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ABSTRACT

A STUDY OF RETENTION STRATEGIES IN A 
SPECIAL SERVICES PROGRAM AT 
MICHIGAN STATE UNIVERSITY

By

Ernest S. Be t t s ,  J r .

The purpose o f  t h i s  study was to  i n v e s t ig a t e  two groups of  

College Achievement Program s tu d e n t s ’ percep t ions  o f  the  b e n e f i t s  of 

special-programs r e t e n t io n  s t r a t e g i e s  toward p e r s i s te n c e  a t  Michigan 

S ta te  U nive rs i ty .  The r e s u l t s  o f  t h i s  study may provide u n iv e r s i t y  

a d m i n i s t r a t o r s  w i th  b e t t e r  knowledge abou t  p o t e n t i a l  s t u d e n t s ’ 

a t t i t u d e s  concerning t h e i r  admission to  a specia l  s e rv ices  program.

This study cons is ted  o f  comparing two groups o f  s tu d e n ts .  The 

f i r s t  group rece ived  lower-than-expected f i r s t - t e r m  co l lege  grades.  

Group Two comprised s tuden ts  who rece ived  as expected o r  above 

expected f i r s t - t e r m  grades .  Data were gathered from th re e  survey 

ins t ruments :  an in-coming freshman survey,  which was administered

before  s tuden ts  began c l a s s e s ;  a p a r a l l e l  follow-up survey, which 

was a d m i n i s t e r e d  a f t e r  s t u d e n t s  com ple ted  t h e i r  f reshman and 

sophomore y e a r s ;  and a supplemental j u n io r  survey, administered 

a f t e r  s tuden ts  moved from sophomore to  j u n io r  s t a t u s .  The d a ta  were 

t ab u la ted  by using a tw o - ta i l e d  t - t e s t  f o r  comparison o f  means and a 

z - t e s t  f o r  the  mean d i f f e r e n c e  between Hypotheses 1 and 2.
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The major f ind ings  were as follows:

1. There was no s i g n i f i c a n t  d i f f e r e n c e  between the  two groups 

in te rm s  o f  f reshman C o l l e g e  Achievement Program s t u d e n t s ’ 

percep t ions  and expec ta t ions  with re spec t  to  academic, s o c i a l ,  and 

personal f a c to r s  r e l a t e d  to  academic success  a t  the  time they 

entered  the  u n iv e r s i ty .

2. There was no s i g n i f i c a n t  d i f f e r e n c e  between the  two groups 

of  College Achievement Program s tu d e n t s ’ percep t ions  with r e sp e c t  to  

changes in the  same s e le c te d  f a c to r s  on completion o f  t h e i r  freshman 

and sophomore y ea r s .

3. There was a s ig n i f i c a n t  d i f f e ren ce  between the  two groups 

of  College Achievement Program s tu d e n t s ’ percep t ions  with r e sp e c t  to  

the  same f a c to r s  r e l a t e d  to  academic success  between th e  time 

s tudents  entered and u n t i l  they  achieved ju n i o r  s t a t u s .

4. There was no s i g n i f i c a n t  d i f f e r e n c e  between the  two groups 

of  College Achievement Program s tu d e n t s '  pe rcep t ions  o f  th e  value of  

academic programs o f fe red  by the  Office  o f  Supportive Serv ices  a t  

the  beginning of  t h e i r  j u n i o r  yea r .
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CHAPTER I

INTRODUCTION

P ers i s ten c e  in co l lege  i s  an old i s sue  with a new focus .  In 

the  p as t  the  term most o f ten  used was " a t t r i t i o n , "  and th e  focus was 

upon s tuden ts  dropping ou t ,  implying d e f i c i e n c i e s  in the  s e le c t io n  

process .  More r e c e n t ly ,  " re te n t io n "  has been used to  d e sc r ib e  the  

same problem, and im p l i c i t  in  th e  d e f i n i t i o n  i s  a change in focus 

from the  s tuden t  t o  the  i n s t i t u t i o n .  The i s su e ,  given th e  s tuden ts  

who were admit ted,  i s  what can be modified in th e  educational  

process  so t h a t  these  s tuden ts  w il l  be re ta in ed ?  In a span o f  two

decades,  h igher  education has moved from an emphasis upon education

fo r  s e l e c t i v e ly  admit ted s tuden ts  who can meet i n s t i t u t i o n a l l y  

imposed s tandards  to  the  n e ce s s i ty  fo r  many i n s t i t u t i o n s  to  adapt 

t h e i r  programs to  the  educat ional  needs o f  n o n t ra d i t io n a l  s tu d en ts .  

The emphasis i s  not only upon educational  access  f o r  a l l ,  but more

important ,  upon education f o r  each (Cross,  1976).

In t h e  p a s t ,  when t h e r e  was an o v e r s u p p l y  o f  s t u d e n t s ,  

r e t e n t io n  was mainly an e th i c a l  i s sue  involving ques t ions  concerning 

equal oppor tun i ty  and access  to  h igher  educat ion ,  lo s s  o f  t a l e n t ,  

and s tuden t  waste o f  t ime and e f f o r t .  "Now t h a t  the  pool o f  co l lege  

age s tuden ts  has diminished" (Carnegie Council ,  1974), r e t e n t io n  has 

become a p r a c t i c a l  i s sue  involving the  surv iva l  o f  many i n s t i t u t i o n s

1
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o f  h igher  educat ion ,  where, i f  a s tudent  drops out  o f  co l le g e ,  

he/she may not  be able  to  be replaced as in the  p as t  (Shulman,

1976). Along with a l im i ted  number of  s tuden ts  t h e r e  i s  a shortage 

o f  re sou rces ,  which makes cos t  a primary de terminant  o f  educational  

p o l i c y .  O v e r a l l ,  r e t e n t i o n  may be more c o s t  e f f e c t i v e  th a n  

rec ru i tm en t  (Astin ,  1975). The lo s s  o f  s tuden ts  always has been a 

problem f o r  the  h igher  education i n s t i t u t i o n s ,  but in th e  p a s t ,  with 

a r e l a t i v e l y  la rg e  number o f  p o te n t ia l  s tuden ts  a v a i l a b l e ,  the  

impact  was q u a l i t a t i v e  r a t h e r  th an  q u a n t i t a t i v e .  Q u a l i t a t i v e  

changes are  usua l ly  s u b t l e  and more e a s i l y  overlooked,  and although 

a t t r i t i o n  meant th e  lo s s  of  p o te n t ia l  t a l e n t s  o f  s tu d e n t s ,  the  

ex i s ten ce  o f  the  i n s t i t u t i o n  was not th rea tened .

More r e c e n t l y ,  s t u d e n t  a t t r i t i o n  has been p e r c e i v e d  in  

q u a n t i t a t i v e  terms in r e l a t i o n  to  supply/demand f a c t o r s .  Many 

i n s t i t u t i o n s  a re  p re se n t ly  re lax in g  admissions c r i t e r i a  and are  

a c t i v e ly  r e c r u i t i n g  disadvantaged s tuden ts  in o rde r  to  increase  

e n r o l l m e n t s  (H enderson ,  1979) .  I r o n i c a l l y ,  a s  d i s a d v a n ta g e d  

s tuden ts  become more o f  a means to  insure  surv ival  o f  i n s t i t u t i o n s ,  

they  may become an end with in  themselves . I n s t i t u t i o n s  o f  h igher  

e d u c a t i o n  r e c o g n i z e  t h e y  must now re spond  t o  t h e  needs  o f  

disadvantaged s tuden ts  i f  they  are  to  maintain en ro l lm en ts .  The 

major motivat ion o f  r e t e n t io n  e f f o r t s  may now have q u a n t i t a t i v e  

goals  i f  s tuden t  enrol lments  are  t o  be increased  or  maintained.
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Statement o f  the  Problem

Most d i s a d v a n ta g e d  s t u d e n t s  e n t e r  i n s t i t u t i o n s  o f  h i g h e r  
education lacking  a good f in a n c ia l  base t h a t  they  can depend 
on; inadequate  high school p repara t ion  in s u b je c ts  l i k e  math, 
b as ic  sc iences  and reading and w r i t in g .  Furthermore, they 
f r e q u e n t l y  e n c o u n t e r  p roblems w i th  t im e  management,  s tu d y  
s k i l l s  and t e s t  tak ing  s k i l l s .  (Hechinger,  1979)

The p re sen t  r e se a rch e r  has worked in Michigan S ta t e  Univers i ty

Special Serv ices  Program* f o r  seven y e a r s .  During t h i s  t ime,  he has

witnessed many freshman s tuden ts  en te r in g  th e  Special Services

Program with the  a t t i t u d e  t h a t  they do not need any spec ia l  academic

a s s i s ta n c e  f o r  s u rv iv a l .  The general problem o f  t h i s  s tudy was to

determine whether,  and to  what e x te n t ,  en te r in g  s tuden ts  with

u n r e a l i s t i c  academic expec ta t ions  d i f f e r  from en te r in g  s tuden ts  with

r e a l i s t i c  academic ex p ec ta t io n s ,  in terms o f  t h e i r  pe rcep t ions  of

th e  College Achievement Program and o the r  s e le c te d  areas  o f  the

U n i v e r s i t y  en v i ro n m e n t  a t  t h e  end o f  t h e i r  sophomore y e a r .

R e a l i s t i c  and u n r e a l i s t i c  expec ta t ions  were determined by the  ex te n t

t o  which the  en te r in g  s tuden ts  accu ra te ly  es t imated  t h e i r  f i r s t - t e r m

grade po in t  averages (GPAs).

^Special Services  Programs: Michigan S ta t e  U nive rs i ty  programs 
t h a t  p r o v id e  s e r v i c e s  t o  low-income,  f i r s t  g e n e r a t i o n  and 
handicapper s tu d en ts .  The u l t im a te  goal o f  such programs i s  to  
inc rease  the  r e t e n t io n  and graduat ion  r a t e  o f  disadvantage and 
handicapper s tuden ts  e n ro l le d  a t  MSU.
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Population and Sample

During the  1983 summer freshman o r i e n ta t i o n  a t  Michigan S ta te  

U n ivers i ty ,  College Achievement Admissions Program^ s tuden ts  were 

asked to  complete an in-coming s tudent  survey. A t o t a l  o f  175 (60%) 

o f  the  en te r in g  s tuden ts  completed the  survey ins trument .  The 

survey purpose was to  provide program counselors  with information on 

s t u d e n t  p e r c e p t i o n s  and e x p e c t a t i o n s  c o n c e r n in g  t h e i r  academic 

preparedness ,  f in a n c ia l  need, and c a re e r  a s p i r a t i o n s  before  they  

a c tu a l ly  en te red  co l leg e .

At t h e  end o f  t h e i r  sophomore y e a r  a sample o f  C o l l e g e  

Achievement Program s tuden ts  who completed t h e i r  in-coming s tuden t  

su rv ey  were asked  t o  com ple te  bo th  a f o l l o w - u p  s u rv e y  and a 

supplemental j u n io r  survey.  This study examined Michigan S ta te  

U n iv e r s i ty ’ s Special Services  s tu d e n t s ’ ( h e r e a f t e r  r e f e r r e d  to  as 

C o l le g e  Achievement Program s t u d e n t s )  p e r c e p t i o n s  o f  e x i s t i n g  

programs t h a t  are  designed to  inc rease  t h e i r  chances f o r  academic 

achievement.  Two groups o f  College Achievement Program s tu d e n t s ,  

s e le c te d  a t  random, were s tud ied .  College Achievement Program 

s t u d e n t s  w i th  i n f l a t e d  e x p e c t a t i o n s  on t h e  f reshm an in -com ing  

s tuden t  survey o f  t h e i r  f i r s t - t e r m  GPA comprised Group One. College 

Achievement Program s t u d e n t s  w i th  a c c u r a t e  o r  c o n s e r v a t i v e

^CAAP: The acronym used to  i d e n t i f y  th e  College Achievement
Admiss ions  Program. The program c o n s i d e r s  f o r  ad m is s io n  t h e  
minori ty  and disadvantaged s tuden t  who may not q u a l i fy  under the  
r e g u la r  c r i t e r i a  fo r  admissions.
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expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA comprised Group Two. Both 

groups were compared by using th re e  survey ins t rum ents .

1. In-coming Student Survey: provides  information on what 

en te r in g  College Achievement Program s tu d e n t s ’ ex p ec ta t io n s  w i l l  be 

o f  l i f e  a t  MSU before  enrol lment .

2. Follow-up Student  Survey: provides  in formation about the  

degree o f  change in the  expec ta t ions  o f  College Achievement Program 

s tuden ts  a f t e r  completing freshman and sophomore y e a r s .  This survey 

i s  p a r a l l e l  to  the  In-coming Student Survey.

3. Supplemental Ju n io r  Survey: provides  information on

College Achievement Program s tu d e n t s ’ percep t ions  o f  th e  program 

s t r a t e g i e s  o f  the  Off ice  of  Supportive Services  (OSS) in helping 

them a t t a i n  j u n i o r  s t a t u s .

A t o t a l  o f  100 randomly se le c te d  College Achievement Program 

s tuden ts  who had completed t h e i r  sophomore yea rs  were surveyed fo r  

t h i s  s tudy.  Of th e se  100 s tu d en ts ,  i t  was determined t h a t  64 of  

them had i n f l a t e d  e s t im a tes  o f  t h e i r  GPA a t  the  end o f  t h e i r  f i r s t  

term; these  s tuden ts  were assigned to  Group One. This group 

comprised 25 male and 39 female j u n io r - l e v e l  Col lege Achievement 

Program s tu d en ts .  Their  ages ranged between 19 and 21 y e a r s .  In 

Group One, o f  the  64 s tuden ts  surveyed, 61% were females and 39% 

were males.

Of the  100 s tu d e n t s ,  i t  was determined t h a t  36 o f  them had 

accura te  or  conserva t ive  es t im a tes  o f  t h e i r  GPA a t  th e  end o f  t h e i r  

f i r s t  term; these  s tuden ts  were assigned to  Group Two. Group Two 

comprised 15 male and 21 female College Achievement Program s tuden ts
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who had completed t h e i r  freshman and sophomore y ea r s .  The ir  ages 

ranged between 19 and 21 y e a r s .  In Group Two, o f  the  t o t a l  36 

s tuden ts  surveyed, 58% were females and 42% were males.

In February 1986, th e  same 100 ju n io r - l e v e l  College Achievement 

Program s tuden ts  s e le c te d  f o r  the  above sample were asked to  

complete th e  Follow-up Student  Survey and a Supplemental Ju n io r  

Survey. Of th e  100 s tuden ts  surveyed, 92% responded.

Of the  92 s tuden ts  responding to  the  follow-up survey and the  

su p p le m e n ta ry  s u rv e y ,  57 (63%) o f  t h e  s t u d e n t s  had i n f l a t e d  

expec ta t ions  f o r  t h e i r  GPAs and thus were assigned to  Group One. 

Group Two c o n s t i t u t e d  35 (37%) o f  t h e  t o t a l  r e s p o n d e n t s  and 

comprised 14% males and 23% females.

Research Questions

The study o f  the  two groups was designed to  provide  information 

concerning the  following research  ques t ions :

1. Do en te r in g  s tuden ts  who have accura te  o r  conse rva t ive  

expec ta t ions  o f  t h e i r  f i r s t  term GPA and s tuden ts  who have i n f l a t e d  

expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA d i f f e r  in terms o f  t h e i r  

expec ta t ions  and percep t ions  o f  s e le c ted  academic, s o c i a l ,  and 

personal  f a c to r s ?  These f a c t o r s  were (a) f in a n c ia l  a id ,  (b) 

problems with tak ing  t e s t s ,  (c) poor study h a b i t s ,  (d) academic 

counsel ing ,  and (e) t u to r in g .

2. Do s tuden ts  who have accura te  o r  conse rva t ive  exp ec ta t io n s  

o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  exp ec ta t io n s  

o f  t h e i r  f i r s t - t e r m  GPA d i f f e r  in terms o f  t h e i r  percep t ions  o f
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th e se  same f a c t o r s  a f t e r  completing t h e i r  freshman and sophomore 

years?

3. Do College Achievement Program s tuden ts  who have accura te  

or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  

who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA d i f f e r  in 

terms o f  t h e i r  percep t ions  o f  th ese  same f a c to r s  between th e  time 

they  e n t e r  u n t i l  the  time they  reach ju n io r  s ta tu s ?

4. At the  beginning o f  t h e i r  ju n io r  yea r ,  do s tuden ts  who have 

accura te  or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA and 

s tuden ts  who have i n f l a t e d  expec ta t ions  of  t h e i r  f i r s t - t e r m  GPA 

d i f f e r  in terms o f  t h e i r  percept ions  o f  the  value o f  programs 

o f fe red  by the  Off ice  o f  Supportive Services?

Purpose o f  the  Study

Michigan S ta te  Univers i ty  recognizes  th e  need f o r  academic 

a s s i s t a n c e  f o r  e d u c a t i o n a l l y ,  e c o n o m ic a l ly ,  and c u l t u r a l l y  

disadvantaged s tuden ts  (Hamilton, 1973). The purpose o f  t h i s  study 

was t o  i n v e s t i g a t e  two g roups  o f  C o l le g e  Achievement Program 

s tu d e n t s ’ percep t ions  o f  the  b e n e f i t s  o f  spec ia l  programs' r e t e n t io n  

s t r a t e g i e s  toward p e r s i s te n c e  a t  Michigan S ta t e  U nive rs i ty .  In an 

e ra  o f  dec l in in g  enro l lm ents ,  b i r t h  r a t e s ,  and monetary r e so u rces ,  

u n i v e r s i t i e s  a r e  r e a l i z i n g  t h e  need to  a c c o u n t  f o r  t h e i r  

expendi tures  and to  develop new pools o f  p o te n t i a l  s tu d e n t s .  "A 

rece n t  r e p o r t  published by the  American A ssocia t ion  f o r  Higher 

Education (1977) ind ica ted  t h a t  by the  year  2000, zero popula t ion  

growth might be reached and t h a t  th e  p o te n t i a l  pool fo r  t r a d i t i o n a l
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co l lege-age  s tuden ts  w i l l  be s i g n i f i c a n t l y  reduced in the  next 30 

years"  (Jackson, 1979).

The r e s u l t s  o f  t h i s  s tu d y  may p r o v id e  a d m is s io n s  

a d m i n i s t r a t o r s  w i th  b e t t e r  knowledge ab o u t  p o t e n t i a l  s t u d e n t s ’ 

a t t i t u d e s  concerning t h e i r  admission to  a spec ia l  program and a look 

a t  t h e i r  mot iva t ions ,  expec ta t ions ,  and adapt ive  behaviors  upon 

a r r i v a l .  Answers to  th e  ques t ions  addressed in th e  study should 

provide u n iv e r s i t y  guidance counselors  as well as a d m in is t r a to rs  

w i th  i n f o r m a t i o n  on t h e  d e g re e  o f  im por tance  o f  t h e  v a r i o u s  

r e t e n t io n  s t r a t e g i e s  being used by recognized successfu l  spec ia l  

s e rv ice s  programs a t  MSU, Marquette U nive rs i ty ,  and Southeastern 

Community College.  More s p e c i f i c a l l y ,  i t  i s  hoped t h a t  from t h i s  

study some r e s u l t s  can be obtained t h a t  w i l l  add to  the  College 

Achievement P ro g ram 's  knowledge abou t  how C o l l e g e  Achievement 

Program s tuden ts  can inc rease  t h e i r  p e r s i s te n c e  a t  Michigan S ta te  

U nivers i ty  and how the  r e s u l t s  o f  the  study can a id  o th e r  co l leges  

and u n i v e r s i t i e s  around the  country with spec ia l  s e rv ice s  programs 

and inc rease  the  s tuden t  r e t e n t io n  r a t e .

Research Design and Methodology

This research  study cons is ted  o f  comparing two groups of  

s tu d en ts .  The f i r s t  group o f  s tuden ts  were those  who rece ived  lower 

than expected f i r s t - t e r m  co l leg e  grades .  Group Two was composed of  

those  s tuden ts  who rece ived  f i r s t - t e r m  grades a t  o r  above those  

expected. Data were gathered from th re e  survey ins t rum ents :  (a) an

in-coming freshman survey which was administered before  s tuden ts
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began co l leg e  c l a s s e s ,  (b) a p a r a l l e l  follow-up s tuden t  survey which 

was adminis tered a f t e r  s tuden ts  had completed t h e i r  freshman and 

sophomore y ea r s ,  and (c) a supplemental j u n i o r  survey which was 

administered s h o r t l y  a f t e r  the  s tuden ts  moved from sophomore (lower 

d iv i s io n )  s t a t u s  to  j u n i o r  (upper d iv i s io n )  s t a t u s .

The freshman survey and the  follow-up survey co n s is ted  o f

p a r a l l e l  forms and s o l i c i t e d  information concerning the  percep t ions  

and expec ta t ions  o f  th e  s tuden ts  on t h e i r  academic a b i l i t i e s ,  

f in a n c ia l  need, and degree a s p i r a t i o n s .  Students  were asked to

in d ic a te  t h e i r  expected f i r s t - t e r m  GPA in the  freshman survey.

Univers i ty  records  were examined to  determine i f  th e  s tuden ts

p red ic ted  higher  GPAs, accura te  GPAs, or lower GPAs than they  

expected.  Students  who d id  as well as or  b e t t e r  than they expected

formed one group, whereas s tuden ts  who did worse than they expected

formed a second group. The groups were compared to  determine i f

th e r e  were d i f f e r e n t i a l  perceptual  changes during th e  two years

between s tuden ts  whose grade experiences were c o n s i s t e n t  with or  

b e t t e r  than t h e i r  expec ta t ions  and s tuden ts  whose expec ta t ions  were 

u n r e a l i s t i c a l l y  high.

The su p p lem e n ta l  su rv e y  s o l i c i t e d  i n f o r m a t i o n  c o n c e r n in g  

s tu d e n t s ’ percep t ions  o f  the  b e n e f i t  o f  support  a c t i v i t i e s  provided 

by the  Off ice  o f  Supportive Serv ices .  The two groups were compared 

to  determine i f  th e r e  were d i f f e r e n c e s  in t h e i r  pe rcep t ions  o f  the  

value o f  programs o f fe red  by the  Off ice  o f  Suppor tive Se rv ices .
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A d e s c r i p t i v e  s t a t i s t i c a l  an a ly s is  o f  th e  two groups’ responses  

concerning th e  s e le c te d  areas  of  s tudy was chosen on th e  b a s i s  of  

i t s  re levance to  College Achievement Program students* p e r s i s t e n c e .  

The ap p ropr ia te  t - t e s t  f o r  th e  d i f f e r e n c e  between means and z - t e s t  

f o r  the  mean d i f f e r e n c e  between Hypotheses 1 and 2 were used to  

accept o r  r e j e c t  th e  null  hypotheses p resen ted .

Research Hypotheses

In s u rv e y in g  C o l l e g e  Achievement Program s t u d e n t s ,  t h e

following null  hypotheses were developed:

Hypothesis 1 : College Achievement Program s tu d en ts  who have
accu ra te  or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 
and s tuden ts  who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  
GPA w il l  not d i f f e r  in terms o f  t h e i r  percep t ions  o f  s e le c te d  
f a c t o r s  r e l a t e d  to  academic success a t  th e  time they e n t e r  the  
u n iv e r s i t y .

Hypothesis 2 : College Achievement Program s tu d en ts  who have
accu ra te  or  conse rva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 
and s tuden ts  who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  
GPA w il l  not d i f f e r  in terms o f  t h e i r  pe rcep t ions  o f  these  same 
f a c t o r s  a f t e r  completing t h e i r  freshman and sophomore y e a r s .

Hypothesis 3 : College Achievement Program s tu d en ts  who have
accu ra te  or  conse rva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 
and s tuden ts  who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  
GPA w il l  not d i f f e r  in t h e i r  pe rcep t ions  between the  time they 
e n t e r  and th e  time they reach j u n i o r  s t a t u s .

Hypothesis 4 : At the  beginning o f  t h e i r  j u n i o r  y e a r ,  College
Achievement Program s tuden ts  who have accu ra te  o r  co n se rva t ive  
ex p ec ta t io n s  o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have 
i n f l a t e d  ex pec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA w il l  not  d i f f e r  
in terms o f  t h e i r  percep t ions  o f  the  value o f  programs o f fe red  
by th e  Off ice  o f  Supportive Se rv ices .

D ef in i t io n  o f  Terms 

For the  purpose o f  t h i s  s tudy,  the  following d e f i n i t i o n s  were

used:
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R eten t io n : - p e r s i s te n c e  to  the  completion o f  a degree or
c e r t i f i c a t e

- p e r s i s te n c e  t o  th e  completion o f  a chosen
program but sho r t  o f  a degree or  c e r t i f i c a t e

- p e r s i s te n c e  t o  completion o f  a term or  a course
- p e r s i s te n c e  t o  th e  a t ta inment  o f  a personal  goal

but sh o r t  o f  a degree or  a c e r t i f i c a t e .  (Lenning, 
Beal,  & Sauer,  1980)

Economically disadvantaged s tu d e n t s : "Those in d iv id u a l s  who

p o s s e s s  a c c e p t a b l e  academic c r e d e n t i a l s  b u t  who, b ec a u s e  o f  

f in a n c ia l  d i s a b i l i t y ,  a re  inadequately  rep resen ted  in i n s t i t u t i o n s  

o f  h igher  education" (Hamilton, 1980). Moreover, th e se  s tu d en ts  are 

from low-income fam il ie s  and r eq u i re  f in a n c ia l  a s s i s t a n c e  in o rde r  

to  pursue programs o f  s tudy a t  the  u n i v e r s i t y .  They d i sp la y  a 

v a r i e t y  o f  spec ia l  problems such as (a) d i f f i c u l t y  in completing 

f in a n c ia l  a id  ap p l i c a t io n s  (b) mismanagement o f  school and personal  

expenses,  and (c) applying l a t e  fo r  f in a n c ia l  a id  (Proposal fo r  

spec ia l  program disadvantaged and handicapper s tu d e n t s ,  1980-84).

Educat iona lly  disadvantaged s tu d e n t s : "Those in d iv id u a l s  who

have academic  p o t e n t i a l ,  b u t  who, b ecau se  o f  t h e i r  economic ,  

c u l t u r a l  o r  educat ional  background o r  environment,  would be unable 

to  r e a l i z e  t h a t  p o te n t i a l  without spec ia l  support  s e r v i c e s . "  They 

t y p i c a l l y  e n t e r  Michigan S t a t e  U n i v e r s i t y  l e s s  p r e p a r e d  th a n  

t r a d i t i o n a l  s tuden ts  as d isp layed  by t h e i r  SAT and ACT scores  

(P ro p o s a l  f o r  s p e c i a l  program d i s a d v a n t a g e d  and h a n d ic a p p e r  

s tu d e n t s ,  1980-84).

College Achievement Program s tu d e n t s : S tudents  admit ted  to

Michigan S t a t e  U n i v e r s i t y  v i a  s p e c i a l  a d m is s io n s  c r i t e r i a  

e s t a b l i s h e d  by the  O ff ice  o f  Special  Programs and the  O ff ice  o f
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Admiss ions  and S c h o l a r s h i p s  (P ro p o sa l  f o r  low - incom e ,  f i r s t  

genera t ion  and handicapper s tu d en ts ,  1984-87).

Special s e rv ices  program: Michigan S ta t e  U n ive rs i ty  programs

t h a t  p r o v id e  s e r v i c e s  t o  low-income,  f i r s t  g e n e r a t i o n  and 

h a n d ic a p p e r  s t u d e n t s .  I t s  u l t i m a t e  goal  i s  t o  i n c r e a s e  t h e  

r e t e n t io n  and graduat ion  r a t e  o f  disadvantaged and handicapper 

s tuden ts  en ro l led  a t  Michigan S ta te  U nivers i ty  (Proposal f o r  low- 

income, f i r s t  genera t ion  and handicapper s tu d e n t s ,  1984-87).

Q u a l i t a t i v e  cou n se l in g : Term used to  denote counsel ing t h a t

includes  informative  s t r a t e g i e s  fo r  s tuden ts  to  help with dec is ion  

making. The opposi te  o f  i n t ru s iv e  counsel ing ,  in which a u n iv e r s i t y  

adv isor  t e l l s  a s tuden t  what he/she must do.

CAAP: Term used to  i d e n t i f y  th e  College Achievement Admissions 

Program. The program cons ide rs  fo r  admission th e  minori ty  and 

disadvantaged s tudent  who may not q u a l i fy  under the  r e g u la r  c r i t e r i a  

f o r  a d m is s io n s  (P ro p o s a l  f o r  low -income,  f i r s t  g e n e r a t i o n  and 

handicapper s tu d en ts ,  1984-87).

P e r s i s t e n c e : The amount o f  t ime between when a developmental

s tuden t  began in the  College Achievement Program a t  Michigan S ta t e  

Univers i ty  and the  l a s t  term he/she was in a t tendance (Proposal fo r  

spec ia l  programs disadvantaged and handicapper s tu d e n t s ,  1980-84).

N o n t r a d i t io n a l : Students  who as a popula t ion possess  d i f f e r e n t

needs and se rv ices  than t r a d i t i o n a l  s tuden ts  as a r e s u l t  o f  being 

new to  the  co l leg e  environment (Proposal f o r  spec ia l  programs 

disadvantaged and handicapper  s tu d en ts ,  1980-84).
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Supportive  s e r v i c e s : A sub -un i t  o f  spec ia l  s e rv ic e s  programs

and the  Undergraduate Univers i ty  Division under the  Off ice  o f  the  

A s s i s ta n t  Provost t h a t  has several  func t ions :

1. To work c l o s e l y  w i th  t h e  O f f i c e  o f  Adm iss ions  and 

S c h o l a r s h i p s  t o  f a c i l i t a t e  t h e  e n r o l lm e n t  o f  s t u d e n t s  from 

ed u c a t io n a l ly  disadvantaged backgrounds.

2. To provide th ese  disadvantaged s tuden ts  with i n s t r u c t i o n a l  

s u p p o r t  programs d e s ig n e d  t o  f a c i l i t a t e  t h e i r  ach ievem en t  o f  

s a t i s f a c t o r y  academic progress .

3. To p r o v id e  o n -g o in g  e v a l u a t i o n  o f  v a r i o u s  program 

components and monitor the  academic progress  o f  s tuden ts  from 

ed u c a t io n a l ly  disadvantaged backgrounds.

4. To provide s tuden ts  with academic guidance and counsel ing 

s e rv ic e s  designed to  f a c i l i t a t e  t h e i r  successful  adap ta t ion  to  the  

Michigan S t a t e  U nivers i ty  environment (Statement on spec ia l  programs 

and the  education o f  disadvantaged and minori ty  s tu d e n ts ,  Hamilton,

1977).

D r o p - o u t s : S t u d e n t s  who a r e  no l o n g e r  e n r o l l e d  a t  t h e

i n s t i t u t i o n  four  yea rs  a f t e r  m a t r i c u la t io n ,  and who d id  not graduate  

(Lea, Sedlacek, & Stewart ,  1979).

