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ABSTRACT

AN INVESTIGATION OF FACTORS RELATING TO TEACHERS 
AND SHARED DECISION MAKING IN SELECTED 

MICHIGAN HIGH SCHOOLS

By

Thomas Allan Hicks

The r e s e a r c h e r ’ s purpose in t h i s  study was to  d e sc r ib e  the  

degree to  which te ache rs  were involved in school-wide dec i s io n  

making, a s se ss  t h e i r  p re fe rence  or d e s i r e  f o r  inc reased  involvement,  

explore  the  e x ten t  to  which they perceived  t h e i r  involvement in

school-wide d ec is ion  making as necessary  o r  advantageous,  and seek an

e x p l a n a t i o n  o f  t h e s e  i s s u e s .  More s p e c i f i c a l l y ,  i t  was an

i n v e s t i g a t i o n  of  th e  d i f f e r e n c e s  in involvement and pe rcep t io n s  of  

in v o lv em en t  in  s h a r e d  d e c i s i o n  making o f  h ig h  schoo l  t e a c h e r s  

ca tego r ized  on the  ba s i s  o f  the  fo llowing f a c t o r s :  sex,  age,

educational s t a t u s ,  classroom teaching  exper ience ,  type  o f  community, 

s i z e  o f  school,  degree o f  job  s a t i s f a c t i o n ,  teach ing  ass ignment,  and 

te ach e r  pe rcep t ion  o f  the  p r i n c i p a l ’s a d m in i s t r a t i v e  s t y l e .

Twenty-two high schools  in a th ree -co u n ty  a rea  o f  western

Michigan were s e l e c te d .  All o f  the  t e a c h e r s  in th e se  high schools  

were con tac ted ,  over 1,000 in a l l .  Four hundred t h i r t y - f i v e  t e ac h e r s  

responded.



Thomas Allan Hicks

High school t e a c h e r s ’ pe rcep t ions  regard ing  involvement in 

s h a r e d  d e c i s i o n  making were e x p r e s s e d  th r o u g h  a t w o - p a r t  

q u e s t io n n a i r e  admin is te red during the  second semester o f  the  school 

y e a r .  The f i r s t  p a r t  o f  th e  survey ins trument conta ined  ques t ions  

through which te ache rs  expressed t h e i r  opinions  about shared dec is ion  

making in t h e i r  schools  and provided in format ion concerning t h e i r  

involvement in school-wide dec i s io n  making. The second p a r t  e l i c i t e d  

demographic in format ion about the  respondents ,  t h e i r  schools ,  and 

t h e i r  pe rcep t ions  o f  t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s .  The 

r e s u l t s  o f  t h i s  study ind ica ted  t h a t :

1. High school t e ach e rs  were c u r r e n t ly  involved in shared 

dec i s io n  making in the  following a reas :  curr iculum, e x t r a c u r r i c u l a r

a c t i v i t i e s ,  school  improvement,  schoo l  r u l e s  and d i s c i p l i n e ,  

p ro fes s iona l  development, the  coord ina t ion  of  teach ing  with  o the r  

t e a c h e r s ,  and school po l icy .

2. The involvement o f  high school te ach e rs  in shared d ec is ion  

making was r e l a t e d  to  the  number of  year s  of  classroom teaching  

exper ience ,  the  p r i n c i p a l ’s l e ad e rsh ip  s t y l e ,  job  s a t i s f a c t i o n ,  and 

the  type o f  community in which the  school was lo ca ted .

3. Teachers’ w i l l in g n e s s  to  inves t  t ime in sh a red -d ec i s io n -  

making a c t i v i t i e s  was s i g n i f i c a n t l y  i n f l u e n c e d  by e d u c a t i o n a l  

s t a t u s ,  the  type o f  community in which the  school was lo c a t e d ,  and 

te ach ing  assignment.



To Jean, my best friend.
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PREFACE

T h is  d i s s e r t a t i o n  i s  ab o u t  p e o p l e - - p e o p l e  who d a i l y  make 

d e c i s io n s  about high school s tuden ts  and t h e i r  educa t ion .  I t  i s  

a l so  a s tudy in power, a u t h o r i t y ,  and r e s p o n s i b i l i t y ,  f o r  power 

r e s t s  with those  who e x e rc i s e  the  a u th o r i t y  to  make d e c i s io n s  in our 

i n s t i t u t i o n s .

My hunch i s  t h a t  when te ache rs  a re  empowered with the  a u t h o r i t y  

t o  share  in the  decision-making process  with a d m in i s t r a to r s ,  both 

te ac h e rs  and p r i n c i p a l s  wi l l  a l so  share  the  r e s p o n s i b i l i t y  f o r  

developing an e f f e c t i v e  lea rn ing  environment and f ind ing  s o lu t io n s  

t o  the  p e r s i s t e n t  problems o f  p ub l ic  secondary educa t ion .

vii



TABLE OF CONTENTS

LIST OF

Chapter

I .

I I .

I I I .

Page

TA BLE S................................................................................................  xi

INTRODUCTION ...................................................................................  1

Purpose o f  the  Study .............................................................  8
Im p l ica t ions  ...............................................................................  12
P o p u l a t i o n ...................................................................................  12
Lim i ta t ions  o f  the  Study .....................................................  13
Operat ional  D e f in i t io n s  .........................................................  13
Overview of  Succeeding Chapters ........................................ 14

REVIEW OF THE LITERATURE .........................................................  15

Domains o f  Educational Decision Making ......................  16
I n s t r u c t io n a l  Coordination ............................................  17
Curriculum Development .....................................................  18
Profess iona l  Development ................................................  20
E v a l u a t i o n ...............................................................................  21
School Improvement and Personnel ...............................  24
Rules and D i s c i p l i n e .........................................................  26
General Adminis t ra t ion  .....................................................  27
Policy Making ........................................................................... 28

Summary............................................................................................  29

RESEARCH DESIGN AND PROCEDURES ............................................  31

I d e n t i f i c a t i o n  of  Var iab les  ................................................  31
Design o f  the  Instrument .....................................................  35
S e le c t io n  and D esc r ip t ion  of  Respondents ..................  37
Adminis t ra t ion  o f  the  Quest ionnaire  ...............................  42
Data-Analysis  Procedures ..................................................... 43
H y p o t h e s e s ...................................................................................  46

viii



Page
IV. PRESENTATION OF THE FINDINGS................................................  48

Current Involvement in School-Wide Decision
M a k i n g .......................................................................................  48

Perceived Resu l ts  o f  Involvement in School-Wide
D e c i s i o n s ...................................................................................  57

Perceived A b i l i t y  to  Affec t  th e  Outcome o f
School-Wide Decisions .........................................................  66

Perception o f  Overall  Degree o f  Involvement in
School-Wide Decision Making ............................................  72

Expressed Desire  to  Become Involved in School-Wide
Decision Making ......................................................................  80
Investment o f  Time .............................................................. 81
Preference  f o r  Involvement in School-Wide

Decision Making .................................................................. 87
Percept ions  o f  Po ten t ia l  B en e f i t s ,  Costs ,  o r  

Hindrances to  Involvement in Shared Decision
M a k i n g ........................................................................................ 89
Perceived B enef i t s  o f  Involvement in Shared

Decision Making .................................................................. 89
Perceived Costs o f  Involvement in Shared

Decision Making .................................................................. 96
Perceived Hindrances to  Involvement in Shared

Decision Making .................................................................. 103
Chi-Square Tes t  o f  Assoc ia t ion  ........................................ I l l

Current Involvement in School-Wide Decision
M a k i n g ...................................................................................  112

Expressed Desire  to  Become Involved in School-
Wide Decision M a k i n g .....................................................  120

Perceptions  o f  P o ten t ia l  B en e f i t s ,  Costs ,  or  
Hindrances to  Involvement in Shared 
Decision Making .................................................................. 121

V. SUMMARY, CONCLUSIONS, IMPLICATIONS, AND
RECOMMENDATIONS ..........................................................................  127

Summary............................................................................................  127
Major Findings (D esc r ip t ive )  ........................................ 128
Major Findings ( S t a t i s t i c a l )  ........................................ 139

C o n c l u s i o n s ...................................................................................  142
Im pl ica t ions  f o r  Action .........................................................  143
Recommendations f o r  Fur ther  Research ........................... 144

APPENDICES

A. THE QUESTIONNAIRE USED TO GATHER DATA FOR THE STUDY . 145

B. LETTER TO PRINCIPALS..................................................................  152

ix



Page
C. LETTER TO ASSOCIATION PRESIDENTS ........................................  153

D. POSTCARD RETURNED BY PRINCIPALS ............................................  154

BIBLIOGRAPHY .....................................................................................................  155

x



LIST OF TABLES

Table Page

1. Summary o f  High School Sample Pool and Sample by
Size  C l a s s i f i c a t i o n ......................................................................  37

2. Age and Sex o f  R e s p o n d e n t s ..........................................................  38

3. Educational S ta tu s  o f  Respondents .............................................  39

4. Classroom Teaching Experience o f  Respondents ...................  39

5. Type o f  Community in Which Respondents Were Employed . 40

6. S ize  o f  School in Which Respondents Taught ........................ 40

7. Job S a t i s f a c t i o n  o f  Respondents .................................................  41

8. Teaching Assignment o f  Respondents ......................................... 41

9. Respondents’ Percep t ions  o f  P r i n c i p a l s ’ A dm in is t ra t ive
S t y l e s ................................................................................................. 42

10. Teacher Involvement in School-Wide Decisions ................  49

11. Teacher Involvement in School-Wide Decis ions ,  by Sex . 50

12. Involvement in School-Wide Decisions  by Teachers of
Varying Ages ...................................................................................  51

13. Involvement in School-Wide Decisions by Teachers With
Varying Classroom Teaching Experience ...............................  51

14. Involvement in School-Wide Decision Making by Teachers
With Varying Educational S ta tu s  ............................................  52

15. Involvement in School-Wide Decisions by Teachers in
Varying Types o f  Communities ................................................  53

16. Involvement in School-Wide Decision Making by Teachers
in School With Varying Student  Enrollments ......................  53

17. Involvement in School-Wide Decision Making by Teachers
With Varying Teaching Assignments ............................................  55

xi



56

57

58

60

60

61

62

62

63

64

65

66

66

Involvement in School-Wide Decision Making by Teachers
With Varying Degrees o f  Job S a t i s f a c t i o n  ........................

Involvement in School-Wide Decision Making by Teachers
With Varying Percep t ions  o f  Their  P r i n c i p a l s ’
A dm in is t ra t ive  S ty le s  ......................................................................

Teacher-Perceived P o s i t i v e  Result s  From Actual 
Involvement in School-Wide Decision Making, by Sex . .

Teacher-Perceived P o s i t iv e  Result s  From Actual 
Involvement in  School-Wide Decision Making, by Age . .

Teacher-Perceived P o s i t iv e  Result s  From Actual 
Involvement in School-Wide Decision Making by 
Teachers With Varying Classroom Teaching Experience . .

Teacher-Perceived P o s i t iv e  Result s  From Actual 
Involvement in School-Wide Decision Making by 
Teachers With Varying Educational S ta tu s  ...........................

Teacher-Perceived P o s i t i v e  Results  From Actual 
Involvement in School-Wide Decision Making by 
Teachers in Varying Types o f  Communities ...........................

Teacher-Perceived P o s i t i v e  Result s  From Actual 
Involvement in School-Wide Decision Making by 
Teachers in Schools With Varying Student Enrollments .

Teacher-Perceived P o s i t iv e  Result s  From Actual 
Involvement in School-Wide Decision Making by 
Teachers With Varying Teaching Assignments ......................

Teacher-Perceived P o s i t iv e  Result s  From Actual 
Involvement in School-Wide Decision Making by 
Teachers With Varying Degrees o f  Job S a t i s f a c t i o n  . . .

Teacher-Perce ived P o s i t i v e  Results  From Actual 
Involvement in School-Wide Decision Making by 
Teachers With Varying Percept ions  o f  Their  
P r i n c i p a l s ’ Adm in is t ra t ive  S ty le s  ............................................

Teachers ’ B e l i e f  That They Can Affec t  the  Outcome of  
School-Wide Decis ions ,  by Sex .....................................................

Teachers ’ B e l i e f  That They Can A ffec t  the  Outcome of  
School-Wide Decis ions  by Teachers o f  Varying Ages . . .

xii



Page
31. Teachers ’ B e l i e f  That They Can A ffec t  th e  Outcome of

School-Wide Decis ions  by Teachers With Varying
Classroom Experience ......................................................................  67

32. Teachers ’ B e l i e f  That They Can A ffec t  the  Outcome of
School-Wide Decis ions  by Teachers With Varying 
Educational S ta tu s  ........................................................................... 68

33. Teachers ’ B e l i e f  That They Can A ffec t  the  Outcome of
School-Wide Decis ions  by Teachers in Varying Types 
o f  Communities ...................................................................................  69

34. Teachers ’ B e l i e f  That They Can Affec t  the  Outcome o f
School-Wide Decis ions  by Teachers in Schools With 
Varying Student Enrollments .........................................................  69

35. Teachers ’ B e l i e f  That They Can Affec t  the  Outcome o f
School-Wide Decisions  by Teachers With Varying
Teaching Assignments ......................................................................  70

36. Teachers ’ B e l i e f  That They Can Affec t  the  Outcome of
School-Wide Decisions  by Teachers With Varying
Degrees o f  Job S a t i s f a c t i o n  .........................................................  71

37. Teachers’ B e l i e f  That They Can Affec t  the  Outcome of
School-Wide Decis ions  by Teachers With Varying
Percep t ions  o f  Their  P r i n c i p a l s ’ Admin is t ra t ive
S t y l e s ..............................................................................................  72

38. Perceived Extent o f  Teacher Involvement in School-Wide
Decision Making, by S e x ...........................................................  73

39. Perceived Extent o f  Teacher Involvement in School-Wide
Decision Making by Teachers o f  Varying Ages.......................  74

40. Perceived Extent o f  Involvement in School-Wide Decision
Making by Teachers With Varying Classroom Teaching 
E x p e r i e n c e ...................................................................................... 75

41. Perceived Extent o f  Involvement in  School-Wide Decision
Making by Teachers With Varying Educational S ta tu s  . . 75

42. Perceived Extent of  Involvement in School-Wide Decision
Making by Teachers in Varying Types o f  Communities . . 77

43. Perceived Extent o f  Involvement in School-Wide Decision
Making by Teachers in Schools With Varying Student 
E n r o l l m e n t s ...................................................................................... 77

xiii



78

79

79

81

81

82

83

83

84

85

85

86

87

Perceived Extent o f  Involvement in School-Wide Decision 
Making by Teachers With Varying Teaching Assignments .

Perceived Extent o f  Involvement in School-Wide Decision 
Making by Teachers With Varying Degrees o f  Job 
S a t i s f a c t i o n  .......................................................................................

Perceived Extent o f  Involvement in School-Wide Decision 
Making by Teachers With Varying Percept ions  o f  Their  
P r i n c i p a l s ’ A dm inis t ra t ive  S ty le s  ............................................

Perceived Will ingness  to  Inves t  Time in School-Wide 
Decision Making, by Sex ..................................................................

Perceived W ill ingness  t o  Inves t  Time in  School-Wide 
Decision Making by Teachers o f  Varying Ages ......................

Perceived Will ingness  to  Inves t  Time in School-Wide 
Decision Making by Teachers With Varying Classroom 
Teaching Experience ..........................................................................

Perceived Wil l ingness  to  Inves t  Time in School-Wide 
Decision Making by Teachers in Varying Types o f  
Communities ............................................................................................

Perceived Wil l ingness  to  Inves t  Time in School-Wide 
Decision Making by Teachers With Varying Educational 
S ta tu s  .....................................................................................................

Perceived Wil l ingness  to  Inves t  Time in School-Wide 
Decision Making by Teachers in Schools With Varying 
Student Enrollments

Perceived Wil l ingness  to  Inves t  Time in School-Wide 
Decision Making by Teachers With Varying Teaching 
Assignments ............................................................................................

Perceived Wil l ingness  to  Inves t  Time in School-Wide 
Decision Making by Teachers With Varying Degrees of  
Job S a t i s f a c t i o n  ...............................................................................

Perceived W ill ingness  t o  Inves t  Time in School-Wide 
Decision Making by Teachers with Varying Percep t ions  
o f  Their  P r i n c i p a l s ’ A dmin is t ra t ive  S ty le s  ......................

Teachers ’ P references  f o r  Involvement in School-Wide 
Decision Making ...................................................................................

xiv



89

90

90

91

92

92

93

94

95

96

97

97

98

99

99

Rat ings o f  P o te n t ia l  Benef i t s  o f  Shared Decis ion Making, 
by Sex .....................................................................................................

Rat ings o f  P o ten t ia l  Benef i t s  o f  Shared Decision Making 
by Teachers o f  Varying Ages .........................................................

Rat ings o f  P o ten t ia l  B enef i t s  o f  Shared Decision Making 
by Teachers With Varying Classroom Experience ..................

Rat ings  o f  P o te n t i a l  B ene f i t s  o f  Shared Decis ion Making 
by Teachers With Varying Educational S ta tu s  ......................

Rat ings  o f  P o te n t i a l  B ene f i t s  of  Shared Decis ion Making 
by Teachers in Varying Types o f  Communities ......................

Rat ings of  P o ten t ia l  B ene f i t s  o f  Shared Decision Making 
by Teachers in Schools With Varying Student 
Enrollments ............................................................................................

Ratings o f  P o ten t ia l  B enef i t s  o f  Shared Decision Making 
by Teachers With Varying Teaching Assignments ..................

Rat ings o f  P o te n t ia l  B ene f i t s  o f  Shared Decision Making 
by Teachers With Varying Degrees o f  Job S a t i s f a c t i o n  .

Rat ings o f  P o ten t ia l  B enef i t s  o f  Shared Decision Making 
by Teachers With Varying Percept ions  o f  Their  
P r i n c i p a l s ’ Adm in is t ra t ive  S ty le s  ............................................

Teachers ’ Ratings o f  Po ten t ia l  Costs o f  Shared Decision 
Making, by Sex ...................................................................................

Rat ings o f  P o te n t ia l  Costs o f  Shared Decision Making 
by Teachers o f  Varying Ages .........................................................

Rat ings o f  P o te n t ia l  Costs o f  Shared Decision Making 
by Teachers With Varying Classroom Teaching 
Experience ............................................................................................

Ratings of  P o ten t ia l  Costs o f  Shared Decision Making 
by Teachers With Varying Educational S ta tu s  ......................

Ratings o f  P o ten t ia l  Costs o f  Shared Decision Making 
by Teachers in Varying Types of  Communities ......................

Rat ings o f  P o ten t ia l  Costs o f  Shared Decision Making 
by Teachers in Schools With Varying Student 
Enrollments ............................................................................................

xv



Page

100

101

102

103

104

105

105

106

107

108

109

110

1 1 2

Rat ings o f  P o te n t i a l  Costs o f  Shared Decision Making 
by Teachers With Varying Teaching Assignments . . . .

Rat ings  o f  P o te n t ia l  Costs o f  Shared Decision Making 
by Teachers With Varying Degrees o f  Job S a t i s f a c t i o n

Rat ings  of  P o te n t i a l  Costs o f  Shared Decis ion Making 
by Teachers With Varying Percep t ions  o f  Their  
P r i n c i p a l s ’ Adm in is t ra t ive  S ty le s  ........................................

Teache rs ’ Rat ings o f  P o ten t ia l  Hindrances to  
Involvement in School-Wide Decision Making, by Sex .

Rat ings  o f  P o te n t i a l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers o f  Varying 
A g e s .....................................................................................................

Rat ings  o f  P o te n t i a l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers With 
Varying Classroom Teaching Experience ...............................

Rat ings  of  P o te n t ia l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers With 
Varying Educational S ta tu s  .....................................................

Rat ings  of  P o te n t i a l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers in Varying 
Types of  Communities ..................................................................

Rat ings  of  P o te n t i a l  Hindrances t o  Involvement in 
School-Wide Decision Making by Teachers in Schools 
With Varying Student  Enrollments ........................................

Rat ings of  P o te n t ia l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers With 
Varying Teaching Assignments ................................................

Rat ings o f  P o te n t ia l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers With 
Varying Degrees of  Job S a t i s f a c t i o n  ...................................

Rat ings o f  P o te n t ia l  Hindrances to  Involvement in 
School-Wide Decision Making by Teachers With 
Varying Percep t ions  o f  Their  P r i n c i p a l s ’ 
Adm in is t ra t ive  S ty le s  ..................................................................

Summary o f  Chi-Square Test  f o r  Current  Involvement o f  
Teachers in Shared Decision Making ...................................

xvi



Page
85. Summary of  Chi-Square Test  f o r  Teachers* Percep t ions

o f  the  R esu l ts  o f  Their  Involvement in Shared
Decision Making ...................................................................................  115

86. Summary o f  Chi-Square Tes t  f o r  Teachers ’ Percep t ions
o f  Their  A b i l i t y  t o  A ffec t  the  Outcome o f  School-
Wide D e c i s i o n s .........................................................................................117

87. Summary of  Chi-Square Tes t  f o r  Teacher-Perceived
Extent  o f  Involvement in Shared Decision Making . . . .  119

88. Summary of  Chi-Square Tes t  f o r  Teachers ’ Percep t ions
o f  W ill ingness  t o  Inves t  Time in Shared Decision
M a k i n g .......................................................................................................... 120

89. Summary of  Chi-Square Test  f o r  Teachers ’ Rat ings  of
P o te n t ia l  B ene f i t s  o f  Shared Decis ion Making ..................  122

90. Summary of  Chi-Square Tes t  f o r  Teachers ’ Rat ings of
P o te n t i a l  Costs o f  Shared Decision Making ........................... 123

91. Summary of  Chi-Square Tes t  f o r  Teachers ’ Rat ings  of
P o ten t ia l  Hindrances to  Involvement in Shared
Decision Making ...................................................................................  125

xvii



CHAPTER I

INTRODUCTION

A re c u r r in g  theme in the  l i t e r a t u r e  o f  educa tion  and bus iness  

i s  employee p a r t i c i p a t i o n  in  d e c i s i o n  making. O r g a n i z a t i o n a l  

t h e o r i s t s  such as  C h e s t e r  B arnard  ( 1 9 3 8 ) ,  Max Weber (1 9 7 4 ) ,  

F reder ick  Taylor (1947), and James March and Herber t  Simon (1958) 

a d d r e s s e d  t h e  v a r i o u s  a s p e c t s  o f  i n d i v i d u a l  p a r t i c i p a t i o n  in 

o rg a n iz a t io n a l  d ec is ion  making.

The importance o f  employee p a r t i c i p a t i o n  in d e c i s io n  making in 

determining acceptance o f  o rgan iza t io n a l  changes was s tu d ied  by Coch 

and French (1948). They noted a p o s i t i v e  c o r r e l a t i o n  between 

p a r t i c i p a t i o n  in  d e c i s i o n  making and p r o d u c t i v i t y  and r ed u ced  

r e s i s t a n c e  t o  change. Sharma (1955) found t h a t  t e ac h e rs  expressed 

an i n t e r e s t  in becoming involved in d e c i s io n  making a s s o c ia te d  with 

i n s t r u c t i o n .

Patchen, in h i s  1970 s tudy o f  Tennessee Valley Author i ty  

employees, suggested t h a t  inc reased  ind iv idua l  p a r t i c i p a t i o n  in 

o rg a n iz a t io n a l  dec is ion  making leads  to  g r e a t e r  job  s a t i s f a c t i o n  and 

work achievement as well as a h igher  leve l  of  i n t e g r a t i o n  in to  the  

o rg a n iz a t io n .

Lammers (1967) argued t h a t  al lowing p a r t i c i p a t i o n  in d ec i s io n s  

over which employees have no con tro l  may be as damaging as a t o t a l

1
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l a ck  o f  p a r t i c i p a t i o n .  Gouldner (1954),  Tannenbaum (1968),  and

Mulder (1971) contended t h a t  al lowing employees to  p a r t i c i p a t e  in

d ec i s io n  making broadens the  employer’s o r  s u p e r v i s o r ’s in f luence

over the  performance o f  ind iv idua l  r o l e  performers .

Im p l i c i t  in the  w r i t i n g  o f  these  r e sea rc h e r s  i s  the  not ion  o f  a

workplace democracy or  the  r i g h t  o f  employees t o  con t ro l  t h e i r  own

la b o r  a t  l e a s t  t o  the  ex ten t  t h a t  production i s  not n eg a t iv e ly

a f f e c t e d .  Blumberg (1969) summarized the  l i t e r a t u r e  concerning the

r e l a t i o n s h i p  be tween w orke r  d e c i s i o n - m a k i n g  power and jo b

s a t i s f a c t i o n  as fo llows:

There i s  s ca rc e ly  a study in the  e n t i r e  l i t e r a t u r e  which f a i l s  
to  demonstrate t h a t  s a t i s f a c t i o n  in work i s  enhanced . . .  by a 
genuine inc rease  in workers ’ decision-making power. . . . The 
p a r t i c i p a t i v e  worker i s  an involved worker,  f o r  h i s  job  becomes 
an extens ion  o f  h im se lf ;  and by h i s  d e c i s io n s  he i s  c r e a t in g  
h is  work, modifying and r e g u la t in g  i t .  (p. 121)

S co t t  (1966) supported t h i s  view, noting  t h a t  "a worker who 

performs the  e n t i r e  t a sk  w i l l  be more w i l l i n g  and b e t t e r  ab le  to 

assume r e s p o n s i b i l i t y  f o r  th e  control  o f  h i s  performance than wil l  

th e  worker who c a r r i e s  out only a po r t io n  of  the  t a sk  and whose 

performance may in va r ious  ways be dependent on the  work o f  o the rs"  

(p.  267).

Pateman (1970) suggested t h a t  workplace democracy i s  in the

b es t  i n t e r e s t  o f  both the  ind iv idua l  and s o c ie ty .  She noted t h a t :

People who have a sense o f  p o l i t i c a l  e f f i c a c y  a re  more l i k e l y  
to  p a r t i c i p a t e  in p o l i t i c s  than those  in whom t h i s  f e e l i n g  is  
l ack ing ;  and i t  has a l so  been found t h a t  underlying the  sense 
o f  p o l i t i c a l  e f f i c a c y  i s  a s e n s e  o f  g e n e r a l ,  p e r s o n a l  
e f f e c t i v e n e s s ,  which involves  s e l f - c o n f id e n ce  in one’ s dea l in g s  
with th e  world,  (p. 46)
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Schools,  however, vary in a v a r i e t y  o f  ways from the  i n d u s t r i a l  

examples  t h a t  were t h e  fo c u s  o f  t h e s e  s t u d i e s .  Duke (1980) 

questioned  whether t h e r e  i s ,  in f a c t ,  a d i r e c t  r e l a t i o n s h i p  between 

w o rk p la c e  democracy and p r o d u c t i v i t y  in  t h e  schoo l  s e t t i n g .  

Researchers  such as Duke; Hoi 1 away; Miskal,  Fevurly ,  and Stewart ;  

Hoy and F o r s y t h e ;  and Ratsoy  have s o u g h t  t o  u n d e r s t a n d  t h e

dimensions o f  t e a c h e r  commitment to  school-wide m a t t e r s .  Among

o th e r  t h i n g s ,  they suggested t h a t  school should not be thought  o f  as 

a product ive  u n i t ,  but r a t h e r  a cover o rgan iza t ion  t h a t  holds a 

number o f  d i s c r e t e  t e ac h in g - l ea rn in g  a c t i v i t i e s .  That may help

expla in  some of  the  te ac h e r  r e lu c tan c e  to  j o i n  in school-wide 

endeavors because i t  i s  not in the  "school" t h a t  the  major bus iness  

o f  teaching  and lea rn ing  takes  p lace .  The notion  o f  f u r t h e r

c o m m it t in g  t e a c h e r s  t o  t h e  s c h o o l ,  as  opposed t o  m e re ly  t h e  

classroom,  r a i s e s  the  ques t ion :  What i s  i t  t h a t  schools  do o r  do

not do t h a t  seems to  e l i c i t  h igher l e v e l s  o f  commitment from

teach e r s?  Commitment has u sua l ly  been phrased by th e se  re s e a rc h e r s  

in  t e rm s  o f  p e r c e i v e d  s a t i s f a c t i o n ,  low a b s e n t e e i s m ,  and a 

w i l l in g n e s s  t o  p a r t i c i p a t e  in schoo l - leve l  a c t i v i t i e s .

Duke, Showers, and Imber (1980) repor ted  t h a t  most t e ach e rs  

f e l t  l e s s  than anxious to  p a r t i c i p a t e  in school dec i s io n  making and 

der ived  l i t t l e  s a t i s f a c t i o n  when they did  p a r t i c i p a t e .  Twenty-two 

pe rcen t  o f  th e  t e ach e rs  claimed t h a t  t h e i r  noninvolvement in school 

d e c i s io n s  was not the  r e s u l t  o f  a lack  o f  oppor tun i ty  but a func t ion  

o f  personal  cho ice .  Those who repor ted  t h a t  they d id  p a r t i c i p a t e  

sa id  they ben e f i t ed  l i t t l e  from involvement and f u r t h e r  in d ica ted
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t h a t  a d m in i s t r a to r s  were l e s s  than s in c e re  when they s o l i c i t e d  

t e a c h e r  involvement.  That i s  rem in iscen t  of L o r t i e ’ s (1975) "good 

day" i s su e  where he repo r ted  t h a t  f o r  t e ac h e rs  p o s i t i v e  events  and 

outcomes a re  l inked  to  two s e t s  o f  a c t o r s - - t h e  t e a c h e r  and the  

s tu d e n t s .  He found t h a t  nega t ive  a l l u s i o n s  were made to  p a re n t s ,  

t h e  p r i n c i p a l ,  th e  school nu rse ,  and c o l l e a g u e s - - i n  f a c t ,  t o  anyone 

and everyone who " in t ru d e s  on classroom events"  (p.  106).

Holdaway (1978) used H e r z b e r g ’ s t h e o r y  t o  s t u d y  t e a c h e r  

s a t i s f a c t i o n  and found t h a t  f o r  t e ach e rs  the  " f a c e t  a s so c ia t e d  most 

f r e q u e n t ly  with o v e ra l l  s a t i s f a c t i o n  . . . was ’ th e  work i t s e l f ’ - -  

t h a t  label  app l ied  to  classroom a c t i v i t i e s ,  e s p e c i a l l y  i n t e r a c t i o n  

with the  s tuden ts"  (p. 45).  I t  may be t h a t  o rg a n iz a t io n a l  s t r u c t u r e  

in terms o f  bureaucracy i s  only p a r t  o f  the  problem, but Ratsoy 

(1979) r epo r ted  t h a t  t e a c h e r  s a t i s f a c t i o n  on the  average was lower 

in schools  where they perceived a high degree o f  bureaucracy. That 

was not supported by Miskal ,  Fevurly,  and Stewart  (1979),  who 

repor ted  t h a t  more e f f e c t i v e  schools  (as perceived hy te a c h e r s )  were 

c h a r a c te r i z e d  by more p a r t i c i p a t i v e  p rocesses ,  l e s s  c e n t r a l i z e d  

d e c i s i o n  making, more f o r m a l i z e d  g e n e r a l  r u l e s  and more 

complexi ty ,  and high p ro fes s io n a l  a c t i v i t y - - i n  o th e r  words,  where 

th e r e  was a d e f i n i t e  but not oppress ive  bureaucracy.

Hoy and F o r s y t h e  (1981)  r e p o r t e d  t h e i r  t h e o r y  t h a t  an 

i n d i v i d u a l ’ s o rg an iza t io n a l  s t a t u s  w i l l  in f luence  h i s  i s o l a t i o n  from 

o th e rs  on a v a r i e t y  o f  o rg an iza t io n a l  dimensions.  But i s o l a t i o n  

from formal contro l  and i s o l a t i o n  from perceived ac tua l  con tro l  were
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n o t  r e l a t e d  t o  i n c r e a s e d  work a l i e n a t i o n .  T h e o r e t i c a l l y ,  

i n d i v i d u a l s  co u ld  be e x c lu d e d  from power n e tw o rk s  in  t h e  

o rg a n iz a t io n  and y e t  not pe rce ive  t h e i r  work as lack ing  i n t r i n s i c  

meaning o r  va lue .  On the  o th e r  hand, Z i e l i n s k i  and Hoy (1983) 

r e p o r t e d  t h a t  i s o l a t i o n  was h i g h l y  r e l a t e d  t o  a l i e n a t i o n  in  

e lementary  schools .  They concluded t h a t  p r ide  in one’ s work i s  

r e l a t e d  to  t e a c h e r s ’ b e l i e f s  t h a t  they can make a d i f f e r e n c e  in both 

th e  o p e ra t ion  o f  the  school and in c lassroom a c t i v i t i e s ,  and f u r t h e r  

t h a t  the  l i n k  between a f a c u l t y  member’ s powerlessness  and s e l f ­

estrangement i s  both s u b s t a n t i a l  and s i g n i f i c a n t .  That would 

support  Conway (1976), who found t h a t  the  m a jo r i ty  o f  t e ach e rs  

d e s i r e  p a r t i c i p a t i o n  in the  o rg an iza t io n  and t h a t  d e p r iv a t io n  of  

t h a t  p a r t i c i p a t i o n  le ad s  to  t h e i r  nega t ive  p e rcep t io n s  o f  the  

o rg a n iz a t i o n .  He concluded t h a t  th e re  i s  a g r e a t  need f o r  ob ta in ing  

g r e a t e r  p a r t i c i p a t i o n  in schools .

This i s  encouraging f o r  those  who g e n e r a l ly  l i k e  t o  t h in k  in 

terms o f  improving performance and s a t i s f a c t i o n  with the  human- 

r e l a t i o n s  techniques  o f  coopera t ion ,  openness,  p a r t i c i p a t i o n ,  and 

c o l l e g i a l i t y .  But i t  i s  ques t ionab le  whether i t  supports  the  work 

o f  L o r t ie  and Waller (1975) and Duke (1976);  or  Hoy, Newland, and 

Blazovsky’ s (1977) f in d in g s  t h a t  job  c o d i f i c a t i o n  i s  d i r e c t l y  and 

s i g n i f i c a n t l y  r e l a t e d  to  t e ac h e r  s p i r i t .  The more c a r e f u l l y  the  job  

i s  s p e c i f i e d  through the  use o f  ru le s  and r e g u l a t i o n s ,  the  higher  

th e  s p i r i t  among the  t e a c h e r s .  I t  does support  th e  work o f  A l lu to  

and B e la sco  (1 9 7 3 ) ,  who r e p o r t e d  t h a t  t e a c h e r s  were a l r e a d y  

p a r t i c i p a t i n g  in school-wide m a t te rs  more than they  wanted.
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However, i t  i s  no t in keeping with  Cusick’ s (1983) s tudy of  

high schools ,  where the  t e ac h e rs  were q u i t e  co n ten t  to  le ave  the  

running o f  the  e n t e r p r i s e  to  the  a d m in i s t r a to r s  and whomever the  

a d m in i s t r a to r s  could ge t  to  help them. To Cusick,  when te ac h e r s  did 

e n t e r  in to  the  l a r g e r  arena  o f  school d e c i s io n s ,  i t  was t o  p r o t e c t  

t h e i r  own ope ra t ing  f i e l d s ,  which cen te red  on t h e i r  ind iv id u a l  s e t  

o f  c l a s s e s ,  a c t i v i t i e s ,  and events  t h a t  each one had spent some time 

and e f f o r t  c o n s t r u c t i n g .  The fo rays  t h a t  one made in to  th e  l a r g e r  

school were made fo r  th e  purpose o f  p r o t e c t i n g  and expanding t h a t  

s e t .  I t  appeared to  Cusick t h a t  as t e ac h e rs  became more exposed to  

the  r e a l i t i e s  o f  the  schoo ls ,  t h e i r  id eo lo g ie s  s h i f t e d  toward the  

more c u s t o d i a l ,  tough minded, and r e a l i s t i c .  F u r th e r ,  i f  the  job 

demands tough-mindedness and a cu s to d ia l  approach to  s tu d e n t s ,  these  

might well m i t ig a te  a g a in s t  e f f e c t i v e  p a r t i c i p a t i o n  and a democratic  

approach to  dec is ion  making.

Miskal,  McDonald, and Bloom (1983) suggested  an a d d i t io n a l  

1 iiiiit to  the p a r t i c i p a t o r y  model when they repo r ted  weak s t r u c t u r a l  

l i n k s  between t each e rs  and s p e c i a l i s t s  but s t rong  l i n k s  between 

te ach e rs  and bu i ld ing  a d m in i s t r a to r s ,  p a r t i c u l a r l y  over th e  m a t te r  

o f  d i s c i p l i n e .  They suggested t h a t  t h a t  may be th e  s t r o n g e s t  

element c o n t r ib u t in g  to  t e a c h e r  s a t i s f a c t i o n ,  f o r  i f ,  f o r  example, 

bu i ld ing  d i s c i p l i n e  i s  good, t e ach e rs  a re  happier .

On th e  o th e r  hand, Raywid (1983) repo r ted  t h a t  the  key to  a 

more involved and e f f e c t i v e l y  r e l a t e d  f a c u l t y  may be a uniquely  

d i f f e r e n t  school s t r u c t u r e .  He a s s e r t e d  t h a t  i t  i s  th e  a l t e r n a t i v e
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type  o f  school wherein te ach e rs  d i sp la y  "real  ownership" in the  

program and where 90% a re  w i l l i n g  to  take  on even more p ro fes s io n a l  

a c t i v i t y  and o b l ig a t io n .

In a d d i t io n ,  i t  may be t h a t ,  as Cohen (1981) sugges ted ,  

t e a c h i n g  p a r t i c u l a r l y  a t  t h e  s ec o n d a ry  l e v e l  i s  n o t  a ve ry  

a t t r a c t i v e  op t ion ,  as evidenced by the  small number o f  t a l e n t e d  

people who e n t e r  the  p ro fe s s io n ,  the  unwil l ingness  o f  l a i d - o f f  

t e ac h e rs  to  r e tu rn  to  teaching  a f t e r  f ind ing  jobs  in s a l e s  and 

s e r v i c e  p o s i t i o n s ,  u n i m a g i n a t i v e  p r e p a r a t i o n  p ro g ram s ,  and t h e  

l im i t ed  pay and c a r e e r  o p p o r tu n i t i e s .  From reading Cohen, Waller,  

L o r t i e ,  and Duke, one might  s u g g e s t  t h a t  t h e  f a i l u r e  o f  

a d m in i s t r a to r s  to  ge t  more te ac h e r  involvement i s  a r e s u l t  o f  th e re  

being l i t t l e  in the  way of  p o s i t i v e  inducements the  p ro fe s s io n  can 

o f f e r .

