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ABSTRACT

The p u rpose  o f  t h i s  s t u d y  was t o  d e t e r m i n e  t h e  p e r c e p t i o n s  and 

a t t i t u d e s  o f  k i n d e r g a r t e n  t e a c h e r s  f rom Michigan  and I n d i a n a  r e g a r d ­

ing  many f a c e t s  o f  k i n d e r g a r t e n  e d u c a t i o n ,  i n c l u d i n g  t h e  e x t e n t  to  

which th e y  f e l t  c e r t a i n  co m p e ten c i e s  were i m p o r t a n t ,  t h e  e x t e n t  to  

which th e y  implemented  t h e s e  c o m p e t e n c i e s ,  and t h e  e x t e n t  t o  which 

t h e i r  c o l l e g e s  and u n i v e r s i t i e s  p r e p a r e d  them to  implement  t h e  

c o m p e t e n c i e s ,  as w e l l  as t h e i r  a t t i t u d e s  a b o u t  l i c e n s i n g  o f  k i n d e r -  

g a t e n  t e a c h e r s .

The s u r v e y  p o p u l a t i o n  c o n s i s t e d  o f  a random sampl in g  o f  p r a c ­

t i c i n g  M ichigan  k i n d e r g a r t e n  t e a c h e r s  and I n d i a n a  k i n d e r g a r t e n  

t e a c h e r s  w i t h  I n d i a n a  l i c e n s e s  o r  e n d o r s e m e n t s .  An i n s t r u m e n t  was 

de v e lo p e d  t o  g a t h e r  d a t a .  The i t ems  on i t  were d e s ig n e d  t o  r e f l e c t  

t h e  i n t e n t  o f  43 k i n d e r g a r t e n  c om pe tenc ie s  which were  d i v i d e d  i n t o  

s i x  competency a r e a s .  O the r  i t em s  a s s e s s e d  p r e p a r a t i o n  t e a c h e r s  

f e l t  t h e y  had and p r e p a r a t i o n  th e y  f e l t  t h e y  s h o u ld  have r e c e i v e d .  

Responses  were c o n s i d e r e d  t o  answer t h e  r e s e a r c h  q u e s t i o n s .



J e an n e  H ur ley  Maksym

Data were r e p o r t e d  in  f r e q u e n c i e s  and p e r c e n t a g e s ,  based  on a 

v a r i e t y  o f  s t a t i s t i c a l  t e s t s .  The c o n c l u s i o n s  r e a c h e d  as  a r e s u l t  

o f  t h e  s tu d y  were t h e  f o l l o w i n g :  ( a )  p r a c t i c i n g  k i n d e r g r a t e n  t e a c h ­

e r s  p e r c e i v e d  s i x  competency a r e a s  t o  be "somewhat" t o  " e x t r e m e ly "  

i m p o r t a n t  and t h a t  p a t i e n c e ,  l o v e ,  a f f e c t i o n ,  f l e x i b i l i t y ,  and 

u n d e r s t a n d i n g  were f e l t  t o  be most  e s s e n t i a l  f o r  e f f e c t i v e  k i n d e r ­

g a r t e n  t e a c h e r s ;  (b)  I n d i a n a  t e a c h e r s  d i d  n o t  p e r c e i v e  needs d i f -  

f e r e n t l y  than  Mich igan  t e a c h e r s ;  ( c )  t e a c h e r s  p e r c e i v e d  th e y  used  

s i x  competency a r e a s  "sometimes"  t o  "most  o f  t h e  t im e"  and t h a t  

p a t i e n c e ,  l o v e ,  b e in g  happy ,  and high jo b  commitment  as  w e l l  as 

b e in g  f l e x i b l e  were p e r s o n a l i t y  t r a i t s  t h e y  f e l t  t h e y  had which 

e n a b le d  them to  e f f e c t i v e l y  implement  k i n d e r g a r t e n  p rogram s ;  (d )  

I n d i a n a  t e a c h e r s  d i d  n o t  p e r c e i v e  d i f f e r e n t  u s e  o f  c om pe tenc ie s  

than  d i d  Michigan  k i n d e r g a r t e n  t e a c h e r s ;  ( e )  t h e r e  was no consensus  

r e g a r d i n g  p r o f e s s i o n a l  p r e p a r a t i o n  as few t e a c h e r s  had c o u r s e s  

r e l a t e d  t o  k i n d e r g a r t e n  e d u c a t i o n  as u n d e r g r a d u a t e s ,  and th e y  f e l t  

such c o u r s e s  s h o u ld  be o f f e r e d ;  ( f )  I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  

p e r c e i v e d  th e  p r o f e s s i o n a l  p r e p a r a t i o n  needs o f  k i n d e r g a r t e n  t e a c h ­

e r s  d i f f e r e n t l y  t h a n  d id  Michigan k i n d e r g a r t e n  t e a c h e r s ;  (g )  p r a c ­

t i c i n g  k i n d e r g a r t e n  t e a c h e r s  s u p p o r t  l i c e n s i n g  o f  k i n d e r g a r t e n  

t e a c h e r s ;  and (h)  t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  i n  t h e  a t t i ­

t u d e s  o f  I n d i a n a  t e a c h e r s  and Michigan t e a c h e r s  r e g a r d i n g  l i c e n s i n g .



DEDICATION

D e d ic a t e d  w i t h  l o v e  to  

my p a r e n t s ,

Helen  and Roy H u r l e y ,  

and my husband ,  

Anthony



ACKNOWLEDGEMENTS

Many p e op le  have c o n t r i b u t e d  a s s i s t a n c e  and s u p p o r t  l e a d i n g  to  

t h e  c o m p le t io n  o f  t h i s  p r o j e c t .  I f  t h e r e  was one i n d i v i d u a l  who was 

r e s p o n s i b l e  f o r  keep ing  my s p i r i t s  up and g e n e r a t i n g  enormous s u p p o r t ,  

i t  was Dr. Suzanne Van Wagner. Her g e n u i n e n e s s ,  d e p e n d a b i l i t y ,  and 

o r i g i n a l i t y  were an i n t e g r a l  p a r t  o f  t h e  whole p r o c e s s  i n v o lv e d  in  

o b t a i n i n g  my d o c t o r a t e .  A no ted  p o e t  o r  i l l u s t r i o u s  w r i t e r  p r o b a b ly  

c ou ld  n o t  c a p t u r e  t h e  words t o  t h an k  Dr. Van Wagner f o r  a l l  t h a t  she 

has  done and a l l  t h a t  she means t o  me.

Dr. Benjamin B ohn h o r s t  i s  a man who d a r e s  t o  be h i m s e l f .  His 

k in d n es s  and f e e l i n g  f o r  a l l  humanity speak  f o r  t h e m s e l v e s .  In t h e  

humble, s i n c e r e  way in  which he a c c e p t s  e v e ry  human b e i n g ,  he demon­

s t r a t e s  a l o v e  which I w i l l  n e v e r  f o r g e t .  He was n e v e r  too  busy f o r  

me. For a l l  o f  t h i s ,  I am most  g r a t e f u l .

Being e m p a t h e t i c  and t r u l y  c a r i n g  a r e  t h e  c h a r a c t e r i s t i c s  t h a t  

make Dr. Kenneth Hard ing  n o t i c e a b l y  un iq u e  and wor thy  o f  my d e e p e s t  

r e s p e c t .  As my comm it tee  member, I t h an k  him f o r  h i s  s u g g e s t i o n s  and 

g r e a t  k i n d n e s s .

Dr. C h a r le s  Blackman, t h e  c h a i r  o f  my d o c t o r a l  c o m m i t t e e ,  showed 

a v e ry  warm and g r a c i o u s  way o f  p l a n n i n g  my program w i t h  me. I found 

t h i s  t a l l ,  busy p r o f e s s o r  t o  have a t e n d e r ,  sh y ,  unassuming way o f  

m ee t ing  my needs  and always w i l l i n g  t o  h e l p .



Barbara  Reeves has  s p e n t  c o u n t l e s s  hours  r e v i e w i n g ,  t y p i n g ,  and 

p r o o f r e a d i n g  my d i s s e r t a t i o n .  I am g r a t e f u l  f o r  h e r  e x p e r t  c l e r i c a l  

a b i l i t i e s ,  s e n s e  o f  t i m i n g ,  and humor.

I am g r a t e f u l  f o r  t h e  s u p p o r t  o f  my c h i l d r e n ,  Anne M a r ie ,  

C a t h e r i n e ,  John ,  Roy, and Helen Mary;  and f o r  t h e  s u p p o r t  o f  Ms. 

V a l e r i e  C o l l i n s ,  Dr. Louis  G re g o ry ,  F r .  Edward Joseph  H u r l e y ,  Dr. 

Frank Mayer,  Fr .  James S h e r i d a n ,  and Mrs. E l e a n o r  Van Wagner.



TABLE OF CONTENTS

CHAPTER I :  THE PROBLEM 1

I n t r o d u c t i o n  1
Purposes  o f  t h e  Study  2
Need f o r  t h e  S tudy  3
D e f i n i t i o n  o f  Terms 5
Assumptions 5
L i m i t a t i o n s  o f  t h e  Study  6
P r o c ed u re s  7
Overview o f  t h e  Study 8

CHPATER I I :  REVIEW OF RELATED LITERATURE 9

I n t r o d u c t i o n  9
The Concept  o f  K i n d e r g a r t e n  Develops 9
T h e o r i e s  o f  C h i ld  Growth and Development  which 

Have C o n t r i b u t e d  t o  t h e  Growth 
o f  K in d e r g a r t e n  16

Competencies  Sought  f o r  K i n d e r g a r t e n  T e a che r s  26
Growth and Development o f  Teache r  C e r t i f i c a t i o n  36
Views R e la te d  t o  t h e  Demand in  Some S t a t e s  f o r  

Speci  a l l y  C e r t i  f i  e d /L i  censed 
K i n d e r g a r t e n / E a r l y  Childhood T eache rs  51

S t a t u s  o f  K i n d e r g a r t e n  and E a r ly  Chi ldhood Teache r  
C e r t i f i c a t i o n  Throughout  t h e  
Un i ted  S t a t e s  53

General  E du c a t io n  56
P r o f e s s i o n a l  E d u c a t io n  57

S t a t u s  o f  K i n d e r g a r t e n  and E a r ly  Chi ldhood T eache r  
C e r t i f i c a t i o n  in  t h e  S t a t e s  o f  
Michigan and I n d ia n a  59

Summary 61

CHAPTER I I I :  DESIGN OF THE STUDY 67

I n t r o d u c t i o n  67
R e s t a t e m e n t  of  Pu rposes  o f  t h e  Study  67
S e l e c t i o n  o f  t h e  P o p u l a t i o n  68

S t a t e  Depar tm ents  o f  E d u c a t ion  68
N o n - S p e c i a l l y  C e r t i f i e d  P r a c t i c i n g

K in d e r g a r t e n  Teache rs  68
S p e c i a l l y  C e r t i f i e d  P r a t i c i n g  K i n d e r g a r t e n  T e a che r s  68

v



Development  o f  Survey  I n s t r u m e n t  69
The Survey I n s t r u m e n t  71

P a r t  I o f  t h e  Q u e s t i o n n a i r e  72
P a r t  I I  o f  t h e  Q u e s t i o n n a i r e  74
P a r t  I I I  o f  t h e  Q u e s t i o n n a i r e  75
P a r t  IV o f  t h e  Q u e s t i o n n a i r e  75

Data C o l l e c t i o n  P r o c e d u r e s  76
Data P r o c e s s i n g  and T r e a tm e n t  77
Summary 78

CHAPTER IV: ANALYSIS OF THE DATA 80

I n t r o d u c t i o n  80
Data C o l l e c t i o n  80
D e s c r i p t i o n  o f  R e sponden ts  81
Summary 184

CHAPTER V: SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 190

I n t r o d u c t i o n  190
Summary 191

Q u e s t io n  One 193
Q u e s t io n  Two 194
Q u e s t io n  Three  195
Q u e s t io n  Four  196
Q u e s t io n  F iv e  198
Q u e s t io n  S i x  200
Q u e s t io n  Seven 201
Q u e s t io n  E i g h t  202
O the r  F a c t o r s  204

Recommendations f o r  F u r t h e r  Study 204
I m p l i c a t i o n s  f o r  T e a c h e r  E d u c a t io n  205
E p i logue  and Comments 208

APPENDIX 209

BIBLIOGRAPHY 232

v i



LIST OF TABLES

3.1 K i n d e r g a r t e n  T eache r  Competencies  and R e l a t e d  Survey  
Q u e s t io n  Numbers

4.1 D e s c r i t p i o n  o f  Mailed Survey  Data  C o l l e c t i o n

4 . 2  Gender  o f  K i n d e r g a r t e n  T e a c h e r s  C e r t i f i e d  o r  w i th  
L ic en s e /E n d o rs e m e n t

4 . 3  Age o f  K in d e r g a r t e n  Teache rs

4 . 4  H i g h e s t  Degree Held by K i n d e r g a r t e n  T eache rs

4 .5  C e r t i f i c a t i o n / L i c e n s e  Held by K i n d e r g a r t e n  T e a ch e r s

4 . 6  T o ta l  Number o f  Years o f  Teach ing  E x p e r ie n c e

4 .7  T o ta l  Number o f  Years o f  Teach ing  E x p e r i e n c e  a t  t h e
K i n d e r g a r t e n  Level

4 . 8  Grade a t  Which S t u d e n t  Teach ing  Was Completed

4 .9  Grade a t  Which K i n d e r g a r t e n  T e a ch e r  Wanted t o  Teach
a t  Beg inn ing  o f  Teach ing  C a r e e r

4 .1 0  Grade Taught  L a s t  Year  by K i n d e r g a r t e n  T e a ch e r s

4.11 I f  Given a C ho ice ,  Grade a t  Which K i n d e r g a r t e n  
Te a che r s  Would P r e f e r  t o  Teach

4 .1 2  Number o f  P r o f e s s i o n a l  O r g a n i z a t i o n s  t o  Which 
K in d e r g a r t e n  T e a che r s  Belong

4 .1 3  P r o f e s s i o n a l  O r g a n i z a t i o n s  t o  Which Michigan 
K i n d e r g a r t e n  T eache rs  and I n d i a n a  K i n d e r g a r t e n  
T e a che r s  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /  
Endorsements  Belong

4 .1 4  Number o f  J o u r n a l s  Read R e g u l a r l y  by K i n d e r g a r t e n  
Teache rs

4 .1 5  J o u r n a l s  Which Are Read R e g u l a r l y  by Michigan 
K in d e r g a r t e n  T eache rs  and I n d i a n a  K i n d e r g a r t e n  
T eache rs  w i th  I n d i a n a  K in d e r g a r t e n  L i c e n s e s /  
Endorsements

71

81

82

82

83

83

85

86

87

88

89

90

90

92

93

94

vi i



95

97

99

101

102

104

106

107

109

110

112

Courses  R e l a t e d  t o  t h e  Teach ing  o f  K in d e r g a r t e n  
Taken as P a r t  o f  U nd e rg ra d u a te  T eache r  P r e p a r a t i o n  
by Michigan K in d e r g a r t e n  T e a c h e r s  and I n d ia n a  K inde r ­
g a r t e n  T e a che r s  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /  
Endorsements

Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  
Taken as P a r t  o f  U n d e rg ra d u a te  T eache r  P r e p a r a t i o n  
by Michigan K i n d e r g a r t e n  T e a c h e r s

Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  
Taken as P a r t  o f  U nd e rg ra d u a te  Teache r  P r e p a r a t i o n  
by I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d i a n a  
K i n d e r g a r t e n  L ic e n s e s /E n d o r s e m e n t s

Comparison o f  Responses  a b o u t  U nd e rg ra d u a te  Courses  
R e l a t e d  t o  K i n d e r g a r t e n  Taken by Rank and P e r c e n t a g e

Courses  R e l a t e d  t o  t h e  Teach ing  o f  K in d e r g a r t e n  
Taken as  P a r t  o f  G ra d u a te  T eache r  P r e p a r a t i o n  by 
Mich igan  K i n d e r g a r t e n  T e a che r s  and I n d ia n a  K in d e r ­
g a r t e n  T e a ch e r s  w i th  I n d i a n a  K in d e r g a r t e n  L i c e n s e s /  
Endorsements

Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  
Taken as  P a r t  o f  G ra d u a te  T e a ch e r  P r e p a r a t i o n  by 
Mich igan  K i n d e r g a r t e n  T e a c h e r s

Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  
Taken as  P a r t  o f  G ra dua te  T eache r  P r e p a r a t i o n  by 
In d ia n a  K i n d e r g a r t e n  T e a che r s  w i th  I n d i a n a  
K i n d e r g a r t e n  Li c e n se s /E n d o r s e m e n t s

Number o f  C r e d i t s  Earned R e l a t e d  t o  K i n d e r g a r t e n /  
E a r ly  Chi ldhood E du c a t io n  by Michigan  K i n d e r g a r t e n  
Te a che r s  and I n d i a n a  K i n d e r g a r t e n  Teache rs  w i th  
I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s

How Long-ago C r e d i t s  R e l a t e d  t o  K i n d e r g a r t e n / E a r l y  
Ch ildhood E d u c a t io n  Were Earned by Michigan  K in d e r ­
g a r t e n  T e a c h e r s  and I n d i a n a  K in d e r g a r t e n  T eache rs  
w i th  I n d i a n a  K i n d e r g a r t e n  L ic e n s e s /E n d o r s e m e n t s

How Michigan  K i n d e r g a r t e n  T e a c h e r s  and I n d ia n a  
K in d e r g a r t e n  T e a che r s  w i t h  I n d i a n a  K in d e r g a r t e n  
L ic e n s e s /E n d o r s e m e n t s  Feel They Could Have Been 
B e t t e r  P r e p a r e d  t o  Teach K in d e r g a r t e n

How Michigan  K i n d e r g a r t e n  T e a che r s  Feel  They Could 
Have Been B e t t e r  P r e p a r e d  t o  Teach K in d e r g a r t e n

v i i i



114

116

118

120

123

124

127

130

133

135

138

How I n d i a n a  K i n d e r g a r t e n  T eache rs  w i th  I n d i a n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Feel  They Could 
Have Been B e t t e r  P r e p a r e d  t o  Teach K i n d e r g a r t e n

Courses  M ichigan  K i n d e r g a r t e n  T eache rs  and 
I n d i a n a  K i n d e r g a r t e n  T e a che r s  w i th  I n d i a n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Feel  Are 
A b s o l u t e l y  E s s e n t i a l  as  P a r t  o f  t h e  P r o f e s s i o n a l  
P r e p a r a t i o n  o f  a K i n d e r g a r t e n  Teacher

Courses  Michigan K i n d e r g a r t e n  T e a che r s  Feel  Are 
A b s o l u t e l y  E s s e n t i a l  as  P a r t  o f  t h e  P r o f e s s i o n a l  
P r e p a r a t i o n  o f  a K i n d e r g a r t e n  Teache r

Courses  I n d i a n a  K i n d e r g a r t e n  T e a che r s  w i th  
I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Feel  
Are A b s o l u t e l y  E s s e n t i a l  as  P a r t  o f  t h e  P r o f e s ­
s i o n a l  P r e p a r a t i o n  o f  a K i n d e r g a r t e n  Teacher

Comparison o f  All  Responses  a b o u t  E s s e n t i a l  
Courses  by Rank and P e r c e n t a g e

Competenc ies  Michigan  K i n d e r g a r t e n  T eache rs  and 
I n d ia n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d i a n a  K in d e r ­
g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Feel  a K i n d e r g a r t e n  
T e a ch e r  Must Have t o  F u n c t io n  Most E f f e c t i v e l y  
in  a K i n d e r g a r t e n  C lassroom

Competenc ies  Michigan  K i n d e r g a r t e n  T e a che r s  Feel 
a K i n d e r g a r t e n  T eache r  Must Have t o  Func t ion  Most 
E f f e c t i v e l y  i n  a K i n d e r g a r t e n  Classroom

Competencies  I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  
I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Feel  
a K i n d e r g a r t e n  T e a c h e r  Must Have t o  F unc t ion  Most 
E f f e c t i v e l y  i n  a K i n d e r g a r t e n  Classroom

Comparison o f  Responses  ab o u t  Competencies  a 
K i n d e r g a r t e n  T e a c h e r  Must Have t o  Func t ion  Most 
E f f e c t i v e l y  i n  a K i n d e r g a r t e n  Classroom by Rank 
and P e r c e n t a g e

P e r s o n a l i t y  T r a i t s  Michigan  K i n d e r g a r t e n  T eache rs  
and I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  L i c e n s e s /  
Endorsements  Fee l  Make Them S u i t e d  t o  Teach a t  
t h e  K i n d e r g a r t e n  Level

P e r s o n a l i t y  T r a i t s  Mich igan  K in d e r g a r t e n  T eache rs  
Feel  Make Them S u i t e d  t o  Teach a t  t h e  K in d e rg a r t e n  
Level

ix



141

143

144

149

151

153

156

159

162

171

172

P e r s o n a l i t y  T r a i t s  I n d i a n a  K i n d e r g a r t e n  T eache rs  
w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  
Feel  Make Them S u i t e d  t o  Teach a t  t h e  K i n d e r g a r t e n  
Level

Comparison o f  Responses  abou t  P e r s o n a l i t y  T r a i t s  
F e l t  t o  Make Mich igan  K i n d e r g a r t e n  T e a ch e r s  and 
I n d ia n a  K i n d e r g a r t e n  T e a che r s  w i th  I n d i a n a  K in d e r ­
g a r t e n  L ic e n s e s /E n d o r s e m e n t s  S u i t e d  t o  Teach a t  
t h e  K i n d e r g a r t e n  Level

Mean and S t a n d a r d  D e v i a t i o n s  o f  Michigan K in d e r ­
g a r t e n  T e a che r s  and I n d ia n a  K i n d e r g a r t e n  T eache rs  
w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s / E n d o r s e m e n t s '  
A t t i t u d e s  and P e r c e p t i o n s  Concern ing  I m p o r t a n c e ,  
I m p l e m e n ta t i o n ,  and Use o f  Competencies

General  K i n d e r g a r t e n  T e a ch e r  Competency Area and 
Survey I tems R e l a t e d  t o  I n t e l l e c t u a l  Growth

General  K i n d e r g a r t e n  T e a ch e r  Competency Area and 
Survey I tems R e l a t e d  t o  S o c i a l  Growth

General  K i n d e r g a r t e n  T eache r  Comoetency Area and 
Survey I tems R e l a t e d  t o  Working w i th  P a r e n t s

General  K i n d e r g a r t e n  T eache r  Competency Area and 
Survey I tems R e l a t e d  t o  Emotional  Growth

General  K i n d e r g a r t e n  T eache r  Competency Area and 
Survey I tems R e l a t e d  t o  P h y s i c a l  Growth

General  K i n d e r g a r t e n  T eache r  Competency Area and 
Survey I tems R e l a t e d  t o  Genera l  T e a ch e r  S k i l l s  
and A t t i t u d e s

U n i v a r i a t e  F T e s t  w i th  1,132  Degrees  o f  Freedom 
t o  Determine t h e  E x t e n t  t o  Which There  i s  a 
S i g n i f i c a n t  D i f f e r e n c e  Between Responses  o f  Michigan  
K i n d e r g a r t e n  T eache rs  and I n d ia n a  K i n d e r g a r t e n  
T eache rs  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s / E n d o r s e ­
ments  R e l a t i v e  t o  Impor ta nce  o f  Compe tenc ies  o f  
K i n d e r g a r t e n  Teache rs

M u l t i v a r i a t e  T e s t  o f  S i g n i f i c a n c e  t o  Dete rmine  t h e  
E x t e n t  t o  Which There  I s  a S i g n i f i c a n t  D i f f e r e n c e  
Between Responses  o f  Michigan  K i n d e r g a r t e n  T e a che r s  
and I n d ia n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d i a n a  
K i n d e r g a r t e n  L ic e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  
Im por tance  o f  Competencies  f o r  K i n d e r g a r t e n  Teache rs

x



4 .49  U n i v a r i a t e  F T e s t  w i th  1,132 Degrees  o f  Freedom to  
Determ ine  t h e  E x t e n t  t o  Which There  Is  a S i g n i f i c a n t  
D i f f e r e n c e  Between Responses  o f  Michigan  K in d e r g a r t e n  
T e a che r s  and I n d i a n a  K i n d e r g a r t e n  T eache rs  w i th  
I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e
t o  Use o f  Competencies  f o r  K in d e r g a r t e n  T eache rs  173

4 .50  M u l t i v a r i a t e  T e s t  o f  S i g n f i c a n c e  t o  Determine th e  
E x t e n t  t o  Which There  I s  a S i g n i f i c a n t  D i f f e r e n c e  
Between Responses  o f  Mich igan  K in d e r g a r t e n  Teachers  
and I n d ia n a  K i n d e r g a r t e n  T e a ch e r s  w i th  I n d ia n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  Use
o f  Competencies  f o r  K i n d e r g a r t e n  Teache rs  174

4.51 U n i v a r i a t e  F T e s t  w i th  1,132  Degrees  o f  Freedom to  
Determ ine  t h e  E x t e n t  t o  Which There  Is  a S i g n i f i c a n t  
D i f f e r e n c e  Between Responses  o f  Michigan  K in d e r g a r t e n  
T e a che r s  and I n d i a n a  K i n d e r g a r t e n  T eache rs  w i th  
I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e
to  P r e p a r a t i o n  o f  Competenc ies  f o r  K i n d e r g a r t e n  Teache rs  175

4 .52  M u l t i v a r i a t e  T e s t  o f  S i g n i f i c a n c e  t o  Dete rmine  th e  
E x t e n t  t o  Which There  I s  a S i g n i f i c a n t  D i f f e r e n c e  
Between Responses  o f  Michigan  K i n d e r g a r t e n  Teachers  
and I n d ia n a  K i n d e r g a r t e n  T e a che r s  w i th  I n d ia n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  
P r e p a r a t i o n  o f  Compe tenc ies  f o r  K i n d e r g a r t e n  T eache rs  176

4 .53  Op in ions  o f  M ichigan  K i n d e r g a r t e n  Teache rs  and 
I n d ia n a  K i n d e r g a r t e n  T e a che r s  w i th  I n d i a n a  K inde r ­
g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Regard ing  Whether  a 
S p e c i a l  K i n d e r g a r t e n  L ic e n s e /E n d o r s e m e n t  Should Be
Requi red  f o r  All  Who Would Teach K i n d e r g a r t e n  177

4 .5 4  Mean, Mode, and S t a n d a r d  D e v i a t i o n  o f  A t t i t u d e s
o f  Michigan  K i n d e r g a r t e n  T e a c h e r s  and I n d ia n a  
K i n d e r g a r t e n  T e a che r s  w i th  I n d i a n a  K in d e r g a r t e n  
L i c e n s e s /E n d o r s e m e n t s  Toward L i c e n s i n g  o f  K inde r ­
g a r t e n  T e a che r s  178

4 .55  A t t i t u d e s  o f  Mich igan  K in d e r g a r t e n  Teachers  and 
I n d i a n a  K i n d e r g a r t e n  T e a ch e r s  w i th  I n d i a n a  K inde r ­
g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Toward L i c e n s i n g
o f  K i n d e r g a r t e n  T e a c h e r s  181

4 .56  A n a l y s i s  o f  V a r i a n c e  o f  Michigan  K in d e r g a r t e n  
T e a che r s  and I n d i a n a  K i n d e r g a r t e n  Teache rs  wi th  
I n d i a n a  L i c e n s e s / E n d o r s e m e n t s '  A t t i t u d e s  Toward
L i c e n s i n g  ‘ 184

x i



Know you what  i t  i s  t o  be a c h i l d ?

I t  i s  t o  b e l i e v e  in  l o v e ,  t o  b e l i e v e  in  

l o v e l i n e s s ,  t o  b e l i e v e  in b e l i e f ;  i t  i s  

t o  be so l i t t l e  t h a t  t h e  e l v e s  can r e a c h ,  

t o  w h i s p e r  in  y o u r  e a r ;  i t  i s  t o  t u r n  

pumpkins i n t o  coaches  and mice i n t o  

h o r s e s ,  lowness  i n t o  l o f t i n e s s  and 

n o t h i n g  i n t o  e v e r y t h i n g  . . . .

F r a n c i s  Thompson, 

" S h e l l y , "  Dubl in  Review, 

J u l y  1908



CHAPTER I

THE PROBLEM 

I n t r o d u c t i o n

"I j u s t  love  l i t t l e  c h i l d r e n . "  "I have always en jo yed  young c h i l ­

d r e n . "  These and o t h e r  s t a t e m e n t s  have been c o n s i d e r e d  by some t o  be 

an i n d i c a t i o n  t h a t  t h e  s p e a k e r  was q u a l i f i e d  t o  be a k i n d e r g a r t e n  

t e a c h e r .  F r e i d r i c h  F roe be l  p o i n t e d  o u t  t h e  f a c t  t h a t  t h e  e d u c a t i o n  o f  

k i n d e r g a r t e n  c h i l d r e n  i n v o l v e s  much more th a n  t h e  love  o f  o r  en joyment  

o f  young c h i l d r e n .

Anyone who c l a i m s  t o  love  c h i l d r e n ,  who t h i n k s  they  a r e  r e a l  

c h a rm e r s ,  who t h i n k s  t h e y  a r e  c u t e  and l o v a b l e ,  e t c . ,  i s  no t  n e c e s ­

s a r i l y  q u a l i f i e d  t o  be an e f f e c t i v e  t e a c h e r  o f  young c h i l d r e n .  The 

t e a c h i n g  o f  t h e  young c h i l d  i n v o l v e s  much more t h a n  lo v in g  o r  e n jo y i n g  

them. I t  a l s o  r e q u i r e s  much more t h a n  t h e  p o s s e s s i o n  o f  a bag o f  

t r i c k s ,  o r  s im ply  t h e  knowledge o f  a s p e c i f i c  body o f  s u b j e c t  m a t t e r .

Who s h ou ld  t e a c h  young c h i l d r e n ?  Should t h e  pe r son  have any 

s p e c i a l  t r a i n i n g  b e f o r e  becoming a t e a c h e r  o f  k i n d e r g a r t e n e r s ?  What 

c o u r s e s  s h o u ld  be r e q u i r e d  as  a p a r t  o f  t h e  p r o f e s s i o n a l  p r e p a r a t i o n  o f  

k i n d e r g a r t e n  t e a c h e r s ?  What c o m pe tenc ie s  mus t  a k i n d e r g a r t e n  t e a c h e r  

have? What c om pe tenc ie s  do k i n d e r g a r t e n  t e a c h e r s  have? This  s tu d y  

examined th e  views and p e r c e p t i o n s  o f  p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  

r e l a t i v e  t o  t h e s e  q u e s t i o n s .

1
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There  a r e  some s t a t e s  which r e q u i r e  s p e c i a l  t r a i n i n g  and i s s u e  a 

c e r t i f i c a t e  o r  l i c e n s e  f o r  a p e r son  t o  t e a c h  k i n d e r g a r t e n .  I n d i a n a  i s  

one s t a t e  which does have t h i s  r e q u i r e m e n t .

In t h e  s t a t e  o f  M ic h iga n ,  anyone who has a g e n e r a l  e l e m e n ta ry  

t e a c h i n g  c e r t i f i c a t e  i s  e l i g i b l e  t o  t e a c h  any g r a d e ,  k i n d e r g a r t e n  

t h ro u g h  e i g h t h  (K -8 ) .  No s p e c i a l  c e r t i f i c a t e  o r  endorsem en t  i s  r e ­

q u i r e d  t o  t e a c h  k i n d e r g a r t e n .

Both I n d i a n a  and Michigan  o f f e r  e ndo rse m en ts  in  e a r l y  ch i ld h o o d  

which may be added t o  e x i s t i n g  l i c e n s e s  o r  c e r t i f i c a t e s .  In I n d i a n a ,  

a k i n d e r g a r t e n  e ndo rse m en t  may be added t o  an E a r ly  Chi ldhood  Educa t ion  

L i c e n s e  o r  t o  an E lem en ta ry  E du c a t io n  L i c e n s e .  In M ich igan ,  e a r l y  

c h i l d h o o d  e d u c a t i o n  can be a minor  on an e l e m e n t a r y  c e r t i f i c a t e .

At t h e  g r a d u a t e  l e v e l ,  a "ZA" e ndo rse m en t  ( e a r l y  c h i ld h o o d )  i s  

a v a i l a b l e  on any e l e m e n t a r y  c e r t i f i c a t e .

I n d i a n a  r e q u i r e s  a k i n d e r g a r t e n  l i c e n s e  in  o r d e r  to  t e a c h  k i n d e r ­

g a r t e n .  Th i s  l e g i s l a t i o n  became e f f e c t i v e  on September  1 ,  1982. 

Mich igan  does n o t  r e q u i r e  a s p e c i a l  l i c e n s e .  Th i s  s tu d y  a l s o  examined 

s i m i l a r i t i e s  and d i f f e r e n c e s  in  p e r c e p t i o n s  r e l a t e d  t o  k i n d e r g a r t e n  

t e a c h e r  c om pe tenc ie s  which may have r e s u l t e d  from t h e s e  d i v e r s e  systems.

Purposes  o f  t h e  Study 

A p u rp o se  o f  t h i s  s t u d y  was t o  examine t h e  c om pe tenc ie s  k i n d e r ­

g a r t e n  t e a c h e r s  p e r c e i v e  t o  be i m p o r t a n t  f o r  e f f e c t i v e  k i n d e r g a r t e n  

t e a c h i n g ,  t h e  e x t e n t  t o  which th e y  f e e l  t h e y  use  t h e s e  c o m p e t e n c i e s ,  

and t h e  e x t e n t  t o  which th e y  f e e l  t h e i r  p r o f e s s i o n a l  p r e p a r a t i o n  p r o ­

gram p r e p a r e d  them t o  u se  t h e s e  c o m p e te n c i e s .  T h e i r  i d e a s  a b o u t  t h e  

n e c e s s i t y  f o r  a s p e c i a l  l i c e n s e / c e r t i f i c a t e  were a l s o  examined.
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Another  p u r p o se  o f  t h i s  s t u d y  was to  examine th e  c om pe tenc ie s  

k i n d e r g a r t e n  t e a c h e r s  w i t h  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  

p e r c e i v e  t o  be i m p o r t a n t  f o r  e f f e c t i v e  k i n d e r g a r t e n  t e a c h i n g ,  t h e  

e x t e n t  t o  which th e y  f e e l  t h e y  use  t h e s e  c o m p e t e n c i e s ,  and t h e  e x t e n t  

to  which th e y  f e e l  t h e i r  p r o f e s s i o n a l  p r e p a r a t i o n  programs p r e p a r e d  

them to  use  t h e s e  c o m p e t e n c i e s .  S p e c i f i c s  o f  c o u r s e  work and compe­

t e n c i e s  p e r c e i v e d  to  be n e c e s s a r y  were a l s o  examined.

This  s t u d y  a l s o  examined t h e  c om pe tenc ie s  k i n d e r g a r t e n  t e a c h e r s  in 

Michigan w i t h o u t  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  t o  be i m p o r t a n t  f o r  

e f f e c t i v e  k i n d e r g a r t e n  t e a c h i n g ,  t h e  e x t e n t  t o  which they  f e e l  they  

use t h e s e  c o m p e t e n c i e s ,  and t h e  e x t e n t  t o  which they  f e e l  t h e i r  

p r o f e s s i o n a l  p r e p a r a t i o n  programs p r e p a r e d  them to  use t h e s e  com­

p e t e n c i e s .  S p e c i f i c s  o f  c o u r s e  work and c om pe tenc ie s  p e r c e i v e d  to  

be n e c e s s a r y  were a l s o  e x a m in ed „

The r e s p o n s e s  o f  a l l  su rv e y e d  k i n d e r g a r t e n / e a r l y  c h i ld h o o d  

e d u c a t o r s  were a n a ly z e d  t o  a s s e s s  t h e i r  p e r c e p t i o n s .  The r e s p o n s e s  

o f  t h e  two groups  were th e n  compared.  C o n c lu s io n s  were made,  and ,  

based  on t h e  d a t a ,  r ecom mendat ions  r e g a r d i n g  p r e p a r a t i o n  and c e r t i ­

f i c a t i o n / l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  were made.

Need f o r  t h e  Study 

Many a u t h o r i t i e s  ( S r .  Mary o f  Marygrove C o l l e g e  in  D e t r o i t ;  El kind 

& Lyke, 1975;  L a p e e r ,  S k i p p e r ,  & W i th e r s p o o n ,  1979) g e n e r a l l y  a g re e  

t h a t  t h e r e  a r e  s p e c i a l  c om pe tenc ie s  needed by t e a c h e r s  o f  young c h i l ­

d r e n .  Y e t ,  a s e a r c h  o f  t h e  l i t e r a t u r e  r e v e a l e d  r e l a t i v e l y  few r e s e a r c h  

s t u d i e s  r e l a t e d  t o  a s p e c i a l i z e d  t e a c h e r  c e r t i f i c a t i o n  program f o r  t h e
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k i n d e r g a r t e n  a n d / o r  e a r l y  ch i l dhood  e d u c a t o r  o r  t o  what  s p e c i f i c  com­

p e t e n c i e s  were f e l t  t o  be n e c e s s a r y  f o r  e f f e c t i v e  t e a c h i n g  a t  t h i s  

l e v e l .

The Commission on E x c e l l e n c e  in  E du c a t io n  (1982) and many p r o j e c t  

r e p o r t s  (The C a rne g ie  R e p o r t ,  1982) have v o ic e d  t h e i r  concern  f o r  b e t t e r  

s c h o o l s ,  which th e y  s u g g e s t  may r e s u l t  f rom b e t t e r  t e a c h e r  p r e p a r a t i o n ,

A u t h o r i t i e s  in t h e  f i e l d  have long  m a i n t a i n e d  t h a t  s p e c i f i c  and 

c o m p l e t e ,  c a r e f u l l y  p lanned  t r a i n i n g  i s  a p r e r e q u i s i t e  t o  becoming an 

e f f e c t i v e  and m ean ingfu l  t e a c h e r  o f  t h e  ve ry  young c h i l d r e n .  Lepeer  

(1971)  w r o t e ,  "A p re s c h o o l  or  k i n d e r g a r t e n  t e a c h e r  may p o s s e s s  many 

d e s i r a b l e  q u a l i t i e s  and s t i l l  no t  be an e f f e c t i v e  t e a c h e r  o f  young 

c h i l d r e n  . . . b a s i c  i n f o r m a t i o n ,  u n d e r s t a n d i n g ,  knowledge ,  s k i l l s ,  and 

a p p r e c i a t i o n s  can on ly  be s e c u r e d  th rough  t r a i n i n g "  (p .  139) .  P i a g e t  

(1969) i n d i c a t e d  t h a t  t h e  younge r  t h e  c h i l d  t o  be t a u g h t ,  t h e  more 

t r a i n i n g  and e d u c a t i o n  t h e  t e a c h e r  s hou ld  p o s s e s s .  Many p r i n c i p a l s ,  

s u p e r i n t e n d e n t s ,  and s t a t e  s u p e r i n t e n d e n t s  have f e l t  t h a t  t e a c h e r s  o f  

young c h i l d r e n  s hou ld  be h i g h l y  t r a i n e d .  S r .  Mary f e l t  t h a t  t h e  p r e ­

school  and k i n d e r g a r t e n  t e a c h e r s  m ig h t  even r e q u i r e  more s o p h i s t i c a t e d  

t r a i n i n g  than  o t h e r s  b e c au s e  o f  t h e  need f o r  a wide v a r i e t y  o f  complex 

s k i l l s ,  i n c l u d i n g  a b road  background o f  e x p e r i e n c e ,  i n t e n s e  knowledge 

o f  c h i l d  deve lopment  and e a r l y  ch i ld h o o d  e d u c a t i o n  programs (1969 ) .

In s p i t e  o f  t h e  a fo r e m e n t io n e d  d e c l a r a t i o n s  in  s u p p o r t  o f  s p e ­

c i a l i z e d  t r a i n i n g  f o r  t h e  t e a c h e r s  o f  young c h i l d r e n ,  t h e r e  a r e  s t i l l  

many s t a t e s  t h a t  have no t  adop ted  s p e c i a l i z e d  c e r t i f i c a t i o n  programs 

f o r  t e a c h e r s  o f  young c h i l d r e n .  Th is  s tu d y  was needed  t o  e x p l o r e  what 

com pe tenc ie s  k i n d e r g a r t e n  e d u c a t o r s  f e l t  were n e c e s s a r y  t o  f u n c t i o n
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most  e f f e c t i v e l y  in t h e i r  p o s i t i o n .  I t  was a l s o  needed t o  a s s e s s  t he  

e x t e n t  t o  which a s p e c i a l i z e d  program o f  k i n d e r g a r t e n  t e a c h e r  t r a i n i n g  

p roduced  t e a c h e r s  w i t h  p e r c e p t i o n s  o f  c o m pe tenc ie s  d i f f e r e n t  from 

k i n d e r g a r t e n  t e a c h e r s  who have n o t  been s p e c i a l l y  t r a i n e d .

D e f i n i t i o n  o f  Terms 

For t h e  pu rpose s  o f  t h i s  s t u d y ,  t h e  f o l l o w i n g  d e f i n i t i o n s  were

u s e d .

K i n d e r g a r t e n  i s  t h e  b e g in n in g  o f  formal s c h o o l i n g  which 
most  c h i l d r e n  a t t e n d  b e f o r e  e n t e r i n g  t h e  f i r s t  g r a d e .

I n d i a n a  k i n d e r g a r t e n  l i c e n s e  i s  a t e a c h i n g  l i c e n s e  which 
a l l o w s  a t e a c h e r  l i c e n s e d  i n  k i n d e r g a r t e n - p r i m a r y  e d u c a t i o n  
to  t e a c h  a l l  s u b j e c t s  i n  k i n d e r g a r t e n  th rough  g rad e  t h r e e  
( I n d i a n a  R e g i s t e r ,  p. 1827) .

I n d i a n a  k i n d e r g a r t e n  endorsem en t  i s  an a d d i t i o n  to  t h e  
l i c e n s e  i n  e a r l y  c h i l d h o o d  e d u c a t i o n  o r  an a d d i t i o n  to  t h e  
l i c e n s e  in  e l e m e n t a r y  e d u c a t i o n  which q u a l i f i e s  t h e  h o l d e r  
t o  t e a c h  k i n d e r g a r t e n  as  wel l  as  p r e - k i n d e r g a r t e n  c l a s s e s  
( I n d i a n a  R e g i s t e r ,  p. 1825) .

Michigan  "ZA" e ndorsem en t  i s  a g r a d u a t e  l e v e l  e ndorsem en t  
in  e a r l y  c h i l d h o o d  e d u c a t i o n  a v a i l a b l e  upon t h e  c o m p l e t i o n  
o f  18 s e m e s t e r  h o u r s .  Course r e q u i r e m e n t s  v a ry  among c o l l e g e s  
and u n i v e r s i t i e s  ( S t a t e  C e r t i f i c a t i o n  R e qu i re m en ts ,  p.  1 ) .

Assumptions

The f o l l o w i n g  a s su m p t io n s  were made f o r  t h e  pu rp o se s  o f  t h i s  

s t u d y .

1. K i n d e r g a r t e n  t e a c h e r s  of  I n d i a n a  w i th  k i n d e r g a r t e n  
l i c e n s e s  and Michigan k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  
k i n d e r g a r t e n  l i c e n s e s  a c c u r a t e l y  and s i n c e r e l y  r e p o r t e d  
t h e i r  p e r c e p t i o n s  on t h e  s u rv e y  i n s t r u m e n t .

2.  The s u rv e y  i n s t r u m e n t  a c c u r a t e l y  r e p o r t e d  k i n d e r g a r t e n  
t e a c h e r  c om pe tenc ie s  as  i d e n t i f i e d  by a panel  o f  
e x p e r t s .
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3.  The k i n d e r g a r t e n  t e a c h e r  c ompe t enc i e s  which were i d e n ­
t i f i e d  by a panel  o f  e x p e r t s  r e p r e s e n t e d  a d e s i r a b l e  
s t a n d a r d .

4.  The p o p u l a t i o n s  o f  t h e  s tu d y  were an a d e q u a t e  sample
so  as t o  a l l o w  t h e  f i n d i n g s  t o  be compared be tween  groups  
and g e n e r a l i z e d  t o  o t h e r  s i m i l a r  g r o u p s .

L i m i t a t i o n s  o f  t h e  Study

The m ajo r  l i m i t a t i o n s  o f  t h e  s tu d y  were t h e  f o l l o w i n g .

1. The u se  o f  a p a p e r  and p e n c i l  s u rv e y  i n s t r u m e n t  was 
t h e  means t o  c o l l e c t  d a t a  p e r t i n e n t  t o  t h e  s t u d y ,  and ,  
t h e r e f o r e ,  l i m i t a t i o n s  and s t r e n g t h s  e n t a i l e d  in  u s in g  
such means a p p l i e d  t o  t h i s  s t u d y .

2. The s u rv e y  i n s t r u m e n t  d e s ig n e d  t o  measure  t h e  c ongruence  
o f  t e a c h e r  p e r c e p t i o n s  o f  c om pe tenc ie s  w i th  s t a n d a r d s  
e s t a b l i s h e d  by a panel  o f  e x p e r t s  was l i m i t e d  t o  t h e  
c om pe tenc ie s  i n c l u d e d  in  t h e  i n s t r u m e n t .

3 .  The p e r c e p t i o n s  o f  t e a c h e r s  and t h e  a c t u a l  c i r c u m s t a n c e s  
in  which th e y  a r e  o r  have been in v o lv e d  may o r  may n o t ,  
in  v a r y i n g  d e t a i l s ,  have been c o n g r u e n t  w i th  one a n o t h e r .  
Th is  s t u d y ,  however ,  d i d  n o t  p r e t e n d  t o  i n v e s t i g a t e  
a c t u a l  c i r c u m s t a n c e s ,  b u t  i t  d id  i n t e n d ,  as an i n i t i a l  
e x p l o r a t o r y  s t u d y ,  t o  examine d i f f e r i n g  p e r c e p t i o n s  from 
d i f f e r i n g  g roups  o f  k i n d e r g a r t e n  t e a c h e r s .

Q u e s t io n s  Answered

The q u e s t i o n s  t h i s  s t u d y  a t t e m p t e d  t o  answer were t h e  f o l l o w i n g .

1. What c om pe tenc ie s  do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  
p e r c e i v e  t h e y  need t o  be e f f e c t i v e  k i n d e r g a r t e n  
t e a c h e r s ?

2. Do I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r ­
c e i v e  needs d i f f e r e n t l y  from Michigan k i n d e r g a r t e n  
t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e ndorsem en ts?

3.  What c om pe tenc ie s  do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  
p e r c e i v e  t h e y  u se  in  t h e i r  r o l e s  as  k i n d e r g a r t e n  
t e a c h e r s ?

4. Do I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
t h e y  make d i f f e r e n t  use  o f  c om pe tenc ie s  t h a n  do Michigan 
k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e ndo rse m en ts?
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5. What p r o f e s s i o n a l  p r e p a r a t i o n  do p r a c t i c i n g  k i n d e r g a r t e n  
t e a c h e r s  p e r c e i v e  they  s h ou ld  have t o  be e f f e c t i v e  
k i n d e r g a r t e n  t e a c h e r s ?

6.  Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
t h e  p r o f e s s i o n a l  p r e p a r a t i o n  needs o f  k i n d e r g a r t e n  
t e a c h e r s  d i f f e r e n t l y  than  do Michigan k i n d e r g a r t e n  
t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e ndo rse m en ts?

7. What a t t i t u d e s  toward l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  
do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  h a v e ?

8. Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  have 
a t t i t u d e s  toward l i c e n s i n g  of  k i n d e r g a r t e n  t e a c h e r s  
d i f f e r e n t  f rom t h o s e  o f  Michigan  k i n d e r g a r t e n  t e a c h e r s  
w i t h o u t  l i c e n s e s  o r  e ndo rsem en ts?

P rocedu res

A s u rv e y  i n s t r u m e n t  was d e s ig n e d  t o  g a t h e r  t h e  d a t a  n e c e s s a r y  t o  

answer  t h e  r e s e a r c h  q u e s t i o n s .  The i t ems  f o r  t h i s  i n s t r u m e n t  were 

d e v e lo p e d  from i n f o r m a t i o n  s u b m i t t e d  by a pane l  o f  e x p e r t s .  The panel  

o f  e x p e r t s  in  t h e  a r e a  o f  e a r l y  c h i l d h o o d / k i n d e r g a r t e n  e d u c a t i o n  was 

i d e n t i f i e d  from th e  r anks  o f  c o l l e g e ,  u n i v e r s i t y ,  s t a t e  d e p a r t m e n t ,  and 

p u b l i c  schoo l  p e r s o n n e l .  They were asked  t o  s u b m i t  a l i s t  o f  compe­

t e n c i e s  r e l a t e d  t o  k i n d e r g a r t e n  t e a c h e r s .  A c o m pos i te  l i s t  was made 

from t h o s e  i t ems  s u b m i t t e d .

A randomly s e l e c t e d  sampl ing  o f  Mich igan  k i n d e r g a r t e n  t e a c h e r s  

w i t h o u t  k i n d e r g a r t e n  l i c e n s e s  o r  endo rsem en ts  was i d e n t i f i e d .  Those 

I n d i a n a  t e a c h e r s  who had o b t a i n e d  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  

were a l s o  i d e n t i f i e d .  The s u rve y  i n s t r u m e n t  was t h e n  m a i l e d  t o  t h e s e  

two groups  o f  i n d i v i d u a l s .  Responses on t h e  com ple ted  q u e s t i o n n a i r e s  

were then  a n a ly z e d  and compared.  F r e q u e n c i e s  and p e r c e n t a g e s  were 

g iv en  f o r  each competency f o r  a l l  r e s p o n d i n g  k i n d e r g a r t e n / e a r l y  c h i l d ­

hood e d u c a t o r s .  C l u s t e r s  o f  s i m i l a r  c o m p e ten c i e s  were fo rmed .



Responses  to  c l u s t e r  i tems were compared between I n d ia n a  and Michigan 

t e a c h e r s  t o  d e t e r m i n e  i f  a c l u s t e r  o r  c l u s t e r s  were s i g n i f i c a n t l y  

d i f f e r e n t  as a r e s u l t  o f  t e a c h e r  l i c e n s i n g .

Overview o f  t h e  Study

C h a p te r  I o f  t h e  s tu d y  has p ro v id e d  i n f o r m a t i o n  r e l a t i v e  t o  t h e  

background o f  t h e  problem as we l l  as t h e  pu rpose  o f  and need f o r  t h e  

s t u d y .  Assumptions and l i m i t a t i o n s  were a d d r e s s e d .  Terms were a l s o  

d e f i n e d .

C h a p te r  I I  c o n s i s t s  o f  a l i t e r a t u r e  r ev iew  r e l a t i v e  t o  t h e  d e v e l o p ­

ment  o f  t h e  c o n c e p t  o f  k i n d e r g a r t e n ,  t h e o r i e s  o f  c h i l d  growth and 

d e v e lo p m en t ,  co m p e ten c i e s  s o u g h t  f o r  k i n d e r g a r t e n  t e a c h e r s ,  views 

r e l a t e d  t o  t h e  demand in  some s t a t e s  f o r  s p e c i a l l y  c e r t i f i e d / l i c e n s e d  

k i n d e r g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r s ,  t h e  deve lopmen t  o f  t e a c h e r  

c e r t i f i c a t i o n  t h r o u g h o u t  t h e  Un i ted  S t a t e s ,  and t h e  s t a t u s  o f  k i n d e r ­

g a r t e n / e a r l y  c h i l d h o o d  c e r t i f i c a t i o n  in  I n d i a n a  and Michigan.

C ha p te r  I I I  d i s c u s s e s  t h e  d e s ig n  o f  t h e  s tu d y  and i n c l u d e s  a 

d e s c r i p t i o n  o f  t h e  s a m p le ,  t h e  s u r v e y  i n s t r u m e n t  and i t s  de v e lo p m en t ,  

t h e  method o f  d a t a  c o l l e c t i o n ,  and t h e  d a t a  a n a l y s i s  p r o c e d u r e s  u sed .

C ha p te r  IV p r e s e n t s  a n a l y s e s  o f  t h e  d a t a  c o l l e c t e d .

C ha p te r  V i n c l u d e s  a summary o f  t h e  s t u d y ,  c o n c l u s i o n s ,  and 

recommendat ions  r e g a r d i n g  t h e  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s ,  as 

w e l l  as recommenda t ions  f o r  f u t u r e  r e s e a r c h .



CHAPTER I I

REVIEW OF RELATED LITERATURE 

I n t r o d u c t i o n

This  rev iew o f  l i t e r a t u r e  a d d r e s s e s  seven  q u e s t i o n s  as  t h e y  r e l a t e  

t o  t h e  pu rposes  o f  t h e  s t u d y .

1. How d id  t h e  c o n c e p t  o f  k i n d e r g a r t e n  deve lop?

2. What t h e o r i e s  o f  c h i l d  growth and deve lo pm en t  have con­
t r i b u t e d  t o  t h e  growth o f  k i n d e r g a r t e n ?

3. What c om pe tenc ie s  w e r e / a r e  s o u g h t  f o r  k i n d e r g a r t e n  
t e a c h e r s ?

4. How d id  t e a c h e r  c e r t i f i c a t i o n  d e v e lo p  and grow?

5. What a r e  t h e  views r e l a t e d  t o  t h e  demand in  some s t a t e s  
f o r  s p e c i a l l y  c e r t i f i e d / l i c e n s e d  k i n d e r g a r t e n / e a r l y  
c h i ld h o o d  t e a c h e r s ?

6.  What i s  t h e  s t a t u s  o f  k i n d e r g a r t e n  and e a r l y  c h i ld h o o d  
t e a c h e r  c e r t i f i c a t i o n  t h r o u g h o u t  t h e  U n i t ed  S t a t e s ?

7. What i s  t h e  s t a t u s  o f  k i n d e r g a r t e n  and e a r l y  c h i l d h o o d  
t e a c h e r  c e r t i f i c a t i o n  in  Michigan  and I n d ia n a ?

The Concept  o f  K i n d e r g a r t e n  Develops

I n t e r e s t  in  t h e  deve lopm ent  o f  s c h o o l s  a p p r o p r i a t e  f o r  f o u r  and 

f i v e  y e a r  o ld s  and in  t h e  e d u c a t i o n  o f  t e a c h e r s  t o  be e s p e c i a l l y  

t r a i n e d  t o  dea l  w i th  them had i t s  o r i g i n s  i n  t h e  n i n e t e e n t h  c e n t u r y .

The problem o f  how t o  i n d u c t  young c h i l d r e n  i n t o  t h e  c u l t u r e  has  

engaged t h e  e n e r g i e s  o f  p h i l o s o p h e r s  and e d u c a t o r s  t h r o u g h o u t  t h e  a g e s .  

U n d e r s ta nd ing  o f  t h e  n a t u r e  of  c h i l d r e n  and r e c o g n i t i o n  o f  t h e i r  

s p e c i a l  needs  have come s lo w ly ;  many o f  t h e  t h e o r i e s  and p r a c t i c e s  o f

9
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e a r l y  e d u c a t o r s  have had to  be d i s c a r d e d  in  l i g h t  o f  o u r  p r e s e n t  knowl­

edge .  But  many o f  t h e  s o l u t i o n s  t h a t  t h e y  p roposed  have p e r s i s t e d ,  

sometimes in  m o d i f i e d  form.  The modern k i n d e r g a r t e n  i s  t h e  f r u i t  o f  

c e n t u r i e s  o f  t h o u g h t  and e x p e r i m e n t a t i o n .

The Greek p h i l o s o p h e r  P l a t o  p o i n t e d  o u t  t h e  im p o r t a n c e  o f  e a r l y  

y e a r s  o f  c h i l d h o o d .  Like  most  o t h e r s  o f  h i s  d a y ,  P l a t o  b e l i e v e d  t h a t  

deformed c h i l d r e n  and t h e  o f f s p r i n g  o f  " i n f e r i o r "  p e o p le  s h o u ld  be " p u t  

away in  some s e c r e t  place"- ,  y e t  he was s u f f i c i e n t l y  advanced  t o  make a 

community n u r s e r y  p a r t  o f  h i s  i d e a l  commonwealth.  One o f  h i s  c h i e f  

conc erns  in  t h e  R e pub l ic  was t o  o u t l i n e  a sys tem  o f  e d u c a t i o n  t h a t  

would d e v e lo p  good c i t i z e n s  f o r  t h e  p e r f e c t  s t a t e  he e n v i s a g e d .  The 

sys tem  t h a t  he f o r m u la t e d  was t o  i n f l u e n c e  e d u c a t i o n a l  t h o u g h t  f o r  many 

c e n t u r i e s .  P l a t o  c la im ed  t h a t  each c h i l d  was f i t t e d  by n a t u r e  f o r  

some s p e c i a l  t a s k - - f r o m  s im p le  l a b o r e r  t o  r u l e r - - a n d  t h a t  t h e  goa l  o f  

e d u c a t i o n  was t o  p r e p a r e  him f o r  t h a t  t a s k .  He t h e n  was "modern" in 

h i s  i d e a  t h a t  t h e  i n d i v i d u a l  d i f f e r e n c e s  among c h i l d r e n  s hou ld  be 

r e c o g n i z e d  by t h e  s c h o o l s ,  a l t h o u g h  we to d ay  do n o t  t a k e  so  l i m i t e d  a 

view o f  t h e  c h i l d ' s  p o t e n t i a l i t i e s .

For  s e v e r a l  c e n t u r i e s  a f t e r  P l a t o ' s  t i m e ,  h i s t o r y  r e c o r d s  no 

o u t s t a n d i n g  e d u c a t o r  who was p r i m a r i l y  c onc e rne d  w i t h  t h e  t r a i n i n g  o f  

young c h i l d r e n .  In 1416,  a copy o f  Q u i n t i l i a n ' s  I n s t i t u t i o n i s  Ora - 

t o r i  a 1 , w r i t t e n  in  t h e  f i r s t  c e n t u r y  A .D . ,  was d i s c o v e r e d .  The d i s ­

covery  o f  t h i s  work,  which d e s c r i b e d  in  d e t a i l  t h e  o l d  Roman t h e o r y  o f  

e d u c a t i o n ,  gave impetus  t o  t h e  deve lopm ent  o f  " c o u r t  s c h o o l s "  t h r o u g h ­

o u t  I t a l y .
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One o f  t h e  most  i n f l u e n t i a l  t e a c h e r s  o f  t h e  c o u r t  s c h o o l s  was 

V i t t o r i n o  da F e l t r e  (1378-1446)  who e s t a b l i s h e d  a school  in  Mantua f o r  

boys from t h e  age o f  9 o r  10 th ro u g h  t h e  age o f  21. Al though da 

F e l t r e ' s  p u p i l s  were much o l d e r  t h a n  t o d a y ' s  k i n d e r g a r t e n e r s ,  t h e  p r i n ­

c i p l e s  by which th e y  were e d u c a t e d  were both r e v o l u t i o n a r y  f o r  t h e  t ime  

and s t r i k i n g l y  s i m i l a r  t o  many o f  t h e  p r i n c i p l e s  o f  t h e  modern k i n d e r ­

g a r t e n  e d u c a t i o n .

Another  o f  t h e  e a r l i e s t  e d u c a t o r s  t o  . a p p r e c i a t e  t h e  im por tance  o f  

t r a i n i n g  f o r  young c h i l d r e n  was John Amos Comenius ( 1 5 9 2 -1 6 7 0 ) ,  a 

Morovian b i sh o p  who, when e x i l e d  from h i s  n a t i v e  c o u n t r y ,  took  c ha rge  

of  a schoo l  in  Po la nd .  As t h e  r e s u l t  o f  h i s  e x p e r i e n c e s ,  he w ro te  The 

G r e a t  D i d a c t i c , in  which he f o r m u l a t e d  t h e  p r i n c i p l e s  u n d e r l y i n g  e d u c a ­

t i o n  as he saw i t .  He b e l i e v e d  t h a t  a l l  e d u c a t i o n  must  be c a r e f u l l y  

g raded  and a r r a n g e d  t o  f o l l o w  t h e  o r d e r  o f  n a t u r e ,  b e g in n i n g  w i th  t h e  

e a s i e s t  and a d va nc ing  t o  t h e  d i f f i c u l t ,  f rom t h e  n e a r  t o  t h e  r e m o te ,  

f rom t h e  g e n e r a l  t o  t h e  s p e c i f i c ,  and from th e  known t o  t h e  unknown. 

Like  h i s  c o n te m p o r a r i e s ,  Comenius b e l i e v e d  in  t h e  i n n a t e  d e p r a v i t y  o f  

man. However, he a l s o  b e l i e v e d  t h a t  m an 's  depraved  t e n d e n c i e s  cou ld  be 

r e d i r e c t e d  th ro u g h  p r o p e r  e d u c a t i o n  and n u r t u r e  begun a t  an e a r l y  age 

(L am ber t ,  1958) .

In t e a c h i n g  young c h i l d r e n ,  Comenius urged t h a t  t h e  t e a c h e r  

appea l  t o  t h e  c h i l d ' s  s e n s o r y  p e r c e p t i o n s  and t h a t  he u se  m a t e r i a l s  

based  on t h e  c h i l d ' s  own e x p e r i e n c e s .  He a l s o  emphas ized t h e  impor­

t a n c e  o f  p l a y ,  which he c o n s i d e r e d  an i n t e g r a l  p a r t  o f  c h i l d  l i f e .

One o f  t h e  most  voca l  champions o f  t h e  r i g h t s  o f  c h i l d r e n  in  t h e  

modern e r a  was t h e  French p h i l o s o p h e r  J e a n - J a c q u e s  Rousseau (1712-
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1778) .  Although much o f  h i s  p sycho logy  today  seems f a u l t y ,  he c o r ­

r e c t l y  l a i d  g r e a t  emphas is  on t h e  im p o r ta n c e  f o r  s t u d y i n g  t h e  c h i l d  in  

o r d e r  t o  p l a n  an a d e q u a t e  e d u c a t i o n a l  program f o r  him. U n l ike  many o f  

h i s  c o n t e m p o r a r i e s ,  Rousseau d i d  n o t  b e l i e v e  t h e  c h i l d  t o  be e v i l  by 

n a t u r e .  Rousseau r e c o g n i z e d  i n d i v i d u a l  d i f f e r e n c e s .  R o u s s e a u ' s  

emphas is  upon s tu d y  o f  t h e  c h i l d  and h i s / h e r  n a t u r e  had g r e a t  i n f l u e n c e  

on t h e  work o f  bo th  Froebel  and P e s t a l o z z i  and s t r o n g l y  on t h e  e duca ­

t i o n a l  p r a c t i c e  t o d a y .

In c o n t r a s t  t o  Rousseau ,  t h e  Swiss  Johann  H e i n r i c h  P e s t a l o z z i  

(1746-1827)  was a t e a c h e r  who d e v e lo p e d  h i s  t h e o r i e s  in  a c t u a l  a s s o c i a ­

t i o n  w i t h  c h i l d r e n .  L ike  R o u s s e a u ' s  b e l i e f  t h a t  i n d i v i d u a l  d i f f e r e n c e s  

c o n d i t i o n e d  d e v e lo p m e n t ,  " I t  may be j u d i c i o u s , "  he w r o t e ,  " to  t r e a t  

some p u p i l s  w i t h  marked a t t e n t i o n  and t o  g i v e  up th e  i d e a  o f  b r i n g i n g  

o t h e r s  t o  h igh  p e r f e c t i o n "  (Lamber t ,  1958,  p. 4 ) .  P e s t a l o z z i  made i t  

c l e a r  t h a t  t h e  s o c i a l  s t a t u s  o f  a c h i l d  o r  h i s / h e r  a p p e a ra n ce  must  no t  

be an o b s t a c l e  in  h i s  o p p o r t u n i t y  f o r  an e d u c a t i o n .

L ike  Comenius, P e s t a l o z z i  r e c o g n i z e d  t h e  v a lu e  o f  s e n s o r y  i m p r e s ­

s i o n s  in  t e a c h i n g  young c h i l d r e n .  In agreem en t  w i th  Dewey t h a t  e d u c a ­

t i o n  b e g in s  a t  b i r t h ,  i m p r e s s i o n s  f i r s t  beg in  t o  crowd in  on th e  c h i l d .  

P e s t a l o z z i  p u t  i n t o  p r a c t i c e  R o u s s e a u ' s  e x h o r t a t i o n  t o  s tu d y  t h e  

c h i l d .  He found what  he b e l i e v e d  t o  be t h e  way in  which c h i l d r e n  

l e a r n  b e s t ;  a nd ,  a l t h o u g h  he d i d  n o t  f o r m u l a t e  h i s  p h i lo s o p h y  c l e a r l y  

in  any o f  h i s  w r i t i n g s ,  h i s  example has  i n f l u e n c e d  e d u c a t o r s  o f  young 

c h i l d r e n  t h r o u g h o u t  t h e  w o r ld .

One who was s t r o n g l y  i n f l u e n c e d  by P e s t a l o z z i  was t h e  German 

F r i e d r i c h  F roebe l  ( 1 7 8 2 - 1 8 5 2 ) ,  and he i s  c a l l e d  t h e  " f a t h e r  o f  t h e
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k i n d e r g a r t e n . "  I t  was F roebe l  who f i r s t  f o r m u l a t e d  a comprehens ive  

t h e o r y  o f  e a r l y  c h i l d h o o d  e d u c a t i o n  and a d e t a i l e d  method f o r  c a r r y i n g  

i t  o u t .  F roebe l  had some e x p e r i e n c e  working w i th  and t e a c h i n g  o l d e r  

boys and d e c id e d  t h a t  t h e  e a r l y  y e a r s  a r e  o f  g r e a t  im p o r ta n c e  and f e l t  

s t r o n g l y  t h a t  t h e y  s h o u l d  r e c e i v e  very  c a r e f u l  a t t e n t i o n .  Under 

P e s t a l o z z i ' s  i n f l u e n c e ,  he became e n g ro s s e d  w i t h  t h e  v a l u e  o f  music  

and p lay  in  t h e  e d u c a t i o n  o f  young c h i l d r e n .  His f i r s t  a t t e m p t s  a t  

e s t a b l i s h i n g  a p r i v a t e  schoo l  in  which t h e  p l a y  i d e a ,  m us ic ,  and a c t i v ­

i t y  were m o t i v a t e d  by t h e  i n t e r e s t s  o f  c h i l d r e n  a l o n e  f a i l e d .  Froebel  

d id  no t  g i v e  up h i s  c o n v i c t i o n  t h a t  e d u c a t i o n a l  r e fo rm s  were most  

needed in t h e  e a r l y  y e a r s  o f  c h i l d h o o d .  Froebe l  pu rsued  h i s  a m b i t ion  

s e v e r a l  y e a r s  l a t e r  by s t a r t i n g  a n o t h e r  schoo l  f o r  young c h i l d r e n  in 

which p l a y ,  games,  s o n g s ,  and o t h e r  a c t i v i t i e s  were t h e  dom ina t ing  

c h a r a c t e r i s t i c s .  Th i s  second  school  was a s u c c e s s ,  and in  1840 Froebe l  

i n v e n t e d  t h e  name " k i n d e r g a r t e n "  ( c h i l d r e n ' s  ga rde n )  t o  d e s c r i b e  t h e  

kind  o f  school  in  which he b e l i e v e d .  He viewed t h e  c h i l d  as a u n i q u e ,  

c r e a t i v e ,  and p r o d u c t i v e  p e r s o n  who l e a r n e d  th ro u g h  a c t i v i t y .  Froebel  

l a i d  an i m p o r t a n t  f o u n d a t i o n  f o r  what  would be a l a t e r  c o n c e p t i o n :  t h e

c h i l d - c e n t e r e d  schoo l  (Read & P a t t e r s o n ,  1976,  p. 4 7 ) .

The f i r s t  p u b l i c  s choo l  k i n d e r g a r t e n  was e s t a b l i s h e d  in  1873 in  

S t .  L o u i s ,  M i s s o u r i .  The s u c c e s s  o f  t h i s  f i r s t  c l a s s  i s  e v id e n c e d  by 

t h e  f a c t  t h a t  by 1879 t h e r e  were 53 k i n d e r g a r t e n s  in  t h e  S t .  Louis  

p u b l i c  s c h o o l s .

By t h e  t u r n  o f  t h e  t w e n t i e t h  c e n t u r y ,  k i n d e r g a r t e n s  were e s t a b ­

l i s h e d  in  30 s t a t e s  w i t h  t w o - t h i r d s  o f  t h e  4500 programs sponso re d  by 

p r i v a t e ,  h u m a n i t a r i a n  o r g a n i z a t i o n s  such as  c h u r c h e s ,  m i s s i o n s ,  and
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p h i l a n t h r o p i c  a g e n c i e s  ( B u t t s ,  1955) .  Th is  growth o f  k i n d e r g a r t e n s  in 

th e  p r i v a t e  s e c t o r  accompanied two views p o p u l a r  in  s o c i e t y  d u r in g  t h e  

end o f  t h e  n i n e t e e n t h  c e n t u r y :  ( a )  t h a t  c h i l d r e n  needed  and d e s e r v e d

lo v in g  and kind  n u t u r a n c e ,  and (b)  t h a t  t h e  poor  s h o u ld  be p r e p a r e d  

f o r  v o c a t i o n s .  K i n d e r g a r t e n  was seen as a program t h a t  cou ld  im ple ­

ment t h e s e  i d e a s .

At t h e  t u r n  o f  t h e  t w e n t i e t h  c e n t u r y ,  t h e r e  were two d i s t i n c t  

p o i n t s  o f  view ab o u t  t h e  conduc t  o f  k i n d e r g a r t e n  e d u c a t i o n .  One group 

c o n t i n u e d  t o  f o l l o w  Froebe l  and a rgued a g a i n s t  t h e  r e v i s i o n  o f  h i s  

i d e a s .  The o t h e r  group was i n f l u e n c e d  by G. S t a n l e y  Ha l l  and John 

Dewey. Hal l  was p r e s i d e n t  o f  C la rk  U n i v e r s i t y  and c h a i r  o f  t h e  d e p a r t ­

ment o f  p syc ho logy .  Hal l  b e l i e v e d  t h a t  c h i l d r e n ' s  i n t e r e s t s ,  f e e l i n g s ,  

and t h e i r  p l a y  were i m p o r t a n t  f a c t o r s  in  p l a n n i n g  a c u r r i c u l u m .  He 

a l s o  b e l i e v e d  t h a t  e d u c a t i o n a l  t h e o r y  and p r a c t i c e  cou ld  advance  on ly  

when t h e  n a t u r e  o f  c h i l d h o o d  and t h e  s t a g e s  o f  deve lopm en t  were c l e a r l y  

u n d e r s t o o d  ( R e a d / P a t t e r s o n ,  1976, p. 48 ) .

John Dewey e s t a b l i s h e d  an e l e m e n t a r y  schoo l  a t  t h e  U n i v e r s i t y  o f  

Chicago in  1896. Dewey b e l i e v e d  t h a t  t h e  c h i l d  l e a r n e d  as h e / s h e  used 

r e a l  o b j e c t s  f o r  r e a l  p u r p o s e s ,  as h e / s h e  coped w i th  r e a l  s i t u a t i o n s ,  

as h e / s h e  managed and u n d e r s to o d  h i s / h e r  own e x p e r i e n c e ,  and as  h e / s h e  

ju d g e d  h i s / h e r  own work.  He a l s o  b e l i e v e d  t h a t  r e a l  o b j e c t s  and r e a l  

s i t u a t i o n s  w i t h i n  t h e  c h i l d ' s  own s o c i a l  s e t t i n g  c o u ld  be used  f o r  

problem s o l v i n g  and l e a r n i n g .

The im pac t  o f  Ha l l  and Dewey's i d e a s  on t h e i r  own s t u d e n t s  as  wel l  

as  on t e a c h e r  e d u c a t i o n  a c c o u n t s  in  p a r t  f o r  t h e  deve lopm en t  o f  t h e  

un ique  c h a r a c t e r  o f  k i n d e r g a r t e n  in  t h e  Un i ted  S t a t e s .
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About 1912, t h e r e  was a f l u r r y  o f  e x c i t e m e n t  in e d u c a t i o n a l  

c i r c l e s  ov e r  a new s ys te m  o f  e d u c a t i o n  deve loped  by Maria  M on te s so r i  

in  I t a l y .  A number o f  pe o p le  v i s i t e d  Mi l a n  t o  o b s e rv e  h e r  s y s te m .  In 

g e n e r a l ,  t h ey  conc luded  t h a t  h e r  sys tem d i d  n o t  a l low  a c h i l d  t o  be 

s p o n t a n e o u s ,  t h a t  t h e  g o a l s  o f  t h e  program were too  n a r ro w ,  and t h a t  i t  

was a f o r m a l ,  m echan ica l  sys tem  no t  co m p a t ib l e  w i th  c u r r e n t  knowledge 

abou t  l e a r n i n g .  Some p r i v a t e  M on tes so r i  s c h o o l s  were e s t a b l i s h e d  in 

t h e  U n i ted  S t a t e s  in  t h e  m id -1920s ,  b u t  most  were d i s c o n t i n u e d  o r  

changed t h e i r  form i n  t h e  1930s and ' 4 0 s .  However, t h e y  were r e v i v e d  

a g a in  in  t h e  1960s. Some have fo l lo w e d  t h e  o r i g i n a l  M o n te s s o r i  i d e a s  

q u i t e  c l o s e l y ,  w h i l e  o t h e r s  a r e  v a r i a t i o n s  o f  t h e  sys tem .

From 1900 t o  1925,  k i n d e r g a r t e n  e d u c a t i o n  was c h a r a c t e r i z e d  by 

d e b a t e ,  e x p e r i m e n t a t i o n ,  and c u r r i c u l u m  deve lo pm en t .  Across  t h e  coun­

t r y  t h e r e  were p e o p le  d e e p ly  in v o lv e d  in  p l a n n i n g  and r e v i s i n g  k i n d e r ­

g a r t e n  programs in  l i g h t  o f  new knowledge.

The d i v e r s i t y  o f  s choo l  sys tems  and t h e  l a r g e  number o f  i n s t i t u ­

t i o n s  p r o v i d i n g  t e a c h e r  e d u c a t i o n  seem t o  make i m p o s s i b l e  any s i n g l e ,  

p r e c i s e  d e s c r i p t i o n  o f  e a r l y  o r  contempora ry  k i n d e r g a r t e n .  Throughout  

t h e  t w e n t i e t h  c e n t u r y ,  k i n d e r g a r t e n  c u r r i c u l u m  and i t s  r a t i o n a l e  have 

been i n f l u e n c e d  by p o l i t i c a l ,  economic,  and s o c i a l  e v e n t s ,  as  w e l l  as  

t h e  a c c u m u la t io n  o f  i n f o r m a t i o n  from s t u d i e s  in  p s y c h o lo g y ,  s o c i o l o g y ,  

a n t h r o p o l o g y ,  and c h i l d  deve lopm en t .  For example,  in  t h e  1920s ,  p r o ­

grams were l i k e l y  t o  r e f l e c t  " h a b i t  t r a i n i n g "  based  on Edward L. 

Thornd ike  and John B. W atson ' s  i d e a s .  Expans ion  o f  k i n d e r g a r t e n  p r o ­

grams was c u r t a i l e d  d u r i n g  t h e  D e p r e s s io n .  In t h e  1930s ,  Arno ld 

G e s e l l ' s  s t u d i e s ,  based  on h i s  views o f  m a t u r a t i o n ,  were i n t e r p r e t e d  as
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"age norms" f o r  many k i n d e r g a r t e n  c h i l d r e n .  In t h e  1940s and ' 5 0 s ,  

t h e  i n f l u e n c e  o f  t h e  mental  h e a l t h  movement a ppeared  in  programs which 

emphas ized  s o c i a l - e m o t i o n a l  a d j u s t m e n t .  In t h e  1960s emphas is  on 

i n t e l l e c t u a l  and language  deve lopm ent  may be seen  as  a r e s p o n s e  t o  t h e  

need f o r  s o p h i s t i c a t e d  c om pe tenc ie s  in  a d u l t s  in  an i n d u s t r i a l ,  t e c h n o ­

l o g i c a l  s o c i e t y .

From t h e  work o f  Comenius, Rousseau ,  P e s t a l o z z i ,  and F r o e b e l ,  

modern e a r l y  c h i l d h o o d  e d u c a t i o n  has e v o lv e d .  Each o f  t h e s e  s c h o l a r s  

drew upon t h e  work o f  t h o s e  who came b e f o r e  him,  s h a p in g  t h e  i d e a s  and 

p r a c t i c e s  in  l i g h t  o f  h i s  own b e l i e f s  and in  t h e  c o n t e x t  o f  h i s  own 

t i m e s .  T h e i r  work has  been m o d i f i e d  and a m p l i f i e d  by John Dewey, Maria  

M o n t e s s o r i ,  and t h e  American k i n d e r g a r t e n  movement,  b u t  remains t h e  

f o u n d a t i o n  upon which e a r l y  c h i ld h o o d  e d u c a t i o n  has been b u i l t .

T h e o r i e s  o f  C h i ld  Growth and 
Development  which Have C o n t r i b u t e d  

t o  t h e  Growth o f  K i n d e r g a r t e n

Among t h e  many i n v e s t i g a t o r s  in  t h e  a r e a  o f  c h i l d  growth and 

deve lopm ent  a r e  t h r e e  whose t h i n k i n g  has c o n t r i b u t e d  s i g n i f i c a n t l y  t o  

o u r  u n d e r s t a n d i n g  o f  human b e h a v i o r :  Sigmund F re u d ,  E r i k  E r i k s o n ,  and

J e an  P i a g e t  ( R e a d / P a t t e r s o n ,  1976) .  Many o t h e r  i n v e s t i g a t o r s  have made 

s i g n i f i c a n t  c o n t r i b u t i o n s ,  b u t  t h e y  have n o t  d e ve lope d  such comprehen­

s i v e  t h e o r i e s .  The t h e o r i e s  o f  t h e s e  t h r e e  men were based  on c a r e f u l  

o b s e r v a t i o n s  o f  human b e h a v i o r ,  much o f  which was done u nde r  n a t u r a l  

r a t h e r  th a n  l a b o r a t o r y  c o n d i t i o n s .

The t h e o r i e s  o f  Sigmund Freud (1957 ,  1960) have g r e a t l y  i n f l u e n c e d  

ou r  u n d e r s t a n d i n g  o f  p e r s o n a l i t y  deve lopm en t .  His work in  t h e  l a t e  

n i n e t e e n t h  and e a r l y  t w e n t i e t h  c e n t u r i e s  has been c a r r i e d  fo rw ard  by
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many o t h e r s  and has  become p a r t  of  our  t h i n k i n g  abou t  p e r s o n a l i t y .  I t  

i n c l u d e s  t h e  c o n c e p t  o f  t h e  u n c o n s c i o u s ,  t h a t  g r e a t  r e s e r v o i r  o f  u n i ­

v e r s a l  f e e l i n g  w i t h i n  u s ,  which we can n e v e r  be d i r e c t l y  aware o f ,  bu t  

which i n f l u e n c e s  what  we do .  I t  a l s o  i n c l u d e s  an emphasi s  on t h e  s i g ­

n i f i c a n c e  o f  t h e  i n d i v i d u a l ' s  e a r l i e s t  e x p e r i e n c e  in  d e t e r m i n i n g  a t t i ­

tu d e s  and p a t t e r n s  o f  b e h a v i o r  and t h e  e x i s t e n c e  o f  i n f a n t  s e x u a l i t y .

Freud d e s c r i b e d  t h e  e a r l y  s t a g e s  i n  deve lo pm en t  as  t h e  o r a l , t h e  

a n a l , and t h e  p h a l l i c , w i th  t h e i r  r e s p e c t i v e  s o u r c e s  o f  e x c i t e m e n t  and 

s a t i s f a c t i o n ,  f o l l o w e d  by a l a t e n c y  p e r i o d  l a s t i n q  u n t i l  a d o l e s c e n c e .

He p o i n t e d  t o  t h e  male  and f em a le  components  in  t h e  p e r s o n a l i t y  of  

e v e ry  i n d i v i d u a l  and t h e  p r o c e s s  a c h i l d  goes th ro u g h  in  e s t a b l i s h i n g  

h i s / h e r  sex i d e n t i f i c a t i o n .

The p r o c e s s  o f  d i s c o v e r i n g  and a c c e p t i n g  o n e ' s  s e x ,  a c c o r d i n g  to  

F re u d ia n  t h e o r y ,  t a k e s  p l a c e  in  t h e  f i r s t  y e a r  of  l i f e  and becomes the  

b a s i s  f o r  normal s e xua l  a d j u s t m e n t  l a t e r  in  l i f e .

Accord ing  t o  Braun and Edwards ( 1 9 7 2 ) ,  Freud p o p u l a r i z e d  t h e  

s t a t e m e n t  t h a t  " a l l  b e h a v i o r  i s  m o t i v a t e d . "  He meant  m o t i v a t e d  by p a i n ­

f u l  s t i m u l a t i o n ,  h o m e o s t a t i c  n e e d ,  and s e x u a l  a p p e t i t e  o r  by a c q u i r e d  

m ot ives  based  on t h e s e ;  and t h i s  c o n c e p t  has  g e n e r a l l y  been s h a r e d  by 

p h y s i o l o g i s t s  and academic  b e h a v i o r a l  t h e o r i s t s .

