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ABSTRACT

EDUCATIONAL LEADERSHIP: A STUDY OF PRINCIPALS'
LEADERSHIP OF EIGHT MICHIGAN ELEMENTARY SCHOOLS
SELECTED FOR NATIONAL RECOGNITION IN 1985-1986 AS
PERCEIVED BY THE PRINCIPALS AND TEACHERS

By

Jo Ann Stebbins

The purpose of this study was to examine the principals'
leadership of the eight Michigan elementary schools recognized by
the U.S. Department of Education in the 1985-1986 School
Recognition Program based on the principals’ and teachers'
perceptions. The characteristics of leadership were: instructional
leadership; monitoring of student progress; clear and focused school
mission; emphasis of student attainment of basic skills; positive
school climate for learning; high level of effectiveness; high

expectations for students and teachers; and general behaviors.

Procedure

To measure the perceptions of the principals and teachers a
Leadership Questionnaire adapted from Rensis Likert Associates,
Inc. and a leadership questionnaire used in a dissertation by Isabel
Gabashane was used. Mean and standard deviation to determine the
level of effectiveness was used. Principals and teachers of

the eight Michigan elementary schools recognized in 1985-1986



Jo Ann Stebbins

participated in the study.

Maior Findi

1. Principals perceived themselves to be highly effective leaders
in all areas. Teachers perceived principals to be highly effective in
all areas but instructional leadership.

2. Principals and teachers as a group perceived the principals as
highly effective leaders in all areas but instructional leadership.

3. Of the eight school principals, five were perceived by the
principals and teachers as highly effective leaders in the eight
areas and three principals were perceived by the principal and
teachers as effective leaders in some leadership areas
(instructional leadership, clear and focused school mission, creating
a positive school climate, high expectations for students and
teachers, level of effectiveness, monitoring student progress and
general behaviar).

4. Rural principals were perceived as highly effective in all areas
except instructional leadership. Suburban principals were perceived
as highly effective in all areas except instructional leadership,
level of effectivenss, and general behavior. Urban principals were

perceived as highly effective in all eight areas.
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CHAPTER|
THE PROBLEM

Infroduction

Education Secretary William J. Bennett proclaimed 1985-1986
the "Year of the Elementary School." As part of this effort to focus
national attention on the early years of a child's education, the U.S.
Department of Education recognized 210 outstanding public
elementary schools in the United States. In Michigan eight public
elementary schools were selected for the 1985-1986 Recognition
Program as a representation of Michigan's outstanding schools.

The purpose of the Elementary School Recognition Program was
to call attention to elementary schools that were doing an
exceptional job of educating their students by developing a solid
foundation of basic skills and knowledge, and development of
character, values, ethical judgement, and self-discipline.

To be eligible for nomination, public schools had to meet three
"threshold” criteria: 1) They had to be elementary schools with at
least three grade levels between kindergarten and eighth grade; 2)
they had to have their own building administrators; and 3) 75
percent or more of the students during each of the last three years
must have achieved at or above grade level in math and reading, or
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during each of the last three years the number of students in the
school who achieved at or above grade level in math and reading
must have increased by an average of 5 percent annually, and in the
last year 50 percent or more of the students must have achieved at
or above grade level in both areas.

Eligibility for the U.S. Elementary School Recognition Program
was determined at the state level. In Michigan the nomination form
and requirements were the same as the U.S. Department of
Education. The U.S. Department of Education nomination form
required local educators to describe the school's performance on
eight sets of quality indicators. They were: 1) quality of school
organization; 2) quality of building leadership; 3) quality of
instructional program and curriculum, including character
development; 4) quality of instruction; 5) quality of school
climate; 6) quality of school/community relations; 7) quality of
efforts to make improvements and to maintain high quality
programs; and 8) quality of student outcomes. In the eight quality
areas there were no specific standards to be met. Each school was
judged on the context of how well its programs were tailored to
local circumstances and its success in meeting local needs. It was
assumed that there is no one formula for success, and that a variety
of successful approaches to each of the quality indicators was
possible (McKee et al.,, 1986).

The U.S. Recognition Program for Elementary Schools has only one
year of reference to date; however, the secondary schools program
has been operating three years and therefore able to provide
information on the qualities of successful schools. In the report,

The Search for Successful Secondary Schools: The First Three Years
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of the Secondary School Recognition Program (1986), there are
many themes that describe successful schools and successful
leaders, "They are all vital, dynamic institutions that are clear
about their purposes and actively pursue their goals, addressing and
overcoming all obstacles. Their leaders insist on high standards and
are willing to take risks to meet them. They provide excellent
conditions for teaching and, as a result, are able to assemble
talented, dedicated staffs. Their hallmarks are caring relationships
between adults and adolescents, and a willingness to open their
doors to the public and to build on the resources that are present in
their communities.”

The importance of the educational leader has become evident as a
part of the characteristics of a successful school. The schools
recognized in the U.S. Elementary School Recognition Program
provide a wealth of information about the principals' leadership of

successful schools.

Purpose of Study

Quality of building leadership is one of the areas that a schools
performance was based on in being chosen as an outstanding
elementary school in 1985-1986 by the U.S. Department of
Education. The purpose of this study was to look at the leadership of
the principals based upon the principals’ self-perceptions and
teachers' perceptions of the principal's leadership in the eight
Michigan public elementary schools that received recognition by the
U.S. Department of Education in 1985-1986.
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Need for the Study

The elementary school is the beginning of a child's formal
education, the foundation from which reading, writing, math and
critical thinking skills used throughout a lifetime are learned. It is
imperative that America's children attend schools that give them
the opportunity to build a strong base. The principal of the school
has beén recognized as one of the keys in establishing a successful

school in which learning takes place.

U.S. Secretary of Education William J. Bennett in First Lessons:
A Report on Elementary Education In America (1986) states 'that
"Education is a continuum, lasting a lifetime. Elementary education
is its critical beginning. Today our elementary schools are faced
with unprecedented challenges. Children of today are not limited to
the boundaries of family, school, neighborhood and town due to
technology. Amaerica's children are a diverse group." They are
economically, racially and ethnically heterogeneous with a great
diversity of languages, religions and beliefs, and cultural habits.

In the National Commission on Excellence in Education study of
schools, A Nation at Risk: The Imperative for Educational Reform
(1983) states that "America is at risk because the ideal of academic
excellence as the primary goal of schooling seems to be fading
across the board in American education”. The report points out that
"this declining trend stems more from weakness of purpose,
confusion of vision, underuse of talent, and lack of leadership and
that through effective leadership there can be reform in the
educational system".

The Carnegie Forum On Education And The Economy in The
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Report of the Task Force on Teaching as a Profession A Nation
Prepared: Teachers for the 21st Century (1986) states that "the
1980's will be remembered for two devélopments: the beginning of
a sweeping reassessment of the basis of the nation's economic
strength and an outpouring of concern for the quality of American
education. The nationwide effort to improve our schools and student
achievement rivals those of any period in American history." The
report goes on to say that "These and many other changes have not
come without controversy, and have often .been accomplished only by
viﬁue of courageous, determined leadership.”

In First Lessons (Bennett, 1986) the study group felt strongly
| about the leadership of a school. Member Sandy Wisley commented
"You won't find an excellent school without a strong principal.”
Another member Michael Joyce stated, "If a school is to function as
a 'working community’, if all the parts are to mesh in an engine of
achievement, the principal must act as catalyst. More than any
other figure, the principal is able to create conditions for
excellence.” Professor James Guthrie of the University of
California-Berkely says: "[If] you could only change one component of
a school in order to make it moré effective, finding a dynamic
principal is the' most important thing you can do" (Banas, 1986).

Educators are beginning to realize how important the principal
is to the quality of learning. With the reform movement for
academic achievement of American children a great responsibility
is placed on the principals who lead and guide our nation's schoois.
Much of the burden for reform at the classroom level rests upon the
leadership initiative of the principal (McKee et al., 1986). As

a result, greater attention is being centered on the leadership



qualities of principals.
The Northwest Regional Educational Laboratory in Onward To
Excellence: Making Schools More Effective outlines an effective

leader as:

1. An instructional leader portraying learning as the most
important reason for being in school.

2. A leader that has a clear understanding of the school's
mission and is able to state it in direct, concrete terms.
An instructional focus is established that unifies staff.
The building leadership believes that all students can
learn and that the school makes the difference between
success and failure.

3. A building leader knows and can apply teaching and
learning principles; he/she knows research, legitimizes
and fosters its use in problem solving. Effective
teaching practices are modeled for staff as appropriate.

4. A leader who sets expectations for curriculum quality
through the use of standards and guidelines. Alignment
is checked and improved; priorities are established
within the curriculum; curriculum implementation is
monitored.

5. A leader who protects learning time from disruption.
Administrative matters are handled with time
conserving routines that don't disrupt instructional
activities; priorities are established in the use of time,
widely communicated and enforced.

6. A leader who establishes and maintains a safe, orderly
school environment. :

7. An instructional leader who checks student progress
frequently by relying on explicit performance data.
Results are made visible; progress standards are set and
used as points of comparison; discrepancies are used to
stimulate action.

8. Leaders who set up systems of incentives and rewards
to encourage excellence in student and teacher
performance.

9. Leaders who provide resources needed to ensure the
effectiveness of instructional programs; resources are
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sought from many sources, including the community, as
needed; allocations are made according to instructional
priorities.

10. Instructional leaders who expect all staff to meet high
instructional standards: Agreement is obtained on a
schoolwide instructional model; visits to classrooms to
observe instruction are frequent; teacher supervision
focuses on instructional improvement; staff
development opportunities are secured and monitored.

11. Leaders who express an expectation and strong desire
that instructional programs improve over time.
Improvement strategies are organized and systematic;
they are given high priority and Vvisibility;
implementation of new practices is carefully monitored;
staff are supported.

12. Leaders who involve staff and others in planning
implementation strategies. They set and enforce
expectations for participation; commitments are made
and followed through with determination and
consistency.

(Berman, 1979; Blumberg, 1980; Bossert, 1982; Brookover, 1979b;
Brundage, 1979; Clark, 1980; Crandall, 1982; Duke, 1982; Edmonds,
1979a; Emrick, 1977; Hall, 1980; Hargrove, 1981; Leithwood, 1982;
Lipham, 1981; Little, 1981; Madden, 1976; New York SDE, 1974;
Purkey, 1983; Stallings, 1981B; Venezky, 1979; Weber, 1971;
Wellisch, 1978).

Research concerning the leadership of principals of outstanding
schools will provide more information about these qualities of
principals’ leadership in schools that produce better learning

results.



Definition of T

The following terms are defined to assist in the interpretation

and understanding of this study.

Leadership:

Involves introducing something new or helping
to improve present conditions. (Sergiovanni,
1975) The influence of an individual in
interaction with other individuals within a
group setting (Williams, 1983).

The building administrator who is delegated
certain responsibilities by the Board of
Education usually through the District
Superintendent. Responsibilities inciude
instruction, staff personnel, pupil personnel,
budgeting, management of school facilities,
and school-community relations.

All personnel involved in the elementary
school (salaried and non-salaried). This
includes administrators, specialists, school
nurse, secretaries, teachers, teacher aids,
cooks, bus drivers, and playground aids.

The building housing students in grades
ranging from prekindergarten to sixth grade.

Those activities engaged in by one or more
individuals, which have as their main purpose
the improvement of a person, group, or
program (Gorton, 1983).

Clearly articulated instructional goals,
priorities, assessment procedures and
accountability in the school that are
accepted by the staff who assume
responsibility for student's learning of the
schools curricular goals (Lezotte, 1985).
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An effective school is one in which all the
students learn the intended curriculum
(Lezotte, 1985).

The social organization of the school-the
mores, customs and rules that foster
academic excellence. These are a) clear
academic and social behavior goals - b) order

and discipline c¢) high expectations d) teacher
efficacy e) pervasive caring f) public rewards
and incentives ¢g) administrative leadership
h) community support (Mackenzie, 1983).

How a principal conducts himself/herself in
an effective school. This would include
functioning at high levels of effectiveness in
administrative and leadership duties and
responsibilities, displaying strong
instructional leadership, monitoring student
progress, emphasizing student attainment of
basic skills, having a clear and focused school
mission, having high expectations for
students and staff and creating a positive
school climate for learning.

Observation of staff and students academic
progress in the school setting. A variety of
assessment procedures are used. The results
are used to improve individual student
performance and the instructional program
(Lezotte, 1985).

Reading and mathematics.
An attitude of staff in the school environment
that all students should be expected to attain

at least minimal mastery of a given subject.

The commitment of the school to learning is
apparent and recognized by most of the adults
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associated with the school. There is a
common goal that all students can learn with
the instructional focus on the curriculum that
will enhance student learning.

Assumptions

. A highly effective elementary principal is an instructional leader
who emphasizes student attainment of basic skills, has high
expectations for students and teachers, has a clear and focused
school mission, monitors student progress, creates a positive
school climate for learning, and functions at a high level of

effectiveness.

. The Leadership Questionnaire measures» for principal
instructional leadership; principal monitoring of student
progress; principal clear and focused school mission; principal
emphasis of student attainment of basic skills; principal
creating a positive school climate for learning; principal level of
effectiveness; principal high expectations for students and

teachers; and principal general behaviors.

Limitati

. The study was limited to the eight Michigan elementary schools
recognized in 1985-1986.

2. The study was limited to principals and teachers perceptions.

3. The study was limited to those principals and teachers who

chose to return the questionnaire.
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4. The descriptive nature of the study was limited to how
accurately principals and teachers described their perceptions.
5. The data of the study was affected by the degree of sincerity of
the responses to the instrument administered.
6. The study was conducted one year after the award was received.

Besearch Questions

This study attempted to examine the similarities and
differences of the principals leadership of the eight Michigan
elementary schools recognized in 1985-1986 as measured by the
Leadership Questionnaire.

The general research question is "What similarities and
differences in leadership exist among the eight principals of
schools recognized as outstanding based on principals’
self-perceptions and teachers' perceptions of the principals'
leadership?”

The specific research questions:

1. Are the ratings of the principals' and teachers' perceptions
of the principals' leadership similar in the areas of the principals’
instructional leadership, monitoring of student progress, clear
and focused school mission, emphasis of student attainment of
basic skills, creating a positive school climate for learning,
level of effectiveness, high expectations for students and

teachers, and general behaviors?

2. Are the combined ratings of principals' and teachers' perceptions
of the principals' leadership similar in the areas of principals'
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instructional leadership, monitoring of student progress, clear
and focused school mission, emphasis of student attainment of
basic skills, creating a positive school climate for learning, level
of effectiveness, high expectations for students and teachers, and

general behaviors?

3. Are the principals' and teachers' perceptions of the principals’
leadership in each school as measured by the survey instrument
congruent in the areas of the principals' instructional leadership,
monitoring of student progress, clear and focused school mission,
emphasis of sfudent attainment of basic skills, creating a
positive school climate for learning, level of effectiveness, high

expectations for students and teachers, and general behaviors?

4.1s there a difference in the ratings of principals' and teachers'
perceptions of the principals' leadership in rural, urban and
suburban schools in the areas of the principals’ instructional
leadership, monitoring of student progress, clear and focused
school mission, emphasis of student attainment of basic skills,
creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers, and

general behaviors?

Design of the Study
Population
The population of the study is the principals and teachers of
the eight Michigan public elementary schools recognized in
1985-1986 by the U.S. Department of Education.
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Procedures Used

A Leadership Questionnaire to measure teachers' perceptions
and principals' self-perceptions of principals' leadership was sent
to teachers and principals of the eight Michigan public elementary
schools that received recognition from the U.S. Department of
Education in 1985-1986.

The data collected was analyzed to determine what
similarities and differences in leadership existed among the eight
principals based on the perceptions of the principals and teachers of
the eight elementary schools. All information was keyed into the
computer at Michigan State University and the statistics generated.

The survey instruments gave two measures of principal
behaviors: 1) teacher perceptions and 2) principal self-perceptions.
Mean and standard deviation were used to interpret the data.

Overview of the Study
This study consists of five chapters, a selected bibliography, and
appendices.

Chapter | included the rationale for the study, need for the study,
purpose of the study, definition of terms, design of the study,
research questions, assumptions, limitations, and the organization
of the study.

Chapter |l contains a review of the literature related to the
topic. '

Chapter Il explains and describes the methods and procedures
of the study. This includes a description of the population,
questionnaire construction, and procedures for collecting and
anélyzing the data.
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Chapter IV is an analysis of the data.
Chapter V presents the summary, findings, and
recommendations of the study.



CHAPTERII
LITERATURE REVIEW

Research emphasizes the significant role that the principal
plays in an effective school. In a good school, management and
instructional leadership exist simultaneously. Management means
keeping the nuts and bolts in place and the machinery working
smoothly. Leadership means keeping sight of long-term goals and
steering in their direction (Rallis and Highsmith, 1986). This
review will include the job of a principal and the behaviors of

effective principals.

lob _of Principal

A principal of today has many different responsibilities. To give
an example of what it is that a principal does, Behling and Champion
(1984) provide a hypothetical advertisement for the job of a school

principal:

WANTED: Individual who can serve, manage and lead a variety
of people (all ages, 6-65); unionized and non-unionized;
some certified; some classified; larger number of minors,
(some willingly present, some not). 10-12 hour workday on
the average; some night meetings. High energy level is
required to attend to many tasks, usually several tasks
simultaneously, ranging from unstopping sinks to digging
cinders out of knees to changing math instruction throughout
the entire school. Understanding of standardized tests,
zero-based budgeting, and new federal law changes is a must.
Skill is needed in planning and evaluating gifted education,

inquiry approaches to science for low-achievers, bilingual

15
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education, early identification of learning disabilities,

interrelated arts instruction, and a comprehensive basic

skills program. Experience and willingness to develop and

implement cooperative school-and-community programs is a

plus. This challenging position invoives opportunities to work

closely with a nearby university; this site has recently been

designated as a center for prospective teachers to observe and

participate in field experiences with an emphasis on team

teaching. Golden opportunity for right person adept in staff

development; nearly one-third of staff have been transferred

to site from four closing schools. Excellent middle

management position for well trained person who works weil

with minimum supervision in muitiple expectation situation.

The principal's job is ambiguous. Parents, teachers, students,
community and community leaders, principals, school board
members and superintendents all have different expectations about
the role of the principal (Foskett, 1967). The principal is a problem
solver; an instructional leader; a crisis manager; an accountant; a
transportation specialist; a supervisor; a public relations
specialist; a provider of social services, food services, heaith care,
and recreation; a manager and a leader.

The role of the elementary principal has been described in
research studies as becoming increasingly demanding and complex.
The principal's day has been found to be fragmented and riddled with
competing priorities, interruptions, and demands for the principal's
time and attention. Kmetz and Willower examined the work behavior
of a small group of elementary school principals and found that
principals' activities were "intense, varied, and fragmented." The
principals they studied spent an average of 19 percent of their time
on desk work, 10 percent on scheduled meetings, 8 percent on
telephone calls, 10 percent on monitoring activities in their
buildings, and 33 percent of their time on unscheduled meetings.

Principals view their role and priorities differently and
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operationally define their roles in terms of what they actually do
each day. Principals' perceptions of their role are important, for
these perceptions can govern daily actions (Hall, Hord, and Giriffin,
1980). The principal is ultimately responsible for aimost
everything that happens in school and out (Behling & Champion,
1984).

~ Sergiovanni (1984) found important differences existed in the
leadership among incompetent, competent, and excellent schools.
Schools that are managed by incompetent leaders don't get the job
done. The incompetent school characteristics include confusion and
inefficiency in operation and malaise in human climate. Student
achievement is lower, absenteeism is high, and discipline and
violence may be a problem. Competent schools measure up to these
standards of effectiveness and the job is done in a satisfactory
manner. Excellent schools go beyond the expectations considered
satisfactory. Students in excellent schools accomplish far more and
teachers work much harder than can ordinarily be expected.

Researchers now know that a principal who is successful in one

school may not be successful in another. The principal's leadership
style needs to fit the situation (Fiedler,1972).

Leaders of Effective Schools

The effective schools research supports the American belief that
good schools can and do enhance student learning through the
actions they take (Robinson, 1985). The research identifies and
describes school climates most conducive to the teaching and
learning process and indicates that no single factor accounted for

school success in generating higher levels of student achievement.
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The research showed that exemplary pupil performance resulted
from many policies, behaviors, and attitudes that together shaped
the learning environment. Formulas for success tended to differ
across studies, yet the research disclosed important similarities
between many instructionally effective schools (Robinson, 1985).

Effective schools emerge from a complex set of cultural and
social factors that focus attention on academic performance,;
support academic growth in a manner consistent with the
developmental stage of the ydungster, and build an intellectual
community that rewards and reinforces academic pursuits in its
public rituals and in its private interactions (Johnston, 1986).

Standards of excellence outlined by the Michigan Education
Department for the U.S. Recognition Program in 1985-1986 included
a written statement of the school's philosophy, goals and
objectives; an instructional program that assures accomplishment
of the school's educational objectives; an approved curriculum that
defines. what teachers are to teach and what chiidren are to learn; a
plan for monitoring, assessing and supervising implementation of
the school's curriculum; teachers that plan and provide effective
instruction to accomplish the school's goals; a curriculum that
includes experiences that provide children with basic skills
necessary to function effectively in society; a curriculum which is
supported by adequate financial and material resources; students
who are taught how to learn and to value learning; a school
environment that encourages the capabilities and emphasizes the
worth of all individuals; a principal that demonstrates values,
beliefs, personal characteristics and skills that enable the school to
reach its goals; a school that has an effective staff development



19

program for all members of the staff;, a plan for student
assessment and evaluation based on mastery of defined objectives
of the curriculum and used to improve the school's program; a fair
and systematic procedure that is followed for the evaluation of all
teachers; a staff that can describe conditions that have contributed
to the school's success and describe obstacles and problems that
have been overcome.

The "Standards of Excellence” as outlined by the Michigan
Department of Education follow the effective schooling research
base (Northwest Regional Educational Laboratory) which identifies
schooling practices and characteristics associated with measurable
improvements in student achievement and excellence in student
behavior. These "effective schooling practices” include elements of
schooling associated with a clearly defined curriculum; focused
classroom instruction and management; firm, consistent discipline;
close monitoring of student performance and strong instructional
leadership.

Two areas have been included in this study to cover key items
that were considered as important by the U.S. Department of
Education Recognition Program in 1985-1986. They are: a) high
level of effectiveness (placing a strong emphasis on the
accomplishment of objectives and establishing concrete norms and
goals for teachers and students; formulating procedures for
evaluation of achievement of objectives) and b) general behaviors
(being efficient at handling the administrative paperwork and
routine tasks; maintaining high visibility and accessibility to
students, teachers and parents).

A school's effectiveness in the promotion of student learning



20
was found to be the product of a building-wide, unified effort which
depended upon the exercise of leadership. Most often research
depicted the building principal as the key person providing
leadership to the school (Robinson, 1985).

Schooling is a complex and continuous, multifaceted process. As
a consequence, no single element of school effectiveness can be
considered in isolation from all of the others, or from the total
situation in which it is found. The principles of effectiveness may
be consistent but each school must implement them in unique ways.
When effective schools are examined, what emerges is not a
checklist of specific ingredients but a "syndrome" or "culture" of
mutually reinforcing expectations and activities (Purkey & Smith,
1982).