Study Limita t ions  and Del im ita t ions

This study was de l im i ted  to  s tuden ts  en ro l le d  a t  Michigan S ta t e  

U nivers i ty  through th e  College Achievement Admissions Program. The 

popula t ion  from which th e  sample was drawn was College Achievement 

Program s t u d e n t s  r a t h e r  th a n  h a n d ic a p p e r  o r  s p e c i a l  s e r v i c e s
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s t u d e n t s .  As a r e s u l t ,  t h e  f i n d i n g s  may be g e n e r a l i z e d  t o  

disadvantaged s tuden ts  a t  t h i s  i n s t i t u t i o n  and poss ib ly  o the rs  with 

TRI03 -funded spec ia l  s e rv ic e s  programs. As with any survey, t h i s  

s tu d y  was l i m i t e d  by t h e  r e s p o n s e  r a t e  o f  t h o s e  s u rv e y e d ,  

d i f f i c u l t i e s  in t a b u la t i o n ,  and v a l id a t io n .  Furthermore, the  study 

was l im i te d  to  those  randomly se le c te d  s tuden ts  who were w i l l i n g  to  

p a r t i c i p a t e ;  n o n p a r t i c i p a n t s  may be d i f f e r e n t  from t h e  s tu d y  

p a r t i c i p a n t s .  F in a l ly ,  l i m i t a t i o n s  surround development o f  adequate 

sampling procedures ,  including the  q u es t ionna i re  ins t rument ,  which 

provide  s u b jec t iv e  responses where some b ias  i s  i n e v i t a b l e .

Overview o f  the  D is se r t a t io n

In Chapter I I ,  th e  l i t e r a t u r e  p e r t in e n t  t o  t h i s  study i s  

reviewed. The f i r s t  s ec t io n  gives  an in-depth  h i s t o r y  o f  the  Special 

Services  Program a t  Michigan S ta t e  U nive rs i ty .  The second sec t io n  

reviews specia l  s e rv ices  programs a t  o th e r  i n s t i t u t i o n s ,  while the  

t h i r d  sec t io n  reviews l i t e r a t u r e  id e n t i fy in g  needs and academic 

problems o f  disadvantaged s tu d en ts .  The design and method o f  

conducting t h i s  study a re  presented in Chapter I I I .  This chap te r  

includes  the  design and development o f  th e  instrument used to  

c o l l e c t  the  d a ta ,  the  procedures  se le c te d  to  analyze the  d a ta ,  and a 

d e s c r ip t i o n  o f  the  source o f  the  d a ta .  Chapter IV includes  a

3TRI0 Programs were e s ta b l i s h e d  through the  Higher Education 
Act o f  1965 and r ep re se n t  spec ia l  programs f o r  s tuden ts  from 
disadvantaged backgrounds. TRIO programs a t  MSU inc lude  th e  Off ice  
o f  Supportive Serv ices ,  Upward Bound, and the  Off ice  f o r  Programs 
f o r  Handicapper Students .
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p re se n ta t io n  o f  the  da ta  c o l l e c te d  during the  s tudy in a d e s c r i p t i v e  

form. The a n a ly s is  o f  th e  da ta  and a summary o f  f in d in g s  conclude 

t h i s  chap te r .  Chapter V, the  f in a l  chap te r ,  con ta in s  a s ta tement of  

f in d in g s ,  conc lus ions ,  and recommendations f o r  f u r t h e r  re se a rch .



CHAPTER II

REVIEW OF RELATED LITERATURE 

In troduc t ion

There i s  a la rg e  amount o f  l i t e r a t u r e  on the  en t rance  of  

m i n o r i t y  and low-income s t u d e n t s  i n t o  p r e d o m in a n t ly  w h i te  

i n s t i t u t i o n s  o f  h igher  educa t ion .  The in f lu x  o f  t h i s  popula t ion ,  

which i s  def ined  as " c u l t u r a l l y  d isadvantaged ,"  " n o n t r a d i t i o n a l ," 

"developmental,"  and "e duca t iona l ly  d isadvantaged ,"  began in the  

1960s with an inc rease  in  enrollment  o f  some 66,000 freshmen from 

low-income f a m i l i e s  (Jackson,  1978). These s tu d e n ts  t y p i c a l l y  

en te red  through f e d e r a l l y  funded TRIO programs l e g i s l a t e d  by the  

Higher Education Act o f  1965 and reau th o r ized  by th e  1972 amendments 

( R o v e z z i - C a r ro l  & Thompson, 1980) .  TRIO r e p r e s e n t s  f i v e  

d i s c r e t i o n a r y  g ra n t  programs--Upward Bound, Ta lent  Search,  Equal 

Oppor tunity , Handicapper, and Special S e r v ic e s - - a l l  o f  which a re  

d e s ig n e d  t o  a s s i s t  low-income and d i s a d v a n t a g e d  s t u d e n t s  in  

a t t a i n i n g  postsecondary educat ion .

The major emphasis o f  spec ia l  s e rv ic e  programs was to  develop 

s k i l l s  t h a t  a r e  c h a r a c t e r i s t i c  o f  h i g h - a c h i e v i n g  s t u d e n t s ,  

p a r t i c u l a r l y  those  s k i l l s  needed in mathematics and language.  The 

remedial and compensatory programs were necessary  in o rde r  f o r  

s tu d en ts  to  cope with t r a d i t i o n a l  source requirements .  Meadows

16
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(1981), in h is  review o f  l i t e r a t u r e ,  made note o f  research  conducted 

by Gordon and Wilkerson (1966) on compensatory educational  programs 

a t  a v a r i e t y  o f  schools .  They concluded t h a t  spec ia l  s e rv ic e s  

programs had four  general o b je c t iv e s :  (a) helping th e  disadvantaged

t o  d e v e lo p  t h e i r  p o t e n t i a l  and p r o v id i n g  them w i th  equal  

o p p o r t u n i t i e s ,  (b)  a s s i s t i n g  in  t h e  e l i m i n a t i o n  o f  academic  

d e f i c i e n c i e s ,  (c) studying the  e f f e c t s  o f  such programs, and (d) 

achieving a d i v e r s i f i e d  s tuden t  body.

As s t a t e d  above ,  numerous s t u d i e s  have i n v e s t i g a t e d  t h e  

c h a r a c t e r i s t i c s  and a s p e c t s  o f  s p e c i a l  s e r v i c e s  programs f o r  

m inori ty  and low-income s tu d e n ts .  However, much o f  the  l i t e r a t u r e  

has not analyzed the  var ious  types  o f  r e t e n t io n  s t r a t e g i e s  used in 

spec ia l  programs and the  b e n e f i t s  o f  these  s t r a t e g i e s  in p repar ing  

s tuden ts  to  become academically su cc e ss fu l .  This study at tempted to  

undertake such an in v e s t ig a t i o n  by reviewing programs a t  o th e r  

i n s t i t u t i o n s  as well as a t  Michigan S ta te  U n ivers i ty .

The l i t e r a t u r e  s e a r c h  in c lu d e d  two m ajor  s o u r c e s :  ( a )

Educational Resources Information Center (ERIC) and (b) D i s s e r t a t io n  

A bs t rac ts  I n t e r n a t i o n a l . The l i t e r a t u r e  review i s  d iv ided  in to  

t h r e e  m a jo r  h e a d in g s :

1. Academic Problems and Needs o f  Disadvantaged Students

A. Recruitment

B. Student O r ien ta t io n

C. Financial Aid

D. I n s t i t u t i o n a l  Commitment
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2. The Special Serv ices  Program a t  Michigan S t a t e  Univers i ty

3. Special  Services  Programs a t  Other I n s t i t u t i o n s

A. Marquette Univers i ty

B. Southeastern  Community College

Academic Problems and Needs o f  Disadvantaged Students

When r e s e a r c h i n g  t h e  academic problems and needs  o f  

disadvantaged s tu d en ts  in spec ia l  s e rv ice s  programs, a t t e n t i o n  needs 

to  be given to  the  make-up o f  those  s tu d en ts ,  most o f  whom are

m in o r i t i e s .  A co n s id e ra t io n  o f  m inori ty  s tuden t  r e t e n t io n  in the

1980s r e q u i re s  a c lo se  look a t  the  so c ia l  and educat ional  context  in 

which i t  occurs .  Educators must recognize  t h a t  in the  soc ia l  

c o n tex t ,  th e  soc ia l  drama of  the  1980s i s  very d i f f e r e n t  from the 

drama o f  th e  l a t e  1960s and e a r ly  1970s, when tremendous increases  

were seen  in  m i n o r i t y  e n r o l lm e n t  in  h i g h e r  e d u c a t i o n .  The 

d i f f e r e n c e  in th e  1980s i s  t h a t  soc ia l  consciousness in the  United

S t a t e s  has  s h a r p l y  d e c l i n e d .  The c o u n t r y  i s  w i t n e s s i n g  a

s i g n i f i c a n t  turn-around ag a in s t  a f f i rm a t iv e  ac t io n  and s im i l a r  equal 

oppor tun i ty  programs (Smith, 1980).

H i s t o r i c a l l y ,  when minori ty  popula t ions  managed to  open the 

door to  s p e c i f i c  areas  o f  oppor tun i ty ,  such as mainstream educat ion 

o r  mainstream economic involvement,  the  o p p o r tu n i t i e s  lessened as a 

r e s u l t  o f  p o l i t i c a l  o r  soc ia l  p re ssu re .  This i s  e s s e n t i a l l y  what 

happened around 1973, when the  number o f  m inori ty  s tuden ts  en ro l led  

in  predominantly white  i n s t i t u t i o n s  sharp ly  d ec l in ed .  The Census 

Bureau Report 1979 e s t im a te  of  c o l leg e  enrol lment  ind ica ted  t h a t  the
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number o f  b lack s tuden ts  dropped by 7.5% from 1,103,000 in 1977 to  

1,020,000 in  1978. The number o f  s tuden ts  o f  Spanish o r ig in  dropped 

by 9.8% from 418.000 in 1977 to  370.000 in 1978.

By the  l a t t e r  p a r t  o f  the  1980s and in to  th e  1990s, th e  number 

o f  18- to  24-year-o ld  s tuden ts  en te r ing  and pursuing a co l lege  

degree i s  expected to  d e c l in e .  This i s  ev ident  in th e  lowered 

number o f  18 y ea r  old a v a i l a b le  fo r  co l le g e ,  the  high dropout r a t e  

o f  minori ty  s tuden ts  in high school,  a r a t e  t h a t  i s  i n c re a s in g ,  and 

the  changes in e l i g i b i l i t y  requirements  f o r  f in a n c ia l  a id .  The high 

school dropout problem i s  e s p e c i a l l y  severe in th e  l a r g e r  urban 

a re a s .  I t  i s  t h i s  i s su e  educators  must cons ider  before  th ink ing  

about the i s su e  o f  r e t e n t io n  in co l lege  (Ast in ,  1979).

A lo n g i tud ina l  study conducted in 1975 by Alexander Ast in  of  

the  Higher Education Research I n s t i t u t e  showed d i sp ro p o r t io n a te  

co l lege  entrance  r a t e s  between white s tuden ts  and b lack  s tu d en ts .  

According t o  A s t in ’s d a t a ,  54% o f  white s tuden ts  who graduate  from 

high school e n t e r  co l lege  immediately, compared with only 38.2% of  

black high school s tu d e n t s .  I f  b lack high school s tu d e n ts  had gone 

to  co l lege  in th e  same propor t ion  as white s tu d e n t s ,  t h e  enrol lment  

o f  b lack freshmen would have increased  by 178,119. Many p o t e n t i a l l y  

successful  minori ty  s tuden ts  a re  l o s t  in th e  secondary schools 

because they  never even cons ide r  going to  c o l le g e .

To m a i n t a i n  a f a i r l y  s t e a d y  so u rc e  o f  m i n o r i t y  and 

disadvantaged s tu d en ts ,  co l le g e s  and u n i v e r s i t i e s  must p repare  now 

by developing more d i s t i n c t i v e  images and more e f f e c t i v e  means of  

marketing t h e i r  s e rv ic e s .  Admission a d m in is t r a to r s  w i l l  have to
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develop an e f f e c t i v e  communication system and a s trong working 

r e l a t i o n s h i p  with the  elementary and secondary schools (Turner ,  

1980). Colleges and u n i v e r s i t i e s  can take  th e  f i r s t  s tep  by 

i n i t i a t i n g  a s e r i e s  o f  meetings with th e  p r in c ip a l s  and o th e r  

a d m in is t r a to rs  o f  elementary and secondary schools  t h a t  en ro l l  a 

s u b s ta n t i a l  number o f  disadvantaged s tu d en ts .  Recruitment and 

r e t e n t io n  should be o f  major concern not only to  disadvantaged 

s t u d e n t s  and t h o s e  i n v o lv e d  w i th  s p e c i a l  p rog ram s ,  b u t  t o  

a d m in i s t r a to r s ,  f a c u l t y ,  and s t a f f .

Schell  (1981) d iscussed  a program a t  Berkely which i s  keyed to  

minori ty  and disadvantaged s tu d e n ts .  "U nivers i ty  math education 

s t a f f ,  f a c u l ty  and graduate  and undergraduate  s tuden ts  work on a 

day- to-day bas is  with t eachers  and s tuden ts  in the  classroom and 

with ad m in is t r a to r s  and counselors  a t  e ig h t  i n n e r - c i t y  j u n i o r  and 

high schoo ls ."  The program o f f e r s  a wide range o f  c o n s u l t a t i v e  

s e r v i c e s  t o  t h e  s c h o o 1 s - - f ro m  a s s i s t a n c e  in  s t r e n g t h e n i n g  t h e  

curriculum, sharing classroom i n s t r u c t i o n ,  and advanced s tudy groups 

before  and a f t e r  school ,  to  providing planning and management 

s u p p o r t  f o r  school  a d m i n i s t r a t o r s .  The a c t i v e  i n t e r e s t  o f  

u n iv e r s i t y  f a c u l ty  might be the  c a t a l y s t  t o  c r e a t e  such p ro fes s iona l  

communities with in  th e  high schools f o r  the  tea ch e r s  o f  English ,  

math, or sc ience whose i n t e r e s t s  run more toward c o l leg e  p repara to ry  

programs than toward remediat ion o r  vocat ional  t r a i n i n g .

Among t h e  p e r c e i v e d  c au s e s  o f  academic u n p r e p a r e d n e s s  o f  

disadvantaged s tuden ts  a re  some t h a t  a re  l inked  to  c h a r a c t e r i s t i c s
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of  the  s tudent  and some t h a t  a r i s e  out o f  c h a r a c t e r i s t i c s  o f  the  

schools .  The problem has many dimensions, but perhaps th e  most 

c r i t i c a l  i s  the  q u a l i t y  and morale o f  th e  teach ing  p ro fess ion  

i t s e l f .

Ernest  Boyer (1982), p re s id en t  o f  the  Carnegie Foundation fo r  

the  Advancement o f  Teaching, observed t h a t  "The teach ing  p ro fess ion  

i s  caught in a v ic ious  cy c le .  S p i ra l ing  downward. Rewards a re  few, 

morale i s  low, the  bes t  t eachers  are b a i l i n g  ou t ,  and the  supply of  

good r e c r u i t s  i s  drying up." Atkin (1981), Dean o f  th e  Graduate 

School o f  Education a t  S tanford ,  put i t  even more b lu n t ly :  "The

i n t e l l e c t u a l  a b i l i t y  o f  those  co l lege  freshmen who intended to  

teach ,  as measured by s tandardized  t e s t s ,  i s  markedly lower than 

t h a t  o f  co l leg e  majors in every o the r  f i e l d  except e th n ic  s t u d i e s . "  

Evidence fo r  th e  marked dec l ine  in the  q u a l i t y  o f  those  en te r in g  

teach ing  can be found in SAT scores .  From 1972 to  1980, SAT verbal  

scores  fo r  college-bound s en io rs  planning to  major in education 

dropped from 418 to  339, a lo s s  o f  79 p o in t s ,  while SAT math scores  

in t h a t  popula t ion  dropped 31 p o in t s ,  from 449 to  418. This i s  a 

much s te e p e r  d ec l in e  than the  na t ional  average f o r  th e  SAT over  the  

same per iod ,  which dropped 21 po in ts  on the  verbal  and 15 on the  

math t e s t  (Sykes, 1981).

Trow (1966) d iscussed  t h i s  problem a s tep  f u r t h e r  when he 

s ta t e d :

The lower incomes o f  t e a c h e r s ,  as compared with incomes of  
school a d m in i s t r a to r s ,  o f  men who leave  educa t ion ,  and o f  most 
o th e r  occupat ions r eq u i r in g  a comparable amount o f  educat ion ,  
account f o r  much o f  t h i s  unfo r tuna te  p a t t e r n  o f  rec ru i tm en t  and 
r e t e n t io n  o f  male t e a c h e r s .  Moreover, th e  r e l a t i v e l y  low
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s t a t u s  o f  teach ing  below th e  co l lege  l e v e l ,  which i s  both a 
cause and a consequence o f  the  low s a l a r i e s  a l so  helps  to  
expla in  why teach ing  a t t r a c t s  and holds too few o f  th e  most 
ab le .

The c u r r i c u l a  o f  high schools  a re  a l so  sources  o f  worry fo r

higher  educat ion .  The C a l i fo rn ia  S ta t e  Board o f  Education r e c e n t ly

poin ted  out  t h a t :

The high schools  now have fewer requirements  and a wider
v a r i e ty  o f  e l e c t i v e s  than they did a decade ago, allowing 
s t u d e n t s  and c o u n s e l o r s  more l a t i t u d e  t o  change c o u r s e  
schedules t h a t  do not conta in  courses  the  u n iv e r s i t y  f a c u l ty  
cons ide rs  important.  At the  same time,  advanced e l e c t i v e s  are  
being e l im ina ted  so t h a t  schools  can o f f e r  more b as ic  courses  
fo r  the  poorer  performers .  Textbooks have been r e w r i t t e n  a t
lower reading l e v e l s  and are  consequently not as chal leng ing  
fo r  advanced s tu d en ts .  L i t t l e  homework i s  g e t t i n g  ass igned in 
many c l a s s e s ,  reducing the  amount o f  p r a c t i c e  s tu d e n ts  ge t  in 
s k i l l  a r e a s .  All over  th e  s t a t e  schools  have cu t  back from 
seven to  s ix  and from s ix  to  f iv e  per iods  reducing f u r t h e r  the  
s tu d e n t ’ s a b i l i t y  to  take  the  courses  needed f o r  co l lege
p re p a ra t io n .  Indiv idual  t e a c h e r s ’ workloads have increased ,  
l im i t in g  the  amount o f  a t t e n t i o n  they can give indiv idual  
s tuden ts  and reducing the  i n t e l l e c t u a l  demands they can make in 
t h e i r  c l a s s e s .  (Report to  the  Policy Committee, 1981)

From the  readings  severa l  f a c to r s  emerged t h a t  a re  p ro je c ted  to

have a s u b s ta n t i a l  impact on the  r e t e n t io n  r a t e s  o f  disadvantaged

s tuden ts  in predominantly white  i n s t i t u t i o n s  in th e  1980s. Some of

th e se  f a c t o r s  include rec ru i tm en t ,  s tuden t  o r i e n t a t i o n ,  f in a n c ia l

a i d ,  f a c u l t y  and s t a f f ,  p e e r  c o u n s e l i n g ,  and i n s t i t u t i o n a l

commitment.

Recruitment

The methods o f  m inor i ty  rec ru i tm en t  used in th e  l a t e  1960s and 

e a r ly  1970s a re  no longer  e f f e c t i v e .  These, f o r  th e  most p a r t ,  have 

been h i t -and-m iss  rec ru i tm en t  e f f o r t s ;  t h a t  i s ,  a r e c r u i t e r  goes to  

a high school campus, s e t s  up a card t a b l e ,  and d i sp la y s  a p o s te r
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and brochures from the  school (Greenbaum, 1981). To a t t r a c t  q u a l i t y  

d isadvantaged s tuden ts  in the  l a t e  1980s, r e c r u i t e r s  w i l l  have to  

become much more resourcefu l  and c r e a t i v e .  Research has in d ica ted  

t h a t  people make the  dec is ion  to  a t ten d  co l lege  much e a r l i e r ,  before  

they  e n t e r  high sch o o l . Therefore ,  the  only way to  make an impact 

on rec ru i tm en t  e f f o r t s  i s  to  provide th e  opt ion  o f  co l leg e  t o  the  

s tuden t  a t  an e a r ly  age. The program mentioned a t  Berkeley i s  

a t tempting  to  do t h i s  by working with m in o r i t i e s  and low-income 

j u n i o r  high school s tuden ts  (Sche l l ,  1981). Other f in d in g s  on 

f a c t o r s  in f luenc ing  the  dec is ion  to  a t tend  co l leg e  have suggested 

t h a t  the  most i n f l u e n t i a l  person in anyone’ s d ec i s io n  to  go to  

co l leg e  i s  n e i t h e r  a co l lege  r e p re s e n ta t i v e ,  nor a high school 

counse lor ,  nor a t e a c h e r .  Rather ,  the  most i n f l u e n t i a l  person in 

t h i s  dec is ion  i s  the  p a ren t .  Therefore ,  e f f o r t s  should be made to  

meet with disadvantaged s tu d e n t s ’ paren ts  to  d i scu ss  educat ional  

op t ions  f o r  t h e i r  c h i ld re n .  The emphasis should be on i n s t i l l i n g  

the  ideal  o f  a t tend ing  a co l lege  and a l so  o f  dec id ing  on a c a r e e r  

e a r ly  in a c h i l d ’ s l i f e .  Careers t h a t  do not  inc lude  o r  c a l l  fo r  a 

c o l leg e  education a re  a l so  Important to  d i sc u s s  with disadvantaged 

s tu d en ts  and t h e i r  p a re n t s .

College r e c r u i t e r s  have, f o r  the  most p a r t ,  done a very poor 

j o b  o f  r e a c h i n g  t h e  p a r e n t s  o f  p r o s p e c t i v e  d i s a d v a n t a g e d  o r  

n o n t ra d i t io n a l  s tu d en ts .  Recruitment e f f o r t s  in  th e  1980s must be 

r e d i r e c t e d  toward p a re n t s .  The r e c r u i t e r  w i l l  have t o  be hones t  and 

well prepared,  with a thorough knowledge o f  both t h e  academic and
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nonacademic aspec ts  of  h i s / h e r  i n s t i t u t i o n .  The r e c r u i t e r  w i l l  a lso  

need to  be aware of  the  employment p ro je c t io n s  f o r  var ious  c a ree r  

a reas .  To be e f f e c t i v e ,  the  r e c r u i t e r  must have a keen sense o f  the 

campus environment and must share  t h i s  information candid ly  with 

p rospec t ive  s tu d e n ts .  In the  1980s, the  r e c r u i t e r ’ s t a s k  involves 

g e t t i n g  more n o n t ra d i t io n a l  s tuden ts  in to  co l leg e ,  but not  f o r  the 

sake o f  "beefing up" the  m inori ty  s tudent  enrol lment  without  concern 

f o r  academic performance and r e t e n t io n .  Recruitment p r a c t i c e s  must 

r e f l e c t  the  h ighes t  moral and e th ica l  s tanda rds ,  or  they  run the 

r i s k  o f  providing l i t t l e  more than the oppor tun i ty  f o r  h ig h - r i s k  

disadvantaged s tuden ts  to  become discouraged, to  exper ience another  

d e f e a t ,  and to  drop out or  be dismissed with a sense o f  f a i l u r e  or  

inadequacy (Anderson, 1978). Once s tudents  are  r e c ru i t e d  and a r r i v e  

on campus, they  need to  become f u l l y  involved in o r i e n t a t i o n .

Student O r ien ta t ion

The s tuden t  who knows what to  expect and who has been f u l l y  

o r ie n te d  and motivated to  use the  a v a i lab le  resources  and se rv ices  

i s  in a much b e t t e r  p o s i t io n  to  survive the  ob s tac le s  o f  h igher  

e d u c a t i o n  ( S c o t t ,  1978) .  Al though i t  i s  t h e  u n i v e r s i t y ’ s 

r e s p o n s i b i l i t y  to  provide o r i e n ta t i o n  programs f o r  a l l  new s tu d en ts ,  

m inor i ty  educators  can and should augment the  u n i v e r s i t y ’s e f f o r t s  

by seeing t h a t  s tuden ts  rece ive  Information t h a t  i s  p a r t i c u l a r l y  

r e l e v a n t  to  disadvantaged s tu d en ts .  By in troducing  disadvantaged 

s tu d en ts  t o  f a c u l ty  and s t a f f  in t h e i r  a rea  o f  i n t e r e s t  and by 

g iv ing  them academic and nonacademic t i p s ,  disadvantaged s tuden ts
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would have a g r e a t e r  chance fo r  success t h e i r  f i r s t  y ea r  (O l ive r ,

1978). Not only do many disadvantaged s tuden ts  need to  be o r ie n te d  

during the  f i r s t  week o r  two, but they need a s s i s ta n c e  throughout  

t h e i r  f i r s t  yea r .  O r ien ta t ion  should be on-going because many new 

s tuden ts  exper ience c u l tu r e  shock, which i n t e r f e r e s  with t h e i r  

a b i l i t y  to  a s s im i la t e  information.  Not a l l  information g e t s  through 

the  f i r s t  t ime i t  i s  p resen ted .

Walton (1979) advocated using peer "pa rap ro fess iona ls"  t o  help 

new s tuden ts  a r r i v e  a t  a more r e a l i s t i c  p e r sp ec t iv e  o f  co l leg e  l i f e .  

He emphasized how a peer  group o f  t h i s  na tu re  ( i . e . ,  m inori ty  a ides  

or  s tuden t  a s s i s t a n t s )  would encourage new s tu d en ts  to  work with 

o the r  s tuden ts  by ga ther ing  them a l l  to g e th e r .  This kind of  

o r i e n ta t i o n  would a s s i s t  the  i n s t i t u t i o n s  by l e t t i n g  them know t h a t  

a spec ia l  e f f o r t  i s  being made to  help disadvantaged s tuden ts  a d ju s t  

to  campus l i f e .

Turner (1978) r e in fo rced  t h i s  ideal when he advocated from h is  

research  t h a t  h is  f ind ings  suggested t h a t  the  g r e a t e s t  impact on 

achievement and r e t e n t io n  o f  disadvantaged s tuden ts  i s  th e  spec ia l  

peer  group academic i n t e r e s t  o rgan iza t ions  such as the  "Pre-Med 

Socie ty  and Bio-Sci c lu b s . "  Turner s t a t e d  t h a t  th e se  o rg an iza t io n s  

provide disadvantaged s tuden ts  with va luable  information regard ing  

t h e i r  major and c a ree r  cho ices ;  they  a l so  serve  a soc ia l  func t ion  by 

helping s tuden ts  a d ju s t  to  o th e r  important aspec ts  o f  c o l le g e  l i f e .  

Turner a l so  s t a t e d  t h a t  h i s  research  found t h a t  academic achievement 

and r e t e n t io n  r a t e s  o f  th e  populat ion s tudied  (b lack  s tuden ts  from 

S t a n f o r d  U n i v e r s i t y ,  1972-75)  were h i g h e r  when s t u d e n t s  used



26

s e rv ic e s  i n i t i a t e d  by b lack  s tuden ts  than when they used se rv ices

i n i t i a t e d  by th e  i n s t i t u t i o n .

A no ther  im p o r t a n t  f e a t u r e  o f  t h e  o n -g o in g  o r i e n t a t i o n  i s

h e l p i n g  d i s a d v a n ta g e d  s t u d e n t s  w i th  p r o p e r  c o u r s e  s e l e c t i o n .

Greenbaum (1981) s t a t e d  t h a t  h i s  r e s e a r c h  i n d i c a t e d  many

d i s a d v a n t a g e d  s t u d e n t s  e n t e r  t h e  u n i v e r s i t y  i l l  p r e p a r e d  and

f re q u en t ly  s ign up fo r  inap p ro p r ia te  l e v e l s  and/or  Inapprop r ia te

combinations o f  courses .  He went on t o  say t h a t  s tuden ts  may reason

t h a t  because they  completed a p reca lcu lus  course in high school,

they  a re  prepared to  take  c o l le g e - le v e l  c a lc u lu s .  Furthermore,

Greenbaum mentioned t h a t  co l lege  entrance examination scores  are

supposed to  be used as p r e s c r i p t i v e  or  d iag n o s t ic  ins t rum ents ;  y e t

most school o f f i c i a l s  are themselves inadequate ly  t r a in e d  to  p lace

s tuden ts  in th e  courses ap p ropr ia te  fo r  t h e i r  s k i l l  l e v e l .  O l iver

(1978) d iscussed  the  importance o f  academic adv is ing  dur ing the

freshman y e a r .  He s t a t e d :

The t a s k  o f  graduat ing  edu ca t io n a l ly  disadvantaged s tuden ts  
from an i n s t i t u t i o n  o f  h igher  educat ion i s  d i f f i c u l t ,  and t h i s  
d i f f i c u l t y  i s  compounded because the  spec ia l  needs o f  these  
s tuden ts  a re  l a r g e ly  ignored by the  i n s t i t u t i o n s  they a t t e n d .  
As a r e s u l t ,  a d i sp ro p o r t io n a te  number o f  th e se  s tuden ts  
exper ience e a r ly  f a i l u r e s .  With the  help o f  academic advis ing 
and o th e r  s e l f - h e l p  programs, many o f  the  problems these  
s tuden ts  face  can be avoided.

More care  must be taken in advising disadvantaged  s tu d en ts  in 

the  1980s, and f a c u l ty  members must p lay  a d e f i n i t i v e  r o le  in t h i s  

e f f o r t .  Noel (1978) s t a t e d  t h a t  the  q u a l i t y  o f  t h e  s tu d e n t - f a c u l ty  

i n t e r a c t io n  i s  a c r i t i c a l  f a c t o r  in s tuden t  r e t e n t io n  e f f o r t s .  He 

c i t e d  a yea r  o f  research  conducted a t  the  U nive rs i ty  o f  Nevada where
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the  r e t e n t io n  r a t e  was increased from about 55% to  95%. This

i n c r e a s e  ap p e a red  t o  be due t o  i n t e n s i f i e d  f a c u l t y - s t u d e n t

counse l ing .  Noel 's  proposed model was based on the  f a c t  t h a t  

f a c u l t y  have the  most immediate and c o n s i s t e n t  con tac t  with the  

indiv idual  s tu d en t ,  and as a r e s u l t  o f  t h i s  r e l a t i o n s h i p ,  they have 

a r e s p o n s i b i l i t y  t o  h e lp  t h e  s t u d e n t  be s u c c e s s f u l  in  t h e  

educat ional  environment.

Financial  Aid

One o f  the  most c r i t i c a l  aspects  in r e t e n t io n  o f  disadvantaged

s tu d en ts  i s  the  need f o r  f in a n c ia l  a id .  Blackwell (1975) argued

t h a t  th e  f a i l u r e  o f  i n s t i t u t i o n s  to  supply needed amounts of

f in a n c i a l  a s s i s ta n c e  beyond the  sophomore yea r  accounts  f o r  a

s u b s t a n t i a l  p o r t ion  o f  t h e  dropout r a t e  among disadvantaged s tuden ts

in predominantly white i n s t i t u t i o n s .  Watson (1979) s t a t e d  t h a t

census da ta  have in d ica ted  t h a t  the  sources  o f  income f o r  most

disadvantaged s tuden ts  a re  loans ,  s c h o la r sh ip s ,  and governmental

programs (BEOG, SEOG, Social S e c u r i ty ) .  He continued by comparing

white s tuden ts  who r e ce iv e  much o f  t h e i r  support  from personal

sav ings ,  paren ta l  c o n t r ib u t io n s ,  and earn ings  as well  as some

governmental programs. Smith (1980) d iscussed  the  im p l ica t ions  o f

Watson's s ta tement:

Without s u b s ta n t i a l  f in a n c ia l  a id  from sources  o th e r  than the  
family ,  disadvantaged s tu d e n t s ’ h igher  educat ion o p p o r tu n i t i e s  
would be severe ly  l im i te d .  Among spec ia l  programs s tuden ts  
rece iv ing  s tuden t  a id  the  dropout r a t e  was 24.4%; spec ia l  
program s tuden ts  rece iv in g  no a id  dropped out  a t  almost twice  
th e  r a t e .
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Turner (1980) addressed another  important  f a c t o r  o f  f in a n c ia l

aid  when he d iscussed  the  e f f e c t s  loans  have on the  r e t e n t io n  o f

minori ty  s tu d en ts .  He s t a t e d  t h a t  from h is  educat ional  r e se a rch ,  

loans become a "negat ive"  i n i t i a t i v e  to  s tay  in c o l le g e .  The longer  

s tuden ts  remain in c o l leg e ,  th e  more debts  they  accumulate.  Turner  

advocated s tuden ts  r ece iv ing  work-study jobs  or  t u t o r i n g  o th e r s  as 

the  b es t  source o f  f in a n c ia l  a id  as th e  p o s i t io n s  would help to  

r e in fo r c e  t h e i r  own knowledge o f  t h e i r  major a rea  o f  s tudy.