F r e u d ' s  work s p r e a d  t h e  b e l i e f  t h a t  e a r l y  em o t iona l  e x p e r i e n c e s  

a r e  i m p o r t a n t  w h i l e  e a r l y  c o g n i t i v e  e x p e r i e n c e s  a r e  n o t .  I t  now 

a p p e a r s  t h a t  t h e  o p p o s i t e  may p o s s i b l y  be more t r u e .  O b j e c t i v e  s t u d i e s  

f u r n i s h  l i t t l e  e v id e n c e  t h a t  t h e  f a c t o r s  i m p o r t a n t  a c c o r d i n g  t o  F r e u d ' s  

t h e o r y  o f  p sychosexua l  deve lopm en t  a r e  s i g n i f i c a n t .
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Deasey (1978)  spoke  o f  F r e u d ' s  i n t r o d u c t i o n  o f  t h e  n o t i o n  of  

r e p r e s s i o n  in  e a r l y  c h i l d h o o d ,  i n n e r  c o n f l i c t ,  and r e - e n a c t m e n t  o f  our  

d i s t u r b i n g  f a n t a s i e s  in  play,  and a new phase  began which l ed  t o  " p la y  

t h e r a p y . "  P lay  a c q u i r e d  a new s i g n i f i c a n c e  when seen  as  t h e  means by 

which a c h i l d  cou ld  pe r fo rm  a g a in  t h e  hap p e n in g s  which had a f f e c t e d  him/ 

h e r  de e p ly  in  h i s / h e r  emot iona l  l i f e .  The k i n d e r g a r t e n e r ' s  a g g r e s s i o n  

in  t h e  c l a s s ro o m  o r  o u t  in t h e  s c h o o l y a r d  cou ld  be i n t e r p r e t e d  as  a 

method o f  c u r i n g  some o f  t h e  e v i l  e f f e c t s  o f  h o m e l i f e ;  d o l l  spank ing  

was c l o s e l y  con n e c t e d  w i th  dreams o f  r e t a l i a t i n g  on o r  s u f f e r i n g  from 

a m o t h e r ' s  a c t s .  Rough p l a y  cou ld  be o f  p o s i t i v e  b e n e f i t  t o  t h e  a c t o r s  

and, t h e r e f o r e ,  n o t  t o  be r e p r e s s e d  in  t h e  name o f  mere o r d e r  and 

d i s c i p l i n e .  One o f  t h e  most  i m p o r t a n t  o f  l i f e  t a s k s  f o r  a young c h i l d  

t o  l e a r n  i s  how to  manage t h e s e  e m o t iona l  r e a c t i o n s  and t h e r e b y  f r e e  

h i m / h e r s e l f  from t h i s  overwhelming e x p e r i e n c e .  I t  i s  h e re  we can 

u n d e r s t a n d  how Freud was c o r r e c t  i n  s t r e s s i n g  t h e  im por ta nc e  o f  e x p e r i  

ences  which comes b e f o r e  t h e  use  o f  l a n g u a g e .  In t h e  p r e - s c h o o l  and 

k i n d e r g a r t e n  y e a r s ,  boys o f  f o u r  and f i v e  y e a r s  o f  age a s s e r t  them­

s e l v e s  in  v i g o r o u s ,  a g g r e s s i v e  ways ,  i m i t a t i n g  males  and need ing  to  

have t h e i r  f a t h e r s '  a t t e n t i o n  and a p p r o v a l .

The s t a f f  i n  s c h o o l s  f o r  young c h i l d r e n  may be p r e d o m i n a n t ly  

f e m a le ,  b u t  i t  s h ou ld  no t  be e x c l u s i v e l y  s o .  G i r l s ,  a l s o ,  need con­

t a c t s  w i th  males  in  o r d e r  t o  d e v e lo p  t h e i r  f e m i n i n i t y  ( R e a d / P a t t e r s o n ,  

1976) .  G i r l s  s h i f t  t o  a new r e l a t i o n s h i p  w i th  t h e i r  m o t h e r s ,  t h a t  i s ,  

i d e n t i f y i n g  w i th  t h e  mothe r  as a f e m a le .  The s h i f t  t o  i d e n t i f y i n g  w i th  

t h e  same-sex p a r e n t  i s  more g r a d u a l  f o r  g i r l s  t h a n  f o r  boys .
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In t h e  k i n d e r g a r t e n  t h e  t e a c h e r  o b s e rv e s  t h e  i n t e r e s t  t h a t  c h i l ­

d ren  have in  each o t h e r  ( R e a d / P a t t e r s o n ,  1976) .  Accord ing  t o  F reud ,  

a l l  c h i l d r e n  a r e  i n t e r e s t e d  in  d i f f e r e n c e s  in  sex and t h e  s u b j e c t  o f  

b a b ie s  and where th e y  come from. They have many m i s c o n c e p t i o n s  which 

can s lo w ly  be c l e a r e d  up by o f f e r i n g  c o r r e c t  i n f o r m a t i o n  as  i t  i s  

wanted .  In n u r s e r y  s c h o o l s  and k i n d e r g a r t e n s , bo th  boys and g i r l s  t r y  

o u t  male and fem a le  r o l e s  in t h e i r  s o c i o d r a m a t i c  p l a y ,  as th e y  s e ek  to  

d i s c o v e r  more a b o u t  what  t h e s e  r o l e s  a r e  l i k e  in t h e  grown-up w o r ld .  

Accord ing  t o  L e p e e r ,  D a l e s ,  S k i p p e r ,  and Witherspoon ( 1 9 7 4 ) ,  u n t i l  t h e  

impac t  o f  F r e u d ' s  t h e o r i e s  began t o  be f e l t  in  t h e  e a r l y  p a r t  o f  t h e  

p r e s e n t  c e n t u r y ,  i t  was a l l  too  commonly b e l i e v e d  t h a t  t h e  e a r l y  y e a r s  

were u n i m p o r t a n t  as long as  t h e  p h y s i c a l  needs o f  t h e  c h i l d  were met .

Only a f t e r  c h i l d r e n  a c t i v e l y  became in v o lv e d  in  k i n d e r g a r t e n  d id  

p a r e n t s  b e g in  t o  u n d e r s t a n d  t h a t  a l l  p r e v i o u s  p r e - s c h o o l  y e a r s  f rom 

b i r t h  t o  t h e  p r e s e n t  age o f  f o u r  o r  f i v e  had a d r a m a t i c  i n f l u e n c e  on 

a l l  t h a t  has  happened  t o  t h e  c h i l d ' s  p e r s o n a l i t y  and a t t i t u d e s  and a r e  

ve ry  i m p o r t a n t  t o  l a t e r  deve lopm en t .

A no the r  c o n t r i b u t o r  in  t h e  a r e a  o f  c h i l d  growth and deve lopmen t  

was E r ik  E r i k s o n .  His i n t e r e s t  in  p e r s o n a l i t y  deve lo pm en t  l ed  him t o  

o b s e r v e  pe o p le  i n  d i f f e r e n t  c u l t u r e s .  From h i s  s t u d i e s  he f o r m u l a t e d  

a t h e o r y  o f  s t a g e s  in  p e r s o n a l i t y  g row th ,  w i th  each  s t a g e  hav ing  a 

m ajo r  " t a s k . "  Accord ing  t o  E r i k s o n ,  a " t a s k "  c o n s i s t s  o f  r e s o l v i n g  t h e  

c o n f l i c t i n g  im pu lses  t h a t  c h a r a c t e r i z e  t h e  s t a g e  in  a f a v o r a b l e  d i r e c ­

t i o n  ( R e a d / P a t t e r s o n ,  1976) .

The f i r s t  and most  b a s i c  t a s k  in  h e a l t h y  p e r s o n a l i t y  deve lopm ent  

i s  a c h i e v i n g  a s e n s e  o f  t r u s t  ou tw e ig h in g  t h e  s e n s e  o f  m i s t r u s t .  In
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t h e  f i r s t  y e a r  o r  more o f  l i f e ,  t h e  i n f a n t  needs t o  f e e l  t h a t  t h e  wor ld  

i s  a t r u s t w o r t h y  p l a c e  and t h e  i n f a n t  i t s e l f  i s  t r u s t w o r t h y .  Th is  

s e n s e  of  t r u s t  w i l l  grow o u t  o f  t h e  e x p e r i e n c e s  t h e  i n f a n t  has  w i th  

h i s / h e r  p r im a ry  c a r e - g i v e r  and l a t e r  w i th  o t h e r  s i g n i f i c a n t  p e o p le  in 

h i s / h e r  wor ld  ( P e t r o n e ,  1976) .

E r ik  E r ik s o n  (1956)  p o s t u l a t e d  b a s i c  t r u s t  or  m i s t r u s t  o f  p a r e n t s ,  

which i n f a n t s  g e n e r a l i z e  t o  be t h e  wor ld  a t  l a r g e ,  as t h e  c r u c i a l  

r e l a t i o n s h i p s .  The q u a l i t y  o f  t h e  em ot iona l  i n t e r a c t i o n  i n f l u e n c e s  

mutual  t r u s t .  P a r e n t a l  a f f e c t i o n ,  t r a n s l a t e d  i n t o  m ee t ing  p h y s i c a l  and 

e m o t iona l  n e e d s ,  r e s u l t s  in  t h e  happy,  c a r i n g  baby who l o v e s ,  r e l a t e s ,  

and c o n f i d e s  in  o t h e r s .  I n f a n t s  whose needs go u n a t t e n d e d  become 

anxious ,  l o s e  much b o d y - r e s t o r i n g  s l e e p  and t h e r e b y  u p s e t  t h e  v e ry  s e n ­

s i t i v e  h o m e o s t a t i c  b a l a n c e .  A warm, p r e d i c t a b l e  em ot iona l  c l i m a t e  i s  

n e c e s s a r y  f o r  a h e a l t h y  p e r s o n a l i t y .

The second t a s k  in  h e a l t h y  p e r s o n a l i t y  growth i s  t h a t  o f  d e v e l o p ­

ing  a s e n se  o f  autonomy o u tw e igh ing  t h e  s e n se  o f  shame o r  d o u b t .

A l r eady  toward  t h e  end o f  t h e  f i r s t  y e a r ,  e v id e n c e  can be seen  o f  t h e  

c h i l d ’s work ing  on t h i s  t a s k .  I t  becomes th e  major  t a s k  o f  t h e  second 

and t h i r d  y e a r s .  The p r im a ry  c a r e - g i v e r  must  be s e n s i t i v e  t o  t h e  g r e a t  

need o f  t h e  c h i l d  t o  a s s e r t  h i s / h e r  independence  a t  t h i s  t i m e .  I t  i s  

a "me do i t "  s t a g e ;  and i f  t h e  c h i l d  i s  p e r m i t t e d  t o  "do i t , "  s / h e  has

t h e  chance  t o  beg in  t o  t a k e  s t e p s  in  o r g a n i z i n g  as  a l e a r n e r .  Out of

be ing  a l lowed  t o  be autonomous i s  born an i n d e p e n d e n t  i n d i v i d u a l  

c a p a b l e  o f  f e e l i n g  "I  am someone."

The t h i r d  t a s k  in  p e r s o n a l i t y  growth as  o u t l i n e d  by E r ik s o n  i s  

t h a t  o f  d e v e lo p in g  a s e n s e  o f  i n i t i a t i v e  ou tweighing  t h e  s e n s e  o f  g u i l t .
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I t  i s  t h e  i m p o r t a n t  p e r s o n a l i t y  t a s k  o f  a c h i l d  o f  t h r e e ,  f o u r ,  and 

f i v e  .y ea rs .  In t h i s  s t a g e  t h e  c h i l d  i s  more a c t i v e l y  e x p l o r i n g  and 

i n v e s t i g a t i n g ;  s / h e  i s  b e g in n in g  t o  ask  q u e s t i o n s ,  t o  t h i n k  new 

t h o u g h t s ,  t o  t r y  h i m / h e r s e l f  o u t  in  a l l  k inds  o f  ways as  s / h e  t a k e s  t h e  

i n i t i a t i v e .  The c h i l d  i s  a l s o  d e v e lo p i n g  a c o n s c i e n c e ,  a s e n s e  of  

b e ing  r e s p o n s i b l e  f o r  a c t i o n s  as  an autonomous p e r s o n .  A c o n s c i e n c e  i s  

n e c e s s a r y  and v a l u a b l e ,  b u t  i t  shou ld  no t  c a r r y  too heavy a load  a t  t h i s  

p o i n t  in  h e a l t h y  p e r s o n a l i t y  growth .  A f o u r  o r  f i v e  y e a r  o l d  can 

e a s i l y  f e e l  t o o  g u i l t y  f o r  some t r a n s g r e s s i o n  o r  g u i l t y  f o r  t h e  wrong 

t h i n g s .

At t h i s  s t a g e  t h e  c h i l d  has an u r g e  t o  make and do t h i n g s .  I t  i s  

a c r e a t i v e  p e r i o d  in  p e r s o n a l i t y  g rowth .  The k i n d e r g a r t e n  c h i l d  in  

t h i s  s t a g e  beg in s  a new and i m a g i n a t i v e  form o f  p l a y .  The c h i l d  w i l l  

need a r em inder  abou t  t h e  jo b  a t  hand and pe rhaps  may need h e lp  in  

g e t t i n g  on w i th  t h e  t a s k ,  bu t  t h i s  can be done w i th  an a p p r e c i a t i o n  f o r  

what  s / h e  has d i s c o v e r e d  and f o r  t h e  e x c i t e m e n t  s / h e  f e e l s  f o r  t h i s  

d i s c o v e r y .  When one i s  f o u r  o r  f i v e  y e a r s  o l d ,  l i f e  s hou ld  be made o f  

many e x p e r i e n c e s  ( R e a d / P a t t e r s o n ,  1976) .

Th i s  p e r i o d  i s  an i m p o r t a n t  one f o r  i n t e l l e c t u a l  deve lopm en t .  The 

groundwork i s  be ing  l a i d  f o r  t h e  c h i l d ' s  c u r r e n t  l e a r n i n g  in  k i n d e r g a r ­

t e n  and f o r  f u t u r e  l e a r n i n g  in  s c h o o l .  With a f i r m  f o u n d a t i o n  o f  t r u s t  

and a s e n s e  o f  be in g  an autonomous p e r s o n ,  t h e  c h i l d  e x e r c i s e s  h i s / h e r  

i n i t i a t i v e ,  t a k i n g  ho ld  of  o p p o r t u n i t i e s  as  o f f e r e d ,  and making some­

t h i n g  o u t  o f  them. As young c h i l d r e n  e n t e r  k i n d e r g a r t e n ,  t h i s  t a s k  

s h o u ld  be c o n s i d e r e d  a s  t h e y  a r e  g u id e d .  Sound p e r s o n a l i t y  growth 

must  c o n t i n u e ,  so i t  i s  i m p o r t a n t  t o  encourage  and s u p p o r t  t h e  c h i l d ' s  

s e nse  o f  i n i t i a t i v e .
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The f i n a l  s t a g e ,  t h e  deve lopm en t  o f  a s e n s e  of  i n d u s t r y  o u t w e ig h ­

ing a s e n s e  o f  in adequacy  o r  i n f e r i o r i t y ,  i s  t h e  i m p o r t a n t  t a s k  o f  a 

k i n d e r g a r t e n  c h i l d  and c o n t i n u e s  t h ro u g h  t o  a d o l e s c e n c e .  At t h i s  s t a g e  

t h e  k i n d e r g a r t e n e r  s e e s  h i m / h e r s e l f  as  a "worker"  and a " l e a r n e r . "

Accord ing  to  Braun and Edwards ( 1 9 7 2 ) ,  in  a r t i c u l a t i n g  a f f e c t i v e  

growth d u r in g  d i f f e r e n t  s t a g e s  o f  t h e  l i f e  c y c l e ,  t h e  work o f  E r ik  

E r i k s o n ,  h i s  f o r m u l a t i o n s  o f  t h e  s o c i o e m o t i o n a l  deve lopm en t  o f  young 

c h i l d r e n  have been w i d e ly  a p p l i e d .

The s t r u g g l e s  a round d e v e lo p i n g  a s e n s e  o f  t r u s t ,  autonomy,  and 

i n i t i a t i v e  a r e  e x p e r i e n c e d  d a i l y  by c h i l d r e n  in  k i n d e r q a r t e n  s e t t i n g s .  

In o r d e r  t o  f u l l y  u n d e r s t a n d  c h i l d r e n ' s  p l i g h t ,  a t e a c h e r  must  t u n e  

i n t o  h i m / h e r s e l f .  I t  i s  t h i s  p r o c e s s  o f  awareness  a c c o r d in g  t o  E r ik s o n  

t h a t  i s  e l u s i v e  t o  d e s c r i b e  and d i f f i c u l t  t o  i n c u l c a t e .  The t e a c h e r  

r esponds  t o  i s s u e s  o f  t r u s t  when s / h e  t r i e s  t o  b u i l d  a r e l i a b l e ,  

p r e d i c t a b l e  env i ronm en t  in  a k i n d e r g a r t e n  c l a s s r o o m .  Time, s p a c e ,  

r o u t i n e s ,  and h i s / h e r  own n u r t u r i n g  r e l a t i o n s h i p  v i s - a - v i s  c h i l d r e n  a r e  

t h e  medium f o r  t h i s  accom pl i shm en t  ( P e t r o n e ,  1976) .

J e an  P i a g e t  ( 1 9 5 4 ) ,  a Swiss  p s y c h o l o g i s t ,  became i n t e r e s t e d  in 

o b s e r v i n g  t h e  deve lo pm en t  o f  h i s  own c h i l d r e n  and d e v o te d  h i m s e l f  t o  

s tu d y i n g  t h e i r  b e h a v i o r ,  e s p e c i a l l y  t h e  e v id e n c e s  o f  r e a s o n i n g  and 

judgm en t .  He c o n t i n u e d  t o  o b s e rv e  and i n t e r v i e w  many c h i l d r e n  and then  

deve loped  a t h e o r y  o f  how c h i l d r e n  t h i n k  and l e a r n .

P i a g e t  has s o u g h t  t o  t r a c e  how m oto r  s k i l l s ,  p e r c e p t i o n s ,  and cog­

n i t i v e  a b i l i t i e s  a r e  a c q u i r e d  in  a p r o c e s s  o f  a s s i m i l a t i n g  new e x p e r i ­

ence  t o  p r e - e x i s t i n g  s t r u c t u r e s .  P i a g e t  t h e o r i z e d  t h a t  deve lo pm en t  

t a k e s  p l a c e  in  a s e r i e s  o f  s t a g e s ,  each  b e in g  an advance  from t h e  l a s t
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one ,  w i th  r e o r g a n i z a t i o n  and a d a p t a t i o n  go ing  on c o n t i n u o u s l y  (Read/  

P a t t e r s o n ,  1976) .

The f i r s t  s t a g e ,  from b i r t h  t o  a b o u t  two y e a r s ,  P i a g e t  c a l l s  t h e  

s e n s o r i m o t o r  s t a g e .  The normal i n f a n t  i s  c a p a b l e  o f  l o o k i n g ,  l i s t e n ­

i n g ,  f e e l i n g ,  t a s t i n g ,  s m e l l i n g ,  and moving. I t  i s  t h rough  h i s / h e r  

a b i l i t y  t o  a c t  and t o  o r g a n i z e  p e r c e p t i o n s  t h a t  t h e  i n f a n t  beg in s  t o  

know h i s / h e r  p h y s i c a l  and s o c i a l  w o r ld .  With e x p e r i e n c e s  and m a t u r a ­

t i o n ,  t h e  c h i l d ' s  b e h a v io r  becomes i n t e n t i o n a l .  The c h i l d  comes to  

know p e o p le  and o b j e c t s  e x i s t  when s / h e  c a n n o t  s e e  them and when s / h e  

i s  n o t  l o o k i n g .  The c h i l d  f i n d s  s / h e  can make t h i n g s  happen— 

a n t i c i p a t i n g  e v e n t s ,  i m i t a t i n g  s o u n d s ,  and u s in g  l a n g u a g e .  P i a g e t  

c a l l s  t h i s  s e n s o r i m o t o r  l e a r n i n g ,  f o r  i t  t a k e s  p l a c e  th ro u g h  u s in g  t h e  

s e n s e s  and movement.

P i a g e t ' s  second s t a g e  i s  f rom t h e  ages two y e a r s  t o  s i x  o r  seven 

y e a r s  and i s  t h e  p r e - o p e r a t i o n a l  t h o u g h t .  Th i s  s t a g e  i s  d i v i d e d  i n t o  

two s u b s t a g e s :  p r e c o n c e p tu a l  and i n i t i a t i v e  t h o u g h t .  During t h e  p r e -

c o n c e p tu a l  s u b s t a g e ,  which e x t e n d s  from a b o u t  two to  f o u r  y e a r s  o f  a g e ,  

t h e  c h i l d  dev e lo p s  " sym bol ic  f u n c t i o n "  o r  im age ry .  What was known in a 

s e n s o r i m o t o r  way i s  now b e g in n in g  t o  be known by s i g n s  and symbols .

Tha t  i s ,  t h e  c h i l d  i s  b e g in n in g  t o  u se  mental  r e p r e s e n t a t i o n  o f  p e o p l e ,  

o b j e c t s ,  and e v e n t s  n o t  p r e s e n t  in  t h e  immed ia te  e n v i ro n m e n t .

The c h i l d  c o n t i n u e s  t o  use  t h e  s e n s o r i m o t o r  mode, a l t h o u g h  h i s / h e r  

i n t e l l e c t u a l  deve lopmen t  f rom t h i s  t im e  onward g r a d u a l l y  moves toward 

c o n c e p tu a l  t h i n k i n g .

During  t h e  second s u b s t a g e ,  i n t u i t i v e  t h o u g h t  which a p p e a r s  a t  

a p p r o x i m a t e ly  f o u r  y e a r s  and e x t e n d s  t o  a b o u t  seven  y e a r s ,  P i a g e t
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emphasized  t h a t  t h e  c h i l d ' s  t h o u g h t  i s  c h a r a c t e r i z e d  by more complex 

r e p r e s e n t a t i o n ,  a l t h o u g h  judgments  c o n t i n u e  t o  be made on t h e  b a s i s  o f  

p e r c e p t i o n s .

The t h i r d  s t a g e  o f  P i a g e t ' s  t h e o r y  i s  c o n c r e t e  o p e r a t i o n s .  Th is  

s t a g e  b e g in s  a t  a b o u t  seven y e a r s  o f  age and c o n t i n u e s  to  e l e v e n  o r  

tw e lve  y e a r s .  I t  w i l l  no t  be d i s c u s s e d  b e c au s e  t h i s  s t u d y  f o c u s e d  on 

young c h i l d r e n .

Teach ing  s t r a t e g i e s  a r e  based  on t h e o r y .  O b s e r v a t i o n s  o f  c h i l d r e n  

ho ld  more meaning when one can r e l a t e  c h i l d  b e h a v i o r  t o  s t a g e s  o f  

g rowth.  Read and P a t t e r s o n  (1976)  s t a t e  t h a t  t h e  awareness  o f  t h e  

r e f u s a l  o f  h e lp  by a two y e a r  o ld  who p ro ce e d s  down a s t e e p  s l o p e  i s  

e x e r c i s i n g  h i s / h e r  own u r g e  t o  be autonomous.  When t h e  c h i l d  does 

n o t  s t o p  e x p l o r i n g ,  t o u c h i n g  e v e r y t h i n g ,  s / h e  i s  l e a r n i n g  c o n s t a n t l y  

a bou t  t h e  wor ld  t h ro u g h  a l l  o f  t h e  s e n s e s .  A t h r e e  y e a r  o l d ' s  q u e s ­

t i o n s  a r e  e v id e n c e s  o f  i n t e l l e c t u a l  growth  and t h e  d e s i r e  t o  u n d e r ­

s t a n d  what  s / h e  i s  o b s e r v i n g .  The group o f  f o u r  and f i v e  y e a r  o ld s  

a rg u in g  in  a homemaking c o r n e r  o f  t h e  k i n d e r g a r t e n  have r e a c h e d  a s t a g e  

o f  competency in l a ngua ge  and can communicate  and work o u t  compro­

m ises  .

Accord ing  t o  Almy ( 1 9 7 5 ) ,  P i a g e t ' s  t h e o r y  has t o  do more w i th  t h e  

way a c h i l d ' s  com prehens ion  o f  h i s / h e r  wor ld  c h a n g e s ,  becoming more 

o r g a n i z e d ,  more o b j e c t i v e ,  and more c a p a b l e  o f  d e a l i n g  w i th  r e l a t i o n ­

s h ip s  among a b s t r a c t i o n s .  I t  i s  a d e v e l o p m e n t a l ,  n o t  a p e d a g o g i c a l ,  

t h e o r y ,  a l t h o u g h ,  as P i a g e t  has  shown in h i s  S c i e n c e  o f  E d u c a t io n  and 

t h e  Psycho logy  o f  t h e  C h i l d , i t  c a r r i e s  many i m p l i c a t i o n s  f o r  educ a ­

t i o n .
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P i a g e t ' s  t h e o r y  and t h e  e x p e r i m e n t a l  work he has done have been 

i n t e r p r e t e d  in d i f f e r e n t  ways by d i f f e r e n t  e d u c a t o r s .  Many have 

drawn on h i s  t h e o r y  and f i n d i n g s  t o  d e t e r m i n e  t h e  o r d e r  in  which 

v a r i o u s  c o n c e p t s  a r e  t o  be p r e s e n t e d  t o  c h i l d r e n .  Some have ad a p te d  

f o r  c l a s s ro o m  use  t h e  t a s k s  t h a t  he p r e s e n t e d  t o  c h i l d r e n  in o r d e r  t o  

a s c e r t a i n  t h e  l e v e l  o f  t h e i r  r e a s o n i n g  a b i l i t y .  O t h e r s ,  i n c l u d i n g  p r o ­

pon e n ts  o f  t h e  modern B r i t i s h  i n f a n t  s c h o o l s ,  have t ake n  most  s e r i ­

o u s l y  t h o s e  a s p e c t s  o f  t h e  t h e o r y  t h a t  r e l a t e  t o  a c h i l d ' s  i n t r i n s i c  

m o t i v a t i o n  and have d e ve lope d  c u r r i c u l a  t h a t  p r o v id e  l a r g e  b lo ck s  o f  

t im e  f o r  c h i l d r e n  t o  work a t  t h e i r  own pace f o l l o w i n g  t h e i r  own 

i n t e r e s t s .

P ro p o n e n t s  o f  bo th  P i a g e t i a n  t h e o r y  and b e h a v io r  t h e o r y  a r e  con­

c e rn e d  t h a t  an u l t i m a t e  e f f e c t  o f  t h e  e d u c a t i o n a l  program s h ou ld  be 

i n c r e a s e d  competence and f e e l i n g s  o f  s e l f - e s t e e m  on t h e  p a r t  o f  t h e  

c h i l d .

Although I have chosen  on ly  t h r e e  i n v e s t i g a t o r s  o f  c h i l d  growth 

and d e v e lo p m e n t ,  t h e r e  remain many o t h e r s  whose s t u d i e s  have made s i g ­

n i f i c a n t  impac t  on human b e h a v i o r .

Accord ing  t o  Almy ( 1 9 7 5 ) ,  d i f f e r e n t  p s y c h o l o g i c a l  and pe d a g o g ic a l  

t h e o r i e s  s p e c i f y  d i f f e r e n t  g u idanc e  and i n s t r u c t i o n a l  s t r a t e g i e s  on t h e  

p a r t  o f  t e a c h e r s .

D e s p i t e  t h e  a v i d i t y  w i t h  which a young k i n d e r g a r t e n  c h i l d  a c q u i r e s  

p r o f i c i e n c y  i n  h i s / h e r  n a t i v e  l a n g u a g e ,  t e a c h i n g  t h a t  age i n v o l v e s  

i n s t r u c t i o n  t h a t  i s  more t h a n  v e r b a l .  S ince  a t  l e a s t  t h e  days o f  

P e s t a l o z z i ,  and e s p e c i a l l y  s i n c e  F r o e b e l ,  e d u c a t o r s  have ve ry  s t r o n g l y  

c o n s i d e r e d  t h a t  o b j e c t s ,  t o y s ,  games, and o t h e r  equipment  a r e  as
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e s s e n t i a l  t o  t h e  program in k i n d e r g a r t e n  as books ,  p a p e r ,  and p e n c i l s  

a r e  f o r  o l d e r  e l e m e n t a r y  schoo l  c h i l d r e n .  When t h e  decade  o f  t h e  '60s  

began ,  equ ipm en t  and m a t e r i a l s  f o r  n u r s e r y  s c h o o l s  and k i n d e r g a r t e n s  

had become r em a rk a b ly  s t e r e o t y p e d .  As ide  from t h e  f a c t  t h a t  some 

c la s s ro o m s  had many b u i l d i n g  b lo c k s  and o t h e r s  few,  t h a t  some were 

c h a o t i c a l l y  c l u t t e r e d  and o t h e r s  o r d e r l y ,  some had e a s i l y  a c c e s s i b l e  

o u t d o o r  s p a ce  and equ ip m en t  and o t h e r s  l ac k e d  i t ,  most  n u r s e r y  and 

k i n d e r g a r t e n  rooms looked  a l i k e .

I t  s h o u ld  be e v i d e n t ,  a c c o r d in g  t o  F r a z i e r  ( 1 9 6 8 ) ,  t h a t  s c h o o l s  

f o r  young c h i l d r e n  a r e  o r g a n i z e d  t o  s e r v e  many n e e d s .  The f l e x i b i l i t y  

and b r e a d t h  o f  a good ,  h e a l t h y  k i n d e r g a r t e n  c u r r i c u l u m  p r o v id e  f o r  

t h e s e  needs w i t h o u t  d i s t o r t i n g  t h e  l i f e s t y l e  o f  t h e  young c h i l d .  

K i n d e r g a r t e n s  a r e  d e v e lo p e d  to  a c h i e v e  c e r t a i n  n e c e s s a r y  g o a l s :  

s o c i a l i z a t i o n ,  schoo l  r e a d i n e s s ,  l e a r n i n g  s k i l l s ,  l a ngua ge  s k i l l s ,  and 

s e l f - e x p r e s s i o n .  These i m p o r t a n t  g o a l s  a r e  no t  s e rv e d  e x c l u s i v e l y  f o r  

k i n d e r g a r t e n ,  b u t  t h e y  remain t h e  g o a l s  o f  e d u c a t i o n  as t h e  c h i l d  con­

t i n u e s  t h ro u g h  s c h o o l ,  a l t h o u g h  l a t e r  c h i ld h o o d  programs emphas ize  them 

l e s s .

Competencies  Sough t  f o r  
K i n d e r g a r t e n  T eache rs

From t h e  b e g i n n i n g ,  k i n d e r g a r t e n  t e a c h e r s  in  t h i s  c o u n t r y  t h o u g h t  

o f  t h e m s e lv e s  as  p r o f e s s i o n a l s ,  t h e i r  work r e q u i r i n g  s p e c i a l i z e d  t r a i n ­

in g .  A few German imm igran ts  such as  Emma Marwedel and Maria  Kraus-  

B o e l t e ,  who had s t u d i e d  w i th  F r o e b e l ,  t a u g h t  some o f  t h e  e a r l i e s t  k i n ­

d e r g a r t e n  t r a i n i n g  c o u r s e s .  As k i n d e r g a r t e n s  became more p o p u l a r ,  both
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c h a r i t y  a s s o c i a t i o n s  and e x p e r i e n c e d  i n d i v i d u a l s  opened s c h o o l s  f o r  

p r o s p e c t i v e  t e a c h e r s  (R o s s ,  1976) .

E a r ly  k i n d e r g a r t e n  t e a c h e r  t r a i n i n g  f o l l o w e d  an a p p r e n t i c e s h i p  

model .  The f i r s t  k i n d e r g a r t e n  t e a c h e r s ,  o u t  o f  n e c e s s i t y ,  were t r a i n e d  

u s in g  a p r a c t i c a l  a p p ro a c h .  The t im e  f o r  t h e o r e t i c a l  t r a i n i n g  was 

l i m i t e d ,  as  s t u d e n t s  were needed f o r  p r a c t i c a l  work in  k i n d e r g a r t e n s .  

F r o e b e l i a n  p h i lo s o p h y  and p r i n c i p l e s  were t h e  b a s i s  o f  e a r l y  k i n d e r ­

g a r t e n  t e a c h e r  t r a i n i n g .  The b e l i e f  in  F r o e b e l i a n  p h i l o s o p h y  was e v i ­

denced  in  t h e  a t t i t u d e s  o f  p i o n e e r s .  I t  seemed as though  n e i t h e r  . 

s e n t i m e n t a l  c oncern  f o r  c h i l d r e n  nor  p r a c t i c a l  t e a c h i n g  e x p e r i e n c e  

e qu ippe d  one t o  co n d u c t  a k i n d e r g a r t e n  w i t h o u t  a tho rough  knowledge o f  

F r o e b e l i a n  p r i n c i p l e s  (R o s s ,  1976) .  K i n d e r g a r t e n s  and k i n d e r g a r t e n  

t e a c h e r  t r a i n i n g ,  t h e  f o u n d a t i o n  f o r  a new sys tem  o f  e d u c a t i o n  d u r in g  

t h e  1800s ,  and th e  c o m prehens iveness  o f  F r o e b e l i a n  p h i lo s o p h y  s to o d  ou t  

in  s t r i k i n g  c o n t r a s t  t o  t h e  m eagerness  o f  t h e  e d u c a t i o n a l  t h e o r y  which 

p r ec e d e d  i t .

While  many r e c e i v e d  ve ry  s p e c i a l i z e d  t r a i n i n g  in  F r o e b e l i a n  metho­

d o l o g y ,  t h e  t r a i n i n g  was s i m p l i s t i c a l l y  viewed as  p r o v i d i n g  one w i th  a 

v o c a t i o n  t h a t  p u r p o r t e d l y  would n o t  s u b v e r t  m a t e r n a l  i n s t i n c t s .  

K i n d e r g a r t e n  t r a i n i n g  was a c c e p t e d  b e c au s e  i t  was l i k e l y  t o  h e lp  women 

become knowledgeab le  as we l l  as  l o v in g  m o the r s  (R oss ,  1976) .

As k i n d e r g a r t e n  became more a c c e p t a b l e  and p r e v a l e n t ,  t h e  number 

o f  s p e c i a l i z e d  t r a i n i n g  s c h o o l s  i n c r e a s e d  and a few well-known normal 

s c h o o l s  i n t r o d u c e d  i n s t r u c t i o n  in  k i n d e r g a r t e n  t r a i n i n g .  In 1880,  a 

k i n d e r g a r t e n  was opened in  t h e  S t a t e  Normal School  a t  Oskosh ,  Wiscon­

s i n .  Th is  was t h e  f i r s t  k i n d e r g a r t e n  o f f i c i a l l y  and d i r e c t l y  connec ted
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w i th  any s t a t e  normal schoo l  in  t h e  U n i t ed  S t a t e s  ( V a n d e r w a l k e r ,

1908) .

E a r ly  k i n d e r g a r t e n  t e a c h e r s  were a s s i g n e d  t o  a c t u a l  work in  t h e  

k i n d e r g a r t e n  from t h e  t im e  th e y  e n t e r e d  t h e  c l a s s e s .  Th i s  n e c e s s i t a t e d  

p l a c i n g  t h e  emphas is  on t h e  t e c h n i c a l  a s p e c t s  o f  t h e  c o u r s e  t h e  mothe r  

p l a y s ,  g i f t s  and o c c u p a t i o n s ,  i n  a h a l f - d a y  s e s s i o n  ( V a n d e r w a l k e r , 

1908) .  As k i n d e r g a r t e n  t r a i n i n g  s c h o o l s  grew ,  i n s t r u c t i o n  in  o t h e r  

s u b j e c t s  were added such as  music  and a r t ;  l a t e r ,  s u b j e c t s  in  n a t u r e  

s t u d y ,  p h y s i c a l  c u l t u r e ,  and s t o r y - t e l l i n g  were i n t r o d u c e d  and then  

c o u r s e s  in  p s y c h o lo g y ,  l i t e r a t u r e ,  and o t h e r  s u b j e c t s  became p a r t  o f  

t h e  c u r r i c u l u m .  The e s t a b l i s h m e n t  o f  k i n d e r g a r t e n  t r a i n i n g  d e p a r tm e n t s  

in  normal s c h o o l s  and o t h e r  i n s t i t u t i o n s  opened up a whole s e r i e s  of  

q u e s t i o n s  c o n c e r n in g  t h e  o r g a n i z a t i o n  o f  k i n d e r g a r t e n  t r a i n i n g .  From 

th e  s t a n d p o i n t  o f  p e d a g o g ic a l  p r i n c i p l e ,  t h e  a p p r e n t i c e  form o f  t r a i n ­

ing  which had been s t a t u s  quo p r i o r  t o  t h e  e s t a b l i s h m e n t  o f  k i n d e r g a r ­

t e n  t r a i n i n g  d e p a r t m e n t s  in  normal s c h o o l s  r e c e i v e d  much c r i t i c i s m  

( V a nde rw a lke r ,  1908) .

The l a t e  1800s saw t h e  o r g a n i z a t i o n  o f  k i n d e r g a r t e n  d e p a r t m e n t s  

in  s t a t e  and c i t y  normal s c h o o l s .  However ,  t h e  t r a i n i n g  o f  k i n d e r g a r ­

t e n  t e a c h e r s  was n o t  t h e  p r im a ry  goa l  o f  t h e s e  d e p a r t m e n t s ,  r a t h e r  they  

aimed t o  a c q u a i n t  s t u d e n t s  in  g e n e r a l  c o u r s e s  w i t h  t h e  p r o c e d u r e s  o f  

t h e  k i n d e r g a r t e n  and t h e  p r i n c i p l e s  upon which t h e s e  p r o c e d u r e s  were 

b a s e d .

O the r  phenomena which c o n t r i b u t e d  t o  t h e  growth  o f  k i n d e r g a r t e n s  

and k i n d e r g a r t e n  t e a c h e r  t r a i n i n g  d u r i n g  t h i s  p e r i o d  in h i s t o r y  were 

t h e  "new psycho logy"  and s c i e n t i f i c  method o f  s tu d y i n g  c h i l d r e n .  While
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p r e v i o u s  methods f o r  w ork ing  w i th  young c h i l d r e n  had c e n t e r e d  a round 

F r o e b e l i a n  p h i l o s o p h y ,  t h e  newer t r e n d s  espoused  by G. S t a n l e y  H a l l ,  

Wil l i am Burnham, John Dewey, and o t h e r s  were now be ing  s t u d i e d  by 

k i n d e r g a r t e n  and p r im a ry  t e a c h e r s  in  u n i v e r s i t y  c l a s s e s .  The "new 

psycho logy"  n o t  on ly  gave a more fundam enta l  i n s i g h t  i n t o  t h e  n a t u r e  o f  

t h e  e d u c a t i o n a l  p r o c e s s ,  b u t  i t  d i g n i f i e d  e d u c a t i o n  and p l a c e d  i t  upon 

a s c i e n t i f i c  b a s i s .  These new i n s i g h t s  gave an added s i g n i f i c a n c e  to  

t h e  k i n d e r g a r t e n  which embodied t h e  views t h a t  were coming i n t o  con­

s c i o u s n e s s .  From t h e  l a t e  1800s on ,  e d u c a t i o n a l  e f f o r t  began t o  occupy 

i t s e l f  f u n d a m e n t a l l y  w i th  t h e  problems  o f  e d u c a t i o n a l  t h e o r y  (Vander ­

wal k e r ,  1908) .  The l i t e r a t u r e  o f  t h e  k i n d e r g a r t e n  had f a m i l i a r i z e d  

t h e  p u b l i c  w i t h  t h e  c o n c e p t i o n  o f  e d u c a t i o n  as  a p r o c e s s  o f  c o n t i n u o u s  

de v e lo p m en t ,  a p r o c e s s  in  which t h e  c h i l d ' s  c r e a t i v e  a c t i v i t y  must  p lay  

an i m p o r t a n t  p a r t .  The k i n d e r g a r t e n  p l ay e d  a p a r t  in  t h e  r e o r g a n i z a ­

t i o n  o f  e d u c a t i o n a l  t h o u g h t  b u t  changes cou ld  no t  have been e f f e c t e d  

w i t h o u t  t h e  a id  o f  t h e  movements in  g e n e r a l - - t h e  "new psycho lo gy"  t h e  

c h i l d  s t u d y .

Hal l  and h i s  d i s c i p l e s  aimed t o  a c q u a i n t  t h e  p u b l i c ,  p a r t i c u l a r l y  

p a r e n t s  and t e a c h e r s ,  w i th  t h e  fundam en ta l  f a c t s  o f  c h i l d  deve lopm ent  

by means o f  p e r s o n a l  o b s e r v a t i o n  on t h e i r  p a r t  o f  t h e  c h i l d r e n  w i th  

whom th e y  came i n t o  c o n t a c t  and t o  lead  them t o  s e e  t h e  n a t u r e  o f  an 

e d u c a t i o n  based  upon such f a c t s .  They s o u g h t  t o  s e c u r e  t h e  c o o p e r a t i o n  

o f  p a r e n t s  and t e a c h e r s  in  c o l l e c t i n g  a d e q u a t e  d a t a  c o n c e r n in g  s i g n i f i ­

c a n t  a s p e c t s  o f  c h i l d  growth,  and by t h e  s h i f t i n g  and o r g a n i z i n g  of  t h e  

d a t a  t h u s  o b t a i n e d ,  t h e y  hoped t o  o b t a i n  a body o f  p r i n c i p l e s  upon 

which t o  b a se  a t r u e  e d u c a t i o n a l  t h e o r y .  The t o p i c s  s e l e c t e d  f o r
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o b s e r v a t i o n  and s tu d y  covered  a wide r a n g e .  The growth o f  a c h i l d ' s  

body a t  d i f f e r e n t  p e r i o d s  as  shown by w e ig h ts  and measurem ents  r e c e i v e d  

c o n s i d e r a b l e  a t t e n t i o n .  Because o f  t h e  new psycho lo gy  in  t h e  c h i l d ' s  

n a t i v e  im pu lses  and i n s t i n c t s ,  and by motor  a c t i v i t i e s  in  g e n e r a l ,  

c h i l d r e n ' s  p l a y s  and games, t h e i r  t o y s  and p l a y  m a t e r i a l ,  formed one o f  

t h e  most  i n t e r e s t i n g  l i n e s  o f  work.  The c o n t e n t  o f  c h i l d r e n ' s  m inds ,  

t h e i r  use  o f  l a n g u a g e ,  t h e i r  i n t e r e s t s  and i d e a l s ,  and t h e i r  moral  and 

r e l i g i o u s  c o n c e p t i o n s  a t  d i f f e r e n t  ages  r e c e i v e d  s p e c i a l  a t t e n t i o n  and 

were t a k e n  up f o r  o b s e r v a t i o n  and s t u d y .  The c h i l d  s tu d y  work thus  

c a r r i e d  t h e  s p i r i t  and method o f  t h e  new psycho logy  t o  e v e r y  e d u c a t e d  

f a m i ly  and e v e r y  u p - t o - d a t e  school room. In normal s c h o o l s ,  c h i l d  s tu d y  

became t h e  avenue  o f  approach  t o  t h e  s tu d y  o f  psycho lo gy  and pedagogy.  

In u n i v e r s i t i e s ,  c h i l d  s tu d y  became a r e c o g n i z e d  phase  o f  work in 

psycho lo gy  ( V a n d e r w a lk e r , 1908) .

Although p r o g r e s s i v e  e d u c a t i o n  in  i t s  o r i g i n a l  form d i d  n o t  s u r ­

v i v e  much p a s t  t h e  m id -1 9 0 0 s ,  i t s  i n f l u e n c e  made marked changes  in 

k i n d e r g a r t e n  e d u c a t i o n  and t e a c h e r  t r a i n i n g .  John Dewey f i r s t  came 

i n t o  k i n d e r g a r t e n s  t o  s tu d y  t h e i r  p r a c t i c e s  and h e lp  in  t h e i r  r e c o n ­

s t r u c t i o n .  His p r a g m a t i c  p h i l o s o p h y ,  embodying t h e  b e s t  in  p sycho logy  

and s o c i o l o g y  o f  t h e  da y ,  c a l l e d  f o r  a c a r e f u l  s t u d y  o f  t h e  c h i l d  and 

a p a t i e n t  o v e r h a u l i n g  o f  e v e ry  d e t a i l  in  c u r r i c u l u m  and method.  His 

emphasi s  upon i n t e r e s t  in  r e l a t i o n  t o  e f f o r t ,  m o r a l i t y  as i n v o l v i n g  

c h o i c e s , t h e  p r i n c i p l e s  o f  democracy in  schoo l  o r g a n i z a t i o n ,  t h i n k i n g  

as c o n d i t i o n e d  in  p r o b l e m a t i c  s i t u a t i o n s  when a p p l i e d  in  k i n d e r g a r t e n  

e d u c a t i o n ,  n e c e s s a r i l y  l ed  t o  a new c u r r i c u l u m  and new methods o f  

t e a c h i n g  and s o c i a l  o r g a n i z a t i o n .  No one has c o n t r i b u t e d  t o  t h e



31

r e c o n s t r u c t i o n  o f  k i n d e r g a r t e n  w i th  t h e  impetus  o f  Dewey, n o t  only 

th ro u g h  h i s  t h e o r i e s  o f  l i f e  and e d u c a t i o n  as a p a r t  o f  l i f e ,  bu t  

t h ro u g h  h i s  i n t e r e s t  in  and c o o p e r a t i o n  w i th  t h o s e  s e r i o u s l y  a t t e m p t i n g  

i t s  r e c o n s t r u c t i o n  ( H i l l ,  1925) .

Ano the r  f o r c e  a f f e c t i n g  young c h i l d r e n  and t h e i r  t r a i n i n g  in t h e  

U n i ted  S t a t e s  d u r i n g  t h e  1900s was t h e  e s t a b l i s h m e n t  o f  n u r s e r y  

s c h o o l s .

The t w e n t i e t h  c e n t u r y  marked no a b r u p t  b reak  w i t h  what had gone on 

b e f o r e .  The concern  f o r  s o c i a l  i s s u e s  and th e  s e a r c h  f o r  g r e a t e r  f r e e ­

dom and c r e a t i v i t y ,  h a l l m a r k s  o f  t h e  p r o g r e s s i v i s m  o f  t h e  1890s ,  

c o n t i n u e d  i n t o  t h e  1900s and f l o u r i s h e d  in  t h e  f o l l o w i n g  decades  w h i l e  

c o n s e r v a t i v e s  t r i e d  t o  s t r u g g l e  f o r  t h e  v a lu e s  t h e y  he ld  t o  be e s s e n ­

t i a l  (Braun & Edwards,  1971) .  The t r a i n i n g  r e c e i v e d  by t e a c h e r s  d u r in g  

t h i s  p e r i o d  t y p i c a l l y  took  p l a c e  in  t e a c h e r s '  c o l l e g e s  ( l i k e  Columbia 

U n i v e r s i t y )  and o f f e r e d  c u r r i c u l u m  methods and e d u c a t i o n a l  p h i l o s o p h y ,  

w h i l e  t h e  home economics group emphas ized c h i l d  deve lopm ent  and f a m i ly  

l i f e .

Dur ing  t h e  d e p r e s s i o n  y e a r s ,  a move was made by t h e  Work P r o j e c t s  

A d m i n i s t r a t i o n  t o  employ unemployed t e a c h e r s .  Almost  any unemployed 

e d u c a t e d  p e r s o n  was encou raged  t o  become an e a r l y  c h i ld h o o d  t e a c h e r .  

There  was a conc e rn  among e a r l y  c h i ld h o o d  e d u c a t o r s  t h a t  t h e  s t a n d a r d s  

o f  t h e  e a r l y  c h i l d h o o d  movement would d r o p .  The N a t io n a l  A s s o c i a t i o n  

f o r  t h e  E d u c a t i o n  of  Young C h i l d r e n ,  combining f o r c e  w i th  t h e  A s s o c i a ­

t i o n  f o r  Chi ldhood E d u c a t i o n ,  p r e v i o u s l y  known as t h e  I n t e r n a t i o n a l  

K i n d e r g a r t e n  Union,  and t h e  N a t io n a l  Counci l  on P a r e n t  Educ a t ion  took  

an a c t i v e  r o l e  in  s u p e r v i s i n g  t h e  new p e r s o n n e l .  Forming an a d v i s o r y
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c om m it t ee ,  t h i s  group a s s i s t e d  in  d e v e l o p i n g  g u i d e s ,  r e c o r d s ,  s t u d i e s ,  

and f i e l d  s e r v i c e s .  T r a i n i n g  s e s s i o n s  were s t a r t e d  and e f f o r t  was 

expended in  r e a c h i n g  many o u t - o f - t h e - w a y  p a r t s  o f  t h e  c o u n t r y .  The 

g r e a t e s t  impact  o f  t h i s  p r o j e c t  was t h e  p o p u l a r i z a t i o n  o f  t h e  n u r s e r y  

school  movement. The " p r o f e s s i o n "  a l s o  he lp e d  e a r l y  c h i ld h o o d  e d u c a ­

t i o n  (Braun & Edwards,  1971) .

P lay  was c o n s i d e r e d  t o  be t h e  most  i m p o r t a n t  p a r t  o f  t h e  p r e - s c h o o l  

e x p e r i e n c e  f o r  much o f  t h e  t w e n t i e t h  c e n t u r y .  The a r t  o f  t e a c h i n g  was 

a c c o r d i n g l y  r e l a t e d  t o  an u n d e r s t a n d i n g  o f  p l a y ,  i n d i v i d u a l  d i f f e r e n c e s ,  

p l a y  m a t e r i a l s ,  and when and how t o  i n t e r v i e w .

The a dve n t  o f  World War I I  r e q u i r e d  a r r a n g e m e n ts  t o  be made f o r  

t h e  c a r e  o f  young c h i l d r e n .  Many c e n t e r s  were opened and s t a f f e d  by 

p r o f e s s i o n a l s  as we l l  as v o l u n t e e r s .  E s s e n t i a l  needs such as f o o d ,  

r e s t ,  s h e l t e r ,  and a s u b s t i t u t e  m other  f i g u r e  were t h e  immediate  con­

c e r n .  O c c a s i o n a l l y  t h e  c e n t e r s  were we l l  e q u ip p e d ,  b u t  more o f t e n  

th an  n o t ,  s t a f f s  o p e r a t e d  w i th  t h e  minimum, i n c l u d i n g  minimal  s k i l l s  

(Braun & Edwards,  1971) .

An overwhelming concern  abou t  t h e  r o l e  o f  c h i l d r e n  and f a m i l i e s  in  

an a f f l u e n t  s o c i e t y  began in  t h e  l a t e  1950s and c o n t i n u e d  t h ro u g h  th e  

e a r l y  1960s.  The k i n d e r g a r t e n  was no l o n g e r  i n  t h e  p o s i t i o n  o f  having  

to  de fend  i t s e l f  f rom an e d u c a t i o n a l  p o i n t  o f  v iew ,  b u t  i t  s t i l l  f a c e d  

t h e  c h a l l e n g e  o f  i n fo r m in g  and d e m o n s t r a t i n g  t o  t h e  p u b l i c  what  was 

meant  by a good e x p e r i e n c e  f o r  k i n d e r g a r t e n  c h i l d r e n .

T eache rs  p r e p a r i n g  t o  t e a c h  young c h i l d r e n  were e ncou raged  to  t a k e  

c ou rse s  which would p r o v i d e  them w i th  a r i c h  c u l t u r a l  ba c k g ro u n d ,  a 

g e n e r a l  knowledge in  t h e  f i e l d  o f  e l e m e n t a r y  s u b j e c t  m a t t e r ,  and a
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s p e c i f i c  knowledge and u n d e r s t a n d i n g  o f  t h e  growth and deve lo pm en t  o f  

young c h i l d r e n .

No two i n s t i t u t i o n s  s e t  up i d e n t i c a l  programs f o r  t h e  e d u c a t i o n  o f  

s t u d e n t s ,  b u t  r e g u l a t i o n s  on q u a l i f i c a t i o n s  f o r  t e a c h i n g  were b e g i n ­

n ing  t o  be s e e n .  In 1965, Head ley w r o t e ,  "The re  a r e  n e a r l y  300 i n s t i ­

t u t i o n s  o f  h i g h e r  l e a r n i n g  in t h e  U n i ted  S t a t e s  which q u a l i f y  as 

approved  t e a c h e r  e d u c a t i o n  i n s t i t u t i o n s  f o r  programs o f  e a r l y  c h i ld h o o d  

e d u c a t i o n .  These i n s t i t u t i o n s  a r e  d i s t r i b u t e d  among a t  l e a s t  36 

s t a t e s "  (1965 ,  p. 2 9 ] .  A rough e s t i m a t e  o f  s t u d e n t s  q u a l i f i e d  t o  f i l l  

k i n d e r g a r t e n  p o s i t i o n s  in 1961-62 was a b o u t  2000.  With t h i s  i n c r e a s e d  

number o f  p u b l i c  k i n d e r g a r t e n s  and s c h o o l s  which i n c l u d e d  k i n d e r g a r t e n  

in t h e i r  e l e m e n t a ry  schoo l  programs came a growing concern  f o r  t h e  

q u a l i t y  and type  o f  k i n d e r g a r t e n  t e a c h e r s '  e d u c a t i o n a l  background .  Of 

t h e  41 s t a t e s  t h a t  s u p p o r t e d  p u b l i c  k i n d e r g a r t e n  in  1957, a l l  e x c e p t  

f o u r  had s e t  up r e q u i r e m e n t s  f o r  t h e  c e r t i f i c a t i o n  o f  k i n d e r g a r t e n  

t e a c h e r s .  C e r t i f i c a t i o n  r e q u i r e d  n o t  on ly  an e x te n d e d  e d u c a t i o n a l  

b a c kg round ,  b u t  a l s o  s p e c i f i c  k inds  o f  c o u r s e s .  T h i r t e e n  s t a t e s  

r e q u i r e d  a f o u r  y e a r  d e g r e e ,  w i th  s p e c i a l  c o u r s e s  in  d e s i g n a t e d  a r e a s  

o f  s tu d y  f o r  newly a p p o i n t e d  k i n d e r g a r t e n  t e a c h e r s ;  28 s t a t e s  r e q u i r e d  

no degrees ,  b u t  s p e c i a l  c e r t i f i c a t e s  were r e q u i r e d  o f  n e w l y - a p p o i n t e d  

k i n d e r g a r t e n  t e a c h e r s  ( S t e i n e r ,  1957) .

A t a b u l a r  summary o f  c e r t i f i c a t i o n  r e q u i r e m e n t s  f o r  t e a c h e r s  

i n d i c a t e d  t h a t  in  1951 t h e r e  were on ly  17 s t a t e s  which r e q u i r e d  b e g i n ­

ning  t e a c h e r s  t o  have b a c h e l o r s '  d e g r e e s .  There  were 27 s t a t e s  r e q u i r ­

ing t h e  d e g re e  in  1953,  31 in 1955,  37 in  1957,  40 in  1959,  and 44 in 

1961. Headley (1965) w r o t e ,
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Today t h e r e  a r e  pe rhaps  two o r  t h r e e  s t a t e s  which 
a c c e p t  b e g in n i n g  t e a c h e r s  wi th  l e s s  th a n  a b a c h e l o r ' s  
d e g r e e ,  b u t  even t h e s e  s t a t e s  e x p e c t  t e a c h e r s  t o  com­
p l e t e  t h e  work f o r  a d e g r e e  w i t h i n  a g iv en  number o f  
y e a r s  a f t e r  b e g in n i n g  t h e i r  t e a c h i n g  c a r e e r s ,  (pp .
30-31)

The l a t e  1950s and e a r l y  1960s b ro u g h t  a r eaw aken ing  o f  t h e  aware­

ness  t h a t  e n v i r o n m e n ta l  f a c t o r s  a f f e c t  t h e  i n t e l l i g e n c e  o f  young c h i l ­

d r e n .  A t t e n t i o n  was drawn to  t h e  p o v e r t y  t h a t  e x i s t s  in  t h i s  c o u n t r y ,  

in  p a r t i c u l a r ,  t h e  p l i g h t  o f  m i n o r i t i e s .  E d u c a t i o n a l  concern  was soon 

framed in  t h e  l a ngua ge  o f  t h e  "war on p o v e r t y "  and t h e  " c i v i l  r i g h t s  

movement."  The Head S t a r t  Program in  1965 d i r e c t e d  f e d e r a l  funds  t o  

e a r l y  c h i ld h o o d  e d u c a t i o n  f o r  an im pove r i she d  s p e c t r u m  o f  s o c i e t y .  

F u r th e r m o r e ,  t h e  n a t i o n  found i t s e l f  e n t r e n c h e d  in  a c o s t l y  war  in 

Vietnam. Defense s p e n d i n g ,  moon s h o t s ,  w e l f a r e  c o s t s ,  mounting p o l l u ­

t i o n  e n c ro a c h ed  one on t h e  o t h e r ,  f o r c i n g  c i t i z e n s  t o  change p r i o r ­

i t i e s .  P r e s s u r e  f o r  d e c i s i o n s  c h a r a c t e r i z e d  t h e  l a t e  1960s and e a r l y  

1970s (Braun & Edwards,  1972) .

In r e c e n t  y e a r s ,  p r e p a r a t i o n  in  a l l  f i e l d s  o f  e n d e a v o r ,  i n c l u d i n g  

e a r l y  c h i l d h o o d  e d u c a t i o n ,  has been i n f l u e n c e d  by t h e  c o n c e p t  of  

a c c o u n t a b i l i t y  and i t s  c o r o l l a r y ,  competency based  e d u c a t i o n .  No tab le  

examples  a r e  t h e  management by o b j e c t i v e s  head s t a r t  program and t h e  

c h i l d  deve lopm ent  a s s o c i a t e  program. L e e p e r ,  S k i p p e r ,  and W ithe rspoon  

(1971)  s t a t e d  t h a t  c r e d e n t i a l i n g  t e a c h e r s  t o d ay  p l a c e s  emphasi s  on th e  

d e m o n s t r a t i o n  o f  p r o f e s s i o n a l  com pe tenc ie s  as w e l l  as  p e r s o n a l  q u a l i ­

t i e s .  The c om pe tenc ie s  may be a c q u i r e d  in  a v a r i e t y  o f  s e t t i n g s  

i n c l u d i n g  t e a c h e r  e d u c a t i o n  i n s t i t u t i o n s ,  on t h e  j o b  t r a i n i n g ,  and in 

t h e  community t h rough  t h e  u t i l i z a t i o n  o f  human r e s o u r c e s .  The new 

d i r e c t i o n  i s  away from i n f l e x i b l e  a d h e re n c e  t o  r e g u l a t o r y  f u n c t i o n s  and
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toward  c o n s t r u c t i v e  dynamic l e a d e r s h i p  a t  t h e  l o c a l  l e v e l .  Widespread  

e x p l o r a t i o n  and change  a r e  i n d i c a t e d .

E d u c a t i o n a l  f o r e c a s t s  f o r  t h e  1980s i n d i c a t e  t h a t  e a r l y  c h i l d h o o d  

e d u c a t i o n  which g a i n e d  in  prominence d u r in g  t h e  1960s and 1970s w i l l  

c o n t i n u e  t o  s h i n e ,  p a r t i c u l a r l y  i f  t h e  p r e d i c t i o n  of  a r e p e a t  o f  t h e  

1950s '  baby boom e v e r  becomes a r e a l i t y .  O the r  f a c t o r s  c o n t r i b u t i n g  t o  

t h e  prominence  o f  e a r l y  c h i ld h o o d  e d u c a t i o n  i n c l u d e  i n f l a t i o n a r y  p r e s ­

s u r e s ,  r e q u i r i n g  more m oth e r s  o f  young c h i l d r e n  t o  work o u t s i d e  t h e i r  

homes (S ha ne ,  1979) .

As t r e n d s  i n d i c a t e  t h e  c o n t i n u e d  need of  e d u c a t i o n a l  s e r v i c e s  f o r  

young c h i l d r e n ,  so s h o u ld  t h i s  need be accompanied by a commitment f o r  

q u a l i t y  p rogram s.  Because  o f  t h e  im p o r ta n c e  o f  t h e  e a r l y  y e a r s  in  a 

c h i l d ' s  d e v e lo p m e n t ,  s t a n d a r d s  i n  c r e d e n t i a l i n g  a r e  e s s e n t i a l .  T e a c h e r  

c e r t i f i c a t i o n  may be one way of  a d d r e s s i n g  t h e  commitment t o  q u a l i t y  

e d u c a t i o n a l  programs f o r  young c h i l d r e n .

Growth and Development  
o f  T eache r  C e r t i f i c a t i o n

An h i s t o r i c a l y  r e v i e w  o f  t h e  c e r t i f i c a t i o n  s t r u c t u r e  in American 

e d u c a t i o n  i s  v e ry  e n l i g h t e n i n g .  T eache r  c e r t i f i c a t i o n ,  as  w i th  mos t  

t h i n g s ,  has unde rgone  many changes s i n c e  i t s  i n c e p t i o n .  B e fo re  d i s ­

c u s s i n g  t h e  changes which have t a k e n  p l a c e  i n  t e a c h e r  c e r t i f i c a t i o n ,  a 

d e f i n i t i o n  o f  c e r t i f i c a t i o n  s hou ld  prove  u s e f u l :  "The p r im ary  p u rpose

o f  t e a c h e r  c e r t i f i c a t i o n , as  t r a d i t i o n a l l y  a d m i n i s t e r e d , i s  t o  p r o ­

t e c t  t h e  s t a t e  a g a i n s t  in co m p e te n t  t e a c h e r s  f rom e n t e r i n g  i n t o  t h e  

f i e l d "  ( F r a z i e r ,  1938,  p.  5 ) .  Burdin and Reagan (1971)  d e f i n e d  c e r t i ­

f i c a t i o n  a s ,  "The p r o c e s s  whereby a s t a t e  o r  o t h e r  governmenta l  u n i t  

i d e n t i f i e s  t h o s e  p e r s o n s  who a r e  e l i g i b l e  f o r  employment  as  t e a c h e r s . "
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The a s sum pt ion  u n d e r l y i n g  t e a c h e r  c e r t i f i c a t i o n  i s  t h a t  i t  i s  

p o s s i b l e  t o  d e v i s e  a b u r e a u c r a t i c  p r o c e s s  which w i l l  d i s t i n g u i s h  t h o s e  

p e r s o n s  who a r e  q u a l i f i e d  t o  pe rfo rm  as  t e a c h e r s  in  p u b l i c  s c h o o l s  from 

t h o s e  p e r s o n s  who a r e  p r o b a b ly  no t  q u a l i f i e d .

Kinney (1964)  w r o t e  t h a t  p r i o r  t o  1825 c e r t i f i c a t i o n  p r a c t i c e s  had 

n o t  been i n i t i a t e d .  F a c t o r s  i n c l u d i n g  d i s t a n c e ,  communicat ion d i f f i ­

c u l t i e s ,  s c a r c i t y  o f  a p p l i c a n t s ,  and c e n t r a l  a u t h o r i t y  weaknesses  have 

been c i t e d  as  r e a s o n s  f o r  l e a v i n g  th e  r e s p o n s i b i 1i t y  o f  v e r i f y i n g  

t e a c h e r  competence t o  l o c a l  o f f i c i a l s .  During t h e  s e v e n t e e n t h  c e n t u r y  

u n t i l  wel l  i n t o  t h e  n i n e t e e n t h  c e n t u r y ,  e d u c a t i o n  was a l o c a l  r e s p o n s i ­

b i l i t y  and was s u p p o r t e d  and a d m i n i s t e r e d  by t h e  community.  The only 

s p e c i f i c  r e s t r i c t i o n  imposed by t h e  s t a t e  in  r e l a t i o n  t o  t h e  employment 

o f  t e a c h e r s  was a " s e c u r i t y  c l e a r a n c e "  c o v e r in g  r e l i g i o u s  and p o l i t i c a l  

l o y a l t y .  T h e r e f o r e ,  t h e  s e l e c t i o n  o f  t e a c h e r s  and t h e  d e t e r m i n a t i o n  o f  

t h e i r  p r o f e s s i o n a l  q u a l i f i c a t i o n s  r e s t e d  in  t h e  hands o f  t h e  l o c a l  

employing  commit tee  o r  i n d i v i d u a l  d e s i g n a t e d  by t h e  law.

G e n e r a l l y ,  employing  boards  s o u g h t  t h r e e  t y p e s  of  r e q u i r e m e n t s  f o r  

t e a c h e r  c a n d i d a t e s :  ( a )  c a p a c i t y  t o  govern a s c h o o l ,  a major  concern

in  many l o c a l i t i e s ,  and f r e q u e n t l y  de te r m in e d  by t h e  s i z e ,  a p p e a r a n c e ,  

and age o f  t h e  a p p l i c a n t ;  (b)  moral c h a r a c t e r ,  p ro v id e d  by t h e  c a n d i ­

d a t e  i n  t h e  form o f  t e s t i m o n i a l s  o f  fo rm er  b o a r d s ,  m i n i s t e r s ,  and 

p ro m in e n t  c i t i z e n s ;  and ( c )  academic a t t a i n m e n t s ,  u s u a l l y  o b t a i n e d  on ly  

by i n t e r v i e w i n g  t h e  c a n d i d a t e ,  a l t h o u g h  some commit tees  gave o r a l  

e x a m i n a t i o n s  which were l a t e r  supp lem ented  by more fo rmal  w r i t t e n  exams 

( K in n ey ,  1964,  p . 4 0 ) .
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County c o n t r o l  o f  t e a c h e r  c e r t i f i c a t i o n  f i r s t  appeared  in  1821 and 

c o n t i n u e d  u n t i l  t h e  e a r l y  1900s.  The usua l  method o f  a p p r a i s i n g  t e a c h ­

e r  competence was by e xa m ina t ion ,  and a u t h o r i t y  t o  examine c a r r i e d  w i th  

i t  t h e  a u t h o r i t y  t o  c e r t i f y  (McMurrin,  1961) .  The b e g in n in g  s t e p  

toward  coun ty  c o n t r o l  was t h e  d e s i g n a t i o n  o f  coun ty  examin ing o f f i c e s .

By 1880,  a coun ty  schoo l  o f f i c e r ,  f r e q u e n t l y  w i t h o u t  t r a i n i n g  o r  e x p e r i ­

ence in  e d u c a t i o n ,  was a t r a d i t i o n  in  t h e  American school  sys tem . Th is  

coun ty  schoo l  o f f i c e r  was known as  t h e  coun ty  s u p e r i n t e n d e n t  o f  s c hoo ls ,  

coun ty  s u p e r i n t e n d e n t ,  o r  coun ty  schoo l  comm iss ioner .  Most a s s u r e d l y ,  

t h e  e a r l i e s t  and mos t  i m p o r t a n t  d u ty  o f  t h e  coun ty  schoo l  o f f i c e r  was 

t h e  e x a m in a t io n  and c e r t i f i c a t i o n  o f  t e a c h e r  c a n d i d a t e s  w i t h i n  a given  

co u n ty .  The need f o r  com pe ten t  examiners  and an o p p o r t u n i t y  t o  s e l e c t  

c a n d i d a t e s  f rom a b r o a d e r  g e o g r a p h i c  a r e a  have been g iven  as the  

s t r o n g e s t  f a c t o r s  in  t h e  e s t a b l i s h m e n t  o f  t h e  coun ty  sys tem  ( F r a z i e r ,  

1938; Kinney ,  1964) .

Fo l lo w in g  t h e  C i v i l  War, t h e  s t a t e  school  a d m i n i s t r a t i o n  was 

immersed in  f i n a n c i a l  d i f f i c u l t i e s  r e l a t e d  t o  t h e  o p e r a t i o n  o f  s c h o o l s .  

Land g r a n t s  f o r  e d u c a t i o n  in  new s t a t e s  as  wel l  as t h e  c r e a t i o n  of 

s t a t e  schoo l  funds  in  o r i g i n a l  s t a t e s  marked t h e  b e g in n in g  o f  s t a t e  

a d m i n i s t r a t i o n  o f  p u b l i c  e d u c a t i o n  and p ro v id e d  t h e  n u c le u s  f o r  t h e  

o r g a n i z a t i o n  in  which c o n t r o l  was e v e n t u a l l y  c e n t r a l i z e d .  The s t a t e  

a u t h o r i z e d  t h e  e s t a b l i s h m e n t  o f  s c h o o l s ,  a l low ed  l o c a l  t a x a t i o n  f o r  

t h e i r  s u p p o r t ,  r e g u l a t e d  f i n a n c i a l  e x p e n d i t u r e s ,  and began some form o f  

g r a n t s  f rom t h e  income from perm anen t  f u n d s .

The c r e a t i o n  o f  an a d m i n i s t r a t i v e  o r g a n i z a t i o n  grew o u t  o f  t h e  

need t o  m o n i to r  such  f i s c a l  r e s p o n s i b i l i t i e s .  The a d m i n i s t r a t i v e
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o r g a n i z a t i o n  g e n e r a l l y  c o n s i s t e d  o f  t h e  s t a t e  school  o f f i c e r  and a 

s t a t e  board  o f  e d u c a t i o n .  S t a t e  d e p a r t m e n t s  o f  e d u c a t i o n  were e s t a b ­

l i s h e d  when t h e  need a r o s e  t o  o v e r s e e  t h e  emerging s t a t e  sys tem  of  

s c h o o l s .  With t h e  emergence  o f  a s t a t e  a d m i n i s t r a t i o n  came a c o n s i s ­

t e n t  t e n d e n c y  toward  a c e n t r a l i z a t i o n  o f  c e r t i f i c a t i o n  a u t h o r i t y  i n  t h e  

s t a t e .  Between 1830 and 1950,  a l l  n o r t h e r n  and some s o u t h e r n  s t a t e s  

had c r e a t e d  t h e  o f f i c e  o f  c h i e f ,  s t a t e  schoo l  o f f i c i a l  (Kinney ,  1964) .

As s t a t e s  i n c r e a s e d  t h e i r  invo lv e m e n t  in  c e r t i f i c a t i o n ,  p r o c e d u r e s  

and c o n t r o l  assumed v a r i e d  p a t t e r n s .  In a d d i t i o n  t o  l o c a l  o r  county 

sys tems  o f  c e r t i f i c a t i o n ,  mos t  s t a t e s  had i n s t i t u t e d  some form o f  s t a t e  

c e r t i f i c a t i o n  as  w e l l  ( C u b b e r l y ,  1906) .

Trends  and p r e s s u r e s  t h a t  r e s h a p e d  t h e  c e r t i f i c a t i o n  s t r u c t u r e  

d u r i n g  t h i s  p e r i o d  were new demands on t e a c h e r s  imposed by chang ing  

c u r r i c u l a .  In t h e  l a s t  decade  o f  t h e  n i n e t e e n t h  c e n t u r y ,  c u r r i c u l u m  

deve lo pm en ts  r e f l e c t e d  a new and broadened  a p p r e c i a t i o n  of  t h e  f u n c t i o n  

o f  s c h o o l s .  In  t h e  e l e m e n t a r y  c u r r i c u l u m ,  new s u b j e c t s  were expanded 

so as t o  modi fy  t h e i r  c h a r a c t e r .  Th is  r e s u l t e d  in  a b r o a d e r  cu r r i cu lu m ,  

one which p l a c e d  new demands on t e a c h e r s .  Moreover ,  new p o s i t i o n s  were 

c r e a t e d  f o r  t e a c h i n g  s p e c i a l i s t s  which added new and un ique  problems  in  

c e r t i f i c a t i o n  ( H a r r i s ,  1969) .

Developments  such as expanded c u r r i c u l u m  and s p e c i a l i z e d  a r e a s  o f  

t e a c h i n g  were g r a d u a l l y  f o r c i n g  e d u c a t i o n  t o  r e c o g n i z e  c o l l e g e  work as 

e s s e n t i a l  in  t e a c h e r  p r e p a r a t i o n .  S t a t e s  t h a t  had c o n t r o l  o f  c e r t i f i ­

c a t i o n  sy s te m s  began t o  move toward  c o l l e g i a t e  r e q u i r e m e n t s  f o r  c e r t i ­

f i c a t i o n  and abandonment  o f  e x a m i n a t i o n .
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The n i n e t e e n t h  c e n t u r y  t r e n d  toward s t a t e  c e n t r a l i z a t i o n  was com­

p l e t e d  f o r  a l l  p r a c t i c a l  p u r p o s e s  in  t h e  f i r s t  h a l f  o f  t h e  t w e n t i e t h  

c e n t u r y .  With s t a t e  c e n t r a l i z a t i o n  came t h e  e l i m i n a t i o n  o f  t e a c h e r  

e x a m i n a t i o n s .  C o l l e g e  t r a i n i n g  was seen  as  a new b a s i s  f o r  c e r t i f i c a ­

t i o n .  During  t h i s  c e n t u r y ,  s p e c i a l i z e d  c e r t i f i c a t i o n s  became more 

a c c e p t a b l e .  S p e c i a l i z e d  c e r t i f i c a t i o n s  had t h e i r  o r i g i n  in  f o u r  

g e n e r a l  a r e a s :  ( a )  a t  s e v e r a l  l e v e l s  i n  t h e  p u b l i c  schoo l  program f o r

which p r e p a r a t i o n  was deemed d e s i r a b l e ,  such as  k i n d e r g a r t e n ,  p r im a r y ,  

s e c o n d a r y ,  j u n i o r  c o l l e g e ,  e t c . ;  (b)  in  s p e c i a l  s u b j e c t  f i e l d s  such as 

m us ic ,  a r t ,  and p h y s i c a l  e d u c a t i o n ;  ( c )  in  a d m i n i s t r a t i v e  and s u p e r ­

v i s o r y  f i e l d s ;  and ( d ) i n  o t h e r  t e a c h i n g  s e r v i c e s  ( C u b b e r l y ,  1906) .

P r o g r e s s  in  t h e  a r e a  o f  t e a c h e r  c e r t i f i c a t i o n  s i n c e  t h e  c l o s e  of  

World War I I  has  been good. In  1940, on ly  n i n e  s t a t e s  r e q u i r e d  a f o u r  

y e a r  c o l l e g e  p r e p a r a t i o n  f o r  e l e m e n t a ry  t e a c h e r s .  By 1946, 15 s t a t e s  

had r e a c h e d  t h i s  l e v e l  (NEA, 1953) .  Armstrong and S t i n n e t t  (1951)  

su rveyed  48 s t a t e s  f o r  t r e n d s  i n  c e r t i f i c a t i o n  p r o c e d u r e s .  T h e i r  s u r ­

vey a l s o  i n c l u d e d  d a t a  r e g a r d i n g  t h e  number o f  c o l l e g e  y e a r s  o f  

p r e p a r a t i o n  r e q u i r e d  by v a r i o u s  s t a t e  d e p a r t m e n t s  f o r  t e a c h e r  c e r t i f i ­

c a t i o n .  T h e i r  f i n d i n g s  r e v e a l e d  t h a t  17 s t a t e s  e n f o r c e d  t h e  minimum 

p r e p a r a t i o n  r e q u i r e m e n t  o f  t h e  b a c h e l o r ' s  d e g r e e ,  3 s t a t e s  r e q u i r e d  

c o m p le t io n  o f  a minimum o f  90 s e m e s t e r  h o u r s ,  16 r e q u i r e d  on ly  two 

y e a r s  o f  c o l l e g e  work ,  9 r e q u i r e d  on ly  1 y e a r ,  and two s t a t e s  c e r t i f y ­

ing e l e m e n t a r y  t e a c h e r s  on l e s s  than  one y e a r  o f  c o l l e g e  p r e p a r a t i o n .

C e r t i f i c a t i o n  t r e n d s  in  t h e  1950s r e f l e c t e d  a move toward  r e d u c i n g  

t h e  number o f  s e p a r a t e  name c e r t i f i c a t e s  t o  a minimum. G e n e r a l l y ,  

c e r t i f i c a t e s  o f f e r e d  were o f  two t y p e s :  ( a )  p r o b a t i o n a r y  and (b)
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pe rm anen t .  They were i s s u e d  upon com p le t io n  o f  f o u r  y e a r s  o f  p r e p a r a ­

t i o n .  Although t h e  c e r t i f i c a t e  was termed "pe rm ane n t , "  most  o f  t h e  

s t a t e s  had begun by t h i s  t im e  t o  abandon t h e  l i f e t i m e  c e r t i f i c a t e .  

A no the r  t r e n d  in  c e r t i f i c a t i o n  which c o n t i n u e d  th rough  t h e  1950s was a 

t e n d e n c y  toward r e c i p r o c i t y  in  t e a c h e r  c e r t i f i c a t i o n .

In 1961,  t h e  N a t i o n a l  E d u c a t io n  A s s o c i a t i o n  adop ted  a p r e r e q u i s i t e  

f o r  membership which s t a t e d  t h a t

. . . any p e r s o n  who i s  a c t i v e l y  engaged in  e d u c a t i o n a l  
work o f  a p r o f e s s i o n a l  n a t u r e  s h a l l  become e l i g i b l e  t o  
become an a c t i v e  member o f  t h e  a s s o c i a t i o n  i f  he (1)  has  
e a r n e d  a b a c h e l o r ' s  d e g r e e  o r  h i g h e r  de g re e  and (2 )  where 
r e q u i r e d  h o l d s  o r  i s  e l i g i b l e  t o  ho ld  a r e g u l a r  l e v e l  c e r ­
t i f i c a t e  o f  any kind  e x c e p t  an emergency s u b s t a n d a r d  c e r t i ­
f i c a t e  o r  p e r m i t ,  (p .  20)

Pe rhaps  t h i s  a c t i o n  was an i n d i c a t i o n  of  i n t e n t  among o r g a n i z a t i o n s  o f

t h e  t e a c h i n g  p r o f e s s i o n  t o  assume g r e a t e r  r e s p o n s i b l i t y  f o r  s e t t i n g  and

e n f o r c i n g  s t a n d a r d s  o f  competence .

As o f  September  1961,  43 s t a t e s  and t h e  D i s t r i c t  o f  Columbia were 

e n f o r c i n g  t h e  minimum o f  a b a c h e l o r ' s  d e g re e  f o r  t h e  l o w e s t  r e g u l a r

c e r t i f i c a t e s  f o r  b e g i n n i n g  e l e m e n t a r y  t e a c h e r s .  Only seven  s t a t e s

rem ain ed  below t h e  d e g r e e  l e v e l .  A u t h o r i t y  t o  f i x  r e q u i r e m e n t s  f o r ,  

i s s u a n c e  o f ,  r e i s s u a n c e  o f ,  and r e v o c a t i o n  o f  t e a c h e r s '  c e r t i f i c a t e s  

was a lm o s t  c o m p l e t e l y  v e s t e d  by l e g i s l a t i v e  a u t h o r i t y  i n  r e s p e c t i v e  

s t a t e  d e p a r t m e n t s  o r  boa rds  o f  e d u c a t i o n .  Only 10 s t a t e s  r e p o r t e d  

some s h a r i n g  o f  t h e  c e r t i f i c a t i o n  a u t h o r i t y .  As t h e  pendulum s w i n g s ,  

on ly  18 s t a t e s  r e p o r t e d  t h e  u s e  o f  e x a m in a t io n  as p a r t  o f  t h e  c e r t i f i ­

c a t i o n  p r o c e s s .  With t h e  decade  o f  t h e  1960s growing  to  a c l o s e ,  

s t a t e s  had grown r e l a t i v e l y  c l o s e  t o g e t h e r  in minimum r e q u i r e m e n t s  f o r  

t e a c h i n g  (Armstrong  & S t i n n e t ,  1961;  W o e l l n e r ,  1961) .
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The decade  o f  t h e  1970s has been r e p o r t e d  as one o f  g r e a t  f e rm en t  

among s t a t e  e d u c a t i o n  l e g a l  a u t h o r i t i e s  in  s e a r c h  o f  new and b e t t e r  p r o ­

c e d u re s  i n  t h e  t e a c h e r  e d u c a t i o n - c e r t i f i c a t i o n - a c c r e d i t a t i o n  p r o c e s s .  

E s s e n t i a l l y ,  t h e  c o n f l i c t  f o c u s e d  on th e  s e a r c h  f o r  r e d e f i n i t i o n  o f  the  

g o a l s  o f  e d u c a t i o n  and t h e  r o l e s  o f  v a r i o u s  e d u c a t i o n a l  p e r s o n n e l .  I t  

a ppe a re d  t h a t  t h e  e d u c a t i o n a l  e s t a b l i s h m e n t  was d i v i d e d ,  w i th  one group 

a d v o c a t i n g  t h e  c o n s e r v a t i o n  o f  t h e  e x i s t i n g  i n s t i t u t i o n s  and p r a c t i c e s  

w h i l e  t h e  oppos ing  group  a d voc a te d  a sys tem  o f  s e l f - d e t e r m i n a t i o n  in 

c o n t r o l  o f  t h e  t e a c h i n g  p r o f e s s i o n  ( S t i n n e t t ,  1970) .

A s u rv e y  o f  s t a t e  c e r t i f i c a t i o n  d i r e c t o r s  i n d i c a t e d  t h a t  on ly  f o u r  

s t a t e s  and P u e r t o  Rico were no t  e n f o r c i n g  t h e  d e g re e  r e q u i r e m e n t s  f o r  

e l e m e n t a r y  t e a c h e r s .  However , t h r e e  o f  t h e  f o u r  s t a t e s  had been g iven  

d e a d l i n e s  f o r  e n fo r c e m e n t  o f  t h e  d e g r e e .  S i g n i f i c a n t  t r e n d s  f o r  t h e  

f u t u r e  c l u s t e r e d  a round  th e  f o l l o w i n g  broad  c a t e g o r i e s :  ( a )  g r e a t e r

f l e x i b i l i t y  in  t h e  c e r t i f i c a t i o n  p r o c e s s  t h rough  competency-based  p r o ­

gram s ,  (b )  i n t e r s t a t e  r e c i p r o c i t y ,  and (c)  a move back t o  t e s t - m a s t e r y  

( S t i n n e t t ,  1970;  V l a a n d e r e n ,  1979) .

The t r a d i t i o n a l  “ t r a n s c r i p t  p lan"  t o  t e a c h e r  c e r t i f i c a t i o n  had i t s  

o r i g i n  in  an " a p p rove d -p rog ram  a p p r o a c h . "  The approved-p rogram  ap­

proach  i s  an a l t e r n a t i v e  t o  t h a t  which depends  on m ee t ing  s p e c i f i c  

c o u r s e  and c r e d i t  r e q u i r e m e n t s  e s t a b l i s h e d  by some agency  o f  t h e  s t a t e .  