Sergiovanni (1984) proposed a model of leadership made up of
five "forces™: a) technical, b) human, c¢) educational d) symbolic,
and e) cultural. The first three forces are what is necessary for a
competent organization. The technical leader is described as a
management engineer who is knowledgeable about planning,
scheduling, and time management. Human leadership is
characterized by én emphasis on human relationship, interpersonal
competence, and instrumental motivational strategies which
provide support, encouragement, and growth opportunities. The
educational leader is described as a clinical practitioner who
diagnoses substantive problems and can recommend and implement
solutions. This dimension is what distinguishes leadership from one
type of organization to another. The remaining two forces, symbolic
and cultural, are considered necessary for excellence. The symbolic
leader is seen as the "chief", modeling important goals and
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behaviors in such activities as visiting workplaces, seeking out and
visibly spending time with organizational members, downplaying
management concerns, presiding over ceremonies and rituals, and
providing a unified vision of the organization through words and
actions. The cultural leader of an organization, according to
Sergiovanni, assumes the role of "high priest", seeking to define,
strengthen, and articulate those enduring values, beliefs, and
cultural strands that give the school its unique identity. The leader
works to create shared norms, expectations, common meaning, and
assumptions, all of which guide the behaviors of organizational
members. .

Warren Bennis (1985) interviewed 90 leaders (chief executives
of some of the nation's biggest corporations, university presidents,
public officials, newspaper publishers and coaches of consistently
winning athletic teams) and identified five traits these leaders had
in common. These are: 1) vision-the capacity to create a
compelling picture of the desired state of affairs that inspires
people to perform; 2) communication-the ability to portray the
vision clearly and in a way that enlists the support of their
constituencies; 3) persistence-the ability to stay on course
regardless of the obstacles encountered; 4) empowerment-the
ability to create a structure that harnesses the energies of others
to achieve the desired result; and 5) organizational ability-the
capacity to monitor the activities of the group, learn from the
mistakes and use the resulting knowiedge to improve the
performance of the organization. Bennis points out that the
effective leaders studied were tremendously diverse and showed no
common pattern of psychological makeup or background.
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When leadership is felt throughout an organization, people feel
important and know that what they do has meaning and is
significant; Iearning' and mastery are valued; there is a team, a
family, a unity; work is stimulating, challenging, fascinating, and
fun because people are motivated and identify with the ideals of the
organization (Bennis, 1984).

The research indicated that no single factor accounted for school
success in generating higher levels of student achievement but
resulted from many policies, behaviors, and attitudes that together
shaped the learning environment (Robinson, 1985). The
characteristics constitute an integrated whole and are not intended

to stand alone.

High_Level of Effecti

The attitudes conveyed by the individual in the leadership
position present themselves throughout the entire organization. The
attitude, as well as the degree of involvement of an effective
principal is very important. According to Edward Kelly of the
University of Nebraska, the principal is the individual in the school
who is most responsible for the outcomes of productivity and
satisfaction attained by students and staff.

One of the traits in the study of leaders by Bennis that was most
apparent is the ability of the leaders to draw others to them
because they have a vision. They communicate an extraordinary
focus of commitment, which attracts people to them. The leader is
able to communicate the vision to others and also create meaning.
There is constancy. A recent study showed that peopie would much

rather follow individuals they can count on, even when they disagree
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with their viewpoint, than on people they agree with but who shift
position frequently (Bennis, 1984). Leaders know their strengths
and weaknesses. |

Effective leaders have a fundamental belief in and commitment
to student learning. There exists the belief that students can iearn
and a commitment to making sure that the studenis do learn. The
positive staff attitudes are conveyed to the students (Robinson,
1985).

Behling and Champion (1984) identified ten key ideas from the
research on principals and leadership important to leadership and
vision:

1. All principals who are effective instructional leaders must be

good managers, but not all good managers are good instructional
leaders (Blumberg and Greenfield, 1980; Benjamin, 1981).

2. Leadership styles vary and no one style is best for improving
instruction in all schools (Fiedler,1972).

3. The most effective instructional leaders among principals view
constraints differently from the way less successful prinicipals do
(McCleary and Thomson, 1979).

4. The most effective instructional leaders are able and aggressive
strategists (Benjamin, 1981).

5. There is a positive relationship between the level of
professional leadership and teachers' morale and performance and
pupils' learning (Gross and Herriott, 1965).

6. Principals must demonstrate both human consideration and
initiation of structure to be effective (Kunz and Hoy, 1976).

7. Leadership styles are difficult to change (Fiedler, 1972).
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8. Effective principals are committed to education and can
distinguish between long-term and short-term instructional goals
(Goldhammer et al., 1976).

9. Principals who manage educational changes in their schools know
how to use various decision-making processes appropriately
(Lipham and Rankin, 1982).

10.The most effective principals often have a leadership style
described as "charismatic® (Goldhammer, 1971).

Blumberg and Greenfield (1980) conducted in-depth interviews
with eight principals who had been identified by reputation as being
very effective. They were judged to be making a qualitative
difference in the education of the students in their schools. The
researchers found that despite differences in style these principals
were all committed to achieving some particular educational or
organizational vision. They used a proactive approach to tasks and
were able to deal with routine tasks in a manner that permitted
them to spend ample time on tasks related to their vision.

Effective principals rise to the challenge and overcome the
constraints. It appears they are able to keep their eyes on their
vision of the school and not on the constraints which operate around
it (McCleary and Thomson, 1979).

Instructional Leadershi

In the effective school the principal acts as an instructional
leader and effectively and persistently communicates that mission
to the staff, parents and students. The principal understands and
applies the characteristics of instructional effectiveness in the

management of the instructional program (Lezotte, 1985).
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Robinson and Block (1982) compiled a summary of 22 studies
which looked at the effect of the principal on student achievement
and instructional leadership in the school. They found that
principals who were strong instructional leaders and who
emphasized educational goals and high expectations for student
achievement had higher achieving students.

As well as being efficient at handling the administrative
paperwork and routine tasks, principals of effective schools
maintain high visibility and accessibility to students, teachers and
parents. As instructional leader the principal emphasizes
achievement through the use of instructional goals and a
coordinated curriculum and programs. The effective principal forms
a partnership with staff and students to set instructional goals,
coordinate the total program and to evaluate the program (Howell,
1981). The principal increases effectiveness with the emphasis on
objectives by regularly evaluating student achievement; conveying
expectations to students and teachers and checking to see if they
are being met; and checking to see how well his/her students are
doing in comparison to the achievement levels of other schools.

As the instructional leader the principal of an effective school
believes that all students can be taught and that none will fall
below minimum levels of achievement. He/she must convince
teachers as well as students and this belief must be accepted by all.
Strategies used by principals in the more effective schools are in
agreement with the teachers on standards and achievement
outcomes. Regularly scheduled teacher evaluations (based on
predetermined objectives), accessibility to the principal, positive
reinforcement and feedback, suggestions for further personal
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development, mutual goal setting, and setting priorities are more of
the strategies used by principals of effective schools.

An effective principal is accessible to students and teachers.
Expectations for students and teachers are clear and understood and
accepted by students and teachers.

Seifert and Beck (1981) reported that principals participating in
their nationwide study felt that their top area of responsibilify was
instructional leadership. Behling and Champion (1984) found four
key ideas from the research literature:

1. Instructional leadership may come from the principal or others
in the school (Howell, 1981).

2. lnnovations and other program changes tend to dissolve without
the support of the principal (Berman and MclLaughlin,1975; Reinhard,
Arends, Kuntz, Lovell, and Wyant, 1980).

3. Some principals are involved directly and other principals
influence the instructional program more indirectly (Wynne, 1981;
Wilson, 1982; Blumberg and Greenfield, 1980; Crowson and
Porter-Gehrie, 1980). .

4. Only in-depth studies of the principal reveal the full extent of
the principal's influence on the instructional program (Dwyer, Lee,
Rowan, and Bossert, 1983A).

Behling and Champion (1984) reviewed the research on principal
staff development and supervision and found that there are six key
findings:

1. Effective principals supervise different teachers in different
ways depending on the teacher's maturity (Blanchard and Hersey,
1970).
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2. While some staff supervision is conducted in formal classroom
observations, much of the principal's supervision is more informal
and conducted throughout the school building (Willis, 1980;
Benjamin, 1981).

3. Effective principals use a variety of staff development modes
(Wynne, 1982).

4. While principals may feel inadequate to conduct staff
development activities, they can learn to conduct meaningful
training programs which can improve instruction (Educational
Research Service, Inc., 1982; Smith, Mazzarella, and Piele, 1981;
Hunter, 1976). :

5. Principals can influence staff development and the instructional
program by the way they manage rewards and incentives (Wynne,
1982).

6. Principals will use knowledge and skills that they gain from
well-conceived and clearly focused inservice training to influence
their own behavior and the instructional program in the school
(Shinn, 1976).

Monitori { Student P

In the effective school, student academic progress is measured
frequently. A variety of assessment procedures are used. The
results of the assessments are used to improve individual student
perforrriance and also to improve the instructional program
(Lezotte, 1985).

The use of standardized tests to evaluate performance is one of
the controversial issues regarding the effective school. Effective
schools prefer criterion measures of mastery to non-reference
measures. This permits individualized analyses of pupil progress.
Instead of being compared to each other, pupils are compared to a
level that all students are expected to achieve. Evaluation is a
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necessity in that it gives vital information regarding the progress
of the student and the school itseif. The best methods for the
measurement of student achievement are curriculum based to
insure that students are tested on what they are taught, criterion
referenced to insure accuracy of assessment of one student at a
time, standardized to eliminate teacher subjectivity as a possible
source of error, and nationally validated to insure that the
definition of mastery in one .particular school district is acceptable
in other school districts (Effective Schools Report).

When the principal serves as instructional leader, a partnership
must be formed with the staff and students to set instructional
goals, coordinate the total program and to evaluate the program
(Howell, 1981). The principal regularly evaluates student
achievement, conveys expectations to students and teachers, then
checks regularly to see if they are being met and recognizes how
well one's own students are doing relative to the achievement levels
of other schools (Michigan State Board of Education).

Student progress is assessed through frequent student-teacher
interaction, classroom testing and criterion referenced testing.
Persons in the school monitor student progress with respect to
social and personal growth (Lezotte, 1985).

Effective principals spend a significant amount of their time
observing classes. Effective principals visited classrooms often
with a specific purpose in mind, such as staff assessment or
instructional evaluation. Frequent classroom visits helped
principals determine classroom needs and the types of assistance
that would be of greatest value to teachers. Principals in effective

schools promoted staff inservice training targeted toward specific
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school and program goals. The researchers found such ongoing
inservice training to have a positive effect on staff behavior,
classroom practices, and student performance (Robinson, 1985).

Effective schools had systematic programs for assessing and
monitoring student progress toward specific learning objectives.
Test results in effective schools were thoroughly reviewed by
teachers and principals. Students were provided with prompt
feedback regarding their progress toward specific learning
objectives. The testing program was an accurate measure of the
curriculum, and test results were used to make modifications in the

instructional program (Robinson, 1985).

] L E | School Missi

In the effective school there is a clearly articulated school
mission through which the staff shares an understanding of and a
commitment to the instructional goals, priorities, assessment
procedures and accountability. Staff accept responsibility for
student’'s learning of the school's essential curricular goals
(Lezotte, 1985).

School effectiveness resulted from concrete actions taken in
response to the premise that students could and would learn.
Successful schools had action plans that involved setting clear
goals, devising specific ways to reach the goals, directing school
resources toward achieving the goals, and creating a school
environment supporting goal attainment (Robinson, 1985).

In-house communication was effective, with school policies well
defined and written down. Students and staff knew what was to be

achieved, who was responsible, and what was expected from
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everyone. Principals. often interacted with students and showed
greater leadership in the area of pupil guidance and services
(Robinson, 1985).

Emohasi Student Attai { of Basic Skill

In effective schools teachers allocate a significant amount of
classroom time to instruction in the essential skills. For a high
percentage of this time, students are engaged in whole class or
large group, planned, teacher directed, learning activities (Lezotte,
1985).

All students are expected to master skills which are identified
as essential in each course. Basic skills are reinforced across the
curriculum by all teachers as are desirable social behaviors
(Lezotte, 1985). ,

Researchers found successful principals working to maintain an
environment that supported teacher efforts in the classroom and
minimized outside factors that would disrupt the learning process.
They were both supportive of teachers and skilled in providing an
environment in which teachers could function effectively (Robinson,
1985).

Positive School Climate for | :

In the effective school there is an orderly, purposeful,
business-like atmosphere which is free from the threat of physical
harm. The school climate is not oppressive and is conducive to
teaching and learning (Lezotte, 1985).

Climate includes many things ranging from what an observer can

see on entering a building or a classroom to what an observer can
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feel during time spent in a school. Schools that can be
characterized as orderly, purposeful and peaceful are schools in
which achievement is higher (Shoemaker and Fraser, 1983).

Principals of effective schools see themseives as being the
leader in the development of school climate by determining the tone,
ambiance and style of the school. Principals of successful schools
work at creating an orderly environment which is conducive to
academic growth and development of staff and students. As a
"center for learning" the atmosphere is pleasant for both students
and staff.

There is a clear, schoolwide set of goals for social behavior and
academic achievement. The goals are emphasized by all of the
teaching staff, and there is no ambiguity about school priorities.
Teachers, students, parents and administrators all share an
understanding of the goals. Teachers, students, parents and
administrators agree on a basic rule of conduct. The rules are
positively stated and have an obvious relation to fostering learning
(Johnston & Markie, 1986).

The staffs of effective schools expressed greater optimism
concerning their ability to change, improve, and manage the learning
environments of their students. There is a greater sense of control
over the learning environment. The staffs were more optimistic
about their ability to influence student achievement, and students
believed their accomplishment depended on how hard they worked
(Robinson, 1985).

Behling and Champion (1984) identified six points from the

research about the principal and school climate that are critical:

1. Human relations is a prime factor in the success of a principal.
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2. The principal spends great amounts of time on human
relationships (Wolcott, 1973; Kmetz and Willower 1982).

3. A positive school climate, while difficult to describe or
measure, has impressed researchers as being present in schools that
work well (Wynne, 1982; Rutter, Maughn, Mortimore, Outson, and
Smith, 1979; McCleary and Thomson, 1979; and Dwyer, Lee, Rowan,
and Bossert, 1983A).

4. The principal's executive leadership has an effect on the morale
of the school, teachers' professional performance, and the student's
learning (Gross and Herriott, 1965).

5. Both elementary and secondary school principals spend more of
their day on unscheduled meetings than any other activity (Kmetz
and Willower, 1982).

6. Students view their principal's effectiveness in terms of human
factors (Pederson, 1970).

High E tati for_Student | Teac!

In the effective school there is a climate of expectation in which
the staff believes and demonstrates that all students can attain
mastery of the essential school skills and they believe that they
have the capability to help all students attain that mastery
(Lezotte, 1985).

The Michigan State Board of Education with assistance from the
Educational Testing Service defines principal expectations as one of
the variables that research indicates makes a difference in pupil
achievement. Principals who possess high expectations of their
students and firmly believe that all their students can master basic
academic objectives tend to be in schools that are successful or
improving in terms of achievement (Brookover et al., 1977;
Gigliotti, 1975).

Principals exercising leadership not only set, but communicated
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high goals for their building. They conveyed high' expectations for
students, for staff, and for their own performance. They
emphasized dedication and hard work, and encouréged greater
professionalism and initiative by staff (Robinson, 1985).

Effective schools principals place a strong emphasis on the
accomplishment of objectives. Expectations are conveyed by
establishing concrete norms and goals for teachers and students;
formulating procedures for evaluation of achievement of objectivés;
making numerous classroom observations; and providing more
teacher inservice on instructional skills. Two important areas to be
utilized by principals establishing expectations for students and

staff are school climate and instructional leadership.

General Behaviors

Rallis and Highsmith reported that an effective school requires a
manager competent in maintenance functions to insure a positive
school climate. A building must operate smoothly; activities must
be coordinated; students and teachers must feel safe.

Principals in high achieving schools were well organized and
demonstrated skill in delegating responsibility to‘ others. They
achieved a balance between é strong leadership role for themselves
and maximum autonomy for classroom teachers. Such organization
and delegation of responsibility to others provided principals in
effective schools with the necessary time for classroom visitation
and supervision of the instructional program (Robinson, 1985).

The management activities of principals have an important
influence on the instructional program through the many day-to-day
functions which principals perform. The effective ones have a
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greater impact on the teaching and learning which goes on in their
school buildings. Behling and Champion (1984) found six key ideas
in the research on principals and management that relate to

principal general behaviors:

1. Effective time management is an important element in whether
the principal has a strong, positive influence on instruction in the
school (Crowson and Porter-Gehrie, 1980; Benjamin, 1981).

2. Effective school administrators are problem solvers (McCleary
and Thomson, 1979).

3. Effective school managers use a variety of means to keep
well-informed and to inform others of what is happening in the
organization (Wynne, 1981).

4. School administrators are willing to play a variety of roles in
the organization to get the job done (Crowson and Porter-Gehrie,

1980).

5. Good school managers develop an effective structure for the
organization to operate well (U.S. Department of Health, Education,
and Woeilfare).

6. Effective school administratdrs develop and use a system of
record keeping as an important aspect of the organization (Wynne,
1981).

Summary

This chapter reviewed research related to the job of the
principal and the behaviors of effective principals.

The principal of today has many different responsibilities.
He/she is a problem solver, an instructional leader, a crisis
manager, an accountant, a transportation specialist, a supervisor, a

public relations specialist, a provider of social services, food
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services, health care and recreation, a manager and a leader. The
job is ambiguous, busy, with many expectations. It has become
increasingly demanding and comblex. Principals perceptions of their
roles and priorities are important as that is what influences their
daily actions.

Education is a complex, continuous, muiltifaceted process. The
behaviors of the effective principal are mutually reinforcing

expectations and activities.

High Level of Effecti

The effective principal functions at a high level of effectiveness.
He/she expects and desires that instructional programs improve
over time through organized and systematic plans that have high
priority and visibility. Implementation is carefully monitored and
there is strong staff support. The principal involves the staff and
others in planning and implementation strategies. Expectations are
set and enforced. Commitments are made and followed through with

determination and consistency.

Instructional Leadershi

The effective principal is an instructional leader who depicts
learning as the most important reason for being in school and
establishes an instructional focus that unifies the staff. The belief
is that all students can learn and that the school makes the
difference between success and failure. Standards and guidelines
are used to set expectations for curriculum quality. Priorities are
established within the curriculum and the implementation is

monitored.
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Monitori { Student P
The effective principal monitors student progress by relying on
explicit performance data. The results are made visible, progress
standards are set and used to find strengths and weaknesses and
stimulate action.
The effective principal encourages excellence in student and

teacher performance through the use of incentives and rewards.

ol | E | School Missi
The effective principal has a clear understanding of the school's

mission and is able to state it in direct, concrete terms.

Emohas; Student Aftai  of Basic Skill

The effective principal knows and can apply teaching and
learning principles. He/she knows the research and uses it in
problem solving.

Positive_School Climate for | :

The effective principal establishes and maintains a safe, orderly

school environment.

High E tati for_Studen | Teact

The effective principal has high expectations of staff to meet
high instructional standards. The principal and teachers agree on a
schoolwide instructional model. Classroom visits are frequent and
teacher supervision focuses on instructional improvement. Staff

development opportunities are provided.
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General Behaviors
The effective principal protects learning time from disruption.
Administrative business is handled with time conserving routines
so that instructional activities are not disrupted.
The effective principal provides resources needed to ensure the
effectiveness of the instructional programs.



CHAPTER il
DESIGN OF THE STUDY

Included in this chapter on design and research methodology is
the definition of the population, questionnaire construction (validity
and reliability), scoring procedures, procedures for analyzing the

data, and the interpretation of the means.

Purpose

The purpose of this study was to examine the leadership of the
principals of the eight Michigan elementary schools recognized by
the U.S. Department of Education in the 1985-1986 School
Recognition Program by studying the principals' and teachers’
perceptions of the principals' leadership in each of the eight
schools. The question posed was: "What similarities and
differences in leadership exist among these eight principals of
schools recognized as outstanding based on the perceptions of the

principals and teachers?"

Population
In 1985-1986 the U.S. Department of Education recognized
eight Michigan public elementary schools as a representation of
Michigan's outstanding schools. Two of the schools were rural,
three of the schools suburban and three urban schools. The total

38
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population of the eight elementary schools consisted of 174
principals and teachers. All principals and teachers were asked to
participate' in the study. Eighty-four percent (146) of the total
population chose to participate (8 principals and 138 teachers) by
returning the questionnaire.

Table 1 Return of Principal Leadership Questionnaire.

Principal Teacher Total Teacher % Principal % Total%

School Return Return Teachers Return Return Return
1 1 22 27 80% 100%
2 1 20 23 87% 100%
3 1 9 10 90% 100%
4 1 17 22 77% 100%
5 1 26 27 96% 100%
6 1 15 18 83% 100%
7 1 12 18 67% 100%
8 1 15 21 71% 100%
TOTAL: 8 138 166 83% 100% 84%
Q i ire C | i

The Leadership Questionnaire was adapted from "The Profile Of
A School (POS) Staff Questionnaire,” Rensis Likert Associates, Inc.,
1986 (ltems 1, 2, 3, 4, 7, 9, 11, 12,. 14, 15, 18, 20, 22, 24, 27, 28,
29, 30, 32, 33, 34, 35, 36, 37, 38, 39, 40) and a dissertation on
leadership training questionnaire used by Isabel Gabashane (ltems 5,
6, 10, 13, 16, 17, 19, 21, 23, 25).

The questionnaire was submitted to a panel of three elementary
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principals and one middle school principal and three elementary
teachers to critique and evaluate to make sure each item was stated
clearly and that the cover letter was understandable in terms of
directions for completing the questionnaire. Revisions were made.
The questionnaire consisted of six demographic items and forty
leadership items, five for each of the areas of effective leadership
being studied (Table 2): 1) principal instructional leadership; 2)
principal monitoring of student progress; 3) principal clear and
focused school mission; 4) principal emphasis of student
attainment of basic skills; 5) principal creating a positive school
climate for learning; 6) principal level of effectiveness; 7)
principal high expectations for students and teachers; and 8)
principal general behaviors. Each of the variables were answered by
an "extent scale guide": 1-Very Little Extent, 2-Little Extent,
3-Some Extent, 4-Great Extent, and 5-Very Great Extent.
Participants filled out the demographic questions consisting of job
~ position, grade level, gender, age, years working in the school with
the principai, and district location.

Table 2 Principal Leadership Questionnaire: Principal
Self-Perceptions and Teacher Perceptions. Key to Index

ltems.
Principal Behaviors Question Numbers
High Level Of Effectiveness 3, 4, 20, 28, 30
Instructional Leadership 5,6, 21, 29, 32
Monitor Student Progress 7,8,22, 31,33
Clear and Focused School Mission 9,10, 23, 34, 36
Emphasis of Student Attainment Of Basic Skills 11, 12, 24, 35, 38
Positive School Climate For Learning 13, 14, 25, 37, 39
High Expectations For Students And Teachers 15, 16, 17, 26, 40

General Behaviors 1,2, 18, 19, 27
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Validity
Steps taken to ensurev the validity of the Leadership
Questionnaire were having it reviewed by a panel of principals and
teachers as well as professors at Michigan State University. Based

on comments received the questionnaire was revised.

