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the French Revolution.
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affecled the novels of s perlol, and Low tue novellsts iy have al-

fectad the growtll of Liie efucctionnl systen in .“.‘_,..anwtucso ars ihe

subJacts under consideration in ths following paces.
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CHAPTZR I
ZDUCATION IN ENCLAID BU7ORE 1832

To eonsider the educational phileosophy of the Victorian era it ig ne-
soseary to delve into the pnst to learn what ideals and ideas of educatien
preceded the nineteenth century, It ls immortsnt to know what the early Vie-
torians inherited from their forebears, and to learn what conditions developed
botween 1800 and 1832 which led Victorian Zngland to realize that she must do
something te advance her people mentally.

England had long neglected the education of her citizens. £he was
WYehind many countries of Europe in providing froe public schools for the mass
ef the peeple. Her endewed schools furnished training $o the sons of the aris-
tesratio and wealthy middle classes, dut no provision had been made for the
ehildren of the working classes. "The State only slowly stepped inte its pre-
Por plase; mere slovly in the case of Hngland than in the case of any ether of
the leading Eurepean natiens."t

The development of industry and the grewth of soclisl unrest at the end
of the eighteenth gsentury, following the French Revolutien, had helped te
Wring home te the Buropean mind the need of a national educational system.

Germany had been the first natiocn te cee the value of edusatien., As
early as 1763, Frederick the Great had set up a pudblic school system in Prussis.

German reformers saw education ae one of the surest waye to develop a hapvy,

1 Henry Cralk, The Stcte 1a Its Relotlon to Xducntion, acmillan and Co., Lon-
don‘ 188“. P. 10
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prosperous people with a strong, nntional eplrit, Thelr schoels carried yu-
pils throurh enly the elementary grades, dbut thnt wee more than any other of
the greal European states did for a long tine,

The slev, laborious steps which England took toward state edueatien
had their beginnincs in the apvrentice syestem, prominent in the fifteenth
oentury, wvhich provided for industrial education only. During the sixteenth
sentury, the Reformatien breught demands that people de able to read the 2i-
ble, and se rudimentary schools dbegan to aprear. The poorer classes were
soon elbevwed aside and the grammar schools of the perlod became schools fer
the upper and middle classes, The seventeenth century saw the church assume
eemplete control of education, The Canons of 1604 secured to the church con-
tyel of education and led to the establighment during thie century of some
seven hundred founcations for primary educntion.z. The clurch continued in
control throuchout the eichteenth century, In 1702, Robert Rnikes establigh-
ed the first Sundey school, and soon others were scottered all ever the coune
try.

Teward the close of the eighteenth century the mest exteneive efforts
for popular education weres made by Andrew 3ell and Joceph Lancaster. Teo then
mst Yo givea the credit for conceiving the idea of some sort of scheme for
popular edusation, and of submitting a propesal by which 4§ micht be carried
out, Each was animated by an earnesinecs in the cause which went far to arouse
the geal of ethers, dut becauves of personal and sectarian Jealeusy there grew
up two epposing camps in the domain of education which colered the thinking of

the peeple . and the lecislation for ssheols throughout the entire nineteenth

ZM.' p. 8.
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century, Lancaster's followers were the Discenters; Dell'e were the recog-
nised agency of the Established Church, Thue, at the turn of the century,
vhen England was awakening to the need of doing something about educating her
magses, progreéss wvas immeded by relipious controversy detween thees two groups.

The relirious 1ssue was prominent in connection with the attempt at
legislation made by Whitbread in his Parochial Schools Bill ef 1807, This
early attempt to legislate in favor of education for the lower classes was ree
Jected by the Lords, mainly on the sround that it did not place education on
a religious bdasis nor sufficiently gocure control to the minister of the pore
ish, The failure of the rovernment to nnlke provision for any system of wnie
versal education made it inevitable that ecucation must be founded on a volune
tary effort, As a result, socleties were formed to establish churcheconnected
schoels, and in 1831, the Hationnl Soclety, represzenting the Church, was able
%te show that there were over 13,000 echools in connection with the Church, of
vhich 6,470 wers both day and Sunday echools, having a total attendance of
h09,000.3 This, of course, reprasented only a feeble beginning, and Just how
feedle the results of such an educational program were, became apparent, when,
as late as 1845, a careful and elaborate report wns made by the Rev, Henry
Mosesley en the Midland Digtrict, Craik, in summarizing that report, statess

sse 0nly about one in six, even of the children at school, was

found able to read the Scriptures with any ease, Even for

these the pover of reading often left them when they tried a

secular book., Of reading with intelligsence there wns hardly

any; and about one-half of the children who came to echool

left, it was calculated, unable to read. Only about ene child

in four had mastered, even in the most mechanical way, the art

of writing, Ase regcards arithmetic, not two per cent of the

children hnd advanced as for as the rule of three,
Such results were mlmoat enouch to damp the hopee of the

3 Encyolonedis Britanaiea, VII, 900-996.
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mes$ ardent advocates of the gyctem, Something wae clearly

wrong. ZEven in schools wvhere an annarent organisation was

precent, it was often delusive, The chiliren were drilled

inte a certain monotonous resulnrity of movement; but ine-

dividual inetruction wag almost unknown, The central evil

of the wvhole was the want of a trained temching staff; and

its necessary result a want of system, of method, and of

thorough organhation.“

These werknesees, noted near the middle of the century, reveal hew
slevwly progress was deing made, The Victorians had inherited from the past
a worn-out apprentice system, a haphazard organization of Sundsy scheels, a
monitorial gystem which had failed hecause of untrained school men, and a
religious contrevercy of such intensity as te cripple any constructive plan-
ning, Small wonder that the earnset roformers who were tryingc to bdulld an
educational system for Ensland found the task so diffictlt and progress se
slovw that £t wns alnost the end of ths ninetecnth century btefore England

eould clain to hrve free pudblic education.

¥ Benry Craik, The State in Its Relation to Education, p. 32.
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The steps by which free education came to the Inglieh people during
the Victorian era parallel ¢losely the rath of the Industrial Revolution.
The two movements were closely rllied from ths year 1002, when the first
8{r Robert Pecl snonsored s 3ill which restricted childiren's laber in fu.o-;
tories, and required thet reading, writing, and erlthmetic should be taucht
to thea during part of each day. This was the Yeginning of the factory leg-
islation which restricted the employment of children, glving them enforced
leisure vhich the State sought to £111 with education, "The Stnte thms found
herself face te face vith a new task, tc which voluntary agencies and casual
endowaents had proved inadequats; and we hove now to watch the gradual and
somevha$ tinid stops with which she advanced uron the work before her."}

Briefly, the first of these "timid" steps included: the appeintaent
of a 8elect Comnittee for Inquiring inte the Education ef the Foor in the
Metrepelis, 13816; Committes on Zndewments, 1818; Broughan's Adueation Bill,
1820,

The actual beginning of state supported education came in 1832, when
the sum of 20,000 pounds wag cet nside for the construction of scheols; but
as there was no security for the efficiency of instruction nor for the maine
tenance of the bulldinss, a few yeare later these establishnents were seem

te bde falling into ruln, or serving to house an ednittedly inefficiens school.?

