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CHAPTER 1
INTRODUCTION

Thanks to the ploneer efforts of educational broad-
casters, the potential of radio as an instrument in education
has been assessed and demonstrated. There have been missed
opportunities and false starts; there have been exaggerated
claims by false prophets, but by trial and error and great
faith on the part of many, the effectiveness of radio educa-

tion has been established.l

Purpose., The purpose of this study is twofold:
first, to study the problems involved in the utilization of
radio in the classroom as experienced by many people in the
field of education; and secondly, with the collected infor-
mation as a guide, to prepare a course of study for high
school English Orientation in which the radio medium 1s used

as a supplementary teaching said.

Definition of Terms, The writer has spent the past

. year teaching in the Whittier Union High School in Whittier,

Califormia where the core curriculum, referred to there as

1
David D. Henry, "Educational Broadcasting - A Look
Ahead," Educetional Record, 36:317, October, 1955,




"basic course”, was employed. In the particular subject
taught, English Orientstion, two hours each day were devoted
to the integrated program of English and Social Studies. It
was felt by this author that much could be done to aild the
teaching of this course by the utilization of rasdio in the
classroom.

"Basic Course" is a combination of studies, namely,
English and Social Studies. English in present-day education
has been broadened to include the commmunication skills of
speaking, reading, writing, listening and observing. Social
Studies has been expsnded to include geography, government,
current affairs, and some elements of economics, as well as
history itself. All of these studies are united in a "basic
course."” There is a "basic course" class for each level of
learning, and it meets for two hours each day.

Harris Hervill, in describing the nature of the core
curriculum says:

Perhaps the most distinctive separate ingredients
of the core are its time allotment, its increased
emphasis on the process of democratic living and
learning, its possibilities for improved guidance, and
its moderate experimental approach which Brings fresh-
ness and variety to the teaching process.

The term, "English Orientation" is used to designate

the Freshman basic course, Its purpose in the first semester

2
Harris Harvill, "Nature of the Core Curriculum,"
Social Educstion, 18:218, May, 1954.



at Whittier High School was to help each student understand

and develop his personality, discover his capacities, develop
his vocational interest and plan for his future. In the

second semester, the boys and girls studied ancient civili-
zations, the Middle Ages, and the Renaissance., The fundamentals
of English were taught simultaneously with the above-mentioned

studies.

Method of procedure. An intensive study was made of

educational broadcasts and classroom situations where radio

is used. The techniques employed and the results obtained in
various schools were carefully considered. Books and periodi-
cals on educational radio and sudio-visusl education were
examined. A comprehensive picture of previous experimental
studies and conclusions concerning the effectiveness of
classroom use of radio is included in Chapter Two,

After learning what has been done and said by others
about the utilization of radio in the classroom, an outline
was prepared of thirty-two radio programs which could be
used as a supplementary teaching aid for the high school
English Orientation course.

The finel step in this procedure was to take two of
the progreams listed in the outline and prepare actusl fifteen-
minute radio shows. Both of these programs have as their

purpose the teaching of some ﬁarticular phase of English
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Orientation; one with the emphasis on English, the other on

Social Studies.

Limitations of study. Many broadcasts of an educational
nature are directed toward either the children or the parents,
or both, within the home. This study is limited to radio
education within the classroom. The broadcasts described were
prepared for a specific classroom situation.

Although portions of this study, the program outlines
and the radio scripts, will be valuable mainly to teachers
of English and Social Studies, the general findings will
be valuasble to teachers in all fields,

Radio has much to offer the field of education. This
study helps to show in a smell way not only what it can offer,

but likewilise, how.

Early history of classroom radio. For over thirty

years, schools have experimented with the use of radio programs
in the classroom 28 a teaching aid. The DeWitt Clinton High
School in New York City made the initisl experiment in 1923,
but there was very little record kept of this. In fact, this
experiment was of such short duration that many educators
failed to recognize it as the first attempt. The Hsaren High
School, which used radio in connection with classes in

accounting in 192, has often been credited with the initial



broadcast.

Shortly after the Haaren High School experiment, the
Oakland Publie Schools began broadcasting radio programs to
the classroom. Dr. Virgll E, Dickson started a series of
lessons on physical training, penmanship, arithmetic, history,
literature, English and geography. The lessons were twenty
minutes in length, preceded by four minutes of music. Fifty-
six lessons were presented in 1924-1925, and, because of their
3

acceptance in Oakland schools, were continued for several years.
Other schools, not wanting to be left behind and eager
to try new teaching methods, began educstional broadcasts,
Cook County, Illinois was the scene of the "Little
Red School House," started in 192l by Station WLS. This was
a weekly program of talks on dairying, corn, birds, automobiles,
achievements of boys and girls, and many other topics. Parent-
teacher groups equipped the schools with radio receivers,
Station KSAC at the Kansas State Agriculture College
on October 5, 1925 stsrted its "College of the Air," with
courses in psychology, English, sociology, community organi-
zation, litersture, economics, journalism, and vocational
education. Also in 1925, Cleveland, Ohio offered the first
radio courses in music apprecistion. The Cleveland Symphony

Orchestra played for the upper grades and high school with

3Department of Public Instruction, Harrisburg,
Pennsylvania, Radio in Education, (Harrisburg: (n.n.), 1939)
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other music provided for the primary and intermediate grades.
Miss Alice Keith wrote the first radio music textbook for
use in the course. Records showed a 100% increase in
attendance at the children's concerts of the Cleveland
Symphony Orchestra as a result of the broadcasts.

Other early experiments included: Atlanta, Georgia
in 1926 with its daily thirty-minute "Public School of the
Air;"™ Upon, Massachusetts in 1927, where the report was
submitted by Principal Stewart B. Atkinson that fifty-three
of the 253 Massachusetts high schools were equipped with
radio receivers and that twenty-nine of the sets were made
in the schools; and Hartford, Connecticut in 1926, where
the Connecticut State Board of Education initisted a music
appreciation series with lessons broadcast by a commercial
stetion. Lessons were received by groups of six hundred to
eight hundred pupils, and it was estimated that the average

audience numbered at least 25,000,

Chicego, Illinois made its initial attempt from 1926
to 1932; then, from 1937 to the present time. In 1926 the
Goudy School Parent-Teacher Assoclation decided to donate a
radio to the children for use in receiving progrems. The

principal, Miss Fannie Smith, then discovered that there were

YLoc. cit.
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no school programs available. Miss Judith Waller, manager of
Radio Station WMAQ, at the request of Miss Smith, created
three programs for classroom use -- one in music, one in art,
and one which provided prominent speskers. Carroll Atkinson
reports that these were very poor at the start, but they
constituted the basis of a school-program service which con-
tinued six years until 1932.5

In 1937, the Chicago Board of Education devised an
emergency program of education by radio during a polio-myelitis
epidemic when the opening of the elementary schools in the
city was postponed seversl weeks, Seven radio stations donated
time in fifteen-minute periods throughout the day. Flve news-
papers carried a daily digest of each lesson to be broadcast
which included directions, questions, and assignments for the
pupils. Pupils were instructed to keep all work done in

conmection with the radio lessons and to present it to their

teachers when school opened.6

According to Harold W. Kent, Director of the
Chicago Radio Council, the results Were not particu-
larly satisfactory." Only about half the school
population of Grades -8 listened to the broadcasts,
end the test scores of these listeners were not
impressively different from those of the non-listeners.

But there was an eventual result which the epidemic
listening brought home to the Superintendent of Schook
and the Board of Education - the educational possi-
bilities of using rasdio to supplement the curriculum

SCarroll Atkinson, Public School Broadcasting to the
Classroom, (Boston: Meador Publishing Company, 19&2;, Pe 37

6Ibido’ Pe 39



of the schools. In October 1937, the Radio Coyncil
of the Chicago Public Schools was established,

The early thirtles saw several attempts at radio
education, including the Wisconsin School of the Air, which
began with ten weekly programs throughout the school year,
These programs were organized into courses of study which for
many teachers served as a guide to curriculum development in
a given subject. The cocurses, directed to the elementary
schools, covered subjects ranging from rmusic and crestive art
to physical science and social studies.8

Other cities which took part in public school broesd-
casting to the classroom in the 1930's were: Indianapolis,
Indiana; Rochester, New York; Portlaﬁd, Oregon; Alameda,
California; Flint, Michigan; Akron, Ohio; Denver, Colorado;
Detroit, Michigan; Long Beach, California; Providence, Rhode
Island; LaFayette, Indlana; Olympla, Washington; Greensboro,
North Carolina; Milwaukee, Wisconsin; Buffalo, New York;
Dayton, Ohio; Kalispell, Montana; and Los Angeles, California.9

Desplite the fact that several attempts were mede during

the early years, for the most part, educational broadcesting

for classroom use was not found to be very satisfactory. It

7Norman Woelfel and I. Keith Tyler, Radlo and the School,
(Yonkers-on-Hudson, New York: World Book Company, 1945), p. 98.

8Edgar Dale, AudiosVisual Methods in Teaching, (New
York: The Dryden Press, Inc., 1948), p. 25l

9Atk1nson, op. ¢it., pp. 51-126.



was only as educators and radio authorities begsn to realize
that there was more to broadcasting a program for classroom
use than merely applylng the methods already in use in
commerclial broadcasting thet radio was able to take its
rightful place in education,



CHAPTER IX
EFFECTIVENESS OF CLASSROOM RADIO

Educators and r=dio euthorities have had much to
say about the utilization of radio in the claessroom. From
their investigations of and experiences with educstion, have
come fairly definite conclusions. It 1s the purpose of this
chapter, first, to review these investigations, experiences,
and resultant conclusions, and second, to review several

oxperimental studies which have been made,

Opinions of educators and radio suthorities. Radio 1s

just one of many audio-visual aids to education. Before
demonstrating its effectiveness, as viewed by many in the
education field, some justification should be made for the
use of any audio-visuel aid in the instructional program.
Camilla Best, the Director of Audio Visual Aids for
the public schools of New Orleans, says that audio-visusl
alds are simply tools of learning and are only as effective

as the good teacher makes them.

They are hers to use along with textbooks to
create a learning situation which is both interesting
and vital for her pupills and which will help them 1
to retain the knowledge geined by use of these alds.

lcamilla Best, "Audio Visual Aids Are Fundamental in
Social Studies," Instructor, 63:35-36, January, 195L.
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"How Important Are Audio-Visuel Aids in the Instruc-
tional Program?" was the topic for discussion at the 39th
Annual Convention of the National Associstion of Secondary
School Principals in Atlantie City in 1955, J. Paul Shaffer,
in summing up the presentation of the panel, quotes David D,
Henry, Vice Chancellor of New York University: "The new
approach in education is to move audio-visual instruments of
instruction from the periphery to the center of current
practice."? According to Shaffer, Henry believes that much
group Instruction can be done through the use of such aids,
leaving the teacher to do the 'follow-up' and the real
teaching. Shaffer then continues his summary thus:

Though there are many minor values to be experienced,
the major and most Important ones may be viewed as:
the establishment of a better quality of lezrning;
verbalism becomes more meaningful; conceptual under-
standing becomes clearer; additional methods are added
to the teacher's repertoire. A successful educationel
program makes use: of all resources, in and out of school.
Since a classroom is for learning, it behooves us as
administrators, to see that 1t stands for the best we
know in gosls and methods of teaching.

One final authority, W. A, Wittich of the University
of Wisconsin, summarizes the proceedings of the 38th Annuel

Convention of Secondary School Principals:

2J. Peul Shaffer, "How Important Are Audio-Visusl Aids
in the Instructional Program?" Proceedings of the 39th Annual
Convention, The Bulletin of the National Association of Sec-
ondary School Principals, -vVol., 39, (April, 1955), p. 176.

3

Ibid. s Do 177.
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Through audio-visual materials useful and socielly

desirable learning experiences can be created with a

reality, a degree of interest, and an effectiveness not

now always characterized by some of tﬁe currently
arranged clessroom learning progreams.

It was mentioned esrlier that many of the beginning
attempts at classroom utilization of radio failed. If one
looks at the facts which existed when the experiments with
radio in the classroom first started, reasons for failure
become obvious. The majority of teachers in the schools were
not prepared for the radio programs., Thelr training had not
included the utilizastion of radio in their classrooms., This
fact made it almost impossible for the average teacher to use
the broadcasts to the greatest advantage. The idea was still
too new for them to know the many techniques that could be
used. DBecause of this, many teachers did not want to be
bothered with this so-called "educational tool" and refused
to listen to the program. Those who were willing to try it
were confronted with still further problems. Oftentimes, the
teachers did not receive sdequate advance information on the

programs. They found that they were unable to use the broad-

casts because of a conflict with their classs schedules or

“w. A, Wittich, "How Can Audio-Visual Materials Be
Integrated into the Instructional Progream?", Proceedings of
the 38th Annual Convention, The Bulletin of the National
Association of Secondary School Principals, Vol. 36, (April,

ﬁlﬂ, pPp. 18-5‘8]4-0
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because they were not prepared for the material which was
to be heard. Also, much of the materisl seemed unsuited to
the cless group interests. In many cases, after advance
information was given to the teacher, an approprieste progrem
was presented to a cless; but, with the end of the broadcast
came the end of the activity., The teacher had not yet learned
that no broadcast is entirely self-sufficlient or that the
actual brosdcast 1s not nesrly as important as the utilizetion
that is made of it, They did not realize thast the radio
progrem must be accompanied by other activities.

Another reason for the early fallure of radio in the
instructional programs of the schools is cited by Floyd E,.
Henrickson who szys that "too often so-called 'educationel
broadcasts! lack reality and vigor because of é lack of

n>

competent talent to stage the show properly. He points
out that many school systems tried to broadcast dramatizations
acted by children and, according to Mr. Henrickson, children
are unable to plesy adult parts with satisfaction because of
the immaturity of thelr voilces.
Most school systems did not have their own radio stations.

This made it necesssry for the educator to go to the commereial

station. The educator knew the kind of informstion the school

5Floyd E. Henrickson, "Radio and the Education Program
of the Future,” School Executive, 6L:66-7, September, 194l
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child could use, but, because of his limited radio experience,
he did not alwayé do the best{possible Job in the broadcasts.
As a result, he was seldom given a warm welcome by those in
the radio field. The forces egainst radio education appeared
to be fairly strong. The coﬁmercial radio man did not want
the educator to broadcast, and the teacher did not want to
listen.

Leonard Power, in en article in the School Life maga-
zine, states that "radio is not a 'royal'! road toAlearning." 6
By the same token, it might be saild that the foad to redio
education has not been 'royal! either. It has only been
through the tireless effort of a falthful few that radio
education is now well-established,

. Gertrude Broderick, Radio-TV Education Speclalist,
reports from Washington, D, C. ".... there are 175 educational
radio stations on the air today, -36 AM and 137 FM, repres-
entiﬁg an 8.87 increase in the number a year ago."7
' Leo Mertin, President of the Association for Educatlon
by Redio ond Television, says that the general trend the past

few years has been toward a re-assessment of the value of

radio in the classroom. According to Mr., Msrtin, the one thing

6Leonard Power, "Radio in Schools and Colleges," School
Life, 26:11-12, October, 1940,

7Peraonal letter to the writer from Gertrude Broderick,
Radio-TV Education Specialist, Dept. of Heelth, Education, and
Welfere, Office of Education, Washington, D. C., August 7, 1956.
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that can be done better by rsdio then any other medium is to

stimulate the child's Imagination. Subjects which lend them-

selves especially well to creative thinking are Literature

-end Sociel Studies.. He further points out that English can

be successfully correlated with radio because the student
can engage in many writing activities as a result of the
broadcast. Speaking for the Association for Education by

Radio and Television, Leo Martin eoncluded: "We do not sell

redio short."8

The Assistant Director of Radio and Television for
the Chicago Public Schools, Elizabeth E. Marshall, says:

In education, radio serves as a supplementary
teaching device, an immediate dynamic medium which
adds a '"spice" and variety to the routine of every-
day teaching, a powerful motivator for further
activities.

Redio supplements the language arts beautifully
in its emphasis on the need and value of good
diction, the use of correct speech, vocabulary
selection, clear enunciation, correct pronunciation,
voice flexibility and pleasing voice quelity. Student
groups to whom radio is e familiar in-school device
recognize and appreciate these speech values and
work consciously toward sn eliminastion of their own
errors throggh regular listening and critical
evaluation,

According to Elizabeth Marshell, the use of redio

8Personal interview by the author with Mr. Leo Martin,
President of the Association for Education by Radio and Tele-
vision, East Lansing, Michigan, August 8, 1956,

9%11zsbeth E. Marshall, "Radio Serves the Language
Arts," (Mimeogreph material by the Radio Council of the Chicego
Public Schools, re-printed in 1956 from Education magazine,

May, 1947.)
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1s always dependent upon the teacher who channels and guides
utilization activities to meet pupll needs.

George Jennings, Director of Radio and Television for
the Chicégo Public Schools, says thet in any'school system

radio mey be one of two things: "a vitel, dynamic tesching,
method, or just another time-killer in the classroom."lﬁ? He
believes that whether redio will be the former or the latter
depends upoﬁ two things: the program-producing unit, snd the
teacher,

If radio programs for classroom use are produced
willy-nilly, without considerztion of the educational
needs of the classroom, and-if the teacher tunes in
the progrem 'just to be listening,' radio in any school
system 1s likely to be difficult to justify....

The teacher must know more sbout the radio program
than that it will be on the air. He should have, some
weeks In advance, a resume of the broadcest with sug-
gested preparatory material and suggested follow-up
meterialesee

Whether good use 1s made of rsaio in the clsssroom
depends upon the vitality and imagination of the
‘people responsible for the program, the informetion
these people get to the teacher zbout the program in
time for him to use it, and, as with all aids to
teaching, the imecginetion snd skill of the teacher in
the classroom. Rrdio will not cure all teaching ills,
but it has proven to be a powerful stimulus to the

- learning process when planned, written, and produced
by radio educators for use in specific grade levels

0
George Jennings, "The Plsce of Radio in the Class-
room," (e relesse re-printed in The Journsl of the AERT
'Radio-TV in Chicago's Schools'!, by Hope Angel, March, 1955)

P. 2. .
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 and subject srea by skillful, imoginative teschers.ll
In speaking of the effectiveness of clessroom radio,
many educators point to the Wisconsin School of the Air,
Burton W. Kreitlow, UW associste professor of rural educstion,
declares: "The University, through its School of the Air,
extends its resources to thousands of Wisconsin's ‘elementary
school children, thereby vitalizing and enriching their curri-
culum, "12
In conjunction with this statement, the article shows
several pictures of "success stories." One is of James A.
Schwalbach, who, at the time of this publication, had conducted
the weekly "Let's Draw" program over WHA's School of the Air
for seventeen yesrs. In 1952, more than 2,800 teachers sent
him samples of their puplls'! art work. This program, inciden-
telly, is scheduled to continue in the 1956-1957 school year.13
Another testimony to the effectiveness of radio teaching
i1s the record of Proféssor E. B. Gordon who began broadcasting

to school children in 1931, After 2l years of conducting "Jour-

neys in Music Land," he retired in 1955, and a new series,

11Loc. Cit.

12 rton Kreltlow, "UW's School of the Air," Badger
Report (University of Wisconsin Alumni Publication, Vol. 3,
No. I}, Madison, Wisconsin: University of Wisconsin News
Service, March-April, 1953). -

13&99. Ccit.
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"Let's Sing," was begun,

One further evidence of the effectiveness of radio in
the classroom through the Wisconsin School of the Air, wes
displeyed at the Annusl Radlo-Television Femily Dinner on
May 2, 1956 when WHA citations were given to several people
in recognition of their many years of successful radio
teaching:

Fannle M. Steve: ....a quarter-century of
distinctive service to children e¢eee

Edgar B. Gordon: ....twenty-four yesrs of
inspirational radio teaching ....

Wakelin McNeel: ....distinguished service of
RANGER MAC through twenty-one years of inspired
nature and conservation teaching ...

James A, Schwalbech: ....twenty years of
original and imeginstive broadcasting in
creative arts ....

Elyda M. Morphy: ....s8ixteen years of weekly
broadcasts shering with younger children iﬂe
en joyment and understanding of music ...

Leo Battin, Director of Radio for Cleveland Public
Schools says:

The simplest and perheps the easiest method of
teaching is for a person with some experience to
relate his experiences to asnother person. This type
of teaching mey be effective or it may not, depending
on the ability of the teacher to make his experiences

1l
WHA Citations (Mimeograph paper on the Annual Radio-
Teéggision Family Dinner, Wisconsin School of the Air, May 2L,
1956).



19

meaningful and the ability of the pupil to understand
the discourse and relate it to his own situastion. But
from the beginning of civilization good teachers have
sought diligently for devices to help them to do a
better job of teachinge.

Radio 1is one of the most recent of these devices
to be Introduced to the classroom. It may be used
as a teaching 2id iIn many weys. It may demonstrate
for a new teacher a master lesson as presented by a
teacker of long experience., It may bring to the
puplls stimulating enrichment experiences which are
not readily availeble to every classroom teacher. It
may bring to the classroon outstagging public events
at the moment they are happening.

In the Philadelphia Public Schools, regular evaluation
reports have been made by puplls, teachers, parents, and
principals after utilizing the radio broaedcasts. The effect-
iveness of this medium 1s demonstrated in these observations
which esre stated repeatedly:

esssTeachers find that childrents viewing and
hearing of their contemporaries have increased thelr
Interest in spesking clearly and fluently. Possibly
this will provide the springboard for teachers to cope
with the slleged ungrammaetical influences of cowboy
heroes and gangsters,

«sesTeachers report thzt music appreciation radio
programs, where brief suggestions and explansastions are
made, permit complete concentrastion on the message,
Similar programs on television result in distractions
as the children become pre-occupied with mechanical
details of performers and the veriety of camera move-
ments,

Leo Battin, Senior High School Broadcasts, Bulletin
OF Station WBOE, Cleveland Publie Schools, (November, 1955),
P. 1.
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Teachers =nd principals say that dramatic presen-
tations of stories and events on radio allow for imaegi-
nation of each child to bulld his own scenery, charac-
ters, and costumes. The same programs on television,
to achieve equel effectiveness,would be so costly as
to be prohibitive.

It is reported that rusic progrems on radio, in
which the pupil audliences interpret rhythm, tempo,
and other activity immecistely in terms of movement,
allow for completely creative expression. The same
progrems on television, while extremely valuesble to
teacher and pupils for future use, do not stimulate
spontaneous participstion beceuse of ghe problem of
viewing and moving st the same time,l

It i1s not the intention here to determine the value

of television in the school program; however, the above

testimonies are some answers to the claim that television

is replacing redio in the classroom.

Jemes M. Morris, Program Menager of KOAC, in the

broadcast gulde of the Oregon School of the Air states:

Effective learning springs from rich assoclations.
Radio offers one means of increassing these assocl-
ations for boys and girls, tearing down the four walls
of the classroom end taeking your pupils outside the
school into a world of new experiences. Redlo edu-
cation becomes a timely, vital, dramfsic, end desira-
ble tool to thet effective leerning,

William B, Levenson believes that radio can give pupils

Publiec

16
Report on Radio-Televislon Activitles, Philadelphia

Schools, (October, 1953), pp. 22-23.

17
James M. Morris, Oregon School of the Air, Bulletin

of Oregon State Board of Education, Eugene, Oregon, (1948),

P.2e
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a sense of participation., Because of this fact, they will be
in a more receptive mood and, thus, a better condition for
learning will exist. Radio can add authority. Mr. Levenson
says that radio can integrate the learner's experiences; that
is, 1t can relate things which the student mey not reslize can
be related, such as music and art, or as the writer of this
study intends to do, English and social studles. He goes on
to say that radio can help in continuous curriculum revision;
it can 'up-grade' teaching skllls; it can challenge dogmatie
teaching; and lastly 1t can be an emotionel force in the
creation of desireble attitudes. He warns that it is not
sufficient for cliildren to hear a lesson; some use must be
made of it.l8

Lennox Grey of Columbia University had this to say

before the National Council of Teachers of English:

Radlo progrems, or recordings of radio progrems,
constitute one of our best means of getting attention
to listening, which constitutes a fifth or sixth of
our responsibility for the communication skills of
listening, spesking, reading, writing, observing and
demonstrating. I have never thought that literary
experience had to be hard in order to be good. If
radio can also help to open some of the harder literary
experience in print, it can also be good; let us use 1it,

never forgetting that the end 1s {Se illumination of
1life through litersry experience,

18
William B. Levenson, Teaching through Radio. (New York:
Farrer end Rinehart Company, 19L5), pp. ETE.

1l
9Lennox Grey, "Radio -- A Means, Not an End," English
Journal, L0:1L4);, March, 1951,
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Just three years ago Kendall Wentz, a school principal

in St. Louis, Missouri, stated that educational broadcasting
waé still in its infancy even though school systems through-

out the United Stetes have experimented with it off and on

for years.

There is, however, enough good experience at
it to show that it has great potentialities., It
seems to be esteblished thest if the programs are
well=-conceived and attractively produced, tBSy will
be a great influence on classroom practice.