Under t h e  a pp roved -p rog ram  a p p ro a c h ,  a t e a c h e r  e d u c a t i o n  i n s t i t u t i o n  

d e s i g n s  i t s  own p rogram ,  e s t a b l i s h e s  i t s  own r e q u i r e m e n t s ,  and r e q u e s t s  

a pp rova l  by some a g e n c y ,  e i t h e r  a s t a t e  de p a r tm e n t  o r  t h e  N a t io n a l  

Counci l  f o r  t h e  A c c r e d i t a t i o n  o f  T eache r  Educ a t ion  (NCATE). The approv­

ing a g e n t  t h e n  v i s i t s  t h e  i n s t i t u t i o n ,  examines i t s  s t r u c t u r e  and
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s t a t e d  s t a n d a r d s ,  and rev iews  t h e  i n s t i t u t i o n a l  program t h a t  p r o s p e c ­

t i v e  t e a c h e r s  a r e  r e q u i r e d  t o  t a k e .  I f  t h e  i n s t i t u t i o n  i s  judged  a d e ­

q u a t e ,  th e n  i t s  g r a d u a t e s  a r e  a u t o m a t i c a l l y  c e r t i f i e d  w i t h o u t  examina ­

t i o n s  o f  t h e i r  i n d i v i d u a l  c o l l e g e  r e c o r d s  ( C ona n t ,  1963) .

In e s s e n c e ,  c e r t i f i c a t i o n  r e q u i r e m e n t s  have in v o lv e d  t h r e e  t h i n g s  

in  each s t a t e .  One i s  the  t o t a l  amount o f  p r e p a r a t i o n ,  second i s  t h e  

amount o f  i n s t r u c t i o n  in  p r o f e s s i o n a l  e d u c a t i o n ,  and t h i r d  i s  t h e  

amount o f  g e n e r a l  e d u c a t i o n  and s u b j e c t  m a t t e r  s p e c i a l i z a t i o n .  

T y p i c a l l y ,  most  s t a t e s  r e q u i r e  b a c h e l o r s '  d e g r e e s  as e v i d e n c e  o f  

"amount  o f  p r e p a r a t i o n . "  However , some s t a t e s  i n s t i t u t e d  t h i s  r e q u i r e ­

ment  ve ry  r e c e n t l y .

The amount o f  t im e  de vo te d  t o  e d u c a t i o n  c o u r s e s  v a r i e s  f rom s t a t e  

t o  s t a t e .  The amount r e q u i r e d  f o r  e l e m e n t a r y  t e a c h e r s  i s  o f t e n  g r e a t e r  

than  t h a t  r e q u i r e d  f o r  se conda ry  t e a c h e r s .

Gene ral  e d u c a t i o n  and s u b j e c t  m a t t e r  s p e c i a l i z a t i o n  have r e c e i v e d  

i n c r e a s e d  a t t e n t i o n  s i n c e  t h e  l a u n c h i n g  o f  t h e  f i r s t  S o v i e t  s p u t n i k .  

Emphasis has been p l a c e d  on i n c r e a s i n g  s u b j e c t  m a t t e r  s p e c i a l i z a t i o n  

s t a n d a r d s .  In s p i t e  o f  i n c r e a s i n g  s t a n d a r d s  in  c e r t i f i c a t i o n  p r a c t i c e s ,  

l a r g e  d i s p a r i t i e s  have c o n t i n u e d  t o  e x i s t  between s t a t e s .  Conant  

(1963)  d e s c r i b e s  such a d i s c r e p a n c y :  t o  r e c e i v e  pe rm anen t  c e r t i f i c a ­

t i o n  t o  t e a c h  c h e m i s t r y  in  New York,  a s e co n d a ry  schoo l  t e a c h e r  must  be 

a g r a d u a t e  o f  an a c c r e d i t e d  i n s t i t u t i o n ,  have 30 hours  beyond t h e  

b a c h e l o r ' s  d e g r e e  comple ted  w i t h i n  f i v e  y e a r s ,  have 56 s e m e s t e r  hours  

i n  m a the m a t ic s  and s c i e n c e  i n c l u d i n g  t h e  e q u i v a l e n t  o f  t h r e e  f u l l - y e a r  

c o u r s e s  in  c h e m i s t r y  and m a t h e m a t i c s ,  and 60 s e m e s t e r  hours  on t h e  

u n d e r g r a d u a t e  l e v e l  in  g e n e r a l  e d u c a t i o n .  In a d d i t i o n  t o  t h e s e
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r e q u i r e m e n t s ,  a c a n d i d a t e  must  a l s o  have 18 s e m e s t e r  hours  in  e d u c a t i o n  

c o u r s e s  and 80 s u p e r v i s e d  p e r i o d s  o f  p r a c t i c e  t e a c h i n g  in  t h e  f i e l d  o f  

c h e m i s t r y .

In c o n t r a s t ,  in  Georg ia  a c h e m i s t r y  t e a c h e r  needs on ly  30 s e m e s t e r  

hou rs  o f  s c i e n c e ,  o f  which 12 must  be in  t h e  f i e l d  o f  c h e m i s t r y  i t s e l f .  

The g e n e r a l  e d u c a t i o n  r e q u i r e m e n t s  in  t h i s  s t a t e  a r e  low e r ;  on ly  36

s e m e s t e r  hours  a r e  r e q u i r e d .  Both s t a t e s ,  however ,  r e q u i r e  a p p r o x i ­

m a te ly  t h e  same amount  of  p r o f e s s i o n a l  e d u c a t i o n ,  and bo th  r e q u i r e  

p r a c t i c e  t e a c h i n g  as  a p r e r e q u i s i t e  f o r  c e r t i f i c a t i o n .

A more r e c e n t  movement in  t e a c h e r  e d u c a t i o n  i s  t h e  compe tency-  

based program. The n e x t  s e c t i o n  on t e a c h e r  e d u c a t i o n  i s  d e v o te d  to  

t h a t  movement.

The r o o t s  o f  com pe tency -based  t e a c h e r  e d u c a t i o n  (CBTE) p ro b a b l y

l i e  in  g e n e r a l  s o c i e t a l  c o n d i t i o n s  and t h e  i n s t i t u t i o n a l  r e s p o n s e s  t o

them c h a r a c t e r i s t i c  o f  t h e  ' 6 0 s .  For example,  r e a l i z a t i o n  t h a t  l i t t l e  

o r  no p r o g r e s s  was made in  nar rowing  wide i n e q u a l i t y  gaps l e d  t o  

i n c r e a s i n g  governm en ta l  a t t e n t i o n  t o  r a c i a l ,  e t h n i c ,  and s o c ioe c onom ic  

m i n o r i t y  n e e d s ,  p a r t i c u l a r l y  e d u c a t i o n a l  o n e s .  The c la im  t h a t  t r a d i ­

t i o n a l  t e a c h e r  e d u c a t i o n  programs were n o t  p ro d u c in g  p e o p le  eq u ip p e d  to  

t e a c h  m i n o r i t y  group c h i l d r e n  and y o u th  e f f e c t i v e l y  p o i n t e d  d i r e c t l y  t o  

t h e  need f o r  r e f o r m  in  t e a c h e r  e d u c a t i o n  (Elam, 1971) .

F e de ra l  government  i n t e r v e n t i o n  in  e d u c a t i o n  i n c r e a s e d  f o l l o w i n g  

th e  l a u n c h i n g  o f  S p u t n i k  in  1957 by t h e  Russ ian  governm ent .  F e d e ra l  

money became a v a i l a b l e  f o r  a v a r i e t y  o f  e x p l o r a t o r y  and e x p e r i m e n t a l  

programs.  At a p p r o x i m a t e ly  t h e  same t i m e , J e r o m e  B r u n e r 1s book,  The 

P r o c e s s  o f  E d u c a t io n  ( 1 9 6 0 ) ,  was p u b l i s h e d .  In t h i s  summary, Bruner
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proposed  t h a t  a l l  d i s c i p l i n e s  cou ld  be t a u g h t  in an i n t e l l e c t u a l l y  

h o n e s t  way a t  e v e ry  l e v e l  o f  de ve lopm en t .  In S t a b i l i t y  and Change in  

Human C h a r a c t e r i s t i c s  ( 1 9 6 4 ) ,  Bloom emphasized t h e  e a r l y  y e a r s  in  

i n t e l l e c t u a l  d e ve lopm en t .  Bloom's  r e s e a r c h ,  a lo ng  w i th  t h e  r e s e a r c h  

o f  Hunt ,  I n t e l l i g e n c e  and E x p e r ie n c e  (1961)  began t o  change  e d u c a t i o n a l  

t h e o r i e s .

The c i v i l  r i g h t s  movement o f  t h e  1960s h e i g h t e n e d  our  awareness  o f  

t h e  l a c k  o f  e d u c a t i o n  f o r  m i n o r i t y  and low soc ioe c onom ic  c h i l d r e n  in  

t h e  U n i t ed  S t a t e s .  As a r e s u l t  o f  t h e  movement,  Congress  pa s se d  t h e

E lem en ta ry  and Secondary  E d u c a t io n  Act  (1965) which aimed a t  overcoming

t h e  problems o f  e d u c a t i o n a l l y  d i s a d v a n t a g e d  c h i l d r e n .

No e n t i r e l y  s a t i s f a c t o r y  d e f i n i t i o n  of  CBTE has been d e v e lo p e d .

In d e t e r m i n i n g  com petency ,  a c c o r d i n g  t o  Weber and Cooper ( 1 9 7 1 ) ,  t h r e e  

ty p es  o f  c r i t e r i a  may be u se d :  ( a )  knowledge c r i t e r i a ,  t o  a s s e s s  t h e

c o g n i t i v e  u n d e r s t a n d i n g  o f  a s t u d e n t ;  (b)  pe r fo rm a nc e  c r i t e r i a ,  t o  

a s s e s s  t h e  t e a c h i n g  b e h a v i o r  o f  a s t u d e n t ;  and ( c )  p r o d u c t  c r i t e r i a ,  t o  

a s s e s s  a s t u d e n t ' s  a b i l i t y  t o  t e a c h  by examin ing  t h e  a c h ie v e m e n t  o f

p u p i l s  t a u g h t  by a s t u d e n t .

Burd in  and Reagan (1971)  s t a t e d  t h a t  no c l e a r  d ichotomy e x i s t s  

between c o m pe tency -based  t e a c h e r  c e r t i f i c a t i o n  and non -com pe tency-based  

t e a c h e r  c e r t i f i c a t i o n .  I t  i s  more a p p r o p r i a t e  t o  p e r c e i v e  a cont inuum 

w i th  d e m o n s t r a t e d  t e a c h i n g  pe r fo rm a nc e  a t  one end and a t  t h e  o t h e r  

c h a r a c t e r i s t i c s  which can be i d e n t i f i e d  o u t s i d e  t h e  t e a c h i n g  s i t u a t i o n ;  

e . g . ,  i n t e l l i g e n c e  t e s t  s c o r e s ,  p e r s o n a l i t y  t r a i t s ,  knowledge o f  s u b ­

j e c t  m a t t e r .  A t e a c h e r  c e r t i f i c a t i o n  p r o c e s s  which m ig h t  be l o c a t e d  a t  

t h e  c e n t e r  o f  t h e  cont inuum  would r e l y  e q u a l l y  on pe r fo rm a nc e  f a c t o r s
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and on n on -pe r fo rm a nce  f a c t o r s .  I t  i s  t h e  p o s i t i o n  o f  pe r s o n s  

a d v o c a t in g  compe tency-based  t e a c h e r  c e r t i f i c a t i o n  t h a t  t e a c h e r  

c e r t i f i c a t i o n  p r a c t i c e s  s h o u ld  move toward  t h e  p e r f o r m a n c e - b a s e d  

end o f  t h e  con t inuum.

The movement toward  deve lopm en t  o f  com pe tency -based  t e a c h e r  e duca ­

t i o n  and c e r t i f i c a t i o n  programs has  e x p e r i e n c e d  r a p i d  growth w i t h i n  t h e  

p a s t  few y e a r s .  I t  was r e p o r t e d  t h a t  i n  1972,  a p p r o x i m a t e l y  30 s t a t e s  

were a c t i v e l y  i n v o lv e d  in  t h e  s t u d y  o f  e i t h e r  c o m pe tency -based  t e a c h e r  

e d u c a t i o n  o r  c e r t i f i c a t i o n  ( R o th ,  1972) .

I s s u e s  s u r r o u n d i n g  t h e  com pe tency -based  t e a c h e r  c e r t i f i c a t i o n  

movement a r e  many. An e s s e n t i a l  q u e s t i o n  i s  what  t h e  r o l e  o f  t h e  

s t a t e  s h ou ld  be i n  t h e  c e r t i f i c a t i o n  p r o c e s s .  There  a r e  a t  l e a s t  two 

oppos ing  v i e w p o in t s  c o n c e r n in g  t h e  s t a t e ' s  f u n c t i o n .  One p o i n t  o f  

view p r e d o m i n e n t ly  and c u r r e n t l y  in  p r a c t i c e  h o ld s  t h a t  t h e  s t a t e  i s  an 

a d m i n i s t r a t i v e  and r e g u l a t o r y  body u t i l i z i n g  a c e n t r a l i z e d  approach  

w i th  u n i f o r m i t y  and s t a n d a r d i z a t i o n  b e in g  t h e  e m pha s i s .  Competency-  

based  c e r t i f i c a t i o n  sys tem s  s t r u c t u r e d  on t h e  above t e n e t s  would s p e c i ­

f y  t e a c h e r  pe r fo rm ance  c r i t e r i a  f o r  c e r t i f i c a t i o n  a t  t h e  s t a t e  l e v e l .

An oppos ing  v i e w p o in t  on c e r t i f i c a t i o n  em phas izes  a d e c e n t r a l i z e d  

sys tem  w i th  more l o c a l  c o n t r o l  and a b r o a d e r  b a s e  f o r  d e c i s i o n  making.  

In t h i s  s t r a t e g y ,  t h e  s t a t e  would promote change r a t h e r  t h a n  mandate  i t  

and a c c e p t  d i v e r s i t y  as  opposed t o  m anda t ing  s i n g l e  s t a n d a r d s .  Roth 

p o i n t e d  o u t  t h a t  t h e  competency approach  c o u ld  e a s i l y  f i t  i n t o  t h i s  

p h i lo s o p h y  by a l l o w i n g  t e a c h e r  e d u c a t i o n  programs o r  o t h e r  p r o f e s s i o n a l  

a g e n c i e s  t o  de ve lop  t h e i r  own p a r t i c u l a r  s e t s  o f  c o m p e t e n c i e s .  In f a c t ,  

in  some p l a c e s  t h e  competency movement has been adop ted  as an a t t e m p t
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t o  r e fo rm  t h e  e d u c a t i o n a l  sys tem  by chang ing t h e  l o c u s  o f  a u t h o r i t y  and 

t h e  way in  which d e c i s i o n s  a r e  made (Roth ,  1972) .  One r e s u l t  o f  l o c a l  

c o n t r o l  i n  c e r t i f i c a t i o n  would be a v a r i e t y  o f  s t a n d a r d s  r e p l a c i n g  t h e  

s i n g l e  s e t  o f  s t a t e  s t a n d a r d s .

The c e n t r a l i z e d  approach  t o  compe tency-based t e a c h e r  c e r t i f i c a t i o n  

has been e v a l u a t e d  by some e d u c a t o r s  as be ing  r e s t r i c t i v e .  I t  has  been 

d e b a te d  t h a t  l a c k  o f  c u r r i c u l a r  f reedom may r e s u l t  f rom a c e n t r a l i z e d  

s t a t e  r o l e  w i th  s t a t e w i d e  pe r fo rm ance  c r i t e r i a .  F u r t h e r m o r e ,  i t  has  

been d e b a t e d  t h a t  f reedom t o  e x p e r im e n t  w i th  i n n o v a t i v e  c u r r i c u l a  a l s o  

a p p e a r s  t o  be p r e c l u d e d  by a r i g i d  s e t  o f  s t a t e  p e r fo rm a n c e  c r i t e r i a  

( L i e r h e i m e r ,  1968) .

On t h e  o t h e r  end o f  t h e  con t inuum,  s u p p o r t e r s  o f  a c e n t r a l i z e d  

approach  to  competency-based  t e a c h e r  c e r t i f i c a t i o n  a rgue  t h a t  w i t h o u t  

s t a t e  c o n t r o l  c o n t r a d i c t o r y  s t a n d a r d s  cou ld  e x i s t .  Those who f a v o r  a 

un i fo rm  s t a t e w i d e  s e t  o f  q u a l i t y  s t a n d a r d s  con tend  t h a t  i n e q u i t i e s  

among programs would be e l i m i n a t e d  and employers  would be a s s u r e d  t h a t  

a l l  c e r t i f i e d  p e r s o n n e l  p o s s e s s  a t  l e a s t  a minimum s e t  o f  c om pe tenc ie s  

(R o th ,  1972) .

There  i s  a wide sp e c t ru m  in  which competency-based  t e a c h e r  c e r t i ­

f i c a t i o n  programs can o p e r a t e .  At one end o f  t h e  s p e c t r u m ,  t h e r e  i s  a 

ve ry  open sys tem wi th  maximum f l e x i b i l i t y ;  whereas  a t  t h e  o t h e r  end ,  

t h e r e  i s  a h i g h l y  s t r u c t u r e d  and c e n t r a l i z e d  ap p ro a c h .  The re  a r e ,  o f  

c o u r s e ,  a v a r i e t y  o f  p o s s i b i l i e s  in  between .

The e a r l i e s t  r e f e r e n c e  t o  c e r t i f i c a t i o n  o f  k i n d e r g a r t e n  e d u c a t o r s  

was found in  t h e  1961 e d i t i o n  of  A Manual on C e r t i f i c a t i o n  Requi remen ts  

f o r  P u b l i c  School  P e r sonne l  in  t h e  Uni ted  S t a t e s .  In 1961,  40 s t a t e s
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had t h e  r e q u i r e m e n t  f o r  k i n d e r g a r t e n  t e a c h e r s  t o  ho ld  c e r t i f i c a t e s .  

" P ro b a b ly  a l l  s t a t e s  m a i n t a i n i n g  n u r s e r y  and k i n d e r g a r t e n  s c h o o l s  a t  

p u b l i c  expense  r e q u i r e  c e r t i f i c a t i o n "  (Armstrong  & S t i n n e t t ,  1961, p. 

1 2 ) .

By 1967,  42 s t a t e s  r e q u i r e d  a c e r t i f i c a t e  f o r  k i n d e r g a r t e n  t e a c h ­

e r s .  Emergency and s u b s t a n d a r d  c e r t i f i c a t e s  were i s s u e d  in  a l l  bu t  a 

few s t a t e s  be c ause  o f  t h e  i n s u f f i c i e n t  number o f  q u a l i f i e d  a p p l i c a n t s  

f o r  t h e  t e a c h i n g  p o s i t i o n s .  Delaware and North  C a r o l i n a  were added to  

t h e  s t a t e s  r e q u i r i n g  c e r t i f i c a t i o n  o f  k i n d e r g a r t e n  t e a c h e r s .

I t  may be s u rm ise d  t h a t  t h e  Head S t a r t  program and t h e  emphasis  on 

t h e  n e c e s s i t y  o f  e x t e n d i n g  p u b l i c  e d u c a t i o n  downward t o  p r e - s c h o o l  

y e a r s  a r e  i n f l u e n c i n g  s t a t e s  bo th  in  e s t a b l i s h i n g  such  p u b l i c l y -  

s u p p o r t e d  s c h o o l s  and in  r e q u i r i n g  c e r t i f i c a t i o n  o f  t h e i r  t e a c h e r s  

(Armst rong & S t i n n e t t ,  1967) .

During t h e  1960s ,  on ly  f i v e  s t a t e s  had a s p e c i a l  endorsem ent  on 

th e  k i n d e r g a r t e n  c e r t i f i c a t e  (Spodek ,  1972) .  S i n c e  t h e n ,  I n d i a n a  

has made a r e q u i r e m e n t  which has  mandated an e ndorsem en t  on t h e  t e a c h ­

ing c e r t i f i c a t e  f o r  anyone who i n t e n d s  t o  t e a c h  k i n d e r g a r t e n .  I t  i s  

t ermed a k i n d e r g a r t e n  endo rsem en t .

Less  than  one p e r c e n t  o f  p u b l i c  schoo l  sys tem s  in  t h e  Uni ted  

S t a t e s  r e q u i r e d  a k i n d e r g a r t e n  t e a c h e r  t o  have m a s t e r s '  o r  h i g h e r  d e ­

g r e e s .  About  27.1% o f  t h e  t o t a l  sys tem s  s e t  b a c h e l o r s '  d e g re e s  

w i th  m ajo r s  in  p r e - s c h o o l ,  e a r l y  e l e m e n t a r y ,  o r  k i n d e r g a r t e n - p r i m a r y  

e d u c a t i o n  as  minimum e d u c a t i o n a l  r e q u i r e m e n t s .  A B a c h e l o r ' s  d e g r e e ,  

major  in  e l e m e n t a ry  e d u c a t io n ,  was t h e  minimum r e q u i r e m e n t  in  a p p r o x i ­

m a te ly  42.6% o f  t h e  t o t a l  s y s te m s .  Four  p e r c e n t  a c c e p t e d  b a c h e l o r s '
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de g re e s  i r r e s p e c t i v e  of  s p e c i a l i z a t i o n ,  and abou t  20% a c c e p t e d  l e s s  

than  b a c h e l o r s '  d e g r e e s .  In abou t  4.8% o f  t h e  s y s t e m s ,  no minimum 

d e g re e  l e v e l  was r e q u i r e d  (NEA, 1969) .

Ten y e a r s  l a t e r ,  r e p o r t s  on e a r l y  c h i ld h o o d  t e a c h e r  c e r t i f i c a t i o n  

i n d i c a t e  t h a t  a t o t a l  o f  47 s t a t e s  r e q u i r e d  k i n d e r g a r t e n  t e a c h e r s  t o  

ho ld  c e r t i f i c a t e s  i f  t h e  k i n d e r g a r t e n s  a r e  o p e r a t e d  as p a r t  o f  p u b l i c  

school  s y s te m s ,  w h i l e  19 s t a t e s  r e q u i r e d  t e a c h e r s  i n  p u b l i c l y - s u p p o r t e d  

k i n d e r g a r t e n  s c h o o l s  t o  ho ld  c e r t i f i c a t e s  (Armst rong & S t i n n e t t ,  1970) .  

Although t h e  number o f  s t a t e s  r e q u i r i n g  p r o f e s s i o n a l  c e r t i f i c a t i o n  o f  

k i n d e r g a r t e n  e d u c a t o r s  c o n t i n u e d  t o  i n c r e a s e ,  t h e  k ind  o f  c e r t i f i c a t i o n  

r e q u i r e d  i s  n o t  c l e a r l y  d e m o n s t r a t e d  in  t h e  l i t e r a t u r e .

Jacobs  (1977)  r e p o r t e d  t h a t  as  an ou tg row th  o f  demands f o r  t e a c h e r  

a c c o u n t a b i l i t y  in  e d u c a t i o n ,  a m a jo r  change  in  c e r t i f i c a t i o n  p ro c e d u r e s  

i s  a l s o  be ing  c a l l e d  f o r .  Th is  r e f o r m u l a t i o n  o f  t e a c h e r  p r e p a r a t i o n  

and c e r t i f i c a t i o n  must  t a k e  a " h o l i s t i c "  o r  " g l o b a l "  approach  r a t h e r  

th an  one based  s o l e l y  upon d i s c r e t e  b e h a v i o r s .  The goa l  s h o u ld  be t h e  

deve lopment  o f  t e a c h e r s  who have r e q u i s i t e  knowledge ,  a t t i t u d e s ,  and 

s k i l l s  f o r  f a c i l i t a t i n g  c h i l d r e n ' s  c o g n i t i v e ,  a f f e c t i v e ,  and psycho­

motor  deve lopment  and who, i n  a d d i t i o n  t o  be ing  w e l l - i n f o r m e d ,  a r e  

c r e a t i v e ,  f l e x i b l e ,  open t o  e x p e r i e n c e ,  r e s p o n s i b l e  f o r  t h e m s e lv e s  and 

o t h e r s ,  and gu ided  by p o s i t i v e  g o a l s  and pu rp o se s  (Combs, 1972) .

In o r d e r  t o  p r o v id e  s t u d e n t s  w i t h  t h e  c om pe tenc ie s  s t a t e d  by 

Combs, J a cobs  (1977) p roposed  t h e  f o l l o w i n g  a r e a s  o f  s t u d y :

1. s e l f - u n d e r s t a n d i n g  f o r  t e a c h e r s :  as  r o l e  models
■ h e l p i n g  c h i l d r e n  d e v e lo p  s e l f - u n d e r s t a n d i n g  and 

s e l f - c o n c e p t ,  t e a c h e r s  mus t  t h e m s e lv e s  p o s s e s s  
t h e s e  q u a l i t i e s ;
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2. c h i l d  deve lo pm en t :  a s tu d y  o f  c h i l d  deve lo pm en t  i s
b a s i c  t o  t e a c h e r ' s  p r e p a r a t i o n ;  r e s e a r c h  f i n d i n g s  and 
t h e i r  i m p l i c a t i o n  s h ou ld  be s t u d i e d ;

3.  t h e  young c h i l d  in  h i s / h e r  env i ro n m en t :  an u n d e r s t a n d ­
ing  o f  s o c i e t a l  f a c t o r s  which have an impac t  on a young 
c h i l d ' s  schoo l  e x p e r i e n c e  i s  c r u c i a l ;

4.  l anguage  a r t s :  t h e  s tu d y  o f  l anguage  deve lopm en t  as  i s
r e l a t e d  t o  i n t e l l e c t u a l ,  s o c i a l ,  and em o t iona l  growth 
i n  young c h i l d r e n  i s  i m p o r t a n t ;

5. l i t e r a t u r e  f o r  young c h i l d r e n :  i t  i s  i m p o r t a n t  f o r
t e a c h e r s  o f  young c h i l d r e n  t o  be f a m i l i a r  w i th  t h e  broad  
r an g e  o f  l i t e r a l  m a t e r i a l  f o r  young c h i l d r e n  and t o  
d e v e lo p  and use  a p p r o p r i a t e  c r i t e r i a  f o r  e v a l u a t i o n
and s e l e c t i o n ;

6.  r e a d i n g  s k i l l s  in  e a r l y  c h i ld h o o d  e d u c a t i o n :  competency 
in  t h e  t e a c h i n g  o f  s p e c i f i c  r e a d i n g  s k i l l s  in  d e v e l o p ­
mental  se quenc e s  a p p r o p r i a t e  f o r  i n d i v i d u a l  c h i l d r e n  
s h o u ld  be d e ve lope d  th ro u g h  a s t u d y  o f  t h e o r y  and p r a c ­
t i c e  r e l a t e d  t o  t h e  deve lopmen t  o f  p r e - r e a d i n g  and r e a d ­
ing s k i l l s  i n  e a r l y  c h i l d h o o d .  D i a g n o s t i c  and c o r r e c ­
t i v e  c om pe tenc ie s  s h o u ld  a l s o  be d e v e lo p e d ;

7. m a th ,  s c i e n c e ,  s o c i a l  s t u d i e s  i n  e a r l y  c h i ld h o o d  e d u c a ­
t i o n :  p r o s p e c t i v e  t e a c h e r s  s hou ld  become knowledgeab le
ab o u t  a p p r o p r i a t e  o b j e c t i v e s ,  c o n t e n t ,  m e thods ,  and 
m a t e r i a l s  f o r  h e l p i n g  c h i l d r e n  de ve lop  modes o f  i n q u i r y ,  
c r i t i c a l  t h i n k i n g ,  prob lem s o l v i n g  t e c h n i q u e s ,  and v a l u e s ;

8. t h e  e x p r e s s i v e  a r t s  in  e a r l y  c h i ld h o o d  e d u c a t i o n :  t h e
t e a c h e r  must  p r o v i d e  an e n v i ronm en t  which i s  a e s t h e t i c  
as we l l  as e m o t i o n a l l y  s a f e  t o  f o s t e r  e x p r e s s i o n ;  and

9.  working w i th  p a r e n t s :  p r o s p e c t i v e  t e a c h e r s  must  l e a r n
ways of  s h a r i n g  i n s i g h t s  and i n f o r m a t i o n  abou t  young 
c h i l d r e n  and ab o u t  t h e  c o n t r i b u t i o n s  p a r e n t s  can make
t o  t h e  t e a c h e r ' s  u n d e r s t a n d i n g  o f  c h i l d r e n ,  (pp .  350-351]

S te w a r t ,  Denson, and S tone  (1976)  d e s c r i b e d  a competency-based  

t e a c h e r  e d u c a t i o n  program deve loped  a t  t h e  U n i v e r s i t y  o f  Houston f o r  

e a r l y  c h i l d h o o d .  The f o u n d a t i o n  f o r  t h e  program was l a i d  by d e v e lo p in g  

s t a t e m e n t s  o f  g e n e r a l  c o m p e t e n c i e s .  These c om pe tenc ie s  were e s t a b ­

l i s h e d  by l o o k in g  a t  ways t e a c h e r s  o f  young c h i l d r e n  behave  and then

l i s t i n g  what  good t e a c h e r s  do t h a t  f o s t e r s  growth in  t h e i r  p u p i l s  and
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what  they  know e n a b l e s  them t o  behave  in t h e s e  ways. C a t e g o r i e s  

e x t r a c t e d  from t h e  l i s t  o f  co m p e ten c i e s  were knowledge ab o u t  t h e  f i e l d ,  

c h i l d  de v e lo p m en t ,  o b s e r v a t i o n a l  s k i l l s ,  t h e  t e a c h e r  a s  a p e r s o n ,  t h e  

n a t u r e  o f  t e a c h e r  i n t e r a c t i o n s  w i t h  c h i l d r e n  and a d u l t s ,  c u r r i c u l u m  

deve lopm ent  and i m p l e m e n t a t i o n ,  r e c o r d i n g  and e v a l u a t i o n  t e c h n i q u e s ,  

management s k i l l s ,  i n n o v a t i v e  programs and p r a c t i c e s ,  and i n t e r n s h i p  

e x p e r i e n c e s .  These c a t e g o r i e s  were t h e n  o r d e r e d  from s i m p l e s t  t o  t h e  

most  complex and d i v i d e d  i n t o  f o u r  p h a s e s .

Phase  one c o n s i s t s  o f  g e n e r a l  c o m pe tenc ie s  in  a m o d u la r i z e d  i n ­

s t r u c t i o n a l  f o r m a t .  Phase  one modules  i n c l u d e  m a n u s c r i p t  w r i t i n g ,  

w r i t i n g ,  o b s e r v a t i o n a l  s k i l l s ,  c h i l d  d e v e lo p m e n t ,  t e a c h e r  r o l e ,  sup ­

p o r t  s t a f f ,  c l a s s ro o m  management  ( d i s c i p l i n e ) ,  s c h e d u l i n g  c r e a t i v e  

m a t e r i a l s  and e q u ip m e n t ,  s p a c e  f o r  l e a r n i n g ,  and l e a r n i n g  c e n t e r s .  The 

modules a r e  o r g a n i z e d  u s in g  t h e  f o l l o w i n g  f o r m a t :  r a t i o n a l e ,  o b j e c ­

t i v e s ,  g r a d i n g  s t r u c t u r e ,  p r e r e q u i s i t e s ,  p r e - a s s e s s m e n t ,  l e a r n i n g  a l t e r ­

n a t i v e s ,  p o s t - a s s e s s m e n t ,  r e m e d i a t i o n s ,  module e v a l u a t i o n .  Phase  two 

f o c u s e s  on c u r r i c u l u m  de v e lo p m en t .  The a s su m p t io n  o f  t h e  program de­

v e l o p e r s  i s  t h a t  t e a c h e r s  o f  k i n d e r g a r t e n  c h i l d r e n  must  be a b l e  t o  d e ­

ve lop  c u r r i c u l a  t o  mee t  t h e  needs o f  i n d i v i d u a l  c h i l d r e n .  Phase  t h r e e  

fo c u s e s  on i n n o v a t i v e  e a r l y - c h i l d h o o d  p rog ram s ,  and phase  f o u r  com­

p r i s e s  t h e  s t u d e n t  t e a c h i n g  e x p e r i e n c e .

The a u t h o r s  s t a t e  t h a t  w h i l e  t h e  module f o r m a t  i s  s een  as  a major  

component o f  t h e  com pe tency -based  t e a c h e r  e d u c a t i o n  program b e c au s e  i t  

p r o v id e s  t h e  s t u d e n t  w i t h  mos t  o f  t h e  i n f o r m a t i o n  needed  f o r  s e l f - p a c i n g  

and s e l f - s e l e c t i o n ;  o p p o r t u n i t i e s  f o r  g roup  i n t e r a c t i o n  a r e  a l s o  a v a i l ­

a b l e .  Group i n t e r a c t i o n  i s  p r o v id e d  th ro u g h  s c h e d u l e d  s e m in a r s  which
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i n c l u d e  l e c t u r e s  and d i s c u s s i o n s .  These se m in a rs  d i f f e r  f rom more t r a ­

d i t i o n a l  p r a c t i c e s  i n  t h a t  t h e y  a r e  composed o f  small  v o l u n t a r y  groups 

o f  s t u d e n t s  r a t h e r  t h a n  l a r g e  c l a s s e s  ( S t e w a r t ,  Denson, & S t o n e ,  1976) .

Competency-based  programs seem t o  d i f f e r  f rom c o n v e n t i o n a l  t e a c h e r  

e d u c a t i o n  p r i m a r i l y  i n  terms o f  e x p l i c i t n e s s  and s p e c i f i c i t y  o f  g o a l s .  

Katz  (1977) s t a t e d  t h a t  " . . .  w h i l e  t h e  t e a c h i n g  o f  young c h i l d r e n  

i n c l u d e s  s e t s  o f  d e m o n s t r a b l e  s k i l l s ,  i t  i s  b e t t e r  t o  t h i n k  o f  t e a c h i n g  

in  terms  o f  l a r g e r  p a t t e r n s  o f  b e h a v i o r s ,  i n c l u d i n g  t h e  a b i l i t y  t o  d e ­

c i d e  which s k i l l s  t o  u se  and when t o  use  them" ( p .  179) .  Katz  s t a t e d  

t h a t  pe rhaps  t h e  e f f e c t i v e n e s s  o f  a t e a c h e r  i s  n o t  in  b e h a v i o r  p e r  s e , 

b u t  in  t h e  meaning t h e  l e a r n e r  a s s i g n s  t o  t h a t  b e h a v i o r .

E duc a to r s  s h o u ld  be aware o f  t h e  CBTE movement and weigh t h e  ad­

v a n ta g e s  and r i s k s  o f  competency-based  programs a g a i n s t  t h e  a d v a n ta g e s  

and r i s k s  o f  a l t e r n a t i v e  a p p ro a c h e s .

Views R e l a t e d  t o  t h e  Demand in  Some S t a t e s  
f o r  S p e c i a l l y  C e r t i f i e d / L i c e n s e d  

K i n d e r g a r t e n / E a r l y  Chi ldhood T e a che r s

Because o f  t h e  im p o r ta n c e  o f  p r e - s c h o o l  t o  a c h i l d ' s  d e v e lo p m e n t ,  

s t a n d a r d s  and l i c e n s i n g  f o r  t h e s e  s c h o o l s  a r e  v i t a l .  The p r o c e d u r e  f o r  

e n s u r i n g  improved s t a n d a r d s  f o r  s c h o o l s  f o r  young c h i l d r e n  v a r i e s  from 

s t a t e  t o  s t a t e  and w i t h i n  c i t i e s .  Through programs o f  c o o p e r a t i v e  

a c t i o n ,  p l a n s  s u i t a b l e  f o r  a g iven  l o c a l i t y  a r e  d e v e lo p e d  and pu t  i n t o  

e f f e c t .

L i c e n s i n g  i s  one form of  e n s u r i n g  s t a n d a r d s  in  p r e - s c h o o l  c e n t e r s .  

L i c e n s i n g ,  a c c o r d in g  t o  L e e p e r ,  D a v i s ,  S k i p p e r ,  and W i the rspoon  (1 9 6 8 ) ,  

does no t  g u a r a n t e e  optimum c o n d i t i o n s ,  b u t ,  r a t h e r ,  i n d i c a t e s  a l e v e l
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a t  which s c h o o l s  and t e a c h e r s  can o p e r a t e  s a f e l y  and e f f i c i e n t l y .

Many s t a t e s  have v a r i o u s  ty p es  o f  c e r t i f i c a t i o n  and l i c e n s i n g  f o r  

t e a c h e r s  o f  k i n d e r g a r t e n .  W hit e ,  Z i g l e r ,  and K e y s e r l i n g ' s  (1973) 

p r e d i c t i o n  t h a t  s o c i e t y  would soon assume t h e  r e s p o n s i b i l i t y  f o r  t h e  

e d u c a t i o n  of  i t s  c h i l d r e n  b e g in n in g  a t  b i r t h  i s  s u p p o r t e d  by t h e  num­

b e r  o f  s t a t e s  which have adop ted  s p e c i a l i z e d  c e r t i f i c a t i o n  programs f o r  

t e a c h e r s  o f  young c h i l d r e n .  S t a t e s  and t h e i r  d e p a r t m e n t s  o f  e d u c a t i o n ,  

however ,  must  c o n t i n u e  in  t h e i r  e f f o r t s  t o  e n s u r e  q u a l i t y  programs f o r  

young c h i l d r e n  th ro u g h  t h e  c o n t i n u e d  deve lo pm en t  o f  a p p r o p r i a t e  t r a i n ­

ing  and c r e d e n t i a l i z i n g  programs f o r  e a r l y  c h i ld h o o d  e d u c a t o r s  ( M i c h i ­

gan Depar tment  o f  E d u c a t i o n ,  1985) .

Many of  t h e  s t a t e  d e p a r tm e n t s  o f  e d u c a t i o n  a r e  b e g in n i n g  t o  

a d d re s s  t h e  i s s u e  o f  e d u c a t i o n  and l i c e n s i n g  o f  t e a c h e r s  o f  young c h i l ­

d ren  (NAEYC #23,  1983) .  These f i n d i n g s  must  be viewed in  t h e i r  p r o p e r  

p e r s p e c t i v e s  as some s t a t e s  r e q u i r e  no more th a n  one a d d i t i o n a l  c o u r s e  

f o r  a s p e c i a l i z e d  c e r t i f i c a t e .

I t  a ppear s  t h a t  s t a t e  d e p a r t m e n t s  o f  e d u c a t i o n  have come f u l l  

c y c l e  in  c e r t i f i c a t i o n  r e q u i r e m e n t s .  The e x a m i n a t i o n ,  once t h e  on ly  

means o f  c e r t i f y i n g  t e a c h e r s ,  seems t o  be r e s u r f a c i n g .  Th is  i s  e v i ­

denced  by t h e  number o f  s t a t e s  which c u r r e n t l y  g r a n t  t e a c h e r  c e r t i f i ­

c a t i o n  based  on e x a m i n a t i o n  s c o r e s  such  as t h e  N a t io n a l  T eache r  Exami­

n a t i o n  ( V l a a n d e r e n ,  1979) .

Although t h e r e  i s  n o t  a body o f  e m p i r i c a l  d a t a  which s u p p o r t s  t h e  

h y p o t h e s i s  t h a t  s p e c i a l i z e d  t r a i n i n g  and c r e d e n t i a l i z i n g  i n c r e a s e  t h e  

q u a l i t y  o f  programs f o r  k i n d e r g a r t e n  c h i l d r e n ,  b u t  i t  seems l i k e l y  

t h a t  p r o f e s s i o n a l  t r a i n i n g  and c r e d e n t i a l i z i n g  would a p p e a r  to  h e lp
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e n s u r e  a minimum l e v e l  o f  competence among e d u c a t o r s  o f  k i n d e r g a r t e n  

c h i l d r e n .  Th is  p o i n t  o f  view i s  c o n s i s t e n t  w i th  views e x p r e s s e d  by 

L e p e e r ,  S k i p p e r ,  and W i the r spoon  (1979)  and as  s t a t e d  by Spodek 

(1 9 7 2 ) .  There  i s  no e v i d e n c e  t h a t  in v o lv e m e n t  in  c e r t a i n  k inds  o f  

t r a i n i n g  e x p e r i e n c e  p roduces  b e t t e r  t e a c h e r s  t h a n  invo lv e m e n t  i n  o t h e r  

k i n d s .  The r e q u i r e m e n t  o f  a c o l l e g e  d e g r e e ,  however ,  does a l low  a 

number o f  s e l e c t i n g  f a c t o r s  t o  i n f l u e n c e  t h e  d e c i s i o n  o f  who t e a c h e s .

S t a t u s  o f  K i n d e r g a r t e n  and E a r ly  Childhood  
T e a c h e r  C e r t i f i c a t i o n  Throughout  

t h e  U n i ted  S t a t e s

In t h e  U n i ted  S t a t e s  many c h i l d r e n  unde r  t h e  age o f  seven  a r e  

in v o lv e d  in  programs i n t e n d e d  t o  p r o v id e  f o r  t h e i r  c a r e  and e d u c a t i o n  

(Almy).  In t h e  U n i t e d  S t a t e s ,  young c h i l d r e n  do have s p e c i a l  s t a t u s ,  

b u t  i t s  s i g n i f i c a n c e  v a r i e s  depend ing  on such  f a c t o r s  as soc ioeconom ic  

s t a t u s  o f  t h e  c h i l d ' s  f a m i l y  and w h e th e r  s / h e  l i v e s  in  an u r b a n ,  

su b u rb a n ,  o r  r u r a l  a r e a .

Froebel  p r e d i c t e d  t h a t  t h e  k i n d e r g a r t e n  would f i n d  i t s  g r e a t e s t  

growth in  t h e  U n i t ed  S t a t e s .  True t o  t h i s  p r e d i c t i o n ,  in  no o t h e r  

co u n t r y  has  t h e  k i n d e r g a r t e n  s p i r i t  been so  w id e ly  a p p l i e d  t o  school  

work,  and nowhere has  t h e  o r i g i n a l  k i n d e r g a r t e n  i d e a  been so expanded 

and improved ( L a m b e r t ,  1968) .  Al though t h i s  e d u c a t i o n a l  p lan  f o r  young 

c h i l d r e n  i s  found t o d a y  in  some form in n e a r l y  a l l  c o u n t r i e s  o f  t h e  

w o r l d ,  i t  i s  i n  t h e  U n i ted  S t a t e s  t h a t  t h e  i d e a s  o f  Froebel  have been 

most  e n t h u s i a s t i c a l l y  a c c e p t e d  and p u t  i n t o  p r a c t i c e .

In t h e  U n i t ed  S t a t e s ,  as has been p o i n t e d  o u t ,  . k i n d e r g a r t e n s  have 

p laye d  a l e a d i n g  r o l e  in  d e v e l o p i n g  new t h e o r i e s  o f  c h i ld h o o d  educa t ion .  

During t h e  p a s t  50 y e a r s ,  t h e  p e r i o d  which saw t h e  e v o l u t i o n  of
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p r o g r e s s i v e  t h e o r y  and p r a c t i c e  in  e d u c a t i o n ,  t h e  k i n d e r g a r t e n  has 

grown from a l i t t l e - u n d e r s t o o d  i n s t i t u t i o n  t o  one which i s  s c i e n t i f i ­

c a l l y  grounded  in  r e s e a r c h  (Lamber t ,  1958) .

The modern k i n d e r g a r t e n  i s  " p r o g r e s s i v e "  t o  t h e  e x t e n t  t h a t  i t  

a p p l i e s  t h e  f i n d i n g s  o f  modern b i o l o g i c a l  and p s y c h o l o g i c a l  s c i e n c e  t o  

t h e  e d u c a t i o n  o f  c h i l d r e n  so t h a t  they  can more e f f e c t i v e l y  d e v e lo p  

t h e i r  p o t e n t i a l i t i e s  as  i n d i v i d u a l s  and as r e s p o n s i b l e  members o f  our  

s o c i e t y .

In s p i t e  of  t h e  e d u c a t i o n a l  lead  w h ic h ,  on t h e  w ho le ,  t h e  a r e a  o f  

e a r l y  c h i ld h o o d  e d u c a t i o n  e n j o y s ,  even in  k i n d e r g a r t e n  some h i g h l y  

f o r m a l i z e d  p r o c e d u r e s  s t i l l  p e r s i s t  which a r e  d i f f i c u l t  t o  j u s t i f y  in 

l i g h t  o f  what i s  known a b o u t  t h e  young c h i l d .  As Gans,  S t e n d l e r ,  and 

Almy (1975) p o i n t e d  o u t ,  t h e  major  pu rpose  o f  e d u c a t i o n  a t  t h e  k i n d e r ­

g a r t e n  and p r im ary  l e v e l  i s  " t o  meet  t h e  i n t e r e s t s  and needs o f  t h e  

p u p i l . "  S h e r e r  (1939)  b e l i e v e d  t h a t  a schoo l  f o r  young c h i l d r e n  shou ld  

be a p lanned  e d u c a t i v e  e nv i ronm en t  which p r o v i d e s  e x p e r i e n c e  and 

g u idanc e  f o r  each c h i l d  in  harmony wi th  h i s / h e r  p o t e n t i a l i t i e s  and 

n e e d s - - e x p e r i e n c e s  t h a t  w i l l  e n a b le  t h e  c h i l d  t o  p a r t i c i p a t e  as  i n t e l ­

l i g e n t l y  as  p o s s i b l e  in  i m p o r t a n t  human a c t i v i t i e s ,  h e lp  d e v e lo p  v a lu e s  

and p a t t e r n s  o f  b e h a v i o r  a p p r o p r i a t e  t o  t h e  d e m o c r a t i c  way o f  l i f e  

(Lamber t ,  1958) .

Because e d u c a t i o n  in t h e  Uni ted  S t a t e s  i s  a d m i n i s t e r e d ,  con­

t r o l l e d ,  and t o  some e x t e n t  s u p p o r t e d  l o c a l l y ,  t h e r e  w i l l  c o n t i n u e  t o  

be d i f f e r i n g  p h i l o s o p h i e s  r e g a r d i n g  t h e  f u n c t i o n  o f  any p a r t i c u l a r  s e g ­

ment  o f  t h e  s c h o o l .  K i n d e r g a r t e n  e d u c a t i o n  to d ay  i s  c o nc e ive d  t o  be a 

" r e c o n s t r u c t i o n  o f  e x p e r i e n c e , "  t o  use Dewey's t e r m in o l o g y .  Every
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minute  o f  a c h i l d ' s  l i f e ,  t h e  c h i l d  i s  l e a r n i n g  someth ing and a d a p t i n g  

what  s / h e  l e a r n s  t o  t h e  s o l u t i o n  o f  new and i n c r e a s i n g l y  d i f f i c u l t  

p rob lem s .  With t h i s  p h i l o s o p h y ,  i t  i s  c l e a r  t o  r e c o g n i z e  t h e  many 

v a lu e s  o f  k i n d e r g a r t e n  e x p e r i e n c e .  L i c e n s i n g  and c e r t i f i c a t i o n  laws 

t h r o u g h o u t  t h e  Un i ted  S t a t e s  a r e  o f  v i t a l  i m p o r t a n c e .  The N a t io n a l  

A s s o c i a t i o n  f o r  t h e  E d u c a t i o n  o f  Young C h i l d r e n  (NAEYC) and t h e  Na­

t i o n a l  A s s o c i a t i o n  f o r  E a r l y  Ch ildhood T e a c h e r  E d u c a to r s  (NAECTE) 

d e m o n s t r a t e d  t h e i r  c o n c e rn  f o r  t h e  e d u c a t i o n  and c a r e  o f  young c h i l ­

d ren  w i th  a membership a c t i o n  g r a n t  (MAG) t o  s u rv e y  c e r t i f i c a t i o n  

r e q u i r e m e n t s  o f  s t a t e  t e a c h e r  c e r t i f i c a t i o n  o f f i c e s  and r e c o g n i t i o n  

sys tems  o f  non -governm en ta l  o r g a n i z a t i o n s .

F o r t y - n i n e  s t a t e s  and t h e  D i s t r i c t  o f  Columbia r e p o r t e d  some 

form o f  c e r t i f i c a t i o n  f o r  t e a c h e r s  o f  c h i l d r e n  aged e i g h t  and below.  

Twenty-two s t a t e s  r e p o r t e d  a v a i l a b i l i t y  o f  a c e r t i f i c a t e  f o r  t e a c h e r s  

o f  c h i l d r e n  below t h e  age  o f  f i v e .  F o r t y - f o u r  s t a t e s  r e p o r t e d  be ing  

th e  s o l e  agency t o  c e r t i f y  t e a c h e r s  in  e a r l y  c h i ld h o o d  e d u c a t i o n .

Seven s t a t e s  r e p o r t e d  work ing  w i th  o t h e r  a g e n c i e s  a n d / o r  n o n - g o v e r n ­

mental  o r g a n i z a t i o n .

Four  s t a t e s  r e q u i r e  an e x a m i n a t i o n  t o  e n t e r  t h e  t e a c h e r  p r e p a r a ­

t i o n  program, seven r e q u i r e  an e x a m i n a t i o n  on com p le t io n  o f  t h e  p r e p a ­

r a t i o n ,  and one s t a t e  r e q u i r e s  an e x a m i n a t i o n  bo th  on e n t r y  and com­

p l e t i o n .

F i f t e e n  s t a t e s  and t h e  D i s t r i c t  o f  Columbia a c c e p t e d  documented 

s u c c e s s f u l  t e a c h i n g  c e r t i f i c a t i o n  w i t h i n  g iv e n  l i m i t a t i o n s .  Documented 

r e c o g n i t i o n  o f  competency toward  a c e r t i f i c a t e  was a c c e p t e d  by e i g h t  

s t a t e s .  The Ch i ld  Deve lopment  A s s o c i a t e  (CDA) was a c c e p te d  by one
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s t a t e ,  bu t  on ly  f o r  n u r s e r y  s c h o o l .  As o f  A p r i l  1983, t h e  CDA N a t io n a l  

C r e d e n t i a l i n g  Program r e p o r t e d  26 s t a t e s  and t h e  D i s t r i c t  o f  Columbia

had adap ted  CDA i n t o  l i c e n s i n g  r e q u i r e m e n t s , and one s t a t e  s a i d  CDA

was t h e  "backbone" o f  i t s  sys tem .

Three  q u e s t i o n s  were asked  r e l a t i n g  to  t h e  academic r e q u i r e m e n t s  

f o r  c e r t i f i e d  p e r s o n n e l  working  w i t h  c h i l d r e n  unde r  t h e  age o f  f i v e .

The q u e s t i o n s  d e a l t  w i th  g e n e r a l  o r  l i b e r a l  e d u c a t i o n ,  p r o f e s s i o n a l  

e d u c a t i o n ,  and c r e d i t  hour  r e q u i r e m e n t s .  The c a t e g o r i e s  under  t h e  

f i r s t  two q u e s t i o n s  were t a k e n  from s t a n d a r d s  recommended by t h e  Asso­

c i a t i o n  o f  Chi ldhood E d u c a t io n  I n t e r n a t i o n a l  (ACEI).

N ine teen  s t a t e s  r esponded  t o  t h e  p o r t i o n  o f  t h e  q u e s t i o n n a i r e

r e q u e s t i n g  i n f o r m a t i o n  on c e r t i f i c a t i o n  r e q u i r e d  f o r  p e r s o n n e l  who 

t e a c h  c h i l d r e n  below t h e  age o f  f i v e .  Responses  o f  t h o s e  s t a t e s  a r e  

d e s c r i b e d  below ( B o u v e r a t ,  1983,  p.  4 ) .

Requ irements  P r e s c r i b e d  f o r  P r e - P r i m a r y  P e r so n n e l  in  P r e - P r i m a r y  S e t ­
t i n g s

General  E d u c a t io n

C a t e g o r i e s

Number o f  S t a t e s  
P u b l i c  Suppor ted

T c h r .  Admin.

G e n e r a l / l i b e r a l  e d u c a t i o n 18 4

Academic major 7 4

Academic minor 4

Focus on e a r l y  c h i ld h o o d  e d u c a t i o n 1 1 3

Twenty-two s t a t e s  r esponded  t o  t h e  q u e s t i o n  on p r o f e s s i o n a l  e d u c a t i o n ,  

and t h e i r  r e s p o n s e s  f o l l o w .
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P r o f e s s i o n a l  E duca t ion

Requi remen ts  P r e s c r i b e d  f o r  P r e - P r i m a r y  Pe r sonne l  i n  P r e - P r i m a r y  S e t ­
t i n g s

Number o f  S t a t e s  
P u b l i c  S uppo r te d

C a t e g o r i e s  Tchr .  Admi n .

F ounda t ions  15 3

C h i ld  growth and deve lopmen t  19 2

L e a r n i n g - t e a c h i n g  12 3

Small group dynamics 10 2

C ur r ic u lum  and methods 21 3

P r o f e s s i o n a l  l a b o r a t o r y  e x p e r i e n c e s  20 4

T h i r t y  s t a t e  t e a c h e r  c e r t i f i c a t i o n  o f f i c e s  r esponded  to  t h e  q u e s ­

t i o n  as  t o  how many q u a r t e r  o r  s e m e s t e r  hours  were r e q u i r e d  in  l i b e r a l  

o r  g e n e ra l  e d u c a t i o n ,  p r o f e s s i o n a l  e d u c a t i o n ,  o b s e r v a t i o n  and p a r t i c i ­

p a t i o n ,  and p r a c t i c u m  o r  s t u d e n t  t e a c h i n g .

The d i v e r s i t y  o f  t h e  answers  was such t h a t  no a d e q u a t e  summary 

was p o s s i b l e .  I t  s h o u ld  be n o t e d  t h a t ,  i n  some s t a t e s ,  c r e d i t  hours  

a r e  mandated by a d e p a r t m e n t  o f  e d u c a t i o n ;  in  o t h e r  s t a t e s ,  b a s i c  p r i n ­

c i p l e s  a r e  s p e c i f i e d  and i n s t i t u t i o n s  p r e p a r i n g  t e a c h e r s  s e t  t h e  

r e q u i r e m e n t s  f o r  c e r t i f i c a t i o n .  Accord ing  t o  t h e  s t u d y  by Bouvere t  

(1 9 8 3 ) ,  s t a t e  t e a c h e r  c e r t i f i c a t i o n  o f f i c i a l s  were a s k ed  to  i n d i c a t e  i f  

c e r t i f i c a t e s  were a v a i l a b l e  t o  e a r l y  c h i l d h o o d  p e r s o n n e l  working e i t h e r  

i n  p u b l i c  o r  p r i v a t e l y - s u p p o r t e d  f a c i l i t i e s  and w h e th e r  a c e r t i f i c a t e  

was r e q u i r e d  o r  a v a i l a b l e .

S t a t e s  making no r e s p o n s e  were A r k a n s a s ,  G e o r g i a ,  Hawai i ,  Minne­

s o t a ,  Montana, Nevada, Oregon,  Rhode I s l a n d ,  T e n n e s se e ,  and Wyoming.
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The s t a t e s  hav ing  a v a i l a b l e  c e r t i f i c a t i o n  f o r  t e a c h e r s  of  p r e ­

p r im a ry  a r e  A l a s k a ,  D e la w a re ,  t h e  D i s t r i c t  o f  Columbia,  I n d i a n a ,  Iowa, 

K ansas ,  M i s s i s s i p p i ,  M i s s o u r i ,  Neb raska ,  New Hampshi re ,  New J e r s e y ,

New Mexico ,  North C a r o l i n a ,  Ohio ,  P e n n s y l v a n i a ,  T e xa s ,  and Utah.

S t a t e s  making a v a i l a b l e  c e r t i f i c a t i o n  f o r  t e a c h e r s  o f  k i n d e r g a r t e n  

a r e  A l a s k a ,  D e law are ,  M a s s a c h u s e t t s ,  M i s s i s s i p p i ,  M i s s o u r i ,  N eb raska ,

New Ham pshire ,  New J e r s e y ,  New Mexico ,  Ohio,  and Texas .

The s t a t e s  making a v a i l a b l e  c e r t i f i c a t i o n  f o r  t e a c h e r s  o f  p r im ary  

a r e  A l a s k a ,  D e law are ,  I d a h o ,  M ary land ,  M i s s i s s i p p i ,  M i s s o u r i ,  N ebraska ,  

New Ham psh ir e ,  New J e r s e y ,  New Mexico,  Ohio,  and Texas .

The s t a t e s  r e q u i r i n g  c e r t i f i c a t i o n  f o r  p r e - p r i m a r y  t e a c h e r s  a r e  

Alabama, C a l i f o r n i a ,  C o n n e c t i c u t ,  I l l i n o i s ,  M i s s i s s i p p i ,  Oklahoma,

T e xa s ,  Vermont ,  and West  V i r g i n i a .

The s t a t e s  r e q u i r i n g  c e r t i f i c a t i o n  f o r  k i n d e r g a r t e n  t e a c h e r s  a re  

Alabama, C a l i f o r n i a ,  C o l o r a d o ,  C o n n e c t i c u t ,  De law are ,  t h e  D i s t r i c t  of  

Columbia ,  F l o r i d a ,  I d a h o ,  I l l i n o i s ,  I n d i a n a ,  Iowa,  Kentucky,  Maine,  

M a s s a c h u s e t t s ,  M ic h ig a n ,  M i s s i s s i p p i ,  N eb raska ,  New Hampshi re ,  New 

J e r s e y ,  New Mexico,  New York ,  North C a r o l i n a ,  North D ako ta ,  Ohio,  

Oklahoma, P e n n s y l v a n i a ,  T e x a s ,  Utah ,  V i r g i n i a ,  W ash ing ton ,  West V i r g i n i a  

and W is c o n s in .

The s t a t e s  r e q u i r i n g  c e r t i f i c a t i o n  f o r  p r im a ry  t e a c h e r s  a r e  

Alabama, C a l i f o r n i a ,  C o l o r a d o ,  C o n n e c t i c u t ,  t h e  D i s t r i c t  o f  Columbia,  

I d a h o ,  I l l i n o i s ,  Iowa,  Ken tucky ,  Maine,  M ich igan ,  M i s s i s s i p p i ,  Nebraska,  

New Ham psh ir e ,  New J e r s e y ,  New Mexico,  North C a r o l i n a ,  North Dako ta ,  

Oh io ,  Oklahoma, P e n n s y l v a n i a ,  Texas ,  Utah ,  V i r g i n i a ,  Wash ing ton ,  West 

V i r g i n i a ,  and W is c o n s in .
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I t  i s  i m p o r t a n t  t o  n o t e  t h a t  some s t a t e s  were c o n s i d e r i n g  c e r t i f i ­

c a t i o n  f o r  e a r l y  c h i l d h o o d  e d u c a t i o n  p e r s o n n e l  in  p u b l i c  s c h o o l s .

These i n c l u d e  A l a s k a ,  Maine ,  N e b r a sk a ,  Rhode I s l a n d ,  and Wyoming.

The s t a t e s  o f  A l a s k a ,  Maine,  N e b ra sk a ,  and Rhode I s l a n d  r e q u i r e  

t e a c h e r s  o f  p r e - p r i m a r y ,  k i n d e r g a r t e n , and p r im ary  t o  be c e r t i f i e d  as 

wel l  as k i n d e r g a r t e n / e l e m e n t a r y  t e a c h e r s .  They c a l l  i t  a K-E c e r t i f i ­

c a t e .

S t a t u s  o f  K i n d e r g a r t e n  and E a r ly  Childhood 
T e a ch e r  C e r t i f i c a t i o n  in  t h e  

S t a t e s  o f  Mich igan  and I n d ia n a

C e r t i f i c a t i o n  laws in  t h e  s t a t e  o f  Michigan r e q u i r e  two t y p e s  of  

c e r t i f i c a t i o n :  ( a )  an e l e m e n t a r y  c e r t i f i c a t e  a l l o w s  t h e  h o l d e r  t o

t e a c h  a l l  g r a d e s  o f  k i n d e r g a r t e n  t h ro u g h  g rad e  e i g h t ,  and (b)  a s e c o n ­

d a ry  c e r t i f i c a t e  a l l o w s  t h e  h o l d e r  to t e a c h  g rad e s  seven  th ro u g h  tw e lv e .  

There  a r e ,  however ,  many d i f f e r e n t  e ndorsem en ts  a v a i l a b l e .

Teache rs  in  Michigan who wish t o  t e a c h  t h e  e a r l y  c h i ld h o o d  s t u d e n t  

have u n d e r g r a d u a t e  and g r a d u a t e  l e v e l  o p t i o n s  th e y  may choose t o  p u r s u e  

However, no c r e d e n t i a l  i s  r e q u i r e d  o f  them o t h e r  th a n  an e l e m e n ta ry  

c e r t i f i c a t e .  The Michigan Depar tment  o f  Educ a t ion  i s  t h e  on ly  c e r t i f y ­

ing agency in  t h e  s t a t e .  The Michigan  Depar tment  o f  E du c a t io n  does n o t  

i s s u e  a p r e - s c h o o l  ( e a r l y  c h i l d h o o d )  c e r t i f i c a t e .  E a r l y  ch i ld h o o d  

e d u c a t i o n  can be a minor  on any c e r t i f i c a t e .

At t h e  u n d e r g r a d u a t e  l e v e l ,  a minor  o f  20 s e m e s t e r  hours  in  e a r l y  

ch i ld h o o d  e d u c a t i o n  can be p a r t  o f  an i n i t i a l  o r  c o n t i n u i n g  e le m e n ta ry  

• c e r t i f i c a t e .  The f o l l o w i n g  c o l l e g e s  and u n i v e r s i t i e s  c u r r e n t l y  o f f e r  

t h i s  minor  ( r e q u i r e m e n t s  v a ry  from schoo l  t o  s c h o o l ) :  Western Michigan

U n i v e r s i t y ,  C e n t r a l  Michigan U n i v e r s i t y ,  Grand V a l l e y  S t a t e  C o l l e g e ,
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H i l l s d a l e  C o l l e g e ,  Marygrove C o l l e g e ,  Mercy C o l l e g e ,  Mich igan  S t a t e  

U n i v e r s i t y ,  Naza re th  C o l l e g e ,  S i e n a  H e igh ts  C o l l e g e ,  and S p r in g  Arbor  

C o l l e g e  (MDE, 1983) .

At t h e  g r a d u a t e  l e v e l ,  a "ZA" endorsem ent  i_s a v a i l a b l e  upon com­

p l e t i o n  o f  18 s e m e s t e r  h o u r s .  As w i th  t h e  m in o r ,  c o u r s e  r e q u i r e m e n t s  

v a r y .  Accord ing t o  t h e  Michigan Depar tment  o f  E d u c a t i o n ,  a number o f  

c o l l e g e s  and u n i v e r s i t i e s  o f f e r  t h i s  endorsem en t .

I t  s hou ld  be no ted  c l e a r l y  t h a t  t h e  c h i l d  deve lopm en t  a s s o c i a t e  

c r e d e n t i a l  (CDA) i s  no t  c u r r e n t l y  r e c o g n i z e d  as an a l t e r n a t i v e  t o  an 

e a r l y  c h i l d h o o d  e d u c a t i o n  minor  o r  "ZA" endorsem en t  in  M ich igan .  The 

CDA c r e d e n t i a l  i s  a competency-based  c r e d e n t i a l  f o r  s t a f f  working  w i th  

c h i l d r e n  ages t h r e e  t o  f i v e  in  a group  s i t u a t i o n .  Mich igan  does 

r e q u i r e  c e r t i f i c a t i o n  f o r  p e r s o n n e l  in  p u b l i c - s u p p o r t e d  a n d / o r  p r i v a t e  

s u p p o r t e d  s e t t i n g s  f o r  c h i l d r e n  ages z e r o  t o  e i g h t  (MDE, 1983) .

Michigan c e r t i f i c a t i o n  laws r e g a r d i n g  t e a c h e r s  o f  k i n d e r g a r t e n /  

e a r l y  c h i ld h o o d  a r e  v a s t l y  d i f f e r e n t  f rom t h o s e  o f  t h e  s t a t e  o f  

I n d i a n a  ( s e e  t h e  appendix  f o r  a d e t a i l e d  d e s c r i p t i o n ) .  S in c e  1978,  

t h e  s t a t e  o f  I n d i a n a  has  mandated a l l  new t e a c h e r s  t o  have s p e c i a l i z e d  

l i c e n s e s .  I n d i a n a  o f f e r s  an e a r l y  c h i ld h o o d  e d u c a t i o n  l i c e n s e  which 

a l l o w s  t h e  h o l d e r  t o  t e a c h  a l l  s u b j e c t s  in  p r e - k i n d e r g a r t e n  c l a s s e s .

The a d d i t i o n  o f  k i n d e r g a r t e n  endorsem ent  t o  t h e  l i c e n s e  in  e a r l y  

c h i l d h o o d  e d u c a t i o n  q u a l i f i e s  t h e  h o l d e r  t o  t e a c h  k i n d e r g a r t e n  as we l l  

as  p r e - k i n d e r g a r t e n  c l a s s e s .

The k i n d e r g a r t e n - p r i m a r y  e d u c a t i o n  l i c e n s e  h o l d e r  i s  e l i g i b l e  t o  

t e a c h  a l l  s u b j e c t s  in  k i n d e r g a r t e n  th rough  g rad e  t h r e e .  The e l e m e n t a r y  

l i c e n s e  h o l d e r  i s  e l i g i b l e  t o  t e a c h  a l l  s u b j e c t s  in  g r a d e s  one th ro u g h
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s i x  and n o n - d e p a r tm e n ta l  i z e d  g rad e s  seven  and e i g h t .  The a d d i t i o n  o f  

a k i n d e r g a r t e n  endo rsem en t  t o  t h e  l i c e n s e  in  e l e m e n t a r y  e d u c a t i o n  

q u a l i f i e s  t h e  h o l d e r  t o  t e a c h  a l l  s u b j e c t s  in  k i n d e r g a r t e n  as  we l l  as 

in  g r a d e s  one th rough  s i x .  I n d i a n a  a l s o  r e q u i r e s  a j u n i o r  h i g h /  

m idd le  schoo l  e d u c a t i o n  l i c e n s e .

The i m p o r t a n t  d i f f e r e n c e s  between t h e  two s t a t e s  concern  l i c e n s e s  

a v a i l a b l e  and l i c e n s e s  r e q u i r e d . Mich igan  r e q u i r e s  on ly  an e l e m e n t a r y  

o r  s e co n d a ry  l i c e n s e  t o  be p r o p e r l y  c r e d e n t i a l e d  t o  t e a c h  in  Michigan  

s c h o o l s .  The 1978 I n d i a n a  l e g i s l a t i o n  r e q u i r e d  e i t h e r  an e a r l y  c h i l d ­

h o o d ,  k i n d e r g a r t e n - p r i m a r y ,  e l e m e n t a r y ,  m idd le  s c h o o l ,  o r  s e conda ry  

l i c e n s e .  In bo th  s t a t e s ,  e ndorsem en ts  may be added t o  e x i s t i n g  l i ­

c e n s e s .  The Michigan  code seems t o  a l l o w  l i c e n s e d  t e a c h e r s  more 

o p t i o n s .  The In d ia n a  code l i m i t s  t h e  g r a d e s  which may be t a u g h t .  Many 

t e a c h e r s  a r e  p r e s e n t l y  t e a c h i n g  in  I n d i a n a  s c h o o l s  who were c e r t i f i e d  

t o  t e a c h  a t  l e v e l s  f o r  which th e y  would now n o t  be c e r t i f i e d .  The 

r e s u l t s  o f  t h e  1978 t e a c h e r  c e r t i f i c a t i o n  code r e v i s i o n s  w i l l  become 

e v i d e n t  as t h e  pool o f  t h e s e  p r e v i o u s l y  c e r t i f i e d  e d u c a t o r s  s h r i n k s .

Summary

A d i f f i c u l t y  r e l a t e d  t o  a rev iew  o f  t h e  l i t e r a t u r e  on e a r l y  

c h i ld h o o d  or  k i n d e r g a r t e n  e d u c a t i o n ,  t e a c h e r  t r a i n i n g ,  and c r e d e n t i a l -  

ing l i e s  in  t h e  f a c t  t h a t  t h e  f i e l d  has  been so d i v e r s i f i e d  in  i t s  

u se  o f  n o m e n c la tu r e .  Because  o f  t h e  d i v e r s i t y  of  s u p p o r t  f o r  e a r l y  

c h i ld h o o d  p rog ram s ,  a r an g e  o f  terms has been deve loped  t o  c h a r a c t e r ­

i z e  them. The terms n u r s e r y  schoo l  and k i n d e r g a r t e n , f o r  example ,  a t  

one t ime  r e p r e s e n t e d  programs f o r  c h i l d r e n  t h a t  were q u i t e  d i f f e r e n t  

from one a n o t h e r  in p r a c t i c e  as  wel l  as t h e o r y .  P r e s e n t  programs
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u nde r  t h e s e  two c a t e g o r i e s  have so much o v e r l a p ,  bo th  in  t h e i r  

a c t i v i t i e s  and in  t h e  as sum pt ions  t h a t  u n d e r g i r d  them, t h a t  t h e  

d i f f e r e n t i a t i o n  becomes s i g n i f i c a n t  on ly  in  o r g a n i z a t i o n a l  t erms 

( F r a z i e r ,  1968) .

Seven q u e s t i o n s  were a d d r e s s e d  in  t h i s  l i t e r a t u r e  rev iew  

which were c o n s i d e r e d  i m p o r t a n t  t o  t h i s  s t u d y :  ( a )  How d i d  t h e

c o n c e p t  o f  k i n d e r g a r t e n  deve lop?  (b)  What t h e o r i e s  o f  c h i l d  growth 

and deve lo pm en t  have c o n t r i b u t e d  t o  t h e  growth o f  k i n d e r g a r t e n ?  (c)  

What led  t o  t h e  demand in  some s t a t e s  f o r  s p e c i a l l y  c e r t i f i e d /  

l i c e n s e d  k i n d e r g a r t e n / e a r l y  c h i ld h o o d  t e a c h e r s ?  (d)  What competen­

c i e s  w e r e / a r e  s o u g h t  f o r  k i n d e r g a r t e n  t e a c h e r s ?  ( e )  How d i d  t e a c h e r  

c e r t i f i c a t i o n  d e v e lo p  and grow? ( f )  What i s  t h e  s t a t u s  o f  k i n d e r ­

g a r t e n  and e a r l y  c h i l d h o o d  t e a c h e r  c e r t i f i c a t i o n  t h r o u g h o u t  t h e  

Un i ted  S t a t e s ?  (g)  What i s  t h e  s t a t u s  o f  k i n d e r g a r t e n  and e a r l y  

c h i ld h o o d  t e a c h e r  c e r t i f i c a t i o n  in  Michigan and I n d ia n a ?

The modern k i n d e r g a r t e n  i s  t h e  f r u i t  o f  c e n t u r i e s  o f  t h o u g h t  

and e x p e r i m e n t a t i o n .  The Greek p h i l o s o p h e r s  p o i n t e d  o u t  t h e  impor­

t a n c e  o f  e a r l y  y e a r s  o f  c h i l d h o o d .  P l a t o  f e l t  t h a t  e v e ry  c h i l d  was 

f i t t e d  by n a t u r e  f o r  some s p e c i a l  t a s k - - f r o m  s im p le  l a b o r e r  t o  

r u l e r - - a n d  t h a t  t h e  goal o f  e d u c a t i o n  was t o  p r e p a r e  h i m / h e r  f o r  t h a t  

t a s k .  For  s e v e r a l  c e n t u r i e s  a f t e r  P l a t o ’ s t i m e ,  h i s t o r y  r e c o r d s  no 

o u t s t a n d i n g  e d u c a t o r  who was p r i m a r i l y  concerned  w i th  t h e  t r a i n i n g  o f  

young c h i l d r e n .  In 1416,  a copy o f  Q u i n t i l i a n ' s  I n s t i t u t i o n i s  

O r a t o r i a l , w r i t t e n  i n  t h e  f i r s t  c e n t u r y  A .D . ,  was d i s c o v e r e d .

Another  o f  t h e  e a r l i e s t  e d u c a t o r s  t o  a p p r e c i a t e  t h e  im p o r ta n c e  o f  

young c h i l d r e n  was John  Amos Comenius, a b i sh o p  who b e l i e v e d  in  t h e
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i n n a t e  d e p r a v i t y  o f  man. Comenius urged  t e a c h e r s  t o  appea l  t o  a 

c h i l d ' s  s e n s o r y  p e r c e p t i o n s  and to  use  m a t e r i a l s  based  on a c h i l d ' s  

own e x p e r i e n c e s .

The French p h i l o s o p h e r  J e a n - J a c q u e s  Rousseau l a i d  emphasi s  upon 

s tu d y  of  t h e  c h i l d  and h i s / h e r  n a t u r e .  His i d e a s  g r e a t l y  i n f l u e n c e d  

t h e  work o f  both Froebel  and P e s t a l o z z i  and s t r o n g l y  i n f l u e n c e d  

e d u c a t i o n a l  p r a c t i c e  to d a y .  P e s t a l o z z i  was a t e a c h e r  who deve loped  

h i s  t h e o r i e s  in a c t u a l  a s s o c i a t i o n  w i th  c h i l d r e n .  He a l s o  r e c o g n i z e d  

t h e  v a lu e  o f  s e n so r y  i m p r e s s i o n s  in  t e a c h i n g  young c h i l d r e n .

F r e i d r i c h  Froebel  was i n f l u e n c e d  by P e s t a l o z z i  and i s  c a l l e d  t h e  

" f a t h e r  o f  t h e  k i n d e r g a r t e n . "  Froebel  d e v e lo p e d  a p r e c i o u s  system of  

" g i f t s "  or  " p l a y t h i n g s , "  o c c u p a t i o n s  and handwork a c t i v i t i e s ,  s o n g s ,  

games, s t o r i e s ,  and g a r d e n i n g .  Froebe l  v a lu e d  th e  c h i l d  as a c h i l d  

and saw p lay  as s e r i o u s  and s i g n i f i c a n t .  He viewed t h e  c h i l d  as a 

u n i q u e ,  c r e a t i v e ,  and p r o d u c t i v e  pe rson  who l e a r n e d  t h ro u g h  a c t i v i t y .  

F roebel  l a i d  an i m p o r t a n t  f o u n d a t i o n  f o r  what  would be a l a t e r  

c o n c e p t io n :  t h e  c h i l d - c e n t e r e d  s c h o o l .

At t h e  t u r n  o f  t h e  c e n t u r y ,  i n f l u e n t i a l  i d e a s  were p u t  fo rw ard  

by G. S t a n l e y  Hall  and John Dewey. The im pac t  o f  t h e i r  i d e a s  on 

t h e i r  own s t u d e n t s  as  we l l  as on t e a c h e r  e d u c a t i o n  a c c o u n t s  i n  p a r t  

f o r  t h e  deve lopmen t  o f  t h e  un ique  c h a r a c t e r  o f  k i n d e r g a r t e n  in  t h e  

U n i ted  S t a t e s .

Maria  M ontesso r i  f o r m u l a t e d  a new app roa c h  t o  e a r l y  c h i l d h o o d  

e d u c a t i o n  which g e n e r a t e d  some c r i t i c i s m  in  1912.  Her approach  has 

e x p e r i e n c e d  many c h a n g e s ,  and s i n c e  t h e  1960s i t  has e x p e r i e n c e d  a 

r e v i v a l  e x i s t i n g  today  in  many c o u n t r i e s  and s t a t e s .
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Among th e  many i n v e s t i g a t o r s  in  t h e  a r e a  o f  c h i l d  growth  and 

deve lo pm en t  were Sigmund F reud ,  E r ik  E r i k s o n ,  and Jean  P i a g e t .  The 

t h e o r i e s  o f  Sigmund Freud have g r e a t l y  i n f l u e n c e d  our  u n d e r s t a n d i n g  

o f  p e r s o n a l i t y  deve lopm en t .  E r ik  E r i k s o n ' s  i n t e r e s t  in  p e r s o n a l i t y  

deve lo pm en t  l ed  him t o  o b s e rv e  pe o p le  in  a l l  d i f f e r e n t  c u l t u r e s .

From h i s  s t u d i e s ,  he f o r m u la t e d  a t h e o r y  o f  s t a g e s  in  p e r s o n a l i t y  

g rowth.  J e an  P i a g e t  was a Swiss  p s y c h o l o g i s t  who became i n t e r e s t e d  

in  t r a c i n g  how motor  s k i l l s ,  p e r c e p t i o n s ,  and c o g n i t i v e  a b i l i t i e s  

a r e  a c q u i r e d  in  a p r o c e s s  o f  a s s i m i l a t i n g  new e x p e r i e n c e  t o  p r e ­

e x i s t i n g  s t r u c t u r e s .  P i a g e t ' s  t h e o r y  and t h e  e x p e r i m e n t a l  work he 

has done have been i n t e r p r e t e d  in  d i f f e r e n t  ways by d i f f e r e n t  e d u c a ­

t o r s  .

Concern a b o u t  t h e  r o l e  o f  c h i l d r e n  and f a m i l i e s  in  an a f f l u e n t  

s o c i e t y  began in  t h e  1950s and c o n t i n u e d  th rough  t h e  1960s.  T eache rs  

p r e p a r i n g  to  t e a c h  young c h i l d r e n  were encouraged  t o  t a k e  c o u r s e s  

which would p r o v id e  them w i th  a r i c h  c u l t u r a l  background and a s t r o n g  

knowledge and u n d e r s t a n d i n g  o f  t h e  growth and deve lopm en t  o f  young 

c h i l d r e n .  Of t h e  41 s t a t e s  t h a t  s u p p o r t e d  p u b l i c  k i n d e r g a r t e n s  in  

1957,  a l l  e x c e p t  f o u r  had s e t  up r e q u i r e m e n t s  f o r  t h e  c e r t i f i c a t i o n  of  

k i n d e r g a r t e n  t e a c h e r s .  C e r t i f i c a t i o n  t r e n d s  in  t h e  1950s r e f l e c t e d  

a move toward r e d u c i n g  t h e  number o f  s e p a r a t e  name c e r t i f i c a t e s  t o  a 

minimum. G e n e r a l l y ,  c e r t i f i c a t e s  o f f e r e d  were o f  two t y p e s :  (a)

p r o b a t i o n a r y  and (b)  pe rm anen t .  Now many s t a t e s  have s e t  more r i g i d  

e d u c a t i o n a l  r e q u i r e m e n t s  and have l i c e n s e s  o r  endo rsem en ts  r e q u i r e d  

o f  t h o s e  t e a c h i n g  k i n d e r g a r t e n .  Many s t a t e  d e p a r t m e n t s  o f  e d u c a t i o n  

a r e  a d d r e s s i n g  t h e  i s s u e  o f  e d u c a t i o n  and l i c e n s i n g  o f  t e a c h e r s  o f
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young c h i l d r e n  (NAEYC #23,  1983) .  I t  a p p e a r s  t h a t  s t a t e  d e p a r t m e n t s  

o f  e d u c a t i o n  a r e  becoming more aware o f  c e r t i f i c a t i o n  and l i c e n s i n g ,  

and a c r i t i c a l  eye i s  s u r v e y i n g  what  i s  and how i t  can become b e t t e r  

f o r  t h e  outcome o f  young c h i l d r e n .

In t h e  Uni ted  S t a t e s ,  k i n d e r g a r t e n s  have p l a y e d  a l e a d i n g  r o l e  

in  d e v e lo p i n g  new t h e o r i e s  of  c h i l d h o o d  e d u c a t i o n .  Dur ing  t h e  p a s t  

50 y e a r s ,  many changes  have t r a n s p i r e d .  The k i n d e r g a r t e n  was once 

l i t t l e  u n d e r s t o o d ,  and now i t  i s ,  as Lambert  (1958)  s a y s ,  grounded in  

r e s e a r c h .

The modern k i n d e r g a r t e n  i s  " p r o g r e s s i v e "  t o  t h e  e x t e n t  t h a t  i t  

a p p l i e s  t h e  f i n d i n g s  o f  modern b i o l o g i c a l  and p s y c h o l o g i c a l  s c i e n c e  

t o  t h e  e d u c a t i o n  o f  c h i l d r e n  so t h a t  t h e y  can more e f f e c t i v e l y  deve lop  

t h e i r  p o t e n t i a l i t i e s  as  i n d i v i d u a l s  and as  r e s p o n s i b l e  members o f  our  

s o c i e t y .  Decause e d u c a t i o n  in  t h e  U n i ted  S t a t e s  i s  a d m i n i s t e r e d ,  

c o n t r o l l e d ,  and t o  some e x t e n t  s u p p o r t e d  l o c a l l y ,  t h e r e  w i l l  con ­

t i n u e  t o  be d i f f e r i n g  p h i l o s o p h i e s  r e g a r d i n g  t h e  f u n c t i o n  o f  any 

p a r t i c u l a r  segment  o f  t h e  s c h o o l .

C e r t i f i c a t i o n  laws in  t h e  s t a t e  o f  Michigan  r e q u i r e  two ty p e s  o f  

c e r t i f i c a t i o n :  ( a )  an e l e m e n t a r y  c e r t i f i c a t e  a l l o w s  t h e  h o l d e r  t o

t e a c h  a l l  g r a d e s  o f  k i n d e r g a r t e n  t h ro u g h  g r a d e  e i g h t ,  and (b)  a 

s eco n d a ry  c e r t i f i c a t e  a l l o w s  t h e  h o l d e r  t o  t e a c h  g r a d e s  seven th rough  

tw e lv e .  At t h e  g r a d u a t e  l e v e l ,  a ZA ( e a r l y  c h i l d h o o d )  endorsem en t  js_ 

a v a i l a b l e  upon c o m p le t io n  o f  18 s e m e s t e r  h o u r s .

S in c e  1978,  t h e  s t a t e  o f  I n d i a n a  has  mandated a l l  new t e a c h e r s  

t o  have s p e c i a l i z e d  l i c e n s e s .  I n d i a n a  o f f e r s  an e a r l y  c h i ld h o o d  

l i c e n s e  which a l l o w s  t h e  h o l d e r  t o  t e a c h  a l l  s u b j e c t s  in
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p r e - k i n d e r g a r t e n  c l a s s e s .  The a d d i t i o n  o f  a k i n d e r g a r t e n  endorsem ent  

t o  t h e  l i c e n s e  in  e a r l y  c h i ld h o o d  e d u c a t i o n  q u a l i f i e s  t h e  h o l d e r  t o  

t e a c h  k i n d e r g a r t e n  as  w e l l  as  p r e - k i n d e r g a r t e n  c l a s s e s .

