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ABSTRACT

SELECTED kOLES/FUNCTIONS OF MICHIGAN ELEMENTARY PRINCIPALS:
A STUDY OF PERCEIVED NEEDS FOR PREPARATION AND 

CONTINUING PROFESSIONAL DEVELOPMENT

By

Jane E. Kuckel

This  s tu dy  was des ign ed  t o  g a th e r  data in i d e n t i f y i n g  s e l e c t e d  

r o l e s / f u n c t i o n s  t h a t  a r e  a s s o c i a t e d  w i t h  p r i n c i p a l s  who l e a d  

" e f f e c t i  ve" s c h o o l  s .  L i t e r a t u r e  was r e v i e w e d  t h a t  c i t e d  t h e  

p r i n c i p a l  as being key t o  the  s u c c e s s  o f  the  school  and o f  s t u d e n t s  

w i t h i n  t h e  s c h o o l . From t h e  b e h a v i o r s  and c h a r a c t e r i s t i e s  

c o r r e l a t e d  w i t h  e f f e c t i v e  p r i n c i p a l s ,  a s u r v e y  i n s t r u m e n t  was  

d e v e lo p e d ,  which was s e n t  t o  a s t r a t i f i e d  random sample o f  639 

Michigan K-12 p u b l i c  school  e lementary  p r i n c i p a l s .  In t h e  survey  

in s trum ent ,  th e  p r i n c i p a l s  were asked t o  i n d i c a t e  how important  34 

r o l e / f u n c t i o n  d e s c r i p t o r s  were t o  t h e i r  s u c c e s s ,  t h e  d e g r e e  t o  which  

t h e y  f e l t  a need f o r  f u r t h e r  t r a i n i n g  in  t h o s e  r o l e s / f u n c t i o n s ,  and 

where t h e y  r e c e i v e d  t h e i r  most v a l u a b l e  source  o f  t r a i n i n g  f o r  each .  

R o l e / f u n c t i o n  d e s c r i p t o r s  were grouped i n t o  t h e  fo u r  broad c a t e ­

g o r i e s  o f  I n s t r u c t i o n a l  S u p e r v i s io n ,  Leadership ,  Curriculurn D e v e lo p ­

ment and Implementation,  and S t a f f  Development /Personnel  Management.

The r e s u l t s  o f  the  survey  showed a high c o r r e l a t i o n  between  

what p r a c t i c i n g  e lementary  p r i n c i p a l s  p e r c e i v e  t o  be important  and
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t h e  r o l e s / f u n c t i o n s  c i t e d  in  t h e  l i t e r a t u r e  as  be ing  common t o  

" e f f e c t i v e "  p r i n c i p a l s .  There was an average  need exp r e sse d  f o r  

f u r t h e r  t r a i n i n g .  When compared t o  t h e  independent  v a r i a b l e s  o f  

gender ,  age ,  y e a r s  o f  e x p e r i e n c e  as  an e lem en tary  p r i n c i p a l ,  and 

s i z e  o f  t h e  school  d i s t r i c t ,  i t  was found t h a t  f em a les  p e r c e iv e d  a l 1 

f o u r  broad c a t e g o r i e s  t o  be more important than d id  m a les .  I t  was 

a l s o  found t h a t  w h i l e  p r i n c i p a l s  in l a r g e r  d i s t r i c t s  f e l t  th e  r o l e s /  

f u n c t i o n s  t o  be more important ,  p r i n c i p a l s  in s m a l l e r  d i s t r i c t s  

p e r c e i v e d  more o f  a need f o r  c o n t in u in g  p r o f e s s i o n a l  development .  

The most v a l u a b l e  sou r c e  o f  t r a i n i n g  f o r  I n s t r u c t i o n a l  S u p e r v i s io n  

and Curriculum Development and Implementation was a workshop or  

c o n f e r e n c e .  The most v a l u a b l e  source  o f  t r a i n i n g  f o r  Leadership and 

S t a f f  Development /Personnel  Management was o n - t h e - j o b  t r a i n i n g .
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CHAPTER I

INTRODUCTION TO THE STUDY 

In tro d u c t io n

In c u r r e n t  l i t e r a t u r e  about school  e f f e c t i v e n e s s ,  t h e  p r i n c i p a l  

i s  c i t e d  as t h e  key t o  a s u c c e s s f u l  s c h o o l .  S t u d i e s  by Brookover,  

Goodlad,  L e z o t t e ,  and o t h e r  r e s e a r c h e r s  c o n t in u e  t o  support  th e

t h e o r y  t h a t  t h e  p r a c t i c e s  and procedures  o f  t h e  b u i l d i n g  p r i n c i p a l , 

as a l e a d e r ,  have a s i g n i f i c a n t  i n f l u e n c e  on t h e  e f f e c t i v e n e s s  o f  

t h e  s c h o o l ,  p a r t i c u l a r l y  as measured by t h e  v a r i a b l e  o f  s tu d e n t

achievement.

In h i s  s tudy  e n t i t l e d  What Schoo l s  Are For . Goodlad (1979)

conc lu ded  t h a t  t h e  p r i n c i p a l  i s  c e n t r a l  t o  t h e  d i r e c t i o n  t h a t  a 

school  w i l l  t a k e .  The p r i n c ip a l  i s  t h e  main l i n k  between the  

community and t h e  s c h o o l . The p r i n c ip a l  must have an understanding  

o f  and f e e l i n g  f o r  how t h e  community p e r c e i v e s  t h e  r o l e  o f  t h e  

schoo l  in order  f o r  t h a t  p r i n c i p a l  t o  d e ve lop  a s e n s e  o f  m is s io n  and 

d i r e c t i o n .  " I t  i s  the  p r i n c i p a l , more than any o t h e r  i n d i v i d u a l , 

who a r t i c u l a t e s  t h e  p r e v a i l i n g  ambiance and c r e a t e s  a s e n s e  o f

miss ion" (Lazarus ,  1984) .

In t h e i r  1979 s tu dy  o f  Michigan s c h o o l s  e n r o l l i n g  p r i m a r i ly  

low-income and m in o r i ty  c h i l d r e n ,  Brookover and L e z o t te  found t h a t  

t h e  b e h a v i o r s ,  c h a r a c t e r i s t i c s ,  and b e l i e f s  o f  p r i n c i p a l s ,  a long  

w ith  o t h e r  c l i m a t e  f a c t o r s ,  c l e a r l y  i n f l u e n c e d  t h e  l e v e l  o f  s tu d e n t

1
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ach ievem ent .  T h e ir  s t u d i e s  su gge s te d  t h a t  t h e  c r e a t i o n  o f  an 

ap p r o p r ia te  school  l e a r n i n g  c l i m a t e  i s  a more e f f e c t i v e  remedy f o r  

low s tu d e n t  achievement than i s  t h e  c l i n i c a l  a n a l y s i s  o f  i n d iv id u a l  

s t u d e n t s .  E f f e c t i v e  s c h o o l s  have p r i n c i p a l s  who b e l i e v e  and promote  

t h e  b e l i e f  t h a t  a l l  s t u d e n t s  can l ea r n  r e g a r d l e s s  o f  background,  

r a c e ,  or  s oc ioeconom ic  s t a t u s .  L i t e r a t u r e  on e f f e c t i v e  s c h o o l s  has  

s u g g e s te d  t h a t  such s c h o o l s  have p r i n c i p a l s  who are  not  c o n t e n t  with

t h e  s t a t u s - q u o  and who e x h i b i t  d e l i b e r a t e  i n s t r u c t i o n a l  l e a d e r s h i p

toward the  premise t h a t  every  s tu d e n t  can l e a r n .  In s c h o o l s  with

high achievement,  the  p r i n c i p a l  assumes t h e  r e s p o n s i b i l i t y  f o r

i d e n t i f y i n g  - t h e  s c h o o l ’ s  e d u c a t i o n a l  m i s s i o n  as  h i g h  s t u d e n t  

achievement f o r  a l l  s t u d e n t s  and then proceeds  t o  c o o r d in a t e  and 

monitor a l l  school  a c t i v i t i e s  t o  s e e  t h a t  t h e y  c o n t r i b u t e  t o  t h i s  

g o a l .

P r i n c i p a l s  r e p r e s e n t  th e  o r g a n i z a t i o n a l  a u t h o r i t y  o f  th e  school  
and, in  t h a t  regard ,  th e y  s e r v e  t o  s ym b o l ize  what th e  school  
s tan ds  f o r ,  how i t  w i l l  o p e r a te ,  and what i s  important .  In 
g e n e r a l , they  s e t  t h e  e d u c a t io n a l  to n e  f o r  t h e  s c h o o l . The 
r e s e a r c h  on e f f e c t i v e  s c h o o l s ,  e f f e c t i v e  e d u c a t i o n a l  
i n n o v a t i o n s ,  and e f f e c t i v e  s t r a t e g i e s  f o r  p lanning  change a l l  
p o in t  t o  the  p r i n c i p a l  as a s i n g u l a r l y  important person in the  
s u c c e s s f u l  s c h o o l  s y s t e m .  ( L e z o t t e ,  H ath away,  Mi 1 1 e r , 
Passa lacqu a ,  & Brookover,  1980,  p. 93)

A c c o r d i n g  t o  t h e  U . S .  D e p a r tm e n t  o f  E d u c a t i o n  ( 1 9 8 7 ) ,  

p r i n c i p a l s  s tand at  t h e  c e n t e r  o f  school  reform. They not  o n ly  have  

a v i s i o n  o f  what t h e  schoo l  should be,  but  th e y  s a t  high g o a l s ,  

command a t t e n t i o n ,  and m o t i v a t e  t e a c h e r s  and s t u d e n t s  t o  meet t h o s e  

g o a l s .

In 1983,  t h e  American A s s o c i a t i o n  o f  School  A d m in is t r a tor s  

undertook a s tu dy  t o  i d e n t i f y  s t r a t e g i e s  and programs c o n t r i b u t i n g
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t o  more e f f e c t i v e  s c h o o l s .  As par t  o f  t h e i r  c h a r g e ,  t h e y  rev iewed  

more t h a n  a d e c a d e  o f  r e s e a r c h  and w r i t i n g s  r e l a t e d  t o  t h e  

c h a r a c t e r i s t i c s  a s s o c i a t e d  w i t h  e f f e c t i v e  s c h o o l s .  In t h a t  

r e s e a r c h ,  t h e  p r i n c i p a l  was overwhe lmingly  c i t e d  as  one o f  t h e  most  

important keys t o  e x c e l l e n c e  in  s c h o o l s .  "Research f i n d i n g s  on th e  

way good  s c h o o l s  f u n c t i o n  p l u s  t h e  a c c u m u l a t e d  e x p e r i e n c e  o f  

s u p e r in t e n d e n t s  and p r i n c i p a l s  combined t o  dem onstra te  t h a t  school  - 

s i t e  l e a d e r s h i p  i s  an e s s e n t i a l  i n g r e d i e n t  fo r  s u c c e s s f u l  s c h o o l s "  

(p .  5 ) .

Background o f  t h e  Problem

With t h e  g r o w i n g  c o m p l e x i t y  o f  t o d a y ’ s s o c i e t y  and t h e  

concomitant  importance o f  t h e  r o l e  o f  t h e  school  in d e v e l o p i n g  young  

a d u l t s  who w i l l  be a b le  t o  meet t h e  c h a l l e n g e s  o f  tomorrow’ s wor ld ,  

i t  i s  c r i t i c a l  f o r  t h e  b u i l d i n g  p r i n c i p a l  t o  be s k i l l e d  in  many and 

d i v e r s e  l e a d e r s h i p  r o l e s .  Some o f  t h e s e  r o l e s  are f o r e c a s t e r ,  goal  

s e t t e r ,  s t a f f - d e v e l o p m e n t  s p e c i a l i s t ,  f i n a n c e  d i r e c t o r ,  curr icu lum  

p lan n e r ,  and i n s t r u c t i o n a l  l e a d e r .

At p r e s e n t ,  t h e r e  i s  1 i m i t e d  k n o w le d g e  and i n f o r m a t i o n  

a v a i l a b l e  t o  a s s i s t  s t a t e  p o l icym akers ,  t h o s e  p r o v id in g  d i r e c t i o n  

f o r  c o l  l e g e  and u n i v e r s i t y  s c h o o l  admi ni  s t r a t o r  p r e p a r a t i o n  

programs, p r o f e s s i o n a l  o r g a n i z a t i o n s  o f  school  p r i n c i p a l s  and o t h e r  

school  a d m i n i s t r a t o r s ,  and l o c a l  school  d i s t r i c t  l e a d e r s  t o  respond  

t o  the  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l - d e v e l o p m e n t  needs  o f  

b u i l d i n g  p r i n c i p a l s .

In r e c e n t  y e a r s ,  t h i s  concern has come t o  t h e  f o r e f r o n t  w i th  

t h e  p a s s a g e  o f  P u b l i c  A c t  163 i n  M i c h i g a n ,  r e q u i r i n g  t h e
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c e r t i f i c a t i o n  o f  s c h o o l  a d m i n i s t r a t o r s  by t h e  S t a t e  Board o f  

Educat ion.  The a d m i n i s t r a t o r  c e r t i f i c a t i o n  r u l e s  became f i n a l  on 

January 14,  1989.  These f i n a l  r u l e s  were d e s ig n e d  t o  d e t a i l  th e  

p r o c e s s e s  and r e q u i r e m e n t s  f o r  a d m i n i s t r a t o r  c e r t i f i c a t i o n ,  

i n c l u d i n g  requ irem en ts  f o r  (a )  i n i t i a l  p r e p a r a t i o n ,  (b)  c o n t in u in g  

p r o f e s s i o n a l  development r e s u l t i n g  from t h e  r e q u ire d  renewal  o f  th e  

a d m in i s t r a t o r  c e r t i f i c a t e  e v e r y  f i v e  y e a r s ,  and ( c )  s t a t e - a p p r o v e d  

schoo l  a d m in i s t r a t o r  p r e p a r a t io n  programs a t  s t a t e  c o l l e g e s  and 

u n i v e r s i t i e s ,  b a s e d  on S t a t e  Board S t a n d a r d s  o f  Q u a l i t y  f o r  

Ad m in is t r a tor  Prepara t ion  Programs.

Before  passage  o f  P u b l i c  Act  163,  t h e  S t a t e  Board o f  Education  

and th e  l e g i s l a t u r e  had not  a r t i c u l a t e d  i d e n t i f i a b l e  s ta n d a r d s ,  

organ ized  programs, or  deve lop ed  s t a t e  p o l i c y  f o r  t h e  p r e p a r a t io n  

and c o n t in u in g  p r o f e s s i o n a l  development o f  school  a d m i n i s t r a t o r s .  A 

rev iew  o f  S t a t e  Board minutes  and the  p u b l i c  comments b e f o r e  the  

l e g i s l a t u r e  during  th e  d ebate  o f  P u b l i c  Act 163 (House B i l l  4282)  

s u g g e s t s  t h a t  much o f  what c o n s t i t u t e d  a d m i n i s t r a t o r  p r e p a r a t io n  had 

been done through autonomous advanced d e gree  programs a t  s t a t e  

c o l l e g e  and u n i v e r s i t i e s .  The d i s c u s s i o n  l e a d i n g  up t o  t h e  passage  

o f  P ub l ic  Act  163 i n d i c a t e d  t h a t  t h e s e  programs have g e n e r a l l y  

operated  i n d e p e n d e n t ly  from any s t a t e w i d e  p o l i c y  d i r e c t i o n ,  with  

l i t t l e  c o o r d i n a t i o n  among i n s t i t u t i o n s  and minimum l i n k a g e s  w i th  

p r a c t i c i n g  school  a d m i n i s t r a t o r s .

A l t h o u g h  t h e  r e q u i r e m e n t s  o f  M i c h i g a n ’ s  P u b l i c  A c t  163  

e s t a b l i s h  a framework f o r  d e v e lo p in g  s t a t e  p o l i c y  f o r  a d m in i s t r a t o r  

p r e p a r a t io n  and c o n t i n u i n g  p r o f e s s i o n a l - d e v e l o p m e n t  programs,  i t  i s
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o n ly  t h e  b e g i n n i n g .  D e c id in g  t h e  c o n t e n t  o f  t h e s e  programs i s  th e  

nex t  c r i t i c a l  phase i f  a d m in i s t r a t o r  p r e p a r a t io n  i s  t o  have any 

e f f e c t  on t h e  p r a c t i c e s  and q u a l i t y  o f  s c h o o l s  in Michigan.

In r e s p o n s e  t o  t h i s  n e e d ,  t h e  M ic h i g a n  S t a t e  Board o f  

Educat ion ,  in  December 1988,  appointed  a P r o f e s s i o n a l  Standards  

Commission f o r  A d m in i s t r a to r  Preparat ion  and C e r t i f i c a t i o n .  The 

Commission was charged by t h e  S t a t e  Board t o  d e v e lo p  and recommend 

s tandards  o f  q u a l i t y  f o r  a d m in i s t r a t o r  p r e p a r a t io n  programs. The 

s ta n d a r d s ,  when adopted by t h e  S t a t e  Board, w i l l  be used t o  rev iew  

and approve a l l  a d m i n i s t r a t o r  pr e p a r a t io n  programs a t  Michigan  

c o l l e g e s  and u n i v e r s i t i e s  t h a t  want t o  recommend c a n d i d a t e s  f o r  

Michigan a d m in i s t r a t o r  c e r t i f i c a t i o n .

This  same concern has been addressed  n a t i o n a l l y ,  as w e l l , 

through v a r io u s  s t u d i e s  and n a t io n a l  t a s k  f o r c e  r e p o r t s .  S in c e  the  

r e l e a s e  o f  t h e  n a t i o n a l  r e p o r t ,  A N a t i o n  a t  R i s k  ( N a t i o n a l  

Commission on Excellence in Education,  1983 ) ,  t h e r e  have been many 

r e p o r t s  t h a t  fo cu se d  on t h e  s t a t u s  and f u t u r e  d i r e c t i o n  o f  e d u c a t io n  

in t h e  United S t a t e s .  These n a t io n a l  r e p o r t s  r e s u l t e d  from t h e  work 

o f  d i v e r s e  c o m m i t t e e s - - p u b l i c ,  p r i v a t e ,  e d u c a t i o n a l , g o v e r n m e n ta l , 

b u s i n e s s - a l l  o f  which s t u d i e d  v a r io u s  e le m e n ts  o f  t h e  p r e s e n t  

system o f  e d u c a t io n  and recommended changes f o r  t h e  f u t u r e .

These i n i t i a l  r e p o r t s  f ocu sed  on c a l l s  f o r  reform in d e l i v e r y  

o f  i n s t r u c t i o n ,  s tandards  o f  q u a l i t y  in s tu d e n t  ach ievem ent ,  t e a c h e r  

p r e p a r a t io n  and c e r t i f i c a t i o n ,  and f u n c t i o n s  and r o l e s  o f  p a r e n t s  

and c i t i z e n s  in  e d u c a t io n a l  d e c i s i o n  making. One r e s u l t  o f  a l l  

t h e s e  r e p o r t s  was t h e  c h a l l e n g e  p r e s en te d  t o  t h e  governors  o f  th e  50
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s t a t e s ,  who took  up e d u c a t io n a l  reform as a f i r s t  p r i o r i t y  ( M i l l e r ,  

1 9 8 7 ) .  The r e p o r t s  a l s o  f o c u s e d  c r i t i c i s m  on e d u c a t i o n a l  

a d m i n i s t r a t o r s  by s u g g e s t i n g  t h a t  school  a d m i n i s t r a t o r s  are  j u s t  not  

as  competent  as  a d m in i s t r a t o r s  in  o t h e r  f i e l d s  ( G r i f f i t h s ,  S t o u t ,  & 

Forsy th ,  1 9 8 7 ) .

Sta tement o f  t h e  Problem

The r e s u l t s  o f  r e c e n t  r e se a r c h  r e p o r t s  and s t u d i e s ,  both 

l o c a l l y  and n a t i o n a l l y ,  a b o u t  t h e  p r i n c i p a l s h i p  (B lum b er g  & 

G r e e n f i e l d ,  1980;  Brookover & L e z o t t e ,  1979;  Duke, 1987;  Finn ,  1988;  

Goodlad,  1984;  Land & Walberg, 1987;  L e z o t t e ,  1980;  M i l l e r ,  1987)  

s t r o n g l y  s u g g e s te d  t h a t  how an e lem entary  p r i n c i p a l  v i s u a l i z e s  

h i s / h e r  r o l e ,  d e v e lo p s  b u i l d i n g  c l i m a t e ,  f o s t e r s  s t a f f  deve lopment ,  

and p r o m o te s  s t u d e n t  l e a r n i n g  g r e a t l y  i n f ! u e n c e s  s t u d e n t  

a c h i e v e m e n t .  T h e r e f o r e ,  i t  s eem s  c r i t i c a l  t h a t  p r a c t i c i n g  

p r i n c i p a l s  and t h o s e  a s p i r i n g  t o  t h e  p r i n c i p a l s h i p  ga in  knowledge  

about th e  r o l e s / f u n c t i o n s  t h a t  enhance schoo l  e f f e c t i v e n e s s  and t h a t  

t h e y  have o p p o r t u n i t i e s  t o  deve lop  s k i l l s  and p r o f i c i e n c i e s  in t h o s e  

r o l e s .  "With t h e  i n c r e a s e d  e v id e n c e  t h a t  p r i n c i p a l s  are c r u c i a l  t o  

t h e  o p e r a t io n  o f  e f f e c t i v e  s c h o o l s  w i l l  come t h e  r e c o g n i t i o n  f o r  th e  

need t o  prov ide  f o r  t h e i r  c o n t in u in g  p r o f e s s i o n a l  development"  

( L e z o t t e  e t  a l . ,  1980,  p. 9 6 ) .

In 1 9 8 6 ,  t h e  N a t i o n a l  A s s o c i a t i o n  o f  E l e m e n t a r y  S c h o o l  

P r i n c i p a l s  (NAESP) undertook a s tudy  t o  determin e  t h e  c h a r a c t e r i s ­

t i c s  and a p t i t u d e s  most needed by t o d a y ’ s p r i n c i p a l s  ( K - 8 ) . Their  

s tu dy  at tempted t o  s e t  f o r t h ,  in  a p o s i t i o n  paper ,  t h e  s k i l l s ,
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t r a i t s ,  and c a p a b i l i t i e s  t h a t  make f o r  t h e  kinds  o f  p r i n c i p a l s  who 

d e v e lo p  K-8 s c h o o l s  o f  o u t s t a n d in g  q u a l i t y .  Like Goodlad,  the  NAESP 

r e s e a r c h  r e v e a l e d  t h a t  "As t h e  s c h o o l ’ s  1 e a d e r ,  t h e  b u i l d i n g  

p r i n c i p a l  i s  t h e  s i n g l e  most important f i g u r e  in  de term in ing  th e  

e f f e c t i v e n e s s  o f  t h o s e  y e a r s . "  They s t r e s s e d  t h a t  e f f e c t i v e  

p r i n c i p a l s  p o s s e s s  a p p r o p r i a t e  p e r s o n a l  c h a r a c t e r i s t i c s  and 

a p t i t u d e s  and t h a t  t h e i r  p r o f e s s i o n a l  p r e p a r a t io n  be r e l e v a n t  and 

e f f e c t i v e .

Ch ester  E. Finn ,  J r . ,  former A s s i s t a n t  S e c r e t a r y  and Counse lor

t o  t h e  U.S.  S e c r e t a r y  o f  Education,  in w r i t i n g  f o r  t h e  1987 Report

o f  t h e  N a t i o n a l  Com m iss ion  on E x c e l  1 e n c e  i n  E d u c a t i o n a l

A d m i n i s t r a t i o n ,  u n d e r s c o r e d  t h e  need  f o r  s t r o n g e r  p r e p a r a t i o n

programs f o r  school  p r i n c i p a l s  and s u p e r in t e n d e n t s  as  a n e c e s s i t y

f o r  promoting h i g h - a c h i e v i n g  school  sy s te m s .  He observed  t h a t :

P r a c t i c a l l y  never  does  one encounter  a good school  with a bad 
p r i n c i  pa l  o r  a h i g h - a c h i e v i n g  s c h o o l  s y s t e m  w i th  a 1 ow 
p e r f o r m a n c e  s u p e r i n t e n d e n t .  Ample r e s e a r c h  i n t o  t h e  
c h a r a c t e r i s t i c s  o f  p a r t i c u l a r l y  e f f e c t i v e  s c h o o l s  conf irm s  the  
c o n c l u s i o n  o f  common s e n s e .  The c a l i b e r  o f  i n s t i t u t i o n a l  
l e a d e r s h i p  p o w e r f u l ly  i n f l u e n c e s  th e  q u a l i t y  o f  e d u c a t io n .  
Yet,  a t  a t im e  when t h e  n a t io n  i s  d e e p ly  concerned about th e  
performance o f  i t s  s c h o o l s ,  and n e a r - t o - o b s e s s e d  with the  
c r e d e n t i a l s  and c a r e e r s  o f  t h o s e  who t e a c h  in them, s c a n t  
a t t e n t i o n  has been pa id  t o  t h e  p r e p a r a t io n  and q u a l i f i c a t i o n s  
o f  t h o s e  who l e a d  them. (p.  89)

A c h i l l e s  (1987)  observed  t h a t  t h e  1 i t e r a t u r e  on e d u c a t io n a l

a d m in i s t r a t o r  p r e p a r a t io n  and c r i t i c s  o f  t h e  programs,  as we l l  as

p r a c t i t i o n e r s ,  a l l  have i n d i c a t e d  t h a t  e d u c a t io n  needs  p r i n c i p a l s

who deal  with i n s t r u c t i o n a l  l e a d e r s h i p  and change and are adept at

s c h o o l - s i t e  management. However, A c h i l l e s  s u g g e s te d  t h a t :

The c o n t r a d i c t i o n s  between course  work and p r a c t i c e  should be 
g i v e n  s e r i o u s  a t t e n t i o n  s i n c e  cu r r en t  r e se a r c h  s u g g e s t s  t h a t



8

s t u d e n t  outcomes seem r e l a t e d  t o  a d m i n i s t r a t o r  b e h a v i o r s  t h a t  
are  not  commonly i d e n t i f i e d  through o b s e r v a t i o n a l  s t u d i e s  in  
s c h o o l s  or tau gh t  in  p r e p a r a t io n  programs, (p .  44)

The NAESP, in  t h e i f  P r o f i c i e n c i e s  f o r  P r i n c i p a l s  K-8 ( 1 9 8 6 ) ,

echoed A c h i l l e s ’ s concern:  "Most pr e p ar a t ion  programs do a good job

o f  p r o v id in g  an adequate knowledge b ase .  They t o o  o f t e n  f a l l  s h o r t ,

however,  in  t r a n s l a t i n g  such knowledge i n t o  p r a c t i c a l  a p p l i c a t i o n  a t

t h e  e l e m en ta r y /m id d le  school  l e v e l " (p.  1 ) .

The demographic t r e n d s  in  Michigan,  showing a s i g n i f i c a n t  r a t e

o f  r e t i r e m e n t  over  the  nex t  few y e a r s ,  make i t  even more c r i t i c a l  t o

be concerned about th e  pr e p a r a t io n  o f  a s p i r i n g  p r i n c i p a l s  who can

and w i l l  make a d i f f e r e n c e  in how and what s t u d e n t s  can l e a r n .  Two

s t u d i e s  conducted by th e  Michigan Department o f  Education in  1986

and 1987 on th e  e l i g i b i l i t y  and p lans  f o r  r e t i r e m e n t  o f  c u r r e n t l y

employed school  p r i n c i p a l s  found t h a t  approx im ate ly  86% o f  the

e l e m e n t a r y  s c h o o l  p r i n c i p a l s  who were  e l i g i b l e  f o r  r e t i r e m e n t

a c t u a l l y  planned t o  r e t i r e  from s e r v i c e  in Michigan p u b l i c  s c h o o l s

by 1991.  This  r e p r e s e n t s  34% o f  a l l  c u r r e n t l y  employed e lem entary

p r i n c i p a l s . The M ic h i g a n  e x p e r i e n c e  i n  t u r n o v e r  o f  s c h o o l

p r i n c i p a l s  r e f l e c t s  a n a t io n a l  t r e n d .  During t h e  ne x t  t en  y e a r s ,

almos t  h a l f  o f  a l l  c u r r e n t  p r i n c i p a l s  w i l l  r e t i r e  (U .S .  Department

o f  Education ,  1 9 8 7 ) .  This  means t h a t  s i g n i f i c a n t  numbers o f

b u i l d i n g  p r i n c i p a l s  employed over  t h e  next  t e n  y e a r s  w i l l  be new to

t h e i r  p o s i t i o n  as  a b u i l d i n g  p r i n c i p a l .

The problem, t h e r e f o r e ,  i s  t h a t  a t  p r e s e n t ,  t h e r e  i s  1 imited

knowledge and in for m at ion  a v a i l a b l e  t o  a s s i s t  s t a t e  po l ic y m a k e r s ,

t h o s e  p r o v i d i n g  d i r e c t i o n  f o r  c o l l e g e  and u n i v e r s i t y  s c h o o l
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a d m in i s t r a t o r  p r e p a r a t i o n  programs, p r o f e s s i o n a l  o r g a n i z a t i o n s  o f  

school  p r i n c i p a l s  and o t h e r  schoo l  a d m i n i s t r a t o r s ,  and l o c a l  schoo l  

d i s t r i c t  l e a d e r s  t o  respond t o  t h e  p r e p a r a t io n  and c o n t in u in g  

p r o f e s s i o n a l - d e v e l o p m e n t  needs o f  e lem entary  p r i n c i p a l s .  This  s tudy  

was d e s ig n ed  t o  g a t h e r  in form at ion  t h a t  w i l l  be h e l p f u l  t o  t h e s e  

o r g a n i z a t i o n s  i n  d e s i g n i n g  a d m in i s t r a t o r - p r e p a r a t io n  programs and 

c o n t i n u i n g  p r o f e s s i o n a l  deve lopment .

Purpose o f  t h e  Study

The purpose o f  t h i s  s tu d y ,  th e n ,  was t o  a s s e s s  how important  

p r i n c i p a l s  p e r c e i v e d  c e r t a i n  r o l e s / f u n c t i o n s  a s s o c i a t e d  w i t h  

l e a d e r s h i p  e f f e c t i v e n e s s  t o  be t o  t h e i r  own s u c c e s s  as  a p r i n c i p a l . 

I t  was a l s o  in tended  t o  re v ea l  th e  degree  o f  need f o r  f u r t h e r  

p r o f e s s i o n a l  d e v e l o p m e n t  in  t h e s e  r o l e s / f u n c t i o n s  and where  

p r i n c i p a l s  had r e c e i v e d  t h e i r  most v a l u a b l e  source  o f  t r a i n i n g  f o r  

t h e s e  r o l e s / f u n c t i o n s .  Comparing th e  r e se a r c h  r e p o r t s  about  what 

e f f e c t i v e  p r i n c i p a l s  do w i th  what Michigan p r a c t i c i n g  p r i n c i p a l s  

p e r c e i v e  t o  be important t o  t h e i r  s u c c e s s  should be a v a l u a b l e  

sou r c e  o f  in for m at ion  in  d e f i n i n g  b a s i c  and common c o n t e n t  f o r  

a d m in i s t r a t o r  p r e p a r a t io n  programs. For t h i s  in fo r m a t io n  t o  be 

u s a b l e  t o  t h o s e  i n s t i t u t i o n s  and o r g a n i z a t i o n s  t h a t  prepare  and 

update p r i n c i p a l s  f o r  t h e i r  r o l e ,  they  a l s o  need t o  know where  

p r i n c i p a l s  r e c e i v e d  t h e i r  most v a l u a b l e  p r o f e s s i o n a l  development  f o r  

t h o s e  r o l e s / f u n c t i o n s .

This  s tu dy  was d e s ig n ed  t o  c o l l e c t  and a n a ly z e  d ata  t h a t  may be 

h e l p f u l  t o  s t a t e  p o l i c y m a k e r s ,  f a c u l t y  o f  c o l l e g e  and u n i v e r s i t y
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school  a d m in i s t r a t o r  pr e p a r a t io n  programs, p r o f e s s i o n a l  o r g a n i z a ­

t i o n s  o f  school  p r i n c i p a l s  and o t h e r  school  a d m i n i s t r a t o r s ,  and 

school  d i s t r i c t  l e a d e r s  t o  understand b e t t e r  t h r e e  important  areas  

r e l a t e d  t o  th e  Michigan school  p r i n c i p a l s h i p .  These areas  ar e  (a )  

t h e  p e r c e p t i o n  o f  e l e m e n t a r y  p r i n c i p a l s  a b o u t  t h e  r a n g e  and 

importance  o f  s e l e c t e d  j o b  r o l e s ,  (b)  t h e  needs t h a t  e lem entary  

p r i n c i p a l s  i d e n t i f y  f o r  f u r t h e r  p r e p a r a t io n  and c o n t in u in g  p r o f e s ­

s i o n a l  development t o  respond t o  t h e  s e l e c t e d  jo b  r o l e s ,  and ( c )  

what e lem entary  p r i n c i p a l s  i d e n t i f y  as t h e  most v a l u a b l e  source  o f  

t h e i r  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  deve lopment .

I t  i s  hoped t h a t  t h e  in form at ion  g leaned  through t h i s  s tu dy  

wi 11 be h e l p f u l  in  p r e p a r i n g  and u p d a t i n g  a d m i n i s t r a t o r s  in  

r o l e s / f u n c t i o n s  t h a t  enhance t h e i r  e f f e c t i v e n e s s  toward s tu d e n t  

ach ievem ent .

Research Q uest ions

Responses were sought  t o  th e  f o l l o w i n g  q u e s t i o n s :

1.  What do e lem en tary  p r i n c i p a l s  p e r c e i v e  t o  be t h e  d e gree  o f  

importance o f  t h e  s e l e c t e d  a d m in i s t r a t o r  r o l e s / f u n c t i o n s ?

2 .  What d i  f f e r e n c e s  e x i  s t  among e l  e m e n t a r y  p r i n c i p a l s  

r egard ing  t h e i r  p e r c e p t i o n s  about t h e  importance o f  a d m in i s t r a t o r  

r o l e s / f u n c t i o n s ,  comparing t h e  v a r i a b l e s  o f  gender ,  age ,  l e n g t h  o f  

s e r v i c e  as  an e lem en tary  p r i n c i p a l , and s i z e  o f  t h e i r  school  

d i s t r i c t ?

3 .  What do e lem en tary  p r i n c i p a l s  p e r c e i v e  t o  be t h e i r  degree  

o f  n e e d  f o r  f u r t h e r  p r e p a r a t i o n  and c o n t i n u i n g  p r o f e s s i o n a l  

development in each o f  t h e  s e l e c t e d  r o l e s / f u n c t i o n s ?
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4 .  What d i f f e r e n c e s  e x i s t  among e l e m e n t a r y  p r i n c i p a l s  

r egard ing  t h e  degree  o f  need f o r  f u r t h e r  p r o f e s s i o n a l  deve lopment ,  

comparing t h e  v a r i a b l e s  o f  gender ,  age ,  l e n g t h  o f  s e r v i c e  as  an 

e lem en tary  p r i n c i p a l , and t h e  s i z e  o f  t h e i r  schoo l  d i s t r i c t ?

5 .  What do e l e m e n t a r y  p r i n c i p a l s  i d e n t i f y  a s  t h e i r  m ost  

v a l u a b l e  s o u r c e  o f  p r e p a r a t i o n  and c o n t i n u i n g  p r o f e s s i o n a l  

development  f o r  each o f  t h e  s e l e c t e d  a d m in i s t r a t o r  r o l e s / f u n c t i o n s ?

Research Methodology

This  s tudy  was d e s ig n e d  as d e s c r i p t i v e  r e s e a r c h .  Borg and Gall  

(1983)  d e f i n e d  t h e  purpose o f  d e s c r i p t i v e  r e se a r c h  as  be ing  t o  

" c h a r a c t e r i z e  a sample" (p .  3 0 ) .

T h i s  s t u d y  i s  one  o f  a p a i r  o f  s t u d i e s  l o o k i n g  a t  t h e  

p r e p a r a t i o n  and c o n t i n u i n g  p r o f e s s i o n a l - d e v e l o p m e n t  n e e d s  o f  

e lem en tary  and secondary  schoo l  p r i n c i p a l s  in  r e l a t i o n  t o  t h e i r  

p e r c e p t i o n s  about t h e  range and importance o f  t h e  s e l e c t e d  job  

r o l e s / f u n c t i o n s .  T h i s  s t u d y  f o c u s e d  on t h e  p r e p a r a t i o n  and 

c o n t i n u i n g  p r o f e s s i o n a l - d e v e l o p m e n t  n e e d s  o f  e l e m e n t a r y  s c h o o l  

p r i n c i p a l s .  The o t h e r  s tu d y ,  w r i t t e n  by C. Danford A u s t in ,  focu sed  

on secondary  p r i n c i p a l s .  No attempt  has been made t o  compare the  

r e s u l t s  o f  t h e  two s t u d i e s .  Such comparisons cou ld  be t h e  f o c u s  o f  

a f u t u r e  s tu d y .

I t  was not  t h e  i n t e n t i o n  o f  t h i s  w r i t e r  t o  be comprehensive  in  

ad d r e s s in g  a l l  t h e  r o l e s / f u n c t i o n s  o f  t h e  e lem entary  p r i n c i p a l s h i p .  

The r o l e s / f u n c t i o n s  addressed  in t h i s  s tu dy  were s e l e c t e d  because  

th e y  form th e  common thread  in  t h e  e f f e c t i v e  s c h o o l s  1 i t e r a t u r e
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r e g a r d i n g  t h e  s u c c e s s - e n h a n c i n g  r o l e s  o f  b o th  e l e m e n t a r y  and 

secondary schoo l  p r i n c i p a l s .

A r e v i e w  o f  t h e  1 i t e r a t u r e  s u g g e s t e d  t h a t  t h e  r o l e s  o f  

elementary* m idd le ,  and high school  p r i n c i p a l s  are more s i m i l a r  than  

d i f f e r e n t .  However, as Dulce (1987)  noted in  Thinking About School  

L e ad e r sh ip , a rev iew  o f  p r i n c i p a l s ’ j o b  d e s c r i p t i o n s  does  re v ea l  

some d i f f e r e n c e s  i n  e x p e c t a t i o n s  f o r  e l e m e n t a r y  and s e c o n d a r y  

p r i n c i p a l s .  These d i f f e r e n c e s  r e l a t e  t o  span o f  c o n t r o l , age o f  

s t u d e n t s ,  co m p le x i ty  o f  curr ic u lum , and community e x p e c t a t i o n s .

The f i r s t  s t e p  in conduct in g  th e  s tu dy  was t o  r e v ie w  the  

l i t e r a t u r e  and re se ar c h  t h a t  showed a c o r r e l a t i o n  between c e r t a i n  

be hav ior s  and l e a d e r s h i p  a c t i v i t i e s  o f  school  p r i n c i p a l s  and school  

s u c c e s s .  This  rev iew  i s  p r e s en te d  in  Chapter I I . As t h e  1 i t e r a t u r e  

was r e v iew ed ,  t h e  r e s e a r c h e r  noted a l l  b ehav iors  and c h a r a c t e r i s t i c s  

t h a t  w e r e  c o r r e l a t e d  w i t h  o r  1 in k e d  t o  s c h o o l  s u c c e s s  and 

e f f e c t i v e n e s s .  These r o l e s / f u n c t i o n s  were then grouped i n t o  the  

broad c a t e g o r i e s  o f  I n s t r u c t i o n a l  S u p e r v i s io n ,  Curriculum D e v e lo p ­

ment and Implementat ion ,  Leadersh ip ,  and S t a f f  Development /Personnel  

Management. The survey instrument  was p i l o t  t e s t e d .  R e v i s i o n s  were  

made, based on t h e  comments o f  t h e  respondents  and a r e l i a b i l i t y  

s tu dy  t h a t  was conducted to  ensure  t h a t  t h e  r o l e s / f u n c t i o n s  in  each  

c a te g o r y  were r e l i a b l e  t o  t h a t  c a t e g o r y .

A survey instrument  w i th  42 q u e s t io n s  was then  s e n t  t o  a 

s t r a t i f i e d  random sample o f  Michigan e lem entary  p r i n c i p a l s  in K-12 

p u b l i c  schoo l  d i s t r i c t s .  For each r o l e  f u n c t i o n ,  r e sp o n d e n ts  were  

asked t o  i n d i c a t e  (a)  how important t h i s  r o l e / f u n c t i o n  was t o  t h e i r
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s u c c e s s  as  a p r i n c i p a l ,  ( b )  t h e i r  p e r s o n a l  n eed  f o r  f u r t h e r  

p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  development in  order  t o  be 

as e f f e c t i v e  as  t h e y  would l i k e  t o  be,  and ( c )  t h e i r  most v a l u a b l e  

s ou r c e  o f  p r e p a r a t io n  and p r o f e s s i o n a l  deve lopment .  An a d d i t i o n a l  

e i g h t  q u e s t i o n s  were used to  ga th e r  demographic in fo r m a t io n  about  

t h e  r e sp o n d e n t s .  Chapter I I I  c o n t a in s  a d e t a i l e d  d i s c u s s i o n  o f  the  

procedures  f o l 1 owed in conduct in g  t h e  r e s e a r c h .

The survey ins trum ent  was des ign ed  t o  g a t h e r  in form at ion  about  

t h e  l e a d e r s h i p  q u a l i t i e s  and b e h a v i o r s  o f  t o d a y ’ s e l e m e n t a r y  

p r i n c i p a l s  as  a source  o f  in form at ion  f o r  d e s i g n i n g  p r e p a r a t io n  and 

c o n t i n u i n g  p r o f e s s i o n a l - d e v e l o p m e n t  programs f o r  a s p i r i n g  and 

p r a c t i c i n g  p r i n c i p a l s .

S i g n i f i c a n c e  o f  t h e  Study  

Recent r e se a r c h  r e l a t e d  t o  t h e  i d e n t i f i c a t i o n  o f  c h a r a c t e r i s ­

t i c s  and be hav ior s  a s s o c i a t e d  with p r i n c i p a l s  who l e a d  " e f f e c t i v e "  

s c h o o l s ,  coupled wi th  t h e  expected  r e t i r e m e n t  o f  l a r g e  numbers o f  

c u r r e n t l y  p r a c t i c i n g  s c h o o l  a d m i n i s t r a t o r s ,  s u g g e s t s  t h a t  t h e  

f i n d i n g s  and a n a l y s i s  from t h i s  s tu dy  w i l l  be u s e fu l  in prepar in g  

and updating e lem entary  p r i n c i p a l s  with t h e  p r o f i c i e n c i e s  and s k i l l s  

f o r  t h e i r  l e a d e r s h i p  r o l e  i n  prepar in g  s t u d e n t s  as problem s o l v e r s  

and d e c i s i o n  makers in t h e  t w e n t y - f i r s t  c e n tu ry .

Former U.S .  S e c r e t a r y  o f  Education Wil l iam J .  Bennet t  ( c i t e d  in 

U.S.  Department o f  Education ,  1987)  observed  t h a t :

The q u a l i t y  o f  t h e  men and women who t a k e  t h e i r  pi a c e s  w i l l  
g r e a t l y  i n f l u e n c e  t h e  k ind  o f  e d u c a t i o n  we e n j o y ,  and 
e v e n t u a l l y ,  t h e  k in d  o f  s o c i e t y  i n  w h ich  we 1 i v e .  The 
l e a d e r s h i p  they  prov ide  w i l l  d e term in e ,  t o  a l a r g e  e x t e n t ,  what 
kind o f  t e a c h e r s  are r e c r u i t e d ,  how many good ones  s t a y  in the
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p r o f e s s i o n ,  and how many i n e f f e c t i v e  ones l e a v e .  We must tak e  
t h i s  o p p o r t u n i ty  t o  f i l l  our s c h o o l s  w i th  dynamic,  committed  
l e a d e r s ,  f o r  th e y  pr ov id e  the  key t o  e f f e c t i v e  s c h o o l s  where we 
w i l l  e i t h e r  win or l o s e  t h e  b a t t l e  f o r  e x c e l l e n c e  in  e d u c a t i o n .

At p r e s e n t ,  t h e r e  i s  1 i m i t e d  k n o w le d g e  and i n f o r m a t i o n  

a v a i l a b l e  t o  a s s i s t  s t a t e  p o l icym akers ,  t h o s e  p r o v id in g  d i r e c t i o n  

f o r  c o l l e g e  and u n i v e r s i t y  s c h o o l  a d m i n i s t r a t o r  p r e p a r a t i o n  

programs,  p r o f e s s i o n a l  o r g a n i z a t i o n s  o f  school  p r i n c i p a l s  and o t h e r  

schoo l  a d m i n i s t r a t o r s ,  and l o c a l  school  d i s t r i c t  l e a d e r s  t o  respond  

t o  t h e  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l - d e v e l o p m e n t  needs  o f  

e lem en tary  p r i n c i p a l s .

This  s tudy  was d e s ig n ed  t o  g a th e r  in form at ion  t o  a s s i s t  t h e s e  

groups w i th  t h i s  concern .  I t  took  a c l o s e r  l o o k  a t  how p r a c t i c i n g  

p r i n c i p a l s  p e r c e iv e d  t h e  importance o f  s e l e c t e d  r o l e s / f u n c t i o n s  

a s s o c i a t e d  wi th  e f f e c t i v e  school  l e a d e r s ,  whether t h e y  p e r c e i v e d  a 

need f o r  more t r a i n i n g  in  t h e s e  r o l e s / f u n c t i o n s ,  and where t h e y  had 

r e c e i v e d  t h e i r  m ost  v a l u a b l e  s o u r c e  o f  p r e p a r a t i o n  f o r  t h e s e  

r o l e s / f u n c t i o n s .  Such in form at ion  i s  e s p e c i a l l y  s i g n i f i c a n t  a t  t h i s  

t im e due t o  t h e  p r o j e c t i o n  t h a t  t h e r e  could  be a 32% r e t i r e m e n t  r a t e  

o f  p r i n c i p a l s  between 1986 and 1991 (Michigan P u b l i c  School R e t i r e ­

ment Report , 19 8 7 ) .

