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Chapter I’

INTRODUCTION

Most educators and psychologists agree that the first
six years of life are crucially important formative yearse.
During that time the foundations of the child's personality
are laid, and most of his chances for healthy mental growth
are determined. He seems to learn more in those years than
he will during any later period of his lifes And those are
the years during which he makes the transition from being a

totally dependent creature to becoming a member of society.

This transition is difficult and sornetimes painful.
The youngster first discovers that there is a world outside
himself, and outside his immediate family, with which he

must learn to interact,

The home, of course, is where the child must get his
basic guidance in making this transition. Most experts
emphasize this fact and point out that no school can
possibly substitute for the warmth of family l1life. A good
nursery school, however, can be useful as a supplement to
the home. It can help ease the child's entrance into

society by scaling the world around him to his needs,



In most cases, the young child's first contact with
group learning usually occurs either at nursery school or
kindergarten, with his entrance into an environment where
his first formalized socialization with peers occurs., This
socialization is usually under the guidance of adults other
than his mother.or imnediate members of his family. Whereas,
previous to the period of entrance into an educational ins-
titution his motrher was the most significant person guiding
him towards her conscious and unconscious goals of child
rearing part of the responsibility at this juncture is

assumed by others, mainly by the teacher in the school.

There are, therefore, two agents primarily concerned
with the welfare of the child - the parents and the teacher,
In the nursery school the child is gradually weaned away,
to some extent, from the interactive behaviour patterns with
his family to other new patterns with his playmates a n d
teachers. His dependency -~ independency relationship is now
modified by other individuals in his extended environment,
The parent and teacher are both similarly involved in main-
taining his health and safety, in guiding his resting,
eating, and eliminating patterns, in supervising his ex-
plorations in play, and in helping him gain mastery over

his newly procured environment with other children.



America, more than any other country in the world,
has dedicated its:-scientific resources and goodwill to the
nurturance and development of her children, Especially
now in the United States, as before, children's health and
education are something that possess a very high cultural

value,

Pre-school education is coming to be recognized as
the foundation education. Independent groups were studying
and experimenting in this field before organized research
started. During the Second World War the need for custodial
care of children of working mothers gave increased impetus
to the growth of nursery schools. The writing of psycho-
logists brought parents to be more and more conscious of
the fact that perscnality patterns are largely grounded in

the first few years of life.

In this country there existg today different types of
nursery.schools with different programs, different tech=-
niques for socializing the child and different ways of com-
municating their practices and philosophies to parents of
the children at their schools, As Moustakas points out,

" ., « « there are no set standards for practice and philo-

sophy of nursery school education except in the areas of

health and safety . o o"F However, the general aim of

1 - C.Moustakas and M.P.Berscn. The Young Child
in Schoole New York: Whiteside Morrow, 1955, p.l7.




nursery school education seems to be to create an environ-
ment wherein conditions are suitable to help the child
develop to his full capacity socially, emotionally, physi-
cally and intellectually. The home, too, strives for these
objectives as can the more organized school of the later

yearsSe

It seems, therefore, essential that the pre-school
years in the 1ife and education of the child be studied
systematically and the benefits of the nursery school to
both the child and parent be evaluated, This study propo-
ses to examine the philosophy of nursery schools in general,
but the main aim of the paper is to study and examine the
various aspects of the cooperative nursery schools to see
how they differ from other nursery schools in structure,

function and outcomes for children.

The term 'cooperative nursery school' is applied to
a school formed through the initijative of a few families,
In such schools mothers of young children, under the
4 guidance of a trained teacher, conduct play groups for
children in order to give them an opportunity for social
playe ©Such situations also provide opportunities for the
mother to learn more about children. The parents not only
cooperate in the organization and business administration,

but also in the educational process of guiding the children,



It is hoped that such a study would yield meaningful
data which could be translated into culturally equivalent
terms for the purpose of studying nursery school education
in urban India, It would, perhaps, provide useful informa-
tion to the nursery school educators in India where this
phase of education is relatively new, so that they could
develop programs adapted to the needs of both children and

parentse



Chapter II

A, THE NATURE OF NURSERY EDUCATION.

Philosophy of Nursery Education.

The twentieth century has seen many changes in
educational philosophy and procedures. True, the seeds
of new thought had been growing for a hundred years or
more, but it remained for the present century to see them

blossom into general acceptancee:

"Complex social forces brought the nursery school
into beinge. Yet more complex forces are shaping its
organization todaye, The industrial revolution, economic
poverty, war, urbanization, the decline of the birthrate,
the progressive education movement, and the growth of the
life sciences have all played a role in the establishment
of day nurseries, kindergartens, pre-schools and child care
centers., The nursery school is, therefore, both a symptom

and a product of cultural forces."2

In order to understand the philosophy of the nursery

school movement and its benefits to the child and the

2 - Arnold Gesell and Francis L. Ilge Infant and
Child in the Culture of Today. New York and London:
Harper Brothers Publishers, 1943, p.258.







parents, it seems necessary to describe the activities and
opportunities it ordinarily provides, Stated briefly, it
is to assist parents in bringing their young children to
the optimum level of physical, mental, social and emotional
development and to provide when it is necessary, away from
home situations which will provide an environment for simi-
lar phases of the child's development, These children are
visualized as playful, imitative, social creatures able to
learn things essential to an effective and happy life at
their own level of maturity, and to learn without the usual

mechanics of instructione.

The progressive education movement gave a new light
on how children learn, It contended that the learning
process is more rapid and more permanent when it'is based
on interests and needs and accompanied by activityj; and
that the whole child, rather than just his intellectual
powers, should be the concern of educatorse. The school is
not satisfied that the child learn only to read, write,
figure and amass knowledge, but it aims to help him become
a healthy, happy, well-adjusted, self-disciplined individual

who can make his contribution to the community.

Along with the newer ideas of education, and as a
result of research in child development, came the convic-
tion that the young child would profit by organized educa-

tion in his pre-school yearse. These early years are the



most formative time of his life. John K. Norton of
Teachers' College, Columbia University, in speaking

of the three and four year olds, says:

" . + o education on an organized basis
should begin and actually does begin one
way or another at these early ages.

As a matter of fact personality patterns
for good or bad are fixed in these years
to a considerable degree « « o In the past
three decades research in child development
has revealed that the speed and scope of a
child's growth and learning in early years
outstrip that of any later period of simi-
lar length in his whole 1life; that in
importance to his future efficiency as a
person they overbalance later learnings;
that early blights are a handicap to be
overcome only by vigorous effort in later
vears, if indeed they can be rectified at
all,"3

The value of rich experiences in the child's pre-school
life is pointed out by all who work with youné children,
"The knowledge that there is a relationship between
behaviour and early experiences," says Chittenden,
"serves to emphasize the need for making childhood

a period filled with worthwhile experiences which,

lived fully and completely, will prepare the indivi-
dual for the next stage in his development."4 Foster

and Mattson in the introduction to their textbook on

3 - John K.,Norton, "The Place of Nursery Schools
in Public Education," Childhood Zducation, 21:213-14,
January 1845,

4 - Gertrude E.Chittenden, Living with Children.
NAatr VAnlke Mo MaaM3IT Tavr ™M AMY Yy TaAaAa w 1




nursery education, reiterate the thought. "At no age is
the influence of environment more marked than it is in
the very early years of childhood; at no age is the pro-
vision of a good environment more imperative. The nursery
school is one of today's answers to the search for a good
environment for very young children." It is this early
education of the child with which we are dealing in this
papere. The term "nursery education" is applied to the
guidance and training received by two, three and four year

olds in group situationse.

The nursery school is a logical extension downward
of public education, The o0ld criterion of age of en-
trance - ability to master the techniques of reading,
writing, and arithmetic - is no longer in accord with
the fundamental aims of education, "Such concepts as
guidance in physical growth, health, behaviour patterns,
methods of learning, personality development and social
and civic growth now color the picture of educational
goals. All these make their appearance early and in

acute form."6

5 = Josephine C.Foster and Marion L.Mattson,
Nursery School Education, New York: D.,Appleton -
Century-Company, Inc., 1939, p.3.

6 = Iowa Child Welfare Research Station,
A Mapual of Nursery School Practice.
(Iowa City, Iowa: University of Iowa, 1834), pp.7-8.
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The aims of nursery education are in line with those
of progressive education, They are to promote the physical,
mental, social and emotional development of children between

the ages of two and five yearse.

CONTRIBUTIONS OF Tt NURSERY SCHOOL PROGRAM
TO VARIOUS PHASES OF A CHILD'S DEVELOPMENT,

Physical Development.

In most instances before a child is enrolled in nursery
school he is required to have a physical examination and in
most places is required to have immunizations against small-
pox and diptheria., The physical examination points up defects
that may need corrective measurese. Finding these defects at
an early age means that remedial work will probably be com-

plete by the time the child enters kindergarten.

In a full day session the child has a dinner at noon
and a mid-morning and mid-afternoon snack, In the half day
Session, he has a mid-period lunch of fruit juice and
crackers, For good health and growth the young child needs
space to play freely and safely and the use of the equipment
that fosters development of his larger muscles, He needs to
climb, jump, bend, 1ift, push and pulle The nursery school
provides equipment which facilitates such activities through

indoor and outdoor playe.
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Mental Development.

The nursery school provides an environment that
stimulates intellectual growth, There are books and
pictures, stories and songs, and opportunities for con-
versation with other children and with adults to encou-
rage his language development. Imagination can be deve-
loped through dramatic play. He can express his own
ideas through various mediaj; such as paint, crayons,

dough, blocks and musical instruments,

Experiments with nature at this age are simple,
such as caring for animals, plants, making a garden and
feeding birds. Although such experiments are simple,
they help to widen his horizon enough to make him want

to learn more about the phenomena about him,

The child also develops his judgment in problem-
solving situations both ready-made and spontaneous. The
teacher gives him time to work out his problem instead
of stepping in to solve it for hime. Working with color
cones and puzzles, building a bridge with blocks, using
pieces of wood and some nails in the workshop for making
an airplane, are some examples of using the child's judg-

ment in problem-solving situations,
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In the nursery school there is a period set aside
for simple music, nursery songs and rhymes. Children
enjoy music and group singing or listening to records
played while they are involved in some kind of activity.
The nursery music is not éonfined to formalized types.
"Music is in the air, on the ground, in the swing, at
orange juice-table, anywhere, any time throughout the
pre-school day. Children who are happy and who feel free

and spontaneous will express themselves musically."?

Social Development.

When the children come into the nursery school,

they learn usually for the first time about living in a
group of children, They learn that others have the Ssame
rights and privileges which they have. Here the child
learns to share toys and other things by taking turns,
He learns that he cannot always succeed by using force,
The teacher steps in as such situations arise and helps
the child learn more acceptable ways of handling his

desires and needs,

In the nursery school there are many opportuni-
ties for the child to have experiences in leading and
following; for example, a child may lead four or five

other children in a dramatic play or follow another

7 - Dorothy W.Baruch.Parerts and Children go_to School
(Chicago: Scott-Foresman and Company, 1939), pe337.
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leader in some other kind of activity, such as playing

fireman, etc.

"The social life of the nursery school
contains a wide opportunity for expe-
rience, There are situations which
involve fair play, individual rights
development of social skills and abiii-
ties and social limits. Most nursery
centers agree that promoting the child's
confidence and encouraging him to actua-
lize his potential are extremely important
to growth in social interactions. Expe-
riences inveolving sharing contribute to
the child's sensitivity, awareness and
cooperative life with other children."8

Gesell and Ilg call the nursery teacher a
"guidance teacher"® and the term appears to be espe-

cially appropriates-

Emotional Development,

In all of the phases of the child's school deve=-
lopment, the cooperation of the parents is essential but
with regard to his emotional 1life, the relationship bet-
ween the home and the school is most important. Sometimes
a child is insecure because the parents themselves are
insecure. With reassurance and guidance from the teacher

and with the stimulus of contact with other parents who

8 - Moustakas C. and Berson M.P., The Young Child in School,

New York: Whiteside, Inc. and William Morrow and Company,

9 - Gesell and Ilge. op. cit., p.271.
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likewise have similar problems, parents feel better able

to carry out their responsibilities,

Mental hygienists agree that among the important
causes of emotional disturbances are feelings of insecu-
rity and inadequacy. The nursery school seeks to reduce
the extent of disturbances by creating a feeling of being
"wanted" or of "belonging", and it presents many opportu-

nities to the child to prove to himself his adequacye.

"The young child thrives in an atmosphere

of security in which he knows he is wanted,
valued and appreciated as himself, He looks
to the teacher for sympathy, understanding,
affection and interest, He wants to be free
to express his feelings in his own way and
time. He strives to learn to understand

and accept the feelings of others. An atmos-
phere of trust, acceptance and respect gives
the child a feeling of importance which ena-
bles him to explore more and more fully the
kind of person he is and is becoming, as well

as to bring enrichment to the lives of others."10

Summary.

Nursery schools have grovn in many ways and have
made great strides in broadening and enriching the curri-
culum in knowledge of play media and materials and in
greater understanding of child growth and development,
A1l of these have brought significant contributions to

the education of young children everywhere,

10 - Moustakas C, and Berson M.P., Op.cite, p.l=Z,
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The nursery school exists, not only for children,
but also provides education for their parents. Parent-
hood alone does not bring with it all the knowledge
necessary to child rearing. Therefore, the nursery

school aims, not to be a substitute for the home train-

ing, but to supplement it,

79 Anna Wolf states:

"A good nursery school then, to some degree,
must always be an extens1on of the home,
Though it offers experiences which the home,
by its very nature cannot offer, it should
not break sharply with all that has gone
before in the child's experience. There
should be a continuous interchange of expe-
rience and counsel between parents and tea-
chers, Teachers must recognize the parent-
child relationships as the cornerstone on
which the child's life is constructed and
must understand the part they can play in
strengthening it "1l

11 - Anna W.M.Wolf, The Parent's Manual
fi ‘ (New York: Simon and Schuster, 1 Ai), p.323.
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B, THE COOPERATIVE NURSERY SCHOOL,

A more recent development in the United States is
the growth of the Cooperative Nursery Schools. Coopera-
tive pre-schools have recently become quite popular and
the new movement seems to have gained significant impetus
in the last twenty years., The parent cooperative nursery
schools appear to offer promise of widér development and
richer contribution to the well being of the children,
their parents and their communities, The distinguishing
characteristic of the program is its unique involvement
of the parents, especially mothers, in both the adminis-
tration of the organization and participation in the nur-
sery school as teacher-assistantse In a cooperative
mothers actually work with the children giving one or
more days a month as part of their child's tuition fee,
Under the guidance of a trained teacher they guide the
children in activity, learn to use teaching techniques
in helping children through periods of anger, fear or
aggression, and learn to look at themselves and evaluvate
their own ways with children. Work with a group is
usually supplemented by regular discussion groups where

questions and problems can be aired,

Aline Auerbach states that the parents, "need to

gain understanding not only of their children, their needs
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and motivations at each stage of development, but also of
themselves as parents, their own attitudes, feelings and
expectations, and the role they play in the parent-child

relationship."12

Thus the parent education program
should aim at helping the parents. to become more effective
as parents. The parent can thus gain appreciation of the

significance of his or her role.

The cooperative nursery school includes parent.
education as an integral and extremely impoftant aspect
of their programe. Frances Upson believes that the aim of
parent education is not only to provide training and a
stimulating environment for children, but also "to provide
training and experience for the mothers that will give them

help and greater pleasure in rearing their children."13

Jerome Frank statés, "The goal of parent education
is to help parents to develop their own abilities for
communicating successfully with their children rather

than looking to others for ready-made solutionS."14

12 - Aline B.Auerbach, Parent Group Education & Leadership
Training, (New York: CSSA Publication, 1961), P.Il.

13 - Frances Upson, "How Cooperative Nursery Schools can
help Young Families," Understanding the Child, XXV
(1956), P.ll.

