THE VIEWS OF PARENTS
CORRELATED WITH THE BEHAVIOR
OF NURSERY SCHOOL CHILDREN.

THE BEHAVIOR OF NURSERY
SCHOOL CHILDREN AS CORRELATED
WITH THE VIEWS OF THEIR PARENTS
CONCERNING SPECIFIC BEHAVIOR
SITUATIONS.

Thesis for the Degree of M, A.
MICHIGAN STATE COLLEGE

Helen Louise Ewing
1941



THESBIS






THE VIEWS OF PARENTS CORRELATED WITH THE BEHAVIOR OF NURSERY SCHOOL
CHILDKEN,

THE BEHAVIOR OF NURSERY SCHOOL CHILDREN AS CORRELATED WITH
THE VIEWS OF THEIR PARENTS CONCERNING SPECIFIC BEHAVIOR
SITUATIONS,

By
Helen Louise Ewing

A THESIS

Submitted to the Graduate School of Michigan
State College of Agriculture and Applied
Science in partial fulfilment of the
requirements for the degree of

MASTER OF ARTS

Department of Home Management and Child Development.
Division of Home Economics.

Junse, 1941,



THES!IS




ACKNOWLEDGEMENT S
I wish to express my sincere appreciation to Dr, Irma - Gross,
who acted as advisor throughout this study; to Dr., Marie Dye, Miss
Catherine Miller and Miss Ruth Wagner who also gave helpful critie

cisms; and to Mr, M, J, Drethsar who acted as advisor for the stae

tistical work,

1L
136820



TABLE OF CONTZNTS

LISTOFTABLESOOGOOC.IQ.Q......O.QO.OQ.O
Chapter
I, INTRODUCTION,

A, Purpose of Selction
Be Statement of the Problem
Ce Review of Literature

II, METHOD USED IN THE STUDY

A, The Choice of Method

Be Choice of Subjects for the Study

Co Formulation of Parents Questionnaire and Nursery School
Observation Sheet

D. Method of Recording Observations

B, Mothod Used in Obtaining Parents Cooperation

Fo Devising Method of Scoring Returns

III. THE FINDINGS OF THE STUDY.

A, Statiscal Analysis
1, Method of Analysis
(a) Re-ranking of Parents' Questionnaires and
Nursery School Observation Sheets
(b) Rating by Jurors
(1) Nursery School Observation Sheets =

Page

0

11
14
15
17

19
19

19
15

Children's Rating in Relation to Jury Rating 20

(2) Questionnaire for Parents = Rating by
Parents in Relation to Jury Rating
2 Findings
(a) General Results
(b) Intensive Study of Results
Be Cgse Studies

IV, SUMMARY AND CONCLUSICHNS,

A, Restatement of Original Problem and Summary of Findings
Be Conclusions
Co Recommendations for Further Study

Appendices,

Appendix I, Bibliography
Appendix II, Copies of Questionnaire, Observation Sheet, and
Ietters
Appendix III., list of Schools of Jurors
Appendiz IV, Tables
Mean Jury Rating on Observation Sheet and Questionnaire
Rating of Children and Parents on Problems

Iv,

23

27

27
31
36

43
45
46

48

50
51
52
53



Table,
I.
I,
111,
v,
Ve

VI,

VII.

VIII,

IX,

X.

XiI.

X III,

LIST OF TABLES

Ages of Children during Investigation , «
Parents Having College Education o ¢ « »
Occupation of Farent8 o« o ¢ o6 06 0 0 o
Number of Children in the Families , , .

Nursery School Training of the Subjects ,

Rating by Jurors of ltems on Ybservation Sheets

for Nursery School

Children's Reactions in Situations on Observation
Sheet for Nursery School « o ¢ o ¢ ¢« ¢ ¢ ¢ ¢ o o o

Rating by Jurors of Items on Questionnaires for
Parents ¢ o ¢« ¢ ¢ ¢ ¢ ¢ ¢ s 0 06 6 06 006 06 0 6 0 o

Parents' Rating of Items on Questionnaire for Parents .

Rating of Parents' Views and @hildren's Behavior
Correlated . ¢ ¢ ¢ o ¢« ¢ ¢ ¢ ¢ ¢ 06 ¢ 0606 06 ¢ ¢ 0 0 0

Range of Scores of Fathers' and Mothers® Views and
Childron'l Bohavior' ¢ o . ¢ o ¢ ¢ ¢ ¢ o o 0 ¢ o o » o

Mean Jury Rating of Observation Sheet for Nursery

School and Questionnaire for Parents

Rating of Children and Parents on Problems . o + « .

Ve

e o o 6 o o o

Page,

10
10
11

21

22

24

27

32

53



THE VIEWS OF PARENTS CORRELATED WITH THE BEHAVIOR OF NURSERY SCHOOL
CHILDREN,

CHAPTER I,
INTRODUCTION,
PURPOSE OF SELECTION
A need has been felt in the Michigan State College Nursery School
to discover if a reason can be foﬁnd in the background of the children =
that is, in the home and parental emvironment = for the children to
react the way they do in certain behavior situations, It is believed
quite universally that parents do have a direct general influence on
the personalities of their children, but this study has been an attempt
to find out if the parents views have specific relationships to their
children's actionss Some explanations for certain of the children's
actions have come out in conversations with the parents, but it was
felt that it would be helpful as well as interesting to know what definite
relationship, if any, exists between the parental views and the children's
actions in everyday behavior situations, A study of the literature in the
ield shows a lack of studies done on this subject, In fact, no study
exactly similar has been discovered by the writer, There is, of course,
mention of behavior situations and the manner in which they should be
treated by the parents as well as case studies showing how certain
children react in specific behavior aituationi, but no where in the
literature v#a found an attempt to draw a direct relationship between the
two,
STATEMENT OF THE PROBLEM

When the problem was first discussed, it was thought that a come
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parison could be made of the parents' actions in the home and their

children's actions in the nursery schools In relation to this The Views

of Parents Correlated with the Behavior of Nursery School Children was

sot up as a problem dealing with the way children react in the nursery
school in spscific behavior situations and their parents® views on the
treatment of similar behavior situations, Therefore this invsstigation
deals with parental views rather than the parentsf actions in these behavior
situations, The purpose of the problem is to see if there is any correlation
between these two factors = the parents' views and their children's actions,
REVIEW OF LITERATUKRE,

As has already beenstated, there is a definite lack of literature
in the field, Berta Hattwickl believes, "that any studies comparing home
and child in preschool are of value," She enlarges upon this statement
by saying that only too few such studies have been done. Very fow of
the studies reviewed by the wtiter were of much value, The following
books and articles proved slightly valuable as a study of important
behavior situations and the manner in which authorities believe the parents
should treat the situations as well as the children in the situations:

(a) Blatz and Botte? Parents and the Preschool Child; (b) Foster and
3

Andersons The Young Child end his Parents:

1, Hattwick, Berta, "Interrelations between the Preschool Child's
Behavior and certain Factors in the Home," Child Div, VII: Page
202, Sept. 1936,

2, Blatz, William E, and Boit, Helsn. Parents and the Preschool Child,
New York: Wm, Morrow and Co., 1929, 340 pp.

3, Foster, Josephine and Anderson, John E, The Young Child and His
Parents, Minneapolis, Min,: Univ, of Minn, ?reas, Fob, 1927
PPe
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(¢c) Pruette.l The Parent and the Happy Child; (d) ILangdon.? Home Guidance

for Young Children; (e) Thom, 3 Everyday Problems of the Everyday Childg

() Sayles.4 The Problem Child at Home} (g) :Me Master.® "What Is Good

Discipline?"; (h) Hewlett,6 "Why Parents Punish."; (i) Endress.” “Short

Cuts to Good Discipline," (3) Blatz and Botte8 The Management of Young

children"; (k) Andersons® The Young Child in the Home; (e) Richards,10

Behavior Aspects of Child Conductj and (m) Faegre and Andersong'1 Child Care

and Training,

1. Pruett, lorine, The Parent and the Happy Child, New York:
Henry Holt & Co.,, 1932 288 pp,

2, langdon Graw, Home Guidance for Young Children, New York:
The John Day Co., 1931 405 pp,.

3« Thom, D, A, Everyday Problems of the Everyday Child, New Yorks:
D. Appleton and Co., 1928 349 pp.

4, Sayles, Mary Buell, The Problem Child at Home, New York

Commonwealth Fund, 1928, 342 pp,

5 McMasters, Margaret, "What Is Good Discipline?” Parents'! Magazine,
April, 1940, pp. 26, 27, 68, 69,

6. Hewlett, Irma, "Why Parents Punish," Parents Magazine, July,
1937, pp. 18, 19, 36, 55,

7« Endress, Mrie Brite, "Short Cuts to Good Discipline.” Parents*
Magazine, December, 1939, pp. 29, 104,

8e Blatz, Wme. E. and Bott, Helen;' The HManagement of Young Children,
New Yorks Wm. Morrow & Co., 1930 345 pp. '

9, Anderson, John E. The Young Child in the Home. New York:
D. Appleton Century Co,, 1936. 415 ppe

10, Richards, Esther L, Behavior Aspects of Child CoanqE; New York:
The Macmillan Co., 1932, N ‘ :

11, Faeger, Marion L, and Anderson, John E, Child Care and Training.
Minneapolis: Univ, of Minn, Press, 1929, 327 pp.
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In many of these same books may be found case studies of children's re=
actions in certain behavior situationsy a, b, ¢, d, e, £, j, k, 1 and m
have such case studies incorporated in their volumes, Most of the c ase
studies that have been done, though, deal with certain types of behavior
as problems rather than as everyday behavior situations as this study
does. Nimkoph in his study, "The Relation of Parental Dominance to
Parent - Child Conflic*l studies, not behavior situations or problems,
but rather the conflict between parent and child and parent and parent
and how these conflicts affect the childe Sayles* study, The Problem

Child at Home? is a study of parent « child relationship through case

studies alone and these case studies are drawn mostly from delinquency

cases, Watson's book, Children and their Parents,3 deals with case study

work on personality problems including emotional disorders and insanity;
In the study, "The Effect of Certain Family Relationships upon the
Development of Personality"4 by Goodenough and Leahy, sibling relatione
ships and the child's position in the family are emphasized, There is
no reference to the treatment of the child by his parents in Ridenour's,
"A Study of the Backgrounds of Withdrawing Children"d which analyzes the

1, Nimkoph, Meyer F. "The Relation of Parental Dominance to Parent =

Child Conflict." Social Forces, 9: 559-563, June 1931,

ZQ Op. Cite. page 26

3, Watson, Mgude Ethel, Children and their Parents, New York:

_ Fo S. Craft and Cos., 1932, 362 pp.

4, Goodenough, Florence L., and Leahy, AlintM, "The Effect of Certain
Family Relationships upon the Development of Personality.” The
Ped, Sem, and Jr, of Gen, Psyc., 34: 45a71, March, 1927,

5¢ Ridenaur, Nina A, Tudy of the Backgrounds of Withdrawing Children"”
"The Journal of Educational Research, 28: 132-143, Oct, 1934,
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backgrounds of withdrawing children and compares them with a control group;
Stottas' "Parental Attitudes of Farm, Town, and City Parents in relation
to Certain Personality Adjustments in their Chi.'.ldren"1 is a comparison
of personality scales megsuring three different aspects of self reliance =
personal adjustments, ethical judgments, and attitudes toward life = of
adolescents in farm, town and city with attitude scores from their parents
on the development of self reliance in children, Blatz and Bott? for

their book, Parents and the Preschool Child asked the parents to keep a

Home Record covering in detail the daily behavior of their children and
they also filled in a consultation form for each child covering all the

child's developmental history and acquisition of habitae Pruetted in

her book, The Parent and the Happy Child, includes a rating scale for

parents as well as a parental inventory of customary attitudes, In Ojemenn’s

4

Tests for the Measurement of Attitudes towards Self Reliance” scales are

constructed for measuring parental attitudes toward self reliance,

The above studies offered very little in the way of pertinent help:
A little more help was found in the four studies which are next reviewed,
Hattwick's study, "Interrelations between Preschool Child's Behavior and
certain Factors in the Home"S includes the following points:
1, Stott, L. He "Parental Attitudes of Farm, Town and City Parents in

Relation to certain Personality Adjustments in their Children."
"Jr, of Sac, Page 11: 325-39, 1940,

2, Ope Cite Page 2
3. Pruette, lorine, The Parent and the Happy Child New York: Henry
, Holt and Cos 1932, 288 pp.

4, Ojemann, Ralph, Tests for the Measurement of Attitudes toward Self
Reliance. Univ, of Iowa, Research in Parent Education III, Vol. X,
Series 285, Oct. 15, 1934,

5. Op. Cit. page 2,
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(a) comparison of behavior under home conditions suggesting over attemtive
ness with behavior under home conditions suggesting irresponsibility or
negligencej (b) comparison of behavier under conditions suggesting a
woll adjusted home with behavior under conditions suggesting tension in
the home; (c) study of behavior in relation to situations (1) in which
children share home responsibilities with their parents and (2) in which
children and parents have common play interests, As can be seen these are
an: entirely different kind of study from the present investigation, but
they do haveim common a study of a type of children's behavior and the
efféct of certain factors in the home, Foster and Anderson's book,! The

Yougg_phild and his Parents, was originally planned as a study of the

normal young child for the purpose of gaining some insight into the types
of reactions which he shows, but the authors found that what theyureally
wore studying was a series of home situations in which the parent played

a most important part, In’their 100 case studies the general environmental
situation of the child is described together with the behavior or conduct
problems developing in the home before the:school age, Thersfore Foster
and Anderson's study does bring in the effect of home and parental
environment upon the child but the behavier of the child studied is
designated as behavior or conduct problems, Each child was studied from

a problem standpoint = psychological, physical, or mental, Slater's

Types, levels, and Irregularities of Response to & Nursery School

Situation of Forty Children Observed with Specific Reference to the Home

Environment2 is the only study included in which observations in the

lQ Op. Cit. Page. 2

2, Slater, Eleanor, Types, Levels and Irregularities of Response to &
Nursery School Situation of forty children Observed with Reference
To the Home Environment, Wash., D. C.: Society for Research is Child
Div, 1939, 148 ppe
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children are actually carried out in the nursery schools This study was
carried on with reference.to the home situation and some case studies were
used, Fluctuations in behavior in the nursery school situation were

found to ﬁe associated with some disturbing hoie situation. In A Review

for the Measurement of Parent Attitudes and Practicesl Lois Jack's purpose

ig to devise a means of scoring parents' practices and the behavior of

" their children as criteria of their efficiency in child rearing, This
investigation perhaps comes the ciose&tin purpose, at least, to that of
the present study. An interview form is used in Miss Jack's study covering
all types of bshavior situations, and questions of two types are asked =
(a) actual methods used by the mother who has the problem in question and
(b) ﬁethods the mother would use if she should encounter the problem,

A comparison is made before and after a course in parent education is taken
and some improvement is shown, Miss Jack used the method of listing
possible solutions to each behavior situation for the parents to check
in a similar manner to the present study;’ Through a review of the
literature cited, it is easy for one to agree with Hattwick that far too
little has been done in studies comparing the home and parental environe
ment including the parents® actions and beliefs and views with the happy
normal child in the nursery or preschool, The first group 6f literature
reviewsd served only to reacquaint the writer with the fact that authors
are aware of the behavior situations in which children play a part and
the place that parents should have in these situations, The second group
of literature served also to renew the writers® faith that there is an
interest in such a study.