1 Henry Craik, The State in Its Relntion o Idmcntion, p. 10.
2 poid., p. 15.



In 1835, a Select Coumnittee on Educstion, arpointed to make a study
of general education, reported thelr findings, A summary of that report re-
venls the followingi

About one in eleven children wns mitenéing schocl; children of the
lower clasces who were in schiools of any kind usually attended Dame Schools
or Sunday schools, the latter of which were doing more good than any of the
others; Dame Schools were most mumeroue and woret of all, and for the mosd
part succeecded only in kcoring the children off the streets; they were taught
by women and a few 0ld men, none of wiom were trained for this work; they met
in unwholesone roome, collars, and gnz;rets; two or three books served all
the puplila; sometimes there were no books at all; the coct per pupil was
four pence per weel; the conclusion of tlhie Comalttee wne that the 4,722 pue
pile in Manchaster who sttended these echools vere very little affected by
their attendance.J

The next step wns taken in 133D, vhen 50,000 pounds was anpropriated
and a special ataff of officers and school inspectors compriced the fired
Xdusatien Department. Training schools for teachers were proposed, but here
as elsevhere, until 1570, when edusation wans entirely disesocliated from re-
liglous control, the soctarlan controversy intcerfered with the proposal. The
econtention tecame so keen that the government was compelled to abandem the
sshene

Ia 1843, the sum of 40,000 pounds was given for buildings, teachers'

houses, grante to poor districts, and the bulléing of Training Colleges.

3 Bernard Schilling, Human Dismity And The Grent Victoriang, Columbia Univer-
sity Fress, New York, 1946, p. 19.

¥ Renry Craik, The Stale in Its Relation to Xdueation, p. 18.



The training of conrctent teachers wns the nation's grestest need, and an
offort was made to meet this need by an ay-rentice syetenm coried fron the
Duteh schools whereby a selected numter of this olcler puplls who 1ntended
te eater upon the profession of teaching were eprrenticed, at tie age of
thirteen, to the teacher, After five years as aprreutices, they pasced te
a Praining College to receive tie profecsional tralning necessary to ene
title them te have charge of a school.

But progress in school improvenent was not evident as a result of the
1843 legislation, Schilling says tant ™by 1343 an investigator could say
of the Birmincham district that children and young persons were entirely das-
titute of anything waich can be called a useful education, My, ermecially
children emmloyed in tie mines, were allowed to grow up lgnorant and degrnded
alnost to imbacility,nd

Cottage Schools wore mumerous in large towns; in 1345, nccording te
a Committee reyport, one-fifth of the childrsn of laborers attendeld these
scheols; the schools were situnted in filthy surrowidings, some in garrets
which were se crowded taat the ruplils hnd to stand throuwlhout tlhe secslong
women often "taucht" while doing their other work,

The Common Day Schools were batter, but they, too, wers very poor.
The quality of tae teaching was so low that the Comulttes concluced that this
wvas the enly profeesion which required no previous Xnowledge or qualificatien,
They reporteds oo order, no system, too many classce, deficiency of bYooks,
veer instruction, end, in ot leact one inctance, 170 children being taucht
in ene reomn,

The Sunday echool wns arrrorently the bezt meéium of inetructien for

5 Bermard ¥, Sehilling, B D nd the Creat ¥ ans, p. 20,



the comuon person. These were attonled by nearly tulce as nany as all the
other schools together, iLishty-slx Sunday schwols lind 7 totnl enrollment of
33,196, Thirty-nina offered evening classes, teaching rerding and arithmetic
in addition to religion.

The Comalttee rerorted tint thase thlnre lept the chiildren nwny fron
schoolt weariness following long hours of hnd wori, illnesc, lack of clothe
ing, and parents! selfishness in not wanting to lose the child's wnges nor
te pay his tulti.en.6

This reluctance of rarants tc lose tie incons from thelr children's
labor was evident all throuch the '30's and '40's and even as late ns 1758,
In manufacturing towns, where the incrence in po-ulation in the '22'g h-d
been rapid, the educational destitution was complete, Far less th-n one-
half the children ever entored the door of a schoel, ~nd thoce who were
brought in rsceived instruction which was of the very sliphtest use, In
many cases the children wors merely takxen charge of for so muy hours a
day by someone winose health, ace, or camaclty unfitted hinm to galan a living
in the mos$ menial occupation.7

In 1842 an attemmt hnd been made to linlt the hours of labor and te
provide schools which tiae chiliren, pnartially enployed, must sttend, Again
the religious question slarmed tue ilon=Conformiste, who foared the Church
was to be glven a monopoly of education; acaln the acitation Vecane so uide;
spread that the government had to withdrav the obnoxious clauces pertaining
to religion., The result wns that the Digsentcrs firom now on for a long per-

iod of tinme resented all state action relative to education, urging that all

€ Did., pr. 20-30.
7 Henry Craik, The State i3 Itg Relation to Hducition, p. 16,



suppert be voluntary,8

With suppert and attendance both on a voluntary dasis little progress
could de made. Schilling states that children often went to work in the fac-
teries at the are of ninej in 1845, more than 10,000 children under eleven
were at work i factories, while 167 1/ between the pres of eleven and eighs
teen vere tlus employed,”

In the mines, nt this game time, evon worse conditions existed, where
ehildren never saw daylicht, working fourteen to sixteen hours ver day vith;.
sut ensugh to eat, without adequate clothing, cempletely ignorant of any bot:
ter way of life, As Schilling points outs

The 4{raining of his mind would have been diffieult even if
he hed been offered a good education, 3But the eighteenth cen-
tury hsd seldom conmidered educatien for the poorsr classes.
Numerous charitable schools were avnilable, but ne general,
erganised system eof pepular education existed. Teaching the
lower orders was looked upon as a kind of missionary werk, a
charitable act toward a neglected class concerning whose gen-
eral intelligence and capacity a low opinion was held, They
vere not in any case supnosed to be well educated ... the eral
$saching of the church was thoucht to be quite enoush; more
Shan this wounld interfere with useful employment, and henmee
the mass of laborers were to de kept in ignerance ... the fear
that edueated masses wuld be discontented, that new knew-
ledze In the spirit of those times would give the people hope
and aspirations to rise out ef their class perhaps did mueh
to hold back popular education. The desire of those in power
vas to impress upon the poor the duty of loyalty and content-
neat, not te educate them se that they would not werk hard
and submiesively for small wapres,10