14 - Jerome D.Frank, "How do Parents Learn?", Child Study,
XXX (1953), P.la.
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Parents have been greatly influenced not to rely
wholly upon traditional beliefs and customary practices
in child rearing but to believe that the care and train-
ing of children should be guided by scientific knowledge.
Lawrence Frank feels that "individuals need time and the
support of others to alter their thinking and to revise
their relations." He also states, "In order to foster
healthy personality development it is obvious that some
of the beliefs, expectations and methods of parents must
be revised, and in certain cases very largely superseded
by a new orientation. But this means a genuine alteration
in our culture, reforming our traditional ideas so that
- they are consonant with our new knowledge of child growth

and development."l5

The cooperative nursery school provides a unique
method of helping parents to gain insights and under-
standing their children and other children in general.
This method of parent education in cooperatives is called
unique because it differs from the other nursery schools
in that the parent in the cooperative program is actively

participating in the teaching and guidance of children

15 - Lawrence K.Frank, "Is Parent Education Necessary?"
Child Study, XXXIII (1956), P.15.
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and observing his own chiild in relation to other children
under the guidance and leadership of a trained teacher,
This cnables tiie parent to learn individual cdiffercnces
in children through personal exnerisnce and observation
and effective wiys of rzlating to children and guiding
thems In order that the whole coopecrative program may be
successful, an effective and complete program of parent

educaticn should be carefully planned and carried out,

BaoiizPITs OFf Tils CCCP.RWTIVL HURSuWRY SZ00C0L ¢ TO PaRIITS

It is essential and useful to exanine systemati-
cally the varicus aspects of the ccoperative program and
to evaluate the benzfits of sucihr a nrogram for both the
child and the parent in rarticular and the comunity in

Py

generale.

Fe

A, Persoral Satisfactions

The cooperative nursery school enccmpasses the
vazlues of the usuvul nursery sciicol, and in addition,
provides several sicnilicant alvantares of its own, The
great value ¢ 4 cooparitive nursery schicol anoears to bhe
that it provides a develomntal exoeriznce for ~oth the
ciiild «nd the parent as welles Tiie cconcrative vnrosren is

especially bcocneficial to mothers in nany ways,
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One of the major reasons for the fast growth of
the cooperative nursery school seems to be the fact that
many mothers feel the need for this kind of sharing expe-
rience, It provides companionship while mothers are
learning to do their job. In a cooper&tive nursery school
they see first the advantages to their children - a safe
place to play and other youngsters to play withj assis-
tance in learning to manage feelings of jealousy, selfish-
ness, and rebelliousness. Then, as time goes by, they
begin to realize their own gains., For one thing, as the
mother spends time with a number of children, she begins
to worry less about her own child's behaviour, about
whether he is happy and whether all children act in the
same way., The techniques of nursery school guidance take

on a fresh meaning as she spends time with other children,

Another benefit is the sense of significance and
responsibility mothers gain through working and partici-
pating in the cooperative program, as well as the train-
ing in child guidance they receive from trained teachers,
It has been said that "the American mother of young chil-
dren is an anomalyj; she is parent and choregirl with
aspirations and often training for other professional

occupations,"16 By her actual participation in the

16 = Mary Waldrop and Ruth Spiegel, "Group Processes in a
Community Nursery School," Understanding the Child,
XXV (1956), P.1l4.
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school program as teacher-assistant, the mother can learn
from others and share her own experience and talents with
the group. For example, a mother can be involved by doing

the following:

l. participating in planning and carrying out

of the program;

2. collecting materials such as books, pictures,

records and songs;

3. reading books and articles on child

development and child psyehologye

4. participating in lectures, discussions, panels,
group activities, etc., and on topics relating

to nursery school problemss

5. sharing any talent she possesses with the
children, for example, playing the piano or
other musical instruments, home-making skills,

arts, crafts, dancing and drama, etco,

If she does all these, the mother usually continues
to be involved in the program and in the growth of her
child, which is an important aspect of cooperative nursery
educatione, It is this involvement which makes the co-

operative nursery the unique thing it is,.
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The outlet which parent aooperative nursery schools
afford for young mothers seems to be of inestimable value.
Young mothers who have had careers, or who have partici-
pated actively in community affairs, with the coming of
children frequently find themselves cut off from outlets
for their special abilities and interests., Many mothers
report that their absorption in the service possibilities
which exist within a cooperative has given them a sense of
significant contribtitions to a worthwhile community venture
while permitting them to continue to carry satisfactorily

their responsibilities to their own children and families.i?

The mothers find satisfaction within the cooperative

- nursery school by their actual assistance to the teacher

in working with the children and by doing various adminis-
trative jobs with regard to the running of the school and
serving on various committees, thereby applying their
energies and talents to something beneficial outside the
family., But the most important thing, according to Waldrop,
seems to be "that the jobs mothers do and the roles they
play strengthen their competence, give them real status

and increase their significance."18

17 - K,D.,Wann, "Some Values and Needs for Cooperative
Nursery échools", Understanding the Child, XXV
(1956), P.46.

18 -~ Waldrop and Spiegel, op.cit., P.15.
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Francis Upson states that, "Among the means of
relieving the young mother's conflicts none offer more
definite specific help than a good cooperative nursery
school o « « Here the young mother is given food for
thought; here is a place where she can use many of her
skills; here her child is safe and happy so she can

relax and have time for shopping, visiting, etc 19

Although most cooperative nurseries rely on the
mother as working teacher-assistant, fathers are encoura-
ged to participate when they can, Michigan State Univer-
sity fathers often assist, Many other new groups that are
now being organized are encouraged to have both parents
working together in as many projects as possiblej to
participate in study, to help frame the constitution,
to participate in parent-teacher conferences and parent
education programs, Participation of both parents helps
to create a home atmosphere for the child and also tends
to give the father a feeling of satisfaction and accom-
plishment, It is certainly a mistake to feel that fathers
are only necessary when manual labor is required, A wife
who is enthusiastic about the cooperative nursery would

certainly like to have her husband share in the program,

19 - Frances Upson, "How Cooperative Nursery-Schools can
help Young Families," Understaniing the Child, XXV
(1956), P.1l.



B. Parent Education.

l, In Unstructured Ways.,

In a cooperative nursery there is also ample
opportunity for actual observation of child behaviour,
learning about the philosophy of the nursery school and
how the trained teacher handles various problems, adminis-
ters discipline and gives encouragement to each individual
child, Parents can learn much by observing the trained
teachers!' practices and also by seeing other children,
"Parents are not so threatened by their own child's
behaviour or 'misbehaviour' when they have the chance

to see others behaving in a like manner.zo

Many parents join the cooperative nursery school
with the desire to be exposed to methods in child care
which they can adapt for home consumption. Many ambi-
tious mothers are eager to advance their children; they
have not yet learned that children grow at their own
individual rate of development. These mothers are under
the impression that they can help their children to
achieve more success in school if they start them there
earlier, The cooperative nursery school, if it is a
good one, has a wonderful opportunity to demonstrate

normal child growth with emphasis upon materials and

20 - Norma Perry, "Personal Growth of Parent Participants
in Cooperative Nursery Schools," Understanding the
Child, XXV (1956), P.l2,
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teaching methods in accordance with the individual

child's devdopment,

Besides observation, actual parent participation
is another important aspect of the cooperative program,
Without being much aware of the process, the mother is
learning about individual differences and similarities
in children in their physical and emotional development,
language development, the amount of help and supervision
necessary, attention span, equipment used, and approaches

to children,2lt

"Through participation under skilled teachers, a
méther has an opportunity for observation and further
underscanding, not only of her own child, but of young
children in general . « « She becomes surer and more
relaxed in her attitudes as she learns what children are
really like at various stages . « o Sensitivities and
insights are born, often new attitudes taken on, which

are valuable to the mother both at home and at school;"22

2, In Structured Wayse.

Parent education, therefore, seems to be an

essential training and guidance to the parents, in

2l - Henry Brandt, "Training Teachers and Parents for
Cooperative Nursery Schools," Understanding the
Child, XXV (1956), P,6

OO MmN KR X S o IR PR £ V2 T 0r i i e ® o e
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helping them to reinforce their understanding and strengths
in regard to themselves and their children, and to help
them gain new knowledge and understanding about their
children's changing developmental stages, The goal is

the development and maintenance of healthy family life and
"to help parents learn to use the sound, scientific profes-
sional knowledge in a creative, independent way, testing as
they go, and carefully choosing a specific approach that
they feel is valid in the light of all the information they

can get,"23

The various programs that are u;ed to achieve these
goals cover a wide range in subject matter, format and
method, Each has its special limitations as well as its
special values and potentialities for contributing to a
parent's education, The aims 1n parent education programs
are also varied according to the needs of the particular

parents involved in the program,

Parent education in the cooperative is carried on
through different methods and techniques. But any such
program should be evaluated in terms of the nursery's
. basic objectives and meet the needs and interests of the

members., The success of the program, however, depends upon

23 = Aline Averbach, Irends and Techniques in Parent
Education, (New York - CSSA Publication 1961),
P.92-10.
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the members' participation. Katherine Whiteside-Taylor
states, "No other single educational medium seems to have
as many potentialities for significant parental and pre-

parental education as cooperative nursery schools  "e4

(a) Parent Meetings.

"These are the lifelines of the cooperatives,
Planning of regular meetings will insure that
decisions affecting the cooperative will
reflect the thinking of the majority and that
parent education will be a continuing process,
Adequate notice of time, place and date should
be given, Personal contact by telephone, news=-
letters announcing the topics for discussion,
will help to make the meetings a successes A
well run meeting should allow for discussion
and sociabilitye The business meeting should
represent the current position of the coopera-
tive and provide opportunity for suggestions,
Each member's participation and views are
important. Planning programs on a yearly
basis helpi to provide complete systematic
coverage,"ed

In cooperative nursery schools the program is arranged

in various forms: QOrganizational activities such as family

participation through pot-lucks, picnics, school open-

housesj working groups through planning and making of

equipment, maintenance of rooms and equipment and outdoor

areas; inviting a good speaker from the child development

24 - Katherine W.Taylor, "Cooperative Nursery Schools
Educate Families", Teachers College Record, LIV
(1953), P.333,

25 - Michigan Council of Cooperative Nurseries, Guidepost
No.4,"Parent Education - OrientationPP,1-3,
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and mental health fields to provide information and
stimulate the interests and thinking of the memnbersj
arranging a symposium with three or more speakers pre=-
senting several aspects of a specific subject so that a
comprehensive overall picture emerges; films to orovide
a good shared exrerience on which to base group expe-

riences,

Other techniques of conducting such parent meetings
would be by using the nursery's own rescurces as: panel
discussion by parents themselves, who prepare and present
the material which evokes interest and stimulates thinking

on the part of the members; book reviews by members of the

nursery present different aspects of the subject under

discussionj dramatic vresentations allow impersonal treat-
ment of personal questionsj skits prove an effective method
of presenting material = role-playing where certain members
are asked to act out roles in a specific situation may help
a group to analyse objectively the feelings and emotions
involved in such a situation, However, care should be
taken to keep role-playing under control due to the un-
predictability of the outcome of such spontaneous acting,
Sometimes dt may bg used to just the extent of presenting
a problem, with suggestions for solution being brought in
the discussione, Usually a good discussion leader is nceded

to bring out the ideas expressed,
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(b) Orientation.

For parents new in the school a good orientation
procedure should be planned and put into practice. Some
parents are young and inexperienced in handling children,
even their owne Others come to school with years of expe-
rience as parents and perhaps a good amount of knowledge
in early childhood education. But whatever it may be,
everyone has something to learn and everyone has something

to teach,

Every school should plan to orient or educate its
members in the specific methods of operation as well as in
the general field of child development. In most schools
orientation begins with the original interview for member-
ship when an outline of the school's program and philosophy
is usually given to the prospective member, (1) This out=
line is supplemented by written material which may be a
school manual, plus additional items on participation
rules or pamphlet material on child development, In orient-
ing mothers as assistants in the nursery, the teacher must
explain the underlying plan of daily guidance procedure and
also help them understand that such a plan is not rigid,
that it is a philosophy based upon the growing needs of
small children. (2) At least one meeting at the school
before its official opening is gencrally required for new

and second-year members, Parents may be given pamphlets
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or a hooklet concerring tire orcanization of the nursery
schosl, explaining sueh ' ings as group eetngs, general
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Those in ciharge of the orisntution should ‘eecp a
record cf itens “hich necd evaluation and resconsiderction.

One important functicn of the coopzrative acduinistration
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is that of rnaking certain th

7 t pre-utmittunce policies are
well understood by the applicunt, Good pla:ning has much
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to do with suoothing the path for adequate and easy child
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oricntatione The motlers should be told that the normal
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child possesses the ahility to adapt himself rzi-er soon
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to the nursery, as the rhysical properties are giuged to
the ¢hild's level uand the wtrosphere of tlie sclicol is
friendly, worm zid understandirg, The teacher should help
the motlier to understand how the chiild can be nrepared for
the introiuction into the nursery and his injtial aljust-

ment. OScne schools prepare ‘heir own orientation manuals

which are riven to the parents,

The teacher should try to understand that she is
"in a puarticularly fevorable nosition to help mothers
worlt through their ~roblens as she sces them in action
with their own ciildren, grouvns o children, wnd with
5 n 26
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26 = The Los Angeles Council of Cooperatvive Nursery Scliools,
Preliminary_Giide fer Coonerative Irssry fehonls
737 lichettorena Streel, Les angeles <o, Valllorﬂia,
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(¢) Informal Conferences.

In many schools, there is usually the practice
of having a short informal conference at the close of each
teaching session between the teacher and parents who assist
in the program of the day. Important or interesting inci-
dents of the day and any other questions that the parents
or teachers may have are discussed at such meetings. Such
an experience is valuable to both parents and teachers and

reinforces their learning and understandinge

At times individual conferences of parents and
teachers are also arranged and held on a personal confi-
dential basis, tb enable the parent to ask questiohs about
his own cnild which he might not feel free to present at a
group meeting, This sort of conference is the most direct
means the teacher and the parent have to reach a closer

understanding and shared insight of the child.

(d) Teaching by Professional Staff.

The heart of the nursery school is the professional
teacher, This is true 1in a unique way for the cooperative,
for here the teacher's job is complex. Not only must she be
trained to teach the pre-school child and be able to do so
successfully, but she also must be able to guide and work
with adults, These adults are mostly untrained and yet are

her assistants, as well as mothers of the children in the
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school., The cooperative program, therefore, requires a
teacher with an unusually high degree of maturity and
also one who possesses a personality attractive to both
children and adultse. The cooperative teacher should be
able to deal more closely and effectively with the child-
mother relationship than the teacher in any other school

situation.27

In part one of the Los Angeles Council of Coopera=-
tive Nursery Schools Guide, the teacher's role in the
school 1s discussed. hA cooperative nursery school can
never be better than its teacher. The knowledge and atti=-
tudes she brings to her work with the parents and their
children sets the tone for each member's feelings toward

nz8 The council states that the function

all the others.
of a teacher in the cooperative is two-foldj first, the
developmental guidance of the child, and second, the

educational guidance of the parent,

"Granting that the teacher has all the educational
and physical attributes for pre-school work, she must

also have an added quality of being a teacher of teachers

27 - The Montgomery Council of Cooperative Nursery Schools,
Cooperative Nursery Schools A Guide for Organization
and Administration, Marylané. 1960, P.37.

28 - Los Angeles Guide, Op. cit.,PP,7-12,

=2
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For the mothers of such a group are expected to take an
active part in the teaching program with her, and the
teacher must give the mothers as much objective under-

standing as she does the children,n®

The Silver Springs Cooperative ManualBO also dis-
cusses the role of the teacher, Even though the teacher
is the employee, she is selected for her ability as the
leader whose duty it is to set the educational standards
and outlooke OShe must have professional status suffi-
cient to give her self-confidence so that she can be
steadfast for undoubtedly her methods will be challenged
by the parents as assistants, ©5he must be able to keep
an open mind, for although she is hired collectively by
the parents to do tne best possible work, she will not
be required to change her methods to agree with any indi-
vidual member, She should be a person who is warm and
understanding in the education of both the pérents and

the child,

The selection of the teachers is one of the most
vital duties of the executive board, It is clear that
inasmuch as the cooperative nursery school group is

organized to function on sound educational principles and

29 - Ibid. Pogo

30 - Helen M.Jones (ed), Our Cooperative Nursery School,
Silver Springs Nursery School, Silver Springs,
Maryland (1949),PP,15-17,
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procedures, it is the professional leader who has the
first responsibility. She is the pivot on which the
whole turns and is the most important single aspect of
the whole, This does not devalue the functions of the
parent group, for the teacher cannot exist without the
educational base, and therefore, the value of the teacher-
director's job must be recognized., The teacher-director
is appointed by the parent group to be the educational
leader, ©She is chosen for her background of knowledge
and experience in the field of nursery school education
and also for her personal capabilities, The teacher
should know that she has the confidence of the pafént
group for the sound internretation of good educational
standards and she in turn has to rely on the group for

a continuing and steady participation in carrying out
the administrative needs and the teaching requirements

of the school.81

(e) Contact with Non-Profescional Staff,.

