INFORMATION TO USERS

This manuscript has been reproduced from the microfilm master. UMI
films the text directly from the original or copy submitted. Thus, some
thesis and dissertation copies are in typewriter face, while others may
be from any type of computer printer.

The quality of this reproduction is dependent upon the quality of the
copy submitted. Broken or indistinct print, colored or poor quality
illustrations and photographs, print bleedthrough, substandard margins,
and improper alignment can adversely affect reproduction.

In the unlikely event that the author did not send UMI a complete
manuscript and there are missing pages, these will be noted. Also, if
unauthorized copyright material had to be removed, a note will indicate
the deletion.

Oversize materials (e.g., maps, drawings, charts) are reproduced by
sectioning the original, beginning at the upper left-hand corner and
continuing from left to right in equal sections with small overlaps. Each
original is also photographed in one exposure and is included in
reduced form at the back of the book.

Photographs included in the original manuscript have been reproduced
xerographically in this copy. Higher quality 6" x 9" black and white
photographic prints are available for any photographs or illustrations
appearing in this copy for an additional charge. Contact UMI directly
to order.

University Microfilms International
A Beil & Howell Informauon Comgany

300 North Zeeb Road. Ann Arbor, M1 48106-1346 USA
313/761-4700 800/521-0600



Order Number 92088863

Adjustment difficulties and self-concept of academic ability
of East African and Far Eastern students attending selected
universities in the state of Michigan: A comparative study

Wavomba, Patrick Tali, Ph.D.

Michigan State University, 1991

U-M-1

300 N. Zeeb Rd.
Ann Arbor, MI 48106



ADJUSTMENT DIFFICULTIES AND SELF-CONCEPT
OF ACADEMIC ABILITY OF EAST AFRICAN AND FAR
EASTERN STUDENTS ATTENDING SELECTED UNIVERSITIES
IN THE STATE OF MICHIGAN: A COMPARATIVE STUDY

By
Patrick Tali Wavomba

A DISSERTATION

Submitted to
Michigan State University
in partial fulfillment of the requirements
for the degree of

DOCTOR. OF PHILOSOPHY

Department of Teacher Education
1991



ABSTRACT
ADJUSTMENT DIFFICULTIES AND SELF-CONCEPT
OF ACADEMIC ABILITY OF EAST AFRICAN
AND FAR EASTERN STUDENTS ATTENDING

SELECTED UNIVERSITIES IN THE STATE
OF MICHIGAN: A COMPARATIVE STUDY

By

Patrick Tali Wavomba

The purpose of this study was to investigate and compare
adjustment difficulties and self-concept of academic ability of East
African and Far Eastern students attending selected universities in the
state of Michigan.

The study was to determine the student's background demographic
characteristics, identify same of the difficulties foreign students
encounter pertinent to their academic life/experience on Michigan
university campuses, see how these adjustment difficulties relate to
certain demcgraphic characteristics of the students, determine how
students’ self-concept of academic ability relates to certain demo-
graphics and identify factors related to students' high or low concept
of academic ability. Survey methods using questionnaires were employed
in collecting data for this study. Two hundred questionnaires were
distributed to a representative sample of both East African and Far
Eastern students attending three selected Michigan universities:
Andrews University, Western Michigan University and Michigan State
University. One hundred thirty five of the returned questionnaires
were usable. Statistical methods which were employed to analyze data

were descriptive statistics that inclucded freguencies and percentages,



Chi-square tests of statistical significance, means, standard
deviations and analysis of variance.

The analysis of data revealed the following results:

1. There were statistically significant relationships between
perceptions of (a) adjustment difficulties (level of academic
campetition, command of English language, interaction with staff and
faculty, fair treatment in assistantships) and age group, (b) academic
ability (ability to complete college, coampletion of advanced degree)
and age group.

2. There were statistically significant relationships between
perceptions of (a) adjustment difficulties (level of academic
competition, ranking by academic instructors, command of English
language, interaction with students, interaction with staff and
faculty, fair treatment in assistantships) and place of origin, (b)
academic ability (school ability compared with classmates, ability to
complete college, class rank in college, completion of advanced degree,
self opinion of work) and place of origin.

3. The Chi-square results revealed that there were statistically
significant relationships between perceptions of adjustment
difficulties (ranking by academic instructors, interaction with
students) and area of study.

4. It was noted that there were statistically significant
relationships between perceptions of academic ability and gender of
respondents.

5. Statistically sicnificant differences in certain respondents’
demographic characteristics and self-concept of academic ability were

observed.
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CHAPTER 1

STATEMENT OF THE PROBLEM

Backaround of the Study
After World War II, year after year, more students fram abroad

have found their way to colleges and universities in the United States.
In 1950-51 there were 29,813 foreign students in the United States, and
by 1963 to 1964 the number of foreign students increased up to 74,814
according to the Handbook on International Study For Foreign Nationals
(1965, p. 308).

UNESQO's statistical report (1982) showed that there were 286,340
foreign students studying in the United States in 1979. This same
report further indicates that in spite of the current global econamic
crisis, foreign student enrollment will continue to increase. Newsweek
(1982) predicted that the then number of foreign students studying in
the United States colleges and universities would double by the year
1990.

Among foreign students enrolled in these campuses are the African
and Far Eastern students. The National Guide to Sources Statistical
Abstract of the United States (1987) reported that 32,000 African
students were attending United States institutions of higher learning

in 1987.

[
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According to Kabede (1987), African students, those from Eastern
African countries in particular, came to these campuses motivated by
various reasons and influences. However, their primary goal, according
to Tadao (1965), is to obtain a training they cannot get in their
country; then return hame and assist in building their nation.

These foreign students bring to these campuses, while on their
academic pilgrimage, a wealth of unique educational and cultural
experiences which instead of enriching those with whom they come in
contact become, instead, the basis of conflict and misunderstanding.
According to Cable (1974), the major obstacle impeding the foreign
student's adjustment to academic life is the instructor's lack of
awareness that they are dealing with a student with unique cultural
background, attitudes and needs. 1In addition, these students have to
compete in the field of academia with the American students in their
hame ground while they have their differences in culture, language, and
college atmosphere (Tadao, 1965). Porter (1962) supports the above
observations by Cable (1974) and Tadao (1965). Porter (1962) reports
the problem areas of a foreign student's academic experience in the
United States campuses inciude the following: personal relationship
with students, personal relationship with faculty, hearing negative
remarks about personal traits from their home country, cultural
background, the classroom not seeing the student's wecrldview,
discrimination because of color, American professors' ignorance of the
rudiments of foreign culture, etc.

One then wonders how the adjustment difficulties,

misunderstandings, and false perceptions affect these students'
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academic self-concept and ultimately their success. According to
Klimes (1977) many of the difficulties which people experience are to a
large extent the consequences of faulty perceptions of themselves in
relation to the world in which they live. According to Brookover
(1962) , these students' academic success, in many cases, could be
related to their academic self-concept which is a result of their
interaction with their peers and teachers in this new academic
enviromment and also the background of their previous experiences which
they brought with them.

Hence, this current study concerns itself with the problem of
adjustment difficulties and academic self-concept of graduate foreign
students attending selected universities in Michigan. Such a research
effort is timely in light of the fact that few studies of this nature
exist. Also many of the educational providers are not aware of the
foreign students' adjustment difficulties as related to the impact
these difficulties have on the students (Cable, 1974) , the nature of
problems these students encounter while on the United States
college/university campuses, and the ongoing research efforts to
understand the academic experiences of foreign students (Barakat,

1988) .

Purpose of the Study

The major purpose of this study was to investigate the adjustment
difficulties and academic self-concept of East African and Far Eastern
graduate students attending selected Michigan universities pertinent to

their academic life/experiences.
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Most specifically, the purpose of the study was:

a) to determine the students' background demographic
characteristics,

b) to identify perceived difficulties foreign students encounter
pertinent to their academic life/experience on Michigan
university campuses,

c) to see how those perceived adjustment difficulties relate to
certain demographic characteristics of the students,

d) to determine how students' self-concept of academic ability
relates to certain demographics,

e) to identify factors related to students high or low concept

of academic ability.

Research Questions:

The following areas of inquiry were used to quide this study:

1) What are the major perceived difficulties foreign students
attending selected Michigan universities encounter?

2) How do these perceived difficulties relate to students'
demographic characteristics?

3) How do the students' self-concept of academic ability relate to
certain demographic characteristics?

4) What are some of the factors that relate to students high or

low self-concept of academic ability?

Importance of the Studvy
The literature contains little about the adjustment difficulties

and academic self-concept of foreicn students. It is therefore
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important to investigate different factors which might be related to
perceived adjustment difficulties and academic self-concept of foreign
students. Information of this type would be important for the
administrators of student services both in the United States and in
foreign offices in order to investigate and develop strategies which
can improve the services. The study can help both the United States
and foreign international student offices conduct their own orientation
programs and other relevant services. The study also will provide the
counseling centers with information that can help in dealing with
special adjustment difficulties of foreign students. The findings of
this study may also help East African and Far Eastern foreign students
themselves, and their related clubs, in dealing with students'
perceived adjustment difficulties and their academic self-concepts.
The results of the study may hglp different sponsoring governments and
agencies to plan orientation for the students before they leave in
order to familiarize them with the adjustment difficulties they may
encounter. lLastly, the study will contribute to existing literature on

foreign students in the United States.

Assumptions
In conducting this study, the following assumptions were made:
1. The students' responses to the questionnaire are accurate and
reported truthfully.
2. The survey questionnaires are comprehensive enough to
investigate these students' educational experiences and self-

concept of academic ability.
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3. The students were aware of their self-concept of academic

ability and responded with frankness and honesty.

As any study, there are confinements in the scope of this study
and methodology. (1) The sample of the students surveyed were
restricted to selected universities in Michigan and to students
enrolled for classes in the fall of 1990.

(2) The participants of this study were drawn from selected East
African and Far Eastern countries for the purpose of this study only.
The African countries were Ethiopia, Kenya, Uganda, Tanzania, Malawi,
Zambia, Zimbalbwe, Rwanda and Zaire. The Far Eastern countries were
South Korea, Malaysia, Indonesia and the Philippines. Malaysia,
Indonesia and the Philippines are linguistically related to East

Africans.

Definiti e T

1. Academic Achievement:
Refers to the students overall grade point average (or cumulative
G.P.A.).

2. Academic Self-Concept (or Self-Concept of Academic Ability):
Refers to the student's assessment of his/her ability to learn in
the school context (Brookover SCA Review and Further Analysis, p.
2).

3. Adjustment Difficulties:

Refers in this study to variables like: problems of acjustment
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foreign students perceive with reference to their academic
life/experiences, e.g.

1. Financial difficulties

2. Language difficulties

3. Homesickness

4. Academic competition too high

5. Too many writing assignments

6. Discrimination

7. Perception by students

8. Perception by teachers

9. Misunderstood in classes

Limitati

This study was subject to a number of limitations.

1. The respondents d not represent a random sample but were those
who were available. Consequently, a cautious approach to

he cenclusicns of the study was expected.

2. It is possible that the respondents could have misinterpreted
the questions.

3. The conclusion of the study could not have been generalizable
to the study of East African and Far Eastern students of other

colleges and universities in the U.S. because the sample was a

convenience sample selected from only three universities.

0 . . £ the Stud
Chapter I contains the statement of the problem. The general

background of the studv, its purpose, importance, questions which



8
served as a basis for the investigation, assumptions, delimitations,
limitations, and the definition of terms are discussed in this chapter.

Chapter II reviews the literature related to the main concern of
the study. The areas include adjustment difficulties and academic
self-concept ability of foreign students in the USA.

Chapter III describes the methods used for this study. It
discusses the population, study sample, development of survey,
instrumentation, data collection and analysis. It also gives the
sample size and procedures undertaken.

Chapter IV presents and analyzes the research data which were
collected by use of both the Academic Adjustment Difficulties Survey
Form and the Michigan State Self-Concept of Ability Scale.

Finally, Chapter V is the summary and the findings of the study,

conclusion, implications, recommendations and suggestions for future

study.



CHAPTER II

REVIEW OF RELATED LITERATURE

A review of literature for this proposal focused on three main
areas: (a) foreign students in the USA, statistics/reasons or motives
(b) adjustment difficulties on university campuses, c) academic self-
concept (1) in adjustment difficulties, (2) related to gender, SES, and
other factors. A brief review of literature pertinent to African-
American students in predominantly white colleges/universities is first
presented for two reasons. One, the African~American students have a
cultural link with the Eastern Africa students. Two, the African-
Anerican studenis attending predoninantly white campuses have
experienced unique educational experiences in those schools. For these
two reasons, this particular literature may provide a basis for
understanding £he educational experiences of Eastern African and Far

Eastern students on American college and university campuses.

Research literature abounds in this area as the Bibliography
attests. For the purpose of this study, however, only a few studies
are cited to highlight the educational experience of African-American

students in American oolleces/universities.

2
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Walter R. Allen in his preliminary report of winter 1981, Study of
Black Undergraduate Students Attending Predominantly White State-
Supported Universities, said that there was considerable evidence of
social adjustment difficulties which undoubtedly had negative
consequences for Black student outcomes (Walter, Preliminary Report,
Winter 1981, p. 5). Structures, norms, practices and personnel of
predominantly white campuses or schools may ultimately determine
whether black students' outcomes are positive or negative (Walter,
1979) .

Walter, in his study about the Correlates of Black Student
Adjustment, Achievement and Aspirations at a Predominantly White
Southern University, says that Black students enter white universities
as victims of sustained personal and institutional discrimination. He
adds that after their entrance, such incidents of discrimination
evidently do not cease and black students subsequently experience
adjustment and performance problems (Walter, August 1979).

According to Walter, Black students do not enjoy the same levels
of academic success as the majority of students on predominantly white
campuses. Whether for reasons of their distinctive characteristics or
adjustment difficulties, black students perform less well academically
than whites (Walter, 1979). On the average, black students have hicher
attrition rates (DiCesare, 1972); lower grade point averages (Boyd,
1974) ; and lower enrollments in postgraduate programs (ISEP, 1976).
The black students also report more academic problems (Willie, 1572;
Webster, 1979); and display greater disparities between educational

aspirations and eventual attairments (ISEP, 1976) than do white
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students. The academic difficulties of black students on white
campuses are often compounded by the absence of remedial/tutorial
programs and information exchange with whites, i.e., faculty and
students (Boyd, 1974).

Despite the initial difficulties that most black students
experience, many make the required adjustments and are academically
successful in predominantly white institutions (Ballard, 1973; Boyd,
1977).

Foreion Students

Since World War II extensive research and many national
conferences have been devoted to the concerns and difficulties
encountered by foreign students. Higher educational institutions in
the United States have reported increased enrollment of international
students in recent years. The Institute of International Education
projects that by 1990 one million international students may be
attending colleges and universities in the United States (Carter and
Sedlacek, 1986) . These foreign students have different reasons for
coming to the United States (Spaulding and Flacks, 1976) . After their
extensive review of literature, they concluded that foreign students
came to the United States (a) to receive an advanced education or
training that is not available at home, (b) to acquire prestige through
an American institution, (c) to take advantage of available scholarship
funds, (d) to escape unsettled political or economic conditions in
their home countries, and (e) to learn mcre about the United States.

Every country in the world looks to the United States as a center,

not only for the study of education, but also for advanced study in
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other fields (Barakat, 1988). Although research has found
international students to have strong academic skills, high educational
aspiration, and positive attitudes toward their school, other studies
have found that international students face many difficulties in their
adjustment to higher education in the United States (Boyer and others,
1986) . These students come with different objectives to accomplish
while in the States, they come with special problems of cultural
differences, language handicaps and completely different college
atmosphere (Tadao, 1965) which need attention.

Studies in foreign students' adjustment tell us that one

of the most striking facts among the foreign students'

adjustment is that there is a severe cultural shock,

emotional confusions caused by the sudden change of the

cultural norm from his own country's norm to the United

States, upon his arrival to the United States which may

cause some confusions in one's self-concept (Tadao) .

Nancy (1983), writing on Adjusting an American Teacher Education
Program to Meet the needs of Malaysian Students said that while the
young students from Malaysia were experiencing the stress of culture
shock, lanquage proficiency was a problem for clder studcnts since the
requirement of the program was student teaching. It was difficult to
place Malaysian student teachers in local schools.

These obstacles will always be there. Statistics further indicate
that in spite of the current global economic crisis, foreign student
enrollment will continue to increase (Okafor, 1987). In Newsweek
(1982) it was predicted that the number of international students who

were studying in the United States' colleges and universities would

double by 1990.
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In view of these facts, international students continue to
experience numerous and endless adjustment problems (Okafor, 1987). No
doubt these problems are likely to affect the self-concepts of these
international students in one way or another.

Dunnett (1981), of the National Association for Foreign Student
Affairs, says:

Not only have U.S. institutions of higher education

been indifferent to the adjustment problems of foreign

students, they have also given little attention to

such problems as the relevancy of American educational

programs for the developing world (p. 11).
These needs may be better met if the United States' institutions of
higher learning would take a much closer interest in the foreign
students.

The biggest obstacles impeding adjustment of international
students is instructors' lack of awareness that they are dealing with

people of different cultural backgrounds, attitudes and special needs
(Cable, 1974).

African Students

The African students are part of the body of international
students who experience difficulties in adjusting themselves not only
in the areas of academics, but in other aspects of life as well.

Okafor, in his study of Adjustment of African Students at Michigan
State University, says that emotional, personal and financial aspects
of adjustment were cited to be areas of serious problems. Educational
problems were associated with lack of money for school expenses,
feeling of home-sickness and social adjustment (Okafor, 1987). African

students come to the United States under different categories. There
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are those who come on their own and there are also those who come under
sponsorship of different organizations. Clark (1963) found out that
students with govermment scholarships performed better academically
than those who did not have govermment scholarships. Pruitt (1978)
found that the major difficulties facing African students included
weather changes, communication, discrimination, depression, tiredness

and hamesickness.

Asian Students

The perceptions of Southeast Asian graduate students at the
University of Pittsburgh were explored. The students were asked to
elucidate the problems which arose as they and their families adapted
to the American experience. Findings are reported in seven categories.
They are the following: (1) academic expenses did not cause financial
problems but the students had financial difficulties with the cost of
living and recreational activities; (2) comments about housing were
negative, especially on amount of space, costs, and heat; (3) all of
the students rated their facility with English as adequate, but a few
of the spouses expressed inadequacies in this area; (4) most of the
students approved of their children's learning English, but thought
American culture to be at odds with their own and did not want their
children to adopt aspects of it; (5) impressions of American schools
were positive; (6) the students and their families were in good health;
and (7) most of the students are successful academically, as are their
children. The research confirms previous findings about inter-

national students and their families (Ruelrakul,-Pimon, 1987).
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Financial Problems

Dalili, Farid in their study on "Roles and responsibilities of
International Student Advisors and Counselors in the United States"
(1982) said that most foreign students are often unfamiliar with
American society and aspects of university life, including academic
programming, registration procedures, and financial aid. They added
that the financing of their studies is often the most difficult part of
a foreign student's stay.

