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AESTRACT
A STUDY OF THEZ KELATIONSHIP EETWEEN
SELECTED VARIABLES AND JOB SATISFACTION
ANOLG TELEVISION TEACHFRS
By
Philip ¥#illard Keezer

It was discovered that 1little, if any research had beon
done on the job satisfaction of those in instructional tole=
vision. This study was undertaken in order to 11l a portion
of this void. The problem of the atudy was to anawer thils
question: "vhat are some of the variables which, if properly
nenipulated, should produce a hisher degree of job satisface
tion among televiaion tcachers?®

A questionnaire was sent %o a notional sample of telee
vision teachers to gather information about varlious factors
‘related to their Job situationa and to measure their job
satisfaction. Throush computor assisted statlstical analysos,
the relationahips betweon the goelected factors and the
regspondenta' job satlisfaction was determined.

The followinz is a summary of the major findings of the
study. The sex of the teacher and the rezion of the country
in which he works were found to be unrslated to Job satisface
tion. Current and former TV teachers were found to have no
siznificant difference in theilr satisfaction with the job of
teaching via television. |

The study revealod what-agpears to bo a positive corre~

lation between jod aatiaraotion\and years of teaching before
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teachin~ via television. Job satiasfaction was found to be not
significantly related to either the nature or the nurber of
modos which transmit a teacher's courses, Job satisfaction
was also found to have no aignificant relation to whether or
not a teacher has or even knows whether or not he has a cone
traot covering his rights and responsibilities in teaching via
television, |

While job satisfaction was found not to be siznificantly
related to the naturo of the initial relationship between the
teacher and members of the TV organization gtaff, it was found
that Jjob satisfaotion 15 eicnilicantly hlgher for those who do
than for those who don't feel that they have been given ado-
quate aid in adapting their teaching to television by TV
organization staff menmbers,

On=~gcamora reedbaok wag found to have no significant beare
ing on job satisfaction. Those who indicated that they gonere
ally received post-presentation feedback, in forms other than
telephone calls, wers found to have significantly hizher jJob
satisfaction than those who most of ten received no.reedback
af ter meking a TV presentation,

The findings of the study indicate that Jjob satisfactlion
is aignificantly higher among TV teachers who are notified
when one of their superiors intends to ohserve their TV pre-
sentation from a location whore they cannot observe him than
anong those who don't know 4L Thoy are unotified under such
oirocuns tances. |

Job satisfaction was found to dbe significantly lower

among those who do than among those who do not feel that the



ssracterigtlcs
wiatlors lecs
lluderic froedos
hsatlsfact
o) satlsfa
3 thoae a‘ao_‘
Wary azi/op po
tlve 13 8log:,
Flletzg o
b 028 cate;a;
Yinad ¢ b
A raoy teack

m’“ mvolved 4



characteristics of the TV medium combine to make their TV pre-
sentations less effoctive then their olassroom presentatiors.
Academic froedom was found not to be a significant determinant
of Job satlsfaction,
Job satlisfaction was found to be significantly higher
anong those who do than among those who do not think that the
salary and/or release timo from non-TV duties which they
recelve is adeguate,
Full=time TV teachers were found to be more satisfled
then some ocategories of part-time teachers. Job satisfaction
was found to‘be unrelatod to both the amount of preparation é
time which teachers require and the method by which thay . ’
become involved &in TV teaching. |

.



A STIDY OF Til. RRLATIONSHIP BRTWEFN
SELECTSD VARIABLES AND JOB SATISFACTION
AYORC TELEVISION TWACHERS

By

Philip Wwillard Keezer

A THESIS

Submitted to
¥ichigan State Univeraity
in partial fulfillment of the requirements
for the degree of

HASTER OF ARTS

Department of Television and Radio

1969



(5\

A

To Jane

11

e



.
(™

g
nie b
- sned)

ilisss

g
Y,
£ 7oy
Wl be

e g



ACKXNOWLEDGHTNTS

The strong, although indirect, influence on this theais
of a great many people must be acknowledged. For brevity's
sake they rmay genorally be placed into categories according
to their relationship to the authors family, instructors,
oolloagues; friends and acquaintances,

Almost as many individuals eontributed directly to the
works the author's wife, without whom the work would not have
begun and could not have hoen cémplatod; Dre J. David Lowis,
who provided significantly mors dircction end essistance than
could be jJjustly required; Dr. V. B. Lashbrook, who gave many
hours to the atatistical dosizn; Dr. John Viakley, whose
knowledge of industrial paychology was drawn onj the many TV
teachers and administrators who participated in the study in
various ways; and finally, Betty Darlington and Jean ladill,
providers of a type of service rarely given to students,

clerical assiastance rendered cheerfully.

114



Acoepted by the faculty of the Departmont of Television
snd Radlio, College of Comrunication Arts, Michlpgan State
University, in partial fulfillment of the requirements for

_——

DixQetor of Thesis

the Master of Arts degree.

iy



TABL® O} COLTELTS

CUAPTITR O Tiis PRODLEIN o o o

Statemont of the Problem
Importance of the Study
Definitions of Terms Used

CIUAPIER TViOg LFVIFY OF TiP¥ RIULATED LITFRATURE

Baekground

Absence of Imnediate Faco-to-face Feedback
Delaved IF'eedback and “xparnded Influence
Cbservation, Criticism and Academiec Freedom

Preparation Timo: A Dichotomy

Availability and Fffoctiveness of Teaching

Alds and the i{edium

The Relationship V/ith Co-workers

Honetary Compensation

Infrequently ifentioned Factors

Sunmary and Conolusions

CHAPTFER TURFRs THEORFTICAL DuVVIAFI'ENT o

Postulates
Hypotheses
Dimensiona of ths Study

CHAPTER FOUR: METHODOLOGY o &

Proetesting

Data Collection
lypothesis Teating
i'eagsuroment of Variables
Data Analysis

CHAPTER FIViig FINDINCS o o o o

lypothosls
hypothesis
lypothesis
liypothesis
l{iynotiiesis
Hypothesls
Iypothesia
Ilrpothosis
Hypothesis
liypothesls
Hypotheals
Hypothesis

BHEEOOI VT W e
O

® ¢ e o

L} e & 0

« o 1
o o o 6
e oo 3L
e o o h.l
o o o 5’-]-






Iiypoil.osis 1

i-potrnesis 1

Liypothasis 15

iiypotheals 10

Lwypothnais 17

liyvpothosis 13

Hypotheosis 19

Hypotliosls 20

Connents from Quoestionnalires Retumed

CHAPTEIR SIXs COLCLISION o o o o o o o o o o o o » o o o o 085

Sunmmary of Iindingzs

Limitatlons of the 3tudy

Reconmondations for ITV Adminlistration and
Nesearch

Recommendations for Cducation .

SOURCES CONS'JLTED [ ] [ ] [ ] o . [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ [ ] [ J ® ® [ ] 102
APPENDIXES o o o o o o o o o s o o o o o o o s o o o o o 106

A, Letter to Or;anization Heads

B. Heional Divisions Usad

C. Final Cover Letter

De. Followeup Lotter

E. Job Information Quoastionnaire

Fe. Preteat Questionnalre and Cover Letter

vi



Table

1.

2.

3.

5.

6.

Te
8.

15.

16,
17 o

18,
19.
20,
21.

LIST OF TAPLCS

Classification of Questionnaires Sent and
Rocoeived . ® o 06 ¢ ¢ o6 o o o ¢

Composition of FFrame and Samples o« o o «

Job Satlafaction Score Distribution by Sex

Scoro Digtribution by Location of TV
Oranizatllon o o« « o o ¢ o ¢ ¢ o o 0 o o o

Score Dlatribution According to Reaponse to

Quostionl..........

Score Distribution.by Response to Question 2

Score Distridbutlion by Response to Question 3

Score Distribution by Number and Type of
Stations or Syatems o+ « ¢ « o

Score Distribution by Rosponse to Guestion l

Score Distribution by Response to Question 5

Score Distridbution by Response to Question 6 .

Parcentage In Upper Secmant of Score Range for

I'eedback Forms in Order Presented in Liypothesis
11. [ [ ® °

Scors Distribution by Response to Question 8 . « «

Score Digtribution by Number of Postepresentation
Feodback Channels « ¢ o« o o

Score
Score
Score
Score
Score
Socore

Score

L N e o o e o o

Distribution by Rosponse to Question 9 ,

Distribution by Response
Distribution by Roasponse
Diatribution by Response
Distrikution by Rosponse
Distribution by Reaponse
Distribution by Response

vil

to Question
to Question
to Quegtion
to Question
to Question

to Question

10
11

2

13
i
15

62
65
66
67

69
71



CHAPTER X
TiE PROLLUM

Several years azo, the APBZ and the KNAB published a study
of the Job satisfaction among those engaged in commercial
broadcasting in the U.S. The study showed that & very hich
degioo of satisfaction exists amonz all but a small portion of
the commeroial broadcasting oorps.1 No comparable investirae
tion of Jjob satisfaction among those working 4in inatructional
‘broadoasting was diloovorod in Ehe review of literature for

this thesis.

Statement of the Problem

This study was made as an attempt to gather and preasent.
information to fill a portion of the above mentioned vold,
It was thi purpose of this study (1) to present some of the
viow- of those who teach via television which may be indicae
tive of their job satisfaction; (2) to measure the dezree of
Job satisfaotion that 18 present among various groups of tele-
vision teachers; (3) to determine the relationship betwoen the
degree of satisfaction experienced in the Job of teaohinz via
television and specifio faotora, primarily in the area of
characteristica of the job aituation such as working hours

and gompensationj dbut also in other areas where the

dpssoclation for Profeaalonal Broadcasting; Education and
tho lational Association of I'roadcasters, Peovle In Proade
cagtinz (“ashinzton, D.C.t Association for Professional vroade
gaséfnb Education end the National Asasociation of Broadcasters,
[ ] -

1



2
relationship appears si~niflcsuty and (L) to make recorinenda=
tions ro-arding actlons whiceh mizsht be talon dby 1TV adninise
trators and others concerned with inatructional television to
promote an incroase in the dosree of jobh satisfaotion prosent

amon: television teachers.

Imnortance of the Studx

There are a number of important ends whicﬁ this study
may serve, 3Students and teachers contemplating enterins the
field of TV teaching should be interested in learning vhat
satisfaction, or lagck of it, those already in the field have
foundj and theredy gain some moasure 'of aid in estimating
what their own anciafactidn or dissatisfaction may be if
they do enter the television teaching profession., By learne
ing about the job before actually dbeginning 1t, potential 1V
teachers should be bottor‘able to prepare themaelves for the
probloas which they might encounter, This might help them
to decrease the degree of dissatisfaction which they would
otherwise experience.

Before such use by potential instructors, and before
others concerned with television teaching have truly reliae
ble data upon which to base predictions about job satisface
tion in the position, additional studies of this prodblem may
well be necessary. The importance of this itudy may only be
realiged in future studies whioh.it may play a part in
launching.

The findings presented in this study should be of usse

to those in related areas of broadoasting and teaching and
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even to aoine in completely different professions as & scale
with which Job satisfaction in other fields can be compared
and measured,

This study, and any whioh may expand upon it, should be
ugeful to adminiatraﬁovs concerned with recruiting and hold=-
193 the best posaidbleo televislion toachers. In the rocruiting
procesas, this type of study may enable admintatrators who are
familiar with it to be somewhat more certain than they have
been about the de:ree of satisfaction they ocen offor prospecs
tive television instructors.

Perhaps the individual best qualified to evaluate the
irportance of this study would be a televiaion instruector,
an individual who has experienced the phanomenon here invese
tigated. A nationally-known IV tesacher who participated in
the study and who has been associated with several of this
country's most prominent television organigzations, wrote the
following to the author rogarding this studys "You are doing
@ service here. I hope someone will spotlisht 1t so that 1t
recoives soms attention and changes some attitudes.”l

Since, before complotion of the study, the author had
elready recoived requeostis for inrormation from the study
from ITV researchers and administrators in five states, there
is obviocusly a noed and desire for such information among ITV
people. It is throuch such indiyiduala that this study might
play its most important role., It may alert them to some

lretter writton on qQuestionnaire received in March,
1969 from a TV teachor who, like all subjects in the study,
has been promised anonymity.



s
of studenta at any lovel of leoarning who are taking tle
courso via tlhie wmodium of tolevision ahall herein be tersied a
television orosontation, iV presentation, TV class, TV loc=
ture, 1V losaon and TV program shall be used es synonymus

unloss othorwise noted.

Television Teachepr

Anyone who teaches one or nore courses which form a part
of tho formal education of students at any level of learning
who are taking the course or courses via the medium of telee
vision will be considered as having & televislion teaching job |
and termed a television teacher. TV teacher, TV instructor

and TV mentor will be used as synonyms.,



CUAPTFR II
REVIECA OF THE KELATED LITERATULRS

Packrround

The evaluation of satisfeotion with tho job of toaching
via‘telovision, as revealed by the literature orn the area,
Qaa compllicated by the point of view from which most of the
articles qtudied were written., Job satisfaction of televlision
teachsrs was not the 3010 or even the major topiec for any of
the reports in the lltoratufo studled, .Insighta on the Sude
ject had to De oxtracted most often from articlea which gene
erally could como under & title such as "How I Taught Subject
X On TV®, More considoration was genorélly clven %to teaching
methodology in adapting a given éubjoct to the medium than to
satlisfaction with the dutles,

1fost of tho sources reviewed were writings of teachers
who had taught at leanct one series of televised lessons,
Yention was not made in some of the artliclea of whether or
not oredit was given‘gor the series of prograns byAan educae
tional institutioni hence it may be that a foew of the Iinstruce
tors mentioned in the literature wore involved with "courses"
for which oredit waa not given, Soveral writingzs were by
people associated with TV instruotors as thelr supervisers
or as researchers in television ezﬁeriments. Tho reports
studied ofton aunmarized the viows of an undpeclried nuiboer

¢

ofJTV toléhori. The total nurber whose attituden are

4 ¢



7

roaflocted in thiis raview thorofore, may rence fron forty to
over one hundred fifty.

Tho chance of any (lvon toacher's attitudes or coviontsg
figuring in this reviow are based primarily, if not wholly,
on the roesearcher's ability to locate the comrients of that
teachor. A glance throuzh the bibliocraphy of this thesis
will quiockly reveal that more of the works studied came from

the NATD Journal than from any other gsource. 7Thias was not

the reault of any sttempt to introduco a bias into tie
review. It came about, rather, because of the effort to
study all available statoments assuned to be indicative of
Job satisfaction or disasatiafaction on as mahy TV teachers
as was posaible. Singe the journal meﬁtlonod contained more
artiolea‘which appeared to be related to the topic of study
;han any other source uncovered in the course of the aurvey
of literature, it is used mofo frequently in this revicw,

It initlally appears rather obvioua that ths factors
extrasted from the literature for presentation hero are‘
determinants of Jjob aﬁfisfaotion. %Whether or not this 1is
truly a causal relationshlip in every or in any case mentioned
may remain to be proven, Hopefully tho.primary research
reported on later in tﬁia thesis has begun to ghow the actual
nature of the relationship botéeen at least some of tlose
factors and éhe degree of job gatisfaction experlienced by
~ television teachors. [For the pﬁrposes of this reviow, it
will be assuned that the apparent causal relationships as
perceivod-in the literature are tho ones which exist in

reality.
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Alt.sance of Tiimodinis ['aco-to-face Foodhack

{loat frequontly montioned as a sourece of dissatlsfaction
18 the lack of im-edlate face=-to-face feadbacl, Teaclhors are
alnmost invariadly accustomed to facee~to=face contasct with
those to whom they normally comuunicgte. TFrom thoe recurrance
of expressions of dissatisfection when the telovigion medlum
forces thom to use interpoged comrunication, 1t is easy to
draw the conclusion that they derive pgreat satisfaction from
the immediate response of tudvnuﬂ in thelr prosence,

William Bakor, who conducted a courae on writing at
UKAR-TV, Hichigan State University, 1in the middle fiftles;
found the lack of face-to~face contact with studonts a great
problem, e explains his dissatlsfaction:

Teachiny on tolsvision 1s weird and frustrating,
eapeclially if it means, as it did for me, that you
teach not to a roomful of gtudenta but simnly to a
boady-eyed two inch lena. Since I had no idea of
whethor my ressage was getting through thie lens, it
was like zoing into an ompty olasaroom twice a weok
and talking earncatly and perauasively to a blanxk wall.l
It 1s not juat thoe lack of the thrill that comes to &

performer from recelving approvai of an audience that the 7V
teacher misses, In fact, he 1s miore ofton concerned with
the problom'h!n lack of atudont feedback oreates for the

pupil. Several teachers exprassed dissatisfaoction In not

1111401 D. Baker, "Is Anyone watohing? " Paslc Cclla-e
Quarterly, I, Nos Lt ‘19)6). 17-
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veing cble to discern whothor or not theip points were undere
stood by the viewing classes,d

Becausae he has no studonts to intoract with imredlately
present, the TV instructor may have trouble.developins an
enthusiastic presentation. 7TV teachers are not infrequently
chosen to conduct a course at a grade level or on subjsct
ratter with which thoy have had no classroom experienco. As
reported in an article from Central ¥ichigan University,
teachors under these circumstances rmay have great diffliculty
in adjusting their message to the target audionce.®

The lack of student presence is not always a source of
dissatlisfaction, In some cases the instructor prefers it.
Two teachors have sald that students, at leaat occasionally,
interrupt thelr olassroom lessonas, For them, the freedom
from student miadbehavior or the irrelsvant question that
dorails the train of thought 1s a cause of saﬁisraction.3

llfany telavision teachers who have made the jump from
olassroom to studio £ind thls aspect of the change too diffi=
sult to eonquer and, like Professor Bakexr of Hiohiganlstnte,

they leave the cold foreign atmosphore of the studio to return

L*1o Fansen Rronninzor, "Fresno's 21" Classroom,” IATB
Journal, XX (¥ay=-June, 19613, 223 Southern lethodist Unlvore
8ity Institute of Technology, TAGFRR Evaluation (Questionnaire,
Dallas, (1967). (Typewritten,)

2John Cumming and Rlchard Blaks. "Teachins History on
Tolevision,™ 4%R Journal, XXIII (MayeJune, 1904), 36.

3Gladya D. Davis, “The Chrallonse of TV Teachin:," ™A
Journal, LV (April, 1906), 703 Loulse McNamara, "A liational
enter for ITV,* American Cducation, (June, 1906), 3.
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to the familiar and responsive air of the traditional clssse
room. 1 Others ad just to tho absence of face-to-face contact,
perhaps with the aid of telephonss or two-way television cure
ing tho lesaon. Those who do survive the initial shook gon=
erally o on to find compensation for the lack of imnediate
response from students and often cain even greater satisface
tion from the delayed feedbasck and more widospfoad influence

their teaching on telsvision brings.a

Dolaysd Feedback and Fxpanded Influence

For those teachers who persevere through the serles to
the poi;t of 1ts being "aired" for a number of weeks, thore
is the reward that comesz whon visiting utilization clasaroons,
Gladys Davia,(an experienced social studies instructor with
the CCTV systom of Santa Ana, Californiaj describes the
impact such visits had on herg

My real pray came on those vislits to kids in closse
rooms, All I noeded to carry me throuch a month of long
-rehearsala, script revisions and late hours was to hear
ona little boy say, on ny first visilt to his room, "Ch,
I've sgen you 80 many timss, but this is the first time
I've scen you in color.®
Ag I drive back to the job after havinz heard earor
voices ggying, "Ve enjoyed the last sesson so wuchl" or
after & teacher has coro up, clasped my hand and said,
"You aro doinz such a fine jobi" I vow that I will write
the next losson mora eloquontly, that I will look for
more creative teachings dovices and that I will do a
better Job of aservins_the 2%udents and teoachers who
turn on the prograus.

lzaker, "Is Anyono Watounlng?,” 18,

2Chaunooy Berdan, personal interview at ¥ichizan State
University, Fast Lansing, i’ichigan, Noveamber, 1707.

3pavis, "The Challenge of TV Teaohing," 70.
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In the utlllzatlon classrocn, the 1V mentor can draw
gsatiafactlion from not only his reception by the studonts and
teachors, but alaso, as Rallou citcs, from observin; the effect
that his lessona have had in stimulating the students and
teaciers to Iéarn and to work on spoecial projecta.1

liot all that happens in‘the visit to the utilization
classroons promotes satisfaction, howover, as Louise !ellamara
relateas "I've been in a classroum where tho show (nor "All
About You" series) was on the TV monitor, and believe me 1it's
a weird experionce; tho kids ignoring you and answeriny back
to the image on the gcroen.”"? Such an exparience must pProe-
duce at leaat some mixed feolingcs, Protably no teacher enjoys
being ignored, dut such a visit can truly help a tescher
imagine ths response he 1s ovoking when he is back defore the
cameras,

The lack of "poateprogran® contact can be & problea.
Several of the instructors with the TAGER TV System at Southe
ern Methodint University prroﬁaod opinions similar to this
one written by one of their nunber: "The major weaknoss is
not in the clasas, but in the lack of opportunity for individ-
wal oonsultation. « 3 |

Just the fact that he is roachinz & potential audiocnce
of 300 people instead of 30 or perhaps, eventually, 3,000,000

1i1414red Ballou, "Toacher In the FEouso,™ IAVR Journal,
XIX (september-October, 19L0), 8.

