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Te RUVI'W ¢F LIT RATURE
A.
Comparison cf Former and Present Viewpoints

Regarding Soclal NDevelorment of Children,

In former centuries a child was discouraged from having contem-
poraries about him, lest it distract him from carryinzg out the so-
call-d necessities of life and education and lest they lead him outside
t*2 prescribed moral code of the culture, «c now are beccming increas-
ingly awesre of the importance of peer relationships as a training
cround for acquiring techniques for personal interaction in ﬁany
phases of the individual's life, and for its intluence on the develop=-
ment of satisfactory personality. From the mental health point of
view, 1t would seem to be essential for every child and adult to have
some close personal relationchins with a contemporary (18).

3ince Foreno's study (as referred to by Frankel - 9) on "iho
Shall Survive", interpersonal relationshins have bécome one of the most
important and fruitful areas of investigation, Joclometric studies
have been made in almo:st all areas of behavior, but few have been
rade in the period vhen interpersoncl relations ips are becoming es-
tablished in the preschool years, In Frankel and ‘otachin's swrvey
of presociometric and socilometric literuature of soclal acceptance
and friendship among children, it was noted that "the early studies
(of preschool children) were concerned primarily with developing valid
and reasunuable methods of observing social behavior and orl; secondaril,
with obscrving children's play contacts", It was through these early

studies tiat tie significance of the preschool period was recognized
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as a basis for satisfactory social and personal development., It is
only ir: the last few years, however, that the dynamic concepts of so-
ciometry have been applied to the study of the behavior of young chil-
dren in their play groups. An important beginning in this field was
made in 1942 by F.i, Moreno,

Edward Taylor (19) states that if we are to educate children to
face a wofk-a-day world we must realize the importance of social accepta -
bility in recreational situations, and in the enforced intimacy of mari-
tal living, He further states that when we acknowledge the responsi-
bility of educating for social accestance, we should be prepared to
objectify and evaluate our progress in attaining this progress.

Be

Some Studies in Social Relationships of Children,

le Studies in Methodology.
a. liethods by which social relaticnships were studied:

F.B, Foreno (as referred to by Frankel = 9), in working
with preschool children, asked her subjects to name thelr preferred
companions. Nine series of these verbal tests were then cumpared with
observations of play contacts. In the studies of soclability by
Arrington, Bott, Goodenough and Parten (as referred to by Frankel - 9),
each child in the group was observed for a specific number of short
intervals over a period of time, so that records could be made of the
frequency and type of behavior and of the contacts initiated and re-
ceived., A variation of this method used by Challman (as referred to
by Frankel - 9) consisted in having the observer rapidly check at
regular intervals the names of the children who were playing together.

ifhcugh there are no data on the relative relisbility and validity of






3e
these two methods, it was found that the Chaliman method required only
tvo to tiree minutcs if the number of children in the group did not
exceed 30, whereas using the other method, at least 15 minutes wore
necessary to observe 30 chil-dren for 39 seconds ecach, ‘he Challman
method being shorter meant that the social environmment w-s relatively
more constant at the time of observaticn and so it provided a series
of pictures of all the social groupings from which one could then as-
certain the play contacts of the cdiildren at given moments, If one
wished to study the initiation cf contacts the longer method would be
more aprropriate,

The observations for the research, "Cn the Social lielaticnshi;

of Nursery School Children" by fisther Frankel (9) were made during the
free-play period in the garden of the nursery scliocl, Here the children
were free to choose thelr ovn equipment and companion, An interval of
8 minutes was allowed betireen each 2-minute observation, so that during
the hour when most children were in the garden as many as 6 observatici
could be made, The reliability of the observational method was checked
by having two observers make simultaneous records on two days. Further
more, in this study, a comparison was made first betwecen the socio-
metric test and time sampling observations of children's actual rlay
contacts, The data indicated that these two metiods measured su;ple-
mentary aspects of soclal relaticnships, That related aspects of the
same phencmena were being measured wgs seen in the fact that ehdldren
who ranked hish by onec method of study tended to be hizh in the other,
and that both methods of study found certain children to have the same
friends. In any study of the interrerscnal relations among nursery

school children, Frankel (9) suczosted that both methods of stpudy






L,
are advisable, insofar as tiiere is a differcnce between who the chil-
dren say they like to play with and with whom they actually play,.

The advants;e of the sociometric test is thet it requires such a

short time to administer, The construction of the test for use with
young children requires careful consideration, and research must still
continue in this area in order to determine what forms of questicning
vield the most satisfactory results. In any case, it must be recognized
that sociometric ratings alone are inadequate for guidance or therapy.
The test rmst be combined with tlie observations of the child playing
with his equals gbcut Lim,

The basic assumption of sociometry is that a group consists of
individuals and their interrelaticns., Sociometric procedure is based
on the abilit; of the individual to chioose among people, selecting
those for whom he has certain preferences, In the parer on "A Socio=
metric Study of Children's Friendships", Reva Potashin (16) states
that "the sociometric aprproach may give us important information about
the function of the rclationship within the total environment, but it
canriot show its structure from within, its dynamics, and the qualities
of interaction which it recquircs®,

In the studies on the s ocial relationships among children
attending the Institute of Chiild Study, University of Toronto (15),
the following methods were used: ilarion Gregory in "A Study of Chil-
dren's Behavior with Chosen Companions in an Experimental Play
Situation", observed 1l four-year-olds for four intervals of ten minutes
eachh in an experimental play setting (block building) with a companion
of their own choice. In another study by S.F, Smith (15), on "aAn

Analysis of Verbal lietliods which HNursery School Children Use to Control
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Eachh Otier", 15 children et nursery schocl were divided into 3 groups o
five accordliy to age., In each group’each cldld was palred with each
other child and observed in an experimentol play situation for a seven-
nimite interval, Light pairings were mode for each child,