Reliabili

Reliability of a questionnaire indicates the degree of
consistency of the responses over repeated administration of the
questionnaire to the same set of respondents. The panel of
administrators and teachers reviewed the questionnaire and
revisions were made. The questionnaire was then administered to
four doctoral students to check the clarity of the items. Comments
from these students indicated that the questionnaire was readable
and clear. The Cronbach-3 reliability coefficient for the
questionnaire was computed to be .96. The .96 reliability
coefficient for this questionnaire is above the range of Muller's

well constructed scale (reliability coefficient of 0.8 to 0.9).

Data Gathering

The following methods were used in collecting the data for this
<* 'dy. Superintendents of the eight elementary schools were sent
letters explaining the purpose of the study and requesting
permission to contact the principal and staff of the elementary
school and a copy of the principal questionnaire and teacher
questionnaire to review. A follow-up phone call to each
superintendent was made to answer any quéstions and receive
permission to contact the principal of the elementary school.
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Once permission was received from superintendents,
principals of each school were sent letters explaining the purpose
of the study and requesting the principal and staffs participation. A
copy of the principal questionnaire and teacher questionnaire was
enclosed for the principal to review. A follow-up phone call to each
principal was then made to answer any questions and receive
permission to send the questionnaires along with discussing and
agreeing on procedures for distributing, collecting, and returning
the questionnaires.

The questionnaires were then sent to each school with a cover
letter outlining the procedures agreed on for distribution, collection
and return of the questionnaires.

Follow-up individual teacher mailings were done for schools
where teacher return of the questionnaire was poor.

100 percent (8) of the principals and 83 percent (138) of the
teachers returned the questionnaire as shown in Table 1.

Procedure for Analyzing Data

Data for this study consisted of the responses to the
Leadership Questionnaire and questions about demographics.

When the questionnaires were returned the information was
keyed into the computer at Michigan State University and the
Statistical Package for the Social Sciences used. Descriptive
statistics, mean and standard deviation, for principals' and
teachers' responses was used for each of the areas being studied.
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Interpretation of Means

The survey instruments give two measures of principal
behaviors: 1) teacher perceptions and 2) principal self-perceptions.
The scores measure principal instructional leadership; principal
monitoring of student progress; principal clear and focused school
mission; principal emphasis of student attainment of basic skills;
~ principal creating a positive school climate for Iearni'ng; principal
level of effectiveness; principal expectations for students and
teachers; and principal general behaviors. The mean of the
responses will be interpreted as follows: the mean between 3.68
and 5 will be interpreted as a high measure of leader effectiveness
| (highly effective), the mean between 2.34 and 3.67 will be
interpreted as an average measure of l|eader effectiveness
(effective), and thé mean between 1 and 2.33 will be interpreted as

a low measure of leader effectiveness (noneffective).

Besearch Questions
The objective of this study was to examine the similarities and
differences in the leadership of the eight principals of elementary
schools that were recognized in 1985-1986 by the U.S. Department
of Education based on the perceptions of the teachers and principals.
The specific research questions formed:

1. Are the ratings of the principals' and teachers' perceptions of
the principals' leadership similar in the areas of the principals’
instructional leadership, monitoring of student progress, clear
and focused school mission, emphasis of student attainment of
basic skills, creating a positive school climate for learning,

level of effectiveness, high expectations for students and
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teachers, and general behaviors?

.Are the combined ratings of principals’ and teachers'
perceptions of the principals' leadership similar in the areas of
the principals' instructional leadership, monitoring of student
progress, clear and focused school mission, emphasis of
student attainment of basic skills, creating a positive school
climate for learning, level of effectiveness, high expectations
for students and teachers, and general behaviors?

. Are the principals' and teachers' perceptions of the principals'
leadership in each school as measured by the survey instrument
bongruent in the areas of the principals’ instructional
leadership, monitoring of student progress, clear and focused
school mission, emphasis of student attainment of basic skills,
creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers,
and general behaviors?

. Is there a difference in the ratings of principals’ and teachers'
perceptions of the principals' leadership in rural, urban and
suburban schools in the areas of the principals' instructional
leadership, monitoring of student progress, clear and focused
school mission, emphasis of student attainment of basic skills,
creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers, and

general behaviors?
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Summary

Eight principals and 138 teachers participated in this study of
principals' self-perceptions and teachers' perceptions of the
principals' leadership of the eight elementary schools recognized as
a representation of outstanding schools in Michigan by the U.S
Department of Education in 1985-1986.

Principals and teachers completed the Leadership Questionnaire
to determine their perceptions of the building leadership. Mean and
standard deviation were used to measure principal instructional
leadership, monitoring of student progress, clear and focused school
mission, emphasis of student attainment of basic skills, creating a
positive school climate for learning, level of effectiveness, high
expectations for students and teachers, and general behaviors.
Demographic questions included job position, grade level, gender,
age, years working in the school with the principal, and district
location.

All information was keyed into the computer at Michigan State
University and the statistics generated using the Statistical

Package for the Social Sciences.



CHAPTER 1V
ANALYSIS OF THE DATA

This chapter presents the data related to the purpose of this
study which was to determine the similarities and differences of
the leadership of the principals of the eight Michigan elementary
schools chosen in 1985-86 as a representation of outstanding
schools in Michigan based on the perceptions of the principals and
teachers of those schools.

A Leadership Questionnaire was completed by principals and
teachers providing data on principals' instructional leadership,
principals' monitoring of student progress, principals' clear and
focused school mission, principals’' emphasis of student attainment
of basic skills, principals' effort in creating a positive school
climate for learning, principals' level of effectiveness, principals'
high expectations for students and teachers, and principals’' general
behaviors. Demographic information was obtained on gender, age,
years working in the school with the principal, and district location.

The data analysis is presented in the following manner:
1. Data related to demographics is presented.

2. The research question is restated and the appropriate data
and explanation are provided.

3. The means are interpreted as follows:

46
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a. 3.68-5.00 highly effective
b. 2.34-3.67 effective
c. 1.00-2.33 noneffective

The chapter concludes with a summary of the findings.

0 hic_Inf i

The focus of this study was on principals' self-perceptions and
teachers' perceptions of the leadership of the principals of the eight
public elementary schools in Michigan recognized in 1985-86 by the
U.S. Department of Education. All eight elementary schools
recognized in Michigan in 1985-86 participated in the study. 146
questionnaires were returned, 5.5 percent (8) from principals and
94.5 percent (138) from teachers.

Fifty percent (4) of the principals were female and 50 percent
(4) were male. The majority, 62.5 percent (5) of the principals were
between the ages of 36 to 45 years of age, 25 percent (2) were
between 47-55 years of age and 12.5 percent (1) was 56 years or
older. Fifty percent (4) of the principals had been in the school when
it received recognition 1-5 years, 37.5 percent (3) had been in the
school 6-10 years and 12.5 percent (1) had been in the school 11 to
20 years. Thirty-seven and five tenths percent (3) principals were
from urban districts, 37.5 percent (3) were from suburban districts,

and 25 percent (2) from rural districts.
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Table 3 Frequency distribution of principal responses to gender,
age, years working in school with administrator and
district location.

Demographic Variable Principal
frequency percent

Gender:
Male 4 50.0%
Female 4 50.0%
Blank - -
Age:
25 years old or less - -
26 years-35 years - -
36-45 years 5 62.5%
46-55 years 2 25.0%
56 years or over 1 12.5%
Blank - -
Years Working in School:
Less than 1 - -
1-5 years 4 50.0%
6-10 years 3 37.5%
11-20 years 1 12.5%
21 years or more - -
Blank - -
District Location:
Rural 2 25.0%
Suburban 3 37.5%
Urban 3 37.5%
Total 8 5.50%
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Of the questionnaires received from teachers, the majority
82.5 percent (114) were female and 13 percent (18) were male. Four
and three tenths percent (6) of the gender responses were blank.
Forty-seven and one tenth percent (65) of the teachers were
between the ages of 36-45, 25.4 percent (35) were between the ages
 of 46-55, '14.5 percent (20) were between the ages of 26-35, 5.8
percent (8) were 56 years or older, 5.1 percent (7) were 25 years or
less and 2.2 percent (3) were blank responses. Fifty-eight and seven
tenths percent (81) of the teachers had worked in the school with
the principal at the time of recognition 1-5 years, 21.7 percent (30)
6-10 years, 10.9 percent (15) less than one year, 7.2 percent (10)
11-20 years, .7 percent (1) 21 years or more and .7 percent (1) did
not respond. Forty-four and nine tenths percent (62) of the teachers
responses were from suburban districts, 36.2 percent (50) from
urban districts and 18.8 percent (26) from rural districts.
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Table 4 Frequency distribution of teacher responses to gender,
age, years working in school with administrator, and

district location.

Demographic Variable Teacher
frequency percent
Gender:
Male 18 13.0%
Female 114 82.6%
Blank 6 4.3%
Age:
25 years old or less 7 5.1%
26 years-35 years 20 14.5%
36-45 years 65 47.1%
46-55 years 35 25.4%
56 years or over 8 5.8%
Blank 3 2.2%
Years Working in School
With Administrator:
Less than 1 15 10.9%
1-5 years : ' 81 58.7%
6-10 years 30 21.7%
11-20 years 10 7.2%
21 years or more 1 7%
Blank i 1 7%
District Location:
Rural _ 26 18.8%
Suburban 62 44.9%
Urban 50 36.2%
Total 138 94.5%
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Research Question 1

Are the ratings of the principals' and teachers' perceptions of the
principals’ leadership similar in the areas of the principals'
inst.ructional leadership, monitoring of student progress, clear and
focused school mission, emphasis of student attainment of basic
skills, creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers, and

general behaviors?

Principal Level of Effecti _

In rating the principals’ leadership under "Principal Level of
Effectiveness” (Table 5), principals and teachers rated the

principals as highly effective in these specific items:

3. The extent the principals influence the school (principals’
mean=4.38/teachers' mean=4.30).

20. The extent the school is influenced by teachers
(principals’ mean=4.25/teachers' mean=3.91).

28. The extent the principals seek and implement ideas from
teachers regarding academics (principals’ mean=4.25/
teachers’ mean=3.69).

In the following items, the principals rated themselves as

highly effective while the teachers rated the principals effective.

4. The extent the school is influenced by students
(principals’ mean=3.75/teachers' mean=3.50).
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30. The extent the principals seek and implement ideas from
teachers regarding nonacademics (principals'
mean=4.00/teachers’ mean=3.54).

In the overall rating, principals (mean=4.13) and teachers
(mean=3.79) rated the principals as highly effective leaders.

Table 5 Means of principals' and teachers' responses in principals'
level of effectiveness.

High Level of Effectiveness Principals Teachers
Mean Standard Deviation Mean Standard Deviation

3. Extent schoo! influenced by
principal. 4.38 .52 4.30 .70

4. Extent school influenced by
students. 3.75 .89 3.50 .95

20. Extent school influenced by
teachers. 4.25 46 3.91 .91

28. Extent principal seeks and
implements ideas from
teachers regarding academics. | 4.25 .89 3.69 .99

30. Extent principal seeks and
implements ideas from
teachers regarding :
nonacademics. 4.00 .53 3.54 1.03

OVERALL 4.13 41 3.79 .66
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Princioal Instructional Leadershi

In rating the principals’ "instructional leadership" (Table 6),
principals and teachers rated the principals as highly effective in
this specific item:

32. The extent the principals provide materials and equipment
for teachers to enhance job performance (principals'
mean=4.00/teachers’ mean=3.83).

In the following items, the principals rated themselves as

highly effective while teachers rated the principal effective:

5. The extent the principals try to improve teacher behavior
to improve student learning by using clinical supervision
(i.e., using observation data, various planning and inservice
experiences)(principals mean=3.75/teachers' mean=3.52).

21. The extent the principals adjust the curricula to meet the
needs of the students (principals' mean=3.75/teachers’
mean=3.53).

The principals and teachers rated the principals as effective
in:
6. The extent the principals guide the staff in instructional

planning using the adapted curricula (principals'
mean=3.63/teachers' mean=3.41).

29. The extent the principals provide staff development
activities for teachers (principals' mean=3.50/teachers'
mean=3.64).

In the overall rating, the principals (mean=3.73) perceived
themselves as highly effective instructional leaders and the
teachers (mean=3.59) perceived the principals as gffective
instructional leaders.
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S—

Table 6 Means of principals' and teachers' responses to principals
as instructional leaders.

instructional Principals Teachers
Leadership Mean Standard Deviation Mean Standard Deviation

—

5. Extent principal tries to
improve teacher behavior to
improve student learning by
using clinical supervision(i.e., |
using observation data, various]
planning and inservice
experiences). 3.75 71 3.52 .90

6. Extent principal guides the
staff in instructional
planning using the adapted
curricula. 3.63 74 3.41 .92

21. Extent principal adjusts the
curricula to meet the needs of
students. 3.75 .46 3.53 .86

29. Extent staff development
activities provided for
teachers by the principal. 3.50 .53 3.64 .99

32.

Extant principal provides
materials and equipment for
teachers to enhance job
performance. 4.00 .53 3.83 .90

OVERALL 3.73 41 3.59 .66
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Principal Monitori { Student P )

~In rating the principais' leadership in "monitoring of student
progress” (Table 7), the principals and teachers rated the principals

as highly effective in these specific items:

7. The extent the principals feel responsible for the
- achievement of educational excellence (principals'
mean=4.50/teachers' mean=4.36).

22. The extent the principals are aware of the learning
problems students face (principals' mean=4.38/teachers'
mean=3.98).

31. The extent the principals are interested in students'
success (principals’ mean=5.00/teachers’ mean=4.51).

33. The extent the principals are aware of the instructional
problems faced by teachers in working with students
(principals' mean=4.63/teachers’ mean=3.81).

Both groups rated the specific behavior (item 8) principals
making classroom visits as effective (principals’ mean=3.25/
teachers mean=3.23). '

In the overall rating, principals (mean=4.35) and teachers

(mean=3.98) rated the principals as highly effective leaders in
monitoring of student progress.
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Table 7 Means of principals' and teachers' responées to principals’
- monitoring of student progress.

Monitoring of Student Principals Teachers
Progress Mean Standard Deviation  Mean Standard Deviation

7. Extent principal feels
responsible for the
achievement of educational
excellence. 4.50 .53 4.36 77

8. Extent principal makes
classroom visits. 3.25 .46 3.23 87

22. Extent principal is aware of
the leaming problems students

face. 4.38 .52 3.98 .86

31. Extent principal is interested
in students' success. 5.00 .00 4.51 66

33. Extent principal is aware of
the instructional problems
faced by teachers in working
with students. 4.63 .52 3.81 96

OVERALL 4.35 21 3.98 .57
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Principal Cl | F | School Mission:

In rating the principals' leadership in "clear and focused school

mission" (Table 8), principals and teachers rated the principals as

highly effective in these specific items:

23.

34.

36.

The extent the principals promote commitment of teachers
and students to the school mission (principals'
mean=4.25/teachers’ mean=3.92).

The extent principals initiate and encourage teamwork by
teachers (principals’' mean=4.38/teachers' mean=3.91).

The extent principals set high standards and goals for
educational performance in the schools (principals’
mean=4.13/teachers’ mean=4.40).

The principals rated themselves as highly effective while the
teachers rated them as effective for:

9. The extent the principals are instrumental in ensuring that

10.

planning and setting priorities are done well (principals'
mean=3.88/teachers’ mean=3.67).

The extent the principals employ procedures for clarifying
roles and planning activities (principals'
mean=4.13/teachers’ mean=3.62).

In the overall rating, the principals (hean-4.15) and the

teachers (mean=3.90) rated the principals as highly effective
leaders having a clear and focused school mission.
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Table 8 Means of principals' and teachers' responses to principals'
clear and focused mission.

Clear and Focused Principals Teachers
School Mission Mean Standard Deviation Mean Standard Deviation

9. Extent principal is instrumentall
in ensuring that planning and
setting priorities are done
well. 3.88 .64 3.67 ..98

10. Extent principal employs
procedures for clarifying
roles and planning activities. 4.13 .83 3.62 .95

23. Extent principal promotes
commitment of teachers and
students to school mission. 4.25 71 3.92 .93

34. Extent principal initiates and
ancourages teamwork by
teachers. 4.38 .74 3.91 .94

36. Extent principal sets high
standards and goals for
educational performance
in school. ' 4.13 64 4.40 71

OVERALL 4.15 .48 3.90 .69
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Principal Emphasis of Student Attai t of Basic Skill

In rating the principals on "emphasis of student attainment of

basic skills" (Table 9), prihcipals and teachers rated the principals

as highly effective in all items:

11.

12.

24.

35.

38.

The extent the principals support teachers in the
development of innovative, more effective and efficient
practices in the classroom (principals'
mean=4.63/teachers’ mean=4.02).

The extent the principals recognize students for their
attainment of basic skills achievement (principals'
mean=4.25/teachers’ mean=4.06).

The extent the principals assist teachers to cooperatively
plan and coordinate their instructional efforts (principals'
mean=4.13/teachers’ mean=3.87).

The extent the principal supports students in setting high
performance goals for educational achievement
(principals’ mean=4.13/teachers' mean=3.71).

The extent the principals are concerned about the
instructional success of the teachers (principals'
mean=4.75/teachers’' mean=4.22).

In the overall rating, principals (mean=4.38) and teachers
(mean=3.98) rated the principals as highly effective leaders in
emphasizing student attainment of basic skills achievement.
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Table 9 Means of principals' and teachers' responses to principals'
emphasis of student attainment of basic skills.

Emphasize Student
Atta‘l’nment of Basic Principals Teachers

Skills Mean Standard Deviation Mean Standard Deviation

11. Extent principal supports
teachers in the development
of innovative, more effective
and efficient practices in the
classroom. 4.63 52 4.02 1.04

12. Extent students recognized for
their attainment of basic skills
achievement. 4.25 J1 4.06 .88

24. Extent principal assists
teachers to cooperatively
plan and coordinate their
instructional efforts. 4,13 .64 3.87 .86

35. Extent students support high
performance goals set for
educational achievement. 4.13 .64 3.71 .83

38. Extent principal is concerned
about the instructional success
of teachers. 4.75 .46 4.22 .83

OVERALL 4.38 .36 3.98 .65
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Principal Creati A Positive School Climate For | o

In rating the principals' leadership in "creating a positive
school climate for learning"” (Table 10), the principals and teachers
rated the principals as highly effective in these specific items:

13. The extent principals establish control of the students
(principals' mean=4.50/teachers’ mean=4.11).

14. The extent the principals encourage teachers to
communicate openly and honestly with him/her, students
and other teachers (principals' mean=4.75/teachers’
mean=3.90).

37. The extent principals interact on a friendly and supportive
basis with teachers and students (principals'
mean=4.50/teachers’ mean=4.04).

39. The extent the principals encourage teachers to support
one another in striving to do their best (principals'
mean=4.50/teachers’' mean=4.03).

The principals rated themselves as highly effective

(mean=4.13) while the teachers (mean=3.48) rated the principals as
effective in the extent the principals develop rational approaches to
problem-solving processes with the participation of teachers (item
25).

iIn the overall rating, both groups (principals'
mean=4.48/teachers' mean=3.91) rated the principals as highly
effective in creating a positive school climate for learning.
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Table 10 Means of principals’ and teachers' responses to principals
creating a positive school climate for learning.

Positive School Climate Principals Teachers
For Learning Mean Standard Deviation Mean Standard Deviation

13. Extent principal establishes
control of the students. 4.50 .53 4.1 .81

14. Extent principal encourages
teachers to communicate
openly and honestly with
hinvher, students and other

teachers. 4.75 .48 3.90 .90

25. Extent principal develops
rational approaches to problem
solving processes with the
teachers and students. 4.13 64 3.48 .94

37. Extent principal interacts on
a friendly and supportive basis
with teachers and students. 4.50 53 4.04 06

39. Extent principal encourages ,
teachers to support one anotherj
in striving to do their best. 4.50 .76 4.03 .85

OVERALL 4.48 .40 3.91 .66
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Principal High Expectations for Student | Teachers:

In rating the principals' leadership in "high expectations for

students and teachers" (Table 11), principals and teachers rated the

principals as highly effective in all items:

15.

16.

17.

26.

40.

The extent the principals determine high performance
goals for achieving educational excellence in the school
(principals' mean=3.75/teachers' mean=4.11).

The extent the principals guide and inspire teachers in
teaching to meet the schools' goals (principals'
mean=4.13/teachers' mean=3.83).

The extent the principals organize the school functions to
achieve the objectives of the school (principals'
mean=4.25/teachers’ mean=3.83).

The extent students are aware of the principals' high
expectations for their academic achievement (principals'
mean=4.25/teachers' mean=3.83).

The extent teachers feel responsible for the achievement
of educational excellence (principals' mean=4.75/teachers’
mean=4.52),

In the overall rating, principals (mean=4.23) and teachers
(mean=4.02) rated principals as highly effective leaders in having
high expectations for students and teachers.
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Table 11 Means of principals' and teachers' responses to principals
having high expectations for students and teachers.

High Expectations for Principals Teachers
Students and Teachers Mean Standard Deviation =~ Mean Standard Deviation

15. Extent principal determines
high performance goals for
achieving educational
excellence in the school. 3.75 .46 4.1 92

16. Extent principal guides and
inspires teachers in teaching
to meet the schools goals. 4.13 .64 3.83 .96

17. Extent principal organizes
the school functions to achieve
the objectives of the school. 4.25 71 3.83 .95

28. Extent students are aware of
the principals’ high
expectations for their
academic achievement. 4.25 .46 3.83 1.02

40. Extent teachers feel
responsible for the
achievement of educational
excellence. 4.75 46 4.52 .64

OVERALL 4.23 .27 4.02 .66

N
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Principal G | Behaviars:
- In rating the principals’ "general behaviors" (Table 12),

principals and teachers rated the principals as highly effective in
these specific items:

1.

18.

27.

The extent the principals involve teachers and students in
decision making as it relates to achieving effective
performance goals of the school (principals’
mean=4.25/teachers’ mean=3.91).

The extent the principals encourage teachers to work with
him/her as a team (principals’ mean=4.50/teachers'
mean=3.87).

The extent the principals handle the administrative side of
the job well (i.e., scheduling, budgeting, job assignmenits,
records) (principals' mean=4.13/teachers' mean=4.13).

The extent the principals handle the technical or
educational side of the job well (i.e., motivation of staff
to maximum performance, continuous study of curricular
and instructional innovation, formulating with staff plans
for evaluating and reporting student progress) (principals'
mean=4.00/teachers' mean=3.83).

The principals rated (mean=4.00) themselves as highly
effective while the teachers rated (mean=3.57) the principals as
effective in the extent the principals resolve conflict between the

teachers welfare and the efficient operation of the school (item 19).

In the overall rating, principals (mean=4.18) and teachers
(mean=3.86) rated principals general behaviors as highly effective.