Although some in pewer may have favored holding back popular educatien,
there were others who recognized the need for a more satisfactory system than
that vhich existed., XNew attermts contimued to De made to selve the geemingly

{aseludle gquestion, but defore mch constructive work could de done it was

8 Ipid., p. 24,
9 Bernard Schilling, Humsn Dignity and the Great Victorians, pn. $-30.
0 Inid,, p. 16,
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necessary to inquire into the resulte of the esreten un to that point, %o de~
termine just what had been mccomnliehed with the grants of money set aside
annually since 1832 for educational purroses., To this end the Commiesion of
1858 was aprointed, Their findinra showed that little progrees had been
mnde in a quarter of a ecentury,

True, about one in eight now had been in achool at some time, wvhereas
the mumber had deen one in eleven in 1825, 3But attendance was not regular
and was eften only nominal, About two-thirds of those carried on the rolls
were in the public echool; the rest were in private schools whose inefficiency
could not be checked unon, dut in most cances wae notorious., The conclusiea
was that seventy out of every hundred children were rrowins up in abselute
neglect o far as the state was eoncerned.n

Accounts of the private schools brousht before the Commission were
pitiful; Cralk renorte a few instancess

eee we recdt tIt is immoseible to descride the poverty'

and decay which everything indlcated ,.. The chief text-

beok seemed to be a kitten, to wvhich all the children vere

very attentive.! In another the teacher, 'a young man,

very pale and eickly in aprearance,! worked as a carpenter

during the school hours; ‘he expressed a strong wish te

have an arithmetic Book and a grammer for his own impreve-

ment.' In another a widow, seventy yenrs of nse, eked ount

by her school the pittance granted dy the Union, Hor Se-

tal incone wns 38.94, a veek, !'She complained of inabdil-

ity teo duy meat, and without meat her strength fails.!

Ne wonder that 'she is very weary of life, and hopes that

her tine on earth will not be long.'d2

The commission rerort told of untrained teachers,discharged servants,
pexpers, eripples, consunptives in charge of schools. The conclusion was

drawva that children could not reascnably be expected to remain in school much

1 Henry Craik, The fiate in Itc Relotion to Zducation, prn. 49, 50.
12 pbia., po. 50, S1.
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Peyend the age of ten or eleven, since they would then be galnfully eccupled,
Therefore, as these children were leavings school with only the 1little know-
ledge they hnd gained in a :feru" or two, thay should have an oprortunity te
eontimue thelr education in night schools.

That the knowledre gained was woefully little wne evident in the lack
of ability to read intelligently. Reading was often by eomnd only, without
any attempt to convey m:ming.lB

The Oemmlission was faced with two problems! how to get the children
inte scheol and how to extend the school system. As a result of the vork of
the Commieeion of 1858, a Revised Code 28 vmssed in 1851 showed three define
itely pregressive stepst scheols must be held on aprroved psrmises, child.
ren muet have a eertain number ef attendances, and they rmst pass individual
examinations in reading, writing and arithmetis. Crants would e made aseord-
ing te results of this testing progran.m

Craik discusees at length the strong roints and the weaknesses of the
New Cede, vhich met with orrosition from conscienticus thinkers as well as
inefficient teachers. The wrangling contimued for a decade, during vhich
the religious issue was also kert alive. Pinally, in 1570, an Act was passed
whieh dissociated pudblic education fron reliriocus worshlyp, giving ever the
manasenent of schooles to local School Zoards, and requiring children te at-
tond school detween the ares of five pnd thirteen, Thie compulsory educa-

tion wns not frec, dut the Educntion Departnent pald the fees vhere poverty

13 1via., p. 55, Craik reports the following writton answer to the question:
WVhat is thy duty towards Codl"
"}y duty toads God is to bleed in Him, to fering and to
loaf withold your arts, withold my mine, withold my eold,
and with my sernth, te whirchp and give thanks, to put my
old trash in Him, to call upon Eim, to onner Liis old name
and His world, and to save HEim truly all the dnye of my
1life's end.*

u h!do. Pe 690
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rendered = parent unadle to ray the smount hinself.l5 1In 1991, a law was
inacted making education for elementary yunils both free and cormpulsory.
Finally, after almost a century of bickering, England hnd arrived at Adan
Smith'e conclueien made some years previonely: that the government should
Ye respensidle for popular education.16

Threuchout this long, often discoursging strucrle several writers
of the era spoke out strongly in favor of education for the lewer clansses.
Their epinions and recemnendations as presented by Echilling are summarised
here, Coleridge believed that the State mmst insure instructien for all
in erder to raise the generrl etnndard, that every person mmst have a chance
for knevledse and improvement, e cnlled for instruction {n morality end
religion., KHe was entlmesiastic over the system advecated dy Rev. Andrew
Bell, whereby the younger were to bYe instructed by the older 2nd more ad-
vanced pupils 8o thnt knowledge wonuld thus overcome the isnorance of all,

Southey belleved that nationr~l education was the moet important funce
tion of a ool govornment. No one sghould perish for lack of knowledge. At ‘
the very least, ~ublic education ehould tcach peorle to "read, write, cyvher,
and underetand their morsl and relirious duties.,® With Church nnd Englieh
parochial schools, he advocated, along with Coleridce, Ir. 3ellls system
vheredy one magter could superintend hundreds of scholars, He also believed
that the establighed Ynglicsh relicion should be a part of the dasis curricu-
lum,

Carlyle looked upon the lack of an education as a tragic waste. "That
there should one man die ignorant who had capacity for knowledge, shis I

call a tragedy." As early as 1835, Carlyle coneidered trying for a pesitien

15 Ipid., p. 202, :
16 Bernard Schilling, Hungn Dirmity snd the Grent Victoriens, p. 37



13

in the new scheme of national education, Ils recomendatlons were not ex-
tremet children should be tarht the alrhabat and tavzht to read; teachers
should be sent everyyhere so thnt there would de no such thing ae an Englishe
man who could not res~d; thers ghould ba vennltiss plnaced on negligent par-
ents} vrover bshavioz» should bdo tausht nlong with relisious training,

Kingley belleved thnt it wng Cod's will that children bda sducated
and that the State had the obligntion to provide such educotion, iHe used
his novel, Alton Locke, to show tha sufferings a vmerson would endure to get
an education, and he felt that such sacrifices ghould not be necessary, He
demanded universal education as a step tourrd universal democracy, Inspir-
ed by this deliof, he helpeld Fredsrick D. Yaurice found the Working Men's
College, designed to zive a liberal, not a vocational, treining to men ®con-
seisus of unsatisfied 2nd unemmloyed intellect.® Baced on close fellowship
between the toachers and the etudents, this colloge 1s still alive teday.

