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ABSTRACT

THE GRADUATE PROGRAM IN RECREATION AND PARK ADMINISTRATION
AT CENTRAL MICHIGAN UNIVERSITY AS PERCEIVED BY
ITS GRADUATES, 1980 THROUGH 1989

By
Dean S. Pybus

The researcher’s purpose in conducting this study was to
determine the quality of the graduate program in recreation and park
administration at Central Michigan University, Mt. Pleasant,
Michigan, as perceived by graduates of the program. Specifically,
the study was undertaken to answer the following questions:

1. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent have
ihe goais of the program been achieved?

2. From the perception of students who have completed the
graduate program in Recreation and Park Administration at Central
Michigan University, to what extent has the coursework prepared them
for professional advancement?

Questionnaires were mailed to all individuals who received
their master’s degree in the years 1980 through 1989. Graduates
were asked to provide demographic information, respond to questions

regarding their perceptions of the attainment of the goal statement



Dean S. Pybus

of the graduate program, respond to questions regarding their
perceptions of the value of individual courses, and provide
suggestions for course revision and new course development.

As a group, the respondents thought the graduate program goals
were achieved adequately or very adequately and that the coursework
was perceived as valuable to professional advancement. No signifi-
cant differences (based on undergraduate degree or employment

status) were evident in these perceptions.
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CHAPTER 1
THE PROBLEM

Introduction

A variety of studies have been conducted addressing the
adequacy of student preparation in specific graduate programs.
These studies have included programs in education, public
administration, nursing, engineering, business, social work,
guidance and counseling, psychology, chemistry, and a variety of
concerns at the community college level. In each study the adequacy
of the program was based if not completely, then at least in part,
on the perceptions of its graduates.

No studies were found regarding the adequacy of graduate
programs in recreation and park administration. As the country
shifts more toward a service economy, the need for properly trained
professions in the leisure industry, both in the profit and
nonprofit sectors, becomes apparent. It is important that faculty
involved in the education of recreation and park professionals teach
the necessary skills that administrators need to understand and use
in order to provide services that help improve the quality of life.

Providing courses leading to a degree is not enough if the
coursework does not prepare the students adequately. There should

be an analysis of the degree program. With this in mind, the



researcher focused his attention on a specific graduate program in
recreation and park administration.

The Department of Recreation and Park Administration at Central
Michigan University offers graduate degrees in the following: (a)
Master of Science in Administration, Recreation and Park
Administration concentration; (b) Master of Arts in Recreation and
Park Administration; (c) Master of Arts in Recreation for the
Handicapped; and (d) Master of Science in Outdoor Recreation and
Field Biology. The researcher was concerned with three of the
above-mentioned degrees: the Master of Science in Administration,
the Master of Arts in Recreation and Park Administration, and the
Master of Science in Outdoor Recreation and Field Biology. The
Master of Arts in Recreation for the Handicapped was not included in
this study. National Therapeutic Recreation Society (NTRS)
certification standards require specific coursework designed to meet
stated NTRS competencies. Department faculty with expertise in
therapeutic recreation are charged with providing the appropriate
coursework to meet these standards.

As determined by the graduate faculty of the Department of
Recreation and Park Administration at Central Michigan University,
the three degrees under study are offered to serve the needs of

three clientele groups, as summarized in Table 1.1.



Table 1.1.--Clientele served.

Degree Offered Clientele

M.S., Administration Recreation and park professionals
Future recreation and park profes-
sionals
Non-recreation and park profes-
sionals

M.A., Recreation and Park Recreation and park professionals
Administration Future recreation and park profes-
sionals
Non-recreation and park profes-
sionals

M.S., Outdoor Recreation Recreation and park professionals
and Field Biology Future recreation and park profes-
sionals
Non-recreation and park profes-
sionals

1. Recreation and park administration professionals. Indi-

viduals with an undergraduate degree in recreation and park adminis-
tration currently working in the field, or individuals with no
degree in recreation and park administration but with extensive
full-time work experience, as defined by the Michigan Recreation and
Park Association (MRPA) and the National Recreation and Park
Association in the MRPA’s Professional Certification Plan (see
Appendix A).

2. Individuals seeking to enter the recreation and park

administration profession full time., They may or may not have an

undergraduate degree in recreation and park administration but have

no full-time work experience in the profession.



3. Non-recreation and park administration professionals.

Individuals with no undergraduate degree in recreation and park
administration and with no full-time work experience in the
recreation and park profession.

The graduate faculty, as outlined in the goal statement of the
graduate program, viewed the coursework as providing a means for
students to expand on current knowledge, conceptualize their leisure
philosophy, conceptualize their Tleadership style, further explore
these areas through a research experience or management-level

practicum, and exchange professional information (see Table 1.2).

Table 1.2.--Goal statement.

Clientele Purpose of Coursework
Recreation and park Expand on current knowledge
professionals and Conceptualize leisure philosophy
future professionals Conceptualize leadership style

Research experience
Non-recreation and Practical management-level experience
park pirofessionals Information exchange

In developing these goals, the graduate faculty of the
Department of Recreation and Park Administration at Central Michigan
University focused on desired outcomes of the graduate program (that
is, the cumulative results of the coursework taken) and not on
individual courses. It was thought that these goals were desired

outcomes regardless of the clientele served (recreation and park



administration professionals, future vrecreation and park
administration professionals, non-recreation and park administration
professionals). A discussion of each goal follows.

Goal: To expand on current knowledge. The graduate faculty

thought that, on completion of the graduate degree through the
Department of Recreation and Park Administration at Central Michigan
University, a student’s knowledge base, as it relates to the
administration of recreation and park agencies, should be greater
than when the student started the program.  This should be a
"given," but when a portion of the clientele is composed of
recreation and park professionals (who may be involved in local,
state, and/or national conferences, workshops, and coursework for
self-improvement and certification), expanding on current knowledge
may be a difficult challenge.

Goal: To conceptualize a leisure philosophy. The graduate

faculty thought it was important for each student to be able to
conceptualize a leisure philosophy. When incorporated into the
administration of a recreation and park agency, the ieisure
philosophy would contribute to the development and management of
programs and services that help improve the participants’ quality of
life.

Goal: To conceptualize a leadership style. While an appropri-

ate leisure philosophy would help improve the quality of life for
participants of agency programs, the graduate faculty also recog-
nized the need for graduate students to be educated in ways of

improving the quality of Tlife within the workplace. Another



graduate program goal, therefore, was to help each graduate student
conceptualize a leadership style that he/she felt comfortable with
and that fostered a positive work environment.

Goal: To provide for a research experience. While recreation

and park professionals generally are not involved in exploratory
research, they are often (or should be) involved in descriptive
research through program evaluations, personnel evaluations, and
market surveys. In addition, recreation and park professionals are
(or should be) consumers of research. They should be able to read
and interpret 1leisure-related research and understand its
application to their agency. The graduate faculty thought that
students in the graduate program should have an understanding of how
to develop, conduct, and interpret descriptive research so that
results are meaningful to those concerned with the process.

Goal: To provide for a practical management-level experience.

The graduate faculty thought that practical application of the
coursework was essential to its understanding. This could be
achieved through role playing, case studies, and/or a practicum
experience (supervised work experience).

Goal: To provide for an exchange of professional information.

As discussed on pages 2 through 4, the graduate program in
Recreation and Park Administration at Central Michigan University
serves the needs of three clientele groups: recreation and park
administration professionals, future recreation and park

administration professionals, and non-recreation and park



administration professionals. The graduate faculty recognized that
within and among these three groups there would be differences in
the recreation and park administration knowledge base and
differences of opinion regarding various facets of the recreation
and park profession (e.g., agency organization, supervision, program
development, evaluation, certification). Facilitating an exchange
of professional information and encouraging discussion of topics
related to the recreation and park profession would allow students

to share and acquire knowledge.

Statement of the Problem

Members of the graduate faculty within the Department of
Recreation and Park Administration at Central Michigan University
have raised questions concerning the "value" or "adequacy" of the
graduate program. Questions raised by the graduate faculty
included: 1Is the program perceived by its graduates as meeting its
goals (as summarized in Table 1.2)? Does the program, as perceived
by its graduates, prepare graduate students for a career in
recreation and parks?  Advancement in the profession? These
concerns may be analyzed from three different points of view: the
faculty, the student, and the practitioner. This researcher
believes that a student (whether a recreation and park professional,
future recreation and park professional, or non-recreation and park
professional), once having completed the program, is in a position
to provide insights, perceptions, and information that will lead to

a careful, in-depth analysis of the graduate program. Recreation



and Park Administration faculty members at Central Michigan
University may be too close to the situation. There may be hidden
agendas, special projects, or "pet" classes that hinder professional
judgment. Professionals (who are not graduates of the program) will
only be able to provide judgments based on superficial information

(class titles and descriptions).

Purpose of the Study

The researcher’s purpose in this study was to determine the
quality of the graduate program in Recreation and Park
Administration at Central Michigan University, as perceived by
graduates of the program. The study was designed to answer the
following questions:

1. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent have
the goals of the graduate program been achieved?

2. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent has
the coursework prepared them for a career in, or advancement in, the

recreation and park profession?

Hypotheses

For the purposes of analysis, the research questions were

hypothesized in the null form, as follows:



Hypothesis 1: There is no significant difference in the
perceptions of the attainment of the graduate program goals
between graduates pursuing a career in recreation and park
administration (i.e., professionals and future professionals)
and those not pursuing a career in recreation and park
administration (i.e., non-recreation and park professionals).

Hypothesis 2: There is no significant difference in the value
of the graduate coursework as an aid to professional
advancement as perceived by graduates pursuing a career in
recreation and park administration (i.e., professionals and
future professionals) and those not pursuing a career in
recreation and park administration (i.e., non-recreation and
park professionals).

Value of the Study

The results of this study will serve a three-fold purpose.
First, the results will allow for the development of information
that will serve as the basis for graduate course revision and
graduate course development within the Department of Recreation and
Park Administration at Central Michigan University. Second, in the
related-literature search, no perception studies regarding
Recreation and Park Administration graduate programs were found.
This study will serve as the initial reference point for further
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to the existing studies regarding perceptions and value of graduate

programs from the viewpoint of graduates of the program.

Limitations
Any conclusions that may be drawn from the study should be
interpreted in light of the limitations that apply.
1. This study is limited by factors inherent in the use of any

questionnaire. These include the difficulties in securing complete
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cooperation of the sample, the bias and interest of the respondents,
and the time involved in completing the survey.

2. Because many questions are of a historical nature, there
may be a lack of total, factual recall on the part of the
respondents.

3. The scope of this study was limited to those individuals
who received a Master of Science in Administration, Recreation and
Park Administration concentration degree, a Master of Arts in
Recreation and Park Administration degree, or a Master of Science in
Outdoor Recreation and Field Biology degree from the Department of
Recreation and Park Administration at Central Michigan University in
the years 1980 through 1989, inclusive. The Master of Arts in
Recreation of the Handicapped was not included in this study.
National Therapeutic Recreation Society certification standards
require specific coursework designed to meet stated NTRS
competencies. Department faculty with expertise in therapeutic
recreation are charged with meeting these certification standards.

4. Names and addresses of the sample were initially obtained
from the Alumni Office of Central Michigan University, which is
dependent on graduates to keep the address file updated. This
initial list was updated by the Graduate Coordinator in the
Department of Recreation and Park Administration. Because the
number of correct addresses is unknown, it was assumed that the more
current graduates had correct information on file. For this reason,
the sample studied was all students receiving the appropriate

degrees in the years 1980 through 1989, inclusive.
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Definition of Terms

Within the context of this study, the following terminology was
used. See Appendix B for the appropriate pages from the graduate
bulletin describing the various master’s degrees.

Graduate student. An individual following a planned program of

study leading to a master’s degree offered by Central Michigan
University. Specifically, as it pertains to this study, the term is
used to indicate those students fulfilling the requirements for the
Master of Science, Recreation and Park Administration concentration;
the Master of Arts in Recreation and Park Administration; or the
Master of Science in Outdoor Recreation and Field Biology.

Master of Arts in Recreation and Park Administration. This is

a 30-credit-hour program that requires 20 to 30 credit hours of
coursework from the Department of Recreation and Park
Administration. This 1includes the choice of either a thesis
project, independent study, or practicum. If the student chooses
either the thesis or independent study. he/she must also select a
Methods of Educational Research course from the Education
Department. In addition, a student may select 3 to 10 credit hours
of elective coursework outside the Department of Recreation and Park
Administration.

Master of Science in Administration. This program provides the

knowledge and skills required for administrators to function more
effectively in all types of organizations, as well as the

specialized managerial expertise needed for a particular
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professional field. This program requires the student to select a
12- to 15-credit-hour core in administration, 15 to 18 credit hours
in a concentration, and 6 credit hours of integrating experience
(see definition of "practicum" below).

Master of Science in_OQutdoor Recreation and Field Biology.

This program requires the student to select 10 hours of coursework
from the Department of Recreation and Park Administration, 10 hours
of coursework from the Biology Department, and 10 hours of
coursework in either a research option (research courses plus
elective courses) or a practicum option (practicum plus elective
courses).

Perception. The importance allocated to and the conscious
opinion and knowledge that the respondent has:regarding the graduate
coursework.

Practicum. Supervised and practical experience in some facet
of recreation and park administration or supervision (e.g., program

director, facility manager, program supervisor).

Overview of the Dissertation

This dissertation was developed in a five-chapter format.
Chapter I presented an overview of the study. In Chapter II the
literature relevant to this study is reviewed. A report of the
methodology used in developing the survey instrument and the
procedures for analyzing the data are contained in Chapter III. The

findings of the study are reported in Chapter IV, and the
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conclusions, reflections, and implications for further study appear

in Chapter V.



CHAPTER I1

REVIEW OF LITERATURE

Introduction

This study was an evaluation of the Recreation and Park
Administration graduate curriculum at Central Michigan University as
perceived by graduates of the program. It was a descriptive study
using the survey technique. Borg and Gall (1979) suggested that
there are three reasons for doing educational research:

1. The value system in most universities emphasizes research
as one prerequisite for advancement in rank.

2. The closely related processes of educational research and
educational development offer the best chance there is at this time
for bringing about real improvements in education.

3. Reliance on authority and personal experience has been
largely ineffective in bringing about permanent improvement.

Borg and Gall also stated that "the goal of the educational
researcher is usually a better answer to an educational question, a
better teaching or Tlearning procedure or a better solution to a
nagging problem" (p. 13).

In this study, the researcher addressed the statements made by
Borg and Gall. The results, conclusions, and suggestions for

further research presented in this study will be used as the

14



15

foundation for discussions by the graduate faculty within the
Department of Recreation and Park Administration at Central Michigan
University concerning the direction of the graduate program.

This researcher relied on input by graduates of the program to
secure the data, rather than authority and personal experience. As
stated earlier in the dissertation, the researcher believes that a
student, once having completed the program, is in a position to
provide information that could lead to a thorough analysis of the
program.

In a descriptive study,

The research questions presuppose much prior knowledge of the

problem to be investigated, as contrasted with the questions

that form the basis for exploratory studies. The investigator
must be able to define clearly what it is he wants to measure
and must find adequate methods for measuring it. In addition,
he must be able to specify who is to be included in the
definition of "a given community" or "a given population." In
collecting evidence for a study of this sort, what is needed is
not so much flexibility as a clear formulation of what and who
is to be measured, and techniques for valid and reliable

measurements. (Selltiz, 1959, p. 66)

The purpose of the descriptive study is to "collect information
that permits us to describe the characteristics of persons or an
educational process or an institution" (Borg & Gall, 1979, p. 38).
The survey method is used as a means of determining opinions,
attitudes, preferences, and perceptions of persons of interest to
the researcher (Borg & Gall, 1979).

Pelegrino (1979) identified the uses of descriptive studies as

follows:

1. To secure evidence concerning an existing situation or
current condition.
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2. To identify standards or norms with which to compare
present conditions in order to plan the next step.
3. To determine how to make the next step (having determined
where one is and where one wishes to go). (p. 82)
The Evaluation Process

The evaluation of the data obtained is critical to the

interpretation of the study and how the results are to be used.

There are a number of different approaches to the process of

evaluation. Howe (1980) identified five of these:

is:

1. Evaluation as professional judgment, which is carvried on
through critical review by an individual or visiting panel,
and which results in subjective judgment of an agency or
program.

2. Evaluation as scientific, quantitative measurement, carried
on through such methods as PPBS, MBO, cost-benefit
analysis, or statistical treatment of data, resulting in
feedback used in decision-making.

3. Evaluation measuring success in achieving objectives,
carried on through criterion-referenced tests, which
provide accurate measures of accountability and productiv-
ity.

4. Decision-oriented evaluation, which uses surveys,
questionnaires, interviews, or document analysis to provide
data leading to desirable decisions and a higher level of
effectiveness.

5. Transaction-observation evaluation, which employs case-
study interviews, and participant observation, and yields
an overall picture of a process and the dynamics involved
in it. (pp. 39-42)

Kraus and Curtis (1990) stated that the purpose of evaluation

not simply to provide a score, with respect to the
success or quality of any individual or program. Instead, it
is to give a picture of strengths and weaknesses that can be
used to bring about improvement. To the extent to which
specific standards or objectives are not being met, it permits
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an agency or supervisor to pinpoint steps that must be taken to

upgrade professional performance. (p. 387)

Lundegren and Farrell (1985) defined evaluation in essentially
the same way. They stated that evaluation is:

. . a process of ascertaining value by comparing resu]ts with
obJect1ves and judging how well objectives have been met in
both a qualitative and quantitative sense. The results of
evaluation contribute to decision-making. (p. 1)

Kraus and Curtis (1990) further stated that the evaluation
process needs to go beyond data collection. It needs to objectively
measure what a program is trying to accomplish by determining
progress toward stated goals. The findings should result in the
preparation of conclusions and recommendations.

An evaluation of the graduate program in Recreation and Park
Administration at Central Michigan University is illustrative of the
evaluation discussion just presented. By surveying graduates of the
program, a picture of their perceptions of the program goals and

individual courses was achieved. The data, the conclusions drawn

by the researcher, the suggestions for further research, and the

discussion and possible changes in the graduate program.

Accreditation of Recreation and Park
Administration Programs

In 1975, the National Recreation and Park Association’s Council
on Accreditation established "Standards and Evaluative Criteria for
Recreation, Leisure Services and Resources Curricula: Baccalaureate
and Masters Degree Programs" (Appendix C). In the preface of this

document it states,
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The objective, in developing these materials, is seen as a
means for ensuring educational standards, and secondarily, as a
means of stimulating institutional self-improvement in the
colleges and universities offering professional preparation

programs in Recreation, Leisure Services and Resources. (p. 1)
It goes on to state that one of the specific purposes of the
accreditation process is "to foster continual self-study and
improvement of professional preparation programs" (p. 1).
Succinctly, this captures the essence of the present dissertation.

At this time, the National Recreation and Park Association’s
Council on Accreditation is reviewing only undergraduate programs
for accreditation. It is no longer in the business of reviewing
graduate programs. However, the framework established for graduate
program accreditation is germane to the researcher’s topic and
warrants a review.

The core competencies established for all graduate students,
regardless of the specialization of the recreation master’s degree,
encompass research methods and procedures; the ability to use
research skills related to a recreation and park problem; and "an
understanding of the philosophical, psychological, physiological,
and social bases for recreation’s contribution to individual and
societal welfare" (Accreditation Standards, 1975, p. 13). In
addition, competencies are established for the areas of Recreation
Programming, Administration of Recreation and Park Systems,
Recreation Resource Administration, and Therapeutic Recreation.

The Department of Recreation and Park Administration’s graduate

goals appear to address the above-mentioned competencies, but only
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in general terms. For a review of the Department’s graduate goals,

refer to pages 5 through 7 of this dissertation.