The k i n d e r g a r t e n - p r i m a r y  e d u c a t i o n  l i c e n s e  h o l d e r  i s  e l i g i b l e  t o  

t e a c h  a l l  s u b j e c t s  in  k i n d e r g a r t e n  t h ro u g h  g r a d e  t h r e e .  The e lem en­

t a r y  l i c e n s e  h o l d e r  i s  e l i g i b l e  t o  t e a c h  a l l  s u b j e c t s  in  g r a d e s  one 

th ro u g h  s i x  and n o n - d e p a r t m e n t a l i z e d  g r a d e s  seven and e i g h t .  The 

a d d i t i o n  o f  a k i n d e r g a r t e n  e ndo rse m en t  t o  t h e  l i c e n s e  in  e l e m e n t a ry  

e d u c a t i o n  q u a l i f i e s  t h e  h o l d e r  t o  t e a c h  a l l  s u b j e c t s  in  k i n d e r g a r t e n  

as we l l  as  in g rad e s  one t h ro u g h  s i x .

The i m p o r t a n t  d i f f e r e n c e s  between  t h e  two s t a t e s  concern  

l i c e n s e s  a v a i l a b l e  and l i c e n s e s  r e q u i r e d .



CHAPTER I I I

DESIGN OF THE STUDY 

I n t r o d u c t i o n

The d e s ig n  o f  t h e  s tu d y  i s  t h e  f o c u s  o f  C h a p te r  I I I .  The 

pu rp o se s  o f  t h e  s t u d y  a r e  r e s t a t e d  t o  show t h e  a p p r o p r i a t e n e s s  o f  t h e  

methodology u s e d .  The p o p u l a t i o n  and sample a r e  d e s c r i b e d .  The 

deve lopm ent  and f i e l d  t e s t i n g  o f  t h e  s u r v e y  i n s t r u m e n t  a r e  d i s c u s s e d .  

Data c o l l e c t i o n  p r o c e d u r e s  a r e  a l s o  o u t l i n e d .  F i n a l l y ,  t h e  p r o c e s s ­

ing and t r e a t m e n t  o f  t h e  d a t a  a r e  e x p l a i n e d .

R e s t a t e m e n t  of  Pu rposes  
o f  t h e  Study

The pu rpose  o f  t h i s  s t u d y  was t o  i n v e s t i g a t e  t r e n d s  in  k i n d e r ­

g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r  c e r t i f i c a t i o n  and a t t i t u d e s  r e l a t i v e  

t o  t h e  need f o r  s p e c i a l i z e d  t r a i n i n g  and c e r t i f i c a t i o n  o f  k i n d e r g a r ­

t e n / e a r l y  c h i ld h o o d  t e a c h e r s .  The d a t a  c o n c e r n in g  t r e n d s  in  k i n d e r ­

g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r  c e r t i f i c a t i o n  were o b t a i n e d  t h ro u g h  a 

s am pl in g  o f  k i n d e r g a r t e n / e a r l y  c h i ld h o o d  t e a c h e r s .  A t t i t u d e s  r e l a t i v e  

t o  t h e  p e r c e i v e d  need f o r  s p e c i a l i z e d  t r a i n i n g  and c e r t i f i c a t i o n  o f  

k i n d e r g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r s  were a l s o  o b t a i n e d  by s u r v e y i n g  

a random sampl in g  o f  n o n - s p e c i a l l y  c e r t i f i e d  k i n d e r g a r t e n  t e a c h e r s  in  

t h e  s t a t e  o f  Mich igan and a l l  k i n d e r g a r t e n / e a r l y  c h i ld h o o d  t e a c h e r s  

w i th  k i n d e r g a r t e n  l i c e n s e / e n d o r s e m e n t s  i n  t h e  s t a t e  o f  I n d i a n a .
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The f o l l o w i n g  d i s c u s s i o n  o f  t h e  methods and p ro c e d u r e s  u t i l i z e d  

in  t h e  c o l l e c t i o n  and t r e a t m e n t  o f  d a t a  i n c l u d e s  i n f o r m a t i o n  on t h e  

f o l l o w i n g  components  o f  t h e  s t u d y :  ( a )  s e l e c t i o n  o f  t h e  p o p u l a t i o n ,

(b)  r e s o u r c e s  f o r  t h e  deve lopm en t  o f  t h e  i n s t r u m e n t ,  (c)  c o n s t r u c t i o n  

o f  t h e  i n s t r u m e n t ,  (d )  a d m i n i s t r a t i o n  o f  t h e  i n s t r u m e n t ,  ( e )  c o l l e c ­

t i o n  o f  d a t a ,  and ( f )  an a n a l y s i s  o f  t h e  d a t a .

S e l e c t i o n  o f  t h e  P o p u l a t i o n  

S t a t e  D epar tm ents  o f  E duca t ion

I n f o r m a t i o n  as  t o  a p p r o p r i a t e  s u b j e c t s  f o r  t h e  p r e s e n t  s tu d y  was 

p r o v id e d  by r e p r e s e n t a t i v e s  o f  t h e  Michigan S t a t e  Depar tment  o f  Educa­

t i o n  and t h e  I n d i a n a  S t a t e  D epa r tm en t .  Pe r sonne l  in  both d e p a r tm e n t s  

seemed e a g e r  t o  p r o v i d e  a s s i s t a n c e  because  o f  e x p r e s s e d  i n t e r e s t  in 

t h e  s t u d y .

N on-Spec ia l l . y  C e r t i f i e d  
P r a c t i c i n g  K i n d e r g a r t e n  T eache rs

The r e s e a r c h e r  s e l e c t e d  n o n - s p e c i a l l y  c e r t i f i e d  k i n d e r g a r t e n  

t e a c h e r s  randomly  from s c h o o l s  in  t h e  s t a t e  o f  Michigan as  s u b j e c t s  

f o r  t h e  p r e s e n t  s tu d y  by u s i n g  a t a b l e  o f  random numbers .  All 

e l e m e n t a r y  s c h o o l s  w i t h  a k i n d e r g a r t e n  were a s s i g n e d  a number and 241 

k i n d e r g a r t e n  t e a c h e r s  were randomly s e l e c t e d .

S p e c i a l l y  C e r t i f i e d  P r a c t i c i n g  
K i n d e r g a r t e n  Teache rs

All  t h e  p r a c t i c i n g  I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  w i th  k i n d e r ­

g a r t e n / e a r l y  c h i l d h o o d  l i c e n s e / e n d o r s e m e n t  in  t h e  s t a t e  o f  I n d i a n a  

were s u r v e y e d .  F i f t y - o n e  t e a c h e r s  were i d e n t i f i e d  by t h e  I n d i a n a  

S t a t e  D epar tm ent .
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Development  o f  Survey I n s t r u m e n t

As no i n s t r u m e n t  was a v a i l a b l e  which would answer t h e  q u e s t i o n s  

posed by t h e  s t u d y ,  i t  was n e c e s s a r y  t o  d e v e lo p  such an i n s t r u m e n t  

( s e e  Append ix ) .  The r e s e a r c h  i n s t r u m e n t  was c o n s t r u c t e d  wi th  

s e v e r a l  c o n s i d e r a t i o n s  in  mind.  F i r s t ,  a p e n c i l  and pape r  i n s t r u m e n t  

seemed t o  be t h e  most  p r a c t i c a l  method f o r  q u e s t i o n i n g  t e a c h e r s  from 

th e  random sampl ing  in  Michigan  and I n d ia n a  r e g a r d i n g  t h e  l i c e n s i n g  

and c e r t i f i c a t i o n  i s s u e .  Second ,  i t  was f e l t  t h a t  t e a c h e r s  would f e e l  

l e s s  i n h i b i t e d  r e s p o n d i n g  t o  q u e s t i o n s  on l i c e n s i n g  and c e r t i f i c a t i o n  

on pape r  than  th e y  would i n  some s o r t  o f  an i n t e r v i e w .  A p e n c i l  and 

pape r  su rvey  was d e s i g n e d  and deemed an a p p r o p r i a t e  i n s t r u m e n t  to  

o b t a i n  t h e  d e s i r e d  i n f o r m a t i o n .

The r e p o r t s  o f  t h e  two Michigan  t a s k  f o r c e s  concerned  w i th  midd le  

school  e d u c a t i o n  p r o v id e d  a l i s t  o f  c om pe tenc ie s  c o n s i d e r e d  d e s i r a b l e  

f o r  midd le  s choo l  t e a c h e r s  in  M ichigan .  The r e s e a r c h e r  used th e  l i s t  

t o  d i s c u s s  t h e i r  a p p r o p r i a t e n e s s  f o r  k i n d e r g a r t e n  e d u c a t i o n  w i th  t h e  

e x p e r t s  e a r l i e r  d e s c r i b e d  in  t h e  s t u d y .  Th i s  group c o n s i s t e d  o f  

p r o f e s s o r s  f rom u n i v e r s i t i e s  and members o f  t h e  s t a t e  d e p a r t m e n t s  of  

e d u c a t i o n .  The c om p e te n c i e s  were such t h a t  th e y  n o t  on ly  were a p p l i ­

c a b l e  t o  m idd le  schoo l  t e a c h e r s ,  b u t  many were deemed t o  be a p p r o ­

p r i a t e  f o r  k i n d e r g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r s  as  w e l l .

Se v e ra l  q u e s t i o n s  were w r i t t e n  which were d e s ig n e d  to  a s s e s s  

t h e  d e g r e e  t o  which t e a c h e r s  s u p p o r t e d ,  im plem ented ,  and were academ­

i c a l l y  p r e p a r e d  t o  d e a l  w i t h  t h e  c o m p e t e n c i e s .  The l i s t  o f  43 q u e s ­

t i o n s  were th e n  g rouped  i n t o  s i x  c a t e g o r i e s  r e p r e s e n t i n g  t h e  s i x  

competency a r e a s .
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The i n s t r u m e n t  was p r e s e n t e d  t o  t h e  panel  o f  u n i v e r s i t y  e x p e r t s  

f o r  e x a m i n a t i o n .  No s i g n i f i c a n t  changes were recommended. The 

k i n d e r g a r t e n  s u r v e y  was p i l o t  t e s t e d  u s in g  s e v e r a l  s p e c i a l l y  c e r t i ­

f i e d  p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  and n o n - s p e c i a l l y  c e r t i f i e d  

k i n d e r g a r t e n  t e a c h e r s .  During t h e  l a t t e r  p a r t  o f  F e b r u a r y ,  1985,  15 

t e a c h e r s  were randomly s e l e c t e d  to  p a r t i c i p a t e  in  t h e  p i l o t  t e s t i n g  

o f  a t e a c h e r s '  a t t i t u d i n a l  su rve y  on s p e c i a l i z e d  k i n d e r g a r t e n / e a r l y  

c h i l d h o o d  t e a c h e r  c e r t i f i c a t i o n .  The su rv e y s  were d i s t r i b u t e d  

th rough  school  m a i l ,  in  p e r s o n ,  and by an a s s i s t a n t  p r o f e s s o r  in t h e  

I n d i a n a  s c h o o l s .  T e a ch e r s  were asked  t o  respond  to  t h e  s u rv e y  and 

r e t u r n  i t  w i t h i n  a week. A f t e r  F eb ruary  21 ,  f o l l o w - u p  t e l e p h o n e  c a l l s  

were made by t h e  r e s e a r c h e r  in  an a t t e m p t  t o  o b t a i n  a d d i t i o n a l  s u r ­

veys .  In t o t a l ,  a l l  15 were r e t u r n e d .  The t e a c h e r s  were asked  to  

e v a l u a t e  t h e  i n s t r u m e n t  in  t erms o f  c l a r i t y  o f  d i r e c t i o n s ,  amount  o f  

t ime r e q u i r e d  t o  c om p le te  t h e  t a s k ,  u n d e r s t a n d - a b i l i t y  o f  t h e  q u e s ­

t i o n s ,  and g e n e r a l  e f f e c t .  A common c r i t i c i s m  o f  t h e  i n s t r u m e n t  

d e a l t  w i th  t h e  f a c t  t h a t  some q u e s t i o n s  were seen  as r e a l l y  r e q u i r i n g  

more th a n  one a n s w e r ,  n o t  j u s t  t h e  one answer r e q u e s t e d .

Based on th e  recommendat ions o f  t h e s e  t e a c h e r s ,  r e v i s i o n s  were 

made in  t h e  i n s t r u m e n t .  S p e c i f i c  terms were c l a r i f i e d ,  and th e  

r e v i s e d  i n s t r u m e n t  was s u b m i t t e d  t o  a panel  o f  u n i v e r s i t y  e x p e r t s  f o r  

e x a m i n a t i o n .  No s i g n i f i c a n t  changes were recommended. T a b le  3.1 

shows t h e  c om pe tenc ie s  and t h e  s u rv e y  q u e s t i o n s  r e l a t i v e  t o  t h e  

l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  and s p e c i a l i z e d  k i n d e r g a r t e n  

c e r t i f i c a t e s .
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T a b le  3.1
K i n d e r g a r t e n  T eache r  Competencies  and R e l a t e d  Survey  Q u e s t io n  Numbers

Genera l  K in d e r g a r t e n  T e a c h e r Survey Q u e s t ion
Competency R e l a t e d  t o : Numbers

Working w i th  p a r e n t s 12, 13, 14, 15, 21

I n t e l l e c t u a l  growth o f  t h e  c h i l d 1, 2 ,  3 , 4 , n, 38

S o c i a l  growth  o f  t h e  c h i l d 16, 36

Emotional  growth  o f  t h e  c h i l d 9, 17, 18, 28 , 29 ,  32

P h y s i c a l  growth  o f  t h e  c h i l d 25, 26 , 27, 30 , 29

General  t e a c h e r  s k i l l s  and a t t i t u d e s 5, 6 ,  7 , 8 , 10, 19,
20, 22 , 23 , 24, 31,
33 , 34 , 35 , 37 , 40 ,
41, 42 , 43

The Survey  I n s t r u m e n t  

The s u rv e y  i n s t r u m e n t  was d i v i d e d  i n t o  f o u r  p a r t s .  P a r t s  I ,  I I ,  

and I I I  were d e s ig n e d  t o  e l i c i t  d a t a  n e c e s s a r y  f o r  answ er ing  t h e  q u e s ­

t i o n s  posed by t h i s  s t u d y .  In P a r t  I ,  f o r  each q u e s t i o n  asked  t h e  

r e s p o n d e n t  was asked  t o  make t h r e e  r e s p o n s e s  d e a l i n g  w i th  (a)  t h e  

im p o r ta n c e  o f  a com petency ,  (b)  t h e  e x t e n t  t o  which s / h e  implemented 

t h e  com petency ,  and ( c )  t h e  e x t e n t  t o  which s / h e  was p r e p a r e d  by a 

c o l l e g e  o r  u n i v e r s i t y  t o  implement  t h e  competency.

P a r t  I I  was d e s ig n e d  w i th  r e f e r e n c e  t o  e i g h t  s t a t e m e n t s  t h a t  

asked  f o r  o p i n i o n s .  Agreement or  d i s a g r e e m e n t  would be d e t e r m i n e d  on 

t h e  b a s i s  o f  o n e ' s  p a r t i c u l a r  c o n v i c t i o n s .  P a r t i c i p a n t s  were asked 

t o  i n d i c a t e  what  t h e y  b e l i e v e d ,  r a t h e r  than  what  they  th o u g h t  t h e y  

s h o u ld  b e l i e v e .
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P a r t  I I I  c o n s i s t e d  o f  seven  open-ended  q u e s t i o n s  a s k in g  f o r  

i n f o r m a t i o n  and o p i n i o n s  r e l a t i v e  t o  k i n d e r g a r t e n  l i c e n s e / e n d o r s e m e n t ,  

e s s e n t i a l  c o u r s e  work ,  u n d e r g r a d u a t e  c o u r s e  work ,  g r a d u a t e  c o u r s e  

work,  n e c e s s a r y  c o m p e t e n c i e s ,  o n e ' s  p e r s o n a l  c o m p e t e n c i e s ,  and how 

one cou ld  be b e t t e r  p r e p a r e d  t o  t e a c h  k i n d e r g a r t e n .  P a r t  IV was 

d e s i g n e d  t o  g a t h e r  demograph ic  d a t a  d e s c r i p t i v e  o f  t h e  s u rv e y  r e s p o n ­

d e n t s  .

P a r t  I o f  t h e  Q u e s t i o n n a i r e

P a r t  I o f  t h e  k i n d e r g a r t e n / e a r l y  c h i ld h o o d  s u rv e y  c o n s i s t e d  o f

t h r e e  b a s i c  q u e s t i o n s  r e g a r d i n g  43 i t e m s .  The f o r m a t  r e q u i r e d  t h e

r e s p o n d e n t  t o  make 129 r e s p o n s e s  t o  c om p le te  t h i s  p o r t i o n  o f  t h e

s u r v e y .  The t h r e e  b a s i c  q u e s t i o n s  were t h e  f o l l o w i n g .

  To what  e x t e n t  i s  i t  i m p o r t a n t  f o r  k i n d e r g a r t e n
t e a c h e r s  t o :

  To what  e x t e n t  do you c u r r e n t l y :

  To what  e x t e n t  d i d  your  c o l l e g e / u n i v e r s i t y
c o u r s e s  p r e p a r e  you t o :

These were o r g a n i z e d  i n t o  t h r e e  columns a t  t h e  r i g h t  o f  each s u rv e y

page .  The 43 i t em s  n e c e s s a r y  t o  c om ple te  each q u e s t i o n  were l i s t e d

a t  t h e  l e f t  o f  each  s u r v e y  page .  Respondent s  were d i r e c t e d  t o  do t h e

f o l l o w i n g .

For each  q u e s t i o n  in t h i s  s e c t i o n ,  you a r e  r e q u e s t e d  
t o  make t h r e e  r e s p o n s e s .  The f i r s t  column asks  f o r  y o u r  
o p i n i o n  as  t o  t h e  im p o r ta n c e  o f  each  i t em f o r  k i n d e r g a r t e n  
t e a c h e r s . The second  column asks  t h e  e x t e n t  t o  which 
you pe rfo rm  each  i t e m .  The t h i r d  column asks  how wel l  
y o u r  c o l l e g e  o r  u n i v e r s i t y  e d u c a t i o n  p r e p a r e d  you t o  do 
each i t e m .  C i r c l e  t h e  number in  each  o f  t h e  t h r e e  columns 
which most  a c c u r a t e l y  r e p r e s e n t s  y o u r  s i t u a t i o n  and 
o p i n i o n s .
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For each q u e s t i o n ,  f o u r  c h o ic e s  were g iv en  f o r  a r e s p o n s e .  When 

a s k e d ,  "To what  e x t e n t  i s  i t  i m p o r t a n t  f o r  k i n d e r g a r t e n  t e a c h e r s  t o : "  

t h e  p o s s i b l e  r e s p o n s e s  were:

1. Not i m p o r t a n t

2. Of l i t t l e  im por ta nc e

3. Somewhat i m p o r t a n t

4. Ex t rem ely  i m p o r t a n t

When "To what  e x t e n t  do you c u r r e n t l y : "  was a s s e s s e d ,  p o s s i b l e  

r e s p o n s e s  i n c l u d e d :

1. Never

2. R a re ly

3. Sometimes

4. Most o f  t h e  t ime

Choices  f o r  "To what  e x t e n t  d id  y o u r  c o l l e g e / u n i v e r s i t y  c o u r s e s  p r e ­

pa re  you t o : "  were:

1. No p r e p a r a t i o n

2. L i t t l e  p r e p a r a t i o n

3. Some p r e p a r a t i o n

4. E x c e l l e n t  p r e p a r a t i o n

A p a r t i c i p a n t  in  t h e  s u rve y  would have r e a d  each  o f  t h e  43 i tems

and responded  in  t h e  f o l l o w i n g  manner .

To what  e x t e n t  i s  i t  i m p o r t a n t  f o r  k i n d e r g a r t e n  t e a c h e r s  
t o  (a)  have a l e a r n i n g  c e n t e r  t o  use?

1. Not i m p o r t a n t
2. Of l i t t l e  im por tance
3. Somewhat i m p o r t a n t

( 4 )  Ex t rem ely  i m p o r t a n t
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To what  e x t e n t  do you c u r r e n t l y  (a)  have a l e a r n i n g  
c e n t e r  t o  use?

1. Never
2. R a re ly

(Tjs Sometimes
4. Most o f  t h e  t ime

To what  e x t e n t  d i d  you r  c o l l e g e / u n i v e r s i t y  c o u r s e s  p r e ­
p a re  you t o  ( a )  have a l e a r n i n g  c e n t e r  t o  use?

1. No p r e p a r a t i o n
(2y) L i t t l e  p r e p a r a t i o n
3. Some p r e p a r a t i o n
4. E x c e l l e n t  p r e p a r a t i o n

P a r t  I I  o f  t h e  Q u e s t i o n n a i r e  

P a r t  I I  o f  t h e  k i n d e r g a r t e n  s u rv e y  was d e ve lope d  u s in g  a L i k e r t  

s c a l e  w i th  e i g h t  i t ems  and f i v e  p o s s i b l e  r e s p o n s e s .  Th i s  was done to  

make q u e s t i o n s  ea sy  t o  r e a d  and respond  t o  and in  o r d e r  t h a t  r e s u l t s  

cou ld  be e a s i l y  t a b u l a t e d .  Remmers, Gage, and Rummel (1960)  d e s c r i b e d  

t h e  a d v a n ta g e s  in  r e s e a r c h  u t i l i z i n g  a L i k e r t  s c a l e .  L i k e r t - t y p e  

s c a l e s  a r e  f a i r l y  e a sy  t o  c o n s t r u c t .  F i r s t  a r e  l i s t e d  s t a t e m e n t s  

t h a t  r e f l e c t  f a v o r a b l e  and u n f a v o r a b l e  a t t i t u d e s  ab o u t  an a t t i t u d e  

o b j e c t .  Then s u b j e c t s  a r e  asked t o  respond  t o  t h e s e  i t em s  on a f i v e  

p o i n t  s c a l e :  s t r o n g l y  a g r e e ,  a g r e e ,  u n d e c id e d ,  d i s a g r e e ,  and s t r o n g l y

d i s a g r e e .  The s c a l e s  a r e  u s u a l l y  s c o re d  by a s s i g n i n g  v a lu e s  f rom one 

t o  f i v e  t o  t h e s e  a l t e r n a t i v e s ,  f i v e  be ing  a t  t h e  f a v o r a b l e  end o f  t h e  

r e s p o n s e  con t inuum.  A s u b j e c t ' s  s c o r e  i s  t h e  t o t a l  o f  t h e  v a l u e s  

i n d i c a t e d .  L i k e r t - t y p e  s c a l e s  can be c o n s t r u c t e d  in  a r e l a t i v e l y  

s h o r t  t i m e ,  r e q u i r e  no j u d g e s ,  and can be s c o re d  r a p i d l y .

E i g h t  s t a t e m e n t s  were s e l e c t e d  in  P a r t  I I  o f  t h e  s u rv e y  c o v e r i n g  

t h e  need o r  v a lu e  o f  a s p e c i f i e d  l i c e n s i n g  o r  s p e c i a l i z e d  k i n d e r g a r ­

t e n / e a r l y  c h i ld h o o d  c e r t i f i c a t i o n .  Q u e s t i o n n a i r e  i t ems  were s t a t e d
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in  bo th  p o s i t i v e  and n e g a t i v e  terms  t o  c o n t r o l  f o r  r e s p o n s e s  on t h e  

p a r t  o f  t h e  s u b j e c t s .

P a r t  I I I  o f  t h e  Q u e s t i o n n a i r e  

P a r t  I I I  c o n s i s t e d  o f  seven open-ended  q u e s t i o n s  r e g a r d i n g  c e r t i ­

f i c a t i o n  p r e f e r e n c e ,  t e a c h e r s '  p r e p a r a t i o n ,  and c o m p e t e n c i e s .  An 

a d d i t i o n a l  q u e s t i o n  r e f e r r e d  t o  c r e d i t s  e a rn e d  and when.

P a r t  IV o f  t h e  Q u e s t i o n n a i r e  

P a r t  IV o f  t h e  k i n d e r g a r t e n  s u r v e y  was d e s ig n e d  t o  e l i c i t  d a t a  

ab o u t  t h e  r e s p o n d e n t s ,  a l l  o f  whom were i d e n t i f i e d  as  hav ing  Michigan 

c e r t i f i c a t i o n ,  ZA e n d o r s e m e n t s ,  o r  I n d i a n a  k i n d e r g a r t e n / e a r l y  c h i l d ­

hood l i c e n s e s  or  e n d o r s e m e n t s .  F o u r te e n  i t ems  so u g h t  i n f o r m a t i o n  

r e g a r d i n g  (a)  s ex ;  (b )  p r e s e n t  j o b ;  ( c )  c u r r e n t  work s e t t i n g ;  (d)  age 

group ;  ( e )  l e v e l  o f  e d u c a t i o n ;  ( f )  c e r t i f i c a t i o n ;  (g)  y e a r s  o f  work 

in  e d u c a t i o n ;  (h)  y e a r s  o f  t e a c h i n g  k i n d e r g a r t e n ;  ( i )  g r ad e  s t u d e n t  

t e a c h i n g  was done i n ;  ( j )  g r ad e  o r i g i n a l l y  wanted t o  t e a c h ;  (k)  g r a d e  

t a u g h t  l a s t  y e a r ;  (1 )  i f  g iven  a c h o i c e ,  what  g rad e  one p r e f e r r e d  to  

t e a c h  now; (m) p r o f e s s i o n a l  o r g a n i z a t i o n s  t o  which r e s p o n d e n t  b e longs ;  

and (n)  j o u r n a l s  r e l a t e d  t o  e a r l y  c h i l d h o o d  r e g u l a r l y  r e a d .

Each i tem was p r e s e n t e d  as  an u n f i n i s h e d  s t a t e m e n t  w i th  a t  l e a s t  

two p o s s i b l e  c o n c l u s i o n s  f o r  most .  Responden ts  were d i r e c t e d  t o  

check  t h e  a p p r o p r i a t e  r e s p o n s e  f o r  i t ems  1 th rough  12 and t o  expand 

on i t em s  13 and 14. A r e s p o n d e n t  t o  t h e  k i n d e r g a r t e n  s u rv e y  m ig h t  

have comple ted  an i t em in  t h i s  manner:
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2. My p r e s e n t  a s s i g n m e n t  i s :  

i /  t e a c h e r

  a d m i n i s t r a t o r

  t e a c h e r ' s  a i d e

  o t h e r  ( s p e c i f y ) _____________________________________________

Data C o l l e c t i o n  P r o c e d u r e s  

An i n t r o d u c t o r y  l e t t e r  was m a i l e d  a lo n g  w i th  t h e  k i n d e r g a r t e n  

s u rve y  ( s e e  Append ix ) .  I t  was m a i l e d  t o  241 i n d i v i d u a l s  i d e n t i f i e d  

by t h e  random sam p l ing  as  be ing  k i n d e r g a r t e n  t e a c h e r s  in  t h e  s t a t e  

o f  Michigan and t o  51 t e a c h e r s  i d e n t i f i e d  by t h e  I n d i a n a  S t a t e  D e p a r t ­

ment  as having  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  and t e a c h i n g  

k i n d e r g a r t e n  in  I n d i a n a .  A c o v e r  l e t t e r ,  t h e  s u r v e y ,  and a stamped 

p r e - a d d r e s s e d  e n v e lo p e  were s e n t  t o  i n d i v i d u a l s  p icked  f o r  t h e  s tu d y .  

The r e t u r n  e n v e lo p e s  from Michigan  t e a c h e r s  were ca na ry  y e l l o w ,  and 

t h e  r e t u r n  e n v e lo p e s  from I n d i a n a  t e a c h e r s  were sky b l u e  t o  a l low  

f o r  e a sy  s o r t i n g  upon t h e i r  r e t u r n  t o  t h e  r e s e a r c h e r .  Each e nve lope  

was coded w i th  a number which was matched w i th  a numbered l i s t  con ­

t a i n i n g  t h e  names o f  each  p e r s o n  t o  whom a s u rv e y  was m a i l e d .  When a 

su rv e y  was comple ted and r e t u r n e d ,  t h e  number on t h e  l i s t  c o r r e s p o n d ­

ing  t o  t h a t  on t h e  e n v e lo p e  was checked b e f o r e  t h e  s u rve y  was removed 

from t h e  e n v e lo p e .  The coded e n v e lo p e  was then  d e s t r o y e d ,  and t h e  

e n c lo s e d  s u rve y  was a s s i g n e d  a number based  on t h e  o r d e r  o f  r e t u r n .

Three  weeks a f t e r  t h e  s u rv e y  was m a i l e d ,  a f o l l o w - u p  l e t t e r  was 

s e n t  t o  a l l  I n d i a n a  t e a c h e r s  who had n o t  r e s p o n d e d ,  u r g i n g  t h e i r  p a r ­

t i c i p a t i o n  in  t h e  s t u d y  ( s e e  Appendix) .  Te lephone  c a l l s  were made 

t o  87 s c h o o l s  t o  M ichigan  t e a c h e r s  who had n o t  r e s p o n d e d .  All
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i n d i v i d u a l s  were e ncouraged  t o  c a l l  f o r  new q u e s t i o n n a i r e s  i f  they  

were u n a b le  t o  l o c a t e  t h e  o r i g i n a l  documents .  Four  c a l l s  were 

r e c e i v e d ,  and f o u r  d u p l i c a t e  m a i l i n g s  were made in  r e s p o n s e  t o  t h e s e  

c a l l s .

The r e s e a r c h e r  d e te r m in e d  t h a t  a f ou r -w e e k  p e r i o d  would be 

a l l o t t e d  f o r  t h e  r e t u r n  o f  t h e  s u rv e y s  a f t e r  which r e s p o n s e s  would 

no t  be a c c e p t e d  f o r  c o n s i d e r a t i o n  in  t h e  s t u d y .

Data P r o c e s s i n g  and T re a tm e n t

The d a t a  f rom each  r e t u r n e d  s u r v e y  i n s t r u m e n t  were r e c o r d e d  on 

computer  d a t a  c a r d s .  Three  c a r d s  were used f o r  each  q u e s t i o n n a i r e .

The f i r s t  c o n t a i n e d  r e s p o n s e s  f o r  75 s u r v e y  i t e m s .  The second c a rd  

c o n t a i n e d  r e s p o n s e s  f o r  80 s u rv e y  i t e m s ,  and t h e  t h i r d  c o n t a i n e d  

r e s p o n s e s  f o r  65 s u rv e y  i t e m s .

For s e v e r a l  q u e s t i o n s  in  P a r t s  I I I  and IV o f  t h e  s u r v e y ,  " o t h e r  

( s p e c i f y ) "  was a p o s s i b l e  r e s p o n s e .  Whenever t h i s  was r e c o r d e d  on 

t h e  computer  c a r d ,  t h e  s p e c i f i c  i n f o r m a t i o n  w r i t t e n  t h e r e  was r e c o r d e d  

on a s e p a r a t e  l i s t .

The computer  f a c i l i t i e s  a t  Michigan S t a t e  U n i v e r s i t y  were used 

to  p r o c e s s  t h e  d a t a .  The S t a t i s t i c a l  Package f o r  t h e  S o c i a l  S t u d i e s  

(SPSS) was used f o r  d a t a  a n a l y s i s .  F r e q u e n c i e s  were g e n e r a t e d  as 

wel l  as  t h e  b a s i c  s t a t i s t i c a l  i n f o r m a t i o n  (mean, m ed ian ,  mode, s t a n ­

d a rd  e r r o r ,  s t a n d a r d  d e v i a t i o n ,  v a r i a n c e ) .  A m u l t i v a r i a t e  a n a l y s i s  

o f  v a r i a n c e  was done t o  d e t e r m i n e  i f  t h e r e  were s t a t i s t i c a l  d i f f e r ­

ences  between t h e  r e s p o n s e s  o f  t h e  Mich igan  and I n d i a n a  k i n d e r g a r t e n  

t e a c h e r s .  U n i v a r i a t e  F t e s t s  were a l s o  c o n d u c te d .
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I t  was n e c e s s a r y  t o  code and t a b u l a t e  r e s p o n s e s  t o  open-ended  

q u e s t i o n s  by hand.  All  r e s p o n s e s  t o  a s i n g l e  i tem in P a r t  I I I  were 

r e a d .  All  p o s s i b l e  r e s p o n s e s  were then  l i s t e d .  Each i t em  on t h e  

l i s t  was a s s i g n e d  a number. The s u rve y  r e s p o n s e s  were t h e n  r e r e a d ,  

and t h e  numbers f rom t h e  l i s t  were a s s i g n e d  t o  c o r r e s p o n d i n g  r e s p o n s e s  

as t h e y  a p p e a r e d .  F i n a l l y ,  t h e  coded su rv e y s  were a g a in  r e r e a d ,  and 

f r e q u e n c i e s  were t a b u l a t e d .

Summary

The p u rp o se  o f  t h i s  s t u d y  was t o  a s s e s s  t h e  d e g re e  t o  which 

k i n d e r g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r s  in  t h e  s t a t e s  o f  Michigan and 

I n d i a n a  f e l t  t h a t  t e a c h e r  c o m p e t e n c i e s ,  p r o f e s s i o n a l  p r e p a r a t i o n ,  and 

c e r t i f i c a t i o n  were o f  im por ta nc e  and t h e i r  o p i n i o n s  and p e r c e p t i o n s  

o f  them.

The s tu d y  a t t e m p t e d  t o  d e t e r m i n e  t h e  t r e n d s  in  k i n d e r g a r t e n /  

e a r l y  c h i l d h o o d  t e a c h e r  c e r t i f i c a t i o n  by s u r v e y i n g  p r a c t i c i n g  t e a c h e r s  

in  t h e s e  two s t a t e s .  All k i n d e r g a r t e n / e a r l y  c h i ld h o o d  t e a c h e r s  and 

h o l d e r s  o f  M ichigan c e r t i f i c a t i o n s  o r  ZA endorsem en ts  were s u rve ye d  

t o  d e t e r m i n e  t h e  e x t e n t  t o  which th e y  s u p p o r t e d  t h e  l i c e n s e  or  

endo rsem en t  c o n c e p t  which i s  mandated in  t h e  s t a t e  o f  I n d i a n a  in  o r d e r  

t o  t e a c h  k i n d e r g a r t e n / e a r l y  c h i l d h o o d .

I t  was n e c e s s a r y  t o  d e s i g n  an i n s t r u m e n t  t o  c o l l e c t  d a t a .  A 

s u r v e y  was d e v e lo p e d  based  on 43 c om pe tenc ie s  c o n s i d e r e d  d e s i r a b l e  

and a p p r o p r i a t e  f o r  k i n d e r g a r t e n  e d u c a t i o n .  S e v e ra l  q u e s t i o n s  were 

w r i t t e n  which were d e s i g n e d  t o  a s s e s s  t h e  d e g re e  t o  which t e a c h e r s  

s u p p o r t e d ,  im p lem en ted ,  and were a c a d e m i c a l l y  p r e p a r e d  t o  de a l  w i th  

t h e  c o m p e t e n c i e s .
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Each o f  t h e  43 i t ems  was a s s i g n e d  t o  one o f  t h e  s i x  competency 

a r e a s .  F i e l d  t e s t i n g  and i n p u t  f rom e d u c a t i o n a l  e x p e r t s  h e lp e d  t o  

p roduce  t h e  f i n a l  document .

The k i n d e r g a r t e n  s u rv e y  c o n s i s t e d  o f  f o u r  p a r t s .  P a r t s  I ,  I I ,  

and I I I  were d e s ig n e d  t o  e l i c i t  d a t a  n e c e s s a r y  f o r  answer ing  t h e  

q u e s t i o n s  posed by t h e  s tu d y  c o n c e r n in g  i m p o r t a n c e ,  i m p l e m e n ta t i o n ,  

and t e a c h e r  p r e p a r a t i o n .  P a r t  I I  o f  t h e  s u rve y  was deve loped  u s in g  a 

L i k e r t  s c a l e  w i th  e i g h t  i tems  and f i v e  p o s s i b l e  r e s p o n s e s .  P a r t  I I I  

c o n s i s t e d  o f  seven open-ended q u e s t i o n s  r e g a r d i n g  c e r t i f i c a t i o n ,  

p r e p a r a t i o n ,  and c o m p e t e n c i e s .  An a d d i t i o n a l  i tem r e f e r r e d  to  

c r e d i t s  e a r n e d .  P a r t  IV so u g h t  s p e c i f i c  d a t a  ab o u t  r e s p o n d e n t s .

A l e t t e r  o f  e x p l a n a t i o n  and t h e  s u rv e y  were m a i le d  t o  each p a r t i ­

c i p a n t .  A f t e r  t h r e e  weeks '  t i m e ,  a f o l l o w - u p  l e t t e r  and phone c a l l  

was made t o  each t e a c h e r  who had n o t  responded  t o  t h e  s u rv e y .

All t h e  d a t a  g a t h e r e d  were p r o c e s s e d  t o  d e t e r m i n e  b a s i c  s t a t i s ­

t i c s  and f r e q u e n c i e s .  Data were a l s o  a n a ly z e d  t o  d e t e r m i n e  s t a t i s t i ­

ca l  d i f f e r e n c e s  between I n d ia n a  and Michigan r e s p o n d e n t s .

C h a p te r  IV p r e s e n t s  t h e  d a t a  o b t a i n e d  from t h e  s u rv e y .  The f o c i  

o f  t h e  a n a l y s i s  a r e  t h e  g e n e r a l l y  c e r t i f i e d  k i n d e r g a r t e n / e a r l y  c h i l d ­

hood t e a c h e r s  o f  t h e  s t a t e  o f  Michigan and I n d ia n a  k i n d e r g a r t e n / e a r l y  

c h i l d h o o d  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s  o r  e n d o rs e m en t s .



CHAPTER IV

ANALYSIS OF THE DATA 

I n t r o d u c t i  on

This  c h a p t e r  f o c u s e s  on an a n a l y s i s  o f  t h e  d a t a  c o l l e c t e d  from 

k i n d e r g a r t e n / e a r l y  c h i l d h o o d  t e a c h e r s  in  t h e  s t a t e s  o f  Michigan and 

I n d i a n a  who comple ted t h e  s u rv e y  s e n t  t o  them f o r  t h i s  s t u d y .

I n c l u d e d  a r e  a d e s c r i p t i o n  o f  t h e  d a t a  c o l l e c t i o n  p r o c e s s  and th e  

r e s u l t s  o f  t h i s  p r o c e d u r e .  Also  i n c l u d e d  i s  a d e t a i l e d  d e s c r i p t i o n  

o f  t h e  r e s p o n d e n t s .  The d a t a  a r e  p r e s e n t e d  and d i s c u s s e d  from two 

p e r s p e c t i v e s  (Michigan and I n d i a n a ) .  They a r e  f i r s t  shown as they  

r e l a t e  t o  t h e  43 k i n d e r g a r t e n  t e a c h e r  c o m p e t e n c i e s .  Data a r e  then  

d e s c r i b e d  r e l a t i v e  t o  a t t i t u d e s  ab o u t  c e r t i f i c a t i o n .

P e r c e n t a g e s  a r e  r e l a t i v e  f r e q u e n c i e s .  The t o t a l  does n o t  a lways 

equa l  100% because  some i n d i v i d u a l s  d i d  n o t  r e spond  t o  a l l  i t em s  or  

m u l t i p l e  r e s p o n s e s  were g iv e n .

Data C o l l e c t i o n

The p o p u l a t i o n  o f  t h e  s u rv e y  was a l l  n o n - s p e c i a l i z e d  k i n d e r g a r ­

t e n  t e a c h e r s  in  t h e  s t a t e  o f  Michigan and a l l  s p e c i a l i z e d  k i n d e r g a r ­

t e n  t e a c h e r s  in  t h e  s t a t e  o f  I n d i a n a  w i th  k i n d e r g a r t e n  l i c e n s e s /

e n d o r s e m e n t s .  From t h i s  p o p u l a t i o n ,  c u r r e n t  k i n d e r g a r t e n  t e a c h e r s

were i d e n t i f i e d  t o  p r o v i d e  t h e  d a t a  n e c e s s a r y  t o  answer t h e  q u e s t i o n s  

o f  t h e  s t u d y .  Tab le  4 .1  d e s c r i b e s  t h e  p o p u l a t i o n  and s t e p s  t a k e n  to  

o b t a i n  t h e  n e c e s s a r y  i n f o r m a t i o n .

80
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Table  4.1
D e s c r i p t i o n  o f  Mailed  Survey  Data C o l l e c t i o n

I n t r o d u c t o r y  l e t t e r s  m a i led 292

I n t r o d u c t o r y  l e t t e r s  r e t u r n e d 1

K i n d e r g a r t e n  s u r v e y s  m a i l e d 292

Double m a i l i n g  o f  s u r v e y s  r e t u r n e d 4

Number o f  f o l l o w - u p  l e t t e r s  m a i l e d 31

Te lephone  f o l l o w - u p  c a l l s 87

Surveys m ai led  upon r e q u e s t 2

To ta l  su rveys  com ple te d  and r e t u r n e d 134

Surveys r e t u r n e d  too  l a t e  t o  i n c l u d e  in d a t a  a n a l y s i s 8

The t o t a l  number o f  s u rv e y s  m a i le d  was 292. t o u r  s u rv e y s  

r e t u r n e d  by r e s p o n d e n t s  who i n d i c a t e d  th e y  r e c e i v e d  d u p l i c a t e s .

were 

. The

t o t a l  r e t u r n ,  based  on t h e  o r i g i n a l  m a i l i n g  (292) and comple ted  

su rv e y s  (134)  was 45.90%. Responses  o f  Michigan k i n d e r g a r t e n  t e a c h e r s  

(87)  used as  t h e  f o c i  o f  t h i s  s t u d y  was 36.10%. Responses  o f  t h e  

I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  (47) used  as  t h e  f o c i  o f  t h i s  s t u d y  was 

92.16%.

D e s c r i p t i o n  o f  Respondents  

The i n d i v i d u a l s  upon whose r e s p o n s e s  t h e  s tu d y  f o c u s e d  were a l l  

i d e n t i f i e d  as  t e a c h e r s  c u r r e n t l y  t e a c h i n g  k i n d e r g a r t e n  in  t h e  s t a t e  

o f  Michigan  o r  in  t h e  s t a t e  o f  I n d i a n a .  Tab le  4 . 2  i n d i c a t e s  t h e  

ge n d e r  o f  t h e  r e s p o n d e n t s .
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Table  4 .2
Gender  o f  K in d e r g a r t e n  T e a c h e r s  C e r t i f i e d  o r  w i th  L ic e n s e  
Endorsement  (N = 134)___________________________________________

Sex P e r c e n t a g e

Female 100%

Male 0%

T a b le  4 .3  shows t h e  a p p ro x im a te  ages o f  t h e  Michigan c e r t i f i e d

k i n d e r g a r t e n  t e a c h e r s  and I n d ia n a t e a c h e r s w i th  1i c e n s e s / e n d o r s e m e n t s .

Over o n e - h a l f  were in t h e 21 -40  age group (51 .5% ) ,  and 45.5% were in

t h e  41-60 age group . Three t e a c h e r s  were 61 y e a r s  o r  o l d e r  (2 .2%) .

Tab le  4 .3
Age o f  K in d e r g a r t e n  T e a che r s (N = 134)

Age ( i n  Years)
P e r c e n t a g e  o f  

E d u c a to r s  Responding

21 - 30 20 .9

31 -  40 30 .6

41 -  50 2 2 .4

51 -  60 23.1

O lde r  t h a n  60 2 .2

T a b le  4 . 4  shows t h e  l e v e l  o f  e d u c a t i o n  comple ted  by k i n d e r g a r t e n  

t e a c h e r s :  44.0% had com ple te d  BA o r  BS d e g r e e s ,  and 56.0% had com­

p l e t e d  MA o r  MS d e g r e e s .
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T a b le  4 . 4
H i g h e s t  Degree Held by K i n d e r g a r t e n  Teachers  (N=134)_______

Level  Completed P e r c e n t a g e

BA - BS 4 4 .0

MA - MS 56 .0

T a b le  4 . 5  shows a s i g n i f i c a n t  number o f  k i n d e r g a r t e n  t e a c h e r s ,  

68.7%, have K-8 e l e m e n t a r y  c e r t i f i c a t e s / l i c e n s e s .  In t h e  s t a t e  o f  

M ic h ig a n ,  a l l  h o l d e r s  o f  t h i s  c e r t i f i c a t e  a r e  e l i g i b l e  t o  t e a c h  a l l  

s u b j e c t s  f rom k i n d e r g a r t e n  t o  g rad e  e i g h t .  In I n d i a n a ,  t e a c h e r s  who 

have e l e m e n t a r y  c e r t i f i c a t e s / l i c e n s e s  a r e  e l i g i b l e  t o  t e a c h  a l l  s u b ­

j e c t s  in  g r a d e s  one th ro u g h  s i x  and in n o n - d e p a r t m e n t a l i z e d  g r a d e s  

seven  and e i g h t .  The Michigan ZA endorsem en t  i s  a v a i l a b l e  upon com­

p l e t i o n  o f  18 s e m e s t e r  hours  a t  t h e  g r a d u a t e  l e v e l .  Only 5.2% chose  

t h i s  o p t i o n  o f  p u r s u i n g  t h e  ZA e ndorsem en t .

Tab le  4 . 5
C e r t i f i c a t i o n / L i c e n s e  Held by K in d e r g a r t e n  T e a che r s  (N = 134)________

C e r t i f i c a t i o n  P e r c e n t a g e

P re sc h o o l  l i c e n s e / e n d o r s e m e n t  12 .6

K-8 e l e m e n t a r y  c e r t i f i c a t e / 1 i c e n s e  68 .7

1-6 e l e m e n t a r y  l i c e n s e  .7

K-12 c e r t i f i c a t e / l i c e n s e  4 .5

I n d i a n a  k i n d e r g a r t e n  endorsem en t  11 .9

I n d i a n a  k i n d e r g a r t e n  l i c e n s e  29 .6

Michigan  ZA endo rsem en t  5 .2
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Although a l l  r e s p o n d e n t s  were t e a c h i n g  in  k i n d e r g a r t e n ,  29.6% 

were t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s ,  11.9% had I n d i a n a  

k i n d e r g a r t e n  e n d o r s e m e n t s ,  and 12.6% had p re s c h o o l  l i c e n s e s  f rom 

I n d i a n a .  There  a r e  d i f f e r e n c e s  between t h e s e  l i c e n s e s .  A t e a c h e r  

l i c e n s e d  in  p r e s c h o o l  e d u c a t i o n  i s  e l i g i b l e  t o  t e a c h  a l l  s u b j e c t s  in  

p r e - k i n d e r g a r t e n  c l a s s e s .  The s t a n d a r d  l i c e n s e  i n  e a r l y  c h i ld h o o d  

e d u c a t i o n  may be p r o f e s s i o n a l i z e d  when t h e  h o l d e r  has comple ted f i v e

(5)  y e a r s  o f  t e a c h i n g  e x p e r i e n c e  in  a c c r e d i t e d  s c h o o l s  a t  t h e  l e v e l  

c ove re d  by t h e  l i c e n s e  and s u b s e q u e n t  t o  t h e  i s s u a n c e  o f  t h e  s t a n d a r d  

l i c e n s e .  They must  have comple ted  an a p p r o p r i a t e  M a s t e r ' s  d e g r e e  and 

com p le t io n  o f  15 s e m e s t e r  hours  in  e a r l y  ch i ld h o o d  e d u c a t i o n  a t  t h e  

g r a d u a t e  l e v e l  a t  an i n s t i t u t i o n  r e g i o n a l l y  a c c r e d i t e d  t o  o f f e r  

g r a d u a t e  programs in  e a r l y  c h i ld h o o d  e d u c a t i o n .

The a d d i t i o n  o f  a k i n d e r g a r t e n  endorsem ent  t o  a l i c e n s e  in  e a r l y

c h i ld h o o d  e d u c a t i o n  q u a l i f i e s  t h e  h o l d e r  t o  t e a c h  k i n d e r g a r t e n  as 

we l l  as  p r e - k i n d e r g a r t e n  c l a s s e s .  A k i n d e r g a r t e n - p r i m a r y  e d u c a t i o n  

l i c e n s e  or  endorsem en t  may be added f o r  a s t a n d a r d  l i c e n s e  when t h e  

c a n d i d a t e  has r e c e i v e d  a b a c c a l a u r e a t e  degree*  com ple t ing  an u n d e r ­

g r a d u a t e  program c o n s i s t i n g  o f  a minimum o f  124 s t r u c t u r e d  s e m e s t e r  

h o u r s .  A t e a c h e r  l i c e n s e d  in  k i n d e r g a r t e n - p r i m a r y  e d u c a t i o n  i s

e l i g i b l e  t o  t e a c h  a l l  s u b j e c t s  in  k i n d e r g a r t e n  th rough  g rade  t h r e e .

An e l e m e n t a r y  e d u c a t i o n  l i c e n s e  w i l l  be g iven  to  a c a n d i d a t e  who 

q u a l i f i e s  by r e c e i v i n g  a b a c c a l a u r e a t e  d e g r e e ,  c om p le t ing  an u n d e r ­

g r a d u a t e  program c o n s i s t i n g  o f  a minimum o f  124 s e m e s t e r  h o u r s .  A 

t e a c h e r  l i c e n s e d  in  e l e m e n t a ry  e d u c a t i o n  i s  e l i g i b l e  t o  t e a c h  a l l  

s u b j e c t s  in  g r a d e s  one th ro u g h  s i x  and in n o n - d e p a r t m e n t a l i z e d  g rad e s
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seven and e i g h t .  The a d d i t i o n  o f  a k i n d e r g a r t e n  endorsem en t  t o  t h e  

l i c e n s e  in  e l e m e n t a r y  e d u c a t i o n  q u a l i f i e s  t h e  h o l d e r  t o  t e a c h  a l l  

s u b j e c t s  in  k i n d e r g a r t e n  as  we l l  as  in  g r a d e s  one th ro u g h  s i x .  Tab le

4 .5  shows t h a t  .7% h e ld  t h i s  l i c e n s e .  The t o t a l  p e r c e n t a g e  o f  Tab le

4 .5  i s  equa l  t o  more than  100% because  some r e s p o n d e n t s  had m u l t i p l e  

l i c e n s e s .

T a b le  4 . 6  i n d i c a t e s  t h e  t o t a l  number o f  y e a r s  t e a c h e r s  had worked 

in  t h e  e d u c a t i o n  p r o f e s s i o n .  S i x t y - t w o  p e r c e n t  o f  t h o s e  r e s p o n d in g  

had worked more than  10 y e a r s ,  and 37.3% had worked fewer  t han  10 

y e a r s .  A c l o s e r  e x a m i n a t i o n  o f  t h e  d a t a  r e v e a l e d  t h a t  ov e r  t w o - t h i r d s  

o f  t h e  Mich igan  t e a c h e r s  s u rve ye d  had more th a n  10 y e a r s  e x p e r i e n c e ,  

and ov e r  t w o - t h i r d s  o f  t h e  I n d i a n a  t e a c h e r s  su rv e y e d  h a d f e w e r t h a n  10 

y e a r s  e x p e r i e n c e .

Tab le  4 .6
T o ta l  Number o f  Years  o f  Teach ing  E x p e r ie n c e  (N = 134)__________________

P e r c e n t a g e  o f
Number o f  Tears  E d u c a to r s  Responding

0 -  2 8 .2

3 -  6 14 .2

7 - 10 14 .9

11 - 14 13 .4

15 -  18 11 .9

19 -  22 13 .4

23 -  26 9 .7

27 -  30 11.2

Over 30 2 .2
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Table  4 .7  i n d i c a t e s  t h e  number o f  y e a r s  t e a c h e r s  had t a u g h t  a t  

t h e  k i n d e r g a r t e n  l e v e l :  52.3% had t a u g h t  10 y e a r s  o r  l e s s ,  and 

a p p r o x i m a t e ly  21.0% had t a u g h t  k i n d e r g a r t e n  22 y e a r s  o r  l o n g e r .

Tab le  4 .7
Tota l  Number o f  Years  o f  Teach ing  E x p e r ie n c e  a t  t h e  K i n d e r g a r t e n  Level

P e r c e n t a g e  o f
Number o f  Years  E duc a to r s  Responding

0 - 2 18.7

3 - 6 20 .9

7 - 10 12.7

11 - 14 10 .4

15 - 18 13 .4

19 - 22 11.2

23 - 26 6 .0

27 - 30 2 .2

Over 30 1.5

T a b le  4 . 8  r e v e a l s  t h a t  37.3% o f  r e s p o n d e n t s  d i d  t h e i r  s t u d e n t  

t e a c h i n g  a t  v a r i o u s  e a r l y  e l e m e n t a r y  s e t t i n g s .  The p e r c e n t a g e  who 

p r e s e n t l y  t e a c h  k i n d e r g a r t e n  and who a l s o  d i d  t h e i r  p r a c t i c e  t e a c h i n g  

a t  t h a t  l e v e l  i s  19.4%. The p e r c e n t a g e  o f  r e s p o n d e n t s  who d id  s t u d e n t  

t e a c h i n g  in  t h e  second  o r  t h i r d  g r a d e s  was 11.2%. T a b le  4 . 8  l i s t s  a 

wide r an g e  o f  g r a d e s  t h a t  s t u d e n t s  t a u g h t .  All  r e s p o n d e n t s  c u r r e n t l y  

t e a c h  k i n d e r g a r t e n ,  b u t  on ly  o n e - f i f t h  s t u d e n t  t a u g h t  a t  t h a t  l e v e l .
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Table  4 . 8
Grade a t  Which S t u d e n t  Teach ing  Was Completed (N = 134)

Grade Level
P e r c e n t a g e  o f  

Ed u c a to r s  Responding

P r e s c h o o l , n u r s e r y  schoo l 1 .5

K in d e r g a r t e n 19.4

F i r s t 9 .7

Second ,  t h i r d 11.2

F o u r t h ,  f i f t h 4 .5

Combinat ion o f  p r e - ,  e a r l y  
e l e m e n t a r y ,  k i n d e r g a r t e n 3 7 .3

Middle  school 2 .2

High school 0 . 0

O ther* 7 .5

*The s t u d e n t  t e a c h i n g  e x p e r i e n c e s  comple ted by i n d i v i d u a l s  
r e s p o n d in g  in  t h e  " o t h e r "  c a t e g o r y  i n c l u d e d  s p e c i a l  e d u c a t i o n ,  K-8 
a r t ,  g rades  1 - 4 ,  a l l  g r a d e s ,  M e r r i1 1 - P a lm e r  I n s t i t u t e ,  1-6 m u s i c ,  
home economics in  m id d l e  and h igh  s c h o o l ,  and K-8 r u r a l  s c h o o l .

Tab le  4 .9  shows t h e  m a j o r i t y  (50.7%) o f  t h e  t e a c h e r s  s u rve ye d  

a r e  p r e s e n t l y  t e a c h i n g  in  k i n d e r g a r t e n  which i s  t h e  g r a d e  th e y  

o r i g i n a l l y  wanted t o  t e a c h .
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T ab le  4 .9
Grade a t  Which K in d e r g a r t e n  T e a ch e r  Wanted to  Teach a t  B e g inn ing  o f  
Teach ing  C a r e e r  (N = 134)__________________________________________________

Grade Level
P e r c e n t a g e  o f  

E d u c a to r s  Responding

P r e s c h o o l ,  n u r s e r y  schoo l 2 .2

K i n d e r g a r t e n 50 .7

F i r s t 15.7

Second,  t h i r d 11 .2

F o u r t h ,  f i f t h 2 .2

Combina t ion o f  p r e - ,  e a r l y  
e l e m e n t a r y ,  k i n d e r g a r t e n 9 .0

Middle  school 1 .5

High schoo l 2 . 9

O the r* 3 .7

*The g r a d e s  o r  s u b j e c t s  i n d i v i d u a l s  r e s p o n d in g  " o t h e r "  o r i g i n ­
a l l y  wanted t o  t e a c h  i n c l u d e d  s p e c i a l  e d u c a t i o n ,  K-8 a r t ,  a r t  in  a l l  
g r a d e s ,  home ec o n o m ics ,  and u ppe r  o r  lower e l e m e n t a r y  g r a d e s .

T a b le  4 .1 0  shows t h a t  on ly  14.1% o f  a l l  r e s p o n d e n t s  d i d  n o t  

t e a c h  k i n d e r g a r t e n  l a s t  schoo l  y e a r ,  1983-84.  Although  t h e r e  have 

been a g r e a t  many t r a n s f e r s  in  many g rad e s  g e n e r a l l y  s p e a k i n g  in  

p u b l i c  s c h o o l s ,  t h e y  do n o t  seem t o  have a f f e c t e d  k i n d e r g a r t e n .
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Tab le  4 .1 0
Grade Taught  L a s t  Year  by K in d e r g a r t e n  T eache rs  (N = 134)

Grade Level
P e r c e n t a g e  o f  

E duc a to r s  Responding

P r e s c h o o l , n u r s e r y  schoo l 1.5

K i n d e r g a r t e n 85.1

F i r s t 2 .2

S econd ,  t h i r d 4 .5

F o u r t h ,  f i f t h .7

Combina t ion o f  p r e - ,  e a r l y  
e l e m e n t a r y ,  k i n d e r g a r t e n .7

Middle  schoo l 0 .0

High school 0 . 0

Did n o t  t e a c h 4 .5

T a b le  4.11 shows t h a t  t h e  m a j o r i t y  o f  r e s p o n d e n t s ,  i f  g iv en  a 

c h o i c e ,  p r e f e r  t o  t e a c h  k i n d e r g a r t e n  (77 .6%) .  The c h o ic e s  o f  18.6% 

o f  t h e  r e s p o n d e n t s  p r e f e r r e d  t e a c h i n g  o t h e r  v a r i o u s  g r a d e s .
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Table  4.11
I f  Given a C ho ice ,  Grade a t  Which K i n d e r g a r t e n  T e a che r s  Would P r e f e r  
t o  Teach (N = 134)___________________________________________________________

P e r c e n t a g e  o f
Grade Level E d u c a to r s  Responding

P r e s c h o o l ,  n u r s e r y  schoo l 2 .2

K in d e r g a r t e n 7 7 .6

F i r s t 3 . 7

Second,  t h i r d 4 .5

F o u r t h ,  f i f t h .7

Combina t ion o f  p r e - ,  e a r l y
e l e m e n t a r y ,  k i n d e r g a r t e n 7 . 5

Middle  schoo l 0 . 0

High school 0 .0

Other* 2 .2

i n d i v i d u a l s  r e s p o n d i n g  " o t h e r "  i n d i c a t e d  p r e f e r r e d  g r a d e s  o r
s u b j e c t s  t o  be day c a r e  c e n t e r ,  p a r e n t i n g  c l a s s e s  f o r  k i n d e r g a r t e n
p a r e n t s ,  r e a d i n g ,  and k i n d e r g a r t e n  p lu s  a s p e c i a l  a r e a  such  as  math
o r  a r t .

T a b le  4 .1 2  shows t h a t  44.0% o f  k i n d e r g a r t e n  t e a c h e r s  be lo nged  t o

two o r  t h r e e  p r o f e s s i o n a l  o r g a n i z a t i o n s .

T a b le  4 .12
Number o f  P r o f e s s i o n a l  O r g a n i z a t i o n s  t o  Which K i n d e r g a r t e n  Teache rs
Belong (N = 134)

P e r c e n t a g e  o f
Number o f  O r g a n i z a t i o n s E d u c a to r s  Responding

1 11.9

2 - 3 4 4 .0

4 o r  more 10 .4

No r e s p o n s e 3 3 .5
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Table  4 .13  r e v e a l s  t h a t  I n d i a n a  and Michigan t e a c h e r s  chose  t h e  

s t a t e  t e a c h e r s '  a s s o c i a t i o n ,  t h e  N a t io n a l  E du c a t io n  A s s o c i a t i o n ,  and 

th e  l o c a l  e d u c a t i o n  a s s o c i a t i o n  as t h e  t h r e e  most  p o p u l a r  w i th  both 

t e a c h e r  g r o u p s .  Some o f  t h e  o r g a n i z a t i o n s  c i t e d ' w e r e  n o t  r e a l l y  

o r g a n i z a t i o n s  as  one m igh t  p e r c e i v e  them t o  be .  The p e r c e n t a g e  o f  

r e s p o n d e n t s  g i v i n g  no r e s p o n s e  was 21.28% from I n d ia n a  t e a c h e r s .  From 

r e s p o n d e n t s  in  M ich igan ,  t h e  p e r c e n t a g e  o f  t h o s e  n o t  r e s p o n d i n g  was 

a p p r o x i m a t e ly  tw ice  as  much as  I n d i a n a .

I t  i s  i m p o s s i b l e  t o  d e t e r m i n e  w h e th e r  no r e s p o n s e  i n d i c a t e d  a 

c h o ic e  n o t  t o  answer t h e  q u e s t i o n  o r  i f  i t  meant  t h a t  t h e y  be longed  

to  no o r g a n i z a t i o n s .

Tab le  4 .1 4  l i s t s  t h e  p e r c e n t a g e s  o f  k i n d e r g a r t e n  t e a c h e r s  who 

r e g u l a r l y  r ead  j o u r n a l s .  The h i g h e s t  p e r c e n t a g e  was 28.4%, which 

meant  t h a t  t h o s e  t e a c h e r s  r e a d  two o r  t h r e e  j o u r n a l s ,  and t h a t  24.6% 

read  one j o u r n a l .  I t  i s  i m p o s s i b l e  t o  g i v e  r e a s o n s  f o r  t h e  37.3% 

who gave no r e s p o n s e .  Pe rhaps  i t  i n d i c a t e s  a c h o i c e  n o t  t o  answer 

t h e  q u e s t i o n  o r  t h a t  t h e y  j u s t  do n o t  r e a d  e d u c a t i o n a l  j o u r n a l s .

Many o r g a n i z a t i o n s  were l i s t e d  by one (0.75%) r e s p o n d e n t .  These 

o r g a n i z a t i o n s  i n c l u d e d  t h e  American F e d e r a t i o n  o f  T e a che r s  (M),

C o l l e g e  Reading A s s o c i a t i o n  (M), N a t io n a l  Counci l  o f  Teache rs  o f  

Math (M), Michigan Counc i l  o f  T e a ch e r s  o f  Math (M), E a r ly  Chi ldhood 

A s s o c i a t i o n  (M), Alpha D e l t a  Gamma (M) , Alpha Lambda T he ta  ( I ) ,  Phi 

Lambda The ta  ( I ) ,  J u n i o r  League o f  D e t r o i t  (M), A s s o c i a t i o n  of  E a r ly  

Childhood E duc a to r s  (M), Local  Home Economics O r g a n i z a t i o n  (M), J ack  

and J i l l ,  I n c .  (M), BPW ( I ) ,  S o c i e t y  o f  I n t e n s i f i e d  E d u c a t io n  ( I ) ,  4-C
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Table  4 .13
P r o f e s s i o n a l  O r g a n i z a t i o n s  t o  Which Mich igan  K i n d e r g a r t e n  T e a che r s  
and I n d ia n a  K i n d e r g a r t e n  T eache rs  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /
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1

S t a t e  t e a c h e r s '  a s s o c .
(MEA, ISTA, MFT) 20 42.,55 42 48..28 62 46.,27 1

N a t io n a l  E du c a t io n  Assoc . 19 40..43 35 40..23 54 40..30 2

Local e d u c a t i o n  a s s o c . 16 34..04 23 26..44 39 29..10 3

Local a r e a  r e a d i n g
counci  1/ a s s o c i a t i o n 2 4..26 8 9.,20 10 7.,46 4.5

N a t io n a l  Assoc,  f o r  t h e
E d u c a t ion  o f  Young C h i l d . 8 17..02 2 2.,30 10 7..46 4.5

Alpha D e l t a  Kappa 2 4..26 4 4.,60 6 4..48 6.5

I n t e r n .  Assoc,  f o r  t h e
Educ a t ion  o f  Young C h i l d . 6 12..77 0 0 ..0 6 4..48 6.5

Michigan Reading Assoc. 0 0..0 5 5.,75 5 3..73 8

Kappa D e l t a  Phi 3 6..38 0 0 ..0 3 2..24 9.5

American A s s o c i a t i o n  of
U n i v e r s i t y  Women 0 0 ,.0 3 3..45 3 2..24 9.5

I n t e r n .  Reading Assoc. 0 0 ..0 2 2..30 2 1 ..49 11.16

I n d i a n a  Assoc,  f o r  t h e
Edu c a t io n  o f  Young C h i ld . 2 4..26 0 0 ..0 2 1 ..49 11.16

Council  f o r  Excep t .  C h i l d . 1 2..13 1 1 ..15 2 1..49 11.16

Assoc,  f o r  Chi ldhood Educ. 1 2..13 1 1 ..15 2 1 ..49 11.16

Mich. E a r ly  Chi ldhood Assoc • 0 0..0 2 2..30 2 1 ..49 11.16

D e l ta  Kappa Gamma 0 0,.0 2 2..30 2 1 ,.49 11.16

Kinderg .  T e a c h e r s '  Assoc . 1 2,.13 1 1 ..15 2 1 ..49 11.16

No r e s p o n s e 10 21..28 35 40..23 45 33..58 - -
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( I ) ,  Covered B r id g e  S p e c i a l  E d u c a t io n  ( I ) ,  Commit tee f o r  G i f t e d  and 

T a l e n t e d  (M), AARP (M) , Workshop Way (M), and ITIP (M).

Tab le  4 .1 4
Number o f  J o u r n a l s  Read R e g u l a r l y  by K i n d e r g a r t e n  T eache rs  (N = 134)

P e r c e n t a g e  o f
Number o f  J o u r n a l s E d u c a to r s  Responding

1 24 .6

2 - 3 2 8 .4

4 o r  more 9 .7

No r e s p o n s e 37 .3

Tab le  4 .1 5  d e s c r i b e s  in  d e t a i l  t h e  j o u r n a l s  which were rea d  

r e g u l a r l y  by r e s p o n d e n t s .  The I n s t r u c t o r  and E a r ly  Years were t h e  two 

most  f r e q u e n t l y  r e a d .  Many o f  t h e  p u b l i c a t i o n s  were n o t  what  one 

m ig h t  i d e n t i f y  as  an e d u c a t i o n a l  j o u r n a l .

Many j o u r n a l s  were l i s t e d  by one r e s p o n d e n t  (0 .75%) .  These 

j o u r n a l s  i n c l u d e d  E d u c a to r  (M), E d u c a t io n  (M), Human Growth and 

Development--Gese11 I n s t i t u t e  (M), The Good Apple ( I ) / Newspaper (M), 

Kappa D e l t a  Phi ( I ) ,  MacMillan E a r l y  S k i l l s  Program ( I ) ,  M e r r i l l  

Palmer N e w s l e t t e r  (M) , In Your Backyard (M),  J a c k  and J i l l  (M), High-  

1i g h t s  (M), Growing C h i ld  ( I ) ,  The Red Apple (M), Frank S c h a f f e r  ( I ) ,  

I n s t r u c t o r  Book Club (M), Sesame S t r e e t  (M), T u r t l e  (M), Humpty Dumpty 

(M), E lem en ta ry  C o u n s e lo r  (M), School  Days (M), The Horn Book (M) 

Family  C i r c l e  (M), Woman's Day (M), Time (M), and Lol 1 ipops/Lad.ybugs 

(M). Weekly e d u c a t i o n a l  newspapers  were g e n e r a l l y  l i s t e d  as  were " a l l  

p u b l i c a t i o n s  o f  t h e  p r o f e s s i o n a l  o r g a n i z a t i o n "  (M) and " p r i n c i p a l ' s  

magazine" (M).
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Table  4 .1 5
J o u r n a l s  Which Are Read R e g u l a r l y  by Mich igan  K i n d e r g a r t e n  T e a che r s  
and I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d i a n a  K i n d e r g a r t e n  L i s e n c e s /  
Endorsements
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I n s t r u c t o r 14 29. 79 21 24..14 35 26.,12 1

E a r ly  Years 12 25. 53 22 25..29 34 25..37 2

L ea rn ing 5 10. 64 9 10..34 14 10. 45 3

E a r ly  Ch ildhood 3 6. 38 9 10,.34 12 8..96 4

Young C h i l d r e n 4 8.,51 3. 3..45 7 5.,22 5

NEYC J o u r n a l 4 8.,51 2 2,.30 6 4..48 6

P a r e n t s '  Magazine 2 4.,26 3 3..45 5 3..73 7

NEA Today 1 2.,13 3 3,.45 4 2.,99 8 3

Teache r 1 2.,13 3 3,.45 4 2,.99 8 3

Childhood E d u c a t io n 0 0.,0 4 4,.60 4 2..99 8 3

Psycho lo gy  Today 1 2..13 2 2 .30 3 2,.24 11.16

Educ a t ion  D i g e s t 2 4..26 1 1..15 3 2.,24 11.16

E a r ly  L e a rn in g 0 0..0 3 3 .45 3 2..24 11.16

Ranger  Rick 0 0..0 3 3 .45 3 2..24 11.16

The Mail Box 0 0..0 3. 3 .45 3 2,.24 11.16

Reading T e a ch e r 0 0..0 3 3,.45 3 2,.24 11.16

Grade T e a c h e r 0 0,.0 2 2 .30 2 1,.49 17

No Response 20 42,.55 32 36 .78 52 38,.81 - -
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T a b le  4 .1 6  d e s c r i b e s  in  d e t a i l  t h e  u n d e r g r a d u a t e  c o u r s e s  t ake n  

by t h e  s u b j e c t s  o f  t h e  s t u d y .  Only one c o u r s e  r e l a t e d  t o  t e a c h i n g  o f  

k i n d e r g a r t e n ,  c h i l d  growth  and d e v e lo p m e n t ,  was t a k e n  by more than  

o n e - f o u r t h  o f  t h e  s u r v e y  p o p u l a t i o n .  Over o n e - f o u r t h  (26.87%) s a i d  

th e y  took  no c o u r s e s  r e l a t e d  t o  t h e  t e a c h i n g  o f  k i n d e r g a r t e n  a t  t h e  

u n d e r g r a d u a t e  l e v e l .

T a b le  4 .16
Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  Taken as  a P a r t  o f  
U nde rg ra d u a te  T e a ch e r  P r e p a r a t i o n  by Michigan K i n d e r g a r t e n  T eache rs  
and I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /  
Endorsements (N = 134)________________ _________________________________________

Frequency  P e r c e n t a g e  o f
U n d e rg ra d u a te  Course o f  Response E d u c a to r s  Responding

Chi ld  growth and deve lopm en t 38 28 .36

M u s ic /p ia n o  p l a y i n g 29 21 .64

C h i l d r e n ' s  l i t e r a t u r e 29 21 .6 4

K in d e r g a r t e n  s t u d e n t  t e a c h i n g 25 18 .66

A r t  methods 19 14 .18

Games and p l a y 19 14.18

C hi ld  psycho logy 18 13.43

General  k i n d e r g a r t e n  methods 13 9 .70

Math methods 13 9 .7 0

P a r e n t s / f a m i l y  r e l a t i o n s 13 9 .7 0

S c i e n c e  methods 12 8 .9 6

K i n d e r g a r t e n / e a r l y  c h i ld h o o d  
e d u c a t i o n 12 8 .9 6
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Tab le  4 . 1 6 ,  cont inued

P h y s i c a l  e d u c a t i o n  methods 10 7 .46

C r e a t i v e  d r a m a t i c s / e x p e r i e n c e s 8 5 .97

F i e l d  e x p e r i e n c e s  i n  k i n d e r g a r t e n 7 5 .2 2

N u t r i t i o n ,  h e a l t h ,  s a f e t y 7 5 .22

A d m i n i s t r a t i o n / d i r e c t i n g  of
k i n d e r g a r t e n / n u r s e r y  school 7 5 .22

Language a r t s  methods 6 4 .4 8

R e a d i n g / r e a d i n g  r e a d i n e s s 6 4 .4 8

E x c e p t io n a l  and l e a r n i n g  d i s a b l e d 6 4 .4 8

S o c i a l  s t u d i e s  methods 5 3 .7 3

K i n d e r g a r t e n  c u r r i c u l u m 5 3 .73

Took no c o u r s e s 36 26 .87

Many c o u r s e s  were l i s t e d  by f o u r  or  f ew er  r e s p o n d e n t s .  They a r e  

d e s c r i b e d  in  d e t a i l  l a t e r  in  t h e  p a p e r .

T a b le  4 .17  d e s c r i b e s  in  d e t a i l  t h e  u n d e r g r a d u a t e  c o u r s e s  t a k e n  

by t h e  su rve y  p o p u l a t i o n  from Michigan .  Only one c o u r s e  was t a k e n  by

20% o f  t h e  r e s p o n d e n t s ,  c h i l d  growth and deve lopment  (22 .99%).

A pprox im a te ly  40% o f  t h e  r e s p o n d e n t s  took no c o u r s e s .  A ll  o t h e r

c o u r s e s  were l i s t e d  by 17.24% or  f ew e r .
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T a b le  4 .17
Courses  R e l a t e d  t o  t h e  Teach ing  o f  K in d e r g a r t e n  Taken as  a P a r t  o f  
U n d e r g ra d u a te  Teache r  P r e p a r a t i o n  by Mich igan  K in d e r g a r t e n  T e a c h e r s  
(N = 87)________________________________

Frequency  P e r c e n t a g e  o f
U n d e r g ra d u a te  Course  o f  Response E duc a to r s  Responding

Ch i ld  growth  and deve lo pm en t  20 22 .99

C h i l d r e n ' s  l i t e r a t u r e  15 17 .24

K i n d e r g a r t e n  s t u d e n t  t e a c h i n g  11 12 .64

M u s ic / p i a n o  p l a y i n g  11 12 .64

A r t  methods 10 11 .49

C h i ld  psycho logy  6 6 .90

General  k i n d e r g a r t e n  methods 6 6 .90

S c i e n c e  methods 5 5 .75

Math methods 5 5 .75

F i e l d  e x p e r i e n c e s  in  k i n d e r g a r t e n  5 5 .75

K i n d e r g a r t e n / e a r l y  c h i ld h o o d
e d u c a t i o n  5 5 .75

Games and p l a y  5 5 .75

Language a r t s  methods 4 4 .60

R e a d i n g / r e a d i n g  r e a d i n e s s  4 4 .60

K i n d e r g a r t e n  c u r r i c u l u m  3 3 .45

P h y s i c a l  e d u c a t i o n  methods 3 3 .4 5

S o c i a l  s t u d i e s  methods 2 2 .30

C r e a t i v e  d r a m a t i c s / e x p e r i e n c e s  2 2 .30

N u t r i t i o n ,  h e a l t h ,  s a f e t y  2 2 .30

P a r e n t s / f a m i l y  r e l a t i o n s  2 2 .30

No c o u r s e s  34 39 .0 8
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The c o u r s e s  l i s t e d  by on ly  one Michigan  e d u c a t o r  (1.15%) i n c l u d e d  

p roblems in  e a r l y  c h i l d h o o d  e d u c a t i o n ,  t e s t i n g  and m easu rem en t ,  a t t i ­

tu d e  d e v e lo p m en t ,  s t o r y t e l l i n g ,  and g u i d a n c e .  Two r e s p o n d e n t s  i n d i ­

c a t e d  th e y  had t a k e n  a number o f  c r e d i t  hours  b u t  d i d  n o t  s p e c i f y  t h e  

c o u r s e s .  Two r e s p o n d e n t s  i n d i c a t e d  th e y  cou ld  no t  remember t h e  

c o u r s e s  t a k e n .  Five  i n d i v i d u a l s  d i d  n o t  r e spond  t o  t h e  s u rv e y  q u e s ­

t i o n  ab o u t  u n d e r g r a d u a t e  c o u r s e s  t a k e n .

Tab le  4 . 1 8  c l e a r l y  d e s c r i b e s  t h e  u n d e r g r a d u a t e  c o u r s e s  t a k e n  by 

t h e  s u rv e y  p o p u l a t i o n  from I n d i a n a .  There  were seven c l a s s e s  t h a t  a t  

l e a s t  20% o f  t h e  r e s p o n d e n t s  t ook .  C h i ld  growth and deve lopm en t  and 

music  and p iano  p l a y i n g  were t a k e n  by 38.30%. A p prox im a te ly  4.26% o f  

t h e  r e s p o n d e n t s  took no c o u r s e s .  All  o t h e r  c o u r s e s  were l i s t e d  by 

23.4% o r  f ew e r .

S e v e ra l  c o u r s e s  were l i s t e d  by one I n d i a n a  r e s p o n d e n t  (2 .13%).  

They i n c l u d e d  c h i l d  day  c a r e ,  e d u c a t i o n a l  p s y c h o lo g y ,  t e c h n i q u e s  and 

methods f o r  p r e s c h o o l ,  a t t i t u d e  de v e lo p m en t ,  and s t o r v t e l l i n g .  Two 

r e s p o n d e n t s  i n d i c a t e d  th e y  had t ake n  a number o f  c r e d i t  hours  b u t  d id  

n o t  s p e c i f y  t h e  c o u r s e s .  Two r e s p o n d e n t s  i n d i c a t e d  th e y  had e a rne d  

d e g r e e s  in  e a r l y  c h i l d h o o d .  One r e s p o n d e n t  i n d i c a t e d  she  cou ld  n o t  

remember t h e  c o u r s e s  t a k e n .  One r e s p o n d e n t  i n d i c a t e d  a l l  c o u r s e s  

were r e l a t e d .  Two r e s p o n d e n t s  i n d i c a t e d  th e y  took  no c o u r s e s  r e l a t e d  

t o  t h e  t e a c h i n g  o f  k i n d e r g a r t e n  as u n d e r g r a d u a t e  s t u d e n t s .  Four 

i n d i v i d u a l s  d i d  n o t  respond  t o  t h e  s u rv e y  q u e s t i o n  a b o u t  u n d e r g r a d u a t e  

c o u r s e s  t a k e n .
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Tab le  4 .1 8
Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  Taken as  a P a r t  o f  
U nde rg ra dua te  T e a c h e r  P r e p a r a t i o n  by I n d ia n a  K i n d e r g a r t e n  Teache rs  
w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t  (N = 47)__________________

Frequency P e r c e n t a g e
U nde rg ra dua te  Course  o f  Response E duc a to r s  Responding

C h i ld  growth and deve lopm en t  18 38 .30

M u s ic /p ia n o  p l a y i n g  18 38 .30

K i n d e r g a r t e n  s t u d e n t  t e a c h i n g  14 29 .79

C h i l d r e n ' s  l i t e r a t u r e  14 29 .79

Games and p l a y  14 29 .79

Ch i ld  p sycho logy  12 25.53

P a r e n t / f a m i l y  r e l a t i o n s  11 23 .40

A r t  methods 9 19 .15

Math methods 8 17.02

Genderal  k i n d e r g a r t e n  methods 7 14 .89

S c ie n c e  methods 7 14 .89

K i n d e r g a r t e n / e a r l y  c h i ld h o o d
e d u c a t i o n  7 14 .89

P h y s i c a l  e d u c a t i o n  methods 7 14 .89

A d m i n i s t r a t i o n / d i r e c t i n g  o f
k i n d e r g a r t e n / n u r s e r y  schoo l  7 14.89

C r e a t i v e  d r a m a t i c s / e x p e r i e n c e s  6 12.77

E x c e p t i o n s l / l e a r n i n g  d i s a b l e d
c h i l d r e n  6 12.77

N u t r i t i o n ,  h e a l t h ,  s a f e t y  5 10 .64

M u l t i c u l t u r a l  e d u c a t i o n  4 8.51

Classroom management/room d e s ig n  4 8.51

S o c i a l  s t u d i e s  methods 3 6 .3 8

R e a d i n g / r e a d i n g  r e a d i n e s s  2 4 .2 6
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Tab le  4 . 1 8 ,  c o n t i n u e d  

Language a r t s  methods 

K i n d e r g a r t e n  c u r r i c u l u m  

Speech

C o g n i t i v e  deve lopm en t  

A-V

S p e c ia l  e d u c a t i o n

2 4 .26

2 4 .26

2 4 .26

2 4 .26

2 4 .2 6

2 4 .26

T a b le  4 .1 9  d e s c r i b e s  in  d e t a i l  t h e  comparison  o f  r e s p o n s e s  a b o u t  

u n d e r g r a d u a t e  c o u r s e s  r e l a t e d  t o  k i n d e r g a r t e n .  Although t h e  c o u r s e s  

t a k e n  most  f r e q u e n t l y  a r e  ranked  in  t h e  top  by bo th  s t a t e s ,  t h e  p e r ­

c e n ta g e  o f  t e a c h e r s  t a k i n g  t h e  c o u r s e s  i s  h i g h e r  f o r  t h e  I n d i a n a

group .  The p e r c e n t a g e s  o f  d i f f e r e n c e s a r e  l i s t e d below.

I n d ia n a D i f f e r e n c e Mi chigar

Ch i ld  growth  and deve lo pm en t 38 .30 15.31 22.99

M u s ic / p i a n o  p l a y i n g 38 .30 25.66 12.64

C h i l d r e n ' s  l i t e r a t u r e 29 .79 12.55 17.24

K i n d e r g a r t e n  s t u d e n t  t e a c h i n g 29 .79 17.15 12.64

A r t  methods 19.15 7 .66 11.49

Games and p l a y 29 .79 24 .04 5 .75

C h i ld  p sycho logy 25.53 18.63 6 .9 0

The g r e a t e s t  d i f f e r e n c e s  a r e  music  and p i an o  p l a y i n g  and games 

and p l a y ,  a l t h o u g h  t h e r e  i s  a r e l a t i v e l y  l a r g e  d i f f e r e n c e  in  t h e  o t h e r  

c o u r s e  a r e a s .
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Table  4 .1 9
Comparison o f  Response About  U nde rg ra dua te  Courses  R e l a t e d  t o  
K i n d e r g a r t e n ,  Taken by Rank and P e r c e n t a g e ______________________
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C h i l d  Growth and 
Development 1 .5 38 .30 1 22.99 1 28 .36

M u s ic /P ia n o  P l a y in g 1 .5 38.30 3 .5 12.64 2 .5 21 .64

C h i l d r e n ' s  L i t e r a t u r e 2 .3 29 .79 2 17.24 2 .5 21 .64

K i n d e r g a r t e n  S t u d e n t  
Teach ing 3 .3 29 .79 3 .5 12.64 4 18 .66

A r t  Methods 8 19.15 5 11.49 5 .5 14 .1 8

Games and P lay 3 .3 29 .79 8 .2 5.75 5 .5 14 .18

C h i ld  Psycho logy 6 25 .53 6 . 5 6 .9 0 7 13 .43

I took no c o u r s e s _ 4 .2 6 39.08 — 26 .87

The d a t a  p r e s e n t e d  in  Tab le  4 .2 0  a r e  r e l e v a n t  t o  t h e  g r a d u a t e  

c o u r s e s  t a k e n  by t h e  Michigan and I n d ia n a  t e a c h e r s  who r e sponde d  to  

t h e  s t u d y .  The c o u r s e s  t h a t  showed t h e  g r e a t e s t  p e r c e n t a g e  o f  e d u c a ­

t o r s  r e s p o n d i n g  t o  them were c h i l d  growth and deve lopm ent  (12 .69% ) ,  

e a r l y  c h i l d h o o d / n u r s e r y  school  e d u c a t io n  (11 .94%) ,  and s p e c i a l  p r o ­

grams UO.45%).