While the director is responsible for the
standards as the whole, the parents occupy two staff
positions. They function as an office staff, taking
charge of the administrative jobs through their officers
and cormittees, They also function as the teaching staff

with the director.

31 - Polly MeVicker, The Cooperative Hursery School:
Educational Recsponsitility, National Association
O NThrmm mnmmarr B AYTAAN 4+ AN (1 O&()\ ARl o ALy 28
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It is true that if mothers and fathers cooperated,
nursery schools could be maintained more economically
than with an all hired staff, a good but not the basic
reason for the cooperative plan. The unique and exciting
value of the cooperative nursery, as expressed earlier,
lies in the deep and meaningful learning opportunity
afforded to the parents, The initial training which
the mothers usually receive before they begin to erk
should be comprehensive so that along with their learning,
the mothers should understand that the nursery procedures
are hascd unron what is good for the child, his basic needs
and his unique design, Where this is accomplished, the
task of supervision is simplified and the tasks assumed
by the mothers have more significance and challenge,
Furthermore, when the uothers understand the reasons fdr
the task, its meaning in the 1life of the child, they are

able to put the knowledge so gained into wider use .2

(f) Library.
The library in the cooperative nursery school is
another important means by which parent education can be
carried out, It shouldlprovide materials, pamphlets and

books on child development, child study and child guidance.

32 - The Parent Cooperative - Newsletter of the American
Council of Parent Cooperatives, Vol,6, No.l
Winter, 1963).
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The puarents siould be ¢lloved to horrow these hooits for
as long as neccessary accordiig to their nesds, :any
cooperative schiools hiwve their own libraries which are

of grect value and help to the parents,
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that it offers anccial henefits

therefcre, scems to he
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to the c¢hild and his vnarents as

4

thev "go ton sclool™
togeticre Since the cooraratives are schools for voung
children, they are valid only when the educational direc-

ticn is cleuar and wihrn the stondards of good nursery

sciiool teaching are concistertly “a’ntainede

A typical statement of gducational phileosavhy

would Irclude the Tollowing:

a) Individual accentance: It is important
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for euch czild to be accented g he

sech eild is helped to develop his own

cavahilities at his own best rate of

b) Freedon within lixmitss A child needs to

know that there are limits bevond which he

cannot po. e needs an order to his dav.
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He also needs freedom in playsj; his imagi-

nation and curiosily need room to wander,

c¢) A child-sized world: A child needs to find

himself in a relaxed and friendly atmosphere
where he can explore, share, play, and com=-

municate with other children of his own age,

d) Parent particivation: Parents attend school

regularly to work and observe, Thus they
learn about children and their problems in
truer perspective thrcough close association
and guidance under skilled hands, They learn
that all children do not have the same pro-
blems and that different children and situa-

tions need to be handled in different ways,

e) Three-way sharing: In the cooperative one

finds fellowshipe. Child-parent-teacher shar-
ing furthers the adults'! understanding of
children and facilitates the children's

adjustment to their first school experience.33

The curriculum in the various cooperative schools is

similar although there is no specific "typical" daily

33 = The Montgomery Council of Cooperative Nursery
Schools, Cp,Cit. P.4,
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routine, The day's schedule varies from school to school

according to the following factors:

a) Length of school morninge.

b) Location of school.

¢) Physical arrangement of room or rooms,

d) Size of classes,.

e) Physical needs of a particular group for
indoor pluy, outdoor play, rest, toilet
periods and snack time,.

f) Teacher's personalitye.

g) Season of the year,

h) Age and interest of particular group
of children,

i) Routine of school set-up, i.e. whether
large equipment needs to be put away or

may be left out day to day,

Usually the program of a nursery school will include
the following activities, although the sequence of the
order of activities may be changed from school to school
according to the needs of the school children. A sugges-

ted program for three and four year olds would be as

follows:

a) Free play gives the child an opportunity to

interact socially with other children., During



b)
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this time he may elect to do many things
in the playroom. He may play in the doll
cornery climb, slide, play with cars or
blocks, build, or he may elect to watéh,
We may ask the question, "How does this
differ from his play at home?" The child
is placed in an environment which has cer-
tain limitationse He is supervised, and
selected equipment is his starting point
for a social situation where he learns to
function in a group larger than the one at
ﬁome and one consisting of children his own

agee

Creative activity allows for self expres-

sion through the use of many types of
creative material, The child may feel

free to participate if he desires, He

will be encouraged but not urged to parti-
cipate.s If he is interested, he may wvork
with paints finger-paints, clay, play dough
and materials such as fabric, wire, yarn,

crayons, ete,

¢) Refreshments are necessary for the child

to sit socially and have a needed snack,
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d) Talking is a time when the child can share
his experiences and loved objects with

others,

e) Rhythm and Music give the child an oppor-

tunity to march, sing, play musical instru-
ments, dance either with a group or alone,

or simply sit and listen to music,

f) Stories will either be read to the child
with the entire group or in small informal
grocups of two or three, The assisting
mother will play an important part in this

activitye

g) Finger play is enjoyed by the child during
this time, either with the teacher's direc=

tion or the assisting mother'c, .

Besides the routine activities, the school may
arrange field trips to places of interest such as ferms,
fire stations, public libraries, woods, etc., as part of
the school program. ©Special events such as Christmas,
birthdays and picnics are also part of the program,
Children enjoy these recreational activities which help
them to gain more knowledge and awareness of the world

around them,
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Each child differs in his reaction to school,
Very often the child tires most easily in the first
few weekso, The pother is to feel free to stay with
the child if she desires, The teacher usually can help

the mother in reaching a decision about staying,

The first few weekXs of school will not be typical
of the school year and the child's reaction to the school.
There will be a period of adjustment as this is the first
time the cnild has been subjected to the nursery situation,
He must become familiar with the adults around him, with
other children ard ith safety habits and the program,
Different times in the program will be offered gradually

so that the child will not be exposed to too much at first,

Anotrer importent relationship has been that between
the nursery school and the public kindergarten which the
child attends later. When tecachers and parents of both
groups have an understanding of each, it means an imvproved

transition for children and parentse

The cooperative nursery set up varies with the
interests, resources and needs of the parents who organize
the ventures Generally speaking, parents are responsible
for business administration and finance with the consulta-

tion of a trained teacheres



42

"A cocooperative nurserr schocl group is many thinges,
a veriksihop in ramily growth, & “ynamic course in
develonnent, an ex»erience in the hunan velues of
efforty and for the childre~, @ rich exveri~rce in

eiucaticn."34




Chapter III

THE HISTCRY CF URISSRY SCIOCLS IN THE UW.SW.A,

A, ¥Yon-coonerstive Iursery SchoolsSe.

Nursery schools are of recent develovment
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in the United .Jtates, although the idea is not a new one.
is carly as the late 17005,35 Jean Frecdzsrick Obesrlin
start2d "infTant schools" in france for the »nurpose of
teacning religion and moralsy fifty veurs later his

n
I

principlas were adopted by the french National System,
From ti:is beginning developzd the pre-schools, started
by Robert Cwen in Zingland, Pestalozzi in Switzerland,

and Froebel in Geruanye

These infant schools were the forerunners of tne
modern nursery school rovement which begap in England
with the work of Rachel and lMargaret liei’illan. In the
early 1S00's school medical inspecticns were initiated

ttiey showed that many nhysical defects in sciinol

children had ori

)

inated in their »nre-sc:00l yearse. The
infant schools were found delicient in the physical

Are

care they »rovided for children, In 1903 the Iicillan

35 = lationzl Society for the Study of “dacation
Preschocl and Purental “ducation, 27th vear book,
(3looiiinston, I1linois, Public School Puhliching
Conpany, 1S4¢) Part 11, Chape2.
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sisters decided to organize a nursery school in which
the children of working mothers could get adequate
physical care, This school aimed at training both the
mothers and their babies in good hygienic habits,36
Thus, the first nursery was started in London in 1909.
Other such centers were also opened during World War I
for children of women munition workers. The original
aim in organizing such schools and centers was to
improve the physical care for pre-school children,
Although nursery schools were mainly organized for the
purpose of social reform and giving good physical care
to children, later on they were established to include
the purpose of research and as training schools in

colleges,

The nursery school movement came to the United
States from England soon after the close of World War I
in response to the intellectual interest in young chil-
dren, Never was a movement planted in more favorable
soil. The movement came in on a wave of interest in
the study of young childrene. Psychologists were insis-
ting on the importance of early years, Pediatricians

were interested in preventive measures in the early

36 - Ilse Forest, The School for the Child from to Eight
(Boston: Ginn and Co., 1935), P.42,
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years., Home economists were moving away from an emphasis
on technical subjects to a study of the emotional rela-
tionships in the home, Parents themselves in large num-
bers were meeting in groups to study children and to
learn ways of applying the new knowledge to the rearing

of their children,

Into this background of intelligent interest in
young children came the concept of nursery school, The
day nursery and the "free" kindergarten had catered to
the children of the working mother and the family in
distress, Those who brought the nursery school to this
country were interested in the all-round development and

well-being of all children,

The early nursery schools in the United States
differed from their predecessors in England in their
reasons for being establisned and in the type of chil-
dren which they served. According to Gesell and Ilg,

"In its most characteristic form, the nursery school in
the United States of America is not a corrective reaction
to faulty economic condiﬁions, but is a cultural instru-
ment for strengthening the normal functions of a normal

home o "37

Particularly favorable to the development of the

movement was the fact that nursery schools were sponsored

37 - Gesell and Ilg, op.cite.,P.259
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from the first by colleges and universities, which saw
in them the answer to the need for a laboratory where
staff and students might study and work with young chil-
dren. This sponsorship led to heightened interest in
child development research and provided opportunities
for training students in such fields as education, home
economics, psychology and nursery school teaching, as
well as an observation center for practitioners in medi-

cine, nursing and the like.38

{loreover, though such a

program has not been introduced generally into the public
schools, a more wide-spread development has resulted from
the establishment of nursery schools in settlement houses

and as W,P.A, projects,

The first schools were organized around 1220 as
laboratories for the study of the normal child and as
observation and training centers for student teachers,
The children enrolled, for the most part, were from the
homes of college professors and other professional wor-
kersoe Soon well-to-do families were requesting private
nursery schools so that their children might have the

advantage of such traininge.

38 - Mary V.Gutteridge, "The Nursery School in the
Public School", School and Society, Vol.73,
50,1900 (May 19, 1951), P,310.
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Among the foremost centers of nursery education
in these beginﬁing years were the Merrill-Palmer School
in Detroit, Dr.Arnold Gesell's Institute of Human Rela-
tions at Yale University, the University of Iowa, the
University of Minnesota and Columbia University. Each
of the universities operated a nursery school for chil-
dren from two to five years of age and each conducted

researcn and training oprograms in child development,

The Merrill-Palmer School was established in
January 1922 under the provisions of the will of Eliza-
beth Merrill-Palmer, who was interested in the training
of young women for motherhood, It was one of the first
nursery schools to be used as a laboratory for the edu-
cation of young girls in the care and training of chil-
dren; Similar laboratories for child study and child
care were opened in‘home economics departments of land

grant colleges following the example of this school.39

Some kindergarten leaders also took an active part
in the development of nursery schools, OCne such example
was when Professor Patty Smith Hill at Columbia Univer-

sity influenced many kindergarten teachers to take supple-

39 - National Society for the Study of Education,
Preschool and Parental Hducation, 28th year book,
(Bloomington, Illinois, Public School Publishing
Company, 1923), P.28.
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mentary training to become nursery school teachers, In
other places, too, such as the University of California,
the Cleveland Kindergarten Primary Training School of
Western Reserve University, and the National Kinder-
garten and Elementary College, the kindergarten depart-

ments took the leadership in developing nursery schools.

The first nursery schooi as a part of a public
school system was opened in 1925 in the Franklin Public
School in Chicago as an experiment to show the possibi-
lity of adapting public school environment to the needs

of pre-school children,

Wnen we see the growth of nursery schools from
their scattered and small start in the 1920s, we find
that nursery schools increased steadily from three
opened in 1921-22 to 215 in 1930, with the greatest

expansion coming during the decade 1931-40.40

Another inquiry4l indicates that nursery schools
and child-care centers of all types have increased even
more rapidly during the decade from 1940 to 1950 and are
destined to greater growth in the future under the im-

pact of defense measures and other forces that are bring-

40 - Schools_for Children under Six. (Washington D.C.
Office of ibducation, F.S.A., 1947),

1A
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41 - Moustakas and Berson, op.cit. P
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ing woren into the professional, governmental, and

general labor force in ever increasing numbers,

In general, however, nurscry schools seemed to
have failed to advance as ravidly as the demand for
them, mainly due to the difficulties of financial
supporte To give ycung children an adequate nursery
program, with a professionally trained staff, proper
facilities and equipment, and the necessary auxiliary
services 1s costly. Parents who desired this experience
for their children have had the choice, where nursery
schools are available, of sending them to a private
nursery schoolj of attempting a cooperative venture
with other parents; or of enrolling them, if the family
qualified, in a nursery school subsidized by a govern-

mental or social welfare agency.

The question arises whether the benefits of nur-
sery schools should be restricted to children of parents
who can pay high tuition on the one hand, and on the
other, to those whose families are '"needy", What of
children at large, who do not recessarily fall under

these two categories?
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Arnold Gesell writes:

"The defernce of democracy cannot leave

young children and their parents out of

account, ©So far as possible we must try

to create equal opportunities for full

developument in the early years of 1life,

No years are more important,..A well

reared child needs a good preschool

education,"42

If the children at large are to derive the benefits

of nursery school education, without the distinction of
economic status, race or color, creed or class, then the
need "arises for a sponsor who is equally interested in
all children., The public school system would seem to be
the best solution to the problem - a sponsor to meet all
these requirements, The young child with his develop-
mental needs peculiar to his age, should be provided
nursery school opportunities whereby he and his fanily
can be benefitted, This aim falls in accord with the
nursery school philosophy - full ovnortunity for the
development of every child - and might be handled and
managed by the public school system which is prevalent

all over United States.

42 - Arnold Gesell, "More and Better Schools for Children
under Six" (Statement quoted in Portfolio), compiled
and edited by Neterer, E., Ascociation for Childhnood
Education Intcrnctional, Washington, D,C,1949,
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B, The Cooperative I'ursery ochocle.

We have seen that the nursery school movement

in the United States was motivated by a variety of edu-
cational interests - research, training and experimenta-
tione Rather recently it became clear that nursery school
could be é profitable learnir.g experience for the porant
as well as the child and out of this idea evolved the
cooperative nursery schoole. In such schools mothers of
young children, under the guidance of a trained teacher,
conduct play groups for children in order to give them an
opportunity for social play. OSuch situations also provide

opportunities for the mother to learn more ahout children,

The term "cooperative nursery school™ is applied
to a school formed through the initiative cof ten to twelve
familiess In such schoocls the parents not only cooperate
in the organization and business administration, but also
in the educational processes of guiding the children, A
qualified teacher is hired who is in full charge each day,
Each mother gives a certain amount of time assisting the
teacher in charge and/or takes care of certain administra-
tive dutiess These schools usually operate on a half-day
basis from two to five days a week. They are generally
housed in churches, private homes and recreation centersy
a few have their own buildings built and owred on a

cooperative basis,



The cooperative operation cannot be clearly cate-
gorized., It varies with the interests, the resources and
the needs of the parents who organize the venturej; but,
generally speaking, parents are responsible for business
administration and finance, and under the direction of a
trained teacher chosen by themselves, take some part in
setting up and maintaining facilities and in working with

the children.

Historical Development,

We have heard educators say more than once that it
takes fifty years for a new development in their field to
grow strong enough for general public acceptance. If that
is so, the cooperative nursery school movement appears to

be running just about on schedule.

