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CHAPT:R I
THE PROBLEM AND DEFINITIONS OF TERMS USED

In the United Statea more than 300,000 veterans have been en-
rolled in the institutional on-farm training program under the directioen
of sppreximately 15,000 instructors. The veterans' iraining program is,
no doubt, the most intensive progranm in agricultnrﬁl education that has
ever been offered for large numbers of adult farmers. The program in-
volves & minimum of 200 hours of class instruction and 100 hours of on-
farm instruction for each student annually. Each full-time instructor
hes only 20 veteran students. Experience gained in this program may
have important implications for the improvement af the regular and adult
farmer classes in vocational agriculture.

Three years ago, the research committee of the Agricultural Edu-
cation Bection of the American Vocational Association appointed a mation-
al comxittee to encoursge research in the traiming program for farm vet-
erans on a regional and state basis. Proposed studies were discussed at
meotings of the research conference of the North Central Region inm 1949
and 1950,

Plans for a proposed study of the imstitutiomel on-farm training
program in the North Central Region were developed by & cemmittee of
representatives from five states at the regional research conference
which was held at Purdue University im August, 1950, Dr. H. H. Remmers
ef Purdue served as consultant with respect to sampling and statistical

procedured. The first draft of the schedules to be used in this study



was prepared by Mr. Robert L. Hayward, chairman of the committee. The
schedules were further developed by committee members at Purdue.

In October, 1950, four of the five committee members, including
Mr, Clarence E. Bundy of the Department of Vocational Education, met at
Ames, Iowa to make more detailed plans for this study.of the Institutional
on-farm training program. The schedules were completed in the Fall of
1950, They were given to a selected group of veterans and toacherl in
Michigan in the Winter of 1951, This thesis deals with the opinioms of
teachers of veterans and of vocational agriculture in Michigan obtained

through the use of the schedules designed for teschers,
I. THE PROBLEM .

Statement of the problem. It is the purpoase of this study to
determine and compare the opinions and recommendations ot.instructorn
of veterans and instructors of vocational agriculture concerning tech-
niques and procedures employed in the institutional on-farm training
program for veterans which may bs effectively used in training‘young
and adult farmers in Michigan. Problem areas to be investigated in this
study are: 1., What methods of organiszation and administration of this
type of program are considered best! 2. What teaching practices are
recommended for adult classes?! 3. ihnt kinds of program plamning are
~considered best for future clgssea! 4, What outside agencies are con-
sidered helpful? ‘5. Who are coneidered qualified to teach?! and

6. What students are considered in need of instruction?



II. DEFINITION OF TERMS USED

Institutional On-Farm Training Proprem. This progream is author-

jzed under Public Law 346, 78th Congress, and its amendmeny Public Law
377, 80th Congress. This legislation gives in detail the basis for
providing education and training, paying subsistence allowance for vet-
erans enrclled in appraved institutions for such courses. The institu-
tional on-farm training program was designed specifically to provide
education and training in agriculture for veterans wha had entered into
farming, and who wished to receive further education and training in
this occupation. |

Objectives of institutional on-farm training are to develap abil-
ities as follows: +to make a beginning and advance in farming, to produce
farm commodities efficiently, to market farm products }dvantageonsly, ta
maintain a favorable enviromment, to do effective farm mechanics opera-
tions, and to improve the living conditions of the farm family. These
abilities are needed by individuals to be well trained for proficiency

in farming and in farm living.

Veteran. A serviceman honorably discharged from World War II.
In this study, it will refer to those who are enrolled in the institu-

tional on-farm training program.

Instructor of Vocational Agriculture. A teacher meeting qualifi-

cations for teaching agriculture in high schools receiving reimbursement



from Smith-Hughes and subsequent Federal Acts.

Qualified Instructor of Veterans. A teacher qualified to teach

vocational agriculture, btut one who teaches veterans only,

Specially Certificated Instructor of Veterans. A teacher not

meeting qualifications for teaching vocational agriculture, but one wheo

is given a special certificate to teach veterans.



CHAPTER II
REVIEW OF LITERATURE

At the presept time, no studies have been reported im Michigan
of the épiniona of teachers of the institutional on-farm training pro-
grem or the teachers of Vocational Agriculture of the institutional om-
ferm training program. This program has been running since 1946 and
should present some implications to be used in future adult educational
progrems,

The need for studies of the imstitutional on-farm training pro-
grem was ably stated by Professor H. M. Hamlinl in an address delivered
before the American Vocational Association in Atlantic City, New Jersey,
December 9, 1949, when he said:

Because the emtire veteran retraining program as prajected under

the G. I. Bill differs so radically from our traditional concepis and

philosophy af pudblic education, it has occasionally been referred te
as the “great experiment in socislized education.”

Institutional On=Farm Training is significsmt because it has marked

a striking departure from our conventional methods of agricultural
education., At its best, it has poasibly been the best agricultural
education ever provided., In it, we have, for the first time:

l. Provided for young farmers, the age-group maost neglected in
our previous programs and the ome probably maost deserving of
our time and attention.

2. lMaintained a year-round program of imstruction and a program
extending over several years for a group of adult farmers.

3. MNade availsble adequate time for working with class members
in class and on their own farms & set of high standards for
teaching loeads,

4 H. M. Hamlin, ®The National Study of the Institutiomal On~Farm
Program for Veterans," Agriculture Education Magazine, :2336,.July,.1950.




4, Cooperated with other agencies of agricultural education in
providing & type of education impossible to provide unless
resources are pooled.

5. Introduced many new procedures and devices, including the
use of farm and home plans as bases for instructional plan-

ning.
6. Developed a large staff of special teachers of adults.
Other states have completed studies of the institutional on-
farm training program. A review of their findings will be made in the

same order of items as is found in Chapter IV aof this thesis.

ORGANIZATION OF CLASSES

2 Supervisor, Ohic compared four different

Mre Jo He Lintner,
types of instruction, namely: off-farm instruction taught by the vet-
erans’® teacher, off-farm imstruction taught by other educational tgén-
cies, on-farm instructiom by small groups, and on-farm individual in-
gtruction. It was found that instructiom provided by the veterans'’ imn-
structor in off-farm and individual on-farm instruction is of greatest
assistance in helping veterans to become established in farming. The
present totals of 200 hours on-farm and 100 hours of off-farm instruc-
tion were not excessive.

A special study based upon 330 responses received from random

sampling of veteran trainees in Arkansas showed that:3 Although the

2 J.H Lintner, "Values of Farm Veteran Training®, Agricultural
Education Magazine, 22:158, January, 1950, :

History and Development of Institutional On-Farm Training in
Arkansas, Arkansas State Department of Education, Division of Vocational
Education, Institutional On-Farm Training Program, Little Rock, and Ini-
versity of Arkansas, College of Education, Depertment of Vaocational
Teacher Education, Fayetteville, December, 1950, p. 53.




veterans generally regarded both the organized classroom instiruction
and the individual on-farm training as highly valuable, & small major-
ity thought that the off-farm classroom instruction was more helpful
than the individual on-farm training. X small majority of the veteran
trainees said that the individual visits of the instruciors on their
farms were more valuable than the field demonstrations end field prac-
tices canducted with smell groups.

The Central Region Study of the institutional on-farm training
program made by Mr. James D. Hamilton4 found that veterans rated class-
room instruction of the most value and, with the exception of one state,
individual on-farm instruction was rated higher than small group on-farm
instruction. More emphasis might be given to the improvement of indi-
vidual on-farm instruction. This suggestion is also applicable to small
group on-farm instruction since more efficient use of instructor time

may result from this type of instruction.
PLANNING COURSE CONTENT

Mr. D. W. Kartens® found that the opinion of most of the instruc-

tors sampled in the North Central Region was that they and the trainees

4 James D. Hamilton, "Implications for Adult Education from
Responses of Participants in the Veteran Farm Training Program in the
Central Region, III.* Thesis, M. S. 1951, Iowa State College, Ames.

5 p.W. Martens, "A Summary of Procedures Used in Institutional
On-Farm Training Programs from Responses of Instructors of Veterans
- Classes in the Central Region.® (Original not seen) Thesis, M. S,
1952, University of Nebrasks, Lincoln.



8

were better able to select problems than advisory boards as then organ-
fzed. Important items in the course of study were: farm planning and
management, livestock practices, soil conservation, and farm and home
accounts.

On the basis of mean scores obtained in typical states, Mr. D, A.
Ell:lott6 reported the ranking of the 17 units of study by veleran ofud-
ents in decreasing order of emphasis were as follows: soil conservationm,
livestock production practices, crop production practices, farm planning
and management, farm mechanics, farm skills, marketing farm products,
farm and home accounts, farm and home improvement, farm health and
safety, faming programs, food preservation and storage, cammunity and
coopei‘ut:lve activities, leadership, fruit and vegetable production prac-
tices, family relationships, and recreational activities,

Melvin W. (:ooper7 found that important procedures fcllowed by
teachers of veterans in Wisconsin were: to encourage trainees to estab-
lish general farming goals and objectives, to employ democratic methods
to determine the content of courses for the group instruction, to aﬁpt
the class schedule to the farming program of the trainees, to obtain the

cooperatiom of other agencies in arranging for group instruction, and to

6 Dean Alexander Elliott, "Implications for Adult Education in
dgriculture from Responses of Participants in the Veterans Farm Traiming
Program in the Central Region, II.® (Original not seen) Thesis, M. 8.
1951, Iowa State College, Ames.

7 o
: Melvin W. Cooper, "Techniques and Procedures Employed in the
Training of Veterans Enrclled in the Institutional On~The-Farm Training
Program,® Agricultural Education Ma azine, 24:103, Nowember, 1951
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check the progress of the trainees by making an annual analysis of the
farm business and by keeping a record of approved farming practices

followed by trainees,
NEEDS FOR ADDITIONAL FARM TRAINING

Mr. Clarence L. Rhodes® reported that even though more than 70
per cent of the veterans sampled in each state were of adult-farmer age,
they indicated that young farmers would benefit moat‘from farming in-
struction. Younger adult farmers would benefii more than farmers 36
years old and older. Farm women would benefit more than part-time
farmers, and rural non-farmers would benefit the least from instruction
in farming. Farmers who have completed vocational agriculture in high
school need further training the least. Some type of a farm training
program should be provided to meet the needs of veterans after they have
completed their present programs. The longer the veterans have been in
the training program, the greater the need seer for further training of

farm groups of various ages and training.
MZTHODS OF INSTRUCTION

James D, Hamilton9 found that the veterans in each of the 11l

states of the North Central Region study preferred the demonstration and

8 Clarence L. Rhodes, "Implications for Adult Education from
Responses of the Participants in the Veterans Training Program in the
Central Region, IV," Thesis, M. 8., 1952, Iowa State College, Ames.