I t  i s  hoped t h a t  t h e  r e s u l t s  o f  t h i s  s tu dy  w i l l  prove  h e l p f u l , 

in  some measure,  in answering t h e  f o l l o w i n g  q u e s t i o n s :

1.  How should c o l l e g e s ,  u n i v e r s i t i e s ,  and o t h e r  a d m i n i s t r a t o r  

p r e p a r a t i o n  program s m o d i f y  t h e i r  programs in  t h e  a r e a s  o f  

i n s t r u c t i o n a l  s u p e r v i s i o n ,  curr iculum  development and implementa­

t i o n ,  l e a d e r s h i p ,  and s t a f f  deve lo pm ent /p ersonne l  management so  as



15

t o  a s s i s t  p r o s p e c t i v e  a d m i n i s t r a t o r s  in  becoming b e t t e r  prepared f o r  

t h e  v a r i e t y  o f  r o l e s  r e q u ire d  o f  a b u i l d i n g  p r i n c i p a l ?

2 .  What c r i t e r i a  should  l o c a l  schoo l  d i s t r i c t s  c o n s i d e r  in the  

s e l e c t i o n  p r o c e s s  t h a t  w i l l  be used t o  r e p l a c e  up t o  32% o f  

p r e s e n t l y  employed e lem en tary  schoo l  p r i n c i p a l s  when th e y  r e t i r e  

over  t h e  next  t h r e e  t o  f i v e  y e ar s?

3 .  What c o n t i n u i n g  p r o f e s s i o n a l - d e v e l o p m e n t  n e e d s  o f  

p r i n c i p a l s  must be met t o  a s s u r e  t h a t  p r i n c i p a l s  can respond  

e f f e c t i v e l y  t o  changes in s o c i e t y  and t h e  r e s u l t a n t  e x p e c t a t i o n s  f o r  

s c h o o l s ?

4.  What mechanism(s)  should be in  p l a c e  t o  respond t o  th e  

i n i t i a l  and c o n t in u in g  p r o f e s s i o n a l - d e v e l o p m e n t  needs o f  p r i n c i p a l s ?

In A Time f o r  R e s u l t s :  The Governors* 1991 Report on Educa­

t i o n . t h e  n a t i o n ’ s governors  r e p o r te d  t h a t  "school  l e a d e r s h i p  w i l l  

be th e  key i n g r e d i e n t  o f  t h e  second wave o f  reform" (p.  5 1 ) .

H owever ,  s e v e r a l  r e s e a r c h  s t u d i e s  have  found t h a t  s c h o o l  

a d m i n i s t r a t i o n ,  as p r a c t i c e d  by s u p e r in t e n d e n t s  and p r i n c i p a l s ,  

bears  1 i t t l e  resemblance t o  schoo l  a d m i n i s t r a t i o n  as  ta u g h t  in 

graduate  s c h o o l s  o f  e d u c a t io n  ( P e te r s o n  & Finn,  1985;  P i t n e r ,  1 9 8 2 ) .

The 1987 Report o f  t h e  Nat iona l  Commission on E x c e l l e n c e  in 

Educational  A d m in i s t r a t io n  conc luded t h a t  "at  l e a s t  300 u n i v e r s i t i e s  

and c o l l e g e s  should c e a s e  prepar in g  e d u c a t io n a l  a d m in i s t r a t o r s "  (p.  

2 0 ) .  Nancy J .  P i t n e r ,  in  w r i t i n g  f o r  t h e  1987 Report o f  t h e  

Nat ional  Commission on E x c e l l e n c e  in  Educat iona l  A d m i n i s t r a t i o n , 

observed t h a t ,  in  g e n e r a l , t h e  c o m p la in t s  o f  p r a c t i t i o n e r s  are  t h a t  

f a c u l t y  have not  had e x p e r i e n c e  as  1 i n e  a d m i n i s t r a t o r s  in  p u b l i c
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s c h o o l s ,  t h a t  t h e  u n i v e r s i t y  programs do not  pr ov id e  t h e  o p p o r t u n i ty

f o r  app ly ing  t h e o r e t i c a l  knowledge t o  a c tu a l  s i t u a t i o n s ,  t h a t  th e

th e o ry  i t s e l f  i s  t o o  o f t e n  i r r e l e v a n t  or t a n g e n t i a l  t o  r e a l - w o r l d

needs ,  and t h a t  p r a c t i t i o n e r s  are  not  used in  t e a c h i n g  and course

development .  P i t n e r  a l s o  observed  t h a t :

. . . I t  i s  d i f f i c u l t  t o  ig n o r e  t h e  t e s t im o n y  o f  school
a d m i n i s t r a t o r s  t h a t  t h e i r  t r a i n i n g  p r ogr am s  a r e  f a r  from  
adequate  in  prepar ing  them t o  r e s o l v e  t h e  problems t h e y  f a c e .  
S i n c e  a d m i n i s t r a t o r s  c l a i m  t h e y  a r e  u n p r e p a r e d  f o r  t h e  
r e a l i t i e s  o f  managerial  work,  i t  behooves  us to  examine what  
t h a t  work e n t a i l s  and i t s  impact  on t h e  school  o r g a n i z a t i o n s ,  
(p .  368)

P eterson  and Finn (1985)  d i sparaged  a d m i n i s t r a t i o n  p r e p a r a t i o n  

programs f o r  t h e i r  "Mickey Mouse" c o u r s e s ,  f o r  f o l l o w i n g  an a r t s  and 

s c i e n c e s  model r a th e r  than a p r o f e s s i o n a l  schoo l  model , f o r  low 

adm iss ions  s ta n d a r d s ,  and f o r  poor c l i n i c a l  t r a i n i n g .  G r i f f i t h s

( 1 9 7 9 )  a r g u e d  t h a t  t h e  t h e o r e t i c a l  u n d e r p i n n i n g  o f  s c h o o l  

a d m in i s t r a t i o n  p r a c t i c e  i s  under a t t a c k  on a number o f  grounds .  

Summary r e p o r t s  by Hawley ( 1 9 8 7 ) ,  P i t n e r  ( 1 9 8 2 ) ,  and McCarthy (1987)  

d e s c r i b e d  a c o l l e c t i o n  o f  s e r i o u s  d i f f i c u l t i e s  in t h e  p r e p a r a t i o n  o f  

school  a d m in i s t r a t o r s  in t h e  United S t a t e s .

S e v e r a l  o b s e r v a t i o n a l  s t u d i e s  o f  p r i n c i p a l s  and a s s i s t a n t  

p r i n c i p a l s  (Crowson & P o r t e r - G e h r i e ,  1980;  Morris ,  1981;  P e t e r s o n ,  

1978;  W olcot t ,  1973) have r e v e a l e d  t h a t  p r i n c i p a l s  do not  spend a 

m a jo r i ty  o f  t h e i r  t im e performing th e  r o l e s / f u n c t i o n s  a s s o c i a t e d  

with  e f f e c t i v e  p r i n c i p a l s  in e f f e c t i v e  s c h o o l s .  These d e s c r i p t i v e  

s t u d i e s  have s u g g e s te d  t h a t  p r i n c i p a l s  spend most o f  t h e i r  t im e  

working with s t u d e n t s  who are  d i s c i p l i n e  problems and w i th  t e a c h e r s  

who have n o n i n s t r u c t i o n a l  needs ( P e t e r s o n ,  1978) ;  a t t e n d i n g  t o
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l o g i s t i c s ,  e x t e r n a l  r e q u ire m en ts ,  and s o c i a l  p l e a s a n t r i e s  ( S p r o u l l ,  

1 9 7 9 ) ;  and o v e r s e e i n g  o r g a n i z a t i o n a l  maintenance ,  pup il  c o n t r o l ,  and 

e x t r a c u r r i c u l a r  a c t i v i t i e s  ( M a r t i n ,  1 9 8 0 ) .  P r i n c i p a l s  e n g a g e  

predominantly in  s e r v i c e ,  a d v i s o r y ,  and a u d i t i n g  r e l a t i o n s h i p s ;  th e y  

n e i t h e r  become d i r e c t l y  in v o lv e d  in th e  work- f low  a t  t h e  c la s sr oom  

l e v e l  n o r  s e e k  c h a n g e  o r  im provem ent  t h r o u g h  i n n o v a t i o n  o r  

s t a b i l i z i n g  r e l a t i o n s h i p s  ( P e te r s o n ,  1 9 7 8 ) .  Th is  i s  in c o n t r a s t  t o  

t h e  fundamental  t e n e t  o f  t h e  j o b - - t h a t  t h e  e f f e c t i v e  b u i l d i n g  

p r i n c i p a l  should be f i r s t  and foremost  t h e  " i n s t r u c t i o n a l  l ead er"  o f  

t h e  schoo l  (Jacob sen ,  Logsdon, & Wiegman, 1973;  L e z o t t e ,  1980;  

Lipham & Hoeh, 1974;  Roe & Drake, 1980) .

Because t h i s  s tudy  was conducted wi th  Michigan e lem en tary  

p r i n c i p a l s ,  i t  w i l l  have g r e a t  importance f o r  t h e  i n i t i a l  and 

c o n t i n u e d  p r o f e s s i o n a l  d e v e l o p m e n t  o f  e l e m e n t a r y  p r i n c i p a l s  in  

Michigan.  In t h a t  s e n s e ,  r e s u l t s  o f  t h i s  s tu dy  w i l l  be d i s t r i b u t e d  

t o  p r o f e s s i o n a l  o r g a n i z a t i o n s ,  as  we l l  as t o  l e a d e r s  o f  u n i v e r s i t y -  

based e d u c a t io n a l  l e a d e r s h i p  programs in Michigan.  However, th e  

concerns  addressed  in  t h i s  s tu dy  are  a l s o  n a t i o n a l  i s s u e s .  The 

1 i t e r a t u r e  r e gard ing  th e  importance o f  r o l e s / f u n c t i o n s  t h a t  enhance  

school  s u c c e s s  has shown 1 i t t l e  or no d i f f e r e n c e  in  s c h o o l s  a c r o s s  

t h e  c o u n t r y .  T h e r e f o r e ,  th e  r e se a r c h  f i n d i n g s  should  have i m p l i c a ­

t i o n s  f o r  t h e  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  development  o f  

a l l  p r i n c i p a l s  n a t i o n a l l y .
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Assumptions

In con d u c t in g  t h e  s tu d y ,  t h e  r e s e a r c h e r  assumed t h a t :

1.  The e lem en tary  p r i n c i p a l s  s e l e c t e d  f o r  t h e  s tu dy  would 

w i l l i n g l y  p a r t i c i p a t e .

2 .  The e le m en tar y  p r i n c i p a l s  who responded t o  t h e  s tudy  would 

be hones t  in  t h e i r  r e s p o n s e s .

3.  The sampled p r i n c i p a l s  would be r e p r e s e n t a t i v e  o f  th e

e n t i r e  p o p u la t io n  o f  e lem en tary  p r i n c i p a l s  in  K-12 p u b l i c  schoo l

d i s t r i c t s .

4 .  Those p r i n c i p a l s  who responded t o  t h e  survey  and who were

no l o n g e r  e lem en tary  p r i n c i p a l s  answered t h e  q u e s t i o n s  from th e

p e r s p e c t i v e  o f  an e le m en tar y  p r i n c i p a l .

L i m i t a t i o n s  o f  t h e  Study

1.  The r e s u l t i n g  d a ta  were 1 im i ted  by th e  method o f  data  

c o l l e c t i o n ,  a m ail ed  q u e s t i o n n a i r e .  Nonresponse i s  d i f f i c u l t  t o  

c o n t r o l  in a m ail ed  s urvey .

2 .  The s tudy  f o c u se d  on in d i v id u a l  p e r c e p t i o n s  o f  p r i n c i p a l s  

about t h e  range o f  importance o f  t h e i r  j o b  r o l e s / f u n c t i o n s  and to  

t h e i r  need f o r  f u r t h e r  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  

development .

3 .  The survey  instrument  was not  meant t o  be comprehensive  in 

a d d r e s s in g  a l l  t h e  r o l e s  and f u n c t i o n s  o f  t h e  e lem en tary  p r i n c i p a l . 

The s t u d y  f o c u s e d  on o n l y  f o u r  main r o l e s / f u n c t i o n s  o f  t h e  

p r i n c i p a l s h i p :  (a )  I n s t r u c t i o n a l  S u p e r v i s i o n ,  (b)  Curriculum D e v e l -

opment and Implementat ion ,  ( c )  Leadersh ip ,  and (d)  S t a f f  D e ve lop ­

ment/Personne l  Management. The c a t e g o r i e s  o f  in q u ir y  in t h e  survey
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in s trum ent  were s e l e c t e d  because  t h e y  form t h e  common thread  in 

e f f e c t i v e  s c h o o l s  l i t e r a t u r e  regard in g  th e  r o l e s  o f  school  p r i n c i ­

p a l s / l e a d e r s .  This  r e p r e s e n t s  one view o f  what i s  important f o r  

p r i n c i p a l s  t o  know and do.  I t  does not  address  o t h e r  r o l e s /  

f u n c t i o n s  o r  p e r c e p t i o n s  o f  c o n s t i t u e n t  g r o u p s  a b o u t  d e s i r e d  

p r i n c i p a l  be hav ior s  and c h a r a c t e r i s t i c s .

4 .  The sampled p o p u la t io n  was s t r a t i f i e d  o n l y  f o r  gender  and 

s i z e  o f  school  d i s t r i c t .  A r e p r e s e n t a t i v e  p o p u la t io n  f o r  age and 

y e a r s  o f  e x p e r i e n c e  may not  have been sampled. T h e r e f o r e ,  g e n e r a l i -  

z a t i o n s  cannot  be drawn f o r  t h o s e  two c a t e g o r i e s .

Del i m i t a t i o n s  o f  the  Study

1 .  The s t u d y  s p e c i f i c a l l y  f o c u s e d  on c u r r e n t l y  e m p lo y e d  

p r i n c i p a l s  o f  Michigan school  d i s t r i c t s .

2 .  The s tudy  fo c u se d  on in d i v id u a l  p e r c e p t i o n s  o f  p r i n c i p a l s  

about t h e  range o f  importance o f  t h e i r  job  r o l e s  and t h e i r  need f o r  

f u r t h e r  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  deve lopment .

3 .  Data were c o l l e c t e d  by use o f  a w r i t t e n  q u e s t i o n n a i r e  t h a t  

asked f o r  pe r c ep tua l  r e s p o n s e s  o f  i n d i v id u a l  p r i n c i p a l s  r a t h e r  than  

an e x t e r n a l  o b s e r v a t i o n a l  r o l e  a n a l y s i s  conducted by t h e  r e s e a r c h e r .

D e f i n i t i o n  o f  Terms

E f f e c t i v e  s c h o o l s  r e s e a r c h : The r e se a r c h  t h a t  was conducted to

show c o r r e l a t i o n a l  c h a r a c t e r i s t i c s  between a s p e c t s  o f  a s c h o o l ’ s 

c l i m a t e ,  r o u t i n e ,  and l e a d e r s h i p ,  and school  s u c c e s s .

Elementary p r i n c i p a l : A person requ ired  t o  hold  a Michigan

e l e m e n t a r y  a d m i n i s t r a t o r ’ s c e r t i f i c a t e  e n d o r s e m e n t  and who has
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primary r e s p o n s i b i l i t y  f o r  s u p e r v i s i n g  i n s t r u c t i o n  and t e a c h e r s  in  

pr e k in d e r g a r te n  through grade 9 a t  th e  b u i l d i n g  l e v e l .  The survey  

was s e n t  t o  p r i n c i p a l s  in  s c h o o l s  w i th  p r e k i n d e r g a r t e n / k in d e r g a r t e n  

through grades  5,  6 ,  7 ,  8 ,  or  9 ,  but  not  grades  5 through 8 or 6 

through 8 .

Secondary p r i n c i p a l : A person  r e q u ire d  t o  hold a Michigan

s e c o n d a r y  a d m i n i s t r a t o r ’ s c e r t i f i c a t e  e n d o r s e m e n t  and who has  

primary r e s p o n s i b i l i t y  f o r  s u p e r v i s i n g  i n s t r u c t i o n  and t e a c h e r s  in 

grades  5 through 12 a t  t h e  b u i l d in g  l e v e l .

Overview

Chapter I c o n ta in e d  an i n t r o d u c t i o n  t o  t h e  s tu d y ,  a background 

and s ta t e m e n t  o f  th e  problem, t h e  purpose and importance o f  the  

s t u d y ,  t h e o r y  and s u p p o r t i v e  r e s e a r c h ,  r e s e a r c h  q u e s t i o n s , 

methodology o f  the  s tu d y ,  as sumptions ,  1 i m i t a t i o n s  and del  i m i t a ­

t i o n s ,  and d e f i n i t i o n  o f  key terms.

Chapter II c o n t a i n s  a re v ie w  o f  t h e  1 i t e r a t u r e  from which th e  

r o l e s / f u n c t i o n s  were d e r iv e d  f o r  t h e  survey  in s tr u m e n t .  The rev iew  

was fo cu se d  on t h o s e  primary and summary s t u d i e s  r egard ing  the  

b e h a v i  o r s  o f  e l  e m e n t a r y  p r i n c i p a l s  t h a t  i n f l u e n c e  s t u d e n t  

achievement and school  s u c c e s s .

Chapter I I I  c o n t a i n s  a d e s c r i p t i o n  o f  t h e  survey  d e s i g n ,  

methodology,  and d i s t r i b u t i o n  procedures .  The p i l o t  s tu d y ,  survey  

sample,  and d a t a  c o l l e c t i o n  are d e s c r i b e d  in d e t a i l .
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Chapters IV and V c o n t a i n  t h e  f i n d i n g s  and i n t e r p r e t a t i o n  o f  

t h e  s tudy  r e s u l t s .



CHAPTER II

SELECTED REVIEW OF THE LITERATURE 

In tr o d u c t io n

The re v ie w  o f  t h e  l i t e r a t u r e  in t h i s  c h a p te r  f o c u s e s  on 

q u a l i t i e s ,  c h a r a c t e r i s t i c s ,  and b e h a v i o r s  t h a t  a r e  common t o  

e f f e c t i v e  school  l e a d e r s .  In both t h e  p u b l i c  school  and b u s i n e s s  

s e t t i n g s ,  e f f e c t i v e n e s s  i s  measured by how w e l l  t h e  goal  or m is s io n  

o f  t h e  o r g a n i z a t i o n  has been accom pl i sh ed .  In p u b l i c  school  

e d u c a t i o n ,  t h a t  has not  always been e asy  t o  d e f i n e  or measure.

H i s t o r i c a l  P e r s p e c t i v e

A l o o k ,  h i s t o r i c a l l y ,  a t  th e  major s h i f t s  t h a t  have taken p l a c e  

in  t h e  p u b l i c  s c h o o l s  over  th e  y e a r s  r e v e a l s  a need f o r  e d u c a t o r s  t o  

be more p r o a c t i v e  in c l e a r l y  d e f i n i n g  t h e  g o a l s  o f  t h e  school  and in  

more s c i e n t i f i c a l l y  a n a ly z in g  th e  e f f e c t  o f  eve ry  phase o f  school  

o p e r a t i o n  toward the  accomplishment o f  t h o s e  g o a l s .  As noted from 

t h e  l i t e r a t u r e  c i t e d  in Chaper I ,  th e  b u i l d i n g  p r i n c i p a l  i s  seen  as  

key t o  t h i s  t a s k .

In t h i s  s e c t i o n ,  t h e  r e s e a r c h e r  l eaned  h e a v i l y  on the  w r i t i n g s  

o f  Full  an ( 1 9 8 2 ) ,  Ravitch ( 1 9 8 3 ) ,  Hall  and Hord ( 1 9 8 7 ) ,  Goodlad 

(1979 ,  1 9 8 4 ) ,  and Campbell (1 9 8 7 ) .

The e a r l y  c o l o n i a l  s c h o o l s  were e s t a b l i s h e d  t o  prov ide  an add­

on t o  what was l e a r n e d  through t h e  home and church.  A f t e r  t h e

22
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R e v o lu t io n a r y  War, new c o n d i t i o n s  and v a l u e s  emerged.  Parents  were  

l e s s  and l e s s  equipped t o  educate  t h e i r  c h i l d r e n  in  t h e  home. The 

c r e a t i o n  o f  a new na t ion  added a new dimension  t o  what appeared t o  

be b a s i c  t o  any e d u c a t io n a l  program-- th at  o f  p r e s e r v i n g  democracy  

and enhancing t h e  i n d i v i d u a l . In 1786,  Thomas J e f f e r s o n  noted  t h a t  

t h e  most important  b i l l  b e fo re  the  United S t a t e s  Congress  was f o r  

t h e  d i f f u s i o n  o f  knowledge among t h e  p e o p l e .  He s t a t e d ,  "No o t h e r  

s ure  f oundat ion  can be d e v i s e d  f o r  t h e  p r e s e r v a t i o n  o f  freedom and 

h a p p in e s s ."  And so  began the  long e v o l u t i o n  o f  t h e  r o l e  o f  s c h o o l s  

t o  address  s o c i e t a l  needs  as well as c o g n i t i v e  s k i l l s ,  t o  produce  

c i t i z e n s  who were p r o d u c t iv e ,  law a b i d i n g ,  and s o c i a l l y  r e s p o n s i b l e .  

The home s t r e s s e d  e t h n i c i t y ,  f a m i ly  o r i g i n s ,  and t h e  i n d i v i d u a l . 

S c h o o l s  emphasized common l e a r n i n g s .  When th e  home d id  l e s s ,  

s c h o o l s  were asked t o  do more. Schoo l s  were put in  a p o s i t i o n  t o  be 

r e a c t o r s  r a th e r  than t o  be p r o a c t i v e .

Throughout a l l  o f  t h i s ,  th e  r o l e  o f  t h e  p r i n c i p a l  became 

s t r o n g e r .  He/she changed from p r i m a r i ly  a d i s c i p l i n a r i a n  t o  a 

t e a c h e r / p r i n c i p a l  combination with added a d m i n i s t r a t i v e  f u n c t i o n s ,  

from p r e s i d i n g  t e a c h e r  t o  d i r e c t i n g  manager. During t h e  l a t e  1800s ,  

t h e  c o n c e p t  o f  a f u l 1 - t i m e  p r i n c i p a l  e m e r g e d ,  w i t h  added  

r e s p o n s i b i l i t i e s  f o r  performing j a n i t o r i a l  t a s k s ,  m on i to r in g  school  

f a c i l i t i e s  and equipment, and keeping  school  r e c o r d s .  The e a r l y  

1 9 0 0 s  saw t h e  f i r s t  u n i v e r s i t y  c o u r s e s  i n  e d u c a t i o n a l  

a d m i n i s t r a t i o n ,  e m p h a s i z i n g  e f f i c i e n c y  a s  w e l l  a s  e f f i c a c y .  

P r o s p e c t i v e  p r i n c i p a l s  were in troduced  t o  a g e -g r a d e  t a b l e s ,  c o s t  

a n a l y s i s ,  achievement t e s t s ,  and b u i l d i n g  management.



24

In 1 9 2 1 ,  t h e  s t u d i e s  and p u b l i c a t i o n s  o f  t h e  N a t i o n a l  

A s s o c i a t i o n  o f  E l e m e n t a r y  S c h o o l  P r i n c i p a l s  s t r e s s e d  t h e  

p r o f e s s i o n a l  p o t e n t i a l i t i e s  o f  t h e  p r i n c i p a l  f o r  e d u c a t i o n a l  

l e a d e r s h i p  ( R a v i t c h ,  1 9 8 3 ) .  They c a l l e d  f o r  more l e a d e r s h i p  and 

l e s s  r o u t i n e  work t o  improve t h e  q u a l i t y  o f  t e a c h i n g  and curr ic u lum .  

School  a d m i n i s t r a t i o n  moved from management t o  t h e  in t e r p e r s o n a l  and 

c u l t u r a l  a s p e c t s  o f  l e a d e r s h i p .  S c h o o l s  were b eg inn ing  t o  be looked  

a t  as  complex s o c i a l  o r g a n i z a t i o n s .

In 1945,  e d u c a t io n  was h i g h l y  d e c e n t r a l i z e d .  Everyone cou ld  go 

t o  s c h o o l , but  t h e  d i f f e r e n c e  in  q u a l i t y  between the  b e s t  and worst  

s c h o o l s  was enormous.  A ccess  t o  h igh e r  e d u c a t io n  was not  open on an 

equal  b a s i s  t o  a l l  t a l e n t e d  y o u t h s .  One’ s e d u c a t io n a l  chances  were  

1 im i ted  by th e  a c c i d e n t  o f  b i r t h  and by th e  c o l o r  o f  o n e ’ s  s k i n .  In 

some impoverished d i s t r i c t s ,  t e a c h e r s  d id  not  have c e r t i f i c a t i o n  and 

t h e  a b s e n tee i s m  r a t e  o f  s t u d e n t s  cou ld  average  as  high as  48%. The 

n a t i o n ’ s s c h o o l s  were p e r c e i v e d  t o  be th e  key t o  r e a l i z i n g  equal  

o p p o r t u n i ty  and economic p l e n t y .  Between 1870 and 1940,  th e  

p o p u la t io n  t r i p l e d  and school  e nr o l lm en t  so a r ed .

Another p o l i t i c a l  i s s u e  t h a t  s p i l l e d  over  i n t o  t h e  s c h o o l s  was 

t h e  t h r e a t  o f  communism. By 1950,  33 s t a t e s  had adopted l e g i s l a t i o n  

p e r m i t t i n g  t h e  o u s t e r  o f  d i s l o y a l  t e a c h e r s .  In 26 s t a t e s ,  t e a c h e r s  

had t o  s i g n  a 1o y a l t y  o a t h .

The Elementary and Secondary Education Act  o f  1965 c a l l e d  upon 

t h e  s c h o o l s  t o  address  t h e  i s s u e  o f  p o v e r t y .  The s c h o o l s  became th e  

p r o v i d e r s  o f  s u c h  t h i n g s  a s  b r e a k f a s t  and l u n c h  p r o g r a m s ,  

compensatory e d u c a t io n ,  and h e a l t h - c a r e  s e r v i c e s .  In a d d i t i o n ,
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t h e r e  was an i n c r e a s e  in  parenta l  p a r t i c i p a t i o n  in  t h e  school  

d e c i s io n - m a k in g  p r o c e s s .

Another c h a l l e n g e  f o r  school  curr icu lum  emerged in  t h e  1950s  

w ith  t h e  Russian launch o f  Sputn ik .  The U nit ed  S t a t e s  e d u c a t io n a l  

sys tem appeared t o  be l a g g i n g  behind t h a t  o f  o t h e r  c o u n t r i e s .  There  

was a g e n e r a l  o u t c r y  f o r  improved s c i e n c e  and math c o u r s e s  a t  a l l  

l e v e l s .

The N a t i o n a l  V o c a t i o n a l  E d u c a t i o n  A c t s  o f  1963  and 1 9 6 8  

mandated t h a t  a l l  s c h o o l s  o f f e r  c a r e e r  c o u n s e l i n g  and g u id an c e .  

Career awareness and e x p l o r a t i o n  were in c o r p o r a t e d  i n t o  t h e  K-12 

c urr ic u lum  in most d i s t r i c t s  throughout  t h e  c o u n t r y .  S c h o o l s  were  

c a l l e d  upon t o  "purge th e m s e lv e s  o f  academic snobbery ."

In 1965 ,  f e d e r a l  a id  r e f l e c t e d  a dominant concern  w i t h  c i v i l  

r i g h t s ,  w i th  th e  passage  o f  th e  f e d e r a l  Elementary and Secondary  

Education Act .  In 1969,  t h e  Gallup Po l l  c r e a t e d  another  n a t io n a l  

f o c u s ,  r e s u l t i n g  in more school  reform movements--the problem o f  

l a c k  o f  d i s c i p l i n e  in  t h e  s c h o o l s .

The 1970s brought an ou t c r y  f o r  comprehens ive  c h an ge s .  Some 

r e s e a r c h  s t u d i e s  had r e v e a l e d  c e r t a i n  p r a c t i c e s  t h a t  e n h a n c e d  

l e a r n i n g .  The c h a l l e n g e  now was t o  b u i l d  a b r i d g e  between r e s e a r c h  

and a c tu a l  p r a c t i c e .  The Nat ional  I n s t i t u t e  f o r  Education was 

e s t a b l i s h e d  with  a 25% funding l e v e l  earmarked f o r  r e s e a r c h  and 

e v a l u a t i o n .

Much r e se a r c h  o f  t h e  1970s  r e l a t e d  t o  t h e  f a c t o r s  a s s o c i a t e d  

w ith  school  achievement and showed t h a t  s c h o o l s  cou ld  t e a c h  a l l
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kinds  o f  c h i l d r e n .  I t  a l s o  p o in t e d  out  t h a t  t h e  l e a d e r s h i p  o f  

p r i n c i p a l s  i s  a key t o  t h a t  s u c c e s s .  While L e z o t te  and Brookover

( 1 9 8 0 )  p i o n e e r e d  t h e  e f f e c t i v e  s c h o o l s  r e s e a r c h ,  many o t h e r  

r e p u t a b le  s t u d i e s  supported t h e i r  f i n d i n g s .  I t  became commonly 

ac c ep te d  t h a t  when t h e  g o a l s  o f  t h e  school  are c l e a r  and s t a f f  

members ar e  committed t o  t h e  achievement  o f  e v e r y  s tu d e n t  r e g a r d l e s s  

o f  e t h n i c i t y ,  background, or  income,  s t u d e n t s  can and w i l l  l e a r n .  

I t  was found t h a t  how s c h o o l s  are operated  corresponds  w i th  how 

w e l l  s t u d e n t s  perform.

The e v o l u t i o n  o f  t h e  p r i n c i p a l s h i p  moved from having  primary  

r e s p o n s i b i l i t i e s  f o r  d i s c i p l i n e  and c l e r i c a l  t a s k s  t o  a major  

e m p h a s i s  on c u r r i c u l u r n  d e v e l o p m e n t ,  p r o f e s s i o n a l  d e v e l o p m e n t , 

i n s t r u c t i o n a l  l e a d e r s h i p ,  and s tu d e n t  achievement.

The P r i n c i p a l ’ s Role

Throughout c u r r en t  1 i t e r a t u r e  i s  t h e  p e r v a s iv e  n o t io n  t h a t  th e  

p r i n c i p a l  p l a y s  a key r o l e  in a l l  phases  o f  school  e f f e c t i v e n e s s .  

The p r i n c i p a l  i s  t h e  c r i t i c a l  person in  schoo l  reform a t  th e  

b u i l d i n g  l e v e l . The p r i n c i p a l  o f  t h e  1990s ,  in comparison w i th  th e  

p r i n c i p a l  o f  t h e  1930s ,  i s  co n fro n te d  wi th  a k a l e id o s c o p e  o f  

demands. The p r i n c i p a l  o f  t h e  1990s must be a b le  t o  d e f i n e  the  

m i s s i o n  o f  t h e  s c h o o l  and p u t  f o r t h  t h e  k i n d s  o f  1 e a d e r s h i p  

q u a l i t i e s  t h a t  w i l l  accompl ish  t h a t  m is s io n  (Blumberg & G r e e n f i e l d ,  

1980;  Goodlad,  1979;  L e z o t t e ,  1 7 9 ) .

As h i s t o r y  has dem onstrated ,  t h e  p r i n c i p a l  not  o n l y  i s  d i r e c t e d  

by t h e  c o u r t  system and governmental  a g e n c i e s ,  but  a l s o  must respond
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t o  a p l u r a l i s t i c ,  d i v e r s e  community whose formal and informal

a d v i s i n g  g r o u p s  d i r e c t  t h e  p r i n c i p a l  i n  somewhat  i n c o m p a t i b l e  

d i r e c t i o n s .  The e f f e c t i v e  p r i n c i p a l  i s  a b l e  t o  o r c h e s t r a t e  a l l  o f  

t h e s e  demands toward s tu d e n t  s u c c e s s .

A scan  o f  v a r io u s  t e x t b o o k s  and manuals ad d r e s s in g  t h e  r o l e s  o f  

t h e  e lem en tary  p r i n c ip a l  r e v e a l s  t h a t  t h e  p r i n c i p a l  o f  today  i s

f a c e d  w i th  a p r o f u s io n  o f  problems,  r e s p o n s i b i l i t i e s ,  and t a s k s :

1 .  S u p e r v i s e  and e v a l u a t e  school  p e r s o n n e l .

2.  Prov ide  i n s t r u c t i o n a l  l e a d e r s h i p .

3.  Build  and med iate  school-community  r e l a t i o n s h i p s .

4.  B u ild  and m ainta in  s t a f f  mora le .

5 .  I n i t i a t e  change.

6.  Arrange and p a r t i c i p a t e  in numerous s c h o o l , d i s t r i c t ,  and 
community f u n c t i o n s .

7.  C o n t i n u a l ly  be v i s i b l e  t o  t h e  community.

8 .  Create  and s u s t a i n  a s u p p o r t iv e  school  environment in which
e f f e c t i v e  t e a c h i n g  and l e a r n i n g  occur .

9.  Insure  the  s a f e  passage  o f  c h i l d r e n  t o  and from s c h o o l .

10 .  Take r e s p o n s i b i l i t y  f o r  t h e  p h y s i c a l  c o n d i t i o n  o f  t h e  
s c h o o l .

11 .  Refer  s t u d e n t s  a p p r o p r i a t e l y  f o r  s p e c i a l  s e r v i c e s .

1 2 .  I n s u r e  t h a t  e m e r g e n c y  p r o c e d u r e s  a r e  r e v i e w e d  and 
p r a c t i c e d .

13 .  Maintain s tu d e n t  r e c o r d s .

14.  Perform as a team member wi th  o t h e r  d i s t r i c t  a d m i n i s t r a ­
t i o n .

1 5 .  P l a n ,  i m p l e m e n t ,  d i r e c t ,  c o o r d i n a t e ,  and e v a l u a t e  t h e
s c h o o l ’ s curr icu lum and program.
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1 6 .  D e v e l o p  and i m p l e m e n t  s t r a t e g i e s  t h a t  b r i n g  a b o u t  
curr icu lum  improvement.

17 .  Plan and implement s t a f f  i n s e r v i c e .

18 .  Promote e f f e c t i v e  i n s t r u c t i o n .

19 .  Support  and o r g a n i z e  s c h o o l - i n v o lv e m e n t  a c t i v i t i e s .

20 .  Assume r e s p o n s i b i l i t y  f o r  s tu d e n t  ach ievem en t .

21 .  R e c r u i t ,  s e l e c t ,  and o r i e n t  school  p e r s o n n e l .

22.  Be f i s c a l l y  r e s p o n s i b l e .

23 .  Handle b u i l d i n g  equipment and supply  n e e d s .

24.  Mainta in awareness  o f  c u r r en t  t r e n d s  and r e s e a r c h  in educa­
t i o n .

25.  P o s s e s s  adequate communication s k i l l s .

26 .  Handle d i s c i p l i n e .

28 .  Organize  s c h e d u l e s .

29 .  S u p e r v i s e  c u s t o d i a l , bus ,  and food s e r v i c e s .

30 .  Manage pupil  a c c o u n t in g .

The l i s t  goes  on,  depending on t h e  p a r t i c u l a r  c ir c u m s ta n c e s  o f  

each i n d i v id u a l  b u i l d i n g ,  s t u d e n t s ,  and s t a f f .  The emphasis  p lac ed  

on each o f  th e  above a r e as  a l s o  v a r i e s  from school  t o  schoo l  and 

from a d m in i s t r a t o r  t o  a d m i n i s t r a t o r .  Some a d m i n i s t r a t o r s  never  g e t  

out  from under t h e  burden o f  " a d m i n i s t r i v i a . "

The q u e s t i o n  then becomes, What s e p a r a t e s  one p r i n c i p a l  from 

another  in c r e a t i n g  an e f f e c t i v e  s c h o o l ? In t r y i n g  t o  answer t h i s  

q u e s t i o n ,  t h e  r e s e a r c h e r  rev iewed  s e v e r a l  kinds  o f  s o u r c e s .
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E f f e c t i v e  S c h o o l s  Research

The name probably most a s s o c i a t e d  wi th  t h e  term " e f f e c t i v e  

s c h o o l s "  i s  Lawrence L e z o t t e .  In h i s  s earch  f o r  t h e  c h a r a c t e r i s t i c s  

t h a t  d i s t i n g u i s h  e f f e c t i v e  s c h o o l s  from n o n e f f e c t i v e  s c h o o l s , 

L e z o t te  (1978)  found seven p r a c t i c e s  common t o  e f f e c t i v e  s c h o o l s :

1.  S a f e  and o r d e r ly  env ironment .

2.  C lear  school  m i s s i o n .

3 .  Strong  i n s t r u c t i o n a l  l e a d e r s h i p  by t h e  p r i n c i p a l .

4 .  High e x p e c t a t i o n s  f o r  s u c c e s s .

5 .  Opportunity to l e a r n  and s t u d e n t s ’ t ime on t a s k .

6 .  Frequent m onitor in g  o f  s tu d e n t  p r o g r e s s .

7 .  Home-school r e l a t i o n s .

L e z o t t e ’ s re se ar c h  emphasized th e  importance o f  t h e  r o l e  o f  the  

p r i n c i p a l  t o  d e ve lop  a c l e a r  p e r c e p t io n  o f  th e  r o l e  and purpose o f  

t h e  schoo l  ( m i s s i o n ) , which i s  understood  and a c cep ted  by t h e  s t a f f  

and communicated t o  t h e  community. He then s t r e s s e d  t h e  importance  

o f  th e  p r i n c i p a l ’ s  a c t i v e  r o l e  i n  i n s u r i n g  t h a t  i n s t r u c t i o n  r e f l e c t s  

s t r a t e g i e s  t h a t  r e s e a r c h  supports  as  enhancing l e a r n i n g .  The 

e f f e c t i v e  p r i n c i p a l  unders tands  t h a t  a l l  s t u d e n t s  can l e a r n .  He/she  

has high e x p e c t a t i o n s  f o r  s tu d e n t  achievement and e x p e c t s  t e a c h e r s  

t o  promote th e  same t e n e t  w i th  t h e i r  s t u d e n t s  and c o n t i n u a l l y  

m onitors  t h a t  p r o c e s s .  The e f f e c t i v e  p r i n c i p a l  i s  a l s o  in v o lv e d  in  

curr icu lum  development  and im plem entat io n .  Time on t a s k  i s  an area  

o f  s p e c i a l  concern to  t h e  e f f e c t i v e  p r i n c i p a l .

In h i s  l a t e r  r e v ie w  o f  t h e  r e se a r c h  surrounding achievement o f  

low- income s t u d e n t s ,  L e z o t t e  (1980)  found t h a t ,  in  b u i l d i n g s  where
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low-income and m in o r i ty  s t u d e n t s  made achievement g a i n s  beyond what 

would  be e x p e c t e d ,  t h e  p r i n c i p a l  was a key f a c t o r  i n  t h i s  

phenomenon. His  r e v ie w  showed a s tr o n g  c o r r e l a t i o n  between s tu d e n t  

a c h i e v e m e n t  and t h e  i n s t r u c t i o n a l - l e a d e r s h i p  q u a l i t i e s  o f  t h e  

p r i n c i p a l .

As t h e  l e g i t i m a t e  a u t h o r i t y ,  t h e  p r i n c i p a l  should in s u r e  t h a t  
t h e  s c h o o l ’ s g o a l s  and o b j e c t i v e s  are known, and t h a t  th e  
i n s t r u c t i o n a l  programs are  d i r e c t e d  toward a t ta inm en t  o f  t h o s e  
g o a l s  and o b j e c t i v e s .  The p r i n c i p a l  should  a c c ep t  shared  
r e s p o n s i b i l i t y  f o r  t h e  p r e v a i l i n g  a t t i t u d e s ,  b e l i e f s  and 
e x p e c t a t i o n s  f o r  s t u d e n t s  and ,  above  a l  1 ,  s h o u l d  a c c e p t  
r e s p o n s i b i l i t y  f o r  t h e  s t u d e n t s ,  r e g a r d l e s s  o f  t h e i r  s e x ,  
s o c i a l  c l a s s ,  o r i g i n s ,  or  r a c e ,  and s t u d e n t ’ s achievement.  
( L e z o t t e ,  1980,  p.  94)

He went on t o  p r e s e n t  s p e c i f i c  a c t i o n s  t h a t  p r i n c i p a l s  should  

tak e  t o  improve s tu d e n t  achievement:

1.  Implement th e  Mastery Learning Model throughout t h e  s c h o o l .

2 .  See t o  i t  t h a t  t e a c h e r s  r e c e i v e  n e c e s s a r y  r e s o u r c e s ,  sup­
p o r t ,  encouragement and r e c o g n i t i o n  requ ired  t o  s u c c e s s ­
f u l l y  implement t h e  model .

3 .  Oversee and e v a l u a t e  th e  implementat ion .

4.  Adopt a m is s io n  s ta t e m e n t ,  s c h o o l - w i d e ,  which r e f l e c t s  the  
b e l i e f  t h a t  a l l  s t u d e n t s  can l e a r n .

5.  Se t  g o a l s  and o b j e c t i v e s  r e l a t e d  t o  achievement.

6 .  Evaluate  p r o g r e ss  based upon achievement.

7.  Manage t im e ,  so t h a t  i n s t r u c t i o n a l  l e a d e r s h i p  i s  a d a i l y  
p r i o r i t y .

The Michigan S t a t e  Department o f  Educat ion,  in  c o n j u n c t io n  wi th  

t h e  Educational  T e s t i n g  S e r v i c e ,  in an e f f o r t  t o  t r a n s l a t e  v a l i d  

s t u d i e s  on school  e f f e c t i v e n e s s  i n t o  p r a c t i c e ,  p u b l i sh e d  a b o o k le t  

c a l l e d  School  E f f e c t i v e n e s s .  Eight  V a r ia b le s  That Make a D i f f e r e n c e
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( 1 9 8 5 ) .  In t h i s  b o o k l e t ,  t h e y  combined t h e  r e s e a r c h  o f  many l e a d in g  

a u t h o r i t i e s  in  t h e  area o f  school  r e s e a r c h  (Edmonds, Lieberman,  

Brookover,  Bloom, Brophy, and S t a l l i n g s )  t o  d e s c r i b e  seven  v a r i a b l e s  

t h a t  a f f e c t  p u p i 1 a c h i e v e m e n t .  They a r e :  ( a )  p r i n c i p a l

e x p e c t a t i o n s ,  (b) t e a c h e r  e x p e c t a t i o n s ,  ( c )  t im e  on t a s k ,  (d)  

c l  a s s r o o m  m anagement ,  ( e )  r e i n f o r c e m e n t  and f e e d b a c k ,  ( f ) 

r e c i t a t i o n ,  and (g )  par e n ta l  invo lv em ent .

Goodlad (1984)  proposed t h a t  s u p p o r t iv e  c o n d i t i o n s  such as  

s e n s i t i v e  l e a d e r s h i p  by t h e  p r i n c i p a l , a v a i l a b i l i t y  o f  h e l p ,  and 

invo lvement  in sc hoo lw id e  d e c i s i o n s  tend t o  be a s s o c i a t e d  wi th  

g r e a t e r  enthus iasm , p r o f e s s i o n a l  ism, and c a r e e r  f u l f i l l m e n t  on th e  

part  o f  t e a c h e r s .  Improvements are most 1 i k e l y  t o  occur  when t h o s e  

c onnec ted  w i th  s c h o o l s ,  e s p e c i a l l y  p r i n c i p a l s  and t e a c h e r s ,  become 

r e s p o n s iv e  t o  t h e i r  own problems and needs t o  d e v e lo p  mechanisms f o r  

e f f e c t i n g  c ont inu ous  s e l f - im p r o v e m e n t .  Respons ive  s c h o o l s  m ainta in  

a s t a t e  o f  r e a d i n e s s  t o  respond t o  problems,  s e t  p r i o r i t i e s ,  and use  

a l t e r n a t i v e  id e a s  appear ing t o  be u s e f u l , whatever  t h e  s o u r c e .

For th e  l a s t  two d e c a d e s ,  Phi D e l t a  Kappa, in  c o n j u n c t i o n  with  

t h e  Char les  F. K e t t e r i n g  Foundat ion,  has s t u d i e d  t h e  f a c t o r s  and 

q u a l i t i e s  a s s o c i a t e d  wi th  a p o s i t i v e  schoo l  c l i m a t e  (Fox, 1 9 7 3 ) .  In 

t h e  e a r l y  1970s ,  they  formed a consortium o f  l e a d i n g  a u t h o r i t i e s  

r e l a t e d  t o  school  c l i m a t e  and p u b l i s h e d  a handbook f o r  a s s e s s i n g  and 

improving school  c l i m a t e .  T h e ir  r e se a r c h  r e v e a l e d  s i x  c l i m a t e  

f a c t o r s  t h a t  a f f e c t  school  e f f e c t i v e n e s s :

1.  Continuous academic and s o c i a l  grow th . A w e l l - r ou n d e d  
curr icu lum i s  a r t i c u l a t e d  and monitored by t h e  b u i l d i n g  
l e a d e r .
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2.  R e s p e c t . Within t h e  e d u c a t io n a l  s e t t i n g ,  s t a f f  members are  
r e s p e c t e d  and encouraged t o  p a r t i c i p a t e  in t h e  d e c i s i o n  
making  and ,  i n  r e t u r n ,  s t u d e n t s  a r e  r e s p e c t e d  as  
i n d i v i d u a l s  w i th  high e x p e c t a t i o n s  f o r  t h e i r  growth and 
development .

