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CHAPTER 1
INTRODUCTION

Statement of Problem

In recent years a surging interest has developed
in the périod of life called adolescence. The adolescent's
desires and reactions have been charted and analyzed and
great amounts of information have been gained from these
data.

In a current research project in the Department of
Textiles; Clothing and Related Arts considerable information
ﬁas been géthered on a éroup of adolescent girls.l Some
of the data have been analyzed but much information still
may be gleaned from them.

For this study data regarding clothing, appearance,
and grouﬁ opinions of sixteen ninth grade girls, collected

by three previous investigators is analyzed.2

ljoanne B. Eicher, "Ninth Grade Girls' Opinions and
Behavior Related to Appearance, Role, Soclal Class and
Acceptance," (Michigan State University Experiment Station
Project, in.progress). N

2Portions of the above cited study were carried on
by Betty Wass, "Clothing as Related to Role Behavior of
Ninth Grade Girls " (unpublished Master's thesis, Michigan
State University, 1962); Arlene Bjorngaard, "Relationship
of Social Class and Soclal Acceptance to Clothing and

1
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It is the purpose of this study to analyze in
depth all the material on the selected sample to determine
(1) if the sixteen girls in the four categories of social
éléss and soclal acceptance conform in types of dress on
a specific occasion, (2) whether or not similar information
may be obtained from the same respondent using different
methods of data collection, and (3) the degree of stability
that exists within these studiedAcategories.

Review of Literature

In this chapter literature which is pertinent to
the 1mpoftance that adolescents attach to social acceptance,

soclal class, and clothing and appearance will be reviewed.

Soclal Acceptance

To be accepted among peers seems to be one of the
1mportan£ goals of the typical adolescent. Social acceptance
manifests itself along a continuum from negative acceptance,
the position of the isolate, to that of positive acceptance
into a peer group as a clique or reciprocal friendship
structure member. The importance of the peer groups to
the adolescent 1is agreed uﬁon by many authors, one of whom
states that "in maturing the adoleécent finds himself in the

period of life in which the peer group has its greatest

and Appearance of a Selected Group of Ninth Grade Girls"
(unpublished Master's theses, Michigan State University, 1962)
and Eleanor Kelley, "Analysis of Clique Influence on Indivie

dual Responses Indicating Clothing Awareness of Teenage Girls"
(ggg?qproblem presented to Dr. Eicher, Michigan State University,
1 '.






1mportance."1

One‘type of adolescent group is the clique. Hurlock
defines the clique as a small, exclusive, non-kin, 1nforma1,
face to face, social group bound not by rules but by a
common set of values. School cliques are usually formed
from the same class or prestige group of the class.?

Membership in these groups requires certaln acts
of conformity and "to be accepted, the individual must
conform to group values."3 Horrocks describes this
conformity to peer moreé as "one of the cardinal Prine
ciples of the typical adolescent's 11re". .4 Blake supports
this same general concept of conformityiin this following

statement :

1 Adolescent Girls,(Institute of Social
Research-~Survey Research Center, University of Michigan,
1956), p. 15.

2Elizabeth Hurlock, Adolescent Development(New
York: McGraw Hill, 1955), p. 129.

31b14. p. 176.
M

John E. Horrocks, The Psycholo of Adolescence
(Boston : Houghton Mifflin, 1962;, P. §g2.
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Tendencies toward eonformity and cenversien are
beightened when an individual 1is with ethers,

at least three in number, where the oethers are

in uniform agreement and where thelr reactiens'
represent enly small departures frem the pesitien
Pelieved by the indifidual te represent his ewn
eenvictions. If the ethers present are persenally
acquainted with the individual, and are persens
whem he reapfcts, additienal cenformity pressures
are created.

Altheugh seme adults tend te be eritical of the
adelescent's preoceupatien with being aceepted and his
confermity te peer mores, Herrocks feels that

oen the whele the influence of the peer group

is geod in that it effers security and an 5

epportunity to learn, and premotes emancipatien,
This feeling seems to be supported by ethers, as stated
Yy Reisman,

What 18 best 1s net in their(parents) eentrel,

dut in the hands of the scheel and peer greups

that will help locate the child eventually in

the hierarehy.3

At the ether end ef the acceptanee eontinuum are
the "iselates, whe have ne clese friends, she beleng to
ne clique or crowds and whe feel ne ene cares feor them er
has any interest in them".} This may be a veluntary er
inveluntary status, depehding en whether the iselate

desires te be alene or is merely not chesen.,

1Robert Blake and Jane Srygley Mouton, "Conformity
and Conversion, "Conformity and Deviation, ed. Irwin Berg
and Bernard Bass (New York: Harper and Bres.,1961), ».27.

2Horroeks, ep. cit., ». 142,

3David Reisman, The Lenely Crowd (New Haven and Londen:
Yale University Press, 150l1) ». .

Yurieck, ep. eit., p. 129.
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Values shift in this dynamic adolescent soclal
structure and "popularity at one age will not guarantee
popularity at another age."1 An isolate at one period
may soon link onto an alreédy formed group or may Jjoin
with other isolates to form an entirely new group.
"The reason for shifts in population from one age to
éhother, even from one year to another, is to be found in

the difference in value groups at different ages".2

Social Class

Status or social class positioning is as important
to the adolescent as it 1s to the adult. The organization
and maintenance of any soclety 1s dependent upon the way
its members are classified. In an organized society the
young must be shaped'so as to fit into the roles on which
the survival of the soclety depends.3

The feelings of other authors corroborate this
thinking in stating that "the organization of adolescent
peer groups 1s parallel to the social class stratification of

our society".u The grouping of social class within the high

llbid. p. 175.

21bid.

3James S. Coleman, The Adolescent Society (New York:
Free Press, 1961), p. 1.

uMapheusﬂSmith, "Some Factors in Friendship Selections
of High School Students," Sociometry, VII (1944), 308.
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schools is a definite projection of adult society.

The usual tendency of adults to assoclate with
people on the basis of wealth and general occupa=
tional class appears here as a characteristic of
high school pupils, doubtless indirectly because
of the general tendencies for social graups to

accord with the economic and occupational hierarchies.l

Clothing and Appearance

For the adolescent a close relationship seems to
exist between being accepted and the importance they place
on clothing. Hurlock indicated the right clothes help the
adolescent to identify with the group and give him securlty
in knowing that his appearance does not differ from that
of the group.2 Coleman found that "nice clothes" ranked
behind good personality and good looks as necessities for
acceptance into the best groups.3 Further supporting
this emphasis of clothing is Mary R&an's survey of high
school girls and the influence of clothing on behavior
as indicated by their responses. If the girls

felt well dressed they might become more talka=

tive and "peppiler", or they might forget their
clothing and be relaxed. On the other hand, if

l1bid.

2Elizabeth Hurlock, Developmental Psycholo
(New York: McGraw Hill Book Tompany, Inc., 1559[

3¢oleman, 62. cit. p. 40
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they were dissatisfied with their clothing they
might be self=conscious and so quieter, or they
might feel conspicuous and try to keep from the
center of the group . . . The reasons most often
given for the importance of being well dressed
were under the classification of "social contri-
bution". Being well dressed was considered
important because people are Judged by their appear-
ance and therefore clothes are important in gaine
ing desired ends sociallg, attracting the opposite
sex, or obtaining a Job.
Silberman also reminded us of the importance placed upon
clothing and appearance by girls regardless of age. 1In
her study threee<fourths of the 1100 girls surveyed
acknowledged that right clothes were a necessary cone
comitant of happiness and an ald in bullding self cone
fidence.2
Summary
The 1life of an adolescent 1s dominated by peer
mores and conformity to group norms. Since "being
accepted" 1is of utmost importance to these adolescents,
adherancé to norms 1s quite rigid, but yet voluntary.
Horrocks and Reisman both belleve that conformity
in adolesce 1s healthy; 1t enables the adolescent to grow
and develop and to find his place 1in society.
Many authors seem to realize the function of clothes
to enable adolescents to live happler, less self~conscious

lives.

lMary S. Ryan, Psychological Effects of Clothing,
Part I: "Survey of the Cp¥nions of College §IrIs"!Corne§l
University Agricultural Station, Bulletin 882, Béptember,
1952) pp. 30-~31. . . .

2

Sylvia Silverman, "Clothing and Appearance: Their
Psychological Implications for Teen Age GIrEs. (New York:
Buzg?u o’ Publications, Teachers College, Columbia University
1945). vev Rt




CHAPTER II
METHODOLOGY

Since this problem uses unanalyzed data gathered
in previous studies, a brief description of the methods
of data collection, community from which samples were
drawn, the instruments used, the methods of analysis and
a definition of terms 1s presented prior to describing
the purpose and method of analysis used in this study.

The data used in this study were taken from the
following four studies:

1. Relationship of Social Class and Social Acceptance

to Clothing and Appearance ?f a Selected
Group of Ninth Grade Girls.

2. Clothing as gelated to Role Behavior of Ninth
Grade Girls.

3. Analysis of Clique Influence on Individual
Responses Indicating Clothing Awareness of
Teen Age Girls.

1B,jorngaard, op. cit.

2Wass, op. cit.
3Kelley, op. cit.
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L4, oOpinions of Clothing, Appearance and Socilal
Acceptance as Factgrs of Group Cohesion of
Ninth Grade Girls.

Description of Community

The school from which data for all four of the
above studies were gathered is in an atypical community
in - South Central Michigan. It has a greater proportion
of young, mobile, white collar; highly educated, and higher
paid citizens than the average Michigan city.

Michigan State University, which 1s located in
the community, has considerable influence on the population
characteristics cited above. For example, 72 per cent of
the population are white collar workers and only 7 per
cent are engaged in manufacturing occupations. Approximately
31 per cent of the families have incomes over $10,000
whereas 12 per cent have incomes under $3,000. For the
total population, almost 58 per cent ha%e moved to their
present place of residence since 1958 and 67 per cent of
the family heads were college graduates.

The one public high school servieing the community
is a coe-educational public school of 1103 students. 1In
1960 the population elected to annex the Towar Garden area,
composed primarily of working class peoplé. This incor-

poration caused a slight change in the social class makee

"”“"'lnadélyn Williams, "Opinions of Clothing, Appearance
and Social Acceptance as PFactors of Group Cohesion of Ninth
kGrade Girls" (unpublished Master's thesis, Michigan State
University, 1963).
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up of the high school population and enabled a view of
social extremes which caused this high school to be
considered especially suitable for this particular re-
gsearch project. For a more complete description of this

sample see the Bjdrngaard or Wass theses.1

Instruments Employed

The Wass instrument, a two-part questionnaire,
was administered to the entire female population of the
ninth grade as they were assembled in the high school
cafeteria. The first section of the instrument contalned
space for baékground information. The second portion
was an anonomously written section which had been pre-
viously coded. It provided information concerning
clothing behavior.? (See Appendix, p.73 ).

The BJorngaard instrument, a structured inter-
view, was administered by experienced interviewers to the
entire female population of the ninth grade. The open=
ended questions were divided into five major cétegories
with soclial class and social acceptance as related to:
(1) general acceptance, (2) clothing acceptance, (3)self
satisfaction, (4) clothing confidence, and (5) clothing

' 1Bjorngaard, wWass, op. cit.

2The pledge of anonomity has not been broken as
the instruments were henceforth used with the coded number
as reference.
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acceptance as viewed through situational stories.l (For
complete description see Appendix, p.80 ).
An entirely different method of investigation was

2 A projective technique in the form

utilized by Kelley.
of the modified T.A.T. (Thermatic Apperception Test) was
administered to a group of selected girls. These girls were
a small portion of the total population.3

In this method the subjects were presented a series
of pictures, each of which depicted people of various
economic means, age and dress 1n a variety of situations.
Prom these pictures the respondents were asked to develop
stories which would become an account of their individual
notion of the plctured situations and would give the
interviewer a possible insight into the thinking of the
interviewee.