Ho goes on to say that an important idea or technique
may reach hundreds of classrooms simultaneously by means of
radio, in contrast with the weeks of travel from school to
school which otherwise might be required of some supervisor
or consultant,

Richard Siggelkow, a social studies teacher in
Wisconslin, after using rsdio in the classroom had this to
say:

I believe that we have presented our social
studies materiael more effectively this year than
ever before through radio end recordings. We have
the opportunity to arouse new interest in what
might have been considered dull stuff by the students.
A good radio dramatication is as effective as a
movie. Finally 1t should be stressed that such audio
alds do not replace the teacher, but meke him more
importent than ever for now he must select the proper
materiels and presgit them at the proper time and in
the proper manner,

20
Kendall Wentz, "Implementing Classroom Instruction
through Radio," National Elementary Principals, 33:211-1l,
September, 1953,

21
Richard A. Siggelkow, "Make Your Own Recordings,"
Social Education, 12:302, November, 1948,
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Broadcasts are not compleée educational experiences
in themselves, according to Leonard Power, nor can they be
used equally well by all teachers in g1l subject-matter
filelds, It is valueble in thet;

It can make students ccnsclous of good speech
hebits and cen widen their vocabularies. It can
stimilate students to freer and fuller participation
in classroom'drmnas andzgiscussions -- it helps them
to be better listenerse.

He 1s in agreement with Richard Siggelkow concerning
the position of tre teacher in this program ss he points out
that the use of rsdio requires careful preparastion and leads
to follow-up activities whichk, slthough they characterize
the best aspects of learning, nevertheless require more of
the teacher,

Perhaps one of the most important contributions radio
can make to education 1is e sense of reelity. It 1s dramatic
in nature and adds color to the teaching process, thus meking
subject matter more appealing énd stimuileting. Radio can
meke education a vital living thing for the puplls to experience.
To quote I. Keith Tyler of Ohio Stste University, "Radlo can
recreate the lives of tke great men of the past who are so

often dry as dust in the pcges of history books. It can stir

the souls of boys and girls with the music of a noted symphony

22
Power, Op. Cit., pp. 11-12
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orchestra,"23

In answer to the question, "How Can Radio Be Used
Effectively in the Classroom?", Mr. Robert Ritchie and Mr,
Merle Blue of the Wabash, Indisna High School described this
successful program: They record selected radio programs et
the time of the broadcast on a tape recorder., If the meterisl
has only temporary value, the tape is edited for classroom
playback. Material that will be sultable for use in future
clesses 1s transferred from the tspe to disc-type records
and filed in the school library for future use.

In the Webesh socizl studles depertment, we have
been using recorded radio programs for motivetion,
historical reslism, preservation of contemporary
historicel source materials, presentetion of current
information, propagands analysis end training in how
to listen to radio programs. When used through loceal
school recordings, redio programs provide a valuable
teaching aid in soclal studles classes. They introduce
flexibility end variety into the established class-
room procedure., They motivate and vitalize the
learning process. They bring to the pupils the color
and wermth of personalities, living and deed, and of
events current and historlic. Not least important,
they offer countless opportunities to practice the
ert of criticel thinking.?

They further state that althougl the radio as a cless-
room eid has been used for years in numerous schools, many of

the technicues needed to correlate audio aids with traditionel

2
31. Keith Tyler, "Radio's Function in Education,"
Educational Method, 18:147-5l, Number lj. Jesnuary, 1939,

2“Merle D. Blue and Robert Ritchie, "Radio in the
Clessroom," Social Education, 12:19-20, January, 1948,
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classroom procedure are yet to be developed. It is their
contention that a greaster exchange of ideas between schools
experimenting with the use of radio in the classroom would
be extremely useful,

The Freed Radlo Corporation, in its booklet, Radio -

the Classroom!s Newest Teaching Tool, has made several state-

ments:

Redio 1s simply a medium of extraordinary effective-
ness and versatility. There is nothing basic in the
medium itself which restricts its use by educators in
any of the numerous fields in which they are interested.
Indeed, the flexiblility of the medium on the one hand,
end the enlarged area of educctionel interests in
today's classroom on the other, promises that radio
will change the eggire pattern of publie education sas
we heve known it.

The booklet points out that not only in such obvious
subject fields as English, History and Social Studies can
radio provide the supplementary material so important for
developing the proper pupil attitude to his work, but in such
diverse fields as Sclence, Art Appreciation, Nature Study end
Safety Education radlio has also been used with outstanding
success., It further states tlLat probably the widest use of
radio as an educational medium today is to enrich clessroom
instruction with a wealth of supplementary material beyond

the resources of the most qualified teechers or the finest

25
Radio - The Classroom's Newest Teaching Tool.
New York: Freed Radio Corporestion. (n.d.) p. 3.
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textbooks,

Redio's capacity to recapture the past and the
dictant, to present them with drama end color - and
with an amszing economy of time and effort - enables
millions of children to enjoy stimulating classroom
experiences that maka learning more real, more human
and more productive, 6
One final ides, and the one which this writer feels

i1s the ebsolute essence of rodlo education, is thst radio
does meke a lasting impression on the pupil and that it
stimulates him to independent thought and creative activity.
There are a number of fallacles concerning rsdio in
Americesn education. They, 1in addition to the reasons given
earlier, are largely responsible for the slow progress of

radio utilization in the clsssroom. Norman Woelfel and

I. Keith Tyler in Radio end the School, have sumﬁed up these

fallacies as follows:

1. Radio will eventually replace the individual
teacher,

2. Radio will meske teaching easier.

3. Radio 1s equally useful to all teachers,

L. Radio represents infallible authority.

5. The out-of-school radio listening of children

, 1s unimportant.

6. There is nothing educationally worth while
on the redio.

7. Transcriptions will replace live radio programs.

8. Radio ?9St be geared into the traditional curri-
culum,

It is tre opinion of this writer that none of the abovwe

commonly held belliefs are valid. There are too many exceptions

26
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to each case. For example, i1t seems very unlikely that

radio will ever supplant the teacher when one realizes the
Importance of the human element in working with children.
Individual differences must never be disregarded, and radlo
would have to do that if it were used exclusively. Also,
teachers who have used radio in thelr classrooms know that

if they are to make the broadcasts have real meaning to the
students, they must do more work, not less, than before.

If the teacher uses radio as a substitute or sccepts
radio as a means of learning by merely listening, if no
preperetion in advance is made for the use of a radlo progrem
as a supplementary tool, if there is no follow-up or discussion
period, or if the teacher comes to regard the radio as an
added burden, it will be difficult to correlate radio programs
with subjects of the course of study. The felleles must be
eliminsted from the tlhinking of educstors if redio in the
classroom is to be regarded as a truly fine supplementary aid

to instruction.
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Experimentzsl studies.

Continuous evaluation is essential if tle educetor
is to know wlkic: of the many school acctivities under-
tcken are actuslly productive. Without tle knowledge
of results, the time ecnd efifort spent in tlte rodio or
TV enterprice moy vell be questionecd. An cctivity
vhich tekes up tle time of grect numbers rmust show
conclusively its actual zcconplishments if it 1s to
merit supporte.

By collecting pertinent desta co:mcerning the prog-
ems, licteners, and the effects of listening, the
evaluation cen contribute much_fo the broadcesters
and to tie classroom tecchers,

T: ere are several weys to evalucte the effectiveness
of raedio in the clessroom. DMeecsurement in this field is not
80 new 28 one micht suppose. Mucl. of tie early research in
rcdio in education wes conducted by the N:itionel Advisory
Cocuncil on Racdio in Educetion, tie National Committee on
Education by Radio, the Rncdlo Division of the United States

Office of Lducstion, the Bureau of Liducztional Kesesrch st

Ol io Stete University, end tie Harverd Psychologicel Labora-

tory.29

J. Wcyne Wrightstone has listed the following ways by
which a local school system can conduct such mecsurement:

1. Using e panel of teachers who fi1ll out a rating
scale or creck list for each of a series of
broodceasts,

2. Using teecler-made tests for measuring such

objectives as tlhe rcquisition of information,
attitudes =nd interestse,

28William B, Levenson cnd Edwcrd Stosheff, Tecching

Through Redio #nd Television. (New York: Rinehert and Company,
Inc., 1%%2), p. 269,

Loc. Cs+.
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3. Using commercially available tests, such as
those availsble for American history, litersture,
and for sospects of critical tlinkinge.
L. Using tests, scales, £nd measures constructed
by such researcl. groups as the IEvaluetion of
School Broadcests Steff at Ohio Stete Univer-
sity or.the WHA Redio Progect Steff et the
University of Wisconsin.3
In 1629 an experiment wcs undertaken to measure the
effectiveness of rzdio in teaching currsnt events and music
to pupils in sixth, seventh, end eighth grsdes of twenty-five
schools in Dane County, Wisconsin, Tils study was conducted
by a Rodio Reserrch Committee of the University of Wisconsin.
Meesurement of results of tiis esrly rscdio instruction showed
trat the rzdio lessons were highly successful in teaching
music.31
In September, 1931, Professor Edger B. Gordon, encour-
aged by tle results of ti.is preliminary experiment, joined the
staff of the newly orgenized Wisconsin School of the Air,
giving a regulsr series of weekly broadecssts called Journeys
in Music Lend,
The effectiveness of this series wes tested by thre
Reseszrch Project in School Broedcssting, wiich in 1937 began
a year's study.

On December 1, 1937 tie reported sudlence number 9,480

3OJ. Wayne Wrightstone, "Evaluating the Production and
Use of 5chool Brosdeasts," The Phi Delta Keppen, March 1939,

p. 333.

31Arvil S. Barr, Henry L. DLwbenlk, Thomas C. McCormick,
Radio in the Classroom, Report of the Wisconsin Research Project

In School Brosdcasting, (Modison: University of Wisconsin Press,
19h23, pp. 11=12.
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pupils, more than double any previously recordaed enrollment,
By Merch 1, 1938 it hed doubled agrin; €1l listening clesses
in 770 schools reprcsented an cudience of epproximctely 20,000
vuplils,

Analysis of registrcotions showed 07 one-room rurcl
schools, 21 grnded schools outside cities, 83 city scrools,
end 21 svecial closses of verious tipes,

The first year of the erperimentcl music series reached
its climex in the annual r=dio mucic festivel held in Madison
on Mey 1lli, 1938 when some twenty-four hundred children from
licstening sclrools attended the festival. This wa2s more than
couble tie attendance 1In eny previous yecer.

To mersure tie effectiveness of music broadcasts more
gbjectively & syrtemctic test wes mede of fifth-and sixth-
grode pupils in stote-graded and villege schools having et
lesst 15 pupils in the two grades combined. The specific
ourpose of this exveriment wecs to riscover heow the gains of
fifth-and sixth-grade children who listened to the music
broadcrsts compered with tre geins of fifth-rnd sixth-grade
crildren who received musicel Instructicn under the regular
classroom teccrer but without radio assistance,

The conclusions were in favor of the radio group. The
data indiceted e highly significant difference in the emount
gainéd on moct parts of tle test, end on the total test

32

Score.

321bid., pp. 12-37
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Among the findings of theot yesr's study based on the
experimental data, a cuestionnaire supplement, and thre general

impressions of tie reserrch group were:

l. A large =nd growing number of schoocls heove found
this prograem so valuable thet tley now ure it
regularly ¢s part of the vrogrsm of music instru-
ction,

ne
.

Teachers responding to a questionnecire on the
velue of the progrem gave precedence to the
interest-stimuleting value of the program; meny
found the vrogrem veluable 2lso in developing
elementary skill and knowledge, providing opportu-
nities for self-expression, end tecching a repert-
olre of songse.-

It wes pointed out in Chevter 2 tliat this perticulsr
progrsm, "Journeys in Music Lrnd" was brondcest to classrooms
oy Professor Gordon for 2l ccnsecutive yecrs. It wes only
in 1955 thet he retired, snd & new series "Let's Sing" wes
begune

Another study wes mcde about thet same time (1937-1938)
of the "Afield with Renger Mzc" program. Previous informetion
showed thet this orogrem in June, 1936 had 104 listening
clesses with some 3,000 pupils; by June, 1937, the audience
numoered 6,000 pupils in more than 200 clessrooms. This study
indicsted that more tren o third of the L,537 pupils listening

had become interested in n-ture study for the first time beccouse

331bido ’ po 38
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of the Ranger Moe progrems. Twenty-one different kinds of
moteriel not otherwise sccessible were liszted by 98 per cent
of tre teachers es hsving been made accessible to pupils tirough
the brosdcests. Ninety-four per cent of the teachers reported
thet stucdents had made grester geins from the broadccsts
ti.en they would have moede without them. The brosdcests are
elso credited with hsving set in motion nineteen different
kinds of ectivities.ju

Meny conclusions were drawn by A. L. Chepman &nd J.
lurrey Lee from a study conducted in 1936-329 to find out if
the broadcasts of tre Wisconein School of the Alr series wvere
effective, Significant among these are:

1. Wisconcsin teaciers and supervisors think thet
all t*e progrcms of tie Wisconsin School of tre Air
1eke veluasble centridbutions to the curricula of indivi-
dual sclrools,

2. Teachers wko use the radio effectively in their
clessrooms need less rsdio help in teaching the tradi-
tional subjects then in teaching enrichment subjectse.

3. Teacters believe thet Wisccensin School of the
Air programs mrke tlheir most effective contributiocns
to the otvjective of =dding informeticnsl beckground
meterials, Other objectives to which the broadcests
contribute are, in the order of frequency of mention:
attitudes and eppreciations; interests and self-moti-
vetions; socisl behavier end scclel-perconal integratin;

creative exprescion; skills cna technicues; end criticel
tkinking snd discrimin~tion.

li. VWhen objcctives vere restated in terms of purposecs
or recsons for using tie progrrms, teechers indiccted

Bh__plb‘id s pp. 39-65.



thet they used the Wisconsin School of the Air most
frequently to enrich teaching and to stimulate pupils
in their school work. Trey also used broedcest lessors
to bring fects to puvils, to supplement meterisls, and
for enjoyment. Other purposes less frequently mentioned
were direct teacling, bringing current meterisls to
pupils, supnlementing igadequate trainirg, end deter-
mining the curriculum,’
The Evaluetion of School Broadcasts Committee studied
the effects of tre "Science Story T-ller" on the Chicago students
in the fifth snd sixt!: grades. Both in Informction cnd etti-
tude, tie puplls wlio l.eard these broadccsts scored signifi-
cantly higher than did pupils in the control group, who did
not hear them. Results of tl.e tests slso indicated that the
amount of time devoted to their uce lad o significent besaring
on the cevelopment of pupils' interest in conservation, one of
the objectives of the series, and on increasse in gener=l interest
in sclence. The more time spent on the progrems, tle better
were the results.36
A study was mede of the resding interests end reading
gains of students 1n classes which licstened to r=dio pre-
sentetions of books cs pert of their curriculum, and of those
in classes which did not hesr radio presentations. Over a

period of six weeks, five specific books were studied in 2ll

the classes. The increase in number end scope of reesding

35
Ibido’ ppo 190“191.
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interests and in the number of books read during the period
was meesured., It was found that the redio group did read a
significantly lerger number of books. Tlhe aversge for the
redio group was 9.32 books read; the aversge for the control
group, 6.32. The implication is that radio presentations of
litersture mey help to increcse tre amount of voluntery read-
ing for such a group.37

In 1933 trere wcs a felt need for more information
concerning radio in its relation to junior end senior high
sctool students in Oakland, California. Radio was appearing
in clessrooms £s & new tool of instruction end teschers wanted
facts on the effects of the new instrument upon youngsters,

Seven hundred students in the high seventh, high ninth,
end high eleventh gredes viere chosen for the study.

The findings indicsted, first of all, the overwhelming
importernce of radio in the 1life of the typicel ecolescent.
Seco:rdly, thece findings support tlie view tlat eaolescents
must be appesled to ¢s adults more than ss children. The
study, thirdly, revealed a reletively low level of taste in
radio progresms on the pesrts of high school students ond their

lack of critical judgment,

37 .
Roy DeVerl Willey end Helen Ann Young, Radio in
Elementary Education, (Boston: D. C. Hesth end Company, 1948),
po 1170
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Dr. Tyler suggested tl.at schools should develop units
on radio avpreciation as a regulcr part of the English program.38
During tie first swmier session of 1945 the class in
General Psychology &t the University of Minresota was divided
randomly into halves. An experiment wes run on the effective-
of the redio as a medium of instruction. One half of the
class was to listen to the lectures over the radio &nd the
other half wecs to sttend tle classroom lectur~s, After the
mid-session exeminction thie two sections were reversed,
The results incicat~d "wkere motivation is held constant,
where similar livrary facilitlcs ere available, snd wlere
ability and ccademic sophisticaetion sre to some extent controlled,
redio lectures can co a satisfactory job as measured in terms
of recsll on zn objective test,">?
Heron and Ziebarth also report that a study by Harold W.
Gaskell ot JTowe State College on the recall of the content of
a2 psychology lecture indicates hicher scores for tlrose who
hesrd the broadccst lectures tlan for tlose in sttendance,
The superiority was stetistically significant. These scores

were brsed on tro lectures, one hesrd et home enc the other in

the studio classroom.

8
3 I. Keith Tyler, "The Listening Hzabits of Ozkland

(California) Pupils,” English Journal, Vol. 25, No. 1 High
School Edaition, 1936, pp. 206-715,

9

> W. T. Heron and E. W. Zievrrti, "A Preliminery
Experimental Compzrison of Radio snd Clecssroom Lectures,”
Speech Monogrephs, Vol. 13, No. 1, 1946, pp. SL4-57.
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A study wes conducted of the interests of write and
negro high school students in tre rsdio and motion plctures.
Scven hundred one white and nine lrundred eichty-six negro
students in two large high schools in the Chicego area were
tested.

The olmost universal sppensl of the radio to high
school pupils is shown by the fact thet more than ninety-six
rer cent of the pupils indicated thrt they enjoyed listening
to the radio.uo

The Good Books series in the English unit of the
Wisconsin School of tlre Air was plenned not only to enrich
the educationsl experience of listening pupils but also to
serve g8 a basis for experimentel evalustion. It wes hoped
ty Burton Smith, resesrch assistant in English end others
connected with the stucdy, that the broaacists might heve some
effect on the capacity of listeners to enjoy and appreciate
the books read and to discriminate in regerd to certain
quelities believed to be characteristic of good books.

Ti e purpose of the experimentel evalustion of the Good
Books series was to discover the effectiveness of the series
and to compare thre results with the efforts of individual
teachers not heving the ielp of radio to stimulate reading

good books in the tenth, eleventh, end twelfth gracdes of

0
W Paul Witty, Sol Garfield end William Brink, "Interests
of High School Students in Motion Pictures and the Racdio," Journcl
of Educationel Psychology 32:176-18Y, March, 1941




high school. The stuuy wes conaucted the first semester of
1938 for twelve weeks.

The results showed thst the radio group outgsined
the control group in six out of the seven comparisons mace,
Besides tlre experiment:-l deta, an attempt wcs mzde to collect
from tesclers certain subjective data by questionnsires, con-
ferences, and observation., Ten of the eighteen tezciers
tlioughkt tre broadccsts tended to incresse the students!
interest in "nglich as a school subject. All but one noted
thet many students listened with reel interest to dremeti-
zations of books on the progrems. Fifteen replied that
cooperztion in the Good Books series had crested a resl
demand iIn their school for rore or obetter leisure reacing
books.}'Ll

In 1939, Elizcbeth Welntz investigated the relstive
effectiveness of two types of school brosadcasts in stimuleting
the leisure reading of high school students, using nine classes
in English, three in esch of the three ligh schools in
Evansville, Incdicna, |

One experimentel clcss in esch of the sclhools received
the Wisconsin recordings of the Good Book series. A second

group heard reccorcings mace by high school students. A third

Barr, Ewbank, McCormick, Op. Cit., vp. 1°9-152,
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group spent the time in the ordinary teacher-cless discussion
designed to stimulate reading the books mentioned on the
broadcests., An anelysis of the differences in gains shous
more comperison in fovor of the group listening to the
Wisconsin recordings and the lecst comparicsons in fevor of
the teacher-cless discussion group.,'l‘2

The results of tliese experimentel :tudles indicsate
thet the use of radio in the clessroom is highly effective.
After 1li:ztening to the brocdcests, the students'! attitudes
improved, their interest in tle subject increased, notable
informstionel gain wes evident, =nd motivation for follow=-
up sctivities and self-exXpression wes demonstrated,

From the opinions of educetors end radio authorities
quoted in this chapter end from the experimental studies
examined, tlie writer concludes thet:

1., both teachers and students went to use radio in
the classroome.

2. although sometimes effective, es 2 direct teaching -
aid, r=dio 1s primrrily useful ss a supplementary
tool for learning,

3. through classsroom redio new vistas are opened to
students. They 2zre taken outside the four walls
of the sciool end introduced to people snd places
previously unknown. An outstencing personality
is brought into hundreds of classrooms et the
scme time. Events of tle past sre realistically
presentcd. Events of the present are broadcast
while they zre timely.

. redio mekes possible the utilization of mstericl
not ecsily =ccessible to tie clessroom teacher,

L2
Ibid., pp. 200-201.
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because of the sense of participation wiich the
students feel while listening to tie program,
better conditions for lesrning ere possible and
new interest In the subject 1s eroused.

radio stimulstes imsgination. Independent thought,
self-expression, =2nd creative ectivities result,

tr.e new approsches to subject matter mrde possible
t! rough raclo broadcasts enrich the whole teaching
program, TLis veriety 1in subject content and
presentestion mekes the learning experience more
enjoyable,

radio helps students become better listcners.

radio telps students to lesrn critical thinking
and discrimination.



CHAPTER III
PAST AND CURRENT UTILIZATION OF CLASSROOM RADIO

As teachers have experimented with the use of radio
in the classrooms, the broadcast schedules have undergone
many changes in an ettempt to present effective schedules.
Many school radio progrsms being broadcast today proved their
worth early end, thus, show a continuous record of some ten
or twenty years.

It is the purpose here to describe classroom broad-
cast schedules as they have been presented, and are being
presented, throughout the United States. In this chapter
is contained a description of broadcast schedules covering
the period 1940-195), and a detailed description of selected
current schedules for the 1955-1956 school year. Many of
the programs described in the 1940-1954 series are still being
broadcast today; many have been changed. By describing these,
as they appeared at that time, and the ones which were heard
this past year, a comprehensive picture 1s shown of the many
types of programs which school children have received in their

classrooms.
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I. BROADCAST SCHEDULES - l9h0-195h

Ohio. The Ohio School of the Air is broadcast over
Station WOSU at Ohlo State University in Columbus, Ohio,
where classroom utilization of radio dates to 1928. Students
and teachers have agreed upon some of the more successful
progranms,

Primary gredes have heard: "Music Time," built sround
the everyday experiences of children and translated into
children's musical literature; "Story Time," designed to give
to the primary grades a pleasant story hour with professional
production, as well es to lnterest the children in books for
their own szke; and "Pléy Time," planned around storybook
characters, interpretative rhythms, end singing games.

"Boys and Girls of Booklend" was a dramatized series
for children of the fourth, fifth and sixth grades. Such
units as 'Early American Adventures! and 'Traills Westward!
helped teachers give the children a picture of life in |
colonial America and during the period of westward expansion.
The "Science Club of the Air," for the same age group, had
severel units of study: alr, water, machlnes, earth science,
heat, light, plent 1life, and astronomy. The Ohio State Museum
has cooperated with the Ohio School of the Air in bringing

to the school children of Ohio dramatized stories sbout their
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own stete in a program, "Once Upon A Time in Ohio." The
series, "Time for Music" was designed to correlate music
with various subjects, such as history and American litera-
ture. "News of the Week," a program of current affairs,
attempted to meke students awzre of the meaning of democratic
values and theilr processes,

For the Junior and Senior High School pupils, two
progrems should be noted: "The Economic Detective," with a
good balance between domestic problems end those involving
other nations; and "The Columbus Philharmonic Orchestra,"

a presentation of music at its highest level. This program,
in contrast to the others fifteen minutes in length, was one

hour 1ong.1

Michigane Ruth Dillingham Nadal conducted e survey
of radio in the public schools of Michigan in 19)45.2 At that
time, more than a decade ago, regular programs designed for
use in the classroom, were being carried on seversl radio
stations in Michigan: WKZ0, Kalamazooj; WCAR, Pontiac; WKAR,
East Lensing; WELL, Battle Creek; WJR, Detroit; WWJ, Detroit;
WXYZ, Detroit; WJBL, Detroit; and WJBK, Detroit. The "American
School of the Air," "Rural School Music," and the "Spelling

Bee" were smong the progrems presented to the students then,

1w1111am G. Wilcox, WOSU Program Bulletin. (Columbus:
Ohio State University, 19487, pp. 1-12.

2Ruth Dillingham Nadal, "A Survey of Radio in the Public
Schools of Michigan," (unpublished Master's Thesis, Michigan
State College, East Lansing, 1945), pp. 106.
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Since the time of the above survey, radio education in
Michigan has progressed considersbly. The cities of Detroit
end Flint are two notable examples of this progress,

FM Station WDTR in Detroit began broadcasting in 1948,
Since that time, all schools in Detroit have been equipped
to receive the FM Radio broadcasts. The redio programs
presented by local stetions over AM facilitles are still
utilized too. These include tre broasdcests that have been
presented 1n cooperation with the Detroit Public Schools for
more than eighteen years., The list of programs presented
over WDTR 1s much too long to be included in its entirety
here; however, a list of titles of some of the progrems should
be of interest,

The schedule of broadcasts for the second semester
of 1952-1953 included: "Adventures in Research," "Americen
Alrways," "Another Language," "Choosing a Job," "Community
Volunteers," "Distant Lands," "Down Storybook Lane," "Fifteen
Steps," "Growing Up," "Make Way for Youth," "Music Box,"
"School Spot-Light," end "Talent Time."