3 .  Hioh m o r a l e - - c o h e s i v e n e s s . The p r i n c i p a l  i s  concerned f o r  
th e  development o f  a team e f f o r t  toward accom pl i sh ing  
common g o a l s .  He/she  i s  a good problem s o l v e r  and manages 
c o n f l i c t  b e f o r e  i t  a f f e c t s  mora le .  The p r i n c i p a l  has  
r e s p e c t  and concern f o r  i n d i v i d u a l s  and i s  a good l i s t e n e r .

4.  Opportuni ty  f o r  i n p u t . The e f f e c t i v e  b u i l d i n g  l e a d e r  i s  
adept a t  g a t h e r i n g  l o t s  o f  data  b e f o r e  making d e c i s i o n s  and 
a p p r o p r i a t e l y  s o l i c i t s  i n p u t  f o r  d e c i s i o n  making  from  
s t a f f ,  e s p e c i a l l y  when th e y  w i l l  be a f f e c t e d  by t h o s e  
d e c i s i o n s .

5. School  r e n e w a l . Both school  c l i m a t e  and e f f e c t i v e n e s s  are  
improved when t h e  p r i n c i p a l  d e v e lo p s  a s y s t e m a t i c  way f o r  
measuring s u c c e s s  and t a k in g  s t e p s  t o  d e v e lo p  p lan s  f o r  
improvement.  This  i n v o l v e s  be ing  a b le  t o  an a ly z e  s tu d e n t  
asses sm en t  in form at ion  and look  at  p e r c e p t i o n s  o f  p a r e n t s ,  
s t a f f  and s t u d e n t s .

6 .  C a r in g . An atmosphere o f  support  and c a r in g  i s  b a s i c  to  
good school  c l i m a t e .

C h a r a c t e r i s t i c s .  Q u a l i t i e s ,  and Behaviors  
o f  E f f e c t i v e  P r i n c i p a l s

The authors  o f  P r o f i c i e n c i e s  f o r  P r i n c i p a l s  ( 1 9 8 6 ) ,  p u b l i s h e d  

by t h e  Nat ional  A s s o c i a t i o n  o f  Elementary School  P r i n c i p a l s  (NAESP), 

attempted t o  i d e n t i f y  t h e  s k i l l s ,  t r a i t s ,  and c a p a b i l i t i e s  t h a t  are  

c h a r a c t e r i s t i c  o f  p r i n c i p a l s  who d e ve lop  K-8 s c h o o l s  o f  o u t s ta n d in g  

q u a l i t y .  The o b s e r v a t i o n s  and c o n c l u s i o n s  in  t h i s  r e p o r t  were based  

on f i n d i n g s  o f  r e se a r c h  on th e  d a y - t o - d a y  e x p e r i e n c e s  o f  p r a c t i c i n g  

K-8 p r i n c i p a l s  and on recommendations from p r o f e s s o r s  o f  e d u c a t io n  

and p r o f e s s i o n a l  e d u c a t o r s .  Input f o r  t h i s  document was sought  by 

n a t i o n a l l y  known l e a d e r s  in  t h e  f i e l d  o f  e d u c a t io n a l  a d m in i s t r a t i o n
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( B a r t h ,  C a w e l t i ,  G l i ck m a n ,  H u n t e r ,  L e z o t t e ,  S e r g i o v a n n i ,  and 

o t h e r s ) .  The r e p o r t  grouped p r i n c i p a l  p r o f i c i e n c i e s  i n t o  t h r e e  

s t r a n d s :  l ea d er s h ip  p r o f i c i e n c i e s ,  s u p e r v i s o r y  p r o f i c i e n c i e s ,  and

a d m i n i s t r a t i v e  p r o f i c i e n c i e s .  L i s t e d  u n d e r  e a c h  s t r a n d  w ere  

examples  o f  th e  a b i l i t i e s  and s k i l l s  t h a t  c h a r a c t e r i z e  e f f e c t i v e  

p r i n c i p a l s  and s u g g e s t i o n s  o f  t h e  kinds  o f  p r o f e s s i o n a l  p r e p a r a t io n  

and c o n t in u in g  development t h a t  would enhance t h e s e  p r o f i c i e n c i e s .  

In t h i s  document,  t h e  NAESP emphasized t h a t  l e a d e r s  o f  t h e  twenty -  

f i r s t  c en tu ry  must p o s s e s s  s k i l l s  and p r o f i c i e n c i e s  t h a t  promote  

q u a l i t y  s c h o o l s .  A ll  o f  t h e  s k i l l s  are  o u t l i n e d  in  Appendix A.

In summary, t h e  P r o f i c i e n c i e s  f o r  P r i n c i p a l s  document o u t l i n e d  

t h e  f o l 1owing r o l e s / f u n c t i o n s  as be ing  c h a r a c t e r i s t i c  o f  e f f e c t i v e  

p r i n c i p a l s :

Leadersh ip--An e f f e c t i v e  p r i n c i p a l  b u i l d s  upon t h e  s t r e n g t h s  o f  
s t a f f  members t o  accompl ish t h e  g o a l s  o f  t h e  school  through  
p a r t i c i p a t i v e  management p r a c t i c e s ,  p r o b l e m - s o lv i n g  s k i l l s ,  
c o n s i s t e n t  and c l e a r  communications,  c o n f l i c t  management, and 
s tr o n g  l e a d e r s h i p .

S u p er v i sory  p r o f i c i e n c i e s --An e f f e c t i v e  p r i n c i p a l  promotes  
e x c e l l e n c e  through h igh e x p e c t a t i o n s ,  i s  s e l f - m o t i v a t e d ,  i s  
p o s i t i v e  and s u p p o r t i v e ,  i s  a c t i v e  in  curr ic u lum  deve lopment ,  
and r e g u l a r l y  s u p e r v i s e s  i n s t r u c t i o n .

Admini  s t r a t i v e  p r o f i c i e n c i e s - -A n  e f f e c t i v e  p r i n c i p a l  i s  
o r g a n iz e d ,  has time-management s k i l l s ,  e f f e c t i v e l y  manages 
s c h o o l  r e s o u r c e s ,  and u n d e r s t a n d s  how t o  work w i t h  t h e  
p o l i t i c a l  f o r c e s  w i t h in  t h e  school  c l i m a t e .

B1umberg and G r e e n f i e l d  ( 1 9 8 0 )  s u g g e s t e d  t h a t  e f f e c t i v e

p r i n c i p a l s  l e a r n  t o  f i n d  r o u t i n e s  f o r  m a i n t a i n i n g  e x i s t i n g

s t r u c t u r e s  and c o n c e n t r a t e  t h e i r  e f f o r t s  on i n i t i a t i n g  new

s t r u c t u r e s .  They c i t e d  Lipham and Francke (1966)  in  d e s c r i b i n g  the

d i f f e r e n c e s  b e tw e e n  "Beacons  o f  B r i l  1 i a n c e "  and " P o t h o l e s  o f
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P e t u la n c e ."  In s c h o o l s  t h a t  ar e  "Beacons o f  B r i l l i a n c e , "  p r i n c i p a l s  

are  c h a r i s m a t i c  l e a d e r s .  They ar e  a b l e  t o  i n s t i l l  en thus iasm  in  

t h e i r  s t a f f s  and are  a b l e  t o  f o s t e r  a team approach.  Morale i s  

h ig h .  P r i n c i p a l s  are  c o n f i d e n t  t h a t  t h e y  can p r o v id e  purposefu l  

l e a r n i n g  w i th o u t  having t o  l e a n  on t r a d i t i o n a l  c r u t c h e s .  On t h e  

o t h e r  hand ,  s c h o o l s  t h a t  a r e  " P o t h o l e s  o f  P e t u l a n c e "  a r e

c h a r a c t e r i z e d  by a l a c k  o f  enthus iasm  and e f f e c t i v e n e s s .  P r i n c i p a l s  

l e a n  on r o u t i n e  and r i g i d i t y  and become o b s e s s e d  w i th  t h e  d e t a i l s  o f  

running a s c h o o l .

In an e f f o r t  t o  f i n d  common c h a r a c t e r i s t i c s  o f  e f f e c t i v e  

p r i n c i p a l s ,  B1umberg and G r e e n f i e l d  (1980)  undertook  a s tu d y  t o  

i n t e r v i e w  and observe  e i g h t  p r i n c i p a l s  who were l a b e l e d  " e f f e c t i v e "  

by t h e i r  c o l l e a g u e s ,  t e a c h e r s ,  p a r e n t s ,  and c o l l e g e  p r o f e s s o r s .  

T h e i r  f i n d i n g s  r e v e a l e d  t h a t ,  a l t h o u g h  e a c h  had i d i o s y n c r a t i c  

s t y l e s ,  th e y  d id  have t h r e e  q u a ! i t i e s / c h a r a c t e r i s t i c s  in  common.

Each had a v i s i o n  f o r  h i s / h e r  b u i l d i n g .  They were goal  o r i e n t e d  and 

had a keen s e n s e  o f  goal  c l a r i t y .  Although a l l  t h e  p r i n c i p a l s  had 

d i f f e r e n t  images o f  what th e y  wanted t o  s e e  t h e i r  s c h o o l s  become,  

none o f  them c o n c e iv e d  o f  t h e  image s im ply  as  m a in t a i n in g  t h i n g s  t h e  

way th e y  were .  They were c o n t i n u a l l y  a l e r t  f o r  o p p o r t u n i t i e s  t o  

make t h i n g s  h a p p e n . I f  t h e  o p p o r t u n i t i e s  d i d  n o t  p r e s e n t  

t h e m s e l v e s ,  they  c r e a t e d  them. They were always l o o k in g  f o r  ways t o  

c r e a t e  a b e t t e r  l e a r n i n g  environment f o r  t h e i r  s t u d e n t s .  In t h i s  

e f f o r t ,  t h e y  seemed t o  have r a t h e r  h igh  needs t o  want o t h e r s  t o

i n c l u d e  them. Second,  t h e y  each f e l t  a s e n s e  o f  s e c u r i t y ,  which
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enabled  them t o  be open with  th e m s e lv e s  and o t h e r s .  With t h i s  

approach,  t h e y  were a b le  t o  permit  and encourage t h e  t e s t i n g  o f  a 

wide v a r i e t y  o f  new i d e a s .  I f  t h e  i d e a s  f a i l e d ,  blame was not  

p l a c e d ,  but t h e  f a i l u r e  was viewed as s im ply  an idea  t h a t  d id  not  

work. Third ,  t h e  p r i n c i p a l  who l e a d s  has a r a t h e r  high t o l e r a n c e  

f o r  am bigu ity .

Davis  and Thomas ( 1 9 8 9 ) ,  in  t h e i r  s tudy  o f  e f f e c t i v e  s c h o o l s ,  

fo cu se d  on t h e  c h a r a c t e r i s t i c s  o f  s c h o o l s  t h a t  are r e l a t e d  t o  h igher  

l e v e l s  o f  s tu d e n t  achievement,  t r a i t s  o f  p r i n c i p a l s  who c o n t r i b u t e  

t o  schoo l  s u c c e s s ,  and t e a c h e r  behav iors  t h a t  enhance ach ievem ent .  

They emphasized t h e  importance o f  d e v e lo p in g  a school  c l i m a t e  t h a t  

i s  i n s t r u c t i o n a l l y  e f f e c t i v e  f o r  a l l  s t u d e n t s .

Davis  and Thomas s t r e s s e d  the  importance o f  the  p r i n c i p a l ’ s 

r o l e  t o  an a ly z e  t h e  v a r io u s  components o f  t h e  school  t h a t  a f f e c t  

l e a r n i n g  ( s t u d e n t  body, gr o u p in g s ,  community v a l u e s ,  e x p e c t a t i o n s ,  

s t a f f  o r g a n i z a t i o n )  and t o  d e ve lop  an improvement p la n .  Although  

t h e y  supported Blumberg and G r e e n f i e l d ’ s r e se a r c h  f i n d i n g  t h a t  t h e r e  

i s  no one id e a l  l e a d e r s h i p  s t y l e ,  th e y  d id  c i t e  p r i n c ip a l  behav iors  

and c h a r a c t e r i s t i c s  t h a t  make a d i f f e r e n c e .  E f f e c t i v e  p r i n c i p a l s  

d e ve lop  a p r o d u c t iv e  and s a t i s f y i n g  work environment f o r  t e a c h e r s .  

They c o n t i n u a l l y  promote s tu d e n t  l e a r n i n g  and growth.  They s e t  

l o n g -  and s h o r t - r a n g e  g o a l s  toward in c r e a s e d  s tu d e n t  achievement and 

c o n t i n u a l l y  a s s e s s  t h e  degree  o f  goal  a t ta in m e n t .  Gary and Thomas 

s t a t e d ,  "Good i n s t r u c t i o n a l  l e a d e r s  a l s o  monitor  t e a c h i n g  p r o g r e ss  

by o b s e r v in g  t h e i r  t e a c h e r s  a t  work in  t h e  c la s sroom  and pr o v id in g  

f eedback  a f t e r  e ve ry  o b s e r v a t io n "  (p .  2 9 ) .  They went on t o  s t a t e
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t h a t  p r i n c i p a l s  a l s o  need t o  he p o s i t i v e  w i th  and s u p p o r t iv e  o f  

t e a c h e r s .

Lane and Walberg (1987)  noted  t h a t  s u c c e s s f u l  s c h o o l s  have a

s tr o n g  s e n s e  o f  c u l t u r e ,  which s t e e r s  p e o p l e  i n  a common d i r e c t i o n .

They emphasized t h e  r o l e  o f  t h e  p r i n c i p a l  in  t h e  e x p e c t a t i o n s  o f

goa l  s e t t i n g  and problem s o l v i n g .  Today’ s  r o l e  i s  t o  p lan and

im p l e m e n t  c h a n g e ,  e f f e c t i v e l y  manage t h e  i n c r e a s i n g l y  c o m p le x

s c h o o l , and med ia te  r e l a t i o n s h i p s  between t h e  sc h oo l  system  and i t s

surrounding p u b l i c s .  Lane and Dal berg wrote :

I f  p r i n c i p a l s  are t o  i n f l u e n c e  t h e i r  r o l e s  and t h e  problem 
agenda o f  t h e i r  s c h o o l s ,  th e y  need t o  become as c o n s c i o u s l y  
in v o lv e d  in problem f i n d i n g  as  t h e y  are  in  problem s o l v i n g  
working a c r o s s  t h e  f u l l  problem c y c l e  w i th  e a s e  and c o n t r o l .
(p. 149)

They went on t o  s u g g e s t  t h a t  the e f f e c t i v e n e s s  o f  p r i n c i p a l s  can be 

understood by n o t in g  t h e  p e r c ep tu a l  e v a l u a t i o n  by s u b o r d i n a t e s  and 

can be i n f l u e n c e d  by s i t u a t i o n a l  f a c t o r s  l i k e  t h e  i n te r p e r s o n a l  

c l i m a t e  o f  t h e  school  and t h e  t e c h n o lo g y  l e v e l  o f  t h e  school  

d i s t r i c t .

Hall  and Hord ( 1 9 8 7 ) ,  in  t h e i r  1 4 - y e a r  s tu dy  re g a rd in g  the  

c h a r a c t e r i s t i c s  o f  e f f e c t i v e  change f a c i l i t a t o r s  in  t h e  schoo l  

s e t t i n g ,  c o n c l u d e d  t h a t  t h e r e  i s  no d e f i n i t i v e  r e s e a r c h  f o r  

widespread ac c ep ta n c e  t h a t  c e r t a i n  l e a d e r s h i p  s t y l e s  w i l l  c r e a t e  

e f f e c t i v e n e s s  on t h e  j o b .  Rather ,  t h e y  s u g g e s t e d  t h a t  e f f e c t i v e  

school  l e a d e r s  a d j u s t  t h e i r  s t y l e  t o  f i t  t h e  s i t u a t i o n  and personne l  

i n v o l v e d .  Good school  managers s e e k  t o  understand t h e  p r o c e s s e s  and 

s t a g e s  t h a t  i n d i v i d u a l s  go through in  a change p r o c e s s .  Change i s
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n o t  an e v e n t ,  b u t  a p r o c e s s  t h a t  a f f e c t s  e a c h  p a r t i c i p a n t  

d i f f e r e n t l y .  Change a g e n t s  must understand change p r o c e s s e s  and be 

a b le  t o  i n i t i a t e  and s u s t a i n  t h e  change and improvement p r o c e s s .  

The s t a g e s  o f  concern  r e gard in g  an in n o v a t io n  b e g in  a t  t h e  awareness  

l e v e l  and p r o g r e s s  through t h e  need f o r  com p le te  in fo r m a t io n  about  

t h e  change .  Be for e  a person i s  a b l e  t o  a c c e p t  t h e  need f o r  t h e  

change and b e g in  t o  adopt t h e  new b e h a v io r s  and t e c h n i q u e s  needed t o  

manage t h e  change ,  h e / s h e  must know t h e  purpose f o r  t h e  change and 

have an o p p o r t u n i t y  t o  p r a c t i c e  t h e  proposed new r o u t i n e s .  Each 

i n d i v i d u a l  w i l l  t r a v e l  a t  a d i f f e r e n t  pace through t h e s e  s t a g e s  and 

w i 11 n e e d  a s s i s t a n c e  when c o m m u n i c a t i o n  b r e a k s  down.  The 

i m p l i c a t i o n s  f o r  t h i s  approach d i c t a t e  t h a t  l e a d e r s  are  not  born,  

but r a t h e r  d e v e lo p  as  t h e y  l e a r n  to  f a c i l i t a t e  change e f f e c t i v e l y  

and are a b l e  t o  understand and address  t h e  needs  o f  employees  at  

v a r io u s  s t a g e s  o f  concern  and l e v e l s  o f  use  in t h e  change p r o c e s s .  

The p r i n c i p a l  must be a b l e  t o  a s s e s s  and i n t e r v e n e  as  needed f o r  

s u c c e s s f u l  change .  In other  words,  d e v e lo p in g  e f f e c t i v e  l e a d e r s h i p  

beh a v io r s  i s  more important  t o  s u c c e s s f u l  s c h o o l s  than i s  p o s s e s s i n g  

a s u c c e s s f u l  s t y l e .

The American A s s o c i a t i o n  o f  School A d m in i s t r a to r s  (AASA), in  

t h e i r  C r i t i c a l  I s s u e s  S e r i e s ,  The Role o f  t h e  P r i n c i p a l  in  E f f e c t i v e  

S c h o o l s :  Problems and S o l u t i o n s  ( 1 9 8 3 ) ,  s t u d i e d  t h e  r e s e a r c h  and

w r i t i n g s  r e l a t e d  t o  how p r i n c i p a l s  made a d i f f e r e n c e  in s tu d e n t  

ach ievem ent .  They a l s o  conclu ded t h a t  t h e  major f a c t o r s  a s s o c i a t e d  

w ith  t h e  a d m i n i s t r a t i o n  o f  good s c h o o l s  were:
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1 .  G e t t in g  good t e a c h e r s  and h e l p in g  them c o n t in u e  t o  grow 
p r o f e s s i o n a l l y .

2 .  Prov id in g  i n s t r u c t i o n a l  support  through an emphasis  on 
i n s t r u c t i o n ,  a good  s c h o o l  c l i m a t e  and r e s o u r c e s  f o r  
t e a c h e r s .

3 .  S k i l l e d  s u p e r v i s i o n / e v a l u a t i o n  o f  t e a c h e r s .

4 .  M o t iv a t in g  and c o o r d in a t i n g  i n s t r u c t i o n  among t e a c h e r s .

5 .  E l i m i n a t in g  o b s t a c l e s  t o  the  accomplishment o f  t h e  s c h o o l ’ s 
m i s s i o n .

P r i n c i p a l s  a r e ,  o f  c o u r s e ,  e x p e c t e d  t o  f u n c t i o n  as  good  
managers— pe op le  who not  on ly  prov ide  f o r  t h e  comfort  and 
s a f e t y  o f  s t u d e n t s  and s t a f f ,  but who handle such t a s k s  as 
d i s c i p l i n e  p r o b l e m s ,  k e e p i n g  an e y e  on t h e  b u d g e t  and 
communicating e f f e c t i v e l y  with t h e  c e n t r a l  o f f i c e ,  t e a c h e r s  and 
o t h e r  b u i l d i n g  s t a f f  and parents  and o t h e r  community members. 
(P.  6)

The AASA a l  s o  d i  s c o v e r e d  t h a t  e f f e c t i v e  p r i  n c i p a l s  a r e

o r g a n iz e d ,  unders tand change t h e o r y ,  and can use  i t  t o  implement new

programs. They e s t a b l i s h  a working r e l a t i o n s h i p  w i th  s t a f f ,  are  

a b le  t o  f o s t e r  high morale  among s t a f f ,  make sound d e c i s i o n s ,  

e v a l u a t e  p e r s o n n e l , c ar ry  out  school  and d i s t r i c t  p o l i c i e s ,  are  

committed and m o t iv a te d ,  and have a t o l e r a n c e  f o r  am bigu ity .

Faber and Shearron (1970)  ana lyzed  and o u t l i n e d  the  r o l e  o f  th e  

p r i n c i p a l  from two p e r s p e c t i v e s ;  e f f e c t i v e  p r i n c i p a l s  must pay

a t t e n t i o n  t o  both t a s k  and p r o c e ss  f u n c t i o n s .

1 .  Their  t a s k  r e s p o n s i b i l i t i e s  i n c lu d e  o v e r s e e i n g  i n s t r u c t i o n  
and t a k in g  an a c t i v e  r o l e  in curr icu lum deve lopment .  They 
a l s o  must a t t e n d  t o  s tu d e n t  and s t a f f  acc ou n t in g  and 
r e c o r d - k e e p in g .  In a d d i t io n  t o  budget  and p lanning  r e sp o n ­
s i b i l  i t i e s ,  t h e  e f f e c t i v e  p r i n c i p a l  must show l e a d e r s h i p
a b i l i t i e s  both in  th e  school  s e t t i n g  and in  t h e  community.

2 .  Process  r e s p o n s i b i l i t i e s  i n c lu d e  dec is io n -m a k in g /p r o b lem -  
s o l v i n g ,  ar rangin g  sc h e d u le s  and programs,  be ing  a b le  to  
e f f e c t i v e l y  communicate,  which i n v o l v e s  a c t i v e  l i s t e n i n g ,
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c o n t r o l l i n g  and a p p r a i s in g  and r e a p p r a i s i n g  t h e  s i t u a t i o n  
t o  a s s e s s  s u c c e s s  and s e t  g o a l s  f o r  improvement.

E f f e c t i v e  Leaders/Managers  

In a s i m i l a r  manner t o  t h e  r e s e a r c h  and s t u d i e s  d e s c r i b i n g  

e f f e c t i v e  s c h o o l  l e a d e r s ,  D r u c k e r  ( 1 9 6 7 )  d e s c r i b e d  f i v e  

c h a r a c t e r i s t i c s  o f  e f f e c t i v e  e x e c u t i v e s :

1.  E f f e c t i v e  e x e c u t i v e s  are a b l e  t o  manage t im e  in order  not  

t o  be consumed by r o u t in e  t a s k s .  They s e t  a s i d e  t im e  t o  c o n c e n t r a t e  

or  t o  d i r e c t  t h e i r  v i s i o n  and t o  accompl ish  r e s u l t s  toward t h e  

growth o f  the  o r g a n i z a t i o n .

2 .  E f f e c t i v e  e x e c u t i v e s  f o c u s  on outward c o n t r i b u t i o n s .  They

ar e  goal  o r i e n t e d  and g e a r  t h e i r  e f f o r t s  toward r e s u l t s  r a t h e r  than

w ork .  They u n d e r s t a n d  t h a t  "change" i s  a f a c t  o f  1 i f e  and

c o n t i n u a l l y  s t r i v e  t o  manip ula te  procedures  and personne l  toward

do ing  a b e t t e r  j o b .  They c o n t i n u a l l y  communicate w i th  t h e i r

employees  and c o n s t i t u e n t s  in order  t o  f i n d  what t h e y  can do to

improve t h e  o r g a n i z a t i o n ,  when they  should do i t ,  and how i t  might

b e s t  be accom pl ished .

E f f e c t i v e  work i s  a c t u a l l y  done in  and by teams o f  p e o p le  o f  
d i v e r s e  knowledges and s k i l l s .  These p e o p le  have t o  work 
t o g e t h e r  v o l u n t a r i l y  and a c c o r d i n g  t o  t h e  l o g i c  o f  t h e  
s i t u a t i o n  and t h e  demands o f  t h e  t a s k ,  r a t h e r  than a ccord ing  to  
a formal j u r i s d i c t i o n a l  s t r u c t u r e ,  (p .  66)

3 .  E f f e c t i v e  e x e c u t i v e s  a l s o  c o n c e n t r a t e  on t h e  s t r e n g t h s  o f  

t h e i r  employees and c o n c o m i ta n t ly  make t h e i r  weaknesses  i r r e l e v a n t .  

They s t a r t  w i th  what a person can do ,  r a t h e r  than what a jo b  

r e q u i r e s .
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4 .  E f f e c t i v e  e x e c u t i v e s  c o n t i n u a l l y  l o o k  f o r  and e l i m i n a t e

a c t i v i t i e s  and r o u t i n e s  t h a t  are  no l o n g e r  needed or  p r o d u c t i v e .

C o n c e n t r a t i o n - - t h a t  i s ,  t h e  courage  t o  impose on t im e  and 
e v e n t s  h i s  own d e c i s i o n  as  t o  what r e a l l y  m at te rs  and comes 
f i r s t - - i s  t h e  e x e c u t i v e ’ s  o n l y  hope o f  becoming t h e  master  o f  
t im e  and e v e n t s  i n s t e a d  o f  t h e i r  whipping boy.  ( p .  112)

5 .  E f f e c t i v e  e x e c u t i v e s  make e f f e c t i v e  d e c i s i o n s .

. . . E x e c u t iv e s  who make e f f e c t i v e  d e c i s i o n s  know t h a t  one  
does  not  s t a r t  w i th  f a c t s .  One s t a r t s  w i th  o p i n i o n s .  These  
a r e ,  o f  c o u r s e ,  n o th in g  but  u n t e s t e d  h y p o th e se s  and, as  such ,  
w o r t h l e s s  u n l e s s  t e s t e d  a g a i n s t  r e a l i t y .  The e f f e c t i v e  e x e c u ­
t i v e  encourages  o p i n i o n s .  But he i n s i s t s  t h a t  t h e  p e o p le  who 
v o i c e  them a l s o  t h i n k  t h r o u g h  what  i t  i s  t h a t  t h e  
" e x p e r im e n t" - - th a t  i s ,  t h e  t e s t i n g  o f  the o p i n i o n  a g a i n s t  
r e a l i t y - - w o u l d  have t o  show. (p .  44)

The e f f e c t i v e  e x e c u t i v e  does  not  s t a r t  out  w i th  th e  assumption  
t h a t  one proposed c o u r s e  o f  a c t i o n  i s  r i g h t  and t h a t  a l l  o t h e r s  
must be wrong. Nor does  he s t a r t  out  w i th  t h e  assumption "I am 
r i g h t  and he i s  wrong." He s t a r t s  out  w i th  t h e  commitment t o  
f i n d  out  why p e o p le  d i s a g r e e .  . . . The e f f e c t i v e  e x e c u t i v e  i s  
concerned f i r s t  w i th  und er s tan d in g ,  (pp.  153,  154)

In h i s  d i s c u s s i o n  o f  t h e  ps y c h o lo g y  o f  l e a d e r s h i p ,  D e V i l l e

(1984)  proposed t h a t :

Men and women who l e a d  o t h e r s  must c a p i t a l i z e  on t h e  in n a t e  
human needs  t o  have ,  t o  do and t o  become by managing t h e i r  
groups so  p e o p le  c o n s i s t e n t l y  f e e l  p l e a s u r e  r a t h e r  than pa in  a t  
t h e  p h y s i c a l  l e v e l , p r e s t i g e  and e s teem  r a t h e r  than d e v a l u a t i o n  
a t  t h e  p s y c h o l o g i c a l  l e v e l  and purpose and performance r a t h e r  
than m e a n in g l e s s n e s s  a t  t h e  s p i r i t u a l  l e v e l . When t h i s  v iew o f  
how and why p e o p le  are moved t o  c o o p e r a t e  w i t h  p e o p l e  th e y  
t r u s t  i s  i n t e g r a t e d  i n t o  t h e  a c t i v i t i e s  and a t t i t u d e s  o f  
managers,  g r e a t  t h i n g s  are  p o s s i b l e  i n  an i n d i v i d u a l ’ s  c a r e e r ,  
(p .  255)

Hersey and Blanchard ( 1 9 8 2 ) ,  in  t h e i r  s tudy  o f  t h e  kind o f  

l e a d e r s h i p  and o r g a n i z a t i o n a l  b e h a v io r  t h a t  enhances  p r o d u c t i v i t y  

and j o b  s a t i s f a c t i o n ,  rev iewed  t h e  r e s e a r c h  on m o t i v a t i o n  and noted  

t h a t  e f f e c t i v e  managers do more than j u s t  understand and p r e d i c t  

b e h a v i o r .  They d e v e l o p  s k i l l s  i n  d i r e c t i n g ,  c h a n g i n g ,  and
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c o n t r o l l i n g  b e h a v i o r .  They must have a background in  and working

knowledge o f  t h e  b e h a v io r a l  s c i e n c e s .  They must know which m ot ive s

or  needs o f  p e o p le  evoke a c e r t a i n  a c t i o n  a t  a p a r t i c u l a r  t im e  and

s t r u c t u r e  an environment in  which a p p r o p r ia te  g o a l s  are  a v a i l a b l e

f o r  n e e d  s a t i s f a c t i o n .  I n f l u e n c i n g  a n o t h e r  p e r s o n ’ s  b e h a v i o r

i n v o l v e s  d e v e lo p in g  a working knowledge o f  t h e  m o t i v e s  and needs

t h a t  ar e  most important  t o  t h a t  person  a t  t h a t  t im e .  T h e ir

s i t u a t i o n a l  l e a d e r s h i p  t h e o r y  s u g g e s te d  t h a t  managers become adept

a t  a n a l y z in g  t h e  m a tu r i ty  l e v e l  of  employees and ad jus t ing  t h e i r

l e a d e r s h i p  s t y l e  t o  f i t  t h e  needs  o f  i n d i v i d u a l  em p loyees .

For example,  h i g h l y  s k i l l e d  and m ot iva te d  persons  need l i t t l e

d i r e c t i o n  and su p p ort .  They f u n c t i o n  b e s t  when t h e y  are  g i v e n  a

t a s k  and have t h e  l a t i t u d e  t o  f i g u r e  out  how b e s t  t o  accom pl ish  the

ass ignm e nt .  Hersey and Blanchard s t a t e d :

Research i n d i c a t e s  t h a t  commitment i n c r e a s e s  when p e o p le  are  
i n v o l v e d  in  t h e i r  own g o a l - s e t t i n g .  I f  i n d i v i d u a l s  a r e  
i n v o l v e d ,  th e y  w i l l  tend t o  engage in  much more goa l  - d i r e c t e d  
a c t i v i t y  b e f o r e  t h e y  become f r u s t r a t e d  and g i v e  up. On th e  
o t h e r  hand, i f  t h e i r  b oss  s e t s  t h e  g o a l s  f o r  them, t h e y  are  
l i k e l y  t o  g i v e  up more e a s i l y  because  t h e y  p e r c e i v e  t h e s e  as  
t h e i r  b o s s ’ s  g o a l s  and no t  as  t h e i r  own. ( p .  23)

On t h e  o t h e r  hand, pe r son s  who are n e i t h e r  w i l l i n g  nor s k i l l e d

need very  s p e c i f i c  d i r e c t i o n s  and c l o s e  s u p e r v i s i o n .  Hersey and

Blanchard observed:

People  who are  both unable  and u n w i l l i n g  t o  take  r e s p o n s i b i l i t y  
t o  do something are  not competent  or  c o n f i d e n t .  In many c a s e s ,  
t h e i r  u n w i l l i n g n e s s  i s  a r e s u l t  o f  t h e i r  i n s e c u r i t y  regard ing  
t h e  n e c e s s a r y  t a s k .  Thus, a d i r e c t i v e  " t e l l i n g "  s t y l e  . . . 
t h a t  p r o v i d e s  c l e a r ,  s p e c i f i c  d i r e c t i o n s  and s u p e r v i s i o n  has  
t h e  h i g h e s t  p r o b a b i l i t y  o f  be ing  e f f e c t i v e  w i th  i n d i v i d u a l s  at  
t h i s  m a tu r i ty  l e v e l . Th is  s t y l e  i s  c a l l e d  " t e l l i n g "  because  i t  
i s  c h a r a c t e r i z e d  by t h e  l e a d e r ’ s  d e f i n i n g  r o l e s  and t e l l i n g
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p e o p le  what,  how, when and where t o  do v a r i o u s  t a s k s .  I t  
emphasizes  d i r e c t i v e  b e h a v i o r .  Too much s u p p o r t iv e  behav ior  
w ith  p e o p le  a t  t h i s  m a tu r i ty  l e v e l  may be s e e n  as  p e r m i s s i v e ,  
e a s y  and most  i m p o r t a n t ly ,  as  rewarding o f  poor performance.  
(P .  53)

They contended t h a t  e f f e c t i v e  managers pay a t t e n t i o n  t o  t h e  

human a s p e c t s  o f  t h e  work env ironment ,  as  w e l l  as  t h e  t a s k  a s p e c t .  

They c i t e d  t h e  Herzberg and Hawthorne s t u d i e s  as  i n d i c a t o r s  t h a t  job  

s a t i s f a c t i o n  i s  h i g h l y  c o r r e l a t e d  t o  w o r k e r s ’ f e e l i n g s  o f  

c o m p e t e n c e ,  s e n s e  o f  m a s t e r y ,  r e c o g n i t i o n ,  and i n v o l y e m e n t  i n  

d e c i s i o n  making.

Blanchard and Johnson ( 1 9 8 2 ) ,  in  t h e i r  book The One Minute  

M an age r , f o c u s e d  t h e i r  a t t e n t i o n  on t h e  e m p l o y e e s  o f  t h e  

o r g a n i z a t i o n  a s  t h e y  s u g g e s t e d  t h a t  " e f f e c t i v e  management i s  

accompl ished  through qu ick  and e f f i c i e n t  goa l  s e t t i n g ,  p r a i s e  and 

re p r im an d ." The b a s i s  o f  t h e i r  management t h e o r y  i s  t h a t ,  i f  p e op le  

are r e s p o n s i b l e  f o r  r e s u l t s ,  i t  c e r t a i n l y  makes good s e n s e  t o  

i n v e s t  in  p e o p l e .  They b e l i e v e d  t h a t  g o a l s  beg in  beh a v io r s  and t h a t  

consequences  m ainta in  b e h a v io r .

Summary

This  r e v ie w  h i g h l i g h t e d  t h e  primary l i t e r a t u r e  s o u r c es  t h a t  

formed t h e  b a s i s  f o r  i d e n t i f y i n g  r o l e s ,  f u n c t i o n s ,  and behav iors  

t h a t  are  promoted as  c h a r a c t e r i s t i c  o f  p r i n c i p a l s / l e a d e r s  who f o s t e r  

s t u d e n t  achievement and make a d i f f e r e n c e  in  sc h oo l  e f f e c t i v e n e s s .  

In r e v ie w in g  t h e s e  s o u r c e s ,  t h e  r e s e a r c h e r  p u l l e d  o u t  and noted t h e  

p r i m a r y  l e a d e r s h i p  b e h a v i o r s ,  q u a l i t i e s ,  c h a r a c t e r i s t i c s ,  and 

programs t h a t  were i d e n t i f i e d  as  having  a p o s i t i v e  e f f e c t  on school
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o r g a n i z a t i o n ,  e f f e c t i v e n e s s ,  o r  s t u d e n t  a c h i e v e m e n t .  Th ose  

q u a l i t i e s  and be hav ior s  were then grouped under t h e  broad c a t e g o r i e s  

o f  ( a )  i n s t r u c t i o n a l  s u p e r v i s i o n ,  ( b )  s t u d e n t  r e l a t i o n s ,  ( c )  

c u r r i c u l u m  d e v e l o p m e n t  and I m p l e m e n t a t i o n ,  ( d )  l e a d e r s h i p ,  ( e )  

b u i l d i n g  management, ( f )  parent  and community r e l a t i o n s ,  and (g )  

s t a f f  deve lop m ent /p ersonne l  management. The l i s t s  were then  scanned  

t o  de term in e  beh a v io r s  t h a t  formed t h e  common thread  a c r o s s  t h e  

l i t e r a t u r e  s o u r c e s .  Those f e l l  i n t o  t h e  fo u r  broad c a t e g o r i e s  o f  

( a )  i n s t r u c t i o n a l  s u p e r v i s i o n ,  ( b )  c u r r i c u l u m  d e v e l o p m e n t  and 

im plem entat ion ,  ( c )  l e a d e r s h i p ,  and (d)  s t a f f  d e ve lop m ent /p ersonne l  

management.

I n s t r u c t i o n a l  s u p e r v i s i o n . The e f f e c t i v e  p r i n c i p a l  i s  

concerned about s tu d e n t  achievem ent.  He/she e x p e c t s  a l l  s t u d e n t s  t o  

l e a r n  and i s  c o n t i n u a l l y  i n v o l v e d  i n  p r o m o t i n g  e f f e c t i v e  

i n s t r u c t i o n ,  s e t t i n g  l e a r n i n g  g o a l s ,  and a n a ly z in g  outcomes .

Curr iculu rn  d e v e l o p m e n t  and i m p l e m e n t a t i o n . The e f f e c t i v e  

p r i n c i p a l  a s s i s t s  t e a c h e r s  in  curr icu lum deve lopment ,  a r t i c u l a t i o n ,  

c o o r d i n a t i o n ,  and implementat ion .

L e a d e r s h ip . The e f f e c t i v e  p r i n c i p a l  i s  v i s i o n  o r i e n t e d  and 

works w i th  s t a f f  toward common g o a l s .  He/she  has good problem­

s o l v i n g  s k i l l s ,  knows how t o  m o t iv a te  and d e v e lo p  s t a f f ,  and 

communicates so  t h a t  a l l  f e e l  informed and an i n t e g r a l  par t  o f  th e  

w h ole .  The e f f e c t i v e  p r i n c i p a l  l e a d s  a l l  s t a f f  toward t h e  m is s io n  

o f  t h e  schoo l  and r e g u l a r l y  m onitors  t h e i r  p r o g r e s s  toward t h a t  end.

S t a f f  d e v e l o p m e n t / p e r s o n n e l  m a n age m e n t . The e f f e c t i v e  

p r i n c i p a l  b u i l d s  on t h e  s t r e n g t h s  o f  s t a f f  members and becomes
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a c t i v e l y  i n v o l v e d  i n  s t a f f - d e v e l o p m e n t  a c t i v i t i e s  t h a t  e n h a n c e  

s t u d e n t  ach ievem ent .



CHAPTER I I I

RESEARCH METHODOLOGY 

I n t r o d u c t io n

The purpose o f  t h i s  r e s e a r c h  s tu dy  was t o  i d e n t i f y  what r o l e s /  

f u n c t i o n s  p r a c t i c i n g  e lem entary  p r i n c i p a l s  p e r c e i v e  t o  be important  

t o  t h e i r  s u c c e s s ,  where t h e y  r e c e i v e d  t h e i r  most v a l u a b l e  source  o f  

t r a i n i n g  f o r  t h o s e  r o l e s / f u n c t i o n s ,  and f o r  which r o l e s / f u n c t i o n s  

c o n t in u in g  p r o f e s s i o n a l  deve lopment i s  needed.  Chapter I I I  i n c lu d e s  

a 1 i s t i n g  o f  t h e  r e s e a r c h  q u e s t i o n s ,  a d e s c r i p t i o n  o f  t h e  survey  

ins trument  deve lopment ,  d a t a - c o l l e c t i o n  procedure ,  p o p u la t io n  and 

sampling d e s i g n ,  v a r i a b l e s  and s t a t i s t i c a l  t e c h n i q u e s ,  independent  

c h o i c e s ,  and s t a t i s t i c a l  a n a l y s i s .

Research Q uest ions

Responses were sought  to  t h e  f o l l o w i n g  q u e s t i o n s :

1.  What do e lem en tary  p r i n c i p a l s  p e r c e i v e  t o  be t h e  degree  o f  

importance o f  t h e  s e l e c t e d  a d m in i s t r a t o r  r o l e s / f u n c t i o n s ?

2 .  What d i f f e r e n c e s  e x i s t  among e l e m e n t a r y  p r i n c i p a l s  

r e gard in g  t h e i r  p e r c e p t i o n s  about t h e  importance o f  a d m in i s t r a t o r  

r o l e s / f u n c t i o n s ,  comparing t h e  v a r i a b l e s  o f  gender ,  age ,  l e n g t h  o f  

s e r v i c e  as an e le m en tar y  p r i n c i p a l , and s i z e  o f  t h e i r  school  

d i s t r i c t ?
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3 .  What do e le m en ta r y  p r i n c i p a l s  p e r c e i v e  t o  be t h e i r  degree  

o f  n e e d  f o r  f u r t h e r  p r e p a r a t i o n  and c o n t i n u i n g  p r o f e s s i o n a l  

development in each o f  t h e  s e l e c t e d  r o l e  f u n c t i o n s ?

4 .  What d i f f e r e n c e s  e x i s t  among e l e m e n t a r y  p r i n c i p a l s

r e gard in g  t h e i r  d e g r e e  o f  need f o r  f u r t h e r  p r o f e s s i o n a l  deve lopment ,  

comparing t h e  v a r i a b l e s  o f  gender ,  age ,  l e n g t h  o f  s e r v i c e  as  an 

e le m en tar y  p r i n c i p a l , and t h e  s i z e  o f  t h e i r  school  d i s t r i c t ?

5 .  What do e lem enta ry  p r i n c i p a l s  i d e n t i f y  a s  t h e i r  m ost  

v a l u a b l e  s o u r c e  o f  p r e p a r a t i o n  and c o n t i n u i n g  p r o f e s s i o n a l  

development f o r  each o f  t h e  s e l e c t e d  a d m in i s t r a t o r  r o l e s / f u n c t i o n s ?

D a t a - C o l l e c t i o n  Procedure

Data c o l l e c t i o n  through t h e  use o f  a q u e s t i o n n a i r e  f o l l o w e d  a 

t w o - s t e p  procedure:

1 .  The q u e s t i o n n a i r e ,  an e x p l a n a to r y  l e t t e r ,  and a re turn

p o s t  card were s e n t  t o  a s t r a t i f i e d ,  randomly s e l e c t e d  sample o f  634  

Michigan e le m en tar y  sc hoo l  p r i n c i p a l s  in August 1989 ( s e e  Appendix

C).

2 .  In October  1989 ,  a f o l l o w - u p  reminder l e t t e r  and a second

copy o f  t h e  survey  were s e n t  t o  p r i n c i p a l s  in  th e  sample who had not

r e t u r n e d  t h e  p o s t  c a r d .  The p o s t  c a r d s  e a c h  had numbers  

c or re spond ing  t o  t h e  name o f  t h e  person in  t h e  sample ( s e e  Appendix

D).

Pop u la t ion  and Sampling Design

The p o p u la t io n  o f  t h i s  s tu dy  comprised a l l  e lem entary  school  

p r i n c i p a l s  i n  Michigan p u b l i c  s c h o o l s .  According t o  t h e  Michigan
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Department o f  Educat ion’ s  P r o f e s s i o n a l  Personnel  R e g i s t e r  f o r  1987-  

8 8 ,  t h e r e  were 1 ,7 9 8  e lem en tary  school  p r i n c i p a l s  in  K-12 Michigan  

p u b l i c  s c h o o l s .  Of t h e s e ,  approximate ly  70% ( 1 , 2 6 5 )  were males  and 

30% (533)  were f e m a l e s .  They were d i s t r i b u t e d  in  57 i n t e r m e d ia t e  

schoo l  d i s t r i c t s  (ISDs)  r e p r e s e n t i n g  th e  t o t a l  g e o g r a p h ic a l  area  o f  

M i c h i g a n .  W i t h i n  t h e  57 I S D s ,  t h e r e  w e r e  564 l o c a l  s c h o o l  

d i s t r i c t s ,  which v a r ie d  in  pupil  p o p u la t io n  s i z e .

For p u r p o s e s  o f  c a t e g o r i z i n g  s c h o o l  d i s t r i c t s  by p u p i 1 

p o p u l a t i o n ,  t h e  f i v e - c o d e  c l a s s i f i c a t i o n  sys tem r e f l e c t i n g  t h e  pupil  

p o p u la t io n  s i z e  o f  school  d i s t r i c t s ,  as s p e c i f i e d  by t h e  Michigan 

School  Code o f  1976,  was used .  The codes  are as  f o l l o w s :

1.  A school  d i s t r i c t  o f  t h e  F i r s t  C lass  with a pupil  p o p u la ­
t i o n  o f  120 ,000  or  more.

