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ABSTRACT

SELECTED ROLES/FUNCTIONS OF MICHIGAN SECONDARY PRINCIPALS:
A STUDY OF PERCEIVED NEEDS FOR PREPARATION AND 

CONTINUING PROFESSIONAL DEVELOPMENT

By

C. Danford Austin

The r e s e a r c h e r ’ s purpose was t o  b e t t e r  und e rs tan d  t h r e e  

im por tan t  a r e a s  r e l a t e d  t o  th e  Michigan secondary  school 

p r inc ipa lsh ip :  (a) p r in c ip a l s ’ perceptions about the range and

importance of  t h e i r  job ro le s ,  (b) needs p r inc ipa ls  id en t i fy  for  

f u r t h e r  p r e p a r a t i o n  and c o n t in u in g  p r o f e s s io n a l  development to  

respond to  t h e i r  job ro le s ,  and (c) what p r inc ipa ls  id en t i fy  as the 

primary source of  t h e i r  preparat ion and continuing professional  

development.

t h e  sample of  504 Michigan secondary school p r i n c i p a l s .  

Pa r t ic ipan ts  r e f lec ted  the d i s t r ib u t io n  of  school d i s t r i c t s  in 

Michigan, using the school d i s t r i c t  code tha t  ca tegorizes  school 

d i s t r i c t s  by student enrollment.  Pr incipals  responded to  a 34-item 

q u e s t i o n n a i r e  l i s t i n g  r o l e  d e s c r i p t o r s  a s s o c i a t e d  w i th  the  

p r inc ipa lsh ip  under four ca tegor ies :  Ins truc t iona l  Supervision,

Curriculum Development and Implementation, Leadership, and S ta f f  

Development/Personnel  Management. For each r o l e  d e s c r i p t o r ,
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respondents were asked to  ind ica te  how important i t  was to  t h e i r  

success as a p r in c ip a l ,  t h e i r  personal need for  fu r th e r  preparat ion 

and continuing professional development, and t h e i r  primary source of 

prepara tion and continuing professional  development.

The four  major ro le s / func t ions  were perceived to  be very 

important to  the p r in c ip a l s ’ job.  However, Leadership and In s t ru c ­

t ional  Supervision were perceived as r e l a t iv e ly  more important than 

Curriculum Development and S ta f f  Development/Personnel Management. 

Females perceived the ro le s / func t ions  to  be more important than did 

males .  However, s i g n i f i c a n t  d i f f e r e n c e s  were noted only  f o r  

Ins t ruc t iona l  Supervision and Curriculum Development and Implementa­

t io n .  No s ig n i f i c a n t  d i f ferences  were found in p r in c ip a l s ’ percep­

t ions  of the importance of  the four major ro le s / func t ions  according 

to  age group. Differences in the importance of the ro le s / func t ions  

emerged for  p r inc ipa ls  who had been employed for  11 to 15 years  as 

compared to those in o ther  experience ca tegor ies .  S imilar ly ,  those 

who had earned Ed.D. or Ph.D. degrees perceived the ro le s / func t ions  

to  be more important than did those who held the s p e c i a l i s t  or 

master’s degrees. These d i f ferences  were s ig n i f i c a n t  fo r  the r o l e s /  

functions of  Curriculum Development and Implementation and S ta f f  

Development/Personnel Management. Secondary p r inc ipa ls  id en t i f i ed  

un ive rs i ty /co l lege  course preparation as a primary source of prepa­

ra t ion  and continuing professional  development in less  than 10% of 

the responses for  27 of the 34 ro le s / func t ions  of  the p r inc ipa lsh ip .
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CHAPTER I

STATEMENT OF THE PROBLEM 

Introduct ion

Current l i t e r a t u r e  about school e f fec t iveness  cons is ten t ly  

c i t e s  the pr inc ipa l  as the key to  a successful school. Studies by 

Brookover, Goodlad, Lezotte,  and other researchers  continue to 

support the theory th a t  the p rac t ices  and procedures of  the building 

p r i n c i p a l  as a l e a d e r  have a s i g n i f i c a n t  i n f l u e n c e  on the  

e f f e c t i v e n e s s  of  t h e  s c h o o l ,  p a r t i c u l a r l y  as measured by the  

var iab le  of s tudent achievement.

In his  study e n t i t l e d  What Schools Are For. Goodlad (1979) 

concluded th a t  the principal  i s  central  to  the d i re c t io n  th a t  a 

school wi l l  take.  The pr incipal  is  the main l in k  between the 

community and the school.  The principa l must have an understanding 

of  and a fee l ing  fo r  how the community perceives the ro le  of the 

school in order  fo r  th a t  pr inc ipa l  to develop a sense of mission and 

d i r e c t io n .

Brookover and Lezotte,  in t h e i r  1979 study of Michigan schools 

en ro l l ing  primari ly  low-income minority ch i ldren ,  found th a t  the 

behaviors,  c h a r a c t e r i s t i c s ,  and be l ie f s  of  p r in c ip a ls ,  along with 

other  climate f ac to rs ,  c le a r ly  influenced the level of  s tudent  

achievement .  T h e i r  s t u d i e s  sugges ted  t h a t  th e  c r e a t i o n  o f
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appropriate school learning climates i s  a more e f f e c t iv e  remedy for

low student achievement than i s  the c l in ic a l  analys is  of individual

s tudents .  Effect ive schools have p r inc ipa ls  who believe and promote

the b e l i e f  t h a t  a l l  students  can learn regard less  of background,

race,  or  socioeconomic s ta tu s .  L i te ra tu re  on e f fe c t iv e  schools has

suggested th a t  such schools have p r inc ipa ls  who are not content  with

the s ta tu s  quo and exhib i t  de l ibe ra te  ins t ruc t iona l  leadership

toward the premise t h a t  every student can lea rn .  In schools with

high achievement, the pr incipal assumes the r e s p o n s ib i l i ty  for

iden t i fy ing  the school’ s educational mission as high achievement for

a l l  students  and then proceeds to coordinate and monitor a l l  school

a c t i v i t i e s  to see t h a t  they contr ibute  to  t h i s  goal .

P r i n c i p a l s  r e p r e s e n t  t h e  o r g a n i z a t i o n a l  a u t h o r i t y  o f  the  
school, and in t h a t  regard, they serve to symbolize what the 
school stands fo r ,  how i t  will operate,  and what i s  important.  
In general ,  they s e t  the educational tone fo r  the school. The 
r e s e a r c h  on e f f e c t i v e  s c h o o ls ,  e f f e c t i v e  e d u c a t io n a l  
innovations, and e f fe c t iv e  s t r a t e g i e s  for  planning change al l  
point to  the pr inc ipa l  as a s ingular ly  important person in the 
su c c e s s fu l  school system. ( L e z o t t e ,  Hathaway, M i l l e r ,  
Passalacqua, & Brookover, 1980, p. 93).

According to  the U.S. Department of Education (1987). p r inc ipa ls

stand a t  the center  of school reform:

Successful p r inc ipa ls  command a t te n t io n ,  in sp i re  respec t ,  set  
high goals,  and motivate teachers and students to meet them. 
Such p r inc ipa ls  have a compelling vision of  what the school 
should be and they a r t i c u la te  i t  c le a r ly  and repeatedly to 
s tudents ,  teachers ,  parents and members of the community. 
(P. 1)

In 1983, the American Association of School Administrators 

undertook a study to iden t i fy  s t r a t e g ie s  and programs contr ibut ing 

to more e f fec t iv e  schools.  As par t  of  t h e i r  research, they reviewed
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more than  a decade o f  r e s e a r c h  and w r i t i n g s  r e l a t e d  t o  the  

c h a r a c t e r i s t i c s  a s s o c i a t e d  w i th  " e f f e c t i v e  s c h o o l s . "  The ir  

research overwhelmingly c i t ed  the principal as one of the most 

important keys to excellence in schools: "Research findings on the

way good schoo ls  f u n c t io n  p lus  the  accumulated ex p e r ie n c e  o f  

superintendents  and p r in c ip a ls  combined to demonstrate th a t  school- 

s i t e  leadership  i s  an e s sen t ia l  ingredient for  successful schools" 

(p. 5).

With t h e  growing com plex i ty  o f  t o d a y ’ s s o c i e t y  and the  

concomitant importance of  the ro le  of the school in developing young 

adul ts  who wi l l  be able to  meet the challenges of  tomorrow’s world, 

i t  i s  c r i t i c a l  for  the building principal to  be s k i l l ed  in many and 

d iverse  leadership  ro le s .  Some of  these ro les  are community 

r e l a t io n s  exper t ,  personnel s p e c i a l i s t ,  f inance d i r e c to r ,  curriculum 

planner,  and ins t ruc t iona l  leader .  "With the increased evidence 

t h a t  p r in c ip a ls  are crucial  to the operation of  e f fec t iv e  schools 

w i l l  come th e  r e c o g n i t i o n  f o r  the  need to  p rov ide  f o r  t h e i r  

continuing professional development" (Lezotte e t  a l . ,  138C, p. 36).

In 1986, th e  Nat ional  A s so c ia t io n  o f  Elementary School 

P r i n c i p a l s  (NAESP) under took a s tudy  t o  de te rm ine  the  

c h a r a c t e r i s t i c s  and ap t i tudes  most needed by today’s elementary 

p r inc ipa ls  (grades K-8). In t h i s  study, the NAESP attempted to se t  

fo r th ,  in a pos i t ion paper, the s k i l l s ,  t r a i t s ,  and c a p a b i l i t i e s  

t h a t  make fo r  the types of p r inc ipa ls  who develop elementary schools 

(grades K-8) of  outstanding qua l i ty .  Like Goodlad’s research , the 

NAESP study revealed t h a t  "as the school’s leader ,  the building
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princ ipa l  i s  the s ing le  most important f igure  in determining the 

e f fec t iveness  of those yea rs . "  The NAESP s t ressed  th a t  e f fec t iv e  

p r i n c i p a l s  p o s ses s  a p p r o p r i a t e  pe rsona l  c h a r a c t e r i s t i c s  and 

ap t i tudes  and th a t  t h i s  professional  preparat ion must be re levan t  

and e f f e c t iv e .

The National Association of  Secondary School P r inc ipa ls  (NASSP) 

developed an assessment model fo r  secondary school p r in c ip a l s .  The 

model assesses  p r inc ipa ls  on 12 s k i l l  ca tegor ies  and provides 

d iagnost ic  data  designed to  develop a customized t r a in in g  program 

fo r  the examinee to  improve performance. The model i s  used in 40 

s t a t e s ,  including Michigan.

Problem Statement

The problem addressed in t h i s  study i s  the l imited  information 

ava i lab le  on the preparat ion and continuing professional-development 

needs of  Michigan secondary p r in c ip a ls .  Given the f a c t  th a t  

Michigan i s  implementing a new adminis t ra tor  c e r t i f i c a t i o n  and 

prepara t ion program and th a t  i t  i s  expected th a t  approximately 32% 

of  a l l  cu r ren t ly  employed secondary p r inc ipa ls  wil l  r e t i r e  by 1991, 

i t  i s  c r i t i c a l  th a t  information e x i s t  on the preparat ion and 

continuing professional-development needs of  secondary p r in c ip a ls .  

Without current  information on the  preparat ion needs of p r in c ip a ls ,  

i t  will  be more d i f f i c u l t  fo r  S ta te  pol icy makers, those providing 

d i r e c t i o n  f o r  c o l l e g e  and u n i v e r s i t y  school a d m i n i s t r a t o r  

p r e p a r a t i o n  programs, p r o f e s s i o n a l  o r g a n i z a t i o n s  o f  school 

p r i n c i p a l s  and o t h e r  school a d m i n i s t r a t o r s ,  and lo c a l  school
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d i s t r i c t  leaders  to  design and implement e f fec t iv e  preparat ion and

continuing professional-development programs for  p r in c ip a ls .

Chester E. Finn, J r . ,  former Ass is tant  Secretary  and Counselor

to  the U.S. Secretary of Education, in wri t ing  fo r  the 1987 report

o f  th e  Nat ional  Commission on E xce l lence  in Educat iona l

A d m in i s t r a t i o n ,  undersco red  th e  need f o r  s t r o n g e r  p r e p a r a t i o n

programs fo r  school p r in c ip a ls  and superintendents as a necess i ty

fo r  promoting high-achieving school systems. Finn observed th a t :

P ra c t ic a l ly  never does one encounter a good school with a bad 
p r i n c i p a l  or  a h ig h -a c h ie v in g  school  system with  a low 
performance s u p e r i n t e n d e n t .  Ample r e s e a r c h  i n t o  the  
c h a r a c t e r i s t i c s  of  p a r t i c u la r ly  e f fe c t iv e  schools confirms the 
conclusion of common sense. The c a l ib e r  of  i n s t i t u t i o n a l  
leadership  powerfully influences the q ua l i ty  of education. 
Yet, a t  a time when the nat ion i s  deeply concerned about the 
performance of  i t s  schools,  and near-to-obsessed with the 
c reden t ia l s  and careers  of those who teach in them, scant 
a t t en t io n  has been paid to  the preparat ion and q u a l i f i c a t io n s  
of those who lead them. (p. 89)

Achilles  (1987) observed t h a t  the l i t e r a t u r e  on educational

adminis t ra tor  preparation and c r i t i c s  of  the programs, as well as

p r a c t i t i o n e r s ,  a l l  have indicated tha t  education needs p r inc ipa ls

who deal with in s t ruc t iona l  leadership and change and are adept at

schoo l- s i te  management. However, Achil les  suggested th a t :

The con trad ic t ions  between course work and p rac t ice  should be 
given serious a t t e n t io n  s ince current  research suggests tha t  
student outcomes seem re la te d  to  adminis t ra tor  behaviors th a t  
are not commonly id en t i f i e d  through observational s tud ies  in 
schools or taught  in preparat ion programs, (p. 44)

In 1986, Public Act 163, requiring the c e r t i f i c a t i o n  of school

adm in is t ra to rs ,  was passed by the Michigan Legis la ture  and signed

into  law by Governor James J .  Blanchard. On July  1, 1988, Public



6

Act 163 became e f fe c t iv e ,  as did emergency ru le s  promulgated by the 

S ta te  Board of  Education. The a d m in i s t r a to r - c e r t i f i c a t io n  ru le s  

became f ina l  on January 14, 1989. These ru les  were designed to 

d e t a i l  t h e  p ro c e s s e s  and req u i rem en ts  f o r  a d m i n i s t r a t o r  

c e r t i f i c a t i o n ,  including requirements fo r  (a) i n i t i a l  p reparat ion ,  

(b) continuing professional  development re su l t in g  from the required 

renewal of  the adminis t ra tor  c e r t i f i c a t e  every f ive  years ,  and (c) 

state-approved school adminis t ra tor  preparat ion programs a t  s t a t e  

co l leges  and u n iv e r s i t i e s ,  based on State  Board Standards of  Quality 

fo r  Administrator Preparation Programs.

Before passage of  Public Act 163, the S ta te  Board of Education 

and the Legis lature  had not a r t i c u la te d  id e n t i f i a b l e  standards,  

organized programs, or developed s t a t e  policy fo r  the prepara tion 

and continuing professional  development of  school adm in is t ra to rs .  A 

review of  S t a t e  Board minutes  and p u b l i c  comment b e fo re  the  

Legis la ture  during the debate of Public Act 163 (House Bil l  4282) 

suggests t h a t  much of what cons t i tu ted  adminis t ra tor  preparat ion had 

been done through autonomous advanced degree programs a t  s t a t e  

co l leges  and u n iv e r s i t i e s .  These programs have general ly  operated 

independently from any statewide policy d i r e c t io n ,  with l i t t l e  

coordination among i n s t i t u t i o n s  and minimum linkages with prac t ic ing  

school a d m i n i s t r a t o r s .  As Finn (1985) obse rved ,  c o l l e g e  and 

un ivers i ty  programs have been c r i t i c i z e d  for  of fer ing  "Mickey Mouse" 

courses,  providing poor c l i n i c a l  prepara t ion,  and being out of  touch 

with the needs of today’s p r inc ipa ls .  Finn s ta ted  fu r th e r  tha t  

"with r a r e  e x c e p t io n s ,  a g rad u a te  program in e d u ca t io n
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adminis trat ion resembles an a r t s  and science program more c lose ly  

than anything e lse  and has very l i t t l e  about i t  t h a t  implies the 

nature of  the ta sk  awaiting i t s  alumni" (p. 97).

Although th e  r e q u i re m e n ts  o f  Michigan’ s P u b l ic  Act 163 

e s ta b l i sh  a framework fo r  developing s t a t e  policy  fo r  administra tor  

preparat ion and continuing professional-development programs, i t  is 

only the beginning. Deciding the content of these  programs i s  the 

next c r i t i c a l  phase i f  admin istrator  prepara t ion i s  to have any 

influence on the p rac t ices  and qua l i ty  of schools in Michigan.

Also, major changes in the supply and demand of  experienced 

school p r inc ipa ls  are a second fac to r  to  be considered in any e f fo r t  

to  improve the preparat ion of  school p r inc ipa ls  and to  provide for  

t h e i r  co n t in u in g  p r o f e s s i o n a l  development.  In h i s  s tudy  on 

adminis t ra tor  supply-demand commissioned by the National Commission 

on Excellence in Educational Administration, Bliss  (1986) observed 

th a t  the "supply of  school administra tors  wil l  have an impact on the 

w i l l i n g n e s s  o f  u n i v e r s i t y  c h a i r p e r s o n s  and deans to  promote 

appropriate voluntary adjustments in t h e i r  admission standards, 

cu r r icu la  and teaching s t r a t e g ie s "  (p. 193).

Two recent  s tud ies  conducted by the Michigan Department of 

Education (1986, 1987) on the e l i g i b i l i t y  and plans fo r  ret irement 

of  cu r ren t ly  employed school p r inc ipa ls  found th a t  approximately 97% 

of  the secondary school p r inc ipa ls  e l i g ib l e  for  re ti rement ac tua l ly  

plan to  r e t i r e  from serv ice  in Michigan public schools by 1991. 

This represents  32% of  a l l  cu r ren t ly  employed secondary p r in c ip a ls .
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The Michigan experience in turnover of school p r inc ipa ls  r e f l e c t s  a 

national  t rend .  During the next ten years ,  almost h a l f  of  a l l  

current  p r inc ipa ls  wil l  r e t i r e  (U.S. Department of  Education, 1987). 

This means t h a t  s ig n i f i c a n t  numbers of  bui lding p r inc ipa ls  who are 

employed over the next ten  years will  be new to  t h e i r  pos i t ion  as a 

building p r in c ip a l .

Purpose of  the Study 

The r esea rcher ’ s purpose in t h i s  study was to  c o l l e c t  and 

analyze data  to  b e t t e r  understand three important areas r e la ted  to 

the Michigan secondary school p r inc ipa lsh ip .  These areas  are (a) 

+'ie perceptions of p r inc ipa ls  about the range of  perceptions and 

importance of se lected  job ro le s ,  (b) the needs p r inc ipa ls  iden t i fy  

fo r  fu r th e r  preparat ion and continuing professional  development to 

respond to  t h e i r  job ro le s ,  and (c) what p r inc ipa ls  id en t i fy  as the 

primary source of t h e i r  preparat ion and continuing professional  

development.  The c a t e g o r i e s  o f  i n q u i ry  used in th e  survey 

instrument were se lected  because they form the common thread in 

e f fec t iv e  schools l i t e r a t u r e  regarding the ro le s / func t ions  of  school 

p r in c ip a ls .  This information may help S ta te  pol icy makers, facu l ty  

of  college and un ivers i ty  school adminis t ra tor  prepara t ion programs, 

professional  organizat ions of  school p r inc ipa ls  and other  school 

adminis t ra tors ,  and school d i s t r i c t  leaders  to  design and implement 

e f f e c t i v e  p r e p a r a t i o n  and c o n t in u in g  p r o fe s s io n a l -d e v e lo p m e n t  

programs fo r  p r in c ip a ls .
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Signif icance o f  the Study

New expectations fo r  school pr inc ipa l  preparat ion re la ted  to 

the changing ro le s  of  p r in c ip a ls ,  and the expected re t irement  of 

large  numbers o f  cu r ren t ly  prac t ic ing  school adminis t ra tors ,  suggest 

t h a t  the findings  and analysis  from t h i s  study will  be useful in 

providing answers to  several important questions,  such as:

1. How should colleges  and u n iv e r s i t i e s  modify the curriculum 

o f  t h e i r  a d m i n i s t r a t o r  p r e p a r a t i o n  programs so as  to  a s s i s t  

prospect ive administra tors  in becoming more e f fe c t iv e  in the var ie ty  

of ro les  required of a building pr inc ipa l?

2. How can c u r r e n t  a d m i n i s t r a t o r  p r e p a r a t i o n  programs be 

redesigned so as to  be more cons is ten t  with the f indings  of research 

on the ro le  of  the principal  in an e f fec t iv e  school?

3. What c o n t in u in g  p r o fe s s io n a l -d e v e lo p m e n t  needs of  

p r in c ip a ls  must be met to ensure t h a t  p r inc ipa ls  can respond 

e f fe c t iv e ly  to  changes in socie ty  and the expectations fo r  schools?

4. What mechanism(s) must be in place to  respond to the 

continuing professional-development needs of  pr inc ipa ls?

Although the focus in t h i s  study was pr imar i ly  on the l a s t  two 

of  these questions,  i t  i s  hoped th a t  the r e su l t s  wil l  prove he lpfu l ,  

in some measure, as a l l  of  these questions are addressed.

At present ,  l imited information i s  avai lable  to a s s i s t  s t a t e  

policy  makers, those providing d i re c t ions  for  col lege and un ivers i ty  

school administra tor  preparat ion programs, professional  organiza­

t ions  of school p r inc ipa ls  and other  school adminis t ra tors ,  and
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local school d i s t r i c t  leaders  to  respond to  the preparat ion and

continuing professional-development needs of  secondary p r in c ip a ls .

Comparing the  research c i t in g  the q u a l i t i e s ,  c h a r a c t e r i s t i c s ,  and

prac t ices  of  p r inc ipa ls  who can and do make a d i f fe rence  in s tudent

achievement with the Michigan State  Board of Education’ s 1986

Michigan Public School Retirement Report and 1987 Report on Survey

of  Michigan School S ta f f  E l ig ib le  to Retire  (which showed th a t  32.2%

of secondary p r inc ipa ls  were e l i g i b l e  to  r e t i r e  in 1986, 41.3% were

e l i g i b l e  to  r e t i r e  between 1986 and 1988, and 86% of those e l i g i b l e

indicated a d es i re  to  r e t i r e  by 1991), i t  seems most c r i t i c a l  to

examine how prac t ic ing  p r inc ipa ls  perceive t h e i r  ro le / func t ion ,

where t r a in in g  for  various ro le s / func t ions  has been obtained, and

where more t r a in in g  i s  needed.

The new Michigan c e r t i f i c a t i o n  requirements (Public Act 163)

fo r  school admin is t ra to rs ,  preparation standards fo r  administra t ion

preparat ion programs a t  s t a t e  colleges  and u n iv e r s i t i e s ,  continuing

professional-development requirements for  school adm in is t ra to rs ,  and

the an t ic ipa ted  ret irement of  many secondary p r inc ipa ls  by 1991 have

s ig n i f i c a n t  implications fo r  the i n i t i a l  preparat ion,  t r a in in g ,  and

continuing professional  development of persons who wi ll  be se lec ted

to  f i l l  new ro les  as secondary building p r in c ip a ls .  Former U.S.

Secretary of  Education William J .  Bennett observed th a t :

The q ua l i ty  of  the men and women who take t h e i r  places will  
g r e a t l y  in f lu e n c e  th e  kind o f  ed u c a t io n  we enjoy  and, 
e v e n t u a l l y ,  th e  kind o f  s o c i e t y  in which we l i v e .  The 
leadership they provide will  determine, to a la rge  ex ten t ,  what 
kind of teachers  are r ec ru i ted ,  how many good ones s tay  in the 
profession,  and how many in e f fec t iv e  ones leave.  We must take 
t h i s  opportunity to  f i l l  our schools with dynamic, committed
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leaders ,  for  they provide the  key to  e f fe c t iv e  schools where we
will  e i t h e r  win or lose the b a t t l e  fo r  excel lence in education.
(U.S. Department of  Education, 1987, p. i i i ) .

Limitations

This study was l imited to  a rep resen ta t ive  sample of secondary 

school p r inc ipa ls  employed during 1989-90 from a s t r a t i f i e d  sample 

o f  public school d i s t r i c t s  across the s t a t e  of  Michigan. The 

r e su l t in g  data  were limited  by the method of data co l l e c t io n - - a  

mailed quest ionnaire .  Nonresponse i s  uncontrollable  in a mailed 

survey.

The data  from t h i s  study were based on the responses of 

individual p r inc ipa ls  regarding t h e i r  perceptions about the range 

and importance of  t h e i r  job ro le s / func t ions  in r e l a t io n  to  t h e i r  

need f o r  f u r t h e r  p r e p a r a t i o n  and c o n t in u in g  p r o f e s s i o n a l  

development.

Del imitat ions

The study was l imited s p e c i f i c a l ly  to  secondary p r inc ipa ls  

employed in Michigan secondary schools in grades 7 through 12 during 

the 1989-90 school year .  The p a r t ic ip a n ts  in the study were asked 

to  s e le c t  the range and importance of se lected  job ro le s / func t ions  

and to id e n t i fy  t h e i r  individual need fo r  fu r th e r  prepara tion and 

continuing professional development in each job ro le / fu n c t io n .  The 

content of the survey was limited to four ro le s / func t ions  t h a t  have 

been id e n t i f i e d  in the l i t e r a t u r e  as being associated with e f fe c t iv e  

schools.
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The data generated in the study were co l lec ted  by use o f  a 

w r i t ten  questionnaire  in which respondents were asked fo r  t h e i r  

individual perceptual responses, in con t ras t  to  responses being 

determined by the researcher  as a r e s u l t  o f  external observation and 

ana lys is .

The survey instrument used in t h i s  study was not meant to  be 

comprehensive in addressing a l l  the ro le s / func t ions  of  the secondary 

p r in c ip a l .

The study was focused on only four main ro le s / fu n c t io n s  of  the 

p r i n c i p a l s h i p .  These r o l e s / f u n c t i o n s  a re  (a) I n s t r u c t i o n a l  

Supervision, (b) Curriculum Development and Implementation, (c) 

Leadership, and (d) S t a f f  Development/Personnel Management.

Research Questions

Responses were sought to  determine what degree of importance 

secondary school p r in c ip a ls  at tached to  issues addressed in each of 

the following f ive  ques tions:

1. What i s  the range of  secondary p r in c ip a l s ’ perceptions  of 

the importance of se lec ted  adminis tra tor  ro le s / func t ions?

2. What d i f fe rences  e x i s t  among secondary p r inc ipa ls  regarding 

t h e i r  perceptions  about adminis t ra tor  ro le s / fu n c t io n s ,  comparing the 

v a r i a b l e s  o f  g ender ,  age, l e n g th  o f  s e r v i c e  as  a secondary 

p r in c ip a l ,  and the s ize  and locat ion of t h e i r  school?