Another progrem, "Invitation to Read," was a review
of books which have influenced the thought and action of man
in society. It included such books ss: Strife by John

Gelsworthy, Back to Methuselah by George Bernard Shaw, Essay

on Man by Alexander Pope, Candide by Frencois Volteire, and
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The Age of Reason by Thomas Paine.

"When the World Was Young" was the neme of a progrsm
of dramatizations of the world's greatest myths, some of
which were: Echo and Nercissus, Phaethon, Persephone, Hercules
and the Golden Apples of the Hesperides, and The Fisherman
eand His Wife,

"The Poetry Hour," presented twice each week, contained
poems s8illy, serious, and seasonal. Every week a different
theme was used, snd 2ll poems fit thet theme. For example,
the theme for February 9th and 10th was "Winter Weather,"

The poems which were read on those days included:

Snow Toward Evening
Snowlight

February Twilight
Stars

Sleigh Bells at Night
The Sleigh Ride

The Snowman

Jack Frost

Why Does It Snow?
Snowflakes

Sleet Storm

The Feast

Winter

Melville Cane

Nancy B. Turner
Sara Teasdale
Walter de la Mare
Elizebeth Coatsworth
Laura Richeards
Walter de la Mare
Unknown

Laura Richards
Elizabeth Cleveland
Jemes Tippett
Walter de la Mare

Walter de la Mare



L5

Other tlhemes used were: "A Bit of Merriment," "Poems
About People," "Moonlight and Starlight," "The Megic Carpet,"
"winter Is Past," "Pictures in Poetry," "Tall Tales," "Music
Makers," "Tales of Laughter," and "Vacation's Coming."

A script exchange service enables teachers to borrow
all types of scripts for use In the clsssroom. WDTR makes
available a Script Exchange Catalogue from which selections
mey be made. Another service of WDTR 1s the Request Service,
Programs which were of special interest sre repeated upon
request.3

In 1953, Dorothy E. Franke made a study of the use of
radio in the Flint Public Schools from 1925 to 1953.h
Included here ere some of the progreams described in her study.

"Polly and Puffy" was presented for the kindergarten
end first grades over WMRP. Its purpose wes to give tle
children a song, a story, a poem, and something to do.

"The Tiptop Twins" was for the second grade to help
them learn about health and safetye.

WBBC presented "It's Story Time" for the first, second,
and third grades, Dramatized stories were designed to help

the children develop a better apprecicstion of neture, a greater

3Detroit Public Schools, Radio TV Schedule of Broesdcasts,

WDTR, (Detroit: Division of Instruction, 1953), pp. 130.

hDorothy E. Frenke, "History of the Use of Radio in the
Flint Public Schools, 1925-1953," (unpublished Master's Thests,
Michigan State College, East Lansing, 1953), pp. 106,
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interest 1n books, and finer attitudes concerning family end
community living.

"Tell Me About lMichigen" wes presented for the fourth
grade over WCLC. The stories were planned to Lelp teachers
create sn interest in Michigen so thet students would be
vroud of thelr state end want to leern more about it.

"What's In A Melody?" was presented for grades four
through six over WTAC. It included various musical selections
for the different seesons and holidays.

"Uncle Dan of Froggy Hollow Ferm" was presented for
gredes five and six over WMRP to make boys and girls more
consclous of the wornders of nasture es revealed in the life
around them,

"Within Our L2nd" wes & series of dramatizations, high-
lighting the contribution of many people to life in America.
It was Loped that good attitudes, fine traits of character,
better human relestions, snd a deeper understanding of true
brotherhood would result from this serles, presented to grades
five end six over WBEC.

Grades seven, eight, end nine heard "Book Clues" over
WTAC. This prograem was almed to create interest in bookse.

"Down Poetry Lane" was presented for gresdes nine and
ten over WCLC in tre attempt to build en eppreciation of poetry.

Flint now has, in addition to 1its five commerclal

redio stations, a school-owned station, WFBE.



L7
The University of Michigan at Ann Arbor presents

severel progrems for the radio classroom through the facilities
of WUOM in Ann Arbor and WFUM in Flint., 1Its schedule for the
spring of 1954 included: "Festival of Song," a series of song
instruction progreams; "Learning Outdoors," a nature studies
series; "Tales of a Talking Stone," literature of many lands
for young folks; "Milestones of Freedom," original documents
from Americen history presented in dramatic stories; "Our
Schools," a tour through county and city offices by means of
tape-recording; "Children's Circle," music, stories, and talk
for children of pre-school or kindergarten age, "Storyland,"
dramatized stories and original music; "Another Language,”
an informal introduction to the languages and cultures of other
lands throusk interviews and discussions; "Choosing a Job,"
a program of interviews 1In which informetion is given on
various fields of work -- job requirements, working conditions,
wages, and advancement opportunities are considered; and "Let's
Find Out," a genersl science program for primary grades.

Not 21l of these progrems origineted at WUOM, but all
were broadcast through the University of Michigan Broadcasting

Service.5

5University of Michigan, WUOM Progrem Schedule,
(Ann Arbor, 1954).




1,8

One prominent program for classroom listening from
Radio Station WKAR, et Michigen State College in Eest Lansing,
was "Adventures in Music." The 1951-52 series was being
presented for the schools of Michigan for the 1llith consecutive
year. Its purpose was to provide a musical experience not
possible under ordinary clessroom conditions. The individual
programs were designed to inroduce sorie of the world's finest
music in a dramatic setting which would serve to stimulate
Interest in and eppreciation of good rmusic. FEvery program
was planned to include some points of value for all the grades.

Kisimi, was the Msgiclian who served as the guide and
transvorted his two friends, Johnny and Mary, to the scene of
each musical sdventure.

During the 1951-52 series, more than 300,000 Michigen

school children were heering the programs each week.

Californias In March of 1941, KALW, 1000 watt FM
station of the San Francisco Public Schools, went on the sair,
FM redio receivers were installed in each San Francisco schoole.
Some sets remalned in regular listening rooms, others were
mobile and were moved from clessrcom to classroom; and e few
sets were arranged to feed the broadcasts to any or ell rooms
by meens of a centrsl public address system. Jemes Morgen,

in describing "FM Redio in San Francisco's Schools" had this

6Michigan State Collece, Kisimi Presents Adventures in
(Station WKAR, Extension Service East

Music, Teacher's Mcnual
Lansing, 1951-1952)pp. 19.
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to say:

If they fit the school needs, festures are pur-
chased or borrowed from government agencies, rsdio
stations end networks, and numerous other sources,
Much material is organized by teachers and is presented
by them slone or in conjunction with their classes.
Some broadcasting is done direct - most is made on
transcription and broadcast the same day or the next,
All materiel broadcast 1s recorded anyway for later
use... Prepering materlal necessary to coordinste
the program with the sctivity of the class takes much
longer than actual script writing end presentinge.
Courses have been given by the director te train
teachers in using radio in the classroom,

"Radioweys to Lesrning" was the nsme of the school series
brosdcest from KFAC to the boys and girls of Los Angeles. The
program schedule for 1950 included: "Brirg Adventure" for
grades five through eight;"wWith Music," a program of comments
on music for elementary end secondary grades; "Success Story,"
described the successful work of the United Nations; "Once

Upon A Time," story-telling for primary grades; and "Adventures

in Rese=rch," a progrem of science stories.8

Oregone The Oregon School of the Air 1is presented
over Oregon's public-owned radio station, KOAC, on the campus
of Oregon State Colleges Programs sre broadcast for students
in every grade.

For the young children, during the 1948-49 school year

was the progrsm "Land of Make Believe." An honor roll followed

——

James Morgan, "FM Redio in Sen Frencisco's Schools,"
School Executive, 63:20-21, December, 1943,

8Los Angeles City Schools, Radioways to Lezsrning,
(Bulletin #23, Curriculum Division, April, 1550) p. 1.
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each week's broadcast and announced the winners in the air
contest that was a part of correleted classroom work recormended
for the "Land of Meke Believe,"

For a number of yerrs, the Oregon School of the Air
has featured the scientific series, "Excursions in Science,"
prepared and transcribed by the Genersl Electric Company.
This, along with "Adventures in Resezrch," a transcribed series
by the Westinghouse Electric Corporation, has provided a
wide variety of scientiflic material to supplement classroom
activity in upper elementary gredes =ond high school. Other
progrems for the upper elementary grades were: "Let's Get
Acquainted, ™ to promote friendship; "The Starry Skies," a
series of studies in astronomy; "The News Watch," a factual
basis for a better understending of world affeirs as well
as items of national, stete, and locel interest to boys and
girls; "The Boy Next Door," series of dramstized health
broadcasts; and "Stories Th-st Live," 0ld and new classics
in literature such as 'Ali Baba and the Forty Thieves,!
'Schererazade,! 'Aladdin and the Wonderful Lamp,' and 'The
Admiral Benbow.,!

For the lower elementary grades, the Oregon School of

" a literature

the Air presented: "Megic Crsement Stories,
series told in drematic narrative form; "Nature Trails" and

"Tell A Story."™ One progrem, "Our Everyday Things," wss a
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series designed for more than just the elementary grades and
wes based on research into the background of questions chilldren
ask.

A supplementery feature of the Oregon School of the
Air wes the "Radio Shorthand Contest" for high school students.
Special recognition was given to students accumulating the
highest number of points in the first semester, the student
accurmlating the greatest number of points during the entire
year, and the school with the greatest number of points for
the entire year.

A feature of the 1948-49 Oregon broedcest guide for
teachers wrs the 'Radio Bookshelf', a 1list of reccmmended

reading with the grade levels 1ndicated.9

Texase The voice of educastion in trie El Paso Public
Schools is KVOF-FM., Programs in 1951 were prepsred for
students of pre-primary ege through the twelfth grade. These
programs were divided into the following units: drama, language
arts, music, science, social studies, Spanish, snd stories.

The drama unit had three programs: "Have You Seen?"
for grades nine through twelve, offered variety in famous
dramag and wos designed to be an aid to speech, drema, and

language esrt classes., Some of the dramas presented were:

9Oregon School of the Alr, KOAC Broazdcast Guide, 1948-L9,
(Leaflet #376, Part 2, Oregon State Boerd of higher Education:

Corvallis, Oregon, 19.48), pp. LB.
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'Much Ado About Nothing,' 'Volpone,'! 'The Importaence of

Being Earnest,! and 'Ten Nights in a Bar Room.! The "Radio
Play Theatre" consisted of fiteen-minute fairy stories for
grades four through eight. "Across tre Footlights" presented
fifteen-minute excerpts from Shakespesrean dramas for grades
nine through twelve.

The language arts unit hrd a thirty-minute progrsam,
"Tell It Again," a series of sdaptations of famous books:

Treasure Islend, Hlewatha, The Spy, The Odyssey, Kidnapped,

Les lMiserables, and Swiss Family Robinson,

In the music unit, recordings of the world's finest
artists and orchestras were presented from the "RCA Victor
Concert Hall." "Music for Fun" was designed for children in
elementary schools to create and further a love of music.
"Recital Hall" was a progrem designed to enable the instru-
mental and vocel music students of the E1 Paso Public Schools
to apnear on the air. "Music of Distinction,” for grades nine
through twelve was one hour in length, Senior High students
heard Beethoven, Brshms, Grieg, Rachminoff, 'Pop!' concert,
Humor in Music end meny other types of music. The "Junior
League Series" was for gredes four through seven. It was
based on the lives of great composers and thelr music,

These were drametized stories with pleno selections by concert

artist, Walter Shaw.
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The science unit presented "Excursions in Science"
for grades seven through twelve., This included: psychiatry,
folklore, physics, exploration, sstronomy, naturesl science,
medicine, sviation, and geography, end other relsted subjects.

There were three progrems in the sociel studies unit.
"Voices of Yesterday," for grades seven through twelve, high-
lighted the lives of famous persons, with recordings of their
voices. ©Such people ss Woodrow Wilson, Jene Addams, Amelia
Earhart, Count Leo Tolstoy, end Andrew Carnegie were hesrd.
The "Junior Town Meeting" wes a re-broasdcast of en evening
progrem, It was used in both social studies and speech classes.
Some of the topics discussed were: "What do you consider good
radio and motion picture fare?", "Should the Voting Age Be
Lowered?", and "Is This Generstion Going to the Dogs?" The
third progrem in the social studies unit was cell "That's the
Lew," designed to tell the listener what to do in case he were
to find himself in eny one of the selected legal situetions.

A Spanish version of "Storytime" wes given for gredes
nine through twelve.

Tre stories unit included: "Storytime" for gredes
one through four, "Once Upon A Time" for grades four through
seven, and "Stories in the Wind" for grades one through four,

The Texes School of the Air presented: "Music Is Yours"

for grades four through eight, "Is Anybody Home?" for ninth
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through twelfth graders, "Open Your Eyes" for grades five
through eight, "Reading Is Adventure" for gresdes six thkrough

eight, and "Your Story Parede" for grades one through four.10

Kansase The 1947-U48 Radio Classroom series wes
presented by the Ksnses Depertment of Instruction over seven
stations: KFBI, KS4L, KSEK, KSOK, KTCP, KTSW, and KXXX. A
different progrem wes presented each day of the week. OCn
Monday the Classroom presented slternetely a program on
Socizl Studies end a program on Health. Tuesdey was "Singing
by Radio" day. On Wednesday the fasinating world of science
was explored. An attempt was mede to show that science is
both fun end practical. Thursday:original drawiné was the
theme as Art took the alr, This was a creetive progrem
designed to provide a stimulus to the pupils' imaginetions,
Friday, the Lengurge Arts progrom brought litercture to the
boys and girls,

The Radio Clessroom was designed for classroom

instruction in the rurasl and elementary schools.11

10
El Paso Public Schools, Radio Weaves, (The Voice of

Education Broadcast Schedule, Volume 1, Issue 1, El1 Paso,
Texas, 1951), p. 30,

Kansas Department of Instruction, The Radio Classroom,
Teachers Manual, (Topeka, Kansas: State Dept. of Education,
195;7), p. 130.
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II. CURRENT BROADCAST SCHEDULES - 1955-1956

Ohio. In 1956 the Cleveland Public Schools entered
their fourth decade of broesdcasting to classrooms. From
1925 to 1938 they used time mzde avsilable by locsl commercial
stations, but in 1938 a school-ovmed station proved necessary.
WBOE began brosdcasting in 1938 as an AM (amplitude modu-
lation) station. In 1941 it changed to FM (freguency modu-
lation). Todey stetion WBOE-FM broadcasts eight hours every
school day. Its programs are of two types: 1. enrichment
broaedcasts designed to stimulete classroom activity, and
2. demonstration lessons, largely for the elementary grades,
which suggzest effective teaching technicues,

With a few exceptions, radio programs in the

classroom are about fifteen minutes in length and

a teascher preperes to use recdio just as she would

if she were using books or visual-education aids,

She makes it a part of her development of the day's

le=rning opportunities,

The bzsic purpose of the lessons or programs is

to start something heppening in the minds of listeners.

esseChildren end teacher w%ll go on in the direction

indiceted by the progrem.l
Here 1s a typicel progrem schedule for the Senior High School

Division, as outlined in the WBOE booklet for the first

12
Cleveland Public Schools, WBOE Senior High School

Brosdcests, (Teacher's Broadcast Guide, First Semester, 1955-
1956, Cleveland, Ohio), p. 2
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semester of 1955-1956:

MUSIC: "Artistry in Performance"

FCREIGN LANGUAGES: "German" "French" "Spanish"

HOME ECONOMICS: "Today Builds Tomorrow"

ENGLISH: "Fun from the Dictionary"
"Books and Ideas"

SCIENCE: "Biology for Living Today"

SOCIAL STUDINS: "Current Topics"

"Artistry in Performance" is designed to provide junior
and senlor high school students with a standard of excellence
against which they can measure their own efforts ss soloists
and members of musical groups. Music was heard by the Columbia
Concert Bank, tle Philedelphia Orchestre, the Csrnegie Pops
Orchestra, and the University of lMichigen Bend.

The forelgn lenguage programs have as their purposes
the following: 1. to bring to the puplls the volces of native
speakers, 2. to aid in acqueinting the puplls with the culture
end civilization of the country whose lenguage they are
studying, and 3. to provide pupils, through participetion in
programs, with an opportunity to gaein confidence in their
ebility to use the foreign lesnguage. The drematizetions
presented in the 1955-1956 serics were: 'The Pied Piper of
Hoamelin' (German); 'La Femme Muette'! or 'The Msn Who Merried
A Dumb Wife! and 'The Three Kings! (French); 'Las Cestaneules

Magicas! or 'The Megic Ccstanettes! end an Interview with
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Xavier Cucet (Spenish).

"Today Builds Tomorrow" broadcasts are written as
bacllground for discussion. They do not sttempt in any vey
to carry any of the provlems or idees to a complete under-
stending., Typical programs in the series are: !'Personality -
Plus or Iliinus' -- When you uncderstsnd yourself a=nd others,
life sliculd be happier; 'Far, Fer From Home'! -- Your home
life of today 1s probably a preview of your‘home tomorrow,
Problems are bound to arise in zll fsmilies but solving them
intelligently end fairly is the only way to happiness; and
YAs You Like It' -- You are in school for approximately one
ﬁhird of each dey eand should be making use of every minute.
There's chonce for learning, for friendship and for partici-
pation in sports and a great many other activities.

"Fun from tre Dictionary" is s panel program, designed
mainly for the tenth, eleventh, and twelfth gredes. The lessons
stert with a study of prefixes of words. A later group of
lessons consistsof a study of suffixes, and a third group of
lessons 1s devoted to a study of vword roots. Discussions were
held on the uses z2nd misuses of such words as: prognosticztor,
procrastinctor, animosity, :animction, ludicrous, end obnoxious.

"Books end Iceas™ i1s an appreciation series., A group
of pupils discuss a different book on each program, centering

their attention on tle major iceas presented., The books are
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not reviewed, but the boys and girls ettempt to analyze
tre euthor's purpose, ideas, and teclniques, Tleyccmuent
on tleir own reactlons to the work, end read some quotable

excerpts. Some of the books discussed this pest scl.ool

yecr were: Home Again by Jemes Ednliston, Anything Can Heppen

by George and Helen Papesivily, Arrowsmith by Sinclalr Lewis,

Belles on Treir Toes by Frank B, Gilbreth, Jr., end Ernestine

Gilbreth Carey, and The Thread That Runs So True by Jesse
Stuert.,
"Biology for Today" intends to supplement the work
of the te-~cher end essist in developing en sppreciation of
science in the pupils. The program schedule tkis year included
the following: 'The Story of the lMicroscope,'! 'The Scientist
Spallanzani,! 'Friendly insects,' 'True Fish Stories,!' 'Fungi:
Friend or Foe,! 'Chlorophyl: Necture!'s Wonder Cliemiczl,!
'Farm Production Expanded,! 'Chemurgy: Synti.etics Made from
Farm Products,! 'Health and Food,' 'The Story of Vitamins,!
tDisease without Germs,' ?'Viruses,! !'To Your Heart's Content,?
end 'Blooa: The Lifetide.! |
This was tle thirty-seventh semester of the "Current
Topics" progrsm series over WBOE. Its purpose is to essist
teachers in developing interest in and en understanding of the

issues with which all American citizens must be concerned. A
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secondary purpose is to cssist schools in observing speciel
occasions., Titles of some of tlie programs this semester

were: !'Summer Sumary,! 'Chio Turnpike Cpens,' 'The Community
Fund,' 'U. N, Week Observance,'! 'Vetercns Day! and 'Wcter
Conservation.'

In additicn to tlie regular broadcast schedule, tlere
is é list of supplementary programs which tle teacher might
uce if sle so desires. Some of these progrezms are: "01ld
Books: 01d Friends," "U. N. Story," "Curtzin Going Up,"
"This I Believe," "Fingerprints in lusic," "lir. President,"
"liasterworks from France,™ "How's the Family?", and "Songs
of France."

The programs outlined above were talien from the
W30E Senior Higly School Brosdcast Schedule.13 There 1s

elso a schedule for the Junior High School Divisione.

Pennsylvania. Radlo educetion has pleyed an importent

part in claessroom instruction in tke Philadelphia Public Schools
for thirteen years. A survey taken in lcy 1955 revealed thet
average weekly pupll radio listeners had increcsed from 5000
per week in 1943 to close to 300,000 per week in 1955....

These figures relete to the Philadelphia Public Schools only.
There are many tliousands of edditionel viewers in Cathollc,

suburban, rurcl, snd independent sclools within range of the

13
Ibid., pp. 3-17.
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stctions...These numbers increase eccl: yesr zos additionel
receivers are supnlied to thke clzssrooms.

This service in educction c:nnot be messured in dollars.,
Evidence of its values comes to us tlirougl. reguler reports
from terchers who list impressive contributions made to
knowledse, skills, habits, and sttitudes of chiildren.ll

Radlo progrems ere broadcast on Stations KYW, WPTZ,
WFIL, and WIP.

The WrIL Studio Sckhoolhouse 1is prepared especlally for
use in elementary schools, but is also used widely in junior
hizh schools. It presents e different program esch dey of

the week as follows:

Mondey -- "Wrat's News"

Tuesday -- "Radioland ZExpresd'
Wednesday -- "Megic of Books"
Thursday -- "The Mirccle of America"
Friday -- "Three to lake IHusic"

"Whot's News" is 2 news progrem for children; its pur-
pose is to stimulate interest in newspaper reading and to
spark activity in the field of current events. There is a
newscaster; most weekly broadcssts festure four or five-

minute interviews with interesting people; and there are student

1

uPhiladelphia Public Schools, WFIL Studio Schoolhouse,
(Introduction by Allen H, Wetter and Mertha A. Gable, Teachexs
Msnual 1955-56, Philedelphia, Pennsylvania), p.3.
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newscasts from time to tine with tle students selecting,
writing, end bro-dcacting the items of news tlat meke up the
script. Some of tle relcted classroom eactivities suggested
are: Simulsted news broadcests - in the assembly and in the
clascroom; a reguler classroom news period or nevs bosrd;
nevs cuizzes; writing nows erticles - animal stories, flash
nevs, humen intcrest stories, personality sketclhes; homemsde
news cartoons; homemcde news mars; original news gomes; and
class or school news scropvooke

"Rodioland Express" is a series cof veriety progrzms
consisting of songs, stories and sound effect games. It 1s
desisned for classroom use in the kindergerten end primary
grades. The cbjective cf this series is to gid the tescler
in the following areas: 1. To build a background in literature
for children. 2. To develop an interest and avpreciation in
poems and songs, by simple participetion during tke broadcest.
3. To crecte en avprecieticn of rcdio by the use of games
Involving sound effects,

Tte "Meglc of Books" is e story-telling prorsram for
tr.e middle ond upper grades, designed to stimulete a desire to
read, Tre series includes some very old and some very recent
stories, which the scliool house has found are liked by boys
and girls, and by teachers end librarians, too. Many ere

stories of the lives of famous coniposerss
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TheMiirecle of America™ 1s e progrem deslgned to teesch
students about America in terms of tle past. The 1955-56
progrom schedule wes in pert as follows:

"Sail On and On"

"Balboa, the Concuerer"

"Claiming Land end Souls"

"The Lost Colony"

"Virginial's Weed"

"Allen's Green lMountain Boys"
"The Mon Crlled 'Madt"

"The Baker General

"Revere - lMetal Worker and Patriot"
"Gentle Lydia"

"Christmas Present Extraordinery"
"The Amazing Davy"

"The Creese Box on the Raft"
"Dash for Freedom"

The final series in the WFIL Studio Schoolhouse 1s the
"Three to Make lusic" program. Tris yeor marked the seventh
year of its broadcaste The program is planned for girls and
boys In grades four to eight, but all muslc lor ers are invited
to listen. Trie purposes of the series are to gulde children

in the enjoyment of music; add to thelr i1deas zbout music,
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art, literature, and people; develop good listening habits;
encourage discrimin:zting li:tening, and provide an opportunity
for self-expression. Tie year's schedule is divided into five
mzin themes: "We Go Visiting," "We lieet A Composer," "We

' and "We Learn A lusical

Greet the Season," "We Hear A Story,'
Term.,"

Music heard this year included: Excerpts from"Oklahomat",
Beethoven's "Rage Over A Lost Penny", Khatchaturian's "llasgue=-
rade Suite,” Iturbit's "Voriatio. s on Three Blind Miqe," Rimsky-
Korsckoff's "Flight of the Bumble Bee" and "Song of India,"

Iorton Gould's "Pavanne," snd Prokofieff's "Love for Three

Orenges."15

New Yorke New York City sciiools are served by the
Board of Educatlon Fll Station WKYE., The racio broadcast
schecdule 1s quite extensive and covers the generszsl aress of:
Languszge Arts, lusic, Science, Guidance, Orientation, Safety
and Hezlth, and Soclal Studles. Tlere ere progrcms aveileble
for 211 grades, from kindergarten through tlie twelfth grade,

In meking a comparison between two of the teachers
menuals distributed by the Boerd of Zducation of New York
City, 1t wes discovered that between the 1951-1952 season
and the 1655-1956 season gbout twelve of the programs were

elther omitted or thelr titles and formats were changed.

15
Ibid., p. 162.
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About ten new programs heve been sdded.

It is not fessible &t this time to give a detesiled
description of £l1 the progroms in tle current brosdcast
sciredule. Since, however, this writer is perticularly con-
cerned with the Language Arts field, three of the progroms
from this series will be described here,

"Look Who's Talking" has been plenned primarily for
tie intermediate grodes, but teachers will find the pro-
cedures useful for zll levels, This progrem shows the
cpplication of spe~ch skills end sctivities in the language
arts nrcgram., Here 1s tiie brosdcest schedule for this pest
school year:16

"Tell Me A Story" - Using the voice to create character.