9 Hemilton, op. cit.
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discussion methods of classroom teaching, Laboratory work involving
actual performmnce by students, and questioh-anawer methods received
almost equal ratings. The lecture method rated below these first four
methods. Group or individual reports and debates were rated lowest.

Bulletins and circulars from the home state college were the
preferred source of reference materials., Bulletins and circulars from
the United States Department of Agriculture were rated second, followed
by farm texts or reference books. Veterans in two states rated farm
magazines and papers fairly high.

J. He Lintnerl® in his study found that discussion and demon-
stration methods of teaching were of greatest value in teaching veter-
ans, The teacher's biggest problem was to make the imnstruction fit the
needs of a rather divergent group in age, educational background, |
marital status, and farming opportunity.

Marshall G. Ihrrenll reported on the audio-visual materials and
methods and they are listed irm ramk according to the extent to which the
veterans indicated that they should be used in an effective instructiomal
program: (1) demomstrations; (2) field trips; (3) motiom pictures;

(4) specimens and models; (5) filmstrips and slides; (6) blackboards;

10 pintner, op. cit.

11 jarshall G, Warren, “Implications for Adult Education in Ag-
riculture from Responses of Participants in the Veterans Farm Training
Program in the Central Region, VII," (Original not seen) Thesis, M. S.
1952, Iowa State College, Ames.



(7) photographs, pictures, charts, tables, and graphs; (8) bulletin
boards; (9) maps; (10) wire or tape recordings. The results of ihis
study suggeat that thé audio-visual materials and methods employed in
the inetitutional on-farm training program have been of considerable
value to the veterans,

Je. He Lintneri? in Ohio reported that the Agricultural Extension
Service and the Soil Conservation Service, ranked highest in the veter-
ans' opinions in their ability to provide 9ducational opportunities to
farmers. The agencies with only & secondary educational objective;
i.e., federal lending agencies, rank lowest. Teachers of vocational
agriculture were ranked in an intermediate position. These veterans
believe existing educational opportunities may.be improved by (a) pra-
viding for more “service® for farmers, (b) promoting greater coordina-
tion between agehcies, (é) increasing the number of educational trips,

and (d) devoting more time to the consideration of individual rather than

group problems.

ADMINISTRATION

In the Centiral Region study of the institutional on-farm training

program made by Willard Anderson,ls the responses of veterans showed

12 J. He Lintner, "A Study of the Effectiveness of the Institu-
tional On-Farm Training Program in Ohio with Implications for Future Pro-
grams in Adult Education,® (Original not seen) Thesis, Ph. D., 1952,
Ohfo State University, Columbus. .

13 Willard Raymond Anderson, "Implications for Adult Education in
Agriculture from Responses of Participants in the Veterans Farm Training
::?gram in the Ceniral Region, I," Thesis, M. S., 1952, Iowa State College,

es. .

\J
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that public schools, through the department of vocational agriculture,
should be responsible for instruction in a future institutional on-farm
training program. Other sgencies that ranked high were the Veterans
Administration and the state college of agriculture.

The findings showed that federal funds would be the best single
source of financial aid for adult education for farmers. & majority of
the veterans preferred a combination of federal funds with other funds;
either state, local, or tuition. More than 50 per cent of the veterans
in each state indicated they would be willing to pay taxes for adult
education programs ia local schools.

The findings of the study showed considerable variance of opin-
ions among veterans in the 11 states in regard to the problems of admin-
istration, an indicatiom, perhaps, that it is necessary to adapt the

implications of the findings to'conditionl within each state,
TRAINING FOR VETERANS OF FUTURE WARS

W. R. Andersonl? also reported that more than 80 per cemt of the
veterans interviewed in each of the 11 states were of the opinion that
the training they received contributed more than the subsistence pay-
ments toward thelr making progress in getting started im farming. More
than 50 per cent of these veterans indicated that they would continue
to take part in an educational farm program similar to the present ome

without subsistence pay if such a program were offered.

14 Anderson, op. cit.
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The findings showed that the majority of veterans preferred fewer
than 100 hours of on-farm training per year for future adult farmer
classes. More than 50 per cent of the veterans in six etates preferred
more than 50 hours of on-farm instruction. Fewer than 50 per cent of
the veterans recommended on-farm instruction at one week or two week in-
tervals. A majority of veterans in all states, except Missouri, rec-
ommended weekly meetings, and monthly meetings during busy seasons for
classroom instruction.

The majority of veterans recormepded that vocational agriculture
instructors should give the instruction. Special instructors were pre-

ferred by a large number of veterans.
SUMMARY

Many of the studies reported here used the schedules deieloped
for the regional study of the institutional on-farm training program.
However, only one study using the schedules of the regional study dealt
with the opinions of teachers.

In addition, Lintner of Ohio and Cooper of Wisconsin reported
opinions of teachers regarding certain practices used in the instituional
on-farm training program. Lintner found teachers devoting full time to
adult classes seemed best. Cooper reported that teacher-pupil planming
of the course of instruction, and evaluation of the progress of veterans

based on goals and objectives cooperatively established were useful

practices,



CHAPTER IIIX
METHOD OF INVESTIGATION

Michigan cooperated with ten other states in the North Central
Region in a study of implications for adult educatign of the institu-
tional on-farm training program for veterans. This imvestigation was
confined to 11 of the 13 states within the central region--Iowa, Minne-
sota, Kentucy, Indiana, liissouri, Nebraska, Wisconein, North Dakota,
Michigan, Ohic, and Kansas.

Data were collected by means of Scyedule A from veterans and
Schedule B from instructors of veterans and instructors of vecational
agriculture. Schedules were constructed in cooperation with supervisors
and teacher trainers in the various states of the centiral region.

Each state chairmen of this research project compiled and sub-
mitted a list of full-time instructors of veterans listed by supervisory
or type of farming area. Classes must have been inm operation at least
six months to be included. This list was sent to Iowe State College,
where, using a t;ble of random numbers, 50 classes for veterans im Mich-
igan were selected as shown én Figure I and Table XIV in the Appendix.
This was a geographic sampling,'including the following: southeastern
Michigan, seven classes; southwestern Lichigan, eipht classes; morthern
Michigan and Upper Peninsula, twenty-three classes; and northwestera
Michigan, twelve classes.

A letter was sent to the teachers of veterans selected asking

their cooperation in this study, and urging them to attend a meeting
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on February 13, 1951, at Michigan State College for the teachers drawn
in the Michigan ssmple. This meeting was held during a week-lang cam-
ference for teachers of veterans on the cempus. At this meeting, 31
teachers of veterans filled out the form for teachers, Schedule B.

They also received instructions for securing data om Schedule A from
their farm-veteran students in & class session during the following
week. Those teachers selected, but mot attending the meeting, were
contacted by teacher trainers or supervisors. In schools which had a
teacher of vocational agriculture who had some active part in this
educational program, such teachers were asked to fill out Schedule B.

The information was recorded on data gheets before sending them
to Iowa State College. On March 15 when these schedules were completed,
there were 6,246 veterans in training im Michigan. From teachers asso-
ciated with the selected classes, 73 B schedules were returned. At Iowa
State College, the data were recorded on sheets aﬁd later transferred to
IBM cards for processing.

This thesis is a report of the respomses on Schedule B of the
random gample of Michigan instructors im the institutional on-farm
training program, and instructors of vocational agriculiure im those
schools where there was a vocational agriculture department. Schedule
A which was used in obtaining opinions from the veterans enrolled im
the classes of the instructors of veterans mentioned sbove is being

reported om in other studies,



CHAPTER IV

OPINIONS OF TEACHERS RELATIVE TO ADULT EDUCATION BASED ON THEIR
EXPERIENCES IN INSTITUTIONAL ON-FARM TRAINING PROGRAM

It was felt that a study of the institutional on-farm training
program should be made before the program is completed if any benefits
are to be derived from the experisnces, A betiter evaluation would be a
long-time study of the success of veterans in farming. However, in
order to evaluate the present program now, one must rely on limited
evidence. As of now, ho"good has this program been?! The opiniomsof
teachers participating in the program are some of th; best evidence of
the program at this time. In this chapter, the opiniomns of the teachers
will be presented and discussed.

The teachers were divided into three groups in this study to
compare their opinions of the different phases of institutional on-farm
training., The first group was the qualified instructors of vocatienal
agriculture teaching only veterans; the second group was the specially
certificated instructors for classes of veterans; and the third group
was the instructors of vocational agriculture departments in the same
school as the Veterans® Institute. There were 22 qualified instructors
of vocational agriculture teaching veterans, 28 specially certificated
instructors for classes of veterans, and 23 instructors of vocational
egriculture in this Michigan study. If the three groups differed greatly
in their opinions on & question, the differences were reported, but if

the groups were in agreement, only the one cpinian was reported,
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I. EVALUATION OF THE PRESENT PROGRAM

In the survey blank certain questions were raised concerning
the quality of the institutional on-farm training program. Procedures
different from other adult farmer educational programs were used. Ad-
visory conmittees were required by law. Should they be required in
future years?

Many ;gricultural and educational agencies outside the school
were used in the institutional on-farm training program. How valuable

were theee agenciea in the present program?

Advisory committees. Under Public Law 346, before enrollment of
veterans, the prospective veteran trainee needs approval for enrollment
and continuance in the program by the local advisory committee.15 This
committee has members selected fram farmers in the community, members of
the county agricultural council, and businessmen. These committee mem-
bers are people who know the veteran, the farm, and the cormunity and can
help appraise the training program and assist in determining whether
suitable progress is being made by the veterans.

In this study, 21 per cent of the teachers received no help from
advisory committees. Advisory committees were of much help to 18 per
cent of the teachers reporting. The remaining teachers received same

help from these advisory committees.

Institutional On-Farm Training for Veterans, Office of Voca-
tional Education, Department of Public Instruction, Bulletim No. 1019,
Lansing, Michigan, 1949, p. 1l.
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If a committee was required for approving the veterans' training
program, why were they not used more! The high percentage of teachers

replying same use, brings up the question--are teachers using them to

full advantage!?

Agricultural and Educational Agencies. The various agencies

were used im varying amounts by the different teachers. The composite
ratings of the opinioms of teachers relative to the amount of use of these

various groups of agricultural and educational agencies are shown im Table I.