1, Jack, Lois M, A Device for the Measurement of Parent Attitude and

Practices, Univ, ,0of Iows Studies, Researches = Parent Educ, L.
Vol. VI, Series 241, Dec. 15, 1932, pp. 135 s 149, 246 = 288,
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THE VIEWS OF PARENTS CORRELATED WITH THE BEHAVIOR OF NURSERY

SCHOOL CHILDREN,

CHAPTER II.
METHOD USED IN THE STUDY,
. THE CHOICE OF METHOD, -

When this study was first considered, it was hoped that informa=
tion might be obtained on the actual methods used by the parents in the
treatment of certain behavior situation, Methods of doing this which
were considered were (a) actual observation in the homs and (b) inter=
viewing each parent porsonally;' Both of these methods were ultimately
discarded « the first because an extra person in the homs would naturale
1y chenze the situation and tﬁe second, because even in a personal inter-
view the interviewer would be more likely to receive information on
beliefs and views than on actual practices, Blatz and Bott1 make the
statement that, "Only parents, could observe the home situation without
introducing an alien factor which would change the whole situation to
be observed,” but when the parents' actions are the topic for observation,
this too would be impossible,

In order to insure finding results which were more truly representa-
tive of what they pertained to be, it was decided that the findings should
be of the parents' views or beliefs rather than of their actual actions,
Therefore, it was decided to submit to each parent a questionnaire which
would test the parents' views on how certain behavior situations should
be treated, The results from these questionnaires were then to be come

l, Blatz, Wm, E, and Bott, Helen, Parents and the Preschool Child.
New York: Wildiam Morrow and Co., 1929, page 2.
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paered with the child's actual behavior in similar situations in the
Nursery School,
CHOICE OF SUBJECTS FOR THE STUDY,

The children used as the subjects were the 24 children attending
éﬁo Michigan State College Nursery School during the Winter term of
1940, The parents used were the parents of these same nursery school
children,

At the beginning of the investigation the youngest child was
2 years, 2 months and the oldest was 4 years, 11 months, The range
of ages can be seen in Table I,

Table I, Ages of the Children during Investigation,

Ages in Years Number of Children

2 « 2%
24 « 3
3 « 3%
3} « 4
4 - 4}
4} =« 5
Total

4“&0*0”

The mejority of the children were from homes where one or both
of the parents have a college education as can be seen from Table II,

Table II, Parents Having College Education,

Parents Number of Children
Father ' 20
Mother 19
Bojh Parents 17

Many of the families were very comfortably well off; none were in the
low income level, the lowest perhaps being that of an instructor at the

college, The occupations can be seen in Table III and indicate comfortable

levels of living:
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Table III, Occupation of Parents,

Occupation Number of Families
Professions 18
Independent Business 2
Skilled Workers 4

The smallest number of children in any family was, of course, one
child and the largest number was three children, Table IV shows the

distribution of children in the families of the subjects,

Table IV, Number of Children in the Families.

Nuymber of Families

One Child 10
Two Children 11
Subject with one older child 3
Subject with one younger child 8
Three Children 3
Subject with two older children
Subject with two younger "
Total P

All but seven of the children used as subjects had had Nursery

(W X

School training previous to the term in which the investigation was
carried out, This training ranged from one term in a few instances

to almost four yeare in one instance as is shown by Table V.
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Table V, MNursery School Training of the Subjects,

Term> in School Number of Children
1st 7%
2nd 7!
3rd 2
4th 1
5th 42
8th 23
11th 14
Total 21

The writer agrees with Blatz and Bott® when they say, "The intere
esting thing to note is.that it is no longer the child who is to be
studied as & thing =« in - himself; it is the child in his environment,
and more particularly within the environment, the child in relation
to his parentl;” Therefore, the subjects chosen were 24 nursery
school children with their parents; In several ways, it will dbe
noticed, the sample was homogeneous and therefore the study can never
be indicative of the tendencies of all children and their parents,
but it should be an interesting study of this one particular group,

FORMULATING PARENTS QUESTICNNAIRE AND NURSERY SCHOOL
OBSERVATION SHEETS,

In order to choose the main behavior problems, the writer listed
the daily occupations of the child that were common to both the home and
the nursery school, From this list the following were chosen as inme

portant behavior situations or problems:

1l One child also had asummer session plus & terms,
z. One L] L] [ ] L] ] L] " 5 [ ]
s, " . * * one " » and one child had two summer
, sessions plus 8 terms,
4, Child also had a part of a surmer session plus 11 temms,
5 Michigan State College has three "terms" of 3 months each rather
than 2 semesters,

6. Blatz, Wm. E, and Bott, Helen. The Management of Young Children,
New York: Wm. Morrow and Co. ~ T = 19
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(A) Untidiness; (B) Eating; (C) Destructiveness; (D) Crossness and
Overtiredness; (E) Parent leaving Child; (F) Washing; (G) Behavior
in Public (when the child is taken out in public); (H) Bedtime
(includés both problems occuring at naptime and at night); (I)

Quarrels; (J) Dressing; and (K) Cooperativeness,
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In drawing up the observation sheetsl for the nursery school each
of these behavior problems was illustrated by a situation in nursery school
covering that particular type of behavior, For example, under Untidiness
was the situation of the child being untidy while eating; Under each of
these situations were listed the possible responses of the children teo
that situation, These responses were gathered from observation of the
children in these samé situations, In drawing up the questionnaire
threeor four situatiops using imaginary children were drawn up for each
behavior problem, For example, under Untidiness again: "“Jimmy persists
in being untidy about his eating although he is o0ld enough and efficient
gpougbﬁto eat without spilling food on the table cloth, chair, floor, and
Bimself.' Under each situation were listed possible solutions that the
parent might make to the situations Both the situation and the possible
treatment were taken in the preater part from the literature in the field
already listed in Chapter One. The various situations for each problem
were grouped together in the questionnaire so that the parent might not
lose the train of thought, but they were not listed under the name of
the problem, After the situations for both the observation sheet and
the questionnaire were drawn up, they were checked one against the other,
so that similar situations were used under each problem for bofh the
home and the nursery school situation,.

After the situations were drawn up for both the observation sheets
and the questiommaire, they were checked by the staff of the College
Nursery School and by the head of the Home Management and Child Develop=
ment Department and their suggestions were carried out, After being
checked by these trained persons, the questionnaire in its final form was

1:' Copies of the observation sheet, questionnaire, and letters will be
found in Appendix II,
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submitted as a test for clarity to two lay people who were Mothermof children
of nursery school age, It was difficult for the experts to see some of
the grade dtitinntions of the'éossible treatment-.of the situations because
many of the poor treatments seemed so ridiculous to them, It was found,
however, that to.a.lay  person these ridiculous treatments might hun‘
possibilities as accepted forms of treatment eccording to their views,
Therefore, none of these possibilities hard to rate were left out because
they might be the ones preferred by some parent.

METHOD OF RECORDING OBSERVATICNS,

In carrying out the observations in the nursery school it was decided
that the writer should do all the observations alone on each child thereby
eliminating the difference that might occur in the way different observers
would carry on the observations, Each child was observed in each situation
at three different times as far as it was physically possible;' Because this
study was carried on during winter term, there were meny absences due to colds
and the influenza epidemic: Due to the child's absence, it was impossible,
therefore, to complete fully all the observations on some of the children,
In some cases, also, a child was never found as a part of the situations
This fact was expecially true of a few of the children in the situations
falling under the heading of Destructiveness,

There were some outside influences that sometimes affected the possible
behavior of the child in the different situations, This fact sometimes
convinced the observor that the observations should be eliminated, At other
times, itwas decided that the outside influence might be one that would

be met in the home situation also and therefore, could be overlockeds In
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some cases the other children acted as an outside influenceg in other
cases am adult in authority affected the behavior of the childj and
sometimes the special physical and mentel condition of the subject
himself had & very decided effect on his behavior, A child who does not
feel woell is often very likely to react in a situation very differently
from the manner in which he would if he were well and happy,

METHOD USED IN OBTAINING PARENTS COOPZRATION,

Separate questionnaires were given to each father and mother rather
than one questionnaire for a joint return, because it was believed by the
writer that the views of the father end mother might differ, This
suggestion was later found in a large measure to be true: Although
the questionnaires were given out personally, a letter was included ¥ith
them explaining that a study was being carried out but not revealing the
nature of thé study;' This letter asked for the parents; cooperation bty
filling in the questionnaires and returning thems Directions for rating
the qudstionnaires were also incorporated in the 1etters: Each situation
was to be rated by the parents with the treatment they considered to be
the best treatment listed es number one and the treatment considered
least desirable with the highest numerical rating; In rating these
gituations, it was the investigator's idea that the child's actions be
rated according to desirability; Desirability was interpreted as that
treatment which would best condition the child towards being a valuable
member of society in the future and not merely a suitable treatment of the
situation for the moment, In connection with thespoint Foster and
Anderson’ say, " It is obvious that the child is not merely a plaything

for the parent, nor e convenient errand boy, but should be thought of as
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a future contributing member of the community,*1l

0f the questionnairs sent out to the parents of the 24 children =
24 to mothers and 22 to fathers = there was a questionnaire returned for
every child except one, Of the questionnaires returned, 23 were from
mothers and 14 were from fathers, The greater return from mothers and the
later correlation found in the mothers' favor seem to collaborate.

Pruette$? statement that, "Foreign visitors to this country often comment
on the feminine atmosphere of our homes,"

On the whole the parents were very anxious to cooperate and were
interested in the study end its possible results, They also offered some
very constructive criticism, Some of the parents asked for copies of the
questionnaire « one to be used for discussion in a Home Economics Class for
short course girls and another to be used as speech topics;' All but two
of the parents expressed their pleasure in filling out the questionnaire
and in discussing the answers emong themselves afterwards, Of course, there
was adverse criticism too, One mother said too many factors could enter
into the situation to change the rating, This same parent also stated that
she thought many of the solutions ”stupid". The writer agreed with her
here, but again felt these so=called "stupid" answers necessary, She also
could see no way to take care of the other factors that might determine a
rating such as the age of the child and the mothers'time, In a limited
study such as this, these factors could not be isolateds One mother
informed the writer that it wasn't necessary forher husband to £ill out
1, Foster, Josephine and Anderson, John E, The Young Child and His Parents,

Minneapolis, Minne: Univ, of Minn, Press, Feb, 1927, Fage 8,

2, Pruette, Lorine, The Parent and the Happy Child, New York, Henry Holg
& Cos, 1932 288 pp. Page 52,




17 =
the questionnaire,"because wve agree 80 thoroughly in our ideas on the
handling of children that his would be exactly the same as mine," The
writer wondered why that should be true of one pair when there were no
sets of questionnaires returned from any other pair of parents which were
exactly the same,

DEVISING METHCD OF SCORING RETURNS,

In scoring the returns the investigator could have rated the
questionnaires and observation sheets herself and scored the returns in
relation to her own rating, but it was felt that the rating would have
more validity if it were in relation to a combined jury rating:' A jury
is a group of experts in the fields The jury usually includes 10 to 15
such experts and their average response is then used as a basig rating,
Therefore a questionnaire, an observation sheet, a copy of the letter
sent to the parents, and a letter explaining the project and asking the
recipient to act on the jury were sent to 32 nursery school teachers in
colleges and private nursery schools throughout the couhtry:' There were
31 answers to this request, Not all of the recipients acted as jurors, but
at least, theywere willing to respond,s Those schools to whom the writer
is indebted for contributing to act on the jury are listed in Appendix III,

The jurors were each asked to rate the questionnaire in a similar
manner to the way the parents rated ite The solution they considered
most desirable was to be rated as number one and that solution considered
ieast desirable was to be given the highest numerical rating; They were
also asked to rate the child's possible behavior under each-situation oA the obe-

servation:shéet. in the same manner, Humber one being the most desirable



- 18 =
reaction of the child in the situation and the highest number indicating
the least desirable reaction of the child to the situation,

Some valuable criticisms of the study were also offered by different
members of the jury;' About two-thirds of the comments were complimentary
to the type of study being done, saying it was an interesting attempt, and
asking for the results when the study was finished, Four replied that they
did not understand what was expected of them and needed more information
and further instructions. Three others offered the same criticisms as
some of the parents, thought that age would be a factor in some of the
situations and also said the desirable answér might depend on the total
situation, the history of the child involved, and the background and time
of the parent, Two regretted that they did not feel qualified to act on
the jury because their nursery school set up was so different and two
replied that they did not have the time to devole to the study at the time,
but were interested in the results, There were 13 jurors who rated the
questionnaires and 11 of this number rated the observation sheets also:
Therefore the jury rating of the questionnaire is the mean rating of 13
jurors and the jury rating of the observation sheets is the meai rating

of 11 jurors:
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CHAPTER III,
THE FINDINGS OF THE STUDY,

This chapter includes both a statistical analysis of the entire
investigation as well as a few case studies, The statistical findings
are general for the whole sample while the case studies bring out specific
facts about certain of the children and their parents;’,In order to
analyze the data statistically the'parentiii questionnaires and Nursery
School Observation Sheets had first to be reranked, Then, a rating by
the Jury could be obtained for each ;tem on both the questionnaire and
Observation Sheet, After these values were determined, ratings could be
found for both the children and the parents on each behavior problem in
relation to these jury ratinga:' The correlations found were general
statistical results, so a more intensive study of the statistical results
was also included:' This intensive study along with the case studies
brought out more specific details for individual members of the sample,

A STATISTICAL ANALYSIS
I, METHOD,

In preparation for figuring the statistical results, all the data
collected from the Observation Sheets for the childrenm, the questionnaries for
the parents, and both the questionnaire and Observation Sheets that the
Jurors had rated hed to be compiled,

RERANKING PARENTS QUESTIONNAIRES AND NURSERY SCHOOL OBSERVATION SHEETS,

A preparatory step for the compiling of the data was the rerating

of the questionnaires and Observation Sheets of both the jurors and the

1

parents aes that they were statistically ranked, Baten — explained this

l, Baten, Wm. D, Elementary Mathmatical Statistics, New York: John
Wiley and Sons, Inc, 193§ page 174.
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rerating by saying, "If there are ties in the ranks, make the ranks so
that the sum of the ranks is the same as if there had been no ties, For
example, suppose 3 tied for fifth place, the ranks would be 5, 6 and 7
had there been no ties, To make the ranks so that the sum of these ranks
is the same as if there had been no ties, make 2. = 6, 161’6, 7 ® 6, This
6 would be the average of the thico ranks if there had been no ties, A
very few of the jurors had rated their answers in this manner, but in the
majority, the situations had to be rerated,

Rating by Jurors,

Nursery School Observation Sheets,

The first step in compiling the data was the rating of the items on
the Nursery School Ybservation Sheets, A large sheet was set up for the
recording of each juror's rating of each situation on the Nursery School
Observation Sheet, Next another large sheet was set up which gave a
total of the ratings on the first sheet and showed for exam;ne, how many
times A I a (Untidiness while eating) was rated as 1, 2, 3 or 4 by the
11 jurors, From these totals {hen could bé figured the average rating
for each possible action of the chjld by using the mean, For example:

A I a was rated 1 nine times and as 2 twice; the mean of the jury's average

1 for

rating of AIa was thus 1,2, See Table VI. In this way a Jury rating
egch possible form of behavior under each situation was found, Table VI is
a sample of this rating by the jurors in relation to one problem, Ratings

of individual jurors are shown and the last column shows the mean rating

of the jury for each possible behavior of the child,

1, See Appendices IV, Table, for the mean Jury Rating of both the items
on the Nursery School Observation Sheet and on the Questionnaire for
Parents,
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Table VI, Rating by jurors of Xtems on Observation Sheets for Nﬁrsery
School Problem AI: Untidiness while Bating,

glalalala gl gl dly]a
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HNU'#O‘IO’\I(DOS.;"
Possible Behavior of €hild:
&¢ Asks to clean up 21111y alrlzhila]a
be Refuses to clean up 8|33 |8 (4 4 (4|4|4]2]4
¢. Careful when eating: spills only
accidentally and acts guilty 4 14141213 3 |3(2]%3(38]8
4, Cleans up willingly if asked.
unobservant otherwise lj2|2(=]2 |2 {2 |3]2|2]|2
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3.6

2.0

The next step in analysis was similar to the first except that the
children's nemes replaced the member of the Jury, There was recorded on a
second sheet the number of times each child was checked in a certain
reaction to a situation, Table VII shows how the children's reactionl
were checked in the first situation under Untidiness,” After the reactions
of the children were recorded, another large sheet was drawn upon vhich
could be shown the child's rating in relation to the Jury rating., This

compilation was done by using the number of checksthe child had under a
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certain reaction and the Jury's meam averege rating of that reaction. For
example T,B, had one check under Possible Behavior a and 2 checks under

Possible Behavior d, The average Jury rating for Ala was 1,2 and for AId was

2400
Checks Jury Rating
1 . x 1,2 S 1,2
2 x 2,0 - 4,0
-3 T5,2 w 1,73 = T.B.'s

rating en Problem AI, Untidiness while Eatinge, This rating was figured
for each child for each situation under each Behavior Problem, The botj:un
line on Table VII shows these ratings for each child in relation to the
Jury Rating on this problem, Untideness while Eatings,