Boyer and Sedlacek (1986) also said that the anticipated hardest
part of adjustment for foreign students is the meeting of financial
expenses.

The adjustment difficulties of Japanese high school students

studying in the United States were examined in order to create a
framework for the oonstruction of orientation materials for exchange
students. A total of 106 Japanese students enrolled in U.S. senior
nhigh schools as participants in the AFS Year Program to the United
States completed a Japanese language questionnaire which asked them to
rate and comment on 54 items describing potential adjustment problems.
This report lists the questionnaire items and summarizes the student
comments according to the U.S. culture in general, school life and
peers, family life, and the use of English. Results indicate that for
the students the most difficult aspects of living in America included
knowing appropriate topics to talk about, understanding the way
Americans showed emotions and American humor, making friends with other

students, and getting used to the informal relaticnships between
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students and teachers. In general, there were few problems regarding
the students' relationship with the host parents and children.
However, when problems did arise, it was extremely difficult for the
students to discuss them with the host family. Most students felt that
they had not had adequate training in oral English (Hartung, Elizabeth-
Ann, 1983),

Most foreign students come from countries that are not highly
industrialized and many have language difficulties. They face new
teaching methods, different behaviors of teachers and different
expectations of students. Lack of contact or inability to make contact
with Americans can lead to alienation for foreign students, but most
students do retain their own cultural identity when they adjust to the
United States (Dalili, Farid, 1982).

Essien (1975) stated that the African students did not interact
freely with Americans. According to a study done by Gaither and
Griffin (1971), English proficiency was the most important problem for
foreign students at the university. Foreign students often have
difficulty articulating precisely what they feel is lacking in the
classroom. They frequently camplain of an instructor's seeming lack of
commitment, faculty unawareness of international students' fears and
concerns, and teachers' inability to establish rapport with these
students (Cable, 1974).

Foreign students pose real different problems to
each instructor . . . the success or failure of
these students may be in large measure related to
the quality and kind of instruction they receive
(p. 40).
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Orientati 1 c lina Servi

While research has suggested numerous problems and adjustment
difficulties faced by international students attending colleges and
universities in the United States, cultural differences may be barriers
for international students in their seeking and receiving help for such
problems. This study was conducted to examine whether certain
noncognitive variables, shown previously to be predictive of academic
success for international students, were predictive of whether
international students used counseling services at a university
counseling center. Freshman international students completed the
Noncognitive Questionnaire during an orientation data collection
session. Students' responses were compared with their use of
counseling center services over the next eight semesters. The results
revealed three noncognitive variables which significantly (p < .05)
predicted counseling center use: understanding and ability to deal with
racism; nontraditional ways of acquiring knowledge; and preference for
long-temm goals over short-term immediate needs. These findings have
implications for designing outreach and counseling services for inter-

national students (Boyer & Sedlacek, 1987).

Personal Relationships

Porter (1962) reported many of the problem areas as follows:
Personal relationship with students, personal relationship with
faculty, hearing remarks about personal traits of people from their
home country, parental ties at hame, cultural background, having to
shift educational goals, the classroom not seeing their world view,

discrimination because of color, American professors' ignorance of the
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rudiments of foreign culture, losing identity with people at home, and
cultural differences.

To expand on previous studies of the difficulties encountered by
Japanese students in the United States, 20 newly-arrived Japanese
university students were interviewed about ten areas of daily life:
nonverbal communication, money, time, systems of measurement, clothes,
education, transportation, communication, manners, and getting
acquainted with Americans. Results indicated that newly-arrived
Japanese had difficulty in a number of these areas. For example, while
the students understood American coins and bills, they were unfamiliar
with checking accounts, writing checks, or the average cost of a meal
or a hotel room. Although students knew what clothing to wear for
business and school occasions, they had problems knowing what kinds of
clothing to wear for social occasions due to limited knowledge of the
levels of formality in social situations. It is concluded that

Japanese students need more cultural preparation before ccming to the

This section of the review highlights major researchers in the
area of academic self-concept. Also, major findings in this area are
presented. Wylie (1961, 1974), Purkey (1970), Gergen (1971), and
Qpandt (1972) indicate persistent and significant relationship between
self-concept and academic achievement.

Self-concept is a type of concomitant learning. Brookover,
Peterson and Thamas (1962), Brookover et al (1965), and Brookover,

Erickson and Joiner (1967) conducted three projects which represent
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continuous phases of a six-year study. The major portion of the study
was addressed to the development of self-concept of academic ability
and its impact on academic performance of students from grades seven
through twelve.

Brookover and his colleagues (1965) and Vilhotti (1973) conclude
that self-concept of academic ability is associated with academic
achievement at each grade level (p. 201) . Reeder (1955), Bodwin
(1957) , Borislow (1962) and Shaw (1963) support that self-rating of
students' self-concept has a significant relationship to achievement in

a school setting.

Sicnificant Ot

Brookover et al (1962) concluded that there was a significant
association between the self-concept that an individual held of himself
and the perceptions father, mother, best friends and teacher had of him
(p. 208). Staines (1958) , Davidson and Lang (1960) and Brookover et al
(1962, 1967) reported student self-concept enhancement by teachers who
Create an atmosphere of greater psychological security. Rosenthal and
Jacobson (1968) say that the teacher, by his facial expression,
posture, and speech, helps or hinders the learner in his learning.
Teacher-pupil congruence and teacher's perception of the student seem
to be of greater importance than the method of instruction (Purkey) .

Self-concept is not static but, as Purkey states it, is dynamic.
"Self-concept of academic ability is not a constant but varies with the
social situation and the expectations, evaluations that students
perceive others hold for them" (Brookover and Schurr, 1967). These

studies, among manv others, have been done and yet much has to be found
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out which could help similar experiences among the East African
students.

Perspectives on international educational exchange and the needs
of foreign students for academic and career advising and assistanée in
adjusting to a new culture are considered. Obtaining a degree fram an
American higher education institution is highly desired by many persons
in developing countries, and the high standards foreign students have
to meet often results in the best students being selected. The
financing of their studies is often the most difficult part of a
foreign student's stay. Credits from one country that are not valid in
another and inadequate preparation programs are major difficulties for
the foreign student. Lack of contact or inability to make contact with
Americans can lead to alienation for foreign students, but most
students do retain their own cultural identity when they adjust to the
United States. It is suggested that higher education should be
ooncerned with foreign students' adaptation to the educational system,
their readiustment on returning tc their home countries, and the

relevance of the curriculum to the priorities of these countries.

Conclusion
The separate but complementary roles of the international student
advisor and counselor are discussed, and foreign student personnel
services are addressed. It is suggested that the increasing number of
international students indicates a need for a full-time foreign student
advisor. The job is complicated by the different cultures and
different academic and personal problems of foreign students.

International students need assistance in admissions and orientation,
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information about institutional facilities and services, and
understanding of laws regarding aliens. English language proficiency
is a major concern to admissions officials, and the counseling and
testing office's role in assessing credentials and placing students is
important. Foreign students are often unfamiliar with American society
and aspects of university life, including academic programming,
registration procedures, and financial aid, housing, and health
services. An international student counselor should facilitate the
student's adjustment. Most foreign students came fram countries that
are not highly industrialized and many have language difficulties.
They face new teaching methods, different behaviors of teachers, and
different expectations of students. Social relationships, career
oounseling, and return adjustment are additional concerns (Dalili,

Farid, 1982).



CHAPTER III

METHODOLOGY
This chapter presents the methodology used in securing data
pertinent to the research questions raised in this study. It discusses
the population, sample, instrumentation, procedures for data collection
and method used to analyze the data.

Bopulation:

(1) The sample of this study was drawn from East African and Far
Eastern students attending the following universities in the state of
Michigan: Andrews University, Western Michigan University, and
Michigan State University.

(2) The study questionnaire was sent to 200 East African and Far
Eastern students enrolled in those selected institutions in the fall
quarter of 1990.

Eastern Africans in this study refers to persons from the
countries of Ethiopia, Kenya, Uganda, Tanzania, Malawi, Zambia,
Zimbabwe, Rwanda and Zaire. In addition, the Far Eastern students in
this study will refer to those who caome from the following countries:

South Korea, Malaysia, Indonesia, and the Philippines.

22
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Sanple:

According to other researchers like Alereck and Settle (1985), the
most desirable and convenient sample for survey research is one that is
done randomly because it is the most representative of the entire
population. The sample for this study consisted of 200 Eastern African
and Far Eastern students enrolled from the selected Universities in the
State of Michigan for the fall of the 1990-1991 school year.

Of the 200 questionnaires that were sent out, 145 (72.5%) were
returned. Of those which were returned 6 were not usable. 139 (69.5%)

were used for this study.

Educational Institution Number of students
Michigan State University n=80
a) Far Eastern 40
b) Eastern African 40
Andrews University n=60
a) Far Eastern 30
b) Eastern African 30
Western Michigan University n=60
a) Far Eastern 30
b) Eastern African 30
Total number of students 200

The above numbers fram each of the selected universities were

determined by the researcher for the purpose of this studv only.
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Research Design

Descriptive research methods were used for this study. The three
purposes of research are exploration, description, and explanation (E.
Babbie 1986) . Descriptive research describes facts and characteristics
of any given area of interest factually and with accuracy. According
to Babbie (1986), "description is the precise measurement and reporting
of the characteristics of same population or phenomena." Borg and Gall
(1983) , however, say that descriptive studies are primarily concerned
with finding out what Observation and survey methods are frequently
used in collecting descriptive data.

For this study the survey method was chosen as appropriate because
it is recommended as the method of choice whenever it is important to
establish the status of any one given phenomenon (Morley 1970) . This
type of approach is done by asking a specific population of individuals
what they know, believe or value about any given phenomenon. As Babbie
(1973) says, such information can be collected through three methods of
survey administration: face-to-face interview, telephone interview and
mail questionnaires. This present study adapted all three methods.
Borg and Gall (1971); Shaughnessy and Zechmeister (1985); Babbie (1973)
say that the purpose of the one-shot survey is to describe the
characteristics of the population at the time of the study. 1In this
study a sample population is selected and data are then collected from
the sample at one point in time (the fall of 1990).

Although descriptive research does not address causality, it has
its value in that it helps in establishing facts and relationshigs

which could later result in the establishment of causal laws. The
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results of this study intended to identify the adjustment difficulties
and academic self-concept abilities of the Eastern African and Far

Eastern students.

Instrumentation
In order to examine the educational characteristics of the East
African and Far Eastern students, two instruments were utilized:

(1) Academic Adjustment Difficulties Survey Form:

This instrument measured students' academic adjustment
difficulties. This instrument was developed in three stages. First,
literature pertinent to foreign students on United States university
campuses in order to distill items related to students' academic
adjustment difficulties. A preliminary questionnaire was then
developed on the basis of literature review of pre-survey.

Second, an interview schedule was constructed. In this interview
10 students (6 Andrews, 2 WM, 2 MSU) from the population were asked to
identify or indicate the difficulties they were encountering in their
academic experiences. The interview was face-to-face and by telephone
depending on whichever method was convenient. The responses to these
interviews were recorded, noting difficulty patterns which emerged.

Third, adjustment difficulty items from both the literature review
and interview schedules then provided the basis for the formulation of
the preliminary adjustment difficulty survey form.

Fourth, after the preliminary survey form was constructed two
experts were asked to review the survey to see if its items appear to

measure the student's academic adjustment difficulties.
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Fifth, the questionniare was then refined and pilot tested with 12
students, requesting them to go over the instrument with regard to
clarity of the questions.

Finally, the instrument was refined, and readied to be
administered to students. The instrument was treated for Coefficient
Alpha by running the split half test.

(2) The next instrument was the Michigan State Self-concept of
Academic Ability Scale. The Self-concept of Academic Ability Scale was
developed by Dr. Brookover under the United States Office of Education
Co—-operative Research Project number 845 through Michigan State
University, Human Learning Research Institute (Brookover 1967, p. 9).

The scale contained eight items. Each item was scored from five
to one with the higher self-concept alternatives receiving the higher
values. The respondent was asked to compare his competence with that
of others in his social system. The reliability coefficients ranging

from .77 to .88 of the SCA scale were higher than those typically

The perceived evaluations by parents, friends, and teachers of
academic ability of 561 subjects correlated between .775 and .927 by
Hoyt's Analysis of Variance.

The fifteen—item pretest was subjected to item analysis and
Guttman scaling. "Items with less than .50 point biserial correlation
with the total score were eliminated. The resulting items were
subjected to Guttman scalogram analysis. . ." (Brookover et al. 1967,

p. 158) . Items with duplicated responses were also eliminated. "The
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remaining eight items formed a Guttman Scale with a .91 coefficient of
reproducibility”™ (Torgenson, 1958, p. 159).
Permission for the use of the SCA was granted in a letter by Dr.
W. B. Brookover. (See appendix C.) Both the MSU instrument and the
Foreign Student Adjustment Survey Form were put together as one

instrument and then administered at the same time.

Confidentialif
The subjects were advised in the direction given in the

questionnaire to omit their names. They were assured that their names

would not appear in the study.

Face-to-Face or Telephone Interviews

The most important step to be taken while constructing a
survey instrument is the conceptualization. This involves a
thorough review and grasp of the available literature, the
objective of the study, and the nature of the data needed (Babbie
the understanding of the literature can point out the general
areas of significance, survey researchers may gain a more
realistic perspective of the important variables in their study by
conducting exploratory interviews with the representatives of the
population for whom the survey is intended.

Because of the exploratory nature of the study and limitation of
literature on the topic of adjustment difficulties and academic self-
concept ability of Eastern African and Far Eastern students, a

comparative study, information for survey construction was obtained by
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conducting exploratory interviews. The researcher conducted face~to-
face interviews with a purposive sample of ten students from the
population (6 Andrews, 2 W, 2 MSU). In a purposive or judgmental
sampling, the researcher uses his/her judgment to choose respondents
who fit the purposes of the study, rather than just choosing the
nearest available individuals as in a convenience sampling (Bailey
1978).

Since this was an exploratory nature of survey research, it was
necessary to use a diverse sample of students. Of the 6 from a private
institution (Andrews University), 4 were males and 2 were females. Of
the 4 fraom public institutions (WM and MSU) , 2 were males and 2 were
females. |

The questions in the interview were used to investigate the areas
of inquiry for this study in particular. Open-ended questions allow
the respondent considerable freedom to determine what information to

give voluntarily, including attitudes that closed questions might miss

According to Stewart and Cach (1974) , openended questions have
some disadvantages. Interviews for these types of gquestions require a
skillful interviewer who is able to control the interview, and who is
also able to redirect responses so that no repercussions are created in
the thought flow which could reduce the enthusiasm of responses that
follow.

The interviews were conducted in an understanding and relaxed
climate. This type of relaxed climate was obtained as a result of the

researcher engaging the respondent in casual conversation at the
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beginning of the interview. Before the beginning of the interview,
each of the respondents was given a letter which had the following
information:
1. The topic and the purpose of the interview.
2. Assurance that participation in the interview was entirely
voluntary.
3. Assurance that confidentiality of the respondents would be
maintained. '
4. An indication that a copy of the research findings would be

available for those who would want them.

Pre-testing Ouesti .
According to Borg and Gall (1983), after the development of the

draft questionnaire, the next step is to pre-test it. These Pre-tests
do refer specifically to the testing of the study design. As Babbie
(1973) says, the purpose of conducting pre-tests is to assess item
clarity and to locate errors in the formatting or in the directions.
It is fram a population similar to the one from which the researcher
plans to draw research subjects that the pre-test sample should be
selected. Borg and Gall (1983) add that the pre-test form of the
questionnaire should provide space for the respondents to make comments
about the questionnaire itself. This is to indicate whether some
questions seem ambiguous or whether provisions should be made for
certain responses that are not included in the questionnaire and other
points that could lead to the improvement of the questionnaire.
During the time of the pre-testing, the students were encouraged

to give feedback comments to the investigator concerning the
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questionnaire instrument for the item construction, for dlarity and for
ideas on the items. The questionnaire form included a section for
comments.

It was the pre~test comments and feedback information from the
sample of students that was used to develop a complete and final
questionnaire. The respondents comments were very useful. The
specific information was noted and included in the appropriate place in
the questionnaire. The clarity of the questionnaire, construction and
formatting were the main concern of the researcher. Ambigquity was made
clear in the questionnaire and proper corrections were made as
suggested by the pre-test sample respondents.

(Bardie and Anderson 1974) say that some rules of questionnaire
format have been developed based on experience and research on
questionnaire designs. The rules pointed out the format should
include:

1. Making the questionnaire look attractive.

Z2. Organizing and laying out the questions so that the
questionnaire is as easy to complete as possible.

3. Numbering the questionnaire items and pages.

4. Brief, clear instructions, printed if possible
in bold lettering.

5. Using examples before items that might be confusing or
difficult to understand.

6. Beginning the questionnaire with a few interesting,

non-threatening items.
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7. Enough information in the questionnaire so
that items are meaningful to the respondent.

8. Making the questionnaire as short as possible and

consistent with the study's objectives.

9. Not putting important questions in a long

questionnaire at the end of the questionnaire.

These rules and formats were used as a checklist for the
questionnaires of this study before they were ready to be given to the
respondents.

One of the major problems in doing a questionnaire survey is to
get back the responses needed as a basis of drawing any conclusions.
What made it easier for the respondent to feel comfortable was the
letter of transmittal that accompanied the questionnaire. Gall and
Borg (1983) said that respondents should be given a good reason for
campleting the questionnaire and sending back to the researcher at a
given time. The transmittal letter should also give assurance of
confidentiality if sensitive information is asked. Tne purpose of the
study should be explained briefly and in such a way as to make the
subject feel that the study is significant and important.

The above guidelines were important for the respondents who read
the transmittal letter and the questionnaire themselves carefully.

The questionnaire and the cover letter were the main guidelines
the respondents referred to in order to decide whether or not to
complete the geustionnaire, although either my assistants or I would be
present for any clarification needed. Thus, great care was taken in

making the format of the questionnaire attractive and encouraging a
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potential respondent to complete the questionnaire (Borg and Gall
1983).

The questionnaire consisted of two main parts: (A) Background
characteristics and Academic adjustment difficulties Survey Form with
three subtopics: General Demographic Characteristics, Secondary School
Educational Experiences and Academic Adjustment Difficulties. (B) The
Self-Concept of Academic Ability Scale with subtopic: Academic
Ability.

Part A : Numbers 1 through 12 were used to record General
Demographic Characteristics data;

A : Numbers 13 through 16 were used to record Secondary School
Educational Experiences data;

A : Numbers 17 through 25 were used to record perceived Academic
Adjustment Difficulties: (a) Academic performance, Language,
Classroom/Campus A.C. related interaction, fairness/discrimination and
orientation.