2.  A school  d i s t r i c t  o f  t h e  Second C lass  w i th  a pupil  p o p u la ­
t i o n  o f  more than 3 0 ,0 0 0  and l e s s  than 1 2 0 ,0 0 0 .

3 .  A school  d i s t r i c t  o f  th e  Third C lass  w i th  a pupil  p o p u la ­
t i o n  o f  more than 2 ,4 0 0  and l e s s  than 3 0 ,0 0 0 .

4.  A school  d i s t r i c t  o f  t h e  Fourth C lass  w i th  a pupil  p o p u la ­
t i o n  o f  more than 75 and l e s s  than 2 , 4 0 0 .

5.  A school  d i s t r i c t  o f  t h e  F i f t h  C lass  w i th  a pupil  p o p u la ­
t i o n  o f  l e s s  than  75.

A sample s i z e  o f  474 e lem entary  p r i n c i p a l s  was de termined  by 

t h e  r e s e a r c h e r  t o  prov ide  a l e v e l  o f  c o n f id e n c e  equal  t o  95% and a 

sampling e r r o r  no g r e a t e r  than p lu s  or  minus 10%. Based on a 

presumption o f  a 75% r e tu r n  r a t e  o f  mail ed  q u e s t i o n n a i r e s ,  634 

e lem en tary  school  p r i n c i p a l s  were s e l e c t e d  t o  r e p r e s e n t  a t o t a l  o f  

1 , 7 9 8  e lem entary  school  p r i n c i p a l s  in  t h e  s t a t e .  Because Michigan  

sc hoo l  d i s t r i c t s  vary in  pupil  p o p u la t io n  s i z e ,  a p r o b a b i l i t y  sample
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p r o p o r t i o n a t e  t o  t h e  pupil  p o p u la t io n  s i z e  o f  t h e  school  d i s t r i c t  

was drawn. To m ainta in  t h e  same proport ion  o f  t h e  v a r io u s  school  

d i s t r i c t s  as  in  t h e  p o p u la t io n ,  a s y s t e m a t i c  s t r a t i f i e d  sampling  

procedure  was used .  A l l  s c h o o l s  in t h e  f i r s t  and second c l a s s e s  

were par t  o f  t h e  sample,  and e ve ry  o t h e r  schoo l  was inc lu d ed  f o r  the  

t h i r d - ,  f o u r t h ,  and f i f t h - c l a s s  s c h o o l s .

The fo u r  l a r g e s t  urban school  d i s t r i c t s  in  t h e  s t a t e  ( cod es  1 

and 2) were added as  c e r t a i n t y  s e l e c t i o n s .  These were t h e  D e t r o i t  

P u b l i c  S c h o o l s ,  F I i n t  P ub l ic  S c h o o l s ,  Grand Rapids P u b l i c  S c h o o l s ,  

and Lansing P u b l i c  S c h o o l s .  Then 280 l o c a l  school  d i s t r i c t s  were 

s e l e c t e d  from t h e  pool o f  th e  remaining s t r a t i f i e d  560 school  

d i s t r i c t s ,  r e p r e s e n t i n g  schoo l  codes 3 t o  5 and us ing  the  sampling  

r a t i o  ( t h e  prop or t ion  o f  school  d i s t r i c t s  in the  p o p u la t io n  t h a t  

were s e l e c t e d )  o f  o n e - h a l f  f o r  each s t r a t i f i e d  grouping .  The f i r s t  

school  d i s t r i c t  on t h e  l i s t  o f  each s t r a t i f i e d  d i s t r i c t  grouping was 

s e l e c t e d ;  t h e n  e v e r y  s e c o n d  s c h o o l  d i s t r i c t  f o l l o w i n g  i t  was  

s e l e c t e d  f o r  t h e  d i s t r i c t  sample.  Table 3.1  shows t h e  d i s t r i b u t i o n  

o f  schoo l  d i s t r i c t s  by s i z e  o f  th e  s e l e c t e d  p o p u la t io n  and sample.

Once t h e  sample o f  school  d i s t r i c t s  was s e l e c t e d ,  a 1 i s t  o f  a l l  

e lem en tary  school  p r i n c i p a l s  in t h e s e  school  d i s t r i c t s  was prepared.  

A s e p a r a t e  1 i s t  f o r  males  and fem ales  was made. Then a sample o f  

189 fem ale  p r i n c i p a l s  and 445 male p r i n c i p a l s  was s e l e c t e d  randomly 

from each 1 i s t .  These numbers formed t h e  same gender r a t i o  as  in 

t h e  p o p u la t io n  (30% fem ales  and 70% m a l e s ) .
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Table 3 . 1 . - - D i s t r i b u t i o n  o f  school  d i s t r i c t s  and p r i n c i p a l s  in  t h e  
sample by school  d i s t r i c t  code .

School D i s t r i c t Code
Total

F i r s t  Second Third Fourth F i f t h

School  d i s t r i c t s  
in  t h e  p o p u la t io n 1 3 132 412 16 564

School  d i s t r i c t s  
sampled 1 3 73 201 11 289

P r i n c i p a l s
sampled 69 68 288 208 1 634

The pr opor t ion o f  t h e s e  c l a s s i f i c a t i o n s  in t h e  sample was

d e s ig n e d  t o  r e f l e c t  t h e  same proport ion  in th e  p o p u la t io n  o f  t h e  564 

school  d i s t r i c t s .

The f i g u r e s  in  Tab le  3 . 2  show t h e  number o f  p r i n c i p a l s  who 

responded from each c a te g o r y  and t h e  perc en tage  o f  r e s p o n s e  compared 

t o  t h o s e  surveyed .

Table 3 . 2 . --Number and percen tage  o f  respondents  by schoo l  d i s t r i c t  
code .

School D i s t r i c t Code
Total

F i r s t Second Third Fourth F i f t h

P r i n c i p a l s  sampled 69 68 288 208 1

Number o f  
resp ondents 29 19 222 82 0 352

Response
p e r c en ta g e 24% 28% 77% 39% 0% 56%
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Survey Instrument Development

The survey  in s trum ent  used in  t h i s  s tudy  was d e v e lo p ed  from the  

l i t e r a t u r e  r e gard ing  c h a r a c t e r i s t i c s  and b e h a v io r s  a s s o c i a t e d  with  

e f f e c t i v e  p r i n c i p a l s .  The l i t e r a t u r e  on e f f e c t i v e  s c h o o l s  and 

e f f e c t i v e  l e a d e r s h i p ,  o t h e r  s u r v e y  i n s t r u m e n t s ,  and v a r i o u s  

p r i n c i p a l  r o l e  d e s c r i p t o r s  were rev iewed and scanned i n i t i a l l y  t o  

determ in e  broad c a t e g o r i e s  o f  p r i n c ip a l  r e s p o n s i b i l i t i e s .  This  

r e v ie w  in c lu d ed :

1. The e f f e c t i v e  s c h o o l s  r e se a r c h  o f  L e z o t t e  and Brookover  

(1979 ,  1 9 8 0 ) .

2. Other r e c e n t  r e se a r c h  s t u d i e s  t h a t  at tempted  t o  i d e n t i f y  

q u a l i t i e s  and be hav ior s  o f  p r i n c i p a l s  who were p e r c e i v e d  t o  be 

e f f e c t i v e :  American A s s o c i a t i o n  o f  School  A d m i n i s t r a to r s  ( 1 9 8 3 ) ;  

B1umberg and G r e e n f i e l d  ( 1 9 8 0 ) ;  B o s s a r t ,  Dwyer, Rown, & Lee ( 1 9 8 1 ) ;  

Bowles ( 1 9 6 8 ) ;  Brandt ( 1 9 8 7 ) ;  Daud ( 1 9 8 8 ) ;  Duke ( 1 9 8 7 ) ;  Geneck

(1 9 8 3 ) ;  Golanda ( 1 9 8 2 ) ;  G ot t fr e dson  ( 1987 ) ;  G r e e n f i e l d  ( 1 9 8 2 ) ;  Hoy & 

Miskel (1 9 8 2 ) ;  Hoyle ,  E n g l i s h ,  & S t e f f y  ( 1 9 8 5 ) ;  Land & Walberg

(1 9 8 7 ) ;  Madaus, A i r i a s i a n ,  & Kel lagnan ( 1 9 8 0 ) ;  N at iona l  A s s o c i a t i o n  

o f  Elementary School P r i n c i p a l s  ( 1 9 8 6 ) ;  Nat iona l  A s s o c i a t i o n  o f  

Secondary School  P r i n c i p a l s  (1982 ,  1986) ;  Nat iona l  Commission on 

E x c e l l e n c e  in Educationa l  A d m in i s t r a t io n  (1 9 8 7 ) ;  N at iona l  School  

P u b l i c  R e l a t i o n s  A s s o c i a t i o n  ( 1 9 8 1 ) ;  Roe & Drake ( 1 9 8 0 ) ;  Rutherford  

( 1 9 8 5 ) ;  Smith (1 9 8 5 ) ;  Southern Regional  Board ( 1 9 8 6 ) ;  and Talerngsok

( 1 9 8 4 ) .

3 .  S u r v e y  i n s t r u m e n t s  t h a t  i d e n t i f i e d  r o l e s / f u n c t i o n s  o f  

e f f e c t i v e  l e a d e r s h i p  q u a l i t i e s :  th e  School  I n s t r u c t i o n a l  Climate
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Survey (SICS) ,  deve loped  by Jackson,  Logan, and Tay lor  (1983)  and 

based on school  e f f e c t i v e n e s s  r e s e a r c h ;  t h e  I n s t r u c t i o n a l  Leadership  

Survey ( IL S ) ,  deve loped  by P a t te r son  ( 1 9 7 7 ) ;  and a s tudy  on th e  

i n s t r u c t i o n a l  l e a d e r s h i p  o f  high school  p r i n c i p a l s  by Smith and Muth

( 1 9 8 5 ) ,  f o r  which were deve lop ed  t h e  P e r ce p t io n  o f  School  Q u a l i t y  

I n v e n t o r y  (PSQI) and t h e  I n s t r u c t i o n a l  L e a d e r s h i p  B e h a v i o r  

Q u e s t io n n a ir e  (ILBQ).

4 .  E f f e c t i v e  management p r a c t i c e s  o f  e x e c u t i v e  m a n a g e r s : 

Bennis  and Nanus ( 1 9 8 5 ) ,  Blanchard and Johnson ( 1 9 8 2 ) ,  D e V i l l e

( 1 9 8 4 ) ,  Drucker ( 1 9 8 5 ) ,  Hersey and Blanchard ( 1 9 8 2 ) ,  and Herzberg

( 1 9 8 8 ) .

5 .  A r e v i e w  o f  t h e  p u b l i c a t i o n s  o f  b o t h  t h e  N a t i o n a l  

A s s o c i a t i o n  o f  E l e m e n t a r y  S c h o o l  P r i n c i p a l s  and t h e  N a t i o n a l  

A s s o c i a t i o n  o f  Secondary School  P r i n c i p a l s .

From t h i s  r e v i e w ,  s e v e n  broad c a t e g o r i e s  o f  p r i n c i p a l  

r e s p o n s i b i l i t i e s  were n o t e d : (a)  I n s t r u c t i o n a l  S u p e r v i s i o n ,  (b)

Student  R e l a t i o n s ,  ( c )  Curriculum Development and Implementat ion ,  

(d) Leadersh ip ,  ( e )  B u i l d i n g  Management, ( f )  Parent and Community 

R e l a t i o n s ,  and (g )  S t a f f  Development /Personnel  Management. Then,  

when i n d i v i d u a l  r o l e s  and r e s p o n s i b i l i t i e s  were i d e n t i f i e d  in  th e  

1 i t e r a t u r e  as  be ing  d e s i r a b l e  and e f f e c t i v e ,  they  were p l a c e d  under  

one o f  t h e  broad c a t e g o r y  headings .  With an awareness t h a t  a survey  

•instrument t h a t  addressed  a l l  seven f u n c t i o n s  would be too  long  and 

cumbersome t o  ad m in is t e r  and r e p o r t ,  i t  was d ec id ed  t o  c o n c e n t r a t e  

o n ly  on t h o s e  broad c a t e g o r i e s  t h a t  formed th e  common thread  in  the
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s c h o o l  e f f e c t i v e n e s s  l i t e r a t u r e .  T h ose  r o l e s / f u n c t i o n s  f e l l  

p r i m a r i l y  i n t o  t h e  fou r  broad c a t e g o r i e s  o f  (a )  I n s t r u c t i o n a l  

S u p e r v i s i o n ,  (b)  Curriculum Development and Implem enta t ion ,  ( c )  

L e a d e r s h i p ,  and ( d )  S t a f f  D e v e l o p m e n t / P e r s o n n e l  M anagement .  

T h e r e f o r e ,  t h e  broad c a t e g o r i e s  o f  Student  R e l a t i o n s ,  B u i ld in g  

Management, and Parent and Community R e l a t i o n s ,  w h i l e  important  t o  

t h e  t o t a l  r o l e  o f  t h e  p r i n c i p a l , were not  inc lu d ed  in  t h i s  s tu d y .

D e s c r i p t o r s  under each o f  t h e s e  s e l e c t e d  fou r  broad c a t e g o r i e s  

were  worded so as to  d e s c r i b e  a r o l e  or f u n c t i o n  b e h a v i o r .  They 

were  then screened  f o r  d u p l i c a t i o n ,  c l a r i t y ,  and c o n s i s t e n c y  wi th

t h e  broad c a te g o r y  heading .  Where a r o l e / f u n c t i o n  d e s c r i p t o r  f e l l

i n t o  two c a t e g o r i e s ,  a d e c i s i o n  was made, based on t h e  r e s e a r c h e r ’ s 

12  y e a r s  o f  e x p e r i e n c e  as an e lem entary  p r i n c i p a l , as  t o  which 

c a t e g o r y  was most a p p r o p r i a te .  An example o f  t h i s  s i t u a t i o n  i s  the  

r o l e  d e s c r i p t o r ,  "The p r i n c i p a l  has s k i l l s  in b u i l d i n g  upon the  

s t r e n g t h s  o f  s t a f f  members." Throughout t h e  l i t e r a t u r e  t h i s  was

a d d r e s s ed  both as an I n s t r u c t i o n a l  S u p e r v i s io n  t a s k  and as  a

L e adersh ip  r o l e .  This  r o l e  was determined t o  be more o f  an everyday  

L e ad e r sh ip  f u n c t i o n  beyond th e  scope  o f  S t a f f  Development.

As a r e s u l t  o f  t h e  i n i t i a l  rev iew  and s c r e e n i n g ,  46 r o l e  

d e s c r i p t o r s  were i d e n t i f i e d  f o r  t h e  fou r  c a t e g o r i e s  noted  above .  

T h ese  were then formatted i n t o  a survey  ins trum ent  t h a t  would a l lo w  

t h e  r e s e a r c h e r  t o  g a t h e r  in form at ion  about how p r i n c i p a l s  p e r c e i v e d  

t h e  i m p o r t a n c e  o f  e a c h  r o l e / f u n c t i o n  t o  t h e i r  s u c c e s s  a s  a 

p r i n c i p a l , t h e  degree  t o  which th e y  s t i l l  f e l t  a need f o r  c o n t i n u i n g
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p r o f e s s i o n a l  development in  t h a t  r o l e / f u n c t i o n ,  and an i n d i c a t i o n  o f  

where th e y  r e c e i v e d  t h e i r  most v a l u a b l e  sou r c e  o f  t r a i n i n g .

Th is  survey  instrument  was f i e l d  t e s t e d  w i th  77 e le m en tar y  and 

s e c o n d a r y  p r i n c i p a l s  a c r o s s  t h e  s t a t e .  An i t e m  a n a l y s i s  o f  

r e l i a b i l i t y  was then conducted ,  u s in g  t h e  S t a t i s t i c a l  Package f o r  

t h e  S o c i a l  S c i e n c e s  (SPSS) so f t w a r e  program, t o  i n s u r e  t h a t  each  

i tem under each broad c a te g o r y  was s i g n i f i c a n t  t o  t h a t  c a t e g o r y ,  f o r  

both importance and need .  As a r e s u l t  o f  t h e  i tem a n a l y s i s ,  th e  

survey instrum ent  was again  r e v i s e d  t o  i n c lu d e  34 r o l e  d e s c r i p t o r s  

and e i g h t  demographic q u e s t i o n s  (Appendix B) .  The r e l i a b i l i t y  

c o e f f i c i e n t  alpha l e v e l s  f o r  th e  r e v i s e d  survey  in s trum ent  are  

l i s t e d  in Table 3 . 3 .

Table 3 . 3 . - - R e l i a b i l i t y  alpha l e v e l s  f o r  t h e  broad c a t e g o r i e s  o f  
p r i n c i p a l  r o l e  d e s c r i p t o r s  f o r  importance and need .

Category Importance Need

I n s t r u c t i o n a l  S u p er v i s ion .5256 .7671

Curriculum Development and Implementation .5463 .8357

Leadership .6957 .9313

S t a f f  Development /Personnel  Management .9088 .9135

All  34 i tems .8823 .9526

Dependent V a r i a b l e s  

The p e r c e p t i o n s  o f  t o d a y ’ s  e lem entary  p r i n c i p a l s  r egard ing  th e  

importance o f  r o l e s / f u n c t i o n s ,  t o g e t h e r  w i th  p r i n c i p a l s ’ need f o r
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f u r t h e r  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  deve lopment  o f  t h e  

s e l e c t e d  r o l e s / f u n c t i o n s ,  formed t h e  dependent v a r i a b l e s  o f  t h e  

s tu d y .  These v a r i a b l e s  were measured by u s in g  a q u e s t i o n n a i r e  

composed o f  34 r o l e / f u n c t i o n  i tems d i v i d e d  i n t o  fo u r  major broad 

c a t e g o r i e s :  I n s t r u c t i o n a l  S u p e r v i s io n ,  Curriculum Development and

Implementation ,  Leadersh ip ,  and S t a f f  Development /Personnel  Manage­

ment.  A f o r c e d - c h o i c e  s c a l e  was used f o r  measuring both th e  

importance and need o f  t h e s e  v a r i a b l e s ,  ranging  from 5 (very  

i m p or tan t /h igh  need) t o  1 (not  part  o f  j o b /n o  n e e d ) .

Independent V a r ia b le s  

Four independent  v a r i a b l e s  were used in  t h i s  s tu d y .  These  

inc lud ed  gender ,  l e n g th  o f  s e r v i c e ,  age ,  and s i z e  o f  th e  school  

d i s t r i c t .

S t a t i s t i c a l  A n a ly s i s  

Data a n a l y s i s  proceeded in  two main p h a s e s .  In phase 1,  

d e s c r i p t i v e  a n a l y s e s  were used t o  examine t h e  d i s t r i b u t i o n s  o f  t h e  

dependent v a r i a b l e s  in  t h e  sample as  a w ho le ,  as  w e l l  as  w i t h in  t h e  

v a r io u s  c a t e g o r i e s  o f  t h e  independent v a r i a b l e s  (gen d e r ,  l e n g t h  o f  

s e r v i c e ,  age ,  and s i z e  o f  school  d i s t r i c t ) ,  f o r  each o f  t h e  r o l e s /  

f u n c t i o n s .  S p e c i f i c a l l y ,  the  mean and t h e  standard d e v i a t i o n  o f  th e  

p e r c e i v e d  importance and t r a i n i n g  needs  f o r  each o f  t h e  four  r o l e  

f u n c t i o n s  were c a l c u l a t e d  f o r  th e  sample as  a whole and w i t h in  the  

c a t e g o r i e s  o f  t h e  independent v a r i a b l e s .
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A r o l e / f u n c t i o n  was judged important  or  a p r i o r i t y  need f o r

t r a i n i n g  i f  i t  r e c e i v e d  an a v e r a g e  r a t i n g  o f  a t  l e a s t  3 . 5 .

A c t u a l l y ,  t o  determine  t h e  range o f  importance o f  e f f e c t i v e  school

r o l e s / f u n c t i o n s  and t h e i r  p e r c e i v e d  t r a i n i n g  n e e d s ,  t h e  f o l l o w i n g

s c a l e  was used:

1 . 0  - 2 . 4 9  Not im portant /no  need
2 . 5  - 3 . 5  M i ld ly  important /m oderate  need
3 . 5 1 - 5 . 0  Very im p o r ta n t /h ig h  need

The means o f  th e  p e r c e iv e d  importance and t h e  t r a i n i n g  needs  o f  

t h e  four  r o l e s / f u n c t i o n  were then rank ordered  t o  de term in e  the  

r o l e s / f u n c t i o n s  t h a t  p r i n c i p a l s  p e r c e iv e d  as  t h e  most important  or  

th e  most needed f o r  t r a i n i n g .  To f i n d  t h e  most v a l u a b l e  s o u r c e s  o f  

p r e p a r a t io n  and t r a i n i n g  in t h e s e  r o l e s / f u n c t i o n s ,  t h e  p e r c e n ta g e  

d i s t r i b u t i o n  ( frequency  d i s t r i b u t i o n )  was c o n s t r u c t e d  f o r  each o f  

t h e  i tem s  o f  t h e  four  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s .

In t h e  second phase  o f  t h e  a n a l y s i s ,  t h e  computer s o f t w a r e  

program SPSS was used t o  a n a ly z e  t h e  p e r c e i v e d  importance o f  the  

r o l e s / f u n c t i o n s  and t h e i r  t r a i n i n g  needs as  compared t o  t h e  v a r io u s  

c a t e g o r i e s  o f  the  independent  v a r i a b l e s :  gender ,  l e n g t h  o f  s e r v i c e ,

age ,  and s i z e  o f  school  d i s t r i c t .  To do t h e  compari son ,  a t - t e s t  or  

one-way a n a l y s i s  o f  v a r ia n c e  was use d ,  depending on t h e  number o f  

c a t e g o r i e s  used f o r  t h e  independent  v a r i a b l e s .  I f  a s i g n i f i c a n t  

d i f f e r e n c e  was f o u n d ,  a S t u d e n t - N e w m a n - K e u l s  p o s t - c o m p a r i s o n  

a n a l y s i s  was a l s o  used t o  i d e n t i f y  which two groups  o f  independent  

v a r i a b l e s  were c o n t r i b u t i n g  t o  t h e  d i f f e r e n c e s  be ing  t e s t e d .
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Summary

This  s tu dy  was d e s ig n e d  t o  c o l l e c t  d a ta  re g a rd in g  t h e  p e r c e i v e d  

importance o f  s e l e c t e d  r o l e s / f u n c t i o n s  a s s o c i a t e d  w i th  e f f e c t i v e  

e lem en tary  p r i n c i p a l s ,  t h e  need f o r  f u r t h e r  t r a i n i n g  in  t h e s e  

r o l e s / f u n c t i o n s ,  and t h e  primary source  o f  t h a t  t r a i n i n g .  To g a t h e r  

t h i s  in f o r m a t i o n ,  a m ail ed  survey was s e n t  t o  a s t r a t i f i e d  random 

sample o f  a l l  e lem en tary  p r i n c i p a l s  in Michigan K-12 p u b l i c  s c h o o l s .  

The r o l e s / f u n c t i o n s  a d d r e s s e d  in  t h e  s u r v e y  i n s t r u m e n t  were  

deve lop ed  from t h e  l i t e r a t u r e ,  which noted  a c o r r e l a t i o n  between  

c e r t a i n  p r i n c i p a l  b e h a v i o r s  and s c h o o l  e f f e c t i v e n e s s . The 

r o l e s / f u n c t i o n s  t h a t  formed th e  common thread  in  t h e  e f f e c t i v e  

s c h o o l s  1 i t e r a t u r e  f e l l  i n t o  t h e  broad c a t e g o r i e s  o f  I n s t r u c t i o n a l  

S u p e r v i s i o n ,  Leadersh ip ,  S t a f f  Development /Personnel  Management, and 

Curriculum Development and Implementat ion .  The f i e l d - t e s t e d  survey  

ins trum ent  was t e s t e d  f o r  r e l i a b i l i t y .  A one-way a n a l y s i s  o f  

v a r ia n c e  compared t h e  survey  r e sp o n s e s  t o  t h e  independent v a r i a b l e s  

o f  gender ,  age ,  y e a r s  o f  e x p e r i e n c e  as  a p r i n c i p a l , and s i z e  o f  the  

school  d i s t r i c t .



CHAPTER IV

ANALYSIS AND INTERPRETATION OF THE DATA 

In tr o d u c t io n

In August  1989,  634 survey  q u e s t i o n n a i r e s  were m ai led  t o  a 

s t r a t i f i e d  random sample o f  e lem entary  p r i n c i p a l s  in  Michigan K-12 

p u b l i c  schoo l  d i s t r i c t s ,  w i th  s t r a t i f i c a t i o n  f o r  t h e  independent  

v a r i a b l e s  o f  school  d i s t r i c t  s i z e  and gender .  As d e s c r i b e d  in  

C h a p t e r  I I I ,  t h e  s u r v e y  i n s t r u m e n t  was d e s i g n e d  t o  g a t h e r  

i n f o r m a t i o n  a b o u t  v a r i o u s  r o l e s / f u n c t i o n s  o f  t h e  e l e m e n t a r y  

p r i n c i p a l s h i p  in  t h e  a r e as  o f  I n s t r u c t i o n a l  S u p e r v i s i o n ,  Curriculum  

Development and Implementat ion ,  Leadership ,  and S t a f f  Development /  

Personnel  Management. The p r i n c i p a l s  were asked t o  i n d i c a t e  how 

important  each r o l e / f u n c t i o n  was t o  t h e i r  s u c c e s s  as e lem en tary  

p r i n c i p a l s ,  whether th e y  thought  t h a t  more t r a i n i n g  was needed,  and 

t h e  most v a l u a b l e  source  o f  pr e p a r a t io n  f o r  t h a t  r o l e / f u n c t i o n .  The 

r e s p o n s e s  were analyzed  t o  answer t h e  f i v e  r e s e a r c h  q u e s t i o n s  

p r e s e n te d  in Chapter I I I .

Demographic Data 

L i s t e d  in  Tab les  4 .1  through 4 . 7  are t h e  demographic s t a t i s t i c s  

t h a t  d e s c r i b e  t h e  p a r t i c i p a n t s  who returned t h e  s u r v e y .  In a l l , 355  

r e s p o n s e s  were r e c e i v e d ,  which c o n s t i t u t e d  a r e tu r n  r a t e  o f  56%.
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The r e q u e s te d  demographic in for m at ion  in c lu d e d  g e nder ,  age ,  

y e a r s  o f  e x p e r i e n c e  as a p r i n c i p a l ,  d e g r e e  h e l d ,  s tu d e n t  e n r o l lm en t  

o f  t h e  schoo l  d i s t r i c t  in  which t h e y  were employed , t h e i r  c u r r e n t  

primary a s s ignm e nt ,  and t h e i r  l i k e l i h o o d  o f  r e t i r e m e n t  w i t h i n  th e  

ne x t  f i v e  y e a r s .

Gender. The da ta  i n  Table 4 .1  show t h a t  63% o f  t h e  r e turned  

q u e s t i o n n a i r e s  were from males  and 36% from f e m a l e s .

Table 4 . 1 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by gender .

Gender Number Percent
P e r ce n t  o f  
P op u la t io n

Male 222 63 70
Female 127 36 30
M iss ing 6 2

Tota l 355 100 100

Aoe . The da ta  in Tab le  4 . 2  show t h a t  t h e  h i g h e s t  p e r c e n ta g e  o f  

r e s p o n s e s  (46%) was from t h e  age group o f  41 t o  50 .  The o t h e r  age  

groups ,  31 t o  40 (18%), 51 t o  55 (20%), and over  55 (16%) each  

accounted  f o r  about 20% o f  t h e  p a r t i c i p a t i n g  sample.  The p e r c e n ta g e  

o f  r e s p o n s e s  o f  t h e  p o p u la t io n  shows a 35% r e sp o n s e  f o r  t h e  age  

group 31 t o  40 ,  a 22% r e sp o n s e  f o r  t h e  age group 41 t o  50,  a 19% 

r e sp on se  f o r  t h e  age group 51 t o  55 ,  and an 11% r e sp on se  r a t e  f o r  

t h o s e  over  55.  More younger  than o l d e r  p r i n c i p a l s  responded t o  th e  

s urvey .
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Table 4 . 2 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by age .

Age Group Number
Popu la t io n

Number
P ercent  o f  

Returns

< 30
31 -40 63 180 35
41 -50 162 733 22
51-55 72 377 19
> 55 55 508 11
M iss ing 3

Total 355 1 ,7 9 8

Years o f e x D e r ie n c e .  The h i g h e s t  p e r c en ta g e o f  p r i n c i p a l s

(26%) was w i t h in  t h e  0 t o  5 y e a r s  c a t e g o r y  ( s e e  Table  4 . 3 ) .  The

next  c a t e g o r y , 6 t o  10 y e a r s ,  had 18%; 11 t o  15 y e a r s , 17%; 16 t o  20

y e a r s ,  18%; and 21+ y e a r s ,  21%.

Table 4 , 3 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by ye ar s  o f  e x p e r i e n c e .

Years o f  Exper ience Number Percent

0 -  5 93 26
6-10 62 18

11-15 60 17
16-20 63 18
21 + 74 21
M iss ing 3 1

Total 355 100
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Degree h e l d . S e venty - tw o  p e r c en t  o f  t h e  r e sp on d e n ts  had a 

m a s t e r ’ s  d e g r e e ,  16% a s p e c i a l i s t  d e g r e e ,  6% an E d .D . ,  and 5% a 

Ph.D.  d e gree  ( s e e  Table 4 . 4 ) .

Table  4 . 4 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by degree  h e l d .

Degree Held Number Percent

M aste r ’ s 254 72
S p e c i a l i s t 58 16
Ed.D. 21 6
Ph.D. 18 5
M is s ing 4 1

Total 355 100

A ss ignm ent . As shown in Table 4 . 5 ,  93% o f  t h e  r e sp onde nts  were  

e lem en tary  p r i n c i p a l s ,  4% j u n i o r  high p r i n c i p a l s ,  and 1% s e n i o r  high  

p r i n c i p a l s .

Table 4 . 5 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by t h e i r  c u r r e n t  primary  
ass ignment  as  p r i n c i p a l s .

Current Primary Assignment Number Percent

Elementary 330 93
J u n io r  high 14 4
S e n io r  high 4 1
M iss ing  7 2

Total  355 100
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D i s t r i c t  s i z e . The h i g h e s t  p e r c en ta g e  o f  r e s p o n s e s  (77%) was

from t h e  d i s t r i c t s  w i th  a s tu d e n t  e n r o l lm en t  o f  2 , 4 0 0  t o  3 0 ,0 0 0  ( s e e

Table 4 . 6 ) .  P r i n c i p a l s  in d i s t r i c t s  w i th  e n r o l l m e n t s  over  120 ,000  

had a 24% r e turn  r a t e ;  t h o s e  in d i s t r i c t s  w i th  3 0 ,0 0 0  t o  120 ,000  

s t u d e n t s ,  a 28% re tu r n  r a t e ;  and t h o s e  in  d i s t r i c t s  w i th  75 t o  2 ,4 0 0

s t u d e n t s ,  a 39% re tu r n  r a t e .

Table 4 . 6 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by t h e  s i z e  o f  t h e i r  school  
d i s t r i c t  ( s t u d e n t  e n r o l l m e n t ) .

Student  Enrol lment Number
Percent  o f  
Response by 

D i s t r i c t  S i z e

Number in  
Sampled 

Popu la t ion

> 120 ,000 29 42 69
> 3 0 ,0 0 0 ;  < 120 ,000 19 28 68
> 2 ,4 0 0 ;  < 3 0 ,0 0 0 222 77 288
> 75; < 2 ,4 0 0 82 39 208
< 75 9 0 1
M iss ing 3

Total 355 634

L ik e l ih o o d  o f  r e t i r e m e n t . According t o  Table 4 . 7 ,  27% o f  the  

p r i n c i p a l s  were "Very Like ly"  t o  r e t i r e  in  t h e  next  f i v e  y e a r s .  

Combining t h e  "Very Like ly"  and "Poss ib ly"  columns in  Table 4 . 7 ,  

t h e r e  cou ld  be as  much as a 37% turnover  o f  e lem entary  p r i n c i p a l s  in  

t h e  n e x t  f i v e  y e a r s .  This  p r o j e c t i o n  i s  h ig h e r  than the  32% 

p r o j e c t e d  by t h e  Michigan Department o f  Education f o r  t h e  f i v e  y e a r s  

between 1986 and 1991.  Comparing t h i s  r e t i r e m e n t  p r o j e c t i o n  t o  age ,  

t h e  data  in Table 4 . 2  show t h a t  more than 36% o f  t h e  p r i n c i p a l s  were  

over  50 .
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Table 4 . 7 . - - D i s t r i b u t i o n  o f  p a r t i c i p a n t s  by l i k e l i h o o d  o f  t h e i r  
r e t i r i n g  w i t h in  t h e  ne x t  f i v e  y e a r s .

L ik e l ih o o d  o f  R e t i r i n g Number Percent

Very L i k e l y 96 27
P o s s i b l y 37 10
Not L i k e l y 218 61
M iss ing 4 1

Total 355 100

The f i g u r e s  in  Table 4 . 3  show an a lmost  even  d i s t r i b u t i o n  o f  

r e sp o n s e s  among th e  f i v e  c a t e g o r i e s  o f  y e a r s  o f  e x p e r i e n c e ,  w i th  the  

h i g h e s t  perc en tage  o f  re sp ondents  (26%) having f i v e  y e a r s  or  l e s s  o f  

e x p e r i e n c e .

According  t o  t h e  s t a t i s t i c s  in  Table 4 . 4 ,  99% o f  t h e  responding  

p r i n c i p a l s  had at  l e a s t  a m a s t e r ’ s  d e g r e e ,  and 27% had advanced  

d e g r e e s  beyond the  m a s t e r ’ s .  This  p o i n t s  ou t  t h e  predominance o f  

c o l l e g e  and u n i v e r s i t y  programs as be ing  common t o  t h o s e  p r a c t i c i n g  

p r i n c i p a l s  who responded t o  t h e  survey .

As can be seen in Tab le  4 . 6 ,  t h e  h i g h e s t  p e r c e n ta g e  o f  r e tu r n s  

(77%) was from school  d i s t r i c t  code 3 (more than 2 ,4 0 0  and l e s s  than  

3 0 , 0 0 0 ) .  Codes 1,  2 ,  and 4 averaged c l o s e r  t o  a 30% r e t u r n  r a t e .  

There was no r e sp o n s e  from code 5.
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Research Q uest ion  1

What do elementary principals perceive to be the Importance of
the selected administrator roles/functions?

The d ata  in  Tab les  4 . 8  through 4 . 1 5  show, by broad c a t e g o r y  and 

survey  q u e s t i o n  w i t h i n  each c a t e g o r y ,  how e le m en tar y  p r i n c i p a l s  

p e r c e i v e d  t h e  importance o f  t h e  v a r io u s  r o l e s / f u n c t i o n s  o f  t h e  

e lem en tary  p r i n c i p a l s h i p  l i s t e d  in  t h e  survey  i n s tr u m e n t .

A l t h o u g h  t h e  broad  c a t e g o r y  o f  L e a d e r s h i p  r an k e d  h i g h e s t  

accord ing  t o  t h e  mean, t h e r e  was o n l y  a . 1 6 - p o i n t  spread between t h e  

mean o f  t h e  h i g h e s t -  and lo w e s t - r a n k e d  c a t e g o r i e s  o f  importance ( s e e  

T a b l e  4 . 8 ) .  The t h r e e  broad  c a t e g o r i e s  ran k e d  n e x t  w e r e  

I n s t r u c t i o n a l  S u p e r v i s i o n ,  S t a f f  Development /Personnel  Management,  

and Curriculum Development and Implementa t ion .  All  four  broad 

c a t e g o r i e s  f e l l  w i t h in  t h e  h i g h e s t  importance range ( 3 . 5 1 - 5 . 0 ) ,  as  

d e l i n e a t e d  in Chapter I I I .

Table 4 . 8 . - -E lem entary  school  p r i n c i p a l s ’ p e r c e p t i o n s  o f  t h e  
importance o f  t h e  f o u r  broad c a t e g o r i e s  o f  r o l e s /  
f u n c t i o n s  o f  t h e  p r i n c i p a l s h i p ,  in  rank or d e r .

Rank R ole /F unct ion N Min. Max. Mean SD

1 Leadership 337 3 5 4 . 6 6 .29

2 I n s t r u c t i o n a l  S u p e r v i s io n 338 3 5 4 . 6 3 .32

3 S t a f f  Development/  
Personnel  Management 335 3 5 4 . 5 5 .36

4 Curriculum Development  
and Implementation 337 3 5 4 . 5 0 .43
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The f i g u r e s  in  T ab les  4 . 9  through 4 . 1 2  show a rank-order  

l i s t i n g  o f  t h e  r o l e s / f u n c t i o n s  o f  importance f o r  each o f  t h e  f o u r  

broad c a t e g o r i e s .

For  t h e  broad  c a t e g o r y  o f  I n s t r u c t i o n a l  S u p e r v i s i o n , t h e  

r o l e / f u n c t i o n  o f  "Maintains t h a t  a l l  s t u d e n t s  can l earn"  ranked  

h i g h e s t  ( s e e  Table 4 . 9 ) .  This  r o l e / f u n c t i o n  was a l s o  predominant  

throughout  t h e  l i t e r a t u r e  on e f f e c t i v e  l e a d e r s h i p .  Again ,  t h e r e  was 

very  l i t t l e  d i f f e r e n c e  in  means ( . 2 3 )  between t h e  h i g h e s t -  and 

l o w e s t - r a n k e d  r o l e / f u n c t i o n .  "Knowledge o f  l a t e s t  re search"  ranked 

secon d ,  f o l 1 owed by "Encouraging t e a c h e r s  t o  use  r e s e a r c h - b a s e d  

p r i n c i p l e s  o f  t e a c h i n g , "  " P o s s e s s in g  g o a l - s e t t i n g  s k i l l s , " "Bringing  

i n s t r u c t i o n a l  i s s u e s  t o  t h e  f a c u l t y , "  "Student t im e  on t a s k , "  and 

"Using t e s t  s c o r e s  t o  recommend changes ."

For  t h e  broad  c a t e g o r y  o f  C u r r i c u lu m  D e v e l o p m e n t  and 

Im ple m entat io n . "Helps t e a c h e r s  implement t h e  curriculum" ranked  

f i r s t  ( s e e  Table 4 . 1 0 ) . Th is  was f o l  1 owed by "Has knowledge o f  

c u r r i c u l a r  r e s e a r c h ,"  "Coordinates  curr icu lum development w i t h i n  t h e  

b u i l d i n g , " "Demonstrates s k i l l s  in curr icu lum a r t i c u l a t i o n , "  and 

"Aids s t a f f  in  a s s u r in g  t h a t  curr icu lum i s  a p p l i c a b l e  t o  s tu d e n t  

n e e d s ."  " D isaggr ega t in g  and analyzing t e s t  s c o r e  data" ranked l a s t .  

There was a .15  po in t  d i f f e r e n c e  between th e  h i g h e s t -  and l o w e s t -  

ranked r o l e / f u n c t i o n  in  t h i s  c a t e g o r y .  All  r o l e s / f u n c t i o n  were  

w i t h i n  t h e  high important  range ( 3 . 5 1 - 5 . 0 ) .



T able  4 . 9 . - - E le m e n ta r y  sc h o o l  p r i n c i p a l s ’ p e r c e p t i o n s  o f  t h e  im p o rta n ce  o f  r o l e s / f u n c t i o n s
r e l a t e d  t o  I n s t r u c t i o n a l  S u p e r v i s i o n , in  rank o r d e r .

Rank
Item

# Item Content N Min. Max. Mean SD

1 6 Maintains t h a t  a l l  s t u d e n t s  can l e a r n  and 
e x p e c t s  them t o  succeed 346 1 5 4 .8 6 .41

2 1 Has knowledge o f  l a t e s t  re search  r e l a t e d  
t o  i n s t r u c t i o n 350 3 5 4 .7 5 .44

3 5 Encourages t e a c h e r s  t o  use  i n s t r u c t i o n a l  
t ec h n iq u es  r e l e v a n t  t o  c u r r i c u l a r  o b j e c ­
t i v e s  and re se ar c h -b ased  p r i n c i p l e s  o f  
t e a c h in g

347 3 5 4 .72 .49

4 2 Uses goal  s e t t i n g  t o  improve i n s t r u c t i o n  and 
th e  involvement  o f  s t a f f  in g o a l - s e t t i n g 348 2 5 4 .6 8 .55

5 7 Brings i n s t r u c t i o n a l  i s s u e s  t o  the  f a c u l t y  
f o r  d i s c u s s i o n 345 2 5 4 .52 .58

6 4 Promotes s tu de nt  t ime on t a s k 344 1 5 4 .4 7 .66

7 3 Uses t e s t  s c o r e s  t o  recommend changes in 
i n s t r u c t i o n a l  program 349 3 5 4 .3 9 .60

I n s t r u c t i o n a l  S u p er v i s io n  (Items Combined) 349 3 5 4 .63 .32



T able  4 . 1 0 . - -E le m e n ta r y  sc h o o l  p r i n c i p a l s ’ p e r c e p t i o n s  o f  t h e  im p o rta n ce  o f  r o l e s / f u n c t i o n s
r e l a t e d  t o  C urriculum  D evelopm ent and Im p le m e n ta t io n , in  rank  o r d e r .

Rank
Item

# Item Content N Min. Max. Mean SD

1 11 Helps t e a c h e r s  implement th e  curriculum 346 3 5 4 .6 5 .52

2 8 Has knowledge about t h in k i n g / r e s e a r c h  
r e l a t e d  t o  c u r r i c u l a r  needs o f  s tu d e n t s 351 2 5 4 .5 9 .54

3 9 Coordinates  curr icu lum development w i t h in  
th e  b u i ld in g

349 1 5 4 .5 5 .66

4 13 Demonstrates  s k i l l s  in  curr iculum  a r t i c u ­
l a t i o n

346 1 5 4.51 .61

5 10 Aids s t a f f  in a s s u r in g  t h a t  curriculum  
a p p l i c a b l e  t o  s k i l l s  and a b i l i t i e s  
p r e s en t  s tu d e n t s  need as a d u l t s

351 1 5 4 .3 5 .72

6 12 Has th e  a b i l i t y  t o  d i s a g g r e g a t e  and exam­
ine  t e s t  s c o r e  data t o  make recommenda­
t i o n s  f o r  curr icu lum r e v i s i o n

347 1 5 4 .3 2 .77

Curriculum Development and Implementation  
( Items  Combined) 337 3 5 4 .5 0 .43
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As i l l u s t r a t e d  i n  Tab le  4 . 1 1 ,  p r i n c i p a l s  thought  i t  most  

important  among the  Leadership r o l e s  t o  be adept a t  t h e  s k i l l s  t h a t  

f o s t e r  teamwork among s t a f f .  "Good w r i t t e n  and ora l  s k i l l s "  ranked 

s e c o n d ,  f o l l o w e d  by " P r o b l e m - s o l v i n g  s k i l l s , "  " D e c i s i o n - m a k i n g  

s k i l l s , "  and “Knowing when t o  d e l e g a t e . "  " C o n f l i c t  management" 

r a n k e d  s i x t h ,  f o l l o w e d  by " S i t u a t i o n  l e a d e r s h i p , "  " L o n g - r a n g e  

p la n n in g ,"  "Keeping a b r e a s t  o f  cu r r en t  r e s e a r c h ,"  "Gathering and 

a n a l y z i n g  d a t a , " and " A p p ly i n g  r e s e a r c h . "  T h e r e  was a . 1 5  

d i f f e r e n c e  i n  means between t h e  h i g h e s t -  and l o w e s t - r a n k e d  

r o l e / f u n c t i o n .

The h i g h e s t - r a n k e d  S t a f f  D e v e l o p m e n t / P e r s o n n e l  Management  

r o l e s / f u n c t i o n s  r e l a t e d  t o  "Encouraging t e a c h e r s  t o  t r y  new i d e a s , " 

"Build ing  upon t h e  s t r e n g t h s  o f  s t a f f , " "Taking c o r r e c t i v e  a c t i o n  on 

personne l  m a t t e r s ,"  and " A s s i s t i n g  s t a f f  in  goal  s e t t i n g "  ( s e e  Table  

4 . 1 2 ) .  The s i x  l o w e s t - r a n k e d  r o l e s / f u n c t i o n s  in t h i s  broad c a t e g o r y  

w ere  " C o n d u c t in g  r e l e v a n t  s t a f f  m e e t i n g s , " " E n c o u r a g i n g  s t a f f  

l e a d e r s h i p , " "A r b i tra t in g  s t a f f  d i s p u t e s , "  " S ta f f -d e v e lo p m e n t  needs  

o f  s t a f f , " " A s s e s s i n g  i n - s e r v i c e  n e e d s , "  and " A p p ly i n g  a d u l t  

l e a r n i n g  s t y l e s . "  There was a .31 p o i n t  d i f f e r e n c e  in means between  

t h e  h i g h e s t -  and low e s t - r an k e d  r o l e / f u n c t i o n  in  t h i s  c a t e g o r y .

L i s t e d  i n  Table  4 .1 3  are the  h i g h e s t -  and lo w e s t - r a n k e d  r o l e s /  

f u n c t i o n s  o f  importance f o r  each broad c a t e g o r y .  There was a wider  

v a r i a t i o n  in r e sp on ses  f o r  the  l ow es t - ranked  r o l e s / f u n c t i o n s  f o r  

each broad c a t e g o r y  than f o r  th e  h i g h e s t - r a n k e d .  In a d d i t i o n  t o  

" M a i n t a i n i n g  t h a t  a l l  s t u d e n t s  can l e a r n , " t h e  h i g h e s t - r a n k e d  

r o l e s / f u n c t i o n s  a c r o s s  t h e  four  broad c a t e g o r i e s  main ly  emphasized



Table 4 .1 1 .--Elementary school p r in c ip a l s ’ perceptions o f  the importance o f  r o le s / fu n c t io n s
re la ted  to  Leadership, in rank order.