Table VII, Children's Reactions in Situations on Observation Sheet
for Nursery Schools

Problem AI: Untidiness while Bating

Number of Times Children's Reactions Are Checked,

Fr3|w o nlR|olk|= o e R =lolo|s| vz = Mkl o
FUALI SN R INS S A A AN A A
Possible Behavior of €hild,
8. Asks to clean up 1{21311| |2 zﬂa 2! 111 |2 1|1 1 1,2
be Refuses to clean up 1 2 1 356
é. Careful when eating, [
spills only accidentally
and acts guilty 3111 11} 2] 2|30
d, Cleans up willingly if
asked, Unobservant
otherwise, 211 21113121 |21118 123 2 1212{2} |3f {2.0
Child®s Rating in Relation to
Jury Rating  Lkshakr | | atederfeahishstibi koo istedagla | a7l gslastidaokay
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Then in order to determine the child's rating per problem, a weighted
average was taken of all the situations per problem, For instance under
problem A, there were 6 situations; On Situation I, Untidiness while
Eating, T.B, had a rating of 1,7, on Situation II, Untidiness in Taking Off
Outside Clothing, TeBs had a rating of 2.0; on Situation III, Untidiness
in taking care of shoes, T.B, had a rating of 1,73 on Situation Iv;
Untidiness while taking care of Slippers, T.B. bad a rating of 2,8; on
Situation V, Untidiness while taking care of toys, T.B. had a rating of 4,13
and on Situation VI, untidiness while changing play occupations, T.B, had

a rating of 3,0,

Situation Rating Number of Posible Reactions
1l 1,7 x 4 - 6.8
II 2,0 x 5 - 10,0
III 1.7 x 4 - 6.8
v 2.8 x 5 - 14,0
v 4,1 x 6 - 24,6
VI 3.0 x 3 - 9,0
2’ 51.2 - 2.6

The 2,6 is then T.B,'s mean rating in relation to the Jury rating for
Behavior Problem A, Untidiness, This mean rating per problem for each
child was the rating which was later to be compared to the parent's rate
ings per problem;' The best rating any child could achieve on any problem
was 1,0 and the poorest was 8,0, The best rating any child was given on
a fotal problem was 1,0 and the poorest for one situation within a problem
was T.4 while the poorest for a total problem was 5,8, The best rating
given by the Jurynwas 1,0 and the poorest was 7.4,

Questionnaire for Parents,

The rating of questionnaire for parents was accomplished in a similar

manner to the rating of the Nursery School Observation Sheets:
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Table VIII, like Table VI, page 2,1is a sample of these ratings by the
Jurors on the first situation under Untidiness and also shows the mean
rating of the Jurors for Situation I,

Table VIII;' Rating by Jurors of Items on Questionnaire for Parents
Theoretical Situation I : Jimmy's Untidiness while Eating,

el g o jula [l SIS Y]
A b EEREERE EERE
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g £ A & o
HlrlrBlRBPREREPREBREPBR
Holalsloleielole t;;;&;fi
g
Solutions by Parents: -
a, Child given spanking and sent ) :
from table 7.5&|6|9({8|318|8]5]8}45/6(8l6.4
b, Mother says she knows he cannot :
help it 5 15]4|6|4]= 1415 |4 46.#644..8
¢e Child given cloth to clean up 2 1212)212|1212]2]2]2|2|3R|2.1
de Child ridiculed, 6 8‘#7.5 5|7|=|5|6(8]7165|6/5|6.4
e, Child told he should be ashamed ’ - -
and forced to stand in corner 5|7 |75 8|6 |=]|7|7T|6] 5|8 ]6|7|6.8
f. Child confinually scolded | 1
through meal 416161415 =|61417 6}&#665.4
ge Child continuously reminded to be :
neat 813 3|3|314|3]3i3]3|3]1B]R.9
h, Child if not neat, must eat by
self amd only with family as )
reward for neatness : (NI ERERIBNDRR R zi 1.1

Next another sheet was drawn up on which were recorded the ratings
of all the solutions per situation by all the parents, Then came the
problem of determining the parents® ratings in relation to the mean jury
rating so that the parents' ratings could be compared with the children's
rating; It was finally decided that the mean jury rating should be
considered as 100 percent correct, Then the individual parents ratings

could be figured as a percentage showing the amount of deviation from the
mean jury rating, It did not make any difference whether the parental

el wm wam alh ara o Ralas e Tievew waoddwmer 2 9 st mner +haea narcsandtacos
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of its deviation from the Jury rating, For example the mean Jury rating
of Solution & is 6,4 and the rating of this solution by Mps. T,B, is
8,0, Therefore Eég_ S .79 ® 79 percent = the rating of Mrs., T.B.
in rélation to the Jury rating as this particular solution, This rating
was figured for each father and for each mother for each solution;' Then
the mean average of their percentage was figured for each situation for
each parent, This procedure gave each parent a maaﬁ percontage rating
for each theoretical situetion, Thess percentageswere then weighted and a
mean average was found for each Behavior Problem, For example Mrg
Te B. had a rating of .79 on Problem A, Untidiness, under Theoretical
Situation I, Jimmy's’ Untidiness while Eating; she had a rating of
«71 on Theoretical Situation II, Jack's Untidiness in caring for shoes
and overshoes; and a rating of .76 on Theoretical Situation III,Jim's

Untidiness in caring for toyse.

Situation Rating Possible Solutions
I, 79 x 4 - 3,16
II, 071 X 5 - 3.‘55
IIT 76 x 3 - 2428
iz Eogg ) .76 =

the rating of Mrs. T. Bs on the problem of Untidiness in relation to the Jury
ratings This ratinglis then in a form which can be compared with the

rating of the child on Problem A, Untidiness, which was also found in
relation to the Jury rating, An average was then taken of the ratings

of each father and mother per problem so that a rating was obtained for

both parents, Table IX shows how the individual parents rated Theoretical
Situation I, Jinmy's Untidiness while eating.

1;' A table showing the rating of the children and parents in relation to
the Jury rating will be found in Appendices IV, Table X111,
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The bottom line of the table shows the percentage rating of each parent

in relation to the Jury rating for their beliefs in Theoretical Situation

I,

Table IX, Parents'! Rating of Items on Questionnaire
for Parents,

.
- - ’
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STATISCAL FINDINGS,

GENERAL RESULTS,

In ascertaining the objective results correlations were found between
the children's ratings on their actions and (a) the mothers® ratings on
(b)"'h‘ Fevhars' retings on Fheir view
their views,,and (8) the mean of the ratings of both parents on their
views, Both a woighted and an unweighted average of the correlations of
the fathers' and mothers' ratings with the children's ratings were also

tigured for each problem,

In finding the correlations the following formula was used:

Txy = P where
&x 8y
P = Exy =(EX )(Ey) d [ o .f Ex? -(E’E)z
n = )(n ) o e b n ia)

Table X gives the correlations found, First the children's ratings
on their actions were correlated with the mothers' ratings on their beliers:

Then the children's ratings on their actions were correlated with the
|
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It will be seen that in all but two problems = E, Parent Leaving
Child, and F, Washing, == there was a positive correlation between the
children's and the mothers' ratings., Likewise there was a negative corre-
lation in all but two problems -- F, Washing, and I, Quarrels -- between the
children's and the fathers' ratings, This majority of positive correlations
even though low, for the mothers and negative correlations for the fathers
should at least show a trend for childrems' actions in Behavior Situations
to be more closely correlated with their mothers' views than with their
fathers' in most Behavior Situations, None of the correlations found was
high but this finding was expected because this was a problem dealing with
views and actions rather than actions with actions, It was interesting to
note that in only one case did both the father and mother have a negative
correlation and in only one case did they both have a positive correlation,

The writer believes that the negative correlation between the mother
and child in Problem E, Parent Leaving Child, may have some basis in the
fact that the child most often adjusts to the leave taking more quickly
than the mother and takes the leave taking more matter of factly., In the
case of the negative correlation under F, Washing, the writer believes that
there is basis for this correlation in the fact that many of the children
learn to wash themselves in Nursery School while they are still being washed
at home., They do their washing inNursery School just as a matter of routine
while it may be an unpleasant occurrence at home,

The highest positive correlation, &—;41, found was dbedween the child-
ren and their fathers in the problem of Washing, This might be explained
by the fact that fathers are liable to be more matter of fact about such a
routine thing as washing should be. Therefore, their beliefs should com=-

pare favorably with the matter of fact manner that the children grow to bave

toward the routine of washing in the Nursery School.
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The reader will notice that the correlations found between the child-
ren's ratings and both parents' ratings were not consistent with the corre-
lations found between the children's ratings and mothers® ratings, or child-
ren's and fathersﬁ ratings. The writer could find no reason for this incon-
sistency until th; correlations were tested for significance and were found
to be spurious correlations. With such correlations anything may be expected
when a farther correlation is taken, using the mean of one group of data,

In order to ascertain whether or not the correlations found were sig-
nificent, the standard deviations of the correlations were found and from
this, the number of times the correlation might occur from chance, The formula

used for the standard deviation of the correlation was:

‘r: 1--1'2
e w553

In the case of the highest correlation between mothers and children,

of=e28, it was found that a correlation that high would occur 10 times out of
100 due to chance, In the case of the highest correlation between the
fathers and children, =,46, it was found that a correlation that high would
occur 2 times out of 100 due to chance., Therefore, these correlations are
not significant and are due merely to chance for statistics say that in
order to be significant, a correlation should be due to chance not more than
once in 100 and preferably less, Since the other correlations are still

lower than the ones cited above, there will be even more probability of their

being ‘due td chance,

The homogeneity of the sample and the small number of subjects may be
direct causes of this lack of significance in the correlations, Even though
the correlations did lack statistical significance, it was interesting to
note the slight positive trend toward the importance of the mothers® views

over the fathers', 'ft should also be recalled here that less significant
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results were to be expected because parents' views rather than actions were
used and there is very likely to be a big difference in what people be=
lieve and in what they actually do and its effect on the actions of their
children,

In looking over the weighted and unweighted averages of the parents®
correlations, it is interesting to note the effect the larger number of
mothers over fathers has on the weighted correlation, In every case when
the mothers® correlation is positive, the weighted average is more positive
than the unweighted average, In the two cases where the mothers! correlae
tion was negative, the weighted and unweighted average were ébout the
samo in one case and in the othér the greater number of mothers had made
the average more negative, (less positive),

INTENSIVE STUDY OF RESULTS,

Many interesting points can be brought out through an intensive study
6f the findings that may never show up in a general statistical analysis,
Therefore it was thought expedient to include a more detailed study of some
of the results,

No parent had a rating less than .50 (50 percent out of a theoretical
100 percent) on any problem, In fact the lowest rating found was +58,
There were a few ratings from ,60 to ,69 (about 10 percent of the possible
407 ratings of the 37 parents on 11 problems), There were also a few rate=
ings from ,90 = ,99 (about 4 percent), but the majority of the ratings
fell between ,70 = ,89 (about 85 psrcent = 40 percent between ,70 = ,79
and 45 percent between .80 = ,89). The highest rating recorded for any
parent on any problem was ,94, The childrens' ratings ranged from a 1,0
which was a perfect rating up to 5.8, It should bs remembered here that
there was an inverse ratio between the parents' and the children's ratings.

The children's ratings wore from 1,0 which was perfect up to 8,0 which was
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which was perfect down to .00 which was the poorest possible rating.

Therefore, the smaller a child's rating down to 1,0, the better it was,

and the larger a parent's rating up to 1,0, the better it was,

shows the range of scores that the fathers!, mothers' and children re-

ceived on each Behavior Problem,

Table ¥I.

Problems

A Untidiness

B Bating

C Destructiveness

D Crossness and
overtiredness

E Parent leaving Child

F Washing

G Behavior in Public

H Bedtime

I Quarrels

J Dressing

K Cooperativeness

Children's Behavior
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Range of Scores of Fathers' and Mothers® Views
and Children's Behavior

Table XI

Parents! Views

Mother
e65 = 91
69 =« 84
«58 w ,84
o75 = .81
.71 - .87
.64‘ - .86
0'76 - .85
.67 - .80
72 = 84
072 = .88
66 = ,93

Father
69 = 91
065 - .83
.72 - 088
T4 = .86
066 = 489
.63 - .83
o717 = 485
51 = 76
«56 = ,83
«68 = ,85
e72 = ,93

The mother of the child having the best rating on Problem A, Untidiness,

1,3, also had a rating which was good, .90, This was next to the highest

on this problem « the highest being .91s

The father of this child only

roeceived a ,79 for this particular problems The mother of the child having

the poorest rating on this same problem, .32, also had the lowest rating on

Problem A, .65,

In Problem B, Eating, the poorest rating any child received was 5,6 and

her mother's rating was ,74 which was ,05 above the lowest rating for a

parent and was below average for this group;' The child with the best rating,

1,0 on this problem however had a mother with a low or poor rating of .74 while
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the &M 1dpen with the next best ratings of 1.2 and 1.3 had mothers with
ratings of .80 and .81, These were the best parental ratings for this
problem,

In Problem C, Destructiveness, them were thrée children having the
poorest rating of 4.2, The ratings of their mothers were .81, .58
and .71, In each case the father's rating equalled or excelled the
mother*s rating, The child with the best ratiug, 1.2 had a mother with
a rating of .83 which was above average, .90 being high for the problem,
The child of the mother having .90 had a rating of 1,5 which was good
for this problem,

On Problem D Crossnessness and Uvertiredness, the best rating
for a child was 2,1 and the mother of this child had a rating of .81
when .85 was the highest rating given a mother so .81 was well above
average, This same child's father had a rating of ,86 which was the
highest rating given either parent on this problem, The child with the
poorest rating, 5.8, had a mother with a rating of .82 which is not a
consistent rating,

In Problem E Farent Leaving Child there were four children's scores,
of 1,2, the lowest rating, The mothers' ratings of these four children
ranged from ,81 = ,87 which were well above awerage;' The mother of the
child with the poorest rating, 4.0, had a scare inconsistent with her
child's rating of .87,

In Problem F Washing there were six children with the best rating
of 1,0 and their mothers® scores ranged from .71 « ,86 which was almost the
entire range of the mothers' scores, The childs' score which was poorest

was 5,4 but his mothers' was ,77 andebove the average,
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In Problem of Behavior in Public 10 children had a perfect rating
of 1,0 but again there was a wide range in the mothers' scores, .77 - ,80,
There were two children with the poorest rating of 4.0 and their mothers'
scores were ,78 and .82, above average ratings,

In Problem H Bedtime two children had a perfect score of 1,0 and
their mothers® scores only .68 and .73 which were below average, The
poorest child's8 rating in this problem was 3.7 and his mother's was ,75,
above average,

In Problem I the best rating of 2,2 was obtained by 2 children and
their mothers' ratings were ,77 and .78 which were only average ratlngs:
The child rating lowest on this, 4,0, was again inconsistent with his
mother's rating of ,79 which was average.

Problem J Dressing had five children with the best rating of 1,2
and their mothers® ratings were from .72 = .82 which is the exact range
for the whole group;’ The mother of the child with the poorest rating,
4,5 has a rating of ,73 which is also poor;

Problem K Cooperativeness has only one rating of 2,0 which was the
best child's rating and the mother of this child had a rating of .85
which was only average in the mothers' ratings, Three children had the
poorest rating of 4.7 and their mothers® ratings had a range from
76 = ,85 which was about average again:

Therefore it can be seen that there are great inconsistencies
and discrepancies in the ratings of the individual fathers' and mothers®
views compared with their children's beliefs, While about a fourth of
the poor ratings of children correspond to law parental ratings and good

ratings of children to high ratings of parents, in the majority of cases
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there was a discrepancy, This fact undoubtedly is but another way of
stating the lack of significance of the statistical results and should
also help to strengthen the belief that there is a big difference
between the parents' views and their children's actions,

In the range of ratings there was a possible variation of from
. 1,0 to 8,0 for the children's ratings on their behavior while for the
parents' ratings of their views, there was & possible range of .00 to
1.00, Therefore, the possible range for the children's ratings was much
more limited than the possible range of the fathers' and mothers®
ratings, Even then the ratings of the parents® views which were actually
found covered a smaller range of the possible ratings than the actual
range of the children's behavior found, The actual range of the parents'
ratings on their beliefs covered only ,36 points from ,58 to .94 whileé
the actual range of the children's ratings on their behavior covered
only 4.8 points from 1,0 to 5.8, In order to find how the actual ranges
of the ratings in both cases compared, the actual range was divided by
the possible range and the percentage of the possible range actually covered
was found, In the case of the parents' ratings, ,36 divided by 1,0,
gave & prcentage of +36, Therefore the parents® ratings covered only
36 percent of their possible ratings, In the case of the children's
ratings, 4,8 divided by 7.0, gave a percentage of .69, Therefore the
children's ratings covered 69 percent of tleir possible ratings, As
coupared to the parents® ratings on their views, the children's ratings
on their behavior covered almost twice (1,9 times) as much of their

possible range.
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This smaller range of the parents' ratings again favorably sube
stantiates the beliefs of the writer that the ratings of the parents'
views do not correlate significantly with the ratings of the children's
behavior because the parents have been rated on views rather than on
action, The writer cannot say definitely that such a thing would be
true, but she believes that if these ratings were a measure of actions
of the parents as they are of the children, the ranges of behavior
would correspond more closely,

B. CASE STUDIES,

The writer believes that a case study approach to the problem
would undoubtedly bring to light many more interesting disclosures,
Therefore a few brief case studies are included,

Io Jo L.: (This case was chosen because it is that of the child
and mother who consistently had the poorest ratings.)