Like the other hunanitariane, Matthew Armold ceme to the feeling
that ednc;sﬂon wes the way upward for mankind, He etood for reform of ed-
ucation, espscially for the middle class. Xe made hie living =s an inepee=
ter of schools, anc he stocod for mblle, commuisnery secorndary eluention, He
held that the best wry to ralse the lover clasces wns to lift the middle
class, EHig plan for organizing education fronm a central minister of educa=
tion down throuch the loeal school boards is the rlan in une today,

Ruekin, also, felt that {t was the duty of the poveranent to vrovide
educational oprortunities, dbut not to tho extent that one would strive to
14f% onesel? to a hirher clase., Rather, the aim should bs to make man
happier in his present station, and not encoursse him to try to rise above
{¢. Rusizin had very definite opiniens about the organication of the scheols,

opinions which eeem fairly modern, He called for the school to develep the
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physical gide of the —upil by tonching the lows of Lioalihr and such exercise
as riding, runeing, personnl defense and offense, rmsiec, and namual traine
ing se that all would have a raamect for momual lador os decent and honor-
able, Horality was to be streseed with ephnsle on roverance, humility,
compassion, obedience, truth, accuracy, gentleness, JSurtice, and honesty,
Rusgkin felt that it 1s better to be irnorant of a thousand things than te
be immoral., The intellecturl side of the pupll wns to be developed se
fully as potsible, with oprortunitice for the stulent to coneult the world's
great minds, the nntionnl lidbraries, the greatect boolzs, Srecific subjects
recomended weres natural and biologic-l sciences, meothen~tics, history,
and such other subjects as clfted studenta could mmster,

Ruekin advocated three types of eschoolst the city school was to
strese mthenntics and the arte; the country scheol would emiinglze natumal
kietory and agriculturc; scamen's schools would teach yelcnl reorraphy,
astronony, sea fish n~ud eca binds, Juekiin was here ermhacizing hic belief
that wherever pogcitle teachin: should include lmovledge Limediately bear-
ing on yroctical 14fa and the arstory of tint celling in widceh onels living
was to be ecrned,

Ruskin's dbeliofs wero rlso held dy Villiam Morris, wlo s2id that the
aim of educrtion ghould be the fullest develonment of individual talents.
He belleved thrt it should be letermined whnt ench person is fitted for
and then he should be enccurnpged to develor his inclinction fully. Fe held
that ench person should lesrn sgeversl hnndlcrafte and have some ekill in
fine arts. In advooating that education tghould be offered to all men ace
eording to the capacity of their minde, he was forward in his thinking, and
vhen he predicted that, ss the nineteenth century was called the century

of counerco, so the twentieth would be called the century of education, he
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was accurately foretelling what we have seen come to paes.]'?

These, then, are some of the lendmarks as Victorian England progres-
sed toward unlversal education, Thesze rre some of the frank statements of
the literary fisures of the century. 3ut what of the more subtle forms ef
indoctrination which played thelr part in effecting thie vrogress? 1 re- .
for to the noveliets and their work, for certainly the novel, the moet pop-:
ular literary form cf the Victorian era, hnd a wide auvdience to whom it
could apneal., And the novellsts, reelizing thelr vower and feeling, per-
Raps, their duty to mankind, added their voices to the growing demand feor
a better educated pudlic, and thus mede their contribution, What that con-

tridution was, the next few chapters will revenal,

17 g, pe. 55-186.



CEAPTER IIX
PEYSICAL CONDITICHS OF EIGLISH S8CIOCLS

Fhysical conditions of the Victorian echools varied according te
whether the school was a mublic or a private school, and within these two
classee, according to the conatifuency which the school served.

David Copperfield himself attended two schools, both private in;
stitutions, which evidence this wide varintion, Salen iouse, hie first
school, was a squars brick bullding, bare and unfurniehed.l The second.
school David attended wns chosen for hin by his Aunt Detsy and Hr, Vick;
ford. Here the surroundings were pleasant and 1nviting.2

~ Thomas Iughes rerorts Tonm 3rown'g attendance at bdoth public and
private schools, in his case both rather better than the average for the
time. The villase was blessed with a "welleendowed school,” a grey stone
dbuilding, not unpleasant.3 At nine years of aye Tom proceeied to a pri-

b Ee stayed

vate school where the surroundings were more than sdequate.
thers till time to enter Rugby, with its larre campus and old buildings.
Cevernese positions, eof course, provided pleasant surroundings.

Charlette Bronte mentions in Shirley the "plessant schoolreon."d Mies

1 Charles Dickens, The Personnl History of David Copverfield, Dodd, Mend
and Co., New York, 1940, p. 75. &ach subsequent refersnce to this now.

#1 will de to this same edition.

2 214, p. 230,
3 Themas Huches, Ton 3rown'g School Days, Macmillan nnd Co,, london, 1880,

Yp. 53-61, ZEach subsequent reference to this novel will te to this same
edition,

b mvid., p. 70

5 Crarlotte Bronte, Shirley, Smith, Elder and Co., London, 1830, p. so0i.
Each subgequent reference to thig novel will be to thle eame edition,
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Sharp was a pupil in a young lndies' acaderyy which was located in a Ystate-
1y o0ld bdrick honso."6 Later ghe was a governecs in a situation where ghe
haed her own pleasant bedroom opening out of the gecond-floor school-reenm,

The two descriptions ef schools which brought the greatest storm of
Anquiry and protest were Charlotte Bronte's description of Lowood in Jang
Zxyre and Dickens! never-to-be-forrotten picfnra of Dothedoys Hall in Figh-
glas Ficklevy.