Part B: Numbers 26 through 33 were used to record perceived
Academic Ability.

Collection of Data

The questionnaire was administered to each responcent on his/her
own campus by the researcher himself and his two assistants from each
campus. This was to minimize delay in mailing and maximize a close
relationship through contact with the respondents. The researcher and
his assistants were present to answer respondents' questions for

clarity of the questionnaire items.
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Whenever face-to-face contact failed, the researcher made
telephone calls to ensure that possible arrangements could be made to
pick the questionnaire up the following day. Within two weeks all the

questionnaires were ready for analysis.

Validit 1 Reliabili

Since the first part of the instrument (Background Characteristics
and Academic Adjustment Difficulties Survey Form) was developed by the
researcher, validity and reliability must be addressed. The validity
in educational measurement is recognized by content, concurrent
predictive and construct. Construct, concurrent, and predictive
validity were tested by sufficient data from previous studies and by
three experts. In addition, content validity was chosen as the most
appropriate test of validity for this particular study.

According to Borg and Gall (1971), content validity is the degree
to which the test items represent the content the test is trying to
measure and the total universe of content in that area. Unlike other
types of validity, as Borg and Gall say, content validity is tested
subjectively (Borg and Gall 1971).

A review of the literature indicates material necessary for item
construction but it is based on subjective judgment of the investigator
(Crane and Brewer 1973) . The content areas for adjustment difficulties
and academic self-concept of East African and Far Eastern students were
estimated by the judgment of the researcher based on the review cf
literature, and from the information provided by the questionnaire pre-

test evaluation forms completed by the students. All students who
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participated in the pre-test agreed with each of the content areas as
representative of the foreign students'adjustment difficulties.

The second part of the instrument (Self-Concept of Academic
Ability) , having been used by many different researchers for different
studies an indication of its validity and its reliability.

Since reliability is the level of consistency of measuring
instrument (Borg and Gall 1971), it is usually expressed as a
coefficient indicating the extent the test is free of error variance
(Borg and Gall 1971). The internal consistencies of the instruments
used for this study were assessed through computation of alpha
coefficients. A combination of the data that was collected from the
two groups was transformed for computer analysis. A codebook was
constructed to transform the questionnaire data to numerical form for

computer data entry.

Procedure for Data Analysis

The data collected was submitted to a frequency count to control
the data entry or coding errors. A frequency distribution was printed
out that was given both the number and percent for each response
category as well as the total number of missing cases and response
percent was also displayed.

Descriptive statistics were calculated and displayed for the total
population and for each population group. These included mean and
standard deviations for all of the questionnaire items that utilized
interval data. A breakdown procedure was utilized to display
descriptive statistics for variables broken down by subgroups within

the population.
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An Analysis of Variance (ANOVA) test was utilized to compute F-
ratios in order to determine if a significant effects existed between
population groups or subgroups and certain variables. The data
analysis consisted of data tables accampanied by descriptive narrative
explaining the data results for each item on each survey questionnaire.
The descriptive data showed the relationship between perceptions of
respondents and identified areas of adjustment difficulties and
academic ability. Also a camparison between the respondents from East

Africa and those from the Far East.

lables

The following tables were constructed to present the data and

statistical analysis results.

4.0 Frequencies and percentages of selected demographic character-
istics for the responses. This included age, gender, type of
institution, general area of study, duration in U.S.A. Prior
orientation, orientation in U.S.A., area setting of high
school.

4.1 Frequencies and percentages for the perception of adjustment
difficulties for respondents. Identifies levels of adjustment
difficulties: level of academic competition, ranking by
academic instructors, command of English language, interaction
with students, interaction with staff and faculty, fair
treatment in assistantships, grades as a reflection of
academic performance, lack of tuition and fees, lack of

orientation before and after enrollment.
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4.2 The Chi-square results for the relationship between perception
of the identified levels of adjustment difficulties mentioned
in the above table.

4.2.1 Chi-square of age group by level of academic competition.

4.2.2 Chi-square of age group by command of English language.

4.2.3 Chi-square of age group by interaction with staff and
faculty.

4.2.4 Chi-square of age group by fair treatment in assistantships.

4.3 The Chi-square results for the relationship between
perceptions of level of adjustment difficulties (see table
4.1) and gender of respondents.

4.4 The Chi-square results for the relationship between
perceptions of adjustment difficulties (see table 4.1) and
type of institution.

4.5 The Chi-square results for relationship between perceptions of
adjustment difficulties in table 4.1 and area of study.

4.5.1 Chi-square of area of study by ranking of academic
instructors.

4.5.2 Chi-square of area of study by interaction with students.

4.6 Chi-square results for the relationship between perceptions of
the adjustment difficulties (table 4.1) and duration in U.S.A.

4.7 The Chi-square results for relationship between perceptions of
adjustment difficulties in table 4.1 and place of origin.

4.7.1 Chi-square of place of origin by level of academic

competition.
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4.7.2 Chi-square of place of origin by ranking of academic
instructors.

4.7.3 Chi-square of place of origin by command of English
language.

4.7.4 Chi-square of place of origin by interaction with students.

4.7.5 Chi-square of place of origin by interaction with staff and
faculty.

4.7.6 Chi-square of place of origin by fair treatment in
assistantships.

4.8 The Chi-square results for relationship between perceptions of
academic ability: school ability compared with close friends,
school ability compared with classmates, ability to complete
college, class rank in college, campletion of advanced degree,
self opinion of work, grades capable of getting, and
respondents' age group.

4.8.1 Chi~square of age group by ability to complete college.

4.8.2 Chi-square of age group by campletion of advanced degree.

4.9 The Chi-square results for the relationship between
perceptions of academic ability and gender of respondent.

4.9.1 Chi-square of gender by school ability compared with close
friends.

4.9.2 Chi-square of gender by class rank in college.

4.9.3 Chi-square of gender by completion of advanced degree.

4.10 The Chi-square results for the relationship between

perceptions of academic ability and type of institution.
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4.1]1 The Chi-square results for the relationship between
perceptions of academic ability and area of study.

4.12 The Chi~-square results for the relationship between
perceptions of academic ability and duration of stay in U.S.A.

4.13 The Chi-square results for the relationship between
perceptions of academic ability and place of origin.

4.13.1 Chi-square of place of origin by school ability compared
with classmates.

4.13.2 Chi-square of place of origin by ability to complete
college.

4.13.3 Chi-square of place of origin by class rank in college.

4.13.4 Chi-square of place of origin by completion of advanced
degree.

4.13.5 Chi-square of place of origin by self opinion of work.

4.14 Presentation of Analysis of Variance (ANOVA) results for the
effect of certain demographic characteristics (age, gender,
type of institution, general area of study, duration in
U.S.A., place of origin) and self-concept of academic ability.

4.15 Presentation of Variance (ANOVA) results for the effect of
adjustment difficulties (see table 4.1) on the self-concept of
academic ability.

The returned data were computer scored. Descriptive statistics
(frequency counts/percentages) were used to answer question 1 which
deals with adjustment difficulties pertinent to academic life. The
frequency counts were backed with typical narratives fram interview

schedules conducted face—to-face or by telephone. This was done after
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the data had been returned and computer scored. Proper place and time
was arranged by the investigator and the respondents. This gave added
depth to the numbers frequencies.

For question 2 a Chi-square test was used to determine the
relationship between perceived adjustment difficulties and certain
students demographic characteristics.

In question 3, like 2, a chi square test was used to determine the
relationship between students concept of academic ability with certain
students demographic characteristics.

Finally, question 4 was answered in the following stages:

a) After the seven items of the SCAA section of the
questionnaire had been scored, the students were
categorized into low and high level concept of academic
ability.

' After sending out the self-concept questionnaire and then scoring
them, categorizing students into low and high self-concept of academic
ity, the researcher planned for face-to-face or telephone
interviews depending on convenience of the respondents. Immediately
after scoring the items and categorizing them the researcher made
contact with the correspondents and planned for specific time and means
of handling it.

The researcher planned an interview with twenty students from low
self-concept of academic ability (10 from East African students and 10
from Far Eastern students). Also twenty from high self-concept of

academic ability (10 from East African students and 10 from Far Eastern

students) .
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After all responses were gathered, the researcher sorted out
emerging response patterns and then tried to determine how high and low
self-concept categories compared (similarities and contrasts) in

relation to the emerging patterns.



CHAPTER 1V
PRESENTATION AND ANALYSIS OF DATA

Introduction

This chapter presents the analysis and findings of data collected
from the survey instruments and procedures as described in Chapter III.

The purpose of this study was to investigate the perceived
adjustment difficulties and self-concept of academic ability of East
African and Far Eastern students attending selected Michigan
universities pertinent to their academic life/experiences. It was to
determine the students demographic characteristics, identify
difficulties foreign students encounter pertinent to their academic
life/experience on Michigan university campuses, see how those
perceived adjustment difficulties‘relate to certain demographic
characteristics of the students, determine how students' self-concept
of academic ability relates to certain demographics, and identify
factors related to students high or low concept of academic ability.

The study was conducted to give tentative answers to the research
questions presented in Chapter I. Findings related to those questions
are presented in this chapter. The chapter is divided up into five

secticns. The first section describes the respondents who participated

41
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in the study in terms of their distribution in certain demographic
variables. The second section presents findings on the perception of
adjustment difficulties for East African and Far Eastern students. The
third section reports the findings regarding the relationship between
perceptions of adjustment difficulties and respondents' demographic
characteristics. The fourth section presents the Chi-square results
for the relationship between perceptions of academic ability and
certain respondents' demographic characteristics. The fifth section
presents the findings (A) of the results for the effect of certain
demographic characteristics and self-concept of academic ability, (B)
of results for the effect of adjustment difficulties on the self-

oconcept of academic ability.

Table 4.0
This table presents frequencies and percentages of selected

demographic characteristics for East African and Far Eastern students.
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TABLE 4.0
FREQUENCIES AND PERCENTAGES OF SELECTED DEMOGRAPHIC

CHARACTERISTICS FOR EAST AFRICA
AND FAR EASTERN STUDENTS

Demographic Eastern Africa Far East
Characteristics Levels n % n %
Age < 30 yrs 17 31.5 57 73.1
30 yrs + 37 68.5 21 26.9
Gender Male 37 68.5 49 60.5
Female 17 31.5 32 39.5
Type of Public 36 66.7 50 6l.7
institution Private 18 33.3 31 38.3
General area Science 25 48.1 37 45.7
of study Social Sc. 27 51.9 44 54.3
Duration in U.S.A. > 5 yrs 15 27.8 18 22.2
2-4 yrs 27 50.0 37 45.7
< 2 yrs 12 22.2 26 32.1
Prior orientation Yes 7 13.0 26 32.1
No 47 87.0 55 67.9
Orientation Yes 43 82.7 66 8l.5
in U.S.A. No 9 17.3 15 18.5
Area setting of Urban 26 48.1 59 73.7
high school Rural 28 51.9 21 26.3
Characteristics—F, i P

The first section of the two survey forms (Appendix) asked for
general demographic information of the respondents. These data then
provided an overall spectrum that should be borne in mind while
interpreting and reporting the results of the study. The demographic
characteristics considered for this study of the East African and Far

Eastern students are reported in Table 4.0. Putting side by side the
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demographic of the East African and Far Eastern students, one would not
be able to see much difference except the age groups in which they

fall:
(a) Age: 30 years and more EA = 68.5%; FE = 26.9%

Less than 30 years EA = 31.5%; FE = 73.1%
(b) Gender: Male EA = 68.5%; FE = 60.5%
Female EA = 31.5%; FE = 39.5%
(c) Type of institution:
Public EA = 66.7%; FE = 61.7%
Private EA = 33.3%; FE = 38.3%
(@ General area of study:
Pure Science EA = 48.1%; FE = 45.7%
Social Sciences EA = 51.9%; FE = 54.3%
(e) Duration in U.S.A.:
More than 5 yrs EA = 27.8%; FE = 22.2%
2-4 years EA = 50.0%; FE = 45.7%
(£) Pricr cricntaticn; for Mo EA = 87.0%; FE = §7.95%
Orientation in U.S.A.
"Yes" EA = 82.7%; FE = 81.5%
(g) Area setting at high school:
Urban FA = 48.1%; FE = 73.7%
Rural EA = 51.9%; FE = 26.3%

The setting at the high school of the sample used show scme big
differences because of the areas where parents of these respondents
lived when they went for a high school education. It could be that

there are more high schools in the rural areas in East Africa than



45
there are in the urban areas. The other reason could be that the
financial obligation for the East African students is more affordable
in the rural high schools than it is in the urban high schools. The
Far Eastern, on the other hand, could be that there are more parents
living in the urban areas than there are in the rural areas. The other
reason could be that the schools in urban setting have good facilities
and more attractive educational environment that makes parents who can
afford the high expenses send their children. Whatever the reasons

are, no attempt is made in this study to find out why.

Summary
The frequencies and percentages given in table 4.0 for the

selected demographic characteristics for East African and Far Eastern
students show that East African respondents who were 30 years of age or
more outnumbered those who were less than 30 years of age. The Far
Eastern students who were less than 30 years of age outnumbered those
who were 30 years of age or more. There were more males than females
for both East African and Far Eastern respondents. Public institutions
had more respondents than private institutions. Information given
concerning area of study indicates that there were more in social
sciences than those who were in pure sciences. The majority of the
respondents in each case, according to the information given, had been
in the U.S.A. for 2-4 years. Most of the respondents fram East Africa
and from the Far East said that they did not receive orientation before
coming to the U.S.A. On the other hand, most reported that they were
oriented when they came to the U.S.A. Finally, reporting on area

setting at high school, the information indicates there were more Far
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Eastern respondents from urban setting at the high school than the East

African respondents.

P tati e R b Findi
The research findings in relation to the four research questions

are presented in the remaining portion of this chapter.

Research Ouestion 1

What are the major difficulties foreign students attending
selected Michigan universities enoounter?

Data analysis for research question 1 was based on the frequencies
and percentage ratings of the East African and Far Eastern students'
perceptions on each of the adjustment difficulties identified. Table
4.1 shows these adjustment difficulties at different levels:
definitely, probably, not sure or no. Reporting on these, respondents
differ from one level to the other, although same similarities are
apparent. As the data in Table 4.1 indicates, a majority of
participants in the East African sample perceived:
(a) that level of academic competition was not a
major concern (47.2%)

(b) they were among the best-ranking by academic instructors
(57.1%)

(¢) they had no problem as far as the command of the English
language was concerned (79.6%)

(d) that their interaction with other students did
not pose any concern (83.3%)

(e) their interaction with staff and faculty did not

pose any concern (63.0%)



(£)

(g)

(h)

(i)
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were not sure whether there was fair treatment in
assistantships (30.8%), although a sizeable number
of them felt definitely that there was some unfair-
ness in the treatment of assistantships (28.8%)
grades given were a reflection of academic per-
formance (39.2%)
lack of tuition and fees definitely created a big
concern (48.1%)
lack of orientation before or after enrollment was

no major problem (56.0%).

The same table 4.1 describes the perceptions of the Far Eastern

students on the same adjustment difficulties. A majority of the

respondents from this group perceived:

(a)

T

(c)

(a)
(e)

that probably the level of academic competition

posed a concern (43.0%); a sizeable number said that
definitely this caused a concern (39.2%)

veiage as fal as railking by academic instructors
was oconcerned (64.6%)

that probably command of English language was a

problem (69.2%)

that interaction with students was not a problem (51.9%)
that interaction with staff and faculty probably was an
area of concern (32.1%), although others said that it
was not an area of concern (32.1%)

that probably fair treatment in assistantships posed a

concern (43.0%)
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(g) that probably grades are a reflection of academic per=
formance (39.2%); others said "Definitely grades
are a reflection of academic performance" (36.7%)

(hl) that lack of tuition and fees definitely posed a
concern (34.6%)

(h2) that probably lack of tuition and fees posed a
concern (34.6%)

(i1) that lack of orientation before or after enrollment
caused no major problems (40.0%)

(i2) that probably lack of orientation before or after
enrollment was an area of concern (35.0%).

Although these data collectively suggest that all respondents were
experiencing some adjustment difficulties, the same data shows
differences between the perception of these two groups as percentages
of different groups show.

(East African and Far Eastern Students)

Level Of academic compecition (NO major problem

East African students = 47.2%; Far Bastern students = 17.7%
Ranking by academic instructors (Among the best)

East African students = 57.1%; Far Eastern students = 32.9%
Command of English language (No major problems)

East African students = 79.6%; Far Eastern students = 29.5%
Interaction with students (Poses no concern)

East African students = 83.3%; Far Eastern students = 51.9%
Interaction with staff and faculty (Pcses no concern)

East African students = 63.0%; Far Eastern students = 32.1%
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No fair treatment in assistantship (Definitely)
East African students = 28.8%; Far Eastern students = 24.1%

Grades as a reflection of academic performance (Definitely)

East African students = 39.2%; Far Eastern students = 36.7%
Lack of tuition and fees (Definitely poses a concern)
East African students = 48.1%; Far Eastern students = 34.6%

Lack of orientation before and after enrollment (Does not pose a major

concern)

East African students = 56.0%; Far Eastern students = 40.0%
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Table 4.1

Frequencies and percentages for the perception of
Adjustment difficulties for East Africa

and Far Eastern students

East Africa Far East
Adjustment
difficulties Level n % n %
Level of academic Definitely 12 22.6 31 39.2
competition Probably 16 30.2 34 43.0
No 25 47.2 14 17.7
Ranking by academic Among the best 28 57.1 26 32.9
instructors Average 20 40.8 51 64.6
Below average 1 2.0 2 2.5
Command of English Probably 11 20.4 54 69.2
language No 43 79.6 23 29.5
Interaction with Definitely 4 7.4 9 1.4
students Probably 5 9.3 29 36.7
No 45 83.3 41 51.9
Interaction with Definitely 4 7.4 11 14.1
with staff and faculty Probably 4 7.4 25 32.1
Not sure 12 22,2 17 2.8
No 34 63.0 25 32.1
Fair treatement in Definitely 15 28.8 19 24.1
assistantships Probably 8 15.4 24 43,0
Not sure 16 30.8 20 25.3
No 13 25.0 6 7.6
Grades as a reflection Definitely 20 39.2 29 36.7
of academic Probably 16 31.4 31 39.2
performance Not sure 9 17.6 12 15.2
No 6 11.8 7 8.9
Lack of tuition and Definitely 25 48.1 27 34.6
fees Probably 11 21.2 27 34.6
Not sure 3 5.8 9 11.5
No 13 25.0 15 19.2
Lack of orientation Definitely 4 8.0 6 7.5
before and after Probably 9 18.0 28 35.0
enrollment Not sure 9 18.0 14 17.5
No 28 56.0 32 40.0
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Research Question 1

What are the major difficulties foreign students attending
selected Michigan Universities encounter or go through?

