ever ,  t h e  m a j o r i t y  of  contemporary  w r i t e r s  i n  t h i s  a r e a  do not

make any d r a s t i c  d i s t i n c t i o n  between " l i b e r a l "  and " g e n e r a l "  e d u c a t i o n .

T h e r e f o r e ,  t h i s  s t u d y  w i l l  e x a m in e  t h e  l i t e r a t u r e  i n  t h e s e  a r e a s

t o g e t h e r .  The te rm s  w i l l  be used  i n t e r c h a n g e a b l y .

F o r  t h e  p a s t  two deca des ,  l i b e r a l  e d u c a t io n  has been in  a s t a t e  of

c o n f u s io n .  I t  has  been a rgued  t h a t  t h e  l i b e r a l  a r t s  no l o n g e r  l i b e r a t e ,

and t h a t  t h e  l i b e r a l  t r a d i t i o n  i t s e l f  i s  e i t h e r  dead o r  dy ing .  Numerous

r e a s o n s  f o r  t h i s  s i t u a t i o n  have been enumera ted .  Gaff  (1983) p la ces  the

r e s p o n s i b i l i t y  s q u a re ly  w i th  th e  f a c u l t y .

. . .The problem w i t h  g e n e r a l  e d u c a t i o n  i s  b a s i c a l l y  a p rob lem 
w i t h  t h e  f a c u l t y .  F a c u l t y  s p e c i a l i z a t i o n  h a s  f o s t e r e d  a 
n a r r o w n e s s  o f  a v i s i o n ;  a c a d e m i c  d i s c i p l i n e s  h a v e  w o r k e d  
a g a i n s t  s e r i o u s  i n t e l l e c t u a l  d i s c u s s i o n  among e x p e r t s  i n  
d i f f e r e n t  f i e l d s ;  th e  emphasis  on c o g n i t i v e  r a t i o n a l i t y  have  
a l l  b u t  p u r g e d  v a l u e s  and  f e e l i n g s  f rom ou r  p r o f e s s i o n a l  
c o n c e r n ;  t h e  f o c u s  on a c a d e m i c  r e s p e c t a b i l i t y  h a s  t u r n e d  
f a c u l t y  away  f r o m  t h e  f u n d a m e n t a l ,  i f  m e s s y ,  s o c i a l  and 
p o l i t i c a l  p r o b l e m s  f a c i n g  o u r  s o c i e t y ,  i n d e e d ,  a l l  o f  
h u m a n i t y ;  a n d  t h e  c u r r e n t  p e r i o d  o f  r e t renchm ent  has  p i t t e d  
f a c u l t y  a g a i n s t  t h e i r  c o l l e a g u e s  and  r e d u c e d  much o f  t h e  
d e b a t e  a b o u t  t h e  c u r r i c u l u m  t o  s e l f - s e r v i n g  s t a t e m e n t s  and 
p r o t e c t i v e  p o s t u r i n g  (p .  x v ) .

C onrad  a n d  Wyer (1980 )  see  t h e  problem as much more complex.  The 

b r e a d t h  of the  r e c e n t  d eb a te  r e f l e c t s ,  a t  l e a s t  i n  p a r t ,  a c o n f u s i o n  

o v e r  t h e  p r o p e r  a p p r o a c h  to  th e  problem. In t h e i r  e x c e l l e n t  review of
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cne l i t e r a t u r e  of  r e c e n t  s c h o l a r s h i p  i n  t h e  a r e a ,  t h e y  p o i n t  o u t  s i x  

d i f f e r e n t  approaches  t o  l i b e r a l  e d u c a t i o n .  The f i r s t  i s  an an tho logy  of 

e s s a y s ,  a c o l l e c t i o n  o f  v i e w s  f r o m  p r o m i n e n t  s p o k e s p e r s o n s  o r  

s p e c i a l i s t s  p r o v i d i n g  a s t a t e - o f - t h e - a r t  summary.  Some of th e  most 

w i d e l y  u s e d  a n t h o l o g i e s  a r e :  Eisai .AhS^,of . . . the. ,.Ceil leva . ,C .u rr  icu.l.um, 

C a r n e g i e  F o u n d a t i o n  f o r  t h e  A dvancem en t  o f  T e a c h i n g  (1977) ;  Genera l  

E duca t ion . : ,  . ,Xs.auea. .a,nd,..B,esourx,aa (The P r o j e c t  on G e n e r a l  E d u c a t io n  

M o d e l s ,  1 9 8 0 ) ;  Hook,  K u r t z ,  a n d  T o d o r o v i c h ,  Th e. JP.hi.l.Qsoph,v..,o£ . . the 

C u r r i cu lu m . . .The .  ,Need.,£ar .General . ,Education (1975) .

A s e c o n d  approach  i s  t h e  comprehensive handbook aimed a t  p rov id ing  

an i n t e g r a t e d  r e s o u r c e  f o r  c u r r i c u l u m  p l a n n e r s  and  s t u d e n t s  of  t h e  

c u r r i c u l u m .  R e p r e s e n t a t i v e  of  t h i s  approach  a r e :  D r e s s e l ,  Coll e g e  and

Uni.v.ersi.t.y. C.ur.rixnl.um (1971) ;  Mayhew and Ford ,  Changi n g.- the. ,Curri c ulum 

(1973) ;  Lev ine ,  handbook, .on. .Undergraduate, .Curriculum (1978) ;  C h icke r ing ,  

e t  a l . ,  D.ev,e.l.opjng..,th e, ,.Go 1 - leva . ,Cur, r i c u . l.um ( 1 9 7 7 ) ;  a n d  C o n ra d ,  The 

Unde r g r a d u a te -C u r r i c ulum (197 8 ) .

A t h i r d  a p p r o a c h  i s  t h e  e x a m i n a t i o n  o f  n a t i o n a l  t r e n d s  i n  

u nde rg radua te  c u r r i c u l a .  The p a t t e r n  f o r  t h i s  approach  was t h e  work  of  

D res se l  and D e l i s l e ,  Und ex g rad u a te .  .Curriculum, .Trends (1969) .  This focus  

h a s  b een  p u r s u e d  m a i n l y  u n d e r  th e  a u s p i c e s  of  t h e  Carneg ie  Council  on 

P o l ic y  S tu d ie s  i n  Higher  E du ca t io n .

A f o u r t h  a p p r o a c h  f o c u s e s  on t h e  d e s c r i p t i o n  ( u s u a l l y  i n c lu d in g  

some a n a l y s i s )  of  i n n o v a t i o n s  i n  l i b e r a l  e d u c a t i o n .  An o u t s t a n d i n g  

e a r l i e r  work  i n  t h i s  a r e a  was B r ic k  and McGrath, I n nova t ion , . in . .L ibe r a l  

Ar.ts  . .C o l l e g e s  ( 1 9 6 9 ) .  Other  im p o r tan t  works i n  t h i s  a r e a  a r e :  Levine

a n d  W e i n g a r t ,  Refoxm. o f . , l l n d e . rv ra  dua, t  e , , E duca - f ion  ( 1 9 7 3 ) ;  G r a n t  and 

Riesman,  The. .P e rp e tu a l  .Dream (1978) .



A f i f t h  approach  c o n c e n t r a t e s  on cu r r i c u lu m  d e s ig n ,  im plem enta t ion ,  

and  e v a l u a t i o n .  E a r l y  w orks  o f  impor tance a r e :  D r e s s e l ,  Coll e g e ,.and

Hni.v . e r s i  t.v. Cur.ricuXum (1971 ) ;  Mayhew and Ford ,  Changing.. the. .C u r r i c ulum 

( 1 9 7 3 ) .  T h r e e  e x a m p l e s  o f  r e c e n t  s c h o l a r s h i p  d e s e r v e  m e n t i o n :  

M a r t o r a n a  a n d  K u h n s ,  Managing. .Axa.dem.ic..Cha n g e  (197 5 ) ;  L i n d q u i s t ,  

S t  r  a t  e g ie .a . . f a r . .Change (1978) ;  and Conrad,  Xhe..Unde r g r a d u a t e. .Curri c u l u m: 

A Guide. ..to. .. ■Innovation, .and...Reform (197 8 ) .

C u r r i c u l u m  e v a l u a t i o n  has  no t  r e c e i v e d  a s  much a t t e n t i o n  a s  des ign  

and im p lem en ta t ion ,  but  t h e  fo l l o w i n g  w orks  a r e  u s e f u l  : A n d e r s o n  and

B a l l ,  Xhe .Pro fe s s io n .■ ap d . .E rac t i ca . . a f .,Er ogr a m -Eva l u a t i o n  (1978);  D r e s s e l ,  

Han db.ook. o.f. .Academic-.E.v,alua.. t i .on (197 6 ) ;  M i l l e r ,  Xhe...Assessment. ,  o f  

C o l l e g e , .Per f ormance (1979 ) .

A s i x t h  a p p r o a c h  i n c l u d e s  h i s t o r i c a l  and p h i l o s o p h i c a l  t r e a t m e n t s  

o f  u n d e r g r a d u a t e  e d u c a t i o n .  R u d o lp h ,  C u r x . i c u lum,;. . ..A.-History.. .of,.the 

Ameri c a n .Und e r g r a d ua t e. .Cour s e , . o f - S t udy,-S ince . .1636. (1977) i s  a h i s t o r y  of 

u n d e r g r a d u a t e  e d u c a t i o n  i n  A m er ica .  More a t t e n t i o n  has  been g iven  to  

t h e  p h i l o s o p h y  o f  l i b e r a l  e d u c a t i o n .  The c l a s s i c  i n  t h i s  a r e a  i s  

P h o e n i x ' s  Realms..of ..Me a n in g  (1964 ) .  In  more r e c e n t  y e a r s  th e  fo l lo w in g  

w o r k s  h a v e  a n a l y z e d  key p h i l o s o p h i c a l  i s s u e s  c o n f r o n t i n g  l i b e r a l  

e d u c a t i o n :  B e l k n a p ,  a n d  K uhns ,  X r .ad i t l . an. .and . .  I n n -ov.a.tfion.:.... Gene r a l

Educa  t i o n .  .and-the.  .Re i n t e g r a t i o n -o f. .the.-Uni v e r s i t y (1977) ;  B rubache r , On 

t h e  .P h i l osophy.  ..o.f...Highe r . , £ d u c a t i . o n  ( 1 9 7 7 ) ;  H i r s t ,  Knowledge  ,and..th e

C u r . r j C i t i um:.....A . ,Co.Ll e c . t i o n. , .n£ . .Phi lo  so  phi.ca. l . .Pa p e r . s  ( 1 9 7 4 ) ;  Schwab,

S c ie nce . . .  .Cur r icu lum^...and..L ib e r a l . .E duca t ion  (1978) ;  and Wegener, L iber a l  

Educa t io n ,  .a nd .the, .Mode r n, .Univ e r s i t y  (1978 ) .

Much o f  t h e  r e c e n t  l i t e r a t u r e  does no t  d i s t i n g u i s h  between l i b e r a l  

e d u c a t io n  and the  t o t a l  u n d e rg ra d u a t e  c u r r i c u l u m ,  m ak ing  i t  v i r t u a l l y
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i m p o s s i b l e  t o  s e p a r a t e  t h e s e  e l e m e n t s .  Some o t  t h e  l i t e r a t u r e  i s  

e x t e n s i v e l y  d e s c r i p t i v e ,  o f t e n  a t  t h e  ex p en se  of s u s t a i n e d  a n a l y s i s .  

Yet the s tudy  of l i b e r a l  e d u c a t i o n  has  begun t o  r e f l e c t  a more s c h o l a r l y  

a p p r o a c h ;  f o r  i n  a d d i t i o n  t o  d e s c r i p t i o n  a n d  h i s t o r i c a l  n a r r a t i v e ,  

a t t e n t i o n  has  focused  on a n a l y t i c a l  ap p roaches  t o  the  d e s ig n ,  a n a l y s i s ,  

e v a l u a t i o n ,  and th e  p h i l o s o p h i c a l  b a s e s  of  l i b e r a l  e d u c a t io n .

J e r r y  G a f f ' s  v e r y  h e l p f u l  w o rk ,  Genexal . , .Educa t i p p . . I a d a y  (1983) ,  

c a r r i e s  t h e  s u b t i t l e ,  A,.Gxitxc.aL..Anal v s i s . . a £ ,.GQntrQv.er,siea^,..Er a c t i c e s ,  

an rd ..Ref o r m s . L e v i n e  ( 1 9 8 3 )  c a l l s  i t  t h e  most complete d i s c u s s i o n  in  

p r i n t  o f  t h e  phenomenon o f  t o d a y ' s  c h a n g i n g  c u r r i c u l a ,  and th e  b e s t  

hands-on  guide to  change in  g e n e r a l  e d u c a t i o n  t h a t  he h a s  s e e n .  I t  i s  

t h e  b e s t  r e c e n t  s u r v e y  of  t h e  c u r r e n t  s t a t e  o f  g e n e r a l  e d u c a t io n  in 

America.  He t r a c e s  the  deba te  and r e f o r m u l a t i o n  o f  g e n e r a l  e d u c a t i o n  

now i n  p r o g r e s s  t o  t h r e e  s e p a r a t e  e v e n t s  i n  1977 . T h a t  y e a r  t h e  

Carneg ie  Foundation  f o r  th e  Advancement of  Teaching  p u b l i s h e d  i t s  volume 

on t h e  c u r r i c u l u m  and  l a b e l e d  g e n e r a l  e d u c a t i o n  "a d i s a s t e r  a r e a . "  

H a r v a r d  U n i v e r s i t y ' s  t a s k  f o r c e  on t n e  c o r e  c u r r i c u l u m  i s s u e d  a 

l o n g - a w a i t e d  r e p o r t ,  and  t h e  f a c u l t y  b e g a n  t o  d i s c u s s  p r o p o s a l s  to  

s t r e n g t h e n  u n derg radua te  e d u c a t i o n .  T h i r d ,  t h e  U .S .  C o m m is s io n e r  of  

E d u c a t i o n ,  E rnes t  L. Boyer and h i s  a s s i s t a n t ,  M ar t in  Kaplan,  c a l l e d  fo r  

the  c r e a t i o n  of  a core cu r r i c u lu m  t h a t  would emphasize our  common n e e d s  

and  t h e r e b y  i n c r e a s e  t h e  c h a n c e s  o f  s u r v i v a l  f o r  t h e  human s p e c i e s  

(Boyer and Kaplan,  1977).

T h e s e  r e p o r t s  r e i n f o r c e d  t h e  c o n c e r n  f o r  q u a l i t y  i n  h i g h e r  

e d u c a t io n  a l l  a c r o s s  America.  Conferences  and workshops have been  h e l d  

t o  d i s c u s s  i s s u e s ;  a r t i c l e s  and  books  h a v e  b e e n  w r i t t e n  t o  expound 

a n a l y s e s  and  make p r o p o s a l s ;  p r o j e c t s  h a v e  b e e n  i n i t i a t e d  t o  s o l v e
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problems;  programs have been i n a u g u ra t e d  t o  a s s i s t  r e f o r m ;  a n d  f u n d i n g  

programs have been e s t a b l i s h e d  by p r i v a t e  and p u b l i c  a g e n c i e s  to  suppor t  

i m p r o v e m e n t s .  These  e v e n t s  i n d i c a t e  t h a t  a v e r i t a b l e  movement t o  

r e f o r m u l a t e  g e n e r a l  e d u c a t i o n  i s  t a k i n g  p l a c e  on th e  n a t i o n ' s  campuses 

(p .  2 ) .

G a f f  c o n t e n d s  t h a t  f o u r  d i s t i n c t  p h i l o s o p h i c a l  a p p r o a c h e s  to  

g e n e r a l  e d u c a t i o n  a r e  a t  t h e  h e a r t  o f  t h e  c u r r e n t  d e b a t e :  i d e a l i s m ,

p r o g r e s s i v i s m ,  e s s e n t i a l i s m ,  and pragmatism. Although th e s e  d i f f e r  in 

s u o s t a n t i v e  ways,  a l l  s t r o n g l y  f avo r  an a p p r o a c h  t o  g e n e r a l  e d u c a t i o n  

w h ic h :

i s  r o o t e d  i n  t h e  l i b e r a l  t r a d i t i o n  and i n v o l v e s  s tudy  of the  
b a s i c  l i b e r a l  a r t s  and s c i e n c e s ;
s t r e s s e s  b r e a d t h  and  p r o v i d e s  s t u d e n t s  w i th  f a m i l i a r i t y  with  
v a r i o u s  b r a n c h e s  o f  human u n d e r s t a n d i n g  a s  w e l l  a s  t h e  
m e t h o d o l o g i e s  and languages  p a r t i c u l a r  to  d i f f e r e n t  b o d ie s  of 
knowledge ;
s t r i v e s  t o  f o s t e r  i n t e g r a t i o n ,  s y n t h e s i s ,  and connec tedness  of 
k n o w l e d g e  r a t h e r  t h a n  d i s c r e t e  b i t s  o f  s p e c i a l i z e d  
in f o r m a t i o n ;
e n c o u r a g e s  t h e  u n d e r s t a n d i n g  a n d  a p p r e c i a t i o n  o f  o n e ' s  
h e r i t a g e  a s  w e l l  a s  r e s p e c t  f o r  o t h e r  p eop les  and c u l t u r e s ;  
i n c l u d e s  a n  e x a m i n a t i o n  o f  v a l u e s — b o t h  t h o s e  r e l a v e n t  to  
c u r r e n t  c o n t r o v e r s i a l  i s s u e s  a n d  t h o s e  i m p l i c i t  i n  a 
d i s c i p l i n e ' s  methodology;
p r i z e s  a common e d u c a t i o n a l  e x p e r i e n c e  f o r  a t  l e a s t  p a r t  of 
the c o l l e g e  y e a r s ;
r e q u i r e s  t h e  m a s t e r y  o f  t h e  l i n g u i s t i c ,  a n a l y t i c ,  c r i t i c a l ,  
and c o m pu ta t iona l  s k i l l s  n e c e s s a ry  f o r  l i f e l o n g  l e a r n i n g ;  and 
f o s t e r s  t h e  d e v e l o p m e n t  o f  p e r s o n a l  q u a l i t i e s ,  su ch  a s  
t o l e r a n c e  of  a m b i g u i t y ,  empathy  f o r  p e r s o n s  w i t h  d i f f e r e n t  
v a l u e s ,  and an expanded view of s e l f  (p p .  7 - 8 ) .

This  i s  an i d e a l ,  an  i d e a l  which Gaff  d e c l a r e s  nas  b een  t a r n i s h e d  

i n  p r o f e s s i o n a l  a s  w e l l  a s  i n  l i b e r a l  e d u c a t i o n .  He e x p l a i n s  t h e  

c o l l a p s e  of  the  i d e a l  i n  te rms of  t h e  f o l l o w i n g  f a i l u r e s  : t h e  l a c k  of

c o n v i n c i n g  r a t i o n a l e ,  t h e  a s s o r t m e n t  o f  d i s c o n n e c t e d  c o u r s e s ,  t h e  

p re v a l e n c e  of  s u p e r f i c i a l  i n t r o d u c t o r y  s u r v e y s ,  the  u n i n s p i r e d  t e a c h i n g

by i n f e r i o r  f a c u l t y ,  th e  absence  of  s t r o n g  a d v o c a t e s  and r o l e  models in
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th e  f a c u l t y ,  the p r e s s u r e  t o  m a s t e r  t h e  l a t e s t  t e c h n i q u e s  a n d  l a r g e r  

a m o u n ts  o f  s p e c i a l i z e d  k n o w le d g e .  I t  i s  no t  r e a l l y  s u r p r i s i n g ,  then ,  

t h a t  s tu d e n t s  choose t h e i r  s p e c i a l i z e d  c o u r s e s  f i r s t ,  and  s e a r c h  f o r  

conven ien t  l i b e r a l  a r t s  c o u r s e s  a s  f i l l e r s .  In such a c o n t e x t ,  "gene ra l  

e d u c a t i o n  becomes a t  b e s t  a n  empty s l o g a n  and  a t  w o r s t  a s e r i e s  of  

b a r r i e r s  to  overcome on t h e  way to  a c q u i r i n g  a c o l l e g e  d eg ree "  (p .  29 ) .

At the  h e a r t  of  the  c o n t in u in g  d e b a t e  i s  t h e  e n d u r i n g  i d e a l  o f  a 

b r o a d  g e n e r a l  e d u c a t i o n  t h a t  p r e p a r e s  s t u d e n t s  f o r  t h e i r  a d u l t  l i v e s ,  

whatever  t n e i r  s p e c i a l i z a t i o n s  o r  v o c a t i o n  may be.  This  deba te  c o n t a in s  

t h e  c l a m o u r  of  many v o i c e s  b e i n g  r a i s e d ,  c o n t r i b u t i n g  v e ry  d i f f e r e n t  

v i e w s  on f u n d a m e n t a l  i s s u e s .  C o n c e rn e d  p a r t i e s  a r e  d e t e r m i n e d  t o  

c o r r e c t  t h e  d r i f t  t o w a r d  i l l i t e r a c y .  F a c u l t y  members i n  v a r i o u s  

academic d i s c i p l i n e s  a r g u e  b o t h  f rom  e x p e r t  v i e w s  and  f rom p e r s o n a l  

i n t e r e s t s .  C r i t i c s  c o n t e n d  t h a t  l a r g e r  p e r s p e c t i v e s  t h a n  th o s e  of 

d i s c i p l i n a r i a n s  or  d ep a r tm en t s  a r e  n eeded  t o  r e s t o r e  c o h e r e n c e  t o  t h e  

c u r r i c u l u m .  E m ployers  i n  th e  b u s i n e s s  wor ld  a s  w e l l  as  o t h e r s  d i s c u s s  

t h e  u s e f u l n e s s  of  t h e  l i b e r a l  a r t s .  A c a d e m i c  r e f o r m e r s  m o n i t o r  

c o n t inued  a c c e s s  and s p e c i a l  programs f o r  n o n - t r a d i t i o n a l  s t u d e n t s .  And 

the s t u d e n t s  a r e  c o n s p i c u o u s  by t h e i r  a b s e n c e  f rom  t h e  d e b a t e .  Yet 

su rveys  show t h a t  s t u d e n t s  have im p o r ta n t  views about  th e  purpose ,  form, 

s u b s t a n c e ,  and  m e t h o d o l o g y  o f  g e n e r a l  e d u c a t i o n ,  v i e w s  w h ic h  m o s t  

i n s t i t u t i o n s  cannot  a f f o r d  t o  ig n o r e  (pp.  3 0 -5 3 ) .

A key e v e n t  i n  t h e  d e b a t e  h a s  b e e n  H a r v a r d ' s  i n s t i t u t i o n  of  a 

g e n e r a l  e d u c a t i o n  p ro g ra m  i n  t h e  l a t e  1 9 7 0 s .  I t  h a s  b een  p r a i s e d ,  

v i l l i f i e d  (O 'C onne l l ,  1979) ,  and  o b j e c t i v e l y  e v a l u a t e d  ( W i l s o n ,  197 8 ) .  

T h i s  s t u d y  w i l l  t a k e  a c l o s e r  look  a t  H a r v a r d ' s  p la n  under th e  s e c t i o n  

on the  core cu r r i c u lu m .
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W hile  t h e  f o c u s  o f  t h e  c u r r e n t  d e b a t e  on g e n e r a l  e d u c a t i o n  i s  

u s u a l l y  on fo rmal  c u r r i c u lu m ,  the  changes which i n s t i t u t i o n s  a r e  m ak ing  

i n  t h e i r  u n d e r l y i n g  e d u c a t i o n a l  p h i l o s o p h i e s  a r e  f a r  more im p o r t a n t .  A 

c u r r i c u l a r  ph i losophy  i s  always  a group p roduc t  r a t h e r  than  t h e  w ork  of  

a s i n g l e  m in d .  I t  comes o u t  of  com prom ise  a n d  a c c o m m o d a t io n  among 

s e v e r a l  competing c o n c e p t i o n s .  B e c a u se  t h e s e  c o n c e p t i o n s  som e t im e s  

c o n f l i c t  w i t h  e a c h  o t h e r ,  a c t u a l  p r a c t i c e s  more  t r u l y  r e p r e s e n t  the  

p h i l o s o p h y  of  a n  i n s t i t u t i o n  t h a n  do any v e r b a l  s t a t e m e n t s .  C ro s s  

(197 5) d e c l a r e s  t h a t  t h r e e  c u r r i c u l u m s  c o - e x i s t  a t  any s c h o o l :  the

cu r r i c u lu m  d e s c r ib e d  i n  the  c a t a l o g ,  th e  c u r r i c u l u m  w hich  t h e  f a c u l t y  

t e a c h e s ,  and t h e  c u r r ic u lu m  which the  s t u d e n t s  l e a r n  ( c i t e d  i n  G a f f ,  p. 

6 0 ) .  I f  t h e  d i s c r e p a n c i e s  b e tw e e n  them a r e  s i g n i f i c a n t ,  t h e n  t h e  

i n s t i t u t i o n ' s  e d u c a t i o n a l  ph i losophy  i s  reduced  t o  empty r h e t o r i c .

One approach  t o  a c u r r i c u l a r  ph ilosophy  i s  t o  c o n s id e r  t h e  g e n e r a l  

a im s  o f  e d u c a t i o n .  The l i t e r a t u r e  r e v e a l s ,  however,  t h a t  t h e r e  i s  no 

c o n s e n s u s  c o n c e r n i n g  t h e  a im s  o f  g e n e r a l  e d u c a t i o n .  R i l e y  ( 1 9 8 0 )  

e n u m e r a t e s  s i x  c o m p e t i n g  g o a l s  o f  e d u c a t i o n :  d e v e l o p i n g  c r i t i c a l

i n t e l l i g e n c e ,  p r e p a r i n g  s t u d e n t s  f o r  j o b s ,  t r a n s f o r m i n g  s o c i e t y  and  i t s  

i n s t i t u t i o n s ,  t r a n s m i t t i n g  a body of  c l a s s i c a l  knowledge ,  p ro v id in g  

s t u d e n t s  w i t h  s k i l l s ,  a n d  d e v e l o p i n g  t h e  "whole  p e r s o n . "  W h i l e  a 

g e n e r a l  consensus  may be im p o s s ib l e ,  R i ley  a rg u e s  t h a t  each  i n s t i t u t i o n  

can and must r e a c h  some consensus  about  g o a l s ,  f o r  "wi thou t  a s y s t e m a t i c  

r e v i e w  of  the  aims of  e d u c a t io n ,  c o l l e g e s  and u n i v e r s i t i e s  w i l l  t end  to  

r e i n s t a t e  m i n d le s s ly  a 1950 model of  g e n e r a l  e d u c a t i o n "  (p .  298) .

A n o t h e r  a p p r o a c h  t o  c u r r i c u l a r  p h i l o s o p h y  i s  t o  d e f i n e  t h e  

q u a l i t i e s  posse ssed  by an educa ted  person  (Bouwsma, 19 7 5 ;  Bowen,  1980 ;  

D r e s s e l  , 1 97 9 ; T r i l l i n g ,  1 9 8 0 ) .  U n f o r t u n a t e l y ,  c u r r i c u l a  have



f r e q u e n t l y  b een  d e t e r m i n e d  by t h e  i n e r t i a  o f  p a s t  p r a c t i c e s ,  t h e  

i n t e r e s t s  o f  f a c u l t y ,  o r  o t h e r  secondary  i s s u e s .  But on th e  p o s i t i v e  

s id e  a s i g n i f i c a n t  r e s u l t  of  t h i s  e x e r c i s e  i s  t h a t  i t  f o c u s e s  on t h e  

s t u d e n t .  F u r t h e r ,  t h e  p r e p a r a t i o n  o f  such  a d e s c r i p t i o n  a f f i r m s  the  

impor tance of  g e n e r a l  e d u c a t i o n ,  s i n c e  v i r t u a l l y  a l l  s u c h  g o a l s  f a l l  

w i t h i n  i t s  p ro v in c e .

A t h i r d  a p p r o a c h  t o  c u r r i c u l a r  ph i lo sophy  i s  t o  develop what has 

been c a l l e d  " t h e o r i e s  of  th e  midd le  r a n g e , "  s t a t e m e n t s  t h a t  r e l a t e  i d e a s  

about  g e n e r a l  e d u c a t io n  t o  s p e c i f i c  c u r r i c u l a r  p r a c t i c e s .  This  p ro c e s s ,  

a t  i t s  b e s t ,  p ro d u c e s  a c o h e r e n t  s e t  o f  c u r r i c u l a r  p r i n c i p l e s  w h ich  

e n j o y s  a w o r k i n g  c o n s e n s u s  a n d  m a i n t a i n s  i n s t i t u t i o n a l  i n t e g r i t y .  I t  

e n s u re s  t h a t  p r a c t i c e s  a r e  c o n s i s t e n t  w i th  s t a t e d  p h i l o s o p h y  ( G a f f ,  p.  

62).

The t r e n d  today i s  one t h a t  might  be c a l l e d  p r a c t i c a l  id e a l i s m ,  fo r  

the  focus  of  a t t e n t i o n  i s  the  improvement of  e x i s t i n g  i n s t i t u t i o n s  and  

t h e  e d u c a t i o n  o f  a v a r i e t y  o f  s t u d e n t s  r a t h e r  t h a n  th e  development of 

e x p e r im e n ta l  c o l l e g e s  f o r  s p e c i a l  s t u d e n t s  a t t r a c t e d  by a p a r t i c u l a r  

a p p r o a c h  t o  e d u c a t i o n .  Some of t h e  s i g n i f i c a n t  p r i n c i p l e s  t h a t  

c h a r a c t e r i z e  t h e  c u r r e n t  p h i l o s o p h y  o f  g e n e r a l  e d u c a t i o n  a r e  t h e  

f o l l o w i n g :

G e n e r a l  e d u c a t i o n  i s  c o m p a t ib l e  w i th  s p e c i a l i z a t i o n  and i s  a 
n e c e s s a ry  compliment t o  i t .
G e n e r a l  e d u c a t i o n  i s  a n e c e s s a r y  p a r t  o f  p r o f e s s i o n a l  
e d u c a t i o n .
Some knowledge i s  more im por tan t  th a n  o t h e r  knowledge.
C e r t a i n  s u b j e c t s  should  be r e q u i r e d  of every  s t u d e n t .
Academic s t a n d a rd s  a r e  too  low and must be r a i s e d .
The course  of  s tudy should  p o s s e s s  a degree of  coherence .
C o l l eges  shou ld  p la c e  more emphasis  on common l e a r n i n g .
Genera l  e d u c a t io n  i s  e v e r y o n e ' s  b u s i n e s s .
S t r e n g t h e n i n g  u n d e rg ra d u a t e  g e n e ra l  e d u c a t io n  does no t  r e q u i r e  
abandoning  r e s e a r c h  or  g ra d u a t e  t r a i n i n g .
T h e  g e n e r a l  e d u c a t i o n  p r o g r a m  s h o u l d  be d i s t i n c t i v e ,  
r e f l e c t i n g  the  c h a r a c t e r  of th e  i n s t i t u t i o n .
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G e n e r a l  e d u c a t i o n  s h o u l d  i n c o r p o r a t e  r e c e n t  a d v a n c e s  i n  
s c h o l a r s h i p .
F a c u l t y  d e v e l o p m e n t  i s  e s s e n t i a l  t o  g e n e r a l  e d u c a t i o n  (p.  
6 2 -7 2 ) .

The s e a r c h  f o r  a new ph i losophy  of  g e n e r a l  e d u c a t i o n  i s  y i e l d i n g  a

s t r o n g e r  a g r e e m e n t  a b o u t  t h e  p u r p o s e s  a n d  p r i n c i p l e s  o f  g e n e r a l

e d u c a t i o n  t o d a y .  The e m e r g in g  c o n c e p t i o n  o f  g e n e r a l  e d u c a t i o n  was

ex p re s s e d  over a decade ago by Sanfo rd  (1967 ) :

E d u c a t i o n  a im ed  a t  d e v e l o p i n g  t h e  i n d i v i d u a l ' s  p o t e n t i a l  as  
f u l l y  a s  p o s s i b l e  i s  i n  t h e  b e s t  s e n s e  g e n e r a l  e d u c a t i o n .  
I n t r o d u c i n g  t h e  s t u d e n t s  to  a range  of s u b j e c t s  and i d e a s ,  as  
in  survey  c o u r s e s — sometimes c a l l e d  g e n e r a l  e d u c a t i o n — i s  n o t  
t h e  e s s e n t i a l  t h i n g ,  though t h i s  may be a u s e f u l  in s t ru m e n t  of 
g e n e r a l  e d u c a t i o n .  D e v e l o p i n g  t h e  g e n e r a l i s t  a p p r o a c h  t o  
i n q u i r y ,  the  s y n t h e t i c  f u n c t i o n ,  i s  c l o s e r  to  t h e  mark;  and so 
i s  i n v o l v e m e n t  i n  s i g n i f i c a n t  e x p e r i e n c e s  w i t h  p e o p l e  and  
t h i n g s .  But t h i s  i s  by no means a l l .  General  e d u c a t i o n  aims 
a t  development toward f u l l  humani ty ,  and a l l  t h e  r e s o u r c e s  o f  
a c o l l e g e  s h o u l d  be o r g a n i z e d  t o  t h i s  end  ( c i t e d  i n  G a f f ,
1983, p.  75 ) .

Conrad  and  Wyer (1980)  a n a ly z e  v a r i o u s  documents from one hundred 

r e p r e s e n t a t i v e  i n s t i t u t i o n s  of  h i g h e r  e d u c a t i o n .  From t h i s  s t u d y  th e y  

d i s t i l l  s e v e n  m a j o r  t r e n d s  i n  l i b e r a l  e d u c a t i o n .  One of  t h e  most  

p u b l i c i z e d  of th e se  t r e n d s  h a s  b e e n  t h e  movement b a c k  t o  a r e q u i r e d ,  

i n t e g r a t e d  g ro u p  o f  c o u r s e s  o r  e x p e r i e n c e s ,  de s ig n ed  t o  implement the  

i d e a l s  and goa ls  of l i b e r a l  o r  g e n e r a l  e d u c a t i o n .  T h i s  t r e n d  w i l l  be 

d i s c u s s e d  in  the  s e c t i o n  on th e  co re  c u r r i c u lu m  l a t e r  in  t h i s  c h a p t e r .

A s e c o n d  t r e n d  h a s  been  t h e  s u r g e  of  i n t e r e s t  i n  r e l a t i n g  t h e  

ou tc o m e s  o f  l i b e r a l  e d u c a t i o n  t o  c u r r i c u l a r  programs.  This  focus  on 

outcomes i s  a new and i n t r i g u i n g  e lement in  th e  l i b e r a l  a r t s  t r a d i t i o n .  

The ou tc om es  a p p r o a c h  h a s  a s s u m ed  two b a s i c  f o r m s .  The f i r s t  i s  to  

de termine  the o v e r a l l  e f f e c t s  of  the  c o l l e g e  e x p e r i e n c e  on g ra d u a t e s  and 

s o c i e t y  a t  l a r g e ,  and t o  seek  t o  v e r i f y  t h a t  c o l l e g e s  do a c h i e v e  what i s  

cl a im ed i n  t h e i r  c a t a l o g s .  T h e re  i s  a l s o  a f o c u s  on t h e  i n d i v i d u a l
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s t u d e n t  and h i s  a b i l i t i e s  a s  developed t h r o u g h  t h e  v a r i e t y  o f  c o l l e g e  

e x p e r i e n c e s  a n d  e v a l u a t e d  by w r i t t e n  t e s t s ,  o r a l  e x am in a t io n s ,  t e s t i n g  

by computer ,  and some s e l f - e x a m i n a t i o n .  The o u t s t a n d i n g  work  i n  t h i s  

a r e a  i s  Howard B o w en 's  Inves . tman t - . in , .Le a r n in g  (1977) .  Also im por tan t  

a r e  Romney's Measures.,o£, . I n s t i t u t i o n a l  .Goal. .Achievement (1978) ,  Wood and 

D a v i s '  D£.signin.&..anxL.Evalua.tia8w.Ei&h-er.,£duca,tJ-Qn . , .C u r r i c u l a  (1978 ) ,  

T r i v e t t ' s  CQm.peteJu&y...Exagrama~in,..Higher,...Ed u c a t io n  (1975) ,  as  w e l l  as  

Conrad (1978) ,  C h ic k e r in g  (1977) ,  and Levine (1978) .

The concern  f o r  e d u c a t i o n a l  outcomes i s  d i r e c t l y  l i n k e d  t o  the  nex t  

m a j o r  t r e n d ,  th e  r e d e f i n i t i o n  of  l i b e r a l  e d u c a t io n  i n  terms of  p r o c e s s ,  

a n d  n o t  s im p l y  c o n t e n t .  In  t h i s  c e n t u r y ,  J o h n  Dewey i s  t h e  m a j o r  

p r o p o n e n t  i n  e d u c a t i o n  c e n t e r e d  a r o u n d  t h e  d e v e l o p m e n t  of  t h i n k i n g  

s k i l l s  and p ro b le m -s o l v in g .  W hi le  m a j o r  c a l l s  f o r  c u r r i c u l u m  r e f o r m  

a f t e r  W o r l d  War I I  e m p h a s i z e d  t h e  r o l e  o f  h i g h e r  e d u c a t i o n  i n  

c u l t i v a t i n g  m e n ta l  s k i l l s ,  i t  was no t  u n t i l  the  p a s t  decade t h a t  g e n e ra l  

e d u c a t i o n  abandoned h e r i t a g e  and survey cou rses  i n  f a v o r  of c o u r s e s  and 

e x p e r i e n c e s  which were o rgan iz ed  d i r e c t l y  around  t h i n k i n g  s k i l l s .  T h i s  

t r e n d  can  be s e e n  i n  e x a m p le s  of  th e  development of  th e m a t i c  s t u d i e s ,  

competence programs,  and p rob lem -so lv in g  courses  (Conrad and Wyer, 1980, 

p .  3 0 ) .  In  h i s  r a t i o n a l e  f o r  l i b e r a l  e d u c a t io n ,  Bennet t  (1977, p. 69) 

p o i n t s  ou t  t h a t ,  " the  emphasis  i s  now no longer  on a c q u i r i n g  c o n t e n t  and 

i n f o r m a t i o n ,  b u t  on a c q u i r i n g  i n t e l l e c t u a l  s k i l l s  and a b i l i t i e s .  The 

p o i n t  i s  t o  deve lop  co n c e p tu a l  s o p h i s t i c a t i o n  and c r i t i c a l  ju d g m en t . "

T he  f o u r t h  t r e n d  i s  n o t  so e a s y  t o  l a b e l .  The c u r r i c u l u m ,  

e s p e c i a l l y  the g e n e r a l  e d u c a t io n  component ,  i s  b e i n g  s t r e t c h e d  beyond  

t h e  t r a d i t i o n a l  e m p h a s i s  on r e a s o n  and  i n t e l l e c t .  In t h e  1960s,  the  

p h i l o s o p h y  of  " d e v e l o p m e n t  o f  t h e  w ho le  p e r s o n "  g a i n e d  s u b s t a n t i a l
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ground,  and by th e  middle  of  th e  1970s had  become t h e  norm o f  l i b e r a l  

a r t s  p ro g ra m s  a n d  i n s t i t u t i o n s .  But r e c e n t l y  t h e r e  has  emerged a new 

a p p r o a c h  w h ic h  e m p h a s i z e s  a r e e x a m i n a t i o n  o f  i n t e l l e c t  a n d  r e a s o n  

t h e m s e l v e s .  T h i s  i n v o l v e s  a b r o a d e n i n g  o f  t h e  c o n c e p t  of  r ea s o n  to  

include the  a e s th e tic , value, and pragmatic realms, and seeks to  b y p a s s  

o u r  c o n t e m p o r a r y  d i v i s i o n  be tw ee n  c o g n i t i v e  and a f f e c t i v e ,  s u b j e c t i v e  

and o b j e c t i v e ,  th e o ry  and p r a c t i c e  (Conrad  a n d  Wyer,  1 9 8 0 ;  M u r c h l a n d ,  

1 9 7 6 ) .  Some w r i t e r s  a r e  c a l l i n g  f o r  a r e b i r t h  of th e  h u m a n i t i e s  w i th  

emphasis  on the  a e s t h e t i c  and i n t u i t i v e  (Cough l in ,  1976;  M a t t f e l d ,  1975; 

a n d  M o r r i s ,  1 9 7 8 ) ,  w h i l e  o t h e r s  a r g u e  t h a t  t h e  f i n e  a r t s  s h o u ld  be 

i n t e g r a t e d  i n t o  t h e  l i b e r a l  a r t s  c u r r i c u lu m  ( B o t s t e i n ,  1979; F o s t e r  a n d  

Burke,  1978) .

A f i f t h  majo r  t r e n d  i s  th e  focus  on th e  v a l u e s  f o r  moral  e d u c a t io n .  

There i s  a growing consensus  among s t u d e n t s ,  a d m i n i s t r a t o r s ,  f a c u l t y ,  

and  t h e  g e n e r a l  p u b l i c  t h a t  some fo rm  of  v a lu e  e d u c a t io n  should be a 

component of  l i b e r a l  e d u c a t io n  (Carneg ie  F ounda t ion  f o r  th e  Advancem ent 

o f  T e a c h i n g ,  1977 , pp.  240-241) .  The A s s o c i a t i o n  of  American Co l l eges  

d e v o t e d  one  e n t i r e  i s s u e  of  i t s  Eonum. ■£ or..Li h e r a l . .E d u c a t i o n (Mohrman, 

197 8) t o  t h e  conce rn  f o r  v a l u e s ,  g iv i n g  an  overview of programs d e a l in g  

w i th  e t h i c s  and v a l u e s .  There h a s  b e e n  a p r o l i f e r a t i o n  of  a r t i c l e s ,  

u s u a l l y  i n  t h e  fo rm  o f  p l e a s ,  f o r  m o r a l  e d u c a t io n  i n  t h e  c o l l e g e  and 

u n i v e r s i t y  s e t t i n g  (C a l l a h a n ,  1978; C a l lahan  and  Bok, 1979; M i d d l e b u r g ,  

1 9 7 7 ;  M o n an ,  1 9 7 9 ;  S p l e t e ,  1 9 7 7 ) .  A l s o ,  a s i z e a b l e  number of 

i n s t i t u t i o n s  have adop ted  programs i n  t h i s  a r e a ,  i n c l u d i n g  S t .  O la f ,  S t .  

J o s e p h ' s  C o l l e g e ,  Washington and Lee,  U n i v e r s i t y  of  Wiscons in-Green  Bay, 

Morehouse C o l l e g e ,  Boston  U n i v e r s i t y ' s  College of  L i b e r a l  A r t s ,  and  t h e  

U n i v e r s i t y  of C a l i f o r n i a  a t  San F r a n c i s c o .
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T h i s  c o n c e r n  f o r  v a l u e s  h a s  g e n e r a l l y  assumed one of two forms i n

t n e  c u r r i c u l u m .  Some h a v e  c o n c e n t r a t e d  o n  v a l u e  p o s t u l a t e s  a n d

u n d e r l y i n g  a s s u m p t i o n s  w i t h i n  t h e  d i s c i p l i n e s .  Numerous co u r s e s  and

p r o g r a m s ,  e s p e c i a l l y  t h o s e  d e a l i n g  w i t h  v a l u e s  i n  s c i e n c e  a n d

t e c h n o l o g y ,  h a v e  f o l l o w e d  f r o m  t h i s  f o c u s .  O t h e r  p ro g ra m s  h a v e

c o n c e n t r a t e d  on th e  m ora l  growth or  e d u c a t io n  of the  i n d i v i d u a l  s t u d e n t .

Th is  approach  to  v a l u e s  e d u c a t i o n  i s  o f t e n  more r a d i c a l  in  i t s  d e p a r t u r e

from the  t r a d i t i o n a l  modes of  na r row ly  d e f in e d  i n t e l l e c t u a l  i n q u i r y .  Of

i n t e r e s t  i s  t h e  f a c t  t h a t  t h e  r e c e n t  H a r v a r d  C u r r i c u l u m  C om m it tee

i d e n t i f i e d  moral  r e a s o n i n g  a s  an  e s s e n t i a l  element in t e n d e d  t o  i n t r o d u c e

s t u d e n t s  t o  i m p o r t a n t  t r a d i t i o n s  of th o u g h t ,  to  make them aware of  t h e

i n t r i c a c i e s  of e t h i c a l  a rg u m e n t ,  a n d  t o  h e l p  them come t o  g r i p s  w i t h

p a r t i c u l a r  q u e s t i o n s  of  cho ice  and v a lu e  (Conrad and Wyer, 1980,  p.  3 3 ) .

A s i x t h  t r e n d  i s  th e  development of  new r e l a t i o n s h i p s  b e tw e e n  t h e

l i b e r a l  a r t s  a n d  t h e  p r o f e s s i o n s .  H i s t o r i c a l l y ,  the  l i b e r a l  a r t s  have

been c l o s e l y  l i n k e d  t o  the  o l d e s t  p r o f e s s i o n s  of  t h e o lo g y ,  m e d ic in e ,  and

la w .  C u r r e n t l y ,  t h e r e  i s  an  uneasy t r u c e  between academic s p e c i a l i s t s ,

b ro ad ly  h u m a n is t i c  f a c u l t y ,  and p r o p o n e n t s  of  c a r e e r  e d u c a t i o n ,  e a c h

v y i n g  f o r  more  i n f l u e n c e  i n  t h e  u nde rg radua te  cu r r i c u lu m .  Conrad and

Wyer quo te  J e r r y  Gaf f  (1980) a s  f o l l o w s :

A t r e m e n d o u s  e x p a n s i o n  o f  p r o f e s s i o n a l  e d u c a t i o n  has  taken  
p la c e  in  r e c e n t  y e a r s  i n  c o l l e g e s  and  u n i v e r s i t i e s  and  h a s  
f o r c e d  new d e f i n i t i o n s  o f  r e l a t i o n s h i p s  between l i b e r a l  a r t s  
and t h e  p r o f e s s i o n s .  T h i s  a s c e n d e n c y  of  c a r e e r  e d u c a t i o n  
w i t h i n  t h e  a c a d e m y  h a s  p a r a l l e l e d  t h e  t r e n d  t o w a r d  
p r o f e s s i o n a l i z a t i o n  of  work th r o u g h o u t  s o c i e t y .  One l o g i c a l  
r e s u l t  o f  t h e s e  s h i f t s  i s  t h a t  l i b e r a l  a r t s  c o u r s e s  a r e  
i n c r e a s i n g l y  t a i l o r e d  t o  the  p a r t i c u l a r  i n t e r e s t s  and c o n c e rn s  
of  v a r i o u s  v o c a t i o n a l  groups (p .  3 3 ) .

There i s  an  i n c r e a s i n g  amount of  l i t e r a t u r e  f o c u s e d  on t h e  c l o s e  

r e l a t i o n s h i p ,  or  th e  needed c l o s e  r e l a t i o n s h i p ,  between th e  l i b e r a l  a r t s
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and v o c a t i o n s  ( B a i l e y ,  1 9 7 7 ;  C h u r c h i l l ,  1 9 8 3 ;  Cobb,  1983 ;  B i l l i a r ,  

1982).

The f a c t  t h a t  s t u d e n t s  p l a c e  a h i g h  v a l u e  on c a r e e r  p r e p a r a t i o n  

w h i l e  s t i l l  i n  c o l l e g e  d o e s  n o t  mean t h a t  t h e  s p e c i a l i z e d  s t u d i e s  

in vo lved  i n  t h e i r  p r e p a r a t i o n s  a r e  a l l  t h a t  f u t u r e  employers shou ld  c a r e  

about  (C arneg ie  Founda t ion  f o r  t h e  Advancement of Teach ing ,  197 7 ) .  The 

a u t h o r s  o f  t h i s  s t u d y  go on t o  i n d i c a t e  s e v e r a l  s k i l l s  a s s o c i a t e d  w i th  

l i b e r a l  e d u c a t i o n  t h a t  a l l  employers " shou ld"  v a l u e ,  such a s  the  a b i l i t y  

t o  s e t  a n d  m e e t  s t a n d a r d s  of  e t h i c a l  b e h a v i o r ,  a p p r e c i a t i o n  f o r  l o c a l ,  

n a t i o n a l  a n d  f o r e i g n  f r a m e s  o f  r e f e r e n c e ,  a n d  a b i l i t y  t o  l e a r n  

in d e p e n d e n t ly  and r a p i d l y .  Levine (197 8) d e c l a r e s  t h a t  t h e r e  i s  n o th in g  

i n t r i n s i c  t o  g e n e r a l  e d u c a t i o n  t h a t  r e q u i r e s  i t  t o  be i m p r a c t i c a l  or  

u n w o r l d l y .  I t  i s  n o t  i n c o n s i s t e n t  t o  p l a c e  a g r e a t e r  emphasis on a 

sense of  v o c a t i o n  i n  l i b e r a l  e d u c a t i o n  th a n  has  t r a d i t i o n a l l y  been done.  

The g r o w th  of p r o f e s s i o n a l  e d u c a t i o n  in c l u d e s  r e v i s i o n  of  the  major  and 

e x p e r i m e n t a t i o n  w i t h  i n t e r n s h i p s  a n d  e x p e r i m e n t a l  l e a r n i n g .  

P r o f e s s i o n a l  e d u c a t i o n  h a s  f o u n d  i t s  own p l a c e  i n  c u r r e n t  l i b e r a l  

e d u c a t io n  (Conrad and Wyer, 1980) .

A s e v e n t h  m a j o r  t r e n d  i n  l i b e r a l  e d u c a t i o n  i s  a f o c u s  on t h e  

" d e l i v e r y  s y s t e m "  o f  t h e  c u r r i c u l u m :  t h e  d e g r e e s ,  c r e d i t s ,

a d m i n i s t r a t i v e  s t r u c t u r e s ,  and c a l e n d a r  a r r an g em en ts .  Such s t r u c t u r e s  

a s  o ff -campus  l e a r n i n g  c e n t e r s ,  s e p a r a t e  a d m i n i s t r a t i v e  e n t i t i e s  f o r  

g e n e r a l  e d u c a t i o n ,  and  f l e x i b l e  t ime sch ed u le s  a r e  no longe r  unique in  

e d u c a t i o n a l  i n s t i t u t i o n s .  For example,  t h e  focus  on outcomes m e n t i o n e d  

e a r l i e r  i n  t h i s  s e c t i o n  has  been p a r a l l e l e d  by a c o n s i d e r a b l e  amount of 

change in  bo th  degree  ana t ime s t r u c t u r e s ,  a s  w e l l  a s  th e  development of  

a c o r e  t o  t h e  c u r r i c u l u m ,  h a s  b r o u g h t  a b o u t  new forms of  t im ing  and
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c r e d i t  f o r  c o u r s e s .  L e v i n e  d i s c u s s e s  c u r r i c u l a r  m e c h a n i s m s  w h i c h  

s h o r t e n  and  l e n g t h e n  th e  t ime spen t  e n r o l l e d  i n  c o l l e g e  o r  u n i v e r s i t y ,  

a s  w e l l  a s  o p t i o n s  a l l o w in g  f o r  g r e a t e r  v a r i a b i l i t y  and i n d i v i d u a l i t y  in  

d u r a t i o n  o f  t i m e  and  i n  t i m e  c o n t e x t s  ( d a y ,  e v e n i n g ,  e a r l y  morning,  

weekends,  e t c . ;  L ev ine ,  1978, pp.  209-248) .

The t r e m e n d o u s  amount of  a c t i v i t y  today v i r t u a l l y  g u a r a n t e e s  t h a t  

g e n e r a l  e d u c a t i o n  w i l l  be d i f f e r e n t  in  th e  f u t u r e  t h a n  i t  i s  t o d a y .  I t  

i s  up to  us t o  make s u re  t h a t  our v e r s i o n s  o f f e r  e ndu r ing  b e n e f i t s  f o r  a 

g e n e r a t i o n  of  s t u d e n t s .  I t  w i l l  be a t  l e a s t  a d e c a d e ,  p e r h a p s  l o n g e r ,  

b e f o r e  we g e t  th e  o p p o r t u n i t y  a g a in  (G af f ,  1979).

In summary, t h i s  s e c t i o n  began w i th  a d i s c u s s i o n  of  the  te rm ino logy  

o f  l i b e r a l  and  g e n e r a l  e d u c a t io n ,  and th e  con fus ion  t h a t  e x i s t s  i n  the  

deba te  c once rn ing  th e s e  emphases.  Th is  was fo l lowed by a d i s c u s s i o n  of  

c e r t a i n  c u r r i c u l a r  p h i l o s o p h i e s ,  e x p re s s ed  i n  s ix  d i f f e r e n t  approaches  

t o  l i b e r a l  e d u c a t i o n .  Seven major  t r e n d s  were then  d i s c u s s e d ,  and  t h i s  

s e c t i o n  was concluded  w i th  some comments on th e  c o n t in u in g  d e b a t e .

Core. .Curr i c u lum. JBrofirama

The  c o n c e p t  o f  t h e  c o r e  c u r r i c u l u m  h a s  " r e t u r n e d  f rom  e x i l e "  

(Reeves ,  1980) ,  imposed d u r i n g  t h e  t u r b u l e n t  s i x t i e s ,  a n d  o n c e  a g a i n  

f i g u r e s  i n  th e  d i s c u s s i o n  of c u r r i c u l a r  development.

G a f f  ( 1 9 8 3 )  d e f i n e s  a c o r e  c u r r i c u l u m  a s  "a c o n f i g u r a t i o n  o f  

c o u r s e s  r e q u i r e d  of  a l l  s t u d e n t s .  Although the  co re  may be a s e r i e s  of  

c o u r s e s  i n  a s e r i e s  o f  a c a d e m i c  d i s c i p l i n e s ,  i t  i s  m o r e  com monly  

i n t e r d i s c i p l i n a r y  and o rg a n iz e d  around a theme or i s s u e "  (p.  1 0 ) .  Boyer 

a n d  K a p l a n  ( 1 9 7 7 )  i d e n t i f y  t h e  c o r e  a s  " t h e  c o u r s e  w o r k  t h a t  

u n d e r g r a d u a t e  s t u d e n t s  p u r s u e  i n  common, the  c l u s t e r  of s u b j e c t s  and



28

c l a s s e s  t h a t  an  i n s t i t u t i o n  o f  h i g h e r  l e a r n i n g  i n s i s t s  t h a t  a l l  i t s  

s t u d e n t s  t a k e  t o g e t h e r "  (p .  1 0 ) .

I n  t h e  c u r r e n t  l i t e r a t u r e  on  l i b e r a l  e d u c a t i o n  t h e r e  i s  no 

consensus  on what  c o n s t i t u t e s  a co re  program (T ob ia s ,  1982) .  Some would 

i d e n t i f y  g e n e r a l  e d u c a t i o n  and co re  programs ( i . e . ,  Harvard  U n i v e r s i t y )  

and o t h e r s  w ou ld  d i s t i n g u i s h  b e tw e e n  them ( G a f f ,  1 9 7 9 ) .  D i f f e r e n t  

p h i l o s o p h i e s  o f  e d u c a t i o n  p ro d u ce  d i f f e r e n t  concep ts  of  co re  programs 

(Shulman,  1979) .  W hi le  i t  i s  t r u e  t h a t  some w r i t e r s  seem t o  e q u a t e  

g e n e r a l  e d u c a t i o n  a n d  c o re  and make them p r a c t i c a l l y  synonymous, i t  i s  

u s e f u l  to  d i s t i n g u i s h  between them ( S t u r g e o n ,  1 9 7 8 ) .  H ar tm an  (1 9 7 7 )  

i d e n t i f i e s  t h e  c o r e  c u r r i c u l u m  a s  t h o s e  co u r se s  which a r e  e s p e c i a l l y  

d es igned  t o  a c h i e v e  c e r t a i n  i n t e g r a t i v e  p u rp o s e s .  The c o r e  i s  u s u a l l y  

i n t e r d i s c i p l i n a r y  a n d  o r g a n i z e d  around a theme or  i s s u e  (G af f ,  1983).  

Vars (1982)  sees  "co re  c u r r i c u lu m "  a s  a " g e n e r i c  t e rm  f o r  e d u c a t i o n a l  

e x p e r i e n c e s  t h a t  a r e  common t o  a l l  s t u d e n t s "  (p .  223 ) .  In t h i s  sense ,  

r e q u i r e d  c o u r s e s  c o n s t i t u t e  the  "core of  the  c u r r i c u l u m . "  H owever ,  in  

t h e  s t r i c t  c u r r i c u l a r  s e n s e ,  t h e  term r e f e r s  to  a "des ign  t h a t  d e p a r t s  

s i g n i f i c a n t l y  f rom any  a r r a n g e m e n t  of  c o n v e n t i o n a l  c o u r s e  c o n t e n t "  

( I h i d . ) .

W h i le  t h e  l a n g u a g e  o f  t h e  d e b a t e  v a r i e s  from group t o  group,  and 

usage  i s  by no means c o n s i s t e n t .  "The n o t i o n s  of  g e n e r a l  e d u c a t i o n ,  

c o r e  c u r r i c u l u m ,  common c o re ,  and common cu r r ic u lu m  a r e  c l o s e l y  l i n k e d "  

(Hughes,  1982,  p .  586) .  Th is  u s a g e  i s  i l l u s t r a t e d  by t h e  w r i t i n g  of  

E r n e s t  B o y e r ,  one of  t h e  most w ide ly  quo ted  a u t h o r i t i e s  i n  the  c u r r e n t  

d i s c u s s i o n  (Boyer ,  1977,  1980, 1981,  1982) .

Reeves (1980) reminds  us t h a t  two majo r  p o i n t s  appea r  r e p e a t e d l y  in 

the  d i s c u s s i o n s  i n v o l v i n g  the  co re  c u r r i c u lu m :  1) a c e r t a i n  number of
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c o u r s e s  m u s t  be  r e q u i r e d ,  a n d  2 )  t h e  r e q u i r e d  c o u r s e s  m u s t  be 

i n t e g r a t e d .  The movement back toward a r e q u i r e d  and i n t e g r a t e d  s e t  of 

c o u r s e s  or  e x p e r i e n c e s ,  w h ic h  a r e  u s u a l l y  d e s i g n e d  t o  im p lem en t  t h e  

i d e a l s  a n d  g o a l s  o f  l i b e r a l  o r  g e n e r a l  e d u c a t i o n ,  i s  one of  the  major 

and most p u b l i c i z e d  t r e n d s  i n  l i b e r a l  e d u c a t i o n  today  (Conrad and  Wyer,  

1 9 8 0 ) .  T h i s  s w i n g i n g  o f  t h e  pendulum i s  not  new t o  e d u c a t i o n .  Levine 

(1978) r e p o r t s  t h a t  t h e r e  i s  "a s i z e a b l e  a n d  s t i l l - g r o w i n g  body of  

l i t e r a t u r e  t h a t  i n d i c a t e s  t h a t  c o l l e g e s  t e n d  t o  move a c r o s s  t h e  

continuum from core c u r r i c u l a  t o  f r e e  e l e c t i v e s  and  b a c k  i n  p e n d u l a r  

f a s h i o n "  ( p .  1 4 ) .  T h i s  r e c e n t  s w e l l  o f  i n t e r e s t  i n  c o r e  programs,  

whether i t  i s  r e g a r d e d  a s  the  dawning of  a new day f o r  l i b e r a l  e d u c a t io n  

or  s imply a n o t h e r  t w i s t  i n  i t s  "dea th  s t r u g g l e , "  i s  h i s t o r i c a l l y  t y p i c a l  

and t o  be e x p e c te d .  A number of  c a u s e s  h a v e  been  c r e d i t e d  w i t h  t h i s  

r e n e w e d  i n t e r e s t  i n  co re  programs; among them, th e  d r am a t ic  i n c r e a s e  in  

number  and  d i v e r s i t y  o f  s t u d e n t s ,  t h e  c o n t e m p o r a r y  e x p l o s i o n  o f  

knowledge,  th e  p l u r a l i s t i c  and dem ocra t i c  s t r u c t u r e  of  American s o c i e t y ,  

and the  i n c r e a s e d  concern  f o r  human r i g h t s  and e t h i c a l  b e h a v i o r .  Conrad 

and  Wyer (1 9 8 0 )  s t a t e  t h a t  " t h e  new p r o g r a m s  u l t i m a t e l y  s e e k  t h e i r  

r a t i o n a l e  no t  s o l e l y  from modern day r e a l i t i e s  b u t  i n  some v i s i o n  o r  

i d e a l s  of  the  educa ted  p e r s o n  and t h e  l e a r n i n g  community" (p .  2 6 ) .

While the  c u r r e n t  swing of  the  pendulum "back t o  b a s i c s "  h a s  been  

g iven  much a t t e n t i o n  i n  t h e  n a t i o n a l  p r e s s ,  Arden (1979) p o i n t s  out  t h a t  

no t  a l l  the c e n t e r s  of  academic power have j o i n e d  t h e  movement.  Brown 

U n i v e r s i t y ,  Colum bia  and  M i c h i g a n  h a v e  n o t  f o l l o w e d  t h e  example of 

Harvard ,  Berkeley  and S t a n f o r d .  Those who h a v e  r e s i s t e d  h a v e  v a r i o u s  

r e a s o n s  f o r  d o i n g  s o .  One d a n g e r  t h e  movement f a c e s  i s  t h a t  i t  could 

le ad  to  a s e n t i m e n t a l i z e d  v e r s i o n  of  the  p as t  and i n v i t e  a r e t u r n  t o  a
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d i s a s t e r  a r e a  i n  our  c u l t u r a l  h i s t o r y .  A n o t h e r  r e a s o n  some have  been  

wary o f  "a r e t u r n  t o  b a s i c s "  i s  t h a t  i t  may d i s a p p o i n t  th o se  who a r e  

e x p e c t in g  t o  f i n d  a panacea  f o r  a l l  e d u c a t i o n a l  i l l s .  R e s t o r a t i o n  of  a 

c o r e  c u r r i c u l u m  ought no t  t o  t a k e  th e  form of a s i m p l i s t i c  i m i t a t i o n  of 

the  1950s and e a r l y  1960s .  The o l d  s y s t e m  was n o t  w o r k i n g  t h a t  w e l l  

an yw ay .  T h e r e f o r e ,  w r i t e s  A r d e n ,  we s h o u ld  i n s i s t  upon a d i f f e r e n c e  

between s eek ing  ways t o  improve the  cu r r i c u lu m  and mere ly  r e t r e a t i n g  to  

a s e n t i m e n t a l i z e d  p a s t .  I f  a c o r e  c u r r i c u l u m  i s  a h igh  p r i o r i t y ,  we 

should  a s k  w ha t  we w an t  t o  a c c o m p l i s h  w i t h  i t ,  a n d  how t o  go a b o u t  

a c h i e v i n g  t h e  o b j e c t i v e s  i n  a r e a s o n a b l e  and r e s p o n s i b l e  way. He then  

d i s c u s s e s  some g e n e r a l  r u l e s  f o r  the  development of  a c o r e  c u r r i c u l u m .  

The f i r s t  i s :  "The c o r e  c a n n o t  s t a n d  a l o n e  i n  s p l e n d i d  i s o l a t i o n ;

r a t h e r ,  i t  m u s t  be r e i n f o r c e d  by t h e  o t h e r  com ponen ts  o f  t h e  t o t a l  

c u r r i c u l u m "  ( p .  1 4 8 ) .  I f  a school  has a r i g i d  cu r r i c u lu m ,  a core  t h a t  

i n c l u d e s  a few c o u r s e s  i n  f i e l d s  such a s  h i s t o r y  and l i t e r a t u r e  w i l l  not  

l i b e r a l i z e  th e  program s u f f i c i e n t l y  to  make much of  a d i f f e r e n c e  in  the  

f i n a l  outcomes.  Rule number two i s  t h a t  we must a s k  about  p r o p o r t i o n s .  

"How much of th e  f o u r - y e a r  ex p e r i e n c e  shou ld  be devoted  t o  t h i s  p a r t  of 

t h e  c u r r i c u l u m " ?  ( Ift-i-d. ) . A rden  a r g u e s  t h a t  no t  over  approx im ate ly  

o n e - f o u r t h  of t h e  c o l l e g e  program be g ive n  t o  g e n e r a l  e d u c a t io n .

A t h i r d  c h a r a c t e r i s t i c  o f  t h e  c o r e  s h o u l d  be i t s  " v e r t i c a l  

e x t e n s i o n  t h r o u g h  t h e  f o u r  y e a r s  of  u n d e rg ra d u a t e  s tu d y "  (p .  149) .  I t  

should permeate a l l  f o u r  y e a r s  of  the  c o l l e g e  e x p e r i e n c e .

One o t h e r  " s h a r e d  e x p e r i e n c e "  t h a t  o u g h t  t o  be i n c l u d e d  i s  the  

study  of human v a lu e  sy s tem s .  The o b j e c t i v e  of  v a lu e  s tudy should be to 

r a i s e  the  r i g h t  q u e s t i o n s ,  t o  i n d i c a t e  th e  c r u c i a l  s i g n i f i c a n c e  of those  

q u e s t i o n s  i n  human e x i s t e n c e ,  a n d  t o  c o n s i d e r  t h e  n e e d  f o r  p e o p l e  to
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t h i n k  s y s t e m a t i c a l l y  ab o u t  why some d e c i s i o n s  a r e  b e t t e r  t h a n  o t h e r s .  

We m us t  "be wary  o f  t h i n k i n g  t h a t  th e  co re  a l o n e  can take  c a r e  of  the  

m o r a l  d i m e n s i o n .  And t h e  p ro g ram  s h o u l d  be o r g a n i z e d  so t h a t  a l l  

d e p a r t m e n t s  w i l l  c o n t r i b u t e  t o  t h e  i m p l e m e n t a t i o n  o f  t h e  c o r e  

c u r r i c u lu m "  ( t h i d . ) .

The b a s i c  q u e s t i o n s  which should  be asked  i n  t h e  development of a 

core  c u r r i c u lu m  a r i s e  o u t  of  the  i n s t i t u t i o n a l  c o n t e x t .  T h a t  i s ,  t h e  

c o r e  c o u r s e s  a r e  more  c l o s e l y  t i e d  t o  t h e  m i s s i o n  of  th e  i n s t i t u t i o n  

t h a n  a r e  t h e  o t h e r  c o u r s e s  i n  t h e  c u r r i c u l u m .  What  e x p e r i e n c e s ,  

a c c o m p l i s h m e n t s ,  o r  a p p r e c i a t i o n s  d o e s  t h e  i n s t i t u t i o n  f e e l  a r e  

e s s e n t i a l  f o r  i t s  g r a d u a t e s ?  What q u a l i t i e s  must one have to  r e c e i v e  a 

d e g r e e ?  What s t u d e n t  a c c o m p l i s h m e n t s  a r e  n e c e s s a r y  t o  a c h i e v e  the  

i n s t i t u t i o n ' s  e d u c a t i o n a l  pu rposes?  Hartman (1979)  says  t h a t  one  m i g h t  

d e v e l o p  a l i s t  o f  e s s e n t i a l  c h a r a c t e r i s t i c s  o f  a l i b e r a l l y  educa ted  

person  and then  b u i l d  a cu r r i c u lu m  which would d r a m a t i c a l l y  i n c r e a s e  the 

l i k e l i h o o d  t h a t  t h e  s t u d e n t  would deve lop  j u s t  th o s e  c h a r a c t e r i s t i c s .  