Regarding the limitations of methods thus far d§=Veloped Read
Tuddenham (21) makes the following statcments: "In stud;ing child
personality, most investigations utilizing reting procedures have d epen-
ded upon the impressions of adults - parents, teschers or psychologists,
However, the inf{luence of other children constitutes a major component
of the social milieu towhich the child rmet adapt and his behavior
with them may differ in many ways from that which he exhibits in other
groups, This important demain is peculiarly inaccessible to the adult
observer, whose very presence alters the situati-on under study. In
o-der 10 investipate those aspectis of child personality which are re-
vealed in the soclal relationships obtaining among children, a method
is needed which permits the children themselves to express thelr atti-
tudes toward one another in a manner which is adapted to their capaci-
ties, which avoids disturbing them or provo_?.ing undesirable atiitudes
of 'tattling! of their associates and widch meets the practical criteria
of ease of administration, quantifiability and reliability of mecasure-
ments,

b, Procedures in record taking:

Direct observation can yield some knowledge of children's
relationsnips, but to observe in order to asvess what interpersonal
structure ciildren are building requires painstaking and impartial
sampling of many kinds of ocesslons, <bservation glvesc lues to the
points at which s;stematic analysis is needed and thus helps in selec-

tion of what to stwly more fully (11)., The following paragraphs
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describe the procedures in record taking which have been used by various
investigations.

In the study, "Inter-relationships in the Behavior cf Young Children®
by Florence Goecdenouzh (10), the tralts selectrd for observation were
a8 follows: physical activit,, amount of conversation or talkativeness
laughter, compliance, and social traits including b.th soclal partici-
pation and leadership. In securing the crizinal observational material
the metaod of short sample was used, Fach observer secured a total of
25 one-rinute observations cf each subject. Each observation was taken
on a different day and a0 two persons observed a child at the same tine.
The order of observation was varied systematically from day to day, since
i£ was thoucht possible that certain forms of behavior might show con-
stant variational trends from the beginning to the end of the hour,

Goodenouzh (10) further states that a truly valid me,sure of be-
havior must be based upon observations taken under such a diversity of
circumstances as to constitute a rerresentative sampling of thie child's
daily life. For certain overt and sirple modes of behavior, such as
physical activity, a glance is sufficient to ascertain what is occuring
at any given instant. For more complex forms of behavior such as
leadcership, a longer period is required in order to classify a single
event with accuracy.

Flise Green (1l1), in her study, "Friendships and Quarrels Among
Preschool Children", used the following procadure in record taking:
Fecords were taken during the free play periols in the norning from
9:30 to 10:30, and in the afternoon from 3:15 to 3:L5. In warm weather
the childrenwere outside on a large pluyground, In cold weather tacy

played inside the mursery school. Teachers were present, but they did
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not interfere with the children unless there was danger of physical
injury or unfairnecss to come child, Each child's record was kept cn a
separate blaik end the crder in whick the children were to be observed
wzs varied from day to day. This guarded agsinst errors that might have
arisen if a given child had always been otserved early or late in the
play period. Space was provided for recording the activity in which the
child was engaged, who his companions were, and if antagonism arose
whether it was expressed verbally, by argument or calling names, by
physical force, such as kicking, pulling or biting, or spatially by
putting out the tongue and muking faces., Social interaction scores
were obtained by first recording on a large master sheet the number of
opportunities each child had to play with every other ciild, the num-
ber of times he quarreled with each,

2., Findings from Studies in Social Relationships,

ae Dumination and integration in the social behavior of jyoung

childrens

Integrative behavior or personality growth, according to

., Anderson (1), "is a process of change in structure or function
that results from increasingly complex relationswith persons different
from one's self, Personality growth cccurs when the individual is able
to seek and to discover or define common purposes in his environment,
Integrative behavior is flexible, d namic, yielding, spontaneous; it
shows no fear of abandoning status, no fear of change. An integrating
person seeks and finds common purposes With another; he expends
energy with ancther, not versus another, Dominative behavior, on the

other hand, is rigid, fixed, static. A dominating person has his mind






0.
made up, has his goals or desires predetermincd, le does nct yield to
diffcrence, He i1s not abandoning his status; he is trying to preserve
status, Le 1s not sceling a better understanding of another nor is he
tryinz to zchieve a redefining of desire values or objecctives in order
to discover a lower comnon denominator of differences. lie 18 expending
energy versus ancther, He is not reducing coenflict, he is elther
maintaining or increasing the conflict of difference, Demination tends
to induce recistance. But resistonce in itself is dominautive behavior,
If the rclative stren_th is too great, domination will nroduce sub-
mission, Resistance and submission are both fear responses; they
show fear of lcsing status quo",

In Jack's study (referred to by Anderscn - 1) of ascendant be-
havior in preschool children the Allport concent of ascendant behavior
in adults was adapted (1) to the levels of preschool children and (2)
to study, by experimental methods, the behavior of ycung children
which secmed to fit these crncepts, But according to Jéck's definition
of ascendant behavior the following activities of preschool children
were recorded as ascendant behavior:

1, A chlld reaches across a sand table and snatches a toy out
of the hand of a commanion and plays with it himself,

2¢ A child acks his companion if he may play with a toy if he
will give it back in just a minute,

The first example is dominative behavior; the second is integra-
tive behavior, The first is frowned upncn and the second is encouraged,

Anderson's study (1) found girls to be significantly more domina-
tive than boys and boys to be more integrative than girls, Dominative
behavior showeu no correlation with mental age nor did it show a corre-

lation with chronolcgical age.
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b. Friendships and quarrels among young children:

According to iary Austin and George Thomnson (2,, per nality
characteristics appear to be the most lLmportant factors influencing
chilcren's selection and rejection of friends. Fropinquity and sﬁjm-
larity of interests and tastes appear to be the next inmpcrtant variables
in the form-tion and prolongation of friendly rel:tions ameng cidldren.
lase of sccial intercourse is another factor dcterrdning children's
i‘riendships.. Tliese findings have important implicatiors for clild
gddance in the home, scuool and community, It appears desirable for
parents to provide home facilities such as play rooms, shops, etc.,
that will make it possible focr thelr children to atiract othier children
into their homes on an informil basis, Over-sclicitous parcnts, who may
restrict the social contacts of Lhelr children on a pretext of safety
or hcalth, should realize that such actions may jecomardize their chil-
dren's chances of forming stable, friendly I;elations with other children,
waen the ciidld's interests and tastes are broad and numerous, he has a
large potcntial population within which friendships may be formed.
when his interest is narrow in scope, this pojulation is much smaller,

From the traditicnal agproach in terms of the "cbjective" faclors
related to friendships, such as eirmilarity of age, intelligence, socio-
econord ¢ background, Reva Potashin (18) says that, we aciieve only a
vague guess that the sociological factors are a little more important
than the physical factors in determining friendshi:s and that friends
tcfxd to roscrble exch other a little, though, not much, The irportance
of these factors shown by others in larger grouns such as the whole
schocl or comrmunit,, is not increased by confining our study to friend-

shirs within a classrocm of limited cultural, economic and social range
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- they still functicn as lirdting but not definitive factors for friend-
siiips. FPotasldin found that a cidild who had a close personal relation-
shidp with anotiicr cidld was generally well accepted by bls classmates,
but the child without a "friend", though he might nct be rejected, was
0t generally sought out as a cormpanion by his clasgemutes, [Hs social
adms and relationships often were unsatisfactory and he aimed to remedy
tris by maldng "unreal" choices, by indicatinz as preferences clars-
mates who for him were irposcible, Instead of choosing from his owa
experience, he chose the stars or idols of the class, with whom he might
have had very little, if any, contact., ile was thus protected from
rebuff and could raticnalize about them as one might above a movie
celebrity,

"A Soclometric tudy of Children's Friend:hips" by Reva rotashin (18)
found further that in the experimental situation friends stayed longar,
talk‘cd more fully and required less adult prompting and direction than
non-friends, There was a freer, lighter tone to the iiicle dlscussion
and a more relaxed, unrestrained atmosphere., The pcorly accepted
cidldren in the group of non-friends carried a degree cf tension to tie
situation, often seemed awed by it and by the crioscn partner and ac-
quiesced to the latter or tried to impress him by showing off, or agree-
ing forcefully with whatever he suggested,

The determiners for the selcclion of friends, according to Challmm
(6) have usually been thought to lie in tie possession of sirdlar tastes
and interests, ccmmuon likes and dislikes and to propinquity. Challman
(as referred to by Green = 11) discovered that children formed friend-
ships with those of thieir own sex and that for beys strength of friend-

siiip incre.sed with oge. ikencss in age, physical activity, and
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sceiabilli bty cpparently influcnccd tiie early friendshin of boys to a
scnettict greater extent than that cf girls, oimilarit; in nental age,
height, extravercion, attractiveness of perstnalily 2s rated by adults
end laughter scemed to play no part in the friendships cf either sex (€).
Both 'ellman (22), who defined a child's closest corpanion as one with
vliom the c¢hiild is seen the largest number of times, mada findings
similar to Chcllivn, as ¢4d Jfarner, Williams et al. (8) and Almack (17).
Furfey (as rcferred to by Crecn - 11) states that non-intellectual
fictors such as comon moral standards, tastes, and termerament were
more imprortant facters than the traits he had measured in the formation
cof frizndships. Parten (as referred to by Green - 11) found that
social participation and leadership among nursery schocl children in-
creased with age. rlay groups were usually unisexual, Dell play
elicited the greatest amcunt of social cooperation and play with straim
the leust,

The nwber of strong friendshins, according to Green (11), in-
crecsed rapidly from the third to the fifth year level., The increase
in the number of friends frem tuo to three years was duc Lo an in-
crecsed nwber of playmates, but that after this age it was due more
and rore to an increase in friendship for a fow particular children,
vMile strength of friendsidp was nct sacrificed to number of friends,
neither did a lurge number cf friends insure strong friendships with a
fou chlléren, Girls formed more friendships, but boys formed deeper
friendsidps. It is a well known fact that girls are more advanced in
piys cal development than boys at the sane a.e, and that tids differ-
erice tegias Lo aear in early childhood, 3tudies of metor developm-nt

and of speech shiow that girls begin to walk and talk earlier than boys.,
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It is possible that girls likewise mature at an earlier age in their
social relationstips,

The tendency for children to decrease the nu.ber of different
companions as they grow older, and at the same time to increase the
frequency of their corpanionship with a few individual children, suggests
that developrment in social relationships, like that in phrsieal, motor
and mental traits, procreds from general to specific,

Gocdenough's (10) study of anzer in children is one that has nuch
bearing on the topie of quarrels, lHer discovery of a decrease of un-
directed enerZy, an increase of retaliative behavior with age, and the
greater frecuency of outburst for boys are of particular irterest,