TABLE I

THE AMOUNT OF USE OF AGRICULTURAL AND EDUCATIONAL AGENCIES IN
THE INSTITUTIONAL ON-FARM TRAINING PROGRAM BY TEACHERS

Agencies Much Some None o 2§§;:;
Extension Service 46 24 0 o
Michigan State College 43 23 2 1l
801l Conservation Service 35 28 2 4
State Board for Vocational Education--

Vocational Agriculture Section 13 54 9 2
Farm and Home Administration 10 47 10 1
Farm Credit Administration (Production Credit

Association and Federal Land Bank) 5 51 T 3
Production and Marketing Administration 8 41 15 2
Yorestry Service . 8 41 15 6
Rural Electrification Administration 0 3¢ 1. 19

 —— — —————— ——— ———— —— — —— — — _— _— _— —_—_——  ——————— —————— _ }
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It can be observed that the Extension Service, Michigan State College, and
the Soil Conservation Service were used very much, These agencies have
extensive staffs and could help meet the educational needs of the veter-
ans. The Farm and Home Administration, the State Board for Vocational
Bducation--Vocational Agriculture Section, the Production and Marketing
Administration, Forestry Service, the Farm Credit Administration, and
the Rural Electrification Administration were used some by the teachers.
In various parts of the state, some of these last agencies were not

available and in some cases were not used although they were available.

Types of instruction. All groups of teachers felt that individ-
ual on-farm instruction was of much value to the trainees., Classroom,
off-farm instruction was considered by the teachers to be almost as
valuable as on-farm instruction. Instruction of small groups on the
farm was of some value to the trainees,

II. TEACHERS OPINIONS AS TO THE NATURE OF FUTURE
EDUCATIONAL PROGRAMS FOR FARMERS

There has been considerable development in the adult education
program in agriculture for farmers. However, only a small portion of the
farmers are being reached and new programs of adult education for the farm-
ers will need to be planned to meef the probable demand of farmers. De-
partments of vocational agriculture probably will be expected to provide
adult education for more farmers. The experiences of teachers in the in-
stitutional on-farm training program will be of value in planning train-

ing programs for different types of farmers. The opinions of teachers
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regarding practices in planning adult education programs will be more
sound if obtained while this experience with the institutional en-farm
training program is fresh in their minds. With this in mind, questions
pertaining to class organization, educetional needs of farmers, and

teaching methods were raised.
CLASS ORGANIZATION

A number of implications concerning class organization for future
progmi in agricultural education for adultis may be drawn from this
study. The on-farm instruction in the institutional on-farm training
program was allowed 100 hours. This is the most time ever allowed an
adult farmer programj how successful was it?

In present adult farmer programs, the. classes generally meet a
few weeks in the winter. The imstitutional om-farm training program
met thronéhout the year,

What should be the practices used in organization of classes?
Where should classes meet, and for how long! How often should clnu‘u
meet? Who should teach the classes? ihat s‘tudentl should receive the

instruction?

Place to offer imstruction. The opiniom of 96 per cent of all

teachers reporting in this study was that instruction for farmers should
be given in both the classroom and on the farm. In the future, there
shauld be more on-farm instruction as it is felt to be a basic place

where learning can take place. Two of the teachers wanted all of the
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instruction to take place on the farm. If more on-farm teaching is
used in future programs, the instructional cost probably will be higher
than present adult classes, because individual instruction reduces the

number of students one teacher can handle.

Hours of on-farm instruction. Opinions regarding hours of on-
farm instruction varied considerable between the three groups of teach-
ers, Practically all teachers wanted fewer hours than the present pro-
gram faor veterans., The modal time for each group was 35 to 50 hours.

A greater portion of the regular teachers favored less than 50 hours of
on=farm instruction. The greater number of teachers of veterans wanted
more hours, mostly between 50 and 100 hours. The present program of 100

hours of instruction on the farm is more than adequate according to

these replies.

Frequency of on-farm instruction. The opinions of teachers re-

garding the frequency aof on-farm instruction differed greatly as shown
in Table II. The teachers split about evenly between visiting every two
weeks or monthly. This would mean that at least 12 visits should be made
to each student in adult programs per year., The average based on data
would be approximately 22 visits per year on the farm, It can be seen

that the amount of on-farm instruction wanted stresses the importance

placed upon an-farm instruction by all groups of agricultural teachers.
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Notice of on~-farm visits. That an advance motice of an on-farm
visit by the instructor should usually be given is the opinion of a

large majority of the teachers. Some of the instructors wanted advance

notices given before every visit.

TABLE II

THE NUMBER OF OPINIONS OF TEACHERS REGARDING FARMERS® DESIRES
FOR FREQUENCY OF INSTRUCTION IN THE CLASSROOM AND ON THE FARM

On-Farm Classroom

Frequency Instruction Instruction
Weekly 8 22
Biweekly 30 6
Monthly 29 4

Biweekly in slack season--

otherwise monthly a 11
Weekly in slack season--

otherwise monthly a 30
Bimonmthly 4 a
Every three months 1 a

& Data not solicited

Frequency of class instruction. It was the opinion of nearly
one-half of the teachers that class instruction at the school or central
meeting place should be given every week in slack season, and monthly

the rest of the time. Nearly one-third of the teachers thought that
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jnstruction should be weekly throughout the year as shown in Table II.
From this response of the teachers, there was a tendency ta favor a re=
duction in the number of classes held during the busy season, More than
one-half of the teachers favored monthly meetings when farmers are busy.
It seems logical to provide instruction more often in slack season when

the pressure of farm work is off.

Length of non-ghop class sessions. The length of non-shop class

sessions should be two hours. Some of the qualified instructors of vet-
erans wanted classes three hours long. Classes four hours in length
were considered too long. A well organized lesson plan put over quickly

£s the best policy.

Length of mechanics shop class sesasions. The class sessions

dealing with farm mechanics should be three hours-in length in the opin-
ion of most of the teachers. The most favorable time to have shop was
thoucht to be at nicht, About 20 per cent of the teachers of veterans
thought a full-day class session was best. It will be noted that shop

classes should be longer than non-shop classes.

Instructors. Instruction given by additional vocational agricul=-
ture instructors who would give full time to adult education was thought
to be the best arrangement for assignment of teachers as shown in
Table IIXI. Most of the remaining teachers favored vocational egricul=-
ture instructors who divided their time between the day-school program

and the adult program. Special instructors such as local farmers, machin-
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ery dealers, mechanics, etc, were recommended by only a very few teach=-
ers; possibly indicating that they ars not as successful teachers as has
been belisved., Not any of the teachers of veterans wanted the regular
vocational agriculture teacher to devote part of his time to high scheol

teaching and part to teaching veterans.

TABLE III

TEACHERS BELIEVED TO BE QUALIFIED AS INSTRUCTORS IN THE
INSTITUTIONAL ON-FARM TRAINING PROGRAM

Opinions of Opinions ;fHOpinions-oi“
Regular Agri- Qualified Specially cert-

Suggested Instructors cultural Yaterans' ified Vetoerans'
Temchers Instructors Instructors
e e —— —— ———————— ——————— ———— — — —]

The regular vocational agri-
culture teacher who de-
votes part of his time to
high sehool teaching 4 0 0

&n additional vocational agri-
eulture instructor who
would give full time to
adult farm education 8 11 16

An additional instructor of
vocational agriculture so
that more time is available
for adult work by both in-
structors 10 8 S

Special instructors--local
farmers, machinery deal-
ers, mechanics, etc. 1 3 7
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Use of instructors® time. In their responses, the instructors

felt that between 25 and 50 per cent of the inatructors® time should be

devoted .to individaal and small group imstruction an the farm, However,
the specially certified veterans®' instructors favored at least 50 per
cent of the time be devoted to the individual. It would seem that a
suitable agricultural education program should allow spproximately 50

per cent of the time for individual imstruction on the farm.

Class membership. Im the opinions of all three groups of teach-
ers the greatest emphasis in the adult educatiom program should be with
the young farmers, and young adult farmers betweem the ages of 26 and
35, as shown in Table IV. Farm women and older adult farmers would
profit from some instruction and part-time farmers to a lesser extent.
Teachers believe that rural nom-farmers would probably receive the

least benefit from instruction im farming.

TABLE IV

TEACHERS® OPINIONS OF THE BENEFITS WHICH VARIOUS GROUPS
WOULD RECEIVE FROM INSTRUCTION IN FARMING

Groups Much Some Nome Uncertain

e A —
Young farmers (ages 16-26) 55 16 0 1l
4dult farmers (ages 26-35) 54 18 0 0
Adult farmers (ages 36 or older) 24 45 1 3
Farm women 23 44 0 4
Part-time farmers 19 45 4 5
Rural non-farmers 7 32 15 18

e ———
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This table definitely shows that the younger age groups of farm-
ers will probably profit most from instruction im vocational agriculture
as indicated by the opinions of the teachers, Future classes should be

organized to meet the needs of these groups especially.
PLANNING COURSE CONTENT

In most class situations, a teacher of adults is a leader of the
discussion and a help to finding scurces of informatiom. There are var-
jous ways of develaping courses in adult agricultural education. The
course may be developed around ome enterprise or cut across several én-
terprises as in soil conservation. Im planning courses, the procedures
need te provide for individual participation and activity, have individ-
ual instruction, and be demoeratic im procedure.

In this section, consideration will be given to the teachers®
responses on how much class participation should be used im pl:nniné or
conducting the program. How should class groupings be made! What

should be included in a caurse af study?

Program Planning, In program planning, 85 per cent of all teach-
ers favored teacher-student organizing, planning, snd conducting the
eoducational program. The students should have am important part im
planning the program. The teachers rated teachers in general of less
importance than the students in planning the program. The advisory
committee was used only some in planning the #Sducational psegram.: The

school superintendenf was used very litile, and 20 per cent of the
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teachers thought he should have no part at all. This was probably be-
cause he would have little specific help for planning the details for

educational programs.

TABLE V
'

TEACHERS® OPINIONS REGARDING BASES WHICH SHOULD BE
USED FOR GROUPING PERSONNEL IN ADULT KEDUCATION CLASSES

Specially
Regular Qualified Certificated
Bases Agricultural Veterans'  Veterans'
Teachers Instructors Instructora
]
Age 0 1 1
Farming status ¢] 0 0
Farming interests 10 5 7
Previous training 0 o] 2
Location of farm 0] 0 0
A combination of the above factors 13 15 18

Grouping farmers in classes. The majority aof all the teachers, as

shown in Table V, felt that in schools having more than one class, the
farmers should be grouped into classes by a combination of factors. The
most important factor was farmming interests. Other factors that should

be considered are age and previous training.

Choosing farm problems and jobs. In choosing farm problems and

farm jobs to be taught, the most important factor was what are the
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leading farm enterprises of the community as shown in Table XV in the
Appendix. Closely following this in importance was the experiences,
interests, and opinions of the majority of the farmers in the class.
Other factors to be considered relatively unimportant in choos-
ing content of the instructional program are: ability of the instructor,
information obtained from local surveys, subject matter information
available, suggestions of advisory committeea,'and anticipated changes
in farming. These are listed in decreasing order of importance, but
were grouped closely. In other words, these factors are of about the

some importance,

Course of study. A systematic plan of instruction is needed.