Or,  he c o n t i n u e s ,  one  m i g h t  t a k e  a d i f f e r e n t  a p p r o a c h  and  a c c e p t  o r  

d e v e l o p  some model of  s t u d e n t  growth and have a s  a goa l  moving s t u d e n t s  

f u r t h e r  a long  the  dimens ions d e s c r ib e d  by t h a t  model .  The c r u c i a l  i s s u e  

i s  t h a t  t h e  c u r r i c u l u m  i s  a s t a t e m e n t  o f  g o a l s  by t h e  i n s t i t u t i o n .  

I n d e p e n d e n t l y  o f  o t h e r  s t a t e m e n t s  o r  u t t e r a n c e s ,  i t  r e p r e s e n t s  a 

c o n c r e t e  and d a i l y  commitment which s t u d e n t s  u n d e r s t a n d  and c o n f r o n t .

Vars (1982) makes a d i s t i n c t i o n  between an " u n s t r u c t u r e d  c o r e "  and 

a " s t r u c t u r e d  c o r e . "  The d i f f e r e n c e  between th e s e  two i s  t h e  degree  to 

which c u r r i c u l a r  e x p e r i e n c e s  a r e  de te rm ined  in  advance .  In a s t r u c t u r e d  

c o r e  p r o g r a m ,  t h e  f a c u l t y  a n t i c i p a t e s  p r o b le m  a r e a s  o r  c e n t e r s  of  

e x p e r i e n c e  i n  which  s t u d e n t  c o n c e r n s  a r e  l i k e l y  t o  c l u s t e r .  W i t h i n
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t h e s e  b road  a r e a s  the  s t u d e n t s  and f a c u l t y  of each  c l a s s  p la n  and  c a r r y  

out  t h e  l e a r n i n g  e x p e r i e n c e s  which seem most a p p r o p r i a t e  to  t h a t  cou rse .  

In  the  u n s t r u c t u r e d  c o r e ,  t h e  f a c u l t y  and s t u d e n t s  a r e  f r e e  t o  exam ine  

any i s s u e  or  problem a c c e p t a b l e  to  t h e  group.  Of co u r s e ,  th e  t e a c h e r  i s  

e x p ec ted  t o  i n s u r e  t h a t  the  i s s u e  i s  r e l e v a n t  t o  mos t  of  t h e  s t u d e n t s ,  

m o r a l l y  a n d  e d u c a t i o n a l l y  s o u n d ,  and  t h a t  a d e q u a t e  r e s o u r c e s  a r e  

a v a i l a b l e  f o r  t h e i r  s tu d y .

G a l a m b o s  ( 1 9 7 9 )  d i s c u s s e s  t h e  d i f f i c u l t i e s  w h ic h  a r i s e  in  

d i sag reem en t  over b a s i c  d i r e c t i o n s .  A p p r o a c h e s  i n  d e a l i n g  w i t h  t h e  

c o n t e n t  o f  c o r e  p ro g ra m s  r a n g e  a l l  t h e  way from a r e q u i r e d  r e a d i n g  of  

the  " g r e a t  books"  a t  S t .  J o h n ' s  C o l l e g e ,  to  emphasis  on d eve lop ing  a s e t  

o f  c o m p e t e n c i e s ,  i n c l u d i n g  t h e  b a s i c s  i n  w r i t i n g  and s p e a k in g ,  a s  a t  

Mars H i l l  Col lege  and Bowling Green U n i v e r s i t y .

I f  a s e a r c h  f o r  c o m m o n n e s s  i s  d eem ed  e s s e n t i a l  t o  l i b e r a l  

e d u c a t i o n ,  t h e  p ro b le m  r e m a i n s  one of  how t o  p r o v i d e  i t .  S u r v e y  

c o u r s e s ,  o r  o v e r v i e w s  o f  b r o a d  a c a d e m i c  a r e a s ,  such  a s  h u m a n i t i e s ,  

s o c i a l  s c i e n c e s ,  n a t u r a l  s c i e n c e ,  r e p r e s e n t  one approach  which h a s  been  

w i d e l y  u s e d  i n  d e v e l o p i n g  a c o r e  c u r r i c u l u m .  The c o n t e m p o r a r y  

c i v i l i z a t i o n  course  of  Columbia U n i v e r s i t y  and th e  g e n e r a l  course  in  the 

s t u d y  o f  c o n t e m p o r a r y  s o c i e t y  of th e  U n i v e r s i t y  of  Chicago a r e  wide ly  

known examples of  t h i s  a p p r o a c h .  The f a c t  t h a t  t h e y  were  s t a f f e d  by 

s e n i o r  s c h o l a r s  may a c c o u n t  f o r  t h e i r  renown, a p l e a s a n t  c i rcum stance  

n o t  a l w a y s  a t t a i n a b l e  w i t h i n  t r a d i t i o n a l  d e p a r t m e n t a l  s t r u c t u r e s  

(Galambos,  197 9 ) .

The m os t  common approach  to  cover ing  th e  c o n t e n t  of  a co re  program 

i s  a s e t  of  r e q u i r e d  c o u r s e s ,  b a s e d  on d i s t i n c t i v e  ways o f  t h i n k i n g ,  

from which th e  s t u d e n t s  choose o p t i o n s .  The most famous example of t h i s
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approach  i s  Harvard  U n i v e r s i t y ,  which a l l o w s  t h e  s t u d e n t  t o  c h o o s e  10 

c o u r s e s  from a p o s s i b l e  80 to  100 c o u r s e s .  The c o u r s e s  have been chosen 

b e c a u s e  o f  d i s t i n c t i v e  ways o f  t h i n k i n g  t h a t  a r e  i d e n t i f i a b l e  a n d  

i m p o r t a n t .  The d i f f e r e n t  a r e a s  of  t h e  co re  c u r r i c u lu m  a r e  l i n k e d  by a 

common q u e s t i o n :  How do we ga in  and app ly  knowledge and  u n d e r s t a n d i n g

o f  t h e  u n i v e r s e ,  of  s o c i e t y ,  and of  o u r s e l v e s ?  (Harvard  R epor t ,  1979) .  

The u n d e r l y i n g  p u r p o s e  of  t h e  c o r e  i s  t o  s e t  a minimum s t a n d a r d  of  

i n t e l l e c t u a l  b r e a d t h  f o r  the  s t u d e n t s .  However, th e  core  i s  no t  meant 

to  s t a n d  a l o n e .  The core  r e q u i r e m e n t s  w i l l  a b s o r b  a p p r o x i m a t e l y  one 

y e a r  of  t h e  s t u d e n t s '  c o l l e g e  program. C o n c e n t r a t i o n  r e q u i r e m e n t s  w i l l  

in v o lv e  two y e a r s  of academic  a c t i v i t i e s ,  l e a v i n g  a p p ro x im a te ly  one yea r  

f o r  e l e c t i v e s .  Conjoined w i th  th e se  e l e c t i v e s  and th e  work i n  the  f i e l d  

of  c o n c e n t r a t i o n ,  the co re  i s  i n t e n d e d  t o  p r o v i d e  a s o l i d  and  s h a r e d  

base of g e n e r a l  and l i b e r a l  e d u c a t io n  f o r  a l l  Harvard  s t u d e n t s .

The r e p o r t  t a k e s  c a r e  to  p o in t  out  what  i s  n o t  in t e n d e d  i n  the  co re  

c u r r i c u lu m .  I t  i s  no t  an  i d e n t i c a l  s e t  of  c o u r s e s  f o r  a l l  s t u d e n t s ,  nor 

an even handed i n t r o d u c t i o n  t o  a l l  f i e l d s  of  k n o w l e d g e .  I t  i s  n o t  a 

l o o s e  d i s t r i b u t i o n  requ i re m en t  among d e p a r tm e n ta l  c o u r s e s .  F i n a l l y ,  i t  

i s  n o t  in t e n d e d  a s  a model f o r  h ig h e r  e d u c a t i o n  i n  g e n e r a l .

The H a r v a r d  core  program e s t a b l i s h e s  r eq u i r e m e n t  in  f i v e  d i f f e r e n t  

a r e a s :  l i t e r a t u r e  and th e  a r t s ,  h i s t o r i c a l  s tu d y ,  s o c i a l  a n a l y s i s  and

moral  r e a s o n in g ,  s c i e n c e ,  and f o r e i g n  c u l t u r e s .  Other  n o n - c o n c e n t r a t i o n  

r e q u i r e m e n t s  in c lu d e  w r i t i n g ,  f o r e i g n  l a nguage ,  and m a them a t ic s .

The Harvard  approach  has no t  been u n i v e r s a l l y  a c c la im ed .  O 'Connel l  

(1978) a rg u e s  t h a t  the  H arva rd  a c t i o n  h a s  b e e n  v e r y  s u p e r f i c i a l ,  and  

t h a t  t h e  c r u c i a l  q u e s t i o n s ,  a b o u t  t h e  r o l e  o f  t h e  u n i v e r s i t y  i n  

m a i n t a i n i n g  any q u a l i t y  and about  the  d e s i r e d  ends of  an  u n d e r g r a d u a t e
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e d u c a t i o n ,  a r e  l e f t  un touched .  He says the  on ly  n o t a b l e  f a c t  a b o u t  t h e  

H a r v a r d  a c t i o n  i s  t h e  n a r r o w n e s s  of  t h e i r  r e f l e c t i o n s .  O 'C onnell  has 

i n t e r e s t i n g  i n s i g h t s  i n t o  th e  s t u d e n t s  o f  t h e  s i x t i e s  c o n t r a s t e d  and  

com pared  w i th  th e  s t u d e n t s  of  t h e  s e v e n t i e s  and e i g h t i e s .  He l a y s  most 

of  the  b lam e  f o r  l a c k  o f  r e f o r m  i n  e d u c a t i o n  t o d a y  on d e p a r t m e n t s .  

" D e p a r t m e n t a l  power s u s t a i n s  t h e  i n e r t i a  a f f l i c t i n g  Harvard  and o t h e r  

u n i v e r s i t i e s .  The d e l i b e r a t i o n s  a t  Harvard  f a i l e d  from the  beg inn ing  to  

e x a m i n e  d e p a r t m e n t a l  m a j o r s ,  t h e  p r i m a r y  d e t e r m i n a n t  o f  t h e  

u n d e rg ra d u a t e  c u r r i c u lu m "  (p .  6 5 ) .

S h e r i d a n  (1 9 8 2 )  p o i n t s  o u t  t h a t  t h e  key problems t h a t  c u r r i c u l a r  

re fo rm  a t  Harvard  f a c e d  were  t h e  l a c k  o f  any  p e r c e p t a b l e  u n d e r l y i n g  

p r i n c i p l e s  and t h e  i n d i f f e r e n c e  of a l a r g e  p a r t  of th e  s e n io r  f a c u l t y  to  

t e a c h i n g  in  the  u n d e rg rad u a te  e l e c t i v e  l i b e r a l  a r t s  component.  F a c u l t y  

o p p o s i t i o n  t o  t h e  co re  concept  a r o s e  from d i s b e l i e f  t h a t  t h e r e  might  be 

a s e t  of i n t e l l e c t u a l  e x p e r i e n c e s  t h a t  e v e r y  e d u c a t e d  p e r s o n  s h o u l d  

h a v e .  A n o th e r  f a c u l t y  o b j e c t i o n  was a p r a c t i c a l  one,  namely t h a t  a s e t  

of  core  r e q u i r e m e n t s  would d i scou rage  th e  b r i g h t e s t  h igh  schoo l  s tu d e n t s  

f r o m  a p p l y i n g  t o  H a r v a r d ,  a n d  t h a t  t r a n s f e r  s t u d e n t s  c o u l d  n o t  be 

r e q u i r e d  to  ta ke  the same g e n e r a l  e d u c a t io n  core  y e t  would,  n o n e t h e l e s s ,  

r e c e i v e  a Harvard  degree  ( K e l l e r ,  1982) .

A v a r i a t i o n  of  the  Harvard  approach  i s  t o  i d e n t i f y  a s e t  of  cou rses  

w h i c h  p r o v i d e  e x p o s u r e  t o  v a r i o u s  m e t h o d s  o f  i n q u i r y .  In  t h e  

h u m a n i t i e s ,  the s tu d e n t  e x p l o r e s  the  rea lm  of id e a s  and v a l u e s .  In  t h e  

s c i e n c e s ,  t h e  s t u d e n t  f o c u s e s  o n  d e s c r i p t i o n ,  m e a s u r e m e n t ,  and  

l a b o r a t o r y  t e s t i n g .  S o c i a l  s c i e n c e s  may combine  b o th  a p p r o a c h e s  a s ,  

w i t h  an h i s t o r i c a l  e v e n t ,  t h e  s tu d e n t  a c q u i r e s  f a c t s  but a l s o  l e a r n s  to  

ana ly z e  t h e i r  f u n c t i o n .  A s tu d e n t  a c q u a in t e d  w i th  d i f f e r e n t  a n a l y t i c a l
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s t y l e s  th rough  a g e n e ra l  e d u c a t io n  c u r r i c u lu m  should  be more a d e q u a t e l y

p r e p a r e d  t o  p u r s u e  h i s  own c o n t in u in g  s e l f - e d u c a t i o n .  And t h a t ,  a f t e r

a l l ,  i s  the  u l t i m a t e  goa l  of a l i b e r a l  e d u c a t io n  (Galambos,  1979).

In a m a j o r i t y  of  l i b e r a l  a r t s  c o l l e g e s  to d a y ,  th e  e q u i v a l e n t  of the

core component of  the  c u r r i c u l u m  i s  t h e  d i s t r i b u t i o n  r e q u i r e m e n t :  a

n u m e r i c a l  f o r m u l a  s t a t i n g  t h a t  s t u d e n t s  ta ke  a t  l e a s t  two cou rses  in

each of th e  major  a r e a s  o f  knowledge— h u m a n i t i e s ,  s o c i a l  s c i e n c e s ,  and

n a t u r a l  s c i e n c e s .  But such a loose  sampling of  dep a r tm en ta l  cou rses  i s

n o t  l i k e l y  t o  f o s t e r  t h e  i n t e l l e c t u a l  b r e a d t h  t h a t  i s  p a r t  o f  what

l i b e r a l  e d u c a t i o n  i s  a l l  a b o u t .  Yet an even handed i n t r o d u c t i o n  to  a l l

f i e l d s  of l e a r n i n g  i s  no l o n g e r  p o s s i b l e  i n  c o n t e m p o r a r y  e d u c a t i o n .

W ha t  i s  n e e d e d  i s  a c o h e r e n t  p r i n c i p l e  t h a t  d i r e c t s  s t u d e n t s

s p e c i f i c a l l y  and s e l e c t i v e l y  t o  t h e  k n o w l e d g e ,  s k i l l s ,  and  h a b i t s  of

th ough t  t h a t ,  a t  l e a s t  i n  t h e  view of th e  f a c u l t y ,  seem to  be of gene ra l

and l a s t i n g  v a lu e  (D e h a te . 1979 . )*

The g o a l  o f  t h e  H a r v a r d  f a c u l t y  was t o  e s t a b l i s h  a s t a n d a rd  of

l i b e r a l  l e a r n i n g  t o  be m e t  by a l l  s t u d e n t s .  T h i s  s t a n d a r d  does  n o t

im ply  t h e  need t o  t a k e  an i d e n t i c a l  s e t  of  c o u r s e s ,  nor m a s t e r  a s i n g le

s e t  of  g r e a t  books.  The f a c u l t y  concluded t h a t :

Our g o a l  i s  t o  e n c o u r a g e  a c r i t i c a l  a p p r e c i a t i o n  of  and 
informed a c q u a in t a n c e  w i th  the  major  approaches  t o  k n o w le d g e ,  
n o t  i n  a b s t r a c t ,  but  s u b s t a n t i v e  te rm s ,  so t h a t  s t u d e n t s  have 
an u n d e r s t a n d i n g  of  what k inds  of  know ledge  e x i s t  in  c e r t a i n  
i m p o r t a n t  a r e a s ,  how s uch  know ledge  i s  a c q u i r e d ,  how i t  i s  
u sed ,  and what i t  m igh t  mean t o  them p e r s o n a l l y .  We s e e k ,  in  
o t h e r  w o r d s ,  t o  have s t u d e n t s  a c q u i r e  b a s i c  l i t e r a c y  in  major 
forms of i n t e l l e c t u a l  d i s c o u r s e  ( i b i d . . p.  5 4 ) .

Henry  W in k le r  (Qeba t e , 1979) i s  c r i t i c a l  of  th e  d i r e c t i o n  taken  by 

H a r v a r d .  He b e l i e v e s  t h e  new c o r e  c u r r i c u l u m  i s  i m p o r t a n t ,  i f  only

1 This  i s  a r e f e r e n c e  t o  Xha.Graat-Coca..Curricu lum.,Dehate. 197 9.



36

because  of the  p u b l i c  r e l a t i o n s  v a l u e  of  a n y th in g  t h a t  comes o u t  of th e  

g r e a t e s t  of American u n i v e r s i t i e s ,  but  he f e e l s  t h a t  i t  may be im por tan t  

on ly  f o r  t h a t  r e a s o n .  Most i n s t i t u t i o n s  of  h ig h e r  e d u c a t i o n  a r e  a g a i n  

seek ing  g r e a t e r  c u r r i c u l a r  coherence  i n  u n d erg radua te  e d u c a t io n  and in  a 

d e f i n i t i o n  of  what  we mean by an educa ted  p e r son .  But some n e v e r  q u i t e  

r e t r e a t e d  i n t o  t h e  c h a o s  o f  t h e  c a f e t e r i a  s t y l e  of f r e e  e l e c t i o n  t h a t  

c h a r a c t e r i z e d  th e  l a t e  1950s and th e  1 9 6 0 s .  He i s  s y m p a t h e t i c  t o  th e  

p o in t  of view e x p re s s ed  i n  H a r v a r d ' s  d e f i n i t i o n  of a co re ,  but  " t r o u b le d  

about  the a lmos t  u n l i m i t e d  cho ice  mandated  by t h e  H a r v a r d  f a c u l t y ,  so 

t h a t  i n  r e a l i t y  ( w i t h  some d i f f e r e n c e s ,  of cou r se )  we have a r e t u r n  to 

o l d e r  d i s t r i b u t i o n  r e q u i r e m e n t s  much more  l o o s e l y  s t r u c t u r e d  th a n  in  

many o t h e r  i n s t i t u t i o n s "  (p .  5 7 ) .

Louis Benezet  (Debate.  1979) i s  c r i t i c a l  of  H a rv a rd ' s  program fo r  a 

v a r i e t y  of  r e a s o n s .  The f i r s t  i s  t h e  c o n fus ion  t h a t  has  been genera ted  

o v e r  t h e  f a c t  t h a t  mos t  o f  t h e  p u b l i c i t y  h a s  d e s c r i b e d  t h i s  a s  a 

d i f f e r e n t  o r  new k i n d  of  g e n e r a l  e d u c a t i o n .  This i s  confus ing  because 

i t  i s  focused  on t h e  wrong i s s u e ,  m a i n l y ,  what  know ledge  i s  of most 

w o r t h  and who s h o u l d  be worthy t o  have i t .  The r e a l  q u e s t i o n  i s :  How

do people  become ed u ca ted  and what must be e x p e c t e d  of  them? He s e e s  

t h i s  a s  t h e  g r e a t e s t  l a c k  i n  t h e  c u r r i c u l u m  p r o p o s a l s  from Harvard.  

There i s  c o n fu s io n  about  what i s  t o  be t a u g h t ,  what  i s  t o  be t a k e n  by 

t h e  s t u d e n t s ,  and what th e  s t u d e n t s  a r e  expec ted  to  do to  make the most 

of t h e i r  s tu d y .

Much of  B e n e z e t ' s  o p p o s i t i o n  i s  grounded in  a b i a s  a g a i n s t  genera l  

e d u c a t io n  i t s e l f .  But i t  i s  in c lu d e d  h e re  because i t  i s  e x p r e s s i v e  of 

a n  a t t i t u d e  t o w a r d  c o r e  p r o g r a m s  t h a t  i s  e x p r e s s e d  i n  much of t h e  

l i t e r a t u r e .  The deba te  abou t  g e n e r a l  e d u c a t io n
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s u g g e s t s  t h a t  some s t u d e n t s  a r e  n o t  f i t  t o  t a k e  t h e  r i g o r o u s  
s t u f f  t h a t  e n a b l e s  a p r o f e s s o r  t o  r e p l i c a t e  h im s e l f  i n  h i s  
s t u d e n t s — the  u l t i m a t e  good.  G e n e ra l  e d u c a t i o n  a l s o  i m p l i e s  
t h a t  a n y  p r o f e s s o r  s h o u l d  be  r e a d y  t o  t a k e  a c r a c k  a t  
a n y t h i n g .  O bv ious ly ,  t h a t  i s  a n t i - i n t e l l e c t u a l .  I t  i m p l i e s  
t h a t  c o l l e g e  p r o f e s s o r s  shou ld  t r y  t o  t e a c h  a lmos t  any s u b je c t  
w i t h i n  r e a s o n a b l e  d i s t a n c e  of t h e i r  own c o m p e t e n c e ,  w h a t e v e r  
t h a t  may be.  And t h i s ,  i n  i t s e l f ,  i m p l i e s  a s o r t  of mea. .cu lpa 
a b o u t  s p e c i a l i z a t i o n  and e x p e r t i s e .  N eed le ss  to  say ,  t h a t  i s  
no t  a f a v o r i t e  f a c u l t y  pose .  Thus,  t h e s e  q u e s t i o n s  r e m a i n  t o  
be r e s o l v e d  b e f o r e  we c a n  expec t  a program, whether you c a l l  
i t  l i b e r a l  e d u c a t i o n  o r  g e n e r a l  e d u c a t i o n ,  t o  m a ke  r e a l  
c h a n g e s  i n  w h a t  h a p p e n s  d y n a m i c a l l y  w i t h i n  a c o l l e g e  o r  
u n i v e r s i t y  c u r r i c u lu m .  I f  a f a c u l t y  of  H a r v a r d ' s  e m in e n c e  i s  
t o  c h a n g e  a t t i t u d e s  t o w a r d  g e n e r a l  e d u c a t i o n  among t h e  
s t u d e n t s ,  a s  w e l l  a s  among the  p u b l i c ,  I  doubt t h a t  t h i s  w i l l  
be b r o u g h t  a b o u t  by o f f i c i a l  d i r e c t i o n  c o m m it tee s  (whether 
c h a i r e d  by t h e  Dean o r  by h i s  s u r r o g a t e s )  t h a t  s e t  o u t  t o  
a d v i s e  a c a d e m i c  d e p a r t m e n t .  . . .To g e t  o u t  of t h i s  t r a p  I 
sugges t  t h a t  we might  look  a t  s e v e r a l  t h i n g s :  To b e g i n  w i t h ,
when a p rogram  i s  w r i t t e n  by f i f t y  p e o p l e ,  you d o n ' t  have a 
camel,  you have a whole c i r c u s .  And somebody h a s  t o  f a c e  t h e  
f a c t  t h a t  i f  g e n e r a l  e d u c a t i o n  i s  t o  be m o re  t h a n  t h e  
g l o r i f i c a t i o n  of  o n e ' s  own s p e c i a l t y ,  f a c u l t y  d e v e l o p m e n t  f o r  
g e n e r a l  e d u c a t io n  i s  r e q u i r e d .  You've got  to  convince f a c u l t y  
t h a t  t h e r e  a r e  o t h e r  ways of  a p p r o a c h i n g  s u b j e c t  m a t t e r  t h a n  
t h e  p a r t i c u l a r  n ic h e  from which they  come (p .  6 0 -6 1 ) .

Benezet  has  one o t h e r  c r i t i c i s m  of H a r v a r d ' s  program. I t  seems t o

be bound by a t e a c h e r - c e n t e r e d  id e a  t h a t  knowledge and u n d e r s t a n d in g  a r e

i s s u e d  from a p r o f e s s o r ' s  mouth or  from a l a b o r a t o r y  r e p o r t  o r  f rom a

t e x t u a l  r e f e r e n c e .  He a s k s :  " I s  t h i s  t r u l y  knowledge,  or  i s  i t  m a t e r i a l

from which the s t u d e n t s '  knowledge and u n d e r s t a n d i n g  g r a d u a l l y  emerge as

he o r  she  p r o c e s s e s  t h i s  m a t e r i a l  on t h e  b a s i s  of  p e r s o n a l  exp e r i en ce

and emotions  and n e e d s ? "  ( I b i d . ) .

F r e d e r i c k  Rudolph w r i t e s :

F l e x i b i l i t y ,  u n c e r t a i n t y ,  m y s t e r y ,  u n e x p e c t e d  r e v e l a t i o n s ,  
l o v e ,  i n t u i t i o n  c o n f i r m e d  by e x p e r i e n c e ,  c o n s c i o u s n e s s  o f  
o n e ' s  v u l n e r a b i l i t y  a s  a human b e i n g :  t h i s ,  I  su spec t  we w i l l  
a l l  a g r e e ,  i s  w ha t  l i b e r a l  l e a r n i n g  i s  a b o u t .  L i b e r a l  
l e a r n i n g  i s  a s t y l e ,  n o t  a f o r m u l a .  I t s  g o a l s  a r e  not  new. 
S u re ly  i t ' s  a good idea  to  know how t o  v e n t u r e  i n t o  the  s t r e e t  
a n d  t o  g e t  to  the  o t h e r  s id e  a l i v e  and t o  know how t o  converse  
on r e a s o n a b ly  equal  te rm s  w i th  a computer .  I t ' s  s u r e l y  a good 
i d e a  t o  be a b l e  t o  c o n f ro n t  a word and know what i t  means and 
to  employ i t  w i th  g race  and c l a r i t y  a n d  p e r h a p s  even  p u s h  i t
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toward  new meaning;  and t o  u n d e r s t a n d  t h a t  one i s  a p roduc t  of  
t h e  p a s t ,  a c r e a t u r e  of  th e  f u t u r e ,  and ,  a t  t h e  same t ime,  to  
r e c o g n i z e  o n e s e l f  a s  a unique e x p r e s s i o n  of  the  e x p e r i e n c e  o f  
b e i n g  human; t o  be reminded t h a t ,  w h i le  t h i n k in g  p l a c e s  g r e a t  
demands on the  m ind  and  body a n d  makes p o s s i b l e  an o r d e r l y  
w o r l d ,  i t  i s  b u t  one o f  t h e  p r o c e s s e s  t h a t  d e f i n e  a human 
b e i n g .  I t  i s  i m p o r t a n t  t o  a c k n o w le d g e  t h a t  one  i s  b o r n ,  
w h e r e v e r  t h a t  may b e ,  i n  t h e  p r o v i n c e s  and  t h a t  l i f e  i s  an 
e n d l e s s  c h a l l e n g e  t o  move beyond t h a t  p a r t i c u l a r  p ro v in c e ,  and  
t o  l i v e  w i t h  i m a g i n a t i o n ,  w o n d e r ,  and  a d e l i g h t  i n  t h e  
p o s s i b i l i t i e s  t h a t  ad h e re  i n  be ing  human. . . l i b e r a l  l e a r n i n g  
s h o u l d  p r e p a r e  us t o  know a good man o r  a good woman when we 
see one (D eb a te . 1979,  pp.  6 6 -6 7 ) .

He t h e n  r a i s e s  t h e  k in d s  of  q u e s t i o n s  t h a t  concern  many e d u ca to r s

abou t  H a r v a r d ' s  co re  program. Does the  cu r r i c u lu m  pay enough a t t e n t i o n

t o  t h e  c r e a t i v e  c a p a c i t i e s  and a e s t h e t i c  v a l u e s  of  what i t  means to  be

human? Does American academic s t y l e  p lace  to o  much emphasis  on te a c h in g

and  n o t  enough  on l e a r n i n g ?  Has t e l e v i s i o n  r e a r e d  a g e n e r a t i o n  of

s t u d e n t s  whose  j u d g m e n t s  a r e  s h a p e d  by v a l u e s  o f  e n t e r t a i n m e n t ,

s a l e s m a n s h i p ,  and promotion and ,  i f  so ,  what do we need t o  do about  i t ?

I s  academic  l e a d e r s h i p  so p reo cc u p ied  i n  an unacknowledged w a r f a r e  w i t h

g o v e rn m e n t  o v e r  t h i n g 9  l i k e  a c c o u n t i n g  p r a c t i c e s ,  a d m is s io n s ,  h i r i n g ,

t e n u r e ,  s id e w a lk s ,  and e l e v a t o r s  t h a t  the  e s s e n t i a l  n a t u r e  of e n t e r p r i s e

of h ig h e r  e d u c a t i o n  i s  be ing  n e g l e c t e d ?

I l j a  Wachs  ( De b a t e . 1979)  i s  c o n c e r n e d  by t h e  a b s e n c e  of  any

thought about  s t u d e n t s  t h a t  t r a n s c e n d s  the  c u r r i c u l a r  l e v e l  in  H a r v a r d ' s

program. She sees  no in p u t  of  s t u d e n t s  i n  t h e  d o c u m e n t .  She s e e s  no

i m a g i n a t i o n  o f  t h e  p a r t i c u l a r  c u r r e n t  c u l t u r a l  and human c i rc um s tanc es

under which they come to  c o l l e g e .

T h e r e  i s  no i m a g i n a t i o n ,  f o r  example,  t h a t  a t  t h i s  p o in t  most 
m i d d l e  c l a s s  s t u d e n t s  come t o  c o l l e g e  w i t h  an  i n o r d i n a t e  
d e g r e e  of  a n x i e t y  about  a s h r i n k i n g  m a rke tp la ce  and dea l  with  
t h e  s u b j e c t  o f  t h e i r  c o u r s e s  i n s t r u m e n t a  1 l y  r a t h e r  t h a n  
d i r e c t l y  a s  a c o n s e q u e n c e  of  t h a t  a n x i e t y .  I w o n d e r ,  in  
g e n e r a l ,  w h e t h e r  c u r r i c u l a r  r e f o r m ,  s e e n  a s  t h e  m a j o r  
i n s t r u m e n t  by which  i n s t i t u t i o n s  o f  h i g h e r  e d u c a t i o n  make 
p o s i t i v e  changes ,  may n o t  to  some e x t e n t  be a d i v e r s i o n .  I ,
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t o o ,  have known many men and  women who h a v e  g r a d u a t e d  f rom 
H a r v a r d .  . .when they  c o n s i s t e n t l y  vo ice  some f e e l i n g  of  be ing  
l o s t ,  I  am no t  s u re  t h a t  i t  comes from a n  i n c o h e r e n t  C h i n e s e  
m e n u  c u r r i c u l u m .  I t  s e e m s  t o  me t o  a r i s e  b e c a u s e  t h e  
i n s t i t u t i o n  has  n o t  f u l l y  adopted  the  e t h o s  of  v i t a l  c o n c r e t e  
t e a c h i n g  w h e re  an im a g in a t io n  of  s t u d e n t  needs and of  s tu d e n t  
p o t e n t i a l i t i e s  and p o s s i b i l i t i e s  i s  i t s  r e a l  f u n c t i o n  ( p .  7 2 ) .

Many e d u c a t o r s  f e e l  t h a t  Harvard  i s  much to o  u n s t r u c t u r e d ,  t h a t  i t

has  more c h a r a c t e r i s t i c s  of th e  d i s t r i b u t i o n  model t h a n  i t  d o es  o f  t h e

c o r e .  They would  a g r e e  t h a t  w h i l e  t h e r e  i s  much d iv e rg e n c e  a s  to  the

means of  co re  cu r r ic u lum  models ,  they s h o u l d  s h a r e  a common v i s i o n  of

g e n e r a l  e d u c a t i o n  a s  an in t e n d e d  and focused  e n t i t y ,  no t  a s  a n a r c h i c a l .

Boyer and Kaplan (1977) s t a t e  i t  s u c c i n c t l y ,  a s  f o l l o w s :

No s i n g l e  c o u r s e  of s tudy  w i l l  succeed  w h i l e  a l l  o t h e r s  f a i l .
But to  r e j e c t  a r i g i d  sequence does n o t  mean t h a t  a g r a b  bag 
o f  e l e c t i v e s  i s  t h e  a n s w e r ,  t h a t  any academic  sequence i s  a s  
good a s  any o t h e r .  G enera l  e d u c a t io n  t h a t  f o c u s e s  on  w ha t  i s  
s h a r e d  w i l l  n o t  be a c h i e v e d  by a c c i d e n t .  To weave  such  a 
program i n t o  t h e  f a b r i c  of  t h e  c o l l e g e ,  p r i o r i t i e s  m us t  be 
f i x e d  and academic g u id e p o s t s  s e t  i n  p la ce  (p .  5 8 ) .

T r a v i s ,  e t .  a l .  ( 1 9 7 8 )  a r g u e  t h a t  s i m p l y  p r e s c r i b i n g  a s e t  o f

c o u r s e s  w i t h o u t  f i r s t  s p e c i f y i n g  th e  l e a r n i n g  outcomes of  those  courses

l e a v e s  g e n e r a l  ed u c a t io n  p rey  t o  t h e  same f o r c e s  r e s p o n s i b l e  f o r  i t s

p r e s e n t  d e c l i n e .

By c o n c e n t r a t i n g  on outcomes o r  com pe tenc ies ,  f a c u l t y  members 
must look  a f r e s h  a t  t h e i r  d i s c i p l i n e .  T he i r  t a s k  cea se s  t o  be 
one o f  t r a n s m i t t i n g  a s  much as p o s s i b l e  of what  they  know in  
t e n  t o  s i x t e e n  w e e k s .  I n s t e a d ,  t h e  t a s k  b e c o m e s  o n e  o f  
d e t e r m i n i n g  w ha t  b e h a v i o r  they want s t u d e n t s  t o  d i s p l a y  upon 
c o m p l e t i o n  o f  t h e i r  c o u r s e s ,  and  u p o n  d e t e r m i n i n g  t h a t ,  
d e v e l o p i n g  a n d  e v a l u a t i n g  t h e i r  c u r r i c u l a  a c c o r d i n g l y .  
Consequen t ly ,  the academic  c o m m u n i t y ' s  a t t e n t i o n  f o c u s e s  on 
e n d s ,  no t  means,  w i th  l e a r n i n g  outcomes r e p r e s e n t i n g  t h e  g o a l s  
o f  e d u c a t i o n ,  a n d  t h e  m a t e r i a l  t o  be c o v e r e d  m e r e l y  t h e  
v e h i c l e  f o r  t h e i r  a t t a i n m e n t .  In  t h i s  w ay ,  t h e  o u tc o m e s  
a p p r o a c h  a v o i d s  t h e  q u e s t i o n  t h a t  h a s  l e d  t o  g e n e r a l  
e d u c a t i o n ' s  c u r r e n t  d i s a r r a y :  what  m a t e r i a l  shou ld  be covered?
By making the n e c e s s i t y  to  conceive an answer t o  t h i s  q u e s t i o n  
a s econdary  concern— an i s s u e  of means, no t  ends— th e  outcomes 
approach  t r a n s c e n d s  th e  d i l emmas  c o n f o u n d i n g  o u r  e f f o r t s  t o  
i d e n t i f y  a core  cu r r i c u lu m  (T ra v i s  e t  a l ,  1978,  pp.  4 38 -439 ) .
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To t h i n k  i n  t e r m s  o f  l e a r n i n g  outcomes,  T rav i s  b e l i e v e s ,  has  some 

d i s t i n c t  a d v a n t a g e s .  I t  a l lo w s  th e  i n s t i t u t i o n  t o  r e g a i n  c o n t r o l  o v e r  

i t s  g e n e r a l  e d u c a t i o n  o f f e r i n g s ,  w h i le  a v o id in g  wasted  e f f o r t  in  e n d le s s  

deba te  over  what  m a t e r i a l  i s  t o  be covered .  Those outcomes a r e  acc e p te d  

by t h e  i n s t i t u t i o n ,  when th o s e  outcomes become the  bases  of  the  courses  

deve loped ,  when measure s  a r e  developed  t h a t  e v a l u a t e  s t u d e n t  achievement 

o f  t h o s e  o u t c o m e s ,  when c l u s t e r i n g s  o f  measures  become a p p a r e n t ,  and 

when c o u r s e s  a r e  developed  t h a t  h e l p  s t u d e n t s  a t t a i n  the  outcomes s t a t e d  

by t h o s e  m e a s u r e s ,  t h e n  f a c u l t y  d i s c u s s i o n  a b o u t  an  o p t i m a l  s e t  of 

c u r r i c u l a r  o f f e r i n g s  becomes  r e a l i s t i c .  And,  a s  a r e s u l t ,  l e a r n i n g  

o u tc o m e s  w h ic h  a r e  u n i q u e  t o  t h e  i n s t i t u t i o n ' s  m i s s io n  w i l l  have the 

majo r  b e a r i n g  on our  c u r r i c u l a r  d e l i b e r a t i o n s .

A n o t h e r  a d v a n t a g e  o f  f o c u s i n g  on  o u tc o m es  i s  t h a t  i t  a s s i s t s  in  

e s t a b l i s h i n g  f u n d a m e n t a l  d i s p o s i t i o n s  t h a t  can  l e a d  t o  a g e n u i n e  

c o m b i n a t i o n  o f  a " p r a x i s  a n d  a c t i o n . "  To g i v e  c a r e f u l  a t t e n t i o n  to  

o u t c o m e s  o r  c o m p e t e n c i e s ,  s h i f t s  t h e  f o c u s  o f  l i b e r a l  o r  g e n e r a l  

e d u c a t i o n  from a t r a d i t i o n a l  emphasis  on th e  i n t e l l e c t u a l  v i r t u e s  to  an 

emphasis  on what  A r i s t o t l e  c a l l e d  p r a c t i c a l  wisdom. This  emphasis  l e ads  

away f rom t h e  d i r e c t i o n  of  "knowledge f o r  i t s  own s a k e , "  t o  an emphasis 

on l i b e r a l  a r t s  e d u c a t i o n  a s  a p o l i t i c a l  c o n c e p t .  Fo r  t h e  a n c i e n t s ,  

l i b e r a l  e d u c a t i o n  was n o t ,  a s  we moderns sometimes put  i t ,  an e d u c a t io n  

t h a t  l i b e r a t e s .  I t  was an e d u c a t i o n  w i th  a very  p r a c t i c a l  goa l  i n  mind,  

"knowing  how t o  govern  l i k e  a f r e e  man and how to  obey l i k e  a f r e e  man" 

( O 'N e i l l ,  1984,  p .  6 ) .  While i t  i s  t r u e  t h a t  the same cu r r ic u lu m  may be 

b o t h  an  e x e r c i s e  i n  s e l f  e x p r e s s i o n  and a p r e p a r a t i o n  f o r  l e a d e r s h i p ,  

O 'N e i l l  b e l i e v e s  t h a t  " i t  i s  much more common f o r  f a c u l t y  and  s t u d e n t s  

t o  p u r s u e  p r i v a t e  p u rp o s e s  of  s e l f  f u l f i l l m e n t  i n  th e s e  s t u d i e s  to  the
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n e g l e c t  of  the  p u b l i c  purpose  t o  which a l i b e r a l  e d u c a t i o n  s h o u l d  a i m .  

I n d e e d ,  a n d  w o r s e  y e t ,  t h e r e  i s  a t e n d e n c y  t o  d e f i n e  a l i b e r a l  a r t s  

e d u c a t io n  n o t  by i t s  pu rpose  but  by i t s  s u b j e c t  m a t t e r — t h u s ,  n o t  o n l y  

do we lo s e  t r a c k  o f  ends ,  we confuse  means w i th  ends"  ( I b i d . ) .

An i n t r i g u i n g  m ode l  o f  t h e  l e a r n i n g - o u t c o m e s  a p p r o a c h  i s  t h e  

p rog ram  a t  B ow l ing  G re e n  S t a t e  U n i v e r s i t y .  The m o d e l  h a s  e l e v e n  

o b j e c t i v e s ,  w h i c h  i n c l u d e  f i v e  e s s e n t i a l  s k i l l s ,  f i v e  f u n c t i o n a l  

u n d e r s t a n d i n g s ,  and a caps tone  e x p e r i e n c e .  At the  h e a r t  of  the  model i s  

t h e  deve lopm en t  of  e s s e n t i a l  s k i l l s  i n  (1)  problem s o l v i n g  and c r i t i c a l  

t h i n k i n g ;  (2)  r e a d i n g  and w r i t i n g ;  ( 3 )  computa t ion  and m a t h e m a t i c s ;  ( 4 )  

l i s t e n i n g  a n d  s p e a k i n g ;  a n d  ( 5 )  d e c i s i o n  m a k ing  a n d  v a l u e s  c o n f l i c t  

r e s o l u t i o n .  The f i v e  f u n c t i o n a l  u n d e r s t a n d i n g s  a r e :  (1)  l i t e r a t u r e ,  the 

f i n e  a r t s ,  and th e  h u m a n i t i e s ;  (2)  t h e  n a t u r a l  s c i e n c e s  and t e chno logy ;  

(3 )  the s o c i a l  and b e h a v i o r a l  s c i e n c e s ;  (4 )  c u l t u r e s  o t h e r  than  our own; 

and  (5 )  p e r s o n a l  development i n c l u d i n g  p h y s i c a l  f i t n e s s .  The e l e v e n th  

and f i n a l  o b j e c t i v e  i s  a g e n e r a l  e d u c a t i o n a l  c a p s t o n e ,  i n t e g r a t i n g  t h e  

e s s e n t i a l  s k i l l s  w i th  the  f u n c t i o n a l  u n d e r s t a n d in g s  of th e  l i b e r a l  a r t s .  

The model seeks t o  accompl i sh  t h i s  by "having the s t u d e n t s  d e m o n s t r a t e  

t h e i r  a b i l i t y  to  e f f e c t  a f u n c t i o n  s y n t h e s i s  of  t h e i r  g e n e r a l  ed u c a t io n  

th rough an a n a l y t i c a l  s tudy  of a g iven  problem, i s s u e ,  o r  q u e s t i o n ,  t h a t  

h a s  r a m i f i c a t i o n s  i n  s e v e r a l  a r e a s  of  t h e  l i b e r a l  a r t s "  ( T r a v i s ,  p. 

445) .

A t h i r d  c o n t e m p o r a r y  a p p r o a c h  i n  t h e  c o r e  c u r r i c u l u m  r e f o r m  

movement i s  to  e s t a b l i s h  a s e t  of  i n t e r d i s c i p l i n a r y  c o u r s e s  t o  be t a k e n  

by a l l  s t u d e n t s .  "No g e n e r a l  c o r e  c u r r i c u l u m  w o r t h  i t s  s a l t  w i l l  

s u c c e e d , "  w r i t e s  Rober t  Marshak (Deba t e . 1979, p.  6 6 ) ,  "wi thout  poo ling  

d i s c i p l i n a r y  f a c u l t y  t a l e n t s  to  hack out  the  i n t e r d i s c i p l i n a r y  wisdoms
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i l l u s t r a t e  b a s i c  m e th o d o lo g i e s ,  c o n ce p tu a l  frameworks,  and v a lu e  systems

of th e  major  a r e a s  of  human knowledge ."

Galambos (1979) b e l i e v e s  t h a t  t h e  m os t  s u c c e s s f u l  a p p r o a c h e s  t o

g e n e r a l  e d u c a t i o n  have emphasized an  i n t e r d i s c i p l i n a r y  fo c u s .  T y p i c a l l y

t h i s  a p p r o a c h  h a s  t a k e n  t h e  fo rm  o f  b r o a d  s u r v e y s .  H i s t o r y ,  a r t ,

l i t e r a t u r e ,  a n d  e v e n  s c i e n c e  have been p re s e n t e d  w i t h i n  t h e  con tex t  of

an h i s t o r i c a l  p e r i o d  or  a c u r r e n t  i s s u e .  The goa l  o f  t h i s  a p p r o a c h  i s

t o  p ro d u c e  a d y n am ic  i n t e r a c t i o n  between th e  d i s c i p l i n e s ,  g iv in g  more

meaning to  each s u b j e c t  th a n  i f  s t u d i e d  i n  a vacuum.

T h i s  a p p r o a c h  i s  a r e a c t i o n  t o  t h e  k i n d  o f  a t o m i s t i c  e d u c a t io n

which l e a v e s  the  s t u d e n t  exposed  to  a s m a t t e r i n g  of  v a r i o u s  d i s c i p l i n e s

w i th o u t  p r o v id i n g  t h e  c o n n e c t io n s  between them. Galambos w r i t e s  t h a t

i n t e r d i s c i p l i n a r y  g e n e r a l  e d u c a t i o n  i s  n o t  j u s t  an  i d e a l  t o  
p r o d u c e  a s o p h i s t i c a t e d  i n d i v i d u a l  who can  en joy  " the  good 
l i f e . "  In  one sense  i t  c o n s t i t u t e s  t h e  u l t i m a t e  p r e p a r a t i o n  
f o r  work.  B u s in ess  and government a r e  c ry in g  f o r  s y n t h e s i z e r s  
who can walk  i n t e r d i s c i p l i n a r y  b r id g e s  to  so lve  prob lems.

In  t h i s  s e n s e ,  i f  l i b e r a l  a r t s  c o l l e g e s  succeed i n  t h e i r  
m i s s io n  of  p r e p a r i n g  s t u d e n t s  who s e e  a n d  a p p l y  c o n n e c t i o n s  
b e t w e e n  f i e l d s ,  t h e i r  g r a d u a t e s  s h o u l d  be t h e  m os t  sough t  
a f t e r  i n s t e a d  of t h e  l a s t  t o  be r e c r u i t e d  ( p .  5 ) .

R e e v e s  ( 1 9 8 0 )  b e l i e v e s  t h a t  i n t e r d i s c i p l i n a r y  s t u d y ,  a s  an  

e d u c a t i o n a l  e x p e r im e n t ,  a d d r e s s e s  i t s e l f  t o  the  p ro d u c t io n  of  a coherent  

s e t  o f  r e q u i r e d  c o u r s e s .  I n  t h i s  s e n s e ,  t h e  c o r e  i s  n o t  s im p ly  a 

c o l l e c t i o n  of autonomous p a r t s ,  but  an  i n t e g r a t e d  w h o l e .  In  o r d e r  t o  

deve lop  t h e  b e s t  p o s s i b l e  c o u r s e ,  each f a c u l t y  member 's  work demands the  

use of  i d e a s ,  c o n c e p t s ,  m a t e r i a l s ,  o r  i n f o r m a t i o n  f ro m  one o r  more 

d i s c i p l i n e s .  Such a c o u r s e  i s  u s u a l l y  d i r e c t e d  t o  a s p e c i f i c  goal  or  

m i s s i o n ,  i n  h a r m o n y  w i t h  t h e  m i s s i o n  o f  t h e  i n s t i t u t i o n .  The 

e s t a b l i s h m e n t  o f  a s p e c i f i c  g o a l  o r  m i s s i o n  w i t h  r e s p e c t  t o  an
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i n t e g r a t e d ,  r e q u i r e d  c o r e  i s  e s s e n t i a l  i f  t h e  c o u r s e s  a r e  t o  be an

im por tan t  p a r t  of  u n d e rg ra d u a t e  g e n e r a l  e d u c a t io n .

I f  f a c u l t y  a r e  t o  become l i b e r a l l y  e d u c a t e d  by t e a c h i n g  a c r o s s

d i s c i p l i n a r y  b o u n d a r i e s ,  two c o n d i t i o n s  a r e  n e c e s s a r y ,  a c c o r d in g  to

Cadwallader (1982 ) .  F i r s t ,  t h e  f a c u l t y  member must make a commitment to

l e a r n  t o  t e a c h  a c r o s s  t h e  e n t i r e  c u r r i c u l u m .  S e c o n d ,  t h e  f a c u l t y

members must meet  r e g u l a r l y ,  a t  l e a s t  weekly ,  t o  d i s c u s s  t h e  books  and

i d e a s  t o  be e x p l o r e d  w i t h  t h e  s t u d e n t s .  "Good b o o k s ,  s i g n i f i c a n t

i s s u e s ,  a n d  r e a l  f a c u l t y  s e m i n a r s  w i l l  l i b e r a l l y  e d u c a t e  n a r r o w l y

t r a i n e d  f a c u l t y "  (p .  4 1 3 ) .

The d e v e l o p m e n t  o f  i n t e r d i s c i p l i n a r y  c o u r s e s  i n  a l e a r n i n g

community means  t h a t  b o t h  f a c u l t y  and  s t u d e n t s  c a n  a n d  w i l l  w o rk

t o g e t h e r ;  t h e r e  w i l l  be c o h e r e n c e  a n d  i n t e g r a t i o n .  There  w i l l  be a

t h r e a d  of  c o n s i s t e n c y  r u n n i n g  t h r o u g h  t h e  c u r r i c u l u m ,  a n d  t h e

i n t e l l e c t u a l  work they  do t o g e t h e r  w i l l  have a d i r e c t i o n  r e l e v a n t  to  the

l i v e s  of both  the  t e a c h e r s  and the  s t u d e n t s .  Th is  a p p r o a c h  may be t h e

most e f f e c t i v e  way t o  deve lop  a coheren t  cu r r i c u lu m .  The development of

i n t e r d i s c i p l i n a r y  c o u r s e s  i s  one  way of  a s s i s t i n g  t h e  s t u d e n t s  i n

" se e in g  th e  connec tedness  of  t h i n g s , "  t o  use B o y e r ' s  ph raseo logy  (1982) .

Boyer quo te s  Mark Van Doren a s  f o l l o w s :

The c o n n e c t e d n e s s  of  t h i n g s  i s  what th e  e d u c a to r  con tem p la te s  
to  t h e  l i m i t  o f  h i s  c a p a c i t y .  No human c a p a c i t y  i s  g r e a t  
enough  t o  p e r m i t  a v i s i o n  of  th e  world  a s  s im p le ,  but  i f  the  
e d u c a to r  does not  aim a t  the  v i s i o n  no one  e l s e  w i l l  and  t h e  
c o n s e q u e n c e s  a r e  d i r e  when no one e l s e  does .  . . .The s tu d e n t
who can beg in  e a r l y  i n  l i f e  t o  t h i n k  of  t h i n g s  a s  c o n n e c t e d ,
e v e n  i f  he r e v i s e s  h i s  v ie w  w i t h  every  succeed ing  y e a r ,  has
begun the  l i f e  of  l e a r n i n g  (p .  584) .

" S e e i n g  ' t h e  c o n n e c t e d n e s s  o f  t h i n g s '  i s  th e  goal  of  common l e a r n i n g "

( I b i d . ) .
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But th e  i n t e r d i s c i p l i n a r y  approach  i s  not  w i th o u t  i t s  d i f f i c u l t i e s .  

Galambos (1979) p o i n t s  ou t  t h e  f o l l o w i n g  p r o b l e m s .  The f i r s t  i s  t h e  

i n a b i l i t y  of  t h e  f a c u l t y  t o  r e spond .  The v e ry  b e s t  of i n t e r d i s c i p l i n a r y  

p l a n s  may f a l t e r  when a p p l i e d  by f a c u l t y  who were  n u r t u r e d  i n  n a r r o w  

s p e c i a l i z a t i o n  a n d  whose  a l l e g i e n c e  i s  t o  t h e i r  own d e p a r t m e n t s .  

F a c u l ty  who p a r t i c i p a t e  i n  s u c c e s s f u l  i n t e r d i s c i p l i n a r y  c o u r s e s  m u s t  be 

c o m m i t t e d  t o  t h e i r  v a l u e  a s  w e l l  as  w e l l  a c q u a in te d  w i th  more than  one 

d i s c i p l i n e .  They should  p robably  a l s o  have e x p e r i e n c e  i n  t h i s  t y p e  of  

t e a c h i n g .

A n o t h e r  p r o b le m  r e l a t i n g  t o  t h e  i n t e r d i s c i p l i n a r y  approach f o r  

g i v i n g  b r e a d t h  t o  t h e  c u r r i c u l u m  c o n c e r n s  t h e  t i m i n g  o f  g e n e r a l  

e d u c a t i o n  c o u r s e s .  A p p r e c i a t i o n  f o r  s e e i n g  t h e  c o n n e c t i o n s  between 

s u b j e c t s  i s  l a r g e l y  a f u n c t i o n  o f  m a t u r i t y ,  Galambos  b e l i e v e s .  The 

b r e a d t h  com ponent  m i g h t  have  more  m e a n in g  a t  upper r a t h e r  than  lower 

d i v i s i o n  l e v e l s .  Yet th e  p a t t e r n  w i th  most cu r r i c u lu m  development i s  to  

f i l l  t h e  u p p e r  d i v i s i o n  w i t h  c o u r s e s  i n  the  m a jo r ,  on t h e  as sumption  

t h a t  the  b r e a d th  r e q u i r e m e n t s  have been met by lower d i v i s i o n  c o u r s e s .

V ars  ( 1 9 8 2 )  l i s t s  t h e  f o l l o w i n g  a d v a n t a g e s  a n d  l i m i t a t i o n s  of  

i n t e r d i s c i p l i n a r y  c o u r s e s .

Advantages
1.  S t u d e n t s  a r e  g i v e n  d i r e c t  a s s i s t a n c e  i n  i n t e g r a t i n g  

c o n te n t  from two or  more d i s c i p l i n e s .
2.  R e i n f o r c e m e n t  o f  c o n c e p t s  common t o  t h e  c o m b i n e d  

d i s c i p l i n e s  i s  s p e c i f i c a l l y  p rov ided .
3 .  Both gaps and unnecessa ry  d u p l i c a t i o n  a r e  e l i m i n a t e d .
4 .  I n t e r d i s c i p l i n a r y  s c h o l a r s h i p  i s  dem ons t ra ted .
5.  I n s t r u c t o r s  o r d i n a r i l y  r e t a i n  t h e i r  i d e n t i t y  w i t h  a 

p a r t i c u l a r  d i s c i p l i n e  or  d e p a r t m e n t ,  d e p e n d i n g  upon  t h e  
degree  of  f u s i o n .

6 .  The e x t e n s i v e  j o i n t  p la nn ing  r e q u i r e d  i s  an  u n p a r a l l e l e d  
o p p o r t u n i t y  f o r  f a c u l t y  p r o f e s s i o n a l  g r o w t h ,  e n h a n c i n g  
th e  s c h o l a r l y  competence of  each f a c u l t y  member.

7 .  The p r o c e s s  o f  working t o g e t h e r  may b u i l d  s t r o n g  b r id g e s  
among depar tm en t s  and s c h o o l s .
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8 .  S h a r i n g  o f t e n  goes  beyond cu r r i c u lu m  to  in c lu d e  t e a c h in g  
methods ,  so t h a t  i n s t r u c t i o n  may be enh an c ed  b o t h  i n  t h e  
com bined  c o u r s e  and  i n  a l l  o t h e r  c o u r s e s  t a u g h t  by the  
s t a f f  members in v o lv e d .

L i m i t a t i o n s
1.  D e s i g n i n g  a combined course  t a k e s  even more p la n n in g  t ime 

than  c o r r e l a t i n g  two o r  more e x i s t i n g  c o u r s e s .
2.  A d d i t i o n a l  t ime i s  r e q u i r e d  i f  th e  course  i s  t e a m - t a u g h t ,  

two o r  more  i n s t r u c t o r s  p a r t i c i p a t i n g  i n  e a c h  c l a s s .
T h i s  p r a c t i c e  o b v i o u s l y  i n c r e a s e s  t h e  c o s t  o f  
i n s t r u c t i o n ,  a l s o .  Moreover, the  p r e s e n c e  o f  a d d i t i o n a l  
f a c u l t y  i n  t h e  c l a s s r o o m  may i n t e r f e r e  w i t h  
i n s t r u c t o r / s t u d e n t  r a p p o r t .  S t u d e n t s  may g e t  m i x e d  
s i g n a l s  f rom t h e  s t a f f  and  n o t  know who i s  r e a l l y  " in  
c h a r g e . "

3.  I f ,  on t h e  o t h e r  hand,  s t a f f  members ta ke  t u r n s  t e a c h in g  
the  combined c o u r s e ,  those  not  t e a c h i n g  a p a r t i c u l a r  day 
tend  to  lo s e  touch w i th  the  p ro g re s s  of  th e  c l a s s .

4 .  L i k e w i s e ,  i n s t r u c t o r s  o f  a com bined  c o u r s e  may f i n d  
th emselves  out  of  t h e i r  depth  i n  an u n f a m i l i a r  f i e l d .  To 
a v o i d  t h i s ,  an i n s t r u c t o r  may s t i c k  c l o s e l y  t o  one f i e l d ,  
g i v i n g  o n l y  m i n i m a l  a t t e n t i o n  t o  t h e  o t h e r .  T h u s ,  
A m e r ic a n  s t u d i e s  may t u r n  out t o  be m os t ly  l i t e r a t u r e  or  
m os t ly  h i s t o r y ,  d e p e n d i n g  upon t h e  b a c k g r o u n d  o f  e a c h  
i n s t r u c t o r .

5.  S t a f f  d i f f e r e n c e s  a r e  th row n  i n t o  even s h a rp e r  focus  by 
the  r e q u i re m e n t s  of  d e s ig n in g  a combined c o u r s e .

6 .  The  n e c e s s i t y  od a r p i v i n g  a t  a new c o u r s e  s t r u c t u r e  
i n e v i t a b l y  b l u r s  t h e  i d e n t i t y  o f  e a c h  d i s c i p l i n e  a n d  
a l t e r s  i t s  s t r u c t u r a l  i n t e g r i t y .

7 .  U l l e s s  a new i n t e r d i s c i p l i n a r y  d e p a r t m e n t  or  school  i s  
c r e a t e d ,  the prob lem o f  who "owns"  t h e  new c o u r s e s  may 
provoke r i v a l r y  among d epar tm en t s .

8 .  G r a d i n g  a combined course  p r e s e n t s  some problems .  Should 
each component be graded  s e p a r a t e l y ,  o r  s h o u l d  t h e r e  be 
o n e  m a r k  f o r  t h e  com bined  c o u r s e ?  S i m i l a r l y ,  s h o u l d  
course  c r e d i t s  be d iv i d e d  among the  o r i g i n a l  d e p a r t m e n t s  
o r  m a i n t a i n e d  a s  a n  e n t i t y  i n  some i n t e r d i s c i p l i n a r y  
ca tegory?

9.  The c o n t e n t  o f  t h e  c o u r s e  may n o t  be o b v i o u s  from i t s  
t i t l e ,  c r e a t i n g  some d i f f i c u l t i e s  f o r  s t u d e n t s  who 
t r a n s f e r  or  app ly  f o r  g rad u a te  s ch o o l .

10.  The  f a c u l t y  r e w a r d  s t r u c t u r e  u s u a l l y  r e v o l v e s  a r o u n d  
s p e c i a l i z e d  r e s e a r c h  a n d  s c h o l a r s h i p .  T e a c h i n g  
i n t e r d i s c i p l i n a r y  c o u r s e s  may d e t r a c t  f rom  t h i s  ( p p .  
220- 221) .

R e g a rd l e s s  of  which approach one t a k e s  t o  th e  development of a core 

c u r r i c u lu m ,  t h r e e  c r u c i a l  i n g r e d i e n t s  need t o  be p r e s e n t  i f  t h e  p rogram  

i s  s u c c e s s f u l .  The f i r s t  i s  a " s h a r e d  v i s i o n . "  Boyer (1980) w r i t e s
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t h a t  f o r  350 y e a r s ,  e d u c a t i o n  i n  A m e r ic a  was d r i v e n  by a v i s i o n  o f  

coh e re n ce .

E v e ry  c u r r i c u l u m  t h a t  p r e v a i l e d  from th e  founding  of  Harvard 
i n  1636 u n t i l  the  R e v o l u t i o n  was b a s e d  upon t h e  v i s i o n  of  a 
s h a r e d  s o c i a l  s t r u c t u r e ,  a common v ie w  a s  t o  how a l l  young 
minds should  be t r a i n e d ,  and the  common b e l i e f  i n  God a n d  t h e  
a f t e r l i f e ,  t h e  c h u r c h ,  and t h e  r i g h t s  and wrongs t h a t  should 
govern  l i f e .  The v a l u e s  o f  com m uni ty ,  t h e  c h u r c h ,  a n d  t h e  
e d u c a t i o n a l  e n t e r p r i s e  were com ple te ly  i n t e r l o c k e d  (p .  27 7 ) .

The move t o  t h e  f r e e  e l e c t i v e  system was a l s o  r o o t e d  in  a w i d e l y  s h a r e d

v i s i o n ,  a b e l i e f  in  our r i g h t  t o  be independen t  and un ique .  But ge n e ra l

e d u c a t i o n  f a i l e d  l a r g e l y  because  the  commonali ty of  s e l f  t r i u m p h e d  o v e r

t h e  c o m m o n a l i t y  o f  s u b s t a n c e .  R a d i c a l  i n d i v i d u a l i s m  o f f e r e d  a more

powerfu l  and a c c u r a t e  image of t ime.

T o d a y ,  Boyer b e l i e v e s ,  th e  only  t h i n g  we seem to  have i n  common i s

ou r  d i f f e r e n c e s .  "There i s  no w i d e l y  s h a r e d  v i s i o n ,  a n d  t h e r e  i s  no

a g r e e m e n t  a b o u t  w h a t  i t  means  t o  be an  e d u c a t e d  p e r s o n .  On many

campuses r e q u i r e d  c o u r s e s  have been dropped,  and t h e  o n e s  w h ich  r e m a i n

r e v e a l  a s t a g g e r i n g  inc ohe rence  of  p u rpose"  (p .  278).

While Boyer a rg u e s  f o r  a common c o re  o f  l e a r n i n g ,  he a l s o  a r g u e s

t h a t

d i v e r s i t y  i n  e d u c a t i o n  i s  a b s o l u t e l y  c r u c i a l .  . . .However, in  
e d u c a t i o n ,  a s  i n  l i f e  i t s e l f ,  we must f i n d  ways to  a f f i r m  b o th  
o u r  i n d e p e n d e n c e  a n d  o u r  i n t e r d e p e n d e n c e ,  and  t o  a c h i e v e  a 
f u s i o n  o f  t h e s e  two e s s e n t i a l  g o a l s  ev .e rv<. . ina t i t u t i on ,must  
hav.e,■a,.,c l e a r l.v.,..th.qughf.,,PU,t..,,purpp,a&..Qj;,-,.its. a w n . (E m phas i s  
m i n e . )  I n d e e d ,  I  s u s p e c t  t h a t  i n  t h e  days  a h e a d ,  h i g h e r  
e d u c a t i o n ' s  g r e a t e s t  c h a l l e n g e  m ay  n o t  b e  b u d g e t s ,  
e n r o l l m e n t s ,  o r  l e a k i n g  r o o f s ,  but  t h e  shaping of  e d u c a t i o n a l  
g o a l s  t h a t  go beyond  t h e  i n t e r e s t  o f  i n d i v i d u a l s — i s o l a t e d  
s t u d e n t s .  And I  s u s p e c t  t h a t  i f  such t r a n s c e n d e n t  g o a l s  a r e  
n o t  i d e n t i f i e d ,  our  campuses i n c r e a s i n g l y  w i l l  become academ ic  
s u p e r m a r k e t s — p l a c e s  where s t u d e n t s  come i n ,  shop a round ,  and 
leave  a t  Commencement t ime w i th  few q u e s t i o n s  asked  abou t  what  
i t  m eans  t o  h ave  a b a l a n c e d  i n t e l l e c t u a l  d i e t .  We w i l l  t r a i n  
i n d i v i d u a l s ,  r a t h e r  than  educa te  p e o p l e ,  and  we w i l l  com pete  
i n c r e a s i n g l y  w i t h  n a r r o w l y  f o c u s e d ,  i n d u s t r y - s p o n s o r e d  
i n s t i t u t i o n s  (pp .  278-279) .
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T r a v i s  (1978)  w r i t e s  t h a t  w h i l e  co re  cu r r icu lum  models may d ive rge  

a s  t o  m e a n s ,  t h e y  s h a r e  a common v i s i o n  o f  g e n e r a l  e d u c a t i o n  a s  an  

i n t e n d e d ,  r a t h e r  t h a n  a n  a n a r c h i c a l  e n t i t y .  Boyer and Kaplan (1977) 

w r i t e :

No s i n g l e  c o u r s e  of  s tudy  w i l l  succeed w h i le  a l l  o t h e r s  f a i l .
But t o  r e j e c t  a r i g i d  sequence does n o t  mean t h a t  a g r a b  bag 
o f  e l e c t i v e s  i s  t h e  a n s w e r ,  t h a t  any academic sequence i s  as  
good as  any o t h e r .  Genera l  e d u c a t io n  t h a t  f o c u s e s  on what  i s  
s h a r e d  w i l l  n o t  be a c h i e v e d  by a c c i d e n t .  To weave  such  a 
program i n t o  t h e  f a b r i c  o f  t h e  c o l l e g e ,  p r i o r i t i e s  m us t  be 
f i x e d  and academic  g u id e p o s t s  s e t  i n  p lace  (p .  438 ) .

Lockwood (1978) a rg u e s  t h e  i m p o r t a n c e  of  a s h a r e d  v i s i o n  i n  t h e

fo l lo w in g  way:

R a t h e r  t h a n  r e f l e c t i n g  a w i d e l y  s h a re d  c o n v i c t i o n  about  the  
p roper  c o n t e n t s  and g o a l s  o f  l i b e r a l  l e a r n i n g ,  t h e  movement 
b a c k  t o  g e n e r a l  e d u c a t i o n  may be a d e f e n s i v e  r e a c t i o n  to  
p u b l i c  c r i t i c i s m s  and the  a c a d e m i e s '  own u n c e r t a n t i e s .  The 
im a g e  o f  a n  u n e a s y  c o n s c i e n c e  d e f e n d i n g  i t s e l f  may seem 
u n f a i r ,  but  i t  i s  p robab ly  a c c u r a t e .  The d e s i r e  to  s t r e n g t h e n  
t h e  l i b e r a l  a r t s  i s  a n  e s s e n t i a l  p r e o c c u p a t io n  of  e d u c a to r s .  
H owever ,  i n  the..ahfte pca , .o f . .shared ..aa aumpt i o n s  (emphasis  mine) 
a b o u t  w h a t  i s  i m p o r t a n t ,  c u r r i c u l a r  r e f o r m  w i l l  r e s u l t  in  
l i t t l e  more t h a n  t i n k e r i n g  o r  i t  w i l l  d e g e n e r a t e  i n t o  a 
p r o c e s s  o f  a c a d e m i c  l o g - r o l l i n g ,  w ith  each d i s c i p l i n e  guided  
more by the d e s i r e  t o  m a i n t a i n  o r  i n c r e a s e  e n r o l l m e n t s  th a n  by 
any e d u c a t i o n a l  i d e a l .  The r e s u l t i n g  c u r r i c u l u m ' s  only  v i r t u e  
may be t h a t  i t  r e p r e s e n t s  t h e  l o w e s t  common d e n o m i n a t o r  
p o l i t i c a l l y  (p .  2 ) .

Hartman (1977) d e c l a r e s  t h a t  "a core  cu r r ic u lum  r e i n f o r c e s  th e  need 

f o r  a l l  a s p e c t s  o f  t h e  i n s t i t u t i o n  t o  work  t o g e t h e r  t o w a r d  common 

purposes  and g o a l s "  (p .  8 ) .