Teacher commitment to  the  l a r g e r  o rgan iza t ion  does seem to  say 

some th in g s  about school s t r u c t u r e .  Worthy (1970) viewed worker 

a f f i l i a t i o n  w i th  t h e  o r g a n i z a t i o n  as  a lways  p r o b l e m a t i c .  He 

be l ieved  t h a t  while d i f f e r e n c e s  are  most l i k e l y  to  occur between 

management and l i n e  employees, in school th e re  a re  some p a t t e r n s  to  

t h o s e  d i f f e r e n c e s .  T e a ch e r s  r e s i s t  management’ s a t t e m p t  a t  

un iformity  and a f u r t h e r  con tro l  o f  classroom p rocesses .  Teachers 

a r e  d i f f e r e n t i a l l y  a f f i l i a t e d  w i th  t h e  l a r g e r  o r g a n i z a t i o n .  

Attempts to  inc rease  or  a t  l e a s t  r e g u la te  t h e i r  a f f i l i a t i o n  have 

varying outcomes. At t h a t  p o in t ,  fo r  Worthy, the  i s su e  becomes one 

o f  s t r u c t u r e .  Is  the  s t r u c t u r e  such t h a t  normative commitment to  

the  school i s  a c t i v e l y  discouraged? Is the  s t r u c t u r e  o f  ind iv idua l
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classrooms so compelling t h a t  one i s  discouraged from p a r t i c i p a t i n g  

in the  l a r g e r  school?

Miskal,  Fevurly,  and S tewart ;  Z i e l in s k i  and Hoy; Conway; and 

Raywid suggested t h a t  employee p a r t i c i p a t i o n  in the  o rg a n iz a t io n  and 

involvement bring g r e a t e r  s a t i s f a c t i o n  and g r e a t e r  e f f o r t .  Duke, 

Duke and Showers, Ratsoy, Holdaway, Cusick,  and Worthy in d ica ted  

t h a t  t e ac h e r s  are  d i f f e r e n t i a l l y  a f f i l i a t e d  with the  school,  t h a t  

a t tempts  t o  make them more involved have unc lea r  r e s u l t s ,  and t h a t  

t e ach e r s  seem to  r e s i s t  involvement in school-wide endeavors.

The i s sue  o f  employee involvement in shared d e c i s io n  making has 

been o f  i n t e r e s t  to  re sea rc h e r s  s ince  the  1930s, but th e re  appear to  

be unc lea r  f ind ings  regard ing  the  ex ten t  o f  te ac h e r  involvement in 

the  decision-making process  and c o n f l i c t i n g  f ind ings  r e l a t i v e  to  how 

such involvement in f luences  te ach e r  performance or  a f f e c t s  the  

classroom environment in which they work.

Purpose of  the  Study

With t h i s  problematic  condi t ion  in mind, the  r e s e a r c h e r ’s 

purpose in t h i s  study was to  (a) de sc r ib e  th e  degree to  which 

t e ach e r s  a re  involved in school-wide d ec is ion  making, (b) assess  

t h e i r  p re fe rence  f o r  increased  involvement in school-wide dec i s io n  

making, ( c )  e x p l o r e  t h e  e x t e n t  t o  which t h e y  p e r c e i v e  t h e i r  

involvement in school-wide dec i s ions  as necessary  o r  advantageous,  

and (d) seek some degree o f  exp lana t ion  to  a l l  o f  these  i s su e s .  

More s p e c i f i c a l l y ,  t h i s  r e sea rc h e r  sought to  answer the  following 

q ues t ions :
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1. To what degree a re  high school t e ach e rs  involved in school - 
wide dec is ions?

a.  What d ec i s io n s  a re  they p r e s e n t ly  involved in?

b. What a re  the  dec i s io n  a reas  in which they a re  not 
involved?

c.  How much o f  t h e i r  e f f o r t  i s  p r e s e n t ly  expended on out-  
o f - c l a s s  endeavors?

2. To what degree do high school t e ach e r s  wish to  become 
involved in school-wide dec is ions?

a.  Do they see themselves as being able  t o  a f f e c t  d e c i ­
s ions  ou ts id e  the  classroom?

b. What d ec i s io n s  do they see themselves as a f f e c t in g ?

c.  How much e f f o r t  are  they w i l l i n g  to  expend in o u t -o f -  
c l a s s  endeavors?

3. Do high school t e ach e rs  see themselves as b e n e f i t i n g  from 
involvement in school-wide dec i s io n  making?

a.  What are  the  b e n e f i t s ?

b. What a re  the  disadvantages?

c.  What h inders  t h e i r  involvement?

4. Are th e re  s i g n i f i c a n t  demographic d i f f e r e n c e s  a s so c ia te d  
with te ac h e r  involvement in school-wide d e c i s io n  making?

Involvement in shared d ec is ion  making by high school t e ach e rs

in s e l e c te d  publ ic  schools  in Michigan was i d e n t i f i e d  in t h i s  s tudy.

The d i f f e r e n c e s  were ca tego r ized  on the  b a s i s  o f  each o f  the

following e i g h t  f a c t o r s  and t h e i r  r e s p e c t iv e  components:

1. Sex

a.  Female

b. Male
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2. Age

a.  Under 30 years

b. 30-39 years

c .  40-49 years

d.  Over 50 years

3. Educational s t a t u s

a.  B.A. degree

b. M.A. degree

c.  Ed.S. degree

d. Ph.D. degree

4. Classroom teach ing  exper ience

a.  1 - 5  years

b. 6-10 years

c .  11-15 years

d. 16-20 years

e.  Over 20 years

5. Type of  community

a. Rural

b. Small town

c. City

d. Suburban

6. Size  of  school

a. Under 319 s tuden ts

b. 319-626 s tuden ts

c.  627-1,204 s tuden ts

d. Over 1,204 s tuden ts
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Degree o f  job  s a t i s f a c t i o n

a. Very s a t i s f i e d

b. S a t i s f i e d

c . D i s s a t i s f i e d

Teaching assignment

a. English

b. Mathematics

c. Science

d. Social  s t u d ie s

e. Art

f . Music

g. Home economics

h. Business

i . I n d u s t r i a l  a r t s

j . Physical  education

k. Guidance and counseling

1 , Library/media

m. Special  education

9. Teacher pe rcep t ion  o f  b u i ld ing  p r i n c i p a l ’ s 
a d m in i s t r a t iv e  s t y l e

a.  Exerc ises  con t ro l  over a l l  school d e c i s io n s

b. Exerc ises  con t ro l  over most school d e c i s io n s

c.  Exerc ises  con t ro l  over some school d ec i s io n s

d. Exerc ises  con t ro l  over few school d e c i s io n s
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Imol ica t ions

Much of  the  previous  l i t e r a t u r e  on t e ac h e rs  and shared d ec is ion  

making has focused on e lementary schools .  Given the  inc reased  

re c en t  i n t e r e s t  in improving secondary educa t ion ,  i t  i s  hoped t h a t  

t h i s  s tudy can c o n t r ib u t e  t o  th e  ex tens ion  o f  e x i s t i n g  knowledge 

by id e n t i f y in g  whether o r  not secondary t e ac h e rs  a re  i n t e r e s t e d  in 

shar ing  the  decision-making r e s p o n s i b i l i t i e s  t h a t  w i l l  accompany 

t h i s  reform e f f o r t .

From t h i s  informat ion local  school d i s t r i c t s ,  s t a t e  departments 

o f  educa t ion ,  and u n i v e r s i t y  schools  o f  education can begin t o  s o r t  

out a d i r e c t i o n  in which to  proceed with school improvement. Also, 

they can i d e n t i f y  who w i l l  be involved in making the  d e c i s io n s  t h a t  

w i l l  u l t i m a t e l y  r e s h a p e  t h e  s t r u c t u r e  o f  American s e c o n d a r y  

educa t ion .

Population

The teache rs  from 22 s e le c ted  pub l ic  high schools in the  

Ottawa, Kent, and Muskegon County In te rmedia te  School D i s t r i c t s  were 

the  s u b jec t s  o f  t h i s  s tudy. The 42 high schools  t h a t  are  a p a r t  o f  

th e se  in te rm ed ia te  school d i s t r i c t s  were grouped by s i z e ,  using the  

c l a s s i f i c a t i o n  sys tem  o f  t h e  Michigan High School A t h l e t i c  

A ssoc ia t ion .  Schools from each s i ze  c l a s s i f i c a t i o n  were s e l e c t e d  a t  

random. The t o t a l  number o f  h igh  s c h o o l s  chosen  from each 

c l a s s i f i c a t i o n  was determined by the  percentage t h a t  c l a s s i f i c a t i o n  

rep resen ted  o f  the  42 schools .  The number o f  p a r t i c i p a n t s  involved 

in t h i s  sampling was approximately 1,000.
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The sample o f  bu i ld ings  was s e l e c ted  by s i z e  wi th in  the  county 

a rea  to  in su re  v a r i e t y  in  (a) s i z e  o f  s tuden t  p o pu la t ion ,  (b) r a c i a l  

composit ion,  and (c) s i z e  and type o f  community.

L imita t ions  of  the  Study 

One of  the  major ques t ions  t h a t  had to  be reso lved  in the  

design  o f  the  survey ins trument f o r  t h i s  study was how to  cover the  

b road  ra n g e  o f  p o s s i b l e  d e c i s i o n  a r e a s .  While  o p e n -e n d ed ,  

e s s a y - t y p e  q u e s t i o n s  might  p r o v id e  t h e  g r e a t e s t  l a t i t u d e  f o r  

response and allow f o r  ind iv idua l  d i f f e r e n c e s ,  such a s t r a t e g y  would 

complicate  the  t a s k  o f  t ry in g  to  c l a s s i f y  o r  s tan d a rd iz e  responses  

t o  permit  comparison or a n a ly s i s .  The mechanics alone involved in 

having th e  respondents  provide lengthy responses  was seen as a 

s e r ious  handicap.

Several o the r  l i m i t a t i o n s  a lso  warrant i n j e c t i o n  here :

1. The d i f f e r e n c e s  i d e n t i f i e d  and the  comparisons drawn in 

t h i s  resea rch  do not prove c au se -an d - e f fe c t  r e l a t i o n s h i p s .

0 T k o  f  i n H i n n c  r» f  f ki <* r + mWi# /* r» r* + k n  4 ■» 4 m  m<_ • ii«w. • i i i v i n y v  wi wuiMivv a i  i l c u  iii a

t i s t i c a l  sense to  a broad popula t ion .  Im pl ica t ions  can be drawn in 

a t h e o r e t i c a l  sense,  however, to  o th e r  popula t ions  o f  a s im i la r  

d e s c r i p t i o n .

3. This study involved only secondary t e a c h e r s .  The f ind ings  

may not n e c e s s a r i l y  be ap p l icab le  to  elementary t e a c h e r s .

Operat ional D e f in i t io n s  

For th e  purposes o f  t h i s  s tudy, involvement r e f e r s  to  t e a c h e r s ’ 

pe rcep t ions  o f  t h e i r  p a r t i c i p a t i o n  in the  decision-making process  in
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t h e i r  school.  School-wide d ec is ion  making and shared d ec is ion  

making a re  phrases  t h a t  a re  used in te rchangeab ly  in the  study to  

r e f e r  to  te ac h e r  p a r t i c i p a t i o n  in d ec i s io n s  t h a t  a f f e c t  th e  e n t i r e  

s ch o o l .

Overview o f  Succeeding Chapters 

L i t e r a t u r e  p e r t i n e n t  to  the  study i s  reviewed in Chapter I I .  

Data c o l l e c t i o n  and a n a ly s i s  procedures a re  p resen ted  in Chapter 

I I I .  Findings are  p resen ted  in Chapter IV. A summary o f  the  s tudy, 

i t s  c o n c l u s i o n s ,  l i m i t a t i o n s ,  and recom m enda t ions  f o r  f u r t h e r  

r e sea rch  c o n s t i t u t e  Chapter V.



CHAPTER II

REVIEW OF THE LITERATURE

Conway (1984) contended t h a t  f o r  one to  unders tand  th e  r e s u l t s  

o f  p a r t i c i p a t i o n  in d e c i s io n  making in educa t iona l  o rg a n iz a t io n s ,  

t h e  concept must f i r s t  be de f ined .  He concluded t h a t  p a r t i c i p a t i v e  

d e c i s io n  making comprises the  i n t e r s e c t i o n  o f  two major conceptual 

s e t s :  (a) the  s e t  o f  concepts  a s so c ia te d  with d e c i s io n  making and

(b) the  s e t  o f  concepts  a s so c ia te d  with p a r t i c i p a t i o n .

Locke and Schweiger (1979) def ined  dec i s io n  making as any 

process  wherein one or  more a c to r s  de termine a p a r t i c u l a r  choice .  

P a r t i c i p a t i o n  f o r  them r e f e r s  to  the  shar ing  by two or  more ac to r s  

in some a c t io n  or  m a t te r .

Duke, Showers, and Imber (1978) concluded t h a t  a t tempts  to 

involve  t e ac h e rs  in the  decision-making process  t y p i c a l l y  r e s t  on 

th e  notion t h a t  such involvement would have a p o s i t i v e  e f f e c t  on the  

p r o d u c t iv i t y  o f  schoo ls .  In t h e i r  op in ion ,  t h i s  p o s i t i o n  i s  based 

on two arguments.  The f i r s t  argument i s  t h a t  t e a c h e r s ,  by v i r t u e  of 

t h e i r  f r equen t  c o n tac t  with s tu d en t s ,  a re  in an idea l  p o s i t i o n  to  

a ssess  the  educa tiona l needs o f  s tuden t s  in a given school and t h a t  

such an awareness o f  s tuden t  needs i s  an e s s e n t i a l  p r e r e q u i s i t e  to 

e f f e c t i v e  educa t iona l  d e c i s io n s .

15
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The au thors  continued by i d e n t i f y in g  the  second argument as one 

whose b a s i s  i s  found in psychology. This argument holds t h a t  people 

who a re  a p a r t  o f  the  decis ion-making process  w i l l  have a vested  

i n t e r e s t  in the  implementation o f  those  d e c i s io n s .  There fore ,  the  

argument con t in u es ,  t e a c h e r s  who help make d e c i s io n s  w i l l  t r y  harder  

to  make those  d e c i s io n s  work out w e l l ,  and, in t u r n ,  s tuden ts  

presumably w i l l  b e n e f i t .

Domains o f  Educational Decision Making

Duke (1978) noted four  domains o f  dec i s io n  making t h a t  provide

an oppor tun i ty  f o r  t e ac h e r  involvement.  According t o  t h e  au thor ,

t h e  domain o f  c l a s s r o o m  d e c i s i o n s  has  r e c e i v e d  t h e  g r e a t e s t

a t t e n t i o n  in s tu d ie s  o f  t e ac h e r  d ec is ion  making. These d ec i s io n s

a re  easy to  i d e n t i f y  from those  in o th e r  domains because t h e i r

d i r e c t  e f f e c t  c e n te r s  on in d iv id u a l s  in a s in g le  c lassroom and are

not n e c e s s a r i l y  coord ina ted  with persons o u ts id e  the  c lassroom. The

autonomy ex e rc i sed  by most t e a c h e r s  in t h i s  domain was questioned  in

a study by the  National I n s t i t u t e  o f  Education (1975) when i t s

au thors  commented:

The t r a d i t i o n a l l y  organized school does not g ive  s u f f i c i e n t  
support  to  th e  classroom t e a c h e r ’ s i n s t r u c t i o n a l  r o l e .  In t h a t  
school the  l e a s t  supported o r  c o n t r o l l e d  d e c i s io n  i s  the  
d ec i s io n  on i n s t r u c t i o n a l  s t r a t e g y  made by classroom personnel .  
Although the  school,  p a r t i c u l a r l y  the  e lementary  school ,  has 
the  appearance o f  a b u re a u c ra t i c  s t r u c t u r e  with the  p r in c ip a l
s u p e r v i s i n g  t h e  c l a s s r o o m  t e a c h e r s ,  a n a l y s i s  and r e s e a r c h
i n d i c a t e  t h a t  t h e  c l a s s r o o m  t e a c h e r  i s  t y p i c a l l y  t o t a l l y  
i s o l a t e d  in making important educa tiona l d e c i s io n s ,  (pp. 8-9)

The second domain ,  p r o f e s s i o n a l  o r g a n i z a t i o n a l  d e c i s i o n s ,

r e p re se n t s  those  t e a c h e r  d e c i s io n s  or a c t i v i t i e s  t h a t  are  a s so c ia t e d
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with t e a c h e r s ’ unions o r  o th e r  educa tiona l s p e c i a l t y  groups.  School 

system d e c i s io n s  make up the  t h i r d  domain. Teachers may be a f forded  

some degree o f  inpu t  i n to  th e se  d e c i s io n s ,  but g e n e r a l l y  they  are 

made by c e n t r a l  a d m in i s t r a to r s  o r  e l e c t e d  o r  appoin ted groups.  The 

f o u r th  domain encompasses those  d e c i s io n s  t h a t  a f f e c t  th e  ope ra t ion  

o f  a s in g l e  sch o o l .

W i th in  t h e s e  domains o f  e d u c a t i o n a l  d e c i s i o n  making l i e  

d e c i s i o n s  t h a t  must  be made ab o u t  i n s t r u c t i o n a l  c o o r d i n a t i o n ,  

curr icu lum development, p ro fes s io n a l  development,  e v a lu a t io n ,  school 

improvement  and p e r s o n n e l ,  r u l e s  and d i s c i p l i n e ,  g e n e r a l  

a d m in i s t r a t i o n ,  and po l icy  making. The e x i s t i n g  l i t e r a t u r e  provides  

some i n s i g h t  i n t o  t h e  o p p o r t u n i t i e s  f o r  in v o lv e m e n t  in  t h e s e  

d e c i s io n a l  c a t e g o r i e s .

I n s t r u c t i o n a l  Coordination

One o f  t h e  l a r g e s t  c o n c e n t r a t e d  e f f o r t s  a t  i n s t r u c t i o n a l  

coo rd in a t io n  i s  the  concept o f  team te ach in g .  The focus o f  t h i s  

a c t i v i t y  b e l i e s  the  name in t h a t  i t s  emphasis i s  p r im a r i l y  on 

planning to g e th e r .  Cohen (1976) noted t h a t  team te ac h e rs  i n t e r a c t e d  

more than nonteam c o u n te r p a r t s  and thought they ex e rc i sed  g r e a t e r  

in f luence  over t h e i r  teach ing  t a s k s .

Johnson  (1975) r e p o r t e d  t h a t  t e a c h e r  p a r t i c i p a t i o n  in 

i n s t r u c t i o n a l  coo rd ina t ion  a c t u a l l y  led  to  involvement in o the r  

types  o f  school dec i s io n  making. He d iscovered  t h a t  " the  g r e a t e r  

th e  i n t e n s i t y  and e x t e n s i t y  o f  te ac h e r  c o l l a b o r a t io n  in d a i l y  work, 

the  more l i k e l y  i t  i s  t h a t  t e ach e rs  w i l l  p a r t i c i p a t e  in school
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d e c is io n s  which in o th e r  schools  are  l e f t  p r im a r i ly  to  p r in c ip a l s "  

(p. 36) .

Duckworth and Jov ick  (1978) warned t h a t  one should be cau t ious  

when p re d ic t in g  the  e f f e c t s  o f  team teach ing  on in s t r u c t i o n a l  

co o rd in a t io n .  They concluded t h a t  t h e r e  i s  a v a r i e t y  o f  ways to  

br ing  about i n s t r u c t i o n a l  coo rd in a t io n ,  and each may a f f e c t  te ac h e r  

involvement in a d i f f e r e n t  way.

In a study o f  schools  t h a t  a re  made up of  t e a c h e r  work groups,  

Schmuck, Paddock, and Packard (1977) rep o r ted  t h a t  t e ac h e r s  d id  not 

b e l i e v e ,  e i t h e r  i n d iv id u a l ly  or  as a s t a f f ,  t h a t  they had increased 

in f luence  over  school d ec i s io n s  through involvement with these  

c o l l a b o r a t i v e  groups.  While teache rs  have had some oppor tun i ty  to  

help  coord ina te  the  i n s t r u c t i o n a l  program, t h i s  involvement appears 

to  have r e s u l t e d  in unc lea r  f ind ings  in terms o f  i t s  e f f e c t  on 

t e a c h e r  d ec is ion  making.

I n s t r u c t io n a l  coord ina t ion  can take  place  as a r e s u l t  of 

p rocesses  o th e r  than teaming. Hanson (1978) broke schools  down in to  

a s so r t e d  formal and informal c o a l i t i o n s ,  spheres  o f  in f lu en c e ,  and 

power bases .  He be l ieved  t h a t  i n t e r e s t  groups o f ten  form around 

p a r t i c u l a r  i s sues  and d i s so lv e  upon t h e i r  r e s o l u t i o n .

Curriculum Development

Teacher involvement in curriculum dec i s io n  making has grown out 

o f  the  mandate f o r  educational change. Meyer and Cohen (1971),  in a 

study comparing open and t r a d i t i o n a l  schools ,  found t h a t  t e ac h e rs  in 

the  open school c o l l a b o ra t ed  more o f ten  on curr iculum i s su e s ,
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thought o f  themselves as able  to  e x e r c i s e  c o n s id e rab le  in f luence  in 

curr iculum planning, and perceived t h e i r  p r in c ip a l  to  e x e r c i s e  

in f luence  l e s s  o f t e n .  Johnson (1975) surveyed 188 C a l i f o r n i a  

e lementary p r i n c i p a l s  and d iscovered  t h a t  t h r e e - q u a r t e r s  o f  them 

consu l ted  or  involved t e ac h e rs  in curr iculum d e c i s io n  making. He 

a l so  ob ta ined  in d i c a t io n s  t h a t  t e ac h e r  involvement was somewhat 

g r e a t e r  in schools where teaming occurred .  U nfor tuna te ly ,  Johnson’s 

s tudy inc luded no general  check on the  p e rcep t ions  o f  p r i n c i p a l s .  

I t  i s  conceivable  t h a t  these  in d iv id u a ls  shared a pe rcep t ion  of 

te ac h e r  involvement t h a t  d i f f e r e d  from the  t e a c h e r s ’ p e rcep t io n s .

Being involved in making, or being consu l ted  about,  cur riculum 

d ec i s io n s  i s  not n e c e s s a r i l y  the  same as e x e r c i s in g  con t ro l  over 

what d e c i s io n s  a re  made. Walker (1977), while  acknowledging the  

r e l a t i v e  autonomy o f  t e ach e rs  "behind the  classroom door ,"  observed 

t h a t  " the  t e a c h e r ’ s r o l e  i s  co ns t ra ined  and l im i t e d  by d ec i s io n s  

made ou ts id e  the  classroom which are  out o f  h is  o r  her  c o n t ro l"  (p. 

19).  Some o f  the  ex te rna l  d ec i s io n s  cover such a reas  as the  

assignment o f  s tu d e n t s ,  scheduling ,  textbook approval ,  and the 

s e l e c t i o n  o f  s tandard ized  t e s t s .

Floden (1978) and a group o f  r e s e a rc h e r s  a t  Michigan S ta t e  

U n iv e r s i t y ’ s I n s t i t u t e  f o r  Research on Teaching s tu d ied  who c o n t ro l s  

what i s  t augh t  in classrooms. They noted t h a t  t e a c h e r s  should not 

be regarded as autonomous curr iculum dec i s io n  makers i f  th e  con ten t  

choices  they make a re  based on a l im i t ed  range o f  op t ions  ( i . e . ,  a 

d i s t r i c t  l i s t  o f  approved tex tbooks) .
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A National Education Assoc ia t ion  poll  r epo r ted  t h a t  62% o f  the  

t e ac h e rs  surveyed f e l t  they were as involved in curr icu lum dec i s io n  

making as they wanted to  be. A lu t to  and Belasco (1972) and Conway 

(1976) found t h a t  some t e ac h e rs  had more involvement in curr iculum 

d ec i s io n  making than they  d e s i r e d .  K i r s t  and Walker (1971) observed 

t h a t  s in ce  t e ach e rs  have f a i l e d  to  br ing curriculum i s su e s  to  the  

ba rga in ing  t a b l e ,  involvement by te ach e rs  in curriculum d e c i s io n s  

appears  t o  occupy a r e l a t i v e l y  low p r i o r i t y .  Imber (1978) suggested 

t h a t  involvement in curr iculum dec i s ions  could make the  job  of 

teach ing  more cha l leng ing ,  re sp o n s ib le ,  and s t im u la t in g .

P ro fess iona l  Development

Teachers are  s tay ing  and graying in to d ay ’ s t e a c h e r  market.  

The ques t ion  o f  how to  provide  t h i s  ve teran  teach ing  fo rce  with new 

knowledge and sharpened s k i l l s  i s  the  t h r u s t  o f  e f f o r t s  in the  

p rofess ional-deve lopment  a rea .

T r a d i t i o n a l l y ,  contro l  over in se r v ice  educa tion  has r e s t e d  with

uni VPrsit .iPS. srhnnl H i s t r i r t  n f f - ir ia lc  nr hii'i'M'jnn Drip .c icals ......- - - - - -  ; w } w • • I M I p  1 I IIV i i w •

McLaughlin and March (1978) noted t h a t  " teache rs  were i n v i t e d  to 

p a r t i c i p a t e  [ in  in s e r v ic e  exper iences]  without having s i g n i f i c a n t  

d ec i s io n  making power and without t ime being given f o r  them to  

p a r t i c i p a t e  meaningfully" (p. 91).  E d e l f e l t  (Far West Teacher Corps 

Network, 1976) suggested as one g u id e l in e  f o r  th e  con t ro l  of  

p ro fes s io n a l  development t h a t  "dec is ions  a re  made by th e  people who 

a re  a f f e c t e d ,  and the  d ec i s io n s  a re  made as c lo se  as p o s s ib le  to  the  

s i t u a t i o n  where they w i l l  be o p e ra t iv e . "
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Joyce (1976) concluded t h a t  no one group c u r r e n t l y  c o n t r o l s  

p ro fes s io n a l  development, but th e re  i s  some evidence t o  sugges t  t h a t  

t e a c h e r  in v o lv e m e n t  in  t h i s  a r e a  i s  e x p a n d in g .  L e g i s l a t i o n  

promoting and provid ing f in a n c i a l  support  f o r  t e a c h e r  c e n te r s  i s  an 

important in d ic a t io n  o f  progress  in t h i s  a rea .

Duke (1977) and Lawrence (1974) noted t h a t  i n s e r v ic e  programs 

with  the  b e s t  chance o f  being e f f e c t i v e  a re  those  t h a t  involve 

te ac h e rs  in the  planning and managing o f  t h e i r  own p ro fe s s io n a l  - 

development a c t i v i t i e s .  Joyce e t  a l . (1976) documented s im i l a r  

f i n d i n g s  r e g a r d i n g  t e a c h e r s ’ p e r c e p t i o n s  o f  a c t i v i t i e s  t o  be 

pursued, inc lud ing  o p p o r tu n i t i e s  to  l e a rn  from o th e r  t e a c h e r s ,  and 

the  f e a s i b i l i t y  o f  o n - th e - jo b  a p p l i c a t io n  and feedback.

Stephens (1975) r epo r ted  t h a t  one o f  the  d e c i s io n s  t e a c h e r s  are  

most i n t e r e s t e d  in in f luenc ing  i s  the  d e s igna t ion  o f  the  p r i o r i t i e s  

o f  p rofess ional-development  a c t i v i t i e s .  He suggested  t h a t  t e ac h e r  

i n t e r e s t  in t h i s  d e c i s io n  area  i s  keen because t r a i n i n g  t o p i c s  t h a t  

ayo viewed as high p r i o r i t i e s  are  not always the  same as those  t h a t  

concern a d m in i s t r a to r s  o r  t e ac h e r  educa tors .

Yarger e t  a l . (1976) surveyed 1,200 t e ach e rs  and found t h a t  

most were  i n t e r e s t e d  in  t r a i n i n g  t h a t  c o v e red  b a s i c  t e a c h i n g  

s t r a t e g i e s  across  con ten t  a reas  and general  t each ing  s k i l l s .

Evaluation

Evaluation a s so c ia te d  with te ach e r  performance has genera ted  an 

almost unmanageable volume o f  re sea rch .  Teachers s t i l l  con t inue  to 

c r i t i c i z e  the  frequency of  a d m in i s t r a t iv e  obse rva t ions  as well as
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t h e  c r i t e r i a  and p r o c e d u r e s  in v o lv e d  in  t e a c h e r  e v a l u a t i o n .  

C o l leg ia l  eva lu a t io n  i s  one outgrowth o f  t h i s  t e a c h e r  concern.

The case  of  c o l l e g i a l  eva lu a t io n  was put s u c c in c t ly  by Bruno 

and Nottingham (1976):

Teachers are  in th e  b e s t  p o s i t io n  to  e v a lu a te  o th e r  t e a c h e r s ;
and more im por tan t ly ,  they are  more l i k e l y  t o  g e t  coopera t ion
from poorer t e ac h e rs  toward increased  performance s in ce  they
a re  not placed in the  adversary  t e a c h e r - a d m i n i s t r a t o r  r o l e .
(pp. 29-30)

Fur the r  argument f o r  t e ac h e r  involvement in ev a lu a t io n  came 

from a s tudy by Vavrus (1978), who repo r ted  t h a t  t e a c h e r  a l i e n a t i o n  

may r e s u l t  in p a r t  from the  pe rcep t ion  o f  lack  o f  p a r t i c i p a t i o n  in 

th e  e v a lu a t io n  o f  one’ s own work. A p i l o t  t e s t  o f  c o l l e g i a l  

ev a lu a t io n  by Roper, Deal, and Dornbusch (1976) seemed to  uphold 

Vavrus’ s conclus ion .  Most o f  the  30 t e ach e rs  and t e a c h e r  t r a i n e e s  

reac ted  favorab ly  to  th e  exper iment ,  ga in ing  new ideas  f o r  s e l f -  

improvement and f e e l i n g  a sense of job  c o n t r o l .  The c o l l e g i a l  

ev a lu a t io n  model t h a t  was t e s t e d  co n s i s ted  o f  seven s t e p s :

1. Choosing a p a r tn e r

2. S e lec t in g  e v a lu a t io n  c r i t e r i a

3. Se l f -assessm en t

4. Student assessment

5. Observations

6. Conference on e v a lu a t io n s

7. Development o f  an improvement plan

The f i r s t ,  second, and seventh s teps  r e q u i r e  formal d e c i s io n s  t o  be 

made, a l though t e ac h e rs  are  not involved in the  f i r s t  s t e p .  The 

p r in c ip a l  i s  re sp o n s ib le  f o r  s e l e c t i n g  c o l l e g i a l  ev a lu a t io n  p a i r s .
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The au thors  noted t h a t  th e  a spec t  o f  t h i s  model with the  most 

r a d ic a l  im p l ica t io n s  f o r  the  school a u t h o r i t y  s t r u c t u r e  c l e a r l y  i s  

t e a c h e r  de te rm ina t ion  o f  eva lu a t io n  c r i t e r i a .  In the  experiment,  

t e ac h e r s  found t h i s  phase the  most d i f f i c u l t .  Five g u id e l in e s  were 

e s t a b l i s h e d  f o r  th e  s e l e c t i o n  o f  eva lu a t io n  c r i t e r i a :

1. The two t e ac h e rs  i d e n t i f y  the  pool o f  p o s s ib le  c r i t e r i a  

using  such sources  as school g o a l s ,  a c c o u n t a b i l i t y  g u id e l in e s ,  

re cen t  r e s ea rc h ,  and t h e i r  own philosophy.

2. Each te ac h e r  makes a l i s t  o f  four  o r  f i v e  c r i t e r i a  and 

exchanges l i s t s  with h i s  or  her p a r tn e r .

3. The two t e ach e rs  agree  on a l i s t  o f  fou r  o r  f i v e  c r i t e r i a .

4. The two te ac h e r s  review the  l i s t  to  make sure  each c r i t e ­

r io n  i s  s p e c i f i c  and observab le .

5. The c r i t e r i a  are  l i s t e d  on the  obse rva t ion  form.

Evidence on th e  e f f e c t  o f  c o l l e g i a l  e v a lu a t io n  appears to  be

mixed. Dornbusch and Sco t t  (1975) rep o r ted  on a study of  131 publ ic  

school t e a c h e r s  in which i t  was noted t h a t  t e ac h e rs  were s a t i s f i e d  

with  t e a c h e r  eva lu a t io n  systems over which they ex erc ised  l i t t l e  

c o n t r o l .  Marram, Dornbusch, and S co t t  (1972) found t h a t  e lementary 

t e ac h e rs  had l i t t l e  confidence in an appra isa l  o f  t h e i r  teach ing  by 

o th e r  t e a c h e r s .  Meyer and Cohen (1971),  however, found t h a t  

t e a c h e r s  in  an open schoo l  e x p r e s s e d  a much h i g h e r  l e v e l  o f  

confidence in c o l l e g i a l  eva lu a t io n  than d id  t h e i r  c o u n te r p a r t s  in 

t r a d i t i o n a l  schools .
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Despite  t h i s  mixed review o f  f in d in g s ,  d e c i s io n s  regard ing  the  

e va lua t ion  o f  te ache rs  continue  to  be inf luenced  most by those  in 

a d m in i s t r a t iv e  p o s i t i o n s .

School Improvement and Personnel

Like te ac h e r  e v a lu a t io n ,  school-improvement e f f o r t s  have been 

an e x e r c i s e  in top-down management. Duke (1980) noted t h a t  these  

e f f o r t s  have tended to  address  a number o f  changes,  inc lud ing  a l t e r ­

a t io n s  in the  a u th o r i t y  s t r u c t u r e  of  the  school.  Two such schoo l - 

improvement programs involv ing te ach e r  d ec is ion  making a re  the  San 

Jose  Teacher Involvement P ro jec t  (TIP) and the  I n d iv id u a l ly  Guided 

Education (IGE) program sponsored by the  K e t te r ing  Foundation.

The TIP was in tended to  achieve th r e e  primary outcomes (San 

Jose  Teacher A ssoc ia t ion ,  1977):

1. To encourage th e  process ing  o f  problems through local  gov­

ernance s t r u c t u r e .

2. To continue  and extend te ac h e r  involvement by provid ing  a 

means by which t e ac h e rs  could use t h e i r  p ro fes s io n a l  judgment to 

in f luence  and improve the  i n s t r u c t i o n a l  programs f o r  s tu d e n t s .

3. To provide funds f o r  implementation o f  programs designed 

and managed by te ache rs  t o  so lve the  problems i d e n t i f i e d  through the  

governance s t r u c t u r e .

While the  IGE shares  the  TIP’ s b a s ic  concern f o r  comprehensive 

school improvement, i t s  d i f f e r e n c e s  may be seen in the  bas ic  b e l i e f s  

t h a t  u n d e r l i e  the  program:
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1. The ind iv idua l  school i s  a s t r a t e g i c  u n i t  o f  educa tiona l 

change.

2. The c u l tu r e  o f  the  school i s  c e n t r a l  both to  unders tanding 

and to  e f f e c t i n g  educa tiona l improvement.

3. Given e x i s t i n g  soc ia l  and educa t iona l  c o n s t r a i n t s ,  most 

ind iv idua l  schools  a re  not s t rong  enough to  overcome th e  i n e r t i a  

a g a in s t  change b u i l t  i n to  the  t y p ic a l  school d i s t r i c t .

4. Each school needs a process  by which i t  can deal e f f e c ­

t i v e l y  with i t s  own problems and e f f e c t  i t s  own change.

Duke (1978) noted t h a t  i t  seems c l e a r  from th e se  examples t h a t

some at tempt has been made to  involve  t e ac h e rs  in school-improvement

e f f o r t s ,  but the  ex ten t  to  which d ec i s io n s  have had an in f luence  on

school improvement i s  u nc lea r .

The view t h a t  seems to  p reva i l  among those  who have s tu d ie d  the

problems a s so c ia te d  with school improvement was expressed by Bredo

and Bredo (1975):

Strong a d m in i s t r a t iv e  l e ad e rsh ip  may be an e f f e c t i v e  approach 
to  implementing major change, p a r t i c u l a r l y  in the  case  of  
r e s i s t a n c e  from some o f  t h e  o r g a n i z a t i o n ’ s members.  
A d m i n i s t r a t o r s  may b o l s t e r  t h e i r  p o s i t i o n  by e n l i s t i n g  
inc reased  support  from s u p e r io r s .  . . .  I f  such support  i s  not 
for thcoming, and i f  an a d m in i s t r a to r  i s  weak o r  no longer  has 
the  confidence  of  the  s t a f f ,  a t tempts  t o  impose changes a re  not 
l i k e l y  to  meet with success ,  (p. 21)

Duke (1978) concluded t h a t  the  s t a t e  o f  the  a r t  in the  a rea  of 

school improvement cont inues  to  be a view from the  top down r a t h e r  

than from such g r a s s - r o o t s  elements as local  t e a c h e r s .

Johnson (1975) observed t h a t  personnel d e c i s io n s  t y p i c a l l y  are  

one o f  the  school d e c i s io n s  in which te a c h e r s  a re  l e a s t  involved.
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He repor ted  t h a t  seldom are  te ache rs  included in d e c i s io n s  regard ing  

t h e  d e t e r m i n a t i o n  o f  p e r s o n n e l  n e e d s ,  t h e  e s t a b l i s h m e n t  o f  

r e c r u i t m e n t  c r i t e r i a ,  o r  t h e  a c t u a l  s e l e c t i o n  o f  t e a c h e r s ,  

a d m in i s t r a to r s ,  o r  o th e r  school s t a f f .  Decl in ing enro l lment  and 

u nce r ta in  f in a n c ia l  cond i t ions  may fo rce  school systems t o  hold 

f a s t .

