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ABSTRACT
TPANCMISCINN CF VALUT G
PrTR VS, PAPENT MCTILS

by Phyllis C. Fretzke

Much has been written, sncken and theorized about the adnlegcent
of today, ell of this in an attem~t to better understand, and where
~osasitle, to {mrrove tre lot of today's youth., Some researchers sug-
geet thet a change {7 the transriseion of values has taken nlace and
that the alolescent receives more of his values from his ~eer groun
than from his rarents, With this situation, »narents no long=r give
their children the guidance needed to assist them through the adoles-
cent neriod and nrovide a emooth transition to the adult world.

This research wes based on the premise that the attention given
to a few adolercents hes clouded the issue and caused rwalformed gen-
eralizations sbout the entire world of adolescents. It wes hy-othesized
.that the adolescent receives his values from hies verente, and while the
nreer group does have some influence on adolescent vnlues it 1s not as
significant as the narental values.

Thirty eighth grade girls, thirty of their friends (vho were
assumed to renresent the neer groun), and the thirty girls' mothers
(vho vere acgured to renresent the narental values) were given the 21{'

ferential Values Trofiles, Form A and Form B. Thie instrument was de-

eigned to mensure the velue areas of aesthetic, humanitarian, intell-

ectual, materielistic, rnower, and religious.

The data were analyzed for correlstions hetween the girls and






their veer group and the girls and thely wothers in each of the six
values areag, The data seemed to surport the hyvothesis that the girls
do receive sore vzlues from their raverta reather than from the peer
group. There was 8 positive correletion at the five rercent rignificance
level i{n teth the values of megthetic end religicus between the girls

and their mothers, In the other four velue mreas, no simificent core

relrtion cold we founs,
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CIAATRI
INTRODUCTICN

"We witnegs these doys eV fangls, BV apprrInnces ¢f the ol
olescert” (11:l)e Piction aud mmas madia of tvo 4-cades ago Luagrd
tiuce acclesceat as o figure of fun, given to fabwiion sud vild es
tuclcoue, Yul rathor Lamlecs and poverless. Touvan std Nelsoa
hiove 1dent!f:4 two of the comtemporory images ozd hove lateled tiam
the "lear-Vigtian” =nd tae "Victinizar.” The "Soar-Tictiz" wes diete
inguished by being able to peresive the rornl valucs of eocletry Wt
veg aleo B victix betroyed o neglected Ly the alult world, INis sitie
tyve, t5e "VYictiniser,” was dopicted os lonthorelacketed, sio!ster,
axcrzl, end omipotent (11).

Fe £fand the actunl nolure of the 1lmiividual, his group, their
values and LmTlucnecs haxd to spircise deocnuse cur perscyption of
them 18 aif-cted and distortnd bty the kil of sttemtion givean to
adolescents 1a the wass wedla, Because tae simple or sprctaculnr
limes ond tastonces sxe over-cmphisized, the ocaotrul isiues of tic
diszuts are very aif<icult, srd sonctimes ixpossidble, to recognize
or understond,

Aps of §al
The odwicus thing in all of goutemporary society, that hms had
an favact at all age lewvels, is change, Thomas saild:
Ve are vitnesser to & £ miartic ficutity srisis
in the timeline of srecie homo sapicn, Mankind 1s

turning & dramatic corner in himmn histcry, Boclety
1s wo longer rurel tut urten, no lovpoer sgrarian bWt
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industrial-technical, no longer passive tut active,

no longer poorly educated but l4¢herally educeted,

no longer poor but affluent, no longer isolationary
but interdenendent, religion i{s no longer personal

but academic, knovlerge 13 no longer ~rovincial but
universal, science is no lornger susvect but worshinved,
and morals sre no longer absolute tut relative, And
vith {ts vrogress and prosperity change has brought
1ts problems and permlexity. Change is a factor that
rust be accerted and harnessed (h?%.

Welter Livrman called this social change from rural living and
self-sufficient economy to urbanization and industrielization "acids
of modernity” that are eating away at the core of the American way
of 1ire (35). ' Vhen the country 1s in the throes of change in 1ts
livirg patterns, the vnlue dilerma 48 the most obvious by vproduct.
Morality ani the relationshinrs between men have become so comnlex tlrat
right and wrong have givenaway to the practical and pragmatic. The
value dilerma could result in transmitting vague or incomnatible values
to our children, as children iuternalize the values of the institutions
and significant nersons with wvhom they associate, If the adolescent
has an i{nadequate system of personzl values he can easily te in-
fluenced and presgsured by his peer grouﬂ.‘ Whether the contemmorary
sdolescent's values are primarily trensmitted by the parental family
or sabsorbed from his peerr groun seems a debatable point in current
reseaxrch.

Coleman reported that:

Adolescence 18 a unione period of tronsition from

childhood to adulthood. As part of that transition

comes a shift in orienteticn, away from the rre-~eding

generstion, townrd one's own generstion. This transition

has been taking place since early childhood, even a

young child responds rore to the vrersures of his
fellows than to the desires of his perents (9:139).
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Coleman also felt that the transition period detween childhood
and sdulthood has become & smmll subsulture with interests and atte.
itudes that are far pewoved from adult responsfdility. Cut off fyrom
large segments of soclety, sdoulescents have found psyshologioal m-
rurt and socinl revards vithia theiy own grouy and depend upon each
other, thus cresting their own longuage and value systems. This sog-
fety "wiintains ouly 8 few threads of eonnection with the outside
acult scctety” (5:51).

Friedenlerg, on the uther hand, feid thet sdolescent conflich
vas & norunl developmental proouss by which the individual learned
the G1ffcrencs betveou himself and his emwiromment, without vhich no
iraiviiual could develop, He felt our scciecty snd our schools were not
allovwing tae individual coufiiot, Lut were mauipulsting the adolesoent
towsrd wuss conformity (17).

Blair and Jones suggested thai adolescents tuwrn to one another
for understanding and advice because of the difficulties in commme
{cating with parents (3). Jersild reported that adolescents in con~
cert with each other, t0 a large extent, determined what “goes.”
They influenced the moral eliwmte, descided the proper way to dress,
devcloped thelr owa lingo, and rules of wtiquette (29).

Britiaia {ndiocated that both the parental amd peer groups ine
fluenced the adolesoent’s values, and that the adolescert wes able
to peroeive vaich was the best reference group for the decision that
vas t0 be made, The adolescent chserves the peer grouv velues in
areas of self-grotificalion and status, and follows the valucs of
his parents in nreas thut would have loig lusting effects (€).
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Hollingshead gtressed the ir-rrtance nf the influence of the
home u~on the adoleccent, He s=tated that the horme the adolescent

comes from conditions the way he reacts 11 all his relationshi-a (25),

Ivfluence of the mathoy

Both rarents huve a definite Influence on the devein ment of the
child, but the mother's relationshi~ with her child and her values
a~vear to have the greatest imnact on his develorment., Cavan stated,
"In all dircussions of rarent-child relatioushi~s, the attitule of the
mother toward her chiidren is regurded as the most significant. The
varm, loving mother is the one with whom the child can identify and
from vhom he receives a sense of worth and self-coniidence” (7:111).
Since the mother is the more significant of the rarents in he: re-
lationshirs with her child, her values can be taken to rerresent those

of the prarents,

Statement of the Problenm

What then is the source of adolescent values: ~arents, neerc,
or both? Is there a definite relationshin between the adolescent
girl's values and those of her narente, srecifically those of her

mother, or will they more closely reserble her best friend?