Central Michigan University: Philosophy and Purpose

A portion of the accreditation process requires the faculty of
the department seeking accreditation to respond to a series of
standards concerning the philosophy and purpose of the institution
and how the department strives to meet the standards (Appendix D).
The Board of Trustees of Central Michigan University (n.d.)
established eight goals, among them to:

. provide graduate programs and other opportunities for
advanced education, in those areas where its academic resources
are of sufficient quality and quantity, which permit students
to update, refine, redefine their knowledge in accordance with
their developing needs. (Central Michigan University, n.d., p.
4; see Appendix D)

The faculty of the Department of Recreation and Park Administration
addressed this goal by developing "a graduate program for
professionals in Recreation and Park Administration and related
disciplines with considerable breadth but without artificial
barriers sometimes found in more traditional graduate programs"
(Central Michigan University, n.d., p. 7; see Appendix D). This

would suggest a rather broad-based program not limited to recreation

and park professionals.

Related Studies

Five investigators in particular (Cedergren, 1985; Comstock &
Feeley, 1988; Duvall, 1985; Rush, 1982, 1983; Stolworthy, 1984)

addressed the same concerns as this researcher. In each study,
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graduates were asked to evaluate the overall program against
established program objectives; to evaluate individual courses
within the program vis-a-vis its perceived usefulness; and to
provide demographic data, including employment status. This
researcher based the overall format of his survey instrument and
gathered ideas for specific questions from these studies.
Discussions with graduate faculty and graduate assistants helped
finalize survey questions and format.

Duvall (1985) mailed opinionnaires to 242 graduates of the
Division of Education program at Indiana University--South Bend.
The opinionnaire was sent to both bachelor’s and master’s Tlevel
graduates who received their degrees in the years 1970 through 1983.
Graduates were asked to provide information regarding employment
status, their opinions regarding courses relating to their degrees,
and the adequacy of preparation in specific courses.

Comstock and Feeley (1988) surveyed 56 recent (1983 through
1987) graduates of the Master’s in Education Reading Program at
William Paterson Coilege. The graduaies were asked Lo provide
employment information before and after completion of the program
and to respond to three questions:

1. How do graduates evaluate the total program and its
components?

2. How "professional" are the graduates?

3. How well do graduates do in the marketplace?
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The total program received a "very valuable" rating, with
specific components receiving individual ratings. Recommendations
for improvement of the specific components were also given.

Rush (1982, 1983) conducted an annual survey to determine the
appropriateness of courses and programs offered to teacher education
graduates at the University of Southern Mississippi. The study was
approached in three steps. In the first step, the first-year
teacher was evaluated by a faculty member against objectives
established by the faculty of the teacher education program.
Second, the graduate completed a survey to determine the degree to
which he/she found utility in the various courses taken at the
university. Finally, teachers were evaluated by an immediate
supervisor. The data obtained from the study have been used to
alter courses and programs in the teacher education program.

Stolworthy (1986) addressed student perceptions of the graduate
education program at Washburn University in Kansas. The study was

designed to determine the adequacy of preparation provided by the
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to graduates’ perceptions of (a) the adequacy of preparation
relative to program objectives established by the Kansas Department
of Education, (b) the overall quality of the graduate program, (c)
the students’ rationale for selecting particular graduate programs,
and (d) problems experienced during the process of completing the
graduate program.

Cedergren (1986) asked for 101 bachelor’s degree graduates with

majors in business administration, management, and accounting and
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marketing to evaluate 12 core courses in the business administration
curriculum. Each course was rated on course satisfaction, teaching
effectiveness, and meaningfulness and relevance. Ratings were
converted into high, moderate, and low categories of priority for
change according to established criteria, and the results served as
a basis for recommendations for course change. The value placed on
each course by respondents was interpreted to be indicative of the
need for change. By computing an average for the respondents in
each major, it could be reported whether respondents indicated a
need for change in one or more of the core courses for each major.
Other studies designed to evaluate various components of an
educational program employed perceptions of its graduates as an
evaluation technique. In some instances, students, faculty, and
others involved in the educational and employment processes were
involved in the evaluation. In the majority of studies, the
perceptions of the graduates were the sole evaluation measure.

Perception Studies Involving Students,
Faculty, and Others

Percy (1981) instituted a study to determine the effectiveness
of a master’s degree program in nursing of the rural aging. She
looked at four major issues related to the effectiveness of the
training programs: students’ and faculty members’ reactions to the
program and to rural aging courses, students’ perceptions of

themselves as students and nurses, and their attitudes toward the
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elderly and toward rural areas. Data-collection techniques included
interviews and questionnaires that used rating scales.

In & 1984 study, Roach and Baker also used perceptions of
students and faculty to measure program effectiveness. They
evaluated the quality of departments offering master’s degrees in
speech communication. The investigators employed a subjective
approach to measuring quality through the use of peer evaluations.

Tucker (1984) also was concerned with program effectiveness and
used the perceptions of graduates and their supervisors as his unit
of measure.  Tucker evaluated the Air Force Institute of Tech-
nology’s master’s level graduate engineering management program.
This program was designed to prepare military and civilian engineers

for middle- and upper-level engineering management positions.

Perception Studies Involving Students Only

A 1983 study completed by Lozier at the New Hampshire
Vocational Technical College sought to determine graduates’
employment and educational status and degree of satisfaction with
their curriculum and instruction. Questionnaires were sent to the
301 graduates from 1981 and 1982, with a 57% response rate
achieved. Lozier concluded that 73% of the respondents perceived
the basic skills training to be very good or excellent, and 72%
perceived the general technical knowledge they received as very good
or excellent.

Another perception study was conducted by Wilcoxon, Cecil, and

Comas (1987). Three hundred thirty-eight graduate students in
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counseling were surveyed regarding their perceptions of programs in
counselor training. The findings led to the conclusion that the
students enrolled in accredited programs were more positive in their
attitudes toward accreditation than were students from nonaccredited
programs.

Luckner and Sileo (1984) conducted a perception study involving
graduate students in the Division of Educational Studies at the
University of Northern Colorado. The purpose of the study was to
compare and evaluate the graduate students’ satisfaction with, and
perceptions of, the effectiveness of the off-campus master of arts
degree program in special education. Results indicated that there
were no significant differences in the respondents’ knowledge of
program competencies and perceptions of the overall program. There
were significant differences in responses to program service
delivery and the importance of program competencies.

Firenze (1983) gathered information regarding the profile,
perceptions, and preferences of 182 alumni of the External Degree
Program at Northwood Institute in Michigan. A part of the study
measured the graduates’ perceptions of what the degree would provide
in terms of credentialing, job mobility, and chances for further
study.

Chizek and Miller (1984) surveyed 539 graduates of the Iowa
State University Agricultural Education Department from 1964 through
1981. Among other things, the researchers asked for the graduates’

perceptions of the value of the student teaching experience as
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preparation for teaching and the skill areas that were relevant to
educational training.

Daniel and Stewart (1983) conducted a project to study home
economics curriculum needs. They surveyed former secondary home
economics students to determine what tasks they learned in class and
what instruction would have been helpful. The study was conducted
to provide curriculum managers, developers of materials,
administrators, and teachers with more guidance in meeting the needs
of consumer and homemaking students. Participants rated each of 42
listed consumer and homemaking tasks as having been taught or not
taught and as needed or not needed. It was suggested that a task
ranking would be appropriate.

Denton and Ash (1978) surveyed former students from graduate
programs in Educational Curriculum and Instruction and in
Educational Psychology at Texas A & M University. They sought to
determine graduates’ employment patterns, professional profiles, and
perceptions concerning the effectiveness of their programs. In
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quality of the curriculum was limited, given the importance assigned
to the skills taught.

Scriven (1987) conducted a study evaluating the Brisbane
College of Advanced Education’s external studies program. The
survey was designed to collect information about the college’s
external students, their pattern of use of college services, and

their general opinions of various aspects of these services.

Respondents identified needs in the areas of quality control in the
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production of course materials, staff training for the use of
telephone tutorials, and teleconferences and wider advertisement of
cross-accreditation arrangements.

Quereshi (1988) reported responses to an alumni survey designed
to evaluate an undergraduate psychology program. The study focused
on gender differences, alumni evaluation of curriculum and faculty,
and the perceived benefits of graduate study. Quereshi concluded
that educational programs could increase occupational versatility of
baccalaureates and that faculty advising of female students should
be reevaluated for effectiveness.

Aksamit and Alcorn (1988) conducted a study to investigate the
perceptions of student teachers completing a preservice teacher
education program. Results indicated that students perceived the
curriculum and their own knowledge as less than adequate and contact

with handicapped learners as less than anticipated.

Perception Studies of Doctoral Programs

programs. A perception study by Freeman and Loadman (1985) was
administered to doctoral graduates at Ohio State and Michigan State
Universities. The survey considered alumni perceptions of guidance
committee activities, coursework, comprehensive examinations, and
dissertations.

Similarly, Harty, Kormanyhos, and Enochs (1893) at Indiana
University, Bloomington, examined student perceptions, observations,

and evaluations concerning formal and informal instruction, other
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academic concerns, and related socialization dimensions of the
program. Findings showed satisfaction with the overall program but
indicated a need for improved library facilities.

Rehaim (1983) presented the results of a survey of 107 former
and current field-based doctoral program students, highlighting
students’ characteristics, objectives, perceptions of the effect the
program had on their educational and professional lives, and
recommendations for change. The study was conducted at the
Massachusetts University (Amherst) School of Education.

Mohrig (1988) surveyed former and present chemistry and
biochemistry docteral students regarding their perceptions of their
graduate program. Questions were posed to determine what aspects of
the program the subjects deemed important. The findings suggested

that seminars and quality advisors were important factors.

Perception Studies Involving Community College Students

This researcher found four perception studies relevant to
community college nrograms. Davis (1984) conducted a survey of
recent graduates of Sinclair Community College to determine
graduates’ characteristics, perceptions of college services, and
current activities. Among the findings reported, respondents
indicated satisfaction with the instructional quality, and 86% of
the graduates who had become employed considered their educational
training to be good or very good.

Lee (1983) sought student perceptions of the programs and

services offered by the Los Rios Community College District. A
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survey was conducted to obtain information regarding the former
students’ educational and career goals, employment and educational
status, and perceptions of the programs and services offered by the
three district colleges.

Novak (1987) conducted a survey of graduates to assess their
perceptions of their transfer and employment-preparation goals at
Howard Community College. Similarly, a 1983 study of Maryland
Community College graduates asked the graduates to assess the
effectiveness of the community college programs, the programs’
relationship to job demands, and perceptions of the adequacy of
community college preparation for employment ("Career Development,"

1983).

Summary

This chapter contained a review of Tliterature encompassing
discussions regarding descriptive studies, the evaluation process,
the accreditation of recreation and park administration graduate
programs, the phiiosophy and purpose of Central Michigan
University’s graduate program, and curricular studies involving the
perceptions of the subjects. Through the Tliterature review, the
researcher established the framework for this study by identifying
the parameters established by members of the professional
accreditation body, the Board of Trustees of Central Michigan
University, and the faculty of the Department of Recreation and Park
Administration. The researchers cited legitimized descriptive

studies and the evaluation thereof, and suggested that curricular
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studies based on the subjects’ perceptions are a viable means of
program evaluation on all collegiate levels (community college,
undergraduate, graduate, and doctoral).

In general, the researchers cited in this chapter addressed the
purposes for descriptive studies attributed to Borg and Gall (1979),
Selltiz (1959), and Pelegrino (1979) and the evaluation process
presented by Howe (1980), Lundegren and Farrell (1985), and Kraus
and Curtis (1990). The studies shared a point of view: There was a
concern about the perceptions of undergraduate, graduate, and
doctoral programs as viewed by students, faculty and/or supervisors
and suggested that perception studies are a legitimate process for

analyzing a curriculum.



CHAPTER III

PROCEDURE AND METHODOLOGY

Introduction

The vresearcher’s purpose in conducting this study was to
determine the attainment of the graduate program goals and the value
of graduate coursework in the Department of Recreation and Park
Administration at Central Michigan University as perceived by
graduates with master’s degrees in Administration (Recreation and
Park Administration concentration), Recreation and Park
Administration, and Outdoor Recreation and Field Biology. The
researcher employed the survey technique to gather data.

The research was designed to answer the following questions:

1. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent have
the goals of the graduate program been achieved?

2. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent has
the coursework prepared them for a career in, or advancement in, the

recreation and park profession?

30
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Population

The population for this research consisted of the 177 graduates
of three master’s degree programs offered by the Department of
Recreation and Park Administration at Central Michigan University
who completed graduation requirements in the years 1980 through
1989, inclusive. From this population, 149 usable addresses were
collected from the Central Michigan University Development Office
and the records of the Graduate Coordinator in the Department of

Recreation and Park Administration.

Survey Development and Organization

The procedure for selecting questions for the mail survey was
based on the goals of the graduate program, a review of related
studies, and discussions with faculty and graduate assistants in the
Department of Recreation and Park Administration. These discussions
focused on the type of information that needed to be generated,
methods of obtaining the information, and (after deciding on a mail
survey format) the organization of the survey instrument.

A draft version of the survey was pilot tested on four master’s
degree graduates in fall 1988. Interviews were conducted with the
four graduates to examine each question on the survey; where
necessary, changes were made. As a result of the pilot test and
interviews, a final draft was prepared for mailing to the popula-

tion,
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Questions on the survey were of three types: checklist,
Likert-type rating scale, and open ended. The questions were
designed to gather three types of information:

1. Demographics. Respondents were asked to indicate their

graduate degree, year the degree was attained, employment status
while pursuing the graduate degree, current employment status, and
undergraduate degree. A checklist was used in this section of the
survey to facilitate responding and the coding of the Opscan
computer forms for statistical analysis.

2. Perceptions. Using a Likert-type scale, respondents were
asked to indicate their perceptions of how well the goals of the
graduate program in Recreation and Park Administration at Central
Michigan University were achieved. Also, by using a Likert-type
scale, respondents were asked to rate the value of each Recreation
and Park Administration class taken during their graduate studies at
Central Michigan University. The scale was used to facilitate the
students’ response on the survey and the researcher’s recording of
the responses on the Opscan forms.

3. Course suggestions. Using open-ended questions, informa-

tion was sought from the respondents regarding topics of value or no
value in individual classes and suggestions for topics to be covered
in more depth. Using a checklist, respondents were asked to
indicate additional coursework to be offered at the graduate ieve]
in the Department of Recreation and Park Administration at Central

Michigan University.
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In January 1989, a cover letter and survey (see Appendix E)
were mailed to each of the 149 graduates. There were 74 responses
to the initial mailing (49.6%). A second mailing in February 1989
resulted in five additional responses, for a total of 79 responses
(53.02%). It was determined that 12 of the returned surveys were
not usable, leaving a net total of 67 usable surveys out of 149

possible (44.97%).

Analyzing the Data

The study was designed to answer two research questions:

1. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent have
the goals of the graduate program been achieved?

2. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent has
the coursework prepared them for a career in, or advancement in, the
recreation and park profession?

To analyze the collected data, the research questions were
developed into the following null hypotheses:

Hypothesis 1: There is no significant difference in the

perceptions of the attainment of the graduate program goals

between graduates pursuing a career in recreation and park

administration and those not pursuing a career in recreation
and park administration.
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Hypothesis 2: There is no significant difference in the value
of the graduate coursework as an aid to professional advance-
ment as perceived by graduates pursuing a career in recreation
and park administration and those no pursuing a career in
recreation and park administration.

Student responses were transferred from the survey instrument
to Opscan forms by the researcher. Data were analyzed by the
Statistical Consulting Group at the Computer Services complex at
Central Michigan University using the Statistical Package for the
Social Sciences (SPSS-X).

The data collected on the survey by checklists, Likert-type
scales, and open-ended questions allowed the researcher to compile
nonparametric, nominal data (i.e., frequency counts, tabulations of
occurrences) that were discrete (whole numbers, exact counts).
Percentages, based on frequency counts and tabulations of
occurrences, were obtained for descriptive purposes. Statistical
analysis of the data was performed using chi-square.

Chi-square is an often-used statistical analysis that compares
sets of frequency data to determine whether or not there is a
significant relationship (Lundegren & Farrell, 1985). It does this
by "comparing the observed distribution of each variable with what
the expected distributions would be if no relationship existed"
(Lundegren & Farrell, 1985). A minimum confidence Tevel of .05 was
used to determine the statistical significance in the interpretation

of the data.
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Summary

This research study consisted of mailing 149 surveys to
graduates of three master’s degree programs offered by the
Department of Recreation and Park Administration at Central Michigan
University who completed coursework in the years 1980 through 1989,
inclusive. A 44.97% response was obtained.

Graduates were asked to provide demographic information,
respond to questions regarding their perceptions of the attainment
of the goal statement of the graduate program, respond to questions
regarding their perceptions of the value of individual courses, and
provide suggestions for course revision and new courses. Responses

were analyzed using chi-square at the .05 confidence level.



CHAPTER IV

ANALYSIS OF THE DATA

Introduction

The survey instrument (see Appendix E) mailed to the 149
graduates of three master’s degree programs offered by the
Department of Recreation and Park Administration at Central Michigan
University was designed to gather information regarding the
graduates’ perceptions of the achievement of graduate department
goals and the extent to which the coursework had prepared them for a
career in, or advancement in, the recreation and park profession.

This chapter is presented in three parts. Part I includes a
summary of the respondents’ demographic data. This covers Questions
1 through 5 on the survey instrument.

Part Il is an analysis of the data collected pertinent to the
first hypothesis (There is no significant difference in the
perceptions of the attainment of the graduate program goals between
graduates pursuing a career in recreation and park administration
and those not pursuing a career in recreation and park
administration). This analysis covers Questions 3, 5, 6, 7, 8, 9,
10, and 11 on the survey instrument. These questions focus on the
relationship between (a) the respondents’ employment status while

pursuing the graduate degree in recreation and park administration

36
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at Central Michigan University and their perceptions of the
attainment of the graduate program goals, and (b) the respondents’
undergraduate degrees and their perceptions of the attainment of the
graduate program goals. This will establish whether there is a
perceptual difference regarding the attainment of the graduate
program goals 1in the Department of Recreation and Park
Administration at Central Michigan University based on employment
status or undergraduate degree.

Part III addresses the second hypothesis (There is no
significant difference in the value of the graduate coursework as an
aid to professional advancement as perceived by graduates pursuing a
career in recreation and park administration and those not pursuing
a career in recreation and park administration). This analysis
covers Questions 3, 5, and 12 through 19 on the survey instrument.
These questions focus on the relationship between (a) the
respondents’ employment status while pursuing the graduate degree in
recreation and park administration at Central Michigan University
and their perceptions of individual classes relative to its value to
the respondents’ professional advancement, and (b) the respondents’
undergraduate degree and their perception of individual classes
relative to its value to the respondents’ professional advancement.
This will establish whether there is a perceptual difference
regarding the value of individual classes in the graduate program in
the Department of Recreation and Park Administration at Central

Michigan University.
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Respondent Demographics

Graduate degree data (summarized in Table 4.1) revealed that,
of the 67 respondents to the questionnaire, 1 received a Master of
Science degree in Administration, Recreation and Park Administration
option (M.S. Admin., RPA); 55 received a Master of Arts in
Recreation and Park Administration (M.A., RPA), practicum option; 1
received a Master of Arts in Recreation and Park Administration
(M.A., RPA), thesis option; and 10 received a Master of Science in

Outdoor Recreation and Field Biology (M.S., OR and Field Bio.).

Table 4.1.--Graduate degree choice of respondents.