A s t i n ’ s (1975) study supported o th e r  s tu d ie s  in f ind ing  t h a t  

s tu d en ts  who a re  employed p a r t  t ime on campus are  l e s s  l i k e l y  to  

drop ou t .  Astin  specu la ted  t h a t  t h i s  i s  due to  the  t a sk  promoting 

g r e a t e r  involvement in campus l i f e  and g r e a t e r  i d e n t i f i c a t i o n  with 

the  i n s t i t u t i o n .  Granting s tuden t  loans ,  on the  o th e r  hand, may 

a c tu a l l y  make the  s tuden t  more l i k e l y  to  drop out o f  the  i n s t i t u t i o n  

i f  he /she  i s  not involved in campus l i f e ,  according to  A s t in .  Astin  

advocated the  i n s t i t u t i o n  seeking ways to  employ s tuden ts  on campus. 

" I f  loans  are  necessary  f o r  the  s tuden t  to  con t inue ,  an on-campus

job  may o f f s e t  the  lo a n ’ s de t r im enta l  e f f e c t s . "

Smith (1980) researched r e t e n t io n  problems o f  black s tu d en ts  a t  

predominantly white u n i v e r s i t i e s .  In terms o f  f in a n c ia l  a s s i s t a n c e ,  

Smith’ s f in d in g s  advocated severa l  f a c to r s  t o  promote r e t e n t i o n .  

While a l l  o f  the  u n i v e r s i t i e s  s tud ied  provided f in a n c ia l  a s s i s t a n c e  

based on need, s tuden ts  complained o f  the  inadequacy o f  the  a id  

package, which u su a l ly  co n s is ted  o f  a combination o f  g r a n t s ,  loans ,  

and job  ea rn ings .  "Where p o s s ib le  u n i v e r s i t i e s  should provide  

g r e a t e r  amounts o f  g ran t  money and fewer lo a n s . "  Smith be l ieved
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t h a t  freshmen should not be requ ired  to  take  jobs  dur ing school.  

"Students  f re q u en t ly  c i t e  the  burden o f  holding a job  during the 

freshman y e a r . "  Smith s t a t e d  t h a t  "with black youth unemployment a t  

a level  o f  almost 50%, i t  i s  u n r e a l i s t i c  to  r e q u i r e  t h a t  summer 

earn ings  be a p a r t  of  th e  s tu d e n t ’ s y e a r ly  budget.  Where the 

u n i v e r s i t y  i s  able  t o  a s s i s t  i t s  black s tuden ts  t o  secure  summer 

j o b s ,  then t h i s  requirement can and should be m e t .” F in a l ly ,  Smith 

a s se r t e d  t h a t  contingency funds should be a v a i l a b le  to  help black 

s tu d en ts  meet f in a n c ia l  emergencies.

Lenning, Sauer,  and Beal (1980} suggested t h a t  the  s t u d e n t ’s 

percep t ion  o f  a b i l i t y  to  pay fo r  co l lege  may be more important than 

th e  s tu d e n t ’ s o r  f am i ly ’s actual  f in a n c ia l  s i t u a t i o n .  Johnson and 

Chapman (1980) concluded from t h e i r  research  t h a t  some s tuden ts  with 

adequate f in a n c ia l  support  express  a concern about f inances  and 

withdraw to  so lve  th e  perceived problem. Fenstemacher (1973), in a 

s tudy o f  the  Minnesota s t a t e  c o l le g e s ,  s t a t e d  t h a t  f inance  i s  the  

reason given most o f ten  by s tuden ts  fo r  withdrawing, but i t  i s  a l so  

one o f  t h e  most s o c i a l l y  a c c e p t a b l e  r e a s o n s ,  and w i th d ra w in g  

s tu d en ts  o f te n  have to  p r o t e c t  t h e i r  se lf - image .

Astin  (1975b, 1975c) examined the  r e l a t i o n s h i p  o f  d i f f e r e n t  

p a t t e r n s  o f  s tuden t  f in a n c ia l  a id  and employment to  r e t e n t io n .  

Although Peng and F e t t e r ’s na t ional  study (1977) d id  not  f in d  a 

r e l a t i o n s h i p  between scho la rsh ips  or  loans  and r e t e n t i o n ,  Astin  

found evidence t h a t ,  o v e r a l l ,  s ch o la rsh ip s ,  g r a n t s ,  and p a r t - t im e  

employment ( p a r t i c u l a r l y  on-campus) do co n t r ib u te  to  r e t e n t io n .
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Astin found the  degree o f  s a t i s f a c t i o n  with employment t o  bear  

l i t t l e  r e l a t i o n s h i p  to  r e t e n t io n  o r  a t t r i t i o n .  However, loans 

( p a r t i c u l a r l y  la rg e  ones) and working f u l l  t ime tend to  c o n t r ib u te  

to  withdrawal.

I n s t i t u t i o n a l  Commitment

Most observers  o f  th e  i ssue  o f  r e t e n t io n  o f  disadvantaged  

s t u d e n t s  b e l i e v e  t h a t  t h e  g r e a t e s t  o v e r a l l  f a c t o r  i n f l u e n c i n g  

whether or  not disadvantaged s tudents  wil l  achieve a re sp e c tab le  

r e t e n t io n  r a t e  i s  the  degree of  i n s t i t u t i o n a l  commitment. Noel 

(1978) c i t e d  two e s s e n t i a l  condi t ions  fo r  r e a l i z i n g  th e  goal of  

increased  r e t e n t io n .  F i r s t ,  th e re  must be a genuine concern f o r  

s t u d e n t  r e t e n t i o n  and a commitment t o  d ev e lo p  and implement 

r e t e n t io n  s t r a t e g i e s .  Second, th e re  must a l so  be involvement o f  a l l  

t h e  i n s t i t u t i o n ’ s f u n c t i o n a l  u n i t s  in  t h e  r e t e n t i o n  s t r a t e g y .  

Noel’ s plan rep re sen ts  a s t r a t e g y  f o r  s tuden t  r e t e n t io n  based on the  

i n t r a - s u p p o r t i v e  i n t e r a c t i o n s  o f  f a c u l t y ,  a d m i n i s t r a t i o n ,  and 

support s e rv ic e s .  The f a c u l ty  and s tudent  se rv ice  s t a f f  a re  the  

p r in c ip a l  support mechanism fo r  the  s tu d en ts .  The f a c u l ty ,  in tu rn ,  

are  supported by adm in is t ra t ion  and the  o th e r  co l lege  and u n i v e r s i t y  

s e rv ic e s .  Astin  (1975) suggested t h a t  i t  i s  more co s t  e f f e c t i v e  f o r  

an i n s t i t u t i o n  to  spend money on s tudent  r e t e n t io n  than to  spend i t  

on s tuden t  rec ru i tm en t .

Pentages and Creedon (1978) suggested an "a c t io n -o r ie n te d "  

approach  t o  r e t e n t i o n .  In t h e i r  r e s e a r c h  c o n c l u s i o n ,  t h e y  

recommended t h a t  "co l leges  s h i f t  t h e i r  a t t e n t i o n  from p re d ic t io n  to
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th e  prevent ion  o f  a t t r i t i o n .  Colleges must design and implement 

e f f e c t i v e  i n t e r v e n t i o n  programs i f  t h e y  hope t o  m in im ize  t h e  

a t t r i t i o n  p o te n t i a l  o f  t h e i r  s tu d e n t s . "  The authors  o f fe red  11 

suggest ions  f o r  in te rv e n t io n  t a c t i c s  t h a t  could help a given co l lege  

improve i t s  r e t e n t i o n  o f  d i s a d v a n ta g e d  s t u d e n t s ,  i n c l u d i n g  

in te rv iew s  o f  p rospec t ive  s tu d e n ts ,  more comprehensive o r i e n t a t i o n  

programs f o r  new s tu d e n t s ,  b e t t e r  u t i l i z a t i o n  o f  co l lege  counsel ing 

s e rv i c e s ,  new ways to  maximize f a c u l ty - s tu d e n t  i n t e r a c t i o n ,  and 

g r e a t e r  use o f  e x i s t i n g  college-environment assessment devices  to  

explore  s tu d e n t s '  d i s s a t i s f a c t i o n  with the  environment.

Eddy and Martin (1983) suggested t h a t  s ince  most i n s t i t u t i o n s  

o f  h igher  education g e n e ra l ly  a f f i rm  a commitment t o  a f f i rm a t iv e  

ac t io n  and equal educat ional  oppor tun i ty  fo r  a l l ,  rec ru i tm en t  and 

r e t e n t io n  o f  m inori ty  a d m in i s t r a to r s ,  f a c u l ty ,  s t a f f ,  and s tuden ts  

should be an important  component o f  t h e i r  programs. Smith (1980) 

was commissioned by the  National Advisory Committee to  i d e n t i f y  

problems r e l a t e d  to  the  r e t e n t io n  o f  black undergraduates .  He 

recommended t h a t  " u n i v e r s i t i e s  should r e c r u i t  and h i r e  more black 

f a c u l t y ,  ad m in i s t r a to r s ,  and s t a f f  t o  serve as models o f  achievement 

and to  be resources  t o  a s s i s t  s tuden ts  with t h e i r  problems." 

F u r th e r m o r e ,  Smith s t a t e d  t h a t  bo th  b l a c k  s t u d e n t s  and b l a c k  

f a c u l t y /a d m i n i s t r a t o r s  c i t e d  t h i s  as the  most important  s o lu t io n  to  

th e  problems black s tuden ts  face .

McDaniels and McKee (1971) and Uinkleman (1971) supported 

Smith’ s s ta tement  by suggest ing b lack f a c u l t y / s t a f f  a re  e s s e n t i a l  to  

t h e  f u t u r e  o f  s p e c i a l  p rogram s.  McDaniels  and McKee (1971)
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concluded t h a t  " I t  i s  reasonable  t o  f ind  t h a t  those  i n s t i t u t i o n s  

a c t i v e l y  r e c r u i t i n g  black p ro fe s s io n a l s  a re  more l i k e l y  t o  be 

g en e ra l ly  responsive  to  the  needs o f  b lack s ."  Minkleman (1971) 

s t a t e d ,  "The p r o je c t  d i r e c t o r  i s  the  key to  a success fu l  Equal

Opportunity Program. His background must be compatible with the  

oppor tun i ty  s tuden t  and h i s  i n s t i t u t i o n a l  work must be s u f f i c i e n t  to  

g ive  him the  c l i e n t  necessary  to  a f f e c t  change and to  a s s i s t  the 

s tu d e n t . "

Moore and Wagstaff (1974) suggested t h a t  those  i n s t i t u t i o n s  

t h a t  have a s e r io u s  i n t e r e s t  in the fu tu re  s t a t u s  o f  spec ia l

programs should review such programs with th e  ideal  o f  upgrading the  

s t a t u s  of  b lack f a c u l ty  in spec ia l  programs. They concluded t h a t  

" the  blacks in specia l  programs o f ten  come and go,"  and t h a t  " those  

who take the  jobs  soon recognize t h a t  they have no power, l i t t l e  or  

no in f lu en c e ,  no s e c u r i t y ,  and no p ro fess iona l  r e c o g n i t io n .  They

are  h ired  t o  do what they  do: keep the  programs going and the

n a t iv e s  q u i e t . "

Winkleman (1971) recommended t h a t  f o r  program d i r e c t o r s  t o  be 

e f f e c t i v e ,  they "should have s trong academic c r e d e n t i a l s ,  rank 

equ iva len t  t o  a department chairman o r  d i r e c t o r . "  Faculty  members 

who are  r e c ru i t e d  to  teach  "should be in te g ra l  and vot ing members of  

t h e i r  r e sp e c t iv e  academic departments" and "counse lo rs ,  although 

they may be loca ted  a t  the  EOP o f f i c e  complex, should a l so  be 

members o f  the  counsel ing s t a f f . "
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McDaniels and McKee (1971) i d e n t i f i e d  severa l  a reas  t h a t  could 

be used as i n d ic a to r s  o f  an i n s t i t u t i o n ' s  response t o  the  needs of  

b lack s tu d e n t s ,  and th e r e fo r e  should be considered in any e f f o r t  to  

e v a l u a t e / a s s e s s  I n s t i t u t i o n a l  commitment t o  s p e c i a l  p rog ram s .  

Factors  such as th e  leve l  o f  involvement t h a t  black s tuden ts  have in 

s tuden t  a c t i v i t i e s  programming, th e  leve l  o f  general  a d m in i s t r a t iv e  

support ,  the  i n s t i t u t i o n ' s  commitment to  and involvement in the  

rec ru i tm ent  o f  b lack f a c u l ty  and s t a f f ,  and th e  leve l  o f  f a c u l ty  

support  a re  important i n d i c a to r s  o f  the  i n s t i t u t i o n ’ s commitment to  

the  education o f  disadvantaged s tuden ts  w ith in  spec ia l  s e rv ic e s  

programs.

Another a rea  deemed c ru c ia l  by McDaniels and McKee was the  

amount o f  support  provided by the  l ay  a d m in i s t r a to r s ,  such as boards 

o f  regen ts  or  t r u s t e e s .  They concluded t h a t  " the lay  le ad e r sh ip  of  

h igher  education appears not to  support  comprehensive programs to  

meet t h e  needs  o f  d i s a d v a n t a g e d  s t u d e n t s . "  Only 36% o f  t h e  

i n s t i t u t i o n s  surveyed repor ted  t r u s t e e  support f o r  th ese  e f f o r t s .  

Therefore ,  i t  appears t h a t  before  any se r io u s  at tempt can be made 

toward  i n s t i t u t i o n a l i z i n g  programs f o r  d i s a d v a n ta g e d  s t u d e n t s ,  

e f f o r t s  must be d i r e c t e d  toward making lay  le ad e r sh ip  more s e n s i t i v e  

and responsive  to  the  needs o f  disadvantaged s tu d en ts .

Developmental and Remedial Programs

In th e  1960s a new e r a  began in th e  education o f  minori ty  and 

low-income s tu d e n ts .  The t rend  was s e t  with t h e  passing o f  the  

Higher Education Act o f  1965. TRIO programs were in troduced,  and
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t h e i r  o b j e c t i v e  was t o  h e lp  t h i s  p o p u l a t i o n  a c h i e v e  t h e i r  

educat ional  g o a ls .  Feldman (1969) s t a t e d  t h a t  th e  yea r  1966 marked 

a m a jo r  i n c r e a s e  f o r  i n s t i t u t i o n s  t o  r e c r u i t  and i n c o r p o r a t e  

m inor i ty  s tu d en ts  in to  th e  mainstream o f  h igher  educat ion .

The l i t e r a t u r e  ind ica ted  t h a t  a lack  o f  i n s t i t u t i o n a l  support  

was most c r i t i c a l  in terms o f  s tuden t  p e r s i s t e n c e  through the  

u n i v e r s i t y .  A s t in  (1972) s t a t e d  t h a t ,  in  an a t t e m p t  t o  "do 

something f a s t "  in response to  community p ressu re  f o r  l a t e n t  t a l e n t  

t o  be i d e n t i f i e d  and developed, spec ia l  programs f o r  disadvantaged 

s tu d en ts  have p r o l i f e r a t e d .  Unfor tunate ly ,  too many o f  them are 

haphazard in design and token in scope (Meadows, 1981).

The following s ec t io n  i s  a d i scu ss io n  o f  remedial programs and 

r e t e n t io n  s t r a t e g i e s  incorpora ted  a t  Michigan S t a t e  U n iv e rs i ty ,  as 

well as o th e r  u n i v e r s i t i e s .  I t  i s  the  r e s e a r c h e r ’ s i n t e n t io n  to  

i d e n t i f y  those  s t r a t e g i e s  t h a t  c o n t r ib u t e  to  academic success  o f  

" n o n t r a d i t i o n a l " s t u d e n t s  and how t h e s e  s t r a t e g i e s  can be 

implemented in to  e x i s t i n g  programs.

The Special Services  Program a t  Michigan S ta t e  U n ivers i ty

Michigan S t a t e  U nive rs i ty ,  along with many o th e r  i n s t i t u t i o n s  

o f  h igher  educat ion ,  has long been committed t o  programs f o r  

ed u c a t io n a l ly  disadvantaged s tu d e n ts .  The f i r s t  s tu d en ts  t o  en ro l l  

in a spec ia l  needs program a t  Michigan S t a t e  U nive rs i ty  a r r iv e d  on 

campus in 1963. During t h i s  per iod the  program was named "P ro jec t  

E t h y l , "  and w i t h i n  t h e  t h r e e - y e a r  e x i s t e n c e  o f  t h e  program,  

approximately 50 to  60 s tuden ts  were admit ted per  y e a r .  These
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disadvantaged s tuden ts  were s e le c ted  from high schools w i th in  the  

g r e a t e r  Lansing, Michigan, a rea .  As a r e s u l t  o f  t h e i r  p a r t i c i p a t i o n  

in e x t r a c u r r i c u l a r  a c t i v i t i e s  and endorsement from t h e i r  high school 

counse lo rs ,  th e se  s tuden ts  d isp layed  the  p o te n t i a l  t o  succeed in 

postsecondary educat ion .  Otherwise, these  s tuden ts  e i t h e r  lacked a 

com pet i t ive  high school GPA f o r  r eg u la r  admissions and/or  possessed

low SAT/ACT t e s t  scores  (Hamilton, 1973).

In 1967, the  program f e l l  under the  d i r e c t io n  o f  Gordon Sabine 

and was c a l l e d  the  "D e t ro i t  P r o je c t . "  Dr. Sabine focused h i s  

rec ru i tm en t  e f f o r t s  in the  Wayne County a rea ,  and during t h i s  yea r

the  program admitted 67 s tu d en ts .  This was the  f i r s t  yea r  t h a t  the

s tuden ts  were labe led  "developmental."

Lloyd Cofer assumed leadersh ip  o f  Michigan S ta t e  U n iv e r s i ty ’ s 

developmental program in 1968. In 1969 he expanded the  program to  

include th e  Tu to r ia l  Assis tance  in Chemistry (TAC) Program under 

James B. Hamilton. The purpose o f  the  program was to  a s s i s t  spec ia l  

program adm its  e n r o l l e d  in t h e  C o l l e g e  o f  E n g in e e r in g  t o  

s u c c e s s fu l ly  complete the  bas ic  chemistry courses .  Furthermore, in 

1970, Human Rela t ions  D irec to r  Joseph McMillan e s ta b l i s h e d  the  f i r s t  

u n ive rs i ty -w ide  tu t o r i n g  and counseling s e rv ice  in the  o f f i c e  of  

Equal Opportunity Programs.

In 1970, P res iden t  C l i f to n  Wharton e s ta b l i s h e d  the  Commission 

on Admissions and Student Body Composition and rea ff i rm ed  Michigan 

S ta t e  U n iv e r s i ty ’ s commitment to  the  education o f  minori ty  and 

disadvantaged s tu d en ts .  That same y ea r ,  Dr. Cofer e s ta b l i s h e d  a 

committee on Developmental Program Education. From t h i s  committee,
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the  U n ivers i ty  College c rea ted  the  Learning Resource Center to  

a s s i s t  s tuden ts  who were experiencing d i f f i c u l t y  in th e  American 

Thought  and Language,  H u m a n i t i e s ,  N a tu ra l  S c i e n c e ,  and S o c ia l  

S tudies  Departments.  The Univers i ty  College a l so  developed the  

Basic Natural Science 181 s e r i e s ,  and the  Department o f  Mathematics 

developed the  remedial 081 s e r i e s  (Hamilton, 1973).

In 1971, the  Off ice  o f  Special Programs was e s t a b l i s h e d ,  and 

federa l  funds were f i r s t  received from the Off ice  o f  Education and 

the  Department o f  Health,  Education, and Welfare.  At t h i s  t ime Dr. 

Hamilton was s e le c te d  to  assume the top a d m in is t r a t iv e  r o le  f o r  the  

program and was appointed A ss i s ta n t  Provost f o r  Special Programs. 

Combined with i n s t i t u t i o n a l  and federa l  monies,  Special  Programs 

expanded i t s  populat ion to  include not only developmentally and 

e d u c a t i o n a l l y  d i s a d v a n ta g e d  s t u d e n t s ,  b u t  a l s o  p h y s i c a l l y  

handicapped s tuden ts  and special  s e rv ices  s tuden ts  who met th e  low- 

income c r i t e r i o n  e s ta b l i s h e d  by the  Department o f  Heal th , Education, 

and Welfare.

In 1983 the  Developmental Program f o r  Admission changed i t s  

name to  the  College Achievement Admissions Program as a d i r e c t  

r e s u l t  o f  the  negat ive  connota t ions  s tuden ts  had o f  th e  word 

"developmental." Florence Harris  i s  c u r r e n t ly  D irec to r  o f  the  

O ff ice  o f  Supportive S erv ices ,  which provides the  academic and 

soc ia l  programs f o r  r e t e n t io n  to  CAAP s tu d e n ts .  To d a t e ,  t h e  CAAP 

s t u d e n t  p o p u l a t i o n  numbers more th a n  1 ,100 s t u d e n t s ,  up from 

approximately 55 in the  e a r ly  1960s. The D irec to r  o f  the  O ff ice  fo r
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Phys ica l ly  Handicapped Students  i s  Judy Taylor .  Supportive Services  

cont inues  t o  o f f e r  a number o f  se rv ic e s  to  the  approximately 1,070 

C o l l e g e  Achievement Program, 268 s p e c i a l  s e r v i c e s ,  and 141 

h a n d i c a p p e r  s t u d e n t s .  These i n c l u d e  b u t  a r e  n o t  l i m i t e d  t o  

providing t u t o r i a l  a s s i s t a n c e ;  course scheduling;  academic, c a r e e r ,  

f i n a n c i a l ,  pe rsona l ,  and soc ia l  counsel ing;  and r e f e r r a l  (Hamilton, 

1973).

The Off ice  o f  Supportive Services  program components can be 

grouped in to  four  a reas :  (a) academic a s s i s tan c e /p e rso n a l  and

c a re e r  counse l ing ,  (b) t u t o r i a l  a s s i s ta n c e ,  (c) s tuden t  a s s i s ta n c e  

program (peer  counse l ing ) ,  and (d) s tudy s k i l l s  i n s t r u c t i o n  (H arr i s ,  

1984). These four  a reas  complement each o th e r  and are  i n t e g ra te d  so 

as to  help s tu d en ts  progress  through and beyond t h e i r  co l lege  

educat ion .

Academic Ass is tance/Personal  
and Career  Counseling

The Off ice  o f  Supportive Services  main ta ins f i l e s  and d a ta  fo r  

a l l  s tuden ts  who have been admitted to  the  program through the 

College Achievement Admissions Program. Regular admissions s tuden ts  

who seek se rv ice s  o f fe red  by th e  program a lso  have f i l e s  maintained 

by the  o f f i c e .  These f i l e s  conta in  high school t r a n s c r i p t s ,  ACT/SAT 

s c o r e s ,  MSU p lacem en t  t e s t  s c o r e s ,  g ra d e  r e p o r t s ,  r e f e r r a l  

information from o th e r  u n i t s ,  and OSS con tac t  s h e e t s ,  according to  

H ar r i s .

As o f  Fal l  1982, s tuden ts  admitted t o  the  program s ign  an 

Admissions Agreement, which denotes a w i l l in g n ess  t o  use OSS program
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s e rv ic e s .  Students  a re  requ ired  to  meet with an assigned OSS 

guidance counselor  twice per  term and to  a t ten d  th r e e  s tudy s k i l l  

workshops during t h e i r  freshman y e a r .  S tudents  who do not  adhere to  

the  Admissions Agreement rece ive  a hold card a t  r e g i s t r a t i o n .

The O f f i c e  o f  S u p p o r t i v e  S e r v i c e s  m o n i to r s  t h e  academic  

progress  o f  a l l  program u se rs .  The s t a f f  meets once per  term to  

d iscuss  and make recommendations f o r  academic ac t io n s  f o r  a l l  CAAP 

freshmen and sophomores. OSS s t a f f  are  th e  l i a i s o n s  with the  

a s s i s t a n t  deans and the  academic adv isors  o f  the  c o l l e g e s .  As a 

r e s u l t  o f  t h i s  r e l a t i o n s h i p ,  s t a f f  a re  ab le  to  keep s tuden ts  

appr ised o f  degree program changes or  new c u r r i c u l a r  o f f e r i n g s .  

This l i a i s o n  func t ion  a l so  helps f a c i l i t a t e  b e t t e r  communication 

between the  u n i t s ,  according to  H ar r i s .

Warning l e t t e r s  are  sen t  t o  s tuden ts  who a re  not performing 

s a t i s f a c t o r i l y  academical ly ,  and conferences  are  then scheduled . 

Students  who are  performing above a 3 .0  r ece iv e  an Outstanding 

Achievement c e r t i f i c a t e  and spec ia l  r eco g n i t io n .  Telephone follow- 

up c a l l s  a re  a l so  i n i t i a t e d  by the OSS s t a f f .  Responses t o  the  

l e t t e r s  and te lephone c a l l s  have been very p o s i t i v e ,  and more 

s tuden ts  are  now using program s e rv ic e s  because o f  the  Admissions 

Agreement and t h e  r e t e n t i o n  e f f o r t s  made by commit ted  and 

knowledgeable s t a f f  (H arr i s ,  1984).

H arr is  s t a t e d  t h a t  f o r  Fall  Term 1982, while  280 s tu d en ts  were 

admit ted to  the  CAAP program, only 12 s tuden ts  had hold cards  a t  the  

end o f  the  term. "The t rend  f o r  program s tuden ts  i s  f o r  ever
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increas ing  usage o f  th e  OSS resources ,  f a c i l i t i e s  and s e rv i c e s .  The 

s t a f f  maintain f l e x i b l e  work hours fo r  d rop- in  appointments,  and a l l  

outreach a c t i v i t i e s  and workshops are  implemented in the  evening" 

(H arr i s ,  1984).

Student  A s s i s ta n t  Program 
(Peer  Counseling!

The O ff ice  o f  Supportive Services  provides  f i r s t - y e a r  s tu d en ts  

admit ted i n to  the  program with t r a in e d  s tuden t  a s s i s t a n t s  (peer  

counselor)  capable o f  a s s i s t i n g  them with t h e i r  adjustment t o  the  

u n iv e r s i t y  environment.  Through t h e i r  s tuden t  a s s i s t a n t  r o l e ,  th ese  

successfu l  program s tuden ts  serve a t h r e e - f o l d  purpose:

1. As r o le  models, th e  s tuden ts  share  i d e n t i f i a b l e  c h a r a c t e r ­

i s t i c s  and a common background with program s tu d e n t s .  The ir  success 

as s tu d en ts  in seen as t r a n s f e r a b l e  and a t t a i n a b l e  by the  newly 

admitted s tu d en ts .

2. Student a s s i s t a n t s  serve as resource  and r e f e r r a l  agents  in 

the  re s idence  h a l l s  and enhance the  outreach program by inc reas ing  

access  t o  program s tu d e n t s .

3. The program’s o v e ra l l  e f f e c t i v e n e s s  i s  enhanced by the  use 

o f  s tuden t  a s s i s t a n t s  because g r e a t e r  s tuden t  involvement i s  a key 

a t  a l l  l e v e l s .

Harr is  cont inued by s t a t i n g  t h a t  during the  1982-83 school yea r  

s tuden t  a s s i s t a n t s  made more than 3,000 co n tac t s  with CAAP freshman 

s tuden ts  and proved to  be a va luab le  a s s e t  t o  the  overa l l  success  of 

the  program.
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Study S k i l l s  Workshops

The OSS s t a f f  schedules  a s e r i e s  o f  workshops during the  

academic yea r  p e r t a in in g  to  bas ic  study s k i l l s  in which th e  s tuden ts  

are  r e l a t i v e l y  weak. These workshops provide background information 

and necessary  re inforcement i n s t r u c t i o n .  Harr is  (1984) noted t h a t  

dur ing the  1982-83 school y ea r ,  1,228 s tuden ts  took advantage o f  the  

workshops sponsored by OSS. This was a dramatic  inc rease  o f  400% 

over the  previous  year  and was l a r g e ly  a t t r i b u t e d  to  the  mandatory 

Admission Agreement.

Students  who e i t h e r  f a i l  to  a t tend  OSS workshops o r  who req u i re  

more in te n s iv e  lea rn ing  improvement s k i l l s  a re  r e f e r r e d  to  the  

Learning Resource Center (LRC). H arr is  ind ica ted  t h a t  dur ing the  

1982-83 school yea r ,  OSS r e f e r r e d  142 s tuden ts  to  the  LRC. An LRC 

s t a f f  member r e g u la r ly  a t t e n d s  the  s t a f f  meeting o f  OSS, which a lso  

helps to  insure  program e f fe c t iv e n e s s  and s tuden t  success .

Tu to r ia l  Assis tance Program

Tutoring i s  provided p r im ar i ly  t o  s tuden ts  a t  the  freshman and 

sophomore l e v e l s .  The following courses have been des igna ted  as 

high-need a reas :  mathematics,  accounting,  b io logy,  physiology,

computer s c ience ,  economics, na tura l  sc ience ,  phys ics ,  s t a t i s t i c s ,  

Spanish, and French.

H arr is  (1984) noted t h a t  during the  1982-83 academic y ea r ,  

1,937 t u t o r i a l  r eques ts  were rece ived  by OSS. "This r e p re s e n t s  an 

inc rease  o f  581 (42.9%) over the  previous yea r .  Two f a c t o r s  can be 

a t t r i b u t e d  t o  t h e  i n c r e a s e :  t h e  A dm iss ions  Agreement  and t h e
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expansion o f  s e rv ic e s  t o  a l l  m in o r i t i e s  and needy s tuden ts  who 

reques t  t u t o r i a l  a s s i s t a n c e . "

Departmental!v Based Tu to r ia l  Programs

The O ff ice  o f  Supportive Services has i d e n t i f i e d  areas  in which 

OSS s tuden ts  exper ience p a r t i c u l a r  d i f f i c u l t y  and where i t  appears  

t h a t  support  systems would be most e f f e c t i v e  and e f f i c i e n t  when 

loca ted  a t  the  departmental l e v e l .  Harr is  in d ica ted  t h a t  dur ing the  

1982-83 academic y e a r ,  funds  were a l l o c a t e d  t o  t h e  f o l l o w i n g  

departments:  (a) Chemistry Department--to provide fo r  the  employment 

o f  teaching a s s i s t a n t s  who are  re sp o n s ib le  fo r  the  s t r u c tu r e d  

supplemental i n s t r u c t io n  o f  100 and 200 level  courses ,  and (b) 

Mathematics Department-- to  provide fo r  the  employment o f  s ix  t u t o r s  

who are assigned d i r e c t l y  to  a math i n s t r u c t o r  in th e  Charles  Drew 

Labora tory .4 Enrollment f ig u re s  have shown t h a t  approximately 50% 

o f  each undergraduate math c l a s s  i s  from the  CMP populat ion  

(H arr i s ,  1984).