Most of the sketches were clear enough to leave
little doubt as to the gender of the character. One
picture, however, depicted the central character in a
confused dress and with a dubious hair cut and shadowed
features. (See complete description, Appendix p.87 )

This character caused the greatest confusion for the

interviewees.

The study by Willliams was a more thorough analysis

lBjorngaard, Op, cit. p.36.
2keley, op. clt. "
3§ee selection of sample p.12 .
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of information previously gathered by BJjorngaard and
Wass. -

After having first been tested during their
freshman year in high school, the same sociometric
question regarding choice of friends was readministered
the following two years. With this information it
was possible for this writer to chart a three year social

acceptance for each of the subjects.

Selection of Sample

Two of the studies were conducted using the entire
female pépulation of the ninth grade.l Kelley's study
was done using a sample representation of the universe
of the ninth grade population which l1llustrated extremes
of social class and soclal acceptance. The social rank
of each girl was determined according to a modification
of Warner's Index of Social Class.2 A resulting 1ISC
score was giéen each girl.

The soclial acceptance of each girl had been
previousiy determined by means of a soclometric diagram.
The information for this diagram was gathered from the
Wass questionnaire. Each respondent provided information

as to their cholce of best friend. This provided Kelley

with the information necessary to select from the social

class extremes, representatives who depicted both extremese=

"”'lBdengaéfd;’Wass;“dgl"Cit;

2~ E
For complete descriptlion see page .
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RFS members and 1solates. "The eight isolates chosen
have the four lowest and the four highest social class
scores of all the isolates in the universe."l Although the
lower RFS group contained one member classified as middle
class, "the two cliques chosen represent the lowest and
highest'over-all social class mean rating of the entire

2
universe."

Definition of Terms

The clear understanding of the precise meaning of
descriptive terms used 1in this investigation 1s basic
to the understanding of the methodology and the inter-
pretation of this study. Therefore, the operational
definitions of terms used here and in the previous phases
of the research from which data were drawn for this
study are defined here.

Isolate ¢ an individual who had no reciprocated

friendships. There are four types of
isolates.

Isolate; : Pure isolate, whose lack of choices
received matehes her lack of choilces
made.

Iaolate2 : 1ignored isolate, made choices but
received none.

Isolate3 : s8elf 1solate, made no choices but

, received some.

Isolateu : confused isolate, the choices made

and recelved do not match.

" lRelley, op. cit. p. T.
2Ibid. p. 87.
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Accurate Perceilver: individuals who had all choices
reciprocated, or who neither chose nor
were chosen. This category developed
by Williams and assoclates during
analysis of the reciprocited (and thus
unreciprocated) choices. .

Reciprocal Friendship Structure : (hereafter
known as RFS) a soclometric diagram
of individuals whose choices of friends
were returned.

There are several types of RFS which
will not be reviewed at this time
8ince they have no significant bearing
upon this study.

Ciathing Conformity: assessment of dress actually worn

Clothing Satisfaction: contentment with existing
wardrobe as determined by numerical score.

Clothing Awareness: number of times clothing was
mentioned in responses and/or number
of clothing related activities in
which one partakes. Tabulated from
information gathered by Bjorngaard,
Wass, and Kelley. (For more complete
description see page 16 ).

Research Method

The case study method was selected as an appro=-
priate method for analyzing the avallable data. Hillway
compares the case study method

in essence to a careful and thorough examination

of the life and behavior of one individual or

case. . . which compromised a careful and com=
prehensive analysis of the development and status

lwilliams, op. cit.pp. 34,35.
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of one individual, group or 1nst1tution.1

Goode and Hatt support this thinking also in stating
that the case study method 1s

not a specific technique. It is a way of organizing

social data so as to preserve the unitary character

of the social object being studied. .. or . . . any
socia% unit as a whole, through development of that
unit.

It has been suggested by many authors that to be
most effective a case study must be used in conjunction with
the survey. The two instruments used in gathering data
surveyed the 6pinions and behavior of the ninth grade
population. Both personal interview and a questionnaire
were used.

Due to the fact that three methods of data collection
had been used on sixteen girls, this study will deal with
the subjects previously selected by Kelley.3 These included
four representatives of each of the following groups of
social class and social acceptance:

1. Upper social class RFS

. Upper social class isolate

2
3. Lower social class RFS
4

. Lower social class 1Solate

1y, Hillway, Introduction to Research (Boston.
Houghton Mifflin, 1950) p. 221.

2William J. Goode and Paul K. Hatt, Methods in
Social Research (New York: McGraw Hill, 1952 , p.330.

" 3Conplete information was avallable on only fif-
teen girls. The T.A.T. information was unabailable on
one lower class isolate.
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Method of Analysis

The data available from instruments given each
girl waskthoroughly investigated and analyzed in depth
to obtain opinions of adolescents regarding clothing.
Presentation of this information in the form of sixteen
separate case studies appear in chapter IV. Previously
administered instruments were compared to determine if
responses obtained by using different instruments were
conslistent 1n relation to awareness.

All three instruments utilized in this study
have either direct or inferred reference to clothing
awareness. In the Wass instrument the girls were
asked to complete a chart indicating frequency of
clothing related activity. (See Appendix, p.73)
Although a’range was determined, both possible ahd actual,
no determination of low, medium, or high was made by
Wass. This researcher arbitrarily set a range of low
(1-10), medium (11-20), and high (21=30) for use in
this study. Keiley determined her score by the total
number of clothing related responses given by each res-~
pondent to the T.A.T. pictures. The raw scores for
awareness compiled'by Kelley and wWass were used.

A second awareness score was developed from the
BJorngaard instrument using responses to questions 1-6,

(See Appendix p. 81), assigning one point for each

question in which clothing and/or appearance was men-
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tioned in the response. No prior reference to clothing
was made by the interviewer and there was no indication
by the questions that the interview schedule concerned
clothing. It was felt that any clothing related responses
would be an indication of clothing awareness. A score
of one was given each answer containing reference to
clothing. A score of 1-2 was set by the researcher as
low, 3-4, medium, and 5-6 indicated high clothing aware=-
ness.

In order to determine If the subjects conformed in
types of dress worn to school within or between the
special groups, a comparison of the four categories in
terms of clothing actually worn in school situations
was made. Results from the previously administered
instruments were compared to determine if responses Obe
tained by using different instruments were consistent
in relation to awareness. Thils presented some problems
Some respondents were not notified properly, or had
forgotten about the interview, so came to the inter~
view dressed in "gym" clothes-~shorts and blouses.

Some of the interviewers did not record the complete

outfit worn by the respondent. Finally, in the ques=-
tionnalire, many subjects recorded their answers inace
curately or incompletely. One further point should be

noted. No comparison could be made between the two

instruments as the initial instrument was administered
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in winter and the followling instrument was administered
in the late spring. This would be a definite factor
in the selection of ciothing.



CHAPTER III
POPULATION DESCRIPTION

This chapter will previde a comparisen ef the
sixteen girls as iselates, RF3 members, and members of
differing seeial class in regard to: (1) secial class
and soeial acceptance, (2) father's educatien, (3) reli-
gleus preferenece, (4) number of siblings, (5) erganizational
membership, (6) number and lecation ef elementary scheels
attended, (7) rating of appearance ef the respondent by

the interviewer.

Secial Class and Seclal Acceptance

The secial class indicater for this study was
provided by fellowing an adaptatien ef Warner's Index
of Status Characteristies(hereafter knewn as ISC). The
range of ISC was 12-84 with the lewest score indieating
the highest secial class. This rating ineluded heuse
type, dwelling arca, and occupatien ef the main financial
supperter of the family. Lower secial class was considered
frem 62-84, middle ranged frem 38-61, with upper being
considered frem 12--37.1

Ithe term "upper" fer East Lansing dees not have the
same meaning as Warner's upper slass, for it here 1s inclusive
of iIndeterminate and upper-middle, and lewer inecludes inde~
terminate upper-lewer and lower-lower,

19.
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The eight girls in the study whe represented the
lewer social class categery, beth iselates and RFS members,
eonstituted 4T per cent ef the entire lower secial class
eategory of the ninth grade (17 girls). The eight girls
representing the upper seclal class categoery were enly
8 per cent ef the upper secial class populatien ef the
ninth grade (89 girls). This substantiates the fact that
the schoeol is definitely atypiecal in secial class
distributien.

Anether item of impertance sheuld be noted at this
time. Each studied categery is enly a pertien eof its
entire ecategery as feurd in the universe., The reader
should here nete the follewing pereentages as an indiecatien
of what part ef the whele group each studied ecategery 1is.

Categeries Percentages eof
Tetal Categery

Lewer Secial Class Iselate . . . . . 80%

Lower Secial Class RFS Members . . . 33%

Upper Secial Class Iselates. . . . « 33%

Upper Secial Clase RFS Members . . . 5%

Se as we are seeing an almest total picture of the
reactions eof the lower secial class iselates, we are
tabdulating enly a minute pertion ef the views of the
total upper secial class groeup members,

As Hurleek suggests pepularity at ene age dees not

guarantee pepularity at arether age.l Friendship 1is

1Hurlock, op.cit. , p. 175
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vacillating, especially so 1t seems at this dynamie stage
of life.

It is interesting te note in charting a secial
acceptanée pattern fer three years that mere lewer class
menbers were ne lenger members of the schoel pepulatien in
the third year than were upper secial elass members. It
weuld be interesting te determine if this ia caused by
drepping eut of scheol, transferring te anether scheol,
or failure in academic werk. (See Diagram I)

Twe iselates, ene upper and ene lewer Jeined a
greup the seecond year then returned the third year te the
status eof isolate. Twe upper iselates Jjoined the same
groeup the secend year and remained tegether threugh the
third year.

The most stabile relatioenships are feund ameng
two members of the lower RFS whe remained dyads fer the
three years. Twe upper soclal class RFS members did
likewise. The least ameunt of stabllity was exhibited by
three i1selates, twe upper secial class and ene lewer
social class, whese categery changed each year. These
whe were net present in the school system in 1963-64
were not used in the final analysis ef stability.
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DIAGRAM 1

RECIPROCAL FRIENDSHIP PATTERNS

FOR THREE YEARS BY CATEGORIES
 OF SOCIAL CLASS AND
SOCIAL ACCEPTANCE .

Categories of

Reciprocal Friendship Year
and Social Class 1961=62 1962~63 1963-64
Lower Socilal Cr—)
Class Isolates 14 N,
110 @ 10 110 no longer
RFS 2oy here

105 @21

(103) 1
(=%

154 154 no longer here
Upper Socilal RFs
Class Isolgges I, ED- RES (OO 32
17 @Iz @—@‘ .'%TBS @ I %
40 @ Is : (55
100 @]4 =

Lower Social

Class RFS
102 oEs
101 5 101 ggréonger
103
@
104 @Y=

Upper Social

~Class RFS98 98 no longer
o here
84 © RFs
o, 309
% *‘3‘
130 CJ;'
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Father's Education

The total membership of the lewer soclal class
isolate group had fathers whe were high scheel graduates.
In the lewer RFS, twe girls reported thelr fathers as high
scheel graduates, ene of the girld' father had grade scheol
educatien, and one reported their father's educatien as
"unknewn

The upper class groups, iselates and RF3, were each
represented with a tetal of six out ef eight fathers having
been cellege graduates, One of the upper iselate's father
had "some college" and ene of the upper RFS member's

father had a high‘school education,

Rellgious Preference

Of the tetal population of _8jixteen, eight were
Protestant, six were Cathellc, and none of the respoendents
was Jewish. The only respondents registering "none" in
religious affiliation were two upper soclal class members,
ene iselate and one RFS member. Because of the high mobility
of the upper secial class members, it 1s possible they had
not yet established church membership.