Rank
Item
# Item Content N Min. Max. Mean SD

1 23 Develops sense o f  teamwork among the s ta f f 350 3 5 4.81 .40

2 21 Has good written and oral communication s k i l l s 349 2 5 4.77 .47

3 16 Is a good problem-solver 349 2 5 4.77 .47

4 22 Involves others appropriately in decision 
making 351 3 5 4.72 .46

5 14 Knows when to delegate 347 3 5 4.71 .50

6 20 Is adept at c o n f l i c t  management 350 2 5 4.71 .50

7 15 Adjusts leadership s ty l e  to f i t  the needs 
o f  the s i tuat ion 348 2 5 4.62 .58

8 18 Is vis ion-oriented and aids s t a f f  in long- 
range planning 351 2 5 4.62 .53

9 19 Keeps abreast of  current research and 
trends in education 351 3 5 4.62 .50

10 17 Has the a b i l i t y  to gather and analyze data 
toward cognit ive,  a f f e c t iv e ,  and climate 
needs of  the building ■

352 2 5 4.48 .61

11 24 Applies val id research f indings to school 
practice 350 2 5 4.41 .62

Leadership (Items Combined) 337 3 5 4.66 .29



Table 4 .1 2 . --Elementary school p r in c ip a l s ’ perceptions o f  the importance o f  r o le s / fu n c t io n s
re la ted  to  S t a f f  Development/Personnel Management. in rank order.

Rank
Item
» Item Content N Min. Max. Mean SD

1 31 Encourages teachers to try new ideas without 
fear of  reprisal  or fa i lure 351 3 5 4.76 .46

2 26 Has s k i l l s  in building upon strengths of  
s t a f f  members 349 3 5 4.68 .50

3 33 Takes correct ive action on personnel matters 
in order to maintain quality and effect iveness 353 1 5 4.67 .57

4 34 Ass ist s  s t a f f  members in sett ing r e a l i s t i c  
and appropriate goals for growth and 
improvement

353 2 5 4.67 .57

5 32 Conducts s t a f f  meetings that teachers per­
ceive to be relevant and informative 353 2 5 4.62 .55

6 29 Encourages leadership by s t a f f  and students 353 2 5 4.59 .55

7 27 Is able to arbitrate disputes and agreements 352 3 5 4.55 .58

8 30 Ensures that  staff-development programs are 
based on teachers’ needs 348 1 5 4.54 .63

9 28 Assesses in-service  needs and seeks 
resources to f i l l  those needs 353 1 5 4.38 .67

10 25 Is able to understand and apply adult 
learning motivation theory 346 1 5 4.18 .77

Sta f f  Development/Personnel Management 
(Items Combined) 335 3 5 4.55 .36
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Table 4 . 1 3 . - - H i g h e s t -  and low es t - ranked  r o l e s / f u n c t i o n s  o f  
importance f o r  t h e  fo u r  broad c a t e g o r i e s .

Item
# Role Mean SD

I n s t r u c t i o n a l  S u p er v i s io n

H ighes t
Ranked

6 M ainta ins  t h a t  s t u d e n t s  can l ea r n  
and e x p e c t s  them t o  succeed

4 . 8 6 .41

Lowest
Ranked

3 Uses t e s t  s c o r e s  t o  recommend 
changes in  i n s t r u c t i o n a l  programs

4 . 3 9 .60

Curriculum Development and Implementation

H ighes t
Ranked

11 Helps t e a c h e r s  implement t h e  
curr icu lum

4 . 6 5 .52

Lowest
Ranked

12 Has t h e  a b i l i t y  t o  d i s a g g r e g a t e  and 
examine t e s t  s c o r e  data  t o  make 
recommendations f o r  curr icu lum  
r e v i s i o n s

4 . 3 2 .77

Leadership

H ighes t
Ranked

23 Develops  s e n s e  o f  teamwork among 
th e  s t a f f

4 .81 .40

Lowest
Ranked

24 A p p l i e s  v a l i d  r e se a r c h  f i n d i n g s  t o  
schoo l  p r a c t i c e

4.41 .62

S t a f f  Development/Personnel  Management

H ighes t
Ranked

31 Encourages t e a c h e r s  t o  t r y  new id e a s  
w ithout  f e a r  o f  r e p r i s a l  or f a i l u r e

4 . 7 6 .46

Lowest
Ranked

25 Understands and a p p l i e s  a d u l t  l e a r n ­
ing and m o t i v a t i o n  th e ory

4 . 1 8 .77
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t h e  p r i n c i p a l ’ s  r o l e  in  "Helping t e a c h e r s / s t a f f  t o  implement t h e  

curr icu lum ,"  "Develop a s e n s e  o f  teamwork," and "Try new i d e a s . "  

The lo w e s t - r a n k e d  r o l e s / f u n c t i o n s  were "Use o f  t e s t  s c o r e s  f o r  c u r ­

ricu lum improvement" ( I n s t r u c t i o n a l  S u p e r v i s i o n ) ,  "D isaggr ega t in g  

t e s t  s c o r e s  f o r  curr ic u lum  improvement" (Curriculum Development and 

Im p lem en tat ion ) ,  "Applying v a l i d  r e se a r c h  f in d in g s "  ( L e a d e r s h ip ) ,  

and "Applying a d u l t  l e a r n i n g  theory" ( S t a f f  Development /Personnel  

Management).

H ig h l ig h t e d  in Table s  4 .1 4  and 4 .1 5  are t h e  f i v e  h i g h e s t -  and 

l o w e s t - r a n k e d  r o l e s / f u n c t i o n s  a c r oss  t h e  34 r o l e s / f u n c t i o n s .  Three  

o f  t h e  f i v e  h i g h e s t - r a n k e d  r o l e s / f u n c t i o n s  were in t h e  broad c a t e ­

gory  o f  L e ad e r sh ip - -" D e ve lop in g  a s e n s e  o f  teamwork," "Having good 

w r i t t e n  and oral  communication s k i l l s , "  and "Being a good problem-  

s o lv e r "  ( s e e  Table 4 . 1 4 ) .  The h ig h e s t - r a n k e d  r o l e / f u n c t i o n  was 

"Maintain ing  t h a t  a l l  s t u d e n t s  can l e a r n ” ( I n s t r u c t i o n a l  Super­

v i s i o n )  . The f i f t h - r a n k e d  r o l e / f u n c t i o n  was "Encouraging s t a f f  t o  

t r y  new ideas"  ( S t a f f  D eve lopm ent ) . No r o l e / f u n c t i o n  f o r  Curriculum  

Development was in t h e  f i v e  top-ranked r o l e s / f u n c t i o n s .

Two o f  t h e  f i v e  lowest- ranked r o l e s / f u n c t i o n s  were in  the  broad 

c a t e g o r y  o f  S t a f f  Development--"Using  a d u l t  l e a r n i n g  theory" and 

"A s s e s s in g  i n - s e r v i c e  needs  o f  s t a f f "  ( s e e  Table 4 . 1 5 ) .  Two were in  

t h e  broad c a t e g o r y  o f  Curriculum Development-- "D isaggrega t ing  t e s t  

s c o r e s  f o r  curr icu lum  development" and "Assuring t h a t  curr icu lum i s  

a p p l i c a b l e  t o  s t u d e n t  s k i l l s . "  "Using t e s t  s c o r e s  t o  recommend 

program c h a n g e s "  ( I n s t r u c t i o n a l  S u p e r v i s i o n )  was t h e  f i f t h
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r o l e / f u n c t i o n  in  th e  low e s t - r an k e d  f i v e .  There was not  a Leadership  

r o l e / f u n c t i o n  among t h e  f i v e  low e s t - r an k e d  r o l e s / f u n c t i o n s .

Table 4 . 1 4 . --The f i v e  h ig h e s t - r a n k e d  r o l e s / f u n c t i o n s  o f  importance  
a c r o s s  a l l  34 r o l e  d e s c r i p t o r s .

HIGH Item
Rank Category # Role Mean SD

4

5

I n s t r u c t i o n a l
S u p e r v i s io n

Leadership 23

Leadership 21

Leadership 16

S t a f f  Development/  31 
Personnel  Management

Mainta ins t h a t  a l l  
s t u d e n t s  can l e a r n  
and e x p e c t s  them 
t o  l e a r n

Develops  a s e n s e  
o f  teamwork among 
the  s t a f f

Has good w r i t t e n  
and oral  communi­
c a t i o n  s k i l l s

Is  a good problem  
s o l v e r

Encourages s t a f f  
t o  t r y  new id e a s  
w ith o u t  f e a r  or  
r e p r i s a l  or  
f a i l u r e

4 . 8 6  .41

4 .81  .40

4 . 7 9  .42

4 . 7 7

4 . 7 6

.47

.46
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Table  4 . 1 5 . - -The  f i v e  l o w e s t - r a n k e d  r o l e s / f u n c t i o n s  o f  importance  
a c r o s s  a l l  34 r o l e  d e s c r i p t o r s .

LOU
Rank Category

Item
# Role Mean SD

.60I n s t r u c t i o n a l
S u p e r v i s io n

S t a f f  Development/  
Personnel  Management

Curriculum Develop­
ment and Implemen­
t a t i o n

Curriculum Deve lop­
ment and Implemen­
t a t i o n

Uses t e s t  s c o r e s  4 . 3 9  
t o  recommend 
changes in  i n s t r u c ­
t i o n a l  program

28 A s s e s s e s  i n - s e r v i c e  4 . 3 8  .67
needs  t o  se ek  
r e s o u r c e s  t o  f i l l  
t h o s e  needs

10 Aids s t a f f  in  4 . 3 5  .72
a s s u r in g  t h a t  c u r ­
r icu lum i s  a p p l i c ­
a b l e  t o  s k i l l s  and 
a b i l i t i e s  t h a t  
p r e s e n t  s t u d e n t s  
w i l l  need as  a d u l t s

12 Has t h e  a b i l i t y  t o  4 . 3 2  .77
d i s a g g r e g a t e  and 
exami ne t e s t  s c o r e  
d ata  t o  make recom­
mendations f o r  c u r ­
riculum  r e v i s i o n

S t a f f  Development/  
Personnel  Management

25 Understands and 
a p p l i e s  a d u l t  
l e a r n i n g  and m o t i ­
v a t i o n  th e o r y

4 . 1 8 .77
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Research Question 2

What differences exist among elementary principals regarding 
their perceptions about the Importance of administrator 
roles/functions, comparing the variables of gender, age, length 
of service as an elementary principal, and size of their school 
district?

Gender. The f i g u r e s  i n  Table 4.16 show t h e  d i f f e r e n c e s  in  how 

m ales  and fem a les  p e r c e i v e d  t h e  importance o f  r o l e s / f u n c t i o n s  f o r  

t h e  fo u r  broad c a t e g o r i e s .  As shown in t h e  t a b l e ,  a s t a t i s t i c a l l y  

s i g n i f i c a n t  d i f f e r e n c e  was found ( a t  t h e  .01 l e v e l )  between males  

and fem a les  in how th e y  r a te d  t h e  importance o f  r o l e s / f u n c t i o n s  in  

a l l  f o u r  broad  c a t e g o r i e s  a d d r e s s e d  i n  t h e  s u r v e y .  F e m a le s  

p e r c e i v e d  t h e  r o l e s / f u n c t i o n s  i n  a l l  f o u r  c a t e g o r i e s  t o  be  

s i g n i f i c a n t l y  more important than d id  t h e i r  male c o u n t e r p a r t s .

Table 4 . 1 6 . --One-way a n a l y s i s  o f  v a r ia n ce  on t h e  importance o f  th e  
four  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  and gender .

R o le /F u n c t io n Gender N Mean SO F -Rat io P

I n s t r u c t i o n a l
S u p e r v i s io n

Male
Female

210
122

4 .5 5
4 .7 6

.34

.23
3 5 .5 2 .0000*

Curriculum  
Development and 
Implementation

Male
Female

209
122

4 .4 2
4 .6 5

.4 5

.34
2 4 .6 6 .0000*

Leadership Male
Female

209
122

4 . 6 0
4 .7 7

.30

.24
28 .5 5 .0000*

S t a f f  D eve lop­
ment/Personne l  
Management

Male
Female

213
117

4 .4 9
4 . 6 6

.37

.3 0
1 9 .6 6 .0000*

♦ S i g n i f i c a n t  a t  the  .01 l e v e l .
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Aae. The f i g u r e s  in  Table 4 .1 7  show t h e  d i f f e r e n c e s  in  how 

r e s p o n d i n g  ag e  g r o u p s  p e r c e i v e d  t h e  i m p o r t a n c e  o f  t h e  r o l e s /  

f u n c t i o n s  in th e  four  broad c a t e g o r i e s .  There was no s i g n i f i c a n t  

d i f f e r e n c e  b e t w e e n  a g e  g r o u p s  f o r  I n s t r u c t i o n a l  S u p e r v i s i o n ,  

Curriculum Development and Implementat ion ,  o r  S t a f f  Development /  

Personnel  Management. A s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  was 

found ( a t  th e  .05  l e v e l )  among age groups in  t h e  broad c a t e g o r y  o f  

Leadership  when ana lyzed  by t h e  one-way a n a l y s i s  o f  v a r i a n c e .  A 

Student-Newman-Keuls Procedure a n a l y s i s  r e v e a l e d  t h a t  t h e r e  was a 

s i g n i f i c a n t  d i f f e r e n c e  between respondents  in t h e  41 t o  50 age group  

and t h o s e  over  55 .  The 41 t o  50 age group p e r c e i v e d  Leadership  

r o l e s  t o  be s i g n i f i c a n t l y  more important a t  t h e  .05  c o n f i d e n c e  l e v e l  

than d id  t h o s e  over  55 .  However, th e  mean spread between t h o s e  two 

age c a t e g o r i e s  was on ly  . 1 2 .  I t  can be observed  t h a t  a l l  age groups  

c o n s id e r e d  a l l  four  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  t o  be 

important  ( 3 . 5 1 - 5 . 0 ) .

Years o f  e x p e r i e n c e . The f i g u r e s  in  Tab le  4 . 1 8  show t h e  

d i f f e r e n c e s  in how responding p r i n c i p a l s  w i th  d i f f e r e n t  y e a r s  o f  

e x p e r ie n c e  p e r c e iv e d  t h e  importance o f  th e  f o u r  broad c a t e g o r i e s  o f  

r o l e s / f u n c t i o n s .  No s i g n i f i c a n t  d i f f e r e n c e  was found among t h e  f i v e  

y e a r s - o f - e x p e r i e n c e  groups f o r  t h e  broad c a t e g o r i e s  o f  Curriculum  

D e v e l o p m e n t  and I m p l e m e n t a t i o n  and S t a f f  D e v e l o p m e n t / P e r s o n n e l  

Management. A s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  ( a t  t h e  .05  

l e v e l ) was found in how t h e  f i v e  e x p e r i e n c e  groups  p e r c e i v e d  t h e
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Table 4 . 1 7 . --One-way a n a l y s i s  o f  v a r ia n c e  on t h e  importance o f  t h e  
f o u r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  and age .

R o le /F u n c t ion Age N Mean SD F-Rat io P

I n s t r u c t i o n a l 30 -40 61 4 64 .3 0
S u p e r v i s io n 41-50 155 4 64 .2 8 2.41 .0667

51-55 68 4 54 .36
> 55 51 4 68 .3 8

Curriculum 30-40 60 4 47 .47
Development and 41-50 153 4 49 .3 7 2 . 5 0 .0595
Implementation 51-55 71 4 44 .52

> 55 50 4 64 .3 4

Leadership 30 -40 59 4 68 .2 9
41-50 154 4 76 .3 0 2 . 7 0 .0455*
51-55 70 4 63 .28
> 55 51 4 64 .25

S t a f f  D eve lop­ 30-40 59 4 57 .31
ment/Personne l 41-50 152 4 52 .36 2 .3 0 .0771
Management 51-55 68 4 51 .40

> 55 53 4 66 .34

♦ S i g n i f i c a n t  a t  th e  .0 5  l e v e l .

importance o f  I n s t r u c t i o n a l  S u p e r v i s io n  and Leadership  r o l e s /

f u n c t i o n s .  A Student-Newman-Keuls Procedure a n a l y s i s  showed no

s i g n i f i c a n t  d i f f e r e n c e  between any s i n g l e  e x p e r i e n c e  groups f o r  the  

broad  c a t e g o r y  o f  I n s t r u c t i o n a l  S u p e r v i s i o n .  H ow ever ,  f o r  

Leadersh ip ,  t h o s e  who had been in  t h e  p r i n c i p a l s h i p  f o r  11 t o  15 

y e a r s  p e r c e iv e d  l e a d e r s h i p  r o l e s / f u n c t i o n s  t o  be more important than

d id  t h o s e  who had been p r i n c i p a l s  f o r  16 t o  20 y e a r s .  Newer

p r i n c i p a l s  seemed more concerned  w i th  s u c c e s s  as  a l e a d e r .
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Table  4 . 1 8 . --One-way a n a l y s i s  o f  v a r ia n c e  on t h e  importance o f  th e  
four  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  and y e a r s  o f  
e x p e r i e n c e .

R o le /F u n c t io n
Years o f

Exper ience N Mean SO F-Rat io P

I n s t r u c t i o n a l 0 -  5 90 4 . 6 6 .29
S u p e r v i s io n 6 -1 0 59 4 . 6 8 .2 8

11-15 58 4 . 6 6 .31 2.41 .0492*
16-20 60 4.61 .29
20+ 68 4 .5 3 .40

Curriculum 0-  5 90 4 .5 7 .41
Development and 6-10 59 4.44 .45
Implementation 11-15 56 4 . 4 8 .47 .102 .3951

16-20 60 4 . 4 9 .42
20+ 69 4 . 4 8 .3 8

Leadership 0 -  5 90 4 . 6 9 .30
6 -10 58 4 .6 3 .32

11-15 56 4 .7 3 .25 2.41 .0488*
16-20 61 4 . 5 8 .2 8
20+ 69 4 .6 7 .27

S t a f f  D e ve lop ­ 0 -  5 86 4 .5 4 .42
m ent/Personnel 6-10 60 4 .5 7 .31
Management 11-15 54 4 .5 9 .30 .3654 .8332

16-20 61 4 .5 2 .32
20+ 71 4 .5 3 .39

♦ S i g n i f i c a n t  a t  t h e  .0 5  l e v e l .
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School  d i s t r i c t  s i z e . The f i g u r e s  in  Table 4 . 1 9  show the  

d i f f e r e n c e s  in  how p r i n c i p a l s  in  v a r io u s  s i z e d  schoo l  d i s t r i c t s  

p e r c e i v e d  t h e  i m p o r t a n c e  o f  t h e  f o u r  b r oad  c a t e g o r i e s  o f  

r o l e s / f u n c t i o n s .  No s i g n i f i c a n t  d i f f e r e n c e  was f o u n d  b e t w e e n  

responding  p r i n c i p a l s  in  d i s t r i c t s  o f  d i f f e r e n t  s t u d e n t  p o p u la t io n s  

f o r  t h e  b r oad  c a t e g o r y  o f  I n s t r u c t i o n a l  S u p e r v i s i o n .  A 

s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  was found among p r i n c i p a l s  in  

v a r io u s  s i z e d  school  d i s t r i c t s  in  how t h e y  p e r c e i v e d  t h e  importance  

o f  Curriculum Development and Implementat ion ,  Leadersh ip ,  and S t a f f  

Deve lopment /Perscnnel  Management. A Student-Newman-Keuls Procedure  

a n a l y s i s  r e v e a l e d  t h a t  p r i n c i p a l s  i n  s c h o o l  d i s t r i c t s  w i t h  

e n r o l lm e n ts  over  120 ,000  c o n s id er e d  t h e  Curriculum Development and 

Implementation r o l e s / f u n c t i o n s  t o  be s i g n i f i c a n t l y  more important  

( a t  t h e  .05  l e v e l )  than d id  e i t h e r  t h o s e  in  school  d i s t r i c t s  w i th  

f ewer  than 2 ,4 0 0  s t u d e n t s  or in  school  d i s t r i c t s  t h a t  had an 

e n r o l lm en t  between 2 ,4 0 0  and 3 0 ,000  s t u d e n t s .  For Leadership  and 

S t a f f  Development/Personnel  Management, p r i n c i p a l s  in  d i s t r i c t s  w i th  

e n r o l lm e n ts  over  120 ,000  c o n s id er e d  t h o s e  r o l e s / f u n c t i o n s  t o  be 

s i g n i f i c a n t l y  more important than d id  t h o s e  in  d i s t r i c t s  w i th  fewer  

than 2 , 4 0 0  s t u d e n t s .
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Table 4 . 1 9 . --One-way a n a l y s i s  o f  v a r ia n c e  on t h e  importance o f  t h e  
fou r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  and schoo l  
d i s t r i c t  s i z e .

R o le /F u n c t io n
School D i s t r i c t  

S i z e  (S tu de nt  
Enrollment )

N Mean SO F -R a t io P

I n s t r u c t i o n a l
S u p e r v i s io n

> 1 2 0 ,0 0 0  
3 0 , 0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

29
18

210
78

4.71
4 .7 2  
4 .6 3  
4 .5 6

.2 5

.2 6

.3 2

.3 4

2 .3 7 .0708

Curriculum  
Development  
and Imple­
m enta t ion

> 1 2 0 ,0 0 0  
3 0 , 0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

28
18

213
75

4 .7 4
4 .5 8
4 .4 6
4 .4 9

.31

.35

.4 4

.40

3 . 8 5 .0100*

Leadership > 1 2 0 ,000  
3 0 , 0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

26
19

210
79

4 .7 7
4 .7 9
4 .6 6
4.61

.24

.22

.30

.29
3 . 5 5 .0 148*

S t a f f
Development/
Personnel
Management

> 1 2 0 ,0 0 0  
3 0 , 0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

26
19

214
73

4 .6 9
4 .6 3
4 .5 5
4 .4 8

.2 7

.36

.36

.37

2 .7 5 .0 429*

♦ S i g n i f i c a n t  a t  t h e  .05  l e v e l .

Research Q uest ion  3

What do e lem entary  p r i n c i p a l s  p e r c e i v e  t o  be t h e i r  d e g r e e  o f  
n e e d  f o r  f u r t h e r  p r e p a r a t i o n  and c o n t i n u i n g  p r o f e s s i o n a l  
development in  each  o f  t h e  s e l e c t e d  r o l e  f u n c t i o n s ?

The f i g u r e s  in Table 4 . 2 0  show t h e  p r i n c i p a l s ’ d e gree  o f  need

f o r  t h e  fou r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s ,  i n  rank o r d e r .

Whereas Curriculum Development and Implementation was ranked l a s t  in

importance ,  i t  was ranked f i r s t  in  need .  From t h i s  i n f o r m a t i o n ,  i t

a p p e a r s  t h a t ,  a l t h o u g h  p r i n c i p a l s  t h o u g h t  t h a t  Curr icu lu rn



80

Development was l e s s  important  than t h e  o t h e r  broad c a t e g o r i e s ,  th e y  

p e r c e i v e d  more o f  a need f o r  c o n t in u in g  p r o f e s s i o n a l  development in  

t h i s  area than in t h e  o t h e r  t h r e e .  However, a g a i n ,  i t  must be 

p o in t e d  out  t h a t  t h e r e  was a spread o f  o n ly  .25  in  means between t h e  

f i r s t -  and l a s t - r a n k e d  c a t e g o r i e s ;  a l l  f o u r  c a t e g o r i e s  f e l l  i n t o  t h e  

a v e r a g e  r a n g e  o f  n e e d  f o r  f u r t h e r  c o n t i n u i n g  p r o f e s s i o n a l  

deve lopment .  I n s t r u c t i o n a l  S u p e r v i s io n  ranked secon d ,  Leadership  

ranked t h i r d ,  and t h e  broad c a t e g o r y  o f  S t a f f  Development /Personnel  

Management ranked l a s t  among the  fou r  broad c a t e g o r i e s  f o r  need .  I t  

can be ob served  t h a t  t h e r e  was very  1 i t t l e  d i f f e r e n c e  between  

Leadership ( 2 . 9 0 )  and S t a f f  Development ( 2 . 8 9 ) .  However, t h e r e  was 

a .19  mean d i f f e r e n c e  between Leadership  ( 2 . 9 0 )  and I n s t r u c t i o n a l  

S u p e r v i s io n  ( 3 . 0 9 ) .

Table 4 . 2 0 . - -E lem en tary  school  p r i n c i p a l s ’ p e r c e p t i o n s  o f  t h e i r
personal  need o f  f u r t h e r  p r e p a r a t io n  in  t h e  fo u r  broad 
c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  o f  t h e  p r i n c i p a l s h i p ,  
in  rank or d e r .

Rank R o le /F u n c t io n N Min. Max. Mean SD

1 Curriculum Development  
and Implementation

325 1 5 3 .1 4 .89

2 I n s t r u c t i o n a l  S u p e r v i s io n 323 1 5 3 . 0 9 .84

3 Leadership 320 1 5 2 .9 0 .87

4 S t a f f  Development /  
Personnel  Management

322 1 5 2 .8 9 .83
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Table 4.21  through 4 . 2 4  c o n t a in  a l i s t  o f  t h e  r o l e s / f u n c t i o n s  

f o r  need f o r  c o n t in u in g  p r o f e s s i o n a l  deve lopment in each o f  t h e  four  

broad c a t e g o r i e s ,  in rank or d e r .

I n s t r u c t i o n a l  S u p e r v i s io n  was t h e  s e c o n d - h ig h e s t - r a n k e d  broad 

c a t e g o r y  f o r  both importance and need ( s e a  Table 4 . 2 1 ) .  Within t h a t  

c a t e g o r y ,  t h e  mean spread between th e  h i g h e s t -  and l o w e s t - r a n k e d  

r o l e s / f u n c t i o n s  was . 4 2 .  "Has knowledge o f  l a t e s t  r e search"  ranked 

f i r s t  w i t h i n  t h i s  c a t e g o r y  and among a l  1 34  r o l e s / f u n c t i o n s  

addressed  in the  survey .  I t  was f o l l o w e d  by "Encourages t e a c h e r s  t o  

u s e  r e s e a r c h - b a s e d  i n s t r u c t i o n , " "Uses g o a l - s e t t i n g  t o  im prove  

i n s t r u c t i o n , "  "Brings i n s t r u c t i o n a l  i s s u e s  t o  t h e  s t a f f , "  "Uses t e s t  

s c o r e s  t o  recommend i n s t r u c t i o n a l  changes ,"  and "Promotes s tu d e n t  

t ime on t a s k . " "Maintains t h a t  a l l  s t u d e n t s  can l earn"  ranked l a s t  

in t h i s  broad c a te g o r y  f o r  need ,  but i t  ranked f i r s t  among a l l  the  

r o l e s / f u n c t i o n s  f o r  importance .  All  r o l e s / f u n c t i o n s  f e l l  w i t h i n  th e  

average range o f  need ( 2 . 5 - 3 . 5 ) .

For the  broad c a te g o r y  o f  Curriculum Development and Implemen­

t a t i o n . "Has knowledge about t h in k in g  and r e s e a r c h  r e l a t e d  t o  c u r ­

r i c u l a r  needs o f  s tu dents"  ranked f i r s t ,  f o l l o w e d  by "Coordinates  

curr icu lum development w i t h in  th e  b u i l d i n g , "  "Aids s t a f f  in  a s s u r in g  

t h a t  curriculum i s  a p p l i c a b l e  t o  s k i l l s  and a b i l i t i e s  t h a t  s t u d e n t s  

w i l l  n e e d , " " D isaggregates  t e s t  s c o r e  data  f o r  c u r r ic u lu m  d e c i s i o n  

m a k i n g , " " D e m o n s t r a t e s  s k i l l s  i n  c u r r i c u l u r n  a r t i c u l a t i o n , " and 

f i n a l l y  "Helps t e a c h e r s  implement th e  curriculum" ( s e e  Table 4 . 2 2 ) .  

There was a d i f f e r e n c e  o f  .29  between t h e  means o f  t h e  f i r s t -  and 

l a s t - r a n k e d  r o l e s / f u n c t i o n s .  The g r e a t e s t  mean d i f f e r e n c e  was



T able  4 . 2 1 . - - E le m e n ta r y  sc h o o l  p r i n c i p a l s ’ p e r c e p t i o n s  o f  t h e i r  p e r s o n a l  need  o f  f u r t h e r  p rep a ­
r a t i o n  in  t h e  r o l e s / f u n c t i o n s  r e l a t e d  t o  I n s t r u c t i o n a l  S u p e r v i s i o n , in  rank o r d e r .

Rank
Item

# Item Content N Min. Max. Mean SD

1 1 Has knowledge o f  l a t e s t  research  r e l a t e d  t o  
i n s t r u c t i o n

347 1 5 3.51 .95

I 5 Encourages t e a c h e r s  t o  use i n s t r u c t i o n a l  t e c h ­
niques  r e l e v a n t  t o  c u r r i c u l a r  o b j e c t i v e s  and 
re se a r c h -b a s ed  p r i n c i p l e s  o f  t ea c h in g

340 1 5 3 .3 0 1 .09

3 2 Uses g o a l - s e t t i n g  t o  improve i n s t r u c t i o n  and 
t h e  involvement o f  s t a f f  in g o a l - s e t t i n g

344 1 5 3 .1 8 1.11

4 7 Brings  i n s t r u c t i o n a l  i s s u e s  t o  f a c u l t y  f o r  
d i s c u s s i o n

342 1 5 3 .0 9 1 .15

5 3 Uses t e s t  s c o r e s  t o  recommend changes in  
i n s t r u c t i o n a l  programs

342 1 5 3 .0 2 1 .09

6 4 Promotes s tu de nt  t ime on t a s k 337 1 5 2 .7 6 1.11

7 6 Maintains t h a t  a l l  s tu d e n t s  can l ea r n  and 
e x p e c t s  them t o  succeed

340 1 5 2.71 1 .33

I n s t r u c t i o n a l  S u p er v i s io n  ( Items  Combined) 323 1 5 3 .0 9 .84



Table 4 . 2 2 . - -E lementary  school  p r i n c i p a l s ’ p e r c e p t i o n s  o f  t h e i r  personal  need o f  f u r t h e r
preparat ion  in  th e  r o l e s / f u n c t i o n s  r e l a t e d  t o  Curriculum Development and Imple­
m e n ta t io n . in  rank order .

Rank
Item

# Item Content N Miri. Max. Mean SD

1 8 Has knowledge about t h in k in g  and research  
r e l a t e d  t o  c u r r i c u l a r  needs o f  s tu d e n t s

345 1 5 3.43 .99

2 9 Coordinates  curriculum development w i t h in  
the  b u i l d in g

344 1 5 3.15 1.12

3 10 Aids s t a f f  in  a s s u r in g  t h a t  curr icu lum i s  
a p p l i c a b l e  t o  s k i l l s  and a b i l i t i e s  pre sen t  
s tu d e n ts  w i l l  need as a d u l t s

344 1 5 3.08 1.10

4 12 Has t h e  a b i l i t y  t o  d i s a g g r e g a t e  and examine  
t e s t  s c o re  data  t o  make recommendations f o r  
curriculum r e v i s i o n

341 1 5 3.08 1.25

5 13 Demonstrates  s k i l l s  in curriculum  
a r t i c u l a t i o n

342 1 5 3.06 1.12

6 11 Helps t e a c h e r s  implement t h e  curr icu lum 338 1 5 3.01 1.16

Curriculum Development and Implementation 
( Items  Combined) 325 1 5 3.14 .89
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between t h e  f i r s t -  and second-ranked r o l e s / f u n c t i o n s .  A l l  r o l e s /  

f u n c t i o n s  f e l l  w i t h i n  t h e  average  range o f  need ( 2 . 5 - 3 . 5 ) .

The c a te g o r y  o f  Leadership  was ranked h i g h e s t  in importance and 

t h i r d  h i g h e s t  f o r  need ( s e e  Table 4 . 2 3 ) .  There was a .31 p o i n t  

d i f f e r e n c e  in  means between t h e  h i g h e s t -  and lo w e s t - r a n k e d  r o l e s /  

f u n c t i o n s  w i t h i n  t h i s  c a t e g o r y .  A l l  r o l e s / f u n c t i o n s  f e l l  w i t h i n  t h e  

average  range o f  need ( 2 . 5 - 3 . 5 ) .  Within t h i s  c a t e g o r y ,  "Being  

v i s i o n - o r i e n t e d "  and "Aiding s t a f f  in  l o n g -r a n g e  pianning" ranked 

f i r s t ,  f o l l o w e d  by "Keeps a b r e a s t  o f  r e s e a r c h , " " G a th e r s  and 

a n a l y z e s  d a ta ,"  "Applies  va l id  r e s e a r c h ,"  "Is  adept a t  c o n f l i c t  

m a n a g e m e n t , " " D e v e l o p s  a s e n s e  o f  t e a m w o r k , " "Knows when t o  

d e l e g a t e , "  "Is  a good p r o b le m - s o lv e r ,"  "Has good w r i t t e n  and oral  

communication s k i l l s , "  "Invo lves  o t h e r s  in  d e c i s i o n  m a k in g ," and 

"Adjusts  l e a d e r s h i p  s t y l e  t o  t h e  s i t u a t i o n . "

S t a f f  Development/Personnel Management ranked l a s t  f o r  need and 

t h i r d  f o r  importance among t h e  four  broad c a t e g o r i e s  ( s e e  Table  

4 . 2 4 ) .  Within t h i s  c a te g o r y  t h e r e  was a d i f f e r e n c e  in  means o f  .21 

b e t w e e n  t h e  h i g h e s t -  and l o w e s t - r a n k e d  r o l e s / f u n c t i o n s .  A l l  

r o l e s / f u n c t i o n s  f e l l  w i t h in  t h e  average  range o f  need ( 2 . 5 - 3 . 5 ) .  

"Takes c o r r e c t i v e  a c t i o n  on p e r s o n n e l  m a t t e r s "  r a n k e d  f i r s t ,  

f o i l  owed by " A s s i s t s  s t a f f  i n  g o a l  s e t t i n g , " " A p p ly i n g  a d u l t  

l e a r n i n g  t h e o r y ,"  " A ssess ing  i n - s e r v i c e  n e e d s ,"  "Des igning s t a f f  

d e v e l o p m e n t  around t e a c h e r s ’ p e r c e i v e d  n e e d s , " " A r b i t r a t i n g  

d i s p u t e s , " " B u i l d i n g  upon s t r e n g t h s  o f  s t a f f , "  " E n c o u r a g i n g  

l e a d e r s h i p  by s t a f f  and s t u d e n t s , "  and "Conducting r e l e v a n t  s t a f f



Table 4 . 2 3 . --Elementary school p r in c ip a l s ’ perceptions o f  t h e i r  personal need o f  further
preparation in the r o le s / fu n c t io n s  re la ted  to  Leadership, in rank order.

Rank
Item

# Item Content N Min. Max. Mean SD

1 18 Is vi s ion-oriented and aids s t a f f  in Icng- 
range planning

347 1 5 3.21 1.11

2 19 Keeps abreast o f  current research and trends 
in education

346 1 5 3.17 1.13

3 17 Has the a b i l i t y  to gather and analyze data 
toward cogni t ive,  a f f e c t i v e ,  and climate 
needs o f  the building

348 1 5 3.14 1.07

4 24 Applies val id research f indings to school 
practice

341 1 5 3.12 1.00

5 20 Is adept at c o n f l i c t  management 348 1 5 3.01 1.13

6 23 Develops a sense o f  teamwork among the s ta f f 347 1 5 2.77 1.14

7 14 Knows when to delegate 345 1 5 2.25 1.24

8 16 Is a good problem-solver 342 1 5 2.73 1.11

9 21 Has good written and oral communication s k i l l s 346 1 5 2.66 1.21

10 22 Involves others appropriately in decision 
making

346 1 5 2.68 1.14

11 15 Adjusts leadership s t y l e  to  f i t  the needs 
of  the s i tuation

342 1 5 2.63 1.16

Leadership (Items Combined) 320 1 5 2.90 .87



Table 4 . 2 4 . --Elementary school p r in c ip a l s ’ perceptions o f  th e i r  personal need o f  fu rther  prepa­
ra t io n  in the r o le s / fu n c t io n s  re la ted  to  S t a f f  Development/Personnel Management,
in rank order.

Rank
Item

I Item Content N Min. Max. Mean SD

1 33 Takes correct ive action on personnel matters 
in order to maintain quality and effect iveness

347 1 5 3.10 1.10

2 34 Ass i s t s  s t a f f  members in setting r e a l i s t i c  and 
appropriate goals for growth and improvement

349 1 5 3.09 1.10

3 25 Understands and applies  adult learning and 
motivation theory

337 1 5 2.98 1.10

4 29 Assesses in-service  needs and seeks resources 
to f i l l  those needs

350 1 5 2.94 1.09

5 30 Ensures that staff-development programs are 
based on teachers’ needs

345 1 5 2.88 1.09

6 27 Is able to arbitrate disputes  and agreements 345 1 5 2.87 1.09

7 25 Has s k i l l s  in building upon strengths of  
s t a f f  members

344 1 5 2.86 1.10

8 29 Encourages leadership by s t a f f  and students 349 1 5 2.84 1.10

9 32 Conducts s t a f f  meetings that  teachers per­
ceive to be relevant and informative

349 1 5 2.79 1.19

10 31 Encourages teachers to try new ideas with­
out fear of  reprisal  or fa i lure

346 1 5 2.51 1.20

S ta f f  Devel opment/Personnel Management 
(Items Combined) 322 1 5 2.89 .83
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t h i s  c a t e g o r y  and l a s t  among t h e  34 r o l e s / f u n c t i o n s  addressed  in 

t h i s  s tu d y .

The h i g h e s t -  and lo w e s t - r a n k e d  r o l e s / f u n c t i o n s  o f  need f o r  each  

broad c a t e g o r y  o f  need ar e  repor ted  in  Table 4 . 2 5 .  By broad c a t e ­

g o r y ,  t h e  s m a l l e s t  range o f  means was w i t h i n  t h e  Curriculum D eve lop­

ment and Implementat ion c a t e g o r y ,  and t h e  g r e a t e s t  range o f  means 

was w i t h in  t h e  I n s t r u c t i o n a l  S u p e r v i s io n  c a t e g o r y .  The h i g h e s t -  

ranked a r e a s  o f  need a c r o s s  th e  fou r  broad c a t e g o r i e s  r e l a t e d  t o  

"Knowledge o f  l a t e s t  r e s e a r c h  r e l a t e d  t o  curr icu lum and i n s t r u c ­

t i o n , "  "Long-range p la n n in g ,"  and "Taking c o r r e c t i v e  a c t i o n  on p e r ­

sonne l  m a t t e r s ."  The l o w e s t  areas  o f  need were "Maintain ing  t h a t  

a l l  s t u d e n t s  can l e a r n , " "Encouraging t e a c h e r s  t o  t r y  new i d e a s , "  

"Adjust ing l e a d e r s h i p  s t y l e  t o  f i t  the  s i t u a t i o n , " and " A r t i c u l a t i n g  

t h e  curr icu lum ."

H ig h l ig h t e d  in Tab les  4 . 2 6  and 4 . 2 7  are th e  f i v e  h i g h e s t -  and 

f i v e  l o w e s t - r a n k e d  r o l e s / f u n c t i o n s  in which p r i n c i p a l s  e x p r e ss e d  a 

need f o r  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  deve lopment ,  a c r o s s  

a l l  34 r o l e s / f u n c t i o n s .  No r o l e  d e s c r i p t i o n  from S t a f f  Deve lopment/  

Personne l  Management was in  t h e  f i v e  h ig h e s t - r a n k e d  r o l e s / f u n c t i o n s  

f o r  need ( s e e  Table 4 . 2 6 ) .  Three o f  t h e  f i v e  h ig h e s t - r a n k e d  r o l e s /  

f u n c t i o n s  f o r  need r e l a t e d  to  research--"Knowledge  o f  r e se a r c h  

r e l a t e d  t o  i n s t r u c t i o n , "  "Knowledge o f  r e s e a r c h  r e l a t e d  t o  c u r r i c u ­

lum," and "Knowledge o f  c u r r e n t  r e se a r c h  and t r e n d s ."  The o t h e r  two 

were s k i l l s  in "Long-range planning" and " G o a l - s e t t i n g . "  There was 

a d i f f e r e n c e  o f  . 3 4  b e t w e e n  t h e  f i r s t -  and f i f t h - r a n k e d  

r o l e s / f u n c t i o n s .
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Table 4 . 2 5 . - - H i g h e s t -  and low e s t - r anke d  r o l e s / f u n c t i o n s  o f  need  
f o r  t h e  fou r  broad c a t e g o r i e s .

Item
# Role Mean SD

I n s t r u c t i o n a l  S u p er v i s io n

H ig h e s t
Ranked

1 Has knowledge o f  l a t e s t  re se ar c h  
r e l a t e d  t o  i n s t r u c t i o n

3.51 .95

Lowest
Ranked

6 Main ta ins  t h a t  a l l  s t u d e n t s  can 
1 earn and e x p e c t s  them t o  l earn

2.71 1 .3 3

Curriculum Development and Implementation

H ig h e s t
Ranked

8 Has knowledge about t h in k in g  and 
r e se a r c h  r e l a t e d  t o  c u r r i c u l a r  
needs o f  s tu d e n t s

3 .4 3 .99

Lowest
Ranked

13 Uses s k i l l s  in  c u r r i c u l a r  a r t i c u ­
l a t i o n

3 . 0 6 1 .1 2

Leadership

H ig h e s t
Ranked

18 Is  v i s i o n  o r i e n t e d  and a i d s  s t a f f  
in  l o n g -r a n g e  p lanning

3.21 1.11

Lowest
Ranked

15 Ad jus t s  l e a d e r s h i p  s t y l e  t o  f i t  
t h e  needs  o f  t h e  s i t u a t i o n

2 .6 3 1 . 1 6

S t a f f  Development/Personnel  Management

H ig h e s t
Ranked

33 Has t h e  a b i l i t y  t o  take  c o r r e c t i v e  
a c t i o n  on personnel  m atters  in order  
t o  m ain ta in  q u a l i t y  and e f f e c t i v e n e s s

3 . 1 0 1 . 1 0

Lowest
Ranked

31 Encourages t e a c h e r s  t o  t r y  new i d e a s  
w ith o u t  f e a r  o f  r e p r i s a l  or  f a i l u r e

2.51 1 . 2 0
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Table  4 . 2 6 . --The f i v e  h ig h e s t - r a n k e d  r o l e s / f u n c t i o n s  o f  need f o r  
pr e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  development  
a c r o s s  a l l  34 r o l e  d e s c r i p t o r s .

HIGH
Rank Category

Item
# Role Mean SD

1 I n s t r u c t i o n a l
S u p e r v i s io n

1 Has knowledge o f  
l a t e s t  r e se a r c h  
r e l a t e d  t o  
i n s t r u c t i o n

3.51 .95

2 Curriculum D eve lop­
ment and Implemen­
t a t i o n

8 Has knowledge  
about t h in k in g  and 
r e se a r c h  r e l a t e d  
t o  c u r r i c u l a r  
needs o f  s t u d e n t s

3 . 4 3 .99

3 Leadership 18 Is  v i s i o n - o r i e n t e d  
and a i d s  s t a f f  in 
l o n g -r a n g e  planning

3.21 1.11

4 I n s t r u c t i o n a l
S u p er v i s io n

2 Uses g o a l - s e t t i n g  
t o  improve i n s t r u c ­
t i o n  and th e  
involvement  o f  s t a f f

3 . 1 8 1.11

5 Leadership 19 Keeps a b r e a s t  o f  
cu rren t  r e se a r c h  
and t r e n d s  in  
edu c a t ion

3 . 1 7 1 .1 3

The means f o r  t h e  f i v e  l o w e s t - r a n k e d  r o l e s / f u n c t i o n s  f e l l  

between 2.51 and 2.71  ( s e e  Table 4 . 2 7 ) .  No r o l e / f u n c t i o n  f o r  

C u r r i c u lu m  D e v e lo p m e n t  and I m p l e m e n t a t i o n  was w i t h i n  t h e  f i v e  

l ow e s t - r an k e d  r o l e s / f u n c t i o n s .  The lo w e s t  ranked r o l e / f u n c t i o n  f o r  

need was "Encourages s t a f f  t o  t r y  new i d e a s . "  The ne x t  t h r e e  were  

from t h e  Leadership c a t e g o r y - - " S i t u a t i o n a l  l e a d e r s h i p , "  "Having good 

communication s k i l l s , "  and "Invo lv ing  o t h e r s  in d e c i s i o n  making."
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The f i f t h  was a l s o  t h e  h i g h e s t - r a n k e d  r o l e / f u n c t i o n  f o r  im p or tan c e - - 

"Maintains t h a t  a l l  s t u d e n t s  can l e a r n  and e x p e c t s  them t o  l e a r n ."  

A ls o  in  t h e  f i v e  h ig h e s t - r a n k e d  r o l e s  f o r  importance were "Good com­

m unicat ion  s k i l l s "  and "Encourages s t a f f  t o  t r y  new i d e a s . "

Table  4 . 2 7 . - -The  f i v e  lo w e s t - r a n k e d  r o l e s / f u n c t i o n s  o f  need f o r  
p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  deve lopment  
a c r o s s  a l l  34 r o l e  d e s c r i p t o r s .