Degree Number Percent

M.S. Admin., RPA concentration 1 1.5
M.A. RPA (practicum) 55 82.1
M.A. RPA (thesis) 1 1.5
M.S. OR and Field Bio. 10 14.9
Total 67 100.0

The most popular degree choice was the Master of Arts in
Recreation and Park Administration (practicum option), with 82.1% of
the respondents receiving this degree. Also noteworthy is that only
one individual chose the thesis option and one other chose the RPA
concentration option.

Further demographic data revealed that 9 of the respondents
were unemployed while pursuing their graduate degree, 29 were

employed either full or part time in the recreation and park
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profession, and 29 were employed in a non-recreation and park
position (see Appendix F for a 1listing of the non-recreation and
park positions). Table 4.2 contains the data regarding respondents’

employment status while pursuing the graduate degree.

Table 4.2.--Respondents’ employment status while pursuing graduate
degree in the Department of Recreation and Park Admin-
istration at Central Michigan University.

Employment Status Number Percent
Unemployed 9 13.4
Employed RPA 29 43.3
Employed non-RPA 29 43.3

Total 67 100.0

The majority of respondents (56.7%) were not affiliated with
the recreation and park profession while pursuing their graduate
degree. They were either unemployed (13.4%) or employed in a non-
recreation and park position (43.3%). Of those employed, there was
an even distribution between those employed in a recreation and park
administration position and those employed in a non-recreation and
park position (43.3% each).

Data concerning current employment status of the respondents
(at the time the survey was administered) would seem to suggest
Tittle change in employment since receiving the graduate degree (see

Table 4.3).
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Table 4.3.--Current employment status of respondents.

Employment Status Number Percent
Unemployed 5 7.5
Employed RPA 31 46.3
Employed non-RPA 31 46.3

Total 67 100.0

A cursory comparison of Tables 4.2 and 4.3 indicates little
change in employment status (employment status while pursuing the
graduate degree versus current employment status). Such was not the

case. Table 4.4 summarizes the comparison.

Table 4.4.--Change in employment status upon receiving the graduate
degree from the Department of Recreation and Park

Administration.
Current Employment Status
Employment Status Row
Pursuing Degree Employed Employed Total
Unemnloyved  Non-RPA RPA

Unemployed (9) 0 5 4 67
Employed non-RPA (29) 3 21 5 29
Employed RPA (29) 2 5 22 29

Column total
(Current employment) 5 31 31 67

A1l nine individuals who were unemployed while pursuing the

graduate degree found employment either in recreation and park
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administration positions (four respondents) or non-recreation and
park administration positions (five individuals). This represents a
100% change from the initial employment status of the "unemployed"
respondents.

Of the 29 respondents who were employed in a non-recreation and
park administration position while pursuing the graduate degree, 21
(72.4%) remained employed in that capacity. Five respondents
(17.2%) gained employment in a recreation and park administration
position, and three (10.3%) moved into the unemployed category.
This employment movement represents a 27.5% change from the initial
employment status of the "employed non-RPA" respondents.

Movement in the employment status category "employed RPA"
showed a 24% change. After receiving the graduate degree, 22 of the
29 respondents (76%) originally in this category remained employed
in recreation and park administration. Five respondents (17.2%)
became employed in a non-recreation and park administration
position, and two (6.8%) became unemployed (one by retirement).

In summary, of the 67 survey respondents, 24 showed a change in
employment status upon receiving the graduate degree from the
Department of Recreation and Park Administration. This represents a
35.8% change in employment status. It should be noted that, with
one exception, those respondents who moved to the unemployed
category after receiving the graduate degree did not indicate the
reason for the move. It cannot be assumed that unemployment

resulted from job termination. Appendix G lists current (at the
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time the survey was completed) non-recreation and park
administration employment status.

Of the 67 respondents, 23 received an undergraduate degree in
recreation and park administration from Central Michigan University,
13 received an undergraduate degree in recreation and park
administration (or similar title) from another college or
university, and 31 received a non-recreation and park administration
degree (see Appendix H for a listing of these degrees). Table 4.5

summarizes the data.

Table 4.5.--Undergraduate degrees of respondents.

Degree Choice Number Percent
Recreation and park admin. (CMU) 23 34.4
Recreation and park admin. (other institution) 13 19.4
Other 31 46.3

Total 67 100.0

A majority of the respondents (53.8%) received recreation and
park administration undergraduate degrees either from Central
Michigan University or another institution. However, almost one-
half of the respondents (46.3%) indicated that their degree was in
an area other than recreation and park administration.

The data regarding the respondents’ undergraduate degree and
employment status while pursuing the graduate degree were compared

to Questions 6 through 11 of the questionnaire to determine whether
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the perceptions of these groups differed in regard to the ability of

the Department to achieve the goals of the graduate program.

Perceptions of Attainment of Graduate Program Goals

Questions 6 through 11 of the questionnaire asked respondents
to respond to the following (using a rating of 0 = inadequately, 1 =
adequately, 2 = very adequately): "To what extent do you think your
graduate coursework in recreation and park administration . . .

. expanded on your current knowledge?
. helped conceptualize your leisure philosophy?
. helped conceptualize your leadership style?
. provided research experience?
. . provided practical management level experience?
. allowed for a beneficial exchange of information?

The respondents’ perceptions of each goal were analyzed from
two perspectives. First, the goal was analyzed based on the
employment status (unemployed, employed in a recreation and park
administration position, employed in a non-recreation and park
administration position) at the time the graduate degree was
pursued. The goal was then analyzed from the perspective of the
respondents’ undergraduate degree (recreation and park administra-
tion from Central Michigan University, recreation and park
administration from another institution, other than recreation and
park administration).

Tables 4.6 through 4.17 illustrate the responses to each survey
question. The chi-square statistic was employed at the .05 level to

determine significance.
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Question 6: To what extent do you think your graduate
coursework in Recreation and Park Administration expanded on
your current knowledge?

O0f the nine respondents who were unemployed while pursuing
their degree, eight (88.87%) indicated that the coursework expanded
on their current knowledge adequately or very adequately (see Table
4.6). Twenty-six of the 29 respondents (89.65%) employed in a
recreation and park administration position thought the coursework
expanded on their current knowledge adequately or very adequately.
Similarly, all of those employed in a non-recreation and park
administration position thought the coursework expanded on their
current knowledge adequately or very adequately. Only 4 (5.97%) of
the 67 total respondents thought the coursework inadequately
expanded on their current knowledge. However, three of the four

(75%) "inadequate" responses were submitted by individuals employed

in a recreation and park administration position.

Table 4.6.--Employment status and perception of coursework to expand
on current knowledge.

Number of Responses
Employment Status Total
Inadequate Adequate Very Adequate

Unemployed 1 2 6 9
RPA 3 15 1 29
Non-RPA 0 11 18 29

Total 4 28 35 67

Chi-square p-value = .152.
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Based on the chi-square significance level of .05, the chi-
square p-value of .152 for the data in Table 4.6 indicates that
there was no significant difference between a student’s employment
status while pursuing the graduate degree in the Department of
Recreation and Park Administration and perceptions of coursework
expanding on current knowledge. Respondents in all employment
categories tended to view the Department’s ability to achieve this
goal through graduate coursework the same.

This goal was then analyzed based on the respondents’

undergraduate degree status. Table 4.7 summarizes the information.

Table 4.7.--Undergraduate degree and perception of coursework to
expand on current knowledge.

Number of Responses

Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 3 12 8 23
RPA (other
institution) 1 6 6 13
Other 0 10 21 31
Total 4 28 35 67

Chi-square p-value = .091.

Of those with an undergraduate degree in recreation and park
administration from Central Michigan University, 86.95% (20 out of
23 respondents) indicated the coursework expanded on their current

knowledge adequately or very adequately. Twelve out of the 13
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respondents (92.3%) with an undergraduate degree in recreation and
park administration from another institution also indicated the
coursework expanded on their current knowledge adequately or very
adequately, as did all 31 of the respondents with degrees other than
in recreation and park administration. Three of the four
"inadequate" responses (75%) were by individuals with a degree in
recreation and park administration from Central Michigan University.

The chi-square p-value equaled .091. This statistic suggests
that there was no significant difference regarding the undergraduate
degree status of respondents and their perceptions of the recreation
and park administration graduate coursework to expand on current
knowledge.

Question 7: To what extent do you think your graduate course-

work in Recreation and Park Administration helped conceptualize

your leisure philosophy?

Table 4.8 illustrates the findings when this goal was analyzed
vis-a-vis the respondents’ employment status while pursuing the
araduate degree.

Fifty-five of 67 respondents (82.09%) thought the coursework
helped conceptualize their leisure philosophy adequately or very
adequately. This total response included 7 of 9 (77.77%) unemployed
individuals, 22 of 29 (75.86%) individuals employed in recreation
and park administration positions, and 26 of 29 individuals (89.66%)
employed in non-recreation and park administration positions. Seven
of the 12 respondents (58.33%) who indicated that this goal was

inadequately achieved were employed in recreation and park
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administration positions while pursuing the graduate degree. These
responses also reflected almost 25% of all responses by this

employment group for this question.

Table 4.8.--Employment status and perception of coursework to help
conceptualize leisure philosophy.

Number of Responses
Employment Status Total
Inadequate Adequate Very Adequate

Unemployed 2 3 4 9
RPA 7 11 N 29
Non-RPA 3 8 18 29

Total 12 22 33 67

Chi-square p-value = .422.

The chi-square p-value equaled .422. At the .05 confidence
level, there was no significant difference regarding employment
status and perceptions of coursework to help conceptualize Teisure
philosophy.

Undergraduate degrees were then compared with the respondents’
perceptions of the coursework to help conceptualize leisure

philosophy. Table 4.9 summarizes the data.
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Table 4.9.--Undergraduate degree and perception of coursework to
help conceptualize leisure philosophy.

Number of Responses
Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 5 8 10 23
RPA (other
institution) 2 7 4 13
Other 5 7 19 31
Total 12 22 33 67

Chi-square p-value = .285.

Eighteen of 23 respondents (78.26%) with a degree in recreation
and park administration from Central Michigan University indicated
the coursework helped conceptualize their leisure philosophy
adequately or very adequately. In comparison, 84.62% of the
individuals with recreation and park administration degrees from
other institutions indicated this goal was adequately or very
adequately achieved. Of those with other degrees, 83.87% indicated
the coursework helped conceptualize their leisure philosophy
adequately or very adequately. Five of the 12 (41.67%) "inadequate"
respanses were recorded by individuals with an undergraduate degree
in recreation and park administration from Central Michigan
University. There were also five "inadequate" responses (41.67%)
from those with other degrees and two "inadequate" responses
(16.67%) from those with a recreation and park administration

undergraduate degree from another institution.
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For the data, the chi-square p-value equaled .285. At the .05
confidence level, the chi-square statistic suggests there was no
significant difference in perceptions based on the respondents’
undergraduate degree.

Question 8: To what extent do you think your graduate

coursework in Recreation and Park Administration helped to

conceptualize your leadership style?

When asked to respond to this question, seven of nine
unemployed respondents (77.78%) indicated it was accomplished
adequately or very adequately (see Table 4.10). Of those employed
in a recreation and park administration position, 24 of the 29

respondents (82.76%) felt the same, as did 24 of the 29 respondents

employed in non-recreation and park administration positions.

Table 4.10.--Employment status and perception of coursework to help
conceptualize leadership style.

Number of Responses
Employment Status Total
Inadequate Adequate Very Adequate

Unemployed 2 2 5 9
RPA 5 14 10 29
Non-RPA 5 1 13 29

Total 12 27 28 67

Chi-square p-value = .703.
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Responses from those employed in a recreation and park
administration position accounted for 41.67% (5 of 12 responses) of
the "inadequate" responses to this question. The same data reflect.
the responses of those employed in a non-recreation and park
administration position. Two individuals in the "unemployed"
category (16.67%) thought this goal was inadequately achieved.

The chi-square p-value of .703 suggests that theré was no
significant difference regarding employment status while pursuing
the degree and the respondents’ perceptions of the coursework to
help conceptualize leadership style.

When analyzing this goal based on the vrespondents’
undergraduate degree, 20 of the 23 respondents (86.96%) with a
degree in recreation and park administration from Central Michigan
University indicated the coursework helped conceptualize their
leadership style adequately or very adequately (see Table 4.11).
Similarly, 11 of 13 respondents (84.61%) with a recreation and park
administration degree from another institution indicated the same.
Of those with an undergraduate degree other than recreation and park
administration, 24 of the 31 respondents (77.42%) also thought the
coursework helped conceptualize their leadership style adequately or
very adequately.

Respondents with an undergraduate degree in recreation and park
administration from Central Michigan University accounted for 25% (3
of 12) of the "inadequate" responses. Those individuals with an
"other" degree accounted for 58.33% (7 of 12) of the "inadequate"

responses. Respondents with an undergraduate degree in recreation
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and park administration from another institution accounted for

16.67% (2 of 12) of the "inadequate" responses.

Table 4.11.--Undergraduate degree and perception of coursework to
help conceptualize leadership style.

Number of Responses
Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 3 10 10 23
RPA (other
institution) 2 5 6 13
Other 7 12 12 31
Total 12 27 28 67

Chi-square p-value = .916.

At the .05 confidence level, the chi-square p-value of .916
would suggest that there was no significant difference regarding
undergraduate degree status and the respondents’ perceptions of the
coursework to help conceptualize leadership style.

Question 9: To what extent do you think your graduate

coursework in Recreation and Park Administration provided a

research experience?

Forty-seven of 67 respondents (70.15%) perceived the coursework
as providing a research experience either adequately or very
adequately (see Table 4.12). Almost 30% of the respondents (20 of
67) perceived this goal as inadequately achieved. 0f the 20

"inadequate" responses, 9 (45%) were by individuals employed in a
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recreation and park administration position, 8 (40%) by individuals
employed in a non-recreation and park administration position, and 3
(15%) by individuals in the unemployed category.

Table 4.12.--Employment status and perception of coursework to
provide research experience.

Number of Responses
Employment Status Total
Inadequate Adequate Very Adequate

Unemployed 3 2 4 9
RPA 9 9 1 29
Non-RPA 8 12 9 29

Total 20 23 24 67

Chi-square p-value = .843.

Six of nine (66.66%) unemployed graduate students thought this
goal was achieved adequately or very adequately. Of those employed

in a recreation and park administration position, 68.96% (20 out of
29 respondents) perceived the coursework as achieving the goal
adequately or very adequately, as did 21 of 29 (72.41%) respondents
who were employed in a non-recreation and park administration
position while pursuing their degree.

The chi-square p-value for the data in Table 4.12 was .843. At
the .05 confidence level, this indicates there was no significant
difference regarding employment status while pursuing a graduate

degree from the Department of Recreation and Park Administration and

perceptions of the coursework to provide research experience.
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Comparing undergraduate degrees and perceptions of the
coursework to provide research experience revealed results similar

to those just discussed. The data are summarized in Table 4.13.

Table 4.13.--Undergraduate degree and perception of coursework to
provide research experience.

Number of Responses
Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 7 9 7 23
RPA (other
institution) 5 3 5 13
Other 8 11 12 3]
Total 20 23 24 67

Chi-square p-value = .840.

Forty-seven of the 6/ total respondents indicated the
coursework provided a research experience either adequately or very
adequately. This accounts for 70.15% of all respondents. Almost
30% of the respondents (20 of 67) perceived this goal to be
inadequately achieved. Seven of the respondents who perceived this
goal to be inadequately achieved had undergraduate degrees in
recreation and park administration from Central Michigan University.
This accounts for 35% of the "inadequate" responses and 30.43% (7 of
23) of the responses by this group.

Five of the "inadequate" responses to this goal were by

individuals with undergraduate degrees in recreation and park
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administration from another institution. These accounted for 25% of
the "inadequate" responses. Forty percent of the "inadequate"
responses were by those individuals with an undergraduate degree in
an area other than recreation and park administration.

Of those who received an undergraduate degree in recreation and
park administration from Central Michigan University, 16 of 23
(69.56%) indicated a research experience was provided adequately or
very adequately. Sixty-one and one-half percent (8 of 13) of those
with a recreation and park administration undergraduate degree from
another institution indicated the same. And 23 of 31 (73.19%)
respondents with "other" degrees thought research experience was
provided either adequately or very adequately.

At the .05 confidence level, the chi-square p-value of .840
suggests there was no significant difference regarding undergraduate
degree status and the respondents’ perceptions of the coursework to
provide a research experience. On a percentage basis, this goal had
more "inadequate" responses (based on both employment status and
undergraduate degree) than the other goals.

Question 10: To what extent do you think your graduate

coursework in Recreation and Park Administration provided a

practical management level experience?

Table 4.14 summarizes the responses to this question based on
the respondents’ employment status while pursuing the graduate

degree from the Department of Recreation and Park Administration.
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Table 4.14.--Employment status and perception of coursework to
provide a management-level experience.

Number of Responses
Employment Status Total
Inadequate Adequate Very Adequate

Unemployed 3 3 3 9
RPA 4 12 13 29
Non-RPA 7 8 14 29

Total 14 23 30 67

Chi-square p-value = .616.

Three of the wunemployed respondents (33.33%) thought a
management-level experience was inadequately provided for in the
graduate coursework. Six of the nine unemployed respondents
(66.67%) thought a management-level experience was provided for
adequately or very adequately.

Of those employed in a recreation and park administration
position while pursuing the graduate degree, 86.21% (25 of 29
respondents) perceived the coursework to adequately or very
adequately provide a management-level experience. Four respondents
(13.97% of this employment group) perceived this goal to be
inadequately achieved. Respondents employed in a recreation and
park administration position represented 28.57% of the "inadequate"
responses.

Twenty-two of the 29 respondents (75.87%) employed in a non-
recreation and park administration position perceived the coursework

as providing a management-level experience adequately or very
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adequately. Seven of the 29 respondents (24.14%) in this employment
group thought the coursework inadequately provided a practical
management-level experience. This represented 50% of the
"inadequate" responses.

The chi-square p-value equaled .616. This suggests there was
no significant difference, at the .05 confidence 1level, among
respondents when comparing respondents’ employment status while
pursuing their graduate degree from the Department of Recreation and
Park Administration and their perception of the graduate coursework
to provide a practical management-level experience. Respondents in
all employment categories tended to view the attainment of this goal
the same.

When comparing undergraduate degree status to perceptions of
management-level experience, 17 of 23 respondents (73.91%) with an
undergraduate degree in recreation and park administration from
Central Michigan University indicated the coursework provided a
management-Tlevel experience either adéquate]y or very adequately
(see Table 4.15). Eleven of 13 respondents (84.62%) with a
recreation and park administration degree from another institution
perceived the coursework as providing a management-level experience
adequately or very adequately, as did 25 of 31 respondents (80.64%)
with an undergraduate degree in an area other than recreation and
park administration.

Fourteen of the 67 total respondents (20.90%) perceived this

goal to be inadequately achieved. Six of the 14 "inadequate"



57

responses were recorded by individuals with an undergraduate degree
in recreation and park administration from Central Michigan
University. Another six "inadequate" responses were recorded by
individuals with an undergraduate degree other than recreation and
park administration. Two "inadequate" responses (14.28%) were
recorded by individuals with an undergraduate degree in recreation
and park administration from another institution. See Table 4.15

for a summary of the data.

Table 4.15.--Undergraduate degree and perception of coursework to
provide a management-level experience.

Number of Responses
Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 6 7 10 23
RPA (other
institution) 2 7 4 13
Other 6 9 16 31
Total 14 23 30 67

Chi-square p-value = .522.

At the .05 confidence level, the chi-square p-value of .522
suggests there was no significant difference in responses when
comparing undergraduate degree status of the respondents and their
perceptions of the coursework to provide a practical management-

level experience.
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Question 11: To what extent do you think your graduate

coursework in Recreation and Park Administration allowed for a

beneficial exchange of information?