Special Serv ices  Programs a t  Other I n s t i t u t i o n s  

Marquette Univers i ty

Marquette Univers i ty  i s  a p r iv a te ,  urban i n s t i t u t i o n  t h a t  began 

i t s  Educational Equal Opportunity Program in 1969 without  federa l  

s u p p o r t .  The program was d e s ig n e d  t o  r e c r u i t  and p r o v id e  

comprehensive support s e rv ice s  to  minori ty  and low-income s tu d en ts .

4Charles Drew Laboratory:  College o f  Natural Science program
t h a t  a s s i s t s  m i n o r i t y / d i s a d v a n t a g e d  s t u d e n t s  from e d u c a t i o n a l l y  
disadvantaged backgrounds who are  pursuing degrees  in th e  na tura l  
s c iences .
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MacKenzie (1975) s ta t e d  t h a t  Marquette’s educational  oppor tun i ty  

program i s  "composed o f  s tuden ts  from d ive rse  e th n o - ra c ia l  groups, 

t h a t  share  many s im i l a r  socio-economic c h a r a c t e r i s t i c s ,  have many of  

the  same educat ional  needs, and exper ience s im i l a r  psychocul tura l  

problems." Most o f  the  en te r in g  s tuden ts  a re  from Milwaukee's 

i n n e r - c i t y  high schools ,  underemployed a d u l t s ,  general  a s s i s t a n c e  

r e c i p i e n t s  o r  r e tu rn in g  ve te rans .  Of th e  203 s tuden ts  admit ted to  

the  program in 1975, 76% were Black, 7% were Native American, 7% 

were Puer to Rican, 6% were Chicano, and 4% were Caucasian, according 

to  MacKenzie.

Despite  the  f a c t  t h a t  most o f  these  co l lege  d iv i s io n  s tu d en ts  

had good academic records  in the  schools they a t tended ,  most 

experienced a high degree of  academic d i f f i c u l t y  a t  Marquette.  

MacKenzie acknowledged the  success r a t e  o f  the  EOP as main ta in ing  a 

r e t e n t io n  r a t e  above t h a t  o f  the  general Marquette popu la t ion .  In 

1975, the  year  the  a r t i c l e  was w r i t t e n ,  the  r e t e n t io n  r a t e  was 66%. 

F i f ty  percent  o f  th e  f i r s t - y e a r  c l a s s  o f  1969 graduated .  From 1969 

to  1975, "70% of  program s tuden ts  had cumulative grade po in t

averages o f  2.0  with 22% having grade po in t  averages above 2 .5 .  The 

mean cumulative q u a l i t y -p o in t  average fo r  co l lege  d iv i s io n  s tu d en ts  

e n ro l le d  in the  1974-75 academic yea r  was 2.284."

The Educational Opportunity Program a t  Marquette U nive rs i ty  

includes  programs t h a t  serve both co l lege  and p reco l leg e  d i v i s i o n s .  

According to  MacKenzie, the  program re p o r t s  t o  th e  V ice-Pres iden t  

f o r  Academic A f fa i r s  and in 1975 included a s t a f f  o f  ten  who 

provided academic, s o c i a l ,  pe rsona l ,  and f in a n c ia l  a id  adv is ing .  In
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terms o f  the  academic counsel ing fo r  co l lege  d iv i s io n  s tu d e n t s ,  a l l  

s tuden ts  are  requ ired  to  meet with t h e i r  academic adv isor  before 

each r e g i s t r a t i o n  per iod .  Furthermore, a l l  f i r s t - y e a r  s tuden ts  and 

s tuden ts  who are  in academic d i f f i c u l t y  a re  a d d i t i o n a l l y  requ i red  to  

meet with t h e i r  adv isor  during each mid-term per iod  (MacKenzie, 

1975).

All freshmen, as well as r e tu rn ing  s tuden ts  with l e s s  than a 

cumulative 2.2 grade po in t  average, are  requ ired  to  p a r t i c i p a t e  in 

one or  more ski 11-enhancement programs. These programs include 

s tudy s k i l l s  and reading c l a s s e s ,  in d iv id u a l ized  in s t r u c t i o n  in 

c o m p o s i t i o n ,  t u t o r i n g  and s u p p o r t  s e m in a r s ,  dev e lo p m en ta l  

mathematics c l a s s e s ,  and mathematics l ab o ra to ry  work. MacKenzie 

went on to  d iscuss  the  var ious  support programs and t h e i r  fu n c t io n s ,  

beginning with the  summer program.

The summer program. Most en te r ing  freshman s tu d e n ts ,  including 

those dec la r in g  a s c i e n t i f i c  or  techn ica l  c u r r i c u l a r  program and 

s tuden ts  who are  considered high r i s k ,  are  requ ired  to  a t t e n d  a s ix -  

week summer program. The summer sess ion  i s  designed to  provide 

e n te r in g  freshmen with an in t roduc t ion  to  c o l leg e  m ater ia l  as well 

as an oppor tun i ty  to  develop s p e c i f i c  s k i l l s  r e l a t e d  to  increas ing  

t h e i r  chances fo r  academic success in courses  they w i l l  take  the  

f i r s t  y ea r .  I n s t ru c t io n a l  emphasis i s  given t o  problem so lv ing ,  

r e a d i n g  com prehens ion ,  and communicat ion s k i l l s  th ro u g h  a 

c o m b in a t io n  o f  p e r s o n a l i z e d  i n s t r u c t i o n ,  t u t o r i n g ,  and smal l  

c l a s s e s .  Furthermore, p ro fess iona l  and pa rap ro fess iona l  s tuden t
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counselors  p re sen t  formal and informal o r i e n t a t i o n  to  the  var ious  

f a c e t s  o f  u n i v e r s i t y  l i f e  aimed a t  a s s i s t i n g  t h e  s t u d e n t  in  

acquir ing  a sense o f  p lace  with in  t h e i r  new m i l ieu .

T u to r ia l  program. MacKenzie noted t h a t  "equal oppor tun i ty  

s tuden ts  need immediate and cont inual  academic a s s i s t a n c e  u n t i l  they 

have d e v e lo p e d  t h e  s k i l l s  and c o n f i d e n c e  t o  m a n i p u l a t e  t h e i r  

academic environment."  Therefore ,  f o r  a minimum o f  two hours per  

week, freshmen and re tu rn in g  s tuden ts  with l e s s  than a 2.2  grade 

po in t  average are  requ ired  to  meet with one o r  more t u t o r s .  The 

Associa te  D irec to r  f o r  In s t ru c t io n a l  Support superv ises  t h e  t u t o r i a l  

component and i s  able  to  monitor and assess  the  educat ional  progress  

o f  s tu d en ts  being tu to re d  by r eq u i r in g  weekly r e p o r t s  from both 

t u t o r s  and p r o je c t  s t a f f .

Reading and study s k i l l s  c l a s s e s . H i s t o r i c a l l y ,  many equal 

oppor tun i ty  program s tuden ts  en te r  the  u n iv e r s i t y  reading th r e e  to  

fou r  yea rs  below grade l e v e l ,  according to  MacKenzie. Therefore ,  

the  Tr iggs Diagnostic  Reading Test  i s  adminis tered  s h o r t l y  a f t e r  

admission,  and those  s tu d en ts  whose sco res  are  below th e  40th 

p e r c e n t i l e  according to  t h i r t e e n t h  grade norms a re  assigned t o  study 

s k i l l  c l a s s e s  or  ind iv idua l  work in th e  Reading Laboratory. Study 

s k i l l s  c l a s s e s  meet f o r  four  and o n e -h a l f  hours weekly dur ing the  

summer program and th r e e  hours weekly dur ing th e  academic y e a r .

Language development program. The language development program 

has the  o b je c t iv e  to  prepare  each s tuden t  adequate ly  in th e  use of  

w r i t t e n  s tandard English and competence in th e  process  o f  l o g i c a l l y  

s t r u c t u r e d ,  c o h e r e n t  c o m p o s i t i o n .  During t h e  summer, program
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s tuden ts  are  assigned to  w r i t in g  workshops based on t h e i r  w r i t in g  

sample. Students  rece ive  in d iv id u a l iz ed  i n s t r u c t i o n  in w r i t in g  

taught  by the  Equal Opportunity  Program w r i t in g  i n s t r u c t o r  or  

graduate  a s s i s t a n t s  from the  College o f  English during th e  academic 

y ea r .

Developmental mathematics c o u r se s . In cooperat ion  with the  

Equal Opportunity  Program, the  Mathematics and S t a t i s t i c s  Department 

a t  Marquette Univers i ty  i n i t i a t e d  th re e  developmental- leve l  courses  

in in te rm edia te  a lgeb ra ,  co l lege  a lgebra  and t r igonometry ,  and 

a n a ly t i c  geometry. Along with the courses  being taugh t  through 

in d iv id u a l ized  s e l f -p a c in g ,  the  EOP o f f e r s  a mathematics la b o ra to ry  

which supplements th e  developmental mathematics and ca lc u lu s  courses  

through a s e r i e s  o f  seminars.  This provides a means f o r  the  program 

to  monitor s tuden t  progress  and provides  immediate a s s i s t a n c e  to  

indiv idual  s tu d en ts .

The nonacademic component o f  the  Equal Opportunity  Program i s  

composed o f  th e  Off ice  o f  Student  A f f a i r s ,  Counseling Center ,  and 

res idence  ha l l  personnel to  ensure  t h a t  p r o je c t  s tu d en ts  w i l l  

experience p o s i t i v e  l i v i n g  c o n d i t io n s .  MacKenzie spoke very h ighly  

o f  t h i s  component wi th in  the  EOP. The Associa te  D i rec to r  f o r  

Counseling Services  i s  re sp o n s ib le  f o r  an a r ray  o f  a c t i v i t i e s ,  which 

include many u n iv e r s i t y  personnel .  One o f  th e  most important 

r e s p o n s i b i l i t i e s  i s  monitoring the  disbursement o f  f in a n c ia l  a id  to  

program s tuden ts  t o  assu re  t h a t  s tuden ts  are  p ro te c ted  a g a in s t  the  

l a t e  a r r i v a l  o f  f in a n c ia l  a id  checks. This i s  accomplished by
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i s s u i n g  each s t u d e n t  h a l f  o f  h i s / h e r  l i v i n g  a l lo w a n c e  a t  

r e g i s t r a t i o n ;  th e  remaining h a l f  i s  issued  a t  mid-term.

Beginning in the  summer program, the  counsel ing s t a f f  provides 

an indiv idual  development program aimed a t  c a r e e r  counsel ing fo r  

e n t e r i n g  s t u d e n t s ,  which uses  i n t e r e s t  t e s t i n g ,  i n d i v i d u a l  

counsel ing,  c a re e r  seminars,  and d iscuss ions  between the  s tuden t  and 

ap p rop r ia te  minori ty  educators  or  p ro fe s s io n a l s  in th e  s tu d e n t ’ s 

f i e l d  o f  i n t e r e s t .  Furthermore, th e  counseling s t a f f  a s s i s t s  

s tuden ts  with pos tbacce leau rea te  counsel ing and a t tempts  to  help 

s tuden ts  make r e a l i s t i c  dec is ions  concerning p o s tbacce leau rea te  

goa ls .

Southeastern Community College

John Roueche and R. Wade Kirk o f  the  U nive rs i ty  o f  Texas, 

au thors  o f  Catching Up : Remedial Education (1973), descr ibed

Southeastern Community Col lege’ s advancement s tu d ie s  program (RSL) 

as one o f  th e  f iv e  outs tand ing  programs in community co l leg e s  in the  

n a t i o n .  Roueche and K i rk  w ro te  t h e i r  book based  on s u rv e y  

i n f o r m a t i o n  g a t h e r e d  from community c o l l e g e  programs t h a t  

sp ec ia l i z e d  in r e t e n t io n  o f  n o n t ra d i t io n a l  s tu d e n t s .  In t h e i r  f in a l  

an a ly s is  o f  information gathered from 1,100 community co l le g e s  

throughout  the  n a t ion ,  they concluded t h a t  only "40 schools  looked 

good" in t h e i r  developmental s tu d ie s  program, and t h a t  in th e  area  

o f  developmental s tu d i e s ,  "every co l lege  i s  t r y in g  to  do th in g s  t h i s  

co l lege  (Southeastern)  a l ready  i s  doing."
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Donovan (1977) d iscussed  the  nationwide study conducted by the  

E d u c a t io n a l  T e s t i n g  S e r v i c e  f o r  t h e  U ni ted  S t a t e s  O f f i c e  o f  

Education. The study was requested by the  U.S. Off ice  o f  Education 

to  assess  th e  value o f  f e d e ra l l y  funded co l lege  programs t h a t  aided 

s tuden ts  from moderate-income fa m i l i e s .  The goal o f  th e  USOE was to  

determine which programs were successful  in order  to  cont inue  fu tu re  

funding and to  develop a developmental-s tudies  manual t o  a s s i s t  

o th e r  i n s t i t u t e s  in improving t h e i r  programs. According t o  Donovan, 

the  Southeastern Community College RSL program was named th e  "number 

one co l lege  in the  nat ion  1n su ccess fu l ly  working with disadvantaged 

s tu d e n t s . "

In 1972, Charles  Cooper, human resource co n s u l t a n t ,  evaluated 

the  program and reported  t h a t  "RSL s tudents  admit ted in Fal l  1970 

p e r s i s t e d  over the  two academic years  a t  a r a t e  s i g n i f i c a n t l y  higher  

than t h a t  o f  s im i l a r  s tuden ts  admitted a t  the  same time" (Donovan, 

1977). Donovan reported  t h a t  the  f iv e -y e a r  p e r s i s te n c e  average fo r  

each c l a s s  from academic years  1969-70 to  1973-74 was in excess  o f  

85%; the  norm f o r  o the r  s tuden ts  who had s im i l a r  c h a r a c t e r i s t i c s  to  

those  in RSL was 60%.

Of the  1970-71 (RSL) s tuden ts  who re tu rned  f o r  t h e i r  sophomore 

y ea r ,  most completed with a p e r s i s te n c e  r a t e  o f  94% as  compared to  

73% fo r  the  control  group. Furthermore, as o f  1972, 16% o f  former 

(RSL) s tuden ts  had graduated from Southeastern Community College as 

compared to  9% o f  the  s tuden ts  in the  control  group; however, t h i s  

does not r e f l e c t  t r a n s f e r s  or  graduates  o f  o th e r  i n s t i t u t i o n s  

(Donovan, 1977).
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Southeastern  Community College in W hi tev l l le ,  North Carol ina ,  

as a consortium member o f  the  Regional Educational Laboratory o f  the  

Carol inas  and V i rg in ia s ,  began planning and implementing methods o f  

improving in s t r u c t i o n  f o r  low-achieving s tuden ts  as e a r ly  as 1969, 

according to  Winnie Cook, Program D irec to r .  Cook (1975) s t a t e d  t h a t  

the  program o r ig in a t e d  with two overa l l  goa ls :  (a) " to  t r a i n

f a c u l ty  members to  convert  t h e i r  courses to  provide in d iv id u a l iz ed ,  

mult i-media,  s e l f -paced  lea rn ing  exper iences ,  with immediate s tuden t  

f e e d b a c k  f o r  r e i n f o r c e m e n t  o f  l e a r n i n g , "  and (b)  " t o  promote 

r e s e a r c h - b a s e d  d e c i s i o n  making t o  improve c u r r i c u l a  and 

i n s t r u c t i o n . "

The i n s t i t u t i o n - w i d e  program i s  based on Bloom’ s (1971)

" lea rn ing  f o r  mastery ."  The co l lege  f a c u l ty  viewed the  concept o f  

in d iv id u a l ized  in s t r u c t i o n  on SCC’s campus as "causing l e a r n in g . "  

The b r o a d -b a s e d  c o n c e p t  o f  c a u s in g  l e a r n i n g  r e s u l t e d  i n  t h e  

development o f  f l e x i b l e ,  g o a l - r e l a t e d ,  r e lev a n t  c u r r i c u l a ;  a new 

g r a d in g  sys tem ;  f l e x i b l e  s c h e d u l i n g ;  and e x p e r i e n c e - c e n t e r e d  

lea rn ing  a c t i v i t i e s .  The at tempt i s  to  c r e a t e  an atmosphere in 

which s t u d e n t s  f e e l  a c c e p t e d  and can r e c e i v e  s t i m u l a t i o n  and

reinforcement .  Cook viewed a l l  o f  these  f a c t o r s  as important  f o r

the  personal and academic success o f  low-achieving s tu d en ts .

Population

The group in  th e  Resources f o r  Student Learning Program was 

composed o f  50% Black, 40% Caucasian, and 10% Native American 

s tu d en ts .  In 1975 t h e i r  high school academic performance was
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normally well below average,  e s p e c ia l ly  in verbal  s k i l l s .  The 

s tuden ts  were r e c r u i t e d  from low-income fam i l ie s  and en te red  the  

c o l l e g e  w i th  low s e l f - c o n c e p t s ,  f e e l i n g s  o f  u n w o r t h i n e s s ,  and 

u n r e a l i s t i c  c a r e e r  expec ta t ions  based on t h e i r  academic p rep a ra t io n ,  

according t o  Cook. Many o f  the  s tuden ts  who p a r t i c ip a t e d  in the  

program e x p e r i e n c e d  problems w i th  communicat ion s k i l l s .  T h is  

included "poor w r i t in g  performance, poor speech, low vocabulary 

l e v e l ,  low reading comprehension, i n a b i l i t y  t o  analyze and i n t e r p r e t  

novels and poetry ,  and i n a b i l i t y  to  handle resources  e f f e c t i v e l y  or  

communicate a complex id ea ."  F in a l ly ,  Cook noted t h a t  s tuden ts  were 

c h a ra c te r iz e d  by poor o r  nonexis ten t  study h a b i t s ,  no "sense of  

place" w i th in  t h e i r  environment,  a lack  o f  time-management s k i l l s ,  

and l i t t l e  knowledge o f  the  importance of  m a te r ia l s  in th e  Learning 

Resource Center .

Program

The Resources f o r  Student  Learning Program (RSL) has as i t s  

primary o b je c t iv e  to  c r e a t e  a meaningful academic environment of  

general  education with in  the  co l leg e .  The program i s  e s p e c i a l l y  

designed to  meet the  needs of  s tuden ts  whose p a s t  educational  

exper iences  cons is ted  o f  nonproduct iv i ty  and f a i l u r e .  The program 

focuses  on the  f a c t  t h a t  in many ins tances  s tuden ts  a r r i v e  with 

i n t e r e s t ,  a t t i t u d e s ,  s k i l l  l e v e l s ,  o r  l e a rn ing  s t y l e s  t h a t  do not 

match th e  demands o f  educat ional  i n s t i t u t i o n s .  Therefore ,  "RSL 

at tempts  to  accommodate i t s e l f  to  the  spec ia l  needs o f  ind iv idua l
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s tu d en ts ,  many o f  whom might o therwise f a i l  t o  b e n e f i t  from t h e i r  

community co l leg e  experience" (Cook, 1975).

The overa l l  design and procedures o f  the  program a re  based upon 

a s e t  o f  working p r in c ip l e s  or  assumptions concerning the  na tu re  of  

the  lea rn in g  process  and th e  needs o f  s tuden ts  in t h i s  soc ia l  

con tex t .

RSL Program Design and 
Student Learning Goals

Cook s t a t e d  t h a t  in 1975 the  RSL program served approximately 

100 s tuden ts  from the  "lower q u a r t e r  o f  Southeastern*s  freshmen from 

both th e  t echn ica l  and c o l l e g e - p a r a l l e l  c u r r i c u l a  as measured by the  

comparative guidance and placement program." As a r e s u l t  o f  t h e i r  

p as t  unsuccessful educational  exper iences ,  Cook c h a ra c te r iz e d  th ese  

s t u d e n t s  a s  p o s s e s s i n g  a t t i t u d e s  and wor ld  views t h a t  a r e  

incompatible  with the  demands o f  a modern i n s t i t u t i o n  such as 

Southeastern  Community College.  To accompany the  nega t ive  a t t i t u d e s  

and world views, Cook mentioned the  very low b as ic  s k i l l  leve l  and 

inadequate l ea rn ing  s t y l e s  unsuited  t o  t r a d i t i o n a l  i n s t r u c t i o n a l  

s t r a t e g i e s .  She pointed out  t h a t  t h e i r  problems a re ,  t o  a l a rg e  

e x te n t ,  the  problems o f  th e  m a jo r i ty  o f  Southeastern  s tu d e n ts ;  

however, the  problems a re  more severe  f o r  the  t a r g e t  group.

The following are  th e  p r in c ip l e s  Cook d i scu ssed ,  on which the  

environment o f  RSL i s  based.

1. The program recognizes  and responds t o  ind iv idua l  d i f f e r ­

ences in s k i l l s ,  values  and lea rn in g  s t y l e s  by u t i l i z i n g  highly
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f l e x i b l e  curriculum design perm it t ing  l ea rn ing  a t  d i f f e r e n t  r a t e s ,  

and in d i f f e r e n t  ways.

2. The program p laces  th e  s tuden t  a t  the  c e n t e r  of  th e  l e a r n ­

ing process  by inc reas ing  lea rn in g  a c t i v i t y  opt ions  and providing 

o p p o r t u n i t i e s  f o r  s t u d e n t s  t o  d e s ig n  p o r t i o n s  o f  t h e i r  own 

curriculum.

3. The program experiences  provide s tuden ts  with success  and

predominantly p o s i t i v e  feedback. A p o s i t i v e  s e l f  image c o n t r ib u te s

to  being a successfu l  s tuden t .

4.  A counsel ing and teaching approach t h a t  r e q u i re s  th e  s t u ­

dent t o  take  r e s p o n s i b i l i t y  f o r  h i s / h e r  own behavior  i s  used by a l l  

i n s t r u c t o r s  and counse lors .

5. The c u r r i c u l u m  i s  e x p e r i e n t i a l  and p r o c e s s  o r i e n t e d .  

L ea rn ing  a c t i v i t i e s  a c t i v e l y  i n v o l v e  t h e  s t u d e n t  in  hands -on  

a c t i v i t i e s  and exper iences .  The classroom becomes an ex tens ion  of  

the  community and th e  community an extens ion o f  th e  classroom; both 

are  l i v i n g / l e a r n i n g  environments.

6. The s t a f f  r e l a t e  to  s tuden ts  with openness and r e s p e c t .  

Foster ing  an in te rp e rso n a l  r e l a t i o n s h i p  c h a ra c te r iz e d  by genuine­

ness ,  mutual acceptance,  support ,  and empathetic understanding i s  

important .  Support from f a c u l ty  and i n s t r u c t o r s  i s  s t rong  in the  

i n i t i a l  s ta g e s ,  then  g radua l ly  withdrawn and rep laced  with a more 

e g a l i t a r i a n  r e l a t i o n s h i p .

Through p a r t i c i p a t i o n  in th e  Educational Environment Program, 

i t  i s  a n t i c ip a t e d  t h a t  the  s tuden ts  p a r t i c i p a t i n g  in RSL programs 

w i l l  develop and improve t h e i r  cog n i t iv e  s k i l l s  as well as a change
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in a t t i t u d e s  and behaviors .  The RSL program perce ives  t h a t  th e  most 

important  changes f a l l  in to  th re e  general a reas :  the  person and

h i s / h e r  s k i l l s ,  h i s / h e r  communicat ion s k i l l s ,  and h i s / h e r  

r e l a t i o n s h i p  to  t h e i r  environment.

Key Elements in RSL S t a f f  A c t i v i t i e s

In reviewing the  RSL program, i t  becomes apparent  t h a t  the  key 

e le m e n t s  t h a t  s e t  i t  a p a r t  from o t h e r  programs i n c l u d e  

p e r so n a l i z a t io n  o f  educat ion,  use o f  small groups as th e  most 

d e s i r a b l e  l ea rn ing  environment, and the  emphasis on the  counsel ing 

r o l e  o f  the  i n s t r u c t o r .  That in s t r u c to r / c o u n s e lo r  r o l e  o f  a l l  RSL 

s t a f f  members i s  ce n t ra l  to  t h e i r  program o rg a n iza t io n .  "The RSL 

i n s t r u c t o r s  a re  i n t e r e s t e d  in the  whole person, not j u s t  the  content  

and s k i l l s  a s soc ia ted  with h i s / h e r  d i s c i p l i n e "  (Cook, 1975). The 

s tuden t  o f ten  perce ives  counselors  as persons you t a l k  with when you 

have a problem, and thus  t a lk in g  to  a counselor  i s  admit t ing  he/she 

cannot cope with the  s i t u a t i o n .  RSL i n s t r u c t o r s  e s t a b l i s h  a na tu ra l  

in v o lv em en t  w i th  t h e i r  s t u d e n t s ,  and t h e y  use  t h i s  t r u s t i n g  

classroom r e l a t i o n s h i p  t o  help s tuden ts  lea rn  and develop d e c i s io n ­

making and problem-solving s k i l l s .  When they  a re  confronted with 

problems t h a t  t h e y  a r e  n o t  t r a i n e d  t o  h a n d l e ,  t h e y  make t h e  

ap p rop r ia te  r e f e r r a l  t o  o the r  u n iv e r s i t y  s t a f f .

The small-group o rgan iza t ion  allows f o r  a c t i v e  involvement of  

each s tuden t  in the  lea rn in g  process .  Cook e labora ted  on how the  

group o rgan iza t ion  f o s t e r s  a coopera t ive  s p i r i t  and e l im in a te s  much 

o f  th e  f e a r  o f  f a i l u r e  t h a t  accompanies many indiv idual  a c t i v i t i e s .
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As s tu d e n ts  increase  t h e i r  s k i l l s ,  they  are  more w i l l in g  to  r i s k  

ind iv idua l  involvement and are  more capable o f  choosing which 

a c t i v i t i e s  they  can perform well .

The te rm  " p e r s o n a l i z a t i o n  o f  e d u c a t i o n "  means more th a n  

f l e x i b l e  t iming to  the  RSL program. An at tempt i s  made to  match 

co n ten t ,  o b j e c t i v e s ,  and co gn i t ive  s ty l e  with th e  needs o f  each 

ind iv idua l  l e a r n e r .  The counsel ing and teaching  approach used in 

the  RSL program req u i re s  the  s tuden ts  to  take r e s p o n s i b i l i t y  f o r  

t h e i r  own behavior .

Summary

In summary, i t  can be sa id  t h a t  spec ia l  s e rv ice s  programs have 

been s u c c e s s f u l  in  a s s i s t i n g  m i n o r i t y  and low-income s t u d e n t s  

through bacca laurea te  degree programs. The remedial programs and 

r e t e n t io n  s t r a t e g i e s  have developed through the  yea rs  to  the  po in t  

where not only "n o n t ra d i t io n a l "  s tuden ts  b e n e f i t  from them, but 

t r a d i t i o n a l  s tuden ts  as w e l l .  There are  in c reas ing  numbers of  

r e g u la r  admit tance s tuden ts  en ro l led  in the  remedial mathematics, 

English comprehension, and na tura l  sc ience courses  (Trow, 1982).

The importance o f  id e n t i fy in g  p o te n t i a l  s tuden ts  e a r ly  in high 

school cannot be over-emphasized. Students  need to  hear  e a r ly  from 

u n i v e r s i t y  r e p r e s e n t a t i v e s  t h e  im p o r tan ce  o f  good academic 

p rep a ra t io n  before  they  reach the  t en th  grade.  When one cons iders  

t h a t  most u n i v e r s i t i e s  and co l leg es  r eq u i re  mathematics,  reading ,  

and w r i t in g  entrance  exams, one can see the  importance o f  learn ing  

th e se  s k i l l s  e a r l y .  Furthermore, when s tuden ts  apply t o  co l leges
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and u n i v e r s i t i e s ,  they  a re  expected to  be en ro l led  in a co l le g e -  

p repara to ry  curriculum. When co l leg e  o f f i c i a l s  compute grade poin t  

averages,  only those  courses  t h a t  f a l l  under t h i s  ca tegory  are  taken 

in to  co n s id e ra t io n .  Consequently, many m inori ty  s tuden ts  f ind  

themselves r ece iv ing  r e j e c t i o n  l e t t e r s  as they cannot use the  

i n d u s t r i a l  t r a d e s ,  human ecology, and music-type courses .  Providing 

information e a r ly  can be inst rumental  in helping s tu d en ts  understand 

the  importance o f  l ea rn ing  the  bas ics  o f  c o l leg e  a lgebra  and 

t r igonometry ,  chemist ry,  l i f e  sc iences ,  read ing ,  and w r i t in g .  When 

one cons ide rs  t h a t  most minori ty  s tuden ts  d e c la r e  eng ineer ing ,  

bus iness ,  or  na tu ra l  sc ience as t h e i r  major when en te r in g  c o l l e g e ,  

the  s i t u a t i o n  becomes more c ru c ia l  fo r  r e t e n t io n  as most w i l l  en ro l l  

in m a th em a t ic s  and c h e m i s t r y  c o u r s e s  e a r l y  in  t h e i r  academic 

c a r e e r s .

In the  f u tu r e ,  u n i v e r s i t i e s  w il l  inc rease  t h e i r  awareness of 

the  importance o f  d i r e c t i n g  more money in to  remedial programs, which 

includes  h i r in g  more remedial s p e c i a l i s t s ,  as SAT and ACT scores  

continue to  d ec l in e  (Trow, 1982). However, th e  most important 

aspect  o f  continued success  of  spec ia l  s e rv ices  programs w i l l  be the  

degree o f  commitment by th e  u n iv e r s i t y .  Not only should s tuden ts  

perce ive  t h a t  they are  no d i f f e r e n t  from any o th e r  s tu d e n t ,  they 

should perce ive  t h a t  the  i n s t i t u t i o n  be l ieves  in them and expects  

them to  g raduate .  When the  u n iv e r s i ty  takes  t h i s  a t t i t u d e ,  the  

m a jo r i ty  o f  f a c u l t y ,  s t a f f ,  and s tuden ts  w i l l  a l so  exemplify t h i s  

b e l i e f .



CHAPTER III

RESEARCH DESIGN AND METHODOLOGY 

Introduct ion

This chap te r  con ta in s  a d e s c r ip t io n  and d i scu ss io n  o f  the  

procedures  and methods employed in t h i s  s tudy,  inc lud ing :  (a) the

r e s e a r c h  d e s i g n ,  (b)  t h e  p o p u l a t i o n  and sam ple ,  ( c )  t h e  

ins t rum enta t ion  and da ta  c o l l e c t i o n ,  (d) the  an a ly s i s  design and (e) 

the  summary.

During the  1983 summer freshman o r i e n ta t i o n  a t  Michigan S ta t e  

U nive rs i ty ,  College Achievement Program s tuden ts  were asked to  

complete an In-coming Student  Survey. A t o t a l  o f  175 (60%) o f  the  

en te r in g  s tuden ts  completed the  survey ins t rument .  The survey 

purpose was to  provide program counselors  with information on 

s tu d e n t s ’ percep t ions  and expec ta t ions  concerning t h e i r  academic 

preparedness ,  f in a n c ia l  need, and c a r e e r  a s p i r a t i o n s  before  they  

a c tu a l ly  en te red  co l leg e .

At the  end o f  t h e i r  sophomore y ea r ,  a sample o f  100 College 

Achievement Program s tuden ts  who completed t h e i r  In-coming Student 

Survey were asked to  complete both a Follow-up Student Survey and 

a Supplemental Ju n io r  Survey. This l a s t  survey was developed to
i

examine Michigan S t a t e  U n i v e r s i t y ’ s S p e c i a l  S e r v i c e s  s t u d e n t s *

55
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percep t ions  o f  e x i s t i n g  programs designed to  inc rease  t h e i r  chances 

fo r  academic achievement.