Rules and D isc ip l in e

Duke, Donmoyer, and Farman (1978) and Duke (1979) c i t e d  s tuden t  

behavior  problems as the  d ec is ion  a rea  o f  g r e a t e s t  i n t e r e s t  to  

t e a c h e r s .  They be l ieved  t h a t  o f ten  out o f  d e sp e ra t io n  and f e a r  

t e ac h e rs  a re  fo rc ing  t h e i r  unions to  bring school d i s c i p l i n e  i s sues  

to  the  barga in ing  t a b l e .  The authors  concluded t h a t  some f r u s t r a t e d  

te ac h e rs  may even ignore  school-wide problems and c o n cen t ra te  on 

e s t a b l i s h i n g  order  in t h e i r  ind iv idua l  c lassrooms.

The kinds o f  d e c i s io n s  t h a t  have to  be made i f  t e ac h e rs  wish to  

deal with s tuden t  behavior  problems a t  the  school,  r a t h e r  than the  

classroom, level inc lude  the  de termina t ion  o f  r u l e s ,  consequences 

f o r  breaking r u l e s ,  and mechanisms f o r  r e so lv ing  c o n f l i c t s  between 

s tuden t s  and t e a c h e r s .  Duke (1977) and Francis  (1975) supported 

the  need f o r  a high degree  o f  te ac h e r  involvement in making a l l  o f  

th e se  d e c i s io n s ,  b e l iev in g  t h a t  the  odds o f  g e t t i n g  e f f e c t i v e  

enforcement a re  g r e a t e s t  when those  who must see t h a t  r u l e s  are 

obeyed are  involved in making them, along with those  s u b jec t  to  the  

r u l e s .  Elsewhere,  though, Duke (1979) noted t h a t  t e ach e r s  a re  not 

involved very much in making d ec i s io n s  regard ing  school r u l e s  and
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d i s c i p l i n e  p o l i c i e s .  I t  seems i ro n i c  t h a t  t e a c h e r  a u t h o r i t y  fo r  

making th e se  d e c i s io n s  appears t o  be eroding  a t  th e  same time t h a t  

pub l ic  ex p ec ta t io n s  t h a t  t e a c h e r s  wi l l  e x e r c i s e  t i g h t  con t ro l  over 

s tuden t  conduct a re  i n c re a s in g .  Johnson (1975) and Meyer and Cohen 

(1971),  however, noted t h a t  open-space schools  with team teach ing  

a r e  c h a r a c t e r i z e d  by g r e a t e r  t e a c h e r  i n f l u e n c e  and l e s s  

a d m in i s t r a to r  in f luence  over d i s c i p l i n a r y  d e c i s io n s  than schools 

w i th  s e l f - c o n t a i n e d  c l a s s r o o m s  and low l e v e l s  o f  t e a c h e r  

i n t e r a c t i o n .

Whether the  preceding f ind ings  a re  a p p l i c a b le  to  secondary 

schools  as well as e lementary  schools  remains u n c lea r .  Duke and 

Perry (1978),  in a s tudy o f  a l t e r n a t i v e  high schoo ls ,  hypothesized 

t h a t  sm al l  s i z e  i s  a m a jo r  f a c t o r  in  e x p l a i n i n g  why t h e s e  

a l t e r n a t i v e s  seem to  exper ience  fewer d i s c i p l i n e  problems than la rg e  

high schools  nearby. I t  would seem t h a t  the  demand f o r  r u l e s  and 

p o l i c i e s  f o r  handling behavior problems i s  g r e a t e r  in secondary 

schools  than in e lementary  schools .

General Adminis t ra t ion

The a l l o c a t i o n  of  re so u rce s ,  s e t t l em e n t  o f  minor g r ievances ,  

de te rm ina t ion  of  e x t r a c u r r i c u l a r  programs, and o n - s i t e  budgetary 

m a t te rs  make up th e  dec i s io n  ca tegory  general  a d m in i s t r a t i o n .  This 

ca tegory  i s  e a s i l y  i d e n t i f i a b l e  as one t h a t  t r a d i t i o n a l l y  f a l l s  

w i t h i n  t h e  purv iew  o f  t h e  b u i l d i n g  p r i n c i p a l .  Duke (1980) 

commented:

Within th e  con tex t  o f  convent ional pub l ic  schools  t h e r e  i s
l i t t l e  e v id e n c e  o f  t e a c h e r  i n v o lv e m e n t  in  g e n e r a l
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a d m in is t r a t io n  decis ion-making. Sometimes in small e lementary 
schoo ls ,  o f ten  lo ca ted  in ru ra l  d i s t r i c t s ,  one t e a c h e r  may be 
des igna ted  a " teaching  p r i n c i p a l , "  but  t h i s  p r a c t i c e  t y p i c a l l y  
bespeaks more o f  a concern with economies o f  s c a le  than a 
commitment t o  t e ac h e r  l e a d e r s h ip .

One o cca s io n a l ly  reads  o r  hears  about a school in which 

te ac h e rs  e x e rc i s e  some con t ro l  over d e c i s io n s  in th e  area  o f  general  

a d m in i s t r a t io n ,  but i t  i s  s a f e  t o  conclude t h a t  t h e  overwhelming 

m a jo r i ty  o f  these  d e c i s io n s  r e s t  with the  bu i ld in g  p r i n c i p a l .

The one a r e a  in  which t e a c h e r  in v o lv e m e n t  in  g e n e r a l  

ad m in i s t r a t io n  d e c i s io n  making might be s tu d ied  e m p i r i c a l ly  i s  

a l t e r n a t i v e  schooling .  Duke (1978) noted t h a t  many a l t e r n a t i v e  

schools  have been c re a te d  by t e ac h e rs  d i s s a t i s f i e d  with  conventional  

pub l ic  educa t ion .  Typ ica l ly  an o rg an iza t io n a l  s t r u c t u r e  f o r  these  

schools  i s  s e le c ted  t h a t  provides  f o r  c o l l a b o r a t i v e  d e c i s io n  making 

among a l l  s t a f f  and o f ten  among s tuden ts  and pa ren ts  as w e l l .  F u l l ­

time a d m in i s t r a to r s  a re  r a r e ,  and, where they e x i s t ,  they tend to  be 

f a c i l i t a t o r s  or  c o o rd in a to r s  r a t h e r  than c l a s s i c a l  a d m in i s t r a to r s .  

McConahay e t  a l .  (1973),  in a s tudy o f  one such a l t e r n a t i v e  school,  

d iscovered  t h a t  t e ac h e rs  va r ied  in t h e i r  d e s i r e  t o  do a d m in i s t r a t iv e  

t a s k s .  Some s p e n t  more th a n  10% o f  t h e i r  t im e  in  g e n e r a l  

a d m in i s t r a t io n ,  whereas o th e r s  spent almost no t ime,  p r e f e r r i n g  to  

counsel s tuden t s  or  teach  a d d i t io n a l  c l a s s e s .

Policy  Making

A review of  the  h i s t o r y  o f  educa t iona l  po l icy  making r e v e a l s  a 

t e ac h e r  corps  removed from the  very h e a r t  o f  th e  p rocess .  Corwin 

(1970) found t h a t  a d e s i r e  f o r  more in f luence  over school po l icy
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accounted f o r  much o f  the  te ac h e r  m i l i t an cy  and d i s s a t i s f a c t i o n  he 

found in the  28 high schools  he s tu d ied .

Duke (1980) maintained t h a t ,  t r a d i t i o n a l l y ,  t e ac h e rs  i n t e r e s t e d  

in becoming involved in p o l icy  making had to  contend with  local  

boards o f  educa tion  and a d m in is t r a to r s  who j e a l o u s l y  guarded t h e i r  

p r e ro g a t iv e s .  Today th e r e  a re  i n d ic a t io n s  t h a t  t e ac h e r s  may have to  

contend with d i f f e r e n t  fo rces  i f  t h e i r  voices  are  to  be heard during 

t h e  de te rm ina t ion  o f  school p o l i c i e s .  L e g i s l a t io n  l i k e  C a l i f o r n i a ’ s 

P roposi t ion  13, o s t e n s ib ly  a g r a s s - r o o t s  e f f o r t  by b e l i e v e r s  in 

local  c o n t r o l ,  a c t u a l l y  may foreshadow th e  end o f  d e c e n t r a l i z e d  

d ec is ion  making a t  the  d i s t r i c t  and school l e v e l s .

Summary

A h i s t o r i c a l  p e r sp ec t iv e  of  t e ach e rs  and shared d e c i s io n  making 

was t h e  fo c u s  o f  t h i s  c h a p t e r .  Throughou t  t h i s  c h r o n o l o g y ,  

r e s ea rc h e r s  seemed to  quest ion  the  e x ten t  to  which te ac h e r s  are  

involved in th e  decis ion-making process  and the  degree to  which such 

involvement in f luences  the  na ture  o f  t h e i r  work o r  th e  environment 

in which i t  takes  p lace .

Much o f  the  resea rch  on t e ach e rs  and shared d e c i s io n s  used 

elementary t e ac h e rs  as the  su b jec t s  o f  th e  s tudy . This study 

d i f f e r s  from most o f  those  reviewed in t h a t  i t s  focus  i s  secondary 

t e ach e r s  and, more s p e c i f i c a l l y ,  high school t e a c h e r s .  Another 

impor tant d i f f e r e n c e  i s  the  inc lu s ion  o f  a broad spectrum of  

d ec is ion  a reas  and t h e i r  r e l a t i o n s h i p  to  th e  c o s t s  and b e n e f i t s  of
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involvement,  as well as t e a c h e r s ’ pe rcep t ions  o f  t h e i r  in f lu en ce  in 

th e  decision-making a rena .

What appears in the  l i t e r a t u r e  seems to  be incongruent with  the  

c u r r e n t  p re s s  to  reform pub l ic  educa t ion .  The c r i t i c s ’ f i n g e r  of  

blame and f e e l in g s  o f  hope f o r  speedy reform appear to  r e s t  heav i ly  

on the  b a s ic  human element in the  i n s t r u c t i o n a l  p rocess ,  classroom 

te a c h e r s ,  and t h e i r  involvement in d ec i s io n s  to  change e x i s t i n g  

p r a c t i c e s  seems c r i t i c a l  to  a success fu l  reform e f f o r t .

Most o f  t h i s  c r i t i c i s m  a p p e a r s  t o  be d i r e c t e d  a t  h igh  

schools ,  and most o f  the  sugges t ions  and recommendations f o r  change 

involve  a spec ts  o f  school ing in which high school t e ac h e r s  share  a 

vested  i n t e r e s t .  A r e s t r u c t u r i n g  o f  publ ic  secondary education 

appears to  be a na t iona l  p r i o r i t y  f o r  the  1980s. I t  seems t h a t  the  

s p o t l i g h t  o f  reform i s  aimed and focused on almost every a spec t  of 

t h i s  i n s t i t u t i o n ,  and th e  c r i t i c s  and ph i losophers  s tand  ready to  

exto l  th e  v i r t u e s  o f  t h e i r  plans o f  a c t io n .



CHAPTER I I I

RESEARCH DESIGN AND PROCEDURES

The r e s e a r c h e r ’ s purpose in t h i s  study was to  i d e n t i f y  the 

ex ten t  t o  which high school t e ach e rs  a re  involved in school-wide 

d ec is ion  making and to  r e l a t e  various  a spec ts  o f  t h i s  involvement to 

a number o f  v a r i a b l e s .  The in te n t io n  of  t h i s  c h ap te r  i s  to  de sc r ib e  

how the  v a r i a b l e s  were s e l e c t e d ,  how th e  ins trument t o  i d e n t i f y  the  

degree o f  t e ac h e r  involvement was developed and adm in is te red ,  how 

the  sample schools  were chosen, and how the  da ta  were c o l l e c t e d  and 

analyzed.

Although the  major func t ion  o f  d e s c r i p t i v e  s tu d i e s  has as i t s  

primary focus  a concern with f ind ing  out "what i s , "  i t  was t h i s  

r e s e a r c h e r ’ s purpose to  de sc r ib e  the  c u r re n t  s t a t u s  o f  te ac h e r  

involvement in school-wide dec i s io n  making as the  f i r s t  s t ep  toward 

the  development o f  ideas  f o r  change and improvement.

I d e n t i f i c a t i o n  o f  Var iab les  

The ins trument developed to  g a th e r  informat ion f o r  t h i s  study 

had two major p a r t s .  The o b je c t iv e s  were:

1. To g a th e r  demographic and d e s c r i p t i v e  informat ion about the  

respondents .

31
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2. To determine the  dec i s io n  a reas  in which t e ach e rs  are 

involved in school-wide d ec is ion  making.

3. To determine t e a c h e r s ’ p e rcep t ions  o f  the  " r e s u l t s "  of  

t h e i r  involvement in school-wide dec i s io n  making in va r ious  d ec is ion  

a reas .

4. To determine t e a c h e r s ’ pe rcep t ions  of  t h e i r  involvement in 

general  school-wide dec i s io n  making.

5. To determine whether t e ach e rs  pe rce ive  they  can a f f e c t  or 

in f luence  th e  outcome o f  school-wide d e c i s io n s .

6. To determine the  degree  to  which t e ac h e rs  are  w i l l i n g  to  

inves t  t ime in the  a c t i v i t i e s  o f  school-wide dec i s io n  making.

7. To g a th e r  informat ion on t e a c h e r s ’ p e rcep t io n s  o f  the  

" b e n e f i t s "  o r  a d v a n ta g e s  o f  t h e i r  in v o lv e m e n t  in  s c h o o l - w i d e

d ec is ion  making.

8. To g a th e r  in format ion on t e a c h e r s ’ p e rcep t ions  o f  the  

" r i s k s "  o r  d i s a d v a n t a g e s  o f  t h e i r  in v o lv e m e n t  in  s c h o o l - w id e

dec is ion  making.

9. To g a th e r  informat ion on t e a c h e r s ’ p e rcep t ions  o f  the  f a c ­

t o r s  t h a t  h inder  t h e i r  involvement in school-wide d e c i s io n  making.

A review o f  the  l i t e r a t u r e  and in te rv iew s  with t e a c h e r s ,  

counse lo rs ,  a d m in i s t r a to r s ,  and u n i v e r s i t y  s t a f f  a l l  played a ro l e

in de f in in g  those  v a r i a b l e s  t o  be used in the  s tudy.  The v a r i a b l e s

used were:

1. Demographic and d e s c r i p t i v e  informat ion about respondents :

a.  sex o f  respondent

b. age o f  respondent
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c .  degrees  held

d. classroom teach ing  exper ience

e.  type  o f  community

f .  school enro llment

g. job  s a t i s f a c t i o n

h. te ach ing  assignment

i .  p r i n c i p a l ’ s l e ad e r sh ip  s t y l e

2. Decision a reas  in which te ach e rs  a re  involved in school - 
wide dec i s io n  making:

a.  team teach ing

b. cur riculum

c. p ro fes s io n a l  development

d. t e ac h e r  eva lu a t io n

e .  school improvement

f .  personnel needs

g. h i r i n g

h. school r u l e s  and d i s c i p l i n e

i . budget

j .  the  s e t t l em e n t  o f  gr ievances  

k. e x t r a c u r r i c u l a r  a c t i v i t i e s

1. school p o l i c i e s

3. Teachers ’ p e rcep t ions  o f  the  " r e s u l t s "  o f  t h e i r  in v o lv e ­
ment in school-wide dec is ion  making:

a.  p o s i t i v e

b. negat ive

c.  neu t ra l
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4. Teachers* p e rcep t ions  o f  t h e i r  involvement in general  
school-wide d e c i s io n  making:

a.  very involved

b. somewhat involved

c.  not involved

5. Teachers* p e rcep t ions  o f  whether they can a f f e c t  o r  i n f l u ­
ence the  outcome o f  school-wide d ec i s io n s  in th e se  dec i s io n
a reas :

a. team teach ing

b. curriculum

c. p ro fes s io n a l  development

d. t e ac h e r  ev a lua t ion

e. school improvement

f . personnel needs

g. h i r in g

h. school r u l e s  and d i s c i p l i n e

i . budget

j . the  s e t t l em e n t  o f  gr ievances

k. e x t r a c u r r i c u l a r  a c t i v i t i e s

1. school p o l i c i e s

6. The degree to  which te ache rs  a re  w i l l i n g  to  in v e s t  t h e i r  
t ime in school-wide d ec is ion  making:

a.  a g r e a t  deal o f  time

b. some time

c. l i t t l e  o r  no t ime
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7. Teachers* p e rcep t ions  o f  the  " b en e f i t s "  or  advantages of  
t h e i r  involvement in school-wide dec i s io n  making:

a.  increased  te ac h e r  in f luence

b. a sense o f  accomplishment

c.  a f e e l i n g  o f  cooperation

d. increased  workplace democracy

8. Teachers* p e rcep t ions  o f  the  " r i s k s "  o r  d isadvan tages  of  
t h e i r  involvement in school-wide dec i s io n  making:

a.  lo s s  o f  t ime

b. reduc t ion  in personal autonomy

c. r i s k  of  nega t ive  r e a c t io n  from co l leagues

d. r i s k  t h a t  c o l l e c t i v e - b a r g a in in g  e f f o r t s  may be 
jeopard ized

e.  r i s k  t h a t  such involvement may a f f e c t  f u t u r e  chances 
fo r  advancement

9. Teachers ’ pe rcep t ions  o f  the  f a c t o r s  t h a t  h inder  t h e i r  
involvement in school-wide d e c i s io n  making:

a.  lack  o f  t ime

b. lack  o f  oppor tun i ty

r  n r i n r i n a l  l o a r l o v ' e h - l n  o
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d. peer  p re ssu re

e.  personal philosophy

f .  d i s i n t e r e s t

Design of  the  Ins trument

The v a r i a b l e s  of  i n t e r e s t  were i d e n t i f i e d  by means o f  a two- 

p a r t ,  seven-page q u e s t io n n a i r e  (see  Appendix A). I t  was decided to  

provide  respondents  with a predetermined s e r i e s  o f  i tems, which 

would e s t a b l i s h  the  c e n t r a l  focus of  the  s tudy, in su re  th e  uniform
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coverage o f  s p e c i f i c  impor tant or key i s su e s ,  and permit  the  

sys tem at ic  a n a ly s i s  o f  th e  d a t a .  Once t h i s  d e c i s io n  was made, i t  

was necessary  to  determine what t o p ic s  should be included in t h i s  

s t r u c tu r e d  format.

Build ing the  con ten t  and format o f  th e  q u e s t io n n a i r e  became a 

s i x - s t e p  p rocess :

1. Reviewing the  l i t e r a t u r e .

2. Writ ing the  f i r s t  d r a f t  o f  the  ins trument.

3. Adminis tering th e  ins trument to  a sample group f o r  r e a c t io n .

4. Revising the  rough d r a f t .

5. P resen t ing  the  ins trument to  sponsoring committee members 

f o r  r e a c t io n .

6. Developing a f i n a l  copy of  the  q u e s t io n n a i r e .

The review o f  the  l i t e r a t u r e  provided a view o f  what has been 

as the  l o g ic a l  an tecedent  in the  search f o r  "what i s . "  Through t h i s  

r e v i e w ,  t h e  w r i t e r  i d e n t i f i e d  r e c u r r i n g  themes t h a t  w a r r a n t e d  

inc lu s ion  in the  p resen t  study.

A d m i n i s t e r i n g  t h e  i n s t r u m e n t  t o  a sample g roup  o f  s i x  

i n d iv id u a l s ,  inc luding  te a c h e r s ,  a d m in i s t r a to r s ,  and counse lo rs ,  

helped provide breadth  and depth through t h e i r  p e r t i n e n t  ques t ions  

and c r i t i c i s m .  With t h e i r  a s s i s t a n c e ,  language used in the  survey 

was s im p l i f i e d  and modified t o  f a c i l i t a t e  unders tanding and minimize 

redundancy. Sponsoring committee members re ac ted  favorab ly  to  the  

rev i sed  rough d r a f t  and suggested the  a d d i t io n  o f  severa l  ques t ions
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in the  demographic and d e s c r i p t i v e  in format ion about the  respond­

e n t s .

Se lec t ion  and Descr ip t ion  o f  Respondents 

High schoo l  t e a c h e r s  were  t h e  s u b j e c t s  s t u d i e d  in  t h i s  

re s ea rc h .  In de f in in g  the  sample,  a random s t r a t i f i e d  process  was 

chosen in an at tempt to  in su re  as va r ied  a sample as p o s s ib l e .  The 

sampling was a c t u a l l y  based on the  s i z e  c l a s s i f i c a t i o n  system o f  the  

Michigan High School A t h l e t i c  Assoc ia t ion .

The 43 publ ic  high schools  in Ottawa, Kent, and Muskegon 

Counties were grouped by s i z e  c l a s s i f i c a t i o n .  From t h i s  sample 

poo l ,  23 high schools were s e le c te d  a t  random. The number of high 

schools  s e le c te d  from each s i z e  c l a s s i f i c a t i o n  was determined by the 

percentage  t h a t  s i z e  c l a s s i f i c a t i o n  rep resen ted  o f  th e  43 schools  in 

the  sample pool (see  Table 1) .

Table 1 . --Summary o f  high school sample pool and sample by s i z e  
c l a s s i f i c a t i o n .

Size
C l a s s i f i c a t i o n

Student
Enrollment

No. of 
Schools

% o f  
Sample Pool Sample

A 1,205 o r  more 13 30 7
B 627-1,204 18 42 10
C 319- 626 9 21 5
D Less than 319 3 7 1

Total 43 100 23
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All o f  the  t e ac h e rs  in the  23 high schools  in th e  sample were 

con tac ted .  Of th e  1,030 con tac ted ,  435 responded (a r e tu r n  r a t e  of 

42%).

A m a jo r i ty  o f  the  t e ac h e r s  who responded to  th e  study were 

between 30 and 49 year s  o f  age.  Twenty percen t  more males than 

females were rep resen ted  (see  Table 2) .

Table 2 . --Age and sex o f  respondents .

Absolute Frequency Adjusted Frequency (%)

Age (N « 432)

Age

Under 30 22 5.1
30-39 175 40.5
40-49 158 36.6
50 or  o ld e r 77 17.8

Total 432 100.0

Sex fN = 4311

Sex

Male 255 59.2
Female 176 40.8

Total 431 100.0

Approximately 61% o f  those  responding repo r ted  having a t  l e a s t  

a m as te r ’ s degree (see  Table 3 ) ;  80% in d ic a ted  t h a t  they had more 

than 11 years  o f  classroom teach ing  exper ience  (see  Table 4 ) .
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Table 3 . --Educat iona l  s t a t u s  o f  respondents  (N -  433).

Degree Absolute  Frequency Adjus ted Frequency (%)

B.A. 170 39.3
M.A. 250 57.7
Ed.S. 10 2.3
Ph.D. 3 .7

Total 433 100.0

Table 4 . --Classroom teach ing  exper ience  o f  respondents  (N = 433).

Years Absolute  Frequency Adjusted Frequency (%)

1- 5 26 6.0
6-10 60 13.9

11-15 111 25.6
16-20 118 27.3
Over 20 118 27.3

Total 433 100.0

S l i g h t l y  more than h a l f  o f  the  t e ac h e rs  were employed in urban 

or  suburban school d i s t r i c t s  (see  Table 5 ) .  Approximately 60% of  

those  responding r e p o r te d  teach ing  in a Class  B high school with a 

s tuden t  enro l lment  between 627 and 1,204 (see  Table 6 ) .
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Table 5 . --Type of  community in which respondents  were employed (N = 
433).

Type Absolute  Frequency Adjusted Frequency (%)

Rural 50 11.5
Small town 153 35.3
Urban 114 26.3
Suburban 116 26.8

Total 433 100.0

Table 6 . - - S i z e  o f  school in which respondents  t au g h t  (N = 426).

Student
Enrollment Absolute  Frequency Adjusted Frequency (%)

Under 319 9 2.1
320-626 64 15.0
327-1,204 255 59.9
Over 1,205 98 23.0

Total 426 100.0

T e a c h e r s  were a sked  t o  i n d i c a t e  t h e i r  d e g re e  o f  j o b  

s a t i s f a c t i o n .  N in e ty  p e r c e n t  o f  t h e  r e s p o n d e n t s  e x p r e s s e d  

s a t i s f a c t i o n  with t h e i r  c u r r e n t  job  (see  Table 7) .
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Table 7 . - -Job  s a t i s f a c t i o n  o f  respondents  (N * 430) .

Degree of  
S a t i s f a c t i o n Absolute Frequency Adjusted Frequency (%)

Very s a t i s f i e d 142 33.0
S a t i s f i e d 245 57.0
D i s s a t i s f i e d 43 10.0

Total 430 100.0

The respondents  were a lso  asked to  in d i c a t e  th e  s u b je c t  a rea  in

which they taugh t .  Four hundred tw enty-four  o f  the  respondents  

taught  in 14 s u b jec t  a re as .  The l a r g e s t  number t augh t  Engl ish ,  

mathematics,  soc ia l  s t u d i e s ,  sc ience ,  and b u s i n e s s - r e l a t e d  s u b je c t s ,  

in descending order  (see  Table 8 ) .

Table 8 . --Teaching assignment o f  respondents  (N = 424).

Subject Absolute Frequency Adjusted Frequency (%)

English 78 18.4
Mathematics 57 13.4
Social  s t u d ie s 50 11.8
Science 48 11.3
Business 35 8.3
In d u s t r i a l  a r t s 28 6.6
Special  education 21 5.0
Physical education 21 5.0
Home economics 17 4.0
Counseling 17 4.0
Library/media 12 2.8
Music 8 1.9
Art 6 1.4
Other 26 6.1

Total 424 100.0
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The ind iv idua l  t e ac h e rs  surveyed provided in format ion  about 

t h e i r  pe rcep t ions  o f  t h e i r  bu i ld ing  p r i n c i p a l s ’ l e a d e r s h ip  s t y l e s  in 

terms o f  the  locus o f  control  f o r  b u i ld in g - le v e l  o r  school-wide 

d e c i s io n s .  Approximately 33% o f  the  respondents  i n d ic a ted  t h a t  the  

p r in c ip a l  c o n t ro l l e d  most, i f  not a l l ,  school-wide o r  b u i ld in g - l e v e l  

dec i s ions  (see  Table 9) .

Table 9 . - -Respondents ’ pe rcep t ions  of p r i n c i p a l s ’ a d m in i s t r a t i v e  
s t y l e s  (N * 428).

S ty le Absolute
Frequency

Adjusted 
Frequency (%)

Controls  a l l  d ec i s io n s 118 27.6
Controls  most dec i s ions 260 60.7
Controls  some dec i s ions 47 11.0
Contro ls  few dec i s ions 3 .7

Total 428 100.0

Admini s t r a t i o n n f  +ho Oiiacf inrtniiwnw • w • l W WMV.UK I WllliU 1 1 k.

The a d m in is t r a t io n  o f  the  survey ins trument became a s e r i e s  of  

t a c t i c a l  d e c i s io n s ,  inc lud ing  (a) decid ing  the  most e f f e c t i v e  t ime 

fo r  adm in is te r ing  the  survey, (b) decid ing how the  survey would be 

adm in is te red ,  (c) s o l i c i t i n g  the  a s s i s t a n c e  o f  in d iv id u a l s  to  help 

adm in is te r  the  survey, and (d) conducting a fo llow-up.

The dec i s io n  was made to  adm in is te r  the  q u e s t io n n a i r e  in the  

spr ing  o f  the  year ,  a f fo rd ing  respondents  an oppor tun i ty  to  r e f l e c t  

on the  school year  as an in d i c a to r  o f  t h e i r  degree o f  involvement in
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b u i ld in g - le v e l  d e c i s io n s .  The bu i ld ing  p r i n c i p a l s  from th e  23 high 

schools  s e l e c te d  f o r  t h i s  study were con tac ted  by te lephone  and 

asked to  adm in is te r  th e  q u es t io n n a i r e  to  every member o f  t h e i r  

teach ing  s t a f f ,  c o l l e c t  the  q u e s t io n n a i r e s ,  and r e tu r n  them to  the  

r e s e a rc h e r  by mail .

Each coopera t ing  p r in c ip a l  was mailed a packet o f  m a te r i a l s  

t h a t  included (a) an exp lana tory  l e t t e r  (Appendix B), (b) a supply 

o f  q u e s t io n n a i r e s  f o r  d i s t r i b u t i o n  (Appendix A), (c) a l e t t e r  o f  

exp lana t ion  addressed t o  the  local  a s s o c ia t i o n  p r e s id e n t  (Appendix 

C), (d) a stamped and addressed envelope in which to  r e t u r n  the  

completed q u e s t i o n n a i r e s ,  and (e) a pos tca rd  to  mail back s e p a r a t e ly  

(Appendix D). The pos tca rd  served a dual purpose.  I t  enabled the  

r e s e a rc h e r  to  main ta in  a follow-up procedure and s t i l l  p re se rve  the  

anonymity  o f  t h e  r e s p o n d e n t s .  I t  a l s o  p r o v i d e d  a means o f  

e s t im a t in g  the  r e tu rn  r a t e  during the  e a r ly  s tages  o f  the  s tudy.

Data-Analvsis  Procedures

Data from th e  q u e s t io n n a i r e s  were coded, quality checked* 

t r a n s f e r r e d  to  d a ta -p ro ces s in g  cards ,  and v e r i f i e d .  The re sea rch  

t e c h n i q u e s  used were a com par ison  o f  mean r e s p o n s e  t o  n o te  

d i f f e r e n c e s  or s i m i l a r i t i e s  o f  response and the  c h i - sq u a re  t e s t  of  

s ig n i f i c a n c e  to  note  the  a s so c ia t i o n  between response v a r i a b l e s  and 

to  determine whether r e l a t i o n s h i p s  e x i s t e d  between v a r i a b l e s  in the  

t o t a l  popu la t ion .  The independent v a r i a b le s  s e le c ted  were:
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1. Sex

a.  Female

b. Male

2. Age

a.  Under 30 years

b. 30-39 years

c.  40-49 years

d.  50 y ea r s  o f  age o r  o ld e r

3.  Educational s t a t u s

a.  B.A. degree

b. M.A. degree

c.  Ed.S. degree

d. Ph.D. degree

4. Classroom teach ing  exper ience

a.  1 - 5  yea r s

b. 6-10 years

c.  11-15 years

d. 16-20 years

e .  Over 20 years

5. Type of  community

a. Rural

b. Small town

c. City

d.  Suburban
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Size  o f  school

a. Under 319 s tuden t s

b. 319-626 s tuden ts

c . 627-1,204 s tuden ts

d. Over 1,204 s tuden ts

Degree o f  job  s a t i s f a c t i o n

a. Very s a t i s f i e d

b. S a t i s f i e d

c. D i s s a t i s f i e d

Teaching assignment

a. English

b. Mathematics

c . Science

d. Social  s t u d ie s

e . Art

f . Music

9- Home economics

h. Business

i . I n d u s t r i a l  a r t s

j . Physical  education

k. Guidance and counse ling

1. Library/media

m. Special  education

n. Other
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9. Teacher pe rcep t ion  o f  bu i ld ing  p r i n c i p a l ’ s a d m in i s t r a t iv e  
s t y l e

a.  Controls  a l l  dec i s ions

b. Controls  most dec i s ions

c.  Controls  some dec i s ions

d.  Controls  few dec i s ions

Hypotheses

The null  hypotheses t h a t  were t e s t e d  a t  the  .05 and .10 l e v e l s

o f  s i g n i f i c a n c e  were as fo llows:

Hypothesis 1 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
p e rcep t ions  o f  high school t e ach e rs  o f  vary ing ages concerning 
t h e i r  involvement in shared d ec is ion  making.

Hypothesis 2 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
percep t ions  o f  male and female high school t e a c h e r s  concerning 
t h e i r  involvement in shared d ec is ion  making.

Hypothesis 3 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
pe rcep t ions  o f  high school t e ach e rs  with varying educa t iona l  
s t a t u s  regard ing  t h e i r  involvement in  shared d e c i s io n  making.

Hypothesis 4 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
percep t ions  o f  high school t e ach e rs  with vary ing classroom 
teach ing  exper ience  concerning t h e i r  involvement in shared
m v v  i v  I v m  m u i \  I l i y  •

Hypothesis 5 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
percep t ions  o f  high school te ache rs  employed in varying types  
o f  communities concerning t h e i r  involvement in shared d e c i s io n  
making.

Hypothesis 6 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
percep t ions  o f  high school t e ach e rs  employed in schools  of  
varying s i z e s  concerning t h e i r  involvement in shared d e c i s io n  
making.

Hypothesis 7 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
percep t ions  o f  high school te ache rs  with varying degrees  o f  job  
s a t i s f a c t i o n  concerning t h e i r  involvement in shared d e c i s io n  
making.
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Hypothesis 8 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
percep t ions  o f  high school te ache rs  with teach ing  assignments 
in vary ing su b jec t  areas  concerning t h e i r  involvement in shared 
dec i s io n  making.

Hypothesis 9 : There a re  no s i g n i f i c a n t  d i f f e r e n c e s  in the
pe rcep t ions  o f  high school te ach e rs  with va ry ing b e l i e f s  about 
t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s  concerning t h e i r  invo lve ­
ment in shared dec i s io n  making.



CHAPTER IV

PRESENTATION OF THE FINDINGS

The re sea rch  f in d in g s  repor ted  in t h i s  ch ap te r  f a l l  i n to  th r e e  

major a reas :  (a) the  c u r r e n t  level  o f  involvement o f  high school

t each e r s  in school-wide dec i s io n  making, (b) the  expressed d e s i r e  of  

high school t e ach e rs  to  become involved in school-wide d ec is ion  

making, and (c) the  pe rcep t ions  o f  high school t e ac h e rs  regard ing  

the  c o s t s  and b e n e f i t s  o f  o r  hindrances  to  involvement in sch o o l - 

wide dec i s io n  making. The d i f f e r e n c e s  in the  responses  o f  high 

school t e ac h e r s  were ca tego r ized  on the  ba s i s  o f  nine f a c to r s  

( independent v a r i a b l e s ) .  Also included i s  a b r i e f  d i s cu s s io n  of 

r e s p o n s e s  t o  t h e  o p en -ended  q u e s t i o n  i n c l u d e d  in  t h e  su rv e y  

ins trument as they r e l a t e  to  major f in d in g s  o f  the  s tudy . The 

re sea rch  f ind ings  f o r  th e se  a reas  are  rep o r ted  in  t h i s  ch ap te r  as a 

summary o f  d e s c r i p t i v e  s t a t i s t i c s  and an a n a l y s i s  o f  t h e  

r e l a t i o n s h i p  be tween v a r i a b l e s  u s in g  t h e  c h i - s q u a r e  t e s t  f o r  

a s s o c i a t i o n .

Current Involvement in School-Wide Decision Making 

The d i f f e r e n c e s  in the  c u r r e n t  level  o f  involvement in sch o o l - 

wide d ec is ion  making by high school t e ach e rs  ca tego r ized  on the  

b a s i s  o f  nine f a c to r s  a re  p resen ted  in t h i s  p a r t  o f  Chapter IV.

48
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Those who ind ica ted  involvement in t h e se  dec i s io n  a reas  were more 

o f ten  involved in curr icu lum,  e x t r a c u r r i c u l a r  a c t i v i t i e s ,  school-  

improvement e f f o r t s ,  school r u l e s  and d i s c i p l i n e ,  and p ro fes s io n a l  - 

development a c t i v i t i e s .  Teachers rep o r ted  l im i t e d  involvement in 

d ec i s io n s  regard ing  h i r i n g ,  th e  r e s o lu t io n  o f  g r iev an ces ,  and the  

school budget (see  Table 10).

Table 1 0 . --Teacher  involvement in school-wide d e c i s io n s .

Decision Area
% of  Teacher 
Involvement Rank

Curriculum 73.7 1
A c t i v i t i e s 63.4 2
School improvement 61.8 3
R u le s /d i s c ip l in e 60.2 4
Profess iona l  development 57.0 5
Coordination o f  teaching 55.4 6
Poli  cy 54.4 7
School personnel 30.7 8
Teacher eva lua t ion 18.1 9
Budget 17.1 10
Grievances 14.1 11
Hir ing 13.3 12

In an e f f o r t  t o  e s t a b l i s h a fo c u s  f o r  i n t e r p r e t i n g  t h e

d i f f e r e n c e s  in the  responses  o f high school t e ac h e r s  to th e  12

decision-making c a te g o r i e s  and to measure those  responses a g a in s t

th e  nine independent v a r i a b l e s ,  the  decis ion-making c a t e g o r i e s  in 

which 50% or  more o f  the  high school t e a c h e r s  i n d ic a ted  involvement

were used f o r  a n a ly s i s .  Those decision-making c a t e g o r i e s  were:
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curr icu lum, a c t i v i t i e s ,  school improvement, r u l e s  and d i s c i p l i n e ,  

p ro fes s io n a l  development, coo rd ina t ion  o f  t e ach in g ,  and p o l i c y .

In a l l  seven o f  t h e se  decision-making c a t e g o r i e s ,  a h igher  

percentage  o f  men than women in d ica ted  t h a t  they were involved in 

school-wide d e c i s io n s .  The percentage  d i f f e r e n c e  between male and 

female respondents  ranged from .9% to  5.5% (see  Table 11).

Table 1 1 . - -Teacher involvement in school-wide d e c i s io n s ,  by sex.

Decision Area
Male

Sex

Female

Curriculum 76.0 70.5
A c t i v i t i e s 63.8 62.9
School improvement 62.7 60.3
R u l e s / d i s c i p l i n e 61.4 58.3
Profess iona l  development 58.4 54.9
Coord ina t ion / teach ing 56.5 53.7
Pol i cy 56.3 51.7

Teachers between t.he aaes o f  30 and 39 recorded the  g r e a t e s t  

percentage  o f  involvement in school-wide d e c i s io n  making in  fou r  of  

t h e  seven  d e c i s i o n  c a t e g o r i e s ,  f o l l o w e d  c l o s e l y  by t e a c h e r s  

between the  ages o f  40 and 49 (see  Table 12).

Ind iv id u a ls  who repo r ted  having more than 20 y e a r s  o f  classroom 

teach ing  exper ience  led  a l l  o th e r  groups in the  curr icu lum dec i s io n  

a rea .  Teachers with 11 to  16 yea r s  o f  classroom exper ience  recorded 

the  h ig h es t  percentage  o f  involvement in the  a c t i v i t i e s ,  school 

improvement and po l icy  dec i s io n  a reas  (see Table 13).
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Table 1 2 . --Involvement  in school-wide d e c i s io n s  by t e ac h e rs  of  
varying ages.