The s e c o n d  c r u c i a l  i n g r e d i e n t  f o r  a s u c c e s s f u l  c o r e  cu r r ic u lum  

program i s  " sh a re d  v a l u e s . "  Shulman (1979) b e l i e v e s  t h a t  a s  a c o r r e l a t e  

t o  t h e  q u e s t i o n  o f  s h a r e d  v i s i o n  o r  i n s t i t u t i o n a l  m i s s io n ,  ed u c a to r s  

" a l s o  have to  c o n s i d e r  whether  proposed changes a r e  com pa t ib le  w i t h  t h e  

campus t r a d i t i o n s  and v a l u e s "  (p.  4 ) .  Boyer (1982) i s  convinced t h a t  a 

s tudy  of the p e r s o n a l  and s o c i a l  s i g n i f i c a n c e  of  s ha red  v a l u e s  o u g h t  t o
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be t h e  v e r y  c a p s t o n e  t o  common l e a r n i n g .  I n  t h e  n o r m a l  g e n e r a l  

e d u c a t i o n  p r o g r a m ,  t h e  s t u d e n t s  examine th e  d i s t i n c t i o n s  made between 

b e l i e f s  and  " f a c t s , "  a n d  how v a l u e s  a r e  f o r m e d ,  t r a n s m i t t e d ,  a n d  

r e v i s e d .  They s h o u l d  a l s o  exam ine  t h e  v a l u e s  c u r r e n t l y  he ld  in  our 

s o c i e t y ,  look ing  a t  th e  ways our  v a l u e s  a r e  s o c i a l l y  e n f o r c e d ,  and  how 

d i f f e r e n t  s o c i e t i e s  r e a c t  to  unpopu la r  b e l i e f s .  I t  i s  h i s  b e l i e f  t h a t  

g e n e r a l  e d u c a t io n  should  i n t r o d u c e  a l l  s t u d e n t s  t o  t h e  p o w e r f u l  r o l e  

p o l i t i c a l  i d e o l o g i e s ,  and p a r t i c u l a r l y  r e l i g i o n ,  have played i n  shaping 

the  c o n v i c t i o n s  of  i n d i v i d u a l s  and s o c i e t i e s  th roughou t  h i s t o r y .

B o y e r  a r g u e s  t h a t  e a c h  s t u d e n t  s h o u l d  l e a r n  t o  i d e n t i f y  t h e  

p r e m i s e s  i n h e r e n t  i n  h i s  o r  h e r  own b e l i e f s ,  l e a r n  how t o  make 

r e s p o n s i b l e  d e c i s i o n s ,  and engage i n  f r a n k  and s e a r c h in g  d i s c u s s i o n  of 

t h e  c r u c i a l ,  e t h i c a l  a n d  m o r a l  c h o i c e s  t h a t  c o n f r o n t  c o n t e m p o r a r y  

s o c i e t y .  In  e a c h  of  our  shared  e x p e r i e n c e s ,  moral  and e t h i c a l  cho ices  

must be made. The s tu d e n t  should be l e d  t o  g r a p p l e  w i t h  t h e  f o l l o w i n g  

q u e s t i o n s :  How can messages  be conveyed h o n e s t l y  and e f f e c t i v e l y ?  How

can i n s t i t u t i o n s  se rve  the  needs of both  the  i n d i v i d u a l  and  t h e  g ro u p ?  

On what  b a s i s  i s  a v o c a t i o n  s e l e c t e d  o r  r e j e c t e d ?  Where should the  l i n e  

be drawn between c o n s e r v a t i o n  and e x p l o i t a t i o n  of  n a t u r a l  r e s o u r c e s ?  A 

common l e a r n i n g  c u r r i c u l u m  must  n o t  s i d e - s t e p  t h e  e t h i c a l  and moral 

i s s u e s .

I n  h i s  e s s a y ,  "A C a l l  f o r  Common L e a r n i n g "  (1982) ,  Boyer argues

t h a t  a l l  s t u d e n t s  shou ld  e x p lo re  v a l u e s  and b e l i e f s .

E d u c a t i o n ,  by  i t s  v e r y  n a t u r e ,  i s  v a l u e  l a d e n .  Any 
i n s t i t u t i o n  c o m m i t t e d  t o  e n q u i r y  i n t o  t h e  human e x p e r i e n c e  
m us t  i n e v i t a b l y  c o n f r o n t  q u e s t i o n s  of  pu rpose .  The r e f u s a l  to  
f a c e  t h o s e  i s s u e s  o p e n l y  and d i r e c t l y  i s ,  i t s e l f ,  a m o ra l  
d e c i s i o n  w i t h  f a r  r e a c h i n g  i m p l i c a t i o n s .  . . . e d u c a t i o n ' s  
primary m i s s i o n  i s  to  deve lop  w i t h i n  each s tu d e n t  the c a p a c i t y  
t o  judge  w i s e l y  in  m a t t e r s  of  l i f e  and conduct  (pp.  9 -1 0 ) .
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Boyer  a r g u e s  t h a t  h i s  c a l l  f o r  common l e a r n i n g  i s  not  meant to

su g g es t  a program of i n d o c t r i n a t i o n ,  n o r  a p r e s c r i p t i o n  f o r  a r i g i d  code

o f  conduct  f o r  a l l  s t u d e n t s .  C o l l eg es  shou ld  seek  r a t h e r  to

c r e a t e  a c l im a t e  i n  which th e  v a l u e s  of th e  i n d i v i d u a l  and t h e  
e t h i c a l  a n d  m o r a l  c h o i c e s  c o n f r o n t i n g  s o c i e t y  c a n  be 
t h o u g h t f u l l y  e x a m i n e d .  The a im i s  n o t  o n l y  t o  p r e p a r e  t h e  
young  f o r  p r o d u c t i v e  c a r e e r s ,  bu t  t o  e n a b le  them t o  l i v e  l i v e s  
of  d i g n i t y  and purposes  n o t  o n l y  t o  g e n e r a t e  new k n o w le d g e ,  
b u t  t o  c h a n n e l  t h a t  k now ledge  t o  humane en d s ;  n o t  mere ly  to  
i n c r e a s e  p a r t i c i p a t i o n  a t  t h e  p o l l s ,  b u t  t o  h e l p  s h a p e  a 
c i t i z e n r y  t h a t  can weigh d e c i s i o n s  w i s e l y  and more e f f e c t i v e l y  
promote the  p u b l i c  good (pp .  1 0 -1 1 ) .

T he  t h i r d  c r u c i a l  i n g r e d i e n t  i n  a s u c c e s s f u l  c o r e  c u r r i c u l u m  

program i s  " sha red  e x p e r i e n c e s . "  Boyer (1982b) w r i t e s  t h a t  o r g a n i z i n g  

t h e  c u r r i c u l u m  around sha red  e x p e r i e n c e s  i s  an im p o r ta n t  way of  h e l p in g  

s tu d e n t s  u n d e r s t a n d  t h a t  they  a r e  members of the  human com m uni ty .  The 

p r e s e n t  g e n e r a t i o n  has  grown up i n  a f r a c t u r e d ,  a to m iz e d ,  wor ld i n  which 

the  c a l l  f o r  i n d i v i d u a l  g r a t i f i c a t i o n  i s  l o u d  a n d  c l e a r  w h i l e  s o c i a l  

c la im s  a r e  ex t remely  weak.

S t u d e n t s  a r e  h i g h l y  i n d i v i d u a l i s t i c ,  g e a r e d  toward  t r a i n i n g  f o r  

j o b s ,  o p t i m i s t i c  about  t h e i r  own f u t u r e s  which i n c l u d e  good j o b s ,  money, 

and  t h i n g s ,  b u t  t h e y  a r e  p e s s i m i s t i c  about  t h e  f u t u r e  of  t h e i r  w or ld .  

As a r e s u l t ,  they  a r e  more committed t o  t h e i r  own p e r s o n a l  f u t u r e s  t h a n  

t o  t h e  f u t u r e  we f a c e  t o g e t h e r .  Boyer i s  convinced  t h a t ,  a s  a g lo b a l  

s o c i e t y ,  we cannot  a f f o r d  a g e n e r a t i o n  of  s t u d e n t s  t h a t  f a i l s  to  s ee  o r  

c a r e  a b o u t  c o n n e c t io n s ,  abou t  r e l a t i o n s h i p s ,  abou t  t h e  c o n d i t i o n  of  our 

s h r i n k i n g  w or ld .  The m i s s io n  of  g e n e r a l  e d u c a t i o n  i s  t o  l e a d  s t u d e n t s  

i n t o  an u n d e r s t a n d i n g  t h a t  they a r e  not  only  autonomous i n d i v i d u a l s ,  but 

a r e  a l s o  members of  a human communi ty  t o  w h ich  t h e y  a r e  a c c o u n t a b l e .  

" In  c a l l i n g  f o r  a r e a f f i r m a t i o n  of  g e n e r a l  e d u c a t i o n ,  th e  aim i s  t o  h e lp  

r e s t o r e  t h e  b a l a n c e .  By f o c u s i n g  on  t h o s e  e x p e r i e n c e s  t h a t  k n i t
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i s o l a t e d  i n d i v i d u a l s  i n t o  a com m uni ty ,  g e n e r a l  e d u c a t i o n  can  h ave  a 

purpose  of  i t s  own" (p .  582 ) .

A rd en  (197 9)  a r g u e s  t h a t  a s e t  of  e x p e r i e n c e s  somewhat in  common 

does not  n e c e s s a r i l y  mean a s p e c i f i c  s e t  of  courses  t h a t  everyone has to  

t a k e .  There  a r e  a l l  manner of  " e x p e r i e n c e s  i n  common," and some of them 

may be more v i t a l  than  m ere ly  t a k i n g  the  same c o u r s e s .  "The core cannot  

s t a n d  a l o n e  in  s p l e n d i d  i s o l a t i o n ;  r a t h e r ,  i t  must be r e i n f o r c e d  by the 

o t h e r  components of  t h e  t o t a l  c u r r i c u l u m "  ( p .  1 4 8 ) .  A program t h a t  

s i m p l y  i n c l u d e s  a few c o u r s e s  i n  f i e l d s  such as  h i s t o r y  and l i t e r a t u r e  

w i l l  n e i t h e r  l i b e r a l i z e  t h e  c u r r i c u l u m  n o r  l i b e r a t e  t h e  s t u d e n t  

s u f f i c i e n t l y  to  make much of a d i f f e r e n c e  i n  our  w or ld .

Boyer (1982a,  1982b) i s  more s p e c i f i c  t h a n  most  o t h e r  w r i t e r s  i n  

d e s c r i b i n g  t h e  k i n d s  o f  e x p e r i e n c e s  s t u d e n t s  s h o u l d  have in  common. 

These " e x p e r i e n c e s  in  common" should  in c lu d e  th e  f o l l o w i n g :  t h e  s h a r e d

u s e  of  s y m b o l s ,  s h a r e d  m e m b e r s h ip  i n  g r o u p s  and i n s t i t u t i o n s ,  shared 

p roduc ing  and consuming,  a s h a r e d  r e l a t i o n s h i p  w i t h  n a t u r e ,  a s h a r e d  

sense  of t im e ,  and s h a red  v a l u e s  and b e l i e f s .

While not  be ing  t h i s  s p e c i f i c  i n  i d e n t i f y i n g  e x p e r i e n c e s  s t u d e n t s  

s h o u l d  h a v e  i n  common, t h e r e  i s  a r e c o g n i t i o n  in  th e  l i t e r a t u r e  in the 

importance  of shared  e x p e r i e n c e  (C a d w a l l a d e r , 1982; Reeves,  1980 ;  G a f f ,  

1979; Hartman,  1977; Mohrman, 1977; and P a t t e r s o n ,  1981) .

P r o p o n e n t s  of  c o r e  c u r r i c u l u m  p ro g ra m s  p o i n t  o u t  a n u m b e r  o f  

a d v a n t a g e s  t h a t  a c c r u e  f rom t h e  d e v e l o p m e n t  and  o p e r a t i o n  of  t h i s  

app ro ac h  t o  l i b e r a l  e d u c a t i o n .  Conrad  ( 1 9 7 8 )  b e l i e v e s  t h a t  a c o re  

p ro g ra m  may i n c r e a s e  t h e  l i k e l i h o o d  t h a t  s t u d e n t s  w i l l  have a u n i f i e d  

u n d e r g r a d u a t e  e x p e r i e n c e  t h a t  i s  e x p l i c i t l y  b a s e d  upon t h e  s h a r e d  

c o n c e p t i o n s  of  the  pu rposes  of  g e n e r a l  e d u c a t i o n .  This  s t r e n g t h e n s  the
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e d u c a t i o n a l  program of the  c o l l e g e  n o t  o n ly  by improving the  e d u c a t i o n a l  

ex p e r i e n c e  of c u r r e n t  s t u d e n t s ,  bu t  i t  a l s o  makes t h e  c u r r i c u l a r  program 

and m i s s io n  of  the  c o l l e g e  e a s i e r  t o  i n t e r p r e t  to  p r o s p e c t i v e  s t u d e n t s .  

He a l s o  b e l i e v e s  t h a t  t h e  e s t a b l i s h m e n t  of  c o r e  c u r r i c u l a  t o  se rve  

p r e f e r r e d  g o a l s  w i l l  h e l p  i n s t i t u t i o n s  deve lop c l e a r  c r i t e r i a  by w h ich  

t o  e v a l u a t e  p ro g ra m s  a n d  s t u d e n t  p e r f o r m a n c e .  In  a time when v o ic e s  

everywhere a r e  c a l l i n g  f o r  academic  " a c c o u n t a b i l i t y , "  co re  c u r r i c u l a  can 

p r o v i d e  i n s t i t u t i o n s  w i t h  b o t h  t h e  s u b s t a n c e  and method of  r e sponse .  

Vars (1982) d e s c r i b e s  a number of  a d v a n ta g e s  of a co re  c u r r i c u l u m  w hich  

i s  based d i r e c t l y  on s tu d e n t  n eed s ,  p rob lem s ,  and co n ce rn s ,  and in v o lv e s  

s t u d e n t s  d i r e c t l y  i n  d e s i g n i n g ,  c a r r y i n g  o u t ,  a n d  e v a l u a t i n g  t h e i r  

l e a r n i n g  e x p e r i e n c e s .

1.  S t u d e n t  m o t i v a t i o n  i s  e n h a n c e d ,  s i n c e  they  have d i r e c t  inpu t  
i n t o  the  c o n t e n t ,  s t r u c t u r e ,  me thodology ,  and  e v a l u a t i o n  of  t h e  
e d u c a t i o n a l  e x p e r i e n c e .  What t h e y  l e a r n  i s  more  l i k e l y  to  
r e s u l t  i n  a c t u a l  changes i n  b e h a v i o r .

2.  S t u d e n t s  l e a r n  i n t e g r a t i v e  t h i n k i n g  by d o i n g  i t  u n d e r  t h e  
guidance  of  an a d u l t  who i s  a l s o  g r a p p l i n g  w i t h  c o n c e p t s  and  
s k i l l s  o u t s i d e  h i s  o r  h e r  o r i g i n a l  f i e l d  o f  e x p e r t i s e .  
Modeling i s  supplemen ted  w i th  f i r s t  hand e x p e r i e n c e .

3.  S t u d e n t s  l e a r n  how t h e  v a r i o u s  d i s c i p l i n e s  c o n t r i b u t e  to  the  
s o l u t i o n  of  r e a l  human problems and t h e r e f o r e  have more r e s p e c t  
f o r  t h e  t r a d i t i o n a l  f i e l d s  o f  s t u d y .  This  c a r r i e s  over  i n t o  
t h e i r  s tudy  of  o t h e r  c o u r s e s ,  i n c l u d i n g  those  i n  t h e i r  ma jo r .

4 .  The i n s t r u c t o r  i s  c h a l l e n g e d  t o  grow in  b r e a d t h  of s c h o l a r s h i p  
a s  w e l l  a s  d e p t h  i n  t h e  s k i l l s  o f  g r o u p  w o r k  a n d  p r o b l e m  
s o lv in g  (p .  223-224) .

A n u m b e r  o f  v o i c e s  h a v e  b e e n  r a i s e d  " i n  o p p o s i t i o n  t o  c o r e  

c u r r i c u l u m , "  to  use the t i t l e  of  a book by H a l l  and Kevles ( 1 9 8 2 ) .  The 

book i s  a c o l l e c t i o n  of  e s s a y s  on th e  e d u c a t i o n a l  o b j e c t i v e s  of  gene ra l  

e d u c a t io n  which,  a s  the  t i t l e  s u g g e s t s ,  a r e  v e r y  c r i t i c a l  o f  t h e  c o r e  

p ro g ram  movement.  Kaplan (1982) c e n s u r e s  t h e  Harvard  program, a rgu ing  

t h a t  one can oppose the core c u r r i c u lu m  w h i le  s t i l l  f a v o r i n g  c o h e r e n c e  

i n  e d u c a t i o n .  He w arns  a g a i n s t  t h e  "dangerous  r e a c t i o n a r y  t e n d e n c i e s "
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t h a t  seem to  u n d e r l i e  many i m i t a t i o n s  of  t h a t  c o r e .  S h e r i d a n  ( 1 9 8 3 )  

p e r c e i v e s  t h a t  c u r r i c u l a r  s t r u c t u r e s  i n  most American c o l l e g e s ,  because 

they  a r e  the r e s u l t  of  p o l i t i c a l  compromises over  r e q u i r e d  c o u r s e s ,  a r e  

o n e - d i m e n s i o n a l  s t r u c t u r e s  and  t h e r e f o r e  f a i l  t o  a c c o m p l i s h  t h e i r  

presumed m u l t i - d i m e n s i o n a l  and s u b t l e  aims .

Conrad  (1 9 7 8 )  b e l i e v e s  t h a t  t h e  most p e rv a s iv e  c r i t i c i s m  of co re  

programs comes from proponents  of the  " i n d i v i d u a l i z a t i o n "  o f  l e a r n i n g .  

The v e r y  i d e a  of  a common core  cu r r ic u lu m  i s  anathema to  t h i s  group of 

r e f o r m e r s .  He b e l i e v e s  t h a t  the  most t e l l i n g  c r i t i c i s m  of core programs 

i s  t h a t  t h e y  do n o t  a l w a y s  r e p r e s e n t  new ways of  i n t e g r a t i n g  g e n e ra l  

e d u c a t i o n .  I t  i s  t r u e  e s p e c i a l l y  o f  t h o s e  p ro g ra m s  w h ich  employ an 

e c l e c t i c  approach  to  i n t e g r a t i o n  t h a t  they  seem only  to  c l o t h e  the  same 

o ld  cu r r ic u lu m  i n  more p r e s c r i p t i v e  r e q u i r e m e n t s  and f low ery  p rose  which 

s e r v e s  t o  d i s g u i s e  t h e  a b s e n c e  of  any new i n t e g r a t i n g  p r i n c i p l e  or 

p r i n c i p l e s .  I n  a d d i t i o n  t o  t h i s ,  many r e f o r m e r s  v o i c e  e x t r a v a g a n t  

c l a i m s  w hich  may s e rv e  only  to  h e i g h t e n  e x p e c t a t i o n s  concern ing  c u r r e n t  

e f f o r t s  a t  re fo rm  t h a t  a r e  very  u n r e a l i s t i c  g iven  the  r e c e n t  h i s t o r y  of  

f a i l u r e  to  p rov ide  common l e a r n i n g  e x p e r i e n c e s .

Vars (1982 ) ,  w h i le  s t r o n g l y  f a v o r i n g  core c u r r ic u lu m  programs,  a l s o  

p o i n t s  out  c a r e f u l l y  t h e i r  l i m i t a t i o n s .

1. Core  r e q u i r e s  h i g h l y  d e d i c a t e d  s t a f f  members who a r e  b road ly  
c u l t u r e d  a n d  s k i l l e d  i n  b o t h  g r o u p  a n d  i n d i v i d u a l  
p r o b l e m - s o l v i n g  p r o c e s s e s .  Such s t a f f  members a r e  r a r e ,  
a l th o u g h  they  can be
t r a i n e d  i f  b o t h  s t a f f  members and t h e  i n s t i t u t i o n  a r e  w i l l i n g  
t o  make the  in v e s tm en t .

2.  I f  t h e  co re  c l a s s  i s  gu ided  by a f a c u l t y  team, a l l  t h e  problems 
a s s o c i a t e d  w i th  p lann ing  c o r r e l a t e d  and  combined  c o u r s e s  a r e  
p r e s e n t ,  s u c h  a s  p h i l o s o p h i c a l  d i f f e r e n c e s  and  e x o r b i t a n t  
demands f o r  p la n n in g  t ime .

3.  I f  e a c h  c o r e  c l a s s  i s  g u i d e d  by one s t a f f  member, t h e r e  a r e  
g r e a t  demands on t h a t  p e r s o n  f o r  m o b i l i z i n g  r e s o u r c e s  a n d  
p l a n n i n g  e x p e r i e n c e s  o u t s i d e  h i s  o r  h e r  f i e l d  of  e x p e r t i s e .  
This can be an u n s e t t l i n g  e x p e r i e n c e  f o r  th e  i n s t r u c t o r  and may



53

l e a d  t o  e r r o r s  o f  f a c t  a n d  ju d g m e n t  by b o t h  s t u d e n t s  and  
i n s t r u c t o r .

4 .  H o u s i n g  t h e  co re  program on campus and p ro v id in g  a d e q u a te  s t a f f  
rew ards  a r e  even more d i f f i c u l t  t h a t  w i th  combined c o u r s e s .

5.  G r a d u a t e  s c h o o l s  may be u n w i l l i n g  t o  ac c e p t  c r e d i t s  ea rned  i n  
co re  a s  the  b a s i s  f o r  advanced work in  any of t h e  d i s c i p l i n e s .  
No two c o r e  c l a s s e s  a r e  l i k e l y  t o  have i d e n t i c a l  e x p e r i e n c e s ,  
so i t  i s  d i f f i c u l t  t o  use them as  a b a s i s  f o r  f u r t h e r  w ork  i n  
e i t h e r  g e n e ra l  e d u c a t io n  o r  the  ma jo r .

6 .  I n  u n s t r u c t u r e d  c o r e ,  t h e  f a c u l t y  h ave  r e l i n q u i s h e d  c o n t r o l  
o v e r  t h e  s c o p e  and  s e q u e n c e  of  t h a t  a s p e c t  of  t h e  p r o g r a m .  
T h i s  may r e s u l t  i n  g a p s  i n  s t u d e n t s '  g e n e r a l  e d u c a t i o n  (p .  
224) .

In summary, t h i s  s e c t i o n  of  th e  rev iew of l i t e r a t u r e  was begun w i th  

a d i s c u s s i o n  of  the t e rm ino logy  of the  debate  over  co re  c u r r i c u l a .  This  

was f o l l o w e d  by a d i s c u s s i o n  of  d i f f e r e n t  approaches  to  co re  programs: 

a s e t  of  cou rses  b a s e d  on d i s t i n c t i v e  ways of  t h i n k i n g  ( t h e  H a r v a r d  

a p p r o a c h  i s  t h e  mos t  f a m o u s ) ;  a s e t  of competenc ies  based on l e a r n i n g  

outcomes ;  and a s e t  of i n t e r d i s c i p l i n a r y  co u r se s  t a k en  by a l l  s t u d e n t s .  

Next we looked  a t  th e  c r u c i a l  i n g r e d i e n t s  of  s u c c e s s f u l  c o re  programs: a 

sha red  v i s i o n ,  shared  v a l u e s ,  and sha red  e x p e r i e n c e s .  This s e c t i o n  was 

c o n c l u d e d  by n o t i n g  some of  t h e  a d v a n t a g e s  and  l i m i t a t i o n s  of  co re  

cu r r i c u lu m  programs.

The .Church-Related .  .Col lege

The f i r s t  i s s u e  we s h a l l  focus  on in  t h i s  s e c t i o n  i s  th e  meaning of  

c h u r c h - r e l a t e d n e s s  i n  r e l a t i o n s h i p  t o  i n s t i t u t i o n s  of h ig h e r  e d u c a t i o n .  

C un ingg im  ( 1 9 7 8 )  h a s  a n  e x c e l l e n t  d i s c u s s i o n  which b r in g s  c l a r i t y  to  

t h i s  c l o u d e d  i s s u e .  He b e g i n s  by a s k i n g ,  wha t  i s  i t  t h a t  makes  an  

i n s t i t u t i o n  r e a l l y  c h u r c h - r e l a t e d ?  What does th e  c o l l e g e  have t o  be or 

do in  o rd e r  t o  q u a l i t y  f o r  t h i s  d e s c r i p t i o n ?  The t e r m i n o l o g y  u s e d  i s  

i m p r e c i s e  a n d  v a g u e .  N o t e  t h e  f o l l o w i n g :  " c h u r c h - s p o n s o r e d ,  "
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" c h u r c h - r e l a t e d , "  " c h u r c h - s u p p o r t e d , " " c h u r c h - c o n n e c t e d ,  " 

" c h u r c h - a f f i l i a t e d , "  " d e n o m i n a t i o n a l , "  " c h u r c h , "  " c h u r c h - c o n t r o l l e d , "  

and " C h r i s t i a n "  (p .  17 ) .

C u n i n g g i m  t a k e s  p a i n s  t o  t r y  t o  e x p l o d e  some o f  t h e  m y ths  

s u r r o u n d i n g  t h e  m e a n i n g  o f  c h u r c h - r e l a t e d n e s s , T h e s e  m y t h s  o r  

m i s u n d e r s t a n d i n g s  a r e  of  two main t y p e s :  th o s e  t h a t  a r e  supposed marks

of  the  c h u r c h - r e l a t e d  c o l l e g e ,  h e l d  l a r g e l y  by p a r t i s a n  i n s i d e r s ,  and  

t h o s e  t h a t  a r e  m i s t a k e n  o p in io n s  about  t h e s e  i n s t i t u t i o n s ,  u s u a l l y  h e ld  

by c r i t i c a l  o u t s i d e r s .  The fo l l o w in g  a r e  i n c l u d e d  i n  h i s  d i s c u s s i o n :  

t h e  o w n e r s h i p  o f  t h e  c o l l e g e  by t h e  c h u r c h ;  h a v i n g  members  o f  t h a t  

church on i t s  board  of  t r u s t e e s ;  hav ing  c l e rg y  on the  c o l l e g e  board ;  the 

c h i e f  e x e c u t i v e  o f f i c e r  i s  a member of  th e  sponso r ing  denom ina t ion ;  a 

c h u r c h - r e l a t e d  c o l l e g e  i s  one t h a t  t a k e s  r e l i g i o n  s e r i o u s l y ;  r e q u i r e d  

c o u r s e s  i n  r e l i g i o n ;  chape l  and r e l i g i o u s  a c t i v i t i e s ;  c r e d o - c o n f o r m i t y ; 

membership a n d / o r  c r e d o - c o n f o r m i t y  of  f a c u l t y  a n d  s t a f f ;  m e m b e r s h ip  

a n d / o r  c r ed o -c o n fo rm i ty  f o r  s t u d e n t s ;  s u b s t a n t i a l  f i n a n c i a l  suppo r t  from 

the  s p o n so r in g  denom ina t ion ;  and d e f i n i n g  c h u r c h - r e l a t e d n e s s  i n  te rms of 

t h e  r u l e s  g o v e r n i n g  s t u d e n t  s o c i a l  b e h a v i o r .  These a r e  m i s t a k e n  id e a s  

h e ld  by p a r t i s a n  i n s i d e r s .  There a r e  two m is t a k e n  o p i n i o n s  h e l d  l a r g e l y  

by h i g h l y  c r i t i c a l ,  y e t  o f t e n  poor ly  informed o u t s i d e r s .  The f i r s t  i s  

t h e  i d e a  t h a t  c h u r c h - r e l a t e d n e a s  a n d  a c a d e m i c  e x c e l l e n c e  a r e  

i n c o n s i s t e n t ,  a n d  t h e  s e c o n d  t h a t  c h u r c h - r e l a t e d n e s s  i s  i n c o n s i s t e n t  

w i th  d i v e r s i t y ,  o r  w i th  academic freedom (pp .  18 -27 ) .

C u n i n g g i m  t h e n  m o v e s  t o  a d i s c u s s i o n  o f  c a t e g o r i e s  o f  

c h u r c h - r e l a t e d n e s s .  He c r i t i c i z e s  the  P a t t i l l o - M a c k e n z i e  s t u d y  ( 1 9 6 6 )  

w h ich  d i v i d e s  c h u r c h - r e l a t e d  c o l l e g e s  i n t o  t h r e e  t y p e s :  t h e  " de fender

o f  t h e  f a i t h  c o l l e g e , "  t h e  " n o n a f f i r m i n g  c o l l e g e , "  a n d  t h e  " f r e e
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C h r i s t i a n  ( o r  J e w is h )  c o l l e g e "  (p .  3 1 ) .  C. Rober t  P a c e ' s  s t u d y  f o r  t h e  

Carneg ie  Commission,  )Efiuca t i Qn.,and,<Ev,ang;el.ism, (1972) i s  a l s o  c r i t i c i z e d

f o r  t h e  same b a s i c  r e a s o n ,  namely,  th e  p e j o r a t i v e  n a t u r e  of the  l a b e l s

they  choose .  P a c e ' s  f o u r  c a t e g o r i e s  a r e  a s  f o l l o w s :

1 .  I n s t i t u t i o n s  t h a t  h a d  P r o t e s t a n t  r o o t s  b u t  a r e  no l o n g e r
P r o t e s t a n t  i n  any l e g a l  s en s e .

2.  C o l l e g e s  t h a t  remain  nomina lly  r e l a t e d  t o  P r o t e s t a n t i s m  but  a r e  
p robab ly  on t h e  ve rge  of di sengagement .

3.  C o l l e g e s  e s t a b l i s h e d  by m a j o r  P r o t e s t a n t  d e n o m i n a t i o n s  and 
which r e t a i n  a c o n n e c t io n  w i th  the  church .

4 .  C o l l e g e s  a s s o c i a t e d  w i t h  t h e  e v a n g e l i c a l ,  f u n d a m e n t a l i s t ,  and 
in t e r d e n o m i n a t i o n a l  C h r i s t i a n  churches  (p .  3 1 ) .

A f t e r  d i s c u s s i n g  t h e  w e a k n e s s e s  o f  t h e s e  two a p p r o a c h e s ,  Cuninggim

p r e s e n t s  w h a t  he  b e l i e v e s  i s  a v a l i d  m o d e l  w i t h  t h e  f o l l o w i n g

c a t e g o r i e s .

A. The Consonant Co l lege

B. The P ro c la im in g  C o l lege

C. The Embodying Co l lege  

Or i n  even s h o r t e r  form:

A. The A l ly

B. The Witness

C. The R e f l e c t i o n

The Consonant  Co l lege  i s  t h a t  i n s t i t u t i o n  t h a t  " f e e l i n g  independent  

i n  i t s  own o p e r a t i o n s ,  i s  c o m m i t t e d  t o  t h e  t r a d i t i o n  o f  i t s  r e l a t e d  

c h u r c h  and  t o  c o n s i s t e n c y  w i th  t h a t  t r a d i t i o n  i n  i t s  own b e h a v i o r .  I t s  

v a l u e s  a r e  i n  t h e  m a in  i t s  d e n o m i n a t i o n ' s  v a l u e s .  They a r e  t a k e n  

s e r i o u s l y  and  a r e  e v i d e n t  i n  t h e  l i f e  of the  c o l l e g e  and t h e  l i v e s  of 

i t s  a l u m n i / a e "  (p .  3 2 ) .

The  P r o c l a i m i n g  C o l l e g e  i s  t h a t  i n s t i t u t i o n  t h a t  " j o y o u s l y  

announces i t s  a f f i l i a t i o n  w i t h  i t s  s p o n s o r i n g  d e n o m i n a t i o n  a t  e v e r y  

a p p r o p r i a t e  o c c a s i o n .  But i t  d o e s  more  t h a n  m e r e l y  i d e n t i f y  i t s
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c o n n e c t io n ;  i n  i t s  program i t  p r a c t i c e s  what i t  p r o c l a i m s  i n  ways t h a t  

seem a p p r o v a b l e  t o  t h e  two w o r l d s  i n  w h ic h  i t  e x i s t s — e d u c a t io n  and 

r e l i g i o n "  (p .  34 ) .

The Embodying C o l l e g e  c o n s t i t u t e s  a d i s t i n c t  c a t e g o r y  from the 

o t h e r  tw o ,  b u t  i s  c l o s e r  t o  i t s  P r o c l a i m i n g  c o u s i n .  W h e r e a s  t h e  

P r o c l a i m i n g  C o l l e g e  i s  t h a t  one "whose a l l e g i a n c e  i s  to  th e  norms of  

h ig h e r  e d u c a t i o n  with  e c c l e s i a s t i c a l  o v e r t o n e s , "  t h e  Embodying C o l l e g e  

i s  t h a t  one "whose a l l e g i a n c e  i s  t o  t h e  t e n e n t s  o f  i t s  c h u rc h  w i th  

e d u c a t i o n a l  o v e r t o n e s .  I t  i s  the  m i r r o r ,  a lmost  the  embodiment,  o f  t h e  

d e n o m i n a t i o n  t o  w h ich  i t  g i v e s  f e a l t y .  . . I t  i s  t h e  r e f l e c t i o n  of  the  

c hurch ,  t r u e  in  e v e r y  m a j o r  r e s p e c t ,  s o und  i n  f a i t h  a n d  o b s e r v a n c e .  

When one  w alks  on i t s  campus, one knows immedia te ly  where he or  she i s ,  

e c c l e s i a s t i c a l l y  speak in g "  (p .  35 ) .

K i n n i s o n  ( 1 9 7 8 )  s e e s  t h e s e  t h r e e  c a t e g o r i e s  a s  a r i c h e r  

c o n c e p t u a l i z a t i o n  of the  s i t u a t i o n ,  but  b e l i e v e s  t h a t  t h e  t i t l e s  t h a t  

h a v e  b e e n  a s s i g n e d ,  w h i l e  l e s s  p e j o r a t i v e  and more u s e f u l ,  a r e  s t i l l  

s u b j e c t  t o  m i s u n d e r s t a n d in g .  The r e a s o n  may be because  the  m y t h o l o g i e s  

t h a t  were d i s m is s ed  i n  the  e a r l i e r  d i s c u s s i o n  s t i l l  l u r k  i n  t h e  r e c e s s e s  

of  our minds ,  and a l s o  because t h e r e  i s  a l i n g e r i n g  f e e l i n g  t h a t  t h o s e  

c a t e g o r i e s  may occur  as a r e s u l t  of  o t h e r  f a c t o r s  th a n  those  s p e c i f i e d .

Jones  (1978) s e e s  C u n i n g g i m ' s  c a t e g o r i e s  a s  p r o v i d i n g  p o s i t i v e  

c o n t e n t  f o r  d i a lo g u e  between church and c o l l e g e ,  and among th e  c o l l e g e s ,  

abou t  r e l a t i o n s h i p s .  She f e e l s  t h e  e a r l i e r  P a t t i l l o - M a c k e n z i e  t y p e s  

tended  t o  a l i g n  c o l l e g e  a g a i n s t  c o l l e g e  and church a g a i n s t  church .

A f t e r  d i s c u s s i n g  f o u r t e e n  d i f f e r e n t  c o l l e g e s  a s  e x a m p le s  of  t h e  

v a r i o u s  t y p e s  of c h u r c h - r e l a t e d n e s s , Cuninggim moves to  a d i s c u s s i o n  of 

the  e s s e n t i a l s  t h a t  i d e n t i f y  c h u r c h - r e l a t e d n e s s .  S i n c e  t h e r e  a r e  two
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o r g a n i z a t i o n a l  e n t i t i e s  i n v o l v e d ,  t h e  c o l l e g e  a n d  t h e  c h u r c h ,  he 

d i s c u s s e s  t h e  e s s e n t i a l s  f o r  each i n  t u r n  and t h e n ,  i n  c o n c l u s i o n ,  f o r  

both t o g e t h e r .  T h e re  a r e  f o u r  b a s i c  e s s e n t i a l s  f o r  t h e  c o l l e g e  f o r  

c h u r c h - r e l a t e d n e s s .

1. "To be c h u r c h - r e l a t e d ,  a c o l l e g e  must want to  be and aim to  be 

so r e l a t e d "  (p .  74 ) .  There must be a " c o n s c io u s  i n t e n t i o n "  on 

t h e  p a r t  o f  t h e  c o l l e g e  t o  a c h i e v e  and  m a i n t a i n  a c o n t in u in g  

r e l a t i o n s h i p  w i th  i t s  sponso r ing  denomination .

2.  "To be c h u r c h - r e l a t e d ,  a c o l l e g e  must make p ro p e r  p r o v i s i o n  f o r  

r e l i g i o n  in  a l l  i t s  d im ens ions ,  i n  a t  l e a s t  r o u g h  ha rm ony  w i t h  

t h e  v i e w s  o f  i t s  s p o n s o r i n g  denom ina t ion"  (p .  7 5 ) .  A c o l l e g e  

must p rov ide  f o r  the  p r e s e n c e  of  r e l i g i o n  i n  a l l  a p p r o p r i a t e  

ways i n  t h e  campus l i f e  i f  i t  i s  t o  b e ,  i n  t h e  b e s t  s e n s e ,  

c h u r c h - r e l a t e d .  T h i s  c a r r i e s  w i t h  i t  some i n e s c a p a b l e  

i m p l i c a t i o n s .  F i r s t ,  " the  c h u r c h - r e l a t e d  c o l l e g e  w i l l  t a ke  the  

s t u d y  o f  r e l i g i o n  s e r i o u s l y "  ( p .  7 6 ) .  S e c o n d ,  t h e  

c h u r c h - r e l a t e d  c o l l e g e  w i l l  " take  w orsh ip  s e r i o u s l y "  (p.  7 7 ) .  

The t h i r d  i m p l i c a t i o n  i s  a c o r o l l a r y  o f  t h e  o t h e r  tw o :  " t h e  

c h u r c h - r e l a t e d  c o l l e g e  mus t  t a k e  s e r i o u s l y  o t h e r  c u s to m a r y  

e x p r e s s i o n s  of  r e l i g i o n  t h a t  f i t  t h e  p u r p o s e  a n d  m o re s  of  an 

academic i n s t i t u t i o n "  (p .  7 8 ) .

3 .  "To be c h u r c h - r e l a t e d ,  a c o l l e g e  must put i t s  v a l u e s  and those  

of  i t s  church  i n t o  r e c o g n i z a b l e  o p e r a t i o n  i n  e v e r y  a s p e c t  of  

t h e  l i f e  o f  t h e  i n s t i t u t i o n ,  i n c l u d i n g  t h e  f u n c t i o n s  of  

s c h o l a r s h i p ,  t e a c h i n g ,  a n d  l e a r n i n g ,  a s  w e l l  a s  i n  p e r s o n n e l  

p r a c t i c e s  a n d  t h e  campus e t h o s "  ( p p .  7 8 -7 9 ) .  For Cuninggim, 

t h i s  i n v o lv e s  two t h i n g s .  F i r s t ,  " t h e  p r e s e n c e  o f  v a l u e s  and
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t h e i r  i n t e g r a t i o n  i n t o  t h e  no rm a l  b e h a v i o r  of  t h e  s c h o o l "  

( Ib i jd , .  ) . S e c o n d ,  " i t  m u s t  t a k e  t h e  f o l l o w - u p  s t e p  o f  

f a s h i o n i n g  a p e r s o n n e l  p o l i c y  t h a t  s u p p o r t s  t h e  c o l l e g e ' s  

commitment to  v a l u e s "  ( I h i d . ) .

1.  To be c h u r c h - r e l a t e d ,  a c o l l e g e  m us t  be a b l e  to  count  on i t s  
c h u r c h ' s  u n d e r s t a n d i n g  of  t h e  e d u c a t i o n a l  t a s k  i n  w h ich  t h e  
c o l l e g e  i s  engaged.

2 .  To be c h u r c h - r e l a t e d ,  a c o l l e g e  must r e c e i v e  t a n g i b l e  suppo r t  
from i t s  church .

3 .  To be c h u r c h - r e l a t e d ,  a c o l l e g e  must be made t o  f e e l  t h a t  the  
denomination  a l s o  g iv e s  i t  t a n g i b l e  s u p p o r t ,  when n e e d e d  and  
j u s t i f i e d  by t h e  i n s t i t u t i o n ' s  p u r s u i t  of i t s  p roper  purposes  
(pp .  81 -83) .

C u n in g g im  th e n  l i s t s  two e s s e n t i a l s  which app ly  to  both  church and 

c o l l e g e .

1.  To be c h u r c h - r e l a t e d ,  a c o l l e g e  m us t  inform and i l l u m i n e  i t s  
denom ina t ion  on a l l  m a t t e r s  t h a t  would a p p e a r  to  be r e l e v a n t  or  
u s e f u l  and must welcome be ing  informed and i l l u m i n e d  i n  r e t u r n .  
The h e a r t  of t h i s  p r o p o s i t i o n  i s  t h e  s i m p l e  e x p e c t a t i o n  t h a t  
t h e  c o l l e g e  s h o u l d  h a v e  some amount o r  k i n d  of  b e n e f i c e n t  
i n f l u e n c e  on i t s  s p o n so r in g  church and v i c e  v e r s a .

2.  To be c h u r c h - r e l a t e d ,  a c o l l e g e  must know why i t  wants  to  be so 
r e l a t e d ,  and t o  complete th e  r e c i p r o c a l  a r rangem en t ,  th e  church 
m u s t  know why i t  wants  c o nnec t ions  w i th  i t s  c o l l e g e s .  In o t h e r  
w o r d s ,  e a c h  m us t  deve lop  a r a t i o n a l e  f o r  i t s  r e l a t i o n s h i p  w i th  
the  o t h e r  (pp .  83 -84 ) .

M o s e l e y  ( 197 8)  a g r e e s  w i t h  Cuningg im  a s  f a r  a s  he  g o e s ,  bu t  

b e l i e v e s  what  has  been s t a t e d  s h o u l d  s im p ly  be v i e w e d  a s  a b a s i s  f o r  

a c t i o n .  The l a r g e r  c o n t e x t  i n  w h ich  c h u r c h  and  c o l l e g e  i n t e r a c t  i s  

changing ,  c r e a t i n g  new t a s k s  and encompassing new people w i th  n e e d s  t h e  

church and t h e  church c o l l e g e  can a d d r e s s .  A c t ion  must be based on t h a t  

changing c o n te x t  and a l s o  on the  t r e n d s  and  c o n d i t i o n s  o f  t h e  f u t u r e .  

M o se ley  b e l i e v e s  t h a t  th e  tough q u e s t i o n  i s :  "What ought  to  be the  r o l e  

and f u n c t i o n  of  the  church and the  c o l l e g e  in  the  rem ain ing  y e a r s  of the 

t w e n t i e t h  c e n t u r y "  (p.  9 9 ) .  These e s s e n t i a l s  of  c h u r c h - r e l a t e d n e s s  may 

t e l l  us  where we a r e  now, but  they  do not  n e c e s s a r i l y  t e l l  u s  w h e re  we
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should  be.  We must n o t  p r o j e c t  t h e  p r e s e n t  s t a t e  a s  t h e  r o l e  of t h e

f u t u r e ,  o r  we may miss  t h e  p o in t  and th e  o p p o r t u n i t y  f o r  a new and even

g r e a t e r  m i s s io n  and s e r v i c e ,  bo th  f o r  the  c o l l e g e  and f o r  the  church .

J o n e s  ( 197 8)  i s  i n  f u l l  a g r e e m e n t  w i t h  t h i s  p o s i t i o n .  "The

c h u r c h ' s  c o l l e g e  must engage in  a s e l f - c o n s c i o u s  s t r u g g l e  t o  d i s c o v e r

new m o d e l s  f o r  a c t i n g  o u t  C h r i s t i a n  v a l u e s  f o r  a r a p i d l y  c h a n g i n g

s o c i e t y ,  s t a r t i n g  w i t h  i t s  own s e t t i n g ,  b u t  n o t  r e s t r i c t e d  t o  i t .

C o l l e g e s  o u g h t  t o  be about  th e  b u s i n e s s  of  t h i n k i n g  about  and p lann ing

f o r  a f u t u r e  t h a t  i s  l i f e  a f f i r m i n g "  (p .  97) .

K innison  (1978) would u n d e r s c o r e  more c l e a r l y  the  r e s p o n s i b i l i t y  of

the church i n  t h i s  r e l a t i o n s h i p .

1 would have hoped such a study  as  t h i s  would be more s p e c i f i c  
i n  o u t l i n i n g  the  o b l i g a t i o n s  of  the  churches  which a r e  b l e s s e d  
w i t h  c o l l e g e s  w i t h  i n t e n t i o n s  t o  be c l e a r l y  c h u r c h - r e l a t e d .
The b e s t  o f  i n t e n t i o n s  w i l l  n o t  p r e s e r v e  th e  s t r e n g t h  and 
i n t e g r i t y  of  o u r  c o l l e g e s  i n  t h e  y e a r s  i m m e d i a t e l y  a h e a d .
C l e a r  u n d e r s t a n d i n g s  b e t w e e n  c h u r c h  a n d  c o l l e g e  w i l l  be 
e s s e n t i a l  f o r  the  w e l f a r e  of  bo th  an i n c r e a s i n g l y  s e c u l a r  and 
s t a t e - d o m i n a t e d  s o c i e t y .  S e p a r a t e l y ,  e a c h  s h a l l  s u r e l y  
p e r i s h ;  t o g e t h e r ,  t h e  c h a n c e s  f o r  s u r v i v a l  f o r  bo th  may be 
s l i g h t l y  improved (p .  94 ) .

J o h n s o n  ( 1 9 7 8 )  b e l i e v e s  t h a t  c h u r c h - r e l a t e d n e s s  i s  a two way 

s t r e e t .  " I t  i s  j u s t  a s  im p o r ta n t  f o r  the  schoo l  t o  f e e l ,  t o  respond t o ,  

and  t o  a c t  o u t  i t s  c h u r c h - r e l a t e d n e s s  a s  i t  i s  f o r  the  church to  f e e l ,  

t o  r e s p o n d  t o ,  and  t o  a c t  o u t  i t s  c o l l e g e - r e l a t e d n e s s .  Too o f t e n  

c h u r c h - r e l a t e d n e s s  i n  my own h i s t o r y  has  r e f e r r e d  t o  the  g iv i n g  of  money 

by the church and the  r e c e i v i n g  of money by the s c h o o l s "  (p .  102) .

Meyer (197 8) u r g e s  us  t o  c o n s id e r  t h e  degree  of consonance of the 

church  i n  q u e s t i o n  with  the  su r ro u n d in g  s o c i e t y .  Th is  i s  a s i g n i f i c a n t  

and  a d e t e r m i n i n g  v a r i a b l e .  He would a l s o  remind us t h a t  th e  typology 

h a s  t o  be b a s e d  on a t w o - d i m e n s i o n a l  s p a c e ,  n o t  a o n e - d i m e n s i o n a l  

continuum. "Even g r a n t i n g  t h a t  we have the  l o c a t i o n  of t h e  church along
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a continuum of d i s t i n c t i v e n e s s  t o  c o n s o n a n c e ,  e v e n  th o u g h  we h a v e  a 

c h u r c h  l o c a t e d  on  t h a t  continuum, t h e r e  i s  s t i l l  a n o t h e r  v a r i a b l e  t h a t  

i s  s i g n i f i c a n t .  A g i v e n  c h u r c h  may h a v e  i n s t i t u t i o n s  w i t h  e n t i r e l y  

d i f f e r e n t  m i s s io n s  i n  e d u c a t io n ,  and d i f f e r e n t  models  would be needed to  

r e p r e s e n t  th o s e  m i s s i o n s "  (p .  105) .

Parsonage (1978) r e p o r t e d  t h a t  of  n e a r l y  1 ,600  independen t  c o l l e g e s  

and u n i v e r s i t i e s  i n  th e  Uni ted  S t a t e s ,  more th a n  700 of  them acknowledge 

a c h u r c h  r e l a t i o n s h i p .  He b e l i e v e s  t h a t  t h i s  r e p r e s e n t s  only  about  

o n e - h a l f  of  t h e  p i c t u r e ,  b e c a u s e  t h e r e  a r e  m any  o t h e r  r e l i g i o u s  

d e n o m i n a t i o n s  and  s e c t s  w h ich  s p o n s o r ,  s u p p o r t ,  a n d  i n  o t h e r  ways 

c o n t r i b u t e  to  th e  l i f e  of  c o l l e g e s  and u n i v e r s i t i e s  w i th  which they have 

formal r e l a t i o n s h i p s .

Both c o l l e g e s  and churches  have been r e v ie w in g  and r e t h i n k i n g  t h e i r  

r e l a t i o n s h i p s  to  one a n o t h e r  t o  an  i n c r e a s i n g  d e g r e e  i n  r e c e n t  y e a r s .  

The r e a s o n s  f o r  t h i s  a r e  numerous. The broad g e n e r a l  changes which a r e  

o c c u r r i n g  w i t h i n  r e l i g i o u s  i n s t i t u t i o n s  and w i t h i n  h ig h e r  e d u c a t i o n  a r e  

one c a u s e .  Changes  i n  m i s s i o n a l  p r i m r i t i e s ,  t h e  s c a r c i t y  of  f i n a n c i a l  

r e s o u r c e s ,  s h i f t s  i n  e c c l e s i a s t i c a l  d e c i s i o n  m a k i n g ,  and  c h a n g e s  i n  

t h e o l o g i c a l  and  s o c i a l  p e r s p e c t i v e s  a r e  a l t e r i n g  t h e  n a t u r e  of the 

c h u r c h - c o l l e g e  r e l a t i o n s h i p .  Out of t h i s  r e t h i n k i n g  and rev iew  has come 

renewed commitment t o  h i g h e r  e d u c a t io n  and t h e  c h u r c h - r e l a t e d  c o l l e g e .

Based  on v i s i t s  t o  f o u r t e e n  c o l l e g e s  o f  t h i r t e e n  d i f f e r e n t  

d e n o m i n a t i o n s ,  P a r s o n a g e  d e l i n e a t e s  some c o n c l u s i o n s  a b o u t  

c h u r c h - r e l a t e d  h ig h e r  e d u c a t io n .

1.. T h e r e  i s  w i d e s p r e a d  i n t e r e s t  among ch u rch e s  i n  m a i n t a i n i n g  and 

s t r e n g t h e n i n g  r e l a t i o n s h i p s  w i t h  t h e i r  c o l l e g e s  a n d  

u n i v e r s i t i e s .



Though t h e r e  i s  a d i f f e r e n c e  of purpose or  m i s s i o n ,  most of  the  

c h u r c h - r e l a t e d  c o l l e g e s  h o ld  the  fo l l o w in g  g e n e r a l  p u r p o s e s  i n  

common: c o n c e r n  w i t h  t h e  d e v e l o p m e n t  o f  t h e  i n d i v i d u a l ' s  

m e n t a l ,  p h y s i c a l ,  a n d  s p i r i t u a l  r e s o u r c e s ;  p r o v i d i n g  

o p p o r t u n i t i e s  f o r  e x p o s u r e  t o  C h r i s t i a n  f a i t h  and t e a c h i n g s ;  

c o m m i t t e d  t o  v a l u e - c e n t e r e d  i n q u i r y ;  a f f i r m a t i o n  o f  t h e  

i m p o r t a n c e  o f  t h e  l i b e r a l  a r t s  i n  t h e  t o t a l  e d u c a t io n  of  i t s  

s t u d e n t s ;  commitment  t o  t h e  u p g r a d i n g  o r  t r a n s f o r m a t i o n  of  

s o c i e t y .

T h o u g h  t h e  r a t i o n a l e  d i f f e r s ,  m os t  of  t h e  c o l l e g e - r e l a t e d  

churches  ho ld  t h e  f o l l o w i n g  r e a s o n s  i n  common: B i b l i c a l  and  

t h e o l o g i c a l  u n d e r s t a n d i n g s  of  the  n a t u r e  and purpose  of human 

l i f e  i m p e l  t h e  c h u r c h  t o  t a k e  r e s p o n s i b i l i t y  f o r  t h e  

i n t e l l e c t u a l  and  s p i r i t u a l  l i f e  of  p e r s o n s ;  t o  p rov ide  a forum 

w i t h i n  h i g h e r  e d u c a t i o n  f o r  r e l a t i n g  f a i t h  a n d  r e a s o n ;  

p r o v i d i n g  l e a d e r s  f o r  c h u r c h  and  s o c i e t y  who have a l i b e r a l  

a r t s  e d u c a t i o n  a n d  a n  e x p o s u r e  t o  v a l u e - c e n t e r e d  i n q u i r y ;  

p r o v i d e  t h e  c h u r c h  w i t h  a means  f o r  e x p r e s s in g  i t s  p r o p h e t i c  

concern  and making i t s  p r o p h e t i c  w i t n e s s  i n  s o c i e t y  and  a way 

f o r  t h e  c h u r c h  t o  be c o n f ro n te d  and c h a l l e n g e d  d i r e c t l y  by the  

academy; p r o v id i n g  an a r e n a  f o r  an  e x p e r i m e n t a t i o n  i n  h i g h e r  

e d u c a t i o n  t h a t  i s  r e l a t i v e l y  f r e e  of  p u b l i c  c o n t r o l ;  p r e s e r v i n g  

p l u r a l i s m  and a d u a l  system of e d u c a t i o n  i n  A m er ic an  s o c i e t y ;  

and  s e r v i n g  s o c i e t y  and  p r o v i d i n g  a means  f o r  th e  church to 

se rve  p a r t i c u l a r  c o n s t i t u e n c i e s .

T h e r e  i s  s i g n i f i c a n t  a g r e e m e n t  a b o u t  w h a t  c o n s t i t u t e s  t h e  

e x t e r n a l  t h r e a t  t o  t h e  s u r v i v a l  of  c h u r c h - r e l a t e d  h i g h e r
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e d u c a t i o n ,  b u t  l e s s  a g r e e m e n t  on w h a t  c o n s t i t u t e s  i n t e r n a l  

t h r e a t s  t o  i t .

5.  Some d e n o m i n a t i o n s  a r e  e n g a g i n g  i n  f o r m u l a t i n g ,  r e v i s i n g ,  or  

r e a f f i r m i n g  t h e i r  t h e o l o g i c a l  r a t i o n a l e s  f o r  i n v o l v e m e n t  i n  

h i g h e r  e d u c a t io n .

6 .  Some d e n o m i n a t i o n s  a r e  e n c o u r a g in g  t h e i r  c o l l e g e s  t o  r e a f f i r m  

t h e i r  r e l i g i o u s ,  c u l t u r a l ,  a n d  s o c i a l  r o o t s  f rom  w h ich  t h e y  

sprang .

7.  Out o f  c o n c e r n  f o r  a v i a b l e  f u t u r e ,  a number of  denominations  

a r e  moving to  s t r a t e g i c  fu n d in g .

8.  Many d e n o m i n a t i o n s  a r e  e n g a g e d  i n  i d e n t i f y i n g  t h e  i s s u e s ,  

s t r a t e g i e s ,  a n d  t e c h n i c a l  c a p a b i l i t i e s  n e e d e d  f o r  a p u b l i c  

p o l i c y  more f a v o r a b l e  to  t h e  c h u r c h - r e l a t e d  c o l l e g e .

9.  Many d e n o m i n a t i o n s  a r e  r e v i e w i n g  o r  beg in n in g  a f r e s h  to  make 

i n d i v i d u a l  covenants  be tw ee n  t h e  m i d d l e  j u d i c a t o r i e s  and  t h e  

c o l l e g e s .

10.  D e n o m i n a t i o n s  a r e  w o r k i n g  a t  t h e  c r e a t i o n  o f  c o m p re h e n s i v e  

s t r a t e g i e s  to  g ive  form and s u b s t a n c e  t o  t h e i r  r o l e  i n  h i g h e r  

e d u c a t i o n .  T h i s  i s  m ov ing  many t o  a d e e p e n i n g  c o n c e r n  f o r  

c o o p e r a t i o n  f a r  beyond d e n o m i n a t i o n a l  b o u n d a r i e s .  But t h i s  

c a n n o t  h a p p e n  u n l e s s  a n d  u n t i l  t h e  c h u r c h e s  d e t e r m i n e  t h a t  

t h e r e  i s  a c r i t i c a l  need i n  h i g h e r  e d u c a t io n  and in  s o c i e t y  and  

t h a t  a c r i t i c a l  c o n t r i b u t i o n  can  be made th rough  c o o p e r a t i v e  

e f f o r t  (pp .  282-291) .

One of the  c e n t r a l  i s s u e s  i n  h i g h e r  e d u c a t i o n  today i s  t h e  focus  on 

c l a r i t y  of m i s s io n  ( B e n n e t t ,  1983; Bucher ,  1982; G a l l i n ,  1980; G yer tson ,  

1981 ;  H o lm es ,  1975 ;  Howe, 1979 ;  Mar ty ,  1978; Moseley,  1980; Moseley &



63

Bucher ,  1982; and Newby, 1972) .  The f i r s t  c r i t e r i o n  i n  t h e  s e l f  s t u d y  

i n  p r e p a r a t i o n  f o r  a c c r e d i t a t i o n  by N o r th  C e n t r a l  A s s o c i a t i o n  of  

C o l l eges  and U n i v e r s i t i e s  i s  focused  on the  m i s s io n  o f  t h e  i n s t i t u t i o n  

(Commission on I n s t i t u t i o n s  of  Higher Educa t ion ,  1984) .  I f  t h i s  i s  t r u e  

f o r  h i g h e r  e d u c a t i o n  i n  g e n e r a l ,  i t  i s  c r i t i c a l l y  s o  f o r  t h e  

c h u r c h - r e l a t e d  c o l l e g e .

"The M i s s i o n  o f  t h e  C h u r c h - r e l a t e d  C o l l e g e , "  an  e s s ay  by John D. 

Mose ley,  C h a n c e l l o r  o f  A u s t i n  C o l l e g e ,  Sherman ,  T e x a s ,  i s  t h e  b e s t  

a r t i c l e  I d i s c o v e r e d  i n  t h e  l i t e r a t u r e  conce rn ing  t h e  m i s s io n  of  the  

c o l l e g e .  He beg ins  by fo c u s in g  on f i v e  r e a l i t i e s  f o r  h ig h e r  e d u c a t i o n .

F i r s t ,  we n e e d  t o  r e c o g n i z e  t h e  r e a l i t y  o f  h i g h e r  e d u c a t i o n ' s  

t r a d i t i o n — a g r e a t  t r a d i t i o n  of  h igh  e x p e c t a t i o n s ,  g e n e r o u s  s u p p o r t  t o  

s o c i e t y ,  and im p re s s iv e  development over  the  y e a r s .  We can be proud of 

our t r a d i t i o n ,  bu t  t h a t  t r a d i t i o n  i s  be ing  c h a l len g e d  to d a y .

S e c o n d ,  we n e e d  t o  r e c o g n i z e  t h e  r e a l i t y  of new c o n d i t i o n s ,  new 

e d u c a t i o n a l  n e e d s ,  a n d  new s o c i e t a l  p ro b le m s  t h a t  r e q u i r e  t h e  b e s t  

c r e a t i v e  work of  h ig h e r  e d u c a t io n .  There i s  a new e d u c a t i o n a l  b a l l  game 

r e q u i r i n g  us to  u n d e r s t a n d  new r u l e s  and use new s t r a t e g i e s .

T h i r d ,  we n e e d  t o  r e c o g n i z e  t h e  r e a l i t y  o f  i n c r e a s i n g  m e d ia  

exposure  of s o c i e t a l  i n s t i t u t i o n s ,  i n c l u d i n g  h i g h e r  e d u c a t i o n .  T h i s  

exposure  shows up th e  weaknesses  i n  h i g h e r  e d u c a t io n  and demands t h a t  we 

be more a g g r e s s i v e  in  s o l v i n g  our  i n t e r n a l  problems b e f o r e  t h e y  become 

p u b l i c  i s s u e s .

A f o u r t h  r e a l i t y  i s  th e  t h r e a t  to  d i v e r s i t y  and p l u r a l i s t i c  n a t u r e  

of our h ig h e r  e d u c a t i o n a l  system. The t h r e a t  fo cu ses  on the  f r e e d o m  of  

an  i n d i v i d u a l  i n s t i t u t i o n  to  have i t s  own m is s io n ,  t o  be d i f f e r e n t ,  or  

t o  have a d i s t i n c t i v e  e d u c a t i o n a l  ph i lo so p h y ,  program, or  p r o c e s s .  This
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t h r e a t  i g n o r e s  t h e  f a c t s  t h a t  o u r  n a t i o n  i s  i n c r e a s i n g l y  m o re  

p l u r a l i s t i c ,  a n d  t h a t  s o c i e t y  needs d i v e r s e  e d u c a t i o n a l  o p p o r t u n i t i e s  

f o r  l i v i n g  i n  the t w e n t y - f i r s t  c e n t u ry .

The f i f t h  r e a l i t y  i s  th e  con fu s io n  about  i n s t i t u t i o n a l  m i s s io n ,  the  

l a c k  of  a m i s s io n  t h a t  i s  un d e r s to o d  and has  the  commitment and  s u p p o r t  

o f  a l l  g r o u p s  w i t h i n  a n d  r e l a t e d  t o  t h e  c o l l e g e .  The r o l e ,  t h e  

i n t e g r i t y ,  and th e  f u t u r e  of  the  i n s t i t u t i o n  a r e  a t  s t a k e .

T h ese  f i v e  r e a l i t i e s  shape th e  co n te x t  of the  second segment,  the  

m i s s io n  s t a t e m e n t  f o r  a c o l l e g e  o r  u n i v e r s i t y .  M ose ley  b e g i n s  h i s  

d i s c u s s i o n  of  th e  n a t u r e  of th e  m i s s io n  s ta t e m e n t  by a s k in g ,  what do we 

mean by the term ' \n i s s io n  s t a t e m e n t " ?  C l a r i t y  a t  t h i s  p o i n t  may be one  

o f  t h e  most  n e e d e d  a n d  f u n d a m e n t a l  r e q u i r e m e n t s  of  a c o l l e g e  t h a t  i s  

p r e p a r i n g  f o r  the  t w e n t y - f i r s t  c e n t u r y .  The f o l l o w i n g  f i v e  e l e m e n t s  

seem e s s e n t i a l  to  any m i s s i o n  segment.

1 .  The d e f i n i t i o n  o f  t h e  c o l l e g e .  These  q u e s t i o n s  p rov ide  the 

fo c u s :  what i s  t h e  n a t u r e  o f  t h e  i n s t i t u t i o n ?  Who d o e s  t h e  

i n s t i t u t i o n  s t r i v e  t o  s e r v e ?  Who i s  th e  pr imary c o n s t i t u e n c y  

t o  be se rved?  What s p e c i a l i z e d  and g e n e r a l  c o n s t i t u e n c i e s  a r e  

i n v o l v e d  a n d  w h a t  s p e c i a l  e d u c a t i o n a l  n e e d s  o r  s e r v i c e s  a r e  

invo lved?

2.  The b a s i c  commitment of  t h e  c o l l e g e .  What a r e  t h e  v a l u e s  

u n d e r ly i n g  t h e  c o l l e g e ?  What i s  t h e  i n s t i t u t i o n ' s  f r a m e  o f  

r e f e r e n c e ?  F o r  t h e  c h u r c h - r e l a t e d  c o l l e g e ,  t h e  a n s w e r s  to  

t h e s e  q u e s t i o n s  a r e  c r u c i a l .  The b a s i c  commitment o f  t h e  

c o l l e g e  i s  t h e  wor ld  view or  p e r s p e c t i v e  w i th  which th e  c o l l e g e  

goes abou t  i t s  t a s k .

3 .  The e d u c a t i o n a l  ph i lo sophy  of  t h e  c o l l e g e .  The c o l l e g e ' s  b a s i c
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commitment r e c e i v e s  p r a c t i c a l  e x p r e s s i o n  i n  i t s  e d u c a t io n a l  

p h i l o s o p h y ,  t h e  t e n e t s  t h a t  g u i d e  i t s  t e a c h i n g  a n d  i t s  

l e a r n i n g .  L i b e r a l  a r t s ,  w h o l e n e s s  o f  k n o w l e d g e ,  v a l u e  

o r i e n t a t i o n ,  i n t e r d i s c i p l i n a r y — t h e s e  e x p r e s s  i t s  e d u c a t i o n a l  

p h i lo sophy ,  th e  e d u c a t io n a l  p r a c t i c e  of  th e  b a s i c  commitment.

4 .  The d i s t i n c t i v e n e s s  of  t h e  c o l l e g e .  What d i f f e r e n t i a t e s  t h i s  

c o l l e g e  from o t h e r s ?  Each c o l l e g e  h a s  a n  o b l i g a t i o n  t o  i t s  

c o n s t i t u e n t s  t o  d e f in e  t h i s  d i f f e r e n c e .

5.  The g e n e r a l  g o a l s  o r  o b j e c t i v e s  of  t h e  c o l l e g e .  In what ways 

does the  c o l l e g e  i n t e n d  to  c a r r y  o u t  t h e  g e n e r a l  d e c l a r a t i o n s  

and commitments i n  the  f o r e g o in g  s t a t e m e n t s .

M ose ley  t h e n  d e l i n e a t e s  f i v e  r e s u l t s  o r  u s e s  o f  t h e  m i s s i o n  

s t a t e m e n t .  Of w h a t  p r a c t i c a l  u s e  i s  a m i s s i o n  s t a t e m e n t  f o r  t h e  

c o l l e g e ?  Each c o l l e g e  can have i t s  own s e t  of  u s a g e s ,  but  th e  fo l low ing  

f i v e  seem s i g n i f i c a n t  f o r  c h u r c h - r e l a t e d  c o l l e g e s .

F i r s t ,  i t  can dem ons t ra te  the  d i f f e r e n c e  between th e  m i s s io n  of the 

c h u r c h  and  th e  m i s s io n  of  th e  c o l l e g e ,  f o r  they  a r e  d i f f e r e n t  m i s s io n s .  

" M i s s i o n "  i s  e a s i l y  m i s u n d e r s t o o d  i n  t h e  r e l i g i o u s  c o n t e x t ,  t h e  

c o n s t i t u e n c y  must u n d e r s tan d  and a p p r e c i a t e  th e  d i f f e r e n c e  when a p p l i e d  

t o  e d u c a t io n .

S e c o n d ,  t h e  m i s s i o n  s t a t e m e n t  can  h e l p  t h e  c o l l e g e  a d d re s s  the  

r e a l i t i e s  of the  h ig h e r  e d u c a t i o n  c o n t e x t .  I t  h e l p s  t h e  i n s t i t u t i o n  

f o c u s  on what  i t  can do and thus  c o n t in u e  th e  t r a d i t i o n  of  c o n t r i b u t i n g  

to  h ig h e r  e d u c a t io n .

T h i rd ,  the  m i s s io n  s ta t em en t  can be an im p o r ta n t  bench mark a g a i n s t  

which to  e v a l u a t e  the  c o l l e g e ,  and thus  t o  improve i t ,  over  t im e .  Goals
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Goals  f o r  i m p l e m e n t a t i o n  a r e  p a r t i c u l a r l y  u s e f u l  i n  e v a l u a t i n g  th e  

c o l l e g e ' s  s u c c e s s .

F o u r t h ,  t h e  m i s s io n  s t a t e m e n t  can be s i g n i f i c a n t  i n  what  i t  a l low s  

the  c o l l e g e  to  do.  I t  can h e l p  r educe  c o n fu s io n ,  i t  can f r e e  a c o l l e g e  

t o  a c c e p t  c h a l l e n g e s  t h a t  a r e  w i t h i n  i t s  m i s s i o n .  There i s  a d e l i c a t e  

b a l a n c e  between d i v e r s i t y  and community.