66

Table 12 Means of principals' and teachers’ responses to prmmpals
general behaviors.

General Behaviors Principals Teachers
' Mean Standard Deviation = Mean Standard Deviation

1. Extent principal involves
teachers and student in
decision making as it relates
to achieving effective
performance goals of the
school. 1425 71 3.91 92

2. Extent principal encourages
teachers to work with him/her
as a team. 4.50 .53 3.87 1.06

18. Extent principal handles the
administrative side of the job
well (l.e., scheduling,
budgeting, job assignments,
records). 4,13 .64 4.13 .78

19. Extent principal resolves
conflict between the teachers
welfare and the efficient
operation of the school. 4.00 .53 3.57 .93

27. Extent principal handles the
technical or educational side
of the job well (i.e.,
motivation of staff to
maximum performance,
continuous study of
curricular and instructional
innovation, formulating
with staff plans for
evaluating and reporting
student progress). 4.00 .76 3.83 | .96

OVERALL 4.18 .33 3.86 74
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Besearch Question 2

Are the combined ratings of priricipals' and teachers' perceptions of
the principals' leadership similar in the areas of the principals’
instructional leadership, monitoring of student progress, clear and
focused school mission, emphasis of student attainment of basic
skills, creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers, and

general behaviors?

Princioal High Level of Effecti _

The combined ratings of principals and teachers under
"Principal High Level of Effectiveness" (Table 13), the principals

were rated as highly effective in:

3. The extent the principals influence the school
(mean=4.31).

20. The extent the school is influenced by teachers
(mean=3.92).

28. The extent the principals seek and implement ideas from
teachers regarding academics (mean=3.72).

The combined rating of principals and teachers rated the
principals as effective in:

4. The extent the school is influenced by students
(mean=3.51).

30. The extent the principals seek and implement ideas from
teachers regarding nonacademics (mean=3.56).
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In the combined overall rating of principals and teachers
(mean=3.80), the principals were rated as nmnu_eﬁ.em:m leaders
while the individual ratings of principals (mean=4.13) and teachers
(mean=3.79) was as_high as the combined rating (mean=3.80).

Table 13 Means of principals' and teachers' responses to
principals high level of effectiveness.

High Level of Principals Teachers Principals/Teachers
Effectiveness Mean SD Mean SD Mean SD

3. Extent school influenced
by principal. 438 | .52 4.30 .70 4.31 .69

4. Extent school influenced
by students. .75 | .89 3.50 .95 3.51 .95

20. Extent school influenced
by teachers. 4.25 .46 3.91 .91 3.92 .90

28. Extent principal seeks
and implements ideas
from teachers regarding
academics. 425 | .89 3.69 .99 3.72 .99

30. Extent principal seeks and
implements ideas from
teachers regarding
nonacademics. - 4.00 .53 3.54 | 1.03 3.56 1.02

OVERALL 4.13 | .41 3.79 .68 3.80 .66
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Principal Instructional Leadership:

In rating the principals' "instructional leadership" (Table 14),
the combined rating of the principals and teachers (mean=3.84) rated
the principals as highly effective in the extent principals provide
materials and equipment for teachers to enhance their job
performance (item 32).

The combined rating of principals and teachers rated the
- principals as effective in these specific items:

5. The extent the principals try to improve teacher behavior
to improve student learning by using clinical supervision
(i.e., using observation data, various planning and inservice
experiences) (mean=3.53).

6. The extent the principals guide the staff in instructional
planning using the adapted curricula (mean=3.42).

21. The extent the principals adjust the curricula to meet the
needs of the students (mean=3.54).

29. The extent the principals provide staff development
activities for teachers (mean=3.64).

, In the overall combined rating, principals and teachers rated
(mean=3.59) principals as gffective leaders in instructional
leadership.

In an examination of the separate ratings, the principals rated
themselves higher (mean=3.73) than the teachers (mean=3.59), but
the teachers rating was similar to the combined rating of principals

and teachers (mean=3.59).
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Table 14 Means of principals' and teachers' responses to
principal as instructional leader.

Instructional Principals Teachers Principals/Teachers
Leadership Mean SD Mean SD Mean SD

5. Extent principal tries
to improve teacher
behavior to improve
student learning by
using clinical supervision
(i.e.,using observation
data, various planning
and inservice experience).] 3.75 | .71 3.52| .90 3.53 .89

6. Extent principal guides the
staff in instructional
planning using the adapted
curricula. 363 | .74 | 3.41] .92 3.42 .91

21. Extent principal adjusts
the curricula to meet the
needs of students. 3.75 .48 3.53 .86 3.54 84

29. Extent staff development
activities provided for
teachers by the principal. | 350 | .53 | 3.64| .99 3.64 .97

32. Extent principal provides
materials and equipment
for teachers to enhance
job performance. 400 | .53 | 383 .90 3.84 .88

OVERALL 3.73 41 3.59 .66 3.59 .65
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Princigal Monitori ¢ Student P .
in the combined ratings under "Principal Monitoring of Student
Progress” (Table 15), principals and teachers rated the principals as

highly effective in these specific items:

7. The extent the principals feel responsible for the
achievement of educational excellence (mean=4.37).

22. The extent the principals are aware of the learning
problems students face (mean=4.0).

31. The extent the principals are interested in students' .
success (mean=4.54).

33. The extent the principals are aware of the instructional
problems faced by teachers in working with students
(mean=3.86).

Combined ratings of principals and teachers rated (mean=3.23)
the principals as gffective in making classroom visits (item 8).

In the overall combined rating, principais and teachers rated
(mean=4.00) the principals as highly effective in monitoring student
progress.

In the separate ratings (principals' 'mean=4.35/teachers’
mean=3.98) and the combined ratings of principals and teachers
(mean=4.00), both groups found the principals highly effective in
monitoring of student progress.
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Table 15 Means of principals' and teachers' responses to
- principals monitoring of student progress.

Monitoring of Principals Teachers Principais/Teachers
Student Progress Mean SD Mean SD Mean SD

A

7. Extent principal feels
responsible for the
achievemaent of
educational excellence. 4.50 .53 4.36 77 4.37 76

8. Extent principal makes
classroom visits. 3.25 .46 3.23 .87 3.23 .88

22, Extent principal is aware
of the learning problems
-students face. 4.38 .52 3.98 .86 4.00 .85

31. Extent principal interested
in student success. 5.00 .00 4.51 .66 4.54 .66

33. Extent principal aware
of the instructional
problems faced by
teachers in working
with students. 4.63 | .52 3.81 .98 3.86 .96

OVERALL 435 | .21 3.98 .57 4.00 .56
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Principal CI | E  School Mission:

In the combined ratings under "Principal Monitoring of Student
Progress" (Table 15), principals and teachers rated the principals as

highly effective in these specific items:

9. The extent the principals are instrumental in ensuring that
planning and setting priorities are done well (mean=3.68).

23. The extent the principals promote commitment of teachers
and students to the school mission (mean=3.94).

34. The extent the principals .initiate and encourage teamwork
by teachers (mean=3.93).

36. The extent the principals set high standards and goals for
educational performance in the school (mean=4.38).

The combined ratings of principals and teachers (mean=3.64)
showed the principals as gffective in the extent the principal
employs procedures for clarifying roles and planning activities
(item 10).

In the overall combined rating, both groups rated (mean=3.92)
the principals as highly effective in the area clear and focused
school mission.

Both the separate (principals' mean=4.15/teachers' mean=3.90)
and combined ratings (mean=3.92) from principals and teachers
showed the principals as highly effective in clear and focused school
mission.
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Table 16 Means of principals' and teachers' responses to
principals clear and focused school mission.

Clear and Focused Principals Teachers Principals/Teachers
School Mission Mean SD Mean SD Mean SD

e e—— _—

9. Extent principal is
instrumental in ensuring
that planning and setting
priorities are done well. 3.88 .84 3.67] .98 3.68 .96

10. Extent principal employs
procedures for clarifying
roles and planning
activities. 4.13 .83 3.62} .95 3.64 .95

23. Extent principal promotes
commitment of teachers
and students to school
mission. _ 4.25 7 3.92| .93 3.94 .92

34. Extent principal initiates
and encourages teamwork

by teachers. 438 | .74 3.91] .94 3.93 .93
36. Extent principal sets

high standards and

goals for educational

performance in school. 4.13 .64 4.40] .71 4.38 71

OVERALL 4.15 A48 1 3901 .69 3.92 .69
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E.‘.IEI. { Student Attai t of Basic Skill

In the combined ratings under "Principal Emphasis of Student
Attainment of Basic Skills" (Table 17), the combined ratings of
principals and teachers rated the principals as highly effective in
all items:

11. The extent the principals support teachers in the
development of innovative, more effective and efficient
practices in the classroom (mean=4.05).

12. The extent the principals recognize students for their
attainment of basic skills achievement (mean=4.07).

24. The extent teachers are encouraged to cooperatively plan
and coordinate their instructional efforts (mean=3.88).

35. The extent students support high performance goals set
for educational achievement (mean=3.73).

38. The extent the principals are concerned about the
instructional success of teachers (mean=4.25).

In the overall combined rating of principals and teachers
(mean=4.00) the principals were rated as highly effective in
principal emphasis of student attainment of basic skills.

The separate ratings (principals’ mean=4.38/teachers’
mean=4.00) and the combined ratings of principals and teachers
(mean=3.98) found the principals highly effective in emphasis of
student attainment of basic skills.
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Table 17 Means of principals' and teachers' responses to principals
emphasis of student attainment of basic skills.

Emphasize Student Principals Teachers Principals/Teach
Attainment of Basic P pais/Teachers
Skills Mean SD Mean SD Mean  SD

11. Extent principal supports
teachers in the
development of innovative,
more effective and
efficient practices in the

classroom. 463 | .52 4.02 | 1.04 4.05 1.03

12. Extent principal recognizes
students for their
attainment of basic skills

achievement. 4.25 71 4.08 .88 4.07 .87

24, Extent principal encourages
teachers to cooperatively
plan and coordinate their
instructional efforts. 4.13 | .64 3.87 .88 3.88 85

35. Extent students support
high performance goals sat
for educational achbvomonq 4.13 | .e4 3.71 .83 3.73 82

38. Extent principal is
concermned about the
instructional success of

teachers. 4.75 46 4.22 .83 4.25 .82

OVERALL 438 ; .36 3.98 .65 4.00 .65
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Principal Creati Positive School Climate for | .

in the combined rating of the principals’ leadership in
"Creating A Positive School Climate For Learning” (Table 18),
principals and teachers rated principals as highly effective in:

13. The extent principals establish control of the students
(mean=4.13). -

14. The extent principals encourage teachers to communicate
openly and honestly with the principal, students and other
teachers (mean=3.95).

37. The extent the principals interact on a friendly and
supportive basis with the teachers and students
(mean=4.06).

39. The extent the principals encourage teachers to support
one another in striving to do their best (mean=4.05).

Combined ratings of principals and teachers rated (mean=3.51)
the principals as effective in item 25, developing rational
approaches to problem solving processes with the participation of
teachers.

In the overall combined rating of principals and teachers
(mean=3.94), the principals were rated as highly effective in
creating a positive school climate for Iéarning.

In the separate ratings (principals' mean=4.48/teachers’' .
mean=3.91) and the combined ratings of principals and teachers
(mean=3.94) showed the principals highly effective in monitoring of
student progress.
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Table 18 Means of principals' and teachers' responses to prmclpals
creating a positive school climate for learning.

Positive School Principals Teachers Principals/Teachers
Climate for Learning Mean  SD Mean SD Mean  SD

— _

13. Extent principal establishes
control of the students. 4.50 53 | 4.1 .81 4.13 .80

14. Extent principal encourages
teachers to communicate
honestly with him/her, .
students and other teachers.] 4.75 .46 | 3.90 .90 3.95 .90

25. Extent principal develops
rational approaches to
problem solving processes
with the participation of
teachers. 4.13 .84 3.48 .94 3.51 .93

37. Extent principal interacts
on a friendly and supportive
basis with teachers and
students. 4.50 .53 | 4.04 .98 4.08 .95

39. Extent principal encourages
teachers to support one
another in striving to do
their best. 4.50 .76 4.03 .85 4.05 .85

OVERALL 4.48 .40 3.91 .66 3.94 .66
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Principal High E tat For_Student | Teachers:

In the combined rating in the area "Principal High Expectations
for Students and Teachers" (Table 19), both groups rated the

principals as highly effective in all items:

15. The extent the principals determine high performance
goals for achieving educational excellence in the schools
(mean=4.09).

16. The extent the principals guide and inspire teachers in
teaching to meet the schools goals (mean=3.84).

17. The extent the principals organize the school functions to
achieve the objectives of the school (mean=3.85).

26. The extent the students are aware of the principals' high
expectations for their academic achievement (mean=3.85).

40. The extent teachers feel responsible for the achievement
of educational excellence (mean=4.53).

In the overall combined rating, both groups rated (mean=4.03)
the principals as highly effective in having high expectations for
students and teachers.

Both the separate (principals' mean=4.23/teachers' mean=4.02)
and combined rating of principals and teachers (mean=4.03) showed
the principals as highly effective in clear and focused school

mission.
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Table 19 Means of principals' and teachers' responses to principals
high expectations for students and teachers.

High Expectations for Principals Teachers Principals/Teachers
Students and Teachers . == o pMean sD Mean SD

15. Extent principal determines
high performance goals
for achieving educational
excellence in the school. 3.75 .46 4.11 .92 4.09 .90

16. Extent principal guides and
inspires teachers in
teaching to meet the schools
goals. 4.13 .64 3.83 .96 3.84 .94

17. Extent principail organizes
the school functions to
achieve the objectives
of the school. 4.25 .71 3.83 .95 3.85 .94

26. Extent students aware of
the principais’ high
oexpectations for their
academic achisvement. 4.25 48 3.83 | 1.02 3.85 1.01

40. Extent teachers feel
responsible for the
achievement of educational
excellence. 4.75 .46 4,52 .64 4.53 .63

OVERALL 4.23 .27 4.02 .66 4.03 .65
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Principal G | Behaviars:

In the combined rating in "Principal General Behaviors" (Table
20), both groups rated the principals as highly effective in:

1.

18.

27.

The extent the principals involve teachers and students in
decision making as it relates to achieving effective
performance goals of the school (mean=3.92).

The extent the principals encourage teachers to work with
him/her as a team (mean=3.90).

The extent the principals handle the administrative side of
the job well (i.e., scheduling, budgeting, job assignments,
records) (mean=4.13).

The extent the principals handle the technical or
educational side of the job well (i.e., motivation of staff
to maximum performance, continuous study of curricular
and instructional innovation, formulating with staff plans
for evaluating and reporting student progress)
(mean=3.84).

The combined ratings of principals and teachers (mean=3.60)
showed the principals gffective for item 19 which pertains to
principals resolving conflict between the teachers welfare and the

efficient operation of the school.

In the overall combined rating, both groups rated (mean=3.88)

the principals as highly effective in general behaviors.
In the separate ratings (principals' mean=4.18/teachers’

mean=3.86) and the combined rating (mean=3.88) of principals and

teachers, both groups found the principals highly effective in
general behaviors.
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Table 20 Means of principals' and teachers’' responses to principals
general behaviors.

Responses to Principals Principals Teachers Principals/Teachers
General Behaviors Mean SD  Mean SD Mean  SD

1. Extent principal involves
teachers and students in
decision making as it
relates to achieving
effective performance
goals of the school. 4.25 71 3.91 .92 3.92 .91

2. Extent principal encourages
teachers to work with
him/her as a team. 4.50 .53 3.87 | 1.06 3.90 1.05

18. Extent principal handies the
administrative side of the
job well (i.e., scheduling,
budgeting, job assignments,
records). 4.13 .64 4.13 .78 4.13 77

19. Extent principal resoives
conflict between the
teachers welfare and the
efficient operation of the
school. 4.00 .53 3.57 .93 3.60 .91

27. Extent principal handles the
the technical or educational
side of the job well (i.e.,
motivation of staff to
maximum performance,
continuous study of
curricular and instructional
innovation, formulating
with staff plans for
evaluating and reporting
student progress). 4.00 .78 3.83 .96 3.84 .94

OVERALL 4.18 33 3.88 74 3.88 73




83

Research Question 3

Are the principals’' and teachers' perceptions of the principals'
leadership in each school as measured by the survey instrument
congruent in the areas of the principals' instructional leadership,
monitoring of student progress, clear and focused school mission,
emphasis of student attainment of basic skills, creating a positive
school climate for learning, level of effectiveness, high

expectations for students and teachers, and general behaviors?

Principal High Level of Effecti .

In each school, the following specific items under "Principal
High Level of Effectiveness' showed the principal as effective (Table
21):

School 2:
4. The extent the school is influenced by students
(mean=3.50).
School 5:
4. The extent the school is influenced by students
(mean=3.29).
20. The extent the school is influenced by teachers
(mean=3.57).
30. The extent the principal seeks and implements ideas
from teachers regarding nonacademics (mean=3.50).
School 6:
4. The extent the school is influenced by students
(mean=2.81).
20. The extent the school is influenced by teachers
(mean=3.13).
28. The extent the principal seeks and implements ideas
from teachers regarding academics (mean=2.81).
30. The extent the principal seeks and implements ideas
from teachers regarding nonacademics (mean=2.50).
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School 7:
4. The extent the school is influenced by students

(mean=2.85).

28. The extent principal seeks and implements ideas from
teachers regarding academics (mean=3.00).

30. The extent the principal seeks and implements ideas
from teachers regarding nonacademics (mean=3.00).

In the above four schools, item 4 (The extent the school is
influenced by students) is lacking in all schools. Item 30 (The
extent the principal seeks and implements ideas from teachers
regarding nonacademics) is lacking in three of these four schools
(School 5, School 6, School 7). Iltem 20 (The extent the school is
influenced by teachers) is lacking in School 5 and School 6, while
item 28 (The extent the principal seeks and implements ideas from
teachers regarding academics) is lacking in two of the schools
(School 6 and School 7). All items (4, 20, 28, 30) are lacking in
School 6.

School 1, School 3, School 4 and School 8 principals were rated
as highly effective on all items.

None of the principals were rated as noneffective,

In the overall rating, principals and teachers of School 1
(mean=4.05), School 2 (mean=3.92), School 3 (mean=4.12), School 4
(mean=4.00), School 5 (mean=3.69) and School 8 (mean= 4.20) rated
the principals as highly effective leaders. Principals and teachers
of school 6 (mean=3.05) and School 7 (mean=3.35) rated the

principals as gffective leaders.



Table 21

regarding principals high level of effectiveness.

Means of principals' and teachers' responses for each individual elementary school

High Level of

Effectiveness School School School School School School  School School
1 2 3 4 S 6 7 8
Mean SO _Mean SO __Mean S0 Mean SD _Mean gn Mean D Moan SO Moan SD

3. Extent school influenced

by principal. 443 590] 464 .49] 4.30 .48 411 .83 [ 432 .77]1400 .89} 3.92 .49 450 .52
4. Extent school influenced

by students. 3.91 1.04] 350 .60] 410 88 ] 3.83 .79 | 3.29 1.01] 281 1.11) 285 .55| 3.81 .66
20. Extent school influenced

by teachers. 4.09 1.00| 409 81| 420 42 ] 411 .76 | 357 .84 3.13 1.02| 4.00 .91 4.44 .51
28. Extent principal seeks

and implements ideas

from teachers

regarding academics. 387 76l 368 .95| 4.20 63 ] 4.11 1.02 | 375 .89} 281 1.17| 3.00 1.08] 425 .58
30. Extent principal seeks

and implements ideas

from teachers :

regarding nonacademics.| 3 gg gg 368 .78} 380 .79 ] 3.83 1.04 350 .92}250 1.03] 3.00 1.22] 400 .73

OVERALL 4.05 5| 3.92 .45 4.12 .52 4.00 .75 3.69 551 3.05 591 3.35 .54 4.20 .36

G8
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Principal Instructional Leadership:

In each school, the following specific items under "Principal
Instructional Leadership” showed the principal as gffective (Table

22):

School 1:
21.

School 2:

21.

32.

School 3:

29.

32.

School 4:
6.

21.

School 5:
5.

21.

The extent the principal adjusts the curricula to meet
the needs of students (mean=3.39).

The extent the principal adjusts the curricula to meet
the needs of students (mean =3.45).

The extent the principal provides materials and
equipment to teachers to enhance job performance
(mean=3.59).

The extent the principal provides staff development
activities for teachers (mean=3.50).

The extent the principal provides materials and
equipment for teachers to enhance job performance
(mean=3.60).

The extent the principal guides the staff in
instructional planning using the adapted curricula
(mean=3.28).

The extent the principal adjusts the curricula to meet
the needs of students (mean=3.67).

The extent the principal tries to improve teacher
behavior to improve student learning by using clinical
supervision (i.e., using observation data, various
planning and inservice experiences) (mean=3.39).

The extent the principal guides the staff in
instructional planning using the adapted curricula
(mean=3.11)

The extent the principal adjusts the curricula to meet
the needs of students (mean=3.29).
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School 6:

5. The extent the principal tries to improve teacher
behavior to improve student learning by using clinical
supervision (i.e. using observation data, various
planning and inservice experiences) (mean=3.19).

6. The extent principal guides the staff in instructional
planning using the adapted curricula (mean=3.25).

21. The extent the principal adjusts the curricula to meet
the needs of students (mean=3.44).

29. The extent the principal provides staff development
activities for teachers (mean=3.06).

32. The extent the principal provides materials and
equipment for teachers to enhance job performance
(mean=3.44).

School 7:

5. The extent the principal tries to improve teacher
behavior to improve student learning by using clinical
supervision (i.e., using observation data, various
planning and inservice experiences) (mean=2.62).

6. The extent the principal guides the staff in
instructional planning using the adapted curricula
(mean=2.77).

21. The extent the principal adjusts the curricula to meet
the needs of students (mean=3.46).

29. The extent the principal provides staff development
activities for teachers (mean=2.46).

School 8:
6. The extent the principal guides the staff in
instructional planning using the adapted curricula
(mean=3.50).

In the eight schools above, item 21 (Adjusting the curricula to
meet the needs of students) is lacking in six of the eight schools
(School 1, School 2, School 4, School 5, School 6, School 7); item 6
(Instructional planning using the adapted curricula) is lacking in five
of the eight schools (School 4, School 5, School 6, School 7, School
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8); item 5 (The extent the principal tries to improve teacher
behavior to improve student learning by using clinical supervision)
is lacking in three .of the eight schools (School 5, School 6, School
7); item 29 (The extent the principal provides staff development
activities for teachers) is lacking in three of the eight schools
(School 6, School 7, School 3); and item 32 (The extent the pfincipal
provides materials and equipment for teachers to enhance job
performance) is also lacking in three schools (School 2, School 3,
School 6). All five items (5, 6, 21, 29, 32) are lacking in School 6.

None of the principals were rated as naneffective .

In the overall rating, principals and teachers rated the
principals as highly effective in instructional leadership in School
1 (mean=3.70), School 2 (mean=3.68), School 3 (mean=3.84), School 4
(mean=3.81), and School 8 (mean=3.83). Principals and teachers of
School 5 (mean=3.49), School 6 (mean=3.28) and School 7
(mean=3.11) rated the principals as gffective in instructional
leadership.