The first cooperative nursery in this country was
started in 1916 by a group of twelve faculty wives at the
University of Chicago., This first school had a slow growth
but about a decade after the Chicago mothers began their
nursery school another small cooperative was founded in
New York City. A pioneer cooperative in Cambridge, Massa=-
chusetts, started by a few mothers in 1922, owned its own

school a few years later. Splendid units were launched in
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Northampton, liassachusetts, and Berkeley, California,

in 1227, 1In general, however, the idca was regarded as
ultra progressive and experimental.43 By the 1940s
mothers were in a mood for progress and exverimentation,
Tne coopcrative idea began to catch on and fathers took

a hande In Bloomington, Indiana, there are two coopera=-
tivess There are similar nursery schools in Silver Spring,
Maryland; Croton-on-dudson, Few Yorkj; and Sierra tiadre,
California, Today we find that the cooperative nursery
school movement has spread widely and seems to be gaining
popularity. In 1954 the University of California at Los
Angeles offered a one-day conference on cooperative nurse=-
ries, Anticipated attendance was 125 but the final regis-
tration was 550, tany reascns, some sociological, could
be cited for this developuent: the increased birthrate,
the migration to the suburbs, sliorter working hours for
fathers, and the development of the nursery school move=

ment in general.44

Values,
The organization of the cooperative is believed to
be unique as it takes into consideration parent education

as a part of the larger educational scheme, "Education

43 - erlaﬂ and Jerome LEllison, "We started our own
School," The Saturday uvun1hg Post, Feb.23,1257,P,25,

44 - Dorothy Barclay "The Co- operat1ve Nursery Comes of
Age," The Mew Vork Times Magazine, Feb.27,'255. P,1C.
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for family life through the experience gained in the
cooperative nursery school applies methods advocated
by the more progressive leaders in the educational
field today. Personal growth, which has been, and

still is the keynote of the philosophy of the prosres-

the education of the parent an interesting experience

both for the parent and for the child.45

Rhoda Kellog, supervisor Golden Gate Kursery

scinools, San Francisco, points out in her book,

"lursery Schiool Guide,46 that the cooperative nursery
schools are underfinanrced, poorly housed, and haphazard-
ly equipped. The daily session is too short to maintain
a good school. Having constantly changing assistants
(untrained mothers) does not give serenity to the school
as a whole and particularly to the children whose mothers
are assisting. She is of the opinion that ccoperative
nursery schools attempt too much in making half of their
progran that cof pnarent education; that no teacher, how-
ever gifted and well-trained, can stand up under the

dual role of the teacher of children and of parents,

45 - Clara Tucker, A Study of Mother's Practices and
Children's Activitics in a cooperative 'ursery
School, Teachers College Ccontributions to bEduca-
tion, Mo.210, Teacher's College, Columbia Univer-
sity, 1940, 0a"=L.

4G - Rhoda Fellor., NMircerv 2evnnl Crdide. (Ractans






These criticisms undoubtedly mey scem valid and
have certain degree of importance, but after careful
’scrutiny we realize thet the escsential
educational rrogram is the teacher, although fire
equipnent, materials and housirg are important. Those
who have woriied and had the experience in cooperative
schocls feel that the knowledge and insights gained by
the parcnts are valuable and carried into the home where

they are useful for years. The cocperative nursery school

seems to afford parernts a practical training edoricn-

Eale)el
LGl e

ce in pre-school education o your~ o'l

Olive McVickar writes, '"We believe that a
cooncrative contains within its structure
all the elements of the best possible edu-
cation fer young ctildren, What a mother
learns to do at school, she firds she can
also do with success at home = the same
sort of disciplire, the some creative en-
couregement, the same sclutions to all the
ordinary situations of 1life with children,
For the children it means the tremendous
advantzge of consistent values, the same
at home and at school."

47 - Olive B.MeVickar, "Parent and Child",
New Yori Times lMagazine, (August 13, 1950).
P.36.
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"The cooverative nursery sciiool is an
exverinmental anproach to the education
of the parent throuch Jeonstraltione The
orcanizaticon of the zechiool is one in
which the v»urent and the ¢’ .21d are
actively interested and one in wihich
tliey weric cooneratively Tovw.rd the
sclution of their »Hrovlemses A solution
is sougnt fer many proolewns wiich in-
volve chianges in bohavior = evidence of
le:rning cn the onart of the narent and
of tiie cizilde ach is given pguidance
in the zeolution cf his nrobhlems as an
intividual wnd as a mewber ol the Zroupe.
In the cooperciive sclicol there is an
appreciable opportunity for close asso=-
01atjnn hetwecn the home and the scihool
in the »ronlems to be colved by the
cnild. "

Ce Preocent Thitus ~f Ceoornerntives in Michizine

by

according to a survev crnducted t-is veur, lichiran's
parcnt coon-ritive movorent is whout =26 veirs olle This

Survey catie aDoUul WS ohnie rosd

a nced, an entiwusiastic stut ocard and tihe astoundines c o=

opcriticn of nursery eresidenits, treasurers ond tonchcers,
The 1¢0l TFall Directory®® listed 117 licensed centers,
Iie growih in nw.ber o nurserics licciisel perhups reflects

the national rise in zverage inco.e, cize cf lumilies, and

47 = Claru Tucser, (pe cit., Pp.8-C.

49 = lidchizen Cooneil of Cooperative Ilurseries
Survey 10C
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interest in children and educatione.

In 64% of the cases, nurseries were started by
groups of interested parents who possessed a desire to
provide nurcery exverience for their chiildren and were
willing to work to provide it.

-

flelp in organizing new nurseries came primarily
from two sources - The Michigan Council of Cooperative
Nurseries and its area representatives, or experienced
parents and teachers, Word of mouth, newspaper articles
and announcements in church bulletins, at P.T.A, and
Y. W.C.,A,, etce helped to spread the worde oSeventy per
cent of the nurseries were independent, while thirty per
cent were church related or sponsored by another group
(V.W.CA., commnity center, P,T.A,), Fifty=-seven per
cent naid rent, sixty-four percent met in space provided
by a church, {ive percent used rented homes and thirleen
percent were housed in vacant public school rooms (usually
unused country school buildings)e Groups also met in Boy
Scout cabins, quonset huts, Y.W.C.Als and World War IT
temporary housing unitse These facts apnear to indicate

that nurseries are quite adaptable to any environment,

For tie most part women handled the administrative
work of the nursery. In nirety-one percent of the boards,
menbers were listed as "always wounen" or "usually women",

The term of office was usually one year and there seemed
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to be no consistent pattern for insuring a carryover,
Trairing of board meubers and officers usually involved
a meeling with their predecessors, perhaps a written

report, but chiefly "learn on the job".

In sixty percent of the nurseries, the menbership
was given a complete budget and account of expenses,
Fifty-two percent of the budgets were compiled as a joint
effort of the board and teachers; for the rest, the task
was up to the teacher or the treasurer, Zighty percent
of the accounts were kept in regular ledgers and the con-

dition of tre books were rated good to excellent in

()
)

ighty-
two percent of the nurseries, Ninety-eight percent of the
nurseries were self-supporting, Deficits in budget were
met by money-raising projects. In some cases schools

received small financial grants for the first year,

However, in crder to be fully realistic, it must be
pointed out some cooperative nurseries did not develop
into permanent schoolse In some cases the organizing
mothers were willing only to work to the extent that the
school fulfilled their individual needs but were not inte-
rested in organizing a school for the future benefits of
the community. Some other mothers found the task of

admiristretion and the problems of finance so time=-ccnsum-
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ing that they gave up their responsinilities to a private
sponsor who could shoulder the responsihility and direct
the school. Some schools could not find teachers with
sufficient treining and background to run the school effi-
ciently and add more to the guidance of the mother's educa-

tion,



Chapter IV

REVIEWd OF LITERATURE

I. Value of Miursery Sducation,

The value of nursery school education and the effect
of group exnerisnce on the young child 1s a matter of both
theoretical and practical importance today in the field of
child develonment, The theoretical importance stems from
the relevance which this group experiesnce has to the proces-
ses of socialization and those through which group.identifi-
cation is achieveds The practical importance is primarily
seen in the fields of education, child welfare and others

concerned with the nealth and development of the young

In the present chapter, a brief review of literature
pertaining to the value of nursery school education for the
pre-schcol child and the global effects cf such an experience

on the various aspects of his develobment, will be dealt with,

A nusber of social trends of the present day, such as

by

the increasingly large proportion of wmotiers in the lahor

2}

force and the consequent need of better vrovision for care
of their children during the woriing day, have led to the

provision of varying programs offering day care for ciiildren,
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"The importance we accord to good social

adjustuent, and to tiie ability to function

effectively in the group, has led to a con-

cern for providing the cnild with opportu-

nities for group expericnces at an early

ages The value that educalors and otners

place upon utilizing the child's full poten-

tial for learning auring the preTSChool years,

for the stimulation of creative interests and

intellectual skills, has helped to create a

pressure for the extension of scnooling down=-

ward inbo those years,"o0

Tne term ‘nursery school' refers to the type of
program that has develcped with a background from the
fields of child development and educationes Its main aim
in the present day seems to be to provide the pre-school
child with an environment geared to his emotional and
developmental needss In the past the children who atten-
ded nursery school were usually those that tended to come
from above-average homes, but the present day trend and
interest in providing enrichment programs for the cultu-
rally denrived has enabled more lower-class chrildren to
participate in nursery school programs. "The nursery
school serves as a supplasment to the home exnerience of
the child, covers a relatively shorter period of time

(than the day nursery), and places its onrimary emphasis

upon selective educational exveriences."ol

50 - Joan W,.,Swift, "Sffects of Early Group Experience:
The Hursery School and Day Wursery,""Review of Child
Developnent Research, Bdited by Hoffman and Hoffman
Vol I (ilew York: Russell Sage Foundation), P.249-250.,
(The aut'or in the prenaraticn of this chapter, is
indebted to Swift for her excellent article in the

N

Hoffman ond Q77

Nty D

ewlt - e )'
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It is therefore important for the nursery school
teacher and cthers concerned with the administration of
the group vrogram to know more about the specific effects
of different teaching techniques, the range of learning
experiences that can tale place in the group setting and
those developnental needs of the child whiieh must be taken

. « 3

into consideration in planning a sound program,

o
0
L

Research in nursery ecducation did not get under way
until the 19205 when a nuﬂbc? of nursery school programs
were established specifically for research and training
purposes. In general, research is mostly from the nursery
schools that have been connected wWwith a university or a
training center, Historically, the first approach to
determine the effects of nursery experience on the child
was by the measurenent of changes follcwing nursery school
attendance. There have been numerous studies attempting
to measure such changes and the literature covers nearly
forty yearse Tne veriod of greatest research concentration
fell between 1925 and 1240, It can be said to have begun
with the study by Woolley (1925) reporting changes in
intelligence scores follewing attendance at the Merrill-
Palmer Nursery School, and to have culminated with the
publication of the yearbook "Pre-school and Parent Educa-

tion" by the Nutional Society for the Study of Education,
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in which a large number of pertinent studies on intellec-

4=

tual development and the effect of the nursery school on

I.Q. were brought together,

The research of this period mostly concerred itself
with the question of whether nursery school attendarce
could bring about acceleration of mental growth as seen in
performance on intelligence tests, The later and more
recent research concerned itself mainly with the efflects
of nursery school attendance on the social and emotional
adjustment, upon later work orierntation and relations with
authority in the school situation. A few studies were

concerned with phvsical status and motor developnente
pny p

Although there is no way of measuring exactly what
the effect of a year or so in a nursery school will be in
the life of a child, or what the child would have been
like had he not had the experience, it is possible to con-
vare the development of a nursery school and non-nursery
school group of children. Some conclusionsS can thereby. be
drawn as to the effect of the nursery training or experience.
A few studies made on the effect of nursery scnool experience
upon intellectual development, social development, physical

development and motor skills and erotional development will

be quoted in the next few pagese
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Studies on Intellectual Developrent,

In 1924, two years after the Merrill-Palmer Nursery
School was started, Woolley©2 reported results of tests
made in wnicn Stanford-Binet tests were given to the nur-
sery school group of children and also to a group of chil-
dren whose application to the Merrill-Palmer Nursery School
had been refusei., Woolley reported the results as showing
"very significant increases" in I.Q's for the nursery

school as comnpared to the control group.

It has been hyvothesized that the nursery scihool
setting, designed to provide those experiences necessary
to increase intellectual curiosity ond add to the child's
knowiedge, would produce accelerated mental growth in the
children attending. The most extensive work pertinent in
this area was carried out at the Iowa Child Welfare Re-
search Station, as part of a larger series of studies on
the effect of a variety of environmental conditions upon
intellectual development., ©Swift reports,

"The overall findings have been reported

by Wellman (1932, 1034 19040)3 Skeels

Updegraff, Nellmun,anA Mllllams (193Q3,

Skeels (1940) and others (Skodak, 1939;

Stoddard and Wellman, 194Q)., Nellman,
(1943) has su”wurlzed the studies on

52 - H.T.Woolley, "The Validity of Standards of lental
Measure:x ent s in Young Childhood," School and
Society, XXI (April, 1925),PP,476-82,
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nursery attendance, wnose findings generally
reflected gains in I.,Q. by children attending
nursery school. The investigators interpre-
ted this to demonstrate trat such attendance
can bring about positive chanrfes in intellec-
tual functioning, changes which do not occur
during similar periods of non-attendance and
wiiich are maintazfhed over a pveriod of later
school attendance.

Trese findincs, however, while similar in di-

rection to those originally reported by Wool-

ley (1925) and otrters (Starkweather und Roberts,

19403 Frandsen and Barlcw, 1940), have not been

duplicated by the majority of investigators at

other institutions (Kawin and Hoefer, 1931;

L.D.Anderscn, 1940; Bird, 1940; Olson and Hughes,

1¢40; Jones and Jorgensen, 1940; Lamson, 1940j

Goodenough and Maurer, 194C), The studles made

by these investigators reported no significant

changes in I,9. associated with nursery school

attendance."©

Attempts have been made to account for such differences
and it was believed trat certain factors like practice effects,
bias of teslers, coaching by parents or nursery school teachers,
inadequate standardization of the tests used, inadequacies in
statistical handling of the data, etc., could have influenced
the results, Also, the important factors that should be more
carefully considered are the specific nature and content of
the program provided for the children, its relation to the
changes expected, and its relation to the chiildren's expe-

riences outside the nursery,
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54 the
In the opinion of Sigel, one of/major contribu-

tions of the nursery school, is in the area of the child's
cognitive or intellectuzl development. The cognitive pro-
cesses of thinking, reascning, problem solving and the
acquisition of knowledge can all develop by the nursery
school experience. Pre-school children at their age are
thought to have greater needs in the affective area than
thhe intellectual, Research has shown evidence of young

children's intellectual functioninge.

Susan Isaacs®d reports that little children show
"e o« o Strong and spontaneous ; e« o interest . . . in
things and events of the physical world." Her anecdotal
data demoﬁstrate how children can formulate new experien-
ces, show logical cause-effect thinking, and engage in

"mutual correction and genuine interchange of opinion."

The few research studies on nursery school and its
effect on I.Qe have already been pointed out, But I.Q.
tests do not reflect the child's curiosity, his motiva-
tion to learn, nor his ability to gain insights into

various types of relationships, If these tests of inte-

54 - Irving Sigel, (The Merrill-Palmer Institute)
"Developmental Considerations of the Nursery School
Experience." Speech given at the Council of Child
Development Meetings, September, 1962, P,l,

55 - Ibid. P.15.
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lectual competence had been more varied and geared to a
broader based assessment of the child's knowledge and
understanding of the world about him, the results may
have been different, But the important fact lies in
that the nursery school experience emphasizes less of
the intellectual, Teachers usually follow through on

eroticnal issues, rather than the intellectual ones,

However, on the basis of these studies, certain
generalizations about nursery school attendance cannot
be made, as the studies were inconclusive and contra-
dictory, but the results of these studies do not seem
to rule out the possibility that certain types of nur-
sery programs can contribute to increases in I.Q. "The
nursery school nevertheless offers a unique opportunity
for intellectual growth and development, The atmosphere

is probably more benign than later school situations."56

Studies in Social Developmente.