F i n a l l y ,  t h e  m i s s i o n  s t a t e m e n t  can  be t h e  means  t o  draw a l l  

c o n s t i t u e n c i e s  c lo se  t o  a c o l l e g e ,  f a c i l i t a t e  t h e i r  u n d e r s t a n d i n g  a b o u t  

t h e  c o l l e g e ,  and  g a t h e r  t h e i r  s u p p o r t .  Thus i t  becomes an  im por tan t  

b a s i s  and d e s i g n  f o r  c o m m u n i c a t i o n .  A c l e a r  u n d e r s t a n d i n g  o f  t h e  

c o l l e g e  may be t h e  m os t  i m p o r t a n t  element in  c o n s t i t u e n c y  s e r v i c e  and 

s u p p o r t .  "The most b a s i c  need i n  the  changing c o n d i t i o n  and c o n t e x t  of  

h i g h e r  e d u c a t i o n  i s  t h e  r e a l i s t i c  r e t h i n k i n g  o f  t h e  c o l l e g e  m i s s io n  

s t a t e m e n t  and the  renew al  of  the  c o l l e g e ' s  commitment" (p .  182) .

A r t h u r  Holmes,  i n  h i s  book JChe.Idea.^of. .a. .Chr is t i a n . .College (1975) ,  

u n d e r s c o r e s  the  v i t a l  impor tance  of  c l a r i t y  of  m i s s io n  f o r  t h e  C h r i s t i a n  

c o l l e g e .  He a d d r e s s e s  the  t h e o l o g i c a l  f o u n d a t i o n s  t h a t  u n d e r g i r d  t h e  

e x i s t e n c e  o f  t h e  c o n s e r v a t i v e  C h r i s t i a n  c o l l e g e .  He p r o v i d e s  a 

p e r s p e c t i v e  on the  im por tance of th e  l i b e r a l  a r t s  f o r  C h r i s t i a n  h i g h e r  

e d u c a t i o n .

C o l l e g e  i s  f o r  e d u c a t i o n ,  t h e  l i b e r a l  a r t s  c o l l e g e  f o r  a 
l i b e r a l  e d u c a t io n ,  and th e  C h r i s t i a n  c o l l e g e  f o r  a C h r i s t i a n  
e d u c a t i o n .  These  a r e  t h e  b a s i c s  t o  which we must g e t  back.
To s e l l  c o l l e g e  p r i m a r i l y  on some o t h e r  b a s i s  i s  t o  o p e r a t e  
u n d e r  f a l s e  p r e t e n s e s ;  a n d  t o  s t a r t  i n t o  c o l l e g e  f o r  some 
o t h e r  r e a s o n  i s  to  a s k  f o r  f r u s t r a t i o n s .  We m us t  t h e r e f o r e  
come t o  s e e  e d u c a t i o n  a s  a C h r i s t i a n  c a l l i n g ,  a n d  we must 
e x p l o r e  what " l i b e r a l  e d u c a t i o n "  means and how i t  i s  a f f e c t e d  
by th e  C h r i s t i a n ' s  t a s k  (p .  16 ) .

Holmes a d d r e s s e s  two of th e  most t r o u b l i n g  i s s u e s  c o n f r o n t i n g  the  

c o n s e r v a t i v e  C h r i s t i a n  c o l l e g e  to d a y :  the e f f e c t i v e  i n t e g r a t i o n  of f a i t h
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and l e a r n i n g  and th e  i s s u e  of  academic f reedom. He sees  th e  fundamental

purpose of  C h r i s t i a n  h i g h e r  e d u c a t io n  a s  t h e  c u l t i v a t i o n  of  a meaningfu l

academic e x p e r i e n c e  by s t r e s s i n g  th e  i n t e g r a t i o n  o f  f a i t h  a n d  l e a r n i n g

and by t r e a t i n g  a l l  l e a r n i n g  a s  a r e l i g i o u s  p r o c e s s .

Then why a C h r i s t i a n  c o l l e g e ?  I t s  d i s t i n c t i v e  s h o u l d  be an 
e d u c a t i o n  t h a t  c u l t i v a t e s  th e  c r e a t i v e  and a c t i v e  i n t e g r a t i o n  
of  f a i t h  a n d  l e a r n i n g ,  o f  f a i t h  a n d  c u l t u r e .  T h i s  i s  i t s  
u n i q u e  t a s k  i n  h i g h e r  e d u c a t i o n  to d a y .  While the  r e a l i t y  i s  
o t t e n  more  l i k e  a n  i n t e r a c t i o n  o f  f a i t h  a n d  l e a r n i n g ,  a 
d i a l o g u e ,  t h a t  a c o m p l e t e l y  i d e a l  i n t e g r a t i o n ,  i t  must under 
no c i r c u m s t a n c e s  become a d i s j u n c t i o n  b e t w e e n  p i e t y  a n d  
s c h o l a r s h i p ,  f a i t h  a n d  r e a s o n ,  r e l i g i o n  a n d  s c i e n c e ,  
C h r i s t i a n i t y  and  t h e  a r t s ,  t h e o l o g y  a n d  p h i l o s o p h y ,  o r  
w h a t e v e r  t h e  d i f f e r i n g  p o i n t s  o f  r e f e r e n c e  may b e .  The 
C h r i s t i a n  c o l l e g e  w i l l  n o t  s e t t l e  f o r  a m i l i t a n t  p o l e m i c  
a g a i n s t  s e c u l a r  l e a r n i n g  and s c ie n c e  and c u l t u r e ,  as  i f  t h e r e  
were a g r e a t  g u l f  f i x e d  b e tw e e n  t h e  s e c u l a r  and  t h e  s a c r e d .
A l l  t r u t h  i s  G od 's  t r u t h ,  no m a t t e r  where i t  i s  found ,  and we 
can thank  him f o r  i t  a l l  (pp .  1 6 -17 ) .

S a n d i n  ( 1 9 8 2 )  c o n c u r s  i n  u n d e r s c o r i n g  t h e  i m p o r t a n c e  of t h e

i n t e g r a t i o n  of  f a i t h  and l e a r n i n g  in  t h e  C h r i s t i a n  c o l l e g e .

A c o l l e g e  which i s  C h r i s t i a n  must f i r s t  be a c o l l e g e .  But the  
i n s t i t u t i o n  assumes a d d i t i o n a l  r e s p o n s i b i l i t i e s  when i t  a l i g n s  
i t s e l f  a l s o  w i t h  t h e  p u r p o s e s  o f  t h e  C h r i s t i a n  church .  I t  
w i l l  no t  do to  c o n s t ru e  t h e s e  o t h e r  r e s p o n s i b i l i t i e s  m e r e l y  
a d d i t i v e l y .  The c o l l e g e  w h ich  w ou ld  be C h r i s t i a n  assumes  
r e s p o n s i b i l i t y  f o r  i n . t £ g x a t i j i . g  t h e  f u n c t i o n s  o f  t h e  
u n i v e r s i t y .  . .w i th  the  f u n c t i o n s  of  t h e  church .  In a c c e p t i n g  
a r e l i g i o u s  p u r p o s e  t h e  C h r i s t i a n  c o l l e g e  i s  n o t  m e r e l y  
d e c l a r i n g  i t s  w i l l i n g n e s s  t o  a c c e p t  more  c o n c e rn s  th a n  a r e  
t y p i c a l l y  a c c e p t e d  by c o l l e g e s  and  u n i v e r s i t i e s .  I t  i s  
d e c l a r i n g  i t s  i n t e n t i o n  t o  c o n s t ru e  i t s  e d u c a t i o n a l  o b j e c t i v e s  
by r e f e r e n c e  to  a r e l i g i o u s  o r i e n t a t i o n  a s  t h e  p r i n c i p l e  of  
u n i t y  and i n t e g r a t i o n  (p .  6 3 -6 4 ) .

T h e r e  i s  a new n o t e  b e g i n n i n g  t o  be h e a r d  i n  t h e  l i t e r a t u r e  

conce rn ing  the  m i s s io n  of  th e  C h r i s t i a n  c o l l e g e  toda y .  This  new n o te  i s  

so u n d e d  c l e a r l y  i n  an  e s s a y ,  "The M iss ion  of  the  C h r i s t i a n  Col lege  a t  

the  End of  th e  Tw en t ie th  C e n t u r y , "  by N icho las  W o l t e r s t o r f  f , P r o f e s s o r  

o f  P h i l o s o p h y  a t  C a l v i n  C o l l e g e  ( 1 9 8 3 ) .  W o l t e r s t o r f f  d i v i d e s  h ighe r  

e d u c a t i o n  in  the  t w e n t i e t h  cen tu ry  i n t o  t h r e e  p e r i o d s ,  w h ich  he c a l l s
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s t a g e s .  S tage one b e g i n s  a t  t h e  f i r s t  o f  t h e  t w e n t i e t h  c e n t u r y  and 

c o n t i n u e s  t h r o u g h  t h e  s e c o n d  W o r l d  W ar .  A m e r i c a n  e v a n g e l i c a l  

C h r i s t i a n i t y  r e a c t e d  n e g a t i v e l y  t o  D arw in ism  f ro m  E n g l a n d  a n d  h i g h e r  

c r i t i c i s m  from Germany. I t  became deep ly  d e f e n s i v e ,  and a t  t im es  a n t i ­

i n t e l l e c t u a l .  T h ese  a t t i t u d e s  w ere  r e f l e c t e d  i n  t h e  e d u c a t i o n a l  

i n s t i t u t i o n s .  T h e  f o c u s  o f  s t a g e  one was p r i m a r i l y  on p i e t y  and 

evange li sm.

Stage two i s  now i n  f u l l  f l o w e r .  The f lo w e r  opened some t ime a f t e r  

World War I I ,  though th e  l i n e  between the  two i s  n o t  c l e a r .  S t a g e  two 

h a s  b e e n  c h a r a c t e r i z e d  by a n  em e rg e n c e  f rom d e f e n s i v e n e s s ,  t h e s e  

c o l l e g e s  r e s o l u t e l y  i n s i s t i n g  on i n t r o d u c i n g  t h e i r  s t u d e n t s  t o  t h e  f u l l  

b r e a d t h  of t h a t  s t ream  of h igh  c u l t u r e .  There  has  been an i n s i s t e n c e  on 

t h e  i n t e g r a t i o n  o f  f a i t h  a n d  l e a r n i n g ;  p e o p l e  h ave  come t o  s e e  t h a t  

s c h o l a r s h i p  i t s e l f  i s  conduc ted  ou t  of  d i f f e r i n g  p e r s p e c t i v e s  and t h a t  

th e  i n t e g r a t i o n  of f a i t h  and l e a r n i n g  does no t  c o n s i s t  i n  t y i n g  to g e t h e r  

two t h i n g s  i n d e p e n d e n t l y  a c q u i r e d  b u t  of  p r a c t i c i n g  s c h o l a r s h i p  in  

C h r i s t i a n  p e r s p e c t i v e .  C o m p e t e n t  s c h o l a r s h i p  i s  s e e n  t o  be a 

p l u r a l i s t i c  e n t e r p r i s e .  The C h r i s t i a n  s c h o l a r  has  l e a r n e d  t o  p r a c t i c e  

s c h o l a r s h i p  in  C h r i s t i a n  p e r s p e c t i v e  and  t o  p e n e t r a t e  t o  t h e  r o o t s  of  

t h a t  s c h o l a r s h i p  w i th  which one f i n d s  o n e s e l f  in  d i s ag ree m en t— along  the  

way a p p r o p r i a t i n g  w ha teve r  one f i n d s  of u s e .  The focus  of  s t a g e  two has 

been on th e  c u l t u r a l  h e r i t a g e  of  mankind,  w i th o u t  l o s i n g  t h e  concern  f o r  

p i e t y  and evange l i sm .  But c u l t u r e  i s  something d i f f e r e n t  from s o c i e t y .  

C u l t u r e  c o n s i s t s  o f  works o f  c u l t u r e ,  w h i le  s o c i e t y  c o n s i s t s  of  persons  

who i n t e r a c t  i n  v a r i o u s  w a y s .  S t a g e  t h r e e  t h e n  m u s t  f o c u s  on  t h e  

C h r i s t i a n  i n  s o c i e t y ,  w i t h o u t  l o s i n g  t h e  c o n t r i b u t i o n  o f  th e  e a r l i e r  

s t a g e s .
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S i n c e  we a r e  b e g i n n i n g  s t a g e  t h r e e ,  we do no t  know what i t  w i l l  

lo ok  l i k e  when i t  comes t o  f u l l  f l o w e r .  But W o l t e r s t o r f f  b e l i e v e s  t h e  

fo l l o w in g  c h a r a c t e r i s t i c s  w i l l  be a p a r t  of t h a t  p i c t u r e .

1.  Such a c o l l e g e  w i l l  be much more i n t e r n a t i o n a l  in  i t s  concerns  

and co n sc io u sn ess  th a n  any of our  c o l l e g e s  i s  a t  p r e s e n t .  The 

C h r i s t i a n  c o l l e g e  which e n t e r s  s t a g e  t h r e e  w i l l  have t o  become 

i n t e r n a t i o n a l i z e d .

2. Such a c o l l e g e  w i l l  have  t o  e x p l o re  new ways of  packaging  the

l e a r n i n g  i t  p r e s e n t s  s t u d e n t s .  I f  our  conce rn  i s  t o  e q u i p  o u r

s t u d e n t s  t o  r e f o r m  s o c i e t y ,  th e n  we walk  i n  un c h a r t e d  t e r r a i n .  

He s u g g e s t s  we s h a l l  n e e d  p r o g r a m s  i n  p e a c e  a n d  w a r ,  

n a t i o n a l i s m ,  p o v e r t y ,  u r b a n  u g l i n e s s ,  e c o l o g y ,  c r im e  and  

punishment .

3 .  Such a c o l l e g e  w i l l  have  t o  be f a r  more  c o n c e r n e d  th a n  ever

b e f o r e  w i th  b u i l d i n g  b r i d g e s  f rom  t h e o r y  t o  p r a c t i c e .  "The

g o a l  i s  no t  j u s t  to  u n d e r s t a n d  th e  world  but  to  change i t .  The 

g o a l  i s  n o t  j u s t  t o  i m p a r t  t o  t h e  s t u d e n t  a C h r i s t i a n  

w o r l d - a n d - l i f e - v i e w — i t  i s  to  equ ip  and m o t i v a t e  s t u d e n t s  f o r  a 

C h r i s t i a n  way of  be ing  and a c t i n g  i n  t h e  w o r ld "  ( p .  1 7 ) .  (S ee  

a l s o  Dyrness,  1983. )

G y e r t s o n  (1 9 8 1 )  b e l i e v e s  t h a t  th e  p r i v a t e  c h u r c h - r e l a t e d  c o l l e g e  

has  a unique o p p o r t u n i t y  to  e x p l o r e ,  d e v e l o p  a n d  im p le m e n t  m e a n i n g f u l  

a p p r o a c h e s  t o  l i v i n g  a n d  l e a r n i n g  w h ic h  a r e  b a s e d  on  t h e  m o ra l  and 

e t h i c a l  t e a c h in g s  of  t h e  C h r i s t i a n  f a i t h .  But  t h e  p o s s i b i l i t i e s  o f  

s u c c e s s  r e s t  on a number o f  f a c t o r s  common t o  o t h e r  c o l l e g e s  and 

u n i v e r s i t i e s  i n  the  p r i v a t e  s e c t o r .  There a r e  s e r i o u s  c h a l l e n g e s  in  the
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a r e a s  o f  f i n a n c e ,  e n r o l l m e n t ,  c a p i t a l  c o n s t r u c t i o n ,  d e b t  s e r v i c e ,

employee and program r e t r e n c h m e n t .  Gyer tson  a s k s :

Can th e  c h u r c h - r e l a t e d  seg m en t  r e s p o n d  a s  q u i c k l y  t o  t h e s e  
p r e s s u r e s  a s  i t s  p r i v a t e  c o l l e g e  c o u n t e r p a r t s ?  Many b e l i e v e  
t h a t  t h e  ve ry  n a t u r e  of th e  c h u r c h - r e l a t e d  c o l l e g e  w i l l  make 
i t  l e s s  c a p a b l e  o f  r e s p o n d i n g  q u i c k l y  and e d f e c t i v e l y  to  th e  
c h a l l e n g e s  t h a t  l i e  ahea d .  What does appea r  to  be c l e a r  f rom 
t h e  l i t e r a t u r e  i s  t h a t  t h e  s u r v i v a l  of t h i s  s u b s e t  of  c o l l e g e s  
w i l l  con t inue  t o  h inge  on t h e i r  c l a r i t y  of and commitment t o  a 
u n i q u e  m i s s i o n  a n d  a c a p a c i t y  t o  adap t  and a d j u s t  r a p i d l y  to  
c h a n g i n g  e n v i r o n m e n t a l  i n f l u e n c e s  w i t h o u t  s a c r i f i c i n g  
h i s t o r i c a l  d i s t i n c t i v e s  and e d u c a t i o n a l  q u a l i t y  (p .  4 4 ) .

In  summary, the  c h u r c h - r e l a t e d  c o l l e g e  p l a y s  a d i s t i n c t  r o l e  in

A m e r ic a n  h i g h e r  e d u c a t i o n .  While t h e  meaning of  c h u r c h - r e l a t e d n e s s  i s

n o t  a m a t t e r  of  ag reem en t ,  the  n e c e s s i t y  of a c l e a r  s ta t em en t  of m i s s io n

i s .  The m i s s i o n  s t a t e m e n t  d e f i n e s  t h e  i n s t i t u t i o n  and  i t s  b a s i c

c o m m i tm e n t s ,  d e l i n e a t e s  t h e  e d u c a t i o n a l  p h i l o s o p h y ,  s p e c i f i e s  t h e

d i s t i n c t i v e n e s s  and  c l a r i f i e s  th e  g o a l s  and o b j e c t i v e s  of the  c o l l e g e .

I t  can and should dem ons t ra te  t h e  d i f f e r e n c e  b e tw e e n  t h e  c o l l e g e  and

church ,  and can be the  means t o  draw a l l  i t s  c o n s t i t u e n c i e s  t o g e t h e r .  A

broadened v i s i o n  of i t s  m i s s i o n  w i l l  make t h e  C h r i s t i a n  c o l l e g e  more

i n t e r n a t i o n a l  in  i t s  c o n s c io u s n e s s  and conce rn ,  w i l l  le ad  t o  new ways of

packaging  l e a r n i n g ,  and w i l l  b u i l d  more e f f e c t i v e  b r id g e s  between th eory

and p r a c t i c e .

Summary

T h i s  r e v i e w  o f  l i t e r a t u r e  was c o n c e n t r a t e d  on t h r e e  key a r e a s :  

l i b e r a l  and  g e n e r a l  e d u c a t i o n ,  c o r e  c u r r i c u l u m  p r o g r a m s ,  a n d  t h e  

c h u r c h - r e l a t e d  c o l l e g e .  T h e r e  i s  c o n f u s i o n  i n  t h e  t e r m i n o l o g y  of  

l i b e r a l  and g e n e r a l  e d u c a t i o n  which f a i l s  t o  d i s t i n g u i s h  c l e a r l y  between 

t h e  tw o .  Approaches to  c u r r i c u l a r  s tudy  in  l i b e r a l  e d u c a t io n  vary  from
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an  a n t h o l o g y  o f  e s s a y s  p r o v i d i n g  s t a t e - o f - t h e - a r t  s u m m a r i e s  t o  a 

d e s c r i p t i o n  of  i n n o v a t i o n s  i n  l i b e r a l  e d u c a t i o n .  Seven majo r t r e n d s  in  

c u r r e n t  e d u c a t i o n a l  p r a c t i c e  were n o te d .

The  c o n c e p t  o f  t h e  c o r e  c u r r i c u l u m  h a s  r e t u r n e d  f rom " e x i l e "  

im posed  i n  t h e  s i x t i e s .  The d e b a t e  c o n t i n u e s  amid  t e r m i n o l o g i c a l  

c o n f u s i o n .  Not a l l  e d u c a t o r s  a g r e e  a s  t o  t h e  p roper  approach  to  co re  

programs.  These d i s a g r e e m e n t s  r a n g e  f rom  a s e t  o f  c o u r s e s  b a s e d  on 

d i s t i n c t i v e  w a y s  o f  t h i n k i n g  ( e . g . ,  H a r v a r d )  t h r o u g h  a s e t  of  

competencies  focused  on l e a r n i n g  outcomes ,  t o  a s e t  of i n t e r d i s c i p l i n a r y  

c o u r s e s  t a k e n  by a l l  s t u d e n t s .  To s u c c e e d  a p ro g ra m  n e e d s  t o  be 

grounded i n  a s h a r e d  v i s i o n ,  i n c o r p o r a t e  s h a r e d  v a l u e s ,  a n d  i n v o l v e  

shared  e x p e r i e n c e s .

An u n d e r s t a n d i n g  o f  t h e  meaning of  church  r e l a t e d n e s s  i s  im por tan t  

t o  u n d e r s t a n d in g  the  c h u r c h - r e l a t e d  c o l l e g e .  Also im p o r ta n t  i s  a c l e a r ,  

u n e q u i v o c a l  s t a t e m e n t  o f  t h e  m i s s i o n  o f  th e  i n s t i t u t i o n .  I t  appea rs  

c l e a r  from the  l i t e r a t u r e  t h a t  t h e  s u r v i v a l  o f  t h e  C h r i s t i a n  c o l l e g e  

w i l l  h i n g e  on t h e i r  c l a r i t y  of  and commitment t o  t h e i r  unique m is s io n ,  

and the  c a p a c i t y  to  a d a p t  and a d j u s t  r a p i d l y  to  t h e  demands o f  an  e v e r  

changing s o c i e t y .



CHAPTER I I I

RESEARCH DESIGN AND PROCEDURES 

I n t r o du c t i o n

T h i s  c h a p t e r  p r e s e n t s  a d e s c r i p t i o n  o f  t h e  m e th o d o lo g y  and the  

p ro c e s s e s  used  to  conduct  t h i s  s tu d y .  F i r s t ,  the  p o p u l a t i o n  of  i n t e r e s t  

i s  i d e n t i f i e d .  S e c o n d ,  t h e  q u e s t i o n n a i r e  u s e d  i n  t h i s  s t u d y  i s  

d e s c r i b e d .  T h i r d ,  the  d a t a - g a t h e r i n g  p r o c e d u r e s  a r e  o u t l i n e d .  N e x t ,  

t h e  s t a t i s t i c a l  t r e a t m e n t s  a r e  p r e s e n t e d .  F i n a l l y ,  t h e  r e s e a r c h  

q u e s t i o n s  a r e  s t a t e d  a n d  t h e  r e s e a r c h  h y p o t h e s e s  a r e  p r e s e n t e d  i n  

t e s t a b l e  form.

Design of  . . the .Study

Popu l a t i o n

The p o p u l a t i o n  o f  t h i s  s t u d y  c o n s i s t e d  o f  t h e  187 g r a d u a t e s  of 

S pr ing  Arbor Col lege  i n  1978. T h e i r  p a r t i c i p a t i o n  i n  t h e  p r o c e s s  was 

wholly  v o l u n t a r y ,  both  i n  197 8 and i n  1983.

Q u e s t io nn a i r e

The q u e s t i o n n a i r e  used i n  t h i s  s tudy  was developed  and v a l i d a t e d  by

John Newby a s  the  b a s i s  f o r  a d o c t o r a l  d i s s e r t a t i o n  f o r  M i c h i g a n  S t a t e

U n i v e r s i t y  i n  1972 (Newby, 1972,  pp. 9,  1 6 -2 0 ) .  This  i n s t r u m e n t ,  w i th

minor a d a p t a t i o n s ,  has been used by th e  I n s t i t u t i o n a l  Research  O f f i c e  of

Spr ing  Arbor College  f o r  each g r a d u a t i n g  c l a s s  s in ce  1972.

Two major  a r e a s  of  the  i n s t ru m e n t  formed the  b a s i s  f o r  t h i s  s t u d y .

The f i r s t  i s  S e c t i o n  B, E v a l u a t i o n  of th e  Genera l  Col lege  Expe r ience .
72
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Ttie second segment of  t h e  in s t ru m e n t  u s e d  i s  S e c t i o n  D, E v a l u a t i o n  o f  

t h e  CPLA Program. The same q u e s t i o n n a i r e  which was a d m i n i s t e r e d  to  the 

g r a d u a t e s  i n  1978 was used  t o  c o l l e c t  d a t a  on t h e i r  p e r c e p t i o n s  f i v e  

y e a r s  l a t e r  in  1983.

T h r e e  t y p e s  o f  q u e s t i o n s  were used th roughou t  t h e  i n s t r u m e n t .  In 

th e  f i r s t  ty p e ,  the  r e s p o n d e n t  s e l e c t e d  the  one b e s t  answ er .  The second 

t y p e  a s k e d  t h e  r e s p o n d e n t  t o  use a f i v e  p o in t  code (4 = very  h ig h —0 = 

v e ry  low) t o  r a t e  s e l e c t e d  a s p e c t s  of  a p a r t i c u l a r  segm ent  of  t h e i r  

e x p e r i e n c e .  O p e n - e n d e d  q u e s t i o n s  were th e  t h i r d  type  employed i n  the  

q u e s t i o n n a i r e .

The f i r s t  f i v e  i t e m s  i n  t h e  i n s t r u m e n t  w e r e  c l a s s i f i e d  a s  

b i o g r a p h i c a l  and demographic i n f o r m a t i o n .

Q u e s t io n n a i r e  i t em s  6 th rough 11,  23a and 24a dea l  w i th  the  genera l  

e d u c a t i o n a l  e x p e r i e n c e .  These q u e s t i o n s  r e l a t e  d i r e c t l y  t o  r e s e a r c h  

q u e s t i o n  One.  Q u e s t i o n n a i r e  i t e m s  17 t h r o u g h  21 r e l a t e  to  r e s e a r c h  

q u e s t i o n  two, and p rov ide  da ta  f o r  the  exam ina t ion  of  th e  CPLA program.

Q u e s t i o n n a i r e  i t e m s  2 3 c  and  24c r e l a t e  d i r e c t l y  t o  r e s e a r c h  

q u e s t i o n  t h r e e ,  and p ro v id e  d a t a  by r e s p o n s e s  t o  o p e n - e n d e d  q u e s t i o n  

about  s t r e n g t h s  and weaknesses  of  th e  core  c o u r s e s .

Research  q u e s t i o n s  one and two a r e  re sponded  t o  by th e  f o r m u l a t i o n  

and  t e s t i n g  o f  r e s e a r c h  h y p o t h e s e s  one and two. These hypo theses  a r e  

a n a l y z e d  by t h e  f o r m u l a t i o n  a n d  t e s t i n g  o f  s u b  h y p o t h e s e s .  

Q u e s t i o n n a i r e  i t e m  6 p r o v i d e d  t h e  d a t a  f o r  t e s t i n g  Ho 1 . 1 .  I tem 7 

p rov ided  the da ta  to  t e s t  Ho 2 . 2 .  I tem 8 p rov ided  t h e  d a t a  t o  t e s t  Ho 

1 . 3 .  Item 9 p rov ided  t h e  d a t a  to  t e s t  Ho 1 . 4 .  I tems 10 and 11, 23a and 

24a p rov ided  the  da ta  t o  t e s t  Ho 1 . 5 .  With r e g a r d  to  r e s e a r c h  q u e s t i o n  

two a n d  Ho 2 . ,  i t e m  17 p r o v i d e d  t h e  d a t a  t o  t e s t  Ho 2 . 1 .  I t em  18
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p rov ided  the  d a t a  t o  t e s t  Ho 2 . 2 .  I t e m  19 p r o v i d e d  t h e  d a t a  f o r  t h e  

t e s t i n g  o f  Ho 2 . 3 .  I tem 20 p rov ided  t h e  d a t a  to  t e s t  Ho 2 . 4 .  Item 21 

p rov ided  the  da ta  t o  t e s t  Ho 2 . 5 .  I tems 23c and 24c  p r o v i d e d  t h e  d a t a  

f o r  a n s w e r i n g  r e s e a r c h  q u e s t i o n  t h r e e .  The open ended q u e s t i o n s ,  i tems 

23 and 24,  a r e  summarized and p r e s e n t e d  in  d e s c r i p t i v e  fo rm  i n  C h a p t e r  

4,  and i n  Appendix C and D.

Research Quest ions .  ,and .Hypo t heses  

The fo l l o w i n g  r e s e a r c h  q u e s t i o n s  and hy p o th e se s  were  c o n s t r u c t e d  

to  ana lyze  the  da ta  c o l l e c t e d  in  t h i s  s tu d y .

R e s e a r c h  Q u e s t io n  One. How do th e  p e r c e p t i o n s  of  t h e  g r a d u a t e s  in  197 8 

compare  w i t h  t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r  r e g a r d i n g  t h e i r  

e d u c a t i o n a l  ex p e r i e n c e  a t  SAC?

To a n s w e r  t h i s  q u e s t i o n  th e  fo l lo w in g  r e s e a r c h  h y p o th e se s  were

t e s t e d :

Ho 1 . :  T h e r e  i s  no d i f f e r e n c e  from 1978 to  1983 in  th e  p e r c e p t i o n s  of

the  g r a d u a t e s  r e g a r d i n g  t h e i r  e d u c a t i o n a l  e x p e r i e n c e  a t  SAC.

Ho 1 . 1 . :  Change i n  t i m e  f rom 1978 t o  1983 i s  n o t  r e l a t e d  to  the

p e r c e p t i o n s  of the  g ra d u a te s  r e g a r d i n g  t h e i r  i n v o l v e m e n t  

i n  th e  study  of  t h e  l i b e r a l  a r t s .

Ho 1 . 2 . :  Change i n  t i m e  f rom 197 8 t o  1983 i s  n o t  r e l a t e d  to  the  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  commitment  

t o  J e s u s  C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a r n i n g .

Ho 1 . 3 . :  Change i n  t i m e  f rom 197 8 t o  1983 i s  n o t  r e l a t e d  t o  the

p e r c e p t i o n s  o t  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  c r i t i c a l  

p a r t i c i p a t i o n  i n  th e  a f f a i r s  of  th e  contemporary wor ld .

Ho 1 . 4 . :  Change i n  t im e  from 1978 t o  1983 i s  n o t  r e l a t e d  to  the
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p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  o u t s t a n d i n g  

e x p e r i e n c e  a t  SAC.

Ho 1 . 5 . :  Change i n  t i m e  f rom  197 8 t o  1983 i s  no t  r e l a t e d  t o  the

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  

i d e n t i f i c a t i o n  o f  s t r e n g t h s  a n d  w e a k n e s s e s  i n  th e  SAC 

e x p e r i e n c e .

R e s e a r c h  Q u e s t io n  Two. How do th e  p e r c e p t i o n s  of the  g r a d u a t e s  i n  197 8 

compare w i th  t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 r e g a r d i n g  t h e  

CPLA Program a t  SAC?

Ho 2 . :  T h e r e  i s  no d i f f e r e n c e  from 1978 to  1983 in  t h e  p e r c e p t i o n s  of

the  g r a d u a t e s  r e g a r d i n g  the  CPLA program a t  SAC.

Ho 2 . 1 . :  Change i n  t i m e  f rom  1978 t o  1983 i s  no t  r e l a t e d  t o  th e

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  the  development  of

a C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g .

Ho 2 . 2 . :  Change i n  t i m e  f rom 197 8 t o  1983 i s  not  r e l a t e d  t o  the

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  

of  t h e  CPLA c o u rs e s  a s  l i s t e d  i n  q u e s t i o n  number 18.

Ho 2 . 3 . :  Change i n  t i m e  f rom 1978 t o  1983 i s  no t  r e l a t e d  to  the  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e  a d e q u a c y  of  

t h e  c o r e  c o u r s e s  i n  p r o v i d i n g  a f o u n d a t i o n  f o r  f u r t h e r  

s tudy  i n  t h e  l i b e r a l  a r t s .

Ho 2 . 4 . :  Change i n  t i m e  f rom 1978 t o  1983 i s  no t  r e l a t e d  to  the  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  

o f  t h e  c o r e  s e q u e n c e  o f  c o u r s e s  a s  l i s t e d  i n  q u e s t i o n  

number 20.

Ho 2 . 5 . :  Change i n  t i m e  f ro m  197 8 t o  1983 i s  no t  r e l a t e d  to  th e
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p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  t h e i r  g e n e r a l  a t t i t u d e  toward  the 

CPLA Program.

R e s e a r c h  Q u e s t i o n  T h r e e :  What a r e  th e  s t r e n g t h s  and weaknesses  of the

core  program as  p e rc e iv e d  by the  g ra d u a te s ?

Data .C o l l e c t i o n  .Procedu r e s  

I n  t h e  s p r i n g  o f  197 8 q u e s t i o n n a i r e s  were s en t  t o  187 s e n i o r s .  

One hundred  and tw e n t y - t h r e e  i n s t ru m e n t s  were r e t u r n e d  to  th e  O f f i c e  o f  

I n s t i t u t i o n a l  R e s e a r c h ,  o r  6 5 . 7 % .  I n  t h e  summer  o f  19 8 3 ,  187 

q u e s t i o n n a i r e s  were sen t  t o  the  same people  who r e c e i v e d  them i n  1978 .  

R e s p o n s e s  w e r e  r e c e i v e d  f rom 96 p e r s o n s ,  or  53.1% of t h e  group .  The 

on ly  d i s t i n c t i o n s  made between the  two segments in  t h e  a n a l y s i s  of  t h e  

d a t a  was t o  k e e p  t h e  y e a r  o f  t h e  q u e s t i o n n a i r e  d i s t i n c t ,  and t r e a t  as  

s e p a r a t e  g roups .

The i n f o r m a t i o n  f rom  t h e  q u e s t i o n n a i r e s  was r e c o rd e d  on da ta  

s h e e t s .  This  i n f o r m a t io n  i n  t u r n  was key p u n c h e d  i n t o  c o m p u te r  d a t a  

c a r d s .  The M ic h i g a n  S t a t e  U n i v e r s i t y  C o n t r o l  D ata  C o rp o ra t io n  3600 

Computer was used  to  t a b u l a t e  and ana lyze  the  d a t a .

Trea tment  o f . t he Data 

T he  d a t a  w e r e  p r o g r a m m e d  a n d  p r o c e s s e d  by t h e  C o n t r o l  Data 

C o rp o ra t i o n  3600 computer a t  Michigan S t a t e  U n i v e r s i t y .  The f o l l o w i n g  

a n a l y s e s  were performed:

1 .  A m u l t i v a r i a t e  a n a l y s i s  of  v a r i a n c e  (MANOVA) p r o c e d u r e  w i t h  

a p p r o p r i a t e  F t e s t s  was  u s e d  t o  d e t e r m i n e  w h e t h e r  s i g n i f i c a n t  

d i f f e r e n c e s  e x i s t e d  b e t w e e n  t h e  y e a r  of  t h e  q u e s t i o n n a i r e  and  t h e  

p e r c e p t i o n s  of  the  g ra d u a te s  conce rn ing  the  g e n e r a l  c o l l e g e  e x p e r i e n c e  

and th e  CPLA program.
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2.  A u n i v a r i a t e  a n a l y s i s  of  v a r i a n c e  (ANOVA) procedure  was performed to  

d e t e r m i n e  t h e  d i f f e r e n c e s  i n  t h e  p e r c e p t i o n s  of  t h e  r e s p o n d e n t s  

r e g a r d i n g  th e  y e a r  o f  t h e  q u e s t i o n n a i r e  and  s e l e c t e d  a s p e c t s  of  th e  

c o l l e g e  e x p e r i e n c e  and programs.

3 .  A c h i  s q u a r e  t e s t  w as  u s e d  t o  d e t e r m i n e  w h e t h e r  t h e r e  was a 

s i g n i f i c a n t  r e l a t i o n s h i p  b e tw e e n  t h e  y e a r  o f  t h e  q u e s t i o n n a i r e  and  

s e l e c t e d  a s p e c t s  and  t h e  g e n e r a l  c o l l e g e  e x p e r i e n c e  and  t h e  c o r e  

program.

5 .  D e s c r i p t i v e  s t a t i s t i c s  were used t o  i n d i c a t e  r a t i n g s  of  r e sponden ts  

on s e l e c t e d  a s p e c t s  of  t h e  program.

F or  a l l  t h e  s t a t i s t i c a l  t e s t s ,  t h e  .05 l e v e l  of s i g n i f i c a n c e  was 

s e l e c t e d .  Th is  i s  the  t y p i c a l  l e v e l  of  s i g n i f i c a n c e  f o r  the  a lpha  e r r o r  

i n m o s t  s o c i a l - s c i e n c e  s t u d i e s  (SPSS, p.  222) .

Summary

The p o p u l a t i o n  f o r  th e  p r e s e n t  s tudy  was th e  g r a d u a t in g  c l a s s  of 

S p r in g  Arbor College  o f  1978.  T he i r  p e r c e p t i o n s  a t  t h e  t im e  o f  t h e i r  

g r a d u a t i o n  w e r e  com pared  w i t h  t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r  in 

1983.  P a r t i c i p a t i o n  was t o t a l l y  v o l u n t a r y ,  t h e r e f o r e  t h e  r e s p o n d e n t s  

were s e l f - s e l e c t e d .

A q u e s t i o n n a i r e  d e v e l o p e d  a n d  a d m i n i s t e r e d  by t h e  O f f i c e  of 

I n s t i t u t i o n a l  Research  o f  Spr ing  Arbor Col lege  p rov ided  the  da ta  fo r  the 

s tu d y .

D a t a  g a t h e r i n g  p r o c e d u r e s  w e re  o u t l i n e d .  The s t a t i s t i c a l  

t r e a t m e n t s  a p p l i e d  t o  t h e  h y p o t h e s e s  w e r e  d e s c r i b e d .  The m a j o r  

s t a t i s t i c a l  t e c h n i q u e s  u s e d  were  a m u l t i - v a r i a t e  a n a l y s i s  of  v a r i a n c e  

(MANOVA) and a p p r o p r i a t e  F t e s t s  f o r  g e n e r a l  comparisons (ANOVA), a c h i  

s q u a r e  t e s t  a p p l i e d  i t em  by i tem to  examine s p e c i f i c  r e l a t i o n s h i p s  and
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d e s c r i p t i v e  s t a t i s t i c s .  F i n a l l y ,  t h e  r e s e a r c h  q u e s t i o n s  a n d  t h e  

t e s t a b l e  h ypo the se s  were p r e s e n t e d  i n  v e r b a l  form.

The nex t  c h a p t e r  p r e s e n t s  a d e t a i l e d  s t a t i s t i c a l  a n a l y s i s  of the 

d a t a .  C h a p t e r  5 c o n t a i n s  t h e  c o n c l u s i o n s ,  i m p l i c a t i o n s ,  a n d  

recommendations of  t h i s  s tu d y .



CHAPTER IV

ANALYSIS OF THE DATA

A n a l y s e s  o f  t h e  d a t a  c o l l e c t e d  a r e  p r e s e n t e d  i n  t h i s  c h a p t e r .  

S t a t i s t i c a l  t r e a t m e n t s  were performed a s  o u t l i n e d  i n  C h a p t e r  I I I .  The 

r e s e a r c h  q u e s t i o n s  w e r e  a n s w e r e d  by t h e  f o r m u l a t i o n  a n d  t e s t i n g  of  

r e s e a r c h  h y p o th e se s .  T ab le s  a r e  in c lu d e d  t o  c l a r i f y  t h e s e  s t a t i s t i c a l  

r e s u l t s .

Eurposes ,  f o r . , the .Study

The purposes  f o r  which t h i s  s tudy was c a r r i e d  out  were :

1. To a s s e s s  t h e  p e r c e p t i o n s  o f  t h e  g r a d u a t e s  c o n c e r n i n g  th e  core  

cu r r i c u lu m  p ro g ram  a t  SAC, a n d  i t s  e f f e c t i v e n e s s  i n  a i d i n g  th e  

i n t e g r a t i o n  of  f a i t h ,  l e a r n i n g  and l i v i n g ;

2 .  To o b t a i n  c r i t i c i s m s ,  s u g g e s t i o n s  a n d  r e c o m m e n d a t i o n s  f o r  t h e

improvement of  the  core  cu r r i c u lu m  program;

3.  To e v a l u a t e  th e s e  d a t a  and use t h e  r e s u l t s  t o  sugges t  i m p l i c a t i o n s

f o r  the  core cu r r i c u lu m  program; and

4 .  To make s u g g e s t i o n s  c o n c e r n i n g  t h e  improvement of  t h e  e v a l u a t i o n  

process  c u r r e n t l y  employed by the  c o l l e g e .

S t a t i s t i c a l . - . A n a l y s i s  

This  s tudy was des igned  t o  answer t h r e e  q u e s t i o n s .

79
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Research.  Que s t  i on  .One

How do t h e  p e r c e p t i o n s  of  th e  g r a d u a t e s  i n  1978 compare w i th  t h e i r  

p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 r e g a r d i n g  t h e i r  e d u c a t i o n a l  

e x p e r i e n c e  a t  Spr ing  Arbor College?

H y p o t h e s i s  I  w i th  r e l a t e d  sub h y po the ses  was f o r m u l a t e d  and t e s t e d  

i n  o r d e r  t o  respond  t o  t h i s  q u e s t i o n .

D e s c r i p t i v e  s t a t i s t i c s  w e re  u s e d  t o  show t h e  r a t i n g s  o f  t h e  

r e s p o n d e n t s  on s e l e c t e d  a s p e c t s  of the  g e n e r a l  e x p e r i e n c e .

Ho 1 . T h e re  i s  no d i f f e r e n c e  from 1978 to  1983 i n  t h e  p e r c e p t i o n s  

o f  the  g r a d u a t e s  r e g a r d i n g  t h e i r  e d u c a t io n a l  ex p e r i e n c e  a t  SAC.

A m u l t i v a r i a t e  a n a l y s i s  o f  v a r i a n c e  (MANOVA) w i t h  a p p r o p r i a t e  F 

t e s t s  was u s e d  t o  d e t e rm in e  i f  t h e r e  was any s i g n i f i c a n t  d i f f e r e n c e  in  

the  p e r c e p t i o n s  of  the  g r a d u a te s  between th e  y ea r  of  t h e i r  g r a d u a t i o n  in  

1978 and  f i v e  y e a r s  l a t e r ,  i n  1983.  Table  4 . 1 .  shows no s t a t i s t i c a l l y  

s i g n i f i c a n t  d i f f e r e n c e  over t im e .

To a n a l y z e  s e l e c t e d  c a t e g o r i e s  of t h e i r  e d u c a t i o n a l  e x p e r i e n c e ,  a 

u n i v a r i a t e  F T es t  was a p p l i e d  t o  t h e  r e s p o n s e s  o f  t h e  g r a d u a t e s  w i t h  

r e g a r d  t o  t h e  g r a d u a t e s '  involvement in  th e  study  of  th e  l i b e r a l  a r t s ,  

commitment t o  J e s u s  C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a r n i n g ,  p a r t i c i p a t i o n  

i n  t h e  a f f a i r s  o f  t h e  c o n t e m p o r a r y  w o r l d ,  a n d  t h e i r  m os t  memorable 

e x p e r i e n c e  a t  SAC. (See Table  4 . 1 . )

A c h i  square  t e s t  was performed f o r  each of  th e  q u e s t i o n n a i r e  i tems 

7 th rough  11 i n  o rd e r  t o  t e s t  each of  the sub h y p o th e se s .

D e s c r i p t i v e  s t a t i s t i c s  w ere  u s e d  t o  show t h e  r a t i n g s  o f  t h e  

g r a d u a t e s  on s e l e c t e d  a s p e c t s  of  the  g e n e ra l  c o l l e g e  e x p e r i e n c e .



Table 4 . 1 . — R e s u l t s  of M u l t i v a r i a t e  and U n i v a r i a t e  A n a ly s i s  of  Var iance w i th  Mean and S tan d a rd  D ev ia t io n

R e s u l t s  of  M u l t i v a r i a t e  A na ly s i s  of  V a r i a t i o n

Source of  V a r i a t i o n F S i g n i f i c a n c e  of  F

Year of  th e  Q u e s t io n n a i r e .34996 .844*

R e s u l t s  of  U n i v a r i a t e  A na lys i s  of Variance w i th  Mean and S tanda rd  D e v ia t io n

V a r ia b l e Year Mean Standard
D e v ia t io n

N F S i g n i f i c a n c e  
of  F

Involvement i n  t h e  Study of  the  
L i b e r a l  A r t s

1978
1983

2.21849
2.11579

.81459

.78365
119

95
.86822 .353

Commitment t o  J e s u s  C h r i s t  as  a 
P e r s p e c t i v e  f o r  Learn ing

1978
1983

4.75630
4.80000

.65051

.62908
119

95
.24543 .621

P a r t i c i p a t i o n  in  the  A f f a i r s  of  
the  Contemporary World

1978
1983

2.06732
2.08421

.78903

.80772
119

95
.02397 .877

Most Memorable Exper ience  
a t  SAC

1978
1983

2.45960
2.48988

.61444

.56916
119

95
.13691 .712

* S i g n i f i c a n t  to  .05 .
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Ho. 1 . 1 . Change i n  t i m e  f rom  197 8 t o  1983 i s  no t  r e l a t e d  t o  the  

p e r c e p t i o n s  of  th e  g r a d u a t e s  r e g a r d i n g  t h e i r  involvement in  the  study  of 

the  l i b e r a l  a r t s .

Table  4 . 2 .  shows th e  s i g n i f i c a n c e  of c h i  square  to  be .6412.  Since 

no s i g n i f i c a n t  r e l a t i o n s h i p  was shown a t  t h e  .05  l e v e l  b e tw e e n  t h i s  

v a r i a b l e  and th e  y e a r  of th e  q u e s t i o n n a i r e ,  t h i s  h y p o th e s i s  could  no t  be 

r e j e c t e d .

Table 4 . 2 . — R e s u l t s  of  t h e  Chi Square  Tes t  f o r  the  L i b e r a l  A r t s ,  A
P e r s p e c t i v e  f o r  L ea rn in g ,  P a r t i c i p a t i o n  in  the  Contemporary 
World,  and t h e  Most Memorable Exper ience  a t  SAC.

V a r i a b l e Chi Square
Degrees of  

Freedom

Involvement i n  the  Study 2.51909
o f  the  L i b e r a l  A r t s

Commitment t o  J e s u s  C h r i s t
as  a P e r s p e c t i v e  f o r  3.70981
Learn ing

C r i t i c a l  P a r t i c i p a t i o n  i n
th e  A f f a i r s  of  th e  2.42281
Contemporary World

Most Memorable Exper ience
a t  SAC 5.36067

S i g n i f i c a n c e  
of  Chi Square

.6412

.4467

.6585

.3735

Ho 1 . 2 . Change i n  t i m e  f rom  197 8 t o  1983 i s  not  r e l a t e d  to  the  

p e r c e p t i o n s  of  th e  g r a d u a t e s  r e g a r d i n g  t h e i r  commitment t o  J e s u s  C h r i s t  

a s  a p e r s p e c t i v e  f o r  l e a r n i n g .

T a b l e  4 . 2 .  r e v e a l s  th e  s i g n i f i c a n c e  of c h i  square  as  .4467.  Since 

no s i g n i f i c a n t  r e l a t i o n s h i p  was shown between t h i s  v a r i a b l e  and th e  yea r  

o f  th e  q u e s t i o n n a i r e ,  Ho 1 .2  cou ld  n o t  be r e j e c t e d .
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Ho,.l. . ,3. Change i n  t i m e  f ro m  197 8 t o  1983 i s  n o t  r e l a t e d  to  th e  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  c r i t i c a l  p a r t i c i p a t i o n  in  

t h e  a f f a i r s  of the  contemporary w o r ld .

T a b l e  4 . 2 .  i n d i c a t e s  t h e  s i g n i f i c a n c e  of  c h i  s q u a r e  a s  . 6 5 8 3 .  

Since no s i g n i f i c a n t  r e l a t i o n s h i p  was shown between th e  v a r i a b l e  and the 

y e a r  of  the  q u e s t i o n n a i r e ,  Ho 1 .3  cou ld  n o t  be r e j e c t e d .

Ho,. 1...4. Change i n  t i m e  f ro m  197 8 t o  1983 i s  no t  r e l a t e d  to  the  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  o u t s t a n d i n g  e x p e r i e n c e  a t  

Spr ing  Arbor C o l lege .

Tab le 4 . 3 . — The One O u ts t a n d in g  Memory abou t  t h e  SAC E x p e r ien ce .

O u ts tan d in g  Memory Year Number P e rcen t

One or  Two S t im u la t in g  Teachers 1978 43 35.0
1983 27 28.1

P e rsona l  F r i e n d s h ip s 1978 66 53.7
1983 57 5 9 .4

A S o c ia l  Func tion 1978 0 0
1983 0 0

An A t h l e t i c  Program 1978 2 1.6
1983 1 1.1

An O u ts t a n d in g  Chapel Program 1978 1 .8
1983 0 0

Other 1978 8 6 .5
1983 8 8.3

The g r a d u a t e s  were a s k ed  to  choose t h e  one  t h i n g  t h a t  s t a n d s  o u t  

m os t  i n  t h e i r  memory about  SAC from th e  f o l l o w i n g  o p t i o n s :  one or two 

s t i m u l a t i n g  t e a c h e r s ,  p e r s o n a l  f r i e n d s h i p s ,  a s o c i a l  f u n c t i o n ,  a n  

a t h l e t i c  program, an o u t s t a n d i n g  chape l  program, or  some o t h e r  program. 

In  1978,  35 .0  p e r c e n t  i n d i c a t e d  one or  two o u t s t a n d i n g  t e a c h e r s ,  w h i l e
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i n  1983 28 .1  pe rc e n t  chose t h i s  o p t i o n .  P e r s o n a l  f r i e n d s h i p s  w e re  mos t  

memorable t o  53.7 p e r c e n t  in  197 8 and 59.4 p e r c e n t  i n  1983.  None of the  

o t h e r  o p t i o n s  were i n d i c a t e d  by more t h a n  8 . 3  p e r c e n t  i n  e i t h e r  y e a r .  

(See T ab le  4 . 3 . )

Tab le  4 . 2 .  shows t h e  s i g n i f i c a n c e  of  c h i  square  a s  .3735 .  Since no 

s i g n i f i c a n t  r e l a t i o n s h i p  was shown between t h i s  v a r i a b l e  and th e  yea r  of 

t h e  q u e s t i o n n a i r e ,  Ho 1 . 4  could n o t  be r e j e c t e d .

Ho.. 1 . . 5 . Change i n  t i m e  f rom 197 8 t o  1983 i s  n o t  r e l a t e d  to  th e  

p e r c e p t i o n s  of  the  g r a d u a t e d  r e g a r d i n g  t h e i r  i d e n t i f i c a t i o n  of  s t r e n g t h s  

and weaknesses  in  the  S p r ing  Arbor College  e x p e r i e n c e .

To t e s t  t h i s  sub h y p o t h e s i s ,  t h e  g r a d u a t e s  were asked  t o  respond  to  

t h e  20 d i f f e r e n t  f a c e t s  o f  t h e i r  u n d e r g r a d u a t e  e x p e r i e n c e  l i s t e d  i n  

i t e m s  10 a n d  11 of  t h e  q u e s t i o n n a i r e .  (See  Tab les  4 . 4 .  and 4 . 7 . )  The 

ch i  square  t e s t  r e v e a l e d  t h a t  19 of  th e s e  c a t e g o r i e s  had no s i g n i f i c a n t  

r e l a t i o n s h i p  t o  t h e  y e a r  of th e  q u e s t i o n n a i r e .  One ca teg o ry  d id  appea r  

t o  have a s i g n i f i c a n t  r e l a t i o n s h i p ,  the  g r a d u a t e s '  p e r c e p t i o n s  r e g a r d i n g  

t h e  a s s i s t a n c e  t h e i r  c o l l e g e  e x p e r i e n c e  p r o v i d e d  i n  a p p r o a c h e s  t o  

s o l v i n g  p e r s o n a l  p roblems .  I n  1 9 7 8 ,  31 .7 p e r c e n t  o f  t h e  r e s p o n d e n t s  

p e r c e i v e d  t h a t  t h e i r  c o l l e g e  e x p e r i e n c e  was weak a t  t h e  p o i n t  of  

p r e p a r i n g  them to  so lve  p e r s o n a l  prob lems.  F ive y e a r s  l a t e r  o n l y  1 4 .6  

p e r c e n t  of  th e  r e s p o n d e n t s  i n d i c a t e d  t h i s  a s  a weakness.
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Table  4 . 4 . — R e s u l t s  of  Chi Square Tes t  on Areas SAC Could Have 
Given More Help.

Degrees of  S i g n i f i c a n c e
V a r i a b l e  Chi Square Freedom of  Chi Square

U nders tand ing  and P r e p a r in g  
f o r  a V oca t ion

.12188 1 .6263

Approaches t o  S o lv ing  
P e r s o n a l  Problems

7.71057 1 .0033*

U nders tand ing  and  P lann ing  
f o r  Economic L i f e

1.46650 1 .4803

How to  Work w i th  Groups .06477 1 .7991

Development of  S o c i a l  S k i l l s 1.66588 1 .1358

U nders tand ing  and Promoting
H e a l th  i n  Home and Community .05293 1 .8180

R e l a t i o n s h i p s  w i th  People of  
o t h e r  Races

.43695 1 .4043

* S i g n i f i c a n t  a t  l e s s  than  .0 5 .
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Table  4 . 5 . — R a t in g s  by G radua tes  on Areas  Where SAC Could Have Given 
More Help .

•> • ,. E f fe c t .  .* H i. •> ■. i> it tt I*-it 11.1. nffinii ..........P e r c e n t
U nders tand ing  and P r e p a r i n g  f o r 1978 51 4175

a Vocation 1983 42 43 .8

Approaches t o  S o lv in g  P e r s o n a l 1978 28 22.8
Problems 1983 25 26.0

Unders tand ing  and P la n n in g  f o r 1978 35 28.5
Economic L i f e 1983 35 36.5

How to  Work w i th  Groups 1978 8 6.5
1983 8 8 .3

Development of S o c i a l  S k i l l s 1978 14 11.4
1983 15 15.6

Unders tand ing  and Promoting  H e a l th 1978 10 8.1
in  Home and Community 1983 7 7 .3

R e l a t i o n s h i p s  w i th  Peop le  of 197 8 21 17.1
o t h e r  Races 1983 21 21.9
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Table 4 . 6 . — R e s u l t s  of Chi Square T e s t  f o r  I tem 11 on How Well SAC 
Succeeded i n  S p e c i f i c  A reas .

V a r i a b l e  Chi Square
......  ■ • « <• < *>■« * • « «• «• «• ■ •• ». «■ «• « .iMKl -<• * -

Degrees of  
Freedom

S i g n i f i c a n c e  
of  Chi Square

Enables th e  S tudent  t o  Achieve 
a Broad C u l t u r a l  Background .76101 4 .9436

Develop th e  A b i l i t y  f o r  
C r i t i c a l  Thinking 1.00901 4 .9084

O p p o r t u n i t i e s  f o r  Develop­
ing  L e a d e r s h ip  S k i l l s .37921 4 .9841

U nders tand  Human Behav ior 4.97983 4 .2894

Prepared  S tu d e n t  f o r  
F u tu re  O ccupat ion 4.80581 4 .3078

Emphasized I n t e l l e c t u a l  
Growth more th a n  Grades 8.55307 4 .0733

Prepared  th e  S tuden t  to  
be a L i f e l o n g  S tuden t 2.10899 4 .7157

S t im u la t e d  E x p l o r a t i o n  
O u ts ide  S t u d e n t ' s  F i e l d 2.76957 4 .5971

Developed A b i l i t y  t o  Get 
Along w i th  People 5.82410 4 .2127

Helped one Unders tand  Com­
munity and World Problems 5.62437 4 .2290

Helped Develop more F u l ly  One 's  
Morals ,  E t h i c a l  S ta n d a rd s ,  
and V a lues .

2.94738 4 .5667

Provided  A s s i s t a n c e  f o r  
P e r s o n a l  Problems 3.54130 4 .4716

I n v e s t i g a t e d  R e l i g i o u s ,  
P h i l o s o p h i c a l ,  and 
Moral Problems

3.86909

* «| *«. «. i>

4 .4240
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I t e m s  2 3 a and  24a on t h e  q u e s t i o n n a i r e  were open ended q u e s t i o n s  

a s k i n g  the  g r a d u a t e s  t o  i d e n t i f y  i n  w r i t i n g  w ha t  t h e y  p e r c e i v e d  t o  be 

s t r e n g t h s  and weaknesses  of t h e i r  g e n e r a l  c o l l e g e  e x p e r i e n c e .  In 1978,

91.9 pe rce n t  of  the  r e s p o n d e n t s  responded  t o  t h e s e  i t e m s ,  w h i l e  i n  1983 

only  83.3 p e r c e n t  responded .

The s t r e n g t h s  w h ic h  the  r e s p o n d e n t s  c i t e d  in c lu d e d  t h e  q u a l i t y  of  

i n s t r u c t i o n ,  f a c u l t y  c o n c e r n  f o r  s t u d e n t s ,  f a c u l t y  o p e n n e s s ,  g o o d  

a d v i s i n g ,  t h e  d e v e l o p m e n t  o f  c l o s e  p e r s o n a l  r e l a t i o n s h i p s ,  t h e  

s t i m u l a t i o n  of c l a s s e s ,  the  development of  c r i t i c a l  t h i n k i n g ,  t h e  v a l u e  

o f  s m a l l  group d i s c u s s i o n ,  th e  emphasis  on th e  i n t e g r a t i o n  of  f a i t h  and 

l e a r n i n g ,  the  communication of  a l i b e r a l  a r t s  p e r s p e c t i v e ,  the  community 

c l i m a t e ,  the  C h r i s t i a n  a tm osphere ,  t h e  v a l u e  of th e  smal l  community, the  

f r e e d o m  t o  g row ,  t h e  q u a l i t y  o f  t h e  p e o p l e ,  s o c i a l  l i f e ,  e x t r a  

c u r r i c u l a r  a c t i v i t i e s ,  dorm l i f e ,  c h a p e l s ,  s p i r i t u a l  l i f e ,  and th e  

i n s p i r a t i o n  of the  f a c u l t y .

The c a t e g o r i e s  r e c e i v i n g  t h e  m o s t  a t t e n t i o n  were th e  fo l l o w i n g .  

Nine pe rce n t  of t h e  r e s p o n d e n t s  saw t h e  q u a l i t y  o f  i n s t r u c t i o n  a s  a 

s t r e n g t h  i n  1 9 7 8 .  I n  1983 i t  was  c i t e d  by 2 5 . 0  p e r c e n t .  F a c u l t y  

concern  f o r  the  s t u d e n t s  r e c e i v e d  m e n t i o n  by 9 . 6  p e r c e n t  i n  1978 and  

1 5 .0  p e r c e n t  i n  1 9 8 3 .  C lo s e  p e r s o n a l  r e l a t i o n s h i p s  w e re  v iew ed  as  

s t r o n g  in  bo th  y e a r s ,  19 .0  p e r c e n t  i n  1978 and  2 3 . 0  p e r c e n t  i n  1983 .  

The q u a l i t y  o f  t h e  peop le  i n  t h e  community was in c lu d e d  by 4 .1  p e r c e n t  

i n  1978 and by 1 2 .5  p e r c e n t  i n  1 9 8 3 .  The communi ty  c l i m a t e  was n o t  

m e n t i o n e d  by t h e  r e s p o n d e n t s  i n  1 9 7 8 ,  b u t  i n  1983,  20.0  p e r c e n t  made 

r e f e r e n c e  t o  i t .  (See Tab le 4 . 8 . )



Table 4 . 7 . — Rat ings  by Graduate s  on SAC Success i n  P rov id ing  S e le c te d  O b je c t iv e s  of  th e  General  
Col lege  Exper ience .

E f f e c t Year 0
........ . J L .

1
..........2L.„

2
.......

3
........

4
____%......

N X SD

Enabled th e  S tuden t  to  Achieve 
a Broad C u l t u r a l  Background

1978
1983

.8
3.1

28.5
20.8

38.2
44 .8

25.2
24.0

5.7
7.3

123
96

2.07
2 .12

.901

.928

Helped t h e  S tuden t  t o  Develop the  
A b i l i t y  f o r  C r i t i c a l  Thinking

1978
1983

.8
3.1

7.3
5 .2

19.5
24.0

53.7
49.0

16.3
18.8

123
96

2.79
2 .75

.839

.929

Provided  O p p o r t u n i t i e s  f o r  De­
v e lo p in g  L ea d e r s h ip  S k i l l s

1978
1983

2 .4
2.1

4.1
6 .3

33.3
28.1

40.7
39.6

17.9
24.0

123
96

2.69
2.77

.904

.957

Encouraged th e  S tuden t  to  
Unders tand Human Behavior

1978
1983

2 .4
2.1

7.3
10 .4

32.5
28.1

42.3
47.9

14.6
11.5

123
96

2 .60
2 .56

.915

.904

Prepared  t h e  S tuden t  P r im a r i l y  
f o r  F u tu re  Occupat ion

1978
1983

1.6
3.1

17.1
18.8

39.0
33.3

29.3
38.5

8.9
6 .3

123
96

2 .28
2 .26

.923

.943

Emphasized I n t e l l e c t u a l  Growth 
More than  Grades

1978
1983

4.1
6.3

11.4
16.7

37.8
34 .4

35.0
25.0

6.5
17.7

123
96

2 .29
2.31

.915
1.136

Prepared  th e  S tuden t  to  
be a L i f e  Long S tuden t

1978
1983

3.3
2.1

11.4
8.3

30.1
21.9

40.7
42.7

13.8
25.0

123
96

2.50
2.80

.981

.980

S t im u la t e d  th rough  Var ious  Means 
th e  E x p l o r a t i o n  of  Areas O uts ide  
the  S t u d e n t ' s  Major F i e l d  
of  Study

1978
1983

1.6
3.1

6.5
12.5

32.5
20.8

41.5
44.8

15.4
18.8

123
96

2 .6 4
2 .6 4

.887
1.027

Developed One 's  A b i l i t y  to  Get 
Along w i th  People

1978
1983

1.6
0

8.9
7 .3

26.0
28.1

48.0
40.6

12.2
24.0

123
96

2.62
2.81

.883

.886

Helped One Unders tand  Community 
and World Problems

1978
1983

4.9
7.3

16.3
21.9

39.8
38.5

30.9
25.0

5.7
5.2

123
96

2.17
1.99

.947
1.000



T a b le  4 . 7 .  ( c o n t ' d . )

E f f e c t Year 0 1 2 3
....... Z.._.

4 N X SD

Helped an  I n d i v i d u a l  to  Develop 
More F u l ly  His Morals ,  E t h i c a l 1978 4 .9 9.8 19.5 44.7 19.5 123 2.65 1.062
S ta n d a rd s ,  and Values 1983 4 . 2 11.5 29 .2 34 .4 19.8 96 2 .55 1.070

Prov ided  A s s i s t a n c e  f o r 1978 4.1 13.8 34.1 36.6 8.1 123 2 .32 .965
P e rs o n a l  Problems 1983 5 .2 18.8 35 .4 24 .0 13.5 96 2 .23 1.085

I n v e s t i g a t e d  R e l i g i o u s ,  P h i l o ­ 1978 1.6 8.9 17.1 44.7 26.8 123 2.86 .970
s o p h ic a l  & Moral Problems 1983 0 16.7 18.8 40.6 22.9 96 2.71 1.009

Average 1978
,„..1983_

2.50  
— 2..5Q.............
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Table 4 . 8 . — Responses o f  Gradua te s  on Open Ended Q u e s t io n s  Concerning 
th e  S t r e n g t h s  of  t h e i r  Genera l  E d u c a t io n a l  Exper ience .

S t r e n g t h Year Number Per Cent

F a c u l ty
Q u a l i t y  of I n s t r u c t i o n 1978

1983
11
24

8.9
25.0

Concern f o r  S tu d e n t s 1978
1983

12
14

9.6
15.0

Openness 1978
1983

3
5

2.4
5.2

Good A dvis ing 1978
1983

2
4

1.6
4 .2

S tu d e n t s
Close P e r s o n a l  R e l a t i o n s h i p s 1978

1983
23
22

19.0
23.0

C la s s e s
S t i m u l a t i o n 1978

1983
4
4

3.3
4 .2

C r i t i c a l  Th inking 1978
1983

4
2

3.3
2 . 1

Small Group I n t e r a c t i o n 1978
1983

6
4

4.9
4 .2

I n t e g r a t i o n  of  F a i t h  & Lea rn ing 1978
1983

3
4

2 .4
4 .2

Program
P e r s p e c t i v e  i n  t h e  L i b e r a l  A r t s 1978

1983
3
2

2 .4
2 . 1

Academic E x ce l le n ce

Development of  L e a d e r s h ip  S k i l l s

1978
1983

197 8 
1983

3
0

3
0

2 .4

2.4

Community
Climate 1978

1983
0

19 20 .0

C h r i s t i a n  Atmosphere 1978
1983

7
2

5.7
2 . 1



T a b le  4 . 8 .  ( c o n t ' d ) .
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S t r e n g t h Year Number Per Cent

Small Community 1978 9 7 .3
1983 4 4 .2

Freedom t o  Grow 1978 5 4 .1
1983 5 5.2

Q u a l i t y  of  People 1978 5 4.1
1983 12 12 .5

E x t r a c u r r i c u l a r  A c t i v i t i e s
A c t i v i t i e s 1978 0

1983 9 9 .4

S o c i a l  L i f e 1978 6 4.9
1983 4 4 .2

Dorm L i f e 1978 3 2 .4
1983 5 5 .2

S p i r i t u a l  L i f e
Chapels 1978 4 3.3

1983 4 4 .2

I n s p i r a t i o n  of  F a c u l ty 1978 5 4.1
1983 1 1 .2

S p i r i t u a l  L i f e 1978 2 1.6
1983 4 4 .2

The w e a k n e s s e s  o f  t h e  g e n e r a l c o l l e g e e x p e r i e n c e n o t e d  by t h e

r e s p o n d e n t s  in c lu d e d  t h e  q u a l i t y  of i n s t r u c t i o n ,  a d v i s i n g , poor s tu d e n t

r e l a t i o n s h i p s  w i th  th e  f a c u l t y ,  th e  l a c k  of  academic  e x c e l l e n c e  i n  t h e

c o l l e g e  p r o g r a m ,  weak a d m i n i s t r a t i o n ,  poor a t t i t u d e s  and r e l a t i o n s h i p s  

w i th  s t u d e n t s  on the  p a r t  of  the  a d m i n i s t r a t i o n ,  poor a d m i n i s t r a t i o n  of  

r u l e s  a n d  d i s c i p l i n e ,  t h e  c l im a t e  i s  too  s h e l t e r e d ,  poor communication,  

the  community was c l i q u i s h ,  an  i n c o n s i s t e n c y  be tween s a y i n g  and  d o i n g ,  

i n a d e q u a t e  s o c i a l  l i f e ,  t o o  much e m p h a s i s  on a t h l e t i c s ,  t h e  need f o r  

more involvement i n  the  o u t s i d e  community, i n a d e q u a te  h o u s i n g ,  i n f e r i o r  

food  s e r v i c e ,  weak c h a p e l s  and d e f i c i e n t  s p i r i t u a l  l i f e .
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Table  4 . 9 . — Responses o f  G radua tes  on Open Ended Q u e s t io n s  Concerning 
th e  Weaknesses of  t h e i r  G enera l  E d u c a t io n a l  Expe r ience .