"Once Upon a Time" - Using the voice to create etmosphere.

"Some Poems Tell Stories" - Using the voice to establish mooc.

"Try It Tnis Wey" - Using Stress, Phrasing, Pause.

"Choral Spesking Is Fun" - Using speech sounds for specicl
eflfects,

"Do You Hear Me?" - Adjusting volume.

"What Did You Sey?" - Using speech sounds zccurctely.

"Are You Listening?" - Becoming attentive listeners

"What Do You Know?" - Planning an Oral Report

"I111 Tell You Something" - Giving an Oral Report

"Let's Talk It Over" - Planning for group discussion

"It Seems To Us" - Conducting group discussion

"The Play's the Thing" - Getting ready for clessroom dremstics.

"Reedy for Action" - Presenting the play

"Whet's tre Difference?" - Applying good speech heabits

"Look Who's Talking" is presented Fell Term only.

16New York Board of Education, 1955-1956 WNYE Manual
for Teachers. (New York: Board of Ecucation, 1955), p. 6.
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Poetry and music complement each otler in "Words and

Music,"

a new series which should serve as sn effective
introduction to the two interwoven arts, 2s well as a stimulus
to creastive writing end musicel composition, Intended primer-
ily for puplls in tie fifth through ninth yeers, the programs
present pcems that are both read and sung. The aim of "Words
ené lMusic" is "To instill 2 basic understcnding of what malkes
poetry tick, =nd rtow poetry and music sre inextricably and
happily interwined,"17

Below is an outline of the 1955-1956 progrem: Each
month carried a differert theme, and each week had one

specific idee throughout. Poems heard on each progrem are

included, tooe.

RHYTHI] AI'D SOUNDS

Februarz

The Sounding Waters - "The wave, the ripple, the rapids"

Sea Fever by John Masefield
Break, DBreak, oSrsak by Alfred Teniyson
Afton Water by Rovert Burns

lielcdies - "The pipes, the fiddles, tle bells ..."
The Piper by Willlam Blake

The Mountain Wrippoorwill by Stevhen Vincent Binet
The Eells by Edgar Allen Poe

Footfalls - "Tie culet step, the plod of boots «.."
Nod by Walter de la Mecre ’ .

Boots by Rucyard Kipling
The Highwaymen by Alfred Noyes

17Ib1d., p. 61.
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PICTUR=ES IN WORDS

The Exsct Word - "That he wio resds mey see ..."

Bright Is the Ring of Words by Robert Louis Stevenson
Poeris by Hilda Conkling
Pretty Worcs by Elinor Wylile

March

n

Metaphor - "Shell I compare thee ...
‘Barter by Sara Teasdale

Who Has Seen the Wind? by Christina Rossettl
Virtue oy George Herbert

Imegery - "All beautiful end splencid things ..."
Linden Lea by Williem Becrnes

Loveliest of Trees by A. E. Housmon

Daffodils by Williem Wordsworth

MOODS AND MOIMENTS

Romence - "My love 1s like a ..."

My Love Is Like o Red, Red Rose by Robert Burns
leybe by Carl Sendburg
The Poet Wicles for the Cloths of Heaven by W. B. Yests

Wenderlust - "No rest is mine, till I have roamed ..."

Wander-Thirst by Gerald Gould
Tt e Vagabond by Robert Louls Stevenson
Tre Little Gods by Abigail Cresson

Bittersweet - "The Sweestest songs ere those ..."

Greensleeves (of anonymous authorship)
Wren I Was Young ond Twenty by A. E. Housman
The Solitary Reaper by William Wordsworth
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EALLADS AND TALES

Courage ~nd Adventure - "Dreams of glory cnd derring-do."

Invictus by Williem E., Henley
Lldorado by Edﬁer Allen Poe
Tre Bzlled of "The Revenge'" by Alfred Tennyson

Fun tnd Frolic - "A merry quip, a laughing song"

Tre Walrus end tte Carpenter by Levis Carroll
When I Wes A Lad by W. S. Gilbert
Miss T by Walter de la Mare

Americena - "Pioneers! O pioneersi"
Columbus by Joacuin Miller ‘

The Concord Hymn by Raloh W. Emerson
Neney Hanks by Stephen Vincent Benet

IDEAS, PLAIN AND FAICY

Kax
Wit - "Who'd ever think 1t?"

Little Blades of Gress by Stephen Crane
I'm Nobody by Emily Dickinson
Conventicn by Agnes Lee

Wisdom - "Wrat oft wes tlougit ..o"

The Rhodora by Ralph Waldo Emerson

Leisure by Williem H. Dcvies

A Little Song of Life by Lizette Woodworth Reese

YOUNG PLEGASUS

Crective Writing - "You too cen be a posti™

The tlird progrem In t: e Lenguage Arts series is
"Itts All In A Book." The purpose of this series is to slow
tle higzh sctool student tist tiere is a book on the bookshelf
for him, snd to prove tlat tiere 1s no substitute for good

l1itercture. The broadcast concludes with a dramatized scene
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rom the "Book of the Day." The titles of te books which
were covered this year are:

liecdow Lork by Edna Ferber

Above Susnicion by Helen MacInnes

“then Frome by Edith Wharton

Men of the Family by Relph Moody

Timer of the Snows by Ullmen wnd Tenzing

Darkness 2t loon by Sidney Kingsley

Gre~n Dolphin Street by Elizebeth Goudge

A ln Celled Peter by Catherine lcrshall

Tre Token by Josenh Hergeshelmer

The Silver Chalice by Thom:-s Costsin

Where the Cross is Made by Zugene 0'Neill

Ien Under Weter by Henry Billings

Young Nathan by Marisn Marsh Brown

Lozt Horizon by Jemes Hilton

"It's All In A Book" is Cesigned for students in grodes
9 through 12,

Altrough it is not the concern of this =tuay, it is
interesting to note thet tlhe WiYE broadcaest scliedule includes
a "High School of the Air for Home Instruction." Pnysically
handicsoped pupils are given instruction in English, Socicl

Studies, Science,
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Trhrec of the WYNE programs were given averds lsst yesr
from tre Institute for Educction by Redio-Television, Ohio
State University in Columbus: "A Dey to Remember:" First
Award, "Tales from tie Four Winds:" Special Awerd, "On the

18

Carousel:" Special Awsrd,

Iova. The Iowa State Teachers College of the Air
broadcssts daily programs to the boys cnd girls of the state,
Music, science, literzture and newvs cre fertured. Two radio
stctions are utilized for this service, WOI, of Iowa Stete
College in Ames, Iowo, snd WSUI, of the State University of
Iowa in Iowve Clty.

Progrrms broadcast to school children from WOI include:
"Soncs in tre Air," "Keeping Time," "Conversation with Music,"
"Watch Your Language," "Zerinc the Hecclines," "Hswkeye History,"
"IHend Your Speech," "Everyday Science," znd "TLe Story Hour."

During the school dzy, just one progrcm is Leard on
WSUIL for clsssroom listening, and this is on WOI at the same

time. It is tre "Radio Child Study Club."

Minnesotae The Minnesota School of the Air boasts

severel classroom radio progrems of long-stancing. Betty Girling,

18
Ibido’ ppo 1"1980
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Director of the School of the Air, provided information con-
cerning sterting cates end progress records of several of

the broadcasts.19 Tke progrem with the longest continuous
record on the Minnesote School of the Air is "Current Events"
a progrem for grade four through eigl.t. It has been broed-
cest uninterrupted since September 28tr, 1938. Continuous
since February 6, 1939 is "0ld Tales =znd New," & progrem

of stories for kindergarten snd primsry ci.ildren. "Your
Health end You" l'cs becn lreard in the scliools since September
25th, 1940, It is desipgned for graces five through nine,

Two progrcms started in 1945 ere still on tle air: the
"Minnecpolils Symphony Orchestra,” young people!s concerts,

for grades four through twelve; cnd "Adventures in Music,"
which began Jrnuary 15, 1945, for students in grades four
through eight. "Journeys in Art" began in October, 1947, es
did "Following Conservetim Trails." Planned for Kindergarten
end Primary gredes, "Let's Sing" was heard for the first time
on Sevtember 30th, 1948. It is to be noted thet the programs
mentioned here heve been broadc:st continuously since their
starting date. Progrems which have been zdded to the Minnesota

Scrool of the Air the pest two or three years ezre: "Young

19
Minnesota School of the Air, KUOM Bulletin - 1955-1956,
(Personal notations by Betty Girling, Director of Minnesota
School of the Air, Minnenpolis, 1956).
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' wkich is drama for grades four

People's University Tieatre,'
through eiglit; and "Carnival of Books," for the intermediate
and junior high gredes,

"Let's Take A Look" is tn experimentzl series in
social stucies which chenges each year. For 1956-1957 there
will be sl1x progroms on Kinnesota Yistory.- Seven progr:ms
on intervievs with foreign children heve been teped abroad
end are to be reard in the classrooms, Fourteen programs will
decl with the hictory end opercotion of the Antarctilc,

"A Dey to Remember" is a new series which is borrowed
each year from WHYE in New York. This broadcast chronicles
the events and celebrations that merk the yearly calendar,

Progrems included in the 1955-56 series were:

Tl.e Great Chlczgo Fire -- Fire Prevention Week

Eyes on 2 New World - Columbus Day

History in tle lMaking -- Ull's Birthdey

The Goblins'll Get You -- Hallowe'en

And Your Vote Too -- Election Day

Suddenly A White Rebbit -- Lewls Caroll's Birthday

Ledy with a Lamp -- Florence Niprtingale's
Birthdey20

20

Minnesota School of the Air, Social Studies and English
Teacter's Manusl (KUOM, Minneecpolis: University of Minnesota,

1955). p. 15e
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Wisconsin,

For a querter of o century, the University has
reaccihed out to elementary school children throughout
Wisconsin, stimulating and vitalizing the curriculum
in sclrools unable to afford teschers 1n such specia-
lized fields es music, art cnd science. This enriclment
is accomplished tlrough the Wisconsin School of tre
Air - begun in 1931 by H. B. McCarty, director of WHA.

For more tran a quarter-of-a-million children, wlro
account for two-thirds-of-a-million registrations in
ten courses, the Scrool of tle Air serves to enliven
clessroom teaching by adding something which eVerfBEsy
teachers alone would have difficulty in providing.

The Wisconsin School of the Alr 1s heerd not only on
WA, out on nine other Wisconsin steste stations, also: WHSA,
WHWC, WELA, WLRM, WIAD, WIEI, W:IA-T1, WLBL, and WHIIW. The
brordccst schedule for 1955-1956 school year was as follows:
"Let's Find Out," "People and Pleces,™ "Revoici Mimi," "Let's
Draw," "Let's Write," "Let's Sing," "Visitons Mimi" (rebroad-
cost), "Nevs of the Week" (first semester), "Whst's New Out-
doors?", (second semester), "Music Time," "Rhythm onc Gemes,"
and "Book Trails.'" The only changes in this schedule for the
1956-1957 schedule will be =n omission of "People =nd Places,"
an sddition of "Wonderful World of Nature," snd a change in
neme of the nevs progrem to "Exploring tie News." It is

designed for grades 5 through 10,

"Let's Sing" is a new series of progroms and hes a new

1l
"Wisconsin's school of the Air Celebrates an Anniversary,"
Wisconsin Alumnus, Officizl Publication of the Wisconsin Alumni
csociation, Vol. 57, No. 15, (lMadison: July 25, 1956), pp.22-232.
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teacher to replesce Professor Gordon who retired after twenty-
four yeers of broadecssting music. "Let's Sing" attempts to
help boys end girls enjoy the experience of singing vell,

end to know the lasting benefits of appreciating good music,
It 1s for grades four tlrough eight,

Complete episodes from some of the excellent books
avallsble to young resders are presented on "Book Trails."
Crildren in grades three through eight listen to this program

"Music Time" introduces the youngest listeners (grades
one tkrough three) to music, These programs scmple a grect
variety of music forms, from folk music to symphonies.,

Along with the music, the progrems include units of simple
instruction in instruments, composers, and musicusl forms.

"Rhythm and Games" tris year completed twenty-five
years of broadcasting. It is presented to children in
kindergerten, end gredes one, two, ond three, to give them
a meaningful outlet for their nsturel energies. The children
participate in pantomines, gemes, dances, end various activi-
ties of a rkythmicel sort. The ckildren are taughkt to take
turns end to follow cdirections,

"People cnd Plaoces" i1s a program designed to =2cquaint
the student with people frcm other parts of the world. This
yesr's scledule included units on: China, India, Scutheast Asia,

Japan, Europe, Arab countries, Africa, and Latin America,
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Resources not essily avsilsble to classrooms are used in the
preparetion of these progrems. Meterials not easily obteinable
by teschers are presented in the nrosrsm - zuthentic music,
folklore, end literature. Sometimes a foreign guest appecred

on the program.22

I1linois. The Chicago Public Schools were served during
the 1955-56 school yeer by Station WBEZ-FI and Station WLS.
Mozt of the in-school listening programs sre carried on WBEZ-
FI{ only, however, es it 1s the stetion owned and opersted by
tlre Chicago Public Schools. A schedule of the complete listing
of Radio Council progrsms prepcred for in-school listening
is distributed to teechers each semester, It is from this,
for the yerr 1955-1956, that the material for the classroom
utilizatiocn of radio in Chic-go was obtcined., Teachers hand-
books ere also evailecble for each of thie broadcast seriese.

Programs are prepared for zll age groups from kinder-
garten through college. The lict of radio series is lengthy
end covers most of the major subjects of study--litercture,
sociel studies, foreign languages, nature, music, hezlth
end safety, drama, end many others, Ti.ere are several science
progreams, such as: "Let's Find Out," a2 "lab" course for the

youngest students; "Sounds of Science" for middle elementary

22Wisconsin Scrool of the Air,(Brosdcast Sclhedule for
1955-1956 and 1956-1957). Madison: University of Wisconsin).



75

boys end girls; and for the upper elementery grr-des, high
school, a2nd college, "Skywsys of Science," ™xcursions in
Science," "Science Reporter" and "Alphabet of Science."

Many story-telling progroms ere presented over WBEZ-
FM. "Bag of Tales" is one for kindergarten end primecry grades,
with new snd old stories, prescnting motivation for getting
along with people, nature study, safety, and otlier subject
aress. For tile szme cge group tlere are: "Children's Circle,"
"Freddie The Fabulous Fieldmouse," "Time for A Story," "Open
Your Eyes" (nature stories), "Hand in Hand" (social studies),
and "Tip Top Twins" (heelth end safety). In the foreign
lenguage field, the young boys end girls listen to "Visitons
Mimi (French) end "Espanol I" (Spanish)e. '"We Like lMusic"
completes the kindergarten ond lower elementary listening
schedule.,

Middle elementery grasdes enjoy several of the ssme
programs. Additionzl listening experiences are provided by
"Uncle Dan from Froggy Hollow Farm," "Music Round the World,"
"Magic Herp," end "Lady Bird."

During 1955 and 1956 the upper elementsry gredes
listened to "Tales of the Soo Locks," "The Plains to the
Pacifiec," "News," "Book Box," "Americens to Remember," "Book

Mogic," and many of the programs mentioned above for the lower
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and middle elementery grades,
lMany programs are broaccast exclusively for the high
school and college students, Among these zre: "Network
News Commentary," "American Adventure" (msn in the New World),
"Background in Government," "Tie Short Story," "The Pl:y's
the Thing," "Women's World," "Careers in Reteiling," "An

n

Avproech to Poetry,” end a combined science end sociesl study
progrem, "Messcges end Men,"23

To describe tlre type of meterlal used, a list of tre
pleys broadcast this year in the drema progrem, "Ti:e Play's

the Thing!" are included here:

Teahouse of the August Moon John Patrick

Sabrina Fair Samuel Taylor

Tea and Sympathy Robert Anderson

The Grass Harp Truman Capote

Dial M for Murder Frederick Knott

Come Back, Little Sheba William Inge

Light Up the Sky loss Hert

Darkness et Noon Sidney Kingsley

Gigl Anita Loos

The Cocktsll Party T. S. Eliot

The Happy Time S. and B, Spewack

The Heiress R. and A. Goetz
Tonight at 8:3 Noel Cowsrd

The Innocents William Archibald
Billy Budd L. 0. Coxe end R. Chapman
Bell, Book and Cendle John Van Druten

The Crucible Arthur lMiller

Born Yesterday R. Gordon end G. Kanin
The Desperaste Hours Joseph Hcyes

My Three Angels S. end B. Spewack

The Caine Mutiny Court Meortieal Herman Woulk

2
3 Chicago Public Schools, W3EZ 1955-1956 Progrcm Bulletin,
Issue Number 1 (Chicago: Radio Council-W3EZ, 1955) pp. 1=9.
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Harvey lMary Chase

Cat on a Hot Tin Roof Tennessee Willioms

Tre Mcdwomsn of Clraillot Jeen Girsudoux

The Bad Seed Mexwell Anderson

The lMoon Is Blue F. Hugh Herbert

The Country Girl Clifford Odets on
liister Roberts T. heggen and J. Logen

A poetry progrem prepecred by tle writer, appecsrs in a
later chapter ss an example of & typlcel brozdcast for the
English unit, Included here is the schedule of the "Approach
to Poetry" progrrms for the 1956-1957 school year in the

Chicesgo Public Schools.

Why Teach Poetry? Rhyme and Blenk Verse

Tre Poet As A Meker Stanza Structure

The Songwriter in Poetry Iusic in Poetry

The Technician in Poetry The Lyric Form

Subjectivity in Poetic Beauty The Nerretive Form

Objectivity in Poetic Beauty The Dremetic Form

The Greater Fine Arts The Beallad

Literature and Scilence The Sonnet end thre Ode

Poetry and Science Light, Humorous Verse

Poems =nd the Season Great American Poets

Poetry and Rhytim Great English Poets

Free Verse Critical Analysis of

Mechanics of Verse Poetry

Variety In Verse The Chief Divisions of
Poetry25

Stetion WBEZ-FM 2lso broadcasts orograms for teachers

Chicego Public Scliools, The Pley's tl.e Thing, Broedcast
Sci:edule for Tcacher's Use, Semesters 1 and 2, 1955-66,
(Chicego: Radio Council - WBEZ, 1955), p. 1l.

2

5Chicago Public Schools, Approcsenl to Poetry, Brozdcest
Sci.edule for Teachers! Use, Semesters 1 and 2, 1956-1957,
(Chicego: Redio Council - WBEZ, 1955), p. le
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end perents. This year's sckedule included: "Educsztion Today,"
"How!s the Family?", "The Schools Todey," end "Togetler We
Build,"26 ‘

That educators consider rsdio a valuecble teccl.ing aid
is demonstreted by tlhe extensive use currently being mcde of
it. New educestional staticis ere springing up &ll over the
country. More and more school systems ere introducing cless-
room radio into the curriculum. Surveys are being conducted
to determine the success of programs. New methods are belng
tried to Improve the standards of educstional broadcastinge.
Effective radio progr-ms are retained while pcor ones are
repidly being replaced,

Administretors and educetors, and puplls ere recognizing
the tremendous role redio cen play in the educetion process.
Whether it éggg play that role or not depends on the utilization
that 1is made of eech progreme Trey are realizing that there
are some things that radio can do better then any other medium.

Some subjects may be more easlly presented by radilo
thian others., Inglish end Social Studies have proved successful.
So have music =nd several otle rs,

Tre progrems listed and described in this chapter are

very few In comparison with all the programs that are broadcast

260hicago Public Schools, WBEZ 1955-1956 Progrem Bulletin,
OE. Cito, D. Qe
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to tre classroom today. They are representative, however,
of programs tlrouglout the country. Most educ-tional rodilo
stations or "schools of the air" provide listening exveriences
in literature, music, news, socirl studies, and many other
subjects considered by teachers to be lmportent. It 1s the
menner in w!.icl: these varicus subjects ere nresented trat
makes tle difference in tieir efifectiveness,

Educetors end radio broadcasters esre constontly striving
for new &nd better weys of teaching trrougl. radio, end tle
classroom teaclter should, likewlse, be trying meny new methods

of utilizing this valueble medium,
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Few moments of expectant silence just previous
to broadcast,

Taking imaginary journey related to topic.

Having students write out what they know
about the topice.

Writing and defining key words related to
topic.

Imagining with class what will be covered in
broadcast,.

Studying broadcast manual esnd attempting to
carry out some of its suggestionse.

Making books and magazines releted to topilc
reedily avallable,

Visiting a radio station and seeing a broad-
cast,

Making 1llustrative and supplementary materials.,

Making all necessary sesting arrangements or
room adjustments in advance of broadcast.

Making plans to connect broadcast with regular
classwork,

Posting advance announcements of broadcast,

Having students keep advance notes sbout topic
of brosdcastel

It should be recognized that not all of the above

activities could apply in every clessroom, end that not sall

of the activities could be attempted for a single broadcast,

10
Levenson, Op._Cit., pp. 160-61.
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In essencs,

It 1s important for the teacher to make sure that
the pre-listening preparation provides every member of
the listening group with a basis for 1nterEreting the
progrem, and & reeson for listening to 1it. 1
Having completed the pre-listening preparation, the

teacher may then concern herself with the details of the
listening period itself. It is fairly generally agreed that
the teacher and pupll sttitude should be one of intent
listening. Any and all forms of distraction must be elimi-

nated, In spite of the fact that some rsdio educsators, those

2
of the Oregon School of the Air,l for example, believe that

the teacher should remein near the blackboard where she can
write down information mentioned in the broadcast, it is felt
by others thet this 1s a definite form of distraction and
should be avoided. Nelther should the teacher busy herself
et her desk with activities entirely unreleted to the radilo
programe She mey, however, wish to take notes which will
help her in the follow-up discussion later,

Levenson pointed out that the broadcast period can
provide the teacher with an excellent opportunity to observe
the reactions of her students. Perheps some items will

produce confused looks on many feces; difficulty in under-

11
Teaching with Radio Audlo Recording and Television
Ecuipment, Op. Cit., p. 3.

12
Oregon State Board of Education, Oregon School of
the Air, (Eugene, Oregon, 19,48), p. 1llu.
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standing seems evident., The teacher notes these items which

will need clarification after the program. She also may find,
as she listens, new approaches to the subject, or other aspects
for discussion may occur to her, Levenson also suggested
that the teacher be at the front of the room where the pupils
may see her and share her interest and where she can use whab
ever materials may be helpful.13

As regerds the actual activities of the students during
this listening period, there gre conflicting views. Mergaret
Harrison points out that there are some teachers who become
so concerned with the principle of "learning through doing"
that they insist that the boys and girls teke part in every
progrem, even though there sre some programs in which no
provision is made for pupil participatione.

They have the children look at a picttre during
the broadcast, take notes on the progrsm, write their
impressions, make rhythmic response to music, draw
pictures, look up words in the dictionary, or point
to places on a map. This group of teachers may have
misinterpreted "activity" or "doing" to mean physical
activity and have e&tirely overlooked possibilities
of mental activity. b

Teachers with a somewhat opposing view take the stand

that true listening may be an activity in itself. It 1is

1l
3Levenson, Op. Cit., p. 162,

luMargaret Herrison, Radio in the Classroom (New York:
Prentice Hall, Inc., 1938), pp. 71-72.
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the vwriter's opinion that the ectivity, or lack of

activity, during the rsdio broadcest is entirely dependent
upon the nature of the program. There are times wlien physical
activity will not only be suggested but will be almost a
necessity; there will be other times, however, when mentsl
activity will be completely adequate.

There - 1s one further point wlich must be made before
dismissing the "during the broadcast" phase of clzssroom
utllization of radio. Woelfel and Tyler point it out in

Radio snd the 8&clool.

If keeping order in the room requires more than in-
frequent attention, teachers should carefully consider
three possible explanations: first, the preparation for
brosdcast may not have been adequate; second, the broad-
cast may not be appropriste for tle class; third; pupil-
teacher relationships mey be such thet the teacher must
meintain a position of dominance at all times. Remedial
action should in any case be tasken iIn tke Interest of
enhancing educaticnal expe riences for the students,15
The final phese of the utilization process, and without
a doubt, the most important phase, is the follow-up period. As
to the nature of the activities which are the result of the
rgdio program, there are certain factors which determine this.
The type and quality of the broadcast must be considered, the
students' background and capabilitles will be Important, and
the type of educational activity in progress at the time of
the broadcast nust be teken into account.

Margeret Harrison says thet "the follow-up work should
vary as rnuch as the programs themselves; no techniques or

methods of utilizing one program dan apply to all programs."16

15
6WOelfel and Tyler, op.cit., pp. 127-28.
1l

Farrison, opn. cit.. . 72.
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She werns that the teacher must watch himself or he will make
radio listening monotonous by always using the ssame set method
of follow-up procedure,
Levenson sums up the problem thus:

Just which follow-up techniques to use depends
upon the teachkert's objectives as well as upon the
progrem end its results.... the postbroadcast treat-
ment should be varied and carefully planned... A
poor follow-up has spoiled more than one good program.