Decision Area
< 30 30-39

Age

i 40-59 > 50

Curriculum 63.3 72.4 79.1 68.8
A c t i v i t i e s 61.9 74.1 60.1 48.1
School improvement 40.0 65.7 59.5 63.6
R u l e s / d i s c i p l i n e 47.6 61.5 60.8 61.0
P rofess iona l  development 40.9 52.6 62.0 60.5
Coord in a t i o n / t e a c h  i ng 45.5 53.7 58.2 57.9
Policy 40.0 58.0 55.7 48.1

Table 1 3 . --Involvement in school-wide d e c i s io n s  by t e ac h e rs  with 
varying classroom teach ing  exper ience .

Years o f  Teaching Experience
Decision Area

1-5 6-10 11-15 16-20 > 20

Curriculum 57.5 73.3 73.6 75.4 76.3
A c t i v i t i e s 48.0 60.0 79.1 62.7 55.1
School improvement 0 0  0 ww «v Cl  o V I * / Vtf.  O

M m
OH. H 61.0

R u l e s / d i s c i p l i n e 44.0 46.7 62.7 67.8 61.0
Pro fess iona l  development 34.6 50.0 57.7 58.1 63.6
Coordi n a t i  on / teach ing 38.5 46.7 56.8 55.1 63.2
Policy 25.0 48.3 63.6 55.9 53.4

The f in d in g s  in th e se  two areas  appear to  be f a i r l y  c o n s i s t e n t  

with the  b e l i e f  t h a t  o ld e r ,  more experienced s t a f f  a re  more l i k e l y  

t o  be involved in the  ope ra t ion  o f  the  school and more a c t i v e  than 

younger,  l e s s  exper ienced s t a f f  in d e c i s io n s  regard ing  such th ings  

as  c u r r i c u l u m ,  p o l i c y ,  schoo l  improvement,  and p r o f e s s i o n a l
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development.  In r e c e n t  yea r s  the  number o f  ve te ran  te ach e rs  

involved in e x t r a c u r r i c u l a r  a c t i v i t i e s  in some school d i s t r i c t s  has 

dec l in ed ,  fo rc ing  school o f f i c i a l s  to  make g r e a t e r  use o f  community 

re source  persons to  superv ise  such a c t i v i t i e s .  The respondents  in 

t h i s  study seemed to  in d i c a t e  a much h igher  level  o f  involvement in 

such a c t i v i t i e s  than expected.

Teachers who repo r ted  having educa t iona l  s p e c i a l i s t ’ s degrees 

com pr i sed  t h e  g roup o f  i n d i v i d u a l s  who r e c o r d e d  t h e  h i g h e s t  

percentage  o f  involvement in school-wide d e c i s io n s  fo r  the  seven 

dec is ion  c a te g o r ie s  chosen f o r  a n a ly s i s .  They were followed by 

te ache rs  with m as te r ’ s degrees (see  Table 14).

Table 1 4 . --Involvement in school-wide dec i s io n  making by t e ac h e rs  
with varying educa t iona l  s t a t u s .

Decision Area
Educational 

B.A. M.A.

S ta tu s  

Ed.S. Ph.D.

Curriculum 71.6 74.8 90.0 66.7
A c t i v i t i e s 64.3 63.6 60.0 33.3
School improvement 56.0 64.8 90.0 33.3
R u l e s /d i s c ip l in e 57.7 61.2 80.0 66.7
Profess iona l  development 52.4 58.6 90.0 66.7
Coordi n a t i  on / teach i  ng 51.8 56.6 90.0 66.7
Pol icy 49.7 56.8 80 .0 33.3

With regard to  the  i s sue  o f  school s i z e  and lo c a t io n  and t h e i r  

in f luence  on te ach e r  involvement in shared d ec is ion  making, survey 

responses  ind ica ted  t h a t  the  g r e a t e s t  involvement in b u i ld in g - l ev e l
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d e c i s i o n  making by t e a c h e r s  in  t h e  seven  d e c i s i o n  c a t e g o r i e s  

occurred in high schools  with enro llments  o f  between 319 and 626 

s tuden t s  t h a t  were lo ca ted  in ru ra l  a reas  (see  Tables 15 and 16) .

Table 1 5 . -- Involvement in school-wide d ec i s io n s  by te a c h e r s  in 
vary ing types  o f  communities.

Type o f  Community

Decision Area
Rural

Small
Town City Suburban

Curriculum 79.6 73.9 68.4 76.7
A c t i v i t i e s 68.8 66.7 64.0 56.9
School improvement 61.2 62.7 60.5 61.7
R u le s /d i s c ip l in e 68.8 62.7 50.9 62.9
Pro fess iona l  development 60.0 53.9 47.4 69.0
C oord ina t ion / teach ing 64.0 56.9 52.2 53.4
Policy 65.3 60.8 44.2 51.3

Table 1 6 . --Involvement in school-wide d e c i s io n  making by t e a c h e r s  in
schools  with varying s tuden t  en ro l lm en ts .

U L U U C I I L
r - ~  1 1 ___ -  a.l i 11 u i i men t

Decision Area 319- 627-
< 319 626 1,204 > 1,204

Curriculum 88.9 76.6 73.2 72.4
A c t i v i t i e s 55.6 68.8 61.7 67.3
School improvement 55.6 60.9 57.9 72.2
R u l e s / d i s c i p l i n e 55.6 79.7 53.8 63.3
Profess iona l  development 44.4 68.8 53.9 59.2
Coord ina t ion / teach ing 55.6 59.4 54.3 56.1
Pol icy 55.6 64.1 53.8 49.5
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In exp lor ing  the  r e l a t i o n s h i p  between the  s u b je c t s  t augh t  by 

the  respondents  in t h i s  study and t h e i r  involvement in school-wide 

dec i s io n  making, the  su b je c t  a reas  were grouped f o r  convenience of 

r e p o r t i n g .  The fo llowing grouping scheme was employed:

1. Core su b jec t s

a.  English

b. mathematics

c .  sc ience

d. soc ia l  s tu d ie s

2. Fine a r t s

a.  music

b. a r t

3. P r a c t i c a l  a r t s

a .  home economics

b. bus iness

c.  i n d u s t r i a l  a r t s

d. physica l  education

4. Support  s t a f f

a.  guidance and counse ling

b. l ib r a ry /m ed ia

c .  spec ia l  education

5. Other

Teachers in the  f i n e  a r t s  led  a l l  o th e r  teach ing  assignment 

groups in terms o f  percentage  o f  involvement in shared dec is ion  

making in fou r  o f  the  seven dec is ion  c a te g o r i e s  used f o r  a n a ly s i s .
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They were second only to  t e ach e rs  with core  su b jec t  assignments in 

the  curr iculum dec i s io n  a rea .

S u p p o r t  s t a f f  r e c o r d e d  t h e  second  h i g h e s t  p e r c e n t a g e  o f  

in v o lv e m e n t  in  s c h o o l - w i d e  d e c i s i o n  making in  t h e  a c t i v i t i e s ,  

p ro fes s iona l  development and po l icy  d e c i s io n  a r e a s ,  and led  a l l  

o th e r  groups in th e  school improvement and r u l e s  and d i s c i p l i n e  

dec i s io n  c a te g o r ie s  (see  Table 17).

Table 1 7 . -- Involvement in school-wide dec i s io n  making by t e ac h e rs  
with  vary ing teach ing  assignments .

Teaching Assignments
Decision

Area Core
Subjects

Fine
Arts

P r a c t i c a l
Arts

Support
S t a f f Other

Curriculum 79.5 72.9 66.1 65.1 68.0
A c t i v i t i e s 64.3 100.0 57.7 67.6 60.0
School/

improvement 61.8 56.2 59.6 74.2 64 .0
Rules/
d i s c i p l i n e 61.1 64.6 61.4 67.6 48.0

P rofess iona l
development 53.2 75 = 0 63.3 C3 c

V V • S*
A O  n
T  W • V

Coord ina t ion /
teaching 62.4 40.1 50.6 46.3 60.0

Policy 55.4 64.6 52.9 61.6 52.0

When comparing the  degree  o f  job  s a t i s f a c t i o n  expressed by the

high school t e ach e rs  surveyed with t h e i r  involvement in shared

d ec is ion  making, those  respondents  who in d ic a ted  t h a t  they were very

s a t i s f i e d  w i th  t h e i r  j o b s  r e p o r t e d  t h e  h i g h e s t  p e r c e n t a g e  o f  
»

involvement in school-wide d e c i s io n s .  Ranking second in t h i s
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category  were t e ac h e rs  who rep o r ted  being s a t i s f i e d  with t h e i r  jo b s .  

Seventy-two pe rcen t  o f  th e  t e a c h e r s  who in d ic a te d  t h a t  they  were 

d i s s a t i s f i e d  with t h e i r  jobs  r epo r ted  involvement in the  curr icu lum 

d e c i s io n  a rea  (see Table 18).

Table 1 8 . --Involvement  in school-wide d e c i s io n  making by te ac h e r s  
with  vary ing degrees  o f  job  s a t i s f a c t i o n .

Degree o f  S a t i s f a c t i o n
Decision Area

Very S a t i s -  D i s sa t -
S a t i s f i e d  f i e d  i s f i e d

Curriculum 79.4 71.0 72.1
A c t i v i t i e s 72.3 60.0 52.4
School improvement 71.1 59.0 45.2
R u l e s / d i s c i p l i n e 67.4 57.1 52.4
Pro fess iona l  development 65.5 54.1 46.5
C oord ina t ion / teach ing 57.4 55.9 46.5
Pol icy 64.1 51.4 38.1

T k n  1  * * +  A « n  r  k  r \ +  a w
i i i w  i  &  i  u t  i  v i u i i  i  p  u c  u n c c n

f  A  A w k  A M A  i  4  W « l  
t c a c n c i  d  i  i i  v

4  -
V  1 V C l l t C t l  t  I II S C i i G O l  - W 1 u 6

d ec is io n  making and the  bu i ld ing  p r i n c i p a l ’ s a d m i n i s t r a t i v e  s t y l e  

with regard  to  th e  amount o f  con tro l  he /she  e x e rc i s ed  over the  

decis ion-making process  was a l so  explored .  The h ig h e s t  percentage  

o f  involvement by te a c h e r s  in shared dec i s io n  making occurred in 

schools  in which te a c h e r s  perceived  t h a t  the  p r in c ip a l  c o n t r o l l e d  

most or  few o f  the  d e c i s io n s  in the  seven d e c i s io n  c a t e g o r i e s .  A 

h i g h e r  t h a n  e x p e c t e d  p e r c e n t a g e  o f  i n v o lv e m e n t  in  s c h o o l - w i d e
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d e c is io n  making was a l s o  rep o r ted  by t e ac h e rs  who perceived  t h a t  

t h e i r  p r i n c i p a l s  c o n t r o l l e d  a l l  d e c i s io n s .

These f in d in g s  may be somewhat i n c o n s i s t e n t  with th e  human 

dynamics one might guess would be ope ra t iona l  in schools  in which 

p r i n c i p a l s  e x e r c i s e  abso lu te  o r  t i g h t  con tro l  over the  d e c i s i o n ­

making p rocess .  Only .7% o f  the  respondents  r e p o r te d  t h a t  t h e i r  

p r in c ip a l  c o n t r o l l e d  few d e c i s io n s ,  and a s u b s t a n t i a l  percentage  of  

i n d i v i d u a l s  t e a c h i n g  u n d e r  t h a t  l e a d e r s h i p  s t y l e  r e p o r t e d  

involvement in the  decis ion-making process  (see  Table 19).

Table 1 9 . --Involvement in school-wide d e c i s io n  making by te ac h e rs  
with  varying pe rcep t io n s  o f  t h e i r  p r i n c i p a l s ’ admin is ­
t r a t i v e  s t y l e s .

P r i n c i p a l s ’ A dm in is t ra t ive  S ty le s

Decision Control  Control Control  Control
Area All Most Some Few

Decisions Decis ions  Decis ions  Decis ions

Curriculum 72.6
A c t i v i t i e s  55.6
School

improvement 50.8
Rules/

d i s c i p l i n e  42.7
Profess iona l
development 50.4

Coord ina t ion /
teach ing  50.4

Policy  39.3

76.5 68.1 33.3
65.6  72.3 100.0

68.2 53.2 100.0

68.7 63.8  33.3

58.1 68.1 66.7

57.3 63 .8  33.3
60.5 59.6 66.7
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Perceived Results  o f  Involvement in School-Wide Decisions 

High school t e ac h e rs  who ind ica ted  t h a t  they had been involved

in shared d ec is ion  making in the  12 a reas  were asked about t h e i r

pe rcep t ions  o f  the  r e s u l t s  o f  such involvement.  They were asked to  

in d i c a t e  whether t h e i r  involvement in school-wide d e c i s io n s  y ie lded  

p o s i t i v e ,  n e g a t i v e ,  o r  n e u t r a l  r e s u l t s .  The m a jo r  f o c u s  in

r e p o r t in g  survey r e s u l t s  in t h i s  a rea  i s  on th e  responses  of

teach e rs  who repor ted  p o s i t i v e  r e s u l t s  from t h e i r  involvement in 

shared d e c i s io n  making.

Between 61% and 79% o f  the  males who in d ic a ted  t h a t  they  had 

been involved in school-wide dec i s ions  repo r ted  p o s i t i v e  r e s u l t s  

from t h a t  involvement in the  seven dec i s io n  c a t e g o r i e s  s e l e c t e d  fo r  

a n a ly s i s .  This compared with  59% to  83% o f  th e  women respondents  

who in d ic a ted  involvement in shared dec i s io n  making (see  Table 20).

Table 2 0 . - -Teacher-perceived  p o s i t i v e  r e s u l t s  from ac tua l  in v o lv e ­
ment in school-wide dec is ion  making, by sex.

Sex
Decision Area

Male Female

Curriculum 72.5 76.9
A c t i v i t i e s  78.9 83.0
School improvement 69.4 70.7
R u l e s /d i s c ip l in e  74.4 59.8
Profess iona l  development 61.9 73.1
Coord ina t ion / teach ing  76.9 81.5
Policy  67.3 62.9
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Some repor ted  n eu t ra l  r e s u l t s  from involvement in d ec is ion  

making a re  worthy o f  note  in the  profess ional-deve lopment  and 

p o l i c y -d e c i s io n  c a t e g o r i e s .  Approximately 30% o f  the  male and 

female respondents  in d ic a ted  neu t ra l  r e s u l t s  from t h e i r  involvement 

in school-wide d e c i s io n s  r e l a t e d  to  p o l i c y ,  curr icu lum,  and ru l e s  

and d i s c i p l i n e .  Approximately 30% o f  male respondents  r epo r ted  

s im i l a r  r e s u l t s  in the  p rofess ional-development  a rea .

Respondents over 50 years  o f  age ranked f i r s t  in 

perceived p o s i t i v e  r e s u l t s  from involvement in shared dec i s io n  

making in  t h r e e  o f  t h e  seven  d e c i s i o n  c a t e g o r i e s .  T e a c h e r s  

between the  ages o f  40 and 49 recorded the  h ig h es t  percentage  of 

p o s i t i v e  r e s u l t s  from in v o lv em en t  in  t h e  c u r r i c u l u m  and t h e  

coo rd ina t ion  o f  teach in g .  Respondents in these  two groups accounted 

fo r  the  h ighes t  percentages  of  p o s i t i v e  r e s u l t s  in f i v e  o f  seven 

d e c i s i o n  c a t e g o r i e s .  T e a c h e r s  in  t h e  u n d e r - 3 0  age g roup  

c o n s i s t e n t l y  repo r ted  th e  h ig h es t  percentage  o f  p o s i t i v e  r e s u l t s  

from involvement in shared dec is ion  making in th e  a c t i v i t i e s  and 

po l icy  d e c i s io n  a reas  (see  Table 21).

The high school t e ac h e rs  in the  study with between 11 and 15 

y e a r s  o f  c l a s s r o o m  t e a c h i n g  e x p e r i e n c e  r e p o r t e d  t h e  h i g h e s t  

inc idence  o f  p o s i t i v e  exper iences  with t h e i r  involvement in  shared 

dec i s io n  making in the  a c t i v i t i e s  and curr iculum a r e a s .  Those who 

repo r ted  between 16 and 2G years  of  classroom teach ing  exper ience  

ranked f i r s t  in perceived  p o s i t i v e  r e s u l t s  from ac tua l  involvement 

in school-wide d ec is ion  making in the  a reas  of  curr iculum and the 

c o o r d i n a t i o n  o f  t e a c h i n g .  Those w i th  more th a n  20 y e a r s  o f
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classroom exper ience  recorded the  h ig h es t  percentage  o f  p o s i t i v e  

r e s u l t s  from t h e i r  involvement with school-wide d e c i s io n s  in the  

coord ina t ion  o f  t e ach in g ,  curr iculum, and r u l e s  and d i s c i p l i n e  (see 

Table 22).

Table 21 . - -Teacher -pe rce ived  p o s i t i v e  r e s u l t s  from ac tua l  in v o lv e ­
ment in school-wide dec is ion  making, by age.

Age
Decision Area

< 30 30-39 40-59 > 50

Curriculum 53.8 73.2 78.2 74.5
A c t i v i t i e s 92.3 79.7 80.0 78.9
School improvement 62.5 64.9 72.8 78.3
R u le s /d i s c ip l  ine 66.7 62.3 72.3 78.3
Profess iona l  development 40.0 67.8 65.3 73.3
Coord ina t ion / teach ing 80.0 74.7 83.1 79.1
Pol icy 87.5 63.4 64.8 68.4

Table 2 2 . - -Teacher-perceived  p o s i t i v e  r e s u l t s  from actual invo lve ­
ment in school-wide dec i s io n  making by te ac h e rs  with 
varying classroom teaching  exper ience .

Years o f Teaching Experi ence
Decision Area

1-5 6-10 11-15 16-20 > 20

Curriculum 64.3 59.5 73.4 80.9 77.3
A c t i v i t i e s 91.7 85.7 77.4 79.5 80.0
School improvement 50.0 77.1 68.1 70.1 70.6
R u le s /d i s c ip l in e 54.5 69.2 66.7 66.7 76.1
Profess iona l  development 40.0 70.0 69.4 67.7 64.9
C oord ina t ion / teach ing 80.0 75.9 73.8 81.8 81.7
Pol icy 66.7 69.0 67.6 58.8 68.7
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When comparing the  perceived p o s i t i v e  r e s u l t s  from involvement 

in school-wide dec i s io n  making with the  educa t iona l  s t a t u s  o f  the  

respondents ,  those  holding s p e c i a l i s t ’ s degrees  led  a l l  c a t e g o r i e s  

in four  o f  the  seven decision-making a reas  chosen f o r  a n a l y s i s .  

This group was followed by high school t e a c h e r s  who held  a Ph.D. 

(see  Table 23) .

Table 2 3 . - -Teacher -pe rce ived  p o s i t i v e  r e s u l t s  from ac tua l  in v o lv e ­
ment in school-wide dec i s io n  making by te a c h e r s  with 
vary ing educa tiona l s t a t u s .

Educational S ta tu s
Decision Area

B.A. M.A. Ed.S. Ph.D.

Curriculum 75.2 73.9 66.7 100.0
A c t i v i t i e s 85.3 77.5 83.3 .0
School improvement 65.6 71.2 88.9 100.0
R u l e s / d i s c i p l i n e 69.4 67.3 100.0 50.0
Profess iona l  development 59.1 69.7 77.8 100.0
Coordi n a t i  on / teach i  ng 81.1 77.3 87.5 50.0
Policy 60.7 67.6 87.5 .0

The i s su e  of  the  type o f  community in which the  high school was 

loca ted  and th e  perceived  p o s i t i v e  r e s u l t s  from te a c h e r  involvement 

in school-wide d ec is ion  making y ie lded  r e s u l t s  t h a t  i n d ic a ted  t h a t  

t e ach e rs  who taught  in schools loca ted  in suburban a reas  expressed  

the  g r e a t e s t  percentage  o f  p o s i t i v e  exper iences  as a r e s u l t  o f  t h e i r  

ac tua l  involvement in school-wide dec i s io n  making in fou r  o f  the  

seven c a t e g o r i e s  (see  Table 24) .



62

Table 2 4 . - -Teacher -pe rce ived  p o s i t i v e  r e s u l t s  from actua l  in v o lv e ­
ment in school-wide dec i s io n  making by t e ac h e rs  in 
vary ing types  of  communities.

Type o f Community

Decision Area Small
Rural Town City  Suburban

Curriculum 71.1 68.5 77.6 80.5
A c t i v i t i e s 81.8 80.0 78.6 81.8
School improvement 65.6 74.2 68.2 68.1
R u l e s / d i s c i p l i n e 84.8 67.7 61.0 70.0
P ro fess iona l  development 53.3 66.7 72.2 67.1
C oord ina t ion / teach ing 81.3 77.0 75.4 83.6
Policy 75.0 58.3 60 .8 76.3

Teachers in schools  with enro l lments  o f  l e s s  than 319 s tuden ts  

(Class D) more o f ten  than any o th e r  group repo r ted  p o s i t i v e  r e s u l t s  

from t h e i r  ac tua l  involvement in school-wide d e c i s io n  making f o r  the  

seven d e c i s io n  c a t e g o r i e s  (see  Table 25) .

Table 2 5 . - -T eacher -perce ived  p o s i t i v e  r e s u l t s  from ac tua l  in v o lv e ­
ment in school-wide decision making by te a c h e r s  in 
schools  with varying s tuden t  en ro l lm en ts .

Student  Enrollment

Decision Area
< 319

319-
626

627-
1,204 > 1,20-

Curriculum 50.0 79.2 74.4 76.1
A c t i v i t i e s 60.0 78.0 82.6 78.5
School improvement 100.0 70.3 71.0 64.2
R u l e s / d i s c i p l i n e 100.0 86.0 62.7 68.3
Pro fess iona l  development 75.0 73.8 65.2 61.4
C oord ina t ion / teach ing 60.0 84.2 77.1 83.3
Pol icy 80.0 71.4 65.9 59.2
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High school t e ac h e r s  in the  f in e  a r t s  area  (music, a r t )  more 

f r eq u e n t ly  in d ica ted  p o s i t i v e  exper iences  with  school-wide d e c i s io n  

making (see Table 26).

Table 2 6 . - -Teacher-perceived  p o s i t i v e  r e s u l t s  from actua l  in v o lv e ­
ment in school-wide d ec is ion  making by t e ac h e rs  with 
varying teach ing  ass ignments .

Decision
Area

Teaching Assignments

Core Fine P r a c t i c a l  Support 
Subjec ts  Arts  Arts  S t a f f Other

Curriculum 76.5 80.0 69.1 74.0 70.6
A c t i v i t i e s 78.0 77.1 82.8 87.8 80.0
School/

improvement 69.5 75.0 65.5 80.3 64.3
Rules/
d i s c i p l i n e 68.8 77.5 69.2 68.7 66.7

Profess iona l
development 62.1 35.0 77.2 73.6 83.3

Coord ina t ion /
teaching 81.5 62.5 79.1 70.6 73.3

Policy 62.2 87.5 62.9 87.1 58.3

Of those in d iv id u a ls re p o r t in g p o s i t i v e  r e s u l t s  from t h e i r

involvement in school-wide dec is io n making, 71% to  85% were very

s a t i s f i e d  with t h e i r  j o b s ,  59% t o  77% expressed s a t i s f a c t i o n  with 

t h e i r  j o b s ,  and 40% to  85% rep o r ted  d i s s a t i s f a c t i o n  with t h e i r  jobs .  

I t  i s  i n t e r e s t i n g ,  however, t h a t  85% o f  the  respondents  who repor ted  

being d i s s a t i s f i e d  with t h e i r  jo bs  exper ienced p o s i t i v e  r e s u l t s  from 

t h e i r  involvement in school-wide d ec is ion  making in th e  a c t i v i t i e s  

a rea  (see  Table 27).
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Table 2 7 . - -Teacher -pe rce ived  p o s i t i v e  r e s u l t s  from ac tua l  in v o lv e ­
ment in school-wide dec i s io n  making by t e ac h e rs  with 
vary ing degrees  o f  job  s a t i s f a c t i o n .

Degree o f  S a t i s f a c t i o n
Decision Area

Very S a t i s -  D is sa t -
S a t i s f i e d  f i e d  i s f i e d

Curriculum 83.3 72.5 54.8
A c t i v i t i e s 85.0 77.2 85.7
School improvement 80.0 65.0 57.1
R u l e s /d i s c ip l in e 79.8 65.9 40.0
Profess iona l  development 71.7 61.7 70.0
Coord ina t ion / teach ing 87.7 77.5 55.0
Policy 76.9 59.8 52.9

Comparisons between high school t e a c h e r s ’ p e rcep t ions  o f  t h e i r  

bu i ld ing  p r i n c i p a l s ’ a d m in i s t r a t iv e  s t y l e s  and t h e i r  p e rcep t ions  of 

p o s i t i v e  r e s u l t s  from t h e i r  a c t u a l  in v o lv e m e n t  in  s c h o o l - w id e  

d ec is ion  making appeared to  in d ic a te  t h a t  o f  t e ac h e r s  who perceived 

t h e i r  b u i ld ing  p r i n c i p a l s  as in d iv id u a l s  who c o n t r o l l e d  a l l  o r  most 

d e c i s i o n s ,  64% t o  82% r e p o r t e d  p o s i t i v e  r e s u l t s  from t h e i r  

involvement in school-wide dec i s io n  making fo r  th e  seven d ec is ion  

c a te g o r i e s  chosen f o r  a n a ly s i s  (see  Table 28).
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Table 2 8 . - -Teacher-perceived  p o s i t i v e  r e s u l t s  from ac tua l  in v o lv e ­
ment in school-wide d ec is ion  making by t e ach e rs  with 
varying percep t ions  o f  t h e i r  p r i n c i p a l s ’ a d m in i s t r a t i v e  
s t y l e s .

P r inc ipa ls*  Adm in is t ra t ive  S ty les

Decision Control Control Control Control
Area All Most Some Few

Decisions Decisions Decisions Decis ions

Curriculum 74.4 74.4 77.4 50.0
A c t i v i t i e s 82.0 79.4 84.8 33.3
School

improvement 72.4 73.4 50.0 .0
Rules/

d i s c i p l i n e 70.0 69.4 65.5 100.0
Profess iona l
development 69.5 64.4 73.3 .0

Coord ina t ion /
teaching 75.0 81.8 74.2 50.0

Policy 66.7 67.3 55.6 50.0

Perceived A b i l i t y  to  Affec t  the  Outcome
of  School--Wide Decisions

The high school t e ach e rs involved in t h i s  s tudy were asked

whether o r  not they thought t h a t  through t h e i r  involvement they

could a f f e c t  the  outcome of  school-wide d ec i s io n s  in th e  12 dec i s io n  

a re a s .  Between 69% and 77% o f  the  respondents  in d ic a te d  a b e l i e f  in 

t h e i r  a b i l i t y  to  a f f e c t  the  outcome of  school-wide d e c i s io n s  through 

involvement.  This b e l i e f  was held by 64% to  79% of  th e  male 

respondents  and 34% to  80% o f  females f o r  the  seven dec i s io n  

c a te g o r i e s  chosen f o r  a n a ly s i s  (see  Table 29).
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Table 2 9 . - -T each e r s ’ b e l i e f  t h a t  they can a f f e c t  the  outcome of  
school-wide d e c i s io n s ,  by sex.

Sex
Decision Area

Male Female

Curriculum 74.2 80.7
A c t i v i t i e s 72.2 75.0
School improvement 79.1 74.9
R u le s /d i s c ip l in e 72.9 75.4
P rofess iona l  development 66.3 71.2
Coord ina t ion / teach ing 65.9 73.7
Policy 64.5 34.3

The age group t h a t  appeared to  be most predominant in t h e i r  

b e l i e f  t h a t  they could a f f e c t  the  outcome o f  school-wide dec i s ions  

was made up o f  those  in d iv id u a l s  under 30 years  o f  age,  followed 

c lo se ly  by t e ach e rs  between the  ages o f  30 and 39 (see  Table 30).

Table 3 0 . - -T each e r s ’ b e l i e f  t h a t  they can a f f e c t  th e  outcome of  
school-wide d e c i s io n s  by te a c h e r s  of  vary ing ages.

Age
Decis ion Area

< 30 30-39 40-59 > 50

Curriculum 61.9 77.1 82.1 71.6
A c t i v i t i e s 76.2 77.8 72.2 66.2
School improvement 85.0 82.8 73.0 71.4
R u le s /d i s c ip l  ine 85.7 76.9 70.4 72.6
Profess iona l  development 75.0 71.9 71.1 68.1
Coord ina t ion / teach ing 76.2 70.1 70.4 63.0
Poli  cy 77.8 69.6 59.7 66.2
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High school t e a c h e r s  who made up th e  groups o f  in d iv id u a l s  who 

had taugh t  11 years  o r  more repo r ted  percentages  between 60% and 82% 

in terms o f  t h e i r  b e l i e f  t h a t  they  could in f luence  the  outcome of  

school-wide d e c i s io n s  (see  Table 31).

Table 31 . - - T e a c h e r s ’ b e l i e f  t h a t  they can a f f e c t  th e  outcome o f  
school-wide d e c i s io n s  by te a c h e r s  with va ry ing c l a s s ­
room exper ience .

Years o f  Teaching Experience
Decision Area

1-5 6-10 11-15 16-20 > 20

Curriculum 66.0 77.2 75.0 78.8 79.1
A c t i v i t i e s 68.0 73.7 82.2 69.0 70.8
School improvement 83.3 80.7 82.2 73.9 72.5
R u l e s / d i s c i p l i n e 76.0 76.3 76.1 73.7 70.8
Pro fess iona l  development 69.6 70.7 75.9 73.9 63.4
Coord ina t ion / teach ing 79.2 66.1 72.1 63.7 71.1
Poli  cy 72.7 69.0 70.4 63.2 60.0

When cons ider ing  th e  educa t iona l  s t a t u s  o f  th e  respondents  and 

t h e i r  b e l i e f  t h a t  t e ac h e rs  could a f f e c t  the  outcome o f  school-wide 

d e c i s io n s ,  between 60% and 78% o f  those  with a m a s t e r ’ s degree 

recorded a p o s i t i v e  response .  Ind iv id u a ls  holding a s p e c i a l i s t ’ s 

degree recorded th e  h ig h e s t  percentage  o f  any group express ing  t h a t  

b e l i e f  (see  Table 32).
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Table 3 2 . - -T each e r s ’ b e l i e f  t h a t  they can a f f e c t  the  outcome o f  
school-wide d e c i s io n s  by te ac h e r s  with varying 
educa t iona l  s t a t u s .

Decision Area
B.A.

Educational S ta tu s  

M.A. Ed.S. Ph.D.

Curriculum 77.6 76.5 80.0 66.7
A c t i v i t i e s 75.3 72.6 80.0 .0
School improvement 75.6 78.2 80.0 66.7
R u l e s / d i s c i p l i n e 74.8 73.9 80.0 .0
Pro fess iona l  development 66.2 73.7 90.0 33.3
C oord ina t ion / teach ing 72.0 66.8 80.0 66.7
Policy 73.7 60.3 80.0 .0

High school t e a c h e r s  who thought they  could a f f e c t  the  outcome 

o f  s c h o o l - w i d e  d e c i s i o n s  most o f t e n  t a u g h t  in  s c h o o l s  w i th  

enro l lments  o f  between 627 and 1,204 s tu d en t s  t h a t  were l o c a t ed  in 

sm al l  tow ns .  T e a c h e r s  in  r u r a l  s c h o o l s  l e d  a l l  o t h e r s  in 

the  percen tage  o f  t e a c h e r s  who be l ieved  t h a t  they could a f f e c t  

the  outcome o f  School - Wide dec is ions  in o 1 a  uI m e  S even  CctLeyur ieS 

chosen f o r  a n a ly s i s  (see  Tables 33 and 34).
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Table 3 3 . - -T e ac h e r s ’ b e l i e f  t h a t  they can a f f e c t  th e  outcome of  
school-wide  d e c i s io n s  by te a c h e r s  in vary ing types  of  
communities.

Type o f Community

Decision Area Small
Rural Town City  Suburban

Curriculum 83.0 76.9 74.5 77.0
A c t i v i t i e s 81.3 76.2 74.1 66.1
School improvement 81.3 81.4 70.6 76.4
R u l e s / d i s c i p l i n e 81.6 79.2 70.0 67.9
P rofess iona l  development 78.3 77.0 58.2 72.3
Coordi n a t i  on / te ach i  ng 75.0 70.0 71.8 62.8
Poli  cy 79.2 69.4 63.4 56.8

Table 3 4 . - -T e ac h e r s ’ b e l i e f  t h a t  they can a f f e c t  the  outcome of  
school-wide d e c i s io n s  by t e ac h e rs  in schools  with 
varying s tuden t  enro l lm ents .

Student  Enrollment

Decision Area
< 319

319-
626

627-
1,204 > 1,204

Curriculum 75.0 84.1 76.1 75.0
A c t i v i t i e s 75.0 73.0 73.6 73.7
School improvement 75.0 82.5 76.2 75.8
R u le s / d i s c i p l i n e 62.5 84.1 72.5 73.7
Pro fess iona l  development 87.5 76.2 70.4 69.5
C oord ina t ion / teach ing 75.0 70.0 71.8 62.8
Policy 79.2 69.4 63.4 56.8

Between 56% and 86% o f  the  435 respondents  who taugh t  in the  

va r ious  su b jec t  a reas  expressed the  b e l i e f  t h a t  they  could a f f e c t  

t h e  outcome o f  s c h o o l - w i d e  d e c i s i o n s  f o r  t h e  seven  d e c i s i o n
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c a te g o r i e s  chosen f o r  a n a l y s i s .  Teachers in the  core  su b jec t  a reas  

rep re sen ted  the  l a r g e s t  number o f  in d iv id u a l s  surveyed but d id  not 

always express  th e  b e l i e f  t h a t  they could a f f e c t  th e  outcome of  

d ec i s io n s  a t  a r a t e  g r e a t e r  than o th e r  t e ach e rs  when cons ide r ing  

t h e i r  p ropor t ion  o f  th e  responses .  Teachers in the  f i n e  a r t s  

recorded some o f  the  h ig h e s t  percentages  o f  response f o r  the  is sue  

o f  t h e i r  perceived  e f f e c t  on the  outcome o f  d e c i s io n s  (see  Table 

35).

Table 3 5 . - -T each e r s ’ b e l i e f  t h a t  they can a f f e c t  th e  outcome o f
school-wide d e c i s io n s  by t e ac h e rs  with vary ing teach ing  
ass ignments .

Decision
Area Core

Subjects

Teaching Assignments

Fine P r a c t i c a l  Support 
Arts  Arts  S t a f f Other

Curriculum 82.0 77.1 68.1 86.5 62.5
A c t i v i t i e s
School/

76.0 91.0 67.2 75.5 65.2

improvement
D i l l  a e  /
• V M  • W  ■** (

75.8 84.5 74.7 77.1 75.0

d i s c i p l i n e
Profess iona l

73.1 92.5 75.6 72.5 79.2

development
C oord ina t ion /

69.0 78.5 70.6 76.5 75.0

teaching 72.0 56.2 68.5 62.6 84.4
Policy 64.9 76.2 65.1 71.7 66.7

Between 63% and 79% o f  the  high school t e ac h e rs  who in d ic a ted  a 

b e l i e f  in t h e i r  a b i l i t y  to  a f f e c t  the  outcome o f  school-wide 

d ec i s io n s  were s a t i s f i e d  or very s a t i s f i e d  with t h e i r  jo b s .  Those 

i n d iv id u a l s  who were very s a t i s f i e d  with t h e i r  jo bs  led  a l l  o the r
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groups,  followed by t e ac h e rs  who in d ica ted  t h a t  they  were s a t i s f i e d  

with t h e i r  c u r r e n t  employment. For th e  seven d e c i s io n  c a te g o r i e s  

chosen f o r  a n a ly s i s ,  between 5% and 7% o f  th e  respondents  who 

be l ieved  they could a f f e c t  the  outcome o f  school-wide d e c i s io n s  were 

d i s s a t i s f i e d  with t h e i r  c u r r e n t  employment (see  Table 36).

Table 3 6 . - -T each e r s ’ b e l i e f  t h a t  they can a f f e c t  th e  outcome o f  
school-wide d ec i s io n s  by t e ach e rs  with vary ing degrees  
o f  job  s a t i s f a c t i o n .

Degree of  S a t i s f a c t i o n
Decision Area

Very
S a t i s f i e d

S a t i s ­
f i e d

D i s s a t ­
i s f i e d

Curriculum 79.6 76.3 70.7
A c t i v i t i e s 77.5 73.6 58.1
School improvement 79.6 77.0 69.0
R u le s /d i s c ip l in e 76.1 74.2 65.1
Pro fess iona l  development 78.5 68.1 62.5
Coord ina t ion / teach ing 73.7 68.9 53.5
Policy 72.3 63.2 53.7

High school t e ach e rs in the  survey who be l ieved t h a t  t h e i r

p r i n c i p a l s  c o n t r o l l e d  some o f  the  school-wide d e c i s io n s  comprised 

the  l a r g e s t  group o f  in d iv id u a l s  who a l so  expressed th e  b e l i e f  t h a t  

they  could have some e f f e c t  on the  outcome of  d e c i s io n s .  Between 

62% and 77% o f  the  t e ach e rs  who be l ieved  t h a t  t h e i r  p r i n c i p a l s  

c o n t r o l l e d  a]_l school-wide d ec i s io n s  thought they had the  a b i l i t y  to  

a f f e c t  the  outcome o f  d ec i s io n s  f o r  each of  the  seven d ec is ion  

c a t e g o r i e s  chosen f o r  a n a ly s i s  (see  Table 37).



72

Table 3 7 . - -T e ac h e r s ’ b e l i e f  t h a t  they can a f f e c t  the  outcome o f  
school-wide d e c i s io n s  by t e ac h e rs  with varying pe rcep­
t i o n s  o f  t h e i r  p r i n c i p a l s ’ a d m in i s t r a t iv e  s t y l e s .