She found that boys quarreled with more individual children, and that
they also formed a greater number of antipathies, This vas apparent at
practically every age level, Q(irls reached their pezk in muiber of
different children quarreled with at three years, and boys not until

a year later, Any group in which boys formed a part had a higher fre-
quency of quarrels than a group composed only of girls. s a general
rule in the boys-boys group and the girls-girls group, the age groups
that played together most frequently also quarreled tcgether most fre-
quently. Tils was particularly ncticeeble at the older ages, Tids
sugzests that quarreling is a part of friendly social relationships
for children of these ages, otrong friends quarreled less frequently
in pro-ortion to the amount of time they plaved together than did weak
ones, £Even though they were guarrelsome, thesc chdldren accepted many
more of their opportunities for playing toretihier thgn did the weak
friends or the grours as a wiole, Inability to play peacefully together

does not break up iriendships at these early stages,
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Parents and teachcrs need not take childrean's guarrels too serious-
1y or emphasize them by pronibitions, because cuorreling is a social-
izinz agent and enmities are not likely to recult, lay that includes
ouarreling and makin: w-, 1is exéellent training and probably teaches
children to minimize their grievances and to be peod sroris.
c. Social recognition a-ong ciildron:

According to Fartra hards (12), the child whem other children
like and scck as a corpanion is succescfully bullding up desirable
patterns of social behavior, ifrom the a ult's point of view his habits
and atiitudes may not annear satisfactory, but his cwn social group has
placed its ap.roval on his manner of workdng and plairng with them and
from that standpcint his behavior may be called ndecquate and efficient.
Yence a sipgnificant criterion in an an:raisal cf the soci-1l behavior
of growing cihdldren is the amount of recogniticn rece ved from the
group with wicm the childrenare in d:dly cont-ct under a variety of
conditions,

in the study on "locial Skills and 4ctivities of Socialiy Accepted
and Unacce;:ted idolescents" by “eward 3, Bretsch (7) it iz stated
that tne relationship between social acecentance znd the number of
activities participated in, was significantly rositive, tiough low,
In all cas=s, a greater percentage of the well accepted groups than the
poorly acce: ted grouns indicated that they could peorform socisl skills
avercge or above. A sex comparison revealed that 2 ¢reater percentage
of girls than bo,s rated themselves as vocsecodi | the & cial skills
average or above, 1t is important to neote that in ncne of the social
sidlls listcd did the poorly-accented group exceed the well-accepted

group. Uthereas the present finding: eur-ect t'at those npurils wiio were
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accepted by their classmates mar have hesn selected us associales because
cf their ability to perform somo of the scelal sidlis, 1t .ould eeem
reasonab le to nresume that one avenue of nromcting better adjustment
of the school purils 1s that of teaching them ecelsl skills which will
enable them to function effectively in esocial situaticns,

Since the success that one has in the performance of soclal skdlls
may tend to deteridine his feeling of well-beins, the poorly accepted
vunil may have one strike acailnst him, Strang (as referred to by
H.3, Bretsch = 7) supnorts this thesis thus: "Fart of the unnecessary
tstorm and stress! is doubtless due to lack of knowledge of the anrroved
behavior in certain socinl situaticns". These fe~lings of failure rmay
be the very cause for the adolcscent's lack of persevering in develop-
ing scclal skilis and thus suigests that the sehocl has a respouei-
bility in heloing the adolescent achieve some coiretence in these areas.

These studies were made with older children bul the findings are
elso an lieible to the younger children,

de. Characteristics of childrene njoying "iczh status in their peer
grounss

Investigators swch as Bott and Moreno (as referred to by

Frankel - 9) have frund that children in nursery school groups develop
what is termed sociometric status. By this i1s neant that some children
were hichlv accepted by their contemooraries and had more friencs than
did other children., A child was well accepted in a group much more
because of what he was snd what he did which won the adumiration of
others than because of what he refr:aincd from doinz, 1In other words,
etrong, pesitive personalit; traits ere more lmrortant than negative

virtues, TIrom tiis sistement it fellows that any type of moral or






roli ious education which places grezt erihosis u. n docility, nicety
and submicscion to authority may be a hendican to a child's social
accertanee (0, €y 7).
ro.ularity is not the superficial thing it is often asswned to be,
but it is ruther tied up with the moot basic treits of nersonality and
character, From this it follous that tue winning of friends is nct
rearly as easy as popular writers »oulld hve their re.ders believe,
but 15, instead tie concecuence of a good generzl development and pre-
paration for all the problems of life (15, 9, Y)e ‘qually importaut
ere strong, ;ceitive traits end friendly atultudes, It is s.gzested
by Tuddenh:am (20) thet tie probvlem of securiig group a-.roval for a
boy is one cf conforring to a ciearly dcfined group of traits for which
he may or may not possess the requisite stren;th end motor skill, For
a girl, the problem is more one of adpating to a coutinuously cuuenging
set of values which are never as cleer.y defined as tliey are for the bcy.
In the study "roywlar and Unpopular Chiil ‘ren, A Socicmetrie Study™
by Ierl Bunney (0) ten personality traitesyacrones of pepular (older)
cidldren were described as follows:
1, thysical health and vigor - ihe presencz of wicse factors
prerare the vway or make possible the greatest use ¢f tne's talents
=nd otiher person:zl assets, Aside from the lack of enerygy necessary to
male social contacts, a poor pliysical conciticn cften increases irri-
tability, a fecuiing of depression, and cilicr kinds o°f rezctions which
directly i terfere with friendly reloti nagtds.
2e Conformity and group identificaticn - Sccilal acceptance in
any group has zlways depended vpon a certedin sinirmm degree of conformity

with group custorme, traditi-n and veluce, {ue indivi ltel who possesses
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growy rel-tionstl se Lack of depeniabilit, cuvs at t.e heart of friend-
1l; relationsihips,.

nicnce on clhers for aslist-nes il emeliond soport.

seeks the compardoenchiy, encouragiment and emotional

su;ort of clhiers is rch nere 1itcly te vin frionds thon tiue one vho

vants w pliy e lons hund or Lo Lo silf-cufficient, I meodin

3 2 olbers
9. roviding ney excerlence {or ot tre - Being a source cf new

interest to others is plaeed Lijh in tihde sories of triit s,ndrom-s

~

re oted to Loe winmdng of fricnds,.
10, ovcled service notivation and ~n atiitvde of poetdl! touords
oulers - liie ajex of tie capaciiy to .in frizn:

5 is a geruine desire to

hels othwers and a cincers intercst in thoir seifare, It iovelves the
A
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fdentification of one's self with the interects nnd neels of others
wio arc outclde the circle of one's famlly, as well as those wlo are
inclu’ed in tlis circle,

Lher stdies (19, 22, 15, 20, enliyhiten us further tircugh the
£oll virg firdirss: In uncelected clogrrooms a si_ndficent relaticn-
owas found beben mental aze and sociol selection, Present day

cironol dcnl age wromoticn policies in nublic schiocls are based on tre
acown, tisn thob »uazils are more socially

accoptetle to those of their

()

9
ot chranclssizal age. fueh charnctoristics as helizht, mental age,
pisical atiracbivenes, friendlincon, pood spertnanchip, competence
2t ganes, illingness to tole charcac and leaderstip are fuctors also
founl to be roloted Lo suclal azccentince maen] peer grours,
C.
specific Studies On Thae Inftiaticn ©f Cocinl Centocts

In Children,
1. The "Coronch- Abidraral Tattein in the Secial Dehavior of Youn
Galldren by Tary “hilte and llircld Willisne:

The jurrso of thds invostigoation wos o stud; the aporoach-
withdraonl pattern of behovior of | cung children in sceial situations,
The term argreach was usad todencte mattorns £ behavicr Tu whdch the
chlld partici .ates. It moy be of may kindz, viz,, livsical, verbal
and the 1ive,  Tach chil? nvyr oworess thce polb rns

b voricus atti-

-

-

tudes gsueh as g ressivencrs, dordnanee, friendliness and cooperativeness,
n the anzl;siz the sceial contact was mude the basls. Though,

in corinler cdtuniiens, thic noy be difficult to define, the generally

overt natura of the centrets of young cidliren makes it f+4irly observa-

ble, Tn goneral, the "contact" was defincd as a reriod durdng which






a chili's regronses are nrivarily directod tos-rd ancther chill,
Tech child ws Ju’sed on the dejrez of reocl’sn in hic contacts
.l cu the frecvency of his contacts, The ¢.iren of contect wos meocured
by a new device dovelnrad in the sotody, ive eriicria of Jegree of
2onmoac wiore, (o) inddiatling a contact, (b) porticication in the con-
tact cver o pericd of tinme, and (c¢) scclding ncuivit; to continue it,
The fol0 ainz gredstions of degree of anrrench ver: need g a basig:
1, The cuild init{ates, marvicirvates and activ 1y s=2ovs to convimie
tl.e contacta,
2., The child inditiates, partici ntes in, buf d-rs not activelyr
seck Lo contiaue the contact,
3. The ciiiid does not initiats, but pirticivates in -nd secks to
to continue tie contocet,
Lo Ime ciild dees rot initiate, bnt prrticinntes cocperatively
withiout secking to convinue the contact.
Se ilie ciiild dees not initiate, but acee;ts contnets nascively
wilhout parviciz~tion in or desire to cortinue thom,
Ue Thie clild cbserves the activity of others withruvt initialdng
a contaclt or without any othier child ceeking to inftiate 2
coutct,
7. ihe c¢hild avoilds contact; he sesks activairy to L auars,
There were no a»:arent sex differsnces in either delre- or
nu.iber of conbgets,
2. ihe Inliletion of oceial contacts by rrescncol Coildren by Alma
Perr. rc-ver,

e devalovment of a techindoue fer the obrervotdonsl cindy cf cne

Jo

arect of goclal behsvior wzs undertalien in this study, A special form
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18 prenared and a sim 1e cole devised, whereby tie cbuerver ceuld
check eaci irdtiation as it occurred, The initiator of tie contact,
the recinient of tis contact, and the fact thnat the contect involved
matericl or verbzl element cr both were srecified., T.c r:sponse to the
contact w-s alen roecerded in terms of ne rec-enct, accertonces and
resist necc,

Tre thirt--tvo oldest chilirrn in the tie nrrsery school grouns at
ths Child Develernment Tnstitute, Teachers! Cellose, Colurbia University,

4

vore stuled, Their sges ranced frem 26 to 'S menths, Five minute
recor!- yore mrde on ecch child during the rerlod of corntawecus playe.
Tn rddition to thrse, o cecend cbserver made cbservaiion:s,

There 1ng a vide ranre in the nurber of cortaets initiated by the
children, Tie averare nber of conteocic rer five wminutes varied from
1,02 40 22,61, The mean for the groun w~rs 9,56, There was a distinct
tendenc:s for the nusber of coatacts to ineronses ith ~pe, a finding
wiienh vas exnected,  Childr-n who avera ed tho smallect muber of con-
tacte ror fivae miacios vialed most in number of coutncts from cne
cheervation sarple to snether, Thera was alee wide variation in the
groun as to the seleciion of chlldren =ith vthom socisl centacts were
irdtlated, Zore ctdldren exhibited greet nreforence in the matter,
inftiating the larger percentace of their contzcts with a chosen few
vheress others initiated an equal propertion :ith all children, That
this behavior trait wns a functien of nersenalit; rather than a func-
tion of ace or mean number ¢f contacts wis indieated,

Tt w=3 found that one child initiated onl’ half as many contacts
as he reccived, while another initiated three times as many as he re-

celved, Unusual aggressiveness, in thes ense that the child initiated
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oy eortacis, vas neot alue, s accoimaniod B A Bigh mean neter of con-
trete,