Age 2 years, 2 months, Mother not a college graduate, J. L.,
though sweet and lovable in many ways, had been an unwanted child at
home because his young parents were too busy socially to have time
for chjldren, Therefore J, L. received no training at home except at
the hands of incompetent hired help and was definitely a problem in
most behavior situations, His ratings in all Behavior Problems was
consistently poor and poorer than most of the other children's;
his highest rating was 1,8 in Parent Leaving Child and this was to be
expected because he became so accustomed to no affection from his
parents and was as happy in school that leave taking was no problem
to him, liost of his other scores were in the range from 3,0 =« 4.9,

’ the poorest being 4.9 in Crossness and Overtiredness, Again this was
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o be expected because his life at home was not the restful, happy
existence that it 1hould have been for him, |
JeLs's mother's ratings were quite consistently low too, It vas
interesting to note that her highest rating .87, corresponds to J.L.'s
best rating in Parent Leaving Child, Her lowest ratings, .65 and 069
woere in Untidiness and Eating, and she probably had little or no interest
in these problems except to avoid them as problems: ‘
II. ReW, (This second case was chosen because the child®s ratings
were poor even though the parents were highly educated.)
Age 4 years, 11 months, Mother has Masters Degree and does
work in Home Msanagement and Child Development, Father has Doctor's
Dogroo;' Out of 11 problems, R, W, had four ratings which were fairly
good;' These were in Untidiness, Destructiveness, Parent Leaving Child,
and Bedtime, His mother's ratings are all above average, The writer
oxplains his good ratings on the first two through his pride in himself
and in his appearance, which has been instilled in him by his mother
and his pride is his possessions, He should have a good rating on Parent
Leaving Child, because it should be an easy problem for him to face becauss
he always has the promise of a surprise when his mother returns to him,
This does not show up in his mother's rating of her views in the problem of
«86 though, Bedtime was quite a routine thing for R, W, and makes the
writer think that perhaps his mother's actions mightgoabove her views on
this problem for heye she only had a rating of .75
Re We had definitely had his own way at home, This fact is reflected
in his poor ratings on Cooperativeness, Quarrels, Behavior in Public, and

Crossness and Overtiredness,
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I1I, J. H, (This next case was chosen because it was that of the
child having the best ratings consistently,)

Age 3 years, 8 months, J.rH, had better ratings consistently
on all problems than any other of the children, Her highest'rating, and
therefore poorest, was 3.2 in the problem of Eating, It was her first
term in Nursery School and she had been accustomed to much travel and
adult companions and probably to what she wanted to eat rather than to
vhat she had to eat, This belief was also strengthened in our minds
when we saw that her mother only had:ia rating of ,69 on this same problem,
her peorest rating.

As might be expected, J, H.'s best rating 1.0 was in Behavior
in Publice This bebavior again reflects her travel and expsrience.

While J. H.'s ratings were consistently good, her mother's
wore also well above average,

IV, K.S. (This fourth case was chosen because the child®s ratings
are good even though the parents did not have as high an education as
the majority of the rest of the parents,)

Age 4 years, 3 months, Neither parent had a college education,
Parents were very matter of fact and sensible in treatment of child and
she has grown up to be a normal, quitestable child as long as she has
sufficient rest, She was a very active child and required a lot of rest,
Her ragtings were very good in almost all'instancoa except crossness and
overtiredness and quarrels, Her father?sy and mother®s ratings on most
of the problems were lower than the other parents and this was probably
from their lack of the study of theory:' The writer feels that this is a

case vhere the parents may lack a knowledge of theory, but their common
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sense bringing up of their child has besn more successful than in other
casos when the parents were dcquaintod with a great deal of the theory
of Child Development, K. S, is a sweet, lovable, dependable child and
a favorite of everyone who becomes acquainted with the Nursery School
ohildren,

V. Re.S¢ (This next case was chosen because while both high and
low ratings were recorded for the child, she was the only one to have
perfect ratings in two different problems,)

Age 4 yoars, 7 months, Neither parent had a college education.
Re 8. was the only child studied who had two perfect ratings on problonn;
Her other ratingswere both high and low, Her 1,0 ratings were in
Washing, which was as perfectly routine thing to her, and in Behavior in
Public, Her poorest ratings were in Crossness and Overtiredness and
in Eating. BShe was very seldom cross and when she was, she was very
ashamed of her behavior afterwards, Eating was for quite a thle 'Y
great problem to the Nursery School staff with her, Her mother's rating
of .80, the writer believes, would be much lower if it were a rating of
action in the Eating Situation rather than views on the situation:
The support for this statement lies in the belief of the Nursery School
staff that this trouble in R,8,'s case was caused by some factor at
home, This belief was also supported by her malnourished condition
which was discovered by the Child Nutrition authorities although her
meals in Nursery School were well planned for the mecessary nutritional

content,



40 =

vi. K.K; (This case was chosen because the child®s father was an
authority on Child Development,)

Age 2 years, 10 months, Father was M, D, and Child Psychologist,
Ks Ko was & normal, happy, lovable child, Her ratings were neither
consistently high nor low, but ranged from 1.0 to 4.6, Her best ratings were
in Parent Leaving Child and Behavior in Public and she was perfectly at
oase in either situation., Her mother and father both had ratings above
average on the latter, but in the former her mother had a rating above
average and her father a low rating,

Her poorest ratings were in Crossness and °vertiridnesa,
Washing, and Cooperativeness, Her father's ratings were also quitelow
on these problems and her mother's were average or a little lower, From
what has been said and seen around the Nursery School, the writer feels
thet these low ratings may be due to the fact that her father is trying
80 hard to make her no more than a normal child although everyone expects
more of the child of a Child Psychologist,

VII. D.D. (fhie next case was chosen because the ratings of the
child were consistently low which her parents® ratings do not consistent-
ly correspond with hers,)

Age 3 years, 5 months, Both parents had a college education,
father has Doctor's Degree, D, D is inclined to stand by and watch
while the world goes by and therefore does not get much done herself,
Her best ratings were in Destructiveness, 1.2, and Behavior in Public, 1,0.
The writer believes that she does not have spirit enough to misbehave
in these situations, Her mother's reting on Destructiveness is good also,

+90, but both her mother's and father's ratings om Behavior in Public are
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only feir, .82 and 85, She has very poor ratings on Eating, Washing,
Dressing, and Cooperativeness and this was to be expected because
she had too much to watch and was so slow that she did not get
around to do these routine things on time, As far as €ooperativeness
was concerned, she may have been cooperative in her mind and she
certainly did not act uncooperative, but it just took her too long
to get started, Most of Mr, and Mrs.in. D.'s rates were neither high
nor low and none of them disclosed any interesting facts to apply to
this child's case,

VIII. M.B. (This last case was chosen because there seems to be
almost an equal number of good and poor ratings,)

Age 3 years, 10 months, Both parents college graduates, Iiather
has higher degree., M.,B., quite a reserved child in front of adults and
imprQased most as being a sweet child, but in the absence of adults she was
found to be noisy, bossy and mean, She received the best rating on those
problems when there was direct supervision most of the time in the Nursery
8chool « Untidiness, Parent Leaving Child, Washing, Behavior in Public,
Bedtime and Dressing. Her poor ratings were in Eating, Destructiveness,
Crossness and Overtiredness, Quarrels, and Cooperativeness, Eating has
always been a definite protlem for the Nursery School staff with her, She
had very set likes and dislikes in eating and hebits of eating before she
started school and had the habit of storing anything she didn't care for
in her cheeks, Sometimes she would have a whole dinner stored away and
refuse to swallow it, Her mother's and father's retings, .74 and .67,
on this problem are quite low and may show that their beliefs do correspond

somewhat to their actions, The only time the investigator found M, B, in
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the situations Destructiveness, Crossness and “vertiredness, and Quarrels
vere at times when the children had been left unsupervised for awhile,
The same was true for Cooperativenesa;’ M, B, was cooperative as long as
she was watched,

Mrs, M, B,'s ratings were quite consistently higher than Mp, .M,B.'s
on all problems,

It will be seen from these case studies that there seem to be
observeble relationships between the ratings in individual cases even

if the group comparisons of ratings do not give statistically significant

correlations,
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THE VIEWS OF PARENTS CORRELATED WITH THE BEHAVIOR
OF NURSERY SCHOOL CHILDREN

CHAPTER IV
SUMMARY AND CONCLUSIONS

RESTATEMENT OF ORIGINAL PROBLEM AND SUMMARY OF FINDINGS,

This problem was undertaken in order to find out if there was
any correlation between the behavior of nursery school children in
cortain behavior situations and the views of their parents concerne
ing the treatment of similar behavior situations, The subjects were
the 24 children attending The Michigan State College Nursery School and
their parents, Eleven behavior situations were used; namely, Untidie
ness, Eating, Destructiveness, Crossness and Overtiredness, Parent leaving
Child, Washing, Behavior in Public, Bedtime, Quarrels, Dressing and Coe
operativeness;' The method used was a combination of gquestionnaires
for the parents and observation for the children, A jury of 13 Nursery
School and Child Development Authorities were used as a bagis for rate
ing the parents® views and the children's behavior,

Similar situations were covered in the questionnaires for the
parents to the ones in which the child was observed in the school,’
Bach child was observed in each situation three times and his reace
tion checked, Then his actions were rated in relation to the Jury
rating of that situation so that each child had a rating for each
problem ranging from a 1,0 which was perfect to a possible 8,0 which
was the poorest possible ratings, The rating by the parents of the
similar situations on the questionnaires were also rated in relae
tion to the Jury rating of these situations so that each parent had

& rating for each problem ranging from a possible .00 which was the



boorest possible rating up to a 1,0 which was the best possible rating.
The children's actual ratings ranged from 1.0 to 5,8 and the parents
from .58 to ,94., As compared to the parents' ratings on their views,.
the children's ratings on their behavior covered almost twice (1.9 times)
as much of their possible range. After these ratings had been determined,
correlations were found between the children's ratings on their actions
and (a) the mothers' ratings on their beliefs, (b) the fathers® ratings
on their beliefs, and (c¢) the mean ratings of both paremts, There were
23 mothers, 14 fathers and 23 children in the studys A detailed analy-
sis was also made of some of the statistical and nonestatistical results
other than the generasl correlations and some individual case studies
were made,

Many parents empressed an interest in the study and the possible
results and their pleasure in filling out the questionnaires and dis-
cussing them among themselves, Almost everyone of the Nursery School
Teachers asked to be on the jury expressed an interest in the type of
studye Two or three of the parents and about the same number of in-
vited jurors offered the criticism that too many other factors could
enter into the situations that were not controlled; such as the age of
the child, the mother's time, the total situation of which the special
situation included might only be a part, the history of the child in-
volved, and the time of the parent. The investigator agreed with these
criticisms that it would be well to control these factors but in a
limited study such as this, these factors could not be isolated, The
writer also believes that other members of the family may have some
effect on the results, Another factor which should have been con-

trolled for better results is the homogeneity of the sample, The home
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backgounds, parental education, parental occupations, and nursery school
experience wore all very similar and made a homogeneous sample rather

than a representative sapple of the entire population,

CONCLUSIONS,

1;'.The statistical correlations were no more than chance and not
statistically significant,

2, The majority of correlations between the children's ratings
on their behavior and their mothers' rgtings on their wviews were posi-
tive while the majority of correlations between the children's ratings
on their behavior and their fathers' ratings on their views were negative,

3. Through a detailed study of cases, observable relationships were
found between the ratings in individual cases even if the group compari-
sone of ratings did not give statistically significant results.

4, The range of variations of the parents' ratings on their views
was only half as great as the range of variations of the children's ratings
on their behavior,

The writer believes that (1) is due to the fact that the
sample is small and homogeneous and that views were tested rather than
actions, The second conclusion is undoubtedly due to the fact that the
children spend more time with their mothers than with their fathers,
Concerning the last conclusion, the writer believes that if the parents'
ratings were on their actions rather than on their views, the range of
their ratings would correspond more closely to hhe range of the children's

ratings on their actions,
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RECOMMENDATIONS FOR FURTHER STUDY,

The literature and studies in the field show a definite lack of
studies done on this type of investigetion, It would indeed be interest=
ing and in all probability a great help in Child Development Work if
parents® actions could really be studied in relation to their children's
actions, The ideal manner of carrying out such an investigation would be
to have an investigator live in the homes of the children long enough
so that she was no longer a foreign factor in the home and then carry out
the observations on the parents' actions or behavior.

Sayles', in speaking of such research, says, "strictly speeking,
proof that in any instance a father's or mother's behavior is responsible
for a child's behavior cannot be furnished, since scientific and fully
controlled experiments in this field are obviously impossible, All that
can be done is to bring forward examples typical of the vastly greater
number that have convinced those most intimately acquainted with the

fact that a causal connection exists.”

1, Sayles, Mary Buell, The Problem Child at Home N.Y.,: Commonwealth

Fund, 1928, Page VII,
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(uestionnaire for Parents

Note: Rate each method of treatment with one (1) as the most desirable
method contimuing on down so that the largest number indicates the
least desirable treatment.

Rating
1. Situation: Jimmy persists in being untidy about his eating
although he is 0ld enough and efficient enough to eat without
spilling food on the table cloth, chsir, floor, and himself.

Rate 1 to 8.
Solutions:

( ) a. His mother spanks him and sends him away from the table for
being untidy.

( ) b, His mother tells him she knows he can't help it and does
nothing further. : '

( ) c. After each meal he is givem a cloth and must clean. up his
spilled food.

( ) d. He is laughed at and made fun of by the rest of the family
when he is untidy.

( ) e. He is told he chould be ashamed of himself and is mede to
stand with his face in the corner.

( ) f. His mother continuelly scolds him throughout the meal wmhenever
he is untidy.

() g. His mother keeps reminding him to be neat throughout the meal
so he will nct spill anything.

( ) h., His mother tells him that if he isn't neat enough to eat vwith

Rate 1

NN N N

the family, he must eat at a table by himself., This is carried
out and eating with the family is his reward for neatness.

Rs OSituation: Jack 1s corntinually misplacing his shoes and over-
shoes so that he can .10t find them.

folutions:
) a. His mother looks for the shoes for the child end sympathizes
with him for losing them.
) b, His mother has & spare pair always ready so he will pot be dis-

turbed over the loss end either finds the lost shoes herself
later on or has & servant do it.

) c. His mother helps to hunt in a very superficial way and if the
child cannot find his shoes, he stays inside while the other
children go out.

) d. Jack is gpanked and other shoes put on until the original pair
is found. .
) e. Apluce 13 arranged for Juck to keep his shoes end overshoes and

when they are not in that plagg, he hunts for them himself even
if it entails his staying in while the other children are playing.
to S, ‘
3. Situation: Jim refuses to pick up his blocks.
Solutions:
a. His mother tells him she will not love him any more unless he
picks them up. ‘
b. His mother tells him that she is ashamed because he is a big boy
and knows better.
c. Hig mother helps him to rut the things away.
d. iis mother tells him that when the blocks ere put away, they will
be ready to do something else and leaves him alone.

e Ne? Nt e






‘ 3. Situations (cont'd)

() e. His mother tells him he picks blocks up for his Mursery ichool
teacher and if he won't pick them up for her, he doesn't love
her as much as he does his teacher.