The t a b l e  shows t h a t  36.57% o f  t h e  t e a c h e r s  took  no c o u r s e s  a t  

a l l .  T h i s  cou ld  be due t o  t h e  f a c t  t h a t  t h e  I n d i a n a  l i c e n s e / e n d o r s e ­

ment  oegan in  1978. T h e r e f o r e ,  I n d i a n a  t e a c h e r s  may be j u s t  b e g in n in g  

t o  p u r su e  g r a d u a t e  l e v e l  c o u r s e s .



102

Tab le  4 .2 0
Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  Taken as  a P a r t  o f  
G r a d u a te  T e a c h e r  P r e p a r a t i o n  by Michigan  K in d e r g a r t e n  T e a che r s  and 
I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i t h  an I n d i a n a  K in d e r g a r t e n  L i c e n s e /  
Endorsement

G r a d u a te  Course
Frequency  o f  

Response

P e r c e n t a g e  
o f  E d u c a to r s  

Responding {%)

C h i l d  Growth and Development 17 12.69

E a r ly  C h i l d h o o d /N u r s e r y  School  
E du c a t io n 16 11 .94

S p e c i a l  Programs* 14 10 .45

Reading 10 7 .46

C u r r i c u l  urn 8 5 .97

F i e l d  E x p e r i e n c e  i n  K i n d e r g a r t e n 8 5 .97

Language A r t s  M e t h o d s / C r e a t i v e  
Wri t i  ng 7 5 .22

E x c e p t i o n a l  and L e a rn in g  D i s a b le d  
Chi 1d 7 5 .22

P a r e n t  E d u c a t io n 7 5 .22

C h i l d  Psycho logy 6 4 .4 8

A-V Equipment /A ides 6 4 .4 8

K i n d e r g a r t e n  Methods 6 4 .4 8

Math Methods 5 3 .73

Mus i c 5 3 .73

P h y s i c a l  E du c a t io n  Methods 5 3 .73

I took  no c o u r s e s 49 36 .57

♦ S p e c i f i c  programs a r e  l i s t e d  on T a b le  4.21 and Tab le  4 . 2 2 .

Many c o u r s e s  were l i s t e d  by f o u r  o r  f ew e r  r e s p o n d e n t s .  They a r e  

d e s c r i b e d  in  d e t a i l  in  T a b le s  4.21 and 4 .2 2 .
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T ab le  4.21 d e s c r i b e s  t h e  c o u r s e s  r e l a t e d  t o  t h e  t e a c h i n g  o f  

k i n d e r g a r t e n  t h a t  M ichigan  r e s p o n d e n t s  took  as p a r t  o f  g r a d u a t e  work. 

The c o u r s e s  which showed t h e  g r e a t e s t  p e r c e n t a g e s  were c h i l d  growth 

and d e v e lo p m e n t ,  s p e c i a l  p rog ram s,  and e a r l y  c h i l d h o o d / n u r s e r y  schoo l  

e d u c a t i o n .  Many r e s p o n d e n t s  (45.53%) i n d i c a t e d  th e y  d i d  n o t  t a k e  any 

c o u r s e s  a t  a l l .  Th is  c o u ld  be due t o  t h e  f a c t  t h a t  many had t h e i r  

M a s t e r ' s  d e g r e e s  or  t h a t  t h e r e  were no c o u r s e s  a v a i l a b l e  f o r  g r a d u a t e  

c r e d i t  r e l a t e d  t o  t h e  t e a c h i n g  o f  k i n d e r g a r t e n .  I t  cou ld  a l s o  r e f l e c t  

a l a c k  o f  i n t e r e s t  t o  p u r su e  such s p e c i f i c  c o u r s e s  in  l i e u  o f  o t h e r s  

o f  a more g e n e r a l  n a t u r e .

S e v e ra l  c o u r s e s  were l i s t e d  by one (1.15%) Michigan r e s p o n d e n t ,  

i n c l u d i n g  s c i e n c e  m e th o d s ,  a d m i n i s t r a t i o n ,  g u i d a n c e ,  r e a d i n e s s  

c l a s s e s ,  p a r e n t  e d u c a t i o n ,  programs in  e a r l y  c h i l d h o o d ,  f a m i l y  

de v e lo p m en t ,  s p e e c h ,  m u l t i s e n s o r y  e x p e r i e n c e s ,  group  p r o c e s s ,  l e a r n ­

ing c e n t e r s ,  u t i l i z a t i o n  o f  p a ra p r o fe s s io n a l s ,  c o m p u t e r s , k i n d e r g a r t e n  

m ethods ,  i s s u e s  in e a r l y  c h i l d h o o d ,  econom ics ,  t h e  k i n d e r g a r t e n  c h i l d ,  

n a t u r a l  h i s t o r y  o f  M ic h ig a n ,  and s o c i a l  s t u d i e s  c u r r i c u l u m .

Two r e s p o n d e n t s  i n d i c a t e d  th e y  had r e c e i v e d  M a s t e r ' s  d e g r e e s  in 

a r e a s  which h e lp e d  them t o  work w i th  k i n d e r g a r t e n  c h i l d r e n  ( c o u n s e l i n g ,  

s p e c i a l  e d u c a t i o n ) .  One r e s p o n d e n t  had w r i t t e n  a P l a n B p a p e r  r e l a t e d  

t o  k i n d e r g a r t e n  e d u c a t i o n .  One r e s p o n d e n t  i n d i c a t e d  a l l  c o u r s e s  t ake n  

t o  e a rn  M a s t e r ' s  d e g r e e s  in  e a r l y  c h i ld h o o d  were r e l a t e d .  Three  r e ­

s p o n d e n t s  i n d i c a t e d  t h e y  cou ld  n o t  remember what  g r a d u a t e  c o u r s e s  

th e y  had t a k e n  r e l a t e d  t o  t h e  t e a c h i n g  of  k i n d e r g a r t e n .  E i g h t  i n d i ­

v i d u a l s  d i d  n o t  answer  t h e  su rve y  q u e s t i o n  r e l a t e d  t o  g r a d u a t e  

c o u r s e s  t a k e n .



T a b le  4.21
Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  Taken as  a P a r t  o f  
G ra d u a te  Teache r  P r e p a r a t i o n  by Michigan  K i n d e r g a r t e n  Teache rs

P e r c e n t a g e
Frequency  o f  o f  Educa to r s

G radua te  Course  Response Responding (%)

C h i l d  Growth and Development 10 11 .49

S p e c i a l  Programs* 10 11 .49

E a r ly  C h i ld h o o d /N u rs e ry  School
E du c a t io n  9 10 .34

Reading 6 6 .9 0

F i e l d  E x p e r ie n c e s  i n  K i n d e r g a r t e n  6 6 .90

C h i l d  Psycho logy  5 5 .75

P h y s i c a l  E du c a t io n  Methods 4 4 .6 0

Language A r t s  M e t h o d s / C r e a t i v e
W r i t i n g  4 4 .6 0

Problems i n  E a r ly  Chi ldhood  4 4 .6 0

Cu r r i c u lu m  3 3.45

Math Methods 3 3.45

A r t  Methods 3 3 .45

Music 3 3 .45

E x c e p t i o n a l  and L e a rn in g  D i s a b le d
C h i ld  3 3 .45

C h i l d r e n ' s  L i t e r a t u r e  3 3 .45

A V Equipment/A ides  2 2 .3 0

I n s t r u c t i o n a l  M a t e r i a l s  2 2 .30

Games and P lay  2 2 .3 0

Classroom Management 2 2 .3 0

A f f e c t i v e  E du c a t io n  2 2 .3 0
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T ab le  4 . 2 1 ,  con t in ue d .

S t o r y t e l l i n g

Puppets

I took  no c o u r s e s

2 2 .3 0

2 2 .30

37 4 2 .5 3

* G e se l l  ( 2 ) ,  Workshop Way ( 2 ) ,  Math T h e i r  Way ( 2 ) ,  Make I t / T a k e  
I t  ( 1 ) ,  E lementa ry  En r ichm en t  ( 1 ) ,  Advocacy ( 1 ) ,  T eache r  A c t ion  
S e r i e s  (1)

T a b le  4 .2 2  i n d i c a t e s  t h e  g r a d u a t e  l e v e l  c o u r s e s  t ake n  by th e  

k i n d e r g a r t e n  t e a c h e r s  f rom I n d i a n a  who responded  t o  t h e  s t u d y .  Ch i ld  

growth and deve lopm en t  and e a r l y  c h i l d h o o d / n u r s e r y  schoo l  e d u c a t i o n  

show t h a t  14.89% o f  t h e  t e a c h e r s  have t a k e n  them. Twelve t e a c h e r s  

(25.53%) i n d i c a t e d  th e y  had t a k e n  no c o u r s e s .  Th is  may be due to

th e  f a c t  t h a t  t h e  e a r l y  c h i l d h o o d / k i n d e r g a r t e n  l i c e n s e  and e n d o r s e ­

ment  d i d  n o t  beg in  u n t i l  1978.  T h i s  cou ld  s u g g e s t  t h a t  many o f  t h e

t e a c h e r s  a r e  j u s t  b e g in n i n g  g r a d u a t e  c o u r s e  work.

S e v e ra l  c o u r s e s  were l i s t e d  by one (2.13%) I n d ia n a  r e s p o n d e n t .  

They i n c l u d e d  c h i l d  p s y c h o lo g y ,  a r t  m e th o d s ,  p h y s i c a l  e d u c a t i o n  

m ethods ,  c l a s s ro o m  management ,  f a m i l y  d e v e lo p m e n t ,  b e h a v i o r  m o d i f i c a ­

t i o n ,  l i b r a r y  m a t e r i a l s  f o r  young c h i l d r e n ,  l e a r n i n g  c e n t e r s ,  c h i l ­

d r e n ' s  l i t e r a t u r e ,  p a r e n t - t e a c h e r  c o n f e r e n c e s ,  r e s o u r c e s ,  day c a r e ,  

and c r e a t i v e  e x p e r i e n c e s .  One r e s p o n d e n t  i n d i c a t e d  a l l  c o u r s e s  

t a k e n  were r e l a t e d .  S ix  (12.77%) i n d i v i d u a l s  d i d  n o t  respond  t o  t h e  

s u rv e y  q u e s t i o n  a b o u t  g r a d u a t e  c o u r s e s  t a k e n .
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T a b le  4 .2 2
Courses  R e l a t e d  t o  t h e  Teach ing  o f  K i n d e r g a r t e n  Taken as  a P a r t  o f  
G ra dua te  T eache r  P r e p a r a t i o n  by I n d ia n a  K i n d e r g a r t e n  Teache rs  w i t h  
an I n d i a n a  K i n d e r g a r t e n  L i c e n s e /E n d o r s e m e n t  (n=47)__________________

P e r c e n t a g e
Frequency o f  o f  E duc a to r s

G ra d u a te  Course  Response Responding (%)

C h i l d  Growth and Development  7 14 .89

E a r ly  C h i l d h o o d /N u r s e r y  School
E d u c a t io n  7 14 .89

P a r e n t  E du c a t io n  6 12 .77

C u r r i c u lu m  5 10 .64

K i n d e r g a r t e n  Methods 5 10 .64

Reading 4 8.51

A-V Equipment /A ides  4 8.51

S p e c i a l  Programs* 4 8.51

E x c e p t i o n a l  and  L e a rn i n g  D i s a b le d
C h i l d / S p e c i a l  E d u c a t i o n  4 8.51

Language A r t s  M e t h o d s / C r e a t i v e
W r i t i n g  3 6 .3 8

S c i e n c e  Methods 3 6 .38

I n d i v i d u a l i z i n g  I n s t r u c t i o n  3 6 .3 8

Math Methods 2 4 .26

S o c i a l  S t u d i e s  Methods 2 4 .2 6

Music 2 4 .2 6

A d m i n i s t r a t i o n  2 4 .26

Guidance 2 4 .26

I n s t r u c t i o n a l  M a t e r i a l s  2 4 .26

F i e l d  E x p e r ie n c e  i n  K i n d e r g a r t e n  2 4 .2 6
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Games and Play  2 4 .26

E d u c a t io n a l  Psycho logy  2 4 .2 6

I took  no c o u r s e s  12 25 .53

* K i n d e r g a r t e n  Workshop ( 3 ) ,  M o n te s s o r i  (1)

Tab le  4 .23  shows t h e  number o f  c r e d i t s  e a rn e d  r e l a t e d  t o  k i n d e r ­

g a r t e n / e a r l y  c h i l d h o o d  e d u c a t i o n  by Michigan  k i n d e r g a r t e n  t e a c h e r s  

and I n d ia n a  k i n d e r g a r t e n  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s /  

e n d o rs e m e n t s .  Although  a l l  r e s p o n d e n t s  a r e  t e a c h i n g ,  t h e  t a b l e  

c l e a r l y  shows t h a t  many have n o t  e a rn e d  any c r e d i t s  and t h a t  a r e l a ­

t i v e l y  high  p e r c e n t a g e  o f  r e s p o n d e n t s  chose  n o t  t o  r e v e a l  any i n f o r ­

mat ion  r e g a r d i n g  t h e  q u e s t i o n .

Tab le  4 .23
Number o f  C r e d i t s  Earned R e l a t e d  t o  K i n d e r g a r t e n / E a r l y  Childhood Edu­
c a t i o n  by Michigan K i n d e r g a r t e n  T e a c h e r s  and I n d ia n a  K in d e r g a r t e n  
Teachers  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  (N = 134)

P e r c e n t a g e  o f  E d u c a to r s  Responding

C r e d i t  Area None 1-3 4-8 9-15 16-21 22-30 30+ Miscx
Child  growth and 

de ve lopment 6 .0 10 .4 38.1 16 .4 .7 ---- .7 27 .6

K i n d e r g a r t e n / p r e ­
school  methods 3 8 .8 7 . 5 15.7 8 .2 4 .5 5 .2 .7 19.4

K i n d e r g a r t e n / p r e ­
school  m a t e r i a l s 43 .3 11.9 17.9 6 .5 ___ 1 .5 .7 17.9

Ch i ld  gu idance  
t e c h n i q u e s 35.1 11 .9 14 .2 6 .7 2 .2 ___ .. . 29 .9

K i n d e r g a r t e n / p r e ­
schoo l  c u r r i c u l u m 45.  b 9 . / 15.7 3 .7 .7 .7 23 .9

F i e l d  e x p e r i e n c e s ( s )  
in  k i n d e r g a r t e n /  
p r e sc hoo l 4 4 .8 9 .0 11 .9 9 .0 1 .5 .7 23 .2

S t u d e n t  t e a c h i n g  in  
k i n d e r g a r t e n 38.1 6 .7 17.9 14 .2 1 .5 _ «.«» _ _ 21 .7
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T a b le  4 .2 4  r e f e r s  t o  t h e  l e n g t h  o f  t im e  c r e d i t s  r e l a t e d  t o  k i n ­

d e r g a r t e n / e a r l y  c h i l d h o o d  were e a rn e d  by Michigan  k i n d e r g a r t e n  

t e a c h e r s  and I n d ia n a  k i n d e r g a r t e n  t e a c h e r s  w i th  l i c e n s e s / e n d o r s e m e n t .  

S e v e ra l  a s sum p t ions  c ou ld  be made from Tab le  4 . 4 0 .  T e a che r s  t a k i n g  

c o u r s e s  r e l a t e d  t o  k i n d e r g a r t e n  now a r e  r e l a t i v e l y  few.  The number 

o f  t e a c h e r s  n o t  r e s p o n d i n g  cou ld  be due t o  t h e  ages o f  t h e  I n d i a n a  

t e a c h e r s  who a r e ,  f o r  t h e  most  p a r t ,  j u s t  b e g in n in g  g r a d u a t e  work. 

Th is  cou ld  a l s o  be due t o  t h e  f a c t  t h a t  many k i n d e r g a r t e n  t e a c h e r s  

a r e  o l d e r  and have n o t  t a k e n  any c o u r s e  work f o r  many y e a r s  and t h a t  

o t h e r s  have n o t  found  c l a s s e s  in  k i n d e r g a r t e n / e a r l y  c h i l d h o o d  t o  be 

o f f e r e d  by v a r i o u s  c o l l e g e s  and u n i v e r s i t i e s .  I t  i s  i m p o s s i b l e  t o  

d e t e r m i n e  t h e  r e a s o n s  f o r  so few r e s p o n s e s .  I t  cou ld  p o s s i b l y  mean 

c o u r s e s  were j u s t  n o t  t ake n  o r  t h a t  many r e s p o n d e n t s  cou ld  n o t  remem­

b e r  what  c o u r s e s  t h e y  had t a k e n .
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Tab le  4 .24
How Long-ago C r e d i t s  R e l a t e d  t o  K i n d e r g a r t e n / E a r l y  Ch ildhood Educa­
t i o n  Were Earned by Mich igan  K i n d e r g a r t e n  T e a che r s  and I n d i a n a  Kin­
d e r g a r t e n  T eache rs  w i th  I n d i a n a  K i n d e r g a r t e n  L ic e n s e s /E n d o r s e m e n t s

P e r c e n t a g e  o f  E d u c a to r s  Responding

C r e d i t  Area

One
Year

Ago

2-4
Years

Ago

5-8
Years

Ago

9-15
Years

Ago

16-20
Years

Ago

20+
Years

Ago

No
Re­

sponse

Cn i ld  growth and 
deve lopmen t .7 7 .5 11 .9 2 2 .4 9 .7 15.7 31 .3

K i n d e r g a r t e n / p r e ­
school  methods 3 .7 8 .2 10 .4 13 .4 2.2 3 .0 59 .0

K i n d e r g a r t e n / p r e ­
school  m a t e r i a l s 5 .2 8 .2 9 .0 11 .9 5.2 .7 59.7

Chi ld  g u id an c e  
t e c h n i q u e s 1.5 6 . 0 6 .7 14.9 4 .5 6 .7 59 .7

K i n d e r g a r t e n / p r e ­
school  c u r r i c u l u m 4 .5 6 .0 7 .5 2 .7 1.5 2 .2 65.7

F i e l d  e x p e r i e n c e d ) 
in  k i n d e r g a r t e n /  
p re s c h o o l 3 . 0 5 .2 8 .2 12.7 4 .5 3 .0 63 .4

S t u d e n t  t e a c h i n g  in  
k i n d e r g a r t e n 4 . 5 3 .7 6 .7 11 .2 6 .7 9 .7 57 .5

Tab le  4 .2 5  r e f l e c t s  t h e  f e e l i n g s  t h e  Michigan  k i n d e r g a r t e n  

t e a c h e r s  and I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t  t e a c h e r s  have 

r e g a r d i n g  how th e y  f e l t  t h e y  cou ld  have been b e t t e r  p r e p a r e d  t o  t e a c h  

k i n d e r g a r t e n .  Those r e s p o n d i n g  f e l t  t h e y  c ou ld  have been b e t t e r  

p r e p a r e d  in  s e v e r a l  a r e a s .  The two t h a t  r e v e a l e d  a l a r g e r  p e r c e n t a g e  

ov e r  many o t h e r s  were k i n d e r g a r t e n  f i e l d  e x p e r i e n c e s  (16.92%) and 

k i n d e r g a r t e n  s t u d e n t  t e a c h i n g  (13 .43%) .  There  was no r e s p o n s e  by 

21.64%, and i t  i s  i m p o s s i b l e  t o  say  i f  t h e y  were s a t i s f i e d  o r  n o t .
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T ab le  4 . 2 5
How Michigan  K i n d e r g a r t e n  T eache rs  and I n d ia n a  K i n d e r g a r t e n  Teache rs  
w i t h  an In d ia n a  K i n d e r g a r t e n  L ic e n s e /E n d o r s e m e n t  Feel  They Could 
Have Been B e t t e r  P r e p a r e d  to  Teach K i n d e r g a r t e n  (n=124)_____________

Frequency  o f  
Improvement  Response

P e r c e n t a g e  
o f  E d u c a to r s  

Responding  (%)

K i n d e r g a r t e n  F i e l d  E x p e r ie n c e 22 16.42

K i n d e r g a r t e n  S t u d e n t  Teach ing 18 13.43

More General  M e th o d s / K i n d e r g a r t e n  
Methods C l a s s e s 13 3 .7 0

C h i ld  Growth and Development  
Courses 13 9 .7 0

Reading and Reading Read iness 11 8.21

K i n d e r g a r t e n  C ur r ic u lum  C l a s s e s 11 8.21

More E a r ly  Childhood Courses 10 7 .46

Music Methods,  Pl ay  an I n s t r u m e n t 6 4 .4 8

Working w i t h  Parents. 6 4 .4 8

K i n d e r g a r t e n  M a t e r i a l s 5 3 .7 3

T e s t i n g  and Measurement 5 3.73

I n s e r v i c e ,  Workshops,  Seminars 5 3 .73

M i s c e l l a n e o u s  Remarks 17 12 .69

No Response 29 21 .64

Well P r e p a r e d 9 6 .7 2

Many s u g g e s t i o n s  were made by f o u r  o r  f ew e r  r e s p o n d e n t s .  They 

a r e  d e s c r i b e d  in  d e t a i l  in  T a b le s  4 .26  and 4 .2 7 .
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T a b le  4 .26  i n d i c a t e s  t h e  f e e l i n g s  o f  t h e  Michigan k i n d e r g a r t e n  

t e a c h e r s  and t h e i r  r e s p o n s e s  r e g a r d i n g  how they  cou ld  have been 

b e t t e r  p r e p a r e d  t o  t e a c h  k i n d e r g a r t e n .  The a r e a s  most  no ted  were 

s t u d e n t  t e a c h i n g  in  k i n d e r g a r t e n  (14 .94%) ,  k i n d e r g a r t e n  f i e l d  e x p e r i ­

ences  (14 .94% ) ,  c h i l d  growth and deve lopmen t  c o u r s e s  (11 .49% ) ,  and 

more e a r l y  c h i ld h o o d  c o u r s e s  (10 .34%) .  Many o t h e r  c o u r s e s  were 

l i s t e d  t h a t  some t e a c h e r s  f e l t  t h e y  cou ld  have b e n e f i t t e d  from.

There  were no r e s p o n s e s  g iven  by 22.99%. These i n d i v i d u a l s  d i d  n o t  

i n d i c a t e  t h e y  were we l l  p r e p a r e d .  I t  i s  n o t  p o s s i b l e  t o  d e t e r m i n e  

what  t h e y  d i d  n o t  r e s p o n d .

Many s u g g e s t i o n s  were made by one (1.15%) Mich igan  r e s p o n d e n t .  

They i n c l u d e d  p h y s i c a l  e d u c a t i o n  m ethods ,  r e a d i n g  r e a d i n e s s  and r e a d ­

i n g ,  s p e c i a l  c h i l d r e n  ( b i l i n g u a l ,  e m o t i o n a l l y  d i s t u r b e d ) ,  s p e c i a l  

programs (Math T h e i r  Way), communicat ions c o u r s e s ,  more n o n - r e a d e r  

a c t i v i t i e s ,  how t o  meet  M ic h i g a n ' s  minimal pe r fo rm ance  o b j e c t i v e s ,  

month ly  and y e a r l y  m e e t i n g s ,  l e a r n i n g  t h e o r y ,  more g r a d u a t e  l e v e l  

e a r l y  c h i l d h o o d  c o u r s e s ,  and hav in g  a monthly n e w s l e t t e r .  One 

i n d i v i d u a l  s u g g e s t e d  t h e  s k i l l s  n e c e s s a r y  t o  be an e f f e c t i v e  k i n d e r ­

g a r t e n  t e a c h e r  cou ld  n o t  be t a u g h t .  Four  i n d i v i d u a l s  i n d i c a t e d  th e y  

were  v e ry  wel l  p r e p a r e d ,  t h a t  t h e i r  p r e p a r a t i o n  programs cou ld  n o t  

have been b e t t e r .
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Tab le  4 .26
How Michigan  K i n d e r g a r t e n  T eache rs  Feel  They Could Have Been B e t t e r  
P r e p a r e d  to  Teach K i n d e r g a r t e n  (n=87)__________________________________

P e r c e n t a g e
Frequency  o f  o f  E duc a to r s

Improvement  Response Responding {%)

K i n d e r g a r t e n  S t u d e n t  Teach ing  13 14 .94

K i n d e r g a r t e n  F i e l d  E x p e r i e n c e  13 14 .94

C h i l d  Growth and Development
Courses  10 11 .49

More E a r ly  Ch ildhood  Courses  10 11 .49

K i n d e r g a r t e n  C u r r i c u lu m  C l a s s e s  9 10 .34

More General  M e th o d s / K i n d e r g a r t e n
Methods C l a s s e s  7 8 .0 5

I n s e r v i c e ,  Workshops,  Seminars  5 5 .75

Music Methods,  Pl ay  an I n s t r u m e n t  5 4 .6 0

Re a d ines s  T e s t i n g  C l a s s e s  4 4 .6 0

O b s e r v a t i o n s  i n  K in d e r g a r t e n  4 4 .6 0

K i n d e r g a r t e n  M a t e r i a l s  4 4 .60

Working w i t h  P a r e n t s  3 3 .45

A r t  Methods 2 2 .3 0

T e s t i n g  and Measurement  2 2 .3 0

C h i l d  Psycho logy  2 2 .3 0

G e s e l l  2 2 .3 0

M i s c e l l a n e o u s  Remarks 14 16 .09

No Response 20 22 .99
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The d a t a  p r e s e n t e d  in  Tab le  4 .27  r e f e r  t o  t h e  f e e l i n g s  t h a t  

I n d i a n a  t e a c h e r s  w i th  l i c e n s e s / e n d o r s e m e n t  have r e g a r d i n g  t h e  i s s u e  

o f  b e in g  b e t t e r  p r e p a r e d  to  t e a c h  k i n d e r g a r t e n .  G e n e r a l l y  s p e a k i n g ,  

t h e  cons en s u s  o f  t h e  t e a c h e r s '  a t t i t u d e s  m ig h t  be t h a t  t h e y  f e e l  

t h e y  were a d e q u a t e l y  p r e p a r e d .  Given t h e  o p p o r t u n i t y  t o  r e s p o n d ,  a l l  

b u t  19.15% d i d .  Yet t h e y  l i s t e d  few s u g g e s t i o n s  f o r  improvement .

In t h e  s u rv e y  f i v e  (10.64%) f e l t  we l l  p r e p a r e d .  An a r e a  where 10 

r e s p o n d e n t s  (21.28%) f e l t  t h e y  cou ld  have had more p r e p a r a t i o n  was 

r e a d i n g  and r e a d i n g  r e a d i n e s s .  There  were n i n e  r e s p o n d e n t s  who f e l t  

t h e y  cou ld  have used  more f i e l d  e x p e r i e n c e .  There  were n i n e  who 

d i d  n o t  r e spond  a t  a l l .

Many s u g g e s t i o n s  were made by one (2.13%) I n d i a n a  r e s p o n d e n t .  

They i n c l u d e d  a r t  m e th o d s ,  music  m ethods ,  p h y s i c a l  e d u c a t i o n  m ethods ,  

g u i d a n c e ,  l e a r n i n g  centers ,  more c u r r i c u l u m  c l a s s e s ,  w r i t i n g  

b e h a v i o r a l  o b j e c t i v e s ,  how t o  w r i t e  l e s s o n  p l a n s ,  how t o  p l a n  p r o ­

grams w i th  no money, and s p e c i a l  c h i l d r e n  ( p h y s i c a l l y  d i s a b l e d ,  

speech  p rob le m s ,  l a ngua ge  p ro b le m s ,  g i f t e d ) .
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Table  4 .2 7
How I n d ia n a  K i n d e r g a r t e n  T e a che r s  w i t h  an I n d ia n a  K i n d e r g a r t e n  
L icen s e /E n d o rs e m e n t  Feel  They Could Have Been B e t t e r  P r e p a r e d  to  
Teach K in d e r g a r t e n  (n=47)______________________________________________

Improvement  

Reading and Reading R e a d ines s  

K in d e rg a r t e n  F i e l d  E x p e r ie n c e s

Frequency  o f  
Response

10

9

More General  M e t h o d s / K i n d e r g a r t e n  
Methods C l a s s e s  6

K i n d e r g a r t e n  S t u d e n t  T each ing  5

D i s c i p l i n e  4

Math Methods 3

C h i ld  Growth and Development 
Courses  3

T e s t i n g  and Measurement  3

Working w i t h  P a r e n t s  3

K i n d e r g a r t e n  M a t e r i a l s  2

K in d e r g a r t e n  C u r r i c u lu m  C l a s s e s  2

L e a rn ing  D i s a b i l i t y  2

M is c e l l a n e o u s  Remarks 3

No Response 9

Well P r e p a r e d  5

P e r c e n t a g e  
o f  E d u c a to r s  

Responding {%)

21 .28

19 .15

12 .77

10 .64  

8.51

6 .3 8

6 .3 8

6 .38

6 .3 8

4 .2 6

4 .2 6

4 .26

6 .3 8

19 .15

10 .64
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In Tab le  4 . 2 8  k i n d e r g a r t e n  t e a c h e r s  in  Michigan  and k i n d e r g a r t e n  

t e a c h e r s  w i th  l i c e n s e s / e n d o r s e m e n t  in  I n d i a n a  responded  r e l a t i v e  to  

c l a s s e s  th e y  f e l t  were a b s o l u t e l y  e s s e n t i a l  as  p a r t  o f  t h e i r  p r o f e s ­

s i o n a l  p r e p a r a t i o n .

Over o n e - h a l f  o f  t h e  r e s p o n d e n t s  l i s t e d  c h i l d  growth and d e v e l o p ­

ment as t h e  most  e s s e n t i a l  c o u r s e  (51 .49%) .  Three  o t h e r  c o u r s e s  were 

l i s t e d  by a p p r o x i m a t e ly  o n e - f o u r t h  o f  t h e  r e s p o n d e n t s .  They a r e  

music  methods (26 .87%) ,  r e a d i n g  r e a d i n e s s / m e t h o d s  (26 .12% ) ,  and 

c h i l d  psycho lo gy  (23 .88%) .  R e f e r r i n g  t o  T a b le  4 .1 6  which d e s c r i b e s  

u n d e r g r a d u a t e  t e a c h e r  p r e p a r a t i o n  by a l l  r e s p o n d e n t s  o f  Michigan and 

I n d i a n a ,  c h i l d  growth and deve lo pm en t  was t h e  number one c o u r s e  t o  

which r e s p o n d e n t s  r e f e r r e d .  Accord ing  t o  T a b le  4 .20  which r e f e r r e d  

t o  g r a d u a t e  t e a c h e r  p r e p a r a t i o n  by a l l  r e s p o n d e n t s  f rom Michigan and 

I n d i a n a ,  c h i l d  growth and deve lo pm en t  was a g a in  t h e  number one c o u r s e  

t o  which r e s p o n d e n t s  r e f e r r e d .  A c o n s i s t e n c y  o f  o p i n io n  i s  shown as 

th e y  s u p p o r t  t h e  r e l e v a n c e  o f  t h i s  c o u r s e  t o  t h e i r  p r o f e s s i o n a l  

n e e d s .

Many c o u r s e s  were i n d i c a t e d  by seven  o r  f ew e r  r e s p o n d e n t s  and 

a r e  d e s c r i b e d  in  d e t a i l  in  T a b le s  4 .29  and 4 .3 0 .
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Table  4 .2 8
Courses  Mich igan  K i n d e r g a r t e n  T e a ch e r s  and I n d ia n a  K i n d e r g a r t e n  
T eache rs  w i t h  an I n d i a n a  K i n d e r g a r t e n  Li ce n se /E n d o rs e m en t  Feel 
a r e  A b s o l u t e l y  E s s e n t i a l  as  a P a r t  o f  t h e  P r o f e s s i o n a l  P r e p a r a t i o n  
o f  a K in d e r g a r t e n  T e a c h e r  (n=134)_______________________________________

Tota l  P e r c e n t a g e  o f
T o ta l  Frequency  o f  Educa to r s

E s s e n t i a l  Course Response Responding (%)

C h i ld  Growth and Development  69 51 .49

Music/Methods 36 26 .87

Reading R e a d ines s /M e thods  35 26 .12

Ch i ld  Psycho logy  32 23 .88

Math Methods 24 17.91

C h i l d r e n ' s  L i t e r a t u r e  24 17.91

P h y s i c a l  E du c a t io n  Methods 22 16 .92

A r t  Methods 19 14 .18

Games, P l a y ,  P e e r  R e l a t i o n s h i p s  18 13 .43

General  K i n d e r g a r t e n  Methods/
Hands on 18 13 .43

Communicating w i th  P a r e n t s /
P a r e n t  R e l a t i o n s h i p s  17 12 .69

K in d e r g a r t e n  C u r r i c u lu m  17 12 .69

S c ie n c e  Methods 16 11 .94

K i n d e r g a r t e n  S t u d e n t  Teach ing  14 10 .45

Language A r t s  Methods 13 9 .70

E x c e p t i o n a l / L e a r n i n g  D is a b le d
C h i l d r e n  10 7 .46

S o c ia l  S t u d i e s  Methods 9 6 .7 2

F i e l d  E x p e r ie n c e s  i n  K i n d e r g a r t e n  9 6 .7 2
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Tab le  4 . 2 8 ,  c o n t inued .__________________________ ___________

Classroom Management 8 5 .97

C r e a t i v e  E x p e r ie n c es  8 5 .97

The d a t a  l i s t e d  i n  T a b le  4 .2 9  were r e l e v a n t  t o  t h e  c o u r s e s  t h a t  

Michigan k i n d e r g a r t e n  t e a c h e r s  f e l t  shou ld  be a b s o l u t e l y  e s s e n t i a l  

as p a r t  o f  k i n d e r g a r t e n  t e a c h e r s '  p r o f e s s i o n a l  p r e p a r a t i o n .  The 

c o u r s e  wi th  t h e  h i g h e s t  p e r c e n t a g e  (56.32%) was c h i l d  growth and 

deve lopm ent .  A f t e r  t h i s ,  o n e - f o u r t h  o f  t h e  r e s p o n d e n t s  f e l t  t h a t  

t h r e e  o t h e r  c o u r s e s  were e s s e n t i a l :  c h i l d  p sycho logy  (26 .4 4% ) ,

r e a d i n g  r e a d i n e s s / m e t h o d s  (24 .14% ) ,  and music  methods (21 .84%) .

In Tab le  4 .17  l i s t i n g  u n d e r g r a d u a t e  c o u r s e s  Michigan  k i n d e r g a r ­

t en  t e a c h e r s  took  showed c h i l d  growth and deve lo pm en t  (22 .99%) ,  

c h i l d  psycho lo gy  ( 6 .9 % ) ,  r e a d i n g  r e a d i n e s s  ( 4 .6% ) ,  and music  (12.64%). 

In Tab le  4.21 Mich igan  k i n d e r g a r t e n  t e a c h e r s '  g r a d u a t e  c o u r s e s  showed 

c h i l d  growth and de ve lopm en t  (11 .49% ) ,  c h i l d  psycho lo gy  (5 .7 5% ) ,  

r e a d i n g  r e a d i n e s s  (6 .9 % ) ,  and m us ic  (3 .45%) .

I t  may be t h a t  r e s p o n d e n t s  f e e l  a p r o f e s s i o n a l  need in  t h e s e  

a r e a s  t h e y  have i d e n t i f i e d  as  e s s e n t i a l ,  as t h e y  d i d  n o t  have such 

c o u rs e s  a t  t h e  u n d e r g r a d u a t e  o r  g r a d u a t e  l e v e l .

S e v e ra l  c o u r s e s  were l i s t e d  as e s s e n t i a l  by one (1.15%) Michigan 

r e s p o n d e n t ,  i n c l u d i n g  m o t i v a t i o n ,  d i s c i p l i n e ,  m a s t e ry  l e a r n i n g ,  

n u t r i t i o n / h e a l t h / f i r s t  a i d ,  AV e q u ip m e n t ,  s p e e c h / h e a r i n g  p ro b le m s ,  

b a s i c  s k i l l s ,  b road  l i b e r a l  a r t s  backg round ,  e a r l y  c h i l d h o o d ,  b r i d g ­

ing t h e  gap between t h e o r y  and p r a c t i c e ,  s o c i o l o g y ,  p e r c e p t i o n ,  e l e ­

m enta ry  c u r r i c u l u m ,  s o c i a l  s t u d i e s  c u r r i c u l u m ,  e d u c a t i o n a l  p s y c h o l ­

ogy ,  d i v e r s i f i e d  e d u c a t i o n ,  and math j o b s .
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Table  4 .2 9
Courses  Michigan K i n d e r g a r t e n  T eache rs  Feel  Are A b s o l u t e l y  E s s e n t i a l  
as  a P a r t  o f  t h e  P r o f e s s i o n a l  P r e p a r a t i o n  o f  a K in d e rg a r t e n  T eache r

(n=87)

E s s e n t i a l  Course

C h i ld  Growth and Development

C h i ld  Psychology

Reading R ead ines s /M ethods

Music Methods

C h i l d r e n ' s  L i t e r a t u r e

P h y s i c a l  Educ a t ion  Methods

A r t  Methods

Math Methods

K in d e r g a r t e n  C ur r ic u lum

S c ien c e  Methods

Communicating w i t h  P a r e n t s /  
P a r e n t  R e l a t i o n s h i p s

S p e c i a l  Programs*

General  K in d e r g a r t e n  Methods/
Hands On 7 8 .0 5

K i n d e r g a r t e n  S t u d e n t  Teach ing  6 6 . 9 0

S o c i a l  S t u d i e s  Methods 6 6 .9 0

Games and P l a y / P e e r  R e l a t i o n s h i p s  6 6 .9 0

G ese l l  T r a i n i n g  6 6 .9 0

E x c e p t i o n a l / L e a r n i n g  D i s a b le d
C h i l d r e n  6 6 .9 0

Language A r t s  Methods 6 6 . 9 0 -

P e r c e n t a g e
Frequency  o f  o f . E d u c a t o r s

Response Responding (%)

49 56 .32

23 26 .44

21 24 .14

19 21 .84

15 17 .24

14 16 .09

12 13 .79

12 13 .79

11 12 .64

10 11 .49

8 9 .20

8 9 .20
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Tab le  4 . 2 9 ,  co n t in u e d .

F i e l d  E x p e r i e n c e s  i n  K i n d e r g a r t e n 5 5 .75

Classroom Management 5 5 .75

Gui dance 4 4 .6 0

T e s t i n g  and Measurement 4 4 .6 0

Family Development 4 4 .6 0

Language Development 4 4 .6 0

C r e a t i v e  S t o r y t e l l i n g 3 3.45

C r e a t i v e  E x p e r ie n c e s 3 3 .45

General  R ea d in es s  C l a s s e s 3 3 .45

I n d i v i d u a l  I n s t r u c t i o n 2 2 .30

Behav io r  M o d i f i c a t i o n 2 2 .3 0

A f f e c t i v e  E du c a t io n 2 2.30

L e a rn ing  C e n t e r s 2 2 .30

M a t e r i a l s  f o r  K i n d e r g a r t e n 2 2 .30

A d m in i s t r a t i o n /M a n a g e m e n t  o f  
K i n d e r g a r t e n  Programs 2 2 .30

P i a g e t 2 2 .30

*Workshop Way ( 3 ) ,  Math T h e i r  Way 
C i r c l e  (1 )

( 3 ) ,  P e r c e p t i o n  Plus ( 1 ) ,  Magic

E i g h t  r e s p o n d e n t s  i n d i c a t e d  th e y  f e l t  no c o u r s e s  were a b s o l u t e l y  

e s s e n t i a l .  Two r e s p o n d e n t s  i n d i c a t e d  th e y  were n o t  s u r e .  Seven 

i n d i v i d u a l s  d i d  n o t  r e spond  to  t h e  s u rv e y  q u e s t i o n s  a b o u t  e s s e n t i a l  

c o u r s e s .

T a b le  4 .3 0  r e f e r s  t o  t h e  c o u r s e s  t h a t  I n d i a n a  t e a c h e r s  w i th  

I n d i a n a  l i c e n s e s / e n d o r s e m e n t s  f e l t w e r e a b s o l u t e l y  e s s e n t i a l  as p a r t
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T ab le  4 .30
Courses  I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d i a n a  K in d e r g a r t e n  
L i c e n s e s /E n d o r s e m e n t  Fee l  Are A b s o l u t e l y  E s s e n t i a l  as  a P a r t  o f  t h e  
P r o f e s s i o n a l  P r e p a r a t i o n  o f  a K i n d e r g a r t e n  T eache r  (N = 47)

Frequency  P e r c e n t a g e  o f
E s s e n t i a l  Course o f  Response E d u c a to r s  Responding

Ch i ld  growth and de ve lopm en t  20 42 .55

Music methods 17 36 .17

Reading r e a d i n e s s / m e t h o d s  14 29 .79

Math methods 13 27 .66

Games and p l a y / p e e r  r e l a t i o n s  12 25 .53

General  k i n d e r g a r t e n  m e th o d s /
hands on 11 23 .40

C h i ld  psycho lo gy  9 19.15

Communicating w i th  p a r e n t s /
p a r e n t  r e l a t i o n s h i p s  9 19.15

C h i l d r e n ' s  l i t e r a t u r e  9 19.15

K i n d e r g a r t e n  s t u d e n t  t e a c h i n g  8 17.02

P h y s i c a l  e d u c a t i o n  methods 8 17 .02

A r t  methods 7 14 .89

Language a r t s  methods  7 14.89

S c i e n c e  methods 6 12 .77

K i n d e r g a r t e n  c u r r i c u l u m  6 12 .77

D i s c i p l i n e  5 10 .64

N u t r i t i o n ,  h e a l t h ,  f i r s t  a i d  5 10.64

C r e a t i v e  e x p e r i e n c e s  5 10.64

F i e l d  e x p e r i e n c e s  in
k i n d e r g a r t e n  4 8.51

E x c e p t i o n a l / I  e a r n i n g
d i s a b l e d  c h i l d r e n  4 8.51
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T ab le  4 . 3 0 ,  cont inued

M u l t i c u l t u r a l  e d u c a t i o n 4 8.51

E a r ly  c h i ld h o o d 4 8.51

S o c i a l  s t u d i e s  methods 3 6 .3 8

Classroom management 3 6 .3 8

Admini s t r a t i  on/management
o f  k i n d e r g a r t e n  programs 3 6 .3 8

Guidance 2 4 .2 6

I n d i v i d u a l i z e d  i n s t r u c t i o n 2 4 .2 6

Family deve lo pm en t 2 4 .2 6

B e h a v io r  m o d i f i c a t i o n 2 4 .26

C r e a t i v e  s t o r y t e l l i n g 2 4 .2 6

L e a rn in g  c e n t e r s 2 4 .26

M a t e r i a l s  f o r  k i n d e r g a r t e n 2 4 .26

All c o u r s e s  p o s s i b l e 2 4 .2 6

o f  t h e  k i n d e r g a r t e n  t e a c h e r ' s  p r o f e s s i o n a l  p r e p a r a t i o n .  There  a r e  

s i x  c o u r s e s  which r e s p o n d e n t s  f e l t w ^ e  ve ry  e s s e n t i a l :  c h i l d  growth

and deve lopm en t  (42 .55% ) ,  music  methods (36 .17%) ,  r e a d i n g  r e a d i n e s s /  

methods (29 .79%) ,  math methods (27 .66%) ,  games and p l a y  (25 .53%) ,  

and g e n e r a l  k i n d e r g a r t e n  methods (23 .40%).  F ive  o f  t h e  s i x  c o u r s e s  

( n o t  r e a d i n g  r e a d i n e s s / m e t h o d s )  were a l s o  l i s t e d  in  t h e  top  10 

c o u r s e s  t e a c h e r s  t ook  as u n d e r g r a d u a t e s .  I t  i s  p o s s i b l e  t h a t  t h e y  

a r e  making use  o f  c om pe tenc ie s  and knowledge g a ine d  th rough  t h e  

u n d e r g r a d u a t e  e x p e r i e n c e  in  t h e s e  c o u r s e s  and f e e l  i t  i s  e s s e n t i a l  

f o r  p r o f e s s i o n a l  p r e p a r a t i o n  as a r e s u l t .
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S e v e ra l  c o u r s e s  were l i s t e d  as e s s e n t i a l  by one (2.13%) I n d ia n a  

r e s p o n d e n t ,  i n c l u d i n g  m o t i v a t i o n ,  t e s t i n g  and measurem ent ,  u n i t  p l a n ­

n i n g ,  a f f e c t i v e  e d u c a t i o n ,  AV e qu ipm e n t ,  p e r c e p t i o n ,  a t t i t u d e  

de v e lo p m e n t ,  day c a r e ,  p o s i t i v e  t h i n k i n g ,  s p e e c h / h e a r i n g  p rob le m s ,  

b a s i c  s k i l l s ,  l angua ge  d e ve lopm en t ,  and d e v e lo p i n g  a s u p e r  p e r s o n a l ­

i t y .

Two r e s p o n d e n t s  i n d i c a t e d  th e y  f e l t  no c o u r s e s  were a b s o l u t e l y  

e s s e n t i a l .  Two i n d i v i d u a l s  d id  no t  respond  t o  t h e  s u rv e y  q u e s t i o n  

a b o u t  e s s e n t i a l  c o u r s e s .  Two r e s p o n d e n t s  gave i n f o r m a t i o n  which was 

n o t  r e l e v a n t .

Tab le  4.31 shows a compar ison  o f  r e s p o n s e s  abou t  t h e  e s s e n t i a l  

c o u r s e s  by r ank  and p e r c e n t a g e .  Ch i ld  growth and deve lopm ent  con­

s i s t e n t l y  was ranked  a t  t h e  top  w i th  t h e  g r e a t e s t  p e r c e n t a g e  in  a l l  

t a b l e s  w i th  Michigan and I n d i a n a  k i n d e r g a r t e n  e d u c a t o r s .  In Tab le  

4.31 Mich igan  k i n d e r g a r t e n  r e s p o n d e n t s  (87 su rv e y e d )  ranked c h i l d  

growth and de ve lopm en t  most  i m p o r t a n t  w i th  ov e r  o n e - h a l f  o f  t h e  

r e s p o n d e n t s  (56.32% ) .  I n d i a n a  k i n d e r g a r t e n  r e s p o n d e n t s  (47 su rveyed)  

r anked  c h i l d  growth and deve lopm ent  f i r s t  w i th  ov e r  42.55%. There 

a r e  t h r e e  e s s e n t i a l  c o u r s e  a r e a s  where n e a r l y  15% more o f  t h e  

t e a c h e r s  responded  even t h o s e  t h e s e  c o u r s e  a r e a s  were h i g h l y  ran k e d .  

The p e r c e n t a g e  o f  Mich igan  e d u c a t o r s  who l i s t e d  c h i l d  growth and 

de ve lopm en t  as e s s e n t i a l  was 13.77% more t h a n  I n d ia n a  e d u c a t o r s .  

I n d i a n a  e d u c a t o r s  l i s t e d  music  methods 14.33% more and math methods 

15.02% more t h a n  t h e i r  Michigan c o u n t e r p a r t s .
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Table  4.31
Comparison o f  All  Responses  ab o u t  E s s e n t i a l  Courses  by Rank and 
P e r c e n t a g e

E s s e n t i a l  Course Ra
nk
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</>
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C
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N 
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N: «d- 
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i n 
z :

Chi ld  growth and
deve lopmen t 1 42..55 1 56 .32 1 51,.49

Music methods 2 36.,1 / 4 21 .84 2 2b,.8/

Reading r e a d i n e s s /
methods 3 29..79 3 24,.14 3 26,.12

Chi ld  psycho logy 7,.3 19.,15 2 26 .44 4 23,.88

Math methods 4 27. 66 8 .5 12,.64 5..5 17..91

C h i l d r e n ' s  l i t e r a t u r e 7..3 19.,15 5 17 .24 5,.5 17..91

P h y s i c a l  e d u c a t i o n  methods 10,,5 17.,02 6 16 .09 7 16..42

In Tab le  4 . 3 2 ,  r e g a r d i n g  c om pe tenc ie s  t h a t  Michigan  and I n d ia n a  

e d u c a t o r s  f e e l  a k i n d e r g a r t e n  t e a c h e r  must  have t o  f u n c t i o n  most  

e f f e c t i v e l y  in  a k i n d e r g a r t e n  c l a s s r o o m ,  c h i l d  growth and deve lopment ,  

w i th  a p e r c e n t a g e  o f  4 6 . 2 7 ,  was r anked  h i g h e s t  by 10% more than  t h e  

second h i g h e s t  competency .

The t a b l e  i n d i c a t e s  a s t r o n g  r e c o g n i t i o n  t h a t  t h e  need f o r  

p a t i e n c e  (30 .67% ) ,  l o v e  and a f f e c t i o n  (30.67%) a r e  i m p o r t a n t  compe­

t e n c i e s .  Also i n c l u d e d  in  t h e  t o p  f i v e  were f l e x i b i l i t y  (25.37%) and 

u n d e r s t a n d i n g  (24 .63%) .

Of t h e  t o p  f i v e  c om pe tenc ie s  t h a t  k i n d e r g a r t e n  t e a c h e r s  f e l t  t o  

be e f f e c t i v e ,  o n ly  u n d e r s t a n d i n g  c h i l d  growth and deve lopmen t  i s  t r a ­

d i t i o n a l l y  o f f e r e d  in  c o l l e g e s  and u n i v e r s i t i e s  as a c o u r s e .
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Tab le  4 .32
Competenc ies  Michigan K i n d e r g a r t e n  Teache rs  and I n d i a n a  K i n d e r g a r t e n  
T e a che r s  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t  Feel a Kin­
d e r g a r t e n  T e a c h e r  Must Have t o  Fun c t io n  Most E f f e c t i v e l y  in  a K i n d e r ­
g a r t e n  C lassroom (N = 134)

Frequency
Competency o f  Response

Unders tands  c h i l d  growth and
deve lopm en t  62

P a t i e n c e  49

Love, a f f e c t i o n a t e  41

F l e x i b l e  34

U n d e r s ta n d in g  33

C r e a t i v e ,  i n n o v a t i v e  25

Knowledge o f  t e a c h i n g
r e a d i n g / r e a d i n e s s  23

Meets i n d i v i d u a l  needs 21

Communicates w i th  p a r e n t s  20

Organ ized  20

Knowledge o f  m ath ,  s c i e n c e
r e a d i n e s s  19

E n t h u s i a s t i c  16

Communicates w i th  c h i l d r e n
on t h e i r  l e v e l  16

Knowledge o f  m u s i c ,  p i a n o ,
v o i c e  15

S e n s i t i v e ,  c o m p a s s io n a t e ,
e m p a t h e t i c ,  e m o t i o n a l l y
in v o lv e d  14

Good e d u c a t i o n a l  ba ckground ,
c o u r s e s  14

Kind,  g e n t l e ,  t e n d e r ,  warm 12

P e r c e n t a g e  o f  
E d u c a to r s  Responding

46 .27

36 .57

30 .60

25 .37

24 .63

18.66

17.16

15.67

14.93

14.93

14 .18

11 .94

11 .94

11.19

10.45

10 .45  

8 .9 6
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T ab le  4 . 3 2 ,  continued

A c t i v e ,  e n e r g e t i c

P o s i t i v e l y  d i s c i p l i n e s

Knowledge o f  a r t

Knowledge o f  m ethods ,  hands on

Sense  o f  humor

Cari  ng

Knowledge o f  p h y s i c a l  growth

P o s i t i v e  a t t i t u d e

P o s i t i v e  s e l f - c o n c e p t ,  
s e c u r e ,  c o n f i d e n t

R e c e p t i v e  t o  change

Knowledge o f  l anguage  a r t s

A b i l i t y  t o  d i a g n o s e  
s p e c i a l  needs

D e s i r e  t o  work w i th  t h i s  age

T o l e r a n t

P l a n n in g  s k i l l s

D e s i r e  t o  c o n t i n u e  l e a r n i n g

Knows how t o  l i s t e n

Knowledge o f  m a t e r i a l s

C r e a t e s  c o m f o r t a b l e
c l a s s r o o m  c l i m a t e

F a c i l i t a t o r ,  i n s t r u c t o r

Knowledge o f  l a ngua ge  
deve lopm en t

Knowledge o f  s o c i a l  growth

S u p p o r t i v e ,  i n t e r e s t e d

12 8 .9 6

12 8 .96

12 8 .96

12 8 .96

11 8.21

11 8.21

11 8.21

8 5.97

8 5.97

8 5.97

8 5.97

8 5.97

8 5.97

7 5.22

7 5 .22

7 5 .22

6 4 .4 8

6 4 .4 8

6 4 .4 8

6 4 .4 8

5 3 .73

5 3 .73

5 3 .73
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Many c om pe tenc ie s  were l i s t e d  by f o u r  o r  few er  r e s p o n d e n t s .

They a r e  l i s t e d  in  d e t a i l  in  T a b le s  4 .33 and 4.  3 4 .  E leven  i n d i v i ­

d u a l s  (8.21%) d i d  no t  l i s t  any c o m p e te n c i e s .

In Tab le  4 . 3 3 ,  d e a l i n g  w i th  co m p e ten c i e s  Michigan  k i n d e r g a r t e n  

t e a c h e r s  f e e l  a k i n d e r g a r t e n  t e a c h e r  must  have t o  f u n c t i o n  most  

e f f e c t i v e l y  in  a k i n d e r g a r t e n  c l a s s r o o m ,  u n d e r s t a n d i n g  c h i l d  growth 

and deve lopm ent  was r a t e d  t h e  top  p r i o r i t y  by 47.13%. Th i s  compe­

t e n c y  was f e l t  t o  be n e c e s s a r y  by 14% more k i n d e r g a r t e n  t e a c h e r s  ove r  

t h e  r e s t  o f  t h e  c o m p e t e n c i e s .

The d i v e r s i t y  o f  f e e l i n g  as  t o  what  co m p e ten c i e s  were  n e c e s s a r y  

was shown by t h e  f a c t  t h a t  64 d i f f e r e n t  co m p e ten c i e s  were l i s t e d  by 

Mich igan  k i n d e r g a r t e n  t e a c h e r s .  There  seemed t o  be l i t t l e  o v e r a l l  

ag reement  o t h e r  than  in  f o u r  o r  f i v e  a r e a s .

S e v e ra l  c om pe tenc ie s  were l i s t e d  by one (1.15%) Michigan  e d u c a ­

t o r .  They i n c l u d e d  t o l e r a n t ;  happy ,  l a u g h i n g ;  f r i e n d l y ;  common 

s e n s e ;  t r u t h f u l ;  c o n s i s t e n t ;  knowledge o f  norms; r e c o g n i z e s  c h i l d  

a buse ;  G e s e l l ;  f a c i l i t a t o r ,  i n s t r u c t o r ;  co o k in g ;  p u p p e t s ;  h ig h  e x p e c ­

t a t i o n s ;  how to  h a n d le  e m e r g e n c i e s ;  knowledge o f  c u r r e n t  e v e n t s ;  

d r a m a t i c ;  and good penmanship.  Ten i n d i v i d u a l s  (11.49%) d i d  no t  

i n d i c a t e  any c o m p e te n c i e s .
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Tab le  4 .3 3
Competenc ies  Michigan K i n d e r g a r t e n  T e a ch e r s  Feel  a K i n d e r g a r t e n  T eache r  
Must Have to  Fun c t io n  Most E f f e c t i v e l y  i n  a K i n d e r g a r t e n  Classroom 
(M=87)___________________________________________ ___ ___________________________

Comoetency
Frequency  o f  

Response

P e r c e n t a g e  
o f  E d u c a to r s  

Responding  (%)

Unders tands  C h i ld  Growth and 
Development 41 47 .13

P a t i e n c e 29 33 .33

F l e x i b l e 20 22 .99

Love, A f f e c t i o n a t e 20 22 .99

Knowledge o f  Teach ing  R e a d in g /R e a d in e s s  18 20 .69

U n d e r s ta n d in g 17 19 .54

Meets I n d i v i d u a l  Needs 14 16 .09

O rgan ized 14 16 .09

Knowledge o f  Music ,  P i a n o ,  Voice 14 16 .09

Communicates w i t h  P a r e n t s 13 14.94

Knoledge o f  Math,  S c i e n c e  Read iness 13 14.94

C r e a t i v e ,  I n n o v a t i v e 12 13 .79

Coimiunicates w i t h  C h i l d r e n  on t h e i r  Level  11 12.64

Knowledge o f  A r t 11 12 .64

Sense  o f  Humor 10 11 .49

S e n s i t i v e ,  Com pass iona te ,  E m p a th e t i c ,  
E m o t io n a l ly  Invo lv ed 9 10 .34

R e c e p t i v e  t o  Change 8 9 .2 0

Knowledge o f  Methods,  Hands on 8 9 .2 0

Knowledge o f  P h y s i c a l  Growth 7 8 .0 5

Good E d u c a t io n a l  Background,  Courses 7 8 .0 5

Kind, G e n t l e ,  Tende r ,  Warm 6 6 .9 0

Knowledge o f  Language A r t s 6 6 .9 0

Knowledge o f  M a t e r i a l s 6 6 .9 0

C r e a t e s  Com for tab le  C lassroom C l im a te 6 6 .9 0

D e s i r e  t o  Work w i th  t h i s  Age 6 6 .9 0

P o s i t i v e l y  d i s c i p l i n e s 5 5 .75

Knowledge o f  S o c i a l  Growth 5 5 .75

A b i l i t y  t o  Diagnose S p e c i a l  Needs 5 5 .75
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T ab le  4 . 3 3 ,  con t in u e d .

D e s i r e  t o  Con t inue  Lea rn ing 5 5 .75

E n t h u s i a s t i c 4 4 .6 0

A c t i v e ,  E n e r g e t i c 4 4 .6 0

P o s i t i v e  A t t i t u d e 4 4 .6 0

P o s i t i v e  S e l f - C o n c e p t ,  S e c u r e ,  C o n f i d e n t 4 4 .6 0

Knowledge o f  Language Development 4 4 .6 0

C ar ing 3 3 .45

Knows How t o  L i s t e n 3 3 .45

A b i l i t y  t o  A r t i c u l a t e  G o a l s ,  O b j e c t i v e s ,  
r a t i o n a l e 3 3 .45

Knowledge o f  T e s t i n g  and Measurement 3 3 .45

A b i l i t y  t o  use P a r e n t s ,  Aides E f f e c t i v e l y 3 3 .45

P la n n in g  S k i l l s 3 3 .45

S u p p o r t i v e ,  I n t e r e s t e d 3 3 .45

S e t s  R e a l i s t i c ,  A p p r o p r i a t e  Goals 2 2 .30

Guidance 2 2 .3 0

Knowledge o f  Im por tance  o f  Play 2 2 .3 0

R e s p o n s ib l e 2 2 .3 0

Knowledge o f  S o c i a l  S t u d i e s 2 2 .3 0
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T a b le  4 .3 4  s t a t e s  t h e  c om pe tenc ie s  I n d i a n a  k i n d e r g a r t e n / e a r l y  

c h i l d h o o d  e d u c a t o r s  f e e l  a k i n d e r g a r t e n  t e a c h e r  must  have t o  f u n c t i o n  

most  e f f e c t i v e l y  in  a k i n d e r g a r t e n  c l a s s r o o m .  I t  p r e s e n t s  an i n t e r ­

e s t i n g  c o n t r a s t  t o  T a b le  4 . 3 3 .  The g e n e r a l  c om pe tenc ie s  o f  u n d e r ­

s t a n d i n g  c h i l d  growth and deve lo pm en t  and l o v e ,  a f f e c t i o n  were f e l t  

t o  be equa l  in  im p o r ta n c e  w i th  44.68%. P a t i e n c e  was s l i g h t l y  lower 

w i th  42.55%, and u n d e r s t a n d i n g  had 34.04%. In Tab le  4 .33  Michigan  

t e a c h e r s  f e l t  on ly  u n d e r s t a n d i n g  c h i l d  growth and deve lopm ent  t o  be 

most  n e c e s s a r y ,  w h i l e  in  I n d i a n a  a g r e a t e r  p e r c e n t a g e  o f  t e a c h e r s  

f e l t  f i v e  c o m p e te n c i e s  were i m p o r t a n t .

S e v e ra l  c o m p e te n c i e s  were l i s t e d  by one (2.13%) I n d ia n a  educa to r .  

They i n c l u d e d  s e n s e  o f  humor; n u r t u r e r ;  knowledge o f  l anguage  d e v e lo p ­

ment;  knowledge o f  m u s i c ,  p i a n o ,  v o i c e ;  knowledge o f  a r t ;  knowledge 

o f  norms; knowledge o f  t h e  im p o r ta n c e  o f  p l a y ;  knowledge o f  c u r r i c u ­

lum; f i r m ;  f i r s t  a i d ;  human r e l a t i o n s  s k i l l s ;  and t h e  a b i l i t y  t o  

cope w i th  p r ob le m s .  One i n d i v i d u a l  d i d  n o t  i n d i c a t e  any competen­

c i e s  .
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Table  4 .3 4
Competenc ies  I n d i a n a  K i n d e r g a r t e n  T eache rs  w i t h  I n d i a n a  K i n d e r g a r t e n  
L ic e n s e s /E n d o r s e m e n t s  Feel  a K i n d e r g a r t e n  T e a ch e r  Must Have to  
Fun c t io n  Most E f f e c t i v e l y  i n  a K i n d e r g a r t e n  C lassroom (N=47)_________

P e r c e n t a g e  
Frequency  o f  o f  E d u c a to r s  

Competency Response Responding {%)

Love,  A f f e c t i o n 21 41 .6 8

Unders tands  C h i ld  Growth and Development 21 44 .68

P a t i e n c e 20 42 .55

U nd e r s ta n d in g 16 34.04

F l e x i b l e 14 29 .79

C r e a t i v e ,  I n n o v a t i v e 13 27 .6 6

E n t h u s i a s t i c 12 25 .53

Car ing 8 17 .02

A c t i v e ,  E n e r g e t i c 8 17 .02

Communicates w i t h  P a r e n t s 7 14 .89

Meets I n d i v i d u a l  Needs 7 14 .89

P o s i t i v e l y  D i s c i p l i n e s 7 14.89

Good E d u c a t io n a l  Background,  Courses 7 14.89

Kind, G e n t l e ,  T e n d e r ,  Warm 6 12.77

T o l e r a n t 6 12 .77

Organ ized 6 12 .7 7

Knowledge o f  Math, S c i e n c e  R ea d in es s 6 12.77

S e n s i t i v e ,  C om pa ss iona te ,  E m p a th e t i c ,  
E m o t io n a l ly  Inv o lv e d 5 10 .6 4

Communicates w i t h  C h i l d r e n  on t h e i r  Level 5 10 .6 4

Knowledge o f  Teach ing  R ead ing ,  R e a d ines s 5 10 .6 4

F a c i l i t a t o r ,  I n s t r u c t o r 5 10 .6 4

P o s i t i v e  A t t i t u d e 4 8.51

P o s i t i v e  S e l f  C onc e p t ,  S e c u r e ,  C o n f i d e n t 4 8.51

Knowledge o f  P h y s i c a l  Growth 4 8.51

Knowledge o f  Methods/Hands On 4 8.51

P la n n in g  S k i l l s 4 8.51

Happy, Laughs 3 6 .3 8
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T ab le  4 .3 4 ,  c o n t in u e d .

Knows How t o  L i s t e n 3 6 .38

A b i l i t y  t o  Diagnose  S p e c i a l  Needs 3 6 .3 8

S e t s  R e a l i s t i c ,  A p p r o p r i a t e  Goals 2 4 .2 6

Knowledge o f  Language A r t s 2 4 .2 6

Knowledge o f  Academics 2 4 .2 6

S u p p o r t i v e ,  I n t e r e s t e d 2 4 .2 6

D e s i r e s  t o  Work w i t h  t h i s  Age 2 4 .2 6

U nders tands  N u t r i t i o n 2 4 .2 6

Knowledge o f  S o c i a l  S t u d i e s 2 4 .2 6

K i n d e r g a r t e n  S t u d e n t  Teach ing 2 4 .2 6
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T a b le  4 .3 5  shows t h e  com par ison  o f  r e s p o n s e s  abou t  c om pe tenc ie s  

a k i n d e r g a r t e n  t e a c h e r  must  have t o  f u n c t i o n  most  e f f e c t i v e l y  in  a 

k i n d e r g a r t e n  c l a s s ro o m  by rank  and p e r c e n t a g e .  C o n s id e r in g  a l l  com­

p e t e n c i e s  f e l t  most  i m p o r t a n t  by Michigan and I n d ia n a  l i c e n s e /  

e ndo rse m en t  k i n d e r g a r t e n  t e a c h e r s ,  bo th  f e l t  t h e  same r e g a r d i n g  t h e  

to p  c o m p e t e n c y - - c h i I d  growth and de ve lopm en t .  The d i f f e r e n c e  between 

t h e  two groups  was on ly  2.45%. The n e x t  f o u r  c om pe tenc ie s  a p p e a r  

t o  r e f l e c t  some d i f f e r e n c e s ,  a l t h o u g h  on an o v e r a l l  r a n k i n g  they  

a ppe a re d  in  s i m i l a r  o r d e r .  P a t i e n c e  showed a 9.22% d i f f e r e n c e :  

I n d i a n a  had 42.55% r e s p o n d i n g ,  w h i l e  Michigan had 33.33% r e s p o n d i n g .  

Love and a f f e c t i o n  had a 21.69% d i f f e r e n c e :  I n d i a n a  had 44.68%

r e s p o n d i n g ,  w h i l e  Mich igan  had 22.99% r e s p o n d i n g .

Being f l e x i b l e  showed on ly  a 6.8% d i f f e r e n c e ,  w h i l e  t h e  compe­

tenc y  o f  u n d e r s t a n d i n g  r e v e a l e d  a d i f f e r e n c e  o f  14.5% as  34.U4% o f  

t h e  I n d i a n a  t e a c h e r s  r esponded  and 19.54% o f  t h e  Michigan t e a c h e r s  

r e s p o n d e d .  Being c r e a t i v e  and i n n o v a t i v e  showed a l a r g e r  d i f f e r e n c e .  

I n d i a n a  responded  a t  27.66% and Michigan  a t  13.79%, which was a 

d i f f e r e n c e  o f  13.88%, a b i t  ov e r  h a l f .



Table  4 .3 5
Comparison o f  Responses About Competencies  a K in d e r g a r t e n  Teache r  Must Have to  Func t ion  Most 
i n  a K in d e rg a r t e n  Classroom by Rank and P e r c e n ta g e _________________________________________________

Competency

Ranking By 
Ind iana  

Educa to rs
% o f  n 
(N=47)

Ranking By 
Michigan 

Educa to r s
% o f  n 
( N=87)

Tota l
Overal
Rankin

Unders tands  C h i ld  Growth and
Development 1 .5 44 .68 1 47 .13 1

P a t i e n c e 3 42 .55 2 33.33 2

Love, A f f e c t i o n a t e 1 .5 44 .6 8 3 .5 22.99 3

F l e x i b l e 5 29 .79 3 .5 22.99 4

Unders tand ing 4 34.04 6 19.54 5

C r e a t i v e ,  I n n o v a t i v e 6 27.66 12 13 .79 6

Knowledge o f  Teach ing  Reading/  
Readiness 18.25 10.64 5 20 .69 8

Meets I n d i v i d u a l  Needs 10.25 14.89 7 .3 16.09 8

Communicates w i t h  P a r e n t s 10 .25 14.89 10 .5 14.94 9 .5

Organ ized 14.25 12.77 7 .3 16.09 9 .5

Knowledge o f  Math,  S c ience  
Read iness 14 .25 12.77 10 .5 14.94 11

E f f e c t i v e l y

Tota l  
% o f  n 

(N=134)

46 .2 7

36 .57

30 .60

25 .37

24 .63

18 .66

15.67

15.67

14.93

14 .93

14.18
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In Tab le  4 . 3 6 ,  p e r s o n a l i t y  t r a i t s  Michigan k i n d e r g a r t e n  t e a c h e r s  

and I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s /  

endo rsem en ts  f e e l  make them s u i t e d  t o  t e a c h  a t  t h e  k i n d e r g a r t e n  l e v e l  

a r e  r a t e d .  Five  c h a r a c t e r i s t i c s  were seen as  b e in g  v e ry  n e c e s s a r y :  

p a t i e n c e ,  l o v e ,  a f f e c t i o n ,  l i k e ,  and e n jo y  k ids  showed a f r e q u e n c y  o f  

63 o r  47.01%. Having a s e n se  o f  humor, s m i l i n g  and happy were 

r e s p o n s e s  from 33 t e a c h e r s ,  o r  24.63%. High jo b  commitment  was a 

r e s p o n s e  from 27 or  20.15% t e a c h e r s .  F l e x i b i l i t y  was c i t e d  by 23 or  

17.16%. P e r s o n a l i t y  t r a i t s  a r e  no t  n e c e s s a r i l y  t a u g h t ;  t h e y  seem to  

come from w i t h i n  an i n d i v i d u a l  and show a r e s u l t  o f  h e r e d i t a r y  and 

e n v i r o n m e n ta l  f a c t o r s .  T h e r e f o r e ,  c o l l e g e s  and u n i v e r s i t i e s  may 

need t o  seek  and d e v e lo p  new ways t o  enhance  t h e  growth o f  t h e s e  

p e r s o n a l i t y  t r a i t s .

Many p e r s o n a l i t y  t r a i t s  were i d e n t i f i e d  by f o u r  or  f ew er  

r e s p o n d e n t s .  They a r e  d e s c r i b e d  in  d e t a i l  in  T a b le s  4 .37  and 4 .3 8 .



135

T a b le  4 .36
P e r s o n a l i t y  T r a i t s  Mich igan  K i n d e r g a r t e n  T e a che r s  and I nd ia na  K inde r ­
g a r t e n  Teache rs  w i t h  L ic e n s e s /E n d o r s e m e n t s  Feel  Make Them S u i t e d  t o  
Teach a t  t h e  K i n d e r g a r t e n  Level  (11=134)__________________________________

P e r c e n t a g e  
Frequency  o f  o f  E duc a to r s  

P e r s o n a l i t y  T r a i t  Response Responding (%)

P a t i e n c e  63 47.01

Love,  A f f e c t i o n ,  L i k e ,  Enjoy Kids 63 47.01

Sense  o f  Humor, S m i l e ,  Happy 33 24 .63

High Job Commitment 27 20 .15

F l e x i b l e  23 17 .16

U n d e r s ta n d in g  19 14 .18

C a r i n g ,  I n t e r e s t e d  19 14 .18

Kind, G e n t l e ,  T e n d e r ,  Warm, P l e a s a n t  15 11 .19

U nde r s ta nds  C h i ld  Growth and Development 15 11 .19

C r e a t i v e ,  I n n o v a t i v e ,  A p p r e c i a t e s  Such 
i n  C h i l d r e n  14 10 .45

O u tg o in g ,  E x t r o v e r t ,  G r e a t  P e r s o n a l i t y  14 10.45

Well P l a n n e d ,  O r g a n iz e d ,  Thorough 13 9 .70

Communicates ,  R e l a t e s  w i t h  K i n d e r g a r t e n  
C h i ld  12 8 .96

E n e r g e t i c ,  On t h e  Go, A l e r t  11 8.21

Calm, Even Temperament  11 8.21

High E x p e c t a t i o n s ,  Goals  11 8.21

Laid  Back,  Easy Going,  Re laxed  11 8.21

E n t h u s i a s t i c  10 7 .46

Allows f o r  I n d i v i d u a l  D i f f e r e n c e s ,
I n t e r e s t  i n  10 7 .46

F a i r ,  C o n s i s t e n t ,  Firm 10 7 .46

P o s i t i v e  A t t i t u d e ,  O p t i m i s t i c  9 6 .72

Works Well w i t h  V o l u n t e e r s ,  S t a f f ,  P a r e n t s  9 6 .72

Mutual  R e s p e c t ,  Rappor t  8 5 .97

Good E d u c a t io n a l  Background 8 5 .97

M o t i v a t o r ,  N u r t u r e r  7 5 .22

T o l e r a n t  7 5 .22
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T ab le  4 . 3 6 ,  c o n t in u e d .______________________________________

C o n f i d e n t ,  I n s p i r e s ,  Can I n s t i l l  P r i d e  7 5 .22

W i l l i n g  to  L i s t e n ,  Always Time f o r  Kids 7 5 .22

Enjoys C h i ld  Growth and Development 7 5 .22

Keeps Up w i th  C u r r e n t  Trends 7 5 .22

P r o v id e  a V a r i e t y  o f  Methods/Hands On 
E x p e r ie n c e s  7 5 .22

Human R e l a t i o n s  S k i l l s  6 4 . 4 8

S t r u c t u r e d  6 4 .4 8

Being a P a r e n t  6 4 . 4 8

D i s c i p l i n e  6 4 .4 8

Q u i e t  Speak ing  5 3 .7 3

P o s i t i v e  S e l f  Concept  5 3 .7 3

Down t o  E a r t h ,  a t  Kids Level 5 3 .7 3

Competent  in  a C r i s i s  5 3 .7 3

Kid -at  H ea r t  5 3 .73

Want Kids t o  Have a Pos i t ive F i r s t  
E x p e r ie n c e  w i t h  School  5 3 .73
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Tab le  4 .37  r e v e a l s  t h e  p e r s o n a l i t y  t r a i t s  M ichigan k i n d e r g a r t e n  

t e a c h e r s  f e e l  makes them s u i t e d  t o  t e a c h  a t  t h e  k i n d e r g a r t e n  l e v e l .  

The two most  f r e q u e n t  r e s p o n s e s  were 42 r e g a r d i n g  l o v e ,  a f f e c t i o n ,  

l i k e ,  and e n jo y  c h i l d r e n  a t  48.28% and p a t i e n c e  w i t h  a r e s p o n s e  o f  

40 or  58.98%.

The p e r c e p t i o n  o f  p e r s o n a l i t y  t r a i t s  showed a wide r a n g e .  There  

were 68 d i f f e r e n t  t r a i t s  ment ioned  by Michigan k i n d e r g a r t e n  t e a c h e r s .

S e v e ra l  p e r s o n a l i t y  t r a i t s  were i d e n t i f i e d  by one (1.15%) 

Mich igan  r e s p o n d e n t .  They i n c l u d e d  down t o  e a r t h ,  a t  k i d s '  l e v e l ;  

h o n e s t ,  s i n c e r e ,  d e p e n d a b l e ;  b e l i e f  t h a t  a l l  can l e a r n ;  s p o n t a n e o u s ,  

a d v e n tu r o u s  n a t u r e ;  s u p p o r t i v e ;  m us ica l  s k i l l s ;  b e l i e f  t h a t  s c h o o l /  

l e a r n i n g  i s  f u n ;  p e r s e v e r e ;  good u n i v e r s i t y  r o l e  m ode l s ;  c oncerned  

ab o u t  c h i l d  abuse ;  good h e a l t h ;  e x p e r i e n c e  a t  o t h e r  g r a d e  l e v e l s ;  

a l e r t ;  many i n t e r e s t s  and h o b b i e s ;  l i k e  t o  see  c h i l d r e n  happy and 

s u c c e s s f u l ;  t r u s t i n g ;  and AV knowledge.

Three  i n d i v i d u a l s  made comments u n r e l a t e d  t o  p e r s o n a l i t y  t r a i t s .  

Six i n d i v i d u a l s  d id  n o t  respond  t o  t h e  s u rv e y  q u e s t i o n  a b o u t  p e r ­

s o n a l i t y  t r a i t s .
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T a b le  4 .3 7
P e r s o n a l i t y  T r a i t s  Michigan  K i n d e r g a r t e n  T e a c h e r s  Feel  Make Them 
S u i t e d  t o  Teach a t  t h e  K i n d e r g a r t e n  Level (N=87)_____________________

P e r c e n t a g e  
Frequency  o f  o f  E duc a to r s  

P e r s o n a l i t y  T r a i t  Response Responding  (%)
Love, A f f e c t i o n ,  L i k e ,  Enjoy Kids 42 48 .2 8

P a t i e n c e 40 45 .9 8

Sense  o f  Humor, S m i l e ,  Happy 22 25 .29

High Job  Commitment 19 21 .84

F l e x i b l e 15 17 .24

C a r i n g ,  I n t e r e s t e d 14 16 .09

Kind,  G e n t l e ,  T e n d e r ,  Warm, P l e a s a n t 13 14 .94

U n d e r s t a n d i n g 9 10 .34

High E x p e c t a t i o n s ,  Goals 9 10 .34

Communicates ,  R e l a t e s  w i t h  K in d e r g a r t e n  
Chi 1d ren 9 10 .34

Well P l a n n e d ,  O r g a n iz e d ,  Thorough 9 10 .34

Calm, Even Temperament 8 9 .2 0

C r e a t i v e ,  I n n o v a t i v e ,  A p p r e c i a t e s  Same 
in  C h i l d r e n 8 9 .2 0

Allows f o r  I n d i v i d u a l  D i f f e r e n c e s ,  
I n t e r e s t  in 8 9 .2 0

U nde r s ta n d s  C h i ld  Growth and Development 8 9 .2 0

F a i r ,  C o n s i s t e n t ,  Firm 8 9 .2 0

Works Well w i t h  V o l u n t e e r s ,  S t a f f ,  P a r e n t s ; 8 9 .20

E n e r g e t i c ,  On t h e  Go, A l e r t 7 8 .0 5

La id  Back,  Easy Going ,  Relaxed 7 8 .0 5

O u tg o in g ,  E x t r o v e r t ,  G r e a t  P e r s o n a l i t y 6 6 .9 0

E n t h u s i a s t i c 5 5 .75

Q u i e t  Speak ing 5 5 .75

Mutual R e s p e c t ,  Rappor t 5 5 .75

P r o v id e  a V a r i e t y  o f  Methods/Hands On 
Experi  ences 5 5 .75

P o s i t i v e  A t t i t u d e ,  O p t i m i s t i c 4 4 .6 6

P o s i t i v e  S e l f  Concept 4 4 .6 6
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T ab le  4 .3 7 ,  co n t in u e d .
Keeps Up w i th  C u r r e n t  Trends 4 4 .6 0

Being a P a r e n t 4 4 . 6 0

Competent i n  a C r i s i s 4 4 .6 0

Competent i n  a S p e c i f i c  S u b j e c t  Area 4 4 .6 0

Kid a t  H ear t 4 4 .6 0

M o t i v a t o r ,  N u r t u r e r 3 3 .45

T o l e r a n t 3 3 .45

W i l l i n g  to  L i s t e n ,  Always Time f o r  Kids 3 3 .45

Enjoys Ch i ld  Growth and  Development 3 3 .45

D i s c i p l i n e 3 3 .45

F r i e n d l y 2 2 .3 0

S e n s i t i v e ,  Compassiona te 2 2 .3 0

C o n f i d e n t ,  I n s p i r e s ,  Can I n s t i l l  P r i d e 2 2 .3 0

Knowledge o f  Norms 2 2 .3 0

Human R e l a t i o n s  S k i l l s 2 2 .3 0

A b i l i t y  t o  Give P r a i s e 2 2 .30

S t r u c t u r e d 2 2 .30

Can Learn From O the rs 2 2 .3 0

Love f o r  A r t  A c t i v i t i e s 2 2 .3 0

E f f e c t i v e 2 2 .3 0

Invo lve d  in  K in d e r g a r t e n  A c t i v i t i e s 2 2 .30

Good E d u c a t iona l  Background 2 2 .30

Good C o l l e a g u e s ,  P r i n c i p a l 2 2 .30

T r e a t  C h i l d r e n  Like  My Own 2 2 .3 0

Want Kids t o  Have a P o s i t i v e  F i r s t  
E x p e r ie n c e  w i th  School 2 2 .3 0
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P e r s o n a l i t y  t r a i t s  I n d i a n a  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  

l i c e n s e s / e n d o r s e m e n t  f e e l  make them s u i t e d  t o  t e a c h  a t  t h e  k i n d e r ­

g a r t e n  l e v e l  a r e  p r e s e n t e d  in  T a b le  4 . 3 8 .

Responses by 23 r e s p o n d e n t s  o r  48.94% s a i d  p a t i e n c e  was most  

i m p o r t a n t .  Love, a f f e c t i o n ,  and e n j o y i n g  c h i l d r e n  were r e s p o n s e s  

from 29 r e s p o n d e n t s  o r  44.68%. A s e n s e  o f  humor,  s m i l e ,  and happy 

showed t h e  t h i r d  h i g h e s t  r e s p o n s e  r a t e ,  23.40%. U n d e r s ta n d in g  came 

in  f o u r t h  w i th  10 r e s p o n s e s  o r  21.28%. S e v e ra l  p e r s o n a l i t y  t r a i t s  

were l i s t e d ,  and t h e  p e r c e n t a g e s  r anged  from 4 8 .9 4  t o  4.26%.

P e r s o n a l i t y  t r a i t s  seem t o  be in  c o n t i n u o u s  deve lopm en t  from 

b i r t h .  They a r e  no t  someth ing  one e a s i l y  l e a r n s  f rom a c o u r s e  in  

c o l l e g e  o r  a t  a u n i v e r s i t y .

Se ve ra l  p e r s o n a l i t y  t r a i t s  were i d e n t i f i e d  by one (2.13%)

I n d i a n a  r e s p o n d e n t ,  i n c l u d i n g  p o s i t i v e  s e l f  c o n c e p t ;  s e n s i t i v e ,  com­

p a s s i o n a t e ;  h o n e s t ,  s i n c e r e ,  d e p e n d a b l e ;  knowledge o f  norms;  b e l i e f  

t h a t  a l l  can l e a r n ;  m us ica l  s k i l l s ;  p e r s e v e r e ;  good u n i v e r s i t y  r o l e  

m odels ;  works wel l  w i th  v o l u n t e e r s ;  s t a f f ,  p a r e n t s ;  com pe ten t  in  a 

c r i s i s ;  c r a z y ;  kid a t  h e a r t ;  in  c o n t r o l  o f  t h e  c l a s s r o o m ;  have a l o t  

t o  o f f e r ;  b e l i e v e  c h i l d r e n  a r e  b u i l d i n g  b l o c k s  f o r  s o c i e t y ;  and a t  

e a s e  w i th  t h i s  age l e v e l .