The social element is the one distinguishing situa-
tion where differences in behavior can be noticed in pre-
school children following their attendance in nursery

schoole.

56 - Ibido Polgo
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"Personality studies in pre-schools have been

more concerned with the social development and
adjustment of children than witr any other area
of development. The evidence available through
such studies seems to indicate that nursery
schools are making their greatest contribution
by helping children to develop social skills and
that nursery school cnildren make gains in social
development over and above those that would come
with growth and maturation,"S7

Hattwick 8 (1946), using an average of three teachers'
ratings on sixty personality characteristics, found that
children became more sociable with longer nursery school
attendance, 'More sociable! as used by Hattwick means

that the child no longer "fears strange people", "avoids

play with other children", "stays close to adults", etc,

Jersild and Fite (1939) made a thorough study of the
social adjustments of nursery school children using ten
observations of behavior during fifteen minute periods

C\
over a school year.”9

Their findings concluded that
nursery school influences social behavior over and above

the improvement that would naturally come With age, The

87 - Clark E,Moustakas,"An Educational Prosram for Four
Year (Olds based on Rescurch, Theory and Practice:"
Doctoral Thesis, Teachers College, Columbia Univer-
sity, New York (1949), P.7.

58 - B.W,Hattwick, "The Influence of Nursery School
Attendance upon the Behavior and Personality of
the Preschool Child," Jourral of Exp.tducationa
(1946),PP,183.

59 - A, T.,Jersild and M.D.Fite, "The Influence of Nursery
School Experience on Chiidren's Social Adjustments,”
Monogr. Social Research Child Developrnient - No.Z2
(139), P.1l5-17,
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same authors, utilizing data collected fhrough direct
observations of nursery school behavior, found that
mutual interests seem to be the best basis for the de-
velopment of many friendships within the group and that
to a large extent behavior acceptable to a teacher
becomes the behavior acceptable to the children in

the group.GO

Parten®l was more interested in the amount of
various types of social behavior children engaged in,
One-minute observations of each childeere made indoors
every day for a period of a year. Parten found that
solitary play was common to all nursery school children;
that the younger children engaged in more onlooker and
parallel activity than the older childrenj; and the older

children engaged in more highly integrated group activity.

The child in the nursery school learns to play a

social role, Sigel reported:

"The social behaviors expected and rewarded in
the nursery schools provide embryonic role
definitions. Such characteristics as sharing,
taking turns, inhibition of aggressiony coopera-
tion, and acceptance of adult authority, keeping

60 - Ibide. P.89-93,

6l - M,B.Parten "Social Participation among Preschool
Children," Journal of Abnormal and Soc.Ps-chology,
27: (1932-1933)1p,257-65,
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active and busy, assuming initiative and
independence and participation with others
are all the 'desirable'. The degree to which
children reflect social habits frequently is
presumed to indicate social maturity . «

To behave in the ways indicated suggests
impulse control, respect for others, achieve-
ment striving, and reality-orientation. 1In
other words, in the nursery school the social
rewards contribute to the child's acquisition
of role behavior,"62

"Thus, role experimentation occurs by virtue of
’ P

the nursery school experience in two ways :

(1) the real life requirements necessitated

by the child's shift from a homebound indivi-

dual to the school child; and (2) dramatic

play either spontaneously emerging or as a

part of the teaching program."

Summarizing the significant findings on social deve-
lopment and adjustment, we can say trat with an increase
in nursery school attendance, children became more sociable,
more active and engaged in more constructive play, and used
more successful social techniques, From the avove studies
on social development we might notice that there was no
attempt to study how much the activities themselves and
the way in which they were conducted contributed to the
social growth of pre-school children. Also, the fact secems
to be that here material is not available concerning the

kind of social experiences and guidance the children were

receiving in the various procramse.

62 - Sigcel, Op, cit. P.12.
63 - Ibid. P.,14,
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Physical Development and Motor Sizills,

One of the essentials of a nursery school program
is the provision of adequate space, properly designed
equipment and sound health routines. If these reguisites
are combined with the stimulation afforded by a group of
agemates, it is believed that it will lead the child to
greater and more purposeful physical activity and the

estabhlishment of better health habits and physical health,

- There are few rescarch studies which have concerned
themselves with the assessment ofAnursery experience in
terms of physical statuse. From the standpoint of physical
development, an interesting study was done by Updegraff of

Towa in 1933.%%

Three hundred and twenty-eight children,
one nursery school and three control groups, were studied
for the purvose of comparing the frequency of certain

communicable diseases of childhood., Health records of

the four groups were compared in terms of the frequency
of chickenpox, measles, muips, scarlet fever and whooping
coughe ©On the basis of the facts resulting from-the
investigations, it was found that there were fewer conta-

gous diseases among nursery school children.

64 - R.,Updegraff, "Comparative Frequency of Certain
Communicable Diseases of Childhood in Nursery
School and Non-llursery School," Child Develop-
ment, 4 (1933)., PP,298-307,
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Sigel talking of the physical-social dimensions of
the nursery school in order to define the nature of the
place says:=

"From the physical point of view, almost all

equipment provides the child an opportunity

for testing his own competence with a physi-

cal world commensurate with his own ability.

This provides the child with greater control

over his physical world than may be the case

in the adult world. Such control can contri-

bute to the child's sense of competence and

mastery over the physical environment."65

In an extensive study of children's motor abilities
and use of equipment in the nursery, GCutteridge (1939) found
that motor achievement rose rapidly during the early pre-
school years but drooped off sharply after the age of three.
This was attributed to the lack of environmental stimulation
and challerge to further effort offered by the standard nur-
sery equipment, ratner than to the attainment of a physio-
logically determined level of sxill., It was, therefore,
thought that the usual equipment provided in the nursery,
though adequate for the two and three year olds, was too
stereotyped, inflexible and limited in function to provide
the necessary opportunity and stimulation for maximum deve-

- . . . . s
lopment of motor skills in the four and five year olds. 56

65 - Sigel ope.cite PoC.

66 - Swift, opecite Pe260
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Moustakas has quoted another study in his thesis

with regard to motor development and adjustment,

"Using the licCaskill series of motor skills
as a meanc of measuring motor achievement,
skeels et., al. (18328) found that pre-school
girls made nigher scores than control (non-
preschool) girls at every age but four, and
that pre-school boys were suverior to control
bors in total score on motor skills at every
agee. The investigators concluded that motor
coordiration itself was denendent on matura-
tion and that differences in motor skills
appeared mainly in skills wnich pre-school
children had known opportunity to practice,.
The longer the residence in nursery school,
the more the opnortunity for nractising
various motor sitillsy and therefore, the
higher the score on motor achievement."©7

On the basis of the research done in this area, °
lMoustakas quotes the generalization trat "lMotor coordina-
tion is dependent on maturation and differenrces in motor
skills, other things being equal, may be largely attribu-
ted to differences in opportunity to practice." He, there-
fore, suggests that the nursery program (forfour years olds)
should consider tﬁe above fact by planning expneriences which
do not force or pressure a child, but which give him freedom
and numerous opvortunities to use both large and small mus-
cles in complex and sivrple tasks involving both rassive and

fine coordination.68

67 - Moustakas, op, cit. P.33
68 - Ibid. P.5C.
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tmotional Developmente

Studies on emotional develonment have been on two
general typess; those which dealt with the global emotional
adjustment and those which have been concerned with speci-

fic areas of adjustment,.

Joel (1939) found trhat with inecreasing nursery school
attendance, children made a higher score on emotional matu-
rity.69 Another study was made by lattwick (194¢), The
results of titis study showed tiat with longer attendance
in nursery schooly children nad fewer nervous tendencies
such as less wiggling while sitting, less twisting of hair

and less tenseness at rest, etc.7O

Apnel (1242) by using timed observations, found that
the most frequent type of aggressicn was over a desire

' acegasi ort n
X b L
"for the possession of proverty

"Forty-two per cent of the total number of
ageressive acts of two-year-olds and twenty-
seven per cent of the total number of acts
of four-year-olds were of this naturee The
aggressive behavior displsyed by two-yeare
olds was less percistent, more fleeting than

69 - Walther Joel, "The Influerce of Nursery School Education
upon Behavior Maturity," Journal of ¥xvperimental Hduca-
tion. 8 (1939), P.165.

70 - La Berta W,Hattwici, "The Influence of Nlursery School
Attendance upon the Behavior and Personality of the
Preschool Child," Journal of ZHxperimental lducation,5
(1946), P.le7.
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than displaved by four-year-olds. The more
privileged schools used more teaching tech-
niques (enccuraging attitudes and procedures
which might help children on future occasions),
while the less privileged schools used more
ending tecrniques aimed at restcring peace

as quickly as possible . "7l

Moustakas in his thesis reports a study made by
Andrus and Harowitz (1938),

"These investigators in their study on in-
security feelings found a tendency for nur-
sery school cnildren, as a result of nursery
school experience, to become less sensitive
to suggestion or criticism and a marked ten-
dency to become less inactive and to offer
more resistance to imnosed authoritye. They
found a +.15 median correlation between "in-
security" (frequent anger outbursts, nervous
hahits, constant withdrawala ete.) and length
of time in nursery schools, 72
From the studies done on the emotional developnent

we may summarize that with incrcasing nursery school atten-
dance, children made their scores on emotional maturity;
exhibited more persistent aggressive behavior and more
hostility; were less sensitive to suggestion and criticism
and offered more resistance to imposed authority. The

largest percentage of aggressive behavior in pre-school

children was over a desire for possession of property;

71 - Appel, Madeline H,, "Aggressive Behavior of Nursery
School Children ané Adult Procedures in dealing
with such Behavior." Journal of Ixperimental
Sincation. 11: (December 194c). Pel&o-199,

72 - loustakas, ope cit, P.20.
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there was a high degree of consistency in aggressive
behavior displayed from child to child from one year

to the next,

These studies on emotional development are valuable
in that they provide certain contributions for education,
They lay stress on the values that can be gained by pro-
gressive training of children in hendling problems and
situations, both simple and complexe It is also noted
That ctildren lecarn to cope with and overcome fears as a
result of tie cﬁange that comes from witnin trem with
added growth and experience acquired in the course of
daily 1livinge. It is, therefore, important to allow chil-
dren to work out their emotional problems in both fantasy
situations and in real-life situations devending on the

individual child's modes of attaciiing his nroblems,

The studies on emotional development also point out
certain limitationse. In most of the studies conducted,
there seems to be no atteupt made to diferentiate growth
and maturational influences from environmertal infliiences,
Lgquated groups of nursery school and non-nursery school
ckildren should be studied to note the emotional develop-

ment and adjustment., In order to study the environmental
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influenées carefully and objectively upon pre-school chil-
dren, matched groups of children both iIn and out of nursery
school, in controlled and experimental settings, should be
the basis for investigation and then the influence of

various kinds of environments on emotional behavior noted.

Therefore, in order to be able to study further the
actual value of nursery schools, it seems necessary to
break down the global concept of nursery experience into
its component parts and thus try to differentiate those

variables likely to have positive effects from those of

little relevance to development.73

E;;ogram.

The typical nursery school program attempts to stimu-
late creative expression, provide for the acquisition of
information and offer learning opportunities in such areas
as language, communication, motor and social skills, Swift
reports,

"Various studies have been concerned with the
development and assessment of specifif pro-
grams Por such learning. (Jersild and Blen-
stock, 19313y Hilgard, 1932; Colby, 1935;
Updegraff, Heilinger, and Learned, 19383
William and Mattson, 1942; Dubin, 1946),
Early studies in this area also included
several methods emphasizing the handling of
routines and habit training as a major aspect
of the nursery program (Hill and Van Alstyne,
1930 D&zshee, 19313 Campbell, 1933; Dales,
19413."

73 - Swift op. ¢it. P.260
74 - Swift op. cit. Pp.261-62
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Much of the material regarding specific aspec
of the mursery vrogram has been ccnsolidated into an
acceoted body of prastice and has bhecn published in a
number of texts and pamphlets wnich are available to

all nursery school practitioners,

success or failure of the

()

In trying to assess th
various nursery programs, certain nrinciples of lezrrning
in the pre-school years are to be cincidered such as
thiose that are reiuzted to develoomental stages, the
acquisition of skills «nd the conditions conducive to
learninge Thare is even eviderce to indicate that
important ledrning talies place in a non-specific way
wien tie cnild explores his environaent, whean he is
exposed to different types of ex»erience anl has the
cpoortunity to exneriment at first hand with many kinds
of materials. Therefore, a good nursery procram should
be based on an understaniing of all these factors, Care-
fully planned opportunities for a wide range of experien-
ces with materials appropriate to the age and develop=
mental level of the child probably vrovide for the most

fruitful lecrning,
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Adu1t-Child Relations,

A nunber of investigations have been made where
adult-child reclationships end their influence on per-
sonality huve bteen reférred to although they were not
tiie major objectives of the study. Langdon (1933) made
a thorough survey of practices in pre-schools. As a
result of this study ti.e following frequent acts and
objectives of nursery school teacher were listed: to
help children to leuzrn good cating habits; to help
ciiildren learn rest and sleep patterns; to guide cril-
dren in developing skill and independence in toilet
habits; to protect ciildren from dangery to help chil-
dren to deveclop independence, skill and enjoyment in
their play; to emphasize independence in use of manual
and fine arts materials; and to tell children when it
is time to perform various activities, Langdon's con-
clusion was that nursery school teaching technigues were
mainly directed toward immediate ends without regard to

ultimate emotvional and sccial effects.75
.

75 = Grace Langdon, A 3tudy of Similaritjes and Diffe-
rences in Teacihiing in Hursery Schoollihindergarten
ard First Grade, (kew York: John Day Co., 1933)., P.277.
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Appel (1242) concluded that nursery schiool teachers
made thie greatest contributions to personality development
in cnildren by fostering the havit of seeking out and try-
ing to understand the purposes and feelings of children,
The othncr c2nclusion drawn from the same study was that
when teachers utilized a great deal of disapproval and
moralizing, children imuediately became defensive and

either reacted with resistunce or completely withdraw.76

Harowitz (194C) using teacher's ratings, found that
with increased nursery school attendance, there was an
increcce in children's indencndence of adulbts in relation
to overt activities and at the same time an increase in
ctildren's denendence on the adults for attention and

affectional Support.77

Landreth et. al, (1943), using ten-minute timed
observations, found that in WPA nursery schools there were
fewer total teacher contacts and more comuands than in

university nursery schools., Petting and fondling were

employed more than tiree times as often in the university

76 - Madeline H.Appel, "Aggressive Bchavior of Nursery
School Children and Adult Procedures in Dealing with
such Behavior, " Journal of .xverimental Hducstion,
11 (Deceuber, "1 042), iP,184-5,

77 - Bugene L, {arowitz‘ "Child-Adult Relationships in the
Pre-School Years, The Journal of Jocizl Psveholosv
11 (1940) P, 07.

?
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nursery schoolse Much more devrivation and nunishment were
also used in WPA scr.oolse. The emnhasis in both WPA and
university nursery schools was on minimal teacher contuacts
so that children could learn to recpond to diminished cues

78
and to become progressively more indepandent of the teacher.

These studies furthner empnasize the importance of the
teactier's role, As the pre-cchool cnild is still dependent
upon tne adult for apnrroval, direction and attention, he
will seck clues to the adults' judgments of his belavior,
Some of his internretations may be incorrect due to insuffi-
cient knowladge and lack of clarity., Guidance from the
teacher in malking tihe situation clear and ccumunicsting her
values Lo him, will help to make the child's learning expe-

rience nore effective and real,

Peer Tolationshinse.