2ioNamara, "A Mational Center for ITV." L.
» [ ]

3southern Methodiat University Institute of Technolozy,
TAGER Evaluation Questionnaires, Dec., 1968, (llandwritten.)
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instead of 30,000 may be a fount of satisfaction for many a
TV teachar. Then, when the uncounted maasses gtart to respond
via telephone, letter or personal contact outside the studlo,
the talevision mentor gaina satlsfaction from a form of feede
back that almoat never comses to the classroom teacher.} This
responae probably comes more often to those teachinsg on open
oircuit TV than it ocomes to teachers on CCTV, becausa the
former are more likely tc liave a larger potontlal audience.
People on the street may rocognize the teacher and greet him
as a friond although they have met only through the "magie of
television" as several teachors relate in Drenninger's
article.2 Books on the toacherts. subject area boegin to empty
from the book store shelves, "Fan" mail for the instructor
may deluse the station.3 Thore is a definite possibllity
that the TV teacher may become a "star.,” Depending upon how
he reacta to this occurrence, 1t can be a source of glowing
satisfaction or a great problenm, |

Nany of these results came to Huston Smith from his
series 'Tho‘aellgions of »an," on KRTC, St. Louis in 1955.
Holding true to the academls preoccupation with the educae
tional impaot.amid:all this, however, Smith commentas on thoée
who wrote to hims "Host saitleiying of all, perbaps, was the
number who would gather to watch the lectures so that they |

ljjuston Smitha "Teachinh to s Cavera,' Basic Colle-e

Quartorly, I, Noes 4 (1950)

zﬁrennlngap, ®Fresno's 21" Classroom,” 22.

2smith, "Teaching to a Camera,” 8.
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oould talk about thom tojether after the pro;ram."l He found
even more satisfaction in the anavers to these quesations
which he poses dealing with the educational ramifications of
his serles;

Is 3t. Louis different today in the area with which
the course doalt? Do 1ts ¢ltizens havo a beitor undore
standing of the groat religlions of the world? Moro
important, are tlhwy taking steps to learn evon rmore?

e « o The following pnints seom significant: (1) Who
3t. Louis Globe-lomciiiav nas followed the course with a
86ric8 of 32 frontepa.e features on "Ihe Keligiona of
our Daye" (2) At lesst fiftoen churches in the local
area, that 1 know of, aro working comparatige relizion
into thelir pro;rams in some systematic way.

Opening the lqcked classroom doors for new atudents to
enter via television 1s usually looked on with nothing but
favor by the teacher, It 1s from this new and often rmuch
expandad influonce and reaponse that the TV teacher can draw
much satiafaction, Hoﬁovcr, when "non-studonts® observe him

by the new medium, he may becoms exceedingly dissatisfied.

Obaervation, Criticism and Acadomie Fresdom

The transformation from olassroom comnunicator to tele-
vision mentor of the masses leaves the teacher open to some
of the mosat aorioﬁn problems which give rise to dissatisface
tion, | |

Proﬁably the least serious source of dissatisfaction is
the self~consciousness or staze fright which the instructor
ray feel because his TV audience is larger, of different

l1v1d., 9o .
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.
sconposition or is goparatod froﬁ hia by more svace than hls
oclassroom audience wasg, 'Compared to the other problens in
this area, thils one doocs svom tho least serious because the
problem lios within jJust one person, the teachor himself, Ilie
has had to overcomo a similar obstacle, althouzh probadbly of
a lessor degroo, merely in getting up at the front of a clags=
rooms Uhatever the dezroo of difficulty attached to it, self-
consciousness oan have undeairable reparcussions on the lesson
end the teacher, Arthur Delaney relates the tale of one of
his collsagues who refused to do an experiment ;n TV because
he thouzht the lights would reflect off his glasses and ruin
his appearance., Rejeoting arguments from the director and
erew members, he went dbefore the cameras and lizhts., Because
he worlked with unaidod vision, all of the exporiment's possie
ble effeotiveness was lost amid his groping and bungling.l

A measure of nolf-oonaoiouaness may be necessary for the
TV inatructor that was nover required in the classroom. Par=
ticularly if he 1s to teach on open oircuit television, his
attire ¥1ll need témbo acceptable to the public, and to the
characteristics of the camera re;zardless of whethor the cire
cuit is open or oclosed, Depending on the personality of the
toaoﬁer, the fact that more of his fellow teachers, and more

people in general, will see him on TV may force him to pay

lapthur A, Delaney, "tihy Teachers Fear ETV,* The li~h
School Journal, XLVLI (Ostober, 1903), L2.
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more attention to his appecrance. In the litorature studled,

only Nallou mentioned this as a source of dissatisfaction.

1

The obsarvation by othsr teachers doos have other

aspects whloh the TV teacher may see as undesirable, howaver,

Davis describes. the problems

e ¢« o thiors are days whon I would trede it all for uy
own little empire, a claasroom behlnd e¢losed coors vlore
no one watches to criticlze or write daily evaluatlions.

TV teaching 18 not for those who are stung to wrath
by criticlisme. The TV teaclior must be prepared for crite
icism and muat learn to face it without montal ratione
allzation or flailng self-dolense, 1o two teachers
teach 1in 1dentical manner and no one can pleass evoryvone,
Most of tho eriticlsms ere valld ones; dbut thore are
othiera of the "I don't like tho vway you wear your hair.
or the "You hold your head too nish whog you speak.”
variety that call for a sense of humor.

Delaney sees this as an even rreouter potential source of

dissatisfaction among TV instructors:

e « « £first hand observation of a teachert!s classroom
‘'performance has becomo & reco;nized aspact of supere
vision and evaluation, The compatent teacher walconos
constructive observation. BPBut, how welcone 1s observaw
- tlon when the teacher cannot face his observer? The
toacher knows not wnethor his obsorver has geen all of
the lasson or only a part, viewad out of context,

Trhere will always be the fonr that the teacher 1is being
deliberately observed without his knowledre, or without
any intent that he will know theo appraieal of his pere
formance.d

At 3outhern ¥ethodlat University's Institute of Technole

ogy auqh fears aa Dolaﬁey ralses have apparently not been

realized. 1In fact, the TV instructors there were reportedly

highly motivatad by ché posalbility that & university

13allou, "Teacher in the House ," 8,
2pavis, "Ths Challense of IV Toaching,” 70.
3Delaney, “Why Teachera Fear ETV," )2,
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president or corporation board chalrman might be watching
thoir prosontatlons.l One mizht surmlse that if those
{nstructors ware in not just enygincering but in subject flolds
such as political soience or philosophy, where they might wish
to expound their own personal views as well es strictly face
tual data and processes, thelr reactlion to such observation
might be closer to that described by Delaney.

Although no infringoment of acadomic fresdon was reported
in the literature studlied, thore 1z a cefinite concern with
the threat which 1V presonts to this highly prized traditional
right of the teacher. The AAUP's Committee C, in ﬁrasenting
its policy atatement on E{V, included a section requiring the
assurance of acadeulc freedom for television teachors.® The
roport by that committes did no% axplﬁin whether this point
was lncludod in the policy statement as a result of dlasatise
fastion concerning the 130&0 among TV teachers or not, but it
seems reasonable to asaune thaf this was at leaat part of the

reagon for its inolusion.

Preparation Times A Dichotomy

Among other ocauses, it iz the realization that so many
students, othar teachsrs, parents, adninlstrators and

unocounted others may be viewing the TV teacher that makes

lstuart A. Bush and Marion W. ¥Willeox, Graduate Study
Via Telovision (Dallas, Texass Southern Methodist University
Inatitute of Technolosy, 1709), p. 12,

zcommitteo‘c, "Report of Committee C: Poliey on tducae
tional Television,™ AAUP Bulletin, Xxxxv (June, 1961), ;5.
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him feel a need for more preparation time for hias TV lesaons
than for proseuntations in the elassroom, This need for more
preparation time was stated frequently. None of the publica-
tions raviowad reported TV as requiring less preparation tinme
than the clasaroom. .

The desire to use more time to produce a better lesson
does not arise entirely because more people generally rcceive
the TV lesaon than the classroom lesson, With the exception
of one instructor at Southern Methodist University, there wes
total arreement among those wrlting on the aubject that the
TV lesaon uses more material in a given period of time than
the clagsroom proaentation.1 Hence more preparation tine is

required for the TV lesson becsuse more material must be pre-

pnrod.z

For the teacher on TV for the first time especially,
time is required for famillarization with the medium, 1ita
limitations and potentia1.3 Boecause hs 41s usually teaching
more studenta, the TV teacher may have to spend more tilme
correcting papers than he did when in the olassroom. larle

Ernst, & teacher of inglish Composition at KETC-TV, St. Louis

13outhern Methodiat University Institute of Technolozy,
TAGER Cvaluation Questionnaires, Dec., 1968. (Handwritten.

2prenninger, "Freano's 21" Classrooa,* 22; Wdgar V11lls,
"Preparing TV Teachors," FNAUDN Journal, XXI (#ay~Juno, 19552),

3Peter cgfr, "Teaching Mythoiogy and Folklore on TV,"
NAFB Journal, XXIII (NOVO.D‘°0’ 1%[& » lSo
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in the middlo 19,0'a, found this to be a problem in apite of
the asaignront of toaching agsiatants to these tasks,}

The duties which a teacher must¢ perform in order to pre-
pare for a television losson are numerous. All of those who
mentioned the noed.for time to perform these dutles agroed
that the need was more acute for TV teachers than for classe
room teachers, Schmid gives the figure of fifty hours a3 the
amount of time she generally required to prepare a television
lesson.? Sanford writea that saventy=-five hours may be
expendad in preparing for one forty~-fivee~minute lesson.d

Where the dichotomy evidences itself on the factor of
preparation time, and where thia 1ssue results in satlaface
tion or dlssatisfaction i1s on the matter of whether or not
the time necessary for preparation is available, For those
who are given the required time, ofteon dy deing released from
other duties, or who can take time from less important activie
ties; the extensive period of preparation is generally very
satisfying. ¥ildred Dallou writest "In spite of the fact
that I have never worked harder (I often finish timing the
telecast at 21100 A.Y,) I love 1t., I like the opportunity
for detailed planning and roaoarch."h

15, Louls Public Schools, An Invostipation of Tolevision
Teaching (St. Louis, !Mo.: St. Louls Public Sehools, 1%0),
Pe 36.
" 2Linda Sehmid, "Teachir: Art on Television,™ IAFB
Journal, XXII (Sept.=Oct., 1963), 31l. -

3Fillmore Banford, "Teaching on Tolevision,® MNATB
Journal, XXIII (MarcheApril, 190%), 20. -

kﬁanou, "Teacter in tha Wewe,” 8.9,
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Sacrifices may bo necessary in order to find the neces-
sary hours, Davla comments on her firast year of TV teaching:
That first year I sesmned to spend ondless quanti-
ties of time. I had to stop collece courses tovurd ny
master's desreo because 8ll my ener;y was nceded to meet
the exacting requirements of TV teaching. I managed
only thres weckends away from the job the whole yoar.l
Such conditions do not often produce satisfaction,

For those who do have adequate preparation time, satis=
faction may come from the opportunity to do all the oxtra
planning and special expariments or dlaplays that couldn't be
done, becsuse of inadequate time to prepare, when they were
clagaroom teachers.2

~If the statemont by the AAUP's Comunittee C on FTV can be
taken as an indicatlion of areas where dissatisfection neods
to be remsdied {such statements do seem to serve this function
to some dogree) then the lack of adequate preparation time is
one of the sources of diasatisfaction which noeds attention.3

Occasionally tho situation may be as bad as Delaney
degcribes; - |

In soveral ETV experiments teachers were exnected,

in addition to preparing for and carryinz out LTV Instruce

tion, to teach "traditional classes", to manage homo=
rocan, to collect insurance monsy, to sponsor extrae-

curricular activities, to police cafeterias, and even to
guard lavatories . . « Despite admninistrative assurances

1pavis, *The Challonge of TV Teaching," 11,

. 21bid.; Mary Rogers, “Frou Clacsroom to TV Teachins,"
FALB Journal, XIX (Sept.=Oct,, 1060), 16,

3Comittes C, *Ropoft of Connlttee C: Pollcy On Cducae
tional Televiaion," 1.5,
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to the contrary, wery video practliclorera fear thoy will

bo coarced to continuo toleesating vunder guch condie

tions.1

The pilcture 1s not paintcd with sueh dark ecolors in the
reat of the litorature survoyed., l!ovever, those dissatisfled
vith the preparetion time deficlieoncy, according to tho nunber
of reporta of dissatisfactlon, grecatly outnumber those who

gain the satisfaction that gousrally accompanies having

enouzh prapardtion time,

Avallability and Fffectiveness of Teaching Afds and tha Medium

One of the reasons why preparation of TV leossons takes
such a great amount of time 1s that the teacher must go about
gathering the numorous and various teaching alds he can feed
fnto television's audio and video aystems. Yet, one of the
major sourcea of satisfaction that comes with being & TV mene
tor comes because ao many‘toaohing a1ds (which were either
not avalilable or not effective in the classroom) are availe
able and are effective in television,

Nary Rogers, a teacher of high school biology with the
Alabama LTV network, had geography as well as her status as a
TV teacher working for her, 5iid rolates:

Accos3ibility to materlals not usually evallable
to the average e¢lasgroom teacher has proven quite an
advantazes T1ho closonoega of the Biruinsham BTV studlo
to tle University of Alabama V¥sdlical Center has proved

to be invaluable. Whether it means showing an appendix
that has just been removed or a custom made glasa-blowing

lpelaney, "Why Teachers Fear ETV," L1,
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Job from tho blochomistry laboratory. Again the time

involvod in collecting and the problem of "borrowing"

the exhibits would be impoassible for the majority of
blology teachors.:

Characteristics of the television medium itself make it
an important aid also. Dr. John Whitney, a general science
instructor on KETC=-TV, St. Louls, evidenced the satisfaction
that comes from this and several other factors unique to
television. The report on the St. Louis ETV experiment of
the middle fifties statess

e o o (Whitney) indicated that television can come
pensate for the lack of adequate facilities and equip-
ment which exists in most general science classrooms;
that television can bring to the screen almost anything
that is needed; that small, intricate details can often
be shown better on the screen than on a lecturo desk;
and that intereating and important people can make their
peculiar contributéons to many atudents in a most
economical manner.

Davis, Brenninger and Parke also mention the impact of
TV's special abllities to integrate various aids, to perform
teaching duties that could not be done by a teacher in a
c¢lassroom and to‘carryout some duties even more effectively
than the classroom teachor.3 Cutler and Meyer experienced
great satisfaction because they felt that the television

mediun was particularly effective in presenting their

lRogera, "From Classroom to TV Teaching," 16.

2st. Louis Public Schools, An Investisation of Tele=
vision Teaching, p. 35.

3pavis, "The Challenge of TV Teachins," 10; William E.
Parke Jr., "Teaching With Television; Music Appreciation,"”
FARD Journala XXIIII (Sept.=-Oct., 1965), 55; Brenninger,
hig Clasaroom,* 22,
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sudb joct, pootry.l Others found adapting thoir subjoets to
television a source of diassatlisfaction because the charactere
istics of tho medium placed limitations on theilr presentations
wvhich they thought woere too nnrrow.z

Anothor point ombhaaiéea the lack of universal satisface
tion in this area. zaﬁy tiros the aidsg teachers desire aro
not avalleble., Often thls is the result of a budget which is
consideradbly less than infinite., In this case, the lack of
squipment which the teacher may have deemed imperative for TV
lesaons geneially results in dissatisfection.3

There ia another éépect of the effectiveneas of tre
medium whioch can dbe a source of satisfasotion to those teachers
vorking in it aa 1s noted by Sohmid.h Kindner writes of the
same factors | '

Trie effectiveness derives from the fact that eech
student viowing the presentation tends %o form the
impression that the instructor 1s teaching him porsone
ally and individually, Thus it 18 an incentive to

effective learning on tha part of the atudont, and
aound imgginative, interesting teaching 1s the sine

gua NoNe

I3ruce Cutler and Richard J. ¥eyer, "Prosenting Poetry
on Television,” NAUB Journal, XXIII (Sept.=Oct., 1904), Lo,

25t, Louls Public Schools, An Jnvestiratlon of Tolevision
Taachinz, pe 303 Southern Methodist Unlvoraity institute of
Technology, TACER Cvaluation Questionnaire, Dallas, (1957).
(Typewritten.)

3Brenninger, "fFresnots 21" Classroom,® 21; “ard Sins,
*Teaching Science Methods with TV," 1’A'B Journal, ¥X¥IIJI (Julye
Aug., 1935), 4O: Davia, "iThe Challenco of %V “eaching,™ 70;
Southarn HMethodist Univerait{ Institute of Technology, TAGER
Evaluation Questionnaire, Dallas, (1937). (Typewritten.)

k3crmid, "Teaching Art on Tolovision," 31.

SRobert H. Kindner, "Facing the Camers, NATB Journal,
XVII {¥ay, 1958), 38.
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Frobably the suprome conceran of the television toacher,
1ike tiiat of his clasaroom counterpart, is the magnitude of
tho impact his taachiﬁg 1s having on his students, The
tonchor wants what he is attempting to toach to be leasrned
wnd loarned well, As.BIanéhnrd'l articlo roveals, when ha
observes tho achiovemaﬁta of his students, evidenced throush
teats, tho television teacher experiences satisfaction or dise
satisfaction depending on the degree of achievement which the
students have made.t Based on test results and other factors,
the majoritj‘or the S!U 4instructors raport that they feoel less
effective on TV than in the clasasroom or aeminar.2

A review of the literature aurveyed for this thesis
leaves one with the impression that moat toachera would a;ree
vith Huston Smith's assertion liat tl.ey cen teach tmch mors
el'fectively on TV than they thought they could before working
n:thn medium.3 This, if not producing aatiaracfion, muat et
least ameliorate the situation somewhat, even where teachers

feel less effective on TV than in the classroom.

The Relationshlp With Co-workers

The transition from classroom toachof to TV toachor

placaes the instructor in an entirely new relationship to a

lpaul Blanshard Jr,, "that Yonner of Man?," NA%D Journal,
XIX (Septa=Octe, 1960), b3

2southern Fethodist Univorsity Institute of Technoloxy,
TACER Bvaluation Questionnaire, Dallas, (1967). (Tvpowritton.);
Idem, TAGHR tvaluation Questionnaires, Dallas, (1968), (Hande
voltten,) * ‘

[ ]

33m1th, "Teaching to a c;g:ru,‘ D
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2ly
pow ard dllforont sroup of psopls, Instead of studentis and
fellow classroom toachers, the TV mentor may now work primae
rily with the television crew, producer, director, aroa spee
cialists and, occssionally, other TV teachers. Peter Carr
describes the situvation;

It requires the kind ol zroup activity asgoclatod
with the commercial telovislion pro-ram or with tho
theator. This is group teaching and 1ts effoctiivenass
1s depondent upon the abilitics of everyone in the zroup.

To the professor who 13 used to the 1solation of
the conventioral classroom with all of 1ts tabcos con-
cerning privacy, the first exverience of teachinz in a
crowd of cameras and prog3 &nd people with beadpnones
can be nomet?ing of unacademic publicity and unscholarly
distraction.

What must take place between the teacher and the TV pore
sonnel, in order for a satisfinz and efficient relationship

2

to dovelop, is what Trisolini calls "mutual education”.“ This
proceas did not take place successfully in the majority of
cagses studied., Iliore often than not, the 7TV teacher's rolae-
tions with the "TV people™ 1.e. producer, director and crew,
wore a source of much dlssatisfaction, As Yanowski points
out, the .production psople may look upon the television
teacher as a "transplant".3 Ginne Mook found herself in
this environment at the beginning of her first TV course:

s o o I was faced with an almost completely meachan=-
istic setups a faceless, moatly voiceless man behind the

1Carr, "Teaching Mythology and Folklore on TV,® 1.

2p. G Triﬁolini, YConfessions of a Recent Convert to
Instructional Television,"” NLATB Journal, XXVI (March-April,
1967), L49.

3rarbara Yanowski, "The Studio Teacher's Role,"™ IATD
Journal, XXII (Jan.-Feb., 1963), 25.
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camora; other won (whom no one ever bothered to iatro-
duce) + « o a director vho o » « nover said anythning
about my porformence, ona way or the othor « .

All these wnoople spolkze in a tochnical languace
which meant virtually nothing to mo. « « « who wus in
charre? Vhat was the director supposed to do? hy
didn't ho diroct me? +Vhat was tho producer's job?
what exactly were my responstbilities? And vhy did
everyons seenm to rosegt the rchearsals I conaidored
absolutoly essential?