The several parts of the course of study may be planned as a develop-
ment of a comprehensive plan for the whole farm., This suggests the
developing of a series of units, each of which is designed to develop
approved practices for the purpose of developing improvements of the
farm and farm home. Each unit, which may be either a farm enterprise or
a subject area, should be divided into those specific problems or jobs
important to the needs of veterans.

In the opinion of teachers units that should be stressed much in
the course of study were: farm planning end management, farm and home
accounts, 80il conservation, livestock production practices, crop pro-
duction practices, farm mechanics, and farm skills--castration, dehorn-.

ing, laying out terraces, etc. as shown in Table VI.



TABLE VI

TEACHERS® OPINIONS OF THE AMOUNT THAT

UNITS BE STRESSED IN THE COURSE OF
STUDY
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ﬂ

Unit

Much Some None Uncertain

Farm planning and management
Farm and home accounts

Soil conservation

Livestﬁck production practices
Crop production practices
Farm Mechanics

Farm skills--castration, dehorning,
laying out terraces, etc.

Marketing farm products

Farm and home improvement

Farm health and safety

Farming programs

Family relatioﬂships

Community and cooperative activities
Food preservation and storage

Leadership

Fruit and vegetable production practices

Recreational activities

61

56

55

S3

53

48

44

38

35

34

28

26

22

19

16

12

17

18

20

20

25

30

35

38

39

38

42

45

44

51

49

60

e e e e e R R O R R R R =,
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These units, except farm mechanics and farm skills, might be
elements of farm planning and management and thus could be closely tied
together in a course of study. Farm mechanics and farm skills are doing
types of instruction, and help give a variety of activities to the course
of study.

Units to be stressed some in the course of study in the opinion of
the teachers were: marketing farm products, farm and home improvements,
farm health and safety, farming programs, family relationships, community
and cooperative activities, food preservation and storage, leadership,
fruit and vegetable production practices, and recreational activities.

These units do not deal with production, and probably do not
challenge the interest of the students like the units to be siressed much.
Some of the last units are somewhat personal in nature and are, perhaps,
hard to handle on a class basis,

The course of study unit, recreational activities, had only five
teachers indicate it as of much value. Four teachers indicated recrea-
tional activities of no value, and four teachers were uncertain. However,
66 responses checked it as having some value in the course of study and

such activities should not be entirely omitted.

Class time for emergency farm problems. In the class session,

no time limit for discussion of emergency farm problems was indicated
by the instructors as the best practice. Those who would put a.time

limit on discussion of farm emergency problems mostly favored 30 minutes.
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It is important to spend ample time on these emergency problems as they

arise, and help the students develop satisfactory answers.
NEEDS FOR ADDITIONAL FARM TRAINING

Who needs adult education? To -hﬁt extent does it vary with
previous training? Do farmers uﬂo have completed institutional on-farm
training, bigh acﬁool vocational agriculture, or college eagricultural
training need further farm training? These are important questions to
have answered so that future agricuitural training programs will be

adequate.

Class membership. Of the teachers® responses, 80 per cent

thought farmers who had completed inatitutional on~-farm training needed
further farm training. They also thought that 95 per cent of the veca-
tional agriculture high school students needed further instruction. Of
farmers who have attended a college of agriculture, 65 per cent of the
teachers thought they needed more training.

From these responses, the teachers indicated that they firmly be-
lieve that education is a continuing process. There is a need for addi-
tional farm training programs for all farmers, regardless of previous

training.
TEACHING METHODS

Many aids were used in the institutional on-farm training program.

0f what importance were these aids in improving the imstructiomal programt
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Classroom teaching methods. Methods to use in classroom teach-

ing rated good by the teachers were: demohstrations, discussion by
class members, laboratory--actual performance by students, and question
and answer as shown in Table VII. Group or individual reports, debates,
and lectures were rated feir in value. This shows that teachers think
that students want more activity in the instructional program, rather
than dry lectures by the instructors or sessions where individuals do

most of the talking.

TABLE VII

RATINGS OF TEACHERS OF DIFFERENT METHODS OF CLASSROOM TEACHING

e ———————
———————————

Method Good Fair Poor Uncertain
Demonstration 72 11 (4] 0
Discussion by class members 62 9 2 4}

Laboratory--actual performance by

| students 57 15 o 0]
Question and answer 34 33 6 0
Group or individual reports 26 36 4 5
Debates 17 33 16 7

Lecture 7 44 21 1l
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Teaching practices used in classroom instruction. The opinions

of all three groups of teachers concerning relative importance of teach-
ing practices were nearly alike and reported as one opinion. In the
opinion of teachers practices of much importance for improving the
classroom instruction were: secure qualified instructors; the practice
of connecting problems to actual farming situations of the students;
farm vieits by the instructor; active participation by all students;
bring in specialists; securing recent books, bulletins, and farm
magazines; giving time to individual farm problems of the students;
using local information; use of movies, slides, and other visual aid
material; and changing teaching methods from time to time.
Setting up goals for each practice, supervised study in the
classroom, use of notebooks, and home study were of some Importance
as teaching practices as shown in Table VIII., Teachers probablf do
not think that these types of activities appeal to adults in classes,
Supervised study in the classroom and home study received many
responses in the none column. Do they need more emphasis or are they

of questionable use?



TABLE VIII

OPINIONS OF TEACHERS OF THE
RELATIVE IMPORTANCE OF TEACHING PRACTICES

.FOR IMPROVING CLASSROOM INSTRUCTION

e ———— ——
Practices

Much Some Nome Uncertain

————

Secure qualified instructors

Connect problems to sctual farming
situations of students

Farm visits by the instructor
Have active participation by all students
Bring in speclalista

Secure recent books, bulletins, and
farm magazines

Give time to individual farm problems
of students

Use local information

Use movies, slides, & other visual aids
Change teaching methods from time to time
Set up goals far each practice
Supervised study in the classroom

Use notebooks

Home study

64

61
5T
56
48

47

46

38

36

25

12

11
14

24

24

34

34
43
41

42

0

o = + O

0
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Improvement of on-farm instruction. Activities to be given much

emphagis for improving on-farm instruction in the opinion of the teach-
ers, as shown in Table IX, were: getting acquainted with the farm
situation, supervising record keeping and analysis, following up of

class instruction, and demonstrating practices or skills.

TABLE IX

THE OPINIONS OF TEACHERS REGARDING THE AMOUNT OF EMPHASIS TO BE
GIVEN ACTIVITIES OF TEACHERS FOR IMPROVING ON-FARM INSTRUCTION

—— - ——
—— mma—

Activities Much Some None Uncertain
e =
Getting acquainted with farm situation 5T 16 0 0
Supervising record keeping and analysis 51 22 0 0
Following up of class instruction 51 20 0 2
Demonstrating practices 41 31 0 1
Supervising home study--regular

agriculture teachers 4 46 17 6
Making a social visit 1 45 15 12
= ——

From the opinions of teachers regarding the amount of emphasis to
be given activities of teachers for improving on-farm instruction, it
can be seen that: the iIndividual can be better understood whenm his home
farm is known by the teacher, the teacher should spend time on records
and their analysis of the farm business, and the teacher should follow

up class instruction and see that it is put into practice when possible.
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It is easier to demonstrate practices than to talk about or des-
cribe them to a class., The student can learn more readily the skill
through & demonstration. It is doubtful if very many students iry out
& new practice that is only described to them.
Of some value were activities such as supervising home study by
the regular agriculture teachers, or making a social visit. The latter

provides little on-farm instruction.

Reference materials for adult classes. Bulletins and circulars

from Michigen State College were rated far superior to any other type of
reference for adult classes as shown in Table X. These materials,
developed in our state, give farmers information that is adapted to
their needs. These bulletins and circulars cover particular subjects on

Michigan conditions making them valuable class references.

TABLE X

TEACHERS® RATING OF THE VALUE OF DIFFZRENT REFERENCE
MATERIALS FOR ADULT CLASSES IN AGRICULTURE

Reference Matoerial Much Some None Uncertain
- T

Bulletins and circulars from your

home state college 60 13 0 0
Farm magazines and papers 39 29 1 2
Yarm texts or reference books 37 34 1 1l

Bulletins and circulars from the United
States Department of Agriculture 22 45 3 3

Bulletins and circulars from other
state colleges 9 53 8 3

e ———————
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Farm magazines and papers and farm texts or reference books have
also much value as reference material. Their use is probably limited to

the material presented fitting the farming situaiions of adult class

members,

Bulletins and circulars from the United States Deparitment of
Agriculture and bulletins and circulars from other state colleges were
of some value., They are too general and try to cover the whole United

States in one bulletin.

Audio-visual aids for classroom instruction. According ta the

opinions of teachers audio-visual aids of much use in an effective in-
structional program were: blackboards, field trips, and specimens
(grain, insects, and models--livestock, buildings, etc.). This is
shown in Table XI. These aids help the teacher show, as well as tell,
the students about abilities that can be used on his home farm. Student
interest is higher where action in class work is provided.
Demonstrations; photographs, pictures, charts, tables, graphs,
film strips, and slides; motion pictures; bulletin boards; maps; and
wire or tape recordings were considered of some use in an effective

instructional program.



TABLE XI

THE OPINIONS OF TEACHERS REGARDING THE EXTENT OF USE OF VARIOUS
AUDIO-VISUAL AIDS IN AN EFFECTIVE INSTRUCTIONAL PROGRAM

38

——

i

Teaching Aids

Blackboard
Field trips

Specimens (grain, insects) and models
(livestock, buildings, etc.)

Demonstrations

Photographs, pictures, charts,
tables, and graphs

Filmstrips and slides
Motion pictures
Bulletin board

Maps

Wire or tape recordings

48

40

36

35

24

17

12

13

25

32

34

37

49
56
59
5T
62

S51

0

1

Much Some None Uncertain
— e —3
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SOCIAL ACTIVITIES OF ADULT CLASSES

Recreational activities for adult education classes. It has been

generally felt that adults, like youth, enjoy playing. There are those
who have felt that some adults were attracted by the games more than by
the educational program. What types of recreational and social activi-
ties are best suited to adult agriculture classes? Will the class in-
terest be greater because of social activities? in answering these
questions, only about one-half of the instruct&rs indicated that they
used any of these activities very much., This would seem to indicate
that these activities are not used to a very large degree in adult
¢lass programs,

Trips and tours, and occasional programs for families were rated
the most valuable by all the instructors. These were closely followed
in importance by an annual banquet and refreshments.

The next activities were rated low. They were basketball, base-
ball, and softball teams; dances; and a variety of games. There seems
to be little need for these activities in an adult program.

0f no importance were fishing and camping trips. This type of
activity can best be carried on in the individual family, rather than

as a class activity.
USE OF RESOURCES AND AGEICIYES

The use that could be made of agricultural and educational agencies.

Barlier in this study, the teachers® use of agricultural and educational
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agencies in the institutional on-farm training program was reported.