4, Situation: Every time meal time came around Jane disturbed the

whole femily by refusing to eat what had been prepared for her.
iate 1 to 7.

Solutions:
() a. Something else nourishing which the child likes is substituted.
() b. The child is allowed to choose the things she does like in the
meal and eat only them,
() c. Jane is sent from the table and then fed later on in the day.
() d. Jene is alloved to eat what is set before her as long as it takes
the rest of the family to ect or go without until the next rmeal.
() e. Jane is alloved to help herself to cookies and milk at eny time
during the day when she is hungry because she didn't eat her dinner.
() f. Jane is given her meal zlone and if she does not eat it, it is
taken from her after a reasonable time has elapsed and no further
courses are given her or no other food until the next meal time.
() g. Jane is alloved to ect with the rest of the family as long &s she
doesn't disturb them but if she does, sie is moved to someplace
where she can eat by herself.
Reting
1 to 6. 5. cituation: Jimmy played with his food until it was sll cold and
everyone else 'ias through eating.
Solutions:
() - a. His mother takes Liim out into the kitchen with her after the
rest are through and reheats his food and feeds him.
b. He is alloreC to eat his dessert end be excused with the rest
because hig dinner is cold.

() c. Jinmy is given & definite time allo.ence in which to eat his main
course and be ready for "his dtssert end is excused if his plate
is not cleaned up at the end of that time.

( g d. Someone feeds him at each meal.

e. He is excused without eating his cold food and en hour or two
later is given a lunch of some food high in energy to tide him
over until the next meal time,

( ) f. He is given his dinner alone and only allowed to eat with the
family on speciel occasions.
Rate -~
1 to 4. 6. Cituation: Jane has developed a great liking for meat to the exclusion
of other foods.

Solutions:
() a. Her mother gives her a little of everything to start with but re-
plenishes the meat so Jane vwill be sure to have enough to eat.
() b. Her mother gives her only vegetebles and salad and no meat in
her diet.
() c. Her mother gives her g normal serving of each thing and no re-

servings or further courses until her plate is empty.
d. Jane is given her vegetables as a first course and her meat as
a second course after her vegetables are eaten,

~~
~r






Rate 1 to 5.

7. CSituation: Billy has several foods - mostly vegetables - which

he refuses to eat.

Solutions: :

() a. His mother leaves these vegetables out of the family diet
because Billy does not like them.

( ) b. On the days when these vegetables are served to the rest of
the family, a substitute i8 prepared for 8illy.

() c. Billy is given normsl servings of everything and forcedto egt
everything on his plate before he is allowed to leave the table.

() de Billy is given only the vegetables he dislikes first and must

finish them before he can have the rest of his :dimmsr,

() e. Billy is given snall servings of the disliked vegeteble so thet
he may learn to enjoy them zs the rest of the family do with
normal servings of the rest of the main course and told his
plate must be clesned up before the rest of the family is ready
for dessert or in a set time; if not he is excused without
dessert.

8. Situation:
Rate 1 to Jimmy is just & "poor eater" according to his family.

10, Solutions:

! a. His family ignores him at the table.

() b. His family reminds him frecuently during the meal to keep
on eating.

( ) c. His mother tells him st the beginning of the measl that he must
eat his dinner end doesn't remind him again.

( ; d. The vhole family takes turns urging the child to eat.

( 8. His family keeps reminding him to eat such and such a food
telling him he must like it because the ~hole frmily likes
it -- Daddy likesibilother likes it, Brother likes it, ete.

( ) f. His mother tells him thaet if he will hurry and eat she has
a surprise for him.

() g. He is told to watch how nicely his brother clean up his plate.

() h. He is given dinner ¢lone and allowed ample time to eat, <+f he
has not finished, he waits till the next mesl time to est again.

() i, He is told to try end finish his dinner before his brother
end the whole family urges on the rcce.

() j. His plete is divided off in bites and after each one, he is
told there are only so many left.

Rate 1 to 5.
9. oituation: The little girl of the family presists in writing on
the valls of her room.

() a. <he is spanked.

() be A blackboard is provided.

() c. She is not allowed to have crayons, pencils, etc.

() d. The walls are painted with ‘ashable paint and the child
washes her o'm marks off,

() e. The child's room is decorated suitably and the child is con-
sulted in the choice of decorations thereby. instilling in
her a pride in her room and its upkeep.

10. Situation: & little boy in his play thre: stones that broke a
Rate 1 to €. window,
Solutions:

() a. His mother spanks him soundly.

() b. fis wother sends him to bed for the rest of the day.

() ce His mother tells him to wait until his father comes home and

he will be punished.



10.
(
(
11.
nsite 1 to 4.
()
()
()
()
Rate 12.
1l to 5.
()
()
()
g)
)
13.
fate 1 to 3.
()
(
¢
14.

Rete 1 to 4.
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)

)

(cont'd)
Solutions:

d.
8.

f.

His mother tells him she knows it was a misteke and he didn't
mean to do it end lets him go out again.

4 system &8 arranged with him whereby pert of his ullowence
goes tovward paying for the window each week,

Some prized toy of his is broken to show him how it feels.

Situation: :’jenever Jackie is ncughty, he is sent to his room to

look at pooks &and has started to get even recently by tearing
the pages out of his books.

oolutions:

ae
b,

He is spanked &nd put to bed,
His books are taken from him each time he is destructive with
them and kept put avay for a period of days.

e. His books ere taken away and are only brought out vhen someone
reads to him.,

d. His mother provides materials and insists that he repcir the
demaged books and then goes with him to teke them to the child-
ren of a home, hospitel, or poor family +ho would appreciate
themn and teke proper ccre of them.

tituetion:

A child in the natural course of a day becomes fetigued and
cross,

Colutions:

Qe
b,
Ce
de
8,

He ie senaruted from the other children in his play. .

He is tcld that he is tired and needs rest and is put to bed.

He is spenked for being crocs to the other children,

He is made to sit in a chair for an hour. sic
e is sepuareted from the other children in his play &aod qgge%

is played to quiet and rest him,

Situation: In a family of three children, it -:es found that

the children eften over stimulated one another in
their play.

Solutions:

Ceo

'"hen things are too exciting, the mothse: agks each child to
go off end play by himself. It is not intended or understood
for punishment.

be Their mother told them they must quiet down or go to bed.

Ce Their toys are taken from them.

Situation: Jean wakes up in the morning still tired from her veek

end trip.

Loluticns:

a, Her mother plans quiet individual play for her.

b, She is zllowed to go on vith her regular schedule and .hen che
is cross and naughty in her play is put to bed.

c. Her mother keeps her home from school or awcy from the neighbor-
hood children as the cave may be so she vont become overly tirei.

de +he is kept im bed late playing uietly with toys eppropricte

for bed,
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15. Situation: Jimmy is cross and over tired every night before
bedtime but his mother does not make him take naps
because she says he canft sleep at night then.

Solutions:

8., His mother makes him take his nap and then keeps him
up late at night and lets him sleep late in the morning.

b, He is kept in bed }late in the morning so his day won't
be so long without a nap itime,

c. He is given a nap and put to bed at his regular bed &
time and left just to lie in bed even if he doesn't
go right to sleep.

d. He is put to bed as soon as he becomes cross snd tired
at night,

16, cituation: tometimes Mrs., Brown can take Jean with her to the store
and sometimes it is impossible.
golutionss:

a. the leeves Jean without even saying good bye.

b. Lthe explains to Jean vhen she is very young that some-
times she can take her “ith her and that sometimes it is
impossible and vhen she cannot take her, she goes to her,
teils her  jhereshe is going, is sorry that she cen't
take her along, and leaves.

c. She explains to Jean when she is young that sometimes:
she cannot take her with her and that when she doesn't
she will bring her something so that soon Jean would
rather stay home and wait for her surprise than go with
her mother.

17. Situation:
A i:other hates terribly to leesve her child but has to
do it daily.
bolutions:

a. She hugs and kisses him and tells him she hates to
leave him but she =will think of him €11 day and hope
he is having a good time away from her.

b. the slips away when he isn't looking so she will be
gone by the time he misses her,

ce ©She tells him she is going out and kisses him good-
bye and lesves.

d. C£he tells him to stay end be a gooc boy 11 day and
she will bring him a surprise when she comes after him,

e. &She promises feitnfiglly to stay with the child so he
will stop crying and clinging to her and then leaves
when he is not looking.

f. Ehe stsys until he finds something to interest him
and then tells him goodbye and leaves.

18, Situation: ZREohbie hates to bathe. or wash.
rolutions:

a. he is told he must wash at euch and such a time and is
teken to the bathroom &t exactly the some time each
day regardless of what he is doing et the time.

be 1iIf he doesn't wash as he is susposed to, he is not

allowed to eat his meal and is put to bed without it.

c. He is told to go and take his bath so he will feel all
fresh snd peppy and ready for more fun.

d. He is promised a surprise at dinner if he does & good
job of wvashing.

e, Lecsuse he hates to wash and tekes so long, his mother
does it all for him.

Al
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Rate 1 to 4. 19. Situation: Bobbie does not refuse to wash but does such a
hit and miss job that it is hardly worthwhile.

Solutions:
8. His mother fefuses to let him wash any more and does it
for him.
b, He is made to keep returning to the bathroom until he is
cl ean.

c, His mother goes along to help him get himself clean and
points out the spots he has missed to him and compliments
him on his clean and shining esppearance, when he has finished.
d. A srore cheet with stars for successful washing is kept on
the wall in the bathroom.

e’ e N N N

but
20. Situation: Jimmie goes to the bathroom when told to “4spends
late 1 to 4. his time by playing in the water rgther than washing.

Solutions:
( ) a, He is spanked when caught playing.

b, He is not allowed to wash himself or go to the bathroom alone.
() c. He is given just so long to wash in and if not resdy for the

next thing on the progrem is left behind.

( ) d. He is given just so long to wash in and if not finished in

time is rpade fun of by the whole family becsuse he is not cleen,
2l. Situstion:

Rate 1 to 4. The children when teken on a itrip to the store begin cuarreling
just as they enter a grocery store with their mother.
Solutions:
) e, They sre sent back to the car to wait alone.

() b. They are left slone to cuarrel and given a talking to after
the sho»ring ie done.

( ) c. They are tzken back to the houce and their mother explains
that their fussing would bother the proprieter so they will
heve to lunch on what is in the house which turns out to be
dry bread end milk.

() d. They are left alone until their fsther comes home at night
and then they have to tell him what they did and take his
punishment.

22. Situation: Tommy tskes his first visit to the store with his
Rote 1 to 4. mother and st once begins to handle things.
Solutions:
() a. The mother does nothing about it, asking the clerk if he

isn't cute the way he is examining the perfume bottle he
hes picked up. N
() b. Before taking him his mother explains that there will'.be
lots of pretty things in the store but that they are just to
look 2t and not to touch them because they do not belong to
them, If necessary she reminds him in the store.
c. His mother spanks his hands every time he touches anything.
d, His mother rushes nim out of the store snd leaves him in the
car "beceuse he coesn't know enough to leave things alone®.

N~
N N’
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bSituation: urs, Jenking takes Danny to the store to buy him

socks. After they were chosen the problem of paying for themarose.

Solutions:

a, Mrs. Jenkins paid for them herself and “hen Danny asked what
she was doing, che told him he wouldn't understand.

b, Danny was given the money and told to give it to the clerk.

c. Mrs, Jenkins explains that the socks belong to the storekeeper
and that Denny must pay for them before he can have them and
the money is given to him.

Situation: ‘hen it is nsp time Betty always has a temper tantrum
and refuses to go to bed.
tolutions:
2. Her mother gquiets her by telling her if she will play quietly
for thenext hour, she will be rested and won't have to go to bec
b. Her mother spanks her and puts her to bed each time it happens.
c. Her mother quiets her by telling her that insteczd of a nep, ‘
she may sit on her bed for an hour and look at her favorite bock
d. Her mother disregards her tantrums and puts her to bed leav-
ing her alone tc cry or screem until she is tired out.
Situation:
B3illy persists on getting out of bed after over being put in.
Solutions:
a. 1lis mother spanks him and puts him back.
b, iis mother ties him in bed.
ce After putting him back several times, his mother decides he
might =& well stay up.
d. His mother puts him btack telling him if he doesn't stay, she
+.id tie him, and proceeds to do so the next time he gets out.
e. His mother puts him back in bed &nd tells him to go to sleep
as often as he gets out of bed.

Situation: then told tc go to bed, Kay says she isn't ready.

Solutions:

a. Her mother spanks her and puts her in bed.

b, Her mother tells her to finish what she is doing and then go
to bed by herself.

c. Her mother asks her what the wants to do before going to bed
and explains how it can wwait till after she gets up and will
be already for her then. ok

d. Her mother tells her that if she will,go right to bed, she
cen't heve her newest toy to pleay with any more.

e. Her mother tells her that if she will go right to bed, she
mey take her dolly with her.

Situations Jene needs a nap badly each day because she is a very
ective child but cshe wears both herself and her mother out
every dey trying every trick she knows to keep from teking = ner

Solutions:

a. Her mother reads to her to kcep her quiet and resting each day.

b. Her mother lets her sit on the bed and look &t books for an
hour each day to tzke thepl.ceof a nap.

c. Her mother puts her in bed, tying her in if necessary, closes
the door and ignores her entirely for the rhole nap time.

d. Her mother goes up to sec what she wants each time she c:lls
but refuses ner wishes each time.

e. ler mother omits nap time and puts her to bed a little earlier
instead.
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Situation: Mother sees Jimmie and Bobbie fighting over a truck

which Jimmy has been playing with.

Solutions:

a,
b,

Ce

de
€.

She lets them fight it out.

the sends Bobbie to his room for trying to take the truck
from ¥immy.

She explains to Bobbie that Jimmy had the truck first but
perhaps would take turns since he has had it so long &nd

at once asks Jimmy,

She tells Babbie to leave it alone since Jimmy had it first.
She suggests that they use the truck together.

Situation: Billy goes to his mother and tells her that Jack hit
Solutions: (him)

a.
b,

Ca

lother spanks Jack.

Mother tries to find out why and who was really the zouse
of it end makes Jack apologize.

Mother tells both children to go to their rooms to play
alone until they are ready to play together.

Situation: Jane and Kay are playing house and ere quarreling
about wio is to be the mother with no solution in sight.

Solutions:

a&s Mother tells them to play something else.

b, lMother tells them to stop quarreling or go back to bed.

c. !"other brings out a truck loed of blocks and asks children
vho is father and says it is ebout time for him to start to
~ork building the house while mother is doing the housework.

d. Mother asks them who else in the family they might be.

e. Mother cuggests one child be the mother first and the other
one second and sgys she #ill keep track of the time allomrance
for each if *hey sould like her to.

vitustions:

Billy is perfectly ccpable of buttoning his own buttons and
does so when his mother keeps after him but vhen there is
anyone else around he gets them to do it for him.

Solutions:

éde His mother tells him to do it but after his first attempts
doeg it for him knowing he will go to his grendmother if she
leaves him, . _

b, His mother overlooks the fact that he asks someone else to doiti
and pretends he hes done it and compliments him on it.

ce He is put in a room by hiucelf and not allowed to come out un-
til the buttons are buttoned.

d. His mother tikes a few minutes to do some se.ing during his

dressing time so she can be in the room to encourage him in
his dressing.

Situation: Jane cen lace her onn shoes verfectly well but often-

times would ratfther nlay then do them.

solutions:

Ge
b,
Ce

de

Her mother allows her so many minutes to lace them anc if

they are not done puts her back to bed,

Her mother ellows her so many minutes to lace them &nd if

they are not done does them for her.

iler mwother spanks her every five minutes that she takes to
lgge taem warning her each time.

Jene is told her mother is going to the store or to do some-
thing around the house en? Jone could help if she is recdy.
"hen e reaconuble time elapses, her mother goes on without her.
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Hame of Child

(continued) -9-

Solutions:

e, Jane is put in & room by herself as devoid of interest to
her as possible and told to join the recst of the family
when her shoes are laced.

Situation: Billy is old enough to dress himself and wants to
because his older brother does but some of his clothes
are just too difficult for him to manage.