Apparently things did not improve for lock., She wriltess
| I was $o0ld that the man who headed thie station was
very pleased with my work. Yet my only contact with the
sentlenon =« whom I later dlscovered I had scen olns in
and out of tho offlce =~ wag a half=hour tolephcne cone
varsation, durlng my tire at another jJob, in which ho
listed words I had mispronounced during TV perform:ances.

This waa neoded holp, but it would have bgen ploasant

had he taken some of his time to moot me.

Relations between the TV teacher and his co-workers can
be a source of satisfaction also, Ballou reports that at
KDPS, the Des Moines Publio Schools Station, the teachers
worked together in a “seminar-tyne aituation" which she found
very latiarying'3 Doing television work with those in the
teaching field can de a source of dlssatisfaction too. Both
Erast and whitney indicated there woré,aorioua problems with
teaching asalatants on their jnbs.h

| Iluston Smith and his producer-director at KLTC were able

to develop a most satiafying working relationship. He writes

16inne Mook, "what Doss It Teke To Teach by TV?," NATB
Journal, XIV (Sept.-Oct.. 1960), 12,

21100k, "What Does It Take To Teach by TV?," 13-1l.
3Banou, *Teacher in the louse," 8,

b3t, Louts Public Sohoola, An Investiration of Tele=
vision Teaching, pe 36« :
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thisz, howevor, in suriary of tho attitudes of his follow TV
teachera: " . o o Some of my colleagues have eitiher brolon
off a serles or vowad thoy would never try another because
of the merely routine -« which is to say inadequate - help
from producers and directors.’l The literature surveyed
generally agreed that such unhappy events as Smith montions

do ocour all too frequontly.

onotary Commensation

S0 little montion was made of this factor in tie litera=-
ture initlally selected for review that 1t was almost left
out of this report entirely. It appears that possibly
teachers have some aversion to disoussion of monetary cowpene
sation in tho same context with other factors, or that the
money involved 1s not that important to those TV teachors
oconneocted with the literature studled,

Chauncey Berdan, coordinator of Michigan Clasaroom TV,
packazers of ITV programs broadcast on several !Mfichigan stae
tions, gives £65 per 4 hour lesson as starting fee for teache
ers with his organigation, %hen asked if the TV teachers
wers oconcerned with this remuneration, he answered & flat
"no" .2 TV teacher Fillmore Sanford theorizes that TV teach-
ers aro often willing to foreso the monetary rewarda in order

to give vent to their ™thospianic” drive.3 For such teachers,.

13mith, "Teaching to a Camera,* 12.
ZBordan, personal interview,

3sanrord, ®"Teaching on‘Television,' 18.
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noney co1ld be rfar Jdorn the 1ist of deterwinants of their
satiafactlon or dlasatlsfaction with teachlng via television,
After further investigation of the queation, 1t soems

that there 13 a serious diaIOgué, apparently stimulated to
gome dozree by dlssatisfaction among TV teachors, which has
been noin; on for some time. The discussion had progressed
far enouch by Mareh of 1962 for Charles NcIntyre'to determine
the two major issues in the arguwaent over nattora associated
with monetary oompensation: "Supplomentary pay to faculty
participating in televislon prozrams which are paid for by
some extra university group . . . (and) « « « faculty rights
with respect to recorded inatruction used by the univorsity.“l

- Frank Kaln gives a long 1list of groups who have at least
diéousaed, if not acted on, the compensatione-relatod issues.,
Among them are the Nna; American Council on Education and the
AAUP.2 It would seenm loglcal to assume that at least some of
the pressure for this discusasion and action was stimulated by
digssatisfaction among TV teachera. Barbara Yanowski, in dise
cussing the advantages of & national senter for ETV, mentions
it a3 being a place whore pay for TV teachers could be

roaolved.3’ Brenninger calls the relationship betwesen monetary

lcharles HMcIntyre, "Compensation for Professors on TV,"
FARB Journal, XXI (March-April, 1962), 30,

2prank Kahn, “Componaation of Faculty Engaged in ITV,%
YATB Journal, XXIV (Jan.-Feb,, 1965), 37.

3Yanowski, "The Studio Teacher's Role,"” 2i,

e
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compensation and preparation time required for "Fresno's 21"
Classroom", "almost ridiculous",.l

One explanation of why the 1ssue of monetary compensation
may be overlooked in any but a very thorough review of the
literature, is this: it 1s quite possible that only a small
segrnent of the TV teachiné corps is concerned with compensae
tion in monetary form and that none of this groﬁp'a propore
tionately small number of writings would be included in an
initial seleoction, of moderate size, of literature to study.
This "sampling error® may result in representation of the
views of only that significant portion of the majority of
television teachers who happen to be married women., Thus a
sunnary could present views of only those described by the
oft-heard lament among classroom teachers: “Those women are
satisfied with anjthing that will supplement their husbands‘
salaries. They don't work to make a living." The wording is
not always the same, but the thoughts behind such a cory
usually are,

There is another explanation which seems even more likely
in view of the age of the isaue (Kahn mentions it as dating
from the early days of radio?), It is that TV teachers are
very hesitant to deal with the 1ssue in public or in the same
context with other factors assumed to be related to job sate |

{afaction,

- lppenninger, "Fresno's 21" Classroom," 22,

zxahn, "Compensation of Faculty Engaged in ITV," 29.
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Infragquently entlionad i"actors

No other factors were cdealt with by what I have rather
arbitrarily decided to designate as a significant number of
the works rovioewed. This soction will encomnpass the views on
factors dealt with by only a small number of the writings on
TV teachers studied for this review., Only the abparent sate
isfaction determinant termed absence of immedlate face to face
feadback received consideration by even a bare majority of the
sourcea studied. The number of publications dealing with the
faotora mentioned after this point are generally less than
three and those before this point four or more. These factora
which are mentioned relatively iufrequently in the literature
must be dealt with because, in & randouly drawn sample of the
universe of TV teachers, it 1s quite possible that they ocould
be sources of satisfaotlion or dissatisfaction for a very sige-
nificant number of people,

FFlo Hansen Brenninger pointas out thiag

On the whole, instructors conceded intensive proe
paration for telsvislon up graded thelr teachins of the
course in regular classes, but by tho same tokon, tho
material was often so woli digeatad that 1t palled on
them and a semester's pest wae desirable bofore teaching
the same course again.

Carr and Blanshard mention the improvement of elassroom teache

ing by the TV teacher because of hls extensive preparation of

1grenninger, "Fresno's 21" Classroom,* 22,
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tho sub joct matter for tolevision but do not doal with the
second 1ssue in Brenninrer's comment.l

Because he 1s on television, the teacher may foar ho is
being looked upon as an entertainer according to Ginne }!ock.2
The problem of the. teacher's image among his teaching cole
leasues is also discussoed by Petar Carr who says that Just
the fact that he 1s entering a new area can cauase the now TV
teacher's oo-workerl.putsido the studios to look upon him
with suspicion,3

Gordon and. Sims both express dissatisfaction with the
lack of rehcarsals for their television lessona.h

Vhitney and Robinson were not satiafied with having to
present what they felt was medioore contont f£it for the
majority of thelr TV students but not suited to eithar the
slow individuals or the rapid loarners.® Wwilllam Baker men-
tions a related problem, Hil dissatisfaction came from,
among others, the fact that he could not be "flexible® and
adjust the apeed of his presentation to the neods of the
claia because of the strictly adhered to schedule of TV once

the prozrams were outlined and the study guides diatributad.6

: 1Carr “Teaching Mythology and Folklore on TV," 12;
Blanshard, *ayhat Manner of 'an?," 63,

2100k, "VWhat Does It Take To Teach by TV?," 11,
3Carr, ‘Teaching Kytholocy and Folklore on TV, * 13,
Iy ‘orton Gordon, "llawaiiana Inarn Better Spascch by 1V, "

IAYD Journal, XXI (Nov.-Dec., 1902), 603 Sims, “"Teaching
ScTence etnods with Tv," hO.

5st. Louls Publie Schioolg, An Investication of Tolovision
Teaching, pe 30.
6-

Beker, "Is Anyone tatchinz?,® 19.

~
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Cladys Davis found the constant requirement of nemorize
ing many soripts over a short poriod of time to be a source
of tension at times.}

Robert Kindner derived groat satiasfaction from the foele
ing of accomplishment that followed his completion of a 7TV
lesson.®

For Korton Gordon, getting used to the equipment and the
necessity of moderate apeed in movement was a dlfrioulty.3

Yanowski calls the job of teaching via television one of
self-0limination because, once the TV tape 1s made, the
teacher might be forced out of television work and back into
(] clasaroom.h

Sanford reports that students cannot be foolsd by false
enthusiasm for them or the subject via telovision.5

One source of dissatisfaction appeara to be unique to the
faculty of the TAGER TV.System headquartered at Southern
Methodist Unlversity., They have been very diaturbed by the
great number of questionnaires sent to them by researchers and
adminiatratora from other 1nst1tutiona.6

Working from the assumption that employment agreements.

might reveal those factors most important to enployee

1Davia, "The Challonge of TV Teaching,® 70.
axindnor,‘"Faoing the Camera,"'38.

 3Gordon, “Hawailans Learn Better Speech by TV," 60._
hYanowaki, "The Studio Teacherts Kole," 25,
SSanrord; "7Teaching on Television, 13,

68. A..Buasaqprlvato telephone conversation from Dallas,

Texas, March, 1%09.
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atlsfaction, another papor by this authorj; a survey of cone
rects, pollicy state~onts and writings about them mipght be
orﬂxreiiewing. Four factors which are mentioned in that
urvey and which appear to frequently affect job satiafaction
f TV instruotora are not mentioned in other literature
tudied for this reviews (1) the very existence of a logal
ocunont clarifying and guaranteeinz tho rights and responsi-
11itiea of TV teachers, (2) the right of the teacher to havo
role in deciding when revision of taped lessons is necessary,
}) the right, or lack of it, of tho teacher to have a voice
n determining the use and dlstribution of TV lessons, (i)
hether or not the teacher has at least some control over the

ontent and format of the program.1

Summery and Conclusicns

Although this seotion of the thesis is intended to be &
rvey of literature, the personal interviews of Chauncey
ordan and Stuart A, Bush were included, The value which
nose primary sources add to the review seems to outweiph any
laruption of form which their inolusion may have caused,

The problem mentioned most often in the literature (gene
rally as a factor producing diasatisfaction and only infree
iently as & source of satisfaction) is the amount of facee

s-face contact with students o the television course,

lPhilip Ve Keegor, "A Summary of Surveys on the Rishts
[ Teachers on Television,” (unpublished papoer, MKichirsan
tate University, East Lansing, lichigzan, 1968;, PPe 22=25,
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The othor factors which appear to be the nmajor dotormie-
nanta of Job satisfaction for the group discussed in the lite
erature studied may be cétegorized as follows: delayed feod-
back and expanded influence, consequences of heing viewed by
unknown psople other than atudents, the availability or lack
of preparation time, the avallability and effectivenoss of
teachln; alds and the medium, Another major déterminant, the
relationghip with co-workers, is mentioned more ofton &as a
source of dissatiafaction Liian satistaction.

For at least a éortion of the TV teaching profesalon,
the 1iterature scema to indicate that monetary componsation
is an Iimportant factor. To this group, it 3s usually a source
of dissatisfaction because they feel they should receive more.

As with any ocoupational group, those who stay in TV
teaching are primarily satisfied with their occcupation. Vhat
ITV must be most concerned with, however, are the nunbers of
g00d teachers who leave it or never enter, Vhat the literae
ture indicates causes them to do this is most often one or
more of the faotors’%utlinod above which greatly diffor from
those found in the conventional classroom situation and for

which many of them are quitelunprepcrgd.
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CUAPTFR III
TiZORETICAL DLVILOPHUENT,

Postulatds

1.

It 18 a basic assumption of this study that tho enhance=
rment of job satisfaction among TV toachors is held to be &
desirable goél for a TV organization by &ll concerned with
ITV provided that the pursult of this goal éoes not inhilbit
the achievement of any goal of the TV organization which 1s
given a higher priority by thoae concerned with 1TV,

2.

The determinants of job satisfaction among television
teachers are asasumsed t§ be complex, encomupassing many factors
and many typea of factors other than those dealt with in the

primary research for.this thosis.

3.
It 18 assumad that the Bullock Job-Satiafaction Scale,

which haa been proved reliable and valid and vhich was
adapted by the inveatigator for use with television teachers,
posgsesses in its adapted form, adequate validity and relia
b1lity for use in this study,.

L.

The response of sach teacher to each question on the
questionnalire used in the atudy is assumoed to be the single

response, of those provided, which best desoribea that

3l
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teacher's situation, This doscription is not nocessarily

considored to be that wnich an objective judre of the situa=

tion might give, It 13 considaored to be what 1s even more

{mportant to a study of this nature, the sinzle rosponse of

those provided which most closely corresponds with ths situa=-

tion ns that toacher percelves it to bo,

Hypothoeses

The following hypotheses were formulated and tested in
this study.

b 98

2.

3.

L.

Se

Job satisfaction is highor among male TV teachers
than among female TV teachers. |

There 18 a significant difference in Job satisface
tion acocording to the reglon of the sountry in whioch

TV toachers work for at least one region.

Job satisfaction is higher for present than for

formor television teachers,

Job satisfaction is higher for those who taught
between thres and ten years prior to teaching via
television than for thoso who taught less than
three or more than ten years prior to teaching via

television,

Job setisfaction is higher for TV teachors whoso
programs are iransmitted by a network than for those
whose programa are transmitted by only one station

or systen,
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Job gatlafacticn 48 highor for TV teachers wi:ose
oro;srams are transmitted by two or wmore stations or
systems than for those whose programs are transmit-

ted by only one TV station or system.

Job satisfaction 1s lower for TV teachers whose pro-
grans are transanitted by one commercial station than
for those whoss pro@rams are tranagmitted by any
other type of station or system or network of sta-

tions or systems,

Job satisfaotion 1s hizher for those who have
written contraects covering thelir rights and respone
sibilitles in teaching via telovision than for those

who have no such ocontracta,

Job satiafaction 1s hisher for TV tcachors who wore
given an introduction to both the personnel and proe
ocodures of the TV organization with which they work
at the bveginning of their aaaoola;ion with that
organigzation by & representative.of the organization
who took adequate time to make sush an introduction
than for those who wore not given such an introduce

tion by such & person.

»

Jod aatisfdction 1a‘higher for TV teachers who have
been given adequate ald in adapting thelr teaching
to televigion by staff members of the TV orgenigation
with which they are associated than for teachers who

have not been given auoh.aid by such people,
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There 13 a positive correlatlion betwoen job satlige
factlon and tho following ascending ordor of chrine
nels for rosponse from studonts and/or teachors
receivod by televislion teachers while they are on
cazeras (1) none, (2) telephono or otihor asudio feede
back, (3) TV teacher viows students and/or teachors
via video monitor, () TV teacher hcars and viowa
students and/or teachers via TV monitor, (5) combie
nation of two or more fcedback channels, (5) TV
teacher sees and hears students and/or teachers in
the room where tiw TV teacher's presentations are

rnade.

Job gsatiafaction 18 higher for TV teachers wiho
receive, moat ofton, soms form of feedback from stu=
dents and/or teachers after making e TV precentation
than for those who receive, moat often, no fora of
feedback from such people after making a TV preasene
tation,

Job satisfaction 13 higher for TV teachers who most
often receive responses after making a TV presentae
tion in two or more forms than for those who moat
often receive feedback in one or no form after

zaking a TV preaentation,

Job satisfaction is hicher for TV teachers who are
notified when one of their superiors intends to

observe their TV ﬁrpaentatlona from a location
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where they cannot observe him than for those who
are not notified or don't know if they are notified

when & superior intends to make such an observatlion,

There 18 a positive correlation betwean Jjob satise
faction and TV teacharg' perceptions of how erfec=
tive the abilities and limitations of the television
modium comblne to make their TV presontatlions as
compared to the effectiveness of their claasroom

presentations,

Thore is a negative correlation betwesen job satise
faoction and how restricted TV teachers feel their
freedom is on TV, to do and say completely as theoy
may wish as cozpared to how restricted they feel

this freedom is in the clssaroonm,

Job satisfaction 1a higher for television teachers
who think that the salary and/or release time from
non~TV. dutios which they receive 13 adequate for
the amount of work they do for their 1V presenta=
tlions than for those who think that this ocompensae-

tion 18 not adegquate for such worke

There 1is a positive correlation betwean job satise
faotion among TV teachers and the number of hours

of conventional classes from which they are

| released for each hour of finished TV presontation,
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Job satisflaction 1is hizher for TV tocachors who gene
erally require six throush ten hours to prepare for
each thirty minutos of TV prosentation than for
those who require more or leas than @hat smount of

preparation tine,

Job satisfaction is higher for TV teachers who
volunteer for TV work than for those who bocome

involved in teaching via television in other ways,

Dimensiona of the Study

In order to maximize the number of quoationnairoa
returned, it waa necessary to limit the number of
Questions asked in the questionnaire. Thus, only
a relatively small nunber of variables and types

of variables which may have & significant impact on
Job satisfection among television teachers could de
considored, Only seventeen variables, about which
the proviously stated twenty hypotheses were formu-

lated, were investigated,

This study concerned 1tsol§ only with subjecta who
wore toleviaion teachers in the United States on
or before Karch 19, 1969 accordinz to lists proe
vided by the heads of the TV orzanigations with
which those toachers in the sample worked,



Lo
3. Only those teachers from whom complete job satis-
faction ascale data was received were dealt with

excopt where it 1s otherwise noted,
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In order to achleve the goals of this study, a quostion=-
naire was dosigned to be sent to @& national sample of those
who were or who had been television teachers, This question-
naire was the sole primary research instrunent used in this

study.

Prevosting

In order to test the quality of the questionnaire as an
instrunent for the ¢ollectlion of data for the study, & pre-
teat cof it was conducted in July and August of 1968 with the
cooperation of the administrators and twelve teachoras of the
¥ichigan State University Closed Circuit Television System
and Michigan Classroom Television. The questionnaire testad
contained thirty-six questions in addition to the job satise
faction scale.} This made a total of forty-six questions
plus a request for comments on faotors not covered in the
questionnaire which would have an effect on Job satisfaction.
Interviews were conducted with most of the teachers in
the pretest group, following their completion of the questione
naire, to get their commonts on 1t., Kelither the interviews
nor the preteost results provided a basis for thé formulation

of any new hjpothoaes. The major ohanges made &8 a result of

1see Appendix F for e copy or the pretest questionnaire
and 1ts cover letter,

L1
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tha pretost and accompanying interviews were wording changes
to make questions and reply choices more comprehensible to
7V teachers and more applicable to a broader range of TV

teaching situationa,

Data Collsction

Because no frame 1isting the universe of TV teachers in
the Unlted States was discovered, one had to be sompliled., A
sanple of thirty TV organizations, stratified before selece
tion according to the mode of transmission used, was selected

from volume 13 of the Kational Comnendium of Telavised Tducae

tions The modes of transumission used by the TV organizations
which determined the six strata were: (1) one commercial sta-
tion, (2) one non~commercial station, (3) one closed oircult
or 2500 iz system, () one national network, (5) one state-
owned. network, (6) one regional network or any other mode or
combination of modes.

On July 27, 198 a letter waa sont to the heads of five
TV organizations randonly selected from each of the six
strata.l Each letter requeated the names and mailing adresses
of those who were teaching or who had taught with the organie
zation to which the letter was sent. By March 19, 1969
replies had deen received from all thirty organization heads.
Lists of current and past TV teachers and their mailirg
addresgsses were provided by five organigations using one com=

morcial station to transmit their progrems, five organizations

1800 Appendix A for a copykbr the letter.
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using; one nonecoritarclal station, four using one closed cire
cult or 2500 NHz system, one organization using a national
petwork, four usin; a state-omed network and one using
another mode of transmission,

These 1lista wore then combined to form the frame of TV
teachera, The total nuzber of toachers for which nemes and
other information incluced 1n the frame was obtained was 200,
13}, males and 66 romale;. Bosides names (from which tho sex
of each teacher was derived) and addresses, the frame also
indicated the region of the country in which each teacher's
TV organization was located.l Also noted in the frame, was '
the mode of tranamiasion used by the teacher's organization
as interpreted by the investipator from titles of organizae
tions liated in volume 13 of the Xational Commondiun of Tnloe

visod t'ducation, letterheads of reply letters received fron

organigation heads, and station ownership listings in Public

Television: A Prosram for Action,

Sinoe no characteristics of the universe of TV teachers
in the U, S. were known, other than an estimate of the number
of teachers in 18, no attempt could be made to further strat-
ify the frame or any samples derived from 4t to assure repree
sentation of any characteristics of the universe in propor

proportion.a ' N

1500 Appendix B for map showing regional divisions used,

<in a veryraoral lattap to the author on Noveubar 20,
1209, Lamrenos Y, vehnua, edlior of the Natisnal voesantina
of Tolevised i‘ducation, ogtlmatad that thare vere baelu~en
thirty thouwsand and s8ixty thousand TV teachers in the U, .
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On February 2, 1909 the Job Information Quaestionnaire,

« stamped envelope in which to roturn the quoationnaire wlen
jonpleted, and a cover lettor vore sont to the ons hundrod and
jinoty-seven teachors then in the frame.l The cover lettor
;xplalned the astudy and, to encouragze complete and honest
roplies, informed the teachers that thelr identities and
organizational affiliations would not be revealed. The namos
and addresses of three more teachers were recoived on l'arch
21, 1969. The following day ocovor letters, questionnaires

and return envelopes were sent to thcse three teacliers,

A coding method was used which enabled the investigator
to datermine the sex of the teacher who returned each quese
tionnaire as well as the region of the country in which his
IV organization was located, A8 the questionnairos were
recelved each day, the answers {rom the questionnaire along
wvith the sex and region data and the identification numbor
for each respondent wore transferred to a standard answer
sheet for machine prboesaing.