Two groups o f  College Achievement Program s tu d e n t s ,  s e le c ted  a t  

random, were s tu d ie d .  College Achievement Program s tuden ts  with 

i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA comprised Group One. 

College Achievement Program s tuden ts  with accu ra te  or  conserva t ive  

expec ta t ions  of  t h e i r  f i r s t - t e r m  GPA comprised Group Two. A t o t a l  

o f  100 randomly s e le c ted  College Achievement Program s tuden ts  who 

completed t h e i r  sophomore year  were surveyed f o r  t h i s  s tudy.

Of th ese  100 s tu d e n t s ,  i t  was determined t h a t  64 o f  them had 

i n f l a t e d  es t im ates  o f  t h e i r  GPA a t  the  end o f  t h e i r  f i r s t  term, and 

these  s tuden ts  were assigned to  Group One. This group comprised 25 

male and 39 female o r  64 ju n i o r - l e v e l  College Achievement Program, 

s tu d en ts .  Their  ages ranged between 19 and 21 y e a r s .  In Group One, 

o f  the  t o t a l  64 s tuden ts  surveyed, 61% were females and 39% were 

males.

Of the  100 s tu d e n ts ,  i t  was determined t h a t  36 o f  them had 

accura te  or  conserva t ive  es t im a tes  o f  t h e i r  GPA a t  th e  end o f  t h e i r  

f i r s t  term, and these  s tu d en ts  were assigned to  Group Two. Group 

Two comprised 15 male and 21 female College Achievement Program 

s tuden ts  who completed t h e i r  freshman and sophomore y e a r s .  Their  

ages ranged between 19 and 21 y e a r s .  In Group Two, o f  the  t o t a l  36 

s tuden ts  surveyed, 58% were females and 42% were males.

In February 1986, th e  same 100 ju n io r - l e v e l  College Achievement 

s tuden ts  who completed th e  In-coming Student  Survey were asked to
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complete the  Follow-up Student Survey and a Supplemental Ju n io r  

Survey. Of th e  100 s tuden ts  surveyed, 92% responded.

Of th e  92 s tuden ts  responding to  th e  follow-up survey and the

supplementary survey,  57 (63%) o f  the  s tuden ts  had i n f l a t e d  

expec ta t ions  f o r  t h e i r  GPAs and thus  were assigned to  Group One. 

Group Two c o n s t i t u t e d  35 (37%) o f  t h e  t o t a l  r e s p o n d e n t s  and

comprised 14% males and 23% females.

The Populat ion and Sample

In summer 1983, a l l  new freshman College Achievement Program 

s tuden ts  en te r in g  MSU through the  summer o r i e n t a t i o n  program were 

asked to  complete the  Office  of  Supportive  S e rv ic e s ’ In-coming 

Student Survey. Students were requested  to  respond to  each ques tion  

in th e  73- item survey in terms o f  what they  expected to  be t r u e  or 

not t r u e  about t h e i r  academic and soc ia l  l i f e  a t  Michigan S ta te  

U n ive rs i ty .  The survey was administered throughout the  summer 

o r i e n t a t i o n  program (June 16 to  August 20) t o  279 new freshman 

College Achievement Program s tu d en ts .  The survey a l so  requested  

personal information,  such as age, sex, paren ta l  education and 

income, f in a n c ia l  concerns , high school GPA, and choice o f  major.

In February 1986, a random sample o f  100 o f  th e  College

Achievement Program s tuden ts  who had completed t h e i r  freshman and 

sophomore yea rs  and had p a r t i c ip a t e d  in the  1983 freshman summer 

o r i e n t a t i o n  program were asked to  complete the  Follow-up Student 

Survey and th e  Supplemental Ju n io r  Survey. The Follow-up Student 

Survey provided a b a s is  on which to  compare d i f f e r e n c e s  in the
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s tu d e n t s ’ expec ta t ions  o f  MSU before  a r r i v in g  on campus and t h e i r  

expec ta t ions  a f t e r  completing t h e i r  freshman and sophomore y e a r s .  

The Supplemental Ju n io r  Survey provided informat ion on co l lege  

ach ievem en t  s t u d e n t s '  p e r c e p t i o n s  on how r e t e n t i o n  s t r a t e g i e s  

provided by Supportive Services  d i r e c t l y  r e l a t e d  t o  them, as they 

a t t a in e d  ju n i o r  s t a t u s .  Of the  100 s tuden ts  surveyed (39 males and 

61 females) ,  92 (92%) responded.

The study compared two groups o f  College Achievement Program 

s tuden ts  based on t h e i r  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA. Group 

One comprised 64 (25 male and 39 female) randomly s e le c te d  ju n i o r -  

level  College Achievement Program s tu d en ts .  Their  ages ranged 

between 19 and 21 y ea r s .  They had i n f l a t e d  expec ta t ions  o f  t h e i r  

f i r s t - t e r m  GPA and completed t h e i r  In-coming Student Survey dur ing 

the  1983 freshman summer o r i e n t a t i o n .  In Group One, o f  the  t o t a l  64 

(64%) s tuden ts  surveyed, 61% were females and 39% were males.  In

February 1986, a l l  100 ju n io r - l e v e l  College Achievement Program

studen ts  who completed t h e i r  In-coming Student  Survey were asked to  

complete the  Follow-up Student Survey and the  Supplemental Ju n io r

Survey. Group One c o n s t i t u t e d  63% o f  th e  t o t a l  respondents ,  and was 

comprised o f  23% males and 40% females.

Group Two comprised 21 females and 15 males,  36% o f  the

randomly se le c te d  ju n i o r - l e v e l  College Achievement Program s tu d e n t s .  

Their  ages ranged between 19 and 21 y e a r s .  They had accu ra te  or  

conserva t ive  ex pec ta t ions  o f  t h e i r  f i r s t  term GPA and completed 

t h e i r  In-coming Student Survey during th e  1983 freshman summer 

o r i e n t a t i o n .  In Group Two, o f  the  t o t a l  36 (36%) s tuden ts  surveyed,
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58% were females and 42% were males.  In February 1986, a l l  100 

j u n io r  leve l  College Achievement Students  who completed t h e i r  i n ­

coming s tuden t  survey,  were asked to  complete th e  follow-up s tudent  

survey and the supplemental j u n i o r  survey. Group Two co n s is ted  o f  

36% o f  the  t o t a l  respondents  and comprised 23% females and 14% 

males.  The e t h n i c i t y  breakdown o f  the  s tuden ts  i s  d isp layed  in 

Table 1.

Table 1 . - -E thn ic  d i s t r i b u t i o n  o f  College Achievement Program 
s tuden ts  surveyed.

Ethnic I d e n t i f i c a t i o n Male Female

B1 ack 36 57
Caucasian 1 0
Mexican-American 2 0
Native-American 0 1
Asian-American 0 1
Other 0 2

Total 39 61

Instrumenta tion  and Method o f  Data C o l lec t ion  

The inst ruments  used in t h i s  r e search  to  c o l l e c t  d a ta  were (a) 

the  In-coming Student Survey, (b) the  p a r a l l e l  Follow-up Student  

Survey, and (c) a Supplemental Ju n io r  Survey. The In-coming Student 

Survey was used to  c o l l e c t  informat ion about the  exp ec ta t io n s  of  

College Achievement Program s tuden ts  as they  went through summer 

o r i e n t a t i o n .  The Follow-up Student  Survey was used to  measure the  

degree o f  change in the  expec ta t ions  once s tuden ts  reached t h e i r
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j u n i o r  s t a t u s .  The Supplementa l  J u n i o r  Survey measured  t h e  

percep t ions  o f  the  importance o f  r e t e n t io n  s t r a t e g i e s  o f fe red  by the  

Off ice  o f  Suppor tive Serv ices  to  help College Achievement Program 

s tuden ts  reach ju n i o r  s t a t u s .

The In-Comina Student  Survey

The In-coming S t u d e n t  Survey was d e s i g n e d ,  m o d i f i e d ,  and 

adapted by s t a f f  members in the  Off ice  o f  Supportive Se rv ices .  The 

c u r re n t  format f o r  the  survey i s  the  r e s u l t  o f  the  e f f o r t s  o f  James 

McComb, ev a lua t ion  co o rd ina to r  f o r  the  Off ice  o f  Special Programs. 

The purpose o f  the  In-coming Student Survey was to  (a) ob ta in  da ta  

about College Achievement Program students* pe rcep t ions  before  they  

e n te r  MSU, (b) provide  informat ion on what t h e i r  ex p ec ta t io n s  were 

o f  l i f e  a t  MSU, and (c) provide s t a f f  with a s tuden t  p r o f i l e  o f  the  

popula t ion o f  College Achievement Program s tuden ts  who e n t e r  MSU. 

The In-coming Student Survey c o n s i s t s  o f  73 i tems,  which a re  d iv ided  

in to  e ig h t  f a c t o r  c a teg o r ie s  fo r  the  purpose o f  a n a ly s i s .  The e ig h t  

f a c to r s  were i d e n t i f i e d  and descr ibed  by McComb in th e  Report On 

Freshmen Developmental S tudents .  1980.

Factor  1. Factors  l im i t in g  academic s u cc e ss . These items 

desc r ibe  d e f i c i e n c i e s  th e  s tuden t  may have which may be r e f l e c t e d  in 

overa l l  academic performance. Since developmental s tu d en ts  tend to  

have d i f f i c u l t i e s  in su b je c t  areas  l i k e  w r i t in g ,  o r  poor study 

h a b i t s ,  the  f a c to r s  a re  considered to  be p o t e n t i a l l y  l im i t i n g .

Factor  2. Factors  promoting academic s u cc e ss . These items 

include s e l f - a p p l i c a t i o n  and ex te rna l  support f a c t o r s .  Living
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cond i t ions  and f in a n c ia l  a id  did become more Important concerns fo r  

both comparison groups during t h e i r  f i r s t  y ea r .

Factor  3.  Factors  in f luenc ing  c a re e r  c h o ic e . These items were 

chosen to  r e f l e c t  in f luences  t h a t  were b a s i c a l ly  independent of  

c h a r a c t e r i s t i c s  o f  the  ac tua l  c a r e e r .

Factor  4. D e s i r a b i l i t y  o f  c a ree r  c h a r a c t e r i s t i c s . These items 

include q u a l i t i e s  t h a t  may be a s soc ia ted  with most c a r e e r s .  Data 

concerning the  d e s i r a b i l i t y  o f  c a re e r  c h a r a c t e r i s t i c s  were c o l l e c t e d  

only a t  the  time of  en t ry  in to  co l leg e .

Factor  5. Degree a s p i r a t i o n . These items included the

c a teg o r ie s  o f  a s s o c i a t e ,  b a c h e l o r ,  and g r a d u a t e  d e g r e e s .  

H i s t o r i c a l l y ,  a high proport ion  o f  developmental s tu d en ts  a sp i red  to  

graduate  with degrees before  they  began co l leg e .

Factor  6. Factors  in f luenc ing  the  d ec is ion  to  a t t en d  c o l l e g e . 

These items were ra ted  according to  the  importance o f  th ese  f a c t o r s  

in in f luenc ing  s tudents* dec is ion  to  a t ten d  co l lege  before  beginning 

t h e i r  f i r s t  academic y ea r .

Factor  7. Factors  re le v a n t  t o  th e  occurrence o f  expected 

e v e n t s . These items included the  expected l i k e l ih o o d  t h a t  c e r t a i n  

events  would occur during t h e i r  co l leg e  c a r e e r .  Such events  as 

changing t h e i r  major,  f a i l i n g  or  rep ea t in g  a c l a s s ,  o r  dropping out 

permanently were ra ted  f a i r l y  c o n s i s t e n t l y  by in-coming groups as 

being u n l ik e ly .

Factor  8. Factors  o f  personal importance. These items were to  

r e f l e c t  areas  to  which in d iv id u a ls  might a t t a c h  p o s i t i v e  o r  nega t ive
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importance. The primary emphasis was on general l i f e  values  and how 

those  values inf luenced th e  s tu d e n t s ’ success .  Scoring o f  the  

In-coming Student Survey i s  accomplished by using the  L ik e r t  Scale 

on a 1-4 r a t i n g  o f  a s s i g n e d  v a l u e s  c o n c e r n in g  t h e  s t u d e n t s *  

percep t ions  and ex p ec ta t io n s .  Measures were taken f o r  f iv e  groups 

(Fall  1975-1979) before  they  began c o l le g e ,  and f o r  two groups (Fall  

1977-1978) en te r in g  freshmen a f t e r  they had completed one yea r  of  

academic experience a t  MSU. The r e l i a b i l i t y  o f  the  In-coming 

Student  Survey has been e s ta b l i s h e d  by t e s t - r e t e s t  comparisons fo r  

s t a b i l i t y .  McComb (1980) l i s t e d  th re e  methods used in d e f in in g  the  

t e s t s  f o r  s t a b i l i t y .

1. Consistency across  groups a t  e n t r y . In d ic a te s  t h a t  the  

range o f  mean responses  given by each in-coming group to  the  

m a jo r i ty  of  f a c to r s  in th e  c a teg o r ie s  i s  l e s s  than .05 po in t  on the  

s c a le .  That i s ,  the  mean values  assigned to  the  f a c t o r s  a re  

approximately the  same f o r  a l l  f iv e  groups.  Low cons is tency  would 

in d ic a te  t h a t  the  in-coming groups assigned d i s s i m i l a r  mean values  

to  the  indiv idual  f a c t o r s  with in  c a t e g o r i e s .  Consis tency a t  t ime o f  

en t ry  in d ic a te s  t h a t  the  groups were s im i l a r  when they began 

Michigan S ta te  U nive rs i ty .

2. S im i l a r i t y  o f  change across  g roups . I n d ic a te s  t h a t  changes 

in the  mean value given to  th e  f a c t o r  before  and a f t e r  one y ea r  of  

academic exper ience were s im i l a r  to  both groups.  Consistency 

in d ic a te s  t h a t  e i t h e r  no change took p lace  f o r  e i t h e r  group o r  i f  

change did occur ,  i t  was o f  a s im i l a r  cons is tency ,  i n d ic a t in g  t h a t  

groups changed in d i f f e r e n t  d i r e c t i o n s  or  to  d i f f e r e n t  degrees .
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3. S t a b i l i t y  o f  change within  groups . Ind ica tes  t h a t  the  mean 

responses  given to  the  m ajor i ty  o f  f a c t o r s  wi th in  th e  category by 

indiv idual  in-coming groups did not change more than  .25 o f  a sca le  

po in t  from the  b e fo re -co l leg e  measure to  the  measure taken a f t e r  one 

year  of  academic exper ience.  High s t a b i l i t y  w i th in  groups in d ic a te s  

t h a t  events  tak ing  p lace  during the  f i r s t  year  did  not  a f f e c t  the  

mean value assigned to  f a c t o r s  with in  the  ca tegory .  Low s t a b i l i t y  

in d ic a te s  t h a t  the  mean value placed on the  f a c t o r  d id  not change 

from the  before to  the  a f t e r  measure.

The Follow-up Student Survey 

This survey was designed by James McComb, Special  Services  

Programs Evaluation S p e c i a l i s t ,  to  provide information about the  

degree o f  change in the  expec ta t ions  o f  College Achievement Program 

s tuden ts  who were in t h e i r  f i r s t  term o f  t h e i r  j u n i o r  yea r  a t  

Michigan S ta t e  U nive rs i ty .  I t  was designed as a comparative 

instrument t o  be used in determining how s i g n i f i c a n t l y  College 

Achievement Program s tuden ts  had changed t h e i r  ex pec ta t ions  o f  

Michigan S ta t e  U n ivers i ty  during t h e i r  freshman and sophomore y e a r s .  

The Follow-up Student Survey cons is ted  o f  69 items,  which were a l so  

divided in to  the  e ig h t  p rev ious ly  descr ibed  f a c t o r  c a te g o r ie s  fo r  

comparison and a n a ly s i s .

The Supplemental Ju n io r  Survey 

Th is  su rv ey  was d e s ig n e d  by t h e  r e s e a r c h e r  t o  p r o v id e  

informat ion on College Achievement Program s tu d e n t s ’ percep t ions
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toward program re t e n t io n  s t r a t e g i e s  in helping them a t t a i n  j u n i o r  

s t a t u s .  The survey cons is ted  o f  50 items,  which were d iv ided  in to  

four  c a te g o r ie s :

1. The q u a l i t y  o f  academic guidance and counsel ing a s s i s ta n c e  

provided by the  Off ice  o f  Supportive Services  in var ious  areas  

r e l a t e d  to  p e r s i s te n c e .

2. The p e r c e i v e d  im por tance  o f  t u t o r i a l  a s s i s t a n c e  and 

surviva l  s k i l l  workshops in helping s tuden ts  academical ly  prepare  

fo r  and a t t a i n  j u n i o r  s t a t u s .

3. The importance o f  var ious  academic, s o c i a l ,  f i n a n c i a l ,  and 

c a re e r  f a c t o r s  t h a t  helped s tudents  remain academical ly  e l i g i b l e  in 

order  to  continue school.

4.  The q u a l i t y  o f  s e rv ice  or  r e f e r r a l  provided by support ive  

se rv ice s  s tuden t  a s s i s t a n t s  (peer counselors)  t o  a s s i s t  freshman 

s tuden ts  with  t h e i r  adjustment to  the  u n iv e r s i t y .

Data Analysis

The d a ta  were obta ined  from respondents  t o  th e  In-coming 

Student Survey during th e  Summer O r ien ta t io n  Program. Data were 

a l so  obtained from respondents  to  the  Follow-up Student  Survey and 

the  Supplemental Ju n io r  Survey during the  f i r s t  term o f  t h e i r  j u n i o r  

y e a r .  The d a t a  were a n a ly z e d  u s in g  t - t e s t s  and Z - t e s t s  f o r  

s i g n i f i c a n t  mean d i f f e r e n c e s .  Analysis o f  the  da ta  permit ted  the  

r e sea rch e r  to  r e j e c t  or  not  r e j e c t  the  following null  hypotheses:
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Hypothesis 1 : College Achievement Program s tuden ts  who have
accu ra te  or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 
and s tuden ts  who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  
GPA w il l  not d i f f e r  in terms o f  t h e i r  pe rcep t ions  o f  se le c ted  
f a c t o r s  r e l a t e d  to  academic success a t  the  time they  e n te r  the  
u n iv e r s i t y .

Hypothesis 2 : College Achievement Program s tuden ts  who have
accu ra te  or  conse rva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 
and s tuden ts  who have i n f l a t e d  expec ta t ions  of  t h e i r  f i r s t - t e r m  
GPA w i l l  not d i f f e r  in terms o f  t h e i r  percep t ions  o f  th e se  same 
f a c t o r s  a f t e r  completing t h e i r  freshman and sophomore y ea r s .

Hypothesis 3 : College Achievement Program s tuden ts  who have
accu ra te  or  conse rva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 
and s tuden ts  who have i n f l a t e d  expec ta t ions  of  t h e i r  f i r s t - t e r m  
GPA w i l l  not  d i f f e r  in t h e i r  percep t ions  o f  th e se  same f a c t o r s  
between the  time they e n te r  and the  time they reach  ju n i o r  
s t a t u s .

Hypothesis 4 : At the  beginning o f  t h e i r  j u n i o r  y e a r ,  College
Achievement Program s tuden ts  who have accura te  o r  conserva t ive  
exp ec ta t io n s  o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have 
i n f l a t e d  ex pec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA w il l  not d i f f e r  
in terms of  t h e i r  percep t ions  o f  th e  value o f  academic programs 
o f fe red  by the  Off ice  o f  Supportive Serv ices .

The level  o f  confidence f o r  determining the  r e j e c t i o n  o f  the

null  hypotheses was s e t  a t  the  .05 l e v e l .  S i g n i f i c a n t  d i f f e r e n c e s

in s tu d e n t s ’ ex pec ta t ions  on the  In-coming Student  Survey, the

Follow-up Student Survey, and percep t ions  on the  Supplemental Ju n io r

Survey were determined by comparing means using t - t e s t s  and Z - t e s t s

fo r  s i g n i f i c a n t  d i f f e r e n c e s .

Summary

In t h i s  chap te r  the  w r i t e r  descr ibed  the  methods and procedures  

used in th e  s tudy,  inc luding  the  sample, popula t ion ,  d a t a - c o l l e c t i o n  

techniques  and th e  re search  ins t rum ents ,  and th e  a n a ly s i s  des ign .  

The popula t ion  included new freshman College Achievement Program 

s tuden ts  a t tend ing  th e  summer o r i e n t a t i o n  program a t  Michigan S ta te
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University in 1983 and College Achievement Program students who had
reached junior standing in spring 1986.

The sample o f  100 randomly s e le c ted  s tuden ts  was d iv ided  in to  

two g ro u p s :  ( a )  s t u d e n t s  who had a c c u r a t e  o r  c o n s e r v a t i v e

expec ta t ions  o f  t h e i r  f i r s t  term GPA and (b) s tu d en ts  who had 

i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t  term GPA.

The da ta  in t h i s  r esearch  were c o l l e c te d  through the  In-coming 

Student Survey, the  Follow-up Student  Survey and the  Supplemental 

Ju n io r  Survey. The instruments  were used to  measure co l leg e  

achievement s tu d e n t s ’ r e t e n t io n  expec ta t ions  along e ig h t  f a c t o r s .  A 

tw o - ta i l e d  t - t e s t  fo r  t h e  d i f f e r e n c e  between the  means was used to  

determine the  var iance  in the  expec ta t ions  and percep t ions  o f  two 

groups o f  College Achievement Program s tu d en ts .  A f te r  two y ea r s ,  

s i g n i f i c a n t  changes in mean expec ta t ions  from the  In-coming Student  

Survey to  the  Follow-up Student Survey o f  both the  i n f l a t e d  and 

a c c u r a t e  g ro u p s  were d e t e r m in e d  by a d m i n i s t e r i n g  a Z - t e s t  o f  

c o r r e l a t e d  means.



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

The r e s u l t s  o f  the  hypotheses t h a t  were t e s t e d  in t h i s  study 

are  p resented  in t h i s  ch ap te r .  The r e s u l t s  o f  th e  In-coming Student 

Survey, Follow-Up Student  Survey, and Supplemental Ju n io r  Survey are  

repo r ted  f o r  the  t o t a l  sample group. A tw o - ta i l e d  t - t e s t  fo r  

s i g n i f i c a n t  d i f f e r e n c e s  between means in a reas  s tu d ied  was used to  

examine each hypothesis .  A Z - t e s t  to  measure th e  mean d i f f e r e n c e s  

between the  In-coming Student Survey and th e  Follow-up Student 

Survey o f  both the  i n f l a t e d  and accura te  groups was used to  r e j e c t  

or  not t o  r e j e c t  Hypothesis 3.

The alpha level  chosen was .05, which means t h a t  a t - v a lu e  or  a 

z -va lue  o f  2.00 with 68 degrees  o f  freedom in d ic a t e s  a s i g n i f i c a n t  

d i f f e r e n c e .  I t  should be noted t h a t  the  s tuden t  sample mentioned in 

each o f  the  hypotheses r e f e r s  to  freshmen who a re  c u r r e n t ly  j u n io r -  

leve l  College Achievement Program s tuden ts  en ro l le d  in the  O ff ice  of  

Supportive S erv ices .  Therefore ,  the  r e s u l t s  o f  t h i s  re sea rch  may be 

gen era l ized  to  s tuden ts  in Special Services  programs a t  Michigan 

S t a t e  U n i v e r s i t y  and,  w i t h i n  l i m i t s ,  t o  s t u d e n t s  a t  o t h e r  

i n s t i t u t i o n s  with s im i l a r  programs.

In Table 2, da ta  a re  d isp layed  o f  the  100 randomly s e le c te d  

freshman College Achievement Program s tuden ts  from the  o r ig in a l  293

67
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who responded to  the  In-coming Student Survey and th e  number of  

j u n io r - l e v e l  College Achievement Program s tuden ts  who responded to  

the  Follow-up Student  Survey and the  Supplemental Ju n io r  Survey. 

Tables 3 and 4 p resen t  da ta  by gender o f  those  freshman College 

Achievement Program s tuden ts  who responded to  the  1983 In-coming 

S t u d e n t  Su rvey ,  t h e  1986 Follow-Up S tu d e n t  S u rvey ,  and t h e  

Supplemental Ju n io r  Survey. I t  may be noted t h a t  th e  percentage of  

Follow-up Student Surveys and Supplemental Jun io r  Surveys re tu rned  

was high.

Table 2 . - - D i s t r i b u t io n  o f  freshman College Achievement Program 
s tuden ts  who responded to  the  In-coming Student  Survey 
and j u n i o r  College Achievement Program Students  who 
responded to  the  Follow-Up Student Survey and Supplemen­
t a l  J u n io r  Survey.

Total
D is t r ib u t io n

Total
Respondents Percent

In-coming Survey 293 175 60
Follow-Up Survey 100 92 92
Ju n io r  Survey 100 92 92

Table 3 . - -D i s t r ib u t io n  by gender o f  College Achievement Program 
s tuden ts  who responded to  the  1983 In-coming Student  
Survey.

Gender N Percent

Male 73 42
Female 102 58

Total 175 100
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Table 4 . - - D i s t r i b u t io n  by gender of  j u n i o r  College Achievement 
Program s tuden ts  who responded to  the  1986 Follow-Up 
Student Survey and Supplemental Ju n io r  Survey.

Gender N Percent

Male 35 38
Female 57 62

Total 92 100

Students  randomly se le c ted  to  p a r t i c i p a t e  in th e  survey were 

divided in to  two groups. College Achievement Program s tuden ts  who 

had i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA formed the  f i r s t  

group, while s tuden ts  who had accura te  or  conse rva t ive  expec ta t ions  

o f  t h e i r  f i r s t - t e r m  GPA comprised the  second group. Tables  5 and 6 

provide da ta  regarding th e  gender o f  both expec ta t ion  groups.

In Table 5, da ta  are  d isp layed  which show t h a t  both the  

i n f l a t e d  and accura te  groups contained  more females than males.  Of 

both males and females,  64% o f  the  s tuden ts  expected a h igher  f i r s t -  

term grade po in t  average than they a c tu a l ly  rece ived .

Table 5 . - - D i s t r i b u t io n  by gender o f  College Achievement Program 
s tuden ts  who were assigned to  i n f l a t e d  and accu ra te  or
conserva t ive  expec ta t ions  groups.

Expectat ions  Female Male Total

I n f l a t e d  39 25 64
Accurate 21 15 36

Total 60 40 100
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In Table 6, da ta  a re  d isp layed  which show th e  numbers in 

percentages o f  College Achievement Program s tuden ts  in both groups. 

I t  shows t h a t  more females than males were rep resen ted  in both 

the  accura te  or  conse rva t ive  and i n f l a t e d  expecta t ion  groups.

Table 6 . - -D i s t r i b u t i o n  by percentage o f  College Achievement Program 
s tuden ts  who were assigned to  i n f l a t e d  and accu ra te  or 
conserva t ive  expec ta t ion  groups.

Expectat ions Female Male Total

I n f l a t e d 60.9 39.1 100
Accurate 58.3 41.7 100

In Table 7, da ta  a re  d isplayed which show the  average f i r s t -  

term grade es t im a te  f o r  College Achievement Program s tuden ts  per  

group. The t a b l e  shows t h a t  the  m a jo r i ty  o f  the  s tu d en ts  assigned  

to  the  i n f l a t e d  group expected to  rece ive  a GPA o f  3 .0 .  Within the  

accura te  or  conserva t ive  group, most s tuden ts  expected a 2 .5  f i r s t -  

term GPA. The t a b l e  d isp la y s  the  number o f  s tuden ts  rece iv ing  

grades  ranging from a 4 .0  (A) t o  a 1.0 (D) fo r  each group. Also 

shown i s  th e  percentage o f  s tuden ts  who rece ived  each grade.

In Table 8, da ta  a re  d isp layed  which show the  h ig h es t  academic 

degree t h a t  College Achievement Program s tuden ts  planned to  o b ta in .  

The m a j o r i t y  o f  CAAP s t u d e n t s  had a s p i r a t i o n s  t o  e n r o l l  in  

p o s tbacca lau rea te  degree courses .



Table 7 . —Dis tr ibu t ion  o f  s tudent  responses to  the ques t ion ,  "Estimate your average grade fo r  the 
f i r s t  term of  your freshman year ."

Estimated Grade Point Average 

4.0 3.5 3.0 2.5 2.0 1.5 1.0

N 2 N % N % H % N % N % N %

In f la ted  

Expected

Accurate 

Expected

Column 
Total

1 1.6 8 12.5 32 50.0 16 25.0 5 7.8 1 1.6 1 1.6

1 2.8 1 2.8 14 38.9 17 47.2 3 8.3 0 0 0 0

2
2.0

9
9.0

46
46.0

33
33.0

8
8.0

1
1.0

1
1.0
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Table 8 . - -D i s t r i b u t i o n s  o f  s tuden t  responses  t o  th e  q ues t ion ,  "What 
i s  the  h ighes t  degree t h a t  you in tend to  obta in?"

Associate
Degree

Bachelor’ s
Degree

Master’ s
Degree

Doctorate
Degree

Profess iona l
Degree

N % N % N % N % N %

I n f l a t e d  
Expect. 1 1.6 13 20.3 33 56.9 10 15.5 7 10.9

Accurate
Expect. 2 5.6 8 22.2 20 55.6 2 5.6 4 11.1

Total 3 3.0 21 21.0 53 53.0 12 12.0 11 11.0

Analysis of  Hypotheses

Hypothesis 1

Hypothesis 1 s t a t e s  in nul l  form t h a t  College Achievement 

Program s tuden ts  who have accura te  or  conse rva t ive  e x p ec ta t io n s  of 

t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  ex p ec ta t io n s  of 

t h e i r  f i r s t - t e r m  GPA w il l  not d i f f e r  in terms o f  o th e r  academic 

expec ta t ions  and percep t ions  a t  the  time they e n t e r  the  u n i v e r s i t y .  

Data were obta ined on th e  importance o f  th e  following f a c t o r s  in 

determining academic success :  (a) f in a n c ia l  a id ,  (b) problems with

tak ing  t e s t s ,  (c) poor study h a b i t s ,  (d) academic counse l ing ,  and 

(e) t u t o r i n g .  Students  were asked to  respond to  th e  items on a 

fo u r -p o in t  s ca le  ranging from 1 = "Not Important" t o  4 -  "Very 

Important ."

The r e s u l t s  o f  t h e  mean scores  and th e  t - t e s t  r e f l e c t  t h a t  

t h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  between f reshm an  C o l l e g e
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Achievement Program s tu d en ts  who had i n f l a t e d  expec ta t ions  o f  t h e i r  

f i r s t - t e r m  GPA and s t u d e n t s  who had a c c u r a t e  o r  c o n s e r v a t i v e  

expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA in terms o f  t h e i r  percep t ions  

of  th e se  f iv e  f a c t o r s  a t  the  time they entered  the  u n iv e r s i t y .  

These d e s c r i p t i v e  d a ta  a re  repor ted  in Tables 9 through 13.

In Table 9, da ta  a re  d isp layed t h a t  suggest  both groups of  

College Achievement Program s tuden ts  considered "Financial  Aid" as 

"Important" f o r  academic s u rv iv a l .  The means f o r  the  two groups 

were very s im i l a r .  With th e  observed p r o b a b i l i t y  a t  alpha .390, and 

s e t  alpha leve l  .05, i t  may be assumed t h a t  the  two groups o f  CAAP 

s tuden ts  d id  not d i f f e r  on t h i s  ques t ion .  Therefore ,  th e  nul l  

hypothesis  was not r e j e c t e d .