LOU
Rank Category

Item
# Role Mean SD

5 I n s t r u c t i o n a l
S u p e r v i s io n

6 Main ta ins  t h a t  a l l  
s t u d e n t s  can l e a r n  
and e x p e c t s  them 
t o  succeed

2.71 1 .3 3

4 Leadership 22 I n v o lv e s  o t h e r s  
a p p r o p r i a t e l y  in  
d e c i s i o n  making

2 . 6 8 1 .1 4

3 Leadership 21 Has good w r i t t e n  
and ora l  communi­
c a t i o n  s k i l l s

2 .6 6 1.21

2 Leadership 15 A d ju s t s  l e a d e r s h i p  
s t y l e  t o  f i t  t h e  
needs  o f  t h e  
s i t u a t i o n

2 .6 3 1 .1 6

1 S t a f f  D e ve lop ­
ment/Personnel  
Management

31 Encourages t e a c h e r s  
t o  t r y  new i d e a s  
w it h o u t  f e a r  or  
r e p r i s a l  or  f a i l u r e

2.51 1 .2 0
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Research Quest ion  4

Nhat d i f f e r e n c e s  e x i s t  among e le m en tar y  p r i n c i p a l s  regard ing  
t h e i r  d e gree  o f  need f o r  f u r t h e r  p r o f e s s i o n a l  development ,  
comparing t h e  v a r i a b l e s  o f  gender ,  a g e ,  l e n g t h  o f  s e r v i c e  as  an 
e lem en tary  p r i n c i p a l ,  and t h e  s i z e  o f  t h e i r  schoo l  d i s t r i c t ?

One-way a n a l y s i s  o f  v a r ia n c e  was used t o  make t h i s  a n a l y s i s .

I f  a s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  was found,  t h e  S tudent -

Newman-Keuls  P r o c e d u r e  a n a l y s i s  was u s e d  t o  i d e n t i f y  t h e

d i f f e r e n c e s .

Gender. The f i g u r e s  in Table 4 . 2 8  show t h e  d i f f e r e n c e s  between

males  and f em ales  in  how t h e y  p e r c e i v e d  t h e  need f o r  c o n t in u in g  

p r o f e s s i o n a l  development in  t h e  r o l e s / f u n c t i o n s  o f  t h e  fou r  broad 

c a t e g o r i e s .  No s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  was found

between males  and fem a les  in  how th e y  p e r c e i v e d  t h e  need f o r  f u r t h e r

p r o f e s s i o n a l  development in  t h e  four  c a t e g o r i e s .  However, i t  can be 

observed  t h a t  t h e r e  was a h ig h e r  mean o f  need f o r  males  in  a l l  four  

broad c a t e g o r i e s .

Age . The f i g u r e s  in  Table 4.29 show t h e  d i f f e r e n c e s  in need 

a c cord ing  t o  t h e  age groups f o r  t h e  r e sp o n d e n t s .  A s t a t i s t i c a l l y  

s i g n i f i c a n t  d i f f e r e n c e  a t  t h e  .05  l e v e l  was found among d i f f e r e n t  

age groups f o r  t h e  c a t e g o r y  o f  I n s t r u c t i o n a l  S u p e r v i s io n  and a t  the  

.01  l e v e l  f o r  C u r r i c u lu m  D e v e l o p m e n t ,  L e a d e r s h i p ,  and S t a f f  

Development.  A Student-Newman-Keuls Procedure a n a l y s i s  r e v e a l e d

t h a t  p r i n c i p a l s  between t h e  ages  o f  41 and 50 e x p r e ss e d  more o f  a 

need f o r  c o n t in u in g  p r o f e s s i o n a l  development in  t h e  r o l e s / f u n c t i o n s  

o f  I n s t r u c t i o n a l  S u p e r v i s io n  than d id  t h o s e  who were over  55.  For
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t h e  r o l e s / f u n c t i o n s  o f  Curriculum Development and Implementat ion ,  

Leadersh ip ,  and S t a f f  Development,  p r i n c i p a l s  o v e r  55 p e r c e i v e d  a 

s i g n i f i c a n t l y  low er  need f o r  f u r t h e r  t r a i n i n g  than d id  t h o s e  from 

e i t h e r  t h e  30 t o  40 or t h e  41 t o  50  age group.  I t  can a l s o  be 

observed  t h a t  t h e  needs  d e c r e a s e d  as  age i n c r e a s e d .

Tab le  4 . 2 8 . --One-way a n a l y s i s  o f  v a r ia n c e  on t h e  p r i n c i p a l s ’
personal  need f o r  p r e p a r a t io n  and c o n t in u in g  p r o f e s ­
s i o n a l  development in t h e  fo u r  broad c a t e g o r i e s  o f  
r o l e s / f u n c t i o n s  and gender.

R o le /F u n c t io n Gender N Mean SD F-Rat io P

I n s t r u c t i o n a l
S u p e r v i s io n

Male
Female

201
116

3 . 1 0
3 . 0 4

.84

.84 .4250 .5149

Curriculum  
Development and 
Implementat ion

Male
Female

201
118

3 . 1 5
3 . 1 0

.88

.91
.2800 .5970

Leadership Male
Female

200
114

2 .9 2
2 .8 3

.87

.85
.8180 .3665

S t a f f  D eve lop­
m ent/Personne l  
Management

Male
Female

206
111

2 . 9 4
2 . 7 8

.81

.83
2 .6 2 9 9 .1064
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Table 4 . 2 9 . --One-way a n a l y s i s  o f  v a r ia n c e  on t h e  p r i n c i p a l s ’
persona l  need f o r  p r e p a r a t io n  and c o n t i n u i n g  p r o f e s ­
s i o n a l  development in  t h e  fo u r  broad c a t e g o r i e s  o f  
r o l e s / f u n c t i o n s  and age .

R o le /F u n c t ion Age N Mean SD F -R a t io  p

I n s t r u c t i o n a l 3 0 -4 0 59 3 . 1 8 .79
S u p e r v i s io n 41 -50 149 3 . 1 7 .83 3 . 2 6  .0219*

51-55 65 2 . 9 9 .80
> 55 47 2 . 7 8 .87

Curriculum 30-40 58 3 . 3 2 .85
Development and 41-50 148 3 .21 .88 4 . 1 7  . 0 0 6 4 ^
Implementation 51-55 71 3 . 0 5 .90

> 55 45 2 .7 7 .85

Leadership 3 0 -4 0 51 3 .0 3 .90
41-50 150 2 .9 9 .80 4 . 0 0  .0081♦♦
51-55 66 2 . 8 0 .92
> 55 50 2 .5 6 .83

S t a f f  D eve lop­ 30-40 55 3 . 0 4 .82
ment/Person nel 41-50 149 2.98 .81 4 . 1 5  , 0 0 6 7 ^
Management 51-55 65 2 .7 9 .84

> 55 50 2 .5 7 .76

♦ S i g n i f i c a n t  a t  th e  .05 l e v e l

♦ ♦ S i g n i f i c a n t  a t  t h e  .01 l e v e l

Years o f  e x p e r i e n c e . The f i g u r e s in  Table  4 . 3 0  show th e

d i f f e r e n c e s  in  how responding  p r i n c i p a l s  in  t h e  y e a r s - o f - e x p e r i e n c e  

groups p e r c e iv e d  t h e  need f o r  c o n t in u in g  p r o f e s s i o n a l  deve lopment .  

There was no s i g n i f i c a n t  d i f f e r e n c e  between y e a r s - o f - e x p e r i e n c e  

groups f o r  I n s t r u c t i o n a l  S u p e r v i s i o n ,  Curriculum Development and 

Implementat ion ,  or  S t a f f  Deve lpment /Personnel  Management. Although  

t h e  f i g u r e s  in  t h e  t a b l e  show a s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e
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a t  t h e  . 0 5  l e v e l  in  t h e  area  o f  Leadersh ip ,  t h e  Student-Newman-Keuls  

P r o c e d u r e  a n a l y s i s  r e v e a l e d  no d i f f e r e n c e  b e t w e e n  any two  

c a t e g o r i e s .

Table  4 . 3 0 . --One-way a n a l y s i s  o f  v a r ia n c e  on t h e  p r i n c i p a l s ’
personal  need f o r  pr e p a r a t io n  and c o n t i n u i n g  p r o f e s ­
s i o n a l  development in  t h e  fo u r  broad c a t e g o r i e s  o f  
r o l e s / f u n c t i o n s  and y e a r s  o f  e x p e r i e n c e .

R o l e /F u n c t io n
Years o f  

Exper ience N Mean SD F-Rat io P

I n s t r u c t i o n a l 0 -  5 85 3 . 1 0 .78
S u p e r v i s io n 6-10 58 3 . 1 8 .81

11-15 54 1 q .84 1 .2 2 .3039
16-20 60 3 .0 3 .89
20+ 63 2 . 9 0 .87

Curriculum 0-  5 85 3 . 2 5 .85
Development and 6-10 59 3.21 .83
Implementation 11-15 54 3 . 0 8 .84 1 .3 9 .2358

16-20 59 3 .1 6 1.01
20+ 65 2 .9 3 .89

Leadership 0 -  5 84 2 .9 5 .75
6 -10 55 3 .1 4 .92

11-15 52 2 . 8 0 .77 2 .4 9 .0435^
16-20 60 2.91 .93
20+ 66 2 .6 7 .90

S t a f f  D e ve lop ­ 0 -  5 84 2 .9 3 .75
m ent/Personne l 6 -10 58 3 .0 3 .88
Management 11-15 49 2 .8 6 .6 8 1 . 0 5 .3796

16-20 59 2 . 8 6 .91
20+ 69 2 .7 4 .87

♦ S i g n i f i c a n t  a t  t h e  .0 5  l e v e l .
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S c h o o l  d i s t r i c t  s i z e . The f i g u r e s  in  T a b l e  4 . 3 1  show  

d i f f e r e n c e s  in need f o r  f u r t h e r  s t a f f  development among p r i n c i p a l s  

in  d i s t r i c t s  o f  v a r io u s  s i z e s  o f  s t u d e n t  p o p u la t io n .  The r e s u l t s  o f  

t h e  one-way a n a l y s i s  o f  v a r ia n c e  showed no s t a t i s t i c a l l y  s i g n i f i c a n t  

d i f f e r e n c e  a t  t h e  .05  or  .01 l e v e l  o f  c o n f id e n c e  between any s c h o o l - 

s i z e  c a t e g o r i e s  f o r  a l l  f o u r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s .  

However, p r i n c i p a l s  in  d i s t r i c t s  w i th  s tu d e n t  p o p u la t io n s  l e s s  than  

3 0 , 0 0 0  g e n e r a l l y  p e r c e i v e d  more o f  a n e e d  f o r  c o n t i n u i n g  

p r o f e s s i o n a l  development in a l l  broad c a t e g o r i e s  than d id  t h o s e  in  

l a r g e r  d i s t r i c t s .  I t  shou ld  be noted t h a t ,  with one e x c e p t i o n ,  need 

i n c r e a s e d  as  s i z e  o f  d i s t r i c t  d e c r e a s e d .  The e x c e p t i o n  was w i t h in  

t h e  C u r r i c u lu m  D e v e l o p m e n t  and I m p l e m e n t a t i o n  c a t e g o r y .  T h at  

c a t e g o r y  showed a h igh e r  mean f o r  need w i t h in  t h e  2 ,4 0 0  t o  3 0 ,0 0 0  

c a t e g o r y  than w i t h in  th e  3 0 ,0 0 0  t o  120 ,000  c a te g o r y .

Research Quest ion  5

What do e lem en tary  p r i n c i p a l s  i d e n t i f y  a s  t h e i r  most  v a l u a b l e  
source  o f  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  development  
f o r  each o f  t h e  s e l e c t e d  a d m in i s t r a t o r  r o l e s / f u n c t i o n s ?

The f i g u r e s  in Tab les  4 . 3 2  through 4 . 3 6  show t h e  p e r c e n ta g e s  o f

r e sp o n s e s  f o r  each sou r c e  o f  t r a i n i n g  o f  t h o s e  responding t o  th e

survey .  M is s ing  r e sp o n s e s  in  t h i s  s e c t i o n  were s i m i l a r  t o  t h o s e  in

o t h e r  s e c t i o n s ,  ranging  from 1.7% f o r  Q uest ion  1 t o  4.8% f o r

Quest ion  6.
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Table 4 . 3 1 .- -One-way a n a l y s i s  o f  v a r ia n c e  on t h e  p r i n c i p a l s ’
persona l  need f o r  pr e p ar a t ion  and c o n t in u in g  p r o f e s ­
s io n a l  development in  t h e  four  broad c a t e g o r i e s  o f  
r o l e s / f u n c t i o n s  and school  d i s t r i c t  s i z e .

R o le /F u n c t io n
School  D i s t r i c t  

S i z e  (Stu dent  
Enrollment)

H Mean SD F -R at io P

I n s t r u c t i o n a l
S u p e r v i s io n

> 120 ,000  
3 0 ,0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

26
17

198
79

2 . 8 0
2 . 8 8
3 . 0 9
3 . 1 7

.95

.8 8

.83

.7 8

1 . 6 6 .1753

Curriculum  
Development  
and Imple­
menta t ion

> 120 ,000  
3 0 ,0 0 0 - 1 2 0 ,0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

26
16

205
75

2 .9 2
2 .6 7
3 . 1 5
3 . 2 6

1 . 0 9
.85
.87
.83

2 .5 6 .0552

Leadership > 120 ,000  
3 0 ,0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

27
17

198
75

2 . 5 6
2 . 6 4
2.91
3 . 0 3

.95
1 .0 3

.87

.72
2.51 .0590

S t a f f
Development/
Personnel
Management

> 120 ,000  
3 0 ,0 0 0 - 1 2 0 , 0 0 0  
2 , 4 0 0 - 3 0 , 0 0 0  
< 2 ,4 0 0

25
16

205
73

2 .6 4
2 .7 6
2 .9 2
2 .9 0

.88
1 .8 2

.84

.73

.9372 .4056

I n s t r u c t i o n a l  S u p e r v i s i o n . For t h e  b r oad  c a t e g o r y  o f  

I n s t r u c t i o n a l  S u p e r v i s i o n ,  workshop/conference rece iv ed  t h e  h i g h e s t  

p e r c en ta g e  o f  r e sp o n s e s  a s  t h e  most v a l u a b l e  sou r c e  o f  p r e p a r a t io n  

f o r  fo u r  o f  t h e  seven  r o l e s / f u n c t i o n s ,  and i t  r e c e i v e d  more than a 

50% r e sp on se  r a t e  f o r  two o f  t h o s e  fou r  ( s e e  Table 4 . 3 2 ) .  T h ir t y -  

seven  p e r c e n t  o f  t h e  respondents  s e l e c t e d  On-the-Job Exper ience  f o r  

t h e  r o l e / f u n c t i o n  "Promotes s tu d e n t  t im e on t a s k . "  S i m i l a r l y ,  th e  

h i g h e s t  r e sp on se  c a t e g o r y  f o r  "Maintains t h a t  a l l  s t u d e n t s  can 

l earn" was a l s o  On-the-Job E xper ience .  M e n t o r / C o l l e g i a l  R e l a t i o n s



Table 4 . 3 2 . --P ercentage d is t r ib u t io n  o f  the most valuable source o f  preparation and continuing
p ro fe ss io n a l  development fo r  Instructional S up erv is ion .

Item Content On-the-Job
Experience

Mentor/ 
Collegial  
Relations

Professional  
Readings/  
Self-Study

Workshop/
Conference

University/
College

1. Has knowledge o f  l a t e s t  
research related to  
instruction

3 2 33 59 3

2. Uses goa l - se t t ing  to  
improve instruction  
and the involvement o f  
s t a f f  in goa l - se t t ing

23 10 13 50 5

3. Uses t e s t  scores to 
recommend changes in 
instructional program

25 8 16 41 10

4. Promotes student time
on task

37 10 19 33 2

5. Encourages teachers to  
use instructional tech­
niques relevant to  cur­
ricular object ives  and 
research-based pr inc i ­
ples of  teaching

13 9 15 55 8

6. Maintains that a l l  s tu­
dents can learn and 
expects them to  succeed

35 7 24 31 4

7. Brings instructional  
issues to s t a f f  for  
discussion

19 7 43 29 3
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and U n i v e r s i t y /  C o l l e g e  r e c e i v e d  a 10% or lower  r e sp o n s e  r a t e  f o r  

a l l  seven  o f  t h e  r o l e s / f u n c t i o n s .

Curriculum Development and Implem enta t ion . The most  f r e q u e n t l y  

s e l e c t e d  r e s p o n s e  o f  m o s t  v a l u a b l e  s o u r c e  o f  p r e p a r a t i o n  and 

c o n t in u in g  p r o f e s s i o n a l  development  f o r  t h e  Curriculum Development  

and Implementation c a t e g o r y  was Workshop/Conference f o r  fo u r  o f  the  

s i x  r o l e s / f u n c t i o n s  ( s e e  T a b l e  4 . 3 3 ) .  O n - t h e - J o b  E x p e r i e n c e  

r e c e i v e d  t h e  h i g h e s t  r e sp o n s e  r a t e  f o r  t h e  r o l e / f u n c t i o n  "Helps  

t e a c h e r s  implement t h e  c u r r i c u l u m . " Uni v e r s  i t y / C o l 1ege  r e c e i v e d  the  

h i g h e s t  r e sp o n s e  r a t e  f o r  "Aids s t a f f  in assuring t h a t  curr icu lum  i s  

a p p l i c a b l e  t o  s k i l l s  and a b i l i t i e s  p r e s e n t  s t u d e n t s  w i l l  need as  

a d u l t s . " The r e s p o n s e s ,  in  g e n e r a l , were more spread among t h e  f i v e  

s o u r c e  o f  p r e p a r a t i o n  f o r  Curr iculum D e v e l o p m e n t  t h a n  f o r  

I n s t r u c t i o n a l  Supervision or S t a f f  Development/Personnel Management.

L e a d e r s h ip . O n-the-Job  E xper ience  and Workshop/Conference were  

t h e  two top  c h o i c e s  o f  most  v a l u a b l e  p r e p a r a t io n  source  f o r  8 o f  th e  

11 r o l e s / f u n c t i o n s  in  t h e  broad c a t e g o r y  o f  Leadership  ( s e e  Table  

4 . 3 4 ) .  P r o f e s s i o n a l  Readings r e c e i v e d  a 65% r e sp o n s e  r a t e  f o r  t h e  

r o l e / f u n c t i o n  o f  "Keeps a b r e a s t  o f  c u r r en t  r e se a r c h  and t r e n d s  in 

e d u c a t io n ."  This  was t h e  h i g h e s t  r e sp o n s e  p e r c en ta g e  in  any o f  t h e  

f i v e  c a t e g o r i e s  f o r  a l l  34 r o l e s / f u n c t i o n s .  Both U n i v e r s i t y / C o l l e g e  

and On-the-Job Exper ience  r e c e i v e d  33% o f  t h e  r e s p o n s e s  f o r  "Has 

good w r i t t e n  and ora l  communication s k i l l s . "



Table 4 . 3 3 . - -P e r c e n ta g e  d i s t r i b u t i o n  o f  th e  most v a lu a b le  sou rce  o f  p rep a ra t io n  and c o n t in u in g
p r o f e s s io n a l  development f o r  Curriculum Development and Im plem entation .

Item Content On-the-Job
Experience

Mentor/  
C o l leg ia l  
Relations

Profess ional
Readings/
Se l f -S tudy

Workshop/
Conference

U n iv e r s i t y /
Col lege

8.  Has knowledge about 
thinking and research  
r e la ted  to  c u r r ic u la r  
needs o f  stu dents

4 2 34 46 15

9. Coordinates curriculum
development with in  
the building

28 14 11 38 8

10. Aids s t a f f  in assuring  
t h a t  curriculum i s  
appl icab le  to  s k i l l s  
and a b i l i t i e s  present  
students  w i l l  need 
as adul ts

24 16 10 28 34

11. Helps teachers  imple­
ment the curriculum 38 16 10 32 4

12. Disaggregates  and 
examines t e s t  score  
data to  make recom- 
dat ions  for  cur r ic u ­
lum r e v i s io n

21 8 10 46 16

13. Has s k i l l s  in cur­
riculum a r t i c u l a t i o n

21 8 19 35 17



T able  4 . 3 4 . - - P e r c e n t a g e  d i s t r i b u t i o n  o f  t h e  m ost v a l u a b l e  s o u r c e  o f  p r e p a r a t io n  and c o n t in u in g
p r o f e s s i o n a l  d ev e lo p m en t f o r  L e a d e r s h ip .

Item Content On-the-Job
Experience

Mentor/
C o l l e g i a l
R e la t io n s

P r o f e s s i o n a l
Readings /
S e l f - S t u d y

Workshop/
Conference

U n i v e r s i t y /
C o l lege

14.  Knows when t o  d e l e g a t e 54 16 7 20 4

15.  Adjusts  l e a d e r s h i p  
s t y l e  t o  f i t  t h e  needs  
o f  th e  s i t u a t i o n

50 11 11 21 6

16. I s  a good problem-  
s o l v e r

48 16 7 25 4

17.  Has the  a b i l i t y  t o  
ga th e r  and analyze  
data  toward th e  c o g ­
n i t i v e ,  a f f e c t i v e ,  
and c l i m a t e  needs o f  
the  b u i l d in g

21 7 15 46 12

18.  I s  v i s i o n - o r i e n t e d  
and a id s  s t a f f  in 
l ong-range  planning

21 11 18 43 8

19. Keeps ab r e as t  o f  c u r ­
rent  research  and 
t rends  in educat io n

3 2 65 26 5



T able  4 . 3 4 . - - C o n t in u e d .

Item Content On-the-Job
Experience

Mentor/
C o l l e g i a l
R e l a t i o n s

P r o f e s s i o n a l
Readings /
S e l f - S t u d y

Workshop/
Conference

U n i v e r s i t y /
C o l lege

20.  I s  adept a t  c o n f l i c t  
management

39 13 7 33 8

21. Has good w r i t t e n  and 
oral  communication  
s k i l l s

33 4 10 20 33

22. Invo lves  o t h e r s  
a p p r o p r ia te ly  in 
d e c i s i o n  making

47 12 6 29 5

23.  Develops a s e n s e  o f  
teamwork among th e  
s t a f f

49 12 8 28 5

24.  A ppli e s  v a l i d  research  
f i n d i n g s  t o  school  
p r a c t i c e

10 5 39 36 11
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S t a f f  Deve lopment /Personnel  Management. On- the -Job Experience  

and Workshop/Conference were aga in  t h e  two most f r e q u e n t l y  s e l e c t e d  

s o u r c e s  o f  p r e p a r a t io n  f o r  9 o f  t h e  10 r o l e s / f u n c t i o n s  in  t h e  broad 

c a t e g o r y  o f  S t a f f  Deve lopment /Personnel  Management ( s e e  Table  4 . 3 5 ) .  

P r o f e s s i o n a l  Readings was t h e  second h i g h e s t  r e sp o n s e  c a te g o r y  f o r  

t h e  r o l e / f u n c t i o n  o f  "Is  a b l e  t o  understand and apply a d u l t  l e a r n i n g  

and m o t i v a t i o n  t h e o r y ."  O v e r a l l , Workshop/Conference was t h e  most  

f r e q u e n t l y  s e l e c t e d  c a t e g o r y .  U n i v e r s i t y / C o l l e g e  was t h e  l e a s t  

f r e q u e n t l y  s e l e c t e d  c a t e g o r y  f o r  9 o f  t h e  10 r o l e s / f u n c t i o n s .

The f i g u r e s  in Table  4 . 3 5  show the percentage ranges  f o r  each 

broad c a te g o r y  and t h e  mean p e r c e n ta g e s  f o r  each c a t e g o r y .  When the  

p e r c e n ta g e s  o f  r e sp o n s e s  were averaged f o r  each c o u r s e  c a te g o r y  by 

broad  r o l e / f u n c t i o n  c a t e g o r y ,  W o r k s h o p / C o n f e r e n c e  r e c e i v e d  t h e  

h i g h e s t  r e sp on se  r a t e  f o r  th e  broad c a t e g o r i e s  o f  I n s t r u c t i o n a l  

S u p e r v i s io n  and Curriculum Development and Implementation .  On-the-  

Job E x p e r i e n c e  was t h e  m ost  f r e q u e n t l y  s e l e c t e d  s o u r c e  f o r  

Leadership and S t a f i  Development /Personnel  Management. O v e r a l l , the  

n e x t  h i g h e s t  r e sp on se  r a t e  was in  t h e  broad c a te g o r y  o f  P r o f e s s i o n a l  

R e a d i n g s / S e l f - S t u d y .

A comparison o f  t h e  f i v e  r o l e s / f u n c t i o n s  ranked h i g h e s t  in  

terms o f  importance and t h e  f i v e  r o l e s / f u n c t i o n s  ranked h i g h e s t  with  

regard  t o  need f o r  t h e  most  v a l u a b l e  sou r c e  o f  t r a i n i n g  are shown in  

Tab les  4 . 3 7  and 4 . 3 8 ,  r e s p e c t i v e l y .

As shown in  Table 4 . 3 7 ,  On-the-Job Exper ience  was t h e  most  

f r e q u e n t l y  s e l e c t e d  sou r c e  o f  p r e p a r a t io n  f o r  t h e  r o l e s / f u n c t i o n s  

p e r c e i v e d  as  most im portant ,  and C o l l e g e / U n i v e r s i t y  was t h e  l e a s t



T able  4 . 3 5 . - - P e r c e n t a g e  d i s t r i b u t i o n  o f  t h e  m ost v a l u a b l e  s o u r c e  o f  p r e p a r a t io n  and c o n t in u in g
p r o f e s s i o n a l  d ev e lo p m en t  f o r  S t a f f  D e v e lo p m en t /P erso n n e l  Management.

Mentor/  P r o f e s s i o n a l
Item Content  On-the-Job C o l l e g i a l  Readings /  Workshop/ U n i v e r s i t y /

Exper ience  R e l a t i o n s  S e l f - S t u d y  Conference C o l lege

25.  I s  ab le  t o  understand  
and apply a d u l t  l e a r n ­
ing and m ot iva t ion  
theory

26. Has s k i l l s  in b u i l d in g  
upon s t r e n g t h s  o f  
s t a f f  members

16

49 13

20

8

38

28

18

27.  A b i l i t y  t o  a r b i t r a t e  
d i s p u t e s  and a g r e e ­
ments

52 12 28

28.  A b i l i t y  t o  a s s e s s  in-  
s e r v i c e  needs and 
seeks  r e so u r c e s  t o  
f i l l  t h o s e  needs

32 20 8 38

29.  Encourages l e a d e r s h i p  
by s t a f f  and s tu d e n ts 48 13 28



T able  4 . 3 5 . - - C o n t in u e d .

Item Content On-the-Job
Experience

Mentor/  
C o l l e g i a l  
R e l a t i o n s

P r o f e s s i o n a l
Readings /
S e l f - S t u d y

Workshop/
Conference

U n i v e r s i t y /
C o l lege

30.  Ensures t h a t  s t a f f - 
development programs 
are based on t e a c h e r s ’
need

48 16 11 30 2

31 .  Encourages t e a c h e r s  
t o  t r y  new id e as  
without  f e a r  o f  
r e p r i s a l  or  f a i l u r e

48 15 12 23 2

32.  Conducts s t a f f  meet ­
in gs  t h a t  t e a c h e r s  
p e r c e i v e  as r e l e v a n t  
and in for m at ive

54 13 10 21 2

33. Takes c o r r e c t i v e  a c t i o n  
on personnel  matters  
to  mainta in  q u a l i t y  
and e f f e c t i v e n e s s

31 12 9 41 7

34.  A s s i s t s  s t a f f  members 
in s e t t i n g  r e a l i s t i c  
and appropr ia te  g o a l s  
f o r  growth and 
improvement

31 12 9 41 7



T ab le  4 . 3 6 . - - P e r c e n t a g e  r a n g e s  and mean p e r c e n t a g e s  by r o l e  c a t e g o r y  f o r  m ost v a l u a b l e  s o u r c e s
o f  p r e p a r a t io n .

Category On-the-Job
Experience

Mentor/
C o l l e g i a l
R e l a t i o n s

P r o f e s s i o n a l
Readings /
S e l f - S t u d y

Workshop/
Conference

U n i v e r s i t y /
C o l l eg e

I n s t r u c t io n a l % Range 3-37 2-10 13-43 29-59 2-10
Su perv is io n Mean % 22 7 23 41 5

Curriculum
Development and % Range 4 -38 2-16 10-34 32-46 4-17
Implementation Mean % 23 10 19 39 11

Leadership % Range 3-54 2-16 6-65 20-46 4-33
Mean % 45 9 18 30 9

S t a f f  Develop­ % Range 16-54 7-20 6 -20 21-41 2-18
ment/Personnel Mean % 41 14 10 31 5
management



T able  4 . 3 7 . --C om parison  o f  t h e  f i v e  r o l e s / f u n c t i o n s  ranked h i g h e s t  in  term s  o f  im p ortan ce
w ith  t h e i r  most v a l u a b l e  s o u r c e s  o f  t r a i n i n g .

Mentor/ P r o f e s s i o n a l
Role /F unction  Rank N On-the-Job C o l l e g i a l  Readings /  Workshop/ U n i v e r s i t y /

Experience R e l a t i o n s  S e l f - S t u d y  Conference C o l lege

Maintains t h a t
a l l  s tu d e n ts  1 6 35% 7% 24% 31% 4%
can learn

Develops s e n s e
o f  teamwork 2 23 49% 12% 8% 28% 5%

Has good
communication 3 21 33% 4% 10% 20% 33%
s k i l l s

Is  a good
problem- 4 16 48% 16% 7% 25% 4%
s o l v e r

Encourages
s t a f f  t o  t r y  5 31 48% 15% 12% 23% 2%
new ideas
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f r e q u e n t l y  s e l e c t e d ,  e x c e p t  f o r  "Has good communication s k i l l s , "  

where  r e s p o n d e n t s  s p l i t  t h e i r  p r e f e r e n c e  a t  33% f o r  b o t h  

C o l l e g e / U n i v e r s i t y  and O n-the-Job Exp er ience .

Workshops/Conferences was t h e  most v a l u a b l e  s o u r c e  o f  t r a i n i n g  

f o r  t h e  f i v e  h i g h e s t - r a n k e d  need areas  e x c e p t  f o r  t h e  r o l e / f u n c t i o n  

o f  "Uses r e s e a r c h  and trend s"  ( s e e  Tab le  4 . 3 8 ) .  P r o f e s s i o n a l  

Readings r e c e i v e d  65% o f  t h e  r e s p o n s e s  f o r  "Uses r e s e a r c h  and 

t r e n d s ."  The l e a s t  f r e q u e n t l y  s e l e c t e d  s o u r c es  o f  p r e p a r a t io n  f o r  

t h e  h i g h e s t  n e e d  a r e a s  w e r e  M e n t o r / C o l l e g i a l  R e l a t i o n s  and 

C o l l e g e / U n i v e r s i t y .

Table 4.39 shows th e  r o l e s / f u n c t i o n s  f o r  which t h e r e  was a 50% 

or  more r esp onse  agreement on t r a i n i n g  s o u r c e .  Workshops/Confer­

ences  and On-the -Job Exper ience  r e c e i v e d  more than 50% o f  t h e  

r e sp o n s es  on seven  r o l e s / f u n c t i o n s .  Workshops/Conferences r e c e i v e d  

a 50% or more r e sp on se  f o r  "Knowledge o f  l a t e s t  r e s e a r c h  f o r  

i n s t r u c t i o n , " " G o a l - s e t t i n g , " and " E n c o u r a g e s  t e a c h e r s  t o  u s e  

i n s t r u c t i o n a l  t e c h n iq u e s  r e l e v a n t  t o  c u r r i c u l a r  o b j e c t i v e s . "  On- 

th e -J o b  Exper ience  r e c e i v e d  a 50% or more r e sp o n s e  f o r  "Knows when 

t o  d e l e g a t e , "  "Adjust s  l e a d e r s h i p  s t y l e , "  " A b i l i t y  t o  a r b i t r a t e  

d i s p u t e s , "  and "Conducts r e l e v a n t  s t a f f  m e e t in g s ."  P r o f e s s i o n a l  

R e a d i n g s / S e l f - S t u d y  r e c e i v e d  a 65% r esp onse  f o r  "Keeps a b r e a s t  o f  

c u r r e n t  r e s e a r c h  and t r e n d s .  Two o f  t h e s e  r o l e s / f u n c t i o n s ,  

"Knowledge o f  l a t e s t  r e s e a r c h  f o r  i n s t r u c t i o n "  and "Keeps a b r e a s t  o f  

c u r r e n t  r e se a r c h  and t r e n d s , "  were among t h e  f i v e  h i g h e s t - r a n k e d  

r o l e s / f u n c t i o n s  f o r  need.



T able  4 . 3 8 . --C om p arison  o f  t h e  f i v e  r o l e s / f u n c t i o n s  ranked h i g h e s t  in  term s o f  need  f o r
f u r t h e r  t r a i n i n g  w i th  t h e i r  m ost v a l u a b l e  s o u r c e s  o f  t r a i n i n g .

Role /F unction Rank N On-the-Job
Experience

Mentor/
C o l l e g i a l
R e l a t i o n s

P r o f e s s i o n a l  
Readings /  
S e l f - S t u d y

Workshop/
Conference

U n i v e r s i t y /
C o l l eg e

Has knowledge  
o f  t h e  l a t e s t  
research  f o r  
i n s t r u c t i o n

1 1 3% 2% 33% 59% 3%

Uses t h in k in g  
and research  
c u r r i c u l a r  
needs

2 8 4% 2% 34% 46% 15%

Uses long-  
range planning

3 18 21% 11% 18% 43% 8%

Uses g o a l -  
s e t t i n g 4 2 23% 10% 13% 50% 5%

Keeps abreas t  
o f  research  
and trends

5 19 3% 2% 65% 26% 5%
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Table  4 . 3 9 . - - T r a i n i n g  s o u r c e s  t h a t  r e c e i v e d  50% o r  more o f  t h e  
r e s p o n s e s .

Role N T r a in in g  Source %

Knowledge o f  l a t e s t  re se ar c h  
f o r  i n s t r u c t i o n

1 Workshop/Conference 59

Goal s e t t i n g 2 Workshop/Conference 50

Encourages t e a c h e r s  t o  use  
i n s t r u c t i o n a l  t e c h n iq u e s  
r e l e v a n t  t o  c u r r i c u l a r  o b j e c ­
t i v e s  and r e se a r c h  r e l a t e d  
t o  p r i n c i p l e s  o f  t e a c h i n g

5 Workshop/Conference 55

Knows when t o  d e l e g a t e 14 On-the-Job Exper ience 54

A d ju s t s  l e a d e r s h i p  t o  th e  
s i t u a t i o n 15 On-the -Job Exper ience 50

Keeps a b r e a s t  o f  c u rren t  
r e s e a r c h  and t re n d s

19 P r o f e s s i o n a l  R e ad in gs /  
S e l f - S t u d y

65

A b i l i t y  t o  a r b i t r a t e  
d i s p u t e s 27 On-the-Job Exper ience 52

Conducts r e l e v a n t  s t a f f  
m eet in gs 32 On-the -Job Exper ience 54

The f i g u r e s  in Table 4 .4 0 show t h e  s o u r c e s  o f  t r a i n i n g t h a t

r e c e i v e d  a 5% or  l e s s  re sp onse  r a t e  as  th e  most v a l u a b l e  s o u r c e  o f  

p r o f e s s i o n a l  d e v e l o p m e n t  f o r  a l l  o f  t h e  r o l e s / f u n c t i o n s . 

U n i v e r s i t y / C o l l e g e  r e c e i v e d  l e s s  than 6% o f  t h e  r e s p o n s e s  on 20 o f  

t h e  39 r o l e s / f u n c t i o n s ;  On-the-Job E xp er ience ,  on t h r e e  o f  t h e  

r o l e s / f u n c t i o n s ;  and M e n to r /C o l le g ia l  R e l a t i o n s ,  on f i v e  o f  t h e  

r o l e s / f u n c t i o n s .  Four o f  t h e  f i v e  h i g h e s t - r a n k e d  r o l e s / f u n c t i o n s  

f o r  i m p o r t a n c e - - " M a i n t a i n s  t h a t  a l l  s t u d e n t s  can  1 e arn"  ( 6 ) ,



Table 4 . 4 0 . - -Sources  o f  t r a i n i n g  t h a t  r e c e iv e d  5% or l e s s  o f  th e  r e sp o n s es .

Item Content
Mentor/

On-the-Job C o l l e g i a l  
Experience R e la t ions

Pro fes s iona l
Readings/
S e l f -S tu d y

Workshop/
Conference

U n iv e r s i t y /
Col lege

1. Has knowledge o f  
research

2. Uses g o a l - s e t t i n g

4.  Promotes student  
time on task

6.  Maintains tha t  a l l  
s tudents  can learn  and 
expec ts  them to  learn

7.  Brings i n s t r u c t io n a l  
i s s u e s

8.  Uses research r e la t e d  
to  c u r r i c u l a r  i s s u e s

10. Applies  curriculum
to  s k i l l s  o f  s tu dents

11. Implements curriculum

12. Delegates

16. Is  a prob lem-solver

19. Keeps abreast  o f  
research

3%

4%

2%

2%

3%

5%

2%

4%

3%

5%

4%

4%

3% 2%



Table 4 . 4 0 . --Continued.

Item Content On-the-Job
Experience

Mentor/  
C o l l e g i a l  
Rela t ions

Profess ional
Readings/
Se l f -S tudy

Workshop/
Conference

U n iv e r s i t y /
College

21. Has communication 
s k i l l s 4%

22.  Decis ion  making 5%

23. Sense o f  teamwork 5%

24.  Appli cation  o f  
research 5%

26.  Strengths o f  s t a f f 2%

27. A r b i t ra te s  d i s p u tes 3%

28. S t a f f  i n - s e r v i c e 2%

29. S t a f f  and s tudent  
l ead ersh ip 2%

30. S t a f f  development 2%

31. New ideas 2%

32. Relevant s t a f f  meetings 2%

33. Handles personnel  
matters 5%
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"Develops a s e n s e  o f  teamwork" ( 2 3 ) ,  "Is  a good prob lem -so lver"  

( 1 6 ) ,  and "Encourages s t a f f  t o  t r y  new ideas"  (31)  r e c e i v e d  a 5% or  

l e s s  r e sp o n s e  f o r  Uni v e r s  i t y / C o l 1e g e . Three o f  t h e  f i v e  h i g h e s t -  

ranked r o l e s / f u n c t i o n s  f o r  need r e c e i v e d  a 5% or  l e s s  r e sp on se  f o r  

U n i v e r s i t y / C o l 1e g e . They are "Has knowledge o f  t h e  l a t e s t  r e s e a r c h  

f o r  i n s t r u c t i o n "  ( 1 ) ,  "Uses g o a l - s e t t i n g "  ( 2 ) ,  and "Keeps a b r e a s t  o f  

l a t e s t  research" ( 1 9 ) .

Summary

R e s u l t s  o f  t h e  da ta  a n a l y s i s  prov ided demographic in form at ion  

about th e  resp ondents  and answers t o  t h e  f i v e  r e s e a r c h  q u e s t i o n s .  

Tables  were used t o  p r e s e n t  the  data  t h a t  were used in  answering th e  

r e s e a r c h  q u e s t i o n s .

Research Question 1 asked,  What do e lem en tary  p r i n c i p a l s  

p e r c e i v e  t o  be t h e  importance o f  t h e  s e l e c t e d  a d m in i s t r a t o r  r o l e s /  

f u n c t i o n s ?  In summary, e lem entary  p r i n c i p a l s  p e r c e i v e d  a l l  f o u r  

broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  to  be in t h e  high importance  

c a t e g o r y  ( 3 . 5 1 - 5 . 0 ) .  The means ranged from 4 . 1 8  t o  4 . 8 6 .  The broad 

c a t e g o r y  o f  Leadership  (mean = 4.66) was ranked f i r s t ,  f o l 1 owed by 

I n s t r u c t i o n a l  S u p e r v i s io n  (mean = 4 . 6 5 ) ,  S t a f f  Development /Personnel  

Management (mean = 4 . 5 5 ) ,  and Curriculum Development and Implementa­

t i o n  (mean -  4 . 3 0 ) .

Research Q uest ion  2 asked ,  What d i f f e r e n c e s  e x i s t  among e le m en­

t a r y  p r i n c i p a l s  regard ing  t h e i r  p e r c e p t i o n s  about t h e  importance o f  

a d m in i s t r a t o r  r o l e s / f u n c t i o n s ,  comparing t h e  v a r i a b l e s  o f  gender ,  

age ,  l e n g t h  o f  s e r v i c e  as  an e lem entary  p r i n c i p a l , and s i z e  o f  t h e i r
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school  d i s t r i c t ?  In summary, f e m a le s  c o n s id e r e d  a l l  fou r  broad 

c a t e g o r i e s  t o  be s i g n i f i c a n t l y  more important  than d id  m a le s .  For 

age ,  t h e  age group o f  41 t o  50 p e r c e i v e d  Leadership r o l e s / f u n c t i o n s  

t o  be more important than d id  t h o s e  over  50 .  No s i g n i f i c a n t  

d i f f e r e n c e  was found f o r  y e a r s  o f  experience. For school  d i s t r i c t  

s i z e ,  p r i n c i p a l s  in  d i s t r i c t s  with a s tu d e n t  p o p u la t io n  over  120 ,000  

c o n s id e r e d  Curriculum Development and Implementat ion ,  Leadersh ip ,  

and S t a f f  Development/Personnel  Management t o  be more important than  

d id  t h o s e  in  d i s t r i c t s  w i th  fewer than 2,400 s t u d e n t s .

R e s e a r c h  Q u e s t i o n  3 a s k e d ,  What do e l e m e n t a r y  p r i n c i p a l s  

p e r c e i v e  t o  be t h e i r  degree  o f  need f o r  f u r t h e r  p r e p a r a t io n  and 

c o n t in u in g  p r o f e s s i o n a l  deve lopment in  each o f  t h e  s e l e c t e d  r o l e  

f u n c t i o n s ?  The degree  o f  need a c r o s s  a l l  fou r  broad c a t e g o r i e s  f e l l  

i n t o  t h e  average  range f o r  need ( 2 . 5 - 3 . 5 ) .  Curriculum Development  

and Implementation ( 3 . 1 4 )  ranked f i r s t ,  f o l 1 owed by I n s t r u c t i o n a l  

S u p e r v i s io n  ( 3 . 0 9 ) ,  Leadership  ( 2 . 9 0 ) ,  and S t a f f  Deve lopm ent /Person­

ne l  Management ( 2 . 8 9 ) .

Research Quest ion  4 asked ,  What d i f f e r e n c e s  e x i s t  among e le m en­

t a r y  p r i n c i p a l s  regard in g  t h e i r  d e gree  o f  need f o r  f u r t h e r  p r o f e s ­

s i o n a l  deve lopment ,  comparing t h e  v a r i a b l e s  o f  g e nder ,  age ,  l e n g t h  

o f  s e r v i c e  as an e lementary  p r i n c i p a l , and t h e  s i z e  o f  t h e i r  school  

d i s t r i c t ?  No s i g n i f i c a n t  d i f f e r e n c e s  were found f o r  g e nder ,  y e a r s  

o f  e x p e r i e n c e ,  or  school  d i s t r i c t  s i z e .  For age ,  p r i n c i p a l s  between  

t h e  ages  o f  41 and 50 e x p r e s s e d  more o f  a need f o r  I n s t r u c t i o n a l  

S u p e r v i s io n  than d id  t h o s e  over  55 .  For Curriculum Development and
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Implementat ion ,  Leadersh ip ,  and S t a f f  Development /Personnel  Manage­

ment,  t h o s e  over  55 p e r c e i v e d  a s i g n i f i c a n t l y  lower  need than d id  

e i t h e r  t h o s e  between 30 and 40 o r  t h o s e  between 41 and 50.

R e s e a r c h  Q u e s t i o n  5 a s k e d ,  What do e l e m e n t a r y  p r i n c i p a l s  

i d e n t i f y  as  t h e i r  most  v a l u a b l e  source  o f  p r e p a r a t io n  and c o n t in u in g  

p r o f e s s i o n a l  development f o r  each o f  t h e  s e l e c t e d  a d m in i s t r a t o r  

r o l e s / f u n c t i o n s ?  W o r k s h o p s / C o n f e r e n c e s  r e c e i v e d  t h e  h i g h e s t

r esp onse  r a t e  f o r  t h e  broad c a t e g o r i e s  o f  I n s t r u c t i o n a l  S u p e r v i s io n  

and C u r r i c u lu m  D e v e l o p m e n t  and I m p l e m e n t a t i o n .  O n - t h e - J o b  

Exper ience  was th e  most f r e q u e n t l y  s e l e c t e d  source  f o r  Leadership  

and S t a f f  Development /Personnel  Management.

A summary o f  t h e  major f i n d i n g s  and c o n c l u s i o n s  drawn from

t h o s e  f i n d i n g s  are p r e s e n te d  in Chapter V.