A good measure of effective utilization 1s the
degree to which the teacher stirulates end provides
an opportunity for the voluntary expression of her
pupils... Perlaps the most common error made in the
use of a radio program is to regard the follow-up
only as an opportunity for testing pupils to deter-
mine what facts they have acquired. In such cases,
the postbroadcast period becomes a dull "rehash" of
the program itself, and nothing new is contributed.17
Regardless of the many varylng factors -- type and

quality of broadcast, background of students, educational
objectives, and many others which come to mind -- the one
type of follow-up activity which seems to be universally
employed is the discussion technique., Many times a class
discussion following the brosdcast will be sufficient; at
other times, it would be well to take the procedure a step
further and have the students do follow-up activities. Since
most teachers will at least employ the discussion method of

utilizing radio, it will be considered here.

17Levenson, Op. Cit., pp. 166-6T7.
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Woelfel and Tyler point out that the discussim of
redio broedcasts in the classroom falls into two categories:
discussion for evaluating progrems, and discussion for
clarifying and extending the program contente.

Discussion for evaluating the broadcast is critical
discussion and, if well conducted, culminates in con-
structive suggestions for improving subsequent broad-
cests... critical discussion contributes to the build-
ing of discriminating tastes... The following questions
have been found useful in stimuleting such discussion:

Did you like the broadcast? Why?

Which was the best psrt? Wwhy?

Which was the leest good part? Wwhy?

What would have made the progrem better?
Could you hear all of the broadcsst clearly?
Did you understand the broadcast?

Was the broadcast important?

Discussion centered upon evalusting the broadcast
implies, of course, that the broadcast can be improved.
It 1s valueble in counterascting a tendency to accept,
for befger or for worse, whatever the loudspeaker puts
forth.

‘These authors go on to say that the discussion for
clarifying and extending the program content should center
eround two questions: first, does this broadcast fit into
the work the class has been doing and thinking about? And
second, what can the class plan to do about it in teﬁms of
thinking, reading, writing, and experimenting? "The most
valuable educational experiences ere those that lead to

planned activities by the students."19

18
Woelfel and Tyler, Op. Cit., p. 136,

19Ibid., p. 137
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The 1952-1953 Joint Committee of the U. S. Office of
Educaetion and the Radio-Television Manufacturers Association
lists several suggestions for follow-up discussion:

A, Discuss the program informally with the class
group, attempting first to discover their gen-
eral reactions to it, and second, to discover
any effects the progrem may have had in clari-
fying thinking, stimuleting interest in the
topic, or in changing attitudes. Make a speciel
effort to correct any items of misinformation
about the program topic and to clear up eny
points that were not fully understood.

B. Ask the group to point out items in the program
which provide additional informetion or interpre-
tation bearing on any of the questions raised
during the pre-listening discussion. Indicate
eny of these questions which still remain un-
answered. If any of them seem important enough
to merit further investigation, suggest sources
likely to yield additional information,

C. As items of new information or interpretation
are brought out during the discussion, help the
group fit them into the study outline that was
developed before they listened to the program.
This should serve to summarize what students
know about the topiec up to this point.

D. Be sure to point out any aspects of the program
toplic which are insufficient to support any
definite interpretation. Emphasize the desira-
bility of either formulating only tentative
conclusions, or of suspending judgment altogether,
until more information is obtained. Wherever
possible, iIndicate what types of information
would still be needed before any valid conclusion
could be drewn.

E. Conclude the post-listening discussion by asking
students to summarize the things they have learned
from hearing and discussing the program.

Emphasize the values of these new understandings
by having the students indicate specific uses
they can make of them,
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In the discussion following the use of a
program recording, controversial or misunder-
stood pgats should be replayed for clerifi-
cation.

Here are examples of program guides with special

attention focused on the follow-up activities. It is

interesting to note the approesches used by different radio

stations and 'schools of the air!.

The first is from WNYE, the FM station for schools

In the city of New York:

21

ARE YOU LISTENING?

Before the broadcast, you may enjoy

listing three ways in which we can show that
we are courteous listeners explaining how the
habit of interrupting a spesker mey cause us
to come to mistaken conclusions,

During the broadcast, listen to find out

our purposes in listening
ways in which we can become better listeners

After the broadcast, you may

make a chart to remind your class of the rules

for good listening

have several pupils tell briefly about an
interesting experience; try to restate what

each szaid

ask your teacher to read a story while you listen;
tell the story in your own words; see if you
recall all the important points '

20
1952-1953 Joint Committee, Op. Cit., p. 5.
2
101ty of New York Board of Education, 19%5-1926 WNYE
-19

Menuel for Teackers (Curriculum Bulletin #2, 19

Series ) 9

p. 50.
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It will be noted that there are suggestions for both
the teacher and the students given in the "after the B;oad-

cast" section.
The following one is teken from "The Magic of Books,"

a story-telling program for the upper elementery grades in

Chicego Public Schools:Z2

BEHOLD YOUR QUEEN
by
Gladys Malvern Longmans

STORY=-LINE - This is the story of Esther, Queen of
Persia - a story of court intrigue, danger and
prejudice. The biblical figures of Rebecca,
Sarash, Mordecel end others are all in this
story, telling how Esther became gqueen and how
she ruled.

UTTLIZATION SUGGESTIONS « Jewish children in the
class might 1like to tell how this story ties
in with their observance of the holidasy of
Purim,

Discuss the prejudice in the story end how it
was overcome. Apply this to present day
prejudices and how they cen be overcome,

Discuss the position of statesmen and rulers
end thelr responsibilities to the citizens of
a country, and the citizens' responsibilities
in electing and supporting its leaders.

Whet 1s Persia called todey? Locate it on a
map.
Review life end customs of the people.

22
Chicago Public Schools, The Magic of Books (Printed
broadcest handbook for teacher's use. Chicego: Radlo Council -
WBEZ, 1956) ] p090
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SUPPLEMENTARY READING:

Franchiotti, Margherita - Bow in the Cloud
McGraw, Elolse J. - Mara

Malvern, Gladys - Saul's Daughter

Ceder, Georgiana - Joel the Pottert!s Son
King, Joseph - Coat of Many Colors
Malvern, Gladys - Foreigner

Melvern, Gladys - Tamar

The following broadcast guide from the Minnesota
School of the Air is snother approach:
TALL YOUNG MAN COMES TO TOWN February 9, 1954

It's summer in Illinois, and in the village of
New Salem a tall young man comes to town. His
name is Abe Lincoln, and he's come here for a

job. Like all young men, he's hoping to "get on."

Sowing the Seeds

Locate New Salem, Illinols, on the map. Lincoln
lived here from July, 1831, until the spring of
1837. Where did he live before this time? Where
did he go after 18377

Choose a date in Lincoln's 1life and draw a plcture
showing why it was important to him. Before the
broadcest, post your pictures in order around the
room., What other pictures will you want to add
after the broadcast?

Reaping the Harvest

Lincoln csme to New Salem a stranger, but he
wasn't a strenger for long. How did Lincoln
prove himself to be a good neighbor? (Helped

in the election polling, friendly to everyone,
played fair, always honest) How can you in your
school or neighborhood be a "friendly newcomer?"
Why is it important to be both?

Many of our finest American poems and books

have been written about Abraham Lincoln. Intro-
duce your cless to your favorite Lincoln litera-
ture. Let the pupils add a speech or letter
written by Lincoln himself.
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Lincoln taught himself gresmmar, surveying, and
law. What other men and women who became femous
were self-taught? (Charles Kettering, Benjamin
Franklin, Trhomas E. Edison) Whet have the
members of the class learned to do all by
themselves? Tell the class sbout 1it?

One of Lincoln's favorite songs was "The Blue-
Tailed Fly." Why not sing 1t? Whet other songs
were people singing then? How did they entertain
themselves? How did they dress? What happened

in Minnesota during Lincoln's New Salem years?
(Henry Hastings Sibley arrived at Mendots, 183)4..)23

A final exesmple is given from the Flint progresm, "Tell
Me About Michigan:™®

MICHABO, GREAT SPIRIT is the story of the legendary
spirit who the Indians bellieved watched over the tribes
of the northwest. Michabo, Maesnsbozho, Chisbo, and
Hiawetha are the same person. It mey be wise to empha-
size the fact to the students. Drawings on the beauty
of Longfellow's legend of Hiawaths, the episode attempts
to present a picture of esrly Indian l1ife and ways while
simulteneously relating the colorful legend of the gresat
spirit, Michabo, who will serve as narrator during future
programs in this series.

WE GET READY

1. Nobody seems to know who lived in Mickhigen before
the Indians. Most scholers think the Indiens
came from Asia., Where do you think they ceme
from?

2. Whet do you think Michigan looked 1like in the
deys of the Indiens?

3. Whet do we still hsve in Michigan to remind
us of the Indisns?

L. Find Michigan on a mep of the United States,
What is it elmost surrounded by?

2

3Betty Ripley, Margzret Bernard, and Helen Frey, The
Minnesota School of the Air, (Minnespolis: University of
Minnesota, 1953), DP. 13
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5. Have a blenk map of Michigan resdy for use
during the broadcast. It would even be
sdviszble for each student to have avallable
for tracing of routes, etc., during the entire
serles,

WE LISTEN

1. To leern about the great Indian spirit, Michabo.
2. To get & picture of early Michigen and how the
Indians lived,

WE FOLLOW UP

l. What enimals used to 1live in the forests of
Michigan. Many no longer do. Why?

2. Have you or your father ever gone deer hunting
in Michigan? Why did Hiawatha hide in the
bushes before he saw a2 deer coming?

3. Trace Hiawatha's route up the Muskegon and Platte,
Find the Leelansu peninsuls., What do you know
of 1t? It is now a famous resort region, you
know.

L. Find Detroit on the mep. Why had the Indians
celled it, "the coast of the strait?" Wwhet is
a strait?

5. The "black swamp" in northern Ohio over which
Hiawatha crossed caused a lot of trouble leter
on when men built rosds over 1it,

6. Stert a vocabulary on Indian names. Here cre
a few?

Michigen = "place for catching fish" or "lend
of the big sea water,"

Boo Joo - "hello" -- (Indian greeting)
Owosso - "he is afar"

Leelanau - "laend of delight"

Petosky - "tke rising sun"
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7. Locate the five Great Lakes and print tEﬁir
names in the proper places on your map.

These are only a very few exsmples of the broadcast
guldes which are prepesred for teachers., In these, and in
the many others examined, much attention was given to the
follow-up period. Tre degree of success of the classroam
listening is dependent upon how the teacher uses the follow-
up period.

This, then, covers the first aspect of the problem of
necessary conditions for effective classroom radio listening,
It cen be summarized thus: The first aspect 1s the role of
the teacher, as evidenced in the instructionel methods used.
With the printed material ss a gulde, the teacher must give
considerable attention to three factors: the pre-broadcast
activitles, the activities during the broadcast, and the
follow-up period. The degree of success she attains will,
for the most part, be dependent upon the amount of edvance
preparation she does.

Criteria for good radio program. The second aspect

to be considered is the evaluation of the radio broadcast,
as determined by the establisled criteria for a good radio
program. It must be understood that a "good" radio progrem

in the clsssroom is besed on its educastional value. In many

2
uDept. of Radio Education, Tell Me About Michigen
(Flint: Flint Public Schools, (n.d.)), p. l.
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ways, this will differ from the criteria for a good rsdio
progrem under eny other circumstences, such as radio for home
listening enjoyment,

Many educsators have listed whet they believe to be a

criterlia of a good school broadcast. Some of these opinions

are presented here,

Norman Woelfel end I. Kelth Tyler have stated that a
school broadcast shoulds

be consistent with the principles and ideals of
Americen democreacy.

be consistent with the curricular purposes of tre
school and of the classroom.

be accurate and authentic in its presentastion of
information, 1ssues, and personalities,

meke use of those resources and techniques which
are peculiar to radio.

contaln content appropriate to the maturity level
of listening students.

be clesr snd comorehensible to listening students.

be interesting and enjoyable to listening students.25

DorotLy Franke included in her study some tests of a
good radio program as set up by Lowell Grant, Chairman of the
Radio Committee, at the Whittlier Junior High School in Flint,
Several of these points are repeated here:

The progrsm must attrect the listener immedisztely
and then maintaln that interest.

The progrem must be fresh and contain novelty
from week to week.

Dramatic surprises infuse new interest.

Constantly seek originality.

Broadcast version should always be shorter
then the visual program.

2
5Woelfel end Tyler, Op. Cit., pp. 154-157.



103

Must be a carry-over value in the program.

Element of timing is vitel.

A good scriot has purpose and familiarity;
purpose to justify listening, famillarity to make
it ring true.

More than six cheracters are confusing to the
listener since he can not identify the characters
by sight.,

Progrems for children should aim to develop
habits of self-control, self-respect, self-relience,
and self-culture.

Program should always be accurate in historieal
dramatizations.

The program should make s better citizen out of
the youthful listener,

An educational program has been defined by
Franklin Dunham of the NBC as one "that hss for its
purpose the increase of knowledge, the development
of skills, or the widening of aggreciations of, the
worthwhile activities of life." .

At the 23rd Institute for Education by Radio and Tele-
vision in 1953, a panel discussion was conducted on the topic,
"School Brosdcasting." People prominant in the field of radio
and television in education participested. The following dis=-
cussion is particularly appropriate to the problem being con-
sidered here.

Question: What is the most important single
ingredient in any school broadcast?

Answers:

Miss Rice =~ Imegination end creativity.

Mrs. McDole - High spiritusl ideals,

Miss Scanlon -To communicste wermly and personebly.

Miss Fleming -Sincerity - thet intangible something
that motivates suitable action.

Miss Girling -Taking one step forward toward develop-
ment of an gtmosphere in which peace
can live.

Miss McKellar-There 1s no one ingredient most important.
Whatever radio in the classroom can
bring in, be it from the heart of = wise

26
Franke, Op. Cit., p. 92.
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and seasoned person, a drama of the
past, a glimose of beauty through
magic or art, the wonder of nature,
an experiment 1n science, a delight
in a book, or even the news of the
day - whatever can strengthen in
children their feith in the dignity
end goodness of man and thkeir belief
in the human velues that hold through
shattering experiences, thgt is the
most Important ingredient.27

In an article on "School Radio and World Citizenship,'
tke following point is made:
Good scripts which point out the similarity
between common life situations in school, home and
comunity and then proceed to parallel these experiences
with world situastions, in which conflicts are similar,
will put the growing boy and girl in a position readily
to understand the day-to-dey application of the moral
law which_inexorably controls the results of our
9ctions.28
Tre same article states that the school broadecsster
must plan his brosdcasts so &3 to do what Le can to bring
real democracy into the classroom, plan them so that they
will be conducive to group planning and group activities, and
try by his broadcasts to build up an understanding of problems
of minority groups. Also, the school broesdcaster rust stimulate
free classroom discussion and suggest activities that will lead

to good teacher-pupil relationshipse

27Proceedings of the 23rd Institute for Educction by
Radio and TV, Inst. for Educ. by Radio end Television Yearbook;
(1953), p. 162-7.

e
"School Radio and World Citizenship," Educ. on the Air;
(Deco’ 19).'.6)’ po 291‘
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Williem B, Levenson, .queted several times -throughout--
};us»studyj(hes stated some needs or principles which zre
worthy of consideration:

Programs should be of many types end presented in
many ways. It is a mistake to assume that sll programs
should be purely supplementary. It is no less a mistsake
to present demonstration lessons only. Drsmatizetions
and talks, forums and interviews, quizzes and musicals -
every broesdcest form has a definite place on the station
schedule. Variety of content end form is the first
principle in progrem plenninge.

eeesA second principle to consider, therefore, is
the need for developing programs planned to serve
specific needs,

One final'authority, Seerley Reid, mekes severzl points
concerning the school brosdcast. He says that every school
brosdcest should serve socme clear purpose, no matter what
the subject-metter field haoppens to be. The criteria he set
uo by which an educstional brosdcast may be judged are es

follows:

The first criterion is sociel significance,..Did
the broesdcast contribute to en understanding on the
pert of listeners of the operstions and problems and
interrelationships existing in modern society? Did it
suggest the possible snd significent solutions to the
problems posed?

«+«+The second criterion, historicesl perspective, is
judged by such questions as: Did the broadcast con-
tribute to an understanding of the relationship between
past and present events, of the weys in which present
issues Lave grown out of the pest?...Many historical
episodes are dramctized on school broadcests, and their
value should be judged by the extent to which they
clarify different periods of time and contribute to the
understanding of historical backgrounds.

29
Levenson, Op. Cit., pvo. LOL-5,
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«.++.To appraise the third criterion, integration
of lezrning, one asks: Did the broadcest con-
tribute to an understanding on the part of
listeners of the relationships of knowledge

in important fields of learning?

«ssThe questions by which the fourth criterion,
cultural understanding, may be checked are: Did
the broadcast contribute to a broadening end
deepening of zrtistic and culturel zppreciation

on the psrt of the listeners? ...Thls purpose
usually hes been restricted to music and litersture
broadcests.

«...The fifth criterion, unusualness of presentation,
may be checked by asking: Did the broesdcast contri-
bute experiences which were especially valuable to
classroom listeners?...School brosdcasts should
bring to listeners new experiences rather than
duplicate those experiences which the teacher him-
self cen provide,

eseThe sixth criterion, democratic values, may be

appreised by such a question as: Did the broad-

cast contribute to an increased understanding on

the pert of listeners of the mesning of democracy

end to en apprecietion of democratic values?

«++The seventh criterion, sccuracy end validity,

mey be judged by asking: Did the broadcast present

facts, concepts, and generalizations that were of

unquestionable accuracy and validity?3

Mre. Reld also points out sometling which other authorities

seem to agree upon, thet in school broadcasts only those prob-
lems and exveriences should be developed end presented which
ere within the msturity lcvel of the listening classroom groups.

It should be interesting and meaningful to them. He &sserts

0
. 3 Seerley Reid and Norman Woelfel, How to Judge 2 School
Broadcast, Pamphlet Series #2 (Ohio State University, 1941),
PP. 7'9.
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that dramatized brosdcasts are preferred in the classroom to
other forms of presentstion.31

Another point which Seerley Reid mentions, and one
with which this writer is in complete agreement, is that in
school broadcasts 1t is important that the sction be begun at
once. The listener's sgttention must be captured right from
the very beginning, and it won't be if there ere several minutes
of credits and other introductory mesterial,

It would seem from reviewing all that has been said
about school broadcasts that there are many factors responsi-
ble for meking a rasdio program "good." Before a school broad-
caster begins, he should be well-aware of these factors. He
might well keep in ﬁind also that far too many educational

radio programs have been marred by dull presentection.

Physicel factorse In addition to the quelity of the

radio program and the manner in which it is utilized in the
classroom, there is a third aspect to be considered. That 1s
the physical--the listening conditions in the classroom end
the actual equipment. Since the problems involved in actual
listening cdnditions are, although very importent, relatively
few, they will be noted here.

The greatest amount of comfort with the least amount

31Ibid., pp. 16-18,
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of distraction is probaebly the simplest way to sum up whet
thre listening conditions should be., This statement warrants
brief explanation, however,

In a booklet prepared by the Freed Radio Corporation
tre following general rules are suggested:

1. The class should be able to listen to the
program In its own classroom where the novelty
of strange surroundings and the presence of
other teachers and pupils will not serve as
distrections.

2. Pupils should be comfortably seated, and heating,
ventilation and lighting should be vproperly
maintained.

3. A "Do Not Disturb" sign should be posted on
the door to the classroom during the brosdcast.

. The teacher himself should engage in no activi-
ty during the broadcest. In this way, he can
encourage attentive listening on the part of
his pupils.3?

It has also been suggested that wherever possible,
doors and windows should be closed to shut out competing
outside noises. Window shades should be adjusted, too, to
shut out direct sunlight,

Seerley Reld and Norman Woelfel make this point:

A primary requisite of any radio program that

1s used in classrooms 1is clesr, noise-free reception.

The brosdcast should be loud enough to be heard with-

out difficulty by listeners farthest from the radlo;

it should rot be marred by inaccurate tuning, by
careless use of the tone control, or by stetic

Radio - The Classroom's Newest Teaching Tool.
(New York: Freed Radio Corporation. (n.d.)), pp. 17-18.
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interference.33

Good listening conditions are dependent upon proper
equipment in the classroom. The type of listening equipment
a school should have will depend on many factors: the size
of the school, the amount of radio broadcasting to be utili-
zed, the amount of money which can be invested, and other
fectors. Most schools of any size are using the central
sound systems. Since this is the system adaptable to the
Whittier High School, the subject of this study, it will be
discussed.

Basiczlly, a complete sound system in a school
can do three things. It can distribute sound created
within the school (voice, music, dramatic skits with
sound effects) to selected rooms or to all rooms
within the bullding equipped with loudspeakers. It
can make recordings of radio programs or programs
created within the school, and these may be played
when needed and can be heard in selected rooms or in
all rooms simulteneously. It can receive radio
progrems and redlstribute these programs through the
sound system to the various rooms where they are to
be heard., 1If the system is equipped with two receivers,
as meny installations are, two programs may be received
simultaneously from different stations so that pert of
the school mﬂy be listening to one program and pert
to another,3

Although central redio systems may vary somewhet, they

are basically the same. A centrzl control unit is located

33Reid and Woelfel, Op. Cit., p. 10.

3hPau1 C. Reed, "The Functions of Central Sound Systems
in Schools," Central Sound Systems for Schools. (New York:
Cormittee on Scientific Aids to Learning, 1940), p. 10,
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in a convenient place in the school. It contains one, or in
many cases, two, radlo receivers; one record player, although
two makes continuous playing of music possible; one or more
monitor speekers; selector switches and controls; cormunication
amplifier end speaker; two-channel progrem amplifying system,
if possible, although many have Just one. At least one
microphone is necessary; two or three microphones make more
complete utilizstion of the system possible. Loudspeakers
ere placed in every clessroom, as well as in tke auditorium,
gymnasium, music room, and eny other rooms of definite activity.

Regardless of how elaborate the central sound system
is in each instance, there are some attributes which it must
have: "1. It must furnish sound reproduction of good quality;
2, It must be reliable and free from trouble; and 3. It must
be simple to operate."3S

It is not the purpose of this study to recormend any
definite type of equipment nor methods for installation. It
must only be realized that the centrel sound system 1s a
valuable means of communicetion for educational purposes if

it is utilized properly by teachers and students. In any

3SW. M. Hall, "Technical Characteristics of Sound Systems,"
Central Sound Systems for Schools, (New York: Committee on
Scientific Aids to Learning. 1940), p. 29.
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school system utilizing radio in the classroom, it is important
to have adequate listening facilities,.

Before dismissing the subject of equipment, one ex-
tremely valusble pilece of equipment must be considered. This
is the tape recorder. A great amount of classroom listening
can actually be done via the tape recorder, whether it be
placed in a central locaticn and heard through the loud
spezkers in esch classroom, or in the individuel classroom
to be operated by the teacher or her students whenever desired.
Radio broadcasts to the schools are many times recorded by
the schools and pleyed back at a scheduled time. Excellent
program8 which might otherwise not be possible tc hear are
made aveileble through the tape recorder.

Two additional advantages are the ease of operation
of a tape recorder, and the preacticality of the tepe because
of its reuse and storage festures.

One of the newest and most valuable practices to date
1s the centrel libreary of tepe recordings. Through this
system, schools may order from hundreds of tapes made avail-
able for classroom use. Many colleges and universities offer
this service. A cetalog of tape recordings available is sent
out to the schools. This catalog not only lists the teapes
which a school mey order, but it also briefly describes the

program and indicates the grade level for which it is recommended.
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When the teacker has decided upon the progrems which she wants,
she merely indicates these, and sends the reguired number of
tapes to the Audio-Visual Center, This new project has several
advanteges, and it would be highly advissble for the "audio-
minded" teacher to recognize these.

In the first place, it mekes possible the use
of auditory-alds on subjects and in aress for which
teachers now find only limited audio-visual material.
In the second place, it is believed thet the recording
will make possible the use of valueble radio progrems
at times when this experlence fits best into the
teaching situstion. Moreover, it should extend the
use of the tape recording equlpment since, as a play-
back unit, 1t becomes the classroom outlet for a
considerable number of recorded radio programs. The
project further ensbles schools to build their own
permenent collections of educationsl tape recordings
so that this materiesl can be more easily available
to the classroom teacher as needed. On the other
hand, a small investment in tape (which cen be used
over and over) will ensble the school with a limited
budget to bring go its classrooms a lsrge number of
these programs.3

In summary, the effective use of radio in the clessroom
is dependent upon three factors. The first one is the teacher.
Her attitude toward in-school listening will determine the
amount of sdvance preparation she does. It willl also deter-
mine the emount and type of activities throughout the three

phases of redio utilizetion; ncmely, pre-broadcast, during

6
3 University of Michigan, Tzpe Recordings for Classroom
Use (Audio Visusl Center, Ann Arbor, 1952), p. 53.
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the broadcast, and following the broadcast. The second factor
is the rsdio broadcest itself. To a certain extent it will
determine how valurble the listening experience can be. It
must be epproovriste in content, presentetion, level of
interest, snd length; it must have & purpose, and that purpose
must be cleerly defined. The third factor refers to the
ectual listening conditions; to be.effective, the radio progranm
must be presented on adequate equipment to listeners who are
comfortable and free from distraction,

As one finel point, the teecher is reminded to observe
the four R's of audio=-visual educction: "Right meterial and
equipment et the right place at the right time and used in

the right way!"37

37
Lelia Trolinger, "Some Do's and Don't's for an Audio-
Visual Program," Am. Sch. Bd. Journal, 129:8-9, September, 195..




CHAPTER V
OUTLIKE OF RADIO PROGRANS

So that the reader may have a clear understanding of
the actlvities which complement a course 1n English Orlenta-
tion in the Whittler Unlon High School, a description of a
typlcal year's progranm 1s included in this chapter.