3. What do secondary p r inc ipa ls  perceive to  be t h e i r  degree of 

need fo r  fu r th e r  preparat ion and continuing professional  development 

in each of the se lected  ro les / func t ions?
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4. What d i f ferences  e x i s t  among secondary p r inc ipa ls  regarding 

t h e i r  professional-development needs, comparing the var iab les  of 

gender,  age, length of  service as a secondary p r in c ip a l ,  and size 

and locat ion of  t h e i r  school?

5. What do secondary p r inc ipa ls  iden t i fy  as t h e i r  primary 

source of  preparat ion and continuing professional  development for  

each of the se lected  adminis t ra tor  ro les / func t ions?

Summary

In t h i s  study the researcher  examined the  perceptions  of 

Michigan secondary school p r inc ipa ls  in three  areas: (a) the range

and importance of  t h e i r  job ro le s ,  (b) the needs i d e n t i f i e d  for  

f u r t h e r  p r e p a r a t i o n  and c o n t in u in g  p r o f e s s i o n a l  development to  

respond to  t h e i r  job ro le s ,  and (c) the primary source of  t h e i r  

preparat ion and continuing professional development. The study was 

focused on only four main ro le s / func t ions  of the p r inc ipa lsh ip .  

These are (a) Ins t ruc t iona l  Supervision, (b) Curriculum Development 

and Implementation, (c) Leadership, and (d) S ta f f  Development/ 

Personnel Management.



CHAPTER II

REVIEW OF LITERATURE

In t h i s  study of  building p r in c ip a l s '  perceptions regarding 

t h e i r  ro les  in ins t ruc t iona l  supervision, curriculum development and 

implementation, leadership ,  and s t a f f  development/personnel manage­

ment, the researcher  sought to iden t i fy  the personal needs of 

p r inc ipa ls  for  continuing professional  development r e la ted  to  each 

ro le  category and each individual p r in c ip a l ’s perceptions of  h is /h e r  

most valuable source of  preparat ion and continuing professional  

development. As shown in t h i s  review of  the l i t e r a t u r e ,  cons ider­

able a t ten t ion  has been given to the ro les  served by school adminis­

t r a t o r s  in p ro v id in g  e f f e c t i v e  i n s t r u c t i o n a l  programs f o r  the  

na t ion ’s schools.  Also, educational policy makers, researchers ,  

school adminis t ra tors ,  teachers ,  and higher education facu l ty  who 

prov ide  a d m i n i s t r a t o r  p r e p a r a t i o n  programs have a l l  exp ressed  

concerns about the content and qua l i ty  of adminis t ra tor  preparat ion 

programs. Although there  has been s ig n i f i c a n t  research on the roles  

of school adminis t ra tors ,  in su f f ic ie n t  a t ten t ion  has been given to 

t h e i r  preparation needs in r e la t io n  to  t h e i r  ro le s .

In t h i s  review of  the l i t e r a t u r e ,  an overview of  the reform 

e f f o r t  in administra to r  preparat ion i s  provided. This is  followed 

by a discussion of  changes in Michigan educational p o l ic ie s  re la ted

14
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to  admin istra to r  preparat ion ,  a review of the influence of e f fe c t iv e  

schools research on the roles  of  adminis t ra tors ,  and a review of 

research focusing on i d e n t i f i a b l e  ro les  fo r  school adminis t ra tors .

The Reform Effort  in Administrator Preparation

Since the  re lease  o f  the U.S. Department of Education’s report  

A Nation a t  Risk in 1983, many repor ts  have focused on the s ta tu s  

and fu ture  d i rec t io n s  o f  education in the United S ta tes .  These 

national repor ts  r e su l ted  from the work of  d iverse  committees-- 

publ ic,  p r iv a te ,  educational ,  governmental, bus iness - -a l l  of which

studied various elements of  the present system of education and

recommended changes fo r  the fu ture .

These i n i t i a l  repor ts  focused on c a l l s  for  reform in del ivery  

of in s t ru c t io n ,  standards of qua l i ty  in student achievement, teacher  

preparat ion and c e r t i f i c a t i o n ,  and ro le s  and functions of parents  

and c i t i z e n s  in educational decision making. One r e s u l t  of a l l  

these repor ts  was the challenge presented to  the governors of  the 50 

s t a t e s ,  who took up educational reform as a f i r s t  p r io r i t y  (Mil ler,

1987). The reports  also focused c r i t i c i sm  on educational adminis­

t r a t o r s  by suggesting th a t  school administ ra tors  are j u s t  not as 

competent as administ ra tors  in other  f i e ld s  ( G r i f f i th s ,  Stout ,  & 

Forsyth, 1987).

In wri t ing  fo r  the Education Commission of  the S ta tes ,  Green 

observed th a t  the second round of reforms must address omissions in 

the i n i t i a l  e f f o r t s .  A focus of  a second wave of reform reports  has 

been on local schools and t h e i r  l eaders - - the  school p r in c ip a l .  In
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A Time fo r  Results:  The Governors’ 1991 Report on Education, the

na t io n ’s governors reported t h a t  "school leadership  will  be the  key

ingredient  of  the second wave of  reform" (p. 51).

Synonymous with the preparat ion of  p r inc ipa ls  i s  graduate study

in educational administrat ion.  In wri ting  fo r  the  repor t  of  the

National Commission on Excellence in Educational Administration,

P i t n e r  (1987) observed t h a t ,  in  g e n e r a l ,  t h e  co m p la in ts  of

p r a c t i t io n e r s  are th a t  facu l ty  have not had experience as l in e

administ ra tors  in public schools,  th a t  un ivers i ty  programs do not

provide the opportunity fo r  applying theore t ica l  knowledge to  actual

s i tu a t io n s ,  t h a t  the theory i t s e l f  i s  too often i r r e l e v a n t  or

tangent ia l  to  real-world needs, and th a t  p r a c t i t io n e r s  are not used

in teaching and course development. P i tner  also observed th a t :

I t  i s  d i f f i c u l t  to  ignore  t h e  t e s t im o n y  o f  school 
a d m i n i s t r a t o r s  t h a t  t h e i r  t r a i n i n g  programs a re  f a r  from 
adequate in preparing them to  resolve the problems they face. 
Since  a d m i n i s t r a t o r s  c la im  they  a re  unprepared  f o r  th e  
r e a l i t i e s  of  managerial work, i t  behooves us to examine what 
th a t  work e n ta i l s  and i t s  impact on the school organizat ions,  
(p. 369)

In se v e ra l  s t u d i e s ,  r e se a rc h e rs  have found th a t  school  

adminis t ra t ion ,  as pract iced by superintendents and p r inc ipa ls ,  

bears l i t t l e  resemblance to school administrat ion as taught  in 

graduate schools of  education (Peterson & Finn, 1985; P i tner ,  1982). 

In a review o f  th e  p r a c t i c e  o f  school a d m i n i s t r a t o r s - - w h a t  

a d m i n i s t r a t o r s  r e a l l y  d o - - P i t n e r  (1982) found t h a t  a l though  

preparat ion programs offered many courses on such topics  as finance 

and p o l i t i c s  of  education, p r inc ipa ls  spent much of t h e i r  on- the-job
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time on d i s c i p l i n e ,  e x t r a c u r r i c u l a r  a c t i v i t i e s ,  s e r v i c e ,  pupi l  

con tro l ,  organizat ional  maintenance, and noninstruct ional  matters .

Peterson and Finn (1985) disparaged adminis t ra tor  preparat ion 

programs fo r  what they described as t h e i r  "Mickey Mouse" courses,  

fo r  following an a r t s  and sciences model r a th e r  than a professional

school model, fo r  low admission s tandards, and fo r  poor c l in i c a l

t r a in in g .  G r i f f i th s  (1979) argued th a t  the th eo re t ic a l  underpinning 

o f  school administra tion p rac t ice  is  under a t tack  on a number of 

grounds.

G r i f f i t h s  e t  a l .  (1987), in wri ting  fo r  the repor t  of  the

National Commission on Excellence in Educational Administration, 

charged th a t :

Perhaps th e  s i n g l e  most d e s t r u c t i v e  t r e n d  a f f e c t i n g
professional  preparat ion in school administra t ion during the 
l a s t  t h i r t y  years  has been domination by an a r t s  and sciences 
model r a th e r  than a professional  school model of  education. 
The consequent f a i l u r e  to  develop a sophis t ica ted  knowledge 
base fo r  p rac t ice  and divorce of preparat ion from the school 
s e t t in g  are a t  l e a s t  p a r t ly  the r e s u l t  o f  t h i s  domination, (p. 
299)

G r i f f i th s  e t  a l .  f u r th e r  contended th a t  the pu rsu i t  of  publicat ion 

required fo r  facu l ty  tenure has displaced facu l ty  concerns fo r  (a) 

review and renewal of the preparat ion program, (b) development and 

supervision of the c l i n i c a l  aspects of adminis t ra tor  preparation,

(c)  o v e r se e in g  r e c r u i t m e n t  and s e l e c t i o n ,  (d) i n s t r u c t i o n a l  

development and i n n o v a t io n ,  and (e)  p ro v id in g  l i a i s o n  with 

professional p rac t ice  groups.

In summary rep o r ts ,  Hawley (1987), P i tner  (1982), and McCarthy 

(1987) d e s c r ib e d  a c o l l e c t i o n  o f  s e r i o u s  d i f f i c u l t i e s  in the
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preparat ion of  school administra tors  in the United S ta tes .  Hawley 

su g g es ted  s e v e ra l  problems t h a t  must be add ressed  to  improve 

adm in is t ra to r  prepara t ion programs. The problems are:

1. Most f acu l ty  are only marginally more knowledgeable than 

t h e i r  s tudents .

2. Few persons teaching in doctoral programs have ever been

involved in research and are not qua l i f ied  to  supervise research.

3. Admission standards are weak and performance c r i t e r i a  i l l  

def ined.

4. Professors of  educational administ rat ion often bear much 

heavier  teaching and advising loads than do doctoral professors  in 

o ther  f i e ld s .

5. Uncertainty of purpose and lack of se lf -esteem among educa­

t iona l  admin istrat ion professors  contr ibute  to  and are fos tered  by 

low s ta tu s  not only within u n iv e r s i t i e s  but within schools of  educa­

t io n .

6. There is  v i r t u a l l y  no investment in ta rge ted  and systematic 

professional upgrading of  college facu l ty .

7. Linkages to  p r a c t i t io n e r s  are ty p ic a l ly  weak and are more 

of ten  based on personal r e la t ionsh ips  than on the i d e n t i f i c a t i o n  of 

interdependent but d i s t i n c t  c a p a b i l i t i e s .

P i tner  (1982) observed th a t  the s tudies  of what p r inc ipa ls  do 

on the job have presented an addit ional  dilemma to  reform of 

preparat ion programs. P i tner  concluded:
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While we know to  the  minutest d e ta i l  the length of  every phone 
ca l l  made and meetings attended by the adm inis t ra tor ,  the 
people with whom he or she in te rac ted ,  and the loca t ions  of 
these  encounters,  we know very l i t t l e  about what impact these 
a c t i v i t i e s  have on the school organization and, s p e c i f i c a l ly ,  
on s tudent achievement, (p-. 287)

Achil les  (1987) observed th a t  the l i t e r a t u r e  on educational

a d m i n i s t r a t o r s '  p r e p a r a t i o n  and c r i t i c s  o f  t h e  program and

p ra c t i t i o n e r s  a l l  have indicated  th a t  education needs p r inc ipa ls  who

deal with in s t ruc t iona l  leadership  and change and are adept a t

s ch o o l- s i t e  management. Achil les  suggested, however, t h a t :

The con trad ic t ions  between course work and p rac t ice  should be 
given serious a t t en t io n  since current  research suggests th a t  
student outcomes seem re la ted  to  adminis t ra t ive  behaviors th a t  
are not commonly id en t i f i ed  through observational s tud ies  in 
school or  taught in prepara t ion programs, (p. 44)

Michigan Pol ic ies  Related to  Administrator Preparat ion 

Since 1986, Michigan has experienced s ig n i f i c a n t  change in i t s  

e d u c a t io n a l  p o l i c i e s  r e l a t e d  t o  th e  p r e p a r a t i o n  o f  school 

adm in is t ra to rs .  Public Act 163 of  1986, requir ing  the  c e r t i f i c a t i o n

o f  school adm inis t ra tors ,  was passed by the Michigan Legis la ture  and

j  m m  a i J  1  * » i . i  U w  m M M  1  rw#>> r» 1  D l  A n  l n l  w  1  1  O Q O
d  l y n c u  i l l  c m  I an u j  u v v g i  i i u i  v a i n e r  v  • l m  u n v u a i  u  •  v i i  w u i j  i >  i v w w  )

Public Act 163 became e f fe c t iv e ,  as did emergency c e r t i f i c a t i o n

ru le s  promulgated by the S tate  Board of  Education. The S ta te  Board 

o f  Education’s ru les  governing adminis t ra tor  c e r t i f i c a t i o n  became 

f in a l  on January 14, 1989.

P u b l ic  Act 163 d e f in ed  minimum q u a l i f i c a t i o n s  f o r  

superintendents  and other  administra tors  of  local and intermediate 

school d i s t r i c t s .  Those requirements included (a) possession of  a 

va l id  Michigan t e a ch e r ’s c e r t i f i c a t e ;  (b) possession of a valid
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Michigan school ad m in is t r a to r ' s  c e r t i f i c a t e  fo r  a l l  persons employed 

as a superintendent,  p r in c ip a l ,  a s s i s t a n t  p r in c ip a l ,  or central  

o f f ice  adminis tra tor  whose primary r e sp o n s ib i l i ty  i s  administering 

ins t ruc t iona l  programs or  serving as the ch ie f  business o f f i c i a l ;  

and (c) renewal o f  the administra tor  c e r t i f i c a t e  every f iv e  years 

upon completion of  renewal u n i t s ,  as determined by the S ta te  Board 

of Education.

The f i n a l  S t a t e  Board o f  Education r u l e s  governing  

administra tor  c e r t i f i c a t e s  provided fu r the r  d e ta i l  to  Public Act 163 

with respect  to  the process and requirements fo r  adminis trator  

c e r t i f i c a t i o n .  The ru les  included requirements fo r  (a) i n i t i a l  

admin istra to r  preparat ion ,  (b) continuing professional development 

r e su l t in g  from the required renewal of the  adminis t ra tor  c e r t i f i c a t e  

every f ive  years ,  and (c) s t a t e  approval of  school administ ra tor  

preparat ion programs a t  s t a t e  colleges  and u n iv e r s i t i e s ,  based on 

S ta te  Board Standards of  Quality fo r  Administrator Preparation 

Programs.

The requirements of  Michigan’ s Public Act 163 and the rules  

governing administra tor  c e r t i f i c a t i o n  e s tab l i sh  a framework for 

developing s t a t e  policy  for  administra tor  preparation and continuing 

professional-development programs. The Standards of  Quality for  

Administrator Preparation Programs, as adopted by the S tate  Board of 

Education on August 9, 1989, give fu r th e r  d e f in i t io n  to  these 

requirements.
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The S ta te  Board’ s c e r t i f i c a t i o n  ru le s  fo r  school administra tors  

r e q u i r e  t h a t  p r o s p e c t i v e  s u p e r i n t e n d e n t s ,  c e n t r a l  o f f i c e  

admin is t ra to rs ,  and elementary and secondary p r inc ipa ls  a l l  complete 

a prepara tion program th a t  includes the following components:

1. Leadership theory and prac t ice

2. Management of  educational systems

3. Ins t ruc t iona l  supervis ion and evaluation

4. Curriculum development

5. Methods and processes fo r  school improvement.

6. School finance

7. School law

8. Personnel management

9. Community r e l a t io n s

10. Adult and community education

The prepara t ion program for  a ch ie f  school business o f f i c i a l  

shal l  include a l l  of the following components:

1. Business management, including a l l  of  the following:

d* SCiiGGl f l n c m C d

b. Accounting

c. School law

d. Budgeting

e. Purchasing

f .  F a c i l i t i e s  planning

g. Investment and r i s k  management

h. School maintenance and operation

i .  Basic data  processing
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2. Personnel management, Including:

a.  Labor r e l a t io n s

b. Personnel supervision, motivation, and appraisal

3. Professional education, including:

a.  Educational leadership

b. School improvement

c. Curriculum development

The S t a t e  Board’ s S tandards  o f  Q u a l i ty  o f  A d m in i s t r a to r  

P r e p a ra t i o n  Programs a re  based on th e  req u i rem en ts  o f  the  

administra tor  c e r t i f i c a t i o n  code and will  be used by the S ta te  Board 

of Education to review and approve a l l  adminis t ra tor  prepara t ion 

programs proposed by Michigan colleges  and u n iv e r s i t i e s .

Effective Schools Research and Administrator Roles

In 1966, a report  e n t i t l e d  Equality o f  Educational Opportunity 

was re leased by the U.S. Office of  Education. That r epor t ,  which 

became known as the Coleman repor t ,  a f t e r  i t s  pr inc ipa l  author,  

James S. Coleman, advanced the policy  that, s tudents’ academic 

achievement i s  a measure of an e f fec t iv e  school.  Before the Coleman 

repor t ,  most s tudies  on school improvement had focused on p u p i l s ’ 

access to  educational resources.  The public pol icy b e l i e f  before 

the Coleman report  general ly  suggested th a t  the wealth of  a school 

d i s t r i c t  determined s tuden ts ’ academic achievement. I t  was commonly 

believed th a t  students from r ich  school d i s t r i c t s  achieved more than 

students  from poor school d i s t r i c t s .
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The Coleman repor t  helped focus educational research on the

schools themselves. I t  provided an impetus to  examine the question 

of  why some schools were e f fe c t iv e  regard less  of wealth. A study by 

Weber (1971) suggested t h a t  the re  were school c h a r a c t e r i s t i c s  th a t  

were the pr inc ipa l  determinants of  in s t ruc t iona l  e f fec t iveness .  

Weber found th a t  e f f e c t iv e  schools are character ized  by strong 

l e a d e r s h i p ;  high e x p e c t a t i o n s ;  an o r d e r l y ,  q u i e t ,  p l e a s a n t  

atmosphere; major emphasis on pupil acqu is i t ion  of  reading s k i l l s ;  

a d d i t i o n a l  r ead in g  p e r s o n n e l ;  emphasis on ph o n ic s ;  and 

ind iv idua l iza t ion  of in s t ru c t io n .

A 1974 report  by the Office of Education Performance of  the 

S t a t e  o f  New York on two i n n e r - c i t y  New York p u b l i c  s choo ls  

supported many of the conclusions of Weber’ s research.  The New York 

study found tha t  the d i f fe rences  between high-achieving schools and 

low-achieving schools were a t t r i b u t a b l e  to  adminis t ra tor  behavior,  

school p o l ic ie s  and p rac t ice s ,  an administra tor  team th a t  balanced 

in s t ruc t iona l  and management s k i l l s ,  and teachers  who believed they

I*  m  4  4  4  m m  +  I t  n  1  ^  ^  w n t  n m  M  f  ^  k  f t  t  w*
it au a pud i t i v c  mi iugiiuc uii viic icui v i vii&ii vusjcitv>) •

Brookover and Lezotte (1977) found the following c h a r a c t e r i s ­

t i c s  in t h e i r  study of  e f fec t iv e  schools in Michigan: (a) an

emphasis on reading and math ob jec t ives ,  (b) a b e l i e f  by the s t a f f  

t h a t  a l l  students  can learn  and master in s t ruc t iona l  ob jec t ives ,  (c) 

a climate of  high expectat ions ,  (d) teachers  who assumed the respon­

s i b i l i t y  fo r  teaching basic s k i l l s ,  (e) more time spent on reading 

in s t ru c t io n ,  (f)  a pr inc ipa l  who was an ins t ruc t iona l  leader  and a 

d i s c ip l in a r i a n ,  (g) a pr incipal who assumed the r e s p o n s ib i l i ty  for
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evaluat ing the achievement of basic ob jec t ives ,  (h) a s t a f f  who 

accepted t h e i r  accoun tab i l i ty ,  ( i )  teachers  who were l e s s  s a t i s f i e d  

with the s ta tu s  quo, ( j )  p a r e n t - in i t i a t e d  involvement, and (k) le ss  

emphasis on paraprofessional  or compensatory education programs.

In h is  e f f o r t s  to  id en t i fy  the c h a r a c t e r i s t i c s  t h a t  d is t ingu ish  

e f f e c t iv e  schools from noneffect ive schools,  Edmonds (1978) found 

broad ca tegor ies  common to  e f fec t iv e  schools.  In the  Model C i t ies  

Neighborhood Study,  he found t h a t  s t u d e n t s ’ f am ily  background 

ne i the r  caused nor precluded a school’ s ins t ruc t iona l  e f fec t iveness .  

Edmonds id e n t i f i e d  seven co r re la te s  of e f fec t iv e  schools t h a t  have 

commonly been accepted in the l i t e r a t u r e  on e f fe c t iv e  schools.  

These c o r re la t e s  are  (a) a safe and orderly environment, (b) a 

c l im a te  o f  high e x p e c t a t i o n s  f o r  s u c c e s s ,  (c)  i n s t r u c t i o n a l  

leadersh ip ,  (d) a c l e a r  and focused mission, (e) the opportunity to 

learn  and student time on task ,  ( f )  f requent  monitoring o f  student 

progress,  and (g) home-school r e l a t io n s .  A key finding of Edmonds’ 

research was t h a t  one of the primary ro le s  served by the pr inc ipa l 

in an e f f e c t iv e  school i s  th a t  of in s t ruc t iona l  leader .

The American Association of School Administrators (1983), in 

t h e i r  study e n t i t l e d  The Role of the Pr incipal in Effect ive  Schools, 

a lso  c i t e d  the pr inc ipa l  as the key to  a successful educational 

program. They supported the concept t h a t  p r inc ipa ls  must be t ra ined  

in the knowledge and p rac t ices  th a t  will  enhance the condit ions of 

learn ing .  They concluded th a t  p r inc ipa ls  must (a) know how to 

o rg a n iz e  and s u s t a i n  an e f f e c t i v e  i n s t r u c t i o n a l  program; (b)
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u nders tand  th e  n a tu r e  o f  th e  l e a r n i n g  p ro cess  and cu r r icu lu m  

p rac t ic e s ;  (c) be able to  organize and carry  out s t a f f  development;

(d) understand and apply p r inc ip les  of  change; (e) provide for  

con t inu i ty  and s t a b i l i t y  in schools; ( f )  coordinate,  d iscuss ,  and 

advise on in s t ru c t io n ;  (g) manage time e f f i c i e n t l y  and e f fe c t iv e ly ;  

(h) make sound decis ions ;  ( i )  a l lo ca te  resources wisely; ( j )  carry  

ou t  school and d i s t r i c t  p o l i c i e s ;  and (k) o f f e r  the  kind o f  

leadership  t h a t  motivates s t a f f  toward common goals.

In an e f f o r t  to  t r a n s l a t e  val id  s tud ies  on school ef fec t iveness  

in to  p rac t i ce ,  the Michigan Sta te  Department of  Education, in 

c o n ju n c t io n  with  t h e  Educat iona l  T e s t in g  S e r v ic e ,  p u b l i sh e d  a 

booklet in 1985 ca l led  School Effectiveness .  Eight Variables That 

Make a Difference. In t h i s  booklet,  they combined the research of 

many leading au th o r i t i e s  in the area of school research (Edmonds, 

Lieberman, Brookover, Bloom, Brophy, S ta l l in g s ,  and others)  to 

describe seven var iab les  t h a t  a f fe c t  pupil achievement. They are

(a) pr inc ipa l  expecta tions,  (b) teacher  expectations ,  (c) time on 

ta sk ,  (d) classroom management, (e) reinforcement and feedback, (f) 

r e c i t a t i o n ,  and (g) parent involvement.

Mortimer and Simmons (1987) conducted a four-year  study to 

iden t i fy  what fac to rs  contr ibuted to  the pos i t ive  influences of 

schools t h a t  are more e f fec t iv e  in promoting s tuden ts ’ learning and 

development. They followed a c lass  of students  in 50 schools over a 

four-year  period, through t h e i r  e n t i r e  secondary experience. Taking 

i n t o  account  th e  f in d in g s  from the  Coleman r e p o r t ,  t h ey  did
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extensive research on student backgrounds and attempted to  control

fo r  socioeconomic s ta tu s  and personal background. They found th a t :

From de ta i led  examination of  our da ta ,  we found th a t  much of 
th e  v a r i a t i o n  between schoo ls  can be accounted f o r  by 
dif ferences  in school p o l ic ie s  and prac t ices  within control of 
the pr incipal  and teachers .  . . . Schools which are e f fec t iv e  
in promoting the progress of  one group are also e f f e c t iv e  for  
other  groups and those t h a t  are l e s s  e f fec t iv e  fo r  one group 
are also le s s  e f f e c t iv e  fo r  o thers .  An e f f e c t iv e  school tends 
to  "jack" up the performance of  a l l  students i r r e sp ec t iv e  of 
t h e i r  sex, social  c l a s s ,  o r ig ins  or race.

Mortimer and Simmons found 12 key f ac to rs  t h a t ,  when combined,

form a p ic tu re  of  what co n s t i tu te s  e f fec t iv e  secondary education.

All of  these  p o l ic ie s  and processes are within the control of the

pr inc ipa l  and teachers .  They are (a) purposeful leadership  of the

s t a f f  by the p r in c ip a l ,  (b) involvement of  the a s s i s t a n t  p r inc ipa l ,

(c) involvement of teachers  in curriculum planning, (d) consistency

among t e a c h e r s ,  (e)  s t r u c t u r e d  l e s s o n s ,  ( f )  i n t e l l e c t u a l l y

challenging teachers ,  (g) work-centered environment, (h) maximum

communication between teachers  and s tudents ,  ( i )  l imited  focus

within sess ions ,  ( j )  record keeping, (k) parental  involvement, and

(1) p o s i t iv e  climate.

Roles of  School Administrators 

Greenfield (1982) observed th a t  while "leadership" may be what 

i s  desired of  school p r in c ip a ls ,  research emphasizing only t h i s  

dimension of the ro le  may obscure many other  dimensions of what i t  

i s  t h a t  p r inc ipa ls  do. A wide range of  personal,  o rganiza t ional ,  

group, and environmental f ac to rs  influence the p r in c ip a l ,  and most 

researchers  have not examined such var iab les .
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Greenfield also observed t h a t  educational researchers  in recent  

years  have begun to  observe and record systematica l ly  the  day-to-day 

behavior of  p r in c ip a ls .  The bulk of  t h i s  e f f o r t  has been focused on 

e lem en ta ry  p r i n c i p a l s .  G re e n f i e ld  sugges ted  t h a t  much more 

research i s  needed on the da i ly  ro les  of  p r in c ip a ls ,  p a r t i c u la r ly  a t  

the secondary l ev e l .  He also advocated th a t  inserv ice  t ra in in g  and 

s t a f f  development fo r  school p r inc ipa ls  could be instrumental in 

introducing new p rac t ices  and developing the s k i l l s  needed fo r  the 

job i f  those a c t i v i t i e s  are well informed by an understanding of the 

actual problems p r inc ipa ls  face.