Although there was a general agreement among all respondents (East
African and Far Eastern students) at all perceived adjustment
difficulties, their perceptions at each level differed remarkably
looking at the percentages represented. The East African students seem
to adjust themselves to the most perceived difficulties more favorably
than the Far Eastern students. Those of the East African students who
have high perception of themselves seem to be more than those who had
low perception of themselves concerning the identified difficulties
(see table 4.1). On the other hand, the frequencies and percentages of
the Far Eastern students show that those who had low concept of
themselves are more than those with high concepts of themselves on each
of the difficulties (see table 4.1). However, the level of adjustment
difficulties may have differed fram one group to the other, the fact
still remains that level of academic campetition ranking by academic
instructors, command of English language, interaction with other
students on campuses, interaction with staff and faculty, fair
treatment in assistantships, grades as a reflection of academic
performance, lack of tuition and fees, lack of orientation before and
after enrollment were all identified as areas of adjustment

difficulties.
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Research Question 2

How do these difficulties relate to students' demo-
graphic characteristics?

In order to answer this research question, table 4.2 through table
4.7 will be used to report the participants' responses. Table 4.2
reports the Chi-square results for the relationships between
perceptions of adjustment difficulties and respondents' age group.

Nine categories were contrasted with demographic characteristics
to determine possible relationships:—Level of academic competition,
Ranking by academic instructors, Cammand of English language,
Interaction with students, Interaction with staff and faculty, Fair
treatment in assistantships, Grades as a reflection of academic
performance, Lack of tuition and fees, Lack of orientation before and

after enrollment.

Iable 4.2
In table 4.2 the Chi-square results for the relationship between

perceptions of adjustment difficulties and respondents' age gioup are
reported. There was no significant relationship between age group and
perceived ranking by academic instructors, interaction with students,
grades as a reflection of academic performance, lack of tuition and
fees or lack of orientation before and after enrollment.

The table for the entire population as a group, however, shows
that there were significant relationships between (a) age group and
perceived level of academic competition, (b) perceived command of
English language and age group, (c) age group and perceived interaction

with staff and faculty, (d) age group and perceived fair treatment in
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assistantships,-as indicated in tables 4.2.1 through 4.2.4. Looking
back to the different age groups (<30 years of age and 30 years or
more) , the table shows that younger students perceive that they
experience more problems with the level of academic competition
experiences in their classes.

The table also shows that it is the younger students who were
perceiving more problems with the cammand of English language.
However, as far as interaction with staff and faculty was concerned,
the older students indicate that they were having more problems than
the younger students. The younger students again were experiencing
more problems as far as perceived fair treatment in assistantship was

concerned.
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Table 4.2

The Chi-Square results for the relationship between

perceptions of adjustment difficulties

and respondents' age group

Adjustment Chi-Square

difficulties Value d.f P-Value
Level of academic competition 9.10 2 0.011%*
Ranking by academic instructors 0.78 2 0.678
Command of English language 8.21 1 0.004*
Interaction with students 5.57 2 0.062
Interaction with staff

and faculty 11.95 3 0.008*
Fair treatement in assistantships 10.36 3 0.016*
Grades as a reflection

of academic performance 1.87 3 0.600
Lack of tuition and fees 6.93 3 0.074
Lack of orientation before and

after enrollment 1.87 3 0.600

* Significance at 0.05 level

Table 4.2.1 shows the relationship between age group of the

respondents and the perceived level of academic campetition.
relationship was tested for significance by means of a Chi-square test.
The results shows that there is significant relationship between age

and perceived level of academic competition:

P =0.011).

= 9.096; P<0.05;

The
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TABLE 4.2.1

CHI-SQUARE OF PERCEIVED LEVEL
OF ACADEMIC QOMPETITION BY AGE GROUP

COUNT I I I I
ROW % I LESS THAN 30 I 30 YEARSOR I ROW TOTAL I
COLUMN % I YEARS I MORE I I
I 30 I 12 I I
YES DEFINITELY I 71.4% I 22.6% I 42 I
I 38.0% I 23.5% I I
I 34 I 17 I I
YES PRCBABLY I 66.7% I 35.3% I 51 I
I 43.0% I 33.3% I I
I 15 I 22 I I
NO I 40.5% I 59.5% I 37 I
I 9.0% I 43.1% I I
I 79 I 51 I I
CALUMN TOTAL I 60.8% I 39.2% I 130 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
9.096 2 0.011*

Table 4.2.2 shows the relationship between age group and perceive
command of English lanquage. The relationship was analyzed for
significance by means of a Chi-square test. There was a significant
relationship between age group and perceived command of English level:

(X =8.205; P< 0.05; P = 0.004).



56

TABLE 4.2.2

CHI-SQUARE OF PERCEIVED COMMAND
OF ENGLISH LANGUAGE BY AGE GROUP

COUNT I I I I
ROW % I LESS THAN 30 I 30 YEARSCR I ROW TOTAL I
COLUMN % I YEARS I MORE I I
I 47 I 18 I I
YES PRCBABLY I 72.3% I 27.7% I 65 I
I 60.3% I 34.6 I I
I 3l I 34 I I
NO I 47.7% I 52.3% I 65 I
I 34.7% I 65.4% I I
I 78 I 52 I I
COLUMN TOTAL I 60% I 40% I 130 I
I I I I
CHI-SQUARE DBEGREES OF FREEDOM SIGNIFICANCE
8.205 1 0.004*

Table 4.2.3 shows how the respondents by age group perceived

interactions with staff and faculty. The relationship was tested by
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significant relationship between age group and perceived interaction
with staff and faculty: X = 11.950; P< 0.05; P = 0.008.



57

TABLE 4.2.3

CHI-SQUARE OF PERCEIVED INTERACTION
WITH STAFF AND FACULTY BY AGE GROUP

COUNT I I I I
ROW % I LESS THAN 30 I 30 YEARSCRI ROW TOTAL I
QOLUMN % I YEARS I MORE I I
I 11 I 5 I I
YES DEFINITELY I 68.8% I 31.3% I 16 I
I 13.9% I 9.8% I I
I 24 I 5 I I
YES PROBABLY I 82.8% I 17.2% I 29 I
I 30.4% I 9.8% I I
I 18 I 10 I I
NOT SURE I 64.3% I 35.7% I 28 I
I 22.8% I 19.6% I I
I 26 I 3l I I
NO I 45.6% I 54.4% I 57 I
I 12.9% I 60.8% I I
I 79 I 51 I I
CALUMN TOTAL I 60.8% I 39.2% I 130 1
I I I I
CHI-SOURRE DEGREES OF FREEDOM SIGNIFICANCE
11.950 3 0.008*

Table 4.2.4 shows the relationship between age group and perceived
fair treatment in assistantships. The results were tested for
significance by means of a Chi-square. The analysis of the
respondents' scores show that there is significant relationship between
age and the way they perceive fair treat-ment in assistantships (X =
10.356; P< 0.05; P = 0.016) . The younger respondents seem to be

experiencing more problems than their counter older respondents.
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TABLE 4.2.4

CHI-SQUARE OF PERCEIVED FAIR TREATMENT
IN ASSISTANTSHIPS BY AGE GROUP

COUNT 1 I I I
ROW % I LESS THAN 30 I 30 YEARS ORI ROW TOTAL I
COLUMN $ I YEARS I MORE I I
I 17 I 16 I I
YES DEFINITELY I 51.5% I 48.58 I 33 I
1 21.8% I 3148 I I
I 31 I 11 I I
YES PROBABLY I 73.8% 1 26.2%8 I 42 1
I 39.7% I 21.68 I I
I 24 I 12 1 I
NOT SURE I 66.7% 1 33.33 I 36 1
I 30.8% I 23.58 I I
I 6 I 12 1 I
NO I 33.3% I 66.7% I 18 I
I 7.7% I 23.5¢ I I
1 78 1 51 1 I
COLUMN TOTAL, I 60.5% 1 39.5% I 129 I
1 I 1 I
CHI-SQUARE DEGRFES OF FREEDOM SIGNTFICANCE
10.356 3 0.016*
Table 4.3

In table 4.3 the Chi-square results for the relationship between
perceptions of adjustment difficulties and gender of respondents was
based on the responses for each of the nine categories of adjustment
difficulties pointed out in table 4.2. The Chi-square test/statistical
significance was used to determine whether there was any significant
relationship between the perceptions of adjustment difficulties and

gender.
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Fram the analysis observed, it appears that gender did not matter.
Both males and females seemed to have had similar perceptions of
adjustment difficulties for each of the nine categories being

considered.

Table 4.3

The Chi-Square results for the relationship between
perceptions of adjustment difficulties
and Gender of respondent

Adjustment difficulties Chi-Square

value d.f P-Value
Level of academic competition 0.046 2 0.976
Ranking by academic instructors 1.370 2 0.504
Camand of English language 3.384 2 0.184
Interaction with students 4.979 2 0.083
Interaction with staff
and faculty 5.727 3 0.126
Fair treatement in assistantships 1.854 3 0.603
Grades as a reflection
of acadenic performance 2.727 3 0.153
Lack of tuition and fees 4.961 3 0.175
Lack of orientation before and
after enrollment 2.079 3 0.556

Table 4.4

The Chi-square test of statistical significance was used to test
the significance of the relationship between perceptions of adjustment
difficulties and type of institution fram which the participants were
drawn. The participants appeared to give similar responses across all

items which were used. Distinctions among the respondents fram private
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institutions and public institutions were not significant. It appears
that both East African and Far Eastern students perceive similar
adjustment difficulties regardless of the type of institution, whether
private or public. All the nine categories of adjustment difficulties
pointed out in the study and tabulated in this table 4.4 represent the

participants' responses.

Table 4.4

The Chi-Square results for the relationship between
perceptions of adjustment difficulties
and type of institution

Chi-Square
Adjustment difficulties Value d.f P-Value
Level of academic campetition 0.454 2 0.797
Ranking by academic instructors 2.298 2 0.317
Command of English language 0.628 2 0.730
Interaction with students ' 3.826 2 0.148
Interaction with staff
and faculty 2.335 3 0.506
Fair treatement in assistantships 3.041 3 0.385
Grades as a reflection
of academic performance 2.500 3 0.475
Lack of tuition and fees 1.747 3 0.627
Lack of orientation before and
after enrollment 0.909 3 0.823

Table 4.5

The Chi-sguare test of statistical significance was used to test
the relationship between perceptions of adjustment difficulties and

area of study. All the nine levels of adjustment difficulties being
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observed in this study were examined to see if there were any levels
that indicated significant relationship with the area of study by the
respondents.
Table 4.5 shows that there is no statistical significant
relationship between area of study and the nine levels of adjustment
difficulties observed except perceived ranking by academic instructors

and interaction with studens.

Table 4.5

The Chi-Square results for the relationship between
perceptions of adjustment difficulties
and area of study

Chi-Square
Adjustment difficulties Value d.f P-Value
Level of academic competition 3.675 2 0.159
Ranking by academic instructors 6.131 2 0.047 *
Cammand of English language 1.623 2 0.444
Interaction with students 6.612 2 0.037 *
Interaction with staff
and faculty 3.631 3 0.304
Fair treatement in assistantships 0.899 3 0.826
Grades as a reflection
of academic performance 1.674 3 0.643
Lack of tuition and fees 5.810 3 0.121
Lack of orientation before and
after enrollment 2.377 3 0.498

* Significance at 0.05 level

The Chi-square test of statistical significance was used to test

the significance of the relationship.
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Table 4.5.1 shows the perceptions of the respondents for the
relationship between area of study and ranking of academic instructors.
The relationship tested by means of a Chi-square test indicates that
there is a significant relationship between area of study and perceived

ranking by academic instructors: (X = 6.131; P< 0.05; P = 0.047).

mm 4.5.1

CHI-SQUARE OF AREA OF STUDY BY PERCEIVED
RANKING OF ACADEMIC INSTRUCTORS

QOUNT I 1 I I
ROW % I SCIENCE I SOCIAL I ROWTOTAL I
COLUMN % I I SCIENCE I I
I 19 I 36 I I
AMONG BEST I 34.5% I 65.5% I 55 I
I 31.7% I 52.2% I I
I 40 I 3l I 1
AVERAGE I 56.3% I 43.7% I 71 I
I 66.7% I 44.9% I I
I 1 I 2 I I
BELON AVERAGE I 33.3% I 66.7% I 3 I
I 1.7% I 2.9% I I
I 60 I 69 I I
CaLUMN TOTAL I 46.5% I 53.5% I 129 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
6.131 2 0.047*

Table 4.5.2 presents the Chi-square results of the relationship
between the area of study of the respondents and perceived interaction
with students. The results indicate that there is significant
relationship between area of study and perceived interaction with
students: (X = 5.612; P< 0.05; P = 0.037).
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TABLE 4.5.2

CHI-SQUARE OF AREA OF STUDY BY
PERCEIVED INTERACTION WITH STUDENTS

COUNT I I I I
ROW % I SCIENCE I  SOCIAL I ROWTOTAL I
COLUMN % I I  SCIENCE I I
I 11 I 3 I I
YES DEFINITELY I 78.6% I 21.4% I 14 I
I 17.7% 1 4.2% I I
I 15 1 19 I I
YES PROBABLY I 44.1% I 55.9% 1 34 I
1 24.2% 1 26.4% 1 I
I 36 I 50 I I
NO 1 41,9% I 58.1% I 86 I
I 58.1% I 69.4% I I
1 62 I 72 I 1
CCLUMN TOTAL I 46.3% I 53.7% I 134 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
5.612 2 0.037*
Table 4.6

Table 4.6 indicates that there is no statistical significance for
the relationship between perceptions of adjustment difficulties and the

respondents' duration of stay in the U.S.A.
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Table 4.6
The Chi-Square results for the relationship between

perceptions of adjustment difficulties
and duration in U.S.A.

Chi~Square
Adjustment difficulties Value d.f P-Value
Level of academic competition 0.544 4 0.969
Ranking by academic instructors 1.918 4 0.751
Command of English language 4.678 4 0.322
Interaction with students 4.624 4 0.328
Interaction with staff
and faculty 6.495 6 0.371
Fair treatement in assistantships 4.069 6 0.667
Grades as a reflection
of academic performance 3.763 6 0.709
Lack of tuition and fees 12.103 6 0.060
Lack of orientation before and
after enrollment 4.933 . 6 0.552

The Chi-square test of statistical significance was used to test
the significance of the relationships between perception of the
respondents for adjustment difficulties and their places of origin.

Table 4.7 presents the Chi-square results for this relationship.
As shown in the table, statistically significant relationships were
observed. Tables 4.7.1 - 4.7.6 show the statistical significant
relationship between the variables used and the respondents' places of
origin. However, there are three adjustment difficulties in this table
which do not show any statistically significant relationship with the
place of origin: grades as a reflection of academic performance, lack

of tuition and fees, lack of orientation before and after enrcllment;
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there is no significant relationship between these and the place of

origin.
Table 4.7
The Chi-Square results for the relationship between
perceptions of adjustment difficulties
and place of origin
Chi-Square

Adjustment difficulties Value d.f P-Value
Level of academic competition 13.376 2 0.001 *
Ranking by academic instructors 7.313 2 0.026 *
Camand of English language 32.208 2 0.000 *
Interaction with students 14.877 2 0.006 *
Interaction with staff
and faculty 16.904 3 0.007 *
Fair treatement in assistantships 14.647 3 0.002 *
Grades as a reflection
of academic performance 0.960 3 0.811
Lack of tuition and fees 4.955 3 0.175
Lack of orientation before and
after enrollment 4.845 3 0.183

* Significance at 0.05 level
Table 4.7.1 shows the relationship between the respondents' place
of origin and perceived level of academic campetition. The
relationship was tested for significance by means of a Chi-square test.
The result for this test shows that there is a significant relationship
between perceptions of level of academic competition and respondents'
place of origin (X = 13.376; P< 0.05; P = 0.001). The percentages

indicate that respondents fram the Far East perceive more problems in
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adjusting than those from East Africa in the area of academic

competition.
TABLE 4.7.1
CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
LEVEL OF ACADEMIC COMPETITION
QOUNT I I I I
ROW % I EASTAFRICA I FAREAST I ROW TOTAL 1
QOLUMN % I I I I
I 12 I 31 I I
YES DEFINITELY I 27.9% I 72.1% I 43 I
I 22.6% I 39.2% I I
I 16 I 34 I I
YES PRCBABLY I 32.0% I 68.0% I 50 I
I 30.2% I 43.0% I I
I 25 I 14 I I
NO I 64.1% I 35.9% I 39 I
I 47.2% I 17.7% I I
I 53 I 79 I I
COLUMN TOTAL I 40.2% I 59.8% I 132 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM STGNTFTCANCE
13.376 2 0.001*

Table 4.7.2 presents the Chi-square results for the relationship
between the place of origin and perceived ranking by academic
instructors. As table 4.7.2 shows, statistically there is a
significant relationship between place of origin and perceived ranking
by academic instructors (X = 7.3132; P< 0.05; P = 0.026).