Table 22 Means of principals' and teachers' responses for each individual elementary school

regarding principals instructional leadership.

Instructional
Leadership School  School School School School School  School School

1 2 -3 4 - [} v kM

Mean SD Mean D Moan Sp Mean SO Mean D Mean SO Moan SD_Mean SD

21,

29.

32,

Extent principal tries to
improve teacher
behavior to improve
student learning by

using clinical supervision} 3.74

Extent principal guides

the staff in instructional

planning using the
adapted curricula.

Extent principal adjusts
the curicula to meet
the needs of students.

Extent staff develop-
ment activities pro-

vided for teachers by
the principal.

Extent principal pro-
vides materials and
equipment for teachers
to enhance job
performance.

OVERALL

3.74

3.39

3.83

3.83

3.70

.81

.69

.78

72

.98

3.86

3.68

3.45

3.82

3.59

3.68

71

.89

.80

.66

80

.62

3.70 .82

4.30 .67

4.10 .74

3.50 .97

3.60 .84

3.84 .63

3.78

3.28

3.67

4.22

4.11

3.81

.81

.75

.84

73

.83

.55

3.39

3.1

3.29

.n

3.93

3.49

1.07

.96

.81

.98

.86

.75

3.19 .83

3.25 1.18

3.44 1.03

3.06 1.29

3.44 1.03

3.28 .68

2.62

2.77

3.46

2.46

4.23

3.11

.65

.73

.66

73

.51

3.76

3.50

4.00

3.94

3.94

3.83

.63

.82

.68

a7

.44

68
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Principal Monitori f Student P .

In each school, the following specific items under "Principal
Monitoring of Student Progress" showed the principal as effective
(Table 23):

School 1:
8. The extent the principal makes classroom visits
(mean=3.17).

School 2:
8. The extent the principal makes classroom visits
(mean=3.45).

School 3:
8. The extent the principal makes classroom visits
(mean=3.60).

School 4:
8. The extent the principal makes classroom visits
(mean=3.61).

School 5:
8. The extent the principal makes classroom visits
(mean=3.18).
22. The extent the principal is aware of the learning
problems students face (mean=3.57).
33. The extent the principal is aware of the instructional
problems faced by teachers in working with students

(mean=3.46).
School 6:
8. The extent the principal makes classroom visits
(mean=2.88).

33. The extent the principal is aware of the instructional
problems faced by teachers in working with students
(mean=3.19).
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8. The extent the principal makes classroom visits
(mean=2.38).
22. The extent the principal is aware of the learning
problems students face (mean=3.46).
33. The extent the principal is aware of the instructional
problems faced by teachers in working with students
(mean=3.62).

School 8: A
8. The extent the principal makes classroom visits
(mean=3.50).

In the above eight schools, item 8 (The extent the principal
makes classroom visits) is lacking in all schools. Item 33 (The
extent the principal is aware of the instructional problems faced by
teachers in working with students) is lacking in three of the eight
schools (School 5, School 6, School 7) and item 22 (The extent the
principal is aware of the learning problems students face) is lacking
in two of the schools (School 5 and School 7).

None of the principals were rated as poneffective.

In the overall rating, principals and teachers of seven schools,
School 1 (mean=4.08), School 2 (mean=4.32), School 3 (mean=4.28),
School 4 (mean=4.08), School 5 (mean=3.71), School 6 (mean=3.76),
and School 8 (mean=4.29) rated the principals as highly effective
leaders in monitoring of school progress.

In the overall rating, School 7 rated (mean=3.57) the principal
as effective ih monitoring of school progress.



Table 23

regarding principals monitoring of student progress.

Means of principals' and teachers' responses for each individual elementary school

Monitoring of

Student Progress School School School School School School  School School
: 1 2 3 4 S 6 7 8
Moan _SD _Mean SD__Mean SD_Mean SO _ Mean gp _ Mean SO MM&.

7. Extent principal feels

responsible for the

achievement of

educational excellencel 4.35 .71 | 4.64 .58 470 48] 4.28 671 4.14 .93 1438 .96 4.08 .7614.56 .83
8. Extent principal makes

classroom visits. 3.17 .491] 3.45 .80 3.60 .70} 3.61 78} 3.18 .94 |2.88 961} 238 .87}350 .73
22. Extent principal is

aware of the learning

problems students

face. 4.30 .70} 4.32 .72 420 42| 3.83 86357 1.00 |[3.94 93| 346 .6614.44 .63
31. Extent principal is

interested in students’

SUCCBSS. 461 58| 482 .39 ] 470 48] 456 51| 4.18 .90 [4.44 73| 431 .63|4.88 .34
33. Extent principal is

aware of the

instructional problems

faced by teachers in

working with students] 3.96 .88 | 4.36 .66 | 4.20 42] 4.11 .76 3.46 1.07 13.19 1.11 | 362 1.19]4.06 .77

OVERALL 408 .53 ] 432 44| 428 .29| 4.08 50)3.71 .62]376 .53| 3.57 .58 [4.20 .31

c6
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Principal Cl | E | School Mission:

In each school, the following specific items under "Principal
Clear and Focused School Mission” showed the principal as effective
(Table 24):

School 4: |
9. The extent the principal is instrumental in ensuring

that planning and setting priorities are done well
(mean=3.61).

School 5:

9. The extent the principal is instrumental in ensuring
that planning and setting priorities are done well
(mean=3.25).

10. The extent the principal employs procedures for
clarifying roles and planning activities (mean=3.46).

23. The extent the principal promotes commitment of
teachers and students to the school mission
(mean=3.64).

School 6:

10. The extent the principal employs procedures for
clarifying roles and planning activities (mean=3.31).

23. The extent the principal promotes commitment of
teachers and students to the school mission
(mean=3.50).

34. The extent the principal initiates and encourages
teamwork by teachers (mean=3.25).

School 7:

9. The extent the principal is instrumental in ensuring
that planning and setting priorities are done well
(mean=3.08).

10. The extent the principal employs procedures for
clarifying roles and planning activities (mean=2.92).

23. The extent the principal promotes commitment of
teachers and students to the school mission
(mean=3.23).

34. The extent the principal initiates and encourages
teamwork by teachers (mean=3.38).
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School 8:
10. The extent the principal employs procedures for
clarifying roles and planning activities (mean=3.56).

In the above five schools, item 10 (The extent the principal
employs procedures for clarifying roles and planning activities) is
lacking in four of the schools (School 5, School 6, School 7, School
8); item 23 (The extent the principal promotes commitment of
teachers and students to the school mission) is lacking in three of
the schools (School 5, School 6, School 7); item 9 (The extent the
principal is instrumental in ensuring that planning and setting
priorities are done well) is also lacking in three of the schools
(School 4, School 5, School 7); and item 34 (The extent the principal
initiates and encourages teamwork by teachers) is lacking in two of
the schools (School 6 and School 7). All items (9, 10, 23, 34) are
lacking in School 7.

Three of the principals, School 1, School 2 and School 3, were
rated as highly effective on all items.

None of the principals were rated as pnoneffective.

In the overall rating, principals and teachers of School 1
(mean=4.03), School 2 (mean=4.18), School 3 (mean=4.28), School 4
(mean=3.99) and School 8 (mean=4.29) rated the principals as highly
effective leaders having a clear and focused school mission.

In the overall rating, principals and teachers of School 5
(mean=3.66), School 6 (mean=3.64) and School 7 (mean=3.34) rated
the principals as gffective in having a clear and focused school

mission.



Table 24 Means of principals' and teachers' responses for each individual elementary school
regarding principals clear and focused school mission.

Clear and Focused
School Mission School School School School School School School School

1 e 3 4 - 8 Z k:|

Mean SO Mean SO _Meao S0 Mean SD__Mean Sp  Moan SO Mean SO Mean SD

9. Extent principal is
instrumental in
ensuring that planning
and setting priorities

are done well. 3.78 741405 .65)] 430 .67] 3.61 .92)3.25 1.11 | 3.81 .91 | 3.08 1.04 | 3.88 1.09

10. Extent principal
employs procedures
for clarifying roles

and planning activities. | 3.83 1.03| 3.95 .65} 3.80 .63| 4.11 .68 | 3.46 .96 | 3.31 1.20 | 292 .76 | 3.56 1.03

23. Extent principal
promotes commitment
of teachers and
students to school

mission. 4.00 .74]1436 .73 430 .67| 3.94 .73 |3.64 .91 | 3.50 1.15] 3.23 1.09 | 4.56 .63

34. Extent principal
initiates and encourages!

teamwork by teachers.r4.o4 88| 395 34| 440 .52]| 400 .84 |382 .90 3.25 1.00 ] 3.38 1.12 | 4.69 .48

36. Extent principal sets
high standards and goal
for educational

performance in school. } 4.48 731459 50} 460 .52] 428 .67 ] 4.11 .88 | 4.31 408 .64)4.75 .45

79
OVERALL 403 691418 .501 428 .34] 3.99 .61 | 3.66 .78 | 3.64 .69 | 334 681|429 .44

G6
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Principal Emphasis. of Student Attai t of Basic Skills:

In each school, the following specific items under "Principal
Emphasis of Student Attainment of Basic Skills" showed the

principal as effective (Table 25):

School 2:
24. The extent the principal encourages teachers to
cooperatively plan and coordinate their instructional
efforts (mean=3.55).

School 5:

12. The extent students are recognized by the principal
for their attainment of basic skills achievement
(mean=3.64).

24. The extent the principal encourages teachers to
cooperatively plan and coordinate their instructional
efforts (mean=3.57).

School 6:

11. The extent the principal supports teachers in the
development of innovative, more effective and
efficient practices in the classroom (mean=3.50).

12. The extent students are recognized by the principal
for their attainment of basic skills achievement
(mean=3.38).

24. The extent the principal encourages teachers to
cooperatively plan and coordinate their instructional
efforts (mean=3.38).

35. The extent students support high performance goals
set for educational achievement (mean=3.19).

38. The extent the principal is concerned about the
instructional success of teachers (mean=3.56).

School 7:

12. The extent students are recognized by the principal
for their attainment of basic skills achievement
(mean=3.38).

35. The extent students support high performance goals
set for educational achievement (mean=3.31).
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In the above four schools, item 12 (The extent students are
recognized by the principal for their attainment of basic skills
achievement) is lacking in three of the four schools (School 5,
School 6, School 7); item 24 (The extent the principal encourages
teachers to cooperatively plan and coordinate their instructional
efforts) is lacking in three of the four schools (School 5, School 6,
School 2); and item 35 (The extent students support high
performance goals set for educational achievement) is lacking in
two schools (School 6 and School 7). All items (12, 24, 35) are
lacking in School 6.

None of the principals were rated as pnoneffective.

In the overall rating, principals and teachers of seven of the
schools, School 1 (mean=4.12), School 2 (mean=4.09), School 3
(mean=4.24), School 4 (mean=4.17), School 5 (mean=3.76), School 7
(mean=3.72) and School 8 (mean=4.59) rated the principals as highly
effective in emphasiiing student attainment of basic skills. The
principal of School 6 was rated (mean=3.40) as gffective in
emphasizing student attainment of basic skills.



Table 25 Means of principals' and teachers' responses for each individual elementary school

regarding principals emphasis on student attainment of basic skills.

Emphasize Student

Attainment of Basic School School School School School School  School School
Skills 1 2 3 4 S5 g Z ]
Mean SD _Mean SD___Moan SR Mean SO _Mean o0 Mean SD Mean SD Mean SD
11. Extent principal supports
teachers in the develop-
ment of innovative,effec-
tive,efficient practices
in the classroom. 4.04 .88 4.14 .89 4.20 .63 422 1.00] 3.71 1,24 | 3.50 1.26 | 4.00 1.00 | 4.88 .34
12. Extent students recog-
nized for attainment
of basic skills. 439 .66 | 4.41 .59 4.20 .79 439 70| 3.64 .73 | 338 1.02] 3.38 .98 | 4.69 .60
F4. Extent principal assists
teachers to plan and
coordinate instructional
efforts. 4.13 .81 3.55 .60 4.40 .70 3.78 .73 | 3.57 .57 | 338 1.02 ]| 3.85 1.07 | 488 .34
FLss. Extent students support
high performance goals
for achievement. 3.70 .76 3.91 .68 410 .74 406 .73 ] 3.75 .89 | 3.19 1.1t 3.31 63 ] 381 .88
Es. Extent principal is
concerned about the
instructional success of
teachers. 435 .71 4.45 .60 4.30 .48 439 .61 ] 411 .88 ]| 3.56 1.26 | 4.08 .86 | 4.69 .48
OVERALL 4.12 58 | 4.09 .44 4.24 .47 417 .55} 3.76 .59 | 340 .90 3.72 .50 | 459 .36

86
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Princinal Creating A Positive School Climate For Learning:

In each school, the following specific items under "Principal
Creating a Positive School Climate For Learning” showed the

principal as effective (Table 26):

School 5:

14. The extent the principal encourages teachers to
communicate openly and honestly with the principal,
students and other teachers (mean=3.50).

39. The extent the principal encourages teachers to
support one another in striving to do their best
(mean=3.57). '

School 6:

13. The extent the principal establishes control of the
students (mean=3.50).

14. The extent the principal encourages teachers to
communicate openly and honestly with the principal,
students and other teachers (mean=3.00).

25. The extent the principal develops rational approaches
to problem-solving processes with the participation
of teachers (mean=2.69).

37. The extent the principal interacts on a friendly and
supportive basis with teachers and students
(mean=2.69).

School 7:
13. The extent the principal establishes control of the
students (mean=3.62).
25. The extent the principal develops rational approaches
to problem solving processes with the participation
of teachers (mean=3.00).

School 8:
25. The extent the principal develops rational approaches
to problem solving processes with the participation
of teachers (mean=3.44).
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In the above four schools, item 25 (The extent the principal
develops rational approaches to problem-solving processes with the
participation of teachers) is lacking in three of the four schools
(School 6, School 7, School 8). Item 13 (The extent the principal
establishes control of the students) is lacking in two of the four
schools (School 6 and School 7) as is item 14 (The extent the
principal encourages teachers to communicate openly and honestly
with thé principal, students and other teachers) (School 5 and School
6). All items (13, 14, 25) are found in School 6.

School 1, School 2, School 3 and School 4 principals were rated
as highly effective on all items.

None of the principals were rated as poneffective.

in the overall rating, principals and teachers in School 1
(mean=4.17), School 2 (mean=4.23), School 3 (mean=4.24), School 4
(mean=4.19), School 7 (mean=3.68), and School 8 (mean=4.36) rated
principals as highly effective in creating a positive school climate
for learning. School 5§ (mean=3.61) and School 6 (mean=3.13) rated
the principals as gffective in créating a positive school climate for

learning.



Table 26

Means of principals' and teachers' responses for each individual elementary school
regarding principals creating a positive school climate for learning.

Positive School

Climate for

School

i

School

School

4

S,

School

1

School
- I

Learning

A

13.

14.

25.

37.

39.

Extent principal estab-
lishes control of the
students.

Extent teachers
communicate openly and
honestly with principal,
students and other
teachers.

Extent principal developL
rational approaches to
problem solving
processes with the
teachers and students.

Extent principal inter-
acts on a friendly and
supportive basis with
teachers and students.

Extent principal
encourages teachers to
support one another in
striving to do their best

OVERALL

4.35

4.17

3.74

4.39

4.17

4.17

SD

.65

.78

.81

.66

.65

.55

Mezn SD

4.68

4.23

3.95

4.45

3.82

4.23

.48

75

72

.60

.59

.35

4.30

4.00

3.80

4.40

4.70

4.24

~Aga0. S0

.48

.67

79

.52

.48

.40

4.00

4.28

3.89

4.61

4.17

4.19

.69

.83

.90

.61

1.04

.64

Jean SO Mean SD

3.79

3.50

3.39

3.82

3.57

3.61

Mean

SD

Moan SO Mean SO

074

.88

.94

.88

.55

3.50

3.00

2.689

2.69

.97

1.03

1.01

1.14

1.00

3.62

3.92

3.00

3.77

4.08

3.68

.87

.64

91

.60

.64

.47

4.75 45

456 .51

344 89

425 .86

481 .40

4.38 .38 |

Lot



102
Principal High E tati Eor_Student | Teachers:

In each school, the following specific items under "Principal
High Expectations for Students and Teachers" showed the principal

as giffective (Table 27):

School 5:
16. The extent the principal guides and inspires teachers
in teaching to meet the school's goals (mean=3.50).
26. The extent the students are aware of principals’ high
expectations for their academic achievement
(mean=3.50).

School 6:

16. The extent the principal guides and inspires teachers
in teaching to meet the school's goals (mean=3.13).

17. The extent the principal organizes the school
functions to achieve the objectives of the school
(mean=3.38).

26. The extent the students are aware of the principals'
high expectations for their academic achievement
(mean=2.88).

School 7:

16. The extent the principal determines high performance
goals for achieving educational excellence
(mean=3.38). ‘

16. The extent the principal guides and inspires teachers

: in teaching to meet the school's goals (mean=2.92).

17. The extent the principal organizes the school
functions to achieve the objectives of the school
(mean=3.23).

26. The extent the students are aware of the principals'
high expectations for their academic achievement
(mean=2.77).

In the above three schools, item 16 (The extent the principal
guides and inspires teachers in teaching to meet the school's goals)
and item 26 (The extent students are aware of the principals' high
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expectations for their academic achievement) are lacking in all
three schools (School 5, School 6, School 7). Item 17 (The extent the
principal organizes the school functions to achieve the objectives of
the school) is lacking in two of the three schools (School 6 and
School 7), while item 15 (The extent the principal determines high
performance goals for achieving educational excellence) is lacking
only in School 7. All items (15, 16, 17, 26) are lacking in School 7.

School 1, School 2, School 3, School 4 and School 8 were rated
as highly effective on all items.

None of the principals were rated as noneffective.

In the overall rating, principals and teachers of School 1
(mean=4.25), School 2 (mean=4.39), School 3 (mean=4.36), School 4
(mean=4.06), School 5 (mean=3.78), and School 8 (mean=4.44) rated
principals as highly effective in high expectations for students and
teachers. Principals and teachers of School 6 (mean=3.53) and
School 7 (mean=3.43) rated the principals as gffective in high
expectations for students and teachers.



Table 27

regarding principals high expectations for students and teachers.

Means of principals’ and teachers' responses for each individual elementary school

High Expectations
for Students and

Teachers

1

School

School

School

=

School

4

3

School
[

School

y 4

School
g

15.

16.

17.

26.

40.

Extent principal
determines high
periormance goals for
achieving educational
excellence in the school,

Extent principal guides
and inspires teachers
in teaching to meet the
school goals.

Extent principal
organizes functions to
achieve the objectives
of the school.

Extent students are
aware of the principals'
high expectations for
academic achievement.

Extent teachers feel
responsible for the
achievement of
educational excellence.

OVERALL

4.26

4.17

4.00

4.30

4.52

4.25

.75

.78

.95

.82

.67

.63

4.59

4.32

4.23

4.32

4.50

4.39

Mean SD__Mean SD

.67

.65

.69

.57

.60

41

=020, S0,

4.40 .70

4.30 .48

4.10 1.10

4.30 .48

4.70 .48

436 43

3.89

3.94

4.08

3.89

4.50

4.06

Mean S0

.76

.84

.80

.76

.62

.53

3.76

3.50

3.78

3.50

4.40

3.78

Mean SD

Mean SO _

1.04

1.04

.89

.84

.69

.68

406 .93

3.13

1.02

3.38

1.09

2.88

1.20

4.19 .83

3.53 .56

3.38

2.92

3.28

2.77

4.85

3.43

.87

.93

.93

.38

.59

Jean SO

438 .89

438 .72

3.88 .96

4.69 .60

488 .34

4.44 .40

v01L
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In each school, the following specific items under "Principal
General Behaviors®” showed the principals as gffective (Table 28):

School 5:
18.

19.

27.

School 6:
1.

19.

27.

The extent the principal handles the administrative
side of the job well (i.e., scheduling, budgeting, job
assignment, records) (mean=3.50).

The extent the principal resolves conflict between
the teachers welfare and the efficient operation of
the school (mean=3.04).

The extent the principal handles the technical or
educational side of the job well (i.e., motivation of
staff to maximum performance, continuous study of
curricular and instructional innovation, formulating
with staff plans for evaluating and reporting student
progress) (mean=3.57).

The extent the principal involves teachers and
students in decision making as it relates to achieving
effective performance goals of the school
(mean=2.81).

The extent the principal encourages teachers and
students to work with him/her as a team
(mean=2.88).

The extent the principal resolves conflict between
the teachers welfare and the efficient operation of
the school (mean=2.81).

The extent the principal handles the technical or
educational side of the job well (i.e., motivation of
staff to maximum performance, continuous study of
curricular and instructional innovation, formulating
with staff plans for evaluating and reportmg student
progress) (mean=3.19).

School 7:

1.

The extent the principal involves teachers and
students in decision making as it relates to achieving
effective performance goals of the. school
(mean=3.23).
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2. The extent the principal encourages teachers and
students to work with him/her as a team
(mean=2.85).

19. The extent the principal resolves conflict between
the teachers welfare and the efficient operation of
the school (mean=3.23).

27. The extent the principal handles the technical or
educational side of the job well (i.e., motivation of
staff to maximum performance, continuous study of
curricular and instructional innovation, formulating
with staff plans for evaluating and reporting student
progress (mean=3.15).

In the above three schools, item 19 (The extent the principal
resolves conflict between the teachers welfare and the efficient
operation of the the school) and item 27 (The extent the principal
handles the technical or educational side of the job well is lacking
in all three schools (School 5, School 6, School 7). Item 1 (The
extent the principal involves teachers and students in decision
making as it relates to achieving effective performance goals of the
school) and item 2 (The extent the principal resolves conflict
between the teachers welfare and the efficient operation of the
school) are lacking in two of the three schools (School 6 and School
7), while item 18 (The extent the principal handies the
| administrative side of the job well) is lacking only in School 5. All
items (1, 2, 19, 27) are lacking in School 6 and School 7.

School 1, School 2, School 3, School 4 and School 8 principals
were rated as highly effective on all items.

None of the principals were rated as pnoneffective.

In the overall rating, principals and teachers in School 1 (mean=
4.02), School 2 (mean=4.31), School 3 (mean=4.24), School 4
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(mean=4.16), and School 8 (mean=4.30) rated the principals as highly
effective in principal general behaviors. Principals and teachers in
School 5§ (mean=3.58), School 6 (mean=3.16), and School 7
(mean=3.26) rated the principals as gffective in principal general

behaviors.



Table 28 Means of principals' and teachers' responses for each individual elementary school
regarding principals general behaviors.