The jourcver chiliren, in feneral, weed 2 hipher Lercontage of ma-
terinl countacts in treir initisticns. Lo olier ~reus ¢f crildron, con
the other bandy wsed e nigher percortose of v ortel conteocts, lLicither
groun used U e Jhiyoical cunbet in o large wroscrtion of the cascs, but
it wue wore freguently used by the jmunger ¢'dléren,

a0 ot dnterestiiag contrasting tend-ncies vere found in cer-
teln cull’rea vlen ihelr resnonses to other children, and respo.ses by
ouier chiil-uon Lo tham were considered, An inclinati-n to withdruw
fron the group, or periaaps an indifference to the socicety of otlers
ar.l an apsor lion in seif actdivitices, was indicatod by the chdld wio
accenutled a very high ouercentage of her contacts, ani resisted cr ignored
an incigndiiecant morber. The inoffccetnal tme of persenality may ve
founl in the child vhose initigtions were conctantly ignorec,

There was great diversificati-n among the 1 bers of the group as
to the resistance to cther children, end the rezisuaice arouced in othar

cidliren, Coxme children resisted many contacte, but scldum aroused
resistince in otlers, The roverse may be trie, or we msy find e child
not onjy erousing resictance in others, but resisting mony contacts
also, (me smzll child, who had lived a purpered life previcus to en-
tering tre nursery school, rrob-bly had never shared a toy, Quite

abiwrally, tierafore, the rmere foct tiint nether cidild was using a play

tiing viat che disired did not deter l:er from trying to cobtain it, The

persentoge of hor resictee responces was hLigh, for shic roefuscd to giw
un ary yplaytuding An hier possessior but her percent-ge of resistance

reszonses arovced wag stili bigher, bediny mere thon couble the mex

percentage for tine groug,






IXle A O1UDY Ik 50CIAL BrHAVIOR o F YOULG CHILOSL,

" A
ihe Problem: A study of tymes of social approaches te peers imdtiated
by nursery scheol cidildren and tynes of res;cnses they elicited,

Ba

Defini tions: An "app.roach', as treated in this study, represents any
occasion in which, to all appexnrances, there w,3 a ccntact or attempt
to make contact with ancther cnild., 7This includes all cooperative,
organized play, sharing of materials or activity, physical contacts,
conversaticn, "onlooker" activit, and watciing.

A "res;onse" re;resents any occasion in which, to all ap,e:xrances
tiiere was an affectionate, friendly or neutral acccptance or a sign of
refusal or hostility tow:xrd the child who makes the approach,

Fegs Approach
wallace:s During story he puts Carol on ithe back and says "Little Girl",

simidiing at ler,
beZe 1lespoOlSE
Carol: "I am not a little girl", turns her back to i/aliace.

C.

ibjectives: The gencr-l cbjcctive in this study was to explore various
kinds of eocial approaches to peers and responses which preschool chil-
dren use with tielr peevrs., Specificall, the stud, utlerpted to answer
thie foliowing questions:

le To what exlent did preschool children initiave social contact

with their peers during free play periods in the nursery sciiool?

2, Did the frequency of anproaches vary with time iatervals during

tue play period?
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3¢ #What types of social anproaches to peers were made by prescliool
children and what kinds of responses were ¢licited?

Lo To what extent were tie various types of ap: roaches used by
different individuals?

Ye which types of approzches most frequently elicited favorable
responses? Unfavcerable responscs? Lo responscvs?

ve were the frequencies of various types of anproaches related to
the peer wlio was apnroached?

7. Jere the types of responses elicited related to tiie peer who

was responding?

Procedure:

1. Selection of Subjects.

The selection of tie subjects was made aifter some preliiine-

ary obcervation had been done to deterrdne waich childran provided a
contrast in extent of social a;nroaches marie to tiieir peers,

The subjects in this study were four nursery ccnool children,
three boys and one girl, who were enrolied in the .dcligan State College
Wursery school, School of rome lkconomics, In this study the; will be
designated as Wallace, Jonn, Benny znd Betty. Jchn and Benny were
selacted as subjects who tended to muke many ap, roac:es; the other
two, as subjccts who tended to make few ap roaches, Thelr ages gt
thie time the study wis done were as foilows: vallace, four years and
eight months; John, L years and 11 ronths; Benry, L years and 4 mont's,
and Betty as U jyears and L menths,

Three of these children came from famiiies in which tine father

held professicnal positions and one in wihici: tire father was a businessman,
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Their ordinal position in the family was as followss ilallace, y unge:zt
in the family, 'ith two brothcrs, eizht and eleven years old, John
and Detty had each an older brother. BEeny was second in a family of
four chiliren, !'is elder brother wis five years, one sister was two ard
a half years old and another brother was one vear and a half,

In terms of previous nursery school experience the group was quite
varied. For “allace, it was his first term in nursery school, for
Benny it was his sccond term. John had had four terms! experience in
nmursery school, while Betty h-d had eight terms there,

24 licthod of Collecting Data:

The method cf record taking wus an anccdotal record, The
observer followed one chiild at a time, fer fifteen rinutes, and recorded
as fully as possible tne apsroaciies whicn the child made to his peers,
together with the responses of tlie children with whom the child under
direct observaticn eame into contact. The observation notes were headd
by the child's nome, the date, and time of the day. <li approaches
made by’the subject were recorded cn the left hand side of the paper,
and on the ri ht hand sicde the re:ponses were noted down,

In the spring <f 195L observations were made tiree days a week
(Menday, Tuesday and Thursdar) from $:30 a.me to 11300 a.me until 17
fiftecn-minute cbeervations had been made of each of the four subjects,
Cuservatiuns usnally were taken during the free play period, which was
carried out eitier indoors or outloors, As much as possibie observations
vere rotated in such a way that each day's obscrvation began with a
different child. ‘'lch child was observed two tc threc times during
every interval of tie observation period of tie study. In a few cases
adjustments in record-taidng srere necessury because of the absence of

one or more children,
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Findings and Intorpretations.
l:e findings are presented in Tables I through XII, each omne
belng followed by a discussion.