Byrothesia

The child's values will be more like her wmother's, than like her

best friend,



CUTR IX
FYLY & LI UMTEE

THia reviev atier1ts €0 vrrovile gn {ne!rht 420 ths Atalancend
variced for ghiliren liviag 1in corterporiry Aeericnn culturs, and to
provide 8 beoorsund for the rerearch of adolescent values, This
charter {8 divided into five gectionsy tue first providesg a definition
of adolescence and is eoncermed with the thacries of adolescert amlon:
went, the pecond section d{scusses values, the third spection 4iscucses
the frmact of the socioecononia class of the parental famdly, the fuurth
13 ooncerntd with the influanca of the prrental fanily, amd the £17¢h
with the {fluence of the vezr gro >,

Mmige of the Adolescent Prriod

Pefinit?

The word “slolescence” is derived from the latin werb alolescers
mraning "to grow uo" or "to grew irte mturity.” TYor the narnose of
this etufy, te following gwmersl definitions avveay %0 be wost sult-
adlst Soeclologicnally, sfolescance s the trau_lit!on reriod fro- dae
peaicnt ciilThoo? to gelf-mufficient atulthood, Fsyshologically, 1t
1s 8 nerginasl situntion in vhish new ad fustmrats beve €0 ba mads, Baee
1y those that distinguiah ch?1d Beohavice from alult bohavior in a glven
society. Curonologically, it is the tine gren from armroximtely

twelve oy thlirtesm to the eorly twenties, with wide {adividual and
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culturel varistions. A persoa can be ol2 13 a elaronoclogleal sense
and still shov tue bdehavioral arn? monlal ehsraetsristics of sloles-
eenge, Thus an annroximate notm age acems ar-rorriate, The follow.
ing norws suexested by Hurlock seem suitsabls to the United Stutest
tre-adolescance, tom to0 twelve; early adcleseence, thirtesn to six-

teemy 1ote cAolemcrnce, peventeen to twenty-one (27).

Tranrt-g ¢® r&=Yeeop—rn

C. Ttonley TR11 {2 urmunlly conrd’rore? the Pather of A "Pryche
olony of Adolopcenae,” He weg the £iret meveholopint €9 edverce o
wevekclogy of nfoleacenes In 12s ovm It a4 to ure pelentilie
vothedn 4a Lis rtudy of atelrercence, Thrre reto?r cornricted of
the Aevelorwrrt erd ure of cuerticrnrires ns & vethod for ercurirg
oh jecttve &rta, I alro stoved {rorrert In Ainries as A souren of
trfopmntion nrrtlonlerly relrvnnt 4o the rtudy of adolepenrtn, Big
tuo wnin throricg wepe thoae of the theory of prernitnlation anf his
concent of gitgre of hievn Cryelorment, The fCiret evolved from Dor-
vin's theery of evolution en! the socom? Wns rromosrls pimiler ¢o
thore of Fourertu, Ioth theorizrd thnt the {nifvidunl re-livrg the
Aoyslo~went of the huran rece fyom enrly sniml-like ~riritivion
thrad & period of saveogery, €0 the mge recent civilized wiyr of
11fe viigh choracteriee weturity (17),

frll introduced SgmmA Freud's thearios to the Unite? Ctates,
Freuwd's tiwory of psychosaxusl development served as the next link
ia the Rhistory of afoleacent dcvelowent, One of Freud's basic as-
supptions 42 thet the frrt five yorre of chiv4hood are the most form-
ative ones forr pereonality dovolooment, Eis theory of develorment
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holds that the young child goee through five definite r~hases in the
firet five or six yesrs of life - nzsaive ornl, oral sadiztic, anal,
vhellic, and narcissism and only two in the remaining fifteen years
from chiilihcol and mdolescence - genital and latency stages (1€).

Trik Trikson modified the neychoanalytie rosition of instincts
sn? binlagicn]l nesds AnA nointed out that mocial factors ean modify
Aewalo-meant and 441 1rmulsen, Frikeon f21t that youth ir confronted
with 2 ~hystolngical vevolutimm within himeelf that threatens his
bty {mare and his apo {dentity, The adolescent becomee nreoccuried
vith vhrt h2 an~ears ¢n be in the eyes of others as cormared with
whnt he ferls he 4s (the mirror imass theory). The adolescent neriod
1s the time 41n which th= Aorinant nositive ego identity is to be est-
ablish=A, 1Irn the early -eriod, this created some role diffusion.
Adolescants often over {dentify with athletie chamnions, groun leaders,
and movie harnea to the extent that they aovvear to lose their own
14antity., During this time youth rarely identifies with their narents
tut msre often rekel against their dominance, value system, and in-
trusion into hig rrivate life, The neer groun helns the individual
t5 £1in1 his {Aertity 1n a social context at this voint, This 15 2
nececgary Aefenee agninst the dangers of self-diffusion vhich exist
during this vreriod when the body image charges and genital maturity
gtim)ntes the {megination (12).

tvma Fyreud tonk wore naine than her father in e-~elling out the
{mrrtence cf the s2dolescent Adevelo~ment, and arsigned greater immort-
avce t0 riherty ae a foctor in cherscter formation. She asserted that

the frctore involved In ajolercent conflict ere: the strength of the
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14 imrulce, vhich is determined by rhyelological and enleerinolegicsl
nrocesseg during pubeccence, the ego's ability to ccre with cor to
yield to the inrtinctunl forees, and the effectiveness end nature cf
the defense mechensim at the disvnosal of the ego (15).

Otto Funk was a follower of the rsychoanalytic achool of thought,
but dbroke awry and chellenged some of the basic asrumrtions. Ye nleced
"will" as the core concert in his thecry. Fe thecrized thet will is a
force that ectively forme the relf and modifies the ervircnmert, Sex-
unlity ie not the strongest determirirg factcr in tre develormentsl
procers (as in Frevd's theory), since will can to some depree control
gexuality. Thus, the emharir shifted from early childhcod to adcl-
eacence since it i{s nredorinantly in this neriod thet a moet crucial
asnect of versonality develonrent occure, the change frem Aderendence
to {ndenendence. In ezrly adolescence, the irdivitual begi=ns to o~nnse
both the external er-ironment and internal cravings. The extermal en-
viromment is the newly awakened instinctnal urces. Egtablishing inde-
pendence becomes a vital but difficult task and vas the root of wavy
adolescent personal relationshins with his farily, his neers, and him-
self (40).

There ere a8 nurber of transition or crisis periods in the 14fe
gran of the individunl. Adolescence revnresents one of the grenteat
of these veriods of crisis, as the individual {s nelther a child, ncr
an adult, and i{s caught in the overlanwming forces of exn2ctatione,
Levin described him as the "marginal man" who stcod on the bounimry of
tvo grouns, but dnes not belong to either of them, or at least {s un-
certain about his belongingneca, Becnuse of the adolenc~nt's mositicn,

Levwin contended that the folloving conditions resulted:
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1 Adclescent unclearness and instability of ground
resulted in shymess, gensitivity and agressive-
nees.

2 VMore or less nermenent conflict of attitudes,
values, ideslogies, and «tyles of living.

3 Fmotional tenegion from conflicts.

L Feadiness to take extremes to shift nositioms.

5 Only occured in degree to tyre of culture (3L).

Adolescents do not usumslly make this change from childhood to
adulthood quickly, smoothly, or in an orderly fashion. Horrocks wes
quoted by Stanton as stating that the adolescent's behavior is tyn-
ically so inconsistant that it is obvious to the thoughtful observer
that he is simultanecusly vanting and fearing indevendence (h7).
This inconsistancy is disturbing to both the adnlescent and his nar-
ents as neither knovs exactly what to exnect.