A s tudy  by McPherson and Buehr (1979) r e s u l t e d  in the  

development of  the Job Function Inventory for  School Pr inc ipa ls .  

The researchers  found t h a t  the  s ingle  l a rg e s t  job category involved 

th e  p r i n c i p a l ’ s r e l a t i o n s h i p s  with people  and g roups .  The ir  

research revealed four bas ic pa t te rns  used by p r in c ip a ls  in response 

to  t h e i r  work: (a) emphasizing the involvement and support of

groups, (b) focusing on the evaluat ion and improvement of  academic 

performance, (c) developing qua l i f ied  s t a f f  through personal e f f o r t ,  

and (d) emphasizing f i s c a l  control and close re la t io n sh ip s  with the 

c e n t r a l  o f f i c e .  They concluded t h a t  th e  j o b  i s  d e f in e d  by 

p r inc ipa ls  in terms of administrat ive r a th e r  than in s t ruc t iona l  

funct ions  and th a t  t r a d i t io n a l  conceptions of  the pr inc ipa l  as an 

in s t ruc t iona l  leader  increasingly  c o n f l i c t  with pressures  to  be a 

production manager.

In a study of  60 "e f fec t ive"  senior high school p r inc ipa ls  by 

the National Association of Secondary School Pr inc ipa ls  (1979), i t
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was found t h a t  th e  m a j o r i t y  o f  p r i n c i p a l s  though t  t h e i r  top 

p r i o r i t i e s  should be program development (curriculum, ins t ruc t iona l  

l e a d e r s h i p ) ,  personne l  ( e v a l u a t i o n ,  a d v i s i n g ,  c o n fe re n c in g ,  

r e c ru i t in g ) ,  and school management, in t h a t  order .

Descriptions of  the s t ru c tu re  and content  of the  d a i ly  work of 

school adminis t ra tors  have been provided in several observational 

s tudies  of  p r inc ipa ls  and a s s i s t a n t  p r inc ipa ls  (Crowson & Porter-  

Gehrie, 1980; Morris, 1981; Peterson, 1978; Wolcott, 1973). These 

desc r ip t ive  s tud ies  have suggested th a t  p r inc ipa ls  spend most of 

t h e i r  time working with students who are d i s c ip l in e  problems and 

with teachers  who have noninstruct ional needs (Peterson, 1978); 

a t t e n d i n g  t o  l o g i s t i c s ,  e x t e r n a l  r e q u i r e m e n t s ,  and s o c ia l  

p l e a s a n t r i e s  ( S p r o u l l ,  1979);  and o v e r se e in g  o r g a n i z a t i o n a l  

maintenance, pupil con t ro l ,  and e x t r a c u r r ic u la r  a c t i v i t i e s  (Martin, 

1980). Pr inc ipa ls  engage predominantly in serv ice ,  advisory,  and 

audit ing re la t io n sh ip s ;  they ne i the r  become d i r e c t l y  involved in the 

workflow a t  the  classroom level  nor seek change or improvement 

through innovation or  s t a b i l i z in g  r e la t ionsh ips  (Peterson,  1978). 

This is  in con t ras t  to  the fundamental te n e t  of  the j o b - - th a t  the 

building pr inc ipa l  should be the " ins t ruc t iona l  leader" o f  the 

school (Jacobsen, Logsdon, & Wiegman, 1973; Lezotte,  1980; Lipham & 

Hoeh, 1974; Roe & Drake, 1980).

Faber and Shearron (1970) looked a t  the ro le  of  the pr inc ipa l  

from two perspect ives:  tasks and process.  Task r e s p o n s ib i l i t i e s  

f e l l  into s ix  areas: (a) ins t ruc t ion  and curriculum development,
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(b) pupil personnel,  (c) s t a f f  personnel,  (d) community-school 

leadership ,  (e) school p lan t  and school t ran sp o r ta t io n ,  and (f) 

school f in a n c e  and b u s in e s s  management. P r i n c i p a l s '  p ro cess  

r e s p o n s i b i l i t i e s  f e l l  in to  f iv e  areas:  (a) decis ion making, (b)

programming, (c )  communicat ion,  (d) c o n t r o l l i n g ,  and (e) 

reapprais ing .

Smythe (1980) observed th a t  the pr inc ipa l  needs considerable 

technical  s k i l l .  He suggested th a t  the pr inc ipa l  does not need to 

have as much specia l ized  academic knowledge as individual teachers ,  

but the pr inc ipa l  should be an expert in pedagogical p rac t i ce s ,  

curriculum planning, ana lys is  of learning processes,  and program 

implementation.

Genck (1983) studied the p rac t ices  of nearly  1,000 schools over 

a period of  ten years .  From his  s tud ies  he concluded t h a t  "the 

cause of  decl in ing performance l i e s  in challenging circumstances 

combined with inadequate management" (p. 3) and th a t  "the real cause 

of  decl ine in educational performances over the l a s t  decade or  two 

l i e s  in inadequate school management" (p. 13).

In wri t ing  fo r  The Effect ive Pr inc ipa l :  A Research Summary,

compiled and d i s t r ib u te d  by the National Association of  Secondary 

School P r inc ipa ls ,  Manasse (1982) observed t h a t  as the growing 

research base on e f fe c t iv e  schools cons is ten t ly  has highl ighted the 

pr inc ipa l as the key to  success, school d i s t r i c t s  and other  s ta t e  

agencies have begun to  reexamine t h e i r  c r i t e r i a  fo r  c e r t i fy in g ,  

s e le c t in g ,  and evaluating p r inc ipa ls  and to  develop a wide range of 

new preservice and inserv ice  t r a in in g  approaches. Manasse also
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noted t h a t  recent research has focused s p e c i f i c a l ly  on what i t  is  

t h a t  p r inc ipa ls  do and has begun to e s ta b l i sh  l inks  between the 

management and leadersh ip  of  schools and the learn ing  th a t  takes 

place in them.

Summary

In t h i s  review of  the l i t e r a t u r e ,  the researcher  discussed 

f a c t o r s  a f f e c t i n g  t h e  p r e p a r a t i o n  and c o n t in u in g  p r o f e s s i o n a l  

development of  school adminis t ra tors .  Considerable a t t en t io n  has 

been focused on the ro le s  served by school administ ra tors  in 

providing e f fec t iv e  in s t ruc t iona l  programs for  the n a t io n ’s schools.  

The review provided  an overview o f  th e  refo rm  e f f o r t  in 

adminis t ra tor  preparat ion .  Also discussed were changes in Michigan 

e d u c a t io n a l  p o l i c i e s  r e l a t e d  to  a d m i n i s t r a t o r  p r e p a r a t i o n ,  the  

i n f l u e n c e  o f  e f f e c t i v e  sch o o ls  r e s e a r c h  on t h e  r o l e s  of  

adm in is t ra to rs ,  and research focusing on id e n t i f i a b l e  ro les  for  

school adminis t ra tors .

In the review of  the  l i t e r a t u r e  on adminis t ra tor  prepara t ion,  

the  researcher  described the f i r s t  wave of educational reform 

e f f o r t s ,  which ca l led  fo r  reform in the del ivery  o f  in s t ru c t io n ,  

s t a n d a rd s  o f  q u a l i t y  in  s tu d e n t  achievement ,  to u g h e r  t e a c h e r  

p r e p a r a t i o n  and c e r t i f i c a t i o n ,  and s t r e n g t h e n i n g  o f  r o l e s  and 

functions  of parents and c i t i z e n s  in educational decis ion making. 

The f i r s t  wave of reform reports  led to a second wave of  educational 

reform repor ts  th a t  focused on the leader  of  the local  school-- the 

p r i n c i p a l .
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The researcher  described the d i s p a r i t i e s  between the  actual 

prac t ice  of  school administrators--what  they r e a l ly  do--and the 

preparat ion they receive .  In t h i s  study, the researcher  looked at 

th e  r o l e s  o f  secondary  p r i n c i p a l s ,  t h e i r  d eg ree  of  need f o r  

addit ional  preparat ion to  meet the r e s p o n s ib i l i t i e s  of  t h e i r  ro les ,  

and the primary source o f  t h e i r  administra tor  preparat ion .

The review included a discussion of Michigan p o l ic ie s  re la ted  

to  admin istra to r  preparat ion,  including an extensive discussion of 

Pub l ic  Act 163, r e q u i r i n g  th e  c e r t i f i c a t i o n  o f  school 

adminis t ra tors .  Public Act 163 defined minimum q u a l i f i c a t io n s  for  

superintendents and o ther  adminis tra tors  of  local  and intermediate  

school d i s t r i c t s .  The requirements and implications of  new Michigan 

S ta te  Board of  Education ru les  governing the c e r t i f i c a t i o n  of  school 

admin istrators  and the State-Board-adopted Standards of  Qual ity for  

Administrator Preparation Programs were also discussed. All of 

these  new requirements for  administra to r  preparat ion have provided a 

framework fo r  developing a Michigan State  policy  fo r  adminis tra tor  

preparation and continuing professional-development programs.

The h is to ry  of e f fe c t iv e  schools research was reviewed. This 

included a review of  the implicat ions of e f f e c t iv e  schools research 

f o r  the  r o l e s  o f  a d m i n i s t r a t o r s .  This body o f  r e s e a r c h  has 

sugges ted  t h a t  one o f  th e  c h a r a c t e r i s t i c s  t h a t  d i s t i n g u i s h e s  

e f fec t iv e  schools from noneffective schools i s  a pr inc ipa l  who 

serves as an ins t ruc t iona l  leader .



CHAPTER III

RESEARCH DESIGN AND PROCEDURE

This study was designed as desc r ip t ive  research.  Borg and Gall 

(1983) d e f in e d  th e  purpose  o f  d e s c r i p t i v e  r e s e a r c h  as to  

"character ize  a sample . . .  on one or more categories"  (p. 30). 

This study is  one of  a p a i r  of  s tudies  on the preparat ion and 

c o n t in u in g  p ro fe s s io n a l -d e v e lo p m e n t  needs of  e lem enta ry  and 

secondary school p r inc ipa ls  in r e l a t io n  to  t h e i r  perceptions  about 

the range and importance of  t h e i r  job ro le s .  In th i s  study the 

researcher  focused on the preparat ion and continuing professional 

development of  secondary school p r in c ip a ls .  The other  study was 

focused on elementary p r in c ip a ls .  No attempt was made to  compare 

the r e s u l t s  of the two s tud ies .  Such comparisons could be the focus 

of a fu ture  study.

This study comprised f ive  phases. The f i r s t  phase of  the study 

was to  id en t i fy  primary ro le  desc r ip to rs  for  secondary p r inc ipa ls  

th a t  have some bas is  in e f f e c t iv e  schools research and a high 

co r re la t ion  to the actual job ro les  as perceived by secondary 

p r i n c i p a l s .  The second phase was development o f  t h e  survey 

instrument.  In the t h i rd  phase, a p i l o t  study of the survey 

questionnaire  was conducted to t e s t  the instrument i t s e l f .  The 

f o u r th  phase c o n s i s t e d  o f  i d e n t i f y i n g  and implementing a

32
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d a ta -co l lec t io n  procedure and se lec t ing  a random sample of  secondary 

school p r inc ipa ls  from a s t r a t i f i e d  sample of  Michigan public 

schools.  In phase f iv e ,  the data  from the surveys were analyzed 

s t a t i s t i c a l l y .

Phase 1; Id en t i f i c a t io n  of Role Descriptors for  
Secondary School Pr incipals

The f i r s t  phase of  t h i s  study was to  iden t i fy  primary role  

desc r ip to rs  fo r  secondary school p r inc ipa ls  th a t  have some basis  in 

e f f e c t iv e  schools research and a high co r re la t ion  to  the actual job 

ro le s  as perceived by secondary school p r in c ip a ls .  A review of  the 

l i t e r a t u r e  suggested th a t  the ro les  of  elementary, middle, and high 

school p r inc ipa ls  are more s im i la r  than d i f f e r e n t .  However, as 

Dulce (1987) noted in Thinking About School Leadership, a review of 

p r i n c i p a l s ’ job  d e s c r i p t i o n s  does rev ea l  some d i f f e r e n c e s  in 

e x p e c t a t i o n s  f o r  e lem enta ry  and secondary  p r i n c i p a l s .  These 

d i f ferences  r e l a t e  to  span of  con tro l ,  age of  s tudents ,  complexity 

of curriculum, and community expectat ions .

In iden t i fy ing  the ro le  descr ip to rs  to  be included in the 

survey instrument to  meet the purpose of  t h i s  study, the researcher  

reviewed th e  l i t e r a t u r e  on school e f f e c t i v e n e s s ,  r o l e s  of  

p r in c ip a ls ,  professional-development needs of  p r in c ip a ls ,  and the 

prepara t ion of  p r in c ip a ls .  The researcher  examined several survey 

instruments to  assess school climate and leadership ro le s ,  and the 

ro les  of  the p r inc ipa ls  in e f fec t iv e  schools were also reviewed; 

these  included (a) the School Ins truc t iona l  Climate Survey (SICS), 

developed by Jackson, Logsdan, and Taylor (1983) and based on school
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effec t iveness  research; (b) the Instruct ional  Leadership Survey 

(ILS), developed by Pat terson (1977); and (c) a study on the 

Ins t ruc t iona l  leadership of high school p r inc ipa ls  by Smith and Muth 

(1985), fo r  which the Perception of  School Quality Inventory (PSQI) 

and the Ins t ruc t iona l  Leadership Behavior Questionnaire (ILBQ) were 

developed.

In a d d i t i o n ,  th e  r e s e a r c h e r  reviewed p u b l i c a t i o n s  o f  the  

American A s s o c i a t i o n  o f  School A d m i n i s t r a t o r s ,  t h e  Nat ional  

A s s o c i a t i o n  o f  Elementary School P r i n c i p a l s ,  and th e  Nat ional  

A s s o c i a t i o n  o f  Secondary School P r i n c i p a l s  r e l a t e d  to  i n i t i a l  

pr inc ipa l  preparat ion and continuing professional development.

Role desc r ip to rs  fo r  the four broad categories  of Ins truct ional  

Supervision, Curriculum Development and Implementation, Leadership, 

and S ta f f  Development/Personnel Management were taken from the 

l i t e r a t u r e  described above and from other  survey instruments tha t  

have been used to  assess  these ro le s / func t ions .  As a r e s u l t  of the 

l i t e r a t u r e  review, ro le  desc r ip to rs  were id e n t i f i e d  fo r  each of  the 

four  ca tegor ies .  Then the descr ip to rs  were screened fo r  duplication 

and items th a t  did not p rec ise ly  r e l a t e  to  the category heading. 

The fo u r  c a t e g o r i e s  were then  reviewed by c o l l e a g u e s  o f  the  

researcher ,  un ivers i ty  p rofessors ,  and associa tes  in the Michigan 

Association of  Secondary School Pr inc ipa ls .  This process produced a 

l i s t  of ro le  desc r ip to rs  th a t  was compiled as a survey instrument.
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Phase 2: Development o f  the Survey Instrument

In the second phase, the researcher  developed an i n i t i a l  survey 

instrument with 54 questions .  The survey quest ionnaire  included 46 

questions l i s t i n g  various ro le  desc r ip to rs  associated with the 

p r i n c i p a l s h i p  under  t h e  major  c a t e g o r i e s  o f  (a)  I n s t r u c t i o n a l  

Supervision, (b) Curriculum Development and Implementation, (c) 

Leadership, and (d) S t a f f  Development/Personnel Management. For 

each ro le  d e sc r ip to r ,  respondents were asked to  ind ica te  (a) how 

important the  ro le / func t ion  is  to  t h e i r  success as a p r in c ip a l ,  (b) 

t h e i r  p e r sona l  need f o r  f u r t h e r  p r e p a r a t i o n  and c o n t in u in g  

professional development in order to be as e f f e c t iv e  as they would 

l ik e  to  be in each of the ro le s / func t ions  l i s t e d ,  and (c) t h e i r  

primary source of preparation and professional  development.

The survey questionnaire  also included e ight  questions tha t  

provided demographic desc r ip to rs  about each respondent,  such as age, 

y e a r s  of  s e r v i c e  as a p r i n c i p a l ,  c u r r e n t  a s s ignm en t ,  s tu d e n t  

enrollment of the d i s t r i c t  in which the pr inc ipa l  was cu r ren t ly  

employed, h i g h e s t  degree  ea rned ,  g ender ,  and l i k e l i h o o d  of  

ret irement in the next f iv e  years .  A copy of the survey instrument 

i s  provided in Appendix A.

The survey instrument was not meant to  be comprehensive in 

addressing a l l  the ro le s / func t ions  of the secondary p r in c ip a l .  Such 

an instrument would be too cumbersome to  administer  and analyze. 

The ca tegor ies  l i s t e d  above were se lected fo r  the survey because 

they form a common thread th a t  can be found in the l i t e r a t u r e  on 

e f fe c t iv e  schools regarding the roles  of school p r in c ip a ls .
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Phase 3: P i lo t  Study

To t e s t  the survey instrument,  the researcher  randomly se lected  

a population of  40 cu r ren t ly  employed secondary p r inc ipa ls  in 

Michigan public schools .  Each pr inc ipa l  was sent  a copy of  the 

survey instrument and asked to  complete and re tu rn  i t  to  the 

researcher .  In conducting the p i l o t  study, the  researcher  was 

seeking to  determine whether the  survey d i re c t io n s  were c lea r ,  

to  discover  approximately how long the survey took to  complete, and 

to  generate data  with which to  do an item analys is  of  r e l i a b i l i t y  to 

ensure t h a t  each item under each category was s ig n i f i c a n t  to  tha t  

category.

The p r inc ipa ls  who p a r t ic ip a te d  in the p i l o t  study s ta ted  th a t  

the d i re c t ions  and survey were very c l e a r .  They were able to 

complete the survey in about 20 minutes.

After  the p i l o t  f i e l d  t e s t ,  an item analys is  of  r e l i a b i l i t y  was 

conducted to  e n su re  t h a t  each item under  each c a te g o ry  was 

s i g n i f i c a n t  t o  t h a t  c a t e g o r y .  A Cronbach a lp h a  a n a l y s i s  of 

r e l i a b i l i t y  was used. Table 3.1 contains the values of  the Cronbach 

a lp h a  a n a l y s i s  f o r  t h e  d i f f e r e n t  c a t e g o r i e s  o f  th e  survey 

ques tionnaire .  For the importance of the ro le s / fu n c t io n s ,  the alpha 

values were: Ins t ruc t iona l  Supervision, alpha -  .5256; Curriculum

Development and Implementation, alpha -  .5463; Leadership, alpha = 

.6957; S ta f f  Development/Personnel Management, alpha = .9088. For 

t h e  need f o r  f u r t h e r  p r e p a r a t i o n ,  th e  a lpha  va lu es  were: 

Ins t ruc t iona l  Supervision, alpha ® .7671; Curriculum Development and 

Implementation, alpha = .8357; Leadership, alpha = .9313; S ta f f
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Development/Personnel Management, alpha -  .9135. The alpha for  a l l  

items combined under the importance of  the ro le s / func t ions  was 

.8823. The alpha fo r  the  need fo r  fu r th e r  preparat ion fo r  a l l  items 

combined was .9526.

Table 3 . 1 .--Cronbach alpha fo r  the d i f f e r e n t  categories  of the 
survey ques t ionnaire .

Role/Function
Importance of  the 

Role/Function
Need fo r  Further 

Preparat ion

Ins t ruc t iona l  Supervision .5256 .7671

Curriculum Development 
and Implementation .5463 .8357

Leadership .6957 .9313

S t a f f  Development/ 
Personnel Management .9088 .9135

All items combined .8823 .9526

As a result , of the item analys is ,  the survey instrument was 

reduced from 46 ro le  desc r ip to rs  to 34. To determine the survey 

items th a t  best  measured each role  function of  the pr inc ipa l  ship 

defined in the study, each item was dele ted  systematica l ly ,  and a 

new Cronbach alpha was computed for  the balance of  the items in the 

ro le / func t ion  category, using the program SPSS. Based on the value 

of  the re su l t in g  Cronbach alpha, the researcher  decided to  remove 

from each ro le / func t ion  category the items th a t  increased alpha 

s i g n i f i c a n t l y  when d e l e t e d  and t h a t  were judged not  to  be
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detr imental to  the measuring of  th a t  ro le / func t ion  category of  the 

principal  sh ip .  Appendix B shows the grouping of  the scale  items 

used in the survey instrument.

Phase 4: Data-Collection Procedure and Sample Selection

The fourth  phase of  t h i s  study was to  ask a sample of  Michigan 

secondary public school p r inc ipa ls  employed during the 1989-90 

school year  to  complete the survey. The data  c o l le c t io n  followed a 

two-step procedure. Step one involved mailing the  quest ionnaire  and 

an explanatory cover l e t t e r  to  a randomly se lected  sample of school 

p r inc ipa ls  drawn from a systematic s t r a t i f i e d  sample of Michigan 

public schools .  This i n i t i a l  mailing included a stamped, re turn-  

addressed envelope fo r  the survey. I t  a lso included a numbered post 

card t h a t  was return-addressed and stamped. The number on the post 

card corresponded to  a number t h a t  was given to  the respondent in 

the i n i t i a l  sample. This procedure was followed so as to  iden t i fy  

those in the sample who had returned the survey and to  avoid 

dupl icat ion  in a follow-up mailing. Step two of  the procedure 

involved  sending a second copy of  t h e  q u e s t i o n n a i r e  and an 

appropriate cover l e t t e r  with a stamped, re turn-addressed envelope 

to  those persons who had not returned the or ig ina l  survey within six 

weeks.

The population fo r  t h i s  study consis ted of a l l  secondary school 

p r inc ipa ls  in Michigan public schools.  According to  the Michigan 

Department of Education’s Professional Personnel Regis ter  data  for  

the year 1987-88, there  were 1,033 secondary school p r inc ipa ls  in
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Michigan public schools.  Of these ,  931 (90%) were males and 102 

(10%) were females. They were d i s t r ib u te d  in 57 intermediate  school 

d i s t r i c t s  (ISDs) r e p r e s e n t i n g  th e  t o t a l  g eograph ica l  a r e a  of  

Michigan. Within the 57 ISDs, there  are 564 local school d i s t r i c t s  

th a t  vary in pupil population s ize .  However, only 524 of these 

d i s t r i c t s  provided a f u l l  K-12 program and had a t  l e a s t  one high 

school .

For purposes  o f  c a t e g o r i z i n g  school  d i s t r i c t s  by pupi l  

population,  the five-code c l a s s i f i c a t i o n  system r e f l e c t in g  the pupil 

population s ize  of school d i s t r i c t s  as spec if ied  by the Michigan 

School Code of  1976 was used. The codes are as follows:

1. A school d i s t r i c t  o f  th e  F i r s t  Class  with  a pupi l

population of 120,000 or more.

2. A school d i s t r i c t  o f  th e  Second Class  with a pupil

population of more than 30,000 and less  than 120,000.

3. A school d i s t r i c t  o f  th e  Third  Class  with  a pupil

population of more than 2,400 and le ss  than 30,000.

4. A school d i s t r i c t  o f  th e  Fourth  Class  with a pupil

population of more than 75 and le s s  than 2,400.

5. A school d i s t r i c t  o f  th e  F i f t h  Class  with  a pupil

population of le ss  than 75.

Table  3 .2  shows th e  d i s t r i b u t i o n  o f  lo c a l  p u b l i c  school 

d i s t r i c t s ,  using the school d i s t r i c t  codes 1 to  5 in the population 

of local school d i s t r i c t s .



40

Table 3 . 2 . - -D is t r ibu t ion  of school d i s t r i c t s  in the  population by 
school d i s t r i c t  code.

F i r s t  Second Third Fourth F if th Total

Frequency 1 3 132 412 16 564

A sample s ize  of  384 secondary p r inc ipa ls  was determined by the 

researcher  to  provide a level of confidence equal to  95% and a 

sampling e r ro r  no g rea te r  than plus or minus 10%. Based on a 

presumption  o f  a 75% r e t u r n  r a t e  o f  mai led  q u e s t i o n n a i r e s ,  

approximately 508 secondary school p r inc ipa ls  were se lected  to 

represent  a to ta l  of  1,033 secondary school p r inc ipa ls  in the s t a t e .  

To s e le c t  a sample th a t  was rep resen ta t ive  of  the population of a l l  

secondary school p r in c ip a ls  in Michigan, a proport ionate  s t r a t i f i e d  

systematic sampling procedure was followed. To represent  the 

d iv e r s i ty  of the geographical areas in a l l  o f  Michigan, school 

d i s t r i c t s  were drawn from each ISD in the s t a t e .  Because Michigan 

school d i s t r i c t s  vary in population s iz e ,  a p robab i l i ty  sample of 

school d i s t r i c t s  proport ionate  to  pupil population s ize  of  school 

d i s t r i c t s  was drawn. The local school d i s t r i c t s  within each ISD 

were s t r a t i f i e d  according to  the school d i s t r i c t  codes (1 to  5),  

which r e f l e c t  the pupil population s ize  of  th a t  d i s t r i c t .

The four la rg e s t  urban school d i s t r i c t s  in the s t a t e  (codes 1 

and 2) were added as c e r t a in ty  se lec t ions .  These are the Detroi t  

Public Schools, F l in t  Public Schools, Grand Rapids Public Schools, 

and Lansing Public Schools. Then 285 local school d i s t r i c t s  were
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selec ted  systematica l ly  from the pool of  the remaining s t r a t i f i e d  

560 school d i s t r i c t s ,  representing school codes 3 to  5 and using the 

sampling r a t i o  (the proportion of  school d i s t r i c t s  in the population 

t h a t  were se lec ted)  of  one-half  for  each s t r a t i f i e d  grouping. The 

f i r s t  school d i s t r i c t  on the l i s t  o f  each s t r a t i f i e d  d i s t r i c t  

grouping was se lec ted  systematica l ly ;  then every second d i s t r i c t  

following was se lec ted  fo r  the local school d i s t r i c t  sample. Table 

3.3 shows the d i s t r i b u t io n  of  school d i s t r i c t s  by s ize  in the 

se lec ted  sample. The proportion of these  c l a s s i f i c a t i o n s  in the 

sample was designed to  r e f l e c t  the same proportion in the population 

of  the  564 school d i s t r i c t s .

Table 3 . 3 . - -D is t r ibu t ion  of  school d i s t r i c t s  in the sample by school 
d i s t r i c t  code.

F i r s t  Second Third Fourth Fif th Total

Frequency 1 3 73 201 11 289

Once the sample of school d i s t r i c t s  had been se lec ted ,  a l i s t  

of a l l  secondary school p r inc ipa ls  in these  d i s t r i c t s  was prepared 

to  give a to t a l  of  508 names. Of these ,  47 (9.3%) were females and 

461 (90.75%) were males. These numbers are cons is ten t  with the 

actual percentages of  males and females in the  population of  the 

1,033 secondary school p r inc ipa ls  in Michigan (see Table 4.1 in 

Chapter  IV). Also ,  t h e  age d i s t r i b u t i o n  o f  t h e  r e sp o n d en ts  

corresponded to  the age d i s t r ib u t io n  of the population of  secondary
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pr inc ipa ls  in Michigan fo r  the year  1987-88 (see Table 4.2 in 

Chapter IV).