  .Weakness  , , Y e a r .    -Numher   Ea r  .Cent
F a c u l ty

Q u a l i t y  of  I n s t r u c t i o n  1978 4 3.3
1983 2 2 .0

Advis ing  1978 3 2 .4
1983 4 4 .2

Poor S tuden t  R e l a t i o n s h i p s  197 8 4 3.3
1983 4 4 .2

Program
Lack of  Academic E x c e l l e n c e  1978 2 1.6

1983 4 4 .2
A d m i n i s t r a t i o n

Weak A d m i n i s t r a t i o n  1978 0
1983 5 5 .2

A t t i t u d e s  and R e l a t i o n s h i p s  1978 10 8.1
w i th  S tu d e n t s  1983 7 7 .3

A d m i n i s t r a t i o n  of  Rules & D i s c i p l i n e  1978 2 1.6
1983 7 7 .3

Community Climate
Too S h e l t e r e d  1978 6 4.9

1983 10 10.4

Poor Communication 197 8 2 1.6
1983 5 5 .2

C l i q u i s h  1978 2 1.6
1983 3 3.1

I n c o n s i s t e n c y  between Saying 1978 3 2 .4
and Doing 1983 1 1 .2

E x t r a c u r r i c u l a r  A c t i v i t i e s
S o c i a l  L i f e  1978 4 3.3

1983 8 8.3

Too much Emphasis on A t h l e t i c s  1978 1 0 .8
1983 4 4 .2

Need More Invo lvement i n  197 8 0
O u ts id e  Community 1983 4 4 .2

Housing 197 8 0
1983 4 4 .2

Food S e rv ic e 1978
1983

0
3 3 .1
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T a b le  4 . 9 .  ( c o n t ' d ) .

 Weakne ss . .  __ _____ ,year.^...-<-..-,.....„<Numbec.<v-,. ,̂ .Eer, Cen t
S p i r i t u a l  L i f e

Weak Chapel s  197 8 4 3.3
1983 4 4 .2

D e f i c i e n t  S p i r i t u a l  L i f e  1978 6 4.9
1983 5 5.2

Only one a r e a  of  weakness was no ted  by more than  10 p e r c e n t  of  t h e  

r e s p o n d e n t s .  I n  197 8,  4 .9  p e r c e n t  saw th e  community as too  s h e l t e r e d ,  

bu t  i n  1983,  10 .4  p e r c e n t  c i t e d  t h i s  a s  a w e a k n e s s .  The o n l y  o t h e r  

c h an g e  o f  more  t h a n  5 p e r c e n t  was  i n  t h e  a d m i n i s t r a t i o n  of  r u l e s  and 

d i s c i p l i n e ,  where the  p e r c e n ta g e  moved from 1.6 in  1978 to  7 .3  i n  19 83. 

(See Tab le 4 . 9 . )

E v e n  t h o u g h  o n e  c a t e g o r y  was  show n  t o  h a v e  a s i g n i f i c a n t  

r e l a t i o n s h i p  t o  th e  y e a r  of  th e  q u e s t i o n n a i r e ,  the s p e c i f i c  i t em s  in  the 

a r e a  o f  s t r e n g t h s  a n d  w e a k n e s s e s  a s  a w h o le  d i d  n o t  p r o v e  t o  be 

s i g n i f i c a n t l y  r e l a t e d  t o  t h e  c h a n g e  i n  t i m e  f r o m  1 9 7 8  t o  1983  . 

T h e r e f o re ,  Ho 1 .5  could  n o t  be r e j e c t e d .

On the  b a s i s  of th e  f o r e g o in g  a n a l y s i s  of  the d a t a ,  Ho 1 c o u l d  n o t  

be r e j e c t e d .  T h e r e  was  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  from 

1978 t o  1983 i n  t h e  p e r c e p t i o n s  o f  t h e  r e s p o n d e n t s  r e g a r d i n g  t h e i r  

e d u c a t i o n a l  e x p e r i e n c e  a t  Spr ing  Arbor C o l l ege .

R e s e a r c h .Quefifcion-.lwa

How do t h e  p e r c e p t i o n s  of  t h e  g r a d u a t e s  i n  197 8 compare w i th  t h e i r  

p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 r e g a r d i n g  t h e  CPLA p rogram  a t  

Spr ing  Arbor College?

Ho 2 w i t h  i t s  r e l a t e d  sub h y po the se s  was fo rm u la ted  and t e s t e d  in  

o rd e r  t o  r e spond  t o  t h i s  q u e s t i o n .



Table 4 . 1 0 . — R e s u l t s  of  M u l t i v a r i a t e  and U n i v a r i a t e  A n a ly s i s  of  Var iance i n c l u d i n g  Mean 
and S tandard  D ev ia t ion

R e s u l t s  of  M u l t i v a r i a t e  A n a ly s i s  of  V a r i a t i o n

Source of  V a r i a t i o n F S i g n i f i c a n c e  of  F

Year of th e  Q u e s t io n n a i r e 2.11832 .080

R e s u l t s  of  U n i v a r i a t e  A na lys is of  V ar iance  i n c lu d in g  Mean and S tandard  D e v ia t io n

V ar iab le Year Mean Standa rd
D ev ia t ion

N F S ig n i f i c a n c e  
o f  F

Your Development of a C h r i s t i a n  
P e r s p e c t i v e  f o r  Lea rn ing

1978
1983

2.04390
2.09792

.89316

.81357
123

96
0.21308 .645

Aspects  of the  CPLA Courses 1978
1983

2.11942
2.37629

.85431

.78794
123

96
5.18074 .024*

Rat ings  of th e  Core Courses 1978
1983

1.32419
1.30078

.70345

.66875
123

96
0.06232 .803

Aspects  of  the  Core Sequence 1978
1983

1.70732
1.87083

1.00836
.83350

123
96

1.64631 .201

. n  i .  i m  ■ -  .  . .  i .  i .  . .  i.

* S i g n i f i c a n t  a t  l e s s  th a n  .05 .
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Hy,p.Q.the£i.S,.,2. T h e re  i s  no d i f f e r e n c e  f rom 1978 to  1983 in  the  

p e r c e p t i o n s  of  t h e  g r a d u a t e s  r e g a r d i n g  t h e  CPLA program a t  Spr ing  Arbor 

C o l l e g e .

To f o r m u l a t e  t h e  d a t a  c o n c e r n i n g  t h e  CPLA program, the  g r a d u a t e s  

r e s p o n d e d  t o  q u e s t i o n s  r e g a r d i n g  t h e  d e v e l o p m e n t  o f  a C h r i s t i a n  

p e r s p e c t i v e  f o r  l e a r n i n g ,  s e l e c t e d  a s p e c t s  of  the  CPLA c o u r s e s ,  t h e  co re  

sequence of  c o u r s e s ,  and t h e i r  g e n e r a l  a t t i t u d e  toward the  CPLA program.

A m u l t i v a r i a t e  a n a l y s i s  of  v a r i a n c e  (MANOVA) w i th  a p p r o p r i a t e  F t e s t s  

was used  t o  a n a ly z e  the  d a t a .  (See Tab le 4 . 1 0 . )  A ch i  squa re  t e s t  was 

performed f o r  each of t h e  i t ems on th e  q u e s t i o n n a i r e  i n  o r d e r  to  examine 

each of the  sub h y p o th e s e s .

D e s c r i p t i v e  s t a t i s t i c s  w ere  employed t o  show th e  r e l a t i o n s h i p  of 

the  g r a d u a t e s  on v a r i o u s  a s p e c t s  of the  CPLA program.

Ho.. 2.. 1 . Change i n  t i m e  from 197 8 t o  1983 i s  n o t  r e l a t e d  t o  th e  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e  development of  a C h r i s t i a n  

p e r s p e c t i v e  f o r  l e a r n i n g .

The g r a d u a t e s  w e r e  a s k e d  t o  r e s p o n d  t o  t h e  f o l l o w i n g  i t e m s  a s  

c o n t r i b u t i n g  t o  th e  development of  a C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g :

A CPLA c o u r s e ,  c o n t a c t  w i t h  a f a c u l t y  member, a p a r t i c u l a r  r e l i g i o u s  

e x p e r i e n c e ,  a s p e c i a l  chape l  program, and smal l  group p a r t i c i p a t i o n .  A 

c h i  s q u a r e  t e s t  r e v e a l s  no s i g n i f i c a n t  r e l a t i o n s h i p  b e t w e e n  t h e s e  

c a t e g o r i e s  a n d  t h e  y e a r  of  t h e  q u e s t i o n n a i r e  ( s e e  T a b l e  4 . 1 1 . ) .  

T h e r e f o re ,  Ho 2 . 1 .  cou ld  n o t  be r e j e c t e d .
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Table  4 . 1 1 . — R e s u l t s  of  Chi Square T e s t  f o r  the  Development of  a 
C h r i s t i a n  P e r s p e c t i v e  f o r  Lea rn ing

Degrees o f  S i g n i f i c a n c e  
ii'-, - -  -Var i a b l e .  ,, Chi...Scma r g.^.-,.,,<r.^E.reeijQmtjî .r .g.tjQ£i--iChi:_.Sguar,e

A CPLA Course 4.35957

Contaa t  w i th  a F a c u l ty
Member .27564

A P a r t i c u l a r  R e l ig io u s
Exper ience  4.18559

A S p e c i a l  Chapel  Program 1.08965

Small Group P a r t i c i p a t i o n  3.21822

4

4

4

.3595

.9912

.3815

.8943

.5220

Table 4 . 1 2 . — Comparat ive Rat ing  Scores  o l  t h e  C o n t r i b u t i o n  toward th e  
Development of a C h r i s t i a n  P e r s p e c t i v e  f o r  L e a rn in g .

Variable Year 0
» v  ». i r v  i.

1 2 3 4 N X SD

A Course in 1978 19.9 24.4 30.9 19.5 5.7 116 1.92 1.01
CPLA 1983 10.4 25.0 34.4 26.0 4.2 94 1.75 1.15

Contact with a 1978 6.5 8.9 22.0 34.1 28.5 117 2.79 1.05
Faculty Member 1983 5.2 10.4 21.9 34.4 28.1 95 2.78 1.88

A P a r t i c u la r
Religious 1978 15.4 13.8 30.1 23.6 17.1 114 2.23 1.11
Experience 1983 14.6 11.5 29.2 34.4 10.4 94 2.28 1.27
A Special 1978 22.1 22.0 26.0 25.2 4.9 115 1.70 1.23
Chapel Program 1983 25.4 21.9 24.0 21.9 7.3 93 1.84 1.17

Small Group 1978 22.0 13.0 24.4 21.1 19.5 115 2.20 1.23
P a r t i c ip a t io n 1983 15.6 14.6 27.1 28.1 14.6 95 2.11 1.42

Average

.............

1978
1983

2.17
2.15
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Ho.. 2 . 2 . Change i n  t i m e  f rom  197 8 t o  1983 i s  n o t  r e l a t e d  t o  the  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  of  th e  CPLA 

co u rse s  a s  l i s t e d  i n  i t e m  number 18 on the  q u e s t i o n n a i r e .

T he  g r a d u a t e s  r e s p o n d e d  t o  q u e s t i o n s  c o n c e r n i n g  t h e  g e n e r a l  

c l e a r n e s s  o f  t h e  m a j o r  o b j e c t i v e s  o f  t h e  CPLA c o u r s e s ,  t h e  g e n e r a l  

a g r e e m e n t  b e t w e e n  o b j e c t i v e s  a n d  a s s i g n m e n t s ,  c l e a r  o r g a n i z a t i o n  of 

c l a s s  p r e s e n t a t i o n s ,  c l e a r  e x p l a n a t i o n s  o f  i m p o r t a n t  i d e a s ,  t h e  

i n s t r u c t o r ' s  encouragement t o  seek h e l p  when n e c e s s a r y ,  th e  use of c l a s s  

time f o r  i n s t r u c t i o n  p u r p o s e s ,  t h e  i n s t r u c t o r ' s  r e g a r d  f o r  v i e w p o i n t s  

d i f f e r e n t  f rom  h i s / h e r  own, s t i m u l a t i o n  o f  c l a s s e s ,  and f a i r n e s s  of 

g r a d e s .  A u n i v a r i a t e  a n a l y s i s  of v a r i a n c e  i n d i c a t e s  a n  a l p h a  l e v e l  o f  

.024  f o r  s p e c i f i c  a s p e c t s  of  th e  CPLA c o u r s e s .  (See Table 4 . 1 0 ) .  A ch i  

s q u a r e  t e s t  was  u s e d  t o  i n d i c a t e  w h i c h  s p e c i f i c  a s p e c t s  w e r e  

s i g n i f i c a n t l y  r e l a t e d  t o  t h e  y e a r  o f  t h e  q u e s t i o n n a i r e ,  and  t h r e e  

v a r i a b l e s  w ere  shown t o  h a v e  an  a l p h a  l e v e l  b e l o w  . 0 5 :  g e n e r a l

c l e a r n e s s  of  m a j o r  o b j e c t i v e s ,  . 0 4 8 7 ;  c l e a r  o r g a n i z a t i o n  o f  c l a s s  

p r e s e n t a t i o n ,  .0332;  and use o f  c l a s s  t i m e  f o r  i n s t r u c t i o n  p u r p o s e s ,  

.0106.  (See Tab le  4 . 1 3 . )
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Table 4 . 1 3 . — R e s u l t s  of  Chi Square T e s t  f o r  A spec ts  of  the  CPLA Courses

V a r i a b l e Chi Square
Degrees of  

Freedom
S i g n i f i c a n c e  
of  Chi Square

Genera l  C le a r n e s s  of  
Major O b je c t i v e

Genera l  Agreement between 
O b j e c t i v e s  and 
Assignments

C le a r  O r g a n i z a t i o n  of 
C la ss  P r e s e n t a t i o n

C lea r  E x p la n a t io n  of 
Im por tan t  Id e a s

I n s t r u c t o r ' s  Encoura­
gement to  Seek Help 
when N ecessary

Use of  C lass  Time f o r  
I n s t r u c t i o n  Purposes

I n s t r u c t o r ' s  Regard f o r  
Viewpoints  D i f f e r e n t  
from His Own

S t i m u l a t i o n  of  C la s s e s

F a i r n e s s  of  Grades

♦ S i g n i f i c a n t  a t  l e s s

9.55277

9.40409

10.47319

4.93675

5.73505

13.13612

4.01889

8.09980 

8.22766 

th a n  .0 5 .

4

4

4

4

.0 487* 

.0518

.0332*

.2938

.2198

.0106*

.4035

.0880

.0836

The p e r c e p t i o n s  o f  t h e  r e s p o n d e n t s  w i t h  r e g a r d  t o  t h e  g e n e r a l  

c l e a r n e s s  of majo r  o b j e c t i v e s  changed s i g n i f i c a n t l y  f ro m  1978 t o  1983 .  

In  1 9 7 8 ,  9 . 8  p e r c e n t  of th e  r e s p o n d e n t s  p e r c e iv e d  t h i s  ca tego ry  as  very  

low, 28 .5  p e r c e n t  a s  low, 3 1 .4  p e r c e n t  a s  n e u t r a l ,  19.5 pe rc e n t  as  h ig h ,  

and  8 . 1  p e r c e n t  a s  v e r y  h i g h .  F ive  y e a r s  l a t e r ,  i n  1983,  6 .3  p e r c e n t  

saw i t  a s  v e ry  low, 22 .9  p e r c e n t  a s  low, 29.2  p e r c e n t  a s  n e u t r a l ,  w h i l e

3 7 . 5  p e r c e n t  saw i t  a s  h i g h ,  a n d  4 . 2  p e r c e n t  a s  v e r y  h i g h .  The 

c a t e g o r i e s  of  v e r y  low a n d  low d e c r e a s e d  9 . 1  p e r c e n t  w h i l e  t h e  h i g h  

c a t e g o r i e s  i n c r e a s e d  18.0 p e r c e n t .  (See Table  4 . 1 4 . )
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Table  4 . 1 4 . — Comparat ive R a t in g  S cores  on S e l e c t e d  Aspec ts  of  CPLA 
Courses .

V a r ia b l e Year 0 i 2 3 4 N X SD

G enera l  C le a rness  
of  Major 
O b je c t iv e s

1978
1983

9.8
6 .3

28.5
22.9

34.1
29 .2

19.5
37.5

8.1
4 .2

118
94

2 .04
2 .0 4

.97
1.07

Genera l  Agreement 
between O b j e c t i v e s  
& Assignments

1978
1983

11 .4
4 . 2

20.3
17.7

41.5
3 4 .4

27.0
38.5

4 .8
5 .2

118
94

2.17
2.00

.87
1.03

C le a r  O rgan iza ­
t i o n  of  C la ss  
P r e s e n t a t i o n s

1978
1983

13 .8
5 .2

23.6
18 .8

37 .4
3 4 .4

20.3
37.5

4.9
4 .2

118
94

2.12
1.89

.91
1.08

C lea r  E x p la n a t io n  
of Im por tan t  Ideas

1978
1983

7.3
3.1

19.5
18 .8

37 .4
39.6

25.2
33 .3

10.6
5 .2

118
95

2.18
2 .25

.84
1.07

I n s t r u c t o r ' s  En­
couragement to  
Seek Help

1978
1983

10.6
3.1

12.2
1 0 .4

33.3
3 5 .4

27.6
36 .5

16.3
14.6

118
94

2.50
2.36

.92
1.15

Usage of  C lass  
Time f o r  I n s t r u c ­
t i o n  Purposes

197 8 
1983

8.1
3.1

23.6
8 .3

25.2
28.1

31.7
45 .8

11.4
11.6

118
93

2.50
2.37

.93
1.09

I n s t r u c t o r ' s  Re­
gard  f o r  View­
p o in t s  o t h e r  than  
His Own

1978
1983

9.8
5 .2

5.7
7 .3

17.1
26.0

42.3
38.5

25.2
22.9

117
93

2.72
2.87

1.02 
1.02

S t i m u l a t i o n  of  
C la sses

1978
1983

22 .0
12.5

24 .4
17.7

26.0
33.3

17.1
28.1

10.6
8 .3

117
94

1.99
1.82

1.10
1.31

F a i r n e s s  of  
Grades

1978
1983

6 .5
3.1

9 .8
2 .1

23.6
21.9

36.6
49 .0

23.6
24.0

116
95

2.88
2.79

.85
1.01

Average 1978
1983

2 .34
2.27

■ .................... .... ' r f  * ......................... * <■ «■ i- .. .  . . .  ;  4 iu - i ’j .  .  . . • «• « «• ■*

T h e r e  was a l s o  a s i g n i f i c a n t  s h i f t  i n  p e r c e p t i o n  o f  t h e  c l e a r  

o r g a n i z a t i o n  o f  c l a s s  p r e s e n t a t i o n s .  I n  1 9 7 8 ,  4 . 9  p e r c e n t  of  t h e  

r e s p o n d e n t s  viewed t h i s  a s  v e ry  h i g h ,  20 .3  p e r c e n t  a s  h ig h ,  37 .4  pe rc e n t  

a s  n e u t r a l ,  2 3 . 6  p e r c e n t  a s  lo w ,  and  1 3 . 8  p e r c e n t  a s  v e ry  low. Five 

y e a r s  l a t e r  the  p e rc e n ta g e  had s h i f t e d  t o  4 . 2  p e r c e n t  v e r y  h i g h ,  3 7 .5
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p e r c e n t  h i g h ,  3 4 . 4  p e r c e n t  n e u t r a l ,  o n l y  1 8 . 8  p e r c e n t  low ,  and 5 . 2  

p e r c e n t  a s  v e r y  low.  Whi le  t h e  v e ry  low and low c a t e g o r i e s  dec reased  

1 3 .4  p e r c e n t ,  the  h i g h  c a t e g o r y  i n c r e a s e d  1 7 . 2  p e r c e n t .  (S e e  T a b l e  

4 . 1 4 . )

The t h i r d  v a r i a b l e  t h a t  demands a t t e n t i o n  i s  th e  usage of c l a s s  

t ime f o r  i n s t r u c t i o n .  I n  1978 t h i s  v a r i a b l e  was seen a s  v e ry  low by 8.1 

p e r c e n t  o f  t h e  r e s p o n d e n t s  a s  low by 23.6 p e r c e n t ,  as  n e u t r a l  by 25.2 

p e r c e n t ,  a s  h igh  by 31 .7  p e r c e n t  and v e r y  h i g h  by 1 1 . 4  p e r c e n t .  F iv e  

y e a r s  l a t e r  t h e  s h i f t  r e v e a l e d  a very  low r a t i n g  by only  3 .1  p e r c e n t ,  

low by 8 .3  p e r c e n t ,  n e u t r a l  by 28.1 4 p e r c e n t ,  h igh  by 4 5 . 8  p e r c e n t  and  

v e r y  h i g h  by 1 4 . 6  p e r c e n t .  W hi le  t h e  low c a t e g o r i e s  dec re a se d  20.3 

p e r c e n t ,  the  n e u t r a l  and h igh  c a t e g o r i e s  i n c r e a s e d  2 0 . 2  p e r c e n t .  (See  

Tab le  4 . 1 4 . )

T h r e e  o t h e r  a s p e c t s  o f  t h e  CPLA c o u r s e s ,  w hi le  no t  below the  .05 

a l p h a  l e v e l ,  a r e  c lo s e  enough t o  w a r ran t  a t t e n t i o n .  G e n e r a l  a g r e e m e n t  

b e t w e e n  o b j e c t i v e s  a n d  a s s i g n m e n t s  had  a n  a l p h a  l e v e l  o f  . 0 5 1 8 .  

S t i m u l a t i o n  o f  c l a s s e s  h a d  an  a l p h a  l e v e l  o f  . 0 8 8 ,  and  f a i r n e s s  of  

g r a d e s  had an a l p h a  l e v e l  of .0836 .  (See Table  4 . 1 3 . )

The u n i v a r i a t e  a n a l y s i s  o f  v a r i a n c e  r e v e a l s  a s t a t i s t i c a l  

s i g n i f i c a n c e  of  F e q u a l s  .024 .  T h e re fo re ,  t h i s  h y p o th e s i s  was r e j e c t e d .

Ho 2 . 3 . Change i n  t i m e  f rom 197 8 t o  1983 i s  not  r e l a t e d  to  the  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e  c o n t r i b u t i o n s  of  the  core 

c o u r s e s  to  the  t o t a l  degree  program.

The c h i  s q u a r e  t e s t  ( s ee  Table 4 . 1 5 . )  i n d i c a t e s  t h a t  t h e r e  was no 

s i g n i f i c a n t  r e l a t i o n  b e tw e e n  t h e  y e a r  o f  t h e  q u e s t i o n n a i r e  and th e  

c o n t r i b u t i o n  o f  t h e  c o r e  c o u r s e s  t o  t h e  t o t a l  d e g r e e  p ro g ra m .  

T h e r e f o re ,  Ho 2 . 3 .  could  no t  be r e j e c t e d .
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Table  4 . 1 5 . — R e s u l t s  of  Chi Square T es t  f o r  Adequacy of  Core Courses

V a r i a b l e Chi Square
Degrees of 

Freedom
S i g n i f i c a n c e  
of  Chi Square

C o n t r i b u t i o n. , to .To ta l  .Degree..Ecpgcam 

Core 100 5.78222

Core 200 7.64266

Core 300 5.77290

Core 400 7.13177

Con t r i b u t i o n ,  ̂ to. .L ihera l .  .Art a 

Core 100 4.82451

Core 200 5.18027

Core 300 5.57895

Core 400 9.04483

4

4

4

4

4

4

4

4

.2160

.1056

.2168

.1291

.3058

.2693

.2329

.0600

Ho.. 2,. 4 . Change i n  t i m e  f rom  197 8 t o  1983 i s  n o t  r e l a t e d  t o  the  

p e r c e p t i o n s  of  th e  g r a d u a t e s  r e g a r d i n g  th e  adequacy of  th e  core  courses  

i n  p r o v id i n g  a fo u n d a t i o n  f o r  f u r t h e r  s tudy  i n  th e  l i b e r a l  a r t s .

The c h i  s q u a r e  t e s t  ( s e e  T a b l e  4 . 1 5 . )  shows t h a t  t h e r e  was no 

s i g n i f i c a n t  r e l a t i o n  b e tw e e n  t h e  y e a r  of  t h e  q u e s t i o n n a i r e  a n d  t h e  

p e r c e p t i o n s  o f  t h e  r e s p o n d e n t s  r e g a r d i n g  t h e  a d e q u a c y  of  t h e  c o r e  

c o u r s e s  in  p ro v id in g  a f o u n d a t i o n  f o r  f u r t h e r  s tudy  i n  the  L i b e r a l  a r t s .  

T h e r e f o re  Ho 2 . 4 .  could  no t  be r e j e c t e d .

One c a t e g o r y ,  however,  i s  wor th  m en t ion .  The ch i  square t e s t  shows 

t h e  r e l a t i o n  o f  t h e  y e a r  o f  t h e  q u e s t i o n n a i r e  and  t h e  r e s p o n d e n t  

p e r c e p t i o n s  of  the  c o n t r i b u t i o n  of Core 400 t o  th e  l i b e r a l  a r t s  a t  t h e  

.060 a lp h a  l e v e l .  A f r e q e n c y  count  d i s c l o s e s  th e  fo l l o w in g  in f o r m a t i o n :  

I n  1978, 26.1 p e rce n t  of  the  r e s p o n d e n t s  p e r c e iv e d  t h i s  c a t e g o r y  t o  be
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v e ry  low o r  low, 2 4 .4  p e r c e n t  n e u t r a l ,  and 4 8 .0  p e r c e n t  a s  h i g h  o r  v e r y  

h i g h .  F i v e  y e a r s  l a t e r  2 8 . 1  p e r c e n t  saw i t  a s  low o r  v e ry  low, only  

15 .6  p e r c e n t  a s  n e u t r a l ,  and 56.3  p e r c e n t  a s  h i g h  o r  v e r y  h i g h .  ( S e e  

Tab le  4 . 1 6 . )

Bo. 2 . 5 . Change i n  t ime,  i s  n o t  r e l a t e d  t o  th e  p e r c e p t i o n s  o f  the  

g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  of  the  co re  sequence of  c o u r s e s  a s  

l i s t e d  i n  q u e s t i o n n a i r e  i t em  number 20.

Tab le 4 . 1 6 . — Comparat ive  R a t in g  Scores  on t h e  Core Courses .

.............
V a r ia b l e Year 0 1 2 3 4 N X SD
. ... ,, .. ,, «....... . 4. «, .... V* 1 * • > ■......
C o n t r ib u t io n ,  . to,. ,Total .,Degree.  .Erogram

Core 100 1978 55.3 17.1 15.4 7.3 4.9 50 1.32 .99
1983 69 .8 13.5 11.5 3.1 2.1 57 1 .68 1 .28

Core 200 1978 52.8 14.6 17.1 12.2 3.3 83 1.72 .95
1983 36 .5 20 .8 28.1 12 .5 2.1 65 1 .48 1.29

Core 300 1978 62 .6 6 .5 7.3 16.3 7.3 57 2.19 1.72
1983 57.3 6 .3 17.7 12.5 6 .3 47 2.06 1 .44

Core 400 1978 17.9 13.8 21.6 22.8 24.4 114 2.23 1.31
1983 17.7 19 .8 13.5 33.3 15.6 93 2.37 1.37

Averages 197 8 47 .15 13.0 15.35 14.65 9.98 1.87
1983 45.33 15.1 17.70 15.35 6 .53 1 .90

C o n t r i b u t i o n ,  to . ,Foundat ion ,  . for . .Liberal , . .Arts

Core 100 1978 55.3 14.6 17.1 6 .5 6.5 51 1.67 1.03
1983 64 .6 11.5 12 .5 9 .4 2.1 56 1.80 1.33

Core 200 1978 43 .9 13.0 22.8 15.4 4.9 83 1.89 .94
1983 3 5 . 4 14.6 31.3 17.7 1.0 65 1 .92 1.78

Core 300 1978 61 .0 8.1 11.4 10.6 8.9 56 2 .38 1.07
1983 55 .2 5 .2 14.6 19.8 5 .2 47 2 .09 1.38

Core 400 197 8 16.3 9.8 24 .4 23.6 26.0 112 2.46 1.18
1983 1 2 .5 15.6 18.8 37 .5 15.6 92 2 .50 1.27

Averages 1978 44 .13 4 .48 18.93 14.03 11.58 2 .10
, * .......... . . laaa. . ^ 4 1 . 9 3 .  .t .11-7.3..ita'lA—TL-Va . j j ^ a a ... ....2 ..Q8 .



104

A u n i v a r i a t e  a n a l y s i s  of  v a r i a n c e  d i s c l o s e d  a s i g n i f i c a n c e  l e v e l  of  

.201 f o r  i t e m  20 on t h e  q u e s t i o n n a i r e  r e g a r d i n g  the  e f f e c t i v e n e s s  of the  

c o r e  s e q u e n c e  o f  c o u r s e s .  ( S e e  Tab le  4 . 1 0 . )  But th e  ch i  square  t e s t  

shows two of th e  v a r i a b l e s  i n  t h i s  s e c t i o n  t o  be s i g n i f i c a n t l y  r e l a t e d  

to  t h e  change over  t im e .  (See Tab le 4 . 1 7 . )

Tab le 4 . 1 7 . — R e s u l t s  of  Chi Square T e s t  f o r  Core Sequence of  Courses

V a r i a b l e
Degrees of  

Chi Square Freedom

In c r e a s e d  U nde rs tand ing  of
the  C h r i s t i a n  F a i t h  10.65497

Development of a C h r i s t i a n
P e r s p e c t i v e  toward your  2.89004
Academic Major

I n t e g r a t i o n  of  t h e  C h r i s ­
t i a n  F a i t h  w i th  your  10.52715
E d u c a t io n a l  Expe r ience

U nders tand ing  o f  t h e  True
N ature  of  L i b e r a l  A r t s  5.87143
E duca t ion

P e r s p e c t i v e  to  E v a lu a te
th e  S i g n i f i c a n t  Even ts  3.29167
of Your S o c ie ty

S i g n i f i c a n c e  
of  Chi Square

.0307*

.5764

.0324*

.2090

.5103

* S i g n i f i c a n t  a t  l e s s  th a n  .05 .
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Table  4 . 1 8 . — Comparat ive R a t in g  Scores  on S e l e c t e d  Aspec ts  of  the  Core 
Sequence.

V a r i a b l e  Year 0 1 2  3 4 N  X S D

I n c r e a s e d  Under­
s t a n d i n g  of  the  1978 21.1 20.3 33.3 19.5 5.7 118 1.89 .93
C h r i s t i a n  F a i t h  1983 7 .3  24 .0  42.7 24 .0  2.1 94 1 .78 1 .18

Development of  a
C h r i s t i a n  P e r -  1978 23.6 26.0 27.6 16.3 66.5 117 1.60 1.01
s p e c t i v e  toward 1983 17.7 29 .2  33 .3  16.7 3.1 95 1 .65 1.25
t h e  Academic Major

I n t e g r a t i o n  of the
C h r i s t i a n  F a i t h  1978 18.7 25.2 29.3 21.1 5.7 119 1.89 .97
w i th  E d u c a t io n a l  1983 9 . 4  16.7 46.9 24 .0  3.1  94 1.82 1 .15
Exper ience

U nders tand ing  of
th e  True N ature  1978 19.5 23.6 30.1 22.0 4 .9  118 1.85 1 .02
of the  L i b e r a l  1983 13 .5  16.7 37 .5  30 .2  2.1 94 1 .84  1.17
A r t s

Prov ided  a Per ­
s p e c t i v e  to  E v a l -  1978 16.3 21.1 26.0 29.3 7.3 118 2 .05 1 .08
u a t e  Events  i n  1983 9 .4  2 0 .8  3 4 .4  29 .2  6 .3  94 1 .98 1.15
S o c ie ty

Average 197 8 1.86
 ............... .........,...1983..............................             ,,.1,.8Q.........

One o f  t h e s e  w a s  t h e  q u e s t i o n :  To what  e x t e n t  h a s  t h e  c o r e

sequence of  c o u r s e s  i n c r e a s e d  your u n d e r s t a n d i n g  of  the  C h r i s t i a n  F a i t h ?  

The r e s p o n s e s  o f  t h e  g r a d u a t e s  had a s i g n i f i c a n c e  l e v e l  of  . 031 .  The 

breakdown i n  r e s p o n s e s  was a s  f o l l o w s :  i n  1978 a r a t i n g  of  very  low was

g i v e n  by 2 1 .1  p e r c e n t ;  low ,  2 0 .3  p e r c e n t ;  n e u t r a l ,  33 .3  p e r c e n t ;  h igh

1 9 . 9  p e r c e n t ;  a n d  v e r y  h i g h ,  o n l y  5 . 7  p e r c e n t .  I n  1983  t h o s e  

p e r c e p t i o n s  h a d  c h a n g e d  t o  7 . 3  p e r c e n t  f o r  very  low, 24 .0  p e r c e n t  f o r  

low, 4 2 . 7  p e r c e n t  f o r  n e u t r a l ,  2 4 . 0  p e r c e n t  f o r  h i g h ,  and  o n l y  2 . 1  

p e r c e n t  f o r  v e r y  h i g h .  The change  i n  p e r c e p t i o n s  can  be s e e n  more 

c l e a r l y  i f  t h e  two low c a t e g o r i e s  a n d  t h e  two h i g h  c a t e g o r i e s  a r e
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combined.  The v e ry  low o r  low r a t i n g  o f  41 .4  p e r c e n t  i n  1978 d e c r e a s e d  

t o  3 1 . 3  p e r c e n t  i n  1983,  a d e c r e a s e  of  10.1 p e r c e n t ;  th e  n e u t r a l  r a t i n g  

o f  3 3 .3  p e r c e n t  i n  1978 i n c r e a s e d  t o  42 .7  p e r c e n t  i n  1983 ,  a n  i n c r e a s e  

o f  9 , 4  p e r c e n t ;  and t h e  h igh  o r  v e ry  h igh  r a t i n g  was n e a r l y  the  same a t  

2 5 .2  and 26.1 p e r c e n t ,  r e s p e c t i v e l y .  ( T a b l e  4 . 1 8 . )  Change o v e r  t im e  

d i s c l o s e d  a s i g n i f i c a n t  d i f f e r e n c e  of  .0307 in  the  p e r c e p t i o n s  of  the  

r e s p o n d e n t s  w i t h  r e s p e c t  t o  t h e i r  i n c r e a s e d  u n d e r s t a n d i n g  o f  t h e  

C h r i s t i a n  F a i t h .  (See Tab le  4 . 1 7 . )

The o t h e r  n o t a b l e  change was i n  r e sponse  to  th e  q u e s t i o n :  To what

degree  has  the  core sequence of co u r se s  a s s i s t e d  you t o  i n t e g r a t e  t h e  

w h o le  of  t h e  C h r i s t i a n  F a i t h  w i th  a l l  of  your e d u c a t io n a l  exper i ence?  

The s t a t i s t i c a l  s i g n i f i c a n c e  of  t h i s  v a r i a b l e  was a t  a . 032  l e v e l  (See  

T a b l e  4 . 1 7 . ) .  I n  197 8 t h i s  was  r a t e d  ve ry  low by 18.7 p e r c e n t  of the  

r e s p o n d e n t s ,  low by 2 5 .2  p e r c e n t ,  n e u t r a l  by 29 .3  p e r c e n t ,  h ig h  by 2 1 .1  

p e r c e n t ,  a n d  v e r y  h i g h  by 5 . 7  p e r c e n t .  The s h i f t  i n  1983 was to  9 .4  

p e r c e n t  v e ry  low, a d e c r e a s e  o f  9 .3  p e r c e n t ;  16.7 a s  low, a d e c r e a s e  of  

1 7 . 8  p e r c e n t ;  4 6 . 9  a s  n e u t r a l ,  a n  i n c r e a s e  of  1 7 .6  p e r c e n t ;  24.0 as 

h i g h ,  and 3 .1  a s  v e ry  h i g h ,  a change i n  th e se  two c a t e g o r i e s  of only  0 .3  

p e r c e n t .  (See Tab le  4 . 1 8 . )

Although two of t h e  c a t e g o r i e s  d id  show a s t a t i s t i c a l l y  s i g n i f i c a n t  

r e l a t i o n  t o  th e  yea r  of  the  q u e s t i o n n a i r e ,  the  o v e r a l l  a l p h a  l e v e l  was 

. 2 0 1 .  T h e r e f o r e ,  Ho 2 . 5 .  could  n o t  be r e j e c t e d .

Ho. 2 . 6 . Change i n  t i m e  f rom 1978 t o  1983 i s  not  r e l a t e d  to  the  

p e r c e p t i o n s  of  th e  g r a d u a t e s  r e g a r d i n g  t h e i r  g e n e r a l  a t t i t u d e  toward the  

CPLA Program.

The s i g n i f i c a n c e  l e v e l  of  t h i s  v a r i a b l e  was . 0 7 8 7 .  (See Table  

4 . 1 9 . )
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Table 4 . 1 9 . — R e s u l t s  of Chi Square T es t  f o r  A t t i t u d e  Toward the  CPLA 
Program

Degrees  of  S i g n i f i c a n c e
V a r i a b l e  Chi Square Freedom of Chi Square

Your A t t i t u d e  Toward
th e  CPLA Program 11.32935 6 .0787

W h i l e  t h e  s t a t i s t i c a l  r e s u l t s  w e re  n o t  s i g n i f i c a n t ,  t h e  s h i f t s  i n  

p e r c e p t i o n s  were i n t e r e s t i n g .  The g r a d u a t e s  w ere  a s k e d  t o  r a t e  t h e i r  

g e n e r a l  a t t i t u d e s  t o w a r d  t h e  CPLA P rog ram  by n o t i n g  t h e i r  one b es t  

answer among the  fo l l o w in g  f i v e  o p t i o n s :  t h e  CPLA p rog ram  p r o v i d e d  a

C h r i s t i a n  p e r s p e c t i v e  f o r  f u r t h e r  s t u d y  i n  t h e  l i b e r a l  a r t s ,  gave a 

broad  fo u n d a t io n  upon which t o  b u i l d  a m a jo r ,  p rov ided  new i n s i g h t s  i n t o  

t h e  r e l a t i o n s h i p s  b e t w e e n  t h e  a c a d e m i c  d i s c i p l i n e s ,  was on the  whole 

b e n e f i c i a l ,  o r  was too  g e n e r a l  and f a i l e d  t o  c h a l l e n g e .

T a b l e  4 . 2 0 . — G e n e r a l  A t t i t u d e  E x p r e s s e d  by G raduate s  toward th e  CPLA 
Program

A t t i t u d e  Year Number P e rcen t

P rov ided  a C h r i s t i a n  P e r s p e c t i v e
f o r  F u r th e r  Study in  t h e  197 8 9 7.3
L i b e r a l  A r t s  1983 7 7 .3

Gave a Broad Foundation  upon 197 8 1 0 .8
which t o  B u i ld  a Major 1983 3 3.1

Prov ided  New I n s i g h t s  i n t o  t h e
R e l a t i o n s h i p s  between Academic 1978 14 11.4
D i s c i p l i n e s  1983 13 13.5

Were on th e  Whole B e n e f i c i a l  1978 30 24.4
1983 38 39.6

Were to o  G enera l  and F a i l e d  1978 55 44.7
to  Chal lenge  1983 30 31.1
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I n  b o t h  197 8 and  1983 , 7 . 3  p e r c e n t  of  th e  r e s p o n d e n t s  gave t h e i r  

one b e s t  answer as  p r o v id i n g  a C h r i s t i a n  p e r s p e c t i v e  f o r  f u r t h e r  s t u d y  

i n  t h e  l i b e r a l  a r t s .  Only 0 .8  p e r c e n t  i n  1978 and 3.1 p e r c e n t  in  1983 

chose the  answer of  p r o v id i n g  a broad  fo u n d a t io n  upon  w h ich  t o  b u i l d  a 

m a j o r .  1 1 . 4  p e r c e n t  i n  1978 chose new i n s i g h t s  i n t o  t h e  r e l a t i o n s h i p s  

between academic d i s c i p l i n e s  w h i l e  i n  1983 1 3 . 5  p e r c e n t  ch e c k e d  t h i s  

o p t i o n .  In  1978,  24 .4  p e r c e n t  c o n s id e re d  th e  CPLA program on the  whole 

a s  b e n e f i c i a l ,  w h i l e  39 .6  p e r c e n t  had t h i s  a t t i t u d e  i n  1983, an i n c r e a s e  

o f  1 5 . 2  p e r c e n t .  I t  was  t o o  g e n e r a l  and f a i l e d  to  cha l l e n g e  f o r  44.7 

p e rc e n t  i n  1978 and 31 .3  p e r c e n t  i n  1983 ,  a d e c r e a s e  o f  1 3 . 4  p e r c e n t .  

(See Table 4 . 2 0 . )

S i n c e  t h e  a n a l y s i s  o f  t h e  d a t a  r e v e a l s  t h a t  t h e r e  w as  no 

s t a t i s t i c a l l y  s i g n i f i c a n t  change over t im e  i n  t h e  g e n e r a l  a t t i t u d e  o f  

t h e  g r a d u a t e s  toward  t h e  CPLA program, Ho 1.6 cou ld  n o t  be r e j e c t e d .

Only one of  the  sub hypo theses  under  h y p o t h e s i s  I I  was r e j e c t e d .  

The u n i v a r i a t e  a n a l y s i s  o f  v a r i a n c e  f o r  Ho 2 . 2 .  r e g a r d i n g  s e l e c t e d  

a s p e c t s  of the  CPLA program was shown t o  h a v e  a s i g n i f i c a n c e  l e v e l  o f  

. 0 2 4 .  ( S e e  T a b l e  4 . 1 0 . )  T h e  o t h e r  sub h y p o t h e s e s  c o u l d  n o t  be 

r e j e c t e d .  The m u l t i v a r i a t e  a n a l y s i s  of  v a r i a n c e  f o r  Ho 2.  r e v e a l e d  t h e  

s i g n i f i c a n c e  of  F a t  t h e  . 0 8 0  l e v e l .  T h e r e f o r e ,  Ho 2 .  could not  be 

r e j e c t e d .

Research .Quest ion. ,Three.

What a r e  t h e  s t r e n g t h s  and weaknesses  of  th e  core  program p e rc e iv e d  

by the  g r a d u a t e s ?

The  d a t a  f o r  t h e  a n s w e r  t o  t h i s  q u e s t i o n  was p r o v i d e d  by t h e  

r e s p o n s e s  t o  t h e  open  en d ed  q u e s t i o n s  i n  i t e m s  2 3 c a n d  2 4 c on t h e  

q u e s t i o n n a i r e .  The g r a d u a t e s  w e re  a s k e d  t o  i d e n t i f y  i n  w r i t i n g  what
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they p e rc e iv e d  t o  be th e  s t r e n g t h s  and weaknesses  o f  t h e  c o r e  p r o g r a m .  

In  197 8 ,  91 p e r c e n t  of t h e  g r a d u a t e s  responded  t o  t h e s e  i t em s ,  w h i le  in  

1983 on ly  77 p e rc e n t  r e s p o n d e d .

The g e n e r a l  s t r e n g t h s  o f  t h e  program which th e  r e s p o n d e n t s  c i t e d  

were the  i n t e g r a t i o n  of  f a i t h  and l e a r n i n g ,  the  s t i m u l a t i o n  o f  c r i t i c a l  

t h i n k i n g ,  t h e  q u a l i t y  o f  t h e  f a c u l t y ,  the  q u a l i t y  of  the  program, and 

the  a t t e n t i o n  w hich  was g i v e n  t o  p r o b l e m s  a n d  i s s u e s .  The g r e a t e s t  

change  i n  p e r c e p t i o n  was w i th  r e g a r d  t o  th e  a t t e n t i o n  g iven  to  problems 

and i s s u e s .  In  1978 1 .6  p e r c e n t  of th o s e  r e s p o n d in g  i n d i c a t e d  t h i s  as  a 

s t r e n g t h ,  w h i l e  i t  was n o te d  by 8 .3  p e r c e n t  of  th o se  r e spond ing  i n  1983. 

The i n t e g r a t i o n  of f a i t h  and l e a r n i n g  r e c e i v e d  th e  most a t t e n t i o n ,  w i t h

6 . 5  p e r c e n t  o f  t h o s e  r e s p o n d i n g  i n  197 8 and  7 . 3  p e r c e n t  of  t h o s e  

re s p o n d in g  i n  1983 i n c l u d i n g  i t .  (See Tab le 4 . 2 1 . )

The s t r e n g t h  most n o te d  i n  Core 100 was t h e  a c q u i s i t i o n  of B i b l i c a l  

knowledge,  a s  8 .1  p e r c e n t  i n  1978 and 9 .4  p e r c e n t  i n  1983 i n c l u d e d  i t .  

The q u a l i t y  of  th e  course  showed th e  g r e a t e s t  change i n  p e r c e p t i o n ,  when 

on ly  0 .8  p e r c e n t  c i t e d  i t  i n  1978,  whereas i n  1983 7 .5  p e r c e n t  of  t h o s e  

respond ing  n o te d  i t .

A number of s t r e n g t h s  were  no ted  i n  Core 400, namely th e  q u a l i t y  of 

the  f a c u l t y ,  the  a t t e n t i o n  g i v e n  t o  m a j o r  i s s u e s ,  t h e  i n t e g r a t i o n  o f  

f a i t h  a n d  l e a r n i n g ,  t h e  d e v e l o p m e n t  o f  c r i t i c a l  t h i n k i n g ,  t h e  

development of  v a l u e s  and m o r a l s ,  the  v a lu e  of  the  group d i s c u s s i o n ,  and 

t h e  f a c t  t h a t  t h e  c o u r s e  was  s t i m u l a t i n g  and v a l u a b l e .  The g r e a t e s t  

change in  p e r c e p t i o n  was w i th  r e g a r d  t o  the  course  be ing  s t i m u l a t i n g  and 

v a l u a b l e ,  f o r  in  1978 on ly  2 . 4  p e r c e n t  no ted  t h i s ,  w h i le  i n  1983 i t  was 

c i t e d  by 9 .4  pe rc e n t  of  th o s e  r e s p o n d in g .  (See Tab le 4 . 2 1 . )
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Table  4 . 2 1 . — Responses of  Gradua te s  on Open Ended Q u es t io n s  Concerning 
S t r e n g t h s  of  t h e  Core Program.

S t r e n g t h Year Number
I* • • * f , * { ( • • , * *  * *  * •  <* • * " * »

P e rc e n t

General
I n t e g r a t i o n  of  F a i t h  and 1978 8 6 .5

Learn ing 1983 7 7.3

S t i m u l a t e s  C r i t i c a l  Th inking 1978 3 2 .4
1983 8 8.3

Q u a l i t y  of  th e  F a c u l ty 1978 7 5.7
1983 4 4 .2

Q u a l i t y  of  th e  Program 1978 2 1.6
1983 5 5 .2

A t t e n t i o n  t o  Problems and 1978 2 1.6
I s s u e s 1983 8 8 .3

CORE 100
A c q u i s i t i o n  of  B i b l i c a l 1978 10 8.1

Knowledge 1983 9 9 .4

Q u a l i t y  of  th e  Course 1978 1 0 .8
1983 8 8.3

A Chal lenge  to  Thinking 1978 0 0 .0
1983 3 3.1

CORE 400
Q u a l i ty  of  F acu l ty 1978 4 3 .3

1983 3 3 .1

A t t e n t i o n  t o  Major I s s u e s 1978 2 1.6
1983 7 7 .3

I n t e g r a t i o n  of  F a i t h  and 1978 4 4 .2
L earn ing 1983 2 2 .0

Development of  C r i t i c a l 1978 4 3.3
Thinking 1983 6 6 .3

Development of Values and 1978 0 0 .0
Morals 1983 3 3.1

D is c u s s io n  Groups 1978 5 4.1
1983 6 6 .3

S t i m u l a t i n g  and V aluab le 1978 3 2 .4
> '  - * E ri  A ! _ 1 - •  _-V,.. <u -ese'..9. ■ - - m .  . . -zsisijj........9 . 4
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The g e n e r a l  weaknesses  of  t h e  co re  program n o te d  by th e  r e s p o n d e n t s  

in c lu d ed  th e  q u a l i t y  of  th e  f a c u l t y ;  t h e  p ro g ra m  was a w a s t e  o f  t i m e ,  

and t h e r e f o r e  not  v a l u a b l e ;  i t  was to o  g e n e r a l  and vague ;  t h e r e  was poor 

s t r u c t u r e  and a d m i n i s t r a t i o n  of  c l a s s e s ;  i t  was too  demanding f o r  some; 

a n d  t h e r e  was a l a c k  o f  i n t e g r a t i o n  i n  t h e  program. Rece iv ing  th e  most 

a t t e n t i o n  was the  ca t e g o ry  "not  v a l u a b l e  and a waste  of  t i m e . "  In  1978, 

8 . 9  p e r c e n t  o f  t h o s e  r e s p o n d i n g  c i t e d  t h i s  a s  a weakness ,  and i n  1983 

t h i s  was no te d  by 26.0  p e r c e n t  of  the  r e s p o n d e n t s .  W hi le  none  of  t h e  

r e s p o n d e n t s  i n  197 8 mentioned  t h e  program be ing  to o  g e n e r a l  and vague,  

i n  1983, 11.5  p e rce n t  of  th o s e  r e s p o n d in g  i n c lu d e d  i t .  The q u a l i t y  o f  

t h e  f a c u l t y  was no ted  a s  a weakness by 4 .1  p e r c e n t  of  th e  r e s p o n d a n t s  i n  

1978 and by 9 .4  p e r c e n t  i n  1983.  (See Table 4 . 2 2 . )

W e a k n e s se s  p o i n t e d  o u t  i n  C ore  200 w ere  q u a l i t y  of  t h e  f a c u l t y ,  

l a c k  of s t r u c t u r e ,  and a w as te  of  t im e ,  t h i s  l a s t  w e a k n e s s  b e i n g  n o t e d  

by 0 . 8  p e r c e n t  i n  1978 and by 13.6 p e r c e n t  of  t h e  r e s p o n d a n t s  i n  1983. 

(See Table  4 . 2 2 . )

M e n t i o n e d  s p e c i f i c a l l y  i n  C ore  400 w ere  two w e a k n e s s e s .  Some 

reqpondents  saw i t  a s  t o o  u n s t r u c t u r e d ,  1 . 6  p e r c e n t  i n  1978 and 7 . 3  

p e p c e l t  i n  1 9 8 3 .  1 . 6  p e r c e n t  i n  1978 p e r c e i v e d  i t  t o  be a was te  of

t ime ,  w h i le  6 . 3  p e r c e n t  remembered i t  i n  t h i s  way i n  1 9 8 3 .  (S e e  T a b l e  

4 . 2 2 . )
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Table  4 . 2 2 . — Responses of  Graduate s  on Open Ended Q u e s t io n s  Concerning 
Weaknesses of  the  CORE Program.

Weakness

General
Q u a l i t y  of  t h e  F a c u l ty

Program i s  no t  V a lu a b le ,  a 
Waste of  Time

Too Genera l  and Vague

Poor S t r u c t u r e  and
A d m i n i s t r a t i o n  of  C la sses

Too Demanding

Lack of  I n t e g r a t i o n

CORE 100
Not V a lu ab le ,  a Waste of 

Time

CORE 200
Q u a l i t y  of  t h e  F a c u l ty

Lack of  S t r u c t u r e

Not V a lu a b le ,  a Waste of 
Time

CORE 300
Not V aluab le

Too Demanding

CORE 400
Too U n s t r u c tu r e d

Not V a lu a b le ,  a Waste of 
Time

Year Number P e rcen t

1978 5 4.1
1983 9 9 . 4

1978 11 8.9
1983 25 26.0

1978 0 0 .0
1983 11 11.5

1978 14 11 .4
1983 10 10 .4

1978 0 0 .0
1983 6 6 .3

1978 6 4 .9
1983 0 0 .0

1978 2 1.6
1983 4 4 .2

1978 2 1.6
1983 4 4 .2

1978 1 0 .8
1983 3 3.1

1978 1 0 .8
1983 13 13.6

1978 0 0 .0
1983 5 5.3

1978 0 0 .0
1983 3 3.1

1978 2 1.6
1983 7 7 .3

1978 2 1 .6
1983 6 6 .3
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Results. ,Q£-, t h e.-Analy.aia 

As a r e s u l t  of  th e  d a t a  a n a l y s i s ,  t h e  r e s e a r c h e r  found t h a t :

1. T h e r e  was no d i f f e r e n c e  from 1978 to  1983 in  t h e  p e r c e p t io n s

of the  g r a d u a t e s  r e g a r d i n g  t h e i r  e d u c a t i o n a l  expe r i ence  a t  

SAC. This  majo r  r e s e a r c h  h y p o th e s i s  was a c c e p te d  on the  b a s i s  

of  th e  fo l l o w i n g  f i n d i n g s :

a .  Change i n  t i m e  f rom 197 8 t o  1983 was no t  r e l a t e d  to  the  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  i n v o l v e m e n t  

i n  th e  s tudy  of  t h e  l i b e r a l  a r t s .

b .  Change i n  t i m e  f rom 197 8 t o  1983 was no t  r e l a t e d  to  the

p e r c e p t i o n s  of t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  commitment 

t o  J e s u s  C h r i s t  as  a p e r s p e c t i v e  f o r  l e a r n i n g .

c .  Change i n  t i m e  f rom 197 8 t o  1983 was no t  r e l a t e d  t o  the  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r

p a r t i c i p a t i o n  i n  th e  a f f a i r s  of  t h e  contemporary  w orld .

d.  Change i n  t i m e  f rom 197 8 t o  1983 was no t  r e l a t e d  to  the  

p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  t h e i r  o u t s t a n d i n g  

ex p e r i e n c e  a t  SAC.

e .  Change i n  t i m e  f rom 197 8 t o  1983 was no t  r e l a t e d  t o  the  

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r

i d e n t i f i c a t i o n  o f  s t r e n g t h s  and  w e a k n e s s e s  o f  the  SAC 

program.

The r e s p o n d e n t s  i d e n t i f i e d  t h e  fo l l o w in g  s t r e n g t h s  i n  t h e i r  g e n e ra l  

c o l l e g e  e x p e r i e n c e :  t h e  q u a l i t y  of  i n s t r u c t i o n ,  f a c u l t y  c o n c e r n  f o r

s t u d e n t s ,  f a c u l t y  o p e n n e s s ,  good a d v i s i n g ,  t h e  development of c lo se

p e r s o n a l  r e l a t i o n s h i p s ,  the  s t i m u l a t i o n  of  c l a s s e s ,  t h e  d e v e l o p m e n t  of  

c r i t i c a l  t h i n k i n g ,  th e  v a l u e  of  smal l  group d i s c u s s i o n s ,  th e  emphasis  on
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t h e  i n t e g r a t i o n  of  f a i t h  and l e a r n i n g ,  t h e  c o m m u n i c a t i o n  o f  a l i b e r a l  

a r t s  p e r s p e c t i v e ,  t h e  community c l i m a t e ,  t h e  C h r i s t i a n  a tmosphere ,  the 

v a l u e  o f  s m a l l  com m uni ty ,  t h e  f r e e d o m  t o  g row ,  t h e  q u a l i t y  o f  t h e  

p e o p l e ,  s o c i a l  l i f e ,  e x t r a - c u r r i c u l a r  a c t i v i t i e s ,  dorm l i f e ,  c h a p e l s ,  

s p i r i t u a l  l i f e ,  and the  i n s p i r a t i o n  of  t h e  f a c u l t y .

The s t r e n g t h s  which r e c e iv e d  t h e  most a t t e n t i o n  were the  fo l l o w i n g .  

The q u a l i t y  of i n s t r u c t i o n  was no ted  by 8 .9  p e r c e n t  o f  t h e  r e s p o n d e n t s  

i n  197 8 and  by 2 5 . 0  p e r c e n t  i n  1983.  F a c u l t y  conce rn  f o r  s t u d e n t s  was 

p o in t e d  out  by 9 .6  p e r c e n t  of  the  g r a d u a t e s  i n  1978 and 1 5 .0  p e r c e n t  i n  

1983.  The development of  c lo s e  p e r s o n a l  r e l a t i o n s h i p s  was c i t e d  by 19.0 

p e r c e n t  of the  r e s p o n d e n t s  in  1978 and by 23 .0  p e r c e n t  i n  1983.  Twenty 

p e r c e n t  of  the  r e s p o n d e n t s  i n  1983 r e f e r r e d  t o  th e  community c l im a te  as 

p o s i t i v e .  The q u a l i t y  of  the  people  in  t h e  community was i n c l u d e d  by 

4 .1  p e r c e n t  of  the  c l a s s  i n  1978 and by 12.5  p e r c e n t  i n  1983.

The fo l lo w in g  weakness in  t h e i r  g e n e r a l  c o l l e g e  e x p e r i e n c e s  were  

n o t e d  by t h e  r e s p o n d e n t s  t h e  q u a l i t y  o f  i n s t r u c t i o n ,  a d v i s i n g ,  poor 

s tu d e n t  r e l a t i o n s h i p s  w i th  f a c u l t y ,  t h e  l a c k  of  a c a d e m i c  e x c e l l e n c e  i n  

t h e  c o l l e g e  p r o g r a m ,  weak a d m i n i s t r a t i o n ,  poor a d m i n i s t r a t i o n  of  r u l e s  

and d i s c i p l i n e ,  the s h e l t e r e d  c l i m a t e ,  poor  communication,  the  community 

was c l i q u i s h ,  and i n c o n s i s t e n c y  between s ta t e m e n t  and a c t i o n ,  inadequa te  

s o c i a l  l i f e ,  t o o  much e m p h a s i s  on  a t h l e t i c s ,  t h e  n e e d  f o r  m o re  

i n v o l v e m e n t  in  th e  o u t s i d e  community, i n a d e q u a te  ho u s in g ,  i n f e r i o r  food 

s e r v i c e ,  weak chape ls  and d e f i c i e n t  s p i r i t u a l  l i f e .

The w e a k n e s s  w h ic h  g e n e r a t e d  t h e  most a t t e n t i o n  was th e  s h e l t e r e d  

community. The nex t  most prominent  weakness  was t h e  a d m i n i s t r a t i o n  of  

r u l e s  and d i s c i p l i n e .

2.  There  was no d i f f e r e n c e  from 1978 t o  1983 i n  t h e  p e r c e p t i o n s  of  the
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g r a d u a t e s  r e g a r d i n g  t h e  CPLA p ro g ram  a t  SAC. T h i s  m a j o r  r e s e a r c h  

h y p o t h e s i s  was a c c e p t e d  on th e  b a s i s  of th e  fo l lo w in g  f i n d i n g s .

a .  C h a n g e  i n  t i m e  f r o m  1978 t o  1983 was n o t  r e l a t e d  t o  t h e

p e r c e p t i o n s  of  th e  g r a d u a t e s  r e g a r d i n g  t h e  d e v e lo p m e n t  of  a

C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g .

b .  C h a n g e  i n  t i m e  f r o m  1 97 8 t o  1983  w as  r e l a t e d  t o  t h e

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e  f o l l o w i n g  a s p e c t s

o f  t h e  CPLA c o u r s e s :  g e n e r a l  c l e a r n e s s  of  m a jo r  o b j e c t i v e ,  

c l e a r  o r g a n i z a t i o n  o f  c l a s s  p r e s e n t a t i o n ,  and  u s e  of  c l a s s  

t i m e  f o r  i n s t r u c t i o n  p u r p o s e s .  (See Tab les  4 . 1 0 .  and 4 . 1 3 . )  

This  was the  o n ly  r e s e a r c h  h y p o t h e s i s  t e s t e d  w h ich  c o u ld  be 

r e j e c t e d  on t h e  b a s i s  of  th e  s t a t i s t i c a l  a n a l y s i s .

c .  C h a n g e  i n  t i m e  f r o m  1978 t o  1983 was n o t  r e l a t e d  t o  t h e  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  the  c o n t r i b u t i o n  of t h e  

co re  c o u r s e s  t o  t h e  t o t a l  degree  program.

d .  C h a n g e  i n  t i m e  f r o m  197 8 t o  1983 was n o t  r e l a t e d  t o  t h e

p e r c e p t i o n s  of  t h e  g r a d u a t e s  r e g a r d i n g  t h e  a d e q u a c y  of  t h e  

c o r e  c o u r s e s  i n  p r o v i d i n g  a f o u n d a t i o n  f o r  f u r t h e r  s tudy in  

the  l i b e r a l  a r t s .

e .  C h a n g e  i n  t i m e  f r o m  197 8 t o  1983 was n o t  r e l a t e d  t o  t h e

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e  f o l l o w i n g  a s p e c t s  

o f  t h e  co re  sequence of  c o u r s e s :  an i n c r e a s e d  u n d e r s t a n d in g  of 

t h e  C h r i s t i a n  f a i t h ;  t h e  i n t e g r a t i o n  o f  t h e  w h o le  o f  t h e  

C h r i s t i a n  f a i t h  w i t h  a l l  of  o n e ' s  e d u c a t io n a l  e x p e r i e n c e ;  an 

u n d e r s t a n d i n g  of the  t r u e  n a t u r e  of  t h e . l i b e r a l  a r t s ;  and  th e  

d e v e l o p m e n t  o f  a p e r s p e c t i v e  t o  e v a l u a t e  t h e  s i g n i f i c a n t  

even ts  of  o n e ' s  s o c i e t y .
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f .  C h a n g e  i n  t i m e  f r o m  197 8 t o  1983 was n o t  r e l a t e d  t o  t h e  

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  g e n e r a l  a t t i t u d e  

toward t h e  CPLA program.

The f i r s t  p u r p o s e  f o r  w h ic h  t h i s  s t u d y  was c a r r i e d  out  was " to  

a s s e s s  the  p e r c e p t i o n s  of the  g r a d u a t e s  conce rn ing  t h e  c o r e  c u r r i c u l u m  

a t  SAC, a n d  i t s  e f f e c t i v e n e s s  i n  a i d i n g  t h e  i n t e g r a t i o n  of  f a i t h  

l e a r n i n g  and l i v i n g . "

A c o m p a r i s o n  o f  t h e  mean s c o re s  f o r  th e  c a t e g o r i e s  i n  th e  g e n e ra l  

e d u c a t io n  e x p e r i e n c e  w i th  those  of th e  CPLA program, and e s p e c i a l l y  t h e  

c o r e  s e q u e n c e  o f  c o u r s e s ,  r e v e a l s  t h e  f a c t  t h a t  t h e  s t u d e n t s '  

p e r c e p t i o n s  a r e  t h a t  t h e  p ro g ram  i s  w eak .  The mean s c o r e s  f o r  t h e  

g e n e r a l  e d u c a t i o n  e x p e r i e n c e  a r e  h i g h e r  th a n  those  of  th e  CPLA program. 

Table 4 . 1 .  shows t h e  mean s c o r e s  o f  i n v o l v e m e n t  i n  t h e  s t u d y  of  t h e  

l i b e r a l  a r t s  t o  be 2 . 2 2  and  2 . 1 2  r e s p e c t i v e l y  f o r  1978 and 1983. The 

mean s c o r e s  f o r  commitment t o  J e s u s  C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a r n i n g  

w ere  4 . 7 6  and  4 . 8 0  r e s p e c t i v e l y .  For p a r t i c i p a t i o n  i n  t h e  a f f a i r s  of 

the  contemporary w o r ld ,  th e  mean s c o r e s  were 2.07 and  2 . 0 8 .  These  a r e  

t h e  t h r e e  f a c e t s  o f  t h e  S p r i n g  A r b o r  C o l l e g e  c o n c e p t ,  and  t h u s  a r e  

c r u c i a l  in  the  c o l l e g e  e x p e r i e n c e .

The  s t a t i s t i c s  f o r  commitment t o  C h r i s t  a s  a p e r s p e c t i v e  f o r  

l e a r n i n g  may be m i s l e a d i n g .  The o p t i o n s  g iven  the  g r a d u a t e  u n d e r  t h i s  

h e a d i n g  a r e :  no com m itm en t ,  a s e t  o f  b e l i e f s ,  a s e t  of  g u i d e s  f o r  

ju d g in g  r i g h t  and wrong, the  r e a l i z a t i o n  you  a r e  f o l l o w i n g  a r e v e a l e d  

way o f  l i f e ,  and  a p e r s o n a l  r e l a t i o n s h i p  w i th  J e s u s  C h r i s t  a s  Lord and 

M aste r .  Given th e  f a c t  t h a t  Sp r ing  Arbor  i s  an  e v a n g e l i c a l  C h r i s t i a n  

c o l l e g e ,  t h e  l a s t  o p t i o n  i s  a n a t u r a l  p a r t  o f  m os t  S p r i n g  A rb o r  

s t u d e n t s '  v o c a b u l a r y ,  whereas  the o t h e r s  a r e  n o t .  I t  would  be n a t u r a l



117

f o r  a m a j o r i t y  o f  t h e  s t u d e n t s  t o  m a rk  t h i s  r a t h e r  t h a n  one of  t h e  

o t h e r s .  Also  i t  i s  q u e s t i o n a b l e  w he the r  t h i s  s t a t e m e n t  r e a l l y  measures 

t h e  e x t e n t  t o  w h ic h  o n e  h a s  made J e s u s  C h r i s t  "a p e r s p e c t i v e  f o r  

l e a r n i n g . "

T a b l e  4 . 1 0 .  shows t h e  mean s c o re s  f o r  th e  CPLA program. The mean 

s c o r e s  f o r  the  development of a C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g  a r e

2 . 0 4  and  2 . 1 0  r e s p e c t i v e l y  f o r  1978  and  1983 .  The mean s c o r e s  f o r  

s e l e c t e d  a s p e c t s  of  th e  CPLA c o u r s e s  a r e  2 . 1 2  and  2 . 3 8  r e s p e c t i v e l y .  