Table 9 . --"On a sca le  of  1-4, how important do you th ink  f in a n c ia l  
a id  w i l l  be in determining your academic success?"

Expectat ion N Mean
Standard
Deviation

2-Tai led  
t  P ro b a b i l i ty

I n f l a t e d

Financial  Aid 64 3.06 1.03 t=1.98
t — .86 .390 

-1.98<-.86<1.98

Accurate

Financial  Aid 36 3.25 1.05

In Table 10, da ta  a re  d isp layed  in d ic a t in g  t h a t  CAAP s tuden ts  

in both groups perceived "Problems Taking Exams" as being " S l ig h t ly
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Important" In terms o f  academic surv iva l  upon en te r in g  co l leg e .  

With the  p ro b a b i l i t y  leve l  s e t  a t  alpha .05, and the  observed level  

.136, i t  may be assumed t h a t  CAAP s tuden ts  in both groups d id  not 

d i f f e r  on t h i s  ques t ion .  Therefore ,  th e  null  hypothesis  was not 

r e j e c t e d .

Table 10 . --"On a sca le  o f  1-4, how important do you th in k  problems 
tak ing  exams w i l l  be in keeping you from reaching 
academic success?"

Expectation N Mean
Standard
Deviation

2-Tai led  
t  P ro b a b i l i ty

In f l a t e d

Prob. Taking 
Exams 64 2.90 .988 t«1 .98  .136

Accurate

Prob. Taking 
Exams 36 2.58 .604

t=-1 .50
-1.98<-1.50<1.98

In Table 11, da ta  a re  d isp layed  t h a t  in d ic a te  CAAP s tuden ts  in 

both groups perceived "Poor Study Habi ts"  to  be " S l ig h t ly  Important" 

to  "Important" in terms o f  academic survival  upon en te r in g  co l leg e .  

With the  p ro b a b i l i t y  f a c t o r  a t  the  alpha .05 l e v e l ,  and the  observed 

level  .136, i t  may be assumed t h a t  CAAP s tuden ts  in  both groups did 

not d i f f e r  on t h i s  q ues t ion .  Therefore ,  the  nul l  hypothesis  was not 

r e j e c t e d .
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Table 11.--"On a scale of 1-4, how Important do you think poorstudy habits will be in keeping you from reachingacademic success?"

Expectation N Mean
Standard
Deviat ion t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Poor Study 
Habits 64 2.62 1.16 t = l .98 

t — .77 
-1.98<-.77<1.98

.136

Accurate

Poor Study 
Habits 36 2.80 1.03

In Table 12, d a ta  a re  d isplayed t h a t  in d ic a te  CAAP s tuden ts  in 

both groups perceived "Academic Counseling" as being " S l ig h t ly  

Im p o r ta n t "  t o  " I m p o r t a n t "  in  te rm s  o f  academic  s u r v i v a l  upon 

en te r in g  c o l le g e .  With the  p ro b a b i l i t y  f a c t o r  s e t  a t  th e  alpha .05 

l e v e l ,  and the  observed level  .870, i t  may be assumed t h a t  CAAP 

s tuden ts  did  not d i f f e r  on t h i s  ques t ion .  Therefore ,  the  null  

hypothesis  was not r e j e c t e d .

In Table 13, d a ta  a re  d isplayed t h a t  i n d i c a t e  CAAP s tu d en ts  in 

both groups perceived "Tutoring" as being "Important" t o  "Very 

Im p o r ta n t "  in  te rm s  o f  academic s u r v i v a l  upon e n t e r i n g  t h e  

u n iv e r s i t y .  With the  p r o b a b i l i t y  f a c t o r  s e t  a t  the  alpha .05 l e v e l ,  

and the  observed p r o b a b i l i t y  o f  .602, the  f in d in g s  suggest t h a t  CAAP 

s tuden ts  in both groups d id  not d i f f e r  on t h i s  q ues t ion .  Therefore ,  

the  nul l  hypothesis  was not r e j e c t e d .
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Table 12.--"On a scale of 1-4, how Important do you think academiccounseling will be in keeping you from reaching academicsuccess?"

Expectation N Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Academic
Counseling 64 2.56 .614 t=1.98 

t — .16 
- 1 . 98<-. 16<1.98

.870

Accurate

Academic
Counseling 36 2.58 .604

Table 13 . --"On 
w il l

a sca le  o f  1-4, how important do you th in k  t u to r in g  
be in determining your academic success?"

Expectation N Mean
Standard
Deviation t

2-Tai led  
P ro b a b i l i ty

In f l a t e d

Tutoring 64 3.43 .687 t - 1 .9 8
t= - .52

-1.98<-.52<1.98

.602

Accurate

Tutoring 36 3.36 .723
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Hypothesis 2

Hypothesis 2 s t a t e d  in null  form t h a t  College Achievement 

Program s tuden ts  who have accu ra te  o r  conse rva t ive  ex p ec ta t io n s  of 

t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  exp ec ta t io n s  of  

t h e i r  f i r s t - t e r m  GPA w i l l  not d i f f e r  in terms o f  changes in t h e i r  

academic pe rcep t ions  o f  the  same f a c t o r s  between the  time t h a t  they 

e n t e r  c o l le g e  and completing freshman and sophomore y ea r s .

Data were obta ined on the  ques t ion ,  "How important  do you th in k  

each o f  th e  following have been and w i l l  be in determining your 

academic success:  (a) f in a n c ia l  a id ,  (b) t u t o r i n g ,  (c) academic

counsel ing ,  (d) poor study h a b i t s ,  and (e) problems with t e s t  

tak ing?"  The r e s u l t s  of  the  mean scores  and the  t - t e s t s  in d ic a te  

t h a t  s i g n i f i c a n t  d i f f e r e n c e s  did not  e x i s t  in terms o f  changes in 

pe rcep t ions  o f  College Achievement Program s tuden ts  between th e  time 

they en te red  c o l leg e  and when they completed t h e i r  freshman and 

sophomore y e a r s .  These d e s c r i p t i v e  da ta  are  repor ted  in Tables 14 

through 18. Hypothesis 2 i s  a t e s t  f o r  the  d i f f e r e n c e s  in changes 

in academic pe rcep t ions  o f  College Achievement Program s tuden ts  

between the  time they en te red  co l leg e  and a f t e r  completing t h e i r  

freshman and sophomore y ea r s .

In Table 14, da ta  a re  d isp layed  t h a t  i n d i c a t e  CAAP s tuden ts  in 

both groups perceived "Financial  Aid" as "Important" t o  "Very 

Important" in terms o f  academic surv iva l  between th e  time they  

entered  co l leg e  and a f t e r  completing t h e i r  freshman and sophomore 

y ea r s .  The p r o b a b i l i t y  leve l  was s e t  a t  the  alpha .05 l e v e l .  

Therefore ,  with the  observed leve l  being .137, i t  may be assumed
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t h a t  CAAP s tuden ts  in both groups did  not d i f f e r  on t h i s  ques t ion 

a f t e r  completing freshman and sophomore y ea r s .  Therefore ,  the  null  

hypothesis  was not r e j e c t e d .

Table 1 4 . --"On a sca le  o f  1-4, how important do you t h in k  f in a n c ia l  
a id  has been in determining your academic success?"

Expectation Size Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Financia l Aid 58 3.56 1.17 t=1.98 .137

Accurate

Financial Aid 34 3.23 1.10

t=1.69 
- 1 . 98<1.69<1.98

In Table 15, da ta  a re  d isp layed  t h a t  i n d ic a te  CAAP s tuden ts  in 

both groups perceived "Tutoring" as being " S l ig h t ly  Important" to  

"Important" in terms of  academic surv iva l  between th e  time they 

en te red  co l lege  and a f t e r  completing freshman and sophomore y e a r s .  

The p r o b a b i l i t y  level  was s e t  a t  the  alpha .05 l e v e l .  Therefore ,  

with the  observed level  a t  .465, i t  may be assumed CAAP s tuden ts  in 

both groups did not d i f f e r  on t h i s  ques t ion  a f t e r  completing t h e i r  

freshman and sophomore y e a r s .  Thus, th e  nu l l  hypothesis  was not  

r e j e c t e d .
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Table 15.--"On a scale of 1-4, how Important do you think tutoringhas been in determining your academic success?"

Expectat ion Size Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d  

Tutor ing 58 2.81 1.03 t - 1 .9 8 .465

Accurate

Tutoring 34 2.98 .969

t — .73 
1 .98<-.73<1.98

In Table 16, da ta  a re  d isplayed t h a t  in d ic a te  CAAP s tuden ts  in 

both groups perceived  "Academic Counseling" as being "Important"  in 

terms o f  academic su rv iva l  between the  time they  en te red  co l lege  and 

a f t e r  t h e i r  freshman and sophomore y ea r s .  The p r o b a b i l i t y  leve l  was 

s e t  a t  the  alpha .05 l e v e l .  Therefore ,  with the  observed leve l  a t  

.259, i t  may be assumed t h a t  the  two groups o f  CAAP s tuden ts  did not 

d i f f e r  on t h i s  q u e s t i o n  a f t e r  c o m p le t in g  t h e i r  f reshm an  and 

sophomore y ea r s .  Thus, the  null  hypothesis  was not r e j e c t e d .

In Table 17, da ta  a re  d isplayed t h a t  i n d ic a te  CAAP s tuden ts  in 

both  g ro u p s  p e r c e i v e d  "Poor  Study H a b i t s "  as  b e in g  " S l i g h t l y  

Important" to  "Important" in terms o f  academic surv iva l  between the  

time they entered  co l leg e  and a f t e r  completing t h e i r  freshman and 

sophomore y e a r s .  The p r o b a b i l i t y  leve l  was s e t  a t  th e  alpha .05 

l e v e l .  Therefore ,  with the  observed level  a t  .553, i t  may be 

assumed t h a t  CAAP s tuden ts  in both groups d id  not  d i f f e r  in terms of
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their perceptions on this question after completing their freshman
and sophomore years. Thus, the null hypothesis was not rejected.

Table 16 . --"On a sca le  o f  1-4, how important do you th in k  academic 
counsel ing has been in determining your academic 
success?"

Expectation Size Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Academi c 
Counseling 58 3.10 .831 t=1.98 

t — 1.14 
- 1 .9 8 < - l . 14<1.98

.259

Accurate

Academic
Counseling 34 3.29 .676

Table 1 7 . - "On a sca le  o f  1-4, how important do you th in k  poor study 
h ab i t s  has been in determining your academic success?"

Expectation Size Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

In f l a t e d

Poor Study 
Habits 58 2.91 1.18 t=1.98 

t= - .6 0  
-1.98<-.60<1.98

.758

Accurate

Poor Study 
Habits 34 3.05 1.01
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In Table 18, da ta  a re  d isplayed t h a t  in d ic a te  CAAP s tuden ts  in 

both groups perceived "Problems Taking Exams" as being "Important" 

t o  "Very Important" in terms of  academic surv iva l  between th e  time 

they en te red  co l lege  and a f t e r  t h e i r  freshman and sophomore y e a r s .  

The p r o b a b i l i t y  level  was s e t  a t  the  alpha .05 l e v e l .  With the  

observed level  a t  .071, i t  may be assumed t h a t  CAAP s tuden ts  in  both 

groups did  not d i f f e r  in terms of  t h e i r  percept ions  on t h i s  ques t ion  

a f t e r  completing the  freshman and sophomore y ea r s .  Therefore ,  the  

nu l l  hypothesis  was not r e j e c t e d .

Table 1 8 . --"On a s c a le  o f  1-4, how important do you th in k  problems 
tak ing  exams has been in determining your academic 
success?"

Expectat ion Size Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Problems 
Taking Exams 58 2.87 1.12 t=1.98 

t = - l .83 
- 1 . 98<- 1 . 83<1.98

.071

Accurate

Problems 
Taking Exams 34 3.29 .906
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Hypothesis 3

Hypothesis 3 s t a t e d  in nul l  form t h a t  College Achievement 

Program s tuden ts  who have accura te  o r  conse rva t ive  expec ta t ions  o f  

t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  ex pec ta t ions  o f  

t h e i r  f i r s t - t e r m  GPA w i l l  not  d i f f e r  in terms o f  changes in t h e i r  

academic percep t ions  over  the  two-year per iod .  Data were obtained 

on th e  ques t ion ,  "How important do you th in k  each o f  the  following 

w i l l  be o r  has been in determining your academic success :  (a)

f in a n c ia l  a id ,  (b) t u t o r i n g ,  (c) academic counsel ing ,  (d) poor study 

h a b i t s ,  and (e) problems with t e s t  taking?" The r e s u l t s  o f  the  mean 

scores  between in-coming and follow-up groups and th e  Z - t e s t s  

in d ica te d  t h a t  s i g n i f i c a n t  d i f f e r e n c e s  did e x i s t  on c e r t a i n  f a c t o r s  

in  te rm s  o f  changes  in  C o l l e g e  Achievement Program s t u d e n t s ’ 

academic percep t ions  over  the  two-year per iod .  These d e s c r i p t i v e  

d a ta  a re  repor ted  in Tables 19 through 28.

Hypothesis 3 i s  a t e s t  fo r  the  d i f f e r e n c e s  between College 

Achievement Program s tuden ts  on the  In-coming Survey and CAAP 

s tuden ts  on the  Follow-up Survey--percept ion  changes on s e le c te d  

academic, s o c i a l ,  and personal f a c to r s  over a two-year  per iod .

In Table 19, d a ta  a re  d isp layed  t h a t  i n d i c a t e  CAAP s tuden ts  

with i n f l a t e d  exp ec ta t io n s  o f  t h e i r  f i r s t - t e r m  GPA in both in-coming 

and fol low-up survey groups d i f f e r e d  in terms o f  t h e i r  percep t ions  

o f  the  importance o f  "Financial Aid" in determining t h e i r  academic 

success .  The p r o b a b i l i t y  level  was s e t  a t  th e  alpha .05 l e v e l .  

Therefore ,  with a c r i t i c a l  value o f  Z « 1.96 and an observed Z-score  

o f  -2 .50 ,  i t  may be assumed t h a t  CAAP s tuden ts  with i n f l a t e d
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expec ta t ions  d i f f e r e d  on t h i s  ques t ion  over a two-year per iod .  

Therefore ,  the  null  hypothesis  was r e j e c t e d .

Table 1 9 . --"How important  do you th in k  f in a n c ia l  a id  w i l l  be o r  has 
been in determining your academic success?"

I n f l a t e d  Group N Mean
Standard
Deviation Z

In-comina

Financial  Aid 64 3.06 1.03

-1.

Z=1.96
Z=-2.50

,96<-2.50<1.96

Fo 11o w -Ud

Financial  Aid 58 3.56 1.17

In Table 20, d a ta  are d isp layed t h a t  in d ic a te CAAP s tuden ts

with accura te  or conserva t ive  expec ta t ions  o f  t h e i r f i r s t - t e r m  GPA

in both in-coming and fo llow -up survey groups did do not d i f f e r  in

terms o f  t h e i r  pe rcep t ions  o f  the  importance o f  "Financial  Aid" in 

determining t h e i r  academic success .  The p r o b a b i l i t y  leve l  was s e t  

a t  the  alpha .05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z =

1.96 and an observed Z-score  o f  .077, i t  may be assumed CAAP 

s tuden ts  with accura te  expec ta t ions  d i f f e r e d  on t h i s  ques t ion  over a 

two-year per iod .  Thus, th e  nu l l  hypothesis  was not  r e j e c t e d .
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Table 20.--"How important do you think financial aid will be orhas been in determining your academic success?"

Accurate Group N Mean
Standard
Deviation Z

In-comina 

Financia l  Aid 36 3.25 1.05 Z=1.96

FoIIow-ud 

Financia l  Aid 34 3.23 1.10

Z=.077 
- 1 . 96<. 077<1.96

In Table 21, d a ta  are  d isplayed t h a t  i n d ic a te  CAAP s tuden ts  

with i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA in both in-coming 

and follow-up survey groups d i f f e r e d  in terms o f  t h e i r  percep t ions  

o f  the  importance o f  "Tutoring" determining t h e i r  academic success .  

The p ro b a b i l i t y  level  was s e t  a t  the  alpha .05 l e v e l .  Therefore ,  

with a c r i t i c a l  value o f  Z = 1.96 and an observed Z-score o f  3 .88 ,  

i t  may be assumed t h a t  CAAP s tuden ts  with i n f l a t e d  expec ta t ions  

d i f f e r e d  on t h i s  ques tion  over a two-year pe r iod .  Thus, the  nul l  

hypothesis  was r e j e c t e d .



85

Table 21.--"How important do you think tutoring will be or has beenin determining your academic success?"

In f l a t e d  Group N Mean
Standard
Deviation Z

In-comina

Tutoring 64 3.43 .687 Z-1.967_o oo
-1.96<3.88<1.96

Follow-Up

Tutoring 58 2.81 1.03

In Table 22, da ta  a re  d isp layed  t h a t  in d ic a te  CAAP s tuden ts  

with accu ra te  or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 

in both in-coming and follow-up survey groups did not d i f f e r  in 

terms o f  t h e i r  percep t ions  on th e  importance o f  "Tutoring" in 

determining t h e i r  academic success .  The p r o b a b i l i t y  level  was s e t  

a t  the  alpha .05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z =

1.96 and an observed Z-score o f  3 .33 ,  i t  may be assumed t h a t  CAAP 

s tuden ts  with accura te  expec ta t ions  d i f f e r e d  on t h i s  ques t ion  over a 

two-year per iod .  Thus, th e  null  hypothesis  was r e j e c t e d .

In Table 23, da ta  a re  d isp layed  t h a t  i n d ic a te  CAAP s tuden ts  

with i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA in both in-coming 

and follow-up survey groups d i f f e r e d  in terms o f  t h e i r  percep t ions  

o f  t h e  im p o r ta n c e  o f  "Academic C o u n se l in g "  d e t e r m in i n g  t h e i r  

academic success .  The p r o b a b i l i t y  leve l  was s e t  a t  the  alpha .05 

l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z -  1.96 and an observed
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Z-score o f  -4 .06 ,  i t  may be assumed CAAP s tuden ts  with i n f l a t e d  

expec ta t ions  d i f f e r e d  on t h i s  ques t ion over a two-year per iod .  

Thus, the  nul l  hypothesis  was r e j e c t e d .

Table 2 2 . --"How important  do you th in k  t u to r in g  w i l l  be o r  has been 
in determining your academic success?"

Accurate Group N Mean
Standard
Deviation Z

In-comina

Tutoring 36 3.36 .723 Z=1.96 
Z=3.33 

- 1 . 96<3. 33<1.96

Fo11ow-Ud

Tutoring 34 2.98 .969

Table 2 3 . --"How important  do you th in k  academic counseling w il l  be 
or  has been in determining your academic success?"

I n f l a t e d  Group N Mean
Standard
Deviation Z

In-comina

Academic Counseling 64 2.56 .614 Z-1.96 
Z=-4.06 

-1.96<-4.06<1.96

Follow-Up

Academic Counseling 58 3.10 .831
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In Table 24, d a ta  a re  d isp layed t h a t  in d ic a te  CAAP s tuden ts  

with accura te  or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 

in both in-coming and follow-up survey groups d i f f e r e d  in terms of  

t h e i r  percep t ions  o f  the  importance o f  "Academic Counseling" in 

determining t h e i r  academic success .  The p r o b a b i l i t y  leve l  was s e t  

a t  the  alpha .05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z =

1.96 and an observed Z-score o f  -4 .64 ,  i t  may be assumed t h a t  CAAP 

s tuden ts  with accura te  expec ta t ions  d i f f e r e d  on t h i s  ques t ion  over a 

two-year per iod .  Therefore ,  the null  hypothesis  was r e j e c t e d .

Table 2 4 . --"How important  do you th in k  academic counsel ing w i l l  be 
or  has been in determining your academic success?"

Accurate Group N Mean
Standard
Deviation Z

In-comina

Academic Counseling 36 2.58 .604 Z=1.96

Fo11ow-Ud

Academic Counseling 34 3.29 .676

Z=-4.64
-1.96<-4.06<1.96

In Table 25, da ta  a re  d isplayed t h a t  in d ic a te  CAAP s tuden ts  

with i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA in both in-coming 

and follow-up survey groups did not d i f f e r  in terms o f  t h e i r  

percep t ions  o f  the  importance of  "Poor Study Habits" determining 

t h e i r  academic success .  The p r o b a b i l i t y  leve l  was s e t  a t  th e  alpha
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.05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z -  1.96 and an 

observed Z-score  o f  -1 .36 ,  i t  may be assumed CAAP s tuden ts  with 

i n f l a t e d  expec ta t ions  d id  not d i f f e r  on t h i s  ques t ion  over a two- 

yea r  pe r iod .  Thus, the  null  hypothesis  was not r e j e c t e d .

Table 2 5 . --"How important do you th ink  poor study h a b i t s  w i l l  be or  
have been in determining your  academic success?"

I n f l a t e d  Group N Mean
Standard
Deviation Z

In-comina

Poor Study Habits 64 2.62 1.16 Z=1.96 
Z = - l .36 

- 1 . 96<-1 .36<1.96

Follow-Up

Poor Study Habits 58 2.91 1.18

In Table 26,, da ta  are displayed t h a t  in d ic a te CAAP s tuden ts

with accu ra te  or conse rva t ive  expec ta t ions  o f  t h e i r f i r s t - t e r m  GPA

in both in-coming and fol low-up survey groups did  not  d i f f e r  in 

terms o f  t h e i r  pe rcep t ions  on the  importance of  "Poor Study Habits"  

in determining t h e i r  academic success .  The p r o b a b i l i t y  level  was 

s e t  a t  the  alpha .05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z =

1.96 and an observed Z-score  o f  -1 .02 ,  i t  may be assumed t h a t  CAAP 

s tuden ts  with accura te  expec ta t ions  did not d i f f e r  on t h i s  ques t ion  

over a two-year  per iod .  Thus, the  null  hypothesis  was not  r e j e c t e d .
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Table 26.--"How important do you think poor study habits will be orhave been in determining your academic success?"

Accurate Group N Mean
Standard
Deviation Z

In-comina

Poor Study Habits 36 2.80 1.03 Z=1.96
Z=-1.02

-1.96<-1.02<1.96

Fo11ow-Ud

Poor Study Habits 34 3.05 1.01

In Table 27, da ta  a re  d isp layed  t h a t  in d ic a te  CAAP s tuden ts

with i n f l a t e d  expec ta t ions  of  t h e i r  f i r s t - t e r m  GPA in both in-coming 

and follow-up survey groups did not d i f f e r  in terms o f  t h e i r  

p e rcep t ions  o f  the  importance o f  "Problems Taking Exams" determining 

t h e i r  academic success .  The p r o b a b i l i t y  level  was s e t  a t  the  alpha

.05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z = 1.96 and an 

observed Z-score  of  .156, i t  may be assumed t h a t  CAAP s tuden ts  with 

i n f l a t e d  expec ta t ions  d id  not d i f f e r  on t h i s  ques t ion  over a two- 

year  per iod .  Thus, the  nu l l  hypothesis  was not  r e j e c t e d .

In Table 28, da ta  a re  d isp layed  t h a t  i n d ic a te  CAAP s tuden ts

with accu ra te  o r  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA 

in both in-coming and fol low-up survey groups d i f f e r e d  in terms of  

t h e i r  percep t ions  o f  th e  importance o f  "Problems Taking Exams" in 

determining t h e i r  academic success .  The p r o b a b i l i t y  level  was s e t

a t  the  alpha .05 l e v e l .  Therefore ,  with a c r i t i c a l  value o f  Z =
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1.96 and an observed Z-score o f  -3 .73 ,  i t  may be assumed t h a t  CAAP 

s tuden ts  with accu ra te  expec ta t ions  d i f f e r e d  on t h i s  ques tion  over  a 

two-year per iod .  Thus, th e  null  hypothesis  was r e j e c t e d .

Table 2 7 . --"How important do you th in k  problems tak ing  exams w il l  
be o r  has been in determining your academic success?"

In f l a t e d  Groups N Mean
Standard
Deviation Z

In-comina

Problems Taking 
Exams 64 2.90 .99 Z=1.96 

Z-.156 
- 1 . 96<.156<1.96

Fo 11o w -Ud

Problems Taking 
Exams 58 2.87 1.12

Table 2 8 . --"How important  do you th in k  problems tak ing  exams w i l l  be 
or  has been in determining your academic success?"

Accurate Group N Mean
Standard
Deviat ion Z

In-comina

Problems Taking 
Exams 30 2.58 .604 Z=1.96

Z—3.73
■1.96<-3.73<1.96

Fo 11o w -Ud

Problems Taking 
Exams 34 3.29 .906
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Hypothesis 4

Hypothesis 4 s t a t e d  in nul l  form t h a t  a t  th e  beginning o f  t h e i r  

j u n i o r  y ea r ,  College Achievement Program s tuden ts  who have accura te  

or  conse rva t ive  ex pec ta t ions  of  t h e i r  f i r s t - t e r m  GPA and s tudents  

who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA w il l  not 

d i f f e r  in terms o f  t h e i r  percept ions  o f  the  value o f  s e le c te d  

academic programs. Data were obtained from the  ques t ion  t h a t  asked 

College Achievement Program s tuden ts  t o  in d ic a te  the  q u a l i t y  of  

academic  g u id a n c e  and c o u n s e l in g  p ro v id e d  by t h e  O f f i c e  o f  

S u p p o r t i v e  S e r v i c e s  in  t h e  f o l l o w in g  a r e a s :  ( a )  academic

a d v i se m e n t ,  (b)  c a r e e r /e m p lo y m e n t  a d v ise m e n t ,  (c )  S u p p o r t i v e  

S e r v i c e s  improving  o v e r a l l  d eve lopm en t ,  (d)  d e g re e  t o  which 

Supportive Services  has helped you achieve your educational  goals  in 

p re sen t  s t a t u s ,  and (e) degree Supportive Services  has helped 

improve your GPA.

The r e s u l t s  o f  the  mean scores  and the  t - t e s t s  in d ic a te  t h a t  

s i g n i f i c a n t  d i f f e r e n c e s  did not e x i s t  on th e  percep t ions  o f  the  

value o f  academic programs between CAAP s tuden ts  with i n f l a t e d  

f i r s t - t e r m  GPA and s tuden ts  with accura te  f i r s t - t e r m  GPA a t  the  

beginning o f  t h e i r  j u n i o r  yea r .

Hypothesis 4 i s  a t e s t  f o r  the  d i f f e r e n c e s  in the  percep t ions  

o f  the  value o f  academic programs f o r  College Achievement Program 

s tuden ts  with i n f l a t e d  f i r s t - t e r m  GPA and s tuden ts  with accura te  or  

conserva t ive  f i r s t - t e r m  GPA a t  th e  beginning o f  t h e i r  j u n i o r  y ea r .  

In t e s t i n g  Hypothesis 4, s tuden ts  were asked to  respond to  the  value 

o f  academic guidance and counsel ing on a f i v e -p o in t  s c a le ,  with 1
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being "Poor" and 5 being "Outstanding."  Students  were asked to  

respond to  th e  importance o f  Supportive Serv ices  in improving t h e i r  

academic development on a fo u r -p o in t  s c a l e ,  with 1 being "Not 

Important" and 4 being "Very Important."  Students  were asked to  

respond to  the  degree OSS helped them achieve t h e i r  educational  

goa ls  and improve t h e i r  GPA on a f iv e - p o in t  s c a le ,  with 1 being 

"None" and 5 being "Great Degree."

Table 29 p resen ts  da ta  t h a t  in d ic a te  CAAP s tuden ts  in both 

groups perceived  "Academic Counseling" provided by OSS as being 

"Outstanding" in terms o f  academic surv iva l  a t  the  beginning of  

t h e i r  j u n i o r  y ea r .  The p r o b a b i l i t y  leve l  was s e t  a t  the  alpha .05 

l e v e l .  With the  observed level  a t  alpha .304, i t  may be assumed 

t h a t  CAAP s tuden ts  did  not  d i f f e r  in terms o f  t h e i r  percep t ion  of  

the  q u a l i t y  o f  academic counsel ing a t  th e  beginning o f  t h e i r  j u n io r  

y e a r .  Therefore ,  the  null  hypothesis  was not r e j e c t e d .

In Table 30, da ta  a re  d isp layed  t h a t  i n d i c a t e  CAAP s tuden ts  in 

both groups perceived "Career/Employment Advisement" as being "Above 

Average" to  "Outstanding" in terms o f  academic surv iva l  a t  the 

beginning o f  t h e i r  j u n i o r  yea r .  The p r o b a b i l i t y  leve l  was s e t  a t  

the  alpha .05 l e v e l .  With the  observed leve l  a t  alpha .366, i t  may 

be assumed t h a t  CAAP s tuden ts  did not d i f f e r  in terms o f  t h e i r  

percep t ions  of  the  q u a l i t y  o f  academic counsel ing a t  the  beginning 

o f  t h e i r  j u n io r  yea r .  Therefore ,  the  nul l  hypothesis  was not 

r e j e c t e d .
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Table 29.--"On a scale of 1-5, indicate the quality of academiccounseling provided by the Office of SupportiveServices."

Expectation N Mean
Standard
Deviation t

2-Tailed
P ro b a b i l i ty

I n f l a t e d

Academic
Counseling 58 4.34 1.13 t=1.98 .304

Accurate

Academic
Counseling 34 4.11 .808

t=-1 .03  
- 1 . 98<- 1 . 03<1.98

Table 3 0 . - - "On a sc a le  o f  1-5, in d ic a te  the  q u a l i t y  of  c a r e e r /  
employment advisement provided by the  Off ice  of  
Supportive S e rv ic es . "

Expectation
Standard

i N Mean Deviation
2-Tai led  

t  P ro b a b i l i ty

In f l a t e d

Career/Emp.
Advisement 58 3.94 1.38 t - 1 . 9 8  .366 

t= - .91  
- 1 . 98<-. 91<1.98

Accurate

Career/Emp.
Advisement 34 3.73 .864
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In Table 31, da ta  a re  d isp layed  t h a t  in d ic a te  CAAP s tuden ts  in 

both groups perceived "Improvement o f  Development/OSS" as being 

"Important" to  "Very Important" in terms o f  t h e i r  academic su rv iva l  

a t  th e  beginning o f  t h e i r  j u n i o r  y ea r .  The p r o b a b i l i t y  leve l  was 

s e t  a t  the  alpha .05 l e v e l .  With the  observed leve l  a t  .528, i t  may 

be assumed t h a t  CAAP s tuden ts  did  not d i f f e r  in terms o f  t h e i r  

pe rcep t ions  o f  the  value of  support ive  se rv ic e s  in improving t h e i r  

academic deve lopm ent  a t  t h e  b e g in n in g  o f  t h e i r  j u n i o r  y e a r .  

Therefore ,  the  null  hypothesis  was not r e j e c t e d .

Table 3 1 . --"On a s c a le  o f  1-5, how important  was the  Off ice  o f
Supportive Services  counsel ing in improving your o vera l l  
academic development?"