This part is concerned with the question, "Could agricultural agencies

be of assistance to the educational prograﬁ!' In program planning, it is
important to know where to turn for help and‘assistance of other agencies.

The Extension Service, Michigan State College of Agriculture, and
the Soil Conservation Service were selected as those which could offer
much assistance for an sgricultural education program. These agencies
have subject matter available on many aspects of agriculture, and thaey
have specialists who can be used in meny kinds of agricultural education
classes. Their willingness to help also mekes them & desirable aid.

The State Board for Vocational Education, Vocational Agriculture
Section was thought to be able to offer some assistance for the educa-
tional program., Its assistance is primarily in helping schools meet legal
requirements in order to qualify for financial aid, but their staffs can
be used aa consultants on teaching methaods and practices.

Forestry Service, Production and Marketing Administration, Farm
and Home Administration, Rural Electrification Administration, and the
Farm Credit Administration, respectively, were thought valuable in offer-
ing some assistance. Their services are less extensive than those rated

of much value. These data can be found in Table XVI in the Appendix.

The use that could be made of agricultural associations and

organizations. Agricultural associations and organizations have been

used in adult farmer educational programs and now in the institutional

on-farm training program. Farmers are members of these various groups
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and feel a close relationship ta them. To what extent would agricul-
tural associations and organizations be helpful to the educational pro-
gram?

| The Dairy Herd Improvewment Association, and the Artificial Insem-
ination Associations could offer much help to an educational program in
Michigan. Local and community cooperatives, Crop Improvement Associa-
tions, and other livestock and poultry improvement associations could
be of some help. These associations of farmers have programs affecting
many farmers, and can provide both printed materials and resource per-
sons,

Farm Management Associations and State Farm Cooperatives were

also considered of some help. Table XVII in the Appendix shows the

teachers® responses to this question.
ADMNINISTRATION

Financing edult farmer progrems. Two methods of financing adult

farmer brograms considered best by the teachers were use of funds from:
(1) federal, state, and local sources and (2) tuition supplemented by
federal, state, and local funds. By indications, as showm in Table XII,
the teachers seem to feel it is the responsibility of all levels of
government to support these adult education programs.

There were some teachers who felt that only federal and state funds
should be used for financing adult farmer programs. Only a few chose

federal and local funds or state and local funds for adult programs,
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TABLE XII

TEACHERS' OPINIONS OF METHODS CONSIDERED BEST
FOR FINANCING ADULT FARMER PROGRAMS

]

Specially
Method Regular Qualified Certificated
ethods Agricultural Veterans® Veterans'
Teachers Instructors Instructors
Federal funds ' 2 2 4
State funds o} o} 1
Federal and state funds 3 4 1
Local school funds 0 1l 0
Federal and local funds 1l 1 1l
State and local funds 1 1 1
Federal, state, and local funds 9 6 11
Tuition charge for students
taking the training 0 0] 0
Tuition, plus financial aid
from federal, state, and
local funds 8 7 9

Tuition charged to the students alone taking the training was not
indicated as desirable by a single teacher., From this, it seems the
teachers felt it is ihe government's responsibility to at least pro-

vide most of the money to finance adult farmer programs.

In respohse to the question, "Would you be willing to pay taxes

for an adult education program in local schools!™, 84 per cent of all
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the teachers responded that they would. The other 16 per cent were un-
certain., Thus, the teachers felt adult education is importaut enough

for them, as citizens, to financially support it by taxes.

Should an annual fee be charged for agricultural classes! There

was wide disagreement by the teachers in what should be charged 'rtudentl
for a course including on-farm instruction after the present institutiomal
on-fars training program is completed. The range of recommended charges
was from none to $50.00 as shown in Table XIII. None of the charges
mentioned received a majority of responses; consequently, the amoumt

to charge for course feea of future px;ograms must be cansidered ‘care-

fully at each school plamning a caourse.



TABLE XIII

TEACHERS® OPINIONS REGARDING THE AMOUNT OF
COURSE FEE TO CHARGE FOR ADULT EDUCATION PROGRAMS

Specially
Regular Qualified Certificated
Course fee to charge Agricultural Veterans' Veterans'
Teachers . Instructors Instructors
None 2 5 6
$1.00 2 0 1
$5.00 10 3 3
$10.00 4 8 8
$15.00 2 1 3
$25.00 3 5 4
$35.00 0 0 0
$50.00 0 0 3
More than §50.00 0 0 0

Y 4

Who should be responsible for giving the instructions?! Approxi-

mately two-thirds of the teachers indicated that the public ;chools,
through the vocational asgriculture department, should be responsible
for giving the instruction. The instruction would be handled in the
same manner as the present program. The remainder of the teachers® re-
sponses were divided inio many smell groups. The public schools, with
or without vocational agriculture departments, was suggested by 16 per

cent of the teachers; state colleges of agriculture by 11 per cent; the



Extension Sevice by 7 per cent; and the Veterans® Administration by

5 per cent, It is evident that the temchers felt that the veteran
should get his vocational training through the local school. Schools
not having a departmemt of vocational agriculture would have this re-
sponsibility if the veterans lived in their paironage area in suffi-

cient numbers to justify classes.
III. TRAINING FOR VETERANS OF FUTURE WARS

Training for those in the armed forces at present., Eighty-four

per cent of the teachers felt that there should be another instituional
on-farm training program for those im the armed forces at present.
Another 12 per cent were uncertain, thus another progrem received the
dpproval of almost all the teachers. One teacher stated that there
should be no future program. Is this teacher doing an adequate job &t

present? We should plan for a future on-farm training program.

Length of training for future programs. The teachers®’ respomses

showed a wide difference of opinion on the length of future trd.nhg
programs for veterans., The majority, 62 per cent, wanted four yeers;
the same as the present program.

The rest of the teachers split up with 15 per cent wanting two
years, and another 15 per cent wanting three years. Eight per cent of
the teachers wanted more than four years. Only one teacher felt that

one year was long emough.
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Subsistence pay for qualified irainees., Qualified trainees in a

future program should receive subsistence pay as in the present program
was indicated by 78 per cent of the instructors, 14 per cent were un~
certain. This left only 8 per cent of the teachers wanting no subsist-
ence pay for future programs. Subsistence pay should be planned for

future programs,
[ XX NN )

The findings reparted in this study do mot caver all the items
found in Schedule B. Only items relative to the purpose of this study

were used,



CHAPTER V
SUMMARY OF THE FINDINGS

During the progress of World War II, the Congress of the United
States, recognizing the problems of servicemen in their readjustment to
civilian occupations at the end of hostilities, legislated the most in-
tensive subsidized educational program for all veterans ever sponsored
By our government. Part of this educational program was the institu-
tional on-farm training program for veterans who were farming.

The regulations of the institutional on-farm training program
require that each trainee be given a miniwmum of 200 hours of classroom
instruction, and 100 hours of on-farm instruction. Classes of veterans

were limited to 25 students per instructor, with 20 student preferred.

Purpose of the study. The purpose of this investigation was to

determine the opinions of the teachers of veterans of the institutional
on-farm training program, and teachers of vocational agriculture con-
cerning techniques and procedures of the institutional on-farm tiaining
program which may be applied to other programs of agricultural education

for adults.

Method of investigation. A schedule was made to solicit the

opinions of instructors in a regional study and was used in getting the
opinions reported in this investigation. A sample of 50 teachers was
drawn from a list of full-time instructors of classes of veterans 6f‘

~

each state which had been in operation at least six monmths.
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In kichigen, 31 of the teachers of veterans attending a teachgra
of veterans conference, at Michigan State College, in February, 1951,
£illed out schedule B. The other 19 teachers of veterans, and 23 teach-
ers of vocational agriculture were contacted by state supervisors or
teacher trainers in agricultural education from Kichigan State College.

In this study no statistical determinations were made, because
very little difference of opinion was found between the instructorl of
veterans and the teachers of vocgtional agriculture on the various items

uged in this study of schedule B.

I. EVALUATION OF THE PRESENT PROGRAM

Advisory committees. Advisory committees were of some help to
61 per cent of the teachers. These committees were of much help to 18
per cent of the teachers, but 21 per cent of the teachers reported no
help at all. The high percentage of teachers reporting some help may

indicate that studies are needed on how to use advisory committees.

Agricultural and Educational Agencies. The amount of use of

agricultural and educational agencies in the institutional on-farm
training program by teachers were as follows: Much--Extension Service,
Michigan State College, and Soil Conservation Service. Some--State
Board of Vocational Education-Vocational Agriculture Section, Farm end
Home Administration, Production and Marketing Administration, Forestry
Service, Farm Credit Administration--Production Credit Association and
Federal Land Bank, and Rural Electrification Administration. These

egencies are valuable to a teacher in presenting to his classes the
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broad picture of farming as it is today.

II. OPINIONS OF TEACHERS AS TO THE NATURE OF
FUTURE EDUCATIONAL PROGRAI{S FOR FARLERS

Organization of classes. The opinion of 96 per cent of all teach-
ers was that instructlon for farmers should be given both in the class-
room, end on the farm. The modal time of the mumber of hours of on-farm
instruction was 35 to 50 hours. The teacher; split about evenly between
visiting the farm every two weeks or monthly. This won;d mean at least
12 visits to each student in the adult program per year. An advance.
notice of an on-farm visit should usually be given by the instructor.

It can be seen that the amount of on-farm instruction wanted stresses
the importance placed in this instruction by all groups of agriculture
teachers,

It was the opinion of about one-half of the teachers that classes
at the school or central meeting place should be given every week in
slack season, and monthly the rest of the time, Another one-third of
the teachers favored meeting weekly throughout the year. MNon-shop class
sessions should be about two #ours in length, and shop classes should be
three hours in length most of the teachers felt.

Instruction given by an additional teacher of vocational agricul-
ture, who would give full time to adult edugation was thought to be the
best arrangement for assignment of teachers. Special instructors were
?ecommended by only a very few teachers.

Farmers between the ages of 18 and 35 were thought to benefit much
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from an adult education program. Farm women and older adult farmers

would benefit from some instruction.

Planning course content. In program planning, 85 per cent of all

the groups of teachers favored teacher-student organizing, planning, and
conducting the educational program. Advisory conmittees were uaedAonly
to a limited degree in program planning. Farmers should be grouped in
classes by a combination of factors, namely: ege, farming status, farm-
ing interests, previous training, and location of the farm.

In choosing farm problems and jobs to be taught, the most im-
portant factor to consider was the leading farm enterprises of the com-
munity. Of much importance were experiences, interests, and opinions of
the majority of farmers in class. 0f some importance were: the ability
of the instructor, information from local surveys, subject matter infor-
mation available, suggestions of the advisory committees, and anticipated
changes in farming. Why were local surveys rated low when they are a
means of finding leading community enterprises?