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

Summary

The purpose o f  t h i s  s tu dy  was t o  g a t h e r  d ata  t h a t  w i l l  be 

u s e fu l  t o  p o l ic ym ak e r s ,  c o l l e g e s  and u n i v e r s i t i e s ,  p r o f e s s i o n a l  

o r g a n i z a t i o n s ,  school  a d m i n i s t r a t o r s ,  and school  d i s t r i c t s  about a 

s e l e c t e d  gr ou p  o f  p r o f i c i e n c i e s  and s k i l l s  t h a t  e l e m e n t a r y  

p r i n c i p a l s  p e r c e iv e d  as  important t o  t h e i r  s u c c e s s  as  a p r i n c i p a l , 

where th e y  r e c e i v e d  t h e i r  most v a l u a b l e  source  o f  p r e p a r a t io n  f o r  

t h e s e  r o l e s / f u n c t i o n s ,  and where more t r a i n i n g  i s  needed.  The s tu dy  

was prompted by r e c e n t  demographic surveys  conducted by t h e  Michigan  

Department o f  Education,  which r e v e a l e d  t h a t  t h e r e  cou ld  be as  much 

as a 50% turnover  o f  c u r r e n t  e lem entary  p r i n c i p a l s  over  t h e  next  t en  

y e a r s ,  and by r e c e n t  e f f e c t i v e  s c h o o l s  r e s e a r c h ,  which c i t e d  th e  

p r i n c i p a l  as  a key t o  school  s u c c e s s .

In 1986,  t h e  Michigan L e g i s l a t u r e  e nac ted  P u b l i c  Act  163 ,  

r e q u i r i n g  c e r t i f i c a t i o n  o f  school  a d m i n i s t r a t o r s .  The q u e s t i o n s  

then become, What c r i t e r i a  should t h e  S t a t e  o f  Michigan use  in  

c e r t i f y i n g  p r o s p e c t i v e  p r i n c i p a l s  f o r  p r i n c i p a l s h i p  p o s i t i o n s ,  and 

how should  c o l l e g e s ,  u n i v e r s i t i e s ,  and o t h e r  o r g a n i z a t i o n s  t h a t  

o f f e r  t r a i n i n g  t o  prepare  c a n d i d a t e s  f o r  t h e s e  p o s i t i o n s  s t r u c t u r e  

t h e i r  curr icu lum  t o  ensure  t h a t  p r i n c i p a l s  have t h e  n e c e s s a r y
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in form at ion  and s k i l l s  t o  meet t h e  c h a l l e n g e  o f  a l e a d e r s h i p  r o l e  in  

t o d a y ’ s and tomorrow’ s s c h o o l s ?  A second concern  was f o r  the  

c o n t in u a l  updating  o f  p r a c t i c i n g  p r i n c i p a l s  in  o r d e r  f o r  them t o  

a d j u s t  t h e i r  p r a c t i c e s  t o  meet new demands o f  a r a p i d l y  chang ing  

s o c i e t y .  In a d d i t i o n ,  t h e  r e s u l t s  o f  t h e  s tu d y  w i l l  be u s e f u l  t o  

school  d i s t r i c t s  as  t h e y  s e e k  new a d m i n i s t r a t o r s  t o  f i l l  vacant  

p o s i t i o n s .  The importance o f  t h i s  study comes from t h e  p l e t h o r a  o f  

r e se a r c h  regard ing  e f f e c t i v e  and s u c c e s s f u l  s c h o o l s ,  which has c i t e d  

t h e  p r i n c ip a l  as one o f  th e  s i n g l e  most important  c o n t r i b u t o r s  t o  

schoo l  s u c c e s s ,  esp ec ia l ly  when school  s u c c e s s  i s  measured by 

s tu d e n t  achievement.

Given t h e  importance o f  the  p r i n c i p a l s h i p  in f o s t e r i n g  school  

s u c c e s s  and s t u d e n t  a c h i e v e m e n t  ( B r o o k o v e r ,  1 9 7 9 ;  Doud,  1 9 8 9 ;  

Goodlad,  1984;  Hoyle ,  1985;  L e z o t t e ,  1 9 7 8 ) ,  i t  behooves c o l l e g e s ,  

u n i v e r s i t i e s ,  p r o f e s s i o n a l  o r g a n i z a t i o n s ,  and school  d i s t r i c t s  t o  be 

concerned about t h e  kinds  o f  l e a d e r s h i p  s k i l l s  t h a t  p r i n c i p a l s  have  

and p r a c t i c e .  Those i n s t i t u t i o n s  and o r g a n i z a t i o n s  t h a t  prepare  

a s p i r i n g  p r i n c i p a l s  f o r  t h a t  r o l e  should  be e s p e c i a l l y  e a g e r  to  

c o o r d in a te  t h e i r  curr icu lum and e x p e r i e n c e s  w i th  what r e s e a r c h  has  

s u g g e s te d  about l e a d e r s h i p  t h a t  makes a d i f f e r e n c e  in  how and what 

s t u d e n t s  l e a r n .  Those who o f f e r  c o n t in u in g  p r o f e s s i o n a l - d e v e l o p m e n t  

programs f o r  p r a c t i c i n g  p r i n c i p a l s  shou ld  not  on ly  be a d d r e s s in g  

s k i l l s  f o r  e f f e c t i v e  l e a d e r s h i p ,  but  a l s o  become know!edgeable about  

th e  areas  in  which more t r a i n i n g  i s  needed.

The f i n d i n g s  in  t h i s  s tu dy  w i l l  be most important t o  a l l  o f  the  

o r g a n i z a t i o n s  and a g e n c i e s  t h a t  o f f e r  p r e p a r a t io n  programs f o r
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a s p i r i n g  and p r a c t i c i n g  school  a d m i n i s t r a t o r s .  The f i n d i n g s  w i l l  

a l s o  be h e l p f u l  t o  s c h oo l  d i s t r i c t s  as  th e y  lo o k  f o r  d e s i r a b l e  

q u a l i t i e s  and c h a r a c t e r i s t i c s  o f  p r i n c i p a l  c a n d i d a t e s .

Demographic Inform at ion

The r e sp onde nts  r e p r e s e n t e d  a c r o s s - s e c t i o n  o f  t h e  sampled 

groups by school  d i s t r i c t  s i z e  and gender .  By age group ,  a lmost  50% 

o f  t h e  p r i n c i p a l s  were between 41 and 50 ,  36% were o v e r  50,  and on ly  

18% were 40 or  under.  There was a h ig h e r  r e sp on se  r a t e  among 

y o u n g e r  p r i n c i p a l s  a s  compared t o  t h e  p o p u l a t i o n . A h i g h e r  

pe r c en ta g e  o f  f em a les  than males  responded to the  survey r e q u e s t ,  as  

compared t o  t h e  p o p u la t io n  s i z e .  A h ig h e r  pe r c en ta g e  o f  p r i n c i p a l s  

responded from school  d i s t r i c t s  with s tu d e n t  p o p u la t io n s  between  

2 ,4 0 0  and 3 0 ,0 0 0  than from school  d i s t r i c t s  in  the  o t h e r  f o u r  c o d e s .

I t  must be noted  t h a t  t h e  p o p u la t io n  was not  s t r a t i f i e d  by age  

or y e a r s  o f  e x p e r i e n c e  as  a p r i n c i p a l . Those who responded t o  th e  

survey may not  have been r e p r e s e n t a t i v e ,  p r o p o r t i o n a t e l y ,  o f  t h e  

p o p u la t io n  f o r  t h o s e  two c a t e g o r i e s .

The 1 i k e l i h o o d - o f - r e t i r i n g  d ata  supported  t h e  s t u d i e s  by t h e  

M ic h ig a n  D e p a r t m e n t  o f  E d u c a t i o n  ( c i t e d  i n  C h a p t e r  I ) ,  w h ic h  

p r o j e c t e d  a 34% r e t i r e m e n t  r a t e  between 1986 and 1991.  The r e s u l t s  

o f  t h i s  s tu dy  r e v e a l e d  t h a t  27% o f  t h e  p r i n c i p a l s  were "very 1 ik e ly "  

t o  r e t i r e  in t h e  ne x t  f i v e  y e a r s  and t h a t  t h e r e  c ou ld  " p o s s ib ly "  be 

a 37% tur n ove r  o f  e le m en tar y  p r i n c i p a l s  due j u s t  t o  r e t i r e m e n t  

w i t h in  t h a t  same f i v e - y e a r  p e r i o d .  Those f i g u r e s ,  combined w i th  a 

26% r a t e  o f  new p r i n c i p a l s  w i t h i n  t h e  l a s t  f i v e  y e a r s ,  would
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i n d i c a t e  t h a t ,  between 1981 and 1991,  53% o f  t h e  p r i n c i p a l s  probably  

w i l l  be new t o  t h e i r  p o s i t i o n .  This  s i t u a t i o n  s u g g e s t s  a c r i t i c a l  

need t o  be aware o f  how c l o s e l y  a l i g n e d  p r o f e s s i o n a l - d e v e l o p m e n t  and 

p r e p a r a t io n  a c t i v i t i e s / p r o g r a m s  ar e  t o  t h e  a c tu a l  jo b  r e s p o n s i b i l i -  

t i e s  t h a t  new p r i n c i p a l s  w i l l  f a c e  in t h e i r  new p o s i t i o n s .  The

f o c u s  f o r  t h i s  p r e p a r a t io n  shou ld  be p r i m a r i ly  toward t h e  u n i v e r ­

s i t y / c o l l e g e  m a s t e r ’ s  d e gree  programs as  99% o f  t h e  p r e s e n t  p r i n c i ­

p a l s  had a t  l e a s t  a m a s t e r ’ s  d e g r e e .

Research Q uest ions

Research Q uest ion  1.  What do e le m en tar y  p r i n c i p a l s  p e r c e i v e  t o
be t h e  i m p o r t a n c e  o f  t h e  s e l e c t e d  a d m i n i s t r a t o r  r o l e s /
f u n c t i o n s ?

As p e r c e i v e d  by p r i n c i p a l s ,  th e  h ig h e s t - r a n k e d  broad c a t e g o r i e s  

o f  r o l e s / f u n c t i o n s  were Leadership and I n s t r u c t i o n a l  S u p e r v i s i o n .  

Ranked as l e s s  important were S t a f f  Development /Personnel  Management 

and Curriculum Development and Implementation .  Th is  supp orts  t h e  

e f f e c t i v e  s c h o o l s  1 i t e r a t u r e ,  in which t h e  p r i n c i p a l  has been

i d e n t i f i e d  as  f i r s t  and forem ost  an i n s t r u c t i o n a l  l e a d e r  ( L e z o t t e ,  

1 9 7 8 ) .  I f  p r i n c i p a l s  are t o  i n f l u e n c e  s tu d e n t  ach ievem ent ,  they  

must know and have an i n f l u e n c e  on t h e  t e a c h i n g  s t r a t e g i e s  t h a t

enhance l e a r n i n g .  They must f r e q u e n t l y  monitor s tu d e n t  p r o g r e s s  and 

h e lp  t e a c h e r s  make adjustments  when achievement does not  meet

e xp e c te d  outcomes .  Although curr icu lum development and implementa­

t i o n  are  important t o  t h i s  p r o c e s s ,  about o n e - t h i r d  o f  t h e  d i s t r i c t s  

have c e n t r a l  o f f i c e  support  f o r  curr icu lum development or  l o o k  a t  i t  

as a d i s t r i c t w i d e  r a t h e r  than a b u i l d i n g - l e v e l  p r o c e s s .
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In r e v i e w i n g  t h e  f i v e  s i n g u l a r l y  m ost  i m p o r t a n t  r o l e s /  

f u n c t i o n s ,  i t  was found t h a t  fou r  o f  t h e  f i v e  a l s o  f e l l  i n t o  t h e  

c a t e g o r i e s  o f  I n s t r u c t i o n a l  S u p e r v i s io n  and Leadersh ip .  The h i g h e s t  

i n d i v id u a l  r o l e / f u n c t i o n  area o f  importance was "Maintains and 

e x p e c t s  t h a t  a l l  s t u d e n t s  can 1 e a r n ." Th is  i s  probably  t h e  most  

c h a l l e n g i n g  r o l e  e x p e c t a t i o n  emerging from t h e  e f f e c t i v e  s c h o o l s  

r e s e a r c h .  To i n f l u e n c e  s tu de nt  ach ievem ent ,  p r i n c i p a l s  must work 

t o g e t h e r  w i th  s t a f f  members toward t h i s  end.  Deve lop in g  a s e n s e  o f  

teamwork among s t a f f  i s  a l e a d e r s h i p  s k i l l  t h a t  ranked second in  

importance among th e  34 r o l e s / f u n c t i o n s  addressed  in  t h i s  survey .  

The o t h e r  t h r e e  r o l e s  in th e  f i v e  h ig h e s t - r a n k e d  most  important  

r o l e s / f u n c t i o n s  were good communication and p r o b l e m - s o lv i n g  s k i l l s  

and encourag ing s t a f f  t o  t r y  new i d e a s .  Today’ s p r i n c i p a l  must be 

a b l e  t o  l ea d  and support  the  changes needed f o r  i n c r e a s e d  s tu d e n t  

a c h i e v e m e n t  t h r o u g h  s t a f f  s u p p o r t ,  c o m m u n i c a t i o n ,  and p rob lem  

s o l v i n g .

On th e  o t h e r  hand, t h e  r o l e s / f u n c t i o n s  t h a t  ranked among t h e  

l a s t  f i v e  f o r  importance were a b i l i t y  t o  apply a d u l t  l e a r n i n g  and 

m o t iv a t io n  t h e o r y ,  use o f  t e s t  s c o r e s  f o r  curr ic u lum  and i n s t r u c ­

t i o n a l  improvement, s t a f f  i n - s e r v i c e ,  and curr icu lum  deve lopment .  

A b i l i t y  t o  apply a d u l t  l e a r n i n g  t h e o r y  and t o  d i s a g g r e g a t e  t e s t  

s c o r e s  are both areas  t h a t  have been promoted in t h e  1 i t e r a t u r e  over  

t h e  l a s t  t h r e e  t o  f i v e  y e a r s .  P r i n c i p a l s  probably  are n o t  y e t  f u l l y  

knowledgeable about how t h e s e  a r e as  are implemented and how they  

a f f e c t  school  s u c c e s s .



120

In comparing t h e  h i g h e s t -  and lo w e s t - r a n k e d  r o l e / f u n c t i o n  areas

f o r  importance,  i t  must be kept in  mind t h a t  t h e r e  was a d i f f e r e n c e

in  means o f  o n l y  . 6 8  b e t w e e n  t h e  mean o f  t h e  h i g h e s t - r a n k e d

r o l e / f u n c t i o n  (No. 6:  Main ta ins  t h a t  a l l  s t u d e n t s  can l e a r n ,  mean =

4 . 8 6 )  and t h e  lo w e s t - r a n k e d  r o l e / f u n c t i o n  (No. 25: Is  a b le  to

understand and apply  a d u l t  l e a r n i n g  t h e o r y ,  mean = 4 . 1 8 ) .  All

r o l e s / f u n c t i o n s  addressed  in  t h e  survey ins trum ent  were in  t h e

"high ly  important" c a t e g o r y ,  s c o r i n g  above 3 . 5 .

Research Quest ion  2 .  Mhat d i f fe rences  e x i s t  among e lem en tary  
p r i n c i p a l s  r e gard in g  t h e i r  p e r c e p t i o n s  about  the importance  o f  
a d m i n i s t r a t o r  r o l e s / f u n c t i o n s ,  c o m p a r i n g  t h e  v a r i a b l e s  o f  
gender ,  age ,  l e n g t h  o f  s e r v i c e  as an elementary p r i n c i p a l , and 
s i z e  o f  t h e i r  schoo l  d i s t r i c t ?

In a l l  four  broad c a t e g o r i e s  o f  I n s t r u c t i o n a l  S u p e r v i s io n ,

Curriculum Development and Implementation ,  Leadersh ip ,  and S t a f f  

Development /Personnel  Management, f em a les  c o n s id e r e d  t h e  r o l e s /  

f u n c t i o n s  t o  be s i g n i f i c a n t l y  more important  than d id  t h e i r  male

c o u n t e r p a r t s .  Although s t a t i s t i c s  show t h a t  t h e r e  are approximate ly  

two m a l e s  f o r  e v e r y  f e m a l e  e l e m e n t a r y  p r i n c i p a l , t h e  f e m a l e  

p r i n c i p a l s  appeared t o  f e e l  more o f  a s e n s e  o f  importance about  

t h e s e  a s s ig n e d  r e s p o n s i b i l i t i e s  than d id  m a le s .

No s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  was f o u n d  i n  how 

respondents  in t h e  fou r  age groups p e r c e i v e d  t h e  importance o f  

I n s t r u c t i o n a l  S u p e r v i s i o n ,  Curriculum Development and Implementa­

t i o n ,  and S t a f f  Development /Personnel  Management. However, the  

41 t o  50 age group p e r c e i v e d  t h e  Leadership  r o l e s / f u n c t i o n s  t o  be 

more important than d id  t h o s e  o v e r  55 .  The 41 t o  50 age group

con ta in e d  t h e  g r e a t e s t  number o f  p r i n c i p a l s ,  and th e y  probably f e l t
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t h e  h e a v i e s t  r e s p o n s i b i l i t y  toward t h e  c h a l l e n g e s  o f  t h e  e f f e c t i v e  

s c h o o l s  r e s e a r c h .  More than l i k e l y ,  t h e y  had been in  e d u c a t io n  as  

t h i s  r e s e a r c h  was i n i t i a t e d  and d e v e lo p e d .  They ar e  b u i l d i n g  t h e i r  

c a r e e r s  and t r y i n g  t o  "make t h e i r  mark" in  t h e i r  p r o f e s s i o n .

Years o f  e x p e r i e n c e  d id  not  make a d i f f e r e n c e  in  how p r i n c i p a l s  

p e r c e i v e d  t h e  i m p o r t a n c e  o f  r o l e s / f u n c t i o n s  f o r  I n s t r u c t i o n a l  

S u p e r v i s i o n ,  Curriculurn Development and Implementation ,  and S t a f f  

Deve lopment /Personnel  Management. However, f o r  Leadersh ip ,  t h o s e  

who had been p r i n c i p a l s  f o r  11 t o  15 y e a r s  thought  t h e  r o l e s /  

f u n c t i o n s  were  more i m p o r t a n t  t h a n  r e s p o n d e n t s  who had been  

p r i n c i p a l s  f o r  16 t o  20 y e a r s .  Perhaps t h o s e  p r i n c i p a l s  who had 

been on t h e  jo b  l o n g e r  than 15 y e a r s  f e l t  more c o n t e n t  w i th  how and 

what th e y  were do ing .

I t  i s  i n t e r e s t i n g  t o  note  t h a t  t h e  p r i n c i p a l s  in l a r g e r  schoo l  

d i s t r i c t s  (1 2 0 ,0 0 0  s t u d e n t s  or  more) p e r c e i v e d  t h e  r o l e s / f u n c t i o n s  

o f  Curriculum Development and Implementation t o  be more important  

than d id  t h o s e  in  school  d i s t r i c t s  o f  3 0 ,0 0 0  s t u d e n t s  or l e s s .  For 

Leadership and S t a f f  Development /Personnel  Management, p r i n c i p a l s  in  

d i s t r i c t s  w i th  more than 120 ,000  s t u d e n t s  c o n s id e r e d  t h o s e  r o l e s /  

f u n c t i o n s  t o  be s i g n i f i c a n t l y  more important than d id  resp ondents  in  

d i s t r i c t s  w i th  fewer than 2 ,4 0 0  s t u d e n t s .  An o v e r a l l  o b s e r v a t i o n  

was t h a t  p r i n c i p a l s  i n  t h e  l a r g e r  d i s t r i c t s  c o n s i d e r e d  t h e  

r o l e s / f u n c t i o n s  in a l l  fou r  broad c a t e g o r i e s  t o  be more important  

than d id  t h o s e  in d i s t r i c t s  w i th  a s tu d e n t  p o p u la t io n  o f  3 0 ,0 0 0  or  

l e s s .  This  could  be due t o  t h e  e f f e c t  o f  more support  s t a f f  and
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s p e c i a l i s t s ,  more s c h o o l - t o - s c h o o l  c o m p e t i t i o n ,  and more community

p r e s s u r e  w i t h i n  l a r g e r  d i s t r i c t s .

Research Question 3. Mhat do elementary principals perceive to 
be their degree o f  need for further preparation and continuing 
professional development in each of the selected role  
functions?

Although Curriculum Development and Implementat ion was t h e  

l o w e s t - r a n k e d  broad c a t e g o r y  in importance,  i t  was t h e  h i g h e s t -  

r an k e d  a r e a  o f  need  f o r  f u r t h e r  t r a i n i n g  and p r o f e s s i o n a l  

deve lopment .  Again,  p r i n c i p a l s  may not  have f e l t  as  adequate  in  

t h i s  area as in t h o s e  r e l a t e d  t o  I n s t r u c t i o n  and Leadersh ip .  The 

p r i m a r y  r e s p o n s i b i l i t y  f o r  c u r r i c u l u r n  d e v e l o p m e n t  i s  o f t e n  

c o n s id e r e d  more o f  a d i s t r i c t  than a b u i l d i n g  r e s p o n s i b i l i t y .  

P r i n c i p a l s  u s u a l l y  do not  have as  much in d i v id u a l  c o n t r o l  over  

c u r r i c u l u r n  d e v e l o p m e n t  a s  t h e y  do i n s t r u c t i o n  w i t h i n  t h e i r  

b u i l d i n g s .  However, t h o s e  who p a r t i c i p a t e d  in t h i s  s tudy  a p p a r e n t ly  

f e l t  t h e  need t o  be more informed.  S t a f f  Devel opm ent /Personnel  

Management was not  ranked a t  t h e  top  f o r  e i t h e r  importance or  need .  

G e n e r a l ly ,  p r i n c i p a l s J o o k  t o  o u t s i d e  c o n s u l t a n t s ,  u n i v e r s i t i e s ,  and 

p r o f e s s i o n a l  o r g a n i z a t i o n s  t o  d e s ig n  s t a f f - d e v e l o p m e n t  o p p o r t u n i - 

t i e s .

The h i g h e s t - r a n k e d  s i n g l e  r o l e / f u n c t i o n  need  a r e a s  w e r e  

unders tanding  and apply ing  re se ar c h  t o  curr iculum  and i n s t r u c t i o n ,  

e s p e c i a l l y  when i t  comes t o  us ing  t h a t  r e se a r c h  in goal  s e t t i n g  and 

p l a n n in g .  P r i n c i p a l s  g e n e r a l l y  do not  have t h e  t ime or  r e s e a r c h  

s k i l l s  t o  keep up with  t h e  importance and a p p l i c a t i o n  o f  t h e  w e a l th  

o f  e d u c a t io n a l  r e se a r c h  t h a t  i s  be ing  conducted on an on -g o in g
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b a s i s .  The f i v e  l o w e s t - r a n k i n g  r o l e / f u n c t i o n  need a r e as  r e l a t e d  

p r i m a r i ly  t o  I n s t r u c t i o n a l  S u p e r v i s io n  and Leadersh ip .  P r i n c i p a l s  

seemed t o  have l e s s  o f  a need f o r  f u r t h e r  t r a i n i n g  in s u pp ort in g  

t e a c h e r s  t o  t r y  new i d e a s  and in  f i t t i n g  t h e i r  l e a d e r s h i p  s t y l e  t o  

t h e  s i t u a t i o n .  They a l s o  p e r c e iv e d  l e s s  o f  a need f o r  c o n t in u in g  

p r e p a r a t io n  in t h e i r  communication and d e c i s io n -m a k in g  s k i l l s ,  as  

w e l l  a s  i n  m a in t a in in g  t h a t  a l l  s t u d e n t s  can 1 e a r n . Three o f  t h e  

h i g h e s t - r a n k e d  areas  o f  importance (encouraging  t e a c h e r s  t o  t r y  new 

i d e a s ,  good communication s k i l l s ,  and m a in ta in in g  t h a t  a l l  s t u d e n t s  

can l e a r n )  were a l s o  t h r e e  o f  t h e  f i v e  l o w e s t - r a n k e d  need a r e a s .  

This  c o u ld  i n d i c a t e  t h a t  p r i n c i p a l s  might be f e e l i n g  c o n f i d e n t  in 

some o f  t h e  areas  t h a t  t h e y  are a l s o  p e r c e i v i n g  as important  t o  

t h e i r  s u c c e s s .

As w i th  importance,  i t  must be noted t h a t  t h e r e  was o n l y  a one-

p o i n t  d i f f e r e n c e  i n  means between t h e  r o l e / f u n c t i o n  ranked h i g h e s t

in  terms o f  need (No. 1: Knowledge o f  l a t e s t  r e s e a r c h  r e l a t e d  t o

i n s t r u c t i o n ,  mean = 3 . 5 1 )  and th e  r o l e / f u n c t i o n  ranked l o w e s t  in

terms o f  need (No. 31: Encourages t e a c h e r s  t o  t r y  new i d e a s  w i th ou t

f e a r  o f  r e p r i s a l  o r  f a i l u r e ,  mean = 2 . 5 1 ) .  G e n e r a l l y ,  a l l

r o l e s / f u n c t i o n s  addressed  in t h e  survey  ins trum ent  f e l l  w i t h i n  th e

"moderate need" c a t e g o r y .

Research Question 4. Mhat differences exist among elementary 
principals regarding their degree of need for further 
professional development, comparing the variables of gender, 
age, length of service as an elementary principal, and the size 
of their school district?

No s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e s  were found between  

males and fem ales  in terms o f  need f o r  f u r t h e r  t r a i n i n g .  However,
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t h e  mean was h ig h e r  f o r  males  than f o r  f em ales  in  a l l  f o u r  broad 

c a t e g o r i e s .  Age was a s i g n i f i c a n t  f a c t o r  in t h i s  a r e a .  P r i n c i p a l s  

between t h e  ages  o f  41 and 50 e xp r e ss e d  s i g n i f i c a n t l y  more o f  a need 

f o r  t r a i n i n g  and c o n t in u in g  p r o f e s s i o n a l  deve lopment in  t h e  r o l e  o f  

I n s t r u c t i o n a l  S u p e r v i s io n  than d id  t h o s e  who were over  55 .  For the  

broad  c a t e g o r i e s  o f  C u r r i c u lu m  D e v e lo p m e n t  and I m p l e m e n t a t i o n ,  

Leadersh ip ,  and S t a f f  Development/Personnel  Management, p r i n c i p a l s  

who were over  55 p e r c e i v e d  a s i g n i f i c a n t l y  lower  need f o r  f u r t h e r  

t r a i n i n g  than d id  t h o s e  from e i t h e r  th e  30 t o  40 or  t h e  41 t o  50 age  

group.  The younger p r i n c i p a l s  are u s u a l l y  l e s s  e x p e r ie n c e d  and 

probably have had fewer  o p p o r t u n i t i e s  f o r  workshops and mentor/  

c o l l e g i a l  r e l a t i o n s h i p s .  Without e x c e p t i o n ,  t h e  means f o r  needs  

d e c reased  as age i n c r e a s e d .

No s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  in need was found among 

p r i n c i p a l s  in v a r io u s  s i z e d  schoo l  d i s t r i c t s  or  a c r o s s  e x p e r i e n c e  

c a t e g o r i e s  f o r  any o f  t h e  f o u r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s .  

I t  i s  i n t e r e s t i n g  t h a t  p r i n c i p a l s  i n  l a r g e r  s c h o o l  d i s t r i c t s  

p e r c e iv e d  many o f  the  r o l e s / f u n c t i o n s  t o  be s i g n i f i c a n t l y  more 

important and, as  an o b s e r v a t i o n ,  p e r c e iv e d  l e s s  o f  a need f o r  

f u r t h e r  pr e p ar a t ion  than t h o s e  in s m a l l e r  d i s t r i c t s .

As observed ,  p r i n c i p a l s  in  d i s t r i c t s  w i th  s tu d e n t  e n r o l l m e n ts  

under 3 0 ,0 0 0  p e r c e iv e d  more o f  a need f o r  f u r t h e r  p r o f e s s i o n a l  

development than d id  t h o s e  in  l a r g e r  d i s t r i c t s .  P r i n c i p a l s  in 

l a r g e r  d i s t r i c t s  u s u a l l y  have  more r e s o u r c e s  f o r  p r o f e s s i o n a l  

development .
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Research Question 5. What do elementary principals identify as 
their most valuable source of preparation and continuing 
professional development for each of the selected administrator 
roles/functions?

The most r e v e a l i n g  r e sp o n s e s  came in t h e  c a t e g o r y  o f  s o u r c es  o f  

p r e p a r a t i o n .  U n i v e r s i t y / C o l l e g e  r e c e i v e d  an average  o f  l e s s  than  

12% o f  t h e  r e s p o n s e s  f o r  a l l  f our  broad c a t e g o r i e s  o f  r o l e s /  

f u n c t i o n s .  I t  r e c e i v e d  5% or l e s s  o f  t h e  r e s p o n s e s  f o r  four  o f  the  

f i v e  areas  ranked h i g h e s t  in  terms o f  importance and 8% or  l e s s  o f  

t h e  r e sp o n s e s  f o r  f o u r  o f  th e  f i v e  areas  ranked h i g h e s t  in terms o f  

need .  U n i v e r s i t y / C o l l e g e  p rep a ra t io n  r e c e i v e d  l e s s  than a 6% 

r e sp on se  f o r  20 o f  t h e  34 r o l e s / f u n c t i o n s .  The h i g h e s t  r e sp onse  in 

t h e  U n i v e r s i t y / C o l l e g e  c a te g o r y  was 34% f o r  Item 10 (Aids s t a f f  in 

a s s u r in g  t h a t  curr icu lum  i s  a p p l i c a b l e  t o  s k i l l s  and a b i l i t i e s  

p r e s e n t  s t u d e n t s  w i l l  need as  a d u l t s ) .

The h i g h e s t  re sp onse  c a te g o r y  f o r  I n s t r u c t i o n a l  S u p e r v i s io n  and 

Curriculum Development and Implementation was Workshop/Conference. 

The h i g h e s t  r e s p o n s e  c a t e g o r y  f o r  L e a d e r s h i p  and f o r  S t a f f  

Deve lopment /Personnel  Management was On-the-Job Exp er ience .

A c h i l l e s  ( 1 9 8 7 ) ,  Finn (1 9 8 5 ) ,  P i t n e r  ( 1 9 8 7 ) ,  and Hawley (1987)  

contended t h a t  t h e r e  are c o n t r a d i c t i o n s  between ( c o l l e g e )  cou r se  

work and p r a c t i c e  in  e d u c a t io n a l  a d m i n i s t r a t i o n .  The r e s u l t s  o f  

t h i s  s tudy  would l e a d  one t o  conclude f u r t h e r  t h a t  t h e r e  are few 

l i n k a g e s  between m a s t e r ’ s  degree  programs and t h e  r o l e s / f u n c t i o n s  

p e r c e i v e d  t o  be important t o  t o d a y ’ s  p r a c t i c i n g  p r i n c i p a l . I t  must 

be noted t h a t  demographic in form at ion  regard ing  t h e  major and minor  

e m p h a s i s  f o r  t h e  m a s t e r ’ s  d e g r e e  program was n o t  s o l i c i t e d .
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T h e r e f o r e ,  a c o r r e l a t i o n  between a d m in i s t r a t o r - p r e p a r a t io n  programs  

and t h i s  r e se a r c h  cannot  be drawn. One might a l s o  conc lu de  t h a t  th e  

c o l l e g e / u n i v e r s i t y  programs are  not  ad d r e ss in g  t h o s e  r o l e s / f u n c t i o n s  

from t h i s  s tudy  f o r  which p r i n c i p a l s  p e r c e i v e  more o f  a need f o r  

c o n t in u in g  p r o f e s s i o n a l  deve lopment .  The extreme p e r c en ta g e  o f  o n ly  

a 10% r e sp o n s e  f o r  U n i v e r s i t y / C o l l e g e  p repara t ion  as  t h e  primary  

sou r c e  o f  p r e p a r a t io n  f o r  most r o l e s / f u n c t i o n s  would i n d i c a t e  t h a t  

formal m a s t e r ’ s degree  programs were not  viewed as r e l e v a n t  t o  what 

i s  be ing  supported as d e s i r a b l e  f o r  e f f e c t i v e  e lem entary  school  

l e a d e r s h i p .  This  may be because  many c o l l e g e  p r o f e s s o r s  have not  

had r e c e n t  a d m i n i s t r a t i v e  e x p e r i e n c e  and do not  r e g u l a r l y  v i s i t  

s c h o o l s  in order  t o  keep pace w i th  th e  changing r o l e  o f  the  

p r i n c i p a l .

Comparison Across  Independent V a r ia b le s

A look  a t  t h e  d ata  r e s u l t i n g  from a comparison o f  importance  

and n eed  t o  t h e  i n d e p e n d e n t  v a r i a b l e s  shows  some i n t e r e s t i n g  

f i n d i n g s .

Gender. While women p e r c e iv e d  a l l  four  broad c a t e g o r i e s  t o  be 

s i g n i f i c a n t l y  more important  than d id  men, t h e  men, by o b s e r v a t i o n ,  

p e r c e i v e d  a h i g h e r  d e g r e e  o f  need  f o r  f u r t h e r  p r o f e s s i o n a l  

development in a l l  four  c a t e g o r i e s .  I t  i s  d i f f i c u l t  t o  know what to  

conc lu de  from t h i s .  Perhaps,  because women f e l t  t h e s e  t o  be more 

im portant ,  th e y  had taken more e f f o r t  to  seek  and p a r t i c i p a t e  in 

c o n t i n u i n g  p r o f e s s i o n a l  development and t h e r e f o r e  p e r c e i v e d  l e s s  

need .
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Age . In comparing v a r io u s  age groups ,  t h e  age group o f  41 to  

50 ,  by o b s e r v a t i o n ,  p e r c e i v e d  I n s t r u c t i o n a l  S u p e r v i s i o n ,  Curriculum  

Development and Implementation ,  and Leadership t o  be more important  

than d id  t h e  o t h e r  age groups .  They a l s o  p e r c e i v e d  a s i g n i f i c a n t l y  

g r e a t e r  degree  o f  need f o r  f u r t h e r  p r o f e s s i o n a l  deve lopment  than d id  

o l d e r  groups .  However, in  g e n e r a l , t h e  age group o f  30 t o  40 

p e r c e i v e d  th e  g r e a t e s t  need f o r  f u r t h e r  p r o f e s s i o n a l  deve lopment .  

This  cou ld  be r e l a t e d  t o  t h e i r  l a c k  o f  e x p e r i e n c e  or c o u ld  support  

t h e  r e s e a r c h e r ’ s premise  t h a t  t h e i r  u n i v e r s i t y / c o l  1ege  t r a i n i n g  did  

not  s u f f i c i e n t l y  prepare them f o r  t h e s e  p a r t i c u l a r  r o l e s / f u n c t i o n s .

Years o f  e x p e r i e n c e . I t  was d i f f i c u l t  t o  draw any g e n e r a l i z a -  

t i o n s  from t h e  d ata  r e gard ing  y e a r s  o f  e x p e r i e n c e  f o r  importance .  

For Leadership ,  t h o s e  w i th  11 t o  15 y e a r s  o f  e x p e r i e n c e  p e r c e i v e d  

more importance in  t h e s e  r o l e s / f u n c t i o n s  than did  t h o s e  w i th  16 to  

20 y e a r s  o f  e x p e r i e n c e .  For need,  however, th e  mean was lower  f o r  

t h e  group with  11 t o  15 y e a r s  o f  e x p e r ie n c e  than f o r  t h e  group with  

16 t o  20 y e a r s  o f  e x p e r i e n c e .  Those w i th  10 y e a r s  o f  e x p e r i e n c e  or  

l e s s  p e r c e iv e d  more o f  a need f o r  S t a f f  Deve lopment /Personnel  

Management, Curriculum Development and Implementat ion ,  and Leader­

s h i p .

S i z e  o f  d i s t r i c t . By o b s e r v a t i o n ,  t h o s e  p r i n c i p a l s  in  

d i s t r i c t s  w i th  3 0 ,0 0 0  s t u d e n t s  or  more p e r c e iv e d  a l l  f o u r  broad 

c a t e g o r i e s  o f  r o l e s / f u n c t i o n s  t o  be more important than d id  t h o s e  in 

d i s t r i c t s  w i th  fewer than 3 0 ,0 0 0  s t u d e n t s .  C o n ver se ly ,  t h o s e  in t h e  

l a r g e r  d i s t r i c t s  f e l t  l e s s  o f  a need f o r  c o n t in u in g  p r o f e s s i o n a l  

d e v e l o p m e n t .  With one  e x c e p t i o n  ( C u r r ic u l u m  D e v e l o p m e n t  and
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I m p l e m e n t a t i o n ) ,  n e e d  i n c r e a s e d  a s  t h e  s i z e  o f  t h e  d i s t r i c t  

d e c r e a s e d .  U s u a l l y ,  l a r g e r  d i s t r i c t s  have g r e a t e r  budgets  f o r  s t a f f  

development and are  a b l e  t o  o f f e r  more i n - d i s t r i c t  t r a i n i n g  in areas  

t h a t  are c o n s id e r e d  important  t o  t h a t  d i s t r i c t .  A l s o ,  l o c a t i o n  

m ig h t  make a d i f f e r e n c e .  S t a f f  d e v e l o p m e n t  o f f e r e d  t h r o u g h  

c o n s u l t a n t  groups u s u a l l y  t a k e s  p l a c e  in  t h e  more h i g h l y  populated  

and e a s y - a c c e s s  a r e a s .  There i s ,  by o b s e r v a t i o n ,  more o f  a need f o r  

c o n t i n u i n g  p r o f e s s i o n a l  d e v e l o p m e n t  f o r  p r i n c i p a l s  i n  s m a l l e r  

d i s t r i c t s .  From t h e  w r i t e r ’ s  own e x p e r i e n c e ,  i t  i s  thought  t h a t  in 

l a r g e r  d i s t r i c t s  t h e r e  i s  more p r e s s u r e  on p r i n c i p a l s  f o r  s tu de nt  

achievement and a c c o u n t a b i l i t y .  There i s  a l s o  more p r e s s u r e  from 

s c h o o l - t o - s c h o o l  comparisons  w i t h in  l a r g e r  d i s t r i c t s .

Compari son o f  Importance and Weed Responses

A c c o r d i n g  t o  t h e  p e r c e p t i o n s  o f  t h e  p r i n c i p a l s  who w ere  

surveyed ,  t h e  survey  in s trum ent  t a r g e t e d  t h o s e  r o l e s  t h a t  are  

important t o  t h e i r  s u c c e s s  as  an e lem entary  p r i n c i p a l . On a f i v e -  

p o i n t  s c a l e ,  t h e  means o f  importance f o r  t h e  fou r  broad c a t e g o r i e s  

ranged from 4 . 5 0  t o  4 . 6 6 .  The surveyed p r i n c i p a l s  a l s o  f e l t  a 

moderate need f o r  f u r t h e r  p r e p a r a t io n  and c o n t in u in g  p r o f e s s i o n a l  

development in  a l l  f o u r  c a t e g o r i e s ,  w i th  t h o s e  means ranging  from 

2 . 8 9  t o  3 . 1 4 .

The range o f  s c o r e s  w i t h i n  th e  four  r o l e / f u n c t i o n  c a t e g o r i e s  o f  

importance was s m a l l e r  ( 4 . 1 8  t o  4 . 8 6 )  than t h e  range o f  s c o r e s  

w i t h in  t h e  f o u r  r o l e / f u n c t i o n  c a t e g o r i e s  o f  need (2 .51  t o  3 . 5 1 ) .  

P r i n c i p a l s  seemed t o  be more in agreement about the  importance o f
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t h e s e  r o l e s  than th e y  were about t h e  need f o r  f u r t h e r  p r e p a r a t io n  

and t r a i n i n g .

There was l i t t l e  s i m i l a r i t y  in  rankings  f o r  t h e  fo u r  broad 

c a t e g o r i e s  b e t w e e n  i m p o r t a n c e  and n e e d .  In f a c t ,  C u r r i c u lu m  

Development and Implementation was t h e  1owest  in importance but th e  

h i g h e s t  i n  need .

In comparing importance and need f o r  t h e  h i g h e s t -  and l o w e s t -  

r an k e d  i n d i v i d u a l  r o l e s / f u n c t i o n s ,  t h e r e  was a l s o  v e r y  1 i t t l e  

s i m i l a r i t y .  None o f  t h e  f i v e  r o l e s / f u n c t i o n s  ranked h i g h e s t  in  

importance  were in t h e  f i v e  r o l e s / f u n c t i o n s  ranked h i g h e s t  in terms  

o f  need .  S i m i l a r l y ,  none o f  t h e  f i v e  r o l e s / f u n c t i o n s  ranked lo w e s t  

in  importance were among t h e  f i v e  r o l e s / f u n c t i o n s  ranked l o w e s t  in  

terms o f  need .  However, t h r e e  o f  t h e  r o l e s / f u n c t i o n s  (Nos. 6 ,  21,  

and 31)  ranked h i g h e s t  in  importance were among t h e  f i v e  areas  

ranked l o w e s t  in  terms o f  need.  Going one s t e p  f u r t h e r  t o  f i n d  out  

where p r i n c i p a l s  r e c e i v e d  t h e i r  t r a i n i n g  f o r  t h e s e  t h r e e  r o l e s /  

f u n c t i o n s  r e v e a l e d  t h a t  O n - t h e - J o b  E x p e r i e n c e  was t h e  h i g h e s t  

r e sp o n s e  f o r  No. 6 (M ainta in s  t h a t  a l l  s t u d e n t s  can l e a r n )  and No. 

31 (Encourages t e a c h e r s  t o  t r y  new i d e a s ) ; f o r  No. 21 (Has good  

w r i t t e n  and ora l  communication s k i l l s ) ,  t h e  h i g h e s t  re sp onse  was 

s p l i t  between O n-the-Job  Exper ience  and U n i v e r s i t y / C o l 1e g e . Across  

t h e  fo u r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s ,  p r i n c i p a l s  r e c e i v e d  

t h e i r  most  v a l u a b l e  t r a i n i n g  e i t h e r  from Workshops/Conferences or  

On-the-Job  E xp er ience .  C o n v er s e ly ,  very  few p r i n c i p a l s  r e c e i v e d  

t h e i r  m o s t  v a l u a b l e  t r a i n i n g  a t  t h e  U n i v e r s i t y / C o l l e g e  1 e v e l .
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Although a s t a t i s t i c a l  a n a l y s i s  was not  made o f  t h e  d i f f e r e n c e s  in 

r e s p o n s e s  by l e n g t h  o f  t im e  in  t h e  p r i n c i p a l s h i p ,  t h e  p e r c e n ta g e s  o f  

r e s p o n s e s  f o r  U n i v e r s i t y / C o l l e g e  was much l e s s  f o r  most  o f  th e  

r o l e s / f u n c t i o n s  (5% t o  10%) than t h e  perc en tage  o f  p r i n c i p a l s  who 

had been in t h e  jo b  f i v e  y e a r s  or l e s s  (26%) and probably  c l o s e s t  in 

t ime t o  t h e i r  u n i v e r s i t y  or c o l l e g e  p r e p a r a t io n .

C onc lus ions

F i r s t  o f  a l l , i t  i s  important f o r  a l l  e d u c a t io n a l  i n s t i t u t i o n s  

t o  keep a b r e a s t  o f  th e  r o l e s  and f u n c t i o n s  t h a t  are p e r c e i v e d  as 

being  important t o  th e  e lem entary  p r i n c ip a l  and t h a t  r e se a r c h  has 

supported as be ing e f f e c t i v e .  In responding  t o  t h e  q u e s t i o n s  posed  

in Chapter I ,  the  r e s e a r c h e r  s u g g e s t s  t h a t  c o l l e g e s  and u n i v e r s i - 

t i e s ,  e s p e c i a l l y ,  need t o  c o n t i n u a l l y  update and r e v i s e  t h e i r  

c o n t e n t  and course  s t r u c t u r e  t o  address  c u r r en t  r o l e s  o f  importance  

and e f f e c t i v e n e s s  as p e r c e i v e d  by p r i n c i p a l s  on th e  job  and to  

i n s u r e  t h a t  t h e i r  t e a c h i n g  methods he lp  p r i n c i p a l s  d e ve lop  s k i l l s  

and com petenc ie s  in t h e s e  a r e a s .  Implied from t h e  data  h e r e in  i s  

t h e  n o t io n  t h a t  formal e d u c a t io n  and degree  t r a i n i n g  i s  f a l l i n g  f a r  

s h o r t  o f  be ing  r e l e v a n t  t o  t h e  r o l e s / f u n c t i o n s  o f  importance f o r  

t o d a y ’ s p r a c t i c i n g  p r i n c i p a l .

S e c o n d ,  i t  i s  i m p o r t a n t  t h a t  p r o f e s s i o n a l  o r g a n i z a t i o n s , 

e d u c a t io n a l  c o n s u l t a n t s ,  and school  d i s t r i c t s  s t r u c t u r e  t h e i r  s t a f f - 

development o f f e r i n g s  t o  be more r e l e v a n t  t o  t h e  important r o l e s /  

f u n c t i o n s  t h a t  are a l s o  p e r c e i v e d  t o  enhance school  s u c c e s s .
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Third,  i t  i s  c r i t i c a l  f o r  t h e  Michigan S t a te  Department o f  

Education t o  rev iew  c a r e f u l l y  t h e  c r i t e r i a  f o r  a l l  a d m in i s t r a t o r  

c e r t i f i c a t i o n  c a t e g o r i e s  and c o n s i d e r  o t h e r  s o u r c e s  o f  p r e p a r a t io n  

t h a t  might fo c u s  more on jo b  p r o f i c i e n c i e s  and i n t e r n  ( o n - t h e - j o b )  

e x p e r i e n c e s ,  as  w e l l  a s  c l a s s r o o m  c o u r s e s . The a w a r d i n g  o f  

Continuing  Education U n i t s  (CEUs) sh o u ld ,  in  p a r t ,  be fo cu se d  toward 

r o l e s / f u n c t i o n s  t h a t  are  supported in t h e  e f f e c t i v e  s c h o o l s  r e se a r c h  

and in t h i s  s tu dy .