Phase 5: Data Analysis

In analyzing the da ta ,  the researcher  proceeded in two main 

phases. In phase one, d esc r ip t ive  analyses were used to  examine the 

d i s t r i b u t io n s  of the dependent var iab les  in the sample as a whole, 

as well  as w i th in  t h e  v a r io u s  c a t e g o r i e s  o f  t h e  independent  

var iab les  (gender,  length of  serv ice ,  age, and demographics of 

schools) ,  fo r  each of  the ro le s / fu n c t io n s .  S p ec i f ic a l ly ,  the  mean 

and standard devia t ion of  the perceived importance and t ra in in g  

needs fo r  each of the four ro le s / func t ions  were ca lcu la ted  fo r  the 

sample as a whole and within the ca tegor ies  of  the independent 

va r iab les .

A ro le / func t ion  was judged important or a p r i o r i t y  need for

t ra in in g  i f  i t  received an average ra t in g  of a t  l e a s t  3 .5 .  To

determine the range of  importance of a given ro le / fu n c t io n  and i t s

perceived t r a in in g  needs, the following scale  was used:

1.0-2.49 = Not important/no need 
2.5-3.49 -  L i t t l e  importance/moderate need 
3.5+ « Very important/high need

The means of the perceived importance and the  t r a in in g  needs of 

the four ro le s / fu n c t io n s  were then rank ordered to  determine the 

ro le s / func t ions  t h a t  p r inc ipa ls  perceived as the most important or 

the most needed fo r  t r a in in g .

To f in d  th e  p rev io u s  pr imary so u rc e s  o f  p r e p a r a t i o n  and 

t r a i n i n g  in t h e s e  r o l e s / f u n c t i o n s ,  t h e  p e r c en ta g e  d i s t r i b u t i o n
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(frequency d i s t r ib u t io n )  was constructed fo r  the items within the 

four  ro le s / func t ions  fo r  the  sample population.

In the second phase of  the ana lys is ,  the perceived importance 

of  the ro le s / func t ions  and t h e i r  t r a in in g  needs of  the sample were 

compared among various ca tegor ies  o f  the independent va r iab les :  

gender,  length of  s e rv ice ,  age, and demographics of  the schools.  To 

do the comparison between the sample means, one-way analys is  of 

variance with pos te r io r i  con t ra s t s  was used.

The following research questions wil l  be answered as a r e s u l t  

of t h i s  study:

1. What do secondary p r inc ipa ls  perceive to  be the range of 

importance of  the se lec ted  adminis t ra tor  ro le s / func t ions?

2. What d i f fe rences  e x i s t  among secondary p r inc ipa ls  regarding 

t h e i r  perceptions about adminis t ra tor  ro le s / fu n c t io n s ,  comparing the 

v a r i a b l e s  o f  gender ,  age,  l en g th  o f  s e r v i c e  as  a secondary 

p r in c ip a l ,  and the s ize  and loca t ion  of  t h e i r  school?

3. What do secondary p r inc ipa ls  perceive to  be t h e i r  degree of
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in each of  the se lected ro le s / func t ions?

4. What d if ferences  e x i s t  among secondary p r inc ipa ls  regarding 

t h e i r  professional-development needs, comparing the  var iab les  of 

gender, age, length of serv ice  as a secondary p r in c ip a l ,  and s ize  

and loca t ion  of  t h e i r  school?

5. What do secondary p r inc ipa ls  id en t i fy  as t h e i r  primary 

source of  preparat ion and continuing professional development for  

each of the selected adminis t ra tor  ro les / func t ions?
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Summary

The work of  t h i s  chapter  consis ted of  four  phases. The f i r s t  

phase was to  id en t i fy  primary ro le  desc r ip to rs  fo r  secondary school 

p r inc ipa ls  t h a t  have some basis  in e f fec t iv e  schools research and a 

high co r re la t ion  to  the actual job ro les  as perceived by secondary 

school p r in c ip a ls .  In the  second phase, the  researcher  developed an 

i n i t i a l  survey instrument with 54 questions  t h a t  included e ight 

questions on demographic desc r ip to rs  about each respondent and 46 

questions l i s t i n g  various ro le  desc r ip to rs  associated with the 

p r i n c i p a l s h i p  under  t h e  major  c a t e g o r i e s  o f  (a)  I n s t r u c t i o n a l  

Supervision, (b) Curriculum Development and Implementation, (c) 

Leadership, and (d) S t a f f  Development/Personnel Management. Phase 

th ree  involved a p i l o t  t e s t  of  the survey instrument with 40 

cur ren t ly  employed secondary p r inc ipa ls  in Michigan public schools.  

After  the  p i l o t  f i e ld  t e s t ,  an item analys is  of r e l i a b i l i t y  was 

conducted to  ensu re  t h a t  each item under each c a te g o ry  was 

s i g n i f i c a n t  t o  t h a t  c a t e g o r y .  A Cronbach a lpha  a n a l y s i s  of  

r e l i a b i l i t y  was used. As a r e s u l t ,  the instrument was reduced to  34 

questions,  plus the e igh t  questions on demographics. The fourth 

phase was to  ask a sample of  508 Michigan secondary publ ic  school 

p r inc ipa ls  employed during the 1989-90 school year  to  complete the 

survey.



CHAPTER IV

ANALYSIS AND INTERPRETATION OF THE DATA

Presented 1n t h i s  chapter  are the analyses and in te rp re ta t io n  

of  the data  gathered from the  responses o f  312 secondary school 

p r inc ipa ls  to  the instrument t h a t  was developed fo r  the study. The 

in s t ru m e n t  inc luded  a 34 - i tem  s c a l e  d e s c r i b i n g  v a r io u s  r o l e s /  

functions associated  with the p r inc ipa lsh ip ,  assessing th ree  areas: 

th e  importance o f  t h e s e  r o l e s / f u n c t i o n s  as p e rce iv ed  by the  

p r in c ip a ls ,  the p r in c ip a l s ’ personal needs fo r  fu r th e r  preparat ion 

and continuing professional  development, and the  most valuable 

source of  preparat ion and continuing professional development. In 

addi t ion ,  the  instrument included an eight- i tem background sec t ion .

C harac te r i s t ic s  of the Survey Sample

Five hundred four building p r inc ipa ls  were sent the survey 

instrument in September 1989. Of th a t  number, 312 returned surveys 

fo r  a response r a te  of  61%.

In Tables 4.1 through 4.7 the sample of  secondary school 

p r inc ipa ls  i s  described in terms of  gender, age, degree held, t h e i r  

c u r r e n t  and primary ass ignm ent ,  y e a r s  o f  e x p e r i e n c e ,  s tu d e n t  

enrollment of  the school d i s t r i c t  in which they were employed, and 

the l ikel ihood of t h e i r  r e t i r i n g  within the next f ive  years.

45
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Ninety-three percent (286) of  the respondents were males,  and 

7% (23) were females (see Table 4 .1 ) .  The corresponding percentages 

in the  population of  a l l  secondary school p r inc ipa ls  in Michigan for  

the  year 1987-88 were 90% for  males and 10% fo r  females.

Table 4 .1 . - -D is t r ib u t io n  of p a r t ic ip a n ts  by gender.

Gender
Sample Population

N % N %

Male 286 92 931 90
Female 23 7 102 10

Total 312a 100 1,033 100

aThree of  the pa r t ic ip an ts  did not repor t  t h e i r  gender.

The majori ty  of  respondents,  52%, id e n t i f i e d  themselves in the 

range of 41 to  50 years of age. Th i r ty - th ree  percent of the 

respondents were 51 years  of  age or o lder ,  and 15% were le ss  than 40 

years  o f  age (see Table 4 .2) .

Two hundred th ree  (65%) respondents held a master’s degree. An 

a d d i t i o n a l  22% he ld  a s p e c i a l i s t  d e g re e .  Only 12% o f  the  

respondents held e i t h e r  an Ed.D. (7%) or a Ph.D. (5%) degree (see 

Table 4 .3 ) .
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Table 4 . 2 . - -D is t r ibu t ion  of p a r t ic ip a n ts  by age.

Age Group
Sample Population

N % N %

< 30 2 1 1 0
30-40 43 14 104 10
41-50 163 52 468 46
51-55 65 21 231 22
> 55 38 12 239 22

Total 312a 100 1,033 100

a0ne of  the p a r t ic ip a n ts  did not report  age group.

Table 4 . 3 . - -D is t r ibu t ion  of  p a r t ic ip a n ts  by degree held.

Degree Held
Sample Population

N % N %

Bachelor’s 0 0 48 5
Master’s 203 65 793 77
Speci a l i  s t 67 22 72 7
Ed.D. 23 7 70 7
h l  nrn .u . i / O 50 5

Total 312a 100 1,033 100

aTwo of the p a r t ic ip a n ts  did not report  degree held.

One hundred f i f t y - s e v e n  re sp o n d en ts  (50%) were c u r r e n t l y  

assigned to  the senior  high as p r in c ip a ls .  An addi t ional  35 

respondents (11%) had s p l i t  ju n io r / s en io r  high assignments.  Thus, 

190 respondents (61%) had a senior  high pr inc ipa l  assignment.
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T h ir ty -s ix  percent (111) of the respondents reported being assigned 

to  the ju n io r  high (see Table 4 .4 ) .

Table 4 . 4 . - -D is t r ibu t ion  of  p a r t ic ip a n ts  by t h e i r  current  primary 
assignment as p r in c ip a ls .

Primary Assignment
Sample Population

N % N %

Elementary 8 3 20 2
Junior  high 111 36 373 36
Senior high 157 50 435 42
Jun io r / sen io r  high 35 11 120 12
Other 0 0 85 8

Total 312a 100 1,033 100

a0ne o f  the p a r t ic ip a n ts  did not repor t  a primary assignment.

Thir ty-n ine  percent of the respondents had ten years or le ss  

experience as a p r in c ip a l .  Twenty-two percent had f ive  years  or 

le s s  experience, and 22% had 20 years  or  more experience as a 

pr inc ipa l  (see Table 4 .5 ) .

Table 4 . 5 . - -D is t r ibu t ion  of  p a r t ic ip a n ts  by years of  experience.

Years of Experience N %

0- 5 70 22
6-10 53 17

11-15 55 18
16-20 65 21
20+ 68 22

Total 312a 100

a0ne of  the p a r t ic ip a n ts  did not report  the years  of  experience.
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Ten respondents (3%) were employed in Michigan’s only Class 1 

public school d i s t r i c t - - D e t r o i t .  Another ten  respondents (3%) were 

from the th re e  Class 2 public school d i s t r i c t s  in Michigan--Grand 

Rapids, F l i n t ,  and Lansing. One hundred s ix ty  respondents (51%) 

were employed in C la s s  3 p u b l i c  school d i s t r i c t s ,  and 131 

respondents (42%) reported being employed in Class 4 public school 

d i s t r i c t s  (see  Table 4 .6 ) .

Table 4 . 6 . - -D is t r ib u t io n  of  p a r t ic ip a n ts  by the s ize  of  t h e i r  
school d i s t r i c t  (student enrollment) .

Student Enrollment Number Percent

More than 120,000 (Class 1) 10 3
More than 30,000; le ss  than 120,000 (Class 2) 10 3
More than 2,400; le s s  than 30,000 (Class 3) 160 52
More than 75; less  than 2,400 (Class 4) 131 42
Less than 75 0 0

Total 312a 100

a0ne o f  the p a r t i c ip a n ts  did not report  student enrollment.

T h i r ty - s ix  percent of the respondents indicated they would be 

r e t i r i n g  in the next f ive  years  (see Table 4 .7 ) .  Of the number 

r e t i r i n g ,  44% se lec ted  1993 as the year  they would l ik e ly  or 

possibly r e t i r e .
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Table 4 . 7 . - -D is t r ibu t ion  of  p a r t ic ip a n ts  by l ikel ihood of  t h e i r  
r e t i r i n g  within the next f ive  years.

Likelihood of  Retiring Number Percent

Very l ik e ly 66a 21
Possibly 46a 15
Not l ik e ly 197 63

Total 312b 100

aThe majority o f  those r e t i r i n g  (44%) indicated th a t  they would 
be very l i k e ly  or possibly r e t i r i n g  in 1993.

bThree of the p a r t ic ip a n ts  did not report  t h i s  item.

Results fo r  the Research Questions 

Five research questions were formulated to  serve the purpose of 

the study. In the  following pages, each research question is  

r e s t a t e d ,  followed by a report  of  the data  per ta in ing  to  tha t  

ques tion.

Research Question 1

What i s  the range o f  secondary p r in c ip a l s ’ perceptions of  the 
importance of  se lected  administra to r  ro les / func t ions?

The secondary school pr incipa ls* perceptions of  the  importance

of  the ro le s / func t ions  of  the p r inc ipa lsh ip  are shown in Tables 4.8

through 4.12.

As shown in Table 4 .8 ,  secondary school p r in c ip a l s ’ perceptions 

of the importance of these ro le s / func t ions  ranged from L i t t l e  

Importance (3 on the scale)  to  Very Important (5 on the sca le ) .  

Leadership, with a mean score of  4.65, was id e n t i f i e d  as the most
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important ro le ,  followed by Ins t ruc t iona l  Supervision with a mean 

score of 4.54, S ta f f  Development/Personnel Management with a mean 

score of 4.53, and Curriculum Development and Implementation with a 

mean score of  4.46.

Table 4 . 8 . --Secondary school p r in c ip a l s ’ perceptions  of  the impor­
tance of  the  four  ro le s / func t ions  of the  p r inc ipa lsh ip .

Role/Function N Min. Max. X SD

Inst ruc t iona l  Supervision 301 3 5 4.54 0.35

Curriculum Development 
and Implementation 295 3 5 4.46 0.42

Leadership 296 3 5 4.65 0.29

S ta f f  Development/ 
Personnel Management 304 3 5 4.53 0.37

As shown in Table 4.9, in the category of Ins t ruc t iona l

Supervision, the most important individual ro le  as perceived by

secondary school p r inc ipa ls  was Item 6, Maintain t h a t  a l l  students 

can learn and expect them to  succeed. This category had a mean 

score of  4.80.  I t  was followed in second place by Item 1, Knowledge 

of  l a t e s t  research r e la ted  to  in s t ru c t io n ,  with a mean score of

4.69; in t h i rd  place , with a mean score of  4.65, was Item 5,

Encourage teachers  to  use in s t ruc t iona l  techniques re levant  to

curriculum object ives  and research-based p r inc ip les  of  teaching. 

Viewed as the l e a s t  important individual ro le  in t h i s  area was Item 

3, Use o f  t e s t  s co re s  to  recommend changes in  i n s t r u c t i o n a l
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program, with a mean score of  4.23. Seen as the next l e a s t  

important ro le  1n rank order  was Item 7, Bring in s t ruc t iona l  issues  

to  the f acu l ty  for  d iscussion,  with a mean score o f  4.37.

Table 4 . 9 . --Secondary school p r in c ip a l s ’ perceptions  of  the impor­
tance o f  Ins t ruc t iona l  Supervision.

Item Content N Min. Max. X SD

1. Knowledge of  l a t e s t  research
re la ted  to  in s t ru c t io n  311 3 5 4.69 0.48

2. Use of  g o a l - se t t in g  to  
improve in s t ru c t io n  and
involvement of  s t a f f  in 312 2 5 4.54 0.57
goal s e t t in g  toward more 
e f fec t iv e  schools

3. Use of  t e s t  scores to  recom­
mend changes in ins t ruc -  311 2 5 4.23 0.68
tional  program

4. Student time on ta sk  is
encouraged 308 1 5 4.48 0.66

5. Encourage teachers  to  use 
in s t ruc t iona l  techniques
re levant  to  c u r r i c u la r  312 1 5 4.65 0.51
objec t ives  and research-  
based p r inc ip les  of learning

6. Maintain t h a t  a l l  students
can learn  and expect them 310 1 5 4.80 0.47
to  succeed

7. Bring ins t ruc t iona l  issues
to facu l ty  for  discussion 311 2 5 4.37 0.62

Ins t ruc t iona l  Supervision 301 3 5 4.54 0.35
(items combined)
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For the category of  Curriculum Development and Implementation, 

the individual ro le  with the highest  ranking, as perceived by 

secondary school p r in c ip a ls ,  was Item 9, Coordinate curriculum 

development within the building,  with a mean score of  4.68 (see 

Table 4 .10) .  I t  was followed by Item 8, Knowledge about thinking 

and research r e la ted  to  cu r r i c u la r  needs of  s tudents ,  with a mean 

score of  4.54; and Item 11, Help teachers  implement the  curriculum, 

with a mean score of  4.52. Consistent with the r e s u l t s  fo r  Item 3, 

the l e a s t  important individual ro le  in t h i s  area was Item 12, 

A b i l i t y  t o  d i s a g g r e g a t e  and examine t e s t  s c o re  d a ta  t o  make

recommendations fo r  curriculum rev is ion ,  with a mean score of  4.10.

As shown in Table 4.11, fo r  the category of Leadership, the most 

im por tan t  in d iv id u a l  r o l e  as p e rce iv ed  by secondary  school 

p r inc ipa ls  was Item 23, Develop sense of  teamwork among s t a f f ,  with 

a high mean score of  4.82. This was followed by Item 16, Be a good 

problem solver ,  with a mean score of  4.80; Item 21, Have good

wri t ten  and oral communication s k i l l s ,  with a mean score of  4.78;

and Item 14, Knowing when to  delegate ,  with a mean score of  4.77.

The l e a s t  important individual ro le  in t h i s  area was Item 24, Apply 

val id  research findings to  school p rac t ice ,  with a mean score of 

4.32. The next l e a s t  important ro le  was Item 17, A bi l i ty  to  gather  

and analyze data re :  cogni t ive ,  a f f e c t iv e ,  and cl imate needs of  the 

building,  with a mean score of 4.36.
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Table 4.10.--Secondary school principals’ perceptions of the impor­
tance of Curriculum Development and Implementation.

Item Content N Min. Max. X SD

8. Knowledge about thinking 
and research r e l a t e d  to  
c u r r i c u la r  needs of  students

309 3 5 4.54 0.58

9. Coordinate curriculum 
development within the 
building

309 1 5 4.68 0.57

10. Aid s t a f f  in assuring cur­
riculum i s  applicable  to 
s k i l l s  and a b i l i t i e s  p res ­
ent s tudents  wil l  need as 
adults

309 3 5 4.49 0.58

11. Help teachers  implement 
the curriculum 302 3 5 4.52 0.61

12. A bi l i ty  to  disaggregate and 
examine t e s t  score data to 
make recommendations for  
curriculum revis ion

304 1 5 4.10 0.81

13. S k i l l s  in curriculum 
a r t i c u la t i o n

304 1 5 4.46 0.57

Curriculum Development
•  J f am ailU Allip 1 ClllCilbOb 1 VII
(items combined)
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w

cw A A d
1 »1 V Q.42



55

Table 4.11.--Secondary school principals’ perceptions of the impor­tance of Leadership.

Item Content N Min. Max. X SD

14. Know when to  delegate 307 3 5 4.77 0.44

15. Adjust leadership  s ty le  to 
f i t  the needs of  the s i t u a ­
t ion

307 2 5 4.61 0.54

16. Be a good problem solver 308 3 5 4.80 0.42

17. A b i l i ty  to  gather  and
analyze data re : cogni t ive ,  
a f f e c t iv e ,  and cl imate 
needs of  the building

310 1 5 4.36 0.70

18. Be vis ion  or iented and aid 
s t a f f  in long-range planning 308 3 5 4.65 0.50

19. Keep abreast  of current  
research and trends in edu­
cat ion

309 1 5 4.55 0.59

20. Be adept a t  co n f l i c t  manage­
ment 308 3 5 4.73 0.46

21. Have good wri t ten  and oral 
communication s k i l l s 308 3 5 4.78 0.43

22. Involve others  appropriately  
in decis ion making 310 3 5 4.73 0.46

23. Develop sense of teamwork 
among s t a f f 308 3 5 4.82 0.39

24. Apply va l id  research f in d ­
ings to  school p rac t ice 308 2 5 4.32 0.62

Leadership 
(items combined)

296 3 5 4.65 0.29
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For the category of  S ta f f  Development/Personnel Management, the 

most important individual ro le  id en t i f i e d  by secondary pr inc ipa ls  

was Item 33, A bi l i ty  to  take co r rec t ive  action on personnel matters 

to  maintain qua l i ty  and e f fec t iveness ,  with a mean score of 4.74 

(see Table 4 .12).  This was followed by Item 31, Encourage teachers  

to  t r y  new ideas without fea r  of  r ep r i sa l  fo r  f a i l u r e ,  with a mean 

score of  4.73; and Item 26, S k i l l s  in building upon s trengths  of 

s t a f f  members, with a mean score of  4.68. The l e a s t  important 

individual ro le  was Item 25, Be able to  understand and apply adult  

learning and motivation theory, with a mean score of  4.03. The next 

l e a s t  important individual  r o le  was Item 28, A bi l i ty  to  assess in- 

service  needs and seek resources to  f i l l  those needs, with a mean 

score of 4.29.

Research Question 2

What d i f fe rences  e x i s t  among secondary p r in c ip a ls  regarding 
t h e i r  perceptions  about adminis t ra tor  ro le s / fu n c t io n s ,  compar­
ing the var iab les  of gender,  age, length of service as a 
secondary p r in c ip a l ,  and the s ize  and locat ion of  t h e i r  school?

To answer t h i s  r e s e a r c h  q u e s t i o n ,  s e v e ra l  s t a t i s t i c a l

hypotheses were t e s t e d .  Each one i s  s ta ted ,  followed by the r e s u l t s

of  the s t a t i s t i c a l  analyses fo r  t h a t  hypothesis.

Hypothesis 1 : There are no d i fferences  between male and female 
secondary school p r in c ip a l s ’ perceptions  of  the importance of 
the ro le s / func t ions  of the p r inc ipa lsh ip .

To t e s t  whether there  were any d i f fe rences ,  a one-way analysis

o f  v a r i a n c e  was performed,  fo l lowed by a Student-Newman-Keuls

p os te r io r i  con t ras t  t e s t  for  comparisons of  a l l  ava i lab le  pa i r s  of

means, when found necessary.
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Table 4.12.--Secondary school principals’ perceptions of the impor­
tance of Staff Development/Personnel Management.

Item Content N Min. Max. X SD

25. Be able to  understand and 
apply adult  learning and 
motivation theory

308 1 5 4.03 0.84

26. S k i l l s  in building upon 
s t rengths  of  s t a f f  members 309 1 5 4.68 0.53

27. A b i l i ty  to  a r b i t r a t e  d i s ­
putes and agreements 310 3 5 4.62 0.56

28. Abi l i ty  to assess in -se rv ice  
needs and seek resources to 
f i l l  those needs

311 1 5 4.29 0.69

29. Encourage leadership by 
s t a f f  and students 311 3 5 4.67 0.50

30. Ensure t h a t  s t a f f - 
development programs are 
based on teach e rs ’ needs

311 1 5 4.47 0.70

31. Encourage teachers  to  t ry  
new ideas without f e a r  of  
r e p r i s a l  fo r  f a i lu r e

310 3 5 4.73 0.48

32. Conduct s t a f f  meeting which 
teachers  perceive relevant  
and informative

310 2 5 4.56 0.57

33. Abi l i ty  to  take cor rec t ive  
act ion on personnel matters 
to  maintain q ua l i ty  and 
e f fec t iveness

311 3 5 4.74 0.46

34. A b i l i ty  to  a s s i s t  s t a f f  
members in s e t t in g  r e a l i s t i c  
and appropriate goals for  
growth and improvement

311 3 5 4.53 0.55

S ta f f  Development/ 
Personnel Management 
(items combined)

304 3 5 4.53 0.37
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Table 4.13 shows the r e s u l t s  of  the one-way analys is  of 

variance fo r  gender d i f fe rences .  Some gender d i f fe rences  emerged. 

Female p r i n c i p a l s  scored  h ig h e r  than  males in a l l  fo u r  

ro le s / fu n c t io n s .  However, on the basis  of  the computed s t a t i s t i c ,  

t h e  n u l l  h y p o th e s i s  was r e j e c t e d  f o r  two r o l e s / f u n c t i o n s :  

Ins t ruc t iona l  Supervision (p < .01) and Curriculum Development and 

Implementation (p < .01).  Females tended to perceive these  two 

ro les  as s ig n i f i c a n t ly  more important than did males.

Table 4 .1 3 . --One-way analysis  of variance on the importance of  the 
ro le s / func t ions  of the p r inc ipa lsh ip  and gender.

Role/Function Gender N X SD F-Ratio P

Instruc t iona l
Supervision

Male
Female

277
22

4.52
4.77

0.35
0.24 10.55 .0013*

Curriculum Development 
and Implementation

Male
Female

269
23

4.44
4.72

0.42
0.30

9.90 .0018*

Leadership Male
Female

270
23

4.64
4.74

0.29
0.25

2.64 .1050

H a w o l n n m o n t /w v u i  i w w v w t  vy

Personnel Management
Mai e 
Female

9 7 P 4.52 
4 ! 67

0.36
0*42

3.38 .0670

♦Signif icant  a t  the .01 leve l .

Hypothesis 2 : There are no d ifferences  among the d i f f e r e n t  age 
groups with regard to t h e i r  perceptions of the importance of 
the ro le s / func t ions  of the p r inc ipa lsh ip .

As shown in Table 4.14, the one-way analysis  of variance showed 

no s t a t i s t i c a l l y  s ig n i f i c a n t  d if fe rences  among the four age groups
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(p > .05) with regard to  t h e i r  perceptions of  the importance of  the 

ro le s / fu n c t io n s .  Thus, the null  hypothesis of  no s ig n i f i c a n t  

d i f ferences  was not re jec ted  a t  the .05 s ign if icance  l ev e l .

Table 4 .1 4 . --One-way analys is  o f  variance on the importance o f  the 
ro le s / func t ions  of  the p r inc ipa lsh ip  and age.

Role/Function Age N X SD F-Ratio p

Ins t ruc t iona l < 40 43 4.48 0.36
Supervision 41-50 162 4.58 0.34 0.54 .2036

51-55 58 4.50 0.33
> 55 37 4.51 0.36

Curriculum Development < 40 43 4.40 0.44
and Implementation 41-50 154 4.48 0.43 1.06 .3675

51-55 58 4.48 0.42
> 55 38 4.53 0.37

Leadership < 40 43 4.68 0.24
41-50 155 4.63 0.32 0.81 .4916
51-55 60 4.64 0.26
> 55 37 4.70 0.28

S ta f f  Development/ < 40 45 4.60 0.33
Personnel Management 41-50 158 4.49 0.39 2.54 .0568

51-55 62 4.52 0.37
v CC < ww 00vv A d AT « V 1 ft 90V 9

Hypothesis 3 : There are no d i fferences  among the groups with
d i f f e r e n t  years of experience with regard to  t h e i r  perceptions 
of  the importance of the ro les / func t ions  of the p r inc ipa lsh ip .