Number of Siblings

A total of nine siblings were represented in the
combined upper social class categories, with at least

twenty~-foeur siblings represented in the combined lower
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cutegories.l Of the upper social class total, two reported

having one sikbling, whereas only one lewer class representative
had only one. (See Table 1)

The lower social elass representatives, regardless of
reciprecal friendship category, seemed to have a much higher
number of siblings represented. Seventy-five per cent
of the lower class representatives had twoe or more sib-
lings, whereas enly twenty-five per cent of the upper

eclass population had two or more.

TABLE 1

DISTRIBUTION OF NUMBER OF SIBLINGS BY
SOCIAL CLASS AND RECIPROCAL FRIENDSHIP

Categories of Number of Siblings
Reciprecal Friendship

and Secial Class 0 1 2 3 4 56 T 8 more Tetals
Lower iselates 01 1 01 00 O O 1 y
Upper iselates 1 2 01 0 00 O O O 4
Lewer RFS members 1 0 1 1 1 00 O O O y
Upper RFS members 1 2 1 0 O 00 O O O L
Totals 3 553 2 2 00 0 0 1 216

Organizational Memberships

As is indicated in Table 2 all members under study are

members of at least ocne organization, except ene lewer

lThis cculd represent more for the questionnaire enly
allowed the respense of "8 or more" in number of siblings.
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secial class isolate. Isolates are represented in fourteen
erzanizations, whereas RFS members are members of thirteen
erganizations, The Preak down in social class category has
the lewer clsss represented in thirteem organizations and the
upper class represented in fourteen organizatiens. There

are little, if any, differences between any eof the categories.

TABLE 2

ORGANIZATIONAL MEMBERSHIP BY SOCIAL
CLASS AND RECIPROCAL FRIENDSHIP

Categories of Number of Club Memberships

Reciprecal Friendship

and Social Class 0O 1 2 3 4 nmore Totals

Lower iselates 1 1 11 O 0] 4
Upper iselates O O 4 o o o] Ll
Lower RFS members 0O 211 o 0] y
Upper RFS members O 3 01 O o} y
Totals 1 6 6 3 O 0] 16

Number and Location of Elementary Schools Attended

The indicatien eof higher mebility in the upper secial
classes is presented here. One-half of the tetal upper social
class populatien attended mere than three elementary schoels.
The ether one-half attended enly ene elementary scheel. Of
the lower secial class, seven eut ef eight attended ene

elementary scheol and ene attended twe local elementary

scheols.
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Rating ef Appearance

Williams, in analyzing appearance as was previeusly
determined »y the interviewer, ebserved that the lewer RF3
groups had half ef its members rated as average. The
other half was equally divided between "abeve" and "welew"
average appearance. Aga in the reader is reminded that
there is possibility eof a subjective, rather than an ebjective
ebservatioen being previded by the interviewer,

A greater centrast is evidenced in cemparing iselates
of differing secial class. Three eut ef feur ef the upper
class were rated "abeve" average, with the remaining ene
rated as "average". Thé distrisutien fer leoewer class iselates
were divided equally between "average" and "belew" average
in appearance. Iseclates in héth cateéories.equalied RFS

members in receiving "abeve" average citatiens.

TABLE 3

DISTRIBUTION OF RATING OF APPEARANCE BY INTERVIEWER
BY SOCIAL CLASS AND RECIPROCAL FRIENDSHIP

Categories of
Reciprocal Friendship Above Belew
and Social Class Average Average Average Tetals

Lower Isolates
Upper Isolates

Lower RFS members

n = Ww O
O +~ O P
A A R —

2
1
2
Upper RFS members 2

Totals 6 7 3 16




Summary

Altheugh a thereugh search was made, it was im-
pessible te obtain four cempletely similar greups based
on social class with which te work. Both greups of
isclates eontained solely upper and lewer secial class
representatives, put a totally lewer social class RFS
group was unebtainable. Information fer this study was,
however, taken frem the group with the most lewer eclass
representatives.

The upper class categery had more fathers whe had
some college education. More upper class fathers had
white cellar pesitiens. All but ene of the lewer class
fathers werked at blue coellar empleyment. The upper eclass
were more mobile than the lewer class. The lower class
reperted mere siblings than the upper class. The upper
class were rated higher by the interviewers en appearance.

The fellewing chapter will delve inte this pepulatien

herein described threugh case studies,



CHAPTER 1V
PRESENTATION AND ANALYSIS OF SIXTEEN CASE STUDIES

Intreductien

This chapter will contain the compiled information
on the sixteen preselected subjects presented in the form
of case studies. Infermation was derived from & ques-
tiennuire,l a structured interview,2 and a free respense
te selected 1llustrations.3

Fer clarity it is necessary to remind the reader of
seme important factors. All ef the information was
available on all ef the subjects execept one. One lewer
class isolate was net available for the T.A.T. Consideratioen
must be taken ef the fact that in the questionnaire, seme
answers were not filled in, hence information was incomplete.
It must also be noted that the "rating »y interviewer"
of appearance of the subjects was a subjective rating of
an adult rating an adelescent, rather than an adelescent
rating his peer. Seome of the girls were most lequacieus,
giving econsiderable resource material with which te werk.
Others, however, could be deseribed as taciturn, therefere

making case study less lengthy.

lwass, op. clt.
2Bjorngaard, op. clt.

3Kelley, op. cit.
§
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Consideradle reference is made to "service eriented”
organizations by this researcher. This 1s.taken to include
organizations such as the Girl Scouts, hospital aides,

4-H, ete. Because of the limited number of subjects in
this study, it was felt that any direct reference to too
many specific categories might indicate certain girls, thus
Breaking our prémised pledge of anonimity. We furthered
our pledge of anonimity by using fictitious names for each
of these case studies.

To aid in understanding of some of the responses
tabulated, a review of the three situational stories
presented to each girl is included. The responses are
indicated on the case studies.

If you heard that everyone on "dress up" day was
going to wear a sweat shirt to school and at the
last minute they changed their minds, but you were
not notified and wore one to school: what would
you do when you saw them dressed differently?

Jean is a new girl in the ninth grade in East
Lansing High School. Her appearance is neat and
elean. Her faverite combinations are plaid skirts
and flowered blouses. Would you consider her well
dressed?

Michelle recently moved to East Lansing from Call-
fornia. Her first day at East Lansing High school

she noticed that she was the only girl wearing colored
bobby socks which were popular in Califernia. She
came home and told her mother that she had te buy
heavy white socks so that she would be like all the
other girls., Her mether thought this was rather
foolish since all her colered socks matched her eut-
fits. Do you think it is important fer Michelle teo
have bebdy socks like the other girls?1,2,

lBJorngaard, op, cit. (See Appendix for complete instrument)

2Due to excessive use of Bjormgaard, Wass, Williams,
and Kelley studlies in this research, foetneting will hence-

forth cease unless called for by specific reference.
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CASE STUDY 110 I

Four brothers and more than four sisters1 make
Lorraine's family a very active ene. Her father, whe
graduated from grade scheol, prevides fer this large,
Cathelic family by working as an aute repairman. One
cannet say "selely prevides for'", fer Lorraine did indi~
cate that seme ether persen did'halp suppert the family
financially, But answered "ne", te "if yes, explain whd'
She attended enly ene public échool'prior te her entry.
te hizh secheel. JThe finds time te beleng te three
difersified clubs-;bne language and twe recreatienally
eriented.

With a very high eclothing awareness, Lerraine
was rated "abewe average" by the interviewer. She
generally felt "very satisfied" abeut her wardrebe, but
was quite incensistent about hew she felt dressed at
different eccasiens. Ranging frem a feeling of "better
dressed” than ethers at scheel funetioens; threugh
"averagé" en occasiens, such as church and heme; she
felt "not as well dressed" at basketdall games. She's
not interested in ehangihg, theugh, for she feels that
ecencerning herself there is '"very little she weuld
change". The only change she did indicate that she
would like te make weuld be te "ecut my hair'", wut she

indicated that her "parents want it lenger, and I

lmhe only response available was '"more than 4",
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respect my parents wishes, so I wear it long". She re-
peated her need of parental approval again in her response
that their approval meant the most to her in her selec-
tion of clothes.

A confermity pattern is difficult to determine
for her replies are diverse. She feels "no rules" should
regulate dress fer "it really isn't their Business and
I feel & person should be able to wear whatever she
wants". She doesn't think it important for Michelle teo
buy white socks, if her celored ones matched her outfit.
"Whe knows~-she might start a fad here?" She felt Jean's
plaids and flowers "just doesn't match". If not
notified about her dress on dress-up ddy she would
"most likely find a place to hide". "I'd most likely
call Mom and go home and change my clethes." But because
"we often play Jokes on each other", she wouldn't be
mad at her friends.

Of 211 these who responded te the T,A.T.'s, she was
the only one who indicated the picture depicting the
fat lady shouldn't e shewn because "someone's Mother
might be fat".

The following year this confused i1selate became
an accurate perceiver with four ethers in a four member
lower seocial class RFS. She was not a member of the scheol

population in 1963-64.
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CASE STUDY 105 I

Iris is a lower social class self 1solate of
average height with a heavy build. She has a pper
complexion and although her clething was censidered
"a.k." »y the interviewer, her hair was unkempt and
unclean.

Her father had some high scheel training and
supports his family by werking in a lecal factery. Her
mother is empleyed in an office. Iris has ene sister.

She goes te a Protestant church, but has net been very
regular in her attendance. Her two erganizatienal
activities are both service eriented.

She finds making friends difficult, and alse
feels that although she rated herself "average" regarding
both wardrobe and appearance, she dees net feel her
clethes are as "pretty as theirs". She laments the fact
that she has te wear the '"same clethes two er three times
a week" while "they always have different elethes on".

"I have te wear bobby socks while they wear nylens and knee
socks." Her mether suggests that she "doesn't asseciate",
and therefore finds making friends dirficult. Iris feels
that even if she could make all the changes she would like
to in herself, she still weuldn't »e popular.

A felling of inferierity is still indicated by her
negative responses to the questions dealing with satisfactien

of general appearance and hair, but she was usually satis-
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fied with her complexion(which was rated "poor" by the
interviewer), and also usually satisfied with her wardrebe.

Even though she was an isolate, who made ne chelces
of friends, she rated the dress of her group "about the
same" as others in the school. She said that ether groups
"are'alwaya going down town and buying new clethes".

Her clething awareness was very lew which may be an
indication why she thought it was "eo.k." fer girls te wear
a combination of flewers and checks. If net ferewarned
about the change in plans on dress-up day she weuld "feel
foolish" and feel as if she "should have been netified".
She would handle the sitmatien by "removing the sweatshirt
and wearing the blouse underneath'. Confermity pressures
(or is 1t lack of awareness?) seem to escapé Iris again
fer she felt it wasn't necessary to buy white socks "just
'cause all others were wearing them'". She felt the only
rules regarding clething should be in aveiding the wearing
of slacks and sherts. It is important te note that Iris
was named six times by all the upper social class members
in the ninth grade as being "net dressed right".

She was accepted inte a mixed secial eclass RFS the

following year, and became a confused isolate in 1963-64.

CASE STUDY 154 I

Of the sixteen girls under study at this time,
Cheryl's file effered the least infermatien. Not enly were

there enly twe of the three instruments availabe feor
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research, But her responses to the availab2e instruments
were terse and generally net clearly stated.

She is the only girl in a family of five. Her
father was graduated from the eighth grade and auppbrts
the famlly by working as a large machine eperator. The
family attends a Pretestant chureh. Cheryl has attended
enly one ether public scheol prior to admittance inte
high scheel and that scheel was in the same community.
Her erganizatienal activity is limited to one rural
influenced group.

She censistently rated herself "abeve average"
in clething related questions and thaught her wardrobe
was "the same as the ether kids". She felt there was
"very 1ittle" she would change about herself. She demon-
strated an average elothing awareness score but was
Judged "net dressed right" »y twe girls in the study.

Her satisfaction seems high with her existing
wardrobe in the reply te the question that she '"never"
refused to go any place because her cleothes weren't
right, ner wished she hadn't gene some place because
her clothes weren't right.