The sdolescent, like everyone else, snends twenty-four hours a
day satisfying or attemnting to satisfy his nhysical, social, and
personality needs. Blair and Jones stated that when a need existed
and vas unsatisfied, the adolescent became restless and tense, He
sought some goals which vould reduce the state of imbalance within
him. The personality needs of the adolescent are the need for status,
inderendence, achievement, and a satisfying philosorhy of life, The
framevork within which the adolescent 18 to fulfill these needs differ
greetly from that of his childhood. Blair and Jones revorted that:

The child's role is clearly structured. He

knows what he can and cannot do. The adult like-

vise understands nretty vell wvhat is his role,

The 2dolescent, however, is in an ambiguous vosition,

He never really knowe hov he stands. It ies a vell-

known fact that the delinquency rates soar during the

veriod of adolescence, that suicides becore increas-

ingly vrevalent, that the drug and alcohol addiction

may have their beginning, and that such general un-
hanpiness exists (5:7).
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Yelues

The ecncent of values has been defined in literature in mmercus
ways by soeiologists, authrovologists, social psychologiste, and expe
erimental psychologists, each eontributing their own thecries to this
congept, Jaeocd amd Flink recognized the 4ifficulty of an cbjective
analysis of the value coneept when they stated: “"The term ‘velue' i»
an exceedingly slippery term covering a vide range of phenomena from
18eclogien €0 hadbitusl resronses of wariocus tyres of individusls,
eoclal grours, governments, trivate institutions, and mations” (2%),

Y21ue A~Pinftion

Tor the purpeses of this psper, v:lues vill be taien to zean a
groun ¢f gonenyts of parsomally desirmble standupds ef bekavior, Juste
{M4ention fur thls delinition ecues Im the sociclogicul pelint o vioew
as ptntad in the writings of Jncodb and Flink, Xluckhohn, Emith, Thomea,
™1 Villiess, Jacob ard Plink d2fine wvalu=s as "aoynative giauierds
ty wuleh huun beings are {nflurnend im tunir choices ewuwug the nle
tnmative ecurses of action” (27). RXlucxhonn deiped wnlue 3s "a
concectiom, explicit or implicit, Gistinctive of an {ndividual or
charvgtoris’ "a of v graup, of tie decirsble walech inllueices the sve
lection from nvailable wedes, means, and exls of sotiom” (32:351).
Sq1th gtatol, by values, T sl waun & person’s {mlisis or exmlicit
staninrl ¢? chiter, {nnofoxy as thoor arr invegtsl with odbligatios or
requirednzos” (M5). Thomms £aid values aye "a nommtiva, goncentunl
gtandard of tha drsiratle thnt predisnositionally {nfluamees inlivid-

uals In ehcoaing ano=g narsonilly nercelived altornativea of behoviae”
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(29:%9). Williems stated "values are things fn which reorle are in.
tmmﬂ--mm that thry want, decire €0 ba or decome, feel as cdlig-
story, wrshin, enjoy. Valurs are wodes of organining eonduct--mesn~
ingtul, affeetiv«iy fnvested pettern wrincinles that guide human agtion”
(53:375).

Y41145ms weut on €O exnlain velues ar & cotimam, at one pole
taing the ftense, rigld, mornl wlusn that sre the core of the indiviad.
wel’s Intopinlired commelence, violation of which dring strong guilt
to the cffenier and cenmure from the groum o society which fwmosed them.
Trom this point, nh«“ceﬂimhummnauﬂbuh;
tanse nocinl cenmurs (ntmm).

Related eomcepts
One of the soncapts oftam cocnfueed vith velues 18 thet of att-

itudes. For the purpose of this stucy, attitudes will meun tiwe evsl-
wation of sn ebjest, snd values the standayds by which such an evalu-
ation 1is mede, For fustance, {f cne wrre commenting on sa ¢b st of
art, the attitudes fuvolved in evalunting thr et odjeot would de hased
ou persomsl values.

The sxme may be said ¢ beliefa, A bellef Ly ftself e not eane
sble of ssusing behavior., "It {s vhen bdeliers are oounled with values
that behavior is elicited.....acsuwe that ean individual believed thnt
fire 1s hot. He wust walue that belief before (% mffects his telhavior”
(29:53). "Belief refers wriuarily to the eateporire of 'true' ans
‘false! and ‘ocrrect’ and ‘incorrect.' Value refsrs rriwmrily to
'gocd* and "bed’ and ‘right' and ‘wrog' 7 (32:306),
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Villlrms Qirtinguichod epxryg bellefs, volues, and norne bty state

Kirmlelges and beliefs huve €0 do with vhet exists or
{5 ruprvorcd to exist. Velues, on the other hand, con-
crim gtonizpig of des{rability: they are coucond in
terrs Of gOo4 or bhad, bLeautiful or ugly, vleesast or
uwrleasant, opreomriste or inerpyomrlste, Hoyms cre
rules of eonductt they srecify what should ey ghould
nol be Jdowe Yy veaious kinds of soclal actions in
vsrious kiads of eftuations” (53:400),

I rnoliziae valuae
'8

bovw does a chlid lewyn valuep, and on vhad ere they besed? Very
1ittle 4t koaovm aboub the {nflueaces $a fopming values o how they axre
ecqulred, We 20 kixw that children sre born into & socinl order xhaure
veluen 8l the resultant noemes ecre esteblished. The ufluence ¢f the
hewe, the roolal group of the parente, the ref hlorhood, erd the pecr
group ell ere {rmortant influences in 4ntermnlizing an fndiviéusl's
veolueg, but tlhey erc not the extplete story. They do not tell ue, foy
Innstcnee, why one child from & farily becomes 2 delinguent whils cothexs
dos rok, Ve d0 know thet the lesgning of vilues gesms to ba Ciffuront
Trem 40 leaaming of ghills and the ecquiction of other koowlelge (2F).
! vogpidle anawer 40 this question might be fourd in the way a child
rerceives a7 ¢ values, Thorniile, {n tryircg to relate eduli velucs
vith chilcren'e velues, quoted the four elemertary velue cowerpts es
rrolvel by Dovkertt 1. vhysicel bignecs es gcen in grovneurs ol
Teae-Y in glantey 2, quick movercnte in ruming o bowling a kooy; 2.
novelty of charging toys very nuicklys and L, a sonse of pover which
ezrlnine vy the child rulls out the legs of a fly, mekes the fog stand

cn §ts Wind legr, prd fiies & kite vory hich. These velues vere rclpted



13
by Scmbart to the veluasg 2thered to by adults in wodern soclety: 1.
adults attach immortance to qualities of mere size; 2, speed is ess-
entigl to modern men; . mdults love novelty or sensntion; and L, a
gsense of power drives many adults i{n modern society (L€).

Turner found that social values 4id anvear early in the develon-
ment of the child, but they vere not stable and were subjected con-
stantly to enviromumental {nfluences (51). Studies by Smith, Hames,
and Carlson indicated that the degree and extent to which attitudes
end values vere modifable denended unon the nature of the exrerience
(15), the type of contact (19), and the subjects percention of the cut-
come (7). Hemming felt one adonted only those attitudes and values
vhich are normally sanctioned by the commnity in vhich one lives (22).
Kahl estated that values "are convictions shared by peonle in a given
culture or subculture about the things they considered good, imrortant,
or beautiful” (31). He further believed that values tended to become
organized into systems, and that when a groun of peonle share a mumber
of abstract values which have been so organized into such systems, taen
these should be called value orientations. Such a line of reasoning
vould explain why various class values or occurnational values develom.
"People wvho perform the same activities or who occuny & given vrest-
ige level in s stratification system evolve a set of value orientations
dietinctive to themselves" (31:10).