When analyzing the last graduate coursework goal statement vis-
a-vis the respondents’ employment status while pursuing the graduate
degree, an anomaly occurred. Table 4.16 summarizes the data to be

discussed.

Table 4.16.--Employment status and perception of coursework to
provide for a beneficial exchange of information.

Number of Responses

Employment Status Total
Inadequate Adequate Very Adequate

Unemployed 2 3 4 9
RPA 0 3 26 29
Non-RPA 0 9 20 29

Total 2 15 50 67

Chi-square p-value = .001.

Only 2 of 67 respondents (2.99%) thought the coursework
provided an inadequate exchange of information, whereas 65
respondents (97.01%) thought a beneficial exchange of information
was provided adequately or very adequately.

0f the unemployed respondents, 7 of 9 (77.77%) thought a
beneficial exchange of information occurred adequately or very
adequately. A1l 29 of the RPA employed respondents thought the
same, as did all 29 of the non-RPA employed respondents.
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At the .05 confidence level, the chi-square p-value of .001
indicates there was a significant difference regarding employment
status while pursuing the degree and perception of the graduate
coursework to provide a beneficial exchange of information.
However, the grouping of the data in Table 4.16 is similar to the
grouping of data in all the other tables being analyzed (skewed to
the "very adequate" rating) and suggests no significant difference
was evident.

When analyzing this goal based on respondents’ undergraduate
degree status, only 2 of 67 respondents (2.99%) thought the
coursework inadequately provided for a beneficial exchange of
information (see Table 4.17). The remaining 65 (97.01%) perceived
the coursework as providing for an information exchange adequately

or very adequately.

Table 4.17.--Undergraduate degree and perception of coursework to
provide for a beneficial exchange of information.

Number of Responses
Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 1 5 17 23
RPA (other
institution) 1 4 8 13
Other 0 6 25 31
Total 2 15 50 67

Chi-square p-value = .554.
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Of those respondents with a recreation and park administration
degree from Central Michigan University, 22 of 23 (95.65%) thought a
beneficial information exchange was provided adequately or very
adequately. Twelve of 13 respondents (92.31%) with a recreation and
park administration degree from another institution indicated
likewise, as did all 31 respondents with a degree in an area other
than recreation and park administration. These data are summarized
in Table 4.17.

At the .05 confidence level, the chi-square statistic of .554
indicates there was no significant difference when comparing
respondents’ undergraduate degree and their perception of the

coursework to provide a beneficial exchange of information.

Summary
Tables 4.6 through 4.17 summarized demographic data and data

collected that pertain to Hypothesis 1 (There is no significant
difference in the perceptions of the attainment of the graduate
program goals between graduates pursuing a career in recreation and
park administration and those not pursuing a career in recreation
and park administration). In all tables except one (Table 4.16),
the chi-square p-value was greater than .05, suggesting that
Hypothesis 1 not be rejected.

Table 4.18 provides a composite analysis of the perceptions of
the graduate program goals in the Department of Recreation and Park
Administration at Central Michigan University, cross-referenced by

respondents’ employment status. There were a total of 402 responses
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to the questions pertaining to the respondents’ perceptions of the

coursework to attain the graduate program goals.

Table 4.18.--Composite rating of graduate program goals by
respondents’ employment status.

Number of Responses
Employment Status Total
Inadequate Adequate Very Adequate

UnempTloyed 13 15 26 54
RPA 28 64 82 174
Non-RPA 23 59 92 174

Total 64 138 300 402

Chi-square p-value = .325.

At the .05 confidence level, the chi-square p-value of .325 for
Table 4.18 supports the findings of the related individual tables in
this section (Tables 4.6, 4.8, 4.10, 4.12, 4.14, and 4.16). There
was no significant difference regarding employment status and
perceptions of the graduate program to achieve its goals.
Regardless of employment status while pursuing the graduate degree
from the Department of Recreation and Park Administration at Central
Michigan University, all respondents tended to view attainment of
the graduate program goals the same.

When responses were analyzed as a percentage of employment
status (see Table 4.19), 24.07% of the "unemployed" responses (13 of

their 54 responses) indicated a particular goal was inadequately
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achieved. As a percentage of responses based on employment status,
this group was the most critical in its perception of the attainment

of the graduate program goals.

Table 4.19.--Percentages of responses by employment status.

Percentage of Responses
Employment Status Row
Inadequate Adequate Very Adequate Total

Unemployed 24.07 27.78 47.13 100.0
RPA 16.09 36.78 47.13 100.0
Non-RPA 13.22 33.91 52.87 100.0

As an employment group, the respondents employed in non-
recreation and park administration positions were the most satisfied
with and least critical of the attainment of the graduate program
goals. As a percentage of its total responses, this group recorded
a particular goal as being inadequately achieved on 23 occasions
(13.22% of their responses) and very adequately achijeved on 92
occasions (52.87% of their responses). Table 4.19 provides
information regarding percentages of responses by employment status.

Table 4.20 provides a composite analysis of graduate program
goals cross-referenced by respondents’ undergraduate degree. There
were 402 responses to the questions pertaining to the respondents’
perceptions of the graduate coursework vis-a-vis the graduate

program goals, based on the respondents’ undergraduate degree.
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Table 4.20.--Composite analysis of graduate program goals by
respondents’ undergraduate degree.

Number of Responses
Undergrad. Degree Total
Inadequate Adequate Very Adequate

RPA (CMU) 25 51 62 138
RPA (other
institution) 13 32 33 78
Other 26 55 105 186
Total 64 138 200 402

Chi-square p-value = .158.

On 64 occasions (15.92% of the total responses) a respondent
indicated a particular goal was inadequately achieved. One hundred
thirty-eight responses (34.33% of the total) were recorded in the
"adequate" column. Two hundred responses (49.75%) indicated a goal
was very adequately achieved. In total, 338 responses out of a
possible 402 responses (84.08%) indicated the graduate program goals
were achieved adequately or very adequately.

The chi-square p-value of .158 supports the findings in the
related individual tables in this section (Tables 4.7, 4.9, 4.11,
4.13, 4.15, and 4.17). There was no significant difference
regarding undergraduate degree obtained and the respondents’
perceptions of the graduate program to achieve its goals. The
undergraduate degree obtained had no bearing on the respondents’

perceptions of the attainment of the graduate program goals.
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Table 4.21 presents percentage information based on responses

within each undergraduate degree group.

Table 4.21.--Percentages of responses by undergraduate degree.

Percentage of Responses
Undergrad. Degree Row
Inadequate Adequate Very Adequate Total

RPA (CMU) 18.11 36.96 44.93 100.00
RPA (other

institution) 16.67 41.03 42.31 100.012
Non-RPA 13.98 29.57 56.45 100.00

qnoes not equal 100% due to rounding.

When analyzed from this perspective, the respondents with an
undergraduate degree in recreation and park administration from
Central Michigan University were the most critical of the attainment
of the graduate program goals. Twenty-five of this group’s 138
responses (18.11%) indicated a particular goal was inadequately
achieved.

Respondents with an undergraduate degree in an area other than
recreation and park administration were the least critical and most
satisfied with graduate goal attainment. Within this group, an
"inadequate" rating accounted for 13.98% of their responses, and a

"very adequate" rating accounted for 56.45% of their responses.
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Perceptions of Individual Classes

This section addresses the respondents’ perceptions of the
classes in which they were enrolled. It covers Questions 3, 5, and
12 through 19 on the survey.

The 67 respondents to the survey accounted for a total of 559
class registrations. Of these registrations, 74 (13.24%) were by
unemployed graduate students, 251 (44.9%) by students employed in a
recreation and park position, and 234 (41.86%) by students employed
in a non-recreation and park position. Table 4.22 summarizes these

demographic data.

Table 4.22.--Class registration by employment status.

Employment Status Number Percent
Unemployed 74 13.24
Employed in a recreation and

park position 251 44.90
Emploved in a nonrecreation and

park position 234 41.86

Total 559 100.00

The majority of class registrations were by respondents who
were unemployed or not employed in a recreation and park position
(308 registrations, 55.10%). However, almost one-half of all
registrations were by respondents employed in a recreation and park

position (251 registrations, 44.90% of all registrations).
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Respondents were asked to rate each class taken relative to its
value to the respondents’ professional advancement. There were a
total of 559 class registrations. Appendix I lists individual class
registrations and the perceived value rating (little/no value, some
value, valuable) of each class. Table 4.23 presents the combined
value ratings of classes based on the respondents’ employment status
while pursuing the graduate degree from the Department of Recreation

and Park Administration at Central Michigan University.

Table 4.23.--Value of class by employment status.

Number of Responses

Employment Status Total
Little/ Some
No Value Value Valuable
Unemployed 6 19 49 74

Employed in a recreation
and park position 21 74 156 251

Employed in a non-

recreation and park 15 53 166 234
position
Total 42 146 37 559

Chi-square p-value = .375,

There were 559 class registrations. On 42 occasions (7.51%) a
class was thought to be of little or no value. On 146 occasions
(26.12%) a class was thought to be of some value. On 371 occasions

(66.37%) a class was deemed to be valuable. In 92.49% of all class
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registrations the students accorded a class the "some value" or
"valuable" status. At the .05 confidence level, the chi-square
statistic of .375 would suggest that there was no significant
difference between employment status while pursuing the graduate
degree and the value assigned to classes taken. The perceptions of
the value of the coursework were the same for all employment groups.

Of importance is the percentage of responses per value rating
within each employment group. In Table 4.24 the frequency data
presented in Table 4.23 are presented as a percentage of employment

status.

Table 4.24.--Percentages of responses by employment status.

Percentage of Responses

Employment Status Row
Little/ Some Total
No Value Value Valuable

UnempTloyed 8.11 25.68 66.22 100.012

RPA 8.37 29.48 62.15 100.00

Non-RPA 6.41 22.65 70.94 100.00

3noes not equal 100% due to rounding.

As a group, those employed in a non-recreation and park
administration position were the least critical and most pleased
with their graduate coursework. "Little/no value" ratings accounted
for 6.41% of this group’s responses. "Valuable" ratings comprised

70.94% of this group’s responses.
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Those respondents employed in a recreation and park
administration position were the most critical and least pleased
with their graduate coursework. "Little/no value" ratings accounted
for 8.37% of their responses. "Valuable" ratings accounted for
62.15%. Even though this employment group was the most critical of
the graduate coursework, 91.63% of their responses indicated the
individual graduate courses were of "some value" or "valuable."

When analyzing class value by undergraduate degree status, it
was found that 214 of the class registrations were by respondents
with undergraduate degrees in recreation and park administration
from Central Michigan University, 109 registrations were by
respondents with recreation and park administration degrees from
other institutions, and 236 class registrations were by respondents
with non-recreation and park administration degrees. Table 4.25

summarizes the data.

Table 4.25.--Class registrations by undergraduate degree.

Undergraduate Degree Number Percent
RPA from CMU 214 38.28
RPA from other institution 109 19.50
Other 236 42.22

Total 559 100.00

More than one-half of the class registrations (57.78%) were by

respondents with degrees in recreation and park administration. The
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remainder (42.22%) were by respondents with a degree in an area
other than recreation and park administration.

In Table 4.26, data are presented that indicate the value of
classes registered for, based on undergraduate degree status. These
data represent the combined value rating of all classes for which

respondents registered.

Table 4.26.--Value of class by undergraduate degree.

Number of Responses

Undergrad. Degree Total
Little/ Some
No Value Value Valuable
RPA (CMU) 19 59 136 214
RPA (other institution) 8 29 72 109
Other 15 58 163 236
Total 42 146 371 559

Chi-square p-value = .760.

There were a total of 559 class registrations. On 42 occasions
(7.51%) a class was rated as having little or no value to the
respondent. On 146 occasions (26.12%) a class was judged valuable,
and on 371 occasions (66.37%) respondents judged the class to be
very valuable. Of the 559 class registrations, classes were judged
valuable or very valuable 517 (92.49%) times. The chi-square
p-value of .760 indicates that there was no significant difference
between undergraduate degree status and the respondents’ rating of

classes for which they registered.
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These same data may be viewed as a percentage of responses
within each undergraduate degree category. Table 4.27 presents the
percentages of responses based on the frequency responses in Table

4.26.

Table 4.27.--Percentages of responses by undergraduate degree.

Percentage of Responses

Undergrad. Degree Row
Little/ Some Total
No Value Value Valuable

RPA (CMU) 8.88 27.57 63.55 100.00

RPA (other institution) 7.34 26.61 66.06 100.018

Other 6.36 24.58 69.07 100.012

3Does not equal 100% due to rounding.

The respondents with an undergraduate degree in an area other
than recreation and park administration were the least critical and
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6.36% of their responses rated particular classes as having
"little/no value." Slightly more than 69% rated the classes as
being "valuable."

Conversely, respondents with an undergraduate degree in
recreation and park administration from Central Michigan University
were the most critical and least pleased with their graduate
coursework. Of this group’s responses, 8.88% of them rated classes

as having "little/no value." About 63.5% of this group’s responses
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indicated classes were "valuable." Even though this group was the
most critical of the graduate coursework, it still rated the
coursework as having "some value" or being "valuable" 91.12% of the

time.

Summary
Tables 4.22 through 4.27 summarized data collected that

pertained to Hypothesis 2 (There will be no significant difference
in the value of graduate coursework as perceived by graduates
pursuing a career in recreation and park administration and those
not pursuing a career in recreation and park administration). This
analysis covered Questions 3, 5, and 12 through 19 of the survey
instrument. At the .05 confidence level, the chi-square p-values
for the data in Tables 4.23 and 4.26 (.375 and .760, respectively)
suggest that Hypothesis 2 not be rejected. Regardless of employment
status while pursuing the graduate degree or undergraduate degree
obtained, respondents judged the classes to be of some value or
valuable,

Percentages of responses by employment status and undergraduate
degree obtained provided additional information (Tables 4.24 and
4.27). Those respondents employed in recreation and park
administration while pursuing the graduate degree were slightly more
critical and slightly Tess pleased with the value of the coursework |
as an aid to their professional advancement than were the other
respondents (Table 4.24). Respondents with an undergraduate degree

in recreation and park administration from Central Michigan
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University were slightly more critical and slightly less pleased

than other respondents with the value of the coursework.



CHAPTER V
SUMMARY AND CONCLUSIONS

Introduction
In this chapter the problem under study and the procedures of
the study are summarized. Conclusions of the study are then
presented and discussed. Implications for further research are
presented, along with the researcher’s reflections regarding the

completed study and future considerations.

The Problem

The researcher’s purpose in this study was to determine the
quality of the graduate program in recreation and park
administration at Central Michigan University as perceived by
graduates of the program. Specifically, this study was undertaken
to answer the following questions:

1. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent have
the elements of the goal statement been achieved?

2. From the perception of students who have completed the
graduate program in the Department of Recreation and Park
Administration at Central Michigan University, to what extent has

the coursework prepared them for professional advancement?

73
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For analysis purposes, the questions were hypothesized in the
nutl form, as follows:

Hypothesis 1: There is no significant difference in the
perceptions of the attainment of the graduate program goals
between graduates pursuing a career in recreation and park
administration and those not pursuing a career in recreation
and park administration.

Hypothesis 2: There is no significant difference in the value
of the graduate coursework as an aid to professional
advancement as perceived by graduates pursuing a career in
recreation and park administration and those not pursuing a
career in recreation and park administration.

Procedures of the Study

The procedure for selection of questions for the mail survey
was based on the goals of the graduate program, a review of related
studies, and discussions with faculty and graduate assistants in the
Department of Recreation and Park Administration at Central Michigan
University.

A draft version of the survey was pilot tested on four master’s
degree graduates. Interviews were conducted with each individual to
examine each question on the survey. Where necessary, changes were
made. As a result of the pilot test and interviews, a final draft
was prepared for mailing to the population.

Questions on the survey were of three types: checklist,
Likert-type rating scale, and open ended. The questions were
designed to gather three types of information:

1. Demographics. Using a checklist format, respondents were
asked to provide information regarding degree, year of graduation,

employment status while pursuing degree, current employment status,
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and type and location of undergraduate degree (i.e., whether the
undergraduate degree was in recreation and park administration or
another area and whether the degree was from Central Michigan
University or another institution).

2. Perceptions. Respondents’ perceptions of the coursework as
it relates to (a) the attainment of the Department’s graduate
program goals and (b) its value toward professional advancement were
recorded using a Likert-type scale.

3. Course suggestions. Using open-ended questions,

information was sought regarding topics of value or no value in
individual classes and suggestions for topics to be covered in more
depth. Using a checklist, respondents were asked to indicate
additional coursework to be offered on the graduate level in the
Department of Recreation and Park Administration at Central Michigan
University.

A cover letter and survey were mailed to 149 graduates of the
program who completed coursework in the years 1980 through 1989,
inclusive. A total of 67 usable surveys were returned for a
response rate of 44.97%. Survey responses were transferred to
Opscan forms and analyzed by the Statistical Consulting Group at the
Computer Services complex at Central Michigan University using the
Statistical Package for the Social Sciences. The chi-square
statistic, using a confidence level of .05, was used to determine
relationships between the groups being studied. Frequencies and

percentages were obtained for descriptive purposes.
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Summary of Data Analysis

Demographic data generated through the survey revealed that
82.1% of the 67 respondents chose the Master of Arts in Recreation
and Park Administration with the practicum option. The remaining
17.9% were divided among the Master of Science in Outdoor Recreation
and Field Biology (14.9%), the Master of Science in Administration
with a Recreation and Park Administration concentration (1.5%), and
the Master of Arts in Recreation and Park Administration with the
thesis option (1.5%). Slightly more than 43% of the respondents
were employed in recreation and park administration positions while
pursuing the graduate degree. Another 43% were employed in non-
recreation and park administration positions, with slightly more
than 50% of these being elementary or secondary school teachers.
The majority of undergraduate degrees were in recreation and park
administration (53.8%), with more than 60% of these being from
Central Michigan University.

Hypothesis 1 stated that there is no significant difference in
the perception of the attainment of the graduate program goals
between graduates pursuing a career in recreation and park
administration and those not pursuing a career in recreation and
park administration. The findings presented in Chapter IV suggest
that this hypothesis not be rejected.

The goals of the graduate program in recreation and park
administration at Central Michigan University are designed to
provide coursework and instruction that will allow the student to

expand on current knowledge, conceptualize a Tleisure philosophy,
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conceptualize a leadership style, gain a research experience, gain
practical management-level work experience, and engage in a
beneficial information exchange. Tables 4.6 through 4.17 (pages 44
to 59) summarized the data pertaining to the respondents’
perceptions of the attainment of each graduate program goal. In
each case the chi-square p-value exceeded .05, which suggests no
significant differences in perceptions of goal attainment were
present. The composite analysis of the goals (Tables 4.18 and 4.20,
pages 61 and 63), which also showed a chi-square p-value exceeding
.05, supports this finding. Two hundred of the 402 responses
(49.75%) to the questions pertaining to the graduate program goals
indicated a goal was achieved very adequately. Only 64 (15.92%) of
the responses indicated a goal was inadequately achieved.

Based on percentages of responses, the respondents employed in
non-recreation and park administration positions were the most
satisfied and least critical in their perceptions of the attainment
of the graduate program goals (see Table 4.19, page 62). Unemployed
respondents were the most critical. Respondents with an
undergraduate degree in an area other than recreation and park
administration were the most satisfied and least critical in their
perceptions of the attainment of the graduate program goals.
Respondents with an undergraduate degree in recreation and park
administration from Central Michigan University were the most
critical (see Table 4.21, page 64).