The mean s c o re s  f o r  the  r a t i n g s  of  t h e  core  c o u r s e s  a r e  much lower ,  1 .32  

f o r  1978 and 1.30 f o r  1983.  For s e l e c t e d  a s p e c t s  of the  co re  s e q u e n c e ,  

the  mean s co re s  a r e  1 .71  and 1.87 r e s p e c t i v e l y .  (See Tab le  4 . 1 0 . )

The r e v e a l i n g  s t a t i s t i c  i s  the  e x t r e m e l y  low r a t i n g  t h e  s t u d e n t s  

g i v e  t o  t h e  c o r e  c o u r s e s .  To p l a c e  th e m  a t  1 . 3 2  and  1 . 3 0  on a 

f i v e - p o i n t  s c a l e  i s  h a r d l y  a p a s s i n g  mark .  (See Table  4 . 1 0 . )

The  s p e c i f i c  c o u r s e s  f a r e  s o m e w h a t  b e t t e r  i n  r e s p o n s e s  to  

q u e s t i o n n a i r e  i t em s  19a and b .  The s t u d e n t s  r a t e d  each cou rse  i n  r e g a rd  

t o  a )  i t s  c o n t r i b u t i o n  t o  t h e  t o t a l  d e g r e e  p r o g r a m ,  and  b)  i t s  

c o n t r i b u t i o n  f o r  f o u n d a t i o n  f o r  l i b e r a l  a r t s .  The mean s c o r e s  f o r  Core 

100 f o r  a )  were 1 .32  f o r  1978 and 1 .68  f o r  1983.  Core 200 was r a t e d  a t  

mean s c o re s  of  1 .72  f o r  1978 and 1 .48  f o r  1983. Core 300 r e v e a l e d  mean 

s c o r e s  o f  2 . 1 9  and  2 . 0 6  r e s p e c t i v e l y ,  a n d  Core 400 r a t e d  t h e  h ig h e s t  

w i th  mean s c o re s  o f  2 .23  f o r  1978 and 2.37 f o r  1983.  (See Table  4 . 1 6 . )

The c o n t r i b u t i o n  o f  t h e  co re  co u r se s  was g iven  a h i g h e r  r a t i n g  as  

f o u n d a t i o n  f o r  th e  l i b e r a l  a r t s ,  which was l i s t e d  as  b)  above .  Core 100 

had  mean s c o r e s  o f  1 .67  and 1.80 r e s p e c t i v e l y ;  Core 200 mean s co re s  of 

1.89 and 1 .9 2 ;  Core 300 had mean s c o r e s  of  2 .38  and 2 . 0 9 ;  and  Core 400 

had mean s c o re s  of  2.46 and 2 .50  r e s p e c t i v e l y .  (See Tab le 4 . 1 6 . )
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S e l e c t e d  a s p e c t s  of  th e  co re  sequence a l s o  i n d i c a t e  the  weakness of  

the program. I t s  c o n t r i b u t i o n  t o  an  u n d e r s t a n d i n g  o f  t h e  C h r i s t i a n  

f a i t h  h a d  m e a n  s c o r e s  o f  1 . 8 9  f o r  1 9 7 8  a n d  1 . 7 8  f o r  1 9 8 3 .  The 

development of  a C h r i s t i a n  p e r s p e c t i v e  i n  t h e  a c a d e m i c  m a j o r  h a d  mean 

s c o r e s  o f  1 . 6 0  and  1 . 6 5  r e s p e c t i v e l y .  The c o n t r i b u t i o n  of  th e  co re  

sequence toward  the  i n t e g r a t i o n  of  t h e  whole of  the  C h r i s t i a n  f a i t h  w i th  

a l l  o f  t h e  e d u c a t i o n a l  e x p e r i e n c e  had  mean s c o r e s  o f  1 . 8 9  and  1.82 

r e s p e c t i v e l y .  The c o n t r i b u t i o n  of  the  c o r e  s e q u e n c e  t o  u n d e r s t a n d i n g  

t h e  n a t u r e  o f  t h e  l i b e r a l  a r t s  had  mean s c o r e s  o f  1 . 8 5  and  1 . 8 4  

r e s p e c t i v e l y .  The v a lu e  of the  core sequence in  p ro v id in g  a p e r s p e c t i v e  

t o  e v a l u a t e  t h e  s i g n i f i c a n c e  of  o n e ' s  s o c i e t y  had mean s c o r e s  of  2 .05  

and 1 .98 r e s p e c t i v e l y .  (See Table 4 . 1 8 . )

The s t r e n g t h s  o f  t h e  c o r e  p ro g ram  a s  p e r c e i v e d  by th e  g r a d u a t e s  

were a s  f o l l o w s :  i n t e g r a t i o n  of  f a i t h  and l e a r n i n g ,  t h e  s t i m u l a t i o n  o f  

c r i t i c a l  t h i n k i n g ,  t h e  q u a l i t y  o f  t h e  f a c u l t y ,  t h e  q u a l i t y  of  t h e  

program, and a t t e n t i o n  g iven  to  problems and i s s u e s .

The a c q u i s i t i o n  of  B i b l i c a l  knowledge was t h e  majo r  s t r e n g t h  no te d  

i n  Core 100 .  I n  Core  400 t h e  f o l l o w i n g  s t r e n g t h s  w e re  l i s t e d :  t h e  

q u a l i t y  o f  t h e  f a c u l t y ,  t h e  a t t e n t i o n  g i v e n  t o  m a j o r  i s s u e s ,  t h e  

i n t e g r a t i o n  of f a i t h  and l e a r n i n g ,  the  development of  c r i t i c a l  t h i n k i n g ,  

th e  development of  v a l u e s  and m o r a l s ,  t h e  v a lu e  of group d i s c u s s i o n ,  and 

the  f a c t  t h a t  the course  was s t i m u l a t i n g  and v a l u a b l e .

The w e a k n e s s e s  of  t h e  co re  program p o in t e d  out  by th e  r e s p o n d e n t s  

in c lu d e d  th e  q u a l i t y  of th e  f a c u l t y ;  t h e  p ro g ra m  was a w a s t e  o f  t i m e ,  

and t h e r e f o r e  not  v a l u a b l e ;  t h e  program was too  g e n e r a l  and vague ;  t h e r e  

was poor s t r u c t u r e  and a d m i n i s t r a t i o n  of  c l a s s e s ;  i t  was too  d e m a n d in g ;  

and  t h e r e  was a l a c k  of  i n t e g r a t i o n  i n  th e  program. The major  weakness
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was p i n p o i n t e d  i n  the o f t  r e p e a t e d  p h ra s e :  "not  v a l u a b l e  and a w a s t e  o f  

t i m e . "  Core  200 was censu red  f o r  the  q u a l i t y  of  th e  f a c u l t y ,  a l a c k  of  

s t r u c t u r e ,  and a waste of  t im e .  Two majo r w eaknesses  w ere  u n d e r s c o r e d  

i n  Core 400:  too  u n s t r u c t u r e d  and a w as te  of t im e .

The g e n e r a l  a t t i t u d e  of  the  s t u d e n t s  toward  the  CPLA program g i v e s  

us a good i n d i c a t i o n  of  t h e  e f f e c t i v e n e s s  of  th e  program in  h e l p in g  th e  

s t u d e n t  i n t e g r a t e  f a i t h ,  l e a r n i n g  and l i v i n g .  In  197 8 n e a r l y  o n e - h a l f  

o f  t h e  c l a s s  ( 4 4 . 7  p e r c e n t )  p e r c e i v e d  th e  CPLA program as  too  g e n e r a l  

and n o t  c h a l l e n g i n g  (Tab le 4 . 2 0 . ) .  Th is  p e r c e p t i o n  was t e m p e r e d  w i t h  

f i v e  y e a r s  of  d i s t a n c e  from t h a t  judgment,  and i n  1983 only  31.1 p e r c e n t  

o f  t h e  r e s p o n d e n t s  v o t e d  i n  t h i s  way.  W he the r  t h e  f i v e  y e a r s  o f  

m a t u r a t i o n  h e l p e d  t h e  g r a d u a t e s  r e a l i z e  some d e l a y e d  v a l u e  i n  t h e  

program, or  time simply tempered  t h e i r  judgment w i t h  f o r g e t f u l n e s s ,  i s  

d i f f i c u l t  t o  j u d g e .  On t h e  p l u s  s i d e  of  t h e  l e d g e r ,  t h e  number of 

r e s p o n d e n t s  who p e rc e iv e d  the  program a s  b e n e f i c i a l  c h a n g e d  f rom  2 4 . 4  

p e r c e n t  i n  1978 to  39.6 p e r c e n t  i n  1983.  This  might  l e a d  one to  dec ide  

t h a t  t h e y  l e a r n e d  more a n d  t h e  p ro g ra m  was more p o s i t i v e  t h a n  th e y  

r e a l i z e d  a t  t h e  t i m e  o f  t h e i r  g r a d u a t i o n .  And t h e  p e r c e n t  of  

r e s p o n d e n t s  who p e rc e iv e d  the  program t o  be too  g e n e r a l  and o f f e r i n g  no 

c h a l l e n g e  dropped from 44.7  in  1978 to  31.1 in  1983.  (See Table 4 . 2 0 . )

C e r t a in  c a t e g o r i e s  were p e r c e iv e d  by some r e s p o n d e n t s  as  s t r e n g t h s  

a n d  by o t h e r s  a s  w e a k n e s s e s .  I n  t h e  g e n e r a l  c o l l e g e  e x p e r i e n c e ,  the  

q u a l i t y  of th e  f a c u l t y  was viewed a s  a s t r e n g t h  by 8 . 9  p e r c e n t  of  t h e  

r e s p o n d e n t s  i n  1978 and by 25.0  p e r c e n t  i n  1983 (Table  4 . 8 . ) .  This same 

ca t e g o ry  was p e r c e iv e d  a s  a weakness by 3 .3  p e r c e n t  o f  t h e  r e s p o n d e n t s  

i n  1978 and 2.0 p e r c e n t  in  1983 (Table  4 . 9 . ) .
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The q u a l i t y  o f  t h e  i n s t r u c t i o n  i n  th e  core  program was c i t e d  a s  a 

s t r e n g t h  by 5 .7  p e r c e n t  of  th e  r e s p o n d e n t s  i n  1978 and by 4 .2  p e r c e n t  i n  

1983 ( T a b l e  4 . 2 1 . ) .  H ow ever ,  4 .1  p e r c e n t  of the  r e s p o n d e n t s  i n  1978 

and 9 . 4  p e r c e n t  i n  1983 r a t e d  t h i s  a s  a w e a k n e s s  ( T a b l e  4 . 2 2 . ) .  The 

g r e a t e s t  c o n t r a s t  was t h a t  i n  1 9 8 3 ,  2 5 . 0  p e r c e n t  of  th e  r e s p o n d e n t s  

v iewed th e  q u a l i t y  of  i n s t r u c t i o n  i n  th e  g e n e r a l  c o l l e g e  p rogram  a s  a 

s t r e n g t h  (Tab le  4 . 8 . ) ,  bu t  on ly  4 .2  p e r c e n t  of  the  r e s p o n d e n t s  p e rce iv ed  

th e  q u a l i t y  of  i n s t r u c t i o n  i n  t h e  c o r e  p rogram  a s  a s t r e n g t h  ( T a b l e  

4 . 2 1 . ) .

Summagy

The r e s e a r c h e r ' s  p r i m a r y  p u r p o s e  was t o  determine whether  t h e r e  

were any changes over  t ime i n  the  p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  

th e  co re  program a t  Spr ing  Arbor C o l l eg e .  Three r e s e a r c h  q u e s t i o n s  were 

posed ,  and two majo r  r e s e a r c h  h y p o th e se s  were f o r m u l a t e d  and  t e s t e d  by 

way of sub h y p o th e s e s .  M u l t i v a r i a t e  a n a l y s e s  of  v a r i a n c e  were a p p l i e d  to  

t h e  main h y p o th e se s ,  and u n i v a r i a t e  a n a l y s e s  of  v a r i a n c e  were  u s e d  f o r  

t e s t i n g  t h e  sub h y p o th e s e s .  A c h i  s quare  t e s t  was a p p l i e d  t o  p a r t i c u l a r  

v a r i a b l e s .  R e s p o n s e s  t o  o pen  e n d e d  q u e s t i o n s  p r o d u c e d  t h e  d a t a  t o  

a n s w e r  t h e  t h i r d  r e s e a r c h  q u e s t i o n .  While some i n t e r e s t i n g  f a c t s  came 

t o  l i g h t  i n  th e  a n a l y s e s  of t h e  i n d i v i d u a l  v a r i a b l e s ,  a s t a t i s t i c a l l y  

s i g n i f i c a n t  d i f f e r e n c e  was d i s c l o s e d  i n  o n l y  one sub h y p o t h e s i s .  

T h e r e f o re ,  the  hypo theses  could  n o t  be r e j e c t e d .

Chapte r  V c o n t a i n s  a summary of  th e  s tu d y ,  co n c lu s io n s  based on the  

r e s e a r c h  f i n d i n g s ,  r e c o m m e n d a t i o n s  f o r  f u r t h e r  r e s e a r c h ,  a n d  

r e f l e c t i o n s .



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

T h i s  c h a p t e r  r e p r e s e n t s  a summary o f  t h e  s t u d y  a s  a whole.  I t  

beg ins  w i t h  a b r i e f  r e v i e w  o f  t h e  p u r p o s e s  f o r  w h ich  t h e  s t u d y  was 

c a r r i e d  o u t ,  the  des ign  of  th e  s tu d y ,  and proceeds  to  the  r e s u l t s  of  the  

s tu d y .  T h i s  w i l l  be f o l l o w e d  by c o n c l u s i o n s ,  r e c o m m e n d a t i o n s ,  and  

i m p l i c a t i o n s  f o r  f u r t h e r  r e s e a r c h .

Eurnoaas .for..the. .Study

T h i s  s t u d y  was o r g a n i z e d  t o  com pare  t h e  p e r c e p t i o n s  of the  SAC 

c l a s s  of  1978 w i th  t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 .  The 

fo l l o w in g  were s t a t e d  a s  t h e  r e s e a r c h e r ' s  p u rp o s e s :

1. To a s s e s s  th e  p e r c e p t i o n s  of  th e  g r a d u a t e s  conce rn ing  th e  core 

c u r r i c u l u m  p r o g r a m  a t  S p r i n g  A r b o r  C o l l e g e ,  a n d  i t s  

e f f e c t i v e n e s s  i n  a i d i n g  t h e  i n t e g r a t i o n  of  f a i t h ,  l e a r n i n g ,  

and l i v i n g ;

2.  To o b t a i n  c r i t i c i s m s ,  s u g g e s t i o n s ,  and recommendations f o r  the  

improvement of  th e  co re  c u r r i c u lu m  program;

3.  To e v a l u a t e  t h e s e  d a t a  a n d  u s e  t h e  r e s u l t s  t o  s u g g e s t  

i m p l i c a t i o n s  f o r  th e  co re  c u r r i c u lu m  program; and

4.  To make s u g g e s t i o n s  c o n c e r n i n g  t h e  i m p r o v e m e n t  of  t h e  

e v a l u a t i o n  p ro cess  c u r r e n t l y  imployed by the  c o l l e g e .
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BsfiisB̂ eidShSaSfeudx
This  study  was d es igned  t o  answer the  f o l l o w i n g  q u e s t i o n s .

1 .  How do t h e  p e r c e p t i o n s  o f  t h e  g r a d u a t e s  i n  1978 compare w i th  

t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 r e g a r d i n g  t h e i r  

e d u c a t i o n a l  e x p e r i e n c e  a t  Spr ing  Arbor College?

2.  How do t h e  p e r c e p t i o n s  o f  th e  g r a d u a t e s  i n  1978 compare w i th  

t h e i r  p e r c e p t i o n s  f i v e  y e a r s  l a t e r  i n  1983 r e g a r d i n g  t h e  CPLA 

program a t  Sp r ing  Arbor College?

3.  What a r e  t h e  s t r e n g t h s  and  weaknesses  of  the  co re  program as 

p e rc e iv e d  by the  g r a d u a t e s ?

To a n s w e r  t h e  f i r s t  tw o  q u e s t i o n s ,  t h e  f o l l o w i n g  r e s e a r c h  

h ypo the ses  w i th  r e l a t e d  sub hypo theses  were fo rm u l a te d  and t e s t e d .

Ho 1 . :  T h e r e  i s  no d i f f e r e n c e  from 1978 to  1983 in  t h e  p e r c e p t i o n s  of

the  g r a d u a t e s  r e g a r d i n g  t h e i r  e d u c a t i o n a l  e x p e r i e n c e  a t  S p r i n g  

Arbor C o l l e g e .

Ho 1 . 1 . :  Change i n  t i m e  f rom 197 8 to  1983 i s  no t  r e l a t e d  t o  the

p e r c e p t i o n s  of th e  g r a d u a t e s  r e g a r d i n g  t h e i r  in v o lv em en t  

i n  t h e  study  of  th e  l i b e r a l  a r t s .

Ho 1 . 2 . :  Change i n  t i m e  f rom 197 8 to  1983 i s  n o t  r e l a t e d  t o  the

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e i r  commitment  

t o  J e s u s  C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a r n i n g .

Ho 1 . 3 . :  Change i n  t i m e  f rom 197 8 to  1983 i s  no t  r e l a t e d  t o  the

p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  t h e i r  c r i t i c a l

p a r t i c i p a t i o n  i n  th e  a f f a i r s  of  th e  contemporary wor ld .

Ho 1 . 4 . :  Change i n  t i m e  f rom 197 8 to  1983 i s  no t  r e l a t e d  t o  the

p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  t h e i r  o u t s t a n d i n g  

ex p e r i e n c e  a t  SAC.
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Ho 1 . 5 . :  Change i n  t i m e  f rom  197 8 to  1983 i s  n o t  r e l a t e d  t o  t h e

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  

i d e n t i f i c a t i o n  o f  s t r e n g t h s  a n d  w eaknesses  i n  th e  SAC 

program.

Ho 2 . :  T h e r e  i s  no d i f f e r e n c e  from 1978 t o  1983 i n  t h e  p e r c e p t i o n s  of

the  g r a d u a t e s  r e g a r d i n g  the  CPLA program a t  SAC.

Ho 2 . 1 . :  Change i n  t i m e  f rom  1978  to  1983 i s  n o t  r e l a t e d  to  the

p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  t h e  d e v e l o p m e n t  

o f  a C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g .

Ho 2 . 2 . :  Change i n  t i m e  f rom  197 8 to  1983 i s  no t  r e l a t e d  t o  the

p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  

o f  t h e  c o u r s e s  a s  l i s t e d  i n  i t e m  number  18 on t h e  

q u e s t i o n n a i r e .

Ho 2 . 3 . :  Change i n  t i m e  f rom 197 8 to  1983 i s  no t  r e l a t e d  to  th e

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  t h e  c o n t r i b u t i o n  

o f  th e  co re  co u r s e s  t o  t h e  t o t a l  deg ree  program.

Ho 2 . 4 . :  Change i n  t i m e  f rom  197 8 to  1983 i s  n o t  r e l a t e d  t o  the

p e r c e p t i o n s  of the  g r a d u a t e s  r e g a r d i n g  t h e  a d e q u a c y  o f  

t h e  c o r e  c o u r s e s  i n  p r o v i d i n g  a f o u n d a t i o n  f o r  t h e  

f u r t h e r  s tudy  of th e  l i b e r a l  a r t s .

Ho 2 . 5 . :  Change i n  t i m e  f rom 197 8 to  1983 i s  n o t  r e l a t e d  to  the

p e r c e p t i o n s  of  the  g r a d u a t e s  r e g a r d i n g  s p e c i f i c  a s p e c t s  

o f  t h e  c o r e  s e q u e n c e  o f  c o u r s e s  a s  l i s t e d  i n  

q u e s t i o n n a i r e  i t em  number 20.

Ho 2 . 6 . :  Change i n  t i m e  from 197 8 to  1983 i s  no t  r e l a t e d  to  the

p e r c e p t i o n s  o f  t h e  g r a d u a t e s  r e g a r d i n g  t h e i r  g e n e r a l

a t t i t u d e  toward th e  CPLA program.
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A m u l t i v a r i a t e  a n a l y s i s  o f  v a r i a n c e  (MANOVA), w i th  a p p r o p r i a t e  F 

t e s t s  was u s e d  t o  t e s t  t h e  m a in  r e s e a r c h  h y p o t h e s e s .  A u n i v a r i a t e  

a n a l y s i s  o f  v a r i a n c e  was used t o  t e s t  the  sub h y p o th e s e s .  A c h i  square  

t e s t  was performed t o  d e t e r m in e  t h e  r e l a t i o n s h i p s  b e tw ee n  p a r t i c u l a r  

i t e m s  on  t h e  q u e s t i o n n a i r e .  D e s c r i p t i v e  s t a t i s t i c s  were employed to  

show th e  r a t i n g s  of  th e  r e s p o n d e n t s  on s e l e c t e d  a s p e c t s  of the programs.  

R e s e a r c h  q u e s t i o n  number t h r e e  was examined by way of  c on ten t  a n a l y s i s ,  

u s in g  f r equency  co u n t s  and p e r c e n t a g e s .

Conc lus ions

I n  r e l a t i o n  t o  t h e  s p e c i f i c  p u r p o s e s  f o r  w h ich  t h i s  s t u d y  was 

c a r r i e d  o u t ,  a s  s t a t e d  i n  Chapter  1,  t h e  fo l l o w in g  co n c lu s io n s  were made 

based  on th e  a n a l y s i s  of  the  d a t a  p r e s e n t e d .

1.  The g r a d u a t e s  o f  SAC i n  1978 have not  m o d i f ied  s i g n i f i c a n t l y  

the  p e r c e p t i o n s  of t h e i r  e d u c a t i o n a l  e x p e r i e n c e  a t  SAC, nor  o f  

t h e  co re  c u r r i c u lu m  program. Only one r e s e a r c h  h y p o th e s i s  out  

of  the  e l e v e n  t e s t e d  in, t h i s  s tudy  could be r e j e c t e d .

2.  T h e  SAC g r a d u a t e s  p e r c e i v e d  t h a t  t h e y  h a d  a c h i e v e d  a 

m o d e ra te ly  h ig h  l e v e l  of  s u c c e s s  i n  accom pl i sh ing  the  g oa l s  of  

t h e  " C o n c e p t . "  Approxim ate ly  93 p e rc e n t  of th e  r e s p o n d en ts  in  

1 9 7 8  a n d  97 p e r c e n t  i n  1983  i n d i c a t e d  s o m e  l e v e l  o f  

i n v o l v e m e n t  i n  t h e  s e r i o u s  s t u d y  o f  t h e  l i b e r a l  a r t s .  

E ig h ty - s e v e n  p e rc e n t  in  each  y ea r  a c k n o w le d g e d  commitment t o  

J e s u s  C h r i s t ,  and  78 p e r c e n t  i n  1978 and 74 pe rc e n t  in  1983 

p e r c e iv e d  a m o d e r a t e  o r  h i g h  l e v e l  o f  p a r t i c i p a t i o n  i n  t h e  

a f f a i r s  of  t h e  contemporary w orld .

3 .  G r a d u a t e s  w e r e  n o t  p a r t i c u l a r l y  w e l l  s a t i s f i e d  w i t h  t h e i r  

t o t a l  SAC e x p e r i e n c e .  An av e ra g e  mean o f  2 . 5 0  (on a 5 p o i n t
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s c a l e ;  0 = l o w e s t ;  4 = h i g h e s t )  f o r  e a c h  y e a r  o f  t h e  

q u e s t i o n n a i r e  w as  g i v e n  o n  i t e m s  u s e d  t o  m e a s u r e  t h i s  

i m p r e s s i o n .  The g r e a t e s t  w e a k n e s s e s  of  the  SAC program, as  

i n d i c a t e d  by t h e  r e s p o n d e n t s ,  were  i n  t h e  a r e a s  of  a i d i n g  

s t u d e n t s  i n  " u n d e r s t a n d i n g  and p r e p a r i n g  f o r  v o c a t io n "  (41 .5  

p e r c e n t  i n  1978; 43.8  p e r c e n t  i n  1983),  "approaches  to  s o l v i n g  

p e r s o n a l  p r o b l e m s "  ( 2 2 . 8  p e r c e n t  i n  19 7 8 ;  2 6 . 0  p e r c e n t  in  

1983),  and i n  " u n d e r s t a n d in g  and p r e p a r i n g  f o r  econom ic  l i f e "  

(28 .5  p e r c e n t  in  1978; 36.5  p e r c e n t  in  1983).

4.  G r a d u a te s  p e r c e iv e d  t h e  need f o r  more d i r e c t i o n  in  p r e p a r a t i o n  

f o r  v o c a t i o n .  F i f t y - e i g h t  p e r c e n t  of the  r e s p o n d e n t s  i n  197 8 

an d  5 5 .0  p e r c e n t  i n  1983 i n d i c a t e  t h a t  they  e n r o l l e d  in  SAC 

f o r  v o c a t i o n a l  r e a s o n s .  As t h e y  l o o k e d  b a c k  on t h e i r  

e d u c a t i o n a l  e x p e r i e n c e  a t  SAC, 41 .5  p e rce n t  of  th e  r e s p o n d en ts  

i n  1978 and 4 4 .0  p e r c e n t  i n  1983 p e rc e iv e d  a n eed  f o r  g r e a t e r  

a s s i s t a n c e  i n  u n d e r s t a n d i n g  and p r e p a r i n g  f o r  a v o c a t io n .

5.  G r a d u a t e s  saw a w e a k n e s s  i n  th e  CPLA program r e l a t i v e  to  i t s  

c o n t r i b u t i o n  toward  the  development of  a C h r i s t i a n  p e r s p e c t i v e  

f o r  l e a r n i n g .  The a v e r a g e  mean s c o r e s  of  2 .17 fo r  1978 and 

2 .15  f o r  1983 w e re  g i v e n  on t h e  i t e m s  u s e d  t o  m e a s u re  t h i s  

c a t e g o r y .  The lowes t  r a t i n g s  were g iven  t o  "A course  in  CPLA" 

(1 .9 2  i n  1978; 1.75 i n  1983) ,  and "A s p e c i a l  c h a p e l  p ro g ra m "  

( 1 . 7 0  i n  1978 and  1 . 8 4  i n  1 9 8 3 ) .  The o n l y  i t e m  w hich  was 

r a t e d  h ig h e r  t h a n  2 . 3 8  was " C o n t a c t  w i t h  a f a c u l t y  member" 

(2 .7 9  in  1978 and 2 .78  i n  1983) .

6 .  I t  w a s  c o n c l u d e d  t h a t  t h e  CPLA c o u r s e s  o u g h t  t o  be 

r e s t r u c t u r e d ,  o r  a t  t h e  l e a s t  s t r e n g t h e n e d .  A verage  mean



s c o r e s  o f  2 . 3 4  i n  1978 a n d  2 . 2 7  i n  1983 w ere  c i t e d  on th e  

i tems used  t o  measure s e l e c t e d  a s p e c t s  o f  t h e  CPLA c o u r s e s .  

The l o w e s t  r a t i n g s  w e r e  g iv e n  by th e  r e s p o n d e n t s  to  "General  

c l e a r n e s s  of  major  o b j e c t i v e s "  ( 2 .0 4  f o r  bo th  y e a r s ) ,  " G e n e ra l  

a g r e e m e n t  b e t w e e n  o b j e c t i v e s  a n d  a s s ig n m e n t s "  (2 .17  in  1978 

and 2 .00  i n  1983) ,  "C lear  o r g a n i z a t i o n  of  c l a s s  p r e s e n t a t i o n s "  

( 2 . 1 2  i n  1978 and  1 . 8 9  i n  1983) and " S t i m u l a t i o n  of  c l a s s e s "  

(1 .9 9  i n  1978 and 1 .82  i n  1983) .  This  p o i n t s  to  a weakness o f  

f a c u l t y  in  th e  CPLA c o u r s e s .

The  SAC g r a d u a t e s  w e r e  n o t  w e l l  s a t i s f i e d  w i t h  t h e  c o r e  

program. The ave rage  mean s c o r e s  on s e l e c t e d  a s p e c t s  of  t h e  

c o r e  sequence were 1 .86 in  1978 and 1.80 in  1983.  In re sponse  

to  th e  q u e s t i o n  co n ce rn in g  t h e i r  g e n e r a l  a t t i t u d e  t o w a rd  t h e  

CPLA program, 44.7 p e r c e n t  of  t h e  r e s p o n d e n t s  i n  1978 and 31.1 

p e r c e n t  i n  1983 s t a t e d  t h a t  t h e  p ro g ra m  was t o o  g e n e r a l  and  

f a i l e d  t o  c h a l l e n g e  th e m .  The r e s p o n s e s  of  t h e  s tu d e n t s  to  

t h e  o p e n - e n d e d  q u e s t i o n s  c o n c e r n i n g  t h e  s t r e n g t h s  a n d  

w e a k n e s s e s  o f  t h e  c o r e  program showed no s t r e n g t h s  l i s t e d  by 

a s  many as  10 p e r c e n t  o f  t h e  r e s p o n d e n t s ,  and  4 w e a k n e s s e s  

i n c l u d e d  by more th a n  10 p e r c e n t .  The g e n e r a l  comment made by 

more  r e s p o n d e n t s  t h a n  any  o t h e r  was "The  p r o g r a m  i s  n o t  

v a l u a b l e ,  a w as te  of  t im e"  (26 .0  p e r c e n t  in  1983) .

I t  was concluded  t h a t  t h e  g r a d u a t e s  p e r c e iv e d  t h a t  the  q u a l i t y  

of  the  core program was i n c o n s i s t e n t .  The mean s c o r e s  g i v e n  

t o  t h e  c o n t r i b u t i o n  o f  Core  100 t o  th e  t o t a l  degree  program 

were 1 .32 i n  1978 and 1 .68  i n  1983.  The a v e r a g e  mean s c o r e s  

o f  i t s  c o n t r i b u t i o n  t o  t h e  f o u n d a t i o n  f o r  t h e  l i b e r a l  a r t s
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w ere  1 . 6 7  i n  1978 and 1.80 in  1983.  The mean s c o re s  g iven  to  

the  c o n t r i b u t i o n  of Core 400 to  the t o t a l  degree  p rog ram  were  

2 . 2 3  i n  1978 and  2 .3 7  i n  1983 ,  and  i t s  c o n t r i b u t i o n  to  t h e  

f o u n d a t i o n  f o r  th e  l i b e r a l  a r t s  was r a t e d  a t  2 .4 6  i n  197 8 a n d  

2 .50 i n  1983.

9.  I t  w as  c o n c l u d e d  t h a t  t h e  c o r e  p r o g r a m  d i d  n o t  h ave  a 

s i g n i f i c a n t  impact  on th e  i n t e g r a t i o n  o f  f a i t h ,  l e a r n i n g  and  

l i v i n g .  The mean s c o re s  of  1.89 i n  1978 and 1 .78 in  1983 were 

g iv e n  by t h e  r e s p o n d e n t s  t o  t h e  e f f e c t i v e n e s s  o f  t h e  c o r e  

s e q u e n c e  i n  i n c r e a s i n g  t h e i r  u n d e r s t a n d i n g  of  t h e  C h r i s t i a n  

f a i t h .  Mean s c o r e s  o f  1 . 8 9  i n  1978 and  1 . 8 2  i n  1983 were  

r e c o r d e d  w i t h  r e s p e c t  t o  t h e  e f f e c t i v e n e s s  o f  t h e  c o r e  

sequence i n  i n t e g r a t i n g  the  C h r i s t i a n  f a i t h  w i th  the s t u d e n t ' s  

e d u c a t i o n a l  e x p e r i e n c e .  The v a l u e  of  t h e  c o r e  sequence in  

a i d i n g  the  s t u d e n t s  in  u n d e r s t a n d i n g  t h e  t r u e  n a t u r e  of  t h e  

l i b e r a l  a r t s  had mean s c o re s  of 1.85 in  1978 and 1.84 in  1983. 

The s u cces s  of  the  core  sequence in  p ro v id in g  a p e r s p e c t i v e  t o  

e v a l u a t e  s i g n i f i c a n t  e v e n t s  i n  s o c i e t y  r a t e d  mean scores  of

2 .05 i n  1978 and 1 .98  i n  1983 .  When a s k e d  t o  l i s t  t h e  "one 

b e s t "  answer d e s c r i b i n g  t h e i r  g e n e ra l  a t t i t u d e  toward th e  CPLA 

program, " p rov ided  a C h r i s t i a n  p e r s p e c t i v e  f o r  f u r t h e r  s t u d y  

i n  t h e  l i b e r a l  a r t s "  w as  c h o s e n  by 7 . 3  p e r c e n t  of  t h e  

r e s p o n d e n t s  e a c h  y e a r ,  a n d  " p r o v i d e d  new i n s i g h t s  i n t o  t h e  

r e l a t i o n s h i p s  between academic d i s c i p l i n e s "  was marked by 11 .4  

p e rce n t  i n  1978 and 13.5  p e r c e n t  i n  1983.

10.  The  r e s p o n d e n t s  w e r e  l e s s  w e l l  s a t i s f i e d  w i t h  t h e  CPLA 

program, e s p e c i a l l y  the  c o r e  c o u r s e s ,  t h a n  w i t h  t h e  g e n e r a l



c o l l e g e  e x p e r i e n c e .  The a v e r a g e  of  t h e  mean s c o r e s  on th e

c o n t r i b u t i o n  o f  t h e  CPLA p rog ram  t o  t h e  d e v e l o p m e n t  o f  a

C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g  was 2.17 in  1978 and 2.15 

i n  1983 . ( S e e  T a b l e  4 . 1 2 . )  The a v e r a g e  m e an  s c o r e s  on 

s e l e c t e d  a s p e c t s  of  th e  CPLA c o u rs e s  was 2 .3 4  in  1978 and 2.27 

i n  1983.  (See Table 4 . 1 4 . )  The average  of  th e  mean s c o r e s  on 

t h e  c o n t r i b u t i o n  o f  t h e  c o r e  c o u r s e s  t o  t h e  t o t a l  d e g r e e  

program was 1.87 i n  1978 and 1.90 i n  1983. The average  of  t h e  

mean s c o r e s  f o r  t h e  c o n t r i b u t i o n  o f  t h e  c o r e  c o u r s e s  t o  a

fo u n d a t i o n  f o r  l i b e r a l  a r t s  was 2 . 1 0  f o r  1978 and  2 . 0 8  f o r

1 9 8 3 .  ( S e e  T a b l e  4 . 1 6 . )  The ave rage  of the  mean s c o r e s  f o r  

s e l e c t e d  a s p e c t s  of  th e  c o r e  s e q u e n c e  was 1 . 8 6  f o r  1978 and  

1 . 8 0  f o r  1 9 8 3 .  (See Table 4 . 1 8 . )  The g e n e r a l  ave rage  of the  

mean s c o r e s  f o r  the  CPLA and core  p ro g ra m s  was  2 . 0 5  f o r  197 8 

and 2 .04  f o r  1983.

I t  w a s  c o n c l u d e d  t h a t  t h e  c o r e  s e q u e n c e  o f  c o u r s e s  was 

p e r c e i v e d  by t h e  r e s p o n d e n t s  a s  t h e  w e a k e s t  p a r t  o f  t h e  

g e n e r a l  e d u c a t i o n  p r o g r a m  a t  SAC. The r e s p o n s e s  o f  t h e  

s t u d e n t s  to  th e  co re  co u r se s  were c o n s i s t e n t l y  lo w e r  t h a n  t h e  

o t h e r  f a c e t s  o f  t h e i r  c o l l e g e  e x p e r i e n c e  e x am in ed  by t h i s  

s tu d y .

On t h e  b a s i s  o f  t h e  f i n d i n g s  of  t h i s  s tu d y ,  i t  was concluded 

t h a t  the  CPLA program a t  S p r i n g  A rb o r  C o l l e g e  was w e a k e r  i n  

1 9 7 8  t h a n  i t  was i n  1 9 7 2 .  N ew by 's  6 tu d y  ( 1972)  c i t e d  an  

av e ra g e  mean s c o r e  o f  2 . 5 6  on t h e  c o n t r i b u t i o n  o f  t h e  CPLA 

c o u r s e  t o  t h e  t o t a l  d e g r e e  p r o g r a m .  T h i s  s t u d y  f o u n d  th e  

ave rage  of the  mean s c o r e s  t o  be 1 .8 7  and 1 . 9 0  r e s p e c t i v e l y
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f o r  197 8 a n d  1983 .  Newby 's  s t u d y  had a n  a v e r a g e  of  mean 

s c o r e s  o f  2 . 6 5  f o r  t h e  c o n t r i b u t i o n  o f  t h e  p r o g r a m  f o r  a 

f o u n d a t i o n  f o r  l i b e r a l  a r t s ,  w h i l e  t h i s  s t u d y  i n d i c a t e s  an 

a ve rage  of mean s c o r e s  a t  2 .10  and 2 .08  r e s p e c t i v e l y .  Newby's  

s t u d y  r e l a t e d  t h e  a v e r a g e  o f  t h e  mean s c o r e s  on s e l e c t e d  

a s p e c t s  of  the  CPLA c o u r s e s  a t  2 . 7 5 .  T h i s  s t u d y  showed an 

a v e r a g e  of  mean s c o re s  a t  2 .3 4  and 2.27 r e s p e c t i v e l y  fo r  1978 

and 1983.

13.  F a c u l t y  do n o t  w ie l d  a s  g r e a t  an i n f l u e n c e  on th e  s tu d e n t s  a s  

Newby (1972)  r e p o r t e d .  Tha t  s t u d y  c i t e d  60 p e r c e n t  of  t h e  

r e s p o n d e n t s  d e c l a r i n g  t h a t  t h e i r  o u t s t a n d i n g  memory a t  SAC was 

a s t i m u l a t i n g  i n s t r u c t o r .  T h i s  s t u d y  r e p o r t s  t h a t  o n l y  35 

p e r c e n t  o f  t h e  r e s p o n d e n t s  i n  197 8 and 28.1 p e r c e n t  i n  1983 

i n d i c a t e d  t h a t  t h e i r  o u t s t a n d i n g  memory was a n  i n s t r u c t o r .  

T h i s  d i f f e r e n c e  c o u l d  be p a r t i a l l y  accoun ted  f o r  by the  f a c t  

t h a t  t h e  q u e s t i o n n a i r e  i n  1978 (and a l s o  i n  1983) in c lu d ed  t h e  

o p t i o n a l  i t e m  o f  " p e r s o n a l  f r i e n d s h i p s "  a s  a ca tego ry  which 

was n o t  in c lu d e d  i n  Newby's s tu d y .  I n  t h i s  s t u d y ,  " p e r s o n a l  

f r i e n d s h i p s "  was chosen by 53.7 p e r c e n t  of th e  r e s p o n d en ts  in  

1978 and 59 .4  p e r c e n t  i n  1983 a s  t h e i r  o u t s t a n d i n g  e x p e r i e n c e  

a t  Sp r ing  Arbor  C o l l eg e .

j jnp licaJ t ions

I t  i s  h i g h l y  s u g g e s t i v e  t h a t  t h e  CPLA program a t  SAC i s  g iven  a 

lower r a t i n g  by the  g r a d u a t e s  of  1978 th a n  was r e p o r t e d  i n  Newby's s tudy 

i n  1 9 7 2 .  O b v i o u s l y  s o m e t h i n g  was l o s t  i n  t h e  t r a n s i t i o n  from the  o ld  

c u r r i c u lu m  t o  the  program now i n  o p e r a t i o n .  A c a r e f u l  comparison of the
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two p ro g ra m s  c o u l d  l e a d  t o  e f f e c t i v e  r e s t r u c t u r i n g  a n d  m e a n i n g f u l  

change .

SAC m u s t  p r e p a r e  i t s  f a c u l t y  t o  t e a c h  d i f f e r e n t l y .  Many of the  

s t u d e n t s  e x p e r i e n c e  the  co re  c l a s s e s  a s  b o r in g ,  n o t  s t i m u l a t i n g ,  and  a 

w a s t e  of  t i m e .  W hi le  t h i s  i s  n o t  t r u e  of  many of th e  s t u d e n t s ,  t h e r e  

a r e  a s i g n i f i c a n t  number who respond  in  t h i s  way t o  i n d i c a t e  a g e n u i n e  

p ro b le m  w i t h  t h e  q u a l i t y  o f  i n s t r u c t i o n .  The g e n i u s  of  t e a c h in g  i s  

g e t t i n g  the  s t u d e n t s  e x c i t e d  a bou t  l e a r n i n g .  Teach ing  i s  the  key to  the 

a tmosphere  of  l e a r n i n g .

But,  o b v io u s ly ,  th e  f a c u l t y  a r e  not  t h e  whole problem. Which leads  

to  a f u r t h e r  i m p l i c a t i o n .  The c o l l e g e  m u s t  b e g i n  t o  i n s t i l l  i n  i t s  

s t u d e n t s  a s e n s e  of  r e s p o n s i b i l i t y  f o r  t h e i r  own e d u c a t io n .  Too many 

c o l l e g e  s t u d e n t s  today  seem t o  b e l i e v e  t h a t  n o t h i n g  i s  i n h e r e n t l y  worthy 

o f  s t u d y  u n l e s s  i t  i s  " u s e f u l , "  and " u s e f u l "  i s  d e f in e d  very  na r row ly ,  

u s u a l l y  t i e d  t o  the  idea  of immediate t r a n s l a t i o n  i n t o  moneta ry  v a l u e s .  

R e q u i r e d  c o u r s e s  a r e  v iewed a s  m ere ly  n e c e s s a r y  h u r d l e s  to  g e t  over  in  

the  ques t  of  s p e c i a l i z a t i o n  o r  v o c a t i o n a l  p r e p a r a t i o n .

SAC n e e d s  t o  e n c o u r a g e  more  w id e s p re a d  and a c t i v e  involvement  of 

s t u d e n t s  i n  t h e i r  own e d u c a t i o n .  The s t u d e n t s  should  be c h a l l e n g e d  w i th  

q u e s t i o n s  l i k e  t h e  f o l l o w i n g :  How committed t o  l e a r n i n g  a r e  you? Are

you w i l l i n g  t o  make a majo r inves tm en t  o f  t i m e  a n d  e n e r g y  i n  l e a r n i n g  

th ose  t h i n g s  which w i l l  be of l i f e  long  v a l u e  to  you? Do you assume any 

r e s p o n s i b i l i t y  to  enco u n te r  the  cou rse  c o n t e n t ,  t o  im prove  t h e  q u a l i t y  

o f  c l a s s  d i s c u s s i o n ,  t o  make t h e  c lass room ex p e r i e n c e  i n t e r e s t i n g  and 

v a l u a b l e  f o r  both  pee rs  and i n s t r u c t o r s ?  Do you e x t e n d  the  c lass room by 

p u r s u i n g  i s s u e s  and  i d e a s  o u t s i d e  t h e  c l a s s r o o m  w i t h  both  pee r s  and 

t e a c h e r s ?  Do you a t t e m p t  t o  r e l a t e  course  c o n t e n t  t o  your own p e r s o n a l
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e x p e r i e n c e s ?  Do you t r y  t o  s e e  i m p l i c a t i o n s  f o r  s o c i a l  p r o b le m s  and 

i s s u e s ?  Are  you e x p e r i e n c i n g  growth and development a s  a person?  How 

much a r e  you r e a l l y  g e t t i n g  f r o m  y o u r  e d u c a t i o n a l  e x p e r i e n c e ?  (See  

Bakker,  1977).

The l i t e r a t u r e  f o c u s e s  much a t t e n t i o n  on a c l e a r l y  a r t i c u l a t e d  

m i s s io n  s t a t e m e n t  f o r  t h e  i n s t i t u t i o n .  The f a c t  t h a t  many s t u d e n t s  a r e  

m i s s i n g  t h e  r e l a t e d n e s s  o f  t h e  c o r e  c o u r s e s  t o  t h e  r e s t  o f  t h e i r  

e d u c a t i o n a l  e x p e r i e n c e  i n d i c a t e s  t h a t  th e  m i s s io n  of the  c o l l e g e  a s  wel l  

a s  g o a l s  and  o b j e c t i v e s  a n d  v a l u e s  o f  t h e  i n s t i t u t i o n  a r e  not  being 

c l e a r l y  c o m m u n ic a t e d .  The i n t e g r i t y  o f  a c o l l e g e  depends  upon i t s  

a b i l i t y  t o  com m un ica te  i t s  v a l u e s  and  i d e a l s  t o  i t s  s t u d e n t s .  There 

must be u n i t y  and coherence  i n  i t s  program i f  i t  i s  t o  have m e a n in g  and  

purpose .  The co re  program shou ld  be the  g lue  of  th e  e d u c a t io n a l  program 

of a l i b e r a l  a r t s  c o l l e g e .  Improvement h e r e  i s  e s s e n t i a l  f o r  SAC.

The f r a c t i o n a l i z a t i o n  o f  e d u c a t i o n  i n  g e n e r a l ,  the  r e a l i t y  of a 

s h r i n k i n g  market  of  s t u d e n t s ,  t h e  ec o n o m ic  s q u e e z e  w hich  i m p a c t s  t h e  

f i s c a l  s i t u a t i o n  ( e s p e c i a l l y  t h e  s m a l l  l i b e r a l  a r t s  c o l l e g e ) ,  t h e  

i n c r e a s i n g  e m p h a s i s  on  v o c a t i o n a l  e d u c a t i o n  w i t h  d e m a n d s  f o r  j o b  

p r e p a r a t i o n ,  make d i r e c t l y  a p p l i c a b l e  t h e  emphases of the  l a s t  t h r e e  

decades  i n  h ig h e r  e d u c a t i o n :  change or  p e r i s h ,  r e l e v a n c e ,  and  q u a l i t y

e d u c a t i o n  ( s e e  t h e  f i r s t  p a r a g r a p h  of  t h i s  s t u d y ) .  I t  seems obvious 

t h a t  an  average  (much l e s s  below a v e ra g e )  e d u c a t i o n a l  p ro g ram  w i l l  n o t  

a t t r a c t  and  r e t a i n  c o l l e g e  s t u d e n t s  i n  t h e  l a s t  two d e c a d e s  of  the 

t w e n t i e t h  c e n t u r y ,  much l e s s  l e a d  t o  the  development of "whole p e r s o n s "  

which i s  t h e  goal  of  a l i b e r a l  a r t s  e d u c a t i o n .

An a d d i t i o n a l  i m p l i c a t i o n  of  t h i s  s tudy  i s  the  need f o r  e v a l u a t i o n ;  

c o o p e r a t i v e ,  c o n t i n u a l ,  c o n t e x t u a l ,  c r i t i c a l  e v a l u a t i o n .  The e v a l u a t i o n
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must be c o o p e r a t i v e .  I t  must i n c lu d e  n o t  o n ly  p r o f e s s i o n a l  e v a l u a t o r s  

a n d  r e v i e w  c o m m i t t e e s ,  b u t  t h e  e n t i r e  f a c u l t y .  C o l l a b o r a t i o n  in  t h i s  

endeavor i s  an e x c e l l e n t  way t o  b u i l d  commitment t o  t h e  p r o c e d u r e s  and  

f i n d i n g s  of  the  e v a l u a t i o n  a s  w e l l  a s  t o  th e  m i s s io n  of  the  i n s t i t u t i o n .

E v a l u a t i o n  must be c o n t i n u a l .  F ive  y e a r  s t u d i e s  a r e  i n a d e q u a t e  t o  

k e e p  t h e  e d u c a t i o n a l  p ro g ra m  a b r e a s t  of  t h e  c h a n g i n g  n e e d s  o f  our  

s t u d e n t s .  E f f e c t i v e  e v a l u a t i o n  i s  n o t  a o n e - s h o t  a f f a i r ,  b u t  a 

c u m u l a t i v e  e f f o r t .  The i d e a l  e x p re s s e d  i n  t h e  l i t e r a t u r e  i s  seldom a 

r e a l i t y  in  p r a c t i c e .

E v a l u a t i o n  mus t  be c o m p r e h e n s i v e .  A l l  f a c e t s  of  the  i n s t i t u t i o n  

must be i n c l u d e d .  S e l e c t e d  a s p e c t s  o f  a p ro g ra m  do n o t  o p e r a t e  i n  

i s o l a t i o n  f rom t h e  r e s t  o f  t h e  program. The i n t e g r i t y  of  the  program 

demands comprehensive e v a l u a t i o n .

E v a l u a t i o n  m us t  be c o n t e x t u a l .  T h i s  i s  e s p e c i a l l y  t r u e  f o r  the 

l i b e r a l  a r t s  c o l l e g e .  E v a l u a t i o n s  of  the  c o l l e g e  envi ronment a r e  seldom 

u n d e r t a k e n .  L i b e r a l  a r t s  c o l l e g e s ,  f o c u s i n g  on t h e  "development of 

p e r s o n s "  should be e s p e c i a l l y  s e n s i t i v e  t o  t h i s  need .

E v a l u a t i o n  must be c r i t i c a l .  The goa l  of  t h e  l i b e r a l  a r t s  c o l l e g e  

i s  t o  develop  in  s tu d e n t s  the  s k i l l  o f  c r i t i c a l  t h i n k i n g .  T h i s  g o a l  

w i l l  be s h o r t -  c i r c u i t e d  i f  t h e  i n s t i t u t i o n  i t s e l f  f a i l s  to  engage in  

c r i t i c a l  t h i n k i n g  about  i t s  own g o a l s  and programs.

Recommen d a t i o n s

One o f  t h e  s t a t e d  p u r p o s e s  f o r  t h i s  s t u d y  was  t o  s u g g e s t  

i m p l i c a t i o n s  f o r  the core  cu r r i c u lu m  program and t o  make s u g g e s t i o n s  f o r  

t h e  im provem en t  of  t h e  e v a l u a t i o n  p r o c e s s  c u r r e n t l y  employed by the  

c o l l e g e .  The fo l lo w in g  w i l l  focus  t h i s  pu rpose  f o r  the  s tu d y .
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1.  I t  i s  recommended t h a t  t h e  core  program be s t u d i e d  c a r e f u l l y  

i n  t h e  l i g h t  o f  t h e  m i s s i o n  o f  t h e  c o l l e g e  a n d  t h e  

i m p l i c a t i o n s  o f  t h i s  s t u d y .  As s u g g e s t e d  i n  th e  l i t e r a t u r e  

ca re  should be t a k e n  t o  make i n d e l i b l y  c l e a r  t h e  p u r p o s e  o f  

t h e  i n s t i t u t i o n ;  a l s o  t h e  g o a l s  of  l i b e r a l  e d u c a t io n ,  of the  

C h r i s t i a n  l i b e r a l  a r t s  c o l l e g e ,  and  o f  t h e  c o r e  p r o g r a m .  A 

c a r e f u l  l o o k  s h o u l d  be t a k e n  a t  t h e  f r e s h m a n  y e a r  from the  

p e r s p e c t i v e  of  i t s  s i g n i f i c a n c e  f o r  e f f e c t i n g  change  t h r o u g h  

t h e  e s t a b l i s h m e n t  o f  c l e a r  e x p e c t a t i o n s  o f  e x c e l l e n c e  and 

i n t e g r i t y .  The p ro g ram  s h o u l d  c o m m u n i c a t e  a c l a r i t y  o f  

e x p e c t a t i o n  of  t h e  k ind  of  person  a s tu d e n t  i s  t o  become.

2 .  I t  i s  recommended t h a t  t h e  core  co u r s e s  be e v a l u a t e d  c a r e f u l l y  

e ac h  y e a r  t o  d e t e r m i n e  s t r e n g t h s  a n d  w e a k n e s s e s .  S t u d e n t  

r e s p o n s e s  i n d i c a t e  a l a c k  o f  c o o r d i n a t i o n  between t h e  core 

c o u r s e s .

3 .  I t  i s  r e c o m m e n d e d  t h a t  t h e  s t u d y  o f  t h e  c o r e  p rog ram  be 

o rg a n iz e d  t o  a n a ly z e  not  on ly  g r a d u a t e  p e r s p e c t i v e ,  b u t  a l s o  

to  in c lu d e  t h e  a c t u a l  r e s u l t s  of course  e v a l u a t i o n s .

4 .  I t  i s  recommended  t h a t  f a c u l t y  e v a l u a t i o n  of  th e  program be 

i n c lu d e d  a long  w i th  s tu d e n t  r e s p o n s e s  t o  give  a more b a l a n c e d  

p i c t u r e  of the  e d u c a t i o n a l  p ro c e s s  and i t s  e f f e c t i v e n e s s .

5 .  I t  i s  recom m ended  t h a t  s p e c i a l  t r a i n i n g  be g i v e n  t o  c o r e  

f a c u l t y  to  improve the  i n s t r u c t i o n  i n  the  core sequence .  A ls o  

t h e  s e l e c t i o n  o f  f a c u l t y  f o r  t h e  core  cou rses  should  be done 

w i th  c a r e ,  u s in g  th e  most a b l e  f a c u l t y ,  w i th  s p e c i a l  a t t e n t i o n  

g i v e n  t o  t h e i r  a b i l i t y  t o  a s s i s t  t h e  s t u d e n t s  i n  t h e



i n t e g r a t i o n  o f  f a i t h ,  l e a r n i n g ,  a n d  l i v i n g ,  and  t h a t  t h e  

f a c u l t y  be models  of  the  SAC " c o n c e p t . "

S i n c e  t h e  s t u d e n t s  i n d i c a t e  t h a t  " c l o s e  p e r s o n a l  

r e l a t i o n s h i p s "  w e r e  a s i g n i f i c a n t  f a c t o r  i n  t h e i r  SAC 

e x p e r i e n c e ,  a  s t u d y  o f  t h o s e  a s p e c t s  shou ld  be c a r r i e d  o u t ,  

w i th  c l o s e  a t t e n t i o n  g iven  t o  th e  impact of the  c o - c u r r i c u l a r  

a s p e c t s  of  c o l l e g e  l i f e  on th e  e d u c a t i o n a l  e x p e r i e n c e .

I t  i s  recommended t h a t  a p e r i o d i c  rev iew  of alumni be i n c lu d e d  

i n  the  e v a l u a t i o n  p r o c e s s .

S i n c e  many o f  t h e  SAC s t u d e n t s  e n r o l l e d  i n  c o l l e g e  f o r  

v o c a t i o n a l  r e a s o n s ,  and  s e n s e  t h e  n e e d  f o r  more  v o c a t i o n a l  

a s s i s t a n c e ,  i t  i s  recommended  t h a t  t h e  placement program be 

u p g r a d e d  t o  p r o v i d e  s t u d e n t s  w i t h  b e t t e r  i n f o r m a t i o n  a n d  

g u i d a n c e  i n  t h e  s e l e c t i o n  o f  a c a r e e r ,  p r o f e s s i o n ,  o r  

v o c a t i o n .

The f o l l o w i n g  s u g g e s t io n s  a r e  made f o r  t h e  improvement of  the  

q u e s t i o n n a i r e  used in  the  e v a l u a t i o n  p r o c e s s  a t  S p r i n g  A rb o r  

C o l l ege .

a .  T y p e s  o f  q u e s t i o n s  and  r e s p o n s e  c a t e g o r i e s  s h o u l d  be 

s t a n d a r d i z e d  t o  a l l o w  f o r  b e t t e r  c o m p a r i s o n s .  F o r  

e x a m p l e ,  q u e s t i o n n a i r e  i t e m s  s i x ,  s e v e n ,  and  e i g h t ,  

c o n c e r n in g  t h e  f a c e t s  o f  t h e  " c o n c e p t , "  s h o u l d  a l l  be 

r a n k e d  o n  a s c a l e  o f  0 t o  4 so  t h a t  m e a n i n g f u l  

c o m p a r i s o n s  o f  them can  be m ade .  A l s o  i t e m s  t e n  a n d  

e l e v e n  a r e  r e a l l y  d e a l i n g  w i th  s t r e n g t h s  and weaknesses  

and should  be s t r u c t u r e d  w i th  s t a n d a r d i z e d  r e s p o n s e s .



b .  C a r e f u l  d i s t i n c t i o n  should  be made i n  th e  p h ra s in g  of  t h e  

q u e s t i o n s  to  d i s t i n g u i s h  between th e  CPLA p rog ram  a s  t h e  

b r o a d  g e n e r a l  e d u c a t i o n  cu r r i c u lu m  and th e  core  sequence 

a s  the  c u r r i c u l a r  c e n t e r  of  t h a t  program.

c .  C l a r i f y  t h e  t e r m i n o l o g y  i n  t h e  q u e s t i o n n a i r e .  

D i s t i n g u i s h  c l e a r l y  b e t w e e n  CPLA a n d  C o r e ,  a n d  a l s o  

b e t w e e n  a C h r i s t i a n  p e r s p e c t i v e  f o r  l e a r n i n g  a n d  

commitment t o  J e s u s  C h r i s t  a s  Lord and Mas te r .

d.  Make s u r e  t h e  g o a l s  o f  t h e  c o l l e g e  and  o f  t h e  c o r e  

program a r e  c l e a r l y  a d d r e s s e d  i n  the  q u e s t i o n n a i r e .

e .  E a c h  f a c e t  o f  t h e  c o n c e p t  s h o u l d  be i n c l u d e d  i n  t h e  

e v a l u a t i o n  of the  core c o u r s e s .  For example:

i .  How w o u ld  you  e v a l u a t e  th e  c o n t r i b u t i o n  made by

t h e  c o r e  c o u r s e s  t o w a r d  y o u r  d e v e l o p m e n t  o f  

s e r i o u s  invo lvement of  the  l i b e r a l  a r t s ?

Core 100 0 1 2 3 4

Core 200 0 1 2 3 4

Core 300 0 1 2 3 4

Core 400 0 1 2 3 4

i i .  How w ou ld  you e v a l u a t e  th e  c o n t r i b u t i o n  made by

th e  c o r e  s e q u e n c e  t o  t h e  d e v e lo p m e n t  o f  J e s u s  

C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a rn in g ?

Core 100 0 1 2 3 4

Core 200 0 1 2 3 4

Core 3U0 0 1 2 3 4

C ore 400 0 1 2 3 4
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i i i .  How w ou ld  you  e v a l u a t e  t h e  c o n t r i b u t i o n  of  the  

c o r e  c o u r s e s  t o  t h e  d e v e l o p m e n t  o f  c r i t i c a l  

p a r t i c i p a t i o n  i n  t h e  a f f a i r s  of  t h e  contemporary 

w or ld?

Core 100 0 1 2  3 4

Core 2U0 0 1 2 3 4

Core 300 0 1 2 3 4

Core 400 0 1 2 3 4

f .  R e p h r a s e  i t e m  s e v e n  on  t h e  q u e s t i o n n a i r e .  The q u e s t i o n

i t s e l f  f o c u s e s  on " p e r s p e c t i v e  f o r  l e a r n i n g . "  None o f  

t h e  o p t i o n s  r e f e r s  t o  a " p e r s p e c t i v e  f o r  l e a r n i n g . "  I t  

i s  a d i f f e r e n t  m a t t e r  t o  t a l k  of  a p e r s o n a l  r e l a t i o n s h i p  

w i t h  J e s u s  C h r i s t  t h a n  t o  t a l k  o f  commitment t o  J e s u s  

C h r i s t  a s  a p e r s p e c t i v e  f o r  l e a r n i n g .  The q u e s t i o n  m i g h t  

be p h r a s e d  a s  f o l l o w s :  "To what  degree  does J e s u s  C h r i s t  

f u n c t i o n  a s  a p e r s p e c t i v e  f o r  l e a r n i n g  f o r  you?"

1.  .... . . High 3 ____ , Low

2 Moder at e  4 .......... None

g .  I n c l u d e  t h e  i d e a l  g r a d u a t e  s t a t e m e n t  t o  e v a l u a t e  t h e

e x t e n t  t o  which the  program i s  m e e t i n g  t h e  s t a t e d  g o a l s

o f  t h e  c o l l e g e .  T h i s  i s  t h e  most s u c c in c t  s ta t e m e n t  of 

the  e d u c a t i o n a l  g o a l s  o f  t h e  c o l l e g e  t h a t  i s  a v a i l a b l e  

and they  a r e  s t a t e d  i n  m e a su ra b le  form.

£ecQmmend^ti^ga^£QC,^gur;th.er.  ̂ Resea rch  

The r e v i e w  o f  t h e  l i t e r a t u r e  and t h e  f i n d i n g s  of  t h i s  s tudy  p o in t  

to some p o s s i b i l i t i e s  f o r  f u t u r e  r e s e a r c h .



T h i s  s t u d y  e x a m i n e d  t h e  p e r c e p t i o n s  o f  g r a d u a t e s  i n  t h e  

c o l l e g e  l e a r n i n g  e x p e r i e n c e .  I t  i s  su g g e s te d  t h a t  r e s e a r c h  be 

done  on t h e  f a c u l t y  p e r c e p t i o n s  o f  t h e  c o r e  program. Such 

d a t a  could be v a l u a b l e  no t  on ly  i n  improving the  core  p rogram,  

but  a l s o  i n  t h e  t r a i n i n g  o f  new co re  f a c u l t y .

I t  would be i n t e r e s t i n g  t o  e v a l u a t e  th e  core  program beg inn ing  

w i th  th e  f reshman y e a r  and c o n c e n t r a t i n g  on the  development of  

t h e  s t u d e n t s  th ro u g h  th e  f o u r  y e a r s  of  th e  c o l l e g e  e x p e r i e n c e .  

This  would p ro v id e  e x c e l l e n t  d a t a  w i t h  w h ich  t o  e v a l u a t e  t h e  

s t r e n g t h s  and w eaknesses  of  each c o re  c o u r s e .

R e s e a r c h  on f a c u l t y  a s  r o l e  models  f o r  l e a r n i n g  could  be very  

h e l p f u l  i n  the  s e l e c t i o n  and p r e p a r a t i o n  of t e a c h e r s .

T h i s  s t u d y  c o n c e n t r a t e d  on th e  co re  program of one C h r i s t i a n  

l i b e r a l  a r t s  c o l l e g e .  I t  i s  recom mended  t h a t  a c o m p a r i s o n  

s t u d y  be done between th e  core  program a t  a p u b l i c  i n s t i t u t i o n  

and one a t  a C h r i s t i a n  l i b e r a l  a r t s  c o l l e g e .
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APPENDIX A 

COVER LETTER



Spring Arbor C ollege • Spring A rbor, Michigan 49283 • (517)750-1200

Dear SAC Graduate:

I am interested in doing a follow-up study o f the Spring Arbor College class o f 1978 
concerning the effectiveness o f the CORE program o f the College. The data will be used as 
the basis for a doctoral dissertation for the Ph.D. degree at Michigan State University, and 
also for continuing study by the CPLA committee o f Spring Arbor College.

This is the same questionnaire you were asked to complete at the time of your graduation. 
The study will compare your current perceptions with those you had as a graduating senior. 
One item has been added to assist in evaluating how SAC is meeting the goals stated in the 
Ideal Graduate statement.

Please take a few minutes to complete the enclosed questionnaire and return it in the self- 
addressed, stamped envelope.

Your participation is entirely voluntary, and in no way will your name be identified with 
this study. Any and all information is considered strictly confidential and will be treated 
with respect.

Thank you for your cooperation.

Sincerely

Darrell Moore
Associate Professor o f Philosophy

DM:jd

Enclosure



APPENDIX B 

QUESTIONNAIRE



Name (optional)

A. BIOGRAPHICAL INFORMATION
1. What is your: 1. age . 

2. O ccupation_____

QUESTIONS 2 THROUGH  5 (Please check ( \ f  ) the 
ONE best answer)

1. What is your current marital status?
1.

2 .

3.

.Single

.M arried

.Divorced

4.
5.

.W idowed

.Separated

3. Which of the following comes CLOSEST to  des­
cribing the com m unity in which you live?
1.  A rural com m unity
2.  A small town (up to  2,500)
3.  A small city (2,500 to  25,000)
4.  A city (25,000 to  100,000)
5.  A large city (100,000 to  500,000)
6.  A m etropolis (500,000 or over)

4. What was your ONE most im portant reason for 
attending college?
1.  To obtain a broad general education
2.  To prepare for a vocation
3.  To increase your earning power
4.  To gain a better understanding of the

world and the people in it
5.  It was the thing to  do
6.  O th e r_____________________________

5. What was the ONE major reason you chose SAC?
1.  To gain a Christian perspective
2.  Good academic program
3.  Influence of a friend or relative
4.  Located near my home
5.  O th e r_______________________________

B. EVALUATION OF THE GENERAL 
COLLEGE EXPERIENCE

QUESTION 6 THROUGH 10 (Please check (* /)  the 
ONE best answer)

6. How would you describe your involvement, while at 
SAC, in the study of the liberal arts?

 1-------- Very involved 3_______Mildly involved
 2-------- Involved 4.  Not involved

7. Which one of the following best describes your 
com m itm ent to Jesus Christ as a perspective for learning?
1 No commitment
2.  A set of Beliefs
3---------A set of guides for judging right and wrong
4 ._____A realization that you are following a

revealed way of life
5---------A personal relationship with Jesus Christ

as Lord and Master

8. To what degree did your experience at SAC influence 
you tow ard critical participation in the affairs of the 
contem porary world?
1. _____ High 3. _______Low
2. _____ Moderate 4. _______No participation

9. What ONE thing stands ou t MOST in your memory 
about your experience at SAC?
1. _____ One or two stim ulating teachers
2.  Personal friendships
3.  A social function
4.  An athletic program
5.  An outstanding chapel program
6. _____ O th e r___________________________________

10. Which of the following represent areas of living in 
which you wish SAC had given more help? (Check 
as many as apply)
1. _ _ _ _ _  Understanding and preparing for a vocation
2.  Approaches to  solving personal problems
3.  Understanding and planning for economic

life
4.  How to work with groups
5.  The developm ent o f social skills
6.  Understanding and prom oting health in

home and com m unity
7.  Relationships with people of other races
8.  O th e r___________________________________

11. How well do you think SAC succeeded in providing
the following?

Please note that the rating scale uses “0 ” fo r  a low
rating and "4 "  fo r  a high rating. Circle the desired
response

1. Enabled the student to  achieve a 0 1 2  3 4
broad cultural background

2. Helped the student to  develop the 0 1 2  3 4
ability for critical thinking

3. Provided opportunities for 0 1 2  3 4
developing leadership skills

4. Encouraged the student to  under- 0 1 2  3 4
stand human behavior

5. Prepared the student primarily for 0 1 2  3 4 
his future occupation

6. Emphasized intellectual growth 0 1 2  3 4
more than grades

7. Prepared the student to  be a life 0 1 2  3 4
long student

8. Stim ulated through various means 0 1 2  3 4
the exploration of areas outside the
student's own field of study

9. Developed one's ability to get 0 1 2  3 4
along with people

10. Helped one to understand commu- 0 1 2  3 4
nity  and world problems.

11. Helped an individual to develop 0 1 2  3 4
more fully his morals, ethical
standards, and values

12. Provided assistance for personal 0 1 2  3 4
problems

13. Investigated religious, philosoph- 0 1 2  3 4
ical, and moral problems



C. EVALUATION OF YOUR MAJOR

12. What was your SAC major? (Elementary education 
should be treated  as a major.)

QUESTIONS 13 THROUGH IS  (Please check (<S) the 
ONE best answer)

13. At what point in your education did you definitely 
decide on your college major? (Select BEST answer)
1.

2 .

3.
4.
5.

.Before high school 

. During high school 

.Freshm an year o f college 

.Sophom ore year of college 

.Jun io r year of college

14. If you selected a major after entering college, who 
had the greatest influence on your choice?
1.  Personal interests
2.  Faculty members
3.  Your college advisor
4.  O th e r________________________________

Which of the following describes your m otivation 
in choosing a major? (Check as many as apply.)
1.
2 .
3.
4.
5.

.Pursuit of a well established interest 
• Desire for a liberal education 
.N eed or desire to  earn a living 
.Service to  others
-O th e r____________________________

16. How would you rate the courses in your SAC major? 

Please note that the rating scale uses " 0 "  fo r  a low  
rating and " 4 ” fo r  a high rating. Circle the desired 
response.

1. General clearness o f major 0 1 2  3 4
objective

2. General agreement between 0 1 2  3 4
objectives and assignments

3. Clear organization of class 0 1 2  3 4
presentations

4. Clear explanation of 0 1 2  3 4
im portant ideas

5. Instructor’s encouragem ent 0 1 2  3 4
for you to seek help when
necessary

6. Usage of class tim e for 0 1 2  3 4
instruction purposes

7. Instructor’s regard for 0 1 2  3 4
viewpoints different from
his own

8. Stimulation of classes 0 1 2  3 4
9. Fairness o f class grades 0 1 2  3 4

D. EVALUATION OF THE CPLA PROGRAM

In responding to the fo llow ing QUESTIONS 17 THROUGH  
20, please note that the rating scale uses "O " fo r  a low  
rating and "4 "  fo r  a high rating. Circle the desired 
response.

17. How would you evaluate the contribution made by 
the following toward your development o f  a 
Christian perspective for learning?

1. A course or courses in CPLA 0 1 2  3 4
2. Contact with a faculty member 0 1 2  3 4
3. A particular religious experience 0 1 2  3 4
4. A special chapel program 0 1 2  3 4
5. Small group participation 0 1 2  3 4

18. Please rate each of these aspects of the CPLA 
courses which you took at SAC.
1. General clearness of major 0 1 2  3 4

objective
2. General agreement between 0 1 2  3 4

objectives and assignments
3. Clear organization o f class 0 1 2  3 4

presentations
4. Clear explanation of im portant 0 1 2  3 4 

ideas
5. Instructor's encouragem ent for 0 1 2  3 4

you to  seek help when necessary
6. Usage of class time for 0 1 2  3 4

instruction purposes
7. Instructor’s regard for view- 0 1 2  3 4

points different from  his own
8. Stimulation of classes 0 1 2  3 4
9. Fairness o f class grades 0 1 2  3 4

19. Please rate each CORE course which you took at 
SAC for its overall contribution (a) to your degree 
program and (b) for adequacy in providing a founda­
tion for further study in the liberal arts.
a. Contribution to total degree program

1. CORE 100 0 1 2 3 4
2. CORE 200 0 1 2 3 4
3. CORE 300 0 1 2 3 4
4. CORE 400 0 1 2 3 4

b. Contribution to foundation fo r  liberal arts
1. CORE 100 0 1 2 3 4
2. CORE 200 0 1 2 3 4
3. CORE 300 0 1 2 3 4
4. CORE 400 0 1 2 3 4

20. How would you rate the following questions as they 
relate to  the CORE sequence of courses?
1. To what extent has the CORE 0 1 2  3 4

sequence of courses increased
your understanding of the 
Christian Faith?