The Allport-Vermon Study of Values (1) was used by the Planning

Project group to determine 1f there was a relationshin between selected
varisbles and values. The vaiiables selected were those concerning the

family and school, as shown in the following table.
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narents ownoed 0 0 0 0 0 0
Cost of
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Yearly fanily
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Nurbey 02 extro-
curricular activities O S~ 0 0 0 0
Crede noint
avertge 0 0 0 0 0 0
Mother's werking out-
gite the home 4] n n 0 0 0
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2 opwarizing conclueions from the Tlanning Profect (:2).
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Socinl Class and Adolescent Values

Tha mravious 2incuaeion of values cr—hasizes tha voed for making
8 social clase digtinotion, as the sociel class merbership of the var.
ents hns & significant Desring on the values thiut will fufluance the

edolescent,

Lover einr~ yaluoe

Lowey tlase values veet the needs and satisfactions of the nove
ulage {nvolved in the swme warmer as thore of any ctho? scclal cicas.
™eir valurs have developed st oF the nccessities of thoir living
eonlitions., Llover class persons tend to value gretification ef ime
pediate physicnl needs and a concent of family cemburodneaa thet is
often bage! on the mother ar! chiliren, without & father {a tha home,
They trize the sbility €0 lock after oneself early in life, and the
early teruimation of a formal education. (2:7%).

42318 ¢lnng valurs

Iz sn upvarily mchile gooirty, such as conteupariry Americs, the
widdle class now outmmbers all other olasses, "¥iddle-class values
and goals tond ¢o be well defined and consciously scoevted by edults,
who 2elibeyntely Lwpoes them upon thelr children” (2:393), Cuvam st
ed three tidle class values that pertain to a discussion of rfoles-
coents, The firet s & value of family and home centeredness vhich
stresseg the vreservation of merrisge and the ohild pearirg goels of
s vell balanced versomlity anfl ascertance of niddle ¢lase vnlues,

The secon? {s & value of material sucerss ewrhasizing msny yeexs of
efucetional preraration, with gratification of nmedg wore of a future
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then wresant goml. Material moisesziome amr nyizad as pywhels of
clars seourity and sucsess., Comvetitiveness is classified as a
third and separste value, dut 4{s felt to be necessary for success.
Villle elang valuecg strege that commetitiveresse must be channeled
into school and ether organized ways (S:192).

A weakness of Cavar's theories are tvofold; First, she stated
that the middle classes highly vrise the preservation of merriage,
yet the divorce ratio in this elass hmg reached extremely high pro-
particns. Tucre syposrs €O te mno research evifent thot rolates the
izpagt of divoroe to the transmission of wvalues, Eveondly, Cavan
stated thet wany years of educstion are scoepted ss norml prepar-
ation for future success in soadmic work., Failure wrevents fubtwre
education emd 4s regarded ns & disgrace to the entire family. Child-
ren vithout the ability or desire to achisve acedemically resort to
sheating. Such an example vag {llustrated by Honirick's regearch
vhich concerned cheating 2t the collage level. Fif4y-eev:n percent
of tae stulents and -wnnty:riw vorcaut of all gent~rs choatal on
exaniiations, Cheating was not regarded as bas{cally dishonest ty
filty-three porcent of tha gtulentsy only thirteen percent thaught
it wos bmsically dishomnst, anl thlriy-tiwree percont vaore uncartaia
of their sttitudes (23). Cavan stated:

It seema tiat cheating 13 a type of dishonesty

supported by middle«class ambition for success and

is toloreted by adulta. In feet 1t might de said

chrating permeetes & mubery Of areus of widdle-class

life smong afults as well as children, Income tax

evasica anl fallure %0 observe Lusiwes ethiocs undor

the pressure of competition are exaemles. In these

vrys, chiliren ard adults ailke viuo would regaxrd

taking woney or vroverty as criminal seak to gain
an advantage for therwelives in oxier to attain or
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maintain certain middle-clsse goale (910h).
Honesty is one of the values tmught ¢to the middle-claes child,
This $00 then creatay A stuwhling bloek {n the transwigaton of valuas,

Crepiany ¢® $vn porin] clnnreg

The pociccconaric clees of the naretts hes & berring on the s-oge
§210c wvulure of the adclegeent and ca the sacirl altustment tinit tokces
tlace durl-g the niolescaut weriod,

Tne widdlgeclags vinces enilidsls on pavr scosptauce &nd anioval.
Yohn gimted thot the vapents in the lowor scciocecenomic lovels epnar-
ently rirw lercq eoncern about culldren's activities outside the hxre
t1nn 3o veyrewts hirshoy 4n the strtus scale, kKiilie-clazs yexceuial
v:lura rre pore 14vely to em hauine self-direction and foilenmel stould«
ar’s of contuct, vhile emong tie lovere-clnss perents, aa irportant
valne cluster {8 thet of conformity Le extvrml proserintiouns (53).
Yiye re-rted that adolesernts fre, on the aversge, hetier ndjusted to
rerents in wil3le then {n lover socicecounowic level families., DLowever,
he also ro-orted other gignificznt sociologisel warinbvles thot entsred
the ricture: resiience, size cf farmily, broken homes, ewpioywent
status of the wother, and! age end sex of the adolegoent. da found 12
smll femiliecs, YHpolren forilire, and femilies vhore the mother vas
emvlovel +heys vms B2 Prlationsnin between the adolescent aljusimud
ol the grolrmeonmic levels (17).

Xlue»hohe 25%era) the £01Ywing suggertions for the significant
sooioc=aultriral Aifferennee In attityias ad valnes: 1, The drmincut
value systew iz the '67f4c11" Arerican 'suncens culture, ! idinting

from & o - pametirre {1 the 1ower mlddle glasss 2, domivant (Lwers
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1can) velues ervheeize the Puture as the frmertant time, the In®ivisunl
as the {mrorternt vereon, ool Toing aa the inporiaut esvect of pereomal.
ftys 2. The alternetive pystew pelevant to the rresert Fastera unpey
elags plac?d the time mort valued as the Part, the versonz who matiered
besr a [ineel relation to oneself, and P-ig 1s the most valusd amect
of the pevson (32),

l!eh-rnemhed the treditional and ewmergent values of adclescents
using the I1oS-me=tia) Vslue Inventory (3¢). Ths findings sro relvvent

to & discussion of the eocial classes. A tralitloual velue orientcution
iuvolves strong deaires for individualiism, puritan maailily, sud fulure
time orientation. Emeygent values are reyreseanted Ly couforxity, ree
istive moral sttitudes, and Ledonism (vresent-tizm cricntation).

Eelm yeported the following resulis ocutainud arter alwlulstoeriug
the instrument to seveuth, eighti, and nilLth gradars ia tixree Jutlior
high sohwols in the Ealt lake City Cchool Districts

1 Toere was & siginilicunt currelation betvween value

Pettrna 4! senderric suceess as indieated by 1.Q.
and greade point averiges.

2 Over-schievers demonstrated higher traditiocmnl
vzives tixin eilheyr eual-a hlevers or uniore
aghievers. Under-achievers dewmonstrated higher
ew rrert values tuan elther equul-achilevors o

ovur-achievers, Eouul-schievers demonstrated
both trmditiomal and enerment valucs.

‘D

There {2 not a slmifloant reiatim:hip e
tvern gcatioeccunmic lrwels 238 the musbeyr of
overs oy uniereachlovors vrochuaed,

b Stutentn in highsr pocliosconorie level achools
814 not yeveal wore traditiomal vaiue patterns
than stuleats in wmildle and lower socloecononmic
schools,

§ Bocloeconouis levels were wot found to be grester
detormimnts of yalue patterns than acadoule
schievement.
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172201 ranh socineesncoic l1avel sahocl there was
o eipnitienat relntionrhis beturen Ac2d «wie ruce
c2cs nvd trditiormxleemergent walite patterue,

[P N

TeconTary findinwe of the thres sohocls were 2lso of an innortamt

1 v Aniestion w2z civen thnt ot dente with more
tratiticmal value rrtterns cane from oore etnlle
g cerure hmes,

I TiuTante v isctivy orersrmt values attanded
chirch reldonm ©F newer,
3 IZtudents who atten] chrinrch once or wore & week

e pore trafitiomm]l vnlvee ¢hen those vho
gitendl church less than cnce 8 woeek,

k There wvas an {ndication that stutents vith more
trrdi2tnnl value rettorae tory bretn eub ‘ects
rore oiten Rg their foveri{te sub focta, vhile
thyorts with amerrrnt vrlue pattoerns ook non-.

anienic suljocts more often,

N

There was an {nlication that ererpent value
oriemtad gtulenta vore wore frametly the
oldest child 1in the famlly vhile traditiomally
oriental gtulents vers wore o%tem *he youwrert
child in the farily.