Fourth,  school  d i s t r i c t s  shou ld  beg in  t o  t h i n k  about i n t e r n s h i p  

o p p o r t u n i t i e s  f o r  p r o s p e c t i v e  p r i n c i p a l s ,  wh ich  w ou ld  a l l o w  

c a n d i d a t e s  t o  have  e x p e r i e n c e s  w i t h  b u i l d i n g - l e v e l  L e a d e r s h i p ,  

Curriculum Development and Implementat ion ,  I n s t r u c t i o n a l  S u p e r v i - 

s i o n ,  and S t a f f  Development /Personnel  Management. In a d d i t i o n ,  

boards o f  e d u c a t io n  and s u p e r in te n d e n t s  should  se ek  t o  h i r e  persons  

who show e v id e n c e  o f  competency in t h e  a d m i n i s t r a t o r  r o l e s / f u n c t i o n s  

d e s c r i b e d  in t h i s  s tu d y .

F i f t h ,  school  d i s t r i c t s ,  p r o f e s s i o n a l  o r g a n i z a t i o n s ,  and the  

Michigan S t a t e  Department o f  Education shou ld  a l l  combine t h e i r  

r e s o u r c e s  t o  d e v e l o p  a form al  s u p p o r t  p r o c e s s  f o r  b e g i n n i n g  

p r i n c i p a l s  t h a t  f o c u s e s  on e f f e c t i v e  l e a d e r s h i p  s k i l l s .  Holcomb 

(1989)  conducted a s tu dy  o f  t h e  t y p e s  o f  support  t h a t  new p r i n c i p a l s  

need and s o l i c i t e d  recommendations f o r  th e  t y p e s  o f  o r i e n t a t i o n ,  

i n - s e r v i c e ,  and support  t h a t  new p r i n c i p a l s  thought  would be most  

e f f e c t i v e .  F i r s t - y e a r  p r i n c i p a l s  exp r e sse d  a high  need f o r  d i s c u s ­

s io n / s u p p o r t  gr oups ,  workshops,  u n i v e r s i t y / c o l l e g e  c o u r s e s ,  and 

d i s t r i c t  t r a i n i n g / o r i e n t a t i o n .
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Recommendations

The primary recommendation t h a t  t h i s  r e s e a r c h e r  would make, 

based on t h e  r e s u l t s  o f  t h i s  s tu dy  and t h o s e  t h a t  were rev iewed in 

p r e p a r a t i o n  f o r  t h i s  s t u d y ,  i s  t h a t  p r e p a r a t i o n  and s t a f f - 

development a c t i v i t y  f o r  t h e  e lem entary  p r i n c i p a l s h i p  be focu sed  

more toward r o l e s  t h a t  are  p e r c e iv e d  by t h e  e lem entary  p r i n c i p a l  to  

be important  t o  t h e  p r i n c i p a l s h i p  and t o  t h o s e  r o l e s  t h a t  are  

a s s o c i a t e d  w i th  e f f e c t i v e  s c h o o l s .  I t  would a l s o  be s u g g e s te d  t h a t  

s t a f f - d e v e l o p m e n t  d e s ig n  be ,  in  p a r t ,  e x p e r i e n t i a l l y  based .  S t a f f  

development  i n c l u d e s  programs d e s ign ed  t o  prepare  n o n p r i n c i p a l s  f o r  

t h e  p r i n c i p a l s h i p  r o l e ,  as  w e l l  as  t h o s e  pianned t o  update and 

r e f r e s h  c u r r e n t  p r a c t i c i n g  p r i n c i p a l s .  A v i s i o n  would be t h a t  both 

c e r t i f i c a t i o n  and employment be based ,  in p a r t ,  on th e  dem onstrat ion  

o f  p r o f i c i e n c i e s  in t h e  a r e a s / r o l e s . o f  importance t o  t h e  p r a c t i c i n g  

p r i n c i p a l s  and e f f e c t i v e  s c h o o l s .  B u t l e r  U n i v e r s i t y  has been 

p i l o t i n g  such a program, in which a l l  m a s t e r ’ s degr e e  graduates  

would d e v e lo p  a p o r t f o l i o  t h a t  c o n t a i n s  examples  o f  key l e a d e r s h i p  

s k i l l s  (Smith,  19 8 9 ) .  According t o  r e se a r c h  by Joyce  and Showers  

( 1 9 8 9 ) ,  c o n t e n t  in fo r m a t io n  and awareness ,  such as most c o l l e g e  

c o u r s e s  emphas ize ,  have o n l y  a 5% t o  10% t r a n s f e r  r a t e .  For 

t e a c h e r s  or  a d m i n i s t r a t o r s  t o  be a b le  t o  use  the  s k i l l s  and a b i l i -  

t i e s  addressed  as  r o l e s / f u n c t i o n s  in t h i s  s tudy  e f f e c t i v e l y ,  the  

l e a r n e r s  must not  o n ly  understand th e  th e o ry  and c o n t e n t ,  but they  

must a l s o  have an o p p o r t u n i ty  t o  observe  d e m onstra t ions  and be a b le  

t o  p r a c t i c e  t h e  d e s i r e d  s k i l l s  w i th  f eedback  and su p p o r t .  I t  i s
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im p e r a t iv e  t h a t  a l l  c o l l e g e / u n i v e r s i t y  f a c u l t y  who o f f e r  s t a f f  

development have a s tr o n g  background in how a d u l t s  l e a r n  and p r o c e ss  

i n form at ion  f o r  t r a n s f e r  (Krupp, 1 9 8 8 ) .  I t  i s  a l s o  recommended t h a t  

schoo l  a d m in i s t r a t o r s  work c l o s e l y  w i th  c o l l e g e  f a c u l t y  toward t h i s  

end.  P r a c t i c i n g  a d m in i s t r a t o r s  should be used as  r e s o u r c e  persons  

in  c o l l e g e / u n i v e r s i t y  c la s s r o o m s ,  and c o l l e g e / u n i v e r s i t y  p r o f e s s o r s  

should  spend t ime in s c h o o l s  as  par t  o f  t h e i r  emphasis  on r e l e v a n c e .  

I t  i s  a l s o  recommended t h a t  t h o s e  o r g a n i z a t i o n s  and i n s t i t u t i o n s  

t h a t  fund and provide  c o n t in u in g  p r o f e s s i o n a l - d e v e lo p m e n t  o p p o r t u n i ­

t i e s  do more t o  i n c lu d e  p r i n c i p a l s  from d i s t r i c t s  with s tu d e n t  

p o p u la t io n s  o f  30 ,0 0 0  or l e s s .

Recommendations r e l a t e d  t o  f u r t h e r  s tu dy  are:

1.  That a comparison be made o f  th e  r e s u l t s  o f  t h i s  s tu dy  and 

t h e  p a r a l l e l  secondary p r i n c i p a l s h i p  s tudy  conducted by C. Danford 

A u s t in .

2. That an o n -go in g  e f f o r t  be made t o  c o n t i n u a l l y  update th e  

important r o l e s  and f u n c t i o n s  o f  th e  e lem en tary  p r i n c i p a l s h i p .

3 .  That a s i m i l a r  s tu dy  be conducted in  o t h e r  s t a t e s  with

comparison data .

4 .  That a s i m i l a r  s tudy  be conducted t o  i n c lu d e  o t h e r  r o l e s

and r e s p o n s i b i l i t i e s  o f  t h e  e lem entary  p r i n c i p a l s h i p  r e l a t e d  t o

b u i l d i n g  management ,  community  r e l a t i o n s ,  s t u d e n t  and p a r e n t

r e l a t i o n s ,  and board o f  e d u c a t io n  support .

5 .  That demographic data  be c o l l e c t e d  t o  show p r i n c i p a l s ’ 

g r a d u a t e -d e g r e e  m ajors ,  in any f u r t h e r  s tu dy  o f  p r e p a r a t io n  and 

p r o f e s s i o n a l - d e v e lo p m e n t  needs .
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R e f l e c t i o n s

The f i n d i n g s  in t h i s  s tudy  r e f l e c t e d  what t h e  r e s e a r c h e r  

e x p e r ie n c e d  in  her  p r e p a r a t io n  and term as a p r a c t i c i n g  p r i n c i p a l .  

The r e s e a r c h e r  did  com ple te  a m a s t e r ’ s  d e g r e e  in  a d m i n i s t r a t i o n ,  

which o f f e r e d  very  l i t t l e  c o r r e l a t i o n  between t h e  coursework and t h e  

r o u t i n e s  o f  t h e  j o b .  There are  so  many demands on t h e  e lem en tary  

p r i n c i p a l  f o r  a l l  o f  t h e  r o l e s  addressed  in  t h i s  s tu d y .  Somewhere 

a long  t h e  1 i n e ,  p r o s p e c t i v e  p r i n c i p a l s  must understand t h o s e  r o l e s  

and how t o  o r g a n i z e  and p r i o r i t i z e  toward " e f f e c t i v e n e s s . "  I t  i s  

e a s y  t o  become a v i c t i m  o f  paperwork, b u i l d i n g  management, and 

r esponding  t o  c r i s i s  s i t u a t i o n s .  Today’ s and tomorrow’ s p r i n c i p a l s  

must be s k i l l e d  and d e l i b e r a t e  in  t h e i r  d e c i s i o n s  and b e h a v i o r s .

The e x p e r i e n c e  o f  d e s i g n i n g  and c onduct in g  a s tu dy  t h a t  would  

r e s u l t  in u s a b le  in form at ion  was most rewarding.  The r e s e a r c h e r  

i n te n d s  t o  share  t h e s e  r e s u l t s  w i th  t h o s e  who o r g a n i z e  and approve  

t r a i n i n g  and c o n t i n u i n g  p r o f e s s i o n a l - d e v e l o p m e n t  program s f o r  

e lem en tary  p r i n c i p a l s .

I t  i s  t h e  hope o f  t h i s  r e s e a r c h e r  t h a t  t r a i n i n g  programs such  

as t h e  e x p e r i e n t i a l - b a s e d  program a t  B u t l e r  U n i v e r s i t y  w i l l  have an 

impact .  I t  i s  c r i t i c a l  t o  br idge  t h e  gap between t h e  needs  o f  

c u r r e n t  p r i n c i p a l s  and u n i v e r s i t y  c o u r s e s .
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S k i l l s  L i s t  from P r o f i c i e n c i e s  f o r  P r i n c i p a l s  (1986)

LEADERSHIP SKILLS i n c lu d e :

LEADERSHIP BEHAVIOR

* I n s p i r e  a l l  concerned t o  j o i n  in a ccom pl i sh ing  t h e  s c h o o l ’ s 
m i s s i o n .

* Apply e f f e c t i v e  human r e l a t i o n s  s k i l l s .
*  Encourage t h e  l e a d e r s h i p  o f  o t h e r s .
* Analyze in form at ion  r e l a t i v e  t o  prob lems,  make d e c i s i o n s ,  

and d e l e g a t e  r e s p o n s i b i l i t y  as  a p p r o p r i a te .
* Create a powerful  e s p r i t  de c o r p s ,  a s t r o n g  s e n s e  o f  t o g e t h ­

e r n e s s ,  through e f f e c t i v e  human r e l a t i o n s  t e c h n i q u e s .
* I d e n t i f y  and c r e a t i v e l y  u t i l i z e  human, m a t e r i a l , and f i n a n ­

c i a l  r e s o u r c e s  t o  a c h ie v e  t h e  s c h o o l ’ s  g o a l s .
* Apply i s t a b l i s h e d  p r i n c i p l e s  and s t r a t e g i e s  o f  e f f e c t i v e  

l e a d e r s h i p .
* E x e r c i s e  v i s i o n  in  d e f i n i n g  and acc o m p l i sh in g  t h e  m i s s i o n  o f  

t h e  s c h o o l .
* P a r t i c i p a t e  as  a member o f  l o c a l , s t a t e ,  and n a t io n a l  p r o ­

f e s s i o n a l  groups .

COMMUNICATION SKILLS

* P e r s u a s i v e l y  a r t i c u l a t e  t h e i r  b e l i e f s  and e f f e c t i v e l y  defend  
t h e i r  d e c i s i o n s .

* Write c l e a r l y  and c o n c i s e l y  so  t h a t  t h e  message i s  under­
s to o d  by t h e  in tended  aud ie nc e .

* Apply f a c t s  and d a ta  t o  determine  p r i o r i t i e s .
* Understand t h e  impact  o f  t h e i r  personal  image and how t o  

make t h a t  image an e f f e c t i v e  and u s e f u l  one .
* Know t h e i r  verbal  and nonverbal  communications s t r e n g t h s  and 

weaknesses  and t h e i r  i m p l i c a t i o n s .
* Use c u r r en t  communication t e c h n o lo g y  t o  communicate t h e  

s c h o o l ’ s  p h i l o s o p h y ,  n e e d s ,  and ac compl ishments .
* Understand t h e  p h i l o s o p h y ,  f u n c t i o n i n g ,  and p r a c t i c e s  o f  t h e  

mass media.
* Be an a c t i v e  l i s t e n e r  so  as  t o  t r u l y  hear o t h e r s .
* Be a b le  t o  f o r t h r i g h t l y  d i s a g r e e  w i t h o u t  be ing  d i s a g r e e a b l e .
* Promote and use  h i g h e r - l e v e l  t h in k in g  s k i l l s .
*  Model t h e  be h av ior  e x p e c te d  o f  o t h e r s .

GROUP PROCESSES

* In v o lv e  o t h e r s  in  s e t t i n g  s h o r t -  and lo n g - t e r m  g o a l s .
*  Apply v a l i d a t e d  p r i n c i p l e s  o f  group dynamics and 

f a c i l i t a t i o n  s k i l l s .
* Understand how t o  r e s o l v e  d i f f i c u l t  s i t u a t i o n s  by use  o f  

c o n f l i c t - r e s o l u t i o n  methods.
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* Be aware o f  v a r io u s  d e c is ion -m ak in g  t e c h n iq u e s  and be a b le  
t o  match t h e  ap p r o p r ia te  t e c h n iq u e s  t o  t h e  p a r t i c u l a r  s i t u a ­
t i o n .

* I d e n t i f y - - w i t h  s t a f f - - t h e  d e c i s io n -m a k in g  procedures  t h e  
school  w i l l  f o l l o w .

* Understand t h e  p r o c e s s  o f  consensus  b u i l d i n g  and apply t h a t  
p r o c e s s  both as  a l e a d e r  and as  a member o f  a group.

* Achieve  in tend ed  outcomes through t h e  use  o f  p r i n c i p l e s  o f  
m o t i v a t i o n .

SUPERVISORY PROFICIENCIES i n c lu d e :

CURRICULUM

* They d e v e lo p  a s t r o n g  foundat ion  in t h e  fundamentals  o f  
r e a d in g ,  w r i t i n g ,  and mathematics ;  and t h e y  ac q u ir e  b a s i c  
knowledge and understanding in  s c i e n c e ,  s o c i a l  s t u d i e s ,  f i n e  
a r t s ,  h e a l t h ,  and p h y s i c a l  e d u c a t io n .

* They become competent  verba l  and nonverbal  communicators--  
1 earn in g  t o  e x p r e s s  th e m s e lv e s  w e l l  in  sp e a k in g ,  r e a d in g ,  
and w r i t i n g ;  t o  be a t t e n t i v e  l i s t e n e r s ;  and t o  be a t  home 
w ith  in form at ion  t e c h n o lo g y .

* S tu d e n ts  work in an environment o f  e x c e l l e n c e  marked by high  
e x p e c t a t i o n s  and p e r s i s t e n t  s t r i v i n g  toward mastery l e v e l s  
o f  achievem ent.

* They become s e l f - m o t i v a t e d ,  l e a r n  t o  take  advantage  o f  
o p p o r t u n i t i e s  f o r  personal  deve lopment ,  and emerge w i th  a 
l a s t i n g  z e s t  f o r  l e a r n i n g .

* They r e s p e c t  and dem onstrate  a p p r e c ia t i o n  f o r  t h e i r  p e e r s ,  
t h e i r  t e a c h e r s ,  the  s t a f f ,  and t h e  e d u c a t io n a l  p r o c e s s  
i t s e l f ;  t h e y  p r a c t i c e  t o l e r a n c e ,  f l e x i b i l i t y ,  empathy, and 
e q u a l i t y .

* S tu d e n ts  d e v e lo p  p o s i t i v e  s e l f - c o n c e p t s ,  r e c o g n i z e  and v a lu e  
t h e i r  own u n iq u e n e s s ,  and a c c ep t  both t h e i r  c a p a b i l i t i e s  and 
t h e i r  l i m i t a t i o n s .

To be p r o f i c i e n t  in  s u p e r v i s i n g  th e  deve lopment  and im p le ­
m enta t ion  o f  t h e  c u rr icu lum ,  t h e  p r i n c ip a l  must:

* Understand t h e  community’ s  v a l u e s  and g o a l s  and what i t  
wants t h e  curr icu lum  t o  a c h i e v e .

* S e t  f o r t h ,  as  a continuum, t h e  s k i l l s  and c o n c e p t s  t h e  
curr icu lum  i s  d e s ig n e d  t o  p r o v id e .

* Monitor t h e  curr icu lum  t o  ensure  t h a t  t h e  ap p r o p r ia te  c on­
t e n t  and sequence  are  f o l l o w e d .

* Be f a m i l i a r  w i th  curr icu lum  m a t e r i a l s  and t h e i r  r e l a t i o n s h i p  
t o  program g o a l s  and o b j e c t i v e s .

* Seek ap p r o p r ia te  r e s o u r c e s  o f  t im e ,  money, and m a t e r i a l s  to  
support  t h e  curr ic u lum .
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INSTRUCTION

* Understand and a p p ly  t h e  p r i n c i p l e s  o f  c h i l d  growth and 
development .

* R egu lar ly  a s s e s s  t h e  t e a c h i n g  methods and s t r a t e g i e s  be ing  
used a t  t h e  schoo l  to  ensure  t h a t  t h e y  are  ap p r o p r ia te  and 
v a r i e d .

* Understand and ap p ly  v a l i d a t e d  p r i n c i p l e s  o f  t e a c h i n g  and 
l e a r n i n g .

* Apply grouping  p r a c t i c e s  t h a t  most e f f e c t i v e l y  meet s tu d e n t  
needs .

* Understand and ap p ly  e f f e c t i v e  o b s e r v a t i o n  and c o n f e r e n c in g  
s k i l l s .

PERFORMANCE

* Se t  high e x p e c t a t i o n s  f o r  s t u d e n t s ,  s t a f f ,  p a r e n t s ,  and 
s e l f .

* A p p r o p r ia t e ly  match p a r t i c u l a r  l e a r n i n g  s t y l e s  w i th  p a r t i c u ­
l a r  t e a c h in g  s t y l e s .

* Enhance s tu de nt  and s t a f f  s t r e n g t h s  and remediate  
w e a k n es s e s .

* Implement v a l i d a t e d  p r i n c i p l e s  o f  behav ior  management.
* Recognize  and show concern  f o r  personal  g o a l s  o f  s t u d e n t s  

and s t a f f .
* Design e f f e c t i v e  s t a f f  and p r o f e s s i o n a l  development programs 

t h a t  match t h e  g o a l s  o f  both  t h e  school  and t h e  p a r t i c i p a t ­
ing  i n d i v i d u a l s .

* I d e n t i f y  and u t i l i z e  a p p r o p r ia te  i n s t r u c t i o n a l  support  
s e r v i c e s .

* Engage in a program o f  c o n t in u in g  p r o f e s s i o n a l  deve lopment .

EVALUATION

* Use a v a r i e t y  o f  t e c h n iq u e s  and s t r a t e g i e s  t o  a s s e s s :
Student  performance.
I n d iv id u a l  t e a c h e r  and s t a f f  performance.
The achievement o f  curriculurn g o a l s .
The e f f e c t i v e n e s s  o f  t h e  t o t a l  i n s t r u c t i o n a l  program.

* A s s e s s  p r o g r e ss  toward a c h i e v i n g  g o a l s  e s t a b l i s h e d  f o r  s t u ­
d e n t s ,  t e a c h e r s ,  t h e  p r i n c i p a l s h i p ,  and t h e  invo lvem ent  o f  
p a r e n t s  and t h e  community a t  l a r g e .

* Seek and encourage  input  from a v a r i e t y  o f  s o u r c e s  t o  
improve t h e  s c h o o l ’ s  program.

* Use due p r o c e ss  procedures  and l e g a l  a s s i s t a n c e  in  d e a l i n g  
w ith  d i s c i p l i n a r y  and d i s m i s s a l  c a s e s .

* Deve lop a s s i s t a n c e  p lans  and rem edia t ion  e f f o r t s  t o  improve  
t e a c h i n g  performance .

* I n s p i r e  even t h e  most e x c e l l e n t  t e a c h e r s  t o  ac q u ir e  new 
com p etenc ie s  and e x p e r i e n c e s .

* Demonstrate a l e v e l  o f  human r e l a t i o n s  s k i l l s  t h a t  makes the  
e v a l u a t i o n  p r o c e ss  h e l ; 'ul r a t h e r  than d e s t r u c t i v e .
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* Bring about t h e  kind o f  rapport  among s t u d e n t s ,  t e a c h e r s ,  
s t a f f ,  p a r e n t s ,  and t h e  community t h a t  f o s t e r s  c o n s t r u c t i v e  
s u g g e s t i o n s  f o r  making t h e  school  program even s t r o n g e r .

ADMINISTRATIVE PROFICIENCIES i n c lu d e :

ORGANIZATION

* Comprehend and employ v a l i d a t e d  p r i n c i p l e s  o f  e f f e c t i v e  t ime  
management.

* C a p i t a l i z e  on t h e  f i n d i n g s  o f  r e se a r c h  in  making program 
d e c i s i o n s .

* Develop and implement e q u i t a b l e  and e f f e c t i v e  s c h e d u l e s .
* C o l l e c t  and a p p r o p r i a t e l y  u s e - -with proper r e s p e c t  f o r  

c o n f i d e n t i a l i  t y - - school  and s tu d e n t  d a t a .
* A l l o c a t e  and o r g a n i z e  s t a f f  in  such a way as  t o  a s s u r e  

accomplishment o f  t h e  s c h o o l ’ s  m i s s i o n .
* Develop and use e f f e c t i v e ,  unbiased i n t e r v i e w i n g  s k i l l s .
* A t t r a c t  v o l u n t e e r s  and be adept in t r a i n i n g  and a s s i g n i n g  

them.
* Manage t h e  o p e r a t io n  and maintenance o f  t h e  p h y s i c a l  p l a n t .
* Know e d u c a t io n  law ,  i n c lu d in g  t h e  i m p l i c a t i o n s  o f  1 i a b i l i t y ,  

and keep a b r e a s t  o f  deve lopments .
* Develop and implement a d m i n i s t r a t i v e  procedures  c o n s i s t e n t  

w ith  board p o l i c y  and c o n t r a c t u a l  agreem ents .
* Use s t r a t e g i c  p lanning  t o  implement l o n g -r a n g e  g o a l s .

FISCAL

* Understand th e  school  d i s t r i c t  budget  and i t s  s p e c i f i c  
i m p l i c a t i o n s  f o r  t h e  s c h o o l .

* P lan ,  prepare ,  j u s t i f y ,  and defend t h e  school  budget .
* Manage t h e  schoo l  w i t h in  t h e  a l l o c a t e d  r e s o u r c e s .
* Use c o s t  c o n t r o l  procedures  and i n s t i t u t e  c o s t - e f f e c t i v e  

p r a c t i c e s .
* I n t e r p r e t  budget  p r i o r i t i e s  and c o n s t r a i n t s  t o  t h e  s t a f f  and 

t h e  community.

POLITICAL

* Understand th e  dynamics o f  l o c a l , s t a t e  and n a t i o n a l  p o l i ­
t i c s .

* Develop p lan s  and s t r a t e g i e s  f o r  h e l p in g  t o  a t t r a c t  approp­
r i a t e  f i n a n c i a l  support  o f  e d u c a t io n .

* In v o lv e  t h e  community’ s  movers and shakers  in  t h e  d e v e l o p ­
ment and support  o f  t h e  s c h o o l * s  programs.

* I d e n t i f y  and apply  e f f e c t i v e  s t r a t e g i e s  f o r  d e a l i n g  w i th  
p o l i t i c a l  f o r c e s  t h a t  impinge on t h e  s c h o o l ’ s  o p e r a t i o n .

* P a r t i c i p a t e  in  l o c a l ,  s t a t e ,  and f e d e r a l  l e g i s l a t i v e  a c t i o n  
program.
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n& *M TK M  MB COKTIMIINB PRDFtSSIWM. CEVEVOPKEWT MEEDS Of NIWIGMI EUKHTAW PRINCIPALS

DIRECTIONS: L isted  In the  questionnaire  a re  various ro le s/functtons  associa ted  with th t  p r ln c lp e lsh lp . The a e jo r  headings fo r these e re : I )  DtSTTUCTIONAL SUPERVISION: 2) CU8U0UUM 
OEVRjOPfOfT AM) DPLDCHfATIOM; 31 LEADERSHIP; end 4) STAFF OEYElOneMT/P£RSO»£L KWUGOCMT. For each ro le  d e s c r ip to r , p lease  provide th ree  p ieces o f In fo roat ton: 1) DVCTTAKX TO 
TOUR ROLE AS PRDCtRU. (P lease Ind icate hew leportan t th is  ro le /func tion  Is to  your success as a p r in c ip a l . P lease  reeeaber th a t w  a re  looking fo r perceptions based on Individual s itu a tio n s ) !  
2) TOUR PERSONAL NEED FOR FURTHER REPA81TICM AND CBfflMjlNG PROFESSIONAL GEVEU&ttEHT (P lease Ind icate the  degree to  which you fee l a need for fu r th e r  continuing p ro fessional developeent 
In order to  be as  e f fe c tiv e  es you would l iv e  to  be In each o f the ro le /fu n c tio n s  l i s te d ) :  and 3) K35T VALUABLE SOURCE OF PREPARATION AM) GONTIMIXNB PROFESSIONAL 0EVEL0BCMT (P lease IttJIcate  
where you received the g re a te s t aeount o r  the e a s t  valuable kind of lnfo reatlon /eon tlnu ing  p ro fessional developeent to  be successfu l In each ro le /fu n c tio n ) . C irc le  only one response free  
each heeding. PLEASE USE A 97 LEAD PENCIL AND CIRCLE ONLY ONE RESPONSE IN EACH CATEGORY,

SAfgLE QUESTION

CATEGORY AND CUE STICKS IMPORTANCE TO TOUR ROLE AS FttlHCIPAL

YOUR PERSONAL VEED FOR 
FURTHER PREPARATION AKfr 
OCWTIMJHC PfOFESSIGNU. 

rfpmcfm'tt

MOST VALUABLE SOURCE OF PREPARATION ANO 
CDN7tHJI« PROFESSIONAL OEVELCFMOflT

(Uirclo~only1onel response)

Very Moderately L i t t l e  
lep o rten t tep ertee t fepcrtsnce 

9 4 9

Net P e r t of 
Hot My Job/ 

fsp o rten t Never Do If  
3 1

[C irc le  only  one resoonse)

High Moderate Me 
Heed Need Need 

S 4 9 2 I

College?* * —  Mentor On th e  Job
U niversity ttorfeshep Readings/ C o lleg ia l Merit

Course Confereece S elf-S tudy R elations t* p a r la n c e  
3 4 9 1 I

oem criO N A L supervision

The p rin c ip a l regu larly  evaluates the 
In s tru c tio n  prograe. 0 0 O



CATOOffr M O  gUESTZGKS

nemtcTiOHAi s j ^ ^ isioh

1. Ths p rin c ip a l Is  lincwledgasM® o f ths 
la te s t  r®s@srch re la ted  to  In struction
efilch enhances learn ing ,

2 . The p rin c ip a l uses g o a l-se ttin g  to  Isprove 
In s tru c t Ion end Involves s ta f f  n s b s r s  In 
g o a l-se ttin g  toaerd so re  e ffe c tiv e  schools,

5 , Ths p rin c ip a l uses t e s t  scores end o ther 
euteose-hased date  In o rder to  r o c m n d  
eed lflea ticn /ehanges  In the  in s tru c tio n a l

4 , Ths p rin c ip a l ensures studen t t i e s  e t  
l i s t .

Ths p rinc ipal encourages teachers to  use 
In s tru c tio n a l techniques end s tra te g ie s  
ehlch a re  relevan t to  the  cu rr ic u la r  
o b jec tives  end to  research-based 
p r in c ip le s  o f learn ing ,

6 . The p rin c ip a l s a in fo in s  th a t o i l  students 
can learn  end ©spacts thea to  succeed,

7 . The p rin c ip a l reg u la rly  brings Instruc­
tio n a l Issues to  the facu lty  fo r discussion

MftTANCE TO TOUR t t U  AS PRINCIPAL

tw irc io  only one response)
Rot P art of

Very Moderately L i t t l e  Not My Jcfe/
lepo rtan t lep o rtan t Importance leper te n t Never Do I t  

5 A 9 2 I

[C irc le  only cne response)

High Moderate Mo 
Need Need Need 

9 4 3 2 1

9 4 3

9 4 3

TOUR PERSOtUL WED FDR
n x m c R  prepara tion  am
CDKT1MIINS PROFESSIONAL

rg a^ fy a jrv r.

C o li# |*T  ^ “  f®Sp0ft8? ra fe ss lo a a l Mentor On the Job 
U niversity Workshop Readings/ C o lleg ia l Work

Course Conference S elf-S tudy R elations experience  
9 4  3 2  1

9 4 3 3 1

9 4 3 2 1

3 4 3 2 1

9 4 3 2 1

3 4 3 2 1

9 4 3 2 1

9 4 3 2 1

HOST VALUABLE SOURCE OP REPARATION AM) 
CONTOijlMS 8SFESSI0NAL GEVELORGfT

o



cateqort and guEsriCHS t)06RTttCE TO TOUR ROLE AS PRINCIPAL

TOUR PERSONAL ICED FOR 
FURTHER PREPARATION MO 
GOrfTDAJINS PROFESSIONAL

neueireuftfr

TOST VALUABLE SOUflX OP PREPARATION MO 
CCHTTHUI® PROFESSIONAL CEVELOfNENT

'C irc le  only one response)

Very Moderately L i t t l e  
te p erten t tsportan t taportene© 

9 4 3

Not
lepo rtan t

?.

Not P art of
My Jeb/ 

Never Co I t  
1

[C ircle only one reioonsa)

High Moderate Ho 
Heed Head Need 

3 4 3 2 1

(Ci rfil4 e T W
U niversity

Course

222

Workshop Readings/ 
leafersftce Self-S tudy 

4 3

Mentor On th e  Job 
C o lleg ia l Mark 
R elations Experience 

2  I

CUS&IOJUM QEVELjORStfT m o  dpibcntatbrs

e . Ths p rin c ip a l Is  knowledgeable cbcut 
th inking  end research re la ted  to  the 
c u r r ic u la r  needs o f h is /h e r  s tuden ts. 3 4 3 2 1 9 4 3 2 1 3 4 3 2 1

9 . The p rin c ip a l coordinates e u r r lo t l ta  
development w ithin the  build ing . 3 4 3 2 1 3 4 3 2 1 S 4 3 2 I

10. The p rin c ip a l a id s  the s ta f f  in  assuring 
th a t  the curriculum is  app licab le to  the 
e k l l l s  and a b i l i t i e s  th s t  present 
studen ts e l l !  need as  a d u lts . 9 4 3 2 1 9 4 3 2 1 9 4 3 2 1

i t . Ths p rin c ip a l helps tosc fears to  isp lesen t 
th s  curricula® . 9 4 3 2 I 9 4 3 2 1 9 4 3 2 1

12. The p rin c ip a l Is ab le  to  disaggregate end 
e sssln e  te s t  sco re d a te  In order to  eake 
recao en d a tio n s  fo r  e u r r te y lia  rev ision . 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

IS. The p rin c ip a l l e t  s k i l l s  in eu rrieu lua 
a r t ic u la t io n . 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

UUSERSffP

14. The p rin c ip a l knows ehen to  delegate . 3 4 3 2 I 9 4 3 2 1 9 4 3 2 1

IS. The p rin c ip a l ad ju sts  h is /h e r  leadership 
s ty le  to  f i t  the needs of the s itu a tio n . 9 4 3 2 1 9 4 3 2 1 9 4 3 2 1

10. The p rin c ip a l is  & good problee*solver. 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1
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TOUR PERSONAL tCEO fOR 
RBmCR PREPARATION AND 
COVriWING PROFESSIONAL

(OST'VAUIABLE SOURCE OF REPARATION AND 
COKmsJDC PROFESSIONAL OEVELBXEMT

i c t r e l e  only one response)

Vary Mpderatety L i t t l e  
lepo rtan t lep o rtan t Xsportsnee 

9 4 3

Hot
leportan t

2

Kbt P art of
My Job/ 

Haver So I t  
5

(C irc le  only one response)

High Moderate Mo 
Heed Heed Hoad 

9 4 3 2 1

" a s m r 1’  * *  rM ,,on,& u 9,  m
U niversity Morfeshep Raadlngs/ 

Scars© Conference Self-S tudy 
9 4 3

Mentor On th e Job 
C o lleg la t Mork 
Relations Experience 

2 1

I? . Ths p rin c ip a l is  ab le to  gather and enalyz 
data  re la ted  to  the cogn itive , a f fe c tiv e  
end clim ate nneds o f the bu ild in g . 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

18. The p rin c ip a l la  v is ion -o rien ted  and aIda 
s ta f f  in  long-range planning. 3 4 3 2 1 9 4 3 2 I 9 4 3 2 1

19. The p rin c ip a l beeps ab reast of eu rren? 
research end trends in education. 9 4 3 2 1 9 4 3 2 I 3 4 3 2 1

SO. The p rin c ip a l is  edept a t  c o n f l ic t  
eanegeeent. 9 4 3 2 1 9 4 3 2 1 9 4 3 2 1

21. The p rin c ip a l has good a? i t  ton and o ra l 
c s s u n ic e tio n  s t i l l s . 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

22. Ths p rin c ip a l involves o thers appropriately  
In decision-ash ing . 3 4 3 2 1 3 4 3 2 1 3 4 3 2 1

23. The p rin c ip a l develops a sense o f teasvork 
seong the s t a f f . 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

24. The p rin c ip a l app lies va lid  research  
findings to  sehoal p rac tice . 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

23. The p rin c ip a l understands end Is  ab le  to  
apply adu lt learning end o o tlv s tle n  theory 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1

2fl. The p rin c ip a l has s h i l l s  in  bu ild ing  upon 
stren g th s  c f  s ta f f  eesbsrs . 3 4 3 2 1 9 4 3 2 1 9 4 3 2 1

27. The p rin c ip a l is  ab le  to  a rb i t r a te  
d ispu tes and agreements. 3 4 3 2 1 3 4 3 2 1 9 4 3 2 1



eUEGOftr AND QUESTIONS UffOOTAfCE ID m m  ROLE AS PRINCIPAL

W lfC lt only tytfl f i p o n m
Not P a rt of

Very Moderately t i t t l e  Hot My Job/
lepo rtan t le p o rtan t Importance le p o rta n t Rover Do I t  

9 4 3  2  1

(C ircle only one resoonse)

High fed era te  Re 
Reed Reed Reed 

9 4 3 2 1

TOUR PERSONAL ICED R *  
FURTHER PREPARATION AND 
GMTMIHG PROFESSIONAL

r p g in a g v r

HOST VALUABLE SOURCE OP REPARATION AMD 
CONTINUING PROFESSIONAL OEVELOFtENT

,Cc 5 . W y — rMP” * f U » U « l  Mentor O . t h . M ,  
U niversity  kbrfaghop Raidings/ C o lleg ia l Work

Course Conference S e lM tu d y  R elations Experience 
9 4  3 2  1

28. The p rin c ip a l la  ab le  to  assess ln -eerv lc  
needs and seek resources to  f i l l  those

29. The p rin c ip a l encouregtte leadersh ip  hy 
s ta f f  and stu d en ts.

30. The p rin c ip a l ensures th a t s t a f f  develop* 
sen t progress a re  based on teach ers ' need

31* The p rin c ip a l encourages teachers to  try  
new ideas w ithout fea r o f re p r isa l  for 
fa i lu re .

32. The p rin c ip a l conducts s ta f f  eastings 
whleh the teachers perceive to  be relevan 
end Inform ative.

33. The p r in c ip a l i s  ab le  to  take correc tive  
ac tion  on parsonnsl s e t t e r s  in  order to  
e a ln ts ln  q u a l ity  end e ffec tiv e n ess .

34. The p rV c lp a l I s  ab le  to  a s s is t  s ta f f  
aeebers in  s e t t in g  r e a l i s t i c  and 
appropria te  goals  to r  growth and 
ieprovonent.

3 4 3 2 1

9 4 3 2 1

3 4 3 2 1

9 4 3 2 1

9 4 3 2 1

5 4 3 2 1

3 4 3 2 1
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35. What i s  your age group?

a . _ Less than 30 Years o f Age
b. ____  30 to  40 Years o f  Age
c . ____ 41 to  50 Years o f  Age
d. ____  51 to  55 Years o f  Age
e . _____ Over 55 Years o f  Age

36. How many years have you been a p rin cip a l (in clu d in g  a s s is ta n t  p r in c ip a l)?

a.  __  0-5 Years
b._____6-10 Years
c ._____  11-15 Years
d._____  16-20 Years
e .  Over 20 Years

37. What i s  your current and prlaary asslgnaent as a prin cip a l?

a. ___ _ Elementary (1 -6  or 1-8)
b._____  J r . High (7 -8  or 7-9)
c .__ ___ Sr. High (9-12 or 10-12)
d. _____ J r .-S r . High

38. What Is  the student enrollm ent a t the school d i s t r ic t  in  which you are 
cu rren tly  employed?

a .  ___ 1 st C lass (more than 120,000 stu d en ts)
b. ___ _ 2nd Class (more than 30 ,000 , l e s s  than 120,000 students)
c . ____  3rd Class (more than 2 ,400 , le s s  than 30,000 students)
d. _____ 4th Class (more than 75, le s s  than 2.400 students)

39. What i s  the h igh est degree you have earned?

a. __ M aster's
b. __ S p e c ia l i s t ' s  Degree
c . __ Ed.D.
d. __ Ph.D.

40. What i s  your gender? _____ Male ____  Female

41. How l ik e ly  i s  i t  th a t you w i l l  r e t ir e  w ith in  the next f iv e  years?

a. _____ Very l ik e ly
b. _____  P ossib ly
c .  Not l ik e ly

42. I f  your response to  #41 i s  "Very lik e ly " , p lease  in d ica te  the year you are 
most l ik e ly  to  r e t ir e :

a. ____ 1989
b. _____  1990
c . _____„ 1991
d. _____  1992
e . _____  1993
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August 2 1 , 1989  

Dear C o llea g u e:

You have been s e le c t e d  a s  p a r t  o f  a sam ple o f  c u r r e n t ly  em ployed  
M ichigan e lem en ta ry  p r in c ip a l s  t o  p a r t ic ip a t e  in  a r e se a r c h  s tu d y  I  am 
c o n d u ctin g  t o  h e lp  b e t t e r  u nd erstand  th r e e  im portant a r e a s  r e la t e d  t o  
th e  M ichigan e lem en tary  s c h o o l p r in c ip a ls h ip .

The th r e e  a r e a s  o f  th e  e lem en ta ry  sc h o o l p r in c ip a ls h ip  w h ich  form th e  
fo c u s  o f  t h i s  stu d y  a re : 1) th e  range o f  jo b  r o le s  and t h e i r
im portance as p e r c e iv e d  by p r in c ip a ls ;  2 ) n eed s p r in c ip a ls  i d e n t i f y  
f o r  fu r th e r  p r e p a r a tio n  and c o n tin u in g  p r o f e s s io n a l  developm ent to  
resp ond  t o  t h e i r  jo b  r o le s ;  and 3) what p r in c ip a l s  i d e n t i f y  a s  th e  
prim ary so u r c e  o f  t h e i r  p r e p a r a tio n  and c o n t in u in g  p r o f e s s io n a l  
d evelop m en t.

C u r r e n tly , th e r e  i s  l im it e d  knov?ledge t o  a s s i s t  s t a t e  p o lic y m a k e r s , 
c o l l e g e  and u n iv e r s i t y  s c h o o l  a d m in is tr a to r  p r e p a r a tio n  program s, 
p r o f e s s io n a l  o r g a n iz a t io n s  o f  s c h o o l a d m in is tr a to r s  and o th e r  sc h o o l  
a d m in is t r a to r s , and lo c a l  s c h o o l d i s t r i c t  le a d e r s  t o  respond t o  th e  
p r e p a r a tio n  and c o n t in u in g  p r o f e s s io n a l  developm ent n eed s o f  b u ild in g  
p r i n c ip a l s .  A ls o , a Michigan Department o f  E d u cation  s tu d y  p r o j e c t s  a 
tu r n o v e r  o f  up t o  60 p e r c e n t  o f  c u r r e n t ly  em ployed b u ild in g  p r in c ip a ls  
by 1993 . The r e s u l t s  o f  t h i s  s tu d y  may be u s e f u l  in  b u ild in g  
a d m in is tr a to r  p r e p a r a tio n  programs fo r  th e  c a n d id a te s  who a s p ir e  t o  th e  
p r in c ip a l s h ip .

Your in d iv id u a l  responses to t h i s  su rvey  w i l l  rem ain s t r i c t l y  
c o n f i d e n t i a l . The su rvey  m ethodology d oes n o t id e n t i f y  su rvey  
r e sp o n se s  w ith  an in d iv id u a l . P le a se  do n o t s ig n  your su r v e y . A l l  
d a ta  w i l l  be r ep o r ted  in  a g g r e g a te  form . Your p a r t ic ip a t io n  in  t h i s  
s tu d y  i s  v o lu n ta r y . A p o s tc a r d  i s  e n c lo s e d  w ith  th e  su rv ey  f o r  you t o  
m a il a t  th e  same tim e th a t  you m ail your com p leted  su rv ey  in stru m en t, 
so  t h a t  I w i l l  know th a t  your su rvey  has been retu rn ed  and t h e r e f o r e ,  I 
w i l l  n o t send you fo llo w -u p  l e t t e r s .

The v a l i d i t y  o f  t h i s  s tu d y  depends on th e  number o f  responses retu rn ed  
by th e  sam ple p o p u la t io n . So, p le a s e  s e t  a s id e  2 0 -30  m in u tes  o f  
u n in te r r u p te d  tim e d u rin g  th e  n e x t week t o  respond t o  th e  su rv ey
in s tr u m e n t.

P le a s e  r e tu r n  th e  su rv ey  in stru m en t by Septem ber 1 , 1989. I f  you w ish  
t o  d is c u s s  t h i s  s tu d y  w ith  me, I can be reach ed  a t  my o f f i c e  a t  (3 1 3 )  
8 7 8 -3 1 1 5 , or  a t  my home a t  (5 1 7 ) 2 7 9 -7 1 3 0 . Thank you fo r  your  
c o o p e r a t io n .

'ane K uckel
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N°- 140
Please mail th is  postcard when you 
have completed and returned your 
survey. That way, a follow-up 
reminder le tte r  w ill not be sent to 
you.

Again, thanks for your assistance.

Jane Kuckel
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October 2 . 1989

Dear Colleague:

A few weeks ago you received  a l e t t e r  from me asking you to  respond to  a 
survey and research study re la ted  to  the r o le s  and r e s p o n s ib il it ie s  o f  the 
p rin cip a lsh ip .

My records show that 1 have not received  a response from you. I f  you have
completed an mailed i t .  p lease  disregard th is  l e t t e r .  I f  you have not or
have misplaced the o r ig in a l copy, I  have enclosed  another fo r  your 
convenience.

This study i s  prompted by the recent demographic surveys which in d ica te  that 
Michigan schools may be h ir in g  up to  500 new p r in c ip a ls  over the next f iv e  
years. The purpose o f  th is  study i s  to look a t  the important r o le s  and
r e s p o n s ib il it ie s  o f the p r in c ip a ls  and the major sources o f  preparation for
those r o le s . While the study i s  part o f  my d is se r ta t io n  research for a 
PH.D. a t Michigan S ta te  U n iversity , the r e su lts  w i l l  be shared w ith the S tate  
Department o f  Education and the major adm inistrator preparations programs 
across the s ta te  to use as they adjust th e ir  programs to  meet the demands o f  
education for  the 21st century. I t  i s  c r i t ic a l  th at prospective p r in c ip a l 
candidates have the opportunity for experiences and in str u c tio n  in  the kinds 
o f  s k i l l s  which they w i l l  need to  maintain and continue the progress that has 
taken place in  Michigan schools over the la s t  few y ears.

The v a lid ity  o f  th is  study depends on the number o f  responses returned by the 
sample population. So, p lease  a s s i s t  me in  gathering th is  important data by 
taking 15-20 minutes over the next few weeks to  share your valuable in s ig h ts  
about your ro le  as p r in c ip a l. H opefully, the content o f the survey w i l l  a lso  
be valuable to  you as you develop your v is io n  and goa ls for  th is  school year.

I  thank you, in  advance, for  your a ss is ta n c e . I f  you have any questions or 
would l ik e  a copy o f  the r e su lt s  o f th is  study, p lea se  c a l l  me a t  home, (313) 
231-0068 or work (313) 878-3115.

R espectfu lly ,

iane E. Kuckel 

jms\ad\deao
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