The units to be stressed in the course ﬁf study ranked much by
the teachers were as follows: farm planning and menagement, farm and
home accounts, soil conservation, livestock production practices, crap
production practices, farm mechanics, and marketing farm products., Some
stress should be made in units of: farm and home improvements, farm
health and safety, femily relationships, community end cooperative activ-
ities, food preservation and storage, leadership, fruit and vegetable pro-

duction, and recreational activities.
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In the class session, no time limit for discussion of emergency
farm problems was indicated by the instructors as the best policy. It
seems advisable to spend ample time on these problems to help the students

work out the solutions.

Needs for additional farm training. Of the teachers' responses,

80 per cent thought farmers who had completed the institutional on-farm
training program needed further instruction. Alro, 95 per cent of the
teachers thought vocational agriculture hign school students needed fur-

ther instruction,

Teaching methods. The teachers rated classroom teaching methods

good as follows: demonstration, discussion by class members, laboratory--
actual performance by students, and question and enswer., Methods ranked
fgir were: group or individual reports, debates, and lectures. The
teachers seem to feel that students want more activity in the instruc-
tional program.

Qualified instructors, the teachers felt, were most important for
improving classroam instruction. Also rated of much importance by the
teachers were the practices of connecting problems to actual farming
situations of the students, active participation by all students in the
class, using specialisis, securing recent books, bulletins, and farm
magazines, giving time to individual farm problems of the students,
using local information, use of movies, slides, and other visual aids,
and changing teaching methods. Setting up goals for each practice,
supervised study in the classroom, use of notebooks, and home study were

of same value,
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The teachers felt the activities for improving on-farm instiruc-
tion to be given much emphasis were: becoming acquainted with the farm
situation, supervising the keeping and analyzing of records, following
up of class instruction, and demonstrating practices or skills. Of same
value were: supervising home study, and making a social visit.

Bulletins and circulars from Michigan State College were thought
by the teachers to be far superior to any other type of reference material
for adult classes. Farm magazines and papers, and farm texts or refe;ence
books are of much value. Bulletins and circulars from the United States
Department of Agriculture and other state colleges have same value.

The teachers felt no one teaching aid for effective classroom in-
struction was outstanding. Blackboards, field trips, use of specimens,
and demonstrations were of much use as teaching aids., Photographs, pic-
tures, charts, tables, graphs, film strips, slides, maps, and wire or

tape recordings were of some value as aids.

Social activities of adult classes. Trips end tours, and occasional
programs for families were rated as the most valuable activities., These

were closely followed by an annual banquet and refreshments at meetings.

Use of resources and agencies. The Extension Service, Michigan

State College of Agriculture, the Soil Conservation Service, and the

State Board of Vocational Education--Vocational Agriculture Section, could
be of much use in the institutional on-farm traihing progrem was the opin-
ion of the teachers. Of some use to the program were: Forestry Service,
Production and Merketing Administration, Farm and Home Administration,

and the Farm Credit Administration.
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The teachers felt that much use in the institutional on-farm
training program could be made of Dairy Herd Improvement Associations,
and Artificial Insemination Associations. Crop Improvement Associations,
Local and Community Cooperatives, other Livestock and Poultry Improve-
ment Associations, Farm Management Aasociationa, and State Farm Coapera-

tives were of some use to the program.

Administration. The two methods of financing adult farmer edu-

cation programs considered best by the teachers were use of funds fram:
(1) federal, state, and local funds, and (2) tuition supplemented by
federal, state, and local funds. Of all the teachers responding, 84
per cent would be willing to pay taxes to support sn adult education
progrem in local schools, There was little agreement among the teachers
on what should be charged students for an adult farmera®’ course.
Approximetely two-thirds of the teachers indicated that public
schools, through the vocational agriculture department, should be re-

sponsible for giving the instruction.

Training for veterans of future wars. Righty-four per cent of the

teachers felt that there ‘should be another institutional on-famm training
program for those persons in th§ armed forces at the present time. The
majority of the respondents, wanted the length of the future traiming
program to be four years. The qualifigd trainee in a future program
should receive subsistence pay was recommended by 78 per cent of the in-

structors.
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III. SOME EDUCATIONAL IMPLICATIONS OF THE FINDINGS

From this study, the opinions of the teachers indicated that:

1. The younger farmers are the ones wha should receive the most
training., More classes are needed for farmers 16 to 35 years of age.
These farmers are in a transitional period, and can be helped in adult
farmer classes.

2. Future adult farmer classes probably shauld be organized on
a year around basis with a continuous educational program. Frequency of
clasa meetings could be planned arocund the farm work load. More meetings
can be held in slack seasons, but some meetings might be held every month
of the year,

3. The teacher probably should be employed to work full-time with
adult farmers. This was considered better than a teacher splitting his
time between adult and day school programs. Teachers probably feared
that the adult program would be slighted if a combination was arranged.

A teacher with a specific part of the agriculture program, as adult farm-
ers, could concentrate all his efforts on it, and probably would achieve
greater results for his undivided efforts.

4., More instruction time is probably needed in the classroom than
the present minimum required in adult farmer classes. There is a feeling
that more than 50 hours of classroom instruction might be provided each
year. For the maost part, classes should be about two hours in lenmgth,
except if the-class is conducted in the shop or laboratory.

5« On-farm instruction was rated very important by the teachers
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and in the future more time probably should be allowed for this type of
instruction. This is in contraat to the present in which only a few
visits are made. For the most part, teachers wanted 12 visits to each
student per year as a minimum, if each visit would be about two hours im
length. A teacher having 25 adult students would have to spend & minimum
of 600 hours of on-farm instruction per year. This is equivalent to
one-fourth of his time being spent out on the farm. Teacher time and
load will need to be scheduled to accomplish this.

6. In the opinion of the teachers in this atudy, it is the re-
gponsibility of all levels of govermnment to support an adult education
program. However, there was a tendency to feel that adults should help
pay for the classes. In no case was it felt that the class memberc~
shauld support the program entirely.

T. There is still to be tried this kind of program with young
farners without subsistence pay. Whether the in-training payments have
colored the veterans® viewpoint has yet to be discovered. It is hoped
that they were interested in the training program for other things than
the subsistence pay alone. Other devices may need to be used to increase

interest in future adult education classes.
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IV. RECOMMENDATIONS FOR FURTHER STUDIES

A study to determine whether the teacher's background of training,
teaching, and farming affects the succeaé of his students }n be-
coming established in farming.

What kinds of needs, both agricultural and non-agricultural, do farm
veterans have?

What happens £o veterans after they leave the institutional on-farm
training program?

How do inatructofa spend their time when they visit students om their
farms!?

How c;n group instruction be used both on and off the farm!

How can advisory committees be developed and used in an ldglt farmer
educational program?

How are objectives ﬁaed in plenning courses, determining learming
procedures, and evaluating outcomes in the ingtitutional on-ferm

training program?
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TABLE XIV

6d

MICHIGAN TEACHERS RESPONDING TO SCHEDULE B

INSTITUTIONAL ON-FARM TRAINING IN THE CENTRAL REGION QUESTIONAIRE

1951

School

Taeacher of Veterans

Teacher of Agricultiure

Baraga
Bay City
Beaverton
Big Rapids
Cadillac
Caledonisa
Carson City
Cheboygan
Chesaning
Coldwater
Cocks
Dowagiac
Elkton
Fairview
Felch

Grank Ledge
Hart

Hickary Corners

Ireawood
Ixke Odessa
Lesglie
Marlette
Monroe
Mount Pleasant
North Branch
Olivet

Paw Paw

Peek

Perry
Petoskey
Pickford
Reading

8t. Clair
Sand Creek
Seottville
Sheridan
Stephenson
Traverse City
Waldron
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TABLE XV

FACTORS TO BE CONSIDERED IN CHOOSING FARM PROBLEMS
AND FARM JOBS TO BE TAUGHT

W
Factors Much Some None Uncertain

P e e e ]
Leading farm enterprises of the community

Regular Agricultural Teachers 17 6 0 0
Qualified Veterans® Imstructors 16 2 0 0
Specially Cert. Veterans®' Instructors 28 4 (0] 0
Experiences, interests, and opinions of the
majority of the farmers in the class
Regular Agricultural Teachers 17 6 0 0
Qualified Veterans® Imstructors 12 T 1 2
Specially Cert. Veterans®' Instructors 21 7T 0 0
Ability of the instructor
Regular Agricultural Teachers 5 15 3 0
Qualified Veterans' Instructors 9 12 1 0
Specially Cert. Veterans' Instructors 13 13 0 2
Subject matter imformation available
Reguler Agricultural Teachers 3 1T 2 1
Qualified Veterans® Imstructors 5 12 5 ¢}
Specially Cert. Veterans®' Instructors 14 11 1 2
Information obtained from local surveys
Regular Agricultural Teachers 6 17T 0 0
Qualified Veterans® Imstructors 6 14 2 0
Specially Cert. Veterans® Instructors 11 16 0 1

Suggestions of advisory conmittees
Regular Agricultural Teachers T 15 0
Qualified Veterans® Imstructors 5 15 1 1
Speecially Cert. Veterans' Instructors 7 20 1l

Anticipated changes in farming

Regular Agricultural Teachers : 4 16 3 0
Qualified Veterana® Instructors 4 16 0 1
Specially Cert. Veterans® Instructors 11 14 1l 2




TABLE XVI

THE USE THAT COULD BE MADE FﬁOH AGRICULTURAL AND EDUCATIONAL
AGENCIES IN THE INSTITUTIONAL ON-FABM TRAINING PROGRAM

W
Agency Much Some KNomne Uncertaim

—
—

Rural Electrification Administration

Regular Agricultural Teachers 4 16 0
Qualified Veterans' Imstructors 3 15 2
Specially Cert. Veterans' Imstructors 6 18 1l
Farm Credit Administration (Production Credit
Kssociation and Federal Land Bank)
Regular Agricultural Teachers 3 18 (4]
Qualified Veterans®' Imstructors 4 18 0
Specially Cert. Vetoeramns® Instructors 5 20 1l
Extension Service
Regular Agricultural Teachers 20 3 o
Qualified VYeterana® Instructors 18 4 o
Specially Cert. Veterana® Imstructors 20 8 0]

Farm and Home Administration

Regular Agricultural Teachers 3 20 0

Qualified Veterans®' Imnstructors 6 17 0

Specially Cert. Veterans®' Instructors T 19 1
Soil Conservation Service '

Regular Agricultural Temchers 15 8 0

Qualified Veterans' Imstructors 18 4 0

Specially Cert. V¥sterans® Instructors 20 8 0
Forestry Service

Regular Agricultural Teachers 4 19 0

Qualified Veterzns® Instructors 10 12 Q

Specially Cert. Veterans® Instructors 8 18 o]
Production and Marketing Administration

Regular Agricultural Teachers 5 7 0

Qualified Veterans®' Instructors 5 14 2

Specially Cert. Veterans' Instructors 6 18 0
State College of Agriculture

Regular Agricultural Teachers 20 3 0

Qualified Veterans® Instructors 14 8 0

Specially Cert. Veterans® Instructors 21 7 0

State Board for Voeational Education--
Vocational Agriculture Section
Regular Agricultural Teachers
Qualified Veterans® Instructors
Specially Cert. Veterans® Instructors
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TABLE XVII

THE EXTENT TO WHICH AGRICULTURAL ASSOCIATIONS AND
ORGANIZATIONS COULD BE HELPFUL IN EDUCATIONAL PROGRAHMS

W
Asgsociation or Organization Much Saome None Uncertain
W

Dairy herd improvement associations

Regular igricultural Teachers 15 8 0 0

Qualified Veterans® Imstructors 13 9 0 0

Specially Cert. Veterans®’ Instructors 20 8 0 0
Other livestock and poultry improvement assn.