General
Behaviors School School School School School School  School School
1 2 3 4 5 6 4 8
Moan SD _Mean SD_ _Mean SD Mean SD _Mean gp Mean SD_ Mean SD _Mean SO
1. Extent principal involves
teachers and students in
decision making as it
relates to achieving
effective performance
goals of the school. 3.87 .81} 432 65| 430 .67] 422 55| 4.00 .82] 2.81 1.05 | 3.23 1.01| 444 51
2. Extent principal
encourages teachers to
work with him/her as a
team. 422 741 436 .66 ] 430 .67] 4.28 .83] 3.79 1.17 | 2.88 1.15 | 2.85 1.21]| 425 .45
18. Extent principal handles
the administrative side
of the job well. 435 65| 455 .60] 430 .67] 428 57| 3.50 .79]| 413 .96 | 3.85 .55| 431 .70
19, Extent principal resolves
conflict between the
teachers welfare and the
efficient operation of
the school. 3.74 81] 409 75| 400 .47] 400 .69] 3.04 .84 2.81 .91 ] 3.23 1.01] 4.06 .68
27, Extent principal handles
the technical or educa- »
tional side of the job well.] 3.91 .85] 4.23 .75 | 430 .67| 4.00 .84| 3.57 1.07| 3.19 .91 | 3.15 .90 4.44 63
OVERALL 402 611431 511 424 34l 416 sel 3se 75| 316 671326 77) 430 38

801t



109

Research Question 4

Is there a difference in the ratings of principals' and teachers'
perceptions of the principals’ ieadership in rural, urban and suburban
- schools in the areas of the principals’' instructional leadership,
monitoring of student progress, clear and focused school mission,
emphasis of student attainment of bgsic skills, creating a positive
school climate for learning, level of effectiveness, high

expectations for students and teachers, and general behaviors?

Principal High Level of Effeti _

In rating the principals’' leadership in rural, suburban and urban
schools under "Principal High Level of Effectiveness" (Table 29),
principals and teachers rated the principals as effective in these

specific items:

Rural Schools:
4. The extent the school is influenced by students
(mean=3.39).
30. The extent the principals seek and implement ideas
from teachers regarding nonacademics (mean=3.57).

Suburban Schools:
4. The extent the school is influenced by students
(mean=3.34).
28. The extent the principals seek and implement ideas
from teachers regarding academics (mean=3.65).
30. The extent principals seek and implement ideas from
teachers regarding nonacademics (mean=3.43).

In the rural and urban schools item 4 (The extent the school is
influenced by students) and item 30 (The extent the principals seek
and implement ideas from teachers regarding nonacademics) are
found. ltem 28 (The extent the principals seek and implement ideas
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from teachers regarding academics) is found only in the suburban
schools.

Urban principals were rated as highly effective on all items.

There were no noneffective ratings for rural, suburban or urban
principals.

In the overall rating, principals of rural schools (mean=3.84)
and urban schools (mean=3.97) were rated as highly effective while
principals of suburban schools (mean=3.66) were rated as effective

in level of effectiveness.

Table 29 Means of principals’ and teachers' responses for rural, suburban and
urban schools regarding principals high level of effectiveness.

High Level of Rural Suburban Urban
Effectiveness Mean SD Mean SD Mean SD

e ——————————

3. Extent school influenced
by principal. 4.29 .53 4.18 77 4.47 64

4. Extent school influenced
by students. 3.39 .79 3.34 1.02 3.77 .89

20. Extent school influenced
by teachers. 4.21 .74 3.68 .92 4.08 .87

28. Extent principal seeks
and implements ideas

from teachers regarding
academics. 3.71 {1.05 3.85 1.04 3.81 .92

30. Extent principal seeks and
implements ideas from

teachers regarding
nonacademics. 3.57 Jt1.10 3.43 1.07 3.72 .89

OVERALL 3.84 .62 3.66 .67 3.97 .63
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Principal Instructional Leadershin:

In rating the prindipals’ leadership in rural, suburban and urban
schools under "Principal Instructional Leadership® (Table 30),
principals and teachers rated the principals as effective in these
specific items:

Rural Schools:

5. The extent the principals improve teacher behavior to
improve student learning by using clinical
supervision (i.e., using observation data, various
planning and inservice experiences) (mean=3.25).

6. The extent the principals guide the staff in
instructional planning using the adapted curricula
(mean=3.18).

29. The extent staff development activities are provided
for teachers by the principals (mean=3.36).

Suburban Schools:

5. The extent the principals improve teacher behavior to
improve student learning by using clinical
supervision (i.e., using observation data, various
planning and inservice experiences (mean=3.48).

6. The extent the principal guides the staff in
instructional planning using the adapted curricula
(mean=3.23).

21. The extent the principals adjust the curricula to meet
the needs of students (mean=3.46).

29. The extent staff development activities are provided
or teachers by the principals (mean=3.65).

Urban Schools:
21. The extent the principals adjust the curricula to meet
the needs of students (mean=3.53).

in the rural and suburban schools item 5 related to clinical
supervision, item 6 related to adapted curricula, and item 29 related
to staff development activities. Item 21, related to adjusting the
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curricula to meet the needs of students, is found in suburban and
urban schools. |

There were no paneffective ratings of rural, suburban or urban
principals.

In the overall rating, the principals of urban schools
(mean=3.71) were rated as highly effective in instructional
leadership while the suburban and rural principals were rated
effective in instructional leadership.
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Table 30 Means of principals’ and teachers' responses for rural, suburban, and
urban schools regarding principals instructional leadership.

Instructional Rural Suburban Urban
Leadership Mean SD Mean sD Mean SD

5. Extent principal tries T
to improve teacher
behavior to improve
student learning by
using clinical supervision
(l.e.,using observation
data, various planning
and inservice experience).] 3.25 .89 | 3.48 .85 3.75 .76

6. Extent principal guides the
staff in instructional
planning using the adapted
curricula. 3.18 .77 | 3.23 .94 3.81 .81

21. Extent principal adjusts
the curricula to meet the
needs of students. 3.75 .80 | 3.46 .85 3.53 .85

29. Extent staff development
activities provided for
teachers by the principal. | 3.36 .99 | 3.65 1.12 3.74 .74

32. Extent principal provides
materials and equipment

for teachers to enhance
Job performance 4.07 .77 | 3.85 .94 3.70 .85

OVERALL 3.52 .59 ] 3.54 .70 3.71 .61
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Principal Monitoring of Student P :

In rating the pfincipals‘ leadership in rural, suburban and urban
schools under "Principal Monitoring of Student Progress" (Table 31),
the principals and teachers rated the principals as effective in these

specific items:

Rural Schools:
8. The extent the principals make classroom visits

(mean=3.04).

Suburban Schools:
8. The extent the principals make classroom visits

(mean=3.25).

33. The extent the principals are aware of the
instructional problems faced by teachers in working
with students (mean=3.62).

Urban Schools:
8. The extent the principals make classroom visits
(mean=3.32).

The common item rated as effective for rural, suburban and
urban schools is item 8 which related to principals making
classroom visits. Item 33 rélating to principals awareness of
teachers instructional problems in working with students is found
only in suburban schools.

There were no noneffective ratings for rural, suburban or urban
principals.

in the overall rating, principals of rural schools (mean=3.97),
suburban schools (mean=3.85), and urban schools (mean=4.20) were
rated as highly effective in monitoring of student progress.
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Table 31 Maeans of principals' and teachers' responses for rural, suburban,
and urban schools regarding principals monitoring of student progress.

Monitoring of Rural Suburban Urban
Student Progress Mean SD Mean SD Mean SD

e

7. Extent principal feels
responsible for the
achievement of
educational excellence. 4.32 .72 4.25 .85 4.55 .64

8. Extent principal makes
classroom visits. 3.04 .98 3.25 .92 3.32 .70

22. Extent principal is aware
of the learning problems
students face. 400 | .82 | 3.77 .93 4.28 .66

31. Extent principal interested|
in student success. 4.64 .56 4.37 .76 4.70 50

33. Extent principal aware
of the instructional
problems faced by
teachers in working
with students. 3.86 | 1.01 3.62| 1.04 4.15 74

OVERALL 3.97 .58 3.85 .57 4.20 .48
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Principal Cl | F | School Mission:

In rating the principals' leadership in rural, suburban and urban
schools under "Principal Clear and Focused School Mission"” (Table
32), principals and teachers rated the principals as effective in

these specific items:
Rural Schools: :
9. The extent the principals are instrumental in
ensuring that planning and setting priorities are done
well (mean=3.54).

10. The extent the principals employ procedures for
clarifying roles and planning activities (mean=3.29).

Suburban Schoois:

9. The extent the principals are instrumental in
ensuring that planning and setting priorities are done
well (mean=3.54).

10. The extent the principals employ procedures for
clarifying roles and planning activities (mean=3.60).

In the rural and suburban schools item 9 which related to
principals planning and setting priorities and item 10 which related
to clarifying roles and planning activities are found.

Urban school principals were rated as highly effective on all
items.

There were no pnoneffective ratings for rural, suburban or urban
principals.

In the overall rating, principals of rural schools (mean=3.86),
suburban schools (mean=3.78), and urban schools (mean=4.11) were
rated as highly effective in having a clear and focused mission.



117

Table 32  Means of principals’ and teachers' responses for rural, suburban, and
urban schools regarding principals clear and focused school mission.

Clear and Focused Rural Suburban Urban
School Mission Mean SD Mean sD Mean  SD

9. Extent principal is |
instrumental in ensuring
that planning and setting
priorities are done waell. 3.54 | 1.14 3.54 .95 3.94 .82

10. Extent principal employs
procedures for clarifying
roles and planning
activities. . 3.29 .08 3.60 1.00 3.89 .80

23. Extent principal promotes
commitment of teachers
and students to school
mission. 3.96 | 1.10 3.75 .92 4.15 77

34, Extent principal initiates
and encourages teamwork
by teachers. 4.07 | 1.05 3.78 .93 4.04 .85

36. Extent principal sets
high standards and
goals for educational
performance in school. 4.46 .84 4.23 77 4.53 .64

OVERALL 3.86 .74 3.78 .69 4.11 .61
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Princinal Emphasis On_Student Attai t of Basic Skills:

In rating the principals' leadership in the rural, suburban and
urban schools under "Principal Emphasis On Student Attainment of
Basic Skills" (Table 33), showed the principals as effective in these
specific items:

Rural Schools: :

35. The extent that students support high performance
goals set for educational achievement (mean=3.61).

Suburban Schools:
24. The extent the principals encourage teachers to
cooperatively plan and coordinate their instructional
efforts (mean=3.60).

There are no common items found among the rural, suburban
and urban principals.

Urban principals were rated as highly effective on all items.

There were no pnoneffective ratings for rural, suburban or urban
principals.

In the overall ratings, principals of rural schools (mean=4.21),
suburban schools (mean=3.81), and urban schools (mean=4.11) are
rated as highly effective in emphasis on student attainment of basic
skills.
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Table 33 Means of principals’ and teachers' rasponses for rural, suburban, and
urban schools regarding principais emphasis on student attainment of

‘basic skills.

24.

35.

38.

Emphasize Student
Attainment of Basic

Skills

Rural

Mean

SD

Suburban

Mean

sD

Urban
Mean

.

Extent principal supports

teachers in the
development of innovative,
more effective and
efficient practices in the
classroom.

Extent principal recognizes
students for their
attainment of basic skills
achievement.

Extent principal encourages
teachers to cooperatively
plan and coordinate their
instructional efforts.

Extent students support
high performance goals set
for educational achievement

Extent principal is
concerned about the
instructional success of
teachers.

OVERALL

4.50

4.1

4.43

3.61

4.43

4.21

.84

1.03

.92

.74

.61

3.85

3.83

3.60

3.69

4.09

3.81

72

.95

.95

.70

4.08

4.34

3.94

3.85

4.34

.90

.68

.82

72

.65

.54
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Principal Creating A Positive School Climate For | —

In rating the principals' leadership in the rural, suburban and
urban schools under "Principal Creating A Positive School Climate
For Learning” (Table 34), principals and teachers rated the principals
as offective in these specific items:

Rural Schools:
25. The extent the principals develop rational approaches
to problem solving processes with the participation
of theachers (mean=3.21).

Suburban Schools:

14. The extent the principals encourage teachers to
communicate openly and honestly with the principal,
students and teachers (mean=3.62).

25. The extent principals develop rational approaches to
problem solving processes with the participation of
teachers (mean=3.38).

The common item found in rural and suburban schools is the
extent principals use problem solving processes (item 25).

Urban principals were rated as highly effective on all items.

There wers no poneffective ratings for rural, suburban or urban
principals. .

In the overall rating, principals of rural schools (mean=4.06),
suburban schools (mean=3.69), and urban schools (mean=4.18) were
rated as highly effective in creating a positive school climate for
learning.
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Table 34 Means of principals’ and teachers' responses for rural, suburban, and
urban schools regarding principals creating a positive school climate

for learning.
Positive School Rural - Suburban Urban
Climate for Learning Mean SD M sD Mean SD

13. Extent principal establishes
control of the students. 4.32 .77 ) 3.78 .84 4.45 .57

14. Extent principal encourages
teachers to communicate
honestly with himvher,
students and other teachers.] 4.29 .66 | 3.82 1.00 4.17 .75

25. Extent principal develops
rational approaches to
problem solving processes
with the participation of
teachers. 3.21 .92 | 3.38 .98 3.83 .80

37. Extent principal interacts
on a friendly and supportive
basis with teachers and
students. 4.04 79 3.80 1.15 4.40 .60

39. Extent principal encourages
teachers to support one
another In striving to do
their best. 4.48 .64 | 3.88 .90 4.08 .81

OVERALL 4.08 .55 | 3.69 .73 4.18 .49
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In rating the principals' leadership in rural, suburban and urban
schools under "Principal High Expectations for Students and
Teachers" (Table 35), principals and teachers rated the principals as
effective in these specific items:

Rural Schools:
17. The extent the principals organize the school
functions to achieve the objective of the school
(mean=3.64).

Suburban Schools:
16. The extent the principals guide and inspire teachers
in teaching to meet the schools goals (mean=3.57).
26. The extent students are aware of the principals' high
expectations for their academic achievement
(mean=3.46).

There are no common gffective items for rural and suburban
principals.

Urban principals were rated as highly effective on all items.

There were no noneffective ratings for rural, suburban or urban
principals.

In the overall rating, principals of rural schools (mean=4.01),
suburban schools (mean=3.81), and urban schools (mean=4.32) are
rated as highly effective in setting high expectations for students
and teachers.
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Table 35 Means of principals’ and teachers' responses for rural, suburban, and
urban schools regarding principals high expectations for students and

teachers.

High Expectations for
Students and Teachers

Rural
Mean

sD

Suburban

Mean

SD

Urban

Mean

SD

15.

186.

17.

26.

40.

Extent principal determines
high performance goals

for achieving educational
excellence in the school.

Extent principal guides and
inspires teachers in
teaching to meet the schools
goals.

Extent principal organizes
the school functions to
achieve the objectives

of the school.

Extent students aware of
the principais’ high
expaectations for their
academic achievement.

Extent teachers feel
responsible for the
achievement of educational
excellence.

OVERALL

M

3.93

3.75

3.64

3.88

4.88

4.01

1.02

1.08

.95

1.24

.36

.71

3.91

3.57

3.74

3.46

4.37

3.81

.93

.97

.70

.64

4.40

4.23

4.09

4.32

4.57

4.32

72

.87

.88

.67

.60

.51
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Principal G |_Behaviars:

in rating the principals' leadership in rural, suburban and urban
schools under "Principal General Behaviors" (Table 36), principals
and teachers of suburban schools rated the principals as effective in

these specific items:
Suburban Schoois

19. The extent the principals resolve conflict between
the teachers welfare and the efficient operation of
the school (mean=3.31).

27. The extent the principals handle the technical or
educational side of the job well (i.e., motivation of
staff to maximum performance, continuous study of
curricular and instructional innovation, formulating
with staff plans for evaluating and reporting student
progress) (mean=3.63).

Rural and urban principals were rated as highly effective on all
items. o

There were no poneffective ratings for rural, suburban or urban
principals. ,

In the overall rating, the principals of rural schools
(mean=3.86) and urban schools (mean=4.15) were rated as highly
effective in general behaviors while those of suburban schools
(mean=3.67) were rated as effective.
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Table 36 Means of principals' and teachers' responses for rural, suburban, and
urban schools regarding principals general behaviors.

Responses to Principals Rural Suburban Urban
General Behaviors Mean  SD Mean SD Mean SD

-

1. Extent principal involves
teachers and students in
decision making as it
relates to achleving
effective performance .
goals of the school. 3.93 .98 | 3.78 .99 4.09 74

2. Extent principal encourages
teachers to work with
him/her as a team. 3.68 1.09 | 3.71 1.17 4.26 74

18. Extent principal handies the
administrative side of the
job well (i.e., scheduling,
budgeting, job assignments,
records). 4.11 .69 | 3.91 .84 4.42 .63

19. Extent principal resolves
confiict between the
teachers welfare and the
efficient operation of the
school. 3.68 .94 | 3.31 .95 3.91 74

27. Extent principal handies the
the technical or educational
sida of the job well {i.e.,
motivation of staff to
maximum performance,
continuous study of
curricular and instructional
innovation, formulating
with staff plans for
evaluating and reporting

student progress). 3.89 99 | 3.63 .98 4.08 _ .83

OVERALL 3.86 .78 | 3.87 77 4.15 .55
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Summary

The purpose of this study was to examine the similarities and
differences. in the leadership of the principals of the eight
elementary schools recognized by the U.S. Department of Education
in the 1985-1986 U.S. Recognition Program by looking at the
principals' self-perceptions and teachers' perceptions of the
principals' instructional leadership; principals’ monitoring of
student progress; principals’' clear and focused school mission;
principals' emphasis of student attainment of basic skills;
principals’ creating a positive school climate for learning;
principals' level of effectiveness; principals' high expectations for
students and teachers; and principals’' general behaviors.

Principals and teachers of the eight schools recognized in
Michigan were requested to complete the Leadership Questionnaire
measuring their perceptions of the principals' leadership.

Mean and standard deviation were used to measure principals'
behaviors (Table 37). A rating scale of 1 to 5 was used to interpret
the means. The means between 1 and 2.33 were interpreted as a low
measure of leader effectiveness (noneffective), the means between
2.34 and 3.67 were interpreted as an average measure of leader
effectiveness (effective), and the means between 3.68 and 5 were
interpreted as a high measure of leader effectiveness (highly
effective).

Principals rated principals as highly effective in all items
(instructional leadership, monitoring of student progress, clear and
focused school mission, emphasis of student attainment of basic

skills, creating positive school climate for learning, level of

/
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effectiveness, high expectations for students and teachers and
general behaviors). Principals perceived themselves as highly
effective in all eight qualities while teachers perceived principals
as highly effective in all qualities except instructional leadership.

The combined ratings of principals and teachers perceived
principals as highly effective in all qualities except instructional
leadership. |

The principals and teachers rating according to area is:

Area 1. High level of effectiveness: the principals were rated
as highly effective in six of the eight schools (1, 2, 3, 4, 5, 8).

Area 2. Instructional leadership: the principals were rated as
highly effective in five of the eight schools (1, 2, 3, 4, 8).

Area 3. Monitoring student progress: the principals were rated
as highly effective in seven of the eight schools (1, 2, 3, 4, 5,
6, 8).

Area 4,. Clear and focused school mission: the principals were
rated as highly effective in five of the eight schools (1, 2, 3,
4, 8).

Area 5. Emphasis of student attainment of basic skills: the
principals were rated as highly effective in seven of the eight
schools (1, 2, 3, 4, 5, 7, 8).

Area 6. Positive school climate for learning: the principals
were rated as highly effective in six of the eight schools (1, 2,
3, 4,7, 8).

Area 7. High expectations for students and teachers: the
principals were rated as highly effective in six of the eight
schools (1, 2, 3, 4, 5, 8).

Area 8. General behavior: the principals were rated as
highly effective in six of the eight schools (1, 2, 3, 4, 7, 8).
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The principals and teachers perceived the principals
leadership as highly effective or effective in all qualities. None of
the principals were rated noneffective.

Rural principals and teachers perceived principals as highly
- effective in all items but instructional leadership.

Suburban principals and teachers perceived principals as
highly effective in all items but instructional leadership and level
of effectiveness.

Urban principals and teachers perceived principals as highly
effective in all items. |

The perceptions of the principals and teachers of the
leadership of the eight Michigan public elementary school principals
recognized in 1985-1986 by the U.S. Department of Education
showed that the principals and teachers perceived five of the eight
principals in the highly effective range while three of the principals

to be in the effective range.
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Means of principals' and teachers' responses to Principal Leadership Questionnaire.
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Principals 413 41|3.73 .41]4.35 .21]4.15 .48 |4.38 .36)|4.48 .40 }4.23 .27 |4.18 .33
Teachers 3.79 66|59 .66|3.98 .57 |3.90 .69 |[3.98 .65[3.91 .66 |4.02 .66 |3.86 .74
Principals/Teachers |3.80 .66|3.59 .65]4.00 .56 |3.92 .69 |4.00 .65}3.94 .66 |4.03 .65 |3.88 .73
School 1 4.05 65(3.70 .63|4.08 .53 |4.03 .69 |4.12 .58|4.17 .55]4.25 .63 [4.02 .61
School 2 3.92 45|3.68 .67]|4.32 .44|418 .50 [4.09 .44]4.23 .35[4.39 .41 |4.31 .51
School 3 412 s52|3.84 .63|4.28 .29]4.28 .34 |4.24 .47]|4.24 .40 |4.36 .43 |4.24 .34
School 4 4.00 .7513.81 .55|4.08 .50|3.99 .61 |4.17 .55]4.19 .64 |4.06 .53 |4.16 .56
School 5 3.69 .55|3.49 .75|3.71 .62}3.66 .78 |[3.76 .59|3.61 .55]3.78 .68 |3.58 .75
School 6 3.05 .59|3.28 .68|3.76 .53 |3.64 .69 |3.40 .90|3.13 .81 |3.53 .56 [|3.16 .67
School 7 3.35 54|3.11 .51]3.57 .58|3.34 .68 |3.72 .50)3.68 .47 }3.43 .59 |3.26 .77
School 8 420 36l|3.83 .44|4.29 .31 |4.29 .44 |4.59 .36[4.36 .38 |4.44 .40 [4.30 .38
Rural 3.84 62352 .59]|3.97 .58|3.86 .74 |4.21 .61 |4.06 .55 }]4.01 .71 |3.86 .78
Suburban 3.66 .6713.54 .70|3.85 .573.78 .69 |3.81 .70(3.69 .73 |3.81 .64 |3.67 .77
Urban 3.97 63l3.71 .61]4.20 .48 411 .61 |4.11 .54]4.18 .49 [4.32 .51 |4.15 .55




CHAPTER YV
SUMMARY, FINDINGS, AND RECOMMENDATIONS

This final chapter is a summary of the study, a discussion of
the conclusions from the analysis of the data, and recommendations

for further resear¢h.

Summary

The ‘purpose of this study was to examine the leadership of the
principals of the eight Michigan elementary schools recognized by
the U.S. Department of Education in the 1985-1986 School
Recognition Program by looking at the principals' self-perceptions
and the teachers' perceptions of the principals' leadership in each of
the eight schools as measured by the Leadership Questionnaire
adapted from "The Profile Of A School (POS) Staff Questionnaire",
Rensis Likert Associates, Inc. and a leadership training
questionnaire used in a dissertation by Isabel Gabashane. The
Leadership Questionnaire included eight areas of effective
leadership: 1) instructional leadership; 2) monitoring of student
progress; 3) clear and focused school mission; 4) emphasis of
student attainment of basic skills; 5) positive school climate for
learning; 6) high level of effectiveness; 7) high expectations for
students and teachers; and 8) general behaviors.