She named two girls as most popular, but negated
any idea that the clethes ef these girls were different
or that their elethes influenced their pepularity. After
first replying negatively, she did, as an after thought
name twe girls whe were best dressed, but named ne one as

not dressed right for she said she doesn't "pay much attentien
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te their clethes"”.

Even 1f not evidenced in actual practice, she did
indicate some knewledge eof clothing saying that Jean sheuldn't
wear plaids and flowers "ecause they Just don't go together".,
Altheugh she felt colored bobby socks "loeked funny" she
didn't think it was that necessary to go out and buy white
ones just to conform, "but"”, she added, "if yeu wanted
'em bad enough, get 'em". Her only indication of wanting
to feel like the group is shown in her reactien to net
deing notified regarding the change in plans fer dress
up day. She would feel like "erawling in a hele'.

There is no record for Cheryl fer 1562-63.

CASE STUDY 109 1

Jeanette is a lower soclal class, ignored 1seolate.
She attends a Catholie church with her family, which includes
two other sisters. Jeanette does net belong to any ergani-
zations. Her father, who had some high school training,
supports his family by werking fer a relative in a small
machine shep. Her previous school histery includes
attendance in ene other schoel, a parochial elementary scheol.

She rates a high awareness and censiders herself
about average in clothing satisfaction. She is "usually
satisfied" with her wardrobe and enly feels "net as well
dressed" at heme. She seeks the approval eof her friends in
deciding upen clething selection. She feels ne rules

regarding clething are necessary. If net netified regarding
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the change of dress on dress up day, she would feel "awful"
mad", and "would ge heme and change". This need te ®e like her
companions does net carry through te the next answer, hew-
ever. For she does not feel it necessary fer Michelle to
purchase white secks. The eelored ones would be most
suitawle, if they matech. "That's what I wore when I came"
to high scheol and "some still de".

She definitely felt that plaids and flewers worn
by Jean, "den't go". Only twe ef the five T.A.T. responses
were clothing related.

Her seocial acceptance pattern changed the follewlng
year allewing her te ®e included in a lewer social class
RES of four members. She was not a member of the scheol

population in 1963-64.

Conelusions.

The similarity ef pattern fer lower seclal class
isolates seems evident in some ef the follewing ways. They
were alike in numser of scheels previeusly attended--ene.
Each girl's father was a high scheel graduate. All were
church members, although net eof the same faith.

They were in seventy-five per cent agreement eon
seleetion ef the best dressed girl and similarity of cheilce
of favérite T.A.T. picture. The picture chosen dealt
with a scheel~-type setting.

In replying te the situational steries, they were
in tetal agreement regarding Michelle's white secks. All

felt it "not neecessary"”" to purchase them. They agreed
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tetally again on the way they weuld feel if noet notifled

regarding dress change. All disclesed they would feel eut
of place and strange. Three girls would cheese not te
appreve of Jean's cholice of flewers and plaids.

In answering'whese approval ef clothing was important"
twe replied, "mether) one replied "friends", and ene gave
the only "den't really care" answer of the entire pepulation

under study.
CASE STUDY 40.1I

Shirley was rated by one interviewer as an
"outgeing, talkative" girl and by anether as a '"compulsive
talker, overanxious te be of help". She appeared well
groomed, neat, with an elaberate hair style and used make-
up, but net teo obviously.

Shirley comes frem a family of two ehildren, her-
self and a brother. Her father graduated from cellege
and now heads a lecal insuranee agency. She adds that
another persen does add te the financial suppeort ef the
famlily but negleeted to say whe.

Shirley belongs to twoe service-oriented organizatiens,
one which 1s related to the hospital and ene to the church,.
She has atéended enly one schoel prier te entrance inte
high scheoel, but that teo, was in the ecommunity.

She has a high tetal clothing awareness scere and
is satisfied with her wardrobe. She feels "about average"

or "better dressed”" than her cempanions and finds nothing
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that she would like to change akout herself.

Shirley is an ignored 1solatel, even though she did
name four best friends. A precocious girl, she deseribes
herself as one who "gets aleng better with adults" and
"prefers te go with Juniers rather than Freshmen". She
does net go to the drug store (local "hang out") any mere
with the gang ®ecause she indicated she felt a little
"too mature”" for this. However, in a different part of
the interview she described herself as "leud" and "if yeu
haven't guessed it--I'm a nerveus child". This seems to
be a direct reversal of the "mature" indication abeve.

Her parents exert a great influence en her 1life.

"I have no pest friend", she related "not toe many I could
classify as a close friend. They must sult me and my
parents.”" Her parents must be pleased in clothing selection
also, for as she indicated "Ilive with them". Her parents,
too, have decided, because they know scmeone en the staff

of the near-»y university, she will be sent away to school.

She 1s very upset when she has a disagreement with
her parents er when they argue. She quotes her mother as
saying she "lives in a dream world", indicating that argu-
ments de eceur in reality and she sheuld get used teo them.
Regarding ene T.A.T. (IV) where three people are pictured,
2 mature man, a woman, and a young man, she indicated they
must be his parents fer "a young adult wen't listen seo
intently to anybody dut his parents". Again this parental

influenee is reflected in her solution to Michelle's
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predlem with the white secks. Shirley weuld wear white
socks "if my Mother told me to de so'.

" ¢irls from the "slum area who dress improperly"
and are "chumpy(fat)"” anney her. She keep$ wondering
"how they get out ef the house. My mether wouldn't let
me out". She finds she liked the secend T.A.T. pleture
with the overwelght person the least. Her reason :

because I haven't been able te gain weight. Seo

I see a fat person and Just think--hew lucky can

you get--yet they den't realize if they Just leese

a little of that, I'd leve to have what they've

get.

She deesn't feel that money 1s necessary for good taste.
"It (taste) sheuld be secend nature." She indicated Jean
was 'not dressed right" in flewers and plaids.

One T.A.T. respense (III) srings eut a very
sophisticated eutloek. She deseribed the twe women, one
high styled, ene moderately dressed, and neted that the
reason the moderately dressed woman 1s '"usually a well=-
te~do persoen'. "I have found usually they den't dress out
ef the extreme sonet te bring attentien en themselves.

The enly real aetion yeu might think ¢f that you eeuld tell
that she might e of the upper dracket is the faect that she
has en a huge ring en her left hand."

Shirley's iselation may come frem too much mether
influence in selectien of friends, clothes, ete. A great
deal of influence by her parents is exerted by her responses

regarding "their" opinien in clething selectien, "their"

cheice of éollege, her feelings when "they argue'". Her
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decision net te ge with the crowd te the drug stere may
really be maturity, er again, 1t may be mother's idea.
The fellowing year she was incerperated with anether
upper class isolate inte a large thirty-four member RFS.

They eentinued as a dyad in anether RFS the third year.
CASE STUDY 100 I

Pauline is an upper secial elass, coenfused
isolate whe has two brethers and ene sister. Her father,
who has had advanced educatien, is en the faculty ef a
nearby university and her mother dees not werk away from
home.

Pauline and her family attend the Catheliec church
where she belongs te the Religlous Study Club. All but
ene of her four previeusly attended scheols were located
in different cities and states.

Pauline seems te have clothing in the preper per;
spective and although being aware of 1ts impertance, she
deesn't allew it te rule her. She partakes in all the
adolescent clething related activities by frequently
"windew shepping"” and "reading fashion magazines", But enly
eccasionally are these invelved with ether friends.

Her feeling eencerning her persenal wardrebe is
one of satisfaction and she usually feels well dressed.
Because she considers that he has '"geed taste", her father's
appreval of her elething chelces is most important te her.

It is interesting te nete that en the six questions
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invelving the "best way fer a new girl te get in with the
girls'", she didn't mention elething er appearance onee, but
did rate "consideration and friendliness'as more impertant.

Altheugh she did not feel Jean, whe was neat and
clean but in plaids and flewers did dress well, she
qualified her answer by indicating that semetime this might
be alright--"yeu never can tell". She alse listed ne ninth
grade girls as "net dressed right". She did net think it
necessary for Michelle te purchase white secks, fir they
"weuldn't be neticed anyway." She indiecated ne feeling
regarding the sweatshirt incident because she "weuldn't
have wern a sweatshirt in the first place".

Her T.A.T. respenses were mest verbak, but these
relating te clething are few. Appearance respenses as te
age cencern 'gray hair", "baldness", "by the way he leeks",
but net by ciothing actually worn.‘ |

The lack ef apparent awareness of importance of
clething related facters may be due te the fact that her
early scheeol experiences were in parechial scheocls. It
would be interesting te knew if uniferms were wern. This
weuld make a difference in her respenses regarding cheesing
and meking friends. If net depended upen in fermative years,
clething may not be eof primary impertance in develeping
friendships at this age.

The fellewing year Pauline became an aceurate per-
cerive naming and henee being named dy four friends. They

were incerperated inte a large thirty-feur member cembined
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middle and upper secial class RFS. She centinued member~

ship in an RFS in 1963-64.
CASE STUDY 17 I

Mildred is a neat, fashlenably dressed girl ef
average height and slender duild. Her father graduated
from cellege and is an executive with a utility cempany.

He is alse invelved in pelities. Her mether dees net werk
outside the heme. She has ene dbrether. Her twe affiliatiens
inelude ene religieus and ene musical erganizatien.

She has attended three previeus scheels-~~twe in
anether city and ene in East Lansing. She is listed as
a confused upper secial class iselate, which means that the
chelices of friends made by Mildred were net matched by
these she received.

She 1s satisfied with herself and weuld net
"echange anything" abeut herself. If she dated a bey, she
weuld, hewever, '"dress fancier". She rated herself "abeut
average" and "a 1ittle it better" in comparing her clethes
with ether giris. She censiders her wardrebe "large".

Mildred indicates a need fer eonfornitj by relating
that she weuld feel "edd and unhappy and a little mad" if
the girls failed te ﬁotify her of a change in attire en
dress up day. She weuld ge heme and change at luneh time.
This cenfermity shews threugh again in her advice te Michelle,
whe was the character in the situatienal stery whe came frem

Califernia with the celered seocks. She weuld adwise
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Michelle as a new student, te "blend" in with everyene and
get white secks. '"She can try'to pefsuade them te change
after she's acceptéd". She theught Jean's cheic ef plaids
and flewers weuld be "eo.k." because "she's well deessed.
After I get te knew hér I'd suggest éomethin; abeut plaid
skirts and flewered bleuses". Mildred's cenfermist feeling
leems again in her feeling for a necessity fer rules te
aveid the wearing ef "ecrazy clethes",

There seems te e a general theme of turbulanee in
her T.A.T. respenses, even theugh her previeus replies |
indicated tranquility. These werds and phrases were quilte
evident : "Jealousy", "angry because he was bumped",
"they'll have a hig‘fight", "sragging" man received by
"sered" man, "fight".

Mildred's secial acceptance category changed the
follewing year frem that ef an ignered iselate te an ae-~
curate perceiver listing and being reciprecated by one
girl and thence included inte a large almost entirely
upper seocial class RFS. In her Junier year she returned

te her original categery of cenfused iselate.
CASE STUDY 58 1

Frances, an upper secial class, cenfused, iselate
is the only child ef twe werking parents. Her father 'OWRS
hes ewn business and her mother dees part time sales werk.

Frances beleongs te twe erganizations, which are

both eutside scheel. She attended enly ene ether scheel
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pefere entering high scheel. Beth were in the same

community.
She was rated as well dressed by her interviewer.

She received one of the highest schres en clothih; awareness
in this study. Her tetal responses were most verbal with al-
most every answer clething-related in seme way. After
making each respense seo clothing related, her answer te

what she theught was most important in choesing a friend

was "personality;-l'm net interested if sﬁe is a tep

fashien in school-;sheerfulness". Se even in a negative
manner, clethes were again part‘of her response.