P r i n c i p a l s ’ Adm in is t ra t ive  S ty le s

Decision Control Control Control Control
Area All Most Some Few

Decisions Decis ions Decisions Decis ions

Curriculum 77.2 77.9 80.9 .0
A c t i v i t i e s 72.8 73.3 80.9 33.3
School

improvement 71.4 80.9 74.5 66.7
Rules/
d i s c i p l i n e 65.5 77.8 80.0 66.7

Profess iona l
development 67.3 73.1 72.3 33.3

Coord ina t ion /
teach ing 69.0 69.7 70.2 33.3

Policy 62.5 67.9 68.1 .0

Perception o f  Overall  Degree o f  Involvement 
in School-Wide Decision Making

The high school t e ac h e rs  who were the  s u b jec t s  o f  t h i s  study 

were asked to  i n d i c a t e  t h e i r  o v e ra l l  1 nvolven'ieni in school-wide 

d e c i s io n s .  They were asked t o  r a t e  t h e i r  involvement in d e c i s io n s  

o f  s c h o o l - w i d e  i n t e r e s t  by c h a r a c t e r i z i n g  th e m s e l v e s  as  v e ry  

involved, somewhat involved, o r  not involved in school-wide dec i s io n  

making. While the  respondents  may have had a tendency t o  focus  on 

th e  12 d e c i s io n  c a t e g o r i e s  inc luded on th e  survey ins t rum en t ,  the 

general  n a tu re  o f  t h i s  l i n e  o f  ques t ion ing  was designed to  encourage 

responses  based on a broad d e f i n i t i o n  o f  school-wide d e c i s io n s  and
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to  i s o l a t e  t e a c h e r s ’ p e rcep t ions  o f  t h e i r  degree o f  involvement in 

school-wide dec is ion  making.

A p p ro x im a te ly  8% o f  t h e  r e s p o n d e n t s  r e p o r t e d  b e in g  v e ry  

i n v o lv e d  in  t h e  d e c i s i o n - m a k i n g  p r o c e s s .  The p e r c e n t a g e s  o f  

responses  f o r  men and women were equa l ly  d iv ided  in t h i s  ca tegory .  

S ix t y - f o u r  pe rcen t  o f  th e  male respondents  i n d ic a ted  t h a t  they  were 

somewhat involved in school-wide d e c i s io n  making as compared with 

57% of  females .  Women s l i g h t l y  outnumbered men in th e  percen tage  of 

repo r ted  noninvolvement in th e  decision-making p rocess .  T h i r ty  

pe rcen t  o f  the  respondents  in d ica ted  t h a t  they were not involved in 

school-wide dec i s io n  making (see  Table 38).

Table 3 8 . - -Perce ived  e x ten t  o f  te ac h e r  involvement in school-wide 
dec i s io n  making, by sex.

Perceived Extent o f  Involvement
Sex

Very Somewhat Not
Involved Involved Involved

Male 7.1 64.6 28.3
Female 9.2 57.5 33.3

No high school t e ac h e rs  under 30 yea r s  o f  age i n d ic a ted  t h a t  

they  were very involved in dec i s io n  making. S ix t y - e ig h t  pe rcen t  of 

those  r e p o r t i n g  t h a t  they were somewhat involved in school-wide 

d ec i s io n s  were between the  ages o f  40 and 49, followed c l o s e l y  by 

62% o f  the  in d iv id u a l s  between the  ages o f  30 and 39. The l a r g e s t
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r e p o r t e d  p e r c e n t a g e  o f  no n in v o lv em en t  b e lo n g e d  t o  h igh  school 

t e ac h e rs  over 50 years  o f  age (see  Table 39) .

Table 3 9 . - -Pe rce ived  e x t e n t  o f  t e ac h e r  involvement in school-wide 
d ec is ion  making by t e ach e rs  o f  varying ages.

Age
Perceived

Very
Involved

Extent of

Somewhat
Involved

Involvement

Not
Involved

Under 30 .0 59.1 40.9
30-39 6.9 62.6 30.5
40-49 7.0 68.2 24.8
50 and o ld e r 14.5 47.4 38.2

Respondents who repo r ted  between 11 and 15 y ea r s  and over 20 

year s  o f  classroom teach ing  exper ience  rep re se n te d  the  groups with 

t h e  h i g h e s t  p e r c e n t a g e  o f  o v e r a l l  in v o lv e m e n t  in  s c h o o l - w id e  

d e c i s io n  making f o r  th e  ca tegory  very invo lved . The percentage  rank 

o rd e r  o f  those  who were somewhat involved in d e c i s io n s  was led  by 

high school t e ach e rs  with 16 to  20 y c a i s  oi teacniny exper ience) 

followed by n ea r ly  equal percentages  o f  t e ac h e rs  with 11 t o  15 and 

over 20 y e a r s  o f  teach ing  exper ience .  The percen tage  o f  those 

re p o r t i n g  noninvolvement in school-wide dec i s io n  making was equal ly  

d i s t r i b u t e d  in those  groups with more than 11 year s  of  classroom 

t e a c h i n g  e x p e r i e n c e ;  however,  t e a c h e r s  in  t h e  u nder  30 group 

rep o r ted  50% noninvolvement (see  Table 40) .
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Table 4 0 . - -Perce ived  e x t e n t  o f  involvement in school-wide d e c i s io n  
making by t e ach e rs  with varying classroom teaching  
exper ience .

Perceived Extent o f  Involvement
Experience

Very
Involved

Somewhat
Involved

Not
Involved

1- 5 years .0 50.0 50.0
6-10 years 5 .0 56.7 38.3

11-15 years 11.8 63.6 24.5
16-20 years 4.3 66.7 29.1
Over 20 years 11.1 60.7 28.2

High school t e ach e rs  with m as te r ’ s degrees  led  a l l  in d iv id u a l s  

in terms o f  the  percentage  of  respondents  who rep o r ted  being very 

involved in school-wide d e c i s io n s .  The percentage  o f  respondents  

who in d ica ted  t h a t  they were somewhat involved in the  d e c i s i o n ­

making process  included 66% of  the  in d iv id u a l s  who held b a c h e lo r ’s 

or  d o c to ra te  degrees .  About o n e - th i rd  o f  the  respondents  in each 

degree ca tegory  repo r ted  noninvolvement in school-wide d ec is ion  

making (see  Table 41).

Table 41 . - -P e rce iv ed  e x ten t  o f  involvement in  school-wide d e c i s io n  
making by t e ach e rs  with varying educa t iona l  s t a t u s .

Perceived Extent o f  Involvement
Educational S ta tu s

Very Somewhat Not
Involved Involved Involved

B.A. 3.0 66.9 30.2
M.A. 11.3 58.5 30.2
Ed.S. 10.0 60.0 30.0
Ph.D. .0 66.7 33.3



76

When cons ider ing  th e  type  o f  community in which te ac h e r s  taught  

and the  s i z e  of  t h e i r  high school and i t s  r e l a t i v e  e f f e c t  on 

involvement in school-wide d e c i s io n  making by t e a c h e r s ,  respondents  

provided the  following in format ion:

1. Of those  t e ach e rs  who repor ted  being very involved in the  

decision-making p rocess ,  the  g r e a t e s t  percentage  taugh t  in  suburban 

or  small-town schools .  Teachers in schools  with  s tu d en t  enro l lments  

be tween 627 and 1 ,204 l e d  a l l  o t h e r  g ro u p s  in  t e rm s  o f  th e  

percentage  o f  te ache rs  r e p o r t in g  t h a t  they  were very involved in 

school-wide d e c i s io n s .

2. The l a r g e s t  percentage  o f  high school t e ach e rs  re p o r t in g  

t h a t  they were somewhat involved in d ec is ion  making were t e a c h e r s  in 

ru r a l  a r e a s ,  followed by those  who taught  in small-town and suburban 

s c h o o l s .  The p e r c e n t a g e  l e a d e r s  f o r  t h i s  c a t e g o r y  (somewhat 

involved) were t e a c h e r s  in schools  with en ro l lm ents  under 319 

s tu d en t s .

3. Teachers in c i t y  and ru ra l  schools r epo r ted  the  g r e a t e s t  

pe rcentage  o f  noninvolvement in school-wide dec i s io n  making. Those 

who taught  in schools with enro llments  between 627 and 1,204 

s tuden ts  repor ted  the  l a r g e s t  percentage o f  noninvolvement (see 

Tables 42 and 43).
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Table 4 2 . - -Perce ived  ex ten t  o f  involvement in school-wide d e c i s io n  
making by t e ach e rs  in varying types  o f  communities.

Perceived Extent o f  Involvement
Type o f  Community

Very Somewhat Not
Involved Involved Involved

Rural 6 .0 66.0 28.0
Small town 7.2 65.1 27.6
City 5.3 57.0 37.7
Suburban 12.3 60.5 27.2

Table 4 3 . - -Perce ived  e x ten t  o f  involvement in school-wide d e c i s io n  
making by t e ach e rs  in schools  with vary ing s tuden t  
enro l lm ents .

Enrollment
Perceived Extent o f  Involvement

Very Somewhat Not
Involved Involved Involved

Under 319 s tuden ts .0 77.8 22.2
319-626 s tuden ts 6.3 66.7 27.0
627-1,204 s tuden ts 9 .8 57.1 33.1
Over 1,204 s tuden ts 5.2 69.1 25.8

When comparing high school t e a c h e r s ’ involvement in school-wide 

dec i s io n  making with the  teaching  assignment o f  th e  s u b je c t s  o f  t h i s  

s tudy,  support  s t a f f  in d ic a ted  t h a t  they were very involved more 

o f ten  than t e ach e rs  in the  o th e r  assignment c a t e g o r i e s .  S ix ty-seven  

percen t  of  the  t e ach e rs  in the  core  su b jec t s  i n d ic a ted  t h a t  they 

were somewhat involved in the  decision-making p rocess ,  and 24% of
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t h i s  group a lso  rep o r ted  noninvolvement in school-wide dec i s io n  

making (see  Table 44).

Table 4 4 . - -Pe rce ived  e x te n t  o f  involvement in school-wide d e c i s io n  
making by te ac h e r s  with varying teach ing  ass ignments .

Perceived Extent o f  Involvement
Teaching Assignment

Very Somewhat Not
Involved Involved Involved

Core su b jec t s 5 .8 67.6 24.5
Fine a r t s 8 .3 75.0 16.5
P r a c t i c a l  a r t s 5.8 52.7 41.4
Support  s t a f f 20.0 51.7 28.1
Other .0 100.0 .0

When comparing the  degree o f  te ac h e r  involvement in school-wide 

dec i s io n  making with high school t e a c h e r s ’ r e l a t i v e  degree o f  job 

s a t i s f a c t i o n ,  approximately 14% o f  those who repo r ted  t h a t  they were 

very involved in the  decis ion-making process  sa id  t h a t  they were 

very s a t i s f i e d  with t h e i r  j o b s .  Those in d iv id u a l s  who were somewhat 

involved in school-wide dec i s io n  making and s a t i s f i e d  with t h e i r  

jobs  rep resen ted  62% o f  the  respondents  in t h a t  c a tego ry .  T h i r ty -  

two percen t  o f  high school t e ac h e rs  r e p o r t in g  s a t i s f a c t i o n  with 

t h e i r  jo bs  were not involved in the  school-wide decis ion-making 

process  (see  Table 45) .
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Table 4 5 . - -Perce ived  e x te n t  o f  involvement in school-wide d e c i s io n  
making by te ac h e rs  with varying degrees o f  job  s a t i s f a c ­
t i o n .

Perceived Extent o f  Involvement
Degree o f

S a t i s f a c t i o n  Very Somewhat Not
Involved Involved Involved

Very s a t i s f i e d  14.3 60.0 25.7
S a t i s f i e d  5.3 62.3 32.4
D i s s a t i s f i e d  2.3 62.8  34.9

Approximately 65% o f  the  high school t e ac h e rs  who repo r ted  

being somewhat involved in school-wide dec i s io n  making in d ica ted  

t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  most o f  the  d e c i s io n s .  Almost 8% 

o f  the  respondents  who repo r ted  t h a t  they were very involved in 

d e c i s io n  making noted t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  a l l  o r  most 

d e c i s io n s .  As might be a n t i c i p a t e d ,  a l a rg e  percentage  o f  rep o r ted  

noninvolvement in th e  decision-making process  occurred with high 

school t e ac h e rs  who perceived t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  a l l  

d ec i s io n s  (see Table 46).

Table 4 6 . - -Perce ived  e x te n t  of  involvement in school-wide dec i s io n  
making by t e ach e rs  with varying p e rcep t ions  o f  t h e i r  
p r i n c i p a l s ’ a d m in i s t r a t iv e  s t y l e s .

Perceived Extent o f  Involvement
A dm in is t ra t ive  S ty le

Very Somewhat Not
Involved Involved Involved

Controls  a l j .  d e c i s io n s  7.6 50.6 41.5
Controls  most d e c i s io n s  9.3 65.5 25.2
Controls  some d e c i s io n s  2.2 73.9 23.9
Controls  few d ec i s io n s  .0 33.3 66.7
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Expressed Desi re  to  Become Involved in 
School-Wide Decision Making

The d i f f e r e n c e s  in the  expressed d e s i r e  of  high school te ache rs

to  become involved in school-wide dec i s io n  making a re  p resen ted  in

t h i s  s e c t io n .  Teachers were asked to  in d i c a t e  how much t ime they

would be w i l l i n g  to  i n v e s t  in school-wide decision-making a c t i v i t i e s

i f  they were provided with th e  oppor tun i ty  fo r  involvement.  They

were a l so  asked to  i n d i c a t e  what kinds o f  d e c i s io n s  they would l i k e

to  be involved in a t  th e  school level by means o f  an open-ended

q u es t io n .  The d i f f e r e n c e s  occurr ing  between t e a c h e r s ’ responses

r e l a t i v e  to  t h e i r  expressed d e s i r e  f o r  involvement in school-wide

d e c is io n  making and the  nine  independent v a r i a b l e s  chosen were

examined by conducting an a n a ly s i s  of c e l l  means.

Investment o f  Time

When quest ioned about t h e i r  w i l l in g n e s s  to  i n v e s t  t ime in  the  

school-wide  decis ion-making p rocess ,  th e  s u b jec t s  o f  t h i s  study

provided informat ion concerning whether they were w i l l i n g  to  inves t  

a g r e a t  deal  o f  t ime, some time,  or  l i t t l e  o r  no t ime in school-wide

d e c i s io n s .  S ix teen percen t  o f  the  male and 12% o f  the  female

respondents  were w i l l i n g  to  i n v e s t  a g r e a t  deal o f  t ime in school-  

wide d e c i s io n  making, 78% o f  th e  female and 74% o f  th e  male 

respondents  some time,  and 8% and 9% o f  the  male and female

respondents  l i t t l e  o r  no time in the  decis ion-making process  (see 

Table 47).
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Table 4 7 . - -Perce ived  w i l l in g n e s s  t o  in v e s t  t ime in school-wide 
dec i s io n  making, by sex.

Time Investment
Sex

L i t t l e  o r  Some A Great Deal 
No Time Time o f  Time

Male 7 .9  74.7 16.2
Female 9 .2  78.0 12.1

High school t e ach e rs  who were 50 years  o f  age and o ld e r  led  a l l  

o th e r  age c a te g o r i e s  in expressed w i l l in g n es s  to  i n v e s t  a g r e a t  deal 

o f  t ime o r  some time in the  decision-making p rocess .  This group was 

followed in both response c a te g o r i e s  by teache rs  between th e  ages of 

30 and 39 (see  Table 48).

Table 4 8 . - -Perce ived  w i l l in g n e s s  to  inves t  t ime in school-wide 
dec i s io n  making by t e ach e rs  o f  varying ages.

Time Investment
Age

L i t t l e  or Some A Great Deal 
No Time Time o f  Time

Under 30 4.5 81.8 13.6
30-39 7.4 76.6 15.4
40-49 9.6 76.3 12.8
50 and o ld e r 9.5 74.3 16.2

High school t e ach e rs  with between 6 and 10 and 16 and 20 years  

o f  c l a s s r o o m  t e a c h i n g  e x p e r i e n c e  a cc o u n te d  f o r  t h e  h i g h e s t  

percentage  o f  respondents  who ind ica ted  they would be w i l l i n g  to
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inves t  a g r e a t  deal o f  t ime or  some time in school-wide d ec is ion  

making (see  Table 49).

Table 4 9 . - -Perce ived  w i l l in g n e s s  t o  in v e s t  t ime in school-wide 
dec i s io n  making by t e ach e rs  with varying classroom 
teach ing  exper ience .

Experience
L i t t l e  or 
No Time

Time Investment

Some A Great Deal 
Time o f  Time

1- 5 years 15.4 73.1 11.5
6-10 years 11.7 73.3 15.0

11-15 years 5.4 80.2 12.6
16-20 years 6.0 77.8 16.2
Over 20 years 10.5 72.8 14.9

Of those  in d iv id u a l s  who expressed an i n t e r e s t  in in ves t ing  

t ime in th e  decision-making p rocess ,  88% who in d ic a ted  they would be 

w i l l i n g  t o  in v e s t  some time taugh t  in high schools  t h a t  were loca ted  

in ru ra l  a r e a s .  The l a r g e s t  percentage  o f  high school t e ach e rs  who 

in d ica ted  a w i l l in g n e s s  t o  in v e s t  a g r e a t  deal o f  t ime in schoo l - 

wide dec i s io n  making taugh t  in schools t h a t  were lo c a ted  in urban or 

suburban a reas  (see  Table 50).

Teachers with b a ch e lo r ’ s degrees led  a l l  o th e r  d e g re e - s t a tu s  

c a te g o r i e s  in the  percentage  o f  t e ac h e rs  express ing  an i n t e r e s t  in 

inves t ing  some time in school-wide d e c i s io n  making. They were 

followed by t e ach e rs  with m as te r ’ s degrees ,  o f  whom 75% of  the  

respondents  expressed an i n t e r e s t  in in v es t in g  some time in the 

decision-making p rocess .  One- th i rd  o f  the  high school t e ach e rs  who
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held  a s p e c i a l i s t ’ s degree were w i l l i n g  to  in v e s t  a g r e a t  deal  of  

time in the  decision-making process  (see  Table 51).

Table 5 0 . - -Perce ived  w i l l in g n e s s  t o  i n v e s t  t ime in school-wide 
dec i s io n  making by t e ac h e rs  in  vary ing types  of 
communities.

Time Investment
Type o f

Community L i t t l e  or Some A Great Deal
No Time Time of  Time

Rural 2.0 88.0 10.0
Small town 9.8 80.4 9 .8
City 7.2 72.1 18.9
Suburban 10.5 69.3 18.4

Table 51 . - -P e rce iv e d  w i l l in g n e s s  to  in v e s t  t ime in school-wide 
dec i s io n  making by t e ach e rs  with varying educa t iona l  
s t a t u s .

Time Investment
Educational

S ta tu s L i t t l e  o r  
No Time

Some
Time

A Great Deal 
o f  Time

B.A. 9 .0 80.2 10.2
M.A. 7.3 75.4 16.1
Ed.S. 20.0 50.0 30.0
Ph.D. 33.3 .0 66.7

Respondents who worked in schools  with enro l lments  o f  more than 

1,204 s tu d en t s  led  a l l  o th e r  enro llment c a te g o r i e s  in expressed 

w i l l in g n e s s  to  inves t  a g r e a t  deal o f  t ime in d e c i s io n  making (see  

Table 52).
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Table 5 2 . - -Perce ived  w i l l in g n e s s  to  i n v e s t  t ime in school-wide 
dec i s io n  making by t e ach e rs  in schools  with varying 
s tuden t  en ro l lm en ts .

Time Investment
Enrollment

L i t t l e  or Some A Great Deal
No Time Time o f  Time

Under 319 s tuden ts .0 88.9 11.1
319-626 s tuden ts 7 .8 84.4 7 .8
627-1,204 s tuden t s 9.4 75.3 14.9
Over 1,205 s tuden ts 7.5 71.0 18.3

Support s t a f f  r e g i s t e r e d  the  g r e a t e s t  i n t e r e s t  in  in v e s t in g  a 

g r e a t  deal o f  t ime in school-wide d e c i s io n  making. The second 

h ig h es t  percentage  o f  i n d iv id u a l s  i n d i c a t in g  t h a t  they would inves t  

a g re a t  deal  o f  t ime in th e  decision-making process  were t e a c h e r s  in 

the  core  s u b je c t s  r e p re se n t in g  th e  a reas  o f  English* mathematics,  

soc ia l  s t u d i e s ,  and sc ien ce .  Teachers in the  p r a c t i c a l  a r t s  and 

f i n e  a r t s  a reas  expressed  the  g r e a t e s t  i n t e r e s t  in in v e s t in g  some 

time in s c h o o l -wide d e c i s i o n  making (see Table 53).

Of those  high school t e ac h e rs  who in d ic a ted  t h a t  they  would 

i n v e s t  a g r e a t  d ea l  o f  t im e  in  s c h o o l - w i d e  d e c i s i o n  making, 

approximately 18% were very s a t i s f i e d  with  t h e i r  c u r r e n t  j o b s ,  11% 

were s a t i s f i e d ,  and 16% were d i s s a t i s f i e d  w i th  t h e i r  c u r r e n t  

employment. Of t e ac h e rs  who in d ica ted  t h a t  they were w i l l i n g  to 

in v e s t  some time in the  decision-making p rocess ,  approximate ly  72% 

were v e ry  s a t i s f i e d  w i th  t h e i r  j o b s ,  w i th  79% i n d i c a t i n g
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s a t i s f a c t i o n  and 67% d i s s a t i s f a c t i o n  with  t h e i r  c u r r e n t  jo b s  (see 

Table 54) .

Table 5 3 . - -Perce ived  w i l l in g n e s s  to  in v e s t  t ime in school-wide 
d e c i s io n  making by te ache rs  with vary ing teach ing  
ass ignments .

Time Investment
Teaching

Assignment L i t t l e  or Some A Great Deal
No Time Time o f  Time

Core su b jec t s 7.9 76.4 14.3
Fine a r t s 12.5 81.0 6.2
P r a c t i c a l  a r t s 7.4 81.7 10.8
Support s t a f f 2.7 68.0 29.2
Other 100.0 .0 .0

Table 5 4 . - -Perce ived  w i l l in g n e s s  to  in v e s t  t ime in school-wide 
d e c i s io n  making by t e ach e rs  with vary ing degrees o f  
job  s a t i s f a c t i o n .

Time Investment
Degree o f

S a t i s f a c t i o n L i t t l e  or Some A Great Deal
No Time Time of  Time

Very s a t i s f i e d 7.9 72.9 18.6
S a t i s f i e d 7.9 79.8 11.6
D i s s a t i s f i e d 14.0 67.4 16.3

When compar ing t h e  r e s p o n d e n t s ’ p e r c e p t i o n s o f  t h e i r

p r i n c i p a l s ’ a d m in i s t r a t iv e  s t y l e s  r e l a t i v e  to  d e c i s io n  making and

t h e i r  w i l l in g n es s  t o  in v e s t  t ime in the  decis ion-making p rocess ,  75% 

o f  the  respondents  sa id  t h a t  they would be w i l l i n g  to  i n v e s t  some
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t ime in school-wide d e c i s io n  making d e s p i t e  t h e i r  p e rcep t ions  t h a t  

th e  p r i n c i p a l s  o f  t h e i r  schools  c o n t r o l l e d  most o f  the  d e c i s io n s .  

Seven ty-s ix  pe rcen t  o f  th e  respondents  who in d ic a ted  t h a t  t h e i r  

p r in c ip a l  c o n t r o l l e d  a l l  d ec i s io n s  would be w i l l i n g  to  i n v e s t  some 

time in the  decision-making process  (see  Table 55).

Table 5 5 . - -Perce ived  w i l l in g n e s s  to  i n v e s t  t ime in school-wide
d e c is io n  making by t e ach e rs  with varying p e rcep t ions  o f  
t h e i r  p r i n c i p a l s ’ a d m in i s t r a t iv e  s t y l e s .

Time Investment
Adm in is t ra t ive

Sty le L i t t l e  or Some A Great Deal
No Time Time o f  Time

Contro ls  a l l  d ec i s io n s 7.6 76.3 16.1
Controls  most dec i s ions 8.6 75.8 14.8
Contro ls  some d ec i s io n s 8.7 78.3 10.9
Contro ls  few dec i s ions 33.3 66.7 .0

Preference  f o r  Involvement in 
School-Wide Decision Making

The high school t e ach e rs  in t h i s  study were provided with an 

oppor tun i ty  to  in d i c a t e  t h e i r  p re fe rences  f o r  involvement in school- 

wide dec i s io n  making by responding to  an open-ended survey ques t ion .  

This ques t ion  was designed to  provide the  respondents  with the  

op por tun i ty  to  cons ider  decision-making c a te g o r i e s  o th e r  than those 

i n c l u d e d  s p e c i f i c a l l y  in  t h e  s u rv e y  i n s t r u m e n t .  A l though  12 

d e c i s io n  a reas  were included as a p a r t  o f  the  q u e s t io n n a i r e ,  

t e ac h e rs  in d ic a ted  an i n t e r e s t  in becoming involved in school-wide 

d e c i s io n  making in 34 d i f f e r e n t  dec i s io n  a reas  (see  Table 56).
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Table 5 6 . - -T eachers ’ p re fe rences  f o r  involvement in  school-wide 
d ec is ion  making.

Decision Area Absolute Frequency Rank

Curriculum 97 1
R u l e s /d i s c ip l in e 81 2
Personnel 44 3
Policy 39 4
School improvement 39 4
Budget 34 6
Teacher ev a lua t ion 26 7
Coordination o f  teaching 24 8
Profess iona l  development 24 8
Scheduling 16 10
Attendance po l icy 16 10
E x t r a c u r r i c u l a r  a c t i v i t i e s 16 10
Teaching assignments 15 13
All a reas  l i s t e d 12 14
Department matters 6 15
Class  s i z e 5 16
Graduation requirements 5 16
Textbook s e l e c t io n 5 16
Maintenance 3 19
School philosophy 2 20
Grade r e p o r t in g 2 20
Grievances 2 20
Awards 2 20
F a c i l i t i e s 2 20
Parent involvement 2 20
Student te ache rs 1 26
School day 1 26
Building use 1 26
Scheduling o f  events 1 26
Communication 1 26
A dm in is t ra t ive  s e l e c t io n 1 26
Testing 1 26
Safe ty 1 26
Career planning 1 26

The h ighes t  frequency o f  response by t e ach e rs  with regard  to  

t h e i r  p re fe rence  f o r  involvement in school-wide d e c i s io n  making was 

in the  a reas  o f  curr iculum, r u l e s  and d i s c i p l i n e ,  pe rsonnel ,  school
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improvement, and p o l i c y .  The d ec is ion  a reas  t h a t  ranked f i r s t  

through n in th  in r e l a t i v e  frequency were a l l  among the  12 d ec is ion  

a reas  inc luded on the  survey ins trument.

Percept ions  o f  P o ten t ia l  B en e f i t s .  Costs ,  o r  Hindrances 
to  Involvement in Shared Decision Making

The p e r c e p t i o n s  o f  h igh  school  t e a c h e r s  r e l a t i v e  t o  t h e  

p o te n t i a l  b e n e f i t s ,  c o s t s ,  o r  hindrances  to  involvement in schoo l - 

wide dec i s io n  making ca teg o r ized  on the  b a s i s  o f  n ine  independent 

v a r i a b l e s  are  presented  in t h i s  s e c t io n .  For the  purposes o f  t h i s  

s e c t io n ,  respondents  were asked to  r e a c t  to  a l i s t  o f  p o s s ib le  

advantages,  d i sadvan tages ,  and hindrances to  involvement in schoo l - 

wide dec i s io n  making t h a t  were gleaned from the  l i t e r a t u r e  on shared 

d e c i s io n  making. Teachers were allowed to  check more than one 

response in answering ques t ions  r e l a t i v e  to  t h e i r  pe rcep t io n s  of 

advantages,  d isadvan tages ,  and hindrances  to  shared d e c i s io n  making.

Perceived Benef i t s  o f  Involvement 
in Shared Decision Making

The high school t e ach e r s  who were the  s u b je c t s  o f  t h i s  study 

were asked to  s e l e c t  from a group o f  four  predetermined responses  

those  responses  they  viewed as advantages of  t h e i r  involvement in 

school-wide d ec is ion  making. Their  response choices  were (a) 

inc reased  t e ac h e r  in f lu en c e ,  (b) a sense o f  accomplishment,  (c)  a 

f e e l i n g  o f  coopera t ion ,  and (d) increased  workplace democracy. They 

were able  to  s e l e c t  as many responses  as a cc u ra te ly  r e f l e c t e d  t h e i r  

f e e l i n g s  about the  b e n e f i t s  o f  involvement in shared d ec is ion  

making.
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Eigh ty -four  pe rcen t  o f  the  female respondents  and 78% o f  the  

male respondents  r epo r ted  t h a t  a f e e l i n g  o f  coopera t ion  (ownership) 

was the  number one b e n e f i t  o f  involvement in shared dec i s io n  making. 

Increased t e ac h e r  in f luence  was c i t e d  by 69% o f  the  female and 58% 

o f  the  male respondents .

Both male and female t e ac h e rs  s e l e c te d  ownership as the  major 

b e n e f i t  o f  involvement in shared dec i s io n  making. Male respondents  

i n d i c a t e d  t h a t  i n c r e a s e d  t e a c h e r  i n f l u e n c e  and a s e n s e  o f  

accomplishment were eq ua l ly  important b e n e f i t s ,  while women chose 

in f luence  over accomplishment (see  Table 57).

Table 5 7 . - -Ra t ings  o f  p o te n t i a l  b e n e f i t s  o f  shared dec i s io n  making, 
by sex.

Benef i t
Male

Sex

Female

In f luence 58.4 69.9
Accomplishment 58.4 57.4
Ownership 78.8 84.7
Unrknlarp Hpmnrrarv 3R.4 R4.0

The teache rs  in the  age groups 30 to  39 and 40 to  49 ranked the  

b e n e f i t s  o f  involvement in school-wide dec i s io n  making in the 

fo llowing o rde r :  (a) ownership,  (b) in f lu en ce ,  (c) accomplishment,

and (d) workplace democracy. Teachers in the  50 and o ld e r  age 

ca tegory  chose accomplishment over in f luence  as a b e n e f i t  o f  shared 

dec i s io n  making (see  Table 58).
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Table 58.--Ratings of potential benefits of shared decision makingby teachers of varying ages.

Age
Benef i t

< 30 30-39 40-59 > 50

Inf luence 63.6 62.9 65.2 58.4
Accomplishment 27.3 58.3 59.5 63.6
Ownership 72.7 85.7 79.1 79.2
Workplace democracy 45.5 36.6 50.0 51.9

Teachers in a l l  c la ss room -teach ing-expe r ience  c a t e g o r i e s  except 

the  1- to  5-year and 11- to  15-year c a t e g o r i e s  ranked th e  b e n e f i t s  

o f  involvement in school-wide dec i s io n  making with ownership being 

viewed as the  g r e a t e s t  b e n e f i t ,  followed by inc reased  te ach e r  

in f lu en c e ,  a sense o f  accomplishment,  and workplace democracy. 

Teachers with between 11 and 15 years  o f  exper ience  gave a s l i g h t  

edge to  a sense o f  accomplishment over inc reased  t e a c h e r  in f luence  

as a b e n e f i t  o f  involvement in shared d e c i s io n  making (see  Table 

59).

Table 5 9 . - -Ra t ings  o f  p o t e n t i a l  b e n e f i t s  o f  shared d e c i s io n  making 
by t e ac h e rs  with varying classroom exper ience .

Years o f  Teaching Experience
Benef i t

1-5 6-10 11-15 16-20 > 20

Inf luence 69.2 61.7 58.6 65.3 63.6
Accomplishment 38.5 51.7 60.4 61.9 59.3
Ownership 80.8 83.3 87.4 83.9 72.0
Workplace democracy 42.3 43.3 40.5 42.4 52.5
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Respondents who held d o c to ra te  degrees  led  a l l  o th e r s  in terms 

o f  the  percentage  o f  t e ac h e rs  who be l ieved  t h a t  ownership was the  

most i m p o r t a n t  b e n e f i t  o f  invo lv em en t  in  s c h o o l - w i d e  d e c i s i o n  

making. Respondents who held educational s p e c i a l i s t  degrees  r a te d  

a l l  four b e n e f i t  c a t e g o r i e s  as having v i r t u a l l y  th e  same r e l a t i v e  

importance (see  Table 60).

Table 6 0 . - -Ra t ings  o f  p o t e n t i a l  b e n e f i t s  o f  shared d e c i s io n  making 
by te ache rs  with varying educational s t a t u s .

Benef it
Educational S ta tu s  

B.A. M.A. Ed.S. Ph.D.

Inf luence
Accomplishment
Ownership
Workplace democracy

57.1 65.6 
56.5 58.0
78.2 83.6  
35.9 49.2

80.0
80.0
70.0
80.0

100.0
66.7

100.0
66.9

R esponden ts  who t a u g h t  in r u r a l ,  smal l town, u r b a n ,  and

suburban  s c h o o l s  a l l renort.ed■ i • . . . aareement. in thpi r b e l i e f  that

ownership and in f luence  were the  primary b e n e f i t s  o f  involvement in 

school-wide dec i s io n  making. Workplace democracy ranked as the  

l e a s t  important o f  the  four  b e n e f i t  choices  (see Table 61) .

Respondents who taugh t  in schools in th e  A, B, and C s tu d en t -  

enro llment c l a s s i f i c a t i o n s  concurred with th e  rank o rd e r  o f  b e n e f i t s  

noted by t e ach e rs  who taugh t  in schools lo c a ted  in r u r a l ,  small 

town, urban, and suburban a re as .  Teachers who taugh t  in schools 

with enro llments  o f  under 319 s tuden ts  repor ted  t h a t  ownership and a
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s e n s e  o f  acco m p l i sh m en t  were t h e  most  i m p o r t a n t  b e n e f i t s  o f  

involvement in shared d e c i s io n  making. These two b e n e f i t s  were 

c i t e d  by these  t e ach e rs  as t h r e e  t o  four  t imes more important than 

increased  t e ac h e r  in f luence  and workplace democracy (see  Table 62).

Table 6 1 . - -Ra t ings  o f  p o t e n t i a l  b e n e f i t s  o f  shared d e c i s io n  making 
by t e ac h e rs  in vary ing types  o f  communities.

Type of Community

Benef i t Small
Rural Town City  Suburban

Inf luence 58.0 67.3 60.5  61.2
Accomplishment 50.0 59.4 60.5 56.9
Ownership 86.0 84.3 78.9 77.6
Workplace democracy 34.0 42.5 48.2 49.1

Table 6 2 . - -Ra t ings  o f  p o t e n t i a l  b e n e f i t s  o f  shared d e c i s io n  making 
by t e ach e rs  in schools  with varying s tu d en t  enro l lm en ts .

Student Enrollment

B enefi t
< 319

319-
626

627-
1,204 > 1,204

Inf luence 22.2 71.9 64.7 57.1
Accomplishment 88.9 62.5 58.4 51.0
Ownership 100.0 75.0 85.1 73.5
Workplace democracy 22.2 37.5 45.9 48.0

High school t e ac h e rs  in a l l  teach ing-ass ignm ent  c a te g o r i e s  

r a t e d  ownership and increased  te ach e r  in f luence  the  number one and
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number two p o te n t i a l  b e n e f i t s ,  r e s p e c t i v e l y ,  o f  shared dec i s io n  

making (see Table 63).

Table 6 3 . - -Ra t ings  o f  p o t e n t i a l  b e n e f i t s  o f  shared d e c i s io n  making 
by te ache rs  with varying teach ing  ass ignments .

B enef i t Core
Subjec ts

Teaching Assignments

Fine
Arts

P r a c t i c a l
Arts

Support
S t a f f Other

Inf luence  
Accomplishment 
Ownership 
Workplace 

democracy

61.5 43.7 61.7 74.3 56.0
61.5 35.4 53.8 59.6 64.0
80.1 87.5 79.7 87.8 88.0
43.3 20.8 41.8 56.5 60.0

When comparing t e ac h e r  r a t i n g s  of  th e  p o t e n t i a l  b e n e f i t s  of 

shared d e c i s io n  making with repor ted  degrees  o f  job  s a t i s f a c t i o n ,  

t e ach e r s  who were very s a t i s f i e d  with t h e i r  c u r r e n t  employment 

viewed ownership as the  c h i e f  b e n e f i t  o f  involvement,  with increased  

t e ac h e r  in f luence  and a sense o f  accomplishment ranking second and 

t h i r d .  Teachers who rep o r ted  being s a t i s f i e d  with t h e i r  jobs  

c l e a r l y  found ownership and inc reased  t e a c h e r  in f luence  to  be the  

primary b e n e f i t s  o f  involvement.  Those who repo r ted  d i s s a t i s f a c t i o n  

with t h e i r  jobs  in d ic a ted  t h a t  ownership and in f luence  were equa l ly  

impor tant b e n e f i t s  o f  shared d ec is ion  making, as were accomplishment 

and workplace democracy (see  Table 64).
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Table 64.--Ratings of potential benefits of shared decision makingby teachers with varying degrees of job satisfaction.

Degree o f  S a t i s f a c t i o n
Benef it

Very S a t i s -  D i s sa t -
S a t i s f i e d  f i e d  i s f i e d

Inf luence 62.0 62.4 69 .8
Accomplishment 60.6 56.7 55.8
Ownership 83.1 82.0 69.8
Workplace democracy 40.1 45.3 55.8

Respondents who in d ica ted  t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  a l l  

d ec i s io n s  viewed ownership and increased t e ac h e r  in f luence  as the  

m a jo r  b e n e f i t s  o f  in v o lv e m e n t  in  s c h o o l - w i d e  d e c i s i o n  making. 

Teachers who in d ic a ted  t h a t  t h e i r  p r i n c i p a l s  c o n t ro l l e d  most o r  some 

d e c i s i o n s  r e c o r d e d  s i m i l a r  r e s u l t s .  However,  r e s p o n d e n t s  who 

r e p o r t e d  t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  few d e c i s i o n s  r a t e d  

in f luence  and workplace democracy equal ly  as the  most impor tant 

b e n e f i t s  o f  involvement in dec is ion  making, followed by ownership 

and accomplishment,  which were a l so  ra ted  equa l ly  (see  Table 65) .