¢ Cllepr stulents a-venred ¢2 have wore traditiounal

value seorors, vhile younper studemnts had wore
enerpent value scores.

7 Eiudermts with emernert wvalues gemernlly cnme
£rm horen vith scven oy more perterr,

£ Gir's vere foury! to be over-actisvers i1 a
greater murbar of c2ees than vere boys (21).

Il ance of the Parrsnts

Clp» 1ar gawdn] nnbdtmme

The fonpdean pdaYranemtta ot Sop pautomory 48 af%ecte? by tae
rapent,'a ywoerrrta bty ahomt serponoritts norma for the yonoertier. A

ente are cor {vrresgad tw sonfal atenre, they feel they isck the exe
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perience to teach the adolessent how ¢o meet and manage his werld.
Many rescarchers sgree vith this philosopky. Davis pointed to the
significance of ranid sccial change as & factor “cresting & hiatus
betveen one gemaration snd the mext” (101523). Jerstld ststed that
adolescents hnd esrtain {nterests and cluim certain priviledges st an
earlier nge then was true a generstion or mowe age (29:12). Eprecifie-
ally, Jonss found that in comparing the attitudes and intavests of
ufnth grede stulents over two decades, that the more yecent gemeyation
of ninth graders indicated greaster maturity i{a heterosexval activities
(30).

In actuality, the afolescent an? his parents aye each ldving {u
e different generation, and each is then besing his dehevicr on o
diffevent eriteria. This differences in staniards and customs of
a{ffevent gamerations account for frequemt conflicts betwesn rarents
snd adolescents in the nrocess of achieving emncination from the
howe (101412), Jersild felt that comlitions of present day scaiety
842 ¢o the 81fficulty of the alolescents in that many edults, doth
at school end st home, are themeelves confuszed sbout {ssues nertaine
ing to the &iscinline, training, sml rearing of young veonle (20:10).
Tryon added "atults aye quite commonly ignorant shout what goes onm {n
the yrocess of adolescent dsvelormemt. Por the most vart, boys amd
girls vork et thene tanks in a sthumbling, groping fashion, diindly
yesching for the next step without much or eny adult assistance” (50).
Frank and Frank stated that both rorents an? adoloecents ore sonfronte.
ed with a gitustion erlling for flexibility and willingness ¢to exrlore
for vev and wore anmrorriate relations, yet both rarents and adclies-
ecents frequsntly revert to the petierns and relations of eaprly ohilds
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hood (1k31133). Adolescemts do not wvant this type of relationshin,
but 1ike childrem, they vent and need the security that eomes from
tmoving exactly what they can and cammot do, Payents, on the cthey
hand, ere told they should not comtrol their sdolescent's life, dut
sare 2lso told they should take the yesnonsibility of preventing late
narties, early dsting, early sarriage, drinking, snd sex misconftuct
(291247). Our contemporary society places great importance on the
urban child having leisure and freedom to explore his fdess emd in- -,
terests. Ve place emvhasis on a longer Mtiml period and strecs r
that the child should be free from the responsidilities of work and
family that soom will ebsorb smoh of his time an energy. Vhem ean
adolescent is placed ¢{n a society that finds his labor expendable,
he turns to his veers to £111 his letsure hours (29112). The un-
structhured nature of the period adds to the comflict for both pexr-

ents and edolescents. Parents are told to comtrol the very areas
of the teen's life ia which society has given him his freefom.

Yalues from parents

Although society exerts meny pressures om how children should
behave, the strongest factor in the melding of & child's persomality
12 the ¢hild's relationship with his parents (36). The mother, wore
than any other signiffcant other, is the greatest contyributor to the
socinlizing yrocess through her interaction with the child. £he trans-
nits the values and staniards that lay the foundation for persomlity
development (k).

Hollingshead stressed the importance of the {nflusnce of the
home upon the adolescent. EHe said that the home an adolescent came
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from "conlitions in a very definite wanner the way he bebeves in his
relations vith the school, the church, the Jjob, recreation, his peers
and his family” (25:316), Children brought up im sncther neighborhood
that 1s also categorized as uiddh:-cuu, eould have an entirely diff.
erent set of mcceptedble and unacceptodble behavioral values,

Attituies tvard varents

The ¢hild entering the adolescent period discovers he is an in-
dividual, vith his own indivituel thoughts, feelings, and desires.
Frank and Frank stated thatt

In the early sdolescent veriod many boys and

girls become antagonistic toward adult authority.

To them the eadult vorld seems to te excessively amd

often unfairly demanding, and less protective than

it hns ever been. They think thet even their own

parents are totally unavare of thely deen mugn

ant cblivious to their desire for mrivacy (1hk:61).

The edolencent's attitudes toward edults and their percentions
of how adults view teenngers mny be the cause of some of the troudble
in sadclescents’ relations with their parents. In Hess and Golblett's
stuly, they found that teenmsgers felt that they had an inferior reput-
ation vwith adults, vere sudject to condemmntion, ariticism, genaral
devaluation., The sterotype of the adolescent wvas slopmy, Arrespon-
sidle, unrelisble, destructive, and anti-gocial. Adclescents tend
to {dealize other adults more than theiy own paremts (2h).

The socinl {dentity of sdolescents wvas the problem researched
by Barris and Tseng, fu vhich they used a sentence eompletion test
as the source of data. They administered this instrument to 3,000
children from fourth grede through high school. Ten phrases to be

completed vers selected ¢to elicit social resnonses ranging fyom
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roeitive, neutral, to negative attitules. The four semtences vhich
evoked extressions of sttitudes toward parents and peers showed that
Both sexes had & more positive attitude toward wother tham father.
Boys shoved increasad positive attitudes toward both varents in high
school, while girls showed en incressed vositive attitule toward
thelr fathers Suring the high echool years. The smll proportion of
boys shoving megative attitudes tovard mothey and/or futher, decreased
steadily through childhood amd adclescence. The corresnondingly smell
proportion of girls shoving negative attitudes increaced stealdily
through childhood and sdolescence (20).

Tisher's research corpored collegs stuldents and their parents
using the ¢ix types of persomalities in Allpart-Verwon's ftudy of
Yaluez. £he reported that varsuts were farther from meutrality than
their children, and attributed this to & better organization of
value patterns with increasing age. Othey significant findings were
that dmughters weye wore serthetic than mothers, and eoms were more
aesthetic than their fathers. Mothers had a highey econoric wnlue
then theiy dauchiers, and fathere had 8 higher econmric value than
their eoms (132).