Need feor parental suppert is still evident in that
her parents seem to influence her greatly as is evidenced
in these twe responses. When asked shese opinien she res-
pected regarding clothing, she replied "my father's" and
she alse indicated her mether made many ef her clethes
and she indicated she was "mest satisfied" with them.
8he felt rules were necessary for dress in scheel, but
advised us net te "get carried away with i1t" and require
uniforms.

She "may feel a little out eof place"” if uniformed
regarding the change in dress on dress up day, but indicated
it weuldn't e the enly one". An indication ef lack ef need
for confermity shews up in her answer to the questien of
Michelle wearing white secks. She thought it unnecessary
e deliwerately ge out and buy white socks. She gave an

emphatic "definately no" te the acceptadbility of Jean's
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plaids and flowers.

when the same socilometric question was administered
to the group the following year, Frances was incorporated
into a five member upper soclal ciass RFS chain. In her
junior year she changed her friendship pattern again to

become a member of a completely different RFS.

Conclusions

Social isolates demonstrate some similarity and this

18 evidenced here by the following points. Their fathers,
who are all professional men, had the highest educational
score. The girls each belonged to two organizations.
Three out of four named the same girl (#122) as the most
popular, and two of these isolates named this same girl
as "best dressed". Two of the four girls named the same
girl(#153) as "not dressed right".

_ Upper éocial class isolaées demonstrated the highest
total clothing awareness score of all four groups. They
all felt "better than average" in regard to clothing. It
is 1ntereét1ng to note that three of the four girls indie-
cated their parents' approval meant the most to them in
making clothing selections. The other named parents second
after "kids" in the same question. Only two thought
Michelle should get white socks to conform to the established
pattern. Three thought Jean was not acceptable in her
combination with the fourth saying they could offer help to
her after they knew her. Three would feel very out of
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place if they were not notified of the change of dress,
and the fourth declared they "wouldn't have worn it in the

first place".
CASE STUDY 101 C

Mellissa i8 one of four children of a lower social
class family. Her father, who completed only the eighth
grade in school, provides solely for this family by working
as a production worker. The family attends a local Pro-
testant church where Mellissa sings in the choir. This 1is
her only group affiliation.

She was rated "above" average by her interviewer,
but seemed overly critical of herself. She thought she was
"too skinny", had hair that was unmanageable "when I get
out of swimﬁing", and of her complexion~e"sometimes I have
a lot of pimpleé". The interviewer commehted there was
no evidence of a.bad'complexion and rated her hair "clean
and neat". Mellissa demonstrated a high clothing awareness
score. It is interesting to note that she made reference
to clothing in every T.A.T. identification.

Two themes, one of need for adult guidance, and the
other for conformity are indicated in her answers to
questions on the interview. She indicated a necessity for
rules regarding clothing to avoid "skin tight" clothes. She
then answered, in regard to the siéuational séory involving
the new girl from California who had colored socks rather

than the accepted white socks, that she felt white socks
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were not necessary, but she would buy them "if mother wishes".
Mellissa would "about drop" and "be mad if no one told" her
about the changé in plans fegarding wearing sweatshirté on
dress up day. She would "feel funny and out of place”.
For Mellissa, the approvai of her friends 1s most 1mp6rtant
in selection of clothing. She did not consider Jean
well dressed "because of her combination of clothes".

Is it not interesting to note that her need for
conformify is not consistent, but is dependent upon the
situatione~nonconformity in sock choice, and conformity in
sweatshirt decision? It would be interesting to discover
her feeling if her mbther suggested she wear the sweate
shirt even through it were dress up day.

An RFS member, she continued in the same category
the following year with the small group growing to a
large, twelve member, thoroughly socially mixed RFS. She

was no longer a member of the high school population in

1963.
CASE STUDY 102 C

Vivian, an RFS member, is an only child of lower
social class parents; Her father works as a production
worker and they attend a Protestant Church. She is a
member of one service~oriented organization.

Rated neither fashionable, nor appropriately
dressed by her interviewer, she was rated "not dressed

right" more than any other girl (11 times). Her clothing
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awareness scores were low, but her satisfaction was very
good for she felt "very satisfied" with her wardrobe and
"usually" satisfied with her appeérance. She rated her-
self "about average" in all clothing situations and indicated
she would like to "étay very much the same". She rated
both herself and her four member RFS group.as "the same"
as all other groups in the school regarding dréss. She
neglected to name any "best dressed" girl in the ninth
grade, because they "all dress the same==80 no one is best
dressed". She also said that "no girls" do not dress right.
These réspoﬁses may all be reléted to the fact she recorded
one of the lowest total awareness scores on the three
instruments.

Her mother's opinion is most important to her in
regard tb selection of clothing, because her mother
"knows more about clothes than I would, so I take her opinion
more". It would be interesting to administer this test
to Vivian's mother, this researcher feels, to determine
her clothéng awareness.

In the situational story discussing Jean, who
wore plaids and flowers, Vivian felt that Jean was well

dressed "

'cause she's neat and what she picks goes toe
gether". Michelle's colored socks, in the situatinnal

story fegarding the girl who transferred from California,
would make "no difference" to Vivian, even though every

one else wefe wearing shiée socks. She, likewise, "wouldn't

be bothered " if she showed up in a sweatshirt on dfess up
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day. Her T.A.T. responses were taciturn, with only a
passing, slight ‘reference to any clothing indicator. She
chose as her favorite T.A.T. picture the one that most
resembled a school situation.

Her RES developed into a rather diverse twelve
member network including five lower soclal class members,
three middle and four upper social class members. The

following year, 1963=-64, she became an ignored isolate.
CASE STUDY 103 C

LaVonne has three sisters and one brother. Her
father, a high school graduate, is sole supporter of
this lower soclal class family. He earns his livelihood
as a skilled laborer. LaVonne beiongs to three clubs,
which as the highest oréaﬁizational membership registered
for the sixteen subjects. Her school enrollment has all
been within the community in two schools.

Evidencing a high clothing awareness, she rates
herself "about average" and is usually satisfied with her
wardrobe. She was named "best dressed" once by a lower
social class isolate. There is an indication of good
clothing satisfaction in her reply that she felt "better
dressed" at home and at games than others her age. It
should be noted that although her interviewer rated her
as "a neat clean girl" a notation was added that her

"blouse was barely 1roned".

A lower social class RFS member, she rated her group
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as one that dresses as well as other groups. Here, too,
1t should be noted that of her groups one membér was
listed as not dressing right by eleven girls and another
member of the group was named once as "not dressing right".

Her T.A.T. responses were noncommittal and seemed
to make a gréatef‘reference to surroundings, time of day,
and general appearance first before specifically indicating
a clothing related response. Her favorite T.A.T. plcture
was most indicative of school(#1). |

LaVonme expresses some need for being like the
other giils in her replies to the three situational stories.
She thought Jean definitely should not wear plaids and
flowers "mostly 'cause the other girls don't". She felt
Michelle "would feel better--more at ease if she were like
other girls~-then she would find it less hard to adjust
to the achool 1ife here." So her recommendation would be
to buy white socks like the other girls. She seeks the
approval of "the kids I run around with" in regard to
clothing approval, "cause they have to look at me".

It 1s interesting to note that she would not be
bothered nor feel any different i1f she were not notified
regarding tke change of dress on dress up day. She would
"laugh about i1t" and felt as if someone had forgotten to
tell her. She did not think she would feel "funny" because
most of the people would know what had happened.

In determining best friends for the next year, she

remained with her old friends, but her RFS grew from four
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members to a mixed social class RFS of twelve members. It

was found that in 1963-64 she had remained with her dyad

throughout the three years.
CASE STUDY 104 C

Lillian is the only accurate perceiver and middle
soclal class member of a four person predominantly lower
social class RPS. Her father solely supports his Protestant
family of two daughters and one son as an office manager.
Lillian finds time to be a member of two service~oriented
organizations.

A neat, appropriately dressed girl of average
height and heavy bulld, she wore little make~-up. She is
"usually satisfied" with her wardrobe and would not like
fo change anythingiabout herself. She generally feels
"better dressed" or "about average" in clothing satisfaction
in comparison with oﬁhers her age.'

She shows an average clothing awareness and feels
that clothes do make a difference in the actions of people.
"Slacks make me NOT want to study", but "in nylons and
heels" she "wants to go away and visit someone." The
1nf1uénce of clothing upon people's action is e#idenced
again in Lillian's response to the question if there are
girls at school who do not dress right. She associated
girls who are "not dressed right" as those who "don"t
care if they fiunk out-~tend to be on the wild side and
are tardy."
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Her parents approval in regard to clothing means the
most to her, because "they buy my clothes". The need for
parental approval 1s indicated again in tﬁe fact that she
relates that "mother's suggestions are followed regarding
clothing choices".
Conformihg to a group in regard to clothing practices

does not seem to be a problem to Lillian. She indicated
she would "feel as normal as ever” if she showed up
wearing a sweatshirt for "if I didn't want to wear it in
the first place, I wouldn't have worn it." She "wouldn't
do anything" about changing it. She also felt the colored
socks of the girl from California would not make any difference
and suggestea they be replaced only "when they are worn
out or faded". She considered Jean's choic of clothes in
"poor taste"; but did add that "wearing one or the other
with something plain, then she would be well dressed".
It is interesting to note that she listed no friends‘who
didn't dress right, although one member of her RFS was
named more times than any other by the total population as
being "not dressed right".

" Her RFS structure grew the next year to incorporate

twelve girls of mixed social class members. The dyad of

104-103 remained together for the three years.

Conclusions

It seems that more similarity is evidenced by the

lower social class RFS group members than by any other
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group being studied. All four girls are Protestant, three

being members of the same church. Three of the four had
attended only one previous school aﬁd three selected the
T.A.T. most resembling a school situation as their favorite.
This could be because this situation 18 the one most familiar
to their more limited experience. Three of the four named
the same girl (#124) as both best dressed and most popular.

The lower social RFS mbmers are equally divided
regarding clothing approval. Two sought parental approval
and two thought "friends" approval most important.

In referénce to éhe situational stories, only one
thought 1t necessary for Michelle to purchase white socks.
The other three agreed it was not necessary. In determining
the acceptance of flowers and plaids, two felt it was
definitely 1n poor taste. One said it was not acceptable
"because the other girls don't wear it" and the last approved.
Only one would "feel funny" if she were not notified re=-
garding a changé of dress. The other three felt it would

make no difference.
CASE STUDY 98 C
Gina is the only girl in a family of five. Her
father 1s a college graduate and now is a regional sﬁperu
visor for a data processing company. They have been very
moblle since her schooling began so she has attended three

schools in another city in this state and two other schools

in two separate cities in another state.
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She is an upper social class member of a four member
RFS of whom all members are upper social class. She also
finds time to belong to two athletic organizations and one
service organization. She does not go to church.

Rated "fashionable" by her interviewer, she wore
no make up. She was "very'satisfied" with her wardrobe
and always felt "petter dressed" than others her age.

Her mother's appfoval meant the most to her in regard to
selection of clothing. Although she did indicate that there
were girls who did not dress right, she did not know them
by name.

Conforming to the group seems to depend upon the
situation for Gina. For even though she did not think that
"colored socks" would make any difference, and "it would
be sorta foolish " if her family could not afford 1t to
have to go out and buy them. She would feel "very stupid
and mad" if she were not notified about a dress change on
dress up day. She would, however, "wear it all day".

Although an RFS member, she‘completely changed
friendship patterns the next year and linked with a large
eighteen member exclusively upper social class RFS. She

was not a member of the school population in 1963-64.
CASE STUDY 90 C

Polly, her brother, and her sister live with their
Catholic, college educated parents in an upper social class

neighborhood. Her parents both work: her father as an
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executive with a loval company and her mother as a teacher.
Her educational experience has been entirely within the
community, attending one public school prior to her entrance
in high school. Polly is a member of one club--a language
club.

She was rated by her interviewer as a "tall, neat,
very fashionable" girl. She consistently rated herself as
"dressed better" than her companions, except when at
home where she felt "about average". Although she would
like to change a few'things about herself, she did not
indicate what these were. She was generally satisfied
with her wardrobe.