One i n d i v i d u a l  made comments u n r e l a t e d  t o  p e r s o n a l i t y  t r a i t s .

Two i n d i v i d u a l s  d i d  n o t  respond  t o  s u rv e y  q u e s t i o n s  a b o u t  p e r s o n a l i t y  

t r a i t s .
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Tab le  4 .3 8
P e r s o n a l i t y  T r a i t s  I n d i a n a  K in d e r g a r t e n  T e a c h e r s  w i th  I n d ia n a  K inde r ­
g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Feel Make Them S u i t e d  t o  Teach a t  t h e  
K in d e r g a r t e n  Level (H=47)__________________________________________________

P e r c e n t a g e  
Frequency  o f  o f  E d u c a to r s  

P e r s o n a l i t y  T r a i t  Response Responding {%)

P a t i e n c e 23 48 .9 4

Love, A f f e c t i o n ,  L ik e ,  Enjoy Kids 21 44 .68

Sense  o f  Humor, S m i l e ,  Happy 11 23 .40

U n d e r s ta n d in g 10 21 .2 8

F l e x i b l e 8 17 .02

O u tgo ing ,  E x t r o v e r t ,  G r e a t  P e r s o n a l i t y 8 17 ,02

High Job Commitment 8 17 .02

Unders tands  C h i ld  Growth and Development 7 14 .89

C r e a t i v e ,  i n n o v a t i v e ,  A p p r e c i a t e s  Same in  
C h i l d r e n  6 12 .77

Good E d u c a t i o n a l  Background 6 12 .77

E n t h u s i a s t i c 5 10 .64

C a r in g ,  I n t e r e s t e d 5 10 .64

P o s i t i v e  A t t i t u d e ,  O p t i m i s t i c 5 10 .64

C o n f i d e n t ,  I n s p i r e s ,  Can I n s t i l l  P r i d e 5 10.64

E n e r g e t i c ,  On t h e  Go, A l e r t 4 8.51

Down t o  E a r t h ,  a t  Kids Level 4 8.51

M o t i v a t o r ,  N u r t u r e r 4 8.51

T o l e r a n t 4 8.51

W i l l i n g  t o  L i s t e n ,  Always Time f o r  Kids 4 8.51

Human R e l a t i o n s  S k i l l s 4 8.51

Enjoys C h i l d  Growth and  Development 4 8,51

S t r u c t u r e d 4 8.51

Laid Back, Easy Going,  Re laxed 4 8.51

Well P l a n n e d ,  O r g a n iz e d ,  Thorough 4 8.51

Calm, Even Temperament 3 6 .3 8

Communicates ,  R e l a t e s  w i t h  K i n d e r g a r t e n  
C h i l d r e n 3 6 .3 8
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T ab le  4 . 3 8 ,  c o n t in u e d .____________________________________

Mutual R e s p e c t ,  R appo r t  3 6 .3 8

Keeps Up w i t h  C u r r e n t  Trends  3 6 .3 8

D i s c i p l i n e  3 6 .3 8

Want Kids t o  Have a P o s i t i v e  F i r s t  
E x p e r i e n c e  w i t h  School 3 6 .38

Kind,  G e n t l e ,  T e n d e r ,  Warm, P l e a s a n t  2 4 .26

High E x p e c t a t i o n s ,  Goals  2 4 .2 6

F r i e n d l y  2 4 .2 6

Allows f o r  I n d i v i d u a l  D i f f e r e n c e s ,
I n t e r e s t  i n  2 4 .26

F a i r ,  C o n s i s t e n t ,  Firm 2 4 .26

S p o n ta n e o u s ,  Adven turous  N a tu re  2 4 .26

B e l i e f  t h a t  S c h o o l / L e a r n i n g  i s  Fun 2 4 .2 6

Inv o lv e d  in  K i n d e r g a r t e n  A c t i v i t i e s  2 4 .26

Being a P a r e n t  2 4 .2 6

P r o v id e  a V a r i e t y  o f  Methods/Hands On 
E x p e r ie n c e s  2 4 .2 6
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The comparison o f  r e s p o n s e s  a b o u t  p e r s o n a l i t y  t r a i t s  f e l t  t o  make 

Michigan  k i n d e r g a r t e n  t e a c h e r s  and I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  *' i t h  

I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t  s u i t e d  t o  t e a c h  a t  t h e  

k i n d e r g a r t e n  l e v e l  i s  shown in T a b le  4 . 3 9 .

The p e r s o n a l i t y  t r a i t s  in  bo th  g roups  show a g r e a t  s i m i l a r i t y  o f  

p e r c e p t i o n .  In t h e  combined l i s t  o f  s e v e n ,  t h e r e  i s  no s i g n i f i c a n t  

d i f f e r e n c e  among t h e  p e r c e n t a g e s  o f  t h e  two p o p u l a t i o n s  r e s p o n d in g  

t o  each .

Tab le  4 .39
Comparison o f  Responses  ab o u t  P e r s o n a l i t y  T r a i t s  F e l t  t o  Make M ic h i ­
gan K i n d e r g a r t e n  T e a ch e r s  and I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i th  
I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  S u i t e d  t o  Teach a t  t h e  
K i n d e r g a r t e n  Level

P e r s o n a l i t y  T r a i t s Ra
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P a t i e n c e 1 48 .9 4 2 45 .98 1 .5 47.01

Love, a f f e c t i o n ,  l i k e ,
en jo y  k ids 2 44 .6 8 1 48 .28 1 .5 47.01

Sense  o f  humor,  s m i l e ,
happy 3 23 .40 3 25.29 3 24.63

High jo b  commitment 6.  3 17.02 4 21 .84 4 20. 15

F l e x i b l e 5 .3 17 .02 5 17.24 5 17.16

U n d e r s ta n d in g 4 21 .28 8 .25 10.34 6 .5 14 .18

C a r in g ,  i n t e r e s t e d 11.25 10 .64 6 16.09 6 .5 14.18
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T a b le  4 .4 0  p r e s e n t s  t h e  mean and s t a n d a r d  d e v i a t i o n s  o f  k i n d e r ­

g a r t e n  t e a c h e r s '  r e s p o n s e s  t o  each su rve y  i t em  d e a l i n g  w i th  impor­

t a n c e ,  u s e ,  and p r e p a r a t i o n .  Each i tem was a s s i g n e d  t o  one o f  s i x  

g e n e r a l  competency a r e a s ,  and t h e s e  a r e a s  w i l l  be d i s c u s s e d  l a t e r  

in  g r e a t e r  d e t a i 1.

Tab le  4 .4 0
Mean and S t a n d a r d  D e v i a t i o n s  o f  Michigan K in d e r g a r t e n  T eache rs  and 
I n d ia n a  K i n d e r g a r t e n  T e a ch e r s  w i th  I n d ia n a  K i n d e r g a r t e n  L i c e n s e s /  
Endorsement  A t t i t u d e s  and P e r c e p t i o n s  Concern ing I m p o r ta n c e ,  Im ple ­
m e n t a t i o n ,  and Use o f  Competencies

Impor tance  Im p lem en ta t ion  P r e p a r a t i o n  

Survey  I tem Mean SD Mean SD Mean SD

1. Have a l e a r n i n g
c e n t e r  t o  use?  3 .4 4 8  .632 3 .265  .790 2 .626  1 .018

2. Use m a s t e ry  l e a r n i n g ?  3 .3 2 8  .648 3 .407  .625 2 .4 48  .856

3. Use f l e x i b l e  g r o u p in g
a c c o r d in g  to  a b i l i t y ?  3 .412  .722 3.321 .757 2.652  .865

4. Use f l e x i b l e  g ro u p in g
a c c o r d in g  to  i n t e r e s t ?  3 .0 15  .710 2.833  .773 2 .409  .882

5. Use a v a r i e t y  o f
t e a c h i n g  s t r a t e g i e s ?  3 .955  .242 3 .8 27  .380 3 .120  .808

6. Use a v a r i e t y  o f  
a u d io  and v i s u a l
m a t e r i a l s ?  3 .720  .451 3 .6 24  .502 3 .1 28  .856

7. P r o v id e  o p p o r t u n i ­
t i e s  f o r  an i n d i v i d u a l  
s t u d e n t  t o  make c h o ic e s
in  t h e  c l a s s ro o m ?  3 .639  .513 3 .5 15  .585 2 .9 40  .916

8. P r o v id e  o p p o r t u n i t i e s  
f o r  group work i n
t h e  c l a s s ro o m ?  3 .709  .472 3 .6 1 4  .588  3 .023  .836

9. P o s i t i v e l y  r e i n f o r c e
a l l  s t u d e n t s  in  c l a s s ?  3 .985  .122 3 .873  .356 3.381 .764



10. Engage t h e  use  o f  
s u p p o r t  s t a f f  to  
h e l p  s t u d e n t s ?

11. P r e s e n t  c o n c e p t s  a t  
v a r y i n g  l e v e l s ?

12. I n v o lv e  p a r e n t s  in  
d e v e l o p i n g  a y e a r l y  
p l a n  f o r  a c l a s s ?

13. Use p a r e n t s  as 
c l a s s ro o m  a i d e s ?

14. I n v o lv e  p a r e n t s  i n  
p l a n n i n g  ways to  
communicate p u p i l  
p r o g r e s s ?

15. Seek p a r e n t a l  f e e d ­
back t o  a s s e s s  
s t r a t e g i e s  and 
programs?

16. I n t e g r a t e  i n t o  i n ­
s t r u c t i o n  t h e  c u l ­
t u r a l  e n v i r o n m e n t  of  
s t u d e n t s  ( u s e  examples  
f rom many r a c e s ,  s o c i o ­
economic g r o u p s ,  e t c . ) ?

17. Avoid showing f a v o r ­
i t i s m  towards  s t u d e n t s ?

18. Avoid l a b e l i n g  
s t u d e n t s ?

19. Seek p e r s o n a l  knowl­
edge  a b o u t  s t u d e n t s ?

20. Give i n d i v i d u a l  a t t e n ­
t i o n  t o  s t u d e n t s  o u t ­
s i d e  o f  c l a s s ro o m ?

21. Work t o  promote p o s i ­
t i v e  r e l a t i o n s  between 
t e a c h e r  and p a r e n t s ?

22. R ecogn ize  symptoms o f  
mental  i l l n e s s  which 
may i n d i c a t e  t h e  need 
f o r  r e f e r r a l  o f  a s t u ­
d e n t  t o  o t h e r s ?

145

3 .5 9 4  .523

3 .6 6 9  .518

2 .6 3 8  .807

3 .1 0 4  .816

2 .9 92  .818

3 .1 1 9  .776

3 .396  .649

3 .9 62  .191

3.851 .378

3 .7 3 9  .489

3 .0 9 8  .818

3 .947  .265

3 .857  .479

3.331 .660

3 .3 9 4  .602

2 .2 85  .966

2 .917  .970

2 .5 3 8  .936

2 .8 3 5  .845

3 .0 90  .780

3 .7 8 4  .523

3 .7 69  .504

3 .6 6 4  .519

2 .9 25  .855

3 .873  .334

3 .5 5 6  .668

2 .4 74  .926

2 .642  .817

1.762 .922

1.947 .956

1.863 .926

1.910  .969

2 .4 10  1 .028

2 .7 46  1.081

2 .9 1 8  .950

2 .6 4 4  .950

2 .045 .972

2.841 1.018

2 .470  1.066
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23. Know p r o c e d u r e s  f o r  
d e a l i n g  w i th  a v a r i e t y  
o f  schoo l  day emer­
g e n c i e s ?

24. I d e n t i f y  and u se  o t h e r  
e d u c a t i o n a l  pe r s o n n e l  
in  t h e  i n s t r u c t i o n a l  
p r o c e s s  ( t e a c h e r s ,  
a d m i n i s t r a t o r s ) ?

25. Ar range  t h e  c l a s s ro o m  
t o  a l l o w  c h i l d r e n  to  
move e a s i l y  a bou t?

26.  P lan  f o r  p h y s i c a l  move 
ment  d u r in g  c l a s s  t o  
a l low  f o r  m usc le  r e l a x  
a t i o n  and s h i f t s  in  
body p o s i t i o n ?

27. Arrange  f o r  f u r n i t u r e  
conduc ive  t o  com fo r t  
o f  small  c h i l d r e n ?

28.  P r a i s e  c h i l d r e n  
pub1i c l y ?

29.  Pun ish  c h i l d r e n  
p r i v a t e l y ?

30.  Give c h i l d r e n  th e  
o p p o r t u n i t y  t o  assume 
r e s p o n s i b i l i t i e s  f o r  
someth ing  o t h e r  t h a n  
academic  p r o g r e s s  
(wipe t a b l e s ;  p u t  
p a s t e ,  s c i s s o r s ,  
c rayons  away)?

31.  Promote p o s i t i v e  f u n c ­
t i o n i n g  o f  c h i l d r e n  
and a d u l t s  in  a group?

32.  B u i ld  p o s i t i v e  s e l f -  
c o n c e p t  t h ro u g h  a 
focus  on each  c h i l d ' s  
s t r e n g t h s ?

33.  P r e p a r e  d a i l y  w r i t ­
t e n  l e s s o n  p l a n s ?

3 .866  .342

3 .507  .622

3 .9 1 8  .276

3 .9 40  .238

3 .933  .280

3 .8 6 6  .342

3.631 .572

3 .746  .501

3 .299  .756

3 .9 25  .264

3.851 .378

3 .910 .312

3 .8 50  .359

3.531 .639

2 .239  1.035

2 .485  .915

3 .097  .941

3 .157 .883

2 .9 7 8  .992

3.221 .862

2 .9 69  .988

3 .9 1 4  .281

3 .6 3 6  .556

3 .9 1 8  .276

3.731 .590

3 .890  .383

3.531 .661

3 .8 06  .397

3 .7 8 4  .567

3 .0 0 0  .959

2 .7 05  1.011

3 .1 6 4  .894

3 .2 7 6  .826
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34.  S t a t e  o b j e c t i v e s  
c l e a r l y  t o  l e a r n e r s ?

35.  E v a l u a t e  t h e  e f f e c ­
t i v e n e s s  o f  i n s t r u c ­
t i o n  in  a r e g u l a r ,  
s y s t e m a t i c  way d a i l y ?

36.  Arrange  a c t i v i t i e s  
which promote  e f f e c ­
t i v e  p a t t e r n s  o f  com­
m u n ic a t i o n  among 
k i n d e r g a r t e n  c h i l d r e n ?

37.  Design and implement  
i n s t r u c t i o n  which i n ­
c o r p o r a t e s  c a r e e r  edu­
c a t i o n  c o n c e p t s ?

38.  Teach r e a d i n g  s k i l l s ?

39.  Teach body a w a r e n e s s ,  
s p a c e ,  and q u a l i t i e s  
o f  movement?

40. Modify i n s t r u c t i o n  
d u r in g  a l e s s o n  based  
on i n p u t  f rom s t u d e n t s ?

41.  Be a s u b j e c t  m a t t e r  
s p e c i a l i s t  in  a t  
l e a s t  one academic 
d i s c i p l i n e ?

42.  be a s u b j e c t  m a t t e r  
s p e c i a l i s t  in  a t  
l e a s t  two o r  more 
academic d i s c i p l i n e s ?

43.  Be o b s e rv e d  r e g u ­
l a r l y  by p e e r s  t o  
a n a ly z e  p r o f e s s i o n a l  
e f f e c t i v e n e s s ?

3.582  .675

3.571 .554

3 .795  .441

3.061 .663

3 .6 9 2  .621

3 .857  .351

3 .8 43  .385

2.931 .818

2 .7 98  .860

2.886  .871

3.519 .681

3 .3 6 8  .657

3.647  .553

3 .0 0 8  .680

3 .7 4 8  .501

3.797 .440

3 .7 46  .470

3.141 .801

2.961 .864

2 .545  1.052

2.937 .941

2 .8 86  .962

2 .915  .968

2 .425  1.012

2.962  .988

3 .023  .953

2 .784  .961

2 .643  .967

2 .5 4 8  .943

2 .1 6 4  1.070
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T a b le  4.41 l i s t s  t e a c h e r  r e s p o n s e s  t o  i t ems  i n t e n d e d  to  r e f l e c t  

an u n d e r s t a n d i n g  o f  t h e  a r e a  o f  i n t e l l e c t u a l  growth o f  t h e  k i n d e r ­

g a r t e n  c h i l d .  The r e s p o n s e s  l i s t e d  in  T a b le  4.41 r e v e a l  s t r o n g  s u p ­

p o r t  f o r  t h e  im por ta nc e  o f  each  i t em  d e s ig n e d  to  r e f l e c t  t h i s  compe­

t e n c y .  For each i tem a p p r o x i m a t e ly  85% i n d i c a t e d  i t  t o  be "somewhat" 

o r  " ex t r e m e ly "  i m p o r t a n t  ( # 1 ,  y7%; #2 ,  85.1%; #3 ,  87.3%; #4 ,  77.6%; 

#11,  97.1%; #38 ,  91.8%).

The r e s p o n s e s  a l s o  r e f l e c t  t h e  e x t e n t  t o  which th e y  p e r c e i v e d  

they  implemented each competency in t h e  a r e a .  I m p le m e n ta t io n  was 

t o  a s l i g h t l y  l e s s e r  d e g r e e  t h a n  i m p o r ta n c e .

The e x t e n t  t o  which t e a c h e r s  p e r c e i v e d  p r e p a r a t i o n  f o r  d e a l i n g  

w i th  t h e  competency was a b o u t  53% o f  t h o s e  i n d i c a t i n g  " e x c e l l e n t  

p r e p a r a t i o n "  o r  "some p r e p a r a t i o n . " The r e s p o n s e  o f  " l i t t l e  p r e p a r a ­

t i o n "  was g iv en  by a p p r o x i m a t e l y  o n e - f o u r t h  o f  t h e  s u rv e y  p o p u l a t i o n  

( # 1 ,  23.9%; #2 ,  24.6%; #3 ,  23.9%; #4 ,  37.3%; #11 ,  32.8%; #38 ,  20 .1%).  

The r e s p o n s e s  in t h e  c a t e g o r y  o f  "no p r e p a r a t i o n "  were r e l a t i v e l y  

low ( # 1 ,  17.2%; #2 ,  16.4%; #3 ,  11.9%; #4 ,  15.7%; #11 ,  8.2%; #38 ,  

9 .7%).

In t h e  competency a r e a  r e l a t e d  t o  t h e  i n t e l l e c t u a l  growth  o f  a 

k i n d e r g a r t e n  c h i l d ,  k i n d e r g a r t e n  t e a c h e r s  seem t o  be s a y in g  t h a t  

co m p e ten c i e s  a r e  a l l  somewhat t o  e x t r e m e l y  i m p o r t a n t ,  t h e y  im p le ­

mented them, some o r  most  o f  t h e  t i m e ,  and t h e y  were a d e q u a t e l y  p r e ­

p a red  by t h e i r  c o l l e g e s  o r  u n i v e r s i t i e s  t o  work in  t h i s  a r e a .



Tab le  4.41
General K in derg arten  Teacher Competency Area and Survey Items R e la ted  to  I n t e l l e c t u a l  Growth

Competency Area:  I n t e l l e c t u a l  Growth o f  t h e  K in d e rg a r t e n  Ch i ld

Importance Implem en ta t ion Prepa r a t i o n

(Numbers r e p r e s e n t  
p e r c e n t a g e s  %.)
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P r e s e n t  c onc ep t s  
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Teach r e a d i n g  
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Table  4 .4 2  d e a l s  w i th  t h e  c o m pe tenc ie s  r e l a t e d  t o  t h e  s o c i a l  

growth o f  t h e  k i n d e r g a r t e n  c h i l d .  The r e s p o n s e s  showed s t r o n g  s u p ­

p o r t  f o r  t h e  im p o r ta n c e  o f  bo th  i t ems  d e s ig n e d  to  r e f l e c t  t h i s  com­

pe te n c y  a r e a .  For bo th  i t ems  a p p r o x i m a t e ly  95% i n d i c a t e d  them t o  be 

"somewhat" o r  " e x t r e m e ly "  i m p o r t a n t .

At l e a s t  82.8% o f  t h e  t i m e ,  t e a c h e r s  p e r c e iv e d  th e y  "sometimes" 

o r  "most  o f  t h e  t im e"  i n t e g r a t e d  i n t o  i n s t r u c t i o n  t h e  c u l t u r a l  

e nv i ronm en t  o f  s t u d e n t s .  At l e a s t  91.1% o f  t h e  t i m e ,  t e a c h e r s  p e r ­

c e iv e d  th e y  a r r a n g e d  a c t i v i t i e s  which promoted e f f e c t i v e  p a t t e r n s  of  

communicat ion among t h e i r  s t u d e n t s .

Approx im a te ly  56% o f  t h e  t e a c h e r s  f e l t  t h a t  had " l i t t l e "  o r  "no" 

p r e p a r a t i o n  t o  i n t e g r a t e  t h e  c u l t u r a l  e n v i ro n m e n t .  Approx im a te ly  65% 

f e l t  t h e y  had "some" t o  " e x c e l l e n t "  p r e p a r a t i o n  f o r  promot ing  e f f e c ­

t i v e  communicat ion p a t t e r n s .

In t h e  competency a r e a  r e l a t e d  to  the  s o c i a l  growth o f  the  

k i n d e r g a r t e n  c h i l d ,  k i n d e r g a r t e n  t e a c h e r s  seemed to  be s a y i n g  the  

compe tenc ie s  were a l l  somewhat t o  e x t r e m e l y  i m p o r t a n t ,  t h e y  im p le ­

mented them some o r  m os t  o f  t h e  t i m e ,  and th e y  were i n a d e q u a t e l y  

p r e p a r e d  by t h e i r  c o l l e g e s  o r  u n i v e r s i t i e s  to  work in  t h i s  a r e a .
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General  K in d e r g a r t e n  Teache r  Competency Area and Survey I tems R e l a t e d  t o  S oc ia l  Growth 

Competency Area:  S o c i a l  Growth o f  t h e  K i n d e rg a r t e n  C h i ld

Impor tance  Im p lem en ta t ion  P r e p a r a t i o n
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Working w i th  p a r e n t s  o f  k i n d e r g a r t e n  c h i l d r e n  i s  t h e  focus  of 

t h e  competency a r e a  l i s t e d  in  Tab le  4 . 4 3 .  Responses  t o  t h e  f i v e  

i t ems  d e s i g n e d  to  r e f l e c t  t h e  i n t e n t  o f  th-is competency were c o l l e c ­

t i v e l y  d i f f e r e n t  f rom many o t h e r s  in  t h i s  s t u d y .  Rega rding  t h e  

invo lv e m e n t  o f  p a r e n t s  in a y e a r l y  p l a n ,  58.2% i n d i c a t e d  i t  was 

" e x t r e m e ly "  o r  "somewhat" i m p o r t a n t .  T e a che r s  f e e l i n g  t h e  compe­

te n c y  was o f  " l i t t l e "  o r  "no" im por tance  numbered 38.8%. Over 80% 

o f  t h e  r e s p o n d e n t s  f e l t  u s i n g  p a r e n t s  as c l a s s ro o m  a i d e s  was 

" e x t r e m e ly "  o r  "somewhat" i m p o r t a n t .  I n v o lv i n g  p a r e n t s  in  p l an n in g  

ways t o  communicate  p u p i l  p r o g r e s s ,  75.4% f e l t  t h e  competency to  be 

" e x t r e m e ly "  t o  "somewhat" i m p o r t a n t .

P a r e n t s  were " r a r e l y "  t o  " neve r"  in v o lv e d  in  d e v e lo p i n g  a y e a r l y  

p l a n  by 58.2% o f  t h e  t e a c h e r s .  Over t h r e e - f o u r t h s  o f  them (76.9%) 

f e l t  t h a t  had " l i t t l e "  o r  "no" p r e p a r a t i o n  f o r  i n v o l v i n g  p a r e n t s .  

A p prox im a te ly  68% o f  t h e  t e a c h e r s  used  p a r e n t s  as  c l a s s ro o m  a i d e s ;  

"some" o r  "most"  o f  t h e  t i m e ,  however ,  n e a r l y  75% i n d i c a t e d  " l i t t l e "  

o r  "no" p r e p a r a t i o n  in  t h i s  a r e a .  Over 50% i n d i c a t e d  th e y  invo lve d  

p a r e n t s  i n  p l a n n i n g  ways t o  communicate p u p i l  p r o g r e s s  and sough t  

p a r e n t a l  f ee dba c k  t o  a s s e s s  s t r a t e g i e s  and programs "some" o r  "most" 

o f  t h e  t i m e .  Yet a lm o s t  t h r e e - f o u r t h s  i n d i c a t e d  " l i t t l e "  o r  "no" 

p r e p a r a t i o n  in  each o f  t h e s e  a r e a s .  An a r e a  which t e a c h e r s  imple ­

mented "some" o r  "most"  o f  t h e  t im e  (100%) and f e l t  "some" t o  " e x c e l ­

l e n t "  p r e p a r a t i o n  (64.1%) d e a l t  w i th  working t o  promote p o s i t i v e  

t e a c h e r - p a r e n t  r e l a t i o n s .

In t h e  competency a r e a  r e l a t e d  t o  working  w i th  p a r e n t s  o f  k i n ­

d e r g a r t e n  c h i l d r e n ,  k i n d e r g a r t e n  t e a c h e r s  seemed t o  be s a y in g  t h a t



T ab le  4 . 4 3
General K in derg arten  Teacher Competency Area and Survey Items R e la te d  to  Working w ith  Parents

Competency Area:  Working w i th  P a r e n t s  o f  t h e  K i n d e rg a r t e n  Ch i ld

Impor tance Implem en ta t ion P r e p a r a t i o n

(Numbers r e p r e s e n t  
p e r c e n t a g e s  %.)

Survey Q u e s t io n s :
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T ab le  4 .4 3 ,  con t in ued .

Competency Area:  Working w i t h  P a r e n t s  o f  t h e  K in d e rg a r t e n  C h i ld

Impor tance Im plem en ta t ion P r e p a r a t i o n

(Numbers r e p r e s e n t  
p e r c e n ta g e s  %.)

Survey Q u e s t io n s :
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t h e  competenc ies  wa-e a l l  somewhat t o  e x t r e m e l y  i m p o r t a n t ,  y e t  t h e r e  

was no c o n s i s t e n t  p a t t e r n  o f  i m p l e m e n ta t i o n .  In most  c a s e s  t h e y  f e l t  

t h e y  were i n a d e q u a t e l y  p r e p a r e d  by t h e i r  c o l l e g e s  o r  u n i v e r s i t i e s  t o  

work in  t h i s  a r e a .

Tab le  4 . 4 4  shows r e s p o n s e s  f o r  t h e  s i x  i t ems  d e s ig n e d  t o  r e p r e ­

s e n t  t h e  competency a r e a  o f  t h e  em o t iona l  growth of  a k i n d e r g a r t e n  

c h i l d .  The d a t a  which a r e  p r e s e n t e d  in  Tab le  4 .4 4  i n d i c a t e  n e a r l y  

100% o f  t h e  r e s p o n d e n t s  c o n s i d e r e d  each i tem to  be "somewhat" to  

" ex t r em e ly "  i m p o r t a n t  and t h a t  on ly  a t o t a l  o f  3.6% f e l t  t h e y  were of  

" l i t t l e "  o r  "no" i m p o r t a n c e .  S i m i l a r l y ,  t h e  d a t a  i n d i c a t e  t h e  

v a r i o u s  i t ems  were implemented  "sometim es"  t o  "most  o f  t h e  t i m e . "

At l e a s t  80% o f  t h e  r e s p o n d e n t s  implemented each competency 

"most  o f  t h e  t im e"  e x c e p t  f o r  p u n i s h i n g  c h i l d r e n  p r i v a t e l y .  In t h i s  

c a s e ,  a lm o s t  90% o f  t h e  t e a c h e r s  f e l t  t h e y  d id  "sometimes" o r  "most 

o f  t h e  t i m e . "

In t h e  a r e a  o f  t e a c h e r  p r e p a r a t i o n ,  ve ry  few t e a c h e r s  f e l t  t h e y  

had "no" p r e p a r a t i o n  ( # 9 ,  22%; #17 ,  18.7%; #18, 9.0%; #28 ,  3.7%; #29,  

9.0%; #32 ,  60%). A ppro x im a te ly  o n e - h a l f  f e l t  t h e y  had r e c e i v e d  

" l i t t l e "  o r  "some" p r e p a r a t i o n  t o  dea l  s p e c i f i c a l l y  w i th  t h e  compe­

te n c y  r e f l e c t e d  in  each  i t e m  ( # 9 ,  44.7%; #17,  51.5%; #18,  59%; #28,  

48.5%; #29 ,  50.8%; #32,  50 .7%).  However , ove r  o n e - h a l f  o f  t h e  r e s p o n ­

d e n t s  f e l t  t h e y  ha d"been  e x c e l l e n t l y  p r e p a r e d  t o  p o s i t i v e l y  r e i n f o r c e  

s t u d e n t s  in  c l a s s .  Also n e a r l y  o n e - h a l f  f e l t  t h e y  had been e x c e l ­

l e n t l y  p r e p a r e d  t o  p r a i s e  c h i l d r e n  p u b l i c l y  and fo c u s  on t h e  c h i l d ' s  

s t r e n g t h s  t o  b u i l d  a p o s i t i v e  s e l f - c o n c e p t .



General K inderg arten  Teacher Competency Area and Survey Items R e la ted  to  Emotional Growth

Competency Area: Emotional Growth o f  the  K in d erg arten  C h i ld

Importance Iinpl e m e n t a t i on PrcparaL ion

(Numbers r e p r e s e n t  
p e r c e n t a g e s  %.)

Survey Q u e s t i o n s :
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s t u d e n t s ?

18. Avoid l a b e l i n g  
s t u d e n t s ?

28. P r a i s e  c h i l d r e n  
p u b l i c l y ?

29. Punish  c h i l d r e n  
p r i  v a t e l y ?
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T ab le  4 .4 4 ,  con t in u ed .

Competency Area:  Emotional Growth o f  t h e  K i n d e rg a r t e n  Ch i ld

(Numbers r e p r e s e n t  
p e r c e n ta g e s  %.)

Survey Q u e s t i o n s :

Impor tance  Im p!em en ta t ion  P r e p a r a t i o n
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In the  competency a r e a  r e l a t e d  to  the  em ot io na l  growth o f  a 

k i n d e r g a r t e n  c h i l d ,  k i n d e r g a r t e n  t e a c h e r s  seemed to  be s a y i n g  th e  

co m pe tenc ie s  were a l l  e x t r e m e l y  i m p o r t a n t ,  t h e y  implemented them 

some o r  most  o f  t h e  t i m e ,  and th e y  were a d e q u a t e l y  p r e p a r e d  by t h e i r  

c o l l e g e s  o r  u n i v e r s i t i e s  t o  work in  t h i s  a r e a .

In Tab le  4 . 4 5 ,  i tems  r e l a t i n g  t o  the  p h y s i c a l  growth of  a k i n ­

d e r g a r t e n  c h i l d  a r e  p r e s e n t e d .  T a b le  4 .45  l i s t s  t e a c h e r  r e s p o n s e s  to  

f i v e  i tems  i n t e n d e d  t o  r e f l e c t  t h a t  competency a r e a .  I tems 25,  26 ,  

27,  30 ,  and 39 a l l  de a l  w i th  t h e  p h y s i c a l  movement o f  a k i n d e r g a r t e n  

c h i l d  and com for t  when a r r a n g i n g  f u r n i t u r e .  The d a t a  i n d i c a t e  t h a t  

a p p r o x i m a t e ly  90% f e l t  t h e  c om pe tenc ie s  were " e x t r e m e ly  i m p o r t a n t "  

w h i l e  on ly  a small  p e r c e n t a g e  f e l t  each o f  t h e  f i v e  i tems  was "some­

what i m p o r t a n t . "

The d a t a  a l s o  i n d i c a t e  t h a t  o v e r  85% o f  a l l  t e a c h e r s  r e s p o n d i n g  

f e l t  t h ey  implemented  each  competency "most o f  t h e  t i m e , "  e x c e p t  f o r  

t e a c h i n g  body awareness  and movement. In t h i s  c a s e ,  a p p r o x i m a t e ly  

80% f e l t  t h e y  implemented t h i s  i n t o  k i n d e r g a r t e n  programs "most o f  

t h e  t i m e . "  Small p e r c e n t a g e s  o f  t e a c h e r s  f e l t  t h ey  implemented t h e  

c om pe tenc ie s  "sometim es" w i th  few r e s p o n d in g  " r a r e l y . "

In t h e  a r e a  o f  t e a c h e r  p r e p a r a t i o n ,  a p p r o x i m a t e ly  35% o r  more o f  

t h e  r e s p o n d e n t s  i n d i c a t e d  th e y  had e x c e l l e n t  p r e p a r a t i o n  in  t h e  com­

p e t e n c i e s ;  however ,  i n  each competency ,  ov e r  50% i n d i c a t e d  "some" or  

" l i t t l e "  p r e p a r a t i o n .

In t h e  competency a r e a  r e l a t e d  t o  t h e  p h y s i c a l  growth o f  a k i n ­

d e r g a r t e n  c h i l d ,  k i n d e r g a r t e n  t e a c h e r s  seemed t o  be s a y in g  t h e  com­

p e t e n c i e s  were a l l  e x t r e m e l y  i m p o r t a n t .  They implemented them most  o f



Table  4 .4 5

General  K in d e rg a r t e n  Teache r  Competency Area and Survey I tems R e l a t e d  to  P h y s i ca l  Growth

Competency Area: Phys ica l Growth o f  the  K in d erg arten  C h i ld

(Numbers r e p r e s e n t  
p e r c e n t a g e s  %.)

Survey Q u e s t i o n s :

25. Arrange  th e  
c l a s s ro o m  to  
a l l o w  c h i l d r e n  
to  move e a s i l y  
a bou t? 0

26. Plan  f o r  p h y s ic a l  
movement d u r in g  a 
c l a s s  t o  a l l o w  f o r  
muscle  r e l a x a t i o n  
and s h i f t s  i n  t h e
body p o s i t i o n ?  0

27.  Ar range  f o r  f u r n i ­
t u r e  conduc iv e  t o  t h e  
com for t  o f  small  
c h i l d r e n ?  0

Impor tance Im plem en ta t ion P r e p a r a Lion
m

O X
“+> m n

CO X r ~ fDo r t
3 “ 5 r t CO —t

r t fD fD o r t o fD
r t £ 3 to 2 __i 3 3—j zr fD r t O fD fD r t

o fD QJ — »
r t r t < < O “ O X ) ~o

►—i —h " j “ 5 3 3i—i 3 i—i CO fD fD fD fD
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o 3 o o 70 fD fD “5 3 *5 3
-5 r t 3 “ 5 D> r t PJ d > OJ DJ
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r t fD r t* r t* 3 * < to fD 3 3 3 3

8 . 2  91 .8 7 .5  92 .5

6 . 0  94 .0

5 .2  9 4 .0

13 .4  8 5 .8

7 .5  9 1 .8

6 .0  21 .6  29.1 4 3 .3

3 .7  2 0 .9  31 .3  4 4 .0

1 0 .4  1 8 .7  3 3 .6  3 7 .3

c n<£>



T ab le  4 .4 5 ,  c on t in u ed .

Competency Area:  P h y s i ca l  Growth o f  t h e  K in d e rg a r t e n  Ch i ld

Importance  Im p lem en ta t ion  P r e p a r a t i o n

(Numbers r e p r e s e n t  
p e r c e n t a g e s  %.)

m
O X
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CO X r ~ fD
r~ o ct*

3 “ 3 3 r t - CO
ct* fD fD O c*t* o fD
r + s : 3 CO z z 3 3
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3 O 3 3 fD fD 3 O O O O
r t - fD ci­ r t - ”3 << co (D 13 3 3 3Survey Q u e s t i o n s : ____ _______ ______________ ___

30. Give c h i l d r e n  t h e  
oppo r tu n i  t y  t o  
assume r e s p o n s i ­
b i l i t i e s  f o r  some­
t h i n g  o t h e r  than  
academic p r o g r e s s  
(wipe t a b l e s ,  pu t  
p a s t e ,  s c i s s o r s ,
c rayons  away)? 0 0 8 . 2  8 7 .3  0 2 .2  6 . 0  86 .6  9 . 0  16 .4  35.1 34 .3

39. Teach body aware ­
n e s s ,  s p a c e ,  and 
q u a l i t i e s  o f  move­
ment? 0 0 14 .2  85.1 0 1 .5  17 .2  8 0 .6  9 . 0  16 .4  36 .6  36 .6



161

t h e  t i m e ,  and t h a t  t h e y  have had some b u t  n o t  e x c e l l e n t  p r e p a r a t i o n  

by t h e i r  c o l l e g e s  and u n i v e r s i t i e s  t o  work in  t h i s  a r e a .

T a b le  4 .4 6  c o n c e r n s  many c om pe tenc ie s  in  t h e  a r e a  o f  g e n e r a l  

k i n d e r g a r t e n  t e a c h e r  s k i l l s  and a t t i t u d e s .  The t a b l e  shows t h a t  

95.5% f e l t  u s in g  a v a r i e t y  o f  t e a c h i n g  s t r a t e g i e s  was " e x t r e m e ly  im­

p o r t a n t "  f o r  k i n d e r g a r t e n  e d u c a t i o n .  All t h e  r e s pond ing  t e a c h e r s  

i n d i c a t e d  th e y  used a v a r i e t y  "sometimes"  o r  "most  o f  t h e  t ime"

(100%). They a l s o  i n d i c a t e d  "some" t o  " e x c e l l e n t "  p r e p a r a t i o n  

(82 .9%) .  I t em s i x  d e a l i n g  w i th  t h e  u se  o f  a v a r i e t y  of  aud io  and 

v i s u a l  m a t e r i a l s  was s i m i l a r l y  as  i m p o r t a n t  w i th  k i n d e r g a r t e n  t e a c h ­

e r s .  The d a t a  show t h a t  98.5% f e l t  t h a t  i t  was " ex t r em e ly "  t o  "some­

what"  i m p o r t a n t  as  was i m p le m e n ta t io n  from t e a c h e r s  (98 .5%).  They 

f e l t  t h e y  had "some" t o  " e x c e l l e n t ' '  p r e p a r a t i o n  (79 .1%).  About 20.1% 

f e l t  t h e y  had " l i t t l e "  o r  "no" p r e p a r a t i o n .

The d a t a  p r e s e n t e d  in  t h e  t a b l e  show t h a t  most  k i n d e r g a r t e n  

t e a c h e r s  s u p p o r t e d  as  "somewhat" t o  " ex t r e m e ly "  i m p o r t a n t  t h e  n o t i o n  

o f  p r o v i d i n g  o p p o r t u n i t i e s  f o r  s t u d e n t s  t o  make c h o ic e s  and p ro v id e  

o p p o r t u n i t i e s  f o r  g roup  work in  t h e  c l a s s s r o o m  and t o  be a b l e  t o  use 

s u p p o r t  s t a f f  t o  h e l p  s t u d e n t s  ( # 6 ,  97.7%; #7 ,  97.7%; #8 ,  99.2%;

#10 ,  97 .7%).  Data  a l s o  show t e a c h e r s  p ro v id e d  t h e s e  o p p o r t u n i t i e s  

"sometimes"  o r  "most o f  t h e  t i m e . "  E d u c a t i o n a l  p r e p a r a t i o n  from 

t h e i r  c o l l e g e s  and u n i v e r s i t i e s  p e r c e i v e d  by t e a c h e r s  as be ing  " e x c e l ­

l e n t "  t o  " o f  some" h e l p .  The f e e l i n g s  o f  r e s p o n d e n t s  r e g a r d i n g  t h e i r  

p r e p a r a t i o n  t o  u s e  s u p p o r t  s t a f f  showed n e a r l y  o n e - h a l f  (46.3%) t o  

have " l i t t l e "  o r  "no" p r e p a r a t i o n .  Competencies  r e g a r d i n g  p e r s o n a l  

knowlwedge a b o u t  s t u d e n t s  and g i v i n g  i n d i v i d u a l  a t t e n t i o n  t o  s t u d e n t s



Table  4 .46
General  K in d e rg a r t e n  Teache r  Competency Area and Survey I tems R e l a t e d  t o  General  Teache r  S k i l l s  and 
A t t i  tudes ____________________________________________________________ ______________ __

Competency Area: General K in d erg arten  Teacher S k i l l s  and A t t i t u d e s

Importance  Im p lem en ta t ion  P r e p a r a t i o n

(Numbers r e p r e s e n t  r- o
p e r c e n t a g e s  %.) 7+ i
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5. Use a v a r i e t y  o f
t e a c h i n g  s t r a t e g i e s ?  0 .7  3 .0  95 .5  0 0 17 .2  82.1 5 .2  11 .2  4 9 .3  33 .6

6.  Use a v a r i e t y  o f  
a u d io  and v i s u a l
m a t e r i a l s ?  0 0 27 .6  70 .9  0 .7 3 5 .8  6 2 .7  5 .2  14 .9  4 1 .0  38.1

7. P rov ide  oppo r ­
t u n i t i e s  f o r  an 
i n d i v i d u a l  s t u d e n t  
t o  make c h o ic e s  in
t h e  c la s s room ?  0 1 .5  32 .8  6 4 .9  0 4 . 5  39 .6  56 .0  6 . 0  2 6 .9  34 .3  32 .8

8.  P rov ide  o p p o r t u n i t i e s  
f o r  group work in
t h e  c la s s room ?  0 .7  27 .6  71 .6  .7 3 . 0  29 .9  6 4 .9  4 . 5  19 .4  4 3 .3  30 .6



Tab le  4 . 4 6 , con t in ued .

Competency Area: General K in d erg arten  Teacher S k i l l s  and A t t i tu d e s

(Numbers r e p r e s e n t  
p e r c e n ta g e s  %.)

0

Importance Im plem en ta t ion I ' r e p a r a t i o n

Survey Q u e s t i o n s :

10. Engage th e  use o f  
s u p p o r t  s t a f f  to  
h e lp  s t u d e n t s ?

19. Seek p e r s o n a l  know­
le d g e  a b o u t  s t u d e n t s ?  0

22.  Recognize symptoms o f  
mental  i l l n e s s  which 
may i n d i c a t e  t h e  need 
f o r  r e f e r r a l  o f  a 
s t u d e n t  t o  o t h e r  
p e r s o n n e l ?  1 .5

20. Give i n d i v i d u a l  
a t t e n t i o n  to  s t u d e n t s  
o u t s i d e  o f  t h e  c l a s s ­
room 6 . 0

1 .5  37 .3  6 0 .4

2 .2  21 .6  76.1

.7 8 . 2  8 8 .8

1 0 .4  5 0 .0  32.1 4 .5  2 6 .9  4 0 .3  2 8 .4
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35.1 35.1 20.1 9 .7
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T ab le  4 .4 6 ,  con t in u ed .

Competency Area: General K indergarten  Teacher S k i l l s  and A t t i tu d e s

Importance  Im p lem en ta t ion  P r e p a r a t i o n

(Numbers r e p r e s e n t  
p e r c e n t a g e s  %. )
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23. Know p r o ce d u re s  

f o r  d e a l i n g  w i t h
a v a r i e t y  o f  school
day em e rgenc ie s?  0 0 13 .4  8 6 .6  .7  .7  21 .6  76 .9  2 8 .4  35.1 2 0 .9  15 .7

24. I d e n t i f y  and use 
o t h e r  e d u c a t i o n a l  
pe r sonne l  i n  t h e  
i n s t r u c t i o n a l  p r o ­
c e s s  ( t e a c h e r s ,
a d m i n i s t r a t o r s ) ?  .7  4 . 5  38.1 56 .7  .7  15 .7  36 .6  4 7 .0  13 .4  4 0 .3  30 .6  15 .7

31. Promote p o s i t i v e  
f u n c t i o n i n g  o f  
c h i l d r e n  and a d u l t s
in  a group?  .7  1 . 5  30 .6  65 .7  1 .5  4 . 5  32.1 59 .0  14 .2  24 .6  32 .8  24 .6

E
xcellent 

P
rep

aratio
n



T ab le  4 . 4 6 ,  con t in u ed .

Competency Area:  General  K in d e rg a r t e n  Teache r  S k i l l s  and A t t i t u d e s

(Numbers r e p r e s e n t  
p e r c e n ta g e s  %.)

Survey Q u e s t i o n s :

33. P r e p a r e  d a i l y  
w r i t t e n  l e s s o n  
p l a n s ?

34. S t a t e  o b j e c t i v e s  
c l e a r l y  t o  t h e  
l e a r n e r ?

35. E v a l u a t e  t h e  
e f f e c t i v e n e s s  o f  
i n s t r u c t i o n  i n  a 
r e g u l a r ,  s y s t e m a t i c  
way d a i l y ?

2. 2

1 .5

Impor tance Imp!emen ta t io n Pr e p a r a t i o n
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Table 4 . 4 6 ,  con t in u ed .

Competency Area: General  K in d e rg a r t e n  Teache r  S k i l l s  and A t t i t u d e s

Importance  Imp!ementa t ion  P r e p a r a t i o n
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Survey Q uestions: <~1' m
37. Design and

implement  i n s t r u c ­
t i o n  which i n c o r ­
p o r a t e s  c a r e e r  
e d u c a t io n
c o n c e p t s ?  2 . 2  1 1 .9  6 1 .9  22 .4  2 .2  1 5 .7  6 0 .4  2 0 .9  2 0 .9  2 8 .4  2 9 .9  15 .7

40.  Modify i n s t r u c ­
t i o n  d u r in g  a 
l e s s o n  based  on 
i n p u t  from
s t u d e n t s ?  0 .7  14 .2  5.1 0 1 .5  2 2 .4  76.1 11 .2  25 .4  37 .3  26.1



T a b le  4 .4 6 ,  c on t in ued .

Competency Area: g e n e ra l  K in d e rg a r t e n  Teache r  S k i l l s  and A t t i t u d e s

Importance Imp!ementation P r e p a r a t i o n

(Numbers represent 
percentages %. )

Survey Q uestions:

41. Be a s u b j e c t  
m a t t e r  s p e c i a l i s t  
i n  a t  l e a s t  one 
academic d i s c i p l i n e ?
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42.  Be a s u b j e c t  m a t t e r  
s p e c i a l i s t  i n  a t  
l e a s t  two o r  more
academic d i s c i p l i n e s ?  7 .5  24 .6
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by p e e r s  t o  a n a ly z e  
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o u t s i d e  t h e  c l a s s ro o m  were r e g a r d e d  as " e x t r e m e ly "  t o  "somewhat" - 

i m p o r t a n t  (# 1 9 ,  97.7%; # 2 0 / 3 2 . 1 % ) .

The d a t a  i n d i c a t e d  t h a t  in  s e e k i n g  p e r s o n a l  knowledge abou t  

s t u d e n t s ,  t e a c h e r s  implemented i t  "most  o f  t h e  t im e"  o r  "sometimes" 

(97.7%),  and on ly  2.2% f e l t  t h e y  d i d  so " r a r e l y . "  Yet  on ly  19.4% 

f e l t  t h e i r  c o l l e g e s  o r  u n i v e r s i t i e s  gave them " e x c e l l e n t "  p r e p a r a t i o n ,  

w h i l e  65.7% f e l t  t h e y  had "some" t o  " l i t t l e "  p r e p a r a t i o n ,  and 13.4% 

f e l t  t hey  had "no" p r e p a r a t i o n .  I tem 20 d e a l i n g  w i th  g i v i n g  s t u d e n t s  

i n d i v i d u a l  a t t e n t i o n  o u t s i d e  t h e  c l a s s ro o m  showed t h a t  o n e - h a l f  

f e l t  i t  was "somewhat  i m p o r t a n t "  w h i l e  16.4% f e l t  i t  t o  be o f  

" l i t t l e "  o r  "no i m p o r t a n c e . "  In im p l e m e n ta t i o n  o f  t h e  competency,  

28.4% f e l t  t h e y  d id  "most  o f  t h e  t i m e , "  w h i l e  6 7 .2  f e l t  t h e y  d id  

"sometim es"  o r  " r a r e l y , "  w i th  4.5% f e e l i n g  th e y  " neve r "  implemented 

i t .  Regard ing  p r e p a r a t i o n  from c o l l e g e s  and u n i v e r s i t i e s ,  29.8% f e l t  

t h e y  had " e x c e l l e n t "  t o  "some" p r e p a r a t i o n ,  w h i l e  70.2% f e l t  they  

had " l i t t l e "  o r  " n o n e . "

For i t em s  r e l a t i n g  t o  d a i l y  t e a c h e r  t a s k s  (# 2 2 ,  23 ,  31 ,  33 ,  34,  

adn 4 0 ) ,  t h o s e  r e s p o n d i n g  f e l t  t h a t  a l l  s i x  o f  t h e  c om pe tenc ie s  were 

" e x t r e m e ly "  t o  "somewhat" i m p o r t a n t .  These t a s k s  i n c l u d e d  r e c o g n i z ­

ing  symptoms o f  mental  i l l n e s s ,  p r o c e d u r e s  f o r  d e a l i n g  w i th  a v a r i e t y  

o f  schoo l  day e m e r g e n c i e s ,  p o s i t i v e  f u n c t i o n i n g  o f  c h i l d r e n  and 

a d u l t s  in  a g r o u p ,  p r e p a r i n g  d a i l y  l e s s o n  p l a n s ,  s t a t i n g  o b j e c t i v e s  

c l e a r l y  t o  l e a r n e r s ,  and m od i fy ing  i n s t r u c t i o n  d u r i n g  a l e s s o n  based  

o n ' i n p u t  f rom s t u d e n t s .  The e x t e n t  t o  which t e a c h e r s  f e l t  t h e y  im­

p lem ented  t h e s e  c om pe tenc ie s  e i t h e r  "most"  or  "some" o f  t h e  t im e  was 

r e f l e c t e d  by a t  l e a s t  90%. Th i s  r e s p o n s e  was "somewhat" l e s s  than



169

they  s u p p o r t e d  o r  implemented r e g a r d i n g  t h e  c o l l e g e  o r  u n i v e r s i t y  

t r a i n i n g  th e y  had r e c e i v e d .  About 55% f e l t  t h e y  had "some" t o  

" l i t t l e "  p r e p a r a t i o n ,  and t h o s e  f e e l i n g  t h e y  r e c e i v e d  "no" p r e p a r a ­

t i o n  ranged  from 2 .2  t o  28.4%. For  i tem 3 3 ,  p r e p a r i n g  d a i l y  l e s s o n  

p l a n s ,  49.3% o f  t h e  t e a c h e r s  f e l t  t h e y  had " e x c e l l e n t "  p r e p a r a t i o n  

from t h e i r  c o l l e g e s  and u n i v e r s i t i e s .

O th e r  g e n e r a l  k i n d e r g a r t e n  t e a c h e r - r e l a t e d  s k i l l s  and a t t i t u d e s  

i n c l u d e  s i x  a d d i t i o n a l  com pe tenc ie s  w i th  v a r i o u s  c o n c e r n s .  For i t em 

24, i d e n t i f y i n g  and u s in g  o t h e r  e d u c a t i o n a l  p e r s o n n e l  in  t h e  p r o c e s s  

( t e a c h e r s ,  a d m i n i s t r a t o r s ) ,  and i t em 3 5 ,  e v a l u a t i n g  th e  e f f e c t i v e n e s s  

o f  i n s t r u c t i o n  in  a r e g u l a r  s y s t e m a t i c  way,  o v e r  o n e - h a l f  o f  t h e  

r e s p o n d in g  t e a c h e r s  f e l t  them t o  be " e x t r e m e ly "  i m p o r t a n t ,  and over  

o n e - t h i r d  f e l t  them t o  be "somewhat" i m p o r t a n t .  In r e g a r d  t o  t h e  

i m p le m e n ta t io n  o f  t h e  c o m p e t e n c i e s ,  f o r  i t em  24 ,  83% f e l t  t h e y  d id  

implement  them most  o f  t h e  t im e ;  and f o r  i tem 35 ,  t e a c h e r s  f e l t  t h e y  

implemented t h e  c om pe tenc ie s  89.6% o f  t h e  t im e .  Responding t e a c h e r s  

f e l t  t h a t  abou t  15.7% had " e x c e l l e n t "  p r e p a r a t i o n ,  aid 70.9% f e l t  t h e y  

had "some to  l i t t l e "  p r e p a r a t i o n .  In i t em  35 ,  o n e - t h i r d  o f  t h e  

t e a c h e r s  f e l t  t h e y  had " e x c e l l e n t "  p r e p a r a t i o n ,  b u t  t h e  r e s p o n s e s  

a l s o  showed o v e r  o n e - h a l f  f e l t  t h e y  had "some" t o  " l i t t l e "  p r e p a r a ­

t i o n .  For t h e  competency o f  i n s t r u c t i o n  which i n c o r p o r a t e s  c a r e e r  

e d u c a t i o n  c o n c e p t s ,  o f  t h e  t e a c h e r s  r e s p o n d i n g  84.3% f e l t  i t  was 

"ex t r e m e ly "  t o  "somewhat" i m p o r t a n t ,  and 81.3% f e l t  t h e y  implemented 

i t  "most o f  t h e  t im e"  to  "sometimes" in  t h e i r  c l a s s r o o m s .  In r e g a r d  

t o  p r e p a r a t i o n ,  15.7% f e l t  t hey  had " e x c e l l e n t "  p r e p a r a t i o n ,  bu t  

79.2% f e l t  t h e y  had "some" o r  "no" p r e p a r a t i o n  from t h e i r  c o l l e g e s
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and u n i v e r s i t i e s .  I tems  41 and 42 dea l  w i th  c om p e te n c i e s  r e l a t e d  t o  

s u b j e c t  m a t t e r  s p e c i a l i z a t i o n  in  one o r  more academic  d i s c i p l i n e s .

In r e g a r d  t o  i m p o r t a n c e ,  a b o u t  o n e - f o u r t h  o f  t h e  r e s p o n d e n t s  f e l t  

them t o  be " e x t r e m e ly "  i m p o r t a n t ,  b u t  68% f e l t  them to  be o f  "some" 

t o  " l i t t l e "  i m p o r t a n c e .  I tem 41 ( s u b j e c t  m a t t e r  s p e c i a l i s t  in one 

academic d i s c i p l i n e )  was implemented  by o n e - t h i r d  o f  t h e  t e a c h e r s  

r e s p o n d i n g ,  y e t  o v e r  o n e - h a l f  f e l t  t h ey  implemented  i t  "some" to  

" r a r e l y . "  I tem 42 ( b e i n g  a s u b j e c t  m a t t e r  s p e c i a l i s t  i n  two o r  t h r e e  

academic d i s c i p l i n e s )  showed 26.9% o f  t h e  t e a c h e r s  implemented  i t  

"most  o f  t h e  t i m e , "  w h i l e  81.4% o f  t h e  r e s p o n d e n t s  implemented  i t  

"some o f  t h e  t im e"  t o  " n e v e r . "  I tem 43 r e l a t e d  t o  t e a c h e r s  be in g  

obse rved  by p e e r s  t o  a n a l y z e  p r o f e s s i o n a l  e f f e c t i v e n e s s  r e v e a l e d  t h a t  

on ly  23.1% f e l t  t h a t  i t  was " e x t r e m e ly "  i m p o r t a n t ,  w h i l e  o v e r  75% 

f e l t  i t  t o  be "somewhat  i m p o r t a n t "  o r  " o f  no i m p o r t a n c e . "  The t e a c h ­

e r s  r e s p o n d i n g  f e l t  t h a t  23.1% implemented i t  "most  o f  t h e  t ime" and 

t h a t  76.9% implemented  i t  " sometimes"  t o  " n e v e r . "  The p r e p a r a t i o n  

showed t h a t  on ly  15.7% had " e x c e l l e n t "  p r e p a r a t i o n  and 84.3% had 

"some" t o  "no" p r e p a r a t i o n .

One p u r p o se  o f  t h i s  s t u d y  was t o  a s s e s s  t h e  o v e r a l l  a t t i t u d e s  

and p e r c e p t i o n s  o f  k i n d e r g a r t e n  t e a c h e r s .  Ano the r  p u rp o se  was t o  

examine r e s p o n s e s  o f  k i n d e r g a r t e n  t e a c h e r s  w i t h  s p e c i a l  k i n d e r g a r t e n  

c e r t i f i c a t i o n  and r e s p o n s e s  o f  k i n d e r g a r t e n  t e a c h e r s  w i t h  no s p e c i a l  

k i n d e r g a r t e n  c e r t i f i c a t i o n  and t o  d e t e r m i n e  w h e t h e r  s i g n i f i c a n t  d i f ­

f e r e n c e s  e x i s t e d .  Data  p r e s e n t e d  t o  t h i s  p o i n t  have d e a l t  w i th  o v e r ­

a l l  as we l l  as  s p e c i f i c  Mich igan  and I n d ia n a  a t t i t u d e s  and p e r c e p ­

t i o n s .  Now s i g n i f i c a n t  d i f f e r e n c e s  w i l l  be d i s c u s s e d .
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To d e t e r m i n e  w h e th e r  t h e  r e s p o n s e s  o f  t h e  s p e c i a l l y  c e r t i f i e d  

I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  were s i g n i f i c a n t l y  d i f f e r e n t  f rom t h o s e  

o f  t h e  n o n - s p e c i a l l y  c e r t i f i e d  Michigan k i n d e r g a r t e n  t e a c h e r s ,  two 

t e s t s  were conduc ted  on v a r i o u s  s e t s  o f  d a t a .  A u n i v a r i a t e  f - t e s t  

and a m u l t i v a r i a t e  t e s t  o f  s i g n i f i c a n c e  ( t h e  Wilks  Lambda) were u s e d .

A s i g n i f i c a n c e  l e v e l  o f  .05 was s e l e c t e d .  Any l e v e l  o f  s i g n i f i ­

cance h i g h e r  th a n  .05 s i g n i f i e d  t h e r e  was no s i g n i f i c a n t  r e l a t i o n s h i p  

between t h e  v a r i a b l e s  be in g  compared.

T a b le  4 .47  shows t h e  r e s u l t s  o f  t h e  compar ison  of  I n d i a n a  and 

Michigan t e a c h e r  r e s p o n s e s  in  s i x  g e n e ra l  competency a r e a s  r e l a t e d  t o  

i m p o r ta n c e .  For each o f  t h e  competency a r e a s ,  t h e  s i g n i f i c a n c e  o f  f  

was g r e a t e r  th a n  .0 5 .  T h e r e f o r e ,  t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  

between t h e  r e s p o n s e s  o f  I n d i a n a  l i c e n s e d / e n d o r s e d  k i n d e r g a r t e n  

t e a c h e r s  and t h o s e  o f  n o n - s p e c i a l i z e d  Michigan  k i n d e r g a r t e n  t e a c h e r s  

in any competency a r e a  r e l a t e d  t o  im p o r ta n c e .

Tab le  4 .47
U n i v a r i a t e  F - t e s t  w i th  1 ,132  Degrees  o f  Freedom t o  De te rm ine  t h e  
E x t e n t  t o  Which There  I s  a S i g n i f i c a n t  D i f f e r e n c e  Between Responses  
o f  Michigan K i n d e r g a r t e n  T e a che r s  and I n d ia n a  K i n d e r g a r t e n  T e a c h e r s  
w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t  R e l a t i v e  t o  Im por ta nc e  
o f  Competenc ies  f o r  K i n d e r g a r t e n  Teache rs

Hypoth.  E r r o r  S i g n i f .
V a r i a b l e  MS MS o f  F

I m p o r ta n c e - - w o r k in g  w i th  p a r e n t s .20604 .22006 .335

I m p o r t a n c e - - i n t e l l e c t u a l  growth o f  
a c h i l d .42665 .16659 .112

I m p o r t a n c e - - s o c i a l  growth  o f  c h i l d .05913 .21467 .601

I m p o r t a n c e - - e m o t io n a l  growth o f  c h i l d .00001 .05087 .989

I m p o r t a n c e - - p h y s i c a l  growth o f  c h i l d .06728 .06822 .322

I m p o r t a n c e - - g e n e r a l  t e a c h e r  s k i l l s  
and a t t i t u d e s .11111 .08115 .244
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Tab le  4 .4 8  shows t h e  r e s u l t s  o f  combining t h e  s i x  competency 

a r e a s  l i s t e d  in  Tab le  4 . 4 7 .  The Wilks  Lambda m u l t i v a r i a t e  t e s t  o f  

s i g n i f i c a n c e  was used  t o  d e t e r m i n e  w h e th e r  an o v e r a l l  s i g n i f i c a n t  

d i f f e r e n c e  e x i s t e d  between t h e  r e s p o n s e s  o f  I n d i a n a  and Michigan  

k i n d e r g a r t e n  t e a c h e r s  r e g a r d i n g  t h e  e x t e n t  t o  which each competency 

a r e a  i s  i m p o r t a n t  f o r  k i n d e r g a r t e n  t e a c h e r s .  The s i g n i f i c a n c e  o f  

f  a t  .740 was g r e a t e r  than  .0 5 .  T h e r e f o r e ,  t h e r e  was no s i g n i f i c a n t  

d i f f e r e n c e  between t h e  s p e c i a l l y  c e r t i f i e d  and t h e  n o n - s p e c i a l l y  

c e r t i f i e d  t e a c h e r s  r e g a r d i n g  im p o r ta n c e  o f  c o m p e t e n c i e s .

T e s t  4 .4 8
M u l t i v a r i a t e  T e s t  o f  S i g n i f i c a n c e  t o  Determ ine  t h e  E x t e n t  t o  Which 
The re  I s  a S i g n i f i c a n t  D i f f e r e n c e  Between Responses  o f  Michigan  Kin­
d e r g a r t e n  T eache rs  and I n d i a n a  K i n d e r g a r t e n  T e a c h e r s  w i t h  I n d i a n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  Im por tance  o f  Compe­
t e n c i e s  f o r  K in d e r g a r t e n  T eache rs

Approx. Hypoth. E r r o r Sign i f .
T e s t  Name F MS MS of  F

Wi 1ks-Lambda .58724 6 .0 0 127 .740

T a b le  4 .4 9  shows t h e  r e s u l t s  o f  t h e  compar ison  o f  I n d i a n a  and 

Mich igan  t e a c h e r s '  r e s p o n s e s  in  s i x  g e n e r a l  competency  a r e a s  r e l a t e d  

t o  u s e .  For  each o f  t h e  s i x  competency a r e a s ,  t h e  s i g n i f i c a n c e  of  

was g r e a t e r  th a n  .05 .  T h e r e f o r e ,  t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  

be tween t h e  r e s p o n s e s  o f  t h e  I n d i a n a  l i c e n s e d / e n d o r s e d  t e a c h e r s  than  

t h o s e  o f  n o n - s p e c i a l i z e d  Mich igan  k i n d e r g a r t e n  t e a c h e r s  in  any com­

p e te n c y  a r e a  r e l a t e d  t o  u se .
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T a b le  4 .49
U n i v a r i a t e  F - t e s t  w i th  1,132  Degrees  o f  Freedom to  D e te rm in e  t h e  
E x t e n t  t o  Which There  I s  a S i g n i f i c a n t  D i f f e r e n c e  Between Responses  
o f  Mich igan  K in d e r g a r t e n  T e a che r s  and I n d i a n a  K i n d e r g a r t e n  T e a ch e r s  
w i t h  I n d i a n a  K in d e r g a r t e n  L ic e n s e s /E n d o r s e m e n t  R e l a t i v e  t o  Use o f  
Compentenc ies  f o r  K i n d e r g a r t e n  Teache rs

V a r i a b l e
Hypoth.

M_S_
E r r o r

MS
S i g n i f  

o f  F

Use— working w i th  p a r e n t s .13187 .23659 .457

U s e - - i n t e l l e c t u a l  growth o f  a c h i l d .04161 .15411 .604

U s e - - s o c i a l  growth o f  a c h i l d .02310 .28325 .776

U s e - - e m o t io n a l  growth  o f  a c h i l d .00823 .08301 .753

U s e - - p h y s i c a l  growth o f  a c h i l d .04206 .08523 .484

U s e - - g e n e r a l  t e a c h e r  s k i l l s  and 
a t t i  tudes .07011 .09745 .398

T a b le  4 .50  shows th e  r e s u l t s  o f  combining t h e  s i x  competency 

a r e a s  l i s t e d  in T a b le  4 . 4 9 .  The Wi1ks-Lambda, a m u l t i v a r i a t e  t e s t  o f  

s i g n i f i c a n c e ,  was used t o  d e t e r m i n e  w he the r  an o v e r a l l  s i g n i f i c a n c e  

e x i s t e d  between t h e  r e s p o n s e s  o f  t h e  I n d i a n a  and Michigan k i n d e r g a r ­

t e n  t e a c h e r s  r e g a r d i n g  t h e  e x t e n t  t o  which each competency  a r e a  was 

used by k i n d e r g a r t e n  t e a c h e r s .  The s i g n i f i c a n c e  o f  f  a t  .849 was 

g r e a t e r  t h a n  .05 .  T h e r e f o r e ,  t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  

between t h e  s p e c i a l l y  c e r t i f i e d  and t h e  n o n - s p e c i a l l y  c e r t i f i e d  

k i n d e r g a r t e n  t e a c h e r s  r e g a r d i n g  t h e  use  o f  c o m p e t e n c i e s .
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Tab le  4 .50
M u l t i v a r i a t e  T e s t  o f  S i g n i f i c a n c e  t o  Dete rmine  t h e  E x t e n t  t o  Which 
There  Is  a S i g n i f i c a n t  D i f f e r e n c e  Between Responses  o f  Michigan Kin­
d e r g a r t e n  T e a che r s  and I n d i a n a  K in d e r g a r t e n  T e a ch e r s  w i th  I n d i a n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  Use o f  Competencies  
f o r  K i n d e r g a r t e n  T eache rs

Approx. Hypth. E r r o r S i g n i f .
T e s t  Name F MS MS o f  F

Wi1ks-Lambda .44236 6 .500 127.0 .849

T a b le  4.51 shows t h e  r e s u l t s  o f  t h e  comparison  o f  I n d i a n a  and 

Michigan  t e a c h e r  r e s p o n s e s  in  s i x  g e n e r a l  competency a r e a s  r e l a t e d  t o  

t h e i r  p r e p a r a t i o n .  For each o f  t h e  s i x  competency a r e a s ,  t h e  s i g n i f i ­

cance  o f  f  was l e s s  th a n  .05 .  There  was a s i g n i f i c a n t  d i f f e r e n c e  in  

t h e i r  p r e p a r a t i o n  t o  work w i th  p a r e n t s  ( .001 ^ . 0 5 ) ,  t h e i r  p r e p a r a ­

t i o n  t o  dea l  w i th  t h e  i n t e l l e c t u a l  growth o f  t h e  c h i l d  ( .001 • . 0 5 ) ,  

s o c i a l  growth  ( .00000005564  < . 0 5 ) ,  emot iona l  growth  ( .001  <£ . 0 5 ) ,  

p h y s i c a l  growth ( .00000001703  < . 0 5 ) ,  and g e n e r a l  t e a c h e r  s k i l l s  and 

a t t i t u d e s  ( .0001944  < . 0 5 ) .  T h e r e f o r e ,  t h e r e  was a s i g n i f i c a n t  d i f ­

f e r e n c e  between t h e  r e s p o n s e s  o f  t h e  I n d i a n a  l i c e n s e d / e n d o r s e d  k i n ­

d e r g a r t e n  t e a c h e r s  and t h e  n o n - s p e c i a l i z e d  Michigan  k i n d e r g a r t e n  

t e a c h e r s  in  a l l  o f  t h e  competency a r e a s  r e l a t e d  t o  t h e i r  p r e p a r a t i o n .
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Tab le  4.51
U n i v a r i a t e  F - t e s t  w i th  1,132 Degrees  o f  Freedom t o  D e te rm in e  th e  
E x t e n t  t o  Which There  Is  a S i g n i f i c a n t  D i f f e r e n c e  Between Responses  
o f  Michigan  K i n d e r g a r t e n  T eache rs  and I n d i a n a  K i n d e r g a r t e n  T e a che r s  
w i th  I n d i a n a  K in d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  P r e p a r a ­
t i o n  o f  Competencies  f o r  K in d e r g a r t e n  T e a che r s

V a r i a b l e
Hypoth. E r r o r  

MS MS
S i g n i f . 

o f  F

P r e p a r a t i o n - - w o r k i n g  w i th  p a r e n t s 6.78269 .56409 .001

P r e p a r a t i o n - - i n t e l l e c t u a l  growth 
o f  a c h i l d 1.84214 .27372 .001

P r e p a r a t i o n - - s o c i a l  growth  o f  c h i l d 19 .53313 .58824 (a)

P r e p a r a t i o n - - e m o t i o n a l  growth o f  
ch i 1 d 5.66403  .45477 .001

P r e p a r a t i o n - - p h y s i c a l  growth of  
chi Id 16 .89982 .46792 (b)

P r e p a r a t i o n - - g e n e r a l  t e a c h e r  s k i l l s  
and a t t i t u d e s 4 .25673  .28960 ( c )

( a )  = .00000005564
(b)  = .00000001703
(c )  = .0001944

Tab le  4 .5 2  shows t h e  r e s u l t s  o f  combining t h e  s i x  competency 

a r e a s  l i s t e d  in  Tab le  4 . 5 1 .  The Wilks-Lambda ,  a m u l t i v a r i a t e  t e s t  o f  

s i g n i f i c a n c e  was used  t o  d e t e r m i n e  w h e th e r  an o v e r a l l  s i g n i f i c a n c e  

e x i s t e d  between t h e  r e s p o n s e s  o f  t h e  I n d i a n a  and Michigan  k i n d e r g a r ­

t e n  t e a c h e r s  r e g a r d i n g  t h e  e x t e n t  t o  which th e y  were p r e p a r e d  by 

t h e i r  c o l l e g e s  and u n i v e r s i t i e s  t o  d e a l  w i th  each  a r e a .  The s i g n i f i ­

cance  of  f  a t  .0000003411 was l e s s  t h a n  -.05. T h e r e f o r e ,  t h e r e  was â  

s i g n i f i c a n t  d i f f e r e n c e  between t h e  s p e c i a l l y  c e r t i f i e d  and t h e  non-  

s p e c i a l l y  c e r t i f i e d  k i n d e r g a r t e n  t e a c h e r s  r e g a r d i n g  t h e i r  p r e p a r a t i o n  

t o  work in  t h e s e  competency a r e a s .
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T a b le  4 .52
M u l t i v a r i a t e  T e s t  o f  S i g n i f i c a n c e  t o  Determine t h e  E x t e n t  t o  Which 
There  I s  a S i g n i f i c a n t  D i f f e r e n c e  Between Responses  o f  M ichigan Kin­
d e r g a r t e n  T e a che r s  and I n d i a n a  K i n d e r g a r t e n  Teache rs  w i th  I n d i a n a  
K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  R e l a t i v e  t o  P r e p a r a t i o n  o f  Compe­
t e n c i e s  f o r  K in d e r g a r t e n  T e a che r s

Approx.  Hypth.  E r r o r  S i g n i f .  
T e s t  Name F MS MS o f  F

Wi1ks-Lambda 7.84239 6 .000  127 .00  .0000003411

A f o c u s  o f  t h i s  s t u d y  was t o  d e t e r m i n e  th e  a t t i t u d e s  o f  p r a c t i c ­

in g  k i n d e r g a r t e n  t e a c h e r s  r e l a t i v e  t o  t h e  i s s u e  o f  s p e c i a l  c e r t i f i c a ­

t i o n  f o r  k i n d e r g a r t e n  t e a c h e r s .  The a t t i t u d e s  o f  k i n d e r g a r t e n  t e a c h ­

e r s  in  g e n e r a l  were examined ,  as we l l  as t h e  a t t i t u d e s  o f  s p e c i a l l y  

l i c e n s e d  and n o n - s p e c i a l l y  l i c e n s e d  t e a c h e r s .  Tab le  4 .53  shows a 

comparison  o f  t h e i r  r e s p o n s e s  when s im ply  a s k e d ,  "Do you f e e l  a 

s p e c i a l  k i n d e r g a r t e n  1i c e n s e / e n d o r s e m e n t  s hou ld  be r e q u i r e d  o f  a l l  

who would t e a c h  k i n d e r g a r t e n ? "  At a r a t i o  o f  2 - t o - 1, k i n d e r g a r t e n  

t e a c h e r s  o v e r a l l  f a v o r e d  such a l i c e n s i n g  r e q u i r e m e n t .  Yet when t h e  

r e s p o n s e s  o f  t h e  l i c e n s e d  and n o n - s p e c i a l l y  l i c e n s e d  groups  were 

examined ,  a d i f f e r e n c e  o f  o p i n i o n  was o b v i o u s .  The n o n - s p e c i a l l y  

c e r t i f i e d  Michigan  k i n d e r g a r t e n  t e a c h e r s  f a v o r e d  s p e c i a l  c e r t i f i c a ­

t i o n  by on ly  a ve ry  small  p e r c e n t a g e  (51 .72%).  The s p e c i a l l y  c e r t i ­

f i e d  I n d i a n a  k i n d e r g a r t e n  t e a c h e r s ,  however ,  f a v o r e d  s p e c i a l  c e r t i ­

f i c a t i o n  by a g r e a t  amount (91 .49%).

T h e i r  r e s p o n s e s  t o  t h e  s im p le  q u e s t i o n  seem to  have been s i g ­

n i f i c a n t l y  d i f f e r e n t ,  b u t  a c l o s e r  a n a l y s i s  o f  a t t i t u d e s  w i l l  be p r e ­

s e n t e d  in  T a b le s  4 .5 5  and 4 . 5 6 .  Then t h e  d i f f e r e n c e s  become l e s s  

d i s t i n c t  as  more i tems  ( e i g h t )  a r e  a n a ly z e d  and compared.
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T a b le  4 .53
Opin ions  o f  Michigan  K i n d e r g a r t e n  T eache rs  and I n d ia n a  K i n d e r g a r t e n  
T e a che r s  w i th  I n d i a n a  K i n d e r g a r t e n  L i c e n s e s /E n d o r s e m e n t s  Regard ing  
Whether  a S p e c i a l  K i n d e r g a r t e n  L i c e n s e /E n d o r s e m e n t  Should  Be Requi red  
f o r  All  Who Would Teach K i n d e r g a r t e n

Opinion M
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Yes 45 51 .72 43 91.49 88 65 .7

No 41 47 .13 4 8.51 45 33 .6

None 1 1.15 _ _ 1 .7

The mean, mode,  and s t a n d a r d  d e v i a t i o n  o f  k i n d e r g a r t e n  t e a c h e r  

r e s p o n s e s  t o  s u r v e y  i t e m s  r e l a t e d  t o  a t t i t u d e s  ab o u t  c e r t i f i c a t i o n  

a r e  p r e s e n t e d  in  T a b le  4 . 5 4 .  The o p i n io n s  w i l l  be f u r t h e r  d e s c r i b e d  

a n d  d i s c u s s e d  in  g r e a t e r  d e t a i l .
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Tab le  4 .54
Mean, Mode, and S t a n d a r d  D e v i a t i o n  o f  A t t i t u d e s  o f  Michigan  Kinder ­
g a r t e n  Teache rs  and I n d ia n a  K i n d e r g a r t e n  T e a c h e r s  w i th  I n d ia n a  
K in d e rg a r t e n  L ic e n s e s /E n d o r s e m e n t s  Toward L i c e n s i n g  o f  K i n d e r g a r t e n  
T eachers_______________________________________________________________

Survey I tem Mean Mode* S.D.

1. A s p e c i a l i z e d  k i n d e r g a r t e n  
c e r t i f i c a t e / l i c e n s e  would 
i n c r e a s e  t h e  s k i l l s  demon­
s t r a t e d  by t e a c h e r s  o f
k i n d e r g a r t e n  c h i l d r e n .  3 .8 28  4 1 .160

2. An e l e m e n t a r y  t e a c h i n g  
c e r t i f i c a t e / l i c e n s e  p r o v id e s  
t h e  s k i l l s  needed f o r  t e a c h e r s  
t o  work w i th  k i n d e r g a r t e n
c h i l d r e n .  2 .8 72  4 1 .246

3. C e r t i f i e d / l i c e n s e d  e l e m e n t a r y  
t e a c h e r s  who w i l l  t e a c h  k i n d e r ­
g a r t e n  s h o u ld  be r e q u i r e d  to  
t a k e  a d d i t i o n a l  c o u r s e
work s p e c i f i c a l l y  r e l a t e d
t o  k i n d e r g a r t e n  c h i l d r e n .  4 .1 3 0  5 1 .077

4. Teache r  c om pe tenc ie s  f o r  work 
w i t h  k i n d e r g a r t e n  c h i l d r e n  
can be a c q u i r e d  t h ro u g h  i n -  
s e r v i c e  t r a i n i n g ,  t h u s  making
a s p e c i a l i z e d  u n i v e r s i t y  program
u n n e c e s s a r y .  2 .7 5 9  2 1 .213

5. K in d e r g a r t e n  t e a c h e r s  need 
s p e c i a l  s k i l l s  n o t  r e q u i r e d
o f  upper  g rad e  t e a c h e r s .  4 .2 6 3  5 1 .029

6.  The e x t e n s i v e  use  o f  e l e m e n t a ry  
t e a c h e r s  w i t h o u t  s p e c i a l i z e d  
t r a i n i n g  i s  l i k e l y  t o  r e s u l t
in  i n a d e q u a t e  programs f o r
k i n d e r g a r t e n  c h i l d r e n .  3 .620  4 1 .239

7. Competencies  r e q u i r e d  to  t e a c h  
k i n d e r g a r t e n  c h i l d r e n  a r e  
e q u i v a l e n t  t o  t h o s e  r e q u i r e d  
f o r  s u c c e s s f u l  t e a c h i n g  a t  any 
l e v e l .  T h e r e f o r e ,  a s p e c i a l i z e d  
l i c e n s e / c e r t i f i c a t e  i s  n o t
n e c e s s a r y .  2 .5 15  2 1 .162



179

Tab le  4 . 5 4 ,  c o n t i n u e d . ______

8.  K in d e r g a r t e n  c h i l d r e n  
a r e  d i f f e r e n t  f rom o l d e r  
c h i l d r e n ;  t h e y  a r e  n o t  s im ply  
t h e  same v e r s i o n  c u t  down in  
s i z e .  T h e r e f o r e ,  t r a i n i n g  
programs f o r  t e a c h e r s  o f  
k i n d e r g a r t e n  c h i l d r e n  s h o u ld
f ocus  on t h e s e  d i f f e r e n c e s .  4 .3 1 8  4 .765

*1 = S t r o n g l y  D i s a g re e
2 = D i s a g re e
3 = Undecided
4 = Agree
5 = S t r o n g l y  Agree
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Table  4 .5 5  shows th e  p e r c e n t a g e  o f  k i n d e r g a r t e n  t e a c h e r s  

r e s p o n d in g  to  i t ems  r e l a t e d  t o  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s .

The r e s p o n s e s  t o  most  i t ems  i n d i c a t e d  t h a t  when asked  f o r  an o p i n i o n  

in  t h i s  a r e a ,  k i n d e r g a r t e n  t e a c h e r s  d i d  have o p i n i o n s  t o  e x p r e s s .

In on ly  one c a se  ( i t e m  f o u r ) ,  d e a l i n g  w i th  w h e th e r  s p e c i a l  s k i l l s  

cou ld  be a c q u i r e d  th ro u g h  i n s e r v i c e  t r a i n i n g  o r  t h ro u g h  s p e c i a l  p r o ­

gram s ,  were ab o u t  o n e - f i f t h  o f  t h e  r e s p o n d e n t s  " u n d e c i d e d . "

In s u rv e y  i tem one r e g a r d i n g  w h e th e r  a s p e c i a l i z e d  k i n d e r g a r t e n  

c e r t i f i c a t e / l i c e n s e  would i n c r e a s e  t h e  s k i l l s  d e m o n s t r a t e d  by 

t e a c h e r s  o f  k i n d e r g a r t e n  c h i l d r e n ,  70.2% o f  t h e  r e s p o n d e n t s  s t r o n g l y  

a g re e d  o r  a g re e d  t h a t  such a l i c e n s e  would e f f e c t  t h e  s k i l l s .

I tem two concerned  w h e th e r  hav ing  an e l e m e n t a r y  t e a c h e r  c e r t i ­

f i c a t e / l i c e n s e  would p r o v id e  s k i l l s  needed f o r  t e a c h e r s  t o  work w i th  

k i n d e r g a r t e n  c h i l d r e n .  Of t h e  r e s p o n d e n t s ,  42.5% s a i d  t h e y  s t r o n g l y  

a g re e d  o r  a g r e e d ,  b u t  47% s a i d  they  d i s a g r e e d  o r  s t r o n g l y  d i s a g r e e d .  

I tem t h r e e  asked w h e th e r  c e r t i f i e d / l i c e n s e d  e l e m e n t a r y  t e a c h e r s  who 

w i l l  t e a c h  k i n d e r g a r t e n  s hou ld  be r e q u i r e d  t o  t a k e  a d d i t i o n a l  c o u r s e  

work r e l a t e d  t o  k i n d e r g a r t e n  c h i l d r e n .  A p prox im a te ly  75% s t r o n g l y  

a g re e d  t h a t  a d d i t i o n a l  c o u r s e s  s h o u ld  be t a k e n .

There  seems t o  be no consensus  w h e th e r  co m p e ten c i e s  t o  work 

w i th  k i n d e r g a r t e n  c h i l d r e n  can be a c q u i r e d  th ro u g h  i n s e r v i c e  t r a i n i n g  

o r  s p e c i a l i z e d  u n i v e r s i t y  programs ( i t e m  f o u r ) .  E i g h t y - f i v e  p e r c e n t  

o f  t h e  t e a c h e r s  f e l t  t h a t  t e a c h e r s  need s p e c i a l  s k i l l s  n o t  r e q u i r e d  

o f  uppe r  g r a d e  t e a c h e r s  ( i t e m  f i v e ) .