Using the code provided a means of obtalning correct
dats regarding thi mode of transmission used by the TV‘organ-
ization, even when the teachar was unsure. The question on
transmission mode was necessary in the questionnaire since
At least one of the organizations changed its mode of transe
nisaion during the interval between conpllation of thoe frame

and the mailing of tho queationnalires, It was even more

1580 Appondices C and I for coples of tho cover lotter
and questionnaire respectivaly.
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necessary to fiﬂd out ﬁhioh teachers worked with more than
one organization,

When the respondents were unclear, didn't know or wore
obviously incorrect in thoir response to the mode of transge
mission quostion, the information in the frame was entered on
the standard answer sheets, Thia ocourred only in a few casos
and included no respondents who reported that they had worked
vith more than one TV organization,

Using the code enabled the investigator to determine the
nanes and addresses of those who had not responded to the
{nftial mailing. On March 15, 1559 a follow=-up letter was
sent to all who had not responded by that time. It further
explalned the study and contained name and address blanks to
be filled in and returned by any teacher who for some reason

‘did not receive a questionnaire but who was willing to come
plete and returnlono.1

By April 5, 1969, one hundred end twenty-five question-
naires had dbeen received whioh contained replles to at least
some of the queations in the awationnaire., A classification
of the questionnaires sent and rocalved is prasontbd in Table
1l below. Two of the questionnaires reco;vod contained no
answers to most of the questions, including no answers to the
last ten questions which formed the job satisfaction scale,
It was ossontial to the atudy that job aatisfaotibn scale
data be analyzed for correlations with the data entered on

the rest of the atandard answer sheet, 3ince no job

4

lsee Appendix D for a copy of the follow-up letter.
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necessary to fin.d out which teachers worked with more than
one organization,

when the respondents were unclear, didn't know or wore
obviously incorrect in thoir response to the mode of transge
mission quostion, the information in the frame was entered on
the standard answer sheets. Thia ocourred only in a few cases
and inocluded no reapondents who reported that thei had worked
vith more than one TV organization.

Using the code enabled the investigator to determine the
nanes and addresses of those who had not relpbnded to the
{nitial mailing. On March 15, 1959 a follow=-up letter was
sent to all who had not responded by that time. It further
explained the study and contained name and address blanks to
be filled in and returned by any teachor who for some reason
~did not receive a questionnaire but who was willing to come
plete and return ‘ono.l

By April 5, 19569, one hundred and twenty-five questione
naires had deen received whioh contained replles to at least
some of the queations in the ammationnaire, A classification
of the qQuestionnaires sent and rocaived 1is presentéd in Table
1l below. Two of the queationnaires recoitvod contained no
answers to most of the questions, including no anawers to the
lagt ten questions whioch formed the job satisfaction acale.
It was essontial to the atudy that job aatisfaotilon scale
data be analyzed for correlations with the data entered on

the reat of the standard answer gsheet, 3ince no job

q

lsee Appendix D for a copy ot" the follow~up letter.
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satisfuotion acale data was avallable on those two individuals,
their questionnaires weore classified as unusable and their data

was not dealt with beyond that point.
“TABIR 1

CLASSIFICATION OF QUASTINNNAIRTS
SENT AUD RUCTIVEeD :

Total Questionnalres Soent to TeRCHOrs ¢ e ¢ ¢ o o ¢ o o« 200
Total Cuostionnalres RoCOLVed o o« « ¢ o o o o 125
Total Questionnalires Containing Some Job
Satisfasction Data .000000_00000.000.0123
Total Quostionnaires Containing Conplete Job
Satisfaction Data o ¢ o ¢ o ¢ ¢ ¢ ¢ ¢ ¢ o 6 ¢ ¢ 0 o o 89

[
L ]
L ]
L ]
[

This left iZB questionnaires, 89 of which had complete
job satlsfaction scales, For theae 123, whore a written
snswer could justiflably be intervreted as corresponding to
ono of the struotured answers on the quostionnaire, the nuibor
of the struotured anaver was entered on the standard angwerp
sheet. Whore more than one answer was checked to any one
question, the number of the first answer checled was entored
on the standard angwer sheet. This procedure vas followed
on all questions except nunber 3, the one regarding the mode
of transmisalon used by the TV organizatlion. Here indlvide
uls checking more than one @swor wore oredited with having
ropliaé "Other®, - |

It was initlally plenned to make use of rll questione
naires on which one or more items on the job satisfaction
scals were checked, Thus, some frequenocy data is avalladble
for the 123 iho checked at leas t‘ ono item on the scale,

Because of time and computer rasource limitations, and the
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1sire to make tho most valid moasuremént of and correlations
{th job satisfactlon, it was neccssary for the investigation
o concern itself primarily with the sample of 89 teachors
or which complote job satisfection scale data was availsble.

8ince the hypotheses of this study wero tested on the
asia of the sample for which all data in the job satisfaction
cale was avallable (Usable Returns), the oompariaén of this
azple to the frame is most important, Table 2 shows the per=
ont in each category for which inforrmation 4s known on the
23 who checked one or more items on the Job satisfaction
sele a8 well as for the frame (1i»200) and the usable returns
i289) o

As one reads aoroa; the table rrom'Framo to Unusable
yturng to Usable Returns, the deviation from the frame come
sition generally becomes procressively greater. However,
ccept for the two categories "Midwest Region'.and "Other
de of Transmission”, the differencea between the expected
gquenciea, based oh the frame, and the obaerved frequencles
. the samples are not ltatiétieally significant beyond the
5 level, | |

The difference in the "Other Vode of Transmission"
tegory 38 to be expected and is probadbly due only in a
ir7 3Tall mssaure to saxplinz error. It i3 primrily, if
11 YT iw Y, aczmmial Sy ST Ute SwamainTe A? avtavias
L onm o AT, LTiver™ noceT, T TLLaT mersemiz Tor LY L e
ijoct ¥uo checkad IWC Or mOM™e Licldol G TUARENLSILCL o Ly

jueationnaire, In the framec, only those teachers whose TV

—
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TABIE 2

COMPOSITION OF FFRAYI AKD SANPL™S

S R A B A T S L Y S TR S A Yy I X IO S I L NN T

Frame Unuscble Usable
Returns Raturns

(x=200) (N=123) (=10)
Sex Percentage [Porcantare| Percsniage
ll’ﬂle ® & ® 6 e & o o a ¢ 67.0 66.0’ 6,).7
FOM0lo o o o ¢ ¢ o o o ¢ o 33,0 3 096 393
Locetion of TV Orranization
horthiodSt o o o o ¢ o ¢ o 15.5 12,2 12.,4.
douthoast e ¢ & » o ¢ o @ 18.0 13.01 12.&
¥1dwost® o 4 o 6 6 o 6 o @ hG.O 52003 5309
hortrvio3t o o o o ¢ o o o 12.0 12.2 12.&
Southweat o o ¢ » o o » o 8.5 10.57 9.0

*odae of Trananission

One Cornercial Station « e 12,5 . 12,2 9.0
One lon-commorcial Station 2.0 25.2 27.0
One CCLV or 2500 itz System Z.o 8o 10,1
One Lational Hetwork « « e .0 6.5 L.S
One state Network o« « « o 32,0 22,76 23,6
Othepré , ¢ ¢ & 8 ¢ o o o o 1h-5 2’-‘-039 25'9

@rxcept for the two catosories indicatod, frequency dife
ferences between the frame and the two sanples are not sig-
nificant beyond the .05 level,
organizations used a rogional network or one othor.modo of
transmission were included in "Other",

All research for this study is based on these two same
ples, in bdoth of whioch the Midwest Res;lon 1s slightly overe
represented, The reason for this differencse botween frame
and samples for the Midwest can only be guessed at from the
data available. Since all organigzations in tho frame are
represented in the sample and since the only significant

differences between frame and samples are those noted above,
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it may be concluded that the sainples are representative of

the frame,

Ilypothesis Testine

The questionnaire enployed to ocollest data for this study
%as 50 constructed that each of the first fifteon questions
in 1t, plus the data on sox, reglon and transmission mode
deterained by chacking the identification number with frame
data, would, when tested for correlation with the score on
the Jjod antiafaotion scale, prov;de support or refutation for
the tvonty‘hyﬁotheaoa previously ateted,

A large number of hypotheses were considered for testing

during the planning of the study, Since a mall questionnaire
wag the primary research instrument which best suited the
requirements or'thg study and thé resources available to
undertake the study, 1t was the type of inatrument chosen.
It was necessary to limit the number of hypotheses tosted so
that the quoationnaiie could be made as compact &3 poasible;
hopefully eontributing to a hizher rate of return than would
be achieved with a large queationnaire. It was decided tlat
only one page of questions would boIndded to the job satise
faction scale which came to be placed as the last ten quese
tions on the queatlonnalre,

The hypothesdu beling oconsidered for testing were ranled
according to the estimated magnitude of thelr impact on Job

satisfaction among teleovision teachors.l Once the three rage

1Th1l estimate was based on tie sun of the author's
- knowledze of ITV and job satisfactiion up to the time of the
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questionnaire format was estdblished, those questions whicﬁ
measurod the most importent hypotheses woere fit into the
avallable gpace on the questionnalire. Wwhere & lon; quostion
ocould be replaced by two or three short questions, testing
hypotheses whose oombinéd value to the study was estinated to
be equal to or greater than that of the hypothesls testod by
the long question, the lonz quostion was so roplaced, This
facilitated the testing of the largest number of hypothoses
within the apace limitations of the inatrumente.

The hypotheses tostod on the baglis of data derived from
the frame (sex of the teacher and location and mode of trans=
mission used by.hig TV organization) were not ranked as high
in importance as were tho other hypotheses tested. They were
teated, however, sinoce the data on which they were tested was
80 easily discernadle thaﬁ to have not tested them would have
been & waste, ‘

‘he firat three questions on the questionnaire (Appondix
E) provided nocoslari {nformation for ¢lassification of TV
teachors. Queations L, 9, 11, 12, 13, and 1l explored the
righta and compensation given the TV tesacher. Queatibna S
and 6 doal£ with the relationship between the teacher and

rankingc. This included treatment of these areas in courses
in televislon and radlo, soclology, buasiness administration
and psychology and in the litorature on the two areas which
was lutensively astudled. What also proved most helpful in
makling these egstimataes, as vicll as in thoe reat of the study,
was the information gained in a large numbor of visits with
and observations of TV teachers, adminlatrators and other
mombers of TV organizations 1in Arkansas, Illinois, Indlana,
¥ichigan, Missourl and Oklahoma,
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the atnff of his 1TV organizatlon as well as the procesa of
enterin; and adapting to a new jJob situation. The channels
throuch whioh the toeaclher rcceived response to his presonta-
tiona were determined by questions 7 and 8. A measurc of the
teacher's parception'of his effectiveness via television was
made by quastion 10. Queation 15 dealt with how the teacher
began his assoclation with his TV organization. |

Measurement of Variables

The balance of the questions formed the job satisfaction
scale, the part of the instrument used to measure the dopende
ent variable of the study (jo» satisfaction). These ten
questions are the investisator's adaptation, for use with
television teachers, of a ton question job satisfaction scale
devised for goneral use by Robert Bullock of the Ohlo State
University. Bullook's scale has been tested on a number of
groups and has been proven a reliable and valid instrument
for the measurement of Job satisfaction,?

" The roapogsoa to the ten questions are ordered and nume
bered from ono‘to'fivo in increaslng order of satlsfection
expressed. The numbers of.tho regpongses to those ten ques=-

tions are totaled for each individual to provide a job satis-

faction soore of from ten to fifty. Because not anawéring

lBullock presents a complete deascription of the construce
tion and testing of thls scalo ard of its use inrn conjunctlion
with soclal=factor items 4in 3as8a] Fectorsg Releted to Job
Satisfactiont A Technigue for tho !'sagsuromont oi Jon HLoa(iSe
faction (Columbus, Ohlog huresu of Business lioaearch, iqe
Ohio State Univeraity, 1952).
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ono ¢r more of thoae ten queations limits the total, thus
distorting the nuilber of "satisfaction points" which accu-
rately express how satisfied the indivldual 1s, those who
rosponded but did not anawer all of the last ten questions
could not be considersd in testing for correlationa between
the job satisfaction score and the variables dealt with in
the first half of the questionnaire,

Lata Analvsis

The data stemming from the survey was first analyzod by
computer in terms of mere descriptive atatistics. Tho data
card listing for this analysis was thon checked against the
aoctual responses on the questionnaires. Several ecoding and
card punching errors were thus discovered which were thon
corrected,

For those individuals who provided complete job satise
faction scales, further statistical analyses were performed.
Since the frequency distributions on tho questionnaire items
1ndicated a higzh dogree of variance amonz the respondants,
and sinoce the sample (N=89) stself was not a simple random
sample, it was decided to employ distridbution free (nonparae
metric) statistics to test the research hypotheses.

The sample waa split into halves according to job satise
faction scores, the lower’rorty-five againgt the upper fortye
four. A chi square test was performed for all variables on
the queatiénnaire to determine 1f significant differences
occurred between response categories. For variables in which

this teat revealed a tendonc& toward, but oould not confirm
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or disprove, significance in the differences in job satisface
tion acores for those checkiny a particular response within
those variables; further analyses were porformed.

In this analysis, a more sensitive measurement of satis-
faotion was used, the mean job satisfaction score of those
checking each response within those six variables in which
only tendencles toward significant differences oould be shown
by the very gross moasurement of upper half asainst lower half,
In this final analysis, a Kruskal-Wallis One Vay Analysis of
variance was run to determine if significant differnces
occurred between categories, If auch were determined, !Manne
Whitney U teats were made in order to make individual comparie-

sons between categories. ‘ , .

~



CHAPTR V
FINDING3

The only information gathered by the survey, other than
that which was used to tast tho hypotheses, was composod of
the commants which a larze nunber of the responding teachers
chose to add on the back of their quontionnaireé or in letters
attached to their quont;onnaires. All 125 returned questione
naires were searched for such comments, The natwre of these
additional comments is outlined at the end of this chapter.
Elsewhore, this chapter will concern itself with the results
of testing the hypothéaea by analyzing data from the sample
of eizhty=nine sub jects who retwrned questionnaires containe

ing complete Job satisfaction scale data,

Hyoothesis )

This hypothesis stated that job satisfaction is higher
azong male TV toachers than emong female TV teachers, Table
3 showas the data.whioh lead to the rejection of that hypothe
esis, |

Of the 89 subjects in the sample, l)y had job satisfac-
tion soores of 42 or more. They_form the uppoer gegmont of
the job gatiafaction acore ranze, The }}5S subjects in the
lover segment had Job satiasraction scores of L1 or lower,
The ohi square teat showed that the differonce in job satise
faotion botvoén mon and women was not significant (x2 = 0,320,

if = 1, P » ,0500). These results load to the conclusion

Sk
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TABLE 3
JOB SATISIACTION SCOR® NTSTRIPUTION BY S&X

ﬂ

ien Vv omon

Number Percentage | Kumber Porcentase

UF or Seguent ,
(4 Respondenta) 20 S51.9 16 LS.7

Lower Segment
(45 ikespondents) 26 48,1 19 5he3

that the sex of the teacher 1s not among the factors which

deternine jod satiafaction,

Hypothosis 2°

This hypothosin‘oays that there is a significant diffeor-
ence in job satiasfaction accordirz to the rezion of the coune
try 15 vhioh TV teachers work, for at least one rezion. 1In
other words, job satiafaction for teachora working in ona of
the five regions 1s eignificantly different from that of
teachers in the other four reglona,

Table l shows the distribution in the two segmonts of the
job satisfaction score range accordins to the rezional locae
tion of the TV organization which provided the pane and
address of the respondent. The chi aquare teat provided
fizures which indicated that there wore one or more differe
ences which were nearly siznificant when the upper segment
was teated against the lower segmont (x€ = 5,921, df = i,

P = ,0500), A moro’oensitive.maaauro, the Eruskale¥allis H
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. TARLE U
SCOR! DISTRIBUTIGN BY LOCATICH OF TV OLGANIZATION

p——  ——— —
| Uppor Sosmont Lower Sojiment
Roglon (hﬁ Rospondents) (45 Reapondnnts)
dumber Percentage | Number Porcentaze
liortheast | | | 7 63.6 L 36,4
Sontheasat 8 72.7 3 273
¥idwast 21 L3.8 27 56.3
Northwest 6 SheS 5 45.5
Southwest 2 25.0 6 7540

teat on Job satisfactlon averages by groups, showed that no
sicnificant difference ocourred between groups (I = 3.06372,
P ® 0.4573).

The hypothesis must therefore be rejected and the cone
clusion made thaﬁ there i3 no significant difference in jod
satlafaction acoording to the rezgion in uh@oh a TV teacher

WOrxsS.

Hypothesis 3

This hypothesis, tested by the first question on the
qQuoestionnaire, states that job satlafaction 1s higher for
present then for former TV teachers, The porcent of each of
these two groups in the uppor and lower segmenta of the job

satiafaotion soore range 1a shown in Table 5,
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TABL? &
SCOR™ DISTRINCTION ACCORDING TO RTSPOVSE T0 QULSTION 1

Prosent Toachers Former Teachors

Nunhar Porcontage | Nunber lerconta;e

Upper Segment

(L4 Reapondenta) U 50.0 30 50.0
Lover Segment
(45 Respondents) U 50,0 30 50,0

The chl square test confirmod what is obvious from the
table, there 18 no significant difference in job satisfaction
betweon pressnt and former TV toachera (x2 & 0.909, dfr = 2,

P & ,0500)s Tho hypothesis must, therefore, be rejected,

The predominance of former teachers in the sample could
have altered the overall findings so that they would have
11ttle to say about job satisfaction among present toelevision
teachers. 8ince there is no difference in job satisfaotion
between the two groups in the sample, the predominance of fore
ner teachers should not have limited the applicebility which
the findings may have to present teachera' job satisfaction,

Hypothesis L

This hypothesia holds that job satiafaction is highor
for those who tauzght botween three and ten yoars prior to
teachiny via telovialon than for those who taught less than
three or more than ten years prior to teaching via television.

Table 6 presents the percentage in the two sogments of the
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job satlsfaction score range according to years of teaching

prior to teaching via television.

TABLT 6
SCORT DISTRIDUTION BY RFSPONSI TO RUUSTION 2

preme——

por Soe;mant Lower Sepmrent

Exp°f1°“°' hﬁ Respondonts) | (IS Respondents)
Teachiing

Before TV

Position | Humber Percentege | Numnber Perceontage
Under 1 yr. 0 0.0 2 100,0
le2 yrs. 1l 20,0 L 80.0
3«5 yrs, 5 290,4» 12 7006
6-10 yra. - 1 50,0 b1 50.0

11 « 20 yrs. 15 577 11 42.3
Over 20 yra. 9 81.8 2 18.2

The ¢hi square test showed that one or more significant
differences did ocour between oategories (x2 = 11,743, df = S,
P s ,0500). A&s the table indicates, the two catezories come
prising those with tiree through ten years of teaching experie
ence prior to teaching via television do not have as high a
proportion in the upper segment as do the categories for
teaghors with more pre-TV experience. The hypothesis must,

therefore, be rejected,
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Thero appcars to be & positive corrclaiion tetween Job
satlsfaction and years of teaching before TV toaching.1 In
the teaching experience prilor to teaching via tolevision are
several factors which uway account for this, Logie would say
that those who are dissatisfled in any profession or occupae=
tion, teaching includod, are not likely to remain in that
occupational situation for many years 1if thoy are free %o
leave 1t. The percentago of dissatisfied teachers in any
given group should decline as they gain years of experience
and as those who are dlssatiafisd leave the fleld,

Those -who stay in teachinz for a relatively long period
of time before engaging in TV teaching are, then, a rathor
satisfied group at the atart of thelr TV éxperience. One
would expect them to be sattafliod in a position such as tele=-
vision teaching in view of its many simllarities to the posi=~
tion in which they have previously found satisfaction. Some
of thom may even be satisfied with almost any new job situae
tion. | |

A good many teachers continue non-TV teaching whille
doing TV work. To many in thls group, teaching via television
1s merely & new duty, part of a poat in which they &re con-
tinuing and in which thoy are already satisfied, lore again,

it is reasonable that satisfaction should continue,

1pue to computer uso limlitations, statiatlical analysos
could not be performed to deterinine between which groups the
statistically sicnificant difference(s) ococurred., Thus, it
could not be determined whother or not the apnarent corrolae-
tion was significant, . .
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Teaochers with oextonsive teaching experienco prior to
thelr TV teaching have probadbly had to meot many chanzes and
many new peopls in thair conventional teaching jobs. The
apparent correlation between yéara of pre-TV, teaching exporie
enco and job satisfaction in TV teaching seoms to show that
those oxperienced teachsra who go into TV teaching have not
become rigldly set in their teaching ways. Thaﬁ enjoy the
challenge of adapting to the new, or at least altered, Jjob
situation of teaching via televislion. AdJusting to change
and new people was a part of thelr conventional teaching job
that they enjoyed., Once more a satisfaction producing factor
in the convontional teaching situation 1s carried into the TV
teaching situation with job satisfaction the result,

‘Hypothesis E

This hypothesis gtates that job satisfaction 1a higher
for TV teachers whose prozrams are transmitted by a network
than for those whoase programs are transmitted by only ono stae-
tion or system, Table 7 presents the percentage in the two
segments of the job satisfaotion score range for each mode of
transmission used by the TV organization.