Perceived Costs o f  Involvement 
in Shared Decision Making

Teachers were asked to  in d i c a t e  which items from a l i s t  of 

predetermined responses  rep resen ted  p o te n t i a l  c o s t s  o f  involvement 

in shared dec i s io n  making. The predetermined responses  were (a) 

t ime, (b) l o s s  o f  autonomy, (c) c o l l e g i a l  d i s f a v o r ,  (d) subvers ion 

o f  c o l l e c t i v e  ba rga in ing ,  and (e) t h r e a t s  to  c a r e e r  advancement. 

The respondents  were permit ted  t o  check as many o f  t h e se  responses
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Table 6 5 . - -Ra t ings  o f  p o t e n t i a l  b e n e f i t s  o f  shared d e c i s io n  making 
by te ach e rs  with varying p e rcep t ions  o f  t h e i r  p r i n c i p a l s ’ 
a d m in i s t r a t i v e  s t y l e s .

P r i n c i p a l s ’ A dm in is t ra t ive  S ty le s

B enef i t  Control  Control Control  Control
All Most Some Few

Decis ions  Decisions Decis ions  Decis ions

Inf luence 67.8 58.8 74.5 66.7
Accomplishment 59.3 58.5 53.2 33.3
Ownership 83.1 81.9 76.6 33.3
Workplace

democracy 51.7 40.8 44.7 66.7

as they be l ieved  would adequate ly  express  t h e i r  f e e l i n g s  concerning 

the  c o s t s  o f  involvement in school-wide d e c i s io n  making. The 

p r e d e t e r m i n e d  r e s p o n s e s  were chosen  on t h e  b a s i s  o f  t h e i r  

in c lu s io n  in the  l i t e r a t u r e  on shared dec i s io n  making and t h e i r  use 

in o th e r  s tu d ie s  involv ing  employees and shared d e c i s io n  making.

The p e r c e n t a g e  o f  t e a c h e r s  who r e s p o n d e d  t o  t h i s  s u rv e y  

ques t ion  about the  c o s t s  o f  involvement in shared d e c i s io n  making 

was s i g n i f i c a n t l y  low er  t h a n  t h e  p e r c e n t a g e  o f  t e a c h e r s  who 

responded t o  the  ques t ion  on the  p o te n t i a l  b e n e f i t s  o f  involvement 

in the  decision-making p rocess .  The high school t e a c h e r s  who were 

the  s u b je c t s  o f  t h i s  study thought t h a t  the  primary c o s t  o f  t h e i r  

involvement in shared d e c i s io n  making was t ime.  Time was followed 

by the  p o t e n t i a l  f o r  c o l l e g i a l  d i s f a v o r ,  the  lo s s  o f  personal 

autonomy, the  p o s s ib le  subvers ion o f  the  c o l l e c t i v e  barga in ing  

process ,  and t h r e a t s  to  c a r e e r  advancement.
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The top th r e e  p o te n t i a l  c o s t s  o f  involvement in shared dec i s io n  

making f o r  men were t ime,  c o l l e g i a l  d i s f a v o r ,  and the  p o s s ib le  

s u b v e r s i o n  o f  t h e  c o l l e c t i v e  b a r g a i n i n g  p r o c e s s .  Female 

re sponden ts ’ r a t i n g s  mir rored  males’ f o r  the  f i r s t  two p o te n t i a l  

c o s t s ,  but females ranked lo s s  o f  autonomy as th e  most impor tant 

c o s t  o f  involvement in shared d ec is ion  making (see  Table 66) .

Table 6 6 . - -T e ac h e r s ’ r a t i n g s  o f  p o te n t i a l  c o s t s  o f  shared d e c i s io n  
making, by sex.

Cost
Male

Sex

Female

Time 58.4 60.8
Loss o f  autonomy 10.2 10.8
C ol leg ia l  d i s f a v o r  
Subversion o f  c o l l e c t i v e -

27.5 33.0

barga in ing  process 11.0 8 .5
Threa ts  to  c a r e e r  advancement 7.8 9.1

Teachers r e p re se n t in g  th e  age groups from 22 to  49 year s  old 

a l l  ranked t ime,  c o l l e g i a l  d i s f a v o r ,  and p o s s ib le  l o s s  o f  autonomy 

as the  major c o s t s  o f  involvement in shared d e c i s io n  making. 

Teachers over  50 y ea r s  o f  age ranked subversion o f  th e  c o l l e c t i v e -  

bargain ing process  ahead o f  lo s s  o f  autonomy in t h e i r  responses  (see 

Table 67) .
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Table 67.--Ratings of potential costs of shared decision making byteachers of varying ages.

Cost
< 30 30-39

Age

1 40-49 > 50

Time 59.1 58.3 57.6 64.9
Loss o f  autonomy 9.1 10.3 13.3 5.2
Col leg ia l  d i s f a v o r  
Subversion o f  c o l l e c t i v e -

18.2 33.1 28.5 28.6

barga in ing  process .0 7.4 12.0 14.3
Threa ts  to  c a r e e r  advancement 9.1 9.7 8 .9 5.2

The r a t i n g s  of  the  p o t e n t i a l  c o s t s  o f  shared d e c i s io n  making by 

t e a c h e r s  w i t h  v a r y i n g  numbers o f  y e a r s  o f  c l a s s r o o m  t e a c h i n g  

exper ience  ind ica ted  t h a t  t ime and c o l l e g i a l  d i s f a v o r  were the  two 

g r e a t e s t  c o s t s  o f  t h e i r  involvement in shared d e c i s io n  making. 

P o ten t ia l  c o s t s  occupying the  t h i r d ,  f o u r th ,  and f i f t h  ranks va r ied  

with age group (see Table 68).

Table 6 8 . - -Ra t ings  o f  p o te n t i a l  cos t s  o f  shared d e c i s io n  making by 
te ache rs  wit.h varying classroom teach ing  exper ience .

Years o f  Teaching Experience
Cost

1-5 6-10 11-15 16-20 > 20

Time 65.4 58.3 55.9 55.1 65.3
Loss of  autonomy 11.5 8.3 10.8 11.9 9.3
C o l leg ia l  d i s f a v o r  
Subversion o f  c o l l e c t i v e -

26.9 35.0 32.4 29.7 25.4

barga in ing  process 
Threa ts  to  c a ree r

3 .8 3.3 10.8 11.0 12.7

advancement 15.4 10.0 8.1 9.3 18.9
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High school t e ac h e r s  in a l l  e d u c a t i o n a l - s t a t u s  c a te g o r i e s  a l so  

ranked t ime and c o l l e g i a l  d i s f a v o r  as the  two most prominent 

p o t e n t i a l  c o s t s  o f  involvement in the  decis ion-making p rocess .  The 

ranking o f  th e  o th e r  predetermined p o te n t i a l  c o s t s  va r ied  with  each 

group (see  Table 69).

Table 6 9 . - -Ra t ings  o f  p o t e n t i a l  c o s t s  o f  shared d e c i s io n  making by 
t e ach e r s  with vary ing educa t iona l  s t a t u s .

Educational S ta tu s
Cost

B.A. M.A. Ed.S. Ph.D.

Time 61.8 56.8 70.0 66.7
Loss o f  autonomy 10.6 10.8 .0 .0
C o l leg ia l  d i s f a v o r  
Subversion o f  c o l l e c t i v e -

28.2 31.2 20.0 33.3

barga in ing  process  
Threa ts  to  c a r e e r

8.2 11.6 .0 .0

advancement 9.4 8.0 10.0 .0

Teachers in schools  loca ted  in r u r a l ,  small town, urban, and 

suburban a reas  all in d ic a ted  t h a t  time and co l leg ia l  disfavor were 

the  g r e a t e s t  c o s t s  o f  t h e i r  involvement in shared dec i s io n  making. 

Loss of autonomy ranked t h i r d  f o r  t e ac h e rs  in schools  lo c a ted  in 

r u r a l  and urban a r e a s .  Suburban t e ac h e rs  ranked the  p o s s ib le  

s u b v e r s i o n  o f  t h e  c o l l e c t i v e - b a r g a i n i n g  p r o c e s s  as  t h e  t h i r d  

p o t e n t i a l  c o s t  of  involvement.  Teachers in schools  loca ted  in ru ra l  

communities ranked both lo s s  o f  autonomy and subversion o f  the 

c o l l e c t i v e - b a r g a i n i n g  process  as the  t h i r d  g r e a t e s t  co s t  o f  t h e i r  

involvement in shared d e c i s io n  making (see  Table 70).
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Table 7 0 . - -Ra t ings  o f  p o t e n t i a l c o s t s  o f shared d e c i s io n  making by
teach e rs  in varying types  o f communiti es .

Type o f Community

Cost Small
Rural Town City  Suburban

Time 66.0 63.4 53.5 56.0
Loss o f  autonomy 16.0 9.8 14.0 5.2
C o l leg ia l  d i s f a v o r 32.0 33.3 28.1 25.9
Subversion o f  c o l l e c t i v e -

barga in ing  process 16.0 11.8 4 .4 10.3
Threats  to  c a r e e r

advancement 4.0 10.5 7.0 9.5

Respondents in schools  in a l l  s tuden t -en ro l lm en t  c a t e g o r i e s  

ranked t ime and c o l l e g i a l  d i s f a v o r  as the  g r e a t e s t  p o t e n t i a l  c o s t s  

o f  involvement in the  decision-making process  (see  Table 71).

Table 7 1 . - -Ra t ings  o f  p o te n t i a l  c o s t s  o f  shared d e c i s io n  making by 
t e ac h e rs  in schools  with varying s tuden t  en ro l lm en ts .

S tudent Enrollment

Cost
< 319

319-
626

627-
1,204 > 1,204

Time 66.7 60.9 62.0 51.0
Loss o f  autonomy 11.1 15.6 8 .2 13.3
C o l leg ia l  d i s f a v o r  
Subversion o f  c o l l e c t i v e -

55.6 34.4 30.2 24.5

barga in ing  process .0 15.6 8 .2 12.2
Threa ts  to  c a r e e r  

advancement
11.1 9.4 7.1 12.2
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Teachers in a l l  teaching-ass ignment  c a t e g o r i e s  a l so  ranked t ime 

and c o l l e g i a l  d i s f a v o r  as p o te n t i a l  c o s t s .  Teachers o f  p r a c t i c a l  

a r t s  ranked the  p o s s ib le  subversion o f  th e  c o l l e c t i v e - b a r g a i n i n g  

process ahead of  l o s s  o f  autonomy as a p o t e n t i a l  co s t  o f  t h e i r  

involvement in shared d e c i s io n  making (see  Table 72) .

Table 7 2 . - -Ra t ings  o f  p o t e n t i a l  c o s t s  o f  shared d e c i s io n  making by 
t e ach e r s  with varying teach ing  ass ignments .

Teaching Assignments

Cost Core
Subjects

Fine
Arts

P r a c t i c a l
Arts

Support
S t a f f Other

Time 61.6 70.8 55.6 49.8 60.0
Loss o f  autonomy 12.1 6.2 5.2 9.0 8 .0
Col leg ia l  d i s f a v o r 28.3 16.6 28.1 37.5 24.0
Subversion of

c o l l e c t i v e - 9.5 8.3 10.8 8.3 8 .0
barga in ing  process  

Threa ts  to  c a ree r
advancement 7.4 .0 5.5 9.1 8 .0

High school t e ac h e r s  who repor ted  being very s a t i s f i e d  with 

t h e i r  jobs  c i t e d  t im e,  c o l l e g i a l  d i s f a v o r ,  and th e  p o s s i b i l i t y  of 

subversion o f  the  c o l l e c t i v e - b a r g a i n i n g  process  as th e  t h r e e  major 

p o te n t i a l  c o s t s  o f  involvement in the  decis ion-making process .  

Teachers who in d ica ted  t h a t  they were s a t i s f i e d  with t h e i r  c u r r e n t  

employment ranked the  c o s t s  o f  involvement as t ime, c o l l e g i a l  

d i s f a v o r ,  and lo s s  o f  autonomy, in t h a t  o rd e r .  Those r e p o r t in g  

d i s s a t i s f a c t i o n  with t h e i r  jo bs  viewed t ime,  c o l l e g i a l  d i s f a v o r ,  and
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p o s s ib le  t h r e a t s  to  c a r e e r  advancement as the  c h i e f  c o s t s  o f  t h e i r  

involvement in shared d e c i s io n  making (see  Table 73) .

Table 7 3 . - -R a t ings  o f  p o t e n t i a l  c o s t s  o f  shared d e c i s io n  making by 
t e ac h e rs  with varying degrees o f  job  s a t i s f a c t i o n .

Degree of  S a t i s f a c t i o n
Cost

Very S a t i s -  D i s sa t -
S a t i s f i e d  f i e d  i s f i e d

Time 56.3 61.2 58.1
Loss o f  autonomy 7.0 11.0 18.6
C o l leg ia l  d i s f a v o r  
Subversion o f  c o l l e c t i v e -

23.2 33.1 30.2

barga in ing  process 9.2 9 .8 14.0
Threa ts  to  c a r e e r 3 .5 9 .0 23.3

advancement

T e a c h e r s  r e p o r t i n g  t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  a l l  

d e c i s io n s  ranked the  p o te n t i a l  c o s t s  o f  involvement in school-wide 

d e c i s i o n  making in  t h e  f o l l o w i n g  o r d e r :  t i m e ,  c o l l e g i a l

d i s f a v o r ,  and the  p o s s ib le  subversion o f  th e  c o l l e c t i v e - b a r g a i n i n g  

p rocess .  Those with  th e  pe rcep t ion  o f  t h e i r  p r i n c i p a l s  c o n t r o l l i n g  

most o f  the  d e c i s io n s  chose t ime, c o l l e g i a l  d i s f a v o r ,  and l o s s  o f  

autonomy as the  t h r e e  g r e a t e s t  p o t e n t i a l  c o s t s  o f  involvement.  On 

th e  o th e r  hand, t e a c h e r s  who repo r ted  th e  pe rcep t ion  o f  t h e i r  

p r i n c i p a l s  c o n t r o l l i n g  few d e c i s io n s  viewed t ime, l o s s  o f  autonomy, 

c o l l e g i a l  d i s f a v o r ,  and the  p o s s ib le  subversion o f  the  c o l l e c t i v e -  

ba rga in ing  process as equal p o t e n t i a l  c o s t s  o f  t h e i r  involvement in 

shared d e c i s io n  making (see Table 74).
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Table 7 4 . - -R a t ings  o f  p o t e n t i a l  c o s t s  o f  shared d e c i s io n  making by 
t e ac h e rs  with va ry ing percep t ions  o f  t h e i r  p r i n c i p a l s ’ 
a d m in i s t r a t i v e  s t y l e s .

P r i n c i p a l s ’ A dm in is t ra t ive  S ty le s

Cost Control
All

Decisions

Control
Most

Decis ions

Control
Some

Decis ions

Control
Few

Decisions

Time 57.6 58.8 68.1 33.3
Loss o f  autonomy 9.3 11.5 6.4 33.3
C o l leg ia l  d i s f a v o r 33.1 28.1 34.0 33.3
Subversion o f

c o l l e c t i v e - 10.2 10.4 6 .4 33.3
barga in ing  process

Threa ts  to  c a r e e r 8 .5 7.7 12.8 .0
advancement

Perceived Hindrances to  Involvement 
in  Shared Decision Making

The s u b je c t s  o f  t h i s  study were asked to  choose from among a

l i s t  o f  p r e d e t e r m i n e d  r e s p o n s e s  t h o s e  i t e m s  t h a t  f o r  them

rep re se n te d  p o te n t i a l  h indrances  to  t h e i r  involvement in shared

s f  r* *+ £  r  4 n n  m i  1/ 4 TU /» 4 i» i . i i m a  /  i  \  1 **<■»!# « C  ♦  4 m «  /  k  1
J I V I I  l l i a i \ l l l ^ a  ( I I C  I C d p U l l d C  I V l l d  I 1 C I  C  \ a /  V I  b  I I I I C )  \ U  J

la ck  o f  opp o r tu n i ty ,  (c) the  p r i n c i p a l ’ s l e a d e r s h ip  s t y l e ,  (d) peer  

p re s su re ,  (e)  personal  phi losophy, and ( f )  d i s i n t e r e s t .

F i f t y - e i g h t  p e r c e n t  o f  t h e  male and 65% o f  t h e  fem a le  

r e s p o n d e n t s  viewed l a c k  o f  t im e  as a p o t e n t i a l  h i n d r a n c e  to  

involvement in school-wide d e c i s io n  making. Approximately 50% of 

those  responding c i t e d  lack  o f  oppor tun i ty  as a p o t e n t i a l  hindrance 

to  involvement.  Twenty percen t  o r  l e s s  o f  the  respondents  chose the 

f o u r  o t h e r  p r e d e t e r m i n e d  r e s p o n s e s  as  p o t e n t i a l  h i n d r a n c e s  to
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in v o lv e m e n t  in  s h a r e d  d e c i s i o n  making. In r a n k  o r d e r  t h o s e  

h i n d r a n c e s  were r e p o r t e d  as t h e  p r i n c i p a l ’ s l e a d e r s h i p  s t y l e ,  

personal philosophy, d i s i n t e r e s t ,  and peer  p re s su re .

Both men and women ranked la ck  o f  t ime as t h e  c h i e f  hindrance 

to  involvement in shared dec i s io n  making and la ck  o f  oppor tun i ty  

second (see  Table 75).  This f ind ing  was a l so  c o n s i s t e n t  with every 

age-group ca tegory  except those  respondents  who were 50 y e a r s  and 

o ld e r .  That group chose lack  o f  o p por tun i ty  over la ck  o f  t ime as 

the  c h i e f  p o te n t i a l  h indrance to  involvement in school-wide dec i s io n  

making. The p r i n c i p a l ’ s l e ad e rsh ip  s t y l e  d id  not seem to  be an 

important c o n s id e ra t io n  as a p o te n t i a l  h indrance f o r  respondents  

under 30 yea r s  o f  age.  All o th e r  age groups viewed i t  as the  number 

t h r e e  h indrance (see  Table 76).

Table 7 5 . - -T eache rs ’ r a t i n g s  o f  p o te n t i a l  h indrances  to  involvement 
in school-wide dec is ion  making, by sex.

n murdiice
Male

Sex

Female

Lack o f  time 58.8 65.3
Lack o f  oppor tun i ty 52.5 50.6
P r i n c i p a l ’ s l e ad e rsh ip  s t y l e 22.3 18.8
Peer p re s su re 4.3 8.0
Personal philosophy 17.3 11.4
D i s i n t e r e s t 14.9 8.5
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Table 7 6 . - -Ra t ings  o f  p o te n t i a l  hindrances to  involvement in school-  
wide dec i s io n  making by t e ach e rs  o f  varying ages.

Hindrance
< 30 30-39

Age

i 40-59 > 50

Lack o f  t ime 72.7 64.6 58.9 57.1
Lack o f  oppor tun i ty 45.5 52.6 48.8 58.4
P r i n c i p a l ’ s l e ad e rsh ip  s t y l e 9.1 17.7 24.7 23.4
Peer p re s su re 13.6 5.7 6.3 2.6
Personal philosophy 13.6 16.6 13.9 13.0
D i s i n t e r e s t 4 .5 11.4 14.6 11.7

Of those  respondents  who viewed lack  o f  time as the  c h i e f  

p o t e n t i a l  h indrance to  involvement in shared d e c i s io n  making, the  

l a r g e s t  percentage  were in d iv id u a ls  with 1 to  5 year s  o f  teaching  

exper ience .  Approximately th e  same percentage  o f  t e ac h e r s  with 

between 11 and 15, 16 and 20, and more than 20 y ea r s  o f  teach ing  

exper ience  f e l t  t h a t  l ack  o f  time was the  g r e a t e s t  p o t e n t i a l  

hindrance to  involvement in  school-wide d e c i s io n  making. Lack of  

oppor tun i ty  continued to  rank second as a p o t e n t i a l  h indrance fo r  

a l l  teach ing-expe r ience  groups (see  Table 77).

Teachers with b a ch e lo r ’ s degrees led  a l l  o th e r  e d u ca t io n a l -  

s t a t u s  groups in terms o f  the  percentage o f  t e ach e r s  who held  the  

b e l i e f  t h a t  l a c k  o f  t im e  ranked  as t h e  number one p o t e n t i a l  

h i n d r a n c e  t o  in v o lv em en t  in s h a r ed  d e c i s i o n  making .  T h i s  

e d u c a t i o n a l - s t a t u s  group a l so  repor ted  the  h ig h es t  percentage  r a t i n g  

f o r  peer  p res su re  as a p o te n t i a l  hindrance to  involvement in schoo l - 

wide d ec is ion  making (see  Table 78).
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Table 7 7 . - -Ra t ings  o f  p o t e n t i a l  hindrances  to  involvement in school-  
wide d e c i s io n  making by t e ach e rs  with varying classroom 
teach ing  exper ience .

Years o f  Teaching Experience
Hindrance

1-5 6-10 11-15 16-20 > 20

Lack o f  t ime 80.8 65.0 61.3 58.5 58.5
Lack o f  oppor tun i ty  
P r i n c i p a l ’ s l e a d e r ­

ship  s t y l e

46.2 50.0 53.2 51.7 52.5

19.2 13.3 20.7 23.7 22.0
Peer p re s su re 3 .8 8.3 6.3 6 .8 3 .4
Personal philosophy 7.7 13.3 15.3 19.5 11.9
D i s i n t e r e s t 3 .8 16.7 9 .0 11.9 15.3

Table 7 8 . - -Ra t ings  o f  p o t e n t i a l  hindrances  to  involvement in school-  
wide dec i s io n  making by t e ac h e rs  with  vary ing educa t iona l  
s t a t u s .

Educational S ta tu s
Hindrance

B.A. M.A. Ed.S. Ph.D.

Lack of  time 70.0 56.8 40.0 33.3
Lack of  oppor tun i ty

1 ______l----------L i -
n  i n i ' i p a t  5 i e a u e i 5 i i i | J

s t y l e

47.6 54.4 50.0 66.7

18.2 22.8 10.0 33.3
Peer p ressu re 5.9 6.0 .0 .0
Personal philosophy 15.9 14.0 20.0 .0
D i s i n t e r e s t 10.6 13.2 20.0 .0

High school t e a c h e r s  who taught  in schools lo ca ted in r u r a l ,

small town, or  suburban a reas  repor ted  lack  o f  t ime as the  c h i e f

p o te n t i a l  hindrance to  involvement in school-wide d e c i s io n  making, 

followed by lack  o f  oppor tun i ty  and the  p r i n c i p a l ’ s l e ad e rsh ip
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s t y l e .  Teachers who taugh t  1n schools  lo ca ted  in urban c en te r s  

t h o u g h t  t h a t  l a c k  o f  o p p o r t u n i t y  was t h e  g r e a t e s t  p o t e n t i a l  

h indrance ,  followed by la ck  o f  t ime (see  Table 79).

Table 7 9 . - -Ra t ings  o f  p o t e n t i a l  hindrances  to  involvement in school- 
wide d e c i s io n  making by t e ach e rs  in vary ing types  o f  
communities.

Type of Community

Hindrance Small
Rural Town City  Suburban

Lack of  t ime 66.0 69.9 54.4 55.2
Lack of  oppor tun i ty  
P r i n c i p a l ’s l e ad e rsh ip

44.0 50.3 61.4 47.4

s t y l e 20.0 22.9 16.7 22.4
Peer p re ssu re 4.0 7.2 2.6 7 .8
Personal philosophy 18.0 13.1 14.9 15.5
D i s i n t e r e s t 16.0 11.8 9.6 13.8

These f in d in g s  were a lso  c o n s i s t e n t  f o r  t e ac h e rs  in schools  of  

varying s i z e s .  Teacher respondents  in a l l  school s i z e s  except l a rg e  

high schools  (more than 1,205 s tu d en t s )  viewed lack  o f  t ime as the  

g r e a t e s t  p o te n t i a l  hindrance to  involvement in shared dec i s io n  

making. Teachers in l a rg e  high schools  repor ted  lack  o f  o p por tun i ty  

as the  number one p o te n t i a l  hindrance to  involvement in school-wide 

d ec is ion  making (see  Table 80).



107

Table 8 0 . - -R a t ings  o f  p o t e n t i a l  h indrances  to  involvement in  schoo l - 
wide d e c i s io n  making by t e ac h e rs  in schools  with varying 
s tuden t  en ro l lm en ts .

Student Enrollment

Hindrance 319- 627-
< 319 626 1,204 > 1,204

Lack o f  t ime 88.9 59.4 65.1 52.0
Lack o f  oppor tun i ty 33.3 53.1 48.2 59.2
P r i n c i p a l ’ s l e ad e rsh ip

s t y l e 11.1 9.4 27.1 14.3
Peer p re s su re 11.1 12.5 5.1 3.1
Personal philosophy 44.4 15.6 13.7 15.3
D i s i n t e r e s t 22.2 17.2 10.2 12.2

Teachers in the  core  su b jec t areas chose lack  of time as the

g r e a t e s t  p o t e n t i a l  h indrance to involvement in shared dec i s io n

making,  f o l l o w e d  by l a c k  o f o p p o r t u n i t y , t h e i r p r i n c i p a l s ’

le ad e r s h ip  s t y l e s ,  and t h e i r  personal ph i lo soph ies  regard ing  the

a c t i v i t y .  This ranking v a r ied  f o r  t e ach e rs  in the  f i n e  a r t s .  They 

chose la ck  o f  t ime ,  t h e i r  personal  ph i lo soph ies  regard ing  shared 

d e c i s i o n  making,  and l a c k  o f  o p p o r t u n i t y  as  t h e  t h r e e  m ajo r  

h indrances  to  t h e i r  involvement in school-wide d e c i s io n  making. 

Teachers in the  p r a c t i c a l  a r t s  a rea  viewed the  top  th re e  p o te n t i a l  

h indrances  in the  same rank o rde r  as t e ac h e rs  in the  core  s u b jec t  

a r e a s .  Support  s t a f f  r a t e d  lack  of  oppor tun i ty  as the  number one 

p o te n t i a l  hindrance  t o  involvement in shared d e c i s io n  making (see 

Table 81).
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Table 8 1 . - -Ra t ings  o f  p o te n t i a l  hindrances  t o  involvement in schoo l - 
wide dec i s io n  making by t e ach e r s  with vary ing  teach ing  
ass ignments .

Teaching Assignments
Hindrance

Core Fine P r a c t i c a l  Support
Subjec ts  Arts  Arts  S t a f f  Other

Lack o f  t ime 65.5 77.1 56.8 45.1 64.0
Lack o f  oppor­
t u n i t y 51.0 14.6 52.6 47.0 80.0

P r i n c i p a l ’ s
l e a d e r s h ip  s t y l e 20.8 .0 19.8 22.5 24.0

Peer p re s su re 4.9 .0 5.4 10.7 8 .0
Personal p h i ­

losophy 16.8 31.2 12.6 6.3 8 .0
D i s i n t e r e s t 12.8 8.3 12.9 12.3 12.0

Respondents who repor ted  being very s a t i s f i e d  o r  s a t i s f i e d  with 

t h e i r  c u r r e n t  employment r an k ed  l a c k  o f  t i m e ,  l a c k  o f  

opp o r tu n i ty ,  and t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s  as the  th re e  

most probable  p o te n t i a l  hindrances  to  involvement in shared d e c i s io n  

making. Those t e ach e rs  who repor ted  being d i s s a t i s f i e d  with t h e i r  

jobs  l i s t e d  lack  o f  oppor tun i ty  as the  g r e a t e s t  p o t e n t i a l  hindrance 

to  t h e i r  involvement in school-wide dec i s io n  making, followed by 

la ck  o f  t ime and t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s  (see  Table 82).
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Table 8 2 . - -Ra t ings  o f  p o t e n t i a l  hindrances to  involvement in school - 
wide d e c i s io n  making by te ache rs  with vary ing degrees  of  
job  s a t i s f a c t i o n .

Degree o f  S a t i s f a c t i o n
Hindrance

Very
S a t i s f i e d

S a t i s ­
f i e d

D i s s a t ­
i s f i e d

Lack o f  t ime 65.5 60.8 51.2
Lack o f  oppor tun i ty  
P r i n c i p a l ’ s l e ad e rsh ip  

s t y l e

46.5 53.5 60.5

15.5 21.6 34.9
Peer p re s su re 2.1 6 .9 11.6
Personal philosophy 15.5 13.1 23.3
D i s i n t e r e s t 7.7 14.7 11.6

High schoo l  t e a c h e r s  who b e l i e v e d  t h a t  t h e i r  p r i n c i p a l s  

c o n t r o l l e d  a l l  school-wide dec is ions  ranked lack  o f  oppor tun i ty  as 

the  g r e a t e s t  hindrance to  t h e i r  own involvement in school-wide 

dec is ion  making. Lack of  t ime and t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  

s t y l e s  ranked second and t h i r d ,  r e s p e c t iv e ly ,  f o r  t h i s  group of 

in d iv id u a l s .  Teachers who repor ted  t h a t ,  in t h e i r  op in ion ,  the  

p r i n c i p a l s  o f  t h e i r  schools  c o n t r o l l e d  most d e c i s io n s  ranked lack  of 

t ime as the  c h i e f  p o te n t i a l  hindrance t o . t h e i r  involvement in shared 

d ec i s io n  making, followed by lack  of  o p por tun i ty ,  t h e i r  personal 

philosophy regard ing  the  a c t i v i t y ,  and t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  

s t y l e s .  Those in d iv id u a l s  who repor ted  t h a t  t h e i r  p r i n c i p a l s  

c o n t r o l l e d  only some o f  the  school-wide d ec i s io n s  viewed lack  of 

t ime and lack  o f  oppor tun i ty  as the  number one and number two 

hindrances  to  involvement in school-wide d ec is ion  making. Personal
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philosophy regard ing  t h i s  type o f  involvement and d i s i n t e r e s t  were 

o f  equal importance as hindrances  fo r  t h i s  group and ranked t h i r d  

(see Table 83) .

Table 8 3 . - -Ra t ings  o f  p o te n t i a l  hindrances  t o  involvement in schoo l - 
wide dec i s io n  making by t e ach e rs  with vary ing p e rcep t ions  
of  t h e i r  p r i n c i p a l s ’ a d m in i s t r a t iv e  s t y l e s .

P r i n c i p a l s ’ A dm in is t ra t ive  S ty les

Hindrance Control
All

Decisions

Control
Most

Decisions

Control
Some

Decis ions

Control
Few

Decis ions

Lack of  time 55.9 63.1 68.1 66.7
Lack of  oppor­
tu n i t y 57.6 48.8 48.9 100.0

P r i n c i p a l ’ s
l e ad e rsh ip  s t y l e 40.7 13.1 14.9 .0

Peer p ressu re 5.9 5.0 10.6 .0
Personal p h i l o s ­
ophy 9.3 14.2 31.9 33.3

D i s i n t e r e s t 5.9 11.2 31.9 33.3

Chi-Square Test  of Assoc ia t ion  

The research  f in d in g s  r e l a t i v e  to  th e  r e l a t i o n s h i p s  between the  

nine  independent v a r i a b l e s  and the  responses  of  the  s u b je c t s  o f  t h i s  

s tudy regard ing  (a) the  c u r r e n t  level  o f  t h e i r  involvement in 

school-wide d ec is ion  making, (b) t h e i r  expressed d e s i r e  to  become 

involved in school-wide d ec is ion  making, and (c) t h e i r  pe rcep t ions  

concerning the  c o s t s  and b e n e f i t s  o f  o r  hindrances  to  involvement in 

school-wide d ec is ion  making were analyzed using the  ch i - sq u a re  t e s t .
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Because o f  the  s i z e  o f  the  sample (1,000+) ,  the  nu l l  hypotheses were 

t e s t e d  a t  both the  .05 and .10 l e v e l s  o f  s i g n i f i c a n c e .

Current Involvement in School- 
Wide Decis ion Making

The d i f f e r e n c e s  in the  c u r r e n t  l eve l  o f  involvement in school - 

wide d e c i s io n  making by high school t e ach e rs  ca te g o r iz e d  on the  

b a s i s  o f  nine f a c t o r s  a re  presented  in t h i s  s e c t io n .  For the  

d e c i s i o n  a r e a  c u r r i c u l u m ,  t h e  c h i - s q u a r e  s c o r e s  i n d i c a t e d  an 

a s s o c i a t i o n  between t e a c h e r  in v o lv e m e n t  in  s h a r e d  d e c i s i o n s  

regard ing  curr iculum and the  teach ing  assignment o f  th e  re spondents ,  

s i g n i f i c a n t  a t  the  .05 level  (see  Table 84).

When comparing the  nine independent v a r i a b l e s  with c u r r e n t  

t e a c h e r  in v o lv e m e n t  in  d e c i s i o n s  r e g a r d i n g  s choo l  a c t i v i t i e s , 

a s s o c i a t i o n s  were found between the  t e a c h e r s ’ involvement in t h i s  

dec i s io n  a rea  and (a) age,  (b) teaching  exper ience ,  and (c) job 

s a t i s f a c t i o n  a t  the  .05 level o f  s i g n i f i c a n c e  and between te ac h e r  

involvement in shared d e c i s io n s  in the  s c h o o l - a c t i v i t i e s  dec i s io n  

area  and the  p r i n c i p a l ’ s l e ad e rsh ip  s t y l e  s i g n i f i c a n t  a t  t h e  .10 

level  (see  Table 84).

With regard  to  the  c u r r e n t  involvement of  high school t e ach e rs  

in shared d ec is ion  making in the  area o f  school improvement, th e re  

was an a s s o c ia t i o n  between t e a c h e r s ’ job  s a t i s f a c t i o n ,  p r i n c i p a l ’ s 

l e a d e r s h ip  s t y l e ,  and involvement in t h i s  d e c i s io n  a rea  s i g n i f i c a n t  

a t  the  .05 level and educational s t a t u s  and teach ing  exper ience  a t  

the  .10 leve l  of  s i g n i f i c a n c e  (see  Table 84).



Table  8 4 . — Summary o f  c h i - s q u a r e  t e s t  f o r  c u r r e n t  involvement o f  t e a c h e r s  in  shared  d e c i s io n  making.

V a r iab le
Curr icu ­

lum
A c t i v i ­

t i e s
School

Improvement

Decision

Rules/
D i s c ip l in e

Area

Pro fe ss io n a l
Development

Coordina tion  
o f  Teaching Poli  cy

Sex 1.367 .008 .161 .424 .541 .319 .696

Age 4.636 17.258^ 5.630 1.543 5.728 1.772 3.961

Educationa l s t a t u s 1.991 1.277 7 . 7 7 7 * * 2.217 6 . 3 2 4 ^ 6.060 5.246

Teaching ex per ience 4.034 18.096A 9 . 3 3 9 * * 10.501^ 8.662 7 . 8 7 6 ^ 13.196^

Type o f  community 3 . 3 1 2 4.431 .142 6 . 3 7 9 ^ 11 .848+ 2.270 10.003^

S ize  o f  school 1.449 1.979 6.216 14.943A 5.347 .545 3.400

Job s a t i s f a c t i o n 1.640 8.266^ 10.898+ 5 . 0 4 7 ^ 6 . 9 4 9 ^ 1.640 10.724^

Assignment 36.726# 11.268 17.134 10.059 18.497 15.582 11.268

P r i n c i p a l ' s  l e a d ­
e r s h i p  s t y l e 4.428 7.0112 * * 13.845^ 2 3 . 9 1 3 * 4.656 3.449 15.250

♦ S i g n i f i c a n t  a t  p < .05.

♦♦Significant at p < .10.
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When cons ide r ing  a s s o c i a t i o n s  f o r  th e  d e c i s io n  a rea  school 

r u l e s  and d i s c i p l i n e , c h i - sq u a r e  scores  in d ic a te d  a r e l a t i o n s h i p  

between c u r r e n t  t e a c h e r  involvement in t h i s  a rea  and (a) teach ing  

exper ience ,  (b) s i z e  o f  school,  and (c) p r i n c i p a l ’ s l e a d e r s h ip  s t y l e  

a t  the  .05 level o f  s ig n i f i c a n c e  and type  o f  community and job  

s a t i s f a c t i o n  a t  the  .10 leve l  (see  Table 84).

Three  v a r i a b l e s  emerged as s i g n i f i c a n t  d e t e r m i n a n t s  o f  

involvement in p rofess ional-deve lopment  a c t i v i t i e s . They were type

o f  community a t  the  .05 level o f  s ig n i f i c a n c e  and job  s a t i s f a c t i o n  

and educa t iona l  s t a t u s  a t  the  .10 level  (see  Table 84).

For the  dec i s io n  area  coo rd ina t ion  o f  t e a c h i n g , only teach ing  

exper ience  was found t o  be a s i g n i f i c a n t  i n d i c a t o r  o f  c u r re n t  

t e ac h e r  involvement in shared dec is ion  making a t  the  .10 leve l  (see 

Table 84).

The r e s p o n s e s  o f  h igh  schoo l  t e a c h e r s  r e g a r d i n g  t h e i r  

i n v o lv e m e n t  in  d e c i s i o n s  r e l a t i v e  t o  schoo l  p o l i c y  i n d i c a t e d  

a s s o c i a t i o n s  with (a) teach ing  exper ience ,  (b) type  o f  community, 

(c) job  s a t i s f a c t i o n ,  and (d) pi i hv.i pa i s icauersu ip s ly  t e , a 1 1  a l  

th e  .05 leve l  of s ig n i f i c a n c e  (see  Table 84).

Perceived r e s u l t s  o f  involvement in school-wide d e c i s i o n s . 

High school t e ach e rs  who repo r ted  involvement in shared dec is ion  

making were asked t o  i n d i c a t e  t h e i r  p e rcep t ions  of  th e  r e s u l t s  of 

such involvement. They were d i r e c t e d  to  r e p o r t  whether th e  r e s u l t s  

o f  t h e i r  involvement in the  decision-making process  were in t h e i r  

opinion p o s i t i v e ,  nega t ive ,  or  n e u t r a l .
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Chi-square  scores  f o r  the  d ec is ion  area  curr icu lum in d ic a te d  an 

a s s o c ia t i o n  with t e ac h e r  job  s a t i s f a c t i o n  a t  the  .05 leve l  o f  

s ig n i f i c a n c e  and number o f  y ea r s  o f  classroom teach ing  exper ience  a t  

t h e  .10 leve l  (see  Table 85) .