Influene of the Feey Groun

The adolescent looks to the culture in vhich he lives for the
satisfostion of his needs) physionl, socizl, end persomnlity, His
peazents, friends, and gsocial sgencies to vhich he 4s exvosed ere the
dominanh socislizing egencies. Cavan agreed with Frikson’s wirror
irmge thecry as she stated:

he people vho chare a child's growth serve another
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function fn addition to thet of immreszsing cultural
patterns on the child., By their versomal attitudes
end behavior tovard him they insttll 4n him him pere
sonnl concept of himselfethe heart of his persommle
ity (%3’*1)0

The ¢hild farus a self concept that s cormatidle with his role
and at the some Uime satisfies his inney nreds,

He will £ind himsel® more ot home o wmore rendily
sccevted 4n some grouns than 1in others. These
grouns are wore influentisl {n sharing his ver.-
eomelity than those grouns vhich are {ndifferent
to or reject him, Inverinbly thege weintrin coe
hesion through love, fyiendshin, end loyalty. -
They are called referemce srouns., Thelr influe
ence, good oy bad, cuntweicha the {nfluence of
fornel tnstitutiens (%:b1).

fuch & pefeyence groun fcgumes & yole in the infividusl'’s goc-
falization, dut the extent of the irfluence is dchatnble, Ausubel
stated, "4t 1s wostly in hetercgeneous urban cultures that values
during yreadclescence (and especially adolescence) temd to acquire
& vifer daze end peers tend to yeplace verents ws intermreters and
enforcers of the woral code™ (2). Auzubel stated the following ss
the functiong of the peer groun!

1 To provide the adolegcent with ~riwmry stotuns

2 to nct ss the mojor source of derived gtotus
Suring edolecconces

3 4o relieve the discrientation and loss of stape

1lity during the change from childhond to sdulte

frome of preference by acting £9 a merging end

ecorbining frame of refeyencey

to 813 the edolescent 4{n his etrides toward emn-

eirationg

to act &8 a solid frout {n combating suthority;

%0 act a8 & mjor tratning d{nstitution for adol-

escence in o soclatys

to wrovide en omortunity snd 8ot of norms for

increased heterosexual contacts and adolescent

pox behaviars

8 ¢o lighten the load of frustration and to anchor
the vhole of the transitionn} veriod (2).

~ O
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Roger's £indings sumorted Ausudel's theories. Roger's yeported
that & young person's relationship vith his own sge group becomes
{ncrensingly important as he advancea through the slolescent period,
The peer group helns the adolescent to develop indewendence from his
forily and thus helps in the tailding of the Individual's ego (k1).

Roger Barkep rthad that {n mny unknown situation "the m.
ual strusture is unstadle, the nsychological dymmmics vhich result
from an urinown sttustion ere unclesy, imlefinite, and subiguous”(3).
Snall changes 1in the rercevtual f1eld of a given individual may change
the total field. Einee the adolesoent's perceptual styucture is un;
stable, his dehaviow will be unstable and vaoillating. 7The first
sdoleseent yealizmtion of the econtradictions between the values
tauht by sdults and the fatlure of atults to live and succeed by
their own beliefs wressnts & nev poychological situation that mny
change the adolescent's outlook toward life, The less stable the
siturtion, the more the inlividuel depenis unon smnll and scmetimes
unimmortant oues. Behaviop ean be {nfluenced ecsily. The adolescert
has little yresiptance to supgertions, This 4s esnecinlly true for sug-
gestions coming from the social group to which he ssrires. “Peey
group econformity 4s the prychological response to living in an unstabdle
sttustion” (3). Those who bdelieved there vas & uniforuity obeerved
swong adolescents explained this as an attemnt to structure the Ti.14,

vhich i3 exverienced ss unstadble by the individunl,
An experiment was conducted dy Fatel and Gordon using boys and

girls 4n the tenth, eleventh, and twelfih grales to exvlore factors
associated with the accentance of supgestions i{n a situatiom in whick
the sud jects were given the ovtion of accepting or not accenting the
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sugzestion, and in vhich task AL2fienlty vas veried {nde-endemtly of
ega:@-a&e etatus, The varintlas exnlored wera aga‘—mda status, sex
of thw sublects, €ifficulty level of the tark on which the sublect was
to perform, end prestige lywval of the suggestion souree, Sunprstions
o? high end low rrestipge wore given by menciling ia the incorrect
ansvers €0 some of tha {teme on the tezt, end arcriding the morled
ansvers to a feilure to follow directions not to meyk on the quertione
prire In & clers thet suppouedly hed taken the test the rrevicis hour,
Precstige level of the sugmestions vere voried by feseriling the clace
vhich had sumosedly tnken the test earlier os one yesy higher o
lovey {n school. The resuits ghowed that the teoeerteance of puspent-
{one wes hizher {(a girls than boye, hich rwrestige suruetions weve

socertod more frequently om £1£°1cult than om eacy 1tems (20).

Indtvitue} 4i°ferences

Some adolescents are more eceily intluenced than othera. Bamssom
felt that the ordinal nosition ant the eex determined the resisisu-e
to neer inTluence, The combined resuliz from three se-arate studies
By Eampson, using thres Aiflerent samrles of subjects, suggested the
following conclusioms: firet bora persons have a higher need fur
achieverent; first born fernles exhitlt greater pesintance to ini‘lu;.
ence thau later born ferrles: and firet born meles exhibit less ree
sistance ¢0 influence then later born meles, These findinza sre taken
t0 be consictent with a set of assurmtions that the first born frmele
1s wore significantly fnvolved 4n inderendence teaching than the
firet born mnle. This early independence training nroduced 8 greater
need for achievement and leads to greater resictance of influence for
the £irst born femnles. First ardinal position for the malec, on the
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other hand, vroduces greatey affiliastive deperdency amd leads to
greater conformity in an influense situation (k3).

Frienishi-s

The particular advantage of the sdclescent frienmdshins is that
1t offers a climate for grovth and self knowledge that the family is
not equipped to offer, and that very fev persons can nrovide for them-
selves. The sdolescent enters friendship with a remarkadle eagerness
and cspacity for shange. Before adolescence the child accevts himself
as he is, generally feeling there fen’t mch he ocan do about {t. Ilater
a8 he decomes svare of the world of self-help, of magasines pudlished
for teens on manners, dating, &ress, and ochit-chat, he enters mm.
shipe with an eagerness to wake good, and the convictiocn that the self
can be transformed to that emd (11:10).

Reagons foy peer conformity
Adolescents tirn €0 one another for undevstanding and advise dee

esuse of the d1ff{culties in commmiseting with theiy pavents. They
are pussled with the aduls world., Blair and Jones suggest thatd in
this state of 1tsdo, he jJeine vith ethers, ferws his ovmn grewy, and
might even become hostile toward the social nesms of adults. Ne ean
no longer entirvely assept adult staniards hecsuse he sees fnoonsist-
ensies fn the moral eode thwy dewand of him compared with their owm
sotions (5).

P SEATS
Brittain administered a test to 280 high school girlas ¢o detere
nine the extent to vhich sdolesecents were peer conforming vhen cone
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fronted with oross pressures from parents and peer grours. The ine
strument consisted of twelve story situations involving a girl end
& social situation., In the unsolved story situations, the girl had
tve alternate ghoices, one yecommended by her parents, and the other
by her peers. The sudject must decide vhich cholce the girl would
uske. Brittain yeported that the adolescents chose the peer soclety
{n areas vhere the identity needs sye gratified and the status could
be cdtained, The adolescent chose the rarents when the status vos-
1tion rerresented that ¢o vhich one can aspire as an adult., The re.
sponses reflected the sdolescent's nercertion of peer ani parents as
competent guides in 4ifferent areas of Juigment., The choloces also
reflected the adolescent's perception of similarities and differences
betveen himself and his peer snd self and paremts (6).

Rosen 1u his research "Conflicting Group Membership:t A Stuly of
Parent-Peer Group Cross Pressures” stulied 50 Jevish doys snd girls
and thelr attitudes toward "kosher® weats. He reported that vhen the
parent and peer grours &isagreed ebout eating “"kosher" meats, the
adolescent gseemed to egree wore with his peers than his psrents. Rosen
offered the following explanation for this sctiont

In our culture the physiclogieal changes, the lag

dbetween physical meturation and social maturation

asscciated with sdolescence ereates a host of vroblems

for the adolegcent., Iu his effort to cope vith these

problems the adolescent turns to his ege mates for

companionshin, reeognition, and suvrort. The peer

group vrovides him vith a sense of delongingness at a

tine when eonflicting loymlities, identificetion, and

values make him unsure of himeelf, Withim the veer

group the adolescent 4s mble to acquire the status

often denied him in the adult world, s status vhich s

mpore nredictable and based unon values and exnectations
he unierstanis and can fulrill (k2).