The ohi square test indicated that there was a possle
billity of aignificant differences between categories (x2 =
7.4, af = 6, P = ,0500), The more precise measurement of
differences betwsen averaze scores for each category, tested
for aignificance by the Kruskalei'allis H method, revealed
that no aignificant differonces ococurred (H = 11,0576, P =
«0866), The hypothesis must be ‘rojootod.
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TABLE 7
SCOR" DISTRIBUTION BY RV™SPONST TO QUESTION 3

s —

Upper Segment - Lower Segment
Tranamission (Ly aespondents) (LS Reaponcenta)
Vodo Used - .

Nunber Percontage | Nuxber Percentage

1 Comuercial ‘
Station 6 75.0 2 25,0
1 lion-cormercial L :
Station 11 45.8 13 = 5she2
1 CCTV or 2500 . '
IHis System o 3 33.3 6 66.7
1 Fational , -
Network 3 75.0 . | 25.0
1 Regional . | B
Network A 6 7540 .2 25.0
1 8tate=owned :
Network 8 38.1 13 61.9
Other® 7 46,7 8 53.3

@The "Other"™ category contained only one respondent
whoge progzrams were transmittsd hy only one system, It was
docidoed that comparing merely one subject to all other catee
goriea would yleld nothing of true significance.

Two conolusions can be drawn from these resultas (1)
there 1s no significant difforence in job satisfaction
betweon TV teachers whogse programs afo transmitted by a nete
vork and those whose programs are transmitted by only one
station or system, (2) there is no significant difference in
job satisfaction according to the mode of transmigsion used

by the 7V organisation with which the teacher is associated.

v



i'-~othesis O

This hypothesis assorts that job satisfaction is higher
for TV teachors whose pro-rams are transmitted by two or more
stations or systems than for those whose programs are transe
sitted by only one TV station or system. Table 8 presents

the percent in the two seznents of the Job satisfaction soore

TABLE 8

8CORF. DISTRIRUTION BY NUPER AND
TYPE OI' STATIONS OR SYSTES

W
Uppor Sepgment Lower Sejmuent '

Tranamission Rospondents) (45 Reapondents)

K¥ode Used

Nuzbhey Jarcentage | Number Percentage

1 Comnereial ’ | -
Station . 6 75.0 .2 . 25.0

1 Non-commercial ‘

Station _ 11 1S.8 13 She2
1 CCTV or 2500 o o |

Mig System L 30 333 6 66.7
1 ¥ational | o
Network 3 75.0 1 25,0
1 Rezional -

Network 6 75.0 2 25.0
1 State~-owned . '

Letwork 8 38.1 13 61.9
2 'or Hore Stations “ -

or 8ystems | 7 50,0 7 50,0

N\
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ranze for each atation, syatem or combination of stations or
systeinBe

This hypotheals was tested by the same question as was
the previous hypothesias. As the section on hypothesis S
relates, no significant differences ocourred between categore
{ess Thus, thu.hypothooil too, must be rejected. The
results show that no signifiocant difference in jodb satisface
tion occuras between teachers whose programs are tranamitted
by two or more gtations or systems and those whose programs

e transmitted by only ons station or systom.

liypothesis 7

m- hypothesis astates that job satisfaction is lower
for TV teachers whosge programs are transmitted by one commere
sial station than for those whose programs are transmittéd by
iny other type of atation or system or network of stations or
iystems, . .

The results displayed in Table 7 and the statistical
lignificance tosts on that data also apply t;o this hypothesias.
s vas stated in the section on Hypothesis 5, statistical
nalyses showed that no significant differences ococurred
eiveen categories. liypothesis 7 must, therefore, be rejocted.
he results indicate that thore 1s no significant difference
2 Job satisfaction betweon TV toachsrs whose progzrans are
ransmittod by one commercial station and those whose progra.ma
Te transmitted by any other type of station or system or

otvork of stations or ayatems, )
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liypothogea 5, 6 and 7 wore all tested by question 3.
hese three hypothoses stammed from this queation: is the Job
satisfaction of a TV teacher determined to a significant
dezree by the level of success the toacher achieves in the TV
toaching f1eld? If success is moesured by analysis of the |
nature and number of modes which transmitt the coursa(s) of
a given teacher, the answsr %o thls quostion must be no,

acoording to the results of testing these hypotheaoa.l

Iypothesis 8

liypothesis 8 statea that job satisfaction is higher for
those who have written contracts covering their rights and
responsibilities in tosching via television than for those
who have no such contracts, Table 9 presents the percentage
in tho two segments of the job.aatisfaotion score range for
those who have, don't have and don't know 1f they have such

contracts,

lsince 1t was necessary to determine the level of Buccess
achieved in the TV teaching field in particular, oriteria which
would moasure success in TV teaching uniquely and not in
teaching in genoral were roquired. A televislon instructor
would be more 1likely to bz lookad upun as havinz achieved a
hi:shor level of success in TV teaching 1f & network or cevoral
stations or aystems transmitted his course(s) than i1f only one
station or system transmitted his course(s). Thus, deterrinae
tion of relative success bty analysis of the nature and numbor
of modas which transmit the course(s) of a toacher, meets the
requirements as a wmcasure of succoss which does not, lndood
cannot, neasure success in teaching in general but which does
sorve as an indicator of suoccess in 1TV teachins, Althourh
such & mathod of success measuremnent may be more appropriate
for commarcial TVy &t does, at least, appear to have some

utility for I7TV.. '
N

\,
X,

LS
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TABLE 9
SCOIT DISTRIBUTION BY RFSPOIIST TO QURSTION 4

S —
e — e

Havo 2on't ilave |Don't Know
Contracts Contraots .

™

Runber % Number % |Number %

Upper Sermont
(ﬁ:‘ﬁoapondenta) 1  L7.1 27 50,0 1 100,0

Lover Sesment
(45 Respondentsa) 18 52.9 27 50,0 0 0.0

The chi square test showed that no significant differe
ence occurred between categories (x2 = 1,107, df 8 2, P =
.0500)s The hybothsal: muat, therefore, be rejected and the
conclusion mado that no eignificant difference in job satise
faction among television teachers occurs according to whather
or not those teachera hayo written contrects covering thelr

rights and responsibilities in teaching via television,

liypothasis 9

This hypothesis says that job aatisfaction is hicher for
1V teachors who were given an introduction to both the pore
sonnel and procedures of the TV organization with whieh they
work at tho beginniné of their assoclation with that organlzae
tion by a representative of the organization who took adoquate
time to make such an introduction than for those who were not
given such an introduction by such“ a person. Table 10 presents

the percentage in the two segments of the job satisfaction
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core range for those who were and wore not given such an

{ptroduction,

TADLS 10
SCORS DISTRIDUTION BY RNSPONSE T0 QURSTION §

Mo Yos

Rumber Percentage | Nunber Percentage

Usper Segment ‘ ' '
(f Respondonts) 7 38.9 37 S2.1

Lowar Seginent

(45 Reapondents) 1 61.1 3l . }7.9

The chi square test showsd that there was a tendency
toward one or more significant differences ocourring between
categorics (x2 = 1,005, ar = 1, P ®» ,0500). The more sensi-
tive measure of job satisfaction, whon teated by the Xruskale
*allis H test, revealed no signifiocant differences (H = 0,1000,
F.3 0.7511).

Hypothesis 9 muat, thorefore, be rojected and the conclue
sion made that Jjob satisfaotion amony television teachers is
rot significantly dependant upon whether or not a representae
tm of the TV organuation wit.h which e teacher works takes
adoquato time to introduce the teacher to both the personnel
and procedures of the organization at the beginning of his

association vith. the TV organisation. -

Ve
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Eypotnesis 10

This hypotheosis says that job satisfaction 1s hicher for
TV teachors who have been glven adequate aid in adapting thelir
teachin; to televiasion by staff members of the TV organization
with which they are associated than for teachers who.havo not
beon given such aid by such people. Table 1l pfesonta the
percentage in the two sogments of the Job satisfaction score

range of those who were and were not given adequate aid.

TABLE 11
SCOR” DISTRIBUTION BY R#SPONSY TO QUSSTION 6

e ———— —— =

Given Not Given
Adoquate Ald Adequate Ald

Numbey Perceniage | -Nuwober Percontage

Upper Sa;ment
( Keaeapondentg) ‘ L1 56,9 3 17.6

Lower Se;mont

(4LS Respondents) 31 3.1 1Y 82.4

The chi aquare test showed the difference occurring
batween categories to be signiflcant at the ,01 level (x° =
8.496, 4f = 1), The hypotheaid can thus be accepted, This
leads to the conclusion that whethor or not staff membors of
the TV organization with which a TV teacher works give him
adequate ald in adapting his tegching to tolevision is a
highly significant factor in 395 satiafaction among tele-

-

vision teachers, .



ol
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i measurenont of the adequacy of the aid he recelves
is nade by each teacher, The results show that if he pore
ceivos the amount of ald he recolves from TV organization
staf{ membors in adapting his teaching to telovision as ade=
quate, the TV instructor is highly likely to be satlafled
with his jJob as & whole.

Statistical analyses showed no aignificant'rolationship
between answors givon.po question 5 and those given to quese
tion 6. Those questions tested hypotheses 9 and 10 respoc-
tively. Thus, the teacher's perception of adequacy or inadew
quacy in time taken by a TV organization ropresentative for
an introduction to personnel and procedures of the organizae
tion does .not appear to influence the teacher's later percepe
tion of adequacy or inadequacy of aid given him by organizae
tion starf memboialln adapting his teaching to teloviaion,

From this comparison of the regults of testing hypothoses
9 and 10, it can be deduced that while the initial impresaion
of and relationship with TV organization staff members is not
important to job satisfaction, what 1s highly important is
that the teacher and the staff davelop a cooperative working
relationship sometime after their initial contact,

Hypothesis 1l

This hypothesis asserts that there is a positive correla«
tion between Job satisfaction and the following ascending
order of channels for response frou students and/or teachers
received by television teaciwers wihlle they are on cameras

(1) none, (2) telephone or othor audlo feedback, (3) TV
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toachior viows etudonts and/or teachors via video monitor, (1)
7V teacher hears and views students and/or teachers via TV
monitor, (5) ocombination of two or more feedvack channels,
(6) TV teacher sees and hoars studenta and/or teachers in the
room where the TV teacher's presentations are made.

In other terms, althouch the nature of the relationship
between the categories of feedback precludea statistical
correlation tests, the hypothesis says that the percentage of
TV teachers in the upper segment of the job satisfaction score
range for each feedback category should lnorease as one reads
up the properly arranged list of categories. Table 12 present
the 1iat of response ocategories and corresponding percentazes

in the order set forth in hypothesis 1l.

TABLE 12

PERCENTAGE IN UPPER SRFGITNT OF 8CORRE RAFGé FOR I'EFDBACK
. FPOR¥3 IN OKRDCR SPLRCIFIED BY HYPOTHRSIS 11

Feedback Forms ' : Percentage - Number
In Room Sight and Sound 6647 2
2 or More | 25.0 1
TV Receiver 100,0 1
Video Only | | - 0
Audio Only. ‘ 66.7 L
None 48.5 32




| 70

The c¢hil squere teoat showed that no significant differe
ences in job satisfactlon ococurred (x2 s 2,742, df @ |}, P =
+0500). The hypotlicsis must, therefore, te rejeccted., If the
laclkk of a sipgniflcant difference 13 not due merely to the
small number of respondents in several categories, two con-
clusions can be dérawnt (1) there 1s no corrolation betweon
Job satisfaction and tho ordor set forth in hypétheuis 11 of
channels for résponse from students and/or teachers receiied
by TV teachers while they are on camera, (2) there is no sige
nificant difference in job satiafaction according to the type

of response received by TV teachers while they are on camoera.

Hypothesis 12

Acoording to this hypothesis, job satisfaction is higher
for TV teachers who receive, most often, aome form of feed-
back from students and/or teachers after making a TV presenta-
tion than for those who receive, most often, no form of feede
basck from such people after making a TV presentation. Table
13 presents the percentage of those who do and those who do
not receive some form of feedback from such people after make
ing a TV presentation in the two aogmenta'or the job satis~
faction soore rango.l

The Manne-ivhitney U feat showed that iignirioant differe

ences ococurred between those checking response 1 (N s 9) and

l;uestion 8, which gathered the data on whioh hypotheses
12 and 13 was testsd, may have caused aome confusion ariong
reaspondents because of 1ts use of "most". This oould have
beon interpreted as meaning either sreatest frequency or
greateat quantity,
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TADLY 13

SCORT DISTATRITION TY R SPONJ™ 10 QUUSTION 8

3ome I'oedback
(Roaponsos 2<5)

LRI S NI TR AR SIS SRS TS

Yo I'eedback
(Response 1)

Kunber Percentage

Number .Percentage

Uppor Se-mont
(Il Respondonts)

Lower Sogment
(45 Respondents)

L3 53.75

37 L6.25

1 11.1

8 83,9

those checking the following: response 2 (N s 4O, U = 71,0,
P s ,002l4), response § (N = 23, U = 36.5, P = ,002l4), response
5(Ne1l5, U=29,0, P & ,0108)s No significant difference

occurred boetwzeen those checkin; response .1 and those checking

response 3 (N = 2, U s 5,5, P & ,2036). Because there 1s no

significant differonce in job satisfaction between those who
generally recolve no feedback after making a presentation
(response 1) and those who most often receive telephone calls
after making a Tﬁ presentation (reosponse 3), the hypothesis
aust be re jeoted if applied to all forms teated,

‘The results do show that job satisfaction is aignifi-
cantly lower for TV toachers who most often receive no form
of feedback from students and/or teachers after making a TV
presontation than for TV teachora who most often receive such
feedback in one of three feedback form categorieasy (1) carda
and letters; (2) face-to-fasce conversation; (3) forws, other

than telephone oalls and the two cautegories just listed, such
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as evaluation questionnaires, oclass meetings and observations

and "RTV oouncil reports",1

Iypothosis 13

This hypothesls states that job satisfaction 18 higher
for TV teachsrs who most often receive responses, after making
& TV presentation, in two or more forms than for those who
most often roceive feedback in one or no form after makinz a
TV presentation. Table 1 showa the percentage of the two
segments of the job satisfaction score rangé for those who
generally recolive feedback in two or more forms aftoer a pre=-
sentation and for those who generally receive feedback in one

or no form artor'mnking & TV presentation.

TABLE U}

SCORE DISTRIBUTION BY RUIMBUR OF PO3T-
PRESFNTATION FPEDBACK CHANKTLS

e —

i

~——————

2 or lore One or Mo
Foedbaclkt Channels Feadback Channels

Number Percontage | Nuaber Percentsa;e

Upper Segment - : '
(EE Respondents) _ 8 57 36 43

Lower saognont

(4s Raspondontai 6 43 39 S

lrerm used dbut not explained by one of the respondents,
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The echi square teat showed that no significant difforence

in job sntisfaction occurred between those receiving feaedback
via two or more channels after making a TV presentation and

those rocelving feedback via one or no channel after making a
TV presontation (x2 = o099, df = 2, P ®» ,0500). The hypothe

9ais must, therefore, be re jeoted,

Hvnothosis 1

This hypothesis says that Job satisfaction 1s hizher
among TV teachers who are notified when one of thelr superiors
intenda to observe their TV presontations from a location
where thoy cannot observe him than for those who are not noti-
fied or don't know 1f they are notified when a superior intends
to make such an observation, Table 15 shows the percentage of
the two segmenta of the job satisfaction score range for those
who are, are not and don't know if they are notified when one
of thelr superiors intends to observe their 7TV presentations
from ﬁ location where they c¢annot observe him,

The initial chi square test indicated that one or more
significant difforences in jJob satiafaction did ocour among
the three groups (x2 = 14,016, dr = 3, P = ,0100). Further
chi aquare tests showed that the difference in jJob satisface
tion between those notifled (response 1) and those who did
not know if they were notified (response 3) was siznificant
(x2 = 042, af s 1, P = ,0500), All other differences
between groups, including the group not responding to the

queation (Ry), were none-significant, as the followinz showas

-~
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Rg, R1(x2 = 2,7916, df = 1, P = .0500); Rg, Rz2(x2 = 0.951,
df = 1, P = ,0500); Rp, R3(x2 = 2,750, df = 1, P = ,0500);
Ry, R2(x2 = 2.2)436, af = 1, P = ,0500); Rz, R3(x2 = 2,201,
.df = 1, P = ,0500),

TARLE 15
SCORE DISTRIBUTION BY RESPONST TO QUESTION 9

t o e ————— ————— —
Upper Segment Lower Segment
Reapondents) (45 Respondents)
Number Percentage Number Percentage
Notified (Ry) 10  83.3 2 16,7
Not Notifled (Rp) - 28 Ls.2 3 o}.8
Don't Know (R3) 1 11.1 ' 8 88.9
Blank (Rg) S 83.3 ' 1 16.7

Since the difference between those who are notified and
those who are not notified (Rl; R2) 1s non-significant, the
hypotheais must be rejected. The results do indicate that
Job satisfaction is affected by the degree of certainty a
teacher has about whether or not he is being observed by one
of his superiora. Specifically, Jjob satisfaction is signifie-
cant1y~hiéher among TV teachers who are notiflied when one of
their superiors intends to obssarve their TV presentations
from a location where they cannot observe him than among
those who don't know if they are notified under such circume

stances,
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Hypothosis 15

Hypothesis 15 states that there is a positive correlation
between job satisfaction and 1V teachers' porceptions of how
effective the abilitiea and limitations of the television
medium combine to make their TV presentations as compared to
the effootiveness of thoir classroom presentations. In other
words, Job satlisfaction will increase as the teachers! rela=
tive effectiveness on TV (in their eyes) increases, Table 16
presents the percentage in the two segments of the job satise
faotion score range accordinz to whether the teachers feel
that the abllities and limitations of the television medium
combine to make their TV presentations more, equally or less
effective in comparison to their oclassroom presentations.

The chi square test indicated that one or more signifi-
cant differences did ocour between groups (x2 = 13,550, df =
3, P = ,0100), The Mann-Whitney U test showed that there was
no significant difference in job satisfaction between those
who felt more effective on TV than in the classroom (N = L19)
and those who felt equally effective in both places (N = 23,
U s }93.00, P ® ,1967). The Pearaon product-moment correla=
tion coétticient cannot properly be applied in a statistical
sense to this data because of the nature of the relationship
of the response ocategorieas. If it 1s used merely as an indie
cator of the propriety of using the term correlation in a
non-statistical sense, as 1t is ﬁsod in this hypothesis, the
indication is that the correlation 1s not significant
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(r® 4105, dr » §7, P = ,0500), On the basis of these results,

hypothesis 15 must be re jected,

TABLE 16
SCORM DISTRIDBTUTION BY RASPONST TO QUFRSTION 10

-

~——

Upper Sog~ont Lowor Sepment
'(hh hieavondenta) (L5 Nicapondonts)

Number Porcentage lumber Percentaze

TV  Classroom (R;) 31 63.3 18 3647
7V » Clagaroon (R3) 11 47.8 12 52,2
TV  Classroom (R2) P 13.3 13 85.7

The Manne‘hitney U test did show that a significant dife
feronce in job satisfaction occurred between those checking
response 1 (N 3 }9) and those chocking response 2 (N = 15,

U s 11G.00, P:n «0000), Theore was also a significant differe
ence bhetween those checking response 3 (N = 23) and those
checking response 2 (U s 54,5, P s ,0002), These highly sige
nificant figures mean that lob scatisfaction is sipgnificantly
lover among teachers who feel that the abilities and limita=-
tions of the television éﬁdlum combine to make their TV pre-
sonﬁationu less ottecti%o than their classroom prosentations,
than among those who feel that th§ abilitlies and limitations
of the television medium combine to make their TV presentae
tions equally effective or more effective in éompnrioon to

their classroom preaontationaﬂ
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liypotheals 16

Thias hypothesls says that thore is a negative correlation
betweon Job satisfection and how restricted TV teachers fesl
their freedom ia on TV, to do and say completely as they may
wish as compared to how restricted they feel this freodom is
in the classroom, Table 17 shows the poroontagb in the two
segments of the job satisfaction score ranse according to thelir

response to quesation 1l which tested this hypothesis,

TABLE 17
SCORE DISTRIBUTION BY RF3PON3T TO QUSSTION 11

e |

Upper JSegment Lowor Segmont
(Ll Respondenta) (15 Roespondents)

Rumber Percentage | KNumber Percentage

More Restricted * : : '
in Clasaroon L 66.7 2 33.3

More Restricted

Equally _ ,

Restricted 1 100.0 0 00,0
Equally

Unrestricted 26 59.1 18 40.9

The chil squars teat showed that no significant differ=
ence ocourred between groups (x2 = 7.381, af = }}, P = ,0500),
The hypothesis must bde re jected since no siznificant correla=
tion oan exist where there is no difference between catezories,

These results show that job satisfaction 1s not related to how



78
reatrlotod [V teachers feel thelr frcedom 1s on TV, to do and
say co1pletoly as they may wish as compared to how reatriocted

they feel this freedom 1s in the classroom

Hypothesis 17

This hypothesls gtatea that job satisfaction is hicher
among television teachers who think that the salary and/or
release time from non-TV dutiesg which they rececive is adequate
for the amount of work they do for their .TV presentations than
for those who think that this cornpensation is not adequate for
such work. Table 18 presenta the percentaze in the two seg-
ments of the job satisfaction score range according to

response to question 12 wnich tested this hypothesis.