The most distinctive fcature of the nursery school
exnerisnce in the life of the child se2ms to be the oppor-
tunity it provides for plav with a group of c-ildren of his
own age, The way in w icil he uses tiis opportunity, and
the kind of relationships he forms with his froup, reveal

cercain significant as»ects of nis social adjastanent,

78 = u.Landrﬁtn, G.Gardner, Belickhurd and A.,D, Dru ghy,
"Teacner-Child Contacts in INursery Schools,
Journal of Ixporimental ducation, 12 (1943) rP,71-85,
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The importance of this particular area of develop-

ment in the pre-sciiool cnild's life can easily be seen in

he large nu-ber of studies that rnave been conducted deal-

with social relztionshiips and social adjustment during

[N
o)

1

the pre-schocl years, Parten's study on the social parti-
cination of pnre-school children is one of the earliest and
most freguently quoted studies in this area, "In it she
differentizted six categories of sccial participation;
unoccupied benevior, solitary play, onlooker behavior,

varallel play, associative play, and organized or coonera-

tive group play,79

Swift cites several studies in peer relutions as

followss

"Stidies by Beaver (1222) on initiation of
social contacts, and by Caille (1933) on
resistant behavior, have »rovided further
pertlnent data. qudies of agrressive be-
havior were undertzizen by Jerslid and Mar-
ey (1835), Fite (1840), and Appel (1942),
Studies of Lr¢bpddxlp aqd positive socilal
rclations have also been carried out by
Challman (1932) and Greeon (1233)., A study
on sympathy and ccovneration in young chil-
dren by Murphy (18 37) is zmong kme most

extensive woris in this field,"S0

79 - Swift. op. cite. P.270.
80 - Ibid,.:P.,270-71,



€3

These studies in general rcport that there is an
increase in all forms of social in%eraction with increas-

ing chronological age in the pre-school years,

Personality TFuctors in Nursery Adjiustments,

The effect of the nursery experience on the indivi-
dual child seens to devend largely upon the child's own
perscnality, abilities and interests, The eurlier expe=-
riences of the child in the home also have an effect on

“nese factors,.

The relationships between fuctors in the home situa-

tion and the child's adjustment in the nursery have been

studied by various investigators, Owift reports a study

nade by Baldwin:-

"On the basis of rutings of parental behavior
in the home, using the Fels Behavior Rating
Scale, a umeasure of 'democracy' was ohbtained
wnich was found to be associuted with free
and active particiovation in the nursery school
activities, successful aggression and self-
assertion, and creative and constructive beha-
viore Other syndromes of parental behavior,
subsumned under the heading 'indulgonce' were
found to be associated with physicual apnrehen-
sion and innibition in development of large
muscle skills. "3l

The relationship of nursery school training to the

development of cerfain personality traits was studied by

8l - Ibid,P.278-72.
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Walsh.82 llere the ressults of tie Boenhen Saregont Perso

W
!
o

0]

nelity JScale uszd on 22 nursery school children were
cennored over a six-meath neriod. It wos found that

the nursery schicol chiildren showed less inhisition, nmore
snontaniety, sociability, s=2lf-assertivencss, iriviative,
and self=-rglince, greatsr increice in
curiosity wnd iatercsu in envircruent, and the acqui-
sition of nore nuucrous nanits of "calth and order than
the ccntrol group, Interestinely 2nouc’:, the less desi-

rapvle traits incroased in the control non-nursery sciiool

. , . o . .

oirilar results were found by Greene®3 in her study
of the relation between nurcery schicol and lindergorten,
as shcwn by tile ratings of the leachzrs on a groun of

questions concerning cecial adantablility.

g4

Cushiing™™ in an exreriment in 1834, used 33 foruer

nursery sciool enlldren in comnaris to 25 non-nursery

scnool children, Based n~n x'ndergarten teocher's rotirgs

82 - I,I.Jlalsh, "?@qul@ﬂ of Tursery Ichool Tru ‘hing to the
develovuaert of Certain Personality Trazits," Child
Dev2loniae: “'t 2 (1 '31), P.72-73,

€3 = hatherine 3,Greone, "Rzl tion Retieen Ilindergarten and
Tursery ochool," Childlicod Jducotion, 7 (1230-31),

84 - H.M.Cushing, "a Tentitive Teport of the Influence of
Mursery .ci:ool unon kinCergurten aljust-ent feported
by Lintergurien Teaciers," CLild vovelonicnt, 5

(1334) ) Pp 030‘4-14.
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on a 1list of behavior characteristics, it was found that
the nursery school produced children who tended to be
somewhat superior in adjustment and school attitudes and
considerably exceeded in amount of material used and in
participation in activities, althéugh they were four

months younger on the average than the non-nursery school

children,

In "The Case for Nursery 3chool" by Bradbury85 in

1934, a review was made of previous literature on nursery
school education and the conclusions drawn were that nur-
sery school tends to accelerate the intellectual growth,
to affect positively the personality development, to

E?

establish health habits and to allow for the contraction

.

of*f fewer contagious childhood diseases,

<

Value of Cooperative Nursery Schools.

Cooperative nursery schools are a recent develop-
ment, Although they generally include the many benefits
previously cited of a regular nursery school, they offer
additional advantages, 'We believe that the cooperative
school has vitality becaucse it is an expression of our

democratic way of living. Cooperative schools are provid-

85 - Dorothy Bradbury, "The Case for Nursery School,
Childhood Zducation, 12 (1936),IP.406-8.
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ing leadership in the modern trend toward parent educa-

tion and better parent-teacher-child relationships in

the school."86

"The great value of the cooverative school
is that it provides a developmental expe=-
rience for both the child and the mother,
The child makes the step out of his shel-
tered home together with his mother who
contributes to his independence by her
growing understanding. The mother finds
in the school a workshop where she knows
she 1s welcome and where she can see the
educational process going on,"87

Parent education is an integral part of the co-
operative nursery school., Nursery school teachers have
found that to accomplish the best development of the
child they must plan to unify efforts in the child's
behalf, In the cooperative nursery school "the most
important part of the narent education program of the

school is the mother's participation."88

Besides participation in children's groups, the
parent education program is carried on through staff
and educational meetings and individual parent-teacher

conferences,

86 - Our Cooperative Nursery School, Silver OSprings
Nursery oSchool, Inc., Silver Spring, Maryland,
(1942) P.9,.

87 = Edith N.Norton, Perent fdncaticon in tre Mhrsery
School, Bulletin ol tne association 1-or Cnildnood
saucation International, Washington 5, D.C,

88 =~ Our Cooperative Nursery School, oD, cit. Pe.l4



— : :-
. - - . :
n -
e .
r ; N R N
. r ’
- N s
. ) .
p .
4 - L] -
T ' P :
L] . v :
. > ' : :
. . ) . .
. L]
R L '
. ) . . i N S 4
] - S
s N .. - e
oo - ) ’ :
v A, .
n, v A : - ‘
- ! [ ’
¢ ' o 4
s .
. o — ! i '
o
. e
. .
a "
. 4 ¢ T
v
. LI \ g
- N e * ' -
. - : -
P r L ‘
. . - ; R Lo '
? N
- . . . .. 2 ' -

®




87

"Just as in any other kind of education, parent
education will be most effective if carried out
in a democratic way. Here the teacher accevnts
differences in personality among the parents as
she does with the children, With her special
knowledge of childhood and her experience vith
many young cnildren, she brings to the parents
ways of brcadening their knowledge and deevening
their exwerience, ©She does not force anything
on them, She is deeply convinced that she does
not know everything and she is eager to learn
more. Parents and teachers tren learn togsether
and become partners in a cormon undertaiking for
the bernefit of the child."89

In the cooperative nursery school it is also the
teahcer's function to help mothers understand thneir chil-
dren and to particivate in the scnool bprogram, Parent=
teacher relationship is another impnortant aspect of the
cooperative program, "The relationship between teachers
and mothers in a cooperative is a many-sided one, and the
school runs smoothly when both teachers and parents fully

understand their differing functions."go

Yet, care should be taken that a teacrer's efforts,
at times in trying to educate the parent in matters of
child guidance, should not imperil the tone of the school,

a

Tne basic philosophy of the cooperative aims at extending,

enlarging and enriching the homeos There may be times when

89 .- Edith N,Norton, op, cit, P.6.

90 - Our Cooperative Tlursery School, ope. cit. P.15.
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parents fail to interpret a concept the way it is intended

to be conceived in spite of the very best intentions of

the teaching staff or program planning comnittee, The more

the mother understands her role as a teacher-assistant, the
’

greater is her contribution to the program,

The teacher is the leader in %he school. The respon-

sibility for the educational program and professional stand-
ings of the school rests upon the teachers, The mothers
learn from the teacher and so does she learn and grow in
insight and skill through her relationship with mothers

and children. The cooperative nursery is a triangular

relationship between the parent, teacher and child,

Another advantage of the cooperative nursery school is
its relatively low cost comnared with the usual private
schoole Low cost is not the primary concern of the co-
operative nursery schoole. At times the tuition fee is
raised in order to provide better salaries for teachers,
to establish a huilding fund, and to mest increasing costs,
"We have learned that it is the active interest and parti-
cipation of each member that makes possible any low cost

without sacrificing standards."gl

91 - Ibid. P,14,
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Tne cooverative nursery school offers mothers the
opoortunities to use their talents and abilities which
cannot be fully exnended in the homz, The wide range of
activities of the nursery school "elicits whole=hezrted
cooperation from most of the mothers and explains why
their interest grows as their particinution increases in

} e [ "92
the school affairs.

Surma

1. From the studies quoted we may conclude that the
results of most of them support the idea that the expe-
rience of the nursery school does seem to influence a
child but the findings reported have been inconclusive
and conflicting,

2e Tne findings reported so far do not support the
conclusion that nursery school exnerience is an essential
one for every child., The general couclusions, therefore,
must remain provisional. However this statement is sub-
ject to further definition of relevant aspects of the

nursery situation and the variables that which make it

Upe

92 -~ Ibid, P.14.
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3e Results from the studies that have attemnted to
evaluate the nursery school exnerience globally have
generally been inconclusive as they have not taken into
consideraticn the specific variables that bring about
the changes, as in terms of the effects of attendance

upon intellectual, social and physical development,

4, Studies on emotional behavior stress the values
that can be gained by progressively training children in
handling problems and situations by themselves, They
should be allowed to work out their emotional problems
in both dramatic-play situations and real-life situations,

depending on the individual child's modes of attacking his

problems,

5o A more fruitful appnroach to assess the value of
nursery experience seemns to be the one where the global
concept of nursery experience was broken down into the
component parts which make it up, such as, the physical
setting, the program, teacher-child relationships, peer
group interaction, and the personality characteristics
of the individual child, In so doing, it would be possible
to differentiate those variables likely to have positive

effects from those of little relecvance to development,
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6, Personality studies in pre-schools have been
more concerned with the social development and adjust-
ment of children than with any other area of development,
and the evidence available secms to indicate that nursery
schools are making their greatest contribution by helping
children to develop social skills and that nursery school
children make gains in social development over and above

those that would come with growth and maturation,

4

7. Findings from tne various studies of the nursery
program eumphasize tnat the careful planning of a good
program suited to developmental level of the child would
provably ensure fruitful learning. Foutine practice of
skxills or exposure to overly complicated materials at an
age when maturation and interest are not appropriate would
not result in learning and may even hamper the child's

interest and motivation to learn at a later age,

8¢ The most important single factor in determing
the nature of the experisnce for the child is the teacher,
The teacher's support to the child in the pursuit of his
interests and ner cpecific methods in comsunicating the

goals and values to the child are greatly stressed,
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9, The child's ability to utilize the peer group
aspect of the nursery increases with chronolorical age,
It also depends on the individual child's nake up and
terperanent, Another important factor affecting the

child's peer-group rclaticns secms to be the kind of

exveriences available at home,

1C. The coopecrative nursery schcol offers additional
benofits besides those that are derived from the ordinary
nursery schools, such as parcnt education program, better
parent-teacheér-child relationship, lower cost due to
varents participation, and opportunities for mothers to

use their talents and avnrilities for the benefit of the

school,

The above principles and gencralizations are derived
from research done in education and psychology on the pre-

o

school ecihild over a number of yearse. Therefore, a nursery
program planned and guided by the above generalizations
and pnrinciples, while preserving the biological integrity
of the individual, would at the sarme time help to preserve
the social integrity of the group. In such a program,
children are more spontaneously exvressive, use more conS-
tructive and effective social skills, and increase their

understanding of each otier's desires and purposes,
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In order to assess zsome vuluzs of the cooporative

nursery scliccl as seon by both fteuchers and mothers, sim-

.

ple questionnaires were davelcned from existing guostion-

93,94 ‘
naires, "7 ° *These were sent to four teachers znd
twelve motacrs vworaing in four ¢iffersnt cooperztives in

szst Lansiang cnd Lansinge Thie schiools were
1, Spartan Hursery Cciicol, Michiran
state Universitye.
2e Central Cooperztive furcery, Lunsing,.
3. Meridian Ccoeoperstive lurscry, Haslett,
4, Bdgevcod United Church Coonerative

zery, wist Lansing,.

qucstionnaire vweres
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Be To le.rn thelir n.rcertions of the hac-
£ L £ . y IR T . -~ S Y -
fits of o eonod nursery exnerionce to
cnildren and purenis,

03 - Tho ontgo.ery Council of 3\orcrntive L sery
hools, Jocpergulve ol ‘roery .chools, A Grice
fcr Orew ‘nizubisn and diinistr. tion, l&rrland: 10C0,.
¢4 = Ceautral Coopor.tive ’urgury senool Punnlilet,
(The aut or has dev:zloned the quostionnaires with
tre help of the c¢xisting muestiornaires [rom the

ahove two sources.)
* - Sce Appc:—l'iices - 1!_,4-‘11, L L ete ML
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Ce To lecrn the opinions of thess nothers
tow. rds a purent education »rersrunm and
its berefits,

liother's Qunrstinon-aire ond .inswars:

1, How ¢33 vou first noor of thwe Ceoner.tive ursery

Jehool din vhiich vour child is?

Lincireps  Yrom neichhors and frizrds,

-

L

2. Lo ycu I

)
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i5 a1 oblizations ofs
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Cocner.tive lvrscry Ccliool Cr-anization?

Answeprs «ll recponscs ve
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Be Teoaclier Rospeonsibility?

-

.
nacative,

Nl onc ne

3¢ Do vou trhin’t vour teucher is:

.2 PRI S BT I s o - ~ s P ~eem . =
A, llcliiing initial aijustients s snooth s pos

Answers 41l mothers! snswers wore offirctive,

‘el you vwere adequately informed of the hasie

Angiars  Bleven recponses viore &ffiriative ana cne vas

rative,






Coe Anticinating and preventing ccts that nrecipitate

Answors Bleven cnaswers were wariliroative and cne vas
undecidead.,
D, flexible in chauging routines to stimulate
activities?
P

Ansirer: All respounses were wffirnative,

Be "lexible in crnanging rcutines to suit the chile

SV}

dren's nceds

Ansvweprs A11 meotihers felt t:is was heine dr-nee.

4, Do you think yvour teacher and particircating paresnts
J 1 = (S
provide a geod nursery scnool exn»erience for your

child? If undecided, or ansver is no, please stute

the arcas in which you thinix chonre is needed,

Ansuers A1l mothers were of the oninion that the

{q

teacher und the ~ther particinating narents

were oroviding a good nurzery schocl exne-

]

rience feor thclir cniild,

4

S5e¢ Do you fecl trat you were adequately prenared to
assist at the nuroery?
answers Bight mothers sald they were adequately prepareds
four méthers felt that iritially they were not
prenired, but that in time vith narent orienta=-

tion they were able to cone with and cculd

helnfully assist in the nursery scliool.






. 96

6. What type of purent education meetings have been held

the

J

.
ST

i

o
'3
©

Do vou fesl they were uscful to you? How?

answers General meetings held were about the school

program and cctivitie There were mcetings

v

on orientution, discussions with the use of
filiisy coealiers and seninars for the most part.
Of tiis group two met'ers were not able to
attend any reetinzs thus far und could not offer
co:mnente The otiers bsnefited greatly from the
meetinsgs «nd felt they learned nuch the had not

been aware of recarding the nursery school.