S i x t y - o n e  p e r c e n t  o f  t h e  r e s p o n d e n t s  s t r o n g l y  a g re e d  o r  a g re e d  

t h a t  t h e  e x t e n s i v e  use  o f  e l e m e n t a r y  t e a c h e r s  w i t h o u t  s p e c i a l i z e d
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Tab le  4 .5 5
A t t i t u d e s  o f  Michigan K in d e r g a r t e n  T eache rs  and I n d ia n a  K i n d e r g a r t e n  
T eache rs  w i t h  I n d ia n a  K i n d e r g a r t e n  L ic e n s e s /E n d o r s e m e n t s  Toward
L i c e n s i n g  o f  K i n d e r g a r t e n  Teache rs_________________________________________

P e r c e n t a g e  o f  Educa to r s  Responding  % 
Survey  I tem 1* 2* 3* 4* 5*

1. A s p e c i a l i z e d  k i n d e r g a r t e n  
c e r t i f i c a t e / l i c e n s e  would 
i n c r e a s e  t h e  s k i l l s  d e m o n s t r a t e d  
by t e a c h e r s  o f  k i n d e r g a r t e n
c h i l d r e n .  5 .2  10 .4  14 .2  36 .6  33 .6

2.  An e l e m e n t a r y  t e a c h i n g  c e r t i f i c a t e /  
l i c e n s e  p r o v i d e s  t h e  s k i l l s  needed 
f o r  t e a c h e r s  t o  work w i t h  k i n d e r ­
g a r t e n  c h i l d r e n .  14 .9  32.1 9 . 7  3 5 .8  6 . 7

3. C e r t i f i e d / l i c e n s e d  e l e m e n t a r y  
t e a c h e r s  who w i l l  t e a c h  k i n d e r ­
g a r t e n  s h o u ld  be r e q u i r e d  t o  t a k e  
a d d i t i o n a l  c o u r s e  work s p e c i f i c a l l y
r e l a t e d  t o  k i n d e r g a r t e n  c h i l d r e n .  3 .0  6 . 7  1 1 .9  2 9 .9  4 5 .5

4.  T e a c h e r  c o m p e te n c i e s  f o r  work 
w i t h  k i n d e r g a r t e n  c h i l d r e n  can 
be a c q u i r e d  t h ro u g h  i n - s e r v i c e  
t r a i n i n g ,  t hus  making a s p e c i a l ­
i z e d  u n i v e r s i t y  program un n e c es ­
s a r y .  17 .2  2 8 .4  2 2 .4  2 3 .9  7 .5

5. K i n d e r g a r t e n  t e a c h e r s  need 
s p e c i a l  s k i l l s  n o t  r e q u i r e d  o f
upper  g r a d e  t e a c h e r s .  3 .0  6 . 7  4 . 5  32.1 5 3 .0

6. The e x t e n s i v e  use  o f  e l e m e n t a r y  
t e a c h e r s  w i t h o u t  s p e c i a l i z e d  
t r a i n i n g  i s  l i k e l y  t o  r e s u l t
i n  i n a d e q u a t e  programs f o r
k i n d e r g a r t e n  c h i l d r e n .  5 .2  1 8 .7  11 .2  33 .6  27 .6

7. Comoetenc ies  r e q u i r e d  to  t e a c h  
k i n d e r g a r t e n  c h i l d r e n  a r e  e q u i ­
v a l e n t  t o  t h o s e  r e q u i r e d  f o r  
s u c c e s s f u l  t e a c h i n g  a t  any l e v e l .
T h e r e f o r e ,  a s p e c i a l i z e d  l i c e n s e /
c e r t i f i c a t e  i s  n o t  n e c e s s a r y .  1 8 .7  4 1 . 0  1 6 .4  1 7 .9  6 . 0
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8.  K in d e r g a r t e n  c h i l d r e n  a r e  
d i f f e r e n t  f rom o l d e r  c h i l d ­
r e n ;  t h e y  a r e  n o t  s im p ly  t h e  
same v e r s i o n  c u t  down in  s i z e .
T h e r e f o r e ,  t r a i n i n g  programs 
f o r  t e a c h e r s  o f  k i n d e r g a r t e n  
c h i l d r e n  s h o u ld  f ocus  on t h e s e
d i f f e r e n c e s .  1 . 5  1 . 5  4 . 5  4 7 .8  4 3 .3

*1 = S t r o n g l y  D i s a g re e
2 = D i s a g re e
3 = Undecided
4 = Agree
5 = S t r o n g l y  Agree
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t r a i n i n g  i s  l i k e l y  t o  r e s u l t  in  i n a d e q u a t e  programs f o r  k i n d e r g a r t e n  

c h i l d r e n .  I t  s hou ld  be no ted  t h a t  23.9% o f  a l l  r e s p o n d e n t s  d i s a g r e e d  

o r  s t r o n g l y  d i s a g r e e d  ( i t e m  s i x ) .

F i f t y - n i n e  p e r c e n t  o f  a l l  r e s p o n d e n t s  d i s a g r e e d  o r  s t r o n g l y  

d i s a g r e e d  t h a t  compe tenc ie s  r e q u i r e d  t o  t e a c h  k i n d e r g a r t e n  c h i l d r e n  

a r e  e q u i v a l e n t  t o  t h o s e  r e q u i r e d  f o r  s u c c e s s f u l  t e a c h i n g  a t  any 

l e v e l .  T h e r e f o r e ,  a s p e c i a l i z e d  l i c e n s e / c e r t i f i c a t e  o r  t r a i n i n g  may 

be n e c e s s a r y ,  a l t h o u g h  23.9% s t r o n g l y  a g re e d  o r  a g re e d  ( i t e m  s e v e n ) .

The f e e l i n g s  o f  t h e  r e s p o n d e n t s  r e g a r d i n g  k i n d e r g a r t e n  c h i l d r e n  

be in g  d i f f e r e n t  f rom o l d e r  c h i l d r e n  and n e e d in g  programs t o  f ocus  

on t h e s e  d i f f e r e n c e s  showed 91.1% s t r o n g l y  ag re e d  o r  a g r e e d .  Th is  

seemed t o  i n d i c a t e  a f e e l i n g  t h a t  k i n d e r g a r t e n  c h i l d r e n  a r e  ve ry  d i f ­

f e r e n t  and do need d i f f e r e n t  u n d e r s t a n d i n g  ( i t e m  e i g h t ) .

To d e t e r m i n e  w h e th e r  t h e r e  was a s i g n i f i c a n t  d i f f e r e n c e  in  t h e  

a t t i t u d e s  o f  t h e  n o n - s p e c i a l l y  c e r t i f i e d  Michigan k i n d e r g a r t e n  t e a c h ­

e r s  and t h e  I n d ia n a  k i n d e r g a r t e n  t e a c h e r s  w i t h  I n d i a n a  k i n d e r g a r t e n  

l i c e n s e s  o r  e n d o r s e m e n t s ,  an a n a l y s i s  o f  v a r i a n c e  was done .  As w i th  

t h e  o t h e r  a n a l y s e s  p r e v i o u s l y  p r e s e n t e d ,  a s i g n i f i c a n c e  l e v e l  o f  .05

was s e t .  Al l  r e s p o n s e s  f o r  t h e  e i g h t  a t t i t u d i n a l  i t e m s  shown on

Table  4 .55  were grouped t o  g i v e  each  s u rv e y  r e s p o n d e n t  a s i n g l e  s c o re .  

The s c o r e s  were then  compared f o r  t h e  I n d i a n a  and Michigan k i n d e r g a r ­

t e n  t e a c h e r s .  T a b le  4 .56  shows t h e  r e s u l t s  o f  t h i s  c om par i son .  The 

s i g n i f i c a n c e  o f  f  a t  .946 i s  g r e a t e r  t h a n  .0 5 .  T h e r e f o r e ,  t h e r e  i s  

no s i g n i f i c a n t  d i f f e r e n c e  in  a t t i t u d e s  r e l a t e d  t o  t h e  s p e c i a l  l i c e n s ­

ing  o f  k i n d e r g a r t e n  t e a c h e r s  among Mich igan k i n d e r g a r t e n  t e a c h e r s  

w i th  s p e c i a l  l i c e n s e s  o r  c e r t i f i c a t e s  and I n d i a n a  k i n d e r g a r t e n
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Table  4 .5 6
A n a l y s i s  o f  V a r ia n c e  o f  Michigan  K i n d e r g a r t e n  T eache rs  and In d ia n a  
K i n d e r g a r t e n  T e a c h e r s  w i t h  I n d i a n a  L ic e n s e s /E n d o r s e m e n t s  A t t i t u d e s  
Toward L i c e n s i n g

Source  o f  V a r i a t i o n DF
Mean

Square F
S i g n i f . 

o f  F

S t a t e 1 .001 .005 .946

R es idua l 132 .158 ------ ------

t e a c h e r s  w i th  s p e c i a l  k i n d e r g a r t e n  l i c e n s e s .  The mean s c o r e s  f o r  a l l  

r e s p o n d e n t s ,  when t o t a l l e d  f o r  each s t a t e ,  were a c t u a l l y  equa l  (3 .49) .

There  does seem t o  be c o n s i d e r a b l y  more s u p p o r t  f o r  s p e c i a l  

k i n d e r g a r t e n  l i c e n s i n g  by t h e  I n d i a n a  t e a c h e r s  (T a b le  4 . 5 3 ) .  When 

a t t i t u d e s  r e l a t e d  t o  t h e  s im p le  " y e s /n o "  o p i n io n  a r e  a n a l y z e d ,  how­

e v e r ,  such  a d i f f e r e n c e  does no t  a ppe a r  t o  r e a l l y  e x i s t  a t  a s i g n i f i ­

c a n t  l e v e l .

Summary

The s p e c i f i c  q u e s t i o n s  t o  be answered by t h e  s tu d y  concerned  t h e  

e x t e n t  t o  which p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  p e r c e i v e d  c e r t a i n  

v a r i a b l e s  as i m p o r t a n t ,  t h e  e x t e n t  t o  which t h e  v a r i a b l e s  were im p le ­

m en ted ,  and t h e  e x t e n t  t o  which e d u c a t i o n  c o u r s e s  were p e r c e i v e d  as 

p r e p a r a t i o n  f o r  d e a l i n g  w i th  t h e  v a r i a b l e s .  They a l s o  i n c l u d e d  a t t i ­

t u d e s  r e g a r d i n g  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  as wel l  as a n a l y ­

s e s  o f  d i f f e r e n c e s  between  t h e  r e s p o n s e s  o f  Michigan  and I n d ia n a  

k i n d e r g a r t e n  t e a c h e r s .

The p o p u l a t i o n  samples '  c o n s i s t e d  o f  a random sampl ing  o f  

p r a c t i c i n g  Michigan  k i n d e r g a r t e n  t e a c h e r s  and I n d ia n a  k i n d e r g a r t e n  

t e a c h e r s  w i t h  I n d i a n a  l i c e n s e s  o r  e n d o rs e m en t s .
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An i n s t r u m e n t  was deve lo ped  to  g a t h e r  d a t a .  An i n t r o d u c t o r y  

l e t t e r  was m a i l e d  a long  w i th  t h e  s u r v e y .  A f t e r  a n o t h e r  t h r e e  weeks ,  

a f o l l o w - u p  l e t t e r  was s e n t .

Over o n e - h a l f  o f  t h e  s u rv e y  r e s p o n d e n t s  were in  t h e  21 t o  40 

age g ro u p ,  and 45% were 41 to  60 y e a r s  o f  age .  A p e r s o n ' s  gende r  

was n o t  a f a c t o r ,  as a l l  r e s p o n d e n t s  were f e m a le .  F o r t y - f o u r  p e r c e n t  

of  r e s p o n d e n t s  had BA or  BS d e g r e e s ,  and 56% he ld  MA o r  MS d e g r e e s .  

Twelve p e r c e n t  had p r e - s c h o o l  l i c e n s e s / e n d o r s e m e n t s ,  68% had K-8 

e l e m e n t a ry  c e r t i f i c a t e s / l i c e n s e s ,  11% had I n d ia n a  k i n d e r g a r t e n  e n d o r ­

s e m e n t s ,  29% had I n d i a n a  k i n d e r g a r t e n  l i c e n s e s ,  and f i v e  p e r c e n t  had 

"ZA" e n d o r s e m e n t s .  The r e s p o n d e n t s  had been t e a c h i n g  between two 

and 30 y e a r s .  F i f t y - t w o  p e r c e n t  had t a u g h t  k i n d e r g a r t e n  f o r  10 o r  

fewer  y e a r s ,  and a p p r o x i m a t e ly  21% had t a u g h t  k i n d e r g a r t e n  f o r  22 

y e a r s  or  l o n g e r .  Respondents  had s t u d e n t  t a u g h t  a t  a v a r i e t y  o f  

g rade  l e v e l s .  Over 50% had always wanted t o  t e a c h  k i n d e r g a r t e n ,  85% 

had t a u g h t  k i n d e r g a r t e n  l a s t  y e a r ,  and 77%, i f  g iven  a c h o i c e  of  

g r a d e s ,  would p r e f e r  t o  t e a c h  k i n d e r g a r t e n .  About  40% o f  t h e  r e ­

sponde n ts  be longed  t o  two o r  t h r e e  o r g a n i z a t i o n s . T w e n ty - fo u r  p e r ­

c e n t  r e g u l a r l y  r ea d  one j o u r n a l ,  whereas  28% r e g u l a r l y  r e a d  two or  

t h r e e  j o u r n a l s .

Responses  r e g a r d i n g  t h e  c o u r s e s  r e l a t i n g  to  t e a c h i n g  o f  k i n d e r ­

g a r t e n  t ake n  as p a r t  o f  u n d e r g r a d u a t e  t e a c h e r  p r e p a r a t i o n  by Michigan 

and I n d ia n a  e d u c a t o r s  were v a r i e d .  Ch i ld  growth and de v e lo p m en t ,  

m u s i c / p i a n o  p l a y i n g ,  c h i l d r e n ' s  l i t e r a t u r e ,  and k i n d e r g a r t e n  s t u d e n t  

t e a c h i n g  had t h e  h i g h e s t  p e r c e n t a g e s .  Courses  r e l a t e d  t o  t h e  t e a c h ­

ing o f  k i n d e r g a r t e n  t a k e n  as  p a r t  o f  g r a d u a t e  t e a c h e r  p r e p a r a t i o n  by
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r e s p o n d in g  Michigan  and I n d ia n a  t e a c h e r s  were v a r i e d .  The c o u r s e s  

w i th  t h e  h i g h e s t  p e r c e n t a g e  were c h i l d  growth and d e v e lo p m e n t ,  e a r l y  

c h i I d h o o d / n u r s e r y  s choo l  e d u c a t i o n ,  s p e c i a l  p rog ram s ,  and r e a d i n g .  

F o r t y - n i n e  p e r c e n t  had t a k e n  no g r a d u a t e  c o u r s e  work.

The h i g h e s t  number o f  c r e d i t s  e a rned  r e l a t e d  t o  k i n d e r g a r t e n /  

e a r l y  c h i ld h o o d  e d u c a t i o n  by Michigan  t e a c h e r s  and I n d ia n a  k i n d e r g a r ­

t e n  t e a c h e r s  w i t h  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  were 

c h i l d  growth and d e v e lo p m e n t ,  k i n d e r g a r t e n / p r e - s c h o o l  m ethods ,  

k i n d e r g a r t e n / p r e - s c h o o l  m a t e r i a l s ,  c h i l d  g u idanc e  t e c h n i q u e s ,  k i n ­

d e r g a r t e n / p r e - s c h o o l  c u r r i c u l u m ,  f i e l d  e x p e r i e n c e s  in  k i n d e r g a r t e n /  

p r e - s c h o o l ,  and s t u d e n t  t e a c h i n g  in  k i n d e r g a r t e n .  There  were v a r i o u s  

r e s p o n s e s  r e g a r d i n g  how Michigan k i n d e r g a r t e n  t e a c h e r s  and I n d ia n a  

k i n d e r g a r t e n  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  

f e l t  t h ey  cou ld  have been b e t t e r  p r e p a r e d  bv t h e i r  c o l l e g e s  a n d / o r  

u n i v e r s i t i e s .  The h i g h e s t  p e r c e n t a g e s  f o r  improvement  were k i n d e r ­

g a r t e n  f i e l d  e x p e r i e n c e s ,  k i n d e r g a r t e n  s t u d e n t  t e a c h i n g ,  more g e n e ra l  

m e t h o d s / k i n d e r g a r t e n  methods c l a s s e s ,  c h i l d  growth and deve lopmen t  

c o u r s e s ,  r e a d i n g  and r e a d i n g  r e a d i n e s s ,  and k i n d e r g a r t e n  c u r r i c u l u m  

c l a s s e s .

The c o u r s e s  f e l t  t o  be t h e  most  e s s e n t i a l  t o  t h e  Michigan k i n ­

d e r g a r t e n  t e a c h e r s  and t h e  I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  w i th  

I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  were many. Those w i th  

t h e  h i g h e s t  p e r c e n t a g e s  were c h i l d  growth and d e v e lopm en t ,  music  

m ethods ,  r e a d i n g  r e a d i n e s s  m ethods ,  c h i l d  p s y c h o lo g y ,  math m ethods ,  

c h i l d r e n ' s  l i t e r a t u r e ,  p h y s i c a l  e d u c a t i o n  m ethods ,  and a r t  methods .
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The c om pe tenc ie s  a l l  r e s p o n d i n g  Michigan  and I n d ia n a  e d u c a t o r s  

f e l t  a k i n d e r g a r t e n  t e a c h e r  must  have t o  f u n c t i o n  most  e f f e c t i v e l y  

in  a k i n d e r g a r t e n  c l a s s ro o m  showed a s i m i l a r  r e s p o n s e  r a t e .  The 

top  s i x  c om pe tenc ie s  l i s t e d  by both groups  were u n d e r s t a n d i n g  c h i l d  

growth  and d e v e lo p m e n t ,  p a t i e n c e ,  l o v e ,  a f f e c t i o n ,  f l e x i b i l i t y ,  

u n d e r s t a n d i n g ,  and b e in g  c r e a t i v e  and i n n o v a t i v e .

P e r s o n a l i t y  t r a i t s  Michigan k i n d e r g a r t e n  t e a c h e r s  and I n d ia n a  

k i n d e r g a r t e n  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e ­

ments f e l t  made them s u i t e d  t o  t e a c h  a t  t h e  k i n d e r g a r t e n  l e v e l  were 

v a r i e d .  The most  f r e q u e n t l y  men t ioned  were o a t i e n c e ,  l o v e ,  a f f e c ­

t i o n ,  l i k i n g  and e n j o y i n g  k i d s ,  s e n se  o f  humor, s m i l i n g ,  be ing  happy ,  

high  j o b  commitment ,  f l e x i b i l i t y ,  u n d e r s t a n d i n g ,  c a r i n g ,  and be ing  

i n t e r e s t e d .

The s i x  competency a r e a s  were i n t e l l e c t u a l  growth o f  a k i n d e r ­

g a r t e n  c h i l d ,  s o c i a l  growth o f  a k i n d e r g a r t e n  c h i l d ,  working w i th  

p a r e n t s  o f  a k i n d e r g a r t e n  c h i l d ,  em ot iona l  growth o f  a k i n d e r g a r t e n  

c h i l d ,  p h y s i c a l  growth o f  a k i n d e r g a r t e n  c h i l d ,  and g e n e r a l  k i n d e r ­

g a r t e n  t e a c h e r  s k i l l s  and a t t i t u d e s .

The competency a r e a  o f  t h e  i n t e l l e c t u a l  growth o f  a k i n d e r g a r t e n  

c h i l d  showed a l l  r e l a t e d  c om pe tenc ie s  t o  be "somewhat" t o  " ex t r em e ly "  

i m p o r t a n t .  T e a ch e r s  f e l t  t h e y  implemented them "sometimes" t o  "most 

o f  t h e  t i m e , "  and t h e i r  p r e p a r a t i o n  was "none" t o  " e x c e l l e n t "  p r e ­

p a r a t i o n .  In t h e  i t e m  "use  m a s t e ry  l e a r n i n g , "  on ly  s i x  p e r c e n t  f e l t  

t h a t  had " e x c e l l e n t "  p r e p a r a t i o n .  For  t h e  competency a r e a  o f  s o c i a l  

growth o f  a k i n d e r g a r t e n  c h i l d ,  r e s p o n d e n t s  f e l t  t h e  s p e c i f i c  compe­

t e n c i e s  were "somewhat" t o  " e x t r e m e ly "  i m p o r t a n t  and t h a t  they
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implemented them "sometimes"  t o  "most o f  t h e  t i m e , "  s t a t i n g  t h a t  

t h e i r  p r e p a r a t i o n  was "none" t o  " e x c e l l e n t . "  For t h e  competency 

a r e a  o f  working w i th  p a r e n t s  o f  a k i n d e r g a r t e n  c h i l d ,  r e s p o n d e n t s  

f e l t  t h e  s p e c i f i c  c om pe tenc ie s  were " o f  l i t t l e "  t o  " e x t r e m e ly "  impor­

t a n t .  T h e i r  f e e l i n g s  r e g a r d i n g  im p lem e n ta t io n  were " neve r"  t o  "most 

o f  t h e  t i m e . "  Respondents  f e l t  t h e i r  p r e p a r a t i o n  was "none" t o  

"some."  One i t e m ,  "work t o  promote o o s i t i v e  r e l a t i o n s  between t e a c h ­

e r s  and p a r e n t s , "  showed a more s i g n i f i c a n t  d i f f e r e n c e  in  r e s p o n s e  

r a t e  than  th e  o t h e r  competenc ies  in  t h e  a r e a .  For t h e  em ot iona l  

growth o f  a k i n d e r g a r t e n  c h i l d ,  r e s p o n d e n t s  f e l t  i t  was "e x t r e m e ly  

i m p o r t a n t "  and t h a t  th e y  implemented i t  "somewhat" t o  "most o f  t h e  

t im e"  and t h a t  t h e y  had " l i t t l e "  t o  " e x c e l l e n t "  p r e p a r a t i o n .

Responses  f o r  t h e  a r e a  o f  p h y s i c a l  qrowth o f  a k i n d e r g a r t e n  c h i l d  

r e v e a l e d  t h a t  a l l  r e s p o n d e n t s  f e l t  i t  t o  be " e x t r e m e ly "  i m p o r t a n t  and 

t h a t  t h e y  implemented i t  "most  o f  t h e  t i m e , "  s t a t i n g  t h a t  th e y  had 

" l i t t l e "  t o  " e x c e l l e n t "  p r e p a r a t i o n .  In t h e  competency a r e a  of  

g e n e r a l  k i n d e r g a r t e n  t e a c h e r  s k i l l s  and a t t i t u d e s ,  r e s p o n d e n t s  f e l t  

t h e  s p e c i f i c  c om pe tenc ie s  t o  be "somewhat" t o  " e x t r e m e ly "  i m p o r t a n t  

e x c e p t  f o r  t h e  i t em "be a s u b j e c t  m a t t e r  s p e c i a l i s t  in  a t  l e a s t  one 

o r  more d i s c i p l i n e s . "  Many r e s p o n d e n t s  f e l t  t h a t  was o f  " l i t t l e "  

i m p o r ta n c e .  Respondents  f e l t  t h ey  implemented t h e  c om pe tenc ie s  

" r a r e l y "  t o  "most o f  t h e  t ime"  and t h a t  t h e y  had r e c e i v e d  "none" t o  

" e x c e l l e n t "  p r e p a r a t i o n .

A u n i v a r i a t e  f  t e s t  was used t o  d e t e r m i n e  i f  s i g n i f i c a n t  d i f ­

f e r e n c e s  e x i s t e d  between t h e  r e s p o n s e s  o f  Mich igan  k i n d e r g a r t e n  

t e a c h e r s  and I n d ia n a  k i n d e r g a r t e n  t e a c h e r s  w i th  I n d i a n a  l i c e n s e s /
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endorsem en ts  r e g a r d i n g  i m p l e m e n ta t i o n ,  u s e ,  and p r e p a r a t i o n .  A .05 

l e v e l  o f  s i g n i f i c a n c e  was s e t .  There  was found to  be no s i g n i f i c a n t  

d i f f e r e n c e  in  t h e  r e s p o n s e s  o f  t h e  two p o p u l a t i o n s  f o r  each o f  t h e  

s i x  competency a r e a s  r e l a t e d  t o  im p o r ta n c e  and u s e .  There  was. a s i g ­

n i f i c a n t  d i f f e r e n c e  in  each  o f  t h e  s i x  competency a r e a s  r e l a t e d  t o  

p r e p a r a t i o n .

The Wilks-Lambda m u l t i v a r i a t e  t e s t  o f  s i g n i f i c a n c e  was a l s o  used 

t o  compare t h e  r e s p o n s e s  of  t h e  two p o p u l a t i o n s .  At a .05 l e v e l  o f  

s i g n i f i c a n c e ,  no s i g n i f i c a n t  d i f f e r e n c e s  were found r e l a t e d  to  impor­

t a n c e  and u s e .  A s i g n i f i c a n t  d i f f e r e n c e  was found r e l a t e d  t o  p r e ­

p a r a t i o n .

The s u rv e y  p o p u l a t i o n  i n d i c a t e d  a t  a r a t i o  o f  2:1 ( y e s ,  65%; no,  

33.6%) t h e i r  s u p p o r t  f o r  t h e  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s .

A n a l y s i s  o f  v a r i a n c e  was used t o  d e t e r m i n e  i f  a s i g n i f i c a n t  

d i f f e r e n c e  e x i s t e d  between a t t i t u d e s  o f  Michigan  and I n d ia n a  k i n d e r ­

g a r t e n  t e a c h e r s  r e g a r d i n g  l i c e n s i n g .  At a .05 l e v e l  o f  s i g n i f i c a n c e ,  

no s i g n i f i c a n t  d i f f e r e n c e  was found .

Responses  l i s t e d  in  a l l  t a b l e s  t h r o u g h o u t  C h a p te r  IV were e x a c t  

word ing  as  g iv en  by r e sp o n d in g  k i n d e r g a r t e n  t e a c h e r s .

In C ha p te r  V, t h e  e i g h t  q u e s t i o n s  posed by t h i s  s t u d y  w i l l  be 

s t a t e d  and t h e  g e n e ra l  t e n d e n c i e s  o f  d a t a  n e c e s s a r y  t o  answer t h e  

q u e s t i o n s  w i l l  be d e s c r i b e d .  F i g u r e s  r e p r e s e n t i n g  t h e  p e r c e n t a g e s  

o f  k i n d e r g a r t e n  t e a c h e r s  r e s p o n d in g  t o  i t ems  o r  c l u s t e r s  o f  i tems 

w i l l  be p r e s e n t e d ,  and c o n c l u s i o n s  w i l l  be drawn.



CHAPTER V

SUMMARY, CONCLUSIONS,
AND RECOMMENDATIONS

I n t r o d u c t i o n

This  c h a p t e r  f o c u s e s  on c o n c l u s i o n s  which may be drawn and

recommendat ions which may be made as a r e s u l t  o f  t h i s  s t u d y .  I n ­

c luded  i s  a b r i e f  d e s c r i p t i o n  o f  t h e  pu rpose  o f  t h e  s t u d y ,  t h e  d a t a  

c o l l e c t i o n  and a n a l y s i s  m e thods ,  and t h e  p o p u l a t i o n .

A g e n e r a l  a s s e s s m e n t  o f  k i n d e r g a r t e n  t e a c h e r  com pe tenc ie s  in  s i x  

g e n e ra l  competency a r e a s ,  a t t i t u d e s  toward l i c e n s i n g  i s  made by 

examin ing  p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r  p e r c e p t i o n s .  An examina­

t i o n  o f  t h e . e x t e n t  t o  which t e a c h e r s  p e r c e i v e  i tems  r e l a t e d  t o  t h e  

competenc ies  as i m p o r t a n t ,  p e r c e i v e  t h e  e x t e n t  t o  which they  have 

implemented them, and p e r c e i v e  t h e i r  e d u c a t i o n  c o u r s e s  as  p r e p a r a t i o n  

i s  i n c l u d e d .  D e s c r i p t i o n  and r e s u l t s  o f  t e s t i n g  f o r  s i g n i f i c a n t  

r e l a t i o n s h i p s  in  t h e  r e s p o n s e s  o f  Michigan  k i n d e r g a r t e n  t e a c h e r s  and 

I n d ia n a  k i n d e r g a r t e n  t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s /  

endorsements  a r e  p r e s e n t e d .  The e i g h t  q u e s t i o n s  posed by t h e  s tu d y

a r e  answered and c o n c l u s i o n s  a r e  made.

Based on t h e  d a t a ,  recommendat ions  f o r  t h e  f u t u r e  of  k i n d e r g a r ­

t e n  t e a c h e r  p r e p a r a t i o n s  a r e  made. Recommendations f o r  t h e  l i c e n s i n g  

o f  k i n d e r g a r t e n  t e a c h e r s  a r e  a l s o  made. F i n a l l y ,  recommendat ions f o r  

f u t u r e  r e s e a r c h  a r e  s u g g e s t e d .
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Summary

The pu rpose  o f  t h i s  s t u d y  was t o  d e t e r m i n e  t h e  p e r c e p t i o n s  and 

a t t i t u d e s  o f  k i n d e r g a r t e n  t e a c h e r s  f rom Michigan  and I n d ia n a  r e g a r d ­

ing  many f a c e t s  o f  k i n d e r g a r t e n  e d u c a t i o n .  These i n c l u d e d  p e r c e p ­

t i o n s  a b o u t  t h e  e x t e n t  t o  which they  f e l t  c e r t a i n  compe tenc ie s  were 

i m p o r t a n t ,  t h e  e x t e n t  t o  which they  implemented t h e s e  c o m p e te n c i e s ,  

and t h e  e x t e n t  t o  which t h e i r  c o l l e g e s  and u n i v e r s i t i e s  p re p a r e d  them 

t o  implement  t h e  c o m p e t e n c i e s , as we l l  as  t h e i r  a t t i t u d e s  abou t  t h e  

l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s .  S p e c i f i c  q u e s t i o n s  t h e  s tudy  

s o u g h t  t o  answer were t h e  f o l l o w i n g :

1. What c om pe tenc ie s  do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  
p e r c e i v e  t h e y  need to  be e f f e c t i v e  k i n d e r g a r t e n  
t e a c h e r s ?

2. Do I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
needs d i f f e r e n t l y  from Michigan k i n d e r g a r t e n  t e a c h e r s  
w i t h o u t  l i c e n s e s  o r  endorsem en ts?

3 .  What c om p e te n c i e s  do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  
p e r c e i v e  t h e y  u se  in  t h e i r  r o l e s  as  k i n d e r g a r t e n  t e a c h e r s ?

4. Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
t h e y  make d i f f e r e n t  use  o f  com pe tenc ie s  t h a n  do Michigan 
k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  endorsem ents?

5. What p r o f e s s i o n a l  p r e p a r a t i o n  do p r a c t i c i n g  k i n d e r g a r t e n  
t e a c h e r s  p e r c e i v e  they  s hou ld  have t o  be e f f e c t i v e  
k i n d e r g a r t e n  t e a c h e r s ?

6. Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
t h e  p r o f e s s i o n a l  p r e p a r a t i o n  needs o f  k i n d e r g a r t e n  
t e a c h e r s  d i f f e r e n t l y  than  do Michigan  k i n d e r g a r t e n  
t e a c h e r s  w i t h  l i c e n s e s  o r  e ndorsem en ts?

7. What a t t i t u d e s  toward l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  
do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  have?

8.  Do I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  have 
a t t i t u d e s  toward l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  
t h a t  a r e  d i f f e r e n t  from t h o s e  o f  Michigan k i n d e r g a r t e n  
t e a c h e r s  w i t h o u t  l i c e n s e s  o r  endorsem en ts?
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A f o u r  p a r t  s u r v e y  was deve loped  t o  e l i c i t  d a t a  n e c e s s a r y  to  

answer t h e  r e s e a r c h  q u e s t i o n s .  The i t em s  were d e s ig n e d  t o  r e f l e c t  

t h e  i n t e n t  o f  43 k i n d e r g a r t e n  c om pe tenc ie s  which were d i v i d e d  i n t o  

s i x  competency a r e a s .  I tems were a l s o  d e v e lo p e d  t o  e l i c i t  t h e  a t t i ­

t u d es  o f  t h e  t e a c h e r s  r e g a r d i n g  c e r t i f i c a t i o n  and l i c e n s i n g .  E i g h t  

i tems  were d e v e lo p e d  r e g a r d i n g  p r e p a r a t i o n  th e y  f e l t  t h ey  had and 

t h e  p r e p a r a t i o n  th e y  f e l t  t h e y  s h o u ld  have r e c e i v e d .

The i n d i v i d u a l s  upon whose r e s p o n s e s  t h e  s tu d y  focu s e d  were a l l  

i d e n t i f i e d  as t e a c h e r s  c u r r e n t l y  t e a c h i n g  k i n d e r g a r t e n  in  t h e  s t a t e  

o f  Mihc igan  o r  in  t h e  s t a t e  o f  I n d i a n a .  The i n d i v i d u a l s  were a l l  

fem ale  and r e p r e s e n t e d  a v a r i e t y  o f  a g e s .  There  was a lm o s t  an even 

d i s t r i b u t i o n  among t h e  age c a t e g o r i e s .  F o r t y - f o u r  p e r c e n t  had com­

p l e t e d  B.A. o r  B .S .  d e g r e e s ,  and 56% had com ple ted  M.A. or  M.S. 

d e g r e e s .  The p e r c e n t a g e  o f  t e a c h e r s  w i t h  a p r e - s c h o o l  l i c e n s e /  

endorsem en t  was 12.6%. The number o f  t e a c h e r s  w i th  a K-8 e lem en­

t a r y  c e r t i f i c a t e / l i c e n s e  was 68.7%. One t e a c h e r  had a 1-6 e l e m e n t a r y  

l i c e n s e .  The p e r c e n t a g e  o f  t e a c h e r s  w i t h  a K-12 c e r t i f i c a t e /  

l i c e n s e  was 4.5%. I n d i a n a  t e a c h e r s  w i t h  k i n d e r g a r t e n  e ndorsem en ts  

was 11.9%, and th e  I n d i a n a  k i n d e r g a r t e n  l i c e n s e  was h e ld  by 29.6%.

A Michigan ZA e n d o rs e m e n t  was h e ld  by 5.2% o f  t h e  s u rve ye d  t e a c h e r s .

The y e a r s  o f  e x p e r i e n c e  among t h e  t e a c h e r s  i n  t h e  s t u d y  ranged 

from two y e a r s  t o  o v e r  30.  T e a che r s  hav ing  e x p e r i e n c e  i n  k i n d e r g a r ­

t e n  ranged  from two y e a r s  t o  ov e r  30.  Teachers '  s t u d e n t  t e a c h i n g  was 

done in  a v a r i e t y  o f  g r a d e s .  T e a che r s  who s t u d e n t  t a u g h t  i n  p r e ­

school  o r  n u r s e r y  s c hoo l  was 1.5%. T e a che r s  who s t u d e n t  t a u g h t  in  

k i n d e r g a r t e n  was 19.4%. Those hav ing  s t u d e n t  t a u g h t  i n  f i r s t  g r ade
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g rade  was 9.7%; second  or  t h i r d  g rade  was 11.2%; f o u r t h  o r  f i f t h  

g r a d e  was 4.5%; and t h o s e  hav ing  s t u d e n t  t a u g h t  in  a c o m b in a t io n  o f  

p r e - ,  e a r l y  e l e m e n t a r y ,  and k i n d e r g a r t e n  was 37.3%. There  were 2.2% 

o f  t h e  t e a c h e r s  hav in g  s t u d e n t  t a u g h t  in  m id d le  s c h o o l ,  and 7.5% had 

s t u d e n t  t a u g h t  in  o t h e r  g r a d e s .  The m a j o r i t y  o f  t h e  t e a c h e r s  s u r ­

veyed (50.7%) a r e  p r e s e n t l y  t e a c h i n g  in  k i n d e r g a r t e n ,  which i s  t h e  

g rad e  th e y  o r i g i n a l l y  wanted to  t e a c h .

The m a j o r i t y  o f  r e s p o n d e n t s ,  i f  g iven  a c h o i c e ,  p r e f e r  t o  t e a c h  

k i n d e r g a r t e n  (77 .6% ) .  The c h o ic e s  o f  18.6% o f  t h e  r e s p o n d e n t s  p r e ­

f e r r e d  t e a c h i n g  o t h e r  v a r i o u s  g r a d e s .

Over a f o u r  week s p a n ,  an i n t r o d u c t o r y  l e t t e r ,  t h e  s u rv e y  and 

c o v e r  l e t t e r ,  and a f o l l o w - u p  l e t t e r  were m a i l e d  t o  Michigan k i n d e r ­

g a r t e n  t e a c h e r s  i d e n t i f i e d  th rough  a random sampl ing  o f  a l l  Michigan 

k i n d e r g a r t e n  t e a c h e r s  and to  a l l  I n d i a n a  k i n d e r g a r t e n  t e a c h e r s  

w i t h  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s .  Responses  o f  t h e  p r a c t i c ­

ing  k i n d e r g a r t e n  t e a c h e r s  were c o n s i d e r e d  to  answer t h e  r e s e a r c h  

q u e s t i o n s .

Data were r e p o r t e d  in f r e q u e n c i e s  and p e r c e n t a g e s .  Each i t em o f  ■ 

t h e  43 i t em s  in  P a r t  I o f  t h e  su rve y  was a competency.  Each compe­

t e n c y  a r e a  was e v a l u a t e d  by examining t h e  t e a c h e r  r e s p o n s e s  f o r  t h e  

i tems  a s s o c i a t e d  w i th  i t .  K i n d e rg a r t e n  t e a c h e r s '  o p i n i o n s  ab o u t  

c om pe tenc ie s  n e c e s s a r y  f o r  k i n d e r g a r t e n  t e a c h e r s ,  ab o u t  t h e  t e a c h e r s '  

own p e r s o n a l i t i e s ,  ab o u t  t h e i r  u n d e r g r a d u a te  and g r a d u a t e  t e a c h e r  

p r e p a r a t i o n ,  ab o u t  how they  f e l t  t h ey  cou ld  have had b e t t e r  p r e p a r a ­

t i o n  were e v a l u a t e d  f o r  a l l  r e s p o n d in g  k i n d e r g a r t e n  t e a c h e r s .

To d e t e r m i n e  w h e th e r  s i g n i f i c a n t  d i f f e r e n c e s  e x i s t e d  between 

th e  r e s p o n s e s  of  the  Michigan and In d ia n a  t e a c h e r s  r e g a r d i n g
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i m p o r t a n c e ,  i m p l e m e n t a t i o n ,  and p r e p a r a t i o n ,  as  wel l  as a t t i t u d e s  

a b o u t  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s ,  a v a r i e t y  o f  s t a t i s t i c a l  

t e s t s  were u s e d .  They i n c l u d e d  u n i v a r i a t e  f  t e s t s ,  m u l t i v a r i a t e  

t e s t s  o f  s i g n i f i c a n c e ,  and a n a l y s i s  o f  v a r i a n c e .

Ques t ion  One

What c om pe tenc ie s  do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s
p e r c e i v e  t h e y  need to  be e f f e c t i v e  k i n d e r g a r t e n  t e a c h e r s ?

For each o f  t h e  s i x  competency a r e a s ,  t h e  g e n e ra l  o v e r a l l  r e ­

sponses  r e v e a l e d  a l l  o f  them to  be "somewhat" t o  " ex t r em e ly"  impor­

t a n t .  In t h e  competency a r e a  of  i n t e l l e c t u a l  growth o f  a k i n d e r g a r ­

t en  c h i l d ,  th e y  g e n e r a l l y  seemed t o  be e ve n ly  d i s t r i b u t e d  between 

"somewhat" and " e x t r e m e ly "  i m p o r t a n t .  In t h e  competency a r e a  of  

s o c i a l  growth, r e s p o n s e s  were a l s o  g e n e r a l l y  d i s t r i b u t e d  between 

"somewhat" and "ex t r em e ly "  i m p o r t a n t .  In t h e  competency a r e a  of  

em ot iona l  g ro w th ,  t h e  o v e r a l l  r e s p o n s e s  r e v e a l e d  th e  t e a c h e r s  p e r ­

ce iv e d  each s p e c i f i c  competency t o  be "ex t r em e ly "  i m p o r t a n t .  In t h e  

competency a r e a  o f  p h y s i c a l  g row th ,  r e s p o n s e s  were ove rwhe lmingly 

" ex t r e m e ly "  i m p o r t a n t .  In t h e  competency a r e a  o f  working w i th  

p a r e n t s ,  t h e  o v e r a l l  r e s p o n s e s  were "somewhat" i m p o r t a n t  and one 

a r e a  ( t e a c h e r - p a r e n t  r e l a t i o n s h i p )  was "ex t r em e ly"  i m p o r t a n t .  In t h e  

competency a r e a  o f  g e n e r a l  k i n d e r g a r t e n  t e a c h e r  s k i l l s  and a t t i t u d e s ,  

t h e r e  were f o u r  a r e a s  which r e s p o n s e s  r e v e a l e d  t o  be "ex t rem e ly"  

i m p o r t a n t , "  13 a r e a s  were "somewhat" i m p o r t a n t ,  and two a r e a s  were 

o f  " l i t t l e "  o r  "no" im por ta nc e .

The c om pe tenc ie s  Michigan and I n d ia n a  k i n d e r g a r t e n  t e a c h e r s  f e l t  

t h e y  must  have t o  be e f f e c t i v e  in a c l a s s ro o m  in c lu d e d  t h e  a r e a s  

ment ioned above and o t h e r s .  Approx imately  50% f e l t  t h a t  c h i l d  growth
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and deve lopment  was e s s e n t i a l .  P a t i e n c e  ( 5 6 . 5 7 ) ,  love and 

a f f e c t i o n  (30.60' ' ' -),  f l e x i b i l i t y  ( 2 5 . 3 7 7 ) ,  and u n d e r s t a n d i n g  (24.63%) 

were a l s o  f e l t  to  be e s s e n t i a l .

From th e  d a t a  i t  i s  p o s s i b l e  t o  c onc lude  t h a t  p r a c t i c i n g  k i n d e r ­

g a r t e n  t e a c h e r s  p e r c e i v e d  th e  s i x  competency a r e a s  t o  be "somewhat" 

t o  " ex t r em e ly "  i m p o r t a n t .  I t  i s  a l s o  p o s s i b l e  t o  c onc lude  t h a t  

p a t i e n c e ,  l o v e ,  a f f e c t i o n ,  f l e x i b i l i t y ,  and u n d e r s t a n d i n g  were f e l t  

t o  be most  e s s e n t i a l  f o r  e f f e c t i v e  k i n d e r g a r t e n  t e a c h e r s .

Q u e s t io n  Two

Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
needs d i f f e r e n t l y  than  Michigan k i n d e r g a r t e n  t e a c h e r s  
w i t h o u t  l i c e n s e s  o r  endorsem en ts?

A u n i v a r i a t e  f  t e s t  was used to  d e t e r m i n e  i f  t h e r e  were a s i g ­

n i f i c a n t  d i f f e r e n c e  between t h e  I n d i a n a  and Michigan k i n d e r g a r t e n  

t e a c h e r s 1 r e s p o n s e s  r e g a r d i n g  th e  im por tance  o f  t h e  v a r i a b l e s .  A 

l e v e l  o f  .05 was s e t  t o  show s i g n i f i c a n c e .

The competency o f  working w i th  p a r e n t s  showed t h e  s i g n i f i c a n c e  

o f  f  t o  be .339 .  The competency o f  i n t e l l e c t u a l  growth  o f  a c h i l d  

showed t h e  s i g n i f i c a n c e  o f  f  t o  be .112 .  The competency o f  s o c i a l  

growth o f  a c h i l d  showed t h e  s i g n i f i c a n c e  o f  f  t o  be .601 .  The com­

p e te n c y  o f  t h e  em o t iona l  growth o f  a c h i l d  showed t h e  s i g n i f i c a n c e  of  

f  t o  be .989 .  The competency of  p h y s i c a l  growth o f  a c h i l d  showed 

t h e  s i g n i f i c a n c e  o f  f  t o  be .322.  The competency o f  g e n e r a l  t e a c h e r  

s k i l l s  and a t t i t u d e s  showed a .244 l e v e l  o f  s i g n i f i c a n c e .  All  s i x  

v a r i a b l e s  used in  t h e  u n i v a r i a t e  f  t e s t  showed t h a t  w i th  a l e v e l  of  

.05 s e t ,  t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e .

A IJi lks-Lambda m u l t i v a r i a t e  t e s t  o f  s i g n i f i c a n c e  was a l s o  con­

du c te d  u s in g  a l l  s i x  v a r i a b l e s  combined as one to  compare t h e
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r e s p o n s e s  o f  Michigan  k i n d e r g a r t e n  t e a c h e r s  and I n d i a n a  k i n d e r g a r t e n  

t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  r e l a t i v e  t o  

t h e  im p o r ta n c e  o f  c om pe tenc ie s  f o r  k i n d e r g a r t e n  t e a c h e r s .  A l e v e l  of  

.05 was s e t  t o  show s i g n i f i c a n c e ,  b u t  t h e  Wilks-Lambda showed t h e  

s i g n i f i c a n c e  o f  f  t o  be .740.

Based on t h e s e  d a t a ,  a l l  s i x  v a r i a b l e s  d i d  n o t  show a s i g n i f i ­

c a n t  d i f f e r e n c e .  T h e r e f o r e ,  i t  i s  p o s s i b l e  t o  c o n c lu d e  t h a t  I n d i a n a  

t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  d id  n o t  p e r c e i v e  needs d i f f e r -  

e r e n t l y  than  Michigan k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  or  

e n d o r s e m e n t s .

Q u e s t io n  Three

What c om pe tenc ie s  do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s
p e r c e i v e  t h e y  u se  in t h e i r  r o l e s  as  k i n d e r g a r t e n  t e a c h e r s ?

For each o f  t h e  s i x  competency a r e a s ,  t h e  g e n e r a l !  o v e r a l l  r e ­

sponse  r e v e a l e d  many o f  them t o  be "sometimes"  t o  "most  o f  t h e  t ime" 

w i th  a few " r a r e l y "  t o  " som e t im es . "  In t h e  competency  a r e a  o f  i n t e l ­

l e c t u a l  growth o f  a k i n d e r g a r t e n  c h i l d ,  r e s p o n s e s  g e n e r a l l y  seemed to  

be e v e n ly  d i s t r i b u t e d  between "sometimes"  and "most o f  t h e  t i m e . "

In t h e  competency a r e a  o f  s o c i a l  g ro w th ,  t h e y  were g e n e r a l l y  d i s t r i ­

bu ted  between "sometimes" and "most  o f  t h e  t i m e . "  In t h e  competency 

a r e a  o f  emot iona l  g r o w th ,  t h e  o v e r a l l  r e s p o n s e s  r e v e a l e d  t h a t  t h e y  

p e r c e i v e d  each s p e c i f i c  competency t o  be implemented  "most o f  t h e  

t i m e , "  w i th  t h e  e x c e p t i o n  o f  " pun ish  c h i l d r e n  p r i v a t e l y "  which was 

"sometimes" t o  "most  o f  t h e  t i m e . "  In t h e  competency  a r e a  o f  p h y s i ­

ca l  g row th ,  a l l  t h e  r e s p o n s e s  in  a l l  a r e a s  were "most o f  t h e  t i m e . "

In t h e  competency a r e a  o f  working w i th  p a r e n t s ,  o v e r a l l  r e s p o n s e s
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were " r a r e l y "  to  " som e t im es , "  w i th  one a r e a ,  "work to  promote p o s i ­

t i v e  r e l a t i o n s  between t e a c h e r s  and p a r e n t s , "  t o  be "most o f  t h e  

t i m e . "  In t h e  competency a r e a  o f  g e n e r a l  k i n d e r g a r t e n  t e a c h e r  s k i l l s  

and a t t i t u d e s ,  r e s p o n s e s  were g e n e r a l l y  "sometimes"  t o  "most  o f  t h e  

t ime"  in a l l  a r e a s .

The p e r s o n a l i t y  t r a i t s  t h a t  Michigan  and I n d ia n a  k i n d e r g a r t e n  

t e a c h e r s  f e l t  made them s u i t e d  t o  t e a c h  a t  t h e  k i n d e r g a r t e n  l e v e l  

in c l u d e d  t h e  a r e a s  ment ioned  above and o t h e r s .  A pprox im a te ly  47% 

f e l t  t h a t  p a t i e n c e ,  l o v e ,  a f f e c t i o n ,  l i k i n g ,  and e n j o y i n g  k id s  made 

them well  s u i t e d .  Having a s e n s e  of  humor,  s m i l i n g ,  and be in g  happy 

( 2 4 . 6 3 ) ,  high  j o b  commitment (20 .15%) ,  and be ing  f l e x i b l e  (17.16%) 

were a l s o  t r a i t s  d e s c r i b i n g  s u i t a b i l i t y  f o r  k i n d e r g a r t e n  t e a c h i n g .  

There  were a t  l e a s t  60 d i f f e r e n t  s e t s  o f  p e r s o n a l i t y  t r a i t s  men­

t i o n e d ,  bu t  on ly  f i v e  s e t s  o f  p e r s o n a l i t y  t r a i t s  were m ent ioned  a 

f r e q u e n t  number o f  t i m e s .

From t h e s e  d a t a  i t  i s  p o s s i b l e  t o  c o n c lu d e  t h a t  p r a c t i c i n g  k i n ­

d e r g a r t e n  t e a c h e r s  p e r c e i v e d  th e y  used t h e  s i x  competency a r e a s  

"sometimes" t o  "most  o f  t h e  t i m e . "  I t  i s  a l s o  p o s s i b l e  t o  c o nc lude  

t h a t  p a t i e n c e ,  l o v e ,  a f f e c t i o n ,  l i k i n g ,  b e in g  happy ,  and h igh  jo b  

commitment,  as  wel l  as be in g  f l e x i b l e ,  were p e r s o n a l i t y  t r a i t s  th e y  

f e l t  t h ey  had which e n a b le d  them t o  e f f e c t i v e l y  implement  k i n d e r g a r ­

t e n  programs.

Q u e s t io n  Four

Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
they  make d i f f e r e n t  use o f  c om pe tenc ie s  than  do Michigan  
k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e ndo rsem en ts?
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A u n i v a r i a t e  f  t e s t  was used  to  d e t e r m i n e  i f  t h e r e  were a s i g ­

n i f i c a n t  d i f f e r e n c e  i n  t h e  u se  o f  co m p e ten c i e s  by I n d ia n a  and M ic h i ­

gan t e a c h e r s .  A l e v e l  o f  .05 was used  t o  show s i g n i f i c a n c e .

The competency a r e a  o f  working  w i th  p a r e n t s  showed t h e  s i g n i f i ­

cance  o f  f  t o  be .457 .  The competency a r e a  o f  i n t e l l e c t u a l  growth o f  

a c h i l d  showed t h e  s i g n i f i c a n c e  o f  f  t o  be .604 .  The competency 

a r e a  o f  t h e  s o c i a l  growth o f  a c h i l d  showed t h e  s i a n i f i c a n c e  o f  f  

t o  be .776 .  The competency o f  em o t iona l  growth o f  a c h i l d  showed t h e  

s i g n i f i c a n c e  o f  f  t o  be .753 .  The competency a r e a  o f  p h y s i c a l  growth 

showed t h e  s i g n i f i c a n c e  o f  F t o  be .484 .  The competency o f  g e n e r a l  

t e a c h e r  s k i l l s  and a t t i t u d e s  showed a .398  l e v e l  o f  s i g n i f i c a n c e .

All s i x  v a r i a b l e s  used in t h e  u n i v a r i a t e  f  t e s t  showed t h a t  w i th  a 

l e v e l  o f  .05 s e t ,  t h e r e  was no e v id e n c e  o f  s i g n i f i c a n t  d i f f e r e n c e .

A Wilks-Lambda m u l t i v a r i a t e  t e s t  o f  s i g n i f i c a n c e  was a l s o  con­

du c te d  u s in g  a l l  s i x  v a r i a b l e s  combined as  one t o  d e t e r m i n e  i f  

I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  p e r c e iv e d  

they  made d i f f e r e n t  u s e s  o f  co m p e ten c i e s  than  d i d  Michigan k i n d e r ­

g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e n d o r s e m e n t s .  A l e v e l  o f  .05 

was s e t  t o  show s i g n i f i c a n c e ,  b u t  t h e  Wilks-Lambda showed t h e  s i g n i ­

f i c a n c e  t o  be .849.

Based on t h e s e  d a t a ,  a l l  s i x  v a r i a b l e s  d id  n o t  show a s i g n i f i ­

c a n t  d i f f e r e n c e .  T h e r e f o r e ,  i t  i s  n o t  p o s s i b l e  t o  c o n c lu d e  t h a t  

I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s / e n d o r s e m e n t s  do p e r c e i v e  

d i f f e r e n t  use  o f  c om pe tenc ie s  than  do Mich igan  k i n d e r g a r t e n  t e a c h e r s  

w i t h o u t  l i c e n s e s  o r  e n d o r s e m e n t s .
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Q u e s t ion  Five

What p r o f e s s i o n a l  p r e p a r a t i o n  do p r a c t i c i n g  k i n d e r g a r t e n  
t e a c h e r s  p e r c e i v e  t h e y  s hou ld  have t o  be e f f e c t i v e  k i n d e r ­
g a r t e n  t e a c h e r s ?

For each o f  t h e  s i x  competency a r e a s ,  t h e r e  seemed t o  be a wide 

range  o f  r e s p o n s e s .  In t h e  competency area of  i n t e l l e c t u a l  growth of  

a k i n d e r g a r t e n  c h i l d ,  they  ranged  from "none" t o  " e x c e l l e n t "  p r e p a r a ­

t i o n ,  and one a r e a  ( t e a c h  r e a d i n g  s k i l l s )  showed "some" to  " e x c e l ­

l e n t "  p r e p a r a t i o n .  In  t h e  competency a r e a  o f  s o c i a l  g ro w th ,  r e ­

sponses  were a l s o  d i s t r i b u t e d  between "none" and " e x c e l l e n t "  p r e p a r a ­

t i o n .  In t h e  competency a r e a  of  emot iona l  g row th ,  o v e r a l l  r e s p o n s e s  

r e v e a l e d  " l i t t l e "  p r e p a r a t i o n  t o  " e x c e l l e n t "  p r e p a r a t i o n .  In t h e  

competency a r e a  of  p h y s i c a l  g rowth ,  r e s p o n s e s  were " l i t t l e "  t o  " e x c e l ­

l e n t "  p r e p a r a t i o n .  In t h e  competency a r e a  o f  working  w i th  p a r e n t s ,  

o v e r a l l  r e s p o n s e s  were "none" t o  " l i t t l e "  p r e p a r a t i o n .  In  t h e  com­

p e te n c y  a r e a  o f  g e n e r a l  k i n d e r g a r t e n  t e a c h e r  s k i l l s  and a t t i t u d e s ,  

t h e r e  were seven  a r e a s  where r e s p o n s e s  r e v e a l e d  " l i t t l e "  p r e p a r a t i o n  

t o  " e x c e l l e n t "  p r e p a r a t i o n .  Twelve a r e a s  had a wide r a n g e  o f  r e ­

sponses  from "none" t o  " e x c e l l e n t "  p r e p a r a t i o n .

The competency a r e a  o f  g e n e ra l  k i n d e r g a r t e n  t e a c h e r  s k i l l s  and 

a t t i t u d e s  i n c l u d e d  t h e  a r e a s  men t ioned  above and o t h e r s .  An examina­

t i o n  o f  c o u r s e s  r e l a t e d  t o  t h e  t e a c h i n g  o f  k i n d e r g a r t e n  t a k e n  as  p a r t  

o f  u n d e r g r a d u a t e  t e a c h e r  p r e p a r a t i o n  by a l l  r e s p o n d i n g  Michigan and 

I n d ia n a  t e a c h e r s  r e v e a l e d  c h i l d  growth and deve lopm ent  was t a k e n  by 

28.36%, music  and p i a n o  p l a y i n g  and c h i l d r e n ' s  l i t e r a t u r e  were both 

t ake n  by 21.64%, k i n d e r g a r t e n  s t u d e n t  t e a c h i n g  was done by 18.66%, and 

a r t  methods and games and p l a y  were t a k e n  by 14.18%. There  were
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a v a r i e t y  o f  24 o t h e r  c o u r s e s  t a k e n  by 13.43% to  3.73% o f  t h e  

t e a c h e r s .  T h i r t y - s i x  r e s p o n d e n t s  s a i d  th e y  took  no c o u r s e s  r e l a t e d  

to  t e a c h i n g  k i n d e r g a r t e n .

Courses  r e l a t e d  t o  t h e  t e a c h i n g  o f  k i n d e r g a r t e n  t a k e n  as  p a r t  

o f  g r a d u a t e  t e a c h e r  p r e p a r a t i o n  o f  a l l  r e s p o n d i n g  Michigan  and 

I n d ia n a  e d u c a t o r s  were c h i l d  growth and deve lo pm en t  (12 .6 9% ) ,  e a r l y  

ch i ld h o o d  and n u r s e r y  school  e d u c a t i o n  (11 .94%) ,  and s p e c i a l  programs 

(10 .45%).  There  was a v a r i e t y  o f  12 o t h e r  c o u r s e s  t a k e n  from 7.46% 

t o  3.73%. F o r t y - n i n e  r e s p o n d e n t s  s a i d  th e y  took no c o u r s e s  a t  a l l .

The c o u r s e s  t h a t  a l l  I n d i a n a  and Michigan  t e a c h e r s  f e l t  were t h e  

most  e s s e n t i a l  f o r  p r o f e s s i o n a l  p r e p a r a t i o n  were c h i l d  growth and 

deve lopmen t  (51 .49% ) ,  music  methods (26 .8 7% ) ,  r e a d i n g  r e a d i n e s s  

(26 .12%) ,  c h i l d  p sycho logy  (23 .88%) ,  math methods and c h i l d r e n ' s  

l i t e r a t u r e  (17 .91%).  There  was a v a r i e t y  o f  14 o t h e r  c o u r s e s  t aken  

by 12.69% o f  t h e  r e s p o n d e n t s ,  t o  5.97%.

The Mich igan  k i n d e r g a r t e n  t e a c h e r s  and I n d i a n a  k i n d e r g a r t e n  

t e a c h e r s  w i th  I n d i a n a  k i n d e r g a r t e n  l i c e n s e s  o r  endo rsem en ts  f e l t  

t h e y  cou ld  have been b e t t e r  p r e p a r e d  t o  t e a c h  k i n d e r g a r t e n  in  a 

l i m i t e d  number o f  ways.

From th e  d a t a  i t  i s  p o s s i b l e  t o  c onc lude  t h a t  t h e r e  was no o v e r ­

a l l  consensus  r e g a r d i n g  t h e  p r o f e s s i o n a l  p r e p a r a t i o n  p r a c t i c i n g  

k i n d e r g a r t e n  t e a c h e r s  p e r c e i v e d  th e y  s hou ld  have t o  be e f f e c t i v e  

k i n d e r g a r t e n  t e a c h e r s .  I t  i s  a l s o  p o s s i b l e  t o  c o n c lu d e  t h a t  many 

k i n d e r g a r t e n  t e a c h e r s  had few c o u r s e s  r e l a t e d  t o  k i n d e r g a r t e n  e d u c a ­

t i o n  as  p a r t  o f  t h e i r  u n d e r g r a d u a t e  and g r a d u a t e  p r e p a r a t i o n .  I t  

cou ld  a l s o  be conc lu ded  t h a t  t h e y  f e l t  more c o u r s e s  r e l a t e d  t o
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k i n d e r g a r t e n  shou ld  be o f f e r e d  as p a r t  o f  k i n d e r g a r t e n  t e a c h e r  

p r e p a r a t i o n .

Q u e s t ion  Six

Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e  
the  p r o f e s s i o n a l  p r e p a r a t i o n  needs o f  k i n d e r g a r t e n  t e a c h e r s  
d i f f e r e n t l y  th a n  do Michigan k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  
l i c e n s e s  o r  endorsement?

A u n i v a r i a t e  f  t e s t  was used t o  d e t e r m i n e  i f  I n d i a n a  k i n d e r g a r ­

t e n  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e d  t h e  p r o f e s s i o n a l  

p r e p a r a t i o n  needs o f  k i n d e r g a r t e n  t e a c h e r s  s i g n i f i c a n t l y  d i f f e r e n t l y  

than  d id  Michigan k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e n d o r s e ­

ments  .

A l e v e l  o f  .05 was s e t  t o  d e t e r m i n e  t h e  s i g n i f i c a n c e  o f  each 

competency a r e a .  The competency a r e a  o f  working  w i th  p a r e n t s  showed 

th e  s i g n i f i c a n c e  o f  f  t o  be .001 .  The competency a r e a  o f  i n t e l l e c t ­

ua l  growth o f  a c h i l d  showed t h e  s i g n i f i c a n c e  o f  f  t o  be .0 01 .  The 

competency a r e a  o f  t h e  s o c i a l  growth o f  a c h i l d  showed t h e  s i g n i f i ­

cance  o f  f  t o  be .00000005564.  The competency o f  t h e  em o t iona l  

growth o f  a c h i l d  showed th e  s i g n i f i c a n c e  o f  f  t o  be .001 .  The com­

pe te n c y  o f  p h y s i c a l  growth o f  a c h i l d  showed t h e  s i g n i f i c a n c e  o f  f  

t o  be .00000001703.  The competency o f  g e n e r a l  t e a c h e r  s k i l l s  and 

a t t i t u d e s  showed t h e  s i g n i f i c a n c e  o f  f  t o  be .0001944.

A Wilks-Lambda m u l t i v a r i a t e  t e s t  o f  s i g n i f i c a n c e  was a l s o  con­

d u c te d  u s in g  a l l  s i x  v a r i a b l e s  combined as  one t o  d e t e r m i n e  i f  

I n d i a n a  t e a c h e r s  w i t h  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e d  t h e  p r o f e s ­

s i o n a l  p r e p a r a t i o n  needs  o f  k i n d e r g a r t e n  t e a c h e r s  d i f f e r e n t l y  than  

d id  Michigan k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  or  endorsemen ts . .
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A l e v e l  o f  .05 was s e t  t o  show s i g n i f i c a n c e ,  b u t  t h e  Wilks-Lambda 

showed t h e  s i g n i f i c a n c e  o f  f  t o  be .0000003411.  T h e r e f o r e ,  based  on 

t h e s e  d a t a ,  i t  i s  p o s s i b l e  t o  conc lude  t h a t  I n d i a n a  k i n d e r g a r t e n  

t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  p e r c e i v e d  t h e  p r o f e s s i o n a l  p r e ­

p a r a t i o n  needs o f  k i n d e r g a r t e n  t e a c h e r s  d i f f e r e n t l y  than  d id  M ic h i ­

gan k i n d e r g a r t e n  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e n d o rs e m en t s .

Q u e s t io n  Seven

What a t t i t u d e  toward l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s
do p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s  have?

The a t t i t u d e s  k i n d e r g a r t e n  t e a c h e r s  have seem t o  s u p p o r t  t h e  

c o n c e p t  o f  l i c e n s i n g .  Approx im a te ly  t w o - t h i r d s  (65.7%) o f  a l l  r e ­

s p o n d e n t s  f e l t  a s p e c i a l  k i n d e r g a r t e n  l i c e n s e  s hou ld  be r e q u i r e d  o f  

a l l  p r a c t i c i n g  k i n d e r g a r t e n  t e a c h e r s .

A c l o s e r  e x a m i n a t i o n  o f  a t t i t u d e s  shows c o n s i s t e n t  agreem en t  on 

e i g h t  a r e a s .  T e a ch e r s  "ag re e d"  o r  " s t r o n g l y  a g re e d"  t h a t  a s p e c i a l ­

i z e d  k i n d e r g a r t e n  c e r t i f i c a t e / l i c e n s e  would i n c r e a s e  s k i l l s  by 

t e a c h e r s  o f  k i n d e r g a r t e n  c h i l d r e n .  The t e a c h e r s  were d i v i d e d  in  

t h e i r  f e e l i n g s  r e g a r d i n g  w h e th e r  t h e  e l e m e n t a r y  t e a c h i n g  c e r t i f i c a t e /  

l i c e n s e  p r o v i d e s  t h e  s k i l l s  needed f o r  t e a c h e r s  t o  work w i th  k i n d e r ­

g a r t e n  c h i l d r e n :  32.1 % d i s a g r e e d  and 35.8% a g r e e d .  T e a che r s  f e l t

i t  n e c e s s a r y  f o r  c o u r s e  work s p e c i a l l y  r e l a t e d  t o  k i n d e r g a r t e n  t o  

be r e q u i r e d .  The k i n d e r g a r t e n  t e a c h e r s '  f e e l i n g s  r e g a r d i n g  i n s e r v i c e  

were mixed between " d i s a g r e e "  (28 .4% ) ,  "undec ided"  (22 .4% ) ,  and 

" a g r e e "  (23 .9%) .  There  was no r e a l  agreement  i f  i n s e r v i c e  t r a i n i n g  

c ou ld  s u b s t i t u t e  f o r  s p e c i a l i z e d  u n i v e r s i t y  p rogram s.  K in d e r g a r t e n  

t e a c h e r s  a g re e d  t h a t  t h e y  do need s p e c i a l  s k i l l s  n o t  r e q u i r e d  o f
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upper  g r a d e  t e a c h e r s .  There was a l s o  ag reem en t  by k i n d e r g a r t e n  

t e a c h e r s  t h a t  t h e  e x t e n s i v e  use  o f  e l e m e n t a r y  t e a c h e r s  w i t h o u t  

s p e c i a l i z e d  t r a i n i n g  i s  l i k e l y  t o  r e s u l t  i n  i n a d e q u a t e  programs f o r  

k i n d e r g a r t e n  c h i l d r e n .  The f e e l i n g  t h a t  co m p e ten c i e s  r e q u i r e d  t o  

t e a c h  k i n d e r g a r t e n  c h i d l r e n  a r e  e q u i v a l e n t  t o  t h o s e  r e q u i r e d  f o r  

s u c c e s s f u l  t e a c h i n g  a t  any l e v e l  was r e j e c t e d  by r e s p o n d e n t s .  There  

was s t r o n g  agreement  by k i n d e r g a r t e n  t e a c h e r s  t h a t  k i n d e r g a r t e n  

c h i l d r e n  a r e  d i f f e r e n t  f rom o l d e r  c h i l d r e n ;  t h e r e f o r e ,  t r a i n i n g  p r o ­

grams f o r  t h s e  c h i l d r e n  s h o u ld  f o c u s  on t h e s e  d i f f e r e n c e s .

From t h e s e  d a t a  i t  i s  p o s s i b l e  t o  c o n c lu d e  t h a t  p r a c t i c i n g  

k i n d e r g a r t e n  t e a c h e r s  s u p p o r t  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  a t  

a r a t i o  of  2 : 1 .  The t e a c h e r s '  a t t i t u d e s  r e f l e c t  t h i s  s u p p o r t .

Q u e s t io n  E ig h t

Do I n d ia n a  t e a c h e r s  w i th  k i n d e r g a r t e n  l i c e n s e s  have 
a t t i t u d e s  toward  l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h e r s  
d i f f e r e n t  f rom t h o s e  o f  Michigan  k i n d e r g a r t e n  t e a c h e r s  
w i t h o u t  l i c e n s e s  o r  e ndo rse m en ts?

An a n a l y s i s  o f  v a r i a n c e  was used  t o  d e t e r m i n e  i f  t h e r e  were a 

s i g n i f i c a n t  d i f f e r e n c e  in  t h e  a t t i t u d e s  o f  I n d i a n a  and Michigan 

k i n d e r g a r t e n  t e a c h e r s  towards a l i c e n s e  o r  e n d o rse m en t .  A l e v e l  of  

.05  was s e t  t o  show s i g n i f i c a n c e .

The e i g h t  i t ems  used  t o  d e t e r m i n e  a t t i t u d e s  were combined t o  

r e p r e s e n t  one o v e r a l l  a t t i t u d e  f o r  each  r e s p o n d e n t .  The l e v e l  o f  

s i g n i f i c a n c e  f o r  f  was .946.

From t h e s e  d a t a  i t  i s  p o s s i b l e  t o  c o n c lu d e  t h e r e  was no s i g n i f i ­

c a n t  d i f f e r e n c e  in  t h e  a t t i t u d e s  o f  I n d i a n a  t e a c h e r s  w i th  k i n d e r g a r ­

t e n  l i c e n s e s  and Michigan  t e a c h e r s  w i t h o u t  l i c e n s e s  o r  e n d o r s e m e n t s .
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O the r  F a c to r s

The c o n c l u s i o n s  r ea c h e d  as a r e s u l t  o f  t h i s  s t u d y  were made 

p r i m a r i l y  by examin ing  d a t a  from t h e  e n t i r e  s u rv e y  p o p u l a t i o n .  I t  

i s  p o s s i b l e  t h a t  c e r t a i n  f a c t o r s  such as  t e a c h e r s '  ages would have 

a l t e r e d  t h e  d a t a  o r  may have i n f l u e n c e d  t h e  d a t a  i n  some ways .  I t  

i s  p o s s i b l e  t h a t  i f  a younger  sample o f  Michigan t e a c h e r s  were s u r ­

v e ye d ,  t h e i r  r e s p o n s e s  would have d i f f e r e d  from t h o s e  o f  t h e  o l d e r  

Michigan t e a c h e r s  who d i d  r e s p o n d .

Recommendations

C e r t a i n  recommendat ions  emerged as  a r e s u l t  o f  t h i s  s t u d y .

These i n c l u d e  th e  f o l l o w i n g .

1. A d d i t i o n a l  c o u r s e  work shou ld  be o f f e r e d  by c o l l e g e s  and 

u n i v e r s i t i e s  a t  t h e  u n d e r g r a d u a t e  l e v e l  r e l a t e d  t o  t h e  t e a c h i n g  of  

k i n d e r g a r t e n .

2. A d d i t i o n a l  c o u r s e  work shou ld  be o f f e r e d  by c o l l e g e s  and 

u n i v e r s i t i e s  a t  t h e  g r a d u a t e  l e v e l  r e l a t e d  to  t h e  t e a c h i n g  o f  k i n d e r ­

g a r t e n .  These i n s t i t u t i o n s  s h ou ld  c a r e f u l l y  examine th e  number of  

c o u r s e s  r e q u i r e d  f o r  c e r t i f i c a t i o n  a t  t h e  k i n d e r g a r t e n  l e v e l  and th e  

c o n t e n t  o f  t h e s e  c o u r s e s .  The im por ta nc e  o f  and need f o r  e x t e n s i v e  

u n d e r s t a n d i n g  in  t h e  a r e a  o f  c h i l d  growth and deve lopm en t  was r e i n ­

f o r c e d  t ime a f t e r  t ime a ga in  by th e  r e s p o n d e n t s  o f  t h i s  s t u d y .

3. Courses  o f f e r e d  a t  t h e  u n d e r g r a d u a te  and g r a d u a t e  l e v e l s  

s h o u ld  i n c l u d e ,  b u t  s hou ld  n o t  be l i m i t e d  t o ,  k i n d e r g a r t e n  s t u d e n t  

t e a c h i n g ,  k i n d e r g a r t e n  f i e l d  e x p e r i e n c e s ,  c h i l d  growth and d e v e l o p ­

ment  c o u r s e s ,  k i n d e r g a r t e n  c u r r i c u l u m  c l a s s e s ,  g e n e r a l  k i n d e r g a r t e n  

methods c l a s s e s ,  working  w i th  p a r e n t s ,  and r e a d i n e s s  t e s t i n g .
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4. Michigan s hou ld  c o n s i d e r  a l i c e n s i n g  o f  k i n d e r g a r t e n  t e a c h ­

e r s  t o  be added t o  t h e  e x i s t i n g  Mich igan  t e a c h i n g  c e r t i f i c a t e ,  o r  

t h a t  i t  be r e q u i r e d  t h a t  s p e c i f i c  c o u r s e s  r e l a t e d  t o  k i n d e r g a r t e n  

must  be t a k e n  in  u n d e r g r a d u a t e  work.

5. I n d i a n a  s h o u ld  c o n t i n u e  i t s  l i c e n s i n g / e n d o r s e m e n t  r e q u i r e ­

ment f o r  k i n d e r g a r t e n  t e a c h e r s .

I m p l i c a t i o n s  f o r  T eache r  E duca t ion

As a r e s u l t  o f  t h i s  s t u d y ,  t h e  f o l l o w i n g  i m p l i c a t i o n s  may be 

i m p l i e d .

1. E a r l y  and e x t e n s i v e  f i e l d  e x p e r i e n c e s  a t  t h e  e a r l y  c h i l d ­

h o o d / k i n d e r g a r t e n  l e v e l  must  be a p a r t  o f  k i n d e r g a r t e n  t e a c h e r  p r o ­

f e s s i o n a l  p r e p a r a t i o n .

2. U n i v e r s i t y  p e r s o n n e l  and c o o p e r a t i n g  t e a c h e r s  must  be wel l  

p r e p a r e d  t o  i d e n t i f y  and e v a l u a t e  t h e  e x t e n t  t o  which p r o s p e c t i v e  

k i n d e r g a r t e n  t e a c h e r s  d e m o n s t r a t e  t h e  q u a l i t i e s  of  p a t i e n c e ,  l o v e ,  

f l e x i b i l i t y ,  and a f f e c t i o n .

A tho rough  u n d e r s t a n d i n g  o f  c h i l d  growth and deve lopm en t  i s  

n e c e s s a r y  f o r  anyone t o  have who works w i th  c h i l d r e n  in  n u r s e r y  

s c h o o l ,  p r e - s c h o o l ,  k i n d e r g a r t e n ,  o r  any o t h e r  g r a d e .  C h i l d r e n  a r e  

r e a l ; t hey  mus t  n o t  be d e a l t  w i th  as u n f e e l i n g  t o y s .  Data  from t h i s  

s tu d y  overw he lm ing ly  s u p p o r t  t h a t  i t  i s  ve ry  i m p o r t a n t  t h a t  t e a c h e r s  

have t h e  knowledge n e c e s s a r y  t o  u n d e r s t a n d  t h e  v a r i o u s  growth s t a g e s  

o f  c h i l d r e n .

The i n d i v i d u a l s  s e e k i n g  t o  work w i th  c h i l d r e n  must  have a keen 

u n d e r s t a n d i n g  o f  t h e  p h y s i c a l ,  s o c i a l ,  e m o t i o n a l ,  and i n t e l l e c t u a l  

growth o f  the  c h i l d  i n  o r d e r  t o  be a b l e  t o  u n d e r s t a n d  t h e  u n iq u e n e s s
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o f  each  one .  S t u d e n t  t e a c h i n g  must  be more c a r e f u l l y  s u p e r v i s e d  

and pe rhaps  a l o n g e r  t im e  a l l o t t e d .  S t u d e n t  t e a c h e r s  pe rhaps  s h o u ld  

have more "hands on" e x p e r i e n c e s  w i th  c h i l d r e n .

Are t h e  s u p e r v i s o r s  i n  c ha rge  o f  s t u d e n t  t e a c h e r s  s c r u t i n i z i n g  

p r o s p e c t i v e  t e a c h e r s  c l o s e l y  enough? Are t h e y  hav in g  many c o n t a c t s  

in  o r d e r  t o  make f a i r  judgments  as t o  t h e  c r e d i b i l i t y  o f  t h e s e  p r o s ­

p e c t i v e  t e a c h e r s ?  Time must  be s p e n t  in  e v a l u a t i n g  c a r e f u l l y  t o  

d e t e r m i n e  t h a t  a s t u d e n t  t e a c h e r  has t h e  n e c e s s a r y  c om pe tenc ie s  

needed t o  be a s e n s i t i v e ,  c a r i n g ,  u n d e r s t a n d i n g ,  l o v i n g  t e a c h e r  o f  

young c h i l d r e n .

In o r d e r  t o  be a s u c c e s s f u l  t e a c h e r  o f  young c h i l d r e n ,  i t  i s  

n e c e s s a r y  t o  t a k e  a c l o s e  look a t  t h e  p e r s o n a l  c h a r a c t e r i s t i c s  o f  

c a n d i d a t e s  e n t e r i n g  t h e  f i e l d  o f  t e a c h i n g .  S u p e r i n t e n d e n t s  and 

boa rd  o f  e d u c a t i o n  members s h o u ld  s e t  g u i d e l i n e s  which c l e a r l y  

i n d i c a t e  t h a t  marks o r  g rade  p o i n t  a v e ra g e s  a r e  n o t  t h e  most  impor­

t a n t  c r i t e r i o n  in  s e l e c t i n g  t e a c h e r s  o f  young c h i l d r e n .  Having a 

t e a c h e r  who has been bumped from a p o s i t i o n  in  h igh  schoo l  o r  j u n i o r  

h igh  p l a c e d  in  a k i n d e r g a r t e n  in  o r d e r  t o  m a i n t a i n  a p o s i t i o n  f o r  

t h a t  i n d i v i d u a l  i s  u n f a i r  n o t  on ly  t o  t h e  k i n d e r g a r t e n  c h i l d ,  b u t  

a l s o  t o  t h e  t e a c h e r .  Unions have a power ful  and somet imes  n e g a t i v e  

im p a c t  on some a r e a s  o f  e d u c a t i o n .  I t  i s  i m p o r t a n t  f o r  schoo l  p e r ­

s onne l  t o  s t a n d  back and a s k ,  "Are we t h i n k i n g  o f  k i d s  o r  j u s t  

t e a c h e r  p lacem en t?"  I t  t a k e s  a p o w e r f u l ,  s t r o n g ,  d e t e r m i n e d  s u p e r ­

i n t e n d e n t  and a s u p p o r t i n g  boa rd  o f  e d u c a t i o n  t o  t a k e  a f i r m  s t a n d  

and demand t h a t  t h e  p lac e m e n t  o f  t e a c h e r s  i s  in  t h e  b e s t  i n t e r e s t  o f  

c h i I d r e n .
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In ou r  b e s t  way a re  we n o t  on ly  lo o k in g  a t  t h e  fo rmal  p r e p a r a ­

t i o n  o f  t h e s e  c a n d i d a t e s ,  b u t  a l s o  a t  t h e  s u i t a b i l i t y  and p s y c h o lo ­

g i c a l  f i t n e s s  o f  each pe r s o n ?  Are we g e t t i n g  to  t h e  p o i n t  in  t ime 

pe rhaps  where l i c e n s i n g  would be a p p r o p r i a t e  i n  o r d e r  t o  t e a c h  th e  

young c h i l d ?  In t h i s  c a s e ,  more c h i l d  growth and b e h a v i o r  c o u r s e s  

would be mandatory,  and pe rhaps  i n  t h i s  way t h e  b e s t  t e a c h e r s  would 

be i n  ou r  e a r l y  g r a d e s .

In  o r d e r  t o  have e x c e l l e n c e  i n  e d u c a t i o n ,  we c a n n o t  s t a r t  when 

s t u d e n t s  r ea c h  h igh  s c h o o l .  E x c e l l e n c e  in  e d u c a t i o n  b e g in s  i n  the  

f o r m a t i v e  y e a r s .  I t  b u i l d s  from y e a r  t o  y e a r .  With a s t r o n g  founda ­

t i o n  from p r e - s c h o o l  and on g o i n g ,  t e s t  s c o r e s  may show s i g n i f i c a n t  

d i f f e r e n c e s .

Recommendations f o r  F u t u re  Study

1. I t  i s  recommended t h a t  an i n d e p t h  s u rv e y  o f  t e a c h e r  t r a i n i n g  

i n s t i t u t i o n s  in Mich igan  be made to  d e t e r m i n e  th e  c o n t e n t  o f  programs 

which meet  t h e  needs  o f  s t u d e n t s  a s p i r i n g  t o  be k i n d e r g a r t e n  t e a c h e r s  

and c i t e  exemplary  p rogram s.

2. I t  i s  recommended t h a t  a s i m i l a r  s t u d y  be conduc ted  by 

g a t h e r i n g  d a t a  by o b s e r v a t i o n  and n o t  r e l y i n g  on t e a c h e r  p e r c e p t i o n s  

and t e a c h e r  o p t i o n  t o  r e t u r n  a s u rv e y  i n s t r u m e n t .

3.  I t  i s  recommended t h a t  a l o n g i t u d i n a l  s tu d y  t o  a s s e s s  t h e  

impac t  o f  I n d i a n a  l i c e n s i n g  r e q u i r e m e n t s  on t h o s e  who a c t u a l l y  a r e  

t e a c h i n g  k i n d e r g a r t e n  in  I n d i a n a  be c o n d u c te d .  How long w i l l  i t  t a k e  

t o  have a l l  k i n d e r g a r t e n  t e a c h e r s  k i n d e r g a r t e n  l i c e n s e d ?  How much 

p r o g r e s s  i s  made y e a r l y ?  Wil l t h e  l i c e n s i n g  l a s t ?
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4.  I t  i s  recommended t h a t  a s i m i l a r  s t u d y  be c onduc te d  by 

sampl in g  a l a r g e r  p o r t i o n  o f  t h e  Michigan p o p u l a t i o n .

E p i lo g u e  o r  Comments 

A f t e r  c o m p le t in g  my s t u d y ,  I f i n d  m y s e l f  l o o k in g  a t  my r o l e  

as an i n s t r u c t i o n a l  l e a d e r  i n  k i n d e r g a r t e n  and s e e i n g  much, much more 

c l e a r l y  t h e  g r e a t  t a s k  b e f o r e  me. I s e e  a group o f  e a g e r  f i v e  y e a r  

o l d s ,  a n c io u s  t o  l e a r n  a l l  t h a t  I s e t  b e f o r e  them. My r e s p o n s i ­

b i l i t y  i s  f r i g h t e n i n g .  How I dea l  w i t h  c h i l d r e n  a t  t h i s  t e n d e r  

age w i l l  have a l a s t i n g  a f f e c t  on t h e i r  e d u c a t i o n a l  l i f e .



APPENDIX 

CERTIFICATION REQUIREMENTS



Teache rs  in  t h e  s t a t e  o f  Michigan who wish t o  be c e r t i f i e d  to  

t e a c h  t h e  e a r l y  c h i l d h o o d  s t u d e n t  have u n d e r g r a d u a t e  and g r a d u a t e  

l e v e l  o p t i o n s .