As the table indicates, it appears the respondents fram the Far
East perceive more problems than those from East Africa as far as

ranking of academic instructors are concerned.
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TABLE 4.7.2

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
RANKING OF ACADEMIC INSTRUCTCRS

COUNT I I I I
ROW % I EASTAFRICA I FAREAST I ROW TOTAL I
COLUMN % I I I I
I 28 I 26 I I
AMONG BEST I 51.9% I 48.1% I 54 I
I 57.1% I 32.9% I I
I 20 I 51 I I
AVERAGE I 28.2% I 71.8% I 71 I
I 40.8% I 64.6% I I
I 1 I 2 I I
BELON AVERAGE I 33.3% I 66.7% I 3 I
I 2.0% I 2.5% I I
I 49 I 79 I I
COLUMN TOTAL I 38.3% I 61.7% I 128 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
7.3132 2 0.026*

The Chi-square test of statistical significance was used to test
the significance of the relationship between place of origin and
perceived command of English language. Table 4.7.3 presents the Chi-
square results for this relationship. As is indicated in the table,
there is a statistically significant relationship between place of
origin and perceived command of English language (X = 32.208; P< 0.05;
P = 0.000). The percentages indicate that respondents from the Far
East perceive more hardship in adjusting themselves as far as the

command of English is concerned than those fram East Africa.
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TABLE 4.7.3

CHI-SQUARE OF PLACE OF ORIGIN BY
PERCEIVED COMMAND OF ENGLISH LANGUAGE

COUNT I I I I
ROW % I EASTAFRICA I FAR EAST I ROW TOTAL I
COLUMN % I I I I
I 11 I 54 I I
YES PRCBABLY I 16.9% I 83.1% I 65 I
I 20.4% I 69.2% I I
I 43 I 23 I I
NO I 65.2% I 34.8% I 66 I
I 79.6% 1 29.5% I I
I 54 I 77 I I
COLUMN TOTAL I 40.9% I 59.1% I 131 I
I I 1 I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
32.208 1 0.000*

Table 4.7.4 shows the relationship between place of origin for the
respondents and percei-~d interaction with students. The relationship
was tested for significance by means of a Chi-square test. The results
show that there is a statistically significant relationship between
place of origin and perceived interaction with students (X = 14.877;
P< 0.05; P = 0.006) . As observed in the table, respondents fram the
Far East perceive more difficulties in interacting with other students

than respondents fram East Africa.
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TABLE 4.7.4

CHI-SQUARE OF PLACE OF ORIGIN BY
PERCEIVED INTERACTION WITH STUDENTS

COUNT I I I I
ROW % I EARSTAFRICA I FAREAST I ROWTOTAL I
COLUMN % I I I I
I 4 I 9 I I
YES DEFINITELY I 30.8% I 69.2% I 13 I
I 7.4% I 11.4% I I
I 5 I 29 I 1
YES PROBABLY I 14.7% I 85.3% I 34 I
I 9.3% I 36.7% I I
I 45 I 41 I I
NO I 52.3% I 47.7% I 86 I
I 83.3% I 51.9% I I
I 54 I 79 I I
CQLUMN TOTAL I 40.6% I 59.4% I 133 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
14.877 2 0.006*

place of origin and perceived interaction with staff and faculty. The
relationship was tested for significance by means of a Chi-square test.
The results show that there was a statistically significant
relationship between place of origin and perceived interaction with
staff and faculty (X = 16.904; P< 0.05; P = 0.007) . Respondents from
the Far East seem to have perceived more adjustment difficulties in
interacting with staff and faculty than their counter respondents from

East Africa.
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TABLE 4.7.5

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
INTERACTION WITH STAFF AND FACULTY

COUNT 1 I I I
ROW % I EASTAFRICA I FAREAST I ROW TOTAL I
COLUMN % I I I I
I 4 I 11 I I
YES DEFINITELY I 26.7% I 73.3% I 15 I
I 7.4% I 14.1% I I
I 4 I 25 I I
YES PRCBABLY I 13.8% I 86.2% I 29 I
I 7.4% I 32.1% I I
I 12 I 17 I I
NOT SURE I 41.4% I 58.6% I 29 I
I 22.2% I 21.8% I I
I 34 I 25 I I
NO I 57.6% I 42.4% 1 59 I
I 63.8% I 32.1% I I
I 54 I 78 I I
CQLUMN TOTAL I 40.9% I 59.1% I 132 1
I I I I
CHI-SQUARE DEGREES OF FREFDOM STIGNTFTCANCE
16.904 3 0.007*

Table 4.7.6 shows the relationship between place of origin and
perceived fair treatment in assistantships. The relationship was
tested for significance by means of a Chi-square test. The results
show that there is a statistically significant relationship between
place of origin and respondents' perception as far as fair treatment in
assistantships is concerned (X = 14.657; P< 0.05; P = 0.002).

Percentages show that respondents fram the Far East seem to have
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perceived more difficulties in adjusting in understanding fair

treatment in assistantships than those fram East Africa.

TABIE 4.7.6

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
FATR TREATMENT IN ASSISTANTSHIPS

COUNT I I I I
ROW % I EASTAFRICA I FAREAST I ROW TOTAL I
COLUMN % I 1 I I
I 15 I 19 I I
YES DEFINITELY I 44.1% I 55.9% I 34 I
I 28.8% I 24.1% I I
I 8 I 34 I I
YES PRCBABLY I 19.0% I 81.0% I 42 I
I 16.4% I 43.0% I I
I 16 I 20 I I
NOT SURE I 44.4% I 55.6% I 36 I
I 30.8% I 25.3% I I
I 13 I 6 I I
NO I 68.4% I 31.6% I 19 I
I 25.0% I 7.6% I I
I 52 I 79 I I
COLUMN TOTAL I 39.7% I 60.3% I 131 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
14.657 3 0.002*
Research Question 3

How do the students' concepts of academic ability relate
to certain students' demographic characteristics?

In order to answer this question, the Chi-square test of
statistical significance was used to test the significance of the
relationship between certain students' demographic characteristics and

their perceived academic ability.
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Tables 4.8 - 4.13 present the relationship between perception of
academic ability and age group, gender of respondents, type of
institution, area of study, duration in U.S.A. and place of origin.
All seven academic variables are tested for significance by means of a
Chi-square test.

Table 4.8 shows the summary of the Chi-square results for the
relationship between perceptions of academic ability and respondents’
age group. As shown in table 4.8, statistically significant
relationships were observed between age group and ability to camplete
college and also between age group and completion of advanced degree.
The remaining seven variables in the table did not show any

statistically significant relationship.

Table 4.8

The Chi-Square results for the relationship between
perceptions of academic ability and
respondents’ age group

Chi-Square

Academic Ability Value d.f P~Value
School ability compared with

close friends 3.747 4 0.441
School ability compared with

Class mates 5.706 4 0.222
Ability to complete college 9.889 3 0.020 *
Class rank in college 8.206 4 0.084
Campletion of advanced degree 14.862 4 0.005 *
Self opinion of work 6.136 4 0.189
Grades capable of getting 5.348 2 0.065

* Significance at 0.05 level
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The Chi~-square test of statistical significance was used to test

the significance of the relation between age group and perceived
ability to complete college. Table 4.8.1 presents the Chi-square
results for this relationship. As the table shows, statistically
significant relationship was observed at (X = 9.889; P< 0.05; P =
0.020). The table indicates that the younger respondents perceived
more difficulties in completing a college education than the older

respondents.
TABLE 4.8.1
CHI-SQUARE OF AGE GROUP BY PERCEIVED
ABILITY TO COMPLETE COLLEGE
COUNT I I 1 I
ROW % I LESSTHAN30 I 30 YEARS ORI ROW TOTAL I
QOLUMN % I YEARS I MORE I I
I 50 I 46 I I
YES DEFINITELY I 52.1% I 47.9% I 96 I
I 69.4% I 92.0% I I
I 15 I 4 I I
YES PROBABIY T 78.9% I 21.1% T 19 I
I 20.8% I 8.0% I I
I 6 I I I
NOT SURE I 57.1% I I 6 I
I 15.2% I I
I 1 I I I
NO I 100.0% I I 1 I
I 1.4% I I I
I 72 I 50 I I
CQLUMN TOTAL I 59.0% I 41.0% I 122 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE

9.889 3 0.020*
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Table 4.8.2 shows that there is a statistically significant
relationship between age groups and perceived likelihood of campletion
of advanced degree. The statistical significance relationship was
tested by means of a Chi-square test (X = 14.862; P< 0.005; P =

0.005) . The younger respondents experience more problems than older

respondents.
TABLE 4.8.2
CHI-SQUARE OF PERCEPTION OF LIKELIHOOD OF
COMPLETION OF ADVANCED DEGREE
BY AGE GROUP
COUNT I 1 I I
ROW % I LESS THAN 30 I 30 YEARSCR I ROW TOTAL I
QOLUMN % I YEARS I MORE I I
I 24 I 33 I I
VERY LIKELY I 42.1% I 57.9% I 57 I
I 33.8% I 68.8% I I
I 21 I 7 I I
SOMEWHAT I 75.0% I 25.0% I 28 I
LIKELY 1 29.6% I 14.6% I I
I 19 I 6 I I
NOT SURE I 76.0% I 24.0% I 25 1
I 26.8% I 12.5% I I
I 6 I 1 I I
UNLIKELY I 85.7% I 14.3% I 7 I
I 8.5% I 2.1% I I
I 1 1 1 I I
MOST UNLIKELY I 50.0% I 50.0% I 2 1
I 1.4% I 2.1% I I
I 71 I 48 I I
COLUMN TOTAL I 59.7% I 40.3% I 119 I
I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE

14.862 4 0.005*
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Chi-square test of statistical significance was used to test the
significance of the relationship between perceptions of academic
ability and gender of respondents.

Table 4.9 presents the Chi-square results for this relationship.
The table shows that there are statistically significant relationships
between gender and school ability compared with friends, class rank in
college and completion of advanced degree. Bowever, there was no
statistical significant relationship between gender and school ability
canpared with classmates, ability to camplete college, self opinion of
work and grades capable of getting.

Table 4.9

The Chi-Square results for the relationship between
perceptions of academic ability and
gender of respondent

Chi-Square

Academic Ability | Value d.f P-Value
School ability compared with

close friends 11.072 4 0.026 *
School ability compared with

class mates 8.618 4 0.071
Ability to complete college 4.409 3 0.221
Class rank in college 10.472 4 0.033 *
Completion of advanced degree 16.057 4 0.003 *
Self opinion of work 8.313 4 0.081
Grades capable of getting 2.446 2 0.294

* Significance at 0.05 level
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Table 4.9.1 shows that there was a statistically significant
relationship between gender and school ability caompared with close
friends. The relationship in this table was tested for significance by
means of a Chi-square test (X = 11.072; P< 0.05; P = 0.026). The
percentages in the table show that female respondents perceive they
face more problems in school ability compared with their close friends.

TABLE 4.9.1

CHI-SQUARE OF GENDER BY PERCEIVED SCHOCL ABILITY
COMPARED WITH CLOSE FRIENDS

COUNT I I I I
ROW $ I MALE I FEMALE I RON TOTAL I
COLUMN % I I I I
I 13 I 2 I I
THE BEST I 86.7% I 13.3% I 15 I
I 15.9% I 4.3% I I
I 42 I 19 I I
ABOVE AVERAGE I 69.9% I 31.1% I 61 I
I 64.2% I 41.3% I I
I 26 I 20 1 I
AVERIGE I 56 .5% I 33.5% I 46 I
I 31.7% I 43.5% I I
I 1 I 4 I I
BELOW AVERAGE I 20.0% I 80.0% I 5 I
I 1.2 I 8.7% I I
I I 1 I I
POCREST I I 100.0% I 1 I
I I 2.2% I I
I 82 I 46 I I
CQLUMN TOTAL I 64.1% I 35.9% I 128 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE

11.072 4 0.026*
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Table 4.9.2 presents the relationship between gender and
perceptions of class ranking in college. The relationship was tested
by means of a Chi-square test. As the table shows, there is
statistically significant relationship between gender and perceived
class rank in college (X = 10.472; P< 0.05; P = 0.033).

TABLE 4.9.2

CHI-SQUARE OF PERCEIVED CLASS RANK
IN QOLLEGE BY GENDER

QOUNT I I I I
ROW % I MALE I FEMALE I RGW TOTAL I
QOLUMN % I I I I
I 23 I 6 I I
THE BEST I 79.3% I 20.3% I 29 I
1 28.8% I 13.0% I I
I 39 I 20 I I
ABOVE AVERAGE I 66.1% I 33.9% I 59 I
I 48.8% I 43.8% I I
I 16 I 14 I I
AVERAGE I 53.3% I 46.7% I 30 I
I 20.0% I 30.4% I I
I 2 I 4 I I
BELON AVERAGE I 33.3% I 66.7% I 6 I
I 2.5 I 8.7% I I
I I 2 I I
POCREST I I 100.0% I 2 I
I I 4.3% I
I 80 I 46 I I
CQLUMN TOTAL I 63.5% I 36.5% I 126 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE

10.472 4 0.033%*
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Table 4.9.3 gives the Chi-square test results for the
statistically significant relationship between gender and the perceived
likelihood of campletion of advanced degree. As observed in the table,
there is a statistically significant relationship between gender and
campletion of advanced degree (X = 16.057; P< 0.05; P = 0.003).

TABLE 4.9.3

CHI-SQUARE OF PERCEIVED LIKELIHOOD OF
COMPLETION OF ADVANCED DEGREE BY GENDER

COUNT I I I I
ROW % I MALE I FEMALE I ROW TOTAL I
COLUMN % I I I I
I 45 I 17 I I
VERY LIKELY I 72.6% I 27.4% I 62 I
I 57.0% I 37.0% I I
I 22 I 7 I I
SOMEWHAT I 75.9% I 24.1% I 29 I
LIKRELY I 27.8% I 15.2% I I
I 9 I 16 I 1
NOT SURE I 36.0% I 64.0% I 25 I
I 11.4% I 34.8% I I
I 2 I 5 I I
UNLIKELY 1 28.6% I 71.4% 1 7 1
I 2.5% I 10.9% I I
I 1 I 1 I I
MOST UNLIKELY I 50.0% I 50.0% I 2 1
I 1.3% I 2.2% I I
I 79 I 46 I I
COLUMN TOTAL I 65.2% I 36.8% I 125 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE

16.057 4 0.003*
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The Chi-square test of statistical significance was used to test
the significance of relationships between the respondents' perceptions
of academic ablity and type of institution.

Table 4.10 presents the Chi-square results for this relationship.
As shown in table 4.10, statistically significant relationships were
not observed between perceptions of respondents and type of
institution. The variables that were statistically tested for their
significant relationships with respondents' type of institution were
school ability compared with close friends, school ability compared
with classmates, ability to camplete college, class rank in college,

completion of advanced degree, self opinion of work and grades capable

of getting.
Table 4.10
The Chi-Square results for the relationship between
perceptions of academic ability and
type of institution
Chi-Square

Academic Ability Value d.f P-Value
School ability campared with
close friends 3.609 4 0.462
School ability compared with
class mates 3.921 4 0.417
Ability to camplete college 1.906 3 0.592
Class rank in college 2.032 4 0.730
Completion of advanced degree 5.227 4 0.265
Self opinion of work 3.250 4 0.517

Grades capable of getting 4.418 2 0.110
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Table 4.11

The Chi-Square results for the relationship between
perceptions of academic ability and
area of study

Chi-Square

Academic Ability Value d.£f P-Value
School ability compared with

close friends 4.975 4 0.290
School ability compared with

class mates 1.182 4 0.881
Ability to complete college 4.316 3 0.229
Class rank in college 2.017 4 0.732
Campletion of advanced degree 7.922 4 0.094
Self opinion of work 2.626 4 0.622
Grades capable of getting 5.346 2 0.069

Table 4.11 shows the Chi-square results for the relationship
between perceptions of academic ability and area of study. The Chi-
square test was used to test the significance of the relationship
between area of study and respondents' perceptions of academic ability.
The results observed indicate that there are no statistical significant
relationships between respondents' perceptions of school ability
ocompared with close friends and area of study, school ability compared
with classmates and area of study, ability to camplete college and area
of study, class rank in college, completion of advanced degree and area
of study, self opinion of work and area of study, and lastly grades

capable of getting. Respondents seem to be showing similarities.
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Table 4.12

Chi-Square results for the relationship between
perceptions of academic ability and
duration in U.S.A.

Chi-Square

Academic Ability Value a.f P-Value
School ability compared with

close friends 5.283 8 0.727
School ability compared with

class mates 8.510 8 0.385
Ability to complete college 7.710 6 0.260
Class rank in college 6.585 8 0.582
Completion of advanced degree 12.148 8 0.145
Self opinion of work 5.956 8 0.652
Grades capable of getting 6.491 4 0.165

Table 4.13 shows a sumary of relationships between perceptions of
academic ability and place of origin. The table éhoas the relationship
between place of origin and perceptions of academic ability: school
ability compared with close friends, school ability campared with
classmates, ability to complete college, class rank in college,
campletion of advanced degree, self opinion of work, and grades capable
of getting. The table indicates that there is no statistically
significant relationship between either school ability compared with
close friends or grades capable of getting and place of origin. Tables
4.13.1 ~ 4.13.5 present the Chi-square test of statistical significance
of the relationship between place of origin and the remaining five

items in the table.
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Table 4.13
The Chi-Square results for the relationship between

perceptions of academic ability and
place of origin

Chi-Square
Academic Ability Value d.f P-Value
School ability compared with 5.126 4 0.275
close friends
School ability compared with
classmates 11.818 4 0.019 *
Ability to complete college 9.444 3 0.024 *
Class rank in college 13.558 4 0.009 *
Completion of advanced degree 12.154 4 0.016 *
Self opinion of work 13.431 4 0.009 *
Grades capable of getting 2.259 2 0.323

* Significance at 0.05 level
The Chi-square test of statistical significance was used to test
the significance of the relationship between perceptions of academic
ability and place of origin. Table 4.13.1 presents the Chi-square
results for testing the statistical significance of relationships
between place of origin and perceived school ability compared with
classmates. The results show that there is a significant relationship

(X =11.819; P< 0.05; P = 0.019) .
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TABLE 4.13.1

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED SCHOQL
ABILITY OOMPARED WITH CLASS MATES

COUNT I I I I
ROW % I EAST AFRTCA I FAREAST I ROW TOTAL I
QOLUMN % I I I I
I 11 I 10 I I
THE BEST I 52.4% I 47.6% I 21 I
I 22.9% I 13.5% I I
I 27 I 28 I I
ABOVE AVERAGE I 49.1% I 50.9% I 55 I
I 50.3% I 37.8% I I
I 9 I 28 I I
AVERAGE I 24.3% I 75.7% I 37 I
I 18.8% I 37.8% I I
I I 7 I I
BELOW AVERAGE I I 100.0% I 7 I
I I 9.5% I I
I 1 I 1 I I
POCREST I 50.0% I 50.0% I 2 I
I 2.1% I 1.4% I I
I 48 I 74 I I
CALUMN TOTAL I 39.3% I 60.7% I 120 T
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
11.818 4 0.019*

Table 4.13.2 presents the Chi-square test of the relationship
between place of origin and perceived academic ability to complete
college. The Chi-square test results show that there is a
statistically significant relationship between place of origin and
perceived ability to camplete college (X = 9.444; P< 0.05; P = 0.024).

It appears that a lower percentage of the respondents from the Far East
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perceive themselves capable of campleting a college education than

those from East Africa.

TABLE 4.13.2

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
ABILITY TO COMPLETE COLLBEGE

COUNT I I I I
ROW % I EASTAFRICA I FAR EAST I ROWTOTAL I
COLUMN $ I I I I
I 46 I 52 I I
YES DEFINITELY I 46.9% I 53.1% I 98 I
I 92.0% I 70.3% I I
I 4 I 15 I I
YES PRCBABLY I 21.1% I 78.9% I 19 I
I 8.0% I 20.3% I I
I I 6 I I
NOT SURE I I 100.0% I 6 I
1 I 8.1% I I
I I I I
PRCBABLY NOT I I I I
I I I I
I I 1 I I
NO I I 100.0% I 1 I
i 1 1.4% 1 I
I 50 I 74 I I
COLUMN TOTAL I 40.5% I 59.7% I 124 X
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
9.444 3 0.024*

Table 4.13.2 shows the relationship between place of origin and
perceived class ranking in college. The relationship was tested by
means of Chi-square test. The results shows that there is a

statistically significant relationship between place of origin and
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perceived class ranking in college (X = 13.558; P< 0.05; P = 0.009).
The percentages seem to indicate that respondents fram the Far East
have a lower perceived concept as far as class rank in college than

their counterpart East African respondents.