It 18 interesting to note that she did not name
any person to either "most popular" or "ot dressed right"
categories. Her reaséning for not'namihg a "most popular"
girl was that such titles are for junier high and "die |
out in senior high". '

Peer appro&al and the need to conform to group
clothing behavior patterns is indicated in her responses
to the interview. The opinions of "guys" was listed first
as to whose approval meant the mogt to her regarding clothing.
She said she would "faint" if not notified regarding the
change of dress on dress ﬁp day. She thought it was im~
portant for Michelle to buy white socks "'cause they didn't
cost that much". '

Adult supervision was indicated as a need for Polly.

She feels that rules are necessary or "everybody would wear
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what they wanted to ".

The RFS of which she was a member grew the following
year to the ldfgest in the class containing thirty-four
members of mixed social class, both upper and middle
social class. She completely changed her friendship structure
in 1963 linking with a nearly equally divided eleven member

upper and middle soclal class RFS.
CASE STUDY 84 C

Valerie and her three sisters are members of an
upper social class Catholic family. Her father is a pro-
fessional man. Valerie belongs to ohe religious organi-
zation.

Rated "very fashionable" by her interviewer, she
evidenced a rather high clothiné awareness. She rated
herself "about average" on certain occasions, and usually
considered herself "better dressed" than others her age.
There are some thinés she would like to change about here
self, but these were more indicative of social acceptance
rather than clothing behavior. (She indicated she would
like to be more friendly.) Dreséing up makes her feel

more mature,

A member of a four member upper social class RFS
she feels that it 1s easy to make friends at school. Her
own approval, rather than her friends, is most important
to her in regard to clothing selection.

Although her mother does not make suggestions re-~
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garding clothes any more, she did feel the need for some
adult supervision. She thought there would be some school
rules to eliminate "peg pants for boys and tight, short
skirts for girls". '

A need for conformity seems to be indicated in her
responses. She thought Michelle should buy white socks
"tcause she might feel self conscious if she didn't". Valerie
also indicated she would feel "self conscious" and "out
of place~=funny" if no one notified her of the change in
plans regarding'wearing sweatshirts on dress up day. She
would "go home and change at lunch".

" Her T.A.T. responses all evidence clothing aware-
ness. "She's dressed different than the others"(I);
"She's not stylishly dressed" (II); from the way he is
dressed he "might be a gas station attendant" (111);
IV~~"he's dressed like a football player; and Ve="they
look like they are Chinese or something". She 1liked
III best for it looked as if "the social worker is giving
help~-they look like nice people". She disliked II
"pecause no one really should do thate~=look at a person that
way and keep their feelings to themselves."

In 1962 she became a member of a 1érge thirty-four
member, almost equally divided upper and middle social
class RFS. In 1963-64 she became an accurate perceiver
namein33€WO best friends and with her original dyadic

relationship transferred to another large RFS.



58
CASE STUDY 130 C

Nanette has one brother. Her father has a sales
personnel job with a local automotive plant, although he
has only a high school education. An upper social class
family, they attend a nationality division of the Catholic
church, where Nanette also belongs to the youth group.

An extremely mobile family, they have lived in four widely
separated states where Nanette has attended school.

Her interviewer rated her as "neat, fashionable
and appropriately dressed", but "not for the season'.

(The time was late spring'and she was wearing a wool skirt
and sweater.) A feeling of deprivation is evident in her
reactions to the questions of self rating on appearance

and clothes. She rated herself as "not as well dressed"

in all public appearances, "not ver& satisfied" with her
wardrobe. She responded thét she did not "thihk I have

as many outfits. I don't have any straight skirts". Then
she added "they don't look good on me". She made a definite
connection between popularity and stréight skirts-="popular
girls wear straight skirts--unpopular ones don't". It is
important to here note that the interviewer rated her as

a short heavy girl. She rated her RFS a "little less
sharper or stylish" than the others. The'approval of her
best friend(whom she also named as most popular) meant the
most to her regarding clothing choices.

She considered Jean, the girl who wore plaids and
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flowers, not well dressed, and thought Michelle should get

white bobby socks for "you Jjust need to go along or you
won't get any place--wén't be accepted otherwise". Ale
though she would feel "terrible and mad at myself" for
wearing a sweatshirt on dress up day, she would make
"a joke of it" and if she could not change, "would try to
make the best of 1t". The need ot conform seems quite
evident in both of her wishes to wear skirts like the others
and to "go along" or you won't get any place. She believed
rules for clothihg are necessary to eliminate extremes
of tightness or shortness in clothing.

She remained an accurate perceiver in her sophomore
year increasing her one reciprocated friendship to two.
She was incorporated into a large thirty-four member
upper-middle social class RFS. No longer an accurate
perceiver in 1963-64, she remained with her original best

friend and both transferred to another RFS.

Conclusions

To be a member of an RFS in itself must make one
somewhat similar to the .other members. Similarity in
dress, social class, idols and ideals, and religion all
tend to draw pwople together. This 1is certalnly evidenced
here in our view of an upper social class RFS.

Three of the four girls are bound together by the
same religious belief. All but one of their fathers' have

attended college and now work at white collar positions.
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Three out of four belong to only one organization and
two of these three girls selected a religious club as her
choice.

They all thought that "rules" regarding clothing were
necessary. All were rated "fashionable" and "neat" by the
interviewer. Three of the four thought'it best for Michelle
to purchase white socks. They were 1n total agreement that
Jean was not well dressed. They all expressed the same

view of being "self-conscious" "

mad" or "out of place"
if they were not notified of a éhange 1n'p1ans on dress
up day. Only one, however, would "go home and change".
Three out of the four demonstrated high clothing
satisfaction in similar responses of "very satisfied"
regarding their wardrobe. They generélly felt"better
dressed" on all occasions. '
In answering "whose approval means the most" re-~
garding clothing seleétions, only one named "mother",
All others named an adolescent-~either themselves or other
friends (best friend, guys). There was no similarity in
responses to "most popular" nor "not dressed right". Only

two agreed upon a similar choice for "best dressed".

Summary
Regardless of her particular category of social

acceptance, similarities exist within both upper and lower
social class classifications. Of the seven lower social
class T.A.T. responses, six selected the T.A.T. picture most

resembling school as their favorite. The'one‘picture
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named most by the upper social class member was the only
one giving an indication of an upper level home. Both of
these selections could have been made because of fémiliarity
with the subjects.

The lower social class members were in agreement
more timés than upper social class members concerning the
girls named "best dressed". This girl was also named
"pest dressed" more times'by the total ninth grade population.
Although scoring a combined higher clothing "awareness,"
only one upper social class member named this girl as best
dressed and only two agreed on selection of a "best
dressed" girl. The upper and lower social class members
were 1n'equa1 agreement with three girls from each category
refusing to name a girl who was "not dressed right".

More lower social class members (seven out of eight)
decided it not necessary for Michelle to buy white socks.
Only three out of eight of the upper class members decided
not to buy white socks. It is possible an economic factor
could be the element of determinatimn here, rather than aware=-
ness.,

Five lower class members would feel out of place if
not notified regarding dress change. Seven of the upper
class members expressed the feeling that they would feel
upset if not notified.

The eight upper class members were in agreement that
Jean's fiowers and plaids were not acceptable. One of these

éight offered to help her in clothing selection. Only



62
five lower class members would think her unacceptable.
Although some small differences do occur, in general

all the subjects were more alike than dissimilar.



CHAPTER V
COMPARISON OF THREE METHODS OF DATA COLLECTION

IN REGARD TO CLOTHING AWARENESS

One purpose of this study was to determine 1if
similar results could be obtained from three distinct
methods of data collection. It was possible for clothing
awareness to be analyzed in this manned, for responses
regarding awareness were available from all three studies.

The Wass questionnaire obtained results from a
specificélly'clothing—oriented chart, whereas the Bjorn~
gaard instrument used in measuring clothing awareness
obtalned free responses from acceptance oriented questions.
The Kelley study allowed for free response when pictures
were shown.

In tabulating total clothing awareness from all
three instruments, the highest total score was registered
by the upper isolates(190), followed in order by upper
RFS (174), lower RFS group (157), and lower isolates(148).
The %otal scores of lower social class isolates and ﬁpper
ﬁFS's were ldentical in their responses. Both groups
scored a low, high, and medium, respectively on the
Bjorngaard, Wass, and Kelley awareness scores. (See chart

bage 64.)



Each girls score was totaled and was given a L, M,or H
ranking. This ranking was determined by adding the low, medium,

and high range of scores for all three instruments. The resulting

ranges Were used.

SCORE Low MEDIUM HIGH
Instrument
Bjorngaard 1-2 3-4 5-6
Wass 1-10 11-20 21-30
Kelley 1-1- 11-20 21-30

The total group totals were arrived at by multiplying

the awareness ranges by four(or the number of girls in each

category.
SCORE LOW MEDIUM HIGH
Instrument
Bjorngaard 4-8 12-16 20-24
Wass 4-80 44-80 84-120

Kelley 4-40 44-80 84-120
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CLOTHING AWARENESS AS DEMONSTRATED BY
CATEGORIES OF RECIPROCAL FRIENDSHIP AND SOCIAL CLASS

CATEGORIES
Categories of Instrument
Reaciprocal Friendship
and Social Class Bjorngaard Wass Kelley Total
lower class isolates
#110 L(2) H(28 M(19) H(49)
#105 L(1) M(19) M(16) M(36)
#154 L(0) H(23) none L(23)
#109 M(3) H(23) M(14) M(40)
Totals L(6) H(93) M(49 M(148)
Upper class isolates
# 58 M(3) H(27) M(18) H(48)
#17 M(4) H(27) M(15) H946)
# 40 M(§) H(26) H(34) H(64)
#100 L(0) H(21) M(11) M(32)
Totals M(11) H(101) M(78) H(190)
Lower class RFS members
#102 L(0) M(14) L( 7) L(21)
#101 L(2) M(20) H(23) M(45)
#103 M(4) H(27) H(23) H(54)
#104 H(6) M(19) M(12) M(37)
Totals M(12) M(80) M(65) M(157)
Lover class RFS members
# 98 L(1) H(22) M(13) M(36)
¥ 84 M(4) H(25) M(19) H(48)
# 90 L(1) H(23) H(28) H(52)

#130 M(3) M(16) M(20) M(39)

Totals L(9) H(86) n(so) H(175)
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The highest group scores were measured by the
Wass 1nsﬁrument, followed by the Kelley scores. The lowest
total awareness responses were measured by the Bjérngaard
instrument.

The dissimilarity of responses 1is likely to be due to
the varience in type of question, rather than difference
in instrument. Wheras Wass begins "now we will ask you some
questions about clothing", no reference of this sort is made
by elther other 1nstrumeht. The T.A.T. pictures were def-
initely clothingeoriented because of the unusual clothing
worn by some of the characters. Absolutely no inference
relative to clothing was made by Bjorngaard.

In conclusion, it seems pbssible that similar
results still may be obtalined from different instruments
provided they all maintain a comparable degree of directness

or indirectness in regard to the particular item under study.



CHAPTER VI

SUMMARY

It was the purpose of this study to analyze in
depth all the material on the seleeted sample to determine
(1) if the sixteen girls in the four categories of social
class and social acceptance conform in types of dress on
a specific occasion, (2) whether or not similar information
may be obtained from the same respondent using different
methods of data collection, and (3) the degree of stability
that exists within these studied‘categories. This informa-
tion was obtained through three methods of investigation,
questionnaire, interview, and T.A.T. The data were pre-~
pared into individual case studies to give a comprehensive
and concise analysis of each individual.relative to her
clothing awareness. Hillway refers to this as being one
of the unique factors in the case study method.l

An objective of this study was to determine whether
or not similar information may be obtained from the same
respondent using different methods of data collection.
Although resulting scores did not show consistent pattern,
this may be due to the direct and indirect measurement of

clothing awareness.

lH111way, op. cit. p. 21.
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To give a wider view of the acceptance and social
class continuum four pre-selected representatives of each
of the following groups were studied: (a) four members
of an upper social class RFS, (b) four members of a lower
social class RFS, (e) four upper soeial elass isolates,
and (d) four lower soclal class isolates.