2. To what degree have these 0 1 2  3 4
courses assisted you in develop­
ing a Christian perspective toward
the subject m atter o f your academic 
major?

3. To what degree has the CORE 0 1 2  3 4
sequence of courses assisted you
to integrate the whole of the 
Christian Faith with all of your 
educational experience?

4. To what degree have they con- 0 1 2  3 4
tributed to your understanding of
the true nature of a liberal arts 
education?

5. To what degree has the sequence 0 1 2  3 4
provided a perspective to
evaluate the significant events of 
the society in which you live?



21. Which ONE of the following statem ents BEST des- 22. Which one of the following best describes your
cribes your general a ttitude tow ard the CPLA com m itm ent to  Jesus Christ as a perspective for
program? learning?
Please check ( i f ) the ONE best answer. 1. -N o  com m itm ent
1..... . ...Provided a Christian perspective fo r fu rther 2. _A perspective through which I understand

study in the  liberal arts the facts and presuppositions of my
2. .. Gave a broad foundation upon which to academic major

build a major 3. ......... -A  guide for judging right and wrong
3. ...Provided new  insights in to  the relation­ 4. ..A basis fo r integrating w hat 1 have learned

ships between the academic disciplines in the classroom with my personal
4. Was on the whole beneficial religious and social values
5. Was too  general and failed to  challenge

23. What would you identify as the m ajor strengths o f the SAC experience in the following areas. (Please be specific 
in your suggestions.)

a. General college experience

b. Major

c. CPLA (CORE 200, 300, 400)

24. What do you consider to  be the major weaknesses of the SAC experience in the following areas. (Please be 
specific in your suggestions.)

a. General college experience

b. Major

c. CPLA (CORE 200, 300, 400)



APPENDIX C

GRADUATES' RESPONSES TO STRENGTHS AND WEAKNESSES 

OF THE GENERAL COLLEGE EXPERIENCE



APPENDIX C

Responses  of  t h e  G radua tes  on S t r e n g t h s  and Weaknesses 
of  t h e  Genera l  Col lege  Exper ience

The r e s p o n s e s  were r e c o r d e d  a s  w r i t t e n  by t h e  r e s p o n d e n t s .  Only 
minor e d i t i n g  was done,  and a l l  names were o m i t t e d .

Strengths

What .would, you, . i d e n t ify,.Has..the.-ma.ior 
s t r e n g t h s ,  .of. . t h e-.gener a l . . CQl le g e  
exper ience ,  ,at .  .SAC?.

I  have a p p r e c i a t e d  t h e  o p p o r t u n i t y  t o  r e l a t e  to  and s h a re  idea  with  
p ee r s  who sha re  a l i k e  f a i t h .  I  am g r e a t l y  i n d e b t e d  t o  s e v e r a l  
s t a f f  a n d  f a c u l t y  f o r  th e  in p u t  t h a t  they  have had i n  my l i f e  and 
f o r  the  c a r e  a n d  l o v e  e v i d e n c e d  by th e m .  I  a p p r e c i a t e  q u a l i t y  
i n s t r u c t i o n  and f a i r n e s s  of  g r a d in g .  Var ious  e x p e r i e n c e s — c h ap e l ,  
r e t r e a t s ,  smal l  g ro u p s ,  c l a s s e s ,  have s t r e n g t h e n e d  and  c h a l l e n g e d  
my C h r i s t i a n i t y .

By SAC b e i n g  s m a l l ,  b e t t e r  chance to  g e t  t o  know the  s tu d e n t s  and 
form c l o s e r  f r i e n d s h i p s .

Some v e ry  concerned  p r o f e s s o r s .

C h a l l e n g e d  t o  l e a d e r s h i p .  C h a l l e n g e d  t o  d e v e l o p .  Community 
emphasis .  Emphasis on "whole p e r s o n . "

A C h r i s t i a n  a t m o s p h e r e  a n d  e m p h a s i s  i n  i n d i v i d u a l  c l a s s e s .  
Concerned f a c u l t y  members who ta k e  a p e r s o n a l  i n t e r e s t  in  s t u d e n t s .  
A b r o a d  g e n e r a l  e d u c a t i o n  t h a t  promotes exposure  t o  a v a r i e t y  of 
c l a s s e s  n o t  i n c lu d e d  i n  o n e ' s  m a j o r  f i e l d  o f  s t u d y .  A f r i e n d l y  
s tu d e n t  b o d y !

Helped t o  deve lop  s o c i a l l y  w i t h i n  t h e  c o l l e g e  community.

Small campus i s  good because  you g e t  much more p e r s o n a l l y  i n v o l v e d  
w i th  p e o p l e .  F a c u l ty  i s  g r e a t .

C o m m u n i c a t i o n  was g o o d — such  a s  B lue  and  G o ld .  B ro ad en e d  my 
o u t l o o k  on l i f e — d e f i n i t e l y  a m a t u r i n g  e x p e r i e n c e — e x p o s e d  me t o  
a r e a s  of  l i f e  neve r  b e f o r e  e x p e r i e n c e d .
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The c lass room e x p e r i e n c e ,  and the  openness  of  p r o f s .

My c o l l e g e  e x p e r i e n c e ,  w h i l e  h e r e  one y e a r ,  has  been v e ry  good.  I  
have t r u l y  f e l t  t h e  a c c e p ta n c e  and love  g i v e n  t h r o u g h  t h e  c o n c e p t  
o f  t h e  " c o m m u n i t y . "  A c ad em ica l ly ,  a s  w e l l  a s  s p i r i t u a l l y ,  I  have 
grown and l e a r n e d  t rem endous ly .

A p p r e c i a t e  c a r i n g  a t m o s p h e r e — p o s i t i v e  a p p r o a c h .  A l low  f o r  
i n d i v i d u a l i t y .  Some v e r y  e x c e l l e n t  l e a d e r s h i p .  E n c o u r a g e d  
advanced s tu d y .

An o v e r a l l  C h r i s t i a n  a t m o s p h e r e  e n a b l e d  me t o  develop  p e r s o n a l ,  
l o n g - l a s t i n g  f r i e n d s h i p s .  S m a l l  g r o u p s  ( P r a y e r  a n d  S h a r e ,  
Community A c t i o n  a n d  p a r t i c i p a t i o n  i n  C h r i s t i a n  m i n i s t r i e s  and 
n u r s i n g  home m i n i s t r i e s )  p r o v i d e d  f o r  r e a l  g ro w th  a n d  l e a r n i n g  
ab o u t  m yse l f  and o t h e r s ,  a s  w e l l  a s  p ro v id in g  means by which I  (and 
o t h e r s )  could sha re  C h r i s t  w i th  t h e  w or ld .

P e o p l e  h e r e  w o r t h  m e e t i n g  a n d  k n o w in g .  C l a s s e s  i n t e r e s t i n g  and 
in t o r m a t i v e  on th e  whole.  People  w i l l i n g  t o  h e l p .

I  t h i n k  f r i e n d s  and new r e l a t i o n s h i p s  proved t o  be s t r e n g t h s .  You 
l e a r n  t o  l i v e  w i t h  p e o p l e  f ro m  v a r i o u s  b a c k g r o u n d s  a n d  e v e n  
r e l i g i o n s .  A l s o ,  t h e  common i n t e r e s t  of  C h r i s t i a n i t y  i s  a n o t h e r  
s t r e n g t h .

Good openness  between a d m i n i s t r a t i o n ,  f a c u l t y ,  s t u d e n t s  a s  shown in  
Community S e n a t e .  Some e x c e l l e n t  p r o f e s s o r s .  I  t h i n k  t h e  Core 
p ro g ram  i s  v e r y  good;  I ' v e  t a k en  on ly  300 and 400 but  I ' v e  counted 
b o t h  e x p e r i e n c e s  a s  b e n e f i c i a l .  I  a l s o  f e e l  t h e r e  i s  a h i g h  
q u a l i t y  of p r o f e s s o r s  i n m o s t  d ep a r tm en t s  i n  th e  s ch o o l .

Good g ro w in g  e x p e r i e n c e  a s  f a r  a s  e m o t i o n a l  d e v e l o p m e n t  a n d  
m a t u r a t i o n  over  a f o u r  y e a r  p e r i o d .

Chapel s e r v i c e s  were e x c e l l e n t  t h e  l a s t  t h r e e  y e a r s .  P r o f s  w ere  
e x c e l l e n t  i n  h e l p i n g  ou t  w i th  s t u d e n t  prob lems.

Other  s tu d e n t  f e l l o w s h i p s .  M a tu r i ty  in  p e r s o n a l ,  s o c i a l  a s p e c t s .

D e v e l o p i n g  t h e  a b i l i t y  t o  g e t  a l o n g  w i t h  o t h e r s .  Meeting o t h e r  
C h r i s t i a n s  w i th  d i f f e r e n t  views and b e l i e f s .

Good f a c u l t y  t h a t  c a r e s  about  p e r s o n a l  l i v e s .

The f r i e n d l y  a tmosphere  t h a t  the  p r o f e s s o r s  and  s t u d e n t  body make 
up a t  SAC. T h e r e  a r e  many e x t r a - c u r r i c u l a r  a c t i v i t i e s  t h a t  a 
s tu d e n t  can g e t  in v o lv ed  i n .  An i m p o r t a n t  p o i n t  i s  t h a t  SAC h a s  
upheld  good m ora l s  and v a l u e s  th ro u g h o u t  th e  h i s t o r y  of  SAC.

My g e n e r a l  c o l l e g e  e x p e r i e n c e  was good.  I  r e a l l y  en joyed  l i v i n g  i n  
t h e  do rm  a n d  t h e  r e l a t i o n s h i p s  I  e s t a b l i s h e d .  S e v e r a l  o f  my 
c l a s s e s  were v e ry  good and s t i m u l a t e d  my t h i n k i n g .  I  was a b l e  t o  
grow s p i r i t u a l l y  to o .
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S m a l l  g r o u p s  a s  f r e s h m a n .  R e s i d e n t  a s s i s t a n t  and s t a f f .  Small 
community t h a t  c a r e s  ( s t u d e n t s ,  p r o f s ,  s t a f f ,  e t c . ) .

The  f a c u l t y  a n d  s t a f f  s e e m  t o  c a r e  f o r  i n d i v i d u a l s  and  a r e  
b a s i c a l l y  w i l l i n g  t o  h e l p  w i t h  any  p r o b l e m s .  The a t m o s p h e r e  o f  
t h i s  s c h o o l  i s  bo th  f r i e n d l y  and h e l p f u l .  That  i s  c a r r i e d  th rough  
to  the  s t u d e n t s .

Good t o  be i n  a C h r i s t i a n  community d u r in g  t h i s  growing t ime of  my 
l i f e .

Good C h r i s t i a n  p r o f e s s o r s  who r e a l l y  c a r e  and know t h e i r  f i e l d .  
Nice f a c i l i t i e s .  E x c e l l e n t  a r t  p r o f e s s o r s — s t i m u l a t e ,  c h a l l e n g e ,  
push you t o  th e  l i m i t .

C lo s e  p e r s o n a l  f r i e n d s h i p s .  Room to  "grow u p . "  F r i e n d l i n e s s  of  
the  f a c u l t y  and s t a f f .

On t h e  w ho le  I  e n j o y e d  my c o l l e g e  e x p e r i e n c e s .  I  f e e l  t h a t  SAC 
p ro v id e s  a wide v a r i e t y  o f  a c t i v i t i e s  f o r  s t u d e n t s  t o  e n j o y  and  
p a r t i c i p a t e  i n .  I  f e l t  my c l a s s e s  i n  a r t  were ve ry  w or thwhile  and 
he lped  me grow a s  a p e r son  more th a n  o t h e r  c l a s s e s  t a k en .

L e a r n i n g  t o  g e t  a lo n g  w i th  o t h e r s  and  l e a r n i n g  t o  communicate w i th  
o t h e r s .

L i k e d  t h e  f reedom t o  choose l i b e r a l  a r t s  o r  CPLA c l a s s e s .  F a c u l ty  
f r i e n d l y ,  most had t ime t o  h e l p  when you needed i t .

Good h o u s in g .  I  t h i n k  t h e  a d v i s o r s  o f f e r  good and v a l u a b l e  h e lp  to  
the  s t u d e n t s — i f  and when they  can be f o u n d .  V e s p e r s  and  Sunday 
School program have improved g r e a t l y  t h e  l a s t  y e a r  or  two.

The o p p o r t u n i t y  a s m a l l  c o l l e g e  g i v e s  f o r  r u n n i n g  f o r  a s t u d e n t  
o f f i c e .  Fo r  g e t t i n g  t o  know your p r o f e s s o r s .  For g e t t i n g  t o  know 
a l a r g e  pe rc e n t  of  the  s t u d e n t  body.  I  am t h a n k f u l  f o r  my e n t i r e  
e x p e r i e n c e  a t  SAC and am now ready  t o  le a v e  and do o t h e r  t h i n g s .

Many a c t i v i t i e s  ( s o c i a l ,  s p i r i t u a l ,  a t h l e t i c )  t o  g e t  in vo lved  w i t h .

The p e o p l e  and  s t a f f .  The c o l l e g e  i s  known by i t s  s t u d e n t s .  The 
chape l  programs a t  t i m e s  w ere  e x c e l l e n t — e s p e c i a l l y  t h o s e  w he re  
o u t s i d e  speake rs  were b rough t  i n  f o r  a two o r  t h r e e  day seminar .

S tuden t  a c t i v i t i e s .  Community invo lvem en t .  I n s t r u c t o r s  were  t h e  
most im por tan t  t o  my s t r e n g t h s .

M a j o r  s t r e n g t h s  i n c l u d e  o p e n - m i n d e d n e s s  o f  some p r o f e s s o r s .  
I n c r e a s i n g  dorm open h o u r s .  The v a r i e t y  of  Town and Gown e v e n t s .

I  met  and  fo rm e d  s o l i d  r e l a t i o n s h i p s  w i t h  q u i t e  a few p e o p l e ,  
i n c l u d i n g  f a c u l t y .  On t h e  w h o l e ,  I ' v e  d i s c o v e r e d  t h a t  I  g o t  a s  
much a s  I  was w i l l i n g  t o  g iv e .



159

Community l i v i n g .  F a c u l t y  c o n c e r n  f o r  t h e  s p i r i t u a l  w e l f a r e  of 
s t u d e n t s .  P ro v id in g  a smal l  w e l l - r o u n d e d  a t h l e t i c  program. D e s i r e  
t o  improve i t s  weaknesses .

C o n t a c t s  w i t h  p e r s o n a l  f r i e n d s - - l e a r n i n g  a n d  g r o w i n g  i n  
r e l a t i o n s h i p s  w i th  peop le  who " a c c e p te d  me f o r  who I  w a s " — n o t  by 
what  they  wanted me to  b e !

C o u r s e s  o f  s p e c i f i c  c l a s s i f i c a t i o n s  were  g e n e r a l l y  w e l l  o rg an iz ed  
and in f o r m a t i v e .

Smal l  c l a s s  s i z e  so t h a t  t h e r e  i s  i n t e r a c t i o n  between p r o f / s t u d e n t . 
S tuden t  can speak  w i th  p ro f  o u t s i d e  of  c l a s s .

C o m m u n i t y  S e n a t e  g o v e r n i n g  s y s t e m .  S t u d e n t  
i n t e r a c t i o n s —h e l p f u l n e s s  and f r i e n d s h i p  of  s t u d e n t s .

O v e r a l l ,  t h e  p ro f s  were e x c e l l e n t .

W e l l - r o u n d e d  p r o g r a m s  i n  m o s t  a r e a s .  F r i e n d l i n e s s  o f  
s t u d e n t / f a c u l t y / s t a f f .

C h r i s t i a n  a tmosphere  and s t r o n g  i n f l u e n c e  of  C h r i s t i a n  f r i e n d s .  

F a c u l ty  very  im por tan t  and b e n e f i c i a l .

C h r i s t i a n  p r o f e s s o r s  a r e  th e  s t r o n g  p o i n t  of  Spr ing  Arbor C o l l eg e .  
They p r o v i d e  an  o p p o r t u n i t y  t o  g e t  t o  know a p e r s o n  o f  h i g h  
e d u c a t i o n  and  C h r i s t i a n  e x p e r i e n c e .  I t  i s  v e ry  im p re s s iv e  to  see 
such w ide ly  v a r y i n g  p e r s o n a l i t i e s  and  d i s c i p l i n e s  bound by t h e  
common denominator  of  C h r i s t i a n i t y .

Class  s i z e — p e r s o n a l i z e d  i n s t r u c t i o n .

S e t t i n g  a g o a l  and  b e i n g  a b l e  t o  o b t a i n  such.  The f e l l o w s h i p  of  
f r i e n d s  and p r o f e s s o r s .  See ing  a c h a n g e  i n  m y s e l f  a s  w e l l  a s  i n  
p r o f e s s o r s  them se lves .

The p e o p l e  I have met and t a k e n  a s  f r i e n d s ,  a s  w e l l  a s  a seemingly  
f a i r  f a c u l t y .

R e l a t i o n s h i p s  b e t w e e n  s t u d e n t s  a n d  f a c u l t y ,  and  s t u d e n t s  and  
s t u d e n t s .

The s o c i a l  a s p e c t  o f  dorm l i v i n g  a n d  g ro w in g  up i s  e x c e l l e n t  in  
c h a l l e n g i n g  us a s  humans.

We a r e  g i v e n  much o p p o r t u n i t y  a n d  i f  a p e r s o n  w i s h e s  t o  g e t  
in v o lv ed  t h e r e  i s  a lw a y s  room.  A l s o ,  i f  o n e  w a n t s  t o  l e a r n  and  
un d e r s t a n d  th e  C h r i s t i a n  f a i t h  t h e r e  i s  a l s o  o p p o r t u n i t y  a s  w e l l .

I  would have to  say t h a t  the  people  a r e  SAC's major  s t r e n g t h .  You 
can  h a v e  t h e  b e s t  f a c i l i t i e s  i n  t h e  w o r l d  but i f  you d o n ' t  have 
f r i e n d l y  people t o  f i l l  them you migh t  a s  w e l l  burn them down. At
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SAC I  f e e l  t h a t  m o s t  o f  my f e l l o w  s t u d e n t s  a s  w e l l  a s  f a c u l t y ,  
s t a f f  and a d m i n i s t r a t i o n  r e a l l y  do ca re  a bou t  what happens t o  me.

C loseness  of  th e  community. P e r s o n a ln e s s  of  the  f a c u l t y .

S t rong  t e a c h e r s  d e d i c a t e d  t o  t e a c h i n g ,  n o t  e a r n i n g  a p a y c h e c k .  
T e a c h e r s  s t r o n g  on C h r i s t i a n  h e l p f u l n e s s  a n d  m i s s i o n .  S m al l  
campus.

I  l e a r n e d  t o  l i v e  w i th  people  and how t o  communicate w i th  them. I t  
p rov ided  an  a tm osphere  t o  g row,  a n d  t o  exam ine  my p h i l o s o p h y  o f  
l i f e .  I  l e a r n e d  w h a t  i t  m e a n s  t o  i n t e g r a t e  my s t u d i e s  and  
C h r i s t i a n  p e r s p e c t i v e .

Presence  of  C h r i s t i a n  i n f l u e n c e ,  h igh  moral  s t a n d a r d s .

Closeness  of c o l l e g e  community a l l o w s  l e a r n i n g  how t o  g e t  a l o n g  
w i t h  o t h e r s .  V a r i e t y  of  s o c i a l  e v e n t s  and happen ings .  C h r i s t i a n  
p e r s p e c t i v e  f o s t e r e d  and  c u l t i v a t e d .  Many o p p o r t u n i t i e s  f o r  
involvement and l e a d e r s h i p .

Good p r o f e s s o r s .  Good course  v a r i e t y .  P e r t i n e n t  c o u r s e s .

O v e r a l l ,  the  g e n e r a l  c o l l e g e  e x p e r i e n c e  was p o s i t i v e .  The f a c u l t y  
w a s ,  a s  a w h o l e ,  c o n c e r n e d  a b o u t  t h e  t o t a l  d e v e l o p m e n t  o f  t h e  
s t u d e n t .

Good campus, good c l a s s e s ,  good f a c u l t y .

My e x p e r i e n c e  i n  th e  l i b e r a l  a r t s  has  been a good one .  I  f e e l  I  am 
much more ready  t o  f a c e  l i f e  because  of  i t .

I t  does a good jo b  of  i n t e g r a t i n g  f a i t h  and knowledge.

An a tmosphere  of warmth and f r i e n d l i n e s s .  A c o l l e g e  where a proper  
b a l a n c e  b e t w e e n  t h e  w o r l d  a n d  C h r i s t i a n i t y  has  b e e n  p u t  i n t o  
p r a c t i c e .

The p eop le ,  th e  s t u d e n t s ,  the  s t a f f ,  t h e  C h r i s t i a n  a tm osphere .

College  i s  s m a l l ,  warm, and f r i e n d l y .  S c h o l a s t i c a l l y  s u p e r i o r .

Good i n t e n t i o n s ,  i d e a s ,  f r i e n d l y  a tmosphere .  S e v e ra l  e x c e p t io n a l  
f a c u l t y .

O p p o r t u n i t y  t o  g e t  p e r s o n a l  h e l p  a n d  a t t e n t i o n  i n  many 
a r e a s — e s p e c i a l l y  c o u n s e l in g  and t e a c h e r s .

The p e r s o n a l  t o u c h ,  e s p e c i a l l y  between t e a c h e r  and s t u d e n t .

Community e f f o r t  i s  p robably  the  most s i g n i f i c a n t  s t r e n g t h  o f  SAC. 
E v i d e n c e  t h a t  a l l  o p i n i o n s  a r e  i m p o r t a n t — e . g . ,  Community Senate  
Committee membership.
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Good o p p o r t u n i t i e s  f o r  l e a d e r s h i p  and growth development a c t i v i t i e s  
i s  p rov ided .  Chapel  p rog ram  im p r o v e m e n t s  h a v e  made i t  a s t r o n g  
p o i n t — e s p e c i a l l y  S t a l e y  L e c t u r e  S e r i e s ,  C h r i s t i a n  L i f e  S e r i e s ,  
e t c .

O p p o r tu n i ty  to  s h a r e  i n  dorm l i f e .

Educa t ion  i n  a f r i e n d l y  env i ronm en t .

A l o t  o f  good a c t i v i t i e s ,  some good p r o f e s s o r s ,  b road  spect rum of 
p o s s i b i l i t i e s  t o  e x p e r i e n c e  i n  s c h o o l .

Small  c l a s s e s — C h r i s t i a n  f r i e n d s h i p .

A p e r s p e c t i v e  of  t h e  l i b e r a l  a r t s  r a t h e r  t h a n  o c c u p a t i o n a l  
t r a i n i n g .

I t  p r o v i d e s  t h e  o p p o r t u n i t y  t o  i n c r e a s e  and  s h a r p e n  l e a r n i n g  
s k i l l s .  I t  a i d s  i n  t a l k i n g  w i th  p e o p l e .  You can  r e l a t e  t o  more 
peop le  because you have i n t e r e s t s  i n  a v a r i e t y  of  a r e a s .

The t o t a l  i m p a c t ,  c a r e ,  k n o w le d g e ,  a n d  c h a r a c t e r  o f  e ac h  of  my 
t e a c h e r s .

The dorm l i f e — l i v i n g  t o g e t h e r  was one  of  t h e  m os t  v a l u a b l e  
e x p e r i e n c e s ;  l i v i n g  in  such c l o s e n e s s  to  o t h e r s  and l e a r n i n g  how t o  
i n t e r a c t  was v a l u a b l e .  E x t r a  c u r r i c u l a r  a c t i v i t i e s .  C h r i s t i a n  
atmosphere  (B ib le  s t u d i e s ,  Chapel ,  church ,  V e s p e r s ) .

T e a c h e r s  a r e  e x c e l l e n t ;  s t i m u l a t i n g  a n d  c o n c e r n e d .  Gave 
o p p o r t u n i t y  t o  be c l o s e l y  in v o lv ed  i n  p e o p l e ' s  l i v e s .

A c l o s e  c o m m u n i t y .  S m a l l  s i z e .  A v a i l a b i l i t y  o f  f a c u l t y  t o  
s t u d e n t s .

Remarkable cosm opo l i tan  invo lvement f o r  a r u r a l  c o l l e g e .

Good i n s t r u c t o r / s t u d e n t  r a t i o — r e l a t i o n s h i p .  Able  t o  g e t  t o  know 
i n s t r u c t o r s .

Openness of  p r o f e s s o r s  t o  sha re  t h e i r  l i v e s  and f a i t h  w i th  u s .  The 
s t u d e n t s '  commitment  t o  l e a r n i n g  a n d  s h a r i n g  w i t h  m e .  The 
o p p o r t u n i t y  t o  be t o t a l l y  r e s p o n s i b l e  f o r  m yse l f  and y e t  the  s t r e s s  
in v o lv e d  in  c o m p e t i t i o n .

The i n s t r u c t o r s  I  h a d  were the  ma jor  i n f l u e n c e  of my Spr ing  Arbor 
Col lege  e x p e r i e n c e .

The c l o s e n e s s  o f  t h e  c o l l e g e  community— p r i m a r i l y  between f a c u l t y  
and s t u d e n t s .

Good campus s i z e .  Very good p r o f e s s o r s .  Good p r o f e s s o r - s t u d e n t  
i n t e r a c t i o n s .  Dorm s i t u a t i o n  p l e a s a n t .
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F o r  t h e  m o s t  p a r t  I  f o u n d  t h e  c l a s s r o o m  e x p e r i e n c e  e x t r e m e l y  
w or thw hi le  i n  my d e v e l o p m e n t s  a s  a p e r s o n .  Most p r o f e s s o r s  and  
some s t u d e n t s  f o r c e d  me t o  be c r i t i c a l  o f  my own t h i n k i n g  a n d  
v iews .

A c h a n c e  t o  r e a l l y  know m y s e l f ,  t o  be " r e a l , "  h o n e s t  w i th  mysel f  
and w i th  o t h e r s  ab o u t  my s t r e n g t h s ,  weaknesses and my f e e l i n g s .  A 
d e s i r e  f o r  c o n t in u e d  l e a r n i n g .

To be a b l e  t o  t a l k  w i t h  your p r o f e s s o r s  and t o  a c t u a l l y  know t h a t  
they a r e  i n t e r e s t e d  i n  you i s  a b ig  a s s e t .

Very h igh q u a l i t y  s tu d e n t  body. A d i s t i n c t i v e l y  C h r i s t i a n  campus.

Good o v e r a l l  l i b e r a l  a r t s  e d u c a t i o n .  C r e a t i o n  o f  m e a n i n g f u l  and  
im por tan t  f r i e n d s h i p s .  Guide f o r  a l i f e - l o n g  l e a r n i n g  p r o c e s s .

The sm a l lness  c r e a t e s  more a c c e s s i b i l i t y  and a c l o s e n e s s  o f  f e l l o w  
c l a s s m a t e s .  I  h a v e  found  t h a t  q u a l i t y  f r i e n d s h i p s  a r e  what count 
and t h a t  t h e r e  i s  empathy a t  S p r in g  A r b o r  C o l l e g e .  A m a j o r  p l u s  
wou ld  be t h e  i d e a  of  e x p e c t a t i o n s .  A l s o  t h e  environment l e a v e s  
some choice  to  the  i n d i v i d u a l  and t h e i r  independence .

E x c e l l e n t  p r o f e s s o r s .

There  were many o p p o r t u n i t i e s  f o r  one t o  ta ke  l e a d e r s h i p  and e x c e l .  
T h e r e  w e re  many p e o p l e  who had  t i m e  t o  r e l a t e  t o  o t h e r s .  The 
school  has a p o s i t i v e  a t t i t u d e  toward h e l p i n g  a s t u d e n t  grow.

Some good, c a r i n g  p r o f e s s o r s .

The a v a i l a b i l i t y  of  f a c u l t y ,  s t a f f ,  and a d m i n i s t r a t i o n  and d e s i r e  
t o  meet p e r s o n a l  n e e d s .  The C h r i s t i a n  p e r s p e c t i v e .

G e t t i n g  t o  know o t h e r s  a n d  t h e i r  b e l i e f s .  F i n d i n g  o n e ' s  own 
v a l u e s .

The w i l l i n g n e s s  o f  t h e  p ro f s  and th e  a d m i n i s t r a t i v e  s t a f f  to  g ive  
p e r s o n a l  a t t e n t i o n  was im por tan t  t o  me.

fiesponsea. ,frQm,.̂ he..fjr:adpataa,.in.,i9a3i
W ell - rounded  p e r s p e c t i v e  of  l i f e —mind,  body, s p i r i t .  I n c o r p o r a t e s  
God in  s t u d i e s .

E x p o s u r e  t o  some a uaJ- .i tv C h r i s t i a n  peop le .  I  made some l i f e - l o n g  
C h r i s t i a n  f r i e n d s h i p s .  I  a l s o  r e m e m b e r  a b o u t  f i v e  o r  s i x  
p r o f e s s o r s  whom I l o o k  up t o  a n d  a d m i r e  g r e a t l y  f o r  t h e i r  
c o m b i n a t i o n  of  i n t e l l i g e n c e  and commitment. The o p p o r t u n i t y  to  be 
around peop le  who b e l i e v e  a s  I  do was SAC's majo r  s t r e n g t h  t o  me.

P r o t e c t i v e ,  p r e d i c t a b l e  (both  needed a t  t h a t  p o in t  i n  my l i f e ) .
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V a r i e t y  o f  C h ap e l  p r o g r a m s ,  dorm l i f e —- le a r n e d  t o  ge t  a long  w i th  
o t h e r s .

A tm o s p h e r e  f o r  i n t e r a c t i o n  w i t h  o t h e r  s t u d e n t s  a n d  f a c u l t y  and 
s t a f f .  P r e s e n t i n g  p e r s o n a l  c h a l l e n g e s  v i a  o u t s i d e  Chapel s p e a k e r s .

I n  my o p i n i o n  t h e  m a j o r  s t r e n g t h  of my c o l l e g e  e x p e r i en ce  was th e  
smal l  f a m i l y  a t m o s p h e r e  o f  SAC. Coming f rom a s m a l l  f a m i l y ,  I  
d o n ' t  t h i n k  a t  t h a t  p o i n t  i n  t i m e  I  could  have coped i n  a l a r g e r  
s c h o o l .  I  would have f e l t  l o s t .

The s o c i a l  and academic  e x p e r i e n c e s  were p o s i t i v e .  I t  l a y s  down a 
s t r o n g  f o u n d a t i o n  f o r  l i f e  i n  t h e  w or ld .

S e v e r a l  i n s t r u c t o r s  who them se lves  were deeply  committed to  C h r i s t  
a s  Lord and S av io r  and who were a b l e  and w i l l i n g  t o  i n t e g r a t e  t h i s  
i n t o  t h e i r  c l a s s e s .

S p e c i a l  f r i e n d s .

E x c e l l e n t  r e l a t i o n s h i p s  between s t u d e n t s  and t e a c h e r s .  C o n s i s t e n t  
C h r i s t i a n  p e r s p e c t i v e  in  c l a s s e s .

Small c o l l e g e ,  c l o s e  p rox im i ty  to  home.

Good s t u d e n t - p r o f e s s o r  r a t i o .  P r o f e s s o r s  r e a l l y  seemed i n t e r e s t e d  
in  s t u d e n t ' s  c o n c e rn s .

Smal l ,  i n t i m a t e .  O p p o r tu n i ty  f o r  l e a d e r s h i p  development.

I  l i k e d  th e  w e l l - ro u n d e d  l i b e r a l  a r t s  p e r s p e c t i v e .

I n t e r e s t e d  p r o f s  ( i n t e r e s t e d  i n  s t u d e n t ) ,  good l i f e l o n g  f r i e n d s .

P e r s o n a l  f r i e n d s h i p s  w i th  o t h e r  C h r i s t i a n s — s t a f f — o t h e r  s t u d e n t s .  
C lo se r  c o n t a c t  w i th  p r o f e s s o r s ;  n o t  j u s t  a nu m b e r .  M a t u r i n g  i n  
v a l u e s ,  r e l i g i o u s  b e l i e f s ,  s e l f  concep t .

Small campus a tm osphere— community o r i e n t a t i o n .

Some o u t s t a n d i n g  p r o f e s s o r s  who t o o k  t h e i r  c a l l i n g  s e r i o u s l y ,  
th rough  a p p a re n t  d i l i g e n c e  i n  knowing t h e i r  s u b j e c t  m a t e r i a l ,  a s  
w e l l  a s  p r e s e n t i n g  i t  i n  a s t i m u l a t i n g ,  c h a l l e n g i n g  way.

O p p o r t u n i t i e s  f o r  f e l l o w s h i p ,  s p i r i t u a l  g row th .  S o l id  academic 
b a c k g r o u n d .  The v a r i e t y  o f  c o u r s e s ,  w h ich  gave  me a b r o a d e r  
p e r s p e c t i v e  of  l i f e  and l e a r n i n g .  O p p o r t u n i t i e s  f o r  involvement  in  
l e a d e r s h i p  r o l e s .

A v a r i e t y  of campus a c t i v i t i e s —-work, e t c .  Good l i b r a r y .  Pe rsona l  
r e l a t i o n s h i p s  w i th  f r i e n d s .  Good food  f o r  a c a f e t e r i a .  Nice f i e l d  
house ,  s c i e n c e  b u i l d i n g ,  s t u d e n t  c e n t e r .
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Gave me a w id e r  v iew of p eop le .

Good a tm osphere  f o r  l e a r n i n g .

Good c o l l e g e  t o  a t t e n d ,  welcome and in vo lved  a tm osphere .

Dorm l i f e  and the  sense  of  community w e re  h i g h l i g h t s  f o r  me.  My 
R.A. a s  a f r e s h m a n  and  t h e  guys on my f l o o r  he lp ed  me come out  of 
my s h e l l  and formed deep,  l a s t i n g  f r i e n d s h i p s .  I n s t r u c t o r s ,  s t a f f  
a n d  campus  j o b s  h e lp e d  me f e e l  acc e p te d  and love d .  I t  was a warm, 
c a r i n g  a tmosphere  t h a t  h e lp e d  me b e g i n  e x p r e s s i n g  m y s e l f — a v a s t  
d i f f e r e n c e  from h igh  sc h o o l .

F a c u l ty  and s t a f f  a v a i l a b i l i t y  and m o t i v a t i o n  to  t e a c h .

F o r  me p e r s o n a l l y ,  i t  was  a n  o p p o r t u n i t y  t o  l e a v e  my d o r m a n t ,  
s t r o n g  F.M. p a r e n t s  and d i s c o v e r  t h a t  I  had t h e  a b i l i t y  t o  s e c u r e  
b e l i e f s  of my own.

Encouraged s t u d e n t s  to  e x c e l — do th e  b e s t  they  can.

The  many  c a r i n g  a n d  i n t e r e s t e d  p e o p l e  a t  SAC w e r e  i t s  m a j o r  
s t r e n g t h .  F a c u l ty  and s t u d e n t s .

My g e n e r a l  c o l l e g e  e x p e r i e n c e  was  g r e a t  and I  am v e ry  g la d  I  was 
a b l e  t o  go to  c o l l e g e  even though  I  am d o i n g  a j o b  now t h a t  i s  a 
f a r  cry  from be ing  a t e a c h e r .

O p p o r t u n i t y  f o r  i n t e r p e r s o n a l  d i a l o g u e  a n d  i n t e r a c t i o n .  
I n t e r a c t i o n  w i t h  f a c u l t y  i n  t h e  l i b e r a l  a r t s  s e t t i n g  
( m u l t i - d i s c i p l i n e d ) .  S tuden t  involvement  in  campus p o l i c y - s e t t i n g  
and governance .

F r i e n d l i n e s s  a c r o s s  campus f o r  o l d e r ,  r e t u r n i n g  s t u d e n t .

Smal l  community enab led  t h e  s tu d e n t  t o  deve lop  c l o s e  and m ean ing fu l  
r e l a t i o n s h i p s  w i th  s t u d e n t s  and p r o f e s s o r s .

B e in g  on  t h e  v o l l e y b a l l  team h e l p e d  me p r e p a r e  f o r  my coaching 
p o s i t i o n  I  now have .

I t  r e f u t e d  p e r s o n a l  p r e j u d i c e s  by c h a l l e n g i n g  me to  examine v a r i o u s  
l i f e s t y l e s  ( q u i t e  d i f f e r e n t  th a n  my own), v a l u e  s y s t e m s ,  B i b l i c a l  
t r u t h s ,  r e l a t i o n s h i p s ,  e t c .

Concerned,  e x c i t e d  p r o f e s s o r s  made l e a r n i n g  i n t e r e s t i n g .

Development of  " l i f e - l o n g "  p e r s o n a l  f r i e n d s h i p s .

P r o f s  who ca red  made up f o r  l a c k  of  i n s t r u c t i o n .

L ea rn ing  t o  l i v e — f o r  a s h o r t  p e r i o d  o f  t i m e — w i t h  p e o p l e  y o u ' v e  
neve r  known b e f o r e .
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The r e l a t i o n s h i p s  w i t h  p r o f e s s o r s  and f r i e n d s  i s  i n v a l u a b l e  a s  w e l l  
a s  the  C h r i s t i a n  env i ronm en t .  I  needed a C h r i s t i a n  e n v i r o n m e n t  i n  
w h ich  t o  grow s i n c e  a t  t im es  I  cou ld  be e a s i l y  i n f l u e n c e d .  I  was 
s t r e n g t h e n e d .

Q u e s t i o n i n g  why  we b e l i e v e  w h a t  we d o .  D e v e l o p m e n t  o f  
r e l a t i o n s h i p s  w i th  p e e r s  and f a c u l t y .  E d u c a t io n a l  e x p e r i e n c e s  o f f  
campus.

D eve lopm en t  o f  p e r s o n a l  r e l a t i o n s h i p s .  O p p o r t u n i t y  to  improve 
l e a d e r s h i p  s k i l l s .

B i b l e  c l a s s e s ,  V e s p e r s ,  c h a p e l s ,  s p e c i a l  p r o g r a m s ,  s p e a k e r s ,  
g roups .  Commitment o f  f a c u l t y  t o  C h r i s t ,  a s s i s t i n g  s t u d e n t s  on 
p e r s o n a l  a s  w e l l  a s  academic  l e v e l .  High q u a l i t y  of i n s t r u c t i o n ,  
c o u r s e s ,  e t c .

The  m a j o r  s t r e n g t h s  o f  t h e  S p r i n g  A r b o r  e x p e r i e n c e  w e re  t h e  
peop le— f a c u l t y ,  a d m i n i s t r a t o r s ,  w o rk e r s ,  and s t u d e n t s .

D e v e lo p e d  g r e a t  f r i e n d s h i p s .  F a c u l ty  was d e s i r o u s  t o  see s tu d e n t s  
succeed .  The o p p o r t u n i t i e s  were t h e r e  to  develop  as  a n  i n d i v i d u a l  
s t u d e n t  and C h r i s t i a n .

General  a tmosphere  and s i z e .  R a t io  of  f a c u l t y  ( s t a f f )  t o  s t u d e n t s .

Small " co re  g ro u p s " —good.  Good a t t i t u d e s  by some p r o f s .

P r o v i d e s  w e l l - r o u n d e d  e d u c a t i o n .  . . e x p o s u r e  t o  many d i f f e r e n t  
a r e a s .

S ev e ra l  e x c e p t i o n a l  p r o f e s s o r s .

T h e  a v a i l a b i l i t y  o f  f r i e n d s h i p s  a n d  o v e r a l l  a t t i t u d e  o f  
t o g e t h e r n e s s  which pervades  th e  cam pus ,  h o p e f u l l y  due t o  r a m p a n t  
C h r i s t i a n i t y .

Contact  w i th  v i t a l  C h r i s t i a n s .

R e l a t i o n s h i p s  w i th  s t u d e n t s  and f a c u t y .

Emphasis on academics  f i r s t ,  C h r i s t i a n  emphasis  l a t e r .

Good. Liked  the  s m a l l e r  c o l l e g e  env i ronm en t .

O v e r a l l  SA p ro v id e d  a p o s i t i v e  e x p e r i e n c e .

Close f r i e n d s  w i th  common g o a l s ,  b e l i e f s ,  c o n c e r n e d  i n s t r u c t o r s ,  
m o t i v a t i n g .  S m a l l  c l a s s  s i z e .  Many o p p o r t u n i t i e s  f o r  
e x t r a - c u r r i c u l a r  invo lvement and s e r v i c e .

Concerned s t a f f ,  t h e  s t r o n g  C h r i s t - c e n t e r e d  l i v e s  t h a t  proved t o  be 
an example.

«
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Smal le r  c l a s s  s i z e s .

P r o v id in g  a C h r i s t i a n  atmosphere  i n  t h e  m id s t  of an academic one.

I  f e e l  t h a t  t h e  t e a c h e r s  a t  SAC w e r e  v e r y  c o m m i t t e d  t o  and  
i n t e r e s t e d  i n  the  s t u d e n t s ,  and because  i t  i s  a com para t ive ly  sm a l l  
s c h o o l ,  t h e  b u r e a u r a c y  i s  n o t  a s  i n t i m i d a t i n g  a s  a t  a l a r g e r  
s c h o o l .

O p p o r tu n i ty  f o r  c l o s e  f r i e n d s h i p s  a s  SAC i s  a smal l  c o l l e g e .

I t  o f f e r e d  many p o s i t i v e  s o c i a l  e x p e r i e n c e s .  The S p i r i t u a l  L i f e  
r e t r e a t s  were v e ry  h e l p f u l ,  l i v i n g  i n  dorms h e lp e d  many p e o p l e  g e t  
u s e d  t o  w h a t  i t  m i g h t  be l i k e  i n  a day to  day working s i t u a t i o n .  
J o b s  a v a i l a b l e  t o  e a r n  m o n e y .  P e r s o n a l  i n t e r e s t  t a k e n  by 
p r o f e s s o r s  i n  s t u d e n t s .

A p p r e c i a t e d  d i v e r s i t y  a s  w e l l  a s  sound B i b l i c a l  t e a c h i n g  i n  chape l  
s e r v i c e s .  Good s t r o n g  t e a c h e r s .  C h r i s t i a n  f e l l o w s h i p .

T h e  o p p o r t u n i t i e s  t o  be i n v o l v e d  i n  s m a l l e r  g r o u p s  such  a s  a 
d o r m i t o r y  f l o o r ,  a t h l e t i c  t e a m ,  s t u d e n t  g o v e r n m e n t ,  a l l o w  f o r  
p e r s o n a l  development i n  many a r e a s  and a f e e l i n g  o f  be long ing .

One to  one c o o p e r a t i o n .

SAC's m a j o r  s t r e n g t h  f o r  me was t h a t  you were t h e r e  when I  needed 
you and were ex t rem ely  h e l p f u l  i n  every  way.

The  m a j o r  s t r e n g t h  o f  my SAC e x p e r i e n c e  was t o  exam ine  why I 
a c c e p te d  C h r i s t  a s  my s a v i o r .  F u r t h e r ,  t o  d i s c o v e r  f o r  mysel f  t h a t  
C h r i s t i a n i t y  i s  a v a l i d  and c r e d i b l e  way of  l i f e .

Size  of c l a s s e s .

C o l l e g e  a c t i v i t i e s ,  s o c i a l  f u n c t i o n s  and room mates  gave a g r e a t  
in f l u e n c e  on my o p in i o n s  and r e l a t i o n s h i p s  w i th  p eo p le .

Long l a s t i n g  r e l a t i o n s h i p s  formed.

S t rong  E v a n g e l i c a l  C h r i s t i a n  p r o f e s s o r s  i n  mos t  a r e a s  of  s t u d y .  
S m al l  and p e r s o n a l  c l a s s  s i z e s .  Allowing t h e  n o n - C h r i s t i a n  s tu d en t  
exposure  t o  the  Gospel  w i th o u t  f e e l i n g  he i s  an o u t c a s t .

S t rong  community and emphasis  on i n t e g r a t i o n  of  f a i t h .

The c h a l l e n g i n g  and b roaden ing  of  my i d e a s  a b o u t  C h r i s t i a n i t y  and  
s o c i e t y .
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Weaknesses

What would consider ,to, .be. .the, ma.i.or 
weakenss. of . the, .general-college  
experience, a t SAG?.

Responses f rom,,the, .Graduates,-in. .1978

There  needs to  be more emphasis  on th e  H um an i t ie s .  S tu d e n t s  need a 
b e t t e r  u n d e r s t a n d in g  of  how t o  i n t e r p r e t  and a p p r e c i a t e  a r t ,  m u s ic ,  
and l i t e r a t u r e .

The s c h o o l  p r o m o t e s  s t u d e n t s  t o  l i v e  a s h e l t e r e d  l i f e ,  wrapped up 
i n  a p r i v a t e  w or ld .  They a r e  not  p re p a re d  t o  f a c e  t h e  r e a l  w o r l d  
o r  e v e n  w i t n e s s  t o  i t  b e c a u s e  t h e y  a r e  n o t  a b l e  t o  h a n d l e  t h e  
p r e s s u r e .

L a c k  o f  c o m m u n i c a t i o n  b e t w e e n  s t u d e n t s ,  f a c u l t y ,  s t a f f  and 
a d m i n i s t r a t i o n  as  t o  the needs  of  the  s t u d e n t  body.

A b i t  t o o  c o m f o r t a b l e .  A b i t  t o o  " i n t r o v e r t e d . "  Perhaps a b i t  
narrow ( c u l t u r a l l y — e x p e r i e n t i a l l y ) .

The a d v i s i n g  system i s  poor .  S tu d e n t s  a r e  no t  kept  aware of t h e i r  
academic s t a n d in g  w i th  th e  r e g i s t r a r ' s  o f f i c e .

I t  i s  i s o l a t e d  f rom  t h e  " r e a l "  w o r ld .  I t  d o e s n ' t  r e a l l y  p re p a re  
you f o r  i t .

The a d v i s i n g  system.

The s t u d e n t  body i s  t o o  homogeneous.  Need f o r  more s t u d e n t s  from 
d i f f e r e n t  backgrounds t o  c r e a t e  s t i m u l a t i n g  c l a s s  d i s c u s s i o n s .

A d e f i n i t e  need f o r  some s o r t  of  program f o r  t r a n s f e r  s t u d e n t s .

P e r h a p s  t o o  " p r o t e c t e d .  " - - A n  i d e a l i s t i c  a t m o s p h e r e .  N e e d s  
a d d i t i o n a l  s tu d e n t  i n p u t .

My m a jo r  d i s a p p o i n t m e n t  h a s  b e e n  i n  t h e  chape l  program, a l th o u g h  
t h i s  y ea r  i t  has been much improved.

H o u s i n g  p l a c e m e n t .  Be ing  p u t  i n  t h e  wrong p la c e  could harm your 
e x p e r i e n c e s .

Lack of  o t h e r  c u l t u r e s .  There shou ld  be more exchange s t u d e n t s .

Need h ig h e r  p u r s u i t  of  academic e x c e l l e n c e .  I t  m i g h t  h e l p  i f  t h e  
c o l l e g e  were more s e l e c t i v e  i n  a d m is s i o n s .

Need b e t t e r  s c r e e n i n g  of  t e a c h e r s .
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R a t h e r  p oo r  on s o c i a l  f u n c t i o n s .  Did n o t  p rov ide  enough s o c i a l  
o u t l e t s .

D i s c i p l i n e  or  upho ld ing  t h e i r  r u l e s .

Rules  too  p ic k y .  T re a t  us as  c h i l d r e n .

Too many s t u d e n t s  have too  much freedom w i th o u t  r e s p o n s i b i l i t y .

Poor h ous ing  f a c i l i t i e s  and poor r e s p e c t  from s t u d e n t s  c o n c e r n i n g  
t h e  p r o p e r t y .

One majo r  weakness of  SAC i s  t h e i r  p o l i c y  of t r u s t i n g  t h e  s t u d e n t s .  
Many s t u d e n t s  to o k  advan tage  of  t h i s .

Not enough  c o n c e r n  f o r  t h e  q u i e t ,  s t a n d  b a c k  i n  t h e  background 
i n d i v i d u a l  and to o  much f o r  th o s e  who were o u t s t a n d i n g .

F e l t  a l i e n a t e d  f ro m  t h e  g e n e ra l  s tu d e n t  body. Some e f f o r t  should 
be made t o  in c lu d e  and genu ine ly  care  a bou t  f o r e i g n  s t u d e n t s .

Dat ing  a tmosphere  was poor .

There a r e  to o  many "Mickey Mouse" c o u r s e s .

SAC was,  to  me, an e x t e n s i o n  of  h igh  s ch o o l .

Too much emphasis  on a t h l e t i c s  and  s o c i a l  l i f e  and  n o t  enough  on 
a c a d e m i c s  a n d  C h r i s t i a n  g r o w t h .  L i t t l e  C h r i s t i a n  l o v e  shown 
o u t s i d e  o n e ' s  own l i t t l e  group of  f r i e n d s .

The m a j o r  d i s a p p o i n t m e n t s  i n  my ex p e r i e n c e  a t  SAC were the  q u a l i t y  
of  th e  food se rved  and th e  l a c k  of  d a t i n g  a t  SAC.

The m a j o r  w e a k n e s s  i s  t h a t  we d o n ' t  keep our s t u d e n t s  in vo lved  i n  
the campus needs and a c t i v i t i e s .

A d m i n i s t r a t i v e  nar row-mindedness .  I n c o n s i s t e n c y  of  s e c u r i t y .

I  t h i n k  more a t t e n t i o n  should be put  on academics .  There should be 
more encouragement and p r a i s e  f o r  academic ach ievem ent .

The b i g g e s t  p ro b le m  I  h a v e  i s  w i t h  t h e  f a c t  t h a t  PR i s  a t o p  
p r i o r i t y .

The school  a d m i n i s t r a t i v e  system has  a tendency to  be tw o-faced .

S tu d e n t s  and i n s t r u c t o r s  seem t o  be d i s t a n t  w i t h  t h o s e  t h a t  were  
no t  f u l l - t i m e  p a r t i c i p a n t s  i n  campus l i f e .

Poor  d e a l i n g  w i t h  d i s c i p l i n a r y  p r o b l e m s .  L ack  o f  c o n s i s t e n c y  
b e t w e e n  a r e a s  o f  s t u d y .  A c a d e m i c  e x c e l l e n c e  n o t  e n f o r c e d .
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Sympathy s o m e t im e s  r u l e s  g r a d i n g  r a t h e r  t h a n  r e a c h i n g  a c c e p te d  
g o a l s .  G r a d i n g  t o o  e a s y  a n d  i n c o n s i s t e n t .  S e e k i n g  a t h l e t i c  
e x c e l l e n c e  w i th o u t  b a lan ced  academic  and s p i r i t u a l  e x p e c t a t i o n s .

I  f e e l  t h a t  t h e r e  i s  t o o  m u c h  e m p h a s i s  o n  t h e  f r i n g e  
e v e n t s — s p o r t s ,  e t c .

Vagueness of  p o l i c i e s ,  who 's  i n  cha rge ,  e t c .

S o c i a l ,  SAC i s  q u i t e  b a c k w a r d .  A c o m b i n a t i o n  o f  a v e r y  w i d e  
v a r i e t y  o f  p e o p l e  w i t h  r e g a r d  t o  l i f e s t y l e  and ex treme p e t t i n e s s  
w i t h  r e g a r d  t o  r u l e s  h a v e  made an  o f t e n  u n h e a l t h y  a t m o s p h e r e .  
A l s o ,  th e  sm a l ln e s s  of  th e  school  makes p e r s o n a l  m a t t e r s  e v e r y o n e ' s  
b u s i n e s s .

The s t u d e n t s  a r e  n o t  t a u g h t  what  v a l u e s  and r e s p o n s i b i l i t i e s  they  
w i l l  have a f t e r  they  leave  t h i s  p r o t e c t i v e  env i ronm ent.

The c o l l e g e  p e r s o n n e l  ( e x ce p t  f o r  f a c u l t y ) .

S t u d e n t s  a r e  a p a t h e t i c  i n  g e n e r a l .  N eed  m o re  s t i m u l a t i n g  
e x p e r i e n c e —
a c a d e m i c a l l y ,  s o c i a l l y ,  p h y s i c a l l y  and s p i r i t u a l l y .

D oesn ' t  always a l lo w  f o r  matu re  growth .  Sometimes s t u d e n t s  a r e n ' t  
" t r u s t e d "  w i th  r e s p o n s i b i l i t y  and u n h e a l th y  p e r s p e c t i v e s  come about  
a s  a r e s u l t  of  be ing  " p r o t e c t e d . "

Lack of  communication.

O ther  t h in g s  a r e  sometimes g iv e n  a h i g h e r  p r i o r i t y  th a n  academics .

L i m i t e d  m a j o r  o f f e r i n g s .  Poor  m u s i c  f a c i l i t i e s .  Some p o o r  
t e a c h e r s .

S o c ia l  r e l a t i o n s h i p s  seem to  be v e ry  t e n s e .

Lack of in d e p th  a d v i s i n g .

Not v e r y  much i n v o l v e m e n t  o r  o p p o r t u n i t y  f o r  involvement  in  the  
o u t s i d e  com m un i ty .  L a c k  o f  c u l t u r a l  v a r i e t y .  Need b e t t e r  
f a c i l i t i e s ,  e . g . ,  a u d i t o r i u m  and  m u s i c  f a c i l i t i e s .  Lack  of  
academic e x c e l l e n c e  i n  many a r e a s .

Poor a d m i n i s t r a t i o n .

Lack of  agreement between p r o f s ,  s t a f f  and a d m i n i s t r a t o r s .

Too s e g re g a t e d  from th e  w or ld  around u s .

Does a poor  j o b  o f  i n t e g r a t i n g  a c t i o n  w i t h  f a i t h  and knowledge.  
Need a b e t t e r  com munica t ion  s y s t e m  b e t w e e n  l e a d e r s  and  s t u d e n t s  
( i n c l u d i n g  c l a s s  a s  w e l l  as  c o l l e g e  P r e s i d e n t ) .
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The am bigu i ty  and seeming hypocracy of  th e  a d m i n i s t r a t i o n .

Complacency, a p a t h y ,  n o t  f u n c t i o n i n g  a s  a C h r i s t i a n  body.

Some co u r se s  a r e  o f f e r e d  a l t e r n a t e  y e a r s  r a t h e r  than  each  s e m es te r .

Campus i s  s o c i a l l y  m inded  r a t h e r  t h a n  a c a d e m i c a l l y  minded.  Not 
i n t e r e s t e d  i n  c u l t u r a l  e v e n t s .  Many i n c o n s i s t e n c i e s  in  p o l i c i e s .

The q u a l i t y  of  t e a c h e r s  i n  some of th e  d ep a r tm en t s .  Some of the  
t e a c h e r s  grade too  e a s i l y ,  c r e a t i n g  i n f l a t e d  GPAs.

Need t o  k e e p  t h e  commuters b e t t e r  informed about  what  i s  going on 
on cam pus .  S e c u r e  a p l a c e  w he re  p e o p l e  can s t u d y  w h ere  i t  i s  
q u i e t !

I m m a t u r i t y  and  s h a l l o w n e s s  of  s t u d e n t s .  L e i s u re  t ime a l t e r n a t i v e  
l a c k i n g .  Cut o f f  f ro m  c o n t e m p o r a r y  w o r l d  a f f a i r s  by r u r a l  and  
uninformed env i ronm ent .

No conce rn  f o r  the  s tu d e n t  a s  a p e r s o n .

Communication i s  a n a t u r a l  weakness ,  e s p e c i a l l y  between f a c u l t y  and 
s t u d e n t s .  We seem t o  be more s o c i a l l y  o r i e n t e d  t h a n  a c a d e m i c a l l y  
minded.

Too many c l a s s e s  a r e  r e q u i r e d  t h a t  a r e  i n s i g n i f i c a n t .

Many p r o f e s s o r s '  t h e o l o g i e s  a r e  n o t  Free  Methodist  o r  c o n s e r v a t i v e  
i n  n a t u r e .

Chapel programming shou ld  be upgraded .

I  t h i n k  th e  l i b e r a l  a r t s  s h o u l d  be more  e m p h a s i z e d .  The s o c i a l  
l i f e  i s  s t r e s s e d  t o o  much.  The s t u d e n t s  need t o  u n d e r s t a n d  what 
i n t e g r a t i o n  of f a i t h  and l e a r n i n g  means.

Not enough f l e x i b i l i t y  i n  choice  of c l a s s e s .

SAC does not  do an  a d e q u a te  jo b  of  p r e p a r i n g  s t u d e n t s  t o  f a c e  t h e  
r e a l  wor ld  a s  C h r i s t i a n s  and m a i n t a i n  t h e i r  f a i t h .

L ib ra ry  l a c k s  a d e q u a t e  m a t e r i a l s .  T h e r e  i s  a t e n d e n c y  f o r  t h e  
a d m i n i s t r a t i o n  t o  f o r g e t  t h e  s t u d e n t  i s  t h e  one s e rv ed ,  no t  the  
d o n a t o r .

I  f e e l  t h a t  SAC s h o u l d  be m ore  o p e n  t o  s u r ro u n d in g  communi t ies .  
Tends t o  be a l i t t l e  c l o s e - k n i t .

A d m i n i s t r a t i o n  a t t e m p t e d  t o  l e g i s l a t e  t h e i r  m o r a l i t y  onto  s t u d e n t s .  
Also showed h y p o c r i t i c a l  a t t i t u d e s .
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I t  was a w f u l .  P e o p l e  a r e  s t u c k  u p .  S o c i a l  l i f e  was  t e r r i b l e .  
F i n a n c i a l  a i d s  were r i d i c u l o u s .  B us ines s  o f f i c e  i s  so u n o r g a n i z e d  
i t  i s  a wonder a n y o n e ' s  b i l l  i s  e v e r  s t r a i g h t e n e d  o u t .

I  b e l i e v e  Sp r ing  Arbor s u f f e r s  f rom a d i c h o to m y  i n  c l a s s r o o m  and  
l i v i n g  e x p e r i e n c e .  The cha l l e n g e  to  be a t h i n k i n g ,  unde r s tan d in g  
p e r s o n  i n  t h e  c l a s s r o o m  i s  d e s t r o y e d  by t h e  c o l l e g e  l i v i n g  
e x p e r i e n c e  be ing  narrow in  i t s  view and l e g a l i s t i c  r a t h e r  than  f r e e  
i n  C h r i s t .  Very i n c o n s i s t e n t .

The m a j o r i t y  of  p eop le  a r e  s u p e r f i c i a l  and show no concern or  love .

Too l e g a l i s t i c — to o  w i l l i n g  to  s a c r i f i c e  the s t u d e n t s  f o r  t h e  s ake  
of  t h e  i n s t i t u t i o n .

Lack  o f  c o n c e r n  among many of  a d m i n i s t r a t i o n  and s t a f f  f o r  needs 
and concerns  of  s t u d e n t s .

W e a k n e s s  o f  a d e q u a t e  s o c i a l  l i f e .  Weak f a c u l t y  i n  some 
d e p a r tm e n t s .

L ac k  o f  f a i r n e s s  i n  S tuden t  A f f a i r s  O f f i c e — la c k  of  c o n s i s t e n c y  in 
communication.  A ls o ,  h ous ing  ar rangement should be more o rg an iz ed .

Too narrow-minded and tw o - faced .

The school  i s  d e f i n i t e l y  geared  f o r  a C h r i s t i a n  s t u d e n t .  I t  can be 
v e ry  d i f f i c u l t  f o r  the  n o n c h r i s t i a n  t o  f e e l  com fo r tab le  h e r e .

Responses, .from ..the,.Graduatafi„in,..198:1

The g e n e r a l  a tmosphere  seemed a l i t t l e  snobbish  to  me.

The community i s  too  s h e l t e r e d .

Need a b e t t e r  way t o  h a v e  c o n t a c t  w i t h  commuting s t u d e n t s — f e e l  
com ple te ly  out  of  i t .

Lack of  open-mindedness  of  p r o f e s s o r s .

Watered down C h r i s t i a n i t y .

S t u d e n t s  n e e d  t o  be c h a l l e n g e d  t o  e s t a b l i s h  h i g h e r  g o a l s  than  j u s t  
l e a r n i n g  t o  make a l i v i n g .  They n e e d  t o  d e v e l o p  a s e n s e  o f  
r e s p o n s i b i l i t y  f o r  what  i s  happing  i n  t h e  wor ld  around  them.

Some p r o f e s s o r s  too  l a x ,  unconcerned  about  s t u d e n t ' s  l e a r n i n g  and  
some p r o f e s s o r s  were  u n p repa red .

I t  seemed l i k e  t h e r e  were more s c h o l a r s h i p s  g iven  to  a t h l e t e s  than  
to  n o n a t h l e t e s .
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I n  some w a y s ,  SAC i s o l a t e s  s t u d e n t s  from s o c i a l  e t h i c s ,  e t c . ,  on a 
broad  b a s i s .

I  t h i n k  t h e  school  was too  s o c i a l - o r i e n t e d ,  w i thou t  enough emphasis 
on academics and on c a r e e r  d e c i s i o n  making.

Very o f t e n  s t u d e n t s  w e r e  n o t  t r e a t e d  a s  a d u l t s .  Too many p e t t y  
d o ' s  and d o n ' t  s .

Too many c l i q u e s .

F a i l u r e  t o  show and p r a c t i c e  th e  v iews  and b e l i e f s  they  t a u g h t  as  a 
s c h o o l .

An o v e r a l l  l a c k  o f  em phas i s  on s c i e n t i f i c  p r o g r e s s ,  r e s e a r c h ,  and 
t h i n k i n g .  U n w i l l i n g n e s s  t o  q u e s t i o n  b e l i e f s  o p e n l y  a n d  h o n e s t l y  
r e s u l t i n g  i n  a s i g n i f i c a n t  degree  of  dogmatism.

Not enough emphasis  on communication s k i l l s .

L i t t l e  p e r s o n a l  c o n f r o n t a t i o n  w i t h  p o s i t i v e  i n t e r - c u l t u r a l  
e x p e r i e n c e s .

The a d m i n i s t r a t i o n ' s  a t t i t u d e  toward s t u d e n t s  was a t  t imes  a k i n  to  
t h a t  of  a f i f t h  g rade  t e a c h e r  toward h e r  f i f t h  g r a d e r s .

S tu d e n t s  have a v e ry  narrow p e r s p e c t i v e .

Lack of  l e a d e r s h i p  c u l t i v a t i o n  among s t u d e n t s .

No computer s c ie n c e  r e q u i r e m e n t .

The p o l i t i c s  of the  s c h o o l .  The n e c e s s i t y  t o  "p lay  gam es ."

We t e n d  t o  be s h e l t e r e d  i n  t h e  SAC community a s  i f  t h e  wor ld  i s  
a l i e n  to  u s .

L ac k  o f  a c t i v i t i e s  o f  i n t e r e s t  t o  keep s t u d e n t s  on campus dur ing  
weekends .

Academic i n s t r u c t i o n  from c e r t a i n  i n s t r u c t o r s .

Some of the  r e q u i r e d  academic c o u r s e s  d i d  n o t  e x p e c t  enough  f rom  
t h e  s t u d e n t ,  com p a ra t iv e ly  sp eak in g ,  t o  o t h e r  l i b e r a l  a r t s  s c h o o l s .  
I  am d i s a p p o i n t e d  w i th  some of th e  academia a t  SAC.

We n e e d  e i t h e r  b e t t e r  a c a d e m i c  a d v i s i n g  a n d / o r  e d u c a t i n g  t h e  
s tu d e n t  to  r e a l i z e  t h a t  t h e  f i n a l  r e s p o n s i b i l i t y  o f  f u l f i l l i n g  
g r a d u a t i o n  r e q u i r e m e n t s  i s  w i th  th e  s tu d e n t  so t h a t  they  take  the 
i n i t i a t i v e .
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Need more e d u c a t io n  c l a s s e s .

Need f o r  more s t i m u l a t i n g ,  h i g h e r  q u a l i t y  p r o f e s s o r s .

Very g e n e r a l i z e d —h a r d  t o  c o n c e n t r a t e  on s u b j e c t  a r e a s .

The  s o m e t i m e  p h i l o s o p h y  o f  t h e  a d m i n i s t r a t i o n  a s  p o r t r a y i n g  
optimism, s u c c e s s ,  a l l  i s  w e l l ,  r a t h e r  than  c o n f r o n t i n g  us w i th  t h e  
r e a l i t i e s  o f  l i f e .  The emphasis  on t h e  s h o r t - t e r m  r a t h e r  than  th e  
l o n g - t e r m  o b j e c t i v e s  i n  t h e  c l a s s e s .  A g r e a t e r  a w a r e n e s s  o f  
s t u d e n t s '  h u r t s  and n e e d s .

Not enough s p i r i t u a l  i n t e g r a t i o n  o f  v a l u e s  i n t o  t h e  d i f f e r e n t  
c l a s s e s .

I s o l a t e d  i t s e l f  from t h e  w or ld  to o  much.

Lack of  c a r e e r  c o u n s e l i n g .

Not enough emphasis  on p e r s o n a l  and sm al l  group B ib l e  s tu d y .

Teachers  need t o  be s e n s i t i v e  t o  s t u d e n t s '  problems.

A l a c k  o f  k n o w led g e  of  how a C h r i s t i a n  " f i t s  i n "  t o  t h e  s e c u l a r  
w or ld .

No r e a l  major w eaknesses .

The e x p e r i e n c e  was  so  good  f o r  me t h a t  i t  i s  d i f f i c u l t  t o  l o c a t e  
any weakness.

Tends to  t r e a t  s t u d e n t s  l i k e  they  were i n  h igh  sc h o o l .

Too many s o c i a l  s i t u a t i o n s  c au s in g  people  to  be f a k e .

Shows f a v o r i t i s m  too  much.

More c o l l e g e - s p o n s o r e d  and o rg a n iz e d  s t u d e n t  a c t i v i t i e s .

O f ten  l e g a l i s t i c  approach  t o  C h r i s t i a n i t y .

Gives l i p  s e r v i c e  t o  t r u s t  and r e s p e c t  of s t u d e n t s '  d e c i s i o n s .

L i b r a r y  l i m i t e d .  More weekend a c t i v i t i e s  f o r  s t u d e n t s .

Too i s o l a t e d  from t h e  " r e a l  w o r l d . "

Not enough in d e p th  exposure  to  c u r r e n t  wor ld  i s s u e s .

L a c k  o f  " p r o f e s s i o n a l i s m "  o f  c e r t a i n  f a c u l t y ,  s t a f f ,  
a d m i n i s t r a t i o n .
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T u i t i o n  c o s t s  a r e  t o o  h ig h .

I  f e l t  a s  i f  I  nev e r  q u i t e  be longed .

Chapel  programs n o t  c e n t r a l  to  s t u d e n t  l i f e .