S t a t i s t i c a l l y  s ig n i f ic an t  d i fferences  were found among the f ive

groups fo r  a l l  the ro le s / func t ions  of the p r inc ipa lsh ip  (see Table

4 .15) .  The null  hypothesis of  no s ig n i f i c a n t  d i f fe rences  was

re jec ted  a t  the .01 level fo r  Ins t ruc t iona l  Supervision, Curriculum
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Development and Implementation, and Leadership; I t  was re jec ted  at 

the .05 level  for  S ta f f  Development/Personnel Management.

Table 4 .1 5 . --One-way analys is  of  variance on the importance of  the 
ro le s / func t ions  o f  the p r inc ipa lsh ip  and years of  
experience.

Role/Function
Years of 

Exper. N X SD F-Ratio P

Ins t ruc t iona l 0- 5 68 4.55 0.35
Supervision 6-10 53 4.54 0.33

11-15 52 4.69 0.28 3.95 .0039*
16-20 64 4.44 0.38
20+ 63 4.50 0.33

Curriculum Development 0- 5 68 4.50 0.42
and Implementation 6-10 51 4.47 0.44

11-15 49 4.62 0.34 3.74 .0055^
16-20 62 4.33 0.37
20+ 64 4.43 0.37

Leadership 0- 5 69 4.66 0.26
6-10 50 4.63 0.37

11-15 54 4.76 0.24 3.53 .0079*
16-20 58 4.56 0.29
20+ 64 4.63 0.28

S ta f f  Development/ 0- 5 69 4.54 0.37
Personnel Management 6-10 51 4.49 0.42

11-15 54 4.66 0.28 2.78 .0270A
16-20 62 4.44 0.38
20+ 67 4.53 0.35

♦Signif icant  a t  the .05 l ev e l .

♦♦Signif icant  a t  the .01 l ev e l .

To t e s t  which two groups were contr ibu t ing  to  the overall  

d i f fe rence ,  Student-Newman-Kurls comparison t e s t s  were conducted.
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For I n s t r u c t i o n a l  S u p e r v i s io n ,  th e  p a i r s  o f  groups t h a t  were 

s ig n i f i c a n t ly  d i f f e r e n t  a t  the .05 level were the groups with 11-15 

years  of  p r inc ipa lsh ip  experience and 0-5 years  of p r inc ipa lsh ip  

experience, with the  f i r s t  scoring higher; the groups with 11-15

years  of  p r inc ipa lsh ip  experience and 16-20 years of  p r inc ipa lsh ip  

experience, with the  f i r s t  group scoring higher; and the groups with 

11-15 years  of  p r inc ipa lsh ip  experience and 20 or  more years  of 

p r inc ipa lsh ip  experience, with the f i r s t  scoring higher.

For Curriculum Development and Implementation, the only groups 

t h a t  d i f f e re d  s ig n i f i c a n t ly  a t  the .05 level were those with 11-15 

years  of  p r inc ipa lsh ip  experience and 16-20 years  of  p r inc ipa lsh ip  

experience,  with the f i r s t  scoring higher.

For Leadership, the  pa i r s  of  groups t h a t  were s ig n i f i c a n t ly

d i f f e r e n t  were t h e  group with 11-15 y e a r s  o f  p r i n c i p a l s h i p

e x p e r i e n c e  and th e  group with  16-20 y e a r s  o f  p r i n c i p a l s h i p

e x p e r i e n c e  (p < . 0 5 ) ,  and th e  group with 11-15 y e a r s  o f  

p r inc ipa lsh ip  experience and the group with 20 or more years of 

p r inc ipa lsh ip  experience (p < .05).  Again, the group with 11-15 

years  of  p r inc ipa lsh ip  experience scored higher.

For S t a f f  Development/Personnel Management, the only p a i r  th a t  

showed a s ig n i f i c a n t  d i f fe rence  was the group with 11-15 years  of 

p r i n c i p a l s h i p  ex p e r i e n c e  and th e  group with  16-20 y e a r s  of  

p r inc ipa lsh ip  experience, with the f i r s t  scoring higher (see Table

4.15) .
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Table 4 .1 7 . --One-way analys is  of variance on the importance o f  the 
ro le s / func t ions  of the p r inc ipa lsh ip  and assignment 
l e v e l .

Role/Function Assignment N X SD F-Ratio P

Ins t ruc t iona l
Supervision

J r .  high 
Sr.  high 
J r . / s r .  high

113
152
35

4.50 
4.57
4.51

0.38
0.30
0.36

1.51 .2224

Curriculum 
Development & 
Implementation

J r .  high 
Sr. high 
J r . / s r .  high

114
146
34

4.46
4.48
4.43

0.43
0.41
0.42

0.21 .8141

Leadership J r .  high 
Sr. high 
J r . / s r .  high

109
152
34

4.61
4.68
4.60

0.32
0.26
0.33

2.51 .0832

S ta f f  Develop­
ment/Personnel 
Management

J r .  high 
Sr. high 
J r . / s r .  high

114
154
35

4.47
4.58
4.52

0.41
0.38
0.36

3.21 .0419*

♦Signif icant  a t  the .05 leve l .

Hypothesis 6 : There are no d if fe rences  among the groups of
secondary  school p r i n c i p a l s  who a re  employed in school 
d i s t r i c t s  of d i f f e r e n t  student enrollments with regard to  t h e i r  
percept ions of  the importance of  the ro le s / func t ions  of the 
p r inc ipa lsh ip .

The analysis  of variance showed th a t  none of  the overall  

d i f ferences  among groups of p r inc ipa ls  from school d i s t r i c t s  of 

d i f f e r e n t  student enrollments was s ig n i f i c a n t  with regard to  the 

four  ro le s / func t ions  of the p r inc ipa lsh ip  (see Table 4 .18).  The 

null  hypothesis of  no s ig n i f i c a n t  d if ferences  was re ta ined .
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Table 4 .1 8 . --One-way analysis  of  variance on the importance of 
the ro le s / func t ions  of  the p r inc ipa lsh ip  and school 
d i s t r i c t  s ize  in terms of  s tudent enrollment.

Role/Function
D i s t r i c t  Size 
(Enrollment) N X SD F-Ratio P

Ins t ruc t iona l
Supervision

> 30,000 
2,400-30,000 
< 2,400

20
150
150

4.64
4.55
4.51

0.41
0.35
0.33

1.31 .2722

Curriculum 
Development & 
Implementation

> 30,000 
2,400-30,000 
< 2,400

18
152
124

4.62
4.44
4.46

0.53
0.43
0.40

1.41 .2451

Leadership > 30,000 
2,400-30,000 
< 2,400

20
151
124

4.65
4.66 
4.63

0.40
0.30
0.26

0.51 .6016

S ta f f  Develop­
ment/Personnel 
Management

> 30,000 
2,400-30,000 
< 2,400

20
155
128

4.60
4.54
4.51

0.40
0.38
0.36

0.61 .5453

To t e s t  whether there  were d if ferences  in secondary school 

p r in c ip a l s ’ perceptions of  the importance of  the ro le s / fu n c t io n s  of 

the p r inc ipa lsh ip  and the l ikel ihood of  t h e i r  r e t i r i n g  within the

n o v t  f i u o  v o a r c  a n n o - w a u  a n a l v c i c  n f  w a v ' i a n r o  u i ac  nov' -Pnv'moH ~ w ■■ - • - v - 1*' w * . .  - . . ~ w  r  w • •••***- •

Table 4.19 shows the r e s u l t s  of t h i s  ana lys is .  As shown in the 

t a b le ,  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f ferences  were found fo r  any 

of  the ro le s / func t ions  and the l ikel ihood of  r e t i r i n g  within the 

next f ive  years .  However, the group who were not l i k e ly  to  r e t i r e  

within the next f ive  years had the highest  scores on most of the 

ro le s / fu n c t io n s .
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Table 4 .1 9 . --One-way analysis  of  variance on the importance of 
the ro le s / func t ions  of  the p r inc ipa lsh ip  and the 
l ikel ihood of  r e t i r i n g  within the next f ive  years .

Role/Function
Likelihood of 

Retir ing N X SD F-Ratio P

Instruc t iona l
Supervision

Very l ik e ly  
Possibly 
Not l ik e ly

62
45

191

4.53
4.46
4.56

0.37
0.37
0.33

1.60 .2040

Curriculum 
Development & 
Implementation

Very l ik e ly  
Possibly 
Not l ik e ly

62
41

189

4.46
4.38
4.48

0.45
0.44
0.41

0.96 .3846

Leadership Very l ik e ly  
Possibly 
Not l ik e ly

62
43

188

4.65
4.64
4.65

0.30
0.27
0.30

0.01 .9935

S ta f f  Develop­
ment/Personnel 
Management

Very l ik e ly  
Possibly 
Not l ik e ly

63
45

193

4.55
4.52
4.52

0.37
0.33
0.38

0.13 .8753

Research Question 3

What do secondary p r inc ipa ls  perceive to be t h e i r  degree of 
need fo r  fu r th e r  prepara tion and continuing professional  devel­
opment in each of the se lected  ro les / func t ions?

As shown in Table 4.20, secondary school p r in c ip a ls ,  on the

average, expressed moderate need for  fu r th e r  preparat ion in the

selected  ro le s / func t ions .  The need fo r  fu r th e r  preparat ion for  the

ro le /func t ion  ranged from a score of  1, indicat ing no need, to  a

score of  5, indicat ing a high need, with a mean score of l e s s  than

3.5.  Comparing the four ca tegories  of ro le s / fu n c t io n s ,  Curriculum

Development and Implementation was iden t i f i ed  as the category in

which the p r inc ipa ls  had the highest need fo r  fu r th e r  prepara tion,

with a mean score of 3.36. Ins t ruc t iona l  Supervision was ranked
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second, with a mean score of 3.24. Leadership was ranked th i rd ,  

with a mean score of 3.02.  Last was S t a f f  Development/Personnel 

Management, with a mean score of  3.01.

Table 4 .2 0 . --Secondary school p r in c ip a l s ’ perceptions of  t h e i r
personal needs fo r  fu r th e r  preparat ion in the r o l e s /  
funct ions  o f  the p r inc ipa lsh ip .

Role/Function N Min. Max. X SD

Inst ruc t iona l  Supervision 292 1 5 3.24 0.80

Curriculum Development and 
Implementation 285 1 5 3.36 0.84

Leadership 280 1 5 3.02 0.89

S ta f f  Development/Personnel 
Management

297 1 5 3.01 0.89

As shown in Table 4.21, in the category of Ins t ruc t iona l

Supervision, the area of  highest need fo r  fu r th e r  preparation was 

Item 1, Knowledge of l a t e s t  research re la ted  to in s t ru c t io n ,  with a 

mean score of  3.69, followed by Item 5, Encourage teachers  to  use 

i n s t r u c t i o n a l  t e c h n iq u e s  r e l e v a n t  t o  c u r r i c u l a r  o b j e c t i v e s  and 

research-based p r inc ip les  of  teaching, with a mean score of 3.48, 

and Item 2, Use of  g o a l - se t t in g  to improve in s t ru c t io n  and the 

involvement of  s t a f f  in g oa l - se t t ing  toward more e f f e c t iv e  scores ,  

with a mean score of 3.33. In t h i s  category,  the individual roles  

in which p r in c ip a ls  perceived th a t  they needed the l e a s t  addit ional  

prepara t ion were Item 4, Student time on task  i s  encouraged, with a
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mean score of  2.82, and Item 6, Maintain t h a t  a l l  students  can learn 

and expect them to  succeed, with a mean score of 2.97.

Table 4 .21 .--Secondary school p r in c ip a l s ’ perceptions of  t h e i r
personal needs fo r  fu r th e r  prepara t ion with regard to 
ro le s  in the category of  Ins t ruc t iona l  Supervision.

Item Content N Min. Max. X SD

1. Knowledge of  l a t e s t  research
re la te d  to  in s t ruc t ion  310 1 5 3.69 0.90

2. Use of  g o a l - se t t in g  to  improve 
in s t ru c t io n  and the involve­
ment of  s t a f f  in g o a l - se t t in g  
toward more e f fec t iv e  schools

3. Use of  t e s t  scores to  recom­
ment changes in in s t ruc t iona l  
program

4. Student time on task  is  
encouraged

5. Encourage teachers  to  use 
in s t ruc t iona l  techniques 
re levan t  to  c u r r icu la r  
ob jec t ives  and research-  
based p r inc ip le s  of learning

6 . Maintain th a t  a l l  students 
can learn  and expect them 
to  succeed

7. Brings ins t ruc t iona l  issues 
to  the facu l ty  for  discussion

310 1 5 3.33 1.08

306 1 5 3.28 1.07

303 1 5 2.82 1.18

306 1 5 3.48 1.09

305 1 5 2.97 1.28

308 1 5 3.15 1.09

Ins t ruc t iona l  Supervision 292 1 5 3.24 0.80
(items combined)
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As shown in Table 4 .2 2 ,  in th e  c a teg o ry  o f  Curr iculum 

Development and Implem enta t ion ,  th e  i n d iv id u a l  r o l e  in which 

p r inc ipa ls  perceived the most need for  fu r th e r  prepara t ion was Item 

8 , Knowledge about thinking and research re la ted  to  c u r r i c u la r  needs 

of  s tudents ,  with a mean score o f  3.58, followed by Item 10, Aid 

s t a f f  in assur ing curriculum is  applicable to  s k i l l s  and a b i l i t i e s  

present s tudents  wil l  need as adu l ts ,  with a mean score of 3.42,  and 

Item 9, Coordinate curriculum development within the build ing,  with 

a mean score of 3.39. The individual ro le  in which pr inc ipa ls  

perceived the l e a s t  need fo r  fu r th e r  preparation was Item 11, Help 

teachers  implement the curriculum, with a mean score of  3.21. The 

ro le  ranked next to lowest in terms of need was Item 13, S k i l l s  in 

curriculum a r t i c u la t i o n ,  with a mean score of  3.27.

As shown in Table 4.23, in the category of Leadership, the 

individual ro le  in which p r inc ipa ls  perceived the most need for  

fu r th e r  preparat ion was Item 18, Be v is ion-or ien ted  and aid s t a f f  in 

long-range planning, with a mean score of 3.43. Ranking in second

n l s c a  i.i>f T to m  10 l i 'o on  a h i o a a c f  n f  n iv '» » o n t  v o c o 3><rh a n r l  +v*onHc i n
p f U W V  n u « *  A b C III I V } l\W  W ̂  MWI VW«« *< W « V %• • • W<l W • WWWMI  VM MIIV. Wl w««w V • ••

education, with a mean score of 3.41; in th i rd  place was Item 17, 

A b i l i ty  to  gather  and analyze data re :  cognit ive ,  a f fec t iv e  and 

climate needs of the build ing,  with a mean score of  3.29; and in 

fourth place was Item 24, Apply val id  research findings to  school 

p rac t ice ,  with a mean score of  3.27. The individual ro le  in which 

p r inc ipa ls  perceived they had the l e a s t  need for  fu r th e r  preparation 

was Item 21, Have good wri t ten  and oral communication s k i l l s ,  with a 

mean score of 2.71. The ro le  ranked next to  lowest in terms of need
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Table 4 .2 2 . --Secondary school p r in c ip a l s ’ perceptions of t h e i r  
personal needs fo r  fu r th e r  preparat ion with regard 
to  ro les  in the category of  Curriculum Development 
and Implementation.

Item Content N Min. Max. X SD

8 . Knowledge about thinking 
and research re la ted  to 
c u r r i c u la r  needs of  students

207 1 5 3.58 0.98

9. Coordinate curriculum 
development within the 
building

307 1 5 3.39 1.09

10. Aid s t a f f  in assur ing cur­
riculum i s  applicable  to 
s k i l l s  and a b i l i t i e s  p res ­
ent  students  wil l  need 
as adults

304 1 5 3.42 1.01

11. Help teachers  implement 
the curriculum 300 1 5 3.21 1.05

12. Ab i l i ty  to  disaggregate  and 
examine t e s t  score data to 
make recommendations for  
curriculum revis ion

300 1 5 3.29 1.16

13. S k i l l s  in curriculum
•% v*4-  4  « * m 1  i t f  i  a m  
t t l  W 1 V U  1 U U  1 V I I

302 1 5 3.27 1.11

Curriculum Development 
and Implementation 
(items combined)

285 1 5 3.36 0.84
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Table 4 .2 3 . --Secondary school p r in c ip a l s ’ perceptions  of  t h e i r
personal needs fo r  fu r th e r  prepara t ion with regard to  
ro les  in the category of Leadership.

Item Content N Min. Max. X SD

14. Know when to  delegate 304 1 5 2.72 1.30

15. Adjust leadership s ty le  to 
f i t  the  needs of the s i t u a ­
t ion

301 1 5 2.72 1.17

16. Be a good problem solver 301 1 5 2.80 1.20

17. A bi l i ty  to  gather  and
analyze data re :  cognitive,  
a f f e c t iv e ,  and climate 
needs of  the building

308 1 5 3.29 1.06

18. Be vis ion or iented and aid 
s t a f f  in long-range planning 303 1 5 3.43 1.05

19. Keep abreast  of  current  
research and trends in edu­
cat ion

306 1 5 3.41 1.05

20. Be adept a t  c o n f l i c t  manage­
ment 305 1 5 2.99 1.13

21. Have good wri t ten  and oral 
communication s k i l l s 304 1 5 2.71 1.24

22. Involve others  appropriately  
in decis ion making 308 1 5 2.84 1.20

23. Develop sense of  teamwork 
among s t a f f 305 1 5 2.96 1.21

24. Apply va l id  research f in d ­
ings to  school p rac t ice 304 1 5 3.27 1.00

Leadership 
(items combined)

280 1 5 3.02 0.89
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was Item 14, Know when to delegate ,  with a mean score of  2.72, 

followed by Item 15, Adjust leadership  s ty le  to  f i t  the  needs of  the 

s i t u a t io n ,  with a mean score of  2.72.

As shown in Table 4.24, fo r  the category of  S ta f f  Development/ 

Personnel Management, the individual ro le s  in which p r inc ipa ls  

perceived the most need fo r  fu r th e r  preparat ion were Item 34, 

A bi l i ty  to  a s s i s t  s t a f f  members in s e t t in g  r e a l i s t i c  and appropriate  

goals  fo r  growth and improvement, with a mean score of  3.22; Item 

28, A bi l i ty  to  assess  inserv ice  needs and seek resources to  f i l l  

those needs, with a mean score of 3.19; Item 25, Be able to 

understand and apply adult  learning and motivation theory, with a 

mean score of  3.10; and Item 33, A bi l i ty  to  take co r rec t ive  action 

on personnel matters to maintain q ua l i ty  and e f fec t iv en ess ,  with a 

mean score of  3.07. The individual ro le  in which p r inc ipa ls  

expressed the l e a s t  need fo r  fu r th e r  prepara t ion was Item 31, 

Encourage teachers  to  t r y  new ideas without fea r  of  r ep r i s a l  for  

f a i l u r e ,  with a mean score of  2.70, followed in ascending order  by 

Item 27, A bi l i ty  to  a r b i t r a t e  disputes  and agreements, with a mean 

score of 2.83; Item 32, Conduct s t a f f  meetings which teachers  

perceive to  be re levant  and informative, with a mean score of  2.88; 

and Item 29, Encourage leadership  by s t a f f  and s tudents ,  with a mean 

score of  2.92.
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Table 4 .2 4 . --Secondary school p r in c ip a l s ’ perceptions o f  t h e i r  
personal needs fo r  fu r th e r  preparat ion with regard 
to  ro les  in the category of  S t a f f  Development/ 
Personnel Management.

Item Content N Min. Max. X SD

25. Be able  to  understand and 
apply adult  learning and 
motivation theory

304 1 5 3.10 1.00

26. S k i l l s  in building upon 
s t rengths  of  s t a f f  members 308 1 5 3.02 1.15

27. A bi l i ty  to  a r b i t r a t e  d i s ­
putes and agreements 306 1 5 2.83 1.14

28. A bi l i ty  to  assess in -se rv ice  
needs and seek resources to 
f i l l  those needs

310 1 5 3.19 1.08

29. Encourage leadership by 
s t a f f  and students 310 1 5 2.92 1.10

30. Ensure t h a t  s t a f f - 
development programs are 
based on te a ch e r s ’ needs

308 1 5 3.00 1.09

31. Encourage teachers  to  t ry  
new ideas without f e a r  of 
r ep r i sa l  fo r  f a i lu r e

309 1 5 2.70 1.28

32. Conduct s t a f f  meeting which 
teachers  perceive relevant 
and informative

309 1 5 2.88 1.22

33. A bi l i ty  to  take cor rec t ive  
action on personnel matters 
to maintain q ua l i ty  and 
e f fec t iveness

310 1 5 3.07 1.18

34. A b i l i ty  to  a s s i s t  s t a f f  
members in s e t t in g  r e a l i s t i c  
and appropriate goals for  
growth and improvement

310 1 5 3.22 1.07

S ta f f  Development/ 
Personnel Management 
(items combined)

297 1 5 3.01 0.89
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Table 4 .2 5 . --One-way analys is  of  variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  prepara t ion and continuing 
development in each of  the ro le / func t ion  ca tegor ies  
and gender.

Role/Function Gender N X SD F-Ratio P

Ins t ruc t iona l
Supervision

Male
Female

269
21

3.26
3.97

0.80
0.86

2.66 .1040

Curriculum Development 
and Implementation

Male
Female

261
23

3.38
4.72

0.82
0.30

1.25 .2654

Leadership Male
Female

256
21

3.04
2.94

0.89
0.98

0.25 .6146

S ta f f  Development/ 
Personnel Management

Male
Female

271
23

3.03
2.83

0.88
1.03

1.09 .2968

Hypothesis 2 : There are no d if ferences  among p r inc ipa ls  in the 
d i f f e r e n t  age groups with regard to  t h e i r  perceptions of  t h e i r  
needs fo r  fu r th e r  professional  development in the se lected 
ro le s / func t ions  of  the p r inc ipa lsh ip .

As shown in Table 4.26, the r e s u l t s  of  the one-way analys is  of 

variance indicated th a t  there  were no s ig n i f i c a n t  overal l  d i f f e r ­

ences (p > .05) among the d i f f e r e n t  age groups fo r  a l l  the ro le s /  

funct ions of  the p r inc ipa lsh ip .  However, the younger age groups 

expressed  r e l a t i v e l y  h ig h e r  needs f o r  f u r t h e r  p r o f e s s i o n a l  

development in the ro les  of  Ins truc t iona l  Supervision, Curriculum 

Development and Implementation, and Leadership. The nul l  hypothesis 

of no s ig n i f i c a n t  d i f ference  was not re jec ted  at  the .05 l ev e l .
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Table 4 .2 6 . --One-way analys is  of variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  preparat ion and continuing 
development in each of  the ro le / func t ion  categories  
and age.

Role/Function Age N X SD F-Ratio p

Ins t ruc t iona l < 40 43 3.45 0.71
Supervision 41-50 152 3.21 0.83 1.31 .2709

51-55 59 3.16 0.77
w f V  V f !■ f V v

> 55 36 3.22 0.83

Curriculum Development < 40 41 3.53 0.68
and Implementation 41-50 151 3.38 0.85 1.69 .1699

51-55 56 3.16 0.83
> 55 36 3.38 0.93

Leadership < 40 39 3.17 0.92
41-50 145 2.98 0.83 0.62 .6018
51-55 59 2.99 0.89
> 55 36 3.11 1.10

S ta f f  Development/ < 40 44 3.09 0.81
Personnel Management 41-50 152 2.93 0.85 0.90 .4436

51-55 62 3.07 0.89
> 55 38 3.15 1.15

Hypothesis 3 : There are no d if ferences  among the groups of
p r inc ipa ls  with d i f f e r e n t  years of  experience, with regard to 
t h e i r  perceptions of  t h e i r  needs fo r  fu r th e r  professional  
development in t h e  s e l e c t e d  r o l e s /  f u n c t io n s  o f  the  
p r inc ipa lsh ip .

As shown in Table 4.27, p r inc ipa ls  with fewer than ten years  of 

e x p e r ie n ce  exp ressed  r e l a t i v e l y  h ig h e r  needs f o r  f u r t h e r  

professional development in the roles  of Ins truc t iona l  Supervision 

and Curr iculum Development and Implementa t ion than  d id  t h e i r  

counterparts  with more experience. However, the one-way analys is  of 

variance indicated  th a t  none of the overal l  d if fe rences  among the
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f iv e  groups considered was s t a t i s t i c a l l y  s ig n i f i c a n t  (p > .05).  

Thus, the null  hypothesis of  no s ig n i f i c a n t  d i f fe rence  was not 

re jec ted  a t  the .05 l ev e l .

Table 4 .2 7 . --One-way analys is  of  variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  prepara t ion and continuing 
development in each of the ro le / func t ion  categories  
and years of  experience.

Role/Function
Years of

Exper. N X SD F-Ratio p

0- 5 64 3.27 0.91
6-10 49 3.34 0.71

11-15 51 3.13 0.78 0.56 .6884
16-20 63 3.18 0.83
20+ 64 3.37 0.77

0- 5 66 3.41 0.92
6-10 48 3.53 0.78

11-15 49 3.27 0.74 1.00 .4097
16-20 58 3.24 0.90
20+ 63 3.35 0.81

0- 5 63 3.03 0.93
6-10 46 3.09 0.85

11-15 51 3.04 0.82 0.28 .8937
16-20 58 2.92 0.93
«  a  .
C\J f r  1Ol A  ■»

o . u /
A  A A
\ J . ? C

0- 5 67 2.98 0.87
6-10 47 3.15 0.90

11-15 54 2.94 0.88 0.77 .5429
16-20 61 2.91 0.90
20+ 67 3.10 0.93

Ins t ruc t iona l
Supervision

Curriculum Development 
and Implementation

Leadership

S ta f f  Development/ 
Personnel Management
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Hypothesis 4 ; There are no d i f fe rences  among secondary school 
p r in c ip a ls  with regard to  t h e i r  perceptions of  t h e i r  needs for  
f u r t h e r  p r o f e s s i o n a l  p r e p a r a t i o n  in t h e  s e l e c t e d  
ro le s / func t ions  of the p r inc ipa lsh ip ,  based on d i f fe rences  in 
earned degrees.

As shown in Table 4.28,  the r e s u l t s  of the one-way analysis  

showed t h a t  fo r  a l l  the ro le s / func t ions  of  the p r inc ipa lsh ip ,  none 

of  the overall  d i f fe rences  among the four groups was s t a t i s t i c a l l y  

s ig n i f i c a n t  (p > .05) .  Thus, the null hypothesis of  no s ig n i f i c a n t  

d i f fe rence  among the various groups with regard to  t h e i r  perceptions 

of  t h e i r  needs for  f u r th e r  professional  prepara t ion was not re jec ted  

a t  the .05 lev e l .

Table 4 .2 8 . --One-way analys is  of variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  prepara t ion and continuing 
development in each of the ro le / func t ion  ca tegor ies  
and degree held.