Solutions:

a. His mother explains that he is much younger than James and

isn't expected to do those things for himself.

b. His mother is careful to buy self help germents for him and

to put large ezsily handled buttons on what clothes of his she

c. His mother tells him James can help him when (can).

there is something that ics too hard for him to do for himself,

Situation: Billy and Jimmy had very few toys and only one of each.
Problems often arose over vhich toys each wanted.

Solutions:

a. Their mother talks to them czbout playing nicely together ancd
telring turns vith the toys. She asks, thep if they would
like to take turns each dey with a truck which is their favor-
ite or each one have it every other doy for the whole day.

b. Thelr mother tells them that if they cen't play nicely with
the the toys they do have, she will take them away.

Ce Lach timeheiv unther finds them quarreling she spanks the one
at feult.

de Their mother tells them she will have to forbid them to play
with one another's toys until they are willing to share them or
‘take turns and each childis.allowed his own toys.

fituation: Jane is growing up to be a very selfish only child.

Solutions:

a., Her rother is very cross :ith her whenever snother little
child comes to visit and Jane is naughty end spanks her when
the visitor leaves.

b. Her mother warns her before company comes that if she doesn't
let little Eobbie play with her toys, she will be put to
bed immediately.

ce Her mother arranges for her to visit other children oftenso
that she may learn to share their toys.

d., Her mother srrenges for seversl little children to come in
regularly each week end pley with Jane under her o'm close
supervision at first.

Situation: V‘hen play time is over a problem .lways arices over
how Billy's and Jane's toys are to be put auay.

oolutions:

a. Their mother sends them on to their next task and puts the toys
avay herself.

be A separate play room is used where the tyys can be left out from
one plsy time to the next.

c. Their mother makes each child put away what he is playing with.

d. Their mother helps them put the toys away encouraging each to
put any cf them avay and not just what they had used.

6. Their mother tells them all toys not put avay in a certain
length of time will be taken away from them.

Name of Parent.
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NURSERY SCHOOL OBSERVATIONS

Check =t three Jiffereni times
A. Untidiness: : AR S ]
I. oSituation: Child is untidy while ezting

d.
Jcdaof bt Adote v p il G »pTie ot Lorrcas

I1I.

f.

III.

Iv.

V. Situation: It is time for child to put up toys
Possible Yrocedures:

a. Child keeps on playing when asked to help pick
b. Child starts to take cere of some toy but

c. Hides'or goes to some other room when asked

d. Immediately begins to pick up toys.

e. Jegins to help if teacher helps also.
f. Takes care of toys only when reminded each

Possible Procedures

a. Child esks to clean up own mess.

b, Child refuses to clean up own mess.

c. Child is very careful when eating and
only spills accidentslly and ects very

Sii;ty about that. : o

Situatiom: Child is teking off rubbers or
boots.
Possible Procedures:
a. Yeaves on floor where he takes them off.
b. Carries around room and leaves slmost
eny place.
¢c. Puts one in locker &nd leaves other out.
d. Puts both i1 lacker ~hen asked or commanded.
e. Takes ofi’ ¢a” puts both in locker immediately

Situation. (i1.7 .3 teking off shoes and putting
Cii 2 LOp2rSe

Poesible Proccuures:

a. Tckes off shoes and lecves them in middle
of flioor,

b. Takes off shoec and throws them over
bannister., .

c. Tekes off shoes and puts them in locker or
other proper place.

d. Tukes off shoes and puts them in slipper box,

Situation: Child is putting on shoes after nap
and taking care of slippers.

Possible Procedures:

as Leaves slipper under bed

b, Leaves slippers in middle of floor.

cs Leaves slippers in bath room.

d. Throws slippers over bannister.

e. Puts slippers in slipper box or other proper

place.
f.

up toys.
becomes fascinated vwith it.

to help.

time by teacher vatching him constantly.
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‘20)
(r2)
4.9)

()

(10)
(357)
(24)
(30)
(#57)

(644)
(#/)

(6.0)

\2.0)
U

'33)

a.
b.
Ce
d.

€.

h.

i.

D,

Ce

€.

Check at three diff
3

VI. ©Situation: Child changes his pley from one

toy to another.
Possible Procedures:
a. Leaves out first toy and gets out second
b. Takes care of first toy before getting out
out second.
c. Tskes care of first toy only when
reminded.
d.

P, Lating Problems
I. Situation: Plate tith main course is placed

before child.

Possible Procedures:

Degins at once to eet and doesn't stop

till plate is empty.

Fats only favorite femiliar foods and

dallies over the rest.

Plays with food but does not eat until

forced to or fed.

asks what unfemiliar food is but starts

to eat vhen told.,

Asks what unfamiliar food is and says,"wother
doesn't fix it,"iother says I can't eat it",
"I don't like it," or some similar thing.
Does not finish main cource dinner in allotted
time so is not ellowed other courses end
cries when 4o /4.

Does not finish wein course of dinner in
cllotted time and vhen refused n*her courses
accepts the verdict without argument.

Plays with food uhtil placed in another roonm
to eat alone. ‘

II. +tituation: Vhild is given plate with a cdislfked

food on it.
Possible Procedures
bats other things on plate lcaving disliked
food till last.
Eats disliked food zlong with rest of dinner
+hen reminded that everything must be eaten.
Beaves disliked food and therefore has no
further courses of dinner.
hegu ng tates disliked food end is given
more which he eats.

ere.

nt times
Z T3
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(3.0)

#8)
(2¢)
(r2)

(35)
(44)

(24)

(49)
(/2)

(39
{3.7)

(57)
(4.0)
(1)

56)

(40)

1l
C. Destructiveness
I. ©Situation: GUhild while finger peinting
or drawing with crayons accidentally
colors the table.
Possible Procedures:
a., Asks for cloth to wipe off table
b, Does not even seem to notice color
on table.
c, DNotices color and acts proud that he
has colored table.
de

II. Situation: In playing breaks or damages

a toy.

Possible Procedures?

a, Hides toy

b, Cries

Ce Asks teacher to fix it.

d. Asks for another

e. vYeys he doesn't care

f. ‘“hen svoken to, proceeds to further
destruction.

III. Situation: Child is overly rough in play
with books and book is torn.
Possible Procedures:
a. Takes book to teacher &nd asks to have it
put away bectuse it is torn.
b, Tekes book to teacher and asks to have it
fixed,
c. "hen reprimanded by another child, cries.
d. Coys he doesn't care.
€

Ds Crossness and Over-tiredness
I, oituation: Child is not playing congenially
with the other children
Possible Procedures:

a. '"hen reprimended, childs blames another.

b. +rhen reprimanded, cries.

c. “hen told to go to another room until he
can come back and play nicely, child goes
71llingly and soon comes back to play
successfully with the others.

d. vhen told to go to another room, child
cries and kicks and has to be forced.

e. Yhen told to go to another room, child
goes but sulks and does not come back
by himself.

f, *“hen given a different toy to play vith,
child sterts playing with it.

g. wheR given s different toy, child refused to
play with it.

2

Check at three different times

3
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F. Leaving Child

I.

III

I7I.

Situation: One child is not well and must be left
behind when the othere go out. It is evplzined to
him why he is to be left and things ere suggested
for him to do.

Possible Procedures:

a.
b.

Ce
d.

€

Situation: The parent brings the child snd
proceeds to leave.
Possible Procedures.

a.
b.

C.

d.

€.

f.

Ee

Situation: Parent brings child to school.

8o

Check at three differeni

1

Gets wrups and says he is going enyway.

Finds something to do and is not concerned
after he understands he must stay in.

Cries and suys he wants to go too.

Cheerfully tells other children he is staying
in and tells them good bye.

Parent kisses child cnd leeaves.

Parent stays around the school for & vhile
telking &nd then leaves.

Parent gete child engrossed in something
else and then slips out when he doesn't
know it without scying goodbye.

Parent hugs ancd kisses child and tells

him how much she vill miss him and has
herself practicelly in tears as well as

the child,

In order to get the child to stop crying and
clinging to her, parent promises faitnfully
to stay and then elips out at the earliest
possible moment without saying good bye.
Parent steys until the child finds something
to interest him and then says goodbye and leavecs.

Possible Procedure:
Kisses parent, scys goodbye, and proceeds to tcke
ofFwreaps.
Asks parent to stay.
Cries and clings to parent.
LYearfully bids parent goodbye.
Yeens to forget mother's existence the minute he
arrives,

2

t times
3
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hating

F.

G.

(«fg
G
Lm)
{37)

H.

(343
(27
(2.0)

n

(49)
(3%
(32)

(r0)
(3.2)

Uashing

I. CSituation: It is time for the child to
vash for lunch.
Possible Procedures:

a.
b,
C.
d.

€.

Behavior in Publjic,

T

-

Bedtine
I.

T

II.

Check at threce different times

1

Puts in vater, washes, and dries self
very systematically without westing time.
Plays with veter.

Does a very superficicl job of washing.
Plays in water without really washing but
says he has washed,

Plays with and bothers other children :
instead of washing.

Climbs around bathroom.

Talks instezd of washing.

Situatiohf:Children are teken in a store

Possible frocedures:

2. ©Start running throug: the aisles.

b. <thouts, lasughs and tulks loudly.

c. Touches commodities.

d. ‘alks vith teacher and looks at
commodities without touching them.

e. Asks for everything he sees.

f.

Problems

bituation: It is naptime and the children

are told to go to the bathroom and get

ready for bed.

Possible Procedures:

a. HRefuses to go until he is forced to go,

b. iuns and hides.

c. bBegs to be allovwed to stay up just a
little longer.

d. Goec and gets ready for bed and goes t
bed immediately.

\®;

e,

Situation: It is nap time.

Possible Procedures:

a. Is noisy - talking, laughing and mekin
noises to disturb others.

b. Gets up and sits up when teacher leaves
the room.

c. Plays in bed with elipper, sock, or
other clothing. '

d. Lies quietly or goes to sleep immediately

e. 'iggles and turns and tosses for most
of nap time.

f.

2

3
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zating Check at three different times
) R B
I. thildren's tuarrels.
I. Situationt In playing one child does
not get his omm way.
Pocsible Procedures:

(£9) a. Talks other child into compromise.

(25 b. Hits, bites, pinches or kicks otier
child.

(29) c. UGoes to teacher with trouble.

Z%n) d. Bulks and says he von't play with other

child and perhaps tells other children
not to play with other child either.
(35) e. Cries and says it is his and he wants it.

J¥. Dressing One's self.
I. Situation: Children are putting on their
outdoors clothes.
Possible Proceduresi

(+5 a. Will allow no help and is very indepencent
in dressing self,
@) b. Uhild says he can’t do it before he even

tries but when teacher refuses help, he
manages by himself.

(1p) ¢. Child tries very hard but cannot manage
all of it by himself so is helped.
(£0) d. Plays or uctches rether then getting dressed and
then exjects help becasu:: he is the last one.
(s2) e. vays he is top little tc do it.
f. L«sz ok dnto rn st /
(#7) II. Situetion:” Children are putting on shoes after nap,
Possible Procedures:
(#£2) a. vits and plays with his shoes or slippers.
(s.0) b. ‘'‘atches the other children or talks or plays fith
them instead of putting on his own shoes.
(Jl) c. Tries to put on his own shoes but soon gives hp.
sﬁol de ©its dovm and puts on his shoes.
\#d) e. %aits for nelp and does not try for himself.
f.

III. situation: The children were lacing their shoes.
Possible Procedures:

(1.0) a. Child sits dom and laces his shoes satis-
' factorily perhaps tying them as well,
(2.1) b. Sits dovm and leces shoes anyway to suit his

fancy even though he is shown where he is
doing it wrong.

{3¢) c. vits and plays or vatches others instead of
_ lacing shoes.
(82 d. Takes long time to lace shoes working toward
having someone do it for him.
(49) e. Makes no attempt to lace shoes but shows he

expects someone to do it for him.
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(52)

(37)
(21)
(2 )
(53)
(55)
fa1)

(#1)
(49)
(2.6)

(2.0)
(e20)
({3)

I.

+
t-

Check at three different

1
K. Cocperativeness 1
Situations 41l i1vagons are in use ‘
(or other popular toy) and znother ’
child also wants to play with one. !
Possible Procedures: i
a. Follows cnother child : ho has one without o
seying anything. . ?uku R Mo :

b. 4asks if other child if-he-€en-play with him,
c. #sks other child if he can play with him. ¢
d. Suggests taking turns o other child. .

e. Goes to teacher and tells her he wants it.

f. Tries to take it away frowm other child. :
g. Finds something else to play with. ’
Situation: Two children went the same toy \

I1I.

Possible Procedures:

Qe
by
Ce

Situation: It is time to teke care of the toysf
Posecible Procedures: ‘

b,
Ce.
d.

(=

soth hold on and begin to fight over it.
One asks other if he mey have it. .
One sticke up for rights saying he had
it first and other gives up.

One suggests taking turns.

Cne gives up.

Cne or both run to tezcher.

Child hides.
Takes care of that he was olaying with.

‘orks with others taking care of all of toys.
Fights with others over vho is to put certain
toys aWay .
¢
'
“
H

2

times
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Problem

IR,
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K.X.
DT
B
M.
Tk
G.W.
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m.8.
D.D
&7
™
J.H.
N.S.
B,
K-S,

EPL!

g3,

DsS.
RV,

Rating. of
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A Untidiness B, Eating
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MICHIGAN STATE COLLEGE
OF AGRICULTURE AND APPLIED SCIENCE

KAST LANSING  February 6, 1941.

DIVISION OF HOME ECONOMICS

DEPARTMENT OF HOME MANAGEMENT

AND CHILD DEVELOPMENT

Miss Janet Learned,
Yale Psych. Clinic,
New Haven, Conn.

Dear Miss Learned :

For my Master's Degree in Home Management and Child Development
I am doing my research in the college nmursery school. I am very interested
in whether the views of the parents concerning the treatment of certain
. behavior situations can be correlated with the behavior of the children of
these same parents in nursery school. I am also enclosing a copy of the
letter sent to the parents of our children.

Rather than make my own rating scale, I am hoping to rate the
parents’ answers against the concensus of opinion of experienced Nursery
School teachers. I hope that you or one of the teachers in your mursery
school will act as one of those on my jury. You can do so by rating the
possible solutions in the parents’questionneire and by rating the possible
procedures on the mursery school observation sheet in a similar manner.

I am enclosing a stamped addressed envelope for you to return
the filled out questionnaire at your early convenience.

Thank you very mch for your help.

Sincerely,

Wl X i««}

Helen L. Ewing
Grad., Assist. in M. S. C. Nursery School.



_ % RGOM USE GHLf
1 2 ‘




5l e
Appendix L

Jury

The writer is indebted to the following schools for having one
of their staff act as a member of the jury as well as to the jurors
themselves:

(a) Kansas State College Nursery School.

(bec) Iowa State College Nursery School.

(a) Purdue University Nursery School,

(o) University of Chicago Nursery School
Cornell University Nursery School

g) University of Nebraska Nursery School

h) Michigan State College Nursery School

i)  Tulsa, Oklehoma, Public Schools Nursery School

j) University of Missouri Nursery School

x) University of Michigan Mursery School

1) Pennsylvania State College Nursery School

(m) Antioch Codlege Nursery School

The following schools also returned the filled in material, but were
to late to act on the jury:
(a) University of Iowa Nursery School

(b) Mills College Nursery School
(¢) National Child Research Center
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Appendix IV
Tables
XII. Copy of Observation Sheets and Questionnaire with

Mean Jury Rating.

XIII, Rating of Children and Parents and Problems,
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Mean Jury Rating on Observation Sheet and
Questionnaire.
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(uestionnaire for Parents
Note: Rate each method of treatment with one (1) as the most desirable

method contiming on down so that the largest number indicates the
least desirable treatment.

Rating
1, Situation: Jimmy persists in being untidy about his eating
although he is o0ld enough and efficient enough to eat idithout
spilling food on the table cloth, chsir, floor, and himself.
Rate 1 to 8.
* ' Solutions:

xS a. His mother spanks him and sends him away from the table for
being untidy.

(49) b, His mother tells him she knows he can't help it and does
noth¢ng further.

(2./) c. After each meal he is given a cloth and must clean up his
spilled food.

(6.9) d. He is laughed at and made fun of by the rest of the family
when he is untidy.