Hypothesis 2 stated that there is no significant difference in

the value of the graduate coursework as an aid to professional
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advancement as perceived by graduates pursuing a career in
recreation and park administration and those not pursuing a career
in recreation and park administration. The findings presented in
Chapter IV suggest that this hypothesis not be rejected.

Tables 4.22 through 4.27, pages 65 to 70, summarized the data
collected pertaining to the perceived value of the individual
graduate courses as an aid to professional advancement. In each
analysis the chi-square p-value exceeded .05, indicating no
significant difference in the respondents’ perceptions of the value
of the individual classes. Of the 559 classes registered for, a
particular class was deemed valuable for professional advancement on
371 occasions (66.37%), of some value 146 times (26.12%), and of no
value 42 times (7.51%).

Based on percentages of responses within each value rating,
those employed in a non-recreation and park administration position
(primarily elementary and secondary school teachers) were the least

rnastiral and mae
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they were enrolled. Those respondents employed in a recreation and
park administration position were the most critical and least
pleased. Respondents with an undergraduate degree in recreation and
park administration from Central Michigan University were the most
critical and least pleased with the graduate programs in which they
were enrolled. Those with an undergraduate degree in an area other

than recreation and park administration were the least critical and

most pleased.
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Conclusions

The data collected and analyzed suggest that, as a group, the
respondents perceived that the graduate program goals were achieved
adequately or very adequately, that the coursework was perceived as
valuable to professional advancement, and that no significant
differences (based on undergraduate degree or employment status)
were evident in these perceptions. However, a closer look at
various segments of the study is in order.

1. The graduate program in recreation and park administration
at Central Michigan University appears to have two major
constituencies: recreation and park professionals and elementary
and secondary school teachers. Of the 67 respondents to the survey,
29 (43.3%) classified themselves as recreation and park
professionals and 15 (22.4%) classified themselves as elementary or
secondary school teachers. The remaining 23 (34.3%) held a variety
of professional and nonprofessional positions.

The groups were homogeneous in the survey responses. How could
coursework designed to aid in professional advancement be of value
to the non-recreation and park professionals? The professional
educators might simply have perceived the coursework (therefore the
graduate program) as a vehicle for gaining the credentials required
for permanent teacher certification. The other respondents might
have thought that either specific courses were beneficial or that
the coursework was generic enough to be beneficial to advancement in

their profession.
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2. As written, the graduate goals are broad statements of
intent and subject to individual interpretation. Further, they are
not made known, except in a very broad sense, to graduate students.
This may account for some of the homogeneity in the survey
responses. Developing more detailed goals and expressing them in
the form of competencies to be achieved by the student might provide
more direction to the graduate program. In addition, the
competencies to be achieved should be made known to the students.

3. Of the 67 respondents to the survey, only 1 (1.5%) received
a master’s degree with the thesis option. The other 66 respondents
(98.5%) opted for the practicum option. Appendix I, Individual
Ratings of Graduate Classes Taken, illustrates that of the 62
enrollments in RPA 615, Practicum, 55 respondents (88.7%) indicated
the course was valuable and 7 respondents (11.3%) indicated the
course was of some value. No respondents indicated that the
practicum experience was of little value.

Question 10 on the survey asked, "To what extent do you think
your graduate coursework in Recreation and Park Administration
provided a practical management level experience?" Twenty percent
of the responses to this question (Tables 4.14 and 4.15, pages 55
and 57) indicated that this goal was inadequately achieved. Yet all
respondents indicated that the course designed to provide this
management-level experience (RPA 615, Practicum) was valuable or
very valuable. This appears to be contradictory and should be
addressed by the faculty in the Department of Recreation and Park

Administration.



81

A variety of questions come to mind: Why the almost exclusive
choice of the practicum option? In what ways was the practicum
experience valuable to the graduate students? Not valuable? Do
graduate students in the Recreation and Park Administration
curriculum at Central Michigan University perceive a practical
learning experience as a legitimate educational experience that
allows them to put into practice theory and ideas presented in
classes? Or do they perceive the practicum as a less educationally
demanding experience? If the latter is the case, how can the
practicum experience be restructured to be both a demanding
practical and educational experience?

4. Respondents with an undergraduate degree in recreation and
park administration from Central Michigan University were the most
critical of the attainment of the graduate program goals (Table
4.21, page 64) and most critical of their graduate coursework (Table
4.27, page 70). This might reflect the graduate-level courses
available to them.

At Central Michigan University, courses numbered 500-599 are
available to juniors, seniors, and graduate students. Twenty-five
of the 35 courses listed (71.4%) in the graduate bulletin are in the
500-599 range. The courses can be categorized as follows:

a. Five classes are specifically for individuals pursuing a

graduate degree in therapeutic recreation and are not a concern of

this study.
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b. Five classes are specifically designed for individuals
pursuing a graduate degree in outdoor recreation and field biology.
Only three of these are offered on a continuing basis.

c. Fifteen classes are designed for individuals pursuing a
graduate degree in recreation and park administration. Of these,
nine are offered on a continuing basis. Of these nine, five are
taken to fulfill undergraduate degree requirements of the community
recreation and park administration program and six are taken to
fulfill undergraduate requirements of the commercial recreation and
facility management program.

With 34.4% of the graduate program comprised of students with
undergraduate degrees in recreation and park administration from
Central Michigan University (Table 4.5, page 42), the situation
described in (b) and (c) above limits the course choices of one-
third of the graduate program’s constituency. It would be
beneficial for the recreation and park administration faculty to
review their course-numbering process and course offerings. Items
to discuss should include appropriate courses to offer solely at the
undergraduate or graduate level, converting appropriate 500-level
courses to the 400 level (thereby making them available only to
undergraduates), and developing additional 600-level courses
(available to graduate students only).

5. Respondents employed 1in a recreation and park
administration position were slightly more critical of the graduate
coursework than were the other employment groups (Table 4.24, page

67). This is as it should be. Those involved in the profession
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should bring more insights, viewpoints, questions, and arguments to
a class and be more critical of the course content provided by the
instructor.

6. Almost 30% of the respondents thought the goal pertaining
to research experience was inadequately achieved (Tables 4.12 and
4.13, pages 52 and 53). During the years covered by this study
(1980 through 1989), there were only 14 registrations for RPA 610,
Leisure Research. Descriptive research, in the form of program and
personnel evaluation, is an important aspect of a recreation and
park administrator’s position. Department faculty should reevaluate
the current research course and consider developing a separate

evaluation course.

Sugqestions_for Further Research

Based on the results of this research, the following
suggestions for further research are made.

1. To alleviate some of the problems associated with the
historical nature of the questions, it is recommended that this, or
a similar type of study be done yearly. Such a study would perhaps
reflect more accurately the perceptions of the graduates.

2. With such a Tlarge non-recreation and park professional
constituency (38 of the 67 survey respondents, or 56.7%), it would
be beneficial to know why this group selected the recreation and
park administration graduate program at Central Michigan University.
Research should be conducted to determine reasons for enrolling in

the graduate program in recreation and park administration at
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Central Michigan University. Faculty discussions and research
results could then be used to restructure the graduate program if
warranted.

3. The practicum experience should be explored. Slightly more
than 98% of the respondents chose this option (as opposed to the
thesis option). Issues concerning educational soundness, types of
acceptable experiences, value to students, appropriate evaluation
techniques, and the role of a practicum in a graduate program need

to be addressed.

Reflections

Having designed the survey instrument, administered the survey,
and analyzed the collected data, this researcher wishes to make the
following reflections.

1. The study involved individuals who received graduate
degrees in the years 1980 through 1989, inclusive. A portion of the
survey instrument (Questions 15, 17, and 18) asked respondents to
"list the (course) topics you found most valuable," "list two
reasons you did not find it (the course) valuable," and "list topics
you felt should have been covered (or covered in more detail)."
Recalling this type of specific information proved to be a problem
for the vast majority of respondents. Because of the lack of
response to these questions, they were disregarded. As stated in
Chapter I, the historical nature of the questions was a limitation.

Administering this study as a longitudinal-trend study to each
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graduating class might help alleviate this problem and provide for
more up-to-date perceptions regarding class topics.

2. Question 19 in the survey was, "What other courses do you
feel should be offered on the graduate level by the Department of
Recreation and Park Administration?" The respondents were then
given five choices (legal aspects, politics, grant writing/applica-
tion, marketing of recreation and parks, and other) in a checklist.
The forced choices might have biased the response as they reflected
this researcher’s views. Perhaps more latitude, in the form of a
completely open-ended question, would have been more appropriate.
The "other" choice revealed a variety of course ideas that should be
discussed by the graduate faculty along with the forced choices
provided. Appendix J lists the courses suggested, along with the
number of times a particular course was suggested.

3. When evaluating the value of a specific class from the
student’s perception, it might be difficult to separate perceptions
of the class content from perceptions of the individual delivering
the content--the instructor. It 1is possible that the perceived
value of the class might have been biased by the respondents’
perceptions of the interpersonal dynamics between instructor and
student.

4. The practicum experience needs to be strengthened and
formalized. It should relate more directly to the student’s career
plans and be a culminating experience.

Currently, the practicum documentation consists of a written

paper which is a digest of experiences and problems encountered by
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the student, along with possible solutions to the problems. It is a
handbook of the position held by the student. One copy remains with
the cooperating agency, and another copy is submitted to the
graduate faculty advisor for evaluation.

The student, along with the graduate advisor, should develop
goals for the practicum that reflect the graduate coursework taken,
the student’s strengths and weaknesses, and career plans. The
written documentation of the practicum should address the
achievement of these goals, in addition to the digest of experiences
already required.

5. The research component of the graduate program needs to be
strengthened. This should be a practical course addressing the
needs of the recreation and parks practitioner. The course should
include two major components. One would be the interpretation of
leisure research and how it may be applied within the recreation and
parks agency. The second component would include the development
and nuse of personnel-. program-. and facility-evaluation forms.

6. The recreation and park administration faculty should
discuss and investigate the possibility of sponsoring special-topic
workshops and seminars both on and off campus. These would be for
recreation and park practitioners and could be offered for either

academic credit or continuing education units.
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CERTIFICATION PROCEDURES

SBCTION 1. Rligibility

Any individuol who meets the qualificotion stoted hereinafter shall be eligible for certificotion under
this Plan without consideration of race, creed, sex, age, or handicopping condition, whether cmployed

under public, quasi-public, or privatc auspices,

SECTIOR 2. Initial Application Procedures

Individuals will make a notarized application to the PCB on the proper form accompanied by the initial
fee and an official transcript of academic credits taken through the highest degree (or diploma)
claimed. All requests for information and questions on the epplication must be onswered; additional
professional information may be required by the PCB from eppropriate sources.

SECTION 3. JRequiremonts of Certification

The quolifications of eoch applicant shall be evaluated and acted upon within six months following
receipt of the epplication. The standords for these classificstion levels sholl be:

a._ FOR _THE PROFESSIOMAL

1. A bachelors or higher degree from an NRPA/AALR accredited progrnm‘ verified by official tronseript
and pass the CLP examination; OR

2. A bachelors or higher degree from a regionally accredited education institution (without NRPA/AALR
accreditation) verified by officiol transcript, with e major in recrcation, park resources and (cisure
services with current full-time employment and no less than two years full-time experience (following
the degree) in a recreation, park resources end leisure service position and pass the CLP exomination;

OR
3. A bachelors or higher degree from a regionally eccredited educational institution, verified by
official transcript, with a major other than recreation, pork resources and leisure services, and

current full-time employment and no less than five years full-time experience (following the degree)
in a recreation, park resources ond leisure service position, and poss the CLP examination.

b. FOR_THE PROVISIOMAL PROFESSIOMAL

A bachelors or higher degree irom & regiviaiily accradit
transcript, with a mojor in recreation, park resources

ticno! dnstitution verifiad hy official

A A
d odu
and leisure services.,

€. FOR THE TECHNICIAN

1. An Associate (two-year) degrec from 8 regionally accredited institution verified by official
transcript with & major in recreation, park resources and leisure services, OR

2. An Associate degree from a regionally accredited educational Institution verified by official
transcript with a major other then recreaticn, park resources and leisure services, and current full-
time employment and no {ess than two years full time experience (following the degree) in a recreation,
park resources and leisure service position, OR

3. A high school diploma or equivalency certificate verified by official documentation and current
fult-time employment and no less thon four years full-time experience (following the diplomo or
certificote) in a recreation, park resources and (eisure service position.

1 Progrem must be accredited at the time of graduntion.
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d. _EXAMINATIONS

A national examination shall be required for the CLP.

SECTION 4. Special Certification Procedures

8) TRANSFERS

Transfer from one NCB approved certification program to another NCB approved certification program may
occur automatically without examination if the following conditions are met:

1) Currently certified.

2) Payment of appropriate transfer fee.

b. _CHANGE OF CLASSIFICATION

Certified personnel who are qualified and wish to change to a higher classification will make
application to the PCB accompanied by transcript of credits beyond those already on file; they shall
be acted on by the PCB within six months. A CLP examination must be passed where specified.

SECTION 5. Unusual Circumstances

Any person may petition the PCB for the purpose of attaining certification or renewal of certification
in any classification level on the basis of circumstances not contained in this Plan. The PCB shall
receive and act on any such petition at the next scheduled meeting and shall in all cases offer the
petitioner opportunity to be heard personally, to have witnesses, and to submit substantiating
material. The PC8 shall act on each special petition individually. A negative decision may be
appealed in the same manner as any finding of the PCB.

SECTION 6. Renewnl of Certification

As evidence of continued professional development renewal of certification shall be required and shall
be contingent upon completion of minimum of two (2) Continuing Education Units® or equivalent academic
course work from an accredited college/university within each twenty-four month period from the date

" of initial certification or rencwal of certification. Such CEU's or course work must be approved by
the PrA. .

Renewal notices will be sent at least 60 days prior to the renewal date, covering all those individuals
eligible for renewal of certification. Renewal of certification application, fees, and documentation
must be submitted within 90 days following the renewal date. Failure to do so will result in
withdrawal of .certification. (See ARTICLE I, SECTICN B).

SECTION 7. Recertification

Certification will be withdrawn if the opplicant fails to meet the rencwal requirements as set out in
ARTICLE Il, SECTION 6. If certification is withdrawn, eligibility for applying for recertification is
contingent upon acquiring one (1) CEU or equivalent academic course work from an accredited
college/university for every year or fraction thereof up to five (5) years since the lapse of
certification. After five (5) years the applicant must meet the current standords.

Proof of educational requirements must be furnished at the time of application.
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DEFINITIONS

A. Accreditation: The process by which an agency or organization evaluates and recognizes a program of study
or institution as meeting cértain predetermined qualifications or standards.

1. NRPA/AALR accredited: Rccreation, park resources ond lelsure services baccalaurecate degree programs
accredited by the Council on Accreditation sponsored by the National Recreation and Park Association
in cooperation with the American Association for Leisure and Recreation.

2. Regionally accredited educational institution: An institution of higher education accredited by a
Council on Postsecondary Accreditation.(COPA) regional accrediting agency.

B. Certification: The process by which a non-governmental agency or association grants recognition to an
individual who has met certain predetermined qualifications specified by that agency or association. For
purposes of this plan, certification encompasses the "Hodel Certification Plan for Recreation, Park Resources
and Leisure Service Personnel® established by the NRPA National Certification Beard.

C. CLP Examination: The national examination for Certified Leisure Professionals administered by the NRPA
National Certification Board.

D. Full-time experience/employment shall be defined by the following characteristics:

1. 30 hours or more per week employment in a recreation, park resources and leisure service position;
and .

2. primary source of income; and

3. cumlative experience requirement met within twice the time (i.e., accumulated time for a two (2)
year experience requirement must be met within a four (4) year period maximum); and

4. experience is counted only after receipt of the degree or diploma.

E. Recertification: The process of becoming certified again in the NRPA Model Certification Plan after
previous certification has lapsed or been withdrawn.

F. Rencwal of Certification: The process of maintaining certification.
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SECTION 8. Denianl or Withdrawnl of Certification

a) Certification may be denied or withdrawn by the PCB when ony applicant does not meet the
qualifications, is found guilty of conduct deemed detrimental to the profession, or uhen there Is
misrepresentation of any facts in connection with the spplication. In all such cases, the PCB shall
notify the individual in writing of denial or withdrawsl of certification and the rcosons therefore,

and shall provide an opportunity for oppeal.

b) Certification may be withdrawn by PCB upon receiving written notification by the governing body of
the PCB or of a committee acting on behalf of that governing body of the PCB that the accused hos been
guilty of conduct deemed detrimental to the profession. In all such cases, the PCB shall notify the
individual in writing of withdrewal of certification and the reasons therefore and shall provide

opportunity for eppeal.

SECTION 9. Appeals

An applicent may* eppeal in writing to the governing body responsible for the decision. The governing
body shall thereupon eppoint an sppeals panel that sholl be comparable in qualifications aend nunbers
to the certification board, but shall not be composed of any members serving on the certification
board. Decisions of the sppeals panel shall be finat.

SECTION 10. Certification

a) A certificate (or card) beoring the classification level far which the applicant has qualified shall
be issued upon certification. Appropriate sdditional vslidation shall be issued upon satisfactory
) completion of renewal of certification requirements.

b) The Mational Certification Board recognizes three (3) designations:
(1) Certified Leisure Professional (CLP)

(2) Provisional Professional
(3) Certified Leisure Technician (CLT)
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Section 4, MRPA Certifications Only

NOTE: Certilication in Section 4 is for Michigan only. Persons

qualifying under this section do not receive National Certi-
fication nor recipracity with other plans.

A. Requirements for Therapeutic Recreation
" (1) Must have a current certification with the National Council for
. Therapsutic Recreation Certification and (wenty-four months
of satisfactory, lull-time therapeutic recreation experience.

(Note: Natlonal Certification must come through the National Council
for Therapautic Recreation Certilication.)

B. Requirements for Conmunily Educalion Service

(1) A baccalaureale or higher degree with a major in Community
Education and twenty-four months of satisfactory full-time
career experience Conununity Educalion; or

{2) A baccalaureate or higher degree with a major in a community
education-relalted lield and thirty-six months of satislaclory full-
lime career experience In communily education; or

'(3) A baccalaureate or higher degree wilh sixty months of salis-
factory lull-time career experience in conumunily education.

C. Requirements for Leisure Service Educator

(1) A masters degree with a major in the park and/or recreation

- area of sludy (*) and twenty-four months of {ull-time experience

- al a recognized college or university with responsibilities in re-

search, teaching or extension int park and/or recrealion areas of
study: or :

(2) Amasters degree with amajorin park and/or recreatior-related
areas of study (*) and thirty-six months of lull-time experience
at a recagnized college or university with responsibilities in re-
search, teaching, or extension in park and/or recreation areas
of study; or

(3) Amasters degree () and sixty months of {ull- time experience al
a recognized college or universily with responsibilities in re-
search, teaching, or extension in park and/or recrealion areas
of study.

*From a four year NRPA/AALR accredited universily.
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AT CENTRAL MICHIGAN UNIVERSITY



92

Recreation and Park

Administration (RPA)

Roger Coles, Chairperson, (Olfice: 102 Finch, Tel: 774-3858),
Ed.S., Therapeutic Recrealion

Donald Lutz, M.A., Communily Recreation

Dean Pybus, M.S., Recrealion and Park Administsalion
Richard Kirchner, Ed.D., Outdoor Education

Agnes Rainwater, Ph.D., Therapeutic Recrealion

Masier of Arts

Admission Requirements

The studenl must present al least 15 semester hours of under-
graduale and/or graduate work that would be applicable to the
undergraduale major in recreation.

Option I: Recreation and Park Administration

Option Il: Recreation for the Handicapped

Students taking Option | or I inust complete at least five graduate
credils from lhe Depariment of Recreation and Park Administration
on campus. This is in addition to any praclicum (e.g., RPA 615) or
research course (e.g.. RPA 791 or 798).