7. Please be speciflic abcecut how your teacher is relpiul,
or not, in ascsisting your participatione
answers Ten of thiis group of mewbors felt they were
definitely nielped by the_teacher.- sevaral
teachers confucted conferznces at thie ¢nd of
each particinating duy aal “iscussed the good

and had asnhects of the dav's activities “hich

wvere very helnful.

e “at tvne of vnrorcrans veuld yvou lille to have for the
parent education msetings?
Angueps Ten methers said they would lil'e to have

speakers or filvs con the »nroblems of c¢hild-
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10e Plcase coument on tiie follo:
tions you may hwaves

Ao Nursery Sechcol Zauipment,

answers Ten mothers felt shut the

adequace a d of
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felt additional equipment for large muscle
activity wvas needed, The twclfth motrer did

not comient,

-

1d Triose

ncwers A1l notrers felt thiat field trips were an
importunt nart of the »nrocram ard vere good
for the children, It was sugsested tiat rore

and well-planned trins were needed such ¢s

trips to a teucher's hnue, to a farm ad a

isit to thes dentist, Taree not' ers rave

- 1.3
no sucgestions,

11, How do you tiiink faticrs cun he helpful in the nro-ran?
_owers all netiners stated it fathiers can be helpful

by texing cliildren te and from school, by giving
a duy to teaching situations, Ly fumiljarizing
thomsslves withh the school =o tiat they can
understand both tie ciiild and the mother in
Ciscussing the scheol. Fathers thor said cun

o

zlso be used as "rescurce persons",

12, What have vou cs a motler le red ahcut o ildren from
your exeriznce in nursery sc'iool?

Answers lMotrors mostly felt they understeod chilldren

better. Thev vere rucce to reulize thnot chile-

D)

]

dren sionld not he mshed bHut s ld be wlloved






to do things in their own way. The motiers
lecrned that £he children had varicd interests
and can anaze cne with their accomnlichments
which wer2 not evident in “he hone se

They also roalized that children a’ just to

ct

situcticns muech mere ra»idly cnd eusily than

thiey thouchte One motler said site lewranzd that

n

her ci:iild vus "typical™ in his belavior. s a
result of the mursery ecixnerience tihis mother
could ccpe mere casually with her childe Lfhe
reported that she lnew how much to exnoet from
hin anrd is nmore awoare of exmerionces for him in
orcer to broaden his interests und «hilitics,
She marvels at how runidly children develcp,
change and growv. snother mother bocamie more
conscicus of lier narticulor child's needs and
how tlev could be nete, Shie roclized that chil-
dren need perinds nof freedom, but that supcrvie-
sion was &lsn necessury. Thre Wwos more avoree
ness of the ¢-ild's abilities wnd disuhilitvies,

~

Ctill anotier mot eor stated shie had learaed “ow

}_l

to ccre with unnlecsant situutions _ad € at now
shie hus a bhetler understieing of c¢liildren, The
nursery schiool exoeriince gave cer a cauince to

see ner chiild with ocher children, There wos
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also cn easy and wolcote cpnortunity for

co.munication with cthcr parents,

1, What do you Teel are the auvantages to a teacher who
works in a cooperative nursery school? Disadvintuges?

.nsvers One teacrer welcomed the nart-time werk which
gave her the opportunity to be home the other
part of the time, There was the feeling of a
sense of fullilrent in doing something impor-
tant, The teacher felt that her contict with
par=nts enrichied her, There was an op»oritu-
nity to observe ¢ifferent pers-nalities, many
techniques, and to ret to kXnow ci:ildren as

part of a Tamily. <Social contacts with parent

and cnild vere nade possible.

Some cf the disadvantages were that remunera=-
tion wus not adequute, the teuching loud

doubled dues vo parent orientution &1t ccntinuous
orgunization,s One of the participants in the
Teacher's Quastionnaire did not 1list any dis-

advantages,
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2. ““hat in your opinicn could a good parcnt education

prozram accennlish?

Answers A good parent education nrogram should zgive.
parcnts sclf confidence and ~uidance in bring-
ing up ¢ ildaren, It shculd sive parents needed
reassurance regarding child hehavior and probhlens,
Par>nts will have a fuller understanding and
anpreciaticn of their ~rild and ot er chiildren,
Good corvmunication is nromoted with teachers
and incrcased trust in thew is develcped, There
will be incrcased lnowledgs ol 4 ¢ 11ld's develope
ment at different stagose Paronis will become
acquainted with different types of activities
and suvitable equipment “or beth the sciio~l and

the honee

As Could you givz come snecific ideas for such a prosran?

Ansveprs Specific idecas Teor such a prorram are sneallers
in the field of cinild guidance and cocnerstive
nursery novements followed by discussion, Ano=-
ther is the use of films fellowed hy discusSe
sion conducted by a aguelifisd leader. Infoeormal
geh=torethers onld he of value to work on mcneye-
2a1ng rarent projects, Study srouns and conferances

would be of greut benefit,
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3e One of vour cuties ouvl inating in meshership
interviewsy upon what besis would vou s2lect e bers

and Sleir ch:ildren®

of the nurents to devote tine for the nurcer:'s
best interccts aadl whicse philosophizs are in

agrcenent with. the nursery sciicol program,

1

4, Do you fe:l thoet the precsence ol mcthirs helps or hinders

answeps Participation of mothers helps < greot dou

thic dedly routiies llothers brirng -any itulents

and liave any refrecshing curgestions and ideus,
. . . . . o 1
Thev ulso ~alie it possible for the teacher to

o =

give needed individual att  ~tion,

the coeoperuative vrosrum is unique in muny resrtects., Zooperi-
tive nurcery scuools secu to be nuxing wn ef
the best possible onportunities ont cxrericnce for the pree

scliool cinild,
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Parents fesl thwt the Tzuchzr's personality plays
a significant role in the crpunizalion and “unctioning of
Fa

tile sciiool and that she »nrovides a gosd nursery exnerience

Tor the c¢inild,

Teuacirers and parcnts gencrally exnressed nocitive

attitvdes toward ths cooncrotive nursery school,



Chapter VI

GLIERAL SUNMIARY

This study, in general,'was corcerred with the his-
tory of the nursery school movement in the United States,
and the value of the nursery experience to the pre-school
cnild, The main purvose of the paver was to study the
development of a type of nursery called the cooperative

nursery school program, its philosophy, nyin®ticas 2l v luns

istorical Developrnent,

The nursery school in America had its beginnines in

1214 as an educational movement, Some of the initial

Brit&in, The original motivation behind

impetus came fror

=

these schools was primarily educational, Jater other fac-
tors such as economic forces; irnterest in the stuly of
young chilaren by psychologists, pediatricians and home
economistsy interest of prarentis in lenrring ways of apply-
ing the new scicntific knowledee to the reuring of their

crnildren have becn instrumental in the concept of the

nursery schoole

In many instances nursery schools in America are

associated with research centers devoted to the scientific
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study of child development and educational psycl:ologye
The fact tnat many nursery schools were sponsored by
colleges and universities from tne beginning promoted
trhe developrment of the nursery school moverzent, Such
sponsorship provided nceded laboratories where staff and
students might study ard work together with young chil-
drgn. It also 1led to heightened interest in child deve-
lovrtent research and provided opvortunities for fraining

students in such fields as educaticn, home economics,

psyciiology and nursery school teachinge

Benefits of the Nurcsery School to Children and Parents,.

Today the nursery school is interecsted in the all-
round development and well-being of chilcdren, It aims at
promoting the optimum develcnment cf{ the whole crild in
all areas of his growth - physical and moter, emotional,

social and intellectuale.

The 1life of the child in the specially plcnned en-
vironment of the nuréery school vrovides opportunities
for play of a varied nature and the comeunionship of
chiildren of like age and interests, under conrtrol and
guidance, Vigorous muséular activity, the use of mate-

rials that bring forth creative cffort, introiuction to

music, storizs, nature and science experiences which are
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scaled to his level of understanding help to widen the

child's horizons and lcad to individual cecntevenent and

The nursery schcol is the first break from a
pattern of home lifes The kind of ex»eriences provided
at tiis time are impor-ant to the chiild's later develop-
ment, Therefore, happy and worthwhile expericnces simi-
lar to the home experience should be nrovided. Hunan
relationships are formed when children learn to share

their expericnces, It is a first and fresh experience

in the transition from family living to peer living,

Group exnerience and particivation as a menber of
the group are provideds Group living, even at this are,
can help the child to use freedom within the limits set
by the nceds of others in the group as interpreted by

2

the teachere, In his warm relaticnshin with the teacher

M

4

and his pecrs the young child feels secure in his first
major breai from hone and is able to find hapniress in
his new life wihile retaining his close ties with his

femily, The growing-upn process 1is greatly facilitated

by trhe strong home-schcol cooperaticn upon which the

cooperative nurcsery school philosophy is built,
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The nursery scnool supplements the home and fanily's

efforts to promote the following:

l. good phyrsical growth

2e growth in the use of his body

3. emotional satisfactions and control
4, social satisfacticns and skills

Se intellectual grovth

)

The chile learns trrouch many first hand exneriecnces
as he meets them naturally in his daily living and makes

his own selecticn of activities that will help him learn,

Nursery scihiools may provide the starting point from
which parents can gain new insights about their child,
They can also be an extensicn of the family environment,
Parents often learn to {ijnd solutions to the ~roblems of

the cnild through the cooperution of the teacher,

One of the most iwportant features of a good nursery
school is the valuable parent-teacher relutionshipe Daily
contact between parent z2nd tecacher at nursery school can
set the stage for an increcased understanding of child
growth and develooment, A parent who knows how his child
acts 1n a group cof otler yvoungsters and learns to set his
stauncards accor ing to the child's own needs and abilities
will be better equipped to help him face the difficulties

trat his later scliool 1life will present,
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Berefils of the Coonercstive IMirseryv Scrool Program,

A more recent developuent in the United States is
the grovwih of the cooperative nursery scnhools. They grew
out of the idea that nursery school can be a pnrofitable
learning expreriernce for the rarent as well as for the
childe A cooperative nursery is a group of families

organized to provide their children with pre-school

exXpericnces,

D

It is admninistered and naintained by the parents

(

on a non-profit, usually non-sectarjsn basis, Under the
gaidance and superv'cion of the teacher, the parents
assist in the organization and the educatioral prosrum
of the schoocl. This would raturally bring down the cost
and tle school can be zaintained more economically than

with an all-hired starff.

ne cooverative nursery setup varies with the

intercsts, resources and necds of the puarents who orga-
nize the ventures Generally speaking, vdarents are rese-
ponsible for business ciéministration and Tfinance with

the consultation of a trained tecacher,

The concurrent narent education program within the

cooperative nursery school 1s important because it gives
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parents inforiation and reassurance needed concerning
thelr children, The different methods of parent educa-
tion utilized in the cooperative may in some way nelp

parents to develop healthy attitudes towurd child-rearing,

The cooperative program is an attempt to bring pre-
school exrerience within the means of mest families,
Irproved ental health resulting from improved family

understanding is a goal of the total nursery program,

Cooperative proerams help to develop a sense of
responsibility and group cooperation in parznls which

can be carried over into every aspect of community life,

questionnaire and Conclusionse,

A gquestionnaire was developed by the author for
botn teachers wnd moktiiers working in four cooperative
nursery schools, The object of the qusstionnaire was
to detzrmine a few teachers' and ror=nts! atfitudes to
towards such programs, toward the nurcery school as an

experience which helps the overall growth of the childe

h

In ost caszs, mothers and teachers felt that the
nursery school experience was bensficial to the childe.

(i

The cnntact betwecn pnarents and teachers oS helpful in

briaging about a gresater understaniing and enjoyment of

-3
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thelir own axi otier clildren tircugh wctive participation

in the nurcery und nurent education prograns,

In view ol the uuny benelits of a nurcery sclool, it
nay seen contracictory to eonsider whether a child should
or sl.oul:il not join one of thase organized nlay groudse The
qucstion is cutegorical and the answer dedorw
set of factors iliich wre lirgely cult ral anl widce

with particular homes end comrunitiess The practices of

different nurzery schiools vary trerendously with the
perscnalities of the dlrecting teccher wnd her staff wnd

their incight into ci:iild development, Tohe Jimal decision,
of course, rests upon the total welfare of the child includ-
ing nhis home-lifes Ideally, the nursery school ®hould
depend upon the maturity of the cnild, the cisposition

and intorest of the c¢hild and the motives of the wearents,

The recults ol the nurcery schools alrecady in
existince seem to be significant. Porent-teacher rela=-
timsiips are essential as they both try to weorc croncra-
tively for the comuon goal of socializing the child,

Cwing to thie complex social and educztional forces, the
nursery school has had a ra»id growth, The exnunsion of
facilities fer cpecial groups, such as the underprivileged
and the cnildren of vecriirg mothers, brought with it an

inereased derand for nrivate nurcery sclinools as the
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general public came to know the values of nursery education,
It, tiherefore, sceis to be imperative to develop sound dro=-
graiis, trazin sufficient teachcrs who :icet the present high
stundards axd develop adequate varent education prosrams
which are a nart of the nursery school philoscphy. In this
develcprent, —any parents are ewger narticinants, Without
their interesty, cocperation and leaders
Arerican nursery school would not have ex erienced this

phenoimenagl growth within the last [ifty vears,

Nursery schools nve grown in many wavse. They have
nade strides in brcadfening and enriczing the voung child's
educaticn, grovwth and developnent, Their contribiubtions to

the ¢iiill, varent and community are sirmifTicant,






Leed for Pre-school Edvcation.

The irportance of pre-prisury education is receiving
incressing recornition in present day Infdiae, During recent
vears educutors and nsycnologicsts have concentrated much
attzntion on the problems of the pre-school child, "It
has been Tully avvreciated that the first six vears of an

individual's 1ife ure vploastic and iﬁprensiCnable."95 It

o

.

P S - 1, . r .
is during these yeours

+

“at the foundations are laid for
mental, moracl and emoticnal bshaviore iary disturbances
Trnat arise in later ciildlicod or a”olescerce sccnl to owe
thelir origin teo an wvnlfavorable development of children
during their pre-scnool necriode The importance of early

cnildircod education is weing rsreatly felt in modern Indic,

In India the initial _oveient of carly ciiildneod
educaticn outside the home derived nistorically Crom
poebel who oririnated the kindergartion, Then cane the

day care cenlters w ich wore Firct sterted for the chil-

dren of tiiose motliers who woriicd, Teoday they scom to be

05 - S.T.‘uﬂhorj*, Soueation dx Iodia - r;’ow” and Tonorrow
. .
L]

y
rd edition revised {(“arocu: Acharva 2ook Denot 1957) P,
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guite ponular in mcct of the big citizc of Indiae. The
effects of industrializotion and the consequent urbani-
zation, tiz crowin of life scliences, the realizallon by
parerts cf the booefits of curly chilliood education and
the nutiomvide effort to ircrease litericy of the country,

are reas ns [or cciools, vven at thne nre-primary level,

5 seems 1o he
pricarily edacuilonale The precsent duy chances in the
educatl cnal piilosophy and procefures hove LIrown a new
liznt on the eduecaticn avd ledarning wrocesses
cnilde It has been reported by reseurcr wWor:crs in the
=211 of childiinod education and vsvenholosy that these
; ©o be crowded by fTorcing tne child
to fo through vrocesses of leurninge IT is the whole
cnild, rather trun just his Intellecturcl powers, that
rould be the corcern of Uie ciucatorse Otnerwise, the
all-round devaloniicnt of the child would be in do erer

of being jecopardized,

Pre-privory educetion is sUill in its infuncy in

WS Just boon nndee ACcCOTAlng

fa—

InGdia, Tne start

. e e . oR
rceport of tre ‘dnistry of ducation, Gevornrent of India,¥®

Punlisne

9 ¢S, cd by tixe ind
mducution, Geverwient of India

(1050-EC), P.3
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the tofal nurber of recognized pre-prircry and pre-basic

sciiooks in tiie country increased from €22 in the vear

1857-53 to 142,145 in the yeur 108¢-€

O
3
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nave, however, increased conciderably during the last

four yocurs, but the writer regrets the ‘nebility to give
tite exact nuober due Lo the lack off docu entary evidence
available here, The number hos grown stec .¢ily, but it is
still very crall in corparison to the pre-school popula-

tion ficures,

cronlons to b fuezd,
le Privute Sponcorzchip.
A sizll percentage of these schiools are maraced
by the govermuent o:d the local beardsy but the majority

of trem are under rrivate controle They enrol chiildren
of tiie age group threc to sixze, Thore 1s usvally no con-

forinity regarding accevted standards. i 5o —2iv o o2l

L=}

™

2. Inadeguate Space and Fauinriont,

A large nuwiber of these »nrivate schools or

0
I,_I
)
w
0
o
w
g:

are corducted in thie following way = equipment

is either poor or inadeguate; stelff 1s undertrained and
reccrds of children's heal®th, interecsts and development
are seldon maintuined, In most of the nursery schonls

tnere is no mid-merning lunci or juice and csnuck timee
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Some of the nre-primory children atternd thelr

classes In classrocms that are a parbt of scome zecondary

sciools in urhan areas, Othertisey most of the nursery

Ta

e - N oo v o 0 . 21 1 N z '
or Kinlergarten scih.cols are housed in tie hone of e

head ¢l ti e sci:o0le A Tew are housced in co unity centers
or CLUICLG3 Gl (e spuece 15 inadequate for the

chiildren's activitics, Some cschools allow as little as
ten cr twelve square feet of indoor cpuce p2r cnild end