Role/Function Degree N X SD F-Ratio P

Ins t ruc t iona l
Supervision

Master’ s
Spec.
Ed.D.
du n
I «• • W *

191
63
21 
1 c
1 V

3.25
3.24
3.14
0 TO
V  t  1 ^

0.79
0.84
0.80
n oa
V t  V V

0.14 .9348

Curriculum Development 
and Implementation

Master’ s
Spec.
Ed.D.
Ph.D.

188
58
21
16

3.38
3.36
3.29
3.50

0.83
0.84
0.82
0.93

0.82 .4860

Leadership Master’s
Spec.
Ed.D.
Ph.D.

186
58
19
15

3.02
3.10
2.90
2.96

0.86
0.94
0.90
1.14

0.31 .8196

S ta f f  Development/ 
Personnel Management

Master’s
Spec.
Ed.D.
Ph.D.

195
61
22
17

2.99
3.13
2.98
2.92

0.87
0.96
0.83
1.03

0.50 .6814
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Hypothesis 5 : There are no d i f ferences  among the groups of
secondary school p r inc ipa ls  with d i f f e r e n t  curren t  and primary 
assignments with regard to  t h e i r  perceptions of  t h e i r  need for  
f u r t h e r  p r o f e s s i o n a l  development  in  t h e  s e l e c t e d  r o l e s /  
funct ions of the p r inc ipa lsh ip .

As shown in Table 4.29,  the r e s u l t s  o f  the one-way ana lys is  of 

variance demonstrated no overal l  s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e r ­

ence (p > .05) among the th ree  groups with d i f f e r e n t  assignment 

leve ls  with regard to  t h e i r  need for  fu r th e r  professional  develop­

ment. Thus, the null  hypothesis of  no s ig n i f i c a n t  d i f fe rence  was 

not re jec ted  a t  the .05 lev e l .

Table 4 .2 9 . --One-way analys is  of variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  prepara t ion and continuing 
development in each of  the ro le / func t ion  ca tegor ies  
and assignment leve l .

Role/Function Assignment N X SD F-Ratio P

Ins t ruc t iona l
Supervision

J r .  high 
Sr. high 
J r . / s r .  high

117
147
33

3.15
3.27
3.42

0.84
0.76
0.86

1.69 .1858

Curriculum 
Development & 
Implementation

J r .  highi. • _ •or.  ri19(i
J r . / s r .  high

112 
i  « a1 HU
32

3.24
«« • AJ.HU
3.56

0.85
A A1U.OI
0.85

A A A
L . L i . 1091

Leadership J r .  high 
Sr. high 
J r . / s r .  high

103
143
33

3.01
3.03
3.06

0.94
0.87
0.87

0.04 .9630

S ta f f  Develop­
ment/Personnel 
Management

J r .  high 
Sr. high 
J r . / s r .  high

113
150
33

2.94
3.04
3.14

0.90
0.87
0.95

0.80 .4504
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Hypothesis 6 : There are no d if fe rences  among the groups of
secondary p r inc ipa ls  who are employed in school d i s t r i c t s  with 
d i f f e r e n t  student enrollments with regard to  t h e i r  perceptions 
of  t h e i r  needs fo r  fu r th e r  professional development in the 
se lected  ro le s / fu n c t io n s  of the p r inc ipa lsh ip .

The r e s u l t s  of  the one-way analys is  of variance showed th a t

none o f  t h e  o v e r a l l  d i f f e r e n c e s  among th e  t h r e e  groups was

s t a t i s t i c a l l y  s ig n i f i c a n t  (p > .05) (see Table 4 .30) .  Thus, the

null  hypothesis o f  no s ig n i f i c a n t  d if ferences  was not re jec ted  a t

the .05 l e v e l .

Table 4 .3 0 . --One-way analys is  of  variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  preparation and continuing 
development in each of  the ro le / func t ion  categories  
and school d i s t r i c t  s ize  in terms of  s tudent  e n r o l l ­
ment.

Role/Function
D i s t r i c t  Size 
(Enrollment) N X SD F-Ratio P

Ins t ruc t iona l
Supervision

> 30,000 
2,400-30,000 
< 2,400

18
150
130

3.25
3.18
3.30

1.13
0.76
0.80

0.75 .4721

Curriculum 
Development & 
Implementation

> 30,000 
2,400-30,000 
< 2,400

15
152
124

3.30
3.25
3.49

1.14
0.78
0.85

2.75 .0654

Leadership > 30,000 
2,400-30,000 
< 2,400

17
142
120

3.29
2.94
3.09

1.28
0.85
0.87

1.76 .1737

S ta f f  Develop­
ment/Personnel 
Management

> 30,000 
2,400-30,000 
< 2,400

18
153
125

3.21
2.93
3.08

1.19
0.86
0.89

1.35 .2615
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To t e s t  whether there  were d i f fe rences  in secondary school 

p r in c ip a l s ’ perceptions of  t h e i r  needs fo r  f u r th e r  professional  

development in the se lec ted  ro le s / func t ions  of  the p r inc ipa lsh ip  and 

the l ikel ihood of t h e i r  r e t i r i n g  in the next f iv e  years ,  a one-way 

analys is  of variance was performed. Table 4.31 contains the r e s u l t s  

of  t h i s  ana lys is .

Table 4 .31 .--One-way analys is  of  variance on the p r in c ip a l s ’
personal need fo r  fu r th e r  preparation and continuing 
development in each of  the ro le / func t ion  ca tegor ies  
and l ike l ihood of  r e t i r i n g  within the next f ive  years .

Role/Function
Likelihood of 

Retiring N X SD F-Ratio P

Ins t ruc t iona l
Supervision

Very l ik e ly  
Possibly 
Not l ik e ly

61
44

184

3.21
3.07
3.29

0.82
0.81
0.80

1.39 .2497

Curriculum 
Development & 
Implementation

Very l ik e ly  
Possibly 
Not l ik e ly

60
41

181

3.29
3.25
3.41

0.87
0.78
0.84

0.88 .4163

Leadership Very l ik e ly  
Possibly 
Not l ik e ly

59
44

1/5

2.90
3.08
5.06

1.00
0.90
0.85

0.80 .4508

S ta f f  Develop­
ment/Personnel 
Management

Very l ik e ly  
Possibly 
Not l ik e ly

62
43

189

3.08
3.09 
2.98

1.04
0.82
0.86

0.50 .6062
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Research Question 5

What do secondary p r inc ipa ls  id en t i fy  as t h e i r  primary source
of preparat ion and continuing professional  development fo r  each
of the se lected adminis t ra tor  ro les / func t ions?

The p e rc e n tag e  d i s t r i b u t i o n s  o f  t h e  pr im ary  sou rce  o f  

preparat ion and continuing professional development as perceived by 

secondary  school p r i n c i p a l s  f o r  each o f  t h e  i d e n t i f i e d  

ro le s / func t ions  of  the pr inc ipa lsh ip  are shown in Tables 4.32 

through 4.35.

As shown in Table 4.32, fo r  the ro le / func t ion  category of 

Ins t ruc t iona l  Supervision, the primary sources of preparat ion for  

p r inc ipa ls  were Workshops/Conferences (percentages ranged from 29% 

to  60%), Professional Readings/Self-Study (percentages ranged from 

17% to  35%), and On-the-Job Experience (percentages ranged from 2% 

to 40%).

For the ro le / func t ion  category of Curriculum Development and 

Implementation, the primary sources of preparat ion fo r  p r inc ipa ls  

were Workshop/Conference (percentages ranged from 28% to  46%), 

Professional Readings/Self-Study (percentages ranged from 14% to 

31%), and On-the-Job Experiences (percentages ranged from 5% to 

33%) (see Table 4 .33).

As shown in Table 4.34, fo r  the ro le  category of Leadership, 

the primary sources of  preparat ion for  p r inc ipa ls  were On-the-Job 

Experience (percentages ranged from 2% to 56%), Workshop/Conference 

(percentages ranged from 19% to 46%), and Professional Readings/ 

Self-Study (percentages ranged from 7% to  59%).



Table 4 .3 2 .--Percentage d istribution  o f the primary source o f preparation and continuing
professional development: Instructional Supervision.

Item Content
On-the-Job

Work
Experience

Mentor/ 
Collegial 
Relations

Professional 
Readings/ 
Self-Study

Workshop/
Conference

University
Course

1. Knowledge of la test  
research related to 
Instruction

2 1 30 60 6

2. Use of goal-setting to 
improve instruction and 
the involvement of sta ff  
in goal-setting toward 
more effective schools

23 6 17 47 5

3. Use of test scores to 
recommend changes in 
instructional program

40 6 23 39 8

4. Student time on task 
is  encouraged

40 7 17 29 3

5. Encourage teachers to use 
Instructional techniques 
relevant to curricular 
objectives and research- 
based principles of 
learning

10 3 21 56 9

6. Maintain that all stu­
dents can learn and 
expect them to succeed

29 6 23 34 4

7. Bring instructional 
issues to faculty for 
for discussion

20 9 35 31 3



Table 4.33.--Percentage distribution of the primary source of preparation and continuingprofessional development: Curriculum Development and Implementation.

Item Content
On-the-Job

Work
Experience

Mentor/
Collegial
Relations

Professional
Readings/
Self-Study

Workshop/
Conference

University
Course

8 . Knowledge about th ink­
ing and research r e la ted  
to  c u r r ic u la r  needs of  
students

5 4 31 46 13

9. Coordinate curriculum 
development within the 
building

27 11 18 33 9

10. Aid s t a f f  in assuring 
curriculum i s  appl icable  
to s k i l l s  and a b i l i t i e s  
present students  will  
need as adults

20 7 25 40 7

11. Help teachers implement 
the curriculum

33 14 14 28 6

12. Abi l i ty  to  disaggregate 
and examine t e s t  score 
data to  make recommenda­
t ions  fo r  curriculum 
revision

19 6 15 42 14

13. S k i l l s  in curriculum 
a r t ic u la t io n

17 7 15 38 21
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Table 4 .3 4 .--Percentage d is tr ib u tio n  of the primary source of preparation and continuing 
professional development: Leadership.

On-the-Job Mentor/ Professional
Item Content Work Collegial Readings/ Workshop/ U niversity

Experience Relations Self-Study Conference Course

14. Knowing when to  
delegate 56 8 10 20 3

15. Adjust leadership  
s ty le  to  f i t  the  needs 
of the s itu a tio n

52 11 9 22 3

16. Be a good problem solver 53 9 9 24 4

17. A bility  to  gather and 
analyze data re : cogni­
t iv e , a ffec tiv e  and 
climate needs of the 
building

26 6 15 41 11

18. Be vision oriented  and 
aid s ta f f  1n long- 
range planning

17 8 19 46 7

19. Keep abreast o f current 
research and trends In 
education

2 1 59 33 4

20. Be adept a t  co n flic t 
management 47 7 8 30 5

21. Have good w ritten  and 
oral communication s k i l l s 32 3 13 19 30

22. Involve o thers appropri­
a te ly  1n decision making 50 11 8 25 4

23. Develop sense of team­
work among the s ta f f 49 14 7 24 3

24. Apply valid  research 
findings to  school 
practice

12 2 39 32 12
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For t h e  r o l e  c a te g o ry  o f  S t a f f  Development/Personnel  

Management, the pr inc ipa l  sources of  preparat ion were On-the-Job 

Experience (percentages ranged from 14% to  55%), Workshop/Conference 

(percentages ranged from 20% to  39%), and Professional Readings/ 

Self-Study (percentages ranged from 5% to  28%) (see Table 4 .35).

Summary

In t h i s  chapter  data  were presented on c h a r a c t e r i s t i c s  of  the 

sample of  secondary school p r in c ip a ls ,  including gender,  age, degree 

held, curren t  and primary assignment, years of  experience, student 

enrollment of  the school d i s t r i c t  in which they were employed, and 

the  l ike l ihood of  t h e i r  r e t i r i n g  within the next f ive  years .  A 

descr ip t ion  of  background of respondents in the study was presented.

Data fo r  each of  the f ive  research questions were reported. 

The research questions fo r  which data  were reported are:

1. What i s  the range of  secondary p r in c ip a l s ’ perceptions of 

the importance of se lected  admin istrator  ro le s / func t ions?

t m »  n n a w  nj i i i c i  c i i v c o  c a i o i  a tnv i i t j  ^ c s * v / i i u a i  jf p i  m w i p a i d  i c y a i u i n y

t h e i r  percept ions about adminis tra tor  ro le s / fu n c t io n s ,  comparing the 

v a r i a b l e s  o f  gender ,  age , len g th  of  s e r v i c e  as a secondary 

p r in c ip a l ,  and the s ize  and loca t ion  of t h e i r  school?

Six r e s e a r c h  hypotheses  were t e s t e d  t o  de te rm ine  what 

d i f f e r e n c e s  e x i s t e d  among secondary  p r i n c i p a l s  r e g a rd in g  t h e i r  

perceptions  comparing the re la te d  var iab les .
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Table 4 .3 5 .--Percentage d is tr ib u tio n  of the primary source o f preparation and continuing 
professional development: S ta ff  Development/Personnel Management.

Item Content
On-the-Job

Work
Experience

Mentor/
Collegial
Relations

Professional
Readings/
Self-Study

Workshop/
Conference

University
Course

25. Be able to  understand 
and apply adult lea rn ­
ing and motivation 
theory

14 4 28 35 15

26. S k ills  1n building 
upon strengths of 
s ta f f  members

48 14 9 22 5

27. A bility  to  a rb itra te  
disputes and agreements 59 10 5 22 3

28. A bility  to  assess In- 
service needs and seek 
resources to  f i l l  
those needs

23 16 17 39 3

29. Encourage leadership 
by s ta f f  and students 48 11 12 25 3

30. Ensure th a t s ta f f -
development programs are 
based on teachers’ needs

37 10 17 31 3

31. Encourage teachers to  try  
new Ideas without fear 
of rep risa l fo r fa ilu re

55 10 12 20 1

32. Conduct s ta f f  meeting 
which teachers perceive 
to be re levan t and 
Informative

55 11 10 20 1

33. A bility  to  take correc­
tiv e  action on personnel 
matters to  maintain 
quality  and effectiveness

43 13 9 29 5

34. A bility  to  a s s is t  s ta f f  
members 1n se ttin g  
r e a l i s t ic  and appropriate 
goals fo r  growth and 
Improvement

33 10 10 38 6
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3. What do secondary p r inc ipa ls  perceive to  be t h e i r  degree of 

need for  fu r th e r  preparat ion and continuing professional development 

in each of  the se lected ro les / func t ions?

4. What d if ferences  e x i s t  among secondary p r inc ipa ls  regarding 

t h e i r  professional-development needs, comparing the var iab les  of 

gender, age, length of  service  as a secondary p r in c ip a l ,  and s ize 

and locat ion of  t h e i r  school?

Six r e s e a r c h  hypotheses  were t e s t e d  to  de te rm ine  what 

d i f f e r e n c e s  e x i s t e d  among secondary p r i n c i p a l s  r e g a rd in g  t h e i r  

perceptions  comparing the r e la ted  var iab les .

5. What do secondary p r inc ipa ls  id en t i fy  as t h e i r  primary 

source of  preparat ion and continuing professional development for  

each of the se lected  adminis t ra tor  ro les / func t ions?



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

This chapter  comprises four major sec t ions :  (a) summary of

purpose  and methods, (b) major f i n d i n g s  and d i s c u s s i o n ,  (c) 

conclusions, and (d) educational implications  and recommendations. 

Major f indings  and t h e i r  r e la t io n sh ip  to  findings from previous 

s tudies  are also discussed in t h i s  chapter .

Summary of  Purpose and Methods

Purpose

The r e sea rcher ’s purposes in t h i s  study were to (a) examine the 

perceptions and needs of secondary school pr inc ipa ls  with regard to 

a se lected group of p ro f ic ienc ies  and s k i l l s  of the p r inc ipa lsh ip ;  

(b) examine the re la t ionsh ips  between these perceptions and needs 

and selected fac to rs  such as gender, age, years  of  experience as a 

p r inc ipa l ,  degree held, assignment l ev e l ,  and s ize  of  the school 

d i s t r i c t ,  measured in terms of  pupil population s ize ;  and (c) 

id en t i fy  the most valuable source of  preparation and continuing 

professional  development for  each of the selected ro le s / fu n c t io n s ,  

as perceived by secondary school p r in c ip a ls .  The study was designed 

to  improve the understanding of  the perceived needs of Michigan

89
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secondary p r inc ipa ls  fo r  preparat ion and continuing professional  

development, to  respond to  t h e i r  ro le s / func t ions  as p r in c ip a ls .

The s ign if icance  of  the study comes as a consequence of Public 

Act 163, which requ ires  the c e r t i f i c a t i o n  o f  school administra tors  

in Michigan. I t  i s  an t ic ipa ted  t h a t  the r e s u l t s  of  the study will  

help policy makers id e n t i fy  the standards of q u a l i ty  needed for  

a d m i n i s t r a t o r  p r e p a r a t i o n  programs, t a k in g  i n t o  account  the  

perceptions  of  the p r a c t i t i o n e r s .  These standards,  in tu rn ,  will  

influence college and un ive rs i ty  school adminis t ra tor  preparat ion 

programs to  modify programs to  b e t t e r  p r e p a re  p r o s p e c t i v e  

adminis t ra tors  for  the v a r ie ty  of  ro le s  required of  a secondary 

school p r inc ipa l .

A questionnaire  composed of four major ro le s / func t ions  of the 

p r inc ipa lsh ip ,  drawn from a review of the l i t e r a t u r e  and discussions 

with p rac t ic ing  secondary school p r in c ip a ls ,  was constructed.  The 

ro le s / fu n c t io n s  of  the p r inc ipa lsh ip  included in the questionnaire  

were: (a) Ins t ruc t iona l  Supervision, (b) Curriculum Development and

/ ~ \  i j  m v  r 4 . . * . r rimp iciiicuuat iuii) ucaucidiiip, anu \ uj otai i l/cvc lupmcn t/ rei auiinc i

Management.

Subjects

Three hundred twelve high school p r inc ipa ls  responded to  the 

ques t ionnaire .  These respondents represented approximately 30% of 

a l l  public secondary school p r inc ipa ls  in Michigan employed fo r  the 

year  1987-88. The sample was systematical ly  se lected through a two- 

stage proport ionate  s t r a t i f i e d  sampling procedure. School d i s t r i c t s
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within each in termediate school d i s t r i c t  were se lec ted  f i r s t  to 

represent  the d iv e r s i t y  of  geographical areas  and the various s izes  

of  school d i s t r i c t s  in Michigan. Secondary school p r inc ipa ls  were 

then drawn from each se lec ted  school d i s t r i c t  to  form the sample of 

the study.

Ninety-two percent (286) of  the respondents were males and 7% 

(23) were females.  Of these  respondents,  66% were between 30 and 50 

years  of  age. The corresponding percentages in the t o t a l  population 

o f  Michigan secondary school p r inc ipa ls  were 90% fo r  males and 10% 

fo r  females,  with an overal l  average age of  48 years .  As fo r  t h e i r  

academic preparat ion and years  of experience on the job,  the 

majori ty  of  respondents (65%) held a master’s degree, whereas 22% 

had a s p e c i a l i s t  degree and 12% had e i t h e r  an Ed.D. or a Ph.D. 

degree. The average years  of  experience of  the sample of secondary 

school p r inc ipa ls  ranged from 0-5 years to  20 or more years .

As fo r  assignment l ev e l ,  86% of  the sample of secondary 

p r in c ip a ls  had t h e i r  curren t  and primary assignment a t  the jun io r  

and senior  high lev e l s ,  and 54% came from school d i s t r i c t s  with 

s tudent populations  ranging between 2,400 and 120,000; 42% came from 

school d i s t r i c t s  with s tudent populations ranging between 75 and 

2,400. As for  the l ike l ihood of  r e t i r i n g ,  the r e s u l t s  of  t h i s  study 

revealed th a t  21% of  the  secondary p r inc ipa ls  were "very l ike ly"  to 

r e t i r e  in the next f ive  years  and th a t  15% could "possibly" be 

r e t i r i n g  within t h a t  same f ive -year  period.  Those f igures  combined 

(36%) suggest t h a t  a s ig n i f i c a n t  proportion of  secondary school 

p r in c ip a ls  (one of  three)  wil l  be "new" to  the p r inc ipa lsh ip .
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Measures

The Instrument developed fo r  t h i s  study included 34 questions 

d e s c r i b i n g  fo u r  major  r o l e s / f u n c t i o n s  a s s o c i a t e d  w i th  the  

p r inc ipa lsh ip :  (a) Ins t ruc t iona l  Supervision, (b) Curriculum Devel­

opment, (c) Leadership, and (d) S ta f f  Development/Personnel Manage­

ment. Each of  the questions under the ro le s / func t ions  required a 

t h re e -p a r t  response th a t  included the importance of  the  ro le s / fu n c ­

t io n s  as perceived by p r in c ip a ls ,  the p r in c ip a l s ’ personal needs for  

f u r th e r  prepara t ion and continuing professional  development, and the 

most valuable source of preparat ion.  In addi t ion ,  the instrument 

included an e ight- i tem background sect ion iden t i fy ing  the gender, 

age, years  of experience, degree held, assignment l e v e l ,  school 

d i s t r i c t  s iz e ,  and the secondary p r in c ip a l s ’ l ike l ihood  of  r e t i r e ­

ment within the next f ive  years .

Procedures

The quest ionnaire ,  together  with an explanatory l e t t e r  and 

return  post Cara, was mailed to the se lected sample of  secondary 

school p r in c ip a ls .  A follow-up reminder l e t t e r  and a second copy of 

the survey were mailed to  the p r inc ipa ls  who had not returned the 

post card. The d a ta -co l lec t ion  process was completed in about three 

months.

Data Analysis

The data  gathered from the instrument were analyzed mainly by 

using the S t a t i s t i c a l  Package fo r  the Social Sciences (SPSS/PC)
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da ta -ana lys is  system. S p ec i f ica l ly ,  subprograms in desc r ip t ive  

s t a t i s t i c s  and one-way a n a l y s i s  o f  v a r i a n c e  w ith  p o s t e r i o r i  

c o n t r a s t s ,  namely Student-Newman-Keuls,  were used .  Also ,  the  

r e l i a b i l i t y  program from SPSS/X was used to  examine the r e l i a b i l i t y  

o f  the sca les .  The program y ie ld s  Cronbach alpha co e f f i c i e n t s  for  

each sca le ,  and the c o e f f ic ien t s  were used to  judge the q u a l i ty  of 

the sca les .

Ha.ior Findings and Discussion 

In t h i s  sec t ion ,  major findings regarding the issues of  t h i s  

study, in accordance with the questions and hypotheses s ta ted  in 

Chapters I and IV, are discussed and compared, where appropriate ,  to 

previous re levant  research f indings .  The findings of  t h i s  study are 

the  r e s u l t s  of  two types of analyses: desc r ip t ive  and comparisons

between sample means.

Research Question 1

Hhat i s  the range of  secondary pr incipals* perceptions  o f  the 
importance of  se lec ted  administra tor  ro les / func t ions?

The d e s c r i p t i v e  a n a l y s i s  of  th e  d a ta  showed t h a t  a l l

ro le s / fu n c t io n s  considered in t h i s  study were perceived by secondary

school p r inc ipa ls  as very important to  t h e i r  jobs (mean score on

each scale  was g rea te r  than 4 .0 ) .  However, comparing these major

r o l e s / f u n c t i o n s ,  t h e  a n a l y s i s  r e v e a le d  t h a t  Leadersh ip  and

I n s t r u c t i o n a l  S u p e rv is io n  were r e l a t i v e l y  p e rc e iv ed  as more

important than Curriculum Development and Implementation and S ta f f

Development/Personnel Management. This finding was cons is ten t  with
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the  e f fe c t iv e  schools l i t e r a t u r e ,  which has emphasized the ro le  of

the  pr inc ipa l as an in s t ruc t iona l  leader  in e f fe c t iv e  schools.

Weber (1971), Brookover and Lezotte (1977), Edmonds (1978), and 

Mortimer and Sammons (1987), fo r  example, found th a t  e f fec t iv e

schools are charac ter ized  by strong pr inc ipa l  leadership  and high 

expecta t ions .  I f  p r inc ipa ls  are to  influence s tudent achievement, 

they must have an influence on the teaching s t r a t e g i e s  t h a t  enhance 

learning.  They must f requent ly  monitor student progress and help 

teachers  make adjustments when achievement does not meet expected 

outcomes.

While prepara t ion in Leadership and Ins t ruc t iona l  Supervision

s k i l l s  and concepts seems to  be what i s  more cons is ten t  with role

expectations  of  secondary school p r in c ip a ls ,  the r e s u l t s  of th i s

study suggest t h a t  considerat ion should also be given to  preparation 

in S ta f f  Development/Personnel Management and Curriculum Development 

and Implementation (mean score was g rea te r  than 4 .0 ) .  This supports 

the findings of  Greenfield (1982), McPherson and Buehr (1979), and

r  •» k  m m « m J  /  1 f l7 A  1 «.,U a  1 ^ «  4 »* ** 1 11 4̂t a w c i  a n u  o  n c a i  i ut i  V 1 9 > m i u  a u v  i m w i u u c u  i u c i i  v i i i c u

r e s p o n s i b i l i t i e s  of  p r inc ipa ls  to  include in s t ru c t io n  and curriculum 

development and s ta f f /personnel  functions.  Similar ly ,  in the study 

of  60 "e f fec t ive"  sen ior  high school p r inc ipa ls  by the National 

Association of  Secondary School Pr incipals  (1979), i t  was found tha t  

p r inc ipa ls  p r io r i t i z e d  t h e i r  ro le  r e s p o n s ib i l i t i e s  as follows: (a)

program development,  in c lu d in g  i n s t r u c t i o n a l  l e a d e r s h i p  and 

curriculum; (b) personnel,  including s t a f f  development, r e c ru i t in g ,  

and evaluat ion;  and (c) school management.



The finding th a t  secondary school p r inc ipa ls  id e n t i f i e d  the

ro le s / fu n c t io n s  of  Curriculum Development and Implementation as 

important but to  a l e s s e r  degree than the ro le s / fu n c t io n s  of 

Leadership and Ins t ruc t iona l  Supervision may be explained p a r t ly  by 

the f a c t  t h a t  many l a rg e r  Michigan school d i s t r i c t s  have fu l l - t im e  

curriculum d i re c to rs  who e i t h e r  assume the e n t i r e  r e sp o n s ib i l i ty  for  

t h i s  ro le  or support and a s s i s t  the pr inc ipa l  in t h i s  area.

In rev iewing  t h e  s p e c i f i c  i tems w i th in  each o f  the

Ins t ruc t iona l  Supervision and Leadership ro le s ,  the desc r ip t ive  

analysis  showed th a t  the  highest-ranked individual ro le  areas of 

importance were:

1. Develop sense of  teamwork among s t a f f .

2. Be a good problem solver .

3. Maintain t h a t  a l l  students  can learn and expect them to

succeed.