The Social Studies phase is divided into units of
study within definite periods of time. That is, a certaln
number of weeks 1s devoted excluslvely to career nlanning,
another number of weeks to ancient Roman history, and so on
throughout the yeocr., This is not true with the English
phase of English Orlentation. The language cctivitles,
speaking, writing, reading, and listening, are developed
throughout the entire year., To present an opporturity for
this development, the author of this thesis prepared various
units of study which are integrated with each of the Socilal
Studies units.

Also prepared for this chapter is a brief outline of
32 radio programs to correlate with the Znglich Orientation
program., Thils outline includes the date of the program,.the
subject stressed, the particuler unit of that subject (such
as perscnality, community, grammer, etc.), the topic of each
program, the purpoce of each program, and sugcested activitiles
for each of the three periods: pre-broadcast, during the

broadcast, and followingz the broadcast.,
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I. A SCHEDULE OF THE UNITS OF STUDY FOR

A TYPICAL YEAR'S PROGRAIM I EIIGLISH ORIENTATION

Soclal Studies

Sept, 10 - Sept. 28

Know Your School

Oct, 1 - Nov, 2

Developing Your Personality

Nov, 5 - Nov. 30

Know Your Conmunity

Dec, 3 - Dec. 15
and
Jan, 2 - Jan, 18

Planning Your Career

Jan, 21 - Feb, 1

Ancient Civilization

Mar., 4 - Mar, 22
and
April 1 - April S

Ancient Roman Civilization

April 8 - May 3
Feudal Period

May 6 - May 31

The Renalssance



English

The following activities will be developed throuchout
the year: . ’ _
1) speaking, 2) writing, 3) reading, 4) listening.
Speciflic time 1s allowed each week for these activities
within the classroom:
1l) grammar exerclises
2) periodical reading (Junior Review for current news)
3) compositions
4) spelling quiz
5) leisure reading (books of student's choice from
school library)
6) discussions or speeches
7) literature (oral reading by individual students and
listening to reading by teacher)
8) redio programs
9) class meetings (every two weeks)
To execute the above activities, the year's work has
been divided into definite units:
1) Improving Your Reading
2) Improving Your Speaking and Listening
3) Making English Serve You
4) Preparing Reports
5) Using Your Library
6) Exploring Your Dictionary
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7) Improving Your Vocabulary
8) Writing Social Letters
9) Writing Business Letters
10) Enjoying Literature
11) Grammar and Usage
A more detalled description is given here of each
of these units:l

1) Improving Your Reading

Realizing the importance of reading
Knowing ideal reading conditlons
Understanding reading methods
Summarizing what is read

Improving oral reading

2) Improving Your Speaking and Listening

Realizing the lmportance of good speech
Defining good speech

Controlling the body in speech
Presenting a speech effectively
Improving pronunciation

Becomling popular by story-telling
Using the telephone correctly

Getting the most out of listening

3) Making English Serve You

faking introductions
Eeilng an interesting conversationalist

Conducting club meetings

1Many of the ldeas used in'this course of study were
taken from & ninth grade te?tbook, Martha Gray anc Clarence ‘
W. Hach, English for Toclay (Chlcago: J. B. Lippincott Company
1950), pp. 560. '
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Gilving directions
Presenting information orally

4) Preparing Reports

Preparing written reports
Preparing oral reports
Subjects for oral reports

5) Using Your Library
Knowing library rules
Locating material you want
Understanding classification of books
Using card catalogues
Usling reference books
Finding material in magzazines
Malzing & bibliogréphy

6) Exploring Your Dictlonary

Knowing the origin of dictionaries
Making of dictionaries

EKnowing kinds of dictlionaries
Knowing content of dictionaries
Using the word section

Finding the word

Pronouncing words

Defining words

Using synonyms and antonyms
Getting exact meanings of words

Hyphenating words
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7) Improving Your Vocabulary

Knowilng your vocabulariles
Becoming aware of words
Enlarging your present vocabulary
Avolding slang

Avolding misused words

8) ¥Writing Social letters

Learning the forms for friendly letters
Learning the parts of friendly letters
Writing a friendly letter
Writing bread-and-butter letters
Writing thank-you letters
Writing letters of apology
Viriting formal invitations and repliles
Vriting letters of sympathy

9) Writing Buciness Letters

Knowing forms for business letters
Learning the parts of business letters
Knowing the kinds of business letters
Writing various kinds of business letters

10) Enjoying Literature

Selecting good reading material
Becomlng accuainted with: drama, poetry, short
storieg, and novels.

11) Grammar and Usape

Parts of Speech

Sentence structure



Writing compocsitions
Learning paracraph technicue
Punctuation

Spelling

Words often confused

o]



Date

Sept. 19

Oct.

Nov.,.

Dec.

Jan,

Feb,

Mar,

26

3
10

17
24
31

14
21
28

12

16
23

30

13
20
27

Radlo Zroacdcast Schedule

Subject
Social Studles

English
Social Studles
English
Socilal Studies
English
Social Studles
English
Social Studies
English
English
Social Studies
English
Soclal Studles
English
Social Studiles

English

Social Studies
English
Soclal Stﬁdies
English

Soclal Studiles

Topilc

"Know Your School"

"Read It Again"

"I Like Him Because .."
"Where Do I look?"

"Shy Guy"

"I Wish to Report That .."
"Your Manners Are Showing"
"Your Grammar is Showing"
"Your City in Action"
"Meeting Come to Order"
"What Do You Mean?"

"Let's Go To College"
"Dear Sir"

"Where Are You Going?"

"Just a Few Lines to Say.."

"The Dawn of Civilization"
"Along the Poetry Path"

"Tell Me A Myth"

"Here's How It Was"
"Athenian Youth"

"What's the Word I Want?"

"Julius Caesar"

1B
o)
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Unit

School
Reading
Personality
Library
Personality
Reports
Personality
Grammar
Community
Club Meeting
Vocabulary
Career
Soclal letter
Career
Business lette

Ancient
Civilizatior

Enjoying
Literature

Greece
Story-telling
Greece
Dictionary

Rone



Date

Mar.,

Apr,

lay

13

20

3
10

17

24

15
22

Radio Broadcast Schedule (cont.)

Subject
English

Soclal Studies
English
Social Studies
Enzlish

Soclal Studies
English
Soclal Studies
English
Soclal Studles

Topic
"let's Act"

"Wihen In Rome"
"Speak Up!"
"Build Me a Castle"

"Conversation Piece"

"City Alr Is Free Air"
"The Art of Listening"
"The Awakening"

"Spell It If You Can"
"Ageless Art"

172

Unit

Enjoying
Literature

Rome
Speaking
Feudal Period

Making English
Serve You

Feudal Period
Listening
Renalssance
Spelling

Renaissance
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Brief Outline of 32 Radio Progroms

The followingz vages contaln a brief outiine of each
of the radlio programs listed on the broadcast schedule,
These outlines are to serve as 2 gulde for the teacher in
her advanced preparation for the broadcasts. It is to be
realized that the teacher is not limlted to the suggestions
contained in the gulde, nor 1s she expected to use all that
are given for any particular progran.

It should be noted that, although activities are
suggested for almost 21l of the programs for the "during
the broadcast" period, many times mental activity is quite
sufficient, Each teacher should declde to what extent she
wishes to sugggst physigal activity during this period. At
2ll broadcasts, however, the student should have a plece
of paper and a pencll on hls desk iIn the event that he does
choose to write something down. Gettling paper out of note-
books during the broadcast 1is disturbing and should be
avolded.

The section "Following the Broadcast" is not intended
to be used in its entirety immediately after the radio
program 1c off the air, if at all, Many of the sugcested
activitles would take several weeks to complete., It 1s
hoped that these activitles wlll act 28 a motivating force
for each student, and that he will follow up the listening
period with activities of hi® own choosing.



Purpose:

"Know Your School"

To acquaint students with the rules, traditions,
extra-curricular activities, and student officers
of the school in order to enable them to adjust

qulckly and eacsily to their new surroundings.

Pre-broadcast:

1) Read student marual
2) Students tell traditions of former schools
3) Make 2 list of student body offices

4) Tell extra-curricular activity interecsted in

During broadcast:?

Following

1) Fill in 1list of associated student bedy offices
&8s names are given

2) Write down two activities you would like to
check into, and perhaps particlpate in

broadcast:

1) Discuss school traditiones given on 2ir

2) Tell which you like best and why

3) Discuss any school rules not clearly understood

4) Learn and sing Alma Mater and other school songs

5) Learn and practice school yells
6) Check on two activitles interested and be
prepared to report to class

7) Go over duties of various stucent body officers
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"Read It Again"

Purpose: To make students aware of the lmportence of
improving their reading and to ghow them how
to go about 1it.
Pre-broadcast:
1) Analyze your reading hablts by answering the
following questions:

a) Do you like to read? Vhy or why not?

b) Eow far away from your eyes do you hold
your book? lleasure the distance.

c) Are you a slow or fast reader? (Time your-
self ag you read for five ninutes average-
slsed print iIn a textbook. Then count the
nunber of words you have read and cdivicde by
five., The result will be your rete per
minute.)

d) Do you use your finger to follow each line
of »rint as you read?

During broacdcast:
Have textbook in front of you. Ze ready to do
activities as sugrested on radlo.,

Following broadcast:
1) Discuss the following:

a) Eow many books have you read in the last 3
nonths? What were they? Whlch ones did you

like best? Thy?
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b) How can reading good material affect your
readling ability and your knowledge?

¢) Do you want to improve youf reading hobits?
Why ?

d) Each menmber in cless tell how he prepares
hils homework and how he reads books for
leisure-time reading, describing conditions
under which the reading is done. Discuss,

Class activity. Read an ascigned story silently

for timing. liake reading chart., Ieen record

for 2 months. Compare results.
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"I Like Him Zecauce"

Purpose: To make students aware that a person who is well-

liked has a pleasing personality, and to help

them realize of what such a2 personality consists.

This should lead to an attempt on the vart of each

student to try to improve his own personality in

some way.

Pre-broadcast:

1) lake a list on the blackbvoard of the traits

wnich make up a pleasing personality.

2) Discuss people around the school whom you feel

have pleasing personalities and analyze what

it 1s about tiem thot peopnle like,

During the broadcast:

Think of areas in which your personality could

stand some lmprovement.

Following the broadcast:

1)

2)

Add to the blackboard list any traits wiich

may have been broucht out in the radlo prograonm.
Have each person, in turn, tale & walk around

the room so that students may recall any tralts
about the person which are particularly annoying.
While this 1s being done, the rest of the students
write constructive criticisms. Any especially
good points may be noted too. Do not sirsn your
paper., These comments are glven to the person,

who, in turn, ccmplles them in one ccmplete list.



3)

4)
5)

Write a2 paper about your personality in light

of your own analysls and the criticisms receilved.
leke an effort every day to lmprove some weakness,
For three weeks, write a brief paragraph of

your attempts and progress each week,
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"Yhere Do I look?"

Purpose: To help students learn about thelr library and
to get them interested in using the library to
find information when they need 1it.

Pre-broadcast:

1) List some library rules you think should be
observed.

2) Go to the library, individually, and browse
around., Look for the card catalogue, the
Reader's Gulde, perlodical section, encyclopedias,
reference books, and fiction section.

During broadcact:

Listen and tdke any notes you feel will be helpful.

Following the broadcast:

1) Take trip to library as a class.

2) locate all the sections mentioned on radio show.

23) Draw a librery floor plan on which you mark the
location of circulation desk; newspaper and
magazine racks; card catalogue file.,

4) Find the call numbers for several books, listed
by the teacher, by checklng the author card and
the title card in the card catalogue,

5) Mcoke a list of all the encyclopedias your
library has.

6) Find three magazine articles in the Readers' Guide

pertaining to a subject in which you are interested.

Write a summary of these articles,



"Shy Guy"

Purpose: To point out to students that each person has

his own personality which makes him an individual.

If he 1s unusually shy, he should be made aware

of his assets and attempt to overcome any feel-

ing of inferiority he mey have. If the student

1s not shy, he should be made avare of what he can

do to help the other fellow. (It should be noted

that t-1s works in the opposite dlrection too -
that 1s, the fellow who 1s too boastful or too
forward can be helped too.)

Pre-broadcast:

1) Review the lict of traits wiilch go to make up
2 pleasing personality.

2) List reasons why a person micht be shy.

23) List recsons why some people are too forward.

4) Explain the difference between an extrovert
and introvert.

During the broadcast:
Think of friends who fit the people being described
on the broadcast.

Following the broadcast:

1) Think of a person you know who is exceptionally
shy. Write a paper about this person, analyzing
why you thinkk he is shy and listing things you
misht do to help him overcome this shyness,
Then melze en honest effort to do the things

you've lict=d.



2) Do the same thing with a person whom yoﬁ feel
should be helped to "qulet down" to some extent.

3) Discuss with the class the tactful and the
tactless way to tell someone scmethling or try

to help then,



"I Wish To Report Thet.."

Purpose: To make students aware that all throuch 1life they

wlll be asked to make reports of various kinds -

oral, vwritten, lengthy, brief - and, therefore,

to help them learn how to prepare them,

Pre-broadcast:

1)

2)

%)

Tell about a report you have given. Was it a
success or fallure? Why?

lake a list of possible subjects on which you
could report.

Class compille a 1list of what it thinks are the

criteria for a good report.

Duringz broadcast:

1)

2)

List any characteristics that a good report
will have as mentioned on program.
Jot dovn any helpful hints for starting your

report.

Following broadcast:

1)

List s1x possible tlieme topilcs under each of

the following titles: Life in school; Life
outside school; People; Sports and Hobbles;

Places and localities; Directions and Procecsses;
School subjects (toplecs which interest you in
your courses and wiich you would like to in-
vestigate further); Current Events; Recent Experi-

ences.,
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2) Gather material in the library and other places
for a report on one of these sutrjects. Prepare
an outline, Give an oral report,

3) Write a written report on another subject using

librery facllities.
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"Your lianners Are Showing"

Purpose: To melie stucents aware that the person with a
pleasing versonality displays good manners, and
to Instill a desire in 211 students to know and
practice good manners,

Pre-broadcact:

1) What are examples of concideration for others?

2) Give an example cf an ill-mannered person.
(Don't mention any names)

3) List scme of the "social graces". (such as
introductions, tatle manners, ricsing and
sitting, ascembly behavior, etc.)

During broadcast:

Jot down any marners mexntloned on which you think

you need to improve.

Followingz Ttroadcast:

1) Divice class into palrs of pupils. Practice
introductlions usinz specific people as examples
(parent, employer, teacher, another classmate,
visitor, and any others teacher may suggest).

2) Divide in groups of 3 or 4. Prepare and present
2 ekit on gcod manners.

3) VWirite a short varagraph on the manners you are
going to try to improve, and tell why it is
important to do so.

4) Select from the litrary a bock on manners or
etlquette and read the chapters which may apply

to your owvn weaknesses,
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"Your Graomar Is Showing"

Purpoce: To help the students understand the importonce
of knowing the various rules of gremmar and of
practicing them constantly.

Pre-brocdcast:

1) With the textbook as o gulde, malke a lict of
the various areas of grammar study (parts of
speech, spelling, punctuation, etec.)

2) Tell what you think our mein recson for study-
ing granmar ic today.

During the broadcast:

Listen and talke any notes you feel are importent.

Followlng broadcast:

1) Discucs some of the more common grammatical
errors.

2) List ways of helping a merson conquer a bad
grammatical error.

3) Each person should anzlyze his cwn weakncsces
and list them,

4) Divide the class into threes. TFor two weeks,
or longer i1f recessary, concCuct & grammar
clean-up campalrn by having each person in the
trio criticize the other two.

E) Write @& report cf the progress that was nade

by each of the other two people in your group.
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"Your City In Action"

Purnose: To acquaint the students with the workings of the
conmunity by letting them listen in on an actual
city councll meeting.

Pre-broadcast:

1) Whet kind cf government does our city have?

2) Who %s the head officizal?

3) List a8 many of the city offices os you cen,
and the persons holding thoce offlces,

4) What are some of the nain problems with which
the communlty has been ccncerned the past six
nonths?

During broadcast:

1) Jot down the meiln iccues discussed,

O]

2) Note the business procedure followed,

3) Analyze the speech hebits of the members... do
some of them speak very fluently and express
themselves well whlle others stumble and search
for words? Can you find glaring grammatical
errors?

Following broadcast:

1) Discuss the icsues covered in the councll meeting.
Give your views on the subjects.

2) If one of the subjects interested you a great
deal, arrange an interview with one of the city

offlclals ard prepare a report for the class,



3)

4)

Give an oral report on the history of your

conmunity.

Vrite a paper on some outstending member of

your cormunity.

As a cless, llcst the outstanding features of

your community.

1

Z

7



"Meetinz Come To Crder"

Purpocse: To show the 1mportance of knowing how to organize
and conduct a meeting, how to spetk vefore a group,
how to listen, a2nd malze decisions collectively.

Pre-broadcast:

1) Recd handbook on Parliementary procedure.

2) List offices necessary to conduct class meeting.

3) Discuss duties of each office.

4) Run throurch a prepared "mock" tusiness meeting.

During broadcast:

1) Jot down the main school problems discussed
by the stucdent council,

2) Notlce the order of business.

3) Notice how motions are mace and voted on.

4) Pay special attentlon to the reports that are
given by individuels, and by standing and special
comnlttees.

Following broadcast:

1) Discuss the meeting that was heard... whet made
1t good? ot too good? Vas 1t well organized?
Was any busliness accomplished? VWas the floor
monopolized vy a few, or cdid all members get an
opportunity to express themselves,

2) List the necessary offices for a class organiza-

tion on the hlackbtoard.
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3) Appoint a temporery chairmen and elect officers
anc cormittees.

4) Run throuch a practice meeting, ctopping and
clarlfying polnts elong the way.

5) Conduct meetincs every two weeks, electing new
officers veriodically so that many students

wlll get experience.
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"What Do You lMcan?"

Purpose:t To ehow students that an extensive vocabulary
enables them to cormunicate thelr ldeas to others
intelligivly, and to understand the iceas of others.
Also, to motivate them to beccme aware of new
words and bulld thelr vocabulary,

Pre-broadcast:

1) Make 2 1list of 25 words that are new to the
En~lish language. Oppocslite each word write
1ts meaning. D2e prepgred to tell the class the
vay the wecrd happened to be formed. (You may
consult the new words section of an unebridged
dictionary).

2) Discuss ways cf enlarging your present vocabulary.

2) List 2s many misused words as you can (accent,
except; emong, between; a2in't; aren't I, etec.)

During the ©troadcacst:

1) Jot dovn any words thot are new tc you.

Following the broadcast:

1) For one week keep a reccord of the new words that
you meet wren you read the daily paner, magazines,
and textboolks.

2) Discuss prefixes and suffixes. Teacher rive a
1ist of them with tlielir meanings, Stulents give
examples of words that have these prefl:ies or

suffixes.,



3) Discuss synonyms and entonyms. TFor each of
the following words vrite at least one antonym:
city, young, sweet, harmony, polite, defeat, '
slovenly, captivity, public, mocerate, cruelty,

punish, truth, courteous, gorrulous,



Purpoce:
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"Let's Go To College"

To acquaint the students with various colleges
and universities and what these institutions have
to offer, and thereby arouce their interest in
thinking about their future and the work they may

want to do some day.

Pre-broadcast:

1) Tell class what occupation you think you rmight
be interested in pursuing.

2) Discuss jJob reculrements for these various
occupatlions.

3) Yake a 1list of colleges in the immediate area,

During the broadcast:

1) Teke notes on eny college which mentions occupa-

tlions in which you are interested.

2) List any special requirements which are mentioned,

Following broadcast:

1) Discuss general requlrements for college.

2) Discuss job opportunities ... flelds that are
“wide-open" and fields that are already full,

3) Using the vocational pamphlets and magazines
in the library, prepare a written report on the
vocation of your cholce.,

4) Write letters to colleges in wiich you are in-
terested, asking for information about thelr

courses 1n your vnarticular field.
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5) Write businesses or corporations reguesting any
printed material they may have wi:ich would be

of value to you.
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Purpose: To chow the need thcot students will hove for
writing business letters now ard all througch
adult life, and to show the lmportance of maling
business letters correct in every detall.

Pre-troadcast:

1) Read samples of the letters written by members
of the class last week after the "Career"
broadcast. Discuss and correct them.

2) Read material in textbook about business letters -
the forms of business letter, the prarte to a
business letter, the various kinds of letters.

3) Discuss general rules ccncerning business letters.

During broadcast:

Listen and tealite any notes you feel are necessary.

Following the broadcast:

1) Re-write your original business letter, three
times, once using the block form with cloced
punctuation, once using the incented form with
open punctuation, and, for the third time using
the nodified block form with eitlher open or
closed punctuation.

2) Collect as many different kinds of business
letters as you can and nork them as to form and
open or clocsed punctuation,

3) Find several examples of business let*erhead
stationery. Show tien to the class and comnent

on the effectiveness of each kind.
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"YThere Are You Going?"

Purpose: A follow-up on the "Career" broadcast in December,

to continue interest 1In occupations and bring

information to the students from people in the

various vocational filelds.

Pre-broadcast:

1) Review information discussed in December on

Job opportunrities, and present any new informa-

tion which has been gathered,

2) Go over any replies wiich students have recelved

from theilr business letters.

3) liake a list of the points the students will be

Interested 1n listening for regerding careers,

During the broadcast:

Teke any notes which pertaln to your particular

interest.

Following the broadcast:

1)

2)

3)

Divide class into groums according to thelr
occupational interecsts.

Groups will prepare & panel discussion to give
in front of class, in which information pertain—
ing to thelr particular career will be given.
Before giving the above panel discussions,
several interviews should be conducted with

people 1In the specified fields, and 2alcso,
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meterial frcm the reports vrepored in December
should be edited for use,

4) Give little skits on applying for a job.
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"Just A Few Lines to Say.."

Purpose: To show students that it's really easy and fun
to write friendly letters.
Pre-broadcast:

1) Brings samples of any stationery you use in
vriting letters,

2) Yhat are some subjects you can write about?

3) Write several beglnnings of letters which are
interest-arousings, Write several which are
dull, Vrite scme which are in bad taste., Dis-
cuss each of them, and why you classlify then
as you do. Do the same things with endings.,

During the broadcast:

1) lake a list of the kinds of social letters
mentloned.

2) Jot down any important rules you should remember,

Following thé broadcast:

1) Discuss the eight rules which you should follow
in writing interesting friendly letters. (Con-
sider the reciplent, reflect your personality,
include interesting content, hove on interesting
beginning, have a good ending, write in an
interesting style, write clearly and correctly,
write neatly and attractively).

2) Select one of the following sugrestlone for a
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letter. Write the letter and encloce it in a
properly addresced envelope. (Check it for
correction in form, parts, punctuation,
capitalization, and paragrapning).
a) Letter to your father or mother vho 1s away
from home on a trip. Describe how things
are at home,
b) A letter to a friend describing your activities

at school.



"The Dawn of Civilization"

Purpocse: To acquaint the students with the story of pre-
historic man a2nd the advent of "civilized" man.
Before the broadcast:

1) Discuss the difference between historic and
pre-historic times.

2) Look at pictures of pre-historic men - Piltdowm,
Java, Pekin, Heldelberg, Neanderthal and_Cro—
Magnon, Observe characteristics of each,

3) What do you think is meant by "the dawm of
civilization"?

4) What was recently discovered about the
Piltdown man?

During the broadcast:

1) Listen carefully so that you can plece the
various pre-historic men in the proper glacial
age perilods,

2) Listen for contributions early men made to
civilization.

Followvling broadcast:

1) Make an illustrated time line showinz the
developgent of man and his tools frcm the time
of the Java Man to the precsent.

2) Make a series of sketches of models of animals

of the Age of Reptlles,



3)

4)

5)

6)
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Write a play or radio script on the life of
prehistoric man.

Construct a minicture dlorama or set, showing
a scene of prehistoric times,

Look up some information about active volcanoes
that have made changes in the character of the
earth's surface during the last hundred years,
Prepare a written or oral report.

Draw plctures of the different pre-historic men,






Purvoce:
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"Alonz the Poetry Path"

To arouce in students an interest in poetry

and to give them an enjoyable poetry period.

Pre-broadcast:

1) Review with students some of their favorite
poems,
2) Have students bring in books of poetry which

they have at home or have selected from llbrary.

During the broadcast:

1)

Following

1) Enjoy the poems rezd over the air,

2) Jot dowvn the name of theilr cholce of the best
one rcad,

3) Be conscious of the poetry reader's style ...
Is the volice pleasing? Variety? EHold interest?

broadcast:

1) Students select poems from their books wiich
they wish to read aloud, and poems wiilch they
vant the teacher to read to then,

2) Make & notebook of favorite poems.

3) Do research on favorite poet. Glve an oral
report.,

4) Find several limericks and bring them to class,
Read them 2loud,

5) Try writing scme poetry.