Lowood was dased upon the Clergy Daushters! School established in
1824 vy the Reverend Carus Wilson st Cowan Bridge. Younded for the daught-
ors of poor clergymen, it was an extremely chenp echool, and of necessity
plain and cheerlese. To this school the four eldest Brontés went when they
ware betwaen the ares of soven and ten, A cold, hungry, comfortlecs place,
Charlotte's descrintion of it in M",browht an outaory, ahd she later
sald she should not have written 1% thouch every word was true,S

Hrs, Gnskell inspected the school at a later date and found it inm-
preved over Charlotte's dezeription, Of necessity, great economy had te
be folleved, since parents of students pald darely enough for foed and
lodging, and subdscrivtions did not flow in freely to sunport this new and
untried scheme., Hrg. Caskell reported that carelsss cooking rendered food
unpalatable; cold, unheated bulldings drousht illiness vhich was wnatteaded

in many cases, These illnesses did lerd to denths, But records showed that

é ¥illlam M. Thackeray, Yanity Falpr, Dodd Mead and Co., New York, 1924, p. 23,
Zach subeequent reference to this novel will be to this same edition,

7 Charlette Bronte, Jane Eyre, Random House, New York, 1943, yp. 54=59.
Bach sudsequent reference to this novel will be to this same edition,

8 Margare$ Lane, The Bronte Story, Little, Srown and Co., Zoston, 1953,
FPe 55-58,
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Mr. Wilson's concera had amcunted to alara when a fover broie out. He had
secured the helyp of doctors and procured rcdlcines, and althoush forty rue
plls had taken the fever only one had dled. It wae lirs, Cncliellls conclun;
sion that Charlotte had denicted all thnt impresced her neg bad at the age
of eight, and had geen littls that wae rood,?

In spite of Mrs. Gaskell's more temerate revport, it, along with
Jane Zyre, brought such a storm of protest (:fr. Wilson's supnorters were
threatening libel action and old pupils wers offoring testimony on bdoth
nides) that her pudblishers thoucht it best to soften the harshness of her
aecusations, Mrs. Gaekell reluctantly allowed a number of passazes to de
eut and a paragraph eor two added in justification of Mr, Wilson. With both
sides flatly contradicting one anether, Margaret Lane's conclusion is that
"$¢ still seems Mrs. Gaskell's description wns not seriously unJult.'m
And Charlotte Bronté herself conceded only that "the school may have improv-
od dut to eur imaginations things were horridle onough.'n Indeed the reg-;
fster of the school as publighed in the Journal of Education in 1300 showed
the numbder of denths and withdrawnls during the first eighteen months of
the school to hnve beoen very hight seventy-;tw entérced; tventye-eirht re-
moved; one died there; seven left school and died.lz

That Chnrlotte Bronte could adort falr attitudes is shown in the
kind words she had for Miles Wooler's Echool at Zoe Head where che wans doth

yupil and teacher. The "comfortable family s.tmoaphcro,“l:’ along with Mige

9 Ivid., ro. 59-62.
10 Ibid., pp. 68-69.
11 1v44., p. 72.
12 ;pia., pp. 69-72.
1 s, ». 92.
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Woolar!s talent, inepired in Charlotte a thiret for knowledge.

Zven more telling in 1ts influence wne the Diclzens descrirtion of
Dotheboys Hall, Ee rlectured the crowled echwoel room with bars, stalned,
and dirty walls, the brolen windowe stor—ed wp with copy books and parsr,
the two riclety desks for the bore, cihit of vhon shnred one bYock. He ex=
posed such atrocitiecs as turning elck boys cut to graze in turnip beds for
en hour or two a a7, benting sick boys, exposing bors to ecarlet fever
and vhooring couch ro th-t Sguear's oun son's doctor bill conld be hidden
in theirs, putting five boys in one flea=-infested ted, furnishing almost
ne food and killing the aprvpetite for what little there was with doses of
treacle and ‘brimatona.u’ His vivid pleture of crouching and cold little

scarecrows caused man immediate reaction. As Dickens himself gaid in the

preface to Nicholng Nicklebys

ess more than one Yorkshire schoolmaster lays elaim to being
the original of Mr, Squeers. O(ne worthy has actually con-
sulted authorities learned in the law, as to his having good
grounds on which to rest an sction for libel,.. these con-
tentions ariee from the fact that Mr. Squeers is the rerresen
tative of a class and not an individual, Vhere imrosture,
ignorance, and brutal eupidity are the stock in trade of a
smnll body of men, and one is described dy theee character-
fetice, 2ll hig fellows will recocnize something delonging

to themselves, and each will have a misgiving that the por-
trais is his own....To thig general descrintion,..there mny
bes some excertione and although the author neither saw nor
heard ef any in the courss of an excursion he made into
Yorkehire.,.it affords hin much more nlea:mre to assume their
exictence than to doubt it.

Mr, Brueors sand his schocl are faint and feeble nictures
of an existing reality, purrosely subdued and kept down lest
they should be deemed immosciblew-that there are upon record
trials at law in vhich danages have been sownt as a poor
recommence for lasting agonies and disfiruremente inflicted
upen children by the treatment of the master in thece places,

1k Charles Dickens, Nicholng Nickleby, Harper and Brothers, New York, 1868,
p. 42-116. Each subsejuent reference to this novel will be to this
sane edition,



involving such offensive ad foul Aetnlls of nerlact, crue

elty, and diseace as no writer of fiction would have the

Yoldnese to imginoeenand thrnt, eince he h-~s evrared uwren

theege Adventures, he hns received fron »nrivate quarters

far Yeyond the reach of suericion or dicstmet, accounts

of atrocities, in the perpetr~tion of which, upon neglect-

ed or reyvdinted chiliren, thece echools h-ve been the

main Instruments, very far exceacdling =y that aprear in

these pares,lS

Such schools ae Dickens wag exposing in Nicholss Niekleby and other
novelsls ware, of course, serving a low-type clientele, Many of the childe
ron were the illegitimate sons of neople who wnntad only to vut them out
of the wny, to hear from them as little ns rosridle, nnd to see them not
at all, For such parents these schoolsg iwere no more nor less than dumpe
ing grounds for children who, =s one villngser told Dickens, would be far
better off sleeping in a London gutter.17 Cerving such a mubllie, these
schools were thie woret, dowdtless, of the time, Iut many others were but
1ittle better; nor did they imwrove ranidly, for my mid-century the physi-
cal conditions of the echoole wers only somewhnt immroved over the findines
of the Selact Comittee of 1835.18

3y the end of the Victorian ers the mumber of such ectadlishme nts

as Dotheboys Hall had stendlly decreased, Xow much of this decrense wns due

15 irid., Irefzce, pv. xill, xiv, xv,

16 Samel Crothers, Lhildren of Nickeng, Chnrles Scribdner and Sons, New
York, 1926, p. 20; "Pip went to an evenins school taucht dy an old
lady who also kept a little store in the same room, He didn'$§ learn
very much, for the old lady used to go te sleep much ef the time."