Dearee Reaniremants: Option |
Hours
I. Courses in Recreatlon 20-30
Plans A, B, and C:
APA 505-Administration of Recreation and Parks {3),
ORRPA620-Planning Park and Recreation Facililies (3}
RPA 518-Philosophy ol Recrealion and Leisure (3)
OR RPA 754-Seminar in Recrealion (2)
APA 652-Outdoor Recreation {3),
OR RPA 653-Camp Administration (2)
Plan A: Thesis (6)
Plan B: Independent Study (2)
Plan C: Inlernship (6) RPA 610 (1)
Plans A, B, and C: Eleclives from the department chosen in

consullation with adviser {6-17)
il. Cognate Courses 0-10
Plans A and B:
SED OR ELE 660-Methods of
Educalional Research (3)
Plans A, B, and C: Eleclives {3-10)
Totat 30

Degree Requirements: Option I

1. Courses in Recreation 10
RIPA 518-Philasophy ol Recrealion
and Leiswe (3) OR
RPA 754.Seminar in Recreation (2)
RPA 580-Recteation lor the I and
Handicapped {3)
APA 581.Therapeutic Recreation for
Special Groups (3)
Electives, 1-2 hours
Il. Courses in Speclal Education 10
SPE 520-Traching of the Trainable
Mentally Handicapped (3), or
SPE 667-Independent Study
Electives, 5 hours
lil. Courses in Research or Internship Option 10
Research Option: RPA 791 or 798
Internship Option: RPA 615 (6). RPA 610 (1),
and electives (3}
Total 30

Requirements of the Interdisciplinary Curriculum lor the Master
of Science in Administration and the Master of Science in Outdoor
Recreation and Field Biology are staled in the section on Interdis-
ciplinary Oegrees.

Credit Limitation. Courses in the department that are subject
to graduate credil fimitation under the policy covering unspecified
content or variable credit are the following: RPA 500, 503, 600,
603, 791.

Recreation and Park Administration (RPA)
RPA 500 Issues In Recrentlon  1-GiSprcy D

Concenltated sludy of current recteabinn and park adnenicloalion prob-
lems \Workshops concetned with such ateas as public relations in recrealion
facility development, and National Park System

RPA 503 Indepcndent Reading  §(Spec) F.Sp
Expleration in ¢cpth o one or moee aspects ol the lietd of recreation or
park administration by indniduat study

APA 505 Administration of Recreatlon and Parks 3300 F
The crgarizat:on and admimistiation of the recreatien and parks prog-am
Probleme of sunveys. finance. publicity. pregeam planning, leadeiship, liabil-
fly. and park facibly planning and maintenance
RPAS06 SeminarinRecieatlonnnd Park Administration 3t3-0) D
i dupiit siudy Qi tig wnee woiRings gt vanous Cily aduuisitative gpera-
tions for recreaton and parks
RPA 507 Management Skills In Lelsure Services 23 0) Sp
The dmvelcpment of concapiual and human telatiang shills necessary 10
Ihe successtul management of a Irisure setvice agency
RPA 508 Budgeting for Recreation ond Parks  3(3-m) F.Sp
Basic budgelary principles and procedures of municipal patks and recre-
ahon departmenis
RPA 509 Microcompuliers In Recreation and Park Administratlon

20y
Kicencnimputer appheations for tecrealion, patks, and leisate. Pretequis-

lles. EHS 2000t CPS 10001 ISA 100 of ISA 221 or permission ol insfructor.
RPA 510 Recreation for Senlor Clizens 3(3-0) F
Proposirg, arganizing. adminisiering, and conducling recreation activities
for older aduits
RPA 515 Rccreation in Communlly Organlzations 3{30) D
Inter-agency relationships among various community agencies providing
recrealion services
RPA 518 Phitosophy of Recreation and Lelsure 3{3C) FSp
Conlritution of purposefut tecination to the developient of the complcte
person Hislory of the recreatron movemient

RPA 520 Program Developmen! for Camps 23(3-0) Sp
Program planning and implementalion in vatious lypes of camps
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APA 521 Finenclal Anslatance for Rocrontion and Parke 2(20) T
Working with lederal, state. snd privaie funding souices for leisuie
services.
RPA 825 School Recrestlon 3{3.0) D
The school's responsibitily In recreation, Qrganizing and administering an
elleclive schoo! recraation program.

RPA 540 Communlly Recreatlon Programming 3(3-0) F.Sp
Programming leisure services for various populations Including elderly,
young, social groups, and in a variety of sellings.

RPA 541 Recreation and Cable Television: Seminar 1[1.0) Sp
Study of the use o! cable television in recrealion and park agencies as a
public relations, managemaenl, programming, and communicalions lools for
leisyre sorvicos.
APA 552 Environmentnl Interpretation 2{2-0) Sp
Techniques of leading nature hikes and developing environmenta! educa-
tion and historical interprelation programs.
RAPA 553 Famlly Camping 2(2-0) D
Types ol experiences, necessary skills, problems encountered,necessary
equipment, health laclors, conservation tor the camper, and olher related
malters.
RPAS559 OQutdoor Education-Phllosophy andPrograms 3{3-0} Sp
Phitosophy of ouldoor educalion. How outdoor educalion can entich and
vitalize the learning process.
RPA 560 Ouldoor Educalion - School Camping 3(3-0) O
QOuldoor education programs as they are incorporaled inlo school curricula
wilh special emphasis on residential outdoor educatian programs {schoo!
camps).
APA 561 Scminar in Commercial Aecreation 3(3.0) F
New developments, concerns, lrends, and apporfuriligs in the commarcial
recrealion field. Prerequisites: RPA 210, 46, or consen! of instructor

RPA 580 Recrealion tor the Il and Handicapped 3(3-0) F.Sp
Programming ol recreation activities lor the ill and handicapped Prerequis-
ite: 210.
RPA 581 Theropeutic Recrealion for Special Groups 3(10) FSp
Recreation opportumities and programs lor mentally retarded, emohonally
disturbnd, physically handicapped, and heating and visually impaired Pre-
requisile: 210.
RPA 592 Competition for the Retarded 3(3-0) D
Compelitive recreaunn programs for tha ratarded and their place n total
prograrmuning for the relarded Includns Specia! Olyinpics. CRAMC onty

RPA 583 Seminar in Therapeulic Recreation 3(3-0) Sp

Current Issues and trends in the therapeutic recteation prolession. Pre-
tequisite: 210 and one of the following: 240, 241, of 242. Senior stalus or
graduale stalus recommended.

RPA 584 Community-Bascd Programming lor the
Handicapped 2(2-0) F
Programeming leisure services lor all disabled populalions Emphasis on
1 in |lhe communily selling Prerequisite:

prog ing and admini
none.
RPA 60D Advanced 1ssues In Recreation 1-6(Spec) D

Advanced concentration sludy ol a current recrealion or patk administra-
HUn prvbiein ue idsue.

RPA 603 Advanced Independent Reading In Recreation

1{Spec) F.Sp
Student develops a reading list in consultation with adviser and explares

one or more aspecls of the lield o! recreation or park administration problem
by individual study.
RPA 610 Lelsure Research 1(1-0) F
Introduction to research methedology. Intended primarity for students on
the praclicum oplion.
RPA 615 Practicum in Reacrestion Supervision end Administiation
6{Spec) Su .
Supervised and praclical experience in some facel of recreation or park
administralion or supervision. Usually communily recteation of camping and
outdoor recreation programs.
RPA 620 Pilanning for Parks and Recreation Facllittes 3(3-0) F
Principles and procedures in the planning, dvelopmen!, and maintenance
of patk and recrealion areas and lacilities.
RPA 652 Outdoor Recreatlon 3(3.0) Sp
Examination of local, state, and national agencies, areas, and problems
involved in outdoor tecreabion. Patlicylar allention to parks and loresis
Relaled activilies and skills.

APA 053 Cnmp Adminiateatlon 22 0) *ip

Organization and admidimsientian of camps, with emphasia oh progra
planning, srlection and traimng of stalt, canp sile seteclion and development,
and heallh and satety
RPA 754 Scminar In Recrention 2(2-0) Sp

Indwidual and gioup study ! prohlems ansing in the lield of 1ecreation of
park adminsizalion CR.NC onty

RPA 791 Independent Study 2iSpec) F.Sp

A sesearch project Not cpen lo sludenis taking APA 798.
RPA 798 Thesis 1.6(Spec) FwW

CRINC only.
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Master of Science In

Adininistration (M.S.A.)

A. J. Pope, Ph.D., Ditector, (Office: IET 109, Tel: 774-6525)

This program is designed lo provide the knowledge and skills
requircd lor managers, adminisirators and supetvisors to function
more efleclively in all \ypes of organizalions. In addition, this
program  provides managerial training and adminisirative
experience that is needed to be successltul in professional
organizations. This process is accomplished through the use of
specialized inslruction in the respective cuncentration and through
administrative assignmen!s on capslone projecls within an
organization(s).

Admission Requirements

To be admitted 10 the Master of Science in Adminisiration
progtam a candidale must meel the requircinenls tor 1ggular
admission to the School ol Graduale Stludies Applicants who
possess an undesgiadunte GPA less than 2 § may be conditionally
admilted Internalignal students must submil a score of 550 on the
Test of English as a Foreign Language (TOEFL)

For additional inlormnhion and application matetials, contact lhe
School ol Graduale Sludies.

Advising

Upon admission 1o the MSA program (he studenl is required lo
meel with the MSA Direclor 1o delermine prerequisite(s) and core
area requirements In addilion, the student will be assigned an
advisor fiom the tespeclive departmentin which he concentration
is housed The studem is required to meet with the advisor to
select the courses to meel lhe concenlralion’s requitements A
record of the program authorization will be placed in Ihe students
file in the Schoo! of Graduate Studies Any courses taken without
the express written consent of the MSA Director or
Concentration Advisor may not be approved for fulfillment of
the degree requitements.

Degree Requirements

MSA 600, 630 and 610 ate required to be included on all MSA
program authorizalions , ‘
Mo student may count towaid the MSA degree more than 15
semester hours from the folfowing’
a cowrsns canying designators from the School of Business

b. MSA 630, and tISA 660; and 675

¢. erpetiential learmng credits having littes with a business
concentiation, (IPCD only) and:

d. transter credit of courses with a business connotation from the
olher univetsiies

3

1. Core in Administration

Hours
15-18

PISA RPN Administiative Recrarh and Repotl Methods

LISA 610-Envirenmnnts in Adminictiaton®*

ISA 620 tHuman Resources and Admnuisfrative
Eflechveness®

ISA 630-Financial Planning and Analysis®”

MSA 640-Quanlilative Applicalions in Administrative
Decision Making®*

MSA 650-Administration in Dynamic Otganizations

MSA 660-Marketmg Administration®®

MSA 675-Strategic Policy Adminisiration

Has prerequisites

Atna of Concentration 15-18
Upon admission, each M S.A candidate will have an adviser
appainted by the M S A. Dicector in the students acea of
emphasis Al this time, the specilic courses needed to fulill
the area of concentration requirements will be designated
Integrating Experience 36
This requierent may be miel by either M5SA 650 or MSA
680 and MSA 685 These courses are designed 1o combine
prachical experience, integrale knowledge from the academic
pregram. and demonstiate abitily o design and execute a
research project.
Minimum Total 36
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Core Courses

MSA 600 Administrative Hesesarch and Report Methods 3(3-0)
This course is designed 1o acquaint sludents with research processes and

lools used in seleclmg and developing the problem, project o issue for

fo the MSA program, and STA 282 or

oqulvalenl
MSA 610 Environments in Administration 3(3-0) D

Studies the impact ol the economic, legal, polilical, and social
envi on admini ion. Presents (he relevant concepls Irom these
areas and analyzes their interrelationships. Prerequisite: ECO 600 or
equivalent.

Effectl

MSA 620 Human Resources and Administration E
3300 O
To develop an understanding of human problems and processes which
help or hinder successfu! task completion. To improve interpersonal and
diagnostic skills as well as theoretical knowledge.

MSA 630 Administrative Controt and Analysis  3(3-0)

This course is designed to provide an introduction into the financial
planning and contro! aspects of privale and public organizations.
Pratequisites: ACC 20t and ECO 600 or their equivalents.

MSA 640 Quantitative Applications in Decision Making 3{3-0) O

This course studies slochastic and quantitative analytical tools and
concepls which can be used lo make oplimal decisions in the pursuit af such
organizational goals as cost efficiency. service delivery, and profil. Concepls
include probabutity theory. stalistics, decision theory, inventory control, linear
models, linear programming, network analysis, and simulation. Prerequisiles:
STA 2821382 or equivalent.

MSA 650 Administration in Dynamic Organizations 3(3-0) D

A systems approach to studying the common elemenis of the
administrative process and their adaption to unique fealures in diverse
organization setlings Topics include organizationa! design, manageria!
planning and control systems, decision making, communicalion networks,
and conllict resolution.

MSA 660 Marketing Administration 3(3-0) O

This course i5 concerned with the application of appropriate markeling
concepts and lechniques to the private sector business and nonprohit
organizations’ markeling and communicalion aclivilies, Prerequisile: ECO
600 or equivalent.

MSA 675 Stragetic Policy Administration 3(3.0)

This course examines the conceptual dimensions and major tasks in policy
analysis and implementation Il infroduces the studeni to tundamental
elements of stralegic policy administration The course applies principles of
environmental and organizationat analysis and operational programming lo
specific cases and probiems from the private and public sector environments
Applications include decision-making models and processing. Prerequisites.
minimum of 9 semester hours ol MSA core courses, including MSA 630 and
640.

MSA 685 Integrative Analysis of Administration 3(3-0}

MSA 685 builds upon the information and skills learned in MSA 680. core
and concentration course work, and the student’s employment expenences
The coutse trains the student in application of admimisirative theory and
research to practical issues and problems found in occupational sitluations
In these senses of joining theory, research and practice with the practical
workday world, Ihe course is truly mlegrahve of the students knowledge,
and picleasionat ule. Micr 5 completion ol ine MOA coic. and
a minimum of 21 credit hours in the graduale degree program or permission
of the iate director of Acad Altairs. {IPCD only).

MSA 650 Internshlp 1-6 (Spec) D

A capstone course involving a supervised internship project. Applies
curricular concepls and skils (o manageria! problems in an orgamization
Prerequisite: 21 hours of graduate credils, including MSA 600, 630 and 640
CR/NC only.
MSA 691 Independent Study 1-2 (Spec) D

Directed reading or research on an approved topic in administration.
Prerequisites: consent of instructor and director ol MSA program.

Area of Concentration - Sponsor

Arts Administration - Art, Music

Broadcast/Film Administration - Speech Communication and
Dramatic Arts

General Administration - School of Graduate Studies

Health Services Administration - Health Education and Health
Science

Human Resources Administration - School of Graduate Studies

Organizational Communications - Speech Communicalion and
Dramatic Arts

Public Administration - Polilical Science

Recreation and Park Administration - Recreation and Park
Adminislration

Soltware Engineeting Adminisiration - Compuler Science

Sports Administiration - Physical Education and Sport

General Administration Concentration*

CPS/HES 60! (3) Compultetized Health Chre Syslems

CPS 603 (3) Computer Information Systems

ECO 515 (3) Collective Bargaining and Labor Law

ECO 532 (3) Economic Forecasling

ECO 603 (3) Economic Effects ol Uibanization and Technology
ECO 614 (3) Seminarinlabor Economics

ECO 625 (3) Marke! Struclure and Government Policy

ECO 660 (3) Public Finance and Fiscal Policy

EAD 663 (3) Personnel Administration
EAD 731 (3) Strategic Planning

IET 500 3 (Spec) Production Concepls
IET 501 (3) Application ol Industrial Managemenl Principles
IET 524 (3) Technology and Environment

IPC 560 (3} Communicationand Change

IPC 561 (3) Communicationin Conllict Management

IPC 664 (3) Advanced Organizational Communication

IPC 665 (3) SeminarinCommunication and Negotiationin
Employee Relations

JAN 551 (3) Public Relatinns Cases and Processes
JAN 670 (3) Public Relations Management

MGT 643 (3) PersonnelManagement
MGT 646 (3) SemunarinLabor Relalions

MSA 660 (3) Marketing Administration

PSC 514 (3) American Public Policy Making

PSC 711 (3) Public Personnel Administration Practice
PSC 713 (3) Governmental Finance and Budgeting
PSC 7t4 (3) Program Evaluation

PSY 536 {3) Personnel Psychology

*The adviser may not deviale from this concentration more than
six semester hours without priot approval lrom the MASA commitlee

Arts Administration Concentration

Courses’

ART 597 (1-9) Speciai Swdios

ART 646 (3) ResearchinArtEducalion

ART 697 (1-6) Specia!Studios

ART 719 (3) ArtCriticism

ART 786 (3) ReadingsinContemporary Art

GFA 597 (1-6) SpecialSludies

GFA 697 (1-6) SpecialStudies

MUS 731 (2) Problemsinthe Organization
ot School Music

MUS 732 (2) The Rationale and Principles
of Music Education

MUS 794 {2) Evatuation ol Musical Behavior

MUS 787 (1-6) Special Sludies

Broadcast and Film Administration Concentration

Courses:
BCA 505 (3) Advanced Broadcas! Wriling
BCA 510 (3) Broadcastlaw
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BCA 511 (3) Broadcast Sales

BCA 512 (3) BroadcastPromotion (2-2)

BCA 516 (3) BroadcastManagement

BCA 519 (3) Broadcast Programming (2-2)

BCA 529A (3) (Spec) Internship in Radio-TV-Film

BCA 5298 (6) (Spec) Internship in Radio-TV-Film

BCA 611 (3) Telecommunications Media Policy

BCA 612 (3) Broadcast/Cable Seminar

BCA 729 A,B,C,D 1-4(Spec) Advancedindependent Study

Health Services Administration Concentration®
Students are required to take 18 hours from the lollowing:

* HES 520 (3) Health Services Administration

HES 538 (3) DevelopmentofProposals and Reports
inHealth Administration

HES 544 (3) Biostatistics®

HES 545 (3) Health Planning

HES 570 (3) Financial Aspec!s ol Health
Services Organization

HES 571 (3) LegalAspectsof Health Services
Organization

HES 601 (3) ComputerizedHealth Care Systems

HES 607 (3) MedicalCare Organization**

HES 617 (3) Communily and Public Health

HES 700 (3) ProgramEvaluationin the Health Fields

*The student is advised lo take HES 544 prior lo enrolling in
MSA 640.
**Required with this concentration.