"Tell lfe A Hyth"

Purpose: To ecquaint students with Greek mythology and
interest them in dilscovering other myths.
Pre-broadcast:
1) List any Greek gods you can think of.
2) What 1s a myth?
3) Tell any Greek myths you have heard.
During the broadcast:
1) Observe the technicues used by the story-teller.
2) lake a mental note of any practices she employs
which you would like to try in telling a story.
3) Listen carefully to the story, so that you will
be able to repeat 1t in your own words.
Following btroadcast:
1) Read a book on myths.
2) Prepare your favorite one to tell to the class.
3) List 21l the gods and goddesceg you can and
tell what they are associated with. (Apollo -
Sun, Venus - Beauty, etc.)
4) Prepare a drama of one of the Greek myths and

present to class,



"Here's How It Wos"

Purpoce: To show the student how much fun story-telling
can be by giving them an enjoyable story period.
Pre-broadcast:

1) List gqualifications you think a storyteller
should poscess.,

2) Meke a list of the people that you know who are
goold storytellers, Opposite tiielr nemes, list
the reasons vhy you enjoy listening to these
people,

During the troadcast:

1) Observe the techniques ucsed by the story-teller
to make the story interesting and colorful,

2) Jot cdowm any verbal mannerisms of the storyteller
which you found annoying.

Followinz broadcast:

1) Discuss the story to see how much of it you
renember,

2) Discuss any outstandinz qualities which the
storyteller poscessed.,

3) Prepare a list of stories, two of which you

could tell to each of the following groups:
2 class of primary children; a group of elght-
year old boys or girls; a group of hich school
students citting around a campfire; a group of
parents spending the evening at your home; a

wonen's club.
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4) Tell one of your stories to the class,

5) Discuss the steps necessary in preparing a story.



"Athenian Youth"?

Purpoce: To teacn thne relationshlp betiwreen health and the
highest type of citizenshlp through the study of
youth in ancient Athens.

Pre-broadcast:

1) Discuss what constitutes a good citizen.

2) List the duties of a good citizen in hiis honme,
his school, his community.

3) Find out how Athenian end other Creek boys
played, exerclised and cared for thelr bodies,

During the broadcast:

1) Note the Greeks' i1dea of cportsmanship.

2) Observe what they were taucht in school.

3) What did they think about thelr physical
condition?

Following broadcast:

1) Make a list of all the sames and sports the
boys of anclent Athens played. Do we uce ary
of the same ones today?

2) Explein why proper exercice and play not only
bulld strons bodies, but also develop character
and sportsmanship.

3) What are out leading kinds of recreation today?
State your favorite and tell why 1t 1s your favorite.

4) Learn the Athenian oath,

2Ideas for thls program were talken from, State Dept. of
Education, The Radlo Clagssroom Teacher's lManuecl. (Kansas:
Kansas Dept. of Instruction, 1947), p. 26.
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"Yhat's the Word I Wont?"

Purpose: To help students become aware of the value of the
dictionary.
Pre-broadcast:

1) Arrange thece words in alphabetlcal order:
cushion, realism, period, acknowledge, cdelay,
vagon, statlionery, rectitude, unavoidable,
tractor, rullding, element, xylophone, vaccine,
cabinet, expression, brotherhood, housework,

2) Discuss dividing words into syllables.

3) Review vhat you previously learmed about s:nonyms
and antonyns.

During the broadcast: ‘
Keep dictionary in front of you, and take part in
activities as sugrested on the broadcest.
Following broadcast:

1) Teacher give a list of words which you are to
divide into syllables. (Use the dictionary).

2) Look up the pronunciation of these words,
Practice them, then say them in class and have
students criticlize you: heilr, herb, cathletics,
disastrous, phace, phrese, courteous, laboratory,
hyphen, mortgage, recommend, versolration.

3) Chec the dictionary to cee if words listed

below should be hyvhenated, written sclidly, or
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wvritten as two wordst: half brother, basketball,
goodby, self mace, semicircle, bathroom, half
moon, hend bcok, thirty six, schoolhouce, well
balaenced, air cooled, 2ll around,

Use your dictionary every time you find a new

word in your reading,



"Juliug Caesor"

Purpose: To let students enjoy learning about the 1ife of
Julius Caesar by presenting it in its dramatized
form.,

Pre-broadcast:

1) Rezad about Julius Ceesar in textbook.

2) Discuss 28 much as you can remenber of what
you read.

2) Explain the remark, "Et tu, Brute".

4) Write the following on a plece of paper, and
have them ready to rearrange during the broad-
cast, They are milestones i1n the 1life of
Julius Caesar, ‘ ’
a) Gaul, b) "Crossing the Rubicon", c¢) Spain,
a) "You, too, Brutus", e) 100 B.C., f) ruler
of Rone,

During the broadcast:

1) Rearrange list you prepared earlier,

2) Enjoy the drama and observe any scenes that
you think are especially effectlive., VWere the
characters convincing?

Following the broadcast:

1) Discuss the questions listed above.

2) Compare and contrast Roman and Americen fanmily

life.



3) lake en album of dplographical portreits in

4)

5)

vnich you depict the life of several great
Romens ... Julius Caesar, larl: Antony, Ovid,
Hannibal, etc.

Write a paper on your honect opinion of Julius
Caesar,

Read Ben Hur or Creat Caesar's Ghoct. =Re pre-

pared to dlscuss these books orally.
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"let's Act"

Purpose: To arcucse an interest in students in acting before

2 group.

Pre-broadcast:

1)

2)

3)

Discuss some of the dramatic features of the
Julius Caesar play.

Discucss your favorite nlays. Your fovorite
ector, actress,

List the kinds of drama you are famlliar with.

During btroadcast:

1)

2)

3)

Note the varlous stages necessary in getting a
play ready to present.

Be aware of any actor or actress who, in your
opinion, 1s doing an outstanding Job. Analyze
why this is so.

Do you conslder gome of the acting medlocre?

Whet nekes it so?

Following broadcact:

1)

2)

Discuss the points you were asked to ccnsider
during the broadcast.

Chooce a2 committee to select three or four plays
to present to group for final cholce.

Hold auditions in class, and select a cast for
the play. Rehearse nlay and present it for

class,



L) Class analyze the play after performonce.
Decide how 1t could have been improved. Point
out geood features,

5) leke a list of plays thot would Te sultable

for your group to precent.



Purpose: To
to

"When In Rome"

nresent various phases of anclent Poman life

students and show how Rome i1nflucnced the world.

Pre-vroadcast:

1)

2)

3)

Review what 1s already lknown from the broadcast
and discussion on Julius Caesar,

Tell why you would or would not like to hove
been a student in ancient Rome,

Present your album of biographical portraits

to the class,

Durinz the broadcast:

1)

Kecep your textbook open to the map of the
Roman Empire and follow 1t throughout the

broacdcest.,

Following broadcast:

1)

2)

2)
4)

5)

6)

Imagine you are & Roman househcld slave, per-
heps a tutor to your master's children, and
write a few pages from a dlary you misht have
kevt.

Write a2 composition on how anclent Rome
Influenced the world.

Meake a model of a Roman houce,

Several people micht read about Roman tanquets.
Present an orcl report to the class.

Select a commlttee to prepare a Roman banquet,
and have class participate.

Point cut similarities and cdifferences 1n the

Roman banquet and our banquets today.
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"Spneak Upl"

Purposet: To beccne aware of good speechies by listening to
the finalists in the school's public speaking
contest,

Pre-broadcast:

1) Discuss the qualities that a good spzech will
possess,

2) lList the tralts a good speaker will disvlay.

%) Discuss the kinds of spceches,

During the broadcast:

1) Decicde which sveaker you think should win,
Be prepared to tell the class the reason for
your decislon.

2) Note any place in any of the sveeches where
you would hrave sald something differently.

Followling the brocdcacst:

1) What benefits can be derived from tecoming a
good public cpecker?

2) Analyze ecch of the speeches given. Vote on
the one you would neme the winner. Tell why.

3) List people who in your opinilon are interesting
speakers., Tell wvhy.,.

4) Divide the class into groups, according to
types of speeches (informative, persucsive, en-
tertaining, ete.), and have each person prepare

2 J-minute speech to give before the class,



"Build M

A Castle"

Purpose: To acquaint the student with life during the

Feudal Period.

Pre-broadcast:

1)
2)

3)

Discuss the meaning of the term "Feudal Period".
Have any member of the class who has seen a
castle, tell about 1it.

Draw a floor plan of a feudal castle,

During broadcast:

1)

2)

3)

Find out the stages a boy goes throuch to

become a knight.

Listen for a description of the various sections
of a castle.

Find out what a serf was. A vassal,

Followling broadcast:

1)
2)

3)
4)
5)

6)
7)
8)

Discuss the Feudal System.

Describe the features of a feudal castle - Dboth
the good and bad features.,

Write a poper on how the knichts spent thelir time.

Read llen of Iron in class,

Give an oral report on "Chivalry Is llot Dead",
comparing Feudal days with the present time.
Draw a pnicture of a castle,

lMake a catapult.,

Descrive weapons used in Feudal days.
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"Conversation Piece

Purvocse: To show stucents thiat conversation is an ert
which can easlly be acquired if a few simple
rules are followed.

Pre-broacdcast:

1) Tell why you taink it is important to beccme a
good conversationalist., Or wvhy it isn't.

2) Name people whom you have enjoyed talking with,
Tell why it was a good conversation,

3) List the cqualifications for 2 good conversa-
tionalicst,

4) What topics have mace interesting conversation
with your family and friends? Why?

During the broacdcast:

1) Observe techniques whicy you find plecsing ...
annoying.

2) Listen to see how ruch you can get out of the
content of the conversation.

Following broadcast:

1) Discues the techniques applied in the broadcast.

2) Decide what current prorlem in your community
would be an excellent toplec for conversation.
Vhy?

3) Review "do's and don't's in conversation" in

your textbook. Prepare & chart on which you
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analyze yourself as a good conversatlionalist,
Work on your weak points and check your chart
arain after a couple of weeks ... & month,
Divice class into grouns of five. Zach group
decides on 2 toplc of conversation, looks up
Information on suvject, tien without rehecarsal

converses before rest of class,
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City Alr Is Free Air"

Purposet To continue the study of 1life durins the
Feudel Period.
Pre-broaccast:
1) Review what has been learned about feudelism
and life during thet time.
2) Tell vhet you think is meant by the statement,
"City Air Is Free Alr".
3) Show class the projects you hove made for this
unit,
4) Have student with art ability drew a floor plan
of a castle on the board.
5) Tell anything you know about monasteries.,
During the broadcacst:
1) Listen for explanation of statement, "City Air
Is Free Air",
2) What 1s the threefold vow of & nmonk?
3) Jot dowm any terms peculicr to the Feudal
Period wvihrich you may not have known.
Following broadcast:
1) Discuss the above points.
2) Read stories 2bout Xing Arthur end his Knichts
of the Round Table,
3) Prepore a wrltten report on the Cruscdes., This

nay be in the form of a dlary 1T you like,



4)

Give an oral talkx on "The Crusaces were
Successful Failures",
Write 2 composition on "The lionks of the
Ages Served lankind in lMany Veys".
Prenare round-table discucsions on:
Was feudallsnm a necessary and rnatural
growtn of the breakdovm of the strong

covernment of the Roman Zmnire?

168
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"The Art of Listening"

To point out to the student that the rcod conversa-
tionalist is, at the same time, a good listener,
and that much will be learned by the verson who

nows how ond when to licsten,

Pre-broadcast:

1) Yhy do you think it's important to learn to be

a listener?

2) Vho in your class do you think is a good

listener? Is that person also a good

conversationalict?

During broadcast:

Listen carefully so that you will be able to re-
create 2ll or nost all of the broadcast without

the aid of rotes.

Following broadcast:

1) Cne person nmay start the discussion of the

broadcast and relate as nuch of it as possible,
The rest of the class licstens, and another

person adds &s nuch 2s he can, and so on, until
2ll the points of the broadcast have been nen-
tioned.,

Analyze yourself os a listener. Think of some
snecific instances vhere you were a pgood listener,

Think of other instances where you were not.
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3) Proctice listening to others when in 2 ~roup,
when conversinz with one person, and when in
2 clascsroon,

4) Prepare a descriptive written report on your

listening activities over 2 veriod of a weelz,
- i
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"The Awalrenings"

Purposet:t To understand how the man of Europe, interconm-
municating with the men in the Zastern ledlterranean
to better hls living concitlons, recelved new
visions wirich inspired nim to recepvture the
civilization of the anclent werld and bulld a
Renalssance culture,

Pre-broadcast:

1) What does "Renalssance" mean?®

2) Find out, from outsice reading, who some of the
famous explorers of that period were,

3) Tell the class what the four remorkable in-
ventions were that changed the ways of living
and ways of thourht.

During the broadcast:

1) Discover hew the four inventions discusced
before the Ttroodcast ciranged the ways of living
and thourht.

2) Learn about the religlous situation during the
Renalcsance,

3) Find out what "the Black Art" was.

Following oroadcast:

1) lake an illustrated mep of the journeys of
larco Polo. Use cut-outs and sketches.

2) Read Vgst lorizons by Mary S. Lucas,
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3) Draw a cartoon entitled "The Eridre of the
Renaissance", which will chow how the PRenaissance
led from the medieval word of feudalism to
the world of modern nations.

4) Prepare a talk on: "The Needle Points the VWay,
or The Story of the Compzes"; or "The lioling of
2 Eook, or The Story of Printing".

5) Dramatize an incident in the 1life of one of

the famous exnlorers,
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Purpose:t To show students that being a food speller is
not an lmpossible task., The school spelling
contest 1s broadcast to prove that point.

Pre-broadceast:

1) Why is it inmportant to epell correctly? Put
2 licst of reasons on the board.

2) What words give you trouble?

3) How do you go 2bout learning to spell 2 word?

During the broadcast:

1) Write the spelling words down on a plece of
paper before the contestant answers.

2) Close your eyes and visualize the word.

3) Think of a definition for each word after
you have written it.

Following broadcast:

1) Go over the 1list of sugrections in your textbook
wihilch should help you learn how to svell,

2) Teacher will give you a list of sentences in
which a word, often miscpelled, 1s only partially
included. ¥You fill in the blank correctly.

3) Rewrlte the following words and add "ing" to
each one. llake any other changes thet are
needed. come, omit, gwim, wesh, begin, admit,

hope, use, plan, stop, study, picnic.
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5)
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The miscsing letters in the following words cre
"ei" or "ie". Rewrite the words znd put in the
correct letters. re__ve, n__ce, c__ling,

n _ther, for__en, s__ge, acnh__ve, conc__t,
1l__sure, s_ ze,.

Get in the hablt cf lookinz up words in the

dictionary if you don't know how to snell

them., Proctice writing them correctly.
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"Aceless Art"

Purpose: To si:ow how the man of the Renalssance by his

thought and hard work leid a firm foundatlion for

culture by contributing Renaissance art, mucile,

architecture, and literature to the modern world,

Pre-broadcast:

1)

2)

3)
4)

Review what we have learned from our previous
broadcast and discussion of the Renaissance,
List as many of the artlests of the Renalscsance
2s you can and tell about one of thelr cutstand-
ing worls.

Who was the "perfect painter"?

What 1s meant by the term "The Golden Are of Art"?

During the broadcast:

1)

2)
3)

Jot dovn nomes of any famous artists of the
Renalssance you do not already know about.
Learn 2bout literature of the Renalssence pneriod.

What cdeveloped in the musical world?

Following broodcast:

1)

Make an 1llustrated book of the artists of the
Renaissance. Include prints of some of the
great masterpleces,

Write a poem about the Iliona Lisa, Lorenzo the
Magnificent, llagellan, or some other cclorful

personality or some moving event that highlichts

the Renalssance.
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3) Prepare a composition on the "Revivel of Learning".

4) Congrecational hymn sinsing begoen in the
Reformation. Arrange a nmusical progrom with
phonograph recordings of some of these early

hymns and also of the modrigels and chorals,




CHAPTER VI
SAVPLE SCRIPTIS

This chapter consists of two fifteen-minute radio
scripts whichh heve been designed for use in the classroom,
These are typlcal examples of the manner in wiich materiel
pertalning to Enclish Orientation micht be presented, throuch
the utillzation of radio in the clascsroom.

The first script, "Along the Poetry Path"l, is part
of the English serles. Specifically, it is to be present-
ed durings the unit on "Enjoying Literature". Its main pur-
pose 1s to aroucze 1In students an interest in poetry and to
glve thiem an enjoyoble poetry period,

The second script, "Bulld Me A Castle"e, is part
of the Soclal Studies series. It is to be nresented duvring
the unit on the Feudal Period. The nmaln purpose 1s to
acquaint and interest students with 1life curins that period

of history.

1Matcrial for this progsram was obtalned from,
Jacob M, Ross, Blanche J. Thompson, and Evan Lodge, ’
Adventures in Reading (Vew York: Harcourt, Brace and Co.,

1952), pp. 686.

2haterial for thls progrom was obtalned from,

Lester Rogers, Fay Adams, and VWalker Erown, Story of Fations
(ew York: Henry Holt and Company, 1949), vpn. 250-90,
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"AIONG TIE POZTRY PATH"

(15-17inute)
2
|
CAST # .
[]
[
Announcer

Dorls --- teacher (able to read poetry)

Jack --- man (able to read poetry)

SPEZCIAL EFFECTS: Piano (background mucic)
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"AIQIG TEE POZTRY PATH"

January 20, 1927

ACR:

UP AI'D UI'DER Qir CUE I'CR:

Good morning, boys and girls, There's lots of
fun for you this next fifteen minutes .. and no T?
work involved .. Just Join us as we wander "Along » 

the poetry path".

UP A'D CUT CIXT CUE

You know, people have been havin~ fun with voetry
ever since the earliest times, In the faravay,
dim past, the troubadours and mincstrels uced to
wander about the countrysicde from castle to

castle singing story-csonss. Kings and servants,
cenerals anc camp followvers rathered to welcone
these men who brourht them entertalnment. Did you
realize that poetry could be in the form of a cong?
.o In a later time tan the troubacdours, btut still
before the days of v»rinting, shorter story-noems
becamne povular, These were called folk ballods ..
They were glven to music and hancded dovm throuch
the ages by word of nouth., Then, after printing
became popular, peorle began writing dowm their
stories in verse. Today, we have voems to sult

every taste .. I'll bet there are socme of you who



DCRIS:

voetry, it's becauce you just haven't h

1~
[€0)
o

-2 -

doubt me, don't you? Well, here's scmething to

tihink cbout then .. 1f you think you don't like

p ned to

a1

"run into" the right poems for ycu! Todey, let's
see 1f we can't find some poems that even you

willl enjoy. Ilere to read scme poetry is a2 nerson
whom many of you know; verhaps some of you have her
as your te&echer .. lles Doris liccIrice.

Hello!: You know, Jeck is risht when he says +thot
poetry can be fun. Iy students think so .. and I
hope you will too after you've heard some of the
selections we find alon~ the poetry peth. Life
would be ratier dull if it weren't for a little
nonsence nov and thien., The first roem we have
today 1s based on the 1ldea that a mon-eating shork
won't ect .. well, that would be telling. Licten

end Tind out:

llost ciilvalrous fich of tl:e ocean -
To ladies forbecaring and nmild,
aouglhh hls record be dark, is trne men-eating sha

Yo will ect neither women nor child.

He dines upon seanmen and slipners,
And tourlcsts 2ls hunger assuace,
And a fresh cabin boy will incnire him with Joy

If he's past the maturity ece.

ri
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DORIS:
(CONT.)
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.

A coctor, 2 lowyer, a preacher,

He'll cobble one any fine doy,

But the ladies, Cod bless 'em, he'll only address

‘en

Politely and ro on his way.

I can readlly cite you an instance g q
“ere a lovely young lady of Breen, ’

Who wes tender aond sweet and deliclous to ect,

Fell into the pay with a2 screan.

¥
J—

.

She strucgled and flounced in the water,
And sirnaled in vein fer her berk,
And she'd surely been drowned if she hedn't becn
found

By the chlvalrous man-ecting sharik,

He vowed 1n a marrer most poliched,
Thus soothing her impulses wild;
"Don't be Irirhtencd", he said, "I've becn
properly bred -

And will eat reither weman nor chila."

Then he proffered his fin and she took it -
Such a gallentry none can dispute -
Whille the pascencers cheered as the vessel they
neared,

And 2 broadside wes fired in sclute,
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DCRIS: And they soon stood alongcide the vescel,
(cont.)
Wien a life-saving dinghy was lowered

With the pick of the crew, and her relatives too,

Ard the mote and the siklpper aboerd.

So trey took her aboard in a Jiffy,

v >

Ard the chiorl stood attention the vhile,

S

Then he raised on hils flipper and ate up the skipper

And went on his way with a snille.

And tis shows that the prince of the ocecn, b
To ladies forbearing anrd nild,
Thourh hils record be dark, is the man-eating shark

o wlll eat neilther wemen nor cl:ild,

-

That's "The Rayme of the Chivalrous Shark" by
Wallece Irwin .. but, rirls .. I'm not so sure that
I'd put too much trust in thot information if you
ever hanpen to be out in shark territory. I'm
afraid thaet not all shearks are as chivalrous as this
one.
JACK: Say, have you heard cbout the lady of Lymnn?
DCRIS: o, I don't believe I have., Vhat cbout her?
JACK: Well ..
There was a young leody of Lynn,
Who was so excescsively thin,
Thet wnen she agsaysd

To drink lemonoce

Sne slipped throuch the straw and fell in,
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DCRIS: I night heve lmmown you were up to scmetiing like
that., I knrnow a few of thoce limericlis too. Fow
ebout ti:iss
An evicure dining at Creve
Found culte 2 large rmouce in his stew
Said the welter, "Don't shout
Ancd wove 1t 2bout,

Or the rest will ve wantins one, too."

P P A P U -!

Or this one:

There's a dowager necr Sneden Lending
Waose manners are blulf and commancding;
It 1= one of her Jests

To trip up her guests,

For che httes to keep gentlenen stending.

JACK: Hm .. and tls i1s a form of poetry?

DCRIS: Yes, ond there cre a lot nmore of thoce limericlis,
but richt now, since we're epproaching the birthdey
of one of our great Americans, I tliourht rerhaps
you would read the next poen I have licre,

JACK: Ilet me guess .. a great Americen .. birthday must
be in February. It rnuct be either Lincoln or
George Wasnhnlncton., Right?

DCRIS: Yes, it's Abrchoem Lincoln. The poem pilctures
Lincoln throurh the eyes of 2 simple, plain-crneaklng
farmer., The awkwardly phroced lancuece, wilch has

a conversationcl cuelity, helns to strensctihen the
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impression of Lincoln's :inéd, unaffected, neichborly
spirit. Thile Izind of poem is called a cdramatlc
nonologcue - that ie, the espnoken words ol one person
telling of some ilmportant or dramatic incident, I
think you'll 211 enjoy 1it. Co ahead, Jaclk,
JACK: All richt.

"Lincoln? -

Well, I weas in the old Second Il2ine,

The first regiment in VWeshington from the Pine

Tree Etate.

Of course I didn't get the butt of the clip;

ct

We wee there for cuardin' Weshincton -

Wle was all green,

"I ain't never ben to but onc theater in my life -

I didn't know how to behave.

I 2in't never te csince.

I cen sece as ploin as my hat the box where h
sat in

When he was shot.

I can tell you, sir, that was a panic

When we found our Presldent was In the shane he
was in!

llever saw a csoldlier in the werld but whict 1liked hinm.

- —r <. ‘."‘:‘7!
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JACK: "Yes, sir. Iile looks wos xind o' hard to forget.
(corT. '

He was a gpare man,

An o0ld fermer.

Everytiing was 211 risht, you know,

But he wa'n't a2 smooth-appearin' men 2t 211 -

T'ot in no ways;

Thin-faced, long-necired,

And a swellin' kind of a thick lip like,

"And he was a Jolly old fellow - always cheerful;

He wa'n't so hish but the toys could tallk to him
thelr owvn ways.

Whlle I wos servin' at the hospital

le'd come in ond soy, 'You look nice in here,’

Praice us up, you lnow.

Anc he'd bend over and tzllr to the boys -

And re'd talk so good to 'em - so close -

Thet's why I call him a farmer.

I don't mean that everything cbout him wa'n't
21l richt, you understand,

It's just - well, I wcs a farmer -

And he wes my neighbor, anyboly's neichbor.

"I ruess even you young folks would ‘'a' liked hinm."
DORIS: Thank you, Jack. That was "A Former Remenbers
Lincoln" by Witter Bynner. You know, that voenm

always makes me feel as 1T that farmer 1s carrying



DORIS:
(cont.)

JACK:

DORIS:

DCRIS:

JACK:
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on & conversation with me., Ilaybe some of you hed
that feeling too. It certainly paints a vivid ple-
ture of Ab ahem Lincoln. Ve're keeping you busy
tizls morning, Jack .. but now, I have another
fevor to ask,

I don't mind 2t all .. I said poetry can be fun,
and I meant it. Vhot's your next rcouost?

I'm going to read a couple of poems now, end I
was Just thinking how nice it would e 1T I could
have a little backcround nmucic. Do you surpocse
you could oblice?

Yes, but what ¢&id you have in mind .. socmething
fast and nevnny, slow and drecmny .. what are you
colng to read?

I'd like to have some smooth, fliding music ..
sometring to siiim through the wuter to .. I'm
goins to read atout fish. You know, ever since
people have put fish Into bowles and aquariums so
that they could stare at tihem the fish have been
staring richt back! In tiils poen, the noet, liox
Ezastman, is half humorously, but half seriously,
too, sugresting a lilkeness between the fishes on
display end the people who stere at them. Sce if
you can discover that likeness 2s I read "At the
Aquerivn" by Mox Zeostmen.,

(POVIDE SACKCROUID IIUSIC Ol PIAIC)
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Serere tiie sllver fishes rlice,
Stern-linped, ond pele, and wonder-eyed!
As, thrournh the aged diepc of oceon,
They glice with wvan and wavy notion.
They hove no patnway wiere they o,

They flow like water to ond fro,

They watenh witiy never-winiins eyes,

They watch with storing ld surpric
They watch with storing, cold surprice,

The level people ia the oir,

The pcople neering, pecring theres
W wencer 2lso to and fro,

And Inow not Wiy or wiere they ro,

Yet hove a woncer 1n thelr eyes.