Charles Dickens, Eard Tines, Oxford University Prees, London, 1924,
P. 11 "a plain, bare, monotonous vault of a schoolroon®

Charles Dickens, : Oxford University Press, Londen,
1952, Book the Second, p, 2143 "the school was a miserable lof§ im an
uneavory yard, oprreesive, disagresabls, crowded, noisy, confusing.®

17 Dickens, ¥icholag Nicklaeby, Freface, p. xvii,

18 £.L. Woodward, The Aré of Reform, 1815-1870, Clarendon Prese, Oxford,
1938, Book IV, p. 455,
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te the effcct of tha novel cn the thinkin~ of the rudblic is not neasure-
able, Huch Wallzer g-ys of Diccens: "The chwlous purposs of Ficholns
Rigkleby ls the reforn of schools...Zsnl for hls murrose le2 to still
greater excess...mns musallanl of an oducationnl srasten...ouht to B2 a
reflsctive person, 3ut of all great Zarlish novellets, Tickens wns the
leagt reflactive."l? But, in spodliias eof the e worl:y, A Cruse sxyrs
that althoush eome peorle thousht such a bald place could net emiet, those
who knew ¢id not chanre hin f:)ickens] with exar-aration and "the effects
of hia dlow sean in tlis rapld decraire of such eatrllisimiente, shewed thnt
1t %nd been stk with nccurncy as well as force."?0 And acaln: "y
atuses were r2formed,..Thint much of thls was due to the Influence of books

wne owned by everybody,.,"3

19 Bugh Walker, The Litcwr-furo of 4% Vietorian Jrn, Carbridee University
Press, 1921, pp. 635,606,

2 suy Crues, The Victorlans and Thelr Regdlne, Eouchton, Mifflin Co.,
Zoston, 1935, p. 147.

2 e, p. 150,



CHAPTZIR IV

HIALTH XDUCATICH AND CARE CF TIE BCDY

It is a natursl step from the discussion of the physical charac-
teristics of the Viastorian school, with its sttendant 1lls and fevers,
te a coensideration of the health education and provision made for the
phyeiecal education of the mineteenth century pupil, These rrevisions
varied according to the class of school, but the variation wns more pre-
nounced between the schools for Yoys and those for girls,

The novels of the century show ne mere organized physical activ.
ity for girls than walks or simple games of ’oalll or a play-hour in the
evening.2 Charlotte Brontd, remorting in Villetts, descrides the schoel
in Brussele ae a "foreirn school of which the 1ife, movement and variety
made 1t a complete and most charming contraet to many Englieh institu-
tions of the same kind."3 This contrast, however, wne in the attention
given to the physical wellodeing of the pupils and to the abundant good
food previded, rather than to any organized physical education, Dancing,
there as in England, secemed te be the only organized effort to teach a
physieal estivity, David Copperfield attended dancing school at which he
met 1ittle girls from a nearby nrivate school.” Rebecea Sharp's letter

of recommendation claimed she could teach dancing without the ald of a

1 Margaret lane, The Brontd Stery, p. 92.
2 Charlotte Bronte, Jane Zyre, p. 35.
3 Gharlette 3ronté, Yilleita, Bizelows, 3rown and Co,, New York, n.d.,

p. 84, Each sudbsequent reference to this novel will be to this same
oditien,

% Diekens, David Goprerfisld, p. 258.



master,d

This lack of attention to the physical training and health educa-
tion of the girls received dut slight consideration except from three
writers, Disraeli, Spencer and Kingsley. Disraell, writing Sibyl in 1845,
deacribes the horridle conditione under which girls as young as four and
five worked in coal mines for es long zs twelve to sixteen hours per day.
Faked to the wanist, clad in canvas trousers with iron chalns fastened to
a belt of leather running between their less, theee rirls haunled tubs of
eoal ever underground rTeads, laboring in darimess and solitude and living
2 werse life than the direst criminal, "Yet these mre {0 be—some are—
the mothers o’t England,” Digraeli ce::xc:lm!.ed.tS

In 1861 Herdert Spencer comvlained of the neglect of physical
training in girls' schools. His odbservation wns that wvhile boys! schools
pald some attention to physical education, girls 2id not run and play,
shoud or laugh, but sauntcred in ladylike fashion, mnfrald of producing a
redust physique., Abtundant vigor wae considered plebeian; a fastidious
arnetite and relative wealness were held to de lalylllke, =2nd the dread
of mistresses was that thelpr charges might not be 1adlea.7

Thirteen years leter Charles Kingsley pleaded for less dooping
ovey desks to d0 sumsg and Latin and Greek, and for more health educatien,
games, danees, songs, fresh air, and play, ¥Games," he said, "are cen-

dusive to physical and moral health;® "dancing is the most natural and

5 Thackeray, Jagity fair, p. 11l.

6 3. Dierael1, §1hv1: op The Twe Nations, Teuchnits, Liepsig, 1845, p. 145.
Each subsequent reference to this novel will be to this same edition,

7 B. . Routh, Zngland Under Vieteria, Earcourt, Brace and Ce., New York,
187“. po.153‘ .
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wvholesome of rll exercises." He also urged girle to cony Greek vhysical
imininc.a

Physical education for boys in priveate schools followed a totally
different vattern. FKerlected in the schoolas thnt served the noor, atb; )
letics wns over-ermhnsized in the private echools, VWalle Charles Dickens
himeelf had a smnttering of dancing in the eecond school he attended,} ™
other physical education seems to have come his way., That most scheols
for the lower classez did not offer such health education seems obvious
from Mr, 8queer!s advertisement for Dotheboys Hall, In i% he offered to
teach every conceivable subject dut no mention ie made of heslth education.
Ve may richtly Jjuige that had such instruction been expected Mr, Sgueers
wauld have offered it,

The schools serving the higher miidle classes emphasized sperts
elmost 00 much, if we may take the opinion of Wingfield-Stratford, "The
Yardaric scale of values, that exalts physical prowess above truth and
Beauty, passed from the fathers to the eons, and the aim of the publie
school discipline was more and more diverted from the nroduction of lM
are 0 that of sportsmen rnd athletes,"’ '_

Kipling sucrests this developnent of the ethlete in Stally and Cg.,
a Book vhich stressee only incldentally the scholastlc training of the
lete nineteenth century, dbut deals at length with the antics of several
boys in a school for the fairly privilered class, A cymasium class with
dwddell ;lorkoutn. merching, and drills {s described, 10

8 Charles Kingsioy, Health and Iducstion, D. Arnleton and Co., New York,
1874, pp. 83-88,
9 Eeme Wingfleld-Stratford, Tho-¢ Zarnest Victorisne, William Morrew and