1. ¥xtent of annroaches:

T3LE I
Tot:1 Arproaches lade by Tach Subject in Iach of ixs

Consecutive Intervals Muring the Play Periods,

ArrPacaGiile Lo BY

T Wallace Johin  BSenny Betty Total
9130 - 9345 6 10 <2 6 Ll
91l5 «10:00 9 10 20 1L 53

10:20 =10:15 1 10 14 6 LL
10:15 10130 11 8 15 11 LS
10135 -10:L5 11 9 20 14 5L
10:45 =113 19 7 1) 8 L3

* 1 ] E) 3 3 -
ihuring each of these six intervals each cidld was observed an:trox-

inately ecunl nuber of times throughout the study. JSince betwecn
11 and 12 o'cleck some children were cbserved more often than cthers,

the time intervals during this hour were orditted from Table I,

Table I, above, shows that there wzs no definite pattern which
was comuon to all four subjects as to the number of aprroaches made
b, thexr_x durinz tiie six consccutive intervals durirg the play perlods,
Toking eac!: child individually the table shows tliat woliace made an

increasing number of approaches as the time of the day progr-ssed
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wiile Joim had a slightly decreasing muber of aproaciies, Tuis mizht
be explalned by the fact thaot allace probably did ot quite get tie
"feel" of things in the early part of the morning., After about a
half<hcur "warming-up" period, he started t~ pick up frem there, taat
is, he was mcre in the mo-d to male socizl contacts. .ince .allace
was new in the group he probably was not entirely at eace in the school
during the first pert of the morningz. John, who usually entered early
into vigorous play, decreised his number of ar-roaches as the day
progresswd, probably because he was becoming fatipgued., In Beruy's

and Betty's cases thiers were no nattorns which could be chserved,

TABLE II,

Frequency cf Arproaches llade by Fach Subject in Tach Fifteen-!dmute

Cbservation,
(B3 VATION Wallace John Benny Betty Total
No. 1 L 3 5 3 15
2 2 7 7 L 20
3 2 3 L 3 12
L 2 L4 L 3 13
5 2 5 6 3 16
6 L 6 5 5 20
7 2 7 5 3 17
8 5 L L 5 18
9 L 7 9 8 28
10 5 L 5 L 18
11 7 6 3 5 20
12 L 9 7 8 28
13 8 6 7 3 2k
U 7 5 5 3 20
15 N 5 7 L <0
16 7 3 9 5 oL
17 5 1 8 3 17
TOTAL (N 5 105 72 336

AVERAGS, L35 5,00 6418 L.23
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vallace and Lottty made the leazst nuber of apyrouches per fiftecen-
minute oocervation, i2llece nade an averase of Lo35 aproaches per
fiftcen-rinute observation an! Betty rade an average of Le23. Jchn
‘had an average cf L,0 awroaches per fiftren-minute observation and
Benny had the highest averaze, wvhich was 6,10,

This data might have been affcected by the follewing facts:
wallace was new to the nursery schesl, ‘istally chil”ron ho have hiad
no previous nursery school experience have a smoller average of social
contacts than do children who have previouncls attended nursery schocl,
Ti:e lalter have had rore omortunity to practice making soclal approaches
and more op.ortunity to have made friends. Ilowever, LBetty who had
had previous nursery school experience had almost the smie average as
wallace did, probably because she was witudraim, ~ccording to her
nurscry sc.col records she had been attached more to the adults than to
tihe children, .he had made few effcrts to en;roach her pcers until
only a few montns bofore the stuly was don:c,

Regarding John's average, which was culte clcse to /allace's and
Detty's, the writer noticed during observations thnt rany of the chile-
dren in the group made many apyroaches to Jolin, These aproaches made
to John, hovever, uwecre not vithin the scepe of her sindys, nus 1t was
quite clear that Joimn ¢id not have to make many a;;rocclies le enjey
social contacts with kis peers, Tiils may have been due to thie fact
that he exercised leadership in a quiet and sceningly efi'crtless mannern
i'e was resourceful in sugjesting play activitics that 2o caled to his
peers. He occrsi nelly called his plagmiatos by special names such as
"Toddy Crack=Curn'", This scermed to please tbenm, oich friendliness

rade him sought out by cther children
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An opnosite case was Beruy who made tlie largest nuler of approaches
probably because he was very eager teo muke social contacts, but because
otliers did not often apnroacn him he "went after" the other children,
2, {nds of approaches and roshonses made:

The categories listed below of aynroaches made by the prescha 1l
cidildren and the responses that they received from their peers were
sugrested by the data themselves, rather than being a preconceived
classification. In the classification of the approaclies and responses
observed the judgment and discretion «f the observer were assumed to
be reliuble and consistent, Her decisions took into account, as far
as she was able to discern, the feelings of the child involved in the
situation, :ometimes the concept of a whole situation can be Judged
better and with more accuracy while it is being observed than from a
written or verbal record of the situation, Good observation of cihdldren's
bechavior 1s at once the most exact kind of reporting and the most exact
exsre.sicn of feelinsz, This reciires not only getting on paper the
actual words the ciild says or the obvio:s actions he performs, but the
more svbtle characteristics of facial and postural expression by which
he reveals his pleasure, dissatisfaction, fenr, yearning or inadecuacy
in relation to the ev:nis taking place.

The various kinds of apmroaches used by the nursery school chil-
dren vere swmurized and clas:zified as follous:

Ao Affectionate
. Patting
Idtting lightly

Cares.ing the hair
» lHolding hands

Lo
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De rFriendly

1, Cormenting on another's aclivity

2. Zitting or standing near

3, roiloving the lead of anotucr

L, 5.4ling

Ce Joining forces with anotler

0. iiequesting attention

Te Yclping

8, Recuesting help, faver or covpany of annther
Je doining in on play

10. Floaying tricks

11, ciffering sometiing

GCe sutral

Soacsting

Loolding at or :milching

Taliing to

. Attracting attention by other means such as lauching,
maldng noiscs, etc.