(¢.9) e. He is told he chould be ashamed of himself and is mede to
stand with his face in the corner.

(5¢) f. His mother continuelly scolds him throughout the meal whenever
he is untidy.

(2.9) g. His mother keeps reminding him to be neat throughout the meal
so he will not spill anything.

(7/) h. His mother tells him that if he isn't neat enough to eat with

the family, he must eat at a table by himself, This is carried
out and eating with the family is his reward for neatness.

2. OSituation: Jack is continually misplacing his shoes and over-
shoes so that he can 10t find them.

Solutions:
(3.9) a. His mother looks for the shoes for the child and sympathizes
with him for losing them. '
(3.7) b, His mother hss a spare pair alvways ready so he will got be dis-~

turbed over the loss znd either finds the lost shoes herself
later on or has & servant do it.

(2.0) c. His mother helps to hunt in a very superficial way and if the
child cannot find his shoes, he stays inside while the other
children go out.

(#9) d. Jack is gpanked and other shoes put on until the original psir
is found,
(.0) e. Aplace i3 arranged for Jack to keep his shoes and overshoes and

when they are not in that plarg,he hunts for them himself even

if it entails his staying in while the other children are playing.
Jate 1 to S.

3. OSituation: Jim refuses to pick up his blocks,

Solutions:
(¢9) a. His mother tells him she will not love him any more unless he
picks them up.
(3./) b. His mother telle him that she is ashamed because he is a big boy
and knows better.
(19) c. His mother helps him to put the things away.
(.3) d. 4is mother tells him that when the blocks ere nut away, they will

be ready to do something else and leaves him zlone.

e 2hoe cP,ﬂJ:;.;A.AJ ool .






3., Situations (cont'd)

(#0) e. His mother tells him he picks blocks up for his Mursery ichool
teacher and if he won't pick them up for her, he doesn't love
her as much as he does his teacher.

4, Situation: FEvery time meal time came around Jane disturbed the
whole fomily by refusing to eat what had been prepared for her.

iate 1l to 7.

Solutionss
(47) a. Something else nourishing vhich the child likes is substituted.
(s2) b. The child is alloved to choose the things she does like in the
meal and eet only them.
(s7) c. Jane is sent from the table and then fed later on in the day.
(a./) d. Jane is allowed to eat what is set before her as long as it takes
the rest of the famlly to ect or go without until the next meal.
(¢%) e. Jane is allovied to help herself to cookies and milk at eny time
during the day when she is hungry because she didn't eat her dinner.
(19 f. Jane is given her meal alone and if she does not eat it, it is

taken from her after a reasonable time has elapsed and no further
courses are given her or no other food until the next mesl time.

(17) g. Jane is allowed to eat with the rest of the family as long &s she
doesn't disturb them but if she does, sie is moved to someplace
where she can eat by herself.

Reting
1 to 6, 5. cituation: Jimmy played with his food until it ::as €1l cold and
everyone else 'ras through eating.

Solutions:
(¢5) - a. His mother tskes him out into the kitchen with her after the
rest are through and reheats his food and feeds him,
(42) b. He is allowec to eat his dessert and be excused with the rest
because hig dinner is cold.
(22) c. Jimmy is given = definite time allo.ance in vhich to eat his main

course and be ready for "his dfssert end is excused if his plate
is not cleaned up at the end of that time.

Qiig d. Someone feeds him &t each meal.

(« e. He is excused without eating his cold food and en hour or two
later is given a lunch of some food high in energy to tide him
over until the next meal time.

(2.7) f. He is given his dinner alone and only allowed to eat with the
family on speciel occasions.

Rate -~

1 to 4. 6. CSituation: Jane has developed a great liking for meat to the exclusion
of other foods.

Solutions:

(3.1) a. Her mother gives her a little of everything to start with ut re-
plenishes the meat so Jane will be sure to have enough to eat.

(3.9) b. Her mother gives her only vegetables and salad and no meet in
her dieto

(72) c. Her mother gives her g normal serving of each thing and no re-
servings or further courses until her plate is empty.

{14) d. Jane is given her vegetables as a first course and her meat as

a second course after her vegetables are eaten.
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Rate 1 to S.

7. Cituation: Billy has several foods - mostly vegetables - vhich

he refuses to eat.

Solutions:

(2.9) a., His mother leaves these vegetables out of the family diet
because Billy does not like them.

(40) b. On the days when these vegetables are served to the rest of
the family, a substitute i8 prepared for Billy.

(2.9 c. Billy is given normal servings of everything and forcedto egt
everything on his plate before he is allowed to leave the table.

(25) de Billy is given only the vegetables he dislikes first end must

finish them before he can hzve the rest of his :dimmsr.

(r.0) e. Billy is given snall servings of the disliked vegeteble so thet
he may learn to enjoy them zs the rest of the family do with
normel servings of the rest of the main course and told his
plate must be clezned up before the rest of the family is reedy
for dessert or in & set time; if not he is excused without
dessert.

8. OSituation:
Rate 1 to . Jimmy is just & "poor eater" according to his family.
10. Solutions:
"o(22) a. fis fomily ignores him at the table.
(4.7) b. His family reminds him frequently during the meal to keep
on eating.
(22) c. His mother tells him at the beginning of the meal that he must
eat his dinner and doesn't remind him again.
(ZK; d. The vhole family takes turns urging the child to eat.
(¢.5 8. His family keeps reminding him to eat such and such a food
telling him he must like it because the -hole frmily likes
it —- Daddy likesiVilother likes it, Brother likes it, etc.
(2+) f. iis mother tells him that if he will hurry and eat she has
a surprise for him,
(7/) g. He is told to watch how nicely his brother clean up his plate.
(r2) h. He is given dinner alone and allowed ample time to eat, <+f he
has not finished, he waits till the next meal time to est again.
{(7.¢) i. He is told to try end finish his dinner before his brother
and the whole family urges on the r:zce.
(v.2) jo His plate is divided off in bites and after each one, he is
told there are only so many left.
Rete 1 to 5.
9. Situation: The little girl of the fanily presists in writing on
the 1alls of her room.

(#3) a. She is spanked.

(r2) b, A blockboard is provided.

(42) c. She is not allowed to have crayons, pencils, etc.

(3.) d. The walls are painted with washable paint and the child
washes her o'm marks off.

(.¢) e. The child's room is decorated suitabls and the child is con-
sulted in the choice of decorations tiereby. instilling in
her a pricde in her room and its upkeep.

10. OSituation: A little boy in his play thre: stones that broke a
Rete 1 to 6. windov,
Solutions:

(42) a. His mother spsnks him soundly.

(s:1) b, His wother sends him to bed for the rest of the day.

(#6) c. His mother tells him to wait until his father comes home and

-~

he will be punished.






l10.

(15
{r)

(37)

11.

rate 1 to 4.
(#0)
(r.0)
(a5)

(30)

Rete
1 to 5.

(25)
(~9)
(#e)

U

hate 1 to 3.
(o)
(azg

(2.8

Rate 1 to 4.

(oo

\-9)
(2-4)

12.

13.

14.

(cont'd)

Solutions:
d. His mother tells him she knows it was a mistake and he didn't

mean to do it end lets him go out again,

e. A system ks arranged with him whereby part of his allowence

goes toward paying for the window each week.

f. Some prized toy of his is broken to show him how it feels.

Situation: -<ljenever Jackie is neughty, he is sent to his room to
look at pooks and has started to get even recently by tearing
the pages out of his books.

2olutions:

a. He is spanked and put to bed,

b, His books are taken from him each time he is destructive with
them and kept put avay for a period of days.

e. His books are taken away e&nd are only brought out when someone
reads to him.

d. His mother provides materials and insists that he repcir the
damaged books and then goes with him to teke them to the child-
ren of a home, hospital, or poor family who would appreciate
then and teke proper care of them.

Situetion:
A child in the natural cours< of a day becomes fetigued and
Cross.

Colutions:

a. He is sepurated from the other children in his play.

b, He is tcld that he is tired &and needs rest and is put to bed.

c. He is spenked for being crocs to the other children.

de He is madc to sit in a chair for an hour. music

e. e is sepircted from the other children in his play #nd QULG%
is played to cuiet and rest him.

Situation: In a family of three children, it vas found that
the children eften over stimulated one another in
their play.
Solutions:
2. ‘'hen things are too exciting, the mothe: csks each child to
Bo off end play by himself. It is not intended or understood
for punishment.
be Their mother told them they must quiet down or go to bed.
ce Their toys are taken from them.
Situation: Jean wakes up in the morning still tired from her veek
end trip.
Solutions:
a. Her mother plans quiet individu&l play for her.
b, She is allowed to go on with her regular schedule and hen she
is cross and naughty in her play is put to bed.
c. Her mother keeps her home from school or awey from the neighbor-
hood children as the case may be so she ront become overly tiret.
de ohe is kept im bed late playing cuietly with toys epproprisate
for bed.
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Rate 1 to 4.
(29)

(#3)

(+2)

(r.9)

Rate 1 to 3.

(2.3)

Rate
1l to 6.

(2¢)

(%)
(13)
(39)
(5%)

(19)

Rate 1 to 5.

(23)

(#0)

{r0)

(3.9)
(3.6)

15, <ituation:

Jimmy is cross and over tired every night before
bedtime but his mother does not make him take naps
because she says he cun't sleep at night then.

Solutions:

-
b.

C.

d.

16. ~ituation:
Solutions:

e
h,

Co

17, Situstion:

His mother makes him take his nap and then keeps him

up late at night snd lets him sleep late in the morning.
He is kept in bed late in the morning so his day won't
be so long without a nsp time.

He is given a nap and put to bed at his regular bed
time and left just to lie in bed even if he doesn't

go right to sleep.

He is put to bed es scon as he becomes crocs end tired
at night.

Sometimes Mrs. Brown can take Jean with her tc the store
and sometimes it is impossitle.

the lceves Jean without even saying good bye.

the explains to Jean when she is very young that some-
tines she can tske her +ith her and that sometimes it is
impossible and when she cannot take her, she goes to her,
tells her  hereshe is going, is sorry that she can't
take her along, and leaves.

She expleins to Jean when she is young that sometimes
she cannot take her with her and that when she doesn't
she will bring her something so that soon Jean would
rather stey home and wait for her surprise than go with
her mother.

A izother hates terribly to lezve her child but has to
do it daily.

Solutions:
8.

b.
Ce
d.

€

f.

18. - Situation:

She hugs and kisses him and tells him she hates to
leave him but she ~ill think of him €11 day and hope
he is having a good time away from her.
the slips away when he isn't looking so she will be
gone by the time he misses her.
She tells him she is going out and kisses him good-
bye and lesves.
Ehe tells him to stsy and be a gooc boy 11 day and
she will bring him a surprise when she comes after him.
the promises faitnfwlly to stay with the child so he
will stop crying and clinging to her and then leaves
when he is not looking.
the stays until he finds something to interest him
and then tells him goodbye and leaves.

R'obbie hates to bathe- or wash.

volutions:

8.

b,
Ce
d.

e,

fie is told he must wash at euch and such a time and is
teken to the bathroom et exactly the some time each
day regardless of what he is doing 2t the time.

If he doesn't vash as he is susposed to, he is not
allowed to ezt his meal and is put to bed without it.
He is told to go and take his bath so he will feel all
fresh snd peppy and ready for more fun.

He is promised a surprise at dinner if he does & good
Jjob of washing.

Lecause he hates to wash and tskes so long, his mother
does it all for him.






Rate 1 to 4. 19. Situation: Bobbie does not refuse to wash tut does such a
hit and miss job that it is hardly worthwhile.

Solutions:

(&7) a, His mother fefuses to let him wash any more and does it

for him.

(25 b. He is made to keep returning to the bathroom until he is
clean.

(t3) c. His mother goes along to help him get himself clean and
points out the spots he has missed to him and compliments

7 him on his clean and shining eppearance, when he has finished.

(29) d. A srore sheet with stars for successful washing is kept on
the wall in the bathroom.,

but
20, Situation: Jimmie goes to the bathroom when told to “gpends
fate 1 to 4. his time by playing in the water rgether than washing.
Solutions: :

(asg a, He is spanked when caught playing.

(2# b. He is not allowed to wash himself or go to the bathroom alone.
(1.0) c. He is given just so long to wash in and if not ready for the
next thing on the progrsm is left behind,

(2.7) d. He is given just so long to wash in and if not finished in
time is made fun of by the whole family because he is not cleen,

21, Situstion:
Rate 1 to 4. The children when teken on a trip to the store begin cuarreling
just as they enter a grocery store with their mother.
Solutions:

(44) e, They sre sent back to the car to wait alone.

(@s) b. They are left slone to cuarrel and given a talking to after
the shoviing is done.

(3 ce They are tzken back to the houce and their mother explains
that their fussing would bother the proprieter so they will
have to lunch on what is in the house which turns out to be
dry bread aend milk.

(33) de They are left alone until their father comes home at night
and then they have to tell him what they did and take his
punishment.

22. Situation: Tommy takes his first visit to the store with his
Rate 1 to 4. mother and at once begins to handle things.
solutions:
(z¢) a. The mother does nothing about it, asking the clerk if he

isn't cute the way he is exsmining the perfume bottle he
has picked up. ’

(2.9) b. Before teking him his mother explains that there will'.be
lots of pretty things in the store but that they are just to
look 2t and not to touch them because they do not belong to
them. If necessary she reminds him in the store.

(29) c. His mother spanks his hands every time he touches anything.

(1-5) d. His mother rushes him out of the store end leaves him in the
car "beceuse hie coesn't know enough to leave things alone'.



Rate 1 to 3.

(30)

(r0)
(79

Rate 1 to 4.
(23)

(#0)
(2¢)

(43)

Rate 1 to 50
(%0)
(3.0)
(43)
(7€)

(2.9)

Rate 1 to 5. 26.

(%s/g

(18"

(/9)

(40)
(2.0)

Rate i to §
(25)
(749)
(3/)
(#5)
(33

R3.

24,

25.

_7.

R84

-7-

bSituation: iirs. Jenkins tekes Danny to the store to buy him

socks. After they were chosem the problem of paying for themarose.

Solutions:

8. Mrs. Jenkins paid for them herself and “hen Danny asked what
she was doing, ghe told him he wouldn't understand.

be Danny was given the money and told to give it to the clerk.

c. Mrs. Jenkins explains that the socks belong to the storekeeper
and that Denny must pay for them before he can have them and
the money is given to him.

Situation: ‘'hen it is nap time Betty always has a temper tantrum
and refuses to go to bed.
~olutions:
a. Her mother guiets her by telling her if she will play quietly
for thenext hour, she will be rested and won't have to go to bed
b, Her mother spanks her and puts her to bed each time it happens.
c. Her mother quiets her by telling her that instead of a nap,
she may sit on her bed for an hour and look at her favorite book
d. Her mother disregards her tantrums and puts her to bed leav-
ing her alone to cry or screem until she is tired out.
Situation: .
35illy persists on getting out of bed after over being put in.
oolutions: .
a. liis mother spanks him and puts him back.
b, His mother ties him in bed.
Ce After putting him back several times, his mother decides he
might es well stay up.
d. His mother puts him back telling him if he doesn't stay, she
v.id tie him, and proceeds to do so the next time he gets out.
e. His mother puts him back in bed and tells him to go to sleep
as often as he gets out of bed.

Situation: +hen told to go to bed, Kay says she isn't reedy.

Solutions:

2. Her mother spanks her and puls her in bed.

b. Her mother tells her to finish what she is doing and them go
to bed by herself,

c. Her mother asks her vhat che wants to do before going to bed
and explains how it cen wwait till after she gets up and will
be already for her then. b

de Her mother tells her that if she will,go right to bed, she
can't heve her nevest toy to pley with any more.

e. Her mother tells her that if she will go right to bed, she
mey take her dolly with her.

Situations Jene needs & nap badly each day because she is a very
active child but she wears both herself and her mother out
every day trying every trick she knows to keep from teking 2 nep

Solutions:

a. Her mother reads to her to keep her quiet and resting each day.

b, Her mother lets her sit on the bed and look et books for an
hour each day to teke thepl.ceof a nap.

c. Her mother puts her in bed, tying her in if necessary, closes
the door and ignores her entirely for the whole nap time.

d. Her mother goes up to see shat she wants each time she calls
but refuses her wishes each time.

e. Her mother omits nap time and puts her to bed a little earlier

instead.
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28,
Rate 1 to &.