" In conclusion, it is the opinion of the researcher
that in general all of the sixteen girls, regardless of
<socia1 class or social acceptance, are more similar than
dissimilar. Nearly everyone indicated a feeling of being
"average" or "above average" in comparing their clothes
to that of others. A point'of dissimilarity was regarding
responses to a situational story dealing with colored
and white bobby socks. The lower class members thought
it not as important as their upper class peers to purchase
the white socks. The wesearcher would like to know
whether this is due to an economic factor rather than one
of noneconformity.

In determining social acceptance patterns for three
years it was discovered that more lower class members
were no longer part of the high school population than were
upper class members. It would be interesting to note
whether this rate of drop-out is typical for this socio~
economic group, or is 1t due to the pressures created

by this atypical socio~economic situation?



——



BIBLIOGRAPHY

Berg, Irwin and Bass, Bernard. (ed). Conformity and Deviation.
. New York: Harper and Bros., 1.

rlene. "Relationship of Social Class and Soclal
Bjorngaard, A Acceptance to Clothing and Appearance 2f
a Selected Group of Ninth Grade Girls.
Unpublished Master's thesis, Michigan
State University, 1962.

Coleman, James S. The Adolescent Socliety. New York: Free
Press, 190l.

Eicher, Joanne B. "Ninth Grade Girls' Opinions and Behavior
Related to Appearance, Role, Soclial Class
and Acceptance." Michigan State University
Experiment Station Project, in progress.

Goode, William J., and Hatt, Paul K. Methods in Social
Research . New York: McGraw-Hill, 1952.

Hillway, T. Introduction to Research. Boston: Houghton
A . Miffiin, 1956.

Horrocks, John E. The Psycholo of Adolescence. Boston:
Houghton M1 n, 1962.

Hurlock, Elizabeth. Adolescent Development. New York:
McGraw-H111l, 1955

Develogmental Pszchologz. New York:
MCGI’&W* r °

Kelley, Eleanor. '"Analysis of Clique Influence on Individual
Responses Indicating Clothing Awareness
of Teen Age Girls ". Term paper presented
to Dr. Eicher, Michigan State University,

1963.

Rosencranz, Mary Lou. '"The Application of a Projective

A -Technique for Analysing Clothing Awareness,
Clothing Symbols, and the Range of Themes
Associated with Clothing Behavior." Unpube
lished PhD Dissertation, Michigan State
University, 1960.

68




69
Silverman, Sylvia. Clothing and Appearance: Their
Psychological Implications for Teenw
Age Girls. New York: Bureau of Pube
Tications, Teachers College, Columbia
University, 1945.

Smith, Mapheus. "Some Factors in Friendship Selection of
High School Students" in Sociometry,
VviIi, 1944, .

Reisman, David. The Lonely Crowd. New Haven and London:
~Yale University Press, 1961.

Ryan, Mary S. "Psychological Effects of Clothing, Part I:
Survey of Opinions of College Girls'.
Cornell University Agricultural Station,
Bulletin 882, September, 1952.

Wass, Betty. '"Clothing as Related to Role Behavior of
Ninth Grade Girls". Unpublished Master's
thesis, Michigan State University, 1962.

Williams, Madelyn. "Opinions on Clothing, Appearance and
Social Acceptance as Factors of Group
Cohesion". Unpublished Master's thesis,
Michigan State University, 1963.



APPENDIX



BACKGROUND INFORMATION OBTAINED FROM
ROLE BEHAVIOR STUDY!

First, we would like seme information about yeu.

1.

2.

3.

Your name

> 9
Tast Tirst middle

When were you born?

month day year

How many living brothers and sisters do you have?
(Cirele the correet number on eaeh line, the O if none. )

Brothers (o} 1 2 3 4 ot more
Sisters (o] 1 2 3 4 or more

Who eontributes most to the finaneial support of your
family?

Your father
Your meother

Some other person (Explain who this person

is. For example, '"my ®drother,"Y "my unele.") .

How far did this person néntioned above go in se¢hool?

No schooling

Some grade sehool

Graduated from grade sehoeol
Some high school

Graduated from high sehool
Some college

Graduated from college
Don't knew

Other (explaln)

What does this persen de fer a living? (Write in the

complete name or title cf his or her Job, net the ecompany

he or she werks fer. )

1ths, op. eit.

T1



.




9.
10,

11,

12,

13.

T2

Deseribe as accurately as possible what this person

makes or does on the job. (For example : he supervises
the work of 15 office clerks; he sells from door to deer;
he operates a farm of 160 acres; ete. )

Does any other perscen contribute to the financial support
of your family? Yes Ne

If yes, explain whe. (mether, father, brether, ete.)
What dees this person do?

What ehureh de you ge te?

How many clubs or organizations in scheol and outside of
scheel de you beleng to?

Nene
One
Twe
Three
Four er more _

Please 1ist the clubs and erganizations you beleng te

What is the name and lecatiens of the grade schoels you
attended?

The people with who we share seerets and spend mest eof
our time are usually referred to as our "best friends."

Write the names of your twe "best girl friends" in the
9th grade in the East Lansing High Scheel. (If yeu only
have one perscn you eonsider a "best friend," write her
name only.)

1.
2.

If you have more than two "best girl frinds" in the 9th
grade, write the other names in the spaces below.

1.
2.

If your "best girl friends" are in another grade or in
another sehool, write their names in the spaces beleow.

Other Grade Other School
1. l.
2' 2.

T2






CLOTHING OPINIONNAIRE
Seetion II

Now we will ask you some questions about elothing. Answer
them carefully and eompletely. This 1s net a test. There
are no right or wrong answers. We want to knew what your
epinions. are. Different people will have different epiniens.

How often do you de the following things? Check the
appropriate eolumn.

Ite

Frequent. Frequent. Ocecasion. Seldom Never

Window=-shop
for clething

Took at or read
fashion magazines

Take speclal
noetice of
eclothing wern en
TV or in movies

Take speelal notlce
of what people
around you wear

Discuss style
changes with
friends

Go shoppling
with friends

2. Compared te others of your age, how well do you usually
feel you are dressed for any eccasion?

Better dressed
About average

Net as well dressed
Don't knew

3. Deseribe what yeu are wearing teday. Inelude details such
as a deseriptien eof the style.

Coat:

Main Garments(dress, skirt, bleuse, ete.) .
Head Cevering:

Shees:

Steckings or bebby secks:

Purse:

Jewelry:

Other:

L, De you like this eutfit? Yes Ne If ne, why
den't yeu like 1it? :

73
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5. Compared to others of your age, how well do you usually
feel you are dressed for school?

Better dressed

About average

aNot as well dressed __
Don't know

Two girls who had been swimming went into a drug store still
wearing their swimming suits. The clerks loceked at them
disapprovingly because they did not feel that swimming sults
were the preper thing to wear in a drug store. The purpese
of this section of the questioennaire is to ask you what
clothes are proper for various situatiens.

6. what kinds eof clothes are proper for girls of your age
te wear to a church service on Sunday this winter?
(not what you might wear in some instances or might
see worn, %ﬁ? what lg.groger to wear). Check all eof
the items on this page ch would bpe appropriate. If
you do not know what some of these items are, place a
O in frent of that item.

- coat of real fur like mink whimsey or veil
— coat with real fur trim like scarf on head
mink small hat

Coat with raccoon collar large hat
— eoat of synthetie fur no head eeovering
~ plain celored dressy coat
___coat of Bold, bright plaid mittens
___coat of small check or plaid gloves

car coat noe gleves or mittens

leather Jacket
skl parka er Jacket

___suit shoes with 3" heels
—__taffeta party dress 1" heels
___taffeta sheath dress flat, dressy sheoes
____woel sheath dress lecagers

dress with full skirt tennls shees

sleeveless dress, ne Jacket sandals
sleeveless dress with Jacket knee-high secks er

—__dress with low-cut neckline tights
___dress with high neckkine nylens
T _bebby secks
____straight er slim skirt ne stockings
pleated skirt -

___flared skirt ®»illfeld, ne purse
___ full gathered skirt satin eor velvet purse
kilts small leather purse
T knee tieklems(skirt abeve medlum-sized purse

the knees) large leather purse

tete bdag



S

straight er slim skirt

75

Pulky knit sweater ____ slacks

pullever sweater —__ Jeans

cardigan sweater ____ beddle pushers

sweatshirt ____ eulettes

tallered bleuse ____ Bermuda or Jamaica sherts
dressy blouse ____ short sherts

What kinds ef clethes are preper for girls ef yeur age
to wear te scheol this winter? Remember net te check
what you might wear in some instances or might wee wern,
but what 1s proper te wear?i

coat of real fur like mink _ whimsey or vell

coat with real fur trim like ___ searf on head
mink ___small hat

coat with racceen cellar ____ large hat

coat of synthetie fur ___ ho hat

plain colored dressy ceat ____ mittems

coat of beld, dright plaid __ gleves

coat of small cheek eor plaid ne gleves er mittens
car ceat
leather Jacket

ski parka er Jacket

bobby secks
ne steekings
pleated skirt

flared skirt billfeld, ne purse

suit ___shees with 3" heels
taffeta party dress —___ 1" heels

weel sheath dress ___ flat, dressy shees

deess with full skirt ____ leafers

sleeveless dress, ne Jjacket tennis shees

sleeveless dress with jaeket — _ sandals

dress with lew-cut neckline ___ knee-high seecks er tights
dress with high neckline ____nylens

—__full gathered skirt —__satin er velvet purse

____kilts small leather purse

T knee tieklers(skirts abeve —___ medium-sized leather

the knees) - purse

___ large leather purse

____wulky knit sweater _ tete dag

____bullover sweater

____ cardigan sweater slacks

- sweatshirt jeans

___ talilered bleuse peddle pushers

___ dressy blouse eulettes

Bermuda eor Jamaica sherts
shert sherts



8.

e

[ ]
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what kinds ef clethes are preper fer giris ef your age te
wear te basketball games after scheel?

coat of real fur like mink-
coat with real fur trim like

mink
coat with raceoen collar
coat of synthetie fur
plain celored dressy eeoat

coat of bold, bright plaid
coat of small cheek or plaid

ear ceat
leather Jacket
skl parka er Jjacket

suit

taffeta party dress
taffeta sheath dress
weel sheath dress
dress with full skirt

sleeveless dress, ne Jacket
sleeveless dress with Jacket
dress with lew-cut neeckline

dress with high neekline

straight er slim skirt

pPleated skirt

flared skirt

full gathered dkirt

kilts

knee ticklers(skirt abeve
the knees)

bulky knit sweater
pullever sweater
ecardigan sweater
sweatshirt
tailered bleuse
dressy bloeuse

whimsey or vell
searf en head

small hat

large hat

ne hat

mittens

gleves

ne gleves or mittens

shoes with 3! heels

1" heels .

flat, dressy shees
leafers

tennis shees

sandals

knee-high socks er tights
nylens

bobby secks

ne steckings

®billfeld, ne purse
satin er velvet purse
small leather purse
medium-sized leather

purse
large leather pursd
tete bag

slaecks

Jeans

peddle pushers

eulettes

Bermuda er Jamalea sherts
short sherts

What kinds ef clethes are preper for girls ef yeur age -
to wear at heme when they are watehing TV er deing heme-

werk?

suit

taffeta party dress
taffeta sheath dress
woel sheath dress
dress with full skirt

sleeveless dress, no Jacket
sleeveless dress with Jacket

shoes with 3" heels

1" heels )

flat, dressy shoes
loeafers

tennis shees

sandals

knee high secks er tights
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dress with low-cut neckline nylons

T dress with high neckline —___ne steckings
- —___ slippers
straight or slim skirt ____ 8slacks
™ pleated skirt —__ Jeans
—_ flared skirt —__ peddle pushers
— full gathered skirt —___ eulottes
— kilts Bermuda er Jamaica sherts
" knee tieklers (skirt above —___ short sherts
— the knees)
WPulky knit sweater ____ heusecoat, rebe, or
~ pullever sweater duster
—__ cardigan sweater ____bajamas

sweatshirt
tailored blouse
dressy bleuse

10. Do you think a schkol sheuld have any rules er regula-
tiens coeneerning dress? Yes Ne. Why?

11. Are there any rules or regulations conecerning dress in
your school? No Yes. If yes, what are they?z z

whe made these rules”

12. Generally, how do you feel about your wardrebe?

Very satisfied

Usually satisfied

Not very satisfied

I don't 1like it -

13. Do you go to the basketball games after school? No
Yes . If yes, what did you wear last time you went
to a basketball game?