TABLE 4.13.3

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
CLASS RANK IN QOLLEGE

COUNT I I I b
ROW % I EASTAFRICA I FAREAST I ROW TOTAL I
COLUMN % I I I I
I 14 I 15 I I
THE BEST I 48.3% I 51.7% I 29 I
I 29.2% I 20.3% I I
I 28 I 28 I I
ABOVE AVERAGE I 50.0% I 50.0% I 56 I
I 50.3% I 37.8% I I
I 5 I 24 I I
AVERAGE I 17.2% I 82.8% I 29 I
I 18.4% I 12.4% I I
I I 6 I I
BELOWN AVERAGE I T 100.0% I 6 I
I I 8.1% I I
I 1 I 1 I I
POCREST I 50.0% I 50.0% I 2 I
I 2.1% I 1.4% I I
I 48 I 74 I I
COLUMN TOTAL I 39.3% I 60.7% I 120 1
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE

13.558 4 0.009*
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Table 4.13.4 shows the relationship between place of origin and
perceived likelihood of the completion of an advanced degree. The Chi-
square test results show that there is a statistically significant
relationship between place of origin and the perceived likelihood of
campleting advanced degree (X = 12.154; P< 0.05; P = 0.016). The
table indicates that the respondents from the Far East have lower

perceived expectations than those from East Africa.
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TABLE 4.13.4

CHI-SQUARE OF PLACE OF ORIGIN BY PERCEIVED
LIKELIHOOD OF QOMPLETION OF ADVANCED DEGREE

COUNT I I I I
ROW % I EAST AFRICA I FAR EAST I ROWTOTAL I
QOLUMN % I I I I
I 32 I 29 1 I
VERY LIKELY I 52.5% I 47.5% I 61 I
I 68.1% I 39.2% I I
I 7 I 20 I I
SOMEWHAT I 25.9% I 74.1% I 27 I
LIKELY I 14.9% 1 37.0% I I
I 7 I 17 I I
NOT SURE I 29.2% I 78.8% I 24 I
I 14.9% I 23.0% I I
I I 7 I I
UNLIKELY I I 100.0% I 7 I
I I 9.5% I I
I 1 I 1 I I
MOST UNLIKELY I 50.0% I 50.0% I 2 I
I 2.1% I 1.4% I I
I 47 I 74 I I
COLUMN TOTAL I 38.8% I 61.2% I 121 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
12.154 4 0.0l6*

Table 4.13.5 presents the relationship between place of origin and
respondents' self opinion of work. The Chi-square test results show
that there is a statistically significant relationship between place of
origin and self opinion of work (X = 13.431; P< 0.05; P = 0.009). The
percentages in the table indicate that East African respondents have

higher concept of self opinion of work than those fram the Far East.
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TABLE 4.13.5

CHI-SQUARE OF PLACE OF ORIGIN BY SELF
OPINION OF WORK

COUNT I I I I
ROW % I EAST AFRICA I FAR EAST I ROWTOTAL I
COLUMN % I : I I I
I 12 I 15 I I
EXCELLENT I 44.4% I 55.6% I 27 I
I 24.5% I 28.3% I I
I 35 I 37 I I
GOOD I 48.6% I 51.4% I 72 I
I 71.4% I 50.0% I I
I 1 I 16 I I
AVERAGE I 5.9% I 94.1% I 17 I
1 2.0% I 21.6% 1 I
I I 4 I I
BELOW AVERAGE I I 100.0% I 4 I
I I 5.4% I I
I 1 I 2 I I
MUCH BELOW I 33.3% I 66.7% I 3 I
AVERAGE I 2.4% I 2.7% I I
I 49 I 74 I I
CCLUMN TOTAL I 39.8% I 60.2% I 123 I
I I I I
CHI-SQUARE DEGREES OF FREEDOM SIGNIFICANCE
13.431 4 0.009*



89
Research Question 4

What are same of the factors that relate to students'’
high or low self-concept of academic ability?

In order to answer this question, two approaches were taken: (a)
Analysis of Variance (ANOVA) results for the effect of certain
demographic characteristics and self-concept of academic ability; (b)
Analysis of Variance (ANOVA) results for the effect of adjustment
difficulties on the self-concept of academic ability. Both a and b
were represented by Table 4.14 and Table 4.15. Table 4.14 presents the
analysis of variance results for the effect of certain demographic
characteristics and self-concept of academic ability.

A one-way analysis of variance (ANOVA) was used to determine
significance at the 0.05 level of certain demographic characteristics
(age, gender, type of institution, general area of study, duration of
stay in U.S.A., place of origin) and respondents' self-concept of
academic ability. Fram Table 4.14 it was observed that there were
statistically significant difference at the 0.05 level between the
respondents' perceptions of self-concept of academic ability and the
following demographic characteristics: age (F = 9.16, P< 0.05,‘

P = 0.003) , gender (F = 13.51, P< 0.05, P = 0.000) , place of origin
(F = 10.03, P< 0.05, P = 0.002). These three areas of demographic
characteristics (age, gender and place of origin) were noted to be of
statistically significant difference. The mean of the younger
respondents (< 30 years of age) was higher than that of the older
respondents (30 years or more): younger (mean = 2.08), older (mean =

1.76) . The mean of female was higher than the mean of the males.
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Female (mean = 2.19), males (mean = 1.80), and the mean of respondents
from the Far East was hicher than the mean of East African respondents.
Far East (mean = 2.07), East Africa (mean = 1.73).

No statistically significant effects were observed between
respondents’' self-concept of academic ability and type of institution.
Public institutions (mean = 1.99), private institutions (mean = 1.85).

No statistically significant effects were observed of respondents'
self-concept of academic ability between those who studied Science
(mean = 2.01) and those who studied Social Science (mean = 1.87). Also
no statistical significant effects were observed of respondents' self-
concept of academic ability between those who stayed in the U.S.A. for
>5 years (mean = 1.92) and either those who stayed in the U.S.A. for 2-
4 years (mean = 1.87) or those who stayed in the U.S.A. for <2 years

(mean = 2.07).



Analysis of Variance (ANOVA) results for the effect of

9l

Table 4.14

certain demographic characteristics and

self-concept of academic ability

Demographic
characteristic Levels Mean SD F-Value P-Value
Age <30 yrs 2.08 0.65 -
9.16 0.003 *
30 yrsor 1.76 0.46
more
Gender Male 1.80 0.53
13.51 0.000 *
Female 2.19 0.64
Type of institution Public 1.99 0.66
1.57 0.213
Private 1.85 0.49
General area of study Science 2.01 0.57
1.65 0.201
Social Sc. 1.87 0.63
Duration in U.S.A. > 5 ¥rs 1.92 0.56
2-4 Yrs 1.87 0.60 1.38 0.256
< 2 ¥rs 2.08 0.63
Place of origin E. Africa 1.73 0.49
10.03 0.002 *
Far East 2.07 0.64

* Significance at 0.05 level

A one-way analysis of variance (ANOVA) was used to determine

whether or not there exists significant effect of adjustment

difficulties on the self-concept of academic ability. Table 4.15

presents the means, standard deviations, the observed F-value and its

and its corresponding significance level for the nine adjustment

difficulties.
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Table 4.15 shows that there were statistically significant
differences at the 0.05 level in perceived ranking by academic
instructors on the respondents' self-concept of academic ability (F =
43.97; P< 0.05, P = 0.000), camand of English language (F = 15.18; P<
0.05; P = 0.000) , interaction with students (F = 4.72; P< 0.05; P =
0.011), interaction with staff and faculty (F = 3.6; P< 0.05; P =
0.014) . However, there were no statistically significant differences
observed in the remaining five adjustment difficulties. In level of
academic competition there was no statistically significant differences
between the level of academic campetition and the respondents' self-
concept of academic ability: definitely (mean = 1.96) , probably (mean
= 2.03), no (mean = 1.79). There were no significant differences
between fair treatment in assistantships and the respondents' self-
ooncept of academic ability.
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Table 4.15

Analysis of Variance (ANOVA) results for the effects of
adjustment difficulties of the self
oconcept of academic ability

Adjustment difficulties Level Mean SD F-Value P-Value

Level of academic Definately 1.96 0.65

competition Probably 2.03 0,55 1.76 0.177
No 1.79 0.60

Ranking by academic Among best 1.47 0.38

instructors Average 2,21 0.50 43.97 0.000 *
Below average 2.95 0.84

Command of English Probably 2.16 0.59

language 15.18 0.000 *
No 1.66 0.41

Interaction with Def inately 2.17 0.59

students Probably 2.14 0.59 4.72 0.011 *
No 1.82 0.58

Interaction with Definately 2.03 0.64

staff and faculty Probably 2.14 0.55 3.67 0.014 *
Not Sure 2.08 0.59
No 1.76 0.57

Fair treatment in Definately 1.76 0.41

assistantships Probably 2.04 0.58 1.93 0.128
Not Sure 2,03 0.71
No 1.82 0.62

Grades as a reflection Definately 1.84 0.58

of academic performance Probably 1.92 0.50 2.49 0.064
Not Sure 2,26 0.79
No 1.81 0.60

Lack of tuition and fees Definately 1.85 0.50
Probably 1.98 0.56 1.66 0.180
Not Sure 2.26 0.89
No 1.89 0.64

Lack of orientation before Definately 2.26 0.84

and after enrollment Probably 1.85 0.50 2.50 0.063
Not Sure 2.17 0.71
No 1.88 0.54

* Significance at 0.05 level



CHAPTER V

SOMMARY, FINDINGS, CONCLUSIONS,
IMPLICATIONS AND RECOMMENDATIONS
introduction
The first part of this chapter presents an overview of this

study's purpose, procedures taken and major findings. A discussion of
the major conclusions drawn from the findings of the study are in the
second section of this chapter. The last part of the chapter deals
with the implications, recammendations and suggestions for future

research.

Purpose of the Study
The purpose of this study was to investigate the adjustment
difficulties and self-concept of academic ability of East African and
Far Eastern graduate students attending selected Michigan universities
(Andrews University., Western Michigan University and Michigan State
University) pertinent to their academic life/experiences.
Specifically, the study was designed to address the following

research questions:
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l. What are the major difficulties foreign students attending
selected Michigan universities encounter?

2. How do these difficulties relate to students' demographic
characteristics?

3. How do the students' self-concept of academic ability relate
to students' demographic characteristics?

4. What are same of the factors that relate to students' high or
low self-concept of academic ability?
The study then made a comparision between the East African students and
the Far Eastern students to see how similar or different students fram
different sections of foreign countries perceive the impact of
identified adjustment difficulties and self-concept of academic ability
have on their academic life/experiences on U.S. university campuses.

Such a research effort was timely in light of the fact that few
studies of this nature exist. Also many of the educational providers
are not aware of some of the foreign students' adjustment difficulties
as related to the impact these difficulties have on some students
(Cable, 1974), the nature of problems these students encounter while on
the United States college/university campuses, and the ongoing research
efforts to understand the academic experiences of foreign students

(Barakat, 1988).
Desian of the Study
The data of this study were drawn fram the gquestionnaire sent to

200 East African and Far Eastern students attending selected

universities in the state of Michigan: Andrews University, Western

Michigan University and Michigan State University. In order to examine
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the educational characteristics of these students, two survey forms
were utilized: (a) academic adjustment difficulties survey form, used
to measure students' perceived adjustment difficulties; (b) The
Michigan State Self-Concept of Academic Ability Scale, used to measure
the respondents' self-concept of academic ability. There were twenty-
five (25) items in the first form and seven (7) items in the second
form. Both of these were put together as one instrument and were
administered at the same time.

Responses of the questionnaires were computer scored. Data were
analyzed and arranged in tables in order to help answer research
questions. Descriptive statistics, frequency counts and tables were
used to present, analyze and sumnarize the data. Frequency
counts/percentages were used to answer Research Question 1, which dealt
with perceived adjustment difficulties pertinent to respondents'
academic life. A Chi-square test of statistical significance was used
for Research Question 2 to determine the relationship between perceived
adjustment difficulties and certain students' demograrhic
characteristics. A Chi-square test also was used for Research Question
3 to determine if there were statistically significant relationship
between students' self-concept of academic ability and certain
students' demographic characteristics. The analysis of variance
(ANOVAR) , however, was used to analyze and answer Research Question 4 to
determine whether or not there exist significant relationship between
certain demographic characteristics and self-concept of academic
ability, also whether or not there exist significant relationships

between perceived adjustment difficulties and the self-concept of



97
academic ability. The Statistical Package for the Social Sciences
(SPSS) available in the MSU IBM mainframe computers was used in the

computation and analysis of this research.

L hic C icti
Of the total of 135 respondents whose responses were analyzed, 17

(31.5%) from East Africa and 57 (73.1%) of those fram the Far East said
they were younger than 30 years of age. Thirty-seven (37) (68.5%) of
the respondents from East Africa and 21 (26.9%) fram the Far East said
they were either 30 years of age or more. There were 49 (60.5%) males
and 32 (39.5%) females of the respondents from the Far East, while 37
(68.5%) males and 17 (31.5%) females of the respondents were from East
Africa. There were 36 (66.7%) respondents fram East Africa in public
institutions and 18 (33.3%) fram private institutions. Also there were
50 (61.7%) respondents in public institutions and 31 (38.3%) in private
institutions from the Far East. Of those respondents from East Africa,
25 (48.1%) of them and 37 (45.7%) from the Far East studied Science,
while 27 (51.9%) from East Africa and 44 (54.3%) froam the Far East
studied Social Science.

Out of the respondents who were from East Africa, 15 (27.8%) had
been in the U.S.A. for 5 years, 27 (50%) for 2~4 years and 12 (22.2%)
for less than 2 years. Of those fram the Far East, 18 (22.2%) had been
in the U.S.A. for 5 years, 37 (45.7%) for 2-4 years and 26 (31.3%) for
less than 2. As far as orientation before coming to the U.S.A. was
concerned, 7 (13%) from East Africa and 26 (32%) from the Far East said
that they had received orientation. The others, 47 (87%) fram East

Africa and 55 (67.9%) from the Far East said they did not receive
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orientation before coming to the U.S.A. Of those who said they
received orientation while they were in the U.S.A., 43 (82.7%) were
from East Africa and 66 (81.5%) from the Far East. There were 9
(17.3%) respondents fram East Africa and 15 (18.5%) fram the Far East
who said that they did not receive orientation when they came to the
U.S.A.

The area setting of the high school of the respondents was also
noted. Twenty-six (26) (48.1%) from East Africa and 59 (73.7%) from
the Far East said that their high schools were in an urban setting,
while 28 (51.9%) from East Africa and 21 (26.3%) from the Far East said

their high schools were in a rural setting.

5 £ Findi
Major findings in relation to the research questions are discussed

in this section.

Findings of the Study:
Research Question 1

What are the major difficulties foreign students attending
selected Michigan universities encounter?

The sample for this study was drawn from the East African and Far
Eastern students who were studying in the selected universities in the
state of Michigan. Frequencies and percentages for the perceptions of
the nine identified adjustment difficulties by these students were
measured at the level of definitely, probably, not sure, no, among the
best, average and below average. Overall, all the nine identified
adjustment difficulties were perceived by all respondents as areas of

ooncern. However, based on the percentages scored by individual groups
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(East African or Far Eastern), at different levels, respondents fram
the Far East seem to be experiencing more problems than the respondents
from East Africa. The number of East African students who seemed to
adjust more readily were greater than those who indicated to be having
more problems in adjusting themselves. On the other hand, however, the
Far Eastern students who were experiencing problems in adjusting
themselves were more than those who appeared to be having few problems.

Summary: Though there was variation between the respondents (East
African students and Far Eastern students) in their perceptions, the
responses showed that the respondents' general perception was that all
the identified nine categories of adjustment difficulties are areas of

ooncern at different levels.

Research Question 2:

How do these difficulties relate to students' demographic
characteristics?

According to the perception of the students as demonstrated by the
Chi-square results, there were relationships between perceptions of all
the nine identified categories of adjustment difficulties and the
students' demographic characteristics. Of all nine categories of
adjustment difficulties, four were perceived to have statistical
significant relationships with age group.

There were statistically significant relationships between
perceived level of academic competition, command of English language,
interaction with staff and faculty, fair treatment in assistantships
and age group. There was, however, no statistically significant

relationship between perceived ranking by academic instructors,
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interaction with students, grades as a reflection of academic
performance, lack of orientation before and after enrollment and age
group. The Chi-square results also indicated that there was no
statistically significant relationship between perceptions of all the
nine categories of adjustment difficulties and either gender of
respondents or type of institution. There were, however, statistically
significant relationships between perceptions of both ranking by
academic instructors and interaction with students and area of study.
There were, however, no observed statistically significant relation-
ships between perceptions of the other remaining seven categqries of
perceived adjustment difficulties and area of study. The Chi-square
results also showed that there were no observed statistically
significant relationships between perceptions of all nine categories of
adjustment difficulties and duration of stay in the U.S.A. The
relationship between perceptions of many of the adjustment difficulties
and place of origin was significant. The Chi-square test results
revealed that there were statistically significant relationship between
perceived level of academic competition, ranking by academic
instructors, command of English language, interaction with students,
interaction with staff and faculty, fair treatment in assistantships
and respondents' place of origin (significance at 0.05 level). The
Chi-square test results, however, did not reveal statistically
significant relationship between perceptions of grades as a reflection
of academic performance, lack of tuition and fees, lack of orientation

before and after enrollment and respondents' place of origin.
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Research Question 3

How do the students' self-concepts of academic ability relate
to certain students' demographic characteristics?

The Chi-square test which was used showed that there are
statistically significant relationships between perceptions of ability
to complete college, completion of advanced degree and respondents' age
group. The Chi-square results, however, failed to reveal any
statistically significant relaticnships between perceived school
ability campared with friends, school ability campared with class-
mates, class rank in college, self opinion of work, capable of getting
grades and age group.

Of the seven academic ability levels identified, the Chi-square
results showed that there are statistically significant relationships
between perceptions of three of them (school ability compared with
close friends, class rank in college, campletion of advanced degree)
and gender of respondents. The Chi-square results for the relationship
between the perceptions of the remaining four (school ability compared
with classmates, ability to complete college, self opinion of work,
capable of getting grades) and gender of respondents showed no
statistical significance.

The Chi~-square results revealed that there were no statistically
significant relationships between perceptions of any of the seven
levels of academic ability identified and type of institution, area of
study, and duration of stay in the U.S.A. However, Chi-square results
showed that there were statistically significant relationships between
perceptions of five of them (school ability compared with classmates,

ability to complete college, class rank in college, completion of
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advanced degree, self opinion of work) and respondents' place of
origin. The Chi-square results showed no statistically significant
relationship between perceptions of the remaining two (school ability
campared with close friends, capable of getting grades) and

respondents' place of origin.

Research Question 4

What are some of the factors that relate to students' high
or low self-concept of academic ability?