TACLE 18
SCORT DISTRIBUTION BY RPSPOXSE T0 QUESTION 12

Uppor Sepmont
(4L, Respondents)

Lower Seruont
(4LS Respondents)

Numbeyr Percentage

Nunber Percentage

Inadequate (Rj)
Adequate (R2)
Received None (R3)

12 30.0
30 66.7
2 66.7

28 70.0
15 33.3
1 33.3

The initisl chi square test revoaled that thaore were one

or more aignificant.dlftercnoes between groups (x2 2 12.72&,

af = 3, P = ,0100). Furthc> oul square tests showed that the

only siznificant differonce ocourred between those who felt
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their salary and/or release time was adequate (Rz) and those
who felt thaeir salary and/or release time was not adequate
(Ry)3 Rg, Ry (x2 = 2,813, df = 1, P = ,0500);3 Rg, Rz (x2 =
2,178, df = 1, P = ,0500); Ry Ry (x2 = 0,000, df = 1, P =
.0500)3 Ry, Rz (x2 = 1,991, af = 1, P ® ,0500); Ry, Ry (x2 =
2,813, df = 1, P = .0500)3 R,, Ry (x2 = 2,178, ¢ = 1, P =
+0500)., Since tre percent in tho upper sozuent of tho job
satisfaction score ranze is slznificently greater for those
who feel their salary and/or relsase time is adequate (Rp)
than for those who feel that theirs 1s inadequate (Ry), the
hypothesis must be accepted. '
Slnce thore 1s no significant difference in jJjob satis-
fastion between the following two groups, it appoars that
those who receive no salary and/or releass time are as satise
fied in their jobs as are those who receive what they feel is
adequate compensation in these forms, However, since only
three respondents in the sample reported receiving no salary
and/or release time, mors tesiinz with & larger sample of
those receiving no compansation in those forms would be in
order before a firm statement on the relative jJob satlisfac-

tion of the two groups 1s reds,

Hypothosis 18

This hypothesis says fhat there is a positive correla=
tion betwoan job satisfactlon among TV teachers and the nume-
ber of hours of conventional clasasa from which they are
released for each hour of finished TV preaentation, Table

19 presents the peroentage in each of the two segnents of



80
the job satisfactlon score ranje according to tho response to
question 13 which tested the hypothesis,

The Pearson product-momont correlation coefficient cane
:not be applied to this data to determine the statistical sige
nificance of the correlation besause of the nature of the
relationship between response categories., Using 1t merely as
an indicator of whether or not the word may be'properly used
in a non-statistical sense to describe the relationshilp
between the two variables (as it 1s 4in the hypothesis), the
cosfficient shows the term should not be so used (r = 0.31245,
df = 7, P = ,0500). The hypothesis must, therefore, be
re jected.

The initial ohi square test showed that there were one
or more significant differences between groups (x2 = 15.036,
df = 7, P « ,0500)., It was assumed that if there were only
two significant ditferenoes; they would be between groups 3
and 7, and 5 and 7 where the percentage difference in either
of the two soore segments was the greatest (73.9%). An addie
tional chi square teat showed that no significant difference
ocourred between thqao‘giving response 7 and those giving
response 2, (x° = 1.68, =1, Ps «0500), the groups with
the nexé,largeﬁt percentage difference in either of the two
segments of the job satiafaction score range (53.9%). It was
therefore assumed that no significant difference occurred
between the‘qthor groups where the percentage differenco was
even smaller, ‘

It appears that a mild correlation in the direction indi-
cated by thq hypothesis might ﬁo revealed if a larger sample
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TABLE 19
SCORE DISTRIBUTION BY RESPONSY TO QUFSTION 13

a——

[ —5

Upper Serment Lower Segment
Response and I}y Respondents) (45 Respondents)
Number Number Percentage { Number Percentage
(0) '
No Response 1 12,5 7 87.5
(1) - ' .
None 7 43.8 9 56.3
(2) . : _
1 hr, or less 1 20,0 L 80.0
(3) : |
1’ thru 2- 0 00.0 2 100.0
(L) | | |
2 hours 3 - 60,0 2 40.0
(5)
2¢ thru 3e 0 00.0 1l 100,0
(6) ' "
3 or more hrs. . 15  51.7 1l 48.3
(7) . '
Pull Time . 17 73.9 é 26.1

vith more than a few subjects in each of the response cate-
gories were tistod. Until such a sample is tested, there is
not enough evidence to warrant positive statements regarding

the relationshlp between job satisfaction and the amount of

relapse time received.

- Hypothesis 19

Hypothesis 19“atatos that .job satisfaction is higher far

TV teachers who generally require six through ten hours to
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prepare for each thirty minutea of TV presentation than for
those who require more or less than that amount of prepara=-
tion time. Table 20 presents the percentage in the two sege
ments of the job satisfaction score range according to the
response given to question 15 which tested the hypothesis.
The chi square test showed that no significant difference

ocourred between groups (x = 6,269, df = 6, P = ,05). The
hypothesis must, therefore, be rejected and the conclusion
made that job satisfaction 18 not related to the amount of
preparation time required by the teacher.

TABIE 20
SCORE DISTRIBUTION BY RESPONSE TO QUESTION 1l

. Upper Segment Lower Segment

Response and Number (4L Respondents) (4LS Respondents)
Numver Percentage | Number Percentage

le Less than 1 howr 0 -- 0 -
2, 1 =5 hours 8 53.3 7 46.7
3. 6 = 10 hours 7 31.8 15 68.2
Le 11 = 20 hours 7 50.0 7 50,0
5S¢ 21 = 4O hours 3 37.5 1 62.5
6s a1 ~ 80 hours 7 58.3 1 41.7
7. More Than 80 hra.|. 1  100,0 0 00.0
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Hypothosis 20

This hypothesis says that job satisfaction is hicher for
7V teachsrs who volunteer for TV work than for those who
becone 1nvolved in teaching via telovision in other ways.
Table 21 presents the percentsage in the two sagments of the
job satisfaction score range according to the response given

to question 15 which tested the hypothesis,

TABLE 21
SCORE DISTRIBUTION BY RESPONSE TO QUEZSTIOR 15

W

Upper Sogrent Lowar Serment
Response and Number (4ly Respondents) (5 Raspondonts)
Sumber Percentage | Number Percentage

le Volunteered 9 60,0 6 40.0
2, Asked by TV |

Organiszation 15 L6.9 17 53.1
3. Asksd by Depte

Head - 10 47.6 11 52.h
ke Duty required | 0 00.0 B 100.0
50 Other ' - 10 - 5808 7 l‘.l.a
Sa, Other: Possible . '

Volunteer 4 50,0 N 50.0
5b. Other: None

Volunteer ' Y 66,7 3 33.3

The ochi square test revealed no significent differences
between groups (x€ = 5.291, af = I, P = ,0500). The Eruskale

Wallis H test showed there were no significant differences in

average job satisfaction scores between categories (K = 4.9366,
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P +2939)¢ If those who jave unstructured responses which
fndicated they may have volunteered (sube-catesory Sg) wore
added to the voluntocr category (1), the porcentaje diffore
ence botwoen this conbined volunteor category and the category
(4,) which 1s most different; would be 50,57 in elther of the
gcors se;monts. 8ince this 1as less than the percentage dife
ferences which were shown to be non-significant, it may be
assuned that this difference 1s not significant,.

On the ?asin of those results, the hypothosis muat be

rejected. They indicate that the method by which teachers

become involved in television work is not a significant deters

minant of job satisfaction among television teachers,

Comments From Questionnaires Returned

In genoral, the respondents additional corzments echoed
the literature reported on earlier. The respondents did,
with aome rraquency; mention three facfora which were touched
o;ther 1izhély ornnot at all in the literature revieweds (1)
tho challenge of teaching on television was a significant
source of satisfaction for several; (2) the responding teache
ers more readily commented on their dissatisfaction with
monetary compensation and related matters such as relcase
time, program ownership, tape reuse rights, control of proe
gram revision and residual paymentsy (3) several teachers
gained satiafaction from the freedom té engage in creative

teaching which television provided.

' \
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COLCLUSION

Surmmary of Findings

The aurvey showoed that mogt of the demopgraphic characterw
{stics of the bopulation could not be used as predictors of
Jjob satisfaction. leilthor the sex nor the region of the coune
try in which TV teachors work was shown to be related to job
satisfaction. The job satisfaction of those who wera teache
ing via tolevision at the time of the survey was not gignifie
cantly diffarent from that of former television teachers,

The results of testing hypotliesis L did not support that
hypothesis. The rﬁaulta indicated that Job satisfaction is
not higheat among those teachers with three through ten years
of teaching experience prior to TV work as was hypothesiged,
Instead, there appears to Ve a positive ocorrelation between
Job satisfaction and years of teaching before teaching via
television, |

" Analysis of the survoy data showed that Jjob satisr;ction
ls not significantly related to either the nature or the nume
or of modes which transmit the teachers' courses, Hypothesls
» 6 and 7 were thus rejected,

The results indicated that whether or not a teacher has
r even knows whether or not he has .a contract covering his
ights and rhsponsibilitiel in teaching via television makes
0 signiricant difference in jodb aé&itraotion-

85
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The findinss of the tests of hypotheses 9 and 10 indle
cate that job satisfaction 1s not dependont on whether or not
the toacher thinks a representative of the TV organization
with which he workas. took adogu;?e,time to introduce him to
both the personnel and pfoqﬁ%%£3§‘6f the organization at the
bezinning of his ansociatién wifh the TV organization. Job
satlsfaction is significantly higher, however, for teachors
who feel that they have been givén adequate aid in adapting
their teaching to television Xy staff members of the TV
organizationlwith which they are assocsciated than for those who
feel they were not given adequate aid by organization staff
members, | |

The test of hypothesis 11 revealed that job satiafaction
is not affected by the tjpovat response received by TV teache
ors while they are on cemera.

The test of hypothesis 12 showed that the lack of feed-
back after making a TV presentation does apparently make a
difference in job satiafaction. FExcept for those who most
o(ton receive feedback via telephone after presentations, job
satisfaotion 1s significantly higcher for those who receive
sone form of postepresentation feedback than for those who
generally receive no reodbﬁck after their presentations.,

Job satisfaction 1s not sisniflcantly differont between
teaochers wno usually receive no feodback after a TV presentae
tion and those Qho most ofton receive responses via telephone
calle after making a& presontation, The number of forms in

shich post-preaentation feedback i3 roceived was found to

izake no difference in Job utistaot'ion_. o
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Testing hypotheals 1} resultod in the finding that job
satisfaction is significantly hiher amons TV teachers who
are notified when one of thelr suneriors intends to observe
their TV presontations fron a location whers they cannot
observe him than aaong those who don't know if thoy are notie
fied under such eircunstances. There 1s no difference 1in job
satisfaction, however, betwoen those who are notified and
those who are not notifled under such eircunstances.

The results indicate, contrary to hypothesis 15, that
there is no significant correlation between job satisfaction
and TV teachers' perceptions of how effective the abilitles
and limitations of the television medium combine to make
theiyr TV pregsentation as compared to the effectiveness of
their c¢lassroom presentation., Job satisfaction 1s sigrnifie
cantly lower among teachers who feel that the characteristics
of the TV medium make thely TV presentations less effective
than their classroom presengations, than among those who feel
that the abilities and limitations of the televiaion moediun
combine to make their TV presentations bqually effective or
méro effective in comparison to their olassroon presentations,

The results of testing hypothesis 16 show that no sig=
‘niflcant correlation exiastas between job satisfaction and how
restricted TV teachers feel their freedom ig on TV, to do and
say ocompletely as they may wish,

Hypothesis 17 was supported by the findings, It states
that job satisfaction is higher among television teachers who
think that the salary and/or release timo from non-TV duties
which they receive 1s cdoqdﬁto for the amount of work they do
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for their TV presentations than among those who feel that the
compensation they receive in these forms is inadequate.

Job satisfaction among those who teach via television
full time was found to be significantly higher than that among
those who are released from more than one hour but less than
two hours, or more than two hours but less than three hours
for each hour finished TV presentation,

The results of teating hypothesis 19 and 20 indicate that
Job satisfaction among television teachers is not related to
either the amount of preparation time which teachers require
or to the method by which they become involved in television
teaching. ’

Only three faoctors recurred significantly in the unstruce
tured comments which respondents added to thelr questionnaires
which were not mentioned frequently in the literature reviewed,
Mentioned as sources of satisfaction were the challenge of

teaching on television and the freedom to engage in creative

'teaohing whioch television provided. The respondents' comments

generally indicated greater dissatisfaction with monetary com-
pensation and related 1ssues such as program reuse and owner=-

ship rights than was indicated by the literature in the area.

Limitations of the Study

The validity of the findings of this study may be
limited by & number of factors. It is possible that a bias
was introduced into the frame compoasition process because thi
lists of teachers, which were combined to form the frame,

were provided by organisatioﬁ hoadl; S8ome of them may have
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provided the names end of addresses of only those teachors
vho they thouzht would give information favorable to the
orgzanigation or its adninistration. 8uch a group of toachers
would probably have higher than average job satisfaction,
Thus, a true plcture of Job satisfaction among some organiza-
tions' teachers might not have been presented,

Tine and monetary limitations provontod'any attempt at
determining tﬂo degree to which a bilas of nonresponse may have
affected the survey's resulta, 8ince non-respondents failed
to answer two requests for their cooperation, it was decided
that a third attonpt to gain a response from thom would bear
1ittle fruit while adding greatly to expenditures of time aend
money for printing and mailing.

As in much research done by the survey method, this study
would probably have been better able to meet its goal if the
sample had been larger.

Tests of tho?statistical significance of correlations
could have been performed if the response oatogor;el had been
stated in statlstically comparable forms,

As was noted earlier, the use of the term "most" in
question 8 may'havo caused soms confusion and, thus, aome
incorreot reaponses, It could have been interpreted by the
teachera to mean either greatest frequency or greatest quane
tity. These would not be the same in all cases, For example,
a teacher who received a great quantity of letters at one
time might usually or moro frequently have received telephone

oalls, The quantity of letter response would be greater in
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this instance even though response via telephone calls was
recelved more often,

Dus to computer use limitations, not all of the possaible
significant differonces between reaponse groups could be
tested for significance, Those which were eliminated froam
tes ting were those whioch, even if proved statistically siznifie
cant, seeminly had less social significanoce than those testad,
The atudy would, nevertheless, have been strengthened if all
posaibilities had been teated,

Recormendations for ITV Adniniastration and Resaarch

The study uncovered seven factors to which jodb aatisrac-
tion appeara to be related., Based on these findings, a nurnber
of aotions; primarily on the part of ITV adaministrators and
researchers, can dbe recommanded; aasuming that these actions
can de taken without inhibiting the achievement of goals
given a highor priority than job satisfaction among television
teachers, -

An organiszsation head desirous of recruiting a ctarr of
teachorl who are likely to be well satisfied with ™ teaching
should look for, among other things, teachers with many years
of non-TV teaching experience, Thig would follow from the
apparent correlation between jodb satisfaction and years of
experience in non-TV teaching prilor to TV work,

Job satisfaction was found to be higher among those who
feel that they have been given adequate aid in adapting their
teaching to television by organization staff mombers than
among those who feel that the aid they were given by such
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psople waa 1nadequato, i‘iﬁlgs indicatoa that levels of job
gatisfactlon can be inercased if a syaéomatio prozram of
toacher asslstance %3 set up to help each teacher adapt his
teaching to television,

In addition, the teacher and hig primar‘y starf céntacts
nust strive for the development of ¢lose and frank communioca=
tion with each other so that the teacher will feel free to
oxpress his doubts, should they arise, that he is being given
suffiolent ald in adapting to tho new medium.

Periodic checks by the administrator would probably be
neceasary to determine the teacher's opinion in this matter
directly. This would be an lmportant way of gauging the
nature of the working relationship between the teacher and
the production staff, If the teacher were not communicating
his doubts to the staff, valuable timo would be lost if the
administrator would learn of the problem and take steps to
remedy the situation only after enough time had passed to
enable & staff member to somehow deteot auch & problem, withe
out comnunicating with the teather, and to relay a request
for help to the organisation administrator.

Researchers could do valuable work in thia area to
determine just what types of aid in what amounts are oconside

ired adequate by teachers in adapting their teaching to telee-

vision.
Since almost any postepresentation feedback except tele-

hone calls seems to be better for job satisfaction than none,

dainistrators would do well to mﬂc{ provision for some form
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of feedback for the teacher after all presentations, include
ing those that are taped long before transmisaion,

As was indicated oarlier, the data on the impaet of posgte
presentation feedback via telephone 1s meager., Additlonal
regearch 1s nocossary before the findings on thia factor can
be tormed reliable.

An organiration rule requiring the notification of the
teacher when one of his asuperiors intends to observe him from
a location where the teacher cannot observe the superior is
| recommended. The survey showed significantly lower satisface
tion among teachers who wers uncertain about such observation
than among those who were notified under such circumstances,.

Teachers who felt that the abllities and limitationas of
the television medium combined to make their TV presentations
equally effectivé or more offective in compariaon to their
classroom presentations were found to be more satisfied than
those reporting relatively leas effectiveness on TV than in
tho claessroom., Measures paralleling those recommended in
determining the teacher's feelings regarding the adequacy of
aid received from ataff members in adapting to TV would seem
to be nppropriato in deteoting his feelingas regarding his
effectiveness gn TV also. Teachers who feel ineffective
should be provided with apecial information on and training
in the use of effeoctive ITV techniques.

Since those who felt that thelr monetary and/or release
time componsations was adequate were found to be sipgnificantly
aore satisfied than those who Tfelt that their compoensation in

these forxs was inadequate, actiona should be undertaien to
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determine what teachers consider to be adequate compensation
and to provide it.

Although full-time TV teachers were not found to be sige
nificantly more satisfied in their Jobs than all categories
of part-time TV teachers, there secems to be a sufficient .
basis in tho survey findings as well as in the literature to
varrant a recommendation that teachers be given no duties
except those connected iith their TV presentations durilng
terms in which they are required to prepare and give TV pre-
sentations,

Research on job lﬂtiataotion among TV teachers has only
begun here. Even if every findiﬁg of this atudy is an exact
ropprt of conditions among the entire universe of TV teachers
in the U, S. at the time of tho‘aurvoy; conditions may have
already changed. Thus, if for no other reason than that just
stated, research ghould econtinue so that data may be kept
eurrent. | ‘

If such research 1is to gain the support it needs, the
major question to be answered 1s, "Does better televised edue
cation result riom educators being better satisfied with thelr
TV teaching positionat" Research has not yet provided conclu-
slve evidence in this area, If such a correlation is shown,
support for additional reasarch which could add to our under-
standing of factors scontributing to better education should
not be too hard to find,

With proper support, :eaoarohors can move on to investie-
gate other types of factors vhichmay affect job satisfaction

among television instructors, This study has concentrated
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mainly ox job situation variables, Little attempt had beaen
made to determines tho po35illie iufluenco of factoras which are
only indirsctly related to the job gituation, S8ush factors
as the individual television teacher's socioe-economic status,
mental and physical characteristics and many other variables
may play an important role in determining his jJob satisfaction,
A more oxtensive study of the literature on job satisface
tion in gonorql should be done to seck implications for invese
tigations of job satisfaction among TV teachers in partiocular,
Controlled experiments in job satisfaction among TV
teachers may help to 1solate varlables which have an effect
on job satisfaction., 1Investigations of job satisfaction among
those teaching via television at various lovels of education
may find some significant differences between zroups. Aca-
demic freedom, for example, may well be found to be a signifie
cant faotor among ¢olleze livei lnstructors even though this
study found it not to de significant for TV instructors as a
whole, Differences between those teaching 16 different sube

Jest areas may also be found,

Recommendations for Education

The recommendations presented prior to this point have
been based on findings that indicate certain faotors are
related to job satisfaction among television teachers. The
following recommendations astem primarily from findings that
certaian other raoyora 40 not appear to be related to the job

satisfaction of television teachers. %Why these recommendations
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are dirscted to education should become apparent later in
this section.