Human Resources Administration Concentration

Courses:

ECO 515 (3) Colleclive Bargaining and Labor Law

ECO 614 (3) SeminarinLabor Economics

EAD 663 (3) Personnel Administration

EAD 669 (3) Negoliationsin Education

IET 527 (3) Industrial Safety Management

MGT 500 (3) Comparative Labor Relations Systems

MGT 643 (3) PersonnelManagement

MGT 645 (3) Compensation Administration

MGT 646 (3) SeminarinLabor Relations

MGT 647 (3) Personnel Selection and Evatuation

PSC 511 (3) Personnel and Organizationin Public
Bureaucracies

PSY 536 (3) Personnel Psychology

PSY 736 3 {Spec) Strategies for Intervention of
Social Systems

Organizational Communication Concentration
Required Courses:

SDA 600 (1) IntroductiontoResearchand Graduate

. Study in Speech and Dramatic Arts

SDA 601 (3) ResearchDesignin Speech Communication

or
IPC 750 (3) Rhelorical Criticism
IPC 661 {3) Conlemporary Communication Theory

Electives:

IPC 555 3-9(Spec) Special Topicsin interpersonal and Public
Communication

IPC 560 (3) Communication and Change: The Ditfusion of
{deas and Information

IPC 561 (3) Communication in Conllict Management

IPC 660 3-9 (Spec) Seminar in Interpersonal
Communication

IPC 662 (3) Advanced Persuasion

IPC 790 1-4 (Spec) Advanced Independent Study

Public Administration Concentration

PSC522 (3) Regulatory Processes and Administrative Law

PSCS561 (3) American State Government and Administration

PSC565 (3) Managing MudeinLocal Government

PSCS66 (3) Inteigovernmental Relationsin the United States

PSC710 (3) Seminaron Public Bureaucracies and Policy
Formation

PSC712 (3) Developing and Implementing Public Programs

PSC714 (3) Program Evalualion

PSC773 (3) Public Administration and Public Interest

Recreation and Park Administration Concentration

Courses to fullill the Recreation and Park Administration require-
ments for the MSA should be selecled from the lollowing with
consent of the RPA adviser:

RPA 500 1-6(Spec) Issues in Recreation

APA 503 1(Spec) Independent Reading

RPA 505 (3) Adminisiration of Recreation and Parks

RPA 507 (3) Administrative Skillsin Recreationand Parks

RPA 508 (3) Budgetingfor Recreation and Parks

RPA 510 (3) Recreationfor Senior Cilizens

RPA 518 (3) Philosophy of Recreation and Leisure

RPA 521 (3) FinancialAssistance for Recreation and Parks

RPA 525 (3) School Recreation

RPA 540 (3) Community Recreation Programming

RPA 552 (2) Envircnmentalinterpretalion

RPA 561 (3) Seminarin Cominercial Recreation

RPA 600 1-6(Spec) Advanced Issues in Recreation

RPA 615 6(Spec) Prachicum in Recreation Supetvision ang
Administiahon

RPA 620 (3) Planninglor Parks and RecreationFacillties

RPA 652 (3) Outdoor Recreation

RAPA 653 (2) CampAdminisiration

RPA 754 (2) Seminarin Recreation

RPA 791 2(Spec) Independent Study

Software Engineering Administration
Concentration

To be admitled lo this concentration, the student must have com-
pleted the equivalent of MTH 175, MTH 132 or 136, CPS 180, CPS
181, CPS 210 and CPS 340. In addition, the student must have
compleled one year of work in which his or her major addighment
deall with program design or development. Conmpletion ol a com-
puter science major may be substituted lor the one year experi-
ence.

CPS510 -  Soltware Systems Engineering
CPS611 - SoliwareVerilication and Validation
CPS612 Soltware Project Management
CPS613 - Specilicaliono! Software Syslems

CPS614 -  Principles andApplications of
Sofiware Design
CPS615 -  Soltware Generation and Maintenance

Sports Administration Concentration

Required Courses:
PEP 620 (3) Sport: Anlinlerdisciplinary Study
PEP 630 (3) Analysis of Sport Administration Literature
PEF 640 (3) Sporlsandthelaw
PEP 650 (3) SporiMarketing
PEP 665 (3) Computer Applications in Sports Administralion
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Master of Science
in Outdoor Recreation and Field Biology

Roger Coles, Ed.S., Co-Director (Office: 102 Finch, Te!: 774-3858)

Lawrence Koehler, Ph.D., Co-Direclor (Ol!icé: 315 Brooks,
Tel: 774-3227)

Admission Requirements

In addition to meeting the university's general admissidn require-
ments, the student should have completed an undergraduate major
or minor in biology or a coordinated block of courses in biology.
The following courses are requited: General Biology, General
Botany, General Zoology, and Nature Study or Nalural History of
Vertebrates. Additionally, a course in ecology is strongly recom-
mended. Students with deficiences in preparation may be admitted
conditionally with the understanding that courses taken lo make
up the deliciencies may not be counted loward the masler's degree.

Degree Requirements

Hours

. Courses in Recreation 10

RPA 505 (3) Administrationof Recreation and Parks OR

RPA 620 (3) Planning Park and Recreation Facililies

RPA 518 (3) Philosophy of Recreation and Leisure OR

RPA 754 (2) SeminarinRecreation

RPA 552 (2) Environmental Interpretation

RPA 652 (3) Outdoor RecreationOR

RPA 653 (2) CampAdministralion

Il. Courses in Biology 10
To be selecled in consultation with the adviser from the follow-
ing:

BIO 509, 510, 511, 513, 518, 519, 523, 525, 526, 527, 531, b4l
546, 547, 548, 549, 557, 558, 559, 560, 561, 565, 573, 587,
594, 610

l. Courses in Research or Internship Option 10
Research Oplion
RPA 791, 2 hours, or 798, 6 hours or
BIO 790 or 798, 6 hours; and eleclives in BIO and/or RPA.
Internship Option
RAP 615-Practicum in Recreation Supervision and Administra-
tion, 6 hours; or
BIO 620 Biology Practicum, and electives in RPA and/or BIO.

Total 30
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PHILOSOPHY AND PURPOSE

2.01 THERE SHALL BE AN UP TO DATE WRITTEN STATEMENT
OF THE PHILOSOPHY, PURPOSE AND GOALS OF THE ACADEMIC UNIT
WHICH IS CONSISTENT WITH THE MISSION OF THE ACADEMIC
INSTITUTION AND THE RECREATION, PARK RESOURECES AND LEISURE
SERVICES PROFESSION.

CENTRAL MICHIGAN UNIVERSITY states its philosophy and
purpose in the following manner:

HISTORY: Growth and change mark the history of Central
Michigan University. From its beginning as a small Business
and Normal school, the University assumed an important role
in teacher preparation for the State of Michigan. Today the
University is a complex educational institution preparing
students for a variety of careers and professions.

The common base for all degree programs is liberal
education. 1In the words of a founder, "education in its best
and truest sense is a much larger thing than any, or even
all, of the so-called practical uses that may be made of it.
Accordingly...the school shall stand squarely and strongly
for the larger idea, that education is a rightful heritage of
the human soul...Breadth and liberality of scope will always
prove the better investment in the long run."

GOVERNANCE: State supported since 1897, Central MIchigan
University is governed by an eight-member Board of Trustees
appointed by the Governor of the State of Michigan with the
consent of the Senate. Nine presidents have served the
University since 1892.

PURPOSES: Central Michigan University, recognizing its
responsibility for the advancement and transmission of
knowledge and the preparation of leaders for all segments of
society, stresses eight basic goals. The University will:

1. Encourage the development of an intellectual
orientation on the part of its students, pre-
paring them in methods of scholarly inguiry,
scientific research, problem-soclving and syn-
thesizing knowledge from a variety of sources.
Attention is given to promoting a lifelong
commitment to learning and to increasing the
desire and ability of students to undertake
self-directed learning.
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2. Encourage personal development enabling students to
identify and achieve goals appropriate to them and
to develop a sense of self-worth and confidence as
well as the capacity to have an impact on society.

3. Provide opportunities for academic development to
ensure that students acquire a basic knowledge in
the humanities, social sciences, and natural
sciences and a depth of knowledge in at least one
academic discipline.

4. Encourage students to be concerned about the wel-
fare of humanity and, as thoughtful citizens, to
engage in public service to promote that welfare.
Respect and understanding for people from diverse
backgrounds and cultures are emphasized, and
significant moral issues explored.

5. Assist students in developing those competencies
which are important for success in their chosen
vocations, as well as those skills necessary for
continued self-directed learning and problem-
solving.

6. Provide graduate programs and other opportunities
for advanced education, in those areas where its
academic resources are of sufficient quality and
gquantity, which permit students to update, refine,
redefine their knowledge in accordance with their
developing needs.

7. Endeavor to prov1de service for the publlc good
where there is expertisc within the institution.
8. Seek to contribute to the general advancement of

knowledge by stimulating and supporting the
research efforts of its faculty, staff and
students.

In order to realize its goals, the University strives to
create and nurture a sense of community which fosters mutual
trust and respect among students, faculty and administration
and which provides for the open and amicable expression of
differences. It seeks to provide an environment that
facilitates involvement in intellectual and cultural
activities and fosters informal interaction among students,
faculty and staff.

In order to implement these purposes, Central Michigan
University encourages and seeks to attract and retain faculty
committed to these goals, sensitive to the variety of ways



119

in which they can be realized, and competent in achieving
them. It will seek to maintain and encourage an
administrative cadre which sees its principal responsibility
as the creating and fostering of a climate for the realiza-
tion of these goals. The University strives to provide the
necessary resources, both human and material, to enable the
faculty, staff, and students to carry out their
responsibilities. 1In all its activities, the University
encourages the achievement of excellence by all members of
its various constituencies.

A written statement of general goals and objectives has
been a part of the Department's operational guidelines since
1965. These have been regularly revised as a part of the
University's planning process. These earlier documents
showing the evolution of our philosophy constitute over a
thousand pages of planning documents.

GOALS AND OBJECTIVES OF THE DEPARTMENT OF RECREATION AND
PARK ADMINISTRATION

RELATION TO UNIVERSITY GOALS: The Department contributes to
all eight of the stated purposes of the University, but in
varying degrees and with varying dedication. The primary
purpose that the Department has undertaken is to help
students in achieving goal number five -- competencies in
their chosen vocation or profession. Although resources
within the Department are utilized to achleve the other seven
goals, it is safe to say that at least 60 percent of the
human resources within the Department, and a larger portion
of our other resources, are aimed at achieving Goal number 5
-- to develop sophistsicated major and minor programs with
the primary empahsis being at the undergraduate level.

In contributing to the other goals., the Department
places emphasis on scholarly inquiry, problem-solving and
synthesizing knowledge as a way of achieving Goal number 1
and also of contributing to the commitment by all students to
undertake self-directed learning. 1In the true sense of self-
directed learning, much of it will be found in the rubric of
a leisure philosophy for this is the time when people truly
participate in self-directed activity, be it creative,
educational, or simple amusement. It is also approximately
one third of our total life span. To ignore it would be
incomprehensible.

The first goal of the University is to encourage the
development of an intellectual orientation on the part of its
students with attention being given to promoting a lifelong
commitment to learning and to increasing the desire and
ability of students to undertake self-directed learning.
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The Department of Recreation and Park Administration is
committed to providing students a framework through its
course offerings; through the Center for Leisure Services;
and through other faculty endeavors to achieve scholarly
inquiry, problem solving and synthesizing of knowledge by our
students. This is accomplished primarily through our courses
and also through our many other contacts with students
outside of the clasroom and office. Students are strongly
encouraged to become professionally active in workshops,
conferences, seminars and to develop a life-long committment
to self-directed learning.

The second goal of the University is to encourage the
personal development of students. Fundamental to the
departmental major are requirements which encourage students
to take the opportunity to achieve goals appropriate to
themselves and to the development of a sense of self-worth
and confidence, Specifically, required experiences in the
fieldwork/internship settings provide a framework within
which our students have the opportunity to identify and
achieve individual goals. These experiences also carry the
potential for students to encounter situations which provide
opportunities to develop self-confidence and self-esteemn.

The third goal of the University includes a basic
introduction to humanities, social science, and natural
sciences and a depth of knowledge in at least one academic
discipline. The Department believes it has considerable
contributions to make in all of these areas but at the
present time has not been able to have any of its courses
accepted in the humanities and/or social sciences area of the
University Program in spite of probably the most
comprehensive proposal ever sent forward to the University
Curriculum Committee for the Social Science area.

Goal number 4 involves the public service function in
the promotion of the welfare of humanity, the acceptance of
diverse backgrounds and the involvement in moral issues of
our day. The Department has been involved in a variety of
ways, some through the Center for Leisure Services and others
through direct applications within course offerings (most
specifically through the various seminar classes) in these

general University commitments.

Goal number 5 is accomplished by the Department through
its assistance to students in providiing a structured and
systematic opportunity to develop professional competencies
in the major programs at the undergraduate level through
classroom work, advisement, on-site field experiences and an
in-depth internship program. The Department feels this
provides opportunities for continued self-directed learning
and problem-solving.

Goal number 6 is the University's commitment to a
graduate program permitting students to "update, define and
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redefine their knowledge in accordance with their developing
needs." The Department is committed to a graduate program
permitting students to update, define and redefine knowledge
in accordance with develcping needs of the individual. The
department has developed a graduate program for professionals
in Recreation and Park Administaration and related
disciplines with considerable breadth but without artificial
barriers sometimes found in more traditional graduate
programs.

Goal number 7, relating to service, can best be
exemplified through the development of the Center for Leisure
Services. Previously located in the School of Continuing
Education and Community Services, it has been brought into
the administrative structure of the Department of Recreation
and Park Administration in the School of Education, Health
and Human Services. Although created primarily as an arm of
the Department for supervising internships and fieldwork
programs at both the undergraduate and graduate levels, the
Center for Leisure Services'has enabled the Department to be
extensively involved in a wide variely of public service
activities in the parks and recreation profession, throughout
Michigan and the entire United States. Consulting services
and direct care programs are also offered by the Department
either through the Center, or as an outgrowth of work started
through the Center. Presently, one faculty is intimately
involved at the state level in the organization and
development of a twentieth department of state government
that will be a Department of Recreation and Tourism while
another faculty member has become substantially involved with
hunter safety programs. This year he will conduct a very
large workshop on white-tail deer hunting.

Goal number 8 involves the research efforts of the
University, and although it is listed as an equal goal in the
University's description of itself, Central Michigan
University is obviouslv not a research institution and the
commitment of resources at the University level as well as at
the School and Department levels has been relatively minimal.
Most of the research that has been conducted has been in
conjunction with graduate programs, and not infrequently has
been directly related to the growth of the Department and its
programs. The Department makes no pretense that it is a
research~oriented department. In the list of priorities
within the Department, research of necessity, ranks low as it
does within the University. .

In summary, the Department of Recreation and Park
Administration attempts to contribute to all of the purposes
and goals of the University but does so with a very definite
prioritizing as to its commitments within the Univesity. We
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are essentially a professional teaching department and, as
such, are primarily dedicated to our undergraduate major and
minor programs, and to a lesser extent, to our graduate
programs and a general education commitment.

Other statements of our philosophy will be found within
our planning documents and the Department's Policy Handbook.
These are more extensive. What has been previously
identified here is our committment to the University philo-
sophy and is not meant to be all-inclusive.

MET SUBSTANTIALLY EXCEEDED PARTIALLY MET
NOT MET NOT APPLICABLE
2.02 THERE SHALL BE WRITTEN EVIDENCE OF THE

ACADEMIC UNIT'S PROGRESS TOWARD ACCOMPLISHING ITS STATED
GOALS.

The goals identified by the Department in relation to
the Universily goals are documented in the following ways (it
is to be remembered that these are not all ‘the goals
identified by the Department - others are to be found in our
planning documents, etc. and they generally will prove to be
more specific and can be easily documented through budget
requests, personnel allocations to teaching areas, etc.):

Goal number one is related to the development of
intellectual stimulation for students and the attitudes
toward life-long learning. As was stated in the response to
the previous standard, we believe that life-long learning can
best be developed through an appreciation of the
contributions of leisure to the learning process. We have
tried to develop this concept with the University curriculum
requirements but have been far more successful in working
with our own students. You will find strong encouragement on
the part of our faculty for students to participate in state
and national conventions and begin a process that will lead
to life-long learning at least in the professional areas of
their lives. We believe that this will carry-over into their
personal lives also. We had twenty students in Dallas at the
NRPA Convention; seven at the Resort and Commercial
Recreation Conference in Florida and have had very strong
representation at state conventions for many years. This is
probably the best "written" documentation that we can present
related to the first goal of the University.

The second goal is closely related to the first in that
it refers to the personal development of the student. Our
majors are very active in professional service organizations
in the Mt. Pleasant area as well as at the state and national
level. Through their extensive internship and other
practical experiences, they are able to build their self-
confidence and identity and work toward achieving their
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personal professional goals.

The Department also works to help students from other
disciplines better understand leisure and how leisure can
better help them achieve their personal goals - opportunities
that can be so easily thwarted in the present non-leisure
aspects of our society.

The third goal can be easily documented as all students
in the University must take courses from Group III of the
University Program which is essentially the humanities and
social sciences. Also, many courses that would document this
can be found in Groups I and IV of the University Program.

The fourth goal relates to the public service function
that so many Universities and Departments recognize but only
give lip -service to. The Department of Recreation and Park
Administration has given more than most in this area. Our
Center for Leisure Services has been established primarily to
supervise our students during their internships, field-work
experiences and practica. However, the Center has broadened
its portfolio into many other areas of service to
communities and the State of Michigan. Our faculty work
through the Center to provide service to handicapped
programs; to woil with local and state governments as
consultants to help fulfill their needs; to provide
employment information to our students and to agencies
throughout the State of Michigan (and even to a lesser
extent beyond state borders) through our Summer Employment
Day, our work with various amusement parks - including Disney
World, and our telephone "hot line"; to work with
professional associations -both state and national and take
leadership roles in them, etc. Were it not for the Center,
and the flexibility it gives us financially, and many other
ways including ability to develop free time for faculty and
students, etc., we would have been very restricted in our
ability to fulfill this committment. We refer the reader to
the faculty vitae that are available to the vicitation team
to verify the type and extent of our commitment to this
responsibility of the University.

Goal number five relates to our development of a
professional program for our majors and minors. Again, a
complete set of course outlines and syllabl are available for
the visitation team. This together with the outlines
generated in response to standards in sections eight and nine
will verify our commitment and accomplishments in this area.
It should be pointed out that this is a continuing and
dynamic process and new courses are continually added as
others are phased out or temporarily set aside until they are
again needed. Some of our efforts, since the last visitation
team's time on campus, have been to develop the technologies
that are appropriate to the profession and develop new and
challenging courses to introduce students to their
possibilities.
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Goal number six relates to the development of our
graduate program. Although accreditation is not being sought
for our graduate programs, we did receive accreditation in
two of our three graduate options as a result of our last
visitation. We are working to up-grade the third option and
should have it in place sometime in 1987-88 or 1988-89,.

This was a part of our planning document for 1986-87. Prior
to that, some of the work had been accomplished that would
make our "Recreation for the Handicapped" option a viable
"Therapeutic Recreation" option at the Master's level.

Goal number seven again refers to the Service function
of the University and we would refer back to our discussion
related to Goal number four.

The final Goal, number eight, refers to the research
efforts of the Department and the University. The Department
is not, we reiterate, a research oriented Department. We
have accomplished some research in the past couple of years
related to our program and especially to our Curriculum in
Leisure Services and Studies in defending it to the
University Curriculum Committee. 1In addition, four faculty
are involved in Doctoral work that will involve research
committments and some have already begun the process. The
Department has instituted a basic "Introduction to Leisure
Research" course at the Master's level with the emphasis on
the consumption of research rather than on being producers of
research. We anticipate a very gradual evolution on the part
of our faculty and students (which will be reflected in our
program offerings in the future) but certainly no
revolutionary change in our direction or in our committments
or basic philosophy about where the Department of Recreation
and Park Administration at Central Michigan University should
be going. Our success in the State of Michigan continues to
be our most dramatic justification for our Department.

MET SUBSTANTIALLY EXCEEDED PARTIALLY MET
NOT MET ___NOT APPLICABLE
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SUMMARY, PHILOSOPHY AND PURPOSE

The Department of Recreation and Park Administration at
Central Michigan University has a well-developed, though
changing, philocsophy. The goals resulting from this
philosophy are consistent with it's philosophy and with the
goals of the University. The documentation for this is
extensive with over a thousand pages of documentation
depicting the evolution of the Department within the
structure of the University. Some has been remarkably
consistent over an extended period of time while other parts
of the philosophy have proven to be changing and dynamic.
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Dear Graduate:

A few minutes of your time is needed to help maintain and
improve the Master's degree programs offered by the
Department of Recreation and Park Administration of Central
Michigan University. I feel that, as a former graduate
student, you are the expert who can assist in a real
evaluation of the program. Your voluntary participation, ~
frankness and accuracy in completing this questionnaire will
be greatly appreciated. You may indicate your willingness to
voluntarily participate by completing and returning this
survey.