Expectat ion N Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Improvement of  
Develop./OSS 58 3.27 .933 t = l .98 

t — .63 
- 1 .98<-.63<1.98

.528

Accurate

Improvement of  
Develop./OSS 34 3.14 .958

In Table 32, da ta  a re  d isp layed  t h a t  in d ic a te  CAAP s tuden ts  in 

both groups perceived "Degree OSS Helped Achieve Educational Goals" 

as being "Great Degree" in terms o f  academic surv iva l  a t  the
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beginning o f  t h e i r  j u n i o r  y ea r .  The p r o b a b i l i t y  was s e t  a t  the 

alpha .05 l e v e l .  With the  observed p r o b a b i l i t y  a t  alpha .784, i t  

may be assumed t h a t  a t  the  beginning o f  t h e i r  j u n i o r  y ea r  CAAP 

s tuden ts  d id  not d i f f e r  in terms o f  t h e i r  pe rcep t ions  o f  th e  value 

o f  the  O ff ice  o f  Suppor tive Services  helping them achieve t h e i r  

educat ional  g o a ls .  Therefore ,  the  null  hypothesis  was not  r e j e c t e d .

Table 3 2 . --"To what degree has the  Off ice  of  Supportive Serv ices  
helped you achieve or  t r y  to  achieve your educat ional  
goals  in your p resen t  s ta tu s? "

Expectat ion N Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i t y

In f l a t e d

Degree OSS 
Help Achieve 
Educ. Goals 57 4.50 .889 t=1.98 

t — .28 
- 1 . 98<- . 28<1.98

.784

Accurate

Degree OSS 
Help Achieve 
Educ. Goals 34 4.55 .746

In Table 33, da ta  a re  d isp layed  t h a t  i n d i c a t e  CAAP s tu d en ts  in 

both groups perceived  "Degree OSS Helped Improve GPA" as being "Very 

Much" to  "Great Degree" in terms o f  academic su rv iva l  a t  the  

beginning o f  t h e i r  j u n i o r  y ea r .  The p r o b a b i l i t y  leve l  was s e t  a t  

th e  alpha .05 l e v e l .  With the  observed p r o b a b i l i t y  a t  .883, i t  may 

be assumed t h a t  a t  th e  beginning o f  t h e i r  j u n i o r  y e a r ,  CAAP s tuden ts
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did not differ in terms of their perceptions of the value of
supportive services in helping them improve their GPA. Therefore,
the null hypothesis was not rejected.

Table 3 3 . --"On a sc a le  o f  1-5, to  what degree do you perce ive  the
Off ice  of  Supportive Services  has helped you improve your 
GPA?"

Expectat ion N Mean
Standard
Deviation t

2-Tai led
P ro b a b i l i ty

I n f l a t e d

Degree OSS 
Helped 
Improve GPA 57 3.91 .892 t=1.98 

t= - .1 5  
- 1 . 98<- . 1 5<1.98

.883

Accurate

Degree OSS 
Helped 
Improve GPA 34 3.88 1.00

In th e  following chap te r ,  th e  f ind ings  based on the  s tudy are 

p resen ted .  The r e sea rc h e r  analyzes the  f ind ings  and i n t e r p r e t s  the  

r e s u l t s .



CHAPTER V

FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 

In troduct ion

The purposes of  t h i s  study were fo u r - fo ld .  They were to  

provide information concerning the  following research  ques t ions :

(a)  Do e n t e r i n g  s t u d e n t s  who have a c c u r a t e  o r  c o n s e r v a t i v e  

expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  

expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA d i f f e r  in terms o f  t h e i r  

expec ta t ions  and percep t ions  on s e le c te d  academic, s o c i a l ,  and 

personal f a c to r s  as co n t r ib u to r s  to  academic success?  These f a c t o r s  

were (1) f in a n c ia l  a id ,  (2) problems with tak ing  exams, (3) poor 

study h a b i t s ,  (4) academic counsel ing,  and (5) t u t o r i n g ;  (b) Do 

s tudents  who have accura te  or  conserva t ive  expec ta t ions  o f  t h e i r  

f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  ex pec ta t ions  o f  t h e i r  

f i r s t - t e r m  GPA d i f f e r  in terms of  t h e i r  academic percep t ions  a f t e r  

completing t h e i r  freshman and sophomore years?  (c) Do College 

Achievement Program s tuden ts  who have accura te  o r  conse rva t ive  

expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA d i f f e r  in terms o f  changes in 

t h e i r  percep t ions  o f  the  importance o f  th ese  f a c t o r s  over a two-year 

per iod? and (d) At the  beginning o f  t h e i r  j u n i o r  y e a r ,  do s tuden ts  

who have accurate  or  conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  

GPA and s tuden ts  who have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m

97
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GPA d i f f e r  in terms of  t h e i r  percep t ions  o f  the  value o f  programs 

o f fe red  by the  Office  o f  Supportive Services?

The sample p o p u l a t i o n  was su rveyed  a c c o r d in g  t o  f o u r  

hypotheses. The four  hypotheses evaluated  in t h i s  s tudy were:

1. College Achievement Program s tuden ts  who have accu ra te  or  

conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who 

have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA w il l  not d i f f e r  

in terms o f  t h e i r  percep t ions  o f  s e le c te d  f a c t o r s  r e l a t e d  to  

academic success a t  the  time they e n t e r  the  u n iv e r s i t y .

2. College Achievement Program s tuden ts  who have accu ra te  or 

conserva t ive  expec ta t ions  of  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who 

have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA w il l  not  d i f f e r  

in terms o f  t h e i r  percep t ions  of  these  same f a c t o r s  a f t e r  completing 

t h e i r  freshman and sophomore yea rs .

3. College Achievement Program s tuden ts  who have accu ra te  or  

conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA and s tuden ts  who 

have i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA w il l  not d i f f e r  

in t h e i r  percep t ions  of  th ese  same f a c t o r s  between th e  time they 

e n t e r  and the  time they reach ju n io r  s t a t u s .

4. At th e  beginning o f  t h e i r  j u n i o r  y ea r ,  College Achievement 

Program s tuden ts  who have accura te  or  conserva t ive  ex p ec ta t io n s  of  

t h e i r  f i r s t - t e r m  GPA and s tuden ts  who have i n f l a t e d  exp ec ta t io n s  o f  

t h e i r  f i r s t - t e r m  GPA w il l  not  d i f f e r  in terms o f  t h e i r  percep t ions  

o f  t h e  v a lu e  o f  academic programs o f f e r e d  by t h e  O f f i c e  o f  

Supportive Serv ices .
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Selec t ion  of  Students  

The su b je c ts  f o r  t h i s  study were se le c te d  from a popula t ion  of  

293 freshmen College Achievement Program s tuden ts  who were c u r r e n t ly  

in t h e i r  j u n i o r  yea r .  From the  t o t a l  populat ion o f  293 s tu d en ts ,  

the  r e se a r c h e r  randomly chose 100 s tuden ts  who re tu rned  the  In ­

coming Student  Survey to  p a r t i c i p a t e  in th e  s tudy.  The 100 s tuden ts  

were div ided  in to  two groups based on t h e i r  expec ta t ions  o f  t h e i r  

f i r s t - t e r m  grade po in t  average.  The f i r s t  group (64%) comprised 

s tuden ts  who had i n f l a t e d  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA and 

t h e  second  group (36%) com prised  s t u d e n t s  w i th  a c c u r a t e  o r  

conserva t ive  expec ta t ions  o f  t h e i r  f i r s t - t e r m  GPA.

Data C o l lec t ion  and S t a t i s t i c a l  Treatment 

The da ta  were obta ined  from respondents  to  th e  In-coming 

Student Survey during th e  1983 summer o r i e n t a t i o n  program. Data 

were a l so  obtained from respondents  to  the  Follow-up Student  Survey 

and the  Supplemental Ju n io r  Survey during the  f i r s t  term o f  t h e i r  

j u n i o r  y ea r .  The da ta  were analyzed using th e  tw o - ta i l e d  t - t e s t s  

fo r  s i g n i f i c a n t  mean d i f f e r e n c e s  and Z - t e s t  f o r  s i g n i f i c a n t  mean 

d i f f e r e n c e s  between Hypotheses 1 and 2. Analysis  o f  the  da ta  

permit ted  th e  r e sea rch e r  to  r e j e c t  o r  not  r e j e c t  a null  hypothes is .

The level  o f  confidence f o r  determining the  r e j e c t i o n  o f  the  

null  hypothesis  was s e t  a t  the  .05 l e v e l .  S i g n i f i c a n t  d i f f e r e n c e s  

in changes between expec ta t ions  on the  In-coming Student Survey, the  

Follow-up Student  Survey, and percep t ions  on th e  Supplemental Ju n io r
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Survey were determined by comparing means using tw o - ta i l e d  t - t e s t  

and Z - t e s t  f o r  s i g n i f i c a n t  d i f f e r e n c e s .

Findings

A t - t e s t  and Z - t e s t  f o r  s i g n i f i c a n t  d i f f e r e n c e s  o f  group means 

were employed to  t e s t  the  four  hypotheses in t h i s  s tudy.  There were 

no s i g n i f i c a n t  d i f f e r e n c e s  between th e  two groups in terms of  

f reshm an C o l l e g e  Achievement Program s t u d e n t s *  p e r c e p t i o n s  and 

ex p ec ta t io n s  with r e sp e c t  to  academic, s o c i a l ,  and personal f a c t o r s  

r e l a t e d  to  academic success a t  the  time they en te red  the  u n i v e r s i t y .  

Student mean responses  t o  the  In-coming Student Survey f o r  both 

i n f l a t e d  and accura te  groups suggested t h a t  f in a n c ia l  a id ,  academic 

counsel ing ,  and t u to r in g  were perceived  to  be " important"  t o  "very 

important"  in determining academic success .  Furthermore, problems 

with " tak ing  exams" and "poor study hab i t s "  were perceived as being 

" s l i g h t l y  important"  t o  "important"  in terms o f  keeping them from 

reaching academic success .

There were no s i g n i f i c a n t  d i f f e r e n c e s  between the  two groups of  

College Achievement Program s tu d e n t s ’ percep t ions  with r e sp e c t  to  

changes in the  same s e le c te d  f a c to r s  upon completion o f  t h e i r  

freshman and sophomore y e a r s .  The mean responses  o f  both groups 

from th e  Follow-up Student  Survey ind ica ted  t h a t  academic counsel ing 

was perceived to  be " important"  in determining academic success .  

Financial  a id ,  t u t o r i n g ,  poor s tudy h a b i t s ,  and problems tak ing  

exams were p e r c e i v e d  t o  have been " s l i g h t l y  i m p o r t a n t ” t o  

"important" in determining academic success .
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There were s i g n i f i c a n t  d i f f e r e n c e s  between the  two groups of  

College Achievement Program s tu d e n t s '  pe rcep t ions  with r e sp ec t  to  

the  same f a c t o r s  r e l a t e d  to  academic success  between the  time the  

s tuden ts  en te red  and when they achieved ju n i o r  s t a t u s .  Z-scores  of  

both  t h e  i n f l a t e d  and t h e  a c c u r a t e  g roups  su rv ey ed  i n d i c a t e d  

d i f f e r e n c e s  between en te r in g  CAAP s tuden ts  and those  same s tuden ts  

as j u n i o r s .  The s tuden ts  d i f f e r e d  on the  importance o f  f in a n c ia l  

a id ,  t u t o r i n g ,  academic counsel ing,  and problems tak ing  exams in 

regards  to  academic success .

S p e c i f i c a l l y ,  C o l le g e  Achievement Program s t u d e n t s  w i th  

i n f l a t e d  e x p e c t a t i o n s  d i f f e r e d  in  t h e i r  p e r c e p t i o n s  on t h e  

importance o f  f in a n c ia l  a id  between t h e i r  freshman and ju n i o r  y ea r s .  

There were no s i g n i f i c a n t  d i f f e r e n c e s  in the  College Achievement 

Program s tuden ts  with accu ra te  grade expec ta t ions  with r e sp ec t  to  

t h e i r  percep t ions  concerning the  importance o f  f in a n c ia l  a id  during 

the  same time per iod .

S i g n i f i c a n t  d i f f e r e n c e s  e x i s t e d  in both i n f l a t e d  and accura te  

survey groups between the  in-coming and follow-up CAAP s tuden ts  

concerning the  importance o f  t u to r in g  and academic counseling in 

c o n t r ib u t in g  to  academic success .

There were no s i g n i f i c a n t  d i f f e r e n c e s  between the  i n f l a t e d  

incoming and follow-up survey groups and th e  accura te  in-coming and 

fol low-up survey groups with r e sp e c t  t o  t h e i r  percep t ions  on the  

importance o f  poor study h a b i t s  determining academic success .

College Achievement Program s tuden ts  with i n f l a t e d  expec ta t ions  

in both in-coming and follow-up survey groups did not  d i f f e r  in
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t h e i r  percep t ions  concerning the  importance o f  problems in taking 

exams as a f a c t o r  in determining academic success .  There were 

s i g n i f i c a n t  d i f f e r e n c e s  between CAAP s t u d e n t s  w i th  a c c u r a t e  

e x p e c t a t i o n s  in  both  in -coming  and f o l lo w - u p  su rv e y  groups  

concerning t h e i r  percep t ions  o f  the  importance o f  problems taking 

exams determining academic success .

There were no s i g n i f i c a n t  d i f f e ren ce s  between the  two groups of 

College Achievement Program s tu d e n t s ’ percept ions  o f  the  value of  

academic programs of fe red  by the  Office of  Supportive Services  a t  

th e  beginning o f  t h e i r  j u n i o r  y ea r .  Mean responses  o f  both groups 

from th e  supplemental j u n i o r  survey ind ica ted  the  q u a l i t y  o f  the 

O f f i c e  o f  S u p p o r t i v e  S e r v i c e s  in  academic a d v ise m e n t ,  

c a r e e r /e m p lo y m e n t  a d v i s e m e n t ,  and improving o v e r a l l  academic 

development as "above average" to  "ou ts tand ing ."  Students  perceived 

OSS counsel ing as "important"  in improving t h e i r  overa l l  academic 

development. Both groups perceived to  a "g rea t  degree" t h a t  OSS 

helped them achieve t h e i r  educational  goals  in t h e i r  p resen t  s t a t u s ,  

and f e l t  t h a t  OSS helped them improve t h e i r  GPA "very much" to  

a "g rea t  degree ."

I n t e r p r e t a t i o n s  o f  Findings and Conclusions

The r e s u l t s  o f  Hypothesis 1 ind ica ted  t h a t  th e r e  was no 

s i g n i f i c a n t  d i f f e r e n c e  between the  two groups o f  College Achievement 

Program s tu d e n t s ’ expec ta t ions  and percept ions  on the  se le c ted  

v a r i a b le s  r e l a t e d  t o  academic success a t  the  time they en te red  the 

u n i v e r s i t y .  In g e n e r a l ,  C o l l e g e  Achievement  Program s t u d e n t s
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expected t h a t  problems tak ing  exams, poor study h a b i t s ,  and academic 

counsel ing were " s l i g h t l y  important" t o  "important"  in terms o f  

academic success .  These percep t ions  are  c o n s i s t e n t  with these  

s tu d e n t s ’ previous  successes  in high school.  An an a ly s is  o f  CAAP 

records  and f requen t  counsel ing sess ions  ind ica ted  t h a t  s tuden ts  

e n te r in g  the  program were those  who e i t h e r  had high grade po in t  

averages in high school,  l i t t l e  or  no problems with tak ing  exams, 

and perceived themselves as having good study h a b i t s  in r e l a t i o n  to  

t h e i r  grades received on t e s t s .

Freshman College Achievement Program s tuden ts  in both groups 

perceived or  expected f in a n c ia l  a id  and t u to r in g  to  be "important"  

to  "very important" in terms o f  academic success .  This r e se a rch e r  

i n t e rp r e t e d  the  need f o r  f in a n c ia l  aid to  be d i r e c t l y  r e l a t e d  t o  the  

f a c t  t h a t  the  m a jo r i ty  o f  College Achievement Program s tuden ts  

e n te r in g  Michigan S ta t e  Univers i ty  were r e c ru i t e d  from urban c i t i e s  

and had lower socioeconomic backgrounds. D e t r o i t ,  F l i n t ,  Saginaw, 

and Muskegon, Michigan, a re  c i t i e s  heav i ly  r e c r u i t e d  and where 

m in o r i t i e s  make up most o f  the  b l u e - c o l l a r  work fo rc e .  However, 

when recogniz ing t h a t  more than 60% o f  Michigan S t a t e  s tuden ts  do 

rece ive  f in a n c ia l  a id ,  t h e  importance o f  t h i s  v a r i a b l e  to  academic 

success becomes even more understandable.

The r e s u l t s  o f  Hypothesis 2 in d ica ted  t h a t  th e r e  was no 

s i g n i f i c a n t  d i f f e r e n c e  between the  two groups o f  College Achievement 

Program s tu d e n t s ’ pe rcep t ions  a f t e r  completing th e  freshman and 

sophomore y e a r s .  College Achievement Program s tu d en ts  en ro l le d  in
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the  Office  o f  Supportive Services tended to  a t t r i b u t e  s l i g h t l y  

g r e a t e r  importance t o  f in a n c ia l  a id  as they  began t h e i r  j u n i o r  yea r .  

This percept ion  i s  c o n s i s t e n t  with the  i n t e r p r e t a t i o n s  expressed 

e a r l i e r  in t h i s  chapter  concerning t h e i r  socioeconomic s t a t u s  and 

suggests  t h a t  as s tuden ts  m a t r icu la te  from freshman to  j u n i o r  

s t a t u s ,  they  become in c reas in g ly  aware o f  the  high co s t  o f  an 

educat ion,  much o f  which i s  unseen before  en te r in g  the  u n iv e r s i t y ,

i . e . ,  personal expenses, supp l ie s ,  b i l l i n g s  from dropping courses  

e a r ly ,  and so on.

College Achievement Program s tudents  in both groups cont inued 

to  perce ive  t u t o r i n g  as "important" to  academic success  but to  a 

s l i g h t l y  lower degree as they reached j u n io r  s tand ing .  Academic 

counsel ing was ind ica ted  as being "important" to  "very important"  

and seemed t o  rank  h i g h e r  th an  t u t o r i n g .  Th is  r e s e a r c h e r  

in t e rp r e te d  these  r e s u l t s  to  mean t h a t  College Achievement Program 

s tu d en ts ,  a f t e r  t h e i r  freshman and sophomore y ea r s ,  r e a l i z e d  the  

r e l a t i o n s h i p  between academic  c o u n s e l i n g  and s u c c e s s  w h i l e  

d iscover ing  t h a t  t u to r in g  only supplements academic counseling and 

does not guarantee success  in tough courses .  College Achievement 

Program s tuden ts  ranked poor study h ab i t s  as " s l i g h t l y  important" t o  

"important" and perceived  problems with tak ing  exams as "important" 

to  "very important" in terms o f  academic success .  I t  i s  i n t e r e s t i n g  

t h a t  as s tuden ts  increased  the  ranking o f  importance o f  t e s t - t a k i n g  

s k i l l s ,  those  s tuden ts  who had accura te  or  conserva t ive  expec ta t ions  

o f  t h e i r  f i r s t - t e r m  GPA perceived t h i s  area as being more important 

than those  s tuden ts  in th e  i n f l a t e d  group.
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The r e s u l t s  o f  the  t e s t  o f  Hypothesis 3 in d ica ted  t h a t  College 

Achievement Program s tuden ts  with i n f l a t e d  expec ta t ions  o f  t h e i r  

f i r s t - t e r m  GPA and s tu d en ts  with accura te  expec ta t ions  d i f f e r e d  in 

t h e i r  percep t ions  on some se le c ted  f a c to r s  r e l a t e d  to  academic 

success over the  two-year per iod .  The r e s u l t s  were as fo l lows:

1. All CAAP s tuden ts  in both groups perceived  f in a n c ia l  a id  as 

important to  academic success but in d i f f e r e n t  p e r sp e c t iv e s .  In ­

coming CAAP s tuden ts  ra te d  f in a n c ia l  a id  as l e s s  important than they  

did a f t e r  reaching j u n i o r  s t a t u s  ( follow-up survey) .  As mentioned 

e a r l i e r ,  once s tuden ts  a re  en ro l le d ,  t h i s  percep t ion  change may be 

due to  exper iencing the  high co s t  o f  an educat ion .  In c o n t r a s t ,  

CAAP s tuden ts  with accura te  expec ta t ions  in both in-coming and 

f o l l o w - u p  g roups  had s i m i l a r  means o r  no d i f f e r e n c e s  on t h e  

importance o f  f in a n c ia l  a id .  A f te r  reviewing the  records  of  

s tuden ts  with accura te  ex p ec ta t io n s ,  the  r e s e a r c h e r ’s i n t e r p r e t a t i o n  

suggested t h a t  the  d i f f e r e n c e  between the  two groups was due to  the  

f a c t  t h a t  most CAAP s tuden ts  with accura te  expec ta t ions  had pa ren ts  

with c o l leg e  experience or  bach e lo r ’s degrees .  Their  co l leg e

exper iences  as well as cu r re n t  p ro fess iona l  p o s i t io n s  would help in 

understanding and communicating the  r e a l i s t i c  co s ts  o f  an educa t ion .  

Furthermore, many o f  th e se  s tuden ts  were refused  f in a n c ia l  a id  

because o f  the  p ro fes s iona l  p o s i t io n s  t h e i r  paren ts  have; t h e r e f o r e ,  

p lacing  a high c o s t  burden d i r e c t l y  on the  p a r e n t s ,  which i s  su re ly  

discussed  before  enro l lment .
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2. Both i n f l a t e d  and accura te  incoming survey groups perceived 

" tu to r in g "  as " im por tan t ,"  and a f t e r  reaching ju n i o r  s t a t u s  ( fol low- 

up survey) they  changed t h e i r  percep t ions  o f  " tu to r in g "  as being 

" s l i g h t l y  im portan t ."  The r e sea rch e r  i n t e rp r e t e d  t h i s  change as 

being r e l a t e d  t o  improved study h a b i t s .

3.  In both i n f l a t e d  and accura te  in-coming survey groups,  CAAP 

s tu d en ts  perceived academic counsel ing as being " s l i g h t l y  important"  

compared to  t h e i r  r a t i n g  o f  academic counsel ing being "important" 

a f t e r  reaching j u n i o r  s t a t u s  (follow-up survey) .  CAAP s tu d e n t s ’ 

a t t i t u d e s  changed, however, a f t e r  working with t h e i r  des igna ted  

counse lo r ,  who a s s i s t e d  them with the  s e l e c t io n  o f  courses ,  dropping 

and adding c l a s s e s ,  and s e le c t in g  c a ree r  majors or  id e n t i fy in g  

c a r e e r  a l t e r n a t i v e s .

4. CAAP s tuden ts  in both i n f l a t e d  and accu ra te  survey groups 

had s im i l a r  percep t ions  o f  the  importance o f  "poor study h ab i t s "  

being r e l a t e d  to  academic success .  In-coming s tuden ts  in the  

i n f l a t e d  and accura te  expec ta t ions  group perceived "poor study 

h ab i t s "  as " s l i g h t l y  important"  u n t i l  they  reached j u n i o r  s t a t u s .  

The ir  mean scores  on th e  Follow-up Student Survey suggested t h a t  the  

f re sh m a n -  and sophom ore-yea r  e x p e r i e n c e s  f o s t e r e d  a g r e a t e r  

awareness o f  the  importance of  developing and understanding proper  

s tudy h a b i t s  t o  assure  academic success .  The r e s u l t s  o f  the  t e s t  o f  

Hypothesis 3 ind ica ted  t h a t  with many f i r s t - y e a r  s tuden ts  en ro l le d  

in College Algebra and Trigonometry along with Chemistry o r  Natural 

Science and American Thought and Language, s tuden ts  who p rev ious ly  

s tud ied  p e r i o d i c a l ly  over  a 15-week semester  now had to  l e a rn  to
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study d a i l y  to  keep up with a 10-week term system. Included in 

achieving proper  study h ab i t s  i s  l ea rn in g  and understanding good 

time-management s k i l l s .  A f te r  freshman and sophomore y e a r s ,  CAAP 

s tuden ts  r e a l i z e d  t h a t  both s k i l l s  were h ighly  r e l a t e d  when they 

considered the  time spent in classrooms and in most cases  working in 

r e l a t i o n  to  organizing time fo r  s tudy.  Therefore ,  cons ide r ing  these  

l im i ted  v a r i a b l e s ,  i t  i s  understandable t h a t  CAAP s tuden ts  in both 

groups perceived "poor study hab i t s"  as "important"  t o  academic 

success a f t e r  reaching ju n i o r  s t a t u s .

5. There were s i g n i f i c a n t  d i f f e r e n c e s  in CAAP s tu d e n t s ’ 

percep t ions  on the  importance of  "problems tak ing  exams." In the  

i n f l a t e d  in -com ing  and f o l lo w - u p  su rv ey  g r o u p s ,  low r a t i n g s  

suggested t h a t  CAAP s tuden ts  perceived themselves as h ighly  s k i l l e d  

in t h i s  a rea .  Students  in t h i s  group perceived  t h i s  as a " s l i g h t l y  

l e s s  important" f a c t o r  in t h e i r  in-coming and follow-up survey.  In 

c o n t r a s t ,  CAAP s tuden ts  with accura te  ex pec ta t ions  in both in-coming 

and follow-up groups d i f f e r e d  in t h e i r  percep t ions  o f  the  importance 

o f  "problems tak ing  exams." In-coming s tuden ts  in the  accura te  

group perceived l e s s  o f  a problem in t h i s  a rea  than i n f l a t e d  survey 

in-coming s tu d en ts .  However, a f t e r  accura te  survey group s tuden ts  

r e a c h e d  j u n i o r  s t a t u s ,  t h e y  r a t e d  "prob lem s t a k i n g  exams" as  

"important" t o  determining academic success .

The r e s e a r c h e r ’ s i n t e r p r e t a t i o n  suggested a number o f  reasons 

fo r  t h i s  d i f f e r e n c e .  F i r s t ,  in  r e l a t i o n s h i p  t o  the  school d i s t r i c t s  

where the  m a jo r i ty  of  CAAP s tuden ts  are  r e c r u i t e d  ( D e t ro i t ,  F l i n t ,
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Saginaw), t e s t i n g  i s  l e s s  d i f f i c u l t  f o r  th ese  s tuden ts  in comparison 

to  many suburban d i s t r i c t s .  Therefore ,  CAAP s tuden ts  e n t e r  the  

u n iv e r s i t y  without  t e s t - t a k i n g  s t r a t e g i e s  or  the  recogn i t ion  t h a t  

they  are  d e f i c i e n t  in t h i s  a rea .  Second, s tuden ts  with accura te  

expec ta t ions  were more r e a l i s t i c  in terms o f  the  number o f  c r e d i t s  

c a r r i e d  and th e  type o f  courses taken t h e i r  freshman and sophomore 

y e a r s .  Even though they  met t h e i r  f i r s t - t e r m  ex p ec ta t io n s ,  they 

r e a l i z e d  and understood th e  problems r e l a t e d  to  why they were not 

doing b e t t e r .  Perhaps t h i s  exp la ins  why t h e i r  percep t ions  changed 

a f t e r  reaching ju n io r  s t a t u s ,  and they r a t e d  "problems tak ing  exams" 

as "important"  to  academic success .  Third,  in c o n t r a s t  to  CAAP 

s tuden ts  with  accu ra te  expec ta t ions ,  a review o f  u n i v e r s i t y  records  

i n d i c a t e d  t h a t  CAAP s t u d e n t s  in  i n f l a t e d  g ro u p s  c o n s i s t e n t l y  

p ro jec ted  u n r e a l i s t i c  expec ta t ions  o f  themselves .  This included,  

but was not l im i te d  to ,  the  number o f  c r e d i t s  taken per  term, 

enrol lment  in majors such as engineer ing and bus iness ,  and the  

s e le c t io n  o f  in ap p ro p r ia te  courses .  A complete understanding of  

which CAAP s tuden ts  in t h i s  group c o n s i s t e n t l y  made the  same 

mistakes t h a t  led  t o  not accomplishing t h e i r  goals  escaped the  

r e se a rc h e r  and warrants  f u r t h e r  r e sea rch .

No s i g n i f i c a n t  d i f f e r e n c e s  were found in terms o f  College 

Achievement Program s tu d e n t s ’ percep t ions  o f  the  value  o f  academic 

programs o f fe red  by the  Off ice  o f  Supportive Se rv ic es .  An a n a ly s is  

o f  the  r e s u l t s  showed program s tuden ts  ranking academic counsel ing ,  

c a re e r /e m p lo y m e n t  a d v i s e m e n t ,  s u p p o r t i v e  s e r v i c e s  in  im proving  

o v e r a l l  dev e lo p m en t ,  t h e  d e g re e  t o  which OSS h e lp e d  a c h ie v e
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educat ional  g o a l s ,  and the  degree to  which OSS helped improve GPA 

between "above average" and "ou ts tand ing ."  The r e s u l t s  in d ica ted  

t h a t  s t u d e n t s  p la c e d  a h igh  v a lu e  on t h e  v a r i o u s  r e t e n t i o n  

s t r a t e g i e s  o f fe red  by the  Office  o f  Supportive S erv ices .

By the  beginning o f  t h e i r  j u n io r  yea r ,  CAAP s tuden ts  r e a l i z e d  

the  b e n e f i t s  o f  e a r ly  academic counseling t h a t  a s s i s t e d  them in 

course  scheduling,  r e f e r r a l s  to  app ropr ia te  i n s t r u c t o r s ,  and ca re e r  

ex p lo ra t io n .  CAAP s tuden ts  appeared to  ap p rec ia te  e a r ly  ca re e r  

ex p lo ra t ion  t h a t  a s s i s t e d  them with s e l e c t in g  the  major t h a t  matched 

t h e i r  i n t e r e s t s ,  va lues ,  and needs. Knowledge o f  one’ s a b i l i t i e s  

and c a re e r  o p p o r tu n i t i e s  can keep a good s tuden t  from tak ing  courses 

in an u n r e a l i s t i c  major where poor performance could cause recessa l  

or  d ismissa l  from the  u n iv e r s i t y .

College Achievement Program s tudents  seemed to  suggest  a c lo se  

bond to  the  Off ice  o f  Supportive Serv ices .  I t  was t h i s  r e s e a r c h e r ’ s 

experience t h a t  as a r e s u l t  o f  ass igning  every program s tuden t  a 

counselor  in h i s / h e r  freshman yea r ,  CAAP s tuden ts  i d e n t i f i e d  e a r ly  

a t  l e a s t  one f a c u l ty  member committed t o  t h e i r  academic success .  

The continuous formal and informal i n t e r a c t io n  throughout freshman 

and sophomore years  provided an e x c e l l e n t  oppor tun i ty  f o r  r o le  

modeling and p e r so n a l / s o c ia l  counseling.  The Off ice  o f  Suppor tive 

Services  i s  a unique u n i t  on MSU’ s campus in terms o f  the  f re e  

academic programs o f fe re d .  For these  reasons ,  s tuden ts  cont inue  to  

rank the  program high f o r  the  c o n s i s t e n t  s e rv ice s  i t  p rovides.
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A n a l y s i s  o f  t h e  d a t a  from t h e  In-coming S t u d e n t  Survey 

ind ica ted  t h a t  freshman College Achievement Program s tuden ts  a t  

Michigan S ta t e  Univers i ty  tended to  overes t im ate ,  by a p o in t ,  what 

t h e i r  f i r s t - t e r m  grade po in t  average would be. These r e s u l t s  a re  

c o n s i s t e n t  with the  f ind ing  o f  McComb, p rev ious ly  mentioned in 

Chapter I I I .  Meadows (1981) noted t h a t  " j u s t  as h igher  grade po in t  

averages  are  perceived  as important to  the  success  o f  s tu d en ts  a t  

predominantly white undergraduate i n s t i t u t i o n s ,  so the  s tuden ts  

e n ro l le d  in the  Supportive Services  Program perce ive  high grade 

po in t  averages as important  to  t h e i r  success  a t  Michigan S ta te  

U n iv e rs i ty ."