Statistically significant relationships of certain demographic
characteristics and self-oconcept of academic ability were observed
between age groups: The mean rating among the respondents less than 30
years of age was significantly higher than respondents who said that
they were 30 years of age or more (at 0.05 level) for the self-concept
of academic ability. The means and standard deviations of males and
females indicated that there existed significant differences between
the perception of males and females. The mean of the females is higher
than that of the males. Also, the means and sfandard deviations of the
respondents fram the Far East seem higher than those of the East
African students, indicating that there were significant differences
between the perceptions of the respondents from East Africa and those
fram the Far East. The analysis of variance (ANOVA) results for the
effect of the other demographic characteristics and self-concept of
academic ability were not significant.

Statistically significant relationships between perceived ranking
by academic instructors, command of English language, interaction with

students and interaction with staff and faculty and the self-concept of
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academic ability were observed. The mean and standard deviation of
those whose perceptions were below average were higher than of those
whose perceptions were among the best as far as perceived ranking by
academic instructors was oconcerned. As for perceived cammand of
English language, the mean and stangiard deviation of those who
responded "probably" were higher than those who said "no". The mean
and standard deviations of those who responded "definitely" or
"probably" were higher than those who responded "no" in the case of
perceived interaction with students. Also, for perceived interaction
with staff and faculty, the mean of those who said "probably" is higher
than those who said "definitely”, "not sure" or "no". As for the
remaining five of the adjustment difficulties, no statistically
significant relationship was observed.

The following factors appeared to be related to students' high or
low self-concept of academic ability:

Age group & level of academic competition (Chi-square = 9.00)

Age groué & command of English language (Chi-square = 8.216)

Age group & interaction with staff & faculty (Chi-square = 11.95)

Age group & fair treatment in assistantships (Chi-square = 10.36)

Area of study & ranking by academic instructors (Chi-square =

6.131)
Area of study & interaction with students (Chi-square = 6.612)
Place of origin & level of academic campetition (Chi-square =
13.376)
Place of origin & ranking by academic instructors (Chi-square =

7.313)
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Place of origin & command of English language (Chi-square =
32.208)
Place of origin & interaction with students (Chi-square = 14.877)
Place of origin & interaction with staff & faculty
(Chi~-square = 16.904)
Place of origin & fair treatment in assistantships
(Chi=-square = 14.647)

Age of students, area of study, place of origin seem to have
revealed information which perhaps very few studies have pointed out
before. Because of the small samples which were used, one may argue
that these findings ocould not be representative. However, one can not
rule out the concerns revealed. Students may be foreigners, but the
perceived degree at which they experience adjusting themselves varies
one to the other. It appears that younger foreign students adjust much
slower than older students. It also appears that culture plays a major

role in adjustment for foreign students fram different countries.

The analysis of variance results for the relationship between

certain demographic characteristics and self-concept of academic
ability were statistically significant:
Age Respondents < 30 years of age (mean = 2.08)
Respondents 30 years of age or more (mean = 1.76)
Gender Male respondents (mean = 1.80)
Female respondents (mean = 2.19)
Place of origin East Africa (mean = 1.73)

Far East (mean = 2.07)
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Adiustment Difficulti 1 Sel £-C t of Academic Abili

Although most of the respondents indicated that there were no
significant effects of adjustment difficulties on their self-concept of
academic ability, the means and the standard deviations of four of the
perceived adjustment difficulties showed statistically significant
relationships with the self-concept of academic ability of same
respondents: ranking by academic instructors, command of English
language, interaction with students and interaction with staff and
faculty.

Di A 1 Conclusi
The following general conclusions are supported by a review of

related literature and the results of this study.

D hic C teristi 3 Adjustment Difficulti

There were no significant relationships between all nine levels of
perceived adjustment difficulties (e.g., level of academic competition,
ranking by academic instructors, cammand of English language,
interactions with students, interaction with staff and faculty, fair
treatment in assistantships, grades as a reflection of academic
performance, lack of tuition and fees, lack of orientation before and
after enrollment) and certain demographic characteristics (e.g., age,
gender, type of institution, general area of study, duration in U.S.A.,
prior orientation, orientation in U.S.A., and area of setting in high
school) when both respondents fram East Africa and the Far East were

conbined. When same of these demographic characteristics were observed
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separately, however, they were significantly related to some of the
adjustment difficulties.

The relationship observed between the respondents' perceived
academic ability and same of the demographic characteristics, place of
origin, gender and age group was also significant. This study showed
that there were statistically significant differences between age,

gender, place of origin and self-concept of academic ability.

Hid 3 Low Self-C - Academic Abilit
As it was noted in Chapter IV, tables 4.14 and 4.15, there were

statistically significant relationships between certain demographic
characteristics and perceived adjustment difficulties and the
respondents' self-concept of academic ability. It should be noted in
the conclusion made here that a lower mean meant a higher self-concept
and a higher mean meant a lower self-concept. Age was the first
significant factor. The study revealed that older respondents had
higher self-concept of academic ability than younger respondents:
older (mean = 1.76), younger (mean = 2.08), (P = 0.003). Gender was
the second factor noted. Male respondents had higher self-concept than
female respondents: male (mean = 1.80), females (mean = 2.19), (P =
0.000) . The third factor of significant relationship was the place of
origin. The respondents from East Africa (mean = 1.73) appeared to
have higher self-concept of academic ability than their counter-parts
from the Far East (mean = 2.07), (P = 0.002).

Reasons for these differences were not approached in this study.
The study was to f£ind out like factors that were associated with high

or low self-concept of academic ability. It was observed that scme
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perceived adjustment difficulties had significant relationships with
the respondents' self-concept of academic ability (e.g., ranking by
academic instructors, command of English language, interaction with
students, interaction with staff and faculty (see Table 4.15). As it
was revealed, the means and standard deviations of those with low self-
ooncept of academic ability are more than those of high self-concept of
academic ability.

The results of this study provide direct evidence in support of
the importance of significant others as was found in the review of
literature. Significant others are greatly associated with the success
or failure of students.

"Parents are perceived by more than 90 percent of the students as
academically significant others in all grades, seven through ten"
(Brookover et al, 1965, p. 208) . Brookover et all (1962) in their
studies of over 1,000 students conclude that there is "a significant
association between the self-concept that an individual held of himself
and the perceptions which he felt four others (father, mother, best
friend and teacher) had of him" (p. 208). Staines (1958) , Davidson and
Lang (1960), and Brookover et al (1962, 1967) report student self-
concept enhancement by teachers who create an atmosphere of greater
psychological security. Rosenthal and Jacobson (1968) state that the
teacher through facial expressions, posture, and speech subtly helps or
hinders the child in his learning. Teacher-pupil congruence and
teacher's perception of the student seem to be of greater importance

than the method of instruction (Purkey, 1966).
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This study revealed a very vital factor in the life of the foreign
students studying in the selected universities from where the
population of this study was drawn which ocould also be generalizable to
other U.S. university campuses, in that the way teachers perceive
foreign students is paramount in shaping their self-concepts. The
oonfidence and security the student perceives as being received fram
the teacher seems to pave the way through other adjustment obstacles

more easily.

East Africa vs. Far Fast

This study revealed information which the investigator never
anticipated. However, it was the information given by the respondents
themselves, and since this was a camparative study the conclusions were
observed in Tables 4.7.1, 4.7.2, 4.7.3, 4.7.4, 4.7.5, 4.7.6, 4.13.1,
4.13.2, 4.13.3, 4.13.4 and 4.13.5. As the tables show, the perceptions
of both respondents fram East Africa and fram the Far East were
observed in the areas of:

place of origin by level of academic competition

place of origin by ranking of academic instructors

place of origin by command of English language

place of origin by interaction with students

place of origin by interaction with staff and faculty

place of origin by fair treatment .in assistantships

place of origin by school ability coampared with classmates

place of origin by ability to complete college

place of origin by class rank in college
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place of origin by campletion of advanced degree

place of origin by self opinion of work
According to percentages represented by either respondents from East
Africa or the Far East, those fram the Far East seem to perceive
themselves to be experiencing more problems in adjusting themselves to
the above levels of identified adjustment difficulties than do their
ocounter respondents fraom East Africa. Since this type of study
appeared to be the first of its kind, there were no available
literature to support this. Also, the researcher was not able to give
reasons why other than only assumptions.

James Sawrey said that when social enviromment suddenly undergoes
drastic and peristent modification, a person's concept of himself is
likely to change.

If it is so, all foreign students are forced to change their self-
concept in accord to the new norms of the new country. Richard T.

Morris (1960) indicated that although various persons and various

national groups react differentlyv. to some extent the shock is common

to all foreign students. He stated some indications of foreign
students' adjustments:

l. One indication that students have adjusted to
another culture is that they like to accept it.
(On the same ground, it ocould be said that an
American or any other national who dislikes or
or does not accept his own country's way is,
to same extent, culturally unadjusted.) Whether
or not Americans want foreign students to like
the United States—quite apart from whether this
is a justifiable or desirable outcome as seen
by the home ocountry or the social scientist—a
foreign student who likes America is, by this
definition, culturally adjusted; one who does
not is not.
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2. Personal adjustment, by the same reasoning, is
evidenced when the foreign student is happy and
satisfied with his life and experience in
America.

3. Educational adjustment may be indicated by the
degree to which the foreign student is satisfied
with the educational facilities here.

4. Social adjustment may be said to have taken place
to the extent that the student associates with
his new campanions and becames friends with them.

M. Brewster Smith (1956) studied foreign student adjustment fram
the standpoint of students' type. He mentioned that there are four
types of foreign students in the United States:

l. The students whose position in the hame country
is secure and the purposes of coming to the
United States are well defined. Their sojourn
is short; therefore, they prefer to maintain
the role of detached observer in the United
States. These students do not experience severe
adjustment problems either in the United States
or upon return to their hame country.

2. The students who have no strong desire to became

: involved in the new setting, at least not for
the sake of learning about it. Hame country
orientation is likely to be heavily emphasized
in speech, and they try to sell their hame
oountry. These students are likely to experience
more severe adjustment problems because their
identities and loyalties are to the hame culture,
but they are forced by their oconception of their
role to be reluctant participants in American
life.

3. The students who are able and willing to detach
themselves emotionally, at least temporarily.,
fram their own country. Getting to know this
ocountry by actively participating in its life has
figured importantly in their purpose in coming
here.

4. The students who are not specially attached to
their hame country. Adjustment to American life
to these people is not as rapid as that of the
enthusiastic participants because of their
uncertain future status.

These differences were observed in this study when respondents fram two

different areas were compared.
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Recommendations for Further Studies

During the course of this study, other questions were raised which
were not part of the study. Because other questions were raised, the
. following recommendations were necessary for future investigation:

1. There is need for a replication on a stratified random sample
on a state-wide basis, where more East African and Far Eastern students
are involved state-wide in public and private institutions. When
replicated, this study should include other academic self-concepts for
East African and Far Eastern individuals not attending any academic
institutions.

2. Same experimental studies should be undertaken now and then
changing certain self-concepts items such as interaction with students,
interaction with staff and faculty among younger students in remedial
classes. The students who have low self-concepts because of
deficiencies in skill such as Mathematics, Sciences or social skills
oould go through exercises of being pre-tested and post-tested in the
areas where deficiencies are in order to measure what perceived skill
gains and oconcamitant self-concept gains are apparent.

3. Further studies should utilize the procedures of in-depth
interviews added to the procedure of questionnaire administration on
which most of the information for data collection depends.

4. In regard to Far Eastern students possessing low self-concept
when compared to East African students, further study should be
undertaken to determine the reasons for or the roots of low self-
concept among those students. The same study should determine to what

extent self-concept is related to either success or failure in school.
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5. The adjustment difficulties questions seem to have the
greatest weight in significantly separating low perceptions and high
perceptions as regard to age group, gender and place of origin of
respondents. A larger-scale investigation should be conducted on the
self-concept to determine reasons for this.

6. The perceived adjustment difficulties identified in this study
overshadowed other adjustment difficulties. It is recommended that a
similar investigation be done by adding other adjustment difficulties
to the identified adjustment difficulties used in the present study to
determine their effect on respondents perceptions.

7. The self-concept of academic ability in this study seems to
have (overlooked) covered up other areas of self-concepts. The
recommendation is to duplicate the study but amit the academic self-
concept variable so that relative weights of other self-concept
variables can be observed in the two groups.

8. Further study should involve educators and decision-makers in
the institutions of higher learning in the U.S.A. in order to
investigate their perspective of foreign students. A cambined study of
that type might help both parties to understand each other better.

Personal Reflections on the Study
Because this investigator himself is one of the foreign students
who has stayed in the U.S.A. for more than ten years and who has gone
through same of the adjustment difficulties himself and also has seen
many foreign students come to and go fram universities, it is important

to take this opportunity to share additional ideas, considerations and
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opinions concerning the question of the adjustment difficulties and
self-concept of academic ability of foreign students. These
reflections are organized according to the level of adjustment
difficulties investigated in this study:

Level of emi titi

Students who come fram foreign countries to study on different
U.S. university campuses have different educational backgrounds which
are rich and unique. Rich in that most of these students, before they
come to the stage of seeking a university education, pass through tough
experiences. They pass through many competitive tests and examina-
tions fram elementary levels through secondary levels. The respondents
who perceived same problems in adjusting themselves and whose self-
ooncept of academic ability were affected because of this level of
adjustment difficulty, must have had same other influences apart fram
level of academic campetition itself. Many take pride whenever they
find themselves achieving in competitive classes and therefore to most

of them the level of academic competition alone could not pose 2

concern.

Ranking | semic instruct

It is possible that those respondents who reported that they were
having problems with academic competition were also having problems in
the ranking by academic instructors. If the perceptions of instructors
on students are negative, it is most likely that the academic
performance of the students they are dealing with will be poor. The
role of the teacher in the classroam should not be taken lightly. The

school and teachers are to a large extent vehicles of the success of
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the student. It is important that classroam teachers check their
relationships with the failing students and find out whether there are
any causes, then work on them. Same of the potential conflicts are
class participation (students appear to be only passive and not
questioning anything) and multiple choice tests are new to many
countries.

Command of English lanquage

Although most of the respondents in this study have had English
language as the medium of instruction fram elementary thorugh college,
the phobia of expressing themselves freely among a group of people who
perceive them to be speaking with a strong accent is likely to affect
their perceptions as far as command of the English language is
oconcerned. They need encouragement with the understanding that, though
these foreign students speak English, they have their different native
languages which to a large extent affect the cammand of English
language. If the way the foreign students speak the English language

. Cos s . o
can be accepted without sharp criticiams, it could not cause a major
concern.

This was an area reported also that raises a concern. If the
American students on the American university campuses do not include
the foreign students in the campus activities, they feel lonely and
isolate themselves. Foreign students feel proud and accepted whenever
they are asked to join informal activities such as: student

associations, football clubs, singing clubs, religious clubs, cultural
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shows, or in any form of activity which has no shade of racial

discrimination.



BIBLIOGRAFHY

"A surge of foreign students." (1982, May 17) . Newsweek, 71-73.

Adler, P. S. (1975). "The transitional experience: An altenative view
of culture shock." Journal of Humanistic Psychology, 15, 13-23.

Arubyi, E. A. (1979). A comparative apalysis of identified problems
. QI : :

as perceived bw Nigerian students enrolled in the regents'
system of Kansas. Unpublished doctoral dissertation, Kansas
State University.

Babbie, E. R. (1973). Survey research methods. Belmont, CA:
Wadsworth Publishing Co., Inc.

Backstrom, C. H., & Hursh-Cesar, G. (198l) . Survey research (2nd ed.).
New York: John Wiley & Sons.

Bailey, K. B. (1978). Methods of social research. New York: The Free

Press.

Bailard, A. B. (1973). The Education of Black Folk: The Afro-
American Struadle for Knowledae in White Ameri
Harper Colophon.

Beals, R. L., & Humphrey, N. D. (1957). No frontier to learning: The
Mexican students in the United States. Minneapolis: University

of Minnesota Press.

Beck, R. H. (1963). "Professional training in education for foreign
students in the United States." In I. T. Sanders (Ed.), The
i i . New York:
Council on Social Work Education.

Becker, T. (1968). "Patterns of attitudinal changes among foreign
students.” American Journal of Sociology, 73, 431-442.

Belson, W. A. (1981) . The Desion and Understanding of Survey
Questions. Aldershot, England: Gower.

P -
F—l
(o3}



117

Benson, A. G. (196_). Foreian students in United States higher
education. East Lansing, MI: Michigan State University Press.

Berdie, D. R., & Anderson, J. F. (1974) . Questionnaires: Desian and
Use. Metuchen, NJ: Scarecrow Press.

Berger, E. M. "The Relation between Expressed Acceptance of Self and

Expressed Acceptance of Others.” Journal of Abnormal and Social
Psycholoay 47 (September 1953): 778-82.

Bledsoe, J. C. "Self-Concepts of Children and Their Intelligence,
Achievement, Interests and Anxieties." Childhood Education 43
(March 1967) : 436-38.

. "Self-Concepts of Children and Their Intelligence,
Achievement, Interests and Anxieties." Journal of Individual
Psychology 20 (January 1964) : 55-58.

Bledsoe, J. C. and Garrison, Earl C. Self-Concept of Elementary School
Children in Relati Their Academic Achi

Intelligence, Interests and Anxieties. United States Office of
Education. Athens: University of Georgia, 1962.

Bodwin, F. B. "The Relationship between Immature Self-Concept and
Certain Educational Disabilities." East Lansing, MI: Michigan
State University, 1957.

Bohn, M. J., and Sterhenson, R. R. "™ocational Interests and Self-
Concept." Newsletter for Regearch in Psychology 5 (1963): 21—
22.

Borg, W. R., & Gall, M. D. (1971). Educational research (2nd ed.).

New York: Tonaman. Inc

-— o -

Borislow, B. "Self-Evaluation and Academic Achievement." Journal of
Counseling Psychology 9 (Fall 1962) : 246-54.

Boyd, W. M. (1977). "Black Undergraduates Succeed in White Colleges."
Education Record, 38(3), 309-315.

Brookover, Wilbur B., Patterson, Ann, and Thamas, Shailer. Self-
Loncept of Ability and School Achievement. U.S. Office of
Education, Cooperative Research Project No. 845. East Lansing,
MI: Michigan State University, 1962.

Improving Achievement through Student's Self-Concept
Enhancement. U.S. Office of Education, Cooperative
Publications, East Lansing, MI: Michigan State University,
1965.



118

Brownfain, J. "Stablllty of Self~Concept as a Dimension of
Personality.” Journal of Abnormal and Social Psychology 47
(November 1952) :596-606.

Butler, J. and Haigh, G. "Changes in the Relation between Self-
Concepts and Ideal Concepts Consequent upon Client-Centered
Counseling.” In Pgychotherapy and Personality Change, pp. 55-
57. Edited by C. Rogers and B. Dymond. Chicago: University
of Chicago Press, 1954.