This research is being done as partial fulfillment of the
requirements for my Doctoral degree in Higher Education
Adminlstration from Michigan State University. The results
of this research will be shared with interested faculty from
Michigan State University, all faculty within the Department
of Recreation and Park Administration of Central Michigan
University and with all interested respondents to this

guestionnaire.

Personal information such as name, address, and telephone
number should not be placed on the questionnaire. I will
maintain a listing of this information to facilitate follow-
up in the event a second or third mailing is needed. Be
assured that your individual responses will remain known only

te and return this questionnaire by February 15

Dlnancon ~Aamnla

s N ek N LY i

in the enclosed self-addressed, stamped envelope. Thank you
for taking part in this research. Your comments are welcome.
Cordially,

Dean S. Pybus, Assistant Professor
Recreation and Park Administration
Central Michigan University

PS: This survey is intended for individuals who have
received a degree from CMU in the years 1980--1988 in the
following areas: MS, Administration (Recreation and Park
concentration); MA, Recreation and Park Administration; and
MS, Outdoor Recreation and Field Biology. If you have
received this survey in error, please return it with an
explanatory note. Thanks.
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February 25, 1989

Dear Former Graduate Student:
L Y

About one month ago you received a guestionnaire asking you
to evaluate the graduate program in the Department of
Recreation and Park Administration. This follow-up letter is
a "string around your finger" asking that you please take a
few minutes to now complete that questionnaire.

If you've misplaced the original questionnaire--don't worry--
I'm including another copy with this reminder. By conmpletin
the questionnaire, you are indicating your willingness to
participate in this study. Your individual responses will
not be shared with anyone.

A target date of March 17 has been set to compile all data
from the survey. So, if you would please mail your completed
survey back by then, I would greaily appreciate it.

Thanks for taking the time to tell me your opinion of the R?PA
graduate progra It will help us make the program better
for future graduate students.

Corcially,

Dean S. Pybus, Assistant Professor
Recreation and Park Administration
Central Michigan University

inch 105
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DIRECTIONS: Please respond to all questions. Your name,
address and telephone number are not requested so that all
information will remain completely confidential.

The term "recreation and park" refers to individuals or
agencies in the public sector (such as community recreation
and park, community education, county, state, federal
agencies), quasi-public sector (such as YM/YWCA's, scouts,
camps), private sector (such as membership clubs,
home/apartment/condominium developments, employee services)
and commercial sector (such as resorts, theme parks,
hotels/motels).

Part I. Please check the appropriate items relative to your
situation.

1. 1In what area was your graduate degree?

a. Master of Science in Administration, Recreation
and Park concentration.

b. Master of Arts in Recreation and Park
Administration (with practicum).

c. Master of Arts in Recreation and Park
Administration (with thesis)

d. Master of Science in Outdoor Recreation and Fielcd
Biology

2. In what year did you receive your Master's degree?

a. 1980 f. 1985

L. 1981 g. 1986

c. 1982 h. 1987

d. 1983 i 1988

e. 1984 M 1989

3. What was your employment status while pursuing your
graduate degree?

a. unemployed

b.___ employed, full-time recreation and park
professional

c. emplcyed, part-time recreation and park
professional

d. employed in a non-recreation and park profession
(please specify )

e. other (please specify )
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4. Are you currently
a. employed in a recreation and park position
(please specify title )
b. employed in a non recreation and park position
(please specify title )
c. unemployed

5. Was your undergraduate degree in
a. Recreation and Park Admin. from CMU
b. Recreation and Park Admin. (or similar title)
from another college or university
c. Other (please specify )

Part II. 1In this section you are asked to recall, in
general, your perceptions of the graduate coursework within
the department of Recreation and Park Administration of
Central Michigan University. Please respond to each question
using the following scale.

O--not at all
l1--inadequately
2-—-adequately

3--very adequately
4-—-exceedingly adeguate

In general, to what extent do you think your gracduate
coursework in recreation and park administration .
(circle your response)

6. expanded on your current knowledge 0 1 2 3 ¢4

7. helped conceptualize your leisure 0 1 2 3 4
philosophy

2. helped conceptualize your leader- 0 1 2 3 4
ship style

9. provided research experience 0 1 2 3 4

10. provided practical management 0O 1 2 3 4
level experience

11. allowed for a beneficial c 1 2 3 4

exchange of information
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Part III. 1In this section you are asked to recall your
perceptions of specific graduate coursework you took within
the department of Recreation and Park Administration.

Listed below are all the graduate level courses listed in the
current graduate catalog. To refresh your memory, catalog
descriptions of the courses are enclosed. For item number 13
please use the following rating scale:

0--no value
1--1ittle value
2-—-some value
3--valuable
4~--very valuable

e Fom Fom e +
| 112. Place a |13. Rate each ]
| |check mark in |class taken |
] |this column |relative to its |
] |next to each |value to you in |
] |Jclass taken |your professional]
| |as a graduate |advancement. |
| Course |student. | ]
o e e ———————— e e ittt Lt D +
|RPA 500 Issues in | ] |
|Recreation | | |
o e P o —————————— |
|RPA 503 Independent | | |
|Reading | | |
e et dmm e i
|IRPA 505 Admin. of | ; |
|Recreation and Parks | I |
o e e R e L el P +
|RPA 506 Seminar in | ] ]
|Recreation and Parks | | |
e et it e R +
|[RPA 507 Mgmt. Skills | | |
}in Leisure Svcs. ] ] |
R et SR e i o e +
|RPA 508 Budgeting | | i
|for Rec. and Parks | | |
et et e +
|RPA 509 Microcompu- | | |
| ters in Rec. and | | |
|Parks Admin. | | |
it it e b R e +
|]RPA 515 Rec. in | ] |
|Community Orgs. | | I
Fom e R ettt P e D P e ettt +
|RPA 518 Philosophy | | !
|]of Rec. and Leisure | | |
o R T et ettt +
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e e e L e e o e +
I |12. Place a ]13. Rate each |
| jcheck mark in jclass taken |
| |this column next |relative to its |
] |to each class {value to you in |
| | taken as a |your professional]
|Course jgraduate student. |advancement. |
e Fo e o +
|RPA 520 Prog. Dev. | ] |
|for Camps | ] !
o e Fomm e e et +
|RPA 521 Financial | | |
|Assistance | | |
e e L e PPt et bt e L L L DL L +
|RPA 525 School Rec. | | |
R e e L o ————— e e e e L S D +
|[RPA 540 Community | | |
|Rec. Programming | | |
o e e Fom e — e Frmm e e - +
JRPA 641 Rec. and ] | I
|Cable TV | | |
e et D L L b Dl bl Bty R e L L Db e +
|[RPA §52 Environ- | | |
|mental Interp. | | |
it Tt e e e e L e e it L +
|RPA 553 Family | | |
[Camping { ! I
o e e o +
|[RPA 559 Outdoor Ed. | | |
|Philosophy and i ] |
| Programs | | !
R it T e Lt e e e et B L L bt e ittt L L L +
IRPA 560 Outdoor Ed. | ! |
|School Camping | | |
et o tmm o +
|RPA 561 Seminar in | ! I
[Commercial Rec. | i |
e i L DL Db b fom e ———— o e +
|RPA 600 Advanced | | |
jIssues in Rec. | | |
e Fo e o ————— +
|RPA 603 Advanced | | I
| Independent Reading | | |
e e ettt e +
|RPA 610 Leisure | | |
|Research | ! |
e e e Fmm e +
|RPA 615 Practicum in | | |
|Rec. Supervision and | | !
+Admin. | | |
o e e Rattatata e i +
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Fom - Fom e — e o e +
| |12. Place a |]13. Rate each ]
| |check mark in this |class taken |
| |column next to |relative to its |
| |each class taken |value to you in |
| |]as a graduate Jyour professional]
| | student. |advancement. |
o Fom e B et +

|RPA 620 Planning for
|Rec. and Park

| |

I l
|Facilities | | I
o e o e e +
|RPA 652 Outdoor Rec. | | |
e o o e +
|RPA 653 Camp Admin. | I |
et ittt e et T e Fom e +
|RPA 754 Seminar in | | |
|Recreation | | |
o e o e e e e +
JRPA 791 Ind. Study | | |
e et o e T e LT T e +
|RPA 798 Thesis | | |
e ittt T T e o —— +

14. Rank order the three courses you found the most valuable
(based on course content) with number 1 being the most
valuable.

1.

2.

3.

15, For each course listed in question number 14, list the
topics you found most valuable (based on course content).

course #1

course #2

course #3
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16. Rank order the three courses you found the least
valuable (based on course content) with number 1 being the
least valuable.

1.

2.

3.

17. For each course listed in number 16, list two reasons
you did not find it valuable (based on course content).

course #1

course #2

course #3

18. For each course listed in number 15, list topics you
felt should have been covered (or covered in more detail).

course #1

course #2

course #3

19. What other courses do you feel should be offered on the
graduate level by the Department of Recreation and Park
Administration?

a. Legal aspects

b. Politics

c. Grant writing/application

d. Marketing of recreation and parks
e. other

THANKS FOR TAKING THE TIME AND EFFORT TO COMPLETE THIS SURVEY



Recreation and Park Administration
(RPA)

RAPA 500 fssues In Recreatlon 1.6(Spec) N

Concentrated sludy of currenl recreation and park administration prob-
fems. Workshops cancarned with such areas as public relalions in recreation
facility development, and Natlonal Park Sysiem.

RPA 503 Independent Reading 1{Spec) FW

Exploration In depth of one or mare aspects of the ficld ol recreation o
patk administiation by Individua! sludy.

RPA 505 Administration of Recreation and Parks 3(3.08 F

The organization and administration of the recreation and parks program.
Pioblems of surveys, finance, publiclty, program planning, feadesship, liabil-
fly. and park facilily planning and maintenance. -

RPASOS 'Semlnnr InRecreallon and Park Administiation 3{3.0) O

In-degth study of the inner workings of various cily administrative opera-
tions for recrealion anyg parks.

RPA §07 Man-gemer:l SkHis In Lelsure Services 313.0) W

The development of conceplual and human retations skills necessary to
the successiul management of s leisura service ngency.

RPA 508 Budgeting for Recreation and Parks 3(3.0) FwW

Basic budgetary principles and procedures ol municipal parks and recre-
ation departmenis,

RAPA 503 Microcomputers In Recreation and Park Adminisiration
3(3-0)

Microcomputer applications for recrealion, parks, and leisure. Prerequis-
Htes: EHS 200 0r CPS 100 0r ISA 100 or ISA 221 or permission ol instructor.
RPA 510 Recreation lor Senlor Citizens 3{3:0) F

Pioposing, organizing, administering, and canducting recreation activities
for aider adulls.

RPA 515 Recreation In Community nganlullons 30 O
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RPA 553 Family Camping 2(2-0) D

Types of experiences. necessaiy skills, problems encountered.necassary
equipmenl. health lactors. conservation for the camper, and clher relaled
malters.

RPASS53 Outdoor Educallon-Phllosophy andPrograms 3{3-0} F
Philosophy of outdoor educalion. How outdoor education c¢an enrich and
vilalize the learning process.
RPA 560 Outd Edi lon - School Camping 3(3-0) O
Outdoor education piograms asthay aré Incorporated Into school curncula
with special emphasis on residential ouldoor educalion programs (school
camps).
RPA §61 Seminar In Commercls! Recreatlon 3{3-0) F
New developments, concerns, trends, and opportunities [n the commercial
recreabon field Prerequisiles: RPA 210, 461, or consent of instructor

RPA 580 Recreation for the lll and Handlcapped 3(3-0) FW
Programming ol recrealtion activitias for tha ill and handicapped. Prerequis-
ile: 210.

RPA 581 Therapeutic Recreallon for Speclal Groups 3(3.0) FW
Recieation opporitunities and prog: for y! d. emotionally
disturbed, physically handicapped. and hearing and visually impaired Pre-
requisite: 210
RPA SB2 Compelition for the Retarded 3(3-0) D
Caompetitive recreation programs for the retarded and their place wn total
prog: g for the Spacial Olympics CR.NC only

RPA 583 Semlinar in 'l’heupeullc Rn:rullon 330 W

Current issues and lrends in Lhe t ‘ Pre-
requisite 210 and one of lhe lollowmg 240, 24! or 242 Semnv stalus of
grad Status re¢ A

RPA 584 Communily-Based Programming for the
Handicapped 2(2.0)
Programming leisure selvus for all disabled papulations Emphasts an
ing and in the communily selling Prerequisie

Inter-agency refationships among vatious y agencies p 9
recreation services.
RPA 518 Philosophy o! Recrestion and Leisure 3{3-0) FW
Contribution of purp ! rec 1o the develop! it of the
person. Histoty ol Ihe recreation movement,
RPA 520 Program Development lor Camps 3{3-0y W
Piogram planning and implementation in various types of camps
RPA 521 Flnanclal Assistance for Recreallon and Parks 2(20) F
Working with federal, stale, and private funding sources for leisure
services
RPA 525 School Recreation 3(3-0) D '
The school's responsibility in recreation. Organizing and adminisiering an
eliective schoof recreation program.
RPA 540 Communily Recrestion Piogramming 3(3-0) £W
Programming leisure services lor various populations including elderly,
young. social groups, and in a varlety of sellings.
RPA 541 Recreatlon and Cablg Televislon: Semtinar 1(1-0) W_
Study of Ihe use of cable lelevision It recreation and park agencies as a
public relations. management, piagranning, and comvnumications (ools for
leisure services.,
RPA §52 Environments! Interpretation 2(2.0) W

Techniques of leading nature hikes and developing environmental educa-

tion and historical Inferprelalion programs.

none
RPA 600 Advanced Issues in Recreallon 1-6{Spec) D

Advanced concentralion sludy of a current recrealion of park adminisira-
tion protlem or issue

RAPA 603 Advanced Independent Reading In Recreatlon
HSpee) FW
Sludent develops a seading list in consullation with adviser ard ewpicres
one or mote aspects of the lield of recreation o park administraticn protlem
by indvidual study

RPA 610 Leisure Research 1(1-0) F
Inlroduction fo research methodology lnlended primatily for stugenis on
the practicum option

RPA 615 Practicum in Recreation Supervision and Administralion
6{Spec) S

Supervised and practical experience in soma lacel of recreation or park
3dmunistration or supervision Usually communily recreation or camping ard
ouldoot recrealion programs.
RPA 620 Planning for Parks and Recrestion Facllilies 3(3.0) F

Pnnciples and procedures in the planning, dvelopment. ang mantenance
of park and recreation areas and facililies.
RPA €52 Quidoor Aecroation 2300 W

Examinaiion of local, stale, and national agencies, areas, and problems
involved m outdoor recreation. Partleular allention lo parks and forests
Relaled actvitics and shills
APA 653 Camp Administration 2(2:0) W

Organization and admemnistration of camps, with emphasis on program
planning. selection and Iraining of stalf, camp site selection and develupmant,
and heallh and salely
RPA 754 Seminar In Recrestion 2(2-0) W

Individual and group study of protiems arising in the field of recreation of
park administtation CR:NC only
RPA 791 Independent Study 2{Spec} F.W

A research project Not open o studants taking RPA 798.

RPA 798 Thesis 1-6(Spec) FW
CRINC only
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Table F.1.--Non-recreation and park administration employment status
while pursuing graduate degree.

Title Reported Frequency
Waitress 1
Teacher 15
Human services 1
Curator of exhibits 1
U.S. Army 1
Medical care facility aide 1
Teacher/tennis pro 1
Graduate assistant 6
Work-study 1
Various part-time 1

Total 29
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Table G.1.--Current non-recreation and park administration employ-

ment status.

Title

Reported Frequency

Vice-president, sales and marketing
College admissions

Actor/model

Teacher

Insurance

Boy Scouts of America

Museum curator

U.S. Army

Health specialist

American Cancer Society, executive director
Manager, veterinary medicine office
Client services manager, mental health
Training manager

Musician

Water resource specialist

Michigan Special Olympics

Community education director

Total
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Table H.1.--Non-recreation and park administration undergraduate
degrees of respondents.

Degree Reported Frequency
B.A. in Physical Education 5
B.S. in Education 8
Physical Education/Recreation 1
Biology/RPA/Physical Education 1
Biology 5
Physical Education/Biology 1
Special Education/Physical Education 1
Music Education 1
History 1
Liberal Arts 1
Arborculture/Urban Forestry 1
Industrial Education 1
Social Studies/Education 1
Geography/Earth Science 1
Psychology/Physical Education 1

No response 1
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Table I.1.--Individual ratings of graduate classes taken, in

descending order of registration.

Little Very

Class Value Valuable Valuable Total
RPA 615 Practicum 0 7 55 62
RPA 620 Planning for Rec.

and Park Facilities 1 12 37 50
RPA 653 Camp Administration 4 18 25 46
RPA 505 Admin. of R & P 2 7 35 44
RPA 518 Philosophy of R & P 11 16 17 43
RPA 508 Budgeting 0 3 26 29
RPA 515 Rec. in Comm. Orgs. 1 8 16 25
RPA 500 Issues (variable

topics) 2 10 12 24
RPA 503 Ind. Reading 4 10 8 22
RPA 754 Seminar in Rec. 2 8 11 21
RPA 540 Rec. Programming 1 4 15 20
RPA 603 Adv. Ind. Reading 3 5 10 18
RPA 552 Envir. Interp. 0 2 15 17
RPA 600 Adv. Issues

(variable topics) 2 4 N 17
RPA 610 Leisure Research 3 4 7 14
RPA 652 Outdoor Recreation 0 4 9 13
RPA 506 Seminar in R & P 0 6 6 12
RPA 791 Independent Study 0 3 8 11
RPA 525 School Recreation 1 2 8 11
RPA 553 Family Camping 3 3 4 10
RPA 507 Mgt. Skills in

Leisure Services 0 1 7 8
RPA 509 Microcomnuters 0 1 6 7
RPA 520 Prog. Dev. for Camps 1 1 5 7
RPA 541 Rec. and Cable TV 1 2 4 7
RPA 559 Phil. of Outdoor Ed. 0 0 6 6
RPA 521 Financial Asst. 0 1 4 5
RPA 560 Outdoor Ed. School

Camping 0 2 2 4
RPA 561 Sem. in Comm. Rec. 0 2 2 4
RPA 798 Thesis 0 0 0 0

Total 42 146 37 559

Note: Sixty-seven respondents registered for 559 classes. Class

registrations based on degree requirements and electives
chosen by student in consultation with graduate advisor.
A class was rated of little value 42 times (7.55%), valuable
146 times (26.25%), and very valuable 371 times (66.72%).
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Table J.1.--Suggestions for other courses to be offered in the
graduate program by the Department of Recreation and
Park Administration at Central Michigan University.

Course Offering

Reported Frequency

Legal Aspects

Politics

Grant Writing/Application

Marketing of Recreation and Parks

Networking

Leisure in Society

Volunteer Management

National Park Service/State Parks/
Department of Natural Resources

Liability/Risk Management

Minorities/Women in Recreation and Parks

Sports League Administration

Public Relations

Food and Beverage

Aquatics Management

Landscaping and Grounds Maintenance

Thesis Writing

Fund Raising

Personnel Management

Leisure Research

Military Recreation

Parks Management

Programming

Tourism/Economic Development

— el el ot e ) e ) e d d (1) [N\t —d N\ N N
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