Scmetimes 2 pale and cold surpricse.
ere's a voex I tiirk you'll erjoy, esnecially if
vou will ricivt now cloce your eyes a noment and
thinlz of 2 very elderly nmen you know. Plcture hinm

L

s vou've seen him mony times, slowly movin~ dowvm
the strect with the aid of lc cone, [ave you
ever stopned to recallze tiol once e was youny
lile you .. and soncdey you will be old like he?
Thils poem ty Cliver Vencell Holmes ig ccalled

"The Lost Leaf",

SITEAX ITUSIC Il ZACKCROULD)

e
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I saw hinm once bpefore,
As he pasced Ly the deor,
And agein
The pavenent stones resound,
As he totters o'er the rround

Tith :is cane.

They coy thet in his prine,
LZre the nruning-iinife of Time
Cut him dowvm,
ot a better man was found
By the crier on nis round

Throughr the towm.

L.

Zut now nhe walks the streets,

And he looks et all he necets
Sad and wan,

An¢ he sholes his feeble head,

Thet 1t seems os 1f he said,

"They are gone."

The mocey narvles rect

On thie lips tiizt he hos »resse
In their bloomn;

Ancd the nomes e loved to hear

Ilave been carved for many a year

On the tonb.



Ion~ ago -

That he had o Roman roce,

And 21s cheelr wag lile a2 roce
I~ the snow.
But row nic nose is thin,

Ancé 1t rests upon 2ies chin

like a2 cstaff,
And a crook is in iis back,
Anc a meloncholy crock

In hls lauch.

I Imow it 15 a

Tor me to cit
At him here;

But the old three-cornered hot,

Anc the breeches, and all that,

Are so oueer!

>
5

)
).Jt

f I should lilve to Dbe

The last leaf upon the tree
In the cpring -

Let them emile, 2s I do nrow,

At the old foresalien tougch

Yhere I cling.

A rather touchlins poem, don't you thi

129

nz?
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the final selection, e cheongce the nood a it to
tell vou cbout "A Trip on the Erie Conal", Canal
traffic wvoas slow and hot, and the rougrh canal nren
nad lots of time for sincing and Joliing. IHere we
sce sonmetiing of thelr rouch-and-ready hunor. Do
you tiink the cook really apprecicted 1t? Licten.
You may talk about pnleasures
nd tripe on the laoke;
You bet, talzes the calke,
With the beefstealr 2e tough
As a firiting cog's neck
And the flies pleying toag

With the cock orn the cdecl:.

The cook, cshe's a dalsy;

She's dead gzcne on ne.

hes flery red heir;

And she's sweet twenty-tihree.

She's cross-eyed and frecliled;
She's a derlings arnd a net.

Ané we u-e her for o headlicht

At richt on the deck.
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DORIS: So haul in your towline
(coiT.)
Ard pull in your slaclk;
Telze a rcef in your troucers,
And straighten your baclk.
And pind whet I eay,
Driver, never forget
To touch the nmules gently
When the cook's on the deck.
A Trip on the Erie Cenzl .. a poem in song form.
Just as 1s the old cowioy song, "Oh, Zury Me llot

', and "Whoopee T1 Yi Yo'".

on the Lone Prairie'
Perheps thie ballad i1s your favorite zind of poenm ..
llaybe you prefer lyric poetry or drematic monologue
.. It really coesn't metter which kind you enjoy
nost, because there are huncdreds and hundreds of
voens to fit every mood, every incdivicducl taste.
You may like to read about advenvure, sports,
rcmonce, trovel, animclg, nusic, nature or nmany
other subjects., Whatever you like, there 1ls poetry
for you, Tallx it over with your teacher. £h '11‘
e glad to help you Find the poeme you willl enjoy.

TIEYES SITEAX Iil AI'D HOLD UI'DER FCR:

DCRIS: It's been fun having you Join us 2lonz the poetry

"

path todey. We hope you've enjoyed it too.

PS

TIELES UP _AID CUT CIl CUE.




"BUILD IME A CASTLE"

(15-I7inute)

CAST
Announcer
Joe -- Boy about eleven
Jim -- Boy about fourteen

Jene - Girl about twenty

SPZCIAL EITTCTS:

Sound -- Door Slems

lusiec -- llusical Bridge
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"Build Me A Caostle"

Avbril 10, 1957

UP_AND UINTER Ol CUE

AITICR:

(]

TS

"Build lle A Castle", precsented by the Eirh School
Radlo Vorl:shoop.

CP_A'D CUT CIT CUE

ATICR:

JIl:

JOLt

If you like to read about King Arthur and hils
Knichts of the Round Table, and castles, and
exciting adventure, you'll know exactly how Jin
Erown felt. Right now he is buseily at work =t
the dining room teble with scme plaster of Paris,
(O CUE) What do vou think you're doin'?

You wouldn't understand. It's 2 project for
school,

Well, whot is 1t? Locks 1ike & castle .. sorta',
It is 2 castle, but I'm not dene with it yet, so
don't melze any wise remarks.

Aw, I wce only Xxidding. Cee, they muct have hod
a2 lot of roome in thoce castles., Do you have any
idea how many?

Wiell, no .. but I Inow what klncs of roocms they had.
And I know where they were in the castle, If you
really want to know, I'll show you the floor plan
I nave, It has 21l the pearts of the castle.

Sure, I'd like to look it over.
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You haven't studied about this yet, but you will
next year in history class,

What'e that circle all around the costle?

That's called a moat, It's really a dcep ditch
filled with water. You see, the reason the castles
were bullt 1n the first nlace was so that the lord
and his family and 211 the knichte could be pro-
tected from enemies., They bullt thelr castles up
on & hill or in some other place that was hard for
people to get to. Then they dug thls ditehr around
1t. The only way aryone cculd get into the castle
vas to cross the moat on the drawbricdge., But, 1if
enemles tried to come near the castle, the draw-
bridge. Eut, 1f enemies trled tc ccme near the
cactle, the drawbridge was ralsed and became part
of the strong wall,

That's a funny name for a room there .. "keep" ..
vhat's thot?

It's not just 2 room .. It's 2 big ctone tower,
It's the strongest nart of the castle. The walls
are real thick, sometimes as nmuch as twenty feet

at the Tese. IEven at the top of the tower, they're
at least cix feet. This "keep" wac the nloce the
people went vhen the castle was belng attaclied.

They kept the »nricsoners in the dunceon down Telow,
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JIM:

SQOUID:
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Gee, a cactle was quite a ploce, wasn't 1t?
Whet's tiils mean here .. chepel .. and here .,
stables?
Oh, the incside of a castle looked just lile a
little villoge., It was big enough to have both
an outer courtyerd ond an irner courtyard. And
there were all kincds of 1llttls chops in the outer
ccurtyard .. carpenter shops, balkery, tallor shop,
stairles for the horses, ancd other chops, tooc,

DCCR STLAI

JAIE:

JAITZ:

JII:

JAIZ:

JIM:

JATZ:

(CALLING FROM OFF 1IIKE) Fi! Anybody hone?

It's Just sis. (LOUDLY) Yezh, in here.

Boy, I'd like to have lived during thoce days ..
Just trnink of it .. living in a real castle.
(FADING O MIKE) Thot's t-1s? VWho'd went to live
in a castle? I wouldn't.

Wny not? They were shorp
Sharp? ESure if you call cold, dark, damp rocms
sherp.

Oh, they were not. Were they, Jim?

@]

Wwell, yeah .. they were, beczuse the wallc werc co
thick and the wincdows were Jucst tiny slots in the
gices.

Besicdes thot, they didn't keen things very cleon.

They fed the degs risit from the table, so there

were always bences all over the floor, maliings it

¢irty andéd greasy.
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JOE: Dicd tiey have reguler nlates and sllverware in

ti:oce early days?

cy
>
t

That's another tiing. They cidn't uce forls,
lotes, nopkilns or enything like theaet, They hed
big pi“ces of stale bread that they nut thelr fcood

on. Later, they uced thincs made cof wood.

JOE: Gee, cis, how do you lnow so nmuch atout 21l this?
JAIES I've been to eschool, too, vou lnow. We lecrned

that when we were ctudyin- th¢ Teudal Period, and
Inlghts, and chivelry and all,

JIITs There's one t-ing you forgot thourh, Jere. Thot's
the rind of clothes ther wore, I'll bet you would've
njoyed wearing scme of thosce Jazzy costumes,

JATZES Yes, and they haod fancy heocddresces, too., That
nirht hove been fun .. At least .. for a little
vnile,

JC= ra, I can just see you now with your
traic¢ed con top of your ead, or cone fancy cop

Diled & mile hich,

JAIT: h, it wouldn't have been as bed os 2ll thot.
(PAUSE) Sey, 1e mom oround? I haove %o checl: with
her on conetiing.

JIM I think she's out in the boek yard; she wos o few
inutes oro.

JAIZ: Okey, thonks. (FADIING) 1I'1ll leave vou two to
rour castles,

¢C=e Cee, rirls don't lmow whet's fan, co they? I woncer

4

vhet girlc ¢id 21l dey in the cocstle,
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well, they lecrncd how to sew cnd emhroicder,

They were tau~nt how to dress the wouncs of on
injured ni-t, I suppoce tlhwet cone in hiondy.

And they learn=d to sing, ond dance, and ride, and
hunt, too. Thils was so's they could Join the
Inil-hts.

I'11l bet Jane would have liked thot.

Yeoh .. but it was fellas our o-e thiat really hed
the fun.

Wict would we e dolng now?

1

WVe'd Pe in the middle of our tralinin~ tc beccme a

knisht,

Gee, ¢o ycu nmean thaat we wculd really ve kni~hts
if we 1lived durins tloce days?

Probeily .. but we'd hove to stort troining when
we were seven., The firet step to becoming a
knicht ic beln~ a negre. Thet's from seven veors

- - - -

0ld to fcurteen.

l.h
3
(0]
o0

Thet would ve do 2ll that t
Well, there's one tiing ve wouldn't do. Thet's egnend
time studyins recdins end writing., Lots of Inights
never even linew how to read or write thelr own

nanes,

Thrt'd be okay with ne.

But, we would hove to lecorn to Tte rentlenen.

(GROAIING) OCh! So what 211 would we hove to do?
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JIM We would have to leozrn to Tte nolite, ond wait

le arnd do wnat

they asked us to. Ve would learn to ployr Toclizammon
and chess and to sing,

JCE: Avw, that's siessy sturlf.

JIis h, thot isn't 211, VWe'd lecrn how to ricde our
norses ard toke care of them. We'd have to be
able to spring to our horses withiout a stirrup.
We'd be trained in swimming, fencing, and boxing.
We'd nelp the lords and ladies in huntingc. On,

ard erotler thing, we'd help the scuires keep the

lord's weapons and armor in good ccnéition.

oy
(@]
-

low, that councs more lilke it. I think 1it'd be

pretty gcod Trelng a page. Vaat nhernens vhen we

reach fourteen?

JINM: Tohen we enter the second stage of training fer
knichthood. We'd be saqulres,

JOE: I'1l bet that ic even more fun, eh?

oIl ell, there are lots of JoTs to do as a sculre.

Ve teach the poges and the ¢irls, and are on hand

vwhenever the lord wants us., Ve carve the nect,

and talze care of mbst of the service ot the table,

We go to war with our lord and corry nils shield,

helmet and weanons. Ye help im »ut on hls arnor,

©

end stay cloce by to help wihen necessary cduring

firat,
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That »art socunds exciting.

Yes, but don't forret, o squire a2lso hos to walt
o the ladles, and pley checss and tennis with then,
and scnetimes walk in the goarden with them,

I can sce why 2 guy'd went to hurry ond beccne a
Inight.

And oy, that was really some ceremony, vhen a
sagulre was going to become a knight, First he hed
to have what they called the path of purification.
Then he put on red, white, and bloek clothes,

How come thoce colors?

The red stood for the ©blood he was willins to

ghed for nis Church. The wilte showed that he was
pure and clcan in mind., The plack was to remind
2im of ceath which comes to 21l péople.

Then was he a kniht?

No. He spent 2 rni-ht of "watching the arms" and

faest

He

ng and nraying in the chmurch. Then the next
day, the sgulres, and knights and ladies all cane
to the courtyard. TFriends helped ecch sculre with
hls armor and sword. Then, the final step conme
when the squire's father or the lord stroked him
on the shoulder with the flat side of a gword,

He said sonething at the seme time, but I forget
waat 1t was,

Gee .. then he'd be 2 real inight.
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Thet's richt,

(FADIZG CIT MIKE) Say, are you two still tallking
avout castles?
Maw .. we finished that. I Juct learned how to
beccme & knight.

(LAUGHINGLY) Oh, you aid? well, you'd@ better get
dowmn off your hich horse, becauce nmothier wants
Jim to come out in the baelr yard and help her.
(HEAVII'G A 7IG SIGH) Oh, me! I'm notiing but a
serf,
A serf?

(DRAJIATICALLY) Yes, a nmere peasant .. a seni-slave
.. bound to the land, and ruled by a lord - oy
rnotlher!

(LAUGHINCLY) Oh, you're imposcsible! You've really
let thls feudel period go to your head.
So, whet's a serf, I asked you?

(STILL BEZI!G DRAIIATIC) Really, ny cdecr lad .. it's
quite simple, but since duty calls, I nucst ro at
once,
Avw, gece, cis .. vhat was he talliing cbout?
You rea2lly are an inguisitive one today, aren't you?
I didn't know you had such a2 tilrst for knovledce.
Well, thie stuff's interecting. Whot's o serf?
All right, 1f you really want to know .. a serf was

a person vho was forced to give up whot little land
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JATE: he rnay nove once had to see

. protection from the
(coum.

lord. He had to give up hils freedom and become
he property of the lord. Ile worlied the lond and
¢id 2ll sorts of monual laobor, Il was bound to
the lancd, so to speak .. sort of a slave. Do

you understand?

JCZ: Yeah, sounds like a pretty rouch deal, Then, you
either had a castle and becane a lord, or you hod
nothing and became a serf, Rignt?

JAT=: | Iot completely. There were a2lso peasants who
lived in the villoges .. and then, there were the
vassals,

JCE: That's a funny nome, Yhet was a vasszal?

JATES A vassal was a freeman who made & bargain with a
rich notle., IHe had a consideratle anmount of land,
but we.s not nearly as wealthy as the lord. In order
to get protectlion he would gilve nhils land to the
rich novle and r:celve tack only the ure of it, The
lord promised to protect him, and the vassel in

turn promicsed to do military service for is lord.

JOE: I don't think I'd like the 1dea of giving up nmy

land to come rich ~uy like thoet,

JAIZ: You would like to be secure incide the castle walls
durins 2 big battle, wouldn't you?

JC=¢ Sure, I suppoce so, but it scems that ti:is lord

trould ret a lot of powver,
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He cid, ©tut there was o rood relationship between_
the lord and vassal, so 1t wesn't too much strain,
(PAUSZ) By the way, whcot shall we do witl: these
tiincs on the dining room toble? I'm ceing to have
to stert getting dirmner ready.

Jim sald he was malizln~ the cacstle for a project

in echool, but it ien't finicshed yet.

Well, it can't stay here. Go 2slz hin ..

DOOR SLAI'S

3

JIe

JIM:

Oh, here he c-mes now. (CALLINIG) Jin, ccnme in
nere a nlnute,

(FATIIG CU LIKE) Waew, what 2 job! Yeah, cis,
what do you want?

Plecse tell me whot you intend to do about tiils
cactle of yours,

Ch, I'm roin~ to finish it u» tornight and telze it
to school tomorrow. Pretty good, con't you think?
Yes, I guess co; but it nuct have been a lot of
work. Why dicdn't you do sometiing elce?

I ¢idn't want to do the same t-inz everybody else
¢id, so I thourht I'd try tiis.

Ard viat are the other ics doing?

Lots of tlhen are Jucst writing pevers on 1ife dur-

ing the Feudal period .. You know, "tell about

.

inichthood", or "cescrive a mecl in the castle",

things like thct,
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I should think thoce would e gocd rrojects.
Ch, sure, they're okoy. Somebody is melking a
notebook on the weapons and armor the knlshts hod,
And one of the guys is meling a catapult.
A cata,., vho?
A catepult. It was a machine thot tosced cstones or
ot iron over the walles of the castle .. Kind of
a "souped up" sling shot.
You rean someone's poings to male one of thoce?
Well, a snall mocel of one. It'll provably work,
too., This Xkid's pretty ccod at making ctuff lilke
that.
Thils iesn't eolving ocur immedicte provlem. Iliow,
pick uwp 21l of your motericls and tolie them into
your roonm, and then you can finlsh it in there
after cdinner.
Olray, Jane, you win. Come on, Joe, give me a hand,
Then, if you're going 4o continue this éiscussion,
£0 into the living roonm so you'll be out of the
way.
(FADING OFF IIIXZ) Ycur wish 1s our command, cear
cister.
(LAUGHING TO IZESELF) I never caw the liles of it.
(CALLING Jim, here you Torsot to »ick up thece
papers,

(CTF IIIKE) Be rizht with you .. Jjust hong on 2 minute,
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JATE?S (CALLIXNG How would you like to be served your
dinner nedlevel style?

JIl: (FADIIG CII 7IKE) VYou can't scare re .. I Imov ve
don't hove any old etale pileces of bread cround
here ,. Ttesides, I lnow wvi:ere the diches are ..
end the sllverware .. and the roplins .. and

cAIS: (IITZERUPTING) A1l richt, 211 richt .. So et a

riove on anyvey.

JCT (FADING CIT IIIKZ) So, where were ve Jim?
JIM: Oh, I was Juct going to tell you about the Lourn nents

the knirhts were in, (FADING CFF LITXZ) You cee,
tlresce tourncments were glven by wealthy rotles ..

HUSIC: ERIDCE

ATTICR: (FEIEIDLY TCIZ well, there's a good woy to spend
en efternoon .. Or maybe you alreody lnow 2ll

cbout lIrnights and castles and catapults. If you

don't .. it ien't Jinm Zrowm's fauli!
T UP AD TADZ UNDER M CUR

II.CR:  You have Juct heard "Build lle A Cacztle", writien
and procuced by IMiss Toris liacTride, ond featuring
three members of the I1-h School Radio Vorlichop.

st will be reord
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The next Socizl Studle
two weeks Trom tocday when the Workshon precents
"City Air is Frec Aipr"

HORONSOH UP_AI'D CUT 0!




CHAPTZR VII
FINAL CUAPTIR
I. CSUIIARY

Schools hove experimented with the uce ol rodlo
procrans in the classrcom for over thirty years. Althouch
there were a2 few successful attempts in the carly yecrs,
for the mort »nart, educational broadcecsting for classroom
use ves notv very catisfactory. There vere three factors
resvonsible for this failure: 1) the role of the teacher
28 evidenced in her incstructional metlods, 2) the cuality
of the broedcast itself, ond 3) the listening ccnditilons
under which the troadcact was recelved.

Tre reacons for the teachers' fallures were nany.
In the first place, they were unable to prepare for the
progran aleod of time, either becouce of the lack of
acvance Iinformction sibeut the Ttroadcast or becauvce of the

’al Do

lack of sufTicient information end sugrestions for its uce,
They were uncble, nony times, to it the radio proscram into
thelr clascs schedule vecauce of the time ol the broadcast
anrd its ccontent. DBecause meoest tezchers Liod not veen trained
in claesroom utilization of rocilo, tiey ¢id not linow how to

use the broodecasts to tie greactest advantage., Teachers

were 2lso influenced by severcl fallacles concerning rodlo
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in elucation, most important of wiich woe the fear theot
radio nizht eventually reploce the classrocn teacher,

Due to thie lock of ¥nowledge ol and training in
clacssroom utilization of rodio and becauce of tlelr fear of
it, teaclhiers elther falled in thelr attemptes tc uce radio or
tiey completely refuced to try it at zll,

The second factor recsponesible for early Tfallure of
radlio in the cchools, the quality of the broadcast itself,
was equally importont. Ilost schools cid rot have thelr own
racio stetions. The educators who prepared the »rosrams and
took them to the commercial station were often not cualilied
to do a good broadcast, Oftentimes, the tolent was not
adequete arnd thus the nrogram wee not convincing, Ecually
importont was the fact that the radlo Ttroaodecasters, although
very canople of procucing satisfoctory commercical radio
sliows, were not gualified to present ecducationcl troadcasts
becouce they c¢id not now what moterial the schnool children
could uvece, The result wes el ktecauce the radio nrocranms
were nct well-conceived ond attractively produced, tiey
falled in thelr attemnt to Le a supnlementcory teachins cid.

1e final fecctor responsitle for pocest failure of
classrocm utiligzation of radio lLead te de with the condltions
uncer wilch the students heard the nrogrems. To get the
best results prcgroms nust be heord on gocd ecuibmo t, free
from dictortion, The students nust be comfortable, and,
preferably; listening in thelr own classroom. Iinclly,

there nust e no kind of cdistracticn, eltier from outsice
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or within the classroon,

In the ecrly years, cschools c¢id not alweys hove
acequote egulvnent, and etudents were forced toc hear pro-
grans in unfonilicr surroundiings with a grect amount of dis-
trcction, Ilot enourh attention weas riven to the comfort
ol the student. In chort, tne listerning conditions were
fer from catisfectory.

As time progrescsed, more and nore cschools bercan to
utilize rodlo in the clescsroom., Educators and radio broed-

cacters alike Tecanie more proficlent in preverings end
precsenting echool redio nrosrams. Unsuccessful methods
were cdlccarded; new ones were Introduced. The importance

of pnrinted eids and adwvarce information for teachers was

p

reco-nized and, as a result, nenuals were prepaored with es
much care ag the actuel prograxcs. Great stress wes vplaced
on advanced nreparation by the teacher and nmuch attention
vas glven to the three veriocds of classroonm uvtilization of
radlot the pre-broadcacst reriod, the neriod of actual
listening, and the follow-up perlod. Conditlons nececssary
for csuccessful in-school listening finally ceme chout.

At the precent time, schools 2ll over the country
are malzing extencive ure of classroom radlio. ilony excmnles
of progrrems belng troadecast now and broodecast in the past
noeve peen inclucded in thie study. Evidences hove TLeen vre-
sented of thelr succecs, as determined by the teachers who

use then, ond by the length of time and degree to which they

nave been used. Examples of teachers' 2icds which are uvszed



ty varlous school systcms hwave been included, &lso.

Cne c¢f the main ovjcets ol tiils theslis wes to pre-
pare a course cf study in High School En~lish Orientation,

In which classroom racdlo wouvld be used as a supplenmentary
aid, To do thie, a cchedule cf the Inglish and Soclel
Stucles units for the year wves premared., lIlext a roadio
broadcast schecule wes plarned to correlate with each of
thie units of study. Firnally, an outline of each ol the
prograns was prepared. This outline would serve os part
of the teachers' guide.

To further show how radlo could te uced in the clacs-
room to teach Englich Crientation, two somple radlo scrints
were written. One of the scrints could suppnlement the teach-
ing cf Zn-lish; tiie other, the teaching of Social Studies,

The preparation of a year's course of study, the
racdio broaccast cchedule to supplement ti:ls course, and
the two radlo scriptits woes the culminatlion of the research on
the history of ecducational radio, investipation of conclusions
of authoritics in the flelds of edvcation and radio, and

he exanination cf the radio broadcast cchedules ond prorren

outlines of rany educational radlo statlone and school systens,
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ITI. CCICLUSICH

The elfectlveness of rodio in the clascsroon as a

]

teaching aid is cdemonestrated by the wilcde apnlicatlon of
tizls mediun throuchout the ccuntry. The ways 1n which
this eflectivenecs 1lc evicdenced ore many.
Radlo often chianres nresent attitudes. It enriches
the student's exvericnces by nresenting meterial not other-
wise accessitle, Illoted autiroritlies cepeclzs directly to cstudents

br means

o

f rodio end tope recordings, Subjoct matter 1s

presented in new vways to create interest and stimulote the

imaginetion, Learning Tteccmes reallistic and enjoycible.
Decplte the nony functionc radio performes, it nuet

be regarded as a supplenentery a2id cnly. It mucst alweys be

considered es only one of & nuaver of means of communricatlion

.

thin the clescroem. It chould not be regarded os clsub-

-t

|Jo

P

T
stitute for the teachecr. In fact, tlhe degree of cuccess of
any rodio progrem ic dlrectly denencdent upon the type of
utilization thot is macde of it., If ueced intellisently, redio
wlll ke effective. 1o radlo broadcacst ic completely self-
cufficlent.

Althourlr there 1c wlde cccentance of rodio in t

n
4
~
Q]
c+
®©

me that hove not recormized 1ts importoince., The tosk

ct

focing educators teday 1s to make tihcce schools coriizan

of the tremencdous effectivenecss of tils medium.
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Cne Turtihicr tocgls 1s to conctortly stirive for even
ramnc ond additlionel nmotiods of utillczin~ racio
Accenting educatioconel rodio a&s o supplenertory aid
and reecerricin. thot its effoctiveness is Ceternined by the
use that 1s nade cf it, t 1c writer concludes theot the Ligh
school Znclish Orientation course couvld be imdroved con-

O 4

ciderably by the utilizatlon of tiils rmzdium in the classroon.
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