4. Have good w r i t ten  and oral communication s k i l l s .

5. Know when to  delegate .

P a  a H a n t  a t  r n n f l i r t  m ana nom on t~ —~' - r  -  —  — .......... —  j —  - -

7. Involve others  appropriate ly  in decis ion making.

8 . Knowledge of l a t e s t  research r e la ted  to  in s t ru c t io n .

9. Be vision oriented and aid s t a f f  in long-range planning.

10. Encourage teachers  to  use ins t ruc t iona l  techniques re levant  

to c u r r ic u la r  object ives  and research-based p r inc ip le s  of 

learning.

11. Use of  goal s e t t i n g  to  improve i n s t r u c t i o n  and the  

involvement of  s t a f f .
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Again, t h e s e  r e s u l t s  suppor ted  th e  e f f e c t i v e  schoo ls  

l i t e r a t u r e ,  which has sugges ted  t h a t ,  t o  i n f l u e n c e  s tu d e n t  

achievement, p r inc ipa ls  should take an in s t ruc t iona l  leadership 

ro le .  The development of  a sense o f  teamwork among s t a f f  i s  a 

leadership  s k i l l  t h a t  ranked f i r s t  in importance among the 34 

ro le s / func t ions  of  p r inc ipa lsh ips  addressed in t h i s  study. To 

influence s tudent achievement, p r inc ipa ls  must work together  with 

s t a f f  members toward t h i s  end. Communication, problem-solving 

s k i l l s ,  de legat ion ,  and s t a f f  support were also id e n t i f i e d  as

important ro les  perceived by the secondary school p r inc ipa ls  in t h i s  

study.

Also, to  influence s tuden ts ’ achievement, today’s p r inc ipa ls  

must be able to  lead and support the changes needed through s t a f f  

support,  communication, and problem solving. However, the r o le s /  

funct ions t h a t  ranked r e l a t i v e ly  the l e a s t  important among the 34 

ro le s / func t ions  considered were:

1. The a b i l i t y  to  understand and apply adul t  learning and 

motivation theory,

2. A b i l i ty  to disaggregate and examine t e s t  score data  to  make 

recommendations for  curriculum rev is ion .

3. Use of  t e s t  scores to  recommend changes in in s t ruc t iona l  

program.

4. Apply val id  research findings to  school p rac t ice .

5. A bi l i ty  to  assess in -se rv ice  needs and seek resources to 

f i l l  those needs.
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6 . Abil i ty  to  gather  and analyze data  re :  cogni t ive ,  a f fec t iv e  

and climate needs of  the building.

The need fo r  p r inc ipa ls  to  be knowledgeable and s k i l l e d  to 

apply adul t  learning and motivation theory and research f indings  to 

school p ra c t ic e ,  use o f  t e s t  scores fo r  curriculum rev is ion  and 

in s t ruc t iona l  development, and s t a f f  inserv ice  are among the areas 

t h a t  have been promoted in the l i t e r a t u r e .  I t  appeared in t h i s  

study th a t  secondary school p r inc ipa ls  were not ye t  f u l l y  re a l iz in g  

how to function in these  areas or how they a f f e c t  school success 

when analyzing t h e i r  perceptions of  the importance of  in s t ruc t iona l  

s u p e r v i s io n  and l e a d e r s h i p  s k i l l s  o f  t h e  p r i n c i p a l s h i p .  In 

comparing the highest -  and lowest-ranked individual ro le s / func t ions  

of  the p r inc ipa lsh ip ,  i t  must be kept in mind t h a t  a l l  r o l e s /  

funct ions were perceived to be important (mean score g re a te r  than 

4.0) and t h a t  there  was a d if ference  of  only .79 between the  mean of 

the highest-ranked individual ro le / func t ion  (No. 23: Develop sense 

o f  teamwork among s t a f f ;  mean -  4 .87 )  and t h e  lo w es t - r a n k ed  

individual ro le / func t ion  (No. 25: Be able t-0 understand and apply 

adu l t  learning and motivation theory; mean ■ 4.03).

Research Question 2

What d if ferences  e x i s t  among secondary p r inc ipa ls  regarding 
t h e i r  p e r c e p t io n s  about  a d m i n i s t r a t o r  r o l e s / f u n c t i o n s ,  
comparing the var iab les  of  gender, age, length of  se rv ice  as a 
secondary p r in c ip a l ,  and the  s ize  and loca t ion  of  t h e i r  school?

In a l l  fo u r  major  r o l e s / f u n c t i o n s  o f  th e  p r i n c i p a l s h i p

addressed in t h i s  study, females considered the ro le s / fu n c t io n s  to

be more important than did t h e i r  male counterpar ts .  However,
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s ig n i f i c a n t  d i f fe rences  were found only fo r  the two major r o le s /  

functions of  Ins t ruc t iona l  Supervision and Curriculum Development 

and Implementation. These d i f fe rences  can be explained p a r t ly  by 

the f ac t  t h a t  a higher percentage of  females (30%) than males (11%) 

had earned e i t h e r  a Ph.D. or  an Ed.D. degree. The data  co l lec ted  in 

t h i s  study also  suggest t h a t  the  level of degree held influenced,  to 

a c e r ta in  ex ten t ,  the p r in c ip a l s ’ perceptions  of  the  importance of 

the ro le s / fu n c t io n s .

As fo r  age, no s ig n i f i c a n t  d if ferences  were found in the 

perceptions o f  secondary school p r inc ipa ls  regarding the importance 

o f  t h e  f o u r  major r o l e s / f u n c t i o n s  among th e  fo u r  age groups 

considered in t h i s  study. This may be explained by the e f f e c t  of 

o ther  in t e ra c t in g  f a c to rs ,  such as degree held and/or years  of 

experience as a secondary school p r in c ip a l .  When considering the 

years  of  experience as a p r in c ip a l ,  d i f fe rences  in how secondary 

p r inc ipa ls  perceived the  importance of the ro le s / func t ions  of  the 

p r inc ipa lsh ip  emerged fo r  p r inc ipa ls  who had been employed as 

secondary school p r inc ipa ls  fo r  11 to 15 years .  Pr inc ipa ls  in th i s  

category of  experience perceived the ro le s / func t ions  were more 

important than did respondents who were in the categories  of higher 

or lower years  of experience. Similar ly ,  when examining the e f fec t  

of the degree held, secondary school p r inc ipa ls  who had earned 

e i t h e r  an Ed.D. or a Ph.D. degree perceived the ro le s / fu n c t io n s  to 

be more important than did those who held a s p e c i a l i s t  or a master’s 

degree. These d if ferences  were s ig n i f ic an t  for  the ro le s / func t ions



99

of Curriculum Development and Implementation and Staff
Development/Personnel Management.

I t  i s  a lso in t e re s t in g  th a t  p r inc ipa ls  whose current  and 

primary assignment was a t  the senior  high level perceived the 

ro le s / func t ions  of  the p r inc ipa lsh ip  to  be more important than did 

those a t  other  assignment le v e l s .  However, the  d i f fe rence  was 

s i g n i f i c a n t  only  f o r  t h e  r o l e / f u n c t i o n  o f  S t a f f  Development/ 

Personnel Management. I t  i s  i n t e re s t in g  also t h a t  the  p r inc ipa ls  in 

l a rg e r  school d i s t r i c t s  (30,000 students  or more) perceived the 

ro le s / func t ions  of Ins t ruc t iona l  Supervision, Curriculum Development 

and Implementation, and S ta f f  Development/Personnel Management to  be 

more important than did those in school d i s t r i c t s  of le ss  than 

30,000 s tudents .  This d i f fe rence  can be explained by the f a c t  t h a t ,  

within l a rg e r  d i s t r i c t s ,  there  are more support s t a f f ,  s p e c i a l i s t s ,  

and community pressure than there  are in smaller school d i s t r i c t s .  

However, none of  these d i f fe rences  was s t a t i s t i c a l l y  s ig n i f i c a n t .

Research Question 3

What do secondary p r in c ip a ls  perceive to  be th e i r  degree of 
need fo r  f u r t h e r  p r e p a ra t io n  and c o n t in u in g  p r o fe s s io n a l  
development 1n each of the  se lec ted  ro le s /fu n c tio n s?

Secondary school p r in c ip a ls ,  on the average, id e n t i f i e d  a

moderate need for  fu r th e r  preparation and continuing professional

development in a l l  the se lected  ro le s / func t ions  of  the p r inc ipa lsh ip

(mean s co re  on most s c a l e s  was l e s s  than 3 . 5 ) .  Curr iculum

Development and Implementation was the highest-ranked area of need

fo r  fu r th e r  t r a in in g  and professional development, although i t  was
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perceived as having the  r e l a t iv e ly  l e a s t  importance as a r o le /  

function of  the p r inc ipa lsh ip .

The data  suggest t h a t  secondary school p r inc ipa ls  might not 

have f e l t  as adequate in t h i s  area as in the o ther  areas,  such as 

L eadersh ip ,  I n s t r u c t i o n a l  S u p e rv i s io n ,  and S t a f f  Development/ 

Personnel Management. Perhaps t h i s  i s  because p r inc ipa ls  do not 

have as much individual control over curriculum development as they 

do over in s t ru c t io n  and the other  ro les  of  the p r inc ipa lsh ip .  The 

n e x t - h ig h e s t - r a n k e d  need f o r  f u r t h e r  t r a i n i n g  and p r o f e s s io n a l  

development  was in th e  a r e a  of  I n s t r u c t i o n a l  S u p e rv is io n .  

P r i n c i p a l s  ranked t h i s  r o l e / f u n c t i o n  as very im por tan t  and 

r e l a t i v e ly  more needed than other  ro le s .  As for  S ta f f  Development/ 

Personnel Management, t h i s  ro le  was not ranked as having e i t h e r  high 

importance or  need f o r  f u r t h e r  p r e p a r a t i o n .  I t  may be t h a t  

secondary school p r inc ipa ls  depend on outs ide sources such as 

u n i v e r s i t i e s  and p r o f e s s i o n a l  o r g a n i z a t i o n s  t o  des ign  s t a f f -  

development oppor tun i t ies .

When examining th e  i n d iv id u a l  r o l e s / f u n c t i o n s  o f  the  

p r inc ipa lsh ip  addressed in t h i s  study, the highest-ranked ro les  in 

terms of  need for  fu r th e r  preparation were:

1. Knowledge of  l a t e s t  research r e la ted  to in s t ru c t io n .

2. Knowledge about thinking and research re la te d  to cu r r icu la r  

needs of  s tudent .

3. Encourage teachers  to  use ins truc t ional  techniques relevant 

to  c u r r ic u la r  object ives  and research-based p r inc ip les  of 

learning.
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4. Aid s t a f f  in assuring curriculum i s  appl icable  to  s k i l l s  

and a b i l i t i e s  present  students  will  need as adu l t s .

5. Coordinate curriculum'development within the building.  

P r inc ipa ls  may not have the time or  necessary access to

research to  keep current  with the importance and app l ica t ions  of  the 

on-going educational research re la ted  to  curriculum development and 

in s t ru c t io n .

I t  i s  in te re s t in g  to  note fu r th e r  t h a t  the f iv e  lowest-ranked 

ro le s  in terms o f  needs were r e la ted  primari ly  to  Leadership and 

S t a f f  Development/Personnel Management. They were:

1 . Encourage t e a c h e r s  t o  t r y  new ideas  w i th o u t f e a r  of

rep r i s a l  or f a i l u r e .

2 . Have good w r i t ten  and oral communication s k i l l s .

3. Adjust leadersh ip  s ty le  to  f i t  the needs of  the s i tu a t io n .

4. Be a good problem solver .

5. Student time on task .

6 . A bi l i ty  to  a r b i t r a t e  disputes  and agreements.

7. Involve others  appropria te ly  in decis ion making.

8 . Develop sense of teamwork among the s t a f f .

9. Maintain t h a t  a l l  students can learn  and expect them to

succeed.

Secondary school p r inc ipa ls  perceived le ss  of  a need for  

preparat ion in the areas of communication and decision-making s k i l l s  

and in maintaining the climate t h a t  a l l  students  can lea rn .  I t  is  

i n t e r e s t i n g  t h a t  t h e s e  r o l e / f u n c t i o n  a rea s  were among the
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highest-ranked areas o f  importance. I t  appears th a t  p r inc ipa ls  f e l t  

confident and well prepared in these areas.

I t  i s  im p o r tan t  t o  ment ion,  however, t h a t  most o f  the  

ro le s / func t ions  of  the p r inc ipa lsh ip  addressed in the study f e l l  

within the  "moderate need" category (mean scores were l e s s  than 

3 .5 ) .  As with importance, i t  must be noted th a t  the d i f fe rence  in 

means between the ro le s / fu n c t io n s  ranked highest in terms of  need 

(No. 8: Knowledge o f  research r e la ted  to  in s t ru c t io n ;  mean * 3.69) 

and the ro le / func t ion  ranked lowest in terms of need (No. 31: 

Encourage teachers  to  t r y  new ideas without f e a r  of  r ep r i sa l  or 

f a i l u r e ;  mean * 2.70) was only .89.

Research Question 4

What d i f fe rences  e x i s t  among secondary p r inc ipa ls  regarding 
t h e i r  professional-development needs, comparing the var iab les  
of  gender, age, length of serv ice  as a secondary p r in c ip a l ,  and 
s ize  and locat ion of  t h e i r  school?

When examining the need fo r  fu r th e r  development by gender, i t  

was found th a t  males perceived higher needs fo r  fu r th e r  t ra in in g  

than  d id  females  in th e  r o l e / f u n c t i o n  a re a s  o f  Curr iculum 

Development and Implementat ion and S t a f f  Development/Personnel  

Management. As fo r  the ro le / func t ion  of  Ins t ruc t iona l  Supervision, 

females expressed higher needs fo r  fu r th e r  t r a in in g  than did males. 

However, no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f ferences  were found between 

males and females in terms of  need for  professional development.

As fo r  age, secondary p r inc ipa ls  who were l e s s  than 40 years of 

age ex p ressed  more o f  a need f o r  t r a i n i n g  and c o n t in u in g  

professional  development in the ro le s / func t ions  of Ins truct ional
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S u p e rv is io n ,  Curr iculum Development and Im plem enta t ion ,  and 

Leadership than did those who were 41 years  of age or  o lder .  These 

findings may be due to  the f a c t  t h a t  younger p r in c ip a ls  are usually  

l e s s  experienced and have probably had fewer oppor tun i t ies  for  

f u r th e r  t r a in in g  and professional  development. I t  should be noted, 

however, t h a t  none o f  th e  d i f f e r e n c e s  r e l a t e d  to  age was 

s t a t i s t i c a l l y  s ig n i f i c a n t .

S imilar ly ,  when examining the years of  experience as r e la t e d  to 

t h e i r  needs for  f u r th e r  t r a in in g ,  p r inc ipa ls  with 10 years  of 

experience or le s s  as a secondary school pr inc ipa l  expressed higher 

needs fo r  fu r th e r  t r a in in g  and professional  development than did 

p r inc ipa ls  with 11 to  20 years of  experience. P r inc ipa ls  with more 

than 20 years  of  experience expressed r e l a t i v e ly  higher needs for  

f u r th e r  t r a in in g  in most of  the ro le s / fu n c t io n s .  This may be 

p a r t i a l l y  explained by the f a c t  t h a t  a lower percentage of the older  

p r inc ipa ls  held e i t h e r  a Ph.D. or an Ed.D. degree. However, none of 

these  d i fferences  was s t a t i s t i c a l l y  s ig n i f i c a n t .

When examining p r in c ip a l s ’ needs fo r  f u r th e r  t r a in in g  by type 

of  degree held, i t  appeared th a t  secondary school p r in c ip a ls  with a 

m a s t e r ’ s or  a s p e c i a l i s t  degree  ex p ressed  h ig h e r  needs f o r  

professional development than did those with a Ph.D. or an Ed.D. 

degree. Again, however, none of these d i f fe rences  was s t a t i s t i c a l l y  

s ig n i f i c a n t .

S imilarly ,  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rences  in need 

were found among p r inc ipa ls  in var ious-sized school d i s t r i c t s  for
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any of  the four  broad ca tegor ies  of  ro le s / fu n c t io n s .  However, i t  is 

an i n t e re s t in g  f inding th a t  p r inc ipa ls  in l a rg e r  school d i s t r i c t s  

expressed r e l a t i v e ly  higher needs for  fu r th e r  t r a in in g  in the  areas 

of  Leadership and S t a f f  Development/Personnel Management than did 

those in smaller  d i s t r i c t s .

Research Question 5

What do secondary p r in c ip a ls  id e n t i fy  as t h e i r  primary source 
of p repara tion  and continuing professional development for each 
o f th e  se lec ted  adm inistra to r ro le s /fu n c tio n s?

When secondary school p r inc ipa ls  were asked to  id en t i fy  t h e i r

pr im ary  source  o f  p r e p a r a t i o n  and c o n t in u in g  p r o f e s s i o n a l

development, u n iv e rs i ty /co l lege  preparat ion received le ss  than 10%

response fo r  27 of the 34 ro le s / fu n c t io n s .  Similar ly ,  co l lege /

u n ive rs i ty  prepara tion represented 9% or  l e s s  of  the responses for

10 of the 11 areas ranked highest in terms of  importance; the

exception was the ro le / func t ion  of Have good w r i t ten  and oral

communication s k i l l s ,  in which 30% of the responses id e n t i f i e d  the

un iv e rs i ty /co l leg e  as a primary source fo r  such prepara t ion .  As for

the areas ranked highest  in terms of need, u n iv e rs i ty /co l lege

received 10% or l e s s  of the responses for  four of the f iv e  areas

ranked highest  in terms of need for  fu r th e r  t r a in in g .  Knowledge

about th inking and research r e la ted  to  curriculum needs o f  student

received 13% of the responses as an area of need.

The highest  responses in the u n ive rs i ty /co l lege  category were

30% fo r  Item 21 (Have good w r i t ten  and oral communication s k i l l s ) ,

21% fo r  Item 13 (S k i l l s  in curriculum a r t i c u l a t i o n ) ,  and 15% for
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Item 25 (Be ab le  t o  u n d e r s tan d  and apply  a d u l t  l e a r n i n g  and

motivation theory) .

When examining secondary school principals* responses fo r  the 

primary source o f  preparat ion by the areas of  these  ro le s / fu n c t io n s ,  

i t  was found th a t ,  fo r  Ins t ruc t iona l  Supervision and Curriculum 

Development and Implementation, the highest  response category was 

workshop/conference (percentages ranged from 28% to  60%). On the 

o t h e r  hand, f o r  Leadersh ip  and S t a f f  Development/Personnel

Management, the highest response category was on-the-job experience 

(percentages ranged from 21% to  59%). The highest response category 

for  professional  r ead ings /se l f - s tudy  were for  the ro le s :  Keep

abreast  of  current  research and trends in education, apply valid 

research f indings  to  school p rac t ice ,  knowledge about thinking and 

research r e la t e d  to  c u r r i c u l a r  needs of  s tudents ,  and be able to 

understand and apply adul t  learning and motivation theory.

The r e s u l t s  of  t h i s  study, in p a r t ,  support the f indings  of 

Peterson and Finn (1985), P i tner  (1987), Hawley (1987), Achi lles

(1987),  and G r i f f i t h s  e t  a l . (1989) ,  who found t h a t  the

c o l l e g e / u n i v e r s i t y  a d m i n i s t r a t o r  p r e p a r a t i o n  programs a re  not 

perceived to  be a primary source for  preparing administ ra tors  to 

f u l f i l l  the ro le  expectat ions of  the p r inc ipa lsh ip .  As perceived by 

the secondary p r inc ipa ls  in t h i s  study, co l lege /un ive rs i ty  courses 

are not well recognized as primary sources fo r  most of  the important 

and needed ro les  of the p r inc ipa lsh ip .  This may be due to  changing 

ro le  expectat ions fo r  p r inc ipa ls  th a t  have occurred since t h e i r  

i n i t i a l  preparat ion,  or  the preference of p r inc ipa ls  to  p a r t i c ip a te
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in a l t e r n a t iv e  forms of  professional  development such as workshops 

r a th e r  than enroll  in co llege or un ivers i ty  courses .  One might 

conclude th a t  the co l lege /un ive rs i ty  programs are not addressing 

those ro le s / func t ions  fo r  which p r inc ipa ls  perceive more of  a need 

fo r  continuing professional  development. The low percentage of 

response fo r  un ive rs i ty /co l lege  preparation courses fo r  most of  the 

ro les  ind ica tes  t h a t  secondary school p r inc ipa ls  might not view 

co l leg e /u n iv e rs i ty  adminis t ra tor  preparat ion programs as re levant  to 

what th ey  p e rc e iv e  o r  d e s i r e  f o r  e f f e c t i v e  secondary  school 

leadersh ip .  This may be due to  minimal l inkages between co l lege /  

un ive rs i ty  f acu l ty  and K-12 school administra tors .

Conclusions

In Chapter I ,  the issues re la ted  to  e f fe c t iv e  schools were 

outl ined and discussed.  The c h a ra c te r i s t i c s  and prepara tion of 

school p r inc ipa ls  were c i ted  as among the main con tr ibu tors  to 

school success and student achievement. Limited information is  

ava i lab le  in t h i s  area to  a s s i s t  policy makers to  provide d i rec t ion  

fo r  c o l le g e s ’ and u n i v e r s i t i e s ’ school adminis t ra tor  preparat ion 

programs. This study was undertaken to  b e t t e r  understand three 

im p o r tan t  a re a s  r e l a t e d  t o  t h e  Michigan secondary  school 

p r in c ip a lsh ip .  They are:  (a) the perceptions of p r inc ipa ls  about

th e  range  and importance o f  t h e i r  jo b  r o l e s ,  (b) th e  needs 

p r i n c i p a l s  i d e n t i f y  f o r  f u r t h e r  p r e p a r a t i o n  and c o n t in u in g  

professional  development to  respond to t h e i r  job ro le s ,  and (c) what 

p r inc ipa ls  iden t i fy  as the primary source of  t h e i r  prepara t ion and



107

continuing professional  development. The following conclusions are 

suggested by the r e s u l t s .

1. Secondary school p r in c ip a ls ,  in general ,  perceived the 

ro le s / func t ions  of  Ins t ruc t iona l  Supervision, Curriculum Development 

and Implementation, Leadership, and S ta f f  Development/Personnel 

Management addressed in t h i s  study as very important fo r  t h e i r  jobs 

as p r inc ipa ls  (mean scores ranged from 4.10 to  4 .82) .  The ro les  of 

Leadersh ip  and I n s t r u c t i o n a l  S u p e rv is io n  were p e rc e iv e d  as 

r e l a t i v e ly  more important than the ro le s  of Curriculum Development 

and Implementation and S ta f f  Development/Personnel Management. I t  

appeared th a t  secondary school p r inc ipa ls  in Michigan, in agreement 

with  f i n d i n g s  o f  p rev io u s  r e s e a r c h ,  p e r c e iv e d  Leadersh ip  and 

Ins t ruc t iona l  Supervision as more r e la ted  to  school effec t iveness  

and s tudent achievement and success.

2. Secondary school p r i n c i p a l s ,  in  g e n e r a l ,  p e r c e iv e d  a 

moderate need for  fu r th e r  continuing professional development in the 

ro le s / fu n c t io n s  of  the  p r inc ipa lsh ip  t h a t  were addressed in th i s  

study (mean scores ranged from 2.70 to  3 .69).  Rela t ively  higher 

needs were expressed fo r  the ro les  of  Ins t ruc t iona l  Supervision and 

Curriculum Development and Implementation.

3. The a b i l i t y  to  apply adult  learning and motivation theory 

and research findings to  school p rac t ice ,  use of  t e s t  scores for  

curriculum and in s t ru c t io n  development, and s t a f f  in -se rv ice  were 

ranked r e l a t iv e ly  among the l e a s t  important areas as perceived by 

secondary school p r i n c i p a l s ,  when compared to  a l l  o th e r
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ro le s / func t ions  of  the p r inc ipa lsh ip .  However, to  develop a sense 

o f  teamwork among s t a f f ,  communication s k i l l s ,  p ro b le m -so lv ing  

s k i l l s ,  delegat ion and s t a f f  support,  and maintaining a climate tha t  

a l l  students  can learn  and expecting them to  succeed were among the 

most im por tan t  r o l e s  as p e rc e iv e d  by th e  secondary school 

p r in c ip a ls .  The above r e s u l t s  supported the notion of  the e f fec t iv e  

schools l i t e r a t u r e ,  which suggests t h a t  the in s t ruc t iona l  leadership 

r o l e  o f  t h e  p r i n c i p a l  i s  s i g n i f i c a n t  in  i n f l u e n c in g  s tu d e n t  

achievement and school success.

4. Curriculum Development and Implementation was the highest-  

ranked a r e a  of  need f o r  f u r t h e r  t r a i n i n g  and p r o f e s s i o n a l  

development, although i t  was perceived as r e l a t i v e ly  le ss  important 

as a r o l e / f u n c t i o n .  However, I n s t r u c t i o n a l  S u p e rv is io n  was 

perceived as very important and r e l a t iv e ly  more needed when compared 

to  other  ro le s / fu n c t io n s .  As for  S ta f f  Development/Personnel Man­

agement, t h i s  ro le  was not ranked a t  the top of  e i t h e r  importance or 

need. The Leadership ro le /func t ion  was perceived as the most impor­

tant hut rolatiwolw the least neeHprl for further oreoaration.**7 "'** * t V I «  V I . w — - — — — — t I

5. Knowledge of  the  l a t e s t  research r e la ted  to  in s t ru c t io n ,  

c u r r i c u l a r  needs o f  s t u d e n t s ,  use o f  i n s t r u c t i o n a l  t e c h n iq u e s  

re levant  to  c u r r ic u la r  object ives  and research-based p r inc ip le s  of 

learn ing ,  and curriculum development within the building were c i ted  

as the most needed areas fo r  fu r the r  preparat ion by secondary school 

p r in c ip a ls .  However, problem-solving s k i l l s ,  leadership s ty le ,  

communication s k i l l s ,  and a b i l i t y  to encourage teachers  to  t r y  new
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ideas without fea r  of  r e p r i s a l  or f a i l u r e  were c i t e d  r e l a t i v e ly  

among the l e a s t  needed areas fo r  fu r th e r  preparat ion.

6 . When comparing secondary school p r in c ip a l s ’ perceptions  of 

the  importance and need for  prepara t ion in the ro le s / fu n c t io n s  of 

the  p r inc ipa lsh ip  by gender, age, length of  service  as a secondary 

p r in c ip a l ,  current  primary assignment l e v e l ,  and s ize  of  t h e i r  

school d i s t r i c t ,  the  following r e s u l t s  were noted:

Gender. Females perceived a l l  ro le s / func t ions  of the  p r in c i ­

palship  as more important when compared to  males. Differences were 

s ig n i f i c a n t  fo r  In s t ruc t iona l  Supervision and Curriculum Development 

and Implementation. These d i f ferences  appeared to  be r e la t e d  to 

d i f fe rences  in the education of  the two genders.  Higher percentages 

of females had e i t h e r  a Ph.D. or an Ed.D. degree. As fo r  t h e i r  

needs fo r  fu r th e r  preparat ion ,  males perceived more needs than 

females in the areas of  Curriculum Development/Personnel Management, 

whereas females expressed more needs fo r  the ro le / fu n c t io n  of 

Ins t ruc t iona l  Supervision.