N0 ounaoor plece al alle Toe scuunliary conditions in nost

oL e scnools ars ol saiticluctk JOry s Sone may ‘ave a
o

Fal

@ pnysical set-up of nursery schiools fermsone of

ko
S
v
Q

the most iumportant features in the nursery orosrame Hence,
great care snould be ta’ien to nrovide the rich
envirorrment for the ciiilde The Imilding, the arrungement

of trne room end equinmert snited to thie developuental

'J

neads ol %l cihrild zhould be carefully plamned, Provicion
for adeqiete indcor wund cutfoor cwnece for sach child, as
per th.e rules, sultuble eyiipasnt, and sulety moasires
should e bhe concern of the nurscry school autlicr? "ies,
Pirentd cooperatinn with the tecacher would help to mcet

tiies2 necds,
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It is fourd that in most ol thesc schools, the
majority of tho educaticral exter’ .nces [or the pree-
prisary ehlild are hignly structursd wid academic,
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»cnn are coxnected to cit at suwell icdividual
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passing their [ingers cver soad paver letters or

coming the drawing rade by the teucheres Conversa-

tion is dicecouruged wnd clildren are tuvgnt to engage

(o))
3

thoselves in some recading or writing and not to wuste

time in pleye In soiie scrools erildren tave to

k3
[¢8)

pass exaninaiionsS,

The scnool wiso nas to Juce sonc uniaue pronleniS,
One of tihwem 1s nulti-lirngualisme Sirce children nay
come fren differert lunguure groups, teachers try to
speak to them in tivdr native lorgudge, if they hannen

to know ite At ober tincs usually Suglish or Hindi

the national lanraace) is used to talk and interoret

Anotiizr situation tire school hus Lo ficce is the
problem of tne child's relntionsiip with the "Ayah" or

maid who looks after Lhe child at nhoimece 10st of the

cnildran have these maids who usually talke Lz ciild




-

.\




o

117

to thz school. Sometines thev stay with tre child until
the sescinn 13 over or they go bick houie to attend to
other duties and go agsain bo letcn them after school,

If the mzid absents herself from wori, or vwhon she gives
up the job, it czuses serious anxicty in the cnild, Get-

ting used to the new raid w proolens to the child.

(@)
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Some of the ayahs try to secure discipline by plaving one
sibling uguinst the otheres The benuvior of some of these
maids towards the young children cuvses the ciiild to suffer

from tensione

A modest attenpt to introduce scientilic ideas of

bao

childhood education have given certain glimpses into

Indial's educaticnal sirstem and into the {iinking of the

1.

parents in reilation to the sciontific cenceptse Provision
for the teaecning of reading, writing and nunbers, and “elp-
ing the »upils to get into higher acuademic scrools seem to
be the two things thatl enhunce the value of a nursery

scl ool for narents, Juetler the nursery school vrovides

'd

proper vhysical or szrenological care aonears to be of

little concern to the parentse

In an atmosphere of cuch difficultvies, running a
~

different type of nursery scLool, such as the Alcricun

nursery sciiool, wouid obviously be a very difficult tacsk,
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Parents may at first frown at the icea of a nursery
seheol which emphasizes vlay and advocates the post-

poncaent of Tor:ial learring until the arge of cixe The

2;

id g

of wllnuing & cl.ild to explore nis ovn world and
discover himsclf by »roviding him with suitable ploy

,- ~a e i a Ay e 2, - AT 2 H 5 s
exsericnces rabher Lhon rohing him towerd sc! olastie

1 2 = o

lecrring before he is roucy for it ay seem strunge aznd
tulle a long time to tule root in the mind of an avsrarge
Indiun parent, 3ut the difficulty lLas to bhe fuced and
a scolulion soughte

- o e
DAAFs S AT I‘C I e :ﬂ‘",‘z:

- 4 Tmn ~
l. Po.I‘Of‘u r’v LiC J-t-‘ [@)g! PI‘C“I‘;.’.’H.

The nursery school authorities or heads should
first of all plinn to carry on a Wide parert edication
programe Tae sct ool should prencre namnhlets, folders
and newslettcers deseribine the outlecl: of tlie school
and the educational philosophy underlying the nursery
scheool exnericonce for t c chiilde Such material can be
helpful in stimuleting the thinliing of parerts and

acquaint tnem with tic modern science ol child develop-

nent aind guldunces

mven before atlziunting to implenent tiie coorcrative

nursery scliool icdea, the aut’or fecls that there is a
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definite need for thc complete reorientaticn of nursery
programs in India. Wiether or not governient invelve-
ment would be nossible or helpiful in a cooverative
nursery progrem in India is a question wnhich cannot

be arnswered at this timee

The philosophy underlying nursery exwcericnce, the
prircivles guiling cnildhecod education, aid the impor-
tance of tnis ecarly group exnerience to the child's
life and develon.ent should be made cleer to the public
and oarertse llew trernds in this dircction have already
becn startede Thzre seems To be a growing avareness
that tie pre-scheol years are imnortant and thnere should

.

ools, 3Bul tie few existing nursery

be more nursery sci
scncols are found only in the large cities, cnd even they
nced to unfergo a thorough change in their admiristrition

and vractice,

Ze BEstaulish variocus tvoes of .Nurcery S5choolsSe

(a) Loboratory Iurscery SchcolSe

The harmful effects of subjecting the child to

unnecessary acacemic nressure at the pre-school age with-

oy

out paying attention to his inner growth and emotional
life should be thoroughly explained, The home science
colleges that are coming up all cver India should face

the challenres HNewer types of nurscry schicols are neceded,
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nursery schools that are found in th

to siiow tre puwlic the value and bene

prograns to the young child,

ratory pro-schcol and cooporutive

e United States

fits of such

Larsery education in the United States has lived

progress in developning various types

prograns for the nre-school chiild,

sci.ools that are attached to aany of

give a good pre=-sc.:ool educatiom Lo
trein tezchers in nursery educacion,
‘hood elucation cud
on in thcse schoolse It wculd be a
similar scr.onls in Indila, Today we
schools providing the best possiple
growth and leurning of young childra

to lewrn fron Uiose sclioolse It is

P o a. N e Sy
The staiy of the coopsrutiv

was esnccially undertalian bhocause

Indiue The benelits of tre cconorut

mave becon discussed abt loo

made trensndous

of nursery school
The luaboratory pre-
the universities
young children and
Much research in
caidance is carried
cnod idea to start
see Amcrican nursery
facilities Tor che

Ne India has rmuch

e nursery schools
is idea is new to
ive nrogram which

saneond. clavnler

s Indian puarents,
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cation ol The child,

iC sezns imzortint to se2d oo coonzruvion of the narents
firste We need their Lielp in the wWork of their e»ild's
educuitione The coonerative nursery schools where a group
of fu:ilies corgarize to provide their children with pre-
seiiool exneriznces afford greater enjcoyr.ent for hoth the

ML SR 4 e 9 i (e B B T -
nzir ecidildren, A greuter undercitandine of

O
[

o

»n is promnoted througch

"::

crnel's owm children and oters!' child

the active narticivation of the purents, esnecially mothors

} e

in the nursery and nursrnt edrecation nrograme oSince the
cooseruiive nursery is wiainistered and nainiained by the
parcnts on a non-profit and non-sectarian basis, it weuld
a novel cnd worthwaile exverinent for Indiun nursery schinol
educuacors wnd nurencs as welle, Besides, in sany ol the
urbun areas in Indig, tiere are educated mothers wno are
not in the labvor force, They usually have scrvonts and
olcer m2ubers of the Jjoint fanily to help wuew with U.eir

household dutiese
It would, therefore, be a novel and interesting idea
to start a few nursery sciools on the coopsrative basis or

vrorran in some of the nursery
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schiools that are clready in existences oOuch a venture

would definitely vrovide the mothers with a better troining

4 - 2. 2 - oy A 1
Lo understand thair own and 12
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other childrene, IT wou
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help to bring cdown the cost of tne nurscry ecdveaiion,
wiich at present is very high, and (hus make nursery

<

sciiool exneriance availabls to many lass »rivileged

Since most nurseries are wrivate, the cost per
ehild ic rather hizshe, iursery educuabtion is available

.V eqoa \
only to limited grcuns of tihe nrivileged children who
parent cocnoratives are sturted 1t would help Lo bring

educution aviiloble Uo a grester muner ol ci.ildren,

Parent educution and saort or cutation nrocrams should

¥

be arranged by the rnursery scihocl educators in order to

Xplain the benelits wnd organization of the nursery

(4]

Proper atitention and care seesms to be lackiag in

toe ennticonal 1ile of the c2nilde In the cure cof the

J-

11d, the nhrsical and cootlionul are so iatimately

L

hat the adults who offer that miritiire carnot

ct

related
divide it into assicned »arts, nor tele indcope-dent roles,

Proner ¢ulda.ice st juscient and snlu-

o
W
(4]
<
D
i
jas}
et
=
i
W
£
pow
<

tion of t!c emotional provlems of the child, The varents!

help should be especially sought in sucihl mutterse llence,
/

zratlives would
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Tow to dmplement theme.

The present study has been helniful in pointing
out acw suci: a change could be imnlecnted, & few
suscestions ure civen for sturting better nursery

v

sciiools in India, and for the implementuti-n of co=

N

oparative nursery schools in somne of the bigger citics,

1, State Intervontion,

(a) Licencing and the apuroval of the State
sanecation Zoard mmst be roquired. The school organi-
zation's primary responsibility sheould be to ‘now what
the local and state requirencnts are under which it is

to functicne

(b) 3t.te cunervisors must be sct up to inspect
and suvdervise th2 various nurserv scheols in the State

along with the help of the local Fourd of siuecation,

(c) The State should Hwss laws wnd see that school
hoards ectuhlish and aintuin adequate nursery facili-
ties upon the rvetition of a rcuzonable nuuiber of parents
ard inverosted citlizinse wuch scl nols are needed even
for children vio coue fro: ~ced honez Ter it is belicved
that they cun cerive much bonefity “oth educationsl and

phyrsical, from atten’uce &t a nursery csclicol.
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(d) The State should vass laws regarding healtb .

tne healith and well-
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T these young crildrcn, As
the ehiild are so important

Py

cdevzlopment of the child,

id on this asnect of the nur-

conferances, social fatherines, discussion rrrups consist-

ire of wurents and nurcery educators should be planned,

This would reinflorce the tezehcer's job in interpreting the

methods of thie scaool to €he

for on incrzased urniersito. dl

nente

o
h

e stagce

warent and can set t©

ine of ¢liild growth and develop-

~

otaffe

orientation training courses, seninars and

confererces during suiier vacation on subjects relating

to chiild guidance and developnent should be arrurced by
t

)
i

the benefit of nursery
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i

schceol teac1o7rse Tnese s¢531000S would ircroase thie ynder-

stueniding and efliciancy of the stalf,

() The vay of the nursery sci ool tecachers baing lou,
it does not attrzet wany voung pconle to tale up hursery
sehool Triinive Drocramse Tire pay scules of thiese teach:rs
shiould be rcvised and a roasonehle inconz set in order to

eqip the schiool with better truined psrsorncl..

Finally, demonstruiion nurscry sclools could te set
up, copeciclly by che Colleges of Houe Science which are

veing startsd all over Indiz, ©Hostl of the stalf who work

in hzss fastitutions have had craining in cild develgpe

ment from foreien countrizs, esnecially e United Stutes,
They ~ou start Une Jumewican tyone ol mirsery cchools in
thedr collecss ol denonstrate to thoe otirers how a geod

F

o)
]
wn

nursery scincel srogram is planned anc vwerited oute

viould nelp tihie ovters to start similar nrogrims,

It is hop2d thah Bhe peoﬁle in Ind¢ius wvould, through
on educatisnal veogram, rewlize thoe great value of early
cnildihicod educaticn and the need for good nursery scl.ocolS,e
Perhiups onis way nelp thie young children to develop i-to

cood Incian citizens, belier able to zolve tne many







econcaiec and social probleics confreuntlng the country

Sc

suificiznt money 1s rnot

]
"

jcii i3 rich in history ard culture, but ncwly modern

struggling to be a democriacye

The provision for an adequate nuaber of nursery

nools in India is yet a distunt dream, esnecially when

sory rriuary eclucalilicn, Yel Uhe diflficulty has to be

solved cn its own merits, 1t is hoped that the study

ol

nirsery schools in general and cooncrative nirsery

schools in purticular, in this country, woul” wrovide

N Sy b et £ de e 1 3 2 A - T~y -
uselul sabterial for stariing betier nursery Sciiools

in India,
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1.

3.

How did you Tirst hoer of the Cooverative Ilurcery

Scitool in which your ciiild is?

Do you feel you were adequately infored of the basic
alms a~d chligaticns cofs=

(2) Cooperative IMirzery ciool Crgenization?

(b) Teaclier Resnonsihility?

(¢) Parent Tesnonsibility?

Do you think your teacliier is:=

P B

as smeetn as noscihle?

O]
o
v}
ct
(97]

(a) lalting initial Us e

£
e

vecial attention?

wn

(h) Bffective with those c¢l:ildren neoding

®

(¢) Anticiroting and »roventing acts that precipltate erisis?
(d) Flexible in chunging routines to stimulate activities?

(e) Flexible in chunging routines to suit the ¢ iliren's

needs?

Do you trhink your teucher wnd partici-ating arents vnrovide
a good nursery schocl exverience for your cirild? If un=
decided, or answWer is no, plcuse sizie the areas in which

you think change is needed.
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Do you fecl that you were adeguvately »repcret (o

Tiie nursery?
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lO.

II

wiat tvpe of parent education reetings have been held

in the nast? Do you fecl they wers useful to you? How?

Please be sw»ecific about how your teaclher is helnful,

cr not, in assisting your »ariicipation.,

what twvoe of vrogcrens would you like to huve fer the

Do the folleowing ooureces adequutely tiie care of your

quecticns wrd comzents?

(e) ilewsle

Please comert con the following and coffer any cuccestions
You ay havese
(a) liursery JSchiool Zquivrient.

(b) 7io2ld Trips,
How do you thirxk fatiers can be hel~ful in the rrogran?

TV e 2 N -~ P pu AN - o) -
44T have you as a notier learnzd whrut 2

your exoeri~nce in nurcery sciuonl?
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QST aT 2 03 TEAC TSNS,

1, Whiat dco you feel are the advantages tc a tzacher who

worxs in a coonsrative nursery schoel? Disadvantages?

a rood narent cdvecation
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(a) Zould vou rive szone seific ideus for such

3. (he of vour 2uties weould me vartizi-utine in zorher=-
p— S P oy ~ 3 7 r ~
siip intervi-iwsy unen what basis would you sclect

Ay o - T S R I
Mebhers ans thcdir ciildren?

4, Do you fecl that The »rosence of molhers helds cr
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314 Abhott Pcud,
mast Lunsis
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Phcne - 337 - lace,
Dear I';I'So e e o o o o @

I amn a foreisn student from Incdia studving at the

idchipan State University uncder the guidance of Dr.'illiam
llarshall, Associate Profess-r, in the College of Home
Lecononicse For my raster's protlem, I have chosen the

1"nm

oDl The History cof the Coovnerative lurserv Sch mnovemen
tonic 1e History cof the Cocnerative Ilursery School movement

<

in the United 5tates - its implications for urban India "

It 1s lLioned ti:at the stuvdy of this nro-lem would
vield uscful information regarding the benefits of the coopera-

tive nurcsery vnrogram and relp the developizent of batter and

never types of nursery schools in our country. .

I would very much aporeciate your :.ind cooveration

and lielp in ansvering the attached questionnaire,

Yours $incerely,

I“, - LSTA Tt ey
L.LJ._/J.A:L FEURVER l';Cn),.:O
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