In order to fully comprehend the reasons tehind those
recommondations, & view of the social perspective of televis-
ion teachers 1s necessary. Tho survey results which lead to
the rejection of hypotheses 5, 6 and 7, indicate that most TV -
teachers think of themselves as "teachera™ and not "TV toache
ers", Their primary concorn is with performing an effective
teaching job. Having thelr prograns 4istributed to more and -
more are¢as, via television may be deaired by many teachers.
Howover, the aspirations of most TV teachera seem to be
directed toward success aud advancerment in education in gone
eral and not partiocularly in televised education.

This is exemplified by the comnents of one instructor
who, like all involved in the study, was promised anonymity.
He reported that he was satisfied in his former position as a
tolovision.touchor. Among the reasons he gave for this sate
isfaoction was the fact that television gave his teaching
talents wide exposure to prospective employers and led to a
better teaching position, involving no TV work, with a large
university.

This attitude of identification with education in gencral
or with a particular subject area and not with television
teaching 1is common among telsvision teachers. It has defi-

nite reflections in Job satisfaction,
Some who have studied job aatisfasction have atated that

the degree to which a worker is ‘satisfied with his position
1s positively correlated with the dezree to which that job



9%
elds in the gttainment of that worker's goals. liany scholars
have presented impressive evidence showing that one of the
strongest motivations of man 1§ his desire to a?hieve increased
status among his peers and others in his social'aystem.

For most workera, other workers with whom they come in
contact and who are performing the same or similaf tasks,
would form an important aegment of the peer group. The socilal
system for most workers would include and in many cases,
particularly in the United Statea; éven be identical to the
erganisation within whieh they waut o mehleve fnorcaased
status.

- Most organizations (educational institutions included)
which are trying to maintain or increase levels of worker pers
formance, theredy inoreasing the quantity and/or quality of
the organizatiions' products or servives} rather aucaerefully
work fromn the assumption that astatua seelilug 1w a atvong
motivation for worker efforts to malntailn or inoroasc lavels
of performances Such organizations rpvard, with status
symbola, efforts by workers (instructors included) to main-
tain or increase their levels of performance, If those worke-
ing with an organization have little or no desire for
increased status within»tbgf organizational social system,
offering rewards such as promotion to higher positions within
the organization, offering inoreases in monetary compensation
and offering other status symbols will be ineffective in

elioiting efforts from workers to maintain or inorease per-

formance loevels,
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The survey showod that most TV teachers work only part
of the tirme 1n television. 1Indications are that most TV
teacliars teach in conventional sottings before, during and
after teachiny via toleovision. It 18 understandable, then,
that thoy should maintain the eelf-imago of "teachers", albelt
teachers who are dolng eome work on televlsion, not changing
ths salf-image to "television teachors" as a distinct and
separate professional category.

The peer group for most TV teachers apparently romains
"teaciiars", not particularly "TV teachers®, The organizational
social system for most TV teachers is not made up exclusively
or even primarily of those in the TV organization. The major
organisation in the social ocutlook of noat TV teachers is the:
scnhool or college with which they are affiliated. Tho proe
fessional social system within which moat television teachoers
are motivated to work for increased atatus 1as either educa-
tion in goeneral or a particular sudbject area,

Among the status symbola which television teachers seek,
are promotions to bettepr poaitions'in education and 1ncréasea

in monetary compensation for s0od teachinz., To most television

teacheors, whether these atatus symbols are connected with
televised education in particuler is not as important as
whe; ther they are connected with education in general,

Since the results of thls study seem to show that job
satisfaection among TV teachers doecs not depend on the acquisgie
tion of status symbols in ITV in partiocular, {t might well be
roncluded that ITV does not lonm, Af ever, receive ths benefit

\ the TV teachar's status seeking motivation (i.e., efforts
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to maintain or incresse his performance lovel), If, however,
the teacher percelves tho status aymbols he recelves for ITV
work to be of equal value (in the organizational and profes=
slonal soclal systems of which he considers himself to be a
member) to those status symbols he receives for equivalent
non-TV work, he might well strive to maintain or increase his
level of performance in order to gain those rewards, The most
obvious and honest courae for achools and colleszes which have
teachers working in ITV would be to establish comnittees (on
which TV teachers would be well roepresented) to dotermine
equivalency standards for TV and non-TV work and to then pro=-
vide identical astatus symbols (oonpohaatlon) for work of equal
value, |

The findings of this survey are that aimost half of those
teaching via televizion consider their compensation to be
inadequate for the amount of work they do in ITV. The come
ments of television teachers on questionnaires end in the
literature indicate that a large number of them feel they are
discriminated against, 1In the determination of ﬁalary '
increases, promotions ete.; TV teachers often report that
their TV work is grossly under-valued in comparison to more
tradition;l acoomplishments such as taking & heavy class load
or hav;ng a wanusoript published. As lonz as TV teachers cone
tinuwe to identify themaolves as part of the conventional edue
cational and institutional sooial systems, the colleges and
schools with which television teachers are associated must
provide equal educational status symbols for television work

if they expect any but the r;natically dedicated television
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toachers to be motivated, for an extendod period of time, to
maintain or incresse the quality and/or quantity of thelr
television prosentations.

It 1a not inevitablo, howaver, that television teachers
will forever come primarily from backgrounds (training for
and experience in conventional classrooms) which cause them
to foel that they are first oconventional. educators in conven=
tional sochools and second television teachers im television
organizations, The following two rocommendationa come from
reapondents in the sample of TV teachers studied. If followed,
they would probably contribute to chancing the social pere
spective of television teachers as well as to improving thoir
training and, theredy, thoir television teaching.

The first recommendation is that all TV teachers be ;iven
nore extensive preparation for toacﬁing via toleviaion prior
to beginning production of programa. The respondent suggests
that thie preparation 1n§1udo opportunity to observe good TV
teachers at work and coachinc in spscch and ¢rema for the
would-be TV inatruotor. Another TV teacher recommenda that
more scholarships and fellowships be established for teachers
and ITV production personnel t0 be used in studies of ITV
production, ‘

These recommendations seem to be pointing toward what
this inveatigator would like to . offer as a final susgestion
for consideration by educators, |

The suggestion is based on observation of (among other
things) the improvements in edusation that have resulted from

sub ject area specialization dy to;cbnn. It 4s also a rather
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obvious result of the oxpectantlions that TV teachers be hi,uly
conpatent educators and subjoot aroa speciallsts, es woll as
effective tolovislon instructora, In order to moet thnago
expootations, univeraities should give serious conslideration
to the catabllishment of a five or six year prozram of tele-
vision teacher education resulting in an A,A, degree,

Under such a program, wouldebe TV teachers wéuld work in
three areas simultaneoualy (TV, education and subject area
spooialty) from the outset of their hicher education. DBecause
of 1ts length, such a prozram would be able to include noceae
sary general education éourloa such as English, physical edu~
cation, and science courses, even if they were outside the
individual's subjeot area speclalty,

An additional year or tuo o studying television aftor
conventional teacher education mipht produce more highly
trained telovision fonchorl. It would not produce, however,
the new soclal perspective in TV teachers which 1a necessary.

A program which causes the student to identify himself from

the beginning aa a future teloviaion teacher might well proe
duce such a change, '

The suzgested program would be quite likely to produce
& sub«gculture of highly competent TV educators who would
idontify themselves and thelr professional peer group first
as television toachori. One of their primary goals would
probably be the achievemont of increased status in televised
education. To such individuals, properly manipulated ITV
status symbols would de highly valued rewards which would
elicit great efforts to 1=;rove aﬁ; quantity end quality of
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their IV praaoz}bations. Acqulsgition of those status symbols
would produce hich Job gatisfaction anong TV teachors., Thus
two importent onds of I1V would be achieved, improvement of
telovised education and elevation of the level of job satis~-
faction amons televislon teachors,

With the presentation of this final recommendation, the
last segment of this study's four-part purpose 1is .completed.
If this thesis, in any way, contributes to the achisvemont of
the two goals for ITV montioned above, it will have far sure

’

passed its original objective,



SOURCES CONSULTED



SOURCHES CONSULTLD

Associntion for Professional Rroadcasting Tducatlion, and The
Ilational Association of Rroadoasters. People In Nronde
castin;. washinnton, D.Cet Assoclation for Proiessional
Froaicaesting iducation, and The National Association of
Eroadecasters, 1952,

Daker, “1lllam D. "Is Anyone \:atching?." Dasic Collere
Quarterly, le) (Suamer 1976), 17-19,

Ballou, /iildred, "Toacher in the lLouse,” NALD Journal, 19
(SepteabereNotober, 1960), T«9.

Berdan, Chauncey. FPersonal intorview at ichigan State Unle
versity, Cast Lansing, ¥ichigan, November 13, 1957.

Blanshard Jr., Paul., "that MNenner of Man?.® NAFB Journal
19 (Seoptember-October, 19560), 61-65,

Brenninrer, Flo Hansen. "'Fresno's 21" Clasaroom.™ NALB
Journal, 20 (Yay=-June, 1901), 1922,

Bullock, Robert. Social Factors fislated to Job Satisfaction:
A Tachnique for tho roasuremont ol Job oatisiaction.
Colunous, Ohiot 1he Onlo State Unlveralty Bureau of
Business Research, 1952,

Bush, Stuart A, and Viilcox, Marion W, Graduate Study Via
Television., Dallas: Institute of Technology, Southern

Methoadlst University, 1969.

Bush, S. A. Private teleshone oconversation from Dallas,
Texas, March 2L, 1959.

Carnesle Conmission on Educational Television., Public Tole-
vision: A Prosram For Actions Now York: Bantam Books,

ilnc. » 1%70

Carr, Peter. "Teaching Mythology and Folklors on TV." FAVB
Journal, 23 (NovembereDecember, 190}), 1215,

Cumming, John and Blake, Richard., "Teaching llatory on Tele-
vision." NA"B Journal, 23 (¥ay-June, 1964), 3L=~36.

" Culter, Bruce and Meyer, Richard J. "Presenting Poetry on
Television,” ¥A:IB Journal, 23 (September-October,

19611-) ] ll-O-ltB.

Davis, Gladys D. "The Challenge of TV Teaching." XIA
Journal, 55 (April, 1966), 10-11.

102




103

Dolanoy, Arthur A. "ihy Teachors I'sar FTV." The hizh School
Jorrnel, XIVLI (Oetober, 1903), L40-43. :

Efichor, Joanne Bubolz. Job S8atisfactinng Its lelationshin to
Ccennational Stratiiication and Conrunity vVariablag,
unpucllished i'asterts thosla, lichIpgan Stats Unlverslity,

kast Lansing, 1950,
Flgey, Freeman F., A Programned Introduction to Statistics,
lelaont, California: wwdaworih Publlanlng Co., Iac,,
1505,
Fournet, Glen P,
"Job satisfaction: Issues and Problems,"

Psycholory, Summer 1550, pp. 165-183.

Ditefano Jr.; M. K. and Pryer, Marsret W,
Pecrsonnol

Glennon, J. R.3 Owens, W, A.3 Smith, W. J.3 and Albricht,
L. E« "New Dimenaions in Iorale leasurement." Iiarvard

Businsas Roview, vol. 38 no. 1 (1960) pp. 106=107.

Gordon, Yorton. “lawailans Learn Better Speech by TV,"
A"D Journal, 21 (November-December, 1962), 58-00.

derzbers, Frederick; !‘auaner, Bernard:-?eteraén, Richard; and
Capwell, Dora, Job Attitudost Roview of Pesearch and
Oninion, Pittsburghs Fsychologlcal Service of Plttsburgh,

1957
Hoppook, Robert. Job Satisfaction, New Yorks Harper and
Brothers, 1935,

Kahn, Frank. déompensation of Faoulty Tingared in ITV."
Journal, 2l4 (January=February, 1965) 29-37.

LATR

Koo:er; Philip We ™A Surary of Surveys on the Rights of
Toachers on Television, Unpublished paper, Miehigen

State University, LCast Lansing, Michigan, 1908.

Kerlinger, Fred N« Foundations of Pehavioral Roscerch. HNow
York: Holt, Rinehart & winston, lince., 1504.

Kindner, H; Robert. "Faoing the Camera.” NAFB Journal, 17
(May, 1958) 38,

Koenig, Allen 5. "Rights for Téloviaion Teachera.® The
Farther Vision, !idited by Allen E. Koeni; and Ruane B,

11111, adisont University of %isoonsin, 1907,

Likert, Renis. New Patterns Of Vanacement, New Yorks
3.0Graw H111 Book CO., incs, 1901,

Maddox, Jerrold. "racing the Camera.® NATWB Journal, 17
(tay, 1958), 21-22,



10l

reIntyre, (harles, "Coupensation for Profegsors on TV."
iA L Jovrrnal, 21 (Carch-April, 1952), 30=-3k.

McEune, Lawronco 5. (Fde)s. ¥ational Connencdium of Televisad
] ducation, Past Lansing, rilchlisang llchijan State Univere

s§ity, tontinuing fducation Sorvice, 1966,

¥cRune, Lawrence E. Personal lsttor to author frou last
Lansing, ¥ichigan, Novemter 20, 1908,

Folamara, Loulse, ®A National Center for ITV." Anorican Edue
cation, United States Dopartment of Iealth, lLaucation

and ..elfare, June, 1506,

Mook, Ginne. "Vhat Doos It Toke To Teach by TV?," NATB
Journal, 1} (September-October, 1960) 101,

Parke Jr,, William E, "Teaching With Television: Nusiec
Appreciation. NAFB Journal, 2l (September-October,

1965 ) » 15-9"55 .

Paycsholorical Service of Pittsburgh. Job Attitudesy Roview
of Rnaenrch and Oninion, Renort no. 25. pittsburghs

Faycnolo. lcal Service of'r’ittsburgh. 955,

®Report of Committee C: Polley on "ducational Televiaion.”
AAUP Bulletin, L7 (June, 1961), 15,

Robinaon, H. Alan; Connors, Ralph P.3 and Whitaore, G. Holly.
"Job Satisfaction Researches of 190li=65," Personnel end
Guidance Journal, December, 190656, pp. 371-379.

Rogers, lary. %From Classroom to TV Teaching." MNAI'B 'Journal,
19 (September-October, 1950), 15=-16,

Sanford, Fillmoré. "Teaching on Television.," IATB Journal,
Schell, Villiam A, A Study of EFmpathic Ability and of the

'} A1)

Validity of Somo_Iudices of Job uatislaction, Unpublished
l.aster's thesls, Yichigan State University, l'ast Lansing,

195L. - -

Sohmid, Linda. "Toaching Art on Television,® NAFB Journsal,
22 (September-October, 1963), 30-31, :

Sims, vard. "Teachlng Soience liethods with TV," KATR
Jourral, 24 (July-August, 1965), 38-40.

Sm4i th, Huston. "Teaching to a Camera,® PRasic Colleze
Quarterly, 1 (Summer 1956), 89,

N




105

southern Yethodlst Univoersity Institute of Technolozy.
"TAGUR “valuatlon (ucstionnairoe", Dallas, Toxas, Fall
1957. (Typowrltten).

Southern Methodist University Tnatltute of Technolosy.
"TACOR Svaluation questionnalre," Dallas, Texas,
Decertor 1903, (Uandwritten),

8ts Louls Public Schools., An Invesnti~ation of Telovision

leaching, Ste. Louis, Moot ot, Louls rublie scnoola, 1930,

Trisolini, A. G "Confossiona of a Recoent Convert to Instruce
tional Televialon.® NATB Journal, 26 (arch-April 1907),

45=lt9.

¥alle, Arne, Studies 4n Emploveo Satisfactiont A Practical
Approach, Kobenhavnt Lordlundes Bogtrykkerl, 19LU.

#illis, Edgare "Preparing TV Teachers.® MNAEB Journal, 21
(May-June 1962), 12«16,

Yanowski, Barbara., "The Studio Teachor's Rola." XNATD
Journal, 22 (January-February, 1953), 22-25.



r.l! o X N (L;
- - - e mm e e e e e mmn e SRR S S SN S SR e T e

APPENDICES



APPENDIX A

Letter to Organization Heads

T




106
APPENDIX A

Letter to Organigation Heads

Tame

[itla

IV Organization
3trcet Address
City, State

Doar Mre Xt

‘or & graduate thesis to bo presented at Michigan State Uni-
reraity, I em attompting to contact a national sample of those
tho teach or have taught, via television, coursea for which
icadomic crodit i3 or was given. A short Qquestionnalre
equesting information on their television work will bo sent
0 the teachers.

f you could sond mo a 1list of the names and mailing addresses
f those who are now teaching or have tausht courses for

rodit with your organization, your help would be greatly
ppreciated. A reply envelope is enclosed for your convene
ence,

vaiting your reply, 1 am

incerely yours,

1111p W, Keeger

ypartment of Broadoalting

)nn Brown University

.loam Springs, Arkensas 72761
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APPTEDIX B

Regional Divisions Used

NORTHWEST

[}
[}
[}
Y
] : A
,  MIDWEST .

-
- “a o
@ -, ,' > o e o0l -

\y -w

SOUTHWEST

SOUTHEAST

[
]
)
)
\
v

L X 4
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APPFNDIX C

I'inal Cover Lotter

February 2, 2969

Dear J.ducatort

As one vwlio has boen assoclated with tsaching via television,
I'm sure you are awvare that many teachers have found use of
this mediun for instiruction a rather unpleasant cxperience.

The roasons for thls dissatisfaction as well as satisfaction
are obviously numerous and varied. Untill now, however, no one
has tried to determilne precisely what these problems are with
& view toward helping to increase the satlisfaction and decrease
dlssatisfaction for television teachers on & national basis.

It 1s to acoouplish this neglected task that the enclosed qunge
tionnaire is being sent to you as one of a national sample of
those who teach or have tauzht via television, It 1s part of
a study being undertaken to make such information avallasdle to

instructional television teachers, aduninistrators and othors

interssated in I1V around ths Guuatry who have or will requost

it, as well as to gather data for a graduate theais to be pre=
sented at iilohigan State University.

In ordar for the conclusions which may be dravn from this study
to be valid, it 1s ilmportant that all of the questions be
answerocd as honestly as poaaible and that each toacher who
receives a quesationnaire complete and return it. Your answers
will be combined with those of hundreds of others and will not
be 1dentified in any way wilth you as an individual or as a
repregsentative of a particular institution. Any personal
information requeated is solely for necessary oross=tabulations,

The questionnaire iz easily comploted in about ten minutea., If
you will take this amall bit of time to fill out the quostion-
naire today your help will be preatly appreclated and may ultie
mately benefit you and many others in the profession., Please
return your comnploted queationnaire before March 15, A reply

enve lope 1is enclosed for your convenience,

Awaliting your reply, I am

Sincerely yours,

Philip ¥%. Keeger
Department of Broadcasting

John Brown University <
31loam Springs, Arkansas 72761 .
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APTENDIX D

Follow-up Letter

¥areh 15, 1909

Dear L'ducatort

On February 2lt a questionnaire was sent to you as one of a
national sample of those who have boen &ssociated with teache
ing via television. 1he questiionnaire 1is desizned to locate
sone of the variablaes wiilch way affect tho job satisfaction
of those who toach via telovislon., It 18 part of a study
beins undertaken to make information on this matter availeble
to instructional tolevislon teachers, administrators and
others interested in IV across the nation who have or will
request 1it, as well as to gather data for a graduate thesis
to be presented at (fichigan State Univorsity. Althourh no
commitment has been made as of this date, there appeara to
be & s;00d poasiblility that the results of this study will be

published in the lducational Broadcastinmz Review,

If you aro among the many who have already returned a oconploted
questionnaire, my sincere thanks for your cooporation. If you
have not yet done so, I arain request your assistances, If you
- have not conpleted the questionnalre because you rfeel that the
structured answers do not specifically fit your situation,
plecaze fcel Tree to make notes on the back of the questione
naire after you have checked the structured reply which most

closely corresponds to your answer. :
However, 1%

The numter of returns to date 1s well over 100,
ls important for the validity Af the survey resulta that every
The

possible queationnalre bc fully f1illed out and returned.
few minutes you spond cormpleting and returning the question-
naire may ultimately provide valuable informatlon which could

roeturn boneflts to you and many of your colleagues by improve
ing tho satilafaction of those working in ITV.

If, for some roason, you have not roceived a questionnalre
and would be willing to devote about 10 minutes to completing
one, please {111 in the blanks below and return thls latter

to me today. A questionnaire and two stamped envelopes will
one in which you may return the questionnaire

be sent to you
and one to replace that in which you return this letter,

»

N

Y
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Your aid 1s preatly appreciated,

Sincerely,

Phillp i's Keeger
Departncnt of Broadcasting
Jomm Erowvn University

8iloam Springs, Arkansas 72761

Your nemoe _ _ o L o o o e e e
8troet Addrent________._......f.-...._-.