Regular Agricultural Teachers 8 15 0 0

Qualified Veterans® Insiructors 8 14 0 0

Specially Cert. Veterans' Instructors 11 17 0 0
Artifieial insemination associations

Regular Agricultural Teachers 14 9 o] 0

Qualified Veterans® Instructors 13 9 0 0

Specially Cert. Veterans®' Instructors - 15 13 0 0
Crop improvement associations

Regular Agricultural Teachers 10 13 0 0

Qualified Veterans® Instructors 8 12 o] 2

Specially Cert. Veterana®' Instructors 11 168 0 1
Local and conmunity cooperatives :

Regular Agricultural Teachers 9 14 0 0

Qualified Veterans® Instructors 8 12 (] 2

Specially Cert. Veterans®' Imstructors 14 11 0] 3
State Farm Cooperatives

Regular Agricultural Teachers 4 18 0 1

Qualified Veterans' Imstructors 4 1T 0 2

Specially Certified Veterans®' Instructors 11 14 1l 2
Farm Management associations _

Regular Agricultural Teachers 5 17 a 2

Qualified Veterans*® Instructors 4 18 0 3

Speclially Cert., Veterans® Instructors 12 9 2 5

e ——————— ————— 1



STRUCTORS Schedule B

INSTITUTIONAL-ON-FARM TRAINING IN THE CENTRAL REGION 611

Compléted forms to be sealed in
presence of class and mailed ' A 65
first class or expressed prepaid

to:

Department of Vocational Education
Iowa State College, Ames, Iowa ’

Part 1

RECTIONS: Please read each question carefully. Pick out the correct answer, or answers,
and place an X in the answer space following it. Do not skip any questions.

. What is your present teaching status? (Check one)
Instructor of veterans ( ); Instructor of Vocational Agriculture ( ); Both ()
What is your present age? (a) 25 years or under () (d) 46 to 55 years

(
(b) 26 to 35 years () (e) 56 years or older (
(c) 36 to 45 years ()

)
)

What is the highest school grade you have completed? (Circle one)

Elementary High School College
12345678 910 11 12 1 2 3 Graduate (Agriculture)

Graduate (Other curricula)
. Do you hold a Master's Degree? Yes () No ()
Did you meet certification requirements for teaching - (Check one)

(a) General high school subjects only () (c) Both general high school and

(b) Vocational agriculture only () ( wvocational agriculture ()
(d) Neither general high school nor
vocational agriculture ()

. How many years of vocational agriculture did you have in high school?
None ( ); 1 year ( ); 2 years ( ); 3 years ( ); 4 years ()

. How many years did you spend on a farm after the age of 10, including time when you
were either in or out of school?

(a) None () (c) 3to5years () (e) 11 to 15 years ()
(b) 1to2years () (d) 6to 10 years{) (f) 16 years or more ()

. How many years did you spend as a full-time partner, sharecropper, renter, owner-
operator, or manager ?

(a) None () (c) 3to5years () (e) 11 to 15 years (
(b) 1to2years () (d) 6to 10 years () (f) 16 years or more (

.

)
)
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9. In which of the following occupational areas have you had one or more years of |

experience ?

(a) Teaching vocational agriculture ()

(b) Agricultural Extension () |
(c) In occupations not related to agriculture () |
(d) In occupations involving activities ()

related to agriculture or education
(S.C.S., R.E.A., Farm implement
dealer, etc.)

Part 11

This part of the information blank deals with the Institutional On-Farm Training program
for farm veterans of World War II as provided by Public Law 377.

10. Of what value have the following types of instruction been to the trainees ?

Much Some None

(a) Individualonfarm. . . . . v « ¢ ¢« ¢ ¢ ¢ o o o 0 o . . . () () ()
(b) Small groupsonfarm. . . . . . v ¢ v ¢« v v 0o 00 ..o () () () ‘
(c) Classroom (off farm). . . . . . . . . . ¢« v v o .. . () () () |

11. Has the use of an advisory committee helped your Institutional On-Farm Training

program?
Much () Some () None ()
12. To what extent have you used the following agencies in your Institutional On-Farm

Training program? {

Much Some None No Opportunity
(a) Rural Electrification Administration () () () () i
l

(b) Farm Credit Administration (Produc-
tion Credit Association and Federal

Land Bank). . . . . . fe e e e e () () () ()
(c) Extension Service. . . . . . . . . . () () () ()
(d) Farm and Home Administration. . () () () ()
(e) Soil Conservation Service. . . . . () () () ()
(f) Forestry Service. . . . « « . . . () () () ()
(g) Production and Marketing Adrmmstra-
ton. .« . v v i i e e e e e e e e e . () () () () |
(h) State College of Agriculture. () () () ()
(i) State Board for Vocational Educat:on,
Vocational Agriculture Section. . . . () () () ()

13. Should the progress of the student be measured by the number of farm practices carr «
out on the farm?
Yes () No () Uncertain ()
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4. Should Institutional On-Farm Training be limited to: (Check one)

(a) Those who live on the farm and are employed full time on the farm ()
(b) Those who live on the farm and are employed part time on the farm ()
(c) Those who Tive in town and are employed full time on the farm ()
(d) Those who live in town and are employed part time on the farm ()
(e) Those who live in town or country and spend no time on the farm ()

5. Does the Institutional On-Farm Training program help the people in your community

who are not enrolled in the program? Much  Some None
(a) Improved farming practices. . . . . . . . () () ()
(b) Better rural leadership. . . . . . . . . .. () () ()
(c) Improved social and cooperative activities () () ()
(d) Better rural recreation. . . . . . . . . .. () () ()
(e) Increased use of all educational agencies . () () ()
(f) Soil conservation. . . . . .. ... .. .. () () ()

o
)

Should there be another Institutional On-Farm Training program for those in the
armed forces at present? Yes () No () Uncertain ( )

7. What should be the maximum length of a future program for veterans?
1 year ( ); 2 years ( ); 3 years ( ); 4 years ( ); more than 4 years ()

8. Should qualified trainees in a future program receive subsistence pay as in the
present plan? Yes () No () Uncertain ()

'”'9. In case of another Institutional On-Farm Training program, who should be responsible
for giving the instruction? (Check one)

(a) State college of agriculture. . . . . . . . .. . ... ()
(b) The Veterans Administration. . . . . . . .. .. .. . ()
(c) Public schools with or without vocational agriculture . ()

(d): The public schools through the Vocational Agriculture
Department. . . . + ¢« v ¢ v ¢ ¢ ¢ v st o o 0 s o o . ()
| (e) The Extension Service. . . . « « ¢« ¢« ¢ v v ¢ ¢ « o & ()
| (f) The Soil Conservation Service. . . . . . . . . . .. ()
| (g) Other agencies, public or private. . . . . e e e ()

Part 111

his part of the information blank is to get your opinion as to the nature of a future educa-
onal program for farmers after the Institutional On-Farm Training program ends. This
.ature program would be planned for all farmers with fewer requirements and no subsistence
".ﬂ . Your experience in Institutional On-Farm Training will be of value in planning a more
ermanent program.

0. Where should instruction be given? (Check one) On the farm ( ); In the classroom ( );
Both ()



21.
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23,

24.

25.

26.

217.
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How much instruction should be offered per year on the farm? (Check one) ‘

(a) None () (d) 10to 20 hours () (g) 50 to 75 hours . ()
(b) Less than 5 hours () (e) 20 to 35 hours () (h) 75 to 100 hours , ()
(c) 5 to 10 hours () (f) 35 to 50 hours () (i) More than 100 hours ()

How often would farmers want on-farm instruction? (A farm visit by the instructor.)
(Check one)

(a) Weekly () (c) Monthly () (e) Once every 3 mont:s
(b) Once every two weeks () (d) Once every other month () (f) None at all

|
How often should instruction be given at the school or central meeting place? (Check on )
: |

(a) Weekly () (d) Every two weeks in slack season of farm work and
(b) Every two weeks () monthly in other months ()
(c) Monthly () (e) Every week in slack season of farm work and
monthly in other months ()
(f) None at all ()

What length should nonshop class sessions be? (Check one) }

(a) One hour

() (c) Twohours () (e) Four hours ()
(b) One and one-half hours ()

(d) Three hours ()

For what length of time and when should farm mechanic classes be held? (Check one)

(a) Two hours during the day () (d) Three hours at night ()
(b) Two hours at night () (e) Three hours during the day plus three ()
(c) Three hours during the day () hours at night

(f) A full day ()
Who should give the instruction? (Check one)

(a) The regular vocational agriculture instructor who devotes part of his time ()
to high school teaching

(b) An additional vocational agriculture instructor who would give full time to ()
adult farm education

(c) An additional vocational agriculture instructor so that more time is avail- ()
able for adult work by both instructors
(d) Special instructors - local farmers, machinery dealers, mechanics, etc. ()

Should farmers in the class form their own organization to assume some responsibility
in planning and conducting their educational program? Yes ( ); No ( ); Uncertain ()



28.

" 29.

30.

“31.