Cable, J. N. (1974). "Foreign students in the United States."
Improving College and University Teaching, 22(1), 40-41.

Centra, J. A. (1970). "Black Students at Predaminantly White

Colleges: A Research Description.” gocioloav of Education
43 (Summer) :325-339.

Cioeslack, E. C. (1955). The foreign student in American colleges.
Detroit: Wayne State University Press.

Clark, V. E. W. (1963). Ghanian students in the United States.
Unpublished doctoral dissertation, University of Michigan.

Coelho, G. V. (1958). i ica:
students' perceptions. Glencoe, IL: The Free Press.

Cort, D. A. and King, M. (1979). "Same correlates of culture shock
among American tourists in Africa.” Interpational Journal of
Inter-cultural Relations, 3, 211-225.

David, K. H. (1971). "Culture shock and the development of self-
awareness.” Jourpal of Contemporary Psycholoay, 4, 44-48.

Dunnett, S. C. (1981). Needs of foreion students fram developing
nations at U.S. colleces and universities. Washington, DC:
National Association for Foreign Student Affairs.

Essien, I. M. (1975). An investigation of the interaction,

perception, and attitudes of male Nigerian students toward
the United States. Unpublished doctoral dissertation, Kansas
State University.

Fasheh, M. (1984). "Forelgn students in the United States: An
enriching experience or a wasteful one?" Contemporary

Educational Psycholoqy, 2(3), 313-320.

Ford, C. C. (1969 . A case study of the adaptatiopal patterns of
Asian graduate students in education at Michican State
University. Unpublished doctoral dissertation, Michigan
State University.




119

Frank’ mna].do i H
i i i i . Ph.D.
dissertation, Western Michigan University, 1976.

Gama, E. M., and Pedersen, P. (1977). "Readjustment problems of
Brazilian returnees fram graduate studies in the United States.”
International Journal of Intercultural Relations, I(4), 47-58.

Gaither, G. H., and Griffin, A. C. (1971). The international at the
T . Knoxville: University of Tennesses,
Office of Institutional Research.

Guglielmino, L., and Perkins, C. (1975). pProblems of interpatiopal
students attending the University of Georgia. Athens: Office
of International Student Affairs, University of Georgia.

Hagey, A. R., and Bagey, J. (1974). ™Meeting the needs of students

from other cultures." Improving College and University
Teaching, 22(I), 42-44.

Hanson, R. G. (1972). Factors associated with academic achievement of

the United States. Unpublished doctoral dissertation,
University of Michigan.

Herbert, W. (1981, Summer). "Abroad in the US: Foreign students on
American campuses." Educational Record, 68-71.

Herman, S. N., and Schild, E. (1960). "Context for the study of

cross-cultural education.” Journal of Social Psychology, 52,
231-250.

Higginbotham, H. N. (1979) . "Cultural 1ssues 1n prov1d.1ng

States.” mmmmmmmmatm,
3, 49-85.

Huang, K. (1977). "Campus mental health: The foreigner at your
@Sk.“ i i i
25(3) , 216-219.

Hull, W. F. (1978). Foreign students in the United States of America:
Coping behavior within the educational enviromment. New York:
Praeger.

Institute for the Study of Educational Policy. (1976). Equal
Washington, DC: Howard University Press.

Jarmaz, A. I. (1974). Saudi students in the United States: A study

of their adjustment problems. Unpublished doctoral
dissertation, Michigan State University.



120

Johnson, D. C. (1971). "Problems of foreign students." Internatiopal
Educational and Cultural Exchange, 7, 61-68.

Kahne, M. J. (1976). ™Cultural differences: Whose troubles are we
talking about?" i i
Exchange, I1(4), 36-40.

Reith, L. (1972). "Issues Facing Black Students and Faculty at

Predominantly White Institutions.” Journal of Afro-American
Issues 1, 1 (Summer): 69-73.

Klein, M. H. et al. (1971). "The foreign student adaptat.lon program:
Social experiences of Asian students in the U.S." International

Educational and Cultural Exchange, 6, 77-90.

Kleinbaum, D. G. and Kleinbaum, A. (1976). "The Minority Experience
at a Predominantly White University: A Report of a 1972 Survey
at the University of North Carolina at Chapel Hill." Jourpal of

Neagro Education, 45(3) (Summer): 312-328.

Lazarus, R. S. (1969). PRatterns of adjustment and human
effectiveness. San Francisco: McGraw-Hill.

Lee, M. Y., Abd-Ella, M., and Burks, L. A. (198l). Needs of foreian

students fram developing nations at U.S, colleges and
universities. Washington, DC: The National Association for
Foreign Student Affairs.

Maxwell, M. J. (1974). "Foreign students and American academic
ritual." Journal of Reading, 17(4), 301-305.

Miller, D. F., and Harwell, D. J. (1983). "International students at
an American university: Health problems and status." Journal of
School Health, 33(I), 45-49.

Mills, T. J. (1967). Identification of the academic problems
Frontina forei Jat ent ¢ the Uni : E
QOregon. Unpublished Master's thesis, University of Oregon.

Mooney, R. L., and Gordon, L. V. (1950). The Mooney problem check
lists: Manual. New York: The Psychological Corporation.

Mouley, G. J. (1970) . The Science of educational research. (2nd ed.).
New York: Litton Educational Publishing, Inc.

National policy on education: Blueprint. (1978-79). Lagos: Federal
Republic of Nigeria.

Nickelly, A., Sugita, M., and Otis, J. (1964). Adjustment and mental
attitudes in foreign students. Mental Hygiene, 48, 463-467.



121

Ohuche, R. O. (1967). Scholastic factors pertaining to the academic
s e : : -
Unpublished doctoral dissertation, Iowa State University.

Peterson, M. W., Blackburn, R. T., Gamson, Z. F., Arce, C. H.,
Davenport, R. W., and Mingle, J. R. (1978). Black Students on
Ann Arbor: Survey Research Center, University of Michigan.

Porter, J. W. (1962). i
the problems of foreign students. Unpublished doctoral
dissertation, Michigan State University.

Pruitt, F. J. (1978). "The adaptation of African students to American
society." International Journal of Intercultural Relations,
2(I), 90-116.

Rice, R. L. (1974). "Foreign student health center visitation: Where

does the anamaly lie?" Journal of the American College Health
Association, 23, 134-137.

Rosenberg, M. J., Hoveland, C. L., McGuire, W. J., Abelson, R. P., and

Brehm, J. W. (1960) . Attitude organization and change: An
analysis of consistency among attitude components. New Haven,

CP: Yale University Press.
Rosser, J. M. (1972). "Higher Education and the Black American: An

Overview." Journal of Afro-American Issues, 1(2), (Fall: 189-
203.

Santos, A. P. (1959). A study of the problems faced by foreian
Unpublished doctoral dissertation, Indiana University.

Selby, H. A., and Woods, C. M. (1966) . "Foreign students at a high-
pressure university." Socioleoay of Fducation, 39, 138-154.

Selltiz, C. J., Christ, J. R., Havel, J., and Cook, S. W. (1963).

A
States. Minneapolis: University of Minnesota Press.

Sharma, S. (1971). A study to identify and analyze adjustment

Carolina. Unpublished doctoral dissertation, University of
North Carolina.

Spaulding, S. et al. (1976). The world's students: A reviey and
evaluation of research on foreign students. New York: Praeger.



122

Staines, J. W. (1958). "The Self-Picture as a Factor in the

Classroom. " British Journal of Educational Psychology, 28, 97~
111.

Taylor, D. (1955) . "Changes in the Self-Concept without Psycho~
Therapy." Journal of Consulting Psychology, 19, 205-09.

Thomas, G. E. (1978). BEqualiiy of Represeptation of Race and Sex

Enrollment Statuses. Center for Social Organization of Schools,
Johns Hopkins University, Report No. 263 (October) .

Tuso, H. (198l). T cademi Xperi i _
at Michigan State University. Unpubllshed doctoral
dissertation, Michigan State University.

Ubamadu, H. O. (1978).
the United States. Washington, DC: University Press of

Bmerica.

Walter, R. Allen, Daughtry, Deborah, and Wilson, Karen. (1982) .

Attending Preaominantly White. S S ted Universities.

Walter, R. Allen, Bobo, Lawrence, and Fleuranges, Paul. (1984).
- X g
WWWI te-S ted Uni ties.

Walton, B. (1967). Foreign student exchange in perspective.
Washington, DC: Govermment Printing Office.

Ward, L. E. (1962). "Observations of the underlying dynamics of
oonflict in foreign students." Journal of the American College
Health Association, 10, 430-440.

Webster, D. W., Sedlacek, W. E., and Miyares, J. (1979). "A
Camparison of Problems Perceived by Minority and White
University Students." Jowrnal of College Student Personnel,
20(2) , (March) :165-170.

Williamson, G. (1982). "Impediments to health care for the foreign

student." Journal of the American College Health Association,
30(3), 1-22.

Willie, C. V., and McCord, A. S. (1572). Black Students at White
Colleges. New York: Praeger.



APPENDICES



1.
2.

Circle the number representing your response.

If, for any reason, you feel uncomfortable providing information
requested in any item, please skip that question and continue
with the survey.

Name of your College/University

You are not required to write your name in any section of this
questionnaire.

2.

3.

4.

Age group:

What is your age?

Gender:
a) Male
b) Female

What type of school are you currently attending?

a) Public
b) Private

What is your general area of study?

a) Science
b) Social Studies
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5. What is your grade point average at the school you are
currently attending?

6. Both parents' yearly income?
a) High incame
b) Middle income
c¢) Low incame

7. Father's level of education (attained)?

a) Doctorate
b) Masters
c) BA

d High School or Below
8. Mother's level of education (attained)?

a) Doctorate
b) Masters
c) BA

d High School or Below
9. Your duration of stay in the U.S.
a) More than 5 years
b) 2 to 4 years
c) Less than 2 years
10. Wwhat is your place of origin?

a) East Africa
b) Far Bast

11. Did you receive orientation preparation before coming to
the U.S.?

a) Yes
b) No

If yes, who oriented you?

a) My govermment

b) My sponsor

c) Privately arranged
d Other
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12. Did the receiving university have an orientation program?

a) Yes
b) No

If yes, did you go through the orientation? To what
extent has this orientation been helpful to your
academic life?

a) Extremely helpful
b) Helpful

¢c) Not helpful

d) Irrelevant

13. In what type of setting was the high school you graduated fram
located?

a) Urban setting
b) Rural setting

14. How would you rate the quality of instruction and student
performance in the high school you graduated fraom compared
to other high schools in that setting?

a) Among the best
b) Average
c) Below average

15. How do you think your high school teachers ranked vou in vour
performance in high school?

a) Among the best
b) Average
c) Below average

16. What was your grade point average by the time you
campleted high school on point 4.0 scale?
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17.

18.

19.

20.

Does the level of academic competition in your class pose
concern to you?

a) Yes definitely
b) Yes probably
c) No

How do you think your instructors will rank your academic
performance in comparison with other students?

a) Among the best

b) Average
¢c) Below average
b) _Lanauage

Does your command of the English language pose a concern
to you, to your classroom interaction, or campus
interaction?

a) Yes probably
b) No

) ¢ : A.C, related int i

Does your interaction with other students in the classroom
Or on campus pose any problem?

a) Yes definitely
b) Yes probably
c) No

Do your interactions with staff and faculty pose any
ooncerns to you?

a) Yes definitely
b) Yes probably
¢) Not sure

d No



22.

23.

24.

25.
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2 Fai Discriminati

Do you think you are treated fairly when it cames to

assistantships?

a) Yes definitely
b) Yes probably
¢) Not sure

d No

Do grades attached to your academic performances reflect

the quality of your work?

a) Yes definitely
b) Yes probably
c) Not sure

d No

Do lack of tuition and fees pose any difficulties to your

academic life?

a) Yes definitely
b) Yes probably
¢c) Not sure

d No

) Orientati

Did lack of orientation before or after enrollment pose any

difficulties pertinent to your academic life?

a) Yes definitely
b) Yes probably
c) Not sure

d No
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26, How do you rate yourself in school ability compared with
your close friends?

a) I am the best

b) I am above average
c) I am average

d) I am below average
e) I am the poorest

27. How do you rate yourself in school ability compared with
those in your class at school?

a I am among the best

b) I am above average

¢) I am average

d I am below average

e) I am among the poorest

28. Do you think you have the ability to camplete college?

a) Yes, definitely

b) Yes, probably

c) Not sure either way
d) Probably not

e) No

29, Where & you think you would rank in your class in college?

a) Among the best

b) Above average

c) Average

d Below average

e) Among the poorest



30.

31.

32.

33.
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In order to become a doctor, lawyer, or university professor,
work beyond your four years of college is necessary. How
likely do you think it is that you could complete such
advanced work?

a) Very likely

b) Samewhat likely

c) Not sure either way
d Unlikely

e) Most unlikely

Forget for a moment how others grade your work. In your own
opinion how good do you think your work is?

a) My work is excellent

b) My work is good

c) My work is average

d) My work is below average

e) My work is much below average

What kind of grades do you think you are capable of getting?

a) Mostly As
b) Mostly Bs
c) Mostly Cs
d Mostly Ds
e) Mostly Fs

You are kindly invited to make any comments or observations
pertinent to the questions raised above in the space provided
below. If there are any incidents or experiences you have
encountered on campus, feel free to describe briefly.
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W’I . le:

SAMPLE: Introduction Comments

Hello, this is _________ fram Michigan State University. I just
called to follow up the first interview I had with you at the beginning
of the course. Again, all information you give will be treated with
oonfidence.

Now that you are about through with the course, I just wanted to
inquire how you felt about your experience in the class. In addition,
I wanted to know if you will continue taking more courses in the same
area of studies.

(Basic Question)

1. Since enrolling, have you encountered any academic difficulties?

a) Yes b) No
~ PR 8 i e el 4V m DDLU e VAl mm Al mde eames Lammm Sem crmives o maalaws ~
Lo WAL dlC SUIE UL WIE UWLLLICULLLICO WidL YVU LadWC Ll yVWUL Guauciili
life?
- g
~ PR 8 i e el 4V m DDLU e V2l mm Al mde ceames Lammm Sem crmives o mealaws ~
Le WAL alec SUil L WIE ULLLICULLLICO Wiidl yWd Lo il YV QLQAUCIL-
life?

3. Do you remember any other difficulties?
a) Yes b} No

If yes, which ones?

4. Has command of the English language been a source of difficulty?

a) Yes b) No
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5. Has lack of orientation been a source of concern?
(Probes)
Tell me more
Keep going
Can you please describe that in a little detail . . .

Sample of Probing Questions:

(Financial concerns) So far you haven't said anything about the
fact you feel this being an area of concern. Do you have anything
that you could mention?

Have financial difficulties had any impact on your academic
ability? In what way?

(Interactions) You have not said anything about your interactions
with either your teachers or other students. Have these inter-
actions had a bearing on the way you feel about your present
performance in the class?

(Language problem) So far you haven't said anything about your
foreign accent. Do you think this is an area that affects your
academic ability?
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MICHIGAN STATE UNIVERSITY

URBAN AFFAIRS PROGRAMS EAST LANSING ¢ MICHIGAN ¢ 48824-1109
OWEN GRADUATE CENTER

March 19, 1990

Mr. Patrick Wavomba

4503 E. Shawnee Road

Berriens Springs, MI 49103

Dear Mr. Wavomba:

I have your letter concerning the use of our Self Concept of Academic
Ability Scale. You certainly have permission to use it and reproduce it
for your study.

Best wishes,

// A ///Z,//’%f Cnw 5

Wilbur B. Brookover
Professor Emeritus

WBB/ff

MSU s un Affirmatice ActionsEguai Oppartunity Insntutinn
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MICHIGAN STATE UNIVERSITY

OFFICE OF VICE PRESIDENT FOR RESEARCH
AND DEAN OF THE GRADUATE $CHOOL

October 17, 1990

EAST LANSING ¢ MICHIGAN ¢ 488241046

Mr. Patrick Wavomba
4503 - 1E Shawnee Road
Berrien Springs, MI 49103

Dear Mr. Wavomba:

RE: ADJUSTMENT DIFFICULTIES AND ACADEMIC SELF-CONCEPT OF EAST AFRICAN AND
FAR EASTERN STUDENTS ATTENDING SELECTED UNIVERSITIES IN THE STATE OF
MICHIGAN: A COMPARATIVE STUDY, IRB# 90-422

The above project is exempt from full UCRIHS review. I have reviewed the
proposed research protocol and find that the rights and welfare of human
subjects appear to be protected. You have approval to conduct the research.

You are reminded that UCRIHS approval is valid for one calendar year. If you
plan to continue this project beyond one year, please make provisions for
obtaining appropriate UCRIHS approval one month prior to October 17, 1991.

Any changes in procedures involving human subjects must be reviewed by the
UCRIHS prior to initiation of the change. UCRIHS must also be notified
promptly of any problems (unexpected side effects, complaints, etc.) involving
human subjects during the course of the work.

Thank you for bringing this project to our attention. If we can be of any
future help, please do not hesitate to let us know.

Sincerely,
I
°‘5L\)
David E. Wright, Z

Chair, UCRIHS

DEW/ deo V////
cc: Kenneth Neff, Ph.D.
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UNIVERSITY

November 14, 1990

Patrick T. Wavomba
4503-1 E. Shawnee Rd.
Berrien Springs, MI 49103

Dear Patrick:

The Human Subjects Review Board has reviewed your proposal:
"Adjustment Difficulties and Academic Self-Concept of East African
and Far Eastern Students Attending Selected Universities in the
State of Michigan: A Comparative Study" under the exempt review
procedure. It has been given clearance as "no risk" as is thereby
approved.

You may proceed with your research plans. We wish you success on
this project.

oree R el

v

James R. Fisher
Assistant to the Director
Office of Scholarly Research

Berrien Sorngs, Michigan 2000 oiin,
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4503-1 E. Shawnee Road
Berrien Springs, MI 49103
October 31, 1990

Dear Fellow Student:

[ am your fellow student at MSU conducting a study under the direction
of Dr. Kenneth Neff, Professor of Educational Administration. [ request
your voluntary participation in completing the enclosed questionnaire
for me.

The purpose of this study is to investigate adjustment difficulties

and academic self-concept of East African and Far Eastern students
attending selected universities in the State of Michigan. The study
will identify difficulties foreign students encounter pertinent to their
academic life/experience on Michigan university campuses and to see

also how these adjustment difficulties relate to certain demographic
characteristics of the students.

Please note that your participation is voluntary. Be assured that your
name will not be used anywhere or associated with any information you
provide in the questionnaire. Copies of the abstract of the findings

will be mailed directly to those study participants who might request
it.

Thank you for your participation in this study.

Yours sincerely,

Patrick Wavomba
Doctoral Student

Enclosure