Ce., Yew York, 1930, p. 298,

10 Rudyard Kipling, Stalky and Co., Charles Scribner's Sons, New York, 1913,
"po 188, Each subsequent reference to this novel will de to this same edition.
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But {4 is in such echools as Samuel Sutler's Roushborouh and Thomns
Fughes! Rugdby that we see the orpanized gnmes which every boy was expected
te enjoy. 3utler records the hatred he felt for cricket and football be-
cause he wne not up to playing, physically.ll Hughesg recorde with nostale
€1a the footdall terns on the Ruchy fleld, and recomnends football and
cricket ss great bullders of tcam pley, and toxine ns 2 bullder of<charno;
ter.lz Burhes! obaervnéion 1s wheld in some mearure by Vingfleld-Strate
ford: "The strencth of the yudlic school eyctem loy in the training 1t
rrovided for the yowicer sons of the aristocraey...thc power of command
that the sgysten ensendered not only furniched the erny...with officers
who were,...brave and yonular...but wvas of Inestimadble value in the work of
empire building, %13

In summary, our conclusion here can be that while little attention
wag given to physlenl ané health education for girls, or for boys of the
lower class, competitive games and sporte received so much attention &n
the wpper class schools 28 to call forth a degree of concern. vIntertchol—
astic and intercollegiate meets becan about the midcdle of the century and
games became so absorbing that teachers invented a nev word, "athleticism,"

to dssgeridbe the situauon.l4

11 goomel Butler, The ¥oy of All Flesh, Random House, Now York, 1943,
P. 176. Zach subsequent reference to this novel will be to this same

- edition.

12 mughes, Tom Prown's Schood Days, pp. 299, 35k
13 vingf1eld-Stratford, Thoge Barnoct Victorinng, p. 298.

1% tavin W, Pahlow, Man'g Grent Adventurs, Ginn and Co., Doston, 1932,
p. 685,



CEAMTR Y

THS VICTCRIAN CURRICTTLUM

Health education wr.s not the only subject neglected in the nine-
teenth century school, Although Hr, Squeers volunteered in his adver-
tising to provide "instruction in nll lanrunpee, mathematics, epelling,
geonotry, estronomy, triponometry, ¢oegrarhy, algetra, single stick,
witiﬁé. foriificri'é-ion, rnd classical litemtnro,"l we are not naive
enovgh to suppose that he could provide mll this even if he had been ine
clined to try. Indeed, hls vary ¢grouping of the sudbjJects lends us to
believe he wns not fully rwrre of their nnture. When we read that he
assured "ichol..s that he could "advertise education by Mr. Squeers and
able assiotents withont havific any assistants® because "it's dono all
the time dy all the noeters" we realize that tha currlcwlvm offerad
did not meen mch., lator, =s we obsarve hls methods, we find that it
neant even loss,

What, in general, did the public schools and schocls for the poor-
or classes teach? Malnly reading, writing, and cyphex:ing, if ve em
Judgs by the secondary sources nnd by the novels themaelves.

At mid-century Sir Walter 3esant eaid, "Soard schools think a man
educated who can gnell., Is that all the pesople want? Are they content
40 know nothing of history, economics, government, trade? If they want

Zegl education, send representatives to the School Boarde, "2

1 Dickens, Hicholag Nickleby, p. 5.
2 pd., ». 132, .
3 B.V. Routh, Encland Under Victoris, p. 183
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In the peroration to Muxley's lecture on A lobstor: or The Story
of Zoolosy, siven at South Kensington Musoum, May 14, 1860, the need for

science instruction wns stressed. It was pointed out thnat althousrh reade
ing, writing, z:d eyphering wvere mnscessnry, a Romnsn boy of the fourth
sentury had been tnusht those subjects plus some Greek. Ninetesnth cen-
tury education rust take note of the fect thnt ecience now ruled all,
that modern civilizatlon now rested upon plysical sclences, that even
the poorest bdoy would confront problens of science on every hand, that
ne effort wns being made to prepare him to meet these problems, that sci-
enge must be a vrart of every primery education, and that every schoole
master m:ict bo a center of genuine scientific kmowledre gained through
personal acqualntance with the facts, ¥

Quite an order in 1660, when the Committee of 1851 had found twe
and ono-half porcent of the private sclivol teachers still siming their
cencus returns with a markld Iven the tutors of cone raonute, or the
fathers with Carbridse docrecs, such as the Reverend Srontd, could
scarcely achieve this. The yublic school wne ayparently doing well Just
to toach the three R's.

The novele revenl that Pip went to an evening school taucht by an
old lady who also kept a little store {n the same reom. ZHe didn't learn
very much, for the old lady used to go to sleep most of the time. Iut
he did learn the alphabet, and he was very proud wvhen he found he could

Fut the letters torether to mnke vords.6
% e, p. 255, |
L Edgar Johneon, Charles Dicke Els Trosedy and Triwmh, Simon end Schuee

- ter, Yew York, 1952, Vol. I, p. 2)l.
é Samael McChord Crothere, Chiliren of Pickens, r. 20.
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The effors te lsarn to read, at lenrst well enoush to read the 2idvle,
extended to adults, In Adam Bede, nan 01d schooclmaster took adult students,
men @izhteen to thirty years of age, into his home and tawrht them to read,
to write, and to ¢do aums.7 Dovil's Dust in Sybil learned to read in the
factory echool and celzed unon books ns a means of escepe from his degra=
a:‘.ls-.i:i.on.8

Ary Crune tells us that soon nfter the ‘Jucen's accession, a claes
of readers arosc wiose numders increasod through tho 40! ge=ypeople who
wonted romences and escrpe freon thelr hundrn lives, who rend cheasp news=

.o

weolkly

porers, such as the Ielice Carette and Lloyd's Len
They rend avidly nccounts of crinee and storles vhere virtue waa rewnrded
and crime puriched, but where the villain wee still the rost interesting
character, Mles Cruce says, "Even vhen we rcach. tho decent workingman

wve ghell discover only harc and tlicre a 1~cadcr”;a class of worknen ltriv-;
irne to elevate themsclves by perusing Xewton, locke, Watts, Shelley, Care
1rle. Alton Locke 1s tyulcal of this book=hunery city worker,?