Jonsd DY TN A I S

e Unfriendly

1, Criticizing others

2. Shaking another vigerously
3. Tezsing

L. Snatching

5. Dordnating

6, Pushing

. Cnalienging

)

8. Interfering with plar
9. Turoving tuings

B, llostile
1, 'dtting anotler.
The various kinus of responscs used by the nurcery schocl children
were also swaiarized and clascified as follous:
Ao Affectionate
1, futting arns around
2o Patilng

-

3. ilolding hands
B, Accosting

1. Angwering when talked to

2o Acceptiny crorwany of another
. scceprting help of anctler
4, Sriling
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o Listening to
/.
\Jn
9e

10.

busidig, hituing,
Talking to

Ignoring

1. Lot talxdng to

fecentinge offers or orcers

Giving requested attention or faver

injoying cormany of another

tickling rlayfully

from another

2, Mot noticing nor looking at

3. ot answering

e Hefusing
Refusing
Pushing
Refucing
Grabbing
Refusing
Refuting
rrotesting
Cryirg

Fvading strike

o\l
L]

Challenzing

to join furces

teo let child Jjein in

things or throwing tiien back

to accent help or object offered
statement

TaliAdng or answerily angrily

3. Chwsing anotier angrily
L ‘n'ivinb another away
Se Zrdering another to stop
6, lurning or going away

7o iiciing

8. Hitting buck

Table III shows that "talking to" was tue approach which was used

most often, 15,2 % of tihe time, by all of the children,

friendly approach,

This was a

The following group of ap;ro~ches ranked next in frequency of usec:

"requesting attention", "cormenting

"snatching", "teasin;", "sitting or
These wcre used LLeY» of thc time.

the friendly type and 27,5, were of

on another's activity", "helping",
standing near" and ";:laying tricks",
Cf thcese approaches 72,254 were of

the unfriendly t;pe.
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T'BLZ ITI.

The Frequency of lach Ap roach, According to Tyoe, Used

by Each Zabject.

30.

ArFRUACHLL, eccording to

Frecuency

t,pe wallaCce Jolin Leray Detty Toval
A. Affectionate 5 1 12 3 21
1. Patting 1 1 1 3
2. Kitting lishtly 2 1 12 1 1L
3, Playing vith hair 1l 1l 2
L. Pugring or holding hands 1 1 2
B. Friendly 35 L5 L 35 159
1, Commenting on another's
activity 13 1 2 7 P
2. 5itting or standing near 3 8 7 2 20
3. Following lead of ancther 7 L 1 12
Le Smiling -1 3 2 6
5e Joining forces with 2 2 L
6+ Requesling attention 5 5 6 9 25
7+ Helping 3 7 10 2 22
8. hequesting help, favor or
company 1 1 2 10 b
9. Joining in on play 1 8 1 10
10. Playing tricks 15 N 19
11, Offering something 2 2 L
Ce Leutral 21 15 15 18 69
1, Boasting 11 11
2. Looking at cr watching 3 3 6
3. Talldrng to 10 12 12 17 51
L. Attrecting attention 1 1
D. Unfriendly 11 20 31 15 77
1, Criticizing others 1 1
2, Shaking another vigorously 1 1
3. Teasing L 6 6 L 20
L, Snatching 5 3 10 L 22
Se Dominating g 2 7
€. Pushing 3 1 1l S
7. Challencing 1 2 2 S
8. Interfering wita play 2 8 2 12
9. Throwing things at another N L
E. Hostile 2 L 3 1 10
1., Hitting another 2 L 3 1l 10
TOTALS Th 85 105 72 336
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The grour of anproaches t.aird in frequency of use included "hitlin;
1ightly™, 'reuesting help, favor or company of anothoer", "interfering
with play", "following laad ¢f ancther", "to:stiag", "joining in on
play", and "hitting anotlier", These were used 24.7» of the time,

About 60,27 of tliese ancroaches were of the affectionute and friendly
type, vhile 39,85 were of the neutral, unfriendly und hostile kind.
Thus we £ind that this group of children used friendly ap-roaches U47.3y
of the tine, unfriendly cnes 22,9%, neutrzl ones 20,67, affectionate
ones 6,3% and hostile ones 3,0/,

Taldng each subject separately we see that iwallace uced "commenting
on another's activity", "boasting“,'"talking to" in almost equal numbers
of times, These stood out as his most frequently used ap roaches,
Togetler the’ made up L6Z of all his approaches, "Following the lead
of another", "requesting attention", "snatching" and "teasing® ranked
next in frequency. These made up 28,35 of all his asprosches, As a
whole, Wallace used affectionate end fricndly apprcaches 547 of the
time, 28,3% of the time he used neutral ones and his unfriendly and
lostile approaches vere used 17,5, of the time,

Join used "playing tricks" and "talldng to" the greatest nwber
of times. Tozetier they made up 31,7, of all his approaches. lext
in rank were "sitting or standing near", "he¢lping", and "teasing';
these made up 24,7, Third in frequency were "recuesting attention",
"dominating", "following the lead of another" and "hitting another".
These mode up 21.1,;s AS a whole, John uced friendly and affectionate
aprroaches 54,1 of the time and 28,2, of the time he used unfriendly
and hostile ones, and 17.6% of the time he used neutral approaches.

"Talldng to", "hittorgz lightly", "helping", and "snateling" were
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the approachies most frequentiy uced by Bemr, Together they made up
36.5,5 of all his ap roaclics, hext in frequency vere "juining in on
rlay", "intcerfering with play™, "sitting or standing ncar","req<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>