For t h e  d e c i s i o n  a r e a  a c t i v i t i e s , o n l y  t h e  t e a c h e r s ’ 

educa tiona l s t a t u s  was r e l a t e d  to  t h e i r  p e rcep t ions  o f  th e  r e s u l t s  

o f  t h e i r  involvement in shared dec i s io n  making (see  Table 85).

Teachers’ pe rcep t ions  o f  the  r e s u l t s  o f  t h e i r  involvement in 

school improvement d e c i s i o n s  were a s s o c i a t e d  w i th  t h e i r  j o b  

s a t i s f a c t i o n  and t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s  a t  the  .05 

leve l  o f  s i g n i f i c a n c e  and with age a t  t h e  .10 le v e l  (see  Table 85).

For the  d ec is ion  area  r u l e s  and d i s c i p l i n e , a c o r r e l a t i o n  was 

found be tween t e a c h e r s ’ p e r c e p t i o n s  o f  t h e  r e s u l t s  o f  t h e i r  

involvement in t h a t  dec i s io n  ca tegory  and sex and job  s a t i s f a c t i o n  

a t  the  .05 level and type o f  community and s i z e  o f  school a t  the  .10 

leve l  of  s i g n i f i c a n c e  (see Table 85).

Comparing t e a c h e r s ’ pe rcep t ions  o f  the  r e s u l t s  o f  involvement 

in shared d ec is ion  making in the  area  o f  p ro fes s io n a l  development. 

with the  nine independent v a r i a b le s  r e s u l t e d  in ch i - sq u a re  scores  

t h a t  ind ica ted  only a r e l a t i o n s h i p  between p e rcep t ions  of  r e s u l t s  in 

t h i s  d ec is ion  area and the  p r i n c i p a l ’ s l e ad e rsh ip  s t y l e  a t  the  .05 

leve l  of  s ig n i f i c a n c e  (see Table 85).

Scores f o r  comparisons between t e a c h e r s ’ p e rcep t ions  o f  the 

r e s u l t s  o f  involvement in the  coord ina t ion  o f  teach ing  with o the r  

t e a c h e r s  and t h e  n in e  v a r i a b l e s  p roduced  a s s o c i a t i o n s  between 

percep t ions  o f  r e s u l t s  in t h i s  dec i s io n  area  and job  s a t i s f a c t i o n



Table 85.— Summary of chi-square test for teachers' perceptions of the results of their involvement inshared decision making.

V ar iab le C urr icu ­
lum

A c t i v i ­
t i e s

School
Improvement

Decis ion

Rules/
D i s c ip l in e

Area

P ro fe s s io n a l  
Development

Coord ina t ion  
o f  Teaching Po l icy

Sex .851 .764 .351 6 .176+ 3.203 2.794 .540

Age 8.714 2.394 1 0 . 9 8 5 ^ 4.967 6.763 3.556 4.204

Educationa l s t a t u s 2.037 56.247^ 3.089 5.695 6.396 4.238 5.429

Teaching exper ience 1 3 . 3 9 8 ^ 3.758 9.160 6.479 5.546 5.793 10.076

Type o f  community 4.540 2.294 6.052 1 1 . 0 4 6 ^ 5.105 4.659 7.291

S ize  o f  school 6.600 4.458 5.672 12.321♦♦ 4.479 3.841 3.783

Job s a t i s f a c t i o n 15.197^ 3.261 10.431♦ 17.194 ♦ 4 .055 14.651♦ 8 . 5 4 5 ^

Assignment 23.364 26.798 24.490 20.723 27.872 35.462 3 9 . 9 6 7 ^

P r i n c i p a l ' s  l e a d ­
e r s h i p  s t y l e 9.266 7.183 54.694^ 1.342 23.569^ 26.556^ 3.198

♦ S i g n i f i c a n t  a t  p < .05 .

♦♦Significant at p < .10.
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and the  p r i n c i p a l ’ s l e ad e r sh ip  s t y l e  a t  th e  .05 leve l  (see  Table 

85).

Teachers ’ pe rcep t ions  about the  r e s u l t s  o f  t h e i r  involvement in 

school d ec i s io n s  regard ing  po l icy  were a s s o c ia te d  with t h e i r  l e v e l s  

o f  j o b  s a t i s f a c t i o n  and t h e i r  p e r c e p t i o n s  o f  t h e  p r i n c i p a l ’ s 

l e ad e rsh ip  s t y l e  a t  the  .10 leve l  o f  s i g n i f i c a n c e  (see  Table 85).

P e r c e i v e d  a b i l i t y  t o  a f f e c t  t h e  outcome o f  s c h o o l - w id e  

d e c i s i o n s . The s u b jec t s  o f  t h i s  study were asked t o  in d i c a t e  

whether o r  not they thought t h a t  through t h e i r  involvement in shared 

dec i s io n  making in the  seven dec i s io n  c a te g o r ie s  s e l e c t e d  fo r  

a n a ly s i s  they could a f f e c t  the  outcome o f  school-wide d e c i s io n s .  A 

r e l a t i o n s h i p  was found between t e a c h e r s ’ pe rcep t ions  o f  an a b i l i t y  

to  a f f e c t  the  outcome o f  school d ec i s io n s  in curr iculum and teach ing  

assignment a t  the  .05 leve l  o f  s ig n i f i c a n c e  and the  p r i n c i p a l ’ s 

l e ad e rsh ip  s t y l e  a t  the  .10 level  (see  Table 86).

An a s s o c ia t i o n  was noted between the  p e rcep t ions  o f  t e a c h e r s ’ 

a b i l i t y  to  a f f e c t  the  outcome o f  school-wide d e c i s io n s  in the  

a c t i v i t i e s  dec is ion  area  and t h e i r  teach ing  assignment a t  the  .10 

level  o f  s ig n i f i c a n c e  (see  Table 86).

In the  school improvement d ec is ion  a rea ,  only one c o r r e l a t i o n  

was found between t e a c h e r s ’ pe rcep t ions  o f  t h e i r  a b i l i t y  to  a f f e c t  

the  outcome o f  school-wide d ec i s io n s  and the  age o f  the  respondent 

a t  the  .10 level  of  s i g n i f i c a n c e  (see  Table 86).



Table 86.— Summary of chi-square test for teachers' perceptions of their ability to affect theoutcome of school-wide decisions.

V ar iab le C urr icu ­
lum

A c t i v i ­
t i e s

School
Improvement

Decis ion

Rules/  
Disci  p i i n e

Area

P ro fe s s io n a l
Development

Coordina t ion  
o f  Teaching Poli  cy

Sex 2.897 .997 1.015 .445 5.805^ 2.903 2.156

Age 7.674 5.442 6 . 6 0 3 ^ 3.906 .530 2.711 5.234

Educational s t a t u s .985 6.835 .606 6.228 6 . 3 9 8 ^ 1.862 15.779^

Teaching exper ience 4.918 8.706 4.541 7.238 4.910 7.529 6.593

Type o f  community 4.054 7.417 4.591 7.798 12.638^ 6.719 1 1 . 1 8 4 ^

Size  o f  school 5.289 .713 1.287 11.0 0 6 ^ 2.022 1 1 . 8 9 9 ^ 9.531

Job s a t i s f a c t i o n 3.766 7.181 2.009 2.694 6.096^ 7.545 7.485

Assignment 43 .877# 3 8 . 9 1 9 ^ 17.690 18.417 12.112 25.893 26.765

P r i n c i p a l ' s  l e a d ­
e r s h i p  s t y l e 11.4 5 4 ^ 4.496 4.435 11 .4 8 5 ^ 3.412 5.278 8.524

♦ S i g n i f i c a n t  a t  p < .05 .

♦♦Significant at p < .10.
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An a s s o c i a t i o n  was found between th e  p e rcep t ions  o f  high school 

t e ach e rs  concerning t h e i r  a b i l i t y  to  a f f e c t  the  outcome o f  school - 

wide d e c i s io n s  regard ing  school r u l e s  and d i s c i p l i n e  and the  s i z e  of  

school and the  p r i n c i p a l ’ s l e ad e r s h ip  s t y l e  a t  th e  .10 leve l  of 

s i g n i f i c a n c e  (see  Table 86).

C h i - s q u a r e  s c o r e s  i n d i c a t e d  r e l a t i o n s h i p s  e x i s t e d  between 

t e a c h e r s ’ pe rcep t ions  o f  t h e i r  a b i l i t y  t o  a f f e c t  th e  outcome of  

school-wide d ec i s io n s  concern ing p ro fes s io n a l  development and (a) 

sex,  (b) type of  community, and (c) job  s a t i s f a c t i o n  a t  th e  .05 

leve l  o f  s i g n i f i c a n c e  and the  t e a c h e r s ’ educa t iona l  s t a t u s  a t  the  

.10 level (see  Table 86).

In t h e  d e c i s i o n  c a t e g o r y  c o o r d i n a t i o n  o f  t e a c h i n g , a 

c o r r e l a t i o n  e x i s t ed  between t e a c h e r s ’ p e rcep t ions  o f  t h e i r  a b i l i t y  

to  a f f e c t  the  outcome o f  school-wide d e c i s io n s  in t h i s  a rea  and the  

s i z e  o f  the  school a t  the  .10 leve l  (see  Table 86).

A r e l a t i o n s h i p  was a l so  found between t e a c h e r s ’ p e rcep t ions  of 

t h e i r  a b i l i t y  to  a f f e c t  t h e  outcome o f  s c h o o l - w i d e  d e c i s i o n s  

regard ing  school po l icy  and the  educa t iona l  s t a t u s  o f  the  t e a c h e r  a t  

the  .05 level  o f  s i g n i f i c a n c e  and s i z e  o f  school a t  the  .10 level 

(see  Table 86).

Perception o f  ov e ra l l  e x t e n t  o f  involvement in school-wide 

d e c i s i o n s . The high school t e ac h e rs  in t h i s  s tudy were asked to  

r a t e  t h e i r  ove ra l l  leve l  o f  involvement in school-wide d e c i s io n s ,  

c h a r a c t e r i z i n g  t h e i r  a c t i v i t y  in  t h i s  a r e a  as v e ry  i n v o l v e d ,  

somewhat involved, or  not involved. Based on the  r e s u l t  o f  the  ch i -  

square t e s t ,  a r e l a t i o n s h i p  was found between t e a c h e r s ’ pe rcep t ions
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of  the  e x t e n t  o f  t h e i r  o v e ra l l  involvement in shared d e c i s io n  making 

and (a) age,  (b) number o f  y ea r s  o f  classroom teach ing  exper ience ,

(c) t e a c h e r  job  s a t i s f a c t i o n ,  (d) teach ing  ass ignment,  and (e) 

t e a c h e r s ’ p e rcep t ions  o f  the  p r i n c i p a l ’ s l e ad e rsh ip  s t y l e  ( see  Table 

87) .

Table 8 7 . --Summary o f  c h i - sq u a re  t e s t  f o r  t e ach e r -p e rce iv ed  e x te n t  
o f  involvement in shared d e c i s io n  making.

Var iab le Perceived Extent o f  Involvement

Sex 2.266
Age 13.801*
Educational s t a t u s 10.289
Teaching exper ience 15.722*
Type o f  community 7.833
Size o f  school 7.063
Job s a t i s f a c t i o n 12.567*
Assignment 60.853*
P r i n c i p a l ’ s l e ad e rsh ip  s t y l e 16.237*

♦ S ig n i f i c a n t  a t  p < .05.

Expressed D ss i rs  to  Bsconis Involvsd 
in School-Wide Decision Making

The d i f f e r e n c e s  in the  expressed d e s i r e  o f  high school t e ac h e rs  

to  become involved in school-wide d ec is ion  making a re  p resen ted  in 

t h i s  s e c t io n .  Teachers were asked to  i n d i c a t e  how much t ime they 

would be w i l l i n g  to  in v e s t  in shared-decis ion-making a c t i v i t i e s  i f  

they were provided with the  oppor tun i ty  f o r  such involvement.

Investment o f  t im e . The r e s u l t s  o f  the  c h i - sq u a re  t e s t  fo r  

t e a c h e r s ’ pe rcep t ions  o f  w i l l in g n e s s  to  in v e s t  t ime in shared
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d e c i s i o n  making i n d i c a t e d  t h a t  a r e l a t i o n s h i p  e x i s t e d  between 

t e a c h e r s ’ w i l l in g n e s s  to  i n v e s t  time in th e  school-wide d e c i s i o n ­

making process  and t h e i r  educa tiona l s t a t u s  and teach ing  assignment 

a t  the  .05 leve l  o f  s i g n i f i c a n c e ,  and type o f  community a t  th e  .10 

leve l  (see  Table 88).

Table 8 8 . --Summary o f  c h i - sq u a re  t e s t  f o r  t e a c h e r s ’ p e rcep t ions  of  
w i l l in g n e s s  t o  in v e s t  t ime in shared d e c i s io n  making.

Variab le Wil l ingness  t o  Inves t  Time

Sex 1.941
Age 3.113
Educational s t a t u s 18.259^
Teaching exper ience 9.726
Type of  community 1 5 . 1 6 7 ^
Size o f  school 11.849
Job s a t i s f a c t i o n 6.874
Assignment
P r i n c i p a l ’ s l e ad e rsh ip  s t y l e

63.783^
5.684

♦ S ig n i f i c a n t  a t  p < .05.  

♦ ♦ S ig n i f ic a n t  a t  p < .10.

PerceDtions o f  Po ten t ia l  B en e f i t s .  
Costs ,  or Hindrances to  Involvement
in Shared Decision Making

D i f f e r e n c e s  in  t h e  p e r c e p t i o n s  o f  t e a c h e r s  r e l a t i v e  t o  

the  p o t e n t i a l  b e n e f i t s ,  c o s t s ,  o r  hindrances  t o  involvement in 

s c h o o l - w i d e  d e c i s i o n  making c a t e g o r i z e d  on t h e  b a s i s  o f  n in e  

independent v a r i a b l e s  a re  p resen ted  in t h i s  s e c t i o n .  For the  

purposes o f  t h i s  a n a l y s i s ,  respondents  were asked to  choose from
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among a l i s t  o f  p o t e n t i a l  advantages,  d isadvan tages ,  and hindrances  

to  t h e i r  involvement in shared dec is ion  making.

Perceived b e n e f i t s  of  involvement in shared dec i s io n  making. 

High school t e ach e rs  were asked to  in d i c a t e  t h e i r  p e rcep t ions  o f  the  

p o t e n t i a l  b e n e f i t s  o f  t h e i r  involvement in shared dec i s io n  making 

from a predetermined l i s t  t h a t  included (a) inc reased  te ac h e r  

i n f l u e n c e ,  (b) a s e n s e  o f  a cco m p l i sh m en t ,  ( c )  a f e e l i n g  o f  

coopera t ion ,  and (d) inc reased  workplace democracy. A r e l a t i o n s h i p  

was found between the  t e a c h e r s ’ pe rcep t ion  t h a t  increased  te ac h e r  

in f luence  rep resen ted  a b e n e f i t  o f  involvement in shared dec i s io n  

making and the  sex o f  th e  t e ac h e r  and the  s i ze  o f  the  school a t  the  

.05 level o f  s i g n i f i c a n c e ,  and the  educational s t a t u s  o f  the  te ac h e r  

a t  the  .10 level (see  Table 89).

No r e l a t i o n s h i p  was noted between t e a c h e r s ’ p e rcep t ions  o f  the  

b e n e f i t  ca tegory  a sense o f  accomplishment and any of  th e  nine 

independent v a r i a b l e s  (see  Table 89) .

For the  b e n e f i t  ca tegory  ownership, only an a s s o c i a t i o n  between 

t e a c h e r s ’ pe rcep t ion  o f  t h a t  category  as a b e n e f i t  and s i z e  of 

school e x i s t e d  a t  the  .10 leve l  o f  s ig n i f i c a n c e  (see  Table 89) .

Teachers ’ pe rcep t ion  o f  workplace democracy as a b e n e f i t  of 

involvement in shared dec i s io n  making was found to  be a s so c ia te d  

with  (a) sex,  (b) age o f  the  respondent,  and (c) the  t e a c h e r ’s 

educa tiona l s t a t u s ,  a l l  a t  the  .05 level  o f  s ig n i f i c a n c e  (see  Table 

89).
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Table 89.--Summary of chi-square test for teachers’ ratings ofpotential benefits of shared decision making.

Variable

In f luence

Benef i t

Accomp­
lishment Ownership

Workplace
Democracy

Sex 5.869* .047 3.266 10.177*
Age 1.016 9.686 4.951 8.115*
Educational s t a t u s 6.282** 2.242 5.527 13.014*
Teaching exper ience 1.682 6.123 11.749 4.073
Type of  community 2.210 1.807 7.962 4.120
Size o f  school 10.356* 6.036 10.900** 3.747
Job s a t i s f a c t i o n .941 .627 4.916 3.379
Assignment 
P r i n c i p a l ’ s l e a d e r ­

sh ip  s t y l e

8.770 15.251 19.156 18.675
5.762 1.302 7.106 4.536

♦ S ig n i f i c a n t  a t  p < .05.

♦♦ S ig n i f ic an t  a t  p < .10.

Perceived c o s t s  of  involvement in shared d e c i s io n  making. The 

high school te ach e rs  who were the  su b jec t s  o f  t h i s  study were asked 

to  in d i c a t e  which items from a predetermined l i s t  o f  responses  

rep resen ted  in  t h e i r  opinion p o te n t i a l  d isadvantages  or c o s t s  of 

t h e i r  involvement in shared dec i s io n  making. The ir  p o t e n t i a l - c o s t  

choices  were (a) t ime,  (b) lo s s  o f  autonomy, (c) c o l l e g i a l  d i s f a v o r ,

(d) s u b v e r s i o n  o f  t h e  c o l l e c t i v e - b a r g a i n i n g  p r o c e s s ,  and (e) 

po s s ib le  t h r e a t s  to  t h e i r  c a r e e r  advancement.

C h i - s q u a r e  t e s t  s c o r e s  d i d  n o t  i n d i c a t e  an e x i s t i n g  

r e l a t i o n s h i p  between t e a c h e r s ’ pe rcep t ion  of  a l o s s  o f  t ime or 

c o l l e g i a l  d i s f a v o r  as a c o s t  o r  d isadvantage  o f  t h e i r  involvement in
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shared d e c i s io n  making and any o f  th e  nine independent v a r i a b l e s  

(see  Table 90).

Table 9 0 . --Summary o f  ch i - sq u a re  t e s t  f o r  t e a c h e r s ’ r a t i n g s  of  
p o te n t i a l  c o s t s  o f  shared dec i s io n  making.

Variable
Time Loss o f  

Autonomy

Costs

C o l leg ia l
Dis favor

Subvert
Bargain

Process

Threat to 
Career 

Advancement

Sex .241 .040 2.774 .700 1.577
Age 1.278 3.694 3.203 6.406 2.074
Educational
s t a t u s 1.609 1.559 2.467 2.758 2.014

Teaching
exper ience 3.559 .750 4.080 5.268 4.596

Type of
community 4.080 6.764** 7.332 6.575** 8.044

Size o f  school 3.806 3.959 5.669 4.638 3.579
Job s a t i s f a c t i o n .916 4.897** 4.501 .870 16.744*
Assignment 14.831 19.394 20.525 16.900 25.883
P r i n c i p a l ’ s

le ad e rsh ip 2.501 2.981 2.540 2.533 2.876
s t y l e

* S ig n i f i c a n t  a t  p < .05.

* * S ig n i f ic an t  a t  p < .10.

An a s s o c ia t i o n  was found between the  t e a c h e r s ’ pe rcep t ion  of 

l o s s  o f  personal autonomy as a co s t  o f  involvement in shared 

dec i s io n  making and type  o f  community and job s a t i s f a c t i o n  a t  the  

.10 level of  s ig n i f i c a n c e  (see  Table 90) .

Subversion of  the  c o l l e c t i v e  barga in ing  process was a s so c ia te d  

with type of  community a t  the  .10 leve l  o f  s ig n i f i c a n c e  as a
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t e ach e r -p e rce iv ed  co s t  o f  involvement in th e  shared decis ion-making 

process  (see  Table 90).

A c o r r e l a t i o n  e x i s t e d  between t h r e a t  to  c a r e e r  advancement as a 

p o t e n t i a l  c o s t  o f  t e a c h e r  involvement in th e  sh a r e d -d e c i s i  on-making 

p r o c e s s  and t e a c h e r  j o b  s a t i s f a c t i o n  a t  t h e  .05 l e v e l  o f  

s ig n i f i c a n c e  (see Table 90) .

Perceived hindrances  to  involvement in shared d e c i s io n  making. 

The high school t e ac h e rs  were asked to  s e l e c t  p o t e n t i a l  h indrances  

to  t h e i r  involvement in shared dec i s io n  making from a predetermined 

l i s t  s e l e c te d  from the  l i t e r a t u r e .  The response  op t ions  were (a) 

l a c k  o f  t i m e ,  (b) l a c k  o f  o p p o r t u n i t y ,  ( c )  t h e  p r i n c i p a l ’ s 

l e ad e r sh ip  s t y l e ,  (d) peer p re s su re ,  (e) personal  ph ilosophy, and 

( f )  d i s i n t e r e s t .

An a s s o c i a t i o n  was found between lack  o f  t ime as a perce ived  

hindrance to  t e ac h e r  involvement in shared d e c i s io n  making and type 

o f  community a t  the  .05 leve l  o f  s i g n i f i c a n c e  and the  t e a c h e r s ’ 

educa tiona l s t a t u s  a t  the  .10 leve l  (see  Table 91) .

Lack o f  oppor tun i ty  was c o r r e l a t e d  with type o f  community and 

teach ing  assignment as p o s s ib le  hindrances  to  t e a c h e r  involvement in 

the  shared-decis ion-making process  a t  the  .10 leve l  o f  s ig n i f i c a n c e  

(see  Table 91).

A r e l a t i o n s h i p  was noted between the  p r i n c i p a l ’ s l e ad e r s h ip  

s t y l e  as a p o te n t i a l  hindrance to  t e ac h e r  involvement and the  s i ze  

o f  the  school a t  the  .05 leve l  and the  t e a c h e r s ’ degree o f  job 

s a t i s f a c t i o n  a t  the  .10 leve l  o f  s ig n i f i c a n c e  (see  Table 91).



Table 91.— Summary of chi-square test for teachers' ratings of potential hindrances to involvementin shared decision making.

V ariab le Lack o f  
Time

Lack o f  
Opportu­

n i t y

Hindrance 

P r in c ip a l  p

LTt̂ h1p Personal
Phi losophy

Dis - 
i n t e r e s t

Sex 2.999 .164 2.283 3.187 2.858** 3.929*

Age 3.598 2.351 5.223 5.481 .755 2.127

Educational s t a t u s 11.543** 2.129 3.859 1.562 1.021 1.625

Teaching exper ience 6.980 .517 4.624 5.330 4.038 4.892

Type o f  community 14.361♦ 6.455** 7.369 6.544 .818 1.663

Size  o f  school 8 .828 4.642 14.993* 10.511 6.463 3.319

Job s a t i s f a c t i o n 3.543 3.177 7.951** 8.782** 3.063 4.091

Assignment 23.259 22.395** 15.801 34.083 16.890 17.219

P r i n c i p a l ' s  l e a d e r s h ip  
s t y l e

4.188 5.453 40.465* 3.119 14.479* 22.979*

♦ S i g n i f i c a n t  a t  p < .05 .

♦♦Significant at p < .10.
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Peer p re ssu re  was found to  be a s so c ia t e d  only with the  degree 

o f  te ac h e r  job s a t i s f a c t i o n  as a p o s s ib le  h indrance to  te ac h e r  

invo lv em en t  in  s h a r e d  d e c i s i o n  making a t  t h e  .10  l e v e l  o f  

s ig n i f i c a n c e  (see  Table 91).

P e r so n a l  p h i l o s o p h y  as a p o t e n t i a l  h i n d r a n c e  t o  t e a c h e r  

involvement was r e l a t e d  to  the  p r i n c i p a l ’ s l e a d e r s h ip  s t y l e  a t  the  

.05 level  and the  sex o f  the  respondent a t  the  .10 leve l  of  

s ig n i f i c a n c e  (see Table 91) .

Teachers ’ r a t i n g  o f  d i s i n t e r e s t  as a h indrance to  involvement 

in shared dec is ion  making was a s so c ia t e d  with  both th e  sex o f  the  

r e s p o n d e n t  and t h e  t e a c h e r s ’ p e r c e p t i o n s  o f  t h e i r  p r i n c i p a l s ’ 

le ad e rsh ip  s t y l e s  a t  the  .05 leve l  o f  s i g n i f i c a n c e  (see  Table 91) .



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

Summary

The responses  o f  435 high school t e ach e rs  in s e le c te d  pub l ic  

schools  in western Michigan were examined in t h i s  s tudy.  More 

s p e c i f i c a l l y ,  the  study was designed to  (a) de termine the  shared 

d e c i s i o n  a r e a s  in  which h igh  schoo l  t e a c h e r s  were c u r r e n t l y

involved,  (b) seek informat ion about t h e i r  d e s i r e  f o r  inc reased

involvement in school-wide d ec is ion  making, (c) exp lore  p o s s ib le  

exp lana t ions  fo r  involvement or  noninvolvement in shared dec i s io n  

making, and (d) i n v e s t i g a t e  the  d i f f e r e n c e s  in responses  among 

groups o f  te ache rs  ca tego r ized  on the  b a s i s  o f  nine f a c t o r s :  age,

sex,  classroom teach ing  exper ience ,  educational s t a t u s ,  type  of 

community,  s t u d e n t  e n r o l l m e n t ,  t e a c h i n g  a s s i g n m e n t ,  j o b  

s a t i s f a c t i o n ,  and p r i n c i p a l ’ s l e ad e rsh ip  s t y l e .  The da ta  c o l l e c t e d  

were grouped in terms of  nine c a t e g o r i e s ,  which became the  c en t r a l  

i s sues  o f  t h i s  s tudy.

In determining the  c u r r e n t  involvement o f  high school t e ach e rs  

in shared dec i s io n  making, the  i s su es  r a i s e d  were t h e  degree of

t e a c h e r  in v o lv em en t  in  s h a r e d  d e c i s i o n  making , t h e  k in d s  o f

d e c i s io n s  they were involved in ,  and the  r e s u l t  o f  t h e i r  involvement 

in terms o f  i t s  p o s i t i v e  e f f e c t .

127
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I t  seemed important to  explore  not only th e  "what" when 

cons ider ing  the  ques t ion  of  c u r r e n t  involvement in shared dec i s io n  

making but a l so  to  d iscove r  how much t ime (a l i t t l e ,  some, a l o t )  

te ache rs  were spending on t h i s  type o f  a c t i v i t y  and whether t h e i r  

exper iences  or  investments  o f  t ime were perceived as p o s i t i v e .

The i s su e s  t h a t  most c lo s e ly  a ligned  themselves with the  d e s i r e  

f o r  increased  involvement in school-wide d e c i s io n  making were the  

w i l l in g n e s s  on the  p a r t  o f  t e ac h e rs  t o  i n v e s t  t ime in  the  a c t i v i t y ,  

and the  ind iv idua l  choices  o f  d ec is ion  a reas  f o r  involvement c i t e d  

by te ache rs  when responding to  the  open-ended ques t ion  included in 

the  survey ins trument.

In s e e k in g  some e x p l a n a t i o n  f o r  t e a c h e r  in v o lv e m e n t  o r  

noninvolvement in shared dec i s io n  making, the  i s su es  der ived  from a 

s e l e c t i v e  g ro u p in g  o f  s u rv e y  q u e s t i o n s  were w h e th e r  t e a c h e r s  

b e l i e v e d  t h e y  co u ld  a f f e c t  t h e  outcome o f  d e c i s i o n s ,  t h e i r  

pe rcep t ions  o f  the  c o s t s  o f  t h e i r  involvement in the  decision-making 

process ,  t e a c h e r s ’ pe rcep t ions  o f  the  p o s s ib le  b e n e f i t s  o f  t h e i r  

involvement in shared decision making, and whether c e r t a i n  f a c t o r s  

e x i s t  t h a t  might h inder  t h e i r  involvement in the  decision-making 

p rocess .  Together,  these  i s su e s  r ep resen ted  a sy s tem at ic  method fo r  

o rgan iz ing  th e  d a ta  f o r  a n a ly s i s  and e s t a b l i s h i n g  a focus .

Ma.ior Findings (D escr ip t ive)

Current involvement in shared d e c i s io n  making. The c u r r e n t  

involvement in shared dec i s io n  making of  the  high school te ache rs  

who were t h e  s u b j e c t s  o f  t h i s  s tu d y  i n d i c a t e d  t h e  g r e a t e s t
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involvement in d e c i s io n  a reas  t h a t  were c l o s e ly  a s so c ia te d  with and 

a f f e c t e d  t h e i r  classroom teaching  exper iences  o r  general  i n t e r e s t  in 

s tu d e n t s .  These d e c i s io n  a re a s ,  in rank o rd e r ,  were (a) curr icu lum, 

(b) e x t r a c u r r i c u l a r  a c t i v i t i e s ,  (c) school improvement, (d) ru l e s  

and d i s c i p l i n e ,  (e) p ro fes s iona l  development, ( f )  coo rd in a t io n  of  

teach in g ,  and (g) school p o l i c y .  This f ind ing  i s  c o n s i s t e n t  with 

Cusick’ s (1983) in  t h a t  i t  seems to  support  the  con ten t ion  t h a t  when 

t e a c h e r s  become in v o lv e d  in  s c h o o l - w i d e  d e c i s i o n  making i t

r e p re s e n t s  a d e s i r e  on t h e i r  p a r t  to  p r o t e c t  a c t i v i t i e s  or  events  in 

which they  have a vested  i n t e r e s t  or have invested  c o n s id e rab le  time 

and energy.

The f ind ing  t h a t  high school t e ac h e rs  were involved most in 

c u r r i c u l u m  deve lopm ent  was a l s o  c o n s i s t e n t  w i th  t h e  e x i s t i n g  

l i t e r a t u r e .  The percentage  o f  t e ach e rs  in t h i s  study r e p o r t in g

involvement in dec i s ions  regard ing  curr iculum development (73%) was 

s im i l a r  to  t h a t  r epo r ted  by C a l i f o r n i a  e lementary p r i n c i p a l s  in 

Johnson’ s (1975) s tudy.

Current involvement in e x t r a c u r r i c u l a r  a c t i v i t i e s  i s  a n a tu ra l  

ex tens ion  o f  the  secondary t e a c h e r ’s i n t e r a c t i o n  with h igh-school-  

age s tu d e n t s .  Since e x t r a c u r r i c u l a r  a c t i v i t i e s  a re  viewed as an 

in te g ra l  p a r t  o f  high school programming, i t  l o g i c a l l y  follows t h a t

t e ac h e rs  a t  t h i s  level  would be involved in and p o s s ib ly  t h in k  of

e x t r a c u r r i c u l a r  a c t i v i t i e s  as a p a r t  of  t h e i r  job  r e s p o n s i b i l i t y .  

In many in s tances  t e ach e rs  a re  paid  to  d i r e c t  such a c t i v i t i e s ,  and 

so one might expect t h a t  they would, in f a c t ,  be involved in 

d e c i s io n s  in t h i s  a rea .
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Teachers ’ involvement in d e c i s io n s  regard ing  school-improvement 

e f f o r t s  has been viewed in the  l i t e r a t u r e  as an e x e r c i s e  in top-down 

management not u su a l ly  involv ing  t e ach e rs  in any s i g n i f i c a n t  number. 

Approximately 62% o f  the  t e ach e rs  in t h i s  study in d ic a ted  t h a t  they 

were or  had been involved in d ec i s io n s  regard ing  school improvement. 

One might surmise from t h i s  f ind ing  t h a t  many school-improvement 

e f f o r t s  a re  c u r r e n t l y  being implemented in the  s c h o o l s - - e f f o r t s  t h a t  

involve  decision-making groups comprised o f  a l a r g e  number of 

t e a c h e r s .  Such a f ind ing  was i n c o n s i s t e n t  with the  re sea rch  o f  Duke 

(1978, 1980) and in d ica ted  a g r e a t e r  degree of  t e a c h e r  involvement 

in d ec i s io n s  regard ing  school improvement than p rev ious ly  noted.

This inc reased  involvement by t e ac h e rs  in the  decision-making 

process i s  a p a r t i c u l a r l y  important f ind ing  in l i g h t  o f  the  pub l ic  

p re s su re  f o r  high schools  to  cons ide r  the  changes a s s o c ia t e d  with 

the  volumes o f  re cen t  n a t iona l  s tu d ie s  and pub l ic  c r i t i c i s m  o f  the  

secondary school.  The ind iv idua l  school has been i d e n t i f i e d  as the  

most e f f e c t i v e  u n i t  o f  change, and an inc rease  in shared dec is ion  

making in the  area  o f  school improvement could have a d i r e c t  

in f luence  on any e f f o r t s  toward such improvement.

Duke e t  a l . (1978) and Duke (1979) c i t e d  s tuden t  behavior 

problems as a d ec is ion  a rea  o f  g r e a t  i n t e r e s t  to  t e a c h e r s .  Duke 

(1979) noted,  however, t h a t  t e ach e r s  a re  not involved very much in 

making d ec i s io n s  t h a t  deal  with school r u l e s  and d i s c i p l i n e .  S ix ty  

percen t  o f  the  high school t e ach e rs  in t h i s  s tudy in d ic a ted  t h a t  

they had been involved in d e c i s io n s  regard ing  school r u l e s  and
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d i s c i p l i n e .  Since th e  focus o f  Duke’ s study was th e  e lementary  

school,  the  quest ion  o f  th e  a p p l i c a b i l i t y  of  h i s  f ind ing  to  the  

secondary school noted in the  l i t e r a t u r e  review appears  to  have been 

p a r t i a l l y  answered. Duke (1977) and Franc is  (1975) supported the  

need f o r  such involvement by t e ach e rs  as a means o f  a ssu r in g  more 

e f f e c t i v e  enforcement o f  e s t a b l i s h e d  r u l e s ,  b e l i e v in g  t h a t  those  

in d iv id u a l s  who must enforce  the  r u l e s  should have a hand in 

developing them.

F i f ty -seven  pe rcen t  of  the  high school te ache rs  noted t h a t  they 

were  i n v o l v e d  in  d e c i s i o n s  r e g a r d i n g  p r o f e s s i o n a l - d e v e l o p m e n t  

a c t i v i t i e s .  Although the  l i t e r a t u r e  ind ica ted  t h a t  school d i s t r i c t  

o f f i c i a l s  or  bu i ld ing  p r i n c i p a l s  have t r a d i t i o n a l l y  c o n t r o l l e d  t h i s  

d e c i s io n  a rea ,  t h i s  f ind ing  seems to  in d i c a t e  an in c rease  in the  

l eve l  o f  involvement of  t e ach e rs  in t h i s  impor tant a c t i v i t y .  I t  

a l so  i s  in keeping with Duke’ s (1977) and Lawrence’ s (1974) f ind ing  

t h a t  the  p rofess ional-development  programs t h a t  have the  g r e a t e s t  

chance f o r  success a re  those  t h a t  involve t e ac h e rs  p lanning and

n n  +• U 4 v* m . m  <* i  ^ 1  n  n m n  n  4* i n r
ilia 11 a y  n i ^  vita M wvti p i v t w ^ i v i t a t  u v v v i  vpiuvii v v t v v t v i v i w *

F i f t y - f i v e  pe rcen t  o f  the  435 respondents  in d ic a ted  t h a t  they 

were involved or  had been involved in d e c i s io n s  regard ing  the  

c o o r d i n a t i o n  o f  t e a c h i n g  in  t h e i r  s c h o o l s .  I t  may be t h a t  

involvement in t h i s  a rea  i s  an impor tant l i n k  to  involvement in 

o th e r  school-wide dec i s io n  a re as .  Johnson (1975) repo r ted  t h a t  the  

g r e a t e r  t h e  d e g re e  o f  t e a c h e r  p a r t i c i p a t i o n  in  i n s t r u c t i o n a l  

c o o rd in a t io n ,  the  more l i k e l y  i t  i s  t h a t  t e a c h e r s  w i l l  become

involved in d ec i s io n s  t h a t  are  u sua l ly  l e f t  p r im ar i ly  to  p r i n c i p a l s .
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Lack o f  involvement in p o l icy  d e c i s io n s  was c i t e d  by Corwin 

(1970) as n major source o f  te ac h e r  d i s s a t i s f a c t i o n  and m i l i t an cy  

f o r  the  high schools  he s tu d ie d .  S l i g h t l y  more than 50% o f  th e  high 

school t e ac h e r s  in t h i s  s tudy in d ic a ted  t h a t  they  were involved in 

po l icy  d e c i s io n s .  One might i n f e r ,  given Corwin’ s f in d in g ,  t h a t  

t e a c h e r  d i s s a t i s f a c t i o n  and m i l i t a n c y  m igh t  be m in im ized  by 

involvement in p o l icy  d e c i s io n s ,  and, in f a c t ,  th e  degree of 

d i s s a t i s f a c t i o n  with c u r r e n t  assignment/employment expressed by 

te ach e rs  who were the  s u b jec t s  o f  t h i s  study was minimal (10%).

The t e ach e r s  who were most l i k e l y  to  become involved in these  

seven dec i s io n  a reas  were between the  ages of  30 and 39 and had 

teaching  assignments in the  f i n e  a r t s .  They taugh t  in Class C high 

schools  lo c a ted  in ru ra l  a r e a s ,  were s a t i s f i e d  with t h e i r  c u r re n t  

employment, and be l ieved  t h a t  t h e i r  p r i n c i p a l s  c o n t r o l l e d  a l l  or 

most o f  the  school d e c i s io n s .

A v as t  m a jo r i ty  (59% to  83%) o f  the  t e ac h e rs  who in d ic a te d  t h a t  

they were involved in shared d ec is ion  making in th e se  seven d ec is ion  

a reas  r epo r ted  such involvement ended with p o s i t i v e  r e s u l t s .  One 

might i n f e r  from such informat ion t h a t  g e n e r a l ly  t e ac h e rs  view t h e i r  

involvement in the  decision-making process  as a p o s i t i v e  p r o f e s ­

s ional  or  personal exper ience .