Age. In comparing various age groups, no s ig n i f i c a n t  d i f f e r ­

ences were found in the secondary school p r in c ip a l s ’ percept ions of  

the  importance of the four major ro le s / func t ions  among the four age 

groups considered. One would expect t h a t  the importance of  ro les  

would increase with age. However, in t h i s  study, i t  appeared th a t  

older  p r in c ip a ls  had le s s  formal prepara t ion than younger p r in c i ­

p a ls .  Formal prepara t ion in terms of degree held had an e f f e c t  on 

p r in c ip a l s ’ perceptions.  As fo r  t h e i r  needs fo r  fu r th e r  prepara­

t io n ,  secondary p r inc ipa ls  who were l e s s  than 40 years of age
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expressed more of a need fo r  t r a in in g  and continuing professional  

development in the ro le s  of  Ins t ruc t iona l  Supervision, Curriculum 

Development and Implementation, and Leadership than did those who 

were 41 or  o lder .  This might be r e la t e d  to  t h e i r  lack o f  work 

experience, or i t  may support the  findings in the l i t e r a t u r e  t h a t  

suggest t h a t  co l leg e /u n iv e rs i ty  adminis t ra tor  prepara t ion programs 

do not adequately prepare individuals  fo r  the p a r t i c u la r  ro le s  of 

the p r inc ipa lsh ip .

Length of  serv ice  as a secondary p r in c ip a l .  In comparing the 

groups of  p r inc ipa ls  with d i f f e r e n t  years  of  experience, i t  was 

found th a t  secondary school p r inc ipa ls  with 11 to  15 years  of 

experience perceived the ro le s / func t ions  of  Curriculum Development 

and Implementation and S ta f f  Development/Personnel Management to be 

more important than did p r inc ipa ls  with more or le ss  years  of 

experience. As for  t h e i r  needs for  f u r th e r  t r a in in g ,  secondary 

school p r in c ip a ls  with 10 years  of  experience or l e s s  had a higher 

need than did any of  the other  groups, p a r t i c u la r ly  those with 11 to 

20 years  of  experience. I t  i s  i n t e re s t in g ,  however, th a t  p r inc ipa ls  

with more than 20 years of  experience expressed r e l a t i v e ly  higher 

needs fo r  fu r th e r  preparat ion.  Again, t h i s  might be due to  the f ac t  

th a t  a lower percentage of o lder  p r inc ipa ls  had e i t h e r  an Ed.D. or  a 

Ph.D. degree.

Degree held. The level of the degree held had a s ig n i f i c a n t  

impact on the perceptions of  the importance of  the ro le s / func t ions  

of  the p r inc ipa lsh ip .  Secondary school p r inc ipa ls  who held e i t h e r  a
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Ph.D. or an Ed.D. degree perceived the ro le s / func t ions  to  be more 

important than did those who held a s p e c i a l i s t  or a master’s degree. 

The d i f f e r e n c e s  were p a r t i c u l a r l y  s i g n i f i c a n t  f o r  th e  r o l e s /  

functions  of  Curriculum Development and Implementation and S ta f f  

Development/Personnel Management. As fo r  t h e i r  needs fo r  fu r the r  

t r a in in g ,  i t  was observed th a t  secondary school p r inc ipa ls  who had a 

master’s or  a s p e c i a l i s t  degree expressed higher needs fo r  fu r the r  

preparat ion  than did those who held e i t h e r  a Ph.D. or an Ed.D. 

degree.

C u r re n t  and pr imary  ass ignment  l e v e l .  Secondary school

p r in c ip a ls  who had t h e i r  current  and primary assignment a t  the

sen ior  high school level perceived the ro le / func t ion  of  S ta f f  

Development/Personnel Management as more important than did other  

p r in c ip a l s .  As for  t h e i r  needs for  fu r th e r  t r a in in g ,  secondary 

school p r inc ipa ls  who had t h e i r  current  and primary assignment at 

the  s en io r / ju n io r  high level  had r e l a t iv e ly  higher perceptions  of 

needs fo r  fu r th e r  t r a in in g  than did those who had assignments a t

v w i i e i  i c v c  i j  •

Size of  school d i s t r i c t .  Secondary school p r inc ipa ls  in 

school d i s t r i c t s  of 30,000 students  or more perceived the r o le s /  

functions  of Ins t ruc t iona l  Supervision, Curriculum Development and

Implementation, and S ta f f  Development/Personnel Management to  be

more important than did those in smaller school d i s t r i c t s  of  fewer 

than 30,000 s tudents .  As fo r  t h e i r  preparat ion needs, i t  was 

observed th a t  p r inc ipa ls  in the l a rg e r  school d i s t r i c t s  expressed
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r e l a t i v e ly  higher needs fo r  fu r th e r  t r a in in g  in Leadership and S ta f f  

Development/Personnel Management.

7. Across th e  fo u r  broad c a t e g o r i e s  o f  r o l e s / f u n c t i o n s ,  

secondary school p r inc ipa ls  received t h e i r  most valuable t r a in in g  

e i t h e r  from w orkshops /confe rences  or  o n - t h e - j o b  e x p e r i e n c e .  

Conversely, very few secondary school p r inc ipa ls  received t h e i r  most 

valuable t r a in in g  a t  the un ive rs i ty /co l lege  leve l .  The percentages 

o f  re sp o n se s  s u p p o r t in g  u n i v e r s i t y / c o l l e g e  p r e p a r a t i o n  as most 

valuable were le ss  fo r  most of  the ro le s / func t ions  (1% to  30%) than 

the percentages of responses fo r  workshops/conferences (28% to  60%) 

or  on-the-job experience (21% to  59%). The researcher  concluded 

th a t  cu r ren t ly  employed secondary school p r inc ipa ls  perceived tha t  

t h e  u n i v e r s i t y / c o l l e g e  a d m i n i s t r a t i v e  programs were no t  as 

s i g n i f i c a n t  in p r e p a r in g  them f o r  t h e  r o l e s / f u n c t i o n s  o f  the  

p r inc ipa lsh ip  considered in t h i s  study as were o ther  methods of 

preparat ion .

Recommendations

In t h i s  study the researcher  examined the perceptions of 

secondary school p r inc ipa ls  about three  important areas r e la t e d  to 

the Michigan secondary school p r inc ipa lsh ip .  Those areas are: (a)

the perceptions of  p r inc ipa ls  about the range and importance of 

t h e i r  job ro le s ,  (b) the needs p r inc ipa ls  id en t i fy  fo r  fu r th e r  

prepara t ion and continuing professional  development to  respond to 

t h e i r  job ro le s ,  and (c) what p r inc ipa ls  iden t i fy  as the primary 

source of  t h e i r  preparat ion and professional  development.
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Based on the r e s u l t s  of  t h i s  study, the  following recommenda­

t io n s  are made.

For College and University Administrator 
Preparation Programs

1. I t  i s  recommended t h a t  c o l l e g e s  and u n i v e r s i t i e s  in 

Michigan t h a t  p r e p a re  secondary school p r i n c i p a l s  develop  a 

mechanism th a t  will  provide fo r  the continual updating and revision 

of  adminis t ra tor  prepara tion courses so as to  respond to  the 

id en t i f i e d  ro le s  and functions of  the p r inc ipa lsh ip .

2. I t  i s  recommended th a t  col leges  and u n iv e r s i t i e s  tha t  

prepare adminis t ra tors  formally implement a curriculum advisory 

committee fo r  school adminis t ra tor  prepara tion.  Such an advisory 

committee would include co l lege /un ive rs i ty  facu l ty ,  s t a t e  pol icy 

makers,  and p r a c t i c i n g  school a d m i n i s t r a t o r s .  The cu r r icu lu m  

committee would meet regu la r ly  for  the purpose of advising and 

recommending changes in the admin istrator  preparat ion program.

3. I t  i s  recommended t h a t  th e  c o l l e g e / u n i v e r s i t y - b a s e d  

adminis t ra tor  prepara tion program? consider and implement s tronger 

f i e l d - b a s e d  components to  p rov ide  p r o s p e c t iv e  secondary  school 

p r in c ip a ls  and other  adminis trators  with c l in ic a l  administ ra t ive  

e x p e r ie n c e s  t h a t  f u r n i s h  a more r e a l i s t i c  p e r s p e c t i v e  on the  

p r inc ipa lsh ip .

4. I t  i s  recommended t h a t  t h e  c o l l e g e / u n i v e r s i t y - b a s e d  

adminis t ra tor  prepara tion programs expand offer ings  fo r  continuing 

p r o f e s s i o n a l  development f o r  secondary p r i n c i p a l s ,  based on a
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needs-assessment model and the expectations for  the ro le s / func t ions  

secondary p r inc ipa ls  must respond to  in schools.

For the Michigan Department 
of  Education

1. I t  i s  recommended th a t  the Michigan Department of Education 

and the S ta te  Board of  Education implement a mechanism to  allow for  

th e  involvement o f  secondary  school p r i n c i p a l s  and o th e r  

adminis t ra tors  in per iodic  review and rev is ion  o f  the Michigan 

Standards of  Quality fo r  Administrator Preparat ion.  Such a review 

would include considera t ion o f  c l in i c a l  or f ie ld-based  experiences, 

such as an in te rnsh ip ,  as a condition of  adminis t ra tor  c e r t i f i c a ­

t io n .

2. I t  i s  recommended th a t  the Michigan Department of  Education 

provide professional-development opportuni t ies  to  secondary school 

p r inc ipa ls  t h a t  focus on the ro le s / func t ions  of the p r inc ipa lsh ip ,  

p a r t i c u la r ly  in the area of  curriculum development and in s t ruc t iona l  

supervision.

O T Jk «  n  MM AM  m m  A M r l n c l  4  U m  U 4  m U 4  H  n  M m  m  4? »I M M ^  4 M m4 * it id I ctuiiiiiiciiucu ttiat ciic ucpai cimchc cm tuucotiun

implement a system of  periodic  program review fo r  admin istrator  

preparat ion programs every f ive  years.  Such a review should include 

the involvement of p rac t ic ing  school administ ra tors  and facu l ty .  

Renewal of  preparat ion programs should be based on t h i s  system of 

periodic  program review.

4. I t  i s  recommended th a t  the Michigan Department of Education

develop and seek l e g i s l a t i v e  funding fo r  a statewide p ro fes s iona l -

development program fo r  secondary school p r inc ipa ls  and other  school
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adm inis t ra to rs .  This program would be s im i la r  to  the current  

program provided by Section 97 of  the S ta te  School Aid Act. I t s  

i n i t i a l  t a r g e t  audience fo r  programs could be the one of three 

p r in c ip a ls  new to  t h e i r  pos i t ions  over the  next th ree  years .

For Local School D i s t r i c t s

1. I t  i s  recommended th a t  local school d i s t r i c t s  e s ta b l i sh  an 

on-going p r o fe s s io n a l - d e v e lo p m e n t  program f o r  secondary  school 

p r in c ip a ls  and o ther  adm inis t ra tors .  Such a program would use a 

need s -a s se s sm e n t  model and could focus  on th e  fo u r  major 

ro le s / fu n c t io n s  of  the p r inc ipa lsh ip ,  including (a) in s t ruc t iona l  

supervis ion,  (b) curriculum development and implementation, (c) 

leadersh ip ,  and (d) s t a f f  development/personnel management.

2. I t  i s  recommended t h a t  l o c a l  school d i s t r i c t s ,  in 

c o o p e r a t io n  with c o l l e g e / u n i v e r s i t y  a d m i n i s t r a t o r  p r e p a r a t i o n  

programs, e s ta b l i sh  a par tnersh ip  to provide c l i n i c a l  in te rnships  

fo r  prospective secondary school p r in c ip a ls .  Such an in ternship  

would allow pr inc ipa l  candidates  to  have f ie ld -based  experiences in 

the major ro le s / fu n c t io n s  of  the p r inc ipa lsh ip  and bridge the gap 

between theory and p rac t ice .

For Future Research

In considering fu ture  research as a r e s u l t  of  t h i s  study, the 

researcher  makes the  following recommendations:

1. Consideration should be given to  r e p l ic a t in g  t h i s  study but 

including other  ro le s / func t ions  of  secondary school p r in c ip a ls ,  such
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as building management, community r e l a t io n s ,  student and parent 

r e l a t io n s ,  and influence with the local  school board. Also, i t  i s  

recommended th a t  an open-ended question be Included in the survey 

t h a t  would r e q u e s t  r e sp o n d en ts  t o  i d e n t i f y  a d d i t i o n a l  r o l e s /  

funct ions of  importance to  the p r inc ipa lsh ip ,  as well as needs for  

fu r th e r  prepara t ion or  continuing professional  development.

2. I t  i s  recommended th a t  a s im i la r  study be conducted in

other  s t a t e s  and then compared to  the f indings  of  t h i s  study.

3. I t  i s  recommended th a t  there  be an on-going un ivers i ty -

based research e f f o r t  to  study the changing ro le  expectations for  

secondary school p r in c ip a l s ,  as well as t h e i r  need fo r  professional  

development.

4. I t  i s  recommended th a t  a comparison study be conducted to

compare the  r e s u l t s  of  t h i s  study with those of the p a ra l le l  study

on elementary school p r in c ip a ls  conducted by Kuckel (1990).
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35. What is your age group?

a. ___  Less than 30 Yeurs of Age
b. ___  30 to 40 Years of Age
c. ___  41 to 50 Years of Age
d. ___  51 to 55 Years of Age
e. ___  Over 55 Years of Age

36. How nany years have you been a principal (including assistant principal)?

a. ___  0-5 Years
b. ___ 6-10 Years
c. ___  11-15 Years
d. ___  16-20 Years
e. ___  Over 20 Years

37. What is your current and primary assignment as a principal?

a. ___  Elementary (1-6 or 1-8)
b. ___  Jr. High (7-8 or 7-9)
c. ___  Sr. High (9-12 or 10-12)
d. _____ Jr.-Sr. High

38. What is the student enrollment at the school district in which you are 
currently employed?

a. ___  1st Class (more than 120,000 students)
b. ___  2nd Class (more than 30,000, less than 120.000 students)
c. _ _  3rd Class (more than 2.400. less than 30.000 students)
d. ___  4th Class (more than 75, less than 2,400 students)

39. What is the highest degree you have earned?

a. ___  Master's
b. ___  Specialist's Degree
c. ___  Ed.D.
d. ___  Ph.D.

40. What is your gender?  Male  Female

41. How likely is it that you will retire within the next five years?

a. _____ Very likely
b. _____ Possibly
c.  Not likely

42. If your response to #41 is "Very likely", please Indicate the year you are 
most likely to retire:

a. ____  1989
b. ____  1990
c. _____ 1991
d. ____  1992
e. ____  1993
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No.

1

2

3

4

5

6

7

8

9

10

11

12
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Grouping of  Scale Items Used in the Questionnaire

Item Content Item Grouping

Knowledge of  l a t e s t  research r e la ted  
to  in s t ruc t ion

Use of  g o a l - se t t in g  to  improve 
in s t ru c t io n  and the involvement of  
s t a f f

Use of t e s t  scores to  recommend 
changes in the ins t ruc t iona l  program

Student time on ta sk  i s  ensured

Encourage teachers  to  use in s t ru c ­
t iona l  techniques re levan t  to 
c u r r i c u la r  object ives  and research- 
based p r inc ip les  of learning

Maintains t h a t  a l l  students  can 
learn  and expects them to succeed

Bring ins t ruc t iona l  issues to 
facu l ty  fo r  discussion

Knowledge about thinking and 
research re la ted  to cu r r ic u la r  
needs of students

Coordinate curriculum development 
within the building

Aid s t a f f  in assuring curriculum is  
applicable  to  s k i l l s  and a b i l i t i e s  
present  students will  need as adults

Help teachers  implement the cur­
riculum

A bil i ty  to  disaggregate and exam­
ine t e s t  score data  to  make 
recommendations fo r  curriculum

Ins t ruc t iona l
Supervision

Ins t ruc t iona l
Supervision

Ins t ruc t iona l  
Supervise

In s t ru c t i
Supervisi

In s t ru c t i
Supervisi

on

onal
on

onal
on

Ins t ruc t iona l
Supervision

Ins t ruc t iona l
Supervision

Curriculum 
Development and 
Implementation

Curriculum 
Development and 
Implementation

Curriculum 
Development and 
Implementation

Curriculum 
Development and 
Implementation

Curriculum 
Development and 
Implementation



13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28
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S k i l l s  in curriculum a r t i c u la t i o n

Know when to  delegate

Adjust leadersh ip  s ty le  to  f i t  
the needs of the s i tu a t io n

Be a good problem-solver

A b i l i ty  to  gather  and analyze data  
re :  cogni t ive ,  a f f e c t iv e  and 
climate needs o f  the building

Be v is ion-o r ien ted  and aid s t a f f  
in long-range planning

Keep abreast  of current  research 
and trends in education

Be adept a t  c o n f l i c t  management

Have good w r i t ten  and oral com­
munication s k i l l s

Involve others  appropria te ly  in 
decis ion making

Develop sense of  teamwork among 
the s t a f f

Apply val id  research findings to 
school p rac t ice

Be able to  understand and apply 
adul t  learning and motivation 
theory

S k i l l s  in building upon s trengths  
of  s t a f f  members

A bi l i ty  to  a r b i t r a t e  disputes  and 
agreements

A b i l i ty  to  assess  in -se rv ice  needs 
and seek resources to  f i l l  those 
needs

Curriculum
Development and
Implementation
Leadership

Leadership

Leadership

Leadership

Leadership

Leadership

Leadership

Leadership

Leadership

Leadership

Leadership

S ta f f  Development/
Personnel
Management

S ta f f  Development/
Personnel
Management

S ta f f  Development/
Personnel
Management

S ta f f  Development/
Personnel
Management
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29 Encourage leadership  by s t a f f  and 
students

S ta f f  Development/
Personnel
Management

30 Ensure t h a t  staff-development 
programs are based on t e a c h e r s ’ 
needs

S ta f f  Development/
Personnel
Management

31 Encourage teachers  to  t r y  new ideas 
without fea r  of  r e p r i s a l  fo r  f a i l u r e

S ta f f  Development/
Personnel
Management

32 Conduct s t a f f  meetings which 
teachers  perceive re levan t  and 
informative

S ta f f  Development/
Personnel
Management

33 A bi l i ty  to  take co r rec t ive  action 
on personnel matters  to  maintain 
qua l i ty  of  e f fec t iveness

S ta f f  Development/
Personnel
Management

34 Abi l i ty  to  a s s i s t  s t a f f  members 
in s e t t in g  r e a l i s t i c  and approp­
r i a t e  goals fo r  growth and 
improvement

S ta f f  Development/
Personnel
Management
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August 21, 1989

Dear Co lit) ague:

Tou have been selected as part of a sample of currently employed 
Michigan secondary principals to participate in a research study I am 
conducting to help better understand three important areas related to 
the Michigan secondary school principalship.

The three areas of the secondary school principalship which form the 
focus of this study are: 1) the range of job roles and their
importance as perceived by principals; 2) needs principals identify 
for further preparation and continuing professional development to 
respond to their job roles; and 3) what principals identify as the 
primary source of their preparation and continuing professional 
development.

Currently, there is limited knowledge to assist state policymakers, 
college and university school administrator preparation programs, 
professional organizations of school administrators and other school 
administrators, and local school district leaders to respond to the 
preparation and continuing professional development needs of building 
principals. Also, a Michigan Department of Education study projects a 
turnover of up to 60 percent of currently employed building principals 
by 1993. The results of this study may be useful in building 
administrator preparation programs for the candidates who aspire to the 
principalship.

Tour individual responses to this survey will remain strictly 
confidential. The survey methodology does not identify survey 
responses with an individual. Please do not sign your survey. All 
data will be reported in aggregate form. Tour participation in this 
study is voluntary. A postcard is enclosed with the survey for you to 
mail at the same time that you mail your completed survey instrument, 
so that I will know that your survey has been returned and therefore, I 
will noi. Duiiu you fcllcv-up letters.

The validity of this study depends on the number of responses returned 
by the sample population. So, please set aside 20-30 minutes of 
uninterrupted time during the next week to respond to the survey 
instrument.

Please return the survey instrument by September 1, 1989. If you wish 
to discuss this study with me, I can be reached at my office at (517) 
373-1926, or at my home at (517) 332-7802. Thank you for your 
cooperation.

Sincerely,

C. Danford Austin
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N-° 332

Please mail th is  postcard when you 
have completed and returned your 
survey. That way, a follow-up 
reminder le tte r  w ill not be sent to 
you.

Again, thanks for.your assistance.

C. Danford Austin
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October 23, 1989

Dear Colleague:

In the early fall you received a survey questionnaire from me as part of 
a research study I am conducting to help better understand three important 
areas related to the Michigan Secondary School Principalship.

You were selected as part of a sample of currently employed Michigan 
Secondary Principals to participate in the study.

If you have not had the opportunity to complete the survey, I am 
enclosing another copy for your use. It would be appreciated if you would 
return the completed survey in the enclosed, pre-addressed, stamped envelop.

If you have already returned the survey, I thank you for your time and 
support of this research project.

I can be reached at my office at (517) 373-1926, if you wish to discuss 
this study with me.

Thank you for your cooperation.

Sincerely,

C. Danford Austin

Enclosures
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Act No. 163 
Public Acts of 1986 

Approved by tha Governor 
July 6 .1 9 6 6  

Filed with tha Sacratary of Stata 
July 7 .1 9 8 6

S T A T E  O F  M I C H I G A N  

8 3 R D  L E G I S L A T U R E  

R E G U L A R  S E S S I O N  O F  1 9 8 6

Introduced by Rep*. Knight. Runco. Allen. Hayes. Keith. Gtlmer. O'Neill. Leland, Bennane, Randall.
Brown. Nash. Hoffman. Ouwinga. Ostllnc, Porreca. MIddaugh. Pridnia. Bam*. C agliardi, Koivisto.
Hood. Hollister. Dillingham. Engler. Dunaskiss, Oaender. Furton. Bankes and Miller

ENROLLED HOUSE BILL No. 4282
AN ACT to amend section* 651 and 1246 of Act No. 451 of the Public Acts of 1976. entitled as amended “An 

act to provide a system of public instruction and elementary and secondary schools: to revise, consolidate, and 
classify the laws relating to elementary and secondary education: to provide for the classification, organization, 
regulation, and maintenance of schools, school districts, and intermediate school districts; to prescribe rights, 
powers, duties, and privileges of schools, school districts, and intermediate school districts: to provide for school 
elections and to prescribe powers and duties with respect thereto: to provide for the levy and collection of taxes: 
to provide for the borrowing of money and issuance of bonds and other evidence* of indebtedness; to provide for 
and prescribe the powers and duties of certain boards and officials: to provide for licensure of boarding schools: 
:o prescribe penalties: and to repeal certain acts and pans of acts.” being sections 380.661 and 380.1246 of the 
Michigan Compiled Laws: and to add p an  22a.

The People of the State of Michigan enact

Section 1. Sections 651 and 1246 of Act No. 451 of the Public Acts of 1976, being sections 380.651 and 
380.1246 of the Michigan Compiled Laws, are amended and p a n  22a is added to read as follows:

Sec. 651. (1) An intermediate superintendent shall possess the following minimum qualifications:
(a) Forty-five months’ experience u  a  teacher or administrator in public or nonpublic schools.
(b) A teacher’s certificate issued by the state board and a master’s degree in education from a college or 

university approved by a recognized accrediting agency.
This subsection shall not apply aftor June 30.1988.
(21 Beginning July 1. 1988. ■!>*) « » » t  as provided in subsection (3) and in section 1536. a person employed 

by an intermediate school district as a superinundent or other person whoa* primary responsibility is 
adminisuring instructional programs or as a chief business official shall possess a  valid Michigan school 
administrator’s certifieau issued by the stau  board.

<31 An inurm ediau school district may employ as a superinundent or other person whose primary 
responsibility it administering instructional programs or as a chief business official a person who is enrolled in 
a program leading to certification as a school administrator. Beginning July 1. 1988. a person who it employed 
as a school administrator pursuant to this subsection shall have 5 years to meet the certification requiremenu of 
section 15.” 1.

(4) Beginning July 1.1988. a person employed by an inurm ediau  school district as a  superinundent or other 
person whose primary responsibility is adminisuring instructional programs shall possess a  valid teacher's 
certifieau.

Sec. 1246. (1) A person employed by a school district as a superinundent of schools shall possess a t least an 
earned bachelor's degree from a college accepuble to the s tau  board and shall be the possessor of or be eligible 
for a teacher's certificate or have educational qualifications equivalent thereto, under standards deurmined by 
the s ta u  board. This subsection shall not apply a fu r June 30.1988.
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(2) Beginning: July 1.1988. end except as provided in subsection (3) and in section 1536, a  person employed 
by a school district as a superintendent, principal, assistant principal, or other person whose primary 
responsibility is adminisuring instructional programs or u  a chief business official shall possess a valid 
Michigan school administrator's certifieau issued by the stau  board.

(3) A school district may employ as a  superinundent. principal, assistant principal, or other person whose 
primary responsibility is adminisuring instructional programs or as a chief business official a person who is 
enrolled in a program leading to certification as a school administrator. Beginning July 1.1988. a person who is 
employed as a school administrator pursuant to this subsection shall have 5 years to meet the certification 
requirements of section 1536.

>4) Beginning July 1. 1988. a person employed by a  school district as a superintendent, principal, assistant 
principal, or other person whose primary responsibility is adminisuring instructional programs rhall possess a 
valid uacher's certificate.

Sec. 1536. (1) The s u u  board shall develop a schooladministrator's certifieau which shall be issued not later 
than July 1. 1988 to all school district and inurm ediau  school district superintendents, principals, assistant 
principals, and other persons whose primary responsibility is adminisuring instructional programs and to 
school district and inurm ediau school district chief business officials. Not la u r  than July 1. 1968. the state 
board also shall develop appm priau certifieau endorsements for school district and inu rm ed iau  school district 
superinundents, chief business officials, and by elementary school, middle school, and high school level building 
administrators. The s u u  board shall deurmine the educational and professional experience requirements fur 
and issue all certificaus for these school administrators and shall deurmine how a school administrator ma\ 
obuin renewal units for periodic recertification. The s ta u  board shall provide a waiver for any person who if 
not able to meet these requirements due to unusual circumsunces. In addition, the s u u  board shall issue nr. 
initial administrator's certifieau to any person described in this subsection who is employed by a school district 
or inurm ediau school district as a school administrator and does not meet the certification requirements for 
tne position the person holds on July 1.1988.

<2> An administrator’s certifioate issued under subsection (1: shall be valid for 5 y ean  and shall be renewed 
upon completion of renewal units as deurmined by the s u u  board.

(3i The s u u  board shall promulgau rules to implement this section.

This act is ordered to u k e  immediau effect

PART22A 
ADMINISTRATORS’ CERTIFICATES

Clerk of the House of Represenutives,

Secretary of the Senate.

Approved

Governor.
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