An u n d e r g r a d u a t e  minor  o f  20 s e m e s t e r  hours  in e a r l y  c h i ld h o o d  

e d u c a t i o n  can be p a r t  o f  an i n i t i a l  o r  c o n t i n u i n g  e l e m e n t a ry  c e r t i f i ­

c a t e .  The f o l l o w i n g  c o l l e g e s  and u n i v e r s i t i e s  c u r r e n t l y  o f f e r  t h i s  

minor  ( r e q u i r e m e n t s  va ry  from school  t o  s c h o o l ) :  Western Michigan

U n i v e r s i t y ,  C e n t r a l  Michigan U n i v e r s i t y ,  Grand V a l l e y  S t a t e  C o l l e g e ,  

H i l l s d a l e  C o l l e g e ,  Marygrove C o l l e g e ,  Mercy C o l l e g e ,  Michigan  S t a t e  

U n i v e r s i t y ,  N aza re th  C o l l e g e ,  S iena  H e ig h t s  C o l l e g e ,  and S p r in g  Arbor  

Col l e g e .

The Michigan  Depar tment  o f  E du c a t io n  does no t  i s s u e  a p re s c h o o l  

( e a r l y  c h i ld h o o d )  c e r t i f i c a t e .  E a r ly  c h i ld h o o d  e d u c a t i o n  can be a 

minor  on any c e r t i f i c a t e .  The Michigan  Depa rtm ent  o f  Educ a t ion  i s  

t h e  on ly  c e r t i f y i n g  agency in  Mich igan .

At t h e  g r a d u a t e  l e v e l ,  a "ZA" e ndorsem en t  i s  a v a i l a b l e  upon 

com ple t ion  o f  18 s e m e s t e r  h o u r s .  As w i th  t h e  m in o r ,  c o u r s e  r e q u i r e ­

ments v a ry .  Accord ing  t o  t h e  Michigan Depa rtm ent  o f  E d u c a t i o n ,  a 

number o f  c o l l e g e s  and u n i v e r s i t i e s  o f f e r  t h i s  endo rsem en t .

The Ch i ld  Development A s s o c i a t e  C r e d e n t i a l  (CDA) i s  n o t  c u r ­

r e n t l y  r e c o g n i z e d  as  an a l t e r n a t i v e  t o  an e a r l y  c h i ld h o o d  e d u c a t i o n  

minor  o r  "ZA" endorsem en t  in  M ichigan.  The CDA c r e d e n t i a l  i s  a 

competency-based  c r e d e n t i a l  f o r  s t a f f  working  w i th  c h i l d r e n  ages 

t h r e e  t o  f i v e  in  a group s i t u a t i o n .  Michigan does n o t  r e q u i r e  c e r t i ­

f i c a t i o n  f o r  p e r s o n n e l  in  p u b l i c - s u p p o r t e d  a n d / o r  p r i v a t e - s u p p o r t e d  

s e t t i n g s  f o r  c h i l d r e n  ages z e ro  t o  age e i g h t .
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North C e n t r a l  A s s o c i a t i o n  o f  C o l l e g e s  and S c h o o l s ,  under  S t a n ­

d a rd  IV: The P r o f e s s i o n a l  S t a f f ,  l i s t s  s e p a r a t e  r e q u i r e m e n t s  f o r

bo th  p r e - e l e m e n t a r y  and e l e m e n t a r y  e d u c a t i o n  t e a c h i n g  s t a f f .

C u r r e n t l y ,  t h e  N a t io n a l  A s s o c i a t i o n  f o r  t h e  E d u c a t io n  o f  Young 

C h i l d re n  (NAEYC) has been d e v e l o p i n g  a n a t i o n w i d e  v o l u n t a r y  a c c r e d i ­

t a t i o n  sys tem f o r  e a r l y  c h i l d h o o d  c e n t e r s  and s c h o o l s  (CAP), C e n te r  

A c c r e d i t a t i o n  P r o j e c t .  In t h e  n e a r  f u t u r e ,  t h e  NAEYC's gove rn ing  

board  w i l l  be c o n s i d e r i n g  t h e  v a r i o u s  p a r t s  o f  t h e  c r i t e r i a  f o r  high

q u a l i t y  e a r l y  c h i l d h o o d  programs,  

one p a r t  o f  t h i s  program.

Proposed T i t l e s ,  R e s p o n s i b i l i t i e s ,

Level  o f  P r o f e s s i o n a l  
R e s p o n s i b i l i t y

Level 1- - E a r l y  Chi ldhood  
A s s i s t a n t
P r e p r o f e s s i o n a l  w orke rs  who 
c a r r y  o u t  program a c t i v i t i e s  
under  s u p e r v i s i o n  o f  p r o f e s ­
s i o n a l  s t a f f

Level 2 - - E a r l y  Childhood 
Teacher
P r o f e s s i o n a l s  who a r e  in  
c h a rg e  o f  g roups  of  
c h i I d r e n

Level  3 - - E a r l y  Chi ldhood 
S p e c i a l i s t
P r o f e s s i o n a l s  who d i r e c t  
e d u c a t i o n a l  programs in 
e a r l y  c h i ld h o o d  c e n t e r s ,  
s u p e r v i s e  and t r a i n  s t a f f ,  
and d e s i g n  c u r r i c u l u m

The f o l l o w i n g  t a b l e  i l l u s t r a t e s

and T r a i n i n g  Requi rements

T r a i n i n g  Requi remen ts

P a r t i c i p a t i o n  in  p r o f e s s i o n a l  
deve lo pm en t  programs

At l e a s t  a C h i ld  Development  
A s s o c i a t e  (CDA) c r e d e n t i a l  o r  
an AA d e g r e e  in  e a r l y  c h i l d ­
hood e d u c a t i o n / c h i l d  d e v e lo p -  
ment  and a t  l e a s t  one f u l l  
y e a r  o f  t e a c h i n g  e x p e r i e n c e

At l e a s t  a BA d e g r e e  in  e a r l y  
c h i ld h o o d  e d u c a t i o n / c h i l d  
deve lo pm en t  which i n c l u d e s  or  
i s  supp lem en ted  by a t  l e a s t  one 
y e a r  o f  f u l l - t i m e  e x p e r i e n c e  
working  w i th  young c h i l d r e n ,  
and a l s o  i n c l u d e s  t r a i n i n g  and 
e x p e r i e n c e  in  s u p e r v i s i o n  of  
a d u l t s ,  c u r r i c u l u m  d e s i g n ,  and 
s t a f f  deve lo pm en t

from Young C h i l d r e n  (November,  1983)



211

From an a r t i c l e  in  t h e  J o u r n a l  o f  T eache r  E du c a t io n  (March-  

A p r i l ,  1982) ,  t h e  f o l l o w i n g  e x c e r p t s  r e f l e c t  some a d d i t i o n a l  i n s i g h t  

on t h e  i s s u e  o f  e a r l y  ch i ld h o o d  c e r t i f i c a t i o n .

E a r ly  c h i l d h o o d  t e a c h e r  e d u c a t i o n  i s  a r e l a t i v e l y  new 
a c t i v i t y  f o r  most  i n s t i t u t i o n s ,  w i th  ov e r  h a l f  (57.6%) 
be ing  in  e x i s t e n c e  f o r  10 y e a r s  o r  l e s s .  Almost  two- 
t h i r d s  o f  t h e  programs (64.8%) a r e  housed in  d e p a r tm e n t s  
o r  c o l l e g e s  o f  e d u c a t i o n  r a t h e r  than  c h i l d  deve lo pm en t  o r  
s i m i l a r  u n i t s .  The overwhelming m a j o r i t y  o f  t h e s e  p r o ­
grams (87.8%) l e a d  t o  s t a t e  t e a c h e r  c e r t i f i c a t i o n .  In 
more t h a n  h a l f  o f  t h e  i n s t i t u t i o n s  r e p o r t i n g ,  60% o r  more 
o f  t h e  s t u d e n t s  r e c e i v e  dual  c e r t i f i c a t i o n ,  p r i m a r i l y  
e a r l y  c h i ld h o o d  and e l e m e n t a ry  c e r t i f i c a t e s .  Most o f  t h e  
i n s t i t u t i o n s  o f f e r  p r e p a r a t i o n  a t  t h e  B a c h e l o r ' s  d e g re e  
l e v e l  (88%),  w h i l e  more than  h a l f  o f f e r  M a s t e r ' s  d e g re e  
l e v e l  programs (54%).

In a d d i t i o n ,  many e a r l y  ch i ld h o o d  p r a c t i t i o n e r s  a r e  
p r e p a r e d  in  community c o l l e g e s  in  t w o - y e a r  A s s o c i a t e  of  
A r t s  de g re e  p ro g ra m s ,  in  o n e - y e a r  p rog ram s ,  o r  in  f i e l d -  
based  programs p r e p a r i n g  i n d i v i d u a l s  f o r  t h e  Ch i ld  
Development  A s s o c i a t e  C r e d e n t i a l .  These programs may 
o r  may no t  be c o n s i d e r e d  as t e a c h e r  p r e p a r a t o r y  and th e y  
do n o t  l ea d  t o  s t a n d a r d  t e a c h i n g  c r e d e n t i a l s .

One o f  t h e  im p r e s s io n s  given  in  t h e  f i e l d  o f  e a r l y  
c h i ld h o o d  e d u c a t i o n  i s  t h a t  t h e  v a s t  m a j o r i t y  o f  i t s  
p r a c t i t i o n e r s  a r e  p r e p a r e d  in  c h i l d  deve lo pm en t  o r  home 
economics p rogram s.  Th is  does no t  seem t o  be t h e  c a se  
in  t h e  programs su rveyed  in  t h i s  s t u d y .  The r e s p o n d e n t s  
were p r i m a r i l y  housed in  e d u c a t i o n  u n i t s  w i t h i n  t h e i r  
i n s t i t u t i o n s  and seemed t o  have c l o s e  t i e s  w i th  p r o ­
grams p r e p a r i n g  e l e m e n t a ry  t e a c h e r s  as  e v id e n c e d  by 
t h e  dual  c e r t i f i c a t i o n  a v a i l a b l e .

Michigan c e r t i f i c a t i o n  laws r e g a r d i n g  t e a c h e r s  o f  k i n d e r g a r t e n /  

e a r l y  c h i ld h o o d  a r e  v a s t l y  d i f f e r e n t  f rom t h o s e  o f  t h e  s t a t e  o f  

I n d i a n a .  In T i t l e  530 o f  t h e  Commission on T eache r  T r a i n i n g  and 

L i c e n s i n g ,  as  d e s c r i b e d  in  t h e  I n d ia n a  R e g i s t e r ,  s e c t i o n  1 .5 3 0 1 AC 2-H 

c l e a r l y  d e s c r i b e s  t h e  e a r l y  c h i ldhood  e d u c a t i o n  l i c e n s e ,  i t s  q u a l i f i ­

c a t i o n s ,  c o v e r a g e ,  and endo rsem en ts .
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For a more d e t a i l e d  look  a t  c e r t i f i c a t i o n  r e q u i r e m e n t s  o f '  

t e a c h e r s  o f  young c h i l d r e n  f o r  a l l  t h e  Un i ted  S t a t e s ,  A Survey of  

S t a t e  C e r t i f i c a t i o n  Requi rements  o f  T e a che r s  o f  Young C h i l d r e n  

(NAEYC, 1983,  e d i t e d  by B o u v e r a t ,  Skeen ,  and York) would be an e x c e l ­

l e n t  i n f o r m a t i o n  s o u r c e .
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A p r i l ,  1985

15321 W i n d m i l l  P o i n t e  D r i v e  
G r o s s e  P o i n t e  P a r k ,  M i c h i g a n  48230

D e a r  C o l l e a g u e :

In r e c e n t  y e a r s  t e a c h e r  c o m p e t e n c i e s  h a v e  r e c e i v e d  a g r e a t  d e a l  of 
a t t e n t i o n .  I a m  i n v e s t i g a t i n g  t h e s e  c o m p e t e n c i e s  a t  the  k i n d e r g a r t e n  
l e v e l ,  and  the  i m p a c t  of  c e r t i f i c a t i o n  ( l i c e n s in g )  on th e  a t t a i n m e n t  of  
t h e s e  c o m p e t e n c i e s .

A s u r v e y  is be ing  c o n d u c t e d  to a s s e s s  y o u r  o p in i o n s  and  p e r c e p t i o n s  
a b o u t  k i n d e r g a r t e n  t e a c h e r  c o m p e t e n c i e s  and  y o u r  p r o f e s s i o n a l  p r e p a r a t i o n  
and  c e r t i f i c a t i o n .  T h i s  s u r v e y  i n s t r u m e n t  is be ing  s e n t  to a s a m p l e  of  
k i n d e r g a r t e n  t e a c h e r s  in M i c h i g a n  and  I n d ia n a .  I a m  e n c l o s i n g  the  s u r v e y  
i n s t r u m e n t  f o r  you to c o m p l e t e .

T h e  n u m b e r  of  e d u c a t o r s  be ing  s u r v e y e d  is r e l a t i v e l y  s m a l l ,  t h u s ,  y o u r  
in p u t  is e x t r e m e l y  v a l u a b l e .  F o r  the  r e s u l t s  of  the  s u r v e y  to be t r u l y  
r e p r e s e n t a t i v e ,  it is  i m p o r t a n t  f o r  you to c o m p l e t e  t h e  q u e s t i o n n a i r e  
and  r e t u r n  it .  I know  the  s c h o o l  y e a r  is en d in g  and  t h e r e  a r e  m a n y  d e m a n d s  
on a t e a c h e r ,  but  I wou ld  be v e r y  a p p r e c i a t i v e  if you c o u ld  r e s p o n d  w i th in  
two w e e k s .

You m a y  be a s s u r e d  of  c o m p l e t e  c o n f id e n t i a l i t y .  T h e  r e t u r n  e n v e l o p e  is 
b r i g h t l y  c o l o r e d  to a id  in  s o r t i n g .  T h e  n u m b e r  a p p e a r i n g  on the  e n v e l o p e  
is  f o r  m a i l i n g  p u r p o s e s  on ly .  T h i s  is so y o u r  d a m e  o r  s c h o o l  m a y  be 
c h e c k e d  off  the m a i l i n g  l i s t  w hen  y o u r  q u e s t i o n n a i r e  is r e t u r n e d .  Y our  
n a m e ,  s c h o o l ,  o r  n u m b e r  w i l l  N E V E R  be p l a c e d  on th e  c o m p l e t e d  
q u e s t i o n n a i r e .

T h a n k  you so  m u c h  fo r  y o u r  p a r t i c i p a t i o n .

S in c e  r e ly ,

J e a n n e  H u r l e y  M a k s y m
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April 9, 1985

Dear Fellow Kindergarten Teacher:
, t

I am a graduate student at MSU doing my research for the doctor’s degree, 
investigating perceptions of those of us who work with kindergarten children.
I need your help. I hope you will share with me your perceptions on the enclosed 
questionnaire.

It takes approximately twenty minutes to complete the questions. Your answering 
will be completely voluntary and kept completely confidential and anonymous.

Your answers will be consolidated with responses from other kindergarten teachers 
from Indiana and Michigan. If you would like a summary of results when the 
study is finished, please return to me the self-addressed enclosed post card and 
include your mailing address. Your return of the questionnaire itself will 
constitute your consent for me to use your replies in my study.

Thanks for your very important help.

Very sincerely, .

Jeanne Hurley Maksym
Kindergarten Teacher
JHM
encl.
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A pril 27 , 1985

15321 W indmill P o in te  Drive  
Crosse F o in te  Park, Michigan ij-8230

Dear C olleague:

About two weeks ago a q u estion n a ire  seek ing your id eas about k indergarten  
and your preparation  to  teach  kindergarten was mailed to  you. Your name 
was s e le c te d  because you have an Indiana kindergarten l ic e n s e  or endorse- 
men t .

P lea se  com plete and return the q u estion n a ire . Because i t  has been sen t  
to  only a sm all number of p eop le, i t  i s  extrem ely important th a t your 
op in ion s be included  in  the study i f  th e  r e s u lt s  are to  a ccu ra te ly  rep resen t  
the id ea s  o f people w ith the l ic e n s e  or endorsement. P lease  com plete the  
q u estio n n a ire  even i f  you are not teach in g  kindergarten t h is  year as the  
number o f in d iv id u a ls  p o ss ib le  to  survey i s  so  lim ited .

I f  by some chance you d id  not rec e iv e  the q u estion n a ire  or i f  i t  was 
m isp laced , p lease  c a l l  me now, c o l le c t  (313~32^-058^) and I w i l l  m ail you 
another one today.

Jeanne Hurley t’aksym
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I WOULD LIKE TO RECEIVE A SUMMARY OF YOUR FINDINGS. 

MY MAILING ADDRESS IS:
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Final Rules

TITLE 530 COMMISSION ON TEACHER 
TRAINING AND LICENSING

LSA Document #84-27(F)

DIGEST

A m ends several sections in 530 IAC 2-1 and 2-2 to 
provide for proposed ru le changes. These proposed 
changes include the following: increase the experience 
requirem ents from  three  (3) years to five (5) years for 
the  professional license; adds the  ethnic, cu ltu ra l and 
disability  aw areness requ irem ent to the following 
l ic e n s in g  p a t t e r n s ;  e a r ly  c h i ld h o o d ,  ju n io r  
high/m iddle school, secondary, all g rades; a  change in 
th e  science m ajor as it applies to the m athem atics 
p rim ary  and supporting  areas; clarification of the 
requirem ents for the school psychologist I license, 
revocation ru le change as requ ired  by IC 20-1-21.6-7; 
adds 530 IAC 2-3 concerning continuing education for 
teachers, instructional supervisors, school service 
personnel, and adm in istrato rs to requ ire  th a t holders 
of such licenses complete coursework or CRUs in order 
to Veep their license valid and to provide'for certain
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technical changes. Also repeals 530 IAC 2-1-7; 530 IAC 
2-1-8: 530 IAC 2-1-10; 530 IAC 2-1-11 and 530 IAC 2-1- 
12. Effective 30 days after adoption approval and 
filing  are  complete. R E V IS O R 'S  N O TE: P ursuant to 
P.L. 20-198*. S E C T IO N  2l>6‘ rules o f the commission 
on teacher tra in ing  and licensing file d  w ith the 
secretary of state be fore Ju ly  1. iy8ishc.U  be treated as i f  
coopted by the state board o f education. In  res-ponse. the 
revisor w ill assign Title 511 to the state board of 
e.i ication and w ill renumber the p ro v is io n  o f this rule 
dv- - i.nt as 511 IA C  S fo r publication in the 1985 
Cum *..aiive Supplem ent o f the In d iana  A dm in istra tive  
Code. The fin a l  rule was edited to reflect revisor's style.

530 IAC 2-1-1 
530 IAC 2-1-2 
530 IAC 2-1-3 
530 IAC 2-1-4 
530 IAC 2-1-5 
530 IAC 2-1-6 
5SO IAC 2-1-7 
530 IAC 2-1-8 
530 IAC 2-1-10 
530 IAC 2-1-11 
530 IAC 2-1-12 
530 IAC 2-1-13 
530 IAC 2-1-14 
530 IAC 2-1-15 
530 IAC 2-1-16 
530 IAC 2-1-17 
530 IAC 2-1-18 
530 IAC 2-1-19 
530 IAC 2-1-20 
530 IAC 2-1-21 
530 IAC 2-1-22 
530 IAC 2-1-23 
530 IAC 2-1-24 
530 IAC 2-1-25 
530 IAC 2-1-26 
530 IAC 2-1-27 
530 IAC 2-1-28 
530 IAC 2-1-29

SECTION 1. 
follows;

530 IA C  2-1-1 E a r ly  ch ild h o o d  ed u ca tio n  license;
qualifications; coverage; endorse­
m en ts  

Authority: IC 20-1-1-4 
Affected: IC 20-5-16; IC 20-6.1-3-3

Sec. 1. EA RLY  C H IL D H O O D  E D U C A TIO N : 
ffi(a) C andidates will be qualified for the standard  
license in early  childhood education when they have: 

(A X l) Received a baccalaureate  degree from an 
institution of h igher education accredited  to offer 
urogram s in teacher education.
(B ; ?) Complete;: ..u underg rad u a te  p rogram  con- 
s is : '.ig  (.." a  m inim um  of 124 sem ester hours 
s u tcured  as follows:

530 IAC 2-1-30 
530 IAC 2-1-31 
530 IAC 2-1-32 
530 IAC 2-1-33 
530 IAC 2-1-34 
530 IAC 2-1-35 
530 IAC 2-1-36 
530 IAC 2-1-37 
530 IAC 2-1-38 
530 IAC 2-1-39 
530 IAC 2-1-40 
530 IAC 2-1-41 
530 IAC 2-1-42 
530 IAC 2-1-43 
530 IAC 2-1-44 
530 IAC 2-1-45 
530 IAC 2-1-46 
530 IAC 2-1-47 
530 IAC 2-1-48 
530 IAC 2-1-49 
530 IAC 2-1-50 
530 IAC 2-1-51 
530 IAC 2-1-52 
530 IAC 2-1-53 
530 IAC 2-1-54 
530 IAC 2-1-55 
530 IAC 2-1-56

530 IAC 2-1-57 
530 IAC 2-1-58 
530 IAC 2-1-59 
530 IAC 2-1-60 
530 IAC 2-1-61 
530 IAC 2-1-62 
530 IAC 2-1-63 
530 IAC 2-1-64 
530 IAC 2-1-65 
530 IAC 2-1-66 
530 IAC 2-1-67 
530 IAC 2-1-68 
530 IAC 2-1-69 
530 IAC 2-1-70 
530 IAC 2-1-71 
530 IAC 2-1-72 
530 IAC 2-1-73 
530 IAC 2-1-74 
530 IAC 2-1-75 
£30 IAC 2-1-76 
530 IAC 2-1-77 
530 IAC 2-1-78 
530 IAC 2-1-79 
530 IAC 2-1-80 
530 IAC 2-1*81 
530 IAC 2-2-10 
530 IAC 2-3

530 IAC 2-1-1 is am ended to read  as

(W(A) General E d u eid o n  40 Sem ester Hours 
(aXi) L a  goaee a rts --T h is  a rea  shall be de­
signed to develop appreciation, knowledge and 
understand ing  of world literatu re  and shall 
always include ch ild ren’s lite ra tu re  and nine (9) 
sem ester hours of oral and w ritten  expression. 
(bXii) S Je n c e —This a rea  shall be designed to 
develop b read  functional u n d e rstan d in g  of 
conservation and the physical, biological and 
earth  sciences, a : in tegrative  approach shall be 
used whenever possible.
(e)(iii) Social s tu d ie s—This a rea  shall be 
d e s ig n e d  to d e v e io p  u n d e r s t a n d in g  of 
c o n te m p o ra ry  c iv d iz a t.o n , econom ics and  
g o v e rn m en t, c u r r e n t  soc ial p ro b lem s and 
m odern fam ily life, and shall always include a 
course in U.S. history and a course in world 
civilization. An in tegrative  approach shall be 
used w henever possible.
(d )(iv ) M a th e m a tic s—T his a re a  sh a ll be 
designed to develop broad functional knowledge 
and understand ing  of the character and develop­
m ent of num ber system s and skill in use of num ­
bers. These shall be adapted  to meet the needs of 
elem entary school teachers.
(e)(v) A rts—This a rea  shall be designed to 
develop appreciation and skills in music and art. 
(6(vi) E lectives from  general education shall 
always include physical activities for the young  
child.
(3)(B) Subject m a tte r

Concentration 24 Sem ester Hours

An in- lepth m inor a rea  such as sociology, 
psychology or home economics.
(3)(C) Professional

E ducation 40 Sem ester Hours

The professional component shall begin early  in 
the studen t’s educational career. Laboratory 
experiences shall be initiated  as soon as possible 
and continued throughout the student's program  
of p reparation . This component shall always 
include a t  least nine (9) weeks of full-time student 
teach ing  in the later stages of the undergraduate 
p rogram  and be sponsored by the teacher educa­
tion institution. A ttention shall be given to 
cognitive, affective and psychomotor facets of 
education and to both individual and group pro­
cesses of teaching. E very  effort shall be m ade to 
include experiences in education of m inority 
groups and the handicapped. The professional 
education com ponent shall include: 
feXi) H um an grow th and learning (infancy to 
age 8).
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(bXii) Laboratory experiences which shall in­
clude course work and p ractical experiences w ith 
individual children and parents.
(e)(iii) C urricu la  and program s for young chil­
dren always including read in g  readiness.
(iv) E th n ic , c u ltu ra l a n d  d isab ility  a w a re ­
ness.
(dXv) Nine (9) weeks of full-tim e studen t 
teaching a t the level covered by this license. 
(4)(D) E lectives 20 Sem ester Hours

The elective component of the teacher p rep ara ­
tion program  shall provide the teacher candidate 
w ith  o p p o rtu n ity  for se lf-d eterm in atio n  of 
courses which shall add b read th  and/or depth to 
the underg rad u a te  experience.

(G)(3) Been recom m ended for licensing by the 
institution of h igher education g ran tin g  the degree.

(H)(b) Coverage: The teacher licensed in early  
childhood education is eligible to teach all subjects in 
p re-k indergarten  classes.

(HI)(c) Renewal: The S tandard  License in E arly  
Childhood E ducation may be renewed fo r one 5-y e a r

J niiww tV> fiAmnlrtlrtn a£ 1 0 *-■ f py KniiynUvl lUU UuUft UXlw w!ll|/lvlJlvII vt TS OCIRvavCT nUQTa uT

thfo license and with the rceomrnendation ef the
u i a t i h i t i A n  l u h n w a  t l i  a  A i t t f t  I i  f  m  n  n  a h  w w  n / i  n pit so wl vUuii/ii wttvrc vnrs rcncirtn urvuxv w ud vuixicu cu

spec ified  in 530 IA C  2-3.

(P /)(d ) Professionalization: The stan d ard  license 
in early childhood education m ay be professionalized 
when the holder has:

(A)(1) Completed th ree  five (5) years of teaching 
experience in accredited schools a t  the level covered 
by the license and subsequent to the issuance of the 
S tandard  License.
(B)(2) Completed an appropria te  m aste r’s degree 
from  an institution regionally accredited to offer 
g raduate  degrees.
(G)(3) Completed f if te en  (15) sem ester hours in 
early  childhood education a t  the g raduate  level a t  an 
institution regionally accredited to offer g raduate  
p rogram s in early  childhood education. (Note: 
Candidates with additional teaching areas or 
endorsem ents m ay professionalize those areas upon 
the completion of th re e  (3) sem ester hours of course- 
work in the subject m a tte r area.) The addition of 
aerospace and in terd isc ip linary  cooperative educa­
tion will not requ ire  any additional coursework in 
o rder to be professionalized.
(B)(4) Been recom m ended for the professional 
license by the institution g ran tin g  the m aste r’s 
degree.

E arly  childhood additions. The s tandard  or profes- 
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sional license in early  childhood education m ay be 
extended in subject a rea  coverage upon completion of 
appropria te  endorsem ents o r teaching m inors as 
described in R ule 46; Section  7  530 IA C  2-1-13. The 
coverage of such add itions is lim ited  to p re ­
k indergarten  classes w ith the exception of all grade 
m inors in recreation, audiovisual services and school 
lib ra ry  services which are  valid in grades K-12. The 
addition of the k indergarten  endorsem ent to the 
license in early  childhood education qualifies the 
holder to teach k indergarten  as well as pre-k inder­
garten  classes.

Before an addition can be m ade to the professional 
license, the candidate m ust complete the profes­
siona lization  course w ork req u irem en ts  for the  
e n d o rse m e n t o r  te a c h in g  m in o r b e in g  ad d ed . 
C andidates a re  urged  to lim it all additions to areas 
w hich com plem ent and augm ent the license in early  
childhood education .T he following endorsem ents and 
teach ing  m inors a re  considered appropria te  additions 
to the license in early  childhood education: 

Audiovisual services 
B ilingual and b icu ltu ral proficiency 
E thn ic  and cu ltu ra l studies 
Fam ily  life education 
Gifted and talented 
H ealth education 
K indergarten  
Music
Physical education 
Reading
School lib ra ry  services 
Special education 
V isual a rts

T eacher education institutions are  encouraged to 
develop endorsem ents and teaching m inors th a t  are 
designed specifically to m eet the needs of the early  
childhood teacher. (Commission on Teacher Training  
and  Licensing; Rule  46, Sec 1; filed  Dec 10, 1975, 2:50 
pm: Rules and Regs. 1976, p. 175; filed  Nov 3, 1981, 
12:1,5 pm: 4 IR  2806; filed  Sep 22, 1982, 9:32 am: 5 IR  
2352; filed  J u n  12, 1984. 3:10 pm)

SECTION 2. 530 IAC 2-1-2 is am ended to read as 
follows:

530 IA C  2-1-2 K in d e rg a r te n -p r im a ry  ed u ca tio n  
license; q u a lifica tio n s; co verage; 
en d o rsem e n ts  

Authority: IC 20-1-1-4 
Affected: IC 20-6.1-2-1; IC 20-6.1-3-3

Sec. 2. KIN D ER G A R T EN  PRIM ARY S DUCA- 
IT O N r (R(a) C andidates will be qualified for the stan-

Number 9, August 1, 19847.
1825



- -  Final Rules ----------------------
220

dard  license in k in dergarten -p rim ary  education when 
they have:

(A)(1) Received a baccalaureate  degree from  an 
institution of h igher education accredited to offer 
program s in teacher education.
(B)(2) C om pleted an u n d e rg ra d u a te  p ro g ram  
consisting of a m inim um  of 124 sem ester hours 
struc tured  as follows:

(4)(A) General Education  40 Sem ester Hours 
(eXi) L anguage a r ts—This a rea  shall be de­
signed to develop appreciation, knowledge and 
understand ing  of world lite ra tu re  and shall 
always include nine (9) sem ester hours of oral 
and w ritten  expression.
(bXii) Science—This a rea  shall be designed to 
develop broad  fu n c tio n al u n d e rs tan d in g  of 
conservation and the physical, biological and 
earth  sciences. An in tegrative  approach shall be 
used whenever possible.
(e)(iii) Social studies—This a rea  shall be de­
s i g n e d  to  d e v e l o p  u n d e r s t a n d i n g  o f 
c o n te m p o ra ry  c iv iliz a tio n , econom ics and 
g o v e rn m en t, c u r re n t  social p ro b lem s and  
m odern family life, and shall always include a 
course in U.S. history and a course in world 
civilization. An in tegrative  approach shall be 
used whenever possible.
(d)(iv) M athem atics—This a rea  shall be de­
signed to develop broad functional knowledge 
and understand ing  of th e  character and develop­
m ent of num ber system s and skill in use of num ­
bers. These shall be adapted  to m eet the needs of 
elem entary school teachers.
(e)(v) A rts—This a rea  shall be designed to 
develop appreciation and skills in m usic and art.
(f)(vi) E lectives from general education shall 
always include physical activities for the young 
child.
(3)(B) Subject M atter
Concentration 30 Sem ester Hours

Content and skills related  to k indergarten- 
p rim ary  instruction, including:
(aXi) Growth and developm ent of the young 
child.
(b)(ii) E arly  childhood education.
(e)(iii) Health and nutrition.
(d)(iv) Paren t education.
(e)(v) Physical activities for the young child. 
(fXvi) Language a rts  to augm ent requirem ents 
indicated in general education (see above) and 
always including ch ild ren’s lite ra tu re . 
te)(vii) Electives.
(3)<C) Professional
Education 30 Sem ester Hours

The professional component shall btVjn carly in 
the studen t’s educational career. Laboratory 
experiences shall be initiated  as soon as pu.-Xble 
and continued throughout the studen t’s program 
of preparation. This component shall always 
include a t leaot one (1) sem ester of full-time 
student teaching in the la te r stages of the under­
graduate  program  and be sponsored by the 
teacher education institution. A ttention shall be 
given to cognitive, affective and psychomotor 
facets of education and to both individual and 
group processes of teaching. Every effort shall be 
m ade to include experiences in education of 
m inority groups and the handicapped. The 
professional education component shall include:
(a)(i) Foundations of educa tion—T his shall 
develop the basis of the p resent educational 
system, the n a tu re  of its social im pact and future 
implications as seen through historical, sociologi­
cal and philosophical foundations of education.
(b)(ii) Educational psychology—This shall not 
only introduce the candidate to the field of 
psychology but develop an aw areness of the 
growth and developm ent of the  child in the educa­
tional process through the preadolescent period. 
(e)(iii) M ethods and m a te ria ls—T his shall

cesses a p p ro p ria te  fo r young ch ild ren  and 
appreciation for the kinds of hardw are  and soft­
w are th a t will facilitate  instruction.
(d)(iv) Specific and con tinu ing  p re -s tu d en t 
teaching field experiences beginning as early  as 
possible in the program .
(e)(v) Classroom m anagem ent, including the 
legal righ ts and responsibilities of teacher and 
student.
(#)(vi) M inim um  of six (6) sem ester hours of 
developmental, diagnostic and corrective read­
ing.
(g)(vii) Educational m easurem ent and evalua­
tion.
(hXviii) E thnic, cu ltu ral and disability  aw are­
ness.
(*Xix) One (1) sem ester of full-tim e studen t 
teaching equally divided between kindergarten  
and prim ary  levels.
(4)(D) Electives 24 Sem ester Hours

The elective com ponent of the teacher p rep ara ­
tion program  shall provide the teacher candidate 
w ith  opportun ity  for se lf-d eterm in atio n  of 
courses which shall add bread th  and/or depth to 
the u n derg raduate  experience.

(€)(3) Been recom m ended for licensing by the 
institution of h igher education g ran tin g  the degree.
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(H)(b) Cover^ty. The teacher licensed in k inder­
garten-prim ary  education is eligible to teaeh  te a c h e r  
[sic. ] all subjects in kindergarten  through g rad e  three.

(TB)(c) Renewal: The S tandard  License in K inder­
garten-Prim ary Education may be renewed for one 5- 
y ea r period upon com pletion o f T3 sem ester hours  o f

th is  liecnse ond w ith  th e  recomme n d a tio n  of th e  
institu tion  where the  renewed ered it w as e a rn ed  as 
specified  in 530 IAC 2-3.

(IV)(d) Professionalization: The stan d ard  license 
in k indergarten-prim ary  education may be profes­
sionalized when the holder has:

(A)(1) Completed th ree  five (5) years of teaching 
experience in accredited  schools a t the level covered 
by the license and subsequent to the issuance of the 
S tandard  License.
(B)(2) Completed an appropria te  m aste r’s degree 
from an institution regionally accredited to offer 
g raduate degrees.
(G)(3) Completed fifte en  (15) sem ester hours in 
early childhood education and/or elem entary  educa­
tion a t the g raduate  level a ta n  institution regionally 
accredited to offer g raduate  program s in early 
childhood education and/or elem entary education. 
(Note: Candidates w ith additional teaching areas or 
endorsem ents may professionalize those areas upon 
the completion of th re e  (3) sem ester hours of course- 
work in the subject m atte r area.) The addition of 
aerospace and interd iscip linary  cooperative educa­
tion will not requ ire  any additional coursework in 
order to be professionalized.
(B)(4) Been recom m ended for the professional 
license by the institution g ran tin g  the m aste r’s 
degree.

K indergarten-prim ary  additions. The s tandard  or 
professional license in k indergarten -p rim ary  educa­
tion may be extended in subject a rea  coverage upon 
completion of appropria te  endorsem ents or teaching 
m inors as described in R ule4thSec tio n ?  530 IAC 2-1- 
13. The coverage of such additions is lim ited to grades 
K-3 with the exception of all grade m inors in recrea­
tion, audiovisual services and school lib rary  services 
which are valid in grades K-12.

Before an addition can be m ade to the professional 
license, the candidate m ust complete the professional­
ization course work requirem ents for the  endorsem ent 
of teaching m inor being added. Candidates are  urged 
to lim it all additions to areas which com plem ent and 
augm ent the license in k indergarten -p rim ary  educa­
tion. The following endorsem ents and teaching minors 
are considered appropria te  additions to the license in 
k indergarten-prim ary  education:
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Audiovisual services
B ilingual and b icultural proficiency
Coaching
E thnic and cu ltu ral studies 
Fam ily life.education 
Gifted and talented 
H ealth education 
Music
Physical education 
Reading
School lib rary  services 
Special education 
Visual a rts

Teacher education institutions a re  encouraged to 
develop endorsem ents and teaching m inors th a t are  
designed specifically to m eet the needs of the k inder­
garten -p rim ary  teacher. (Commission on Teacher 
Training and Licensing; Rule 46, Sec 2; filed  Dec 10. 
1975, 2:50 pm: Rules and Regs. 19~6.p. 177; filed  Nov 3, 
1981, 12:45 pm: 4 IR  2807; filed  Sep 22,1982. 9:32am:5  
IR  2354: filed  Ju n  12, 1984, 3:10 pm)

SECTION 3. 530 IAC 2-1-3 is am ended to read as 
follows:

530 IAC 2-1-3 E le m e n ta r y  e d u c a t io n  lic e n se ;
qualifications; coverage: endorse­
m en ts 

Authority: IC 20-1-1-4 
Affected: IC 20-6.1-2-1: IC 20-6.1-3-3

Sec. 3. E L £ M £ f£ F A B ¥  E D U C A T IO N , (B (a) 
Candidates will be qualified for the standard  license in 
elem entary education when they have:

(A)(1) Received a baccalaureate degree from an 
institution of h igher education accredited to offer 
program s in teacher education. 
t-S)(2) C om pleted an u n d e rg ra d u a te  p ro g ram  
consisting of a m inim um  of 124 sem ester hours 
stru c tu red  as follows:

(4XA) General E ducation and Subject M atter 
Concentration 70 Sem ester Hours
(aRi) Language a r ts—This a rea  shall be de­
signed to develop appreciation, knowledge and 
understand ing  of world lite ra tu re  and shall 
always include ch ild ren’s lite ra tu re  and nine (9) 
sem ester hours of oral and w ritten  expression
(b)(ii) Science—This a rea  shall be designed to 
develop broad  func tional u n d e rs ta n d in g  of 
conservation and the physical, biological and 
earth  sciences. An in tegrative approach shall be 
used whenever possible.
(eRiii) Social studies—This a rea  shall be de­
s i g n e d  to  d e v e l o p  u n d e r s t a n d i n g  o f  
c o n te m p o ra ry  c iv il iz a tio n , econom ics an d
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g o v e rn m en t, c u r re n t  so c ia l p ro b lem s a 
m odern family life and shall always include .. 
course in U.S. history and a course in world 
civilization. An in tegrative approach shall be 
used whenever possible.
(d )(iv ) M a th e m a tic s—T h is a re a  sh a ll be 
designed to develop broad functional knowledge 
and understand ing  of the character and develop­
m ent of num ber system s and skill in use of num ­
bers. These shall be adapted to m eet needs of 
elem entary school teachers.
i>Kv) A rts—This a rea  shall be designed to 
develop appreciation and skills in music and art. 
(fH vi) E lectives—This a rea  shall be designed to 
develop understanding, knowledge and compe­
tence relative to physical and m ental health, 
comm unicative exceptionality, safety education, 
recreation, physical activity and nutrition.
(3)(B) Professional
E ducation 30 Sem ester Hours

The professional component shall begin early  in 
the studen t’s educational career. Laboratory 
experiences shall be initiated as soon as possible 
and continued throughout the student's p rogram  
of p reparation . This component shall always 
include a t least nine (9) weeks of full-time student 
teaching in the la te r stages of the undergraduate  
program  and be sponsored by the teacher educa­
tion institution. A ttention shall be given to cogni­
tive, affective and psychomotor facets of educa­
tion and to both individual and group processes of 
teaching. Every effort shall be m ade to include 
experiences in education of m inority goupa 
g ro u p s  and the handicapped. The professional 
education component shall include:
(a)(i) Foundations of edu ca tio n —This shall 
develop the basis of the present educational 
system, the n a tu re  of its social im pact and future 
im p l ic a t io n s  as seen  th ro u g h  h is to r ic a l ,  
sociological and philosophical foundations of 
education.
(bHii) E ducational psychology—This shall not 
only introduce the candidate to the field of 
psychology but develop an aw areness of the 
grow th and developm ent of the child in the educa­
tional process through the preadolescent period.
(e)(iii) M ethods and m a te ria ls—T his shall 
emphasize instructional processes appropria te  
for elem entary children and appreciation for the 
k inds of h a rd w are  and  softw are  th a t w ill 
facilitate instruction.
(dXiv) Specific  and con tinu ing  p re -s tu d en t 
teaching field experiences beginning as early  as 
possible in the candidate’s program .

(e)(v) Classroom m anagem ent, including legal 
righ ts and responsii'ili tics of teacher and student.
(f)(vi) M inim um  of six (G) sem ester hours of 
d ev e lo p m en ta l, d ia g n o s tic  and  co rre c tiv e  
reading.
(gMvii) E ducational m easurem ent and evalua­
tion.
(h)(viii) E thnic, cu ltu ra l and disability  aw are­
ness.
(iXix) Nine (9) weeks of full-tim e student teach­
ing at ' ■ e level covered by this license.
(3)(C; E lectives 24 Sem ester Hours

The elective component of the teacher p rep ara ­
tion program  shall provide the teacher education 
candidate w ith opportunity  for self-determ ina­
tion of courses w hich shall add bread th  and/or 
depth of the u n d erg rad u a te  experience.

(G)(3) Been recom m ended for licensing by the 
institution of h igher education g ran tin g  the degree.

( I I ) ( b )  C o v e ra g e : T h e  t e a c h e r  l ic e n se d  in 
elem entary  education is eligible to teach all subjects in 
g rades 1-6 and in non-departm entalized g rades 7 and 
8.

(fH )(c )  R en ew al: T h e  S ta n d a rd  L icense  in 
E lem entary  E ducation m ay be renewed fa? one 5-yoar 
period upeft com plet ion  of 43 semeste r  hours of

th is  lieenee a n d  w ish  she reeom m endatio n  e f th e
iw r*4 ttnivysw m i /vww IK /\ ivttirt 1 aoa/Ii i inrtw a n wti a n n ottlCtt VutUt/lt TV I Ivlv viXv tvtlCrTTtl vTvTnu Vruu Cumvu UO

sp ec ified  in 530 IA C  2-3.

(TV)(d) Professionalization: The stan d ard  license 
in elem entary education may be professionalized when 
the holder has:

(A)(1) Completed th re e  five (5) years of teaching 
experience in accredited  schools a t  the level covered 
by the license and subsequent to the issuance of the 
S tandard  License.
(B)(2) Com pleted an ap propria te  m aste r’s degree 
from  an institution regionally accredited to offer 
g raduate  degrees.
(G)(3) Com pleted fif te en  (15) sem ester hours in 
elem entary education a t the  g rad u ate  level a t  an 
institution regionally accredited  to offer g rad u ate  
program s in e lem entary  education. (Note: C andi­
dates w ith additional teaching areas or endorse­
m ents may professionalize those areas upon the 
completion of th re e  (3) sem ester hours of course- 
work in the sub ject m a tte r  area.) The addition of 
aerospace and in terd isc ip linary  cooperative educa­
tion will not req u ire  any additional coursework in 
o rder to be professionalized.
(G)(4) Been recom m ended for the professional
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license by the institution gra n tin g  the m aste r’s 
degree.
E lem entary  additions. The s tan d ard  o r professional 

license in elem entary education m ay be extended in 
subject a rea  coverage upon completion of appropria te  
endorsem ents nr teaching m inors as described in Rule 
46; Seetien  2 530 IAC 2-1-13. The coverage of such 
additions is lim ited to g rades 1-6 and non-depart- 
m entalized grades 7 and 8 w ith the exception of all 
g rade  minors in recreation, audiovisual services and 
school library  services which a re  valid in g rades K-12. 
The addition of the k indergarten  endorsem ent to the 
license in elem entary education qualifies the holder to 
teach all subjects in k in d erg arten  as well as in grades 
1- 6 .

Before an addition can be m ade to the professional 
license, the candidate m ust com plete the profes­
sionalization  course w ork  re q u ire m e n ts  for th e  
endorsem ent or teaching m inor being  added. C andi­
dates are  u rged u g ed  [sic.] to lim it all additions to 
a reas which com plem ent and augm en t the 'icrr.se in 
elem entary education. The following endorsem ents 
and teaching m inors are  considered appropria te  addi­
tions to the license in e lem entary  education: 

Audiovisual services 
B ilingual and b icu ltu ral proficiency 
Coaching
E thnic and cu ltu ral studies 
Fam ily life education 
Gifted ar.d talented 
K indergarten  
H ealth education 
Music
Physical education 
Reading
School lib rary  services 
Special education 
Visual arts
Teacher education institu tions a re  encouraged to 

develop endorsem ents and teach ing  m inors th a t are 
designed  specifically  to m eet th e  needs of the 
e lem entary teacher. (Coinmission on Teacher T ra in ­
ing and Licensing; Rule 10, Sec 3: file d  Dec 10, 197.5, 
2:50pm :R ules and Regs. 1975. ]>. 180: filed  Son  3. 1981, 
12:1,5 pm: i  IR  2809: filed  Sep 23, 1982. 9:32 am: 5 IR  
2355: filed  Jun. 12. 1981, 3:10 pm)

SECTION 4. 530 IAC 2-1-4 is am ended to read  as 
follows:

530 IA C  2-1-4 J u n io r  h ig h /m id d le  school e d u c a ­
t io n  l ic e n s e :  q u a l i f i c a t i o n s :
co v erag e; e n d o rsem e n ts

Authority: IC
A ffected : IC 20-C.I-2 I: fC 20-G.I-S-d; IC 2I> 10.1-4

223
Sec. 4. (4)(;s) Candidates will be qualified for the 

s tandard  license in junior h igh/m iddle  school educa­
tion when they have:

(AX1) Received a baccalaureate degree from an 
institution of h igher education accredited  to offer 
program s in teacher education.
(6X 2) C om pleted an u n d e rg ra d u a te  p ro g ram  
consisting of a  m inim um  of 124 sem ester hours 
struc tu red  as follows:

ttX A) General education 40 Sem ester Hours 
((till) H um anities (from am ong  the following: 
literature, g ram m ar, fine a rts , foreign language, 
religion and philosophy, and always including 
nine (9) sem ester hours in oral and w ritten  
expression). 8-22
(bXii) Life and physical science (from am ong 
the follow ing: biology, physics, chem istry , 
physical geography, geology, astronomy and 
m athem atics). 8-12
(eXiii) Social and behavioral sciences (from 
am ong  th e  fo llow ing: h is to ry , econom ics, 
sociology, government, anthropology, psychology 
and geography). 8-12

(3XB) Subject M atter Concentration

Except for home economics and industrial arts, 
the subject m atte r concentration shall include a 
p rim ary  and supporting  a rea  from language 
arts, science, m athem atics, social studies and 
foreign language. The p rim ary  area  shall require 
a m inim um  of tw en ty -fo u r (241 sem ester hours 
of p reparation  and the supporting  arca(s) a 
m inimum of e ig h teen  (18) sem ester hours. 
D istribution of course work described in 530 IAC 
2-1-13 may be used as a  guideline.
(«Xi) Language A rts—This a rea  shall be de­
signed to develop an appreciation  for world and 
Am erican "literature. I t  shall em phasize s tru c ­
tu re  of the E nglish language and basic comm uni­
cation skills, always including th ree  (3) sem ester 
hours in fundam entals of reading, 18-24
tb'j'.ii) Science—This arc-a shall be designed to 
provide background in biology, chem istry, earth- 
space science and physics. Courses shall be 
coordinated to em phasize as m any intrascience 
relationships as possible. 18-24
(e)(iii) Social s tu d ie s—T h is a re a  sha ll be 
designed to develop understand ing  of in te rre la ­
tionships of disciplines w ithin the social studies. 
E very  effort shall be m ade to use an in te r­
disciplinary approach to study economics, U.S. 
history, w orld civilization, geography, govern­
m ent and cu rren t social problem s. 18-24
tdXiv) hem atics—This a rea  shall be ae- 
sigr.rd to include appropria te  college-level topics
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T here a r e  f o u r  s e c t io n s  in c lu d e d  in  t h i s  s u rv e y . P le a se  com plete  each  o f  
th e  fo u r  s e c t io n s .

A ll  re fe re n c e s  t o  k in d e rg a r te n  and e a r ly  ch ild h o o d  ed u c a tio n  in  t h i s  s u rv ey  
w i l l  be a b b re v ia te d  "ECE." A s p e c ia l i z e d  l i c e n s e / c e r t i f i c a t e  means a  c e r t i ­
f i c a t i o n  program d i f f e r e n t  from  th a t  re q u ire d  o f e lem en ta ry  te a c h e r s .  The 
term  "young c h i ld re n "  used  in  t h i s  su rvey  i s  l im ite d  to  c n i ld r e n  **i to  6 y e a rs  
o f age .

PART I

D ir e c t io n a l F o r  each q u e s tio n  in  t h i s  s e c t io n  you a re  r e q u ire d  to  make th r e e  
re sp o n se s . The f i r s t  column a sk s  f o r  y o u r  o p in io n  a s  to  th e  im portance o f  each 
item  f o r  k in d e rg a r te n  te a c h e r s .  The second  column ask s  th e  e x te n t  to  w hich you 
perform  each  item . The t h i r d  column a s k s  how w e ll y o u r c o l le g e  o r  u n iv e r s i ty  
e d u c a tio n  p repared  you to  do each  item . C i r c le  th e  number in  each  o f th e  th r e e  
columns w nich most a c c u ra te ly  r e p r e s e n t s  yo u r s i t u a t io n  and o p in io n s .

To what e x te n t 
i s  i t  im p o rtan t
f o r  k in d e rg a r te n  To what e x te n t
te a c h e r s  to i  do you c u r r e n t ly i

To w hat e x te n t 
d id  y o u r  c o l le g e /  
u n iv e r s i ty  co u rse s  
p re p a re  you to i

X 2 t

S B a. fi-n e —

& 3 jz a3 g

c t  -2 3.
° § 2 £mJ G. b. O,

2 £ S.g, 2 e
a js ~ 5

Have a  le a rn in g  c e n te r  to  1 2 3 14-use?
Use n a s te ry  le a rn in g ?

Use f l e x i b l e  g roup ing  
a c co rd in g  to  a b i l i t y ?

Use f l e x ib l e  g roup ing  
a c co rd in g  to  i n t e r e s t ?

Use a  v a r i e ty  o f  te a c h in g  
s t r a t e g i e s ?

1 2  3 4
1 2  3**

1 2  3 ** 

1 2  3**

Use a  v a r i e ty  o f  au d io  1 2 3 **
and v is u a l  m a te r ia ls ?

P ro v id e  o p p o r tu n i t ie s  f o r  1 2  3 * *
an in d iv id u a l  s tu d e n t to  
make c h o ic e s  in  th e  c l a s s ­
room?

P ro v id e  o p p o r tu n i t ie s  f o r  1 2  3 * *
g roup  work in  th e  c l a s s ­
room?

P o s i t iv e ly  r e in f o rc e  a l l  1 2  3 * *
s tu d e n ts  in  c l a s s ?

S igage th e  u se  o f  su p p o rt 1 2  3 * *
s t a f f  to  h e lp  s tu d e n ts ?

1 2  3**

1 2  3**

1 2  3 **

1 2 3 **

1 2 3 **

1 2 3 **

1 2  3**

1 2 3 ** 

1 2  3**

1 2 3 **

1 2 3 **

1 2 3 **
1 2 3 **'

1 2  3 * *

1 2  3 * *

1 2 3 **

1 2 3 **

1 2 3 **

1 2 3 ** 

1 2  3 **
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To what ex ten t  
l a  I t  important
f o r  k indergarten  To what axtan t
tea ch ers  to i do you eu rx sn tly i

To what axtan t  
d id  your c o l la g e /  
u n iv e r s ity  courses  
prepare you to i
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11. P re s e n t c o n c ep ts  a t  
v a ry in g  le v e ls ?

12. In vo lve  p a re n ts  in  
deve lo p in g  a  y e a r ly  p lan  
f o r  a  c la s s ?

13. Use p a re n ts  as  c lassroom  
a id e s ?

14. Inv o lv e  p a re n ts  in  
p la n n in g  ways to  
communicate p u p il  
p ro g re ss?

15. Seek p a r e n ta l  feedback  
to  a s s e s s  s t r a t e g i c s  and 
program s?

16. I n te g r a te  in to  in s t r u c t io n  
th e  c u l tu r a l  env ironm ent of 
s tu d e n ts  (u se  exam ples from 
many ra c e s ,  socioeconom ic 
g ro u p s , e t c . ) ?

17. Avoid showing f a v o r i t is m  
tow ards s tu d e n ts ?

16. Avoid la b e l in g  s tu d e n ts ?

19. Seek p e rs o n a l knowledge 
abou t s tu d e n ts ?

20 . G ive in d iv id u a l  a t t e n t io n  
to  s tu d e n ts  o u ts id e  o f  
th e  c lassroom ?

21 . Work t o  prom ote p o s i t i v e  
r e l a t i o n s  between te a c h e r  
and p a re n ts ?

22 . Recognize symptoms o f 
m ental i l l n e s s  w hich nay 
in d ic a te  th e  need  f o r  
r e f e r r a l  o f  a  s tu d e n t  to  
o th e r  p e rso n n e l?

23 . Know p ro ced u re s  f o r  d e a lin g  
w ith  a  v a r i e ty  o f  s ch o o l 
day em ergencies?

24. I d e n t i f y  and u se  o th e r  
e d u c a tio n a l p o rso n n e l in 
th e  in s t r u c t io n a l  p ro cess  
( te a c h e r s ,  a d m in is t r a to r s ) ?

25. A rrange th e  c lassro o m  to  
a llow  c h i ld re n  to  move 
e a s i ly  ab o u t.

26 . P lan  f o r  p h y s ic a l move­
ment d u rin g  a  c l a s s  to  
allow  f o r  m uscle r e l a x a t io n  
ar.d r .- . if ts  in  th e  body 
:>©::i Mon?

1 2  3 4

1 2  3 * *

1 2  3 4

1 2  3 4

1 2  3 * *

1 2 3 *»

1 2  3 4

1 2  3**

1 2  3**

1 2  3**

1 2  3 4

1 2  3 4

1 2 3 *4

1 2  3 4

1 2  3**

1 2  3 4

1 2  3**

1 2  3**

1 2  3**

1 2  3**

1 2  3**

1 2  3 4

1 2  3**

1 2  3 * *

1 2  3 * *

1 2  3 * *

1 2  3 * *

1 2  3 4

1 2  3 4

1 2  3 4

1 2  3 4

1 2  3 * *

1 2  3 4

1 2  3 * *

1 2  3 4

1 2  3 4

1 2  3 * *

1 2  3 * *

1 2  3 4

1 2  3**

1 2  3 * *

1 2  3**

1 2  3**

1 2  3**

1 2  3 4

1 2  3 4

1 2  3 4
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To what e x te n t To * n * t e x te n t
I s  I t  im p o rtan t d id  y o u r c o l l e g e /
f o r  k in d e rg a r te n  To what e x te n t  u n iv e r s i ty  cour&wa
te a c h e r s  to i  do you c u x rv n tly i p re p a re  you to i

|  5 |  «, S a t
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s a i l  :  * I I It  C ~ N. w 5 fl K £
E A

27. A rrange f o r  f u r n i tu r e  1 2  3 * *  1 2 3 u 1 2  3 * *
conducive to  th e  com fort 
of s n a i l  c h i ld re n ?

29. P ra is e  c h i ld re n  p u b lic ly ?  1 2 3 ** 1 2 3 ** 1 2  3 ^

29. Punish c h i ld re n  p r iv a te ly ?  1 2 3 ** 1 2 3 ** 1 2  3 * *

3 0 . ^ iv e  c h i ld re n  th e  op p o r- 1 2  3 * *  1 2  3 * *  1 2  3 * *
tu n i ty  to  assume re s p o n s i­
b i l i t i e s  f o r  som ething o th e r
than academic p ro g ress  
(wipe ta b le s ;  put p a s te , 
s c i s s o r s ,  cravens away)?

31. Promote p o s i t iv e  fu n c t io n -  1 2  3 * *  1 2  3 ”* 1 2  3 * *
ing o f c h i ld re n  and a d u l ts
in  a  group?

32. B uild  p o s i t iv e  s e lf - c o n c e p t  1 2  3 * *  1 2  3 * *  1 2  3 * *
th ro  urn a  focus  on eacn
c h i ld 's  s t r e n g th s ?

33. P repare d a i ly  w r i t t e n  1 2  3 * *  1 2 3 u 1 2  3 * *
le sso n  p lans?

3^. S ta te  o b je c t iv e s  c l e a r ly  1 2  3 * *  1 2  3 * *  1 2  3 * *
to  th e  le a rn e r?

35. E va luate  th e  e f f e c t iv e n e s s  1 2  3 * *  1 2  3 * *  1 2  3 * *
o f in s t r u c t io n  in  a  r e g u la r , 
sy stem a tic  way d a i ly ?

3 6 . A rrange a c t i v i t i e s  which 1 2  3 * *  1 2  3 * *  1 2  3 * *
promote e f f e c t iv e  p a t te rn s  
of communication among th e  
k in d e rg a rten  c h i ld re n ?

37. Design and implement 1 2  3 * *  1 2  3 * *  1 2  3 * *
in s t r u c t io n  which in c o r ­
p o ra te s  c a re e r  ed u ca tio n  
concep ts?

38. Teach read in g  s k i l l s ?  1 2 3 ^  1 2  3 ^  1 2  3 * *

39. Teach body aw areness , 1 2  3 * *  1 2  3 * *  1 2  3 * *
space , and q u a l i t i e s
of movement?

**0. Modify in s t r u c t io n  d u rin g  1 2  3 * *  1 2  3 * *  1 2  3 * *
a  le sso n  based  on in p u t 
from s tu d e n ts?

M . Be a  su b je c t m a tte r  1 2  3 ** 1 2  3 ** 1 2  3 **
s p e c i a l i s t  in  a t  l e a s t  
one academic d is c ip l in e ?

1*2. Be a  s u b je c t m a tte r  1 2 3 ^  1 2  3 b .  1 2 3 1 *
s p e c i a l i s t  in  a t  l e a s t  
two o r  more academ ic 
d is c ip l in e s ?

1*3. Be observed r e g u la r ly  1 2 3 1* 1 2 3 1 * 1 2 3 1 *
by peers to  an a ly se  
p ro fe s s io n a l e f f e c t iv e n e s s ?
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PART I I

D ir e c t io n s ! The fo llo w in g  s ta tem e n ts  re p re se n t o p in io n s , and your agreem ent 
o r  d isagreem ent w i l l  be determ ined  on th e  b a s is  o f your  own p a r t i c u l a r  con­
v ic t io n s .  P lea se  c i r c l e  your p o s it io n  on th e  s c a le  as  th e  sta tem en t f i r s t  
im presses  you. In d ic a te  what you b e l ie v e , r a th e r  than what you th in k  you 
should  b e l ie v e .

SD « S tro n g ly  D isagree 
D -  D isagree  
U •  Undecided 
A -  A gree  

3A •  S tro n g ly  Agree

1. A s p e c ia l iz e d  k in d e rg a r ten  
c e r t i f i c a t e / l i c e n s e  would 
in c re a s e  th “ -k H ls  dem onstrated  
by te a c h e rs  of  k in d e rg a r ten  
c h i ld re n .

2 . An e le n e n ta ry  te ach in g  c e r t i f i c a t e /  
l i c e n s e  p ro v id e s  th e  s k i l l s  needed 
f o r  te a c h e rs  to  work w ith  k in d e rg a r te n  
c h i ld re n .

3 . C e r t i f i e d / l i c e n s e d  e lem entary  te a c h e rs  
who w i l l  te a c h  k in d e rg a rte n  shou ld  be 
re q u ire d  to  ta k e  a d d i t io n a l  course  
work s p e c i f i c a l l y  r e l a te d  t o  k in d e rg a r te n  
c h i ld re n .

U. T each er com petencies f o r  work w ith  SD D U A SA
k in d e rg a r te n  c h i ld re n  can be ac q u ired  
th ro u g h  in - s e r v i c e  b ra in in g ,  th u s  making 
a  s p e c ia l i z e d  u n iv e r s i ty  program 
unnecessary .

5. K in d erg arten  te a c h e rs  need s p e c ia l  
s k i l l s  n o t re q u ire d  o f  upper grade 
te a c h e rs .

6 . The e x te n s iv e  use o f  elem entary  
te a c h e rs  w ith o u t s p e c ia l iz e d  
t r a in in g  i s  l i k e ly  t o  r e s u l t  in  
in ad eq u a te  program s f o r  k in d e rg a rten  
c h i ld re n .

7 . Com petencies re q u ire d  to  te ach  
k in d e rg a r te n  c h i ld re n  a re  e q u iv a le n t 
to  th o se  re q u ire d  f o r  s u c c e s s fu l 
te a c h in g  a t  any le v e l .  T h e re fo re , 
a  s p e c ia l i z e d  l i c e n s e / c e r t i f i c a t e  i s  
n o t n ec essa ry .

8 . K in d erg arten  c h i ld re n  a re  d i f f e r e n t  
from o ld e r  ch ild ren *  they  a r e  n o t 
sim ply  th e  same v e rs io n  c u t down in  
s iz e .  T h e re fo re , t r a in in g  programs 
f o r  te a c h e rs  o f  k in d e rg a rte n  c h i ld re n  
shou ld  focus  on th e se  d if f e re n c e s .

SD D U A SA

SD D U A SA

SD D U A SA

SD D U A SA

SD D U A SA

SD D U A SA
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pap? 1: 1

D ire c t io n s !  P lea se  f i l l  in th e  a p p ro p r ia te  b la n k s . I f  you need ro re  space 
than th a t  wnich Is  p rovided f o r  eacn i t e n ,  p le a se  a t t a c h  an a d d i t io n a l  page 
to  the  com pleted su rvey .

1. Do you th in k  a  s p e c ia l  k in d e rg a rte n  lic en se /en d o rse m en t should be 
req u ire d  f o r  a l l  who would te a c n  k in d e rg a r te n ?

— *es 
  No

2 , *h a t co u rses  do you f e e l  a re  a b s o lu te ly  e s s e n t i a l  a s  a  p a r t  o f the  
p ro fe s s io n a l  p re p a ra tio n  of a  k in d e rg a r te n  te a c h e r?  P lea se  l i s t  th e  
c o u rse s .

I  do n o t f e e l  any s p e c ia l  co u rse s  a re  e s s e n t i a l  as  a  p a r t  of th e  
p ro fe s s io n a l  p re p a ra tio n  of a  k in d e rg a rten  te a c h e r .

3. * ha t co u rse s  r e l a te d  to  th e  te ach in g  o f k in d e rg a rte n  d id  you ta k e  as  a 
p a r t  o f  yo u r u n derg radua te  te a c h e r  p re p a ra tio n ?  P le a se  l i s t  th e  c o u rse s .

I took no co u rses  s p e c i f ic a l ly  r e l a te d  to  th e  teach in g  o f k in d e rg a rte n  
as  a  p a r t  o f  my underg radua te  te a c h e r  p re p a ra tio n .
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k . <«hat co u rse s  r e la te d  to  the  teacn ir.g  of k in d e rg a rten  d id  you ta k e  a s  a  
p a r t o f your g rad u a te  te a c h e r  p rep a ra tio n ?  P lea se  l i s t  th e  co u rse s .

I  took  no co u rses  s p e c i f ic a l ly  r e la te d  to  th e  te ach in g  of k in d e rg a r te n  
a s  a  p a r t  o f my g raduate  te a c h e r  p re p a ra tio n .

5. 4hat com petencies do you f e e l  a k in d e rg a rten  te a c h e r  must have to  fu n c tio n  
most e f f e c t iv e ly  in  a  k in d e rg a rten  classroom ? P lease  l i s t  up to  s ix  
com petencies you f e e l  to  be th e  most im portan t.

6 . Be open and honest about y o u rs e lf .  What about your p e r s o n a l ity  o r  
temperament makes you s u ite d  to  teacn  a t  th e  k in d e rg a rten  le v e l?



How could you have been b e t te r  prepared to  teach k indergarten?

L is t  th e  number o f  c r e d i t s  you have ea rned  in  each o f th e s e  a re a s  and 
in d ic a te  how lo n g  ago you earned th e s e  c r e d i t s .  P le a se  n o te  i f  you a r e  
in d ic a t in g  se m e ste r  o r  q u a r t e r  hou rs.

  SEMESTER HOURS

  QUARTER HOURS

How many How long I  have no
c r e d i t s ?  ago? c r e d i t s .

a .  C h ild  Growth and Development _ _ _ _ _ ___________ _______  ____
b. K in d e rg a rte n /P re sc h o o l Methods . - _ _ _

c . K in d e rg a rte n /P re sc h o o l
M a te r ia ls  _ _ _ _  ------  -■

d . C h ild  G uidance T echniques _ _ _ _ _  ■   -
e . K in d e rg a rte n /P re sc h o o l

Curriculum ____ _ _  ■ _ _ _ _ _
f .  F ie ld  E x p e rie n c e (s )  in

K in d e rg a rte n /P re s c h o o l _ _ _ _ _ .......................... ..........  _ _ _ _ _
g . S tu d en t T each ing  in

K in d e rg a rten  _ _ _ _ _  _ _ _ _ _  -
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D ire c t io n s j Check th e  b lank ( V  ) o f th e  most a p p ro p r ia te  response  o r  f i l l  
in  th e  b lank w ith  th e  most a p p ro p r ia te  response .

My sex  1st
  Male
_____ Female

My p re se n t assignm ent is» 
_ _ _  T eacher 
_ _ _  A d m in is tra to r  
_ _ _  T e a c h e r’s  Aide 
 O th er -  (S p ec ify )

3, I  an c u r r e n t ly  working in  a (a n ) i  
_____ E lem entary  School 
_ _ _ _  P re sch o o l
  O ther -  (S p ec ify )  __________

k.  My age group i s i  
_ _ _  20 o r  younger
  21-30
 31-^0 * 1-50
  51-60

61+

5. The h ig h e s t  d e e re e  I  ho ld  1st 
  3A/3S
 maAs
  EdS
  EdD/PhD

6 . The c e r t i f i c a t e / l i c e n s e  I  ho ld  is* 
(P le a se  check a l l  th a t  a p p ly .)

_____ P re sch o o l lic en se /en d o rse m en t 
_ _ _  K-S E lem entary  c e r t i f i c a t e / l i c e n s e  
_ _ _ _  l- o  E lem entary  l ic e n s e  
_____ K-12 c e r t i f i c a t e / l i c e n s e

. In d ia n a  k in d e rg a rte n  endorsem ent 
_ _ _ _  In d ia n a  k in d e rg a rte n  l ic e n s e  
_____ M ichigan 2A endorsem ent 
_ _ _ _  o th e r  -  (S p ec ify )  _ _ _ _ _

7 . The t o t a l  number o f  y e a rs  o f  te a c h in g  ex p e rien ce  
I  have ( In c lu d in g  t h i s  y e a r)  i s i

? . The t o t a l  number o f  y e a rs  o f  te a c h in g  e x re r ie n c e  
I have a t  th e  k in d e rg a r te n  le v e l  ( in c lu d in g  th i s  
y e a r)  In i

1 d id  my s tu d e n t te a c h in g  a t  th e  
le v e l .  ( I n d ic a te  g ra d e )

10. The g rade  I  o r ig i n a l l y  w anted to  te a c h  when I 
began my te a c h in g  c a r e e r  was .
( I n d ic a te  g rad e)

11. The g rade  I  ta u g h t l a s t  y e a r  was 
( In d ic a te  g rad e)

. grade

12. I f  I  had my c h o ic e , th e  g rad e  I would p r e f e r
to  te a c h  now i s  . ( I n d ic a te  grade)

13. The p ro f e s s io n a l  o r g a n iz a t io n s  to  which I belong 
a re  1

14*. The jo u rn a ls  ( p u b l ic a t io n s )  r e l a t e d  to  e a r ly  ch ildhood  
ed u ca tio n  w hich I  re a d  r e g u la r ly  a r e t

PLEASE RETURN THIS SURVEY TCi

Jeanne H urley  Maksyot
15321 i i r d n i l l  P o ir.te  D rive
3 rouse P c ln te  P ark , M ichigan *fl230



BIBLIOGRAPHY



BIBLIOGRAPHY

Arm st rong ,  E . ,  & S t i n n e t t ,  T.  M. (1 9 6 1 ) .  A manual on c e r t i f i c a t i o n  
r e q u i r e m e n t s  f o r  schoo l  p e r s o n n e l  in  t h e  U n i t e d  S t a t e s . Washing­
t o n ,  DC: N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n .

A rm st rong ,  E . ,  & S t i n n e t t ,  T. M. (1 9 6 7 ) .  A manual on c e r t i f i c a t i o n  
r e q u i r e m e n t s  f o r  schoo l  p e r s o n n e l  in  t h e  U n i t e d  S t a t e s , second  
e d i t i o n .  W ash ing ton ,  DC: N a t io n a l  E d u c a t i o n  A s s o c i a t i o n .

B a r k e r ,  R. G . ,  Koun in ,  J .  S . ,  % W r ig h t ,  H. F.  (1 9 4 3 ) .  C h i l d  b e h a v i o r  
and d e v e lo p m e n t . New York: McGraw-Hil l .

B e rson ,  M. P. (1 9 6 0 ) .  K i n d e r g a r t e n ,  your  c h i l d ' s  b e i g  s t e p ! .

B la n c h e ,  R. C. (19761 .  B e h a v io ra l  o b j e c t i v e s  f o r  t h e  p r e p a r a t i o n  and 
c e r t i f i c a t i o n  o f  school  h e a l t h  e d u c a t o r s .

Bloom, B. S.  (1 9 6 4 ) .  S t a b i l i t y  and change in  human c h a r a c t e r i s t i c s .
New York: John Wiley .

B o u v e r a t ,  R. W., Kenne, B. S . ,  & York, M. E. ( 1 9 8 3 ) .  A s u r v e y  of  
s t a t e  c e r t i f i c a t i o n  r e q u i r e m e n t s  o f  t e a c h e r s  o f  young c h i l d r e n .

Braun ,  S.  J . ,  & Edwards,  E. P. (1 9 7 2 ) .  H i s t o r y  and t h e o r y  of  e a r l y  
c h i ld h o o d  e d u c a t i o n . C a l i f o r n i a :  Wadsworth.

B u r d i n ,  J .  L . ,  & Reagon,  M. F. ( E d s . ) .  ( 1 9 7 1 ) .  P e r f o r m a n c e - b a s e d
c e r t i f i c a t i o n  o f  school  p e r s o n n e l ;  c o n f e r e n c e  p r o c e e d i n g s . Wash- 
i n g t o n ,  DC: ERIC C l e a r n i n g h o u s e  on T e a c h e r  E d u c a t i o n .

Combs, A. W. (1 9 7 2 ) .  E d u c a t io n  a c c o u n t a b i l i t y :  Beyond b e h a v i o r a l
o b j e c t i v e s . W ash ing ton ,  DC: A s s o c i a t i o n  f o r  S u p e r v i s i o n  and
C u r r i c u lu m  Development .

Conan t ,  J .  B. ( 1 9 6 3 ) .  The e d u c a t i o n  o f  American t e a c h e r s . New York: 
McGraw-Hil l .

C u b b e r le y ,  E. P.  ( 1 9 0 6 ) .  The f i f t h  yea rbook  o f  t h e  n a t i o n a l  s o c i e t y  
f o r  t h e  s c i e n t i f i c  s t u d y  of  e d u c a t i o n ,  P a r t  I I :  The c e r t i f i c a ­
t i o n  of  t e a c h e r s . Ch icago :  t h e  U n i v e r s i t y  of  Chicago  P r e s s .

Deasey,  D. (1 9 7 8 ) .  E d u c a t io n  unde r  s i x . New York: S t .  M a r t in
P r e s s .

232



233

Elam, S. (1 9 7 1 ) .  P e r fo r m a n c e -b a s e d  t e a c h e r  e d u c a t i o n :  What i s  t h e
s t a t e  of  t h e  a r t ?  P e r fo r m a n c e -b a s e d  t e a c h e r  e d u c a t i o n  s e r i e s  
number one.  Wash ing ton ,  DC: American A s s o c i a t i o n  of  C o l l e g e s  of
T e a c h e r  E d u c a t i o n .

E l k i n d ,  D . ,  & Lyke,  N. (1975 ) .  E a r l y  e d u c a t i o n  and k i n d e r g a r t e n :  
C o m p e t i t i o n  or  c o o p e r a t i o n ?  Young c h i l d r e n , 3 0 , 393-399 .

F r a z i e r ,  A. ( E d . ) .  ( 1968 ) .  E a r l y  c h i ld h o o d  e d u c a t i o n  t o d a y . Wash­
i n g t o n ,  DC: N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n .

F r a z i e r ,  B. W. (1 9 3 8 ) .  Development  of  s t a t e  programs f o r  t h e  c e r t i ­
f i c a t i o n  of  t e a c h e r s "  W ash ing ton ,  DC: U n i ted  S t a t e s  Government
P r i n t i n g  O f f i c e .

F r o e b e l ,  F.  ( 1 9 0 4 ) .  P edagog ic s  of  t h e  k i n d e r g a r t e n . C o p y r ig h t  by J .
J a r v i s .  New Yorkl  0 .  A p p le to n .

Good, H. G. (1 9 6 0 ) .  A h i s t o r y  of  Western  e d u c a t i o n . New York: The
MacMil lan Company.

H a r r i s ,  W. T. (1 9 6 9 ) .  R epo r t  o f  t h e  commit tee  of  f i f t e e n  on e lemen­
t a r y  e d u c a t i o n , r e p r i n t .  New York: Arno P r e s s  and t h e  New York
T i m e s .

H e a d le y ,  N. (1 9 6 5 ) .  The k i n d e r g a r t e n :  I t s  p l a c e  in  t h e  p r o c e s s  of
e d u c a t i o n . New York:  The C e n t e r  f o r  A pp l i ed  R ese a rc h  in  Educa-
t i o n .

H e inz ,  M. W. ( 1 9 5 9 ) .  Growing and l e a r n i n g  in  t h e  k i n d e r g a r t e n .
Richmond, VA: John Knox P r e s s .

H e l v i e ,  S. L. (1 9 8 0 ) .  E a r l y  c h i l d h o o d  e d u c a t i o n .  Denton ,  TX: Texas
Women's U n i v e r s i t y .

H i l l ,  P .  S.  ( 1 9 2 5 ) .  Changes in  c u r r i c u l u a  and method in  k i n d e r g a r t e n
e d u c a t i o n .  Chi ldhood  E d u c a t i o n , 2,  99 -107 .

H i l d e b r a n d ,  V. ( 1 9 7 1 ) .  I n t r o d u c t i o n  t o  e a r l y  c h i ld h o o d  e d u c a t i o n .

I n d i a n a  R e g i s t e r . (1984 ,  August  1 ) .  S t a t e  c e r t i f i c a t i o n  r e q u i r e -  
m e n t s ,  7 j 9 ) .

J a c o b s ,  A. (1977 ) .  An approach  t o  competency based  t e a c h e r  p r e p a r a ­
t i o n  in  e a r l y  c h i l d h o o d  e d u c a t i o n .  In  L. Golubch ick  & B. P e r s k y  
( E d s . ) ,  E a r l y  c h i l d h o o d  e d u c a t i o n . New J e r s e y :  Avery.

K a t z ,  L. ( 1 9 7 7 ) .  The s o c i a l i z a t i o n  o f  t e a c h e r s  f o r  e a r l y  c h i l d h o o d  
p rogram s.  In  B. Spodek ( E d . ) ,  E a r l y  c h i ld h o o d  e d u c a t i o n  i s s u e s  
and i n s i g h t s . C a l i f o r n i a :  McCutchan.



234

K e y s e r l i n g ,  M. D. ( 1 9 7 2 ) .  Windows on day c a r e , a r e p o r t  on th e  f i n d ­
ings  of  members of  t h e  N a t io n a l  Counci l  o f  J ew ish  Women on day 
c a r e  needs and s e r v i c e s  in t h e  com m uni t i e s .

K i l p a t r i c k ,  W. H. ( 1 9 1 6 ) .  F r o e b e V s  k i n d e r g a r t e n  p r i n c i p l e s . New 
York: MacMil l an .

K inney ,  L. B. ( 1 9 6 4 ) .  C e r t i f i c a t i o n  in  e d u c a t i o n . Englewood C l i f f s ,  
NJ: P r e n t i c e - H a i 1.

L am ber t ,  H. M. ( 1 9 5 8 ) .  T each ing  t h e  k i n d e r g a r t e n  c h i l d . New York: 
H a r c o u r t  Brace  and World.

L e e p e r ,  S. H . ,  S k i p p e r ,  D. S . ,  & W i th e r s p o o n ,  R. L. Good s c h o o l s  f o r  
young c h i l d r e n , 4 th  e d i t i o n .  New York.

L i e r h e i m e r ,  A. P. ( 1 9 6 8 ) .  Give up t h e  s h i p .  Pape r  p r e s e n t e d  t o  t h e  
M a s s a c h u s e t t s  A d v i s o ry  Counci l  on E d u c a t i o n ,  Boston  U n i v e r s i t y .

McMurrin,  S.  (1961 ,  Augus t  2 8 ) .  The r e a l  weakness  in  American 
s c h o o l s .  U. S .  News and World R e p o r t , 58 -60 .

Mich igan  S t a t e  D epar tm ent  of  E d u c a t i o n .  (1983,  November) .  S t a t e  c e r ­
t i f i c a t i o n  r e q u i r e m e n t s ,  young c h i l d r e n  in  M ich igan .
( u n p u b l i s h e d )

N a t i o n a l  E d u c a t i o n  A s s o c i a t i o n .  (1 9 6 1 ) .  NEA Handbook,  1961 -62 . 
W ash ing ton ,  DC.

P e r s k y ,  B . ,  & G o l u b c h ic k ,  L. H. (1 9 7 7 ) .  E a r l y  c h i l d h o o d  e d u c a t i o n .

P e t r o n e ,  F. R. ( 1 9 7 6 ) .  The deve lopm en ta l  k i n d e r g a r t e n . C h a r l e s  C. 
Thomas.

Read,  & P a t t e r s o n .  (1 9 8 0 ) .  The n u r s e r y  schoo l  and k i n d e r g a r t e n .

R oss ,  E. D. ( 1 9 7 6 ) .  The k n d e r q a r t e n  c r u s a d e . Ohio U n i v e r s i t y  P r e s s .

R o th ,  R. (1 9 7 2 ) .  P e r fo r m a n c e -b a s e d  t e a c h e r  e d u c a t i o n ,  a s u r v e y  of  
t h e  s t a t e s . T r e n t o n ,  NJ: S t a t e  D epar tm ent  o f  E d u c a t i o n ,  D i v i ­
s i o n  of1 F i e l d  S e r v i c e s .

Ryan,  B. (1 9 6 9 ) .  Your c h i l d  and t h e  f i r s t  y e a r  of  s c h o o l . New York: 
World P u b l i s h i n g .

Shane ,  H. ( 1 9 7 9 ) .  An e d u c a t i o n a l  f o r e c a s t  f o r  t h e  1980s .  E d u c a t i o n ­
al D i g e s t , 4 5 , 2 - 5 .

S h e r e r ,  L. (1 9 3 9 ) .  T h e i r  f i r s t  y e a r s  in  s c h o o l . Los A n g e le s .

Spodek,  B. (1 9 7 3 ) .  E a r l y  c h i ld h o o d  e d u c a t i o n . Englewood Cl i f f s ,  NJ:
P r e n t i c e - H a l 1.



235

Spodek,  B . ,  & W alberg ,  H. J .  ( E d s . ) .  ( 1 9 7 7 ) .  E a r l y  c h i l d h o o d  e d u c a ­
t i o n  i s s u e s  and i n s i g h t s . B e r k e l e y :  McCutchan.

S t e i n e r ,  A. K. (1 9 5 7 ) .  A r e p o r t  on s t a t e  laws:  E a r l y  e l e m n t a r y  edu­
c a t i o n .  School  L i f e , 3 9 , 7 -1 0 .

S t e w a r t ,  S.  I . ,  Denson,  R. A . ,  & S t o n e ,  N. K. (1 9 7 6 ) .  Competency-
based  e a r l y  c h i ld h o o d  t e a c h e r  e d u c a t i o n :  Beg inn ing  a t  t h e  b e g i n ­
n i n g .  Young C h i l d r e n , 31 , 188-194.

S t o c k e r ,  J .  ( 1 9 7 3 ) .  E a r l y  ch iIdhoood  e d u c a t i o n ,  c u r r e n t  t r e n d s  in 
s choo l  p o l i c i e s  and p rog ra m s . A r l i n g t o n ,  VA: N a t io n a l  School
P u b l i c  R e l a t i o n s  A s s o c i a t i o n .

T i t l e  530,  commission on t e a c h e r  t r a i n i n g  and l i c e n s i n g .  (1984,
August  1 ) .  I n d i a n a  R e g i s t e r , 7 / 9 ) ,  LSA Document #84-27F.

Vandewalker ,  N. C. (1 9 7 1 ) .  The k i n d e r g a r t e n  in  American e d u c a t i o n . 
New York:  Arno and t h e  New York T i m e s .

V l a a n d e r e n ,  R. B. (1 9 7 9 ) .  T eache r  competency t e s t i n q .  Compact ,  13,  
32.

Weber,  W. C . ,  & Cooper ,  J .  (1971 ) .  A compe tency-based  sys tem
approach  t o  e d u c a t i o n .  In  S. Elam, Pe r fo rmance  based t e a c h e r  
e d u c a t i o n ,  what i s  t h e  s t a t e  of  t h e  a r t ?  Wash ing ton ,  DC: Ameri-
can A s s o c i a t i o n  of  C o l l e g e s  f o r  T e a c h e r  E d u c a t i o n .

W i l l s ,  C. D. (1 9 5 1 ) .  L iv in g  in  t h e  k i n d e r g a r t e n . F o l l e t t .

W o e l l n e r ,  E. H. (1 9 7 0 ) .  T e a c h e r s ,  c o u n s e l o r s ,  l i b r a r i a n s ,  a d m i n i s ­
t r a t o r s :  R e qu i re m en ts  f o r  c e r t i f i c a t i o n  f o r  e l e m e n t a r y  s c h o o l ,
s e c o n d a r y  s c h o o l t j u n i o r  c o l l e g e , 44 th  e d i t i o n .  Chicago:  
U n i v e r s i t y  o f  Chicago P r e s s .