F a r  t o o  many n o n c o m m i t t e d  C h r i s t i a n s  p r e t e n d in g  t o  l i v e  th e  l i f e  
they  shou ld .

Chapel  program was weak.

Not enough adherence  to  t h e  conduct  g u i d e l i n e s  of  s t u d e n t s .

At t h e  t i m e ,  t h e  e n v i r o n m e n t  was t o o  r i g i d  f o r  t h e  p u r p o s e  o f  
i n t e g r a t i n g  o t h e r  c u l t u r e s  and r a c e s  i n t o  t h e  a r e a .

We were p r e t t y  s h e l t e r e d  a t  th e  C h r i s t i a n  l i b e r a l  a r t s  c o l l e g e  i n  a 
smal l  town, r u r a l  a r e a .
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Strengths

What, .would, .yap, .identify., .a s ., the , ma.iar 
atrengths..a£,..the-,Care,.Pragram..a£-.SAC2

RespQna&a,,a£I,thie,..Gtadnatiefl.,iPK.JL97,a

C o r e  400 g a v e  y o u  a n  u n d e r s t a n d i n g  o f  t h e  s o c i e t a l  a s  w e l l  a s
p e r s o n a l  problems.  You were a b l e  t o  look  i n t o  o t h e r  p e o p l e ' s  l i v e s
a n d  a n a l y z e  t h e i r  s i t u a t i o n s .  T h i s  c l a s s  d e v e l o p s  a l o t  o f
c r i t i c a l  t h i n k i n g .  The m a t e r i a l  was w e l l  chosen.

The g e n e r a l  knowledge s t u d i e d .

Of t h e s e  c l a s s e s  I  e n j o y e d  Core 400 mos t .  I  t h i n k  i t  was because 
i t  was a s m a l l  e n o u g h  c l a s s  we c o u l d  d i s c u s s  i s s u e s  among 
o u r s e l v e s .

G a i n e d  a b e t t e r  u n d e r s t a n d i n g  o f  O ld  T e s t a m e n t  law and  how i t  
p e r t a i n s  t o  the  New Tes tament .  D i s c u s s i o n  o f  n o v e l s  and  c u r r e n t  
i s s u e s  w e re  u s u a l l y  i n t e r e s t i n g  and in f o r m a t i v e  i f  the  s tu d en t  i s  
w i l l i n g  t o  g e t  i n v o l v e d  and form an o p in i o n .

I t  d o e s  g i v e  some e x p o s u r e  o f  t h e  C h r i s t i a n  p e r s p e c t i v e  to  those  
a t t e n d i n g  SAC who a r e n ' t  C h r i s t i a n s ,  bu t  a t  t imes  I  f e l t  ashamed t o  
see  t h e  k ind  o f  C h r i s t i a n  a t t i t u d e  t h a t  was d i s p l a y e d .

Core 200 i s  a s t i m u l a t i n g  c l a s s .  The books used r e a l l y  c h a l l e n g e d  
me.  I  l e a r n e d  q u i t e  a l o t  i n  t h a t  c l a s s  and had t o  change my mind 
about  some b e l i e f s  I  had h e ld  p r e v i o u s l y .  Core 400 had  some good 
p o i n t s  but were  l e t  go of  to  go on t o  o t h e r s .

CPLA 100 was b a s i c a l l y  a f a c t u a l  c o u r s e .  We l e a r n e d  l o t s  o f  f a c t s  
a b o u t  t h e  B i b l e .  CPLA 200 -  none.  CPLA 400 was e x c e l l e n t .  Very 
s t i m u l a t i n g  and  i n t e r e s t i n g .  I  l e a r n e d  the  C h r i s t i a n  p e r s p e c t i v e  
t h a t  I  c a n  a p p l y  t o  my m a j o r .  We d e a l t  e f f e c t i v e l y  with  major 
i s s u e s .

T h i s  program o f f e r e d  many good a s p e c t s  of  th e  B ib l e .  F i r s t  d e a l in g  
w i th  the  Old/New T es tam en ts ,  be ing  aware of  c u r r e n t  i s s u e s  t h a t  a 
C h r i s t i a n  m us t  f a c e  i n  t h e  w o r l d  t o d a y ,  t h e n  h a v i n g  a caps tone  
cou rse  i n v o l v i n g  your  m a jo r  w i th  o t h e r  s e n i o r ' s  m a jo r s .  T h i s  i s  a 
good way to  end t h e  program.
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C ore  400 o n l y .  I t  i s  a good i d e a  b u t  d i f f i c u l t  t o  a c h ie v e  i n  a 
c lass room  s e t t i n g .

Of a l l  t h e  Core c o u r s e s  I  f e l t  400 th e  most b e n e f i c i a l  t o  me. The 
o t h e r  two r e a l l y  gave no c h a l l e n g e  -  b u t  400 was p r e s e n t e d  i n  s u c h  
a way t h a t  i t  i n c lu d e d  a l l .

Made me r e a l l y  t h i n k  t h i n g s  t h r u  -  only  when I  a p p l i e d  m y s e l f .

400— E n j o y e d  t h e  d i s c u s s i o n  g r o u p s ,  e s p e c i a l l y  t h o s e  t h a t  
c o n f l i c t e d  w i t h  o t h e r  s t u d e n t s '  f e e l i n g s .  I t  go t  one to  t h i n k i n g  
of  how he f e l t .

Core  400 i s  t h e  o n l y  one I  c an  p o s i t i v e l y  comment on. Though I  
d i s a g r e e  a l o t  w i t h  t h e  p r o f e s s o r ,  h e  d i d  a n  e x c e l l e n t  j o b  
t e a c h i n g ,  o r g a n i z i n g  a n d  m e e t i n g  t h e  g o a l s  of  what  I  had always 
thought the  Core c l a s s e s  were supposed t o  be.

Core  400 was t h e  b e s t .  We d e a l t  w i t h i n  e a c h  o f  t h e  ma jors  and 
d i s c u s s e d  t h e  i s s u e s  a r o u n d  them .  I t  i s  a l s o  a more  p e r s o n a l  
c l a s s .

Core  200— O v e r a l l  i t  was  v e r y  h e l p f u l  i n  s t i m u l a t i n g  i d e a s  t h a t  
were e i t h e r  ig no red  by the  C h r i s t i a n  community or  r e j e c t e d  b e c a u s e  
they  were " s e c u l a r "  and n o t  " r e l i g i o u s . "
Core  4 00— T h i s  c l a s s  was b a s i c a l l y  m i d d l e - o f - t h e - r o a d .  Some 
i n s i g h t s  w e r e  g a i n e d ,  b u t  a s  a w h o l e ,  many o f  t h e  c l a s s e s  were 
b o r in g  and u n n e c e s s a r y .  The b e s t  c l a s s e s  w e re  when i n s t r u c t o r s  
from d i f f e r e n t  d i s c i p l i n e s  came t o  t a l k  t o  us .

I  f e l t  200 e s p e c i a l l y  h e lp e d  me i n  making d e c i s i o n s  of  an  e t h i c a l  
n a t u r e .

Core  4 0 0 — g e n e r a l  enough  t o  r e c o v e r  a t o t a l  f u n c t i o n a l  a s p e c t  of 
l i v i n g  w i th o u t  s t r e s s i n g  r e l i g i o n  to o  much— e x c e l l e n t .

For me Core 400 was t h e  only  one t h a t  was b e n e f i c i a l .

L e t t i n g  peop le  v o ic e  t h e i r  o p in i o n .

P la c e s  l i f e  and r e l i g i o n  t o g e t h e r .

Small d i s c u s s i o n  g roups .

I  d id  n o t  r e c e i v e  to o  much b e n e f i t  from Core 100 or  200.  They were 
v e ry  g e n e r a l  and the  t e a c h e r s  w e re  v e r y  n a r r o w - m i n d e d  a s  t o  t h e  
o b j e c t i v e s  and  w h a t  t h e y  w a n te d  t o  t e a c h  th e  s t u d e n t s .  Core 400 
was v e r y  b e n e f i c i a l  and a good p r e p a r i n g  c l a s s  f o r  a s e n i o r .

400— Super .  E x c e l l e n t  d i s c u s s i o n s .  E s p e c i a l l y  en joyed  M enn inger ' s  
book "Whatever Became of  S i n . "  A l l  g r a d u a t e s  shou ld  r e a d  i t .

400 b rough t  out some i n t e r e s t i n g  c o n c e p t s .
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Core 200— h e lp e d  t h e  i n d i v i d u a l  e s t a b l i s h  h i s  or  h e r  v a l u e s  i n  many 
c r i t i c a l  moral  i s s u e s .  Core 400—was e x c e l l e n t  i n  f u r t h e r i n g  what  
200 s t a r t e d  i n  a l l o w i n g  f o r  t h e  i n t e g r a t i o n  of  t h e  l i b e r a l  a r t s  
e d u c a t i o n .

The s u ccess  o f  th e  course  depends on who t e a c h e s  i t .

300 & 400—G r e a t .  I ' v e  l e a r n e d  a l o t ,  e s p e c i a l l y  on t h e  B i b l e  i n  
Core 300;  and on q u e s t i o n i n g  my own v a l u e s  from Core 400.

I  on ly  a t t e n d e d  Core 300 and 400.  I  th ough t  Core 300 was t h e  b e s t  
because  i t  expanded*my B ib l e  knowledge.

Core 400 brought up some good c r i t i c a l  i s s u e s  t h a t  f a c e  us  t o d a y .  
I t  made me t h i n k  ab o u t  how I  shou ld  d e a l  w i th  them from a C h r i s t i a n  
p e r s p e c t i v e .

Core  300 and  400 has  g iven  me th e  chance to  e v a l u a t e  my v a l u e s  and 
m o ra l s .  To pu t  them i n  p e r s p e c t i v e  w i t h i n  my l i f e  s t y l e  now. I t ' s  
t r u e l y  g ive n  me i n s i g h t  i n t o  who I  r e a l l y  am.

CPLA 300 should  be the  s t u d e n t ' s  o p t i o n ,  but  no t  a r e q u i r e m e n t .  I f  
r e q u i r e d  i t  could  be ve ry  b o r in g .

V a r ie ty  of t e a c h e r  v i e w p o i n t s ,  u s u a l l y  good— sometimes c o n fu s in g .  

Helps t o  t e a c h  m o ra l s  u s in g  r e l i g i o n  a s  a base .

CPLA 100 ( C h r i s t i a n  F a i t h ;  B i b l i c a l  F ounda t ions )  covered much B i b l e  
H i s t o r y .  However, th e  p a r t i c u l a r  p r o f e s s o r  was n o t  v e ry  thorough ,  
n o r  d i d  he  p r e s e n t  a n  i n t e r e s t i n g  a t m o s p h e r e  f o r  e n c o u r a g i n g  
s t u d e n t s  t o  s e e k  B i b l e  p e r s p e c t i v e s .  CPLA 200 ( C h r i s t i a n  F a i t h ;  
L iv ing  I s s u e s )  was v e ry  c h a l l e n g i n g  and the  c l a s s  d i s c u s s i o n s  and 
a l s o  t h e  c o n t r o v e r s i a l  r e a d i n g  t o p i c s  e n c o u ra g e d  s t u d e n t s  to  be 
c r i t i c a l  t h i n k e r s  and C h r i s t i a n s  who know our b e l i e f s !

C h a l l e n g e d  i n  my v i e w s  o f  s c r i p t u r e  i n  Core 100 by t h e  ide a  t h a t  
s c r i p t u r e  was n o t  n e c e s s a r i l y  t h e  word  o f  God.  I  t h u s  came t o  a
much s t r o n g e r  c o n c l u s i o n  t h a t  i t  was t,he.-wQEd. .of -G od .

300 was d e l i g h t f u l l y  i n t e r e s t i n g .

200— E f f o r t  t o  cover  many i s s u e s  of  im por tance .
300— Good l e a r n i n g  e x p e r i e n c e ,  a chance to  study th e  whole B ib l e
f o r  a c l a s s .
400— Good grown-up approach  to  m a tu re  i s s u e s .

Core 300— exposed  me to  some B i b l i c a l  t e a c h i n g s .

Core 200— i n t e r e s t i n g  i n  d e a l i n g  w i th  major i s s u e s .

I  found Core 400 t o  be the  b e s t  o f  t h e  Core c l a s s e s .  I  t h i n k  i t  
was e s p e c i a l l y  good f o r  i n t e r i m .  I  had t o  a c t u a l l y  s i t  down and
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w r i t e  o u t  my p h i l o s o p h y  o f  l i f e ,  which  h e l p e d  me t o  u n d e r s t a n d  
myse l f  much b e t t e r .

Only Core 300.

The t h o u g h t  provoking t e a c h in g s  i n  CPLA 100 were t h e  h i g h - l i g h t  of 
my Core c a r e e r .  R a d ic a l  i d e a s  make me th i n k .

100 had i n t e r e s t i n g  s u b j e c t  m a t t e r  and i s  a good i d e a  t o  scan  whole
B ib le  i n  freshman c o u r s e .

CPLA 100 was n o t  w e l l  o r g a n i z e d .  Too much busy work i n  bo th  100 
and 200.  ( P a p e r s ,  Reading,  e t c . )  Core 400 was more  b e n e f i c i a l .  
The d i s c u s s i o n s  were  good and r e l e v a n t .

As a t r a n s f e r  s t u d e n t ,  I  was r e q u i r e d  t o  t a k e  Core  300 and  400 .  
Core  300 was v a l u a b l e  a s  t h e  B i b l e  i s  an i n t e r e s t i n g  s t o r y  book. 
Core  400 r a i s e d  p e r t i n e n t  i s s u e s  t h a t  a l l  b u t  c r i e d  t o  be  
d i s c u s s e d .  I t  was a good ex p e r i e n c e  to  have a d i s c u s s i o n  o r i e n t e d  
c l a s s  t h a t  was f r e e  from the  p r e s s u r e  of  a g r a d e .  The p a s s - f a i l
f e a t u r e  s t i m u l a t e d  s tudy  fo r  s e l f  and n o t  a g r a d e .

Core 400 was v e ry  i n t e r e s t i n g ,  i n t e l l e c t u a l ,  and s e l f - s e a r c h i n g .

O b t a i n i n g  d i f f e r e n t  i d e a s  and o p in i o n s  of  s t u d e n t s  and i n s t r u c t o r s  
f o r  e v a l u a t i o n  and comparison  w i th  o n e ' s  own th o u g h t s .

4 0 0  i n  b e i n g  a b l e  t o  s e e  w h a t  you  s h o u l d  e x p e c t  and  s e t  y o u r  
v a l u e s .

The B ib l e  h i s t o r y  was a l l  t h a t  I  found v a l u a b l e .

E x c e l l e n t  c o u r s e  f o r  s e n i o r s  t o  draw t h i n g s  t o g e t h e r  and g e t  a good 
look  a t  o n e ' s  p h i lo sophy .

Core 400 c l a s s  was e x c e l l e n t .

I  t r a n s f e r r e d  i n  a n d  t o o k  o n l y  Core 300 and  400,  bo th  v e ry  good 
e x p e r i e n c e  f o r  me.  I t  was i n t e r e s t i n g  t o  s e e  p e o p l e  o f  a l l  
d i f f e r e n t  l e v e l s  o f  C h r i s t i a n  m a t u r i t y  come t o g e t h e r  and work out  
compromises.

Core 400 i s  an e x c e l l e n t  co u r s e .  I t  a t t a c k e d  many key i s s u e s .  And 
caused me t o  look  a t  the problems f a c i n g  o t h e r  d i s c i p l i n e s  o t h e r  
th a n  my own.

Allowed me to  do some r e a d in g  and r e s e a r c h  in  a r e a s  t h a t  I  w o u ld n ' t  
have w i th o u t  th e s e  c o u r s e s .

Core 300 was v e ry  h e l p f u l  in  u n d e r s t a n d in g  b i b l i c a l  h i s t o r y .

1 0 0 - - G o o d  b a s i s  f o r  t h e  C h r i s t i a n  p e r s p e c t i v e .  2 0 0  a n d  
400— B a s i c a l l y  good f o r  i n t e g r a t i n g  t h e  C h r i s t i a n  p e r s p e c t i v e  i n t o
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w o r ld  p rob lem s .  Sm al le r  groups  i n  400 worked b e t t e r  than  th e  l a r g e  
l e c t u r e  o f  200.

Some c h a l l e n g i n g  d i s c u s s i o n s  h a v e  o c c u r r e d .  Some c r u c i a l  i s s u e s  
were r a i s e d .  Exchange of  v iews and p e r s p e c t i v e s  w e re  v a l u a b l e  i n  
400.

The o n l y  s t r e n g t h  of  t h e  Core program i s  t h a t  from some p r o f e s s o r s  
t h e r e  i s  enough l a t i t u d e  i n  t h e  c o u r s e  t o  e n a b l e  t h e  s t u d e n t  t o  
s t r u c t u r e  a program t h a t  i s  m ean ing fu l  t o  him or  h e r s e l f .

Core 400 was good. Did b e s t  j o b  o f  e x a m i n i n g  i s s u e s  r e l a t e d  t o  
l i f e  and m a j o r s .

A l l  depends on i n s t r u c t o r s .

O p p o r tu n i ty  t o  e x p l o r e  long  h e l d  i d e a s .  Tes t  of  f a i t h .

Only 400 a p p l i e s — good chance t o  r a p  w i th o u t  w or ry ing  about  g r a d e s .

M ajo r  s t r e n g t h  i s  e v e r y o n e  t a k e s  i t .  Good o p p o r t u n i t y  to  r each  
s tu d e n t s  u n i v e r s a l l y .  Good d e s ig n  t o  whole p r o g r a m ,  i . e . ,  B i b l e ,  
w or ld ,  invo lvem en t ,  C h r i s t i a n — SAC concep t .

I  d i d n ' t  l i k e  Core 400.  I t  was good m a t e r i a l  b u t  t h e  way i t  was 
p r e s e n t e d  was b o r in g  and u n m o t iv a t in g .

Good i n t e r r e l a t e d n e s s .

I  had  g e n e r a l l y  good  e x p e r i e n c e s  w i th  CPLA programs.  The courses  
seemed to  cover  th e  g e n e r a l  a r e a s  s i g n i f i c a n t  t o  t h e  c o n c e p t  o f  
C h r i s t i a n  L i b e r a l  A r t s .  The p r o f e s s o r s  t e a c h in g  t h e  cou rses  I  took 
were w e l l  s u i t e d  f o r  the  c l a s s .

Brought t o g e t h e r  many a r e a s  of  s tu d y .

U nless  r e s t r u c t u r e d ,  none .

Core 300 was v e r y  c h a l l e n g i n g — one of th e  b e s t  cou rses  I  had.  Made 
me th . in k  a b o u t  t h e  v e r y  f o u n d a t i o n s  o f  my C h r i s t i a n  f a i t h  and  
h e lped  me i n t e g r a t e  i t  b e t t e r  w i th  h i s t o r y .

No s t r e n g t h s .

Core  300 was g r e a t  b u t  t o o  r u s h e d .  W i n g e t ' s  e x p l a n a t i o n  of  the  
C h r i s t i a n  p e r s p e c t i v e  was g r e a t .  L e a r n  i t  f rom him and  t e a c h  t o  
t h e  s t u d e n t s  e a c h  y e a r  f rom t h e  b e g i n n i n g  a n d  f i n d  o u t  t h e i r  
r e s p o n s e s  a s  they  grow i n t e l l e c t u a l l y  and s p i r i t u a l l y  each  y e a r .

None!

F r a n k l y ,  t h e  CPLA c o u r s e s  have not  been majo r  s t r e n g t h s  i n  my SAC 
e x p e r i e n c e .  Core 400 has  been th e  most b e n e f i c i a l  of a l l  t h e  CPLA 
c o u r s e s  t h a t  I  have t a k e n .  I t s  o b j e c t i v e s  were r a t h e r  c l e a r  and i t

4



181

was up t o  t h e  i n d i v i d u a l  t o  make i t  a good e x p e r i e n c e  or  a bad one.  
You cou ld  p u t  i n t o  i t  what  you wanted o u t  o f  i t .  T h i s  c h a l l e n g e d  
me t o  l e a r n  from t h e  c l a s s  and I  d id .

300— F a m i l i a r i z e s  one w i th  b a s i c  purpose  and con ten t  of  S c r i p t u r e .  
400— Examines C h r i s t i a n ' s  r e s p o n s e  to  contemporary i s s u e s .

200—w r e s t l i n g  w i th  i s s u e s .  3 0 0 — b e t t e r  u n d e r s t a n d i n g  o f  G o d ' s  
Word. 400— b e ing  " r e a l " — s eek ing  answ ers .

None 1

There  a r e  none.  I t  was a w a s te  of t ime .

Opens your  eyes t o  the  problems o f  t h e  w o r l d ,  a n d  t e a c h e s  you  t o  
c r i t i c a l l y  e v a l u a t e  your  f a i t h .

Exposed  me t o  o t h e r s  p h i l o s o p h y  and b e l i e f  which i n  t u r n  made me 
ta k e  a double lo ok  a t  mine and gave me f u r t h e r  u n d e r s t a n d i n g — Core 
400.

B e ing  a b l e  t o  e x p e r i e n c e  v a r i o u s  v ie w p o in t s  on d i f f e r e n t  s u b j e c t s  
from d i f f e r e n t  p e o p le .

Core  4 0 0 — The c h a l l e n g e  t o  my f a i t h  and  in d e p en d en t  t h i n k i n g  i n  
c l a s s  p r e s e n t a t i o n  and th e  f o r c i n g  to  see C h r i s t i a n  p e r s p e c t i v e  on 
a l l  t h e  w or ld .

T h a t  l a s t  tw o  o f  t h e  f o u r  CPLA c o u r s e s  w e re  v e r y  b e n e f i c i a l .  
Again ,  h e re  the  s t r e n g t h s  were t h e  i n s t r u c t o r s  I  had .

One t h i n g  t h a t  you  h a v e  c h a n g e d  t h a t  was a v e ry  good ide a  was to  
c h an g e  CPLA 100 t o  Core  3 0 0 .  My c l a s s  t o o k  t h e  c o u r s e  a s  a 
F re shm en  and  w e re  n o t  m a t u r e  enough  f o r  t h e  m a t e r i a l .  Core 400 
should be t a u g h t  a t  I n t e r i m .

A l t h o u g h  I  n e v e r  c o m p l e t e d  i t  f o r  v a r i o u s  r e a s o n s  th e  only Core 
course  I  found w or thw h i le  was 400 .  I t  e x p o s e d  me t o  o t h e r  i d e a s  
and c h a l l e n g e d  my C h r i s t i a n  e x p e r i e n c e .

200— Made ,me.,CQPsider .,a lte rn a te -li£ e a t,v le s  and ways of th inking.
300— Helped me ga in  b e t t e r  knowledge of  whole B ib l e .
400— Easy-going  c l a s s — good r e a d i n g — s t i m u l a t i n g .

None.

T e a c h i n g  o f  B i b l i c a l  m a t t e r s  t o  n o n - C h r i s t i a n s  who may no t  have 
s t u d i e d  t h i s  a r e a .

Core 300 was t h e  b e s t  of  t h e  Core c l a s s e s .

The concep t  i s  s t r o n g  i n  t h e o r y .  . .
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The i d e a l  beh ind  t h e  Core program i s  e x c e l l e n t  bu t  t h a t ' s  a s  f a r  as  
th e  impact goes .

None.

I  d i d  n o t  f e e l  C ore  100 r e l a t e d  t o  my C h r i s t i a n  p e r s p e c t i v e  of 
l i b e r a l  a r t s  e d u c a t i o n .  Core 400 was p robably  th e  most  b e n e f i c i a l  
because i t  was d i s c u s s i o n  and graded  on a p a s s - f a i l  b a s i s .

C a s u a l  y e t  f i r m  l e a d e r s h i p .  I n t e g r a t i o n  o f  a l l  f i e l d s  t o  a 
m ean ingfu l  whole i n  C h r i s t i a n i t y .  Express  d i f f e r e n c e s  i n  a c c e p t i n g  
framework.

CPLA 100 was p robab ly  t h e  most  w or thw h i le  to  me. I t  gave me a good
o v e r a l l  v i e w  o f  t h e  B i b l e  a n d  i t s  h i s t o r y .  I t  g a v e  a b r o a d
groundwork on which to  b u i l d  l a t e r .  Core 200 was r a t h e r  d i s t u r b i n g  
t o  me— i n  a good way. I t  opened my eyes  t o  th e  v a s t  problems t o  be 
f a c e d  i n  t h e  w o r l d  t o d a y .  I t  c h a l l e n g e d  me t o  t h i n k  t h r u  some 
i s s u e s .  Core 400— I t  i s  d i f f i c u l t  t o  m e a s u r e  t h e  v a l u e  of  t h i s
c o u r s e .  I t  p r o d u c e d  a h i g h  l e v e l  of f r u s t r a t i o n — so many i s s u e s
f a c e  us .

At l e a s t  t h e  m a t e r i a l  i s  made a v a i l a b l e  and aw areness  i s  s e t  f o r t h  
t o  the  i s s u e s  cove re d .  CPLA 200 was e s p e c i a l l y  v a l u a b l e  i n  a i d i n g  
i n d i v i d u a l s  t o  c l a r i f y  t h e i r  own v a l u e s .

R esponses. ,p£r ,the,,G r^duate.a,,in...,ig83:

Gave o p p o r t u n i t i e s  t o  c o n s i d e r  m o r a l  i s s u e s  f rom  a C h r i s t i a n  
p e r s p e c t i v e ;  t o  e s t a b l i s h  a means  by w hich  t o  e v a l u a t e  f u t u r e  
i s s u e s .

C o v e r e d  a w i d e  a r e a  o f  a p e r s o n ' s  l i f e - - h e l p e d  t o  b r i n g  
u n d e r s t a n d in g  to  p e r s o n a l  e x p e r i e n c e s .  D e a l t  w i t h  c o n t e m p o r a r y  
problems a s  w e l l  as  t r a d i t i o n a l .

D i s c u s s i o n  o f  v a l u e s  p r o v e d  b e n e f i c i a l .  Good d i s c u s s i o n s  i n  300 
and 400.

I  e n j o y e d  t h e  c l a s s  d i s c u s s i o n s  i n  Core  400 about  th e  n a t u r e  of 
God/the meaning of s u f f e r i n g .  I  l a t e r  a p p r e c i a t e d  t h e  l e c t u r e s  on 
t h e  c r i t i c a l  6tudy of  t h e  s c r i p t u r e s ,  a l th o u g h  I  remember squawking 
a t  the  t im e .  That  was i n  th e  f i r s t  CPLA c l a s s .

I n t e r e s t i n g  p r o f s  ( n i c e  hav ing  p r o f s  o u t s i d e  t h e i r  a r e a s ) .

B i b l i c a l  f o u n d a t i o n s  was v a l u a b l e  t o  me. I  ga ined  a v e ry  c l e a r  and  
f r e s h  v ie w  o f  who C h r i s t  was a n d  w h a t  H is  m i s s i o n  was.  This i s  
f u n d a m e n t a l  t o  o u r  f a i t h .  I f  o n e  u n d e r s t a n d s  t h a t ,  o t h e r  
c o n t e m p o r a r y  i s s u e s  c a n  be r e s o l v e d  w i t h  c a r e f u l  thought a t  th e  
p e r s o n a l  l e v e l .

The s t r e n g t h  i s  t h e  q u a l i t y  of  th e  i n s t r u c t o r s .
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O p p o r tu n i ty  t o  examine l i b e r a l  C h r i s t i a n  v ie w s .

Core 400 h e lped  i n t e g r a t e  f a i t h  and l e a r n i n g .

The s t r e n g t h  o f  t h e  p ro g ram  comes f ro m  t h e  t h r u s t  g i v e n  by t h e  
p r o f e s s o r s  and a d m i n i s t r a t i o n  toward t h e  t e a c h in g s  of  t h e  B i b l e .

G re a t  overview of t h e  B ib l e .

Ra ised  good s o c i a l  and r e l a t i o n a l  i s s u e s .

Good g e n e r a l  background .  A d d i t i o n a l  aw areness  o f  i n t e g r a t i n g  t h e  
C h r i s t i a n  f a i t h  w i th  th e  w or ld  a t  l a r g e .

Core 400 was q u i t e  b e n e f i c i a l .  We were a l low ed  t o  b r e a k  i n t o  sm al l  
g r o u p s ,  d i s c u s s  d i f f e r e n t  i s s u e s  t h a t  were p e r t i n e n t  to  t h e  p r e s e n t  
a s  w e l l  a s  the  f u t u r e .

The p r o f e s s o r  in  Core 300.

C ore  400 p u t t i n g  e v e r y t h i n g  t o g e t h e r  so your d e c i s i o n s  migh t  be of 
v a l u e  t o  y o u r s e l f  and those  around you.

C ore  200 :  Exposure  to  v a r i o u s  problems f a c i n g  t h e  w or ld  t h a t  I  had 
no t  p r e v i o u s l y  c o n tem p la ted ,  or  been aware o f .  Core 3 0 0 :  E x p o s u r e  
t o  h i s t o r y  o f  t h e  B i b l e ,  b a s i c  t h e m e s ,  e t c . ,  t h a t  I  was n o t  
f a m i l i a r  w i t h  p r e v i o u s l y .  Core  4 0 0 :  O p p o r t u n i t y  t o  d i s c u s s  
c r i t i c a l  i s s u e s  w i t h i n  t h e  C h r i s t i a n  framework and p e r s p e c t i v e .

The c o u r s e s  h e lp e d  me t o  a b e t t e r  u n d e r s t a n d i n g  a n d  t o  e v a l u a t e  
v a r i o u s  e v e n t s  i n  s o c i e t y  t o d a y  a s  i t  r e l a t e s  t o  my p e r s o n a l  
C h r i s t i a n  p e r s p e c t i v e .

Core 300 was s t i m u l a t i n g .

Core  300 h e l p e d  me t o  b e t t e r  u n d e r s t a n d  " th e  i d e a s  of  a C h r i s t i a n  
c o l l e g e "  and h e lp e d  me t o  b e t t e r  u n d e r s t a n d  t h e  B i b l e  a s  a w ho le  
a n d  i t s  r e l a t i o n s h i p  t o  G o d ' s  r e v e l a t i o n  i n  t h e  w o r l d .  I  was 
s t r e t c h e d  and c h a l l e n g e d  and had t o  t h i n k  t h i n g s  th ro u g h .

Group p artic ip ation .

B i b l e  h i s t o r y  was by f a r  th e  most in f o r m a t iv e  of  th e  t h r e e  cou rses  
I  t o o k .

I t  i n i t i a t e d  me t o  t h e  r e l a t i o n s h i p  between " C h r i s t i a n  f a i t h "  and 
" l i b e r a l  a r t s . "  By the  e x i s t e n c e  of  CPLA c o u r s e s ,  i t  b rought  t o  my 
a t t e n t i o n  t h a t  t h e  i n s t i t u t i o n  was m a k ing  a s i n c e r e  a t t e m p t  to  
i n t e g r a t e  C h r i s t i a n  f a i t h  w i th  o n e ' s  e d u c a t i o n a l  e x p e r i e n c e .  As a 
r e s u l t  i t  f o s t e r e d  a d m i r a t i o n  f o r  SAC i n  a n  a t t e m p t  t o  be 
d i s t i n c t i v e  f rom o t h e r  e d u c a t i o n a l  i n s t i t u t i o n s  by i n t e g r a t i n g  
t h e s e  two ( f a i t h  and  e d u c a t i o n )  d e s p i t e  p r e s s u r e s  w i t h i n  and  
w i t h o u t .

i
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V a r i e t y  of  p r o f e s s o r s  and i s s u e s  kep t  i t  i n t e r e s t i n g .

C ore  400 a l l o w e d  f o r  d i f f e r i n g  v iew s  t o  be e x p r e s s e d .  L e f t  room 
f o r  t h o u g h t .  E x c e l l e n t .

C o r e  400 a l l o w e d  s m a l l  g r o u p  i n t e r a c t i o n  on some c r u c i a l  l i f e  
i s s u e s .  A l s o ,  Core  200 .  V a l u a b l e  f o r  me t o  h e a r  d i s c u s s i o n  
c e n t e r e d  on s p e c i f i c  l i f e  i s s u e s .

I  e n j o y e d  e s p e c i a l l y  Gome.,Let.,Ua,..Ela«><God and d i s c u s s i o n  of  moral  
and e t h i c a l  problems d e a l in g  w i th  th e  s c i e n t i f i c  f i e l d s .

I  e n j o y e d  Core  400 because  i t  was more p e r s o n a l i z e d  where s tu d e n t s  
were a s k ed  f o r  more i n p u t .  And, of  co u r s e ,  i n s t r u c t o r s  h a v e  a l o t  
to  do w i th  i t .

V a r ie ty  of  s u b j e c t s  and m a t e r i a l s  u sed .  P r o f e s s o r  a v a i l a b i l i t y .

Core  400 was t h e  b e s t .  A l t h o u g h  my t h i n k i n g  h a s  deve loped  and 
changed s in c e  I  wro te  t h e  p a p e r ,  t h a t  was my f i r s t  r e a l  s i t t i n g  
down, a n a l y z i n g ,  r e a s o n i n g  o u t ,  j u s t i f y i n g  a n d  c r y s t a l i z i n g  my 
system of b e l i e f .  That  was i n v a l u a b l e .

E n j o y e d  CPLA 2 0 0 ,  t h e  m o r a l  i s s u e s  o f  t h e  day,  and t h e  q u e s t i o n  
"How would you h a n d le  i t " ?

Good B i b l i c a l  n o t e s  i n  Core 300.

Core  4 00— g i v i n g  o u r  v i e w p o i n t s  on r e a l i t y  i n  t o d a y ' s  s o c i e t y  was 
no t  on ly  fun  but  n e c e s s a r y  f o r  so many na ive  s t u d e n t s  o v e r p r o t e c t e d  
from t o d a y ' s  w or ld .

Core 400 was th e  most  b e n e f i c i a l .

C o r e  3 0 0 ,  e x c e l l e n t  h i s t o r y .  C o r e  4 0 0 ,  l o t s  o f  t a l k — some 
i n t e r e s t i n g .

S m a l l  g r o u p  i n t e r a c t i o n  on s u b j e c t s  of  m o r a l / e t h i c a l  d e b a t e ,  i . e . ,  
g e n o c id e .

G i v e  a new o u t l o o k  f o r  t h o s e  n o t  a c c u s t o m e d  t o  t h e  l i b e r a l  
a r t s / C h r i s t i a n  i n t e g r a t i o n .  C re a t e s  an a tmosphere  f o r  q u e s t i o n i n g  
and e v a l u a t i o n  of  i d e a s / b e l i e f s .

B i b l i c a l  h e r i t a g e  t a u g h t .  S e l f  e v a l u a t i o n / e s t e e m .

Chal lenged  me to  c r i t i c a l l y  e v a l u a t e  my views a s  a C h r i s t i a n .

Core 400 was v e ry  good.

S t i m u l a t e d  t h o u g h t  a s  i t  r e l a t e s  t o  t h e  i n t e g r a t i o n  o f  f a i t h ,  
l e a r n i n g  and l i v i n g .
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I n t e r e s t i n g  p r o f e s s o r s  t h a t  s t i m u l a t e d  t h o u g h t .

The c o u r s e s  r a i s e d  many i m p o r t a n t  q u e s t i o n s  f o r  c o n s i d e r a t i o n  by 
the  s t u d e n t s .

C o re  400 b r o a d e n e d  my w ho le  p e r s p e c t i v e  and  gave me a chance to  
b r i n g  my e d u c a t io n  t o g e t h e r  and t h i n k  th ro u g h  my p h i l o s o p h y  a b o u t  
l i f e .

B i b l e  b a c k g r o u n d  o f  t h e  f i r s t  c o u r s e ,  a good i n t r o d u c t i o n  t o  SAC. 
I s s u e s  and id e a s  o f  400 was a good summary o f  SAC e x p e r i e n c e ,  and 
p r e p a r a t i o n  f o r  g r a d u a t i o n .

I  w i l l  a d m i t  a t  t h e  t ime I  had a v e ry  ha rd  t ime u n d e r s t a n d in g  what 
CPLA was supposed t o  be t e a c h i n g  u s .  I  w i l l  a l s o  admit  t h a t  I  d id  
n o t  a l w a y s  t r y  v e ry  hard  t o  u n d e r s t a n d .  But,  h a rd ly  a day goes by 
when some thought  a bou t  SAC comes t o  mind.  Whether i t  i s  something 
a p r o f  s a i d ,  o r  a f r i e n d ,  o r  a s p e c i a l  t im e .  I  t h i n k  i n  many ways 
I  was g e t t i n g  ho ld  of  t h e  i d e a  o f  a C h r i s t i a n  p e r s p e c t i v e  and  I  
d i d n ' t  even know i t .  The example of o t h e r s  was i t s  s t r e n g t h .

Core 300 was good.  Core 400— a l l  p e e r s  f a c i n g  g r a d u a t i o n  t o g e t h e r  
gave us a chance to  g e t  t o  know a few peop le  b e t t e r .

E n l i g h t e n i n g — d e f i n i t e l y  gave me a new o u t l o o k  on l i f e  and l i v i n g .

S t r e n g t h :  O v e r a l l  good  e x p e r i e n c e s — h e l p e d  i n  r e a l  l i f e — good 
m a t e r i a l .

Weaknesses

Hha t. ,d q . .v.q u . ,perceive.,to,,he..the^weaknesaes 
Q £ . , t h e „ c o r ,e . ,program?

Responses .of, .the. .Graduat es..in  ,1S7.8

C ore  400 d i d  n o t  i n t e g r a t e  a t  a l l .  The immature and u n r e a l i s t i c  
app roach  of  the  s t u d e n t s  t r y i n g  t o  d ea l  w i th  the  problems d i s c u s s e d  
w i t h o u t  enough  d i r e c t i v e s  from the  i n s t r u c t o r  of how to  dea l  with  
them c o r r e c t l y .

C ore  400 seems t o  n e e d  some r e v i s i o n  a s  to  i t s  s t r u c t u r e .  We a r e  
made a w are  o f  t h e  p ro b le m s  t h a t  f a c e  t h e  w o r l d ,  b u t  g i v e n  few  
p r i n c i p l e s .

My CPLA c o u r s e s  were r e a l l y  b o r in g .

Seeming t o  be ,  a somewhat, w as te  of  t ime and money.

C ore  200 and  400 a w as te  of  t im e .  In  no way was 400 a caps tone  to  
my m a jo r .
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On th e  whole u n c h a l l e n g i n g  and u n s t i m u l a t i n g .

The p ro g ram  a s  a w h o le  does n o t  t i e  t o g e t h e r .  I t  d id  n o t  p rovide  
t h e  f o u n d a t io n s  needed  f o r  l i b e r a l  a r t s  s tu d y .

A l l  t h e  core  c l a s s e s  should  be g raded  on a p a s s / f a i l  b a s i s .

Very u n c h a l l e n g i n g  a n d  no s t i m u l a t i o n  a t  t i m e s  i n  c o r e  c l a s s e s  
excep t  Core 400.

Core  200 and  300 a r e  to o  s t i f f  g r a d e -w is e .  Need t o  ta ke  p r e s s u r e  
o f f  s t u d e n t s  so t h a t  they  can e n j o y  t h e  c l a s s e s  a l i t t l e  w i t h o u t  
w or ry ing  about  g r a d e s .

Sometimes th e s e  c l a s s e s  seem unnecessa ry  and b o r in g .

Some s t u d e n t  i n p u t  i n a d e q u a t e ,  p e r h a p s  b e c a u s e  i t  i s  p a s s / f a i l  
c o u r s e .

Core 200: f a i r n e s s  of  i n s t r u c t o r s  and t h e i r  methods of  r e l a t i n g  t o
s t u d e n t s .  Core 300:  i n s t r u c t o r  i n t e r e s t i n g  a t  t i m e s .  Core  400 :
c l a s s  too  u n r e s t r i c t e d .

Core  100 and  200 were not  r e a l l y  good c l a s s e s .  Core 100 was above 
ev e ry b o d y ' s  head and Core 200 was a l l  common knowledge.

Core  100 and  200 w ere  a w as te  of my t ime.  They were not  p o s i t i v e  
c o n t r i b u t i o n s  to  my academic or  s p i r i t u a l  l i f e .

These c l a s s e s  were a w as te  of  t ime and money.

Too much busy work— c o u l d  h a v e  b een  b e n e f i c i a l  w i t h o u t  i t .  Too 
le n g th y  of  s e s s i o n s .

C o r e  100 was  a good i d e a  b u t  p r e s e n t e d  p o o r l y .  Core  200 was 
p r e s e n te d  p o o r ly ,  bu t  the  books were good.

O b j e c t i v e s  w e r e  t o o  g e n e r a l  and  v a g u e .  P r o f e s s o r s  w e re  n o t  
f a m i l i a r  enough w i th  th e  m a t e r i a l .

Core  400 s h o u l d  h a v e  some r e l e v a n t  i n f o r m a t i o n  f o r  th e  s t u d e n t ' s  
s p e c i f i c  m a jo r .

Core  100 :  t o o  many f a c t s  were crammed i n  a l l  a t  once .  Core 200: 
a waste  of  t ime .  I t  was b o r in g  a n d  we d i d  n o t  l e a r n  much.  Core 
400:  no w eaknesses .  I t  was g r e a t !

They a r e  no t  worth th e  money we a r e  asked  to  pay.  They g ive  no new 
views and d id  no t  c h a l l e n g e .

Core  300 was b o r in g .  Too much m a t e r i a l  was covered i n  too  s h o r t  a 
t im e .
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I n c o n s i s t e n c i e s  i n  t h e  i n s t r u c t o r s  and t h e  a d m i n i s t r a t i o n  of  the  
c l a s s e s .

Cut o u t  t h e  Sunday  S c h o o l  s t u f f .  Get  down to  s e r i o u s  b u s i n e s s .  
Our w or ld  i s  f a c i n g  s e r i o u s  prob lems.  Make us aware o f  t h e s e .  We 
a r e  th e  ones who must  h e l p  so lv e  them.

Too broad  I No dep th .  Not enough e n t h u s i a s m  on t h e  i n s t r u c t o r ' s  
p a r t .

They were no t  i n t e r e s t i n g  t o  me on th e  whole .  Core 200 was s t u f f e d  
w i th  too  many f a c t s  i n  t o o  l i t t l e  t i m e  f o r  me even  t o  remember 
what  i t  was a b o u t .

Core  300 s h o u ld  be more s t r u c t u r e d  a s  f a r  a s  d a i l y  a s s ig n m e n ts  and 
d i s c u s s i o n s  a r e  concerned .

Core  200 was a l o t  of  busy work.  I t  needs more s tu d e n t  i n t e r a c t i o n  
th a n  j u s t  l e c t u r e s .  Core 300 was cu t  and d r i e d  l e c t u r e s .  I t  needs  
t o  be r e l a t e d  t o  r e a l i s t i c ,  every day l i f e  s i t u a t i o n s .

No im p o r tan t  t h i n g s  even i n t r o d u c e d  i n  c l a s s  m a t e r i a l .  I t  seemed a 
t o t a l  w as te  of the  s t u d e n t ' s  t im e .

Core  300 h a s  t h e  p o t e n t i a l  f o r  b e i n g  an  e x c e l l e n t  c o u r s e ,  b u t  
a t t e m p t i n g  t o  c o v e r  t h e  e n t i r e  B ib l e  i n  a sem es te r  i t  l e f t  l i t t l e  
room f o r  s e r i o u s  t h o u g h t .

Core 400 d i d n ' t  seem v ery  rew ard in g ,  j u s t  an  e v a l u a t i o n  c l a s s .  The
l e c t u r e s  were too  s u r f a c e  f o r  r e a l  deep t h i n k i n g .

The only  compla in t  I  have i s  t h a t  t h e s e  c o u r s e s  a r e  r e q u i r e d .  That
causes  problems w i th  the  s u b c o n s c io u s .

The c o u r s e s  have such a bad r e p u t a t i o n  t h a t  i t ' s  a lmos t  im p o ss ib l e  
to  go i n  the c l a s s  w i th  an  open mind.  They were a was te  of my t ime 
a n d  m one y  b e c a u s e  t h e y  d i d  n o t  m e e t  t h e  g o a l s  t h a t  t h e y  were 
supposed t o  meet .

Core  100 :  b a s i c a l l y  u s e l e s s  a l t h o u g h  I  d id  l e a r n  a l i t t l e .  Core 
400 could be a much more c h a l l e n g i n g  c l a s s .

I n s t r u c t o r s  a r e  l i t t l e  i n t e r e s t e d  a n d  a r e  u n a b l e  t o  s t i m u l a t e  
p a r t i c i p a t i o n  and t h e r e f o r e  do no t  a c h iev e  t h e i r  g o a l s .

Core 200 and 400 were v e ry  vague.  I  was r e l u c t a n t  to  a t t e n d .

Bad r e p u t a t i o n .  U s in g  l e f t  o v e r s  f o r  t e a c h e r s .  M e t a p h y s i c a l  
r a t h e r  t h a n  C h r i s t i a n  ap p roach .  Too n o n d i r e c t i v e  f o r  the  s t u d e n t s .

The c o u r s e s  a r e  too  b road .  You c a n ' t  cover th e  whole B ib le  i n  one 
s e m e s t e r .
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Core 200 was t e d i o u s .  Core 300 was d e l i g h t f u l l y  i n t e r e s t i n g .  Core 
400 was a w as te  of t ime and seemed to  s t i m u l a t e  me not  to  t h i n k .

Too v a g u e  i n  g e n e r a l .  Too much work f o r  a r e q u i r e d  course  t h a t  i s  
n o t  i n  your  m a jo r .

Core 100 and 200 were so g e n e r a l  t h a t  they were a complete w as te  of  
t ime and money f o r  me. I  h o n e s t l y  f e e l  t h a t  they  were of no v a l u e .

I t ' s  to o  bad t h a t  co u r se s  t h i s  h e l p f u l  need t o  be r e q u i r e d .

Core 100 was a g r e a t  d ea l  of  m a t e r i a l  f o r  j u s t  one s e m e s t e r .  Core 
200 and 400 seemed t o  o v e r l a p  i n  s u b j e c t  m a t e r i a l .

Core 200 was b o r in g  and v e ry  r e p e t i t i o u s .  Core 300 was t a u g h t  on a 
l e v e l  c o m p l e t e l y  ab o v e  me. The g r a d in g  was v e ry  a r b i t r a r y .  Core 
400 was th e  b e s t  course  by f a r .

Too g e n e r a l ,  f a i l e d  t o  be c o n c i s e  i n  s u b j e c t  m a t t e r  of s tudy .

Of ten  b o r in g  and i r r e l e v a n t  t o  i s s u e s .  O f t e n  t h e  p r o f e s s o r s  w ere  
way o v e r  s t u d e n t ' s  h e a d s  a n d  t a l k e d  o n l y  a b o u t  w h a t  i n t e r e s t e d  
them .  The q u a l i t y  o f  t h e  c o u r s e s  v a r y  w i d e l y .  S o m e t i m e s  
a s s ig n m e n ts  seem mere ly  busy work.

The co re  program i s  more concerned  w i th  the  contemporary  world  t h a n  
w i t h  a C h r i s t i a n  p e r s p e c t i v e .  More ba lance  i s  needed between th e se  
two a r e a s .

G e n e ra l ly  they  were b o r in g  and a w as te  of  t ime.

Core 200: One of  t h e  t e a c h e r s  was n o t  a b l e  t o  s t i m u l a t e  c l a s s  
i n t e r e s t .

Core 100 had too  many b a s i c  B i b l i c a l  concep ts  t h a t  I  a l r e a d y  had.

Why i s  c o r e  200 i n  t h e  p ro g ram ?  I t  d o e s  n o t  a c c o m p l i s h  i t s  
p u r p o s e .  Core 300 should  be a r e q u i r e d  r e l i g i o n  c l a s s ,  no t  a core  
c l a s s .

L ac k  o f  c l e a r  o b j e c t i v e  f o r  t h e  c o u r s e s .  Core 200 was a w as te  of 
t ime f o r  me.

Bor ing ,  u n i n t e r e s t i n g ,  too  much " r e l i g i o n . "

Requirements  vary  from p r o f e s s o r  to  p r o f e s s o r .

I  c o u l d n ' t  f i n d  any— i t  seemed a w e l l  l a i d  out  program.

This c u r r i c u lu m  needs c a r e f u l  s e l e c t i o n  of f a c u l t y .

Core  1 00 :  I d e a s  t a u g h t  w h ic h  s h o u l d  n o t  h ave  been t a u g h t  a t  the  
freshman l e v e l .  Core 200: I r r e l e v a n t ,  a n d  more  w ork  t h a n  a l l  my
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o t h e r  c l a s s e s  combined.  Core 400: No work,  too  l a x ,  I  d i d n ' t  l e a r n  
much.

Core  100 i s  to o  d i f f i c u l t  f o r  me t o  u n d e r s t a n d  a s  a f reshman.  Core 
200 was r a t h e r  b o r in g  and d id  no t  seem v ery  s i g n i f i c a n t  t o  me.

More t ime should  be spen t  on Core 300.  In  Core 400 we t a l k e d  a l o t  
but neve r  d id  a n y t h i n g .

C o r e  3 0 0 :  Too i n d e p t h  f o r  s h o r t  p e r i o d  o f  t i m e — n e e d  b r o a d  
overview. Core 400: L ac k  o f  t i m e  f o r  f u l l  p a r t i c i p a t i o n  i n  a l l  
i s s u e s .

The t o t a l  program.

The c o u r s e s  w e r e  i n t e r e s t i n g  but  some of the  course  g o a l s  need t o  
e i t h e r  r e s t a t e d  or  the  c l a s s  work needs t o  change.  Some (200 ,  400)  
d id  n o t  seem to  me to  r e a c h  th e  g o a l s  s t a t e d  a t  t h e  b e g in n in g .

Lack stim ulation.

The t i m e  s p e n t  was  n o t  done so i n  en th u s ia sm .  The themes d id  not  
p e n e t r a t e .  The o b j e c t i v e s  were n o t  f u l f i l l e d .  Core 400 i n s t r u c t o r  
was n o t  open t o  o t h e r  o p in io n s  w h i l e  s t r e s s i n g  an  open c lass room .

Core 200: U n c h a l l e n g in g ,  i n s i g n i f i c a n t .  Core 400:  P r o f ' s  a t t i t u d e  
u n a c c e p t in g  o f  d i f f e r e n c e  i n  v i e w p o i n t .  Waste of t ime and money.

C o r e  s h o u l d  be t u i t i o n  f r e e  b e c a u s e  t h e y  a r e  a w a s t e  of  t h e  
s t u d e n t s '  money .  T hese  c l a s s e s  d i d  n o t h i n g  t o  s t i m u l a t e  my 
th i n k i n g .

The c o u r s e s  a r e  n o t  a l w a y s  g e a r e d  f o r  t h e  m a t u r i t y  l e v e l  of  the  
s t u d e n t .

Core  a s  a w h o le  n e e d s  c o m m i t t e d  p r o f e s s o r s .  Core 200 has  a very  
loose  s t r u c t u r e .  The c l a s s  needs  t o  be l e s s  t a l k  and a l i t t l e  more 
d i r e c t i o n .

Core  300 was a w a s t e  of  my t im e .  Nothing covered  was a p p l i c a b l e .  
Core 400 was a good e x p e r i e n c e ,  bu t  i t  was so u n o r g a n i z e d  t h a t  i t  
was d i f f i c u l t  t o  work and c o n c e n t r a t e .

The g o a l s  a r e  u n c l e a r  and c o n fu s in g  t o  me.

Make s u re  t h a t  th e  p r o f e s s o r s  t e a c h i n g  c o re  a r e  th e  b e s t  t e a c h e r s .

P o o r .  A t t e m p t e d  t o  r e l a t e  t o  many s t u d e n t s  c o m i n g  f r o m  a l l  
d i r e c t i o n s  by a s i n g l e  l i n e  of  t h i n k i n g .  V a l i a n t  e f f o r t s  made, but  
b a s i c  s t r u c t u r e  l a c k i n g .

Only s o l u t i o n  f o r  t h i s  mess i s  t o  throw them o u t .  I t  i s  u n f a i r  to  
the  s t u d e n t s  t o  have t o  pay f o r  such  w o r t h l e s s  c l a s s e s .
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T h i s  a r e a  i s  o f t e n  i r r e l e v a n t  a n d  s e n s e l e s s .  The i n t e r ­
connec tedness  of  i d e a s  i s  o f t e n  no t  p r e s e n t .

Sometimes b o r i n g .  Needs t o  be more p r a c t i c a l .

Do no t  dea l  w i th  what  i s  im p o r t a n t  i n  my l i f e  now.

A t o t a l  w as te  of  t im e .  I t ' s  i r r e l e v a n t ,  i n e f f i c i e n t ,  uno rgan ized .

M ajor  p r o b le m  w i th  200 and 400 i s  t h a t  they  a r e  so vague and cover 
so many g e n e r a l  t o p i c s  t h a t  a p p l i c a t i o n  o f  t h e  m a t e r i a l  t o  r e a l  
l i f e  i s  i m p o s s i b l e .  I n  400 I  f e e l  a s  t h o u g h  I  am j u s t  l e a r n i n g  
about  a l l  t h e  w o r l d ' s  problems,  bu t  n o t  r e a c h i n g  a d e c i s i o n  abou t  a 
p la n  of  a c t i o n .

Need s t i m u l a t i n g  p r o f s  i n  c o r e  c o u r s e s !  Core 200 was ex t remely  
b o r in g .  Core 400 was ex t re m e ly  b o r in g  and i t  d i d n ' t  i n t e g r a t e  o r  
a l l o w  f o r  s t u d y  o f  i n t e g r a t i o n  o f  C h r i s t i a n  p e r s p e c t i v e  t o  my 
m a jo r .

C o re  100 was t o o  b r o a d  f o r  s uch  a w id e  v a r i e t y  o f  b a c k g r o u n d s  
r e p r e s e n t e d  i n  s t u d e n t s  on a freshman l e v e l .  Perhaps  th e s e  c o u r s e s  
could  a l l  be l e s s  c r e d i t  h ou rs  o r  on a p a s s / f a i l  b a s i s .

A was te  of  t im e .

Core 100 d id  n o t  g a i n  me any memorable knowledge.  Core 200 had th e  
p o t e n t i a l  bu t  the  t e a c h e r s  were h o r r e n d o u s .  Core 400 was t h e  o n l y  
winner  i n  t h e  program.

A w as te  of  t im e .

C o re  200 was b a s i c a l l y  a w a s t e  o f  t i m e .  No c o n t i n u i t y  t o  t h e  
program.

Core 100 was t e r r i b l e !

Responses. <afc.. the. <Gcadwafcefl.~,in.JL983i

I  was f r u s t r a t e d  and u p s e t  w i th  Core 400.  The t e a c h e r s  seemed ( t o  
me th e n )  dogmat ic and u n c h r i s t i a n .

Only Core 400 redeemed t h i s  o th e rw i s e  w o r t h l e s s  cu r r i c u lu m .

A l o t  of  t ime was s p e n t  d i s c u s s i n g  i s s u e s ,  b u t  n o t  much t i m e  i s  
s p e n t  on how C h r i s t i a n s  a n d  t h e  c h u r c h  can  i n f l u e n c e  m o ra l  
d e c i s i o n s  t h a t  a r e  be ing  made to d a y .

Core  300 i s  too  in v o l v e d .  There  i s  too  much academic in fo r m a t io n .  
Core 400 i s  to o  much of a l i b e r a l  s t a n c e .

I  do n o t  s e e  any c o r r e l a t i o n  between a l i b e r a l  a r t s  e d u c a t io n  and 
t a k in g  Core c l a s s e s .  The cou rses  d id  not  seem t o  be p u t  t o g e t h e r  
very  w e l l .  Core 100 was a r e a l  w a s te .
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Too much l e c t u r e .  Much to o  in v o lv e d .

S h o u ld  h a v e  i n c l u d e d  more  a b o u t  w h a t  a r e  " l i b e r a l  a r t s , "  and a 
l i t t l e  l e s s  abou t  the  " C h r i s t i a n  p e r s p e c t i v e . "

N e b u l o u s .  S u p e r f l u o u s  t o  t r y  t o  hammer s e c u l a r  l e a r n i n g  i n t o  t h e  
same mold t h a t  c o n t a i n s  your  C h r i s t i a n  l e a r n i n g  and commitment.

Not s t i m u l a t i n g .

C l a s s e s  were so g e n e r a l  o r  so p e r s o n a l  t o  s t a f f  a s  t e a c h e r s  t h a t  i t  
was i n  a lm os t  no way a p p l i c a b l e  t o  me.

I  w as  r a r e l y  a b l e  t o  f i n d  any  r e l e v a n c e  b e t w e e n  c o r e  c o u r s e  
m a t e r i a l  and my m a jo r .  Core 200 and  400 r a i s e d  many i s s u e s  t h a t  
w e r e  p e r t i n e n t  t o  t h e  t i m e s ,  b u t  o n ly  " c a n n e d "  a n s w e r s  w e re  
r e a c h e d .

T h i s  i s  a v a g u e  s e t  of  c o u r s e s .  Core 400 was a j o k e ,  f o u r t e e n  
weeks long .

Mostly u s e l e s s .

No comment.

Core 100 was t a u g h t  too  soon to  be of b e n e f i t .

P e r s o n a l l y  I  w as  s a t i s f i e d  f o r  t h e  m o s t  p a r t  a n d  b o r e d  by 
p r e s e n t a t i o n  s t y l e s  a m i n o r i t y  of  the  t ime .

Though a good a t t e m p t  a t  g e t t i n g  a C h r i s t i a n  p e r s p e c t i v e ,  Core  200 
c h a l l e n g e d  on ly  a few and l e f t  t h e  m a j o r i t y  u n i n t e r e s t e d .  Core 300 
i n t e r e s t e d  th o s e  w i th  a bent  toward h i s t o r y  and th e  l i k e ,  bu t  bo red  
m o s t .  Core  400 was v e r y  i n t e r e s t i n g ,  th e  only  weakness be ing  i t s  
l a c k  of  s t r u c t u r e .

No r e a l  w eaknesses .

Core  200 was v e r y  p o o r .  T e a c h e r ' s  v i e w  was deemed r i g h t .  The 
r e s t — too narrow.

R a i s e d  g o o d  s o c i a l  a n d  r e l a t i o n a l  i s s u e s .  More B i b l i c a l  
p e r s p e c t i v e  needed .

Core  200 was v e r y  r e d u n d a n t  t o  p h i l o s o p h y - r e l i g i o n  e t h i c s  c l a s s .  
Core 4 0 0 ' s  s u c c e s s  o r  f a i l u r e  was d e p e n d e n t  upon  t h e  i n d i v i d u a l  
i n s t r u c t o r .  There i s  l i t t l e  or  no c o n t i n u i t y  between th e  Core 400 
cou rses  t a u g h t .

They seemed t o  l a c k  a s p e c i f i c  goal  o r  purpose— vague.

Core 400 was a w a s te  o f  t im e .
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Too broad  i n  g e n e r a l ;  no t  p e r s o n a l  enough.

I  had  m ix e d  f e e l i n g s  a b o u t  t h e  Core c l a s s e s .  I  neve r  knew q u i t e  
how they  r e l a t e d  t o  my majo r  o r  t o  th e  l i b e r a l  a r t s .

Core  400 was p a r t i a l l y  c h a l l e n g i n g  i n  t h a t  i t  opened my eyes  more 
t o  s o c i a l  i s s u e s ,  bu t  the  c l a s s  ( a c t u a l  s t u d e n t s )  a s  a w ho le  d i d  
n o t  seem t o  r e spond  w e l l  f o r  be ing  r e s p o n s i b l e  f o r  the  b u lk  of  the  
s e m e s t e r ' s  p r e s e n t a t i o n s  i n  many c l a s s e s .  T h e r e  w a s  no  
a c c o u n t a b i l i t y  a s  f a r  a s  r e a d i n g .

Should t h i s  be f o r  c r e d i t ?

Good i d e a ,  bu t  t h e  c l a s s e s  w e r e n ' t  s t i m u l a t i n g  o r  i n f o r m a t i v e .

As a w ho le  t h e  Core c o u r s e s  w ere  b o r i n g  a n d  p r o v i d e d  l i t t l e  
s t i m u l a t i o n  f o r  i n d e p t h  s t u d y .  I  w ou ld  s u g g e s t  hav ing  on ly  the  
most  c r e a t i v e ,  s t i m u l a t i n g  p r o f e s s o r s  t e ach  the  Core c o u r s e s .

Poor ly  t a u g h t ,  i r r e l e v a n t  m a t e r i a l s .

B o r i n g ,  u n c h a l l e n g i n g , f a r  t o o  g e n e r a l  i n  s c o p e ,  o b j e c t i v e s  
o b s c u r e d .  Now I  s e e  t h e  i m p o r t a n c e  of  them— th e n  I  d i d n ' t .  Why 
was I  u n ch a l len g e d ?  I n t r o s p e c t i v e l y , u n e x c i t a b l e  t e a c h i n g  m e thods ,  
im m a t u r i t y ,  pee r  p r e s s u r e ,  I  w a s n ' t  c o n f ro n te d ,  obscu re  o b j e c t i v e s ,  
too  g e n e r a l ,  low s e l f - e s t e e m ,  a l l  c o n t r i b u t e d  t o  my a t t i t u d e  of  
be ing  u n c h a l l e n g e d .

Many t i m e s  t h e s e  c l a s s e s  w e r e  t o o  g e n e r a l  a n d  b a s i c  i n  
p r e s e n t a t i o n .  Too g e n e r a l  t o  be of  g r e a t  i n t e r e s t  t o  me.

S u f f e r s  from a bad r e p u t a t i o n .

Core  4 00— c e r t a i n  t e a c h e r s  who w i l l  no t  a l low  freedom to  op in ions  
in  c l a s s .

L aak  o f  o r g a n i z a t i o n  by p r o f e s s o r s .  No c l e a r  l e a d e r s h i p  u i t h  team 
t e a c h i n g .  O b j e c t i v e s  u n c l e a r .  N o n -s tan d a rd iz ed  g r a d i n g  p o l i c i e s .  
C o u r s e s  d i d  n o t  seem t o  be a p r i o r i t y  t o  t h e  p r o f e s s o r s  o r  to  
a d m i n i s t r a t o r s  whm a r b i t p a r i l y  threw the  p r o f s  i n t o  the  as s ignm e n t .

Core 100 ( a s  a f reshman)  seemed th e n  t o  be a w as te  of t ime.

Encourage more t a l k i n g  I More i n d i v i d u a l  t h i n k i n g !

Class room time was o f t e n  b o r in g  (even when based on good m a t e r i a l ) .  
Need a v a r i e t y  of  d e l i v e r y  t e c h n i q u e s ,  an  e n t h u s i a s t i c  p r o f e s s o r ,  
and more s tu d e n t  p a r t i c i p a t i o n .

I t  was h a r d  t o  s e e  t h e  n e e d  f o r  CPLA (excep t  f o r  Core 400) in  my 
a r e a  of  s tu d y .

Too g e n e r a l ;  a t t i t u d e  o f  t h e  i n s t r u c t o r s  always  gave the  f e e l i n g  
t h a t  they  had t o  t e a c h  i t  ou t  of d u ty ,  r a t h e r  than  en joyment.
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C ore  2 0 0 :  I  d i d n ' t  r e c e i v e  a n y t h i n g  f rom i t  excep t  a "C ."  Core 
3 0 0 :  Too much t a u g h t  by p r o f e s s o r s ,  n o t  enough  s t u d e n t  i n p u t .  
S t u d e n t  i n p u t  was  " o u t p u t " !  Not r e a l l y  h e a r d .  Core 400: Ex t ra  
good— no c o m p la in t s .

Core 100 was a w a s te .

A l a c k  o f  c o n t i n u i t y — b o th  between and w i t h i n  co u r s e s .  A l a c k  of 
purpose or  a t  l e a s t  c o n s i s t e n c y  of  purpose  among i n s t r u c t o r s .

Being r e q u i r e d  i t  i n h e r i t s  a s t igm a .

Sometimes a l o t  of  m e an in g le ss  busy work. O b j e c t i v e s  and  c h o i c e s  
seemed to o  broad  and u n d i r e c t e d .

Can be a r e a l  o p p o r t u n i t y  f o r  s e r i o u s  s tudy— not taken  s e r i o u s l y  
enough.

I  f o u n d  l i t t l e  v a l u e  i n  t h e  CPLA program. The cou rses  I  took r ank  
among th e  worse c o u r s e s  i n  my c o l l e g e  e x p e r i e n c e .

T he  o b j e c t i v e s  o f  t h e  p r o g r a m  d i d  n o t  a l w a y s  a g r e e  w i t h  t h e  
class room a s s ig n m e n t s .

Too much m a t e r i a l  was covered f o r  th e  amount of  t ime .

Core  2 0 0 :  C o n f u s i o n  b e t w e e n  p r o f e s s o r s ;  v e r y  b r o a d  and genera l  
g o a l s  and s u b j e c t  m a t t e r ;  l a c k s i d a s i c a l  a t t i t u d e  of  a l l  invo lved .

Too much t i m e  s p e n t  on u n i m p o r t a n t  o r  l e s s  i m p o r t a n t  concep ts ,  
w h i l e  v i t a l  i s s u e s  were h a r d l y  to u c h ed .

The c l a s s e s  w e re  of  l i t t l e  h e l p  t o  me. E v a lu a t in g  each s tu d e n t ,  
conce rn ing  background,  m a jo r ,  e t c . ,  would be good be fo re  th e s e  were 
r e q u i r e d .

The  m a j o r  w e a k n e s s  was  m y s e l f .  I n  my i m m a t u r i t y  I  c o u l d  n o t  
comprehend what CPLA was a b o u t .  B u t ,  a s  I  go a l o n g  I  f i n d  many,  
many t h i n g s  coming t o  m ind  t h a t  I  r e a d  a n d  hea rd  about  in  th e se  
c l a s s e s .  I  f i n d  myse l f  go ing back and r e a d i n g  some of the  books we 
u s e d  i n  t h o s e  c l a s s e s .  I  hope  t h a t  o t h e r s  w i l l  work  h a r d e r  a t  
u n d e r s t a n d i n g  what  v a l u a b l e  concep ts  CPLA i s  t r y i n g  to  t e a c h .

Core 300 was t a u g h t  a s  l i t e r a t u r e .  I  d o n ' t  r e c a l l  t h e  theme of the  
e n t i r e  B i b l e  e v e r  b e i n g  p r e s e n t e d  i n  a s e s s i o n  t o  p r e s e n t  t h e  
m a g n i f i c e n t  message of i t s  c o n t e n t s .  Nor was a sense of l i f e - l o n g  
l o v e  o f  l e a r n i n g  t h e  S c r i p t u r e s  e v e r  i n s t i l l e d .  C o r e  400 i s  
i n t e l l e c t u a l  l u n a c y  o f  t h e  p u r i s t  f o r m .  A d e l i g h t f u l  s e n i o r  
i n t e r i m  d i v e r s i o n  t o  be s u r e ,  bu t  of  l i t t l e  v a lu e  and p e r h a p s  even  
d e t r i m e n t a l  t o  mos t .

C o m i n g  f r o m  a R o ma n  C a t h o l i c  b a c k g r o u n d  I  f o u n d  l i t t l e  
u n d e r s t a n d i n g  from p e e r s  a s  t o  what my p e r s p e c t i v e  was.
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These courses made very l i t t l e  im p ression  on me. 1 found the  
courses boring, contrived, too lib e r a l and too opinionated.

Strength of course corresponded to enthusiasm of instructor.