A p r o f i l e  o f  t h e  t e a c h e r s  who most f r e q u e n t l y  p e r c e i v e d  

p o s i t i v e  r e s u l t s  from t h e i r  ac tua l  involvement in the  school-wide 

decis ion-making process  revea led  t h a t  most o f ten  t h i s  ind iv idua l  was 

a female between the  ages o f  40 and 50+. This t e a c h e r  was ass igned
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t o  a f i n e  a r t s  su b jec t  in a suburban high school She was g e n e r a l ly  

s a t i s f i e d  with her job  and perceived her  p r in c ip a l  as an ind iv idua l  

who c o n t r o l l e d  a l l  o r  most o f  the  school d e c i s io n s .

Th i r ty  pe rcen t  o f  the  t e ac h e rs  in t h i s  study were not involved 

in school-wide d ec is ion  making in t h e i r  r e s p e c t iv e  schools .  Only 7% 

o f  the  males and 9% o f  the  females c h a r a c te r i z e d  themselves as very 

involved, leav ing  s l i g h t l y  more than 60% somewhat involved in the 

shared-decis ion-making process .

Desire f o r  inc reased  involvement. S ix teen pe rcen t  o f  the  male 

and 12% of  the  female t e ach e rs  in t h i s  s tudy in d ica ted  they would be 

w i l l in g  to  in v e s t  a g r e a t e r  amount of  t ime in shared d e c i s io n  making 

i f  given the  oppor tun i ty  fo r  such involvement. An a d d i t io n a l  74% of 

the  men and 78% o f  the  women were w i l l i n g  t o  in v e s t  some t im e.  From 

th e se  d a ta ,  one might i n f e r  t h a t  high school t e ach e rs  are  i n t e r e s t e d  

in becoming involved in d ec i s io n s  t h a t  a f f e c t  the  o p e ra t ion  o f  the  

s choo l .

The te ach e r  most w i l l i n g  to  inves t  a g r e a t  deal  o f  t ime in the 

shared-decis ion-making process  was once again a man over 50 year s  o f  

age with an advanced degree,  ass igned in a s u p p o r t - s t a f f  p o s i t i o n  in 

a school with a s tuden t  enro llment over 1,204 t h a t  was loca ted  in an 

urban or  a suburban a rea ,  s a t i s f i e d  with h i s  job ,  and who viewed h is  

school a d m in i s t r a to r  as the  person who made a l l  o r  most o f  the  

d ec i s ions  regard ing  the  ope ra t ion  o f  the  school.

When the  te ache rs  in t h i s  study were given the  o p por tun i ty  by 

means o f  an open-ended ques t ion  included in the  survey ins trument to  

in d ic a te  those  dec is ion  a reas  t h a t  rep resen ted  t h e i r  p re fe rence  fo r
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involvement in the  decision-making p rocess ,  they  g e n e r a l ly  chose 

dec is ion  c a te g o r i e s  from among those  included in the  survey. Their  

major p re fe ren ces ,  in p r i o r i t y  o rd e r ,  inc luded (a) curr icu lum, (b) 

r u l e s  and d i s c i p l i n e ,  (c )  p e r s o n n e l ,  (d)  p o l i c y ,  ( e )  schoo l  

improvement,  ( f )  b u d g e t ,  (g) t e a c h e r  e v a l u a t i o n ,  (h )  t h e  

coo rd ina t ion  of  teach ing  with o th e r  t e a c h e r s ,  ( i )  p ro fes s io n a l  

development, ( j )  schedul ing ,  (k) a t tendance ,  and (1) e x t r a c u r r i c u l a r  

a c t i v i t i e s .  Of t h i s  l i s t  o f  p re fe ren ces ,  only scheduling and 

a ttendance  were not inc luded in the  survey ins t rum ent .  Curriculum 

and school ru l e s  and d i s c i p l i n e  were by f a r  the  most f r eq u e n t ly  

c i t e d  p r e f e r e n c e s  o f  t e a c h e r s  f o r  in v o lv e m e n t  in  s c h o o l - w id e  

d ec is ion  making.

While i t  appears t h a t  t h e r e  was co ns ide rab le  i n t e r e s t  or  d e s i r e  

on the  p a r t  o f  high school te ach e rs  to  become involved or  more 

involved in shared dec i s io n  making a t  the  school l e v e l ,  i t  should be 

noted t h a t  t h e i r  p re fe rences  f o r  involvement were w i th in  the  range 

o f  d ec is ion  c a te g o r i e s  g e n e r a l ly  included in the  l i t e r a t u r e  on 

shared dec i s io n  making and incorpora ted  in t h i s  s tudy . Even when 

p resen ted  with the  option  o f  express ing  a d e s i r e  to  become involved 

in any aspec t  of  d e c i s io n  making a t  the  school l e v e l ,  the  t e ach e rs  

in t h i s  s tudy continued to  focus on d ec is ion  o p p o r tu n i t i e s  most 

c lo s e ly  a sso c ia ted  with or  in f luenc ing  t h e i r  d a i l y  a c t i v i t y  of 

teaching  s tu d en t s .

A very small percentage  o f  te ache rs  in d ic a ted  any spec ia l  

p re fe rence  fo r  involvement in shared dec i s io n  making in t h e i r  answer
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t o  the  open-ended q u es t io n .  For example, only about 20% o f  the  

t e a c h e r s  e x p r e s s e d  a p r e f e r e n c e  f o r  in v o lv e m e n t  in  c u r r i c u l u m  

development and school r u l e s  and d i s c i p l i n e ,  which were by f a r  the  

most f r eq u en t  dec i s io n  a reas  mentioned. Less than 10% l i s t e d  such 

d e c i s i o n  a r e a s  as  p o l i c y ,  schoo l  improvement ,  b u d g e t ,  and

p ro fe s s io n a l  development.

In s h o r t ,  t h e r e  appears  t o  be a t  l e a s t  some in format ion  to

sugges t  a d e s i r e  on the  p a r t  o f  high school t e ac h e rs  to  be involved

in d e c i s io n s  a f f e c t i n g  s e l e c t  a spec ts  o f  the  o p e ra t ion  of  t h e i r  

schools .  Their  s e l e c t i o n  o f  d e c i s io n  a reas  f o r  involvement again 

appeared to  support  Cusick’ s c laim t h a t  t e ac h e r  involvement in

school-wide d ec i s io n s  i s  a func t ion  of  th e  need to  p r o t e c t  the  

i n t e g r i t y  o f  t h e i r  classroom teach ing  environment.

Factors  r e l a t e d  to  involvement. An i n d i v i d u a l ’ s b e l i e f  t h a t  

h e / s h e  can a f f e c t  t h e  outcome o f  a d e c i s i o n  th r o u g h  h i s / h e r  

p a r t i c i p a t i o n  in the  decis ion-making process  seems key to  h i s / h e r  

d e s i r e  f o r  involvement in such a p rocess .  Between 62% and 83% of 

the  high school t e ac h e r s  in t h i s  study expressed the  b e l i e f  t h a t  

through t h e i r  involvement in school-wide dec i s io n  making they could ,  

in f a c t ,  a f f e c t  or  in f luence  the  outcome o f  such d e c i s io n s .

The p r o f i l e  o f  t h e  t e a c h e r  most apt to  hold t h a t  b e l i e f  

p a r a l l e l s  t h a t  o f  the  o th e r  major f ind ing  c a te g o r i e s  in t h a t  t h i s  

ind iv idua l  was a male between the  ages o f  22 and 39, possessed a 

m a s t e r ’ s degree,  was s a t i s f i e d  with h i s  job ,  and harbored the  

opinion t h a t  h is  s choo l ’ s p r in c ip a l  c o n t r o l l e d  most o r  a l l  o f  the  

d e c i s io n s  regard ing  the  general  o p e ra t ion  o f  the  school.
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I t  i s  i n t e r e s t i n g  t h a t  one o f  the  d e c i s io n  a reas  in which 

t e ac h e rs  thought they had the  g r e a t e s t  p o s s i b i l i t y  o f  a f f e c t i n g  the  

outcome o f  d ec i s io n s  was the  a rea  o f  school improvement. This 

f i n d i n g  i s  o f  s p e c i a l  i n t e r e s t  when c o n s i d e r i n g  t h e  c u r r e n t  

clamoring f o r  secondary school reform and th e  need t o  involve 

c lassroom te ac h e rs  in the  e f f o r t  and focus  reform a c t i v i t i e s  on 

ind iv idua l  schools  as t h e  most p roduc t ive  u n i t s  f o r  change.

E igh ty - four  pe rcen t  of  the  female t e ach e r s  and 78% o f  the  male 

t e ach e r s  expressed the  b e l i e f  t h a t  a f e e l i n g  o f  coopera t ion  or 

ownership was the  primary b e n e f i t  derived from involvement in shared 

dec i s io n  making a t  the  school l e v e l .  The p o te n t i a l  f o r  increased  

t e ac h e r  in f luence  and a personal sense o f  accomplishment were the  

next  most impor tant perce ived  b e n e f i t s  o f  involvement in school 

d e c i s io n s  f o r  these  t e a c h e r s .  F i f t y - f o u r  pe rcen t  o f  th e  female 

t e ac h e rs  and 38% of  the  male t e ach e rs  l i s t e d  workplace democracy as 

a b e n e f i t  o f  t h e i r  involvement.

All four  b e n e f i t  choices  rece ived  a high response r a t e  from 

te ac h e r s  as p o t e n t i a l  b e n e f i t s  o f  involvement in the  s c h o o l ’s 

decis ion-making p rocess .  Such a p o s i t i v e  response  r a t e  may in d i c a t e  

t h a t  t h e se  four  f a c t o r s  are  a t  l e a s t  impor tant c o n s id e ra t io n s  fo r  

t e ac h e r s  when contemplating p o s s ib le  involvement in the  d ec is ion  

a c t i v i t i e s  o f  the  school.

The rank o rder  o f  these  p o te n t i a l  b e n e f i t s  was s i m i l a r  f o r  a l l  

g ro u p s  and c a t e g o r i e s  i n c l u d e d  in  t h e  n i n e  in d e p e n d e n t  

v a r i a b l e s .  This in d ic a ted  the  un iversa l  appeal o f  th e se  b e n e f i t s  to
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t h e  high school t e ac h e rs  in the  study and promoted the  p o s s i b i l i t y  

t h a t  th e  general  popula t ion  o f  t e ac h e rs  shares  the  b e l i e f  t h a t  these  

fou r  b e n e f i t s  a re  important f a c t o r s  in dete rmin ing  involvement in 

th e  shared-decis ion-making  p rocess .

When cons ide r ing  the p o te n t i a l  c o s t s  o f  involvement in the  

s h a r e d - d e c i s i o n - m a k i n g  p r o c e s s ,  t e a c h e r s  found t im e  and th e  

p o s s i b i l i t y  o f  c o l l e g i a l  d i s f a v o r  t h e  m a jo r  c o s t s  o f  t h e i r  

involvement in school d e c i s io n s .  Of t h e se  two c o s t s ,  only  time 

rece ived  a high response  r a t e ,  being c i t e d  by a v a s t  m a jo r i ty  of  the  

respondents  as a c o s t .  Only about 30% o f  the  t e ach e rs  viewed 

c o l l e g i a l  d i s f a v o r  as a p o te n t i a l  co s t  o f  involvement.  The rank 

o rde r  o f  th e se  two f a c t o r s  was c o n s i s t e n t  f o r  the  nine independent 

v a r i a b l e s  and t h e i r  su b d iv i s io n s .

The response r a t e  was 11% or  l e s s  f o r  the  c o s t  choices  lo s s  of 

autonomy, s u b v e r s i o n  o f  t h e  c o l l e c t i v e - b a r g a i n i n g  p r o c e s s ,  and 

t h r e a t s  to  c a r e e r  advancement. Teachers did  not see these  f a c to r s  

as p o t e n t i a l  c o s t s  o f  t h e i r  involvement in the  sha red -d ec i s io n -

m a l H n n  n r n r o c c  . . . s r . —  —  -  •

Time was the  major c o s t  a s so c ia te d  with t e ac h e r  involvement in 

th e  decis ion-making p rocess .  Seventy percen t  to  90% o f  the  te ache rs  

who were the  su b jec t s  o f  t h i s  s tudy d id  not co n s id e r  the  fou r  o the r  

c o s t  cho ices ,  inc lud ing  c o l l e g i a l  d i s f a v o r ,  s i g n i f i c a n t  c o s t s  of 

involvement.

Teachers r a te d  lack  of  t ime fo r  involvement in shared d ec is ion  

making and lack  of  oppo r tu n i ty  f o r  such involvement as the  c h i e f  

h indrances  to  t h e i r  involvement in d e c i s io n s  a t  the  school l e v e l .
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F i f t y - e i g h t  percent o f  the  males and 65% o f  the  females responding 

viewed l a c k  o f  t im e  as a m a jo r  h i n d r a n c e  t o  i n v o lv e m e n t .  

A p p ro x im a te ly  50% o f  t h e  men and women c o n s i d e r e d  a l a c k  o f  

o p p o r t u n i t y  f o r  in v o lv em en t  in  schoo l  d e c i s i o n s  as  a m ajor  

h indrance.  The rank o rde r  o f  th e se  f a c t o r s  was c o n s i s t e n t  f o r  a l l  

nine independent v a r i a b l e s  and t h e i r  var ious  su b d iv i s io n s .

The response r a t e s  f o r  the  o th e r  p o te n t i a l  hindrance  cho ices ,

(a) p r i n c i p a l ’ s l e ad e r sh ip  s t y l e ,  (b) peer  p re s su re ,  (c) personal 

phi losophy, and (d) d i s i n t e r e s t ,  were 22% or  l e s s .

As with the  p o t e n t i a l  c o s t s  o f  involvement, t ime again surfaced  

as a major hindrance f o r  t e ach e rs  when cons ider ing  involvement in 

the  shared-decis ion-making p rocess .  The f a c t  t h a t  a lack  o f  time 

and a lack  o f  oppor tun i ty  were both seen by t e ach e rs  as major 

h indrances  to  t h e i r  involvement might appear t o  sugges t  t h a t ,  a t  

l e a s t  in some in s ta n ce s ,  even i f  o p p o r tu n i t i e s  were a v a i l a b l e  to 

t e ac h e rs  f o r  increased  involvement in the  d e c i s io n s  o f  the  school,  

t e a c h e r s  may have t h o u g h t  t h e y  l a c k e d  t h e  t im e  f o r  a c t u a l  

involvement in t h i s  a c t i v i t y .

Although i t  seems c l e a r  t h a t  te ache rs  saw severa l  b e n e f i t s  to 

t h e i r  in v o lv em en t  in  t h e  s h a r e d - d e c i s i o n - m a k i n g  p r o c e s s ,  t h e  

p o te n t i a l  c o s t s  and h indrances ,  p a r t i c u l a r l y  t ime c o n s id e ra t io n s  and 

th e  lack  o f  oppor tun i ty ,  might have m i t ig a ted  a g a in s t  t h e i r  en t ry  

in to  the  l a r g e r  arena o f  school d e c i s io n s .

C u s i c k ’ s (1983) c o n t e n t i o n  t h a t  h igh  schoo l  t e a c h e r s  a re  

con ten t  to  leave  the  running o f  the  e n t e r p r i s e  t o  a d m in i s t r a to r s  or
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whomever a d m in i s t r a to r s  can ge t  to  help them may not be a t o t a l l y  

accu ra te  assessment when cons ider ing  the  major f in d in g s  o f  t h i s  

s tudy. The high school t e ach e rs  who were a p a r t  o f  t h i s  study 

appeared to  be involved in shared dec is ion  making and expressed a 

d e s i r e  f o r  such involvement,  be l ieved  th e r e  were some b e n e f i t s  to  be 

derived from t h e i r  involvement, had g e n e r a l ly  exper ienced p o s i t i v e  

r e s u l t s  from t h i s  involvement,  and seemed to  share  the  b e l i e f  t h a t  

they could a f f e c t  th e  outcome o f  school-wide d e c i s io n s .

Ma.ior Findings ( S t a t i s t i c a l )

Current involvement in shared dec i s io n  making. The c u r re n t  

involvement o f  high school t e ach e rs  in shared d e c i s io n  making f o r  

the  seven dec i s io n  c a te g o r i e s  chosen f o r  a n a ly s i s  in d ic a ted  t h a t  the  

number o f  year s  of  classroom teach ing  exper ience ,  the  p r i n c i p a l ’ s 

l e ad e rsh ip  s t y l e ,  job s a t i s f a c t i o n ,  and the  type o f  community in 

which the  school was loca ted  appeared to  have the  most s i g n i f i c a n t  

i n f l u e n c e  on t e a c h e r  in v o lv e m e n t  in  t h e  s h a r e d - d e c i s i o n - m a k i n g  

process .  The number o f  years  o f  classroom teach ing  exper ience  was 

r e l a t e d  to  te ac h e r  involvement in f i v e  o f  th e  seven dec i s io n  

c a t e g o r i e s .  Although curr iculum was the  d ec is ion  ca tegory  in which 

te ach e rs  in d ica ted  the  g r e a t e s t  involvement, s i g n i f i c a n t  d i f f e r e n c e s  

in t h i s  ca tegory  were a s so c ia te d  only with teach ing  ass ignment.

The most s i g n i f i c a n t  f a c t o r s  a f f e c t in g  t e a c h e r s ’ pe rcep t io n s  of  

the  r e s u l t s  of  t h e i r  involvement in the  shared-decis ion-making 

process fo r  the  seven d ec is ion  c a te g o r i e s  r epo r ted  in t h i s  study 

were t e a c h e r s ’ job s a t i s f a c t i o n  and t e a c h e r s ’ p e rcep t ions  o f  t h e i r
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p r i n c i p a l ’ s l e ad e rsh ip  s t y l e s .  Job s a t i s f a c t i o n  was a s s o c ia te d  with 

t e a c h e r s ’ pe rcep t ions  o f  th e  r e s u l t s  o f  t h e i r  involvement in shared 

d e c i s io n  making in f i v e  o f  th e  seven d e c i s io n  c a t e g o r i e s  chosen fo r  

a n a ly s i s .

When cons ide r ing  th e  o v e ra l l  e x te n t  o f  t e a c h e r s ’ involvement in 

shared dec i s io n  making, f i v e  f a c t o r s  appeared t o  in f lu en c e  the  

degree o f  t e a c h e r s ’ involvement.  These f a c t o r s  were (a) age,  (b) 

classroom teach ing  exper ience ,  (c) job  s a t i s f a c t i o n ,  (d) te ach ing  

assignment,  and (e) t e a c h e r s ’ p e rcep t ions  o f  t h e i r  p r i n c i p a l s ’ 

l e ad e rsh ip  s t y l e s .

Desire  f o r  inc reased  involvement. A w i l l in g n e s s  on the  p a r t  of 

the  high school t e ac h e r s  who were the  s u b jec t s  o f  t h i s  s tudy to 

in v e s t  t ime in th e  shared-decis ion-making process  appeared t o  be 

s i g n i f i c a n t l y  inf luenced  by t h e i r  educa tiona l s t a t u s ,  th e  type  of 

community in which the  school was lo c a ted ,  and t h e i r  teach ing  

ass ignment.  No s i g n i f i c a n t  d i f f e r e n c e s  were found in t e a c h e r s ’ 

expressed w i l l in g n e s s  to  i n v e s t  t ime in the  shared-decis ion-making 

p r o c e s s  and t h e  r e s p o n d e n t s  age ci Sex, ^.lassiOGin t e a c n i n g  

e x p e r i e n c e ,  s i z e  o f  s c h o o l ,  l e v e l  o f  j o b  s a t i s f a c t i o n ,  o r  

p e rcep t ions  o f  t h e i r  p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s .

Factors  r e l a t e d  to  involvement. The high school t e a c h e r s ’ 

p e r c e p t i o n  t h a t  t h e y  c o u ld  a f f e c t  t h e  outcome o f  s c h o o l - w i d e  

d ec i s io n s  through t h e i r  involvement in the  shared-decis ion-making 

process appeared to  be most d i r e c t l y  r e l a t e d  to  the  f a c t o r s  o f  (a) 

t e a c h e r s ’ educa tiona l s t a t u s ,  (b) type o f  community, (c) s i z e  of 

school,  (d) teaching  ass ignment,  and (e) the  p r i n c i p a l ’ s l e ad e rsh ip
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s t y l e .  None o f  th e se  f a c t o r s  was a s s o c ia t e d  with  more than two of  

the  seven dec is ion  c a t e g o r i e s  s e l e c t e d  f o r  a n a l y s i s .  Teachers ’ 

pe rcep t ions  o f  t h e i r  a b i l i t y  to  a f f e c t  th e  outcome o f  d e c i s io n s  in 

the  p rofess ional-deve looment  d e c i s io n  ca tegory  was a f f e c t e d  most by 

t h e  f a c t o r s ,  w i th  c h i - s q u a r e  s c o r e s  i n d i c a t i n g  a r e l a t i o n s h i p  

between t h i s  dec i s io n  a rea  and sex,  educa t iona l  s t a t u s ,  type  of 

community, and job s a t i s f a c t i o n .

With regard  t o  t e a c h e r s ’ p e rcep t ions  o f  the  p o t e n t i a l  b e n e f i t s  

o f  t h e i r  involvement in shared d e c i s io n  making, t h e r e  appeared to  be 

a l i n k  between the  b e n e f i t  ca tegory  inc reased  in f luence  and (a) sex,

(b) educa t iona l  s t a t u s ,  and (c) s i z e  o f  school.

Teachers ’ pe rcep t ion  t h a t  ownership rep re sen ted  a p o t e n t i a l  

b e n e f i t  o f  t h e i r  involvement in the  decis ion-making process  was 

a f f e c t e d  only by the  s i z e  o f  the  school.

Workplace democracy, when viewed as a p o t e n t i a l  b e n e f i t  of 

involvement in shared d e c i s io n  making, was a s s o c ia t e d  with the  age, 

sex,  and educa tiona l s t a t u s  o f  the  t e a c h e r .

In the  area  o f  te ac h e r -p e rc e iv ed  c o s t s  of  t h e i r  involvement in 

the  shared-decis ion-making p rocess ,  r e l a t i o n s h i p s  appeared to  e x i s t  

between the  c o s t  ca tegory  lo s s  o f  t ime and type  o f  community and job 

s a t i s f a c t i o n ,  subversion of  the  c o l l e c t i v e - b a r g a i n i n g  process  and 

type o f  community, and th e  p o s s ib le  t h r e a t  to  c a r e e r  advancement and 

job  s a t i s f a c t i o n .  There were no s i g n i f i c a n t  d i f f e r e n c e s  in the  

t e a c h e r s ’ r a t i n g s  o f  the  co s t  c a t e g o r i e s  t ime and th e  p o s s i b i l i t y  of 

c o l l e g i a l  d i s f a v o r  and th e  nine independent v a r i a b l e s .
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When c o n s i d e r i n g  t h e  p o t e n t i a l  h i n d r a n c e s  t o  t e a c h e r  

involvement in shared d e c i s io n  making, l ack  o f  t ime f o r  involvement 

in shared dec i s io n  making by t e ach e r s  appeared to  be r e l a t e d  t o  the  

ind iv idua l  t e a c h e r ’ s educa t iona l  s t a t u s  and the  type  o f  community in 

which th e  school was l o c a t e d .  A la ck  o f  o p por tun i ty  f o r  involvement 

seemed to  be l inked  to  th e  type o f  community in which th e  school 

was l o c a t e d  and t h e  t e a c h e r ’ s p e r c e p t i o n  o f  t h e  p r i n c i p a l ’ s 

l e a d e r s h ip  s t y l e .

The p o s s ib le  noninvolvement of  t e ach e rs  in shared dec i s io n  

making as th e  r e s u l t  o f  peer  p ressu re  was c o r r e l a t e d  with the  level  

o f  job  s a t i s f a c t i o n .

When t each e rs  chose not to  p a r t i c i p a t e  in th e  s h a red -d e c i s io n -  

making process  due to  t h e i r  personal philosophy or  d i s i n t e r e s t ,  such 

d e c i s io n s  were a s so c ia te d  with t h e i r  sex and pe rcep t io n  o f  t h e i r  

p r i n c i p a l s ’ l e ad e rsh ip  s t y l e s .

Conclusions

1. P r in c i p a l s  had a major in f luence  on t e a c h e r s ’ involvement 

in shared d ec is ion  making. Their  a d m in i s t r a t iv e  behavio r  and 

commitment t o  p a r t i c i p a t o r y  management were c a t a l y s t s  t o  such 

involvement on the  p a r t  o f  t h e i r  teaching  s t a f f .  While t e ac h e rs  had 

had some exper ience  with  the  p rocess ,  t h e i r  n eu t ra l  responses  to  the  

p o t e n t i a l  c o s t s ,  b e n e f i t s  o f ,  o r  hindrances  t o  involvement in shared 

dec i s io n  making in d ic a ted  t h a t  t h i s  process  was not used as the  

primary dec is ion  model in t h e i r  schools .
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2. The involvement o f  t e ach e r s  in a shared-decis ion-making 

process  as a part ic ipatory-management s t r a t e g y  r e q u i r e s  the  a l t e r i n g  

o f  t e a c h e r s ’ and a d m i n i s t r a t o r s ’ mind s e t s  about t h e i r  r e s p e c t iv e  

r o l e s  in the  i n s t i t u t i o n .  T r ad i t io n a l  a t t i t u d e s  about l e ad e rsh ip  

r e s p o n s i b i l i t i e s  i n h i b i t  p r in c ip a l  and classroom t e ac h e r  a l i k e  in 

t h e i r  e f f o r t s  to  achieve  t h i s  shar ing  o f  r e s p o n s i b i l i t y  f o r  school- 

wide d e c i s io n s .  N e i ther  te ach e rs  nor a d m in i s t r a to r s  appear to  have 

any rea l  commitment to  t h e  concept of  shared d e c i s io n  making.

Im pl ica t ions  f o r  Action

1. School a d m i n i s t r a t o r s  must i n v o l v e  t e a c h e r s  in t h e  

decision-making process  in a more meaningful way. Ownership i s  an 

important  element o f  t h i s  involvement.

2. School a d m in i s t r a to r s  and boards o f  educa tion  must begin to 

i n v o l v e  t e a c h e r s  in  d e c i s i o n s  t h a t  a f f e c t  t h e i r  c l a s s r o o m  

e n v i ro n m e n t  and i n f l u e n c e  t h e i r  g e n e r a l  r e s p o n s i b i l i t i e s  as 

t e a c h e r s .

3. For t e a c h e r s ’ involvement in the  d ec i s io n s  o f  the  school to  

be t r u l y  e f f e c t i v e ,  and i f  th e  scope o f  t h e i r  c u r r e n t  involvement i s  

to  be broadened, a d m in i s t r a to r s  and school boards must f ind  ways to  

minimize the  cos t  o f  involvement o r  hindrances  t o  involvement t h a t  

a re  o f  primary concern to  t e a c h e r s .

4. School a d m in i s t r a to r s  must c a p i t a l i z e  on t e a c h e r s ’ i n t e r e s t  

in being involved in school-improvement e f f o r t s  and p r o f e s s i o n a l - 

development planning.  Meaningful involvement in th e se  two areas  

could have a profound p o s i t i v e  e f f e c t  on the  c l im a te  o f  the  school.
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5. School a d m in i s t r a to r s  and boards o f  educa tion  need to

develop ope ra t iona l  models f o r  the  involvement o f  t e ac h e rs  in 

s c h o o l - w i d e  d e c i s i o n  making t h a t  i n c r e a s e  t h e  o p p o r t u n i t i e s  

c u r r e n t l y  a v a i l a b l e  to  t e ac h e rs  f o r  such involvement and a ssu re  a 

broader range of  involvement across  s u b j e c t - a r e a  d i s c i p l i n e s .

Recommendations f o r  Fur the r  Research

1. Assess and compare the  c u r re n t  pe rcep t ions  o f  bu i ld ing

p r i n c i p a l s  r e g a r d i n g  t e a c h e r s ’ invo lv em en t  in  s h a r e d  d e c i s i o n  

making.

2. Conduct a study to  i d e n t i f y  t e a c h e r s ’ p e rcep t ions  o f  ways 

in which t e a c h e r s ’ involvement in school-wide d e c i s io n  making could 

be increased  o r  made more meaningful.

3. Conduct a study s im i l a r  to  the  one r epo r ted  here ,  i n v e s t i ­

ga t ing  the  pe rcep t ions  o f  t e ach e rs  in e lementary ,  j u n i o r  high,  and 

sen io r  high schools .

4. Study the  r e l a t i o n s h i p  between shared d e c i s io n  making and 

p o s i t i v e  school c l im a te .

5. Conduct  s t u d i e s  o f  t e a c h e r s ’ in v o lv e m e n t  in  s h a r e d  

d ec is ion  making in the  school d i s t r i c t  and p ro fes s io n a l  o rgan iza t ion  

dec i s io n  domains.
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A STUDY TO IDENTIFY AND EXPLAIN 

THE FACTORS RELATING TO TEACHERS 

AND SHARED DECISION MAKING

PART I

In questions 1-9 you are asked to provide information about your 
involvement in decisions which directly affect the operation of your high 
school or to record your opinion about teacher involvement in school 
decisions. PLEASE NOTE THAT THE DECISIONS REFERRED TO IN THIS SURVEY ARE 
BUILDING-LEVEL DECISIONS AND NOT CLASSROOM OR SCHOOL DISTRICT DECISIONS.

1. Are you involved or have you been involved in building-level 
decisions regarding:

YES NO

a. the coordination of teaching with other teachers ___ ___

b. building-level curriculum ___ ___

c. professional development (in-service) ___ ___

d. teacher evaluation ___  ___

e. school improvement ___ ___

f. school personnel needs______________________________ ___ ___

g. the hiring of school personnel ___ ___

h. school rules and discipline ___  ___

i. the school budget___________________________________ ___  ___

j. the settlement of grievances___________________________  ___

k. extra-curricular activities ___ ___

1. school policies_____________________________________ ___  ___
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2. If you checked Yes for any of the kinds of building-level
decisions listed in question #1, what were the results of your 
involvement in these decision areas?

RESULTS 

POSITIVE NEGATIVE NEUTRAL

a. the coordination of teaching with other
teachers ____  ____  ____

b. building-level curriculum ____  ____  ____

c. professional development (in-service) ____  ____

d. teacher evaluation

e. school improvement ____

f school personnel needs____________________________  ____  ____

g. the hiring of school personnel ____  ____  ____

h. school rules and discipline ____  ____  ____

i. the school budget_____________________________ ____  ____  ____

j. the settlement of grievances_________________ ____  ____  ____

k. extra-curricular activities ____  ____  ____

1 school policies ____  ____  ____

COMMENTS:



In which kinds of building-level decisions would you like to be 
involved? (Your choices need not be from the list included in 
question #2.)

How would you describe your overall involvement in building-level 
decision making? (Check one.)

 Very involved  Somewhat involved  Not involved

Do you believe that you can affect the outcome of building-level 
decisions regarding:

YES NO

a. the coordination of teaching with other teachers ____  ___

b. building-level curriculum ___ ___

c. professional development (in-service) ___ ___

d. teacher evaluation ___ ___

e. school improvement ___ ___

f. school personnel needs_______________________________ ___ ___

g. the hiring of school personnel ___ ___

h. school rules and discipline ___ ___

i. the school budget____________________________________ ___ ___

j. the settlement of grievances____________________________ ___

k. extra-curricular activities ___ ___

1. school policies__________________________________________ ___
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6. If you had opportunities to become involved in building-level 
decision making how much time would you be willing to invest 
in this activity?

A great deal Some Little or
______of time  time  no time

7. Which of the following do you view as advantages of involvement in 
building-level decision making? (You may check more than one.)

a. increased teacher influence_______________ ______

b. a sense of accomplishment ______

c. a feeling of cooperation__________________ ______

d. increased workplace democracy ______

8. Which of the following do you consider possible disadvantages 
of your involvement in building-level decisions? (You may 
check more than one .)

a. loss of time ______

b. reduction in personal autonomy ______

c. risk of negative reactions from colleagues ______

d. risk that collective bargaining efforts may
be jeopardized_______________________________________ ______

e. risk that such involvement may affect future
chances for advancement______________________________ ______

9. Which of the following factors hinder your involvement in 
building-level decision making? (You may check more than one.)

a. lack of time ______

b. lack of opportunity ______

c. your principal's leadership style_________ ______

d. peer pressure ______

e. personal philosophy ______

f. disinterest
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PART II

Please respond to the following questions. They are designed to 
provide information which will be used in the interpretation of your 
responses in Part I of this survey.

1. Your sex: ______ Female ______Male (Check one.)

2. What is your age? (Check one.)

______under 30 years of age

______ 30-39

 40-49

______ 50 years of age or older

3. What is your educational status? (Check one.)

______Bachelors Degree

______Masters Degree

______Educational Specialist

______Doctorate

4. How many years of classroom teaching experience do you have? 
(Check one.)

______ 1-5 years

______ 6-10 years

______ 11—15 years

______ 16-20 years

______over 20 years

5. In what type of community is your school located? (Check one.) 

______ Rural

______ Small town

______City

Suburban
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6. What is the student enrollment in your school? (Check one.) 

 Under 319

 319-626 students

_627-1204 students

_over 1205 students

7. Which of the following statements most accurately describe 
your degree of job satisfaction? (Check one.)

______Very satisfied

Satisfied

Dissatisfied

8. What is your current teaching assignment? (Please check the 
area in which you spend the majority of your time.)

_English

_Mathematics

Science

_Social Studies

Art

Music

_Home Economics

Business

_Industrial Arts

^Physical Education 

_Guidance and Counseling

_Library/Media

_Special Education
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9. How would you categorize your building principal's administrative 
style? (Check one.)

______ exercises control over all school decisions

______ exercises control over most school decisions

______exercises control over some school decisions

  exercises control over few school decisions
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18370 Country Avenue 
Spring  Lake, Michigan 49456 
January 1985

J am conducting a s tu d y  in  cooperation  w ith  Dr. Samuel Moore, 
Department o f  A d m in is tra tio n  and Higher Education a t  Michigan S ta te  
U n iv e r s i ty , which w i l l  i d e n t i f y  and exp la in  th e  degree o f  teacher  
p a r t ic ip a t io n  in  school d e c is io n  making.

As a p a r t  o f  t h i s  p r o c e s s ,  I  am r e q u e s t in g  your a s s is ta n c e  in  
the  ga thering  o f  data f o r  t h i s  s tu d y .  To f a c i l i t a t e  the  work o f  
t h i s  s tu d y ,  I  am ask ing  th a t  you:

(1) d i s t r i b u t e  the  enclosed  q u e s t io n n a ire s  to  a l l  o f  the  
teachers  on your s t a f f  f o r  com pletion

(2) c o l l e c t  th e  q u e s t io n n a ire s  completed by your s t a f f

(3) p la ce  a l l  completed q u e s t io n n a ire s  i n  th e  stamped, 
s e l f -a d d re s se d  envelope and re tu rn  them to  me by 
February 11

This q u es t io n n a ire  i s  designed  to  be completed q u ic k ly  and 
e a s i l y .  P lease ask your teachers  to  avoid  p la c in g  t h e i r  names on 
the  survey. P lease be assured  th a t  a l l  in fo rm a tio n  provided  w i l l  
be c o n f id e n t ia l .

So th a t  I  can keep tra c k  o f  who has re tu rn e d  th e  s tu d y  and s t i l l  
maintain complete anonym ity , a p o s t  card i s  enc losed  to  r e tu rn  a t  the  
time you re tu rn  the  q u e s t io n n a ir e s . P lease mail t h i s  p o s t  card  
se p a r a te ly .

I  know th a t  t h i s  i s  n o t  th e  most id e a l  tim e o f  year to  in tr u d e  
on your t im e , bu t i t  i s  prime tim e in  which to  ga ther  the  r e f l e c t i o n s  
o f  your s t a f f  regarding  t h e i r  involvem ent in  school d e c is io n  making.

Thank you fo r  your c o o p era t io n .

S in c e r e ly ,

Thomas A. H icks , P r inc ipa l  
Spring  Lake J r - S r  High School
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18370 Country Avenue 
Spring  Lake, Michigan 49456 
January 1985

Dear A sso c ia t io n  P re s id e n t:

In  recen t  months th e  s p o t l i g h t  o f  p u b l i c  a t t e n t io n  and concern  
has f a l l e n  upon our p u b l i c  high schoo ls .  A m u lt i tu d e  o f  rep o r ts  and 
recommendations f o r  reform  have accompanied t h i s  a t t e n t io n .  D ecisions  
concerning which o f  th e se  recommendations w i l l  be implemented w i l l  be 
made by lo c a l  school d i s t r i c t s  across th e  co u n try .  The degree to  which 
teachers  are in v o lv e d  in  th e se  d e c is io n s  may u l t im a te ly  determine the  
success o f  such e f f o r t s .

I  am conducting  a s tu d y  in  cooperation  w ith  Dr. Samuel Moore, 
Department o f  A d m in is tra t io n  and Higher Education a t  Michigan S ta te  
U n iv e r s i ty , which w i l l  i d e n t i f y  and e x p la in  the  degree o f  teacher  
p a r t ic ip a t io n  in  school d e c is io n  making.

The s u b je c t s  o f  t h i s  s tudy  are high school teachers  in  Ottawa, 
Muskegon, and Kent C o u n tie s .

High school a d m in is tra to r s  have agreed to  a s s i s t  me in  the  
d i s t r ib u t io n  o f  th e  su rvey instrument to h igh  school teachers  in  your 
d i s t r i c t .  You have my assurance th a t  th e  in fo rm a tion  provided  by 
teachers  in  your d i s t r i c t  w i l l  be kep t  in  s t r i c t  con fidence .

I f  you have q u e s t io n s  or concerns regard ing  t h i s  s tu d y ,  p lea se  
f e e l  f r e e  to  co n ta c t  me a t  (616) 846-5500, Extension  56; or evenings  
a t  (616) 842-4523.

S in c e r e ly ,

Thomas A. H icks , P r inc ipa l  
Spring  Lake J r . / S r .  High School
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Our teachers have completed the survey on shared 
decision making, and I have put i t  in the mail.

Principal __________________________________ _

School

Number of surveys distributed: ________

Number of surveys completed: ________

 I would l ike  to receive a copy of the results
of this  study.
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