Along with es t im a t ing  high f i r s t - t e r m  GPA, College Achievement 

Program s t u d e n t s  t e n d e d  to  have a s p i r a t i o n s  o f  e n r o l l i n g  in  

pos tbacca lau rea te  programs. Within the  i n f l a t e d  ex p ec ta t io n s  group, 

56.9% ind ica ted  t h a t  the  m as te r ’s degree was th e  h ighes t  degree they  

planned to  o b ta in ,  whereas 55.6% o f  the  s tuden ts  with accu ra te  

expec ta t ions  planned to  rece ive  the  m as te r ’ s degree .  These r e s u l t s  

suggested th e  importance o f  specia l  program s tuden ts  rece iv in g  e a r ly  

counseling and (a) p repara t ion  f o r  the  Graduate Records Examination, 

(b) information on a v a i l a b l e  f in a n c ia l  a id ,  (c) information on 

var ious  graduate  programs, and (d) en t rance  c r i t e r i a .  Providing 

s t u d e n t s  w i th  knowledge c o n c e r n in g  g r a d u a t e  schoo l  e n t r a n c e  

requirements  would help them s e l e c t  the  r i g h t  courses  dur ing t h e i r  

j u n i o r  and s e n i o r  y e a r s .  Th is  e f f o r t  shou ld  i n c r e a s e  t h e i r  

competi t ive  leve l  and improve t h e i r  chances f o r  acceptance.
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The review o f  l i t e r a t u r e  in Chapter I I  revealed  a s u b s ta n t i a l  

amount o f  misunderstanding o f  o r  lack  o f  importance given to  

w r i t in g ,  math, and s tudy s k i l l s  by the  s tuden ts  in Special  Services  

programs. The emphasis on th e  development o f  th e se  s k i l l s  in a 

p r e c o l l e g i a t e  s e t t i n g  i s  paramount t o  s tu d e n t s ’ success  during t h e i r  

freshman y ea r .  Analysis  o f  the  follow-up and j u n i o r  surveys 

i l l u s t r a t e d  t h a t  s tuden ts  in the  sample ev e n tu a l ly  r e a l i z e d  the  

importance o f  w r i t in g ,  math, and study s k i l l s .  For t h i s  reason,  the  

r e sea rc h e r  perceived  t h a t  the  need o f  spec ia l  " q u a l i t a t i v e "  advis ing  

by s t a f f  in th e  u n iv e r s i t y  undergraduate d iv i s io n  i s  e s s e n t i a l .  

This q u a l i t a t i v e  advis ing  should not take  th e  form o f  course 

schedul ing ,  but should include some f u r t h e r  examination in to  the  

s tu d e n t ’ s academic background, high school curr iculum, and r e f e r r a l  

to  p ro fe s so r s  who are  good with in d iv id u a l iz e d  i n s t r u c t i o n .

When viewed from a p o s i t i v e  p e r sp ec t iv e ,  minori ty  s tuden ts  (a) 

are  c r e a t i v e  and tend to  excel in areas  r e l a t e d  to  t h e i r  i n t e r e s t s ,

(b) w i l l  work hard on a t a s k  when they  can see some re levance fo r  

themselves , (c) have a deep capac i ty  f o r  f r i e n d l y  and personal  

r e l a t i o n s h i p s ,  and (d) have se l f - c o n ce p t io n s  about t h e i r  academic 

a b i l i t y  t h a t  may be d i f f e r e n t  from those  o f  th e  m a jo r i ty  popula t ion  

but are  not  n e c e s s a r i l y  poor.

Ref lec t ions

As mentioned in Chapter I ,  the  r e se a rc h e r  has worked in the  

Michigan S ta t e  U n ivers i ty  Special  Serv ices  Program f o r  seven years  

as an academic guidance counse lor .  As a r e s u l t  o f  continuous
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i n t e r a c t io n s  with high school counselors  during rec ru i tm en t ,  the  

r e sea rch e r  has become aware t h a t  CAAP s tu d e n t s ’ academic percep t ions  

are  developed as a r e s u l t  o f  high academic achievement in high 

school and th e  cons tan t  p r a i s e  o f  t h e i r  i n t e l l e c t u a l  a b i l i t y  from 

p a re n t s ,  f a c u l t y ,  and f r i e n d s .  Furthermore, many m inor i ty  and 

disadvantaged s tu d en ts  who have acquired  high academic s tandards  and 

l e a d e r s h i p  r e c o g n i t i o n  in  h igh  schoo l  r e s e n t  b e in g  l a b e l e d  

"developmental," or  t h a t  an i n s t i t u t i o n  o f  h igher  education should 

in t im a te  t h a t  they  a re  s t i l l  not q u a l i f i e d  f o r  r e g u la r  admission.

The r e s e a r c h e r ’ s experience and a review o f  Special Services  

Programs records in d ica ted  t h a t  many in the  program do f a i l  because 

o f  u n r e a l i s t i c  expec ta t ions  based on t h e i r  high school p re p a ra t io n .  

Special Serv ices  Program counselors  should be conscious o f  the  

a t t i t u d e s  and pe rcep t ions  of  f i r s t - t e r m  freshmen toward Special 

Services  Programs and recognize the  importance o f  conveying to  them 

t h a t  the  spec ia l  s e rv ice s  should not be viewed n e g a t iv e ly .  These 

i s sues  need to  be addressed e a r ly  in o rde r  to  design a program t h a t  

w i l l  inc rease  the  students* p e r s i s te n c e  r a t e .  A success fu l  f i r s t -  

term GPA i s  important  not only fo r  academic reasons ,  but  a l so  in 

terms o f  developing a p o s i t i v e  s e l f - co n c ep t  f o r  th e  new s tu d e n t .

The r e s e a r c h e r ’ s counsel ing exper iences  suggested t h a t  because 

o f  a lack  o f  p r e c o l l e g i a t e  counsel ing ,  freshman College Achievement 

Program s tuden ts  in t h i s  study r a r e l y  considered the  high school 

curriculum, l ack  o f  s c h o la r ly  peer  compet i t ion ,  and /or  lo c a t io n  o f  

high school as being r e l a t e d  to  academic success  in a u n i v e r s i t y .  

In regard  t o  the  f ind ing  t h a t  both i n f l a t e d  and accu ra te  in-coming
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su rv ey  g ro u p s  changed t h e i r  p e r c e p t i o n s  o f  t h e  im p o r ta n c e  o f  

" t u t o r i n g , "  t h e  r e s e a r c h e r ’ s e x p e r i e n c e  i n d i c a t e d  t h a t  a f t e r  

s tuden ts  rece ive  t u t o r i n g ,  they  r e a l i z e  t h a t  t u to r in g  i s  s l a t e d  to  

help them b e t t e r  understand concepts ,  while an inc rease  in course 

performance r e s t s  with improved study h a b i t s ,  t ime management, and 

t e s t  tak ing  s k i l l s .

The re sea rch e r  perceived t h a t  the  change in both i n f l a t e d  and 

accura te  in-coming survey groups on the  importance o f  "academic 

counsel ing" and "poor s tudy hab i t s"  was r e l a t e d  to  t h e i r  percep t ion  

of  themselves as s tuden ts  o f  high c a l i b e r  who do not need spec ia l  

academic a s s i s ta n c e  because o f  t h e i r  pas t  high school performance. 

Once again ,  the  r e s e a r c h e r ’ s exper ience a t t r i b u t e d  th e  incoming 

s tu d e n t s ’ " s l i g h t l y  important" a t t i t u d e  to  pas t  high school success ,  

which in c lu d e d  p r a i s e  from c o u n s e l o r s  and p a r e n t s ,  r e c e i v i n g  

academic achievement awards, and so on.

Recommendations

I t  i s  t h i s  r e s e a r c h e r ’ s in t e n t io n  to  help f u r t h e r  implement 

research  in to  r e t e n t io n  s t r a t e g i e s  f o r  s tuden ts  in programs l i k e  

Supportive Services  and Special  Programs. Furthermore, i t  i s  hoped 

t h a t  f u tu re  research  on r e t e n t io n  w il l  provide information t h a t  can 

be genera l ized  to  a l l  s tuden ts  in h igher  educat ion .  Since th ese  

recommendat ions  were d e r i v e d  from a s p e c i f i c  k ind  o f  s t u d e n t  

popula t ion ,  the  recommendations should be a s so c ia ted  with s tuden ts  

in these  types  o f  programs. These recommendations are  as fo l lows:
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1. Develop and implement a support ive  se rv ice s  summer program. 

The o b je c t iv e  would be t o  provide program s tuden ts  with an e a r ly  

oppor tun i ty  to  a d ju s t  to  the  new environment, a t tend  su rv iva l  s k i l l s  

workshops, and meet i n f l u e n t i a l  f a c u l ty  and s t a f f  before  the  s t a r t  

o f  a new academic yea r .

2. Id e n t i fy  f a c u l ty  mentors f o r  minori ty  s t u d e n t s - - f a c u l t y  who 

w il l  be a v a i l a b le  to  s tuden ts  in and out o f  classroom s e t t i n g s .  I t  

would not  be d i f f i c u l t  t o  have a l i s t  o f  such i d e n t i f i e d  f a c u l t y  a t  

hand and to  r e f e r  s tuden ts  to  them. Such f a c u l ty  should be rewarded 

fo r  t h e i r  s e rv ic e s .  Emeritus p ro fesso rs  would a l so  be a good 

resource  fo r  s tu d en ts .

3.  The u n iv e r s i ty  should support a r equ ired  course  fo r  a l l  

spec ia l  s e rv ic e s  f i r s t - t e r m  freshmen, address ing th e  i s su es  of  

f i n a n c i a l  a i d ,  s tu d y  s k i l l s ,  t im e  management,  and c a r e e r  

o p p o r tu n i t i e s ,  resources ,  and r e f e r r a l s .

4. Role modeling i s  c r i t i c a l l y  important f o r  s tuden ts  in th ese  

kinds o f  programs; t h e r e fo r e ,  sponsoring some o f  the  more successfu l  

s en io rs  to  go back to  t h e i r  former high schools with the  rec ru i tm en t  

o f f i c e r s  t o  t a l k  about t h e i r  experience should prove to  be useful 

and b e n e f i c i a l .

5. U n iv e r s i t i e s  should r e c r u i t  and h i r e  more m inor i ty  f a c u l ty ,  

a d m in i s t r a to r s ,  and s t a f f  to  serve  as models o f  achievement and to  

be resources  to  a s s i s t  s tuden ts  with t h e i r  problems.

6. Minori ty  s tuden ts  should rece ive  an o r i e n t a t i o n  to  the  

u n iv e r s i t y  t h a t  helps them understand th e  academic ex p ec ta t io n s  o f  

the  u n iv e r s i t y  and lea rn  ea r ly -on  how to  go about s a t i s f y i n g  those
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e x p ec ta t io n s ;  plan personal goa ls ,  which may be in keeping w ith ,  or 

in add i t io n  to  the  goals  o f  the  u n iv e r s i t y ;  and le a rn  how to  lo ca te  

r e s o u r c e s  t h a t  can be used t o  s a t i s f y  academ ic ,  s o c i a l ,  

psycholog ica l ,  and economic needs.

Recommendations For Fur ther  Research

1. An in -dep th  study i s  needed to  determine why College 

Achievement Program s tuden ts  do not take  advantage o f  th e  se rv ic e s  

o f fe red  to  them a t  an e a r l i e r  t ime.

2. Fur ther  research  needs to  be conducted to  d iscove r  why 

College Achievement Program s tudents  exper ience academic t ro u b le  

during t h e i r  freshman y ea r .  This information would prove b e n e f ic ia l  

in inc reas ing  r e t e n t io n  e f f o r t s .

3.  Conduct research  to  see what majors College Achievement 

Program s tuden ts  a re  a t t r a c t e d  to ,  why they are  a t t r a c t e d  to  them, 

and how successfu l  they  are  in those  majors.

4. Conduct research  on disadvantaged s tuden ts  from c e r t a i n  

h igh  s c h o o l s  o f  p redom ina n t  r e c r u i t m e n t  t o  enhance  u n i v e r s i t y  

adm in is t ra to rs*  knowledge o f  t h e i r  soc ia l  and c u l tu r a l  expec tanc ies .

5. Expand resea rch  a c t i v i t i e s  on freshman expectanc ies  and 

p e r c e p t i o n s  o f  r e g u l a r  adm i ts  f o r  c r o s s - a n a l y s i s  w i th  s p e c i a l  

program s t u d e n t s .  S i m i l a r  r e s u l t s  would add c r e d i b i l i t y  t o  

g e n e ra l i z e  r e t e n t io n  s t r a t e g i e s  to  a l l  s tu d en ts .

6.  Conduct re sea rch  on College Achievement Program s tuden ts  

who have graduated  from Michigan S ta te  U n ivers i ty  and obtained
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p ro fe ss io n a l  employment. This inform ation would a s s i s t  r e te n t io n  

e f f o r t s  and c a re e r  development fo r  new program s tu d e n ts .
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OFFICE OF SUPPORTIVE SERVICES 

INCOMING STUDENT SURVEY

1. Name    Student Number

2. Date of Birth: month _ _ _ _  day   year _ _ _

FOR QUESTIONS 3-8, PLEASE CIRCLE THE APPROPRIATE RESPONSE.

3. Your sex is:

1 - female
2 - male

4. When did you make the decision to attend college?

1 - I have always planned to attend college
2 - Before the seventh grade
3 - Eighth or ninth grade
4 - Tenth or eleventh grade
5 - Twelfth grade
6 - 1  don't remember when I made the decision

5. What do you estimate your average grade will be for the first term of your 
freshman year?

1 - 4.0
2 - 3.5
3 - 3.0
4 - 2.5
5 - 2.0
6 - 1.5
7 - 1 . 0  
8  -  0 .0

6. Do you plan on getting a degree from MSU or another school?

1 - MSU
2 - Other (please specify if known) ______________________________________
3 - No degree

7. What is the highest academic degree that you intend to obtain?

1 - Associate degree
2 - Bachelor degree
3 - Master degree
4 - Doctoral degree
5 - Professional/Technical degree, i.e.: lawyer, medical technician, etc.
6 - 1  plan not to get a degree
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8. How long do you chink ic will cake you co gee Che amounc of educaclon you desire?

1 - less chan four years
2 - four years
3 - five co six years
4 - seven Co eighc years
5 - nine years or more

FOR QUESTIONS 9-11, PLEASE USE THE FOLLOWING RESPONSE CHOICES:

1 - grammar school or less
2 - some high school
3 - high school graduace
4 - some college
5 - college graduace

Place Che number of Che appropriace response on Che blank following Che quescion.

9. Whac is che highesc level of formal educaclon obtained by your facher
(leave blank if noc applicable Co you)? ‘_____________________ ___________

10. Whac is Che highesc level of formal educaclon obcained by your mocher
(leave blank if noc applicable Co you)? ___________

11. Whac is Che highesc level of formal educaclon obcained by your oldesc
brocher/siscer (leave blank if noc applicable Co you)? ___________

Quescions 12-20 asks you co Cell us HOW IMPORTANT EACH OF THESE FACTORS WERE IN 
INFLUENCING YOUR DECISION TO ATTEND COLLEGE. Please CIRCLE Che mosc appropriace 
response.

Very Slighcly Noc
Imporcanc Imporcanc Imporcanc Imporcanc

12. Guidance 1 2 3 4

13. Friends 1 2 3 4

14. Parents 1 2 3 4

15. Teachers 1 2 3 4

16. Ocher adulc acquaintances 1 2 3 4

17. College recruiters 1 2 3 4

18. Financial aid 1 2 3 4

19. Upward Bound Program 1 2 3 4

20. Talent Search 1 2 3 4
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Are there ocher factors chat influenced you to attend college? Please list 
them here:

Questions 21-30 ask HOW IMPORTANT DO YOU THINK EACH OF THE FOLLOWING WILL BE IN 
DETERMINING YOUR ACADEMIC SUCCESS. Please CIRCLE the most appropriate response.

21. Financial aid

22. Personal motivation

23. Parent encouragement

24. Friends' encouragement

25. Instructors' encouragement

26. Academic counseling

27. Tutoring

28. Living conditions

29. Hard work

30. Self-confidence

Very Slightly Not
Important Important Important Important

2 3 4

2 3 4

2 3 4

2 3 4

2 3 4

2 3 4

2 3 4

2 3 4

2 3 4

2 3 4

Questions 31-36 ask HOW IMPORTANT DO YOU THINK EACH OF THE FOLLOWING WILL BE IN 
KEEPING YOU FROM REACHING ACADEMIC SUCCESS. Please CIRCLE the most appropriate response.

31. Problems in math courses

32. Problems with writing

33. Problems in reading

34. Problems in science courses

35. Problems with caking exams

36. Poor study habits

Very
Impo

2

2

2

2

2

2

Slightly
tant Important Important

Noc
Important

4

4

4

4

4

4
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Questions 37-45 ask WHAT IS YOUR BEST GUESS AS TO THE CHANCES THAT YOU WILL DO 
THE FOLLOWING. Please CIRCLE the most appropriate response.

Good Some Little No
Chance Chance Chance Chance

37. Change your major field of study 1 2  3 4

38. Change career choice 1 2  3 4

39. Fail one or more courses 1 2  3 4

40. Repeat one or more courses 1 2  3 4

41. Drop out of college 1 2  3 4

42. Transfer to another college/university 1 2  3 4

43. Join the Armed Forces 1 2  3 4

44. Work part-time while attending college 1 2  3 4

45. Get married while in college 1 2  3 4

Questions 46-53 ask HOW IMPORTANT EACH OF THE FOLLOWING CAREER CHARACTERISTICS ARE 
TO YOU. Please CIRCLE the most appropriate response.

Very Slightly Not
Important Important Important Important

46. High income 1 2  3 4

47. Opportunity to help others 1 2  3 4

48. Opportunity to use special talents 1 2  3 4

49. Being respected on my job 1 2  3 4

50. Having job security 1 2  3 4

51. Doing original work 1 2  3 4

52. Having power to influence decisions 1 2  3 4

53. Enjoying my work 1 2  3 4

Are there other factors of importance to you in your career choice? Please 
list them here.
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Whac is your career goal, if you have decided on one? Please lisc here.

Questions 54-63 ask you Co indicate Che IMPORTANCE TO YOU PERSONALLY OF EACH OF 
THE FOLLOWING. Please CIRCLE Che most appropriace response.

Very
Imporcanc

54. Having an active social life

55. Helping others who are in difficulty

56. Having a variety of friends

57. Being respected by others

58. Developing a philosophy of life

59. Living as my parents expect

60. Influencing social values

61. Being well off financially

62. Never being obligated to people

63. Keeping up-to-date with politics

Important

2

2

2

2

2

2

2

2

2

2

Slightly
Important

3

3

3

3

3

3

3

3

3

3

Noc
Important

4

4

4

4

4

4

4

4

4

4

Questions 64-69 ask HOW IMPORTANT EACH OF THE FOLLOWING ARE IN CHOOSING YOUR CAREER. 
IF YOU HAVE NOT CHOSEN A CAREER, HOW IMPORTANT DO YOU THINK THEY WILL BE IN YOUR 
EVENTUAL CHOICE. Please CIRCLE the most appropriate response.

64. Influence of family

65. Influence of person in that field

66. Special talent that I have

67. Work experience

68. Career counseling

69. The mass media (TV & Radio)

Very
Important Important

Slightly
Impo

Noc
cant Important

4

4

4

4

4
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From the following list of undergraduate majors ac Michigan Seace Universicy, 
indicate Che four which you would mosc likely pursue. If you have already declared 
a major preference, mark your major plus chree ochers of greatesc interest to you.

Please place Che code number of the major in the blank.

70. Your first choice or chosen major _____

71. Your second choice

72. Your third choice

73. Your fourth choice

Accounting and Financial
Administration........... 01

Agriculture and Natural
Resources ................02

Agricultural Engineering ....03
Agricultural Technology .... 04
Anthropology...............03
Art ....................... 06
Audiology and Speech

Sciences .................07
Biochemistry...............08
Biological Science ......... 09
Business Administration .... 10
Business Law, Office and In­
surance Adminiscracion ....11

Chemical Engineering....... 12
Civil Engineering .......... 13
Communication.............. 14
Communication Arts-Mass
Media ....................15

Computer Science ........... 16
Criminal Justice ........... 17
Economics ..................18
Electrical Engineering ..... 19
Elementary and Special
Education................20

Engineering ...............21
Engineering Arcs .......... 22
Engineering Sciences ...... 23
English ...................24
General Science ........... 25
Geography .................26
German and Russian........ 27
Health, Physical Education
and Recreation.......... 28

History ...................29
Hotel, Restaurant and

Institutional Management .30
Human Ecology .............31
James Madison College..... 32
Journalism ................33
Justin Morrill College .... 34
Labor and Industrial
Relations ...............35

Linguistics, Oriental and
African Languages ....... 36

Lyman Briggs College ...... 37
Management ................36
Marketing and Transpor­

tation ..................39
Mathematics and Statistics .40 
Mechanics .................41

Mechanical Engineering..... 42
Medical Technology ......... 43
Music ..................... 44
Natural Resources ..........45
Natural Resources and Environ­
mental Education......... 46

Nursing ................... 47
Philosophy .................48
Physical Sciences ..........49
Political Science ..........50
Pre-professional ...........51
Pre-veterinary .............52
Psychology ................ 53
Racial and Ethnic Studies ...54
Religious Studies ..........55
Romance Languages ..........56
Secondary Education........ 57
Social Science Multi­
disciplinary .............58

Social Work ................59
Sociology ..................60
Television and Radio ....... 61
Theatre ....................62
Urban and Metropolitan
Studies ..................63

Urban Planning and Land­
scape Architecture ....... 64
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OFFICE OF SUPPORTIVE SERVICES 

FOLLOW-UP STUDENT SURVEY

1. N a m e ________________________________   Student Number

FOR QUESTIONS 2-8, PLEASE CIRCLE THE APPROPRIATE RESPONSE.

2. Your sex is:

1 - female
2 - male

3. When did you make the decision to attend college?

1 - I have always planned to attend college
2 - Before the seventh grade
3 - Eighth or ninth grade
4 - Tenth or eleventh grade
5 - Twelfth grade
6 - 1  don't remember when I made the decision

4. Was your first term C.P.A. higher, lower or what you expected?

1 - higher than expected
2 - lower than expected
3 - what I expected

5. Do you plan on getting a degree from MSU or another school?

1 - MSU
2 - Other (please specify if known)  __________________________________________
3 - No degree

6- What is the highest academic degree that you intend to obtain?

1 - Associate degree
2 - Bachelor degree
3 - Master degree
4 - Doctoral degree
5 - Professional/Technical degree, i.e., lawyer, medical technician, etc. 
6 - 1  plan not to get a degree

7. Is the degree that you now intend to obtain higher, lower or the same degree 
you intended to obtain when you entered college?

J - higher
2 - lower
3 - the same ievel
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8. How long do you Chink it will take you to get the amount of education you desire?

1 - less than four years
2 - four years
3 - five or six years
4 - seven to eight years
5 - nine years or more

Questions 9-17 ask you to tell us HOW IMPORTANT EACH OF THESE FACTORS WERE IN 
INFLUENCING YOUR DECISION TO ATTEND COLLEGE. Please CIRCLE the most appropriate
response.

Very Slightly Not
Important Important Important Important

9. Guidance Counselor 1 2 3 4

10. Friends 1 2 3 4

11. Parents 1 2 3 4

12. Teachers 1 2 3 4

13. Other adult acquaintances 1 2 3 4

14. College recruiters 1 2 3 4

15. Financial aid 1 2  3 4

16. Upward Bound Program 1 2 3 4

17. Talent Search 1 2 3 4

18. Are there other factors that influenced you to attend college? Please list 
them here:

Questions 19-28 ask HOW IMPORTANT DO YOU THINK EACH OF THE FOLLOWING HAVE BEEN 
IN DETERMINING YOUR ACADEMIC SUCCESS. Please CIRCLE the most appropriate response.
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Very Slightly Not

Important Important Important Important
19. Financial aid 1 2  3

20. Personal motivation 1 2  3

21. Parent encouragement 1 2  3

22. Friends' encouragement 1 2  3

23. Instructors' encouragement 1 2  3

24. Academic counseling 1 2  3

25. Tutoring 1 2  3

26. Living conditions 1 2  3

27. Hard work 1 2  3

28. Self-confidence 1 2  3

Questions 29-34 ask HOW IMPORTANT DO YOU THINK EACH OF THE FOLLOWING WILL BE IN 
DETERMINING YOUR ACADEMIC SUCCESS. Please CIRCLE the most appropriate response.

Very Slightly Not
Important Important Important Important

29. Problems in math courses 1 2  2

30. Problems with writing 1 2  3

31. Problems in reading 1 2  3

32. Problems in science courses 1 2  3

33. Problems with taking exams 1 2  3

34. Poor study habits 1 2  3

Questions 35-43 ask WHAT IS YOUR BEST GUESS AS TO THE CHANCES THAT YOU WILL DO
THE FOLLOWING. Please CIRCLE the most appropriate response.

Have
Good Some Little No Already

Chance Chance Chance Chance Done
35. Change your major field of study 1 2  3 4 5

36. Change career choice 1 2  3 4 5

37. Fail one or more courses 1 2  3 4 5

38. Repeat one or more courses 1 2  3 4 5

39. Drop out of college 1 2  3 4 5

40. Transfer to another college/university 1 2  3 4 5
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41. Join the Armed Forces 1

42. Work part-time while attending college 1

43. Get married while In college 1

2

2

2

3

3

3

4 5

4 5

4 5

Questions 44-51 ask HOW IMPORTANT EACH OF THE FOLLOWING CAREER CHARACTERISTICS ARE 
TO YOU. Please CIRCLE the most appropriate response.

Very Slightly Not
Important Important Important Impo

44. High Income

45. Opportunity to help others

46. Opportunity to use special talents

47. Being respected on my job

48. Having job security

49. Doing original work

50. Having power to Influence decisions

51. Enjoying my work

2

2

2

2

2

2

2

2

3

3

3

3

3

3

3

3

tant

52— Are there other factors of Importance to you In your career choice? Please 
list them here.

53— What is your career goal, If you have decided on one? Please list here.

Questions 54-63 ask you to indicate the IMPORTANCE TO YOU PERSONALLY EACH OF THE 
FOLLOWING. Please CIRCLE the most appropriate response.

Very Slightly Nott
Important Important Important Important

54. Having an active social life 1 2  3 4
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55. Helping others who are in difficulty 1 2 3 4
56. Having a variety of friends 1 2 3 4
57. Being respected by others 1 2 3 4

58. Developing a philosophy of iife 1 2 3 4

59. Living as my parents expect 1 2 3 4

60. Influencing social values 1 2 3 4

61. Being well-off financially 1 2 3 4

62. Never being obligated to people 1 2 3 4

63. Keeping up-to-date with politics 1 2 3 4

Questions 64-69 ask HOW IMPORTANT EACH OF THE FOLLOWING ARE IN CHOOSING YOUR 
CAREER. IF YOU HAVE NOT CHOSEN A CAREER. HOW IMPORTANT DO YOU THINK THEY WILL 
BE IN YOUR EVENTUAL CHOICE. Please CIRCLE the most appropriate response.

Very Slightly Not
Important Important Important Important

64. Influence of family 1 2  3 4

65. Influence of person in the field 1 2  3 4

66. Special talent that I have 1 2  3 4

67. Work experience 1 2 3 4

68. Career counseling 1 2  3 4

69. The mass media (TV & Radio) 1 2  3 4
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1 9 8 5 - 8 6  JUNIOR SURVEY

Using Che following scale, please indicate the quality of academic guidance 

and counseling assistance provided by the Office of Supportive Services in 

the following areas. Please use key below:

KEY: 1 ■ Outstanding
2 “ Above Average
3 ■ Average
4 ~ Below Average
5 >■ Poor

1._______  Academic Advisement

2. _____  Career/Employment Advisement

3. _____  Financial Aid Counseling

4. _____  Personal/Social Counseling

5. _____  Other Academic Referral Resources

6. _____  Tutorial Assistance

7. _____ Other University Student Affairs Resources

8. _____  University Structure

9. _____  Overall rating of your Academic Guidance Counselor's genuine

concern.

10. How many times during your freshmen and sophomore years did you see your 

Academic Guidance Counselor ? ________

11. How important was supportive services counseling in improving your 

overall academic development ?

  Very Important

_____  Important

_____  Slighty important

_____  Not Important
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Workshops

How Important were each of the following workshops in helping you academically

attain junior status? Please use the following scale.

l.Very important 
2.Imporcanc 
3 Slighty important 
A.Noc important
5.Did NoC Attend

Very Slightly Not Did Not
Important Important Important Importanc Attend

12. Financial Aid 1. 2. 3. A. S.

13. Library Usage 1. 2. 3. A. 5.

1A. Test Taking Skills 1. 2. 3. A. 5.

15. Time Management 1. 2. 3. A. 5.

16. Values Clarification 1. 2. 3. A. 5.

17. Study Skills 1. 2. 3. A. 5. '

Tutorial Assistance

18. How many different classes were you tutored in ?______

19. In general, how important was tutoring in helping you to improve your 

grades ?

  Very Important

  Important

  Slighty Important

  Not Important /

  Did Not Recieve Tutoring
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20. To what degree did you find tutorial assistance helpful ?

______  A large amount

______  A medium amount

A Small amount 

______  None

Student Assistants

The Office of Supportive Services provides student assistants (peer- 

counselors) to assist freshmen students with their adjustment to the 

university.

21. Did you have interaction with a Student Assistant ?

  yes   no if so how many times ? ______

Rate your Student Assistant in the quality of service provided or referral 

in the following areas. Please use key below:

1.= Outstanding
2.* Above Average
3.- Average
4.» Below Average
5.** Poor

22. ______  Career Guidance

23._________ Academic Advisement

24. ______  Tutorial Assistance

25._________ Providing information on Workshops

26._________ Providing information on Student Group Meetings

27._________ Encouraging you to remain in school

28. ______  Helping you to adjust socially to college life
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GENERAL

29. Whac is your GPA ?

4 . no - 3.5!_____  2.00 - 1.51_____

3.50 - 3.01_____  1.50 - 1.01_____

3.00 - 2.51_____  1.00 or below_____

2.50 - 2.01_____

30. Is your GPA lower.higher or what you originally expected ?

_____ Lower ______ higher _____ What I expected

31. To what degree has the Office Of Supportive Services helped you 

achieve or try to achieve your educational goals in your present status ?

_____  Great Degree

_____  Very Much

  Some

_____  Very Little

  None

32. To what degree do you feel the Office Of Supportive Services has helped 

you improve your GPA ?

  Great Degree

  Very Much

  Some

  Very Little

  None

How Important were each of the following factors in helping you to remain 
academically eligible in order to continue in school ?



4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4
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1- very Important
2- important
3- slightly important
4- not important

Very Slightly
Important Important Important

The Supportive Services Program 1 2 3

Your Academic Guidance Counselor 1 2 3

Your Student Assistant 1 2 3

Tutoring 1 2 3

Study Skills Workshops 1 2 3

Time Management Workshops 1 2 3

Test Taking Workshops 1 2 3

Academic Scheduling 1 2 3

Instructors Encouragement 1 2 3

Financial Aid 1 2 3

Friends Encouragement 1 2 3

Parents Encouragement 1 2 3

Hard Work 1 2 3

Selection of the right major for you 1 2  3

Self Confidence 1 2 3

Living Conditions 1 2 3

Personal Motivation 1 2 3

Gaining a better perception of your 1 2 3

chosen major through summer internships
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