Coat :

Main Garments :
Head Covering:
Shoes:
Stoeckings :
Purse :
Jewelry:

Other:

14, 1Is this similar te what you usually wear te a basketball
game? Yes-_  No If no, why wasn't 1t?
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16.

17.

18.

19.

20.

21.

22.

78

Compared to others of your age, how well do you usually
feel you are dressed for basketball games?

Better dressed
About average

Not as well dressed
Don't knew

If yeu went to a game with a boy, weuld yeu dress
differently from the way you dress when yeu ge with

girls? Neo Yes If yes, what weuld be different?

Do yeu go to scheol dances after basketball games?
Often Soemetimes Never

Did you go te a dance after the last game? __ Yes __ No
Check the category which comes clesests tﬁ your feeling
about yourself :

I don't like myself the way I am; I'dlike to change
~ completely.
___There are many things I'd 1like th change, but noet
completely.
___I1'd 1ike to stay very much the same; there 1s very
little I would like te change. '

Have you ever refused to go any place because you felt
you didn't have the right clethes to wear? __Ne_ Yes.
If yes, where was 1it?

What would you have needed to wear?

Do you ever wear any of your sister's or mother's clothes?!

No Yes. If yes, what items?z

Have you ever wished you hadn't gone some place befause
your clethes weren't right? No Yes If yes, what sort
of occasion was this? -

Why weren't your clothes right?

When you got home from schoel yesterday did you change
cloethes ? _ Ne _ Yes. If yes, what did yeu put en?
Shoes: o

Steckings V

Main Garments:

Other:

Was there any particular reasen why you were these e¢lothes?




79

ok, Compared to others ef your age, how well de you usually
feel you are dressed at home?
Better dressed
About average
Not as well dressed

Don't know
25. Did yeu go te a church serviee or Sunday scheel on a
Sunday recently? _ Yes., If yes, deseribe what you wore
last time you went, __Ne. If no, deseribe what you ecould

wear te chureh eut el your present wardrebe.

Ceat :
Main Garments::
Head Cevering:
Gleves:
Shoes:
Steckings:
Purse:
Jewelry:
Other:

If you went to church, did you feel that yeu were dressed

appropriately in this outfit? __ Yes _ Ne If no, what weuld

you have liked te change?

26, Cempared te others ef yeour age, how well do you usually
feel you are dressed fer church?

Better dressed
About average

Net as well dressed
Den't kneow

27. Does your schoel have speclal dress-up days? _ Ne __ Yes
If yes, do you fedl any differently em that day when you
are especially dressed up than yeu de en erdinary scheel
days? __ No ___ Yes If yes, in what way?

Do yeu think the students aet any differently on that
day compared te ordinary days?

23. Do yeu ever feel that certain types of clethes cause you
to act a certain way? Give an example:
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CONFIDENTIAL INTERVIEW?

What this is all about

The youth of a community are in many respects, the most
important element of our soeclety.

There 1s a great deal written and said about this age
group, but much of it is not based en facts.

This study is intended to supply impertant infermation
about the opiniens young peeple have about themselves.

I need ycur help for without i1t this study canmet b»e

done. You ean help best by answering the questions as
clearly and carefully as possible. I would like yeur
honest reaction to what adelescents think. You may think
about the question and take your time in answering it.
There are no right or wrong answers. We want to know what

your opinions are. Different people will have different
epiniens.

This information is econfidential. Your name will never
be used and no one you knew will knew what you have said.

*This interview is redueced to one-~third of the original

interview schedule whieh provided adequate spacae for recording
responses.
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Now I would like to begin by asking you some questions about
what would happen if a new girl came into yeur grade at achool

1. If a new girl came to East Lansing High Schoel and wanted
to get in with the pepular girls, what weuld be the best
way to do this?

2. What echaracteristies do you think a new girl weuld be
Judged on?

3. What characteristies do you use in choosing a friend?

L4, Do you think it is diffiecult to make friends in East
Lansing High School: No Yes If yes, why do yeu
think se?

5. With the group you go areund with, what are some things
whieh are impertant toe do in erder to be popular?

6. What are the echaracteristics of the most pepular girl in
the ninth grade?

7. Who 1s the most popular girl in the ninth grade?

8. Does the clothing of the popular girls in the ninth grade
differ from the elothing ef the other girls? No Yes
If yes, how does it differ? '-'

9. Do you think elothing influences a girl's popularity at
East Lansing High School? No Yes. Why or why not?

10 . How do your elothes ecompare with other girls in schoel?

11. How does the group you go around with compare in dress to
other groups at school?

x12, What are the eharacteristics that are necessary te be the
best dressed girl in school?

Arlene Bjorngaard
gighigan State University TCRA
962 -



13.

14,

15.

16.

170

18.

19.
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Who do you think is the best dressed girl in the ninth
grade?

Is thefe anything about yourself yeu would like te
change? No Yes, If yes, what would you change?

Anythling else?

Do you think you would make a different impression en
others if you could make these ehanges? No Yes.
If yes, why do you feel this way?

TT yes, do you think 1t would be wasler to make Iriends
if you made these changes”? No Yes. If yes,
why do you feel this way?

Whose approval of your clothing means the mest te yeu?

wny’

Do some elothes give you moere self-confidence than other
No Yes. If yes, whiech onesd

Why?

Do you think that the nammer in which your best friend

dresses 1s a reflection on you? By that I mean, deo

others Judge you by the way your best friend dresses?
No Yes. If yes, why do you feel this way?

Are there any girls in the ninth grade who de not dress
right? Ne Yes. If yes, why de yeu think their
clothes are not right?

How would you deseribe these ‘II‘IB whe do not dress rIait

Can you tell me more about them?

Would you mind telllng me who they are?

Do they have many Iriends? no ~Ves

Do you have any friends that are not dressed right?
No Yes. If yes, what's wrong with the way they
dress?

Arlene Bjorngaard :
Michigan State University - TCRA

1962






83
20. Have you ever come teo school dressed differently frem

the other girls? Ne Yes. If yes, how did yeu
feel when you were dressed differently from everyone at
sehool?

21. If you heard that everyone on "dress up" day was going
to wear a sweat shirt to school and at the last minute
they ehanged their minds but you were not netified and
wore one to scheol; what weuld you de when you saw them
dressed differently?

How would you feel?

Noew I am geing te ask yeu several questiens abeut yeurself,

22, Are you usually satisfied with your general appearance?
Yes Ne. If ne, why net?

23. Are you usually satisfied with yeur hair? Yes
NO., If ne, why net? !

24, Are you usually satisfied with your eomplexien? Yes
Ne. If no, why not?

25. Does your mother make suggestions about the e¢lothes you
wear toe school? Ne Yes. If yes, do you follew
her suggestions?

IF yes, what kind of suggestions does she make?

I would like you to answer the next four questions with one
of these responses. (Give interviewee card with responses.)

26. Do you enjoy wearing your elethes if your friends don't
like them?

Almost ajways
Often
Sometimes

Seldom
Never

Arlene Bjorngaard
Michigan State University - TCRA
1962
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27. Do you feel 111 at ease at school because of yeour
elothing?

Almost always
Often
Sometimes
Seldom

Never

28, De yothers eompliment yeu en the way you dress at scheel?

Almest always
Often
Sometines
Seldom

Never

2G. Have you felt embarrassed about the clethes you wear to
school?

Almost always
Often
Sometimes
Seldom

Never

If you have felt embarrassed abeut your elethes, why?

I would like your opinion en the stories about these high
school girls.

30. Jean 1s a new girl in the ninth grade in East Lansing
High School. Her appearance is neat and elean. Her
favorite combinations are plaid skirts and flewered
blouses.

Would yeu consider her well-dressed? Yes No.
Why or why net?

Would you invite her inte your greup even if you do not
feel she is well-dressed? Yes Ne

Do you think everyone in yeur greup would agree with
you? Yes No

Do you think all the groups in scheol would do the same
as your group? Yes No

Why do you think so?

Arlene Bjorngaard
Michigan State University- TCRA
1962
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31. Michelle recently meved to East Lansing frem Califormia.
Her first day at East Lansing High Scheol she notieed
that she was the enly girl wearing celored bobby soeks.
shich were popular in Califernia. She eame home and teld
her mother that she had to Buy heavy white socks so that
she would bde like all the ether girls. Her mether thought
this was rather feolish sinece all her colored seocks
matched her outfits.

Do you think it is impertant fer Michelle te have bobby
socks like the ether girls?
Ne Yes. Why er why not?

If she does not get heavy white bobby socks, what dif-
ference de you think it will make?

Why do you feel this way?

32. Lynn dresses very neatly for school. She has many
expensive elethes; however, her hair is usually messy
and unkempt.

Do you think messy hair plays an important part in
Lynn's appearance? No Yes. Why er why not?

What do you think is more important--expensive elethes
or neat hair?

Would you like to have Lynn as your girl friend?
Yes No

Would you invite her to run areund with yeur greup?
yes Ne.
Do you think everyone in your group would agree with you?
Yes No. Why do you think so?

Do you think all the groups in sehool would do the same
a8 your group?
Yes Ne Why do you think so?

Arlene Bjerngaard
Miehgan State University -TCRA
1962



Clothing :

Figure :

Hair:
Style--

Complexion:

Make-up:

Eyes
Lipstiek

Make-up base

Arlene Bjorngaard
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RATING APPEARANCE OF INTERVIEWEE

neat

clean

pressed

fit

appropriate for school
fashienable

tall
average
short

heavy
average
slender

neat
clean
unkempt
simple
elaborate

good
falr
poor

None Some dut
net obvious

Michigan State University-TCRA

1062

Obvious



CARD I.

CARD II.

CARD III.

CARD IV.

CARD V.
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Deseription of T.A.T. Pictures

A group of young people(doys clad in T-shirts
and dungarees; girls in sweaters and skirts)
are atanding in front of a bullding en-
trance. In the eenter of the scene is a
young girl wearing a black dress, high heel
sheoes, and black gloves.

A woman, about forty years old and some-
what plump is walking down the street
clad in a sweater, skirt and bobby socks
with open sandals. A young man, eclad in
shirt and trousers, glances at her as her
enters a bullding.

The seene 1s a kitchen of a small"working
class" house. A man, clad appropriately
for the seene 1s leaving the table where
two well-dressed women|One young--about
the man's age :the other older)are seated.

The seene 1s an upper ineeme home. A man
whose clothing fits the surroundings is
standing and talking with a seated couple
who are poorly dressed.

The scene is vague. Three men are talking.
One 1s dressed in a dark suit; the second,
rather stocky, is dressed in a sport shirt
and sleks; the third 12 elad in a Jacket
and skirt and sandals.

IMary Lou Rosencranz, "The Application of a Projeetive
Technique for Analyzing Clothing Awareness, Clothing Symbols,
and the Range of Themes Associated with Clothing Behavior."
Unpublished Ph., D. Dissertation, Michigan State University, 199
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