The literature was reviewed to include the job of a principal

and the behaviors of effective principals.

130
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The limitations of the study included: 1) the study was limited
to the eight Michigan elementary schools recognized in 1985-1986;
2) the study was limited to principals' and teachers' perceptions;
3) the study was limited to those principals and teachers who
chose to return the questionnaire; 4) the descriptive nature of the
study was limited to how accurately principals and teachers
described their perceptions; 5) the data of the study was affected
by the degree of sincerity of the responses to the instrument
administered; and 6) the study was conducted one year after the

award was received.

Design of the Study
The population of this study was the principals and teachers of
the eight elementary schools in Michigan recognized as a
representation of Michigan's outstanding schools in the 1985-1986
U.S. Department of Education Recognition Program. The principals
and teachers of the eight recognized schools were requested to

complete the Leadership Questionnaire.

Eindi
Research Question 1:

Are the ratings of the principals’ and teachers' perceptions of the
principals' leadership similiar in the areas of the principals'
instructional leadership, monitoring of student progress, clear and
focused school mission, emphasis of student attainment of basic
skills, creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers, and
general behaviors?

Principals perceived themseives as highly effective in all eight
qualities: 1) instructional leadership; 2) monitoring of student
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progress; 3) clear and focused school mission; 4) emphasis of
student attainment of basic skills; 5) positive school climate for
learning; 6) level of effectiveness 7) high expectations for
students and teachers; and 8) general behaviors. '

Teachers perceived the principals leadership as highly
effective in seven of the eight areas: 1) monitoring of student
progress; 2) clear and focused school mission; 3) emphasis of
student attainment of basic skills; 4) positive school climate for
learning; 5) level of effectiveness; 6) high expectations for
students and teachers; and 7) general behaviors. Teachers perceived

the principals leadership as effective in instructional leadership.

Di —

Research shows that principals who were strong instructional
leaders and emphasized educational goals and high expectations for
student achievement had higher achieving students (Robinson and
Block, 1982). Achievement was one of the quality indicators for the
U.S. Recognition Program. All schools had to show 75 percent or
more of their students achieving at or above grade level in math and
reading in the past three years or showing improvement of 50
percent or more of the students in the last year and increasing by an
average of 5§ percent annually. All schools showed high achievement.

Instructional leadership is the umbrella under which all
characteristics in effective schools gather. All the characteristics
are interconnected. It is interesting to note that in the applications
for the U.S. Recognition Program that were completed by the schools
to describe the quality of leadership of the building principal the

following was written:
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1. "The building principal inspires teachers, parents, and students
to accomplish the school's mission and goals by: working
cooperatively with staff to set mutual goals; scheduling regular
classroom observations (based on predetermined objectives);
providing positive reinforcement and feedback to staff about
progress toward attainment of goals; providing suggestions for
further professional development; and by setting priorities. The
building leader places a strong emphasis on the accomplishment of
objectives. They are assertive instructional leaders who convey
high expectations in ways such as establishing specific goals for
teachers and students; formulating procedures for evaluation of
achievement objectives; making numerous classroom observations
and post conference evaluations; providing teacher inservice on
instructional skills; sharing of research philosophies and materials;
and providing a role model through expressions of optimism.”

2. "Our building principal and other members of our school
administration sincerely believe that all children can learn and
demonstrate great confidence in the abilities of teachers to teach
and parents to parent. The principal in particular, in a firm but
friendly manner, has delineated our school's needs, goals and
objectives, and has provided leadership to staff, students and
parents in the development of high expectations for our school. Our
leadership has subscribed to the concept of research-based
instruction and effective schools models inservice training has been
provided to staff along these lines. Our principal has made efforts
to provide leadership in the development of a school improvement
team while also providing inservice training to teachers in the
elements of effective instruction. In addition to modeling the type
of behavior and achievement he/she expects from students and
staff, our principal is very open to ideas and suggestions from
others; not content to rest on current accomplishments, our
leadership continues to seek improvement.”

3. "The principal uses cooperation and teamwork with the
teachers to identify and accomplish academic goals. The teachers
and the principal plan together the educational goals of the school
after thoroughly analyzing standardized test data. These goals and
related activities are formulated into a written plan for a yearly
evaluation.”
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4. "As in the Navajo tradition that sends children to a "school
father”, so are we in the good hands of our principal. Each year the
cycle of leadership is renewed. He/she respects teachers as family,
caring and helpful in personal emergencies, promotes creativity
without fear of failure, encouraging unity and sharing. He/she works
alongside children in classrooms, takes "Good Deed” winners to
lunch, sings in the halls, plays games with them and models a love
of life and learning. This results in teachers respecting children,
treating them as family, imparting a love of life, and learning."
"Leadership is situational. is blessed with high quality
leadership from its reading consultant, media consultant, special
education staff, special subject teachers, classroom teachers,
parents and principal. Each challenge is accepted by a different
individual and carried through to a sucessful completion. The united
and cooperative effort of the entire staff and parents contributes to
ideas and constructs solutions necessary to improve the
effectiveness of the instructional program.”

5. "The building administrator: works with individual students
who are evidencing difficulty mastering specific math skills; meets
with each classroom teacher every six weeks to review student
progress and to dialogue on ways to better meet the needs of
individual students; encourages teachers to attend professional
development workshops; sets with teachers four annual
improvement goals; ana visits each classroom at least once each
week to monitor instruction and to interact with students
instructionally as they are working.”

6. "As a building leader, our principal realizes that leadership is not
a single responsibility but a group effort. By delegating tasks
among the staff, he/she places confidence in their professionalism
and thus inspires the development of high morale and professional
conscientiousness. Teachers with strong backgrounds in particular
areas are "tapped" as resource people and their knowledge and
expertise is sought whenever that particular area needs attention.
Always available for consultation the principal operates the school
with an "open door policy. Teachers, parents and children do not
hesitate to meet and discuss concerns with him/her. High
expectations are the norm. Teachers meet with the principal each
fall to discuss and set goals. High expectations for teachers and
students are conveyed by building leaders through teacher
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observations, personal conferences and the setting of personal and
professional goals. Graphs of school-wide and classroom
achievement scores are used and shared with the faculty to
encourage productivity. Student achievements are recognized by the
building principal through certificates, awards, and honor rolls.”

7."Our building principal as well as our teachers assume
leadership roles for projects and committee functions. All "own"
high standards. This modeling and enthusiasm has an impact on the
entire building. Our principal serves as a role model for the
teachers as well as the students. He/she gives demonstration
lessons for teachers to enable them to see how to implement a new
or slightly different instructional technique. He/she supports
teachers in the quest to obtain high level of achievements for their
students. He/she knows how to nudge students and teachers to see
the excellence within themselves. He/she allows, as well as
encourages, teachers to explore various materials and methods
which could increase student achievement. He/she fosters
individualism among the staff yet at the same time helps the staff
to agree upon and work toward similar goals. The result is that
teachers are not only in agreement as to where they are going but
they are allowed the freedom of choice as to the means to reach this
goal. Our building principal openly states that all students can and
will achievel He/she meets with the students in their classrooms in
September, November, January and April to restate the mission that
"School Is for Learning". Our principal has effectively used the
written evaluation process to compliment teachers for meeting the
high expectations which have been established as well as to outline
specific expectations for individual teachers.”

8. "Our principal is a teacher of teachers. He/she has developed a
record of encouraging cooperative leadership among staff and
community. As a role model, he/she has high visibility in our
building and provides direct instruction for teachers. He/she
encourages the professional growth of staff through workshops,
continuing education and support of new programs and ideas.
Examples include: initiating an Assertive Discipline program,
observing teachers and offering constructive feedback, moving the
building from traditional self-contained classrooms toward
cooperative teaming, . . ."
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The principals' job is ambiguous and it is important how the
principal perceives his/her role as it determines daily actions.
Research shows that most principals feel that their top area of
responsibility is instructional leadership (Seifert and Beck, 1981).
The principals of the recognized schools perceived themselves as
effective instructional leaders. Success in school achievement is
success for the principal.

Research shows that some principals are involved directly and
other principals influence the instructional program more indirectly
(Wynne, 1981; Wilson, 1982; Blumberg and Greenfield, 1980;
Crowson and Porter-Gehrie, 1980). Principals direct involvement
in the instructional progi'am are apparent when they observe or
teach classes and discuss or direct curriculum planning efforts.
Much of the principal's time is involved indirectly with the
instructional program in requiring teachers to establish long-term
achievement-based objectives for students; regular classroom
observation of instruction; evaluating and monitoring teachers'
lesson plans; holding conferences with teachers; structuring the
year's staff development program; holding conferences with
teachers; determining skills and experiences teachers lack; working
with teachers to develop the school's discipline policy; seeing that
teachers have the materials needed to teach; upgrading texts, while
leaving the choice to the teachers; reorganizing classrooms to
locate the same grade level close to each other; managing budgets;
facilitating the process of planning; providing time for staff
development activities; touring the grounds and visiting classrooms;
monitoring student performance on standardized tests; deciding
which sources should be included in the school program; determining
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the school schedule; maintaining policy; and placing an emphasis on
homework that will increase instructional time in classes. The
building leadership was described in the application as placing an
emphasis on these areas. At the time of recognition this may have
been true. Due to the time between the recognition and the time of
the study the leadership emphasis of the principal may have changed

as well as the teachers.

Research Question 2:

Are the combined ratings of principals' and teachers' perceptions of
the principals' leadership similar in the areas of the principals’
instructional leadership, monitoring of student progress, clear and
focused school mission, emphasis of student attainment of basic
skills, creating a positive school climate for learning, level of
effectiveness, high expectations for students and teachers, and
general behaviors?

Principals and teachers perceived the principals’ leadership as
highly effective in seven of the eight qualities: 1) monitoring of
student progress; 2) clear and focused school mission; 3)
emphasis of student attainment of basic skills; 4) positive school
climate for learning; 5) |level of effectiveness; 6) high
expectations for students and teachers; and 7) general behaviors.
Principals and teachers perceived the principals’ leadership as

effective in instructional leadership.

Di .
The research showed that exemplary pupil performance
resulted from many policies, behaviors, and attitudes that together

shaped the learning environment. Each school is different yet the
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research shows there are important similarities between
instructionally effective schools. It is surprising that the combined
rating of teachers and principals was effective in instructional
leadership when the rating of the other areas which support
academic growth were rated as highly effective. The schools also
had to meet certain academic achievement standards in order to
qualify for the recognition program. The information written on the
application form for the recognition program emphasized the
principal as strong in the effective schools characteristics.

It is necessary to look at the areas where principals were rated
as highly effective.

The principals showed a high level of effectiveness. The
principal expects and desires that the instructional programs
improve over time through organized and systematic plans that have
high priority and visibility. The principal, teachers and students
influence the school. Teachers have input into the academic
program as well as other nonacademic activities.

The principals monitor student progress as he/she feels
responsible for the achievement of educational excellence in the
school. The principal is interested in student success and is aware
of the learning problems students face and the instructional
problems faced by teachers in working with the students. The
principal makes classroom visits.

The principal is highly effective in having a clear and focused
school mission. Teachers and students are committed to the school
mission. The principal is instrumental in ensuring that planning and
priorities are set and that there are procedures to follow.

Teamwork is encouraged.
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The principal is highly effective in emphasizing student
attainment of basic skills. The principal supports teachers in the
development of innovative, effective and efficient practices in the
classroom and encourages teachers to plan and coordinate their
instructional efforts. Students and teachers are recognized for
achievement. |

The principal is highly effective in creating a positive school
climate for learning. Control of the students is established.
Teachers play an active role in problem-solving processes. There
are open lines of communication between the principal, teachers and
students.

The principal has high expectations for students and teachers.
Teachers and students feel responsible for high academic
achievement.

The principal is highly effective in handling the administrative
part of the job so that instructional time has priority.

In the area of instructional leadership the principals were
rated as highly effective in providing materials and equipment for
teachers to enhance job performance.

Principals were rated as effective in adjusting the curricula to
meet the needs of students. Most school districts have a defined
curriculum to follow. While there are certain things that must be
taught at a certain grade level the teachers felt that the district
dictated the curriculum. The freedom that teachers have in
adjusting the curriculum at the classroom level is set by the
administrator in the building who encourages or discourages this
freedom by the leaderhship he/she gives.

Principals were rated as effective in clinical supervision
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practices which are designed to improve teacher performanée. Lack
of training in clinical supervision may be the cause of this less
effective rating. |

Principals were rated as effective in providing staff
development activities for teachers. Staff development is an area
that, depending on the district, some principals control at a building
level and in some districts decided at the superintendents level.
Without this control, principals cannot provide these needed
activities.

Principals were rafed as effective in guiding the staff in
instructional planning using the adapted curricula. Unfortunately, in
many districts the curricula is determined at the central office
level with minimal input by staff. Principals may be less effective
in this area because they may require staff to adhere to the defined
curriculum rather than adapting the defined curriculum to meet the

needs of the student.

Research Question 3:

Are the principals' and teachers' perceptions of the principals'
leadership in each school as measured by the survey instrument
congruent in the areas of the principals' instructional leadership,
monitoring of student progress, clear and focused school mission,
emphasis of student attainment of basic skills, creating a positive
school climate for learning, level of effectiveness, high
expectations for students and teachers, and general behaviors?

Five of the eight principals (School 1, School 2, School 3,
School 4, and School 8) were perceived as highly effective in the
eight areas: 1) instructional leadership; 2) monitoring of student
progress; 3) clear and focused school mission; 4) emphasis of
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student attainment of basic skills; 5) creating a positive school
climate for learning; 6) level of effectiveness; 7) expectations
for students and teachers; and 8) general behaviors.
Three of the principals (School 5, School 6, and School 7) were

perceived as effective in some leadership areas.

Di _—

Sergiovanni (1984) found that competent schools measure up to
the standards of effective schools and do the job in a satisfactory
manner. In excellent schools much more is accomplished and
teachers work harder than expected. Effective schools identify and
acknowledge their own educational problems and work on the
assumption that better solutions can be found. The school is a total
learning environment which is constantly changing. The schools
rated as effective show there is room for school improvement.

The principal of School 5 was rated as effective in the areas of
instructional leadership, clear and focused school mission, positive
schoo!l climate for learning, and general behaviors. By creating a
more positive climate for academic achievement by collaborating
with staff on long-range goals and working patiently and
supportively to help teachers implement sound principles of
classroom management and by setting a consistent example of
commitment to excellence at all levels through hard work,
achievement and performance should improve. The principal's
responsibility lies in creating a vision of academic excellence
supported by teachers and students and creating a school climate
which reinforces teaching and learning, and organizing his/her

administrative responsibilities which enhances the learning
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program.

The principal of School 6 was rated as effective in the areas of
instructional leadership, clear and focused school mission,
emphasis of student attainment of basic skills, positive school
climate for learning, level of effectiveness, high expectations for
students and teachers, and general behaviors. Student progress is
monitored but there is no mission nor a belief in the mission.

The principal of School 7 was rated as effective in the areas of
instructional leadership, monitoring of student progress, clear and
focused school mission, level of effectiveness, and high

expectations for students and teachers.

Research Question 4:

Is there a difference in the ratings of the principals' and teachers'
perceptions of the principals' leadership in rural, urban and suburban
schools in the areas of the principals' instructional leadership,
monitoring of student progress, clear and focused school mission,
emphasis of student attainment of basic skills, creating a positive
school climate for learning, level of effectiveness, high
expectations for students and teachers, and general behaviors?

Rural principals and teachers perceived rural principals as
highly effective in seven of the eight areas: 1) monitoring of
student progress; 2) clear and focused school mission; 3) emphasis
of student attainment of basic skills; 4) positive school climate for
learning; 5) level of effectiveness; 6) high expectations for
students and teachers; and 7) general behaviors. Rural principals
and teachers perceived rural principals as effective in
instructional leadership.

Suburban principals and teachers perceived principals as highly
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effective in five of the eight items: 1) monitoring of student
progress; 2) clear and focused school mission; 3) emphasis of
student attainment of basic skills; 4) positive school climate for
learning; and 5) high expectations for students and teachers.
Suburban principals and teachers perceived suburban principals as
effective in instructional leadership, level of effectiveness, and
general behaviors.

Urban principals and teachers percieved urban principals as
highly effective in all eight areas: 1) instructional leadership; 2)
monitoring of student progress; 3) clear and focused school
mission; 4) emphasis of student attainment of basic skills; 5)
positive school climate for learning; 6) level of effectiveness; 7)
high expectations for students and teachers; and 8) general

behaviors.

Di —

Leadership is a set of attitudes, activities, and behaviors
which inspire others to effectiveness (Mackenzie, 1983). The
principal is in the position to provide consistent and continuous
leadership to set the tone of order and purpose for the school
whether it is a rural, suburban, or urban school. School policies
have to be defined and coordinated, teachers should be involved in
the actualization and formulation but the responsibility is the
principals.

There are key leadership behaviors of principals whether the
school is located in rural, urban or suburban areas. Schools change
and so must the leadership adapt to the changes. Purkey and Smith
(1982) emphasize that a school is a small culture. The school is a
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social organization not a machine. Nothing works all the time,
almost anything that makes sense will work more often than not if
it is implemented with enough self-critical optimism and zest,
some things work more than others, but hardly anything works for
everybody. Nothing works by itself, and everything takes a long
time (Mackenzie, 1985). The recognition the schools received may
have enhanced the program as well as taken away from the program.

Deal (1985) builds on the symbolism of effective schools. He
points out that the faith and belief of teachers and administrators
are rooted more in perception based on values and symboaols.
Improvement strategies and programs should be aware of the role
played by school culture. Professionals inside schools need to
participate in the decisions made that affect the goals and values of
the school then reexamine, revitalize, and possibly revise school
culture (Mackenzie, 1985). The subcultures of the teachers and
administrators influence the school. The teaching subculture can
directly influence teacher expectations or the amount of time spent
on instruction and influence student achievement. The
administrative subculture is involved with accountability, control

and change as well as achievement.

Conclusions
1. Principals perceived themselves to be highly effective leaders
in all eight areas: instructional leadership; monitoring of student
progress; clear and focused school mission; emphasis of student
attainment of basic skills; creating a positive school climate for
learning; level of effectiveness; high expectations for students and
teachers; and general behavior. Teachers perceived principals to be
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highly effective leaders in all areas but instructional leadership.

2. Principals and teachers as a group perceived the principals as
highly effective leaders in all areas except instructional leadership.

3. Of the eight school principals, five were perceived by the
principal and teachers as highly effective leaders in the eight areas
and three principals were perceived by the principal and teachers as
effective leaders in some leadership areas. Three principals were
perceived as effective in instructional ‘Ieadership and clear and
focused school mission. Two principals were 'perceived as effective
in the areas of creating a positive school climate, high expectations
for students and teachers, level of effectiveness, and general
behaviors. One principal was perceived as effective in monitoring
of student progress. One principal was perceived as effective in the
area of emphasis of student attainment of basic skills.

4. Rural principals were perceived as highly effective in seven of
the eight areas. Rural principals were perce_ived as effective in
instructional leadership. Suburban principals were perceived as
highly effective in five of the eight areas. Suburban principals were
perceived as effective in instructional leadership, level of
effectiveness, and general behavior. Urban principals were

perceived as highly effective in all eight areas.
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Recommendations
Based on the findings of this study, the following

recommendations are presented.

1. As the data showed there was a discrepency between the
principals' and the teachers' perceptions of the principals’
instructional leadership. After receiving recognition the principal
and staff may begin to rest on their laurels. There is the possibility
of perceptions being distorted. It is recommended the principals
and teachers monitor their behavior following recognition as an

outstanding school.

2. An effective leader has a vision and is always striving to
improve (Bennis, 1985). He or she sets goals and constantly
monitors and compares what is being done and what is necessary for
school improvement. Excellent leaders are always striving to
improve. An instrument such as the Leadership Questionnaire would
assist the principal to assess his or her leadership and help set

goals for improvement.

3. It is recommended that school boards, superintendents, andA
principals involve teachers more in determining the curricula.

Teachers did not perceive themselves as involved in this process.

4. It is recommended that the committee involved in the
monitoring of the recognition program be aware of the differences
in the teachers' and principals' perceptions and interpretations of
the leadership in the school. This might call for changes in the
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questions presented in the application form to insure that both
principals and teachers clearly understand what is asked for in the

questionnaire.

Suggestions for Further Study
1. A comparison study be made using the Leadership Questionnaire
with principals and teachers of schools recognized in other years.
Do principals and teachers perceive the leadership of the principal

in schools chosen to be effective in the eight areas?

2. A study be done in schools immediately after the recognition is
received and one year after the recognition. Do principals and
teachers perceive the principal as more effective immediately after

recognition than one year later?

3. A comparison study be made within a school district. Is there a
difference in the leadership of the school that received recognition
and the school that did not?

4. A study be done comparing the leadership of the principals in
the schools nationally recognized. Do the principals of the schools
recognized in the United States as outstanding rate as effective

leaders?

5. A study be done comparing the leadership behavior of
principals in recognized schools and principal leadership style. Do
principals of recognized schools have a "certain style" of

management?
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6. The Leadership Questionnaire be used as an evaluation tool for
building principals to monitor and assess his/her leadership. What

areas are perceived to need improvement?

7. A study be done with recognized schools including students' and
parents' perceptions as well as principals' and teachers' perceptions
of the principals' leadership. Do students, parents, teachers, and

principals perceive the principals leadership as effective?

8. A study be done with principals of recognized schools that
assesses changes made in the leadership as a direct or indirect

result of the national recognition.

9. It is recommended that a survey be done to see what
improvements have been made in the schools that received

recognition since the honor was awarded.

Beflections
From this study many questions arise that another researcher
may want to investigate:
1. It is interesting that there is a difference between the ratings of

the rural, suburban, and urban principals.

a. Could this be due to the differences in socio-economic
status of the suburban teachers compared to the rural and
urban teachers?

b. Could this be a result of differences in the level of
education or district inservice training of the rural,
suburban, and urban teachers?

c. Is there a difference in how principals and teachers
perceive their role in rural, suburban, and urban districts?
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2. Many administrative degree programs do not require curriculum
or teaching of reading, writing, and math courses. Principals were
not rated as highly effective instructional leaders by teachers as a
group but on an individual rating of schools some principals were
rated as highly effective.

a. Could it be that even though principals perceive themselves
as instructional leaders they are not as knowledgeable about
curriculum and instruction as their teachers?

b. Is there a difference in the achievement of students in
schools where the principal is perceived as the
instructional leader by teachers?

c. Is there a difference in training of the principals rated as
highly effective and principals rated as effective?
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING ¢ MICHIGAN © 48824-1034

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

LETTER TO ACCOMPANY LEADERSHIP QUESTIONNAIRE CRITIQUE

Date, 1987

Jo Stebbins

1325 Westview Ave. #12
East Lansing, M| 48823
517-351-3914

, Principal

Dear Principal,

The purpose of this questionnaire is to gather information about principal's
self-perceptions and teachers’ perceptions of the leadership of the principals of the
eight Michigan elementary schools that received recognition as a representation of
outstanding schools in Michigan in the 1985-1986 U.S. Department of Education
Elementary Recoghnition Program.