32.
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How should farmers be grouped into classes in schools having more than one class ?
(Check one)

Grouped according to: (a) age
(b) farming status
(c) farming interests
(d) previous training
(e) location of farm
(f) a combination of the above factors

P e X Wan X N
N N wn s g

To what extent would the following groups profit from instruction in farming?
Much Some None Uncertain

(a) Young farmers (ages 16-25). . . . . . .. . () () () ()
(b) Adult farmers (ages 26-35). . . . . . .. () () () ()
(c) Adult farmers (ages 36 or older). . . . . () () () ()
(d) Rural non-farmers. . . . « « « c « ¢« « « o . () () () ()
() Farm women. . . . . . e e e e e e e e () () () ()
(f) Part-time farmers. . . . . « « « « o« .« . () () () ()

To what extent shbuld the following persons or groups take part in planning the farm

problems to be studied ? Much Some None Uncertain
(a) Instructorsoftheclass. . . . . . . . .. . () (@) (@) ()
(b) Students of theclass. . . . . . . .. . .. . () () () ()

(c) Local advisory committee. . . . . . . . . . () () () ()

{(d) School superintendent. . . . . . . . . .. .. () () () ()

To what extent should the following factors be considered in choosing farm problems
and farm jobs to be taught? Much Some Nomne Uncertain
(a) Leading farm enterprises of the community. () () () ()

(b) Experiences, interests, and opinions of the
P

majority of the farmers in the class. . . .. () () () ()
(c) Ability of the instructor. . . . . e e e () () () ()
(d) Subject matter information available. . . () () () ()
(e) Information obtained from local surveys. . () () () ()
(f) Suggestions of advisory committees. . . . . () () () ()
(g) Anticipated changes in farming. . . . . . () () () ()

How much should the following units be stressed in the course of study?
Much Some None Uncertain

(a) Farm mechanics. . . . . . « « . o . e () () () ()
(b) Farm skills, such as castration, dehorning,

laying out terraces. . . . . . . .. .0 .. () () () ()
(c) Soil conservation. . . . . e e e e e e e e () () () ()
(d) Farm and home accounts. . . . . . . . . .. () () () ()
(e) Farm planning and management. . . . . . () () () ()
(f) Livestock production practices. . . . . . .. () () () ()
(g) Crop production practices. . . . . . . . . () () () ()
(h) Fruit and vegetable production practices. () () () ()
(i) Family relationships. . . . . « « « . « « . . () () () ()
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35.
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Continued
Much Some None Uncertain

(j) Marketing farm products. . . . . . . . . .. () () () ()
(k) Farming programs. . . . . . . . « « « « o . () () () ()
(1) Leadership. . . « ¢ ¢ v v o ¢« o ¢t ¢ o o o & . () () () ()
(m) Recreational activities. . . . . . .. . ... () () () ()
(n) Community and cooperative activities. . . () () () ()
(o) Farm health and safety. . . . . . . . . . .. () () () ()
(p) Farm and home improvement. . . . . . . () () () ()
(q) Food preservation and storage. . . . . . .. () () () ()
How would you rate the following methods of classroom teaching ?

Good Fair Poor Uncertain

(a) Lecture. . . . . . . ¢ ¢« ¢« v e v e e o 0 0 () () ()Y 0)
(b) Questionand answer. . . . . . . . . ... . () () () ()
(c) Discussion by class members. . . . . . . () () () ()
(d) Demonstration. . . . . . . . .. . .. . () () () ()
(e) Laboratory - actual performance by students () () () ()
(f) Group or individual reports. . . . . . . . . () () () ()
(g) Debates. . . . .. ... ... .. e e e () () () ()

How much of the instructors' time should be devoted to individual, including small
group, on-farm instruction? (Check one)

(a) None () (c) 25% () (e) 5% ()
(b) 10% () (d) 50% () (f) 100% ()

How much time should be set aside in each class session for discussion of emergency ‘
farm problems as they arise? (Check one)

: |
(a) None (.) (c) Not more than 20 minutes ( ) (e) No time limit )
(b) Not more than 10 minutes () (d) Not more than 30 minutes ( )

From your experiences with the Institutional On-Farm Training program, of what
importance are these items in improving classroom instruction ?
Much Some None Uncertain

(a) Supervised study in the classroom. . . . .. () () () ()
(b) Home study. . . . . v v v v v o v 0 0 v o o« () () () ()
(c) Secure qualified instructors. . . . . . . . . () () () ()
(d) Seécure recent books, bulletins and farm

magazines. . . . . .« . 4 . 00 .. e ‘ : () () () ()
(e) Give time to individual farm problems of

students. . . . . .. v v u e e e e e e () () () ()
(f) Use movies, slides and other visual aids. () () () ()
(g) Bring in specialists. . . . . . . ... ... () () () ()
(h) Connect problems to actual farming situations

of students. . . . . . .. 0000 .. () () () ()
(i) Use local information. . . . . « « . ¢ « . . () () () ()
(j) Farm visits by the instructor. . . . . . . : () () () ()
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39,
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Continued.
Much Some None Uncertain
(k) Usenotebooks. . . « o « ¢« ¢« v ¢ ¢« v v o o 4o () () () ()
(1) Set up goals for each practice. . . . . « .. () () () ()
(m) Change teaching methods from time to time () () () ()
(n) Have active participation by all students. () () () ()

Should the trainees know in advance if the instructor is coming to the trainees' farm for
on-farm instruction? (Check one)

Always ( ); Usually ( ); Occasionally ( ); Never ( ); Uncertain ( ).

What emphasis should be given the following in on-farm instruction?
Much Some None Uncertain

(a) Supervising record keeping and analysis. . () () () ()
(b) Follow up of class instruction. . . . . . . . () () () ()
(c) Social visit. . . . . e e e e e e e e e () () () ()
(d) Getting acquainted with farm situation. . () () () ()
(e) Demonstrating practices. . . . . . ... .. () () () ()
(f) Supervising home study. . . . . . . . .. () () () ()

Of what value is the following reference material for adult classes ?
Much Some None Uncertain

(a) Bulletins and circulars from your home

state college. . . . « « ¢« o v 4 o 0 0 0. . () () () ()
(b) Bulletins and circulars from other state

COlle@eS. « o ¢ ¢ v ¢ o v o o o o o s o o o oo () () () ()
(c) Bulletins and circulars from the U.S.

Department of Agriculture. . . . . . . . .. () () () ()
(d) Farm magazines and papers. . . . . . . . . () () () ()
(e) Farm texts or reference books. . . . . . () () () ()

To what extent should the following be used in an effective instructional program?
Much Some None Uncertain

(a) Motion pictures. . . . . . .. ... ... . () () ()
(b) Filmstrips and slides. . . . . . . . . . . () () () ()
(c) Photographs, pictures, charts, tables, and

Braphs. . . « ¢ ¢ v v o v v o b o0 . e () () () ()
(d) Specimens (grains, insects) and models

(livestock, buildings). . . . .. ... .. () () () ()
(e) Maps. . . . . o v oo o v e e e e () () () ()
(f) Blackboard. . . « o c « « ¢ ¢« s s 0 c & o . () () () ()
(g) Bulletinboard. . . . . .. .. ... ... () () () ()
(h) Fieldtrips. . « « o « ¢ o ¢ ¢ o ¢ o v « « & () () () ()
(i) Wire or tape recordings. . . . . .. . .. () () () ()
(j) Demonstrations. . . « o « « ¢ « o + ¢ o () () () ()
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Of what value are the following recreational activities in a complete yearly program?
Much Some None Uncertain

(a) Varietyofgames. . . . . . . .. .. ... () () () ()
(b) Dances. - v « o v v o ¢ o « o s o s o o o () () () ()
(c) Refreshments. . . . « c v ¢« v v o ¢ ¢ o & () () () ()
(d) Occasional programs for families. . . . . . () () () ()
(e) Basketball, baseball, and softball teams. () () () ()
(f) Tripsandtours. . . . . . .. e e e e () () () ()
(g) Fishing and camping trips. . . . . . . . « () () () ()
(h) Annualbanquet. . . - « . « » ¢ v 4 . o . () () () ()
To what extent could the following agricultural agencies be of assistance to the
educational program? Much Some None Uncertain
(a) Rural Electrification Administration. . . . () () () ()

(b) Farm Credit Administration (Production

Credit Association and Federal Land Bank). () () () ()
(c) Extension Service. . . . . . . . . e e e . () () () ()
(d) Farm and Home Administration. . . . . . () () () ()
(e) Soil Conservation Service. . « . . . . . . . () () () ()
(f) Forestry Service. . . . « ¢« + « v o & &« () () () ()
(g) Production and Marketing Admm1strat1on () () () ()
(h) State College of Agriculture. . . . . . . . () () () ()
(i) State Board for Vocational Education,

Vocational Agriculture Section. . . . . . . () () () ()
To what extent would the following associations and organizations be helpful to the
educational program ? Much Some None Uncertain
(a) Dairy herd improvement associations. . . . () () () ()
(b) Other livestock and poultry improvement

associations. . « . « ¢ ¢ ¢ s 4 e 0 . e .. . () () () ()
(c) Artificial insemination associations. . . . . () () () ()
(d) Crop improvement associations. . . . . . () () () ()
(e) Local and community cooperatives. . . . . () () () ()
(f) State Farm Cooperatives. . . . « « . « . .. () () () ()
(g) Farm management associations. . . . . . () () () ()

Would farmers who have completed Institutional On-Farm Training need further farm
training? Yes () No () Uncertain ()

Would farmers who have completed Vocational Agriculture in high school need further
farm training? Yes () No () Uncertain ()

Would farmers who have attended a college of agriculture need further farm training?
Yes () No () Uncertain ()

|
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'47. Which of the following methods do you consider the best for financing adult farmer
programs? (Check one)

(a) Federalfunds. . . « « ¢ o « o ¢ ¢ « o o o o s o o o o “ e ()
(b) State funds. . . « o« ¢ o o 4 4 e e e e e e e e e e e ()
(c) Federaland state funds. . . . . . . « ¢« v ¢ v ¢ o v v 0 o v o ()
(d) Localschoolfunds. . . « « « v ¢ ¢ v ¢ ¢ s ¢ o o o o 0 o s o s ()
(e) Federalandlocalfunds. . . . « ¢ « v c ¢« ¢ v o o o o o o s ()
(f) State and local funds. . . . . . . . et e e e e e e e e e ()
(g) Federal, state, andlocalfunds. . . « . ¢« . ¢ v v v ¢ o . ()
(h) Tuition charge for students taking the training. . . . . . . ()
(i) Tuition plus financial aid from federal, state, and local funds ()

48. Would you be willing to pay taxes for an adult education program in local schools ?
Yes () No () Uncertain ()

49. What annual fee do you think should be charged for a course including on-farm
instruction after the present program is completed?

(a) None () (d) $10.00 () (g) $35.00 ()
(b) $1.00 () (e) $15.00 () (h) $50.00 ()
(c) $5.00 () (f) $25.00 () (i) More than $50.00 ()

50. Should government officials be urged to provide tax money for adult education programs
in the public schools? Yes () No () Uncertain ( ).

'51. Should all farmers have an opportunity to enroll in courses in farming offered by the
public schools? Yes () No () Uncertain ().

52. How many years experience have you had teaching agriculture? (Check one)

(a) Less than 1 year () (c) 3 to 5 years () (e) More than 9 years ()
(b) 1to 2 years () (d) 6to 9 years ()

53. Are regular vocational agriculture teaching facilities available in your school ?
(Check one) Yes () No ()
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