CEAPTER IIX
METRODOLOGY

In this chapter are operational definitions; essumntions; see
leoction of samples collectiom of data, including a description of the
instruments and their administration; end the analysis of data.

Operational Definitions

For the purposes of this study values will be taken to wean a
group of eoncepts of personally desireble standards of behavior.
Adolesoence refers to the chronologieal period between child-

hood and sadulthood, arproximately twelve to twenty.
Apgumntions

The following assumptions have bHeen made about the transmission

of values, mothers, peers, and the instruments used:

1 Through the process of socializetion, perents trann;-
nit their values to their children., The peer group
also has some influence on adolescent values,

2 The mother's values are representative of the valuea
of the pareuts, as the mother plays a more vital role
than the father, in the soclalisation proceas.

3 A best friend, named by the girl, {s representative of
the peer group to which she dbelongs.

h The Differential Value Profile - Torm A 1{s & wvalid

29
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and relinhle means of determining parental
values,

5 The Nifferential Value Profi{le -« Form B is &

val1d and reliadle wmeans of determining sdol.

escent values,
Selaction of farmle

For this etudy, the nomulation eonzisted of all the eighth grede
girls, eighty-eight, emrolled in a required first semecter horme econ-
omics course at the Forest Hills Junior High, OCrand Rapids, Miechigan,
There were ten sections i{n the eighth grade class of approximmtely
thirty students each, fifteen boys and fiftesn girls in each section.
The students particinating in the band vere placed in thrwe sections,
the stulents vho requested choir were in three other sections, three
enctions were £illed with students wvho vere not enfolled in either
band or choir, en? the tenth section was for yrewedial students, Also,
all of the stulents were placed in the sections according to I.Q. ree
sults, An atterpt was made to bhave an equal mubep ¢f above everege,
average, and below average stulenta in each section. This gave each
section, vith the excention of the remedial class, an even &istridb.
ution of adilities, Fach eighth grede girl was required to take one
semester of srt and one semester of home econormics. Two sections were
eomdbined for a howe economics slass resulting in avproximately thirty

girls ver class. A% the time this instruwent was arpnlied, six sections,
or three glanses, of eighth grade girls were enrolled 4n the first

sementer home economics elasses. To provide a larger samrle, and to
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avoid having cne-fourth of the mcrulation remedial students (as would
be the case the second semester) the first semester classes were ch-
o=en,
The school {s situated in a3 suburban area that is en out growth of
the metronolitan city. All of the girls are from white families and

range in socioeconomic status from lover middle to urmer middle.

Criterin

All of the eighty-eight girls eurolled in the home econrmics
classes were given the instrument, and of these thirty student tests
were chosen. As a part of the instrument, each girl ncmed her bect
frieni. This best friend was used to renrecent her weer groun. The
criteria for chooring the thirty tects to be used was sirnly select-
ing the girls who h=d nared other girls wvho hed elso taken the test.
Of the eighty-eight enrolled in the class, five wvere absent the day
the test was administered, and five others had urmusatle cunswver sheets.
Forty;five girls indicated their best friend wes not emrolled in this
echool, were in another section and not currently taking home econoui-s,
or were otnervise unavailable to be given the instrurent. Of the
thirty-three remaining instrumeunts, two of the mcthers could not be
contacted for several wee¥s. The remaining thirty-one tests wvere
then selected as the groun to reoresent daughters, their friend's
test was selected to rerresent the veer groun, and their wmothers wvere
contacted, Ome mcther di{d not resmwond to the questicmnaire, so a set

of thirty vere avnilable.
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Collecticn ¢l Tuta

m™.e T!frepentin] Value Profile - Form B wes adrinistered to all of

the girls in three hone econcmics classes during a regular class reriod
and on the esame day. The girls were instructed to fill in the answer
sheets according to the directions:

This test hes L2 statements which ask for scme of your
onininns. There are no right or wrong answera., What
is wanted {s yocur own indiviiual feeling about the
stcterents. Read each statement carefully and then
decide how YOU feel about it. Mark your answer on

the nrorer snace on the ansver sheet.

Use only h2 blanks on the ensver sheet.

If you Strongly Agrece, blacken the snace under SA.
I? you lpree, blacken the snace under A.

I? you Diergree, blacken the snace unter D.

I2 you Ctronyy Dis~pree, blacken the smace unier 5D.

There iz no tire limit, but do not s»end tco rmch time
on eny one item. Tlence ancver every statement. (L9).

A letter wes written to each of the mothers and sent home with
their daughters aleng with the instrument Form A, The directions
were the same fcr Form A with the excention of the length of the test,

134 etatements were on this form as o-mosed to Y on Form B.

Tirferentinl Value “rofiles

The T1~ferantial Value Profile is a v»aper and nencil instrument

designed to measure six value factors: aesthetic, humanitarian, in-
tellectual, meterialistic, =over, and religiocus. Thormas stated the
following definition of each value-factor:

Aesthetic- The nerson nnssescin~ 3 high aestheti-
value 122ks at his environrent and reacts tc 1t acc-
ording to 1ts form, syrmetry, beauty, and harmony.
Ea~h single ex-erience 1is [ :iged Trcm the stand»oint
of grace, syrmetry, cr fitncss. Ie regards life in
its beauty. He may not Ye & creative artist or misi~-
ian, or even effete; he is aesthetic 1f he but fiuis
his chief interest in the articstic e-isndes cf 11fe.
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Rumanitarian « The highest motive for this type of

rerncn is lcve of vec: leg vhether of one or mnny,
vhetheyr contugrl, filini, friendiy, or rhilanthro-{c.
The humAanitarian ran »rizeg cther -ersons as ewla
and 1s therefore hincelf kind, symathetis, and un-
selfish. In 1its surest form the social interest is
selTlons and ten’s €0 anrrcach very cloeely to the
religicus attitude in sore -~c~ulnti~ns. In its
stronger £orm, 1t rust be wore than an affluent
vhilanthronist somfortab’y glving ¢f his merne ¢
cthers. A strong huranitarisn valune imrlies self-
giving at the exwense of cneself.

Intellectunal - The person with a high {ntelle~tual
valye will place ruch ermhasis on the ‘ecoggritive!
aspects of behavior, He will enjoy theoretical -ure
suits, HEe will seek to cbserve andl to reason, FfFince
the interests of the intellectual man are emmiricsl,
critical, end rational, he vill frecuently be a
scientist or rhilosonher. A major eim of life {s to
orisr and eystematize his kncwledge, BHe sees 'reason
for Ixistence' en immortant concern,

Yaterial « The man with high material value looks at
his enviromment 4n the light of the 'dollar eign.’
Feonomic vorth is vrimary. He 4s thoroughly practiosl
and will tend to fulge an event or ohjlect by 1its tan«
glble benefits, lie embraces the nractical effairs

of the dusineas vorld -« the nrofuction, marksting,
end comeunmtion of goods, the elaboration of credit,
and the accumulation of targible wealth, He might
eonform to the prevailing sterotyre of the average
American businessman, He seces material value in

Power -« The person vith & high pover value looks at
evélything as a nctential means of nower awl muthority,
He has an urge for leadership and domination of others,
He sees symbols of mower in everything, FHe will enjoy
eompetition and open struggle vith others, although
this overt demonstration may not alveys be obvious. Ne
vill probably be interested in politics, military nos-
{tions, or such similar rvositicasa, This value may often
find itself cloeely ansociated with the material value
in sowe pooulations,

Felfgious « The individual with & high religiocus value
{8 characteriged by commitment to a Higher Purrose, EHe
48 rystical and secks to eomrrehend the cocmcs as a
whole and to relate himself to ite embracing totality.
Svranger Gafines the religious wan as one wvhose mental
structure is permanently dirscted to the creation oo
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tre Figraet and ahrolutely ertiefving ynlue exnerierce.