(3.6)
(43)

(1)
(23)
(79)
Rate 1 to 3. R3.

i)

(12

Rate 1 to 5.
(29)
(529)
(2.9)

&
() zl.

"ste 1 to 4.
(30)

G.¢)
(+8)
(13)

22.
Rate 1 to E.

(3.4)
(357)
(0)
(r.5)

- 3=

Situation: Mother sees Jimmie and Bobbie fighting over & truck

which Jimmy has been playing vith.

Solutions: -

a. OChe lets them fight it out.

b. ©She sends Bobbie to his room for trying to take the truck
from Jimmy.

c. ©She explains to Bobbie that Jimmy had the truck first but
perhaps would taeke turns since he has had it so long snd
at once asks Jimmy,

d. ©She tells Babbie to leave it alone since Jimmy had it first.

e. ©She suggests that they mse the truck together.

Situation: Billy goes to his mother and tells her that Jack hit
Solutions: (him)
a. Mother spanks Jack.
b. Mother tries to find out why and who was really the zususe
of it and makes Jack apologize.
ce Mother tells both children to go to their rooms to play
alone until they are ready to play together.

oituaton: Jane and Kay sre playing house and ere quarreling

about .o is to be the mother with no sclution in sight.

Solutions:

te liother tells them to play something else.

b, liother tells them to stop quarreling or go back to bed.

c. ["other bringes out a truck loed of blocks an¢ asks children
vho is fs*ther and says it is ebout time for him to start to
~ork building the house while nother is doing the housework.

d. Iwother ssks them who else in the family they might be.

e. lother suggests one child be the mother first ond the other
onc second anG says she 1ill keep track of the time allorance
for each if they would like her to.

vituation:

Billy is perfectly ccpeble of buttoning his ovn buttons and
does so when his mother keeps after him but when there is
anyone else around he gets them to do it for him.

Lolutions:

e His mother tells him to do it but after his first attempts
does it for him knowing he -ill go to his grendmother if she
leaves him,

b, His mother overlooks the fact that he asks someone else to doitt
and pretends he hes done it and compliments him on it.

ce He is put in a room by himself and not allowed to come out un-
til the buttons are buttoned.

de Eis mother tikes a few minutes to do some se.ing during his
dressing time so she can be in the room to encourage him in
his dressing.

Situation: Jane can lace her o'm shoes perfectly well but often-
times would re’ther play than do them.

solutions:

. iler mother allows her so many minutes to lace them anc if
they are not done puts her back to bed,

b, Her mother 2llows her so many minutes to lace them and if
they are not done does them for her.

c. Her mother spanks her every five ninutes that she takes to
1gge thea warning her each time.

d. Jane is told her mother is going to the store or to do some-
thing around the house and Jsne could help if she is recdy.
"hen a reasonsble time elapses, har mother goes on wuithout her.
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s he 33.

(47)
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(1.2)
24,
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(49)
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(49)

Kane of Child

(contimied) -9 -

Solutions:

e, Jane is put in a room by herself as devoid of interest to
her as possible and told to join the rect of the family
when her shoes are laced.

Situation: DBilly is old enough to dress himself and wants to
because his older brother does but some of his clothes
ere just too difficult for him to manage.

Solutions:

a. His mother explains that he is much younger than James and

isn't expected to do those things for himself.

b, His mother is careful to buy self help germents for him and

to put large ezsily handled buttons on vhat clothes of his she
ce His mother tells him James can help him when (can).
there is something that ic too hard for him to do for himself.

Situation: Billy and Jimmy had very few toys and only one of each.
Problems often arose over vhich toys each wanted.

Solutions:

a. Their nother talks to them zbout playing nicely together and
telzing turns vith the toys. &he acks, thep if they would
like to teke turns each day with a truck which is their favor-
ite or exch one have it every other doy for the whole day.

be Their mother tells them that if they cen't play nicely with
the the toys they do have, she will take them away,

c. Lach timeiw wother finds them quarreling she spanks the orne
at feult.

de Their mcther tells them she will have to forbid them to play
with one another's toys until they are willing 1o ghare thea or
‘take turns and euach child . is.allowed his own toys.

Eituation: Jane is growing up to be a very selfish only child.

Solutions:

a. Her rother is very cross i:ith her whenever snother little
child comes to visit and Jane is naughty end spanks her when
the visitor leaves.

b. Her mother warns her before company comes that if she doesn't
let 1ittle Bobbie play vwith her toys, she will he put to
bed immediately.

ce Her mother arranges for her to visit other children oftenso
that she may learn to share their toys.

d. Her mother arranges for seversl little children to come in
regularly each week and pley with Jcne under her om close
supervision at first.

Situation: “hen play time is over a problem .lways arices over
how Billy's and Jane's toys are to be put o ay.

Solutions:

a. Their mother sends them on to their next task and puts the toys
avay herself,

be A sencrate play roop is used vhere the tygs can be 1left out from
one »lzar time to the next.

c¢e Their mother makes each child put away what he is nlaying with.

d. Their sother helps them put the toys aray encouraging each to
put any cf them avay and not just what they had used.

e. Their mother tells them all toys not put avay in & certsin
length of time will be taken aw:y from them.

Name of Parent.
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II. OSituatiom: Child is taxing off rubbers or

III.

Iv.

v.

DNearr §%~«7V 7EZZ;€7,

NURSERY SCHOOL OBSERVATIONS

Child's Name Child's Age
A, Untidiness: ‘ L
I. oSituation: Child is untidy while eatlng

Possible Procedures

a., Child esks to clean up ovn mess.

b, Child refuses to clean up own mess.

c. Child is very cereful vhen eating and
only spills accidentslly and ects very

ilty aoout tnat.
d. 85*147 Az?0~¢*47¢440.a~gbag~ ﬁf

boots.

Possible Procedures:
a. Peaves on flcor where he takes them off.
b. Carries arourd room and leaves elmost

any place.

cs Puts one ir lo~ker and leaves other out.
d. Puts hoth: i~ l:cker -shen &asked or commanded.
e, Tekes of. =17 >uts both in locker immediately
f.

Situatich. il s taking off shoes and putting
~i slivpars.

Possible Procelvres:

a., Tckes ofr shoes and lecves taem in middle
of floor.

b. Tsakes off shoec and throws them over
bannister.,

c. Takes off shoes and puts them in locker or
other proper place.

d. Tukes off shoes and puts them in slipper box,

Situation: Child is putting on shoes after nap
and teking care of slippers.

Possible Procedures:

a. Leaves slipper under bed

b. Leaves slippers in middle of floor.

c. Leaves slippers in bath room.

d. Throws slippers over bannister.

e, Puts slippers in slipper box or other proper

place.
f.

Situation: It is time for child to put up toys

Possible Frocedures:

a. Child keeps on playing when asked to help pick
up toys.

b. Child starts to take cere of some toy but
becomes fascimated with it.

c. Hides or goes to some other room when asked
to help.

d. Immediately begins to pick up toys.

e. Jegins to help if teacher helps also.

f. Takes care of toys only when reminded each
time by teacher i:atching him constantly.

! 0 - 7). Lesd Ll e ) .,




.




Check at three different times
._ting 1l - |%= T3

VI. Situation: Child changes his play from one
toy to another.
Possible Procedures:

‘329) a. Leaves out first toy and gets out second

(r2) b. Takes care of first toy before getting out
out second.

3.9) c. Teakes care of first toy only when
reminded,

() d.

P, Leting Problems
I. Situation: Plate vith main course is placed
before child.
Possible Procedures:

(10) a. Degins at once to eat and doesn‘t stop
till plate is empty.
(3.57) b. EKats only favorite femiliar foods and
dallies over the rest.
(24) c. Plays with food but does not eat until
forced to or fed.
(a0) d. ssks what unfamiliar food is but starts
to eat vhen tcld.
(45) e. Asks what unfamiliar food is and says,™iother

doesn't fix it,"mother says I can't eat it",
"I don't like it," or some similar thing.
(644) f. Does not finish main course dinner in allotted
time so is not eglloved other courses and
cries when 40 /4.
(4/) g. Does not finish wein course of dinner in
cllotted time and vhen refused n*her courses
accepts the verdict without grgument.
(¢.0) h. Plays with food uhtil placed in another room
to eat alone. ‘
1.
II. cituation: V‘hild is given plate vith a dislfked
food on it.
Fossible Procedures

\2.0) a. btats other things on plate lcaving disliked
food till last.

) b. Eats disliked food zlong with rest of dimner
hen reminded that everything must be eaten.

'33) c. Heaves disliked food 2nd therefore has no
further courses of dinner.

137) d. Regunpgtates disliked food and is given

more which he eats.
( e.
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ﬁgjinﬁ Check at three different times

1 2 3

C. Destructiveness

I. ©Situation: Lhild while finger peinting

or drawing with crayons accidentally
colors the table.
Possible Procedures:

1‘3; a. Asks for cloth to wipe cff table

(17 b. Does not even seem to notice color
on table.

(3.0) c. MNotices color and acts proud that he
has colored table.

de

IT. Situation: In playing breaks or damages

a toy.
Possible Procedures?
#8) a. Hides toy
(4%) b. Cries
(r2) ce Asks teacher to fix it.
(3%) d. 4sks for another
(4.) e. vSays he doesn't care
(o7#) f. ‘“hen spoken to, proceeds to further
destruction.

III. Situation: Child is overly rough in play
with books end book is torn.
Possible Procedures:

(+9) a., Takes book to teacher end asks to have it
put away bectuse it is tornm.
(/2) b, Tekes book to teacher and asks to have it
fixed,
(39 c. “hen reprimanded by another child, cries.
{37) d. Yays he doesn't care.
€e

D. Crossness and Over-tiredness
I. bituation: Child is not playing congenially
with the other children
Possible Procedures:

(s9) a. "hen reprimended, childe blames another.
(4.0) b. :hen reprimanded, cries.
(1) c. “hen told to go to usnother room until he

can come back and play nicely, child goes
willingly and soon comes back to jlay
successfully with the others.

56) d. when told to go to another room, child
cries and kicks and has to be forced.
(40) e. Vhen told to go to another room, child
goes but sulks and does not come back

by himself.

A f. “hen given 2 different toy to play ith,
child sterts playing with it.

(49) g vwheR given & different toy, child refused to
play with it.

h.
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Rating Check at three different times
1 2 3
F. Leaving Child

I. Situation: One child is not well and must be left
behind when the others go out. It is evpleined to
him why he is to be left and things cre suggested
for him to do,

Possible Procedures:

T a. Gets wrups and says he is going anyway.

(15) b. Finds something to do and is not concerned
after he understands he must stay in.

(27) c. Cries and scys he wants to go too.

(17) d. Cheerfully tells other children he is staying

in and tells them good bye.
€.

II. GSituation: The parent brings the child snd
proceeds to leave,
Possible Procedures.
(ra a. Parent kisses child and leaves.
(375 b. Parent stays around the school for a vhile
] telking &nd then leaves.
(4/) c. Parent gete child engrossed in something
else and then slips out when he doesn't
know it without seying ¢oodbye.
(tg) d. Parent hugs and kisses ciild and tells
him how much she ©=ill miss him and has
herself praocticelly in tears as well as
the child.
(s¢) e. In order to get the child to stop crying and
clinging to her, parent promises faithfully
to stay and then slips out at the earliest
possible moment without saying good bye.
(19) f. Parent steps until the child finds something
to interest him and then says goodbye and leaves.
go

III. <Eituation: Parent brings child to school.
Possible Procedure:

(12) a. Kisses parent, ssys goodbye, and proceeds to tcke
ofFwreps.
(3.;; b. Asks parent to stay.
(5% ¢, Cries and clings to parent.
(3%) d. <tearfully bids parent goodbye.
(r9) e. veemns to forget mother's existence the minute he
arrives.,

f.
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Leting

F.

G.

(4¢)
(22)

Ghe)
(37)

H.

(34;

(27
(4.0)

(1)

(49)
(3¢
(32)

(10)
(32)

Uashing

I. Situation: It is time for the child to
vvash for lunch.
Possible Procedures:

(218
b.
C.
d.

e.

dehavior in Public.

T
< e

Bedtine
I.

II.

Check at threce different times

1

Puts in vater, washes, and dries self
very systematically without westing time.
Plays with veter.

Does a very superficicl job of washing.
Plays in water without really washing but
says he has washed,

Plays with and bothers other children :
instead of washing.

Climbs around bathroom.

Talks instezd of washing.

Situatiohp:Children are teken in a store

Possible frocedures:

2. Start running throug: the aisles.

b. <thouts, laughs and tualks loudly.

c. Touches comaodities.

d. ‘alks vith teacher and looks at
commodities without touching them.

e. Asks for everything he sees.

f.

Problems

bituation: It is naptime and the children

are told to go to the bathroom and get

ready for bed.

Possible Procedures:

a. HRefuses to go until he is forced to go,

b, tuns and hides.

c. Uegs to be alloved to stay up just a
little longer.

d. Goec and gets ready for bed and goes to
bed imnediately.

e.

Situation: It is nep time.

Possible Procedures:

a. Is noisy - talking, laughing and makin
noises to disturb others.

b. Gets up and sits up when teacher leaves
the room.,

c. Plays in bed with slipper, sock, or
other clothing.

d. Lies quietly or goes to sleep immediately

e. 'iggles and turns and tosses for most
of nap time.

f.

R
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faling Check at three different times
R R
I. Children's wuarrels.
I. Situationt In playing one child does
not get his om way.
Pocsible Procedures:
(#9) s&. Talks other child into compromise.
(25) b. Hits, bites, pinches or kicks otier
Childo
(4.9 c. Goes to teacher with trouble.
2%2) d. Bulks and says he von't play with other
child and perhaps tells other children
, not to plsy with other child either.
(35) e. Cries and says it is his and he wants it.
J. Dressing One's self.
I. Situation: Children are putting on their
outdoors clothes.
Possible Proceduresi
(45, a. Will allow no help and is very independent
in dressing self,
29) b. thild says he can't do it before he even
tries but when teacher refuses help, he
manages by himself.
(1p) ¢. Child tries very hard but cannot manage
all of it by himself so is helped.
(50) d. Plays or wctches rsther then getting dressed and
then exjects help becaus2 he is the last one.
(s2) e. vays he is too little tc do it.
f. W {l-z(.f ok dnto nst . L
(%7) II. Situation:” Children are putting on shoes after nap.
Possible Procedures:
(#2) a. vits and plays with his shoes or slippers.
(s0) b. ‘'‘atches the other children or talks or plays fith
them instead of putting on his own shoes.
(11) c. Tries to put on his own shoes but soon gives up.
Szo/ de ©vits dowm and puts on his shoes.
\#J) e. ‘“aits for help and does not try for himself.
f-
III. ©situation: The children were lacing their shoes.
Possible Procedures:
(1.0) a. Child sits dovm and laces his shoes satis-
' factorily perhaps tying them as well,
(2/) b, Sits doym and leces shoes anyway to suit his
fancy even though he is shown where he is
' doing it ¥rong.
\3¢) c. vits and plays or ratches others instead of
o lacing shoes,
(32 d. Takes long time to lace shoes working toward
having someone do it for him.
(49) e. Makes no attempt to lace shoes but shows he
expects someone to do it for him.
f.
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Check at three different

Cocpnerativeness
Situation® 41l vagons are in use
(or other popular toy) and another

I.

III.

child also wants to play with one.

Possible Procedures:

e

bo
Ce
do
(=18
fo
go

Follows enother child vho has one vithout
saying anytling. ) AR M
asks if other child i—f—he’mlay-wi‘ﬁl him.
ssks other child if he can play with him.
Suggests taking turns o other child.

Goes to teacher and tells her he wants it.

Tries to take it away from other child.
Finds something else to pl.ay with.

Situation: Two children went the same toy
Poscible Procedures:

1, soth hold on and begin to fight over it.
b, One asks otier if he mey have it.

c. Une sticks up for rights saying he had

it first and other gives up.

d. One suggests taking turns.
e. Cne gives up.
f. One or both run to tezcher.

Situation: It is time to teke care of the toys

Poscible Procedures:
a. Child hides.
b. Takes care of vhat he was playing with.

1
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C. orks with othersz taking care of &ll of toys.

d. Flghts with others over vho is to put certg

toys aWay.
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times



K O ¢ - e

~ & aw -