City & State _ _ _ _ _ _ L o o o L ___%ipCodes_ _ _ _ _
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APPENDIX E
JOB INFORMATION QUIUSTIONNAIRE

The quastions horoe are worded in the present tense, If
you are no lon:rer teaching via televislion, please answer then

(except quesation 1.) as you would have during your last day
as & tolevision teacher,

PLVAGE MARK ONLY O ANSVER ¥OR FACH QUESTION

l, Are you currently working on a course for toleviaion
presentation?
1Yes '
2o, but I have in the past. (If you can check
neithor 1 nor 2, you need not complete this form.)
2.

How long did you tcach in a non«TV gituation before you
taught via 7TV?

1I did not teach boefore my TV work.
<lLass than one yoar

Une or two years

;Three thru five ysars
531x thru ten years

“laven thru 20 years

“‘ore than 20 years

3. Mark one to indicate how the TV orzanization® with which

}o

you work broadecasta or dlstributos its programs.

1via one commercial staution only , '
via one nonegomuercial station only

Via one ¢losad circuit or 2500 liHg system

+Via one national notwork

§v13 & regional network covering two or more states
Via a state=owned network

{Don't know

Do you have a written contract covering your rights and

respornsibilities in teaching on television?
1Yea '

2No

Joon't know

D1id a representative of the TV orzaniszation with which you
svork take adequate time to introduce you to both the

The term "TV organization" will h‘S'r;ein be used to refer to

all of the groupings of men and equipment utiliged for TV
dis tribution and production listed in Q. 3.

TETWTY
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Te

8.

9.

10.

i1,

| Cother Specify

112

personnal and procodures of the organization at the
te innins ol your association with the or;;anlzation?
1.0
<Yos

I'ava staff memters of your TV orranization given you adee
quate aid in adapting your teachins to television?

lYes

No

Nark one to indicete what form of feedback you receive
rromlatudents and/or teachers while you are on camoras
lione
<l can soe and hear them in the room where my TV
presentations are made,
FTelephono or other audio feedback
I view them via TV monitor
EI view and hear thenm via 1TV
Other Speoify _ o L L o o e e e e e e — -
lark one to indicate the form of feedback you receive
most from students and or teachers AFILR your 1V
presentation,
1Nono
Cards and letters
Telephono calls
(\facae=-to=-face conversation

G WY T G GR e G WP e e G WS WP Cup GEE B A s @B

Are yvou notified when ona of your superiors intends to
observe your 7TV presentation from a location where you
cannot observe him?

lYes
. 2ho 7

EDon't know

Do you feel that the abilities and limitations of the
television mediun combine to make your TV presentation:
1lfore offective than my classroom presentation N
<loss effective than my classroom presentation "
mqually effective as my classroom presentation '

Is your freedom to say and do completely as you may wish
restricted:

1'ore in the e¢lassroom than on TV

i'ore on TV than in the classroom

iqually restricted on both plaoces

£qually unrestricted in both places

N |
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12, Is the salary and/or reloase time from non-TV dutios
which you recelve adequate for the amount of vork you
do for your television prdcontations?

1 No
Yos
3 I don't receive either

13« How many hours of conventional classes are you released
from for each hour of finished TV presentation?
1 None
One hour or less
“ore than 1 but less than 2 hours

Two hours
: é l'oro than 2 but less than 3 hours
Three or more hours

. For each 30 minutes of TV, how long would you generally
roequire for preparation of the presentation?

1l Losa than one hour
One thru 5 hours
Six thru ten hours

L ©leven thru 20 hours
21 thru 0 hours
41 thru 80 hours
ore than 80 hours

15, How did you become involved in teaching via television?
1 I voluntoered,
I was asked to teach on TV by a member of the TV
organization.
I was asked to tcagii on television by the head of
my department.
It was one of the duties required in ny appointment,

______p_Othors:mciryx____________________________

16, Place a check mark in front of the gtatoment which tolls
how good your TV teaching® job is in relation to other
poaitions in education or broadcasting with which you
are familiar, '

1l The job 1s a very poor one, vory much below the
averase.

2 The Job is not as good as average in my
profession, ‘

; Tho job is only average.
The job is a falrly good one.
Thie job 1s an excellent one, very much above
the average., ' -

# Anyono teachling or who has taugcht one or more courses via
TV will herein be desisnated "TV, teacher™ and considered to
have a TV teaching position or job,
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17« i'laco a :aark in front of the statement whioch bast
cescrlbea your feellinss ubout youwr television teaching
Joo.
1 I am very dlssatisflod and unhappy on this job,
I am & 1ittle dissatisfied on this job,
I am noithor satisfied nor dissatisfiecde--it is
Just averase,
I an falrly woll gsatisfled on this job,
I am very satisfied and happy on this job,

18. Choeclc one of the followingz statoments to show how much
of tre tima you are satisfied with your job eas a tole=
visTon Teacher,

1 Seldom
Occusionally
3 About half of the time
. A good doal of the time
llogt of the time

19« Place a mark in front of the statement which besat tells
what itind of organizetion your TV orzanization is to
work with in comparison to other educational or tusiness
orsanizationa with wiich you are faniliar,

1l It 1s probably one of the poorest organizations
with walch to work that I know of.

2 It is below averaje as an orpanization with which
to work., ¥any others are better,
It is only an.averase organization with which to
vork, Yany othors are just as good,
It 1s a good.organization to work with, but not
one of the best,

5 It 1g an excellent orsanization to work withe-one
of the best organizations I know of,

20, Place a mark in front of the statoment which best tells
..  how your feelingas about your TV teaching job compare with
the feelings which other people you know have about thelir
obs,
J 1 I dislike my TV Job much more than most people
dislike their jobs, .
2 I dislike my TV Job more than most people dislike
their jobs, , -
3 I like my TV Job about as well as most people like
thelr jobge..
§ I 1like my TV jJjob better than most people like
their jobs,
S I like my TV job much better than most people like
their Jjobs,

23. P lace a rnark in front of the statomoent which best tells
how you fesl about tue work you do in television teaching.
1l The work I do ia very unplcasant, I dislike it.
The work I do is not plﬁﬁsant. :
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Tro work is just about average. I don't have any
feelin:; about vhothnnr it is »nleasant or not.
The work 13 pleasant and enjoyable.

5 The work is very enjoyable, I vory much like to
do tho work callod for in televialon teachlng,

Check one of tho followiny which best describes any
gonoral conditions which affoct your work or comfort
in teaching via television.
1l Genoral workins condltions are vory dbad,
Gonoral working conditions are poore-not so pood
as the averase for broadcasting and/or teaching
Jobs with which I am familliapr,
Ooneral conditiona are about average, neither pgood
nor bad.
i In goeneral, working conditions are good, better
than average.
General working gundiulons are very pood, much
better than average for jobs in my profession.

Mark one of the following statements which best tells
how you feel about changing your job (even thouzh your
TV Job may be only part-time¥ as a television teacher,

1 I would quit this job at once if I had anything
else to do.

2 I would take salmost any othor job in which I could
oarn a8 much as I am now earning.,

3 This job is s good as tho average and I would
Just as soon have it as any other Job, but would
change if I could make more moneye.

I am not eager to change jobs but would do so if
I could mako more money.

I don't want to change jJobs even for more monoy
because this is a good one,

Suppose you had a very good friend who was looking for a
Job as a televialon teacher and you know of a vacancy
with the TV orranization with whioh you work which your
Tfriend is qualified to fill. Would yous

1 Try to discourage your friend from applying by
tolling the bad things about the job?

2 Tell your friend ebout the vacancy but augpest

‘ that he or she look for other vacancles elsewhere
before applying?

3 Tell your friend about the vacaney but not anything
else, then let Lliu declde whether to apply or not?
Roecommend this job but caution your friond about
1ts shortcoainga?

5 Recommend this Jjob as a good one to apply for?

\

'S
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25 On the lins below, place a mark to show how well satise-
fied you are with your television teaching position.
You may place your mark anywhere on the line, elither
above one of the statements or between them, ,
' 1} J ]

Tonplete= 1L.ore disa= About hall  fore satls= Completely

17 dis- satisfied and half fioed than satisfied
satisfied than sate dissatisfied
isfled

Please use the back of this sheet to comment on any factors
not mentioned in this queationnaire which significantly
affect your satlisfaction with your TV teaching job.
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APP:LDIX F

Protest QJucstionnaire and Cover lLetter

Fnclosed 18 a questionnalrs Lead:; distriduted to ~atlor Liiove
matlon required for a graduato thosis to be onregontcd at
I'dchisen State University. The purpose of thils rosourch ias

to doteraine what a national sample of those who teach or
bave taught via television like or dlslike about this jJob,

In ordor for the concluslona which may be drawn from this
study to be valld, 1t 1s important that all of the questions
be answered as honestly as posaitle., Your answers will he
combined with those of hundrods of othera and will not be
identified in any way with you as an indlvidual or ns e
resresentative of a partiouiar institution., Any personal
informnation requested is solely for necessary cross-tabulae

tionsa,

The queationnaire is easily completed in about fifteen
minutes. If you will take this b1t of time to £1ll out and
return the questionnaire today or tomorrow your help will be
greaatly appreciated and may ultimately benefit you and others
in the profession. A reply envelope is enclosed for your

convenicnce,

Awaiting your reply, I am
Sincerely yours,

Phillp'w. Keegzer _
Dapartment of Lroadeagting

John lLirown University
- 81loam Springs, Arkansas 72761.

-
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JOD INFORATION QUTSTIONNAIRE

The questions hore aro worded in the present tense, If
you &re no loner a telovision toacher, ploase answer thon
(excopt gnestlion 1.) as you would have during your last day
as a tnlovision teacher,

ULL<=38 NTHWRSISE DIRTCTED, PLTASK MARK ONLY
ORE ALSVER FOR FLACH QUTSTION,

le Ars you currently working on a course for television pre-
seantation?
1l Yes
2 No, but I have in the past.
you can check neither 1, nor 2, you noed not complete
this form,)

2¢ llow lonz did you teach in a non«TV situation bvefore you
tausht via TV?
1 I 414 not teach bororo ny TV work.
Less than one year

F One or two yoars

Threo thru five years

g Six thru ten years
£leven thru 20 years
ilore than 20 years

3 Sex.
1 Male
Fomale

4o 1!ark one of the following to indicate the length of your
service as a toacher ou valevision,
1l Ioass than three months
Three thru 6 months
Seven or eicht months
L One or two acadomic years
Three thru 5 years
Six thru 10 years
Lleven thru 20 years
iore than 20 yoears "

LLLILL

Se 1Is toaching via TV your fulletime job?
1l Yes
RNo

6, ‘that is your age?
1 19 yoars of age or IOII

2 20 thru 29
30 thru 39
go thru 3 ‘

0 thru '
68 thru 69 \\L
7 .

or more

T
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‘aprl: only one in =I0AR Question 7. or 3. to indicate the
aair et erca in which you toach most via telovision,
1 “1n-1ligh
< lorel:'n Lanjua;e
3 Physlcal sSclence
N athanatics |
Art
L 'usle
social Soience
Reading
Physical Fducation and/or Health

i'ark one answer hero 1f you DID !lOT mark one in quoastion
scven to indicate the subject area in which you teach
nmost on tolevision,
1 Fducation
= 2 Hunanities
Sub ject not included in any of the above arcas,.
Please spoclfy what subject: _ _

“aplk one to indicata how the TV production unit with
wkich you work broadcaats or distributes its pro;rarms,

1l Via a comnorclal astntion
2 Via & none-comiercial station
Via & closed circult or 2500 14i
.. Via a natlonal notwork
Via a rogional (more than one state) network
Via a stato government network
Don't know

3 Qther Specifys

To wvhat lovel of students 1is your seriecs of telovision

- presentations diroccted?

1l Pre-gochool _
Z ¥inderzarten thru 6th grade
Jovonth thru 12th grade

t Trade or businesa school
Two yoar colloze
IFour yoar collcge
Graduate students
Adults not gjenerally enrolled in courses except

, those tau~ht via 1V
_____2othez'Specifyt____g______-_______________

iiow long had the TV production unit with which you work

besn operating at the time you becane affiliated with 1t?
1 Less than one year
2 One or two years

Three thiru ysars

3even thru ten yoars

ileven taru 15 yoars:

Sixteon thru 2v yearg\

dore than £0 yeors

UM
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Ilow nany telovision teachers work with your production
unitr?

I am tho only one,

Two thru 5

1l
-2
81x thru 10
L Fleven thru 15

Sixteen thru 20
b 21 thru 25
ore than 25

i

How many professional educators work closely with you on
your iV gories (on or off camera) at least once per woek?
None

One

Two

Three

Four

ffive or more

ALLLL

How many professional TV people work closely with you on
your TV series (on or off camera) at least once per week?
1 None
Cne
Two
Lt Taree
Four
I'ive or more

In what rezion of the country is your TV production unit
located? :
1l Rortheast
Southcast
1idwast
Southwesat
dorthwest

L.

Mark one to indlcate vwhat form of feedback you receive
froa students and/or teachera while you are on camera.
None

I can see and hear them in the room where my 7TV
prasentations arse made

Telaphone or other audio feedback

¢t I view them via TV monitor

I view and hoar them via TV

Other Specify:

|

I
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¥ark one to indicate ths form of feedback youz receive
most from students and/or teachers AFTER your television
presantation,
1 lione
Cards and letters .
Telophone calls \
1 Face=to=face conversation
Otheyr Specify:

|

I
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Do ;o0u have a written contract covering your rishts and
rospeonaibliiiios In Yeaching on television?

Ye8

i
vo

n't know

i

For eachh 30 minutaes of tolevision, how lonz would you

cenorally require for preparation of the presontation?
1l Less than ona hour '

Ona thru § hours

Six tbru ten hours

4. Blevon thiru 20 hours

&1 thru L0 hours

0 11 thru S0 houra

tiore than 80 hours

]

i

ire your views considered in determininz how widely and
for how long yowr series will be distributed?
} Don't know

2 No

3 Yos
Are you notiflied wvhen one of your asuperiors intends to
ot:sorve your 1V preosentation from a location where you
cannot observe him? .

1 Yes

e Ko

Z Don!'t know

In reard to tho amount of effort you must put forth to
obtain the tecaching aids (maps, films, etc.) you require
is the efforts '
1l Creater for classroom prosentations than for
television
2 Crenter for television presentaticns than for the
classroonm
3 About equal for elther situation

o yvon feel that the avilitles and limltations of the
telovlision imedlui conbina to make wyour 1V prosentationt
1l !lore offoctive than my c¢lassrocm prosentation
Io3g effeoctivo than my olassroom proseatation
2 rqually effective as my classroom presoentation

Chock one to indlicate which has receelved more unjustified
oriticism,

1 ¥y teachinzg in tho c¢lasaroom or lecture hall
= 2 Yy toaching on television

Does your schedule allow adequate tiue for the preparation
of your [V presentationa?

~
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Did a reprogantative of the TV vproduction unit with vhich
you work take tiro Lo introduce you to the personnsl and
arocedures of tho unlt at tho dbeginning of your associa-
tion with tha production unit?

1 Ko

< Yog

llave any of tho production personnel with your unit given
you aid or advice in adapting your teachiny to tolevision?
1l Yeos
2 No

Is the salary and/or release tire from non-TV duties which
you rocoive adequate for the amount of work you do for TV?
1 No
Yea

Check ono to indicate the poneral effect your TV experie
snce hag had on your lecture hall or olassroom teaching.
1 No effect
A beneficlial effect
3 A detrimontal affect

During the average week in which you are working on a
telavision presentation, who do you see more of?
1 Television production personnel
Other teachers who do TV work
Teachors who do not do TV work
¥y family
Others

LS

Low many hours of econventional olasses are you released
from for ocach hour of finished TV presentation?

None

One hour

ifore than one but less than 2 hours

Two hours

Yore than two but less than 3 hours

Three or more hours

LU

Do you have the right to require that am individual pro=
gram in your series be revised or withdrawn from use?
Yos :

No

L

Is your TV work rated as equivalent to publication or
gimilar achievements whon you are oonsidered for a pro=-
motion or salary inocrease?

1 Yos

e No ' :
z Don't know
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3is Chicck one to indicate who determines the content and
{ormat of your television vresentation?
1 I do )
c 'y department head
? An advlsory gsroup of teachers
t Othor Speclify: _

35. 1Is your freedom to say and do as you see fit restricted:
1l l‘ore in the c¢lassroom than on TV
More on 1V than in the clessroom
3 Tqually restricted in both places

36, liow did you becoma involved in teaching via television?
1 X voluntaeared,
I was aslted to teach on TV by a mewber of the TV
production unit,
I was aslted to teach on televigsion by the head of
my department, -
L It was one of the dutios required in my appointmont.,
Other SpPeCafyt _ & o o o o e e e e e e o
37. Place a check mark in front of the statement which tells
how good a Job you have in relation to other positions
in educatlon and broadecnsting with which you are
faniliar,
1 The job 18 an excellent one, very much above the
average, :
2 The job is a fairly pood one,
The job 1is only average.
. The Jjob 18 not &3 pood as average in my profession,.
The Job 18 a very poor onc, very much below the
average,

38. Place a mark in front of the statement which best
describes your feslings about your television teaching
position.

1l I am very satisfied and happy on this job,.

2 1 am fairly woll satisfled on this job,
I am neither satisfied nor dissatisfied--it is
Just average,

L I an a 1ittle dissatisfied on this job,

5 I am vory diasatisfied and unhappy on this job,

39. Check one of the following statements to show how much
of the time you are satisfied with your job as a tole-
vIsTon Toacher.

1l Most of the time .
A good deal of the time
About half of the tim

1. Occasionally :

Seldom
N
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Place a rark in front of the statemont which best tolls
vt kind of un organlzation the TV producing unit in
vhiel vou work 1s to vwork in.
1 It 1la an oxcellont orranization to work with--one
of tho bast orjunizations I know of,.
2 It i3 a 004 organization to work with but not one
of the test.
It is only an avorage orzanization with which to
work. !lany others are jJjust as rood,
& It 13 below avera;e as an orgjanization with which
to work. i'any others are bettor,
It 18 probably one of thoe poorest organizations
with which to work that I know of.

Place a mari in front of the statement which best tells
how your foelings compare with those of other people yma
know, 4 -
1 T dislike my Jjob utuch more than most people
dlslike theirs,
2 1 disliks my jJjob more than most people dislike
thelirs,
3 I llke my Job adbout as well as most people like
theirs,
I like my Job batte>» than most poople like thoilrs,
I like my Job much Letter than most peoplo like
thoelirs, )

Place a mark in front of the statement whioh best tells
how you feel about the work you do in television teache
ingge
1 The work I do is very unpleasant. I dlsliko 1t,
The work I do is not pleasant,
The work is just about average., I don't have eny
feoling about whether it 1s pleasant or not.
i, The work is pleasant and enjoyable.
é iho work is very enjoyable, I very much liko to
do tho work called for in television teaching.

Check one of the following which best deacribes any
gonoral conditiona which affect your work or comfort in
teachring via television,
1 Genoral working condltions are very bad,.
Genoral working condltions are poore--not so good
as the average for broadcasting or teaching Jjobs.
Genoral conditions are ahout average, neithor
rrood nor bad,
In genoral, working condltiona are good, better
than average, _
5 Goneral working conditions are very good, much
better than average for jobs &n this fleld,

N
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ark one of tho followin~ atatemonts which best tolls how
vou feel about ehanjin;; vour job as a telovision tescher.
1 I would quit this Job at once if I had anythiyg
olse to do.

2 I would tcke almost any other job in which I could

earn as much aa I am earningz here,
3 This Job 13 as good aa the average and I would just
as soon have it as ecny other job but would change
i I could make more money.
I am not ea;;er to change jobs but would do ao if
I could malkae more monoy.
I do not want to chanre johs even for more money
because this is a good one,

Svppose you had a very good frisnd who is looking for a
Job a8 a televialon teachor and vou know of a vacancy
with tho production uvnit in which you work which vour
friond is qualified to 11, ¥ould yout

1 Recomsend this job as a good one to apply for?
Becommond this Job but caution your friond about .
ita shortoomings?

Tell your friend about the vacancy but not anye
thiing elso, then let him decide whiother to apply
or not?

k Tell your friend about the vacancy but surgest
that he or she look for other vacancies elsowhere
before apnlying?

Try to discourage your frisend from avplying by
telling tho bad things about the job?

On the line bolow, place a mark to show how well satise
fled you are with your television teachingz position.
You rcay place your mark anywhere on the line either

above one of the statements or betwsen them,
] ? t ?

Conple te= ‘ore dis= About Lall lore satls= Complotely

ly dis- satisfied and half fied than satisfied
satisfl- <than sate dlssatisfied

ed- iafied

7. Plcase use the back of this shcet to comuent on any

factors not mentioned in this questionnaire which sige
nificantly affect your catiaraction vith your job as a
television toaohor. _