The reliciovs man sees something divine 1in everything.

Fe will usmally heve a great faith in God and might

deny audience with anything that would arresr to eever

such & close reletionshin with the Divine, He will attem~t

to relate religiously to objentm and nersons 4in his

envirorment (Lo),
Scorire

The subject was instructed to choose strongly agree, agree, dis-
agree, or etrongly disapree as her resnonse to each item. For each
velue only certain items contributed to the sgcore. The ftems were
scored and each rtrorgly agree end mtrongly disegree was given &
veight of two., Fach agree and discgree resnonse vas given a weight
of one, accorting to Thomes'® scoring rrocedure (49}, The scores

vere totaled, giving a raw acore for each rerson in each of the six

value areas.
Anslyeis of Data

Resnonzes of each of the thirty girls were correlated with the
scored resvonses of her mother and the gcored resronses of the girl'sa
teat friend, using the Pearson nroduct moment correlation (52). Thus,
for each of the gix value arens there were two simmle correlation
coefficients, one measuring relationshin between the values of the
teensge child and her mother and the other hetween the adolescent

end her best friend, who was assumed to renresent the reer groun,



CE*™T"R IV

FINDINGS

The firdirgs geemad to indicnte there {e limited gu-ncrt of the
hynctheeis, The values cf the girle a-re2red mcre clnsely corveleted
vith their wothers' values then with those of their reers,

In the following tetle the coefficients of ccrrelstion cormzred
the girl and friend, end girl ard mwother cn each of the egix value
eress, The left hand colum liests tle value erzag, the widdle cclumm
comrareq the girl with her meer, and the left hand column commares

the girl with her mother.

TABIE 2, -- Commerisons of girls and neers and girls and mcthers values.

Value Gir e and ~eers Girls and mrthers
Aesthetic 0.1099 0.1 ~f0%
Bumanitarisn -0.1%07 -0.1578
Intellectusl 0.1R0n 0.08s2
Matertalistic -0.1024 0.0126

Power ~-0.1720 -0,00%7
Feligirus 0.0459 0,562

a
{ndicntes sipgnificance at the 5 wer cent level

Aesthietic - There wes A nositive correlation between both the

girls £n? their neers 2nd the girls and thelr wmctliers. The girls

35
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and their wothers correlation wag in the significant range, indieating
2 transuission of values from the mother to her daughter.

Mmranitayrian « A negative relationehin vas indicnted between the
girls end their peers and tae girls and thsir mothers, XNoither, hove
ever, wire {1 the signilicent rangoe.

Intellectunl - A positive correlztica was shown botween both
grours, but nrither vere eignificant.,

Mrterialistic « A nogztive relntionchis was indicatod between
tha girls end thedr veors, =] 2 nasicive relationnhiis botveen the
girls a0l thoir mothers but nelther ecores were significant.

Powre « The eorrelationeg of the pouasr valuoe were vegrtive for
both the girle sul thelr mothere an? the giris aud thely friords.

The re¢lnticnghire were not afgnificant in either easo.

Peligious « A signifiennt relationship was shkwn butlween the

giris and their wothers fndicating a traasmission of veluce from

wothers to deughtars.

e ~ ’
Commnplarme o avapnras

The Fellmulng tebls com oarv s the wuwertgte of 4he molhere® gpecres
vith the £xale netlcual overigo, e drtemmined by Thase, The sccle
factore e Posed on & penr of NI nnd a cwaiddacd doviction of 0.

The geetiwtle value of thae podheas {ested wus e slunisrd deve
fation Tolew the forals maticon?) averegs. ALL Soher rotheys® velues
vere oinilor to the naticmal averiges, tostiug £ varinnee of only onee

hlf of one stardard Aeviastivu ¢r less,
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TABLE 3,=« Comparisons of mothers' averages with female mational norme

Somle factors

Etaninard mecores Baninyd scores

A X M P R
90 90
s fg
o 20
75 T5
70 0
65 6s
€0 €0
55 > 55
50 /\ 2 - 50
5 e NN ~ s
k0 - 20
35 33
30 —— 30
25 25
20 20
15 15
10} 10
Mean . 50 Yemnle national norms

Stanlard deviation « 10

Mothers® svereges « « « « « «
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The national norms for Form B are not aveilable for meking sim-
1lar comvarisons between the girls, best friends, and matiomal norws.



CEAPTZR V
SIMMARY

This chanter vill include & surmary and the limitations of this

study,

Summary
The rurpose of this stuly was to determine if adolescent values
more slosely resembled those of their mothers or their peer group.
A non;rarxdo- ssaple of thirty girls, their wothers, and & firiend, ass-
umed to indicste thelr peer group, Vere given the Differential Valuss

Profiles, These instruments were constructed to test six values;
sesthetic, mmanitarian, intellectual, waterislistic, wower, and re-
ligious.

The findings tended to suvrort the hyvothesis that values are
transmitted from mothers to their daughters. The positive correl.
ations were sesthetic and religious, ind{cating that these tvo values
are like those of their mothers. [None of the other value scores were
in the significant range. This heems to agree vith Malm's (36) and
Behren's (L) research, &s they both felt that the values and stand.
ards were transmitted from the rarents, and more snecifically the
eother.

The hmenitarian values betveen the girls and their peers and the
girls and their mothers were both in the negetive correlation. These
inverse relationshivs could indicate that an {ndividual's mmanitarien
values axe not transmitted nor absorbed from either groun. Further

39
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study in thie area nceds to be wade to £ind the source of the huu-
{tarian value,

The intellectual value shoved a higher ocorrelation between the
girls and thely peers than between the girls snd their mothers. Do
girls chose friends vith a similar intellectual adility, and is there
e relationship between the {ntellectual value and intellectunl ability?
Further research is needed to answer these questions.

A negative relationship was indicated bLetween the girls and their
peers and & slight positive relationship betveen the girls and their
mothers in the materislistic value. Do girls want to dress and have
meterial possessions like those of their peers or are the mothers®
desires for material possessions influencing thely daughters decisions?

The powver value indicated an inverse relationship between both
groups. Do dominant {ndividuals echose submissive friends, ad &o
dominant mothers raise sudbmissive deughters? This ecould bde anothey
area for further stuly.

Limitations of this Study

The author would 1ike o briefly mention some basis limitations of
this study. The first limitation s that the girls indicated one girl
vho wvas assumed to remnresent her peer group. This may not have deen
an indicant of her total group.

The sseond limitation of this study 1s that girls, at this age,
are influenced bty many factors vhich eould have changed or influenced
their cholices the day of the test.

Another limitation ¢s that this vas a non-raniom sample and there«
fore gcammot be used as an {ndication of a total population. It eleo
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ves & relatively emell esmwmle couristing of 20 girle, 30 friends, and
20 wothere.

Tt wes assumed that the wothers vere the wost significant parent
4n the trevemiseion of wvalues, however, in some fanilies the fathers
way have more influence and thus have more influence on their dsugh-
ter's values.

This study bas given sorw insight into the adolescent period in
bonterporary America. As we lesym more sbout Doth the stuly of values
and the affects of social change on the {ndividusl, we way be able to
wore sdequately provide guldelines for the sdolescent to belp him
through this transitional period,
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12,

grl
pecr
wothey
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