The reniing of ncvels by young peorle wne sheryly scrutinized, and
nany novele were forbidden, cut, or read aloud to them with the odjection-
able parts deleted., An ernmple cf the novcls handled in thie woy is The
Threeg Mugketeerr, George Ellot wns expurgated or forbldden. Foetry was
esrecielly questionsble and Eyron wng definitely teboo. Virgil and Mil-

ton held no reassurance, according to Miss Cruse, and Shakespesre must be

7 Georze. Ellot, Adnm 3cia, Dadd, Head mnd Co., New York, 1943, p. 179,
8 smy Cruse, The Victorisne avd Thelr Readins, p. 120,
9 mig,, v. 124,



read fron Bowdler's edition,l0

Such care extendod to bo;’s in private eclools as well rs to girls,
The accented private schivol curriculum for boys included Inglish, mathe-
matica, latin, French, renmanchip, aend sonme history. E£nmel Butler re-
corée thot music recelved no kind of encournremnnt at P.mchborow'h.n
As ve find no refercnce to 1t in othzr school proyrome for beys, we enn
salfely conjJecture thnt it .ne not included in their curriculun,

The Mi3) on the Flozg 1e rs revealing as any novel of the courase
of stuldy prescribed for a Toy. Thers is recoréed the etern application
to Latin Crrmranr and to Fuelld, with the cenclusion: “the clacsics and
geometry constitute that culture of the mind which prepared it for the
recertlor of any subsequent crop.'12 and "all rentlemen lonrn the geme

tolnge,s Letin 1a part of the elucation of a gontlenan,”3 T becoma a

eontlemnn, Ton wvns exyposed to The Iistor: of the DToyil, by Tefoe; olx

: gad Dring, by Taplor; Aesents Jahlegs Jllordn's Profregg; snd the
dictionary, since there wero so fow books avalladble., Oreek history,
Christinon deetrine, ~nd Latin liternlure »rovel to do of little u:za to
him, sinco he d1é not decone nroficlent esnoush to tonch, and it was
found thnt he noeded bvooldieoning nnd celeoulation to enakle him to enrn

.3 livinc.u’

10 Ivid., pp. 63-39.
11 samel Butler, The Way of All Flesh, p. 133,
12 George Eliot, The Mill On The Fless, Thomas Y. Crowell Co., New York,

n.4., p. 127, ZEach subseguent refsrence to this novel will be to this
sans edition,

13 1vid., p. 150.
W Dpig., ». 127,
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Vrggele 3 a satlsfactory exum-le of a ¢irl vhose nlert nind cheuld
kave recolived the effort wnsted on her dbrother., ot saticfied to lonmm
only drawins and endroidery, she tought hersell Latin and Telid., Jrne

Z;re, in addition to the niane and ér-wings, stucioed Coldsmithts Tigters

h’

of wne and Culllver's Trovelg, ~nd becaine proflclent In Frencl,

Ceorge Rlict wns fortunnte 1n the teachers ghie h~C in the villace
Yonrding cclicols vwilelh she attended. She uade the nwost of the nesror ed-
veation offerad to clrls in those dare, and, uvesing her execallent mind, be-
crme a self=educated women, Charlotie Dronté wns taugl.t recding, writinge,
and arithnetic by hiar fatlier, Then she and her elcters were turned over
to thair punt, !Miecs Er-nwell, to be taouchit the housclhold rrts, vhile Nover-
end 3ronte towygud Yetrick Latin end Creak. 3Jut Chrrlotte lesarned French
at Mies Wooler'e end tecrne proficient in the Irnpucee during her ctry in
2rusrele, There tvo women were the oxcertions vnther thmn the mule, howe
evar, for nont Enlich irls were egrtlsfled to Inow musie, deneliyg:, pnint-;
ing end erbroidery, having little interest in Hlegtory, £ircrreonty, Gram-
ner, or erithnetic,

WirngfiellmBtrotford rointe outt ™A feature of the time wne the
stress leid on sccommliduients, DNelerences in dlarles are contineuwlly
beinge msde to performing on the horp, trylng the new rirncforte, or etuly-
ing Italian." “lody Adlechury, writing in 1710, thus delivers herself
'I...cbominnte the modern education of females, The drift of it is to
make thon artists and nothing else, which, if they are to earn their dre-d,
night be uceful, The mind and morels sre never thought about, the head
is cranfull ef rubbish,!#l5

135 Zeme Wingfield-Stratford, Thoge Iarnest Victorisns. p. 20.
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Of all the "femnles,” only the pfoverness scems to have needed to
earn her bread by using her drain, and even she wns not expected to know
very much, Zine needlework wre nrized more hichly by her employer than
a knowledge of science. Jaonoe Eyre needed to be sble to paint, play and
sing, net purses, and read French books, but neither ehe nor her charges
wvere expescted to want to learn mors. %Too eagoer a thirst for knowledge
wvas not a womanly quality, and ag such would not attract a husband. As
Anthony Trellops pointed out, the instruction a girl needed was how te
pleass hor future husband—-how te darn, make good tea, dress neatly, and
keep the buttons sewed en.m

This attitude prevailed far into the century. The formation eof
the Cevernesses Benevolont Associatien in 1841 and the opening of Queen's
Cellege for the training ef governesses in 1847 were steps teward the
imprevement of the status of vomen teachers. 3By 1862 it was gemerally
recegnized that better eduoation ef women was the real key to improved
sonditions for governesses, and the g?owing tendency to train teachers
foy jods caused “gevernessing to grov i.ito a profession instead of a
misfortune, "7 But it had taken more than half the Viectorian era to a-
chieve this.

In general, we can safely conclude that the curriculum was limited
to the darest of necessities for the poorer classes and to dabbling in
the arts and various ladylike accomplishments for the girls, and that it

extended to0 vopular classical education for the boys of the upper classes.

16 pnthony Trollope, Qrley Farm, Alfred A. Enopf, New York, 1950, p. 29%.

17 vanda Feff, Yictorian Workins Women, Columbia University Fress, New
York, 1929, p. 178,



CHAPTZR VI
THACKING MITHODS OF Tild VICTURIANS

Altheugh the greateet need of the ninetesnth century teachere was
a better knowledge of the subject matter, an improvenent in their teach-
ing methods would have been helpful, too, The material which they did
know was paceed along to their chnrges in some very unusual weys, indeed,

Most ridiculous of these wns !lr. Squeers! method of teachingw=if
we may dignify it with thet term. Who can ever forget the ludicrousness
of his instruction in "bottinncy'—-’by having the pupil weed the garden.
Or hisg definition of a horu--with the accommnying instruction to Ygo
sus and rud hinm down." "c-l-o-a-n" and 'v-t-n-‘.-o-r' soon epelled a
Jod feor the unfortunate dboy who drew thoee words for his louon.l

Such a far-fetched system is, of course, tynically Dickens, and
we feel that some of the methods he descrides stem from the unfortun-
ate experiences he himself had suffered, For instance, Dickens had at-
Sended a Dame School, unstairs ever a dyer's shep, kept by a grim eld
e¥eaturs vho was the htor model tor Mrs. Pipchin., Vvhen Charles shewed
pusslement ever his lenon. inltud of help, he received a poko in tho
Bead with a hard kmuckle.? His later experience at Mr, Giles! school
was a fine one, for Mr. Giles proved to de a kind tutor. His two and
ene-half years at Wellington House Academy were somewhat botter than
the aversze, althouch <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>