The questions were adapted from Rensis Likert Associates, Inc. "Profile Of A School Staff
Questionnaire” and a dissertation by Isabel Gabashane studying leadership experiences.

The principal behaviors to be studied are:

Instructional Leadership

Level of Effectiveness

Involvement In The Monitoring of Student Progress
Clear And Focused School Mission

Emphasis On Student Attainment Of Basic Skills
Creating A Positive School Climate For Learning
Having High Expectations For Students And Staff

NOGROP

| need your help as an experienced administrator in making sure the questions are clear
and address the above listed statements. A critique form follows the questionnaire and
comments will be appreciated.

Thank you for your time and cooperation.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Egqual Opportunity Institution
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PRINCIPAL LEADERSHIP QUESTIONNAIRE CRITIQUE

General impression of the Instrument:

__Excellent ___Good ___Poor

After completing the questionnaire, were there specific questions you
found difficult to answer? If so, why? '

a. Confusing
b. Unclear
c. Not Relevant
d. Need reworking
e. Other reasons

Is there anything not included in the questionnaire that you think Is
important?

Other comments and suggestions:

Name: School:
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING ¢ MICHIGAN ¢ 48824-1034

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

LETTER TO RENSIS LIKERT ASSOCIATES REQUESTING PERMISSION TO USE
POS

Date, 1987
1325 Westview Ave. #12
East Lansing, M| 48823

Raymond C. Seghers

Rensis Likert Associates, Inc.
Suite 401 Wolverine Tower
3001 S. State Street

Ann Arbor, M! 48104

Dear Mr. Seghers,

| am a doctoral student at Michigan State University working on a Ph.D. in Educational
Administration. My dissertation topic is "Educational Leadership: A Study of Principals’
Leadership of Eight Michigan Public Elementary Schools Selected For National
Recognition in 1985-1986 As Perceived By The Principals And Teachers.”

| am requesting permission to adapt and modify 27 questions (1, 2, 3, 4, 6, 7, 8, 9, 10,
14, 15, 16, 19, 20, 21, 24, 25, 26, 27, 28, 29, 30, 33, 34, 35, 36, 37) from
Rensis Likert Associates, Inc. "Profile Of A School Staff Questionnaire” to the Principal
Leadership Questionnaire for my dissertation.

Enclosed is a copy of the questionnaire. | hope it meets with your approval.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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nl‘\ Rensis Likert Associates, Inc.

Consuitants in Organization Diagnosis and Human Resource Development

April 22, 1287

Jo Ann Stebbins

College of Education

Department of Educational Administration
Erickson Hall .

Michigan State University

East Lansing, Michigan 48824-1034

Dear Ms. Stebbins:

Rensis Likert Associates, 1Inc., 1is pleased +to grant you
permission to modify and use the Profile of a School Staff
Questionnaire in your dissertation research. I have examined the
specimen copies, which include the copyright information,, and
everything looks good. '

You may also include copies of the modified questionnaire in your
final bound and/or microfilmed report. We understand that copies

1

of your report including the questionnaire will ue distributed
upon demand.

We would like to receive z copy of your final report. It need
NOT be a bound copy.

Good luck. Let me know if I may be of assistance.

L J

R &
/
Aa&ﬁznd C. Seg;;:; 7
Senior Associate

Suite 401 Wolverine Tower, 3001 S. State Street, Ann Arbor, Michigan 48104-7352 » (313) 769-1980
e Ann Arbor ¢ Stamford ¢ San Francisco ¢« Honolulu e
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MICHIGAN STATE UNIVERSITY

UNIVERSITY COMMITTEE ON RESEARCH INVOLVING EAST LANSING © MICHIGAN o 4852¢-1046
HUMAN SUBJECTS (UCRIHS)

258 ADMINISTRATION BUILDING

($17) 355.2186 June 2, 1987 .

Ms. Jo Ann Stebbins
1325 Westview Ave., #12
East Lansing, MI 48823

Dear Ms. Stebbins:

Subject: Proposal Entitled, "Educational Leadership: A Study of
Principals' Leadership of Eight Michigan Elementary Schools
Selected for National Recognition in 1985-86 as Perceived
by the Principals and Teachers"

UCRIHS' review of the above referenced project has now been completed. I am
pleased to advise that the rights and welfare of the human subjects appear

to be adequately protected and the Committee, therefore, approved this project
at its meeting on June 1, 1987.

You are reminded that UCRIHS approval is valid for one calendar year. If you
plan to continue this project beyond one year, please make provisions for
obtaining appropriate UCRIHS approval prior to June 1, 1988,

Any changes in procedures involving human subjects must be reviewed by the
UCRIHS prior to initiation of the change. UCRIHS must also be notified

promptly of any problems (unexpected side effects, complaints, ctc,) J....u....lng
human subjects during the course of the work.

Thank you for bringing this project to our attention. If we can be of any
future help, please do not hesitate to let us know.

Sincerely,

W .

U R R

Henry E. Bredeck, Ph.D.
Chairman, UCRIHS

HEB/jms

MSU is an Affirmative Action/Egual Opportunity Institution
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING * MICHIGAN * 48824-1034

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

INTRODUCTORY LETTER TO SUPERINTENDENTS
OF RECOGNIZED SCHOOLS

Date, 1987

, Superintendent

Dear Superintendent (Name),

Contratulations for having the : Elementary School selected as one of
the outstanding schools recognized by the U.S. Department of Education in 1985-1986.
| am sure it is satisfying being recognized but it is also important to learn from your
accomplishment so others may share in your success.

| am a doctoral student at Michigan State University working on a Ph.D. in Educational
Administration. My dissertation topic is "Educational Leadership: A Study of Principals'’
Leadership of Eight Michigan Public Elementary Schools Selected For National
Recognition in 1985-1986 As Perceived By The Principals And Teachers.”

Research has shown that the principal is the key element in effective schools, "the
principal is able to create conditions for excellence." The purpose of the study is to find

out the commonalities of educational leadership that parties identify the eight recognized
principals as having.

| would like your permission to contact (Name of principal) to ask permission to pass
out a "Principal Leadership Questionnaire, Principals’ Self-Perceptions and Teachers
Perceptions” to the principal and teachers at (Name of School). Enclosed is a copy of the
questionnaire for you to review.

All information will be confidential.

| will be calling you in a few days to discuss the above and answer any questions that you
may have.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING ¢ MICHIGAN e 48824-1034
DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

INTRODUCTORY LETTER TO PRINCIPALS

Date, 1987

, Principal

Dear (Name of Principal),

Congratulations for receiving the honor of being recognized as an exemplarary school in
the 1985-1986 U.S. Department of Education Recognition Program.

| am a doctoral student at Michigan State University working on a Ph.D. in Educational
Administration. My dissertation topic is "Educational Leadership: A Study of Principals’
Leadership of Eight Michigan Public Elementary Schools Selected For National
Recognition in 1985-1986 As Perceived By The Principals And Teachers." Your
Superintendent has been contacted and is aware that | am asking for your assistance in
conducting this study.

Since your school received this honor | would like to gather information from the
principal and teachers who were part of the staff at the time the honor was received
through the use of a questionnaire. The questionnaire for principal and teachers consists
of 40 items and takes about 10-15 minutes to complete. Enclosed is a copy of the
Leadership Questionnaire for the principal and the Leadership Questionnaire for
teachers.

| will be contacting you in a few days by phone to discuss the above and answer any
questions that you may have. Looking forward to talking with you.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING * MICHIGAN e 48824-1034

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

LETTER TO PRINCIPALS TO ACCOMPANY QUESTIONNAIRES

Date, 1987

, Principal

Dear (Name of Principal),

Thanks again to you and your staff for participating in this study on Educational
Leadership. The time and effort that you and your staff are taking to participate in this
study to find out more about educational leadership is another example of how your
school strives for educational excellence.

Enclosed are the questionnaires (number discussed for teachers and 1 principal) and a
prepaid return envelope. As we discussed please distribute to staff and designate a
nonpartisian individual to collect and return the questionnaires to me. | will send a copy
of the results as soon as | finish.

Your support is greatly appreciated.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING ¢ MICHIGAN e« 48824-1034
DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

FOLLOW-UP INDIVIDUAL MAILINGS

Date, 1987

1325 Westview Ave. #12

East Lansing, M| 48823
Dear Teacher,

Recently you were asked to complete a Leadership Questionnaire for a study that | am
doing at Michigan State University on Principals' Leadership of Schools Recognized in
1985-1986 by the U.S. Department of Education. | want to thank you for taking the
time at the end of a busy school year to participate in this study if you completed one.

If you didn't have the time to complete one before school was out | would greatly
appreciate it if you would complete one now as a better representation of your building
is needed.

Enclosed is a questionnaire and return envelope.

Thank you again for your time and cooperation.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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EDUCATIONAL LEADERSHIP: A STUDY OF PRINCIPALS'
LEADERSHIP OF EIGHT MICHIGAN ELEMENTARY SCHOOLS
SELECTED FOR NATIONAL RECOGNITION IN 1985-1986 AS
PERCEIVED BY THE PRINCIPALS AND TEACHERS

By

Jo Ann Stebbins
Department of Educational Administration
Michigan State University
Spring 1987

PRINCIPAL LEADERSHIP QUESTIONNAIRE
PRINCIPAL SELF-PERCEPTIONS



160
MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING *» MICHIGAN ¢ 48824-1034

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

May, 1987

Dear Principal,

As a principal in an outstanding school chosen in the 1985-86
National Recognition Program | need your help.

| am a doctoral student at Michigan State University working on a
Ph.D. in Educational Administration. @My dissertation topic is
"Educational Leadership: A Study Of Principals' Leadership Of Eight
Michigan Public Elementary Schools Selected For National
Recognition In 1985-86 As Perceived By The Principals and
Teachers.”

| need your assistance in answering the attached questionnaire on
your perceptions of your leadership at the time of the award. The
questionnaire takes approximately 10-15 minutes to complete.

As a principal in the 1985-86 recognized school, participation is
voluntary and will not have any bearing on your job. Personal
information will be kept strictly confidential.

Your help is greatly appreciated. Thank you.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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PRINCIPAL LEADERSHIP QUESTIONNAIRE

General Information

This questionnaire is designed to collect information about
principals' self-perceptions and teachers perceptions of principals’
leadership. The purpose is to examine the similiarities and
differences in the leadership of the principals of the eight
elementary schools recognized in the 1985-86 U.S. Elementary
School Recognition Program.

The questions were adapted from Rensis Likert Associates, Inc.
"Profile Of A School Staff Questionnaire*” and a dissertation by
Isabel Gabashane studing leadership experiences.

There are no right or wrong answers. Your responses will be kept
confidential and will have no bearing on your job.

Several of the questions request personal information such as sex,
age, and position. This information will not be used to identify you
and will be kept strictly confidential.

Thank you in advance for your time and cooperation.

Instructions

Each question has five possible responses. Choose the response
which most closely matches your perception by placing a check on
the line. The choices represented by numbers are as follows:

Very Little Extent
= Little Extent

= Some Extent

= Qreat Extent

= Very Great Extent

AbdWN =

Example: To what extent do you get cooperation from the people you work with?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ghoOP

*Copyright 1986 by Jane Gibson Likert. Distributed by Rensis Likert Associates, Inc.
No further reproduction in any form authorized without written permission of
Rensis Likert Associates, Inc.
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PRINCIPAL LEADERSHIP QUESTIONNAIRE
PRINCIPAL SELF-PERCEPTIONS

DEMOGRAPHICS:

1.

E

Principal

Assistant Principal
Teacher

Counselor

Other

(2204 I

WN =

Kindergarten
—_ Other

¢

Male Female

;

25 years old or less
26 years - 35 years
36 years - 45 years
46 years - 55 years
56 years or over

Less than 1 year
1 - 5 years
6 - 10 years

11 - 20 years

21 years or more

E

rural
suburban
urban




1.

To what extent are teachers and
students involved in decision
making as it relates to achieving
effective performance goals of the
school?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ahop~

To what extent do you as principal
encourage teachers and students to
work with you as a team?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent do you as principal
try to improve teacher behavior
to improve student learning by
using clinical (observation data,
various planning and inservice
experiences).

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ahon~
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10.

. To what extent do you as principal

guide the staff in instructional
planning using the adapted
curricula?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ghoOp~

To what extent do you as principal
feel responsible for the
achievement of educational
excellence?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

extent are you as
instrumental in

ensuring that planning and setting

priorities are done waell?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

employ procedures for clarifying
roles and planning activities?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent




11.

12.

13.

14.

15.

To what extent do you as principal
support teachers in the
development of innovative, more
effective and efficient practices in
the classroom?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent are students
recognized for their attainment of
basic skills achievement?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

|

ekl 0

To what extent do you as principal
establish control of the students?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent do you as principal
encourage teachers to
communicate open and honestly
with your students and other
teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ahoOp~

To what extent do you as principal
determine high performance goals
for achieving educational
excellence?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

Oron

164

16.

17.

18.

19.

20.

To what extent do you as principal
guide and inspire teachers in
teaching to meet the school's
goals?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ghONp=

To what extent do you as principal
organize the school functions to
achieve the objectives of the
school?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

To what extent do you as principal
handle the administrative side of

budgeting, job assignments,
records)

1. Very Little Extent

2. Little Extent

3. Some Extent

4. Great Extent

5. Very Great Extent

To what extent do you as principal
resolve conflict between the
teachers welfare and the efficient
operation of the school?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ahop~

To what extent is the schoo!
influenced by teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

NhwN




21.

22.

23.

24.

25.

To what extent do you as principal
adjust the curricula to meet the
needs of students?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

bl ol o e

To what extent are you as
principal aware of the learning
problems students face?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

GhoOp

To what extent do you as principal
promote commitment of teachers
and students to school mission?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent do you as principal
encourage teachers to
cooperatively plan and coordinate
their instructional efforts?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

bl ol of L

To what extent do you as principal
develop rational approaches to
problem-solving processes with
the participation of teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

bl S
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26.

27.

28.

29.

To what extent are students aware
of your high expectations for
their academic achievement?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

OhoN=

To what extent do you as principal
handle the technical or
educational side of the job well?
(i.e., motivation of staff to
maximum performance,
continuous study of curricular
and instructional innovation,
formulating with staff plans for
evaluating and reporting student
progress)

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

b ol o A

To what extent do you as principal
seek and implement ideas from
teachers regarding academics?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

bl o e

To what extent are staff
development activities provided
for staff by you?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5.- Very Great Extent

l




30.

31.

32.

33.

To what extent do you as principal
seek and implement ideas from
teachers regarding nonacademics?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

nhoPp

To what extent are you as
principal interested in student's

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

1. Very Liitle Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

aware of
instructional problems faced by
teachers in working with

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

34. To what extent do you as principal

initiate and encourage teamwork
by teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

bl e
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35.

36.

37.

38.

39.

To what extent do students
support high performance goals
set for educational achievement?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent do you as principal
set high standards and goals for
educational performance in your
school?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

interact on a friendly and
supportive basis with teachers
and students?

Very Littie Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

nhops

To what extent are you as
principal concerned about the
instructional success of teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

aroN

To what extent do you as principal
encourage teachers to support one
another in striving to do their
best?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

aroON




40. To what extent do teachers feel
responsible for the achievement
of educational excellence?

b ol o

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

167
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EDUCATIONAL LEADERSHIP: A STUDY OF PRINCIPALS'
LEADERSHIP OF EIGHT MICHIGAN ELEMENTARY SCHOOLS
SELECTED FOR NATIONAL RECOGNITION IN 1985-1986 AS
PERCEIVED BY THE PRINCIPALS AND TEACHERS

By

Jo Ann Stebbins
Department of Educational Administration
Michigan State University
Spring 1987

PRINCIPAL LEADERSHIP QUESTIONNAIRE
TEACHER PERCEPTIONS -
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MICHIGAN STATE UNIVERSITY

COLLEGE OF EDUCATION EAST LANSING ¢ MICHIGAN ¢ 438824-1034

DEPARTMENT OF EDUCATIONAL ADMINISTRATION
ERICKSON HALL

May, 1987

Dear Teacher,

As a teacher in an outstanding school chosen in the 1985-86 National
Recognition Program | need your heip.

| am a doctoral student at Michigan State University working on a
Ph.D. in Educational Administration. My dissertation topic is
"Educational Leadership: A Study Of Principals’ Leadership Of Eight
Michigan Public Elementary Schools Selected For National Recognition
in 1985-86 As Perceived By The Principals and Teachers."

| need your assistance in answering the attached questionnaire on
your perceptions of the leadership of your principal at the time of the
award. The questionnaire takes approximately 10-15 minutes to
complete.

As a teacher in the 1985-86 recognized school, participation is
voluntary and will not have any bearing on your job. Personal
information will be kept strictly confidential.

Your help is greatly appreciated. Thank you.

Sincerely,

Jo Ann Stebbins

MSU is an Affirmative Action/Equal Opportunity Institution
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PRINCIPAL LEADERSHIP QUESTIONNAIRE

General Information

This questionnaire is designed to collect information about
principals' self-perceptions and teachers perceptions of principals'
leadership. The purpose is to examine the similiarities and
differences in the leadership of the principals of the eight elementary
schools recognized in the 1985-86 U.S. Elementary Schaol Recognition
Program.

The questions were adapted from Rensis Likert Associates, Inc.
"Profile Of A School Staff Questionnaire*” and a dissertation by
Isabel Gabashane studing leadership experiences. :

There are no right or wrong answers. Your responses will be kept
confidential and will have no bearing on your job.

Several of the questions request personal information such as sex,
age, and position. This information will not be used to identify you
and will be kept strictly confidential.

Thank you in advance for your time and cooperation.

Instructiong

Each question has five possible responses. Choose the response which
most closely matches your perception by placing a check on the line.
The choices represented by numbers are as foilows:

1 = Very Little Extent

= Little Extent

= Some Extent
Great Extent

. Very Great Extent

LN

Example: To what extent do you get cooperation from the people you work with?

. Very Little Extent
. Little Extent
. - Some Extent
. Great Extent
. Very Great Extent

NEHEWNN =

*Copyright 1986 by Jane Gibson Likert. Distributed by Rensis Likert Associates, iInc.
No further reproduction in any form authorized without written permission of
Rensis Likert Associates, Inc.
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PRINCIPAL LEADERSHIP QUESTIONNAIRE

TEACHER PERCEPTIONS
DEMOGRAPHICS:
1. Pl indicat iol ition:
Principal
—____ Assistant Principal
_____ Teacher
Counselor
—___ Other
2. Grade Levels in Your School (Check all that apply):
1 4
2 5 Kindergarten
3 6 Other
3. Sex;
Male Female
4. Age:

25 years old or less
26 years - 35 years
36 years - 45 years
46 yesars - 55 years
56 years or over

Less than 1 year
1 - 5 years
6 - 10 years

11 - 20 years

21 years or more

E

rural
suburban
urban '




. To what

. To what extent does your
principal involve teachers and
students in decision making as it
relates to achieving effective
performance goals of the school?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

nroON =

. To what extent does your
principal encourage teachers and
students to work with him/her as
ateam?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

aRhON~

. To what extent is the school

influenced by your principal?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

mhoN

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
_ 5. Very Great Extent

extent does your
principal try to improve teacher
behavior to improve student
learning by using clinical
supervision? (i.e., using
observation data,various planning
and inservice experiences)

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

GhoN~
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10.

. To what extent does your
principal guide the staff in
instructional planning using the
adapted curricula?

1. Very Little Extent
2. Little Extent
3. Some Extent
_ 4. Great Extent
5. Very Great Extent

. To what extent does your
principal feel responsible for the
achievement of educational
excellence?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

. To what extent does your

principal make classroom visits?

1. Very Little Extent

2. Little Extent

3. Some Extent

4. Great Extent

§. Very Great Extent
To what extent is your principal
instrumental in ensuring that
planning and setting priorities
are done well?

1. Very Little Extent

2. Little Extent

3. Some Extent

4. Great Extent
—_ 5. Very Great Extent
To what extent does your

principal employ procedures for
clarifying roles and planning
activities?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

mrop




11.

12.

13.

14.

18.

To what extent does your
principal support you in the
development of innovative, more
effective and efficlent practices in
the classroom?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

Nhwp

To what extent are students
recognized for their attainment of
basic skills achievement?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ohroOp~

To what extent is control of the
students established?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ahop

extent do teachers
communicate openly and honestly
with the principal, students and
other teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

grop~

To what extent does the principal
determine high performance goals
for achieving educational
excellence in your school?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ahop=
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16.

17.

18.

19.

To what extent does your
principal guide and inspire
teachers in teaching to meet the
school's goals?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent does your
principal organize the school
functions to achieve the
objectives of the school?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

To what extent does your
principal handle the
administrative side of the job
well? (i.e., scheduling,
budgeting, job assignments,
records)

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
8. Very Great Extent

To what extent does your
principal resolve conflict
between the teachers welfare and
the efficient operation of the
school?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ohoON~




20.

21.

22.

23.

24.

To what extent is the school
influenced by teachers?

Very Little Extent
Little Extent
Some Extent
CGreat Extent
Very Great Extent

L ol o

To what extent does your
principal adjust the curricula to
meet the needs of students?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Creat Extent
5. Very Great Extent

To what extent is your principal
aware of the learning problems
students face?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

1]

To what extent does your
principal promote commitment of
teachers to school mission?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

orOD

To what extent do teachers
cooperatively plan and coordinate
their instructional efforts?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

OrLON=
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25.

26.

27.

28.

To what extent does your
principal develop rational
approaches to problem-solving
processes with the participation
of teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

nrON

To what extent are students aware
of the principals’ high
expectations for their academic
achievement?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

arop

To what extent does your
principal handle the technical or
educational side of the job well?
motivation of staff to
performance,
continuous study of curricular
and instructional innovation,
formulating with staff plans for
evaluating and reporting student
progress)

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

To what extent does your
principal seek and implement
ideas from teachers regarding
academics?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent



29.

30.

31.

32.

33.

To what extent are staff
development activities provided
for teachers by the principal?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent does your
principal seek and implement
ideas from teachers regarding
nonacademics?

Very Little Extent
Little Extent .
Some Extent
Great Extent
Very Great Extent

hop

To what extent is your principal
interested in students' success?

1. Very Little Extent
2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

equipment provided by the
principal for teachers to enhance
job performance?

1. Very Little Extent
__ 2. Little Extent
3. Some Extent
4. Great Extent
5. Very Great Extent

To what extent is your principal
aware of the instructional
problems faced by teachers in
working with students?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

aOhoN=
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34.

35.

36.

37.

38.

To what extent does your
principal initiate and encourage
teamwork by teachers?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

L

To what extent do students
support high performance goals
set for educational achievement?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent

To what extent does your
principal interact on a friendly
and supportive basis with
teachers and students?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

bbb o e

To what extent is your principal
concerned about the instructional
success of teachers?

1. Very Little Extent
2. Little Extent

3. Some Extent
4
5

. Great Extent
. Very Great Extent




39.

40.

To what extent do teachers
support one another in striving to
do their best?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

|

ghope

To what extent do teachers feel
responsible for the achievement
of educational excellence?

Very Little Extent
Little Extent
Some Extent
Great Extent
Very Great Extent

ohroNpA
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